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" Abstract Dy

The purpose of thlS study was to investigate the pattern

of soc1al and Jemotio i adJustment of a group of retarded readers

§

of normal 1ntelligence in a spec1al settlng

N

The sample conSisted of 138 students at w P Wagner High

‘School., A battery oL test 1nclud1ng the Diagnostic Ei amlnation
;_ of Silent Reading Ablllty, The Junior—Senior High- School Personallty
Y
Questlonalre The. Survey of Interpersonal Values, The Teacher Rating

'y . .")
Scale and a Soc1ometr1c Measure were admlnistered B :

R !

Comparisons were made between the scores of the total D o

Fed «

sample and the norm on: the norm based tests; the. HSPQ and the
Survey of Interpersonal Values. The sample was then d1v1ded

' into poor. and ?etter readers on the ba31s of scores on the Dlagﬁosticb

R

Examination of ?dlent Reading Abllitles. Comparisons were made

.between the grmups on the ba31s of personallty traits, 1nterpersonal {
. K { .

l ¢
values, peﬁr'statns, and teacher - ratlng of 5001al and emotional

/

fis were~made dn't e hasis of perspﬁality\traits

and teacher~rating of ;djustment

[

et Y

sOCiai—emotional differ nces did ;'VU_ ,

'“”between this group and [the. norm.A Significant d1f erences,v

",did ex1st however, between the

oor and better readers, but“not

L to the extent. described 1n the esearch literat‘

re. Significant

‘ /
: ?social—emotional differences also existed betwe

p the/ male and female-

»fgroups, however some oﬁ'the dlfferences proved to be contradictory.

.

; ) ) v ST ~
- "'-'~ . i . . / . N



\

Generally, the socialeemotidnalﬂhealth'of)thé poor readers in the

i ' . S ' ‘ . o ~
sample was better than expected in view of the literature. This was ‘ ‘
attributed to the philosophy of reduced stress on academic failure '

.. SR

-

and the addition of success eXpérigqcesﬂthroughﬁche v

ocational trmaining
T
+ . - » . ¥ -/
program offered by the special school. - v
' ’
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) 4 . . S o
. «4,,&

A

1t;poss1b1e for man to dea"more effectiuely with his environment ,
- : ¢ Al .

" to communlcate ‘his experlenc\J to othcrs, and to ﬁ%ss on, what he -
; v \ )

has learned to the'next gencratlon In the blologlcal h1erarchy

- man is the only spec1es with a historv which can-be transm1tted

to hlS k1nd symbolllcally, at a dlstance in space and tlme. _'

]

_ "u This abllity for SYmbOlllccommunlcatlon has become most ;;
.important, and 1ts acqulsitlon is looked upon as a prerequlsite"

for growth and development 1n most ‘dreas of human endeavour.'

'.What, then, is thought of those indlviduals who flnd . ‘. Az{h

, C <) S
_dlfflculty in- 1earn1ng to use varlous aspects of this SYmb01lle

oo,

_communlcatlon? "Lacklng "infrahuman , Oor "backward"‘are -

»

characterlstlcs 1mp11ed by a cul;ure 1ntent upon achlevement and

fperformance.. Children with readlng problems w1ll often find them—'

selves belng vlewed in derrogatory terms such ‘as these Parents ‘ ﬁ':f///‘
. o ‘_;_llen_;_4—~f~¢~n
:‘can account for the dlfflculty only on the. basis of mental defect _\‘f B

obstlnacy, or 1az1ness, and they often resort to’ reproaches, nagglng,'
and even punishment to bring ‘about 1mprovement in the chlld s

' readlng skills. They arem%ﬁrta1n that all 1t would take for h1m

- _;to achleve is,arbit oﬁ determlned effort and possibly extra work

“The teacher, w th thirty puplls, may have recognized that the -

5

backward reader is no;,uhintelllgent in his speech and aetions, ,?‘y_f



a
but she is only able to put H%m 1n her slowest grOUp and do what s

‘ she can to help h1m mastﬁr the challenging task of learning to

",read ~She too may consider the child negat1v1st1c and not w1111ng

o ‘ Ao
to try. Peers, also,,will note_;hat the poor reader is different ‘ ”l\}

-

from others 1n the class. They depend con51derably upon comparlson T vf

. ¥ ¢

1 " '
between one—another to develop self image and mocking and tea51ng ‘ !

1s often their reactlon to someone they view as different from

4 N

the rou It is the reactions of these significant others——
8 P g

the parents, teachers, and peers——that W{ll direct the growth e ';
' e Ty
-of selfxgttitudes and t‘e subsequent development of personallty .
_ . Lo Ty o
'»A'traits, 1nterpersonal values,. and behav1oral attributes of the
T . . < v .
) . )

. poor reader.

w : . ta

Parents play the maJor role in the primary emotional
.zgrowth patterns of their chlldren.» In,fact in early chlldhood

-the parents often offer e sole anolvement of the chlld in spc1al

1nteract10ns. Thls lends c nsiderable 1mport to- the parents

AR .

u/reaction to their child s readlng problem._ Several of the reading

v S o

! cases of Hincks (1926) showed aggre551veness and anxiety because

5 parents and tPaPhPrs—had~eontributed“to*the appe'“ance of emot10na1
r— ' .

.

’ disturbance in the children. Preston (1939) 1nterv1 !‘ :the parents

o of 100 children of normal and above normal 1ntelligence, aged

-

fw' 7 to 17 .years, who had failed to learn to read normally.j She found

that 66% of the mothers and 28/ of the fathers wefe worried anx1ous

i 9 ° ) .‘-Q .
. or upser d;?%heir children N reading failure. Three-quarters - h.““

of t ° parcnts of poor readers taunted their dhildren w1th the

S ". . ; .vu‘- X N
A ; s Do

O R S S
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L ]

failure,vand made cuttlng comparlsons w1th\other children who were

’

more successful Flfty two.. percent of the parents thought 1t was

s

entlrely the fault of the Chlld that he could not read One th1rd

-of the chlldren were punished by deprlvatlon of pr1v1leges and one-

thlrd by phy31cal puglshment ; Johnson (1955) found that 627 of a

N

group of 34 cases, whlch were referred to a readlng c11n1c were

[SY \

hampered in thelr remedial treatment‘by the parent s attltudes

| SN

' [
‘In 38% of these cases ~there was too much pressure on the chlldren s

.achievement . ' T ) : " » L
’ R o e
Attitudinal change - in parents towards psychyf@glcal
health of the child have certalnly taken place since the early

studies, but Selgler and Gynther (1960) found that parents of poor

readers stlll tended to use derrogatory descrlptlve terms about

‘their chlldren and to devaluate the poor readers ability more

‘often than parents of good readers.

: in:;iratlon (Glnott 1973)
!
S a ild which will most ofte

’

Elkind (1971) suggested that the teacher-child 1nteract10n
often perpetuates expectanc1es ‘w1shes and dlsc1p11nes orlglnatlng
1n the home. Both hold 51m11ar Nalues for, achlevement However,

when the Chlld enters the" classroom the %eacher does becomethe |
decisive element. Her personal approach creates the cllmate.
She possesses tremendous power to make a chlld s 11fe mlserable

gr joyous. She can be a tool of torturemofgan 1nstrument of !

A

the-teache

attitude towarc

mak’“the di
|

toward a child hurting more than any punlshment he may recelve
>|§J| .

(Cangem1 and Khan, 1973) Rosenthal and J%cobson (1968) found

erence, ‘a negatlve a.utude )

a signlflcant 1mprovement in the academic performance of chlldren;



K

4.

o
1

who were described to teachers as those Pupils who would be- expected

#

to bloom academically ' Ihe researchers attributed this improvement
to a change 1n teacher attitude.

Teachers of children with readlng problems face\a very

ey

' difficult task which may be compounded by subleties bu1lt into

their teaching role. They may. unconsc1ously believe thelr own -

Lo

security and advancement depenU” apon howowell their students

noo

perform (Pacher l968) In addition pointing out errors and
'mistakes becomes far too 1mportant in the dayly routine (Aspy, 1971).

‘Holbrook (1964) stated that teachers have difficulty accepting

chlldren w1th feading problems because, being profe551onally \

concerned w1th 1mprovement of mind and 1ntellectual powers they

R o
often become frustrated and. unhappy when tHey are brought to deal

“"“,V'

‘ith children who have difficulties making the appropriate efforts
to use their 1ntellect Good and Brophy (1972) rated dlfferential
teacher behav1or toward- different students in relatibn to the aﬁﬁ;tudes

" the teachers held toward those third grade students. Achievement

,status was® related to all four areas of attitude being assessed
'with attachment the primary attitude express : toward high achieving

students, 1nd1fference the maJor reaction t puplls in the middle

'

range of‘aohievement, -and concern the main emotion felt. for low

achievers 1f they were female, while males were treated with -
_ , v : I , .
reJection.' f ‘ ' L -

. . '& ‘
The child 's 1nteractlons and relationships with peers is . ,é%' T
1 L. i

the third maJor area providing him With opportunities for clarifying
his feellngs about himself and others. As children seek experiences

-outside the home, the peer group becomes an 1mportant @ource~

VD . . i . a

o s



"of‘emotional sur nrt (Perkins, 1969). In fact,'Wagner (1971) - v

~

wrote that with more frequent contact plus incréasing absencehof
parentS\ the peer group has become as 1mportant a soc1a1121ng agent

as the home A number of studles have looked into the relationship
\ .

between peer acceptance and school performance. The Champalgn
ftuﬂy (1961) of 1ntellectuallyrg1fted chlldren in grades two through
five revealed that those ach1ev1ng normally had a hlgher degree of

percelved peer, acceptance as expressed on the Percelved Peer
e

Relatlonshlps Scale than the low ach aver. Telgland, Wlnkler,
T

Munger, and Kranzler (1966) found that achlev1ng Egurth grade boys.'

o -

were chosen more often on Gronlund s Soc1ometr1c Test as belng
boys their peers would prefer to sit w1th work w1th, and play w1th
Id a s1m11ar study of elementary school puplls, Wl‘llams (1958)

A
dlscovefed that four out of five children high in social”acceptance

were . achiev1ng within or beyond IQ based expectancy in readlng, »

\
whlle approx1mately three out of filve who were low in total acceptance '

were ach1ev1ng below expectancy in readlng. In studles by Granzow

(1954) ‘and Rlchards (1962) teachers rated thelr elementary school

achlevers as better accepted than underachlevers by thelr peers.

. [

Studies of high" school students produced«31milarvresults- 3

to'those found at'the elementary.level : Hlnes (1964) found that

|-

: normally ach1ev1ng hlgh school senlors scored hlgher on the soc1ab111ty
' N Sy .

scale of the Gordon Personal Proflle, than did the: underachlevers. L
1 'n- :
Gough (1953) in a study 1nvolv1ng hlgh school senlors, concluded
‘ from a survey of 64 dlscrlmlnatlng 1tems that the more successful

students tended to be characterlzed by acceptance of others, denial

of ill—will and. animos1ty, and absence of 1nterpersonal frlction.;

s



The fact drawn-from‘these findings, that the chlld s

success or failure inp learnlng to read is fraught w1th serious social

€
4 4 -

consequences, makes the task of beglnnlng readlng one of the most - ;
critical and dlfflcult tests of a llfetime (Gates 1957)f~ If
_ the child learhs\tg/read well there is no worry.- If he does poorly '

or falls the respect of hlS parents teachers and Peers and his’

" own self—esteem are threatengd when the test of learning to Fead“f\~

o

léarning and'subtly:lnducesumany chlldren to seek sbme sortuof
escape from the test, Unfortunately for the youngster there
.vis no satlsfactofy form of escape from 1ea;n1ng to read, as there
is from most of h1s other activitles. If a chlld does not perform
well 1n sports‘or mu31c he can turn to other act1v1t1es and_Compensate;

However, there is in school and elsewhere today, no atiSfactory

.substltute for readlng

'presented at a t1me when!the chlldren, 1nexper1enced in learnlng
in a new and often confu31ng group 51tuatlon, must make many new

-adjustments.h The d1ff1culty and cruc1a11ty of learnlng to read

-comblne ‘to make it- ‘a cauldron of anx1ety and trouble,'perplexing

_'to Chliﬁi Parent, and’ teacher. .:;' 'i ff' e h - ;4(_;.3
Unfortunately, thls problem applles ‘to quite a proportlon
‘fof the school populatlon. DESplte the quantity o§ experimental“ ‘ -
,data the wealth of ingenlbus teachlng dev1ce;\kthe range of 1nteresting\

: chlldren s readlng materials and the great amount of school time

>

Cow,



clasSmates in- the case of 1arge, c1ty schOols; the'ratio is .one

Other flgures and est1mate~ 1nd1cate that - reading-dlsablllty
constltutes a serious problem 1n the school. Accordlng to Betts '

' ‘(1957)‘var}ous authoritiesveSCimatedthat,BZ toblSZ of the.schdol'

ce1‘7tage ¢itd by Durrell (1955) is (5% and by Montoe (1938) 1g 133

! ~.

1s 31m11ar w1th about 16/ to 22/ of the ‘eighth grade puplls more ‘ T
2 y

'than two years’ retarded in reading. More recent studies reveal

‘ .4 0" )
31m11ar trends Austin Bush,and Huebner (1961) found approx1mate1y

.16/ of ehlldren 1n grades three to nine were in need of spec1al
I

‘help in ! readlng It. appears, then;'that a sizable‘proportion‘of

i Furthermore, Gates (1947)‘reported flndlngs that Jindic. te
_that faLlure 1n readlng is the most frequent cause of school
i failure, Accordlng to the study, 99/of the puplls faillng of promotion

_were marked as fallureslln reading ; in grade two, the percentage

"was approx1mate1y 90/, in: gradefthree approx1mately 70/, grade
-



four, 56%; grade five, 40%; grade,six,v337; and grade séven and eight,
. 25%. It may be assumed that«many of these puplls had difflculty
o

in- other subJects pr1marily because of deflciencles in readlng -
skills. Lee " (1933) showed that puplls 1n fourth and hlgher«grades
whose’ readlng attalnment falls below the readlng norms for the fourth’

grade were almost always markedly handlcapped in thelr work in

//

Fo er su jects. . ’/// o v
For these chlldren thé experlence of: continual fallure

. :‘;- A

over the years of schoollng and the unfavorable reactlons of others~—

" the dlsapp01ntment of - ‘parents, the dlssat1sfact10ns of teachers

\

and the p0551ble mocklng from peers--as well as personal - feellngs

of incompetence are sure to have some effect upon the personallty

< cr

growth and emotlonal adJustment of the child In fact, Kvaraceus

(1971) suggested that "chlldren who fa11 to learn to read and to»

I

’-achieve academlcallyiﬁ_gperlence school as a klnd of publlc hell "

.
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' ' CHAPTER 2 "

iA‘Selective Review of the ﬁlterature" . L

Literaturevon-the behavior and adjustment of poor readers

in. comparlson w1th puplls who are progre331ng normally reveals that

‘they dlffer in how ‘well they are adJusted personally a/ﬂ soc1ally.v

v

In this chapter’ generally descrlptlve terms outlining the.emotiOnal

and behavibral traits of poor_readers will be presented “the causal

1

relatlonshlp ex1st1ng between readlng abllity and emotlonal development

' w1ll be examlned, and a rev1ew of ‘the experlmental research related

B
2,

to readlng falluﬂb and concurrentgemotlonal adgustment.patterns w1ll

ik\summarlzed i R T e <

1 I

'f_General Descr;ptlon of Emotlonal and Behav1ora1 Traits of Poor Readers

! H

Cllnical observations of remedial treatment work w1th these

chlldren describe them as oVer~sensit1ve to cr1t1c1sm, lacking in

S

ﬂj'self—confldence malntalning short attentlon span, and"exhlbltlng

feelings of" insecurlty, general state of ten31on and res1stance

<

. to remedial effort (Tulchln 1935 Ephron, 1953 Wltty and Kopel

*'1935) T S »“ﬁ=.*ﬂ*.“". .

LR Bond and Tlnker (1967) and Preston (1940) suggested that
in worklng w1th most cases of readlng problems in the classroom,'
it soon . becomes apparent that they -are laborlng under some dlsturbing
'emotional stress. Symptoms typically characterlstic are seen to
ztake the form of shyness or retlrlng behav1or inabillty to concentrate,
habltual nail bitlng, a. tendency to stutter, antagonism.toward readlng, :
o v ,,;m“i S



10.

overdependence upon approval,‘discouragementfand a lack of self-
A - )
confldence whlch is evidenced by g1v1ng up ea31ly, ir%itablllty, or -

aggre351ve compensatory behaylor wh1ch often draws the attention
l
‘k 'q" B

of other chlldnen and dlsruptsftlass activ1t1es.
ey P,

Challman (1939) dellneated and expanded the'behaVioral tralts

uhe prOJected as the most common maladJustments among reading dlsablllties

»

as follows

1. Nervousness —revealed by restlessness, squirming; or -other- -
" obvious signs 1nclud1ng irritability or silliness. 1In some
- cases the nervousness exists with llttle obv1ous surface
_ expression. -
"2, Withdrawal or leav1ng the field"-the pupil ‘may leave the
field in such obvious ways as playing truant'or; in less
- obvious ways, such as mere daydreaming, failing to engage:
.in the activity at hand, or giving only superficial or oc~ -
casional attention to the dlessons. " 'In some fashion the pupil
refuses to launch himself heartily into the effort to learn.
3. Defeatism-the child merely feels discouraged. _He feels hopeless
. about his. prospects. . He may feel inferior,
4, Aggressiveness the pupil may try to "get the teacher's goat”
~ He may become mischievous. -and noisy or bully other pupils.
5. Chronic worry~the pupil may continuously or frequently WOTTY.
about himself or his work in reading or about particular
fallures, as- 1n an oral lesson or in tests.

Other wrlters, Norman and Darley (1959) and Bennett (1938),

noted that retarded readers ‘are unfortunately characterlzed to some

I3

degree by tenseness,'aggreSSlveness, sen51tiveness, apathy, withdrawal,

L
'anxiety, dlsorganlzation, and re31stance and'are frequently’inelined
'tola solltary llfe. : R
Much overlap’of desCriptlve characterlstics can: be seen

vamong these portraits, w1th tension, insecurlty,.and aggre531veness -

: !
partlcularly pervas1ve, and yet 1t has been. malntalned that no one .
"clear pattern of adjustment patterns can. he dlscerned ‘as distlnctive o

o dlsabled readers (Bond and Tlnker l967) In additién” Gates

(1941) stated that good readLrs are con31stently superior to poor :



—

> //ﬁEaders in no single,personality or emotional trait.
VA : v N ‘;’ - . :

i
\ . . '

.4 N L4
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The Causal Relatlonshlp Between Poor Readlng and Emotlonal Malad]ustment

o ~

‘\,

Some Qontroversy ex1sts regardlng ther p0331ble‘cansal relatlonshlp

A
.~ .-

existing\between readlng probleﬁ§ and emotlonal maladJustment
Read1ng dlsablllty ex1sts in all sorts of\personallty types home;

backgrounds parental relatlon§h1ps and emotlonal patterns and ;

cases of readlng dlfflculty. Gates (1941) estlmated that among cases'

of very marke' oec1f1c readlng dlsabillty only about 75/ w1Il show

personallty maladgustment ey o . Co

it becomes a questlon of whether the personallty maladjustment is’

ptlmary or secondary > Four p0351bllit1es ex1st' S oo

b'l.~ an 1n1t1al emotlonal problem produc1ng the reading dlsablllty,

N

2. a dlsturblng and difficult 1ntroduct10n to learnlng ‘to read

|
resultlng in certaln personallty problems,"

'meedlment to growth in either area, o v R

4.“or the conourrent; “but 1ndependent ex1stence of readlng

N T oL

problems and emotlonal problems. ."d P

-

There is no consensus among wrlters and investlgators on thls
‘p01nt Readlng dlfflcultles are not usually the result of a 51ngle
spec1flc determlnant nor- does the etiology of emotlonal dlfflcultles

‘lie. in one solltary cause.« Learnlng to read requ1res the synthe31s

f/;umerous skills 1ncluding sound discrlminatlon‘ form dlsdri@@hation;



o7

!
symbol interpretation, sound blending and closure, as wkll as the
development of adequate vocabulary and comprehenSion skills. LikeWise, T

" when we speak of emotional adjustment we are implying a dynamic

process, not an act or occurrence which takes place at a specific
. . i \

point in time. There is a cdntinual and mutually corrésponding influence

1

«between an individual and his social environment The indiVidual
untonsciously builds his self—attitudes to reflect the love, acceptance
.-.and confidence—-or lack of ese——shown toward him by his parents

and significant others (G11ham; 1967) The building and rebUilding

of these attitudes towards self is constantly occurring to some extent

throughout life. It is in these feelings in the conSCious and unconSCious.

7'attitudes towards oneself that the indiVidual s emotional health

.

'reSides
At one-extreme of the causal - question, investigating the

i

‘relationship between reading and emotional development, is. Gann (1945)
who believes that every personality tenSion unfavorabl/\to learning
to read has arisen prior to entering school The view ‘that personality

:maladJustment may be due to reading disability is discarded by her. v*w‘
uiMiSSildine (1946) found that in the maJority of . thirty cases of emotionally
jdisordered backward readers these disorders existed before the child

entered school ' These children were already insecure and restless : :"t }Eg

'and thereforelpredisposed to difficulties in school life. 'But

instability is 'similar among backward readers and children'generally,ff7 :
at the time of entering school He showed that minor symptoms were
common at this age.. About 37% of a group of 239 children, age Six'

! !

to eight years, showed lack of concentration, restlessness, laziness,;



and tendencies toward daydreaming:u T .
Goyen (1972) felt that emotlonal problems\are respon51ble

for reading‘failure in ‘a very small percentage of cases, writing that
C . »*

-a Chlld must be very dlsturbed before h1s reading is affected S

§

"In her oplnion emotlonal problems are’ more likely the result of the

¥ readlng problem than the cause. Fernald s analy51s (1943) of - the ‘

'scheol histories of 78 cases of extreme readlng disability treated

in her cllnic revealed only four children who had given ev1dence of.
emotional 1nstab111ty before enterlng school The other 74 cases.

were happy, well balanced, and eager to learn whenvthey entered
:school With these the emotional upset occurredlonly when they were‘
frustrated in their attempts at’ learning to read : Slmllarly, Wilking \~
, (1941), attempting to show how personality maladJustment is a causatlve

factor in reading dlsabillties, rev1ewed 30 cases. She dlscovered

a i , 1

contrary to her purpose, only one case reported in whlch the readlng
'disabillty was caused by prior emotional maladjustment Mergentine
(1963) further stated that although a large number of children w1th

reading d1ff1cult1es are bas1cally normal bright youngsters who are.
‘»Just not reading as well as they should none are happy or acceptlng

of thelr lack of success., Inability to learn to. read successfully

[

 is still an inability-

Gates (1941) suggested that personality maladgustment is the .

S T

‘cause in about one~quarter of the cases and is the accompanlment or

: result in the other three—quarters.p He and Blanchard (1928) maintained

~
/

.:that the correction of the readlng disability ordinarily results ;f“‘

t S

: in better educational and soc1a1 adJustment With the substitution '

of success for failure in the environmental 31tuation, ‘the. feeling

. 8
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of 1nferior1ty is relieved, and the compensatory mechanisms are no

\ PR

19nger needed. The behav1oral deviations, therefore, usually'disappeared

{ ' L . v N vt

. R , - . ) ’ ' : § o '
A Review of the Experimental Research - = . . - 4 '

"Numerous~points of view have been taken in experimental"

. [
examinations of the- poor reader’ s social. and emotional adJustment

i

patterns. Comparlsons have been made on the ba51s of general achlevement,

‘1.

structional gfouping technique, spec1f1c personallty traits, overall
adJustment patterns, and the sex of the 1ndiV1duals involved
' Projective tests, case study and descriptive methods, and obJectlvef

' méasures have been employed w1th groups of 1nd1v1duals ranging from .

elementary school age to post secondary educatlonal levels.v"

General underachievement General underachlevement which is :7

most often a result of reading failure (Lee 1933) has been viewed

in its relationship to emotional and soc1al adJustment ‘ Brookover
-l

K

Paterson, and Thomas (1962) studying a group of Seventh grade boys

T

and girls \found that self concept of ability 1s 51gn1ficant1y and

tA V‘I
-t

p031t1yely related to school achievement and that a student s self-_.i

o

concept of. ability 1s positively related to the 1mage ‘he perce:ves B

. - 81gn ficant othere hold of him when parents, teachers and peers _

are indentified as the 31gnif1cant others . Working w1th the ~same

s

age group, Paschal (1968) compared two groups achievers*and nonL

. achievers, on the baS1s of grade-p01nt—average.v He found that signi4 -
ficantly more subjects clas31f1ed as hav1ng adequate self~concepts
T

‘were. defined as~ach1evers. Johnson (1971) in her work with third

grade boys, supported the previous research findlngs that low— f-'

achievers were:les‘ well adJusted emotionally v'i‘ v a
-.' s . . . : Y . 4 .0



' withdrawal from soc1al situarions (Challman, 1939)\ PY occupation

Y

4

':A control group of 67 children with sihilar qualifications was’

parents, a mass of data ‘was gathered relative to the aforementioned '

The underachiever s social ad}ustment seems to follow a d)

imilar/pattern Bennett (1938) dlscovered thai the underachiever

was more frequently inclined to a solitary life found adjustmeno
to school life difficult and unpleasant, and was subject to lonelinessf

Other descriptions 1nclude terms such as introversion fRushton, 1966),v

o

'with ones own thoughts (Vorhaus, 1952), and shyness or‘retiring SR

behavior (Bond and Tinker, 1967) ﬁfhh, ST

B

Preston studied the underachleving,'reading failure as he

- functioned in his ‘home 31tuation, social world, and school world

n One hundred children were chosen from the reading failures in grades

.

2 through 10 in %?f San Fransc1sco and Oakland schools, These children -
/possessed average'ﬁﬁglish vocabularies,*normal intelligence (90~ 140)

E and exhibited no- phy31cal defects/which might have led to’ maladeStment

3. e

formed Through the use of personal interviews with children and

4 areas of social fuhctiOning In” contrasting the underac ievers . .

/
with the controls a significant difference was found regarding SOCial :

/ 0

‘.adjustment. The resdlts 1ndicated that more than 50/ of the :

academic failures experienced serious difficulties in getting

. .\.v\ . s

‘ along with their classmates and in socializing outside‘of the

'social_adjustment -

ik
e
i

Y
ot
»

school setting It was felt that behavioral and emotidnal difficulties;

lg

h‘whlch .arose fro% the:experienCe of reading failure 1nterfered with

“‘the- normal developmentféf 'hevchildren and served as a detriment to

"

-
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class sections for instruction. T o/seventh grade populations,

:J,G.'

’

' Instructional grodping,techni@ue. In 1967 Dysontstudied the

Al

influence of the two major techniques used to assign learners to '

T

‘matched .on age, intelligence, academic achievement, school grades,

school environment and soc1o-economic levels were compared --One.

L o

_igroup was assigned to a homogeneous groupiwhile the other was a331gned

to a heterogeneous 1nstruction group ' The bas1s for forming these :

) .‘groups was IQ, achievement tests and. teacher and principal evaluatlon

RANN

fof standlng in reading and arithmetic Each group responded to two

o .

. jinstruments the Index of Adjustment and: Values/(acceptance of self)

and the WOrd Rating List (academxc self-concept) : Ability grouping

4alone did not appear to have a significant effect upon self—concept

however when high and:low achievers, on the basis of arithmetic and

reading scores, Were co' ’d'those in the achieving group reported

»7'signif1cantly more p031 ive self—concep%s regardless of grouping. o

IR L

'Borg (1966) also 1nvestigated the effects of ability grouping.'

ff0ver a two year period he assessed 2500 pupils from grades 4 6

"7 8 and 9 He found that pupils, atiall ability leVels in randomly

'grouped classrooms tended to oEtain more favorable Concept of‘Self

;gscores on the Index of, Adjustment and Values than did comparable Qg»'

'_pupils in ability grouped classrooms.‘”.i

ﬁu.»

A
S

v Mann (1960) obtained self-reports from 102 fifth graders

fwho were part of an ability grbuping system based on group IQ tests :

-

»-and reading tests Two~th1rds of the children in.’ the sysﬁem were .

able to- identify which group they were. in. In rev1ewing the self-'

1

2

Rers

reports it was found that the reports from the

Lo

N v ‘ . ". o .
no negative self-concept responses, but that the reports from the "'j‘“'

ighest group contained’“"i



—

,lowest group contained only negative self —-concept responses.

Levy 61969) foundlSimilar resul s in~" lcn'-tudinal study
' ’of students rg ability grouping systems in progrcssive and traditional
? schoolysettings., He concluded that higher general anxiety eXisted |

in the lower streams of these systems. 4 ;fa, o , R

'

Ogletree (1969) reViewing the literature of research conducted

'~’in England also fpund that pupils in the lower streams possess a

sense of failure, resulting in”a decline in morale, effort and attainment, .
S .

Ekamination of personality through prejective techniques.

Several investigators have employed prOJective techniques in their

'

“examinations of the poor reader s personality.. Henderson Long, and

Ziller (1965) focussed on, the disabled reader s perception of himself

N

specifically concentrating on the differentiation (recogniZing self .

as distinct from others in the group), esteem (being held in. high

"regard by significant others), and individualism (VieWing initiative,
: action and interests of self as impbrtant) aspects qj‘self concept, R
The non—achievers conSisted of 32 boys and 16 girls, age 7 to 14

Ty had applied to the Reading Study Center UniverSity of Delaware
° .

ior corrective training. Successful readers of the same age, sex
and intelligence were selected fram the public school to serve as

control group. Several self—soCial tasks were;administered ' One -

of these was ‘the "Line Task" in which subJects were.given a paper 1r“ h%
:containing a horizontal line.d The prinCipal score was the position

‘of self with a p051t10n to the left representing esteem. Other

such tasks were given, each related to various aSpects of self—social ol

feelings The main concluSion drawn from this study was that retarded

readers are charact rized by a. relatively high degree of dependency,‘g
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SO
o

and possessed‘a high proportion offdéfensive reactions. ;

Spache (1957) reviewed the clinicar records of 125 children

!
who were functioning on a reading level at least one year below their

(

grade placement. All‘had received the children s form of 'the Rosenzweig

| .
l 1

=Picture—Frustration Study These retarded readers were found to be
(Significantly more hostile and overtly,aggressive toward others.
© They tended to meet frustrating Situations head- —on with' 1ittle

inSight into their contributiOn to the conflict and with little

conﬂégt of how to solve thg Situation other: than to defend—themselves

y attacking These children were hypersensitive to adverse criticism

or failure, responding With defens1veness or counter—aggression.
0..

' They held definite feelings of being discriminated against 1.Test

L
. . .

results\suggested that the retarded reader s relationship to authority
.. ‘o //\
‘figures would be characterized by resistance to adult suggestion -

- and lack of interest or. passiveness toward any remedial program offered

. them. . - - L Lo

It was possible to differentiate five groups among the poor

‘ 2

readers as follows

-an aggressive hostile group in conflict with authprity figures,
_'—an adjustive group which seeks only to be iﬁoffenSive,.

: ;a defenSive group that is sensitive and resentful
'—a‘solution—seeking or. peace-making type

—-an autistic group charamterized by blocking or withdrawal o
\ _
e Similar to Spache s study was that of Vorhaus (1952)

R

‘She described Rorschach findings in 309 readingidisability cases

-

tested at the. New York University Reading Institute. _Emphasis : f C o

A

'

‘;_ was placedlon interpersonal-dynamics ‘and on‘the.evidence,pofferedf

ooy

a - T . 1.



by-the Rorschach, that different individuals,»reacting to the same
environmentally conditioned distufbance in this case reading diffi—
culties, have worked out various‘kinds'of adaptation, each resulting

~in certain’specific personality'trends. " Fotir adaptive cOnfigurations

became evident:

1. Inhibition and constriction play the concomitant role,

‘Need to" repress is impe.Lant in adaptaticn to life., There

is no real zeal to succeed, Efforts are mechanical and lacking

in spark. The -individual's real interest is in ,the approval:

¢ which comes as a reward for learning, and not in learning

for its own sake. Conformlng is impnrtant for -approval.

2, 'Self—preoccupation and ego—-centricity are the maJor factors

in this adaptation. Learning and acuievement, being outside

the realm of this- ‘preoccupation are therefore essentially I

unimportant. , ¢

3, Mithdrayal of affect has taken plagce in this adJustment pattern.

**. The individual reacts submissively but £, els- ‘strong inner

rebellion.» Stress placed on reading by the environment v
has vested it with new meaning. Reading ability has become a
symbol of partic1pation in cultural demands, Slnce/tﬁhse
demands are experienced as threatenlng to the Ego, such parti--
cipation beeomes . intolerable. . This adaptation is an- attempt

o to resist them without open friction. . B

- 4. Expectation of failure is present in approaching the task e _

' - in this conriguration. Attention and concentration difficulties L
‘arise as a by-product; of tensioa and conflict ' o S

.Abrams (1956) also used Rorschach findingsx}but in addition
j’examined results of the Brown Personality Inventory and a general
social adjustment description of 50 children in grades three to seven, -

_’He found non—readers were more 1mpu151ve, had more attentionvdifficultleS'

'and showed poorer adjustment overall

Examination of personality through objective measures., A number i

of studies ‘have. looked at comparative personality adjustment of poor _

/» and normal readers by employing objective measures. Norman and C

1

Darley (1959) in an. effort to uncover discrlminatlng patterns

- of adJustment ex1sting in the population of inferior readers at the

Lo .
'elementary school level, examined all Anglc—white males, with an’

!
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.:fQﬁbetween'84‘and 116. These children were in the sixth grade in

-

14 schools in Alouquerque, New Mex1co ) These pupils -were administe ed

the California Achievement Test to obtain two extremes in reading
L I .
ability The superior group numbered 42, the inferior 41, Both/ T

. .groups received the California Test\\i'Personality to provide

; information on adjustment. No difference was found in patterns .

of adj tment between the two groups, however there was a‘définite
t

difference in total adJustment with - the poor readers demonstrating
£ : - .

| consistently poorer adjustment in’ all areas. The researchers concluded
. that there was no difference in the kind of adjustment made by the
two groups, but that there existed a strong difference in degree

of adjustment
- . .
Prior to this, Bouise (1955) compared two groups of seventh

graders and obtained similar results.. The findings, based on scores C
obtained on the Detr01t Adjustment Inventory, indicated that retarded
readers were less secure at home as well as at school | that the

ftotal adjustment was better for superior readers':‘that'the better

1readers were not completely free of/maladjustment symptoms but

n_,.._

that these were neith er as frequent or as pronounced -as those of -
N BX L -
E . poor, readers and that most poor readers were fully awaxe of thei{"

/J
e s

reading dlfficulties. " The. highest score ‘on adjustment factors was
s 7 : )

‘always made by a good reader %dule the lowest score was always pf{f".u: Sﬁ?

madevby-a»poor reader;' Median scores of good readers surpassed
those oflpoor readers in all areas.
»

Rushton (1966) in a British study, assessed a targe‘sample

. of 458 boys and girls, aged lO and ll, all of .whom had IQ's of v

.105 -and above.~ Correlations were made between variables of. the . ’Ldf




Children's'Personality Questionnaire'(Cattell), the Moray House

5
\ -

- Achievement ‘tests and the Teachers ' Rating Scale of Fourteen Personality"
L' bz P

and Ability Traits.’ One'of the findings of this research is quite

definitely that in children of ll years of age, stability is positively

correlated with»academic success, It was also found that extroverted T

«
N

children tend to have hlgher scholastic attainment.;; ' :

’zl Frericks (1971) sought to discover whether the level of

self-esteem of black children 1iv1ng in.a lower soc1al—class neighbourhood
‘was associated with academic success in school, as was the association -
with white children, He assessed 78 sixth grade Negro children

from a large mid—western inner city area. ' The results show that

"¢

theyoungster'who had a high degree of school success as’ measured

&

- by grade—point—average and reading level scored significantly S
» higher on’ the Self Iyt :m- Scale ad ted from Rosenberg, than did

-the less successful students.\ No differentiation was evident however

 when high and low IQ groups were compared on the Self—Esteem Scale.._

1t seems that 1Q scores are not as v1sible to the. youngsters whereas_

'j'reading plays a central role in school learning and teacher marks ' ‘."
and comments are evident throughout the school year. -

Reading difficulties ~are’ Stlll prevalent at the high—school
: aéé, however different influences have begun to act upon the indiv1dual.
As he grOWS nearer to adolescence the peer group elevates in importance

f.and scope of influence. Out of school activities take more of ‘the =

[4

~student s responsibilities and 1nterests.' These changes may nake

variations in the relationship between reading and personality, o

hoWever, examination of the relationship becomes more difficult

| -

' because, at this level reading and achievement are not frequently!;.
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\differentiated., ‘ ’ : ":' ~ Y
e v | ' ‘
- Berman apd Eisenberg (1971) examined « large group of high

o
N

ﬂschool students| in an’attempt to‘define the psychb—social characteristics

.that'differentiate the more successful person within _this group

,Extensive data.was collected on the- 270 grade 11 students from

.-

A 'vMontreal - The Hata included ‘a measure of personality, the California

Psychological Inventory, and school marks. The correlation between

\
these two values indicated that a number of personality traits were'

relevant to the topic of achievement at tHe high school level The,

traits most sigpificant were 1n the areas of motivation, sense»of'
T . , X
wéll being, independence and»conformity.

Shaw and Grubb (1958) and Shaw and Alves.(l963) also concentrated
’ on the high school population but directed their attention more |
specifically towards hostility and negative self-concept respectively.
Corroborating the‘§indings of previously reported literature,these
studies indicated that a direct association exists between negative d:.ﬂ
self-attitudeskand hostility, and academic achievement. ‘
- Dispen21eri Kalt, and Newton (1967), looking at’ the personality
traits of poor readers in adulthood, compared scores on the Omnibus %_
l Personality Inventory with grade-point average. Two hundred thirty -
one males entering a school of business administration were divided

into high middle and low achievement groups.' A comparison of P

the personality profiles of these groups indicated that Significant

» ) o e

lf differences existed on the traits of flexibility and autonomy

t

The aqh%evers presented a picture of constraint, order and’ conformity, e

‘tending to utilize a more rigid approach in perceiving and organizing

/éphenomena, to disPlay less tolerance for ambiguity and uncertainty,~

‘to. display ‘a degree of intellectual conservatis#i\and\to be accepting fj'

. /)v
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vofiinstitutionally imposed authority. It must be remembered
however, that the homogeneity of interests of this group-—all students

in business administration—-might have some effect upon the personality
factors. SO o SR

A,

A group of students comparable in age to those seen by
' Dispenzieri Kalt, and Newton were treated at the Reading Clinic,. g o p“
‘Stephen's: College, Columbia Missourri.- They were described by
~the reading cliniCians, Hilts,‘Cass, and Chaisson, in an article ‘
by Wiksell (1948) o TS D A

1. Of all the students po%ses51ng reading defects sufficientlys.
“serious to be referred to the reading clinic for further g
diagnosis and treatment and who were then referred to the _
-psychiatric services by the reading clinicians, half were . . 4
_ found to have" emotional difficulties. ‘
2. Of all the students with certain maladjustment problems A
"~ who were referred by dinstructors and others, to the psychiatric :
services, and without any knowledge of the reading clinicians
caction, the majority had ‘a reading level of seventh grade
. or less’
3. 'Most of the students who were detained in the clinic and
' who had reading difficulties were found to have introversive
behavior patterns.with, marked: feelings of inferiority,
. immature personalities, broken d¥ive,. feelings of insecurity,
. and poor social adaptation.' . o ' ' :

Ty

Carter (1967) selected from the files of a Reading Clinic,f
35 white males, 19 years of age or older who had been out of high’ B :.‘”
school one or more. years. Based on the results of‘standardized- :€;%~
‘achievement tests, the group was diéided into a retarded and“a non;"
;retarded reading group An instrument was. developed which would

—”assess the degree to’ which the individual was. cognizant of integrated '

8 1

i with,‘and participated in hlS environment. Carter s analysis of N pi L

€5

results supported the notion that the personal and social maladjustments' E

'j which were prevalent in school as concomitant of reading retardation

persist into adult life.."
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‘ S
' ; " 'ExaminatiOH of-personality through value'assessment.- In

personality assessment an individual may be descrlbed by what
0
’he characterlstlcally does in partlcular 51tuat1bns, that is,: in

"

iterms of the traits that typify his behav1or.' In addltlon he may
be descrlbed in terms of his ba31c motivatlonal patterns, or the’
hvalues that e holds. | These values will determine what, at any tlme,
‘1nterests the 1nd1v1dual rorming the4pattern of his behav1ora1

w. drives. (Pepper, 19347 These dr1ves, 1n turn form the yardstick , f
by whlch the’ 1nd1v1dual assesses ﬁhs satlsfactions in and. w1th

life (Rescher, 1969) ' - "_f/l ‘ o h.av : »Tv,]’

, . . , , . .
The research examining the poor readeJ s or the underachlever s

personallty through value assessment ids limlted Li} rature on‘values;f

- is’ generally descrlptive or 1nvolves a discuss1on of value formation

:due to spec1f1c external learnlné 31tuat10ns rather than assessang

" oT. describing value attalnment through inner changes, personal growth

or personal experlence . ' ”iﬂ_ A R

!

Lang (1971) stated that an 1nd1v1dua1 s values may be created ‘i:u
or changed by reason or 1ns1ght as’ weﬁl as e

perience, and, Murray

' (1951) suggested that we can obtain values through the imaglnation '
- R

,‘of hav1ng -.an experience as well as through hav1ng the experience

' 1tself Erlksen (1953) outllned a series of growth steps to value
7acquisltlon as the 1nd1v1dual encounters a w1den1ng soc1al radlus
' A

Accordlng to hlm, the- 1ndividual moves through values of trust, to-

-*values of autonomy, to- values\ef initiative. The 1dea of “growth
_-;steps was also touched upon by Maslow (1968), who stated that we

can discover which values men trens\toward as they improve'themselves :
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and which values they lose as they become sick. ' The writings. ' .

. »_ : : R T
of Ericksen and Maslow would seem to sugg;st‘that\values can be "7
placed in a hierarchy defining levels of g owth” or persohal[f'

C I REe

e,
. e}

" health.

Since individuals arefEOtivated hy what they‘value it
. . ~ Q ‘:

can be assumed that thelr behavior and personallty tralts would So BT el
A . o e

: reflect the valdes they adhere to. Therefore, by reviewing ;':“

the personallty proflles of poor readers, it may ‘be possible to a
uspeculate upon, what they would value. In llght of the Ii tefature
on the personallty tralts of poor readers’ it would seem that

'the values possessed by the poor reader would be "lower in a
v o

L -

’hlerarchy of 1nterpersonal values than the values: possessed by -
vthe better reader.

The values presented in the'SRA’Survey of-Interpersonal'
S - ' | o . o o
Values--support, conformity, recognition, independence, benevolence, .-

and leadership~—are presentedainran order that corresponds with -1
Erlksen s steps of trust,'autonomy, an 1n1t1at1ve.' Of these
-values, 1t may be postulated that the poor reader would value the ones

at the "lower" end “of the order,_comparable to. the beglnnlng steps

‘of value attalnment., The better, in his. better adJustment would

6
!

value the ones:atvthe-ﬂhlgher end of the order.‘-_"y e '._l'”g
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Differences in male and female reaction to reading failure

Some evidence was found to support the fact that male and female
_underachievers do not respond in a similar fashion. Bledsoe (1964)
reporting on the self-concept of fourth and sixth grade boys and girls,

utilized the scores of the California Test of Mental Maturity,

4

The California Achievement Tests the What- I—Like—To—Do Inventory,'

and the McCandlers and Castaneda adaptation of the. Taylor Manifest

i

Anx1ety Scale He found correlations between ‘self- concept scores

and,achievement for males in all areas of reading performance but

- for females the correlatlon ‘with self concept existed only on = "

comﬁgH

sion tasks
e

"ﬁore ree?ntly, Glick (1972) made comparisons between two

groups of third grade children One group performed below and’ the . . '

i

' other at or. above the .expected reading norm . Data were obtalned

-‘at the\beginning and the end of the third grade to note changes

o regardihg general self concept, academic self-concept, attitudes .

‘Qtdwards teachers, attitudes towards school in general ‘as well as

fifteen scales of perceived parent behavior and four attributes

| '
i .

of classroom peer relations. Approx1mately 140 males and 130 females

were involved The results showed a relationship between readlng

1
f .

status and changes during the year in certain socialkemotional C

Vo

characteristics. The nature of the relationship was typically different

,for males and ;or females. In general negative consequences were
._L ta L %

) incurred by poor reading males, while few social- emotional benefits

,occurred for good reading males Females, in contrast, obtained ',:* !

0

’A'social emotional beneflts from being good readers, but 1ncurred .

Q;few negative consequences if. they were poor readers.
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This - supports findings of Shaw and Alves (1963) who expanded

\

these theories at the high—school level They found that male

underachievers reported more negative self—concepts than achievers

and were 1ess self—accepting They perceived others as being less
self accepting thal did achieving males. Female underachievers

, did not differ from achievers on any self—concept measuﬁéments,

but dld differ ‘on. views of how?others.pexceive themselvPs.-fThey
V. / ‘N

-were-negative in their.percep#ions of how others perceived them

and were also negative in their views of . self-acceptance of others
g

~of themselves.ﬂ - S E | o C ,

It seems that females do feel some stress from failure in. | ”%%’

reading, but either because of less achievement orientation or

more positive reaction from the teacher (Good and Brophy, 1972)

they suffer less emotional distress.

Raygor and Wark's work (1964) with college students‘maintained -

4this idea In their comparison of MMPI profiles of poor readers-

VoL 3 "

- and normally achieving readers the males in the low reading group o

were typically more pooriyjjﬂjusted while these differencegkwere

/
not as obvious fbr females.

'Summaryiof Fihdingsi o

1. ‘Children who fail to'learn to readﬁadequatelvisuffer the

',=negative reactions of parents, teachers, and peers. .

2. Approximately 15/ of the school population have varying degrees

’ .l .

of reading disability

3g ’Failure in reading is the most frequent cause. of school failure.jih?

. 4.§’Four possible relationships exiét between reading and emotional

'\ EES -

oo .

adjustment'



s

.}5"

o and socially, however, no one clear pattern of adjustment B

~difficu1ties in learning to read. produce emotional problems,r

‘ and authors have focussed upon numerous different aspects of

v Soc1abilitz. Preston (1940) found that.the poor reader7”¢'"””

Ajaalsolitary,life of loneliness. Hines (1964) foun that-

. oo, . ) §
. O,
N | . . Vo Vo
[ . : . S L
: o

-an emotional problem produces the reading problem,

—pooraemotional adJustment and reading failure reciprocally
impede~growth in‘either‘area; . . | ~A. R .

-0t concurrent but independent, problems exist in the areas |
of reading and emotional development |

The correction of reading disability ordinarily results l’

in better educational and social adJustment.

. :Literature on.the behavior and\adjustment of poor Iggders’

in_comparison,with'pupils who areiprogressing normally‘ A b

reveals that they differ in how well they are adJusted emotionally
. . i
can be discerned as typical of the poor reader. The researchers

,
the personalities of poor readers.- o I o ,y .ﬁ‘y‘j\5b

- N ") )
'experienced serious dlfficulties in geiglng along w1th

cr

classmates.- Vorhaus (1952) and Challman(1939) described

._b'him as’ withdrawn while Spache (1957) used the term "autistic"

‘Bennett (1938) stated that . the poor readeﬁ tends toward

_ underach1ev1ng high—school seniors scored lower on ‘the sociability

i 1

: scale of the Gordon Personal Profile, and Norman and

Darley (1959) and Bond and Tinker (1967) generally aggreed

[

'in describing the poor reader as less soc1able.._ Lo

.‘Maturity. The characteristics of impulsivity (Abrams, 1956)a— Z#QQJ

egocentricity (Vorhaus,_1952), and overdependence (Preston, 1940)

ol - ) Lo FI. ":
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‘l

- have ‘been attributed to the poor reader.ﬁ“
'

Conscientiousness and self discipline. The poor reader~ 75,“

| f' ' Wasx%??“'to have attention dlfficulties (Abrams 1956): P

"poor concentratlon (Bond and Tinker, 1967) and disorganized

" Habits (Norman and Darley,

l

1959) while the better reader is

described as malntalning a. pattern of order and constraint d

' (Dispenzieri, Kalt, and Newton 1967)

_ggre351veness. The poor reader is’ said to: malntain aggressive—

/ .
'

% }j_ defensive reacthns (Henderson, Long and Ziller 1965),

‘ b} {
L0 ) . ) L ﬁ

aggressive compensatory behavior (Preston 1940) and aggressive

mischief or bullyiné (Challman,_l939) Spache (1957) and-~

‘.and‘Shawland Alves (1963) parallel‘hostility arld overb s

dverse S

ot

and. Spache (1957) saw. him as hypersensitlve to a

criticism ' ﬁ,' '-: . o : S ' :»
: épprehensiveness and frétfulness. /A general state of tension”
~*.' - ’K >: p /< : & )

wg§,$een to characterize the poor reader in the writing of °

;ﬂi Witty and Kopel (1935) and Norman and Darley (1959) He was

N ,
: alsovdescribed as maintaining feellngs of insecqrity (Tulchin 1935

5

nervousness and chronic worry (Challman, 1939) as well as

o

a’ lack of self confidence (Ephron s 1953)

Enthus1asm.' Extfoverted agd enthusiastic children tended

to have better reading attalnment

-2

(Rushton,‘l966), whereas | o fi

Kl
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expectation of failure (Vorhaus, l 52), apathy (Norman
, : P o
and Darley, 1959) ‘and defeatlsm (Challman 1939) describes

Ve

vthe poor readér} Berman and Eisenber (1971) found motivation

closéiy related to reading performance agreeing with “"
'\ . .
‘Vorhaus (1952) that the poorfreader-s efforts were‘mechanical,

e

lacking in spark and with no real zeal to succeed

Brightness. ”Spache-(l987) stated that the‘poor reader‘met

frustrating situation with little insight 1nto his involvement
and little COncept of how to solve the situation. o jP1

7. Male reéglion to- reading failure was typically different
s
from female reaction in that males possessed more. negative BN

self-concepts (Bledsoe 1964 ‘and’ Shaw and Alves, 1963),

. 8

incurred more negative social—emotional consequences (Glick 1972),

jwand were generally more poorly adJusted (Raygor and Wark,_l964)
8. fNo research describing the poor reader s interpersonal valuess Nm;“

Jcould be found in the literature. It was assumed that poor

readers would maintain values on the lower end of a hierarchy

‘of interper«onal values.-“. | ! e

93 The poor reader in- a‘streamed setting suffered emotional and
.social maladjustments (Mann 1960 Borg, 1966' Dyson 1967

o

:‘Levy, 1969 and leetree 1969)

T A ' . - ’ : \% _
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CHAPTER
" Overview of the Jtudy

Problem R | o | L ;U "
It is the personality patterns that accompany fallure in

reading which are . of maJor interest in this 1nvest1gation which

-

spi\ifically v1ews the personality characteristlcs of indiViduals
who. have experlenced reading failure 1nto early adolescence._

Proposed is an examination of numetrous attrlbutes of the poor reader

[

in a spec1al setting designed to relieve the stress placed

on’ academic achievement and de-empha51ze the failure in reading

~ [

" that these students have experlenped Multivariable‘measures will

be employed with the aim of uncovering any discrlmlnating patterns

. - . .’

"of soc1al—emot10nal adJustment expressed by 1nterpersonal values,
r ) 4 o ‘ .

speciflc_personality traits, status 1n peer relatfonships, and

at - .

) teacher evaluation of general adJustmént. S _ ;} % o
‘Hzpotheses‘ K
l;'»A group of poor reagers will proyide evrdence Lof personali;y R

profiles indicating overall adJustment below that of the norm. L

_2;"A group of poor readers will prOVlde eVidence of value.’

'profiles different from those of the nerm, :

&

, 3,m'The personallty characterlstics of sociabillty, brightness,
o 4 4 ) . l : f
,‘maturity, enghusiasm,'conscientiousness and Self—disciplgge

i !

:.as measured by the IPAT Junior—Senior ngh School | Pers nality

.QuestiOnnaire will appear 31gnificantly higher on

'ofiles

profiles of better readers when compared to the- p
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.“of poorer readers. Aggress1veness, sensitiv1ty, apprehensivenessL
and fretfulness will appear signlficantly higher on the

personality profilés of poorer readers when compared to_the

©

profiles of_better readers;
e ' ,
4. The values of independence, benevolence, and leadership, ’

as measured by the SRA Survey of Interpersonal Values, will

'~o

,appear signiflcantly higher on the profiles.of better readers
when compared to'the proflles of poorer readers. The'values:
pf support and. conformity will appear 31gn1ficantly higher

-on the profiles of poorer readers when compared to the profiles'

of better readers.

-

5. Peers will chose better.readers for positive personal relationships
and for leadership positions significantly.more often - than )

.they will chose poorer readers._ Peers will however, chose‘
poorer readers for negative personalkreiatlonships 51gn1ficantly
more : often than they will. chosa better readers.v | |

Q. ‘Teachers w1ll rate‘better readers as ind1v1dua1§ with significantly

< -

" more positive social and emotional ad3ustment
7,vfIn comparing a group Qf poor readlng males £o poor reading
g<;’ females the females will be’ slgnifléantly more ind1v1duallstic,

LD
’ %sﬁhe males will value conformity to a signlficantly greater

degree, the females will be signiflcantly more soc1able,

while the 'wles w1ll be signiflcantly more apprehensive and

'.sensitive. The females w1ll alsodbe rated as significantly

-

: b@tter adjusted on a teacher rating of soc1al and emotional

» adJustment." s e '-‘d-i_;“w“”f T T e
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» of emotional maladjustment in' childhood and youth and that changes

Rationale - ‘

Understanding the personality and adJustment patterns of

<

inferior readers becomes important when we realiye that modifications

in educational theory and practice are needed to decrease the, liability

LA

-

, in the upbringing of child =n and exten31ons of educational provisions

would seem to be necessary to increase the chances of mental health

)

in maturity Only with knowledge can more appropriate directions

A B R

be taken in making these changes
.

Knowledge of the shared characteristics of ind1v1duals with

reading difficulties and of ‘the pOSSible causal relationships existing

between reading disabilities and emotional and social adjustment

'
~

should be of value to tEachers, counsellors,‘or psychologists ‘ N

o

o working in therapeutic and. remedial settings devoted-to treatment

_ of academic difficulties emotional disturbances or SOClal maladgustments.;

For, restoration of function is the ultimate aim of every corrective

’ procedure and the methods used are most effective when’ their application .

is causal rathor than symptomatic (Sylvester and Kunst, 1943)
. ' L
Many factors contribute, each in their own way, to a comfortable

[
h

psychological climate in which children can feel secure feel valued, o

as individuals and experience personal growth This fact‘has long ;

' been recognized Ind1v1duals are many—sided ey “Trave bodies to

be maintained and exercised, senses to be trained, skills tq\be
acquired, powers of thought and imagination to be developed, emotions .

to be controlled, social responsibilities to be understood tastes

.-

to be refined»and characters to be organized Education also, therefore,'_”

has to be many—sided but there is a complementary truth which o

L ot
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it is perilous to neglect, namely that an individual normally

fu?ctions as a whole person. The various aspects of his experience

" are not unrelated or without influence on one another. Adequate

Q:V=treatment inVolves.clear recognition of all factors that,determlneh o
the hrohlem. ’ Vo - » o |
There is adequate research outlining the personality character—'
‘m’istics of poor readers in a setting where they must relate to their i~
failure continually Howeuer? littke research is found investigating

the poor reader in a setting de51gned to. relieve the stress of failure

and de empha51ze the . 1mportance of reading skills. If=such a setting f'

is proving to- be helpful in’ rebuilding the social and emotional

strengths of reading failures, knowledge of this would be valuable. ‘



* CHAPTER 4
" Re¥earch Design and Procedure

The Sample

T . . : . - . |
. .

Students from W. P Wagner High School: constitute _the. sample.
As a group they can be described as those students possess1ng learning

~

problems, those not able to progress in their school programs “and

.t

school settings.

: Pupil,recommendations for consideration in'the'program '

e

' are\made by counsellors or school princ1pals. The Adm1351ons

I

Committee ﬁbr the W.P. Wagner program reviews the recommendations

Y

.looking at demonstrated learnlng problems With the student generally
one year or. more behind the peer group, age, which must be 15
years or older' motivation to co—operate with the student wanting

to attend the school and his parents indicating that they ‘wish '

.

him'to attend and participate in the program, and IQ which is - %kl

&

generally within the low—normal range of 85 llO

" The students at W. P Wagner are grouped in three 1nstructional

':levels on the basis of age and performance. lll new—comers to the

'-program are placed in year one for a period of assessment vocational
exploration and academic rehabilitation to bridge the gap between the

:_level of functioning and the level required for high-school classes
to be taken in years two and three In year two spec1fic vocational

'areas are chosen to be pursued in depth and high~school courses ’a: e

- are begun.. Year three is a specialty year,’ one of vocational skill
. Yo

building ' Academic pursuits during this 1ast year may reach the level =

,.‘\'

'Mof eleventh grdde work '7-.135d
o ; : =



Nine classes, three from each instructional level, a total

|
of 151 students, participated invthe project. Reading scores were

f’ .
,obtained on all 151 students, however, due to absenteeism, the
| full battery of . test results was’ obtained on only 142 students,
"46 from fi%ﬁt year, 47 from sqgond year, and 49 from third year.

of these four were eliminated from the sample to maintain equal

influence upon data from each level All those not completing the,

B battery scored near medianbreading scores, not extremes, so hopefullyﬁ’
would not bias the sample.. . Test scores for the statistical analysis
-'_were provided by 138 subjects, 79 male and 59 female. v'

On the baSis of age and IQ the sample is described in Table I

On the baSis of reading level the sample is described in Table II

s .
. °
)

The Procedure -

A list of proposed topics, composed by the Principal of W. P. Wagner

o Higa School and members of the Edmonton Public School Board had been |

. sime
B s

circulated at the University of Alberta, to incite interest for AT

L

research at W. P Wagner School Among the topics was one. involVing

the investigation of the relationship between reading 1evels of ‘
‘Wagner students and other variables including academic achievement

interpersonal or social effectiveness, attitudes, self-eSteem, and
additional related areas. This topic was of 1nterest to the researcher
'ﬁ;'dj1, The ideas and research deSign thus originated with the W.P, Wagner
vschool staff and the Edmonton Public School Board and vere felt to

: 'be important to abbetter understanding of ‘the students of ‘a special

Jschool e

A To fulfill the design a number of tests were reviewed and the

s

- ones’ presented in the battery were. the result of some 3creening,

R4 - .
i - . : L



Table I
>Ages-and IQ's pf=Sample Gfoups
’ - 1
i e ' . Range _ C " Mean -
'Total-Crouﬁ - Age: - 15-20 o o - 16,68
kTotai Group = IQ: ... _ ‘87-112 , 98. 44
‘N=138 ’
Female  -Age: = 15-19 L - 16,27,
. Female IQ:"‘_{/ B ';88-110 : o | o .97.22‘
N=59 ' “

" Male o . Age: | - C.15=200 L 7'.'1-5 jl6;80
Male 10:  s1-112 o og.73

N=79

'1Q scores are based on previously administered Wechsler Stanford ‘_'
' Binet, and Lorge Thorndike tests
: '77 . .

-
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taking into account the time factor‘and the students involved.

L v . .
Two of the tests are standardized, two were modified to accommodate

the situation, and one, the sociometric measure, . was developed

_after studying that assessment technique.

Nine classes, three from eath of the three instructional
levels, were randomly choSen.by the"counsellor of the school;forfﬂ
participation in the studyi o
A meeting,-including the counsellor, the‘five teachers of the

participating classes; and the'researcher, was called. During this

meeting the teachers were asked to review the examinations chosen
B . . - N - ( N

to comprise the test hatﬁery’{;All_tests and procedure were approved

.

The battery of tests was administered to the 151 participating

students during the firsﬂ week. of June, 1971 Testing waspdone

by the researcher with the aid of classroom teachers

Bl

The students were 'seen. during the regular(fifty minute'
- ‘

instructional periods througHOut the d&y in their own classrooms.
l N
It was explained to the stu@g@ts that the examination results were to

be- regarded in groups, not individually, so that scores on these

. tests would in no way. reflect uppn the students grades or report:

_was then'leftnfb'supervise and answer the studentg'

cards.. It was to”be viewedyentirely<as’a\research_project.
[ ;o . - .
~ S S

It was‘further'ekplained'that*none of  the tests would be

4

restricted by time limit R all students would be given IHLiiClent

0

‘time to cOmplete the tests. It was hoped chat the test. battery 'g;‘j

would be completed in an atmosphere of limited tension, -

'lInstructions’for each test were read and examples were .«

‘given by the researcher (see_Appendices)., The“classroom teacher

v - .

VQuestio_s;r

N
kS -~
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~

.while the researcher initiated testing'with thie next groups.
The testing schedule was set up as follows:

' Time Requirement .

(more'timh’a110wed)‘

. k3
‘Day One: /;7'Reading Test Part I 45 ninutes
bay’TWo: / Reading Test 'Part T, | 45 minutes
Day Three: ,HSPQ (Personality Test) ' © 45 minutes ’fj?'
Day Fodr: Sociometric Measure N ) _ 10 minutes
’ Survey of Interperspnalfvalues lS»minutes
'Day,Five:' _ Comnletion of any'tests’unfinished or”missed ’ f

The Teacher Rating Scale was completed during the test
week'by respective classroom teachers

All tests were then collected and scored by the researcher.
Further to this, records were researched at the school and at the
Edmonton Public School Board Records Department to obtaln grade ”
' scores on the Schonell Word Reading LlSt which all student had -
previously completed These scores served as the basis for Table II
Birthdates and IQ measdres, -as - assessed‘by previously administered

' Wechsler,.Stanford Binet, and Lorge Thorndike tests,,were also_{

obtained These served as: the ba81s for Table I.

The test 1nformation was then subJected to analy51s through
the programs prov1ded by the Univer31ty of. Alberta Computing Serv1ces.
'Group means were computed for each variable and- compared to the
‘ norms ON norm- based tests when.applicable. A correlation of the
reading test scores obtained from ‘the - sample and the'preV1ously obtained

‘~Schone11 scores was performed The sample was div1ded into poor

Cana better Peaders by ranking the. subJects, each instructional level



.separately;raccording to reading scores;m The groups were then split
in half, thus obtalnlng a hlgh and a low.group for each instructional
level An analysis of variance was- performed to, test for difference .
bctween poorer and better readers on reading scores; age and IQ

An analysik of. variance ‘was then performed comparlng scores of poorer
~and be ter readers on all variables. The sample was then divided
t,
into the male and female groups. An analy51s of varlance was performed

T

comparing scores of males and females on all variables. The level of"

significance for testlng the hypotheses was set at .05. - - v _ ‘o
2528 - v

The Instruments o ,‘vh s >,- .

The test battery waslcomposed of five‘measures designed
to assess silent reading abllity, personality traits, peer statu5,
1nterpersonal values, and’ teacher oplnlon of student adjustment

The Diagnostic Test of Silent Reading AbllltleS(MOdlfled)

Although this test was developed to provide diagn051s of speCiflc
elements or phases'of reading abillty, it was. also described by
’, Wagenen and Dvorak (1940), in the test manual, as one which is

_ effective 38 a means of understanding group tendenc1es It is in this .
S : ,F'l? ?h'
' capac1ty that the Diagnostic Examination of Sllent Readlng Abiltles ‘

“

was employed _ It is on the ba31s of results from this test that the

sample was diVided for comparlson of soc1al and emotional traits.

T

It is a very thorough test and 1ts full administration requlres

|
two and. one—half to three hours " of time, as well as/much;effortg'

from the 1nd1v1dua1 being assessed Since the~dia§nostic function

g
<>

of the ewamination was v1ewed as unnecessary for the purposes of thlS

)
i

'study, the test Jvas modified reduced by deleting every second/ﬁuestion

- and reduc1ng adminvstration t1me to one and one—half hours.‘ This { -

LI
P .

B
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-was administered in two sittings of 45 minutes each

T [

g The final score, a Traw score out a possib e/128vcorrect

[
. t

ansvers was employed as a differtntiation ore separating the students
into a continuum of reading ablllties. . : ' ' .‘ S
The reading abilities assessed include

Perception of relations . This consists of a set of: 'items increasing

in difficulty by approximately equal steps : Information as well as)«
&

¢

~'vocabulary used in the task was kept simpler than the relationship

involved. R g . B o

ﬂVOcabulary in context. Stimulus words were included An short
sentences to give exact meaning The five words from which one answer

is:to'be selected are all more difficult than the stimulus word,

This approximates the function of trying to think of the best word

‘“‘“tu*express sone meaning that one has in ‘mind, " e ¥

Vocabulary,‘isolated words. Stimulus words are provided In
.’?')'

each task, the five w0rds from which one answer is to be Selected are

< all easier than the stimulus word

- Range. of general 1nformation. The items for this s¢ale were

”selected from many differenu fields of information that are not vi FE

emphasized in classroom work ;yet lie within the experience of: school ‘

_ -pupils. .

v

'- ComprehenSion.» The items in this section measure the ability

A -

_ to grasp the central thought of a paragraph the ability to- note

gclearly stated details, the ability to interpret the context of a-
éf paragraph the ability to grasp ‘an idea when it is spread through E' _ o

T.severai sentences, and the ability to draw inferences from ideas‘

in a para§raph : The content is drawn from a wide variety of sources

~

¢

L . B ) . w o B RO .
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,,-fand'includes as varied a vocabulary and sentence structure as is
feasible tQ_represent the general type of reading with?which all

' students come in contact in all their classes and also in out of
school reading. : . ‘ o : 4 K
R o ’ :

The Junior Senior High School Personality Questionaire

HSPQ This is a test the whole design of whd ch is aimed at giv1ng

' the maximum informatipn in the’ shortest time about the greatest

- '

’ number of dimensions of personality (Cattell and Beloff 1%2)

L)

The qﬁestéonaire is primarily 1ntended for an age range
of 12 through 17 and demands the normal reading ability of an. average

chlld of 11. -If any difficulties occur it is not considered to

o alteriscering“if“wofds"are explained or questions read aloud Nor

“has any motiyational distortion or deliberate faking for more favorable

v

L st impression been found ',-"z

; The HSPQ is planned for administration either in group '

>

situations or in individual testing sessions. It. requires a multiple-.

choice answer to 142 questions regarding the 1ndividual's interests,

- ; feelingS, 1ikes, and dislikes, and provides informatiﬁﬁ/on/l4 distinct

personality traits: sooiability, brigh/ness,'maturity, excitability’.

aggressiveness, enthusiasm, conscientiousness, spontaneity, sensit1v1ty, 3

)

. ’individualism, apprehensiveness, self-suff1c1ency, self~discipline, o
" and fretfulness+ - S: g

A hanc scorable answer sheet is used and the time required -

- o

_ for administration is approximately forty minutes. Results are given

) )

1in stens,'standard scores based on the ten point scale.jv.i”

T

L The Survey of Interpersonal Values. The Survey of Interpersonal

Values attempts to provide measures of what the individual considers

-



'

to be important what he values in’ his relationships with other people

and in their relationships with him. ' The scales are defined by what‘Q

g,

high scoring individuals value. The values“assessed include'

Support—being treated with understanding,,keceiving encouragement

I
1?’--.*

from other people being treated w1th kindness and consideration.

Conformitzédoing what,is socially correct, following regulationS‘,i~
il v,
'closely, doing what is accepted and proper, and being a conformist.

Recognition—being looked up to and admired being consid&?ed

important attracting favourable notice, and achieving recognition. !

N

Independence—having the right to do whatever one wants ‘to do

,being free to make oné” s own decisions, being able to do things in
one s own way }'.-‘.-: »fii'.‘ (V" . - ',w. _?. .
Benevolence-d01ng things for other people, sharing with otherS, - b
o

; helping the unfortunate, being generous.- L 'i‘ Zng;ﬂ

e

Leadership—being in charge of other people having authority i'.

v over others, being in a position oﬁwleadershlp or power.h

The Survey of Interp rsonal Values 1s brief’ requiring

'about 15 minutes to administer. Forced ch01ce format is employed

'_The instrument con51sts of 30 sets of three statements. For each R

A«.

~ ; N o : a

- of these the respondent indicates one“statement as representing what

©

’ dimensions are represented in statementé equated for apcial“desirability

or'as far as possible In this way the 11ke11hood of the indiv1dual s

- ‘o

responding to the favorableness ‘of . the statement rather than to its;l

- 7

//degree of importance to him is reduced :

A

The survey is self-administering sglzll?'di_rec. s are'given .

o Lol . LNt
S BRI : e L
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a . v
in full on the title page of the booklet. The respondents read
f;-'~‘, - i j
- 7 the directions silently while the examiner réads th_ aloud; o

© v

ol

There is no. time limit .
’ ) . "

R In scoring, each item is keyed on its appropriate scale in
the following manner: - if it has been marked "most" it will regeive
a weight oftwo, if unmarked ziweight of one,'and if. marked "leZst"

‘_ a WElght of zero. Interpretation of scores is made by reference

~to norms prepared for each of- the scales. All forms are presented

¢

Cin percentile form..

<

The'SoQiometrié'Measu;e N The sociometric method of studying
/ g T,

group structures Was deve10ped by- Moreno in - 1934 (Krech Crutchfield
'? and Ballachey, 1962) As originally used by him the objective of

i

this method was to establish the pattern of lings of acceptance

d

and rejection of like and dislike, that exists among the membet§'
0" a. group The method involves asking each member of -a group to-

name privately the other persons in® the group with whom he would like,»- ’

gand with whom he would not like -.to engageain‘some particular act1v1ty

Since the preferences are voluntary, it is assumed that their frequency e

al

provides a good measure of group structure.

®

The sociOmetric preferences of the sample were j .vestigated -

'u)‘
through a questionalre of Seven inquiries each’ requiring i “nswer
of two names._ Its admlnistration required approximately " minutes.

The questions were to prOV1de 1mformat10n regardlng peer . feelings
in reference to p051tive personal relationships leadership, and

negative personal relationships.,‘ 'ffﬁg S '”g

2 . The Teacher Rating Scale._ The Teacher Rating ‘Scale was: designed

1 -

as a service instrument to help teachers in understanding and - managing

P : . - o ' - T . . Lo PETY
PN - .
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¢ . ] . R Ve

. .pupils. It requires teacher judgements of the child s adjustmental

' security, and 1mpulsiveness.., T C T

traits, including depression, irritability, maturity, aggressiveness,

v o e N,
o
/" )

Of the 11 questions one was discarded because it ‘involved-

1%

”judgement 'of the éhild on the introversion—extroversion continuum, "

2 [

an extreme of either one considered to represent maladjustment. \

The anecdotal questions were also eliminated from the questionaire

since they could not be scoredfor statistical analysis. s

.

"On the remaining 10 questions, five possible ratings,»A,
B, C, D orrE existed ‘with A representing the ' best adjustment and

E the poorest.' For scoring purposes E received a value of one,

c

“

while A received a value of five, S0 that a low total score described ';_.f

-

.QJ/}eiatively poor - adjustment overall . _ v )

When using the scale on an individual basis, pupil graphs
of characteristics are made. For the purposes of - this study a total
raw score was used to indicate the relative position of the child'

overall dJustment when compared to the balance of the sample.'
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i

e
T '

iar

Results

‘ ’Restatement_of the Problem

]

C It is the personality patterns that accompany failure in
reading which are of maJor interest in this investigation which

specifically views the personality characteristics of individuals
%y, 2
. who have experienced reading failure into early adolescence._j a

Proposed ts.an examination of numerous attributes of the poor reader
_in a special setting designed to, relieve the stress placed on’

academic achievement and de-emphasize the. failure in reading that

: these students have experienced Multivariable measures w1ll be

« . *

'employed with the ‘aim of uncovering any discriminating patterns,

of social—emotional adJustment expressed by interpersonal values,

specific'personality traits, §tatus inspeer relationships and

teacher evaluation of general adJusdment., - g;%@
. . l T

Evpothesis 1.

AR
;o

A group ~of poor readers will provide ev1dence of personality,'
,m) .
profiles 1ndicating overall adJustment below that of -the. norm.
. e 7 :

For the major part of this study the sample was viewed as

1

"representing a continuum of reading abil;ty“from poor readers to ,
better readers however, these descriptive terms are relative.»

'{On the whole, the sample represented the lower end of the reading

'a?continuum for students ‘of the high—school age group (seeFigure I)

‘

s oThe J'better readers in the sample would be below the median of the
= .

2

tota} population of high—school readerS. - e e =

-~

’
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S ALl the students tested were poor readers. Based on ‘the
; Schonell Reading scores obtained by the school at the beginning
of the 1970 1971 school year, the year one students read at an average
vgrade level of 5 8 which 1s 4.2 years below the expected, the year
tWO students read at a grade 6 2’ level 4, 8 years behind and the

-,year three students read at a grade 6.8 level, 5.2 years below the

o expected (seé Table II) 7 e

mﬁhese students are, however within the- average range on

'IQ measures. " As seen in Table I, the IQ range based on prev10usly
administered Wechsler, Stanford Binet, and-Lorge ThOrndike measurements,

'was 87~ 112 - The group mean IQ of 99. 19 was not significantly differentv

- o .
. sy
'G\‘

from the- nerm. _ o R

!
N -

- , It was expected that thlS group as-a whole would produce v ,
personality profiles indicating poorer adjustment overall than LV

P

the norm, on the norm based test of personality,vthe HSPQ. ThlS o \
- was not found to be true.» The group mean for each personality trait '

was within the range of average expectancy, 4 5 to 6. 5 on the sten,

scale (see Table III and Figure II) LT . S B o

tn
e—

Hypothesis, 2
}, - A group of poor readers will prov1de evidence of value profiles ‘

different from those of the-norm.

“~ . '

This was not fOund to be true for the sample. The group~ 'f=ﬂ

" mean for each 1nterpersonal value on the norm based Survey of Interpersonal

3

Values was within ‘the’ range of" average expectancy, percentile 32

to 69 (see Table IV and Figure III)

-

RS
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" 'Sample Means for the HSPQ Personality Traits

50,

 ‘,HSPQ'Personaliﬁg'T;ait"

.. Sample Mean (Stens)

Sgliébilityv  f‘> : o
Briéhtnesé..; .
Maturityv |
’Exéitabiliéyb,
Aggreséiveﬁess.”
‘ﬁhthusiasy | \
',LC;nséieﬁéioﬁsness-
Spohtéﬁeity
Seﬁsitivity a

iﬁdividualism;:

B Appréhensiveneés
o L
. Self-sufficiency
o - Self-discipline
AN - '- . ’ ~ ol - :
B ~\ Fretfulness

BTy

.

4,88

483 .

T 4.51
. 5.64°

. 5.29

6.05 -

5.17

5.31

5.34
5 .' 60 LT B [
5.14

5.99°

5,17 LT

5.88

| R A a
.. Norm average is 4.5 to 6.5non“the"sté§>ggale.
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’Table, IV s

; . :
Sample Means. for Variables from
Survey of Interpersonal Values = -

. - S a
Interpersonal Value - '?

-~

. Sample Mean (Percentiles)

Support | _’f ‘ o ] L 42;32,' |
_Cénformity . | | . ‘ .57;33 .T?f

. Recognition . - e  a7.08 |
Iﬁdependénce . 4’, | S .50ﬂ17, B zﬁg&f
’Beheﬁolé;;e 1 | - 53.30 o -

Leadership . . 36.68

Norm éverage is percentile 32 to-percéntile 69,'

-

)
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the subJects, each 1nstruct10nal level separatelyﬁ accordlng to theéir

readi Scores on tPe Dlagnostlc Examlnatlon of Silent Reading Abllltles

s ‘
. YThese reading scores correlated 51°n1f1cantly p<. 001, with the

prev1ously obtalned Schonell readlng scores, r=.615. The groups were
then split 1n half thus obtalnlng a hlgh and a low group for each °
instructional level An' analysisg of variance w@s performed comparlng
scores of the poor and better readers on the readlng tegt, comparlng

.’v

o
thelr ages and comparing IQ s,

Analys1s of Variance Comparing‘the . ' Co s
Readlng Scores” Ages, and IQ's of Poor‘énd Better Readersg

Source of - "Mean : : Mean : - F _g?robability
"Variationp . Poor - Better T

v " Readers Readers . ' ,
Reading . . _ , S S A

scores 45.54 63.13 13.397 - 0.0000
Age - 16.78 16,81 | 0.149  0.4407

. 1Ig B 97.59 98.83 1,099 10.1366 o
. I v, . . ) . . ‘ ) ) . v ) . “‘—, .p

N The groups ;ere found to be slgnlflcantly dlfferent on
readlng test performance howeﬁz:;;hey were not signiflcantly
dlfferent in age or IqQ Scores.. Comparlsons for hypothesis 3, 4,
5, and 6 are based on" the fact that these readlng groups are

signlflcantly dlfferent 1n readlng abillty, but not in IQ v R

See Table V



" to the profiles of better readers.
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55.

Bypothesis 3

The personality characteristics of soc1ability, brightness,‘
. \i\e,r‘V ; ’
maturity, enthusiasm, conscientiousness, and self discipline, as ,
: /
'measured by\the IPAT Junior- Senior High School Personalitv Questionaire

will appear significantly higher on the personallty profiles of better
readers when compared to the profiles of poorer readers. Aggre531veness,'

sensitivity, apprehen51veness,vand fretfulness will appear significantly

higher on the personality profiles of poorer readers when compared

o v

U

N

@

‘The 14 sources of variation and the mean scores, the F. values,

f‘and the probabilities for each are listéd in Table VI. It can be seen
'that five of the six variables expected to be significantly higher

'on the profiles of the better readers were significantly higher at

\ 3

the p( 05 levels Better readers were significantly brigh;er F—2 267,
more mature F—2 054 more - enthusiastic Fvl 5%4 more c0nscientious.

F=2, 215 and more self—disciplined F—2 108. However, better readers

were not 51gn1ficantly more soc1able F—l 430.

‘ The four variables expected to be higher on the profiles of

- .the’ poorer readers did not vary 51gnificantly The poorer readers L

lpte mtly more aggressive F=0, 245 more sensitive

$=0.45%, rore apare isive F=0. 310, or fretful F—O 744, L

i./pothesis 4 ' } . .' L P S

The values of i iependence benevolence, and leadershlp* 5

: . AL
as neasured by the SR/ urvey of Interpersonal Values, will appear

signilicantly highe: n the profiles of better readers when compared

“1th the profiles poorer readers. The values of support and conformity

"o s ¥ s L Vel
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- Analxsis”of Vérignée Values Comparing the )
?ersoné%ity_Qharagteristics of Poor and Better Readers

.((;r> R - B 56.

. TableVI

l

IS

. Source %f
. .Variatic

L)

i)
! T T . - T
- Mean Mean . . F .~ Probability
Poor - Better . o '

Rgaders KReaders

A pprehensiveness

Se}fésufficiébcylA

. Self-discipline

'Frgtfﬁlnesé

v

$Sabilicy 467 | 5.0 1.430 £ 0.077 :
;Brighﬁnessfﬁ “4.17vf A 4.51:_ 2,267 c'):.votl)slB
Maturity 5.39}*‘ ©5.96 2.054 ,6,021 o,
Excitability 520 5.4 0.984 0:184 -;%a}%
Aggressiveﬁess ‘ S.OB'WJ‘ 6.13 '> 0.245 ‘ﬁ Qf403-ﬁ
Enthusiasn 4199 5.45 7 1.784 10,044
Conéci@ntiohénéss ’ 4:61‘ 3 §;22 : 2;2i3 O.p14>” ' ,;
Spontaneity .7 5.8 'fé.él | 0.452 0.326
Semsitivity S.6 0 5.32 - -0.439 ”0.323' ‘ |

' iﬁdiviéualism;é:-.'K5§34;v 5.57 0,580 ‘0.281 o

s 514 . " 0.378

5.91 ’ B 6:._;;]_"3 v‘ " | ' < 0. 245 |
4,91 5.51 2.108 0.018.5 - T
e .._;‘, . N 4 ) .’ ‘u o o o
6.04 . 5,81 -0.744 40,229

k ’ T : AR . '
o w S . s .
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will appear significantly higher on the profiles‘offpoorer-readers

‘when compared to the profiles‘of better‘reaﬂers. ,.‘ ' _ 7'1“

 The six sources of variation, the mean scores, the F values,
and the probabilities for each _are listed in Table VII-,It ‘can be

. seen that two of the five variables expected to vary significantly \

did so at the- p( 05 level Better readers valued 1ndependence,'

s

F—l 477, signif icantly more than dld the poor readersf;however
- poor readers valued conformity, F— 2 594 “to” a significantly greater degree'
than did the better readers. The values of support— =0 071, benevolence,

F—O 513 and leadership, F—"§7822 did not vary significantl

Vc Hypothesis 5 /(/ffi:-rvl'bfi'v. . ‘f " T 'wv -.'“‘ \\

“

Peers will chose better readers/for positive personal relationships

5and for leadership positiousrsignificantly more often than they. will

chose poorer read

' for negativeipersonal relationships significantly more. often“than

' they will chose better readErs. e

Ty

s The three sources of variaprj' the'mean scores, the F values,

and the probabilities for each are, listed in TableVIII It can be///

r

seen that one of the three égriables expected to vary significantly S

D

,/

did so at the p( 05 leve%§ éﬁtter readers were chosen 51gnifioantly :'

- P B
s" Lo

E more often for leadersbip p051ti0ns, F-l 873 than were poorer readers..

Positive personal relation hips,_F— 1. 417 ‘and negative personal

relatibnships, F——O 02& did not vary significantly.

S o

fn? S R o o PI et
“ S B Tree



... Table VIT® :

‘e '~.An5al.ysi§ of V /ia/n_cfe Comparing the ., ’
Intérpetﬁowf Poor and Better Readers .~

- - - o s . . \
- " . - R

°_~"Soure€ of . . Mean - Meam . F -  Probability
//_/Vériéti‘on : Poor _ - Better - ' o T
// : Lo y Reader\‘s . 'Readers’ - .o
o ' - :

)

.‘SﬁppOrfu ) '» ‘ aégsif\ 4283 ; 0}071;'“ CU0uhTr
Conﬁer’mity "K6g.6.ll; o 52.'4i‘v o -f_>'2.594 o 0.:'005}

= VI.{ec}:og‘nd:ttion sl .l 39:07 C b.246 0.402
| '“‘iﬁqepéndégce ,' 46{35ﬂ,;: ’;2;65“‘“' :1;4}7” L dlbdl'f
- ﬁene"vole‘r.l_ce\' : 5258 5474 0513 = c 0.’304-. |

! Leédershi’;p o 3843 - 3,5.53““-. —073’& . 0.218




. <

Personal ’Cff' 2.36

' : 59.
\\2/, o
“ Sen ' - h
. ! / ’
:'v} . ’ 4 ) ) o
ﬂl_~7 Tgb%e V;II.
e Analysis?of Variance Comparing;the' :
Sociometric Choices of Poor and Better Readers
.  Soturce of  Mean - Meéan * F . Probability
' Variation’ Poor . . Better ° o .
S Readers Readers
" .Positiﬁe : o : ' ,
 Personal 4.19 . . . 5.10 1.417 0.079
Relationship- s : o B '
_ Leadership . * 2,14 3,28 1.873  0.032
Negative . i |

2.35 < -0.028 10.489
Relationship o

© 0 xo0Table Txe - -
' et

Analysis.of Variance Comparing the . '

Teacher Rating of Adjustment of Poor and Better Readers
ﬁSoufce‘of .. ' Mean Mean 4w 5 F :.Probabilitybl

Variation Poor . " Better LT L

S Readers Readgrs s S -

z >Teacher of

V - 33.41 36,25 1.970 - 0.025
© Adjustment : ' I L

S— e
N - i v .
S S :
- T .
- S .
N



.(‘,

Hyppthe51s 7 - R

The mean scores on the‘Teacher Rating of Social and Emotional -

€

Adjustment the F values, and the probabillty are listed in Table IX

. It can be seen that better readers,were rated as significantly more

Q.
pOsitively,adjusted_than the poorer readers, F=1,970. This value

was significant at?the p¢.05 level." o » .

5/

/
ﬁthe females will be signiflcantlz/more sociable while the males

xwill be significantly more appre]

o Im comparing a group of. poor readlng males to poor reading

'f%males, the females Will be 31gn1f1cantly more individuallstic,

the males w1ll value conformity to a 51gn1ficantly greater degree

ensive and sen51tive The females

'w111 also. be rated as significa tly better adjusted on a teacher rating

of social_and emotional-adjust ent,

1

. The 26 sources of var ation, the\means scores, the F values,

.and the probabilities for eac are.listed'in Table X. Itbcan'be seen

. N
/7

that five, of the six varlablss differed signiflcantly as expected

/

at the p<f05 level Females were found to be significantly more-

[ o

indiv1dualist1c, F=2. 444 males were Lound to value conformity to-a

\’r .'
s

51gnif1cantly greater degre.; F= 3 0&8 and to be 31gn1ficantly

"more sensitive F 1. 886 However males rather than females were

R4

,found to be” signiflcantly more soc1ab1e,,F— ‘3, 732 and females rather

than males were “found to be signlflcantly nore apprehensive, F—2 442

‘

_No significant difference was found between the two groups on’ the

Teacher Rﬂtlng of: social and emotional adjustment F—:.l.223.

Five vari@bles_ not’ expected to diﬁfer were found to, do

s

ofsignificantly at the <. 05 level Males scored significantly higher’:‘

! (‘) .

il



61,

Y . . o

;fA ,on the reading test,b F=1.682, aﬁd were also significantly mag‘

'sponténeous, F= 2 178, whereas females ‘valued 1 ‘stship‘te‘

(@A

s signlflcantly greater degree, F=3. 031 and received‘a signifieanfly L]

higher ratlng on ghe soc1ometr1c measure for positlve personal rela—
tionships, F=2.489. ' T . o
| "- - ' ) . .". &'
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Table X *

a .

AnalySis of‘Varianie Comparing the Var

a

62.

(-]

iables fé%ﬁ$§lés and Females

-

Source of Mean Mean . - F Probability
Variation - _Male “Female . :
. : o
Schonell 6.21 S 6.28°  0.303 0.3808
‘Reading Score = 55.77 52.41 -1.682 0.0474 .
“Support 41.54 44.17 0.575 0.2828
Conformity 62.67 50.63 = -3.048 '0.0013-
Recognition 38.27 38.92 0.150 0.4403
Independence . 49.29 52,12 0.651 . 0.2578
Benevolence " 56.01 - 50.51: -1.301 —0.0975
. Leadership" i 32,37 43,22 3.031 - 0.0014
Positive - - - L e - : ' o
Relations - 3.96 5.56 2.489 '0.0070
Leadership ‘ 2.32 3.24 1.503 ©,0.0675-
Negative® 2.16 2.61 0.839 -0.2012 -
Relations ' ' ' s
Teacher ) T } R o
Rating °35.59 ° 33.80  -1.223 S 00,1116 -t
L N ' . Co
- Socia@%lity 5.35 T 4,25 ~3.732 ., ‘0,000 :wﬁ )
Brightﬁéss 4.76 4.64. - 33.753 '0:29367 1 "
Maturity . 5.71 5.63 —0.290 003860 T L
Excitability 5.23 5.49 0.957 coo 04017000 s ae T
‘Aggressiveness. . * 5.97 ©6.25 0,939 ./ ¥0.1745 R
" Enthusiasm . 5.29 5.12  <0.578 - . 0.2817 "¢ v
Conscientiousness 4,77 5,10 1,172 - ¢ 0.1235. . 0 .-
Spontaneity - S 5.61 4,98 . -2.178 Y 0,0155. N
Sensitivity - . 5.65 5.05 . - -1.886 0.8307-
, - Individualism - 5.34 CGER7 . 2,444 0.00Z9,f‘i‘kt, :
Apprehensiveness . . 4.90 - 5.58 2.442 #0,0079, . "-..0
- Self-sufficiency  6.14 ©5.86  -0.866 ~.0.1938 -
. Self-discipline = 5.06 | 5.41 . 1.193 0.1174_."
- Fretfulness -~ . 5.85 _6.03. . 0.590 . . 0,2780:
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CHAPTER 6 PRI

Discussion and Conclusion

Discussion
el

Literature on the‘research undertaken to investigate,the

personality patterns that accompany f ilurejin-reading produced

yg‘? s '»

o some conflicting results "but gene§$lly indicated that the poor

reader is less well adjusted soilally and emotionally than the
better»reader. This study 1nvest1gated the patterns of adjustment
of the poor readerlin a spec1al setting for adolescents; completely
-separate‘from other normally achieving students,;

The sample‘had experienced failure in school foriavnumber* ;
of years. lAlthough”they possessedhayerage intelligence (see Tahle l)

theywere described'a studénté-poséessing learning problems—éthose

unable to progress in- their school programs and school settings

N Records 1ndicated that the group was 4}19 to 5. 23 years behind grade

l( -
level on the average (;ge Table II) ;fThe research literature suggested

‘that the ‘poor ‘reader, even in a streamed;setting, 1s,less well adjusted
socially and emotionally, thus; it was expected that the sample
> . = ‘ A ) v - .

' as a whole would produce personality profiles and value profiles

*~tindicating‘poorer adjustment overall. _ v e ,' o o

Thls was not found to be S04 The total sample of poor readers

exhibited posse551on of no person;llty characteristlc or 1nterpersonal

~ value to-a degree 31gnif1cantly different from the norm. It may be

that the homogeneity of the new, setting, with the empha51s on the™
- : . ‘. . . \’f .
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a situation sure'to heighten the stress and anxiety felt by the

G

importance of reading and achievement in scholastics reduced, has

\

lessened stress and the accompanying compensations and maladjustment.

It may also be.that the removal of the students from the regular'

school setting, a situation providing the opportunity for constant

comparisons of these ‘students with normally achieving st dents,
. o~ ‘.' . . * N b

poor achievers,has reduced the occurrence of personaltiy disturbances.

When the better readers among the -sample were compared to

e

the poorer readers, the former tended to be brighter, more mature,

more enthusiastic,.morejc0nscientious, ‘and more self-disciplined.

This agrees with the findings of previously reported literature.

It<must‘be‘notedlthat these are‘primarily school performance’related

“characteristics, lending themselves to the development of better

A 2

study habits and subsequentlytbetter school performance; The presehce_
of significantly more‘enthusiasm.among'the better readers may be

explained by con51derat10n o fthe fact that the better reader has

a greater expectatlon of success - (Vorhaus, 1952) and therefore

¥

»Imore“readily becomes involved in various activities and social

situations.’' .The poor reader's expectation of failure would lead
him into more’reticient_reactions‘ to,new‘situations.

The better readers were expected to be 31gn1f1cantly more soc1able,

because of the~conf1dence that success emperlences in a group builds,
howeuer, thlS character15@1c was“not possessed to a signlflcantly
greater degree by the better readers. The relatlve homogenelty
of school backgrounds of these puplls would 11kely affect thls

factor;. All'the students have_experienced failure, and it is unlikely

that the forming of sociat groups in this setting is highly related-



to scholastic ability.

Contrary to research findings reported in the literature,

the poor readers in the sample weré no more aggressive,‘sensitive,

apprehensive, or fretful than the bettér'readers. It may be-that

the situation of reduced stress on school performance w1th opportunltles
B Ve . . .
for success' experlences in the vocatlonalhtralning areas.,’ has reduced

] . f

the overall anx1ety and produced a more relaxed student w1th a calmer
outlook, As prev1ously mentloned the comparison factor has also
been remoued from the students' daily lives, eliminating}remlnders
of failure, | ' " | B

' The better'readers were,found tofralueiindependence‘to:.
a’ 31gn1f1cantly greater degree.v It 1s possible that the age of the ”l
sample could affect this facgqa. When other matters are not overﬁ;-~xla_
-bearlng, the adolescent generé&i% shows concern for the freedom ,
e to make his own decisions and-to-do things his own way. These'

~students.werevno exception. They were, however, not suff1c1ently

in possession of,their personal faculties to beginfshowing Significant
concern for others, either in terms of leadershlp or benevolence.

i

 The poor readers seemed to be concerned most w1th being soc1ally ;

“

-accepted, valulng conformity to a'significantly,greater degree thant
- ‘L Yo o
. the better readers.' D01ng what is soc1ally correct and proper

¢ v
should lead to some acceptance for the poor reader in social 51tuatlons
where he mkght otherwise feel 1nadequate. The need to be. treated
‘with understandlng, klndness and con31derat10n d1d not seem to ‘be

‘outstandlng for this group,asfmight have been expected, for they'

“did not ualue supportﬁsignificantly more than thevhetter readers.
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Peers rated significantly more better readers as leaders.
This was expected and wauld seem logical since the better reader
would be more capable in the classroom -and in school related act1v1t1es

and would, therefore, be more~likely to occupy a position of" leadership.

kN

Peers dld not, not,_however’ rate better readers as occupying p051t10ns

1n signlficantly more p051tlve personal relatlonships hor did they

rate poorer readers as. occupying 51gn1f1cantly more p051t10ns in
negatlve personal relationships. Thls ratlng would be closely related

hvto the soc1ab111ty factor on the personallty measure. Discussion of

r:;SOCiablllty suggested that the group was sufficlently homogeneous
.fin school and academlé histories that friends did not dlscrlmlnate
‘regarding academlc ablllty.

On the Teacher Rating of social and emotional adjustment -

"L'?"
. - v

the better readers were found to be signlficantly better adjusted

“ ’.'»O' . -

than the poorer readers. This agrees w1th prev1ous research findings.
J . \ .

1It is p0551b1e that in the classroom 51tuat10n any soc1a1 or emotlonal

B

difficultles related to. reading abllity and academic functlonlng

;

;would be helghtened thereby making the teacher more aware of the

.

: maladgustment than.. others in assoc1at10n w1th the. students.

Y

Females were found to be 31gndficantly more. 1nd1v1dualist1c

'whlle males were foufid to value conformlty to a 31gn1f1cantly greater
e ’ .
degree. This was expected because of the p0331b111ty of greater

‘pressure on males to succeed Thls allows the female more freedom.

. to be an 1nd1v1dual whlle thedmale must be concérned W1th achievement

and- performance, Males were’ also found to. be ‘more sensative whlch

O :

was expected because of. findings that 1ndicate that males recelve

»rejection from teachers for academic failure wh11e females recelve

o



67.

concern. Females, however, were found to be significangly more . e
apprehensive, which seems to a contradiction, unless apprehension .2
. o : : - ) . R

is Viewed,as-concern‘expréssed in a general manner with sensitivity .
bearing a more specific orientation.
. o N o
Females were found to value leadership to a significaptly
c RS ¥ SRR ' Tt 7
greater degree. Perhaps females recognize and respond to authority

more readily and therefore appreciate leadership positions to a
. . 4 . Co \ B '
significantly greater degree.

Males were found to be significantly more spontaneous/and

.sociable. Another contradiction exists here.since females were . géﬂ;

rated by peers as having significantly more poéitiyé personal relation-

ships. It may be that males are more sociable, but more wary of o
) .

rating one another on such characteristiQ§. - e S

y

Limitations of the Study

1. The sector of the readinéﬁability cohtihuum,'upon WHich‘

this study,was»based,IWas quite limited,'therefofe‘thé'

@
\

be likéwise limitéa. : | R | . .  ISR Y

2. The Teadher’Ratiﬁg Scéle was éompleted by fiﬁé;différeﬁt
'teaéhers, It isvquité'possible‘ﬁhat>pefsqﬁgl_biEsés-énd
' philosophies.wquld.be-reflegtgd.in tﬁe g&élu;tio;7of_tﬁg

3

students.

) accuracy of generalizations drawn from the findings may) ‘,‘. ///



Conclusion L o ok

Social and emotional differen s did not exist between the °

‘sample group of poor readers -and the,&§;m. Significant differences

terature.‘ In fact,

Qbol performance related

X
i

most of the differences evident weze in.

“areas. Significant social-emotional diffe%én es were'also evident

~in comparisons between males and females,phoWever some of these

N

differences proved to be contradictory.
‘ Generally, the soc1al emotional- health of the poor readers

in the sample was better than expected in- view of the literature.

This may be attributed to the philosophy of reduced stress placed
1‘ i
upon academic failure and the additlon of success experiendes through

‘the vocational training program offered by W.P. Wagner. It may also’
be due to the fact that the removal of students from the regular
setting has reduced opportunities for comparisons between theSe
‘students and normally ach1ev1ng students, thus making the deViation
from the.norm in academic performance less tangible in the minds’

of the poor students who attend W. P. Wagner. |

!

Since personality growth has been found to relate. pos1t1vely

.

andbsignificantly to academic performance, one warranted assumptionﬂ
about the school s respon51b111ty to an 1nd1v1dual 1s that the school
should‘not lessen a student s perception. of self 1t should not be_
detrimental to the growth and development of a healthy personallty
In fact, it should énhance the child s perceptions of himself and-

provide an env1ronment condud\ye tol productive functioning ‘The-

program at W P. Wagner appears to have been successful in maintaining

o
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this function with a group of students who are failuresdof the regular
system, and highly vulnerable to emotional and social maladjustments.
This s\Hool ‘possesses the vehicle for self—enhancement that is .
available to every 31tuation involving 1nterpersonal process—-
pos1t1ve experiences and success experiences This does not mean
that students should be protected from making mlstakes . They need

to make mistakes and to reallze that it is a normal, acceptable
thing. It would be a fatal error to attempt to shield a chlld from
such experiences which, rightly encountered, are the means of
.approachlng emotlonal and pers&nal maturity. iIf a student is able

to meet each problem that arises’ in the'’ school situation. with confidence
and. can. face failure w1th-equan1m1ty, he will be better prepared to

l

© . .meet the stref@es and strains of later life. ‘t"‘ ' G
. &p : _ _ ’
One thgng is clear——it is not only the talents of ‘the children

.which‘requiref tention to produce healthy personalities It is
,, -
also the valuesié‘d reactions of soc1ety to the varlety of talents
‘\«
4
which,the‘children possess, which must be changed

The trend in modern education to provide for 1nd1vidual dif—
ferences among pupils is well illustrated by " efforts to afford educa—.
;iltional opportunities for exceptlonal children equal to those available
.:to average pupils Equality is not achieved however, by prov1d1ng
_fidentlcal school programs for all children, but rather by maklng C {u
‘available, through special teaching procedures and curriculum content

. the needed adjustments that will enable any child with an unusual

problem, to work towards his potentialities at hlS own pace. ,Teaching,

s



‘by 1nd1v1duals involved w1th them.

thus; requires numerous skillls, -a variety of teg?‘!ﬁhes,land a wide

range of understandlng to meet the heeds of the multi dimensional

individuals that pass through the system

v

. A word of caution should be offered to the teachers involved &
in a special program for poor readers. The review of the literature
would suggest'that the students. in such a program would >ossess and

exhibit various forms of emotional instability and personality
maladjustment - due to failure experiences in previous learningd

rl

31tuations and the reactions of others to this fallure. The present

1research points’ to the fact that any personality difficulties that

may have ex1sted among those in the sample population were either

slight or were reduced by participation in a program which not. only f

a aught skills but also helped the students to re—establish self—__

lrespect and self—confidence._ Students of such programs should

therefore, not be viewed as stereotypes of maladjustment due to

reading failure. Con31deration must be. given to the treatment those -

. with reading problems have received and to the reactions presented

|

Suggestions for Further ReSearch

1. In order to better establ:sb the relationship between reading

acquisition and emotional development, a preséhool test of emotional

&

stability could be compared with the results of a test of

-emotional stability administered to the same group at the end

of the first or second year of . school



e

| ,.,f_._youngst_:ers .

Ty
1y

4

To establish the effectiveness of a spec1al program geared to

reduce the emotional and social- maladJustment of students

[
with poor reading, a’test of emotionalmstability‘administered

‘before entering such a program could be compared with a similar

1

test administered after participation in-the program.

« 2

Comparisons could. also be made between ‘the, emotional stability
' of students 1n a spec1al settlng for poor readers and the

-emotional. stabllity of a control group of students of equal

B

readlng abllity, who are placed in a regular settlng.

o -

AMore precise comparisons of the emptional stability of males

.vand females who have experienced reading—problems could. be

_-made.~'

To.establiSh’the effectvof teacher or parent attitude upon -

FRRTEP A

“ poor readers, tests of emotional stabllity could be adminlsteredrcf

and compared before and after attempts have been made to counsel

the attitude of the parents or, teachers 1nvolved with such

i
'

R _— 3.
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The Diagnostic Test of Silent Reading-Abilitfes,

v

TEST 1 °
. | hd ,
s . ) S T . ll g' ’
Dircclions: Read the first sample carefully. . R : Al
A dqwbmc::gnmsf,l{gmwiz,My irmt.tgﬁm~53hwn -7 A B.g f f
B. fish :'swims :: man: " 6. stands 7._,walks' 8. talks . 9. v.'ork‘s‘l *10.'sleeps - B a1 g3
C. head :hat-:s foot: 11 ankle. 12.Teg 13. tof -14. shoe A5.snew - - C {C. § . % &
D. foot : toe % hand: 16 glove 17.arm’ 18. finger l9‘.'ﬁx§ ’Zg/mzn - - D D EARNE XS i' 19 ze
SR , A TN . i oE b E B
. You see the first 'twowo'rds, sky and blue. They go io::éther in.a certain way.- Now among

the last five words there is one word'that goes with grass in the same way that blue goes with sky.
1t is green, of course. Grass is green just a5 the.sky is blue, None of the other words goes with
grass in the same way that blue goes with sky, Green has 2 . in front of it. Find 4 above the row

a

.of dots after A.  You see a marx has been made between the rows of dots under. 4.

Now look at Sample B.. A man stands, walks, talks, works. and sleeps. But which of these

wordg'-goés with- man in the same way that swim goes with fish? * Walks is correct. Walks has’

8.7 in front of it. 'So.a'line has been drawn between the rows of dots under 7 after B.'

.. Lock at Samples C. and D. Listen to the directions. ‘Do you understand why the marks have

been drawn between the rows of dots undera4 ind 137

Turn to the side of the answer sheet with a‘star and Part IT in the upper left corner. Begin

with number 1 below and do each -exercise’in the same way.

80,

¥,
i . A . ”

-

screwi screwdriverf} naiI:'tl;‘irdn 2;vh;ad 3. hammer 4. wood 5. drive
fire: hot:: ice: 6, frae;es\i._ﬁelts'éJ cools 9. cold 10. water

cat: scratch:: bee: 11. hopey 12. hive 13. buzz 14. sting 1s. fly O
dog: barks:: bird: 16. flies 17. sings 18. wings 19. eatsﬂzoﬁﬁla}s‘ o

. Ieftuce: garden:: apple: 21, tree 22. orchard 23;'pick 24. sweet 25,.blos§om
Cold: qce:: heat: 26. cook 27. steam 28. summer 29. lightning §b: £ife’

. Pencil: point:: knife: 51. handle 32. dull 33. blade 34. sharp¥3s.. cut

. wol{: dog:: tiéef: 36. hunter 37. beariss.‘puma 39. elephant 40. cat ‘
.'ounce: aound: : inch: 41. measure 42. yard 435'ieng 1 44. foot <3, mefc;.

10. present: knowr:: future: 46. ahead 4i, bfight 48. past 49. foretold 50. unknown
11. birds: wings:: fish: s1. scales 52. fins 53, swir 54..gills 5. catch -

12. cd]of; bgfghtg: sound: 567 noise 57. grating'SB.‘lopd S9, tome 60. harsh

~13. stone: marble:: wood: 61. fumniture 62, carpenter 63, trce 64.-0ak 65,  forest
14. Yight: §ou&d::‘darkness: 66. dawn 67. fear'esifgﬁoom 69. calm 70. silence
”15.‘fo}k; tine:: knife: 71. cut 72. handle 73. sharp 74. blade 75, steel i

W ON ey
badi

W o N NN

>

16.+proverty: weadth:: sickness: 76. medicine 77,.doctor 73. cure T9. death 80. health

.18, water: quantity:: steam: 86 pressure 87, vapsr 88, gas 89. heat 90" amount -

P
i7.,cowardicg: contempt:: dignity: 81. respect 82 wealth 83. honor 84. position 85, pride

-’

 19.fautomobf1e: concrete:: tgain: 91. engine 92. cars 93. rails 94. steel 95. engineer N ';&u'

A

-



. ' TEST 2
Dlrtc(lun'i Read these two scntcnccs carcfully, T T
? oy o
A e felt very sad. 1. timid, 2, )upp) 3. weiry - 4. sorrowful 5, hungry - A A 2 d |
Will you watch over my books? 6. dehwr 7. gu"d s purchase B: # i g9
9. call for . 10. rerupn - - . . - - - - - - - B # # 4

You sce there is a word or phrase in each sentence in very black print.  After each sentence
there are five words or phrases. One of them can Le used in place of the word or phrase in very.
black print. Inpthe first <entence, sorrowful cahn b ysed in lrce oi-sad. Look at the number in front
of sorcowful: It 4. Find {4 above the row or dots after A, A mark has been made bewween the

rows of ‘dots under 4/

Now look at the second gentence and list of “ords thch -word’ can be u<ed in place of
watch over? . Yos, puard. Guzard has.a 7 in front of it. Find 7 abo\ethe row of dots after B. A
“mark has been nadg betweet the rows of dots ynder 7.

12,

13.

1,

15.

.

1.

18.
v 19,

Bcgm with number 1 beiow and dé ezch exercice in thc same way,

iy Wue

The ' crowd will soon come. tooether 1.- "Tetaliate 2 assemble 3. disperse 4. conég'
5. MEGrate - omommm sl mmme i memmen L

She will be here soon. 6. .presently 7. evcntually 8. recently 9. mcankhile
10. temporarily---—= oo e Rt ittt T T

He will undertake this new duty. 11. solicit 12. derogate 13, evade 14, leunggQ,
1s. a55“m°-""'---*--—---------~-------—-----, ......................... ﬂth
This is a dxfficu]t act to perform. 16. caprlce 17. regxme 18. dogma 19 feat
20, €POCh - oo e e i d e
He does better than his brother in School. 21. chides 22. harasses 23. excels
24.'exhorts 25. supplicates ............................................
His has 3 kindly smile. 26. genial 27, tlmorous 28. malevolent 29. caprICious
30. grUESOmE ---ce—mmemecemaL il bbb L S L DL T L ~-
They will soon enter the dense forest. - 3. dissipate 32, penetrate 33;,ext1rpate '
34. assassinate 35. extinguish w-io o uccememn L. Amemmcmmcaaca ——— .
He s a harmless boy. 36. fastidious 37. impeccable 38. reluctant 39. lnoffensive
40, truculent --ececmmcmaaoaaas L T R -
They will stop the papers printing the defeats. 41. reizerate 42. evacuate
43, remonstrate 44. st1pulatc 45. suppress .............................
H{s 1nf1uence is of no_importance. 46 1mportunate 47. 1nslgn1f1cant 48. accessory
L 49. incalculable 50. unNSCruPUlOUS wecwccemoccamecommnon R T
They tried to deaden his-cries. s1. csirangc 52. assauge 53. stifle Sd. aggravate
55. enhance --eememmeccoemcmso e oaae cmmeeees Temem oo eeee s
He was a égggggzg boy. 56 obstxnate 57 flippan
60. indOleNt =rewcemmeccmemames D
This s a genuine -account of what happened 61 incredible 62. authcntic
: 63. scrupulous 64. palpable 65. releyant ~e=seecee-mmm B LT LR
She will Egﬂléb_the pupil for his misbehavior. 66. indict 67. contaminate
68, vindicate 69. mercerize 70. chasten B e L LTI, v
Although disagreeable things arise, he is contented. '71. prostrate 72. acrimonious
73. complacent 74. auspitious 75.. exuberant ERGEE TR S ST
He had a fantastic appearance. 76. extenuating 77. lntxnxtable 78.. obnoxious
"~ -79. predatory 85;-grotcsque e e e e m it e e — . — -
His action in avoiding suspition was a wise gne. “81, creduloustBZ. inoffensive
83. discrce: 81. obsequious’ 85. obvious ~-mmccememcnnn P el E T .

He ‘was. too weak a leader to resist.their demands. o 86. qmpotcni 87. 'prccocious

- K N oL .

R

88 mportunatcABS Supcrcxllous 90. cxubcrant ......................... -
.He is_very sdving of h1s time, 91. -predatory 92. sCerulouS 93 frugal,g4 exorbxtant -
' - 9. sumptuous -----—-------—~--~-~.d:,5 ------ R et L T U U

81.




17.
18.
19.

bircclions: Look at-the first linc of words carefully. - S A
A. simple - - 1. bad 2.
B. guard - = 6.s0p 7.

TEST 3 . .

funny J.easy 4. busy S.tiny - - - - - A .
watch over 8. hiy 9. cun away 10.¢limb - 2 B B, &

You sde there are five words after the 'word simple. One of them means the same as ‘Implc. :

It is easy, of course. . Look at thé number in front of easy. The number is 3. a Find 1 2bo
row of dots after A. A mark kas been made between the rows of dols un;‘.(cr . i Yeg
the same as guar .

Now look at the sccond line of words, Which word.or phrase. means
watch over, Watch aver has 7 in front of it. Find 7 abo»c the tow of dots. A mark has Peen m'\d;:'

e the'

between the rows of dots under-7.
Begin with number 1 bclow'and do cach exercisc in the same way.

eminent _ o 91.

. -y .
Cagony 1. great joy 2. greediness 3. hungcr 4 gloom 5. great pain
unprofitable -6. seasonable 7. sacreéd 8. useless 9. - tcrrzble 10. gainful
achieve ' » 11, accomplish 12. begin 13. assist 14, plan 1S. take up
cordial .16, cold 17. hearty 18. cleve 19, careless 20. powerful -
brink » . 21. édge 22. top 23. slope 24. surface 25. cliff )
;resistﬁnce S ©26. chang . cruelty 28, respect 29. oppesition 30, fondness
security 31, p}ofi:~2§3 income 33, safety 34. debt 35. risk
*sillen -, ’ 36. fearful 37. sulky 38. sly 39. timid 40. kind
recount f_ 41. excite 42. tempt 43.° prevent 44. experzence 45, tell
gxbaust u‘.‘ .. 46. destroy 47. tear apart 48. throw away 49 "use up 50 select \
fugitive  © 51. captive 52, flghter 53. soldier 54. cncmy SS. runaway
substantial : 56. helpless 57. proper 58. solid 59. hopeful 60. suitable
loathe 61. soothe 62. resemble 63. neglect 64. hate 65. lave
indignation ) - 66 courage 67. desire 68. display 69. punishmet 70. dlspleasure N
'bpportune ) _‘71. very early 72. ‘previous 73. probahle 74, sechre 75. seasonable
vehemence ' /76. strength 77. envy 78. fury 79, hope 80. jo¥ ‘
obscure - 81. not costly 82. not plain- 83. not large 84. valuable 85 not regulat
‘_di%ﬁemb]ey- _;ﬁ . 86.. proclaim 87. recount 88. dxsguise 89. announce 90. predict

courteous 92, industrious 93. common 94. " -promncnt 95. familiar



83.

TEST 4
Directions: Read these two sentences carefully. ‘ ol A 13 : " ” B4
on i ; : . . i i i
A. The sun rises in the 1. evening 2. west 3. south 4. morning 5. noth A o1 .' s 10
-B. A chauffeur drives an 6. engine 7. automobile 8. airplane 9. hotsc 10. boat B | B, t &8 &

. You sée that therc are five possible answers in each sentence. Only one answer is ru.nt
In the first ccatence the rizht answer is morninz. Morninz has a in front of it. Find 4 above
the row of dots after A. You sce a mark has been made between the rows of dots under 4.

Now lonk at the sccond sentence. \\’hu‘l word is the rizht one to finish the sentence corrcctly’
Yes; automobile, and automabile has a 7 in Irent of it. Find 7 above the row of duts. A mark
has been made bétween the rows of dots under 7.

Be"m with number 1 below ar’fd do each excrcise in the same’ way.

. D S
1. Limes are a kind of, 1. nut 2. vegetable 3. tree 4. fish 5. fruit---=--recmmmacama- ‘
2. A teller works in a 6. bank 7. store 8. office 9. factory 10. hospltal ------ —ieee B
3. Pineapp]es come from 11, Florida 12. Hawaii 13. Cuba 14. Brazil 15, China----------
4. Nh1st is p1ayed with  16. cards 17. dice 18. rackets 19. mallets 20. bats--------=2-
5. A representat1ve of a fore1gn government is a  21. deputy 22, proxy 23. ambassador
) 24, altcrnate 25. delegate--=-=- e it ittt
6. Cobra is a kind of 26. insect 27. fish 28. b1rd 29. mammal 30. snake----=--===-=-=
7. Decisions in a football game'are made by the  31. coach 32. umpire 33. halfback
34. announcer 35. MANAGEr--—=-—-s==--oo=—ssessossseosSsoSsssosSsmsoosomssossose
8. _Lloyd George had most influence in  36. France 37. Russia 38. Germany 39. Greece
‘ 40, England----=-=-mmemesms  rommememmmemeeseesosoesossoooososossesooes
9. Tokio'is in 41. China 42. Philippines 43. India 44. Japan 45. Manchuria----------- '
10. Macbeth was wr1tten by 46. Shakespeare 47. Milton 48. Defoe 49, Stevenson 50. Scott-
11. A felony is a- S1. * tax 52. permit 53. crime 54. 1egal summons 55. penalty--==-=-====
- . . . )
12. A franchise is a 56. tax S7.~cr1me 58, legal summons 59. peﬁ%lty 60. pr1v11ege‘--
13. Isaiah was 2 61. king 62. prophet 63._apost1e 64. law -giver 65. patriarch--------- .
‘14. Vodka is a kind of 66. drink 67. wood 68. food 69. coal 70. cloth=-s----o--e=—mo-
15. Forum refers to- 71. newspapers 72. news weekly 73.. encyclopedia 74, humorous weekly
: ‘75, monthly MAGAZING=mmmmmmemm e mm e et e et e s e s s m oo mo s s ssm o mmmm e
16. Hagner was a . 76. sculptor 77, mu51c1an 78. painter 79. scientist 80. author ----- -

3
17. Sociél1y m1nded pec)pIe are organized into 81. clubs 82. par;ies 83. denominations
.84. labor unions 85. asSOCiatioNS-=rvm=smmr=se—ccsecaccooo- crmeemmvrec et e,

18.. LaISsez faire app11es 'to 86. re11g10n 87. ph1losophy88. sic 89. architecture
. 90. govemment-----——---—--------—--- B - e Tt E e .

fi~ 19. Confucianism is one of the chief religions of = 91. Turkey 92. Japan 93. India
Tt 94. China 95. Russia <e==e--e-v-= mmem—en ——mrm—mmesaee- N ————

£

¢



© e

. Columbus and his sailing, the statement *“The para-
graph is mainly about .. . " is best completed by

. ftt “Percz had“been a friend of . ..
_paragraph says that the {riar interested his friend.

iy

Read the paragraph below carefully, ' '

a

.+ - DIRECTIONS TO THE STUDENT

,.4.1,

TEST 5 o .

" Paragraph . Questions ' Answers
It was Perez, a {riar, ou whom A. 'I’hg paragraph is mainly about
o i 13 ’ -1. Perez, the friar 2. Queen laabeilz 3. th .
Cglun_\bus called -.'nth hx.s little son. ships in which Columbas e S, ,oyf ‘
Dicgo, and explained his need for ~  age of Columbus 3 the paleze of the Queen & ¢
men and ships to prove the world is  B. Perez had been a friend of. l i
round. The friar interested his 6. Columbus 7. Diego ' 3. Quesn Isabells . 3.1
friend,” Queen Isabella of Spain, in 9. Dicgo's {ather '10. the fathes of Columbus B Hd
the plans of Columbus. But when C. Diego was left at home because he was _ Hoas
A ’ ) i . 11..2 friar 12. too young :13. no: interested i B T -
the three ships that carned.(;olh.ubus ©14) #fraid to go  15. dian't Know his father . 3 i
to America sailed from Spain, Diego wasgeing - o - - ot -ttt --C
was left to stay at the palace of the D. Whis Diego was left at the palace,
Queen until his father should come - he ¥ , Co
back. : L . 16. happy 17. glad 18, relieved 19. joyous
. 20. ORMAPPY - - +. - - = = =.= = - D
:‘,,;"_ .

Read the fitst statement at the side of the pai"a-‘ E

graph, the one with A in front of it. Since the
paragraph is mainly 2bout the plans and ‘efforts of

4. the voyage of Columbus. So a mark has been.

made between the rows of dots under 4 after A ~

in the answef column. . . . -

Now read” the statement- with B in front ‘o

”

Queén Isabella of Spain, in the plans of Columbus,
Queen Isabella best completes the statement.. Queen
Isabella has 8 in front of it. So after B in the angwer
column, a mark has been made between. the rows
of dots ynder 8. . ] :

The best ansyver to complete the third statement

"'is 100 young. In front of it is 12. 5o in Line Cinthe

answer column a mark hds been made between the

. ‘rows of dots under 12. _
Unhappy best completes the statement with D in \

Since the ‘

K

front of it. 'Unhapp$ has 20 in front of it. Soin
Line D in the answer column 2 mark has been made

B between the rows of dots under 20.

When you turn to Page 7 of the test booklet, find .

* the- side' of the answer sheet with a circle and

part 1II in the upper left corner.” Read the first

_ paragraph and then read. the;_ﬁ;s[gfi.gue'st'ion at the - .

right of it. Choose the best answer just as has-been,
done above. Look at the number in front of this

- best answer and find it above the yows of dots after. -

the 1 on the answer shéet. Make a mark between

. -the rows of dots that are under the rumber that is
“in front of the answer You chose-for the first queés-
. tion.

Do the other paragraphs

(IR

_ and questions on
Page T in the same way. a R

When yvou have finished Page 7, continue- on
Page 8.. Choose the rizht answers and then on the
angwer sheet put marks under the numbers of right
answers, ~After Page 8. continue on theother pages

in the same manner until you have finished the test ’

' on Pa;_T- 16.



1.. When Brandt, becavse of rash acts.'foiind himself
in danger-of being scized by -the. British, he ‘sought

shelter at the farmhousé of A reldtive, although he *

British heard that he had been there. Early in' the
next afternoonBob, the voungest son of the hquschold,
burst in with the news that a-bang of British soldiers
were on the way to $carcn thé farm for .Brandt.
“There is a boat on the riverbank,” suzzested Den, the
_older son. As Drandt dashed out of the “house he
nearly ran into Hetty, a girl of twelve, who.was sprink-
ling some cloth to bleach it in the sun. “T&ll the
soldiers 1 have gone up the road while I get away in
. the boat," he paused to say. o .
“] can't do that, cousin. it would not be-true.” .
“But you, would not betray me to the British,
Hetty 7 s : -
* “Run! I shall not tell them which way.”
Just then the band of British were heard approach-

knew that the family would sutler ‘punishrent if.the

ing. - . :
“Quick! . Lie down while I'cover vou.!”

. When the captain of the barid rode_ up where Heetgy L

‘was sprinkling her cloth and inguired if she had sein
& man running by, she replied. “Yes, sir, but 1 prom-
ised not.to tell which way.” o . )
‘ “But you must or ‘it will be the.worse for you.”
“He said he was going for the boat but asked me
: to tell you that he had gone up.the hill.”

. . o : .
2. ‘The one fact which restricts the mode of life and
nutrition of the fungi is.the absence of chlorophyH
and their consequeént’ dependence on outside supplies
of ‘organic carbon and in many cases of organic
nitrdgen.  “Fungi are, therefore, compelled to live on
materials derived from other piants or from animals, -
and are either parasites on living organisms or sapro-
phytes living on their dead: The large majority are
the latter.znd, they, with the bacteriay are the great .
agéhts of decay In nature, the moulds attacking the-
fallen leaves and branches and the bodies of dead
animals as well as stale foods and éamp clothing. The -
fungi afford some of the best instances of. symbiasis
or the living tcgether of dissimilar organisms like the

. fichens and algae, in which an 2lga receives from the
fungus water and 'inorganic substances and sometimes

k?_',%\protec:tion’l’rom desiccation, “while the fungus derives

. .its organic food supply from the algae. ~Another form
.of associdtion between fungi and higher plants, known
as mycorhizas, consists pf the fungi growing in inti-
mate relation with or-within the cells of the roots of.

- higher plants. In the case of the ofc"nids which are’
-devoid of chlorophyll and must therefofe depend for-
their whele supp . of organic food on the humus in
which they live, there is no évidence that the plants
arc able fo undertake this.absorptien .in“the absencé
of the fungus. : :

- -
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1. The story is mainly about @
s L, ErandUs escape from the fatm. 2. British pursuit
of Brandt 3. licity's danger 4. lietty's truthful-
nesss . bow Hetly saved Dragdt from capture

, 2. Hé\f‘ did Hetty -act when Brandt askéd her
" . tolie to the soldiers? -

=~ 6, 83 if afrid ‘I.'-Si.?diciomly 8. éownrdly 9. tral-
torously 10, resentfully » - . o . o . oo -

reply that she could not lie? | :
, . . sorrowful 12, chagrined 13, respect!
o 14 resentful 15, thankful’- - . . . .

3. How did 'Bra’ndtjrobab]y feel at Hetty's

4. In coming. to the Atwood home for pro-
_ tection; Brandt was :

- 16, inconsiderate 17, .despicable - EJATAEEOus

18. bonoring them 20. self-sucrifiting « « « =..

5. The.paragraph is mainly about the
-21, things fongd attack - 22, harmfungi do 23, way
fungi live' 24.° ¢ Zezeat kinds of fungi 25, wha
foods fungi nedd « - v - - ¢« .. o e .
6. Fungi are I o
26. necessary for the growth of some plants lacking
chlorophyll  '2%. xiways harmless ' 28, necessary
-for the growts of ail plants 29, alwaya beneficisl
30 bifmlul to the algae ~ - + - aie o -
-7. One of the causes of things rotting is”
teriz * 34 symbiosis 35‘._mycorhxzu e o e o

8."The 'process by which fungi help the roots
" of higher plants to-function is cal'ed . -
36. Tarssites 37. syobiosis " 38. faprophytes

.- 89. 'dgcay 40. mycorhizas «- -« . - ere e

9. Moulds that live on stale foods are
+ 4l algae 42 saprophites 43: parasites 44. lichens

(5.bltt¢m~-"----,.--q-o

. 10. Fungi are A . .
7 - 46 enimals too small to be scen 47. plants too

srall to be aeen. {3 n:ainly parasites 49. a kind
of plant " 53, a. kind ‘of animal - . . o

11. From algac, lichens obtain . .
1. chlorophyll. 32. organic carbon’" §3. oxygen

54. water -55. carbon dioxide - e« ¢ a .+ o
12." The dependerce of fungi upen other organ-

' isms for their. food supply is due to their
5. being plants 57, tiriy-size 58. being agents of

3

,

%

. decay -54,.lack of inorganic substances 60, lack of '

chjprophyll <2 « - o o o o WL L UL .
. . l\ - . -
n Ve

. . i

\

\ 31 lack of chlorozhyll ¢ 32. organic carbon 3% baes -

o



3. ‘Cei'r,v alwavs wanted o join Dob and Roy when
they went off to fich. She wanted to be twelve and
a boy instead of ‘a givl and .nine. When she begged to

‘go along this morning they 'l:u/x;:hcd and said.v “No girls -

allowed,” as usual.

When they promised her a nerch far supper, she
\

- ¥eplied, “I' dan’t want your old fish.” ] )

° . As she lay in the hammork. she heard somcone

© 0 comingup the Wailkl' “Molly” she thought: “now [
- shall-have 4o_play with hbrthe rest of the day.”

S=0 77 But it turned out to be-Lousin Ned in h|§ navy

® 7 elothes. He was full of stories about--hew; his boat

had crossed the ocean many times arong ‘the sub-

marines, but he could stav only a couple of hourshapd

the boys would.not ‘be home until night, S swift

thought ran through her mind. but she was ashamed

of it and wished there was ‘sere wav to get hold of
them.. They were across the bay with the boat. She
knew their code of signals but ther were too‘f:nr away
" to hear her. Running to the roof. she tried signalling -

to them with%a mirror to come norie. - At first they
hesitated, butifinally gave up their sport t6 come.

>

N4 )

*4, Balance, measure, and patience, -these are the

eternal conditions of high success, and these are just

what the sentimental Celt has never-had:. Even in the

world of spiritual creation, he haé;neve;-, in spite of

his admirable gifts of  quick perception and warm

- emotion, succeeded perfectly because he never has had.
“steadiness, patience, sanjty enough to éogjg{ly with the

N

‘conditions under which alone ¢an ex

~Jectly givén-to the finest perceptions. and emotions,
" The Greek has the same nerceplive, emotignal tempera-

‘ment as the Celt; but to this temperament he adds the
- sense of measure; henee his admirable success in the
plastic arts,-in which the Celtie genius with its c]mﬁng )
. against thgudgsootiom of fact, | 1
" after merg it G

ginctomplishéd nothing, In the
01 -orgamentation, in rings, -
. . s donehinst enaugh to show
~ = his g RE- Doy temperament; but the -
9" Rino~ axd | culpture,the pro-

pirltyal.arts: of: music
an-do in music
1 emotion: breathes
. What *has the Celt,
W3- not hdd patience for-
kn"coriparison with the
8ping . Germawr? In
o750 much; but where -
ount for so mucli, the
{2ults "have hindered
wvordes, such as other great -
‘ poctry —'the " Greeks: or
. “—have protuced., If his rebellipn apainst fact
has kried the Celt it spiritual work, haw much more
it has lamed him- in business and politics! .

. L . N P L ‘ .' . R

ts pérpetual straiging <.

. he bias never had

on be pert. - -

* - 736, warm emotion 37._‘:!eiicacy_ of ﬁ;ste

€

3 . ' v
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13. The paragraph is ‘mainly abéut :
1. & fishind" trip >2. 1 sailor's arrival 3, Gerry's.
trials 4. signaling the boys 5. Molly’s visit -
[ - -

14, The “swift thought™ that Fan through
Gerry's mind was e CL )
6. serves them richt 7. they “will be didappointed
8. I with the boys were hgte 9. I must get them
10, I wish | were with them- o}‘ LI

J8. Gerry’s feelitig for Molly ‘was one of

-~ L, hating 12 Being angry 13..envy 14. being
‘bored 15, liking” - - . .. SRR -

. . Sy
. ) > )
- : s ;
] S
.o ’ ) o -\ : oo , .“‘,
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16. The paragrapp is mainly about'the =~ . - :

‘11, Celtic temperagnont 12, arts.of painting, musie,
- < and poetry 13, !ﬁrtc minzs of the Celt 14. Celtic
: emotions 15. conditions of high success - . .

¥ -
17. The Celt has acco 'ﬂiiﬁeg_ﬁast in’ o
© 6 music 17, artoe orpamentation:, I8. poctry - *
. 1’9 sculpture 20. polit]ics', A -

" perceptions. only When thereis

21. a bappy temperathent 29 sanity 23. reasog
24. rebellion against ‘facts 25, love .o!vpoetry -/ e

18, Perfect expression ean be given to the finest . -

19. The German surp:'xsses the Celt in Lot
" 26. emotional feeling - 27, happiness temperamgnt
28. quick perception 29, dealingrwith facts” 30. dili.
©+ cacy of taste . - .. _ve ;

v e e ela

20 One of the shortcomings. of the Celt is ,
31. warmth of emotiohs’ 32, want of patience’ .
'33. hapnincas of tempcrament . 34. quickngss of L7
) perception * 35.-de{ichcy of taste « . . .

21. High success calls for L. ’
o rebgl¢

-lion against facts 39. straining after, emotion

40, balages - . .. ~ela Sl = el L
s e , / _ »
.-22.;Among the Celts are ghe L

Y 41."Grecks *42 Germany 43 cotch /{4, ltalisng -

T 45. Romnm’__ﬁ- -V -v,‘T . <lele/
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