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ABSTRACT
rd

The purpose of this study was to investigate the relationship
between the interpersonal styles of Iraqi females and their attitudes
toward physical activity. 3 s

Female students (N = 70) from the University of Baghdad were
administered three different questionnaires: T[he Test of Attentional
and Interpersonaf Style (TAIS), Attitude Toward Physical A!tivity
Inventory (ATPA), and the Generalﬁigterest Quéstionnaire (GIQ).

Data included means, standard deviations, and percentages rfgarding
the TAIS and ATPA. [t was found that female students at the University
of Baghdad have positive attitudes toward physical activity, but most
of}them dq not participate in this activity due to different factors
such as traditional, religious, andsocio-economi?zl.

The "Varimax" factor analysis was perfprmed on the 40 GIQ items
and revealed ten fdctors. Pearson product-moment correlation'
coefficients were calculated between the TAIS interpersonal subscales,
‘the GIQ factors, and the ATPA scales. The coefficients ranged only
from low to moderate but several statisticalty significant.relationships
did appear. "

Log-1inear models analysjs was used to test how some factors
(e:é., parents'’ education, family income, self-esteem, physical
orientation, family encouragement) affect Iraqi female attitude
toward physical activity.

These results were fully discussed in terms of their practical

implication for females in Iraq.

. iv , C
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Lo CHAPTER | -
STATEMENT OF THE PROBLEM- ‘ . e

Introduction  (/
During this century the social status of Iraq{ women, particularly
as cohpared to Iraqi men, N)s undergone a transformation. From a
low and somewhat precaripus social position in the early years 6f the

20th ceptury, Iraqi \women have begun to improve gradually since the o

1950s, though the social and cultural climate which essentially caused
‘ .

the change was prevalent im the 19205 and 1930s. The status of Iraqi
women during the period prior to the 1958 revolution was inferior to
that of men in all spheres of sbcial and cultural life Al-Hassan1
(1936) indicated that Iraqi society in general was characterized by
economic and social backwardness; its politfcal system was conservat\ve .
and reactionary; and illiteracy, ignorance, and umndesirable norms and
values were predominant to the extent that society was stagndnt and
unable to attain any degree of progress- in the diverse fiigds of social
affairs, politics, and business life.

Al-Hassan (1973) pointed out that the Iraqi woman was treated with
bias and a lack of dignity righf from childhood until her old age, and
her daily acfivities, tasks, and duties, even her mental creativity,
were considered to be subservient to those performed by men. Bear (1964)
denoted that the birth of\a son was a cause forecelebration but not for <T\v
that of a daughter. Parenkkﬁwere used to treating their male children .

better than their female chilhnen, and.hence allocated to the males

more responsible duties than those allocated to.the females.
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In the traditional Iraqi family men were responsible for the
. occupational and professional duties which enabled the family to earn its
living, such as farming, carpentey, teaching, practising medicine, etc.
w’eas the women were allocated domestlc work such as cookmg, sewing,
clean1ng, looking after children and managing the inte®nal affairs of the
home (Al-Khamash, 1973) However, desp1te the allocation of domestic

.

duties to wdmen, Al-Khouly (1953) indicated that there were some women who

practised various important professional tasks in the areas of farming,

knitting and weaving, medicine and the law.

—

According to Al-Wardi (1965) the decision-making in the traditional
Iraqi family was accepted as the responsibf]ity of the head of the
household who was normally the father or the eldest son and was never
delegated to the women ofvthe househoid.
The woman's rights in'harriagewere neither determinedﬂby tﬁéé, nor

were tRey given the~chancekto choose their marriage partners (Al-Hassan,
1977). The Iraqi giri at that time was expected to obey her parents
regarding her marriagef and if her parents consented to her marriage to
a certain man, She was expecfed to cgnsent; otherwise, she was regarded
as a deviant ora lawbreaker, with the possibility of a severe
punishment. \

The practice of polygamy in the traditional lIraqi society was
another criterion which illustrated the inferior secial position of
women. . Salim (1974), in referring to the disadvantages of polygamy,
observed that it tended to cause much suffering and injustice to the
three or four wives of a man as a result of his failure to reconcile
the conflicting demands made by them and to meet their needs for

support and care, not to mention those of the children.

-
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Many and varied causes were responsible for the improvement of

“women's social status. A]-Sabiy/(1970) and Hussni (1958) referred to
some of them as the dissemina}%bn %f literacy and education among the
masses,.the growing cu]tur&ljcontact with the outside world due to the
considerable improvement/4; mass media communication and in transporta-
tion, the advent and dj?fusion of industrialization, mode;nization and
urbanization, and finé]]y?the relentless struggle of enlightened
professional women to emancipate women from the social injustices,
inequality, oppression, and’tyranny to which they had been subjected
over the previous centuries. Bebel (1976) went further by indicating
that the social position of women in society, whether it is backward or
improved, depends entirely on the socio-cultural and historical develop-
ment and maturity of society. The implication here being that any.
development of the socio-cultural and historical characteristics of
Iragi so 'ety would improve the social position of women, v

Iraqi woplen, 1ike women of other industrialized countries during
the era of their industrialization, quick1}~responded to the situation
by making avaiTab]e their services to the country. The United Nations

N
Q

Educational, Scientific, and Cultural Organization (UNESCO) report

- - 4 .
(1975) indicated that the percentage of the female work force in—traq
&
has risen over the period 1950-1975. Al-Hassan (1980) attributed the

4
"~ quick response of women for employment outside the home to the diffusion

of literacy amdng them, their desire to improve their social position,
and their readiness to occupy a dual role as a housewife and employee
or professional outside the home.

In 1958 the Iragi's overthrew the monarchy and Iraq was proclaimed a

republic. Since that time a new era has been created in Ehe iife of l[raqi

women with changes in the economic, political, educationq], and social

_'
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circumstances. These changes tended to enhance the social‘status of Iraqi
women. For example, the first Qoman cabinet officer was appointed and
more women ;ntered Nth the university and The labour force. In the‘.

. last 28 years various laws and decrees have lifted much of the injustices
and oppression suffered by Iraqi‘women. In the,period following these
laws and décrees many women have adoptéd new styles of living and have :

‘ “entered the professions of medicine, law, education, engineering and

7
. 7/ - L/ S .
c - more recently as officers in the army. In generals~Traqi women are

now enjoying substantial gains in their standard of living. In
addition, illiteracy eradication is compulsory for women as well as for
men .
However, the Iraqi society is still controlled by men. Three
major male viewpoints which’relate directly to the current status of
women can be identified. Firstly, there are the "traditionalists"
vwhoq"mt]{ok is conservative and who object ta »any type of change in‘ .
traditidbn. Traditionalists believe that women are inferior and, there-
fore, must stay home and dedicate themselves to family affairs. The
seconaﬂz;pe is those "moderate .traditionalists" who would like to see
some minor chahges such as equal educational opportunities for wives
\\) / and/or daughters, but as still working without much contact with me. ﬁ
Thirdly, there are the "modernists" who want to adopt a modern 1ifest&]e
and change;many of the old tradition§ and who st;uéglq to combat the
one-sided princﬁxﬁ%:}and—bfased attitudes held by the majority of people
toward women , particu?arly'those principles and attitudes over the ages
whicﬁ have played a fundamental role in restricting a woman's social
freedom, degrading her social position and restricting her psychological

and moral standing in the society. ot
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In addition, fhere is another major obstdcle handicapping the
Iraqi woman's complete emancipatioq. A sizable proportion of Iraqi
women, particularly those from a working class background, react
indifferéntly to this "movement" and seem to be disinterested in the
gains a]re?dy achieved from them (Al-Hassan, 1980). These women still_ _
behave as if their cagabilities and talents are below those of men, and
they feel their social position and prestige are still inferior to

{
those of men.

« .

The practice of some sport and physical activities in the school
system by Iraqi females in the 1930s and 1940s was the first introduc-
tion of these activities in the lives of Iraqi women. In addition,
the Iraqi female enrollment at Baghda; Universityvduring the 1950s
and their participation in sports teams paved the way to encouraging /
other female students to take part in sport and physical activity,
especial]y after the telecasting of the track and field shampionships
of Baghdad University in 1961. This change in attitudes and their
" participation in sport and ph}sica] activity, howevér, have been
affected by problems such as having to play in front of male stqdeqts.
Other factors affecting paré{kipation inclode the family's attitude
toward sport and physical activity, parents’ education and socio-
economic background, traditians, religion, and the woman's past
exper{enCes from early childhood and school. This study was an attempt
to explore some of these problems and to assess their impact on the

sport participation and attitude toward physical activity of Iraqi

females.



Purpose of the Study

The purpose of this study was ta explore the relationship between
the interpersonal style of Iraqi females and their current attitudes

toward participation in sport and physical activity. It was tke,

researcher's contention that an individual's attitudes are anchored by

the way they relate to and interact with other beop]e, particularly if

- -

these other people are also involved in the sport.‘

. \

§é55jfic Purposes of the Stud A

This study was intended to explain: .

1. The current'attitudés of Iraqi females toward physical activity.

2. Hdw an Iraqi female interacts with or relates to other people, in
particular her teammates, coaches, and parents. :

3. How she responds both physica]}y and mentally to the increasing
pressure of participating on a sport team.

4. +he extent of an Iraqi females desire ta participate in sport and
physical activity.

5. iew an Iraqi female's attitude toward physical activfty and participa-

tion in sport can be affected by her family income and her parents'

_ education.

6. How an Iraqi female's self-es k can be influenged by her parents’

education and her family's gncouragement of physical activity.

7. How sibling participation” in physical-activity influences an I%aqi,
female's self-esteem and her participation in physical activity.

8. How family encouragement for its female children to participate in
physical activity in childhood can affect participation of these

'females in physicaliactivity in’high school and university.



Hypotheses-
The following hypotheses were tested:

-

1. That significant relationships exist between an Iraqi Témale‘s
attitude toQard physical activity and her interpersonal ktyle..

2. That the majority of female students at the University of Baghdéd

have positive attitudes towards physical activity; however, most

of them do not participate in physical activity for diffgrent

reasons, such as family discoﬁragement,‘traditions. religion,

afraid to play in front of males. ‘

3. Thatyboth family income and parents' education significantly affect
an Iraqi female's attitudes towards physical activity and_a]sp her
participation. _

4. That family enﬁouragement {n partigipation'in physical activity is

jn affecting an Iraqi

™
female's self-esteem. "':' S, e,

* - *» »

more $ighificant than parents' e&ugq;jon

* . Y

5. That sibling participation ih'ﬁhy;ic;}_détivity influences an
athlete's ée]f-esteem and, subséquéﬁf1y. ﬁer participation in
physical activity. t

6. That family encouragement of participation in physical activity to
feﬁa]e children will increase their paf&icipation in this activité

in high school and university.

Need for the Study

Attitudes toward physical activity are a focus of the lraqi
Women's Federation todﬁy. As physical activity and sport are taking a
pﬁace in the Iraqi Women Federation, Iraqi women tend to chaﬁge their
attitudes towards participation in‘these activities day by day. These

changes in attitudes and interest in physical activity reflect the

i
)



changes in the society toward women themselves. Nevqrtheless. the
Iraqi female seldom changeﬁ her attitude toward phyéiéal activity
easily, and may resist this change in several different ways. She may
.draw on other beliefs to refute the message that comes frém her class-
mates or physié&l educators regarding physical activity; or_;he may
-downgrade the source Bf the message or sometimes'distort the message
and perceive it as being lesé than it really is.

Morri§ (1973) indicated that an attitude toward physical activity
has three major components:’ |
1. Beliefs include facts, opinion, and the éenera] knowledge someo%é

has about an activity. ’
2.- Feelings about physical activity which includes hite; like, and
dislike. \
3. A tendency to behave in certain ways toward physical activity which
. implies the likelihood of certain actions toward this activity.

To deal effectively with the above mentioned components of
attitudes one could observe the interpersonal characteristics of a female
in order to trace her positive or negative attitude toward physical
activity and why or why not she wants to participate in this activity.
This issue has not been studied in Iraq, though it is clear that it has
important implications for the future of Iraqi women and their place
in the Iraqi society.

An understanding of the social and.psycbologiggl significance of
sport and physical activity necessitates paying careful attention to
concepts and constructs employed by workers in the several behavioral
disciplines. Among the more promising social psychological units of

analysis.is that of attitude. Martens (1975) stated that attitudes serve

an important function in helping us adjust to our complex environment,

-



to protect.our ego or self-esteem by allo@ing us to avoid unpleésant

truths about ourselves, to express our values, and to help- us understand

our world. Therefore, it is felt that studies using various coﬁtepts

could be helpful in Stddying attitudes towardAphfgical activity on a

owider basig by adding more knowledge to this area in general and néw
specific information regarding the women's movement in Iraq.

In addition, this study attempted to clarify asbects of the
relationship between a physically active Iraqi female and her feelings
toward Iraqi society, her family and hgr university.. This may help
in: . I -

1. Idené%fying the problems which influeﬁce the Ir;qi female in her
participation in physical activity during her university program.
Therefore, university physical educators can devise better programs
to encourage other females to participate freely in physical
activities.

2. Investigating the motives underlying the positive or negative ‘
attitudes toward physical activity held by Iragi females. This may
provide suggestions to improve the interest of the Iraqi female.fin”
physical activity.

3. Encouraging the executive board of the Iraqi Women's Federation to
organize pationwide programs to promote the participation of Iraqi
women in physical activity and to explain the important role of this .
participation in building a new Iraqi society.

|

Delimitations

1. The population of this study consisted'of those female students
enrolled in the academic year 1983-84 at Baghdad University, in Iraq.

2. The sample was limited to 70 subjects who were randomly selected.



3. The study was limited to the interpersonal style of Iraqi female
“university students and their attitudes toward physical activity.

4. The study data was limited to the information gained from three
instruments, namely: the Test of Attentional and Interpersonal
Style, the Attitude Toward Physical Inventory and a General Interest

Questionnaire.

imitations

The following factors may have had a limiting affect on the outcome
of this study: : o
1.0 Al respoﬁgés were accepted as given. As in any study involving the
use of questionnaires, the results were relevant only if all-
questions were answered sincerely and honestty.
2. The use of North American test instruments on’'a non-North American
culture were administered. )

3. This study was limited to the reliability and validity of the instru-

ments used.

Definitions
To facilitate common understanding of terms used in this_study, the
following definitions are made:
Attitude: A latent, relatively stab]elvariable reflecting both
| intensity and direction of feeling toward a particular object,
whether rit be concréte or abstract (Kenyon; 1968b).
Physical Activity: Organized gross human movement as manifésted in -
active games, calisthenics, sports, and dance (Kenyon, 1968a).
' Physical Qgtivity as a SociaT*Experience: Those physical activities
Qhose primary purposes are to provide a medium for social inter-
course; that is, to meet new people and to perpetrate existing

relationships (Kenyon, 1968a).

10



i ‘ 11
ysical Activity for Health and Fitness: Those physical activiti

which are characterized primarily gy their contribution to the

improvément of one's health and fitness (Kenyon, 1968a).

{“;!;=1 Activity as the Pursuit of Vertigo: Those physical experiences

;f; which provide, at some rﬁ!i to the participant, an element of
thrill through the medium of speed, acceleration, sudden change
of direction, or exposure to dangerous situations, with the
participant usually remaining in control (Kgnyon, 1968a).

Physical Act%vity as an Aesthetic Experience: Those physical activities

. which are often perceived as having an aesthetic value for the
individua];'that is, activities that are conceived of as
possessing, beauty or certain arpistic qualities (Kenyon, 1968a).

Physical Activity as &atharsis: Those activities which provide a
release of tension precipitated by frustration through some
vicarious means (Kenyon, 1968a).

Physical Activity as an Ascetic Experience: Those physical activities
that are conceived of as requiring long, strenuous and often
gratifications (Kenyon, 1968a).

Interest: A relatively persistent aspect of one's lifestyle, usually
providing a degree of pleasure or sasisf;ction. For this study,
interest in physical activity will be reflected through partici-
pation in, and association with, sport and physical activity
(Semotiuk,.1967).

Interpersonal Style: The individual's cMaFacteristic way of interacting

with or relating to other people (Nideffer, 1981).
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CHAPTER II ,
REVIEW OF RELATED LITERATURE

The purpose of this section is threefold:

1. To provide a brief overview of the current state of the literature
in the two areas of attitude toward physical activity and inter-
personal style. '

2. To briefly justify the\usefulness of these two constructs for
investigations into the psychological structure of Iraqi females.

3. To provide a valid relationship for looking at these two constructs

in relation to each other.

Attitude Toward Physical Activity Literature

Attitudes arp acquired through 46; association with family, peer
groups and othe?'grbups. especially reference groups. Some are
formally taught.as part of the educational process and others are
learned informally by identificagidh and modeling.

Many researchers and scholars have attempted to define the concept
of attitude, but Allport (1935) in the handbook of social psychology
mentioned one of the mosf representaéive statements of the meaning of
this concept:

An attitude is a mental and neural state of readiness

organized through experience, exerting a directive or

dynamic influence upon the individual's response to

all situations with which it is relateq (Allport, 1935).
Allport in the same handbook postulates a great siﬁ;larity between

traits and attitudes. Traits are suggested as not being linked to one

object or a specific class of objects; whereas, attitudes are linked to

¢
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a specific object or class of objects and are less general than traits.
Virtually all the0(1sts agree that an attitude is not a.basic.
irreducible element within the personality, but represents a cluster
or syndrome of two or more interrelated elements. Lewis (1938)
emphas®ed this view when she defined an attitude as “an 1nterrelnte;

set of opinions organized around a point of reference”. Sapora and

Mitchell (1961) in their attempt at defining attitude, linked attitude

to the dispositional concept of motives. Attitu@es. they maintain, are
related to ideas and thinking, and more conscious, emotional and
constitute motives.

For Triadis (1971) the definition of attitude consisted’ of tnrQE"_
components: (1) cognitive, (2) affective, and (5) behavioral. The
cognitive component refers to a certéin general category, belief or
idea, which is part of the human thinking process: Physical activity
can be such a category. The affective component denotes emotions or
feelings expressed toward the category with direction varying from
positi;e to negative. The behavioral component refers to a pre-
disposition toward action, such as participaé}aa in a physical activity.

Despite a lack of agreement concerning the concepthal and opera-
tional definitioqs of attitude, most researchers agree that attitude
is "a learned predisposition to respond in a consistently favorable or

unfavorable manner with ?espect to a given object" (Fishbein and Ajzen,

1975).

Attitude Theory and Measurement

Attitude theories have generally been more interested in the
theory and measurement of attitudes toward objects, across situations,

than in the theory and measurement of attitudes-toward-situatioq{.

o
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. across objects. Scales exist that measure attitudes toward physical

activity, sport and physical education, but no seales exist to measure
attitudes towa;d such sifuct1ons as practising physiqal activity qr ”
sport in a club or school; being a coach or piayer in a team sport
group. As a result, the stu(gngf attitudos-tqud;d-situations has become
more or less independent from the study of attitudes-toward-objects.
RoKeach (1969) referred to thesvlitt1ng-off of attitudes-towards-situations
research from attitude-toward-object investigations as having sevérely
retardeh the growth of attitude theory. This researcher added that for one
thing, it ;as resulted in a failure to appreciate that an attitude
subject is always encountered within some situation, about which
have an organized ' attitude. It has resulted in unsophisticated attempts
to predict behavior accurately on the basis of a single attitude-toward-
object, ignoring the equally relevant attitude-toward-situation. It \k
has resulted in unﬁustified interpretations and conclusions to the effect
that there is often an inconsistency between attitudes and behavior, or
a lack of dependence of behavior on attitudes.

A behavior theory @pproach to the relations between be]isjipgpoat
an object and the attitude toward the object was initiatedsfy Fishbein
(1967). Fishbein iuggested that at least two things should be considered
when people's attitudes are examined: 1) belief strength indicating the =~
subjectiye likelihood that an object has certain attributes and
2) general evaluation of these attributions. In other words, an
individual's attitude toward any object is a functipn of belief (belief
strength) about the object's attributes and a personal evaluation of
these attributes. Fishbein's most obvious implications of his theory .
concern the question of attitude change. According to the theory,

attitude change will occur when: 1) an individual's beliefs

\
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about an object change andior (2) when the evaluative aspect of beliefs

about an idea change. According to Fishbein the beliefs about an object
may change in two ways: (1) new beliefs may be learned, that 15; new
concepts may be related to the attitude object, new stinulus rosponse .
essocietions my be learn®d, and (2) the strength of e)reeay held belio?s
may change. that fs, the position of beliefs in the habit-family hierarchy
@Ay be altered through positive or negetive reinforcement

Cognitive structure and attitudinal affect was the primary concern of
Rosenberg (1967). His general‘theoretical view under\ying the following
points were: (1) when a person has a relatively stable tendency to ‘5

respond to a given object with either positive or negative affect, such

tendnecy is accompanied by a cognitive structure made up of beliefs about

the potentialities of that gbject for attain:ng or blocking the realfiza-
tion of valued state, and (2) the~s19n (positive or negative) and
extremity of the affect felt toward the object are correlated with the
content of its associated cognitive strycture. fﬁls means strong and
stable positive‘affect toward a given object shouTd be associated with
beliefs to the affect that the attitude object tends to facilitate the
aftainment of a number of important values. While strong negative af'fect
shouTd be associated with beliefs to the effect that the attitude object
tends to block the attainment of important values. o,

Iso-Ahola (1980), in citing the theory of cognitive consistency.
mention‘d that Festinger (1957) proposed that when a person has two
opposk(;ve cognitions. dissonance exists. Stnce dissonancé is unpleasant,
a person is motivated to reduce it, and this tendency is greater the more
the perceived diss@nance is felt. If the inconsistent cognitions are

important, mone dissonance is experienced than if these cognitions are

unimportant. More dissonance“is also aroused as the proportien of
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dissonant cognitions increases. The level of dissonance can be estimated

by the following formula (Sherwood, Barron and Fitech, 1969):

]

Importance x number of dissonant cognitions
Importance x number of consonant cognitions

: ~ Dissonance =

Iso-Ahola (1980§$ddedtha; %1 follows from the above that in
theory d%ssonance can be decré@sed by reducing the importance of the
dissonant cognitions, by reducing the proportion of.dissonant cognitions
in relation to the total number of cognitions in a situation, by adding
. consonant cognitions and by changing di'ssonant cognitions into conébnant
ones. Iso-Ahola illustrated this by an example. A person-may have two
inconsistent cognitions: 1) "I dislike the recreation program of our-
city" and 2) "I play basketball regularly in a Teague organized by the
city's rg&&gation center". Assumigg that these two incongruent s]gments
are important cognitions,vthe person is in a state of dissonance. To
eliminate it by changing one of the dissonant cognitions, the person
can either stop playing basketball or start liking the recreation
program, If the person is fond of basketball, he or she is unlikely to
drop that activity from the preferred leisure.repentoire. {onseguently,
they end up changing their attitude toward the recreatipn program from
unfavorable to favorable.
As Kenyon (1968a) referred to physical activity as “organized
(structure), non-utilitarian (in an occupational or maintenanqe sense),
- gross ﬁuman movement, usually I’hifested in active games, sports,
calisthenics, and dance", he reduced its domain to several independént
.or quasi-jndependent sub-domains. These sub-domains were as follows:
1. Phys?cal activity as a social experience.

2. Physical activity for health and fitness.

3. Physical activity as the pursuit of vertigo. -}

A\l
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4.‘ Physical activity as ah aesfhetic experience. ///—ht //
5. Physical activity as catharsis. /
6." Physical @ctivity as an ascetic experience.

Over theylast fifty years a number of studies have addresggd the
topic of-attitudes toward physical activity. Although a variety o}
t:g*niques have been employed, Kenyon (1968b) stated they have suffered
'Am number of shortcomings. First, sufficient attention has not |

->% paid to the characterization of "physical activity" in its broadest
sense. Efforts to that date had usua]lyllimited the inquiry to a
somewhat restricted domain such as "physical education", “team game
competition", or "sports". Sgcond, instruments seldom were based upon
a thorough application of appropriate teft comstruction procedures so
1png a part of the measurement literature, such as item analysis and

psychological scaling iechniques. When such metugds were used, too
often datea Qere acquired .from relatively smgll samples. Third, whefe
scaling procedures were employed,isuch as in the development of
instruments by Wear (1955), Richardsoﬁ (1960), Adams (1963), and Mason
and Ventre (1965), there was a failure tc account for the possible

and indeed likely multi-dimensionality of the domain in question.

The Atfitude Toward Physical Activity (ATPA) Inventory .

Kenyoh (1968b), in searching for a conceptual framework for *
characterizing values held for physical activity, found no single
ps}cho]ogica] and sociological theory emerged as an appropriate model.
Based upon a multi-dimensional model for characterizing.physical
activity‘ partly upbﬁ theory and partly based upon reasons for involve-

ment in physical activity, Kenyon developed an attitude inventory* which

* Kenyon Attitude Inventory items are available in Appendix A.

-
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its items held to be representative of the six subdimensio;f%%? his

~

model of physical activity (see pages 16-17). These items were evaluated

on the basis of factor and item analysis using data generated by the

use of preliminary forms. Hoyt reliabilities ranged from .72 to .89

for the six scales. Scales of this inventory were able to differentiate
between appropriate high and lTow preference groups for a particular
type of_activity in all cases except physical activity perceived as

~

"catharsis".

Studies Using the ATPA ,

Co]]ins'(1967) conducted a study of attitudes held toward physical

ractivity by secondary-school students in Western Australia. Al]

1Y ‘
subjects indicated a favorable attitude toward physical activity as a

social experience, as catharsis, as the pursuit of vertigo and for
health and fitness. He also found a significant difference in attitudes
held by students from high academic backgrounds and those held by
students fromllow economic background%.

Inba similar study Semotiuk (1967) conducted a study of the

Sititude,towards physical activity as held 5} a sample of 995 grade ten

and twelve Canadian secondary school students from Edmonton, Alberta.

Semotiuk concluded: (1) attitude towards physical activity was influenced
by effect of communication media, although the'exposure to sport was
limited, (2) attitude toward physical activity was generally favorable,
(3T\§tudents express a desire to participate in a greater variety’of
physical activjties, (4) participation in different tybes.of phy§i;a]
activity is influenced by best friends, and (5) boys show more interest
in physical activity than girls. This was clearly shown by television

viewing, newspaper reading, and attendance at spectator sports.
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Kenyon (1968c) employed the results obtained from studies which had
utilized his attitude jnventory, notably those of Semotiuk (Canada) -
(1967), Collins (Australia) (1967), Oliver, McCarthy and Keogh (England)
(1968), and his own research (United States) (1968b) and found that:

1) attitude toward physical activity is a function of the perceived
instrumentality and value associated with the activity in}qqestion;

2) pésitive attitudes .in secondary school children toward physical
activity centered on those activities characte;iied as a social exper-
ience, as health and fitness, as an aesthetic experience and as catharsis;
3) attitude was found to be a function of sex in that females were found
to possess a more positive attitude toward physical activity chanycter-
ized as a social experience, as health and fitness, ahd as an/éggthetic
experience, while males were found to possess more positive attitudes
than females toward physical activity perceiQed as the pursuit of
vertigo, and as an ascetic gxperience; 4) older children are more dis-
posed toward physical activity as an ascetic experience and_as catharsis
than are younger children; and 5) the nature and dégree of primary and
secondary involvement were found to be a function of a complex set of
behavioral, dispositional, and situational factors.

Alderman (1969) made a socio-psychological assessment of attitude
" toward physical activity in champion athletes representing Canada in the
Pan American Games in Mexico in 1967. He reported some differences and
similarities %ith the Kenyon study (1968c). The females in both studies
ranked the subdomains almost identica]fy; whereas the male student group
ranked physical activity as a social exberience first and physical
activity as an\@esthetic experience fourth, almost opposite to the male
éth]etes in Alderman's study. A generally high attitude strength in

all sub-domains was reported by the women's volleyball team.

v
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A study was conducted By Corbin (1976) to assess the attitudes ’
toward phySica] activity of champion athletes and non-athlete coliege
women. Thﬁwﬁeqyon Attitudé‘tnyentory was édministered to 75 athletes
participatiﬁa in the National AIAW Basketball Champibnships and 212
college freshmen women randomly selected from required physical
education classes at Kansas Statg University. Results of statistical
analysis indicated that womeﬁ basketball players had significantly
higher attitude scores on'the ascetic attitude subscale than on any of
the other five subscales. Athletes scored higher on the catharsis
and ascetic subscales than did the non-athletes while the non-athletes
»8 significantly higher scores on the aesthetic subscale than did the
athletes.

To determine the differences in attitude toward physical activity
after participation in required sérvice grograms in.physical education
at the college level, Zaichkowsky (1975) carried out pre- and post-
test measurement on 3 attitudinal component;\by using Kenyon's Attitude
Toward Physical Activity Inventory on male aﬁh female students from'two
universitigs in Ohio. Zaichkowsky used a cognitive 15-question
objective test in addition to Kenyon's inventory. Her 2 x 2 multivariate
ANOVA indicated statistically significant differences((p < .05) level on
the main effects of sex and type of program as well as significant
interagtion. Further evaluation using discriminant analysis inaicated
that there were 2 statistically significant discriminant functions -
one funEtiOn demonstrated distinct attitudinal differences between
men and women regardless of the type of program in which they were
enrolled, whtle the second function revealed that women in the founda-

tions program were different from the males in the same program and

males and females in the lifetime program.
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Jensen (1971) investigated the interests in and attitudes toward

physical activity as well as the game preference of French,‘pd English
secondary school students in Canada. In addition to Kenyék&)ﬁnventory,
all subjects responded to a general information inventory -and a game
preférence inventory. Both groups expressed favorable attitudes

toward physical activ}ty as a social experience, aesthetic experience,
as a means for catharsis and for health and fitness. A slightly
positive attitude was expressed toward phy%ica] activity as the pursuit
of vertigo and as an ascetic exberience; French and English females

in thé study had an extremely favorable attitude toward physical
activity as an aesthetic experience even though less than 45% of them
indicated they participated in physical activities of this nature at
lesst once per week.

Asquith (1971) studied. the attitudes toward physical activity of
certain selected groups of first year students at the Unjversity of
Alberta. Only minor differences were found between groups. He
suggested that regardless of faculty, students have similar attitudes
toward physical activity. Except for statistically significant
differences between the Bachelor of Physical Eduéétion male and female
groups in the sub-domains of catharsis and social experience..no real
or definitive differences were found on the basis of sex. In'addifion.
subjects in each of the four groups (i.e:, 30 males and 30 females from
each faculty) failed to significantly differ in their attitudes toward
each of the six sub-domainéfﬂfhus indicating that physical activity is
characterized by all of the six sub-domains rqther than by any single

one. No preference emerged from the data collected in this study.

-
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Other Studies on Attitude Toward Physical Activity and Sport '

Attitude of céllege womeﬁ toward physical activity as a means
of recreation has Been stUdied‘By Moore (1941). This study showed .
that United States college women had: 1) positive attitudes toward
physical activity, 2) been interested and participated more in individual
sport than team sports, and 3) participated more in physical activity in
the secondary §ch061 than in colilege, but this participation is feit to
have resulted from more time, better organization and more close friends
rather than a sfronger desire to seek physical activity at that time.
Forty-one years later a similar study by Salman (1982) was.conducted
to evaulate the attitude of college females toward physical activity as
a means of recreation. This researcher found that a favorable geﬁeral
attitude toward physical activity was held by uni?ersity female students

. while the average amount of time spent in participation in this type of

- -activity was low. These females revealed that they had participatéd

‘more in physical activity in the secondary school system than at the
university level. Ninety-five pércent of these females did not think
that participation in sport and physical activities Wade women more
masculine.

Other studies of college women's attitudes toward physical activity
in the United‘States reveal that on the whole, they believe in the value
of physical activity in their lives, even though many indicated they
were disinclined to participate (Bell, 1963; Broer, 1955a and 1955b;
Keogh, 1962 and 1963). This was thought to be due to a lack of exper-
ience or fﬁ}j] development in physical education or from negative
responses from peers (Baker, 1940; Broer, 1955; Keogh, 1963). Wessel
(1964) suggested that "of all the characteristics which contribute to

physical ability none seem to be as important to performance in sports

-
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or other physical activities as body strength". However, many people

do not consider strength or the demonstration of strength to be
feminine.

. J
!

Arabfc Cross-Cultural Studies on Physical Activity

+ The éttitudes of high school students toward sport and environmental
factorgy that affect them were investigated by Owais, Rifat and Mahmood
(1983). These researchers administered a So-quesqaoq questionnaire to 486
students who were randomly selected from high schools in Cairo, Egypt. The
majority of the subjects rated physical education as their favorite
course followed by religidn. Arabic language, social studies, science,
mathema;ics, English language, and finglly. fine arts. With regard to
wétching and reading about sports activities, the majority of students
selected watching sporténprograms on television as their first preference,
followed by reading sports news in newspapers, listening to radié sports

\"'V,
programs, and finally watching actual sport events. Thé 3uthors felt

that Egyptian television played an imbortant role in directing the

attitudes ¢ aco young people toward sport by providing commentaries
and analv »- only the sporting.events but also the athletes'
perfo )sons behind the decrease in spectator-attendance

vision coverage of the events.

~

eams at the University of Baghddd have many problems

» :

g

which hinder the training sessions and athletic performance of the team
members. Al-Mufti (1984) investigated the negative factors that

éffected training of female basketball teams at Baghdad University. The
author surveyed 50 players and 17 coaches. It was found fhat both players
and coach;s had high positive atti}udes toward basketball and they were

. eager to practise; however, many obstacles detered them from keeping up
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with the continuation of their training program. Some of these obstacles

were: lack of basketball courts and equipment, uncomfortable relatidn-
ship between some coaches and their players, coaches; éommitmeﬁt other
than coaching, lack of cooperation between the college administration
and coaches, difficulties in finding an appropriéte training time for
all players because of their different academic programs and time-
tables, and finally, players had other commitments which affected -
their sessions attendance.

Another study was conducted by Hadith, Al-Khalil and Bilal (1984)
which investigated the effect of participation iﬁ sport activity on the

reduction of behavioral problems that faced students at Mousel University
in Iraq. A sample of 200 students was investigated. One hundred of
these students were participants in sport-—activities and the other 100
students were non-participants. Many dffferences were found'between
the two groups. The participant group thought that participation in
sport activities improved iheir health and physical ability as weill
as improved their control over their psychological and interpersonal
situations. The authors recommended that physical education courses
be agded to the academic program and to try to increase the students'
sports awareness by readiny about sport in newspapers.

Sadik (1984) indicated that Iragi schools lack good quality

—

physical education courses and programs and there is an absence of
coordination between the departments of Phywical Educatioﬁ—znd the
Ministry of Education and sport clubs énd youth centers. Additionally,
the sport facilities and equipment in Iraqi schools were viewed as
inadequate for creating successful physical education classes. Sadek

stated that the establishm@pt of sports schools was important for Iraq

in order to improve the Iraqi sports movement.

-



Interpersonal Style Literature

- -

The_Test of Attentional and Interpersonal Style (TAIS)

The Test of Attentional and Interbersonal Style, developed by R.M.
Nideffer (1976), was an attempt to provide accurate and objective
information about a person's ability to control those attentional and
interpersonal factors most related to performance in a variety of
situations. The test was developed in such a way as to counteract the
usual criticisms of similar assessment procedures in that they tend to .
(a) have ]itt]e'predictive utility, (b) they fail to iead to the
selection of particular treatment procedures, (c) they do not take into

account situational variables, and (d) they are not based on a sound
tﬁéoretical or conceptual base.

The focus of thi; study was to use the nine interpersonal scales
to derive information on the interpersonal style.of the Iragi women.(
Interpersonal style is generally defined by Nideffer (1976) as being
the customary or characteristic way a person reacts to and relates with
other people. That is, the style and intensity of a person's inter-
personal and environmental relationships.

Nideffer's nine interpersonal variables on the TAIS are: 1) need

for control (CON), 2) self-esteem (SES), 3) physical orientation (P/0),

4) obsessiveness (0BS), 5) extroversion (EXT), 6) introversion (INT),

7) intellectual expression (IEX), 8) negative affective expression (NAE),
and 9) positive affective expression‘(PAE). These variables are common
personality characteristics or needs, and all people have them to one
degree or another as they come into play in almost any interpersonal
situation. However, these personality variables will help determine:

1) which situations will be stressful for an Iraqi female, and 2) how
she is likely to respond, both physically and mentally to increasing

pressure.

2§
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TAIS Reliability and Validity -

Wolf and Nideffer (1974) reported two-week test-retest reliability
coefficients for the TAIS which ranged from .60 to .93, with a median
of .83. While Nideffer and Pratt (1982) reported that subsequent
studies have obtained similar results and the median test-retest
correlatjon for a one year period was .76.

The TAIS construct validity has been examimed by correlating TAIS
scale scores with the same ind{vidual's scores on other psychological
instruments (Nideffer and Wiens, 1975{ McPherson dnd Nideffer, 1975;
and Wolf and Nideffer, 1974). Nideffer (1976) stated that there is
some content similarity between several of the TAIS interpersonal
scales, the MMPIK and SI scales, the Rotter Locus of Control I-E scale,
and the Maudsley Personality Inventory (ﬁbl) neuroticism and extro-
version scales. In addition, each test listed above overlaps on
several TAIS scales because items cover a much broader range of
behaviors. For example, on several TAIS scales because items cover a
much broader xange of behaviors, construct validity has been found for
the following interpersonal scales: need for control (CON), self-esteem
(SES), extroversion (EXT), intellectual éxpressiveness (IEX), and the

expression of both positive and negative affect.

A
. DQE
Studies Using the TAIS

The Test of Attentional and Interpersonal Style (TAIS) was used by
different researchers and psychologists in a variety of fields to
measure different interpersonal variables. While many of these studies
focused on male subjects, onty studies which utilized the TAIS with
females are to be mentioned in this part of the literature.

An examination of response differences on the TAIS subscales was
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examined by comparing the scores of 74 male and 123 female introdygtory
psychology students. In regard to the interpersonal 3pbsc§le§.

Nideffer (1974) found significant differences between the two groups.
Males described themselves as a) morq/physically oriented, b) more
intellectually expressive, and c) le§s expressive of positive affect.

Twenty-eight female undergradudtes gnrolled in a vocational
counseling course were requested to participate in a research project.
The subjects were administered the TAIS and their scores on the instrument
were then correlated with the instructor's ratings of the students’
performance at the end of the class. McPherson and Nideffer (1974)
found that these females had high levels of self-esteem, were extro-
verted, and often associated with characteristic Gﬁxiety. Subjects were'
described by the instructor as: 1) failing to contribute to class
discussions and 2) being unable to deal with more than one topic at a
time. .

The TAIS has been translated into several languages including

French, German, Russian, Spanish and Arabic. The Arabic version of

the TAIS was used by Yousif and Yousif (1984) to investigate the

attentional and interpersonal style of female volleyball players at

the University oF Baghdad (N = 23). With regard to the interpersonal

style of these‘female players, the authors concluded the following:

1. They lack éelf-confidence and get stres;ed by situations requiring
them to make decisions.

2. They are relatively tense and high in obsessiveness (i.e., worrying).

3. They are more introverted than extroverted.

4. They have a tendency to become overly critical as pressure

increases.



Relationship Between Attitude and Interpersona)l Variables

Some interpersonal variables have been-found to be associated with‘
attitudo.clungo. McGuire (1969) proposed that there is an inverted
U-shaped relationshig between self-esteem as an interpersonal variable
and attitudinal change. In other words, persons with mbderate self-
esteem are more receptive to persuasive communications and thus attitude
change; whereas, persons with either a very low or high self-esteem

are the least impressionable.

As well, social comparison theory suggested that when one evaluates

his own actions one looks for a person to compare them with. People do -

the same thing to assess the validity and appropriateness of their
attitudes.” A female who comes from a small town with no female partici-
pation in sport or physical activity may have learned a negative
attitude toward sport and physical activity. But if ﬁhé then enters
college in a large, urban university where ﬁany female students

practice sports and physical activity, her stereotyped attitude may
undergo alterations in many ways. Direct experience with female
athletes may show hér that her beliefs are incorrect - she may find

the femal;s she wants to emulate and model are female athletes or
females who practice sport and physical activity. Under these circum-
stances, her attitude is likely to change. While no study regarding
sport and physical activity has studied this phenomenon, Newcomb (1943)
published the results of a study conducted at Bennington Col@ege.qi
small women's college in Vermont. The results illustrated how important
reference groups can be in thé‘development of attitudes. The Bennington
students, largely from upper class, conservative families, generally

arrived at the start of their freshman year with conservative values.

28



By the Eime they graduated, honger. their attitudes had been greatly
liberalized. The 1iberal staff members on the faculty had become their
__new authority figures, and the stimuTating environment of ‘new ideas,
new opin!gns, and new beliefs caused a period of emotional and
intellectual ferment. In this environment ﬁewcomb discovered that the

more conservative girls tended to be socially isolated. .

Summary
From the foregoing review several important and relevent aspects
of the literature should be evident:
1. Attitudes exist in some form within the individual, either as
patterns of physiological sensitivity (e.g., a mental and neural
state of readiness) or as persistent organizations of thoughts and #
feelings, ready to pe expressed when the appropriate occasion
arises. Kenyon (1968b) developed an inQentory to measure attitude
toward physical activity.' Many studies such as Collins (1967),
Semot}uk (1967), Oliver, McCarthy and Keogh (1968) and KEnyoﬁ (1968b)
found that: 1) atfitude was a function of sex in that females were
to possess a more positive attitudg.tnuacdjbhy§ical activity
characterized as a social experience, as ﬁealth and fitness, and as
an aesthetic experience; while males were found to possess more
positive attitudes than females toward physical activity pergfived
as the pursuit of vertigo and as an aesthetic experience; 2) the
nature and degrée of‘brimary and secondary involvement were .found
to be a function o? a complex. set of behavioral, dispositional, and h
~ situational fagtors; and 3) attitude foward physical activity is a

function of the perceived instrumentality and value associated with

the.activity.

\
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Interpersonal behavior is a source of information tei]ing how and
why people get into trouble. Interpersonal style, according to
Nideffer (1981),-is-most often impacted upon the observation ofibthers.
For example, is a person aggressive and controlling, or shy and
withdrawn? These -interpersonal styles may or may not be related

to effective perforhance. As stress is treated, however, by the
interaction of conflicting interpersonal styles; performance

..problems and physical and emotional impairment will develop. While
McPherson and Nideffer (1974) found U.S. female university students

to have high self-esteem.and to be extroverted, Yousif and Yousif
(1984) fo;nd Iragi female students lacking in self-confidence, worry,
are introverted, and have a tendency to become overly critical as
pressufe increases.

‘Attitude change and one of the intefperéonal variables, namely self-
esteem, form a U-shape relationship (McGuire, 1969), indicating

that persons with moderate @%Lf—esteem are more receptive to

persuasive communications and thus attitude change; whereas, persons

“th either a very low or high self-esteem are the least impressionable.



CHAPTER I1I
METHOD AND PROCEDURES

[}

The Sample
The studx saN‘ was comprised of 70 female students who were
enrolled in the academic year 1983-84 at the University of Baghdad in Irag.

The mean age fot the total sample was 20.3 years. All subjects were

randomly selected through the general name list of their faculties.

The Instruments *

The instruments used in this study were as follows:: .

£ .
1. Attitude Toward Physical Activity Inventory (ATPA)

This is an inventory which measures the meaning certain *

concepts of physical activity have for a person by judging them
against a series of descriptive scales. The inventdry items* are.
held to be representative dF six dimensions of physical activity."

- - -

These dimensions are as follows:

1. Physical activity as a social experience
2. Physical activity for health and fitness
3. Physical activity for pursuit of vertigo
4.uPhys1'ca1 activity as an aesthetic experience
5. Physical act;vity for the release of tension
6. Physical activity as an ascetic experience
2. Test of Attentional and Interpersonal Style (TAIS) :
{ The Test of Attentional and Interpersonal Style (TAIS) consists
of 144 items grouped into 17 subscales which have been separated

into three major areas. The first six scales are associated with

* ATPA items and instructions are available in Appendix A.
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attentional weaknesses and strengths of an individual. Subscales

o == >3

seveﬁzﬁnd eight deal with the individual's information processing

capacity and behaviour control. The third group of subscales*

S

(9-17) provides information about different aspects’of interég;Sonal
behaviour. o ~
The TAIS interpersonal subscales are as fq]lows:
1. need for control (CON) )
2. self-esteem (SES)
3. physical orientation (P/0)
4. obsessiveness (OBS)
5. -extroversion (EXT)
6. introver§ion (}NT)
7. intellectual expressiveness (IEX)
8. negative affect expression (NAE) O
9. positive affect expression (PAE)
General Interest Questionnaire (GIQ)

ok
- The General Interest Questionnaire (GIQ)- 1is designed by the
author of this study in order to determine an Iraqi female's

opinion of and interest in sport and physical activity as well as to

. gain knowledge of her family status and socio-economic background.

This questionnaire consists of 40 items regarding one's

opinion and interest in sport and physical activity and 13 questions .

“regarding information about the female's family socio-economic

background and her parents' education. The questionnaire wag

designed to help in the investigation of the background of Iraqi

- )
TAIS interpersonal subscales and items available in Aﬁ%@ndix B.
i .

GIQ items and instructions are available in Appendix C.
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female participation in sport and physical activit%hqnd their sport
preference. 'In addition, the data was used ﬁo eﬁéﬁgre the question
of the re]atibnship that exists between an Iraqi:female's attitﬁdes
and participation in physical activity and her family and socio-

economic background.

N

Procedures

The three instruments were translated into Arabic language.

They Qere mailed to the Department of Sport Activities at the
University of Baghdad and were administered to the randomly selected
subjects. Clear instructions to the person who administered the
three questionnaires were given over the telephone, and she was
‘contacted to ascertain that all test conditions could be met. For
the test battery to be completed to the best advantage, it was
impoftant to conduct the test in a quiet and relatively comfortable
area where the subjects could sit and write at a table without
interference or distraction. The testing administrator read out

the instructions as they appeared on each questionnaire booklet

and encouraged each subject to read everything carefully, to mark
the responsenéheet in answer to every question, and to be sgrious
and honest in their responses. Adequaté time was given to the
subjects (approximately fifty minutes) to answer the three question-
nai;es so that they were no; pressured into answering with undue
haste. R

The Department of Sport Activities returned the answer sheets.

The subjects' answers were scored and statistically analyzed.

33
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Statistical Analysis

Means, standard deviations, frequencies, and percentages were
calculated in order to identify the current attitudes of Iraqi females
toward physical act{vity and to identify their interpersonal styles.

A Factor Analysis was performed on the General Interést Question-
naires (GIQ) in order to reduce its 40 variables into a smaller number
of hypothetical constructs. This was done by conducting a principle
components ‘Q?1ysis where the resu];ing principal factors wefe used as

“a set of reference axes for rotation to the "varimax" criterion

(Kai;er, 1958). The factor 1dading was then used to obtain the relation-

ship between the GIQ factqrs, TAIS interpersonal subsca]gs, and ATPA
scales. -

Pearson product moment correlation matrices were obtained to “
identify the relationship between the 10 GIQ factors, the 9 ¥AIS
interpersonal subscales, and the 6 ATPA scales.

’Log-]inear models were used for the interpretation of different
relationships between variéus selected variab]es.(i.e., family
encouragement of physical activity, family income, parents' education,
physical orientation, self-esteem, child development, sibling participa-
tion in physical activity, and female participation in physical
activity). According to Knoke and Burke (1982), log-linear model
makes no distincﬁions between independent and dependent variables, but
is used to examine relationships among categoric variables by analyzing

expected cell frequencies.
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CCHAPTER IV« - LT
RESULTS AND DISCU§$ION

The findings of this study generally revoived around four major
aspects. Firsf, the descriptive data on attitudes toward physical
acfivity and interpersonal style of Iraqi female students (i.e., raw
scores, means, standard deviations) was generated from administering
HFhe Kenyon scale of Attitude Toward Physical Activity (ATPA) and
Nideffer's Test of Attentional and Interpersonal Style (TAIS) to the
sample groyp of 70 Iraqi femafe university students. This data provided
intormation on how Iraqi female students perceive physical activity and
what type of interpersonal strengths and weaknesses they possess.

The second aspect'of the data treatment,was concerned with examin-
ing the "factor" structure of the General Interest Questionnajre (GIQ).

a .
It was considered appropriate to reduce the variable of the GIQ jnto a

smaller number of hypothetical constructs.

Frgm the descriptive base and the GIQ factor structure, the th‘l‘
thrust of fhis study was to explore the relationships between the
constructs embedded'in the three instruments. Here an attempt was made
to examine whether or not attitude toward physical activity is connected
to the interpersonal styles of Ir;;i female university students and
@hether or not such relationships, if they exist, have meaning within
the context of participation in physical activity by lraqi females.\

The fourth aspect &f the data treatment focused on log linear

analysis in order to test whether or not other combined variables such

35
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.as sono-economic. education and family encouragement may affect attitude

and participation in physical activity.
) 4

N Descriptive Data
Attitude Toward Pﬂxsic&f Activity

.
A

By eiqmining the means and standard deviaiions that were generated
from the subjects' scores on Kenyon's ATPA.scales (1968), it was found
that female students at Baghdad University have a positive attitude
toward physical activity. As can be seen in Table 1 the subjects' means
on the six scales of the ATPA ranged between 25.34-33.64. The average

score range was between 20-28; thus, the Iraqi females' means ranged

® i

between average to high.
The aesthetic subscale indicated thé dominant attitude toward the

physical activities of Iraqi female students. This indicated that Iragi

female students mainly View physical activity as possessing beauty or

certain artistic qualities; their second preference was toward physical

activity for health and fitness; third was physical activity as a social
experience; fourth was physical activity as catharsis {release of tension);

fifth was physical activity as an ascetic experience (strenuous training);

and final]y. physical activity as the'pursuit of vertigo (thrill with
some risk).

The findings of this study tend to agree with Corbin (1977) who
found the aesthet.ic subsca]e as the dominant attitude toward physical
activity of freshmen female students at Kansas State University. Also,
_ the findings agree with Alderman (1970) who suggested that physical
| activity as an aesthetic experience wés a first preference among :ﬁmen

athletes.

36
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Means and Standard Deviations of the

Table 1

Attitude Toward Physical Activity Scale

Standard

Subscale Means Deviations
Social 30.71 5.71
Health and Fitness 31.92 5.71
Thrill 25.34 5.43
Beauty (Aesthetic) 33.64 6.34
Tension (Catharsis) 29.34 7.92
Strenuous Training (Ascetig’ 5.34

25.44

N=70
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In summary, Iraqi female university students have positive attitudes

toward physical activity. This finding is supportive of hypothesis #1.

Interpersonal Styles of Iraqi Women

The interpersonal styles of Iraqi females who participated in this
study were measured by Nideffer's Test of Attentional and Interpersonal
Style (TAIS). According to the TAIS T scores, subjects who scored

between 10-40 T} scores) were rated low; subjects who scored between

~ 40-60 (T scores) were rated average; and subjects who scored between

60-90 (T scores) were rated high. Pratt and Nideffer's manual (1981)

was used to interpret the subjects' scores on the interpersonal scales,

.and Table 2 summarizes the results of the Interpersonal Styles of Iraqi

1

females. " |
On the Control (CON) and Self-Esteem (SES) scales, 37.1% (CON)

and 27.1% (SES)hof the subjects scored low. Such results suggest that

38

situations which require the subjects to take charge in a competitive arena

cause them to feel more pressure than they can b’le. The subjects will
want for someone else to take charge and when they must take a'leadership
position, the situation will be stressful for them even if_they are
qualified to cope with it. Success can be frightening to them because
respdnsibility comes with success. Only 11.4% scored high on CON and
SES. These individuals will be stressed when they are not in charge.

As such, they are prone to authority conflicts, especially when those
with whom they must share power are not respected or have a tempo
different from theirs. The majority's average score was 51.4% (CON)
and 61.4% (SES). According to Pratt and Nideffer (1981), moderate
scorers are often ambivalent about taking control of different things.

’

They will feel pressure from others as well as themselves because of -



Frequeng

Table 2

y and Percentage of Iraqi Females

on Nj

deffer's Interpersonal Scales

Low Average High
Scale Frequency ‘ % Frequency % Frequeycy %
CON 26 37.1 . 36 51. 8 11.
SES 19 27.1 43 61. 8 11.
. P/O 40 57.1 29 41.. 1 1.
0BS 13 18.6 3é 51. 21 30.
EXT 20 28.6 a5 64. 15 7.
INT 8 11.4 43 61. 19 27.
[EX 20 28.6 49 70. 1 1.
NAE 18 25.7 35 50. 17 24.
PAE 15 21.4 55 78. - -
N=70
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this ambivalence. ' Geperél]y speaking, this data indicates Iraqi females
lack self-confidence and decision-making capabilities.

This coincides with Al-Wardi's (1965) remarks that the decision-

ﬂBzuking in the traditional Iraqi family was controlled by the head of the
household who was the father or the eldest son and was never delegated

_ to the women of the household. Additionally, Al-Hassan (1973) indicated
that women were treated with bias and a lack of dignity from childhood to
old age. The woman's daily activities and functional tasks, and even her
mental creativity, were considered as subservient to those performed by
men. The birth of a son, for example, was a cause for celebration; not
so for a daughter. Such principles and attitudes played a fundamental
role in restricting women's social freedom over the ages, degrading her
social position and Sreaking off her psychological and moral standing
in society; therefore, her self-esteem was negatively affected.

On- the Physica¥®Orientation (P/0) scale, only 1;4% scored high
while 57.1% scored low. This indicates that the majority of Iraqi
female university studedps da not participate in and/or enjoy competitive

-sport or exercise. m&y‘have positive attitudes toward these
activities, but family pressure. due to social stereotyping, tack of
participation in physical activity im-their childhood has probably
prevented them from participating.

Thirty percent of the subjects scored high on Obsessiveness (0BS)
indicating these females have a tendency to ruminate and worry about one
particular thing without any real resolution. They tend to take their
problems everywhere they go and this causes interpersonal problems with
others who tire of the person's inability to make decisions.

The Iraqi females in this study were more introverted than extro-

verted. While 27.1% scored high on Introver@ion (INT), only 7.1% scored



4
high on Extroversion (EXT). On the other hand, 28.6% scored low on Eff

while 11.4% scored low on INT. These figures indicate that Iraqi females
feel uncomfortable when they must face the public, especially when males
are watching them. This is possibly dne more reason for a lack of
participation in physical activity and competitive athletics.

On the Intellectual Expression (IEX) scale, 1.4% scored high while
’ 28.6% scored low. For those who scored low they may find themselves
uncomfortable in situations which require them to express the;r thoughts
and ideas. Thus, they may have a tendency to become quiet and to witﬁ[
draw in situations that require intellectual expression, especially in
group situations and particularly if they are iOw on'SES and EXT.

It is interesting to note that 24.3% scored high on Negative Affect
Expression (NAE) while no one scored high on Positive Affect Expression
(PAE). The percentages of low scores on these two scales were 25.7%~
(NAE) and 21.4% (PAE). This indicates that tﬁese Iraqi females arg
more prone to express their anger anq negative feelings to others than
express their positive feelings of aé;éction. With these scores they
will be stressed when they are required to express positive emotions or
be affectionate. This is especially difficult when they are inwardly
critical of an individual or an idea. As pressure increases, they will
tend to become even more critical or perhaps angry. -

In summary, Iraqi female university students lack self-confidence and
decision-making. These females are more introverted than extroverted,

and they have the tendency to express their anger and negative feelings

to others rather than express their positive feelings of affection.

Factor'Analysis of the General Interest Questionnaire (GIQ)

The varimax-rotated factor analysis for the General Igterest

Questionnaire (GIQ) was utilized in order to emphasize the "cleaning up"



of factors rather than variables and to yield high loadings for a few
variables and near zero loadings for the remainder. In this way the
domatn under question is reduced to a more easily interpretable set of
factors. |

The correlational matr}x o; the 40 GIQ questions in this study was
subjected to a principle component analysis and 40 roots greater than

unity were extracted. In view of the relative similarity in size of the

latent root numbers, it was decided to use Cattell's (1962) "scree"

test to determine the number of components for future analysis.

The "scree" test (Figure 1) was made by plotting the size of the
1atgnt roots against their frequency and smoothing the curve as seen in
Figure 1. The point of uniform fall-off of the curve begins at root
number ten. Since these first comgonehts,had roots greater than unity, it
was decided to proceed with these components for further interpretation.

Ten pkinciple components were rotated in accordance with the varimax
criterion using Kaiser's (fBSB) strict 1imit approach. An extract of

the resulting factor loadings is shown in Table 3. The ten principle

factors acéﬂed for 69.2% of the variance (Table 4). The ten principle

42

components which were rotated were labelled in accordance with the apparent

constructs underlying each of the ten clusters of Intercorrelations.

Factor 1. Parental Encouragement

Those variables with significant loadings on this factor were as

follows: . .
GIQ-10 .40 GIQ-22 .51
GIQ-12 .72 GIQ-26 .46

GIQ-14 .42 GIQ-28 .80 /ﬁ}:ﬁdﬂl

GIQ-15 -.57 6IQ-30 .79 -
GIQ-20 .42
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Table 4

Percentages of Variance of ‘the
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The nature of this factor suggeéted'a measure of parenta{ encouragement
of physical activity to improve social status of women. High scores by
.

a female university student on these scales, except GIQ-15, would

indicate thaf her parents encouraged her to participate and/or watch

physical activity so that she could improve her social image and status.-

Factor Ic1. Practice of Physical Activity

Those variables with significant loadings on thjs factor were as

follows:
GIQ-2 .74
' 6IQ-°5 .53
GIQ- 6 .42
GIQ-18 70

This factor provided an indication of a h1gh need for the pract1ce of

' physical activity. A high scorer on this factor can be descr1bed as a
female that enjoys her participation in physical activity at home, club,
and universify and thinks that physical activity ié an important part of
her 1ife which will make her a healthy person. Additionally, this female

would aglvise other females to practise physical activity.

)
Factor II11. Physical Activity as a Negative Experience

Those variables with significant loadings on this factor were as .
follows:
GI-16 -.40 GI-29 .69
GI-21 .44 GI-40 .57
GI-24 .80 : .
77777 PR S .
Th1s factor describe a by "these loadings is -essentially a alﬂi%\ve aspect

of viewing physical activity. Females who score high on- 31\5 21, 24, and

40 typically have negative attitudes toward physical activity and they
o .
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think it is a waste of time, it disturbs them and effects their behavior

negatively.

Factor IV. Physical Activity as a Positive Experiapce

Those variables with significant loadings on this factor were as
“follows:
GIQ-33 .76 GIQ-35 __ .77 G1Q-37 .69

These three variables were considered as being representative of a
Wi

female's positi g titude toward ghysica] a¢tiviﬁy and she perceived
the positivenes:ﬁparticipation in'it. This female thinks that
participation in physical education classes during the elementary
stage enhances her practice ofvphysical activity in the high school and‘

university levels.

Factor V. Developmental Encouragement

Those variables with signifitant loadings on this factor were a§\\\d
follows:

GIQ- 6 -.53 GIQ-13 .71

GIQ-10 .49 : GIQ-20 . .48

GIQ-11 63 ~ 7 7 GIg-3 .44

The nature of this faétor represents the effects of encouragement on
female chi]drgn to participate. in physical activity ?nd how this
participation enhances positive attitude toward it. As a resulf of such
encouragement and actual early %hildhood participaiion, high scorers on
this factor think that practising physi&al actiyity helps female

students to study vigorously.
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Factor VI- Sex-Role Factors in Physical Activity

Those variables with significant loadings on this factor were as

f9]low§: ' .
GIQ- 4 -.46 GI1Q-25 .50
GIQg 9 .57 ‘ GIQ-39 .74
G1Q-23 .62

This factor described by these loadings is concerned with sex-role
factors in physical activity, High scorers on this factor prefer '
practising physical activity in private places and not allowing men to

observe their movements.

Factor VII. ngh School versus Parental Support of Physical Activity

.aﬁose variables with significant leadings on this factor were as |

4
\

follows: ' ' \\
GIQ- 4 51 6IQ-36 .84 -\
GIQ-34 .66 GIQ-38 62

This factor provided an indication of importance of participation in
physical activity during high school. Those who scored high

on this factor practise physical activity even if their parents dis-
couraged them from participation in physical education classes»during

elementary and high school. (,\

Factor VIII. Value of Physical Activity versus Religious Influence

Those variables with significant loading on this factor were as

follows:
610- 7 .67 61Q-37 .40
GIQ- 8 .55 . GIQ-40 .41
6I1Q-27° g1

The nature of this factor represents females' views of physical activity
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with regard to religion. Subjects with high scores on this factor

think that the pfactise of physical activity and sport by women is
contrary to religion. Aaditionally, they may not be inclined to watch

sport activities on television.

Factor IX. Value of Physical Activity versus Traditional and Sexual
Stereotyping

Those variables with significant loadings on this factor were as

follows:
GIQ- 3 .55 , GIQ-19 .45
GIQ-16 .60 GIQ-21 65
GIQ-17 .68 “

*
This factor represents views that coincide with a negative attitude

toward physical activity. High scorers on this factor tend to think
only about the negativé explanations for a woman's participafion in
physical activity. They think that practice of physical activity by
women is contrary to traditions, that it affects their behavior

negatively, makes them look masculine, and negatively affects their

social reputation.

Factor X. Family Encouragement of Physical Activity

Those variables with significant ]oadings\yn this factor were as -
follows:

GIQ-1 .81 GIQ-31 .60
These two variables were considered as representative of»encouragement
of physical activity by the family. High scores on this factor were
obtained by female students whose families encouraged them to practise
ph;sical activity and whose mothers were actual participants in physical
and sport activities. .

*
O :
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In summary, the factor structufe of the GIQ revealed 10 factors.
variables with significant loadings were highlightéd on each factoq

indicating what these factors represent with regard to physical activity.
e . ;

_ This analysis will ‘help to examine hypotheses 3, 4, 5 and 6.

4

TAIS/GIQ/ATPA Relationships

.

The reldtionships between the constructs embedded in the three tests
were examihégisy generating three correlational matrices. Firstly, .
between interpersonal style and Kenyon's six scales, secondly, between
interpersonal style and the ten factors of the General Interest Question-
naire (GIQ), and thirdly, between Kenyon's six scales and the GIQ ten

factors.’

TAIS/ATPA Relationships

Pearson product-moment correlation coefficients were calculated

between each of the nine TAIS interpersonal scales and the six scales of

Kenyon's inventory. In examining the correlational matrix generated by
this procedure (Table 5) one can see that though the coefficients ranged
only from low to very low, several statistically significant Felation-
ships did appear. Probably, the most stiking feature is that the
Introversion (INT) Scale on the TAIS significantly correlated with three
of the Kenyon scales, namely: physical éttivity as a soﬁia] experience
(r = .22), physical activity for health and fitness (r = .25), and
physical activity for release of tension (r = .24).

These Tow but significant correlations between INT and the three
Kenyon scales (social, fitness and tension) would seem to indicate that
Iraqi female university students who dre considered introverted (e.g.,

who- 1ike to be alone, and avoid being the center of attention), have a &

positive attitude toward physjcal actfvity as a social experience which

o
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provides opportuﬁiiies.for social participation; that is, to meet new
people and continue personal friendships. These subjects think that
participatidn in pgysical activity, primarily to improve one's health
and physical fitness, as well as practising or watching others practise
physical activities provides a release from tension. This may be
interpreted as their introversion style being due to the pressure imposed
upon them by their families and society evem though it did not affect
their positive attitude toward physical activity. Whether they participated
in physical activity or not, they believe in the importance of it. This
coincjdes with Festinger's theory of cogﬁitive consistency (1957) which
indicates that when a person has two opposite cognitions, dissonance N
exists. Therefore, an inconsistency exists between their attitudes
toward physical activity and their actual behavior. '
Cognitive dissonance may be reduced so that women who participate
in physical activity develob an interest as a means of coping with their
introvertive tendencies. That is, dissonance bétween an inner-directed
withdrawing personality trait and the social, out-going physical activity
interest creates a balance in their life. The feelings and attitudes ’
toward sports can be seen as a useful means of reducing this dissonance
and allows the "introverted" tendency an acceptable means of self;
development. Ad?itional]y,_it is quite possible that women who develop
an interest in physical activities are the same people who might have a )
tendency toward an introverted personality style. Dissonance theory, 4
however, may not be a useful fheoretical model to explain this relation-
ship. Rather, cultural factors which 1imit women's roles. in athletic
activities may give way to a general withdrawing tendency, an intro-
verted character trait in females. Physical development through sport

activity is an increasingly popular cultural activity and women are more

¢
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frequently involved in such activities.- This relationship of introver-

sion to interest in physical activities may signal a new era for women
athletes in Arab countries.

Another statisticaily significant relationship was formed between
Physical Orientation (P/0) with physical activity for the release of
tension (r = -.20), indicating that those Iraqi females who participate
in and enjoy competitive athletics do not think that participation, or
watching others participate in physical activities, is a way of avoiding
the problems of modern living. K

Additionally, the interpersonal scale of "obsessiveness" (08S)
correlated” with Kenyon's scale of physical activity as a thrill
involving some risk (r = .20). This relationship indicates that those
females who have tendencies to ruminate and worry about one particular
thing without ahy real .resolution or movement think that physical
activities provide some risk to tﬁe participant, such as thrills and
excitement through speed, acceleration, sudden change of direction, and

exposure to dangerous situations. They are anxious to participate in

such activities because their needs for activity are met.

TAIS/GIQ Relationship

Jymatrix was obtained for the correlations between the TAIS inter-
pep(gnal scales and the ten Glb factors as shown in Table 6. As can
be seen in Table 6, relatively low correlations were obtained, indicating
a moderate to low relationship between the TAIS interpersonal scales
and the GIQ factors.

A statistically significant negative correlation was formed for the
first factor, Parental Encouragement, and NAE (Negative Affect Expression)

(r = .21). This might indicate that Iraqi university female students
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who lack ﬁi}%nt [ @

‘t’ng=hragement to participate in physical activity,
tend to be critigﬁv&bf others who do participate. They express their
anger and negative feelings to others.

The TAIS interpersonal scale "Obsessive" (0BS) signfficantly
correlated with the second factor, Practice of Physical Activity
(r = .21). This indicated that those females who are considered obsessive
may not parficipate in physical activity.

An intergsting relationship was found between the fourth factor,

Physical Activity as a Positive Experience, and Introversion (INT)

ionship may be interpreted to mean that introverted
Iraqi females have ';ive attitudes toward physical activity even if
they do not actually participate in it.

The Introversion (INT) scale negatively correlated with the fifth
factor, Development Encouragement (r = .23). Thus, Iraqi females who
are considered introverts lacked support for participation in physical
activity. ‘

The sixth factor, Sex-Role in Physical Activity, significantly
correlated with Self-Esteem (SES) (r = .26), Extroversion (EXT)

(r = .27), and Positive Affect Expression (PAE) (r = .23). This
relationship indicates that outgoing Iraqi university female students
who think highly of themselves and express their positive feelings of
affection to others like to participate in physical activities but they
prefer to do it in private places or with females only.

The seventh‘factor, High School versus Parental Support significantly
correlated with Extroversion (EXT) (r = .32) and Intellectual Expression
(IEX) (r = .23). Thus, those Iraqi females who arf considered exdxo-

St 4

verted and intellectually expressive tended to partictpate in physical a

actiVityrand physical education classes in the high school stage despite



the discouragement of some of their parents.

While the eighth and ninth factors did not form any significant
correlation with TAIS interpersonal variables, the tenth Jfactor. Family
Encouragement of Physical Activity, formed the highest correlation .
between any of the GIQ factors and the interpersonal scales. A moderate
relationship l1ike this indicates that the Iraqi female students who had
their families' encouragement for participation in these activities ‘N
developed a command of control over most of the.ir situations, interpetsonal
and otherwise.

. In summary, there were few statistically singicant relationships
" $
. be&cen attritude toward physical activity of Iraqi female students and

thd}“in Ngrsonal tylﬁ troverswn subscale formed nificant

;n'lummgﬂwitg s&cﬁ ac%i&ityu"sa soc1al experience, :ng

y 'agtﬁl}” to .ﬂﬁfoexé Qealt g sg, .and ?&,the release of tension.

';M ()therSg velati%nshipi & twben
- ﬂmr%ﬁ and‘blweep Phyu}_ r

{ réxlease of tens‘fbn Cohsﬁt;omﬁ; these findings are supportive of

; 'essWeness and physical activity as a

,,, hf.

‘ﬁrfmtwn and phys1cal activity as a

A matrix was obtained for the correlations between the ten General

_ Hypothesrs 2. .
* ‘ - . :
s GIQ-ATPA Rﬂatiopship
S ' t

v
* 9
e 4 "' - Q,w

Interest Questionnaire (GIQ) and Kenyon's Attitude Toward Physical

y ¢ Activi;y-lnventory (ATPA) scales as shown in Table 7.

The only significant statistical correlation between the GIQ
{factor; and kﬁéoyoq's scales were between Physical Activity as Thrill and

: ;fac'tdr 'activit‘y (r = 23) Thus, Iraqi fema]e tudents who perceive

5 i_ i
. ylvi% g

" -;’A'u‘,. ‘.\u k' kv "“\ ‘(? 2
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participate in this activity;"however; they prefer to pfactise it in
- private or in front of fellow female students only.

e,

The Log-Linear Models

The log-linear model was used in this study in order to examine

.‘ .
relationships among categoric variables. By using this model, no

L2 SP

}distinction between independent and depen&ent variaB]es (Knoke and
Burke, 1982) has been done. This meang that all variables were treated
alike as "response variables" whose mutual associations were explored.
The criteria to be analyzed were the expected cell frequencies as a
functioﬁ of aﬂj the variables in the model. In intefpreting log-linear‘
mode]s\, non-significant chi-sc'quare of a factoyj makes it more important'.‘ :

This means that the higher a ifi-square, the lower the significance of

this factor in providihg data that fit the log-linear model.
y ol

Reiationship'Bgz‘Eén Income, Education and Attitude

. ‘ » :
This par{_of the inveggtigation was to explore the relationship
* between famf]y monthly income—and parents' education and-how they affect

attitudes of Iraqi females. toward physical activity.

. I3 » ‘ 3 - -
Family income was divided into four categories. These categories were

as ;ollows:
Below 200 Dinnars* per month
200 - 250 Dinnars per month
250 - 400 Dinpars per month
Above 400 Dinnars per month
Parents' education was also divided into four categories. These.
cateéories were as follows: L
.,*\,\ , .

*
» one Iraqi Dinnar = CDN $4.1 (estimate)
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Both parents illiterate

One parent holds a high school dipioma

One parent holds a university degree

Both parents hold a university degree
Attitude toward physical activity was measured by Kenyon's ATPA scale
with the scores of each subject on each of the six ATPA subscales being
divided into three categories. These categories were as follows:

Below 20 - low~

20 - 28 - medium

28 - 40 - high

. . ¢ ‘
As can be seen in Tables 8, 9, 10, 11, 12, and 13, Family Income was not

a satisfactory explanatory factor for these log-linear madels *(p < 10b85).
Parents' Education, however, provided more data to fit these models, thus °
indicatinglthat education has more impact on the attitudes ;f Iraqi

females toward physical activity. One might speculate that the reason "t
for this is education helps in the teabhing and 1eafning of basic truths,
fundamental skills and modes of behavior. Thﬁ; parents can learn more
about physical activity and the importance of participation in it during
their years of‘schogling and- then perhaps encourage tﬁeir chj]dren to
hold a positive attitude toward physical activity. On the other hand,

high income does not mean a change in attitude toward physical activity,

especially if parents are insufficiently educated. It is evident in

Iraqg that rich people with no or little education are socially

conservative and do not view physical acti‘gty and sports favorably.

This finding indicates a partiaé support for Hypothesis #3.
. >

&
P ¥
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Table 8

.

Log-Linear Model of Social, Parents'
Education and Family Income

)

Effect \\ D.F. Chi-square
Social - 2 ] .31.38
Vo
Income ' 3 11.73
Education ©3 6.21"
Social/Income 7 " 8.05 -
. é
Social/Education .8 9.57
Education/Income 12 30.42 -
. |
L §
Table 9

> Log-Linear Model of Fitness, Parents'

Education and Family Income

D.F
Fitness 2 " 52.02
Income 3 11.73
Education o3 6.21
Fitness/Income 7. 4.69
Fitnes§/Educatibn 8 4}98

¢ L]

Education/lncqme 12 . 34.08

Prob
0.0000
[ 4
0.0084
0.1018

0.3278
0.2966
0.0024

Prob
0.0

0.0084
0.1018

0.6974
0.7596
0.0007
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Table 10

Log-Linear Model of Aesthetic, Parents' N
Education and Family Income

[

Effect D.F. Chi-square . Prob
Aesthetic 2 m 53.53 0.0
Income 3 11.73 0.0084 &iﬁg
Education 3 6.21 0.1018
Aesthetic/Income 6 : 6.66 0.3535
Aesthetic/Education 9 13.59 01375
Education/Income 11 ' 31.79 0.0008
.
. .
' Table 11 N
v Log-Linear Model of Thrill, Parents'
s Education and Family Income
. ‘

Thrill 2 17.74 o 040001
ncome 3 11.73 | 0.0084
Education - 3 6.21 01018
Thri]]?lnqomgv N ) 4.04 0.6706
Thrill/€ducation 6 7.711 0.2603

Education/ Income 15 34.20 " 0.0032



Log-Linear Model of Catharsis, Parents'

Table 12

Education and Family Income

Effect
Catharsis
Income

Education

Catharsis/Income
Catharsis/Education

Education/Income

Log-Linear Model of Ascetic, Parents'

D.F. ~ Chi-square

2 10.58
3 11.73 .

3 6.21
8 20.87
6 12.57
14 38.11

®Table 13

Effect
Ascetic
Income

Education

Ascetic/Income
Ascetic/Education |

Education/Income
®

Education and Family Income

D.F. Chi-square

2 18.74
3 11.73
3 6.21
6 7:16
»

., 6 8.80
15 36.12

-

Prob
0.0050
0.0084
0.1018

0.0075

- 0.0505

0.0005

Prob

0.0001

,0.0084

0.1018

0.3063 .

0.1852
0.0017
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Relationship Between Income, Educatign, and Rhydical Orientation (P/0

This log-linear model was utilizée to explore the relationship
between fami]y"income, parents' education, ;nd their effect on partjcipa-
tion of Iraqi females in sport activities which was represented by
Nideffer's physical.orientatien subscale (P/0). Family Income probabf]-
itykas shown in Table 14, is (p < .001) while the Parents' Educa;ion
probability is (p < .98) indicating that educational background blays a
more significant role than the Family Income in affecting the participa-
tion of lIraqi fema]es in sport act1v1t1es This may be interpreted as
those females who have parents with h1gh education realize the 1mportance
of physical activity and encourage their daughters to participate
in this event.

Relationship'Between Self-Esteem, Parents' Education, and Family
Encouragement of Physical Activity .

This log-linear model was used to investigate the effect of parents’
education and family encouragement of‘physica] activity widch wag
represented by Factor X of the GIQ. Table 15 shows that family
encouragement with p < .55 probability and parents' education.ﬁith
p < 0. 003 probability 1nd1cates that families who encourage their 3 ’
daughters%‘prachse phys1ca] activity have a higher significant
impact on the se]f-esteem of these females than the impact of Fhe1r_

parents' education. This finding provided support for Hypothesis #4.

MP‘Relat1onshAQ,Between Physical Orientation, Self-Esteem, and Siblin
‘Part1c1p_;1on in Phys1ca] Activéty

Th1s 1oé linear model was used to investigate the effect of s1bl1ng
part1c1pat1on in physﬁcal act1v1ty on the self esteem of Iraqi females
’ and their pnys1ca1 orientation (P/0). It seems from Jable 16 that

s1b]1ng part1c1pat1on has a higher effect on SES (p < 59) than

L3
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Table 14 el

Log-Liear Model of Parents' Education, Family
Income, and,Physical Orientation

'3

Effect ‘ D.F. Chi-square Prob
Physical ) '
Orientation 2 11.11 0.0039
Income 3 ' 25.33 0.0000
Education A 2 0.04 0.9821
Physical :
Orientation/Income 6 4.78 0.5728
Physical )
Orientation/Education 4 1.88 0.7585
Education/Income 6 12.12 0.0594

Table 15

ng:Linear Model of Self-Esteem, Parents'
Education, and Family EgcOuragement

Effect D.F. , Chi-square Prob

Self-Esteem (S£SY

Rt .
+ .

2 . : - 0.26 0.8793

Parents' % ®. . - . ~
Education, '3 e¢ - 13.38 v 0.0039
Family - ‘i o _
. Encoupagifi 2. ©0.09 0.9574
. Self-Esteem/Education = 6 .o 2.90 0.8213
. k Q . . ,
Self-Esteem/Education 4 5.61 . 0.2301
‘Education/Familj' : . o R SV

. Encouragement \ 6 2.58 ¢ 0.8590

.. -



Table 16

Log-Linear Model of Physical Orientation, Self-Esteem,
and Sibling Participation in Physical Activity

Effect D.F. - Chi-square Prob
Physical

Orientation 2 14.77 0.0005

. . X

Self-Esteem 2 0.26 0.8793
Sibling '

Participation\ 2 0.09 0.9575 -
Physical Orientation/ -
Self-Esteem 5 14.36 0.0135
Physical Orientation/ ' '
Sibling Participation 5§ 4 . 10.79 ., 0.0558

- Table 17 |

Log-Linear Model of Physical Orientation, Developmental Encouragement,
and Family Discouragement of Physical Activity

»

Effect D.F. Chi-square Prob
Physical ‘ S
Orientation 2 14.77 - 0.0005
. Developmental ‘ !
.Encouragement 2 0.00 - 1.0000
" High School 2 0.09  0.9574
Physical Orientation/ I
Developmental ,
" Encouragement 4 2.86 <. 0.5812
Physical Orientation/ “ _
High School 4 2.16 0.7072
?
Developmental
Encouragement/

High School 4 5.3, 0.2573
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P/0 (p < .05). This indicates that self-esteem of Iraqi female university
Students is likely to be enhanced.when their'Sibling participates in

physical -activity. These subjects have more. freedom which cregges a better
atmosphere and giveskthem an opportunity to be more confident in;theméglves

and this encouraged them to practise physical activity. This finding

supports Hypothesis #5.

Relationship Between Physical .Orientation, Development Encouragement, and
Participation in Physical Activity During High School

This log-linear model was concerned with the effect of ‘encouragement
of families on their female children to participate in physical activity
in childhood (factor V of the GIQ)} and the effect of family discourage-
ment on those females who like to practise physical activity during high
school (factor VII of the GIQ) on the participation of Iraqi female
university students in sport activities. Table 17 showed that family
support dur%ﬁgméhilébood has a significant impact on the attitude of
Iraqi female un{J;rsity students toward sport activities (p < 1.00).

This indicates a support for Hypothesis #6.

- iscussion

%?g% [t was anticipated.in Hypothesis #1 that significant re]ationsﬁips
‘E?ﬁ ;ould exist between an Iraqi female's attitude toward physical activity
and her Interpersonal style. Although there was some statistically
significant support for Hypothesis‘#l. the correlations were low and not
as psychologically important as predicted. The Introversion (INT) scale
of the TAIS accgjﬁggé for 3 out of 5 significant relationships between

the 9 (TAIS) Interpersonal variables and 6 ATPA s?ales. Despite the intro-

version tendency of more than 27% of Iraqi females, these women had positive

attitudes toward physical activity. The results of the descriptive data

¢



afforded good support for Hypothesis #2. The introversion style which
may have been due to the pressure imposed upon the subjects by their
families and society did qot affect their positive positive attitude
toward physical activity. Whethe: the?subjeeps participated in. physical
activity or not, they Be]ieved in the importaﬁée of it. This coincides
with Festinger's theory of cognitive consistency (1957) which indicates
that when a person has two opposite cognitions, dissonance exists;
therefore, there is an inconsistency between their attitudes toward
physical activity an& th;ir actual behavior. —That is, dissonance
between an inner-directed, withdrawing personality trait and the social,
out-going physical activity interest creates a balance in their life.
Their féélings and attitudes about sports is seen as a useful means for
reducing this disSonance and allows the "introverted" traitas accept-
able means of self-development.

The result of the log-linear models confirmed Hypotheses #3, 4, 5,
and 6. Parents' education and family income affect the attitudes of
Iraqi females toward physical activity. These two factors also may
affect the family encouragement of the female children; thus, increas-
ing their participation in physical activity in elementary and high

\
school as well as in the university.
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~ CHAPFER V
/ SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

k]

Summary

The central purpose of this study was to investigate the relation-
ship between the interpersonal styles of Iraqi" females and their current
attitudes toward participation in physical activity.

Seventy female students from the University of Baghdad in Iraq
were adminstered three different questionnaires: The Test of Attentional
and Interpersonal.Style (TAIS), the Attitude Toward Physical Acfivity
Inventory (ATPA), and the General Interest Quesvionnairé (GIQ).

Data included meaﬁs, standard deviations, and percentages regarding
the TAIS and ATPA. A factor analysis was performed on the 40 GIQ items.
The resulting princible factors were used as a set of reference axes for
) rotation/to the "varimax" criterion. Correlation matrices were obtained
to ident}fy the relationship between the six ATPA scales, the nine TAIS
Interpersonal scales, as well as the five extraced GfQ factors. Log-
linear hodels were utilized to explore the relationship between attitude
toward physical activity and participation in sport by Iraqi females,
particularly as affected by family income, parents' education, family
encouragement, and sipling participation in physical activity.

It was found that female students at the University of Baghdad have
positive attitudes toward physical activity. The interpersonal styles of
these females indicated that they lack self-confidence and decision-making
capabilities. These females have a tendency to worry about one particular

thing without any real resolution. Iraqi females are more introverted
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than extroverted and in addition, they have more of a tendency to express
tbeir anger and negative feelings to others than to'express positive

feelings of affection.

The factor analysis revealed ten GIQ factors, namely:

Factor [: Parental Encouragement

Factor II: Practise of Physical Activity o

Factor III: Physical Activity as a Negative Experience

Factor IV: Physical Activity as a Positive Experience

Factor V: Developmental Encouragement

Factor VI: Sex-Role Factors in Physical Activity

Factor VII: High School -versus Parental Support of Physical
Activity

Factor VIII: Vvalue of Physical Activity versus Religious
‘ .

Influence

Factor IX: Value of Physical Activity versus Tra&1t10n'and
Sexual Sterdtyping .

Factor X: Family Ilzbaragement of Physical Activity

The GIQ factor structure helped to better describe Iraqi females'

interests in physical activity and showed a clearer picture of how thelr«

familiesdPiew physical activity and to what extent they encourage
participation in this social activity.

The correlation coefficients between the TAIS Interpersonal sub-
scales, ATPA scales, and the GIQ factors ranged fromllow to very low,
although several statistically significant relationships did appear.
_fhe Introversion (INT) scale on the TAIS significantly correlated with
three of the ATPA scales: 1) physical activity as a social experience
(r
3) physical act1v1ty for release of té\sion\(ra 24)

H

22), 2) physical activity for health anq f1tness (r = .25), and

69
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The Introversion (INT) scale formed a posttive correlation with
factor IIl (r = .29) and a negative correlation with factor IV (r = .23),
while the Extroversion (EXT) scaIQ_sgrfelited with fagtor~v1‘(r = .27)
and with factor VII (r = .32). The hfﬁh;st significant correlation
was formed between factor X and control (CON) (r = 34).

Two statistically significant correlations were found betwegf
Kenyon's Physical Activity as a Thrill Scale and factor [ (r = 28) ’
: ‘

(1

and factor VI (r = .28). o
Log-linear models were ut1l1zed to farther in:ést1gate the'rtlat1dn-

ships among different variables and how they affect thet@utcomb of each

other. It was found that parents' education has a more Slgniflcant

‘p

role than family income in affecting the attitude of . Iraa1 female ,
university students toward physical activity and thelr parx}c1pé;10n 1n
sports. In addition, encouragement of fema]es"io partjq1paﬁé in physical‘
activity in early childhood and sibling parti%ipation iﬁisﬁpnt fmprove
these females' image and attitudes toward physic§} acfiv{;itan& may

encourage them to practise sport events during their unj@eréity study.

This may‘improve their self-esteem and make them more Se1?;confident.

-~

tonclusions and Recommendations

1. Although most of the subjects in this study have positfve attitudes
toward physical activity, only a few of tﬁem actually participate
in sport or other physical activities at the university or sport
clubst This is due to different factors such as family pressure,
traditions, religious beliefs, parents' education, parents' income,
and past experience. Further research is reeded to explore these

factors. In addition, genuine efforts by different organizations

such as the Ministry of Education, Ministry of Youth, women and
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VQEOQents' federations should try 10 educate the péople about the
ben;fits of sport and physical activity in their life, particularly
women. This effort needs a great amount of cdoperation by the media

’.
and governmént endorsement.

Females in Iraq lack participation in physical activity/fn their
childhood and early adolescence which affects their participation in
physical activity during their university study. This lacg of
participation durin§ the elementary and high school period is due

to some of the factors mentioned in item 1 above as well as to
improper or the lack of sport facilitjes and equipment 1n.schools.
lack of female physical education teachers, consideration of physical
education classes asfan important program and lack of outdoor
activities. Significant changes are’needed for physical education
programs and clagses in schoo]§ to make them attractive to the
students. Efforts should be directed toward changing the aititudes
of teachers and school principals toward the physical educafipn
classes in scpoo]s an& changing the opinions of parents about sport
and physical activity in order to make it more positive. Adulls should
not only encourage“theirgir;ren to particfpate in physical activity,
but appropriéte'sports facilities must be considered in the construc-
tion of new schools in agf future. In the mean t1me. sports <lubs
and youth centres which are 1ocated near schoo1s shou d be used.

The manrwty of Iraqi females have low or poderate self-esteem.
Therefore, they lack self-confidence and dlcfiion-making capabilities
which.make them iess capable of dealing ‘with enviropménta] demands

-~

and therefore prone tq increased anxiety under pressdfe. Iraqi
. ) ‘ ’ ’ N
females who practise physical activity amd sport think that their

participation in these activities help them improve their self- ®
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u/' esteem. Other ways to improve female self-esteem can be done through
5 ' impraving social equality and the social status of women, realistic

programs of goal-setting, and sharing in the decision-making. An

v : - . .
intensive program of meapingful interviews may help pecple talk

s about themselves to overcome.their perce1ved personal 1nadequac1es
%,

4. It was ant1c1pated that sétonger relat1onsh1ps would ,appear Qetween
“the'attltudes toward phys1%al act1v1t%‘and thew‘1ntE£persona1'sty]es
of Iraqgi fem&ﬁes. Further research.is required to exptore other

» psychological cofistructs that may have a stronger re]atienspip with

attitudes toward physical activity. Sueh studies codl& well examine

\ : o o !
the relationship between attitudes and cognitive style, locus of

u'v,\

;@ntro] {internal..versus external), and motivation. A cogn;twe',‘w %%f

[

vy - model could then be used to p]ace these\f1nd1ngs within a cons1stent‘

*

, theoret1ca] framework.

L l | -

; r// B . Impiications T

Iraqi women in general lack self- conf1dente which is a fundamental
. *

need and w1thout )t they have dlff1cu1ty fu1f1111ng.their goa]s and

<A objectives. Participation in social activitiés may be considered a valu-

able aspect of,enhaneing se]f—eonfidencef tFUrthérmoré. sport as a sociaL
s movement, is essential for females in Iraq to be invo]ved in if women’
« ‘ o are to increase their self—esteem _This is 1nd1cated.by the f1nd1ngs in

»

v this study ip that those females who -participate in physwcal act1v1¢y

and sport have h1gher3§elf esteem than non- part1c1pants Hogg (1982)

v B lists other wa;eﬁin which se]f esteem m1ght be enhanced, such as goal-
setting, self—re1nfofcement, coumunfcat1on ard encouragement. By enhanc-

’ “ing the self-esteem ofelraq1 females, éhese women can better face their
environmental demands both actively and assertively, as well as, develop
‘ ) /,
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better leadership qualities, and become less obsessive. :rhus. they may;u'.'

become less critical and more posi.tive thinking. According to Clemes ar@
‘ B?gn (1980 p;ople with h1gh se]f—esteem act independently, assume
1tx‘ﬁto’|erate frustratwn approath new chaHenges w1th

" .
enthusia¥m, feel capable of 1nf1uenc1ng others, and exhibit a broader

rahge of emotions "and feehngs In the opinion of the "Futhor, participa- "

tion in spont by Iraqi women has other benefits such as: 1) social,
esthetic, and educat1ona1 exper1ences, 2) preventwn of obesity, muscu]ar

atropy, 3) improving_mental and phys1ca1 hea]th 4) relief from stresses.

and 5) resistance to aging and enhancing the quality and duration*

their lives.
It is Rif-evident that the picture of sports in an 4éea of the

world is a fluid and rap1d1y evo]vmg phenomenon, the detéPminants of

wh1ch are a function of econom1c, cultural, .and social development as,
B . '} &

well as of the political and educational systems in place. The facts
g show that today- sport haia more and more important place in dai]y.
life, particu]af‘]y in the structure of 1e1'sure time. while men %
Iraq have a good access to sport women, -ns a group, have not had equal

agcess nor has soc1ety promoted the1r part1c1pat1on in t(manner equal
& ~ , A

to the encouragement gi’ven to ma]es N

. A dec1§1vé ?\ﬁqﬁ fon* tipe future of female part1c1pat1on in ,

' physuf"al qctﬂn,tg ;port v@]obe att1tudes of their parents toward
the 1deg of ph‘s gl %)élr}gng fo«r their chﬂdren’\Therefore, different

. forms o?tramm‘g prog_rams s/ho_’ he ‘offered for mothers and their
'children in dif?erent act?'\‘?itie‘s‘ ano s‘ports. Acceptance by mﬁthers is

the best guarantee for the“Tfuture of sports for a whole generation.

Possibly some of the implications of these sessions should be as follows:

v
‘ ] . . > : . - “
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1. They must be fun.b

2 Acti'vit'ies must aH‘ow everyone to participate.
3. Activities must syit everyone. -
4

Satisfaction must be built in.

. 4

-

5. Sportsmanship, fair play, and courtesy are V1ta1 1n a]] games.
After each session a small group discussion ana dec1s1on makmg
approach should ‘be encouraged. An important feature of the small group

technique as suggested by Heinzelmann. and Bag]ey (1970) is that it

1nvo]ves the part1c1pant more actwely in the deCJSwM\/

~

afte: allows her to better consider the potentialeosts and beneﬁts o -

- .

the program. A v
*

Physical education programs in the schools should be changed

drasticallyyto be more attractive, especially for the girls.” Physical
educatmn (t/eachers should not emphasue compet1t1ve sport, rather they

should promote the more- recreatlona] forms of physus’ activity.

<

Indi_vidua] and group activities_ should be encouraged on the basi% of
fun, understandmg, and@rticipat%on’hby all pupils. A 1arge‘emphas1}
ought, to be g1ven to the deve]opment of the mental and physical health
of these pupils in order to overgom!?ny difficutties arising from
changes in the pﬁys1ca‘$ education programs in school. As WI physical

education t chers must be)re trained.

t4

’opgfu]ly, he 1mpact of this study on the female movement in Irag

v ) »> 1 .
will: LA |
1)- I&?cr 358 the opportunity for more research on female att‘itudes and

partf{g\pa'non in physical activity and sport.

¥
2) C]qar thq&éay for more action toward enhancing the freedom and social

N B
status of Iragi women. K ‘ N

<P ° . : * -~
L ]
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ATTITUDE TOWARD PD‘CAL AQIIVITY INVENTORY (ATPA) ’
‘ INSTRUGTIONS

»

f .

The purpose j[ this inventoﬁy'is to obtain an estimate of your
attitude toward, and your interest in, physical activity,

This is achieved Q presenting several concepts, each one of which
may be a different way of vi!&ing physicalyactivity for you. Your re-
sponse to each of these concepts is determined by what meaning it has
for you. You will judge each against a series of descriptive scales.

For example: -

REFEREE ‘
One who oversees an
athletic contest . .

[f you feel that&this particular concept in the box is VERY CLOSELY
RELATED to one END of the scale: '

you mark oither “/,here or  here

' C O fair X : : :
~ B i ke ke 5

[f REASONABLY RELATED:

you mark either hgre or he:?

fair X 1 X - unfair
1 2 3 4 S,

If ycu consider the concept to be:
[

1. NEUTRAL on the scale, or .
2. CUcmpTetely UNRELATED- to the scale

you mark as follows: here

v
X unfair /.
3 . ’

fair

2 73
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\
dastructions (continued) | &
- s -
. As you proceed through the* 1nventory it is )mportant to keep in -
mind the following points: W
1. Place your check-marks, in the middle of spaCes, not on the
boyndaries:
THIS - NOT THL§ _
- X A
X : : :\\
. ' g ‘
2. Be sure you check eﬁd eight,8cales for each concept - do not
.omit any. - )
3." Never put more than one check-mark on a single scale. —
“

4. The numbers under each scale are merely to assist in
analysis of the data by computers. Do not pay any

‘tention to them. L

5. Sometimes you may feel as thaygh you've had the same item .
before on the test. This will not be the case, so do not
look back and forth through the items.

- 6. Deo.notrtry, to‘remember how you chgcked similar {tems earlier

in the test. :
" ; Ct ‘h‘i"

7. Interpr!t each 1tem separateiy and 1ndependently

8. Work at a fairly h1gh Jbeed through the test. Do not v
or puzzle over 1nd1v1dual items. [t is your first impre%gions,
the immediate "feelings” about the items, that are 1mporta t.
On the other hand, do not be careless.

" IMPCRTANT NOTE:

This inventory has been oribLnal]y designed to evaluate high school

students. As a result, you will find that some of the questions secem
irrelevant as far as.you are personally concerned. Please answer them
anyway, but disregard the -intent underlying the question. This {s be-
cause ALL RESULTS are treated by a computer, ’

: L )

&'

&
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.

Express on the scales below what this concept means to ydu

L .

PHYSICAL ACTIVITY AS A SOCIAL EXPERIENCE »
Sports, games and other forms of physical recreation
whose primyry purpose is to provide opportunities for
social participation; that is, to meet new people and
continue personal friendships. ‘

-

l,‘.' -— -

As you proceed, always be thinking a.bout the idea or concept in the box
A\ . .

>
LR good® ¢ . : : : bad
1, N - Qm.ﬂy» [ LY g-:- “(\ 5 4 5 v
2. worthless : : 2 : worthwhile
’ T 2 3 i 7 ’
2 :
3. pleasant : : : : unpleasant
BRI 2l matey weine v b
L] ‘ .
4. sour : : : : sweet
: ' ! 2 3 4 AV s
5. . nice . : . : awful <
1 o 2 & 4 5 ’
6. sad : : : : “happy
1 <) 37 4 5
7. clean © . : : 'dirty < .,
: I~ 2 %73 ¥ "5
8. relaxed : : : : tense

-



10.
.
2.
13.
14
15.

16. .

" PHYSICAL ACTIVITY ROR H
Participation in phy§

EALTH AND FITNESS
ical activity

primarily to improve'one's health .
and p yS\cal f1tnessi
g .
» '. |
|
good T N Y #ad
A BT '
-worthless : B s ' rthwhile
Ty e S
pleasant . : unpleasant
T ¢ T3 73 5
-~ sour .: sweet |
T 2 3 4 5
nice o w.: : : awful . -
AT T s
sad -~ : ) happy
2 3 4
‘ ]
clean .t : : * Phrty
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' PHYSICAL ACTIVITY AS A THRILL BUT INVOLVING SOME RISK
Physical activities providing, at some risk to the

participant, thrills and excitement through speed, L
acceJeration, sudden change of direction, and expo-
sure. tqo dangerous situations.

]7. g°9d

18. worthless

K.
"~ 19.  pleasant
20. sour

: '
21. . nice
(22 - sad
23. clean

24, relaxed >

|
' .:. 2 : ; : a :—“g—‘

'T_'T‘T\—T— —

dirty

gbad

worthwhile
unpleasant
sweet

awful

happx i

. tente ;?zﬁj %"'



*

Physical activities which are thought of
as possessing beauty or certaif artistic
qualities such gs ballet, gymnastics or
figure skating. N

PHYSICAL ACTIVITY AS THE BEAUTY mgﬁfu MOVEMENT

-
25. good : : : : bad
‘ 1 2 | 5
26. worthless : : : & wor thwhile
I S A B & |
27. pleasant $C s : ~ unpleasant
. T 2 J 4 5
28. sour : : S sweet
0 B s Ty S .
29. nice 7 : L dufu
, L R A B S -
30. . sad | o : : . happ,
Tz Y A
- » : ‘
31, . clean ~ - : : dirty , ~
12 3T ' S
N : ' - ,‘
32. relaxed : : : : tense
T 2 3 4 5
y ! , ‘

—

PIN

-y
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33.

34.

36.

37.

38.

39.

40.

PHYSICAL ACTIVITY FOR THE RELEASE OF TENSION

The participation (or watching others
participate) in physical activities to

get away from the problems of modern
llvxng to provide a release from
"pent up emotions", -

good
viorthless
pleasant

sour

nicg’

sad

clean

relaxed

R Y

bad

vl : : : worthwhile

: : : : unpleasant

sweet

awful

1 2 3 4 5
: : happy

1 2 3 4 5
» DA - dirty

1 2 3 4 5
tense

1 2 3 4 5

4
.



41,

42.

43.

a4,

45,

46,

.47,

48.

PHYSICAL ACTIVITY AS
Physical activiti
of strenuous and
involve stiff com
individual give u
period of time.

PROLONGED AND STRENUCUS TRAINI
es which req#ire long periods
often painful training; which
petition and demands that the
p 3 nunber of pleasures for a

NG

\

good bad
| 2 3 4 5
worthless - worthwhile
1 2 3 4 S :
pleasant : 3 unpleasant”
T2 3 4 . §
sour sweet
] 2 3 <4 5
nice awful
R 2 3 4 5
sad . ha
1 2 3 4 5 PPy
clean dirty
2 3 4 5
relaxed tense
] 2 3 4 5
\
. N
[
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APPENDIX 8

THE TEST OF ATTENTIONAL AND INTERPERSONAL STYLE {TAIS) SCALE

Interpersonal
Yariables

CON

DEP

P/0

08S

EXTR

INTR

[EX

| -

’

(Control scale): A high score indicates the individual is
in control of most situations, interpersonal and otherwise.
It also means s/he attempts to gain control of situations,
i.e., take charge. o '

&‘S%lf esteem): The higher the score, the more highly the

- mdividual thinks of him or herself (or presents him or

herself as confident). : The score which is graphed is SES
minus DEPression. :

(Depression): High scores indicate that the person gets
down on him or herself, feels guilty or ashamed and a
burden to others. Often the condition is temporary. High
is 8 or above.

(Physical Orientation): A high score indicates the
individual participates in and enjoys competitive athletics.
This scale is generally loaded against women who were
discouraged from being athletically active in their youth.

(Obsessive): A high score indicates the person has a
tendency to ruminate and worry about one particular thing
without any real resolution or movement. It is often
associated with characteristic anxiety causing difficulty
Wi eadlines. Low scorers make-decisions quickly.

(Extroversion): A high score indicates the individual is
outgoing, needs to be .with other people, likes to be the

nter of attention, the proverbial life of the party. The
complete extrovert is alsg high on PAE.

(Introversion): A high score indicates the person likes to
be alone, enjoys quiet thoughtful times, and avoids being
the center of attention., It does not indicate a dislike of
other people necessarily.\

$

On the TAIS a person can s*ore high on both EXTRoversion and
INTRoversion. — / -

(Intellectual Expression)d A high score indicates the person
expresses his or her thouglts and ideas to other people.

High scorers like to tal}/ ; T

4 /’/

\\‘ L
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NAE

PAE

(Negative Affect Expression): A high score indicates the

person exEresses his or her anger and negative feelings to
others. gh scorers tend to be critical of others and

often themselves.

(Poditive Affect Expression): A high Score indicates the

person expresses his or her feelings of affection to
others Tn both physical (e.g., hugs) and verbal (e.g.,
compliments) ways. Such people 1ike others and need to be

liked.



10.
11.
12.
13.

14.
15.

16.
17.
18.
"19.

20.
“21.

. o \_
| 90
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Test of Attentional and Interpersonal Style

[N

When people talk tome | find myself distracted by the slghts and
sounds around me. -

When people talk to me 1 find myself distracted by my own thoughts
and ideas.

L

. .
A1l I need is a little information and I can come up with a large,
number of ideas.

»

My thoughts anE Timited to the objects and people in my immediate
surround1ngs

1 need to have all the information befere I say or do anything.

The work I do is focused and narrow, procegd‘ng in a logical fashion.
[ run Back and forth from task to task.

I seem to work in "fits and starts" or "bits and pieces". r

The work I do 1nvolves a wide variety of seemingly unrelated material
and ideas.

My thoughts and associations come so rapidly I can't keep up with

* them.

The world seems to be a booming buzzing brilliant f]ashhof color
and confusion.

the information.

When I make a mistake i iQ\secause I did not wait to get all of

When I make a mistake it is Decause I waited too long and got too
much information.

When I read it is easy to block out everything but the book. ® A

I focus on one small part of what a perdon says and mis§ the total
message. '

In school I failed to wait for the teachers' instructions.
I have difficulty clearing my mind of a single thoughs or idea.
I think about one thing at a time.

{

I get caught up in my thoughts and become oblivious to what is going
on around me. . -

7/
I theorize and philosophize.

I enjoy quiet, thoughtful times.
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40.

- 22. 1 would rather be feeling and experiencing the world thén my own,

thoughts. : ' ,
My environment is exciting and keeps me involved.

My interests are broader than most people's.
v .

My interests are narrower than most people's.
&

It is easy for me to direct my attention and focus narrowly on
something.

It is easy for me to focus on a number of thfngs at the same time.

It is easy for me'to keep thoughts from interfering with something I
am watching or listening to. R

It is easy for me to keep.sights .and sounds from interfe"ng with

my thoughts.

Happenings or objects grab my attention.
It is easy for me to keep my mind on a single thought or idea.

I am good at picking a voice or instrument out of a piece of music
that I am listening to.

- With so much going on around me, it's difficult for me to think about

anything for any length of time.

I am good at quickly analyzing complex situations around me, such as
how a play is developing in football or which of four or five kids
started a fight. ,

At stores I am faced with so man} choices I can't make up my mind.

I spend a great deal of my time thinking about all kinds of ideas
[ have.

I figure out how to respond to others by imaging myself in their
situation. - . '

In school I would become distracted and didn't stick to the subject.

When I get anxious ar nervqus my attention becomes narrow and I fail
to see important things that are going around me.

Even though [ am not hungry, if something I4ike is placed in front
of me, I'11 eat it.. ’

I am more of a doing kind of person than a thinking one.

In a room filled with children or out on a playing field, I know
what everyone is doing.
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62.

It is easy for me to keep my mind on }\single sight or sound.

I am good at rapidly scanning crowds ana fcking out a particular
person or face. . -

o.“» ‘
¥ |
I have difficulty shifting back and forth Arom one conversation \“»C;

_to another. /

I get confused trying to watch activit‘é;.such as a football game
or circus where a number of things are happening at the same time.

\

I have so many things on my mind that Iibecome confused and forgetful.

On essay tests my answers are (Were) tgo narrow and don't cover
the topic.

\
It is easy fo;\he to forget about problems by watching a good movie
or by listening to music.

I can't resist temptation when it is right in front of me.

4
In games 1 make mistakes because. I dm watching what one person does
and forget about the others. .

I can plan several moves ahead in complicated games' 1ike bridge
and chess. ' ’ - :

In school I was not d/“thinkef“.

In a roomful of people I tan keep track of several conversations at
the same time,

I 'have difficulty telling how others feel by watching them and
listening to them talk.

People have tb repeat things to me because I become distracted by
irrelevant sights or sounds around me.

I .make 4'Ltakes because I try to do too many things at once.

I am good\$k analyzing situations and predicting in advance what
others wild do.

On essay tests my answers are (were) too broad, bringing in
irrelevant information. -

People fool me because I<don‘t bother to analyze the things that
they say; I take them at face value.

I would much rather be doing something than just sitting around
thinking.

I make mjstakes because my thoughts get stuck om one idea or
feeling.
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~ v

I am congtantly analyzing peqple and situations.

I get conXused at busy intersections.

[ am good at ‘glancing at.a large area and quickly picking out
several objects. sugh as in those hidden figure drawings in
ch11dren s magazines.

>
. »I get igus and block out everything on tests.

™ -
Even ved in a game or sport, my mind is going a
mile & mi '
I can figure out how to respohd to-others just by lookind at them.
I have a tendency to get involved in a conversation and forget
important things like a pot on the stove, or like leaving the motor
running on the car.
It is easy for me to bring together ideas from a number of different
areas. -4
Sometimes lights and sounds come'at me so rapidly they make me
lightheaded or dizzy.
People have to repeat things because I get distracted by my own
irrelevant thoughts.
People pull the wool over my eyes because I fail to see when they
are obviously kidding by looking at the way they are smiling or
l1istening to their joking tone.
I can spend a lot of time just looking at things with my mind
almost a complete blank except for refdecting the things that I see.
I sometimes confuse others because I tell them too many things at
once. \
I engage in physical activity.
People describe me as serious.
I sit alone listening to music.
People take advantage of me.
I keep my thoughts to myself.
I keep my feelings to myself.
I am good at getting my own way. , i )
I like to argue.

Others see e as a loner.
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108.
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111.

[
I

talked a lat in class when I was in school.

enjoy intellectual competition with others.

enjoy individual athletic competition. \

compete(d) athletically.

physically-express my feelings of affection.

compete‘y1th myself intellectually.

compete with myself physically.

ehjoy activities with danger or an element of the unknown in them.

express my opinions on issues.

can keep a secret.

When I believe deeply in something I find I am a poor loser and
unable to compromise. —

[

am socially self-confident when iﬁteracting with those -who are

like myself.

[
[
I
I
I

am socially self-confident when interacting with authority figures.

am socially self-confident when talking in front of large groups.
am socially self-confident when talking with the opposite sex.
2xpress my anger.

dated in high school.

People think I am a clown.

l
I
[
I

get mad and express it.
get down on myself,
was one of the smartest kids in school.

am a good person.

My feelings are intense.

[
[
I
I

need to help others.
need to be 1liked.
enjoy planning for the future.

wish I lived in a different time.
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112. | geel guilty.

113. 1 feel ashamed. ’

114. 1 am seen as a cold person by others. -
115, 1ama good mixer.

116. 1 am socially outgoing. 9 v

fl?. I have difficulty waiting for good things to H:ppen.

118. | peeked at Christmas time.

TTQQ When I am angry I lose control and say things that sometimes hurt
others. .

v
120. I have been angry enough that I physically hurt someone.
121. At dances or:parties I find a corner and avoid the limelight.
122. I acted in dramatic productions in high school and/or college.
123. .In school the kids I hung around with were athletes.
124. In school the kids I hung around with were intellectuals.
125. In school the kids I hung around wi;h were popular.
126. In school the kids I hung around with were outcasts or loners:
127. People t;ust me with their secrets.
128, I am in contrél in interpersonal -situations.
- 129. 1 fought in school.
130. I have. used illegal drugs.
131. I::groups I am one of the leaders.
132. People admire me for my intellect.
133. People admire me for my physical ability.
134. People admire me for m;'concern for others.
135. People admire me for my social Status.
136. I ran for class offices in school.
137. ‘sguﬂ as though I am a burden to®others.

138. People see me as an angry person.

*



139. | see myself as an angry person.

' 140. I have a lot of energy for my age. J »

141. I am always on the go..
[ J

142. 1 cut schoo! in high school.

143. 4 have engage ctivities that could get me_in trouble with
the police. -

-

144. I guess you could call me a poor loser.

-
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APPENDIX C
GENERAL INTEREST QUISTIONNAIRE

Instruction

This questionnaire is designed to find out about general information
regarding you and your opinton and interest in sport and physical
activities. .

Do not write on the test booklet. . ,

A
Please answer questions A to M by filling in the circle or writing
the appropriate answer in the assigned space on the answer sheet.

Read items 1 to 40 carefully and then answer #stcording to the
frequency with which it describes you, your situation or your opinion.
Are you:

Single O Engaged O MarrigdQ Widow O "Divorced O Separated O
Is your father alive? Yes(O N C
Is your mother alive? YesO N O
What is your father's education?

-~

IN11iterate Q" Elementary O High School O University O Graduate QO
Study

What is your mother's education?

IMiterateQ Elementary(Q High School(Q University O Graduate C
Study

What is jour father's or your guardian's profession?

Farmer O Laborer O Employee O Merchant O Physician C
Engineer O Lawyer(Q Teacher O JUniversity Professor (C -
Other .

How much is the fanily monthly income?

I 1{ve in a vast and appropriate house. Yes(C N0 C
How many brothers do you have? . -

How many sisters do you have?

-
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] P '

-
-

. b « '
llﬂut, is your o 9 your brothers and s{sters?

0o you hyve married brothers or sisters? Yes (b No O

How many 1f you answired.‘'Yes'™
-

What is/are your favourite sport? Number the circle(s) in front of
the following sports according to your preference: ‘

Volleyball O Basketball O Team Handball O Table Tennis O
Badminton O  Soccer O Track & Field O/ Gymnastics Q
I don't like sport at all O

My family encourages me to')practice physical activity.
a great deal - some ~ not at all

Physical activity is an fntegral part of my life program.

§ great deal : some not at all

Practice of physical actjvfty and sport by a woman affects her social
reputation negatively, \

a great deal ’ some not at all

I practice physical activity and sport at the university.

2 great deal some not at all \
[ practice physical activity at home.

a great deal | some - not at all

I practise physical acti.vit)}ra club which | am a me'mber)in.

a great deal some not at all

Dressing, showering and getting generally "musseq up" deter me from
actual participation fn physical activity.

a great deal . some not at all

Practice of physical activity and sport by women is contrary to
religion. )

3 great deal some -not at all

Surrounded circumstances at univérsit.y do not encourage female students
to practice physical activity.

a great deal some _ not at all
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Housekeeping substitutes the practice of physical activity.
‘ ~
a great deal = 44 some , not at all

Little opportunities for a female child to participate with other
children during childhood affect her attitudes and participation in

physical activity.

a great deal some | not at all

. "%ctice of physical activity by a woman improves her social status.

a great deal - some - : not at all

Lack of time deters me from participation in phyéical activity.
3 great de;1 ' some not at all

I have particjpated the most in physical activity during:
elementary school high school univérsity

My average weekly practice of physical activity is:

five hours or more . 1-4 hours none

Sports facilities and equipment at my university are not appropriate
and do not encourage female students to practice physical activity
and sport.

a great deal . some not at afl‘
Practice of physical activity and sport by a woman is contrary to
traditions.

y ' N P / h
a great deal (3 softe not at all

| prefer the idea of physicél education classes for all university
female students. ) '

a great deal ' some ‘ not at all
Practice of physical activity by a woman makes her look masculine.
a greaf deal some : not at all

When I will be a mother (or if I am a mother now) I will encourage
my children to participate in physical activity.

a great deal some not at all

Practice of physical activity by a woman affects her behavior
negatively.

. & great deal -some not at all
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Practice of physical activity by a wqmén improves her health.

a great deal some .’ ‘ not at all

I advise every woman to practicexbhysical activity.
a2 great deal somé . not at all
My participation in physica}factivity makes me disturbed.

a great deal ,f some not at all

Male students' attendan;é during practicing physical activity deters
me from participation in it. '

a great deal L some not at all

Nalen's practice of physical activity by wearing shorts is better
than wearing pants or track€uits.

é-grea; deal . some nct at all

I watch T.V, sports programs.

a great deé] : some : not at all

I like to watch sports competitions at the university.

a great deal some not at all

I wa;ch sports competitions at the university..

a great deal some not at all

My father practices (practiced) physical Sctivify:regularly.
a great deal -%ome ' not at all |
My mother practices (practiced) physical aétivity regularly.
a g;éat dgal some not at all

My brothers practice (practicéd) physical activity reéularly.
a great deal K some not at all

My sisters practice (practiced) physic;l activity regularly.
a great deal some not at all
Pracficing physical activity helps female students to study vigorously.

a grea; deal ~ some not at all

-
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w __ 35. . My participation in physical education classes during the elementary
stage encouraged me to practice physical activity in the high school

and university.
a great deal some not at all

36. My participation in physical education classes during the high
- School stage encouraged me to practice physical activity in the
university.

a great deal some not at all

37. Watching male and female students practice physical activity in the
~university improved my attitudes toward physical activity and made
“me participate in it.

. . s :
a great deal some : not at all

38. My father discoyraged me from participating in physical education
class during elementary and high school.

a great deal ' some not at all

39. I would like to marry (I married) a man who éupports and/or practices
physical activity. o
yes no [ don't know

40. The practice of physical activity by a woman is a waste of time.

. -y . :
yes v' no i I don't know
\ )



