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-,,Ja, The consultative needs and practices of.teachers in selected

s

senior high schools within the Edmonton Public School District Were

ﬁfinVestigated in this studY Data mereﬂsought :rom teachers and from '
'consultative personnel by questibnnaire and st ctured interview in . ?
relation to 39 educationalwconcern statements ’i

g ;.:,v\_»“q\leStionS- G ‘ o ‘ .' | ’ .

E'f . The general categories of concerns within which senior high

\\. >~

Were."Curriculum/Program and "Counseling/Student Services, while the

'

most frequently mentioned individual educational concern was "Dealing

v

\witﬁ tardiness and/or absenteeism ' The consultantfclassification from
ﬂ.}; ¥ R 4 :
L whom assistance was most frequently sought was the'"teacher colleague..

Such assistance for individual concerns was most commonly sought on
'8." '-. .

one to four occasions,, while 28 percent of all needed asSistance was

e R

B classified by teachers as' recurring,"p "bl ' .2f‘f~;;'\j‘

Overall, senior high school teachers reporte§§that they wereifn-i"‘

R

e
ey . ._ - ."_ . - o . o . . . ‘j
. - . NN

v

-

:"\‘. Do

- school teachers experienced greatest needs for consultative assistance ;,i” o

: "either‘"very satisfied" or "satisfied" with the assistance provided' Q “,fl-'




;ﬂ T ;SeniOI hish school teaehers were generally positive in their th
:‘ -;él vE”fE‘evaluatioh of alternative in- school experiences,(but were‘generally :fii'd_‘i;
:i,_. ; ;fdvnegative about the value.of external agencies in‘meet%fg their needs.f:“i:ix ”_ »
}i;%iEF'thdfor consultative assistance ' ':E B | E :"’J'f"'Q{hif;d‘ ‘it“; fhnid' .ir
:5 »\;»- Consultants reported having provided;most assistancelfOrritems S Coutd
5 - iwithin the general categorY'"Curriculum/Program,f khile‘the individual f' (
;:ﬁ-iJLV.pV";i concerns for which,assistance had been provid;d the most frequently x

/M;fjff'flf.[u {were "Determining established s9hool programs/standards,"'"Seleoting-4?4v; W

i,“tV'best instructional materials" and/"Obtainingvinformation on |

'}l{professional deVelement/in serviﬁe programs Highest percentage ¢1;-~ g -
'_ffrequency ratings of satisfaction xperiencéd in the prqvision of B

“V"Q;f*“tl o consultative assistance were reporte' for items within the\"Instruction/ ”f‘ﬁ,.};

'ﬂill:Viﬂ.n_ 'Y'Methodology" and "Specialist Eduipment1AV Technology"'general ﬂswf;v‘::l

f“.;'categories, while greatest dissatisfacti n was redorded in rélation ST
: _to'"Counseling/Student Services concerns' f" »i‘,hf”frv'?,;_ﬁgff |
j?‘ﬂ' i :,;:'“; S . The- most frequently mentioned TeaSo* for senior high SChool .~Qil;f'

teachers choosing to not seek needed ansult‘tive,assistance was. #ﬁl

, ?aperceived by coqsultants to*be a "ladk of tim to seek it Of all

0,

[ 'difficulty in achieving two-way interaction with the most appropriate .

ifpli-' _infschoolApersonnel These findings suggest that, as an interpersonal} - '
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ST .+ Chapter 1 " _— -

_?fSTATEMENT]oE'PnoBLEMsvﬁND DEFINITIONS OF TERMS

- o Consultation is a common and.natural characteristic of inter—

‘ personal interaction, and is expressed in help seeking a.nd help-giving
Within the educational setting, consultati n also represents a maJor

o
i means by which teachers keep abreast of current trends and techniques

2

in their continual quest to improve the- quality of instruction and to

achieve personal profess1onal growth It constitutes an important

means. of achieving psychological growth through the process of
continual evaluation and impr vement of one s self concept
Authors have differing opinions as to what constitutes‘
consultation. B However, Miklos (1971:1) has proTided a definition %
o which would probabry find considerable support among educators
Broadly conceived, consultancy could include all . those activities
‘through which teachers seek to improve practice and to overcome
their teaching problems, conferring with supervisors, .
_participating in in- service activities, professional reading -
d so forth - These. activities might be initiated either by
the téacher or by someone who' perceives that the teacher could

;benefit from such experiences
[

Consultative services within school systems take many forms,
;from/informal discussions between teachers about small incidents in
"‘the day- to-day interaction with students, to the formal, external _»’
‘fspecialist consultancy offered by subJect specialists or other experts
. rfrom an Education Department or school district central or regional f:’

office, or other resource centre The latter consultamive services

;,are contingent upon prearranged appointments, and deal more specifically



content ‘and - child guidance e .

| R

-

with various major issues ‘such as”instructional methodology,_curriculum:

Savage (1959 4) in di5cussing external. consultatlve services _:4

adds this comment ,yj. R ' I
Basically, consultative serVice is advisory assistance rendered
either on invitation or routinely to teachers, 'school
-administrators, school boards and’ others from outside the local
school system, who may have ‘some’type of regulatory authority .
~ over the system, but who do not necessarily -depend upon, or
' use, such authority in rendering the service.

A definition provided by Hilton (cited in Savage, 1959 26) -

'describes the consultant as’ f, . . a professional staff member of a

: counsel to’ school administrators Within local schools ‘ '
. A ,

Ju

’ sqate department of education who offers face to- face Service or g‘

In some instances schools maintain a generalist" consultant

»Hsuch as.a child guidance officer Some school districts (such as the
:_Edmonton Public School District) maintain subJect specialists, though:dl
‘thls practice tends to be the exception!f’ther than the rule in .
jAlberta Few school systems can provide these formally designated‘ ‘
'?personnel because of the cost of employing the variety of specialists-
l'required to satisfy 1he Wlde diverlity of needs of teachers,

administrators and school systems MacKay (1971;3) believes that the B

(

%:numbers of schdols and individual teachers make it virtually

imposs1ble to provide ‘a full range of experts in each 1ocality in the/uvb

‘numbers necessary to permit regular and effective consultancy services.

' In addressing consultancy from a school system perspective,

Lucio and.McNeil (1969 11) consider that the consultative phase in .

f»education that has evolved incorporating cooperation, teamwork and

'.jinteractioT is essential for solving current educational problems




' They (1969 24) dascribe the consultant as: ﬁT:F “i7ﬂif:d'i*?lﬁh:'ﬁ;f{'ﬂff

. an instructional spetialist assigned to promote the-
improvement of teaching and the- curriculum, by adv1sing&with AR
teachers, rincipals,_a551stant superintendents and others.

He [the consultant] is especially’ concerned with the discovery

- # and use of instructional aids," materials, teaching guides,' .
‘methods of - teaching and resoyrce units He has- 11tt1e
authority for decision—making

'A;eThis definition of consultancy applles equally well to that -

:ass1stance which is‘provided to teachers by out-of - school specialfsts,.*
\ :
and/or by various personnel from within their "home" schools.

' External'and‘Internal Consultancy
The consultative serv1ces provided at any level within a school

system can be classified as- either external or internal, and as either

'formal or 1nforma1

_'External formal-consultative Services These are prov1ded -

1_predom1nantly'by formally designated consultants who are external to

"

'}fthe school to which the serv1ce is provided and who are 1ocated i?
central or regional education offices or other formally established
',resource centres The provision of these services normally entails '

RS

prearranged appointment times and venues to minimize cost and

N
\

inconvenience for. both the conSultant and the: consultee EXcept where
group in—service activities are involved, external formal consultancy

‘,is conducted between the individual subJect specialist consultant and

. the individual subJect specialist teacher within the particular school

External informal consultative:services These include both

occasional and spontaneous face-to—face discuss1ons, and: impromptu .

‘ *telephone conversations appropriate to. specific consultancy problems !



'i.between the consultant ‘and the consultee\‘ hnmjki '”jv.p;,f;

For this study, these two aspects of external consultancy are‘vw,l'

’;grouped together into a S1ngle classification—-"External onsultativefixz" '

.'bfAss1stance ."‘ ; u_. };_ - '._,,flfﬂn.'fz'wtf'fﬁ?ﬁﬂ :

'\ ’ .

s

Internal fprmal consultative services- These are provided

v1m@ﬂ,wﬂﬁmthmmb,@mﬁthw@,dwﬂmmwmmm,

»_wfcounselors and’ 1ibrarians, to one another.A These many consultations

n..

- may 1nclude facerto—face interactions on the one hand or general staff
. x.

4

~meetings on.the other AS'formal.interactions, they are subJect to'
: ' 3 : :
' prearrangement of both time and place Those involving the principal
o and/or assistant principal tend to be related to matters~such as school

pollcy, administration and pupil control Those'involving department

:heads and llbrarians tend to be more directly related to subJect

.”f‘specialization, and include matters of instructional methodology and

N bt y@ o
'curriculum content and interpretation.- Those involving counselors a :

' ,;guidance personnel tend to relate to student concerns

-
e

Internal informal consultative services TheSe*include7 - :

-

'spontaneous occasional or frequent interactions between individuals ar ;ofj;;

within small groups about particular educational Proplems or incidents C;3ﬁf'i
"Zof common concern, and/or which require immediate answers Such;_, F“ .
:informal consultancy includes b th curriculum interpretation and o _
instructional methodology problems, and matters of school administration
l‘and pupil welfare and control, and tends to reflect the maJority of

; sought consultative interactions about~perceived educational conqerns;
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‘Consultative-Assistance. :
L K . o

_ STATEMENT OF THE PROBLE‘MS -

’The‘purposefof thi. study was to describe both e{ternal and : . , %'
internal consultat1VL patt rns among subJect spe01alist teachers 1n |
selected ‘senior high schooys in the Edmonton Public School District-
Thirty—nine educatioial concerns for which individual teaehers may

( seek consultative aSS1stance Wwere delineated by the researcherr _These';:

. 3 | .
f concerns were grouped under Sﬂx general: categorres as follows: ~ i

'f.\i""A C

..’r

Curriculu@/Program ‘,'f ot "1.(;:

| ' petermininga ﬂi' | -

_l\ E 1 - established: school programs and standards

I 2. - teaching-time/subject allocation. i~ .
- 3. - expectations for student achievement. .

"4 - course obJectives A ’

5 Developing course outlines AR

\6 .’electing "best" 1nstructional materials. o

N

Instruction[Methodplogy\ L ' jd «

&

Planning and/or utiii ing o
P - evaluation procedures o
8. -~ individualized instruction et

“ 9. -'émall group: instruction N
.10. - team-teaching techniques , ' F SR
11. - - Problem-solvi ’ 1nquiry, and discovery techniques
o 12; ‘- questioning. tec ques . .
' Determining "best"r B ~ ;»v»
13“. -. techniques for content—prese tation.
il - sequencin for Foptentapresentation

\

\Specialist Equipment/AV Technology

o 1 - S e T T e T

o \ Selecting and/or- - ' T e T \

- "15,. - operating speciplist and/or AV: equipment .;v'*,.‘ i L
‘16 . -"developing specialist and/or AV materials.

17 Obtaining information on new ‘specialist and/or AV materials .‘]";-"
..,and/or equipment ; v .

18 Utilizing simulationsg_ggts, éames and charts

- . Al




',Counsellng/Student Concerns ARV EEE PR '
Developing and/or utilizing 3 S e
_19_- - remedial programs and matérials. 4
'20. - - accurate reporting procedures :
' Dealing with: ' R .
21.., - tardindss and/or absenteeism '
, 22// - student personal problems _ :
Improving ‘ e , .
23+ . - classroom control. and discipline e A
“ 2. - student motivation. '

o 25. Obtaining adequate student background information , A
26. Determining the ‘needs aﬁd abilities of 1ndiv1dua1 students. R :
27. Diagn051ng learning difficulties ‘ T

= s - S A5
‘1,2ProfeSSional '
' Obtaining 1nformation on . o ' ' :
' 28,' - legal and/or professional rights and responsibilities
29, = professional development and in- -service programs.
.30, - teacher -evaluation, promotion, transfer and or sabbatical
‘applications. . .
\ 31. - supervision, Wability’ and]or negligence concerns PN

32. Resolv1ng confticts with colleagues.
33. Developing educational philosophy

- Administrative/Organizational o
y :'\_,i
Obtaining information on. ‘ ‘
34. - records, filing and administrative procedures

.7 35, - field-trips and/or excursions.
\ -, 36, - budgeting: and/or money control.
o 37. - ‘extra-curricular responsibilities

1'38 Utilizing paraprofe531ona1 and/or parent volunteers
'39 Interpreting school regulations, policies and guidelines\
. . i . . .

The questions addressed by the study were’ separated into eight

maJor problem statements which have been further subdivided into a

total of 43 subproblems‘fl," o ', ; "l N

.4



Problem Statement 1

) . :
. LN 8
To what extent do senior high school teachers s=zek- consultative !»
hassistance?.- o o 'i -
. T B . . . L L Y
Subproblem 1 1. What percentage of senlor high ) v./m i

.{eachers;seek c4§sultative aSSistance to each of the 39 educatio al
concerns? _;. e R L ST ‘, \; o ..Ilf.- ;o

' Suhprohlem 1.2f‘ From which personnel do senior high school
oA

teachers seek consultative as51stance° 3'hA 'f\
'1;2,1{ Da'teachers seek consultative assistance predominantly '

"'fromjinternal or_external personnel?/

With‘what-frequencyfis siich consultative\~ .

lem 133,

1tassistance'sought?_t ' : ‘“v . o
1.3.1. Which educational’concerns are recurring for senior.

v S - o \‘ B .
high 5chool teachers?

N ’ i N
i . . B

Subproblem 1 4 What additional eduﬁational"concernshdo .

teachers list for which they require consultative assistance'>

Subproblem 145 Do senjor. high school teachers .needs for

‘0

consultative assistance fall predOminantly within particular general

categoraes of educational concerns7 e --,Y[

“, ProblemJStatement 2

. n
W

What are the three educational concerns for which teachers

A

express the greatest need for consultative assistance, and what levels h L



.-“" . N
R e _ S R -
{‘

St mAcmem,

of\satisfaction are experienced in relat*on to the ass1stance

,!provided? L

~

. . .o . N . X Lo
- . .

ssubproblem 2.1. For which three educationalfconcernswdo‘
teachers experience thevgreatestfneed foriconsultative:assis¢ance?

\\\ YN N

* . .. Subproblem 2.2. What are the spec1fic problems mentioned by cooT
. T /.- PR v ‘ . .

teachersVin reiation to each ‘of these three concerns'>

R ) . ) \ o e T
. Subproblem'2.3 With what frequency is consultative

' a351stance sought for these three most 1mportant educational concerns°

. i \
- 2:3.1. "To what extent do teachers experience recurring needs.
IR DR 8 AN

P . h for assistance inTrelation.to these three educational

v

Which consultants are\most frequently

’consdlteddby()Lachers for each of their three most tmportant
educational concerns‘P IR v ‘ _
2 4 1 Do teadhers seek cons&itative assistance for their .

' three mtst 1mportant educational concerns predominantly

o
£

Subproblem 2. 5 What is the level of satisfaction experienced

- by teachers in relation to the consultative aSSistance provided for

their three most import?nt concerns’ '

El

‘ %»5.1 Wher' the assistance provided is rated as

‘ unsati actory, what are the rbasons given by '

teacher_?-'



- Sub roblem 2.6. Whét“relatien hlp ex1sts b?tween the level of

1

‘satlsfaction experlenced by teachers and the type of consultativeE

'personnel prOV1A1ng 1t? .
216.1. Are.teachers_generail§ more satisfieq'witﬁ>the
'i _assistaace_provided by“ihternal'or‘by eXternali

N o . feoasuitativehpersonnel?r{” . S

Subproblemf2.7' What relatlonshlp ex1sts~between the level’ of

 }sat1sfact1on experlenced by teachers and\their demographlc character—
. 1stics? ‘ |

i Subproblem 2.8 Does satisfaction w*th consultatlve
N

iaf51stance prOV1ded fall predomlnantly w1th1n partlcular general

Ry

;categorles of educat10na1 concerns7

- . SN

fProtlem'Stateméﬁt 3 |

PN

‘ To what extent do senlor high school teachers desire

T*_consultatlve ass1stance but do not seek it7

A o PN ) - . - Y
. . . . - .

"Subproblem 3.1 ' What percentage of senior hlgh school
-

- teachers desire consultatlve a351stance appropriate to each educatlonal

3.aconcern but do“not seek it° i

- . . . . >

' ,SubprOblem“j;Z}.»How ofte is'suchineedea eonsultatiﬁe L

asSiStanCe_not\ipﬁght? -
AT .

Subpreblem 3.3. ﬁhat’reas .

Nt . i
e

.desired'consUltatife'assistapce?



——
»

Subproblem 3 4 What relationshlp exists between teachers

dec1sion to not seek desired consultative assistance and their :

demographlc characteristics°

Subproblem 3.5, 'Do edncational concernsifor'which consultative"

. o g
assistanoe\was no? sought fall predomlnantly within partlcular general

/

categorias?_ . '?'\‘ S L R
. . : ' : - _ P

Problem QXatement L )

r——'\/\
ati e assistaHCe\to their'colleagues?
. . ) R N . ;

Subgroblem . 1 ,%o what extent do. senior high school teachers

\pr0V1d% cons&ltative QSSistance to th%ir colleagues in the same school’

‘ Snbprotlem 4.23\\To what extent do sen%or'high sChOol'teachers ‘

.:provide'consnltatiﬁe'assi;tance‘to‘colleagoég»innother[schools?"‘

-

;Subproblem 4.3y How often is such assistance provided?’ :
. | . - : .

N e

Subproblem Ly 4 What relatlfnship exists between the prov181on

» ofyconsuﬂtative assistance to COlleagues and the demographic

NPT

'5characteristics ofvteachers?'“ ti‘ fv7‘_-s'.' . ' liﬁf"

~r

Subproblem 445 Does'the'prbvision of~consultative assistance e;

to colleagues fall predominantly W1thin particular general categor1es° =

Problem Statement 5

To what erteyt are:- teachers consultative needs met through

. various other_experiences?

~ . l . . -

b B A X ; . .

3

10, -



N

o Subproblem 5. 1. “Tofwhat7extent are'teachers' needs for -

consultatlve a531stance met through. ’ ‘ o

N =

5 1 1 - shared exchanges 4n subJect/department meetlngs
» w1thin thelr school° : R B ‘
, : ‘ . ,
5.1.2. - profe351onal development semlnars and conferences

‘ conducted by the Edmonton Publlc School Board7
‘ S ( .
5.1.3. '—'Alberta Teachers Ass001ation speC1alist coun011s7"
. _ 2 \ ,
5.1.4. v—~other Alberta Teachers Association professional

.

4 -»idevelopment‘services7

5.1.5.

e

profe351ona1 Journals and/or other public tlons7

~

5.1.6: h—‘contact w1thfun1ver51ty personnel”

T ’ ' S . . '

I_Suhproblemkﬁ;Zf_‘To_whatfextent do teachers perceive:.

.{ 5}2g14f‘%{that»teachers‘,Choice;ofﬁconsultant is inflnenced‘\
a | t.'by percelved trust°'f‘ lj h" | 1
75;2?2? - that’ staff fa0111t1es and staff accommodatlon enhance
- . -':f” f. teachers opportunltles to- seek consultative 7_J?'?
..,;_ﬂj..;“j »*a351stance¢4{ | |
5?2;3., that teachers access to the most approprlaﬂ

hconsultan 1s restricted by organlzatlonal
\ |
'1 structures or: administrative procedures7

i

' Subproblem 5’3'"'Whatdrelation5hip exists5hetween teachers'

. A '
. responses to the nine related general questions and thelr demographic,

characteristlcs.

. . v
A . .o L

11



vProblem Statement 6 L

What are the responses of Edmonton Public School District

.superv1sors and cdhsultants to. 51m11ar questions relating to the = 7

prov1s1on of consultative assistance to Senior high school teachers°‘.\.

Subproblem 6:1. iFor’vhich'educational‘concerns do consultants

rreport having’ provided consultative assiStance to senior high school
.teachers?Qh""’ ;T
N ) ‘ .

Subproblem 6 2 With what frequency do consultants report

that such consultative aSS1stance is provided for each edﬁcational

v

~concern?,
PN v6.2,i. 'Whichleducational;concerns'do consultantS'report'as'
\\\\\'v ‘ -beiné,recurring for'teachers?"
‘\ SULE .

\

| SubProblem 643 For which three'educational'concernsldo v

consultant report having provided consultative assistance most
;~freqUently.,‘.. o - jv

K 6/6,1. 'What are the specific aspects of teachers neleds

»

'by consultants’> :

S

.476;3;2. What general level of" satisfaction do consultants

report in the provision of consultative aSSistance

: .\‘

"'for these three educational concerns?

- L
f IR

‘Subproblem 6 4 What are consultants perceptions of the

. reasons for which teachers may not seek consultative assistance9

: “674ﬂ1 Are any of these reasons perceived by consultants to

A

;/*”?H» E A within these three educational cdncerns as reported.'

k4



'teachers'.needs for consultative assistance to be met thrpugh

e

TN - N

be common ‘'among teachers?

A

642, To which.educational concerns do-Tonsultants perceive
. these reasons to be related?

Subproblem‘6:5. To'what ektent do'consultants"perceive‘

.6.571; - shared exchanges 1n subJect/department meetlnés
o w1thin their schools° | R

f6.5.é;t —'profess1onal development seminars and conferences
R conducted by the Edmonton Public School Board‘>

36i5;3id ;,Alberta Teachers Assocmatlon spe01a11st counc11s7 .
, 6!5.@?>-4fother'Alberta Teachers ‘Association’professional‘ v

7 | >“ ,development serV1ces°‘ o o
1l'6;5.5;' ;Iprofes51onal Journals and/or other publivcations’P % i: ',g;’

L 6.5.6. - ke R P .

contact with univer51ty personnel'>

’Subproblem 6.6. To what extent do consultants perceive

.i 6.6.1. - that teachers choice of consultant is influenced
L by perceived trust'P 'j o _ i’ o
: 6f6r2§_~- that staff facilities and staff accommodation enhance .

o teachers opportunities to seek consultative

asTistance7 S R L O S
N \ . v - [

, 6.6.3: - that teachers access to the most appropriate
| ' consultant is restricted by organizational structures

or administrative proceduresv AR



'_Problem Statement ?

What relationship existl between teachers' and consultants

- responses to the comparable sections of the questionnaires'>

. *ﬁ"Subproblem”7n1 " What' relationship eXists between the~

heducational concerns reported by teachers for which consultative

_assistance 1s sought and. those reported by consultants for which

~

consultative assistance 1s prov1ded’P
<Subprob1em 7.2L' What relationship exists between the three'.

-educational concerns for which teachers have the greatest need of

consultative assistance and the three for which consultants prov1de "

viconsultative aSS1stance most frequent1y9 REREE

s

B Subproblem 7.3 What relationship e§ists between the level of

\

satisfaction of teachers in receiv1ng consultative assistance and the

71eve1 of satisfaction of consultants in prOV1ding it°

Subproblem_z,4;' What relationShip exists between the‘reasons
. ‘ | .
' given by teachers for not seeking de81red consultative ass1stance and

'those perceived by consultants for teachers not- seeking desired

Aconsultative\assistance7 S :_-: ’VA s"_ ‘ R

Subproblem 7 5 What relationship exists between teachers

and consultants responses as to whether teachers .consultative Aeeds

are met through
\_

\ -

; 755.1, ,3 ared exchanges in subJect/department meetings [v

thin their schools'>

7.5.2. - p ofessional development seminars and conferences

N

\

14



cconducted by the Edmonton Publlc School Board7

7.5.3.‘ - Alberta Teachers Assocation speC1alist councils?
:7}5.4._'- other Alberta Teachers Assoc1ation professional
‘ \<;; ,2 o .'fdtvelopment services? o | .
'5,7.5.5; 5-profe351onal Journals and/or other publications7

: 7:5.6." - contact with- un1vers1ty personnel”

Subproblem'7 6 What relatlonshlp exists between teachers

'and consultants perceptions of\the extent to which"

7 6 1. r— teachers ch01ce of consultant 1s 1nf1uenced by
LI ;" B perceived trust° '
7.6.2. - staff fac11it1es and staff accommodation enhance NN

5

teachers opportunities to seek consultative

" a831stance7

AN
-

L 7,6.3."-'teachers -access to the most appropriate consultant
v lS restricted bL organlzational structures or

N

adminlstrative procedures° o ’h

eFroblen Statement"8

. To What extent are the findings from this study of the
_consultative needs of senlor high school teachers consistent with
those findings for junioer high 'school teachers“(Harrison, 1978) and
for elementary school teachers (Haughey, 1976)'P

"Sub roblem 8-1 ' To what extent are teachers needs for o

\

conBultative-assistance similar at the seni?r hHigh school, Junior high

school and elementary school7 "u'

15
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Suhproblem 8'2 ’J‘o whaKextent are the personnel most-

frequently consulted Simllar among senior hlgh school, Junior hlgh

school, and elementary}school teachers? o e

Subproblem 8.3. To what extent arefrecurring concerns of

\

teachers simllar -among senlor hlgh school, Junior high school and

elementary school teachers? R

-

Subproblem 8 4 To what extent is the level of’ satlsfactlon

‘of the as51stance prov1ded 51milar among senior hlgh Jchool, Junlor

high school, and elementary school teachers?

“y' Sugproblem 8 5 To what extent are the reasons for not seeklng

4

des1red consultatlve ass1stance s1m11ar among senior hlgh school,

‘qunlor high school, and elementary'school~teachers? '
. JUvSTIIﬁlCATION OF ‘I_‘_HE‘ STUDY .

e
Whlle thls study was not a dlrect replication of any of thei

previous studles on the cohsultatlve needs of teachers in selected

r

{
‘jschools in Alberta, as conducted by Plamondon (19?3), Haughey (1976), _

_and. Harrlson (1978), it shared common features with these earlier

'studles

N

Plamondon s 1973 study,'"Consultative Needs of. Teachers,f S
,obtalned data from 141 teachers in five schools within a St Albert
school district Haughey s 1976\study, "Consultative Practices 1n

s k24
Elementary Schools,' used data- from 80 teachers in three elementary <

' schools in’ the same St Albert school district. Harrison s 1978 study,

"ConSultative Needs and Practices in Selected Junior High SChoLls in -

N

16
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‘ ,spec1alist teachers can, and do, maintain or upgrade their profe531onal"

cL becoming better and more skilled .at: their craft "

'.Albertakl\inalysed data from 25? teachers in selected Junior high

schools in the’ Counties of Parkland and Strathcona, and the Edmonton

Public and Edmonton Separate School Districts

This study sought data from teachers in selected senicr high

1n the Edmonton Public School Dlstrict In~an effort to

.: maintain some con81stency between this and ‘the other three studies,

-

the questionnaire format as used in each of the previous studies was

adopted for this study It was modiﬁied and pilot “tested to. ensure’

both.construct validity and relevance for use w1th senior high school

teachers IR
. ¢

Stimulus_for the Current Studies

_The prOVision of consultanCy,leitherlexternal Or‘internal, is

-

. one of the maJor recurrent ways in which senior high school subJect—v

competence as’ classroom teachers In express1ng concern ab ut

profe351ona1 growth, Patterson (1962 3@) believed that "Every :

|
\

profess1ona1 person has a respons1bility to himself hlS client, and

N

to hlS profession to maintain and advance hlS profeSSional competency

Rutrough (1967 250), in. referring to the need for profeSSional growth

in the teacher, stated "In teaching 1t is imperative that the tealher f

keep up ﬁ%ﬁh the changes in his teaching field " Blumberg (197& 23)

adds that "Most teachers, young or old are s1ncere1y interested in
/-

~

However, Holdaway (1971a 2—4) in presenting a paper on

consultation, posed the following questions.'

N
-

: '



)

.:.Why do'teachers need'the assistance~of'consultantS?‘
-l‘(a) Who needs the as51stance of consultants”

'(b) Who is qualified to give consultative help° : e

(DeficienCies in pre service eddcation, new subJect and »

’methodology knowledge, stimulation and motivation°)

(All teachers,_some teachers, some administrators,. ,/f

beginning teachers, experienced teachegs”) . 4_;-‘-

(What skills are needed- e.g. ,’subJect knowledge,b

methodology, human relations°)

. -In what aspects of classroom teaching do teachers feel they
'need help° (Subgect knowledge, methodology, testing7)
Nhere is such help best.given? (Directly in the classroom, _;n.

in post—lesson conferences,‘in individual or group sessions”)

1

career, when in the school YA )

'needs for consultancy‘>

,-»"

. Db different needs exist for teachers in different subJect -

areas7

‘ other questions which can be raised in relation to the provision of

.consulthtive(services to the teacher at the senior high school level,

: and, with the aforementioned consultancy stuLies,,@rovide a more

N

i'comprehensive outline of K- 12 consultative’practices and teachers )

;”needs for consultative assistance

e

. ‘:\.,‘ .

The findings should have relevance for future teacher—training

-~

f-programs, both pre- service and in- service, and for the general o

B . 0
5 .y., B . .

. When is such help required?' (Early in a career, throughout a o

,How does the geographic setting of a school influence teacher i-'

: This study adds further information relevant to these and many _;

A

«
Y
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' admanistnation of schdbls and school systems in the 1nterests of _.v_-f’-f,@ hl ._' :'

: achiev1ng greater effectiveness in the teaching and learning process.

A P o 1 ' - R o N
| O]YERATIONAL -DEFIN_I.TIQNS OF mms \\,\

v
‘-'r,.

‘ Consultation Consultancy, Consultative Ass1stance -

§ - .
| -

The operational definition of these synonymous terms as used . - RS

cin this study 1s as follows A ,; ' ,f_'\,t;{w, ufi .if‘ '
ASSistance and/or advice about perceived educational concerns
sought by teachers firom other personnel, internal or external, - "
" to the school, on.a feemal or informal - basis, and through ‘ o

Kl s K '

ind1V1dual or, small group interaction ;
lssners - 1
- +tThe term teachers refers to those in school éersonnel uho oL ;j'i*;~'E].f§'.g
hold an Alberta Teaching Certificate T 2T "T;”- i ¥ AP ;l
. ;.&?': . . - :
. External Consultative Assistance ,'f; . :f’i-E - lf 'fEf”i: , T R
. e : e o . SR A
“External consultative assistance is that which is provided“j' ;.f?‘_‘: v
by personnel who are e al to the school, and who comprise:-*dpu[i;f ;;:i J i'p- g?ft
' Predominantly; formalljf:::1gnated consultants and ther Professional;( o a‘:,;,f:?"?‘
: & .

officers from the,Edmonton Public School Board and the central and

' regional offices of the : artment of Education in Albertas Where o

teachers seek cOnsultative assistance from university personnel,

colleagues in other schools, or community,\business or-industrial ’ ' "EN“" ‘N""“

. o
N ’ N . N et N " i3

' personnel, such consultancy falls into this category

R . . ;,‘ ". ! "
Internal Consultative Assistance" . ?ﬁi'w ‘ '
e -"Internal consultative assistance%f}s}that which is provided L
\ Tge ey, L
within the«teacher s home schodl by theﬁbrincipal the assistant '1
g3 > o

principal department heads, teaEher colleagues, counselor(s) and g" o :

[N

LA e,



'~:students into Grades 10, ll/and 12 only, and offer a program of study
!

. Section B of the questionnaire for which individual teacbers may seek

T L "oRGANIZATIoﬁ OF THE‘_THESIS' ST

Lo - L N . .

delimited to the three topics of Supervision, Helping Relationshrps, ;d;'

iibrarian(s) It includes both formal prearranged 1nterviews,on the

one hand, and informal spontaneousxdiscussions on the other

Senior High School S ,;: ,-' ) ‘,fnlll B :‘, b

N

\ "Senior high school" refers to those schools which enrol

19

authorizedwby the Alberta Department of ﬁﬁucation S R

9

"\ Educational Conderns ,Tt" : _b‘v. S

"Educational concerns" refers to the 39 statements in . : - vy;l'

M

."consultative assistance and/or advice \

-

T
, Chapter 1 contains a brief outline of the research area, af.
i,statement of the problems and subproblems to be’ addreSSed, and -
'definitions of terms for use in this study ;:”",..‘;‘g

Chapter 2 contains a review of the related literature which is

(

’ _f.and Educational Consultation The conceptual framework adopted ftth

i the study is that of thf COnsultant as a change agent operating wit

‘~fa~network of two-way interactionq

In Chapter 3, the research design and methodology is outlined

'and includes a deScription of the instruments used, validation

20

v;procedures, ‘data- collection and analysis, delimitations, limitations ..

and assumptions GA

[

Instrument distribution and the demographic characteristics of

L
.



Et

B A -

teacher and consultant respondents are presented in Chapter 4 whlle

: ",research flndings in relatlon to the eight Problem Statements .are

'presented in Chapters 5 through 10.

-

TBe dlssertatlon summary, conclu51ons, -and 1mp11cations are

presented in the f1na1 chapter—-Chapter 11

LN

The Appendlx contalns coples of the instruments used. o - N



v o Chapter 2 = - Vo
.v\‘v ) .

REVIEW OF 'THE RELATED LITERATURE

~

.Prefatory Comnent A" N
| | Educational consultation is a multifaceted concept
.Consultation is one:pf the generally recognised Aunctions of

L superv1s1bn, however there is a need to differentiate between the.
role functions of the supervisor and those of the consultantvand in

\
>‘confequence, those ways in which "consultation can be conceived of

- as being different from superv1sion must be specified 1nitially.
é maJor argument against the provision of adv1ce and/or

"aSSistance by a. superv1sor as distinct from a consultant revolvesb

“'around role perceptions of both the provider and reCipient of the

?‘assistance Apparent teacher reticence to seek and/or accept advice
from supervisory personnel appears to be related to the perceived

- threat of potentially negative aSSessments of competence in either B

"‘skllls or knowledge areas : The supervisor, by role definition,_ |

' " possesses superordinate status which, as a 1ine position, cﬂrries with

A
"it certain evaluative responsibility and authority over those being

"v:supervisedg Because of perceptions (held by both parties) about the

supervisor s role, the task for the supervisor of completely & .,1d
'separating or. removing an evaluative component from the provision of
p;‘advice and/or assistance to a consultee-teacher Hill\be extremely
'..difficult if not impossible Such evaluation. whether unintentional

£ J

_‘or deliberate, formative or. summative, may precede or succeed such p

N



\Tinteraction, and nay be conSCiously or unconsciously registered by the

Al

. superVisor in relation to the subordinate involved
Such evaluations by the supervisor of the needs and/or problems'

fof subordinateS'Will reflect value Judgements, biases, and priorities o

which are idiosyncratic to the supervisor rather than to the
v‘subordinate and may, potentially seriously, distort the true situation
k‘of the subordinate The poss1ble threat dF ‘such evaluation causes

"many teachers to display a reluctance to seek help from- supervisory

pegsonnel ’ R _
. |

While similar evaluation is pos31ble in teacher interaotions
14

withlconsultative personnel,’the different rolepdescriptions, functions
'and-responsibilities,and }in consequence, different role'perceptions,';
.remove much of the potential threat of negative consequences. j o
The consultant isl by contrast, a staff member and,.as such,‘
_the.role carries With it no. formal evaluative component but rather
the functions of resource person, facilitator, helper, and colleague,
The approach adopted to the consultant COnsultee interaction‘
:\in this study was that of a consultant consultee helping relationship
,based on. consultee self evaluation ot\need, and of subsequent
fconsultee request for and consultant provigion of such desired advrce
'and/or assistance =”:.3¢~l':;‘.' 'i?“ -

The determination of the need for-help, or that a problem

'eXists, rests With the consultee Such determination on the part of
.,-’P S

- the consultant could be construed as an\evaiuation of the competency
: ’of the: consultee/teachér, and wquld constitute supervisory or line—-

‘kpposition behavior rather than a consultant/staff—position response to
. \ :

__a“request'for.help' Thus, a clear and unambiguous understanding of ,cﬁx ‘v’“

. “‘23 ) ’ B



A
- ) )

_the consultant role is fundamentally important if the 1nteractit
between the consultant and the consultee is to be positive and
constructive.' The consultant may be a superordinate, a colleague/ \

Pl

"peer, or a subordinate The single most important criterion of the
.VQprole 1s that, as a cpnsultant the: incumbent has information and/or _i.:
j:skills which are desired and/or nedhed by the consultee, based on thej'

.1latter s, assessment of need ' The request for, or provision of help

: carries with it no negative or detrimental evAluation of the

consultee:’; :
UL i .

Educational consultation then entails consultee'self— t
assessment and recognition of personal short comings, inadequacies,~
1neffic1encies, or a lack-of’ knowledge and/or skills, and a desire to
alleviate such deficiencies, folloWed by a request for advice and/or jl--‘
~,assistance from an appropriate other or others. ‘WFere such assessment”
.‘of problems or needs is mde by a- supervisor, subsequent action.to
relieve such deficlencies may be imposed on, - rather than freely sought :
fby, the consultee/teacer : | i

The need for personal growth or development when personally :
': discerned takes into~account the individggl s personal characteris ics ..f
:tand idiosyncracies in a way which is impossible for an: external".‘

,\

evaluator to determine ‘There is much evidence in the literature on-,

....

'Helping Relations which sugéests that personal growth, development

and change which is sought as a result of self—evaluation is both/

:‘;hgreater and more permanent Self-recognition of the need for problem-v

/

' soiving or professional development embodies a hig“er level of

»;motivation than can be achieved by external" evaluation The value- N

=

1» 'Judgements of self-eValuation tend- to be more directly relevant to the e
, W . ,{,,n: - -v-;.,_‘ . BRRCh .

™



'“individual than are.those of.the'external”evaluator, Self;evaluation
. . ‘- : . '@

is entirely personal, ‘even 1f distortlons or. exaggerations are present
v .

The rev1ew ‘of the related literaturé which follows 1s.select1ve,
1n keeping with the above approach to educational consultation, and is D
limited to three topics
| ‘,l,”;Supervision, P
k%#rwivj{ﬁdﬁ@ﬁﬂémﬁmm,@dd:
B - g'3; :Educational Consultation'

' \N\thin each of these broad areas, only that literature Whlch

A

- was’ deemed to be directly related to this study has been included

‘SUPERVIS’ION- .

SR
N

-\' ' ‘.' In addressing the concept of supervision, MacKay (1969 11 and

1971 1) states that the act1v1t1es which can be as3001ated W1th

A

superv1s1on fall under five general supervisory functions These are o
(1) staffing, (2) program developing, (3) motivatlng, (4) evaluating,-f
..and (5) consulting "He (1971 1) states thats = -

\the prov131on of competent(a551stance to teachers and
other professions requires some arrangement which will permit :
San 1nterchange of advice and assistance of: various kinds. . ° o
'5},-,{ . - g . L
The purpose of supervision is generally defined as being
RS ST \\ kL X r,""

rvpdirected towards the enhancing of teacher performance in order to

‘achieve nore effective instruction For example, Miklos (1971 1)

"'qdefines the purpose of supervision as being ; to maintain and

improve the quality of instruction .‘. [through] activities Hhich

:are closely related to curriculum, to instruction, to teaching and

41earning



Bless1ng (1968 1) suggests that the’ role of supervision has

N progressed through the phases‘of 1nspection, superv1sion and .

1_'consultation, and reflects a movement from an emphasis on predominantly

'product—centred education, through process centred to the recent

I

' person centred approach He adds (1968 3)
‘ . good superv131on 1s a process of hElping teachers find
' more ‘effective. solutiomns, to theirwadministrative, curricular,
instructional ~and management Problems. ' It helps teachers
develop skills in- obJecthe and cooperative ways [and
to develop ‘a realistic sense of confidence in. their own N
deCision-making abilities SIS : I Y.

In support of this approach to superv151on, Bishop and Firth ilib v
‘ (1977 5??) con81der that tHe role of the supervisor is much morej ";‘
. readily acéepted by both partiesgxhen the supervisor serves as ‘_,.,* o ok

amaam mﬂ‘cmmﬂjmn '"'i*’.h“_~ g_ ' er“:'f"?i' "ff

However, Enns (1963 29% in discuSSing the role function of the

'g.superV1sor, differentiates between the generalist superv1sor (the

A E \ “ .

‘prln01pal and the superintendent) and the specialist supervisor (the y

/subJect or equipment spec1a1ist teacher or consultant) He defines the

":consultative function of superv1sion as’ prOV1ding for the continuous ‘

.professional deVelopment of teachers, and’ includes all those activitieS-)m
normally designated as in-serv1ce education " The imparting of

knowledge to teachers which is’ directly related to instructional

A}

":fproblems he describes as beiné the responsibility of the specialist 7

i kN

‘.consultant.,,-" - _ o R

— Fleishman (1961; as cited in Schein, 1970 63 64) in contrast
- ~to comparing varipus role functions, concerns himself with the ‘ |
:!;nomothetic—idiographic approaches to supervision and differentiates

‘ between production oriented and employee—centred supervisors, stating




N
v

\thatlthe'former tended to be ' authoritarian. arbitrary, defensive and
‘resiitant to influence,' and 1gnored the social and\persenal needs f
.1their subordinates Whereas the latter. tended to be cooperative,.
;democratiq, amenable to‘influence and more reasonable | v
e ‘4 ThlS concern of Fleishman With the nature and quality of the rﬂ
actual lnteraction process has prompted many subsequent Mriterstto
examine the poténtial effectiveness of superv1sion For example,
"+ in his writings on teacher perceptions of superv1sory effectiveness,
"ParLons (1971 5) operated from the assumption that " ff. teachers are’ -
profeSSionals in process Of the 26 supervisory pos1t10ns cénS1dered
- 1n the study, the three rated by teachers as being most 1nfluential R
were, in ranked orderi the prin01pal, other teachers, and program
. ‘ ' 3

'.’consultants -\The findings suggested that to - become more effective in .

helping teacheﬁs, supervisors should prov1de profeSSional leadership,

{
5001al support,fand 1nvolve teachers in act1v1t1es Tppropriate to their
<profess1onal cqmpetence Parsons (1971 ?) adds

'\ .

‘.,;’lgfﬁﬁéctive superv1sors w1ll be concerned With / o
(a) helping. teachers clarify and sharpen their thinking about

.the problems they encounter, i , oo ; R

Al

(b) enhanCing the status ‘of - teachers by permitting wide use of '
their talents and ideas,‘.

1

o (c) helping teachers gather information on the environment of

the sch001 ‘which affects‘learning, - v ‘ - _."

(d) wgdﬁxhg w1th staff members to set realistic goals in terms of
student needs,_ S t T T . . N
_— (e) ncouraging teachers to. question accepted practices. examining
raf Ehe teaching role for the purpose of teacher self improvement

Parsons\(19?1 8) recommends that supervisors encourage teachers

o to further their professional training, and adds-

s ’ ) ‘ R
[N N . .
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\

1

In ‘view of | the effectivéness of . "other teachers" in helping staff.'{

7members, it is recommended that greater opportunities:be ‘provided
for teacher intetaction in school systems by restructuring of
teacher roles. Teachers should te given greater freedom from
in-class responsibilities to share new ideas and techniques with
- their COlleagues{

Blumberg (1974 151) adds weight to Earsons recommendation in stating
e " &7 : r ‘
.« «» there is. a growing emphas1s on. teachers serv1ng as
superv1sory helping agents for one another in a systematic
fashion. ‘Teachers have long. givpn help to their colleagues
“in an informal manner. The diffErence now is that peer-
oriented superv1sory structures are beihg built into the . .
.formal/system B Lol : o

- In his writings on peer superv1s1on Alfonso (1977‘594 601)
ffconsiders that a ne# sense of teacher responsibility is imminent when{
: they voluntarily exchange aid and advice w1th their colleagues 1n«the

1nterests of 1mproved personal instruction He believes that peer-.
S .

L supervisioh has the potential to bridge the gap"dbetween ex1st1ng

. \
sporadic superordinate superv1sory efforts and the improvement of
classroom teaching N o
. Research conducted by Plamondon (1973) on the- consultative needs

~

.»of teachers repprts that teachers desired greater opportunities for

_collegial 1nteractioigfon:professional development. Parsons (1971 8)
had commented earlier that teachers regarded as effective those -
S .
‘supervisory behaviors which met their expectations for involvement and

% security in their positions, and for professional growth Allied

A

fZWritings by Schein (1970 42—43) on supervisory training and management
f_,development had anticipated thé’ subsequent findings of both Parsons and

Plamondon-.fg' ;{?j“

'l N ) c ' ’ tf':""y‘

e if a supervisor showed some concern or. cons1deration for his

employees as human beings, if he was to some degree "employee—
: centred " his subordinates were more productive than average

-
~-

28



N

‘nthhe underljing pfemise of person cedtred superv1sion is that.
A.“each 1ndiv1dual is capable of growth and des1res to mature '
profe551ona11y. This saime pos1t1ve superv1sory stance and,optimism

' about personal motivation and de51re«@or growth are expressed in
.McGregor s »"Theory X (Hicks and Gullett 1975 285) RS
A slightly different approach to the topic is that of Anderson ‘
':(1n bu01o, 196? 33) who. conceives of supervi51on as 5.%. . the teaching

“of teachers about teaching “He- believes (pp 36 3?) that effective

superv1s1on requires that the superv1sor have extraordinary 1nsight”

a

';-1nto the teacher s role This 1nvolves understanding the ways 1n.which

’”fteachers actudlly learn and change, and reguires a breadth of ",

vv,-
3

- pedagogical knowledge, skills and techniques to fa0111tate such

N

ning and change. In dealing with teachers as learners, the
. e
. / B VA

by o
<'teacxer =3 trust of the superv1sor s motives -and competence, he believes,

le

is e sential

In summary of much of the earlier comment Rubin (19?5”309 ‘in AY

writing on profe551onal superv1s1on for profe881onal teachers,« states

—

that "Staff development 1s not a routine administrative process, but .

. an 1ntegra1 part of the day by day superbisory process | This position ,

\

N

is not dlss1milar to that held by Gathercole (1962 12) who believed that

.,specialist consultants, supervisors and superintendents cannot f

ignore their own professional development e Rubin (1975 49) comments f
- further. | - ;‘f
» Superv1s1on will increa51ngly become a facilitating rather than f.

-~ a directing role,” teacher's motivation and commitment: will become
correspondingly more important, bnd ‘the desire to grow and improve
will, in turn,. depend to a considerable extent on the degree of
satisfaction teachers derive from ‘their efforts '

PR

1
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” Bunyan's (1970) ‘.writings- .take the conc'é;‘;f"f';of ‘f-acilitating‘
superv151on a stage further to consideration of the potential
psychological outcomes ‘ Bunyan (1970 13) recommends that supervisors

Hshould consider not only .the manifest functions of their role——to ,: )
effect direct improveme't in instruction—-but also their latent

o ‘:.functions of reducing tea her anxiety and enhancing teacher

: V'.self— once t

| selfonoep

'However,(some write S. suggest that supervisor tiacher‘é

RN

"4'.hinteractions do Just‘the opp S1te ’ Blumberg (19?4:2 3) makes the

,‘ following observations which _uggest that not all superV1sor teacher _

.1nteract10ns result in pos1tiv and construCtive outcomes.,v}

‘&. l
e research strongly sug ests that superVisor teacher,. :
.relationships are most often\ seen as subtle -and strategic games-—
manship that is best charactérized by closedness and defensiveness

[an] ever—present but rarely discussed issue . . . is the

conflict between the helping and evaluating roles of the supervisor;--

[

" The character - of the relationship between teachers as a group and
"'supervisors as a group can-be described ‘as somewhat of a cold war

Blumberg (1974 2). believes that the problems encountered in

. \ .
‘: most. superv1sor teacher interactions are the result of role perceptipns

<

and behav1oral conflicts rather than personality differences He adds

=z The norms and Values of schools as organic social systems‘f"
- directly affect the: relationship between supervisors and -
- téachers. . . . They [teachers and supervisors] react to and
i imterpret the role demands of - the 'system in different ways,.
which frequently 1eads them to conflict or avoidance behavior.'

In addressing this more negative side of such interaction,

Blumberg (1974 9) adds that the feelings expressed by teachers often ﬁff};

are,"1 .‘: those of indifference or hosti ‘cy ~thei? anecdotes are

'1aced with ridicule ‘Teachers who aﬁe happy about their supervision

seem to constitute a definite minority

{
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However, in more positive vein, Blumberg (1974:11—12)'describes.

.

:supervision as . essentially the giVing and receiving of help for \'

.i the performance of some task or the resolution of a problem. For: this

process tche productive he conSiders that three maJor conditions must

™~

eXist:

_'w(t) The teacher must %ant'heip; LT
. (2) The superVisoerust have the resources to prOVide the kind
~ ;of help required, or know where the resources may be found
and v 5 _ - .\ :
(3) The interpersonai reiationships hetween.a teacher and a -
. supervisor must cnable the two to'give and receive in. a
£ mutually satisfactory way. o '

l

v - In concert With these 1atter conSiderations of Blumbei

Unruh and Turner (197oi151 158) believe that an index of the

superVisor s success is\the degree to which he is consulted.f Where

L such consultation is- initiated by the t%acher, the earlier mentioned

hostility and indifference Wlll tend to be absent Unruh and Turner

further conSider that the supervisor must provide opportunities for

v

teaéhers to try our as many innov tion -and development programs-as they’
can-cope With, while the superVisdylensures continued encouragement and f

support through a facilitating attmtude towards interaction

Sergiovanni (1975 1)¢ in summing up much of the recent writing
“on superviSion, states-‘ g' : R s :: ' ,ﬂ S _ _“‘{ f"

‘ Supervision.is a neglected art in need- of reVival .o
Improvements in education will increasingly depend upon more
fully using and 1mproving human resources presently available . '
to schools, rather than upon introducing substantidl new human-‘

* material and economic resources.

’//’," Unruh (in Sergiovanni 19?5 vii) adds the. quintessential

statement to all definitions of supervision' "Sppervision at its best
. “5:%f ‘.”,--. e -

I .. AN -
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is|an art that can release teachers' initiative, responsibility, .’
internal ‘comnitm@kt and motivation.” ‘

- _" v - . . . : : o 7z

/.~ HELPING RELATIONSHIPS . C -

t PR . \ R ‘ . . . « .v . | |
. e Supervi%ion is a process'in whd teachers'are assisted o T

'through the medium of a" helping relationship, to 1mprove their

profes%ional and personal act1v1ty Helping relationships of one form o ’f
. rS A o e o
<or another are, in many respects, an innate expression of our s001a1 ‘ '

nature We not only base individual 5001al stability qQn the supportive
fhelping 1nteraction but tLe basis of most personal growth and change )

finds expreSSion in, and is the direct result of .an 1nterpersonal

R 5

helping relationship #*._ _“t . " - o ‘\j~

) ’u‘ . .
Rogers. (1961 39—40),vone of the early writers in the field,

.
L1 I

B

o describes the helping relationship as one in which at least on

of the parties has the 1ntent of promoting the growth deVelopment,
‘maturity, 1mproved functioning and 1mproved coping with life of thel;'
."other Brammer (1977 303) in focussing more specifically ‘upon the -
h_ iroles of both the helper and the helpee, as well as upon the 1ntendedi R
| ;goals of the interaction, states. hv';u -.\H

t

BaSically "helping' is: assisting other persons to reach goals;
,Y‘E- ‘that -are. important for them . It means facilitating personal - -
s growth in the direction chasen by the person being-helped, as
?well as towards the helper's conception of "an effective
?AAS““\vperson, [for] while "meeting the other's needs'is the ,
iﬁ? wgeneral aim of -the helper, the real goal of all helping is™
e elpee self-help--assisting others to achieve thqﬁr oWn goals
through, predominantly, their own efforts '

Both ff the above definitions have relevance for the many
formal and informal, profess1onal—and lay helping relationshlps which

occur between indiv1duals in a variety oi environmental settings



However, from a more academic and-empiricallyébased standpoint,,Kolb

- b T .
" and Boyat_is (1974 371) state. ' ,“ ”f'\]
L+ « + the model of ‘the helplng relationship at this point is
:unfortunately not a precisj set of mathematical interrelationv
* +» ships among o erationally efined variables, but rather is a-
preliminary attempt to translate case observations and findings
- from: studieS/df helpinglrelationships in education, welfare,
assistance apd therapy programs ‘into a- .single theoretical
‘ frameworﬁ'w ch will eventually allow operational definitions .
of. variablesland tests of " interrelationships _ :

..

While t_e de%criptor Whelping relationships is used to‘

v describe both f rmal ‘and informal, and profess1ona1 and lay helping
. relationships, we must recognise that the type and quality of. any
"helping relationship can be placed on continua. The formal,

'professfonal,

1nclude the Bny varieties of therapy and counseling, from psycho-'

\,.

"analysis wit the severely mentally disturbed to the prov1s1on of
. i : £

4vocationa1 4 Eance to prospective employment-seekers . . ‘\

Gol'enberg (19?3) believes that a prerequisite to any helping .

'relationshi is the attempt to understand the myriad pressures and

1?stimuli ﬁ 'ch influence the helpee from both without and W1thin, that
once a genuine helping relationship begins, the helper and the helpEe1f

'must striv to become inextricably bound by the sahe values, attitudes”

A a

- and ineguj ities of the society Ain which they both live

' iHowever, the 1nforma1 lay, non—remunerative and spontaneous

helping,relationships include the many daily interpersonal helping

"interacticns of a’ helper with ‘both previously known andfﬁﬁﬁnown others,'

Thesejcan be 1ong term relationships or’ casual and fleeting

' “interacticns, and n.ed not necessarily establish inextricable bonds" ,

7

to the Same value', or take acoaunt of the myriad stimulil of the

b -

remunerative pre arranged clinical helping relationships
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.

'vfhelpee's immediate environment : Carkhuff (1967 and 1969a, 19690) adds

)

';‘that people contlnually discuss their problems, large and small,
; significant and trivial, with colleagues and peers, friendS\and ir

“»acquaintances, and superordinates and subordinates The ch01ce of

X, Cod : ,\\'

: ,helper and mode of interaction is generally determined by the nature‘ ~‘

of the need or problem, for while “there is a recognised need for

i . . \ ;

“ speciélists trained to copé with the more complex and extreme .
manifestations of- human behavior, many personal needs can be (and are)'f:

vmet through ihformal, non—professional interpersonal interactions with-

o.\' -

l - P

.non- speciallst lay personnel Carkhuff (1971) suggests fur%ﬂer that

‘many helping relationships 1nvolve helpees who are functioning

normally by societal standards, but who seek advice or help on

~

everyday, Aommonplace problems to 1ncrease or'improve personal

effectiveness and/or satisfaction An earlier qualification of this

‘opinion was expressed by Truax and Carkhuff (1967 163) who staied that

.‘:‘. a sizeable percentage of the people seeking help, require help

\ EN

vf not Just because of emotional disturbances, but also because of

motivational or learning de%icits "

e -

Helping is a process of assisting the helpee to. learn how to’

~_1earn, of how ‘to- discriminate among value choices, and of how to avoid

=

i»,fpotential problems by recognition of the warning s1gnals Rogers
f‘(1961 42) noted tha I the helpee s perception of the hEIper )

"attitudes made a significant difference to the effectiveness of the . .

\ T _

g-relationship The degree of trust the helpee feels towards the

'potential helper will determine the extent to which the helpee is oo

- prepared to divulge or share his problem or need with the helﬁﬁk

Feelings of guilt or resentment in the helpee, in both admitting need

..

cd
By



' a.nd seeking help, can ha\rcya s1gn1f1cant re{tarding effect upon “the.

”'helping process ‘ o s T : ._..L\

b v
"

i

The greater the degree of reserve in the helpee, the more

-:skilled the helper needs to be if the outcome of the helping relation— _ .>N

‘ship 1s to bf positive (Brammer, 1973) Requests for help w1ll not’

always be obV1ous, verbal and direct and as a consequence, the

potential helper must be alert to subtle indications, some of whi ch \':

© may beaverified only,through,inltiating a'helping-relationship, and. _—

N

then gauging the helpee s reaction or response
.f‘Braéker (1973 ?9) suggests a three stage progres51ve helping , | ) _
\process for the helping relatlonship--

(a) Helpers need to understand the)nature of the need for - ¥
"help through. listening, leading, reflecting, summarizing,
. confrontlng, 1nterpret1ng and 1nform1ng,_

(b)‘Helpers need skills for c0mfort ‘and crisis utilizatlon
- including: . supportlng,_cr181s 1nterven1ng, centering and
referring, and .
'(c)‘For positlve action, helpers- must Pe capable of problem- ‘Nb
' _solving and’ de01sion—making, and behav1or modifying

’ The genuine ‘helper- w1ll view hlS role as one of fa0111tating

‘and supporting, rather than of teaching and persuading, and this can
g .

]:vary from t&meprov1sion of conditions which reflect strong phy81cal

o

‘“intervention, to subtle, psycﬁﬁlogical or emotional suppor? However,

Carkhuff and BerenSOn (196? ﬁ) ind1 ate that there 1s an. extensive body

l‘

i,‘,of eVidence which suggests that helping relationships can be either'

.lf A

*facilitative or-retaf&ing, and can have constructzve or deteriorative

.effects on intellectual as well as psychological indexes TAese

f

.facilitativepor retarding effects can be accounted for by a core of

' primary dim%nsions which are shared by all interactive human processes,r .

e ] . . . R v BT . o . B o
__h»,-“d A . L . - E e A v S .



independent Of theoreticul Orientation : These core dimensions are ‘4>"'“'

- ‘the helper as

e

fof‘prev1ous1y anexplored levels of human 1nteract1on Empathy is ’

AN

\ R A

empathic understanding." "positive regard " "gemuineness,
"concreteness or spec1ficity of expreSSion,'vand self evaluation or

self exploration In operationalizing these dimen51ons w1thin a

~

- spontaneité, confidence \intensity,-opennéss and flexibility must Be

, exhibite\d by both the helper and the- helpee o ,' B \
pathy is ﬂefined by Carkhuff (1969 47) as an "._. .“anareness'u

or understanding of the thoughts anﬂ feelings 'of . another person, and

the verbal facility to communicate this understanding Carlton (cited

in Carkhuff and. Berenson” i969 26)@refers to empathic understanding in

. ¢ o

[

Eflected 1n the helper s comm&nication of his ever—growﬁng awareness

PR

. of the helpee and of his relationship with the helpee ~ This .

. and the helpee. dff,f S S -"'.vf]:f-> e ,.”;

_relationship provides the helpee with the basis for change éﬂd gain

Empathy is generally considered to be the single most 1mportant

factor in. any interpersonal helping relationship, for both the helper

p

o LY ¢

Respect is defined as - nonpossessive warmth” and "unconditional !
.pos1tive regard" (Carkhuff 1969c, 1969d), and entails communication by

. the helper to the heIpee of a very deep respect and regard for the TU

worth of the helpee\as a person and f8r his rights as a free individual

._interest that is non- Judgemental and non- conditional

: A display of nespect on the part of the helper involves spontaneity,

commitment and understanding Walker and Peiffer (195?:20& 209) add

L3
1

4 that ". <o non—possessive warmth is a level of\acceptance, warmth and.

+

the ability to lead the helpee into the exploration

%

)

A

¥ i

' helping rel tionship, the additional characteristics of self disclosure, T
, % e :

PR
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\directness or the clarity\of the interaction

S

‘ Genuineness refers to the establishment of ‘a’ genuine

lrelationship between theahelper and the helpee and reflects the degree

T to which the helper can be. honest w1th himself and therefore w1th the'

elpee However, Carkhuff (196? 28) warns that "o genuineness ?

does not include licence, and- must be used in lombination;with respect

-and, empathy ‘ Genuineness 1mpl es-a’congruence between actions and

feelings Gokiert (1974) and Carkhuff (1967, 19690) suggest that to

k

be genuine, the helper must be authentic real, NoR- defen51ve and

RN

Enon,conditional- R L . -

Concreteness refers to spe01ficity in the helper s statements '

-~

and behav1or The helper should not be abstract’and vague, but rather

'clear précise, direct-and non- ambiguous, and should 1nteract on the'

SR as

-'level of‘ghe helpee s understanding In Carkhuff s opinion, to be
,,concrete the helper s communication must- have ". . . personal
'.'meaningful relevance for thevhelpee To be concrete, all

T communiCations should exclude qualifications which may distort the

-

{. :
Self evaluation is the need for, and the-ability to engage in

*-self exploration ‘and self analysis of past experiences, behaVior,

'emotions and bases of intellectuality in order to determine precisely

the deficiencies which may lie at the base of the present concern

Carkhuff and Berenson (1967) believe that a helper can only facilitate -

‘self evaluation in a helpee to the extent that he can éxercise such -

self evaluation in. himself

A

In addition to these core or ‘primary dimen51ons, secondary |

B factors ‘can have a significant 1mpact upon the effectiveness of any

N

‘”helping relationship, regardless. of the facilitative levels in the

R
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helper on the five primary dimenSions These secondary factors .f

1nclude both the env1ronmental context of the interaction (e &y

. profess1ona1 formal therapeutic, or. lay, 1nformal, advice—giving) g \'

.and the personal traits and attributes of both parties in the

»

‘ interaction.( These 1atter are outlined (Carkhuff, 1967, 1969a,

| Caﬂihuﬁf and Berenson, 1967) hs follows

EW“<5) the épec1fic personal 1nteraction patterns of both helper and i;y
- helpee, oo - o ‘~-\,‘ ’
(b) the “ltural and socioeconomic backgrounds of both helper and :
e helpee, _ N \ , K ; : : T\

" (c) the: 1evel and type of formal education of both helper and
. ;helpee,v .

. | i
~

(d)‘the age, sex and physical appearance of both helper and .

. -

e C ‘helpeel S 5 : ‘\

(e) the environmental context and setting of the helping N
interaction, and ' —

(f).the environmental context and setting of the helpee S work
o and/or related factors which may have lead to the need for
the helping relationship : o _’. :

~-

; Carkhuff (1967 174 193) has developed a series: of five—level

z.scales to measure helper and helpee functioning oA the above primary

i

L.vdimensions for all interpersonal interactions ' On all scales, level: 3

~

.i;is defired- as the minimally facilitative level of interpersonal

L.functioning Based on research using these scales, Carkhuff and

*Berens‘a&m%? &) state: |

[ .
'Individuals from the general public, when" cast in the helping
'role, function midway between levels'1 and 2 . ... they are;
,essentially oblivious to the feelings and experiences of the

. ‘person before them In effect they are immune to constructive
human encounters. . . .- Thus, in our assessments of the general
population, the first person, .at. a maximum, Tesponds to the 4
superficial feelings of the other, person, not, only infrequently, R
but. also continuing to ignore the deeper feellng; he. oommunicatesl‘ £
little positive regard. displaying a lack of oncern or. interest IR




_for the second person his verbalizations are somewhat unrelated
to what heiis feeling, and most often he is’ responding according
to a prescribedo 'role" rather than by expressing what he -

* . .personally feel® or means; he’ frequently leads or allows :
. discussions of material personally - relevant to the second
person. to be dealt With on a vague and abstract 1evel

' SOns in need of

. P
‘level of functioning, im,their 1mmediatf env1ronments

help are often unable\to find fa0111tat1ve helpers#apprd(riiti/ko their

-

In applying this same concern to .the potential effectlveness .

s

" of superv1sory as51stance to teachers, Blumberg (1974 110) con51ders

. 2 there is a possibility'that\superv1SOrs 1n51ghts into, 4nd
the skills to deal with interperscnal relations. are inadeguate
for a helplng relationship; that, if available at all, the
training provided for superv1sors by school systems is inadequate,
“or that supervisors are. selected without regard to the behavioral
demands of - the Job. More than likely it is a comblnation of all
three ' : _ : o ,

The aspeck of. roles, as mentioned by Carkhuff and Berenson .
4

(1967) above, needs some further qualiflcatlon The perceptions each

‘ 7}'has of his and the other s' role can have a 51gn1ficant 1nfluence upon?i

i

the potential helpfulness of the 1nteract10n : If either party to the o

. R ;
vinteraction perceives the role of the helper to be the SUperordinate,‘

'or service being sought by the other), or the role of helpee to be

a p051tion of weakness, such role perceptions may, potentially,

.seriously interfere W1th and constitute a‘significant barrler to, the“

, development of a, truly facilitative interaction
In the educational context the supervisor s role confllct

R bears directly on the dilemma of being both an evaldator and a helper

. ‘. . ) . . . . o

more knowledgeable more powerful position (in terms of\having a skill

subordinate, more vulnerable less knowledgeable and help seeklng from

39



‘~,_ relatlonship is that in helping another, the helper is involuntarily.

&

- owriﬂ.’ The nodel which the helper %ct\s is a reflection of the *

'The teacher s dilemma is that his needs for help confllct w1th his

: '1ncreases, as the helpee s need for higher levels of facilf%ation

~ - ) L
A

. N,
"

_;needs to De seen as compe ent “ e e if I convey my need for help
"ald feelings of not knowing what to do, 1t 1s llkely that I will be
T seen.as a weak and ma.rginal teacher" '(Blumberg, 1974 144) Formal
vaspects of roles must not be permﬁgﬁed to 1nterfere with the ~75”

i establishment of a genuine, concrete, empathic and respectful helping

™

.relationship

A signific.ant additional aspect of the faciﬂitative helplng

‘l “ “ J‘,t /
yet 1n,evitably and simultaneously, the sub@ of - his oWn helping, o o
¢ 3 SR o

~

'for in any attempt to help another through understanding the oth r's

| innermost thoughts and actlons, jhe helper must first understand hi%

attltudes and . values which 51multaneously determine his own. \;
)

\

_Part101pation in society o o B ; f L '; Che

":_j Reissman (1965) found tmthe benefit for the helper in any

\

o helping relationship has a ”multiplier effect." The helper s role

‘begins a spirallﬂng growth process (in the helper) whereby his-

motivation for providing increased levels of herpee fa01litation o . v

increases The h%lper\must continue to be able to support the less—

\

\

_able, though 1mprowing, helpee The need to "keep ahead" of the o

'fimproving helpee enables the helper to achieve greater levels of 5

N

‘i, self sufficiency and srlf dependency through continual seef evaluation

‘iand support of a self evaluating helpee In summary, Brammer (1973:21)

' states'i-' R T e ._' R S
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‘There is universal agreemeAt among practitioners and writers,‘

.. ‘that helpers need a broad awareness of their own value positions. o
--,f;x Self- -awareness in’ the helper provides some -assurance against the [
‘ . tendency to project values to others: or to use the. helping v
relationship to. fulfil his own psychological needs

All helpers should be aware that in a helping s1tuation, the helper<
functlons as a ;odel for the helpee whether e (the helper) wants to

1

ominot. L

Consultation, whether in the humanas)fﬁ

'e‘or bu51ness o
:environment, 1s firmly based on ‘the helping relationship | Lippitt and
Llppitt (1978 ix) believe tﬁ;} . ; the function of consultatiqn 1s
part of the roleeand function of all those who lead, direct teach or
\“interact as friends or peers &1th others " They (1978 1) furthe‘rm_

“'comment that ", the role of a growing number of persons in our

vkiﬁ'5001ety is labeled consultant to describe their helplng functions

| | Luc1o and McNeil (1969 21- 29).made a s1milar comment a decade

- earlier in pointing out that persons operating under the designation

of consultant in one setting, may well be known as superv1sor,'
4coordinator or master teacHFr in. another setting » They describe the
consultant's interaction with others as a "helping relationship

| Attempts to confine consultation to holders of particular ."-7
:_p031tions is difficult/because of the breadth\of‘possible interpersonal
interactions which ban legitimately be classified as consultation——vﬁ::'

‘qthese range from formal supervision to spontaneous advice-giv1ng _iﬁ b

'r'addition, great difficulty can be experienced in endeavouring to

determine whether a. consultative interaction is formal or informal

.



., ithin the school setting, where much consultation among teachers may
appear to be informal the matter of intent on the part. of. the'
consultee w111 be a s1gnificant\determiner of the formality of the

AS with the genuine helping relationship, the purpose of most

interactiog-

conSultatioﬁvis the desire of one person in the interaction_to alleviate .

a, problem, to satisfy a need, or tolchange a s1tuat10n in the 1nterests
. /
'#of 1mprov1ng personal performance and/or of achieVing a desired goal .

)

_PBnnis (1983 28) kescribes the consultative function “f . ,fas
‘prov1ding for the, continuous professional development of - teachers, and
includes all those activities normally des1gnated as in- serv1ce. |

a'education He adds (1963 29) that some functions are best performed

by generalists and others by spe01alists, some require the attention of

\

.;internal consultative personnel while others need 1nteraction from

‘,external consultative personnel.' In discussing tbe effectiveness of

the consultant Ennsgxl963 30) believes this to be dependent

- -~

. 1argely upon the relationship between consultant and teacher

4

While this contlbues to. be an important theme, one “of the !
51gnificant characteristl_s of most of the recent writing on -
consultation is the clear mphasis on the personal development of the
i individual Carlson (1972 83 B)_ writes: . *y |

s . the role of the consultant is to help the school become
.. open, flexible, and humane. a' place for total human velopment
. through learning. . ‘He [the consultant].serves as i catalyst’
in the school'environment with-a. focus on stimulating ideas and
fhumanizing the curriculum. . . . where.disparities occur, he. uses
appropriate stratagems to ensure that a humane course is T '
followed ' N SR _
} In similar veln, . Blocher (1975 171) whilé emphasizing an o
, : v -
,empirical approach to: consultative practices, outlines the complexity

'T\\

N



of the consultant's role: R o -
' \
If there is any area of general agreement in the literature on
consultatibn, it is that consultants must proceed in careful
‘planned wags to generate data upon which to base strategies and
. decisions. ‘!ﬁey must attend to ‘complex personal and social-
" dynamics, and use knowledge about individue., group- and S
organizatienal change processes in- helping client. systems
to manage stresses, make de0151ons, and solve problems in
'effective and humane ways. b »
In keeping with the above, a number of’ writers spe01fy

‘V ~ ~

particular approaches and/or emphases in cons1der1ng the cowcept of

;consultation. Fon example, Schein (1969) 1n\discuss1ng process
, .

' *consultation, believes that one cannot assume any knowledge of’ what is

wrong, what is needed, or what the consultant should do, but rather. .

v :
,for the process of consultation to begin constructively, all that is.

~

’ aneeded 1s the\intention of one of the 1nd1V1duals in olved to change'

™~

ahd/or improve an existing situation The consultatidi process, as a

' process, helps the persons interacting to define the p oblem and

. determine the necessary steps for moving towards a solution Schein

3

(1969: 6 7) describes the consultant's role as being e to teach

diagnoskic and problem solVing skills.‘.l. 'The client must'learn.to

" see the problem for himself to share the diagnos1s and to be actively
' el
\

\

'involved in generating a remedy " Expertise in “the need -area is :

~

,considered‘to'be less relevant for the process-consultant than is/the’

' ability to involve the client in his oun problem—solving process

Young (1975 261) supports Schein s emphasis on: process rather

than on product consultation, and adds-'

“If I felt compelled to Justify consultative services: ‘as a

legitimate exercise, I would distinguish between process and
product, and.I would emphasise the- first . . . 3 . . .the
consumer may. have as much to teach about consultation as. the

theoretician

o~
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Similarly, Brokes" (1975 183) believes that careful prior

.

'preparatf%n and continual process negotiation is theskey to a

}'

'.successful aﬂﬁ effective 1nteraction He believes that, 1n the final

\J -“
analy51s, the\responsibility for solv1ng the client s problem rests

~

. w1th the client the consultant is a process facilitator “Faust

(1975 228), howeverJ suggests that the consultant should be less .

concerned about school aéhievement than ‘he is with how students,.

-'teachers and others in the school felt about themSelves ‘". }«. the ;;’

consultant must work towards the building of humane people as people

_rather than to be concerned w1th what they can produce e W

 Faust (1975 227- 239), in further pranding upon the "humane
role of: the- consultant, supports the contentions of Carlson (1972)

above, and adds that "1 . e the consultant himself must act in humane

~

. ﬁways that communicate respect and trust of the persons with whom he

works Faust differentiates between ‘thes following consultative ‘

styles- (1) cris1s consultation, (2). intervention consultation,

(3) prevention consultation, and (4) developmental consultation ~Of

: the last he. (1975 239 -240) comments. I _»V_\{ 'if .7

R uThe developmental cgnsultant does much of what univer81t1es have
failed to do in teacher education focus on the nature of :\
humankind, what makes people tick, haw; people learn, and the

.~‘, change . process.‘l.. Wh.t are examined are the dypamics of -

Jthat espoused by»Parker (1975 2) who describes the purpose of .

h o ehaviour, the inner personal processes of humankind, and

. v; ft hiid, moving, changing universal characteristics of the-.

“-f'indiv1dual

Another specifiﬁ“though related approach to consultation is

3
-"

psychological consultation‘ as being . f to increase the day to. ,'
1‘

day effectiveness of such persons as paraprofessionals, clergymen,.-

.
aE



and their s1gn1f1can adult contacts. The child as the po ential

nature of such consult tion. Tharp (19?5) who s1milarly\cons”ders the

consultant, a mediator (t acher) and a' target (stuﬂent) As a means of -

soc1al influence,” Tharp 1975 136) states that consultation 1nclh %S
(1) reinforcement (2) inst uction, (3) modeling, (4) feedback and
(5) cognitive restructuring,

'sources of influence as well as | the sources of reinforcement m He

\
states (pp 140- 141) that "There 1s a social contract between the

t

d the tarth though the content must have congruence.

' o¢her (19?5 157- 160}, however, calls for e v new "F

\

theoretical formulations, research designs, delivery systems and -
preparation patterns et for the provis1on of consultative

;},ss1stance that should include an awareness in the consultant of the
> 4.13 .
auses .of behavior that reside in the society and the physical

T

- C

L s :enV1ronment as«well as\within the individual——his learning history and* '

LR

v ‘his genetic endowmentsw -Blocher (1975 159 160) believes that o0
consultative effectiveness dependsAon at least six factors-w
1. The method of intervention, 'E. S .f_ b

2; The charactebistieﬁ of the consultant

v,;‘l

and that the triadic model describes the -

consultant and mediator, and a separate 5001al contract between the .



3 The characteristics of the con!thee,'ih S | : \{

4. The nature of the concern,
5. The naturewof the behav1or change desired and ,
6. The nature of the context in which the consUltation.takes(

place .

In an attempt to relate much of. the theory on: consultation to\
, educatlon, Neagley and Evans (19?0 135 136) prov1de some p01nts for

:'Eand against the use of consultative personnel who, by designation,
v%ave an assigned advisory role

Advantages.

N

_autonomy of. the teacher is maintained

2:"Scheduling of 5pe01a1 subJect activities remains within the
Lo control of.the regular classroom teacher

13 LExpert assistance is- available ‘on call“ from theiconsultant7
-at 511 times S L

by

\ . v : N - ’ . .
Q. The most economical use’ can be made of the time and talents of

: the consultant- because' he can devote the bulk of his energy

Vo to %§s1st1ng teachers who need the most help.

R * . _ _ . g .
‘Disadvantages.,,' - o ) B R L
1."Some teachers doqnot recognise that they need help and ' -
. consequently do not ask for itt NI

*2.'TComplete utilization of the serVices of the consnltant is’
- rarely accomhlished T : :

™.

3.' Specific areas may be neglected by teachers -Who do not consider

Htl' " The- concept of the completely self contained classroom and the N

.them important and/or #ho have no desire to improve their e

”‘teaching skills.

L. Some teachers may monopolise the services of the consultant
! ' ._and thus render them unavailable to other teachers."

B ultants are—not\aluays available when needed
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‘4ResearchTInto'vducational Consultancy‘

p_consultative“assistance

: ‘.by educational consultants, were~'

: BJork : o ' ‘:.- Ry J,l - e o “ﬁ

-as a practicing classroom teacher ~,Vn ot

-

y
__,—‘r—-—~\"‘
B .

v - -

Various studies on- consultancy in education over the’ past

A

two decades reveal both similarities and differences in the roles 6? |

.ivarious consultative persdﬁnel and 1n the needs of teachers for

-

Savage (1959 13), in research conducted in 1951 with teachers
g from nine north central states of: the United States -of America, reports

“that the most\frequently stated functions of consultation, as indicated

.

f'fl; To work with the local school system in a. way that permitted

the consultant to"become more competent in, dealing with © v,

. educational problerns (78 9%) -

2. ~To help local school representatives become more aware of and

'? skilled in,- the use~of human and physical resources (64.2%). o+

j.ﬁ'To help local educators to see thein problems far énough in

- adyance to\anticipate the need: for. study and analysis.(55 27)'

bl To elp. groups (teachers) to clarify the relationships of the -

3pverall educational program within the school system (41 0%)

"5, 1To bring special experience, training and perspective to bear |

fupon improvement of the local educational situation (38 97)

Vo

e
¢

'\} The. external consultant Recent research qh the role of the

,'ﬁ- external consultant hgs been conducted by Cowle, Heuth Chapman, and o

ol
'

: Cowle (1971 1837 ‘in a study of the Edmonton Public School

A”District field consultant defined the role as being to help classroom '

'»f teachers to. maintain, by in—service education, a high standard of

N

‘_;professiongl knowledge and competence in teaching He also claimed
that the part time consultant ‘Was able to liaise between all.@ersonnel

o providing consultative assistance, and to’ maintain a viable rel;&ionship

v'

e

Ceme

“yp

3'.;1 L



In an Iowa study on the role of the regional curri@&lum R A
RN, - 1 . - :
;consultant Heuth (19?1) found teachers to be high;vxsupportive of the v ‘4”"“

'\{curriculum consultant as a consultant but were R

consultants seeking - appraisals of teachers either from the teachers or vaf/.f}. ) ."\‘\\'.4 ’

; 'from their principals Teachers were highly criij; 1 i# ‘.:‘bfﬁéf,
“consultant s involvement in, any.form ‘of teacher eva nat. . Q%ggﬁtf: "
Chapman (1972) in a ge;eral study of the Region&i{éff Qes'of : QT t.; 3

’1;4: q'."_ . ‘?é?:‘d ; : ““’ﬂ-:‘ N "
Education in Alberta, reported that theiIbObJectives in relatibn tQ:“”.
' COHS‘-}.L.ltancy\ e as follows: 'v ST S T

. 1. To provide consultative services to teachers, sohool > : f}:
@@Kg. admi?istrators and school boards and B ‘ '

. 2. To evaluate_as a part of the - consmltative process, th h
this was not considered t0 be ‘synonymous with inspection _

3

However, more specifically,vconsultants ﬁere required to.’“
(a) assist with curriculum development, @'auf“' AR SR

(b) act as monitoring agents, and - % D e R .:-.

(c) facilitate communication among the education systems

\ ‘j“ In the. Chapman (1972 68) study, the rLgional consultants felt
‘that the primary Justification for their designation was the. provision
of consultative services to those rural schools which had limited

support staff, and which experienced difficulty keeping abreast of new

. ! : O . e L . . !‘\.
ideas o SR P JEIR ‘ . .

$

s ;\ o Evanston, Illinois, study by Bjork (1970) on the 1nﬂ“e“°e '

i;of the : consuItaq@ iﬁ curriculum implementation revealed that teachers

'who had been assisted hy the curriculum consultant implemented the N

) curriculum innovation to a significantly higher degree than did teachers .

-~

receiving no such consultation
, . : i
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_ " The 1nternal consultant Recent research studies have been

I

conducted by Flynn,\StOutenberg, Eckman, Haynes, and Scott oo
Flynn (1971), in evaluating the prrn01pa1 [himself] as an
organiza ional\consultant in his own school 1n Eugeneﬁ Oregon,

'reported that

-;<-'\ < v to. the degree that\I was able to escape the role of
pr1nc1pal I was seerr as ‘more competent,'more,fa0111tat1ng,
more open,.and more willing to let groups find out for
themselves e e e ~,

-'Flynn admitted hpwever, that he encountered many problems which would

not haVe been faced by an external consultant

-~

Stoutenburgh (1967), in a study conducted 1n Orange and Ulster

.

_County school districts in New York on the consultative role of the

'secondary school principal found a high degree Pf correlation between

-

‘vactivities of an. administratorf particularly where these related to.

w

) participative de01sion-making processes c‘”

ningvbudget—maklng and

‘genen&l school organization

R

x5:’22:1> B In research conducted by Eckman (19?1) in Oak Lagn, Illin01s,

L
he states that the department head acting as a research stimulator -

‘}:and consultant, was able to meagurably. increase teachers .skills in'

x

g 1dent1fying problems, interpreting\and evaluating research findings, -

. o)
and in prop051ng solutions ‘and testing such proposals He-adds

'(Diss Abs 32/5531—A) B R \
Their knowledge was increased their attitudes were. modified or .-

. their skills were sharpened. Moreover, they-developed or refined -
‘an investigative attitude towards- teaching Through the research
program, the quest of these teachers to improve educatlon was

o given shape and substance o R -

Athe leadership activities of an administrator and the consultative ~ﬂ\'

3



Haynes (1967/ in his 1nvest1gation of the - tole of the helping ;

teacher in 1nner—01ty schools in Flint, Michigan, found that those

" helping teachers who were percefyed by new teachers as providing them

e

w1th the most help were the helping teachers who perceived the new

teachers problems most nearly to the way in which the new. teachers

‘ perceived their problems The\s helping teachers Were perceived as

prov1ding most help with (1) discipline problems, (2) course of study

- requirements, (3) planning and arranging conferences with parents,

,i definitYon for the helping tea§;er

(4) understanding children s values and pregudices, (5) grading and .

ol

marking, and - (6) teaching remedial children Two significant S0
recommendations from the study stated that the helping process ‘could -
be improved by providing helping teachers w1th ‘more time to service the

needs of the new teachers, and the prov151on of a clearer role RN

-~

'

' The consultative role o the teacher in decision—making was

‘ 1nvest1gated by Scott (1972) in-a New\Jersey school system He found )

-~

\

that teachers want tq be consulted ~on decisions made by others ﬁhich
affect them personally : The\skills needed to be an effective consultant
were equated withhthose of leadership roles §00tt adds that an .\f -
analysis of teaEhers as consultants indicates that they do not always

perate in‘the same way, and that they ass&me different consultation

"‘v/roleg_under different-circumstances.

f - .’“‘7 S -
The beginningeteacher The needs of the beginning teacher have

b%nmmdeMﬂ& MH&,dean”my‘ .fb‘

Three separate studies (Milne, 1968, in Alberta, Moller, 19@8,_

in Alberta- McGillivray, 1966 _ﬂn,urban centres in Ontario) on

@ A

C

o

fw.‘.
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A

'consultative needs of beginning teachers reported that they received

most aSSistance from thelr teacher colleagues,‘and least from their : :

principals and external consultative personnel McGillivray (1966

)

‘ 1#6 150) found that beginning teachers did not feel that. they were

receiving adequate help with their most ‘serious’ problems which were,‘:'

-

. in general, :Erectly relat>d to instructional matters Principals and

external personnel. were, v1ewed as’ evaluators rather than as helpers,.;'

\

and most assistance was gained from colleagues and department’heads

'}'Mccillivray 6966 111) adds that teachers, superVisors and principals _

'given | (1) to 1mprove teaching methods, (2) for understanding,and

vf‘motivating students, (3) for solv1ng discipline problems, and (W) for
. \ o i

gaining student background 1nformation v ‘ ' ighj,

N

oldaway (1971 40), in reporting on research 1nto consultancy,

drew the following conclu51ons

1. A low percentage of total staff occupy full trme consultative : ;y

positions,

their serv1ces, \

T

, a’;’B- some tﬁg’fers do not perceive a need for consultative help,
o4

"-5. Beginning teachers don't’ always receive sufficient help with
their most serious problems, Lol /‘-

6. Consultants should mostly give help to teachers in relation to
problems perceived by teachers,

7 Principals.usually can. t prov1de ﬁhe specialist help needed\
by most teachers, B

”va Full timerand R:rt time consultants cannot meet the demand for B

5y
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8.7 Department heads should be able to prov1de\consultative hel
v »yupon request by teachers, but in a staff not a line position,

9. ﬁTeachers who are part time consultants in a clUster of schools -
are likely to be most successful in their_ home school

10;'JConsultative pos1tions are frequently accompanied by a lack of '\

\ : 7'clar1ty in official role description; -
11+, The consultative role could be attractive to teachers if 1t ‘
'Was supported by 1ncreased time allotments and financial \ "

returns. ; ' . N

Plamondon s research“isln a preliminary study on educational

-consultancy in. Alberta, Plamondon (1973) sought data on consultative ‘k
ﬂneeds from 135 K 12 teachers in five schools in an urban school system
fFrom a total of 28 task areas, teachers were asked to 1ndicate those
'd for' which they would like consultative assistance ‘and, from a. list of
s_nine,in school and out of school personnel from whom they would wish :, ‘
_‘to receive such consultative ass1stance ’ The four task areas which
,.,;recorded the highest‘percentage of teachers seeking consultativev
'pasiistance were (Plamondon, 1@?3 :38): | ' ;‘; ‘l R
1. information on student s background (897)
2}’-assessing the need for remedial programs (86%), ‘.'- ) !, ﬁn _i
.{»3l.wimplementing remedial programs (86%) R - |
d_" '4.. developing course outlines (84%)\
o To- the following six grouped task areas, the personnel

indicated were perceived by teachers as. the most likely for meeting

» e \ w

their consultative needs (Plamondon, 19?3;&#) \ o ,,;ﬁ E _;. .

{1 Curriculum and Program- : Department Heads VQéS% o -
o : N , . .”f<Another teacher : 3-23%' T T
2." Instructional Materials:. o Librarian B 306 . N

: AR Lo 'Another teacher \ 20%: IR T

¢



' 3{f‘Methodology and A Another‘teacher_‘ ':f2}%
Instructional Techniquesf -;" Department Heads -  19%
L, 'Student Measurement L . Guidance Personnel = 41%-
and’Evaluation* " Principals o o 16%
' 5.>,Meet1ng Spec1f1c Student : Guidance Personnel -59%'. o

Needs _‘ ' . s All others f . <107 each .
6. .Other Areas Sy Principal s.t‘. ©28%
. ‘ '~f Guidance Personnel“' 17%

The pr1nc1pa1 and guidance personnel were rated as being the

most imporﬁunt re F\reflectn.ng*'QB peroent of the total responses
#

- Other teachers and department heads ngflectﬁd Iﬁ‘paraentreach of the ‘;{

Yy '-‘5. NS S

tOtal reSponses : i . L - 7: ..:'\. " ;- . .;_-nr""‘ ; s o -::", "'. J —
. ‘- N L3 " :' ,z , . é,&.‘: e ,_\‘ i "y“ w ) 'V
"To a number of related questions, the\foilow1ng resﬁonées weref ‘
©d . s BRI SR Q - " )
i - ; - LA /‘“ '?0,« . .
recorded (Plamondon, 1973 107 115) o _ﬂ'ﬂ.v _?.;.zfv‘; .

Department heads should get more time sto prov1de consultation

v \

e consultation ;747)

:Univers1ty personnel can fill certain needs for cpnsultation _p «y
8. e S
The pr1nc1pal should spend more time 1n consultation Wlth . AR
" teachers (65%). . s ST \ whae L '

‘ (e).Staff development activities should be held An the home—
o school" (637) "‘1 e w.\g. :

e ’ R I
() The assistant principal should not %ct as’ a consultant for -
most. subJect areas (587) ' i“ Lo

I E .

The first year teachers greatest need was jor.V- ... moral support
jand-reassurance,to increase self—conceptV (1.:42)g R ;(.
: . N | e SRR _ \ . :':.:.';;' .
Haughey s research vHanéhey's (1976) study~sought data éﬁr

1

consultative needs of 80 elementary teachers in threeTschools inltheiv
! o c ‘ .v:>‘ ‘
a same urban'school-system;in_Albertaf " The data_colleCted‘provided s
[~ B : Bt
' N
B / | :./

Teachers of recognized ability should get’more time to provide

- s

- ,( 3 g

<

aE L o



N 1nformation, in relation to 21 task areas, about the . teachers needs v

for consdltative ass1stanc_e, the p‘ersons w@ whom they consulted

- N

their degree of satisfaction with the- consultation provided reasons.

N . i N

why. des1red consultative ass1stance was not sought and the prov1sion

of consultative a551stance “to others These task statements were _"v' .'h‘\

grouped under‘four category headings (a) Curriculum and frograﬂ

(b) Instructional (c) Audio- visual Technology, and (d) Special Student
. Needs Subsequent interviews with all’ respondents prOV1ded greater '

detail to the 1nformation gathered “by questionnaire

o The four task areas recording the - highest percentages of :" -
\ "Q“tﬁachers seeking consultatiWe help were as follc?r (Haughey, 1976 66)
: _l;y diagnosis of 1earn1ng difficulties (8?%), h
'2; 'developing remedial programs (?8%) |
3. ’selecting 1nstruct10nal materials (74%) and - .
l, .operating audio—v1sua1 equipment (68%) f: - . vfh , S "lx.

O, . A
o This ranking was maintained regardless of class1ficat10n by

.years of post- secondary education, total years’ Yf teaching experience, . -
tf‘years of., employment in the present schoil,.or by grade division-. The’ w7
tmajority of all concerns, except Interpreting currLculum;guides," were

»ﬁrecurring for most teachers o A I \" : { C ' ~ e
) N LN ) . - .

! \
QTeachers hav1ng three or more years: of post secondary educatﬁon

fsought consultative ass1stance more often than didltheir less qualified
g eXperience sought ,'

~ .

; ?iconsultative aSSistance less often than did their less experienced

B - colleagues ‘Teachers with over 10 years of teachi

L - -~;".‘
‘ j77colleagues W1th the exception of\concerns related to Interpretipg '
,_Lfcurriculum-guides,f the ﬁéﬂority,of{teachers had recurring concéins in

fiallfcategoriesx; '




'pcurrlculum guldes -—dld the percentage of not very satisfied responses'

)

In general teachers rated the assistance prOV1ded as

satisfactory or very satisfactory For only'one concern-r Interpretlng
N . it :

reach a 1evel of 33 percent Teachers w1th less teaching e;perience

e W b ' -/

and fewer years of:- post~secondary education tended to . be more satlsfied

@with the consultative ass1stance pr0V1ded

.t sy . .ol 3

, their more R
(. ) _

'experienced and better quallfied colleagues.lli“'_}’ h L S

Of the 8@ teachers particlpating in the study, 27 gave 13

~-

different reasons for not seeking needed consultative assistance. * These .

.reasons(fell 1nto the three ma}or areas of (a) the concern Was. not

'became available 'ﬁ:; '@ w B

3

cruCial, (b) teachers experienced lac% of time materials, or did not
. L
know whom to ask (c) the problem passed or the needed 1nformation

r_/‘ - = v~ b

'PersOns;consulted:most often-werevthe priﬁcipal,'assistant
. . \ o ~.’a
principal, guidance.counSelors librariansh remedial reading teachers,

3 . \
" .

S \

'and other classroom teachers. No external consultants were 1nvolved .

in the study. ! fﬂ“lf& »,qudy - B -

3
R e
. -7 .

A

L Sixty —two’ perceﬁt ofhteachers provided consultative'assistance -

jito their colleagues uat least twice per week "h Satisfaction W1th thefy

zconsultative assist

ce pnovided tended to reduce in relatlon to »AQ.*

hlncreasing yearSfof post secondary education.

a0

4

Haughey, Holdaway and Small (1977:;L) concluded

M Teachers in, thi study vieged each other as productive sources of
.consultation, nd interacted regularly on profeSSional matters

- which tended to focus on practical concerns and instructional
;procedures '




A ™~

Harrison ) research Harrison (1978 194 203), in a study of

the consultative practices in selected Junior high schools in Alberta,

frogram" and "Student Needs."

»‘ B o . % ) "
(o reports the following: : .‘ %ﬁ% S :

Vv

A

Of the 38 task areas, the maJority of teachers sought -

'consultative asSistance in 11

The two categories of t%sk areas receivi~_\ths highest
percentage frequencies of teachers seeking consultative
assistance were\"Development of’ Annual Curriculum and

Generally, the percentage frequency distributions for male

) ‘teachers and female teachers were 51milar

10.

1.

12.

13

than did teachers. from other subJect areas

’ generally reported by male teachers

. Eighty-five percent of teachers sought assistance from’
. colleagues in the same school, while 13 percent sought

”Teachers having between one and three years of post -secondary -

education reported fewer task area concerns than did teachers
w1th four or more years of post secondary education.

Overall teachers of grade 7 students sought slightly more

. cansultative assistance for their task area honcerns than did
,.other grade level teachers. - AN :

Fewer Industrlal Arts teachers sought consultative assisfance;'

. _In‘each task area, at 1east 60" percent of teachers experienced

Trecurring concerns,. with highest percentage frequencies

Most teachers 1ndicated that they consulted w1th one refe?ent
only for assistance to.thelr task area concerns.

assistance from colleagues in other schools or central office

S or area staff o \

Teacher colleagues were: consulted more regularly than any
other class of referent

e magority of teachers ‘Saw themselves as. a source of
nsultative assistance to colleagues in the same school

Approximately one- third ‘of teachers indicated that there were
occasions when they had not sought consultative assistanCe “for

their concerns.

Reasons given by teachers for not seeking needed assistance
included;: insufficient\time- did not know where to find the

-

2



AT . \

information; previous experiegnce-was negative; information:’ 'y oy
given was not practical; capable. of solving own problem. - " g

& 1%. Supermisory personnel’per ptions of reasons why teachers did, -
| not seek needed assistance!included: may imply incompetence; - B
lJack of direction by -administration; insufficient time for ’
discuss1on ‘trust and-acceptance must first e established.
‘ _ /-
“l5. Fifty—seven percent of teachers responded that a351stance~
' received was satisfactory, 26 percent 1ngt cated very
¥ - satisfactory, and 17 percent indicated nof satlsfactory.\
‘The above research, in.adding significantiy to'earlier.writings :

on, and research into educational consultation, not speciflcally N ‘\

address the consultative needs of senior high school teachers

| | 'CONCEFTUAL FRAMEWORK o | \
AR P . | o .\., | \_

. External and internal consultants can be viewed as "change
agents'of educationl“ Their.function and their contribution are -

largely concerned W1th the prov1s1on of 1nformat10n de51gned to

.fa0111tate change or 1nnovatlon in educatibnal\practlces, and to a551st o v

in upgrading teachers subJect knowledge and 1nstructiona1 skllls

/Such consultatlve aSS1stance is dlrected at imprOV1ng the quality of

TN

education 1mparted to students through the school system. Daily, -
'teachers are- faced with deci31on—making responsibillties, particularly
with regard to the educational Welfare of their students. Havelock
(1973 10), in discuss1ng the role of" the change agent, states.

You can be an effective’ change agent either as an insider or an
outs1der. Sometimes outsiders see things more obgectively, and
?they are usually more free to work in a variety of ways with =
different members of the client system . . . As an insider, you
are more familiar with the system and you feel its problems more
" ~deeply; you are also'a familiar face and a "known quantity
"Sometimes change agents have to be: insiders .

Lippitt and Lippitt (19?8 ix), in discuss1ng the nature of -\

. consultation, differentiate from the outset between internal
S : , .




-consultantsVeithose 1ocated,in theusame setting——and external
‘t.indicate that much of he consultative aSSistance required by classroom

and colleagues\

B

L

consultants ——those who offer their help as outsiders

Many authors (including Savage, 1959, and’ Haughey, 1976)

o B

‘teachers is obtained from 1nternal personnel w1th1n the teacher s hgme‘.

" school, such as the pr1n01pal assistant principal department heads,

s

{ . . i
) Whether_the consultantsnserving the needs of classrdom teaChers

are internal "sbhool" personnel or external department' personnel the

58

fundamental nature of the service they prov1de is the same : that of ;//t"

transmitting adv1ce or other information or prov1d1ng a331stance uhich

may change and/or improve an unsatisfactory situation, or reduce or.

|
1

Within the context of\ change theory, the cons tant'is

eliminate a current problem or concern.

independently,and collectively a catalyst, a solution-

iver, a process-

" helper and-a\resource—linker- On occasions he'willvbe‘mo,e of one\and

less of”the\others,-and on other occasions he»may be some‘or-much of

all~simultaneouslyi In practice, the consultant is a change agent

As a catalyst he w111 stress the need Tfor change, for o
¥ .

innovation and/or-upgrading,'rather-than one ‘who comes With.prepared :
‘programs or packages to effect such'change. 'He\will'be a'Stimulus for-

.change- one- who assists. teachers to analyse problems- one who

~N

encourages self help activities. The catalyst change agent"will be

an effective 1nf1uencer he will provide stimpli that will help the

”?teacher recognise a ‘need for change or growth and development R _

R As a solutlon—giver, the consultant will be one who provides

N

e otherwise elu51ve answers to recognised problems., The solution-giver K



' consult;ntwnay be able to offer‘a number of possible solutions to . &

':afparticular problem,lhut it isbthe,indiVidual teacher who must select
.the appropriate solution and transform it from the realm of the
."P0551b1e to the. actutl R T B

 As a processehelper, the‘conSultant is one who provides : _4\

”vspe01fic d§Sistance to teachers to help ensure that the desired change .

. ;s effected Havelock (1973: 9) states that the process- helper can

prov1de valuable assistance in shOWing the client how t9:§3¥form these

functions; _ i | |
(aj recognize and define~needs;‘
(b) diagnose}and set ohjectives;

1 (c) acquire relevant resources;. - "‘f_ Lo \‘”t o ~\h;
/(d)iselect or <reate solutions-w d_,v _L; o .

bﬁ(e) adopt and install solutions' andu XQQ T

(f)'evaluat solutions 2& determine if they are Satisfying hlS_

‘ ’ : . \ o ~ o
As a resour »—linker, the consultant s task is to prov1de

NS

. access betweéen teachers and the needed resources for achieving solutions

. fto problemst‘ A resource—linker,is'involved in matching.the'resourcese'

in one person with thedneeds-in another.. ' Where a teachér has need of

© ‘8pecial skills,'a‘res0urce~linker consultant will advise where such =

skills.can\be‘obtained.: His special attribute is in communicating and
, L S s )
in building relationshipsp, L “_.> '?, - .; SN
Consultants, af Vh(Fge agents, will tend to reflect

v

1characteristics of all four types of specialists——catalyst solution-f

giver, process helper, and resource-linker ”*‘

a
%2
~

Consultation is a two—way process, and mutual interaction is

b\
R . ) R . . ) . S o . .
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-

k3

essential if the result of such consultation is to be relevant and

as51stance,;

effective Havelock (19?3 19)° states.

Ultimately the client 15 best se ed by a netWOrk of two—way
contacts with other clients ard r;Sth a variety of. resource
persons, groups and institutions. .« Effective problem- _
solving and. self-renewal over time requires multiple exchanges
Wwith inside and outside Tesources, each representing special

knowledge, skill, or service relevant to different needs at |

different times. . o R ) A

)r

» teacher works and w1thin which the teacher seeks consultative

»\ ~

Figure 1 shows Havelock s (1973 19) "network of two—way

' contacts, and ﬁigure 2 shows the adaptation of this model to the

-

consultative interaction o . o0 "‘] o f,‘ﬁ

Wit

W may

' ‘consultant as a change agent

\_

'tative assistance provided from W1thin the school

-rnal consultancy«, That which is provided from

pf“-rm both consultant and gonsultee §unctions, while the

principal and external subJect specialist‘consultants will tend to

' prov1de consultant\services predominantly

| architect of change R

nResearch evidence testifies convincingly to the effectiveness of

,m

p;This comment most aptly describes the env1ronment within which the .

*nts external consultancy Teachers Wwithin the school

-

The following quotations from various writings on consultancy,

ﬂ

Dinkmeyer and Carlson (197? 85) A’;re : ;;

The consultant s role is perhaps best characterized as the

.\ }

Dinkmeyer and Garlson (197? 172 1?3) 4;

\

 consultant interaction with teéachers and administrators R

Consultants need to understand their role and mission as change

’

» : A

. supervisi n, or, change theory add support -to- the cqnception of the,'

60
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R O S U B R I
. R e : S S .

-\agents PR Our,model\includes the consultant s role ‘as'
facilitator of human potential R S

<0 . ~

2N

Bauer‘(1975 229) '4 ' | .
"The resource teacher is also the consultant.to ,the classroom ' ‘ :
‘teacher ..+ who is part of an on-going system 'and’' must be .- j

helped to re-orient, redirect efforts, and become motivated to

:, _ ' change so as to accommodate for and solve some additional and
o taxing problems _ \ o S . -

\Ser 'ovannl (1975 5) .i"_. o ;hTVhi-\- E ;‘v.ﬁfi;‘"f . .. °

. Supervis rs, for" example, will find that ‘most situations they
” face forgde them to operate more as change fa01litators than aS" Lo
direct agents of. change R , . Cor e N

: Sergiovanni (1975 47) f_ﬁ - o uj‘ L. ' ,&hd

Effective superv1sors are educational change agents, and their’
- effectiveness is. contingent on their sensitivity to the ex1sting
' operational climate as well as ‘an awareness of strategies o
~.involving change s o : _ [
o Sy

N “ oy . . S . ‘ ©
. S

. : o 1 : . . . . ~
. ‘ S o e . S g ] - o T o s . A
L . . . L] . W’. N - . ’ ’
. L S R B
¢\

: The review of the related literature, and the conceptual

T R

framework used for this study, were presented in this chapter. e

0‘

A prefatory comment about the role function differepces between

supervision and consultation2 as- these apply to the provision of -[ -\h

consuitative assistance to teachers, was provided There is a potential

conflict for both parties to the\interaction, between ?elp provided as !;’"
-;{ ﬁﬁ a result ofk or based on, an\\external" evaluation of need, and help

':‘which from the helpee s standpoint is free of. such "e)cte:‘:na,l"‘~

’f"l evaluation \*In keeping with much of the litirature on Helpi ‘f,f:fw'f'
1\’ Relations, thé approach adopted in this study Was that the need for "f';'; 3
v ,_& LA ‘ ,.‘ - .,vc.- .
consultative aséistance will ve potentially the least negative
“°outcomes where it is determined through selfeevaluatfon 1 the‘ fi:'\fhyzftf
recipient{ﬁegcher ..5-,hgt.p,'ff~;.‘lz:f‘f ;:l‘}'ixt 5 ]



-

nﬂ The three toplcs selected as\relevant to this study were

._Supervision, Helping Relationships, and Educational Consultation

AN v

s . The' writings on Supervis1on included those which directlyi
.r'.addréssed }he role funﬁ;ion of consultation, or the prov151on df\needed
-as51stance to teachers The most recent trend towards facilitating and
"Lhelping, rather than directing and evaluating, was %mphasized thoqgh
‘;ﬁtthe potentially negative cold war" interaction pattern of .
7"authoritative superordinate and threatened subordinate was’ also o f)
i mentioned R f.:.h s ' ‘i o ',v' fﬁ:"‘ |
L ,,~ " .'n ‘;\‘. 1 _i;»_‘: o : S ? Ly v_‘;

Helping Relationships

o ”' The literature on Helping Relationships has a strong

,‘\ psychological rather than philosophical base, with the underlying

e s

ing the self—assesdment of need f r personal growth._ and/or "

) SOIV1ng, and a. helper—helpee interaction which embod£

) v empathy, concreteness, genuineness and res ect ‘ Some questidns were
' raised about the constructive helpfulness of the helper/supervisor, h

hf and the need for helper awareness bf ‘the value-positions of both

arties to the interaction R .;h__fv‘%,: o '.‘d”."v:gku"j'5_€'i

Educational Consultation f‘"jfi._':gﬁf

~“-dp/fﬂf The role of the consultant was reviewed both as a function
SRR 3

o

’s

J}x

of'teachér needs for consultative assistance, both on the North ~f'*fc_1f ': o

wy ., )
73 ’_,.,‘-
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LR
R T e
. : e 7 [ T e
oob P . Lo v PR . - . “ ®

B Superv1s10n ST Y " o _' [T

; "7 ’America.n continent and Within che Province of Alberta L / R
. S Sy o

i

and as a process This w#s followed by a. review of recent résearch f.,'



ConceEtual Framework 3 o , ka' N

T e conceptual framework used fér the study viewed the

o <

'internal or external consultant as a. change agent-—a cat%lyst -

‘fsolution glver, a process helper and/or a resource linker.

\

Havelock s two—way 1nteract10n mpdel was adapted to show the

educational consultation process of 1nterna1 andfexternal 1nteracticn

_ patterns at the senlor high school 1eve1
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o , S “Chapter -3
N\ \ t
o R R'ES.EARC‘H DESIGN | SR

>

The research methodology used for this\study was descriptive,-',

A ~in that the major’focus was tq\describe existing phenomena ‘Both
R

l questionnaires and. structured interv1ew schedules were used for the

collection of data. - . v T T e
N .' L“\" ‘.'.‘ - ) . ' . L . : ) T

AT Three schools were selected from ‘the eleven senior high schobls_ -
s , R .

o '}-1n the Edmonton Public School Distﬁict A number of factors 1nfluenced '

this\selection, not the 1east of which was the’ preparedness of the f

'ffs concerned to permit their staff to *jf

dy: Some direémion was also provided by the .

o , ¥,
- Y N

District s Directon'of Researc -

The questionnaire. which was” developed from’those used in the O

- studies by Plaugpdon (1973), Haughey (19?6), and Harrison (19?8) was j.%

. R
‘“nsent to all st in the three selected senior high schools

- The Questionnaire " } e

R o
Beyomr }‘.

Data were sought both'teachers and external consultants
' Instrumentation for both groups comprised a questionnaire and a

7§ollow—up structured interView schedule. The 1) struments for data if

“Fcollection with consultants were very similar to those used with the -
: : : - Ly . . e L e

5.»;,:teachers ' - ;;P“‘- j'v;,fn s y; e (.' -

-”%ﬂlfv \ Thé teachers questiaenaire had the following maJor divisions..-”

-

- N Lo e N L . : . . C - ' B - c e .
s R I - . ; Y ; e

s 38
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A.v-Demographic details- g

%. 'Educational concerns for whioP qonsultative assistance was. 'ﬁ

3 . - H U el

,-sought - iﬂ” LR .
R C.’:Speciflc aspects of three educaﬁional concerns and measure_"
‘of perceived satisfaction of. consuitative a581stande'"i
: ’\‘ N fﬁ,:“Reasons why consultative assistance was not sought :
LB EduCational concerns fof.which consultative assistanle was' B
- —provided,\and | | | » H
} Fr General_related questions ‘ﬁ ;
Section B 11sts 39 educational concerns'grouped under six
category cla351fiéat10ns as follows-l‘i R ‘o; IR v.v ’

i

if\ 1 Currlculum/Program,.f ‘ |
2. InstrUction/MethOdology;" 'ITQ>-¥H_ (-%'f' o
3. Speclallst Equipment/AV Technology,

i?; T 4. aCounsellng/Student Concerns,\
' if*é; Prdfessional' and S
J{j6; ¥AdnanistratiVe/Organizational 'tt';',» *i‘;J IR

» \ : ' )
Respondents were asked to indicate in. relation to each of the.ﬁ

« .~

: 39 educational concerns-

(a) the number of occQSions on’ which consultat&ve assistancev

N .

Was éought, and ;'”ﬂ L H*.' ;'

(b) the referent/consultative personnel from whom\such

AR
. assistance was - sought |
- Inlsection C respondents uef:‘tequested to,i%f,
N LT et :
:;;3! (a) select the three educational g%bcerns which Were “the most;
-"3v,‘,( ig»bf Significanﬁ for them as teachers,’:fff'i.;?“e;”ffi : )
ST SRR

- b)) [18t up to thrée~specific<pr$tlems within each, of: these vl

-.,'t‘“.v ,. :'_ [N v ; ,’:-" '.’. R 0 o ' ; , \ ’ -' Tl V
oees ot st : .— T S _.\4.\"



L

r
‘?provided by bhem to other teachers,/and Section F sought resgonses to g

‘vative need fulfillment

Py

consultative assistance vwas: not sought for recog 1zed educational

- S e . Lo
. L
o N . . ; .
. N A )
o P ~
. '

three most significant concern and

ﬂ?”if' - Provida . 33 “;‘;;:ldgh. o \
Lo ; IR R R
N Section D asked respOndents to nominate he reasons why '

T
v

-
o R I S R

.concerns _ Section E sought information about co sultative assistance ‘;‘

-

- I

a number of related questions such as alternativz SOurces of consult-

-~ oo v

~

The conSultants questionnaire had the\following fife sectionS'7>'

only, Section E of \the’ teachers questionnaire havyng been excluded as

\ o : : O -
irrelevant. ) . o "a ,"“ - o ‘p

Section)A dealt with demographic details‘y' o '_»i' o

of these, consultants were asked to indicatez

LS ; x ' \;/

(a) the number of occasions on which co sultative assistance

. ‘; ) '._ N
..was. pég ' j_i S

.(b) the grade lesel (where known and re evant) and S

. (c)othe\squect area (where known and 1] levant)

»

vIn Section C, consultants were asked t :‘*

(a) nominate the three\educational concerns for which >

/

A";{ consul ive assistance was mhst frequently provided-

(b) outline within each of these, the lhree most}specific
. 3 . ~~v\

;'5 a8pects of need for consultation by teachers, and "

(c) indicate their QEgree of satisfaction with the consmltancy”'—

68

‘. Section B outlined the same 39. education%l concerns For»eachj"'i.

3 A M

a\\

(c) indicate their general level of satisfaction in the L

\

provision'bf*bonsultative assistance appropriate to each of '

\‘:~nb:fl these specific aspects.fw -7'

L T
e P . - T Forte e



e

. \ . y
. Section F of the teachers questionnaire ]

j\of the teachers lquestionnaire, and Secti
'.consultants quegtionnairs'
d‘questionnaire re ponden's who 1ndica

'._parti01pate in 'a follow—up interV1ew

'>Validity of Insﬂruments j',i' ' .nx *”_Qd

S
ey

wL L

'SectiongD sought consultants perceptions of the following-

L ~ . L gy
(a) the reasons why teachers may not seek consultatiVe s

assistance,»‘ ST o T\

- .

—‘(b) whether such reasons were perceiwed as common or not

[N
o
‘. .

, \' commol among teachers, and / S : ’i‘. oL

(c) to which educational cbncerns such reasens. may relate

v o

‘,',Section‘E outlined the same nine- qdestions on possible

4
=N K

‘The structuﬂ?q interview schedule was’ designed to seek

lkclarification of Ehe information provided in. Sections C D E, and F

J

ons: c D and E of the .

re conducted.with“those’

b willingness to.-"

SN . “\\

since these ﬂ,ﬁ

intervlewees did not’ constitute a rand m,sample of either teacher or

\'\’.'

‘it,consultant questionnaire respondents, no. inferences.to the question- o

!

naire resyﬁndentfpo ul ions were . possiblea\

'S .

N

To help ensure validity, clarity of statement, non-ambiguity_f

vof the 39,educational«concerns and supporting questions of theig

S

. ,questionnaire, and of the genefal format and questions of the

Lstructured interview schedule. copies of both[instruments wene

BNo) R
distributed to the following fdr critical review-'

\

i'j~* ) i.u selected faculty members of the Department of Educational

.[

~ o

alternative_%%ﬁrces of consultative needs fulfillment as found in (;'

69
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Administration, The University of‘Alberta, _ e /f_ ' '

2. selected graduate students of the same Department gfw'h

ﬂi‘

~

3. selected administrative personnel and teachers from the

schools used for the pilot study, ‘and 0
\ ' :

L. the Director of Research of the Edmonton Public School

" Board.

T
Y @ "

Modifican ans *to both 1nstruments were made, based on~the
. > Uo“ - 4 .
recommendations of the. above range of personnel u

“

o The %?reotor of Research recommended that ‘the three schools to |

4
ol

~

-. be used for the study should be selected fromdthe following: o o ' ”\

- e

N

1 Victoria Compos1te High School pr Jasper Place Compos1te

!

ngh School, e e

Lo T ~ r I N . .
2. Harry~A1nlay}Composite High School or Queen Elizabeth Al
N | CompP51te High School,' Mdd'r:" \'7.,un2‘ _ _«'3.‘ -
\\\tg' t" 3; W P Wagner High School S _§'”§"» : L S xf

<The three schools which participated are: underlined The collective'j

"teaching staff of any -t thrée offthis combination of schools represents
e *

‘-papproximately 25 30 percent of~senior high school teachers employed by ~

; the Edmonton- ic School Board The' Director of Research stated
" that, for the purposes of‘this &tudy, this percentage represented a. _" s -
. . . \ ’

lasonable sample~

| R T Ue i
; The Director of&?rofessional Development in the Edmonton Public %f
' 'School District provided assistance with the selection of supervisors




. \ ) e oy«

'selectedrhigh schools The questionnaire completion date was five ™o

DATA COLLECTION PROCEDURES . &

N . ;
o [ - . DA X
S - : -

Questionnaires were delivered to all teachers in the thmee

.‘1.

&

' \»

school days after the date on which teachers received the ) R
:questionnaires On completion, these Were sealed in their accompanying
"envelopes and returned‘to the’ prinCipal from whom they were collected

by the researcher.' C T | R .\Zb

Follow up 1nterv1ews were conddcted with those respondents who

1nd1cated the1r preparedness to do so by hav1ng signed their names in

~the appropriate space on-. the final page of the questionnaire. '

Perm1s31on ‘Was sought from each prin01pal to allow the

S

researcher some time at a general staff meeting to explain to teachers

the nature of the study, the potential benefits to them as educators,t

B and to reduest their cooperation through the accurate completion of .

By 3
&

the questionnaire. ThlS request\was granted at one school..

) Data collection from consultants was conducted in a similar

Y
~ | \

way except that questionnaires and stamped addressed \return O
envelopes were posted to selected consultants employed by the Edmonton
Public School Board. Follow “up interviews were arranged and conducted

as convenient to consultants and - the researcher.

N

. TREATMENT OF DATA - .
Because the schools selected for the study dld not represent

4

al random sample of senior high schools wg;hin the Edmonton Public

!School District nor. were they representati%e of senior high schools :

N AN

‘-within Alberta, ‘the use of inferential atistics was not appropriateg

"_\

Y
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. Delimitations \

i S T o - - | : f‘l

~

The data collected were.coded'and transferred to computer cards
for processing Frequency distributions and cross- tabulationSawere

~

”computed from the usable dataian presented in tables

DELIMITATIONS, LIMITATIONS fAND ASSUMPTIONS

T:w\ . ThlS study was confhned to the teachers of the’ three selected'

.. <
S

4L

@pnior high schools and to consultants engaged by the Edmonton Publicv

. . NI T A
fScb.ool Board. ' o = . . oo PR T e :

’lw . All teachers w1thin these schools and Edmonton Public School

ca -.o AN grl -
District COnsultants having direet responsibility to these t achers
we;e sent questionnaires, ?Only those respondents indicating their TRl ok
-{preparedness to. participatp in a follow up interview were so
5~interviewed R S '-\
limitations - T ' )
i 4 e e

Because'the*teachers'ang.consultantSTSeleCtedyfor'this'stUdy

. did not bonstitute'a repreSentatiye‘sample’of'Alberta senior high¥school _\V

] .
',teachers and consultants, data are descriptiVe of a select population

and, therefore, directly applicable only to the personnel and schools
J

_'\ involved in- the study HoWever, these findings may lead to conJectures

about the consultative needs of , senior high schog} teachers in otherif
\

: school systems and to other relamed research questions



o

iy

. researchen '.v~‘ Co b

Vv

’ accommodated the maJor consultative needs of” senior h!gh school

co L L s b 2 AR
‘ “ e o )

Assumptions'v o '," L
: . N § ,
 The follow1ng assumptions were mad¥~in relation t0/the study

s I
U :

teachers;

e

2. All potent1a1 respondent teachers and consultants would be

able to comprehend the questions asked 1n the. sense as perceived by the

3

"p3 All respon?es given to the questions asked would be valid

u

and as’ ﬁccurate as is possible

'4 The data analys1s techniques used by the researcher would

r accurately reflecu~the responses of ‘the teachers and ccn\\ltants ‘
. . ’

R
YA B N B
N . SN :

N ‘. B : . v \: -
involved N ‘ . = . o N\

'.‘_-s.-~ . . o ’ . oo o

i @;_ S : w'SUMMARY-' o 4£;.ﬁ° o : %@@]

Questiomnaires were uSed to obtain data from a population of

\ 112 teachers in three selected senior high schools wlthin the Edmonton

Public SChool District. and.from 20 supervisory/consultative personnel

employed by the Edmonten Puplic School Board Follow—up interv1ews1

werelconducted'with those.respond5§ts\zh2\so volunteered;» ‘ o S

N

Instruments were critically reviewed by representatives of

' . -~ -

faculty and doctoral students within the Department of Educational
A

Administration, and by the Director of Research and the Direcfor of

Professional\Develbpment for the EdmontOn Public School Board to help '

ensure constrtct validity and non-ambiguity of. Wording Both closed o

and open-ended questionning techniqUes were used._

R4 L . . - R . o
\ S .
RN : -ly ‘ - \- O . ’ . L. )

I The educationé//concerns delineated 1n the qud%iionnaire .

73




AP Computer analysis of the data pravided frequ ncy and perCéntage

: ;comparlson.

v

\]

statements. These were th&n\cross-tabulated w1th

characteristrbs of the respondent groups for s

(1

. &
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\ DATit COLLECTION FREQ,UENCY D PERCENTAGE FREQUENCY o \ L

TRIBUTIONS AND-DEMOGRAPHIQ CHARACTERISTICS

oo op RESPONDENTS - - . ot
- N -

'

The frequency and percentage frequency distributions of both

-

' fquestionnaire and interview respondents, By\school and in total, of ‘,:?=,

The three schools participating in the study were selected in oY

HTCpnsultaﬂion wath.the Director of Research for the Edmonton Public ﬂw

' '.'
S 1:2;f\rariety of instructional program—-academic—vocational mix,
and } 52::@*”fﬁifC~' | B 2 ‘

-fa}'éi previous and present research demands on the teaching

. staff.

Final permlssion to conduct research in each school’was subJect

fﬂ-to the approval Bf the individual principals.ﬂ i
N t, f': Table 1 details a breakdown of questionnaire distribution and
",total and usable returns The low usable return percentage from "

]

‘:?-teachers may be reflected in cgmments given on incomplete questionnaires
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FREQUENCY AND PERCENTAGE FREQUENCY DISTRIBUTIONS‘
OF QUESTIONNAIRE AND INTE%VIEW RESPONDENTé

‘Questionnaires - vi-,'\~f<}, .f _3_ '*ﬁ ;",/I"ﬁ

o  Total | Total Usable - ;Inte§v1e?§ﬁ'; :
" 'Respondents Distributed: | Returns | Returns | . [ s

- Séhoplﬁ?{ s

ToTAL: TEAE:HQR | |
PERSONNEL |

- supervisory/
- Consultative '
. Personnel




; N \ W ) b ! - ‘-'.\
2 . . ; 77 . ¢
‘ :\“'_.'.? . - i. . '. - L \"
‘or,in-subsequent interviews- An;exanplexof the range.of these
B flw “"The questionnaire was too long. o
' ' "",:(:._-. .
2. ”The questionnaire was too detailedg B ;
] R - ¥ < ‘ . - )
T3 "Teachers are confronted with too many resQArch
T i’xquestionnaires-—we don t have thegtime. _ (One teacher . L a
‘ '{indicated that this was‘the third for the week another ' ’ ..-:
| -that there had been_h:boo, many during the yea.r y o e
é o L. ”"It s time teachers charged a fee for this extra—curricula =
’: . X ' X ' . 1 ) \ _vu . ol
. ,. SeI"Vlce- : \ o ]\ [ ' ', ."\:'- : ‘ @
” : ‘\» ‘ ) "*" /ﬂ ~ . . ;
: - 5.. "On prindiple, I refuse to fill 1n another questionnaire——;
'-‘we'never see, nor get any benefit from, the results. C |
6,; "The principal gave perm1351on to conduct research 1n~this
?;. o 3 . school, but I am not bound to participate. s
The 12 percent difference between total and usable returns'for "
superv1sory/consultant personnel reflects a p0531ble change of role
.function between the date of selection of appropriate personnel and ,}'--:‘ T
. date of questionnaire c pletion. Most incomplete or untouqhed
' 1nstruments bore the explanation that ‘the signatory did not have, or”
"no longer had, direct consultative contact with senior high school e

“;teachers.*-

Obtain;greater insights into certain aspects of the 3uesti6ﬁhai%e



' Thirty -six percent of consultant respondents——in excess of/aouble \r

B
V ‘ K Al

= the percentage of teachers——offered to engage in ﬁurther exploratory

/g
discussion of the information p/ovided on%tif questionnaire. In’ each=

-

case, TUCh valuable comment was j?ovided to add greater substance to

the somewhat skeletal responses possible on the questionnaires

s

e T

DEMOGRAPHIC CHARACTERISTICS S 4

e

- Teachers g“?,_>

> presented 1n Table 2

~

e
“

Demographic characteristics of the respondeht teachers are'

Eighty two, or. 73 percent ef the research

- .

population were male, compared to 30, or 27 percent, of females r,,;”

These ‘are not broken dOWn by school, since the three participating ':- 3
:3 . I

[
schools were treated as one popula\ign,for all analyses

For the purposes;gﬁ/the computation procedures used to analyse.“ﬂ

/
the data, teachers betweén the ages/pf-QQ and 29 years were class1fied _

sfbneugroup,Fas were those of/55 years and oVer, because of the ORI
~

/, ‘ 2]

relatively smali\number% inv lved 1n each case ' Further grouping,

for the ‘same reaéon,lﬂaé unde taken for yéars of post secondary

education —4 years. %r less, yea;s of eaching experiencebin total—w

-

1 to 4 years, and years of teaching expérience in the present SChool——‘
1O y&rs -or more - ‘ ' ‘: B ‘

- e_

T

'4*The magority of teachers in the research populat10n—-68 percent——'
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; : " Male S % oL et 73
! F‘cma.lo B = s 27 .
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~ D L v e
. 202byoars S Tl . . o2 .2
oo R AR Mgzs-a Yo T 6. 5t
[ . : T30 years” s - U 18 -
- v 135-39 years N oy 17 R -
. 4Oolh yoars 1 P —— 21 8
o W59 years o ah o190 00 a7
. S e S0-Skyears cl e T s T L300 9 X
o B ¢ - (55-59 years. AT ~ : D & | 12 1y
FI . S 60 years and over = -’ > ool E'S
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’ ' . ' . 2 years or ]ess S o ) 1 b 4
' PR * © (3 years LT o Z 2
. A . T . ’
, . (4 years o T LI L3
‘5 years J . i B : 3] 22
P ' 6 years or ubrc " PR o N 32
"+ Years of Teaching E)erience--in Total, JooT L E
¢ : 1 .year - ) B e o2 2
, Dy : 2-4 years L . - B L2 13
LT © 5-9 years- - ) S 21 .18
. c © 10-14 years - .- R 35 3t
vLLs . . o 15 years or more B S 39, 35
Years of Tenching mmence—-in Present ’ -
L , School . : ; Lk ¥
. : . [ TTyear R ' C 13
. T . 24 years - . - Lo 19
' = 5-9 years S it RRR L N\29. .
. .{m-_l!t,xc.nrs L i - .3
15 years or nore ) T 6
. B, ¥ . Position in School: o
o Asslstant Principal 3
- Department Head . s 16
) Classroom Tcacher. - 75 .
Counselor, - 1,
Librarien 3
. Other .- 3.
) - rnde Level Most Comonly T 9_5 “ - o
! Grade 10 . \ . . .98 36. \i,_.
R : Crade 11 . RS I N .90 3 I
. .Grade 12 Lol D 87 an
Mﬂw - )
and Acadcmic Fre ordtd € e .
Yes - " i ; - 98 88 -
No L ' ’ N i BL) 12
- S Consistenc betueen Presént Assi nt )
T md Teaching zxperience . _ :
: Yes o Lo ‘102 . 92.,
o0 ‘No - : L) e o N .5 .
T o F v
. Subjact Area Most Commonly Tag;ht . :
Busincss Fducatlon - C 10 9
- .- Eng)isty/Language Arto : 110 9
_Fine Arts - .. Lo . . K N
. ' ‘Home Economics ) o =~ 2
: Inrluattial/Vocational Educauon [T 29 .
+  Mathematics . 11
Modern/Sccond Lnngua(,ou Lo 3
. ?hyaical Lducation S v S I
© Sciencas’ :- g o .-
. Soclu.l Seieneus’ PO . "‘7’
P
. ~“.
1
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Sixty six perCent of these teachers had 10 years or more of -hi L - t

) total teaching experience and of those, 67 percent had been in: their
7 ¥

present schools\j years or longer Only 2 percent were first year

teachers, however 13 percent were first year in the present school

.\ .. Yoo
\

Seventy—five percent of\alI respondents classified themselves as

‘»

_claserOm‘teachers whlle 16 percent were departmeht heads : Only one \
Iof the'total respondents from the three schools Was a counselor, and :
.only three were assistant prlncipals ‘ A

| The distrlbution of teachers across the three grade levels of

i ‘ _
senlor high school was very even--approximately one third each, with T _"

-

the slightly hlgher percentage at the grade 0. level and»lowest at
' year 12. - The level of con31stency between' resent assignment and
academlc preparatlon, and present a"lfgnment and teachﬁpg experi?nce

L were both high——88 and 92 perce t respéctively By far the greatest

K percentage of teachers were 1n the industrial/vocational educatron v

subJect area as a 51ngle category, with a figuré of 29 percent

BecauSe of low numbers of tea;EErs in certain subJect areas, some
\

érouplng for computation procedures was necessary

X

| Supervisory/cbnsultant Personnel : ‘I,"f '- o o o R

Demographic charaeteristics of the consultant" group are

l

presented 1n Table 3, and though\some of these personnel are offlclally -

N designated supervisor -and others c0nsultant" by their employer—-the _

RN Y
g

xhave been grouped;

Edmonton Public School Board—-for the pﬁrposes of this research they

There was a. slightly more even distribution of males (65 percent)q-

' to females (35 percent) than ﬁas the case. with the teachers Age,“as: L ‘h;l
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"not considered to be a. factor in relation to length of Service as a

N

_ Supervisor or consultant and was, therefore, excluded from the '

.tquestionnaire. Seventy five percent, or 15 of the 2Q reSpondents,“lh Lo

L had 6 years 'or more of post—secondary education, and 60 percent had
, o
'served as officially de51gnated supervisors or consultants for more L
: L : :
than 5 years The range of years of eXperience in the present

position was reasonably evenly spread from 1 to 15 years Fifteen -
ﬂpercent of the supervisor/consultant respondents spent at least e
50 percent of their time teaching grades 10 12 However, only

5 percent spent half of: their time providing consultative assistance

v‘t

JP'to senior high school teachers Seventy five percent provided
| ~; consultative assistance 25 percent or less of*ﬁheir time, and a”
further 10 percent gave no response Thirty—five percent of :

respondents spent up to,é“_percent of their time on administrative o

[

- or other matters, andifwo,persons indicated that 99 percent of their

¥a

&
“ time was S0 spent as a."sult of recent role changes

v assistance to one anothe-‘since thei. jfimary designation was "teacher

‘not "internal consultant" and it was: considered that such estimation
.'. . A
"'jmay affect responses provided to other sections of the questionnaire




*l83}

SUMMARY

L : ] T o
i . , 7
_ B The usable percentage return of teacher questionnaires was 43,:‘.,
.~compared with 65 for supervisors/consultants Possible reasons for - !{'] !
‘ tAe low rates of return from both groups, as provided in written or -
'.‘oral form by respondents, were report |
In the analysis of demographic characteristics for both
groups‘of respondents, 73 percent of teachers were male, compared with '-” ;‘
‘ %h65 percent of supervisors/consultants Fifty four percent of teachers —
"i“had 5 or more years of post secondary education, whereas 60 percent
‘»of superv1sors/consultants had 5 or. more years. o ﬁ”: i" . f'.' v
Only 2 percent of teachers were first—year teachers, whereas
f‘~’85 percent had 5 or more years of total teaching experience Sixty
\ percent of superv1sory/consu1tative personnel had 5 or more years
eXPerience in their formally designated pOSitions ‘:.L; .,s' . v<"v-.i"?*:'
While the definition ‘of "external consultant" as used Ain this 3'
study included all persons external to the school\who provide |

consultative assistance to teachers on education—related matters, the

';group of 20 supervisors/consultants employed by the Edmonton Public» i

b

':‘School Board who returned completed questionnaires Here the onlyﬂf

colleagues as time spent in the provision of "internal COnsultativeﬁ'.:_ AR

- \ssista.nce M



-“Chaptéygﬁ,“

N

. EDUCATIONAL CONCERNS FOR WHICH TEACHERS
SOUGHT CONSULTATIVE ASSISTANCE

‘,“'

The frequency and percentage frequency . _butions of the

112 teacher responses appropriate to Problem Statement 1-—"To what

© extent do senior high school teachers seek consultative assistance””—4 R

are presented in this chapter

'In Section B oflthe questionnaire, teachers’were asked'to

Th.
\'A

lindicate the follow1ng for each of the 39 educational concerns for

which consultative ass1stance had been sought since the\beginning of »

~

&
-vthe current school year-—(l) the number of occasions on which such

-’,y..

ssistance was sought and (2) all: consultative personnel from whom

.assistanc 'was sought appropriate to eachl’ﬁucational concern

\

. Subproblem 1.1
. "What'percentage of senior highfschool’teachers:seEk-

..consultative assistance for each of the 39 educational concerns7" N

All of theflisted educational concerns represented an area of :

W‘Ssistance for at least 20 percent of all

)

3 ed By the greatest:percentage cf o

?*Eg"Dealing a‘th tardi;lssfand/or absen : '"'for'uhichKSw

H93 of the 112 teachers, sought consultative’advice and/or assistance._"

Seventy eight percent -of teachers sought help in "Planning and/or

Nre pondent teachers, as shownvin Table 4 The,consultative.need area N

hig %gchool?teachers was

T

i bty e s

B ¥




~concern ”Deteuining catsbushed ischool_ p&'ogms/utandam

N '°.' '
.
e
] -
Table 4 g . ..
“ +
FREQUENCY AiD PERCENTAGE FREQUENCY DISTRIBUTIONS OF .112 TEACIER RESPONSES -
'I‘O THE EDUCATIONAL“CONCERNS F‘OF’ HHICH ‘THEY SOUS:HT CWSULTATIVE ASSISTANCE-
\, ¥
. . . i / Teacher Resyonses
Educational Concerns-
e . “‘ ‘.‘l‘ hﬁf« x.'
. — e
Curri culum/Program )
.7+ Determining: , t L e a
1. . .- established school proéra}ns/ standards, 86 a
2. - teaching-time/subject allocation..... 2 73 ..
3. -| expectations.for student achievement. . ;86 7
. -lcourse objectives......upueenniieiies %9 7
. 5. Devéloping course outlines....eivosieeees +78 70
6. 'Selecting "best” 1n5tructiona.1 materials. . & 73 :
Inatructlon/ﬂethodology . . e o \
Planning and/or utilizingx . e e
7. - evaluation ProcedureS......isecesseens 87 78 :
8. - individualized instruction Sieeageniany . b - 48
9. - small group instruction.....ie.cesvever . ! -4o - 36
10. - team-teaching technd.ques PP - 30 -
11.. - problem-solving/inquiry techniques. o 4 k2
12. '~ questioning technlques..._.............. 38 R
: -Deternining "best": - ’ ' L.
13. - technigues for content presentation. I 61 557
+Tth. - sequencing for content presentation.,. S 86 50
Speciuist Equiprient/AV Technology :
-Belecting and/or: - . . L
5. '~ operating specialist/AV equipment... .. 58 5. R
16+ .- developing specialist/AV equipmeént.... b 37 RO
17. Obtaining information. on new equipment. .l 57 51 ”
18. Utilizing kits, games, ChATtS..:.covecees 33 20 .
e Counsclirgg{Stu-‘t Services - - o ot . v
— . Developing and/or wtilizings ’ o
19. - remedisl programs and materials..... - 56 . 50
20, - accurate reporting proccdures. Seeeeans 55 L 49
Dea.ung withy o e :
21, - ‘tardiness a.nd/or absenteelsm .. oiiess. 93 83.°
22.. -studént personal problems............. 86 77
C Improving: o . .
‘23, - classrogm control -and discipline.. oo -’ 58 52
2, - student MOLLVALION .+ et e ivrursereainine 61 55
25. Obtaining student background information. €9 . 62
26. Determining: student needs/abilities..s... 62 - 55
27« Disgnosing learning difficulties......... 60 [
‘Professional : e .
. “Obtaining information ons - o
28...% rights and responsibilittes. v ey s -
- 29 professional development/in-serviee...’ . w65 v
'30. : - teacher evaluation/promotion/trangfer. '~ . - > 6
31, - supervision/1ability/negligencessssas - _ Lg .
32. Resolving confliocts with colleagues.....s i 17 33
*33. Developing educational philosophy..... oo ' . 55
‘Adminietratlve/Organizational : ]
Obtaining information oni . 67 : .
- records/adninistrative procedma. Qeae 56 50
€1d-tX3ps/eXCUTALONB. ¢« o v s s uiripaees \ 59 53
- ‘budgeting/money CoRtrol e csisavreniass . - 57 51
- extra-curricula responsibilities...... | -~ 53 b7
38. Utilizing paraprofessionsls/parents:.......: 2% st
39 Interpret.ing policies/regulationa. ceteees _ 60 %
%This means that 77 percent. or 86 of 21 t«.&chers. s_ousht commlta,tiva mi Mnca to tho

éduéctionu




T

R 4
nd

futilizing evaluation procedures,"‘while 77 percent was recorded ‘for
'.each of "Determining established school programs/standards,i\

,_"Determining expectations for student achievement and~”Dealing with

'.category "Curriculum/Program and included: "Determining teaching—

student personal problems E \ “fVJ'

The otheg high response items were all within the general

:;"time/subgect allocation" 73 percent "Selecting best instructional

‘ﬁ\;‘z_50 percent for "Obtaining information on records, filing/admi"‘

'}brespectively as those in which they required consultative assistance.

materials" 73 percent "Determining course obJectives" 71 percent, and
| Develpping course outlines" ?O percent ' ‘ ‘ v

| The concernb Obtaining adequate student background information
- Was’ the only item within the 60 69 percent range and was a need area
";;for 62 percent of teachers ‘ Fourteen concern statements within the. ;f""iﬁi;iilig
'"50 59 percent range were spread across five general categories,u.i"{°ﬁ
- although four of the six concerns in the "Administrative/Organizational".'h
category were in the lower levels of this range., These included'v ‘
InterPretins school regulations. policies and guidelines 54 percent ,.}:ﬁ%} 2?

.»"Obtaining information on field trips/excursions" 53 percent, _i;;

w e vt

"Obtaining information on budgeting/money control" 51 percent,»and 3§,p»fv

-strative s

oy

.,procedures ) ;ff ,' f?f‘ :jpija,hg “’:;55f17 S
Within the general category "Instruction/Methodology;" the "“‘
‘ ftwo educational concerns "Determining"best' techniques for content

| presentation and "Determining best sequencing for content

. presentation were identified by 55 percent and 50 percent of teachers o a :TJ

'Approximately half of the respondent teachers required assistance in

| fﬁ "Selecting and/or operating specialist/AV equipment" and "Obtaining -




o

%

.......

o S L . ‘{ “«

informatiin onh new speC1alist/AV equipment\" . 'K,V ¢§"~'Jtﬂ_ ,_“
The general category’"Counseling/Studfht-Services contained
five items for which at’ least 50 percent of teachers,reguired

A
consultative assistanbe\_zmhese were: "Improving student motivation

;"\

- and "Determinﬂng the needs/abilities of individpals" each 55 percent,

N

e

“Diagnosing learning difficulties" 54 percent "Improwing classroom _'.}‘

2

discipline" 52 percent, and Developing and/or utilizi?g remedial
programs and materials" 50 percent The educdtional concern within

the category "Professional"-which recorded the highest;percentage of

teacher need for assistance was. "Obtaining information on profesgional T

development/in service\programs with 58’percent while all other items‘

‘ ;:. in this category were a concern for less than 50§percent of high school

L

R

[y

. L s L L . . i . { “ ."':: A .' . > R
teachers s »_*“" _ ‘;5 1,4 ';_,*'3N“fy“ -'-" T

Eight concerns -were in the MO-49 percent range, four of which

e uere in the general categorj "Professional " A further six concern 5

&

statements recorded percentages i the -30- 39 range, three of Hhich

\-,-

N

were within the categcry "Instruction/Metgodology The concern 3_1‘_.ofl

i R

s ﬁfstatement for which the smallest percentage of teachers sought

\‘ N =
Ry e gy S T L. : 3. R P
. .'.,’__.t,:- P sl : : : .

@t? : ?: "From which consultative personnél do senior high §bhool

v consultative assistance was item number 38,‘"UtiliZing paraprofessional/
A et b
parent volunteers, which Was. mentioned by 21 percent of reSpondentsb,

AR Lo~

Subproblem i3 E L e

7

teachers seek consultative assistance’" _;-i;' ‘-'J a?j [ }flsf'
!i\ T e Qo ) o <

. i LR o B
R Teachers were provided with a- list ‘of 10 personnel

classifications as possible sources of constltative assistance. For r
4

R each of the-39 ?ducatio l concerns, they were asked tp indicate all

'7187l.f"



\

:personnel from whom they had sought advice and/or assistance during

‘;the current school year (Six ‘of these referents were 1nterna1,yv or

. J

g -ianchool personnel, andnfour werealexternal, or outFof—school

"
i-"’.‘:-'f\ .

N
.','

‘,personnel Consultative personnel ‘Wwere placed in 10 categories

(e, ‘B department heads or teacher colleagues) and né opportunity was

B Jovided for teachers to 1ndicate the number of dndiV1duals W1thin’a

- . : . N

"category who may have been consulted 1n relation to a particular:,

1

:'educatlonal,concern.f Obyiously,rdifferent numbers ekisted;in each

category e
o Table 5 prov1des percentage frequency distrlbutions of the
(112 teacher responses of the personnel consulted in relation to each\f7v‘

_of the 39 educational concerns. The 1tem fbr which the highest "'{

’fir number (226) of individual responses was recorded was concern

number 21 Deallng W1th tardiness and/or absenteeism "Because"
' gteachers wére not restricted (at this stage in the questionnaire} to 8

vlch0051ng the one most frequently approached consultant most ~\\

nominated more than one consultant per concern item: The maximum

. « . \

;i pOSSible frequency for each educational concern would be 112 teachers..

'"‘?"each nominating 10 consultants——l 120 Thus, for concern number 21,

..t. N3

l_. 72 percent of teachers sought ass1stance from a551stant pr1n01pals,.-

/ o

>;40 percent from teacher COlleagues, 30 percent from department heads.‘
30 percent fron counselors,‘25 percent from principals, R percent from"

illbrarians, and 3 percent from teachers in other schools. Simllar
‘ T

analyses of" the’ assistance sought from all consulta.nts for all concerns :
¢are shOWn in Table 5 T . 1' ~£‘>__*ﬁ, :
To ascertaln the consultant classification most. frequently

"consulted within general categories and for the total 1ist of R B

\
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g

hl‘he T of 218 1s ‘the. total frequency of mention of tcachers ‘who sought consuliati
cducational concuern Deteninlns cstablished -school px-ogrm/

'This means tha.t 29 percent. of the 112° teachm sought consulut.ive miatance resarding "Deu:nining
established school pillgrans/standards” from the principal.

all conuulmtivc pcrponncl for the-
) -Landards. :

' .
.

mlsu\nce from’

89

a s \ .
_‘ & . * \
L ¥ .
TabIc 5
H}(CFNTACE F'REQUENCY DI"THIBUTIWS oF 112 TLACHER REJM»[‘» OF CQ‘SULTATIVL 'ASS ISTKNCE
' ' " SOUGHT ron mcn swcmomu, cmcx-:m« FROM ‘EACH REFERENT - .« Lo .
N Consultativt Pcrsonnel .
|
. " - Intcrnal % ' Extema.l % )
- | A ) o o
* : o ? : e . . ﬂ ~
N » : - 0 wle - .
NI R 1 k) IO
. Educational Concerns gl e 8 g g’ o ‘5 a” ,"3,’5 a . jeé
SR 2 BEl gl EE) 8 2l 830
Q| ]| W~ -8 A FR-A I 213 8a .
e < vel|l oo Q oo | VO | pw| O3 f
'B <& Aax !—«U_'q_._:{ ‘\(-to_z:a»u &? o m | L
. o N . N k i}
Curriculun/Progran ’ “ N
Determining: ~ ' i . B b
1. - gstablished school programs/standa.rds 298 30|~ 54 | b5 61 3131 .7 3| 51218
2. =.teaching- -time/subject allocations.eses 27,4 2| 50 23| 2] - s 11 31,1 {160
3. -.expectations for student .achievement.. 13 23| 50| 60 | 13 2 5 2 3 |6 1200
L. .- course objéctives.. ,. 8 13| @0 | 52 3 1 9 8 3| 5170 )
5. Dqveloping: course outlincs..... ...... . 3] 5p.u8] 5 3 1 9 10 3 5 {183 - -
6. Selecting "best! 1nst.mctiona1 natc.rials. 3 6|2t 64} 2|13 11 L 34 .7 | 172
Instruction/Methodology = . ~ ) ' .
w~.  Plahning and/or utillzing: : . : : ol : .
7. '~ evaluation procedures........... emee 11 20| 55| 6115 b 9 5| 2 21190
8. - individualized instruction. crgaeesdee 1 2| 17138 9| & {21 2} 2 89
9. - emall group 1nstruction..Y......v....... 1 244 33} 1 3. & 1, 21 1 &8
10. - -team-teaching techniques.... . c.ovuees - 11 10| 29 - 24 3. 1 - 1.4 51
1. - problem-solvmg/inquiry techniqucs v -1 3] 18 38 3 1 1 2 3 -] 2 77
12. - quesvlo'\ing techniques eeatenens PR - 11 13 ] 30 -] 2 1 1] -1t 55
' Detemining "best"t ) . o L -1 1o
13. - techniques for content pteaen(.ation‘ .. 1 2|1 21} 53 5 L 3 - 2 1103
. 1., =~ seguencing for content. presentation ‘ 1| 24| 48 3 -2, 31, -1t 1 92
Speclalist Equi pment/AV Technolggx 1 ‘ ) : -
“Selecting’ and/or: - : \'_ o . N
-’15, -“operating specianat/AV equipmen( Ve - - 71 25 =127 |1 5 1 2 77
16. - developing’ specia.list/AV equipmert.. - -1 10] 21 2017 ft-2 L5 - 2 66 .
17. Obtaining information on new cqmpnut 31 51 134} 2 - {25 | & 7.1.-1 5.1 94N -
18. Utilizing kits, games, charts............ e -l 8119 -1 ) o-1 3 K
Counseling/swdent Services DR ) - R
“Developing and/or utilizing:. . o . N
19. - remedial programs and materla]s ..... L 5 gl 22| 38| 16 s 1 b1l
20. .- accurate reporting procedures .10 21] 321 30 8 - - 1 - - | 114
Dealing withy . i : ’ -1 : : o .
21, 1 tardiness and.,/or absenweism 25 | 72130 | 401 .30 1 31 -1 226
220 . - ‘student personal probléns. Cereneeeans S 7 }o30f 15] 2663} 1 1- 2 -1 2 166
Imprdvings ) ‘ ) T ) : S
.23. - classroom control and discipline...i.s - 7| 264 261 36 14 2 2 - - - | 126
2. - student motivation.......... Ve enhn o 5 21 23| 461 19 3 3 2| .- - 1136
25.j Obtaining .student background mfomauon & 25| 10| 21 |.50.f = 21 2 - 1 {127
26. Determining studeént needa/abi‘lities 1| 151 171 33| 38 3 2 |- & - 2| 128
< 27. Diagnosing ;Lea.rning dlfficulties. R -1 81 13| 31|38 | & A 5 -1 1 118
- Professional 1 - } X | : :
: Obt,aining information ons. ~ . . ! - . [ | o N B
.28, - rights -and responsibilitiss......... . 15 681 21 2 - 2 1| 3| 2|67
29, - professionil development/in-service... . i | 171730 ] 30 81 3l 7 10} 1 4 [138
30. |- ‘teacher ev luation/g:omotion/transfer. 20 | 13 ,13 AL )= - - :3.] .8 - -
3. - nupervision/liabiut.y/negligence. Vi 18 22 | 12 1 - 1 21 1]~ s
32. Resolving conflicts with - colleagqes R I V- 12 4 16 17 L - '3 - -} - 70
33. Developing educational philosophy..u.... : 19 1. 21 27§ 35} 8 5 L 6 2 2 11k
* Administritive/Organ) zational ) v' o ' ' R
" Obtaining information oni ) R . ) N H Co
. - records/adsinistrative procedures. . c210f 300 26| 20} 6 |1 2 3| 1) 2131
35. - field-trips/excursions........... . 15 281 26| 13| 2 - 2 1 1 2| 99
* 3%, . - budgeting/money CONLEOL s errivsnrssvne 211 171 29 12 1 1 e I 2 6.1 3108
© 37. - extra-curricula responsibilities. ‘ 16| 1817 |- 18} 6114 241 -1 1 - ‘86
1+ 38, Utilizing parapzofession&ls/parcnts. . 6| 6} 131 721 -1 1 1 - 30U
' 39._1nterpretins polidea/resulutions . 30 28| 29 18} & - 2 2 1 1.1
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additional congérns, these individual frequen01es and percentage
frequencies have\heen collapsed into the six general categories and
’ t

differentiated into internal and external consultant classifications

as presented in Table 6.

}v.

For the general category Curriculum/Program,” 9 percent or

i A

101 of the 1,079 1Pdiv1dua1 mentions of ass1stance sought by teachers

e lwas provided ty the pr1n01pal Wlthin this c Yy, teacher

& -

colleagues prOV1ded most as51stance to teac ers with a’ figure of

‘1),31 percent of the total;, Department heads\were next most sought after

.(<£ as consultants, w1th 30 percent : Teacher colleagues,Were‘the most -

A \ - B
v
;

thbp.iv being surpassed by department heads, a551stant princ1pals =nd.

pr1nc1pals, in that: order, for the category of "Administrative/

Organizational concerns.

I

Overall teacher colleagues Were- consulted the most w1th

N -
f“\\\\k 31/percent of the total ass1stance ‘sought, followed by department heads

AN th 23 percent ass1stant pr1n01pa1

15 percent prinC1pals 9 percent, :

~

cou sélors 9 percent librarians 4 percent Edmonton Public School '

8

Board bonsultants 3 percent teacherL in other schools 3 percent

Department of Education/personnel,i‘percent.

ST e Lol : L o

o 'Subproblems 1 2.1 and 1.2.2

,/ b"’5 What percentage-of teachers seek consultative aSS1stance from

PR : R
7

: \ :
~’-/internal consultative personnel%\ an "What percentage,of teachers:

seek conSultative\asSistanceffrom»eXternal consultative personmel?“ .

' frequently consulted personnel for five of ‘the six general categories, ~ 5.



personnel have been clearly differentiated _and the extentoto which

. ! . & ’
Vo i ‘/m_é. i

» consultative aSS1stancé 1s sought from internal personnel is readily

o Y g i N N

discernible., In Table 5, the magority of hlgh percentages of teachers

seeking assistance for each educatlonal concern is heavily weighted

These percentages,'

'; summed for presentation 1n'Table;7

‘In. threefivstances, "DeYeIOPing_ »?q_

and}or utilizing accurate reporting proced ! ”Dealing'w’th;

.h tardiness and/or absenteeism,' Improv1ng classroom control and

S x,‘ e

disc1pline, 99 percent of the ass1stance s0ught was from 1nternal

personnel - The one instance where as much as 35 percent ‘of’. help Was -

: sought from external consultants was for the c‘nCern "Developing

course outlines The next largest percentages of external consultant R

vprov1s1on of as51stance were for "Utilizing klts, games and charts,

-
v

dbtalning 1nformation on professional development/ln serv1ce
b programs both 18 percent
Table 6 prov1des an 1nd1v1dual Category analysis of assistance

provided by bbth 1nternal and external consultants, indiV1dually and
l
grouped In eVery instance, the great maJority of ass1stance prov1ded

N v to teachers was by internal consultative personnel External

\

consultants greatest contributlon was w1thin the category" "Specialist' R
. Equipment/AV Technology where 16 percent of the total was provided,
and their smallest percentage of assistance provided was for items"

‘:f. ) within "Counseling/Student Serjices- being_szercent. Overall,
?". 5. ..

) internal consultative personnel provided 91 percent of the total

assistance sought by senior high school teachers, while: external

v b



_ mwu«cr mn PERCENTAGE rnsq{swcﬂ msmuu-nous OF THE ASSI?NCE FROVIDED
BY ALL CWSULTATIVF PERSG(NPL POR ALL® 39 ,ATIU‘AL [of 'CERNS '
w 112 TF.ACKm RESIONJ‘S BY C!-X CA'll'ﬁORY o

K +* Sonaultative Pérasoniiel R R s
Intermal .~ .. - .. External
" N . R
. - '§ ) & E \_\..M
. e . 3 s ¢ t Y, £ g 3-.»' o 3» s
ﬁSa 1 . ';1'3 gﬁ R n“‘"-éi ’35
- M | E ~EF £u 7 ;E; Eahl 15'5 c““‘&’")’
gs Log ol B dsE REYSE| B8 g i | o
& O (=3 3 ‘oco !:u - 0 &y.._ ] oxo‘
- D 7 (2R O e P EHU__’J‘C:_‘ (B KX} © r_y'_:n_ [ZRANS)
; T AN SRS R elrigloig]x)r o sf £ | %
- : e el 2 | sm s |18 |3 fwe s
Curriewm/ % B R I e » T e
FProgran 12 nl| 3 2 8 5 3l 2 3 w T
'iiﬁgnétion/ 18 B9 RN Lot , 657, » o 20 N 2. 72s| 16
Wetnodology - v 2| o os| Tz s EIEEEE IR Y s ) N P .
_ ‘Speclalist Bquip- T 3, 3 v“:’ .,97 . 2 o el R 24 .‘l’ _9 z z . 13 - v i 291 6
" mont/AV. Technology |. ) I RT s 1l 1 =1l o 3 8 Jdoy wl- B
' counsaling/ 1w . fes a0 38 |08 |20 1,9 f1s ja | 1t 7 o 27 za
Tstudent. Scrvicea el oAl ael s ozl es) 2 97 1 Y R T B
oot e w2 L 2s e s jar [0 7 16 & v
Professional 1 - .. . . ) -s565) 12 .
. Sl el 2of 2517 b 2 - el & 5 1 1] a2 :
Adalnistrative/ 125 g 154 157 .10.1 21 .8_ b 566 1 15 6 12 - [ s
Organizational 20 | - 25 - 25l 16 3 1 oo} 2 sl o1l 2] v sl .
' t | w2 675 | 1,06 | 1,978" | wog | 173 ] s.o: f w2 | 14 40 83 | wog fu,s25{100
Consultant : - i - A \ :
CTotals . ) g - ' S u T - )
. _9°. 15 | 2 M 9 | st w®} 3 > 1 2-1 9 100 -

‘l'hil aeans that 9 percent, or 101 of the 1, 079 nentions - of assistance sought’ by teachcrn within the’ gcnenl category
=Curriculum/Progran” was ptovided by the principal.

“nu- mcans that 24 percent. of the total uu-umce provided by ul consultant pcr-onncl was within the ‘meg-n uteeory
"Curricylun/Progran.” i

c'l'hll ncans that the pr:nclpll ptovided 9 pcrcom. of tho total assislance. . . S

“hﬂl scans that 91 pcrccnt of the total acsistance soucht. was p!'o‘ddud by 1ntu-na1 conuulum...
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PERCFHTAGL FREQUENCY DISTRIBUTI(N OF 112 TEACHER - RESPONSE‘.S ABOUT CONSULTATIVE ASSISTANCE

. Table 7-

Ry

N

o Tow

pﬂovmm) BY INTERNAL AND ExTE:RNAL CONSULTATIVE PERSONNEL‘\ S

<

v

Internal

Consul un,i ve Pcrsonn e1

External

Consultative Personnel

Educational Concerns

o

. £ % f

Circri culum/Program - S b

Petexrmining: .. ¥ N .
744 - enstablished school’ progrnms/standa.ms 8™ . w. 218
2. - teachirg- -time/subject allocation...... Lo R -6 16b

3. - expectations for student. achievement.. 91 s 9 200
L, - coursc objJecliveB...uveersernerrraeeas - . 16 170
T 5 ngeloping coUrse OULLANEE. s« tsvrvastern ! 75 o 25 - © 153

LB ‘ "kest” instructional ma.terials. & : © 16 . 172

InetructionLthodology PR el o ‘ .

Planning and/or utilizing: ST L

?. - evaluation procedures....... . 89 . S - 190
8. - individualized 1nstructionv.‘ ven é} 88 - 12 - 89
9. - &mall group-instruction.. - 87... 13 - 68

10. - team<teaching.techniques......... . vss 89 11 . |

11. - problem-solving/inquiry- techniques ent ™ 90 10 - 7?

12, - questioning techniqucs....'.....~..‘....,,, i 9% 6 * . 55

- Determining “best¥1.. : Lo EC - C
13." '~ techniques for content presenmtion. ve 90 S 10 ' 103

A U S Mquencing for conten® presentation 293 o 7 .. 92
clalist Equi pme.nt/{AV Technolggx "

Selecting and/or: - - : L ' -

15. '~ operating spgcianst/Av equipmem., L Co * 13

' 16. . - developing specialist/AV’ equipment. " 8s¢ gt S5 .

' 17. Obtaining information on new equipment. .. oy Y .36 e
18, Utilizing kits, games, chaCts.... c..iv..” -2 i 18 . PO S
Counseling/Student Services o : R

‘Developing and/or utilizing: - .

19. - remedial programs and materials....... ol 6 113

20, - accurate reporting procedures. Ceverans 99 1 114

o Dealing Withi - o B

2. .- tardiness and/or’ a.bsenteeism Cerearese .99 1 226

. 22, - student personal problems.........f... 9% - 4 . 166

Improving: - S0 . : .

23 -~ classroom control and d.iscipline. ooun ‘99 - 1. 126

24, = mtudent motivatiofie..ivosiessecssoos, .96 . i " 136"
.. 25.°0btaining student’ background"infoma ion. o 96 ! b 127 .

2§. Detersining student needs/adtiities.(.... 93 ' 7 128
" 27. Diagnosi learning difﬁculties.... e 93 . ? 118 -

‘Professional ) \ s ‘

Obtaining 1n£omtion ‘ony . . -

28, - rights end responsibilities.....f.c.ss 87 13 - 67
29. - professional. development/in -service, i, - 82 18 138
30.. - teacher evaluation/promotion/transfex. BT 16 . n
31. - supervision/11ability/negligence. 9 6 (oL
32, Resolving conflicts with colleagueB...ves - N 95 - .5 70",
33. Daveloping educational philosophy/. 89 A1 L
Administrative/Organizational ) .

Obtaining information on: i .

%. -~ records/administrative proce 93 Ké 13t
35, - field-trips/excursionm Ve 93 7 99
L3 - budget&ng/loney control ... i 88" 12 ;gg

.37, = extra-durricula responsibilitles.. 96 4 '
38. Utilizing ‘paraprofessionals/ ntde.soes 87 13 g
9., Interpmting policies/rosulat 3,7 N 95 . 5 wh

. ﬁMs means tha.t 86 percent of nsultative assistancc providcd to senior high school teachers 1n
v relation tg the educational goncern “"Detémmining estabnshed mhool prograns/st.andarda" was ptovided .

by "1ntema1" cmsultauve




'

X PfconsultatiyeiperSOnnel proyidedlé.percent.only.

Subproblem 1. 3

With what frequency is such consultative a881stance sought7"
Teachers were asked to provide approximatlons of the number of;\

occas1ons on which they had sou ht consultative ass1stance to each of

: the 39 educational concerns.' This lack of spe01f1c1ty was considered

necessary,as the recall period extended to a max1mum of elght months——
~ since thegheginning of the current school year The frequency of

- seeking"’classificatlons were three‘@nly 1n number. "one to four

occa31ons "”five or more occasions, _and recurring need. "

-+

Those concerns which recorded highest percentages in the f._ﬂf{

"one to four occas1ons“ classification 1ncluded "Determining teachlng— e

N

t1me/sub3ect allocation" 52 percent, with a 23 percent "no reSponse
Dealing with student personal problems" 39 percent with\a 22 percent .

=

' no response and Obtaining information on: profess1onal development/
. in- seryice\programs" 39 percent w1th a 42 percent no- response
: The educational concerns which recorded highest percentages in
thé‘ recurring need" classification 1ncluded Dealing w1th-tardiness"
and/or absenteeism" 46 percent with a 17 percent no response and
s 29 percent ”one to four occasions and Dealing with student personal
rﬁT]“'\problems 30 percent, w1th.L 22 percent no responsevand the above—-ih
”mentioned 39 percent "one to four occasions Three other_ recurring :
" need" concerns worthy of mention were "Determining established school
.bfprograms/standards" 28 percent 'Determining expectations for sﬁudent‘"

‘=achievement" 28 percent and "Planning)and/or utlllzing evaluation

procedures ;27 percent. These data appear in Table 8

S e
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ASAg T e ) Table B
PERCENTAGF‘ FREQU!‘J{CY DISTHIBUTIONS-OF THE NUMECN OF ,OCCASIONS ON VHICH SENIOR HIGH
SCHOOL TEACHERS SOUGHT CONSULTATXVE ASSISTANCE #'OR EACH EDWATIQIAL CONCERN
I . :
Number of Occasions |
-, . N B B Lo .
. BT 5 or More Recurrin No = . N
. ) ’ Occaslons Occaeions Need - Response
Educational 'Concurn; : . . i
- A i : I : % P R 4 f
Curriculum/Program - .. s A .
Determining: : i . ‘ N

1. - established school programs/standa.r Is.. 362 13 28 23 86-

2. --tedching- time/subgeylooauon veaas © 52 12 10 © 26 82 -
~3. =~ expectations for studEnt achievenient . W 15 28 \ 23 86

4, - course objectivesl..c...ui.. Cedienees 32 15 23 30 79

5. Developing course outlines........ S . 38 -15 17 30 . 78

6. Selecting "best" instructional natez‘iala 36 14 23 27 82
Instruction/ﬂet{odology C ’ k

Planning and/or utilizing:.’. . . . . . )

7. - evaluation procedures......... DI | 35 16 27 22 . 87

8. - individualized instruction............ 30 . 8 11. 51 53°

9. - small group inStruction.....i......... 20 -8 8 - G ko

-+ 10. - team-teaching techniques.......evo..is . 21 6 4 »s 69 ¥
11. - problem-solving/inquiry techniques..... 25 6 11 58 b7
12.7 - questioning techniques......,..e.veess 21 7 5 67 38

Détermining "bests . . " - -
13. - technigques for content presentation... Y33, 9 - 13 bs 61
., - sequencinsr{ag tontent presentation... 25 b 11 . 50 - 56
Spectalist Equdpment/av ﬂkghﬂologx . ° !
Selecting and/orvy. ) B - .
15. - operating-speciallist/AV equi vl T .9 Lg . 58
.16, -~ ‘developing: .\‘Qpecia.list/kv equlpment. BN - 7 D64 41
17, O'btaini‘ng information on.néw equipment 30 3 + 11 g o570
-18. Utilizing kits, games, .charts.. cenen 23 .2 170 . gj ;
. Counseling/Student Services ~~  x -* 7 " - o t S
Developing and/or utilizing: - - : : o :
+ remedial programs and materials....... 25 - 11 L 50 56
- accurate reporting proccdures. censasne 27 : 7 e 15 61 55
. Dealing withi . . T L “_1:_-" & g
21. %% tardiness’ a.nd/or a.bsenteeisn. 29 8 46 17 93
22. - student personal problems...i 39. 9 = 30 2z-" 86 .
Improving: : RO : = n .

. 23+ -~ classroom control arid discipline RN L 22 L9 21 e uB: 58 )
24, - student otAvation i svss el ees e eniny 2 6 26 46. 61 W
25. Obtaining student background’ information. " 30 10 22 38- 69
26. Determining ‘student needs/abilities.. 19 13 24 o bl 62, ,

.27, Dinsnosing 1earn1ng difﬁ.culties.. e i 25 i10 .. 19 b6 . 60 -
Professicnal Cos . S
) Obtaining infomtion ons L : " . . . ) \

28. - rights and respopsibilities........... ' AN b 5 _60 4s-
29. - - professional development/in-service... . - - - 39 6 . 13 - 42 0 65"
. 30. - teacher evaluation/promotion/transfer. - * 3 I - 59 46
31. .- supervision/11ability/negligence...... 29 9 5. 57 )
32. Resolving. conflicts with colleagucs:..... 19 5 6 70 33
33. Developing educational philosophy...ve..s 26 - 6 17 51 55
Administrat, ive/Orga.nizationa.l ) ’ .
Obtaining information on: e : ) S i
. ‘= records/administrative procedures....._ - 25 b 12 LT .57 .
35- ‘= field-trips/excursions. ... cveeiieian | 37 . 12 5 W6 . 59 :
.- budgeting/money control....i.veovensss 26 ‘9 S 1) by - 57 L
37. -~ extra-curricula responsibilities...... 30 . ?7 0 - 10 .53 53 os
38. Utilizing paraprofessionals/parents.i;... P 5 i 3. .. 78 .25
) Inbotpretins policies/rcgulations. Cereei 29 13 13. ks, 62 "

at.andatds" on :l-l& occasions

'Thia neans that 361 perccnt of teachets sou?ht consultativ«: aaulstance to- the educationa.l ‘concern \\

’ "Dot.er-ining eatablished school’ progran

~

» v
o 4



' .percentages were recorded in the "one to four occasions

f._sought on

s

-y : v - \
The other area of interest on this Table already alluded to

is that of the no response percentages.ﬂ Concern number 38 "Util*Zing.

N

;paraprofessionals/parent~volunteers registered a 78 percent no
response, ”Resolving conflicts with colleagues and "Utilizing kits,
games and charts” both recorded a 70 percent no response, and -
"Plannlng and/or ut11121ng team teaching techniques a 69 percent

- “level of no response.

Table 9 presents a per category analysis o"the occa51ons on,
which consultative ass1stance Was sought//fInXall categories, highest
“vclaSSification. The general category for which ass1stance nas sought
.on the greatest percentage frequency of occasions was. "Counseling/

Student’ Serv1ces "wWith 600 mentions or 26 percent of total mentions
'-,For all 39 concerns taken collectively, gﬁdpercent of aSSistance was

"one - to ﬁour occasioﬂg " 18 percent on 'five or more

\

o occa51ons,’ and 28 percent was classified as: recurring need v

Subproblem 1.4 S . - ’

"What additional educational ooncerns do teachers have for

-

'fnwhlch they require consultative ass1stance§" R

zhe item mentioned most commonly on five questionnaires, as
shown in Table 13, concerned "class size’ and/or pupil teacher ratios
_for which the occasions of seeking assistance were either "five or ‘

~moxre" .or - recurring need." The next most frequently mentioned item

”for which teachers sought helpuon either one to four occasions or dﬁ

V)

- "five or more occaSions was "Vocational guidance for students.*_. o

N



52 percent, or 245 of 493 mentions, were on Hr'occasions.

8 means that 21 percent of the total occasions on Hhich a.ssista.nce was sought were within )

--the general categoz;y "Curriculum/Program "o

MR -
’!;" o e
- A |
L3 - . % , \
A
‘ <
E L Table 9 .
FREQUENCY AND PERCENTAGE F'REQUDJCY DISTRIBUTIONS OF' OCCASIONS ON WHICH'
ASSISTANCE HAS SOUGHT BY 112 TEACHERS BY GENERAL CATI'I'.ORIES
!
|
- Occasions .,
A ‘ C 14 5 :or More Recuriing Category No-
General. Catlegories Occasions | . Occasions Need Totals | Response
. i " . . RV -
) P L y
o 25 | 95 ws BT R T
Curri culum/Progran a , : - 493 Zi‘ ' o
. v 52 1? :29 . ' 9
o S 2% 8 99 . L79 .
- Instructi on/Hethodol-og%r ' ' : k17 | 18 g
o ) : 56 20 2 o ‘23
. Specialist Equipment/ 12,?‘ 2. 30 ) SN R 2597
, _ - i 1189 | 8
: AV‘ Technology . e 17 16 B B b 13
' Ser‘vices y I ¢ . w | : 15 o } ‘&1 - Y | 20
RV - o BT . S
e .| 200 36 . . 56 380
Professional : ? 2 292 13 .
- 69 12 19 o 18
4A’dmin1.strvative~/' 180" 68 _ ,65:7 L : _35? ;
P : » : . 313 ik . .
Organizational 58 22 20 ’ o 17
o £ 1,2 Loy 6 2,304 2,64
. Total ) Gid - 07 e & °30 ."3 Eo L
. Occasions . BRI B S i R
» 5 ° S48 28" 53 100 47 oL
v'a'l’his means that of the assistance sought in relation to the category "Cu:r:.!‘:!.éulu;in/P;r:ogra‘.m,"“j

'c'rhis means that of the tota.l occasions on. which assistance was aought 54 percent were on:

1-4 occasions

, » d'l'his means that, across all- ca.tegories,

assistance was sought on 2 304 oocasions (of the
possible 4 368), or 53 percent of the maximum possible RN
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o Table 10 .
' 'ADDITIONAL EDUCATIONAL CONCERNS FOR WHICH
CONSULTATIVE ASSISTANCE WAS‘ SpUGHT
Educational ConCerns: s & Occasions ,f Consultant
Class/size/teacﬁer—pupil ratios  ‘:N 5a : »R,v5b v,. P,'AP."DHc
Vocational guidance for<stuoentsl : .“4 -vi'j, 1 | AAP;‘C
Post- “secondary ‘education o : : - TR
1nformation S o . l 3 o 5y 1-9‘ AP, DH, C
Vandallsm ‘;l, . ;“ r ;»\ "23_ #R_ . ‘:“:';P, AP |
: Medical/psychiatric opinion . Jg | 'Heaznm:“f3£f5;}ii;:}t: P;ﬁéi* '
Materials/equipment purchase ’ . ft éi‘ 5 o
- S - . _-:Tot‘a.lv.:‘ .' - 20 N |
LT ‘ R R . , o

aThlS means that on five occasions "class-size" a.nd/or "pupil teacher
. ratios" were mentioned as educational concerns, additional to the
-Iisted 39, for Which consultative assistance had been sought

This means that the number of occasions .on which such as51stance was -
‘sought were indicated as -elther "recurring," or 5 or more

ThlS neans tpat the consultative personnel from whom such asS1stance
Was sought were the principal (P), an assistant principal (AP)
\-and/or a department head (DH) [o refers to Counselor."

o
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Subproblem 1.5

"Do senior high school teachers needs for consultative

‘tassistance fall predominantly wlthin particular general categories of

\ .
\

eduoational concerns?h

- These categor: totals are also‘shown\in Table'9: "CounSeling/
’ R A
‘Student Services as a, category far outnumbered alil other categories -
TN

'Wlth 600 1ndiV1dual mentions, or 26. percent of the total occasions on

which: assistance was soﬁght Category number 1,:"Curriculum/Program,v

» accountLd for 21 percent of the total, followed by'"Instruction/
Methodology With 18 percent Administrative/Organizational
“1h percent "Profess1onal 13 percent and ' SpeCiaiist EQuipment/AV

_Technolqu having 8 percent
) -
somury
The two general categories which represented teachers
ﬁgreatest need for consultative assistance Were. "Counsellng/Student

. 1 ‘ S
pServ1ces and "Curriculum/Program”'in that order Yo

Theﬂeducationalsconcern.for which‘the greatest percentage_of
.teacﬁers registered their-need'for'consultative assistance was item
number‘21 Dealing with tardiness and/or absenteeism ——a total of
‘83‘percent. The next most ‘common concern area for ?8 percent of -
teachers was. Planning and/or utilizing evaluation procedures

o Teacher colleagues in the same school were the consultant
ﬁclass1fic tion most frequently'consulted They provided 31 percent
vof the total assistance sought, with department heads with' 23 percent
being the next most frequently named

4

/

0
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Internal consultatlve personnel were consulted considerably

more often than were external consultative personnel-—a difference v

of 91 percent to 9 percent T e, L

The hlghest frequency of occdsions of seeklng consultative

assistance was the classificatlon 'one to four occasions, ‘which’

_represented 54 percent of the total Flve or more occasions was

hthe smallest percentage at 18 percent while recurring need" was

28 percent of the total occasions of seeking help o “ .

"Class size and/or pupll teacher ratlos was the- item most

frequently mentloned as an add1tiona1 area of concern for which

' consultatlvefasslstance had been sought.

Al

K

A J .
’
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TEACHERS"THREE MOST IMPORTANT EDUGATIONALﬁ:" S
CONCERNS AND. LEVELS: OF: SATISFACTION RN
' ”-; WITH THE ASSISTANCE PROVIDED . ' B

to the&second Problem Statement are presented in this chapter

|
'"What are the three educational concerns for which te.

_,express greatest need for\consultative assistance, and what leveﬂv@viﬁ'

: “satisfaction are experienced in relation to the assistance provided?"“

| Subproblem"Z 1
C \

.""For which three educationai concerns do teachers experience dE?
:sthe greatest need for consultatIve as51stance7" - h..:; _
Unlike the responses to Section B of the cueStionnaire, not all
“of the 39 educational concerns were classified by teachers as being one
of their three most 1mportant concerns SiX'items received no mention B

4 N\ '
'whatsoever, and a further six recorded single méhtions only (see'

_;Table 11)

. [\‘ ) ’_'

.»

The one concern which far outnumbered all others in frequewcy ».h
© - of” response Was item number 21, "Dealing with tardiness and/or

"

'iabsenteeism Of the total assistance sought for the cellective threeei ft
:most important concerns, 20 2 percent reflecting 44 individual
- mentions, involved help in dealing with tardiness and absenteeismr
:The second most frequently mentioned concern statement but reflectin%ﬁi'
i; only one-third the importance bf the first, was “Determining

“x. R
T .
.t. RN -
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F'RP.QJPNCY AND PEI(CENTA'"L FREQUENCY DISTI(IBUTI(!La “or 'I'Hr, TREEE EDUCATIONAL C CONCERRS )
F‘OR UH}CH SENI10: HIGH SCHOOL ’I‘F‘.ACH!*.R.; H:J.,T GREATEST NEED I-OI( CQ‘SUL‘#ATIVL ASSI.)TANCE

.

4 . - ) : The Most Important. .
i : : Educational Concerns -

Lk

- <Edu¢ationgi ConTems

%  Curriculum/Prorrar L - ! P . . .
Determining: . . o . [ '
1. - established school programs/st.a.ndards ’ o :
2 - teachin[; tlme/suby*ct. allocation......
"3. - expectations for student achievement
L
5.

5
8
- ‘course ot jectives... teveees TR, Fee e 8
8.
8

T

Developing coursé outlines......... ...
6. Selecting "best"‘instructional materials.

Instrucuon/Methodo]orv DR 2, S ) S
Pldnning andfor utilizings - - . i }
. ' < levaluation procedures.............. ees s . - 12 . T
8. .~ individualized instruction..... PR o i -
9. - small group instruction........ Cheeaae - 1. )
10, - team-teachifig techniques.............: :3 S 1A
1. - p,&oblem-solving/inquiry techniques.. ... o 1 o :
12. ' -"qdestioning techni%}xes ..... SREEREEY) sev . ) - : - o
Determining "best" . i T : . : L . '
13. - techniques for content pre.:entation ' N i 6 2.8
114. - ‘sequencing for content prcsnntation. e o ) 55 N . B

. Specialist Equipment/AV Technaqg_{_

-~ Selecting and/or: - (

" 15. - operating spbcialist/AV equip-nent

“16. - developing specialist/AV cquipment.
17..Obtaining information on new equipment : B . o )
.18. Utilizing kits, games, charts........ e o : - .

Counseling/Studeni Services ,, E . . . . .
Developing. -and/or utilizing:. % - @ o . ) v A
~19.. - remedial programs and materials.. . . o
20. .- accurate reporting procedures ....... fee o :
Dealing with: : < ' .
21.° - tardiness and/or a'bsenteeism. Caeeieges o :
22 - student personal problems ches [ A
( Inprovingl .
23. =~ classroom control and discipline ...... .. ;
2. - studént motivatiéni ..i.igeeans o
1 25. Obtainimg student. h\ackground information ‘
26.|Determining student needs/abilities. ..... T - L .
27.|Diagnosing leau:n_ing difficulties...... . : i : v pe

. Professional -,
: Obtaining 1n[omtion ons e
-~ <’ . 28.  .~'rights and responsibilities...........
.. 29. - professional development/in- —service. ..
" 30. - teacher evaluition/promotion/transfer.
* ~31. - supervision/liability/negligence...... '
. '32. Resolving conflicts with colleagues... ... .
33 Developing educa‘tiona.l philosophy Ceee .’. o

Adninisttative/Organizaﬁmal o o } o -
. Obtaining intormaiion ons c L A ' .

. - records/administrative procedures.. %‘

35. - field-trips/excursions.. R

36, - budgeting/noney CONLIOL . susuovseininen L o

37. < extra-curricula responsibilities...... - : S
£ 38, Utilizing pa.taprofeasiona.ls/parc.nta....x. (. o
39, Interpreting poucies/regulnionu Ceemeh

WA WA W O
NN NN

[ I~
[N
[+]

-
o,

E

S
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- N w -
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%n 15 occaoionn, the educétional concern “Determining éstablished school programs/standards” was..
mentioncd by teachers as being one of the three concerns for which' they felt greatest need for

- consultative assistance. This nprcunta 6. 9.percent o!‘ the total consultauvc assistanco -
Bought for the threec most 1lportant concerns. o ‘ e S




established. school programs/standards;' w1th 15 mentions, or - 6 9

Y
S a

percent. of the’total.aSSis:ance sought. The concern. st tement with:

l'the third highest,rating,was'number‘7, iPlanningrand/or utilizing

vevaluation:procedurés}" having a‘frequency of'12'and'representing

~:5. 5 percent of the total ass1stance sought

‘"Professional" 2.8 percent and "Specialist Equipment/AV Technology

ot &

\
N

As a category,:"Curriculum/Program" had noticeably higher

frequencieswfor.each educationalvconcern than had all other categoriest

e

However, the very high “equency”on‘item'number 21.in the:"Counseling/,
Student Serv1ces cateébry raised the mean for that category to
9.7 percent against the mean for" "Curriculum/Proger" of 9 percent
- Means for other categories were,rreSpectively, "Administrative/
Organizational 5 percent,:"Instruction/Methodology".3 percent,,o'

ot

1 percent

Subproblem 2. 2

: "What are the spe01fic problems mentioned by teachers in
relation to each of these three concerns°" .

Table 12 provides a paraphrased and grouped listing of the

\ N

”individual'specific problems mentioned by teachers/ip/relation to 33

of ‘the 39 educational concerns Included in this'table are the j
occasions on which assistance was sought for each pﬁrticular Problem :
Statement and the consultative personnel approached for such help |
The range of variety and inflection of theSe statements is very

diverse- Some have an obvious and direct connection to the particular

educational concern, while the connection for others is more subtle

. The tWO most frequently mentiggéd\"othef"'concerns--addiatonal to the f"

? - . . \
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‘Table 12

el

5

'SPECIFIC PROBLI'H WITHIN THE THR[L EDUCATIONAL CONCH(NU 'FOR WHICH .
" TEACHERS F‘LLT "GREATEST NFJ:ID l-OH CONSULTATIVEGAS! a]"‘"I‘AN(‘b, )

\Occa‘si_ons

Educational Concerns Consultant
. . \ . | . .
— :
Sl Detcrminine .ustablished school plogram../standa:rds
: - course contcnt/n.valuation/mcthodology R,.5 AP, DH, TC:
- tcaching assignments . 5 P, AP -
- student expectations R AP, DH, TC
- student/tcacher timctables 5 sAP, DH, 'TC -
- - attendance policy - ’ R P, AP, /DH
- ascertaining tcacner/student behavioral boundaries/ .
expectations - 5 1 P, AP, TC, DH
- fecling the school "climate V5 DH, ¢ .
2. "Deteminiri teaching timc/sub_;ect a.llocation :
: ‘- clasp-size/teaching allocation* ‘ R, 5 P, AP; DH, TC
- assignment and qualifications/expcrience 5 - P, AP, DH
- individualized programs/instruction . R, 5 AP, DH, TC
- noon- tin\e/after hours instruction R, 5 P, AP, DH
- venue/supplies - 5. DH, TC, L
+ pupil+teacher ratios ~ N R, 5 P, AP, DH, TC
- 3+ "Determining expectations ?or student‘ achievement' ( :
. ~ student motivation N R AP, DH, TC, C
- variabllity between subgects "R AP, DH,1TC, C
- - study habits .=~ R R, 5 ™, cCc, L
- achievement ‘vs. ability ) PR R . \ -P, AP, DH, 1C,
- what' do marks indicate? R <\ P,..AP, DH,; TC
* - attendance and achievement R, 5 P, AP, DH, TC
, - = expectations of administrat,ion : R \P, }A_P I
4. “Determining course obgectives . \
~ relevance of content to Vocational choices R, 5: P, AP, DH, TC, C
- involvement of students ! R - AP, TC, DH %
- content--local/national/intemti on R ¢, DH
- achievement expectations ) R, 5 AP, DH, TC
.~ work/study time anocauon ‘R, 5 DH, TC, C, L
5. "Déveloping course outlines S B
' ~ time allocation . R, 5° DH, TC -
‘.- ‘sequencing content v R DH, TC
" « evaluation proccdures/weighting R,.5 DH, TC -
- selection .of matenal.,/referenoes R, 5 DH, TC, L
- balance uith other courses o ; ‘s -DH, TC, L, C
6.. "Selecting 'best’ 1nstrucuona1 materials” & N o
- - sharing teacher-prepared materlals R TC .
- procurement of re3ources ’ o R TC, DH, L, AP
. - developing pa.ckagen » ’ 5 TC, L
- nodifying range of’ resourqea/naterials 5 7, L
7. "Planning and/or utilizing evaluaﬁon procedures . /) A :
- consistency/appropria.teness “ R AP, DH, TC
- ‘development of/lod.ification to- tests R DH, TC :
- lack of‘continuity "R, 5 DH, TC, L
- etandards--loca.l/provincial/na.tional R~ "AP, DH, TC
_ < gvaluation' policy : R | */4 P, AP, DH, TC, C
- evaluation philosophy . .5 P, AP, DH .
- use of results ) R AP,> DH, TC °
- reporting procednres' . R, & AP, DH, 1C, C
9. . “Planning end/or utilizing ma.ll -group 1nstruction" ) ) v
; = classroom control .. 5 <
- variable group progress ) R DH, TC
10, . "Pluming and/or utilizing ‘team-teaching . techhiques" . ) :
- cooperation/real sharing R, 5 TC, DH
- rapport competition with students C 5. STC -
- evalua‘l.ion Btandards/cxpcct,ations _ R . TC, DH
“11. Planning a.nd/or utilizing proble- solving/inquiry d.iacovery #
techniques” )
- methods. - . . R,'5 DH, TC
- motivation - : oo ¥ R




, - improving studcnt participation

'. W »
w 1 .
, . Table 12 (Continucd )
/ ‘Educational Concerns l " Occasions - Consul tant
T - -
13. "Determining 'best’ tcchniques for content presentation” '
- materials s.lcotion R T, DH, L
T - sequr'nclng . . R, 5 DH, TC -
- practical appiication o o A 5 <, L
-~ assignment Iength/homework ’ 5 C
- specific topics 5 TC, DH, L *
14'.  *Determining 'best’ sequencing for com.ent presentatio'x 4
- multi-media usage . . R. DH, TC, 1.
- matez‘lals/resources availability R, 5 DH, TC, L
15. "Selccting a.nd/or operating specia.li.,L/AV cquipment”
.. = equipment breakdown “ . s JTC, L
A - upgra.dinc,/rep]acement . ' R R AP, DH, TC, L
o .
17. "Obtaining information oll new specialist/AV equipment™’
: - operating procedures’ ' : o 5. L, TC
- maintenancq proudures 5t L, TIC -
.19, "Developing and/or uti]izing runedial programs and materia.ls
L - diagnosis procedurcs E ) ‘R . c, BH, ¢ -
; - student priority. . / -5 DH, TC,-C -
.. .- time to serve student’ © . : . S R AP, DH, TC, C
- methods of presgpration ) R DH, TC, C
- resource/equipment procurement R AP, DH, L
20. . "Developing and/or utilizing accurate reporting proccdurcs -
* = conflict over universality/suitanility \ R P, AP, DH, 'IC
- Justification for methods used ’ R AP, DH, TC
- rela‘tionship betucen academic and practical skills 1 R AP, DH, TC, C
21. - -"Dea.ling with ta.rdiness and/or absentceism K :
"\, - school policies need revision : R - P, AP, DH, C
-~ inconsistency by teacr.ers and adninistration R P, AP, C
-~ legitimate vs. “imate reasons R AP, DH, TC, C
- parent responsi : - R P, AP, C
- administrative vamUation/indecision A R P, AP, DH, C, BC
- inability to develop. solution : R P, AP, TC, "DH, C
- teacher helplessness/student a.rrogance : Re P, AP,'TC, DH “C.
- feedback--absence/inadequacy ' - R, S5 P, AP, C
- flagrant student abuse of establishcd schpol policies - - ) R P, AP, DH, TC C
- hpparent inability to inprove a depressirg situatlom.... R P, AP, C, 0S
- how to have consistency with 1ndiv1dua.1 consideration - R . - .P, AP, TC, C
- student attitudes o L e R ‘AP, C
-'teacher udes Lo R . AP, P, T¢, 0S
" - student motivation” i o T - R AP, TC, C
'22. "Dealing uith atudeht personal problems . IN v :
- lack of information ., . "R P, AP, TC,.DH, C, KC
- inaccurate information R, 5 P, AP, DH, TC, C
- personal .vs. school related problems 5 AP, C 0
+ - student attitudes « R TC,.C
- self-image, hang-ups, romances R TCc, C
.o < academic progress - ) . } "R, 5 DH, TC, C
~ - home environment T : R, 5 AP, TC, .C
- “ - health problems and school work ~ R, 5 ‘DH, € .
"~ vocational guidance - 5 1 DH, C, TC- )
23. "Inprovins classroom control and d.isciplinc :
: - negative student attitudes R C, AP
- gettiing respect/keécping control R, S AP, TH, TC, C .
- classroom Erotocol R AP, DH, TC, C
- datenining/mainta.ining a learning environment 5 <
. - noisy 1nd1v1dua.15 - 5 ™, C
Z} “Improving studcnt, -otivation .
- developing attitude change . ‘R DM, 7C, C )
- penalties.for tardines s/absenteeism~ R, 5 T, gl: :
< developing and maintaining. interest N : R DH, ,.C, 'L, 0S
.- relating school to job markect . T R, § CI, C :
3 ' YR, 5 - -TC, DH, L .




Table 12 (Continu-d) SR H

Educational Concernc . ‘ Occasions N Consxlxlta.nt

I )
25. Obt.a.lning adequate, studcnt background infomation . o .
. - danger of misusc - ) : . . T 5,01 AP, C
- maintalning con!identiality _ : 5 “ - 1¢, C
- availability and accuracy : . . R, 1. -~ AP, C, DH
26. “Detcrmining the needs and abilitles of individual ‘students™ . e
.~ asscssment methods - S R, 1 - c, C
- ascertalning arcas of competcnce' R . R, 5. ? C, C
- continual problem N . ) ' N 1 - AP, C
- reasons for certain bchavior P - . 5 C . N
- home support ; v 5 . c ¢ '
27. - “Diagnosing leaming diffﬁcu]tics . .
- fnsufficient time to work with individual student., -R AP, DH
= majorlty of students should be assess«‘d - B 5
28. "Obtaining information on legal/professiona.l rights and
) responsibilities” . ' L
- work-Yoad/hours of teaching . E R - . P, AP, DH
- tlass sizeégupil ~teacher ratios . : . R . AP, P, DH, TC :
- extent oi{ egal rcsponsibili Ly e . R, 5 - P, AP, BC- )
30. "Obtaining information on tedcher evaluation ptoﬁ6tipn, . ) . .
“. -transfer, sabbhtical applications™ - . : .
- undesirable staff allocation o - ) : JBC
- performance evaluation ’ ‘ . ’ o Ry 5, 1 BC
- promotion opportunities . ’ . 5 . BC-
- late transfer effects - - 7 1 "BC
31. “Obtaining 1nformation on supervision, liability and/or
: negligence ‘concerns” . N Vo S
- conflict with parents PR ) : - Py AP, IC . ot
- vandalism in hallways ) . a e 5,1 P, AP ’
- drug-dealing by non- students . : ) 1 P, BC. - .
. - definition of negligence ; . ' s . P B
32. 'Resolving ccmflicts ‘with collea.gues ) ) S S - o
- -lack~of faculty cooperation . ° Lo R, 5 ’ ‘AP, DH - H
- inaccessfbility of principal o ’ o 5 .. AP, DH, C
- petty Jealousies/competi ivenéss 5 o “ R AP, DH, C, TC’
33. "Developing educational philosophy : . B O .
o - assessing sultability of specific progra.ms N . ' ’ R, 5 - . P, AP, TC
- determining effectiveness of education - o i R P, AP, DH "~
- continuing to ask why, how, -etc. " . : . R P, AP
3. “Obtaining infomation on records, filins. administrative . o ) ’ N
- procedures” . ) oo . s
- procédures unclear or incomplete . e . - 5,1 AP
. - no procedure for certain problems . K i 5 . P, AP
35: "Obtaining 1nfomation on fleld- trips/excursions .
- actual responsibility/l 1ability 5 P, AP
N organizational details : R P, AP
6. "Obuining information on budgeting/noney control" ] .
e - school-based budgeting ) 51 . P, AP R i
- lack of \clea.r criterla/procedures . . R "« R . P, AP - e
N - increased- allocation - ’ C R P ) N
‘- absence of clear policy ) R. P, AP, DH . i
37. "Obtalning 1nfoma.tion on extra- cu.rricula responsibilitic., : } .
- contract boundaries . i o R - P, BC
- tardy collea.gues RN Ri 5 P, AP, DH
- role -of ,non- teaching sta.ff = ’ R 1 ~ By AP
N [}
39. "Interpreting school regulations, policics and guidelines .
~ more time for policy-making R’ P, AP
"« clarification of n_guiations/policit.s/guidelines R - P, AP
- need to updatc regul ations/policit‘s/guidu ines R

P, AP

& The spccific problcna ‘course ccntcnt./ova.luation/nct.hodology. within the cducationul concern Dct.vmining
established school ptogramy/standatds. " was sought on "rccurring” and "five or morc” occasiomns.

b The personnel consulted were an _aaaistan,t' principal, a departeent head, a.nd/qr a' tcacher collcaguc.

|



‘klisted 39--regarding class size/pupil teacher ratios" and ”student \ v X
vocational guidance ——have both been included as specific problems |

within concern statements number 2,“"Determining teaching time/subJect .
'ciallocation,' and. number 22, "Dealing with student personal problems,
) respectively“\s R . : |

B A sample of spec1iic problems within the three most common

educational concerns, as outlined above, is as follows:

"Dealing With tardiness and/or absenteeism

¢

901101es need rev1sion, R

inability to achieve solutions to the problem-
4o teacher helplessness and student arrogance,

- flagrant student abuse of - established school polic1es,.

.

administrative vaCillation/indec1s10n,

—'con51stency W1th indiVidual consideration

\

”Determining established school programs/standards

course content/evaluation/methodology,

- teaching aSSignments, - \ d; o C .-':i ' 7
o L Ve e
—1student/teacher timetables;" ‘

- attendance policy,.
,: ; ascertaining teacher/student behavioral boundaries/
:'ﬁl\ :‘i ekpectations;A; , __" _ ’ .' ,vi . i;\f i ‘;_}f N
- feeling the school climate

"Planning and/or utilizing evaluation procedures

t

consistency/appropriateness,«' e . ‘ :,‘4'\

1

development/modification of tests,‘

lack of continuity,'

#evaluation policy; o o

i . -



- evaluation philosophy;”

—breporting~procedures-.

' Suyproblems 2. B and 2. 3 1

PV

W1th what frequency is consultative assistance sought for ,4_‘_

‘these three most importart educatlonal concerns?" and "To what extent

~do teachers'experience recurring needs for assistance in relation to. -

these three educational concerns?"
. _ - o ~

"The same three classifiCations for determining,the frequency

of seeking consultative assistance were .used--"one to four occasions,"

"five- or more “oc.c:asion‘s,'-»; and "‘recurri'gg need." An analysis of‘the
‘ /assistance soughtiforfeach_of theAeducatlonal concerns isvprovided.in
,fvTahle 13. A N f .p. ‘~’:_d - - 'j;“;/;,
- - The- hlgh frequency response concerns for whlch assrstance was
'sought on‘ one to four ocdasions" include; "Determining establlshed
. school programs/standards 33 percent "Determlnlng teachlng tlme/ ‘
fsubJect allocatlon ‘29 percent,. “Deallng w1th tardlness andyor-
_:absenteelsm and "Plannlng and/or utillzing evaluatlon procedures
‘-;both 28 percent,;"Developing course outllnes 2@ percent, and
”Determlning course.obgectives and Improving student motivation -

\

each 20 percent of teacher responses
| The high frequency responses for the recurrlng need"-
' classiflcatlon are noteworthy in that the maJority of these concerns
’were S0 rated by over 50 percent of teachersz "Determining
“kaexpectations for student achievement" ?3 percent Planningand/‘or~

.'v,utilizing evaluationuprocedures 72 percent "Selectlng '"best’

instruqhional mater‘als“ and "Dealing with' student personal problems

<
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- L coe 0 Table 13 .
" FREQUENCY AND PERCKNTAGE FREQUENCY OF TRE orfc;xsxona ON WHICH 'rucums
’ SWGHT CONSULTAT]V:. ASSISTANCE FOR THE THREE MO.;T IHI'ORTANT CONCERNS )
FOR WHICH' THEY FELT GREATEST NhF‘D :
. “Occasions R
) Ak ' .5-0r More ‘Recurring
Educational Concerns Occaslons - Occasionc " Need
L % % £ f
Cun'iculum/r‘rocraln .
. Determining: - ) i o
1. - established school program$/standa.r"“ : 33% 17 o 507 . 2.
2. - teaching- “tine/subject” allocation.....v | 29 21 g '50 Rt
."'3. - expcctations for student achievement.. . 27 - : - 73 11 -
"l .- course objectives.. e eeee - 20 - 27 .o 053 - 15 Y
5. Developing course outlines- ..... . -3 - 35 - 41 - 17 !
‘6. Selecting "best" instructlonal materials 15 15. . . 70 13 : '
Iné:tructiorﬂethodologx : . »
- ["Planning and/or utilizingl - . Lo : .
"7.° - evaluation procedures..::e..... R © 28 ’ . - 72 : 18
8. - $ndividualized instruction............ - - - -
9. - small group instruction...... e ’ = © 100 - : 3
10. - - team-teaching techniques............. . 25 75 e b
117 ' -.problem-solving/inquiry techniques.. ) - 100 - - - 1 .
12. . - .questloning. techniques: ' voveevsas L - . - . - -
Determining "best": .. h . T -7 o :
13. | - techniques for content presentation 36 ) 9 T 55 . 11
14. - sequencing for content’ prescntation... - : .67 . 33 )
Specialistjquipmen_/AV Technology to . : . ) > 5
Selecting and/er: . o : . -
15.. - operating speciallst/AV equ.ipment ..... - - 20 20 60 g
16. - developing specialist/AV equipment.... - - P : - .
17. Obtaining information on new equipment... : 100 - - ‘ - - . - 2
18. Utilizing kits, games, charts.....i..veee ) - o - : = =" .
_Counseling/Student Services . . - - : Y R
7T Developing and/or utilizing: o : - . ) : ( ) o
19. - remedial programs and materlals....... 29 . -. 1 . 7
20. - accurate reporting procedures........ . . S - 1000 N3
Dealing witht . e . ' ’ ‘ ~ ..
. 21. - tardiness a.nd/or absenteeism........ e . 28 7 13 - | 59 . \75
22, - student personal problems ..... Ceeeaies ) 15 .15 700 13
/Ilprovingx /- .. . . oo . .
23./ "~ 'classroom control and. discipline N & R VA .50 12
2i. - student motivation...... S 20, 150 65 20
25. Obtaining student background 1nfomation . 1000 - - - L - -1
26. Determining .student needs/abilities...... .27 : 27 - L6 . 11"
27. Diagnosing learnins iifficulues : .25 ) - L 75 4
Professional - : B - : A e
"7 Obtaining jnformation -ont o : “o ’ : o : .
28. - rights and responsibllities.........vs : T 75 : 3. 12 8
29. .- professjonal developnent/in-scrvice ‘e . - 3 - - -
30, - teacher evaluatlon/promotion/transfer. s 25 ' 50 25 . 4
31. - supervision/liability/negligence...... 86 T . 12 -8
. 32. Resolving conflicts with colleagugs. veees L Y : 67 o 16 )
33. Developing educational philossphy.eseeess - 7 . e - . 100 . L
Adminiatrati‘Ie/orgam zational : ' w R ’
- Obtalning information ont : . R o : )
%, ‘- yecords/adminlstrative procedures. ... C 20 © 30 50 S 10
35, - field-tnps/excursions-.............'.. i 100 . - . - L2
6. - ting/money sontrol........ihaine . 29 18 . .53 17
37. - extra-curricula reuponSIbilitics ceees 71 . - \ 29 7
38. Utilizing paraprofessionals/parents. . oo T ) - - C - -
39. Inten:reting poucleu/regulations ..... . e 4o . ko 20 10

) ‘Bhis leans that 33 pércent of the 24 teachers’ seeking conuultative assistp.nce for the educational
concern "Determining: established school pmgramu/standarda" as one of their t.hree nost inportant -
concerns did 80 on’one-to- Zfour occasions. ) :

.



both 70 percent and Improving student mot1Vatlon §5 percent of
teacher responses. | '

When these data pertaining to 1nd1v1dual concerns were K
collapsed to general categories, interesting results were obtained

For three of the categories the percentage for * recurring need was

more than tw1ce that registered for 'one to four occasions." These .

' three categories Wwere’ ”Curriculum/PrOgram," "Instruction/Methodology,';

and "Counseling/Student\Services For two others of the general

categories——"Spe01alist Equlpment/AV Technology and "Administrative/

. Organizational --the percentages for these two polar classifications
Were equal at 43/43 and,39/39, respectively, and for the sixth
category, 'ProfeSS1onal,' the percentage for the "one to. four T
class1fication approximately doubled that for the recurring need"
‘class1f1cation (50 percent as compared to 27 percent) When all ‘

-\categories were summed however, the "recurring“need" classification
(52 percent) rated considerably higher than the "one to/four"
clas51fication (30 percent) and the 'fivé or more" class1ficat10n

a(18 percent). These data are presented in Table 14

| While 83 percenﬂ of* teachers rated Dealing w1th tardiness
and/or absenteeism as, collectively, their greatest common concern,

“only 59 percent classified it as one. for which they experienced a

recurring need ‘ _A,’ A

Subproblem 2.4

"Who is the one consultant most frequently consulted by
teachers for each of their three most important educational concerns7"

Teachers were asked to indicate the! one consultant from whom
. . ,

110
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Table 1 SR \
FREQUENCY AND PERCENTAGE . FREQUEtCY. DISTRIBUTIONS OF L
THE OCCASIONS ON WHICH TEACHERS SOUGHT ASSISTANCE SR
FOR THEIR THREE MOST IMPORTANT EDUCATIONAL ‘ '
| . CONCERNS, BY GENERAL CATEGORY
T, L ‘ - o Occasions ‘;-- : Ty s
: 14 | 5 or More | Recurring || Category
" General Categories Occasions | Qccasions 1 Need- Totals.v
‘ | £ % f % £ - % £ . %
o B BT '-"‘19 | 51 b b
Qurriculum(Program o 262 \ 20 |7 e ol 26
Instruction/’ S T 10 |20 - o | 11
Methodology - 25| b .25 | 50 S
Specialist Equipment/ | 3 | 1 3 el 2
AV Technology S T 55 T I w0 43
Counseling/ ) 'y'; 38 | 20 f 88 . 4146‘\\uu0
Student Services . 26 S L 60
N T N |
e o 15 N S| R
Professionai . o500 23 | 2n 30 8
‘Administrative/' ' 18 | 10, | 18 w13
. Organizational 3% | L 22 -39 N B
Occassions £ 18 67 : -i88' 363 100. -
. Totals . [ A , T
S S DU T 52 Jkioo |

a"I‘his means that 26 percent, or 24 of the U mentions, ‘of the: assistance

sought within the general category "Curriculum/Program was on one— L

to-four occasions.

This means that 26 percent of the total occasions on which assistance -
- was sought was for the general category "Curriculum/ ogram.’

Assistance sought on one-to—four occasions accounted for 30 percent
of the total assistance provided

411 . ’j
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most conSultative'assistance was sought‘for each of. their‘three moSt
_important éoncerns. Table 15 gives details of the’ percentage
\ .
frequency distributions of that data.- Once again, onl} the high-
frequency response items are discussed " For educational concern_
" number 1, "Determining established school programs/standards,
38 percent of all assistance sought was prov1ded by department heads,
with assistant principals proyiding a furthgr\zz\percent, principals
21‘per ent, and teacherrcolleagues 8 percent. .
| The highest frequency item was "Dealing w1th tardiness and/orl
absenteeism _ for this item, 59 percent of ass1stance was prov1ded |
by assistant prin "SZEE‘ 15 percent by principals, 12 percent by\
' teacher col ues, 9 percent by counselors, ‘and 5 percent by .

: department.heads, As séen in" earlier tables, the high frequency .

' responses Predominate és};f7r“egrriculum/Program -and "Counseling/
: Y . , “
“'Student Services catego ¢s, S : L o

Within the "Curri um/Program category, senior high school

teachers sought from theik} same- school teacher colleagues 76 percent B

of the total assistance provided for "Developing course outlines,"
‘69'percent of the total for."Selecti 3 'best' 1nstructional’ ” \fi
materials," 40 percent of the total for "Developing course obJectiJis,
Yand 3? percent of the. total a551stance provided for ' Determining l .
~,fexpectations for student achievemen S In deition for the same
:-category items, teachers sought from their department heads .36 percent
of their needed assistance for "Determining teaching time/subgect
"allocation," 38 percent for "Determining estahlished school programs/

standards, '33. percent for "Determining course obJectives,' 27 percent ’

v for "Determining expectations for student achievement ' and 24‘percent'”“iTﬂ‘

~—"
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Table 1 5

N PERCENTAGE . FREQUENCY ‘DISTRYBUTIONS OF 112 TEACHER RESPONSES OF THE THREE EDUCATIONAL
‘ CONCERNS FOR WHICH THEY EXPERIENCED GREATEST NEED FOR CONSULTATIVE ASSISTANCE,:

'BY THE'ONE REFERENT MOST FREQUENTLY CONSULTED

Consultiative Pergonnel .
. - Internal % External %
. _ | : - o7 -
Educational Concerns oo . ) ='§ . @~
: ' - - wlewm] T .
| IR AT ¥ AT
5 Al B t‘-; §J - Hlme [ - o
o |2t S E . g~ IR R
R R IR IFEIEE
FlER (53|83 31 8 85|58 04|88 «
. < A2|&8] 8| 3 |&8lukS|&B8|SA
Curriculum/Program . : . ; *
Determining: ‘ : : \ N
1. - established school progrnmu/st.anda.rds 21 {33 | 38| 8] -} ~ - - § = - 2
2. - teaching-time/subject allccation...... 43 21.] 36 - - - - - - - | s
3. -~ expectations for sfudént achievement. 18 9 22 | 37 - - - - -1 11
4. =~ course objectives........eun. eesarees 7 7 33 | 4o - - 6 ? - - | 15
5. Developing course outlines.,........ Veaas - - L1 76 - - - - - - | 17
6. Selecting “'best” instructional materials. - 8 -1 69 - 123 - - - -} 13
Instruction/MethodoLogy R v N
Planning and/or utilizing: .
7. - evaluablon procedureS....ceesesvesaci - 11 221 67 - - - - - -~ | 18-
8. - individualized instruction.......... .. T - \ - - - - - - - - B
9. - small group instruclion........voviuen g4 - - - {100 - - - - - - 3
10. - team-teaching techniques... sy - 251 75 - - - - - - b
11. - problem-solving/inquiry techniques . - - {100 - - - - - - - 1
12. - questioning techniques.......... cea e - - - - - - - - - - -
Detémining "best"y - x| .
13. - technlques for contéent presentation.. - b - 182 - - 91 9 - - 11
. - sequencing for ‘content presentation.. - - 33| 67 - - - - - - 3
‘.. Speclalist [Equipment/AV Technology L3N I
Seleécting and/ors - T
15. - operating specialist/AV equipment.. - - | bo| o - 12 - - Z 5 .
.16, - developing speclalist/AV equipment e - - -1 - = - - - -1 .-,
~'17. Obtaining information on new equipment... - - \100 - - - - - - 2
©18. Utilizing kits, games, charts............ - -1y - - - - - |.- - - -
Counseling/Student Services )
) Developing and/or utilizings ‘ e K .- N
"19. ' - ‘remedial programs and materials....... R B L -1 72 - - - |1k - - i
. 20. - accurate reporting procedures......... 4 s 1 - - - 100 - - - - = 3
' Dealing with: e o) - .
21. - tarxdiness and/or absenteelm. ...y 15 |'s9 st12 49 - - - -] 76"
- 22. - stiudent personal problema..'.........'.. 8 130 -] 8|5 - - - - 113
* Improving: L N .
23, - classroom control and discipl_ine Cevet s - 58 17. 17\ 8 - - - - - 112
24, - student motivation.....oeiveraioaaaine 5 1 5 ko | 30| 20 - - - - -1 20
25. Obtaining student ‘background information. - - -1 - J100 - - - - - 1
26. Determining student needs/abilities...... - - 18-1 36 | 46 - - - - -, 11
27. Diagnosing lea.ming difficulties....o.... - 50 25 - - - -~ |25 - =14
B N
‘Professional L \ ) \
Obtaining information oni . . e
28." - rights and responsibilities........... - 38 | 25137 - - - - - - 8
'29. - professional development/in-service... - - - - - - - - - ] =
30. 5 teacher evaluation/promotion/transfer. = fas 25| - - - -. 15 = ~ -4
. 31.. = supervision/liabtlity/negligence...... 0 |25 -1 -{ - - 112 | - - 8
32. Resolving conflicts with colleagues...... . 17 33.| 33|17} - - - - - - 6
" 33. Developing educatio 1 philonorphy. PN - 25 | 75| - - - - - - - 4
Ad.ninistrative/Orga.nizational . o B
Obtaining information oni - T R P R ) .
9%4.. - records/administrative procedures..... J40 - 304 3004 = |~ -1- -] 10
35. - field-trips/eéxcursions.....sececeesses 50 500 = -1 - - - - - 2
36. - budgeting/money control...seeessacssss 23 12 |47 - - - 18 - - |12
37. - extra-curricula responsibilitiea. enee 43 |% -l w ] - - - - - - 7
38. Utilieing pa.raprofes.-ionals/parents. coves - - - - -1 - - - - -
39: Interpreting poltcies/resulations ceveae 20 |5 | 2] -} ol - I- - 110

®This mcars that 21 percent of all consultativc naaleunce -sought for the educat.icnal concern "Dcterninine
established school prograln/ stand:miu, ' as one of tho thrce for which teacbers folt greatcst need,  wag’
\ sought from-the principal. N .



1y

for,tDevelopingvcourse outlines " ‘
In the "Gounseling/Student Services 'category, teachers sought __‘f

fv59 percent of their needed assistance for "Dealing with tardiness’\v

and/or absenteeism from ass1stant prinCipals, 58 percent for '

Improving cla.ssroom control and discipline" from assistant principals,

'.and 54 percent of help for "Dealing w}th student personal problems

from counselors " The’ 40 percent of as51stance requested for

”Improving'student‘motivation was provided by department-heads

'Department heads also prov1ded 75 percent of the‘assistance needed

' for Developing educational philosophy,‘_and 47 percent of advice ,1

sought in relation to budgeting and money control “ »_‘ »
When comparing the base line of Table 16 with the base line of“ihrl~: |-

N Table 6 the frequency of teacher interaction with the ass1stant

principal is noticeably changed As one of all consultative personnel

approached 1n relation to all 9 problems, the aSSistant principal was*'
"third after teacher colleagues an department heads,\ip that order
_However, as the one consultant mogt frequently consulted by teaq%ers ‘
in relation to their three most 1 portant concerns, the actual frequency

~of consultative interaction with the. assistant principal was one greater

L oat 99 than was that for the teacher colleague at 98 The consultant

lassification providing the most consultative assistance to senior

:vhigh school teachers in relation 1o their three most important

”jeducational concerns was the assistant principal at 27 percedt of the ”, S
”total v At virtually the same level was the teacher colleague (same

: school) classification also at’ 27 percent followed by the department

head at 21 percent, principal 13 percent, counselor 8 percent, and

"librarian 1 percent. The only two external consultant classifications
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whiCh.featured‘as prOViders of‘assistance“for teachersi most'important -

. . \
'"concerns were teachers in ‘other schools, 1 percent only, and the

fEdmonton Public School Board consultants at 3 percent only

_Sm‘ggroblem'iz.'w.l S e
e e

"Do.teaChers seek consultative‘aSSistanCe'forftbeir three'most"

4 : A

importantﬂeducational concerns predominantly from 1nternal or: external

“e o ¢ X Ly "\ ' .
consultative personngl7” Lo S Rl e

N

.

As was the case w1th Problem Statement number 1, where

/teachers could nominate all personnel consulted,in relatlon to a1l

“nconcern statements, internal consultants Were again strongly preferred |

KY

over. external consultants when teachers nominated the one most

, .

)

. frequently consulted person in relation to their three most 1mportant

e &
=pohcerns :

°

An item-by 1tem analy51s of such proviSion occurs in Table 17,,.

.

Awhere responses have been\summed(into the two internal/external '
zclassificationsl‘ For only 7 of the 39 educatlonal COncerns did
teachers seek ass1stance from exte%nal consultants, and in only one
, nstance did this constitute 25 percentlof the total assistance sought
o Further, for the maJority of . the hlgh—response items, external

consultants were not approached at all ’ External personnel prov1ded ‘

ey
. 18 Fercent of the"total assistance for- thb concern "Determlning course

[IETR

'“tobgectives," 18 percent for‘”Determining 'best techniques for content Q3

presentation,' and 18 percent for "Obtaining 1nformation on budgeting/
"mOneyscontrol. pAs canvbe seeﬁ in Table 16, only two of the four
external éonsultant classifications récorded»mentiOns;:and:one of

'these——Wteachers‘in_other schools“—-in\tuo.general"categOries only..
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i * Table 17 L L
Pmcm‘mc&. FREQUD'CY DIS’I’RIBUTXCNS o 112 TLACHD? Rl- SPONSES Am CONSULTATIVE ASSIS’I‘AkE
: PROVIDED BY INTERNAL "AND FJ(TPJ(NAL CCNSULTATIVL PF‘RS(NHF.’L IN RH.ATION TO THE
x: EDUGATIGIAL CONCLRNS FOR UHICH THLY FFILT CREATEST NET.D
o L .
f 8 ~ = . . B :
: R Inte'rn;xl o . External ) v
. : ’ : © Consuliative Personncl Consultative Personnel
Educational Concerns ’ - ~ - - e :
o . S : . [ &8 . % ) £ . -
Curriculun/Prorram - s Co ! . . - PN
¢ Determining: - ! b : EE K : o
& B 1. '- established school progra.ms/standards. a ~100® C N 2 .
: L2, - teaching-ting{sub_)ect allocationii.... 100 . e - 1% g
~3. =~ expectations for student achievement . .+ 100 S ' S - " : 11 :
1% - course objectives. een : g? 13 - - 15:
5. Developing course outlines...... ... .. ss » 00 - . - L 17
. 6. Selecting "best” instructional natenals 0 . 100 o R - 13
. > - .
Y Instructioﬂnethodology w : . . R o . S
PlMnnifg and/or utilizings. S S B . \ . B
7. -"evaluation procedures.......s...., Ve : . 100 ] - . : 18 RS
8. - individualized 1nstmction CE Ce ' : - L -
9. - small group instruction,.... . S .. 100 - 3
10. - team-teaching techniques...... vee © 100 : - . U .
.11, ~ problem- solving/inquiry techniques. el : 100 . e - 1 ,
12. - questioning bechnique ; ST E - -
-.Dotenuning “best"s B ‘ - e ) : L
13. - techniques for content presentation 82 - . . i 18 ‘ ;o 11
14. - sequencing fbr content presentation . . S 10 ) o - . 3
Specialist Equi méﬁtJAV Technol'ogy ' o ’
" Selecting and/or: . . . o, :
15." -.qperating specialist/AV equ.{pment el 100 o - - : 5.
16, ': developing specialist/m equipment... : - R L et .=
417, Obtaining information. on new equi]xnent.., I w100 o T - . 2
-718. Utilizing kits, ganes, cha.rts FETR R B : L .=
Counseling/Student Services N : : : . ’ ‘
Developing and/or ‘utilizing: : S o . ST o
19.” - remedial programs and natenals....... I - 86 : B L L T A
20. - accurate reporting, procedu.res- eanees o 100 ) S : - ) R & oL
Dealing withi L <o o - con ) o :
#+21. -~ tardingss and/or absenteeisn Cieeeee . 100 B SR, 76 . :
» 7.~ student personal problems...........e.’ .. . rioc : - 13
! Inproving: o - ) . ’ ., E : :
. 23, - classroom control and' discipline......l, : 100 .. - - L 12 o
24, - - student motivation. P ) 100 R - 20
25, Obtaining student background 1nfomation o 100 ' .- S 1 v
26. Determining, student needs/abilities. N .+ 100 . ; ) T - .11 T
e 27. Diugnosins lea.rning difficulties...... e, CEPs o 28 b
‘Professional oo : . R } ‘ : r
(_ Obtaining ‘tnformation ons R . col : , _
0, 28. -'rights and responsibilities........... . ' 100 . -
29. - professional development/in-service... ' - T -
'30. -~ teacher evalmtion&oﬂotion/tranafer. S 5 ‘. . . © S0 o
3. - ‘supervision/ligbilitynegngence R 88 - : Coe 12 _ '
32, Resolving conflicts with colledgues. B . “ 100, - o B - L
33. Developing . educational, Pytlosophy..iv.is [ 100 o o -
- /Adninistra.tive/Organizational e R ‘ A . : o BN
BN .Obtaining information ons "' = . .. : e / - : . o ‘ oo
"o, 34.. - records/administrative procedures..... - 100.. - - R 10-
. 35.. - field-trips/excursions.....,.. . o 100 - B : - s 2
g6. ~ budgeting/money control:i..:sseseieoss SR 82 o P 18 » RETIT
:.'37. - extra-curricula tesponaibniu.ee...--r L 2100 . S . - = \ 7
. a8, Ut1lizing paraprofessionals/parents...... FE T ' . - oo -
S a9, Inurpreung pol}iciea/regulauonn........ o - 100 T T .10
.“ h _‘-“‘Thiu mcans that cent of the 2 rt.sponsr‘s about the pmviaion of cohaultative nasﬁtt&nqe foa: B
- the education corn “Determining. established nchoo} ptogrus/aw\da.rds was by 1ntemal : ]
consultative p riel. T



T In. terms of total frequency, the Edmonton Public School Board

18

_consultants provided relatively little assistance with only 3 percent '
of the total a

: Subproblem 2 5 , ‘] ‘vi I _ i .t - T ‘;. U'

BN

"What level of satisfaction is- experienced by teachers in -

v

'relation to the consultative ass1stance prov1ded for their three most 4

\

»1mportant concerns7"~

Teachers were asked to rate the consultative aSSistance

J

.}provided for their thrke nost . important concerns ‘as either. (1) very

y

D satisfactory, (2) satisfactory,'or (3) unsatisiactony »" ‘A f". -

Over all 39 educational concerns as, shown in Table 18 the

N /

magority of high frequency response 1tems recorded highest per, entages
in- the satisfactory ‘classification However, for concern sz:tement

- - /

number 1, 'Determiding established school programs/standardsﬁ" the

very satisfactory rating was appreciably greater, at 46 percent

N

\}than the satisfact

,rating at 3? percent w1th a further 18 percent

:_ of respondents registering an unsatisfactory rating of thebassistance ;
'A’provided For "Developing course outlines and "Selecting best' |
,instructionai materials,' all respondents rated the ass{stance o .tv"; e"" 1
o provided as.,satisfactory ‘or very satisfactory. . j'/v y " '_‘-,1f'\' -
| | The high-frequency response items which had t e highest |

unsatisfactory ratings included "Dealing with tar ness and/or R o \

‘absenteeism,‘ Unsatisfactory‘for 37 percent “and "I proving student

- \ S
motivation,z similarly unsatisfaétory for 3/ perce t of respondents"}ﬁ

[

".Two other concerns for which approximately one—quarter of the 1;

N responding teacﬁ -‘ found the assistance pr0V1ded/t0 be unsatisfactory o

: \,a:,;. R /.
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< Table 18 . e
PERCENTAGE FREQUENCY DISTRIMUTIONS OF 112 TFACHER RESPONSES O THE LEVEL OF SATIS FACTION
EXPERIENCED IN RELATION TO THE CONSULTATIVE ASSISTANCE PROVIDED. FOR THE

THREE EDUCATIONAL COHCERNS FOR WHICH THEY FELT GREATEST NEED

) R L

A N o sau‘sr/a;cuon%

T

Educational Concerms oo - exry . ) .
. =T Satisfactory Satisfactory Unsatisfactory. f
. : \ )
Curr) culum/Program ] N S . .
T Determining: ’ ' T ) ) B ’ S o
1. - established school programs/standards. ) Le* 36 : 18 - 22
. 2. - teaching-time/subject allocation...... Y 3. ) L2 SRS 25 .. - 12

.- 3. =~ expectations for s;udent achievement. . : e 73 277 S 5

’l».‘-course'obje'cuves e ieinebeeane .20 ‘ 60 : .20 .15 .
5. Developing course outllnes. e e 24 o760 S - 17 o
6. Selecting "best” instmctional ,ﬁnaterials 46 Y } - - 13 ‘
Instruction/Methodology . - : ) ) L : : .
Planning and/or utilizing:. | L : . ) S . R .
7. - evaluation.procedures............ A 28 - ] 61 . - b B o8
8. - - .individualized instructlon.....v.o..... - - - - - -
9. - small group instruction.............. AR 100 - o= . - 3
10. - team-teaching techniques......... e ] Py L ) 50 - 4
11. .- prodlem-solving/inquiry techniques e D - . 100 1
124 - questioning techniques Cesastens . - _ - P -
Determining “best”: : : - . ' . .
13, .- Aechniques for content’ prcsentation B 36 : . G+ - e 11
%, - sequcncing for content presenta.ti on. : 33 67 o= 3
Specialist Equipnnnt/AV Technologx
Selecting and/ortf S : B i ‘ :
15. - operating specialisf./AV equipnent . ..‘j : 20 : 4o 4o 5
16. - developlng specialist/AV equipment.. .- - o - -
17. Obtalning information on new equipment . - - R - -
18. Utilizing kits, games,.charts.......... e ) o PRI - -
_Counscling/Student Services . S o ) o ‘
Developing: and/or utilizing: _ R . . ) : o .
19." - rémedial programs and paterials... e 17 . T66 2 17.- 6
© 20. «z‘accurate reporting procedu.res e .. . 100 - : C- : ' - 3
Deal‘ing ‘with: 0 . o
21. = tardipess and/or absenteelsm...soen s » 22 - b 37, 73
22. - student personal problens. e eses e - 30 60 10 10
I-proving: ' - . :

"23.. < classroom control and discip]_ine veees 8 8 - - .. 8 1H

2. - student notivation... ................. R 10 53 o 37 19
25. Obtaining student background infomation . 100 : S - 1
26. Determining student hecds/abilities..... S = 90 - 10 10 -
27. Diagnosing leamning difficulties..... ceee D25 L = 4
Professional - : . : )

. “Obtaining information oni : i A . ' a ‘ . .
28. - rights and responsibilities......... e 25 - . v 25 ] .80 8
29. - professional development/in-service. ) - . - - -
30.. - teacher ev‘sluation/promotion/transfer - 50 ., 50 b
. - supervision/1lability/negligence. - : 63 37 8
.32. Resolving conflicts with colleagues....iv '~ > 17 17 o7 66 6

- "33. Developing educational philosophy........ - 100 T L
: . X R B
Admint strative/Organizational oo : : : ) L o T
Obtaining information oni. . v v S

"9, - records/administrative procedures e - 33 " 13 33 9.
35. - £161d-4rips/eXCULELONE .+ v v eivnssinns 50 - . 0 .. = 2
~36. - budgeting/money control. . eicesersveive. | 21 72 . R A U

37. - extra-cwricula responsibilities...... n LT - .29 7
38.. Utilizing paraprofessionals/parents...... = - - o e
39 Inurpretins policies/regulauons. ceedeee T 22 bs 33 9

‘0!‘ the 22 responscs given 1n relation to consultative assistanca provided for the cducationa.l
‘concemn "Detenunlng eutabliahed achool prograns/ st.andards." 46 percent were ratod as "very .
satisfactory
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were "Determining expectations for student,achierement," 27 percent; -
and "Determining teachingetime/subject all?cation,” 25‘percent.

\ : ’ o
N R .ot

Subproblem 2.5. 1/ S o " o " T . =

"Where the a351stance provided is rated as unsatisfactory,
what are the reasons given by teachers7"ti | |
N " The' 23 reasons prOV1ded have been paraphrased and grouped, and
v appear in Table 19: »Ovér one—third of the reasons given fall w1th1n
btwo statements'- "Not enough time to deal with the whole problem and

"No obv1ous solution to the problem. Other comments 1ncluded a

| v
: ~

'.perceived lack of support from the school s adminmstration, h

insufficient resources,.and~1ncons1stent and/or:"too flexible"

N
~

’ administrati?e'policies»

‘f,Subproblem 2.6 and 2. 6 1 o N | -

SR "What relationship ex1sts between the level of satisfaction.:
,experienced by teachers and the consultative personnel prov1ding it”"
Q} and "Are teachers generally more sat1sfi¥d with ‘the assistance prov1ded

‘ by 1ntern§l or. external consultative personnel°" B |
| ‘ A cross tabulation of consultative personnel With the “six’
general categories of educational concerns is presented iﬁ Table 20 _._)1.
Because of. the relatively small frequencies 1nvolved the two positlve .‘f'j.
'classifications of 'very satisfactory and satisfactory have been’
combinedu Thus,. for each consultant classification,_there is a’
'a_ffrequency of the ratings of satisfactory or. unsat1sfactor§" in 3>
prelation to each of the general categories. In only two instances;i

wWas the unsatisfactory" frequency larger than‘the corresponding

'Tsatisfactory" frquency,.and in both instandﬁ%ﬁthis was in relation_

~
-
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Table 19

FREQUENCY OF OPINIONS AS TO ‘WHY CONSULTATIVE
ASSISTANCE PROVIDED WAS UNSATISFACTORY

~Opinion

N

\

Not enough tlme to deal with the whole problem
‘ No oBV1ous solutlon to the problem

Inadequate support,from.school admlnlstration._
L S ¢ o .
Insufficient*resources to solve the’ problem.

' ‘Adminlstratlve pollcies are too 10lex:Lble and/or
_ 1ncons1stent . . L
'leferlng values and oplnlons make resolutlon almost
1mpos31ble

Literal 1nterpretation of polic1es without regard for
1nd1v1dual d;fferences .

BN v

Some pr blems——like absenteelsm and motivatlon——are
_not e sy to soIve A

‘ .Insufficient time and resources to make accurate » U
assessment of‘the problem. o e o

121



£

Y

. - .
. B B P ) .
, - : . ’ ot e .Qoona.waﬁdn::: we .«:oou& S pus  Kx030wjuiaes,
. - ev voaa.u ovn jusoxed m no.E: 03 .Eﬂ.:ﬁa cﬁ hp n.-.. .«:ou.n& n« .vwv.?o..a eoup9TIse TW¥i03 eyl JO $3Wy3. SuUeIn n.EHo
j0uETIesUn, g% jusoxed § puv [ LI030v3ETIve, Sw pojEX sen Juedred 22
50.2.. 03 ...5.50..&\5?0355: \Eowovuo g:ow ocu UTUIIN Sen quadTed L2 .vwvfa.& 8oUe}s TSV Te30% Y3 JO 3wy} sumaum u.ﬂ:ﬂ
K - KzogoeyeTiesun, sv 9] puv ,AI030¥;%T399,
. | . nu uuanu axen suojjuew 6z .moﬁowoa.uo dn.uo:mw TTe. wno.,_ua d&«o:ﬁm oYy .3 ﬁcv?okm 80oUBISTERE U uo 1By} -suesu nﬂﬁo
B . .- Kx030u78 1R8N, 'SR Q] pUR -, £X0108JHT}BE, YV PIjRI IIIM
i o n:oa»cua L ...nauwoum\gguﬁhdo.. .h.uowuuao ﬁuuoaow 23 :.Eadx na:aadﬁ:ou g.m Aq popraocad 80Ue}STSSE [BI03 OYY JO IWY} Sueau w.E.F
- . : . .xhouoa.wmdvam:: s ¢ puw ,£X030eJSTIeS,,; 9% DaLX
‘ azon n:o.Ecas o« .«.ﬁauwoum\ezd,o«.ﬁ:o: huowmvao dm.uwuww ...Eu :Eoﬁx d&ao:ﬂg ayy £q uwu.?oun soURYSISSR IU JO FeYI SUBGU STy
. .oo.ﬂ, € ﬁ.. T g L2 -0z &z ST
. . o - - — - - T - - B
: T .- - 4 1 A 6 ) ) v :
| . "k 0ot . 2z 1 1 9.: .92 - €1 : 81 ‘g STvI0],
N . N . . ‘ ejuRy nsucy
: v ; S € 1 - 18 ¢ e doe _ per 3
' 001 - 001 292 2 4 c ok -2 06 94 .29 o 62 :
oot - > : ]
. e 6 N - - 1 v "y e TvuoTiez Twedap
] 6 e .oz - - - - v 6 é /RATIRTISTUTHRY
e - hﬁ . 4 - B - - - X . , . B Iy .
5 |" " 11 _ ﬂ 4 - -1 —_— y " 2z i Sy a. Lz Teuojeesjoxy
on | € |1 - - S S o1 e e 89TAX9S FUOPMIS
6z 66 s - - 2 TN 12 o LE 8 /#ut1estmon
. ] 2 oz - - - R z - - * kSoTowyoa], AY
B : Ty € - - 1 - 2 - - = [ /auewdtnbz 39TTRIcadS
5. " _ : . ! .
- L € 1 T - - ) - B O 4 b - - - £SoTopoyrey
- 0! PASN| BN 1 1" oot - Px4 .9 2 - /uo33on3ysuL
o e 91 : - = - z e € 4 o~ :
. vnk R4 a U S 1. € T - et o3 o O qﬂwoum\::?oﬁu:o
T N g -4 s 3 H 3 3. 3 3 HEE
) Lo : 38 *3¥5{'1BS " '3ES ['38S . '1BS|'3BG TIES[*3®S -13®G|-3®G  *3ES[*9®S -3egi-iEs . '3%g .
sT230], £x0%2%8) <up —up . -up -uy -un —upy L | -un e o
: - . g sotI0803e) TRISUD
L er. |87 £ g 8% | F¥.l %3 7 R
L - 3 T o g ne |4 . ve 5
. 2 . 5.5 3 @ 55 B aa o
. * m\S JN R Q. .na i -~ ot -
b ' © ot [T ] [ NL . R " .m 3 “ w .m P
. BE- g 8 1 ® 3 = a
[ad o - . . N o - ) -
oD : B
‘fewraixzg - ~ ’ CTeugesul

[oUU0SIBd ATITNSUOD

/-

I

»

qmzzOmmmm m>H.n<h.5mzoo AA< 40" SETHODALYD TVHINED
e an.EH>o~E uuz<hmmnm< JHL 40 muzpﬁw ﬁxoé 40 mEEmHE.mHQ »uﬁ:gﬁ

om oansk



Lo 123
Tto the7department head.‘_The-two categoriesluere} ‘Counseling/Student

" |l

Serv1ces, wherefthe‘”Satisfactory frequency Was- 7 and- the
Le§ unsatisfactory was 10 and "Professional‘" where - the satisfactory"
‘. frequency was 2 and the unsatisfactory frequency was 4
‘ The ratio of teacher satisfactory unsatisfactory ratings of
.the ass1stance prov1ded by teacher colleagues was 30 1 There were;’v
90 mentiohs of "satisfactory ass1stance prov1ded by teacher
’ colleagues compared to only 3 mentions of "unsatisfactory"‘ass1stance
provided ﬁo other consultant class1fication recorded such
i,overwhelmingly pos1t1ve ratings of»its help With the exception of
i’f~counselors and\librarians, most other consultant classifications had
.a ratio of approx1mate1y 2:1 of satisfactory unsatisfactoryvprOVision A
The ratio for principals was 29: 16 for ass1stant princ1pals 62 30,
for department heads 13 7y teachers in other schools 2 i, and
Edmonton Public School Board consultants 7 3

\ Senior high school teachers‘Were overwhelmingly more satisfied B

~.

with the aSSistance provided by their teacher colleagues than by all
other consultant classifications While the ratio of satisfactory

- unsatisfactory assistance was bas1cally the Same for: internal as: e

4

compared to external consu%tants (excluding the teacher colleague
classification) the frequencies for external consultants—weree{xy_—_ \ -

' small as to be almost meaningless Qf more significance is the fact

-

' that teachers consult with external consultants very 1nfrequently

compared to the interaction which takes place with. the personnel in

| their "home schools 1



A

Subproblem 2}7
| "What relationship ex1sts between the level of satisfaction

"expe;ienced by teachers and their demographic characterist1cs°”

.

~

Because of the relatively 1ow frequencies inVolved i‘.all'
. demographic analysés.of data on levels of satisfaction,ronly those
'which displayed noteworthy characteristics were reported |
Table 21 prov1des frequency and percentage frequency
bﬂ distributions of: levels of satisfaction in relation to high frequency '
:response 1tems while differentiating for the sex of the respondent.
'Because not all teachers‘responded to every 1tem; the total frequency
1of response for-each Problem Statement appears in the right -hand \
‘colymn. Percentage frequencies similarly reflect actual responses"‘
jin relation to the total numbers in each demographic.sub classification. vf;'
'i'if;f. . Overall the reported levels of" "satisfactory assistance o
-'prov1ded Wwere usually well balanced between males and females, with
each group showing high percentage responses‘for particular concern
.v)statements.- With regard to levels of dissatisfaction males shOWed ‘
-more frequent registration of unsatisfactory ass1stance than didr_\\
their female colleagues. Males tended to be dissatisfied w1th |

.;assistance provided for Curriculum/Program concerns whereas the

‘bhigh registrations of dissatisfaction for femal'J -theg' ;;5 L

'"CounseIing/Student Services ‘category : Forty percent of females were\

-

unhappy with the assistance provided for "Dealing with tardineSS»,» _ _9(‘

- and/or absenteeism compared to 18 percent of males. Similarly, \'

‘H,10 percent of females registered dissatisfaction with help provided

”"l‘for Improving student motivation compared to 5 percent of* males.»

Within the "Curriculum/Program category, 14 percent of males




rr-

e S 125 7

Table 21

e
-

FREQUENCY AND PERCENTAGE FREQUENCY DISTRIBUTIONS OF LEVELS OF SATISFACTION

‘ 2.

) EXPERIENCED BY TEACHERS FOR HIGH-RESPONSE CONCEHNS BY SEX iu -‘r
v . : S 1
B - . - . a -«
: Levels of -Satisfaction .
_ Male (n = 83) Female (n1= 30)\g
. ' : DN B T
o : . L : Satis- Unsatis~- || Satis- |- Unsatis-
_Educational Concerns - factory | factory -factory factory
| f %l slcxle x|t
1. Determining estsblished'schoollprogtenS/ b o v
standards R 157 180 3 ‘gsf 3 10 - -2
2, Determining teaching time/subgect : \ . . ]
: allocation 6 71 3 4 3 .10 - - 12
3. _Determining expectations for student . a
. achievement .8 10 2 2 - - 1 34 11
“¥. Determining course objectives 9 11 {3 sl-3 10 \ I BT
5 Developing course. outlines » 10 12,A - - 7 » -23 = =17
6. Selecting "best" instructional materials i 7 . 8 - - 6 20 | - - 13
7 Planning and/or utilizing evaluation R o : : -
procedures . \ 13 16 2 2 3100 - " -| 18
. L < . i
'*1jw Determining "best” techniques for content S Co A S
! presentation 16 7= - 5 161 - -1
.'_Dealing with tardiness and/or absenteeism _: ‘ 29" 35 '15 18 .17 j,57‘ kiZ&; 4o J 737
. N ) ) .. L : ) ’-“ .' '..’ . \ ‘ N ~ . K . R
" 23. Improvﬁng clasaroom control and discipline o7 .8 ]1 1 SN 5 1 A [ LR
Improving student motiva.tion o 8 10| & s %, 13 3 1019
‘26 Determining the needs/abilities of " .
individual students f 1 1 - - 8 27 1 3 20
27 Obtaining information of budgeting/money ‘ . K .
: control : 1% 13 1. 1 2 7 - - .1@

S

_“.B

ecause of the small frequencies involved.
) Batisfactory" have. been combined

£

the: two classifications very satisfactory" and

s means that 15 responses or 18 percent of males rated the aSSistance provided for
’ "Determining established  schogl programs/standards" as satisfactory
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(collectively) were dissatisfied with assistance prOVided for concern

statements 1 to 4, whereas 3 percent only of female% registered \
’dissatisfaction for one only of these four items. o
.

For concern statement number 21, "Dealing with. tardiness and/or

absenteeism, 3? percent of teachers haVing 4 or feWer years of

post—secondary education were satisfied with the ass1stance provided;'

=

whereas 31 percent of the same group expressed dissatisfaction ~ For

: those with 5 years of post secondary'educatron, 72 percent Wwere -

i

satisfied compared with 24 percent who expressed dissatisfaction and
for the group haVing 6 years .or more of post-secondary education,v

25 percent were satisfied and 14 percent rated the assistance provided
as unsatisfactory Twelve percent of teachers haVing L or. fewer years

of post secondary education were dissatisfied with assistance prov1ded

:in relation to ImprOVing student motivation,' whereas 16 percent of

R

- the same_group;expressed satisfaction. R}

»‘Those:haying 1 to'ﬁ years of total eXperience were generally
satisfied with the aSSistance prov1ded——69 percent satisgied and
12 percent dissati%fied for those teachers haVing 5 to 9 years of
total experience, 52 percent were satisfied and 48" percent were .
ldissatisfied In .the 10 to 14 years range, 37 percent were satisfied
- while 15 percent were dissatrsfied and in the. 15 years or more of
_experience group, 28 percent were satisfied and 23 percent-were not. .
& In relation to concern number 21, percentages not dissimilar
‘_to those recorded for total teaching experience were registered for
"years. of experience in the present school ." Teachers with 1 to b years

'in the present school Were generally satisfied however, those in. the

5to 9 yearSvrange reported that 44 percent'of.their*number were

>

.

-~



ofimore in the present school reported 37 percent as. satisfied é;fﬁP
v26 percent as dissatisfied Of the ass1stancé provided for ';
"Improving student motivation, 5 percent of; teachers with.lo years ’
’or more experienée in\the preSent school were satisfied, Mhereas o

i C . . . . - - )

Alh percent Were not.

Levels of satisfaction, when cross—tabulated w1th "position in

- Chi

_school, produced Similar findings to much of the earlier cross-
tabulations with demographic data The maJority of respondents in- all
class1fications were generally satisfied w1th the assistance prov1ded
For "Dealing with tardiness and/or absenteeism” the established :

"

_pattern of satisfaction dissatisfaction,"as-reported for earlier

~demogra hic analyses, tended to continue ,
i . :

SN

?lassroom teachers, as a’ classification, Were the only group

B to regisﬁer noteworthy'gﬁsults Forty-eight percent of the @ﬁ teachers
\ T\ .
' Were satisfied with the aSSistance provided for this problem, + et

s number 21, whiie 32 percent were dissatisfied For the concern

"Improv1ng student motivation," 8 percent Wwere not satisfied With the
help provided, while 11 percent were satisfied and no response was

given by the other 81 percent of classroom teachers.
a7

For grade level taught predominantly," in relation to teachers

;:most common chcern-h"Dealing with tardiness and/or absenteeism “;1.,a’

24 percent of Grade 10 teachers Were satisfied while 8 percent were
,\‘l )

not 18 percent of Grade 11 teacherS'gere satisﬁied while 9 percent

. WeTe not; and at the Grade JZ*devel 3 percent were satisfied and

6 percent Were dissatisfﬁbd with the help provided



oy ¥ ‘
To the q%estion concerning "con81stency between present
ass1gnment and abademic preparation," 30 percent of . those hav1ng such
acon51stency were satisfied w1th the‘assistance proyided in Telation T
‘\hto "Dealing with tardrness and/or absenteeism, while 20 percent were

,now Of those teachers not having cons1stency between present v
ass1gnment and academic prepanatiﬁh they were equally diVided 50/50
percent between satisfaction and dissatisfaction W1th help proyided
1n relation to this concern. With regard to conSistency between
"‘present as51gnment and* total experience, only those hav1ng such )
consistency reported ‘ratings of\which 43 percent were satisfied and
26 percent were' dlS‘gtiSerd Wwith the assistance prov1ded for item :
nunber 21 _“;.g i ?&hﬁv', o A.:..' . v,'-, - :“e .

‘u Levels of satisfaction by subJeot area most commonly taught v
. in relation to "Dealing with tardiness and/or absenteeism,? are all -
,reported though some frequenc1es were very small All of the Home‘
3 Economics teachers were 100 percent satisfied with the a551stance
provided, 33 percent of Modern/Second Languages teaohers were
satisfied w1th none registering dissatisfaction, 12 percent of

iPhys1ca1 Education teachers reported satisfac ion, w1th none reporting

VVVVV

: dissatisfactions and éng}ish teachers were 50 percent satisfied and Q

50 percent dissatisfied, as Were Fine Arts teachers . Business o
Education teachers were 20 percent satisfied and 30 percent .

| di. satisfied Industria}/Vocathnal educators Wwere 38 percent

| satisfied -and 24 percent dissatisfied Mathematics teachers were _
'58 percent satisfied and h2 percent'dissatisfied Science-teachers

“jlwere 50 percent satisfied and 17 percent dissatisfied Social Science

. teachers were 13 percent satisfied and 25 percent diSsatisfied and

\ T
X . - . _ e
EAE- SN : . . . : ~



;Student Services personnel were 20‘percent satisfied and none :g'”f

" régistered dissatisfaction. ..

2 L / o
- A

"Does satisfaction with consultative assistance fall

o

Subproblem 2. 8

;'predominantly within particular general categories of educational
concer,n,,r)n : . . ..“\. - ‘v - . -A L. r'_

Of the responses provided 76 percent of senior high school

;31teacbers wWere satisfied with the assistance provided across:all

\

3categor1es, while 24 percent experienced dissatisfaction

As shown in Table 22 the highest percentages of satisfaction‘

experienced inIPElation to assistance prOV1ded by general category
' were "Instruction/Methodology" 93 percent and "Curriculum/Program
. 783 percent followed\by "Administrative/Organizational" 78 percent,-

o and "Counseling/Student Serv1ces 72 percent Sixty percent of

"teachers were satisfied with the assistance prov1ded for concerns

p'in the reverse order —48 percent for "Professlonal" hO percent for
-"Specialist EQuipment/AV Technology ; 28 percent for "Counseling/

' Student Services ; 22 percent for "Administrative/Organi;ational"-

17 percent for "Curriculum/Program and 7 percent only for

T "Instructlon/Methodology

129
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. 2o .. Table22 . _
. FREQUENCY AND PERCENTAGE FREQUENCY DISTRIBUTIONS' :
OF TEACHER RATINGS OF CONSULTATIVE ASSISTANCE .
R PROVIDED BY GENERAL CATEX}ORIES : '
S N ®
'\{ AT e . o . : . R Satisfaction
| o : e » Satlsfactory ' ,: Unsatisfactory
, General Categories . o - ' :
e oL - f % L f-' %
Cirriculun/Program 77 83° 16 17.”
' Instruction/Methodology, _ 37 “” ‘ 93 :V‘3 o ?
' Speciallst Equlpment/ | E L L .
AV Technology Sl 3, 0 . 2 . koo
Counsellng/Student Servrces'v‘ 99 - 72 o v 39" 28;
‘Profes51ona1 L . . . 4 13 : L8
. . . / \‘ o * » ‘ ‘ . - ] )
: Admlnistrative/Organlzational : '32»} - 78! 9 22
R Totals: 262 " 96C lovge o2
aThe two categories 'very satlsfactory" and atisfactory have'been'
combined because'. .of the relatively small frequencies. =
Of the- asststance prov1ded Wlthln the general category "Currlculum/
’ Program," 83 percent was r ted as satisfactory. : »
COf the total assistance provided, 76 percent was rated as ' }\ g@i
S o satisfactory ) o E J . ’
- o ' SV ]
. 8 B
. . "Lfo_

130



SUMMARY -

‘.The_educational‘concern'"Dealing with tardiness and/or‘

L

’ _absenteeism" remained the single most‘importantvprdhlem'for senior

A varied greatly , Those high frequency response concerns had an

a

, "Instruction/Methodology and "Administrative/Organizational"‘

fexperienced greatest need for consultative assistance "Dealing with

. the total assistance sought ' Planning and/or utilizing evaluation i

Ctotal. . &

Icategoriesh Three genergl categories showed a higher percentage for

high teachers when they selected the three items for which they(.

tardiness and/or absenteeism represented 20 g percent of the total
a351stance sought for the 39 concern statements ~ The second highest

\

'percentage frequency was. for the concerm, statement "Determining

) established school programs/standards" which recorded 6 9- percent of

1.

'procedures" had the third highest percentage at 5. 5 percent of the ‘ SRR

The spe01f1c problems within educational concern statements

equivalently 1arge number of stated spe01fic problems : The complete ' Ce

. .

listing appears in Table 12
Those educational concerns‘having'high—reSponse frequencies
Were, for the most part, ranked as representing recurring needs

\

\Th\se constituted.all concern statements in the "Curriculum/Program

.category, five in "CounseLing/Student Service " and one. each in

,’A;”..rsiji,“:

recurring need " two were equally weighted between one to four ) L

occaslons and "recurring need" and the sixth had a higher percentage S

of assistance sought on '"one to four occasions

. ) : .
7
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The consultant categories most frequently consulted for '\
teachers three most important concernS\were the assist%pﬁiprincipal
- and teacher colleagues (in" the same school) EacH provided 27 percents

of the total ass1stance,sougﬁf\

S ' o Strong preference was again expressed for 1nterha1 ) B _(%Q\

consultative“personnel and,'whereas for multiple,interactlons on.all' ‘,Xt I?

39 concerns all external consultant classificatlons were consulted
for their three most important concerns’” and a s1ngle consultant

referent, only two of the four external classifications were mentioned,

fand each for,a reduced, ercentage of.interaction. S ';"

L4

Whilefthe three "satisfa ion" classifications Were retainedf .

for tables llsting all 39 concerns, the two pos1t1ve clas51f1catlons o o %,\

. I
-

'“vof “very satisfactory and "satisfactory were collapsed to one for

other tables -}_of a.n_alysis. ‘0verall, teachers recorded, higher

vy ‘_'. . \

6°'
though for certain concern statements, notably "Dealing with tardiness

“

'percentages for'“satisfactory“'than,for‘"unsatisfactory" ratings,

' and/or absenteeism,' the level of "unsatisfactory responses Was.

¢ L i -

'considerable i . ‘ ‘ | ‘

N

Reasons given by teachers as to why they belleved the as51stance '

given was unsatisfactory, where such was the case, 1ncluded' "Not ; ﬂﬁﬂdf; ”

// ";.?""'.
enough tlme to deal with the whole problem." and "No obv1ous selution T,

. S : v : ) AN
) c ! S . - Lo . - ¥ v .
to the Pmoblem. e L B ' A SR da
. : . . ’ _ /Q R ) B ¢}.K W

\cl Relationships between tea hers demographlc characteristics and

e N N y A Y

i levels of . satisfactionawere, for the most part meaninglessd* )

mbecause of the small frequencies involved However, some cross—

tabulations were possible, particularly for the concern "Dealing with

tardiness and/or absénteeiSm,"' Overall males and females were
3@3’;‘~r1_5:. Cooeon r-iﬁgj S ' RN

. AP R
v Lot -



-~concerns. Males tended to be more dissa

"‘for'two'items——'Dealing with, tardiness and{

. With the consultative assistance provided than Were males S

i

B C. R
~ . (

approximately equally satis ied with assistance provided though males

tended to be more satisfied with "Curriculum/Program concerns,,and .

ffemales-tended to be more satisfied with "Coa.;eling/student_Servicesf

fif i than femaies;_however,'

1"

senteeisg_ and. .

”Improving student motiration —‘females were twice as dissatisfied

t,.‘ ‘ .
."< It

v

By subject area, no obvious pattern of ' satisfactory/

unsatisfactoryf’responses could be .discerned between the‘humanities/n

’

.sciences/busineSS—VOcational'groupings. With the exception‘of ‘Q*

Business Education and Social Science teachers, all other subJect areas -

recorded higher percentages for' satisfaction W1th a551stance
prov1ded English teachers and Fine Arts ‘teachers were: equally ‘

. _divided between satlsfaction and dissatisfaction

The highest percentages of satlsfaction by general category

- Were recorded for "InStruction/Methodology“.followed by'”CurriCulum/
. Program." vThe-categorv:recording the lowest percentage of satisfaction

| With the assistance provided was "Professionﬁl."

]

tx. .
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.. " o DR Chapter 7

ASSISPANCE NEEDED BUT NOT SOUGHT

' ASSISTANCE PRQVIDED TO GORLEAGUES d
ALTERNATIVE NEEDS' FULFILLMENT . -

W oL ’ ‘ \

Data“pertalning to Problem Sﬁa&ements 3, 4 and 5 are

presented in this chapterJ . oo - . '
Aalia S SR . ) o \\

ASSISTANCE WHICH WAS NEEDED BUT NOT SOUGHT

k, The thirdiPrOblem Statement éas}as follows: "To #hat extent
‘h’/

J o .
- vdo senlor hlgh school teachers desire consultatlve ass1stance but do
T e PR
not seek it?2" *
i

. Subproblem.3.1 ‘ R : ,: \

"What percentage ‘of senlor hlgh school teachers des1re, but o

“do not seek consu}tatlve ass1stance approprlate to each educatlonal

acmmenﬁ"
o

' this sectlon As shbwn in Table 23, 21 percent of teachers replled in

h the afflrmatlve, 69 percent in the negatlve, and a further 11 percentr
d;d not-respond.. o ‘ . c‘\’

'.Subproblem 3. 2 f' ‘. v_ . L 'n" O -

-~

. : \
'"How often is such needed consultatlve ass1stance not sought7"

-~

To thls questlon, teachers were again asked_to respond to four

_approximations of occurrences of seeklng desired a531stance These

L . . - : \

Teachers Were asked to prov1de a Yes/No answer to questlons in’

BN
[



IR ‘ .
| ‘\ ' ‘ ]
‘ : - d @ R
- - L
ST l Table 23 : c S “
. L . J . -
b FREQUENCY MD PERCENT& FREQUENCY DISTRIBUTIONS
OF 112 TEACHER. RESPONSES ABOUT CONSULTATIVE ~
.
ASSISTANCE WHICH WAS DESIRED BUT NOT SOUGHT -
' N o S S B Desired But Kot _Seught.' ’
-Total Responses . C N ‘
Yes . o S | 2 o L
“No .. ’j Y ’ | o 69,
~ No i'e'sponse- . RIS | : \._‘ 12 11
- Once or twice per day = SO 33
On‘ee. or twice per week . T A 1 : 1 °;°,
once or R o | S e
Once or twice’ per month ‘ o o 1 10 3P
Once or twice per year . | ST oo b
“No response . sy B - T 93 82
a"I‘his means that 23 teachers, ‘or 21 percent indlca.ted that they » w -
: desired consulta.tive a.ssistance but -d@id not seek it : \\_'
This means that 3 teachers, or 3 percent, 1ndica.ted that they L
desired but did not seek consulta.tive as$ista.nce ‘once or twice \
per day , L e
4 X B ) . i B o N . ) . hN
-



weres (1) Once or twice per day; (2) Once or twice per week; (3) Once
or. twice per montngyand (%) Once . or, twice per year.

teachers responded that they had de51red but had not sought assistance

"once o{\
10- perc nt stated "once or twice per month," and 4 percent indicated ‘

Monce or

3. 1 With a "Yes response did not then provide detail to Subproblem 3. 2

N

e

*
N

tw1ce per day," 1 percent reported‘"once or: tW1ce per)ueek "

£

N

tw1ce per year "

Subproblem 3. 3

'"What reasons do teachers give for not seeking deSired

-

-consultative assistance7" S

Three percent of

Three percent of those answering Subproblem'

These responses have been paraphrased and grouped into two

classific

ations: those hav1ng an organizational focus, and those

reflecting personal characteristics Within the organizational '

' /

classification the reason most commonly stated\or 1mplied was that

"teachers do not have time to seek needed assistance"- that teaching

'loads are

recognise

.jwhile still dealing w1th time, focussed on the organizational pro%lem \

" that "no

purpose '

COmments

such that time cannot be found to procure help for

N

d needs.

The ‘next most commonly mentioned group of responses,

time is set as1de by the school administration for the.

f seeking consultative ass1stance.' ‘Other ' organizational" )

included- /

colleagues and administrators are themselves too busy,

. .
external consultants are unavailable when needed »;.

administrators would prefer to remain ignorant of teachers

needs;-and- .?

N

]




Comments which fellrinto.the:personal category inclnded:;

- teachers‘at senior high school know\more about their subject
matter and‘nethodologyﬁﬁﬁan dolerternal consnltants;

—bpersonal problemS\reqyire personal solutlons, ‘

- consultants are out of touch’ with the- real world oi/t%e'\
classroom and _ ' o ?s_ )

"—'real ‘and useful help is rare, with tﬁ"hany non- helpful

T

\ - ) o .
1nteract10ns in- between R T e '\

\ L A complete 1rst-of the paraphraSed'commenthand respective

'frequenCies'is provided in Table 2L. ST o =
Suhproblem 3 i _ p ' ' R o,
o - "What relatlonshlp exists between teachers decisions to not

fseek‘des1red consultatlve ass1stanceaand their.demographlc

AR

Becé&ii.frequeﬁCies'“ere so small, reference to individual\ .

~
~.

‘characteristics?"

educational concerns was not feasible.'uAnalysis,vtherefore,'was

restricted to summed frequencifry-pd w‘n general categorles, and the

ssification._' A complete a.nalysis‘

s'in‘ ’I‘able'25 ; Fﬁ_ ST N

as31stance Were by male tea§ ers, and seven by female These ,

represented a O 30 respon“e mf need per male teacher and a mean of
0. 23 response of need per female teacher Male responses related

spe01fica11y to the "Currlculum/Program," "Instruction/Methodology” and
~N .
‘"Counseling/Student Serv1ces categories, whereas female,responses.i

-~

frelated alnost solely to theb"Counseling/student'Services" category .

k]



:,\‘ needed.

‘ '_Administrators would prefer to remaln 1gnorant

Table 2h4 "~ ‘é

REASON@GIVM BY TEACI{ERS FOR .NOT SEEKING
s o ~ ‘NEEDED CONSULTATIVE ASSISTANCE

. Number
o ‘of Responses
- Reasons o : —

< ' o ) : ‘ f - Sub-total

Organizational

.Not enough - tlme——teachlng is a full time Jjob.

No time is set aside or consultation.
Colleagues/adminlstrators -are too busy—-unavallable
External consultants are never available when

We never see external consultants.

of teachers' needs.

No money avallable to alleviate problem

Too much "hassle" getting money/materlals

Appropriate person is aluays too-hard to locate.

Whgm does - one ask? No -one wﬁ@l take any ‘ : o
respons1b111ty o E T |

“Process of getting help is greater tban coplng o .

. with the problem.. : B 1

Professionals must solve their own problems——the S

_ system makes it so. : : A 1 36 -8

DWW WE En

" ) oL . " .

Personal = . ~ : o \

Temchers know more than consultants; consultants\ _ C
‘are inadequate. - T 3
Didn t feel consultants -could help—-they are o o0
. out of touch. R -
+ Needs are‘too speciallzed——personal probl
require personal solutions. eW
‘Real/useful help is rare--a luxury.
Too much time and effort needed.
"Most problems solve themselves——have patience. .
. Profess1ona1 ethlcs disallow involvement of others.

'»—H-*NNN

R
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29

1t were made by male teachers for educgtional concemns within the general categoxry .

b’nﬂs means that’ across-all

2rhis means that 7 mentions (orsa mean of 0.08

~

: , Tabld 25 '
FREQUENGY DISTRIBUTIONS AND MEANS OF consux.?xvs ASSISTANCE WHICH. WAS NELDED BUT NOT SOUGHT.
o WITHEN CENERAL CATEGORIES, BY TEACHERS' DEMOGRAFHIC CHARACTERISTICS..
. - T
. \ Gencral Categpries O
I . [:]
) ' 8 }l“ =
1Y . . > o o, .
) 35 | .08 % 2 ) 2§ |
SR ‘8B | vue | 23 g 2o 5|5
« B - . '35 o palh | de e\ i o e}
Demographic Characteristics 88 £3 883 og H -g_g a 8
: £ %2 | 34 | 5% | % it | g |dg
= O o> *3 o - — @
U& - X 0, < own & Ls\<8 o0 n';
’ . - . A 53 a3
n f x| e |leox | % |'f x| X £ 23 lgk
“Sext . HMale ‘g2 f 7*0.08|6 0.07]°2 02| 7 0.08| 2 0.02] 1 0.0 25 | 0.30
‘ ©c  Female® . |'30 p 1 0.031 = - - - | & 01311 0.03] 1 0.03 7 0.23 2
Ages v "20-29yrs | 8| = - |2 o02s5]1 0az]|2 025} - - |- . 5 | o0.62
30-39 yrs | 37 §.3 0.08| 3 0.08| 2 0.06| 2 0.06| 2 0.06| 1 9.03 13 | 0.35
. Bokg yrs | ko |2 0050 = - | - - [ 3 0071 003}1 0.03 7 1 0.17
: 50+ yrs 27l 2 0,02 |1 0| - - '3 01y~ - - - 6 | 0.22
Post- £L yrs 51 2 0.041 2 0.0¢4| 1 002 6 0.12{ - -1 1 0.02 12 .| 0.24
Secondary 5 yrs 25 2 0.0842 0.08| 1~0.04| 3 0.1212 0.08| - - 10 0.40
Educationi 26 yrs % { & o012 005| 2 0.05] 2 0.05| 1 002} 1 0.02 12 | 033 -3,
Total 14 yrs 131 2 o015 2 o.gﬁ 1 0.07 | 3 0.21 | - -1 0.07 o9 0.69°
Teaching 59yes |- 2k 2 0.08]2 o. 1 0.4 2 0.08) 1 0ow| - - 8 | 0.33
Experience: \ 10-14 yrs 35 1 0031 003|-" -6 017} - - 1 0403 9 0.26 | -
S . 15+ yrs 39 3 0071 00z - - |- - 1 o0 - - 51 0.13 31
" Present 4y f s 1 0061 006f - - |2 013~ - 1 0:06 5 | 0.33
School. . 24 yrs | 20 f 1 0.0k | 1 0.0 |1 0.0sf 1 0.0k | 1 0:0%7 - - ffcc o5 | 0.2K
Experiencer  5-9 yrs | 32 [ 5. 0.4 | 3 0.09 | 1 0.03|*5, 0.4 | 1 0.03| 17003 16 | 0.50
o ovyrs | B3 1 00211 0027~ - 3\0.07 1 0,02 - - 6 | 0.4 2
. —_— e . . \ ~ 'A . o \" )
Position in ' AP B S T P (R i N e - - - -
School s © DH @82 o011 oo0s|- -] -z - |1 005 4 | o0.22
S g | 5 0.05| % 0.6k | 2 00211 0.13 0.2 | 1 o0.01 25| 0.30
L 3l tem|t o033 - - - - 2 | 0.66
R vl - s T s o0 - - e - 1 | 1.0 32
.Grade Level 10 14| 5 0104 0.08f 1 0.02| 2 0.0 | 0.02]1 0.02 | 0.29
- Tavghts 11 25| 2 - |- - |- -6 o0l o) - - 2+ 0.28
: SR ! 20 1 0.05|2.0.00| 1 0.05] 2 0.10( 1 0.05| 1 0.5 8 | oo
| Conslstency- ™~ y g 9l 8 0.08 0.06| 2 c.o2l11 o0.11) 3 0.03 0.02 .| 0.33 _
Academic No 1 oo - M - e N - Z - - o _ < 2
. 'Preparationi A i \
Comsistency-  yo, 103t 7 007 | 6 0.06| 2 0.02f[11. 011} 3 0.03] 2 0. 31 | 0.30
Teaching - ) : . :
No - .| &' R IO E S ISR N - : 3
Experiences , : T .
. - . . : » . A =
" Subject, Areas® “Bus./tad. | W N 1 001 | - - |- g - | 6 0.06] 1 0.0k - - 8 | 0.16
_ Human. 260 3 o1& oas) 1 o] 3 01| 1 oo 0.0 13 | o.50
S Math./Sci.| 31 | & 0.13) 3 0.09| 1 0.03] 2 0:06| 1 0.03f - - 11 | 0.35
' : . Phys. Ed. 'S - - - - r - - - b -7 - - - - -
: : Fino Arts s - - - s - -1 - - - - 32
Means’ T L R N BN R L 3.2 0.8 0.6__|| ,1.55 | Total: 31

per teacher) of needing consultative ,a'.suistancc but having not sought .

o

which was needed but not sought within the general category:.

\

*Curriculum/Program” was 2.2.
©,p = Assistant Principal; DH = Departmcnt Head; CT = Classroom Teacher; L*= Librarian; C™- Counselor. . \

Y a0 L

) %us./lnd. - Busincss/Industrial and compriscs, Busi'nc‘sg;-&iuqation.’ Home Economics and Industrial/Vocational
Education; Human. = Humanitles’ and comprises English, Modem/sccopd languages, Soclal Scicnce and Student
Services; Majhi/Scl. = Mathdmatics/Science. and also includes Speekpl Programsj Phys. Ed. = Physlcal Education.

~

@

“Curriculum/Program.”
deim'o‘gx'aphic' sub-classificatlons, fhe mean number ‘of mentions of cons

ultative assistance



Vi

classifications.

’three-teachers, L

7"”
f\,

Teachers expressing greatest unsought need for assistance
Were those in the 20-29 years age range, with a total of five

'responses and a per&ﬁerson mean of 0. 62 The 30—39 years age group

-

_;recorded the next greatest need w1th a 0. 35 mean per teacher

r
- Teachers having 5 years of post-secondary education recorded

[3

need, whlle thdse With 6 .or more years of post secondary educatlon had
s

~a mean of O 33 of need per teache . .The;general categories of need

mentloned for sex tend to be main ained for other demographiC_

i
N :

.Ehe 1~% years subéclassification of total'teaching”experience
recorded the highest per teacher frequency with a mean of 0.63.. This

" was followed sequentially by the dther sub—classificationS‘for total
‘teaching experience:‘ 5 9 years 0.33 per teacher, 10 14 years O 26 per

,teacher, and 15 or more years O 13 per teacher

Some change in order i= dis rmible for years of teaching

experience in the present uhooi Those .. ~hers hav1ng 5- 9 years B

thelr flrst-year al .ne present sc ool w1th an auerage need of 0. 33,
then by the 2—4 y=ars group and the|10 or more years group w1th\0 2l
and 0. 14 occa31c s of need per teac er, respect: ely

'

Classroo: teachers expressed a higher eed for assistance

~

‘which kaS\not\sought thar did department heh~s- The mean for the
former was. 0. 30, whlle for the latte: ==, 0.22. The relatively ‘high

’response for llbrarlans of 0.60 xellects a total of two mentions by

%

e ' o

,a.frequency of lo.mentions for a;per"teacher”mean of 0.40 responses of

recorded the hlghest r .n @f 0.50, {and were fc “owed by teachers in ,'rh

o



thducation teachers reported least need

.'_being male; being.in the 20—29 yearsbage range;_having 5 years of

-

Grade 12 teachers expressed greater unfilled needs for

assistance than their lower gra@;—levelibolleagues, with eight

: mentions and a mean of 04401 Grade 10 and 11 teachers were almost

’ 4
i o

equal with pir teacher averages of @‘“Q*and 0.28, respectively

e

The mean for those teachers # ;FI encing consistency between

.present ass1gnment and acadggic preparation was 0. 33 Teachers having

1ncons1stency 1n this regard did not register needs. for a551stance
Similarly, those haV1ng incon51stency between present ass1gnment and
teaching experience dld not report needed~but not'sought a551stance,
while those having cons1stency had\a per teacher mean of 0. 30

| Because frequenC1es Were so small when these .and other data
were analysed by subJect areas,‘s0me combining nas con51dered
dbsirable Fiue subject sub-ciassifications werevformedvas}follows;

(a) Business/Industrial (which comprised Business Education, Home

comprised English Modern/Second Languages, Soci‘d Sc1ence, and Student

.Services) (3) Mathematics/SCience (which included Spec1a1 PTOgH'ET¥§:
e

.and (4) Phy31cal Education,‘and (5) Fine Arts remained as they were

v S B
listed on the questionnaires, R T L \ .

Humanities teachers recorded highest resp&hses with a mean

: ‘of 0. 50 per teacher Mathematics and Scienc&?teachers came next with

an.average need of 0. 35, while Business Education ‘and Industrial

®h a O 16 mean per teacher.

, The combination of factors.
frequencies of not seeking de51red:;onsultat1ve assistance were: - (-
\ ‘t’

, post-secondary education;. having a1 to 4. years ofhtotal teaching

AN

"

Economics, and Industrial/Vocational Education) (2) Humanities (which .

141
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v ‘f'_of the total followed by "Instructlon/Methodology w1th 19™

’students,,having con51stency between present assignment academic

'preparation, and teachlng experlence. | R . ":f

'needed but not sought fall predomlnantly within partlcular general

- categories?"

~number of mentlons was "Currlculum/Program with eight

fgcategory——"Curr1culum/Program ——were all educatlonal coqﬁerns m SN

~do senior high school teachers prov1de consultatlve a531stance to

-thelr colleagues?" = - _ pty,. h

. o C o N U

i
g A
’ )

experience- having 5%t0 9 years of teachlng in the present school

_being a claééroom teacher of. humanitles-based subJects with Grade 12

|

-~-’Subprob1em35 T - = , 7

"Do educational concerns for which consdltatlve ass1stance was
S

s

v
xS

The general category ”Counseling/Student Services" had 11

mentlons, which represented 35 percent of the total reported as51stance

: which was neededvbut not sought. The category having the.next greatest

“i5 pércent

tv"the total, Profes51ona " W1th 9 percent and "Speciallst Equipment/AV o '\“

I3

ones for whlch ass1stance was needed but not\sought and ;n only one A
Wi :

mentloned * The- category hav1ng the next most comprehenS1ve response-*a"

. to 1nd1vidual concern statements was "Counséllng/Student Serv1ces . . ,;d

- ,)\ 2 I,'!

ASST STANCE PROVIDED To' COLLEAGUES -
The fourth Problem Statement was as follows'»'"To what extent _ o L g

R



o

Subproblem 23 L hE

"To what extent do senior high fchool teachers prOV1de

consultative asSistance to colleagues in the same school?"

~ . ~

Seventy—nine percent of teacﬂers stated that they provided

assistance to colleagues in the . same school, 13 percent repqrted that.f

- they did not, and 8 percent of teachers did- not respond to the
question Detailed information appears in. Table 26
' Assistance was’ prOVided for all- educational concerns except

a"ObtaiQing 1nformation on teacher evaluation, promotion, transfer,\

“
sabbatfcal applications,“ "Obtaining information on superviSion,

vliability, negligence concerns\“ and "Developing educational

philosophy," all w1thin the "ProfeSSional" category, and "Utilizing

~

’ paraprofeSSionals/parent volunteers" from the Administrative/
N S
»Organizational category ' 5 '.\’

The ‘concern statement for which most assistance was prov1deda .

was 4‘"Selecting 'best' instructional materials" which recorded 21

mentions, or 19 percent of the total responses. The cokcern o '\:

.,statements of next most frequent prOViSion w!!e "Developing course
outlines and "Planning and/or utiliZing evaluation procedures," both
recording 17 mentions or]jjpercent of responses each. Other high

response items included "Dealing With tardiness and/or absenteFism

13 percent "Determining course obJectives and "Improving-student

j.motivation" both 11percent and "ImprOVing classroom control and

discipline” M)percent\of total responses ' These d: ta are presented

-_‘in\Table 27 where_provision of assistance;for all educational concerngjs

s listed. |



,)ﬁ"-

i v \ ~
. ~— ct "|\
- - \
i . ‘ \ “‘) u»\ . .
AN Table 26™ : o
PR . . R
Lo FREQUENCYEAND PERCENTAGE'FREQUENCY DISTRIBUTIONE-
 'OF 112 TEACHER REnsPONSEs )paou'r THE PROVISION
, ‘\./
OF CONSULTATIVE ASSISTANCE TO COLLEAGUES
t o . . R . . \
, Sameﬁschgol Provision - Other School Provision
S, o e — — — ‘ 4
i .. ‘ . ) . k ‘ f o % . f . %'
Total’ResponseS\ ‘,,"Q o ' ( . o S \ o "
S Yes \ R L " b1
. No . | 3 6 - 50
No response. \ 10 9
t .‘-v " ) ' Y B '\
... Frequency of Provision.
'[ane~or.twicefper’dsy‘ - -
. Once\ox twice-per week " "3 3
: onée on{twice‘perﬂmpnthf‘ 17 E. 15
"-x ‘ IR S U g
-Once or twice per year 21 - .19
L gy ."'“'_\, .

No response

(71 . 63

N

aThis means that 88 teachers, or 79 percent indicated that they

D prov1ded consultatlve assistance to colleagues in the samé schoolb

This ‘means that 24 teacherSy or 22 percent indicated that they
provided consultatlve assistance to colleagues in the same school
“once or twice per day.

1

s
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o . Table 27

Fﬂsqus'xcr ‘AND. PERCENTAGE FREQUENCY DISTRIBUTIONS OF TEAC RESPONSES ABOUT THE THREE MOST
' IMPORTANT muc:mmp CONCERNS FOR WHICH CONSULTA £ ASSISTANCE WAS mdlmm ™
(A) TEACHER COLLEAGUES IN THE SAME scHOOL. AND (B) “TEACHER cou.mcuss IN OTHER SCIDOLS

1

t

l : e . L o Provision
- Educaticrial Concerns RN Same School ’ ~** Other Schools
‘ f £ o ? 2NN
Curticulum/Program M . N . .o
Determining: . c [ s .
1. - established school prograns/ standards. Y o > 6 5 . n\
2. - teaching-time/subject allocation....... '~ . 7 6 \ 2 2 .
3. - expec}ations for student achievenem... 9’ 8 . ol BN T
L. - course objectives...........ciiieiiint o Y 11 8 7
- 5. Developing course OULLANES e v -vssrmrsrions 17 15 12 11
6. Selecting "best" 1netructional naterlals ‘ 21 19 .7 6. .
Instruction/Methodology ‘ - . . '
" Planning and/or utilizings - e . ) ‘
7. - evaluation procedur,cs..,;..........q..\yf‘ .17 15 5 L
8. - individuallzed Instructlon,.ceeeeovosd® - 1 t- 1 1,
9. - small group ANBLIUCHLON......seivonvss 1 1 - -
10. - temﬁteach‘mg techniques. . oooaseessd . . ) 3 T 1
11. - problem-solving/inquiry techniques v 5 L 2 2
© 12. - questioning techniques.. e . ’ o 1 4 - -
Deterpining "best”: ' oo .
-13.. = technigues for content presentation.. : 8 7 o i [
i4. - sequencing for content presentation... 5 4 2 2
' Specialist Equipment/AV Technologx *
- Selecting and/ors . oy
.15. - operating specialist/AV" equipment. Cees 5 4 2 2’
16. - ‘developlng spectalist/AV equipment 1 1 - - ,
17. Obtaining information on new equipment.. : 5 Ty - - ”
. 18. Utilizing kits, games, chart.e_._............ T 2 .2/ 2 . 2
"] Counseling/Student Services : ’ A
' Developing and/or utilizing: : o '
" 19. ‘- rqmedial programs and haterials....... 6 5 *3 3
'20. ~ accurate reporting procedures......... 3 3 S - e
Dealing withi’ E ) R . B
21. .- tardiness and/or absenteeism\ ceadeeet A 1 13 . 2 2
22. - student personal problems vebeeveanee R -6 5 oo -
. Improvings - N st )
23. - classrodm control a.nd discipline. eees o1 L 10 .2 7 e
2. - student motivation.....ieeeeiivanons . - 12 11 1 N
25. Obtaining student background inf rmation. LS b L 3 3
26. Determining student reeds/abilities...... o 6 -5 3 3
27. Diagnosing lea.ming difﬁcu.ltiee. sieneees - ] 5 . 4 1 1
Professional ) Sy . . S \ o ¥
Obtainirg information on‘?d : B . IR
28. - rights and responsibilities......“.'.. .2 1 , .2 ﬁ -
-~ 29. - professional: development/in-service. 1 1 L g
30. - teacher evalua.tlon/promotion/ t.ranefer. Ve - 1 1
‘31.- - supe 1on/11abi1ity/negligence . . ... - - - - -
32, Resolving /conflicts with colleagues...... b .2 2
33. Developing educational philoeophy. eeeeas? . ) - - 2 2 .
Msinistrative/Organizational ! S .
: Obtaining information oni ; - ’ . :
3. . - records/administrative procedures. e 1 1 1. 1
35. - field- ~trips/exCUrBLons. s s esoeve i s 1 1, 1 1
36, - budgeting/maney controla....... ceveean ek 6 5 3 -3
37. =--extra-curricula responsibilities...... . C : @32 2 1. 1 /
38. Utilizing paraprofessionals/ga.reht.e. Cemes - - ‘ - -
39. Interpreting policles/resulntione. Cevases : v 3 - 3 o Ry 1

S . B . §? — >
"rhis means that B\rcepandcnts. or 7 perecent, provided consult.ative asnietancc to coileagucs in_the’ ‘same .

school 1in relation to the educational concerw "'Detex-ininz established srhool progra-e/etandards.

L

: t ,.‘ . - L B N ) \\
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quty ‘one percent of-teachers responded in the affirmative,
50 percent repdtted that they did not provide ass1stance to colleagues
in other schools, and 9 percent of teachers did not answer the‘

question. The data appear in Table 26 : L DU

Ass&stance was provided in all but 8 of the 39\educational

' cOncern ,; th the greatest percentage frequency for the concern

, statement Developing ‘course outlines" having 11 percent of the total

.Sé.‘-i . respons%s . The- educ!!ional concerns for which the next highest : _"w»
B \ - 2 - '
! frequencies were reported were-~ Determining bourse obJectives

» 7 percent Selecting best instructional materials" 6 perzjnjg
‘A . .
'Determining established school programs/standards” 5 percenty’and

\. i 'Detesmining expectations\for student achievement " "Planning and/or
. v ,
utiliZ1ng evaluation procedures,: “Determining "best’ techniques for
content presentation and ”Obtaining 1nformation on professional

-----

deVelopment/in serVicg programs all L percent A complete listing

of this prov1sion of ass1stance to colleagues in other schools is
¥
presented in Table 27 The similarrty between the‘prov151on of

. ~ RS
- - 1

. assistance for particular educational concerns to colleagues in the’
same school d those in other schools is obvious, except in the. |
"Counseling/Séudent SerVECe§$ category where the Percentage. of
;ssistance pr v1ded to other school colleagues was poticeably

.)‘,~~. SN

reduced C A o
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SubPrleem b, 4 ' S ‘t‘ ' | T . . - ;

Subproblem‘+3 a - | .

"How often is such assistance provided?" "

Teachers Were again asked to provide approximations of the

W

occasions on which assistance had been provided as 1t was con51dered
(Y

that accurate numerical ‘recall could not be obtained The four -
cla551fications were the same as’ those- used for the sectlon dealing

With assistance which was desired but .not sought TheSe‘data-appear.“

in Table 26. e ’Auﬁ; R £

4

_,For.same-school provision;.22 percent 6f the 1l2 teachers
responding reported that they provided assistance to colleagues once
or twice per day,” 33 percent provided ass1stance "once or tw1ce per

week," 17 pertent "once or tw1ce per month " and 5 percent stated that
f\.

1 such as31stance,was provided "once or twice per year " For the

-l

o prov131on of ass1stance to colleagues in other/sbhools, none indicated

the tlme period "once or twice per Week ' 15 percent "once or tw1ce f‘

- per monthﬁ and 19 percent stated “once or tW1ce per year ' Sigty;

three percent of teachers did not respond to this question

g

b : . . o y . ey

\ What relationship exists between the provision of copsultative

assistancJ to colleagues and the demographic characteristifs of

teachers7" T B -
. . s .
.

'As was the case»ﬁith-assistance which was desired but not f

\

sought, analysis was restricted to general categories of educational

concerns, and the average per teacher responses of pﬁpvision of .
#

assistance. . \g N

@,



Male teachers prov1ded assistance to colleagues in the same -

school on 157 reported\occas1ons, or an average of 1 91 per teacher,v,“

%

" and t0‘colleagues in-other schOQIS’on-64'reported occasions, or an

average of 0.78'mentions petheacher, Female teachers, by comparison,

o=

provided slightly more assistance in each case, with 58 mentions QT
/ . :

1 93 reported occa51ons per teacher to same -school colleagues,

~

’The detail,of demographic sub—classifications of provision within each -

- the 40-49 years\age group, ‘with a sub- class1f1c tion mean of O 85 per -

of the'six general categories to colleagues in the same SChool"b

' appears in Table 28, and to colleagues in other schools in Table 29

Teachers within the age range 20- 29 years provided the -

,greatest per tgacher frequency ‘of a551stance to same- school colleagues

with an average provision of 2.37, followed By the330—39 age group

\

with 2. 27, the. 40—&9 age group With 1. 70, and least was . provided by,

‘those 50 years and older, with a per teacher average of 1. 60 To

e

\ Yy '0

colleagues in other schools, however, most assis nce wasﬁiven by‘, fﬁ#

":teadper, followed by the 30- 39 years old’teachers with 0:83, the

-

50 years.or older group with 0. 74 and the youngest group of teachers

‘provided least assistance with a per teacher average of 0. 37

Teachers having 5. years of post secondary education recorded

‘the greatest level of prov1s1on to same-school colleagues in this

’

‘ classiﬁication with a mean of 2 36. \ Those having 6 or more years of

R

post secondary educatton averaged 1. 94. compared to the 4 or fewer o

*years group whose average was 1 69 Teachers having 6 or more: years

N

‘ .
of - post- secondary education prov1ded most assistance to colleagues in

148

: other schools Wwith a mean of 1.13, followed by the "4 or fewer years
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PR R . -~ .
. o ‘Table 28 . o o /

]

F‘REQUENCY DISTRIBUTIONS AND MEANS OF THE P‘ROVI.;ION OF CON.»ULTATlVE ASSISTANCE
HI'I‘HIN GENERAL CATEGOKIKS .10 COLLEACUE..: IN THE SAME SCHOOL,
BY TEACHERS' DEMOGRAPHIC CHARACTERISTICS

‘t
. . B General Categories b ~ .
7 - o - :
& A - § .
> 3 ] 2 53 g |
3 E8 | sv9 | B8 | 8 B \ 12 |5
) . : .3 gl pa il HSe 1. ® 2 8 e g
. CHd 28| 288 .| %E 8 £ 3 |z
) Demographic Cha.ra_ctcristi,cs _ ) E N 25N oger §%9 9 <48 9 a0
. . )y 38 | &2 | BEz | 84 oL 28 S 133
a T -] -
n £- X 4f x {f xX4¢ ‘% |f % |t % f agiagd
Sexi® . Male g2 fuo* 0.50)32 @38]-8 0.09]s1 0.61] 5 3.06 12 0.4 159 | 1.9t oo
) Female. 30l 25 0.78| 9 0.03| 5 0.16]|16 0.53} 2 ?.06| 1 "0.03 58 1-1.93| 215
. ; : q - ] L s oA Lo )
Agei 20-29 yrs gfl. 7 o.87| 6 o0.725] 1 o0.12) 47 0.50]. - - ¥ 0.12 19 2.37
B .~ 30-39 yrs 37 # % 0.91 13 0.35] 7 0.19718. 0.48| 5 0.194* 7 0.87 8 [ 2.27 -
e bodig yrs/| bo [l'17 .42 15 037 3 o.o7|28 o.70} 2 0.05|.3 0.07q 68 1.70 "
: £ . 50+ yrs 27 |16 0.59 | 7 0.25) 2 0.07 ‘17 0.62| - -1 2 0.07 b | 1.60 21% . .
Post- <y yrs 0.56 |16 0.31 16 0.11|28 0. | 2 ool 5 o.10f. 8 '} 1.69 '
Secondaxy 5 yrs. 0.8} 5 0.2 3 0.12|22 0.88|3 0.12{ 5 0.2 59 | 2.36
;' Educatlons: 26 yrs . 0.8 [20 0.33f 4 0.13]17 0.56|.2 0.06] 3 0.09 .70 1.9 | 25
- Total - . . 14 yre 0.531 9 0.6; 1 007p7 osa|l - - |1 o] 25 | 1.2
Teaching = = 5-9 yrs - 0.58| 6 0.25| & 0.16|11 0.85] 3 0.12} 3" 0.12 41 1.17 )
Experiences 10-14 yrs 0.4} 7 0.2..| 3 0.08|27 0.77:| 2 0.05} 7 0.02 .72 | 2.06 .
. & . 15 yrs :0.69 (19 -0.48 ] 5 0.127)22 Q.sé' 2 0.05] .2° 0.05 77 | 1.97 215
Present . 1 yr 0.730 4 026 -~ - {10 0.67} - -1 oos} 26 193
. School 24 yrs 0.76 |11 06.521 5 0.23|°8 0.38| 1 o0.04| 1 0.04 4 -2 | 2.00
Experiences 5-9 yrs 0.62| 9.0.287) 5 0.16}15. 0.46| 3 - 0.09| 5 0.164 57 | 1.87 .
. . 10+ yrs . | 43 {27 0.62 117 0.39| »\3 0.06 |33 0.76| 3 0.06| 6 0.12 89 | 2.06 |. 214
Posttion ~ . AP .| 3| 2 0.67 1 033 - = |w 1m| -7 <] 2 06 9 |.3:00
. in Schools DH 18 Il 15 0.83) 5 022 - - |6 0.33}:2 ‘0.11| 8 0.4 36 | 2.00
: . CT 8+ |49 0.58 |33 0.39:[ 8- 0.09[51 0.60| 4 o.04 37°0.03 1 |:1.76 ’
L 3l 2-067] 2 06775 1.67] . - - -1 - - 9| 2.25 _
: c oty 660 |~ - )~ -5 50 t 1.0 - - 42, § 1.00 | -214
Grade Level 10 | ue {2y o.60 1 029| 6 0.12[28 059].3 0,06| 7 0w 87 | 1.8
Taught: ~ . 11 | 25 f 9-0.36{11 o4t 5°0.20026 1.04| 3 .0.92) 3 0.2} 57 2.28
o B VI 20|26 1.3 |11 0:55| - -l 4 020 - " . By 2.05 185 .
cﬂ:ig::’;‘c’y‘ Yes - . | 9867 0.68[390.39 1 0.14 |55 B.55| b 0.0i| 7 c:o7 | 186 } 1.89{~
Proparation; © Sl wproos 2 0,14| 5.0.35 toﬁ.uz \0.21 6 owz | 29 | z.07| 215
. B : o - . e N
k Cﬂ::gﬁ:;” Yes . | 103 | 71 -0.68 0.36-|13 -0.12 | 59.:.57 0:06 |10 0.0 ) 197 | siot
Experiencer - Ko S . [3 ! 3 0.5 3 C{j - 5,' 0.83{ 1 0.16'},3 0.5 15 §"2.50 ‘212
: ) ‘ R . Rz 0 X -
Subject A:;eaxd_, Bus./Ind, | 48 |l 14 0.29} 9: .18} - 32 0.66 6 0.12( 4 0.08) - 65 1.35 | -
CoE oY Human. - | 26.ll23 0.88 |16 V.61 | 4 0.15 i 0.53| 2 0.071 .- - 59 | 2.26 Sl
' Math./sci.| 31 | 27. 0.87 |1b -0.45| 9 .0.29|177 O:5 | 3 0.10 8 0.25 78 | 2.51 . \ ~.-
~ .. Pnys. Ed. b ¥ 1.0 - -] mua- b 1.0 |5 - - e 8 2.00: o e
Fine Arts 33 1.0 2 0.67 | - \- - -7 - - - - i_ 5 | 1.66 1 215 '
Means 21.3° 1 11.9 1 2.9 19:1 2.1 3.7 10.33 Total: 2,115
3 , o . . ‘ _ el | "
.'I‘hia neans that ‘&9 mentions of assistance (or a mea,n of 0.59 per. tea.cher) were provided uithin the general
categary “Curriculum/Progran” by male teac(\e}.‘a to colleagues 1in ‘the same school._ . ) ’ g
b’I‘hih means that, across a1l’ dcnographic sub-classifications. thc mean number o!‘ provision-a of assist.ance within L
the general category "Currlculm/?rogram was 21.3. " A i :

Cap -\Asaistant Principal; DH = Depa.rtment Hea.d~ CT = Classroom Teachor' L= Librarian; C'= Couneelor

d'Bus /Ind. = Business/Indus trial.and comprises Buslneus Education, Home Economics and Indu..trhl/Voca.tlonnl
Education; Human. = Humanitics and compriscs -Fnglish, Modern/Sccond Languages, Social Science and Student
Scni&cm Ha.t.h /Sci. "Mathematics s/Science and includru Spcc&al ‘Trograms; ihys. Ed. = Phyt.ical b.ducat.ion




~ o~ e Table 29~ .~ S
s ‘ ; FREQUENCY DISTRYBUTIONS OF THE PROVISION OF CONSULTATIVE ASSISTANCE
~ ‘ / VITHIN GENERAL CATEGORIES TO COLLEAGUES IN OTHER SCHOOLS; '
: BY TEACHERS® DEMOGRAPHIC CHARACTERISTICS, '
N : ‘ .
: A
’ » I . Ce N . General ‘Catecgories B
. < w0 ¥ N
L 8 o }H [
~ - G E . ' ~ .:( g -?1
K} 5§ 3 O] ? ] g w3 K -
% . A g2 g4 S 4y 3 3
- R} . g 0 0 et O L — n B ] s Gy -
Demographic Characteristics . 9 E’ ‘ E‘g -8 89 s o 4 g . a g
. . o . By [y = g o : . -
- | § e | 232 | 32 | % ik 2 G
* & Se | &9% o ' 28 . oa | B
. Pl ﬁ o
v M be x| % s x| % le x {f % £ 2|38
Sex: © Male | 82 f22® 0.27 | 07 |3 0.6 |12 0.15 '8 0.10] 5 0.06 |\ & | 0.78 -
Female 30 f17-0.57}1 0,03 1" 0.03 | 3 o.y) 3 0.10] 2. 0.06 27 ] 0.90 | ‘o1
Ages C2029yrs | B - - |1 02| - - |2 0625)2 o025 - - 3 | o037 |-~
‘ . 30-39yrs .37 11 0% | 5 03| 2 o0.05[ & 0.10 ' .10 5 0.y 31~ 0.83
bolg yrs | 4o |19 o7 td 0" [ - "1 72 073 owop| 1 0.25\- 3 | 0.85
500 yrs. [,27 | 9 033 |% 0.4 2 0.07-] 2 0.07 [ b 0.k -1 0.03f 22 |o0.7 90
" Post- . &4 yrs S5 a7 0.33 '7 0.13| 2 0.03] 5 0.09]2 o0.03| 3 0.0 " o700 L
. Secondary 5 yrs 25. 8 0.32 | - -l - -] 1 0.0 {3 012} 2 .0.08-%\ ¥} 056 1 \9
~ Educations 26 yrs 30 {14 o.l6 |8 0.26| 2 0.06} 9 0.30.] 6 0.200 2 0.06: % 113 | &
N : oo : ' - con . .
Total . : 14 ygs B - - [1 o]~ - l2oaw|~ - |- o 3 {0.20.
Teaching - 5-9;‘:\ 24t 7 0293 0431 oo | 1 0.0¢ |3 0.13] 3 0.13 18 | 0.75
Experience: 10-i% yrs {. 35 1 031 |7 0.20)1-3 0.08}5 0.1 | 2 0.06| 3 -0.08 31 | 0.88
, v 15+. yrs 39 f21 053 |4 o100 - -7 0186 045[ 1 0.02 39 | 1.00 91
. . . . \ . . . ; ‘ ™~
. Present’ 1yr 1582 0.3 ]2 \0.13 - - |6 0393 020 - - 13 |[o0.86 =
‘School T . 24 yrs. | 21 f11 052 [ 1 ©0.08 | 3. 0.1k | 3 0.7 | 1 0.0 | 1 0. |- 20 | 0.95°
\' .- Experlence: 5-9 yrs -32.119- 0.59 | 8 0.25] 1 0.031{ - = {4 0.13] 3 0.09 25 ¥0.78
, 10+ yrs b3 17 03904 0.09 f -~ -1 6 0.3 0.07] 3 0.07 - 33 [0.26 | o1
"“Position -c~ AP 3 - -0 < - o310 {310~ -8 6 |200 .
in School: DH | 18 4 0.22 | 4 0,22 11 0.05] 1-0.05]| 3 0.15|. 4 0.22 17 0.94 |
‘ CT 8 §28.0.3319 0103 0.03| 7 0.083 0.03|3 0.03[ 53 | 0:63
P 3§ 10332 067 |- |- T P T o 3 (1700
¢ 1660 |- - |- -[330 ] 2z20]- - 11 [11.00 { - 90
. | - i M N . : ” ~ B I N ! . -
.. Grade Level 10 . | 48 §17 o0.35 | 7014 | 1 0.02 | - - 3 0.06| 4 0.08 327 | 0.66
Ty Taught: 11 . 25 5 0.20 L S 4 0255 0.25]|'1 0.0 15 0.60 ;
2 R 12 20 14 0.70.| 6 0.30 |1 ‘0055 0.05|1 0.05{ - = 22 {135 | -
o B B R “‘: R ) . ™~ » ~
c":zz::'i‘z" ~ Yes 98- 135 0.36 [15 0.15 |3 0.03 [12 0.12 | 6 0.06| 5 0.05F 26 |[o.27.| .
' breparation;  Nor . e oz | S -1 oo 3 10.21 |5 0.35 2<. 1i 15 | 1.07 9
PP Y e T R o S : '
c°.'r‘:§§;°§$" ~ Yes 1103 136 036 |15 o0.15 3.0.01( 10 0.10) 0.8 &' 0.08 76 | 0.73 .
 Experience: Nf, ) 1. 6 3 ..0.50 - - 1 0.16 '3 0.5 2 0.33 : 3 9.50 12 2,00 , 88 -
Subject Area:d * Bus./Ind. | 48 |16 0.33 |8 0.16 | 2 0.4 | & 0:08 [2 0.04 | 3 0.16f 35 | 0.72
© ' 4. Human. | 26.) ¢ 03 |3 qit |1 o.os ]2 0.8 |2 0.08] > . 17 | 0.65°
Math./Sei.| 31 11 .0.35 | 4 0.137| 17 0.03| 9 0.29 |7 0.22 |4 o3 36 |1.15
i S G PhyscEBAL LW - b - e T D S . - B N
- W FimeArts |- 3 3 1004 - - - - F- - o[- -t 3 [1.00 91
Means S s 11.6% | w3 f1a ) w3 2.0, || 4.36 | Totals- 797
\ .. , " o N Lo B -~ .

- . . N ) . ) : R . ' ~
."I‘his\ mex}.ns that 2? mentions of assiétance (or a mean £ 0.27 per teacher) were ‘provided within the general
category "Cu.rriculum/?rogra.m" by_ male teachers to co leaguqa in other schools. . .

) s means that across all demographic sub-classifications, the_mean number of provisions “of , assistance within
' the general category. '_'\Curricglum/l"rogram“ was 11.6. : S : I
®AP ~ Assistant Principalj DH = Department Headj CT = Classroom Teacher; L = Librarian; C = Counselor. . '?

- d‘Bué./Ind v = Busincr;s‘/lndustrigl and compricrs Business Bducation, Home Economics and Industrial/Vocational

Fducation; Human. . Humanities and comprises English, Modern/Second Languages, socia]_'Sc'iénce‘,Z_and_ .
Student Se;vices;_vnath./Sci.. - Mathematics/Sciénce and includes Speclal ‘Froprams; Phys. &d. = Physical
Education. . . . ;- ' S R ) . . : . :

. . Y ) . o ' ., o N

. . e oo o . . L’:«‘,' .o S 2 ~ ,

l . . - . 5

™
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{lgroup with a per teacher verage of 0.70, and the "5 years" teachers

o
Y

greater teacher experlenc provided greater levels o-va551stance.

(\ % ap 4 » ,v ~
s & FOr séme school pndv1s1on,.the teachers having 10—14 ears total

s ;
& ~&teaghing experience provide assistance at the mean rate of 2 06

"n -" K. ’
3 '”"

folloxed ty those having 15 or. more years experience w1tN aﬂ average

v

of 1 97 Teachers with 1 to\ years experience had a D teacher \

prov1sion average of 1+ 92 w le the 5 to 9 year group gaYe as31stance

,’fon a 1 17 average of occa51ons “To- colleagues 1n other schools, the-

ordering of prov1sionuWent from those with greatht exper1 nce to

‘; those W1th 1east. Téachers havi

J A4 #

O(ZO.' Teachers having 10 or: more

Yy .

‘ ars of present school experience
ﬂ sprovided greatest 1evels of assrstan e to colleagues«in the same: school.

' ¢
w1th a per teacher mean of 2“06 bccas ons. Those haV1ng 2 to 4 years

PR %

. ‘of experience prov1deg help on 2 OO oc asions per\te cher, 5 to 9 year‘

teachers 1. 8? occasioes, and frrst ye, teachers to tPe\present-school jl
'-colleagues on 1. 73 occasions per person.
by 8

prov1ded the second greatest amount of heﬂp to other%school colleagues; ‘

. eachers Wlth 2 to b years

This 1atteﬂ group,\however,

.'w1th a sub—classification mean’ of 0. 86 _
NS

varesent-school experience‘had a mean-ofﬁO.

while the "5 to 9 years

s SO
- group'and the 10 years and more teachers ha verages of provisaon of// Tl

assistance of O ?8 and O 76 respectively

sub- classifications within the classification “Position : hool"-

"hav1ng 1arge enough numbers of- personnel to give represent\ti?e datatt.f"

151
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a351stance.

L L S : Sy

-

- For prosisiqﬁ of assistance to colleagues in the same and other

schools, the mean for department heads was . 2. 00 and O Sh respectively,

. compared to those: for classroom teachers Which were 1. 76'and 0. 63,

-~ - T e

respectively. _Teachers of Grade 11 provided most assistance to‘their

in- sehool peers, -while Grade 12 teachers gave most to their other—
v S

'school colleagues Same school means*were: - Grade 13 teachers i 81,

Grade 11 teachers 2.28, and Grade 12 teachers 2\05\ Other school means

~

‘were: .Grade 10 teachers O 66 Grade’ 11 teachers 2. 60, and Grade 12" ) _5:

teachers 1. 35 average ocdasionf of provision per teacher.fg

-, Those teachers hav1ng cons1st=ncy between preseﬁt as51gnmént

and academic’ preparation, and_p:éﬁent as31gnment and teaching

”.experience.provided less assis‘ance to colleaguesﬁin both the same and

PN ~

other schools than did. their peers Wh. experrenced 1ncon51stency

: between these aspects of- teachlng - T 10s€e hawing cons1stency w1th

academic preparation had a same schoo néan of 1. 89 and an other school
v .

A -

mean of O,??-occas1ons of prov1s1on, hereas those teachers

”experiencing inc 31stency had a same school mean of 2. 07 and an"~l_§. 3

)_,-

u”hlﬁpt area analysis utilized the same sub cla581fications\

outlined for the*discussion of ass14tahce &hich was desired but not

"'sought Mathematics/Science teachers as a group prov1ded greatest _u.

"levels of assistance to colleagues 1n both arenas with a 2.51 mean

'h per teacher in the Same school, and a l 19 mean prov1s1on in other

\

] »
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~

Humanities teachers and. Business/Industrial teachers were reversed,
\

with the latter providing most at 0. 72 and the former 1east at O 65

a

mean occasions per teacher

The combination of factors which were associated with the
highest frequenCies of provision of ass1stance to teachers in the same
school: were as\fdllows- being female; ~being in the 20- 29 years age f, ‘f
range, hav1ng 5 years ‘of post secondary education, having 10 to 14 |
years of teaching experience- having 2 to 4 years experience in the.
present school; being an a531stant principal 1ibrar1an, or department'
head (the former two des1gnations had frequencies of 3 each only)
being a teacher of Mathematics/Science to Grade 11 students~ and

exper1enc1ng 1nconsistency between present a551gnment academic

-

' \preparation and. teaching eXperience. High frequency prov1s1on of

. ass1stance to teachers in other schools 1nc1uded th;\following belng R

~

female- being in the 40—49 years age group, hav1ng 1ess than or equal

to 4 years of post secondary education- haVIng 15 or ‘more years of

teaching experience With'2 to L years experience in the present
school being a department head being a Business/Industrial teacher

of Grade 12 and hav1ng inconSistency between present ass1gnment _ \

N

academic preparation and teaching experience

~. , The combination of factors associated with the 1low. frequency

prov1sion of assigtance to colleagues in the same school comprised

' the following' being male, being in the. 50 or more years age range-

having a total of 5 to 9 Xears teaching experience- being a first year_

B _\\



L -

f@ﬁclassroon teacher in the present school; being arBusiness/Indnstrial -

-‘-between resent ass1gnmentﬁ-academlc preparatlon and teaching

'teacher of Grade 10 students, and . hav1ng con51stency between present

'the_comblnation of factors assoc1ated_w1th low frequency provision of

. teacher of H

frequency percentage of assistance prov1ded in the "Counseling/student

\

. k J
assignment, academic preparation and teaching experience. Finally,

assistance to teachers in other schools included: belng male- being

.in the 20- 29 years age Tange; having 4 or fewer years' of post- secondary

\

education having 1 to i years of total teachlng experience, hav1ng

10 or more years: experlence 1n the. present school; being a? classroom

~

1t1es to Grade 11 students,vand hav1ng cons1stency

experié¢nce.

Subproblem 4.5
. ¥

’ fal;'predominantly within'particular generalniategories?v

As. shown in Table 30,'the\general-category'for which the
greatest percentage of assistance was provided‘to teachers in‘the same

school was Gurrlculum/Program with 34 percent of the total prov1s1on

' "Counseling/Student Serv1ces accounted for 32 percent, followed by

”Instructlon/Methodology. with 19 percent;, "SpecialiSt=Equipment/AV‘

Technology and "Adm1n1stratlve/Organlzatlonal" each 6 percent and

‘"Profess1onal" accounted for- §:percent of the total assistancer

-~ ™

:provlded. The provision of assistance t0~colleagues in other schools
‘_nas'not'markedly'dissimilar'as might reasonably be expected However,

e
vwhlle the two categorles "Currlculum/Program” and ”Instructlon/

Methodology show some parity, there was a notlceable drop in the

~



‘ S ..+ Table 30 N
© FREQUENCY AND PERCENTAGE FREQUENCY DISTRIBUTTONS -

OF CONSULTATIVE ASSISTANCE PROVIDED TO TEACHER . -
COLLEAGUES IN THE SAME AND OTHER SCHOOLS, .

~ . i ) . ) ’ \
BY GENERAL CATEGORY N \
‘ . \ : . ‘ \ s s ‘ 7
: * Provision of Assistance
General Catégories‘b  . Same School - " Other Schools
VL ——— : ‘ —
£ % o\ £ %
Curriculum/Program o © .39 bk
- . ' 7‘ o . . . . A . \:
\ Inst:uction/Methodologyd //////., i . 19 - o 15 17
C Specialiét Equipment/ o : - SR o .
AV Technology DT & RN S L
’ﬂCouhseling/Studeﬂi:Services_j v 67 ) 32 _ L 15 17
Professional | 7 D 9 10
Administrative/Organizational 13 6 : 7 8
\ . L Lo '

SThis ﬁeans tha£<34'perqent of the‘total frequency of prb&ision of,
-assistance to teacher colleagues in the same school was within the
general category "Qurriculum/Program." S S »

a \
‘ii»
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Services category——the oneuuhich embodied the greatest sinéle concern
area for senior high school teachers—-from 32 percent (same school),to
17 percent.(other'school) Also of interest is the increased
percentage of ass1stance prov1ded to other school cdlleagues 1n.the ‘
‘"Profes31ona1' categoryf—an increase from 3 percent (same school) to .

™~

10 percent.
'ALTERNATIVE SOURCES OF FULFILLMENT OF NEEDS

i

. Problem Statement 5 .. .. - A
"To what extent are teachers‘LcOnsuitative'needsAmet through .

various other experiences?" .= = )

~

.Subproblem 5 1

"To what- extent are teachers needs for consultative a531stance :

| metﬂthroughz;/’,;_

~ 5.1.1 - shared exchanges in subject/department meetings\
’Within their school?' . _ B - :\
5.1.2 .- profess1ona1 development seminars and conferenoes :

‘_ conducted by the Edmonton\Public Schooi Board?
oy ;
- 5.1.3 -‘Aibe%ta'Teachers Association Spec1alist counc1ls? _

-

. 5.1.4f - other Alberta Teachers"Association‘professional'
deve10£ment servicesbl,ff'th : | iilx‘ -
5a1.5: - professionai Journals and/or other publications7
5Ji.6- - contact with university personnel”"
| . The response items for these questions Were ””Not‘at,all,"l .
"a little,"v"moderately,"and COnsiderably The responses recorded R

in Table 31 show clearly that teachers tended to be snpport1ve~,l
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towards or: positive about those experiences which oould be looselyqd

‘classified as "in-school,” whereas\they tended’ to-be negative about_

those experiences and/or services offered by external agengies._:ln”l o
response to the question regarding the extent*to which consultative"
need was met by inﬂernal subJect and/or department meetings, 55 percent ;

'-'stated "considerably" and .a further 22 percept reported "moderately.

-Collectively, 7? percent;of teachers had positive feelings about the

"‘value of subgect/department meetings, while 16 percent of teacbers

. ey
to 6 can be considered as external aﬂternative sources of needs\ }

- L
rfulfillment for teachers and, as alluded to above, have a: maJority of

C 7

’

_and in- service seminars, as conducted by the Edmonton Public School

for cqnsultatf&e assistance’ not at all" or a little,' compared to

.“ o

Alberta Teachers‘i Association spe01alist councils were similarly

‘ negatIVely rated by&77 percent of respondents compared to 14 percént

5.who believed this service to moderately" or’—conSiderably"'a351st

»

.:-them Other Alberta Teachers Asséciation professional development ‘fd

.

f responded "not at all" or "a little" to this Same issue.. Questions 2 '

‘_‘responses within the negative classifications Profe531onal development :

ﬂ“26 percent of teachers who gave a. positive ratlng for\this item ’The f‘

’services were negativi?% rated by a reébrd 80 percent of senior high o

;school teachers, fon.which 7 percent of the 99 percent of responding

Idteachers gave a positive rating _ Professional Journals and other

"'lpublications fared somewhat better, for which 49 percentfof the 102

7'consultative assistance not at all" or 'a little. _ However \

f R o B N o o
T Y, - . " ! T P . ) M .l 4
Lot [ . : . :
N el '

\

'fre5pondents rated their value as meeting teachers needs for

t

~ .
’

41 percent believed these to be "moderately" or onsiderably‘ meeting

- e e . . A

% o

158,

o len

,"Board werenrated bJ 65 percent of'teachers as meeting their needs 52;32§§§;'f"
: e . AT



needs(for consultative assistance while 72‘pbrcent resPonded

) negatively.\ L - U ;"',Y o (

o which.organfgational structures and/or administrative procedures

’ restricted teacher access ko the most appropriate consultant,_.:-‘

-~

e - St
their needs Sixteen percent of teachers rated contact witH

“ university personnel as "moderately" or ' considerably" meeting their »

A

- : S VAN IR o

A Subproblemﬂ;ﬁ : B X -~ i . .‘;A;L,ﬂ ”T'";.('[ oo

"To what extent do teachers perceive;'- v i o .

g 5 2.1 - that teachers c oice of cqnsultant is infﬂéenced
by trust” _ : | o
] ﬁf;Z;;‘-that staff facilit es . and staff accomiodation enhance
SR teachers opportdhities to seek‘consulta.tive‘.1 .
| _ §SSistance? \ .':Ti:dgfdﬂnfwfli-;ﬂ:-‘ .
. ]\f.. | 5 2;3"; that teachers access to.the most apéfopriate -
- | //Jgnsultative personnel is restricted by organizatipnal
‘} "l _ structures or administrative procedures7" :

/Fo wy-sev%n percent of teachers believed that the choice of

:"consultant was "con iderably influenced by trust. A further f'
,_ 8 |

':14 percent believed this to be ”moderate%y so, giving a collective

'cpositive response of 61 percent" However, 22 percent believed\tha
'trust affected the,choice of consultant "a littIe" or . "not. at all "

fTo the question regarding the extent to which‘staff factlitiés and f\{v

-~

‘ 'accommodation enhance teachers oppartunities to seek consultative o

dassistanLet 61 percent Qf teachers believed ”moderately" or ';Q'\.,"

L

considerably" so, while~28 pércent felt this to be the case a 1ittle"

‘_/or "not at all " To\the final question which addressed the extent t0'

f x-’ T ' e T . e :
B . . s Lo . - e~
A

r

,.m..»»-,-».u» el

. ~
»
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25 percent beﬂieved this to be S0, moderateftym or co siderably ~
' o S e {lo ‘

T a : : . } S g R _ [
; ,Subproblem 5. 3 B o e ‘ ’ : qggﬂ A Sy

N~ \Mhat relationship exists between teachers §§esponses to the

~

E nine related general questions and . their demographic characteristics7"
Table 32 is a“matrix of grouped positive or negative responses '

to the nine related general questions by\sub—classifications of :

[
i

teachers //mographic characteristics The: same combination of - 13

- ,demographic sub- classifications as. described earlier in this chapter .

was‘used here . The’ four response classifications for the nine e
questions have been collapsed gnto twoz "Not at all" and "a 1itt1e”'

. have been combined and appear as sub- classification "A" under each
. . »

o of the abbrev1ated question statements, and."moderately" and
;"\ : . . .. ) o v N
R considerably have been combined and appear in the matrix as .. !

1
- T N

: :sub-classification "B"‘f In. the folloxing description of the salient: v

. e :". . /.~ |

R features appropriate totghch of the nine qustions, these two -
jfsub classifications will be referred to as "A" or the negative

ﬁ~response, and "B""or the positive“ respohse The high and low - r;:v‘ﬂ S
L N N "'_.“,l"__ .
. ‘ 'percentage responses /i‘eflecting the- range for the predominant . \ L

A ‘positive or negatiwe response type for each demographic classificatlon>~

‘ only will be reported Other sub classification percentages within B

5, " -

-each classification range are detailed in Tabbe 31

.f‘ . _ Sub;ect/department meetings. The positive or "B" response

category had the highest percentages throughout The positive high =
e AL
o and low responsé‘range within,each demographic classification only will

. .--be reported and are as. follows: Female\83 percent,,male 74-percent; o
L ‘ ‘ o ; SR I TR

S : Ce r

A
.
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. PERCDITAGE F’RE)QUE:NCY DISTB&!UTIONS oF TEACHI‘R RESPONSES TO THE NINE CENE:RAL '
. . . . mATbD QUESTIONS,- BY TEACHERS' DEMOGRAPHIC CHARACTB\STICS

The Minc.Related General Questions %

) 3 ~ .
. g Lo : ) 8 ]
) ~ » 72\’ » < _g' P . > P -
S ‘ SEe | 235 | Ea| Go | w2 | 3% : LRI
Demographic Characteristics oHD aa §‘ : A B PR rk E 8 : ";3 - 51’:‘3
SNSRI 243 | 989 | 28 ¢s | B3 | £B | % 83 | §%
N Lo ' a0 > =95 P a a4 2 o0 Le
1 a8% | w&48 <5S | . &4 S& | 5& [ 24 ad
n.»f”Bh' A Bla mla Bl B|laAa Bla A - Bl A B
Cosea 0 mae | s2|1A m|es alvy vl sl m w2 12
PN  Female 3017 83| 70 30| 8 13| 9 10} b b0 77 .23
Ager 20-29yrs | 8| - 100|s2 3p]100- | 87 12] 75 25| 62
30-39 yrs 37|21 " 72| 69 24| 82 10} 85 8| 51 431.78 15
bodsg yrs-| 40| 21. .80 72 16| 49 -2} & . 6| 51 L6 79. .9
, 50+ yrs ?7_ 210 69| 51 3| 73 6] 70 3| 35 u7f s bk
. Post- Secondary <y yrs | 51{17° 79| 65 ‘29| 83 10| 86 4| 65 -26 83, 8
" Education: 5yrs - | 25f20 76| 72 24| B2 yel 8 127 44 s} 76 .20
e -56 yrs - 3‘6' 7564, 224 6l+ gl 72 "8" 33 s6| 58 ‘22
Total Teaching - -4 yzs - 13015 . 85t 7723|106 4|92 ~8| 77 23] 85 15 ;
_ Experience:  5-9.yrs - | 24|13 83| 63 33|88 -1.83 8| .5 38f 67 25 i
‘ 10-m yrs | 35123 74| 66 28| 69 23| 8 - 11[:bo 52| M 17 60
. 15k yrs. 39)i5 .47l 66 .21 72 13| 80 3| 49 b1} ?75° .8 69 .
" Present School f'yr . |15l 2 93y 60 w0l B0 13| 8 - e . 27| 6 27 \27 c67| 20 0| 66 w
Experiencer =~ 2-4 yrs 21133 671 7t 271 90 104 86 .. 9|57  3I8[.71 A 1967 ) 48 M| 57 © 33
: 5-93yrs | 32|16 ¢.77| 62 28} 75 16| 78 13| 50 L1} 78 12| 22 66| 22 66 69 . 22
' 10+ yrsy’ 93 W, 75 67 191 69  iml 79 5] k2 H7{.72 - 9{ 21 55 26 63| 821,

i
1

.. Position | . AP’ | 3l - 1ol 87 33 67 33{.67 =) 36| 3 330 3B o3| -0k -
in Schoolx DH . - - <] 18fe11 - 89} 56 -391 78 13| 89 6. .50 50 62 22 6 ?’g 47 78, -,:)6’;? 28
: cr »1 8|17 "75]- 66 25| 75713 794 8| 50°.38| 73 4| 2 58 28 61163 23
R B g 33 67100 . .-|100 ° -[100 -} 67°~33| 67 33| 67 33| 67 "33 &7 .33
[ oAl To 100100 - 1o<\ -{100 © .- }100 100 [~ | 45200 [ ©- 100|100, "o
- Grade Level - 10 1 u8l21 97|67 .27 81’ 13|.86° Bl 60 35| B1. 13 21 69| 270 8371 24
. Taughts ° 11, | 2s] 8 a| 68 Tau| 72. 16] 80 Bl a4 _ 4B 76 12| 20 64| -2 68\ 60 28
R L1 20120 .75] 70 15|-65 20| 75 10| so A5| 60 25/ 30, 65[ 35 S0\f 50 :35
. conststéncy- -Yes - » lio8l16. 77| 68 230 77.Mal e 8| ue w73 | 22 60|29 0| 62 2
k Academic Prep..l Moo . | w2, 9] %0 Lua‘ ‘79 | 8 -| 79 .2t] 71 21| 21 79f 21 79| 64 36 e
INISAFIEN N Ce e 2 oo L . o s
Consistedcy- - Yes ' (103016 78| 66 :l26|'%8 13} 81 7| st as | m Tis| 21 e3(.27 2| 61 27
. Toactdng Exp-y No . 6133 - 67| 6 By &7 Bliog -|'50 0067 B N 7| B )8 17

Subject Areu Eu{/xnd 48, ,20 _ 7 ‘62 231 89 81472 - .10:7°52:3-83).25 8| 20. &1 27--58 é'g - 16 .

' - 31 §\;36‘+  2917 9 7!%,{ o 35 %5118 191 1 L6122 67 51,033 .

—. Math. /Sci T-26]2 7323 8 1l floft -1 73 80 151726 .50] 38 "s57]153 %
Ca "Phys. Ed. 3 33 67 677 33| 67 3¥|160  -|.33 -6% 67, <331, -’ 100 100 k100 - -
A , - < Fine m; i 25,-- . 75|..75 25| 100, -|t00 - \- mo| 75 251 25 <751 25 75 1000 - . .

N . » . . .
~u@sﬁ,':;i ’~~i@viz aBJ@gzaﬂmfia ﬁizw*

' ‘ ' r\eptesenta the onbined classificatlori "Not at all/A 11tt1e
\ bB rerpu:eaenta t.he onbined classifica.tion "Hoderatcly/Considerably’
AP = Assistant Pr ncipa.l. DH = Department\ Head, C’r - Class:oon Tc&chcr. L - Libra.r:.an. C - CQunulot

d'l'hia means that 17 percent of the male tetponsea to the statement. roga.rding shaa.'ed exchanges 1in sﬁbject/dc nt
loetings" were within’the conbincd classlfication “Not aX. a.‘ll[A little ” ’ .

®Bus /Ind..- Buslncss/lmlustrial and comprises’ Bunincss Ediication,: Homc ‘Egonomics and’ Indu’trial/Vocauona.l E‘Auoationx

72 19" zi;-‘ 65| 27 . 65| 65 22°

L ; Human, = H\mnitlos and compriacnp English, Hodem/Sccond Langu.',\ces, ngla.‘l Scicnce. and, Student Scrvices;
v - Math /Sci - Hathoaatics/Scicnce and a.lau 1nc1udca Specia.l prog unisg Phys Ed - Physicn.l Education SN,
., : L . . a “ ' : Y
4 « .
- d
3 Ry - ¥ ; . X
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- E- 2N . ) : A
| 20—29 years age‘range;ioo percentA 50 or. more years'age range
69 percent; 4 or- fewer years of post secondary education 79 percent

N6 or more years 75 percent 1 to L years of total teaching experience

" a Ce . ~

85 percent, 10 or more years 74 percent first year of present school

- R \experience 93 percent "2 to 4 years 67 percent department head

[

89 percent, classroon teacher 75 percent (other classifications of

school position are not reported in this range becausipof the small .

frequenCies involved), Grade 11 teachers\84 perCent Grade 1; teachers .

75 percent, consistency between present assignment and academic y o

preparation 77 percent incons1stency 79 percentﬂ consistency between -,
/

present assignment‘and teaching‘experience 78 percent incon51stency' >

67 percent \Humanities teachers as a subJect area 83 percent
Business/Industrial teachers ?2 percent The p051tave response range}'

An relation to this first item was from 6? percent to 100 percent

L ' while the negative range was from zero to 33 percenﬁ ’ ,_;l;“{ SR
e - L .‘.. N L ‘ L ._ .r"' o . - . 1. .
* .- - - .. AN

\ Y

. E P S.B. professional development The predominant responsesh '
:\ft S __‘ to this 1tem\fe11 within the'“A"'or hegative classification The

negative high and 1dw percentages within each’ demographic

©

classification only will be reported ss for the first of the nine
- ) . HERETSNE o
T related questrons.; female ?O percent, male 65 percent 40—49 years RPN
B age range 72 percent, 20 29 years age range 62 pegcent 5 years OI’\,

-

post secondary education 72 percent 6 or more years 64 perceht r‘év S

\ ~" N A.i«.’ -\

1 to 4 years total teaching experience 77 percent, 5 to 9 years o

Ui&w:;:,i. 63 percent 2 to L, years present school experience 71 percent, first v‘.:

year in present school 60 percent~ classroom teacher 66 percent

LR

‘ :5&.' _ department head 56 percent Grade 12/teachers 70 ercent Grade 10

o - P . . - . . . .
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: range for the negative or "A" category ranged from 49 percent to . jf

'; .

L 4

v

teachers 67 percent, consistency between present assignment and

~

i academic preparation ?7 percent ithnsistency\?Q percent- o

: 100 pgrcent, and the positive or "B" category was. from Zero to

academic preparation 68 percent incon31stency 50 percent

.\ PR

' con31stency between present a531gnment and teaching experience

66 percent inconsistency 67 percent Mathematics/Science teachers
3 .

73 percent Business/Industrial

The negative or "A" resp 1}

v

77 perCent while the positive or
to 43 Percent R 0;‘dn
A{TQA._specialist counCils Bhe- predominant response a
category was again the negatixeaor "A/ type across all demographic

Y
classifications The range of negative responses within each I .\,'

demographlc clas51fication was as. follgws-' female 87 percent, male

73 percent 20 22 years age range 100 percpnt 40-49 years b;\percent RN

4 or fewer years of post- secondary iducatron 83 percent 6\or more. '

AR

™

10 to 14 years 69 percent 2 to 4 years of presen"c:~4 bol experience- B

90 percent, 10 or more years 69 percaéEﬁ\department head 78 percent R

classroom teacher ?5 percent Grade 10 teachers 81 percent Grade 12
}

teachers 65 percent consistency between present assignment and
.\.

T

:vcpgsistency between present assignment and teaching experience

J .

78 pfrcent, inoonsistency 6? percent Business/Ind strial teachers

89 percent Humanities teachers Vo percent The percentage response N

33 percent v;'iﬂ : j}_‘, _ '5 e SR 7‘,'2‘»i4_'"

RSN .
s - .
M)
., o

years 6l percent 1o 4 years of totai teaching experience 100 percentt

FE
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Other N.T.A.‘seryices Responses were predominantly negative :

or" "A" and,,with a few exceptions, tended to be greater than ‘those
\ : e

’recorded for A T: A.,specialist coun01ls. $he range of negative_
responses within each demographic classification was as follows.

.‘”female 90 pergEnt, male 78 percent ZQ 29 ‘years age: range 87 percent . ™
50 or. more years 70 percent 4 or fewer years of postAEecondary

education 86 percent 6 or more years 72 percent 1 to 4»years of
: ke . : CL
“total teaching experience ﬂé percent 10’or more years 80 percent-

’ rfirst year in the present school 8? percent, 5 to 9 years 78 percent

.department head 89 percent, classroom teacher ?9 percent Grade 10 o
-

teachers 86 percent Grade 12. teachers 75 percent- consistency

‘between present ass1gnment and academic preparation 81 percent,¢\l\ : -c\nv ‘

‘

inconsistency 86 percent, consistency between present as31gnment and S
o R .

teaching experlence 81 percent inconsistency 100 percent' e '.1 L

’Mathematics/801ence teachers 100 percent Business/Industrial teacherspd

72\percent , The negafive or "A": responses ranged from 70 percent to

a

'ﬁ~92 percent while the posrtiye or fB responses ranged from ‘a 1ow of“‘~ -

' Zero to a hlgh of 13 percent

. \ . ,} .’ N vn\.,-\ - - .‘ :_4/“ \. B
. Journals/publications'\ While the greater percentage of CT

B s . . A
,-“‘f . * . e

L'responses were degative or\" A" category, the disparity between

o

"<p0sit1ve aﬁd negativé was less marked and in certain sub—

L
\ :

L o . - et
o- ~ vt - . RS

““class1f1catipns, neversed the general trend wThe maJority response

2o 3

\ for "A"'or "B” category will be reported where the lower end of the ‘)‘.f“h

. predominant negative range is less than the percentage for the A"\
0pposite classilication. 'Forﬂexample: malelﬁAﬁ_=‘5Q,perc 3t,
vfemale fB":=,6Q;percent; 20—29 years age“rangeb?A"’sf75‘p¢rcent;

N ) N . . . BN

. . C i
f - i P » S
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vlouor more-

o teacher 81 percent Grade 12 teacher 60 percent consistencyubetween _j

: years of tot 1 teaching experience;"A" = 77 percent, 10 to 1b years

52 per ent first year in the preSent school "A" = 67 percent,

each, classroom teacher "A" " 50 percent Grade 10 teacher "A" =

60 percent, urade 11 teacher "B"‘— 4é percent, consistency between

present assignment and academio preparatién'"A",r 46 percent

incon81stency A = 79 percent &onsistency betwéen present ass1gnment
and teachingtexperience "A" ; 51 percent inconsistency "A"/"B"\—'v. "\
50 percent, each Mathematics/Science teachers "A" = 73 percent, H
Humanities "B" - 51 percent 'The-range for‘"A" responses was»from a"'
high of 79 percent to a low of 33 percent, while the range- for "B"

-,

responses was. from 2 high of 60 percent toa low of 21 percent

' \\ /" N

UniVerSityppersonnel Re ponses for this question were ain_
i ag

predominantly negative or "A" category h The negative range within

- each demographic elassification was as follows- gfemale 77 percent

A

male 72 percent 40-&9 years age range 79 percent, 50 or more years

59 percent L or fener years :i post secondary education 83 percent,ﬁ\~
6 or more years 58 percent 1 to 4 years of total teaching experience
85 percent, 5 to 9 years 67\percent 5 to 9 years present school

experience 78 percent first year in the present school 67 percent

CNET

' classroom teacher 73 percent department head 62 percent Grade 10 ,// \‘

~ R .;.

i present assignment and academic preparation 73 peroent 1nconsistency

?1 percent consistency between present assignment and teaching g

~
-

jears "B" = 47 percent department\head "A"/"B" = 50 percent ‘



'\\‘ 1 ot 3 “.. .

' experience 74 percent incon%istency~67 percent Mathematics/Science

;

X -‘/‘*
<teachers 80 percent Humanities ﬁeachers 64 percent The range fdr“‘“

h"A” responses was/from 85~ percent to 58 percent, and the range for
. . : )
"B" responses was from 37 percent to 8 percent. '

~

lzrust All subwclassrfications showed - a maJority of positive
vor'“B“ category responses The positive range within each demographic
V:cla851fication was as’ foilbws- female 7? percent, male 57 percent
30- 39 years age range 66 percent 50 or more- years 50 percent 5 years
of post secondary education 68 percent 6 or more years 56 percent-

5 to 9 years of total teaching experienCe 76 percent 15 or more years

5% percent 1 to 4 years in the present school 67 percent, 10 or more L

Y N

"years 55 percent department head 83 percent, classroom teachers
58 percent Grade 10. teachers 69 percent Grade 11 teachers 64 percent :

.fconsistency between present a531gnment and academic preparation

60 percent, 1ncon51stency ﬁpercent; consisteney between preSent

a551gnment and teaching experience 63 percent inconsistency 67 percent

-

’hBu51néss/Industr1al teachers o percent Mathematics/Science teachers 11

: . ¥ -
50 percent 'The response range for the "B or positive category was,

- ‘\‘.. B :.:‘.v.'_-) . "-,. I 0
negative category was from 26<percent to 10 percent

N . . . C . . N . . ™ . R _' ™~
: . . “ . . [P -

from 83 percent to 50 percent, whrl‘\Bhe response range for the ”A” or

RS . L

LN
. -

AccoMmodation/fa01lities. ‘In a11 but two 1nstances, the y:_,~“~‘

t

maJority percentage favoured the "B" or positive category The high =
and: low percentages of the positive range within each demographic'

~gclassification were as follows:. female 68 percent male 60 percent

| . : v

50 or more years age range B = ?O percent 20 29 years age -range,

'"A" —~50 percente 4 or. fewer years and 6 or more years of post secondary

W v . . - ) ™~

L N

e C : . . . - : s
' - \ . E - h . T



S '{he ; . N o \ -
education 8 percent 5 years 60 percent 15 or more years total

T ~

! 2\

' teaching experience 69 percent ‘1 to & years o percent first year \- ) r?“ﬁb'T"
dy'in the presept(school "B" = 80 percent 2 to b years "A" = 48 percent-v_" .'ri¥ii;‘f;§
'Lydepartment head’ 78 percent, classroom teacher 61 percent Grade\li | R ”
»teacher 68 percent Grade 10 teacher 63 percent; ‘consistency between. if;.{ A

)

"present assignment and academic preparation 79 Percent incon31stency

'60 peﬁcent consistenc betWeen present assignment and teaching
) .

--‘experience 62 percent,_inconsistency 67 percent Humanities teachers
'67 percent Mathematic Science teachers 57 percent The positive

’ response range was from,80 percent to 37 percent while the negative

~

response_range_was from 50 percent‘to 17_percent._

N , '.‘.-_ o e

v'Structures/proceduresi'1Because‘of.the‘wording of'the7

iquestion, the "A" "B" categories are. reversed{ so that the "A response .

_represents the positive answers and the "B"-response nepresents the
,negative answers Only one response sub classification had a higher |
negative percentage of responses, though one other had an equal
‘;percentage for "AY and "B"'categories The high and 1ow percentages

~of the positive range are'r orteds ‘mal _63 percent female 60

percent 40-49 years age ran e:"A" = 69 percent (positive), 20 29 years d

o

"age range "B".~ 62 perce negative) 6 or- more\years of‘postv ”; ;“‘

secondary education 6‘ percent, j.years 56 percent fO .to 1@ years of
btotal teaching expe ence 71 percent 1 to 4 years:"A"/"B" = 46 percent R \?
"each 5 ;§ 9 years of, resent school experience gt percent "2 to 4 years

.57 perce 3 department eads 67 percent, classroom teachers 63 percent-

., Grade 10 teachers‘Yl per" nt Grade 12 teachers 50 percent consistency '

- R . o -

.between present assignmentvtnd academic~preparation 62 percent,

e e

. A . . . -

<



.

\ ) ) :
incons1stency 64 percent cons1stency betWeen present asslgnment and

teaohing experience 61 percent inconsistency 83‘percent Bus1ness/

v Industrial teachers 66 percent Humanities teachers 51 percent The

pos1t1ve or "A" range of respohses was .from 83 percent to 25 percent
while the negative or ”B" range for this question Was from 62 percent

~

to 14 percent
SUMMARY

Data pertaining to three separate Problem Statements were

reported in this chapter.

The first of these dealt w1th the extent to which senior high
schog;:teaohers de51re, but do not seek consultative ass1stance. _
Twenty one percent of’ teachers reported that there were occas1ons_

when they had de51red but had not sought help. Almost half of these
X

. A\
- teachers had de51red this assistance once or tw1ce per month.. Thefc\

&

| having greatest mean need for assistance which was not sought were

) male teachers, those in the 20 29 years age range\wthose #ith 5 years

R seek\a551stance fell withrn the "COUnseliﬁg/Student Services 'and

predomlnant org ;%&f%pnal reasons given for not. seeking desired ‘
. aSSistance Were %;ﬁiea};;‘eié did not have time, nor was. time for M
Hg consultatlon made‘gﬁailablé as a permanent and}or regular provis1on A
by the‘bchool 1nistr&§?§nﬁ Personal ﬁéasons 1ncluded that senlor "f
hlgh schOGIVAeachersA éu'iore about their subJect matter and |

> l._.

. [

Ly

.\ $ ‘ ) : "b \

-

"Curriculum/Program general\categories. Thé sub—classifications

A |

. : SN
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of post- seCOndary eduoagion, having 1 to 4 years of total teaching : .: 3\
':experience (or) 5 to 9 years experience in the present school being
classroom teachers by designation, Grade 12 teachérs of Humanities
subJects experiencing cons1stency ‘between present assignment, 'Jv ‘-\ v
academic preparation and teaching experience. o ;. _ o L

. R The fourth Problem Statement dealt with the exten’% to which .

teachers prov1ded consultative assistance to their colleagdes in the
5 NS pe ._ @
f’,

Seventy nine percent of teacheﬁs provided ass1stance to

same and’ other schools
colleagues in the same school, and approximately 42 percent of such . S gg»

'~prov131on was once-or twice per Weekt- Alternatively,'hé percent , ,'; .

provided assistance to cslleagues in “other schools, for which
apprOXimately ks percent of . such was provided once or twice per year

The general categories reflecting greatest proviSion were. "Curriculum/

1" "

Program, Counseling/Student>Services and "Instruction/Methodology i/él“

Some particular sdB Efassifications Within the demographic '
: analysis provided more a551stance per teacher to colleagues in the

kﬂ'_same and other schools than did'other sub—cla351fications. These

1nc1uded department heads, Mathematics/801ence teacheng ‘and those* "
=~

/.)

fteachers eXPeriGHCIHg lnCOHSlstency between their present assignment, : vt\f
) academic. preparation and teaching experience Grade 11 teachers gave'

'-most help to teachers in ‘the same school while Grade 12 teachers :

DY

4 | prov1ded most. help to teachers in other schools Teachers with 10 or”

more years total experience, and 1q to 14 years of present school

N

~experience assisted‘their same—school»colleagues the most frequently,
' while those W1th 2 to 4 years present school experience and 15 or more “_ S

years of total t aching experience assisted other school colleagues the
)

(

RN |



"'most frequently. Male and female teachers ,provided assist;nce'
“v1rtually equally to same- school colleagues, however, female teachers

assisted other school teachers more than did their male peers
\

Finally, teachers in the 20,&9 years age range assisted same- school

"teachers the most often, whereas those in the Lo-49 years age range

‘assisted teachers 1n other schools the most frequently

/“Teachers® responses to the nine related general questions N

Lo

revealeﬁ that they tended to support in- school activities oru

\

| -

i experiences- which represented potential alternative sources of

. consultative ass1stahcé, but rated negatively the value of‘various

o

external agenciesv i magority”of’t%ﬁﬁﬁ%rs rated as moderately"'
cons1derably the value of sub3ect>department meetings in meeting ’
their needs for ass1stance, the importance of trust in influenc1ng

-ftheir choice of ég%sultant and staff fa01lities and accommodation- L

as en ancing their opportunities to seek ass1stance However, A
AN

o magority ranked as \a little" or: not (none) atlall" the value of -

Edmonton Public School Board profess1ona1 development seminars,_

‘the Alberta Teachers Association\speci;list counc1ls, other Alberta
;"Teachers ,MSsb01ation professional development services, profes31onal
:Jeurnals, and contact\with university personnel in meeting their needs
'for consultative assistance. Administrative procedures and
'organizational structures were rated by a maJority df teachers as,
restricting access to the. most appropriate consultant ". littlek or
o

metatant | / ,

S Analysis of these nine questions by demographic characteristics

-~ N

. produced the following response ‘means. The mean negative response

<
¢

’;._ recorded across all demographic sub classifications for suébectf

~ L



v e

department meetings.was 17 percent- compared to ‘the mean positive

©

: response of 83 percent - For Edmonton Public School Board professignal

~

development~seminars, the negative mean was 67 percent compared to

)

: ——
- the positive mean of 26 percent The Alberta Teachers Association

a

specialist councils" positive mean was 13 perce?fr while the negative

I

f mean was 79 percent- the Alberta Teachersn Assocﬁation other

a

‘professional development services had a positive nean of’ 6 percenﬂ and
a negative mean of- 8l percent The pOSitive mean for "Journals was

. Y .
: 45 percent while the negative mean was 48 percent "University

Q« -

'\-, personggg positi \e mean was 19 percspt compared to’ the negative mean

\ ™~

. of 72 percent ”Trust" had a pos;

3 ) ) ; . 4

| negative m%an,for;the exti

4 administrative¢procedgres' , _st appropriate

'-ercent and a [ ‘_?

T a

an
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Data provided by Edmonton Public School Board supervisory _ :
- ,and consultative personnel to an equiv?lent qﬁestionnaire to that ‘55&- LN
'-ldistribﬁteaxto senior high school teachers are reported‘in this xff7f'f T\;'

*?J;chapter.: The appropriate Pro%lem Statement was as ﬁollows: ‘ _vrh_"l 'ﬂ.;-}x,

v‘“e;"What are the responses of Edmonton Publio School Board\supervisors ‘

P ’fﬁcOliective y;

ORI g
”Vj.jtardiness an@/or abSeﬁteeism. The other--also an item of maJor
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:"Student‘achievément, and "Obtiining information “on' professional

"'_\ . ~faf_»€development/in service programs. Ninety—five percent of consultants

A o, = 3 BRI
IR preported\having,provided'assistance for "Determining established school

\

;programs7standards,' and "Selecting best instructional materials,

. ] .
‘AL e JRTN

and 90 percen for "Determining course obJectives," "Planning and/or

T -

,utilizing evaluation procedure and Utilizing paraprofessionals/

ff&°€f€i;figi parent volunteers. S
'fliﬁ{ The five\concern statements for which 85 percent of consultants

b'ﬂwa_ reported having prOV1ded assistance included-" Developing course
‘_ v outlines," "Determining best techniques for content presentation,.: » \
‘$< ."Obtaining iﬁformation on. new specialist/AV equipment "'"Utilizing kits, k t
n:fgames and charts. 'and "Interpreting school reguIations, policies and _\ | ”b”g;
‘ktiguidelin s.f ~;uvg" Li .J‘.ac'f\\S\Q\”:'f. ‘filj J‘;l. \g\.\.‘\' ‘ o

, N : o .

Lo L Eighty percent of consultants reported gi\ing help in. the

following areas: ,"Determining best sequencing for contsnt

L presentation," "Degeloping and/or utilizing remedial programs and “f

. proce ures‘ ) A comp“e_e.
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. N
o : Ve Table 33 o : i "
) AN e o - ) . . . ‘ g . C ».‘ -
‘', FREQUENCY AND PECENTAGE FREQUENCY DISTRIBUTLONS OF 20 SUPERVISORY/CONSULTATIVE ~  ° :
S PERSONNEL ABOUT THE EDUCATIONAL CONCERNS FOR' WHICH THEY PROVEDED" | R
ST CONSULTATIVE ASSLSTANCE TO SENIOR HIGH SGHOOL TEACMERS - - o . : SR
. o - R o L . . . ] ) \ ) ‘.. A : ‘\- . . g . N
- ot ) e S : i * Consultarite’ Provision of Assistance - T
. T . :Educational Goncerns o . — —— - — - T
Curriculum/Program -~ .. ’. g o A - . L. o
~ Determinings o o R T L‘ .
" 1. .- established school programs/standards.” . .~ 19 9 :
2. - teaching-time/subject allocation..... : . o Sl 70
3. - expectations for student achievement.. R 20,100 ‘
4, .- cburse.obJéétli&ea..'.'.,._;..__...‘....'.....‘-.-' X ‘ \ C . co T 18 . 90 | -
. 5. Daveloping course OUtIANed. . rieesierevar e e : ', . 17 8 .
e - 6. Selecting "best” instructional materials. : e e 19 9% S
* Instruction/Methodolo : o (R : S \ . . ) o ) N
" Planning -and/or utilizing: T S o ' ; . . .
7. - evaluation procedures,....vsescos . S - 18 90 - : o L
8. - individualized instruction..:. . » . 15 75 ) !
9. -.small group instruction. Viedpesnaieneis 1l 70 : N J
10. _ - team-teaching £eGhRLQUES «os s s ewsrs e e” \ 10 50 .
R & P probleu-sdlvj.ng/inqﬁiry-te,c,l*hiques. vee ! 11 - 55 . T
. 12. = 'questioning technlques..... i desenaven - s 13 65
> .. Datermining "best’i .-i-7, e . R . . : .
: 13. - techniques for content presentafion... . - oo 17 . 8BS~ S
e ‘i, - sequencing for .content presén'ti,/‘.' wew L S . R 16 B C ’ )
|F ' : Specialist Eguiggent[AV.Technolggx e S : o o N Lo
B Selecting and/or: - - I o c R N e ) ’ ‘
C 15, - operating spectalist/AV equipment. ..’ AL ' 10 . 50 PR .
16, . - developing Specialidt/AV equipment.... . | T ST e i 1e 55 , S
17 Obtlil_n';ng information én new .equipment... i L : 17 0 85 . !
e 18. utihizing kits, games, _chaq:t.% Civeseesans - e Tt ST ;’7 S L [ R
. ) CounselggL:Student‘Serelc’es o o o P T
) Developing and/or utilizing:, - - : R i ~ ) coo B
N 19,. - remedial programs and matérials....... R . 16 8o .o -
N 20\ - accurate reporting procedures..s.eseee ' .. T o 13 . .65 o :
. ¢ . 'Dealing withi . e ' JE T
‘21. - tardiness and/or absenteelsm.i . .ooasos R N [T
. 22." - student personal problems.... Cewienene T : : 5. b5 ' T
. Improvings ~ .- o o ’ B
/.23, - classroom control and discipline...... 15 | 75 -
‘2%, - - stddent motiyation.--.~‘...‘.j_..._..........“ 16 <80 - -, A
25. Obtaining student “background information. 10. .. 5 Lo
' 26. Deteimining student needs/abilitiesis.. .. 15 75
27 ing learning difficulties.. PETPPRSE ~ 12 60
. . Professional SRR R ,
L Obtaining infadw . .
28. - rights and responsibIrtreg. . .- cee e N . :
29, - professional develo ent/in fcevis L ; -
30. - teacher evaluatioi, omotion/tdensfer. 1. i : v , N
| 3. e supervision/11ability/negligencdug .o . ‘ :
T 32. Resolving conflicts with colle o LTI 70
33. Developing educational philosophysccoesns k% 75 .
el Administrative/Organizational. - S \ g
o Obtaining informatian onn\f. * At R '
"L . 9. ' 'records/administrative procedure i 16 807 <
35. -+ field-trips/excurdions. 15 .75
- 36.. - budgeting/money control.....: Vi . ' R kU - 70
37. - ‘extra-curricula responsibilities.. .. R R 110 0
8. Utilizing paraprofessionals/parents.. 1. : Y ST B 18 90
39. Interpreting policies/regulations.’ Sive BN s IR 17 -85
4" - B . v 1‘«. 1‘7:\3'?" .

-

. [ s Ve e - . & i
. Arhis-means that 19 in mumbér} or 95 .percent o k ﬁfpuperwlso

consultative assistance tol, :S’r‘i?P high: schog’

"Dptermining established schosl programg/stan

i e

achera in
Y

= h“ .: -l . * .
y(é‘%sﬁ}t_a.uvc personnel provided
ruf:,\k,j;'oh‘.t‘o,‘th‘e .educational concern

SN VR




o volunteers each 30 pircent

s ,school teachers fbr eaoh of the 39 educationa} coﬂbsrn“\for the L

. / : <
. “/I_{curreht academic year As rith teachers. this required a recall of‘

";up to eight months and it was considered that absolute numerical

- K . .

. accuracy would be impossible to obtain. @he four response ‘ "jﬁ# .Q‘.ﬁ“

‘;‘classificationsﬂuse& for consultants were: anever, selde, frequently, WAi:
and . continually (as shown in Table 34)’ . ”‘_-'k47, :

The highest per#entages for assistance which consultants ;;"4'

B reported as having profided "conti ally were-- "Obtaining information'
:i.on professional devel m(nt/in—service programs" hO percent )

- "Determining established school programs/standards"'35 percent

- "Determining course obJectives;" "Selecting best instructional o F? "

”materials, and Developing educational philosophy" each 25 percent
The concern statements for which consultants reported having f

-pr0V1ded ass1st£nce 'frequently" included: ’"Selecting 'best'l.‘ﬂ : o

"f‘instructional materials" and "Planning and/or utilizing evaluation\

‘procedures“ each 40 percent " _ermining expectations for student

",achievement" and: "Determin‘ng best techniques for content”’rp

presentation -each 35 percent and "Determining established school
‘ \

) programs/standards,"»"Determining best' sequencing for content

, presentation," "Improving student motivation," "Obtaining informa ion t“

\‘\'

on: profeSS1onal development/in service programs;" "Developing
-

;/ educational philosophy, and "Utilizing paraprofessionals/parent

' : The seldom classification recorded higher percentages of
¥ S DA
: consultants reporting the infreqyency of their prOVision of help to _
.I-vv . .'
é teacher_s The noteworthy concern sta.tements were\ "'Utilizing kits,

' ;games and:charts" 50 percent A"Determining\teaching time/subJect




- established 'school programs/smndardn. )

R

hl’hia means that B consultative personnel, or 4o porcunt. indicated that thcix‘ provision of

consultative assistance for this first cducatlonal concu:n rupn.nunt(d a. rccuxr:.ng

l'or s u:)orit.y of teachers.

) ‘This means - that 5 percent oi‘ consultauvo pcraonnel 1nd.1cated that on no. occasion ("nevcr ): had
they piovided consuttative assistance to '.(.acm.ta for the educational eoncern De‘teminlhg

nued b

. \' s : .". b N )
~ L o R
L Tene W ) " e
o  PERCENTAGE FREQUENCY' DISTRIBUTIONS OF 20 conswm'r nmmsi-:s ur m OOCASIG!S L ilHICH AL TR
. . THEY PROVIDED CONSULTATIVE ASSISTANCE TO mums. FOR EACH: OF m,:p EDUCATIONAL ' ool
e cmcms. “AND- 'mosn FOR umcn SUCH movxsmc was: mumm o L
- e B |
- : - Occasions of Provision _ ‘Recurring -
T R N R e E el
*: 'Educational Concerns. VR - I § LS | FO0 - B TR
goationsd, Gmeen BESE. B B
2 | & K e EE '
' Gurriculum ram L s ) - . . E
. Determiningy -’ B B o o all= e iR
1. - established school prrograne/standudn_ s* | 25 1 3 200 |l %o -87 s
L 2e=, teathing-time/subject allocation:..... "I 30 30 [15 20 10 2 .7
I PREE expecmtions Tor: student achi.gvement.- - b5 35 20 15 3
k. 80, "objectives.. i e iy qeesit iy .5, 35 | 25 19 1 30 6
5. Ang course outlines.......ive.s - 15 ko | 25 720 )20 4 .
6. ting “best" 1netructional ma.terlals. 5 30 Lo .. 20 3 6
__gt.ruct on/Methodology . ‘. : oo . T B N g
Planhing and/or utilizlnsl h S B S
7. = '¢dvaluation procedur@s....c.visseoeanas ‘.5 35,1 koL 10 5119 T30 - 6
/8.~ Andividualized sinstructions. ot ave e \ 25 | 45 15 5 10 20 15 3.
9. - ~[small group instruction.... . 30, ko f 15 5 10 :| 20 10 2
10, - team-teaching tectiniques.... o.iovnean 50" j.15 1 45 :f .5 | 15 20 5 1
“11.. yroblem-solving/inquiry techniques. vee Jbo 400} 10 b 15 20 20 10 .2
12. /= questioning techniques...........c.ies 0. B8~ 10} 15 ZQ |l 20 fI 15 3
. Determining “best": : . [ B o F T . S
' 13. - - ‘techniques for content nresenta.tion . 15 e 3% 35 . 10 '10 20 18 3
4. - sequencing for content pre@unfatibn. . 20 - 20 30 10 20 20 10 2
Selecting and, org: - ’ ' . - : L i
15. < operating spaci&liat/AV equipment cines | S0 95 .- - =] 15 20 |} .10 2
:" 16, -~ developing specialist/AV equipmept. ... 45 o1 301 10 5 4,104 20 . - =
47 Obtaining information on new equlpment..p S s 45 25 5 10 20 15 3
18. Utilizing kits, games, ChATHE .\ vsesvesen 1501 50 15 - 4 120 f] 10 2 -
»._.‘.’Gounaeling/Student Services ' . R o > . o :
‘7 Developlng, and/or utilizing: . i ’ [N A - SRR | R
19. * - Femedial programs and MAterialseeseo.. .20 o] 8O 20 - X -12 20 Y15, 3
20, = accurate reporting procedures. ves e e 35 35 i0-. - 20 5 Rt
Dealing withe- ) i . v i i S
21, - tardiness.and/or. ‘absentoelsm .. i | 95 15 10 | --"20 . 20 - -
22, - student personal ptohlems.......,..... . 95 =120 20 . -
. © Improving:. ) S C |
23." - classroom control and d.lsclpline. cesie 25 20" 5 1 20 jj.20 4 Do
/T -student.motivation................,... .30 . 20 10 .20 11 20 ol . C
25. Obtaining student background information: . she. s |20 20 M) - e 0 Ry,
7 26. Determining student needs/abilitles...... 2% 115 | 20 10 2 s
- 27. Diagnosing learning difficulties. ,«‘.1. AP 10, |15 20 .|| 10 2 ,
. Professional . B g : E .
Obtalinigg 1n£‘omation ons _.: s B CE e - ’ B
28, - - rights-and mpﬁnﬁl'bllltl‘eﬁrrvw—rﬁ—l—rv-'-—u'— s I ce 1 45.01 020 - - _ :
29. - - professional-development/in=service...: X (80 5. ] 20-3[-3 .| 6 ’
30. - teacher evaluation/promodlon/iransfe 20. 15 15 | 20 20 . K
31. - supervision/l1ability/neglifences; Lo 10- | 25 ]. 20 5. 1
.32, Raaolving conflicts-with colleagues -30 ‘5e¢F 20 ] .20 107 2
.33. Developing educational philosopny- . .-25 25 .8 20 20. R
- AdmipistrativeyOrganizational T ) N .
Obtaining information oni . o HUTE DO U D A
‘Y4, ‘- revords/administrative procedurea=. 1200130 10 | 20 2.1 2010 72
35, - £181d-trips/oXclUrsions. ...+ S26° 5 .35 15 5| 20.} 20 }f:-10 2
"36. - budgeting(money contrgls...sssess 257 20 | 25| 204 5] 19 25 1 .5
37. < extr&-currléila: responsibilities.. ES 4o - 15 |10 {. 15.°44..10 - L :19: 15 113
38, Utilizing pa.raprofcsaionals/parenta-» A 100, 55 1 .30 - < 5] 20 b5 -1
19. Interpreting policies/x:ogulat.ionm. il 15, 35.1 157 20 15 120 |15 3




‘-g"Resolving conflicts with colleagues" u5 percent each. Those itemsc

. _ii"i":fykgfq~j R R T
allocation," "Planning and/or utilizing indiVidualized instruction,"' -
o B

e

Obtaining information ‘on new\specialist/AV equipment " and
\ ‘ .‘

e

\.registering 40 percent of consultants re5ponses within the "seldom" ;‘;;:k<;3:<5'”
,p’ . "

‘"classifidation included "Developing course outlines," "Planning and/or ‘7[} ‘7L

AL

e utilizing sma.ll group instruction," a.nd "Deve_loping and/or utilizing

uv,fremedial programs and materials

"» .

T i

The conCern statements for whick high percentages of
fconsultants reported having "never provided consultative assistance -';;s;f/”‘
’ {to teachers included: v"Planning and/or utilizihg team teaching .: "\lgu

R

"Select!ng and/or operating specialist/AV,equipment "Agf\5

: and‘"Obtaini adequate student background information" all 50 percent;_-‘ f‘~[::

'v,student personal problems" both 55 percent : _itl' ; ' ‘?'"f'qf ';f'w e -

'provided An interesting result is the noticeably higher percentage gfli"

:frequencies in the seldom-never classification than in the ”';::‘:";{¥-.%£”

with tardiness and/or absenteeism and "Dealing with

In Table 35 the two classifications continually" andfl'

“,"frequently“ and the two classifications seldom"'and ,never were

combined respectively, and a percentage—response rank—ordering of Jf,

Al

"educational concerns reflecting these combined clasgifications is

EA S

,. - \
: continually frequently" classification of oacasions of provision

fcollectively provided the greatest percentage of a.ssistamc"'to~
f:teachers, either continually -or frequently, was."Obtaining‘
:on profess1onal development/in service programs The next most

'prevalent provision °f‘aSSiStanCes either continually or frequently, L

The educational conSEIn for which 70 percent of consultants

_r_,”

3)\.‘«'l ‘\

f%and provided by 65 percent of" consultants, was for the concerns
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'Q"Determining established school programs/standards" and "Selecting i
'f:;¥ best instructional materials ,f‘ikitjl v ;‘.“Lii. 51; L : .';\_
L o :‘p. - :a;.,‘. .” T'“ ..;.“ ,:.“ . Y
p”u3Subproblem 6.2. 1 ‘l;;; f‘ﬂ‘lfﬁ"._uf.‘t g:&:‘( = ,f*f
{l "Which educational concerns do consultants report as- being ‘
i‘;ﬁrecurring for teachers5"ftf£i'fv.j':_ii Jy" ‘fpc".vf'b?7“r;"i DR N
SRR The concern statement haviné the gighest frequency and
.f‘percentage frequency responSe was item number 1,'"Determining ‘h(': }1
established school programs/standards which o percent of B .
,consultants rated as recurring for teachers.; Thirty’percent of - :g e e b

| consultants indicated that "Determining course obJectives," "Selecting

"best instructional materials,f "Planning and/or ut11121ng evaluation

-

A ”Hprocedures and "Obtaining information on professional development/

;in service programs" Were recurring concerns for teachers uOne

V“

%,concern statement—e"Obtaining information on extra-curricula '“

v responsibilities -awas classified as recurring by 25 percent of YV'

: ~% vrespondents, while 20 percent rated a furth@f“five educational

h;concerns as recurring\for teachers The complete listing of

"]statements rated.as:rtcurring by the respective percentages of

The general category reflecting the greatest prOVision of

3 \.

;fassistance to teachers by external consultants was-"Curriculum/Program B

e




e B T CRE . Y ' ’ . N ' N : PP : .
B . Lo ; : - . . . E . ¢ ) - 24 . L
A I AR T oY Lo S 180"
A .. . . . 3 oL . K 1 . | A .
o . . L . R . S . . : . . B : Ll
‘. : s o A N : - . - PR . s e

with 28 p 'cent of the total. The category of next most frequent
AN .
' provision was ?Professional" with 16 percent of the total assistance

. As provided «\.« v _ _ .
": , Thirty percent of consultants reported that "Determiningii_ ; -
“;gf established school programs/standards," *Dbtaining information on’ ’
.professional development/in-service programs"'and "Selecting 'best"_. ' .;": f:fwféﬂi
.rinstructional materials Were among the three educational concerns -{; '::vizfii'pdth';
: ' for‘which they provided consultative assistance most frequently
%ifteen percent of consultants indicated‘that'"Planning and/or
utilrzing evaluation procedures" Wwas a concern for which assistance
was provided most frequently. Fiviégﬁher concern stateménts were so p;jd‘
'> rated by 10 percent of consultative personnel, and a further 17
‘i-conCerns were reported by 5 percent of consultants.. Thirteen of the c }ff* :n;‘!“

ji ' 39 educational concerns were not rated by consultants as being among

h those for which assistance had been provided most frequently, as shown i -"\

SubP;:omem . 1_ B V\ o

':;_ S _' o '"What are theé specific aspects of teachers‘.needs uithin f

in Table 36

these three educational concerns as reported by consultants”".""
‘ f, The specific problems that teachers experienced, appropriatef
to the three educational concerns for which aSsistance was provided
Y . \ T A -

" most ﬁrequently, are presented in Table 37 -ansultants did not,. S '\n,' \

however, enunciate these specific aspects for 15 of the 26 concerns

:h“appear in Table 35
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FREQUB{CY AND PERCB!TAGE FREQUENCY DIS'I‘RIBUTIG!S oF 'I'HE 'I'HREE EDUCATICNAL CONCERNS )
FOR WHICH CONSULTANTS PROVIDED - ASSISTANCE TO TEACHERS MOST FREQUENTLY

. "Bducational Cohcerns Entalling
Most Frequent Provision of Assistance

\_Educational Concerns

LB

Curricilum

1.

2.

3.

b

5
6.

- established school programs/standarda.
- teaching-time/subject allocation......
- expectations for q}udent achievement..
- ‘course objectives..............s. Vool
Devcloping course outlines....veesvvenss
Selecting "best"” 1nstructiona1 materials.

‘Inm-ucti on/Methodology

e
10

L8

"9,
10.
11.
12.

13.

R

Planning and/ar utilizing:
. evaluation p;ocedurea
jd 1nstruction..‘...; oos

- snall group 1nstruction........,.‘ e
- team-teaohing techniques.'....
-~ problem-solving/inquiry techniques. . ...
- questionihg tecbnlquas...
‘Determining "best’s
- techniques for content presentation .
- sequencing for content presentation...‘i

Cevedsansiees

Speclalist Equipment/AV Teehnplqu o
Selecting and/or: - R L

- operating speclalist/Av equipm%nt...._

- developing speclalist/AV. equipment. .i.

Obtaining informati¢n on new equipment...

Utilizing kits,’ ganes, gharts........

Counseling/Student, Sexvices

15.

16,

17.
18.

Y
.1

“19.
20.

21.
22.
’ 2“.

.29..

30.
n.

3.

Developing~and/or utilizing:
- remedial programs and materials.......
- ‘#ccurate reporting procedures.

Dealing withs . :
- tardiness and/or absenteeism....
< student personal problems PR

.-~ classroom control and discipline..
. ‘- student motivatlon. ... e
_25 Obtaining student background 1nformatlon‘_
etermining’ student needs/abilities..i... -
1agnoslng leaxning dif’icultlea..

R |

Obtaihing information oni
- rights and raspcnsibilities. .
- profesaional deve opment/1n4se;v
- teacher evaluation/promotion/tra
= supervision/1iabllity/negligence.|....
Reaolving. conflicts with colleagues,. ..
;33 Developlns educational philosophy...,.

TS N

. Adninlstrativc/Organizational
U Obtaining information on:
-~ records/administrative pro¢edures.
- field-trips/excursions. .
- budgeting/money control .
-\ extra-curricula responaibtlities..

Utillzing pérlgpotessionala/parents.

gpihcles/regulations....

SN b

10
10

30

rwn W\

[RUXT .

(V.

Statatatnta

".Thin means that 30 percent of qonsultants provided assistance for the concern "DLtermining establisned
school programs/standards as ohe of the three for which they provided congultatlve asaistancc most
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i S _.srmlnc ASPPCTS WITHIN, THE mm-r uux,,\q-mﬂu, coucl-ms S " . o N
, . , o (R FOR WHICH surmvxsony/cousw.n'nv» FUHSONNKL MOST, | IR o
S S o - PREQUENTLY IROVIDED CONSULTATIVE ASSISTAMGE -~~~ .~ 0 /7 oo
v N ;—5.‘ '
v - ‘Bducat;anal Concctn ; : L ! » R .
N ‘ . o . . . . X

- - ™ - g — S L - . . )

1. "Detemining éstablishod school - ptograma/ sta,nda.rda. . I ]

Lo e . : . .~ ‘ascertalning which areas of study to emphasize or cha.nac; o Co o ) i
v : o . c ; - establishing stratcgics to deal with unit (.ouponem.s, ‘ B ' ' ’ '
. . L ' . analysing componmtn of desisnatcd arcasy ,

.assessing consistcncy and standardsi - [}
‘pllnning !'or more effactive usc of resourcca.

D A 3. "Deternining axpectauons for student achicvencnt. v
- Ce S . © - ascertaining Provinclal standards;
.~ balancing dourse units ‘within subject areas; . -
. - equating student ability ‘with estabnshed uchieve-ent .
- : stand /expectations;. :
- .- rala'.i.ng achool expectations to vocntiona.l u;;irations.

4. "Detenin.‘l.ng course . ochctivea. o . . . . 2 . . - ‘
. . S * - developing long-range” course objectives; v - ) o
. ; : S [~ . --incorporating change into establishcd cun-riculum; .
U : . . = pricrifieing requirements: agunst individual student
: | abilities;
: . -'planning assignments and 1nst.ruction; . )
v : - creatins stretcgies for preaent&tion. . ' K i

o ) 5. “Developing coux'se outlines.”. .

- o . ' . - assisting in ad.vance planning:
: ' PN - Lo Voo ¢ materials; ‘

. : - planning short and long term unit

. - Bequéncing instructional nateri

. : LT : - assistance in resoarchlng topics

k4118, objectives, and c S e

-

6. "Selecing ‘best’ instructima.l naterla.ls. . e
) o eminating low access. materials; - Y IEEE
N ‘- . - locating materials for. pa.rticulgr units} '
: L= selecting most appropriate materials;
-~ advising best exploitation of existing mterl&la;
- selecting core from ‘ancillary materialsy;

VY

N ) ’ L ) R - tesung and comparing various nedia. . o
Y . B : . i 7. "Pla.nning and/or utilizing evaluation procedures. o i
oL ’ . ~'developing”variety in evaluation tectniques; T PR : - L
R - utilizing statistidal procedures; . : ) . R

- creating progtessive/g:umulative eva.’luat.ion prog;ra.ma.-

v N - 13 "Deteminine “pest”’ teclmiques for -conteht pmaentaﬁon. S Lo R
R ho\t to translate’ specinc and 5enera:l ob,jectives into\ . o S : o

: . classroos practice. L R o . e .
- hov to. present matertal in the most interesung manner; . & ° S e ) _ o

- develqping actual: stratezies for classrcom presentation; . ’ ’

- how to anrove leurning utnusphere . e ) B - )
. T LY : e Ty
17, "Obu.ining lnf rnation .on now apecia.ust/Av equipnent-" R R .
. - what is available; . . . ’. o ¢
= How does the new. supersede the ‘old; . PR !
~..how can' AV or' othet equipment J.nprovc presem. tp;ching .
N : techniquea. " \
’ A . 29. "Obtalning 1n1‘omtion on prof essional developucnt/in netvice X ,
. L progr:ms. N o PR -
o S -- organizing uorkqhops to £111 ‘voidy’ . o R
L . w0 - ='trylng to provide- pxol‘esaimal dcvclopmcnt wilh 1nsuff1cient RIS . ) N
L L SO ' - Tresources)- ' : - :
: .- trylng to. provide" 1nd1vidlm.1 pml‘cnsion&l dovolopnent vith . .. . "*'"'w
N I insu!‘ficiont timei. - ) s : v

38. "Utillzing pardprofes slcnlls/parent voluntears.™ " ;-
- providing information on available relovant renource per‘sona;
‘- asalsting at parcnt mectingss e T Lo
.- provld.ing information on. in nchool ‘use ‘of pa.raprofesuionall. o A

39. Intcrpto'.i,ng school rcguln.uonn. policlon. 3uid»]inl
- clarifying the:role of sup:rvision;

Ly - elarifyting/interproting «dudtion polictes ang’ n.sulauon..; o '
Vi A LA - referring teachors ﬂ.o th- ir prlnc.l‘lnl about a‘;»c!.ﬂc nchool .
prublcnu. P
R . ERE 2N i Py
, ‘ - ' : -




i 1\,:'

- » . : o . '_'-'
~concerns°".- ‘siﬁﬁupu

as: followsz '

"fDﬁfermining established school programs/standards

:— assessing consistency and standards, : ;,;liggc"
'~;ti Planning for more effective use of reSOurces..biz
""Selectins b‘st instructional materials" -
.~‘?>- locating materials for particular units, I
lif— advising best exploitation of existing materials'iv”

‘:“ testing and comparing various media

'-_'HObtaining information on professional development/in service

programs v o : 1% |
‘gﬁ‘,j-:.,' N trying to provide individual professional development
A'i with insufficiené time-' 2;1"5 ;:;”;g 5? ‘:_};f“ ‘
o fﬁ,‘;v~ organizing workshops to fill void o
- recommending grofessional development reading;ifh””w

= trying to stretch limited resources

4‘

The complete paraphrased and grouped listing appears in
'1Tab1e 37 3.'L@A,_ Yo ' o
‘rSubproblem 6 372 S

"What general level of satisfaction do consultants report in

 f~ the provision of co sultative assistance for these three educatlbnal

T ascertaining which areas qf study to emphasize or change-

.'ilq, The percentage frequency distributions;of"consultan,s_ ratings@n;mf°"i "

“of satisfaction with thb provision of assistance for those educational

\

concerns are presented in’ Table 38

el
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B ) PEK‘-B!TAGE FRERUENC! DISTRIBUTIWS (X? CGJSULTMT-F‘ELT SATISFABTICN HI'I‘H m PRWISIG

OF CONSULTATIVE ASSISTANCE Apmomn'rs TO THE- 'mnsz pmcmwu. CONCERNS Na uruqn
A o cmsm:m'rvs ASSISTANCE WAS: nosr mmumn.! hovmm A

‘ L . s ‘ . LR (i . - - Y ":"c. .~ e T = - oo . . :
: Lo v very + " S :,“_*""‘» o - \ .' N ;
.Batiefactory  Satinfactory " Unsatisfactory: Lot N e
- o — CEa B “_ -:.,,‘ 5 .

cumcu;mgm' R SRR B
Determinings i

"1. - established uchool yros ans/ sund.ards.- .
R teaching-tine/subject \ o
: ~ expectations for stident\gchievement.. !
.l - course o‘ojectives... . ; .
1... - 9: Developing. coursa S IL T TSN SRR
SouT 6. Selecting’ "best” 1natructiona1 utenala.

h Lnstz‘uction[ﬂethodolq B R Lo e ’ \ I ’ o
’ : Planning and/or ubil!.'zingr ST a R P TP A

7. ~.evaluafion protedures...;... .- Poel e 71006, YT v T - e — T

~"individualized instruction PR

e e mllgroup1n1t;mc.tion......-..n....- SR - e oo .
. ’J ’-"10,\'§-tm-tea.ch1ng techniques. . sivaseveres’ R - . Som e e T - S
Lo 11, =protlem-solvi) inquiry teghniques. ... e - . St e - 2
“12. -~ questioning te quedea ioiustegeetre VRS L2100 .0 oot et ) 2
' Detemin;ﬁg "best' el v : R / S~ T i o
L 43, - " technlques for content presenu.tion... PR B Jab? W = 3 .
o 1‘6. . agquencing fof com:ent preaé'ntation. R : el e = L A
. - . AU T TR ey oo 4 .
15+ .= operabing apecunat/.w equijgmentu-.. RO e s R - e c
18, | 4'developing specialut/ml equipment. . - = SRS 1007 T - .
e Y £ Obmmnginfomatim an new equipment...’ ;! 6 .- 3, - § N SEE g o
© A8y Utnizinq kits; games,. chrtd.«.....,.... P A A -1 Ve
: “Gounseli' Student Services .- oo . T e T B R -
S ‘ D'velqping and/or utiiizingy " s T IR %
. 19 .- remedial prograss and marenals.. [P AN > S LI .
B 20- = aoclurate roporting procedures. J R e
: aling ¥iths . T e S
N 21. | ="tArdiness d\d/ofabsenteeim‘... P - §
PR - - student peraona.l problems..... : A T KR ) . PRI - R Al
S ‘_Imgvj.nss-. ~ e EET G s S
R ¥ 23. 'n classroom eontrol and d.iscipnne«..... - o SR s L T ST
~ “2H. '-atudent.notivation-- B N L 3. : o
© 25 ‘Obtatning” studSnt background: information. - A . REEN \ B .
L 3,6, ‘Petermining student needs/abilitien . oo e e s * 27 Ty
T e 127, m&noai.ng learning difficult;es......,.. C - sy -
\ B Prgfossional . : I Ja P L e v LW
, T i Obtaining In!‘omation ony . ' ' - o N n .
s . 28 rights and’ reaponsiulities.....:.. N A T ’ e =T P
: . 29. - professional devolo‘pmgnt,/in-smic\. e - %rj . U :
R Qi ~-temcher evalmﬁon/promotion/tta.nsfer." : 50 6 el
A TR supervlnton/liabiuty/nesngence.. . 671 ) i 28 . ' 20N
2 " Resolving. conflicts with colleagues Lo, wiTm L i A TR o
{33, Developing” educational phi,lpsophy. FECETE . N - s - | ) £y
) Ad-inistrative@ganiuuona; . , e ' R R kg .
o -Obtalning informatlon ‘omt: ) 5 ERE . e " Bl
C e 3“.’ *_rfecords/administrative’ ptocedures.. Vee S e e s J
AT .35, = f1eld-tripy/cxcursions: .. R s - 20N MR SR ’
L] iv.< tudgeting/money control .. esiseseisss -.; T s . § 2ot L
Ca 37 - ‘extra-ourricula redponsibilitien SR c 2% |
T et 3§ utilezing paraprofessiona.ls/pue‘hta . e " 2 . L
39 Intorpreting policles/regulau.ons. . R 3.7 . . 1. # B
- R - LR S ‘ N vp' T 5 Y 3 - — T § . . - S .
) . . SRS . B 5 . . . N Py 2 R L . .. EOR .:v'ﬂ
Tl A "Ot the b x:usponnes prbvided by consult.antgof the utinfacuon cxﬁct‘ionccd tn, the pgovgsﬁon ot .
R N cdnau'ltative assistange for the eduéational congern &ctemﬂund_ csta.hlhhed sc Qol 7 IR RPN
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%

-‘¥'1v‘,; ‘}‘- ,.,Jhe la&ger frequency of mentions results from the fact that
i' 'consultants had the opportunity to rate their levels of satisfaction
'?ffor each of the specific ;;pects mentioned within each of the three
concern statements . There was not however, a direct correlation N

_ﬁbetween the frequencies of aspects mentioned and ratings of

: satisfaction,osince some questionnaires were incomplete on one item -
S \d L | o L . T
o for the other »‘ IV; ' l."-'»; ““f - 1,5; L o .{ -/

o h 7 For, the concern statement "Determini established school |
‘3‘1programs/standards." 86 percent of consultants rated their provision .

O ‘ of assistance as satisfactory" ‘and 1& percent as "very satisfactory "

-

.Assistance provided in relacion to! selecting best instructional
*

» materials was rated by 85 percent as satisfactory and 15 percent
v as unsatisfactory " The other high—response item was "Obtaining
3information on professional development/in service programs" for R @ j

»which 43 percent of the assistance provided was rated ‘as” very

N

.satisfactory,* 28 percent as 'satisfactory" and’ 29 percent as - S :'},:f'

<
‘ . N . -

‘ unsatisfactory

Means of the 1evels of satisfaction experienced by external
consultants 1n the provision of assistance wlthih each of the general

. ;ategories are. presented in Table 39 In all six categoriesg the -

satisfactory mean w‘ € highest percentage of rated satisfaction - \‘f




S ‘}fﬁ;gffﬂ7”“f”. : Table 39

“ MEANS OF “THE LEVEDS OF SATISFACTION EXPERIENCED BY" j\,? R
EXTERNAL CONSULTANTS FOR ASSISTANCE PROVIDED ' ‘

kd

‘fGeneral,Categqry o Satisfactory Satisfactory Unsatisfactory'j-’ =

N .

erurriculum/Progfam ,“ “f,‘25§,_ 2y \“1}ﬂ70 x"'”L B
: ol e T e e
‘Instruction/Méthodo{J;#/ 1L 89w Nt ke
‘ ZE“E _'Specialist Equipment/AV 1 RN o o 0 -

‘TfCounseling/Student Services - 8. - 38 T
“ N N . .. i 4 s . .. , .\. \ )
’Professional o f "‘j:. bo oo T ks 15

- 'Adminlstra.tlve/ . o SR ' o v \\ S

Organizatlonal : "Xﬁ o 1;23 . /AR o200l

aThe mean perceniage of external.consultants who rated assistance ,
provided- for.all items within the general category "CuI11Culum/ ‘
Program" as "very 8btisfactory" was 25 perceﬂt 5

o

.-

.:“’ N



reasons why teachers needing consultative assistande may choose not

o
'Suqmdﬂaxéu d'_ij';. B \w;f EAE .
:‘ft”:”"What are consultants perceptions of the measons for which ’?
-teachers may not seek desired consultative assistanc '
: 6 L. 1 "Are any of these reasons perceiVed by consultants to v . Qin'
be- common among teachers°" N .V*zbyé,d ‘pfp V,Tjg*”,‘:”“‘ -
Voo e ' “ ;
6\4.2: "To which educational concerns do consultants perceive I
S e - . _ . RS ‘
theserea:énslto be related’" o
A A ‘a o
vCons tants were asked tor give their perceptions of‘the'a,_t,hb

LR

\“7to seek it They were then asked to state whether they perceived

* reasons to relate. fx

“‘attempts to meaningfully relate the three sets of data would have

»'provided misleadlng results It has been poss1ble, therefore, to do r‘g_ T\e,

'-f"Yes/No" checks (for common, or not, among teachers) and to list ‘the

these reasons to be common or not amo

“chers,,and to indicate‘/ s

the numbers of the educational conce

\

to which they percéived these =
Responses to this section of the questionnairefWere either

seemingly unrelated incomplete, or: inaccurate to the extent that

" no more than list the reasons given, to take frequency counts of the L _ ‘y \

":educational concern numbers prof ded "ﬁ_;" ,2;d‘., :f,f”_";, .j‘f\?u‘

Table 40) s f,’,,g R . S R

.-1.f}No.timé tofaSk:'_;‘Z B P B |

N

.*-Threat to Job security and/or self concept

..-Don t perceive problem/inability exists-

W

.'iUnfamiliar with the resource,

SN



L P SUPERV SORY/GONSULTATIVE PERSONNEL OF
[ ‘v THE: REASONS WHY 'I'EACHERS ;.MAY CHOOSE NO’I‘ To SEEK

Reasons

. No time to ask._

L i L= teachers are too busy- to take the time to ask
BT S ﬂ;?f'— change/innovation takes. time and effort. = .4

N - no time-to: evaluate themselves let" alon ask “ﬁl" )
- for help. : TR R ’ Nl "\
won R .take the time 20 o N
2 ‘.\ oY

..”,.; refusal to work "afte :ho

Threat to, bysecurity and/o " elf concept
72 afraid to admit weaknesses.lzz,
inability to admit problem exists

i “fears for job security: .. .
- fears of being exposed/evaluateﬂ
- fears for-loss of" prestige/confidence

feelings of threat - from out51de agency

‘A'Dpn't perceive problem/inability exists:
misunderstanding of -their roles. l
_ N . fallure to recognise inadequacies:.
e complacency/apathy/don t really care.
’ .- unaware .of thfir own and students needs
~1ittle real dedication :
lack of training/awareness to grow ”f i/;«

1 |' |‘|‘|"

12 -

VUnfamiliar with the resource‘ o
- believe they: don't need consultants
-, - unaware of what consultant can’ offer
o -,4 unaware of options/ alternative resources
N : they think. all help\ costs. money. -
! believe they know as much as/more than
consultants ' . o '

SNNWW

N

' Consultant is too: busy to askz
.= not- enough consultants to go around
' - unavailable whén needed.
L= consultants are too busy themselves

ENESENISES

\ S el S Tota.l - 56 , ‘ | | "
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ﬂk5 Consultant was. too busy to ask

The most frequently held perceptidn ?as that teachers are tooﬁ};i,f

”lQ{‘ R S busy to take the time to ask." However, within this first category

)
45 :j' Statements within the second cateéorv bore a direct - -
xm to_gersonal threat of tghus snd/or position. These
AT _ : S » T
CRE h;- afraid or unable to admit weakness,
v - fears of Jobrsecurity, 1oss of prestiée, evaluationxin.
- feelings of threat from outs1de agency . - o
R \Ll e LThe‘thlrd grouping suggested an 1nability on the part of the .
X ‘teachertto'recognise the exist”nce of problems.-,;ncluded_Were:_ |
| . b Ji. - misunderstanding of roles~ R ;- -
E ;— lack of awareness of their own and students needs- . N
o 2— apathy; complacency,:“ | i
o - lack of training/awar;ness/dedication..
‘tw ,Group 4 included statements which- suggested a lack of_'i'{i i,fl,“_u
- knouledge by the teacher of appropriate resourées, both human and | .
| material These items 1ncluded S | |
- v believe they'don t need the help of consultants
-,\,f . i': v;¥u— believe they know\as much- as, or more than, consultants-
| ‘t‘— bas1cally unaware of the range of ottions and alternative gf

resourCes available.

v
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' "i The fifth category included suggestions that consultants may
be too busy to ask Some insights into the consultants perceptioh of.

their own roles. was suggested. : ':'la . T ;. “\‘:

N

F/Uhﬁf *consultantsfare unavailable when needed- e ‘: -7Qf",‘
. . . “ ! E L L S \ -
T W L A
L= there are not enough consultants to go around

- lﬁp— consultants are, themselves, too busy. »ﬁf,"-'-f.,'ib o A_‘
;\f yTo the request "Tndicate Whether you perceive these reasons tot_y-‘ |
be common oF not among teachers,"'52 responfes were "Yes" and 20 were e
"No lth ;!f‘-"‘,:f o fh‘- T} ;‘”FT,I: - ‘:__big oo
I.ﬁ,_ii. - The educational concern numbers appearing in Table 41 were

i_pﬂ- prOV1ded as those 1tems to which the above reasons bore a relationship.' S v
: o ; .-
o HoweVer -as indicated above, this relationship was ‘not always apparent. ' ’ '

N

‘ In some instances, no concern numbers were included and, in others, no“'

-reasons were prov1ded.

Subproblem 6,5 ' | é} ﬁr S
| - "To what entent do consultants perceive teachers needs‘§or e
iif;} consultative assistance to be met through . Ak%bf ) | |
o T<V 7f‘ 6 5. 1 H; sharedmexchanges in subaect/degartment meetings
\. L e within their.schools’P 'i':' e Vfﬁfz" *t%ﬁ;ﬁhﬁ\ciff.;-i
if* S x‘:'6.5.é":'professional development seminars'and conferences .
B _. “'."-_‘\;"'iconducted by the Bamonton Public School Board? i
“'.6.5.5p‘;.Alberta Teachers Association specialist councils7'i-3
;di;'6;5;ﬁl{?‘other » erta Teachers Association professional
: - -ﬂfpdevelop ent services7"f",t:>-’;;d 35; A', - s o i A .

- 6.5.5 - profes 'onal Journals and/or other publications” o

L _6{5.6',;fcontac with university personnel7"=:“'



Table 41

~ .

DO F‘REQUENCY DISTRIBU’I‘IONS OF ‘THE EDUCATIONAL coxcERN \
| " NUMBERS TO WHICH CONSULTANT-PERCEIVED REASONS OF '
_j WHY TEACHERS MAY NOT SEEK NEEDED CONSULTATIVE ‘
' ASSISTANCE WERE PERCEIVED TO RELATE
,s [L, | v .
h[,Edncationel Consultant - o Educational': Consultant
-, Concern Responses "y Concern . ° Responses.
R Number . o ©  Number. = = f

. N
N .tly -

)
om

17
EY:
20
26
:;127_ . f?l
29 e
[ s
H33;.?
, A
S
SRR

S T I T S W R U VR e e

O
TR W W E W 0 R o e

N e

.......

aThis means that three consultants considered that reasons ke
perceived by them as to why. teachers may: not seek’ de51red
‘consultative assistance related to. educational concern
: number 1, "Determining established school programs/
standards. v SR o : "‘}‘




“ﬁﬂ‘: and "not"at all":and "considerably

Response classifications for this subproblem were the same as

Y,

those used With teachers ‘ As is shown in Table 42 35 percent Qf

: consultants perceived.Qhat teachers needs for consultative assistance""

' were met "moderately".through subJect area/department meetings within
the school Another 15 percent believed this to be."considerably 'the
case, while a further 20 percent believed this to occur "a little

bﬁ and\lﬁ percent belieVed this happened "not at. all."'

L The Alberta Teachers Association specialist counc1ls were.

rated by 55 percent o§ consultants as assisting teachers' a 1itt1e,

20 percent believed "not at all" and a further 10 percent responded L

moderately'#' No consultants\believed these met teachers needs for
consultative assistan3 conS1derab1y

For other Alberta Teachers Association professional

development serv1ces, the responses were: - 50 percent "not at all,f

-.and 35 percent "a 1itt1e‘ No consultants perceived these to aid
teachers "moderately" or. "considerably ‘ f,'.}f_'”ffw |
- E Erofes51ona1 Journals and other publications Were rated as
assisting teachérs.hé a little" 55 percent moderately" 20 percent,

”sboth 5 percent.,;'v“.

Contact With university personnel was rated as._ i?.

-

40 percent, not at all" 30 percent moderately» tO percent, and

ﬁ“'"considerably" 5 %ercent

: '.'- A

~ Subproblem 6 6 T
. "To what extent do consultants perceive' B T;.*‘lei B
6 6 1 - that teachers choice of consultant is influenced.’

N by5perceived~trust? T"‘
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assistance?

6 6 3 ‘!'Ehat teachers access to the most appropriate.\

\'.\\

‘&.consultant is restricted by organizational structures

N .

‘or administrative procedures”"

. ‘; : Teachers choice of consultant was. perceived by 50 percent of

N\
Twenty—five percent of ponsultants believed this to be moderately S0,

consultants to be "considerably" influenced by trust in the consultant “ \'_‘7‘

,i“ and 5 percent believed this was not at all" the case.

9

and accommodation “moderately“ enhanced their opportunities to seek

Forty percent of consultants perceived that staff facilities

B consultative assistance and, while 10 percent believed this. to be

'?df responded "not at-all."

con51derab1y so "20 percent responded with "a little" and 5 percent

‘e

As to whether or not teachers access to the most appropriate

fi consultant was\restricted by administrative and/or organizational

:;ll"noderatelxi 50, " ,_tj

obstructions, 35 percent of consultants believed "not at all,"-.w . o fﬁ.

25 percent believed "a little" and a further 25 percent believed

— Péﬁaﬁiﬁé to_ trie Tesponses of consilltative perssnnel were

presented in this chapter s T '
Consultants provided as%istance to teachers for all 39 concern

statements, Those for which 100 percent reported provision Were e

"Determining course obgectivis" and "Obtaining information on,

x*



o

) concern statements shbWed verylﬂ@&)percentages of consultant

i"trying tc%'rovide individual profess1onal development wrthin o

‘s

professional development/in service programs ) The maJority of

Vg 7
: fovision of assistance :

: Over 50 percent of consultants reported providing assistance

for eight concerns either continually or frequently Those for which

. !

e assistance was most frequently provided include he two mentloned

above, plus "Selecting 'best instructional materials
‘-"Determining established school programs/standards" was

classified as a recurring concern for teachers by 40 percent of

consultants Thirty percent classified "Determining course ;

ohjectives and‘"Selecting best' instructional nmaterials" as . .

V"recurfing' concerns.for teachers - '; R

The: three concerns for which consultants provided ass1stance -
.vmost frequently were "Determiningkestablished school programs/
standards," "Selecting"best' instructional materials" and "ObtainiLg R

'information on professional development/in -service. programs

Spec1fic aspects within these included 1tems such as asse551ng

N

"“.lfconsistency of standards,"'"testing and comparing various nedia" and '

N

.lnsufficient time A
In general levels of satisfaction enperienced'bv consultants
Lin the prov1sion of assistance to teachers were in the satisfactory

range. HoweVer, within the d/tegory "Counsellng/Student Services,

‘ high levels of dissatisfaction were also recorded

l‘Reasons perceived by consultants as to why teachers desiring

'" consultative assistance may choose not to seek it included "no time to

>‘>ask " "threat to securitv/self—concept g "don t perceive problem



- . : B . i . . B L.
c e . -
-

rexists," "unfamiliar with.reéoircés,f[andf“consultants are too busy ©

\ L. O

to ask."
. As to whether or not these (and- other) reasons were considered
to be common among teachers, 52 responses were posﬂtive and. 20 were'

N

'negat1Ve

The extent to which consultants perceived that each of the * .-

;tnine related general questions met teachers needs for consultative.
y'assistance were as follows-i for subJect/department meetings,‘ .
fi35 percent thoughtl"moderately ; for Edmonton Public School Board\ -
;professional development seminars, 50 percent thought moderately ;
'for the Alberta Teachers Aosociation specialist councils, 55 percent
“reported "a little"; for other Alberta Teachers Association

:, profess1bnal development programs, 50 percent said "not at all"'

"for professaonal Journals, 55 percent believed "a 1ittle"§ and for

_bcontact w1th univer31ty perSonnel 40 percent perceived “a 1itt1e

\ vil Fifty percent of consultants believed that teachers choice of-

) : ~%,.<4, ;
o consultant was. influenced by trust to a considerable extent Forty

.

I percent perceived that staff facilities/accommodation moderately o
:"53}5enhanced teachers Opportunities to seek consultative assistance, and

35 percent believed that organization structures or. administrative e !"

procedures restricted teachtrs access’to the most appropriate

5'.fCOnsultant "not at all mo o ' l o . ”:'

~

196
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[ Co . . . e ) . ) -, - e

| comparTSON OF RESPONSES OF TEAcArRs AN ¥
EXTERNAL CONSULTANTS '

A cogparison of the data provided by senior high school TR ﬂf}"
'-teachers and Edmonton Publio School Board superv1sory/consultative - .
:'personnel is presented in this chapter The pertinent statement of
: “Problem ? was: "What relationship exists between teachers 'and ’

: consultants responses to comparable sections of the questlonnaire7"
”ABecause a considerable amount of data is presented in the tables.. 5

~;only maJor generalizations are presented\in the text

\

V;Subproblem 7:1

"What relationship exists between the educational concerns »“
‘greported by teachers for which consultative assistance is sought

and those reported by consultants for which consultative aSSistanee

is pI’OVlded?" i ) i[‘ e
Lo A

Data appropriate to this question are presented in Table 43

= __In all six categories, greater percentages of external consultants 'Sgden

-reported having provided consultative.assistance than did teachers of |

'g'having sought such assistance However, for the general category
"Counseling/Student Services," the difference between the two grOups

3 _was least, with the mean percentage of consultant provision of |

| assistance being 64 percent, comFared to the ‘mean: percentage of teacher7>

) * ‘n.“

seeking of assistance being 60 percent
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Tablo lb)

L PBRCENTAGE F‘RBQDB(GY DISTRIBUI‘IG‘S 05‘ TI;.ACI{DRS' RESPONSES oF NEEIB NR CWSULTATIVE-‘“ VA R N L

Assxl&Aucs ‘AND SUPERVISORY/CONSULTATIYE'PERSONNEL | RESPONSES OF paovxsxoﬂ or T e
, CONSULTATIVE ASSISTANCE Eiﬁ ALL 39 EDUCATIONAL CONCERNS s e

P
' . Celtorn e >

Qurri surdW/Progran’ e o = ”\'
o2 T ten.ching-the/sub;ject allocation.. S
. 3. . = expectations Tor student achievem nky

5 “Developing .course outiine 5
"6 ﬁclectin‘i "best 1nstructiona1‘ute

‘,?-"'-' evaluation ProcedureB....cseesessaess
..9: ~ small group instruction. Gl

“11.. - problem-solving/ inquiry techniques...:
.:12.. - questioning tecMiques cressearerieane

‘ Tot&l Educo.tiohnl Concema i

' E&pé&t&ﬁuﬂ‘ _Condé:_éps

L

Determining: R
1. - established school: progrm/ st&da.rds.»

~ tourse objectives...

als-
ol SRR
“Planning and/or utl. izinst o '

8. - .individualized instruction. .‘.-“.

i
.

10.. :- team=teaching techniques......,...

Deternining "best"s : )
13.. = techniques for content preaentation. ..
14. - - sequencing for content presentation.

Specialist Equipment/AV Technologx

[y

Selecting and/ops =7 - RREN
+18: " - operating speclalist/AV . equipment. b "
“16., -.developing: specialist/AV equiprent. .
17 O’bta.ining information”on new equipment...
18. Utilizin&)sits. games, chart8i.vessosoess
Counsonp_g/student Services SE : - L : - . e
) Deve] oping and/or wtilizing:s - - ] ) L -, :
19. - rimedial programs and materials,....... | . e B0 56, 80 16
20. . --adcurate. reporting procedures. ... .ss . ’ . k9. - 55 - - 65 130w
Dealing withs Lo W e ' B .
21. - tardinesa and/or &bsenteeim... AP . L83 ., 093 - - bs 9
22. - student personal pro‘alemq............. o ) ) 770 86 e ks . L9
. Improvings L R o Ceben T L e
23. - classroom control and d.lacipline. G T 52 - B 15 e
2b. - - student motivation..ieesaaeieieoiens | ; ] .55 - 61y, 16 A
© 25. Obtaining student background informatiom. | ... U 62 6 10 .. s
26. Determining student needs/abnit.ies cevas P S Bg e 62 ‘ . S8 e :
27., Diagnosing’ 1ea.m1ng duﬁcultiea......... S CoS. 60 T 60 .12 I
‘Professional - - FERRR : ) T L N o . - o
»_Omnins 1nf0mation op: o e e S s T x
28. - rights and roaponsibilities........... S L 0] -4 - 60 T 12 ° : [
29. ' - profeasional development/in-service... . 58 <65 S 10007 20
30, . ~ teacher evaluation/promotion/transfer. SRR oo b6 7 T B0 90 Ly
L1, - -upervialoﬂ/uability/negngence. Cesen S 43 48 . e 60 - 12 . 7 N
32.. Belolving conflicts with: colleagues...... ’ L 30 _\33 . . 70 AT
23, Doveloping educauonal philosophy. Veenene, lzg 55 - .75 s Ty L
d-inistrat)lve[()rganizational : o e S e IR e :
R Obtnning information ont; N R PRSI oS T . <
’3‘6. - records/admintstrative procedu.rea. eaen o 50 - I . I -
35» - ﬁe].d-trlps/excqrsions..........‘..... ’ , 53 X 59 - T s L75 15' -
- budgeting/money controles.esiiieiaieed’ . B S \ 57 70, W ot
37 "t ‘extra-curricula msponsibniucs‘..... L - 47 53 . 50T 10 R
38, Utlizing: paraprofessionals/parents. .. ... SRR Loy, .1 90 . 18 °
39 Interpret.ing polic}.es/resulationh Ceaiens S . 60 - .85 17 . ;
. T L
'_"l’his means that 77 percent. of teac rs r.ou ht consultauve assist.a,nce for the-educauonal concem
"Deumlnlng established’ school T oarams?smda.rda,". while .95 perc.enh of consulun.xvc personnel
providcd consult,at.ive asslstance xor the same . (_ducationnl concarn. - - - w o
- T o
- t A ! : ¥ ~
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' R
For the educational concern "Dealing with tardiness and/or

: absenteeism," 83 percent of teachers stated that they had sought . N
'assistance, whereas 45 percent of consultants stated that they had ‘tvg -{ ; .”;;-"gd
provided such assistance ' Seventy—eight percent of teachers sought “ | |
help in "Planning and/or utilizing‘gvaluation procedures," for which

90 percent of consultants provided help For concern statement \
number 1,l"Determining established school prﬂgrams/standards. )
77 perdent of teachers sought assistance and 95 percent of consultants
provided it. Seventyqseven percent of teachers sought aid in ‘
."Determiningbexpectations for student achievement " and this help w 1S -::'.}_ "*'p'?'
provided by 100 percent of consultants However,\fcr the educational |
concern "Dealing w1th student personal problems," 77 percent of

- fteachers sought assistance, for which 4s percent of consultants |

reported having provided it\ - " “ilu

u:In the "Professional" category, 100 percent of consultants

prov1déﬁ information on "; . professional development/in sﬂ~v1ce
programs," for which 58 percent of teachers sought such ass1stance T . rf

and/or adv1ce, and for the concern "ReSOIV1wg conflicts w1th K

colleagues, 70 perceht of consult%nts prov1ded ass1stance which was s :_qr“\f

required by 30 percent of teachers. Similarly, in the "Administrative/

Orggnizational" category, 90 percent of consultants provided help in

3

: "Utilizing paraprofessionals/parent volunteers,! but only 21 percent

of teachers sought such assistance

e L < -~ .".‘ ; . - - . - 3 ._.F-\

S@roblem -72 R e

D - . - -N

w

. "What rela ionship exists between the three educational

j concerns for uhich teachers haVe greatest need of consultative

o &
%; Lt
. " DU
oy 3
BN
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= f%/g

assistance, and the three for which consultants provide consultative
: assistance most frequently’""
The complete 1isting of responses for both groups appears in f'v

- .y
. Table Ly, while Table 45 1ists the concern statements for each group,

-8

, for which.highest frequencies and percentages of need and/provision,

t
-respectively, were recorded

When cOnsidering omly the three concerns for which teachers o

‘ expressed greatest need for help, and the three concerns for which .

\

| assistance was provided most frequently Py consu tants, the\most

obvious balance between teachers needs and consultants provision
. v
”[ occurred for items within the "Curriculum/Program general category. '

rr

‘lQMl,However, some apparent disparity appears to exist in relation to

N

_ particular e?ucational concerns.,,
| : For example, 44 of the 112 teacher respondents, or 39 percent,
reported "Dealing with tardiness and/or absen eeiSm as one of their .
three most important concerns However, this Has not one of those :iv
i listed by consultants for which assistance Was provided most o ‘V

frequently Conversely, 30 percent of consultants, or 6 in numﬁer,

':' provided assistance to teachers in relation to "ObtainiAg information ' IU

'.
AR

N on professional development/in service\programs" however, no teacher
O llisted this concern as one of the' three most important., "ImprOVing
student motivation was one of the three most important concerns for

,12 percent of teachers, for which one consultant, or 5 percent,; .

| fprovided the needed assistance most:frequently t:f1"

o
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Table 4&

,PRNJ&CY AND PFIRCENTACE FREQUPNCY DISTRIBU’I’ION.: orF TEACHERS REBPONS[-.S OF NEEDS FOR :
CONSULTATIVE ASSISTANCE JFOR THL'IH THREE ;MOST !HPORTANT EDUCATIONAL. CONCFI!NS AND

SUPERVIS@Y/CONSULTATIVE PERSONNEL RESPONSES OF‘ THEIR PROVISION

OF CON SULTATIVE

ASSISTANCE ¥OR THE THREE HOST F‘RDQUB(TLY RBQUF“"PBD E‘.llJCATI(NAL COI(CERNS

L\

N\ The Three Most Important Educational Concerns
P Teachers " /N, Consultants
Educational Con ‘\an ) o S — ! : )
S R KUY | f R JRUOE
Curri culun/Progras L : e ’
Determining: o R . .
1. - established school programs/standa.rds. - Tt 15 | 30 6
2., - teaching-t.ine/subject allocation...... 7 .. 8 5" 1
3: - exXpectations for student achievement.. 6 7 10 42
I, '-:course objectives.....'..\......._...... ~ 7.8 10 2
5. Developing=tourse outlines. 7 8 10 o2
6. Selecting “best” instructional utenals. ‘ 4 8 30 .6 -
Instruction/Methodology - ¢ : i o
" Planning and/or utilizingz : : .
7+ = evaluation procedures...i...... N A1 12 151A 3
8. - individualized instruction. . - - N - -
9. ‘= shall group instruction.... . 1 1 - -
10 - team-teaching techniques.......... “a 3 3 - -
11. - problem-solving/inquiry techniques.... 1. 1 - -
12. ' - .questioning téchniqiles..,eeiveveraioin . - 5. 1

. . Determining "best": ) . . i

. 13. - techniques for content presentation... * 5 6 5 1 N

B U sequencing for content prosent.ation._.. U S 1 e
Specialist Equipment/AV_Technology . B ‘

Selecting~and/or: [ e
15. - operating specialist/AV equipment.. 4 4 . -

. 16. .~ developing. speci%;ist/AV equipment.... - - 5 1
17. ‘Obtaining information on new equipment... 1 1 5 1
18. Ut4lizing kits, gam g charts....... - - - -

: Counseling/Student Services
. Developing and/or utilizing: o L :

19. - remedial programs and materials..,..... L b 1
20. - accurate reporting procedures.....i... 1 1 - - ey
T Dealing withi N . . . - o ’ . '
21. - tardiness:and/or absenteeism.......... : 39 e - -
*22. - student. personal problems............. ) 6 7 - -
. Improving: : ' .
23.. - classroom control and discipline....:. - . 8 .9 ~ = -
24, :~ student motivation.. v viiiiiianinien. L T2 13 5. ‘1,
25. Obtaining student background information. S 1 -1 - b
26. Determining student néeds/abilitles...... 6 L7 5 1
27. Diagnosing leming d.ifficnlties......... ¢ 2 2 5 1
Obtaining inf omtion ont . o v '
28. .- rights and responsibilitdza eeseaanae - L. 5 ;=" R
29. - professiondl development/in-service... - - 30 6
~30.: - teacher evaluation/promotiorn/transfer. . p 2. 10 2
Y31, - aupervision/liability/nesligence. e I 5 5 1
So32., Rosolving conflicts with colleagues....:. A 3 3 5 1
"33, Developing educational philosophy:sce.... 2 2 - T 5 1
Adninistrauve/Ort-'anizational o _ 4 , co \ PR
Obtalining information ong - SR L n
"3, - records/administrative procedures..... 0 6 7 5 1
S 38, - field- tripaﬁxcursions............._... B i 1 1 5 1

36+ - budgeting/mdggy control.....iivieneeni gl 100 . 11 5 1
37. . - extra-curricdia n.spohsibilitiea...... f) 4 4 5 (.1
38. Utilizing paraprofessionals/parents...... - - - .5 1

139, Interpreting policlos/rebula{tiona. eeedee 6 -7 10 2

.t,

.Thh means that.13 percent. of teachem sou7ht consultative assiatance to

“De
OOI‘I
l5

termining "establishcd school programs/standards” ‘as one of their t
erns, while 30 percent: of ‘consul tants provldsd consult,auve unlatan
e of t.heir rankcd thrcc mnost 1nport,ant . B N

\.

he educationnl concem
¢ most 1nporta.nt B
Tz to the samc conccrn
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of. interest are "Dealing with tardiness and/or absenteeism and

!

Subproblem 7 3

!,.‘" . : ' : o 203

\ ' F ‘
"What relationship eXists between/the 1evel of satisfaction
of teachers in receiving consultative assistance and the 1eve1 of

\

satisfaction of consultants 1n provdding 1t°"

"

- Teachers prOV1ded data to a%l dut ? of the 39 concern _
statements of: the levels of satisfaction experienced by them in
relation to the aSSistance provided by all consultative personnel,

,
while Edmonton Public School District consultants proV1ded equivalent '

' data to all but 15 of the same 39 concerns in relation to-satisfaction

experienced in. the prov151on of such ass1stance to teachers
For the first concern,""Determining established sphool
programs/standards,' as shown in Table L6, 46 percent of ‘the 22
responding teachers rated the assistance prov1ded ﬁs very |
satisfactory,” 36 percent Were satisfied" and 18 percent were
unsatisfied " In relation to the: same concern, 1 percent of the
14 external consultants were. very satisfied" WitA their prov1s10n,of.'
snch.assistance, while 86 percent of the same r‘onsultants ‘were. “
satisfied ". No consultants reported "dissatisfactionl w1th prOV1sion
of ass1stancev1n relation to this concern

Two ‘high- response items (by one group or the other) which are

"Obtaining information on professional development/in service

programs To the first, a total of ?3 teachers responded 22 percent
\ -

- of whom were "very satisfied," 41 percent were "satisfied" and ‘

y

37. percenk were' unsati%fied" with the assistance provided However, ﬁ~'“
\ s s !

no consultants reported this concern as being among their three most .
1mportant concerns Similarly, for the second of these two educational

\
IR




‘ _ Table 46 T s _
’ mcaiucr, FREQUENCY DISTRIBUTIONS OF TEACHER RESFONSES OF SATISFACTION mpwlmcan E
|~ WITH CONSULTATIVE ASSISTANCE PROVIDED, AND CONSULTANT. PERSONL RESPONSES OF
SATISFACTION EXFERIENCED WITH CONSULTATIVE ASSLSTANCE PROVISION, IN RELATION
. 70 Themm T‘ua MOST IMPORTANT EDUCATIONAL CONGERNS, RESPECTIVELY \
N L

\ Toachers (n = ;1?) . Consultants (n = 20)
‘Educational Concerns ‘ ; N
4 L . . L Very . . Un- Very e Un- - -
- : o Satisficd|Satisfied|Satisfied] f |iSatisfied|Satisfied|Satisfied; £ o
Currlculum/Program ) -
» Determinings s o B - —_—
1. - established school programs/standards. 462 18 22 4P .86 .- 14
C 20 - teachihg-time/subject ‘aliocation...... 33 25 (12§ 33 . 67 ca e
s T _expectations for student achievement.. - .27 f1n g 67 .16 17 -6
k. course obJectives..................... . 20 2 15§ - 100’ . - 1w
5. Developing course outlines.........eveess] . 4 . o= 117433 . 67 R
- 6. Selecting "best" instructional ma.terials. b6 \' - 138 . - -85 157413
_Instruction/Methodology - . . : :
Plarining and/or utilizing: . o . .
7. - evaluation procedures.......e.deeseoss 28 11 18 - 100 - - 6
B. - individualized. 1nstrqction.'.-. A - - - - -
9. - small group 1nstruction.‘.,...,..' ..... v«| 100 - |3 - -
10, - team-teaching techniques.. Cevedaes 50 - - & - - - -
11. '~ problem- -solving/inquiry techniques - 100 1 - - - .
12., - qlestioning techilques.....ooevevvnans]| U - - It I 100 ’ - 2
Determining "best": . o ' ) o -
.13. '~ techniques for content presentauon..- - 36 & | I F ¥ 33 . L, 67 - 3
14, . - ‘sequencing. for content presenta.tion. . 33 - 67 - -3 [ co- - -
. Specialist Equipment/AV Technolm ) )
: Selecting and/ori . T O B . R _ 1
- 15. - -operating apecialiat/AV equipment 20 .. bo ho s - - Co- -
16, - developing: specialiat/AV equipment.: o= - ) - - - 100 3
17. Obtaining information on néw equipncnt R BRI & - -8 67 "33 - - 3
18. Utilizing kits, games, charts.........._., = ) e - ..‘-— N - ‘ -
. ‘Counseling/Student Servicés el 1 : :
Developing and/or utilizing: SE L T : ) . b :
19+ - remedial programs and materlals venees] T 17 66 el 33 - 6713
20. -. - accurate reporting procedures vens]| 100 - o= 30 - Voo - -
Dealing withe' . - . S . . Ny ’ ) ’
21. - tardiness and/or ADSENteELaM s v e.rss 22 - S 37 {34 - .- L -
22, -- student personal problems.....,...e..s| 30 60 .10 10 REE R - e
~ . Improvings: ) . . . o - N
23. - classroom control and discipline. reee 8 8] 8 |12 - - - -
28, - student motivation.v.ieesieedeiorannns 100053 37 19 - 33 . 67 3.
_ 25. Obtaining-student background nfoma.tion. 100 ¢ — - ) - 1 p - . Jo= - -
26. Determining student nceds/abilities......|” .-~ o .90 1 10 wf .. -] 50 50 z-
27. Diagnosing Nlearning difficultiess:.clioied| | 25 50 - 25 b= .67 s 3
Professiohal .. . . s ’
Obtaining 1nfomation ong . -t R A C P ER A
28." - rights and responsihi\lit BB..iieraeral 225 25- . .50,.] 8 - . Pe -
29. - professional development%in- ervice... - : -0 - -4 43 , 28 29 ST
"30." - teacher evaluation/promotion/transfer.|. - 50 50 Ly 50 50 B N3
31. - supervision/Iiability/negligence.:.... - 63 37 8 67 SR "33 3 .
32. Resolving conflicts with collecagues...... 17 17 66 6 - 100 - 3. 5
33. Developing educational philosophy.sievess] - . _1\00 IR I B Z - 1 .
Adsiinistrative/Organi zatlonal : o o
. Obtalning information ont B 2 . -
. - records/administrative proced e 33 33 L33 9 - - - -
35. - field-trips/excursions........... vived s0. 1 s s 2 67 .33 = 3
36. - budgeting/money €ontrol..ieeyernerions 21 72 7 W - 150 50 2
37.° - extra-curricula responsibilities...... n - "29 7 ‘50 - \50 - 2 -
" 138, Utilizing paraprofessionals/parents......f = = —— LN I PRI . 50 ) 2
39. Interprc?,tin;rpoucies/re{,ulations. cvarees 22 - |7 45 3719 - 100 <l

L

“’I‘hia neans "that 46’ percent of thc 22 toschcr rc.r.ponqcs ra.tud the consultatiw- assistancn provldqd for
educational concurn "Detcmining cstablished nchoo] probrams/s’.andards as "very: satlsficd.”

h’l'hj.s means that 14 percent of the l‘lr consultant re: rponges rated their provislon “of consultative o
assiewnce for ‘the educatlpnal concérn "Dctcmlnlne cutablishvd school sta.ndardo as 'v~ry satlsflcd "

-




concerns, 1@ of the- 20 Edmonton Public School District consultants

. responded, of whom 43 percent were ''very satisfied " 28 percent were Ty

\ . "\

‘ satisfied" and 29 percent were "unsatisfied" with their provision of

aSSistance to teachers However, teachers did not list this item as;j- o

_being among their three most import t educational concerns

For analySis by general catev ries, means of the respective

'v.-levels of satisfaction for both{§roups are presented in Table 47

Because of relatively small frequencies, the two clasjifications of
very satisfactory" and "satisfactory" have been combined. For-four
of the six categories, consultants had a higher ‘mean percentage of v

! satisfaction " However, overall teachers mean for “satisfaction

with the assistance prov1ded was 70 percent, compared to the

\

1 consultants mean of - 84 percent with their prOViSion of such . assistance,_“

-

In consequence, teachers were, both overall and in five of the Six

’.general categories, more dissatisfied With the ass1stance provided
: N . .

than Wwere the consultants in prOViding it.

In only one category——"Counseling/Student Services - d the
‘~\consu1tants 1evel of dissatisfaction eered that of the teachers, With
f54 percent compared to 16 perCent \In the two general oategories of
| Instruction/Methodology and "SpeCialist Equipment/AV Technology,
bAthe consultants did not record any. level of dissatisfaction 'Thea

{1evels of satisfaction and dissatisfaction for both groups in the _
';"Administrative/Organizational" category were Virtually the same at b

79/80 percent (satisfactory) and 21/20 percent (unsatisfactory)

..‘-' @
N .

respectively E Overall teachers were 11 percent less satisfied and

‘ almost tWice ‘as dissatisfied as Wwere consultants

o
v
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Table 47

- MEANS OF LEVELS OF SATISFACTION OF TEACHERS WITH HELP THEY
RECEIVED FROM ANY CONSULTANT AND SATISFACTION OF -

- EXTERNAL CONSULTANTS WITH ASSISTANCE ‘THEY
PROVIDED BY GENERAL CATEEORIES

“ \ “LeveIS‘of‘SatisfaCtiona
of- Teachers | - Of Consultants‘
_ vGeneral CategOries , Satis— ! Unsatis— , Satis- vUnsatis-"
e S factory factory s factory factory..
O S . -] Mean % | Mean % u;f Mean % “Mean 2| 5
Co 2'- -7 . | per item | per item | O ‘per item | per item
<iié)urriculum/l’rogram ) : 85b o 15 90? " 95 N "f:‘5' | 46
~ | v S I »
. Instruction/ 1 N T . S o
Methodology : \ 72 28 /‘go : IQ?-.," - C 11
. _Spec1alist ,..~' _ ‘ : : . '_ . ‘
Equipment/ v _ . ' ' P ' ‘ R NS
- AV Technology 60 40 50 1000 0| \a, 6
) v . .. \ ! . N k " .
¥’ Counseling/ ' | D : . S .
‘Student Services C 84 16 138} 46 | .5k 110
".Profess1ona1 - 59 L1 t30 84 16 A'WA 26
"Administrative/ - S ."\ ; SRR L
© . Organizational: 79 21 L1 ..qo 20 |10
: ' i ] - . v . . N ) A * ] o vv‘ .
- f Totalss\- |\ = | = \344 110
SRS Overall Means:| 7 | e o8 16 ‘ '\\‘
I i . w K .
aBecause of the relatively small frequencies involved, the two o \
classifications ' very satisfactory and ' satisfactory have been_ - .
combined. _ o IR VRS

*‘bThis means that 85 percent of, teachers weTre satisfied with the
. consultative assistance provided for the general category o
N _-'"Cur culum/Program' '?'[ N
This means that 90 responses Wwere received from teachers reportingﬂ
levels of 'satisfaction for all items w1thin the "Curriculum/Program
general category -

his means that 73 percent is the per item mean . rating by teachers of
(i assistance rated as satisfactory ' : . ~



FSubproblem 7.4

"What relationShip exists between-the‘reasons-given by-teachers B

l

. for not’ seeking desired consultative assistance and those perceived by

consultants for teachers not seeking desired 00nsu1tative assistance7"‘
A comparative 1isting of the. reasons presented appears in r
Table 48 The reasons offered,most frequentlv_by ‘both groups of
xrespondents were ostensibly the same: that there was not enough
time"»(teachers) and that "teachers were too busy (consultants)
;i Five teachers added- a further qualification to this comment in‘
remarklng that no time- waf‘set aSide for consultation These. two f'.
variations on the same 1tem represent 38 percent of the reasons,gmven'
by teachers for‘not seeking deSired consultative ass1stance The five
B mentions of time by consultants represent 19 percent of the total
reasons perceived by them as & group Collectively, time as a {
| neason for not seeking de51red help was 29 percent of the total ‘
reasons given Attacks-on competency of the‘other group tended to'be.

. . \

stronger and more - frequent from the consultantS/About the teachers

than vice versa, while a more ‘common reason given . by teachers keferred . \\»,,
to the unavailability of the consultants R R -
. Subproblem 7 5 o . s A‘ ‘ ,"gf . : Kﬁ

What relationship exists between teachers and consultants —ff/

e

responses as to whether teachers doﬁsultative needs are met through
7.5.1 j— shared exchanges in subJect/department meetings ;,”
N within their schools° \‘ '

7.5.2' - professional development seminars and conferences -f‘_jt

conducted by the Edmonton Public Schbol Board'> :'7 : f. »hﬁft ”p

e




s

o

W ow oW

. ‘ v ) . ) . | - ., . |
Table 48 . S /
. . : R A i
JREASONS GIVEN BY TEACHERS AND CONSULTANTS WHY
TEACHERS DID NOT SEEK NEEDED CONSULTATIVE
ASSISTANCE
v ' S
g Teache?§w;_'i':' f ~ Consultants . f
. Not enough tlme hi7a‘ Teachers are'too busy
Wo time set aside for . 'Afraid-tofadmit Weaknesses
fconsultation 5 o
. o ‘Inabllity to admit problem
Colleagues/admlnistrators . o ‘ S “T‘ :
too busy - | [ Apathy/complacenCy*
‘ External consultants , ,'Believe they don' t need :
~ unavailable . ... e consultants : 3
'TeacherS'know more than » Unaware of consultant ’
~ consultants '3 g offerlngs
NeVei"see:extérnal'v . | Refusal to work "after hours 2
consultantS" 3 -
Lo — 'Misunderstanding of roles o~ 2
. vAdminlstrators prefer not' S ‘
A to know 3 \ 3] Too few consultants ‘
. e , o N
“No~ money available ' -3

2Seven teacher responses stated that teachers "did not, have enough

\,-

i time" to seek consultative assistance for recognised problems or

concerns .
“

R A

e
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Albert Teachers Association specialist councils7

7.5.3 .

7.5.41_- other Alterta Teachers Association professional
' | - development services?\ f ; _v‘i;“ Lo R
\;:\\;"" T“: g 755?5 - professional JournalS“and/or other.publications? :
| T 7.5.6 .—4contact with' university personnel?". ‘: v

The.data from the two groups of respondents are presented in S _‘i
’ Table'49 With the. exception of item number 2, relating to Edmonton
.fqublic School District profeSSional development serv1ces, teachers and~

['consultants ratings ‘of the value of _these various experiences as

"

gpotential alternative sources of needs fulfillment were, inugeneral

AN
not markedly different particularly when the four class1fications

© Were collapsed to the two only class1fications of positive or negative,

: However in analys1s of the first item bﬁL\he~four response= e B - \p'

clas51fications, 55 percent of teachers compared to 15 percent of

consultants rated in school subJect/department meetings as

con51derably meeting their needs for consultative ass1stance, while

-‘22 percent of teachers compared to 35 percent of consultants gave a

moderately rating for the same question ' When these two

'classifications were combined as the positive response rating,

-

_ . Lol , ,

,_teachers recorded 77 percent compared to consultants 50 percent ~
_Twenty percent of consultants compared to. 11 percent of teachers rated
;these meetings as’ being of "a little” value, while 15 percent of

v

':\.; hconsultants and 5 percent of teachers rated them as not at all"

: meeting-teachers needs The 7 p'

<_and 15 percent from consultants mus' be borne in mind when' comparing S

cent no response from Dteachers'

:response ratings from the two groups ' ”.l .
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Responses in relation to school district PrOfeSSional\\j/ ‘

i

tdevelopment activities show a more. obvious polarization of opinion

The combined "cons1derab1y/moderate1y" positive classification was‘

for teachers 26 percent, whereas foL consultants was 65 percent. The

o .negative responses were teachers 65 percent compared to consultants

-43“25 percent, with each group reporting approximately equal ‘no response'7q

'_lpercentages

Seventy—six percent of teachers and 75 percent of consultants

'_ rated Alberta Teachers Association specialist cbuncils in the

cOmbined "not at all"”or a 1itt1e"'6ategory Eighty percent of o

;teachers and 85 percent of " consultants placed other Alberta Teachers'

\
Association profess1onal development serv1ces in the same - combined

j_negative category S ‘n'&' sa : . s

- At the other extreme, 5 percent of both groups considered help from

ﬂ university personnel to be

\alternative sources of needs fulfillment j';{ffgﬁ--

Subproblem Y& 6 :; - ;,. B ‘1";::j L f"\ G

Rrofess1ona1 Journals and other publications were rated as

conS1derably" meeﬁing teachers needs for consuﬂtatlve ass1stance by

'14 pﬁrcent of teachers and 5 percent of consultants\ Sixty percent
:of cohsultants compared to 49 percent of teachers rated profes51onal

1;Journals in the. not at all"/"a little" classifications as potential

: Forty percent of teachers rated university personnel as
assistlng them ”not at all," cOmpared to 30 percent of consultants

considerable

e

"‘\

o "What relationship exists between teachers

N

andrconsultantsf_'

”:perceptions of the extent to which-

211




be moderately so,

1.'to Aigh correlation occurred between the percentage frequencies of ‘

7.6.1 ;'teachers‘ choice of'CQAsultant is influenced by

perceived trust” L '-. nb' ' o S

7.6.2’ff~staff facilities and staff accommodation enhance

' \ teachers opportunities to seek consultative
L - N . k)
gk\\; , assiStance’

,.\

©.7.633 —;teachers access to the most’appropriate consultantg‘
is restricted by organizational structures or .
administrative procedures°"

Forty—seven percent of teachers and 50 percent of . consultanﬁ

'believed that trust of the consultant "considerably" influenced

teachers choiCe of consultative personnel 25 percent of consultants

and s percent of teachers believed this to be moderately so.

9

" Ratings by both groups in relation to the question on’ staff

“,facilities and accommodation were similar, with 61 percent of teachers

" and 50 percent of cpnsultants rating these as enhan01ng opportunities

°

for seeking consultative aSSistance‘ moderately or considerably

' [\ Similarly, 60 percent of both groups believed that access to
\

Aithe most appropriate consultant was restricted by organizational
'structures and/or administrative procedures not at. all" or 'a little

Ten percent’ of teachers believed this to be considerably” so, while

25 percent of consultants and 15 percent of teachers believed this to

- _,-

SMMARY |

For the maJority of educational concern,statements, a medium

<

““_teachers seeking consultative assistance and the percentage SRR

o212



E
o . .

frequencies of cohsultative personnel providing it. kaa.feu _','fﬁ“; 1vtf .

instances, for example, with "Utilizing paraprofessionals/parent

_volunteérs,i an apparent disparity existed between the 21 percent of
. ¢ :
'teachers seeking assistance and- the 90 percent of consultants providing

f

;bhb ; 131,‘ When comparisons Were made ‘between the three educational
f't;fconcerns for which teachers sought assistance most frequently, and
the three for which consultants provided assisQ?nce most frequently,

'“thp earlier mentioned disparitles become mor@ obV1ous in certainv ' "'~-dh'

J'ivfconcern areas. The item which had the highest frequency.response ﬁor '\{;

- . |

teachers—¥'Dealing with tardiness and/or absenteeism -—was not listed

T

' e s ';by consultants as one. of the three concerns for which they provided
i?g\/'\;e-assistance most freqnently Alternatively, one of the three a e '
i 1'concerns recording highest percentages of consultants prov1sion of R
B f5f}a\s_,assistance—— Obtaining 1nformation on profe551onal &evelopment/

';&J . “in- servuce programs ——was not listed by teachers as ‘one’ of the three
N T J-'-concerns for_uhich they sought assistance most frequently The only‘,

SR A - ' ;

' 5,genera1 category shgwing any‘appreciable c0nsistency between the SR

qassistance sought.and that which Has provided was for the

Curriculum/Program category

HE ; _,»w

'..fIVe of the SlX general categories The overall.meah across all six ;if:.fl;;l;f?ﬁ

n:’categpries gave teachbrs a 73 percent rating ofl"satisfact?on i.}q;\f;f :j,;fu‘*“




N~ i(a

-8 percent '%The category for teachers\of greatest d13satisfaction #ith L
':;the assistance provided was "Profe831onal" with a rating of 41 percent

' "Consultahts experienced greatest satisfaction with their provision of
l‘(..,v :

o assistance for "Instruction/Methodology and "Specialist Equipment/

T f.v : ‘fAV Technology concerns, with ratings of 100 percent, while their:

M
NG

;greatest rating of dissatisfaction ‘Was for the "00unseling/STudent

» Servioes" category with 54 percent R 9\ T L
T I St I SRR
«d"-:,“ A : Twenty nine percent of” the total reasons Siven by ‘both

g : teachers aﬁd consultants conce%ned teachers' "1ack of time" to seek

.

desired'consultative assistance Thirty-eight percent of teachers

‘_-reasons,,and 19 percent of consultants reasons, addressed the\matter
{Xﬁf_'tt gof "time.’ “ | | :‘ J |
T Ey ‘ Teachers tended to be slightly more extreme in their responsesvﬁt-tkl
hfgr1ff | to the nine related questions in that their percentage responses wera :;R‘

”,.fﬁ N *higher for the not at all" and. the considerably" classifications

- Overall teachers responses fayoured the two negative categories of

l's}'not at all" and ‘a 1itt1e" whereas consultants percentages Were ﬂlﬁi‘“

'slightly higher on average in' the a little" and moderately c h}k'*xl
'visclassifications f s -t;.‘ :-fh i 5?th.r{ﬁ ~Fffii”'f‘;'fi L
Both groups registered higher negative percentages for the DR

ﬁhout of school alternatitk sources of needs fulfillment Fifty'fiVe . \a'h

con51derably" meeting their needs compared to 15 percent of a ;h
= ~
<consu1tants for the same classification A maJority of both groups

?{rated trust of the consultant as considerably" influencing the RE

ST g;;fff‘choice‘Of‘consultant and a maJLrity of both groups considered that

=

:f}jﬁorganizationalastructures and/or adm1nistrat1Ve proceduret restricted

/.’""'b

: ,;fypercent of teachers rated in-school department meetings as .2f§‘ ji ”"_”yﬂ_gf



.teachers 'access to the most appropriate consultant "a/;}ttle" or :
L \‘ . .‘ . v X PREEE .

» not at all

The one notice?ble disparity in ratings was in. relation to

v

*:Edmonton Public School District,professional development programs, for

Y

Which consultants gave a 65 percent positive ("moderately/
¢

. \
o considerably") rating compared to teachers 26 percent p051tive

rating T



L : : a Chapter 10 . T
COMPARISONS BE'IWEEN THE FINDIN'GS OF T}{[S\ STUDY
AND HO EARLIER S’I'UDlES "

RN v

.This- chapter constitutes a partial comparisgn of the findings o
“of this study, conducted W1th senior high school teachers with two\ |
other recent Alberta studies conducted Wlth elementary school and
'Junior high school teachers respectively‘/’The pertinent Problem ‘

: Statement Wwas’ as fOllOWS.v "To what extent are the findings of this
.vstudy-of the consultative needs of senior high school teachers

3 cons1stent w1th those_findings for Junior high school teachers

(Harrison, 1978) and elementary school teachers (Haughey, 1976)?” '

fj Comparisons were not always easy to achieve because the three studies

-

,,differed with respect to their conceptual frameworks and -the . ‘ff
'1nstrumentation used for data collection.

‘ . The Haughey (1976) study sought data from: 80 teachers in »

| three elementary schools within the St Albert Roman Catholic Separate
) School District Ihs]tumentation comprised a questionnaire and a

A . o
structured interv1ew schedule, both pf which were administered to all g

”teachers in the study population i

| The questionnaire had three sections, asffOiIOWS;

.l:A, A sociometric section designed to. ascertain staff
_interaction patterns both\within and outside the—respective schools,
-

'* B A list of 21 task areas, grouped under four category :

'headings Respondents Were asked to indicate, for each task area,

BN



' uhether consultative.assistance?had been required'once or more than

once. " . ‘ L 'l o . | -
C.‘ Demographic-Characteristics

::The 1nterviews with each respondent sought information onr ;

teacher prov1Fion of consultative as51stance to peers, whether needs

" were recurring, the time of year that consultative a551stance was

needed, the level of satisfactlon W1th Lhe ass1stance prov1ded and the

fexistence of conflict relationships among staff The conceptual ld:;')

”framework uged for the study drew ‘on’ the wrltings of. Maslow (hierarchy
of needs) Herzberg (motivation hygiene theory) and Dubin (formal—

'yinformal organizational structures)

.

Harrison (1978) collected data from 209 teachers in 16 Junior f

high schools 1n four Alberta school districts- five were randomly

. selected from the Edmonton Public School District all four schools in .

‘the Edmonton Separate School District- all four schools in the County
A of Strathcona, and all three schools 1n\the*County of. Parkland Data
‘Were also collected from 48 superv1sory/consultat1ve pers nnel
employed by the four school systems. Instrumentation was restricted
to questionnaires which had the follow1ng five sections~'
\ Demographic characteristlcs. l-b ft“
vfiv. _ B;f A 1ist of 38 task areas grouped under six category i
‘fhealings to which respondents were asked to 1ndicate, for each. task
:area, the number of occa51ons on which %onsultative a351stance was j
‘\sought, and (from a list of five personnel) the referents consulted
| fCﬁ Teachers were then asked to select from the 38 task areas

the 3 for which most consultatlve assistance Was required, to outline.

:up to three specific problems within each the one- referent most o

% 217.
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frequently consulted, and the level of satisfaction experienced
‘ o R
'". D. The extent.to wdich teachers prov1ded consultative
ass1stance to their colleagues ) .
- : . N

AE. The reasons why needed consultative assistance was not SO

: sought .
The conceptual framework used by Harrison addressed the s
cyclical nature of teachers concerns that the stimulus for\seeking
as51stance occurs with the identification of needs, the seeking of
-such assistance involves the selection of formal or 1nforma1
consultative personnel' and that the outcbme of such assistance either
leadS\to satisfaction -and complete or partial elimination of that -
need whlch immediately awakens another need or dissatisfaction,‘which
requires that further assistance ‘be sought for the same problem _
Some further clarification must also be: made regarding the |
fact that the task areas used by Haughey (19?6) and Harrison (1978)
and the educational cqncerns used in this study, while similar in manyd”
respects, uere-also not exactly the same Further, the general
| categories under which individual concern statements were grouped
differed somewhat in number and/or description Consequently,: o
direct comparison of the findings of the three studies regarding theh_h.
consultative needs of teachers at elementary school, Junior high ::n'
B school, and senior high school wasrnot possible However,'to~the _v
extent that similarities were discernible, such comparisons were
‘report% To further clarify the above explanation, Table/SO shon.

the lists of task areas and/or educational concerns “as used in the 5

‘ three studies ".:frfubp :";j;,"'gjei?




. TASK AREAS AND/OR EDUCATIONAL CONCERNS AS USED FOM EACH OF THE THHEE STUDIES

i

B

A Tablo 50

N

,ﬁnua(ay (1976) 1 ¢x. X-6 ]

Harrison (19‘78)'1 ‘Gr. 7-9
Tnn.l:"Aren.

UMt1ltken (1979) 1.Cr. 10-12

_ Educational Concirns

cu}ul and Pr ram
".1. Doveloping courso ' outlines .o
2. Selecting instructional materials
B 3 Developing unit/lcsaon plana

Developing inctructiohal materials’ }

5. Evaluating ‘lcssonafunits

6. Interpreting curriculus guldes
Instructional - . - “X Lo
7. Doveloping. questlmim echnjqucu
8. Teaching ‘toncepts, cmnrucu.
nnunnuuons 5

9:" Planning role- -playing . -
10. Developing/using snall sroup

" activities .

11. Plonning individualized 1nstruct.lon .

1R, Using problem: oolﬂng/lnqulry/
‘discovery method .

l)- Leading .discusaions

PURS ctouplng for instruction

" Audio-Visuzl Technolngy
15, . Ope ¢penung audio-visual equipmen'.
" 16. Using kits, 'charts, games,
. . similations
17 ‘Developing own l.ud.io-viuull
. materlals

8?01-1 Student Needa
Diagnocis of lea.mivg dif"iculths
-19. Devoloping reaedial prograns -
20, Obhlrdng studeut-bacnground

. dnfémmation’ - - i
21. So)rlns tuchcr-pupu ptoblcn \.

. '

|11 Planning scqu

B Dcvclopv.nt o!‘ Annunl Curdculu. und

Prodrim

' 1‘ Developing course ou!.’llne- for tho

year

2. Selncting long-use lnutmcuonll
satvrials

3. Dcvcloplnc 1on¢-uu inntrucuoml
terials

Flannt Planning for Dailx Instiuction
B8BTS Selocting instructional nuunu-
: for lessons y .
‘5 Plnnn.lng lessons .
. Planning behavioral Objl.clivcs

?- Planning evaluation proceduros
-8.. Planning. atudont’ groupirig with class
9. Planning large} group activities
10. .Planning amal)} group lcuviuea
nce .of questiods
1dunlized Lna'.mcuon .

olo.
0-visual nateril.ln
o-visual equipment
s, gue’a.

12. Planning in
Audio-Visual Tec

16. Daveloping lud.io-‘daunl nunu-

| 17 Making audio- -visual materials -

Instructional Process -.

18, Teacting concepts, ccnntmcu,
generalizations

19. Utilizing inquiry meothods

20. Utl112ing questioning tec‘\niquea

21, Utlizing, fequential . questioning

22. Ut1lizing student _grouflng

23. Utilizing large’ p:oup c]nsa
activities. = -

24. Utilizing small gx‘oup acuviucs .

25. Utilizing lnd.lvidu-uzcd 1nstrucuon

udent Nceds

. Dlagnozing 1ndividual d.u‘fcrencea
27. Motivating students

28. Selecting performance goals and

objoctives

E 29. Diagnosing learning dLrt‘iculueu
‘I 30. Crentins tseful ‘remedial raterials ...

3. DM-linlng atudent hacka:ound
o infomuon.

;nhmrnonal Hc]ntionzh_L
32. Establishing clasarcom cun'.rol

J). Maintaining classroom control ;
Y. Solving tedcher-pupll. problems . .
35. Doveloping tcam-teaching rapport '
36. Solving tcacher-teacher confiict

“ 137. Bolvirg adainistration-tuachor.

conflict. .
38. Solving principcl-t.ucmr ovalunuon
’ ecntuct. - .

N

- ~establ{shed -chool ptogrun/
.. standards
2. -teaching-time/subject allocation
3. -exppctations for uudent

- achieveaent
~course objectives R
‘_:Ioldpxn; course ou'.linea

I"‘_"'“cﬂ "“h°d_°1_°51 '
Planning and/or uulxzingt

7. -evaluation procedures

8. -lndividullized ins rucuon

9. -saall. group inn!.ruction PO

10.. ~team-teaching techniques’

11. -problem- solvir.&/inqu'ry/dlacovery
technijues

12. -questicning techniques
Determining “best”s

13 *-kckniquan for content prescntation

1‘6. ~-sequencing ‘for content presentation”

Speclalist gguimont(Av Technglogx

\ . Seleoting and/qr:
15.: -operating specialist/Av = equipnent ;
16. -dedoloping specialist/AV equipment

17. Obtaining 1nrdmxtlon on nex speclalist .

- AV cquipaent
18. uuuung kits, gancs, chu:'.l

Cmmno_ll_ant Services

.- Daveloping and/or utzlizingl.

19, ~remcdial prograns ard ut.analn

20. ~accurate reporung px‘ccedurea
Del]ing with .

21. -tardiness and/or atsenteeiza-

32, -student personal prohlma :
Inprovingy : Tl

2).--classroom control and d.lsc.\pune

2. -atudent motivation .

25. Obtaining adequate sLudcnt. btckgx-ound

information
26.. Deteniningmha needs/lblliuat o!‘
U individual students
37: Magnosing le-nune dit!‘lculuu

Y

Profcsatonal \é o

.Obtaining nformuon ont - .
28, -logal/professional rights and -
Tresponsibilitics g

! 29. -professional devolopmcnt./in -service

Prograns

30. -tenchcr avnluatlon. prmotion. '.tanster,

sabbatical applications
i*upcrvuicn. lnhiluy. negll;enco
' concerns ;

| 32¢ Rogolving conﬂict.a vith collel(uel

3. Duvv.lopln; cducational philosophy

Adminiptraty v'-zOr_&_anh;xl.,lbnal .
R ‘Obtatning- 1nl.omuon ont 1.

,0. -reconds, ﬂlln‘. adntniat.ntivc :
- proccdurvs .

5. =f1é} trlpn/cxcurs!.on-.

3%. M’ﬁung/-onuy control

.37+ ~cxtru-currlcula re sponsi by uuc-

38. Utilizing pnrnpvofuulonul/pun.ht )
volunteers » .

"l 99. Interpriting .achool regulations,

pou:.xoo and cutdvum‘n

ecting. "bu'." 1nn!.mcuom1 nt.eri.al-

-~
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- Subproblem 8.1 L . S .
g ) . -
“‘"To what extent are teachers needs for consultative

\

\
v

. _<assistanbe similar at the senior high school, Junior high school
'land elementary school7" l.?h”

‘f Table 51 provides percentage frequency distributions of the

L Ahigh response task areas ‘or educational concerns reported by teachers o

i
u

“*kappropriate to each of the three studies "The" table also includes .

‘vthe general category within which each concern statement felh Of the

:nine task areas reported by elementary school teachers,‘\our each were .

‘f' W1thin the general categories "Student Needs" and’ "Curriculum and ;f

' »dProgram"“ however, task areas in the former category recorded

‘collectively, higher percentages of need. Simllarly, a maJority of

"f”the task areas reported by Junior high school teachers fell within N

"*i lthe same two general categories and again, the fractionally higher

1;vpercentage,'collectively, was in the "Student Needs" category The .

:high response educational concerns reported by senior high school

"?pteachers were: predominantly within the'"Curriculum/Program category o i p@-'

However, the 51ngle most important concern for each of” the f

"three classifications of teachers was an item from the "Student Needs"/dgi"""

' f:”Student Serv1ces" category For 85 percent of elementary teachers B

m

R this item was "Diagnosing learning difﬁiculties" for 76 percent of s
’Junior high school teachers "Obtaining student background ‘
,information ; while fOﬁ 83 percent of senior high school teachersv the |
:item of greatest concern was "Dealing with tardiness and/or yf

| ‘t;absenteeism ;‘ Tw0 i@ems, 'Selecting instructional materials‘ anc
H"Developing course\outlines appear in all three listings of the top
-'"fﬁnine concerns Items concerning Student background information and

S
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'two of the lists

f_similar among senior high school Junior high school and elementary

".with senior high school teqchers, five separate classiflcatf ons of

M

Evaluation procedures each appear in two of the lists, while other

- ' . . L . ' - : \
= ; ) » o E \

7 i

 Subproblen: 82 | R A "J' \

"To what extent are the p%rsonnel most freqhentlx consulted

school teachers’"?

N o

‘as the personnel most frequently consulted ~In the study conducted

/ ' )

%a» e
classroom teacher" were delineated (assistant principai department

'head, counselor, librariaﬁ and classroom eacher), whereas in the

',-lsought assistance from classroom teachers whereas, by comparison,'

Junior ‘high school study these were grouped together as . a single'

~

elementary school study, however, clear evidence was. provided in the

_text of. the foremost ranking of classroom teachers as th0se providing

the most aSSistance Eighty~five percent of Junior high school teachers :
N8

:83 percént of senior high school teachers sought ass1stance from the

. \

same group.-

In all three studies, the principal was rated as’ the next most

vimportant source of assistance--Z? percent in Junior high sohools and

.':fV”iiO percent 1n senior high schools——followed by teachers in other

'”Vtschools for the two groups of high school teachers--14 percent in

_Junior high schools and 3 percent in senior high schools External

' consultative personnel pr6v1ded least consultative assistance at both-f

, items of similar content, such as audio—visual technology,f appear in ;i"

In pach of the three studies, 'teacher colleagues" were ranked"

.'clas51fication ’ Percentage frequencies could not be computed for the "

222
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Subproblem 8 3

"hlgh school teachers, whlle senior hlgh school teachers had,

Junior and senior hlgh sch001, and Were not listed for elementary

_ school. In the Junlor high school study, central office staff .

prov1ded 11 percent and regional\office staff 2 percent of the “

assistance, while at the senior high school level Edmonton Public

' School Board/consultahts provided 3 percent, and Provincial Department.:
' tqof Education perSOnnel 1 percent An additional 2 percent of ,v‘

Vas51stance was sought from community personnel at the senior hlgh

-

'_ sghool level ‘ These data are presented in Table 52

"To what extent are recurrlng concerns of teachers simllar :

V‘among senlor hlgh school, Junlor high school and elementary school

sl

'teachers7"‘7. -5li€ﬁﬁtkij ;f":t'fll\y

Greater percentages of elementary teachers reeorded that they o

L

experlenced recurrrng need for consultatlve asslstance than dld Junior'

icollectively, the lowest total percentages of recurrlng ‘neeéd. 'Ninety—

two percent of elementary teachers cited 'Developlng instructlonal

-materlals" as a recurr1ng concern, 87 percent of junior hlgh school

N . s [

»teachers llsted "Obtalnlng student background 1nformation as

>]recurring, while ?3 percent of senior hlgh school teachers repOrte&

"Determlning expectations for student achievement" as the concern for_

- WhiCh highest percentages of recurrlng need wére recorded Across the,yi
-'three studles, there was: little dlrect duplicatlon of 1nd1V1dual

s dtems: Elementary teadhers experlenced a- greater recurr1ng need for

S

k'*items xithln the "Curriculuﬁ@and Program general category, Junior high

—~

h-school teachers repoxted a'predomlnance of 1tems w1thin the "Student

223




2o

Lo

e i

‘ AHoosom swﬂa HOﬂcmmv &mw AHoozom swaz HOqunv &mw .hﬁ:pm GOWﬁﬂHmm mnp

npﬁz zomﬁndeoo 1021Tp m wm>ﬂw HMQHUCﬂmn 8yj Jurpnioxs 1 Touuosxad :Hoosom utf,, peuums ayy ..wmﬁ&dmaﬂoc
Hmcumwp souw\mocmwmammm m>ﬂpmpﬁzm=oo psmsom wumzommp Hoozom gty HOﬁcmm mo vcmonmm ﬁm 'YL mcdms mﬁae
. . : TR : ..mmsmmmﬁﬁoo .
ﬂmsomwp Eoum mocmpmﬂmmm m>ﬂpwpﬁwmcoo vswdow wﬂmnommp Hoozom zwﬂz MOﬂczn MO pcmoymm ¢g vmsp Sueaul’ wﬁn&

. ! R . : N .mpczoo honmzdmnw
mpmsﬂxonmmd uo- wmwmp wﬁ>omm mo:mpmﬁmwm.m>ﬁvdpﬁmmcoo mo mcahmvno UmNapaHoagm ® S93'0TpUT mcﬂxqu
. eaoqE mze ‘.zOﬂwmsHowcﬁ oﬂw oads J0 xomﬁ B . JO mmsmomp ﬁopsmsoo aq poc vmzoo mmao:ozvmnm mmmpcmonmmm_
~ . g N v J ] , . Y ... .., | o . - - i 4 . \
1 © | TouuosIeg nOﬁemo:dm R MR TS - 4 L
B mo pcm&pnmmmn Hdﬁonﬁ>onm 3 .:. . : o .
z C Hmccomnmm hpﬁszssoom“g, 1z 1 ..wawm_moﬂwwo.ﬁanmem SRt .,. ] _... mqmﬂnmnpﬁq.
e | wpqmpﬁsmcoo LI SR N N “1re1s 291330 Hmnpcmo N mﬁdmﬁocﬁﬁm quamﬁww<_
€ Amaoonom,umzvav mﬂmzomma .J%w._.m,:ﬂ. Y.Amﬁoozow Hwﬂpnw mﬂmnodma .,.uw , 3 mﬁoawmzzoo moqdvﬁsw
e UeTTeIqTT) | | | | LR T
6 : _IOTesUNOY) — .
6T STed TouTay - jue3sTssy) ) :
| - speelf quewszedeq) | oo :
o) e (Toouos swes) )-  f — [ % +;aﬁoonom_wsva . 4 e
S T€ mmﬁ@mmﬁaoo nwnomme s q58 - \rh .mmstwHHoo nmnomma e wm:m@wﬁﬁoo nmnomme.
2 P e R» e |
21-07 ¢ Amhmﬂv UETITTH . 64 w qwmmﬂv qomﬁuudm S Aommﬁv »ozmsmm
, = 0 . —— — , = = .,,.m.,, =
S . - mmoomum =0Hm MOHzmm aNy. *STOOHOS mon m.. s &.
> . mOHZDh mqoomom »m<&zmzmqm 0L m&<Hmmommm< Qﬁ&qwmzoo e L
Mqazmbdmm&,ﬁmoz TANNOSHHJ mra 40 szHBDmHmBmHQ HoszdMM& MU¢BZMUmmmUWmJ”..
R o _ Nm mﬁpma . ,




fNeeds" general category, while senior high school teachers had almost

.equal percentages of responses for items within the "Counseling/
'?Student Services .and "CUIriculum/Program" categories Table 53

'provides the specific detail of teachers »recurring concerns._'*‘ e

,Subproblem 8.4 / A 'f
.""To whit extent is the level of satisfaction of the assistance

provided 51milar among senior high school, Junior high school and

N elementary school teachers’" -

2 4

Table 5# liéts the highest percentage frequency response

1tems recorded’for each of theqpating c%assifications for level of
"»satisfaction experienced for each of the three groups of respondent
g-teachers.‘ For\example, in the study Kith elementary school teachers,
. \

) 69 percent of*: the 755mentions of a581stance prev1ded in relation to

A
'

'»"the task area Operating audio-visual equipment" rated such ass1stance‘

'_as very satisfaA!ZFy'. Similarly, 66 percent of the 61 mentions of

| ";

'.aSSlstance provrde M or 'Teaching concepts, constructs, l‘,""””f’» “

*generalizations were rated ‘as 'satisfactory,' while 33 percent of the

N . . 1

.27 mentions of the help given for "Interpreting curriculum guides was -

|

-rated as "unsatisfactory fi§~ kys vj“u\' »

g ’ . ‘l
:3" The highest percentage of "very satisfactory" assistance, as.
"rated by L7 percent of the 19 Juniar high school teacher mentions,
Awas for the task area "Planning lessons Ninety percent of the .

f10 mentions of assrstance provided for "Establishing classroom

" ntrol weﬁe'rated

as satisfactory" and,jo pencent of - the 12 mentions
\ f A,

: of Junior high school teacher assistance for: ”Cr%ating remedial

B programs .Were. rateg as unsatislactory w'.‘ : ,._' _7'?

oo
. [ ’
\. N A}

C
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‘8

/"”of the help provided for "Developing course outlinesL was rated as

;relating to "Dealing with tardiness and/or absenteeism" was rated as:

;i‘_"unsatisfactory" by senior high school teachers ﬁ-f;i yfff'_?}{-~* o

.'72‘lsatisfactory“ provision of assistance for the four highest percentage«-ft'

\A';*teachers mean of 24 percent r,'}fl,vf.? ij vlli}_tij~;“,‘d ?f;JXQL

a;?€;€59 perceht‘

"Wy§30 percent and elementary school teachers experienced least ﬁ-_" ‘

¥ ﬂhighest ratings of 18 percent

~ .5

, Assistance provided for "Determining established school '\_T‘:;\
programs/standards" was raéed by ugbpercent of the 22 seniér\high

school teacher mentions as very satisfactory Seventy six percent

.,_—\\ ) ) N

N
S r.‘ .

: ‘satisfactory " while«Q? percent of the mentions of assistance

'/

The highest mean percentage of the ratings of very

'ﬁoresponse items by each group of teachers, was recorded by elementary
ijgteachers Their mean was 59 percent, compared to the‘senior high

:‘i:: school teachers mean of 38 percent, and the Junior high school

QZWithin the satis{actory" c1a531fication, the order wasi

">areversed, with Junior high school teachers recording the highest mean

ifﬁ'ygat ?? percent followed.by senior high sehool teachers ag 71 percent,t@';'f;f-’h

| ,and elementary t‘Pchers with.a mean rating of satisfaction at

\.. L. ._..

2 §*~ Senior high school teachers reported the highest percentage Ly
"{fﬁof dissatisfaction~for the high response items in this category Their .

‘ll_mean was 32 Percent. compared tO Junﬂbr high 50h°°1 teachers means °f

N

b'f"unsat sfactory provision of assistance with a mean over their four R




\gc ‘ : o . . S : P a : IR
I Subproblem 8 5 N L '? L T
"To what extent are the reasons for not seeking desired
B .. . K
consultative assistance similar among senior high school, Junior high

school and elementary school teachers°" S .

Q.
~

v“l The reason "insufficient time or "not/enough time was the‘ ‘ RN

/‘

most frequently recorded response from qunior@h&gh school (15 mentions)
and senior high school (7 meitiohs) teachers. Although elementary
teachers had a higher frequency rating for the reason\"No one to ask
".or didn t know whom to ask’" with 18 mentions, ”No time recorded
the. second highest frequency reason with 12 mentions | The SeAth most
‘prevalent reason prov1ded by senior high school teachers also related.“

“to time—- No time [kas] set aside for consultation,- with 5 mentions

;

3f'v ' . Of the items listbd for each group of teachersk "time e

1represented 10 percent of the total reasons given by elementary
teachers, 'time represented 18 percent for Junior high school
L teachers and "time" represented 32 percent of the reaSons given by
.senior high school teachers for not seeking deSired consultative B
. aSSistance Prominent among other reasons given by Junlor and senior" T, "l\

- .

high school teachers werebreference to the non availability of

'Ti.\ appropriate consultative personnel, and for the latter group, both o :}" ;,;"“
\ internal and-external consultative personnel were delineated vThejl SR

lists of responsestand their frequencies of mention for each group of

'"”n:h' \ teachers are presented in Table 55 Other high response items for

Y

A elementary teachers included- ‘"Not a high priority/maJor concern"~t"§;
- ’ ) i i

I3
12 mentions,'"No wish to take up another teacher s time" 11 mentiog%

'\ Personal desire and "No —one- else teaching program" both 9. mentigds
% \ .

Junior high school\teachersrstated" "Don t knox where to finﬁ

A

\'. L
' . PRI
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. B . ~ ('%“.b T
LN information," "Lack of availabiligw of personnel,” and "Information

"given was not practical/was vague 'each 9 mentions. Senior hrgh \_

"school teachers considered that Colleagues/adminlstrators are too ;
L : busy" and'"ExQ%fnal consultants are not available when . needed" each

'four mEntions, and "Nevei see extérYal consultants" three mentions

RN v ’ P ) . I”’ .:.5., ,‘ - '. ' . ’ . vv' “-'vv tf A - .
L S Greater percentages of senior high school teachers recorded
. gy | ‘
N ‘ need for ass1stance for .the nine highest—response educational concerns

A

. than did elther Junior high school teachers 1n relation to their

2 . -~

i‘equivalent:nlne hlgh—response cggcerns, or elementary teachers, who
?recorded 1owest_tota1 percentage responses.of need for ass1stance to
» :their n1ne high-re5ponse task,areas. While elementary school ;ia
o Junior high school teachers soughtnmost assistance to task areas draun

almost equally from the "Student ‘Needs" and "Curriculum/Program

d: '

;fg"g_‘ _ general categories, sénltr high school teachers greatest overall needs

4

for aSS1stance Were heavily W1th1n the, "Curriculum/Program general

category ‘“'~'» ‘7 ' 'r","”“' t;" d ' l : 4'

The consultant class1fication most frequently consulted across
. . -

the three school 1eve1s was the "teacher colleague," followed by the o

\pr1n01pal Internal consultative personnel accounted for 81 percent \

o? the total assistance prov1ded to Junior high school teachers, WhlI
in thg senlor high school internal personnel accounted for 91 percent

of the total prov1s1on of assistance to teachers. No percentages could

N

: be computed from‘the elementary school study

S T Elementary school teachers, as a classiflcation, had the

1
’)

.l .'a"K”':highest percentage of teachers experiencing recurring concerns, Kith a

231
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mean for the’ eight high frequency response items of 89 percent,

' compared to Junior high school teachers whose mean for their eight .

K high frequency response items was 83 percent, ‘and senior high school.
“Ateachers whose mean was: 64 percent for their eight high frequency t
ilresponse items The recurring concerns of elementary teachers were,_h
;aby highest percentage, within the "Curriculum and Prpgrd?" general v“
category, while those for Junior high school teacherS'ﬁ%reawithin‘the \_
"Student Needs" category predominantly, and those for senior highﬁs
‘fschool teachers were spread between "Counselingéﬁtudent SerVices and -~ i
"curriCulum/ProgTam" pre&inantly ' | )
e _: The highest percentage responSes of assistanée rated as very.‘
satisfactory" over the high frequency responses only was recorded by : \“
elementary teachers with\59 percent ) Junior high school teachers ;.

B reported highest percentage levels of assistance rated as .,~f‘ - \"_f

satisfactory with Z? percent, while senior high school teachers
WE

1

s recorded highest percentages of aSSistance rated as unsatisfactory

'over the high- frequency response items, with a figure of 32 percent

~

"_When 'very satisfactory" and "satisfactory"‘response percentages were

:combined elementary teachers recorded the highest levels of o

,satisfaction, followed by Junior high school and senior high school \
N

o teachers in that order. Highest levels of dissatisfaction‘w%ﬁf?the

T

assistance provided were recorded in the reverse order—-senior high -

_‘school, Junior high school and elementary school teachers. ;j. f.\

; i The m0st frequent reasons given by teachers across the three

v class1fications for not seeking desired COnsultative assistance

- ~ ~

,related to a ”1ack ‘of time to seek it" and, although this was the'

\-ﬁsecond most frequent reason for elementary teachers, it represented
}mimMim_ . o S S o Lo i o S \

R KRS o . ' . - . S X B . . AN
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N e

- 10 percent of the total reasons giVen by them, compared to 18 percent

' for Junior ‘high, school and 32 percent for senior high school teachers“{

.\

The other high frequency response for both elementary and Jjunior high, S

school teachers referred to not knowing whom to ask." ‘d\f

s
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SUMMARY CONCLUSIONS IMPLI%ATIONS AND
g RECONMENDATIONS '

oo
A This final chapter s divided into four ma jor sectlons. .

‘1. An overv1ew of the study and of the maJor findings,

The relationship of the findings to the conceptua

- : L

e o

framework and to the related literature, \‘-fv

% 3. Implications for practice, and . ,f L :
b, Recommendations for further research. //{/ : \
y . 5 ST T AR
E - . . . N e - s : \ ‘
; , SUMMABY oF‘- THE STLJDY AND ITS MAJOR FINDINGS .

: Problens Addressed‘by-theigtudyt~

The purpose of this study was to examine the utilization of

both internal and;external consultative personnel by senior high

District in Alberta for the purpose of meeting these teachers needs
for consultatlve aSS1stance Data were sought from both senior high
- "<scho eachers and external oonsultative personnel. '

The following questions were: used to\examine this two—way v

consultative interaction.fy

. 11 To what ext-i;l‘
‘.;consultat'ye assistance7‘ R

-gﬂhat are the three educational concerns for which teachers

‘ express the greatest "‘d for~ consultative aSS1stance, and what 1evels

school teachers w1thin selected schools Ain the Edmonton Public éhhool i:';fud
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i of - satisfaction are experienced7 . A
v%3y To what extent do senior high school“teachers desire_'
F;consultative assistance, but’ do not seek it’> V‘ ‘ A
;&} To what extent 4o senior hIgHgSChool teachers provide o , %{ .;

a consultative assistance to their colleagues°

5. To what extent are \teachers consultativ"‘ei, needs me‘é §

through va.rious other experiences” : j o \ :,f;-'.,; v' . \} “J’”
ﬁght are- the responses of Edmonton Public Scﬂbol District - erfi
' supervisors and consultants to similar questions relating to the :q?'? s :
‘it prov151on of consultative assistance to senior bigh school teachers°
| ‘7; What~relat10nship ex1sts between teachers and . - ‘1fr4,

1 consultants responses to’ comparable sections of the questionnaire'> e
. g To What extent are the findings from this study of the . @
consultative needs of senior high school teachers consﬂstent with o
J‘findingS\for Junior high school teachers (Harrison, 1978) and . ‘:. -f‘]

. elementary school teachers (Haughey, 19?6)° , f‘ o 1ﬂ

.Justification for the Studyl' N

\'.’ This research adds pertinent information concerning the fe

4 “- consultative needs aﬁa practices of senior high school teachers to

A

~ that obtained in previous research studies Based on. information in

. other available research reports, no research progect had sought
information from all levels of senior high school teachers
specifically in relation to their expressed needs for consultative !»
assistance:: This research also adds the senior high school level tof

previous Alberta based studies on educational consultation conducted

by staff and students of the Department of Educational Administration-“



.afTTﬁé UniverSitytof Alberta,‘thereby providing an overview of"

consultative needs and practices from kindergarten through Grade 12

\
Research Design and Methodology

'

>

- . » - ’*‘j" -
The methodology used in this study was descriptiveirather than
Lo T 1nferentia1 in. ‘that thi‘feachers in\the three high schools selected

R v"v from within “the Edmonton Public School District did not constitute a .o

AN -r

representative sample oﬁ a population and were, therefore, tr ated as

‘a discrete popubation Frequency and,percentage frequency 4; = »
distributions andrcross tabulations ‘Were calculated \ o _Tifv -
\'Méjor Findings_a o . - . o L T sl
u;5. .. v:&,. j ;T\ﬁ This summary of the maJor findings is presented in relation;tof'pa;tfx L 3

"ﬁf"";v each of - the eight Problems

e

‘Major concerns (Problem“l). Senior hiéh schoollte§Chers:f7 T

sought consultative %zsistance in &elation to all 39 educational 3;}%“. ”"“il o

- conCerns The general categories for which most assistance was sought

L~

o . Co A

: were Qounseling/Student Services and "Curriculum/ProgramJ" iThe .

individual concern for which the greatest percentage of teachers

' sought help was "Dealing w1th tardiness and/or absenteeism " Moét;of_f N

o the assistance sought for a specifiC\concern Was on one to four j'

L. .

occasions" during the school year, while approx1mate1y one- quarter of Ge

.\ ~ - P

g all assistance Wwas classified as "recurring "

FAR . : Sources of ass1stance (Problem i) The consultant
. T

w7
" v h L

' R A
classifications providing the most assistance Were "teacher colleagues,.
department heads,' and assistant principals. 7'Assistance provided by

- 1nternal consultative personnel accounted for 91 percent of the total

. . . . . . v L .
P . . L : Lo



f

4 Of all external assistance, pnly 3 percent Jas prOVided by. school

district consultants

-

':43.f ”l L: Teachers three most important concerns (Problemgg) ~ The. tﬁo
¥ general categories recording the highest percentage frequencies of

. assistance were.. again "Counsefing/Student SerVices and "Curriculum/
Program The three most common individual concerns of teachers Wwere

'x“.‘ "Dealing Wiigstardiness and/or absenteeme," "Determining established

, School programs/standards,ﬁ'and "Planning and/or utilizing evaluation

.i

. procedures The maJority of assistance prOVided across all

o
3

categories was claSSified as '’ recurring. . : ,f'”

’

\ .
'Sources of assistance (Problem 2) _For teachers three most

‘“'\important conterns, the perSOnnel most frequently consulted were

teacher colleagues and~"aSSistant prinCipals Ninety six percent

}.of the total assi stance came from internal consultative personnel

School district consultants again prOVided 3 percent of the takal

~

Greatest levels of satisfaction Were recorded for items ‘within

1

~

the "Curriculum/Program general category, while greatest overall

~

" 5\1 dissatisfaction was for items within the\"Professional" category-

237

However, the speCific concerns of greatest dissatisfaction were "Dealing o

. L.
with tardiness and/c cbovilovass” and ”Improving student motivation.

ﬁeeded out,unsought assistance Problem 3) Twent} one percent

of teachere'-csired but did not seek neeae% consultative assistance,

'

month " Thne main reasons for not seeking needed assistance related to

lack ¢’ time to seek it. v The general category within which the

\
|
\

\

‘ and over -k z1f of vhese reported this as occurring ‘once or twice per O

S o e e e 2

L et



' within the "Curriculum/Program category Seventy—nine percent of -

were strongly negatively rated by teachers. The maJority p051t1ve or";f\

A S~

. : N ) . N
4 o y t . L . / ) N
P o - ’ - - . ™
4 S o ] .- .

« -
."; ;

highest percentages of needed but unsought assistancetwere reported

4

Cw af "Counseling/Student Services " t"{ ‘ 3 @ *'"

o

o~

A531stancepprovided to colleagues LProblem 4) Most assistance

provided to same- scq‘pl and other—school colleagues was for items

teachers provided assistange to cdtleagues in the same school and 4
A ! £
41 percent provided\assistaﬁce to colleagues in other schools._='

' Forty one percent of same scthﬁ‘i‘ov181on occurred\“once or twice per

, week‘ " while one- third of othei )iﬁhcol provision occurred "once or -

. P

twice per month.".

~
°

Alternative'experiences (Problen 5)' Of the nine‘related

: \
general questions, the three’ relating to in -school” experiences for

/

consultative ass1stance, while the five relating to external agen01es

negative responses for each item. were as follows-

(a) SUbJSCt/department meetings RS ?i‘ | 27 Percent p051tiveti;75l”
.'Structures/procedures _;t; ..b" ) 62 percent POSitive;i}f'L:h"v
Trust of the consultant’biA_f.Lﬁ li,j,?‘ ‘51 percent positive.l“'

'~Accommodation/ fac:.lities & 61. percent ?mitive

(b) Other Alberta Teachers Association ‘ Aﬁ3r-;ﬁ.
services : N J}
K . “ >_t
Afberta Teachers Association
‘ specialist counCils s

'fUniversity personnel




o the prov1sioﬂ pf ass1stance Were recorded for items w1thin\the
dissatisfaction was recorded for items w1thin the "Counseling/Student

. as to why teachers may not -seek needed consultative as51stance was .

. no time to ask." - . e ' -

RS

.chhool district professionalj'
development ; ' - . " 65 percent. negative, and

*Journals/publicatidps 49 percent\negative.

e N

————

External consultants responses (Problem 6) At least

_p45‘percent of school district consultants provided assistance for all
_ 39 educational concerns. The three concerns for which the greatest

E percentage of consultants provided assistance most frequently ﬁ%re

“1nstructional materials, and "Obtaining information on profeSS1onal

‘ it

"Speciallst Equipment/AV Technology category Greatest

-

:fServices category The predominant reason percelved by consultants

0
. “

~

The magoritAjp051tive or negative response

N

the nine related general questions were as follows- ‘\

>

(a) Trust of the. consultant 'r75 percent pqsitive;'

=

‘f School district professional

‘rcent positive-‘
'i:Structures/procedures‘ . ’50_?encen¢ positive-&
B S R
e '_vSubJect/department meetings~:'-

S " :

, :
' Accommodation/facrlities 50 percent positive,

K -

(b) Other Alberta Teachers Association

?.serV1ces - "§7p L 85 percent negative-_'

"Determining established school programs/standards," "Selecting"best"

o

239

"development/in service programs Highest ratings of satisfaction with

50 percent positive,' T

'Ut{iﬂji, ,development l . ',' ' R '?g%,'"

e e et b e e s




. Alberta Teachers‘

R specialist coun

| §\ University personnel

Journals/publicat

Gomparisons of re

Association

240

cils - . 75 percent negative; > Yﬁ"

70_percent negative; and’

]

ions" s 1 60’percent'negative.

-

provided by'school distrt

'the total assistance

\The comparison of

reasonable parity when both the 39 concerns and the 3 mtst

.'p%rticular items had noti

' i&‘the total listing, 83 percent of teachers sought assistance for

.,consultants reported prov

_ the concern “Utilizing paraprofessionals/parent volunteers," 21 pézcent.\

of teachers sought assist
1t Where the three most

of teachers sought assist

most frequently requested On the othd"hand,v"Obtaining rnformation

sponses (Problem 7). In comparing.these"d

’ particular findings, it:should be borne in mind that assistance'

)
ct consultants constituted only 3 percent of

v

\resﬁonses of teachers seeking and school

‘district consultants provision of consultative assistance showed

important .

‘h concerns were cons1dered respectively However, within eadh listing,

ceable percentage differences. For example,

_ "Dealing with tardiness and/or absenteeism," while US percent of

1ding such assistance Alternatively, for

ance,‘while 90 percent of consultants provided
important cVncerns were nominated 39 percent,

ance for "Dealing with tardiness and/or ”iz”fﬁ

\

;absenteeism" but no. consultant listed this concern among the three

on professional development/in service programs" was one of three items,'

"for which consultants provided most assistance, but it was not listed

'”3'by teachers as one of their three most important concerng

~

Levels of satisfa.ction reco.r:ded by\ both parties in. relation

-~

Y

E

s



N .,. * .J ! \ . . . - LT - . A
to the prov1510n and receipt pf assistance reflected‘reasonablev’

gt

- ;kt‘ij,equivalence* however, while there was Some disparity bﬂ,ueen nesponses
. . 6; 1 . ;

. ,.v . B e, s

o

RS to indiziduai concerns, thiS‘was more,apparent when respective Ievels

of satisfaction were c0mpared by general categories. For example,

in relation to the category'"Specialist quipment/AV Technology,"\\_vi

13100 percent of consultants reported satisfaction with their provision

,,,,,

': with redeipt of such assistance.: Similarly, satisfaction ratings for
; R
.thategory were~- consultants 100 percent

. S e
t. »'_ (e

SRS - e

‘44] teachers 41 percent and conSultants 16 per entr-

L4

v*\,l"'

T n; mt The most commonly mentioned reason given by both groups as to

Awhy"teachers may not seek needed consultative assistance related to a
. <,~/—

-,.5”1ack of tim .to seek LLJLvﬁeachers responses to the nine related

’e

4

'”ultants The one maJor disagree

'.%ercent p051tiVe1y4 whereas teachers T3
' ,'\\ - ' ' : Ve B . »:'

blem 8) The three :;”;.

.

'f‘Comparison of the three studies L

: B v
fﬁv;lxstudies comp;red differed sign f"' in both conceptual frameworks

L )\»_ . N .

"Tfawere pﬁﬁsible \The single most important concern for elementary school

'_teachers was "Diagnosis of learning difficulties,f for Junior high

= S 7 T 3
‘- *The twa most disparate examples of 1evels of

o questions tended to be more strongly positive or negative than Were {?*“7

.

16”percent ahd; consultants 54 percent and the”"Professional"’category,\
" : :
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' school teachers it was "Obtaining student‘background information,
Y

' recurring concerns, followed by Junior high school teachers\ andv

while for-senior high teg&hers this was "Dealing with tardiness and/or

' absenteeism. The personnel,ccnsulted most frequently by teachers in

_vl . ./',‘,

',all three studies were "teacher colleagues t they provided assistance

.to 85 percent of Junior high school and 83 percent of\senior high ,.
‘vfi school teachers (No percen age could be computed for elementary
.lschool teachersf) For the ei ht high?st response items for each group, .

' elementary school teachers recorded the highest mean percentage of

x¢~,
.

"fsenior h}gh school teachers, in that order ‘ Elementary school
J ¢.,teaohers recorded the highest mean level of~satisfadgﬁon with the
_as51stance previded at. 89 percent while both Junior\and senior high

'ﬂschool teachers had an . equal mean level of ?? percent satisfaction

‘:.Across the three studies, thelpredominant reason given by~teachers for

‘o

: gt a
,‘>not seeking needed consultative assistance was a, Wlack of time," Which .

teachers and the second most important reason for, elementary school

Conceptual Framework R R .-
.. SN ~

@

Educational consultation\was defined as follows for this

Iy

Assistanceaﬁnd/or advice about perceived educational concerns,,'iﬁ&
" intentiorally sought.by -teachers: from’ether ‘personnel, . s
%pternal or ‘external to the school, on- a formal or informal
: sis, and through individual or small group interaction.‘v“\;

‘_represented the most important reason for Junior and . senior high schOol -

J“teachers - ,Q"Fi{d ; e . "i‘ h.d ‘f” ';tT_aL,] : fp»?‘\‘,;.q g
RELA’I.'IONSHII"! OF THE FINDINGS TO THE CONCEPI‘UAL B SR L
Lo FRAME‘WORK AND RELATED LITERATURE R \

Relationship of the Findings to the R : e



.;f}v‘: 4This definition relates to the two—way intéractions of the

?

Ji. sée&ing and providing of.gonsultative assistance between the \

'1_consu1tee/teacher and\a series of consultants——both internal and SRR
external gﬁ the sahool. ,Havelock s (1973 19) two—way interaction
J
network was adopted as,the mpdel which reflected\most accurately these

\ 0

';‘edion the premise that teacgfys seek cons ative
' )

L

e 7; int actions.
stance ﬂb grow professiopally through the process of alleviating
T Ao P Vel
‘vjcr remg‘!ng recognised defic1encies and problems or to enhancé and/or

develop n'w skills and knowledge, the role of the consultant becomes .

essentiakly tha¢ of the change agent That is, the consultant

’ \

fac1litates the desired change as a catalyst, a process-helper, a

solution—giver, or a resource—linker, through the process of prbv1ding/

~

Ve needed assistance S _ ',‘«, ._~"“"\\

Educational consultation also allows teachers to achieve

s . : ) o

prof essional *uth through many self initiated interactions w1th

~

‘5;' coasultants/change agents
the client is best served by a network of two—way cotZ::;§~with other

f' \' clients and with a variety of resouﬁfe'pﬁrsons group

~

’ Findings from this study showed ghat the 112 senior high school

N\

teachers initiated an average of 21 of these two-way interactions

[

with various consultatiwe personnel in seeking assistance for the

39 educational concerns Although groups of teachers may seek JOint

advice on common problems, ‘the theatre for such shared concern v

~¥ould tend to be the. sub%ect/department or general staff meeting
Information gained through interviews with both teachers and 3§.
~ . "consultants clearly indicated that because of teachers idiosyncratic

i; approach s to pro’iggemsé the prevalent lack of time, and the specific

~

Havelock (1973a19) suggests that Ult’nate ¥,

7instit&tions"

RN

« .

e e




' belief concerning the value of these numerous intenactions with both

7 internal and external change agentsz s .

needs requires ‘that consultants adopt one. or all of the change agent

focus of individual consultative personnel, the great magority of

:instances where assistance was soughb comprised numerous interpersonal

Y o . ~N

w'interactior\s., Each-new contact was initiated either to reinforcedor‘tov

Ky

© add new inSights to information gained in. previous interactions

~

However, the findings were at.variance with Havelock 5 (1973 10)

N

!

gSometimes outsiders see things more obJectively and~they are_‘
‘usually more free to work in a variety of ways . . . [and])

-as an insider you are more familiar w1th the system and you feel
its problems more deeply ~ :

‘ Senior high school teachers did not receive equal, or nearn

2

ggequal assistance from these two classifications of.personnel, s1nce

'>91 percent of -all assistance was provided by internal consultants

.

; ' ‘ 3
: compared to only 9 percent from external consultants Havelock 5

}

(1973 19) position is quite clear: | o - o

'Effective problem solving and self—renewal over time requires
. multiple exchanges with inside and outside: ‘résources, .each
representinE<specific knowledge, skill or: service relevant to
“different needs at different times.. ‘ ,
Ry 1 However, regardless of whether su/h/assistance is provided by

\

"f.internal -or external consultative personnel the meeting of teachers

.r

'"n 'roles of catalyst, solution—giver, process- helper, or resource linker

a %

4‘ Each of the 39\educational concerns is prefaced by one or other of the .

_ ;verbs;‘ determining, developing, selecting, planning and/or utilizing,}

Y

obta}ning, dealing with improving. diagnosing, resolving, or. -

-'>:ﬂinterpreting In providing the requested assistance, th-rconsultant N
' :is<not replacing\or rEmoving the teacher 5 personal respo sibility or

‘: desire to cope with the particular problem or: to grow prov ssionally

~

s,



5

_as a direct result ofrthevassistance and/or<advice'provided The

._"“

..
i

Rather, the consultant is helping the,teacher'to cope more effectively

specific change—agent role enacted by the consultant Wlll be

'dependent upon the particular nature of the concern,,the psychological

]and physical approach adopted*by the-consultant and the'extent to

which the teacher helps himself and/or risponds to the actual :v
assistance provided. } ") L L ','r’i

As described by various authors in the earlier development of

C s

the conceptual framework the‘consultant functions in each of these

L ~'

change agent roles as "a fac1litator of human potentia "

Carlsonl 1973.85),'a."change_f%c1litator (Sergiovanni, 1975 5) and N

' as "a.n"education'al chanée agent" (Sergiovanni, , 1975:4-_?)..

Relationship of the Findidgs to the - o J e
Related\Literature R "»” - ‘ D

I

Supervi31on Responses of consultants indicated that their ,

role perceptions corresponded with those of‘Parsons (1971 %) _"'T ? .

§a) helping teachers clarify and sharpen ﬁheir thinking J ‘”‘; @f‘

b) enhancing the status of teachers. T

\"2 3 helping teachers gather information . f,;;’t' i‘q”',{j'db‘_‘ )

helping set realistic student g als O and

~Additional comments from consultants incl ded '3 S i _}. ﬁf}t;lﬁ‘

) : R { ’ . .
(f) keeplng teachers abreast of new trends" R R, .5\ o

(g) helping maintain educational standards from school to school;];
- : a_nd o . (.
(P) providing teachers with on- the spot professional development._;

Hpuever, there was much evidence in support of Blumberg s
(1974 151) contention that " a there is growing emphasis on 3
teachers serving as supervisory helping agents for one—another {‘.

-

e Sl 1

\ . Lw j N T
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83 percent of senior high school teachers sought assistance

s

For example,

from coIleagues in the same school, and 79 percent provided assistance o

to colleagues in the same school This practicﬁ of peer supervision in

-

senior high schools would appear to be doing more than having what
Alphonso (19?? 594 601) called the "potential to bridge the gap as.
91 percent of all assistance was provided by internal consultative _’

persbnnel and only 3 percent was provided by formally designated

<

external consultants

-

This considerable extent of peer assistance is related to -

Rubin s (1975 30) bel,ief that stai‘f development is "an integral part

PR B

: of the day to day supervisory prdcess - His position was supported by )

the finding that 22 percent of teachers provided consultative
ﬁ
assistance to their same- school colleagues once or twice per day

..and 33 percent did so. "once -or twice per week'"- .;'; C e N
An important aspect of this continual help is the reduction of
: a teacher s anx1ety and the improvement of a teacher s self concept

Bunyan s (1970) writings on the 1atent function of. consultants of
e

U6

R . U .

‘, reducing anﬁ§Ety and improving self-concept may be*optimistic in view jifyl

| of the perceptions of consultants of teachers~who failed to seek

*;. needed assistance as. being "apathetic and complacent"~1"afraid or -

unable to admit weaknesses -and unaware of consultants \resources

<

With,reference to these same negatixe perceptions, Blumberg 8

‘(1974:2 3) contention, that teacher~Supervisor interaction reflects

\

';iso much strategic gamesmanship, defensiveness, and closedness, that it ‘

’fcan be deScribed as a cold war," it supported by comments provided by

; fboth groups about the other.: Teachers remarks about consultants N

ﬂincluded the fcllowing:-g onsultants are inadequate,"'"they are out E

.‘~\ L v..‘ .A\-’,I . o .:_ - ; _ "‘ . . : ‘ 'v \ B

\



A

f-suchﬂperceptions are‘held by»each,party aboutgthe other, a

"v“they Provide and their accessibility. are involved. ,‘thl S 3ij

‘either internal or external consultative personnel constitutes a

o the helping relationship as - one 4here the intent is to promote growth,

,V’n\v- L . N
A ah

of touch with the real world of the classroom, and,"they'areknever o
. RN

available when needed " Consultants commented about teachersz» "they ;

™~

are: afraid to admit weaknesses,"."they fear being evaluated/exposed "

'"they fear loss of prestige and confidence," "they ‘have’ little real

dedication,' and "they lack training and awareness to grow. Where ’

N

: constructive,ftrusting and helping'interaction would appear to be in

' jeopardy.' Blumberg (1974 :2) also stated that problems encountered

between teachers and superiors are the result of role perceptions and

behav1ora1-conflicts. ,Several consultants perceived that'some

. teachers suffered from 'a misunderstanding of roles

The suggestion by Unruh and,Turner (1970 151 1'8) that an indexy’

:of the supérVisor § success is- the degree to which he ¥s consultéd

raises questions about school district consultants w provided only " -

3 percent of the total assistance sought by senior hid

iteachers. This could indicate 2 misunderstanding of roles" by both “‘f,

the consultants and teachers involved, or a low ratlng of success of .-

\

»these consultants, but many other factors, such as the type of serv1ce"<'

V.

.\ . ; PR

' Helpigg relationships In keeping w1th the literature on . vl';f;

l Helping Relationships, the provision of assistance to teachers by

.

«

.‘helping relationship. The definition by Rogers (1961:39—40) describes o

'maturity, development improved functioning, and coping with life. L

“a

Educational consultation is directed precisely to this end T h&

»\

Couy
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4 o 4
o %
-y ‘ ’

T

~;.’" E . -
A B2 D g .
p_, ateachers .or consultants perceptions of the consultant s functional
TR N T 5
'h 1evel of empathy, respect, concreteness, genuineness, or Self-

,if,ﬂfhx B ,Within the §cope of this study, no attempt was made to

¥

percentages of;prOvision'of assistance'for the 39 educatiohal‘concerns’

express in quantifiable terms the eXtent to which teachers sought and -

- -

‘}consultants provided help for increasing the growth maturity,'

'-vdevelopment and coping skills of the teacher recipients The seeking

of' assistance teachers represents a helping interaction in which

L | Carkhuff (1971 96) considers the helpees/teachers are. functioning

normally" by societal standards and, within the school environment,

£ A are*Seeking help with "commonplace,ieveryday problems

CA

EY

ascertain,“based on Carkhuff and Berenson s (1967) scales, either

.evaluation Similarly, no attempt was made°to ascertain the influence

e
of the various secondary dimens1ons which impinge upon any helping

relationship, as outlined by Carkhuff and Berenson (1967)

" lv . .
. :’,' e o Ll . a\, : \ STy : O

.t

,Educationdl consultation _ The findings of this study both
; :

o support and refute various advantages and disadvantages listed by

Neagley and Evans (19?0 135 136) in having formaliy designated
consultative[advisory personnel Comments from senlpr high school
' teachers do not support Neggley and Evans contention t at "expert
: tssistance is aVailable 0n call’ from the consultant at. allgtimes
| Further, senior high school teachers did not concede that "the most
| economical use was made of the consultants time and talents" wheh

\
only 3 percent of their total needed assistanCe was provided by tk

~

' external school district consultative personnel., Consultants agreed L

~

~

with Neagley and Evans that some teachers do not recognide the need/“)\ _

T
\

o : . ot

v



LA . : . .
for help. Teachers agreed that consultative personnel were not always

)

available, however, rather than being monopolized by other teachers,
the fact that only 25 percent of consultants were| free from :

administagtive duties for more than 50 percent of their time may

_'account for their perceived unavailability . "_;~;g ‘ IR f;ﬁ”

S

Other reasons which could account for senior high school

teachers"’ never seeing external consultants" _may fgélude the

following that all consultants spent half or less of their time ‘\5ftf

Providing consultative assistance to senior high school teachers-;;n S S

40 percent of consultants spent half or more of. their‘time on

‘-administrative responsibilities, and 70 percent of consultants spent
up to half of their time prov1ding consultative assistance to Kr9
teachers Only 20 percent of consultants also taught at the

Grade 10 12 level
\

‘ investigation / s ,f!

o e sl W e U
Whiik prOViding'n_ consultative assistance to teachers. in”

"Instruction/Methodology concerns-—"the real world bf the classroom ——iiv

_principals Were a significant-source of‘help in other categories -f j?ﬂ

N\

Stoutenberg (1967) found a high degree of correlation between the

‘administrative responsibilities and the consultative role of the

iprincipal Some agreement with that finding occurred in thig study d-f’y

‘ as 68 percent of the assistance sought from‘the pr1nc1pals wasrfor p}:’-i

':"concerns w1thin the "Professional" and "Administrative/Organizational"

/
categories For example;ajO percent of teachers sought assistance

e

1“fr§m the principal for "Interpreting school reguIations, policies and:

- guidelines, and 21 percent for "Obtaining information on budgeting/




e

money control.“

strongly within the realm of classroom activitif'\

‘..

N On the other hand, assistance provided% ; department heads was
b

v, which supports the
L
findings of Eckmap (1971) regarding the role &f@Q,'

i:, 30 percent of

total assistance provid%d for items in the "Specialistgv
Technology- category Over all 39 concerns, department heads provided
the second greatest amount of conSultative assistance after teacher
colleaeues ot T o \

In relation to levels of satisfaction experienced with

~- BN

as51stance prov1ded McGillivray s (1966) finding, that teachers were - A

dissatisgled w1th the ass1stance for motlvating students, wasv % ),,"

corroborated by this study However, in contrast to McGillivray svd
other results, senior high school teacners Were 100 percent satisfied

with the ass1stancé prOV1ded for "ImprOV1ng teaching method{' (a

, global term in relation to this study) and for "Obtatning adequate

student background information,' and only 8 percent of teachers were
dissatisfied with the help provided for- "Improving classroom control
‘and discipline.” oo~ .h\" f’ e

°
-

drawn by Holdaway (1971) and ‘are as follows-.l“‘ o -7;j,'h3i‘iaffff*

1. None of the school district consultants in this study could

be class1fied as full time, since all either taught or had

administrative responsibilities in addition to consulting with

~-

teachers. ' ,:,“ S _]w"' ' -m_'“
. :

‘fify;vl8 percent o

Overall, findings from this study support relevant conclusions.r:f?
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were too few consultants ‘to service'the number of schools and

“2 All external consultants interviewed reported that they
. e
Were unable to neet the demand for their services because of

t\excess1ve‘adminlstrative respon51bllity. They’alsdmstated that there'

-
Y

teachers seekiné assistance N ‘
' \ J B . - 4. . . 3 .
S 3 A frequent comment on questionnalres and in interv1ews was
. ’ ‘,
that some teachers do not percelve a need,for consultative asgistance.

L. Not only'beglnning teachers, but all teachers 1ndicated

that they dld not receive suff101ent help for their most serlous?'Fyﬂ

~-
\

problems.

5; "ln general‘ thebassistance provided'by'consultants was 1&
' ‘ AR _ .
accordance with the needs expressed by teachers-.\ 59:
: \. v
6. Pr1n01pals were. not asked for assistance in relation to

"Instructlon/Methodoﬁﬁgy concerns,.but rather prov1ded ass1stance
SR

_ prédominantly W1th1n the Professiq@dlk and "Admlnlstrative/

PR

Mo T
Organlzatlonal categories._q ;3 dq,‘

\ ‘ '

cla531flcation after teacher colleag'

S o : .

teachers as colleagues in staff p051tions.u1 T
v‘ . N - . . : ,‘,\ ™

‘&.' Some consultants believed that teachers were not aware of

v~‘,J._ - :‘; o \

and were v1ewed by most

~

. their own or consultants roles.:'"ghj;\'i'.ﬁ%;

. LN s A . : : K
Tyl . . DR Y s ~ - Ly
s . R I . . . L .

\ Plamondon s research,; The four concerns for which teachers
5 . - &Y

-

sought greatest 1evels of consultat;ve ass1stance in Plamondon s Q1973)

e research were..'"Information on students background " "Assessing the

need for remedial programs A ”Implementing remedial programs and ;;

S .

"ﬁtveloplng course o&tllnes. While these items were of concern for

RN . L PR

PR

jfi; 7. Department heads Were t%aisecond most frequently consulted _
o ‘ B '
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R

o

_the highest percentage frequency,response p081tions,‘57';;ew .;3,‘3m

study were princrﬁals and guidance persdnnel. whereas for this study’

noticeable similarity Eightyefour“percent of. teadhers 1n\the
)

tardiness and/or absenteeism,"A"Planning and/or dilliZing evaluationéff“jiif

P

procedures," "Determining establiShed schbol programs/standards andﬁ.".H

A

“Determining expectations for student-achievement;“iﬁgf; P

Soa
RS

The personnel most frequently consulte in the Plambndon

w,

teacher colleagues, assistant principals and department heads shared5f§f5 i

s . v) . ".)‘Jr

e
K

Of the relat%d general questions asked of teachers 1n both

studies, only‘that dealing with university personnel had any

v consultative needs, whereas 16 percent of the senior high_school )

'ffconcerns for elementary school teachers wer'

B }!Were, again. areas of‘concern fbr a maJOrity Qf senior high SChOOI

R Y
B EE 1S -
< \’ )

K

for consultative assistance "moderately" or "considerably

. ) .
.t . ~

Haughey s research The four most-important task area

\

:fteachers, only one was directly similar to the foﬁr magor couberns of

. \ : [N o RUER P . - X R . s
‘{senior high school teachérs.a V; »]; _i,‘ﬁ,v o ; .«11: quf

-

a" "..
L
"

With one exceptiond all task areas in the Haughey (1976)

~ kY

study were rated by at 1east halﬁ of the elementary school teachers

\

u”~;;difficulties," ”Developrng remedial proer ‘s,w "Selectiﬁg instructional

“Fé_ as recurring concerns,f whereas Ln this study only half of the 'T”?w;;

}; teachers stated thatvcontact nith university personnel met their needs ;

. ye
Poe

. A

.pmateriaﬂs,” ahd ”Operating audio—visual equipment W While these items ff;gi,' ,




e o . -
.. L

~
~ - [

educational concerns Were rated as recurring\ by less than half of the

| teacher IESpondents, and 12 items received no recurring rating at |
: ’ ; l‘_”v. ) a'll‘\ », , ’,‘ ,\\ 7 A ) - N ' /I . Y \—) Ab‘ 2 ‘ ‘ |
e ‘13v,, As Was. the case with elementa}y school teachersl the maJority
K '{.‘.i'r' o x‘.‘

hE of senior high school teachers rated the assistance §r0V1ded as-

satisfactory or “very satisfactory However, high percagtages of
}if' dissatisfaction were recorded by senior: high school teachers for thexﬁf
‘ ¥

ﬂfﬁ a581stanée provided for particular items within the'"Profess1onal," .

| "Spec1alist Equipment/AV Technology and "Counseling/Student SerVices

[P : .> ,«(H-,'.. . ‘ . g - ‘ : \‘ - A
R categories. ﬁ.j;‘ ';;: : ﬁ_' B .f" R ST 53’,'
T, LR R - . G . A N vL . - B . . PR ’ o
SR i - ¥ R RN ‘ : L ,
”}‘f ) "j? “ A "1ack\of time" to seek assistance Was the most frequently
RIS mentioned reason by senior‘high school teachers for not seeking needed

';xconsultative assistance This Was the second most,frequent reason fdr‘

PRRIE 9

elementary school teachers, following the comment "the concern was notf

u

?t_ .i'of high priority*%fhifm.both groups of" teaChers, the consuktant

;::;' e claSsificatipn most frequently mentioned was the "teacher colleague.,

- ii{x; f The percentage frequencies for the PrOVisiSn of assistance by teachers?_‘
‘ ':f‘fifs;j to their colleagﬁes was virtualIy the same for both groups, w1th over

60 percent‘ﬁroviding sucm assistance at 1east "once or; tw1ce per week "Qf.

4

"f%ﬁy'ﬁf B :'ZQH:H ﬁarrison s, research F{ndingg from this study which can be
| .compared Wlth those of Harrison (1978) are as follows--' |

“d'-;t,;a“t‘fitfﬁui Over,half of the senior high school teachers sought :;mF |
51 i assistancg for“2%dof their 39 listed concerns compared to a similar




::Qif'gnoups was a "lack of time to seek it "« The predominant consultant

}.aperceptions of why teachers may choose nqt to seek needed assistance ‘~f5:q:_;jf "

’ 5;1percentage frequency Eating for Junior high school teachers being

.uwere similar in both studies.

jpercentage of consultative assistance However, for each educational vg"f: o

iconcern, senior high schqol teacherS‘souaht assistance from three

“_provided assistance to their colleagueS~Rhanfdid4'

.:\teachers

,reported having not . soug t needed assistance thah did their senior

'-high school colleagﬁg‘ \ The reason given most frequently by both a fﬁ-ﬁfﬁl‘

3dﬁ_':3 htth studies reported a magor%ty of teachers rating tﬁe

h‘ass1stance provided as’ satisfactory" or very satisfactor

[ g . .
T ¢ . N . ~ ) - )
\ ) . L . . L N . R S ~

of.provision\of\assistance for both groups The percentage frequency w;.

distributions of existence of concerns for male and female teachersv'

'_.v

..

»
v

R On average, twice as many Junior high school teachers S

'Lexperienced recurring concerns a¥ did senior high school teachers.“ . L N

\

‘fIn both studies, the "teacher colleague provided the greatest _:;*_ .ih' B

N

consultant classifications on hverage, whereas Junior high schofg

teachers tendedoto consult one referent only in relation to each task

areag_ Internal consultative personnel\provided\a higher percentage of

sthe total assistance to senior than to Junior high school teachers

3 A higher percentage of senior high School teachf H¢5:,.

ot -,,‘\ v R S
o T PR

4 A hisher percentase of Junion high school te

- P "-_?.'..

" ”-were, for senior high school teachers, "not enough time}" and for -A~'f R

.. Lo : 3
L R ]
& - IR T

. Junior high school teachers,_ max imply incompetence "7ff 7fﬁhi{"“*fiﬁf‘*j“ o

\- R

‘?slightly greater than that for senior high school teachers~:“"
‘ T . : ,



R
Voo

.

AT,

3'feither external or 1nterna1~personnel The 1“4 occasions on which

f~\ from internal cénsultative personnel represent a. per teacher average 3' L
j."

‘u. one suchtinteraction per teacher every 1? school days

“ ‘access to consultants w0uld\entail some rearrangement of sbhool hours f;ﬁta-y

f\ mPLIGATIONs FOR PRACTICE R A REEE R

'_'; ‘. - The findings of this study raise a number of issues which .

have significance fbr the effectivencss of educational consultation-h ’;tuifh N
‘, these are associated with teacher morale and teaching effectiveness. $‘jv‘ ”1"\bm

Senior high school teachers obviouslyeexperience some
N

difficulty in obtaining consultative assistance from formally T el

- &

X e * designated external consultants. Also, teachers bhffhr from a lack S 'ﬂ'4hf :f

‘. \ SN
' of time to seek as much.consultative assistance as they desire from s Gl

3 L L
' senior high schoél teachers received assistance from school‘distiipt : -gggﬁfn

consultants amounted to approximately 1 3 occasions per teacher for thé
entire schbdl year v The reported frequencies of assistance SOught L ce
! \ .

A

of one. interaction every six school days Because 28 percqu of all B

et assistance sought was classified by teachers as recurring,s«teachers
\\

claims that they do not have-time to seek.needed assistance appear to

be both valid and readily believable. The reported provision of '-vbjt;ﬂne n;

assistance by teachers to their colieagues in the same school reprfhjﬁ:” B

While administrative personnef'\ppearfto be genuine about
! “ . 3 4
their recognition oﬁ teachers needs for consultatixa assistance,v

‘\-‘

»evaluatien of current ."ilik

there woqu.éeem to e serious need*for¢;f
teacher access, not

ly to exte}y' consult_‘ts, but also to all

tt personnel wit in: schools who provide consultative assistapce }"" .;' '

0 ."‘h'.

A-potentially effectiye method of ensuring greater teacher ifiﬁvwl.w

N C
_,—— S
: . . N ST T IR o 41\_ / o A e ST .
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ot and/or of teaching responsibilities to provide teachers éith more time | g
) L*”u_fq\from the classroom to interact with appropriate others on both ;'.TW_
. Persona.l‘ ommon educational concerns Consideration might a.lso ' “\ S
,:ﬁ;*. be given to\the redet=.»ng_of consultants roles to relieve\whem of i.'ft;\. L

M’ﬂ an apparent weight of adminis '-tive respohsibilities,‘and permit them '

o to spend more- time g.n actua.l consult on with teachers The cha.rge

/- . o
1evelled by some teachers that consultants - e. out of touch with the R

‘ezmﬂ'
real world of the classroom - Was. potentially relev-f» for 80 pe cent
* Ll . ‘o { R N .
' of the external consultativ% personnel in”the study. The ;omnended
S e N LA

redefinitiqp of consultants roles might comprise the following \ 'j" "ff"é L

\
elementss (1) that all formally designated consultative<person el be
@

;5 T

half—time classroom teacher and half time consultant- (2) that their |

»consulta ve respons%bilities directly correlate with the categories =
:1;:of grad 1evels taught by thcm, and (3)\that their consultative
‘gd;responsibdlities give them access toxa maximum of five neighbouring

‘j.schools,qthus ensuring greatly increase 'teacher/consultant d:;

"‘i'nteraction coneultants would have 3 l‘st”han‘* k“°"1edge °f tea\‘

S gconcdrns b

S central-office evald%tion of teachers would likely be removed This

R

aﬁd the apparent teacher (and consultant) fear of unofficialﬁj%z

! fifmight in turn, left to greater openness oﬁ the part of teachers to
;e : :

eﬁ;;fﬁtdiseuss their Probp vs. and 1ess reticence 1n the seekins Of needed f{jfngﬁll

| "‘,.:i’a:saistfﬂce. “ S \ S . e e
‘ | }wu". regard to the potential benefit of exterr;al aéen%es s ..
‘ alternative sources of needs fulfillment the findings suggest that a..fi{' A |
}treappraisal,of their §erviCes to senior high school té&chefs is ~e7:\9:1? ti} .
;{'_:‘.:needed Strin&ept efforts might be made t° °ffel' -Serﬂ\‘(es and e ‘V

.




in settings where maximum numbers of teachers could benefit Greaterv'

cooperation with university personnei might be fostered in acquainting
teachers with relevant research findings, as well as. having them
assist teachers with in\school research and the planning of ways to

alleviate common problems and concerns.

A

7, An evaluation of. the extent to. which eiisting pre service .and .
in service teacher training programs anti§ipate or attempt to obviate
teachers concerns, as reported, might also be apprqpriate

\\ Finall&, consideration might. be given for the creation of

3.;consultant and supervisor pre service and in serviCe training programs

.e

to assist these personnel in providing more effective helping

relationships These might be along the lines suggested by Carkhuffj

: a_nc”i Be;;nson (l967j\for increasing consultants functional levels of‘

S

j'consultation _;:_ l_l;‘.“v~>.-,‘f~kuw _ 'f'5"-».; PR '_H~ R
mcmmmmmousroa@ammsmncx . -

F;},IVT The following recommendationf fon further research intcwi;l“

empath y respect,r genuineness,~concreteness and\self evaluation »
Since all growth constitutes change, and since all change '

A

brings Hith it new insights, Havelock s (1973:19) model of-multiple

nog
tno—way interactions of teachers with both internal and external
B VI

consultative personnel has tbe potential for permitting greatest

professional growth,through the helping relationship d! educational .

"

yeducational consﬁltation in'a;%Erta fall into two categories:ldl‘

v 4 " . s

V(a) those which may"be undertaken as doctoral dissertattons, andﬂff?gaf”‘
(b) a province—wide study conducted and funded by ‘the. Proyincialjf;ji.f””

Government thrOugh the Department of Education.-ju';;.rx'{;jg 7;”{3ﬂ"~

o o <,., . B 'w. RN s e L
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‘\:I." . ?‘ ) . . L ; i AT . ‘
. . ST e
Possible Doctoral Dissertations I e T E
, A A
»17 A replication study using the same instruments with a
random sample of senior high school teachers throughout the Province
~ of Albeqta tb ascertain the’ extent to which the findings of this studaL_i
. [ . ) X d’ .
a.re representat % e L '
';’_. o 2_,.'- A case study approa:ch invol ng e]_ementa.ry schools,;gunior R r

:.1

cr
A 3

5 S [ .‘-"“# LLoNg

high schools and senior high schools to study the various interaction s “'A’\ "

patterns used in the provision of educational consultation by both

<

interna.l and externa.l consulta.tive p&onnel, and a.m\appraisal of the.~“ :
perceived respective eff ectiveness of such interactidps ' { .
‘ v; " 3 A pre-test, post test study using a random\sa.mple oﬂ . o
<, ,\ ‘ ) N

Edmonton Public School District senior higﬁ school teachers to study

re: ationships (if any) between the prov:Lsion of educational m o

\ K . . N ~
. ;L : .

student grades " PR C o

’, 1+ A study, 'using control groups, of t!
'f between resolved a.nd unresolved educational concerns and _eacher

| self-—concept a.nd/or morale R o .‘ S C ‘ \ ,A-.
\ 5 A study of th; ex‘bent to which existing pre Service and
in—service .teacher-training px;ograms affect teachers needs fo’r : \ ;:: — i \}

educational consultation o - ,-\ SRR o

-

B R T
P ' ~ A

. * j._-_,{ 6 A planning recommendation for the implementation of a.

.«i;,'-

program permitting greater teacher .access to both internal and

e externa& consuitative personné\l for tfhe purpose of reducing orf -

,‘w o’

In .o B . G
i) s . . A

u .
efi‘ectiveness and to promote professi\opal deveiopment e : ‘_ PR

A

,,/ eliminating «existing educaﬂionaL conf,prns a.nd +o\ increase tea:éher - - c '
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' Possible ProvinCe—Wide Study o ".g pj Lo . “d‘ fu:”: ST
| A province—wide study conducted w th all Alberta k 12 teachers “_Qﬁ

using a single comprehensive questionnaire to ascertain more precisely

the educationa.l conce!‘ns experi\ d by M;berta teachers "I"h'e"

- questionnaire cduld seek the following informafion._

" »'(: ' v“ T : i \

LI ~'4 S Demographic characteristice a; respondents o ,;' SN
»%i L2 A comprehensive 1ist of 80 to 100 possible educational

‘.concerns or issues which may‘adversely affect teaching effectiveness, ’rppﬁ
T - ".
' o an indication of the single most important problem within each of these i

»

,gfﬁ.‘ items,‘and isolation of the ten most important educational concerns -
'_,3. All personnel consulted (from a comprehensive listing of . | .dvuy

likely sources of assistance) for each education 'c0ncern, and "'d' |

) isolation of the single moét important consultant for each concern |

» ~

' 1,;“f 4‘/(Xhe frequency of seekihg assistance, the classificatlon of

: ; "[ recurring concerns, a rating of the assistance provided difficulties fii JH "\

‘j} encountered in seeking as lstance\ and the methods of assistance’

seeking and provision which have proven the most productive o A ““-ffﬁf

"95;=t':l;5 Pnpvision of assistance to“coileagues, circumstances underé">

\

which,it is. provided, and the extent‘to which such prov1sion

i \ : \»’ .



. ‘associations;, and business/industri'a.]__- organizations. = e -

The find.ings of this study suggest tha.t the va.lue of 4. -
.educational c,onsultation has been under estima.ted a.nd the practice | Lo
E funder utilized as eemea.ns of reducing tea.cher—recogniSed problems, of
increasing tea.chers professiona.l development a.nd of improving the -

" ';-teaching-lea.rning situation in, the cla.lssroom

In seeld.ng ,the desire " ssistance, teachers in this study\were

.. 3

"forced w opera.te under‘s the' es of a lack of time, a lack of

,'consultan;s, and for some, at :

PV

5 riate personnel within the
AN o A
i . o ,\‘\ ket a2 (ﬁ y
The litera.ture cle;ar1y~a.itests to’ :the value ﬁ educa.tional E

: i'co\msultation' as. a.n’ inter‘)ersona.l helping rela.tionship and as a.n
educa.tional a.nd prof e&siona.l service to teachers Strenuous eff orts ’
| ‘should be made to improve both the qualitj.r a.nd qua.ntity of’ educationa.l

J conSLﬂtation in the long term inte_rests of improv;\d educa.tiona.l‘ ;ﬁ&,

L X . )
o Services to students. o ’

0 { -
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- s o, -~
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Dear Teacher.__ R : ‘k‘

- ‘ l ‘am. pre&ently engaged In d oral studles within the ‘Department: of

' Educatlonal Admnnlstratlon at The Unlversntx of Albetta.

The purpose. of thas questtonnalre is to obtain lnformaklon about the
provision of consultativé assistance to. teachers in selected scnlor
thh schools' in Alberta, "This. information represents. a major part of

" my doctoral dlssertatlon.: To collect the data necessary for the study, o

teachers‘and consultatiive. personnel are being-~ requested to complete

and return approprlaEe guestlonna|res._ ) ) '
‘ ‘ Hould you please provlde data relevant to thlrty nine educatlonal
concerns for which you have sought and/or provided advice or
adsistance through contact with other personnel both internal and.
o external to your school . »
L .
- i would appreclate your assistance and cooperatlon in coﬁgletlng this o
, questionnaire-as soon as possible and- returnlng xt, sealed in the i
: envelope provlded voﬂyour prlncnpal by Aprll , 1978. oo —
.L‘ " .
6 ‘All data will be treated as confldentnal ’ e
vl 1” ) A bound copy of" the dlssertatlon, plus multvple copies of an abbrevuatcd
N report wlll be forwarded _to each school partlcnpattng in the study.
. .urs slnccrely,, _ .
S Ross M’llllkan ) A BT
. ’ ’61k32 4909 (Department of Educatlonal Admlnustratlon) , ‘ LT ‘:,wai
o ;v—/;:é,‘ h36-6956 (Home) - i R | | (§f B
CEnch. oo T N i . '
7 . i ;a o N - }@ﬁ

— - o ' N ‘o
,l":_" v R » -
) - /7 A ' - K : - ' - ~
. ~ : / . B “
: i Che e o :
g ' o ’ L ' a o
Lo THE umvsasnv or ALBERTA . . : ‘ o -
’Department of Educ al Admuustx-atmn R oL o ¢
s [DMONTOIy AKBERTA CANA 6265 TfLEPHONE 432 524! P '_:.-‘ LT ) -»'_', - \
T . : ,"7‘- ) . R Lo . . ) . R
S o P < ‘ A N e
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o o _- k Consultative Practices in o " f:jwi i
"f T E Selected Senior High Schools'in Alberta A
Cd. 0w quesTrowwmE R
. Vo o ; . . ) .o \.,_v .’ . . LN . \‘
- A. DEMOGRAPHIC DETAILS ' “CODE NO. _
. g "o
*lease place-check (‘/) or . ap?ropriate response “in the spate.'3 ff 3
provided _ L _ . oy
'1. S . ‘;' Male - (- ).1. " Female  ( ) 2. -
2, Ag on last bir:hday N , .
. » k ) 1. . 45- @9 yearsﬁ ¢ )6,
. )20 "  50-54 years ( )'7.
) 3. 552 %59 yeaxs' ( ) 8.
) 4, '60.and over (- ).g,
).5. o o '

e

\
“

3 years - ) 2.
loYeafs e ) 3\

Y

Y

2-y§;2; orTess (). 1.

‘1._;Codp1e£e‘ye rsbef pogt;éeEOndegg educatioh es”aésessedgfof'salary"purpoees.t.

5 years =T )'Z.'
.6 ,years or more - () 5,

1

"4, -Number of comglete years of teaching experience. (iﬁéluae\cﬁrrenq ;

academic year as one fu11 year )

o

N

9-12

s
A
.
.1
3 4
Ay
l&
.
; o
L
L FE
. N .
.
-
' .
.
.

p Totaln _(_ .)fl.‘ In present school "(»“‘) 2.
X L R ) A e, ) v " : . I
5, -2esition in tha SChool. (Check one only ) e TR 13
- jPrincipal S )_1ﬁ~ Librarian f‘ L ; ¢ ) 5;
C Assistant’ Principal (" )z .Counsellor =~ -~ % ' ( -.)16,.
“ "Department Head )3y ‘Other” (pLease specify) D 7.
Classroom Teache; (. ) 4. . »
6. Grade levéls taught. . (Rank or_d'eiffrom‘ 1 to 3, where, 1 1nd1§g¢'e;'s~:_the_ - ta-16
'greateﬁt .amount, ) : ) R B N : 1.
. A ',.M;;q"ﬁﬁe-e_,meﬂ, SR 7R .
Crade 10 ( ")y 1., 7'Gfadeﬁll (- )2, Ct&de‘lZﬁ.(_.“) 3, _
7. Isyyour present assignment generally consistent with y0ur academic . :]17J‘ \
pT pdration? . s ) |
Yes ( ).1. oy
CIf "No?,“please ei&bbiate.f
— ' : o :



. » . _ 27
Y . 3 X e .
Y &
k 4 N o !
. TN - )
| : ccv] - i
8. 1Is your m’euent nsnignmvnt generally consintent with your tonching ‘18,
experience?” C o . s T ‘
L cYes (M Y e e IS
Ci e ot Yes . > - No . 22. . :
e COn R e e \
-7 I1f""No", please elaborate.: ' | . '
o X v o ' X : ;
9. Which subject area(s) do you teach this year? (Rank order where l= most ) 19—20
'01.,.‘.‘ Business Educatiqn e.g.~ accounting , 21-22 |
x - law , {- - . > 9
' o _ ) - typing/shorthand L & . A
02.. English/Languagé|arts “( B
'03. Fine Arts’ oege-are . o0 ¢
S = drama S ‘ '
- | (s -
04. - Home lilconom_i’(::s, ' e.g.~ clotﬂing/téxtileéi : ] R
. “~ ) v S - f’ood sclences" P G o
05. . Iv’r_xdust;-ial/Vocational : . L o
o Education . : e.g8. - beauty culture N .
T IR SN N - construction/fabrication : ﬁ »
o : - electronics ot . :
\ ~ mechanics . . . - !
! ) o _ - media/communications R ¢ ‘
06. Mathematics - ' T ¢ )\
N _07:.- Modetn/‘%’e'eond - e.-g. - French S o
. Ianguages‘ .= Ukrainian (. o \ ‘ ~
08. Physical Educati n ' . ) : ;
09. ' Sciences: * .e_'.;g.'-_ biology ' E
g \ t ¢ = chemistry - i
. !~ = physics . < 2
-10. Social Sciences| e.gi- economics © . |
; S ~ ‘geography. . .
. - history_ - \ .
. ; : ' ~psychulogy S
: I -, = religlon o !
! et gocial- studies——»—%-——’ — e
{ : Y.
o L socio)\zy ) (.
" 11. Special Programs e:_é';';?,earth beund )
o ' : ‘="driver éducation R L
A = work -experience (.
12.° Student Setviees e.g:. - -éounselling : . .
, - : . =~ ldbrary . .. : (
13. ' Other (please specify) R _
- K X:' « . .
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‘ SRR B.. EQUCA:Iouupcoucrms FOR, wnren, o T - )

Dt ‘- o C(NSULTATIVEXASSISTANCC uAsJk BEEN SOUGHT : T .
nmrmruou- T . : ’ el A '
For the’ purposes of. l‘.’hie study "con’éultative assistance" is defj.nedlas 1

i B Assistance and/or “advice’ about p_rceived ed'ucational con'cerns intcntionall . *
1 a,o.ught by teachers from. other personnel intetnal or exteimal to the school, Ca
“on-a formal ox in£orma1 baqis,‘ and tﬁrOugh in,dividual or small group. inter—
action. : o . . .
Listed ‘bélow are 39 edué%tional concems. grogped under Six ‘category: headings. B -
. ea'ch educatibnal .conicern_for, vh{ch you, sought conquitntive assistance since L3R
Sepdember 1, 1977, please indicate in ‘the - first: column .the- num‘ber of occasions
as follows: <o 14 ocoasions ¢ (1) S : B . .
~ 'S ‘or more occasions C) y &, '
Recurring need, “(R) - =t . T )

Please circle the 1ette‘r indicators of aﬁ‘ gonfmltative

.

| to each -educational con
. September 1, 1977

cem,, from whom you sought consult

personnel appropriate
ative as$istahce from

- e

-« R
EXAMPLE: | Déveioping coutse outlines. ‘ P #P|(DH TQQ lOSlBClDPlCI ! . :
5. _ N VL e _ “ c_'f;',\(’pnsultatlve} Personnel
Y . y . . : ol : ST
‘ P X ‘ol -
] H .
LR - ‘) [} co. - . R
R : ) ol L d e IS
: - £l » {gg |
1 all " 1=l ) 9l 2 EE R
" E |t el {e’ “l§lam|ue
R | ol oo =5 BRI DU RT3 TR R -
L \ S0 v lwo |bo ol = |8 0 o ¢
; , . b | AT {els laaais o
. [o] boal ] . Lo [0 K\ B T 0
. \ Y S g TS lol.gleglss
“ ¢ : - af f L e |7 B nw:
- ; ' Flula|w al © 1w s s
o wllwluolelolael g o 1o
ol s | | « - o @ 0 @
oIS B |n]l=l o ul m-jugige
ot o o o ol okl v - ]8 E& LR
: slislalndis el sl gl dgiz2 s
. . Lo _oflejrtjeta F<3 I 1 ] R k- Evl
1. T el ’ o R R WA R =g Bt gl e jO v -
| EDUCATIONAL CONCERNS 2lejetrle|s|al § = pe18 3 || o
Curriculum/Program .- K B -
Determining: - ‘ v :
1. - established: gﬁhOQl programs and T I . ‘
) standards. » | ap|pHjTC{C | T.]OS |BC |
l:rlosltsG
¢ | {os |sc o
cic | Losfsc
pujtcic | Liosinc
Se' ecting "best" Wructicnal . I S
materials. -~ ~ 4 ., o pu|Tclc | L|os{nc.




: s ) )
s . . _ . e Co ' "
SRR ™ ‘. ol Ta \
i : =l le g
. . o : :
i | . A (< o ~ .
\ _ . : 1. e e .
| g 121y ElelEe]E <
- c o m talo gl .
. o o & wiolreglae:
RIS o v~ v 0 Jol ||l we
o st lgisl= lel3janlss
. ofl ol o Lslwle Ml e,
R ‘ 0 HlolA ] okc R OlE W
L e Plulelw P Rl - | ‘
. slglel52|8] 5751850
. Ll aldlglw]lGlew]l w038 0
o . Hilw|wlolo]leoiwlal lEule o
. . Y juilulolul olllonlw o] 3. ~
: ) L telfelw]la]le)glnlo) -|5alaa
. ' . = Bivwlolaloisloaldlnlo ol w be
{77 EpucaTTONAL CONCERNS | A 2IE|E|ELE| 8185 (E3|8E . b

Instruction/Methodology = ..5' _ R v v '

Planning and/or Jutilifihg: -~ AN R | N T A o L , | IR

7.~ evaluation procedures. R Blapipuircic L fos|BG OF | Tr |l 17-27 §

8. ~ :lndividualized instruction. e - p|a¥|DH|TC o ' {osisc] pp | c1 i 28-138- | )

9. - sma_l‘lv gr_oup_ihstruetion._ ‘ - P|AP{DH cle | 0s BC| DP ‘ 'c‘_[ 1| 1949 S
10, - teamQteaching techniques. P|AP|DH|TE[C. [L [OS BG pP c]; 50,_60_ ' o
1-11. -~ problem-solving, Anquiry. and ‘ 1 _ B V B N T N R ~ ; o v
S discovery te‘chnlques. : S '1 PIAP|DH|TC|{C |L-fos|BC | bP | cI ['61-71 '

S12. - questioning teehniqugs. ‘ ' p|ap|pu{TC|C L los|Bc DR | c1 || 6-16 ;,

Determining "best" : _ .' ‘ " | "h\' | : ‘ SR BN IR ,' . E .

113 - techniﬂees for content presentation \ Plap|DH|TC|C fL jos|BCDP | c1 4 17-27 ‘
1‘10 - seq,uencing for content presentation i |APIDHITC|C |L |0S|BC | DP | €I || 28-38.{.

5 _pecialist Equipment/AV Technology \ '

‘Selecting and/or: - . :

15. -"operating Specialret and/or AV 2 B : - -

) equip:,pnc. - , , . P|AP|DH|TC|C [L [0S|BC|DP | CI 39-49 _
‘16, - deve10ping specialist and/or AV N I | S A I A B R I O R . P
’ materials. R S N _ P JAP|DHITC|C . Lp%SQQ BC | DB SCL :50-60 |- :
17. Obtainiﬁg information on new specialist o ' o T ) N E 11 ""‘ :

and/or AV materlals ‘and equipment. IR B AP|DH|TC|C |L JOS|BC |- DP { CI | 61-71'f

,‘18 Utilizing kite, games, »charts. g 1apipr|{TC[C [L fos|wc|pP | -cr . 6-1671
o Qounselling/S udent. Concems R C o BERE . ' R | " Wt

DeveIoping and/or utilizing: ' R : N R e Ve .
19..~ remcdial programs. and materials. |ossc lpP Jc1 J 17-27
20, - accurate reporting procbdures\.x.;{ ¢ |L |os}BC DP | CI 1 28-38 '

. Dealing with- S SRR . . 1. 1 ' . 1
21, - tardiness and/or absenteeism. {E {OS|BC.|DP | CT -} 39-49} .
22 - student personal prdblems. i, L , ' 50‘60 b

Improving o ' . _ ] = i
23, - classro\om control and’ discipline' L 61 71 L |
24, - studcnt motivation. ’ . o L 6 16]. - L

25 Obtaining adequate student background 3 1 RE SR | 1 B o sl
- information. ' osfnc fpp | cI e A
26, Determining the nocds and’ abilities . e N .‘\

- of individual students. ' 1| ,25:—23‘8,“'

27. Dlagnosing learntng diffimlties. - cr || 39-49
. .»\ . o ~ ’.
3
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N O al .|'e djog|ua ¢
ol R o . w“l wlwglole . .
X wll ] o} ot b | ~]wo uﬂk
- N .5 ol af el 2| eem|) 2o 0
oll. af o] - Gl algulgl. .
) ol 19 =1 Lol g R \
N ' © o '3 H ] "S - e 3.
' v wll ] ol B O] of & w1 2.8] =
- ol =] el @ | 2| = “elwo] fha
. v ol o €| W] A ISR -] [T R ]
Ml A L] @ (V] N @ Bl e 0
AN I e A B e R e

e eKTiONAL CONCERN R RNy

' EDUCATIONAL, CONCERNS: 2l k) 2 & & 8 H & w]|EB)8A | ce. | ’
professiomal - . ) o ' - R

. Obtaining information on: ‘ L ’ : oy

: 28 - legal and/or professional rights> . : R
", and respongibilities. _ Ap|pr|1C|C-|L {os|Bc | DR [cL J 50-60
. - professional development and in- R o | I 1 1 R '

- . service progrems. _ Ap| c [t |os{sc|{pr |cx || -61-71
30. —_teacher evaluation; promotion, | ‘ ] !
transfer and/or gabbatical _ _ . ‘ -
‘applications. AP ¢ |L losisc| ppP { cCI1 - 6—161 v
- . X . : . 4 : -
31. - supervision, 1iability and/or L . _ o S N
\ ) negligence concens. o AP|DH|TC|C {L 0S{®e€ | DP ‘Ciﬂf 17-%771" _J‘ .
. 'iZ.uResolving conflicts with colleagues. AP| DH|TC|C 'L {os|{Bc| DP ° cr -28—38. )
: ‘ 3. Developing educational phiIosophy AP|DH{TC|C L OSjBC. pp |cx 39-49
' Adminiqtrative/Orgenizational , e .o
‘ Obteining information .on: - A . . ‘.- A
| 34. - records, filing and adminis— S R A R R .

: trative’ prOcedures. ) p |aP|pH|TC | ¢{ L]OS|BC I DP -| CL - |} 50~-60.

! 35 = fieldl—trips and/or excursions. p {ap|on|rc | c| Llos{sc|DP | cCI | 61-71 |

36 - budgeting and/or money .control. P |Ap|DH|EC | C[' L|OS|BC | DP: CI ~ 6-16. ’

37. - extra—curricular res&onsibilities.- plap{pn|TC [ C| L|OS sc:iop. [c1 . 17-217 . /

3& Utilizing paraprofessional and/or i <t o s T ’

.- parent volunteers. . p |ap|oifrc|.c| Llosisc|pp fe1 |t 28-38 N

39 Interpreting school regulations,v S : : 5,,v’~

policies and gu‘Ldelines. P AP pi|TC | C| L{OS{BC| DP CI 19 &9 . ”\

) T 5 ‘
Please add any. other ‘areas in which you . _ ¢
sought or desired consultative assis- , W~ A '

- tanece. (Circle. appropriate referent . " !

letter indicators.) .. o
‘40.:‘ K

sl



- o«
- .
QPECIFIC PROBLEMS WITHIN THREE EDU(‘ATIONAL CQNCERNS ) $
.- AND MEASURE OF SATIS}ACTTO\I '

c.

.

*Indicate in the first column, the number of OCCasions assistance was

Select the educational concern (frem qection B) for

vided. T : R , ) -

’

duich you had greatest

‘need for consultative hssistance, and insert its numb T in the space pro-

0utline up to three specific problems you ‘had in relation to this concern.'

;»Circle the letter indicator for: ‘the ONE pefson from whom you sought most
~assistance appropriate to each specificgproblem.

0

sought for each specific problem as follows:

s

Y= 1=4 occasions
5e5 or more occasions
R = Recurring need

.

'

°

LA

Indicate your level of satisfaction with the assistance
v 1= very satisfactory, 5 -
.2 = gatisfactory, o
.3 =. unsatisfactory. S

S/ R - |l satis- &
o ‘ Consultative Personnel «° faction °
- —
o . (W] ;
- L K R
T . N, ] 2 . o '\,
. : - e}
. - /] - -} o] L 8)-—! ] . (23
-3 B ol ol g1 o)t -
_ . S e o el w |o gl w ol »
; ' o -l =] Ol & TH gl o el e
. . ) v| ©| 8o a1t ol w gllo
o gl o of R RN R R >
O “| vl @ Hln |lowlg all o A
0 ) ] calgfRole ule]snlo
. ° =9 N B L o alm oflw fa o -
. Blol'w 4O {ed ~alluwlo jlu s
‘ wlbl wlel 0o ] 2] Colegta Yo e :
< ofl Wl el @ b | & W el D oflo |0 fu
. ] o Bl Ml ] wlm ol ullo]e o \
vl o ol o]l w a0 e clo| o olfr fu |w
- ollob ol ujclulelcluw |deollde o fo
B R - B ) [0 I =1 a8 V] - - P, L) el Bali Kr)
SNEL gl S alala] Sl 182155 15]5 |2 .
[ : ‘ 4 1.'Q1 e | i ¢
: Lzl < Al S PSR S 8D .,é%:’:': s.0a |5 \ c.c.
5 B ‘a
PlaP [DH|TC| C [LfoS |BC|DP | 1B [} 1 ]2 |3 50-54 )
J i , ‘ B 5 . = b
v § IR o
N » S B I e : 2= Lo C
2. plap motiTC] Cc|Ljos |Bc| pP { 1B )1 |2 |3 55-57
. .




W

’ unsatisfactory, please explain hz you believe it was unsatlsfactory.~'

4

h : Al v -
. .o ‘ i '
. J . i
.“ ” o . /\\ -
. SN * ;! LI \
Vet S R
‘,’ ﬁ 3 . ‘,” . .
—> - -
. ) »
N 2 I
' ‘ v | EYR L A R
- .~ 3 lials ~ |5 ]
.8 o | ) o c‘ﬁe CHEPES R
0 a. o 4E |8 6 g w off o} B
. . -4 -~ 13 . - O & (nwglouagl el .
- g1 [ I b | 9 O « gt 'o N
< B lglelst ol el lgel2el 2] I
& oft . 1.8 et % o le 8,0 ,gd-t 1>l o
- 1l — . }< {0 afr off ] '] o .
: - Y10 [k Ol e ~ njojlw
wlitltalelo o gle S lm Pt @ |
. S Ofle e 21,102 d2 e jo ol o]l 0]w
gyelE IR el wm Jor | ol sl els:
v Rl otuolo lointle Sl L ie o v Fual)
ol el lolele (o rﬂ.m 3 o m\ o
Ol glHiolole]ln)l0 e > o E -l b il
SIE|2 81813185 B2lEel5EE
< a]|& (SIAl& |0 B R cal>]n|S Jlc.c.
'Repeat the above: ‘procedure for the educational concern ‘for which you: had the -1
Second greatest neced for consultative asqﬁstance.,~
EDUCATIONAL'_CONCERN Nuuhsg( ) . - _
A L 2 ! ! 1 :
1. PHITC | C] L|OS | BC DP IBJl 11213 +61~65
‘ s ‘ e - .
2. ' pH|TC | c| L]os Bl 1{2]3 | e6-68
3. >Iorjrcfc|Llos i1]2]3 [les-71]
L P‘
‘ - W .
. Repcat the above’ procedure for the educational concern for- which you had the
thlrd greatest need for consultative assistance
“EDUCATIONAL CONCE,RN NU:-lBER( ) ! - , ; -
1. ' ' ' PIAP|DH[TC | C | Llos | Bc|pP 2|3 ft 72-76
, N | ; o - S
- I :
plarion|Tc| c|.L|os | Bc|pP 2(3 [f 77-729] "
!
’ v : ol
3. plar|pu|Tc| ¢ Ljos | ncop 213 || 6-8
" \In instances where the consultative assistance that you sought proved to be

e



RN ' . , ’
=. .. ° . D. EDUCATIONAL CONCERNS = . =
FOR WAICH CONSULTATIVE . ASSISTANCE WAS NOT SOUGHT

2 SR

/,‘ " Indicate by check (7] and/prnﬁritten‘regbonse,{youtﬂréasbhs for NOT seeking

‘consultatiye assistance for educational concerns, since September'.1l, 1977.

1'

-’yaS‘needeq by you but not sought,

\

v : . : . o - e

Have there been occasions when you'nqeded‘éonsultative assistance but did i B
".not seek it? ) : . e : .

1 Yes‘:'( )7 C o 2. Nor - (- 'Y

If yes kQﬁestioq'i), indicate the numbers of the ﬁhree‘(3) most imporcahﬁ

educational concerns for which corsultative assistance was needed by you
but not sought. T h y R S . o
R S S , S ~
1. Educationil%concerp number ')
2. Educational concern’ number )
¢ )

3. 'Educatiocnal concern number k.

If yes (Questign_l);tindicate»the;humber'of times consultative assistance

Once or twice .per day s
Once or ‘twice per weck.
Once or twice per month
“Once or twice: per ‘year

g
PN SN NN

\

.. you in relation to the above concerns.. -

T €eC. .

10-15. |

:Please. indicate the-rcaéons'whx,consultativefaésisfance was not sought by .’




Oonsultative assistance provided by you. in O'II{ER schools. - Ll o \

2

lo".':.-ﬂave you Erovided \:onsultatlve assistance to teachers in other

echools? 2o . oo P
CE ’1. Yes. (). 2.iNo O e g
. . A . RN X . -,.v' B 3

5. JIf Yes (Question 6) indica:e the numbers of tzhe three (3) ,, .
educational concems in whichxx provided consultative assistance
most frequently.,-. T i - ,

4 N .o . . _ L . .

[P . . . -
“ r . . . -

e - e Yl -
e . | » t\( . . v.I'. . _‘.')' ‘
T . - S M >
- e ’ Y ‘ . . v ¢ g
ce - , S ) ” v ‘:‘m\l
- - u e o s ‘ o g
L ew T
e . . " ) o . o . o ' . PO o - ';‘\( : T
‘\“ s \ ‘- . N o N o . .. .“ PN \ (
! AR # OONSULTATIVE ASSISTANCE raovmnn BY. Yot . '
Indicate by check (\/) : _ Lo ‘»‘ T e el . E _—
1. Whether or not x u have Erovided ‘consultative assist:ance to other teache:;a, R)
© .since: Sepcember "1977 ~Gin both: t:his and lothet schools) AT T
2 .’4" The three (3) educational concerns in which z provided consultative
., dssistance most frequently. e ; FU N :
‘\ . T tale ,',. < :
3. The. £requency with’ which L you provided this consulzation. ST RN i ‘ S
K i Coab g
A Consultative assistance provided by y - dn THIS school ' S 'c'(-:,‘_" .
" 1. Have you Erovided consultative aSsistance to teachero in this scbool?
1. Yes - ( )y No - ( : L BETRES e .'_. 17
2. If Yes (Question 1) il:dicate the Aumbers of the thiee. (e_)_ "
educational concerns in which you provided consultative assis- ‘
~ tence most frequenc.ly. S _ .. . PREVEIEEENS
. »g‘ . Ll o c 5 . :'w»«- . .. ‘ ."" o »
GG Ty e e e R e
5. .,If YES (Question 1), how often wasg onsultative assistﬁnce R ' R
] : rovided by -you regardLess of educ%tional concem'l o Con
e ’ .1'. once or twice;\l per day S ; C 'y T A B 8-
TR -2. “once or twice per week . . , [ D I SN B .
\ ~ +3. once or twice per month™ . . ( £y \ T .’_’ i
‘ , 1., ,once or twice per year . - ' ( \k ) R

“_21 +}.

. 6. If ~Yes (Ques%ion 4), how often was. con-sultai:ive assistance ’ . o
provided by Z u tegardless ‘of educational conc [ B} C
Tl on_c’:'é or twice per\day L S S o 22
2. “‘once or twice lper: week -~ .. v ] K@ AR e .
“*3. . once _or’?twice per month "7 . . ¢ s o . R
4. once or twice per year : R G I L e L
1 . : . N ‘g .
. \ . x . L X . t * K
. ~G > ,' ').:‘ . .’ .: i ’
) . d B ::.'i % , oL
- ¢ . '1\ ¥ . - 4
v - . . .
- Co o 3 ’ 5 ."-4.
. a - . . Ya w
Loy ‘ - % Ay - R

e



. .. F. RELATED GE‘NERKL'QUESTIUNS_

IHANK YOU FOR YOUR COOPERATION, : PLEASE SFAL THE QUESTIORVAIRE IN THE
ACCOWPANYING ENVELOPE AND RFTURN IT TO YOUR PRINCIPAL : o

To ‘each of the following questions, p]case circle the number iddicator for ‘the
appropriate response., ‘ : 1 = Not.at all ‘ T
: : ‘ ' 2 = Aidetle I S .
) . oL IR 3 = Moderately . ”
. . © 4 = Considerably . S
. >
- |
: — L A
ol o} o] »
. 4 e . .
Lo R ©l T
. L. EBT) M- \ .
- - o NEITRIR'E :
. culAl el g . s
; T P 0. -6l o -
¢ oL | <} 1O . c.c,
a To vhat extent is’ your need for consultative assistance met g - )
through the following- o R AR D A A “
1.'_— shared exchanges in subjéct/department meetings within
your school?: iy (2314 )| 23
L2, - professional development seminars and conferences' ' i -1 : ..ﬂ
conducted by the E.P.S.B.?. ‘- . SR 5 B 3% 5 A It 24
A ' B K g i
3. - A, T A. ‘speciallst councils’ T ™3 |4 1 25
4., -~ other A.T.A. professional development services’ L ¥ 2;‘3"4r 26
5, = professional journals and/or other publications’ _,.Ajg 1 2 3“{Zf—' 27
6. -~ contact with university personnel? RRREON 1‘\2‘T32 4 “ 28 -
To what extent' . o S U,J R o” L N
:j7,. - 1s .your. choice of consultant influenqed by percéived R I v3-'_"w"
©, ¢ trust (of the consultant)? - S . 1121314 | 29
'8..€— do staff facilities and staff accomodation (withinl
U your school) enhance your opportunities to’ seek or o
provide consultative assistance’ . . R . l:}z 314 30
- is access to'the most appropriate\consultant restritted ‘
e by organizational structures or administrative ] : N '
- " procedures? . S _ Y [ B B B Y 31.
“7'1_. ',. ] KR K R T A . B K .
'IF YOU ARE WILLING TO PARTICIPATE IN A FOLLOW-UP' INTERVIEW, PLEASE SIGN. HERE:
B . N “f“__ . "‘ . .‘ . - ‘ X . X N . -k
SCHOOL - . ST TSI oL e

282



o " i Department of Educational Administration ."\ o ‘
. o 5 University of Alberta S :
mmnvm: S(;HEDULE S N N
) (Teachers) . . ’ ;

e 1r' ;‘n | Consultative Needs and“Practices R RN RS

in Selected Senior High Schools in Alberta

(To be said to the interviewee) S

S Thanﬁd&ou for agreeing to this interview. May I assure you :
that everything said in this interview will remain anonymous and -
confidential. . . c

.-

‘ This interview represents a follow—up to the questionnaire yqu

e completed recently with regard to consultative practices in selected .\f
: enior high 'schools in- Alberta ' ‘

" I wish to go over each of the three- educationalxkoncerns e

nominated by you in Section C of the questionnaire as the areas of

. your greatest need for consultative agsistance, to more fully T

: understand the. specific nature of the consultative needs .you had.

‘ These 1nitial questions relate to Section C of the
questionnaire. (Specific aSpects within the three educational concerns.
nominated by you, and your measure of satisfaction with the = . -
'consultative assistance received.) - : :

1. Would you please elaborate upon h..}lﬂ;;..n(read the spe01ficlf‘ '

aspect statement) in|relation to the educational concern veraes e
 (read the concern statement) » - : -
A : : \
2. When did you feel the need for assistance? el : i\'f o
-3 You sought assistance from i (name the referent), and -
", your stated level of satisfaction WAS deraeienes - -(name the level). — -

Why did you seek consultative assistance from that particular
person, and what-does your satisfaction level indicate'>

Ly

Aromn

L. .Did you, seek assistance about this concern from other people’
- If so, why” ’ :

‘}‘ﬁ:v. AR = ,>~; ’_' :ii V i : ﬁ'i\"~..t -'x:f . “ \




. '5. Was this.a recurring concerr and, if*so, why?
- — R a — - ,7‘".'.
(Repeat this format for each of ‘the three educational issues nominated
in Section C of the questionnaire ) S
\ .
: — = =— .
(Where ; 1evant) :
The follow ng qﬁestions relate to;Section D of the questionnaire
. . SRR -
:_1\' You have indicated that there were edupational concerns for which e
~.you desired consultative. assistance, but for which ‘you:did not
~ seek it. Eld .you please elaborate on your reasons for not -
,useeking help . 7 .
'ﬂ¢2, ‘Has - this obstacle or condition been subs ':ently removed and, e
‘ if so, how? o B ’

(Where relevant) 4 7
g ;~These Auestions relate to Section B of the questionnaire o o }\ixy

w

*1. You have indicated that you have provided consultative assistance
" to’colleagues in this (and other) school(s).. Do you believe this
*.i“to have been of benefit to the person you helped'P How? | = -

fae

2.,‘Was the act of providing consultat ve assistance to a colleague /(‘
beneficial tf you and if so, how? s :

_‘f>"

)

.
s -

R ‘These questions'relate'to'Section:F‘oflthe.Questioknaire.

1. 'Will’you'elaborjfgwbriefly on each of your responses to these nine o
. ‘questions. (Re the Ftatement and response for each.) o

S . N
1.3 R

S 2.




0V o N o W E W
.

iHow satisfactory, in general, do you find consultative assistance a

' Are there any questions you wish to ask me? [

vThankvyou~fortagréeing"to this5intér&1hw,

~
e //

‘e

e

.

from external consultants to*be75 Why°'*miqu e e k

: :\ff

y
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e
Deparﬁplent of Educ ftmnal Adnunxstratxon”:":~_ L
_ EDMONTON ALBEHTA pANADA 76G 265 'Y JELEPHONE 4325241 .
) . e ~ '

* . &

o l :
Dl

¢ A "Y,, - P ]

3 [ e, .
I am wr1L1ng to request your: cooperatlon in a research progect deallng wixh ';;é}””ff'ni“”
~ - .the consultative needs of teache For some years I have been involved with B

s .my graduate students in this area of research having examined in detail the -
SR w.elementary and juniof -high levels. This year, Mr. Ross M{llikan, a doctoral
/srudent is working with me in examining the consultatlve needs* and practices
of teachers in senior high schools“ -

Both Dr. Tom Blowe qnd Wr Austln Youngberg have approved the study and are
very. interested 'ﬁ:obtamnlng thé . results. - Questlonnalres -have been provided”
for teachers 1n"the following schooi. Wagner Victoria and Ainlay. Follow—
'up intervxews,wlll be held with teachers who volunteer for thlS activity. -

Cx

¢ Would you please complete the enclosed questlonnalre and return it to me 1n

. .d_the stamped. addressed envelope by May 'S Because che format of questions 1s
“viosimilar to that of the teachers' questlonnalre, some questlons may not be
7Vapp11cab1e “to your functlons ‘ ' '

_-and .copies of a hrief report will-also.be made avallable to all supervisors/
%consultants who partic1pate in the study

-Yours sincerely, A

o E. A. Holdaway - Co
L . o Professor S _ o o AR E
‘. BAH/hlp' e

0o 1

| o : . B . ‘
Copies qj the. completed thesis w111 be provided to Dr. Blowers and Mr. Youngberg,

: Information that you provide w111 be kept confidential by Mr. ﬂflllkan and myself
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b . Consultative Practices in .
Selected Senior’nigh Schools in Alberta
Al
QUI:STIONNAIRE - SUI’FRVISORY STAFF
el A DEMQGRAPHIC DETAILS o ¥ CODE NO.

. Please piace_chéck (J’)'oriaphfopripte reSpcnse in the space proVidcd.' '

pres

1. Sex'. . ' Male ( -.) ~f“ Female ( ~)
2. Number of compﬁete years of post—secondary education as assessed fqr
salary purposes. . ® : _ v
”'2 years or less ¢ ) ’ 5'year$ (. )
3 years ) " 6. years or more . {C )
4 years .= - (' ) o C

‘-. '§.v Number of complete yearq in which y0u have providcd consultatxve
LR assistance as an officially designated supervisor or consultant.’

A

(Include CUrrent academic year as one full year.)-

- . B . v
Ayear () - hoyears ()t
2_years'”‘ ) - -5 years or more ( ) '
3 years _‘“‘,_( ) Cen T vf- S “

”¥‘Num$er,of years you have held your present p051t10n
“(Include’ cutrent academlc year.as one ‘full year.

s ( ) years’ ® s
.5, "Indicate what percedtegelof “your. Qorkihg'dé;t (on eeérgge)wiéﬁ
sspent in’ “the f0110w1ng act1v1tics.;' . ~ ¢ . RS
1. Teaching X-G. 6‘_:’  fﬁ ) f”?',:!,'»u, , ; « Y%
"2.. Teaching G.7- 9 T . L FRT G
“ 3. ‘Teaching G.10-12 C SRR ' .o )%

_*t "‘AQ:‘Provtdlag -consultative assistance to K - G.9 teéchers( Y4 -
; 5. “Providing consultaclve assxstance to G. 10 12 teachers( Y%
6. Other (please’ specxfy)':u"_w : : Y2

oo _ ' Total pef webk (100)'/.-“

.
)

6. Which subject ereE(sj, if eny;hdoAyou-most commonly';each to G.10112?

A

?{"f .4» l"blu . i . . E H) .

- -

7."In wiiich subjcct are (s) do you providc consultative assistancc to

~ . G 1 -12. CQachers’ ER RO AN

fﬂ?' E

STy
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" B. EDUCATIONAL "CONCERNS  FOR WHICH P .
CONSULTATIVE ASSISTANCE HAS BLEEN PROVIDED ,' .
- B S P ‘ '

3

DEFINITION: J v _
For the purposes of'LhisVStudy\zbonsultatiVe\asSisEancé" is defined as:
e N S - o : .
. Assistance "and/or- advice abqut perceived educational concerns intentionally
sought by teachers.from other personnel, internal or external to'the»gchool,

and- through individyal or small group interactipon. . . . , L
5 -4 R 3 S T - .

-

\ — R

}Listod”below are 39 educational concerns ‘grouped under six category headings. *

For each educational concern for which.you have provided consultative assictance:
to teachers:s§hce September 1, 1977, please pﬁpvidé'information by check (/).
1. The number of occasions on-which Consultative assistance was provided’by '
you.  -Check (V). . e L L ' 8 )
, » - . =never ‘ _ o ‘
-2 -seldom - . v T _ T : S ' e
c “-frequently® _ ' R ‘ y i N
-continually . C T S gy
»2. Whether the provision of consultative assistance was generally "recurring"
for most teachers. Check (V) only if recurrings. ' ’ T

)

3. Please indicase ‘grade level (s) for which éonsulgative aésistaﬁce was
provided (where relevant and-ascertqina&le). Check (V). . :

o ANumbe;.of'- HGrade -
1. . e ’ '.f 1 O R Ohcasions ‘ Leﬁel
.. . R 1 : o~ L >
. 'y"q‘i,"'l . '82 | N
o : . LY i
. . . N (e C 1 '
v »EAT S SR
- eI I :
Yl ol ¢ Ho |~ |~
* . c S| & — o e~
. : S I BT B T CO | A R
|- H Slueflo | abol
. S gl ol olul(o v lig|w =
. S s H CL >l A ol elio o © | & o
" | EDUCATIONAL CONCERNS' . ™. ™ Bl Al <
Cﬁrricu]um/Prqugg T B o
Deterrining: . . S
1, ~ established school programs and _ o _ 31+35
* . ‘standards~ -, L ——— B I I L Sthas
2, = .teaching-time and subject. i1 ; . b 36-40
“allocation, g o - - - o B ‘
" 3. - expectations for student achicve- ,'l ' 1 AR | S A 41_45
‘<mch. . i \. ) ] ‘ . '.’
qrf- éburééfobjeptivgs.'l . ' B ‘ _ 46-50"
. 5. Deﬁclopinﬁ:éQQrsefoutlincs.- A(/*<\ ' ) - “ ;_‘ ' '51-55 | -
6. Sé]ccting'"hest" 1nsttuétiqn51'_ o | \., SR b " 56-60 | .-
' materlals, . : S —~ - . b L BN | IEEER B

. N : : J_ "}'-
. e . . . . : . PR S e
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: Sl . ¢ |l o | =] 0O A = o] s
EDUCATIONAL ‘CONCERNS 2w m Ol o616 fle.c.
' Instruction/Methodolony \
‘Planning and/or utilizing: 1
7. = evaluation procedures, -, : )
e P i 61-65 |
8. - individualized instru&tion}- ’
o . 1 S e 166-70 -
. = small group instruction. N -
T group neTem 71-75
. = team—teaching tech 1 . '
g techniques. ‘ 76-80
11. - problem—solv1ng, 1nqu1ry and
discovery techniques. . 6-10
"12. ~ questionin ‘techni .. ‘-
9 g techniques. ) 11-15
Detetmining ”best" S ‘ '
_l}.‘- teqhniques_for contént presentation 16-26
14, - sequéncing for. content presentation j - 21-25
Spec1a]ist Fcuipnent/AV Technologv ' 1
- Selecting and/or: el .
15, ~ operating speciallst and/or AV ' o | I " =
S equipmenc " . '26-30,
16 = developing spec a1;\5~and/or AV - \ﬂ : “N31.5
" materials. - - e °
17. Dbtaining informatio g&n qew specialist ) ! '36-40.,
and/or AV materxals and equzbment' ‘ , 1k P
'18 Utilizing kits, games, charts.. e 3'4 '//<£1_45
Coune=111qg/<;adon; ‘Concerms I ’ A ' A
“Developing and/or utilizings . et N o
. '19. f remudlal programs and materialsf . v{ R 5? 46-50
}.20. - accurate reporting procedurcs. .4?4 ﬁffyf /f; égf 5;*5§l-hf
Déaling with! ' -F' - I
7_21» - tﬂrdiness and/or absentecism. R | B 56f60f
22. - student personalfp:abﬂcm§f'”“' M 61-65 |
Improving: . B} L _ Lo
23, - classroom control and disciplin . 66-70‘
_‘.24 A qtudent notivation. . N 71-73(
. 25. Obtaining ndcquatc ‘student background _ -
1nformation. L : . 79-80
.26 Determining the needs and abilitxes f B
. of individual GFUL(nCS. : - 6-10
27. Diaguosing ]carning difficu]tlcs. 11-15

PR




EDUCATIONAL CONCERNS

'Freqdéﬁtly

" Never
. Seldom

. Continually

t teachers)

Recurring need -
A

(mos
Grade 10
. Grade 11

Grade IZ

iProfessional
Obtaining information on:" . :
28, - legal and/or professional- rights
and responsib111t1cs. :

‘29, -~ professional development and- in-
service programs. .

30. - teacher evaiuation promocion,
_ transfer and/or sabbatical
.applicatiOﬂs.'

31.%- supervision liabilicy and/or
: negligence. concerns. :

32, Resolving conflicts with colleagues.

33 Developing educational philosophy. ‘

Administrative/Or?anlratlonal
- Obtaining information on: e v
34, - records, filing and- adminis—

trative procedures, - e o -

- field—trips”hnﬁ/pr excursions.

w

R
:
1

‘budg®¥ing and/or money control

1 37.-- extra—curricular rLSp0n§1blli;leS.

38. Utilizing paraprofessional and/or
" parent. volunteers. .

39.-In‘erpreting school regulatlons,
Lo ~polic;es and guidelines.\”-ﬁ\.

‘vaktl

'qsought or-desired consultative assis—
;ance., (Clrcle appropriate referént
>1etter indicators ) oo

B

T 40,

' Pléase"add any'otﬁér areas in'which'you '

we o -

'&z.i .

16-20

21-25

26-30

31-35
36W0

41-45°

‘46:50>

"51-55

56 -60
61 65

66 70 .

s -




R 7 AND MEASURE OF SATISFACTION . =~ .

5

\c;‘ SPFCIFIC AqPFCTq NITHIN Tnch FDUPATIONAL CONCBRNS \\

I; “Select the three (3";ducational concerns (from Part B) for uhich you L

*provided coﬂsultative assistance most ftequencly.

N ‘
-2, For each of theqo educational congcerns, state the most specific aspects

.of teacher s’ needs for consultative assistance.

3. For each aspect of each concern, indicate your general level of
satisfaction in. X;prAErovision of consultative assiqtance, as follows

L 1= Uﬁg:tisfactory . ’
2 = Satlsfactory ‘
Vkry satisfactory '
- SATISFACTION
‘ . o . Jun- |sat. &
EDUCATIONAL CONCERN NUMBER () leat. ‘s:t%' ce
ific Asbects; 1, > : - N R -
| | | S ] 1| 2 |3 | 76-78
\ ‘
- T
2: ' 1213
3. R P
" _EDUCATIONAL CONCERN NUMBER ( )
. Specific Aspects: L. ____ 1] 23| 68
: .lw:,'~
. : - 2 - : 1|2 |73
‘ B N >
. 3 ~ i} 2 9>
Af EDUCATIOVAL CONCERN NUMBER ( . ' _ o |
‘ \ 1T {23 <9enn
Speciflc Aspects-“-l "'“Qi ) e : s ST el
T2 : 1 | 2] 3
N N %
- N . -
\\.-3,. " R . . ) . H
' 102 13
o \‘. .
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T, EDUCA[‘IONAL CONCERNS FOR mucn cowsu'ﬁ{ﬂvr' Assxsmncr
: w)q; NnT SOUGHT BY TEACHERS :

1.

2.

3.

Please give your perceptionq of the rcasohs whi ﬁe&éhers ngéding consd1¢
tative assistance may choose NOT (o seek it. . = -

Indicate whether you perceive any of thJ;e reasons to be common among

teachers.

"Indicate the numbers of any educational concerns (from Section ) which
yau perceive relate to thc reasons you. have glven. o

’ ‘Educational
Common ‘Il ._Concerns
E ) - among, . (Ins
: ' - ‘ ‘Teachers Numbérs
Reasons . ~Yes. No. from Section B) - c.c.
. . 12-18 |
— >~ 19-25.
. ‘ ' - 26-32
\ . 2 33-39
1 .
Ay ' ~ ‘1 . ‘ ' ‘ ’ .
— K \ 40-46
. o 47-53
o




"E.  ‘RELATED GENERI\L QUESTIONS

. To each of the following qucstions, please circle the number. indicator for the
appropriate resp__on‘ 1 = Not at all '
' o ' . 2 = A little

‘3 = Moderately °

_ f’\l .‘l 4 = Considerably . : B v
\& 7 = E ' :
. >
. — -
. - 1.0
; . N — ~ 1w
v L [ o kol
S MEIE
L8 BTN I I
2 Ty el U
S 2l=<|g]E |c.c.
To what extent do you perceive teachers' needs for -consultative
assistance to be met through N : i T “
1, - shared exchanges in subject/dﬁpartment meetings within. . )
‘their schools’ , . -1 123 |4 54
2. Q_professional development seminars and conferences RE 'x
conducted by the E.P.S.B.? o o 112|314 55+ |
3. - A.T.A. specialist councils? 1f2(3]s |56 | -,
4, \—‘other A.T.A. professional development services? 112314 | 57 .. ‘ |
5. = b}ofessional'journals and/or othe} publications? 121314 . 58 \
6. - contact with university personnel? A 1 2314 59
. : R ) !
~To -what extent do you perceive the fOllowinéz
7. - teachers' choice of consultant to be 1 fluenced by ‘
; perceivgd trust (of the’ consultant)’ U\\ 1123 |4 60
8. - staff facilities and staff accommodation (wlthin schools) - ) R
enhances teachers', dpportunitles to seek consultative ) ) ! o
: aassistance’b - RS PEE A ‘ : ‘ ‘ 121314+ |61
‘9, . = teachers’ access to the most appropriate consultant to - Y
. be restricted by- organlzational structures or adminis- 1. SRS |
_trative procedures? S bl s ez
N N L , . ! a i . ] -

~

I3

R

,if YOU ARE PREPARED TO PARTIjIPATE IN A FOLLOW—UP INTDﬁbIFW PLEASE SICN HERF-

NAME Phone numbers:
o o EE R L "Office
. OFFICE ADDRLSS ‘ . i . - g Home

o

PLEASE SEAL THE QUESTIOVNAIRE IN THE ACCOMPANYING QTAMPED ADDRFSSED ENVFLOPF
“AND MAIL AS SOON AS POSSIBLE

‘'



¢ = ~ ‘ /
o Department of Ed tional Administration
N : - Univers ¥y of Alberta : .
| INTERVIEW SCHEDULE °
(Supervisory Staff) T o
Consultative‘Needs and Practioes o
in Sdlected Senior High Schools in Alberta \ .
(To be said‘to the interviewee) .
Thank you for agreeing to this interview May I assure you
that everything said in this interview will remain anonymous and
confidential ' . ,
. This interview represents a follow-up to the questionnaire you
completed recently with regard to consultative practices in selected
_ senioﬁ'high schools’ in Alberta
o - S BRSE
I wish to6 go over each of the three educational concerns A o

\ ominated by you as the maJor areas of teacher need for consultative -
. ///stistance, ‘to more fully understand the specific nature of the
consultative service you provided

These initial questions are related to Section C of the . I -\
.questionnaire. : (Specific aspects within particular educational L R
concerns as nominated by you, and the 1eve1 of your satisfaction ) L N

» 1. Would you please elaborate upon the spe01fic aspects (read the SRS AN
- specific aspect 'statement) as raised by teachers in-relation to o
.educational concern‘...ni..... (read thé concern statement)

.:243 When did teachers indicate their need for assistance°._,

3. Was this a: recurring concern for teachers and if s0, please give
» your opinion as to why this was s0.

i

-

4{_ Your 1eve1 of satisfaction,with your provisiog of assistance -
U HAS ceeeeiead (indicate the level) What does your satisfaction
leiel indicate7 '

Al

%
Y

e

AN

(Repeat this format for each of the three educational concerns
nominated in Section G of the questionnaire )

P AN
N )

1




L I ST L
(Where relevant) E © g’- R ’g[.u-:"

' The following quespions relate to Section D of the questionnaire

1.',You have provided your perceptions of the reasons’ why teachers e
' -needing consultative assistance may choose not.to- Seek assistance

Will you please elaborate on these perceptions7

T

FE

‘ 2}“.Wilr you please qualify your responses regarding prevalenoe among ST
a teachers'P ; AR R O o, o . f;;'

.3;'vHow ‘could: obstac es suc"as those you perceive be removed~to

NN

. j;:facilitate future consultation? -
_ - r o - i . ',' - " ..- . P < . ‘ i . R .‘\. N r"_ ‘ - i

" These Questions relate to ‘Section E of the:Questionnairelo'

l;vi-a Will you elaborate briefly to each of your responses to these ninegﬁﬁf?:jiﬁy“m B

- questions°' (Indicate the statement and the response ) ,'*“”t

1.

3

2. - K . .\‘

Cu ':-"T
s, 'uj;'
. ‘. N\
8. . 5
. 9-" - _

o2, “How satisfactory, in general, do you believe consultative .
,assistance from external consultants to be for the teacher° .

e ! R

.
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Bt 22T

3.

N N
| LY
.- o

( . » .
How satisfactory, ‘in general do you believe consultative
assistance from internal consultants to. be for the teacher’

Are there anyfqnestions'you wish to ask of me?

N )
Thank you for. agreeing to this interview

i

.
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