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ABSTRACT
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| _This study is concerned-with the relatedness'of R
'adolescent pe lsonal social problems to achlevement - It
| lsb examlnes p0551ble dlfferences, in 1dent1fy1ng probl ms,
between underachlevers and normal achievers, males and” |
;females, ‘rural and urban groups 1n the Jamalcan context.
The sample was composed of - 198 students, randomly
'selected from the flfth forms of elght schools in rural
‘and urban areas. of the 1sland " The students were asked to

= ’

1ndlcate their problems on the Mooney Problem Check List

~

(ngh School Form) . A teacher, famlltar with the partlc—
‘ular group and w1th each student S subJect grades, was
then\asked to 1nd;gate'by letter ratlng_A, B,‘C, D, E‘ b

‘his or her opinionbof‘the student's 0verall'achievement
- #

5. '

jlevel Thls hav1ng been done for each Chlld who filled.
?out the Mooney Problem Check List, the teacher was then
'.asked“to go through the llst of students and 1ndlcate,

iw1th ‘an asterlsk any students whose des1gnated achleve-
i >

ment level was felt.to be at least two categorles on the L

‘,scale below the 1eve1 of whlch he was capable (if worklng

at full capa01 ), tIn thls study these:studentetare:theA'

_ones referred 6 as under achlevers
: Four hypothes1s were examlnedx (1) There w1ll be a

relatlonshlp between the total number of 1dent1f1ed prob— .

(=3

llems on. the Mooney, and hlgh or 1ow achlevement

(2) Students 1dent1f1ed by teachers ‘as being underachlevers'-

- ) : ; : RO l,

: iV. :,‘_ : T ")‘ .



e w111 have et 31gn1flcant1y largen number of problems than .
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,;thé 'normal' achlev1ng group (3) The 'All Glrl'_schools/
w111 1ndlcate 81gn1flcanffy more problems than the"All ~-Boy"

sor the 'Mi: ed' (co educatlonal) high schools.QVI

’

(4) There w1ll be n ignlflcant dlfferences between the .

¢ Vi

‘4number of problems 1dent1f1ed by rura1~ as opposed to
. urban hlgh scgool students. ‘ _F o ' |

| “The flndL%gs of thls study supported the thlrd and

s fourth hypotheses. Regardlng the flrst hypothes1s, no
51gn1flcant relatlonshrp was found between total number

of p?bplems and achlevement. There was no support for the

‘h"%>hypothes1s. The 1dent1f1ed underachlevers dld not

h‘lndrCate s1gn1ficantly MOre problems than normal achlevers.

E ment of the Jamalcan hlgh school\adolescent.

P
. .

"J‘ i

' 5ﬁfﬂ75 Undoubtedly there are marked dlfferences in the.
. .

o l o
ﬁdﬁlgs of thls study, compared to*thosc ofnSandefur’and

§1966) on which it was based ho'ever, there'were

i.and nevertheless, valld 1n81ghts were obtalned ‘The

'presults prov1ded a base for recommendlng poss1b1e changes

-
I3

athat mlght enhance the educatlonal environment and develop—

ties to flndlngs of other studles u31ng thgkNooney\
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CHAPTER I*

i
a

INTRODUCTION

]

Statement aﬁd 1 ce of the Problem o v

{,There~ﬁ“' x¥1nu1n

) g 1nterest 1n the rea_of ado—f
-),-" MR 'g .
bis . I ‘Q' B

lescent development and educatlohal needs. John Flgueroa,

head of the Faculty of Educatlon Unlver81ty of the West
Indles feels that "West Indlan educatlon has to be con

cerned w1th helplng people to become certaln klnds/sf

people~ not only for thelr own bé%eflt but also: for the

1 sake of creatlng a v1able 8001ety and avoldlng bloodshed

»

and complete breakdown (Flgueroa, 1971 p. 168) o Thls"

. is of course true 1n all so01et1es, but is partlcularly

q

so. 1n the West Indles where a colonlal legacy of. pecullar'ﬁ

c educatlonal patterns leaves seveAal 1rrelevances and in-

Justlces tonbe “corrected, 'l}a wrlter has dlscussed these

patterns in greater length in Chapter III 81nce she

';“_sees them,as v1tal to the - understandlng not only of the

‘& present problems and trends ‘in Jamalcan educat1 ‘butlff:

also 1n the part that any school counsellng serv1ce\would'

I

have to play.

'j

Whereas the concern of*educatlon for the develop-

: ment of the‘ whole person is 1mportant at all stages of

\o-'

a ehlld s school and home llfe,,thls study concentrates

9
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malnly on the group known as Adolescents Thls tdﬁ“

of development has been w1dely studied in the ‘western world

&

and it is. reélf%ed that durlng thls cru01al tlme in a

z-'Chlld S development Certaln dlstlnct changesxﬁake plag\\in

the io- s001al status of the 1nd1v1dual mhrouvhout the
tRan 1tlon from: chlld to adult certaln adaptatlons to -

\$001al xpectatlons and some personallty organlzatlon

occur§ P blems of adJustment due to these - changes ~often

]arise. It 1s not belng suggested that the change 1sf

\ .

traumatlc and dlsturblng for most 1nd1v1duals, but rath@r,'

ev1dence of the 1mpoFtance of the emotlonal and s001ai 153*

plannlng.' As Flgueroa (1971) &;ated—-"fhe klnd of educa—

: o

tlon Wthh rea ly contrlbutes to moral s001al and aesthetlc

. growth cannot be left to chance (p 168)

Warm, u derstandlng and 1nformed parent Chlld re-

[}
N

latlonshlps cannot always be relied on to meet ‘the many

a

5
needs of the adolescent Inﬁthe Thlrd Carlbbean Conference

for’Mental Health Aprll 1961 “the tneme was "The Adolescent

in the Chang;ng Carlbbeani" At that tlme a paper was pre-

sented by B..Doyston, entltled——"Problems of the Jamalcan
VA

AdoleSCent " where, whlle acknowledglng the matrlarchlalx

type»offfamlly system commonly found in the 8001ety, the

author observed that

she found llttle’

(and young person hﬁﬁfthere was "...no’one‘with‘Whom3the

t
\

-mongst both rural ‘and urban adolescents'



) '"'hlgh schools, then

%

the extent to whlch these 1ssues and‘%roblems ex1st in

v .
P’y . ", - A . . f
Lo
ro . : L€ A

./' . ot .
,,‘ I

‘adolescentQCGuld dlscuss his future'" She went on)to

state that 1ﬁ*ﬁany 1nstances thqhiggeher became the parent b

substltute and thls was esoe01aliy notaceable in the sec-

iondary schools for boys (pp. 41 2) , f./ _ \
" ‘ _
It 1s dur1 g adolescence that 1mportant de01s1ons

regardlng~future and possi. le careers have to be made, and ”f'

VAN

gschools ﬁhould;ieallze the 1mportance of avallable coun-‘

sellng and vocational rru1danc~e>serv1ces for students.

+ Ausubel (1968) suggested that the. apgﬁoprlate treatment of

personallty dlsorders calls for quallflcatlons beyond the

. tralnlng of t e teacher. The wrlter WOuld a ree w1th this
| S

v1ew, whlle also recognlzlng the fact that the average’)/)'

o oo

teacher often does not have the tlme requlred ‘to dea wmth
mlly‘“

_such problems.. Be81des, as there 1s ev1dence that £

env1ronment and personal -social problems affect sqhool

vachlevement and could reSult 1n some underachlevement,

L.

s

s

o

then there seems even more reason for schools to offer the \ L

serv1¢es of people tralned to- help cope wvth these problems.

¢ a

Thls study was undertaken in. an attsmpt to flnd out

L \
TN

‘Jamalcan hlgh sohools. A comparlson was made between prob-

lems of Jamalcan hlgh school students and those of other

¢ g .!

,adolescent“ in schools 1n’the Unlted States. If the

flndlngs 1nd1cate 51mllar relatlonships b%tween certaln y

N

_problems and school achlevement as well as marked trends- .

- in. 1dent1fy1ng problems bx‘sﬁvdents 1n partlcular types of

1ke wrlter nopes to. recommend that along

s
can P
v

g

e

)
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w1th other9pdts1ble change@, schools in- Jamalca -make w1der

usa‘of profe351onal guldance and counspllng servlces. These"

a
- ‘

oo may be ways of more adequately fulfllllhg ctudents' pers

ébnal and vocatlonal needs.f In 1974 there have been Very

>

| few counsellng serv1Ces establlshed at the hig school or

’

elementary level outs1de the Klngston and St Andrew areas

-
L

of Jamalca. The wrlcer sees the avallablllty of such al

ff‘serv1ce to -be an 1mportant part of the student S e&ucatlonal L
'\“eXPerlence.'v‘v"‘u g R .» o - ,»ffpfi.v.

Methods and'Prdéedures B _ ._}‘ S ~,” ““

3

The chlef instrument used 1n thls study wac the

\ i "

ooney Problem Cr :dy Llst. The de81gners of ~the Check Llst

/

: stage that 1t is t 1ntended as a test and the data pro-'

-
-]

‘jvvided'muSt be d%;:lednln terms of partlcular people 1n a -t
(spe01flc 81tu t

l One of 1ts many p0581ble uses (stated
: '1n the Manual) 1s——to conduct research on the" problems of
*»youth: (1) to show changes and dlgfﬁrences in problems in
'dnrelatlon to age,.sex, soc;al background school ablllty,
dlnterest patterns and'so on, (2) to dlscover clus%ers of
‘ass001ated problems, (3) to measure changes brought about‘

} . 3

i;by a plannedaproblem reduetlo ~f¢‘f'.f,

"

JuCLOd by Chun (1947) in Hawall, and.Combs (1941) 1n a
L

typlcal Amerlcan communlty, who used the Dooney'Problem '
lCheck Llst w1th hlgh school students. QMOre recent studigs

L'whlch w1ll be discussed in' greater detall in Chapter II ‘}z o

: i . . e :
: . - . : : v , ey
o,y : ST ' ol S SR
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have been done by such people as’ Cutsumbls §ﬂ968 and
Washlngton (1973) ' The latter felt that- the Mooney was an
1mportant tool Wthh could be used 1n the process of "fact- :
flndlng."'essentlal for "1ntelllgent plannlng of help- .~ -
orlented programs of actlon (Wash1ngton,»&973, p. 248)

¢

They attempted to determlne the promlnent problem areas ‘of

the students‘)“lth related 8001al class, ra01al academlc

and sex dlfferences., Also, Chun used,h?s fnndlngs as a
L b /\ B -

ba31s for currlculum re- organlzatlon._i

In thls study, the wrlter followed a. proceduref

”\.; s1mllar to that of Sandefur and ﬁlgge (1966)‘who admlnls-

tered the Nooney Chec Llst along w1th an Achlevement fest
to hlgh school students 1n Kansas.- Phelr alm was to deter-,

mlne whether adolescent personal and 8001al problems would

.

‘,\affect school achlevement - Thelr flndlngs were ‘that there

-

were s1gn1flcant correlatlons between achlevement and the .
W .n :

’ subtest areas on the hooney related to . School concerns,‘

Home and Famlly concerns, as well as the compos1te numE%r"

of problems 1ndlcated oh ‘the Check Llst.
Here,.the MOoney Check Llst was also used ulb, un~

the Sandefur study, the ach'e'ement varlable was not

o by :
measu rd’“\\a stan ardlzed achleveﬁent test sathery it .

| was a ratlng of students by thelr teachers on an-A (Very

,A

Superlo%), B (Superlor) C (Average) D (Inferlor), E (Very

Inferlor) ba81s.¢ In thls case then, achlevement Was relatlve
. n,, N -~ & - . B
to a student S partlcular group in- school——hls overall

r

'
7.

achlevement based on grades and as Judged'by h1s teacher{‘

S
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- to be found 1n urban and three in: rural areas of Jamalca. '

/

possible. . .

e » (JJ,_» » o o a? .

ThlS was con91dered a more sultable measure of achlevement

for thls particular study, flrstly, because standardlzed

v achlévement tests are seldom, if ever, used in Jamaﬁéa.

~Secondly, sociological studles in Jamalca have ‘shown that

when some standardizc. tests werée used (such as -the Common

"Entrance Examination) theirural groups do signifiCantly-5

poorer than~the urban groups. Slnce ‘Some rural schools"'

are a part of the sample under study, 1t was éons1dered“

more Valld to obtain ratlngs for them relatlve t thelr

»

partlcular group, rather than comparlng them w1th the urban
group of the sFmple. Flnally, 51nce the study was composed
entlrely of flfth form students, preparlng for the Cam-
brldge G. CAE 0. Level examlnatlons, their - teachers were

belng requlred to glve assessments as to thelr capa01ty

'and readlness for thls examlnatlon. (ThlS screenlng is.

- often done ‘in the ear}y part of the yearx The wrlter

therefore cons1dered the tlme woen the study %FS conducted
(January) to be a pertlnent c e 1n whlch to request as i“

accurate a teacher_;ratlng of achievement as wouldvbe ‘
.

Tie sample cons1sted of 198 students randomly
selecteo from the £ifth forms of elght high schogls—-flve
Y
Any chlld 1rrespect1ve of hlS background can attend
these schools as long as\he is- able to galn adm1ss1on
through the Common Entrance Examlnatlon. Puplls therefore

1

represent qulte a broad range of social class backgrounds.,

g L2

-

Q
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This study used students from the ;:;xh forms (1n

¢
all cases) This level, waS . selected because 1t covers the

age range of 15 to 18 years, thereby fltting well w1th1n ‘?:

~the stage known .as adolescence. . It was hoped such a sample
would prdv1de a bas1s for meanlngful comparlson w1th other

y

‘studies of adolescents. R ' b 0

Data Collectlon '_. o

The pr1n01pals of the schools were contacted by
’letter or phone and the purpose.of the study explained. \
Once permission was obtalned for the Check LlSt to be ad—
.mlnlstered then a time was arranged when one of the fth

vform groups would be avallable.. Testlng took place/between
,January and February 1974 (about half- way through the

school- year) and was admlnlstered by the wrlter 1n some .
'cases, and at otheg times by a teacher from the SChOOl-

"In the latter case spe01flc 1nstructlons were glven to the
“teacher (Appendlx A) The person overseelng the Check Llst
;remalned w1th the students whlle they fllled ousu the form. fb
\They were encouraged to answer honestly. and were assured

of confldentlallty. Students had as much tlme as they
ﬁ»needed to complete the form and were only‘requlred to do

the flrst and second steps of the test-:whr‘h was to under— f
11ne and 01rcle pertlnent problem areas. from among 330
lltems._“ ’ .

Usually, whlle thls was taklng place, the 18

b ‘A""-V/‘

4 . . v



und:}¢d/?;to flll 1n these forms,

4

This took-place away

8.

from the room where(}pe group was fllllng in the Check, Llst.

.j Oh the Achwevement form‘the teacher was asked to assign
1etter ratlng, ‘based on subJect grades and what he or she
(l felt was the current ach;evement_level of each student
'participatiné?in.the'study; |
asked to g0 through the forms agaln and 1nd1cate with an
asterlsk any student whose 1ndlcated level of achlevement

"he felt to be at least two categorle

’

he was capable, if worklng at full capa01ty.

'words, any Student who it was {elt was

\;;// S The MOoney Check Lists were then hand scored for
each 1nd1v1dual

allocated to the eleven subtest areas of the MOoney (Hﬁgh

- 47

School) Form. These ares

1. |

© V. ® N O W& W W

o

]
=

: Morals and Rellglon (MR)

Health and Phy51cal Development (HPD)

8001al and Recreatlonal Act1v1t1es (SRA)

Courtshlp, Sex and Marrlage (CSM)

Social- Psycholovlcal Relatlons (SPR)

' Home and Famlly (HF)

Adjustment to School Work (ASW)

N ’,/ )

‘Persolal Psychologlcal Relatlons (PPR)

The"same‘teacher was then

(In other °
underachieving'

by at least two categorles on the achlevement scale)

'and 1dent1f1ed problem scores were

‘ Currlculum‘and Téaching Procedure (cTp)

o

é .

below that of whlch

Al

"The Futurex Vocatlonal and Educatlonal (FVE)/

/ -

-Flnances, LlVlng Condltlons and Employment (FLE)



“
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A complete score for all areas was also recorded ‘Besides
’ 1nformat10n as to wheiher there swas a relatlonshlp;getwesn
///;}overall\score,Kgpec1flc problem areas and Student's

S
b achlevement ratlng, .an attempt was also madk to detcxm;ne

9 'whethe;g;hose students 1dent1f1ed by teachers as being

'underathievers"' would have 81gn1flcantly.more problems
' .than 'normal‘ achieverc. NOther aspects; such as poss1ble
. i '(
rural urban trends or sex dlffer nces in re8pond1ng to ‘the.

Mooney, were also observed

~

'*Limitations of the Study

In Some cases spe01flc 1nstruc 1ons wele/sent to
the schools whose personnsl undertook to admdnlster the
f’Check L1st.1 Here, 1t is posslble that some 1ncons1stency

could have occurred in the admlnlsterlng of the- test, -
A because of the varlety of persons 1nvolved
| Although a standardlzed achlevement test would'
-have made statlstlcal analys1s ea81er, it was de01ded not

'to use’ one—-for reasons already stated Dhls however

' meant that a great deal depended on the ablllty and 1n51ght -

of ths. partlcular teacher to accurately determlne a.
student S - achlevement level and 1dent1fy cases of under-'

: achlevemén I S
. _ RN

S



: _cussed 1n thls%study.__wsew

Definitions . R -

N

For purpos%s of thls study the f(dlow1ng defini-

“tions were usedx‘

'Ruggl sohool o S ‘~\° ,// . o S
e One s1tuated in an agrlcultural area, often

_surreunded by farms and smallﬁilllages.

Urban school . [’?
L A school located in a c1ty.

Mixed school S : d‘ " *s'_ T /]'.-

A co-~ educatlonal hlgh school, (These are in the

'4m1nor1ty in the Jamalcan s1tuatlon)

_Segregated schools.
| | The more eommonlyvfound’high school segregated

on the ba51s of sex (after the Brltlsh school -system),

_ Thesewafg the 'A11- Boy and 'All Glrl hlgh schools dis-

*

ngh Achlevers
Studentsaglven an A or B letter ratlng by teachers.

Low achlevers o

“. _ Students glven a c, D or E letter ratlng by

-teachers, -

'Problems and-Goncerns ‘ S . ;_; .
These terms are ' used 1nterchangeably 1n referrlng

to scores on the hooney.

. 10,
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~

s

. - ?
‘Rural studehis

o

X ' ) R
.o ,Students attendlng the rural schools, frova

ad301n1ng ‘areas.

Urban students S o S .”.,-, .
Those attendlng 01ty schools, but 1nclud1ng studénts

from'rural areas. -

Underachgevers
e Students whose 1ndacated achlevement level was
felt by the teacher, to be at 1east two-categorles on_

the scale below that of whlch they were capable.:-.~

Normal aghlevers . _ . S

<

Students whose 1ndlcated level of achlevement was\
V)

felt to be oon51stent with their ablllty."

o
.

Overv1ew

N \

: Chapter I 1ntroduced the alms of thls study, out-

11,

i

llnlng the purpose and 1mportance as well as its llmltatlons.

| Chapter 11 reVlews some llterature relevant to th@s study,_'

1nclud1ng reference to several other studles in which the
Mooney Check Llst was the ba51c 1nstrument., Chapter III
descrlbes the hlstorlcal background and deve]opment of |
Jama&ca s pecullar pattern of educatlon. ThlS 1s necessary
to the understandlng of ex1st1ng attltudes and patterns.
Chapter IV is an analys1s of the data and Chapter Y% cod51sts

of 1nterpretatlons ‘of the: actual flndlngs and recommenda—, '

. tlons for varlous groups 1nfluent1al on the adolescent s

learnlng and development. SRR

.i\

[



CHAPTER IT N

REVIEW OF RELATED LITERATURE

" The samples of individuals studied here all fgt

P}

" into the age group kno n as adolescence , of which Flemin
. o as g

f(l963) sald——“It refers not merely torthe years of phy81o-"

| loglcal maturlng, but to the perlod of personal and’ 8001al

.development Wthh usually occurs at the same time that the ‘

"phy81cal changes take place (p.,2);" ThlS chapter will

-'rev1ew some ‘general aspects and 1mpllcatlons of adolescent

: development, underachlevement in this age group, and make

'Problem Check Llst

df'reference to a number of related studles on the problems

of youth whlch utlllzed one- form or another of the Mooney

4

Educatlon and Adolescent Development

] : ' 3

The functlon o) the school 1n today s s001ety is’ a

' toplc whlch is much debated and dlscussed However, 1f one

\;:_\

should venture a deflnlt}on, it could be broadly stated
that the functlon of the school is to 1ntegrate the young -
into 8001ety. If thls vlew ‘were to ‘be accepted, 1t follows‘

that a sound currlculum must take 1nto con81deratlon--the
;-

nature . of s001ety, the nature of the young, the process by

‘whlch the young become 1ntegrated 1nto 8001ety and the f'

. role of the school 1n the process (Sharpe,o 1951 . 15) I

Co-124
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| Flgueroa (1971) 1n dlscuss1ng 'Schools, 8001ety
jand Progress .stated the follow1ng as a prlorlty worth
con31der1ngz l'

’ 4

\

In v1ew£cf the fact that 8001al economic, . and vwalue
conditions lead to a deal of frustratrons in the West
Indies, to what extent sh®uld teaching and .education
.be cons1dered as a certain sort- of therapy°...therapy
_1n a general sense is needed.' It is .most important
and'a matter of prlorlty, to consider the role of
teachlng as. therapy, in a society moving.more and more
into v101ence, sufferlng from unemployment, nursing
old ¢.levances and’ seelng little done about new
- ones... (p. 173). R :

Based on thelr 1940 study of adolescent development,
the Commlttee on Workshops for the Progress1ve Educatlon
A88001at10n stated that although they did not con31der the
attalnment of adequate soc1al relatlons to be the only goaf
'jof'students during. puberty and adolescence,‘lt was ev1dent
jthat preoccupatlon w1t personal 8001al concerns colors:'

the student s response tq the opportunltles for 1ntellectual

growth which: the school o'fers (Meek, 1940 p._79) " From

@
I

;thls study, they concluded,that guldance in soc1al relatlons

was an 1ntegral part of every aSpect of the school llfe. ‘
Whereas they, like Flgueroa{xfeel that such guldance should

~be implicit in the goals ang’ways of every teacher, they

‘spe01fy that 1t must be expllcltly structured The slogan

v"Every Teacher a Counselor" they felt to be not poss1ble‘v_~

in practlce and separate arrangements must be made to

- prov1de students with a counselor (Meek 1940 p 97~ 8)

4 S
N

vAdolescent Personal 8001al DeVelopment

Whlle 1ntellec+ual varlables are the best pre-g_

. - W

13.
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dlctors of academlc achlevement ‘non- 1ntellectual corre-

lates are also known to be 1nfluent1al o)

» academlc_per*'
Lformance, ‘The writer would agree with A ubel (1968)-When .

~ he stated: //
'”Partlcularly during adolescence,.'“~ tnentnproblems of
afl justment--vocational choice, emaigipation from
- - parents,...relationships with pe v adults and members
of the opposite sex--are very real and. important to
'~puplls. Psychologlcally, these developmental tasks
are too urgent to be jgnored. ' Hence, education must .
perfprce be- concerned with pﬁgilems youth consider to<-

' Ebe lmportant {p. 419 -

‘;Thfs statement serv*f to r? empha81ﬁe the - 1mnortance of the
-‘ischool ‘recognizing the needg of the child, :ln a period of
ghls llfe when SO01al adgustment and 1nter relatlonships arer
;}of as. much 1mportance és 1ntellectual proflclency. However,_
thls 1mportant task of fac1lltat1ng H%althy, well- rounded
development requlres the 301nt efforts and 1nvolvement of

"all those dlrectly concerned w1th “the adolescent.. Flemlng'

"_(1963) felt that "...there probably has been no other tlme ’ ‘”fv
- s
in educatlon s hlstory in Wthh the comblned efforts of . : A‘ﬁ%f{

home and .schools have been as 1 ortant to the Ghlld @s ;sf

the.case today (p; 471) I O _ 'd L

: StudleS of ach1ev1ng and underach1ev1ng adolf :

l
Laafs

(l YN AN
have .also suggested that a relatlonshlp ex1sts between%?vja

-
»

certain personality traits, 1nadequa’ce personal-social f8:

o~

development and stude?t achlevement. Jones (1968) found
‘that adolescent 1dent1ty, student self -concept and self-

expectatlons appear to be p051t1vely related to scholastlc

‘achlevement. Oakland s study (1969); u31ng the Edwards"l‘/};

D . . ~

/ . R L



'\-\.'

v _ . . S |
Personal Preference Schedule, found that there were certaln

- personallty tralts whlch dlstlngulshed underachlevers from

overaehlevers'._ A slmllar, earllerhstudy,by-Gough (1955)'

using the California Psychological iﬁveﬁtory'(CPI),Jin-

- dicated that 'asocialization' was characteristic of giftad.

\‘underachievers. Oq'the CPI his gifted underachievers tended;

/

‘to'scdre‘high'on}the Delinduency scale and low on the Social |

Responsibility,. Academic Motlvatlon (hlgh school).and'kca—

Jdemic Mptlvatlon (college) scales.

5heteffect on_educators, ef—the reallzatlon of the
importancg of soeial_learnihg,.is;apparent g:day in- 1nfui

creased. opportunities for social contacts, and partly in

widespread'classroom>experimentation and discussion of . .

curriculum‘reform, especially at the secondary'leyef.
Desplte these progress1ve attempts at reform, however,
Flemlng recognlzed an obstacle that has plagued el catorsa_
all over the world.v ThlS is the fact that educatlonal
procedures are not ea81ly modlfled at any level and thatt

- q L]

such modlflcatlons are espe01ally dlfflcult to secure for.
puplls 1n:the‘years 1mmed1ately prlor to entrance.lnto
University or Business.' At thls stage,‘the competltlve '
pressures of the. need to excel 1s relnforced by the *

. attitudes of parents, teachers and prospectlve empleyers.

@1963. P 158). e S e

Despite these dlfflcultles,_however, afvery I

o -

1nterestlng study was reported by Redefer (1950), 1n whlch

' durlng an elght year study 1n~ﬁ§e Unlted States (from B

. 15,
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1933 1941), some Unlver51t1es agreed to accept students,
Qvfrom the sthools 1nvolved in the study, w1thout reference;
.'to the tradltlonal college entrance examlnatlons. Wlth o
“the removal of thls external pressure, the schools con-." -ﬁg
fcerned undertook an educatlonal program lnvolvlng currlc-
ulum experlmentatlon and w1der encouragement of personal
. and soc1al development. It was found "that thls resulted
in no reductlon of ordlnary academlc standards; 1n fact

ﬁhe experlmental students tended to come out ahead of

-others accordlng to academlc standards. Also, they were

more often reported as show1ng a hlgh degree of 1ntellec-»:j
dtual cur10s1ty and drlve, of 1nterest 1n contemporary o
affalrs and fmotlonal stablllty (Redefer, 1950 pp 33~ 6)
o - With regard to thls conservatlsm, whlch 13 s
change, Flgueroa.had this to say, eSpe01ally pertalnlng »

,;to schools 1n developlng countrles

¥

. ««The less settled educatlonal patterns of developlng,
countries (whére most of mankind live) make. it easier

for them to be radical, Phey can - bypass the institu-

tions, methods and curricula of older- ~established
. school systems in their eager pursult of unprecedented : :
_but valiad’ obJectlves (p. XV) , e -7

T <
‘x.

The challenge ‘here is very clear 1n that educators\&annot

rely only on st and ex1st1ng Systems of educatlon. It

“is necessa to think of what w1ll be requlred and are -

N S . T

- now belng undertaken on the very "frontlers of Educatlon,

‘where new matrlces, new medla, new elements and methods‘,-~ \\
| 'of learni z are belng revealed (Flgueroa, l971, 5P XV) -'u(/%

P -
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/ Influence of Environment'on,Achlevement

v
!

Based cn- the rev1ew oi the llterature 'So far,
there 1s ev1delce to 1ndlcate that personal 3001al factors‘ - "
-affeot school adJustment Not to be overlooked also, |

are env1ronmental factors that play a part 1n thlS very

5 complex and 1nter related problem. Brlef ol ference w1ll R

< 5 - \

now be made to some, studles and flndlngs in thls areq. _

' Early studles like those of Spith (19@9) Goldfarbw,'
(1945) -and Skeels (1939) showed the effects of’early en—
v1ronmental deprlvatlon on later emotlonal dévelopment and

'adJustm@Qt , Also, Anastas1 (1958) and Bloom (1964) made .ing
.‘4;,‘:3« .
';studles‘of 1dentlcal tw1ns,.the assumptlon belng that they
;}.z‘l - -
would bé . endowed W1th 31m11ar heredltary tralts, =1o) any Lo }‘;

3

“‘dlfferenceszfound 1n the achlevement of such tw1ns reared

-

'_apart 'would be due to env1ronmental condltlons.-le;‘ R

W;- In Jamalca, a study done by D \Manley (1959) us1ng

’

, L
soc1o economlc status as an 1ndependent varlable, ‘found.’ o

- that env1ronmental oond1t10ns--as they relate Z% social'

/-:‘conclu31ons were}that "...the results 1ndlcate that f__‘f'-“:3

like that of Ball (1962), done in the Unlted Ftates,v“v
- found a 1"él

:ﬁLa Chopra7sﬁ§ ‘dyfin Indla (1969) also " found that. there

,class——hage/a 81gn1flcant effect on achlevemen His -~

chlldren drawn from certaln soc1al classes show~a de01ded o

\

: sugerlorlty....over other groups (p 65) . Other studle '

1onsh1p between s001al class and 1ntelligence. o

3 . s

flationsh;p'betwéén'socio—economiCuback;

Was a positiv@%”

ground and achlevement R P R
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- Séx leferences 1n Attltude° de“

of

B In 1ts November 1966£}ssue, The Natlonal e‘en—v'//é%;;:’
'tary Pr1n01pa1 devoted ‘several artlcles to the stwﬁé? - B -
‘sex dlfferences, in the edjiatlonal context In hlS
_artlcle entltled 'Sex Ratlos in Learnlng and Behav1or |

'Dlsorders Fran01s Bentzen (1966) concluded that among

'f-school age. chlldren, boys fended to be blo phys1cally

'less mature than glrls of the same chronologlcal age. ' He

also observed that sex ratlos, reported in studles of a

_w1de range of 1earn1ng and behav1or dlsorders, 1nclude a

-s1gn1flcantly hlgher proportlon of mmIes than femaleS'

;o
Lo -

‘if her artrcle in thls issue,\Mlnuchln studled

.’and found general sex dlfferences among eiementary school

. o T
chlldren, Regardlng attltudes towards school thls ‘

3

researcher noted: that boys were more re51stant and nega-i~"

~tive about school and educatlon, and were less concerned

:about achlevement Glrls 1dent1f1ed more p081t1vely w1th

)

o school and were ‘more - concerned w1th the achlevement and

-

recognltlon (Mlnuchln,bl966 p* L6 ?) Studylng achleve— A

i ment among nlnth grade boys and glrls in Kentucky Ball

4outwe1gh the number of under- achlev1ng glrls. fi5

(1962) found that not only were “the glfls more often hlgh

dachlevers, but they-lnfrequently were low achlevers (p 79)

~‘I‘he 1mpllcat10ns of these flndlngs then are that

“
o

-Nthe number of under ach1ev1ng boys should s1gn1flcantly

\

Dr. Vera Rubln reported at the. Carlbbean

e
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V’Conference for Nental Health (1961) some 1nterest1ng
results of,a study done 1n Prlnldad whlch the wrrter .
cons1der:5pertlnent as 1t reflects a dlstlnct attltude in

the modern West Indlan context ' Dr. Rubln noted that |

icompared to a sampleﬂof Amerlcan adolescents——to whom the
same'duestlons were adminlstered——the Trlnldadlan Negro \lt

'and East Indlan adolescent is con51derably less famlly—

A'centered 1n‘cons1derlng the famlly as the maaor source

e

'of satlsfactlon in’ llfe. In contrast to the Unlted States,%;w

l'she found that the Trlnldadlan study showed only sllght
sex dlfferences in- regard to thls attltude-—the adolescent

'glrls also- rated a career as t‘e source of . the greatest

E ?:satlsfactlon.' P

Tradltlonally, the West - Indlan 1slands have been
matrlarchlal in terms of famlly organlzatlon. Edlth 5

.Clarke (l966) 1n her étudy of: Jamalcan famlly patterns,

~ . . o X > .
Y-

| observed that . R . , o .f.' oL

The Chlld s most 1nt1maue relatlonshlp in the home
is with her (the mother), evén,(in those cases where

the father is present .and assoedates hlmself with the . -

" This emphas1s on the mother as/the centre and often
sole prov1der for: the famlly grew out of slavery when »

» there was no room for the famlly as a parent chlld group
S . , -

.1n a home. L o e

The re81dent1al unit in the plantatlon system was

\formed by the mother and her: children with -the"

"irespon81blllty of their maintenance resting with the °

\slave owner, - The father's place in the famlly was

@ " never secure. : He. ‘had. no. .externally sanctioned

authorlty over 1t and could at any tlme be pys1cally

Q-
- 1

o

upbrlnglng of the chlldren (p. 158) : ; rs L
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removed from it...it is against“this background of .-
the weakness of the father role, in the system of
family relationships, that those of mother and grand-

' mother assumed partlcular 1mportance (p. 19)..

20. .

Rubln 5 flndlngs would suggest a’ marked change 1n,""

the way that West Indian women now see-thelr role in the"

society."éhe explains her findings of the study under-
taken in Trinidad in the following wayi T
This amblval%nce‘about role. performance'is also re-
.ported for American female College students and ,
‘reflect, even more sharply, the changing attltudes to
“family’ structure and,traditional sex roles in emergent
socmetles (pp. 61+2) \\ .

/,

‘Effectiveness of. Counsellngfon Underachlevement

' The dlfflcultles 1nvolved 1n effectlve counsellng |

4

of underachlevers 1s apparent in such, studles ‘as Shaw .

'(1962), Braymur and Patterson (1960) Broedel Ohlsen,

o

-,Proff and Southard (1960) where there was no apparent
jlmprovement in actual achlevement 'although in some cases

’(Broedel 1960) ratlngs by parents and counselors 1ndlcated

°

'a movement towards sounder personallty development These

'-»\.-

changes toward greater self acceptance would in 1tself

&£

‘make counsellng worthwhlle.v However, reasonS’for thls
fallure to 1mprove academlcally ‘have: resulted in further
research and experlmentatlon w1th alternate types of
”counsellng.. . . h i |

Roth ard Myersburg (1963) challenged the reports
of. 1neffect1ve treatment w1th ‘an experlment undertaken
w1th underach1ev1ng cUllege students. In thls study they .

<

'dellneated what they called a non-achlevement syndrome-—._-



NAS. The group of symptoms most prevalent and related

to it were: .
1. ?oor»academic achievemen® o
'2...General self- depre01atlon lack of - ‘b ‘

CA recc ultlon of plecsure at "belng"

B

. 'No clear system 0T personal goals and values
. Vulnerablllty N dlsparagement by others

. =FImmature relatlons w1th parents J

. Lack of'1n81ght ab self and others

5

6. Frequent depress1 n
7

_8._.Free?floating an

21963 536) |
o W P oo
Hava_nfr delrﬁeated thls syndrome, Roth felt that a: psycho~f<'

ety (Roth anag Myersburg,

therapoutlc approach Spe01flcally designed to 1nterrupt

sy

the 01rcular processes of dlsparagement anx1ety,

frustratlon etcl/could be effectlvely used and he went

\
-ence (p 536)

on to describe in detall Just such a counsellng eyperl-_

: It is well recognlzed that underachlevers ‘do- not !
'comprlse a homogeneous group,and in v1ew of thls fact
‘Mandel (1968) feels that only for “the NAS group (earller

;,dggined by Roth), can personallty change be expected to
‘_produce achlevement change.' However, Mandel also
,suggested tﬁat the NAS probably constltutes the magof o
;dlagnostlc category of underachlevement "
In 1969, Flnney found that long term group ‘ 'Di

A - .
.counsellng (about two years), w1th g;fted‘underachievers‘




22,
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. at.thg high school level, did,result Egh§gme/desirable

*changes. SuCh counéeling which, as hé;suggested:canwbev
'vhandled by a trained and experlenced school counselo
'resulted in very llttle 1f any change in the student S
grade point average but, as in the case of Broedel (1960),
teachers observed poSltlve behavior changes to personal

-

”characterlstlcs, which ‘would ' enhance the students 8001al !

ki

.adgustment.> These- hanges seemed to have resulted from
hav1ng the opportunlty to establlsh a close relatlonshlp
w1th thelr adult counselor and a chance to dlscuss and

13

work through thelr reSentments towards school and adults

4

(Flnney and Van Dalsem, 1969, p._94)

" Studies Using the Noohey Problem Check List
. The Mooney Problem Check List has been used

“Widely'in;the.United Stabes,-as well‘as in other countries.

’ The de81gners make 1t clear that 1t is not a xest but

) 1s a useful tool in 'fact flndlng and in rev1ew1ng

k]

student problems as they mlght relate to sex, ethnlc :

3

background 3001al class and Just general areas of
, N SN
concern to stndents. In51ghts 1nto 1ndlcated problems -

'.have often prov1ded a ba81s for recommendlng poss1ble

changes and 1n1t1at1ng programs that may be’ helpful in-
[meetlng the ~articular needs of smudents. -

) .;Some stﬂdies using the»Mooney,haVe indicated -

.:‘@that the total numbc‘ of problems'checked'bpfaJStudent

"wtend to vary 1n several predlctable ways. ‘On thefbasis

W
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-4-was based
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of Sex, Garrlson’and Cunnlngham (1952), and Clements and ,
Oelke (1967) found‘that whereas school related problems
were glven a lot of empha81s by both boys ‘and glrls,'the
boys showed more concern in ‘this area. Generally, the
boys tended to score‘;lgher in subtess areas deallng w1th‘
school concerns such. as FVE (The Futurex Vocatlonal and
Educatlonal) and ASW (Adgustment to School Work) . Oon the
other hand the glrls seemed more concerned w1th SOClal

o

.concerns and gettlng along with others——they tended to i‘
express more concerns in areas ofDHPDa(Health and Phys1cal o
Development) “SM (Oourtshlp, Sex and Marrlage) ’SPR v
(5001al PsyCifloglcal Relatlons, PPR (Personal- -Psychological
Relatlons) and CTP (Currlculum and Teachwng Procedure)

f - Cutsumbls (l968)-found a relatlonshlp between. ft/
soclal class: and- .areas of concern on the Nooney. Brgwn
(l953) and’ Esper (1964) had flndlngs which suggested that

2
high ach1ev1ng students, or those ach1ev1ng normallv scorafA

By 81gn1f1cantly7lower on the overall total of 1ndlcated

Mdoney problems. This was also found to be the case in the

: Sandefur and Blgge (1966) research~—on Wthh thls study é't

<

Somewhat dlfferent results are reported by Franhel
(l960) who used the Mooney Check List, along with some
other 1nstruments, to determlne problems of a very select,
group of hlgh school students. He found that compared
w1th the aéhlevers, the underachlevers‘ total SCore on the

Mooney showed no statlstlcally's1gn1f1cant dlfference..'

iy : v T
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Howevery-an analysis?by area of the number of problems
underscored showed that, of the Seven areas of comparlsons
the underachlevers presented slgnlflcantly more problems
in the area deallng with school"concerns. . . o

A general survey.of'high school stugént problems
h was made by Combs, 1n a. study as early as - 1941 whin he

used the Mooney Problem Check Llst to determlne maJor

s problem areas among l 565 students in Ohio. .Another early -

1

study, us1ng the Check Llst was made by Chun - (194?) w1th

hlgh school students 1n Honolulu, Hawall. Here, the alm

was to %@udy personal problems of the students w1th a Vlew
to~recommeqping currlculum reorganlzatlon. In Saskatchewan, .
Canada, Checkley (1968) also used the Mooney Check List as

a bas1s for a study in Wthh certaln students at the Junlor
N
hlgmﬁschool level were selected for group counsellng.' %hls

1

‘ selectlon Was based on 1ndlcatlons by these students (on
the Check Liét), that they experlenced problems in the

"partlcular areas of school people 1n general andqthem-.

!

selves.‘ - S g

| | ; We w1ll now look at a study by Sandefur and Blgge ;'
i some detall as it- probably has a- closer relatlonshlo
| tghthe present study.; Sandefur and Blgge (1966) admlnls?
‘tered the Mooney Problem Chech -List and SRA. Achlevemeﬂt
._Test in order to test thelr .ass umptlon that adolescents

‘have personal and soc1al problems W ’ch affect thelr

’school.achlevement. Phelr sample ted of 217 elghth.

and nlnth grade students from the Shawnee NlSSlon Publlc

P <

o,

- .
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School in kansas,_ The.problem areas‘COreredrbyfghe~ ¥
: Mooney'Check“List (Junior‘High‘Form) were:.' ’j'f>.
l; Health and Physical Development (HPD)
2.A School (S)
13;"Home and Tamlly Life (HF)

. Money, Work and the Future (MWF)

L
5.>.Boy and Girl Relatlonshlps (BG) -/;
6.‘“Re1atlons to. people in general (PG)
.' 7. Self~centered Concerns (SC) S ' :‘?f o /vu'i
The SRA- Test ylelds ten subtest scores, plus a comp081te -j_
score reflectlng overall achlevement .

5y, -
Sandefur and Bigge's overall flndlngs were that

s

the coefflclents of correlatf7§gbetween the number of

_ problems reported by students{ which concerned the 'School'

. ‘and thelr achlevement (as determlned on. the SRA) i were found

~ to Dbe s1gn1flcant at the .Ol 1eve1 in the ten subiists an&‘.r_';:
on. the compos1te score. Equally s1gnlflcant was the hlgh -
correlatlon found between the number of problems of ’Home
and Famlly reported and the . achlevement of the student.

"*,Here, correlatlons 81gn1flcant at the+.Ql'level were_found

between‘Home?and Eamlly'problems, and'achievement in all

| N lsubteStxareas except oné@.'ﬁlso,‘the composite~achlevement_'

»vSCore,'correlated-With the composite number ofﬁproblems
reported by the student, was found to be s1gn1f1cant at

the 01 level of confldence. R ST e

Thelr genera} conclvs1ons, based on analys1s of



" the data were:

(1) The number‘of'school related problems
‘sensed by the student relates 1nversely
to hig school achlevement N '

(2) “The number of home and family problems

’ sensed by the student relates 1nversely
to hlS school achievement -

(3) At the junior. hlgh school age, problems
relédted to boy-girl relations do not
>81gn1flcantly affect achlevement : ‘

(4) 3T;éxnumber of social and personal problems
n&ed by the student in all areas relates
_Eﬁversely to school achievement :

Ky

(Sandefur and Bigge, 1966_ p. h?h)

.

"
AN

“Ratlonale for RéplicatiOn' |

V 1nstrument of the Mooney Problem Check Llst has been o

J general nature, is appllcable and effectlve 1n a varlety

‘ ;\;f

As. stated earller, 1n thls study the wrlter

attempts to explore the relatlonshlp between personal soclal

: problems and school achlevement Also, related sex dlffer-

ences 1n responses and pOSSlble rural urban trends haveap

' been studled The related studles 01ted so far would seem 1
- to. 1ndlcate qulte a s1gn1flcant relatlonshlp between per- h

sonallty, personal problems and actual school performance.

It could be argued that these varlables w1ll dlffer from

culture to culture. However, we see that the spe01f1c.'

v

\

‘used in Canada, and widely in the Unlted States 1nclud1ng

Hawall, where 1t 1nd1cated dlfferences in response on the

ba51s of class, §ex, ablllty and ethnlc groups thereby

' prov1d1ng a ba51s for currlculum plannlng._

Indloatlons are’ that thls 1nventory, by its very

AN .
RS

v
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of cultural settlngs and could make a p081t1ve contrlbush.

tlon in surveylng the re ctions of Jamalcan hlgh school

"students, with regard to 81gn1flcant\trends and problems%

o«

~ which should be cons1dered in. educatlonal plannlmg.-;ib ' ;h

‘vthe empha81s on. acqulrlng knowledge and skllls

.1n taklng necessary steps towards allev1at1ng the'pﬁ

Knowledge of those problem patterns could a331st educators

[ s+
.and meetlng student needs, ‘ _ ' Y
| It 1s possible that in a developlng countr&ﬁilq}
VJamalca where educatlon is not compulsory and is highly
valued that similar relatlonshlps between priblems and
achlevement mlght not be foudd. A However, the writer was
1nterested in 1nvest1gat1ng thls very aSpect o‘ whether
ias péss1bly
had- negatlve effects on the equally 1mportant aspect of the
Chlld s personal s001al development In the next chapterr
a more SpelelC look at. West Indlan educatlonal develop—
ﬂﬂént w1ll be taken, to aquajnt the reader w1th 1ts pecullar

.problems and frame of reference.

[ .

w b

NI .
' S ™ ) R

Hypotheses - -
'4j" ' In order to determine'tﬁkwhat extent some obser-
' vatlons from studles-—mostly cortducted in the Unlted

[hypotheses:"

FStates-—w1ll be found to have 1mpllcatlons for the educa-v

tlonal s1tuatlon 1n Jamalca, West Indles, an emerglng

thlrd world country, thls study advances the follow1ng

i _ ‘ . SENRERN
3 A _ A " :

1. ‘There w1ll be a relatlonshlp between the

- total number of 1dent1fled problems on tﬁe
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\ e B Mooney, and high or low achlevement ‘ IR
2. / Students 1dent1f1ed by teaohers as being
‘ underachlevers'»WLll have a 81gn1flcantly
. _L' larger;number of problems than thev'normal.
- 1_'achie?ing' group, | |

. In the studies‘cited'earlier such as Kirk (1952) and Ball

o1 R

v ;(1962), there seems to be some suggestlon that boys dlS—
‘ play hostlllty more openly and are more llkely to be,

':‘un erachlevers than are glrls. Onvthe other hand,'previous

oA

st¥ %ié% us1ng “the mooney——Deiker and Pryer 61972) found, \\‘
& _
35/dld Clements and Pelke (1967), “that generally females

expressed more\problems than dld males.c In order to

[

L 1nvest1gate whether, 1n the Jamaloan s1tuatlon where there

are mostly segregated hlgh schools, there w1ll be dlffer- -
;ences 1n the areas 1dent1f1ed by students as well . as ', ;<i$\

variations in the numbers of problems (based on sex dlffer—

"‘ences), the follow1ng hypothe81s is advanced:'

'3.f The 'Al1-Girl schools. will indicate e

L e srgnifioantly more problems'fhan~either7

the fAli:ﬁoy'schools', or the 'Mixed"
| J(oofeducational) schools.
- Alsos

& o
' There w1ll be a larger number of . under- -

. ach1ev1ng boys' than underach1ev1ng glrls

Flnally,‘desplte the fact that Manley (1959) found marked

dlscrepan01es in the effect of rural urban env1ronm‘nts>,

on scho\l>ach1evement in Jamalca, the wrlter'would not R
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P e
see these env1ronmental factors creatlng significant

dlfferenceéxln the’ number of personal 8001a1 problems
—~—
“1dent1f1ed by the groups. (It is more llkely that there»

‘;would he a dlfferencg in empha81s on partlcular problem

areas) She would therefore advance the fourth hjpothe81a:,

_4.' Phere Wwill be no s1gn1f1cant differences
betweenuthe number of problems 1dent1f1ed
by rural as opposed to urban hlgh school

' £

vstudents

| 29



CHAPTER III
" WEST INDIAN EDUCATIONAL SYSTEM - - -

p]

Introduction

L

Wesf.Indiap societyiwaE on the whole 1nfluenced by
elements 1mported from Afrlca,’A81a and Europe..’Jamalca,.ﬁif'

.,,..‘

in particular, w1th an’ area of 4 411 square mlles, 1s the
'largest 1sland of a group Wthh was formerly the Brltlsh

- West Tndies. Dlscovered by Columbus in 1494 the 1sland 'ff "

o

'was valuéd by many natlons because of 1ts natural resources.

£ o %
The land changed hands more than oncéfdurlng the many
R Ly
- scrlmmages for posse831on of lt but the two chlef lnflu-
. c)t?

‘ences were“Spaln and Brlﬁaln.b It was 1n 1670 that Jamalca
1-f1nally passed 1nto Brltlsh hands ...3‘. tfgj';f;?w;fi
Slaves from Afrlca and 1mm1grants from Europe,};-l
‘China, Indla and Syria, each broughﬁ somethlng of thelr h
ff,ppécullar cultural outlook and character. These dlfferent
'-:f?;acral stralns and elements fashloned a rather omplex
‘soc1ety, for the proper understandlng of which hiStorical
- background is necessary. The wrlter hopes to outllne thls
.

background whlch formed an - 1ntegral part of,and had dlrect

A

bearlng dh the development of educatlon 1n'Jamalca%

Saddled by Slavery

lnAxhe pre4emancipationlperiod; before 1835, -

-30- -
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A

'Jamalca was a slave soc1ety where the slaves had .of '

Aneces 1ty, tan be kept»lgnorant not lnstructed in any,arts

_ior skllls other than those dlrectly related to their un’

' paid labour. In such a case they were less likely to
contemplate alternatlves and reslst their. masters. Phus

| the few advocates of educatlon\for slaves in the Wesk T;Q
Indles, thought in terms of rellglous 1nstructlon.' Even< ‘ .
this, however, was res1sted by the planters, who felt that

B
Chrlstlan teachlng of the equallty of all men in the

s1ght of God*- was a dangerous doc+r1ne for slaves\ton o
'exposed_to, and mlss1onary efforts were strongly res1sted -
from the mldﬁle of the elghteenth century.. _
' The planters' flrm bellef 1n the dlsruptlng 1n— “
x'fluences of Chrlstlan 1ndoctr1natlon is apparent in the
_statement (to the Brltlsh Government) by the planter-A‘
domlnated House of Assembly,,partly attrlbutlng the 18?L',
slave uprlslng 1n Jamalca to rellglous teachlng._ Here,

“thev blamed various rellglouségects-—Wesleyans Methcdists
. sbiy: Y

-and Mprav1ans (but more partlcu%grly the sect termed

Bapt1Sts\ w1th "...the effect of produ01ng in the mlnds of ‘(f

- the slaves a belief ‘that they could not serve a splrltuaf

and a temporal master (Gordon, 1963, p. lO) |
Before eman01patlon then what form dld educatlon

’1n its llmlted sense take¢f The slave chlldren s educatlon B

~

COns1sted sz Lo . | , o
,_--belng put 1n the carf of an elderly woman as early as

poss1ble to release thelr mother for. work
:@/_ , o -




r.!

- by the age of six they. may have been: 1nvolved in a881st1ng

'w1th the chores around the plantatlon or property

- frdm there they graduated to the cane flelds to learn the

all- 1mportant sugar cultlvatlon, whieh was to occupy - the

rest of their llves.

“We can see here that any type of formal schoollng would

rhave been a con’;adlctlon to .the whole concept of a slave

ot

, soc1ety. The most rellable means of keeplng sﬁaves acqul—'

N

AN

escent was to keep them busy and the pr1n01ple was applled

£

early in the life of 'a slave child.
Although the gen?ral rule among the planters was

resistance to, educatlon of'thelr slaves, as alwaysﬁwthere

were exceptlons to the rule, and some planters dld allow
Protestant m1ss1onar1es on’ thelr estates to work among

slaves' in 1834 flve months before eman01pa%10n,sthere

a,

were 8OO Jamalcan chlldren 1n Morav1an schools,'one—half'

| P ~

 of whom were slaves.v

o

Klong w1th thls llmlted and’ rellglous based edu—

~cation for'slave chlldren, another type developed. ‘The

whlte planters who were mostly Engllsh contlnued to.

thlnk of England as 'home and those whéicould afford 1t~

' would send thelr sons - 2 be educated in England particu-

-

larly in areas of D1v1n1ty, Law and Meg;01ne. ‘However -
to. meet the need for grammar school educatlon for the less
wealthy whlte boys .of the elghteenth century, several
planters and merchants 1n Jamalca and Barbados requested

schools in the, 1slands. .?herefore, for whlte and coloured

—

32,

'é%'h~:~_



“ln the West Indles. _ . .

s N _ .
puplls 6f means, the standard class1cal type of educatlon

was sought either in England or by the best avallable means
S ¥ -

N

Thus, some prlvate schools ‘run by Cathollc prlests,.

';Angllcan clergy and prlvate 1nd1v1duals ex1sfed before

| eman01patlon but the standards and values of these estab—l
Jlishments ane»not’known,‘as at this stage, there was nov'
\'system‘ of educatlon elther in thought or practlce. ,f
| What type of soolal mllleu d1d thls type of educa—.
tlonal pattern flt 1nto° Elghteenth century Jamalcan
society cons1sted legally of three categories: (a) the

- free, with full civil rlghts (b) the free with’limited"'
01v1l rlghts, and (c) the general bulk of those not free,
w1th no 01v11 rlghts. *The flrst group con81sted mostly of
the whlte 1nhab1tants. Cathollcs free Negroe§ and Jews -
‘enjoyed only 11m1ted 01v11 rlghts and black slaves weref
not free. and had no legal rlghts 1n society. Culturally;

too, there were conslderable dlfferences between th@ free

_ opment of’rellglous observances, famlly organlzatlon,'f

recreatlon, folk lore and so on. (Hurw1¢z, 1971 p 86)

'i‘). . . . : : B ;‘Q

g
Post Eman01patloanatterns and Problems: Qafter Lé%5)

-

1n Jamalca were tled w1th«those of other B‘

-'

1sh owned

1slands in the West . Ind1es5 ;E /4»

' In 1833 when the act to emanolpate Brltlsh slaves

7.
B

Prd

The earllest attempts at settlng up gﬁ\mal educatlon

33,
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'was introduced into the HouSe'of Commons, the 1dea of a

publlc system of universal educatlon in the West Indles

was born. It was obv1ous, once the slaves were free,rthat

some formal educatlon would be most needed Ehe earller

"y

attitude of the island's Legislature had, however, 1nd1-

,cated that they would not take the 1n1t1at1ve in this
:area, so the Abolltlonlsts had succeeded 1n hav1ng a

_prov181on for educatlon 1ncluded “in the Act of EmanC1paulon

of 1835 This Provision took the form of a. "Negro Educa~

education in theiexfslave colonies, ' §

. The"nineteenth century’was actually the time~at
Wthh all western countrles, "TIOW. boastlng unlversal‘
educatlon, set out to achieve it. However, the colonlal
status of the West Indian islands soon ied them into a
separate line of educatlonal development from other

stern countrles., Frfstly, the 1dea of unlversal
a

; educatlon was 1mported by government OfflClalS and rellglou

groups w1th a m1ss1onary zeal The depressed ‘Negro, .

_:ex—ulave populatlon,'stlll under colonlal rule and w1th

little p: pect of sociml and economlc advancement had

'llttle 1ncent1ve for developlng popular educatlon. ‘This

_1s seen to be quite dlfferent 1rom say North Amerlca,

where a more natlonallstlc form of educatlon developed
: -

'ew1th compulsory educatlon laws whlch "...rescue chlldren

1

‘from the consequences of belng born of uneducated and

depressed parents (Gordon 1963, p. 2)."

tlon Grant" from the Imperlal Government to promote Negro’ -

-i

S
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ey,
“The bolonial Government first had to.decide
'»whether educatlon would be best. advanced by the 1sland sv,»
local Leglslature or by the rellglous bodles, whoyhad
'undertakenvlnstruc on wherever.they found«the opportunity.
DesplteLFhe shortcomlngs of thelr work, “the rellglous
bodies were offered the flnan01al support to build schools

and later, to a881st the salarles of teachers, as a means

-of developlng a system of education 1n the West Indles. -
'In a way, the ch01oe of the rellglous groups to undertake

thls task was loglcal in that the BrltlshlGovernment

--announcediln ;ts scheme for the grant that "...instruction -

in the doctrines and precepts of‘Christianity must‘form

B the basis and must be. made the 1nseparable attendant of

' any such system of Educatlon (Gardner, 1909, p 20)

,'\ These mlss1onary organlzatlons were responSlble

for the detalls of the currlculum. Instructlon, which was;_

~to be on a full-time ba81s for chlldren and a part tlme
bas1s for adults, was to con31st of the three R s——readlng,

——

vwrltlngfand arlthmetlc——and also 1nstructlon in the o |
vpr1nc1ples of rellglon.- ‘Even the colonlal admlnlstrators '
reallzed that this type of education, which reﬁlecteo ‘the
values of class oonsc1ous England of that tlme; was allenv.
;Also, the .economic and s001al advantages to be derlved from
this type of 1nstructlon in Eneland did not- ex1st in the |
West Indles. No prov181on was made for any type of manual

mechanlcal or technlcal educatlon.A Concerned w1th the

 spiritual rather.than the material, ‘"the mlsslonary .

- [
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organlzatlons unw1tt1ngly laid the ‘basis for the negatlvev
attltude towards vocatlonal' educatlon that 1s - until
modern tlmes, characterlstlc of the Janalcan outlook
(HurWltZ, 1971, p. 123)." |

However, problems. due to lack.of CO'operation
”between the m1s31onary soeletles, delay and 1nsufflcle1t
funds soon showed that the partnershlp between the rellvlqus
bodles and the Imperlal Government would not’ fulflll the'
early dream of settlng up an educatlonal system throughout
the West Indles. The Imperlal Grant came to an end 1n L
1845 and the West Indian Leglslatures and workers ‘were.
encouraged -to support the educat;on ST thelr own children.

i

Each Leglslature then attempted to deal w1th the problem

- in. 1ts own way.; In Jamaica,. llttle was, contrlbuted oy the

Government to the upkeep of. the schools or’ to teachers

salarles.' For a. tlme the Jamalcan Assembly offered .

| -
¥

spec1al grants‘to schools offerlng agrlcultural 1nstruc-”'
tlon, but, s1nce teachers were not equlpped to 1nstruct
1n Agrlculture and the»undertaklng was much crltlclzed

(espec1a]ly by the Baptlsts) schoollng was, 1n practlce

:",conflned to Readlng,‘ertlng and Arlthmetlc.r On the

other hand the Leglslature dld not prov1de the leadershlp

needed for an effectlve publlc educatlonal system.‘_
Wlth little support from local government and

llmlted contrlbutlons from abroad the schools had to_h

charge tuitior, to_meetfthclr expenses.: This resulted 1nﬁ S

'Avthe maJorlty C. Negroes.being eXclUded from&the_classroomv

-

| 36,



-~ Growth of the Secondary School System -

'due to lack of funds, added to Wthh frustratlon with a

cu rlculum unrelated to practlcal everyday llfe and natural
sasters, such as’ droughts and hurrlcanes all helped to |
"keep. chlldren from. attendlng school regularly. In 1864

'1t was estlmated that 5...only one out of flve schooléage
chlldren was rece1v1ng full- trme or part tim struction:
on the 1sland So 30 years after Eman01pat1:nl§nly\13ﬂ_’

-of the adult populatlon could read and write (Hurw1tz,

. '1971 o 120~ 5)

‘ In the 1850's, desplte epldemlcs and llmlted

:presources, both rellglous bodles and Leglslatures started

" secondary schools, at a tlme when they were falllng to‘f

. prov1de adequate elementary schoollng By ‘and large tmﬁ

rellglous denomlnatlons Justlfled secondary schools on

the grounds that they requlred an educated mlddle class

lalty and . in some cases a "natlve mlnlstry" As would

~ be expected the content of secondary educatlon was
'81m11arly dlvorced from the practlcal needs of worklng

' people. There was emphas1s on the class1cs and the artst.

subgects at the expense of s01ent1flc knowledge. The,

3

l goal was to brlng students up to the level of a 'School .

Certlflcate .1n order to get whlte collar Jobs, of which
“”there were%not enough . Also, great 1mportance was given

',to the shall number of Unlver81ty scholarshlps avallable

to the best students of the year who would £0 away,

'lmalnly to traln 1n Engllsh Medlclne and Law.

.\”
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Although the Jamalcan Leg'slature had not the

‘ til later in the

' resources to support secondary educa“
i nlneteenth century, some Schools had ‘been prOVlded by
endo&%ents left earlfer by wealthy merchants.‘ These were
1ntended malnly tQ prov1de educatlon for whlte boys, whose
parents could not afford to send them abroad . Among some
.of the schools started by these endowments the follow1ng
~are still in ex1stencex'.Alley School and«Manchester High
School establlshed May 1755., ﬁannlng School named after
its. founder was 1ncorporated in 1738 1n Savanna la “mar.
~IX> Ruseas School at Lucea and Tltchfleld School at Port
" Antonlo, whlle Wolmers was’started in Klngston in 1736
ﬁeckford and Smith School” in- Spanlsh Town (now St Jago
High School) is the result of comblnlng two bequests.t
Ny Munroéééllege and Hampton School for. glrls was orlglnally
| malntalned by the Munro and chkenson lrust, whlle Jamalca
College started from. the foundatlon, made orlglnally by
Charles Drax, for maintaining and educatlng ",,.elght
poor boys and four poor glr&s of the parlsh of St Ann

-
‘.

(Black 1965, pp. 186-7),'

When these schools started the teachers,»currlc;,a.

) ulum,_books, ideas: and values were, as akready mentloned
- dlrectly 1mported from England thereby perpetuatlng the

eletlst trend of Engllsh publlc school educatlon. ks

The necess1ty of " fees meant that secondary educatlon was:,'h

largely conflned to the mlddle classes, who could afford

»_'such fees, %pd this dlso usually meant the whlte or

38'
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fairfskinnedlcbildren. In 1920 the G0vernment‘beganfto \
finance the endowed sohools,nusing the"payment for re-
sults'»c;iteria. "Hére,'government grants‘were nade
‘regularly to schools who.could demonstrate their ability
to eduoare’ohildren., Schools were examlned regularly by
.an InsPector who oerthled them as ellglble for grants
(thds system had been 1n'effect in e elementary»schools
sinoe'1866) By 1929 there were 25 hlgh sghools, but only”’
one chll\/out of flfty recelved a condaryeeducatlon, as .
~tu1tlon-fees stlll had to be pald'sf\ R ‘

In the twentieth century rellglous bodles oo?ilnued
to establlsh new schools and government grants w@re allowed
to most. of them. As would be eyPected however, thls re—‘d

'sulted in the %dmlnlstratlon and- flnance of schools belng .

80 - ;..d1v1ded ‘between governmentzand he Chrlstlan denom-

. 1natlons as to render dlffloult the formulatlon ¢) ‘an'
;educatlonal pollcy, let alone 1ts v1gorous and |
Aexeoutlon (Noyne Report 1945) *f‘
| ' It must be admltted that the colonlal authorltles
'made consistent attempts, during the 1920 s to 1930 s, to
o'1mprove the.boor educatlonal prov1s1on and/;d shlft the
‘-emphas1s from purely bOOleh and class1cal studles to
- solentlflc, technlcal and practlcal studles. ,However,
:}only random changes were made, since most of this timer
was a perlod of magor economlc dlstress, funds were

lacklng and economlc depress1on has never been condus1ve

to educatlonal reform. Also, Gordon (1963) feels that
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.pollcles from West Indlan leaders. The latter were

ment of over 14 000 Student ‘1n secondary schools (Vernon,

these off101als hav1ng already been responsible for‘a

deplorably deffective sys?em, got 11ttle support for thelr

i

beglnmlng to prefer thelr own solutlons to West Indlan

problems,_‘

.

‘Developments Between 1940 and 1960 L /

Durlng this: period there ‘was an 1ncreased enrol—

.

196 p~ 9). As control passed 1nto West ‘Indian hands

development in educatlon was fairly marked There have

"Abeen the usual financial oroblems and/g;;ernal Ald in'the

’form gf grants f;om Amerlcan feundatlons and organlzatlons_

are valuable addltnonQ Wthh are usually glven to proaects

5 whlch could not otherw1se be undertaken.:

Some of the 1mprovements in Educatlon were: B ST
i. Increased school bulldlng programs._
-2,.“Increasedﬂjeacher tralnlng. |
"3._dCurric@1a'has been taokled and‘neWiSyllabuses.
written tO'indorporate;West Indianrmaierial_
~ instead of thé more aiienltopiqs_freviously
| . aught. | : ,. - j :
| I’ 4;v Nore prov131on has been made fgt the teachlng
of s01ence, practléé: and Vo tlonal subgects
5.° leferent'forms of post-prlmary eduoa@ionbhaveb
fbeen experlmented with .b» | ‘ |
6@ 'An 1ncrease in secondary educatlon (thls w111
" be fdrther elaborated_on). |

. ' . . . :
‘o ’ T ~ '

fv.



- and free places tenable at the secondary schools (Scott

.

7. :Also, the University of the West I

- Creased con81derably the prospects of hlgher '
y educatlon for products of secondary schools
in all areas of the West’ Indles (Gordon,_
1963, p. 298—9). |
Elaboratlng more on point 7 above we flnd that up *v;

until 1957 admlss10n to\secondary sehools wes largely

: determlned by the schools themselves w1tH tre prov1s1on

: made for a small number of schblarshlps for ooorer chlldren. s
Most of .the places, however, weat to children whose parents

could affo d to pay the requlred SCuqFl fees. In 1956,

L

.the Jamalcan government took over the responsilglity of
' {

all scholarshlg awards anZ/ln 1957 the Common Entrance
.examlnatlon, ofierlng to tudents (between the ages of lO

‘byears and 5 months and 12 Years ll months) scholarshlps'

1973, p.,67) lhls competlt;ve kree place system en--
. e (‘AE‘ { .
abled a large cross sectlon of the publlc to asplre to a_

/

' secondary educatlon for the flrst tlme in the 1sland's'

hlstory R
f ! : "

DeSplte the 1mprovements, however, the 1nadequa—
.c1es were burce ome.s?Data qupplled by the 1960 census ,
'vshowed that 1n'7stotal 1sland populatlon of l 609 800 the
‘ dlZ to 18 age group was 217 800 and at the same tlme the
..nsnrolment recorded 1n all Secondary ngh Schools for
“this year was about 16 259 (Scott 1973, p. 29),"

S e T I
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After Independence 1962

~Since Jamaica gained Independence in l§62 the
government has . attempted many.ambltlous schemes regardlng
. education. .Forlexample, in its 'New Deal for Education in
"Independent Jamaica' (1966); it_called for the’enrolment:of
all children,'betweenAthe ages of 6 and 15, fn schools by
1970, ‘The 1mmens1ty of thls undertaking is obv1ous,vbut, S
a valiant attempt has been made to shift the emphas1s from |
‘the elltls; attltude to one of civic rlght.‘ Towards this
“end, a_diver81f1ed secondary educatlon program was 1ntro;

w
'duced since 1966 and 50 new Junlor Secondary Schools were

constructed. These schools, unllke the tradltlonal_
.:Secondary‘Grammarnschogls; wherevadmission was based‘afmost
;oompletely onvperformance in a-competitivefexamination,
were to accommodate allvchildren:from‘the‘primary schools,
.once. they reached the age of 12 years and to prov1de a -kind
of free secondary educatlon for them between ages 12 and
llB years. | | 4 |

Scott (1973) outlined the development, after'

: Independence,vof the secondary:and‘post?secondaryreduca—n:
tional system in Jamaica as folloWSi B

First Cycle Secondary Education v'rl' : . L B

b(a)‘ Junior Secondary Schools‘
(b) The Senlor Department of All Age Schools

N,

(e) The Comprehenslve Schools .

-8



Seeond Cycle Secondary Education

(a) Grammar'Schools T (Gnades-?eIB)
(b) .Technical High Sohools (erades 8-11)
(¢) ,Comprehensive Schools - .(Grades 7;11)
(d)vaocetional Schools | | (Grades'lo—ll)ff; .

" Post Secondary Education )
S ' ' Lo

" (a) The Jamaica School OqugriCUlture  K
e (b) Teachers Colleges/ N
- (¢) The College of Arts 801ence and Technology
" (d) The Unlver51ty of the West IndleT/%t:’
| 1. Thg Mona Campns--Jamaioa
2. The St.. Augustlne Campus——Trlnldad and
3.‘-The Cave Hlll Campus--Barbados (pp 73- 4)
A dommon‘PfOblems of Developin;ééountries ' o

It is well known that developlng countrles hold"
:great expectatlons as far as educatlonols concernedw;to .
solve their many problems.} Adhms (1969) in dlscu851ng |
*educatlon in developlng countrles recognlzes th1S\o\mmonly

ound falth that educatlon can contrlbute to th&-country S

goals and economic - growth natlonhood and enhancement of

";msn dlgnlty. -"They w%i? to bolster their st tus in the ‘
wo;ld community, - strengthen natlonal cohe81on, eradlcate

 neo- colonlallsm ‘and Spread modern,attltudes (p 123)

'_ He goes on’ to‘fay that developlng mountrles are’trylng

~to modlfy thelr educatlonal systems so as “to make them

1more efficient in acHlev1ng these. natlonal goals. This



‘cons1deratlon comes in the form of new 1nstructlonal tech—

nlques,
i

new currlcula and to the provi51on of new llnkages

betwgen educatlon and other 1nst1tutlons. Some of the

"obstacles to the reallzatlon of these goals are:

. i%

(1)
(52)

(3)

(&)

(5)

“

Shortage of: Quallfled Teachers

Pupil dropouts -
)

Inapproprlate nature of currlcula
Imbalance between rural and urban advancement
Llngerlng conservatlsm 1n the values found in

educatlonal 1nst1tutlons ‘

A1l of these obstacles are apparent in ‘the present

"‘Jamalcan 81tuatlon. As has been mentloned attempts have

been made to rectlfy the, flrst three mentloned above.‘

. Numbers' (4) and (5) are more dlfflcult a problem as they

relate to the 8001al context in- Whlch the school flnds

‘11tself.

A good example of conservatlsm in values'-is”'

fvdemonstrated by Errol Mlller s study (1967) where in

examlnlng the ambltlons of Jamalcan adolescents in two

urban senlor schools, he came up w1th the followlng

resultsz

)
L
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TABLE T :“; o "rﬁ
socxo Ecowowlc _STATUS OF 'STUDENIS AS. JUDGED BY

B

THEIR PARENPS' GCCUPATION

s

: o tBrﬁ'Year" '_v,:7 1st Yeaw'
Parents Cccupat_on: Boys1v,,v;Girls‘ Y Boys Girls

ngher Professional - L -

_LOWGPAIYOfPSFlOﬂpj‘ ' P 6. Ny/ﬂ 3t3ﬁf1 &9-5ﬂ o
Clerical & nghly \ : . Tl ‘- »

Skilled: : : 11.,ﬁ_w 25 8% 16.7%  16.7%.

' Sleﬂed / 50.,0% 51 64" Lg, ?of 45,2%

SemitSk¥lled 26.9%. - 7.5% . 16. 7ﬁ 11.9%-

Unskilled - 11.5% - 6.5 . 11. 3~g 16.7%
Casual Labour "

- “f' 2.8% 3.3 -

Source Caribpean Quarterly, 13;(March’l967)f31.

A

iThe categorles were class1f1ed as follows: ngher Pro—“ -
fess1onal——doctors, lawyers, managlng dlrectors profes— -
. 81ona1 englneers.: Lower Profess1onal—-techn1ca1 englneers,
surveyors f01v11 servants,‘teache s.- Clerlcal and nghly '
Skllled—~s&enographersy,nurses drugglsts salesmen,u
Skllled—-tallo%s dressmakers, carpenters drivers : Semi;
:skllled—-postmen, walters, bartenders.. Unskllled-—domes—

'tlcs, fJSh vendors, garden rs. Casual Labour~-occa81onali

l‘:
. [M
,road ‘work and other 81mo1e forms of routlne work., . ¥

o

Mlller (1967) summarlzed hlS data as follows-

Forty-eight percent of these parents belong to the AT
'Skilled category, while approy1mately 17.5% belong to .

the Clerical and Highly Skilled and 15% to -the qeml-

Skilled category. . If from: these occupations “the oo
7ch11dren were placed into social classes, it would be .
reasonable to say that they-~-the majority, that is-2

.come from lower. mlddle to mlddle mlddle class" homes

(p. 31). -
S S
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. - DABLE 2

o . , o . B ’ "
S ' ’ VVQCATIONAL REFERENCES OF_STUDENTS‘
I o E ' ‘ L \
, oo - © =» 3rd Year . Ist Year
Vocational References ~Boys = Girls’. Boys . Girls
Higher Professional C 5673% ‘2,664 0,58 127
‘Lower Professional 9 L% 216.4% 8.8% . 184 -
Clerical & nghly Skllled 12,47 - 68.4%  2.9% 60%
" Skilled § S 21.8% . 12.5% 17.6%. . 107
Semi-Skilled . : o= Bl o= -
Unskilled - ' o - - -

Casual Labour . . - - - = -

ke

T
-

"o

”Comparing Table 1, showins he actual vocatlons of the

barents w1th the vocatlonal ch01ces of the students shown

. in Table 2, we Can see the value Wthh°lS stlll placed on -

)

academlc educatlon £or the reallzatlon of s001al moblllty.'

s : D. R. Nanley, 1n another study done 1n Jamaléa 1n
-. A . q’
1963 notes that ﬂ...success in the” common entrance exam—
xS
xlnatlon appearu to be pos1t1vely related to the degree to

which an area is urbanlzed (p 55) " Csmacho (1970) does}

nE
P

not cons1der tth surprlgrng S1nce these partlcular tests o

by

1 o

athe urban and rural areas’éf Jamalca are so great one
would expect the urban\chlldren to perform better than :
'thelr rural counterparts o p. 108) | 5

| (It is pre01sely because of tllvconStnaints~nec5

essary 1n educatlonal development : o.shortage‘of '

-

*'Sourcep~éaribbean_Quarterly, lj (FMarch l?é?);_}ltzﬂﬂ‘"v



financial réSources, that developlnﬂ countrles must put

carePul thought and plannlng 1nto their total educatlonal

system. . In speaklng to teachers (1966) on’ "Educatlon for
(‘\

.\‘

Jamaica's Needs," John Flgueroa ralsed the questlon so

cruc1al to many in developjne countrles, of what educatlon

vmlght “be’ or do' One of the questlons the teachers were

- encouraged to ask themselves was--"Are human belngs g0

Forllan

xconstltuted that we can- expect educatlon to work automat-

w1ll automatlcally make them 1nto certaln "products, "

ically? (p 5) In speaklng of produ01ng dlfferent kinds

. of people, skllled well rounded personalltles for example——r

we assume that by exp081ng them to certaln anthlfles we

Educatlon,.although 1mportant is not maglo;and is cer-
/

talnly not automatlc. FHgueroa recognlzed the fact 1hat

,great emphas1s is placed on examlnatlons and thelr results,

" and very llttle on the process. througn whlch results are

galned However, he feels that in Educatlon, ends and

means are closely llnked and mutually-aliect each other~— S

4'"How a person ]earns what he learns ie in the eni Nhat he‘

_llearns. We- cannot in underdeveloped co” tries s1mply say -
«that we w1ll go for quantlty Jow, and 1 after quallty
'hereafter (p 27) ' It 1s 1n regard to this qualltatlve

ﬂ-aspect that the wrlter feels that. self examlnetlon

*w1lllngness to change'and expanoed guldance serv1oes for
&
pupllS, thelr parents and.%mardlans, can do much to enrich

the Jamalcan educatlonal° ystem. k «

-
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-more obvious as "the number of under-achievers who were"

‘sohoolq and attempts -are made to VlSlt some chools,vthere

s
Y

Existing Guidance Servicee in Jamaican Schools

In 1961 the foundatlons of ‘the Guidance program.;'
1n.school were lald under the 1eadersh1p oﬁ Dr. Helen
Wowell of the U. S. Agency for International Development
. In 1962- 3, in order to prepare themselves to. take over the'
admlnlstratlon of the rrogram. two Guidance Officers -~ ,

£

George Scott and Frs. rr1x1e Somerville outllned a 5 year

plan for submission to the Blnlstry and Permanent Secretary,

(At thls tlme it was noted that the need for counsellng,

as a part of the’ program in each school became more and .

[ ¢

referred to the Guiﬁance Office increased (Ministry of

xEducation, Annual Reporf 1962—3)

| A]though Guloance Jewaletters were sent out to

i

are to the wrlter 8 knowledge very. few fu11 or part tlme
counse]ore in Tamalcan schools. . Where it exlsts, the hlgh
school guidance program 1ncluoes——individual.counsellng
(personal, ednca%ionalwand vooational),'Group»Guidance;’

Career’DaVS or Weeks v151ts ®0)occupatlonal centres and

;, 1ncrea81ng1y,_Fam11y Llfe Educatlon, 1nclud1ng Sex Eooca-

Vs

)

tlon,

On: belng asked to What extent Guldance serv1ces

o

'now exiep in Jamalcan hlgh schools, the Guldan%c Superv1sor l.

it

Nrs. frlkle Somerv1l e, was only able to 1ndlcate that

‘most scho s have been expoaed to the Guldance program and

Q)

encouraged to set up Guldance Commlttees, even 1ﬂ’ ,{'7 R

N
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quallfled CounSelor is not avallable. ‘However, they have -

;..no way - of know1ng Jjust how many schools have an
ong01ng guldance programme. The reasons for this-lack of

data is due to— "llmlted and overworked staff "

Thls staff now appears to cons1st of the Superv1sor——

Mrs; T. Somerv1lle (Mr.‘Georve Scott the other orlglnal'

4]

Guldance Offlcer, res1gned durlng loow-h) the ncucatlon

Cfflcer for Guldance——Lrs. June ' Gllv1e and 17 U S Peace

.Corps Guldance Werkers. These Peace Corps Workers mostly

'serve the Junlor High Schools but try to encourage hlgh

schodls, especially‘out 1de the hlngston and St Andrew(

‘__area, to ‘set up Guldance Commlttees.

i~
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CHAPTER IV - ..

ANALYSIS OF THE DATA.

This chapter bresehtoitbe enalySienofbbhe“daba.‘
based on the 1ndlcabed personal problems of 198 Jamalcanj
,hlgh school students and thelr: achlevement levels.,-Ian .
comparlng any . two groups, t tests, of 81gn1flcanee between {
- means were used “and correlatlons of co- efflclents computed
Analy81s of Varlance,'u81ng Scheffe Multlple Comparlson ii
of Means. was used on comparlng the All Boy, All Glrl and

Mixed hlgn schools.v The eleven subtest areas on “the

Nooney, the total SCore and the students' achlevement

ratlng, comprlsed the- thirteen varlables studles.

.. H‘%othe°1s I ) o ..5,‘?_" . e i,.i::i_b

Phe first hypothe81° pﬂedlcted that there would be

a’ relatlonshlp between the total number of identlfled prob—
.lems on the Booney and hlﬂh or low achlevement.ﬁ Ana1y81 |
of Vhrlance, for three grouus comnrlslng the uotql samg}e,be"
has been shown in Table 3. In%pectlon of thl% TabLe in—
- dicates that the flrst hyootheels was not supported ' There‘
'mappearq to be no relatlonshlp between the total number of
problem° 1nd10ated by the student’and hngh (A or B) or'

- low (C D or E) achlevement 1evels.« School X Achlevement T

—— o

_ . g‘ )
elnteractlon was not 51Un1flcant (F<=l) Also, on only

- ; - -
. Cw : T

e e 1250~
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':;one'sﬁbtest_scale, Adju tment to School Work was® a s1g—
_ nificantsrelation hlp found (pf:O.Q;), to achievement

1éve1.% g - IR

S TABLE 3

¥ ANALYSIS OF VARIANCE BE”WELN HIGH AND Low
| ACHIEVERS AND TOTAL NCONEY SCORES .

v

| Soﬁfce-;' S d.f. S

4.5 JUSY £ he)
LA (All Boy, ,
" Al1- Girl, Mixed E ’ : S I :
schools) : o2 2866,02 3.48 - 0,03
_ B (High and Low _ o - - , | O
Achlevers) - 1 907,78 1.10 ; 0.29. |
AxB ., 269.87  0.32 ooz
Error . 1oy 822.58

gypothesis.lr~ |
- A second hypothes1s sought to evaluate whether _"'

'students, cla851f1ed by teaohers .as belng underachlevers'v

o ,would have 51gn1flcantly more problems than those recarded

. as normal' achlevers.’ (Here, the ¥ ho;;;z‘¥55h1ever§~35:f;
‘vcluded people ach1ev1ng at a low level but wWho were not
cons1dered to be underach1ev1ng) . - )

| There was no support for thls hypothes1s. Table 4.

shows that the. underachlevers dld not "ndlcate 81gn1f1cantﬁy

-




‘more problems than thgyrest of the group. In fact, on only
one. subtest area dldﬁthe underachleverq 1ndlcate more proB;/f
flems than the normal group."Thls was on the Home and Famlly

" scale (p:’-_o..o_h).

TABLE 4. o B C:_ ’
DISTRIBUTION ‘OF MOONEY PROBLEN AREAS: o
- UNDERACHIEVERS AND NORMAL ACHIEVERS -

Uhderachiever Normal -Achiever

Variables. M §.D.. . M  S.D. ".3_,(ohe:%ai1éd)
 ‘1.'»HPD . 3.13 249 c3.40 2,66 ;o.u6'3' 0;32 
2. FLE b6l 76 h.s3 _3.80 0,09 0.46
3. SRA'_ »3.65 !\ 4.02 -4.82'Q’.3.57;{ -l.44 oho7 "k
hooCSd o291 2.9%. % 308 .m0 1.3 o0d3
5. sea ©3.87  3.29 0 h.ss 3.77  -0.83 0.20 -

S 6. PPR 6.3 b.62 551 - 293 ©1.03 0.5
7. MR "5.4.07  3.21 4,82 3.83 ‘-6.93,'_‘0.18 |
8. HF ’4\96f' - k.88  3;5§ 3.50 _f1.72 ;‘ 0. 04*

9. FVE C 317 s.og 3.82 2.99 -0.92  0.18
10. ASWW;'Wﬁ5¢55  468 6.03 346 0.77  0.22
11. CTP - 4,707 3.67 - 4.37 . 376 0.39  0.35

".12, ‘Total 48.13 34.53 49,12 28,33 -0,15,ﬁ' 0.4
_’13."-Ach1ev. 3bu3i 1 0.51{‘ ‘2,77 0.68 k.58 0.00

*Indlcate° 51gn1flcance at OS-Ievél'

| d f. ;‘196
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Hypothesis IIT o b »f'ﬁ’i';. S

ThlS hypothes1s predlcted thaL in Jamalca, there

o

would be significant sex dlfferences 1n tﬁe responses be— |

tween the A1I- Girl, Al1- ~Boy and Mixed hlgh schools. The -
avu‘ 3:; (*5!} ' ’

flndlngs Supported thls thothesls.' lable 5 showed

that the All Glrl schools 1nd10ated s1gn1flcantly hlgher
(
scores than the All-Boy schools, in areas concerned more

' w1th soc1al growth and development. These partlcular

<

ﬂ areas were Social Recreatlonal Act1v1t1es (p=o. 02),

'l‘

Courtship,- Sex and Marrlage (p‘LO 01), Fealth and Phy81cal

Development (pélO 03) and AdJuStment to School Work

Lp;gosoﬁj. ThlS pattern is s1mllar to the flndlngs oﬁ

4

other studies such as Garrlsoh and Cunningham - (1952) and
Clements and Oelhne (1967). - ’.' - - -

" The leed schools 1ndlcated slgnlflcantly more
problems than the All- Boy schools in two areas-—Flnanoes,
L1v1nv ondltlons and Employment (pé;Q,Ql) and Home‘and
Famlly>(p<LO 02) : ',‘. | |

Flnally, there was not.a- 81gh1flcantly larger

-

" number of boys underach1ev1ﬁé than there we“e giris., Of

the twenty ~three 1dent1¢1ed underachlevers, 13 were boys>
and 10 were glrIS. Also worthy of note 1n ;able 5 1s the o
fact that the All- Glrl schools 1nd1ca%ed a s15n1flcantly

larger number of problems, on the Mooney Comncslte scOre

than the All—Boy_schools (p<0.0L).

e



* TABLE 5 -
ANALYSIS OF‘VARIANCEWQN MBONEY AMONG ALL-BOY,

ALL-GIRL AND MIXED SCHOOLS g{ﬁ} SR
Variables - School Mo S.D. E P -
1. WD ‘Boys 2.5 2.30 3.54 0.03*
L Girls - 3.98 2.40 i
e Mixed 3.58 2.93 S
2. FLE Boys 53.58 3.61 52 W 0.01%+«_
Girls 4.22 3.27 | R
Mixed 5.56 - 4.27
3. SRA- - Boys O 3.74 2.96 4.03. 0.02% .-
St Girls 5.40 3.96 e
Mixed 5.12 3.85
PR . - N _ (}
4. CSM . Boys 2.57 286 6.84° . g
o Girls . 4.78 . 3.86 ' L Lo '
Mixed 4.05 . 346 o 5
5. SPR S Boys 372 391 e . 0.07
- Girls ©5.27, - 2.90 :
o Hixeds’ 470" 3lgs e
6. PPR =gl 5.5 408 163 “§¥§'to.zo
E Girls - 6.5 . 3,41 . S ’
. - Mixed 5.43 4.22 - |
7. M Boys a.69 - 432 007 g1
Girls 4.9 3.67 .
Mixed 4.67 - 3.3 o Ny
8. HF " Boys 2.72 3.30 423 - g.op%
Girls 4.13 3.63 S
, Mixed 4.36 3.93
9. FVE' Boys 3.53 3.18 1.1 0.33
T Girls 3.38 2.49 )
< Hixed 4.14 3.40 o
. ASH . Boys 5.42 3.31 3.37 . o.08%
T Girls 7.18 3.26 ‘ e
Mixed 6.11. 3.93
M. TP Boys . 4.7 3.87 - 0.68 0.9
 Girls 4.13 3.09 - |
Mixed - 476 3.96 o
2. Total - - Boys %214 2604 328 oo -
ST Girls o 53l 5per o , -
. o Mixed " 82037 3l |
13. Achiev.  Boys S 28 073 0.4 1 0.00%*
o Birls 2.47 o069 B
Mixed 3.02 . o83 \
*Indicates. significance at .05 level ‘§

**Indicates signifieancg at .01 level

‘ Scheffe’s'Multiple!Comparison'bf H@éné'uéed;tb detect differerices.
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: s1gn1flcant dlfferenccs in total n&ﬁber é?

‘concerns in areas of Health and Phy81cal Development

| 55.

.prothesis IV,. , : e .

1

The analysls of the data as seen in Table 6 {\

supported the fourth hypoth981%ﬁ?hat there would be no AN

dlcated by rural as. opposed to urﬁan groups.‘g‘v wzasl

i

LY X “.

some’ 1ndlcatlon however, that ruraﬂ students Had more R

(p<o. 02), Flnances, L1v1ng Conditions and Employment

(p« 0.05} and- Soc;al Psychologloal Reletloésj(pé;0.0B).



13. Achiev.. 2.82 | 0.75 2,91

0,89

| TABLE 6
r-r5ky DIFFERENCES BETWEEN URBAN AND RURAL
' STUDENTS IN AREAS OF THE MOONEY AND THE
- ACHIEVEMENT VARIABLE | v
N o . - Urban'{_l | Rugél' ' D
. Variables M S.D. M . S.D. Si};_ (one~taileqd)
1. “HPD 3.12 2.83  3.98  2.57 -2.10  0.02%
2/ FLE . h.2b 3064 526 446 160 .05%
3. SRAT 465 3.34 A7 B30 -0.22 o -
L. csm 3.57 " 3.53  3.93 53,28” -0.65 - 0.26
5. SPR 416 3.53 © 5.26 © 488 1.90° L03%
6. PR S.54 - 4.1z 5.82 3.76 -0.45  0.33
7. MR- bosh  3.88  s.21 3.5 -1.14 13
8. HF 3.56 3.6 4.09  3.79 ©-0.90 ).18 -
9. FVE 3.52 ‘.‘3.10 _u;28.‘ .3.17 i,-1.54 .06
0. ASW 6.00° “3.56  6.35  3.75  -0.62° o0.2p
11. _CTPV_ 4Q29’-_’3.53 14,68 W2k 0,67 '.25,
¥ 12.“'Tcta1° 47.13 27,81 53.65 !'31.59 el .08
| L | ”0}51 - ".19_ '

*IndicateéASighificaﬁCe at .05 level

d.f, = 196

56.
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o - CHAPTER v

N

INI‘ERPhElAI’IONo AND RECOI‘I'ENT‘ A1 LONS 7

&

.-The purpo e of thls study was to determlne Problem

L]
patterns of Jamalcan high school adolescents and thelr

'relatlonshlp, if any, to achlevement In Chapter TIT ~

the wrlter traced the hlstorlcal development of~West-?
Indlan education, especially with regard to Jamalca.
The ailm was to point out the orvglns of Jamaica's
Brltlsh style educational system, the reasons for the
development of a matrlarchlal s001ety and the expected

confllcts, between modern attltudes and tradltlonal sex

: roles, which the present ~day West Indlan woman is llkely
N to face A In ﬂeneral thls chapter was con31dered 1mportant o

in prov1d1ng a necessary framework for vlew1ng the entire -

udy, w1€h regard to the s001ety S values and attltudes

owal ~ducation. . y

. o of the problem patterns seen typlcal of

normalwadol. cent youth 1n other countrles but some were
markedly dif erent While speculatJng on the trends, 1t
is possible o} make recommendatlons from an educatlonal
view point As'in the Sandefur study, tne ample vroup
as a whc 1nd1cated a s1gn1flcant\relatlonsh1p .

] student scores ‘in the area of uchool con—l
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cerns - (ASW) and the student s achlevement level Unlike

the study in the Unlted S,ates however, concerns in the_lf
atea of. Home and: Family d1d not show a 81gn1flcant rela—
%"tlonshlp to achlevement Nelther did the total ‘number of"
. problems 1ndlcated by the student TheOASW scale showed .g

nrelatlonshlp to achlevement only at thev.OS level of

—

é 1cance. lhe hlgh s1gn1f1cance found by Sandefur was

i AJpare'nt ’ T '~ - S e
: A B

~In comparlng the. Underachlevers' %1th the Normal'

.achlevers Table 4 (p 52) the underachlevers total score. -

on the MOoney was not s1gn1f1cantly hlgher than the normal
ach1ev1ng,group. ‘The only area where underachrevers in- .

dicated s1gn1flcantly more problems Cat the .05 level) was

in the area of Home and: Famlly : Assumlng that the 1dent1—

‘flcatlon of the underachlevers by teachers has been

accurate, 1t would appear that for thls group——unllke the

'~others—~Home and Famlly concerns do have a slgnlflcant re-.
1atlonsh1p to thelr performance 1n academlc areas Phls

: relationship‘%ay in_somehwayﬂﬁelexplainedfby reference to

a study of env1ronment and"aohievement in Trlnldad West

Indies by Dyer (1960) He concluded that %he educatlonal'

env1ronment found in the home (that 15, what the parents -
dld w1th the chlld) affected achlevement to ‘a much more

s1gn1flcant degree than the soc1o economlc background of

the parent

. ‘;ﬁ’,?" . .
0 In~Table 5 (p 54), comparlson is- made between :

theﬁﬁll Boy, All- Glrl and leed schools »_Here{ thes
.~m : . L ' : e : o K
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W,

‘ flndlngs are that the All Glrl schools (who have the B
'hlghest mean on the achlevement scale) are also the. group
‘1ndlca|1ng the hlghest number of problems on the Mooney.

. In othar words,.ln this study, large numbers of problems
“seem to “be ass001ated more with hlgh raLher than low
-achlefoment. The writer can only guess at the reasons for‘.
thls. One explanatlon mlght be thatgylth the hlgh value:’_

- placed on educatlon 1n a developlng country, the’ schools,
. {

¢

parents and s001ety hold great expectatlons of. the hlgh
achlever, who has- to compete w1th others for the llmlted i,
‘scholarsh s.and places to post- secondary educatlonal |
'1nst1tut10ns. Another factor mlght be the sex dlfference
already mentwoned where in other studles us1ng the Nooney,
‘females tend to 1ndlcate more problems than males. Delker

D)

“and Fryer (1972) feel that this tendency may be due to . >

; -/
"cultural sanctlons,~p~rh1tt1ng¢greater latitudeof problem <
expre831on for females.' Al__ worthy of con81deratlon is - ‘, : *\@

the fact that these students mlght be brlght enough to<

-l”recognlze thelr probﬁgms and are able to- resolve them more
'ea51ly than otheregrogﬁs. Chun (1943) felt that a student

who expresses fewpproblems may. well be in more: serlous cir-

\:_

v-cumstances than one &ho exPresses many It oould be a-
vmatter of. hlS refsslng to recognlze hlS problems or belng

afrald to express them.

Roth and Purl (1967) made some 1nterest1ng obser—

"vatlons w1th regards “to sex. dlfferences and*"ehlevement

. They observed that among hostlle, underachlev1ng adolescents‘

e e

@




v'the boys expressed thelr self- defeatlng behavior academl-.

,(Roth 1967, pp. 278- 280) UShaw and Grubb (1958) also

'cents of the sample.-
vmentloned w1th its suggestlon that the West Indlan adoles—
be expected that this confllct between modern trendsv

" thlnklng and tradltlonal sex roles w1ll create cons1derable

;.concern for the adolescent glrl in a- developlng country..

'thls 1s a pattern typlcal of- adolescent group scores on: the
"vMooney, and shows that for the adolescent such thlngs as F

'school worx, course con ent fear of fallure are of magor;;.

-the cx1st1ng currlculum is 1rrelevant and there is general

dlSlnterest 1n the present course content Whatever the "‘.!

for a group who is éxpected soon to JQI//the work force of

o C e

Q. .
©

cally whlle girls (contrary t0 - thelr hypothesls) did not

express thelr self -defeating behav1or 1n scholastlo areas ",‘l‘

- found s1m11ar dlfferences regardlng achievement by males

and *females, The flndlngs of thls study 1nd;cate that a

81m11ar attltude poss1bly ex13ts amonv the female adoles-

The study of Vera Rubln (1961) has already been

cent glrls are as careeraorlented as the males._ It can

-

u

In Table 5, ‘the hlghest ‘Mmean score- of any area, by”f-

all three groups, was 1n AdJustment to School Work Again

| o

\

1mportance. Also, it may 1ndlcate that for many students

reason 1t is obvlous that the school must constantly rev1se .

L

and update its currlculum, so that 1t w1ll be more ‘rtlnent

to the needs of the - students ThlS is especfa“ly necessary w”'b

society. and make a useful contrlbutlon.
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//(/ ' In Table 6, (p. 56) we note that students in rural

e areas indicated 1gn1flcantly more concerns in arcas of

. Health Phys1cal Development Flnances Living.ConditiOns
and Employment and, 8001al Psychologlcal Relatrons.- In a

sociological- study alr. 1dy mentloned D ‘R, Manley observed

the marPed s001al dlscrepancy between rural and urban areas
. of Jamaica. In view of such studles, then, the high scores
[ ‘in subtest_areas HPD and FLE\are understandable. Inadequate

-shealth. serv1ces are. stlll a cons1derable problem in rural

L4 5
o

'-areaS°

-~ S With regard to the FLE scale, where s1gn1flcantly

_ : (3
more problems were 1ndlcated by rural students, researchers

-

who have found. s1mllar patterns have made 1nterpretatlons }

o l'whach might verv well be true also of thls s1tuatlon.

'Washlngton (19?3) suggests that such scores mlvht show that
the student's prlmary concern is with earnlng his own
money, for whereas many famllles may be unaole to meet the:
flnan01al neeos and demands of the chlldren, ‘the chlldren
seem not -to be pla01ng the demands on the flnanc1ally

stressed parents, but recognlzlng the need to help them-. ~

selves (p. 254). ) | |
: Mooney found from many studies in the Unlted'
.States that the average number of problems marked by hlgh
.school students .was 27 (hooney, 1943, p. 210) In this

f' : study, the average number of problems checked by the

'61-

DS

Jamalcan student is 49, whlch would seem to be a clear ,‘ -

1ndlcatlon not only that these students have problems, but

~
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N s o
that they are w1lllng to identify them Wthh certalnly tf@%@j

&
warrants the school S 1nterest and attentlon
At the Thlrd Carlbbean Conference for Méntal
o Health whose theme was 'The Adolescent in the Chanﬂlng

Carlbbean' many papers were presented on the Jamalcan '
x& )L
adolescent It was generally recognlzed that althouéh

adolescent problems were. w1despread nelther the schools,

~

nor the rest of 8001ety were d01ncr too much to allev1ate -

w0 them. C]arke (1966) remarhed that the- physwcal maturlnv

R
; of the West Indlan adolescent creates the expected dncer—

i 2
talntles and. anx1et1es, but llnked to thls 1s the fact that
- o

there are unresclved pers7na] as well as s001al confllcts

. She went on to note that:
- / - PO “
The school, if it doea not tacltly ignére the s1tuatlon .
altogether, as 1is generally the case, is- llkely to pro~ S
'hibit a type of behavior for which the child finds no., .. f
dlsapgrobatlon in hls71mmed1ate home and socigl llfe' A
(p- 169) |

Moyston (1961) f und llle Clarke, that w1th both

I

,,,,,

| no_8001al 1nteractlon-bjtween-parent,'guardlan and young.w e
‘person._ ln view of thisg seriOus'Shortéoming, Clarke felt
that f...the omlss1on, (of parental 1nstrdctlon and guid-
ance), is not made up hy any other agency (1966 p. léo)a"_‘>.’;§f
Based on these 1nteroretatlons and observances,."’ | .
' therefore, the wrlter would make the following recommenda—"' _'/ E

tions lor the comblned efforts of Jamalcan schools

e soc1ety an@‘coun ellng serv1ces

e

g -
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63.

Recommendatlons
_____ﬁ_________

&l% the precedJng chapters an attempt ‘has beenhmade
to analy7e the nature and 1mportance of the bersonal prob-,v
lems of students to polnt out group patterns andlgagnlfl-
cant dlfference among adoleScents on the basis of sex,

| ability, rural - urban groups and Segregated as.opposed to
A hlxed hlgh schools in Jamalca. - With direect relatlonshlo
are made

1. Especlally at the All- Glrl school more
Lattention °hould be givea to the personal soc1a1 developE
ment of studente.' Dlscuss1ons 1n 1nformal croups and
,information»on sex andyfamlly llfe may be prov1ded to help
Jmeet these recognlzed needs of the adolescent girl,

-12. More efforts must. .be made to assist rural
istudents in gettlng help and health 1nforma+1on from avall-
able medlcal serv1ces. AloO coﬁalderatlon shoulqd" be glven E

'<to the pos 1bvllty of comblnlng actual work experlence -f : N
vw1th regular schoollng. o ~ , |
In 11ght of the total chture and of +he gencralv

1mpllcatlons some other recommendatlons are made w1th o

regard to two maln areasz (a) currlculum content and

| teachlng methods, and (b) the schools euldance serv1ces

3. Con31derable expansion’ of personal and voca-
~ %1onal guidance serv1ces at the secondary level
sl

°4. Setttng up and selectlne testlng materlals -

s more sulted to s udents 1n the West Indlan context

o »',: . . - ) .

~ to. the flndlngs of this study “the follow1nv recommendatlons Lo
S _ , v




\

ment and needs of the studenmiéﬁ

o ¥ooos T
5. Establlshlng some Parent Instr ctlon 61;3?8
not - only to assist, parents- with® better Chlld rearlnv'y

practlces but. to uhdenstand more é&&&rly the home env1ron—

i

.

6. If flnan01al llmltatlons downot allow for

‘» 1mmed1ate 1mplemenuatlon of profess1onal Uuldance serv1ces, »

PR

then more emphas1s should be placed on tralnlnv teachers

'toﬁgeimore aware of and be of as61stance to the child w1th

problem Wthh may be affectlng learnlng. , ‘ .

6l

. . . L e

T ‘7. Schools should rev1ew thelr eY1st1ng currlculum;

texts, subJect matter, teachlng aids, - wifth regard to 1ts :- -

. relevance 0 ‘the" adolescent and hlS nee Sy as well as belng

relevant to social and economlc trends 1n the 3001ety.,u7

38;4'Schools mlght also establlsh prOﬁrams 1nstruc- j.?

- ting puplls'ln such areas as better study hablts Rreparlngxfjlfl“;“

ass1gnments.and u51ng the lerary.:,ﬂf~Q\ {”f?%ij{
. g (= W

9. ‘Local schools mlght get together andwestabllSh

'S v

Ca placementfcenter that seeks part tlme employment for _%f*;ffj

needy students,_as well as for graduates. (Here, govern—.'
“ment ageneles as well a@ socwal buslness and rellglous
£ RPN I

& e

e

groups should ‘be asked “to. pqrtlclpate)

.'lO, A less rlgld cla sroom organlzaulon, allow1ng

more tlme for open 1nformal dlscus 1on mldht come closer :

to reallzlng what FleuerOa (1971) descrlbes as’ 'teachlng as'

I3

theraDy.

uuuuu
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' outlined on the fronL (Underllnlng and c1rcllnw pertinent_

: each area.

- You have as. much- tlme as you requ1re "to Cbmplete the

‘Ch@ck Llst o o ,"'o S

PR . APPENDTX A
'_qENERAL*fNSTRUCTIONS FOR SURVE

For conductwng this survey there are enclosed the

»MOoneM Problem Checl L sm (ngh School) Forms and some

4Student Achlevement Score Forms

-« w

Instructlons,for'StudentS

of the form, 7(‘ 4

- Complete Steps- l and 2 after readlng the 1nstructlons

k‘concerns or problems for yvﬁ the 1nd1v1dual) o : .

1

NS

;,- As many or as few relevant problemsvmay~be€§hecked iny

¢ )
S . e =3

- Thetscores of 1nd1v1dual Stugentn w1ll pe’ confldentlal - A

. Answer bhe questlons as honestly as. you can, ao.they

T

.

,relate to you at thlS p01nt Ln tlme. o .~fi*“: ~ fh* C K

'A*— Dn the Achlevementhorms prov1ded please flll in the -

;names of thé 1nd1v1duel" 1nvolveo wn thlu survey.
;—;uased on subgect grades arﬁ your Pnowledge of each -
A fstudent 1ndlcate‘what you conslder to be each student s

current level of overall 4ch1evement

L Go through the forms agaln and 1ndlcate w1th an

Inotruotnons for Te achers . __; ) f; f’.jg; o 5 Sy
: . - *’# - : e

BN

e .
s T -




asterisk* any otudnnt whose level of achJevemcnt you feelv

to be at leagt Lwo Categorl

is capable (1f worknnv at full Cdpac1ty) In other words,

any student you feel teo be

two categorles on the A B

\k,lower than thdt of Wthh he

underacq1ev1ng by at Tea°t

C, D, E scale, &

- 76.
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APPENDIX B

STUDENT ACHIEVEMENT SCoRE FORM

o
1 7]
Name .....'O.‘...°.~'VQ.'.G...'.....".l....... l'..l...."..l

A. (Very Superior) . ' ,
oo o e - y
B. - (Superior) = ' R -

T C. (Average) = . _ _ R L

D, *(Infe;}or) . -t 3
E. '(Véry,infefibr)
- ‘ o
' \9. ' '
) ) . ‘



