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L : o  ABSTRACT &,

. ‘ 9 » . - i v
.- Lo Today's ‘educational system'has often been: critized for being -

1imited by the prevailing view that knowlnge is acquired through

the, memorization of inért ideas. In schooling the focus' ls often

S ’
_upon  the -studén‘ts 1earning,abo’ut {gleas developed L!:oy éxperts, .

L. o N v L . h Ve . . v .
'rat'her than u,pon uging %eir‘ own experiences to @#lscover, test or
S £ . . . :
explore idea1.~ This limited perspective abnegates the possibility
for the - students éo come to - knew the meaning of their emotions .

._
i

. vt‘hrough attending..to their_, emotional experiences. 1

S t -

g . S " ' . N }
o Many thgoriéts now agree that emotions have a cognitiye
" element’ which involves personal appraisals. For exa‘mple, R.W.

v

/Hepburn (1975) points out that part of being afraid is perceiving

Toa situation- as threatening to ourselves. To feel gratitude is to
t : . .
',see-,' someone as our benpefector. ~Te—-feel«apprehension is to see

somtthin‘g‘" as dangerous to’ ourselves or to someone for whom we -
care. That 1is, we select, interpret and judge the objects as

Ny Being meaningful to .ys in some way, either egotistically or as '
. oo , } _ : .

. . @ . . N
o part of our commitmeunt to. self-‘transcendent ‘values. "

Frequently, thongh we are only subsidiarily or unconsciously

aware of’ :bot:h t\he feeling and appraisal 'of an emotional t‘

- experience,. When meeting the tasks of daify life, there is litgle
- & . ' ! . M
2

. room to conscious’ly discern all the complexities involved in our
experience. Or reasons such. as fear of facing painful -

apprehensions may calse .us to repress them. For example, we may/—-

-

only be subsidiarily awvare of the happiness we  feel being in a

particular decor because we are attending to a conversation 'we are
. ‘ ' i ’ -
having with a friend. We may only vaguely be aware of feeling _

4 . . ] ’ ‘ A

- - ——

iv - . ) [



. N .~
angry towards the world and not at all aware that this vague anger

~ : 2 S . . ' .
/g\e&legts an unconscious fevelingL"of‘ Jealousy at a friend's

sz\@cvéés. A child .may be ‘unaware that she céntihually;‘loses: her

“school books because she fears failing. Part of understanding

ourselves, then~,. involves "becbming consciously aware of these
. . . ’ ‘
© recondite af;.ective experiences.

'

. _Howeve'r', it 'is not always so’ easy “for the appraisals and

feelings. of emotions to come’ into our ’consciou?nes}; for reasons
already mentioned. Therefore, a catalyst and guide to awareness

and understanding may be needed to uncover emotions, to ellcit
. o . - ) y
fheir. meanings into consciousness and to ald in the comprehensfon ~

of them. This thesis pro'poses that the beholding and creating of
o . . ) .
- art can act as this aid to conscious awareness and understanding.

The sheer power of an aesthetlc symbol's metaphorical sense

imdgery to evoke emotional conr:?étédness‘ stimulattes us to have a.

* =gonscious emogiona{ experience upon which we can cfmtﬁe{nplqte. " We

can attend ,to our emotional response andj“ appraisals of the

B,

- N « . -~

.
¥ng 'so we can come to

work which evoked the emotion, and in',d

L4 4 R ! -

understand the personal meaning of our ®motion. A
: i o _

L]

.Wi“th--this, fode o v ing to self-knowledge, education in
; : - , - -

schools, without ever submitting to the pretension of t-her‘é;‘)y) or

pspchological analysis, can overcome to an important .extent, the
o | . . DU ;
historic imbalance whereby knLowledge and understandi‘n% have beeg

-restrictéd to the impersonal, the ) gerieral " and the . 'externél'.,'
Leavihg the . ipdividh&i to wallow in igﬂofanc’e and confusion
.~ tegarding him or herself as unique identities. ] . 4

v ’
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;o Chapter I .

INTRODUCTION ° v
The Scope of This Thesis , -

L 4 > 2

, )
This 1s a” thesis ab0ut‘*gducatton through"attent1on to

emotions and their meaning. I am not concerned with ;he teaching
P . .

-

of- inert 1ideas about emotign or with the enhancendnt of
emotions. Nor am I interested in education guided by the ?pecial

passion for knowlédge "itself. It is a thesis in which| it is

argued that emotions caa. be used. to come to know some aspeécts of

ourselves which cannot be adequately known, in any othefr way.

Implicit in this argument is a challenge to those*uho:beiieve that
‘ ot
emotions are basically irgaiional and that we only come tio knoy

through intellectiontand rote memorization. It fills gaps which I

believe exiet in edhcaf}on about enotions' and eduqac on of
.emogions. To begin with, T shall clnrify the specific aspect of
éd;paiion which concerns me by contrasting it’ with other vatiet{ea

of teaching “and iearning with which it night be concerned. T

Learning Disconnected Ideas About Emotiom7

R

It is my Qpinion that 1earning 1deas about emotion whﬁch are

not tested and explored through the learner' s, own experience is of

sy /

limited value in education, . a}though I have observed that this

kind of learning is a major part of schooling today.

i
o b

-
!

For example, based upon my experience, high school and

4 . . .
university students learn about emotional behavior by a@jending
lectures and mémorizingvthe theories presented. It rarely occyrs

to them, and their teachers do not encourage them, to confirm the

-
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L

€ *

”%elidity of these .ideas by ébsetving themselves, their families,

1)

friends and acquaintances. Nor dpes it occur to them to use the

.

f{deas to understand and transform their experiences, i¥ it seems

¢ .

) v .
beneficial to do so. There 1s no time! They have to pass

examinations which are usually not concerned w;th“ personal

fbbsetvations ahd growth.- The questionsg~usually pertain'onlz to -

R L 4 -
the 1deas developed by kndwn ‘and respected researchers. Thus,

' ~
their learning remains -at the level of .idéas about gmj/lQn, with

S -

no refevrence made to discovery and verification ‘inj their own

- A
’

experience.

Speakingl generally about educaéion, T. Roszak poignantly
4

déscribes such an edutaﬁional expérience:

w

Think how fanatically verbal our education- is,,
our good education that strives for. "excellence”
b§ force~-feeding children with reading-writing-
--and-arithmetic - from the earliest possible age,
and dever ceases exercising that narrow range of
-skills from nursery- school .to. graduate school.
Lecture, textbook, recitationm, EXaminatioq, note
taking, research, criticisn, debate,
discussion....from Dick and Jane to the seminar

table and learned journal. If there is more to °

. the human anatomy than the reading eye, the

ﬁk logical ear, and the articulating voice box, our ~,\

' schools know nothing of it. God. help the
painters and dancers, . 'the musicians ~ and
contemplatives among our students!

It 1is ‘thev "force—feeding" of any subject matter that Iis
antithetiéel to the focus of this discussion. Its major premise

is that ,through emotional experience we can come to ‘know the

. emotion -as it 1is felt--and the- knowledge and -beliefs which

contribute to it. Tﬁus, rather than separatin® ourselves from the

emotional experience we want to know, we enter into it mdre fully,

L
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-

N .

thereby achieving self-knowledge about what we feel and why we
feel the way we do. That i{s, we attend to what Roszak calls the
"resonance of. experience” or the "feel'of'che'words"'to find the

meaning.2 How to - achleve this understanding éﬁgut ourselves
. . . -~ '
through art is the major focu§ of this thesis. v
This direct'3nowiedge of our.émotional sxperlenées as they

s

.are-felt can be used to confirm the validity of and. to develop

ideas about emotions. In appl{ing this knowledge to ideas, we

" connect Jdeas to experience. Thus, they become meaningful in
éﬁeir connection ‘Vith,h rather -“than -in their agstraction from'
1ife. However,« the main focus of this thesis 1is not the
exploration of éuéh a connection, but of the process by which ;e

become aware of and understand an emotion's meaning. by attending

to the emotion.
On the other ha;;j~:>hné%ting ideas to this self-knowledge is

a means, by which to understand our emotions. As well, we can uge
the ideas to confirm the correctness of our beliefs, perceptions,

and the appropriateness of our ‘emotions and to change these {1f

. “

~ necessary. For example, a man who has an unresolved, unconsclous
Oedipus complex, may learn about Freud's theory in University, but

not recognize‘himself as having, the ¢omplex. Consciously knowing

-

the theory, he'conginués to unconsciously feel sexual desire for

" his mother ‘and\ guilt for having the desire. . These unconsciously

— EY

felt emotions 1inhibit his ability; to de&élop a satisfactory

. A { o
relé&ionship with his wife. He oftern shows anger towards her and

\

- 1
feels dissatisfied -with his marriage, but cannot explain his
) . - .

4



a‘emotions‘."c

Educationfof Emotiens
recognition that emotions have ' a cognitive core!

“Zv ' with appraisals, that is, seeing situatins under aspects which
% '

. )
LN

:_dissatisfaction. _ lconSCiously he ‘knows that he has similar

interests and philoéophy to those of his wife “dand that he respects

.fand loves her, therefore he should be happy and satisfied.‘ What -

»

is wrong7 T1f- by some fortuitous experience such assadiscussion

with friendf' counselling, artistic endeavours, contemplation, he !
A

: recognizes' his own Oedipus‘ complex and tnus that ‘the theory

'applies to his situation, he can become consciously aware of his

"desire and guilt and undersband their originating apprehension.

3

¢
He ’can then seek ways to transﬁarm ‘them so that they -do not

‘continue to have a negative effect upon his maritalx'

LA

,relationShip.: This situation exemplifies transformation of our

- i 3

. / .
1,emotional experience which falls "dnder the category education gf_

4,

Y »

Central to the views on the education of emotions is “the
‘ ! 3 .to use John :

o
A

yhitels‘terminology,jand'that'the educationuof them involves the’

.,.tranSmutation of emotiOns ‘and their‘"cognitive”core".,

.,
] ]

“R.S.. Peters points out. that emotions seem to be associated

—-__

' b . Ly

" are agreeable or disagreeable, benefi@ia} or harmful in a variety S

-hof dimensions" é % He suggests that ‘the education of emotions“

- L

’involvesjextending our capacities for making appraisals, changing

R 7

our appraisals if they are based upon false beliefs, and changing_
: appraisals 1inked with passive emotional states to: those linked

“with motivation and action. _ Furthermore, ] t ' involves the



>, .

development of "self-transcending emotions such . as - loyj\ and

L

° (e g.- jealousy) -and the control and canalization\,of emotions
through speech and symbolic gesture’ .5

e 3f However, these educational proposals presuppOSe that we are -
- SR .
already-aware of olir’ emotions and th‘ir éBp?aisals. This point is

' important in the light of Petersl view that emotion 1s something

that comes over- us”, often immediately and intuitively, “which

v

"makes it difficult for .us. to specifically identify the appraisalv

and/or emotion.6 Peters does state that psychoanalysis is a means

by which we can recognize them, but he also points‘out that . the

status of this knowledge has not been’ determined.

There is a long-standing problem in the theory of
knowledge ~ about the status of knowledge of
persons which 1is partly connected with the

respect instead of "the more primitive self-referential» oqis"‘

c
general problem of criteria of knowledge in this //

field, and partly with the issue about whether - ,
° there is any kind of priority to be attached to - //'
knowledge of one's own case. But whatever is. /
.'said about these very difficult matters, there is
certainly an impgrtant distinction to be made
, between knowing certain facts about oneself . an v
, Z’ - . other people and the mqre imaginative type
o . entering into one's own and other people's mofe

'insight' 7 v , / o

&

: Thelarguments in this thesis support'the view that knowledge

Ve

" of our. recondite emotions should "be highly regarded and® be part of

Lok ¢

,education. Peters, himself acknowledges that:

ST As, however, one 's ability to’ recognize emotions
3" in oneself 1s a,feature of being educgted in this
, . sphere, -and as a criterfon of being educated -
o -~ eéemotionally is the tepdency for one's 'appralisals
. of others to. be ed on a realistic assessment
of  their condition, further knowledge about how. , .
. this 1imaginative ability 1is developed is of

i : recondite: emotions, " for which we use. the t rm =



\

f. e Co _
\ctucial ~ importance. in . the education. of

emotions. ~ In this sphere, we are particularly
prone to see what we fear or wish to be the case;
" our’ beliefs are likely to follow the lines of our
moods and ‘intuitive appraisals. If we ldck the
capacity for ascertalning what really 1is the
casé, we are vefy ‘likely to remain 1in what
Spinoza called 'The state of human Bondage', at
the mercy of our own prejudices and passivity.

-

€

It 1s* the intention o his thesis, in part, to explore our
imaginative abillity o  enter into76ur own emotions'through art,
and to Jse .this process to recognize them as they‘are felt{end to

.-

acduite ;neights into them. Also, I believe that this is part of

s .L / : f
the development -of 37§;*~&1egitimate ways o express negative,k
disruptive emotionms, which Peters also apgnes‘
edncation.of emctions..

The control and canalization of emotiqn th %
speech . and: symbolic gesture 1is” j'; xtremelyf"; ,
© important intermediary in the sphere cffemotion;ﬂ”‘;\
which lies ‘between extreme forms of passivity and
appropriate action. In - the\yﬁase »of: many;*7‘
. appraisals, such as those connected with hate,fﬁ
fear and lust, we woeuld be in a very sorry. ‘plight
if there were no ifitermediary between grieving in -
the passive state. specific. to “the appraisals 1in
question and launching intg the relevant actions :
of murder, flight and rape.9> , 204

<
¥

In his article, "The arts and the education of feeling.and:

bemction", R.W. Hepburn dlscusses "the:educatinéfég\emotion throdghf

the appréciation of ‘are”, 10

%e ‘argues that this process of
‘educating ‘involves the refinement of»sﬁhtiqnaI&nQSponses and the

'creetionmpf new'emotions through the;elucidation of new ways of

seeing and using works of'art. For he is alsc an advdcate of the
« ) .

notion that emotions have a cqgnitive ~&lement which 1nvolves

“selective attention,-the grouping or interpreting of perceived



.

A

.

' features of one's situation, and the making of judgments o%

»

\ .

4

‘value“, which he terms‘"seeing—és";;l

Accnfding to Hepburn, a necessary.condition for transforming.
a stereotypical, undiscriminatingvemogiod is to understand 1it.
: , & nors

To be free to modify a pattern  of feeling, 1t is
essential to have a gras% ‘of 1{ts ' origins,
objectives and wffiliations"”. 2 :

o : ‘ .
He further states that, "art can enorhdhélyt;uki to our grasp of

.such»patterns,...".13 waever, he does not_éxplain‘the process by

3

which art aids in our grasp of emotions and their apprpiéals. He

I3 H ~

only -discusses bpiéfly how our ”emotioﬁalﬂ'patternd might “be.

. s ? "é
transformed through art. Therefore, w# are ‘told. of a necessary

. , ‘ ] ' _ -
~ondition for modifying our emotions i& describable ways,. but we"

PR ‘ \

~ are not-told how-art-could help te establish this conditipn§ This

.

1s not meant as a criticism of Heébutn_fd% this was qbt'the intent

» '6f- his article. Rather, it is a means’ to pbiﬁt out that the

hY

¢

A A _ . 3 . .
intent of this thesis is to describe this use of art in education.

"Education Guided By The Special Passion For Kﬂowledgg Ttself

Part. of eaucatioh, involved® the developmént of emotional

' »

Love and respect for truth

B

I S
attitudes &hich lead us to knowledge.

and order, hhmilit§ of’thoughf,'sympathy for other points of view

N

ére exapplés. Fear of faqing the .truth, arrogance and antipathy

towards - others block us ff5m7knpwing,

v

Peters uses the term “rational passions” to denote emotions:

Which‘"are'1hternalizations-of éflncipleé which give structure and

9

point to theoretical 1nqu1rie§;...they are -algo . involved - in

2

practical acfivitiég'and judgements insofar as these are conducted
R .

.

N

. w



“in a rational manner"a14 . Lo . .

[ : .

Although Peters is speaking of the role certaintpassionS“play
in the development of ratiOnal attitudes,. I, think that the

fostering of similar 'passions is necessary 1in the knqwing of

.
Lot ”

emotional patterns. Even though we do not initially use our

reason in the process of becoming aware of the lybanings of our

\emotions (as T eXplain in this thesis), we do use reason. to.
\

understand the emotional meaning.- Furthermore, we must ¥ "care

about consistency and clarity”, "abhor irrelevance and "other forms’

ol N 1715

of - arbitrariness", and value sincerity .to use »?eters'

k1) )
Lo ¥ e

examples. Otherwise we canfeasiiy‘deceive purselbes regardinﬁxthe
- meanlng of our emotions and without them, emotion"utOO‘ often
- — -, . L

‘dégeneratesa into sentimentality. Thus, wef have " to haVe. the

“courage to face the truth about ourselves and to enter into the '

emotions’ that will guide us to this knowledge.:

.However, the development ‘of emotions which lead us to

.hnowledge is not the focus 'of this thesis. Nor 1is using these

e
2

emotions to give structure -and guidance to the focus of an

enquiry. When 1. speak about knowing through emotions, I am
speaking “about emotions such as joy, sadness, fear, anger,‘whose
Aappraisals are not about truth order?‘clarity;c That, is, their
meanings  are not apprehensions conneeted to a search: fo&;

knowledge, hut are apprehensions connected to ourselves.

Education Through Emotions+

The focus of this thesis, then, is not education as guided by

" passion tor knowledge. Nor 1s it education gfjemotions for the



knowledge within th
© o8, M

refinement, \expansipn add ratlodalization of emot {onal

experiences. Finally, the focus 'is not education about ideae

regarding emotions, where the ideas are disconnected from

T Y 4
immediate experlence.

|

‘The concern 1s education thréugh emot ions which 1involves

¢
>

\ . ' )
focusing attention on our emotions in order to become aware of our"

own knonledge and beliefs. Thus, it is mAinly'concerned with the

attainment of knowledge of oneself as, an indivudai rather than

- truths having general reference. Sé% inlz because an effect

4

-of knowing ourselves can be knowing others, w%ich I will discuss

later. , S ‘ ', o 3 . ¢
N *

Furthermore, in this thesis, the d!ope of self-knowledge is

limited to awareness of our emotions as directly felt and the”}

s :

appralsals. It includes other aspects of ourselves; such as our

a

' \ ' - 7 . -t : *
insofar as these are part of emotional appraisals. T acknowledge

3

that knowing -other

However, it nould 2/ imposyible- to discuss all aspecte,of_eelf-

seope of this thesis. Therefor'eL I hgye

talents, culturally defined identities and familial history‘only.

nsions of ourselves 1s also importantnn

i
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Ano;her talkingf to us can be ‘pérceivéd ag the other's body

‘understandings affect us emotionally? LA

: > | R
* . Chapter 1T ' :

.

AFFECTIVE SELF-KNOWLEDGE AND THE QUAEITY OF LIFE

\

'

Structure of an Emotional Experience

. J v . ' ‘
s We can think dbout an 1idea such as, "A nuc%sar war will’

N : , '
annihilaté all fe .on earth” as a mere empirical possibility.
. . oo ) L] . .

©

<]

position, words and tone of voice. A decision to do%something can

be determined as a rational action. Understanding a concept can

" be thought of as élarification; of our ideas. A room can Be

.

\ o ' -
ceilipg,}sBut when do these.thoughts, perceptions, deqisions ,and
"

What occurs wheQ, the Jthought of ,nucleé: war precipitate

degpalr and anguish? What takes place such that' we feel
: d

disparaged, violated and angry as..a person is talking,to us? ’What ’

happens when we feel anxious. and betrayed by a decision? What'

occurs when undétstanding evokes elation and excitement?  What

happens such that we fgél peaceful -and seduré in a room? That'is,

what needs to occur’ for us to emotionally respond tec these

. 2 ‘ o

-objects? o h - -

As was pointed out in Chapter 1, some theorists have argued

that emotions have < a cogﬁifive "element: I propose that
. ' < .
rsomna]

éppréhenaing the p sweaning of such objects is the cognition

that evokes e@otional reSponses. R.W. Hepburn terms the notion of

o
°

apprehending the significance of ad object " as "§En{jé as". . He

b 4
states that:

) ’ ;o T " /

N~

considered’ an ob’ject .conqisting of four walls, a floor and a =




+

d

’

Today we have beenkmade aware thaJ’the concept of
emotion is complex: that, for instance, emotid
have objects, and have them necessarily; My fz:
{s fear of x, my rage, rage at y, my delight}
delight at z. Part of what it is to be afraid:
to. perceive my situation“as threatening; that fd
a cognitive element enters necessarily into‘,f-
" having of that emotion. e
These cognitive and evaluative elements can (Dg.
#rought together 1in the notion of "seeihg a"', 4\ .
o feel gratitude ‘involves seeing sq-a 3}
one's bepgefactor; feeling apprehepdi
- . such-and-such as possibly dangerou:; Thes 3 -
. .~ no theoretical: limits of complexity"8r scoge TR230%
emotional-“seelng-as”." : R
LY
Part of being afraid, then, 1is perceiving a®*situation as

threatening to ourselves. To feel gratitude is to see someone as

our benefactor. To feel apprehension 1is to see something as

&
»

dangerous to ourselves or to somegne for whom we care. That is,
e

we select, interpret and judge the objeets as»beingﬁheaningful'to

“us in some way, either egotistically or as part of our commitment

to self~-transcendent values.
/ i

For instance, we belieYe something abouc physical_handicépe'
when we select either a severely hapdicapped man's ;physical or
spsycholégical characteristics about which to ee cencerned. We
‘interpret the-cheraéteristicsfselected‘ae beieg &rippled oe wise

and kind, and we judge -our ihterpre;ation as beingipositiye or

negative .in some sense. Thus, we feel attraction or repulsion,

[ 3

respectively.

. We may COnEerd ourselves with nbe architectural design of a
x : aat

house and interpret it as being similar to the house ‘where'a close
~

‘friend died and where we felt eeparatenees and loss. We judge it

as belng personally disagreeéble;ﬁwe feel sad and depressed when

-

I .

13
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in its presence. . .
‘Or we may concern ourselves with'a child's vulnerability to
danger and identify it with the fear we have for our own safety

and our inability to cope with the loss of that child. This

meaning the child has for us, gives rise to the judgmeat thaf there

is gomething to be afraid of and- the subjective form of our

experiencé of that child is worry.

AN

I have cited the above examples in order to emphasize that N
( . ‘.. - . .
there are many different- ways in which objects have personal x

fmﬁort, and not to suggest that the process 1s limited only tg-the
ways indicated iw.the examplés. As Hepburn ;:ates, the fognitive
éqd evaluative elements of émotions are‘cbmplexuénd-without_known
lHmit fa scope. . At anofther’ point 1in . time, under different
.circumstanges the pe;sonal aning of the handicapped man, hguse

‘ }
or child and our emotional response may be‘cdmplé%ely different

“

depending upon how we ourselves have developed.

A key point ‘18" that we, ourselves determine the personal

—

~ meaning- of the object; whether it has 1literal or metaphérical

significance, 1t 1s the consequence of our own intégrationb
: v B -
akthough the personal ‘import of an object for, one person

npnexheless may be similar to 3omeone glse's,>and often 1is. Thisb

is what makes the communication of personal wmeaning through art

possible and the fact tha( the effect of knowlng oneself c&n be

<

knowing others.

-~

For example, it is possible that we, who Givé in a democratic

\ - '
societf: may never live under a dictatorship and therefore never

- R



\

) ‘ \ . .
suffer because of a ruthless dictator's actions. We may never

»

experience the fear or pailn of our children  becoming political
) . [ 4

prisoners. However, we do fear the loss of odr children through

personal conflict or death,\hnd the pain of'the loss if it does

oqcmﬂm Through this consciously ackndwledged emotion and\ its

personal meaning, we can empathetically connect with those people

of anothér éhlturé, or other kind of group in which we are not

actual participants. ] : L o

T

e

We can~ become aware: ghat‘ there are cru;ial slmilarities
bétS@en ourselves and others when we transcend a disconnected
'conceptual awarenesé and understa;ding t; ah er;ndtional,A thougﬁ
still gatiénal, level of understanding. 'fhéd we bgcome aware that
their pain is like oLr pain, thelr .joy like 99f joy, gheir fear

like our fear, even thoggh our situations are different. Our

e

horror of a ne£gﬁbor battering a child_iéméimflar o another's
Porgor‘ of a guard toituring his prisoner. - 6ur despair at not
finding employment resembles another's despair at not finding food
to“eat. Our ‘joy qg_frgzidgaourselvés from a dogmatic tdeology we
choée to folldw, résewblés ;nothef'éA joy qf overthrowing a
ruthless_diétato;., ' |
'Fufthermore, we recbgnize simi@a;ities:in our basic beliefs
about situaéions which evoke similar emptions. Horror of physical
abﬁse,‘ in whatever situation, originates 1 part from beliefs
about respect éng love for other§ and49urée1ves. +Despair at not

being able to satisfy Pur needs originates, in paﬁt, from bellefs

about failure and death. Joy at freeing ourselves from another's

4

4

L}



control, originates at least partially, from our beliefs about

.
- v

independence and responsibility.
. . ( .
When we recognize our emotional -~connection to people

4

.

suffering under dictatorships we' no longer see them as

disconnected factual data, but és. human béings who have some

~

érucially similar beliefs and feelings.. Thus, we become aware

that we cannot rationalize away another's problem as not being
» .

St .
éimilar to ours because their situation 1s different from ours.

eV e )

We come to -recognlze our’ potentiality for experiencing h

"suffering, joy, /gove and béauty that anofher has felt and

therefore we cannot 1ignore another's experiences as personally

‘idiosyncratic or irrelevant. In fact, recognition of the

,similﬁrities allows us to ldentify with the other Yo the podint

where his situation symbolically expresses our own. The truth of

art .Includes this. ' When Je recognize both the commonality of

experience and the - fact that for wus~our own character of

~

subjectivity is a partial], but ¢rucial contributor to many. of our

most seripus problems, we also see that a mere reorganization of

', external factors cannot adequaﬁgly’btiqg significant and-lasting

benefit to.our lives. ’ ‘ - N

We cannot be intelligent by merely snbstiiqting
‘ one government for another, one party or class
N for another, one exploiter,for another. Bloody
revolution 'can never solve our problems.  Only a
profound inward revolution which alters all our
values cag create a different environment, an

intelligent social structure, a ~such. a
revolution can be brought about oMy by you and
me. No new order will arise until we

individually break ,down our ?ﬁﬁ psychological
- barriers and are free. : - :

16
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Those of us who are serious must regenerate

ourselves; but there can be regeneration only

when we break away from those values which we

have created through our self-protective and’

aggressive desires. = Self-knowledge 1s. the

beginning of freedom, and it {s only when we know
‘ ourselxes that we can bring about order and
- peace. *

~

And one vital aspect of the .self-knowledge of which

Krishnamurti speaks, 1s self-knawledge of our emotions. This, by
\]

virtue of our common humanity, r0511ts In our appreclating the

" experiences of -others as well. Achieving self-knowledge 13
4

education pursued 1in its most significant region, according to

-

Rrishnamurti: {

Thys education, 1in the true sense, 1is the
understanding of oneself, for 1t 1s within each

one of us that the whole of existence is *
gathered. : : \

Though "it 1is within eaeh on& of us that the whole of

"

existence 1s gathered” is a highly complex ideg, it at least
refers to the important fact that the righquinq of understanding
of those aspects of experience representing “common humanity”

connects us empathetically to anyone and everyone.

‘Objectless Emotion ,

I have been spégking about personal meanings of objects
°évoking emotiéns, but philosophers‘havq noted that some emotions
such as melancholy and euphoria are not directed towérds
objects.’ Beﬁo;e» I can accept this as being 4p1;qsib1e, Jd must
claGTfy whagvaspect of the emotion is 1its 'object’. fs it an
emotion's appraisal or does it refer to what "an emotional

appraisal is about?

17



‘m%‘, - It cannot be the appraisal if an emotion can be'objectless, ‘ i\(z)'

plicit in the definition of emotion is the notion of I .
' appraisgl‘. Therefore, the object must be what the appraisal is» .
‘directed towards. From this point of view,' ‘'we  can understand

Hepburn 8 premise that,

Even if not all emotions have objects, ‘at least

s on all 1instances- ‘their 'occurrence, there . .
, & ' iremain ways in, which ‘these- emotions 'can be Lo
S LA expressed discriminatingly, ‘without referemce to "
s R . any: specific object.. They_ can ‘be’ ‘expressed
S - through - describing - how the world ~looks, how

things seem to the . subject.  In the absence of a
determinate object, we Aare not; thrown back, that
. - 1s, on the impossible tasb of describing wholly
= inner, priuate sensations. _ .
~The emotions, then, “are expressed by 'symbolizing their

appraisals such as’ 'how the world looks, how thfhgs ‘seem to the

subject‘ without referring to‘any particular object.

-—

re is ‘an’ added. problem in that some emotions and
. @

fHowever, t
ltheir appraisals refdifficult to qetermine becausg through self- o
deception,v repression, distraction we may .not §1egr1y discetﬁv_ » e
ﬁhgm Thaﬁ 1s, ve may only be SUbsidiarily or unconsciously avare ? S

1'of them, and therefore at a conscious level it appears there is no

:precise affective appraisal. We arg only conscious of vague
feelings of disquiet, sadness, etc. .’ For instance, unconsciously
. o v i : i
felt jealousy at a friend S -success: may be experienced consciously
. 3

as»a»Vague anger at.“the world“ orr"things in general . Part of.

’ understanding our emOtions,‘thenﬁ-inyolves?becoming“consciously'“

PRUERN

-‘gware of - these recondite affective meanings by focusing upon the
- . . Te .

\> ,generalvvague feeling. Dunlop states this notion as follows:

VIthhe'same'Gay»desires for s°mething;specific .

. AR t @



et

»emotion,,whether'itsvappraisal\gas a determinant object or not ,

are sometimes preceded by obscure 1mpulses to do:
‘something .we can't quiﬁg*ﬁdentify, such impulses '
often taking the form'o$ feelings of disquiet,
discontent or restlessnessh_ In such cases, the
right way to discover- what it 'is that we are
'blindly' séeking or 'being 'unconsciously'
affected by is often .let  thes Hesire. or
affection 'come to the surface of » cghsciou ess,
as it were, of its own accord or to p;%i>by
itself from obscurity to clarity (as the™ g

- can't remember gill most likely come to mind if-
we let it alomne). Otherwise® we may wrongly
-identify the object “of desire, and lay ourselves
open to suggestiong from advertisers *or the

. arbiters of fashion. ‘ ;

However, as seems to be impli- 4 here, it is not always  so
easy for the appraisals of emotions to come int. W

consciousness. Reasons such as fear of facing painful eve: s =

block an ewmotional event coming 1nto‘consc1ousdéss. Therefore, -a

‘catalysr and”guide'to awarenéss andAundersfaﬁoing may' be needed'to

SR

_uncover'emotions,.to:elicit thelr meaningé/into'consoﬁousneso and
. to aid in the comprehension of them. In this thesis I argue that

'the creation and beholding of works of art gan act as this aid to

conscious awareness and understanding.

In light of this view ofithe components of an emotion, 1t is

knowing affectivé appraisals,.'yhether they have determinant

objects or ﬁot, that Ivbelieve’is‘a‘necessary part of.educarion,

+

if edoCation,.as°I:will argué, is %esponsible‘for enhéncing the

quality:of life. ‘Thatuis, it is the self—contributionhin terms of
| - . * . ~ .

exposure of unique beliefs, desires, aims, etc., that isﬂnecessary

for the .enhancement of the quality of life. Therefore, any

LY

'.shouldfﬁe Open,veven;With'diffieulty, to explocation, 80 as to

.\ B '\\ . * S v s
) . : B ot N
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e

terms of affective

-

reveal crucial agpects of the unique self in

: U
meaning. E
’ .

o . - . i
There 1s the concern, ;hoﬁgh, that the notion of personal
) \\—_/ ‘ '

meanings. evoking emotions betrays emotion as sometimes “"purely

.subjeqtiVe". ‘If thgt were So, anyasélf—khowledge in this area
would not be gené:alizable, but ‘merely idiosyncratic. In a sensé,

thié afféétéve éélffkﬁoyledge is meant to'be idiqsyncfaglc; i.e.,
. what 1is wanted 1§ knowlédge of éometh}ng unique to 'the
individual. However, this 'idiosyﬁéfacy does not imply ;ghgﬁ
arbitrariness of.ﬁhatviSaabsolute;y private‘and sgpératé’— SimpLy“\\*Q
‘éhat.CSmhon elements-pf the world (as previouslyzdiscuséed) afé
uhiquely vorganized by an indididual, and‘ emotions ibetrayl thi;
uniquéness-or 'idiosyncracy'." Fﬁrther.e#émﬁles of thesé cb@mon

e ) o
discussion about education and !

elements will be presented in the
: - . ' - W ) ) N

‘the quality of life.

Fiﬁally, sinée<th£s thésis 1s about the cognitive element of‘ﬁ_-
emoiipns, it 13 not éépcérned with'feeliqg‘statasthich do not
entail gﬁpraisals such as_physigalapain, d?ﬁg—induced euphoria and

\

general tiredness.

Unconscious, and Subsidiéfy.A&areness_of'Pers;nal Meanings‘ e
“When mgetihg‘thértasksfof éaily lifé, thefe is iitfle {60m to
véénsgiéusiy‘ discern >é11‘ the -comblexitiéé involved 1in oﬁr )
Aexﬁériéqce. Wg ;fe often only subsidiarily or unconsciéusl& aware
of pérsona} meaninés'and<£heif emdtioﬁal responsés iq ;he'ﬁidst of .
external demands.‘.Fd¥ example,.a persdn maycbe.s ting in a'room :

N

consc%ously attending“to ‘the conversation he A having with a



I

. friend,lwhile being subsidiarily awareno? thehpeaceful, blue-color
scheme of ‘the room, the welcoming, crackling ‘flre, and bthe
. friendly, relaxed attitude of the people_preseqt, Hfs focus of

atte: is ‘on the conversation, while his -pe}ceptions. of his

environment . are an -the fringe of Lhis .consclous awareness.

Furthermore, he-may be subsidiarily aware that this environment is

-

among. situations that he believes to be non-threatening, secure

~and aesthetically pleasing, éhd thus »feelsﬁ happy and ‘content.

1

Although ‘his assessment of his situation is only on the fringe of
his conscious awareness, it (§ffects him with happiness apd
contentment._ Although he is not fully conscious of his emotions,

such’ an affective state enqbles him to focus fully upoh the

-

- conversation., ! o

Reasons such as fear of faclng painful events may cause us to

!

' . ' _ .
repress an emotional event. In Leo Tolsoy's Anna Karenina,

Karenin's unconsclous intuition that he was a cuckold exemplifies
such unawareness. : a
(2 : S

’

Karenin thought and said that ashe had never had S0
much official work to do as this year;- but what'
he was not aware of was that it °*was_ he himself
who kept thinking up things to do that year, that

" this was one of the ways he had of not opening up
‘the box containing his faiy ings toward hig wifé
and family and his thoug¥s about them, which
were- becoming more and more dreadful the _longer
they lay .there. If anyone had had the rifht to
ask Karenin what 'he thought about his wife's
behavior, Karenin, mild and peaceable, would not .
have replied but would have flown into a rage at
the man 'who askéed him. Because of thig too there
was something haughty and stern 1in Karenin's
expréssion when he wvas asked about his wife's
health. Karenin did not want- to -think about his
wife's behavior and- feelings, and as a matter of
fact he oeyer did. e

2{



‘ ‘ o : :
conscious recognition,”, Karenin di{g not = allow- himself o

consclously feel his unhappiness: Solomon notes that we “can have

As well as keeping the meaning of

Lo
o . ‘ >
. ‘

He did not allow himself tg  think about it and he
did not; bat. at. the same rjipe - in the depths of
his heart, without ever expregsing it to himself
and without having not only any proofs butleven
suspicions, he knew .Wwithout a doubt that he was a
cuckold, and because’” of ¢hig he knew he. was
deeply ‘unhappy. ' .

/

“an emdtiqn’&ighout feeling anything”,

thpﬁghts; féelings aﬁd acFionS- Altﬂough repreSSeg ihto

unconécioué, Karenin's tacit%recognition §f‘his_sitilat10h and s
sﬁbjectiyeé form iﬁfluenced: his wofk xactivity and - éeSPOnse
regarding. his w%%e fbu othefs.
‘péychoanalysis sthat has given us' jpgight 1into~ unconscioys

awareness. and- {ts effect. S

-

[N

However, .unconsclous emotions 4o affect 'Our conscioys

L4

Moreover it is clear that gpe can have an emotion
without Ffeeling anything. : Qpe can be angry
without feeling angry: One can be angry for-three
days or .five years and ,ot feeling anything
identifiable as a feeling of, anger .continuously

'»though the prolonged perioq. 5

gv
oo . ; »* . o

We have learned from psycho-analysis that the

essence of the process of repression :1ies, not in

putting an end to, in annihjjating the idea which

represents an instinct, b“F in prevernting it from

becoming conscious.> When thig happens, We say of -
the i1dea that it 1is {, 5, state of being .

"unconscious” and we €an prodyce good evidence to
show that even when 1t j. ,pcongeious it can
produce effects, even j,.1yding some which
finally reach- conscfousnesg, Everything that is
repressed must remaln uncongcious; but let ‘us
state at the very outset thar the repressed does
not _cover everything- that jq uynconscious.. The
unconscious has the wider compass: the -repressed

. -~
. ’
) . ‘ /( )

b

_his emotions hidden from

Solomon notes that it is

22
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s
¢

. is part of "the unconscious.® - ¥

.

Tﬁe Effects of Living Li&es Based Upon Partial Self—Underst%hﬁiqg
The fact thatlye may nét be completely or at gil gonsciousaof
the pértfcularé pérticipating-in an’éxperience suggests ch;t we
can *consqipusry -tbink, feel and ‘act in -a context ‘of meaning
;eflecting'only part of ;he truth.” That {is, we ahght.construct a

sasiffying'meaning only on that:which we are fully conscious of, -

|
w . , ‘ T ;
and “in so doing we may not 1ive/1n a way that is most -beneficial

to ourselves._
[ .4 . )

Although Karenin consciously. attended to thoughts and

activities which did not ‘relate to his family situation,qthey were

. . 8 .
infecped, albeit tacitly, with the knowledge concerning his wife's

Aunfaithfuiness., He was not able to afténd to his thoughts and

interests for- their own 'sake - his attention was warped by "his
pain. He incorrectly thought that hé .had so much official work to

do. That ’is; no one had prdered him to do the work and 'noza

‘situation demanded that“he daq, it; he, h%mself,'had chosen to.dovit~

as a means of avdiding_the consciouéﬁlmpact of his pain. It waq ,
. . ) ) N . o . . Eé
only ‘when Anna admitted her “crime” that he was forced to

~ . )

consciously recognize that  he was a chcgold and that he felt a

[

dreadful pain at being one. 5
His wife's words, which had confirmed his worst
_ suspicions, had given him bitter pain. This pain
. was heightened still further by the  strange . .
feeling of physical pity which had been evoked by e
‘her tears. But when he was left alpne in the
carriage, to 'his own surprise and <joy, he felt
utterly liberated both from hig'pity and from the
doubts and jealoys amguish that.  had been
tormenting him lately. N -
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He felt like someone who has just had a tegth
extracted after a long-drawn-out tootha2§E2
After dreadful pain, and a sensation of something
-vast, larger than his head, being pulled out of
his jaw, the sufferer suddenly, sgill not
believing in his own good fortune, feels that the
thing that had been poisoning his ' life for so
long and preoccupying his whole attention, no
longer exists, and that once ‘again he can 1ive,
/ , think and be interested in gsomething besides his
' ¥,A} tooth alone.” This was Karenin's feeling. The
\m)a pain had béen strange and ‘terrible, -but now it
was past; he felt that once again he could live
and think about something besides his wife.

¥y

) \\' No honor, no heart, nq religion — a ‘depraved ;
woman! . I've always known and always seen it,
though in my' pity for her T tried .to deceive
myself, he thought. And .1t really did seem to
him that he had. always  seen "it; he vrecalled
details of their past life together . that had
néver seemed to him wrong in any way before —
now these details wére a plain proof that .she had
always been depraved. I made a mistake in
linking my life to hers, but there. was nothing
wrong in my mistake, so I can't be unhappy. It's
not .I who am to -blame — he sald to himself —
.but she. She 1s-no longer_ any concern of mine.
For me she doesn't exist..,

4

\ .

Consciouslz recognizing and understanding his experience of

being a-cuckold, freed Karenin from the emotional entrapment of
< p

being one. He was able to accept his situaiion,through attending

to, rather than avoiding his pain, and thus begin to live a }ife

?

in accordance with his situation, rather than in avoidance of it.

Fusing unconscious knowledge or beliefs about ourselves with

I3

- percepts of an object, that 1s, projecting on to the oabject our

)

unconscious “complex”, is another way in which we live lives based

upon partial understanding.  That is, .we can unconsciousiy

[

:‘ /"/ : ] . \ -
1dentify ourselves : with:.an objec: because it does have some

'\quelities ‘similér to those of our own character. In such a

»
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gsituation, we may consciously recognize specific qualities In the

’ 3 7

object, bu% are unaware of our participation %%‘REE we percet?é
-the objects. ~That is, ﬂe are somewhat falsely aware df what ‘we
perceive and' ugaware that the emotions, k&gwlédge: and beliéfs
which‘we'fuéed'to,the'percan;;ﬂnconséiously exptgés truths about

ourselves. Thus, in.the determination of our conséious scheme of

meaning and consequént life pafterns, we ignore the contribution
. . . » + .

'_of‘influéhtial elements of ourselves.

-

For exampié; a- mother attehd}ng to her child's safety may

- overprotect her child to the extent that he becomes vulnérable and,

‘weak. As well, her worry for her child's safegy distracts her

n

- from recognizing her own vulnerability aﬁd weakness, from

understanding why she feels this way, and from finding ways to’

/

‘overcome them. Or, unconsciously knowing that we do not listen to |

N

-ourselves may cause us to wrongly believe that another does not

' » ' .
listen to us. As a result, we become angry with the person, and
withdraw from him as an expression of our anger. Cbnsequently we

lose a friend and do not: learn the meaniﬁg of our anger;
'Listening’ {3\3tjse1ves can be the solutton.to the problem.
_ Implicit~withinzthis argument that living lives based upon

3> ¢

the 'most complete understanding 1n3§3ves consciously knowing our’

tacit affective selves,  1is the pre&ise, thai. such living 1is-

beneficial to wus.. - However, ome might argue that it 1s "more

beneficial- to iivg lives based mpon ‘ignorance or répression of
knowledge too painful to. bear. In some cages and‘at certain times

in our 1lives, I would have ,to agree that to become conscious of
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‘ lﬁﬁk of critical understanding, to miss the opportunity to atquire

N

painful, discordant meaningg may~ be more harmful than helpful._

But, as I have tried to arjue, in other circumstances, remaining

. ignorant of our tacit understandings can be detrimental -to

_ourselves and others, rather than advantageous. Therefore, 1t

s

would be.unfortunate to deny ourselves the benefits that could be

‘

reaped from the most complete underftandings ‘as are possible

- because there are times when we ‘are not ready to face recognizing

. { .
aspects dY‘ourselves.‘ In my Opinion, it wouldvhe more to .the

point to accept that at times it 1is beneficial to repress

¥

. discordant appraisals, but at other times it is more advantageous

&

to become aware of and understand them. Furthermore, it must be

semembered that, although repressed uncon;\ious appraisals still

influence our lives.

The Fffects of Living Lives Based Upon One Form of Knowing

Bringing into our conscious awareéness our tacit personal

meanings is often inhibited by aur limited vie& of how we come tov

awareness and understanding. Believing that valuable: knowledge

can be achieved through mere memorization,

knowledge whicly transforms our experiences. . Believing that 03r

enotions are irrational and should be suppressed so that‘they do

-

not interfere with our thinking abnegates the possibility of

' knoﬁing through our emotions and limits us to such knowing as is

1
possible through intellection alone. Consequently, we may live in

. ignorance or dependent upon partial understandings which in turn,

may have detrtmental effects upon. our lives.
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For example, understanding such ideas as fmplying aégerence
to\‘particular rules, foilowing themf dggmatically ‘and accepting
thém on. authority, prgve?ts ap 1ndividuai from endersta?ding Ais
own experience, no matter how true the ideas are. fhus, there is
the potential for the 1ndiviéual“to faithfully fdiloﬁ é éhilosbphy
which claims gy ;rovide solutions to»wor1d1st£ife, yet at the same
time be depressed and in oconflict - with othér members of the

p .

philosophical group and those outside of it. Ho@ever, there is no

‘<recogni:}on By the Bg?épn that there is anything wrong because he
. AN - .

s Earefully adhering to\the rules. IW this case, the theory is
}

/

an actual hindrance E;o .intelligence. On" the ofher ‘hand.l

~
.

“understandipg. the ﬁeaning of hig depression to be denial’” of
himself through dogmatiCEObedience.of rules and isdiation thro;gh
cbndemnation of those people who do Aot follow hds‘éhosen path,
provides the knowledge he needs to be able to. éh;nge‘ ﬂis
relationship "to the philosophy ahd% others to moré' beneftc;ally
s&ié hiaself and ot@grs. N

L ]

- Education/Knowing/Quality of Life
) |

S~

¥

o A . N 1 hd
evokes emotions. I have also pointed out that we may be
unconsclously or only subsidiarily aware' of such personal

appraiséls and «their emotional responses. Furthermore, to'livg

] <

lives based upon beneficial thoughts, feelings and actions, it is

<

often necessary to be consciously aware of and understand these

persbnal meanings andﬁemotions; thaﬁ is, to acquire self-knowledgg

!

which 1is as complete as possibie. Moreover, - learning through

) ~ ,
I have been arguing that apprehending perd%nak meanings
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~ . ‘ .
memorization and intellection does not jenable us to achleve such

knowledge of ourselves. Therefoge, an educational system which

does not  guidé 1ts students Iin ‘!hievement of affective gelf-

. knowledge may inhibit gheir ability to live higher qua&ity lives.
The qpality of‘lifeufo whlqh I refer 1s conditioned tQ an
imﬁortant extent by the Aggreq to which we base our 11ves upon
kn&wledge. It is on the baslﬁkof awareness and underscandfng that
we free ourselves from the b;ndé of ignorance“and confusion and
provide ourselves with the“ knqwledge -upon which we can
beneficialiy think, feel'and actd Knowiﬁg o&réelves ﬁnables us to
'base our lives upon facts about ouésélVés'which;‘in turn, enhances
our quality of life in the ways\that I ﬁave exemplified(é;;IfAS‘in
this\ghapﬁer. ' ’
.However, there are mag;hzﬁo would argue that the quality of
life 1s dependent upon £appiness, pleasure or contentment and that
. ’ - ?

the achievement of these mental states 1s not dependent upon
{ . L

N

‘knowledge. 1 disagree with thig perspective. Given that a

ositive mental state is highly contingent upon achieving what we

desire and value, where these have been rationally formed, self-

2

ignorance of our emotions will tend to detract from happiness by

\ K
leaving us'igho;ant of what we desire and value and inéulating

N

these from rational scrutiny. _ .

For example; 1if somgone makes a decision about her life based

upon her consciq:s thoughts only, and not upon her emotions and

+ their meanings, then the person may,suffer'froi'the outcome of

such a décision. A young woman mays decide to take a job because

-
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- | ‘
the salary and thc\status\bf the position meet -her financial needs

and need for recognition, respectively. Her decision has a
iagical rationale to it in that the job will satisfy some of her
\ ' .

needs, yet she feels anxious about the decision. However, she

.

ignores her anxiety, .and thus ignores that to which her anxiety is’

a response. It is only when her anxiety gets to the stage where

she cannot carry out her daily activities without a struggle that

she is forced to acknowledge it-, . Through whatever means,

8

’(discussion with K friends, couﬁselling, grtistic endea?outs,

contemplation), she learns that the deci%ion evoked anxiety

L3

because ‘ghe saw herself,' unconsciously, as 1incompetent for the
pqsition: Her angiety, then, originated from the ignor ibeiief
that she was inappropfiate for the job. |

1f sﬂé ﬁaﬁ made her decision with gréatef sénsitivity to the
sources of Qg; épxiety, she might have dézidedlnot to take the
job, or to ta&é the job ;nd to arrange some means of acquifing the
e#pertise‘that she believed she léckeé. Her final decision theg
would have been based upon awa;eness ahd r;tional gcrutiny of all
her needs relative to the _job and thus wouzd have met
satisféctorily her most -pressing needs. It would not have ‘been in
conflict with herself but, ratﬁer; in harmony with herself; thﬁs,
she>w;uld noﬁ have experienced anxiety an& she could havetchosen a
path that would more likeiy bring her pleasure and contentment.
Moseover, although it is sometimes more kbeéeficiq} ;to gur

well-being to suppress knowledge, it is queétionable whether a

. . q
stable positive mental state can be achieved by habitual



2 .

’suppresaioqr of knowledge about discordant and painful -

experiences. ' As was argued -earlier, éven though, knowledge 1is

suppressed, it still can affect our consclous thoughts, %eeIings‘

+

and actions. In‘failing to recognize negative emotions such as
fear, anger and jealousy which detract from our happines%, we

cannot consclously address the problems which provoke ‘these

3
emotions with a view to moving towards a pleasurable mental

’

state. Thus, Lf the young woman had not been forced to come to

understand 'what evoked her anxiety and ' thus alteg\ her plans

accordingly, she would have stayed in a étate of anxiety, albeit

at a level that she could still function at, while working at the

-

?

job-' '

Furthermore, happiness 1s contingent upon appraisals of our

physical aﬁ5>social enviroament.

Y

For example,.the pleasure evoked

when we perceive the grace of a runnin&\deer is lost when we kill

" the deer. The peacefulness of‘listeniag.to a babbling broqk is

lost when the brook is sucked dry by-our excessive use of water.

Feeling delight when walking through a forest changes to dejection
when we perceive the fémains of it after it haé'been ievelled by
bulldozers and saws. Our . joy 1in beholding the beauty of a
mountain lake ghanges'go despondency when we smell the decay éf
bolluted material énd éee the dead animals around it. Thus, when

we harm nature ‘we do not merely threaten our physical surviva

natural scheme, is hardly surprising.

Not being aware of our emotional
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personal ﬁeanihg of nature hampers ouf abllity to choose and to
preserve the right conditions under which the environment can
bring us peace aﬁd Joy. Tt is cOmmonly assumed that a prosperous
life depends upon exploitatioﬁ of nat%re; that we prosper when our
_food, clothing, and shelter, that 1is, our physical needs, are
adequately or luxuriously.met. The importance of our emotional
: . v
weil—being and "its reliance upon an undefiled natural environmeng
is ﬁaively and’?angerously ignored. This notion e#tends to our
man-made enyironment as wely. Our lack of un&erstanding about its
‘ participation in affecting. our welljbefng enables us go ‘assume
-that we can live and work happlly and effectively in virtually ény

surroundings which provide us with warmth and shelter. Yet,

although.we keep warm and dry, we do experience a marked variaté?n

of emotfon when in different envirqﬁments which we. appraise. _

s T
Without atteantion to this fact, we C;khot preserve or create an

Y

* o
environment for. the express purpose of nurturing our "emotional
~needs. One aspect of ourselves 1s taken care of, while the other

is neglected; thus we are fragmented.

»

’ Ther,phinful effect Anna Karenina's behavior had upon her

o

husband, exemplifies how ouerérsonal relationships and identity

in séclety can influence outr affective? gtate. How we see our

situafIbn iﬁ relation to others has.a determining effect wupon,

- L . o
whether we feel happiness or painm. _ ,

M ’

{;nally, even if happiness is very valuable, it does not
‘follo; that it is the only ‘thing that matters. Scholars want to

" make discoveries, not just experience.the joyg of discovery, which

3

~
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may be impossible anyhow without achieving -the former.

Philosophers want to become wise through comprehension f 1ife's
painful and joyfulJaspects, and not just‘to feel the pleasure and.
contehtment ofhbeing_wise.p Moreover, many if not ndst‘people,

want happiness,'pleasure'(etc.)‘which 1s not ‘based uponideception

‘or other corruptions of the truth.-

Thus, knowing does enhance the Quality of life, whether it is‘

' dependent upon happiness, pleasure or contentment. Furthermore,

K

-.thesjachievement of“ 1iving ‘according to that “which 1is “most

, o4

dhneficial to us,j‘is contingent upon - the ° most 'cpmpletej‘

understanding- we can achieve. Therefore, education which is

concerned with knowledge and understanding, in’turn, influences

. the quality of "life of its students- To 1mprove their lives most®" £

-

‘effectively, it must not limit itself to a narrow view point of

‘knowing such as,v the only way to know»is»via intellection A

, have already staEed thatx 1 'believe ’that .it,'should'valso- be

1

concerned with helping students to know their personal meanings

through attending to their emotions by creating and beholding art;

—
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'Chapter III

AFFECTIVE SELF-KNOWLEDGE THROUGH ART

-

L4

. ’
~ L 4

* Symbolism "
- In’Chapter II, I argued that personal nmanings:and gheir '
' subjectiye forms can be repressed‘into our unCOnSCiousbor intuited
[subsidiarily, snd that, although they are tacit tney‘ still
. influence our thoughts ‘Teelings and actions. Also,~I ekpressed
the importance of consciously acknowledged emotion as a basis on
-which we-pan more beneficially live. In this chaptex, I° propose

that creating and beholding art that is partially symbolic of our .

_ emotional ‘experience, can call forth tacitl affective know1edge

: into consciousness, gilving critical awareness of important

5L~{L influence lon our lives. In this‘ way, - it -aids

A Us 1n our

‘v‘c

‘oomprehension of emotional experience.
. , -
T

© We aid “our minds to focus on ourvapprehensions‘byucreating

¢ symbols ‘which represent important 'aspects' °f¢,them' Symbolfb
representations, such as theories for intellectual cognition and

-

works of art £ar immediate feelings,'enéble our minds to cope with S
the otherwise con sing extess of particulars in these cognitions
and intuitions. T is coping strategy is described by Jerome ‘ \L’

Bruner as follows:

There 1s, perhaps, one universéﬁ truth about all
“forms of human cognition: the ability to Aeal

X with - knowledge 1s hugely exceeded the
' potential knowledge contained  1in - dan's
i _ environment. To cope with this diversity, plan's

, ‘ perceptio his mem§ry, and his thought profesges ‘
T early ’become governed by strategies  for
protectiag his limited capacities from the

confusion of over-loading. <We tend to perceive
things schematically,ﬁkor'example, rather than in



detail, or we represent.-a.lass of diverse things
by some sort of averaged "typical instance”. The.
corresponding principle of economy 1in art
produces the compact image or symbol that, -by
" ggnius, travels great distances to connmect
ostensible disparities. '

Creating a symbol which enables us to connect many diverse
: 4

elements in an experience leads us to clarity and expansion of
understanding of that experience. Speaking specifically about
art, Ell{iot Eisner describes this notion as follows

I do recognize’the fact that conceptions are both
clarified and altered through the process: of
representation. The act of representation 1is
more of a dialogue than a monologue, more of a
conxersation than a ~lecture. .- The mate ialz
suggests to the maker possibilities that w wg

.concelved of at the outset of the activity.
finally results 1s often ‘a negotiatéd product
possessing features that are something of a
surprise to the maker. In that point, et" ast,
I concur with Collingwood that "art prope;fy 80
called” 1s not the product of ¢t routine
appl%sation° of . highly refined skil ut the

" resuTt - of new modes of thinking ~ which
conceptions are signﬁ!icantly modified in the
process of expression. jﬂ@zi, -

\

Abprobriateness of Symbol
' -, : . L Y . 3 -t

In order to achieve awareness and understanding of emotion
through simbolization, the 'symbol~ must oe appropriate éicause

different tjpes of cognition require different types of symbols.

For example; there are varieties of‘understanding‘vhich may be

appropriately realized through the 1iteraI‘Asymbolization of a
Adefinition.'and others which may require the' emotive' power of".
poetic languge. The following poem by Christina Rossettf is"
designed to excite jhe wonder of that which we cannot see, but

which we know exists, and to excite it as 1f it were being.

3 \./,,.v.,‘
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immedlately experienced. -

Who has seen .the ::;223

Neither you nor: I:
But when the leaves hang trembling,
The wind is .passing through. .

Who has seen the wind?
Neither you nor I:

But when the trees bow down gheir heads,
The wind 1s passing by.

e

On the other'hand, tie Webster Dictionary definition(of,wind -""a
. . . . . . . \ )

- natural movement of air of any velocity" - giyes‘ms an idea about

what‘wind 1s without its personal significance and 1its affective

ton%: ‘That 1is, T apprehend the persdnal Sig ificance of ‘the

living context X, portrayed in the poem's igages, rhythm ’and

sounds. Imaginatively, I am therg and being there stimulates the

‘exgerience of the mystery of the reality of the unseen, Y. This‘

involves a cd)tribution from myself - - my feeling of awe at the .

4
existence of what is unseen (the wind), rather than a recognition

v
of - the "wind a§ an event in itself independent of me. ‘This poem,
'then, is a -figurative-emotional form of ‘symbolization, a -form—

which catalyzes a creation or remembrance of personal affective

~meaning inexpressible in a literal, abstract .mode. T%e cognition

o

which 1is ‘expressible in tHe rational, verbal definition of wind as

"movement of air" is cognition of an idea, not of- an event

immediatély felt - even as- thinking about‘the’windlis not feeling

"1t “on one's face. o ,t - \\J b '.%- '
-Thus, 1 am making the claim that the“appropﬁdateness of - the .
: L . i} \

form of symbelization depends upod the cognition. The cognitién‘

L

of an intellectual symbol . is of an abstraction divested of



personal involvement with the actual entity or eveqnt. The symbol
. o . -‘ * \ .

helps us to understand a facet of an experience™~ throagh the

applieation of familiar concepts. The cognition of a figurative—
A ' ,
emotional symbol such as a work of agt, is a totality in which the

meaning and ourselves are ~inseparable.- It can help us to

4

. understand something of ourselves through ,attention to the

»
v

5 . - .
emotional form of personal meaning.

Although .the focus of\my thesis differs from Bell's 1n\that I

s .

‘am mainly concerned with emotions evokedtby works of art other
than the aesthetic ewmobion of which he Speaks, his_ statement.about
the sobjectivity of works of art supports my premise regatding the

"appropriateness of using' art to symbolize our subjective

3

experiences. ‘ a S

1 have no right to consider anything a work of
art to which I cannot react emotionally; and I
have no right to - look -for the essential quality
in anything I have not felt td be a work of
art.. The critic can affect my aesthetic theories .
od@y by affecting -my aesthetic experience.  All
systems of aesthetics must be based upon personal -
experience » - that 1is to say, they must be
subjective.” : : : '

The Power of Art to Focus Atteotion"Upon Affective Experience

v .
M

Works of art have the power to evo§e'emotions ‘because they -

3,

“are composed of the senseLimagery ohich, by tkte very nature of the
organic unity of sense and emotion as espects of the body, evoke

-an emotional response. Whitehead states‘that,

-

...we feel with our body. There may be some
- further specialization into a particular organ of
sensation; but in any case the 'withness' of the
body is an ever-present, though elusive, elemegt
in our perceptions of presentational 1mmediacy.

‘37
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‘ "

Whitehead defines "preeentatlonal imﬁediacy" as "our perception.of

"the contemporary world by means of our senses”:®

In art, sense 1magery 1s 'suggested "by descriptioe in -

> ’ . ) s’ ’ o
literature and givepn directly in color, line, rhythm,‘ sound,

‘_4

‘movement;‘with the purpose of depic;ingapersohal meaning. This

——— "
e

sense 1magery is what gives works of art the special powet to'

3

evoke emotions whereas .statements of logic, bare facts, cause and
effect, classffications,'and numeration, for example, rarely have

such power. Whitehead explains'this notion as follows:
We enjoy the green foliage of the spring greenly'
‘!e enjoy the sunset with an emotlonal pattern
ncluding among . its elements the colours and the
- contrasts of the vision. It is this that makes
, Art' possible: it 1s this that procures the glory
R of ‘perceived nature. For if\the subjective form

of reception be not coanformal to the objective
sensa, then the values of the percept would be at
the mercy of the chance make~up of the Oother
components in that experience. For example, in
‘the 1intuition of a multiplicity of three or four
objects, the mere number imposes no subjective
form. It is merely a condition regulating seme
pattern of effective components. In abstraction

. from those components, mere triplicity can
dictate no subjective form for its prehension.
But green can. . And there 1lies ther difference
betwee9 the’ sensa and the abstract mathematical |
forms.

]

An example of'the hee of sense imagefy in-art is Vincent Van

i

al

Gogh's painting, Wheatfield with reaper. It is a visualligage of

'death' as friend, £m1ch has»the powef té evoke emotions peculiar

\to'experiedcing death as a friend, not afﬁeig In a letter to his

brother;.Van Gogﬁ describes his painting of" the reeper, whom . he

saw from the window oq/his room in St. Rémy mental hospital, as

follows: ' : . 2



\' -

(Letter 604, September 4th or 5th, .1889). Work
is going pretty. well - I am struggling with a-
canvas begun some days before my ihdisposit%on, a
" Reaper; the study is all yellow, terribly thickly
painted, but the subject was fine and simple.
For I see 1in this reaper = a vague figure
- fighting like a devil in the midst .of the heat to
. get to the end of hif task -‘I sgé in him the
lmage of death, in the sense that hHumanity might
n be the wheat he 1s reaping. So it is - {f you
like - the opposite of that sower I tried to do
~ before. But :there's nothing sad in this’ death,
: it -goes 1its way -‘in broad daylight with a sun
. flooding everything with a 1light of pure gold. = -
(+«+) There! The Reaper is finished, I think it
will be onme of those. you keep at home - 1t is an
image of death as the great pook of nature speaks
of it - but what I havé sought {s the almost
.smiling. It is all yellow, extept a line of
violet hills, a pale .fair . yellow. .I find it
queer that I saw i% like this from between the
iron bdrs, of a cell. o

For Vah Gogh, the visual imagery f the worker reaping the

lush, fully-hatured wheat in the golden-yellowﬂsunlight, expresses

happiness, the meaning’pf which waé his seeing it as death and
death as a friends To symbolize this experience as he understood
it, Van Gogh painted the visual imagery that. he perceived,

»

" understood metaphorically and emotionally experienced:

Furthermore, works of art are composed of dissimilar sense”

imagery that ‘are united” as a metaphorical nepresentatiod of an

. .emotional pattern. Bruner, speaking about the metaphorical nature .

°

of art, says that:

Metaphor joilns dissimlilar experiences by finding
the 1image -or the symbol that unites them at some
deeper emotional level of meaning. . Its effect

épends upon its capacity for getting .past the
literal mode of connecting, and the unsuccessful
metfaphor is one that either fz2ils in finding the
image or gets caught in the = meshes of
literalness. We may say of a woman. that "she is
a peach” - peach by now connoting little more

-

4
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- in believing the ideal is the a?xual. Forming such contrasts of\

LY

than "very nice". - and' the \effect 1s prosalc. ,
But say now of a woman that "she 1s a garden” and

the metaphoric process 1s renewed, with a skein _
of "unpred{ctable thoush not altogether pleasing . Ty
‘affective connections. .

.
174

Rainer Marie WRilke's poem *From Childhoqdﬂ, in

symbolization of betrayal is exemplary of such metaphorical sense
imagery: . \«
The darkness 1in the. room was like enormous
riches; '
- there the child was sitting, wonder fully alone.
: And when the mother entered, as if in a dream,
" ' a glass quaked in the silent china closet.
She felt 1it, how the room was ﬁhtraying her,
and kissed her child, saying, "Are you here’"
Then both looked toward the_piano in fear, '

=~  for often at evening they would have a song
e ~in which the child found himself strangely *
caught . e " ' '

He sat stone still.. His great gaze hung
upon her hadd,‘which, totally bowed down by the ‘
ring, - : . -
walked over the white keys .

as 1if plowing through deep drifts of snow.lo

' The contrasts betwéen the child being wonderfdll;“aléne in a
rodm_with the chiLd‘in company with his4mother in the same room;
has the potentfal ofﬁheightgning thé richness aﬁd freeaom of the
a%fn; child 1n“conttéstiwith thé rigidity and enttapﬁent of the

N

child with his mother. Even the formeffthen comes to reflect the

Hbetrayal of the child in his preference to be alone ‘rather than

. 1 %4 ; : .
with his mother. Juxtaposing betrayal with the image of “mother

and child”, that .1s, with the relationship ideallized as being

unfailingly trustworthy, reveals the falseness and thus betrayal

EC N
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different beliefs 6ryevESLs into. a synthesis of betrayal‘has the
IS * -,x ' ' LY .
o . & - . .
power to enhance their individual effects as well as the emotional
. . .

quality arising from their unity in awareness.

Metaphorical sense, imagery 1in which each part contributes to

the expression of an emotlional form ﬁas nothing which inhibits the

'poilnting to' the méaning 1t represents. That 13, fhere is

. . . ' B L
‘nothing in the work discordant with its meaning for the subject,
ot with -any other aspect‘ of the subject. The ﬁérticuiars and

afﬁectg og“phé béheld work of.art, Fhe polnt}ng to, and the total
event of ekﬁerienée itself are in harmon&.’ T;us, there are no
~ blocks in oﬁr'éttention moving from ‘the béholdiné it as a whble,
‘ to its meaning agd to -the final effect of {its meaning on ’the
;totality of the Stcasion of gxperiencing. Nor is there any

itrelevaqt matérfal in or suggested by the work which distpacts
&gr atteﬁtion or causes confgsibn as to the meaning. 1t 1is tge
meaniﬁg of effective sy&?oliéaﬁion to which we readiiy'respondg
’,"Y§s,\th§t is”how.i£ feaily {s". |

3 <
,

For exampig,- in the 'Soem "Ffbm Childhood”, 1t seems that
. : ’ , s

there is«nothingfwhichx&istraéts our attention from thé emotional
pattern, betrayal. fbere is no referbnce to the child's cLthes,
or what¢ the time Ase Rather, theicimages seem to rivet our

N \
attentions to this

everything seems to become infused with the known, but unspoken,f/

betrayal: theaquakiﬁg3g1ass in the silent chiné closet, the room,
R S .

the piano, the eveniﬁg. song. The 1images of feaf; ‘entrapment,

rigi@ity,-heaviness; seem to be i{ harmony with the actual affects-

]

-

%eeling. When mother and child are together, -

Ll.
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of conscliously disguising betrayal, Thus, each of these images .

seem to polnt us to‘betrayaf and what chargcterizes it, and, in my
opinion, tge}e {s none which prevent us from doing so. Thus, we
are easlly dré«n into the feeling of betrayallthrough the imégeé
of‘the poem. .

An aesthetic symbol's effectiveness, then, lies in the sheer

.power of ~its mefaphorical gense 1imagery to evoke. emotional.

ronnectedness and 1in 1its Vperfecti5ﬁ‘,of ecopomy - that is the

“elimination of unnecessary, and therefore potentially confusing

and diéfractive, elements. Many symbols might do, and each

. . . , !
imperfectly formed mlght well be deciphered. But the artistry
~enters In the ‘perfection of choice of syqbol,“and the aesthetic

perfection of itgs detailed representation. As Bruner says:

For, indeed, there, is more to metaphor of grt
than mere emotional connectedness. There is also
the canon of economy that must operate, a canon
that distinguishes the artfully metaphoric from
that which is , only . floridly arty or simply
'offbeat’'.

A Mode of fruth - Perception and Understanding

The evocgtion of emotion and focﬁs of attentiop by art
enables fusj to feel an emotion while also. becomigg Coqscioqsly
awére_'of its meaning. Thus‘ we can come to -an awa¥en;ss and
understandiﬁg of tHe‘emotion as it is felt. For to be effectively
aware of “emotional tones of sﬁbjegtiée apprehensions and the

latter as emotional meanings, we must consciously feel the

H

emotiéns. If we have never felt the pain of an unpleasant event,

we do not know that pain and its meaning. We can hypothesize that

we would feel it under certain circumstances, but in hypothesizing

: T
i ‘ ' ~
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we do not come to know the feeling we call pain and the appraisal
. ) - o .

which evoked t;. Similarly, we cannot know that the graceful

movement. of a deer 1is pleasugable for us by logically deducing

from 1its physical features that ft-runs gracefully, and that it
N . ° " .

should  thereforé evoke pleasure when observed. We have to feel

the pleasure to be aware of what {t 1is like for us and to know its

significance to us. We cannot know horror by being told that

physically beating and verbally abusing someone  f1l1s us with

.

: o
horror. We have to feel horror to know its essential characier

,‘andbimpact upon u8. We cannot know the peacefulness of'ghe babble -

L -

of a Qrbok by- reading the scientific research findfngs on this

effect. We have to feel the peace to know it as peace for
N, . —_— A :
Onkselves. » ‘ . . ‘

Thiﬁking'and verbalizing about an emotion_may'affofd nothing
more than aﬁ'abstract understanging which {8 .confined to concepts

instead of an actual acquaintance with the reality of that

emotion. That is, with chinking;the emotional éxperience becomes
a separate entity about which we-can hypothesize, conceptualize,
etc., rather thpn‘ wiﬁh something we 'a?e immediately. familiar
Thus, 'thinking alone is ndt Ehg appfopriate mode for knowing gﬁé

elements of our emotions themselves, as_ immediately constitutive

3

“

of that EXperignce. Feéling and difect apprehension are

necessary. - Furthermore _thinking about emotional experlences

presuppoées consclous awareness of the latter, 1if the aim of

cbmingvto know 1is affective self-knowledge.

Conscious awareness of our emotions and contemplation on

o}
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their derivation brings into our consciousness the personal

meanings which contribute to them. If I want to know what evoked

=

my feeling of sadness, 1 can clear my mind of all ideas and
pS 4
emotion’ other!;than the sadness, and focus on that immediate

feeling. As 1 do sop I may see an image of a close friend who has’

-

recently died, I see her stilled form in a fca$e picture which I
can only look at now, rather thah touch, talk to or do things
with, and 1 see the dark, empty background of the picture. This

: kiﬁd of truthtperception is described by Krishnamurti as follows:
ot Truth mes ingo being when there is a complete
cessation of .thought; and thought ceases only

when the self is absent, when the mind has ceased - —
to' create, that is, when it is no longer caught

in its own pursuits.

Cessation of thought and focus on emotional feeling is a

means to conscious awareness of our tacit knowledge. We attend

from that of which we are consciously aware in order to attend to-

that of which we are tacitly aware. Thus, when I cease thinking

apout why I feeling sad, what I should be doing, where I should

)
~

be going or about any ideas or other feelings thatlI might have,

- my mind is open to receiving into consciousness the meaning of my"

b

sadness. It is free to create a symbolic image of the particulars
which<actually contribute eo the emotion, without.foreing myself
- to determine speculatively what ‘might affeggékme with - sadness.
Once the image has been created, then I can use my intellect to
anélyze.ies'symbolized'meaning. |

Analyzing the” image 1 have. created, 1 may .realize that &t

L

symbolizes my apprehension S? the Separateness that is between my

N
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f

friend and myself, ard my‘belief that | 1 have lost something of

myself by losing my friend. It is the separateness and loss in

_N‘—_//exberiencihg the death of a friend that evokes my sadness.

Knowing Through Art Which Symbolizes” Affective Experience

3

Similarly, if we c}éar our minés of all thoughts, desires,
expectations and asséciated feelings when first attending to a
work of agt,‘we épen our minds to receiving that which the work
has to offer. fhis is an Interpretation of what has been termed

by modern theorists, "disinterestedness"”.

To perceive disint
V- pure, unflawed
without distorti
the objects that

tedly is to make oneself 3‘

r, prepared to recelve

1 the impressions, Y§1°“

ore us can produce”.

From this point of attention, we can put agide "disinterestedness”

and’apprehend the actual personal significance of what the work

symbolizes'through attending to the emotion it evokes.

While $listen1ng to Martha and George, in Who's Afraid of

Virginia Woolf, torment. each other with wounding comments and

expose their paipfulﬂdeceit to a . younger couple,‘emotional pain
can be evoked. Contemﬁlation on the pain, sensory perceptions and
appréhensions of events in the lives §f the characters as depicted
in thé actors' and actresses' faclal énd verbal expressions, and
bodily movgments, can- lead to an awaren;se of - 'fear of facing
ourselves’. Through subsequent analysis, we can ,understand the
significance of our emotional pain as our avoidance-éf coming to
terms with ourselves -\thg pi}éé of self-deception. *
S

Thus, knowing) through a work of art, as just exemplified,

involves {intuiting the emotional impdct and its personal meaning
. . L) . B

~

<
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SN 4 ‘ -
as a who‘e attending to . our emotional responsé*ﬁ;h order to

el

,consciously rec0gnize the appraisals contributing to the emotional‘
experience,-and‘finally, at’ some stage, analyzing the appraisals

in order to comprehend their significance to the whole.:

«

" Michael Polanyi \describes_ coming to know a comprehehsivef

‘entity and its particulars as follows: .
We can see then two cémplementar§ efforts alming -
at the elucidation of a: comprehensive entity. One .
proceeds from a recognition of a whole towards _an
identification of its: particulars, the other,
from the recognition of a group of presumed
particulars towards the “grasping of their‘g»
relation in the whole.: o _
“...they contribute Jointly to .the same finalﬁ
achievement, yet it 1is. also trme that each
counteracts the other to some extent at every -
consecutive step. Every time'we concentrate our
attention on the particulars of a comprehensive
‘entity, our sense of its. coherent existence, 1is .
: 'temporarily weakened; and every time we move in
. - -the opposite direction towards'a fuller awareness
_ of the whole, the particulars> tend - to- become
.4 submerged in the whole. The concerted advantage
© % of the two:processes arises from the fact that
normally every dismemberment of a whole adds wmore
_to its understanding than 1is " lost through the
* - concurrent .  weakening of its ‘comprehensivé
. features, and again each new integration of. the
particulars adds more ,to our understanding of

i them than damages our understanding by
' ~ somewhat effacing ‘their identity.r - Thus an
S alternation of analysis and" integration leads
s e progressively to an. eve% deeper understanding of
T comprehensive entity v : 8 ﬁ¥
P - : i

5 With respect to this thesis, ”the.vdeeper understandingi‘

.. .

solves deepening what ‘we are consciously aware of by calling ﬁgﬂ'
. ;

forth our tacit knowledge, beliefs, perceptions and emotions into- H
'.focal consciousness. ' Subsequently, our . partial cQ ciod@
,‘ awareness and underétanding of an emotional experience deepens to

a more comprete understanding of the meaning of the emotion_as it

; s 4
18’ immediately felt.
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‘consclously aware of and (understand this tacit knowledge is by

N . Chapter 1V <

EDUCATION AND AR'"i‘

[

v’

In this thesis I have taken the view that a quite essential

. and undoubtedly central part of education is that it s a process

by which students come to know and understa'nd. I have also argued

that there as an,,iqportanc-and largely tacit body of knowledge

concerning our esot “ﬂ1eir personal significance., I have

proposed that an important means' by which we  can become

cdntemblating an emotion while 'feeling it, and ‘its. meaning. I
: a2 : ‘ _
s{llggested that this. process of coming to- know. could be ‘readily

facilitated by the creation and cdntempla‘tion of images guided by

‘our emotions using ‘various form's\“of art. It is this fne'an*s of..
_ coming t8 know through attention -to. our emotions, when creating or

beholding art that I believe ‘'should". be part of the process of

LI

knqwing and- understanding nyin education, if education is

.

responsible for,enabl‘ing’ students: to significantly improvelthe
quality of their. lives.,-‘vl‘-"or,{b‘as I have argued, the,quali_ty of

life is seriously limited when’ unde'rsta'nd'ing 1is confined“to purely

abstract consideration’ of subjectivity or to "external” matters of

fact, to the exclusion. of "{nternal™ matters .of fact. Such an

educational system, the\n, does not demand dn limbalance' towards the "~

ir'npe‘rsdnel general and - extetnal on" the part of 1ts students, but
demands, . as well, the use of emot_ions in the a.cqutsition of’

" affective “sellf:knbwledge .
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The Knowledge of the Educators

1)

In order to achieve this task, educators must recognize the.

exlstence of ‘personal affective knowledge and value it for itself

Ce

sna as a 1eéitimate part of the subject.matter of an educatronalﬂ

. ih%titution. They have to accept that our personal meanings and

o

their subjective forms make up-a body “of fact which is worthy of'

’

study. ;They ‘have to have some underqtanding of this body of fact

“~

‘and they  have to feel comfortable  dealing with initial

ambiguities, vague suggestiveness, emctipns, fringe associations

R R

Tapd unconscious awareness' of such allhody' of fact. © If the

educators themselves do noa-have this awareness, "ﬁnderstanding and’

]

acceptance of personal . knoqledge, they cannotv facilitate -

~educational success in these areas. Thus, such educators
‘ » ‘,‘r" * '; . ’ )

themselves need to ‘be creqﬁdrs "and appreciators of art to some

significant extént. v .

Focusing Students' Miﬁds'Using Symbolization %3

”‘If, in education, stu&ents are to ralse ‘the tacit knosledge

of thelir experiences to explicit awsreness,‘ by attending from

. -

their emotions to the related tacit intﬁitions,_ then the
g .
symbolization they use to aid them in this process must be that

“which speaks to their emotions and tacit awareness. It should not*

Abe that which credominantly stimulates intellectuallcgncern with
ahstract generalities. | |

Speaking about the differehce‘between the natures of art and
~science, Jerome Btuner says: |

‘ . The ‘intent of ‘the sclentist is to create
. ‘rational structures’ and general laws that, in

;15/
s
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the mathematical sense, predict the.observations
ofie would be forced to make if one ‘were without

the general laws. To. the degree that the
rational structures of sclence are governed by
- principles of strict logical implication, to

that degree prediction becomes more and more
complete, leading eventually to the deffva;ion
.//6f possible observations that one might not Yave
made but for the existence of the general
theory. Surely, then, science increases the
unity of our experience of nature. ' This i&xthe
“hallmark of the way of knowing called science, .
Art as a form of knowing does not and candot
strive for such a form of unification. In.its
most refined form, the myth of Sisyphus is not
the concept of the mathematical asymptote. The
elegant rationality of , sclence and the
metaphoric nonrationality of art operate :with
deeply different grammars; perhaps they .even
represent a profound complementarity. For 1in
. . the experience of art, we connect by a grammar
of metaphor,? one ‘that defies the rational
methods of the linguist and the’psychologist.1

As I héve_alfeady argued, ﬁuch art symboiizes our experieﬁces aé
they present themselveé affectively; whereas sciépce'focuses on
the 1itefa1 and -explicitly 1ogical »expfession of wﬁpt is
predictable ;AA possib1é~in felationﬁto‘thé~senso;y component of
éxperignce. ~Because of these differentces,  sc1en£ificé11y' and
.artistically designed s}mbolic obj;éts éngagg our minds 1in
diffefeﬁt ways. | |

Fo; example,.éfmbolic objeéts displa}ed in a science museum
ask\'that we\‘focus our ”attentipns on predictéblé relationships
beoweéﬁ the charéctéris;ié; of an externai:objéct and between one

 such object and another. In a‘geological museum we may observe a

. . - . /‘ . . .
topographical map from which we can learn about the configuration -
of a mountain including its relief and the position of 1its rock

formations. In an entomological museum we may look at insects



' to analyze the logical, raﬁlbqal ‘relationships between their

_mounted.on piné'and clagsified accor&ing to their similarities.

: Q0
The way in which these objecte are displayed stimulate our minds

features, rather than eliclt apprehensions of subjective meaning

of the objects which evoke emotions.

- [

On. the other hand, there 1s an almost 1rr§§istible urgé to

‘apprehend personally the images of hﬁman,experienceé aS‘gymbolized

‘;n paintings which are hung in art galleries, in a-performance of

v

a- play or in a .novel. We are drawn to behold some works of art

¢ L

because of thelr power to elicit personal méanings and tp'evoke

emotional responses, rather than or intellectual stimu!.%ion. ’

When we are disappointed.in a work of -art, it is often because we

7

ourselves did not.find 1t”per§ona11y significanf‘and thus are not

affectea by it.

Simone de Beauvoir, in talking about” her novel, She Came to

. Stay, describes the personal nghificance of the denouement of the

story and the emotions evoked:

Rereading the final pages, today so . contrived .
and dead, I can hardly belleve that when I wrote-
them my throat was as tight as though I had the

burden of a real murder on' my shoulders. Yet so

it was; and sitting there, pen in hand, I felt a

weird sort of terror as I get down Francoise's

experience . of mental {solation. = Xaviere's

murder may look 1like the abrupt and clumsy

conclusion of a drama 1 had no 1dea how to

inish; but in fact it was the motive force:and

{son-d'etre behind the entire novel.Z

The reason for- the novel was to burge herself of the relationship -

that she:had with a woman who had become intimately part of her

life. She succeeded in doing the latter by deécribing the act she

f"
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believed would accomplish the goal, rather  than hy .oommittlng

it. As ‘well, she cregted characters baéed upon thelappraisals

which had contributed to the personal éxperieoce of love that léad‘

her to the need to do away with something in herself. - ////

/ Yet insofar as literature is a living activity,
it was egsential that I should end with this
denouement, which possessed & cathartic quality
for me personally. In they first place, by
killing Olga on paper I purged every twinge of

: irritation and redentment I had previously felt -
- towards her, and cleansed our friendship of all
: the unpleasant memories that lurked among those
of a happier nature. - Bdt - above all, by
releasing Francoise, through the agency of a
crime, from the dependent position in which her
love for Pierre kept her, 1 regained my own
personal - autonomy. The paradoxical thing 1is
\\J. that to do so did not 'require any unpardonable
o actlion on my part, but merely the description of

" such an action in a book. However attentive the  °

encoufagement and advice one receives, writing
remains ad act for which the responsibility
cannot be shared with any other person. In this’
novel I exposed wmyself so dangerously that at
times the gap bétwesd my emotioms and the words
'to express them,§eéemed insurmountable. But such
an abstract victory, projected on to an
imaginary situation, would not, by itself, have
carried sufficient weight of reality. 1If I was
to overcome ‘on my own account that solitary
wilderness into which I had flung Francoise, I
‘must work my fantasy through to the bitter end,
and not water my version of 1t down in any
way’. And 1n any evenog the process of self-
identification came off.”

Through Francoise's contemplation, the visual images of'her

actions and the '‘place that they occurred, readers can be drawn

1nto“£he struggle for self-identification, whether it be their own
or that of Simogﬁ de .Beauvoir. The need to annihi%ﬂ?; that which
. prevents us from knowing ourselves can be recognized and accepted

¢

and“the aloneness of carrying out such an action can be felt.
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Imagining Xavier, alone, engulfed in her “self-centeredness

|

N 1
She stood staring at ‘Xavidre's doou. alone;
unaided; relying now entirely on herself. She
waited for some time. Then she walked into the
kitchen and put her hand on the lever bf the gas

meter. Her hand tightened - it seemed
- impossible. :Face to face with her aloneness,

beyond space, beyond time, stood this alien
presence that had for so lpng overwhelmed her by

its blind shadow: Xavierd was there, existing

only for herself, entirely self-centred,
reducing to nothingness everything for which she

~had no use; she encompassed the whole world

within her own triumphant' aloneness, boundlessly
extending her influence, infinite and unique,
everything that she was, she drew from within
herself, she barred all dominance over her, she

waSaabsolute separateness. And yet it was only

necessary to pull down this lever- to annihilate
her. 'Annihilate a conscience! ~ How can 17'
Francoise thought. But how was a conscience not

~her own 'Capable of existing? If it were so,

then it was she who was not existing. She
repeated 'She or I'. She pulled down lever.

She went back to her room, gathered yp the
letters strewn on the floor and then threw them
into the fireplace. She struck a match and
watched the letters burn. Xaviere's door was
locked on the inside. They would think it was

"an accident or . suicide. 'In any case, there
will be no proof', she thought.

She undressed and put, oﬁ her pyjamas.

'Tomorrow morning she will be dead'. She sat

down, facing the darkened passage. Xaviere was
sleeping. With  each mingte her sleep was
deepening. On the bed theke still remained a
living form, but it was already no one. There
was no longer anyone. Francolse was alone.

Alone. She had acted alone: as alone as in
death. One day Plerre would know. But even his
cognizance of this deed would be merely

" .external. No one . could condemn or absolve

her. Her act was her very own. 'It is I who

will 1t'. It was her own will which was being-

accamplished, now nothing at all separated her
from herself. She had at: last made a choice.
She had chosen herself.
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behind her self-locked door, and Francoise's tightened hand

a0
I'4

walting, then pulling down ﬂthe gas lever. in An act of final
accéptance and létting ge of tﬁat which ‘was destroyiné her,
students can éxperieﬁce vicariously and” symbolically the act of
undgrstandlng,ﬁacceéting and dealingrwith these 'shadowsf which

prevent them fEPm beéoming themselves.

On the 'other hand, ﬁhg following statement about. self;.

identification as an indepeﬁdent person and social being by Dr.
}; J ) . . : .
Jack . Birnbaﬁm, a;”psychiatrist, ‘does’ °‘not glve ‘students visual

v

images thrq@éh which they can 1maginati§e1y live through an act by

which they‘échieve self-1dentification.
Many people keep ' an intensely dependent
relationship going, not so much because of its
- joys or rewards as through fear of the dangers
of assuming independence. After all, growth
involves new  problems connected with sexual
identity, . sexual involvement, interdependence

- with others, . and taking responsibility for
yourself. . Occasionally, I see people maintain.
this kind of helpless, clinging dependency
because they will not face the rage they feel in
the relationship. But once the anger 1s faced,
they can free themselves and start to grow into
a position of independence. Sometimes I wonder
.why people want to be independent. The answer
is, of course, that there 1} fine sense of
fulfilment in producing for yourseélf; the value
of .the "I" goes -up, and there are many good
feelings of satisfaction and pleasure.

This statement 1is a generalization about the ‘'struggle for

independence'. It states the caiise and effects of failing to

achieve or of achievingvself-indépende%ce. It does not .provide

images through which students can feel the fear, anger,

- satisfaction, pleasure of such'experiences. It gives them ideas

" to. think about, rather than 1ﬁages_of sensory data which, when
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imagined, evoke into conscious awareness.khe sub jective forms . of
? .
a guch experiences. Thus, they learn about' the causes and effects
LS .

of such a struggle;'rather than becoming aware of the struggle as

it is experlenced by them and from which they canodevelbp sdch a

generalization. - In other words,. they are giveu ideas which they -

can 'apply theorétically to experiénce, so obtaining a general

explanation which does not have power to transform experience. The

alternative 1is ' to work with 1images thréugh hich they can
gﬁriences as the

consciously, in imagination, live through their exp
start of a process of spontaneous changes arising from changed

v , i
personal understanding.

If 'students are to know the personal significance of their

.experieqces, Eﬁey must live tprough the experience in fuil
coﬁsciousness, aé was argued in-Chaétér,IIi. The creation énd
gontemplation of aésthétfc Bymbolism,give% ﬁhem this opportunity
iénd thus caﬁ be used by educators to help their students achievé
some affectiQe self-knowledge. |

Presentation “of Lessons

However, the presentation of the lessons determines whether
the spudents do affectively experience the personal significance
of the work of art and whether they -think about its possible

meanings. The objective 1in wusing the artistic mode of

symbolization to achieve affective self~knowledge, 1is to use the

-subjective and evocative nature of art to evoke emotions within

théﬁ students. Then, they can be guided to éttend, from their

emotions to their meanings,.that is, to the personal significance

~ ¢ 0

ol
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of the work of art. For example, in Steiner's Practical Advice to.

-

Teachers, he describes what 1is most {mportantly aroused 'ln -

K3

children when they are told legends and fairy tales.

You should sense that you afe gripping the whole (T
_child and that it és from the feelings and A
excitement you arouSe that an understanding '
comes to the child of what you are telling. You
may  therefore consider it ideal, when you are
telling the. chi legends or fairy tales or
while you draw’or paint with him, that ,you do
not explain anything or work with concepts but
seek to move the child's. whole being so that
when he then leaves you he only later out of
himself reaches an understanddng‘ of what you
have told. "
Try not to tell stories in a way that causes
them . to be reflected 1in the head and
underq;anding; tell them in a way<that evokers a
kind of silent thrilled awe — within 1liamits - —
"+ -~ and also pkeasures and sorrowsiwhich echo on )
when the child has left you and’ only after a’
while ar% transformed jnto understanding and.
interest. :

To achieve éucﬁ focusing of their étddents' minds, teachers
must ppesent'their 1e;sons by using gestures, 1mages; metaphors,
archetypes, that 1is, artistic modgs' of expression, »rather“,than
féctual, literal forms. The presentation of works of art must

J .
not, in the context of the educational purpose I have outlingd, be
reduced ‘to the philologigall interpretations of 1literature,
possible interpretations of the stage props used in a performance
of a play or speculation of the intent an artist had in painting a
picture. - In other words, the me#ning of art must not pe' ;
reduction to the abstract, attracti;e to the intellect alone. For

this will prevent the students from emotional engagement of

themselves with the meanings- suggested by a work of art. 1In thelr

&



teaching, then, educators need to become, 1in this Wway-as well,

artists. ' o %ﬁ 1,~,/

-~y

However, this intellectual exploratiom must be put aside oniy
1 )

temporarily. According to developmental. psychologists, children

begin Eo comprehend "abstractions and hygpthetical-a&tuations using

7

their 1intellects during adolescence. Therefore, -developing .

{ntellectual extensions,: of their insights at the right time can

deepen their understandings- and therefore should be encouraged.

Student Activities -

As well, the . students must become 'artists' in their
expression of their understandings. For example, the students

must use the emotional impacts works of art have upon them as

gdides to their expressions of their understandingg of them;ﬁ

o ~

rather than answering teacher\or curriculum-directed qﬁéstiods;w

-Simiiarly, the ‘'student let

guide - som

Frankethaler.

More. than - ever, it appears, .Frankenth
refuses to acknowledge that rules exist. :
only rule is that there are no rules. Anytfiing
is possible -~ metallic paint or something fig
or pouring a huge quantity of  paipt on .
paper. The picture unfolds, leads, unraveké E
I push ahead. More and more I feel led int "":gie’fa

~:

manifestation of how it must look. Despiti ;ﬂe‘ .
t

v T

P
it
ey’

¥
e

‘fact that 1it) exists because I am the insi
developer of how it will’ look, it must appes
it does. -As always, from the 1950s on, 1§
be ready to work withcwhat 1is 1nsist§
emerging and use it and take it from the:%

e
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“ .
What can -insist on emerglng and must be encouraged, 1s an

expression of the personal aigntficance of the emotion in the art
-1

object. » '

Thus, rather than the students controlling the creation of

their symbol using their intellects, they use what comes into

“their consciousness through attention to their emotions. For
'example, they do nat predominantly think about the cause and

j ) .
effect relationship %etween the personal meaning and 1its emotion

o

while creating. ather,, J‘éy'feel the subjective forms of the
R . ' . N
\
images being symbolized 2wd feel the 'correctness of them', as did

N A
Simone de Beau r when she wrote the denouement of her story.

™

She felt the burden of murder and the terror of mental 1isolation

: .
as she wrote it. Attendiné to her emotions she exposed that which

was thelr meaning and resolution in ar fantasy that was not
14

intellectualized by such. thoughts as thé. possible clumsiness,
" AT
abruptness and lmmorality of such ?ngénding. It just had to be

\ -)

according to the affective side of her relationship with the other

wbman. This process of emotionally guiding the creation of

i ’ﬂ -
images, presupposes that the students know the skills of

effectively shaping meﬁaphorical, sensory images. Thus, they need
to iearn a variety of techniques for symbolizing using color,

form, sound, movement, desc;iptive metaphor, etc.

Jerqme Bruner explains this prpcess of symbolizing through

the guidance pf emotions and metaphorical -imagery rather than

thought as follows: o o ?

Let us be more specific about how 1impulses are
converted into the experience of art. Two types

\

oo |

"



« %  of cogniti¥%e activity. are set  in train when a
. need 1is 'aroused. , One 1is at the center of
‘awareness as desire: it s directed toward N
achieving an end and is specialized to. the task :
of finding means. The other is at .the fringes
of. (awareness, a flow of rich- and ‘surprising
fahtasy, a tangled reticle of associations that
. ‘ gives . fleeting glimpses of past occasions, of -
oo .disappointments and triumphs, . of. pleasure and
‘ unpleasures. It 1is the stuff of which James': !
. stream of consclousness was made, and we horor
. “'such a-writer as-Joyce for:his insight into the -
: . technical problem of communicating this.scarcely
. % expressible fringe. .To.. the degree that the
- direet expression of impulse : can be ‘kept in.
abeyance,eto that degree it is possible ‘for the . -
fringes: °ofo ~association  to . elaborate
~ themselves. And to this degree too there can be
T a merging of . the. streams fed by different.
o impulses, a joining of the scraps and "images.
. ~© - For at this level, thinking is more symphonic
than logical, one theme suggesting the next by a.
U rule of letting parts stand for wholes. Where
Q:QP‘ - -art achleves its genius is in providing an image
: or a. symbpl whereby’ the fusion cang\\be
comprehended and bound.t- R :
. .
g In short, the conversion of impulse into the
’ ' 'experience of art comes from the creation of a
stream of metaphdric activity = and the .
‘restraining of any direct 'striving for-ends. In :
; "' essence, the connecting of experience is given
' ite first impetus by ‘the simultaneous presence
u: - of several such streams .of fringe'association.9

‘

‘However, it 1is not o:}ythe frigge'associationS“that?artrsts
_strive to express in worksf'of'bart, ‘but also funconscious

+ 1ntuitio$i,, S | s B L O

R " The grea; fantasies, myths, and tales are indeed

e : like dreams; they speak from the unconscious to

o : the kunconsciohs,.v in the = language of  the

SR uncénselous =~ symbol and archetype. Though
‘ they use words, they work the way music does,@

e they ~ghort-circuit verbal  reasoning, and go

‘ , <—_ 'straighk  to the thoughts that 1ie too deep to

; . & utter. They cannot be translated fully into the

g b . ‘language f reason, , but only .a ‘Logical

e . "Positivist, . who also finds Beethoven s Ninth

T A Symphony meaningless, would claim that the;}are

~
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therefore meaningless. They are profoundly
meaningful, and useable -- practicsl terms

of ethics, of insight, of growth.1
Thus, students need to learn to attend o

are subsidiarily or unconsciously -aware and to create images of

them guided by their feelings, without first making intellectual

Judgments about them-’ However, adolescent students can be"

encouraged to intellectually clarify their images after they have

been created. Such clarification is not recommfnded for younger

)

snuﬁents - who understand*_through‘_direct . engagement 1n an

'experience, rather than through analysis of an experience.

”Thea creating of images involves restraint, control and

selection. JeromeiBgunergwrites:

But® creating' new unities is not all the work. - °
There 'is also control and -conversiod of .the
‘impulses that are aroused in the experiences of
art, the exercise of restraint that permits the
" reader to, maintain a distance from the hero of a .
- novel and the play-gfer to remain on his side of .
".the proscenium arch. :

“

__ The "exercise of restraint” enables theé students to determine only

n ! : E : >

the particulars which contribute to the emotional experience or to

o R . A

find the meaning of their emotions using the symbolism in. the

work,_rather‘than just to resp;nd to a situation_or the‘symbolism
in ra‘;blindﬁ tash of vemotion.; | Thué,' they .arel ahle to control
"nithout represfion what they symboliae;in or.understand.from a
work.of‘artg )

. e . . ﬁ o
For it is_not simply a matter of drawing, paintihg or writing

. 4

. whatever comes into their conséiousness --ag’ théy attend to an

‘ [ : ¥

emotion. . Since they can easily be distracted ﬁrom their tas& by

P ot which they

S 61
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‘already .conscious of what they are tﬂcitly aware of reéarding an

W : PN

many situations, such as other pressi#g conferns or avoidance of
. )

Lo

recogni\ing unpleasant appraisals. " “Thus, images or .thoughts

\

\connected with other aspects of their lives. may come into their

consciousness during the contemplation of ‘a particular emotion.
Therefore, it 1is a'uatter of selecting what is relevant. To do
so, students can feel an emotion and apply the feeling to an image

Y . N N o - .

v S ..

to see if they belong ‘together.

ln_ letting their emotion determine ' which particulars

contribute to its meaning, students can attempt'to create a. work

of art in which”there are no distracting elemen¥s, as did Simone :

T

de Behuvoir in the denouement ofl her story. The ‘aloneness of

being isolated was expressed in all the contrasting images Xavier

,locked in - her roomk ‘and 1in her self—centredness, Francoise ‘all.

alone‘in her agt%fthe'darkened empty oassage,‘the imolied‘suicide,

oW

a person'dying-on a bed, yet not ekiating. Allithese.particulars~

L 4

are connected together through their expression of the aloneness .

in® the annihilation of that which prevents us from the 1ntegr1ty

~of self identificatiﬁh <= Belf- ignorance.%?gb ‘ o _.f -

e

L?

Furthermore, by this process students§’ add to what they are-

3

‘ experience,/thus understanding -the experience in its wholeness. .

As well, they become aware of the emotional form of all the

b .
particulars montributing to -an experience.MVOut,of this awareness‘

.and understakding they can striye~to artistry of'symboli;ation in

the manner of Virginia Woolf. . Lo

B )
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all the traces of the mind's passage through the
world; achieve in the end, some kind of whole
- made of shivering fragments, to me this segms
# Ehe natural process, the flight of the mind.

The development. and use »of this mdde of achieving self—

.

63

knowledge need not’ be restricted to organized\art lessons. It can =

be utilized whenevexr teachers or students need to understand an’
‘ . _ .

4 v

. ‘ . . S ‘ ) N . Ve
Aaffective‘experience g Im this mode of. pro¢edure, ‘education in;

schools, without ever submitting to the pretension of therapy or
psychological analysis,'can overcome'to an important‘extent the

historic imbalance whereby knowledge and understanding have been

d [l

,restricted to the impersonal the general and -the ‘ external'y

2

, leaving the individual to wallow in ignorance' and confusion

! &

regarding him or herself as unique identities. o jA»
i’ 3

. ]
o . . .
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