‘Bibliothegue nationale

National Library
du Canada

of Canada -
" . Canadian Theses Sgrvice

Ottawa. Canada *
K1A ON4

, NOTICE
The quality of this microfiche is heavnly dependent upon the
qualjty of the original thesrs submitted for microfilming. Every

. effort has been made to ensure the highest quahty of reproduc— '

tron possible

if pages are missing, contact the universrty WhICh granted the . B

degree4

~ pages were typed with a poor typewriter ribbon or if the univer-.

s sity sent us an inferior photocopy. : . t ]
- tests, etc) are not filmed.

Reptbduction in full or in part of thls film is govemed by the
‘Canadian Copyright Act, R.S.C. 1970, c. C-30. Please read
the authorlzatlon torms which accompany this thesis.

N \
~— . \

H
v

THIS DISSERTATION
HAS BEEN MICROFILMED
EXAQTLY AS RECEIVED

NL 339 (r. 86/01)

Services des thgses caniadiennes o S .

AN

. THESES CANADIENNES

AVIS

o f La quallté de cétte mlcrofiche dépend grandement dela qualrté
. de'la thése soumise au microfilmage. Nous avons tout fait pour o

assurer une quahté supéneure de reproduction
. > .

S'rl manque des pages, veuiltez commumquer avec Iumver— .
" sité qui-a conféré le grade, - . '

.
<

’ Some pages may have indistinct print especially if the original :La qualité d'Impresslon de. certarnes pages peut Iarsser a

" désirer, surtoutsi les pages ongrnales ont été dactylographiées

Previously copyrighted materials (journal articles, published -

"4 Paide d'un ruban usé ou’s "université. nous a fait parvemr

une. photocople de qualité. tnfériedre

Les documents qui font déja l'objet dun drortdauteur (amcles "

de revue, examens publiés, ‘etc:) ne sont pas mlcrof Imés

'La reproductron méme partrelle dece microﬁlm est soumlse'
* & la Lol canadienne sur le droit d'auteur, SRC 1970, ¢. C-30.
Veuillez prendre connarssance des formules d'autorisatron qur :

'

accompagnent cette thése.

LA THESE A ETE
' MICROFILMEE TELLE QUE
- NOUS L'AVONS REGUE

"~

Caxia.da N

SR S T e s L ek :




/_ﬂ-

, N . ,' ~\‘ , ‘ ‘ -
23/ . . 0-315-26962-6
I* National Library - Bibliothéque nationale o , : ’
of Canada ‘ du Canada . ~—_ s
¢ . [y o N : ‘\ T~
. " Canadian Theses Division  Division des théses cahadiennes¢. : .
Ottawa, Canada’ .
K1A ON4
'PERMISSION TO MICROFILM — AUTORISATION Qé MICROFILMER .
. . : , A . ‘/ .
. Please grint or type — Ecrire en lettres moulées ou dactylographier ‘ ) . _ - o
Full Name of Author — Nom complet de I'auteur ’ ~
T
JuoN ANI\I Wei .
Date of Blrth — Date de naissance Country of jh — Lieu de’ nalssance ‘ . 4
- Mavi3, asl . anaa’&c SN
'_Permanent Address—RéS|dence fixe e - '
. - -
gler A H'w e ° "
TP S : - -
" Title of Thesis —Tltre de la these ' : _ )
ge\g /@tre&ed Leam »113 /Qfo GQ{S 0‘& | m&.ct nj Nur%‘% ’ 44:-» .
Qual %{ \VQ Ar\al/si 5 o N i -

Unlversny —_ Unwersnte

- Umvererl;/ O‘Q A\berf‘”v

) Degree for which thesjs was presented — Grade pour lequel cette thése fut presentee ) . ) ,

_ M Ed

' Year this degree conferred — Année d’obtention de ce grade

194

Name of Supervisor — Nom du directeur de thase

L. @o\xcf g\\o}ur

‘Permission is hereby g‘ranted to the NATIONAL LIBRARY OF
CANADA to microfilm this theS|s and to lend or sell. copaes of

% autonsatuon/est par la présente, accordée a la BIBLIOTHE-
QUE NATIONALE DU CANADA de microfilmer cette these ot ue
préter ou de vendre des exemplalres du film. :

T 2o TOTUOy NI P SR B P SN .
R 7 o e D oang
. 2 .

the film. i
The author reserves other publi_cation _rights, and neither the L’ auteurse réserve Ies autres drouts de publication; ni la these ‘ z
thesis nor extensive extracts from it may be printed or other- ni de longs extraits de celle-ci ne doivent &tre imprimés ou i
wise reproduced without the author's written permission. autrement reproduits sans I'autorisation écrite de |'auteur. _,'
/) ST . j -
. : 1"
ol (T /PR
-Date / A — Sugn,ature d/ _ . i
Lk (796 7 S |
. N @) S : - !



THE UNIVERSITY OF- ALBERTA

-

SELF DIRECTED LEARNING PROJECTS OF PRACTICING NURSES:

A QUALITXTIVE ANALYSIS . -
o \ 3 . ) ’ :,«//// ' g
<f25j> JUDY xNN WEIR Cae=
L . \
N \;
. o o
\ _ . . e \\ )

A THESIS o KL,. T
SUBMITTED TO THE FACULTY OF GRADUATE STUDIES AND RESEARCH
IN PARTIAL FULFILEMENT OF THE REQUIREMENTS FOR' THE DEGREE

MASTER OF EDUCATION

'DEPARTMENT OF EDUCATIONAL PSYCHOLOGY

\
- .\
. A\
EDMONTON, ALBERTA - .
O SPRING, 1984-.. -\



THESUNIVERSITY OF 4ALSB E.R‘T.Af,

" RELEASE FORM

. JuDY ANN WEIR |
SELF- DIRECTED LEARNING PROJECTS OF PRACTICING NURSES

VA

. MASTER OF EDUCATION -~ . - . |

| Permission‘is hereby granted to THE UNIVERSITY OF
ALBERTA LIBRKRY‘td reproduce singie copies of this thesis
and to Lend or sell such coples for prlvate,_echdlerly.or

-sc1ent1f1c research purposes only

. ’r

The Buthor reserves other publlcatlon rlghts, and.
ne1ther the the31s nor exten51ve extracts from it may. be
) prlnted or otherw1se reproduced w1thout the~author ks ‘written -

Lo~ B . . . . t'

permlssron .

K\__// 64 Page. A‘v'.e‘ng‘e b' o S .' ' "‘_.'

'Re&ﬁDeer; &lﬁerta‘

DATED éé;u%/Q: \199}/ 

Pt e I g ot N '. ° ’ -
o i A R I e e e L L



L]
b .
1 ) ‘?‘s .
THE UNIVERSITY OF ALBERTA L
: N Y CoF

H

. FACULTY OF GRADUATE STUDIES AND RESEARCH

The . unders1gned certlfy that they have read, ehd

recommend to the Faculty of Graduate Studles .and &esearch

for acceptance, a thesis. entltled SELF-DIRECTED. LEARNING
PROJECTS OF PRACTICING NURSES A QUALITATIVE ANALYSIS L
‘submltted by JUDY ANN WEIR | A S 1,

in ﬁ%Ltlal fulflllmeht of the requ1rements for the degree of
Master of EDUCATIDN. = N |

Do - X S C- . ' "
) / ] Y . - RN . . o™ i ) .

. ,

el

Y



DEDICATION .

This thesis ‘is dedicated

1
in memory of my mother
. and

[P
e

to y'father;

. )
Fa ]

P
L

. . A
P he
. R
3R ' '
Lo o
PR
i t
; . )
’ 2 ‘ ?
. s :
Ty
N W - ’F;," ' ’
- (]
! :’7 w'
- '?} . .v “
. - . = ’
iv L - o
v g’v s
I3 = " w
- iy
¢



ABSTRACT :
. N . . . \
The purposes of this study were 1. to eﬁamine the:
processes and factors 1nvolved in planning and conddctlng

job-related, successful selg—direCted 1earn1ng’progects¢

fundertakeu by pract1c1ng nurQES who were percelved as ef=
fectlve self directed learners and 2. to develop a concep-
tual structure -of the self- d1rected learnlng prOJect to

prov1de focus for future research and gu1dance for fac111-
tatlng self dlrected learnlng projects. The study d1d not .
: a

address relatlve eff;ctlveness or eff1c1ency of approaches
gn self—dlrected learning. f ;u S U

-An account of one self d1rected 1earning pfdject was
'obtalned from each of six nurses using the open- ended 1nter—

view method. The constant comparative method of the grgundjf
ed theory approach of Glaser and Straussswas used to’énalyze
the data. . - -' | T ‘

The nnmber‘of héurs involved in planning and-construc~ -

ting'each learnlng prOJect var1ed from 36/€;‘T75. ‘A’concep—
tual model of the, self dlrected learnlng prOJect was devel—

oped by the researcher. The model is COns!stent with gen-

¢ B o . N

eral teaching modeis which.appea;.in’program.planning and
“desti literature..
The modeINCOnsists~of.thfee‘phases: ll‘the pre—active

phases 1nc1ud1ng st1mulus to begln, perceptlon of need to

learn and motivation .to act; 2. the active phase 1nclud1ng

‘goal formulation, planning, inmplememntation and formative
. ) L . - ’ oL . :

»
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+

3

. y - ‘ ' . oo K .
- evaluation; and 3. the summative phase including summative
» ., ) . . * - * -\ ) . N i N .
+ ‘ T . A . e ta ' e ,

- evaluation.--Context and inpternal .factors ;nfluence,all

iphases of the 1earning prOJect. .The phases bécur in se-.

\
.

quence, however{ there is considerable variation 1n sequen-

A}

-c1ng “within the phases, partlcularly the actlve phase where

- L ¢

‘«the components mentroned may occur repeatedly in varylng

-

“order and are mhtually 1nf1uent1a1 For example, formatlve

evaluatlon influences evolmlng goal formualtlon, plannlng

. .~
. « . *

and imnplementatlon;

Examples of vary1ng act1v1tLes and dec131ons w1th1n,
each category and sub category were dlscussed Although a
general model emerged from the data, each 1nd1v1dual CHE

1earn1ng prOJect‘”as unlquely adapted to 11fe style, JOb"

_& demands, learnlng bellefs and 1earn1ng style.'

! r

All of the subjects obtalned help from 1nd1v1duals 1n s

- A

o thelr work and home environments durlng the course.. of thelr ‘;

learnlng prOJect - These’ 1nd1V1duals, by 11sten1ng and

~

dlscu551ng w1th the sanects, prov1ded exten51ve ass1stance

v

in the formatlve evaluat1on process. Other people also

prov1ded more general encouragement and- suggested learnlng

resources, mostly print | v
! i

-taln competent practlce. The recogn1t10n of self d1rected

-

learnlng among nurses and 1ncreased efforts toward preparing

and a351st1ng self d1rected learners are recommended

(o)

vi

e

A

Self dlrected learnlng is’ necessary for nurses to maln-d
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L I ' CHAPTER ONE - |
7 INTRODUCTION ' o

- Significance and Nature of therStudm;.ff'

- ‘ y

Learn1ng does not end when 1nd1v1duals complete the1r

~4 « ‘
formal education. Researchers have £ound that adults arex._u
° . \é t . ,'f'. .

very actlve learn rs. Ev1dence from prev1ous stud1es sug—»'

gests that more than 70% of adults have en’gaged in’ at 1east
one 1earn1ng prOJect in the year pr;or to reported surveys i
(Tough 1978). Although the foc1 of learnlng prOJects pe?: |
ta1ned to all aspects of llfe,‘career or wprk related toplcSwﬂ?
accounted for 30% to 48% of- the 1earnlng prOJects (Cross, ﬁ,l
1981). - Three quarters of the’ learnlng progects undertaken '

-
. |

by adults.were self dlrected that is, the adult learnerL ':Jff:

« a
, \

learnlng prOJect. o o ;Qv N
' : v : ol ‘.' ‘ “ ’ ""'""f' .

Contlnuous learnlng is, essentlal for malntainlng compe-a

' tence among health care profe331onals.; NurseS;&the'Specmflcs‘”'
X e

subjects of 1nterest in this study, cannqt meet all their ;;;m‘y;
Q,J R B i * vl 0’ A_"
_learnlng needs w1thout self d1rected 1earn1ng (Cla 5 1979){ .

b2
RS J PR
e -

The 1mportance of fostering self d1rected and selfwmotlvatéh

°

learning is found among the goals of most undergraduate ”fi':'

) . T .

nursing:programs. Nurses are part1cu1arly act1ve self- RS

4 R

directed learners, spend1ng con51derably more t1me in/ these
® . P
. ; . S R,

R

~s
vt




efforts compared to more formal offerlngs such as courses,

—————conferencesr—and—workshops (MoranT_1976).__Becausp self-

directed learnlng projects tend to be practlcal and. 1mme~
d1ate1y appllcable, nurses regard the1r learnlng as- very,
relevant. However, much of the self dlrected learnlng in .

P .
which nurses engage is not 1mmed1ate1y obv1ous as there is,

-little provislon fo: thls-type of-learning 1n approval;andxil
cred1t mechanlsms (Flaherty, 1979) : . | L

| Studles have found that most self- d1rected 1earners
utlllze con31derable a531stance in conductlng the1r learnlng
projects (Tough, 1979a) - While the tradltlonal focus of )
.adult_educators has been ‘the dellvery of.prograns to neet ’ ' \\,/
the learnlgg needs of target groups,iassistlng'and'SUpport—

;‘1ng 1nd1v1duals in’ conductlng the1r own learnlng prOJects is
‘considered to be a ].fe‘gltlmate role of the educator ‘and the
.educatlonal 1nst1tJt10n (H1emstra, 1980) To th1s end
knowledge of the way in whlch adults conduct self d1rected T
learning projects and what:k1nd of help fac111tates these
efforts would beluseful. | g

. Most of the research-on self—directed learning.examlnes
the. prevalence and patterns of the prOJects and reasons for
engaglng in self d1rected learnlng: Tough (1979a) looked at
the plannlng steps and ass1stance requlred by self- d1rected
learners. - However, there is llttle research available re- , i ﬁ

' 4garding'the processes and factors involved in,planning.andp -
conducting a'self—directed'learningfprojéet. More in;depthd
| study of‘how learniné‘takes.place outside of formal settings. : -?

. . N P | . . {



is necessary for the fac111tat10n of learnlng and for plan—

ning programs (Cross, 1981)

The focus of this _study is the exploration of the
processes and. factors 1nvolved 1n the conductlng "of one
shccessful; jobrreTatedp1selfedirected learn;ng project by
each of six nurses._ These.individuals were seletted because
they were.perceived.by théir_col1eagues to he~effectiyev
self—direcfed iearnersﬁ |

The . method used for data collectlon‘was the open ended

interview. The main roles of the interviewer were ‘to sel—j

ect, w1th the subJect the prOJect to ‘be - examlned and to
‘a351st the subJect in recalllng detalls asﬁﬂompletely as

¥

poss1b1e. The open- ended 1nterv1ew,'u51ng prompt sheets to

- )

recall learning projects, was used by Tough (1979a) to
~examine aspects'of learnlng projects.' -

'The constant gomparative method, part;of the grounded.
- :

»theory approach (Glaser and Strauss, 1967), was employedffor
data analysis. The researcher generated categories and

‘their propertles from the data and developed a model or

conceptual construct of the self dlrected 1earn1ng prOJect

,Thls conceptual construct can seryve ‘to focus future research

and to. ass1st self dlrected learners.

ThlS study does not address the issue of the relatlve

effectiVeness or efficiency of varlous'act1v1t;es and pat-

terns of self-directed 1earn1ng, nor does it purport to

c
- o

~.convey the p0351b1e range’ of behav1ors assoc1ated w1th the

"components of the model developed ‘The study As exploratory
™ .



\and offers a beginning conceptualizatién‘of the processes,

“¥ctivities, decisiops, and influencing factors involved in

the.selffdirectedllearning projects of the participating

nurses.

/

Purposes of the Study S

The‘purposee of this study were

1. To examine the processes.and factors-involved in planning

and conducting successful Self directed learnlng prOJects

I

undertaken by nurses who were percelved as effectlve self—

‘directed 1earners, and - Ly ‘ o

‘r

2. To develop a conceptual structure of the self dlrected

N
.

;.1

1eafning\pr03ect to prov1de focus for future research and
_guidance for'facilitating self-directed learning projects.

Definitions"

! ' . . ’ . .
Learning project. - a.series of related learning epi-

’_sodes adding up to at least elght hours. The main focus Of;f

:

each eplsode is to galn and retain certain spec1f1c know—fb

ledge or skills.' There must be intent tovretaln knowledge”

for at least two daysf

Learnlng eplsode ;'a period'of.time devoted:to'a clus—.

ter of 51m11ar or related act1v1t1es wh1ch are not 1nterrup—

‘ted much by other activities.

Self-direcfed learning project -— a learning project for -

~

Y . o ¥ “) . N 5 - L3 . ‘ 3 L3 3
which the learner himself assumes the primary responsibility

for planning‘cpntroliing and supervising the entire project.

a

NS

ek e g

%



%\ Limitations

R

~ The qualitative approach and small number of subj cts

1mpose~certaln—i1m1tat10n

1. The use of a small homogeneous group of subjects;

+

that is, six fnurses employed in one institution, perceived

as effective self-directed learners, describing successful

f

learning projects of similar type, 'does not proyide a wide

ranglng account”’ of plannlng and 1earning act1v1t1es or sig-

n1f1cant factors 1nf1uenc1ng learnlng prOJects. Thus, des-
“cription of categorles and the1r propertles is not exhaus-.
t1ve.: The model developed by the researcher is .an 1n1t1a1

'formulatlon and cautlon is necessary “when con51der1ng w1der
| BN . A

appllcatlon of spec1f1c f1nd1ngs. .

-

2 The open ended interview method 1ntroduces resear-

Acher b1as in the types of probes used.

3. Researcher b1as can'be implicit- in'Ehe~wording of

£ . . . S

category descrlptlon and ch01ce of examples.w

4 Retrospectlve reportlng by the subJects 1ntroduees

the problem of 1naccurate recall:



7.

. v’/
CHAPTER TWO

REVIEW OF THE LITERATURE

Adult Education

The tradltlonal concerns of adult educat10n have been
the dellvery of programs to meet the 1earn1ng needs of
various ‘target populat1ons or groups, and the appllcatlon of

--knowledge from varlous dlsc1p11nes such as psychology and‘

~

soc1ology to adult learnlng E Kldd (1959); and later Knox

s

(1978), wrote "books wblch are sem1na1 works ‘in the appllca—‘;
. tion- 6f knowledge in growth and development personal1ty, —
group behav1or, and so on‘ to adult 1earn1ng The‘hdmanist
approach focused more attentlon on the 1nd1v1dual s self—
'Mdlrectedness and str1v1ng toward for example, self actuall—dv
H;zation, as descrlbed by Maslow (197CD Some of the prlnci;gn

-

'focused on 1nd1v1duals as more than passive consumers of

\ ‘

Along w1th several other condltlons for 51gn1f1ﬁ

"ples of aiflt 1earn1ng,,as stated by Rogers (1969), also

educatlon

,‘cant learnlng, Rogers 1nc1uded. 1. perceptlon of relevance ofv fo

‘content 2; respon31ble part1c1pat10n in- the learnlng pro—

H

cess,33: self 1n1t1ated learnlng which involves the ‘whole
ﬂ'person, and 4, 4self evaluatlon and self cr1t1c1sm As sup—'i-
port for the development of a more .self- d1rected approach to-

adult learnlng, whlch he}calls andragogyf Knowles (1970)f



pointed out the differences between child andzadult 1earners

in these assumptions As a pe Sson matures: «

.‘\\_M

1. his self concept“moves from—one—of—being—a
dependent personality toward one of belng a
self-directed human being;

2. he accumulates a growing reservoir of exper-
ience that becomes an increasing resource for .

learnlng,

3. his readiness to learn ﬁecomes oriented in-
creasingly to the developmental tasks of his
social roles; - : '

4. his time perspect1ve changes from one of post-
poned. appllcatlon of knowledge to 1mmed1ate
T ,appllcatlon (p 38)

Experlence, purposefulness, and immediate application

Y

v'“///yére seen as assets of adult 1earners by Shute (1968).
e

Gross (1980) reiterated these p01nts in his encouragement'of

’ adults toward self-directed learning andoadded this advice:

2!

no one:can.learn'for youvandjtheréiis no one way to 1earn'
(#.17). e ; R
These assumptlons about 1earn1ng in adults support the
VAivalue of self—dlrected learnlng; Cr1t1cs-of self—drrected
o .

1earn1 g are most concerned when chlldren are 1nvolved

where lack of knowledge and exper;ence is c1ted as a major

hlndr nce. to settlng goals and selectlng content (Hamm,>

1962) In applylng thlS cr1t1c1sm ‘to. adults and chlldren,

one

pla e in 1solation and: varylng degrees of help are used
Study and research in self dlrected learnlng has been
- ac nowledged as a legltlmate endeavor in adult educatlon :

(_rookfleld 1981;‘Boyd and App;:1980).

ust remember that self dlrected learnlng does not take’

\ N



—4——~—to accommodateu—adJustT—or detefhlne_thelr_role_rn sup—”

I’!..' ,;)
Profe351ona1 adult edUCators have gone further by

2 ».,v !

recommendlng that tradltlonal 1nstitublons undergo changes

»

S MERAS

portlng self d1rected learnlng and ‘that agenc1es need to
prov1de t1me, fac111t1es.‘resources, and recognltlon for

"
U

self—dlrected learn;ng (Hlemstra, 1980)

-~

“

Prevalence of Learning”ProiectsbAmong Adults
“In almost‘ali of the.Surueys of adult 1earning prOr
jects, researchers have used- deflnltlons of a 1earn1ng pro-.

ject based on Tough s def1n1t10n" .

" ..a series of related eplsodes addlng up to at
least seven hours. In each episode, more than
half of the person's total motivation is- to. galn
and retaln certain fairly clear knowledge and

skill or to produce some lastlng change in’'him-
self" (Tough, 1979a) :

'Tough included all k1nds of learnlng;ﬂiir/example,rknov—

ledge, beliefs, awareness, phy51ca1 d perteptual skill,
insight, and confldence. There must be an 1ntent to retaln

the knowledge for Et least two days (Tough,]l979a); 'Toughak.

further defined a learning episode as l

". 2 period of time devoted to a cluster or-
secuence of similar or related act1v1t1es Wthh
are aot interrupted much by other: activ1t1es
Each eplsode has a definite beglnnlng and endlng
in time" (Tough 1979a).

Again, the major motlvatlon must be to learn somethlng

so that ‘instances of 1nc1dental learnlng 1n sltuatlons wheref«

’

1earn1ng was not the majror focus, are not 1nc1uded as. part

of learning projects: In a self d1rected 1earn1ng prolect



the‘learnerghimself rather than any profe531onal teacher or

% non- hUman organizer. e.8: programmed 1nstruct10n, assumes

:the primary responsib1lity for plannlng, controlllng,_and

e

: learn;ng. When this method was used —the results were

isuperv151ng the entlre progect (Tqugh,. 1967)

The method used in surveys of adult 1earn1ng prOJects

has been prlmarlly the 1n depth 1nterv1ew It was, noted
'that adults somet1mes don t 1dent1fy thelr day to day ef-

“forts to . acquire knowledge and - sklll as 1earn1ng prOJects

Also, adults tended to deprecate the1r own self d1rected

1earning act1v1t1es, espec1ally as compared to more formal

types .of’ learnlng (Tough 1979a) Subjects needed to be

'iprompted and encouraged ‘to relate the nature of the1r own

‘impressive: . D d_‘

How ‘many persons conduct at least ‘one maJor 'learn- - |
. ing effort during the year 'before. the interview?. ”n:k~‘
- The answer is. probahly 90 percent’ though theé range”
from one study to another is from 70 to 100 per-
cent (Tough 1978)

'f.In a. nat10nal survey conducted in’ the Unlted States,,”

\\ [

Penland (1977) found that 79% of adults conducted at least

. oneclearnlng prOJect 1n the year prlor to the 1nterv1ew
w:~The SubJects of those learnlng efforts include topacs re—
:flated'to home, fam11y,‘hobb1es,'recreatlon, career, voca—
t’tlon; and rellglon Career or WOrk related tOple were the
vifsubJects of ‘the largest perortlon of learnlng prOJeCtS;
vl30'- 48 Z (Tough 1978' and Cross, 1981) Hlemstra»(1980)‘

1ncluded a 1lst of research proJects whlch conflrmed these

general‘flndlngsyand demonstrated_the‘pervas;yeness of»self-

.- A
v . A\
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~

directed learning in'adults.:)pased onfthe general researéh,

Cross concluded that approximately threeafourths of the

learnlng projects of adults are completely self dlrected Coe

.

.lQ

15% involve groupllearnlng. {OZ_afe_oqe§ro:one*1earn1ngt"
situations, and 32 utilize'compieteiv pre—programmedinone
human sources 11ke programmed 1nstructlon, tapes; ana":eié:ﬂf*
“vision (éross, 1981).' She found alsé that the mean number

.of self—directed pfojects-ln‘one year was 5 w1th an average
.of 100 hours -spent ‘on each (Cross, 1981);_ Self d1rected
‘learning is somewhat less sdeio- economlcally based than is hp.
' part1c1pat10n in formal . settlngs.f SlSCO (1982) studled 5.@
poorly educated low income), rural re31dents of Vermont and
concluded that they were actlve self d1rected learners..:The

qua11ty and type of learnlng prOJect may show certaln socio—bl::h
4 o

edbnomlc and educatlon level b1ases, however.' There is a
con31derab1e range 1n the”;eports of adult learnlng pPOJectsif
| dependlng partlally on the depth of 1nterv1ew1ng For exam-.
vple, Tough (1967) found that 98 percent of hlS 66 subjects‘
had condwcted at least one prOJect in the prev1ous year and

exten51ve problng revealed a mean of 8 prOJects, w1th a mean'

\

total of 700 to 800 hours 1nvolved in that year., The range ‘,ﬁ

v A .r

was O to 2509 hours.'

Stud1es of partlcular occupatlonal groups have revealed,

X

actlve self- dlrected learnlng Allerton s (1975) subJects

“

we;e parlsh minlsters who conducted an average of 9. 6 self—

)
~

*‘dlrected learnlng prOJects averaglng 52. 6 hours per prOJectﬂ o
Sixty-two percent-of the prOJects were career related. A/

RER N NP RN ¥ RSP B DU



sample of 50 adminlstrators conducted a’ mean of 4 (6 projects

in a year .842 of whlch were JOb related and 70% of wh1ch

were: self d1rected (Benson, 1975) McCatty (1975) reportedh'

———~——that—in her—sample of 54—profess1ona1 menT_the mean_number_
of learnlng prOJects was -11.1 and mean hours spent per year
was'1244. Over SOZ of prOJects were work orlented and&76%

' were self—planned. There is ample ev1dence, then, of the

pervasiveness of adnlt.learnlng.prOJects, partlcularly self- -

- directed projects oriented toward job or career.’

Self D1rected Learnlng in: Nur31ng

The fOCUS of this study is the career or JOb related

self d1rected learnlng undertaken by six members of the

) ]

nur31ng profe551on.l Several factors comb}ne to demand con--
"tlnulng educét1on in the profess1ons " The "knowledge ex-

p1031on and pub11c g%ncerns regardlng profe531ona1 obsoles—
_'cence demand that new technlques and flndlngs -be contlnually
'1ntegrated 1nto practlce.‘ Thls means that the profe551on-A
Ifal szeducat1on should never end (Rockh111 l983)._.Cont1nu—

1ng educatlon is certalnly valued 1n nur51ng,.and‘educa;@x

‘ t1onal 1nstitut10ns ‘are respondlng, to some extent " to stu-"

dent's concerns, regardlng flex1b111ty and 1nd1v1duat10n in

learnlng for: development of competence and career mob111ty
(Lenburg, 1975) Lenburg descr1bes trends toward part ~time
lstudy credit by examination use of lnstructlonal telev151on
and so on (Lenbnrg,;l975).- h ‘

These efforts notWithS?anﬂingx‘"without:self—directed _

S 11
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1earnlng;:nurses'willtneverlbe.able to keep up adequately
with their learnlng needs" (Clarke, 1979). Advocacv<of
';self directed learnlng in nur31ng is certainly not a recent‘
developmentm—_Florence nghtlngale stated u—dO—not—ppetend
to teach her how. I ask her to teach herself and for thls |
‘ purpose, I venture to glve her hints" (Lenurg, 1975) :" .
Although self- directed learnlng in nurs1ng is advocated
.'as a method for'respondlng to-1ndrv1dual needs and conpe—-w
tencies‘(hel Bueno, 1980);\credit and approval mechanisms
do not take lnt& account”self—planned learning (Lussler,v~
~1979)‘ As well, "many nurses have not been prepared for
'elf d1rected 1earn1ng by the1r profe351onal educatlon |
(Clarke; 1979) ' Tough (1980) and Houle (1980) ‘saw value in
learnlngato 1earn eff1c1ent1y and effectlvely in a self— |
‘dlrected way durlng ba51c profe531onal educatlon, as this is.
‘the prlmary method used .for career- 1ong learnlng

. Nurses are engaéed in self- d1rected learnlng prOJects .D
like most other‘adults.' Moran (1976) studled learnlng ef-'
-'forts in a;sample“of'30 staff nurses. She found these
,:'nursesfto'be verv actlve learners with a mean of 1217,hours
in»onejvearjspent,on'learnlng proje;ts of all kdnds;. They
.ranked'betieen.the two most'active groups in Tough's find-
1ngs. professors wlth 1491 hours and p011t1c1ans wzth 1189

bl

fhours.‘ Of the learnlng prOJects devoted to ‘career related
.’toplcs (40% of t1me spent), a mean of &96 hours'was spent in
self dlreZEEE\learnlng, whlle a mean of 22 hours was spent

fengaged 1n staff development offerings. Althoughﬁthe;sample .

"'9

LI



was small in this study, the results are generally consis-
tent with pfevious studies cited, and give an indication of

the apount.of self-directed learning engaged in by nurses.

0

Yy .
‘Following is a discussion of findings related to var-

- Aspects of Self-Directed Learning Projects

ious aspects of the 1earner s activities and decisions in

planning and ‘conducting self directed 1earn1ng prOJects

~

A. Motivation

Hodle (1963) conducted in;depth irterviews in an inten-
- L : Iy . )

sive study of twenty-two. adults who were perceived as very
active iearnersﬂ - They all dalued education,'had specific’
goals;'end ehjoyed the process'of learhing; Hodle oategorf
ized: three types of learners in terms of their primary
motivational orientation toward 1earn1ng. goal oriented
actiﬁity oriented, and_learning oriented.ﬂ Boshier (1971).

developed the Education Participation Scale based'oplthese

findings and further'isolated facto%s,affecting.participa9<

tion in education, which he termed growth motivated and
deficiency motivated. Growth motivated factors relate to
the individual's striving for betterment while defiency

~

motivated related to a perceived lack in performance or

. knowledge. Boshier (i973)»furt§er developed a- model of par-

ticipation expressing the interaction between internal psy-

chological and external environmental factors. It is to be

expected; then, that individudl reasons for engaging in



R
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!
¢

learnlng would be,many and varied as Cross (1981) stated
She pointed out that life transitions, espec1ally related to
JOb demands or change, frequently precipitate 1nvolvement in

1earning and that most learning efforts tend to be practlcal

14

and 1mmed1ate1y applicable. Tough also reported that adults
‘learn a}imarily for immediate application in order touper—
form more effectively and/or efficiently, thus experiencing
pleasure durlng appllcatlon and raised’ self esteem (Tough

1979 and 1980). ~ Adults also learn in order to impart know-
ledge or skill and because they enjoy»learnlng the content
itself,(Tough, 1979b). Emphasis, on learning for immediate
-practical,applieation‘is also expected-in view of the as-

sumptions about. adult learners discussed previously.

B Cho1ce of Self as Planner

As noted prev1ously, about - three quarters of the
adults 1dent1f1ed learnlng prOJects ’@re self- d1rected
that is , the learner assumed_the primary responsrb111ty for
lplanning,;controlling, and supernisingfﬁhe entire .project
(Tough, 1967); At some polnt;.then, the learner decideo to
: be‘the planner'for the project. ln'Tough's study, subjects
gave several reasons for chooslng self as the planner

X
These reasons»can be summarized as follows:

R

Learning would be more efficient.
The resources were easily available and' the lear-

. ner- was skllled in the1r sse

The loglstlc d1ff1cu1t1es in using another planner'
such as tlme, distance, or cost were c1rcumvented

LR



The learning methods and activ1ties could be indi-
vidualized to suit the learner's preferred style
~and beliefs.

The content could be chosen to apply to a spec1f1c -
problem.

The_.learner felt a certain pride and self-reliance

15

«

‘C. Planning'

in planning his own .learning. (Tough, 1979a)
These reasons,for choosing self as planner have'ep—‘
peared 1n other studles such as that conducted by McCatty

(1975). The profe551ona1 men in her study stated the fol-

" lowing reasons in order of frequency:

1. Individualization of subject matter to.appf?-to
a.particular problem at hand or to suit own
interests. ) .

2. Phy31ca1 avallablllty of resources and econo;y

3. Feeling of indépendence and self—rellance.
44;‘Expertise in subject area.

5. Flex1h111ty ogytlme

Most subjects 1n each of these studles llsted more thsn

one reason for. ch0031ng self as planner. f\,\s

o

Tough (1979b) reported that in most self dlrected_

learnlng prOJects, adults planned as they progressed often

taking a rather meanderlng path. On-thls ba31s,-he has

icrlthued the use of learnlng contracts as developed by

Knowles (1970) as students tend to feel 'locked in' by pre-

bplanning most of the;r,learning act1v1t;es._ Tough (19793)

,‘hes developed a list of 13 preparatory steps (Figure 1) that

. . : . : -8
the learner sometimes takes-in a self-planned learning, pro-.
a . . : W

’ v:’l o
&
’ )"’.' .
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Figure 1 ~

Possible Preparatory Steps ' o o CL
Taken by the Self-Planner: o

» -

N /

Deciding what deta:.led knouledge and skill to

. learn .

Deciding the specific activities, methods,

. resources, or equipment for learning. . \ ' @

Deéiding where to learn.
Setting specific deadlines or intermediate

- targets.

"Deciding when to begin a 1earning enisede.

Deciding the pace at which to proceed durlng a
learning episode. '

"Estimating the currént level of his knowledge

and skill& or his progress in gaining the de-

" sired knowledge and skill.

g. ’

oo,

M.

Detectmg any factor that has been blocking or

"hindering his learning, or discovering ineffi-
cient . aspects of the current procedures. '

Ubtaining the desired resources or equipment,
or reaching the ees;red place or resource.

Preparing or adapting a room (or certain re- - e
sources, furniture, or equipment) for. learning,

or arranging certain other: physical conditions |

in preparation learning.

Saving or obtaining the money necessary for the

- use of certain human or nonhuman resources -

12,

“13.

perhaps for buying a book, renting equ1pment,
or paying for lessons.

Finding ti.me f‘or the learn:Lng.

Taking'certain. steps to ‘increase the motlvatlon E

for- eertain learning - episodes.

. Taken from Tough, A, The Adults earm._r_sg

rojects, Toronto: Om:ario Inst:.tute for
Studies in Educatlcm' 1879 (a) p. g



ject These steps were based on a list of tasks tested in

hlS 1967 study and revised and further mod1f1ed based on

S £

subsequent experlence A1l learners do not perform all
activ1t1es listed. Tough (1979) also found that almost all
learners obtain help’from four or flve people as plannlng or
content resources; and that most help was needed ‘in choos,ingo.~
what and hos.tq learn (Tough“1980) In studylng prepara—‘,
.tory steps in the self directed 1earn1ng prOJects,_of 19

: pract1c1ng pharmac1sts, Johns (1974) found that the follow—

ing steps were most frequently engaged in:

a) dec1d1ng on spec1f1c act1v1t1es, methods, re- |
sources, or equ1pment for learnlng, -

'b) dec1d1ng what detalled knowledge and Sklll to
1earn¢~and ‘ .

c) f1nd1ng time for learnlng

_Benson (1975) reported that the progects in his study
were’ organlzed 51m11arly to conventmonal approaches to plan—'
‘nlng.programs. ;HoweVer, Georgi (1979) reported that-there

‘seemed to€be'no onelparadigm for self—learning.

:.?D Resources and Learnlng Act1v1t1es

- Ih. most of the studles prev1ous1y c1ted'.pr1nt.was the :
prlmary.resource used (Tough 1979a; Johns, 1974 ~and’
Benson 1599) McCatty (1975) added that dlscu531on w1th

_one or several 1nd1v1duals was another 1mportant 1earn1ng

,.actlulty, followed by d01ng and observ1ng

At s



E. Need for Assistance

Accordlng to Morrls (Tough 1978), the'most common
dlrficultles or—problems encounteredwan self dlrected_learn—
ing prOJects were | . | |
d0 Know1ng how to start - settlng obJectlves

- 2. Finding time to conduct learnlng‘prOJects;

'3, Khowing whether or not they were progressing -or
had accomplished what they'had set out to do -

‘Tohgh'(l967) reported‘that'some assistance was'required

in all tasks by at leaSt~one snbject and that, over-all,.a ,o

1arge amount of human a351stance was required. . Benson'

~(197A) also reported that over half of‘hls subJects needed

help in evaluatlon. . e : N I
. TR " ‘ . S - \\ |

~

Program Plannlng and Instructlonal De31gn

Because 1n self d1rected 1earn1ng prOJects the 1earner'

performs many of the tasks a teacher or program planner does;

]for the student 1n more formal settlngs, components of'

plannlng and teach1ng should appear in. the self d1rected

‘1earn1ng prOJect Thus, the 1nstruct10na1 de51gn 11terature¢

“glves some gu1dance wh1ch a1ds 1n 1dent1fy1ng these compo—'V*‘

Iy
.- v

)

-nents in self d1rected 1earn1ng

Glaser (1976) proposed the follow1ng components of a
psychology of 1nstruct10n' y' ‘
'lg-Analysis of competent performance 1nc1ud1ng
"~ task analys1s related to formulatloﬁ'of ObJEC*'

t1ves._" S - , = -

2. Descr1pt1on of 1n1t1a1 state 1nc1ud1ng compe—
e tenc1es 1n content and abilities’ to learn.,

~r

18
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3. Conditions that foster acqu1S1t10n such as
knowledge,.structure, and.learning to learn

abilities

4. Assessment of the effects of 1nstruct10na1

1mp1ementat10n B : o ,
Gagne (1965) approached these categorles in a more
prescrlptlwe way. as he listed components of plannlng for
su;table conditions for learnlng:;v g

'll,Defining'objectives for-learning,,

\

24 Determlnlng7learn1ng structure - sequence and
‘ organlzlng, _ - : Lo o .
3.'Ch0051ng conditions for 1nstruct10n‘— can be

,"pre designed or. de51gned as the learnlng pro- .~
gresses, and

A.iProcedures for assessment.
Various other‘authors have 1isted components”or steps ‘
-in program" plannlng wlth varylng degrees of spec1f1c1ty,g

dependlng on the1r purpose (Knowles, 1970 Hbule, 19733 D1ck -

‘and Carey, l978 'and Lens, 1982) (See Appendlx II)v'Gross .',;
'(1980) 1mp11ed some of these compoments when he suggested

'the followlng questlons the self dlrected learner needs to

lattend to when plannlng a. learnlng progect

'What exactly do I want to learn,.understand, know - .
-about become, be able to. do’ S L

1'."’How ‘and where can th1s best- be learned'7 =
' What resources would be useful7 :

2. When is the best time to learn it and
" what would be a: des1rab1e schedule and

deadllne7
3.AWho could help7
4, 'How much is it worth to me’7 How m‘uch‘v_

©owill it cost - in time, energy, and -
money - through various means7 )

N, LN e, e T
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5. How.will I know I've achieved the goal,
© and what doéocumentation or product would
be useful to have7 :

20
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Recommendations for Research

Brookfleld (1981) acknowledged that research into se1f-]

d1rected learnlng is a 1eg1t1mate concern and Cross (1981)

vfurther p01nted out that one role of - educators is . to fac111-

. tate self d1rected 1earn1ng.f Further, the reséhrch conflrms

that adults want addltlonal help and competence with plan—

[ ,4-_

ning- and gu}dlng the1r 1earn1ng (Delkér 1979). Some re-

1 search has accumulated on partlcular aspects of self d1rec—

ted learn1ng prOJects, but there 1s a need for more effort

' d1rected toward understandlng the 1nd1v1dua1 learner s deci--

]

331on maklng process, that 1s, how learnlng is’ planned and

gulded (Tough 1980) Rubenson (1982) contended that adult

educatlon research has emphas1zed development of emp1r1cal

’ methods at the expense of developlng theory and conceptuall—: f

:zatlon He c1ted the grounded theory approach of Glaser and.;

e

7Strauss (1967) ‘as a- valuable contrlbutlon to the solutlons

e

_of thls problem as well as fertlle ground for 1nterd1sc1—»7

i

pllnary approaches.; Other authors have noted the lack of

‘theory in adult educatlon (Cross, 1981), however, use of

ﬁgrounded theory and 1nterpret1ve llterature has galned popu— 5
1ar1ty 1n reported research 1n adult educatlon (Long, 1983)
f(There appears to be a need for scholars llke ethologlsts to ff

study problems of the f1eld to understand educatlonal events'



(Atkins,,1973). Further, UnCOveriog‘beople's definitions -

and rules cqvering.everyday'learoingvshouldvyield more valid

1coﬁstructs éRockhill- 1983).
"Whether one wants to know how' to facilitate
learning or how, to- present information to adults,

. . more in-depth s/udy 'of how learning actually takes.
'place in everyday settlngs is a. nece551ty, one

“that should receive first prlorlty in the 1980" S.

(Cross, 1981) o , _ , ;

Fhe focus of thls study and "’ 1ts methodology seem appro—
: ! :
pr1ate,'then,fto the current state of research in self-

directedllearning.



_CHAPTER THREE
- METHODOLOGY

Introductlon

'The focus of this study is an exploratlon of the pro--
cess whereby ‘nurses plan and conduct a self d1rected 1earn—
1ng prOJect The 1ntent is 'to descrlbe ;arlous d1mens1ons
and varlables affectlng thlslprocess bp.eramlnrng the des—
cr1pt1ons given by six nurses of the1r own learnlng pro—"
Jects, Varlous aspects of self d1rected learnlng have been'
.3;studied but 11tt1e research 1s.ava11ab1e regardlng the
‘actual process 1nvolved in such learnlng ‘ Therefore th1s *
-1study'1s exploratory in nature.and ‘is well su1ted to. a

4qua11tat1ve approach ut11121ng a naturallstlc paradlgm.

Because the naturallstlc paradlgm 1nvolves advantages and

‘V,lesadvantages whlch are dlfferent than those of the sc1ent1—.”;

f1c paradlgm . A dlSCUSSlon of the- ratlonale for u31ng the

“'~'fnaturallst1c paradlgm follows e f3j,: T 'f“ll:¥~

A The ba31c assumptlons of the naturallstlc paradlgm as
:i;descr1bed by Guba and L1ncoln (1981) demonstrate the app11— :
';cab111ty of th1s method to the exploratlon of an 1nd1v1- B
1 dual s learnlng process T These assumptlons w111 be des—'u.

-crlbed and contrasted w1th the assumptlons of the sc1ent1f1c:

A;paradlgm,-

22




‘

.l. The Nature of Reallty : “ }: .

"The f1rst 1mportant ‘assumption pertalns to the nature~

-

.of reality The scientific paradlgm‘VLews the world as a

’

series of discrete ent1t1es or stable processes w1th rela—
. // N
‘§1onsh1ps expressable as causal hypotheses. Other varlablesvl~

— i

!

are . dealt w1th as lonfoundlng varlables to be controlled‘or ' 7

‘eliminated; When address1ng thlS assumpt1on, the‘naturalisé
tic . paradlgm embraces an opp051te v1ew,‘that 1s; there existl
mhltlple rea11t1es and multlple truths uhlch form patterns
(Guba and Lincoln, 1981 P 58) Varlables are not opera— ‘;,g
t1ona11zed but are formulated to ‘be 1nvest1gated 41n all |
bthelr complexlty in’ the context in which they appear{i':.
'.(Bogdan and Blklenb 1982 p. 2)"The 1nqu1rer 1s_"“;cohg7_4i

'*cerned as; well w1th understandlng behav1or from the sub—:f

;Ject s own frame of reference.‘ External causes are of
secondary 1mportance (Bogdan and Blklen,v1982,?pf_25.s

_Thls v1ewp01nt has some theoretlcal roots 1n the phenome—

nolog1cal approach whlc\: ?: attempts to understand the_nff

'y;meaning-of events'and_in\eractionS'to ordlnarybpeoplejln'

- . // .
particular.situations (Bogdan and Blklen, 1982 p. 30) :The:
‘yiunderlylng assumpt1on 1s that the meanlng of our experlences
‘constltutes reallty, but there 1s no den1a1 that there ;s ai
treality Out'there that stands over and agalnst humans.;
L ThlS assumptlon about reallty 1s also present 1n the
yv1ew of human soc1ety as symbollc 1nteractson wh1ch maln—;
:talns that real events are 1mportant 1n terms‘of how they R ‘ﬂl{

'are 1nterpreted and that human,"q. response is not made



directly to the actlons of one another but 1nstead is based

on; ‘the. meanlng wh1ch they attach to some- act1ons" (Blumer,‘

1962, p.97).. Mead goes on to develop the 1mp11cat10ns of

n

this seemlngly simple statement—“whenmhe declares that_ithe_ ;
. ] /’
_ human be1ng ‘can be the obJect of his own actlons (Blumer,
¥
1962, p.97). The 1mportance of thlS statement 1s twofold.

’acter which'acts on the 1nd1vldual . Second is’ the 1mp11ca—
1t10n that the actions of a person are constructed or bullt
lup, and not Just a release or reactlon (Blumer, 1962 " Pp. 98)
Thus the meanlngs an 1nd1v1dual attrlbutes to”hls world are-
ﬂ:rmportant not only in terms of hlsqnner world but also in E

terms of h1s actlons.

:anEhropologlcal studles of educat1on. Such deflnltlons of

'culture as "the acqu1red knowledge people use: to 1nterpret ff'”,’ O

,ple of a qualitatlve approach used to descrlbe culture. _ .' w"3{%
Spradley s def1n1t1on of culture also has much in common

;withQSYmbOlic;1nteract10n. L wt ?:51: : R js ' R

First when the 1nd1v1dual 1nd1cates somethwng to- hlmself

(notlces somethlng) meanlng is conferred on thar stlmulus by )

the 1nd1v1dua1 and becomes a product of- the dlsp0c1t10n “to

act, rather than an antecedent %tlmulus w1th 1ntr1n51c char-

1

A

5 L . e -

The phenomenologlcal approach is also ev1dent 1n many

A

exper1ence and generate behav1or (Spradley, 1980 p 6),

reveal th1s approach Certalnly ethnography is a good exam—- - fla
. C e

i -



2. Inqu1rer SubJect Relationship o
/;a Yoo

A second assumption of the naturallstlc approach per—ﬂ

i

tains to the inquirer—subject relatlonshlp. In the scienti-

25

—fic approach_utechntques are— used—to_ma;ntalnudlstance_be—,

7tween 1nqu1rer and ‘subject to mlnimlze the effect of in-
ROP A
qU1rer 1nterference and b1as.* In. the naturallstlc paradlgm,

r

the: 1nqu1rer 1s often an 1nstrument in the collectlon and

.analysis of data. Questlons asked by any . 1nvest1gator, ‘even

if the 1nstrument used puts the 1nqu1rer at arm S, 1ength'

‘from the subJect, are subJect to b1as. "Qua11tat1ve resear-

.

chers try to acknowledge and take 1nto account the1r own
‘blases as a method of deallng w1th them (Bogden and Blklen,
1982 p 43) Of course, the researcher is never entirely"
successful i deallng w1th the problems of u51ng h1mse1f as..
‘thelnstrument ofdata collectlonsuch asnh anopen ended
>1nterv1ew where effects rangmng from fatlgue to selectlve.l

perceptlon occa51oned by blases or preJudlces (Guba and

- L1ncoln, 1981 P 60) are- obv1ous.; On the p051t1ve 31de,

?however, the researcher need not begln from ground zero' onz'

¢ ‘

each succe381ve 1nterv1ew._ "He w111 have learned somethlng
hfrom each [1nterv1ew] that can be ver1f1ed or perhaps even
: expanded~1n subsequent~1nterv1ews (Guba and L1ncoln, 1981

u"3 Nature of Truth

A thlrd set of assumptlons relatlng to the nature of

gtruth is-also important,. Because the- a1m of sc1ence is most
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0 ,
frequently the production of generalizations, that is,

statements of 'enduring truth value' that are essentially

unchanged from context ‘to context (Guba and L1ncoln,‘1981
]

————w—ﬂ)58)r—themfocus_nf_the SC1ent1f1c parad1gm tends to be on

'similarities of-examples. On the other hand, the naturalls—
tic 1nqu1rer fau?rs descrlptlve statements and- uorking
hypotheses (Chronbach 1975) ’ leferences and 31m11ar1t1es
in examples are of concern as well as detalled 1nformat10n
“about context necessary to determlne 1f there is a ba31s for;
transfer.l The empha51s in naturallstlc enqurry is ‘on under—,
standing of partlcular events. Chronbach suggests that a .
partlcularly 1n the behav1ora1 sc1ences, generallzatlons. |
decay over time and "."that; “after a tlme, every generall—‘
zation ls’leSs science than it is hlstoryﬁ (Chronbach,»
1975). “ Generallzatlons are assertlons that are context

free, thus even when hedged w1th cautlon, they are difficult

N

to ma1nta1n Ain the behav1ora1 sc1ences where exceptlon to

the behav1oral laws abound" (Guba and Llncoln,‘1981 - 62)

One method used in naturallstlc 1nqu1ry to deal w1th gen—-
erallzablllty is the grounded theory approach of Glaser and o
Strauss (1967) | Categorles, the1r propertles and relat1on—
shlps are bu11t up from qualltatlve data | By collectlng |

data 1n varylng contexts,4 1m11ar1t1es and dlfferences are
revealed wh1ch further reflne and complete conceptual cate—

/-
’goriesland-relationships and important varlables.

The assumptlon regardlng the nature of reallty,vlnqulr—

er- subJect relat1onsh1p and the nature of 'truth' statements

4 N
[

EEERY
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/
just described have implications for qualitiative_résearch. .
These 1mp11cat10ns 11e in the -areas of preferred technlque,

source of theory and quallty cr1terron wh1ch will be dis~

.cussed as the methodology of this study 1svdescr1bed.

Subject Selection

A

The subjects for this study were six'nurSes in various
p051t10nsvof employment pract1c1ng nur51ng at a 500 bed
'actlve treatment hosp&tal in \a c1ty of" 50, 000 A nur51ng‘
.admlnlstrator, whose respon51b111t1es include educational
programs 1n the nursing: department was approached by . the
researcher to furnlsh a 1lst of several purses’ worklng at
‘ e

the hosp1ta1 who.she and her colleagues percelved as active

successful self dlrected learners These 1nd1v1duals were

approached by the researcher and subsequently 1nterv1ewed

. "h@-

‘Seven 1nterv1ews were completed but one was dlscarded as .

the 1earn1ng prOJect descrlbed d1d not meet the cr1ter1a for

3
G

a self d1rected learnlng prOJect (see p. 30)‘

Nurses who were percelved as successful self d1rected‘

,1earners were chosen S0 that the focus of the 1nterv1ew, -
would be the successful completlon of all phases of the uﬁ
.self d1rected learnlng prOJect.l When progects are Judged as.'f' ol

unsuccessful by 1nd1v1duals, they are more concerned w1th

the frustratlons and dlfflcultles encountered



) . ’ i ) hj- .

. ' Data Collection L

The method of data collectlon used an open-ended inter-

'view. . The interviewer used probes to assist the subject in

recalllng and describing varlous aspects of the learnlng

RN

'project.' The interviews were conducted by the researcher in

- various settings{ four were in offices‘at the hospital and

two were in the homes of the subjeg&s. The segment of the

"1nterv1ew ‘dealing with the subJects descrlptlon of plannlng

and conductlng the learning prOJect was. transcrlbed and

taped for analysis. The length of the interviews varled

afrom].l/Zto 3 hours. . s

The open ~ended interview is a common technlque of data

collectlon aSSOClated with th% qualltatlve method : In keep-
: 1\

ing with the aim of capturlng the subject's own’ words and

~the meanlng 1nd1v1duals attrlbute to their own 31tuat10ns,
‘1nterv1ew gu1des enable open ended responses and flex1b111ty
‘which allow for the 1ntroductlon of unant1c1pated data. The

'seml structured interview such- as used in this study is

valuable in gatherlng comparable data across subJects but

'one does lose the opportunlty to- gnderstand how the subJects

themselves structure the toplc at hand (Bogdan and Blklen,

'p 136) The sem1 structured 1nterv1ew.then, ‘is somethlng of
'a compromlse between the two aims of collectlng comparable-
»data and capturlng 1nd1v1dual meanlng, and is very dependent'

. on the skill of th= interv1ewer.1n avoiding 'yes—noI{quese

-
v

thﬂS, ‘and seeking'clarification'based-on‘intentVlistening
[ ! _N

to a351st the subJeem.ln express1ng his own account of“the

4
v

RS



situation. With these considerations in mdnd,'the.interviey
format wes piloted with two nurses who were acquaintances of .

the researcher and minor alterations to probes.and prompt

'sheets were made follow1ng the pilot testft;;

29

All interviews were tape—recorded. All of the -subjects

had used tape recorders during interviews as students or in
‘their work and all seemed quite comfortable with the pres-

ence of the tape recorder. The recordlngs were transcrlbed

by the interviewer to achieve accuracy in phra51ng and

punctuation (Bogdan and Biklen, p.96%

g

A Interview Format . o ";\

The purpose of the interview was first explalned to the

'subject‘ 'The interview 1tse1f had four parts.TcThe first

part of the 1nterv1ew was de51gned to collect descrlptlve

‘data about the subjects, such as age, level Qf educatlon,

type of. p031t10n, previous nur51ng experlence, and famllgh

situation. The second part of the interview was de51gned to

‘

a351st the subJects in recalllng progects related to, thelr

Jobcu'career that occurred\durlng the 121nonths pr;or to.

the interview. Prompt»sheets suggestlng sftuations which ==~

mlght evoke learning attempts, possible content areas;‘and.ﬁ

o

resources were used to a551st the subJect.lTSee Appendlx 1

Interv1ew Sheets A and B) The use of prourpt sheets to

©

2
. 3551st in the recall of learning prOJeéts was taken from the

™ -

Interv1ew Schedule For Studylng Some Ba51c Characterlstlcs

.4

‘).D' b

of Learning ProjectS‘(TowghQ 1979)f‘”The'llst of lgarning < ;a

1 B
o =

R E 4

R E ,
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projects need not be exhaustlve, as the'purpose of this part.

'of the1nterv1ewzs notto compile a'list of prOJects,but
#/,,,

to furnﬂsh some basislfor choosing one'projectlforhexplora-.
.'tion.l | | |
| The'purpose ofthe'thirdpart_ofthe;interview was to
3seiect with the subject one 1earn1ng project to examlne in
greater depth.d Imterv1ew Sheet C (Appendlx 1) was used to

.

examine,each‘prOJect to dete 1nev1f theyvmet theocrlterla
\ﬁjiroject. These criteria taken

for;a self—directed“iearhin
- from Tough's‘(1967)%¢§finition of a.selffdirected learning

project, were
1. The project was conducted in ‘more than one learning

‘eplsode.e

2. More than 8 hours wvere spent plannlng and 1earn1ng

1@3‘. 3 Learnlng some partlcular knowledge or sk111 was theﬂﬂ’”

]

prlmary focus. R L -t

4 The learner had assumed the pr1mary respon31b111ty

o

Hﬁffor plannlng, controlling,,ayd superVising the ent1re prof

‘ject S B . Lo o N

5 The learner had a strong de31re to achleve hlS

/-‘.

I8

'nlearnlng goal that’ 1s,‘1t was percelved by the learner as

v '1mpoﬁtant. i"; ) . v' .; , ,,". ,a'{\
o 6 The learner v1ewed the progect as successful
: LThe learnlng prOJect descrlbed by each subJect whlch

'-fmost closely met - these predetermlned cr1ter1a was chosennf
I ‘, -x

';Also, the subJect s w1shes regardlng pneference of prOJect'

to be dlscussed were. con51dered ~The-above data were recor-

eI : . : T . Co . S a !
-

-



ded.in written form,

The fourth part of the interview was tape recorded with

”~

'the subgect s perm1551on. The’ subJect was asked to des- |

: hcrlbe, in depth, how the 1earn1ng prOJect was planned and

conducted. The'1nterv1ewer.pr1mar11y as51sted the subJect
to recall spec1f1c detalls Probes (Interview<Sheet'b " - -
Appendlx 1) Were used to help the subJect to recall all
.aspects of the prOJect The list of probes was developed
-from exam1nat1on of Tough s llst of preparatory steps 1n
plann1ng'1earn1ng' progects ( ee F1gure 1, p.16),vGross s
suggestlons for developlng a ?S\rnlng prOJect plan (pb 76),.
'band Gagne and Brlgg s components of program plannlng (1974)
- As noted in Chapter Two, program plannlng and 1nstruct1ona1
de51gn 11terature suggest components of plannlng andbcon—
ductlng learn1ng whlch would probably appeFr in some- form 1n.e
a self d1rected learnlng prOJect ‘ | - |

| Method of Data Analy51s»rhA

The method used to. analyze the- 1nterv1ew data was | the‘

’constant comparat1ve method of qualltatlve ana1y51s-.rpart' Lo

of the grounded theory approach descrlbed by Glaser and
';Straus (1967) This approach 1s concerned w1th dlscovery of;
theory from data |

»;The constant comparatlve method is concerned with

v-_generatlng and plau51b1y suggesting ‘(but not pro-
-visionally testing) many categories, properties.
" and” hyphotheses about general problems (Glaser“
"and Strauss, 1967, P. 10&) T R

'The conceptual categorles are generated from the datay'and i
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e;ahples'from.the dataiare-used to'illustrate'the concept.
The subjects of thlS study comprised a small relatively .

:homogeneous group To fully use the comparatlve method

data on other 1nd1v1duals in dlfferent contexts 1s necessary

\ : - ,
‘until. theoret1ca1 saturat1on 1s reached "Saturatlon means

‘that no add1t10nal data are be1ng found whereby the [soc1o— :

‘"loglst] can develop propertles of the categorles (Glaser _ L

and Straus, 1967 p 61) A descr1pt1on of the constant

comparatlve method of ana1y51s as used in thls study fol—

.

. lows.

The researcher coded each 1nc1dent in. the data 1nto

[y

categorles as the categorles emerged or -as data. were encoun— ‘
: L)

tered that fltted into exlstlng categorles. Thﬁs was done

by 31mp1y maklng notes in the margln of the transcr1bed

'1nterv1ews. . S '_.u S R Co B

. ) . - B : . . . v N R . -

" To:this procedure we ‘add the" ba51c, def1n1ng ‘rule o ” -

) for the constant comparative method' while coding = R
'anlncrdentfor acategory,compare:t with the - IR R
'prevlous ‘incidents in the same and different: TR AT
- groups coded in ‘the same category (Glaser and BT IR PR

, R

. :Strauss, 1967 p 106)

‘As each 1nterv1ew was analyzed the researcher returned

'lter categor—

\

" to prev1ously coded 1nterv1ews to verlfy or

ies. As the cod1ng progressed ,varlous propertles and di=

.»,
P
BKY
&
A
7

men31ons of the categorles emerged

At thlS p01nt

B TR s D)

-the second rule of the constant compar—

'fatlvemethodls.stopcodlngandrecorda\memoonyour L

hldeas (Glaser and Strauss, 1967, p.1107) The researcher

2 ﬂ
also disCussed,the energlng‘constructsﬂwith;Varlous col- = =

B

e AN A A L G A U A e

&
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The next sten was to 1ntegrate the characterlst1cs and
the1r propertlesf followed by thq,constructlon of a model
'whlch beglns to. descrlbe inter- relatlonshlps among - cate—-‘
gories. Thls‘method of analysis results in constructs wh1ch
‘efeésen51t1ve~to the_datar and regards theory dlscovery as -

" an ongoing process.

.t Quality’ Critefion o

"For natural1st1c 1nqu1ry as for sc1ent1f1c, meetlng
o ,

‘ tests of rlgor 1s a requ151te for establlshlng trust 'in the

'-outcomes of the 1nqu1ry (Guba and L1ncoln,fp.103).. The
~naturallst1c analogues of the four maJor crlterla for meet—‘

r'i‘1ng tests of rlgor as descrlbed by Guba and L1ncoln were

used., These four ba51c concerns w1th the1r sc1ent1f1c terms_

. Ve‘r:’e-‘.
fjA.'Tquh uelueyedinternal1veliditid
B. App11cab111ty f'externaf;uelidity;
| (general121ng abullty) o
‘“fc;:C0331s;¢E;y —frellab111ty
'D._Neutrallgy'— ohjectlvlty.d” =

TN .

_A; Truth Value

N .
-

. Because naturalistic inquiry deals‘Withﬁmultiple’reali—"'

¢
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studied 1is not entIYETY“applicablET—The-naturalistic+in

_qulrer is more concerned that the sources (subJects) regard

‘the f1nd1ngs and 1nterpretat10ns as. credlble.f In thls'

study, presence in the f1eld and 1nvolvement of the re-

.searcher w1th subJects are not maJor dlstortlons of data as

_—
-~

the subJects reported past events which the 1nqu1rer was not

‘v.a partyand thedata was collected durlng the courseof only‘

one 1nterv1ew. One source of dlstortlon of data is the b1as.:j

of the 1nqu1rer as revealed 1n the probes used dur1ng the'h’

_1nterv1ew ' The ‘use of these probes tended ‘to 1mpose some

e

}Lstructure ‘'on the experlences of the subJects and may account
“for the - nature of some categorles generated from the data..n

rDlstortlon due to the recordlng of data ‘was m1n1mal as a

T , ,
tape recorder was used to obtaln a verbatlm transcrlpt for

analys1s. However, non- verbal communlcatlon, wh1ch shades

.the meanlng of verbal messages, was not recorded unless1

-'}}

1qu1te exaggerated for example, prolonged pause§£§'Therefore‘v

'-isome data was 1ost by u51ng audlo tapes..Because of the

nature of the 1nqu1ry, there exist no other sources of data

ifor trlangulatlon, that 1s, comparlson of data secured u31ng
fother methods. Although awareness of poss1ble dlstortlons

and careful attentlon to data collectlon methods 1ncrease

“determlnatlon of cred1b111ty can be accompllshed only by

taklng data and 1ntenpretatlons to: the sources from whlch
they were drawn and asklng d1rectly whether they bel1eve - -
find plausible - the results_ (Guba and L1ncoln, 1981

@

P

’the probablllty of credlble data and 1nterpretat10n, '...the -



p 110) In thls.study,d.he analys1smof—the data—was“read—by_'
dtwo mfthe subJects.‘They were told how to:1dent1£y the1r
quoted statements and asked to check on ‘the plau51b111ty of
the 1nterpretat10ns.,Both subJects found the 1nterpretat10ns
hby the researcher to . be reasonable.A 0bv1ously, con31dera—nw
btlons other than the. cred1b111ty of data and 1nterpretat10ns
may 1nfluence the response of subJects when asked to commentf
“'kon data and its ana1y51s. In th1s case,hlssues of confllct ~i I
“of values, self 1mage and self 1nterest‘were.m1n1mlzed be;' | |
;cause the 1earn1ng prOJect was conducted by the subJects for"i
_themselves and the study does not attempt to. evaluate or i
Judge the subJects or the1r progects.“. |

>

.B Appllcablllty

As stated earller, a purlst v1ew of generallzablllty as

”avcontext free propos1t10n 1slnot part1cu1arly useful in theﬂ
'behav1oral sc1ences,‘espec1a11y 1n naturallstlc 1ndu1ry~‘
<wh1ch 1s very much concerned w1th context.w Guba and L1ncoln'

At(1981) suggest that the idea of "f1tt1ngness mayrbe'more‘

useful in con51der1ng.general1zab111ty in natura11strc 1n; -

'qulry ,} at seems useful to th1nk not in terms of general—i“

-

1zat10ns but in terms of worklng hypotheses that f1t more. or

' less well 1nto a conte;:,t other than the one 1n wh1ch they

v Lok dpdosen:

were der1ved" (p 118) The characterlstlcs of- the settlng
‘and subJects are part1cu1ar1y important in maklng Judgments h':: R X

'regardlng appllcatlon of hypotheses in: another context.‘ S

However, as House notes,_ on a procedural level “a func-r



;_;__tlonal al ana1y51s of ma1or env1ronmental events can be
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}qu1te d1ff1cult" (Guba and L1ncoln, 1981 p 22) Use of the

;grounded theory approach over several subJects 1n d1fferent-
*‘settlngs not only 1ncreases appllcab111ty, but also cr1t1cal

d1fferences in contexts can be 1dent1f1ed In ‘this study, a

'small relatlvely homogeneous group.worklng in one hospltal,
‘-'all members of one. profe351on comprlsed the gxpup of sub—:
‘lfJects Also, the learnlng prOJects descrlbed dealt w1th

ilearnlng concepts and pr1nc1p1es rather than manual sk1lls"

or procedures . F1ve of the 31x.sub3ects have some teachlng e
. - / : .' “ ‘
' experlence and/or have taken educatlon related formal cour— e

'ses. Thus,,they were not totally na1ve in terms of relatlng

l“and structurlng thelr exper1ences.: The model developed by

the researcher from the - data and ranges of behav1ors report—t‘”
Ted if Chapter Four prov1de sources of hypotheses for future

research butthe f1t1n terms ofcontext wouldhave tobe '

‘examlned closely for w1der appllcatlon flig*V

C Con51stency f,,f

L.

P

"The 1ssue of repllcab111ty 1s frequently 1nvoked by

'vacrltlcs of naturallstlc 1nqu1ry (Guba and Llncoln,;1981

ip 120) The assumptlon regardlng multlple rea11t1es makes o

‘ repllcablllty a non- 1ssue for many naturallstlc 1nqu1rers,

"land "1f the (evaluators) place empha51s on shorlng up vall—hjl'
v'dlty, re11ab111ty w111 follow" (Guba and L1ncoln, 1981 P
*120) Nevertheless, there are some technlques avallable to

_demonstrate repllcablllty Overlap methods of 1nq01ry tech-"



—__"m“nlques and stepw1se repllcat1on at. several . stages dur1ng the .
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e

1study were not attempted in thlS study : The aud1t has been -

.suggested as’ another technlque avallable to the 1nqu1rer

The audlt establlshes the reasonableness of categorles glven

the data Whlle 1t cannot be expected that sets of cate—

I

"‘gorles developed by two 1ndependent Judges from the same

'"bas1c data w111 c01nc1de, it was’ argued that.a second Judge ”f'

'should be able to verlfy that the categorles derlved by the

;JflrstJudge makesenseJJ1v1ewof thedata poolfrom whlch

‘harranged 1nto ‘the developed category system (Guba and

’ :data Further, the types of categorles 1ndep§ndently formu~h»

_y’developed by the researcher The presentatlon of data doesf

w ot

RN

L1ncoln 1981 kp 122) Thus audltablllty seems - a reasonable”
.concept to: address the 1ssue of con31stency No formal
}audlt of th1s\study was undertaken V~However ohe'tommittee~~”

member examlned some of the researcher s data and concludedv'

1

that a general teachlng model appeared to emerge from thefﬁ

11ated by the commlttee member were con51stent w1th those

e

vcontaln examples from the data to support the categorles
‘descrlbed whlch glves'the reader an opportunlty to Judge forf;qij

1h1mse1f as Du1gan (1981) has 1nd1catedf

. ,
Inter rater re11ab111ty tests are generally
not poss1ble for ‘the lone obsever working in the
"field.” It is incumbent upon him, therefore, to. — e
‘explicate for the reader his method and procedures
of recordlng, codlng, analy51s so that the reader -
'ﬂcan judge for hlmsglf the. approprlateness of pro-l'
. cedures or,categorles employed (p 293) B

the f1rst Judge worked and that data have been approprlatelyb‘.u
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:As mentioned-preyiously, thedissue”of"neutrality,.
:‘called object1v1ty in the: sc1ent1f1c paradlgm, has been a_'
u/n{flcant problem regardlng naturallstlc 1nqu1ry , Thee -
»maJor concerns relate to dependence on descrlptlon of exper—
'1ence by 1nd1v1duals and the 1ack of a prlorl controls,. B
:regardlng data collectlon and analy31s.‘ Scrlven (1972)
suggests that what one 1nd1v1dual experlences is not neces—

”sarlly unrellable and that quantltatlve data is often ‘an

'enumeratlon of many 1nd1v1dua1 experlences whlch are open to

'the same types of cr1t1c1sm. " As to the concern regardlng a -

‘o™

'prlorl controls, choos1ng-of,type of data‘des1rvd und'ln-

. struments for collectlon and analy51s are themsalves,_to

- some extent based on’ the 1nvest1gator s b1as and 1nterests,

fand 1nstruments often contaln partlcular blas,bfor eXample,

cultural b1as in so- called obJectlve tests.' These-methods,
' o '
then, furnlsh ‘no guarantee of neutrallty Sc1ent1f1c and

naturallstlc 1nqu1ry 1nto human behav1or then are not the
polar extremes of ob3ect1v1ty and subJect1v1ty they are fﬁ
Vsometlmes purported to be. Guba and L1ncoln (1981 126)
;: suggest that the notlon of conf1rmab111ty may be. more useful
Vr;n.con51der1ng-neutrallty; ‘"In that regard the methods for

establlshlng truth value dlscussed ear11er seem appropr1ate

f(Guba and Llncoln ‘1981"p. 126)-' However; there is another}

;aspect to conflrmabillty j“.1t shlfts the burden of proof

from.the_lnvest1gator to the 1nformat10n 1tself" (Guba and

Lincoln, 1981 126 ) ‘The p0551b111t1es for 1nvest1gator‘fh
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. 1
' H

and'prejudice,-gnllihility, incompetence,fand.corrupti—

- bility. - The investigator can never, by methodology,,rid~

himself of‘Subjectivity The requlrement of conflrmablllty

‘fslmply meansthat thedata mustbe reportedln sucha way

" that 1tcan beconflrmedfrom othersources[ Use of exam-_

ples‘frOm data‘and careful descrlptlon of methods'are'impor—:

'”tant 1n thls regard Examples are used exten51ve1y in thls

;study to a551st ‘the reader in. Judglng 1nterpretat10ns made

‘by\the.researcher.

~In snm' ry then,.naturalistic inQuirerslattemptlto

.“obJectlvely study the subJective states of their sub—

'.Jects".(Bogdan and Blklan, 1982- P 42) Further, the .inves-

tlgator s purpose is to add to knowledge, not paSS'jndgments,

,‘However, it must be acknowledged that ‘the close 1nvolvement

o by contlnuously emerglng 1n51ghts that naturali

fresult in SOme loss of ob3ect1v1ty Thls is cowpensated for'

1of the researcher 1n data collectlon and analy51s does L

stlc methods S

Jﬁ_produce (Guba and Llncoln, 1981, p. 127). The model and

"category descrlptlons developed by thlS researcher reveal R

'>1n51ghts galned from the data collected and form a ba31s for~

‘further 1nvestlgat1on into. 1nd1v1dual s learnlng processes.



CHAPTER FOUR e

" ANALYSIS OF DATA

Description of Subjects and Learning Projects

AS'descrlbed prev1ously, six subJects were 1nterv1ewed
“in depth Flgure 2 shows thelr p051t10ns of employment
thelr formal educatlon, ages, and famlly status Flgure 3:
shows the tOplC of each 1earhlng prOJect descrlbed and the -
.approxlmate num&er of hours 1nvolved This t1me 1nc1udes all
-»aspects of the prOJect 1nclud1ng plannlng,lnot Just the |
aetual learnlng t1me, ’ o |
- . o . » . ‘ ,
As shown in Figure 3;vthe_topicv0f the iearning pro-.
:jects'of subjects'h,:ande.'was'Nursing Aodit;u Although
they collahorsted-in'oroducing.the;chart sodit'tooi end‘in.e
‘:giVing'oresentetions tovstaff,'eseh‘individual cohducte&”her
‘ own 1earn1ng prOJect.v D. shd P. shared ser prlnt resources.;
ﬁvand utlllzed each other:for formatlve evaluatlon to some

extent These act1v1t§es are dlscussed further 1n th1s

: Chapter
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’ ~Summary of Characteristicé of " Subjects

”?amily Status -

Refresher .

Course

Position Education Age
s. |  Clinical Educator RPN " 30-35 ‘Single
B o B.Ed ‘
N - Clinical Educator  RN 25-29 . _Single'
' C " S B.Sci.N :
! . Courses
7.7} Clinical Education =~ RN *35-39 Married
: Co-ordinator . B.Sci.N ‘ 2 Children
p. Quality Assurarce RN 20-25 Married
- - Rssistant ‘ '
- D. “Quality Assurance RN '30-35. Married
: ‘Assistant ' T - . -2 Children. -
CE. | Part-Time Staff Nurse RN 40-45" Married

. 4 Children

2.

 FIGURE 3

Summary of Topics and Time Involved
' by Each Subject” '

o St.‘bject‘ ’ . Topi.c o . »Hour's o
“S. 3 :§trés$‘ménééehént 170
| .quéioﬁing:avﬁrogram 50

Tv. ‘ “Prograﬁl.ﬁuidglines o ‘35' -
P | Mursing Awdit | 150
D. | Mursing Awdit T .
. - £
E.” | - Diabstic Care 40

-

R L T ERPRIN g

s s Sy e Yy fee
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' Model 2£ the Self—Directed Learning Project

Constant comparatlve ana1y51s of’ the interview data

revealed categorles wh1ch were. then 1ntegrated to form ‘a o

-

"model descr1pt1ve of the process and factors 1nvolved in a

"self dlrectedllearnlng prOJect. ‘This model and categorles'

will be presented accompanled by 1llustrat1ve data from the R

'1nterv1ews. The quotatlons ‘are verbatlm from the interviews

unless otherw1se stated ‘and the symbol o 1nd1cates

omiSSion of unrelated comments or 1engthy pauses. _

As the ana1y31s progressed Cit. became ev1dent that .the

t in the‘

;14‘

maJor components of most teachlng models were presen

vdescrlptlons of the subjects learnlng prOJects These com~-
archer dla—f"

ponents form the model developed by the rese
{

‘.grammed 1n F1gure 4, As can be seen in Flgure 4,\the pro—

5

cess 1nvolved 1n the self d1rected learnlng progect 1s d1v1em

i

ded'into three phases.. The pre actlve phase 1ncludes those‘

'act1v1t1es and factors whlch precede 1nvolvement in. the

1earn1ng prOJect and are related to 1mpetus to begin. the’

"project. The actlve phase 1ncludes goals, plannlng 1mp1e-.:‘

mentaﬁion, and formatlve evaluatlon.. These act1v1t1es do.r

S e R e

not occur 1n ‘a 11near fashlon usually They appear‘ln

varylng conflguratlons among the subJects and each component
All

AL IS R R

is 1nf1uenced by and 1nfluences the other components.-

four components gay appean repeatedly durlng the course of

the 1earn1ng prOJect and 1nvolve varylng act1v1t1es. The' o R A
[ . E

summatlve phase 1nc1udes the flnal product and retrospectlve"g_
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FIGURE 4 : C e

-~ Model-of-Self-Directed_Learning Projztt

- Stimulus to Begin = T s .
Perception of Need -

. PRE-ACTIVE . . - to lLearn’ S o S O
. PHASE l o ' Lo : e S

n

Motivation to Act

et it

Goals -

N " Internal..
Factors

Ziln

Context _,7 -
acTE | Formstive @<———p Planning
CPHASE - . .- ] Evaluation S

. | - 1eplementation -

s

Ll e

. R
. . e
. N

A Summative -
SWMATIVE . . - ' * " Evaluation

PHASE CRRE B L
. . - . L

- ‘v&‘ )



>

ot

valu1ng of the learnlng prOJect " Two okher components of

the model context and 1nterna1 factors,;are factors 1nflu— - ‘

encing the learnlng prOJect but not part of the process

v - o
1tse1f To exp11cate the model - each component 1nclud1ng
sub- categorles will be presented w1th supportlng data from

'.the interviews. .

Preactive Phase

A Stlmulus to Begln

w2

' For’ all six: subJects, the stlmulus to begln was the

o

perception of a demand for performance in, the worklng envi-

ronment In some cases, the demand arose when the subJect_.s

'\f

' .assumed.a new p051t10n aanlthe case of N

hIt was a prlorlty llké when the Job was’ created.
-fThe ‘extended management group sat down and dec1ded
what ‘the short term priorities: would be and the _
;lﬁprlorlty was to get together someklnd of an~ Lo 5
’70r1entat10n program for -all levels of staff o

‘"irFogtothers, ‘a need for some a531stance or d1rect1on was
. . ‘r’ A .
1dent1f1ed by other staff subordlnates, ‘or - sdperv1sors. S.

T

1exper1enced thls type of demand regardlng stress management' e

I thlnk flrstly it was 1dent1$1ed as. a need by X
.. some staff on our unit. Some 'of the head nurses '
RN ‘had come to me and 1dent1f1ed it as a' need and

. .’'some had gone to T., who is. my co-ordinator. T.-
asked me of I ‘wou ¥d be abie ‘to put some. k1nd of
~program together S .

r.All subJects 1dent1f1ed a thls stage some future ac—f*'

:tlon or product that would sat sfy the percelved dé%and-suchﬁ;

'.asba“presentat1on,'a program,

rVa;wrltte%ydocumenE;" s
.2 teq, document. =

< . S
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. B. Perception of NeedbtgbLearn
Having pérceived a demand and formulated some kind of

'~future action, the subJects all 1nd1cated that they were

_aware of a: lack of knowledge or sk111 needed to perform to a

standard they_de51red. The follow1ng comments 1nd1cate thlsf“:

awareness.- .

‘N3 I didn't have a clue ;... I wanted to know
" how to go- about that properly. :

.

PiT reallzed I ‘needed to learn.. I. needed a ' » ;é§p

knowledge base from wh1ch to work

E: Pure unknowlng and panlc .. It seacrltl-
- cal .disease and when you re in trouble,  you .
'~need to know what you re doing rlght now. g o

'
i

“C. Motlvatlon to Act

Motlvatlon to take actlon to begln the learnlng progect

"1s certalnly related tos stlmulus to begln and perceptlon of

'the need to learn. ‘HOWever, there are other factors whlch

e >

ontrlbute to beg1nn1ng and contlnulng ‘the. learnlng progect.

‘ 'These factors ‘were both extqﬁpal and 1nternal to the 1nd1v1—

Adual A t'.' o o A
The maJor external factor was a tlme 11m1t or. target .
date for, act1on as in the case of T

Part‘of the tlme span was related to accredlta--

t . Programs wil be looked .at and our accredi=
- tiouw is coming -up in August and September, pro-
bc)l of thls year. : S L '

o Internal factors 1ncluded the de51re to do a good Job

- .

and "feel good” about self deSLre for esteem'from'col—_
. - , :

“_leagnes,rlnterest 1n‘the area'offstudy, belief in.the'use;
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_Tf‘_ffurness—oflaction"proposedT—andfenjoymeht~of~learning; Most:

subjects“seemed‘quite aware of,these‘ﬁactors,'particularly

E:
I d1dn t want to be a fool on the ward and I
wanted to know, I really wari"ted to know cause
. it's interesting: and T also wanted to be able to.
‘help people. And if. you don't know’ you can 't ‘help
~them-and also for my own self-esteem. I wanted to
feel great about it. I wanted to be successful. T
.really wanted to be a good nurse. I wanted to be
a better nurse than I was before. ' .
~D. Summary

.ThedpreactiVe{phase”waSyquite uniform across subjects.
"lhe stimulus’to hegin was‘some;demand for actron'resulting
from a change in Job respon31b111tles or some need 1dent1—
‘fied by others 1n the work env1ronméntﬂw The perceptlon of.
the need to learn waysv'51mply an awa'rfeness of a 1ack:of‘
"knowledge or. Sklll needed to take the actlon de51red Motif
vation to act was mote complex, 1nvolV1ng external factors
.llke t1me‘constra1nts and 1nternal factors 11ke the ddﬁire _
”to feel good" about oneself and the success of ‘the” actlon‘

-

demanded. :” 1_.f.l.g__' d'5jji.f'~'.- *l,}‘ o

Active Phase_ e . ',d”“:hl_yn“

'A Goals
Thls component 1ncludes dec131ons about the partlcular

jknowledge and skllls the subJect w1shed to learn.; The

settlng of goals tended to be an evolv1ng, largely 1nformal

.process. Most subjects began w1th vague goals 1argely basedcﬁ'

. . : oot ) . " o -
R K ﬂ.E Lo . . L .
- . S PURY Y L R . R
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on the type of product de31red The specificity‘of goals at.

the. beglnn1ng of the progect also depended\upon prev1ous‘

‘knowledge 1n the area to be stud1ed or in related areas

For example, E. started w1th 'falrly spec1f1c goals in,
L /

learn1ng about dlabetes based on p\~v1ous knowledge and

'learnlng about other dlsease cond1t10ns.

I needed to know the anatomy. and physiology‘iné _
. volved.. I needed to know the pathology. ‘I needed
L to. know the s1gns and symptoms and treatment

These are falrly tradltlonal categorles of knowledge‘

.related to disease condltlons ~ As E. progressed in her.

9

.learnlng, however, she‘realized thatfthe'growing emphasisfin

dnur51ng on. patlent teachlng and self care meant that she had.

to set new learnlng'goals v_._” f - l; Qi‘

Another subJect Nr,’sald she had a very vague 1dea of

fthe product de31red and had no 1dea of what she needed to-

.learn She began by’ gettlng some help in. settlng goaIS'dh

.dend I sat down w1th B. II, and D and they Just
. sort of. sat and bra1nstormed for about an hour the:

first t1me with: me, Just to f1nd cut: what I d1dn o

‘know(.

>

Throughout the proF

ybhelptof'B as she completed each step

: vI‘don t know 1f I ever decided what I4needed{to‘
: .know except to walk t rough the program

cOther subJects started by do1ng some general readlng 1n:'

the . stJect area to ascertaln the d1mens1ons 1nvolved They

A

'then made dec151ons regardlng the nature of the product

-~

wh1ch .gave them guldance in formulatlng goals | S s state—

R «"

:ment 1llustrates thls method

<

ct;lN. set learn1ng goals w1th the' '
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."B Plannlng

fdlscussed later.

Interviewer: You Just started w1th the whole area
of stress7- o :

S:. Yeh. ‘Just ‘stress management and what the hell is
'thlsall aboutand thentry toput somethlng
’together..

At thebeglnnlng Idldn tknow whatlt was I was -
wanting to- do-g';. By. now I had.a lot of infor-
- mationm . .. How am I going to present ‘this to '
-staff? I'm going to start with a ‘definition. I'm
- going to start with maladaptlve as opposed to
adaptlve systems.. . .

ijknow ‘that I was301ngiuplearnthe 1nformatlon
to fit 1nto thls partlcular format.

The settlng of learnlng goals as’ ev1denced in these examples

was largely 1nf1uenced by formatlve evaluatlon whlch w111 be_;*

BT

The plannlng of learnlng act1v1t1es 1nc1udes all pre-.

paratory act1v1t1es whlch enable the act1v1ty of learnlng

_TIncluded are the dec151ons about 1earn1ng act1v1t1es and the.
‘.preparatory act1v1t1es a teacher 1n a tradltlonal classroom

.,settlng would undertake for hlS students The 51x subJects.f

e

“v;ln thls study, accordlng to the cr1ter1a for a self d1rected

Alearnlng prOJect performed these tasks 1arge1y for them—‘ :
-_selves w1th help in some 1nstances.' The control over 1earn—ih.

':1ng act1v1t1es rested w1th each sthect PPlanning»will be

L

dlscussed 1n four categorles. ch01ce of self as planner,?“

"\

}plannlng learnlng act1v1t1es, securlng!nesources, and-man?»

@ ER

"agement of t1me and 1ocat10n for learnlng '-gvg

Tu
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all cases,-decisions regarding

',to plan the learnlng prOJect wer

1. Choice of_SElflas Planber
~The ch01ceof selfas planner wasone ofthe cr1ter1a

for a self d1rected learnlng pn03ect. Some of the subJects

‘e

d1d secure a551stance 1n plann1 g thelr own 1earn1ng, but in-

esources and act1v1t1es3'"
remained with'each‘subject,'The.
. . :qu1te-con31stent._ Most
mentlonedthattheydldnothavethetlmetm wa1tforaj

.spec1f1c course or conference.. Two of the subJects stated

:that conductlng the learnlng prOJect themselves was: an ex- "

pectatlon in the1r new p031t10n All the subJects stated

l]

-that one of the ma1n reasons they chose themselves a§7plan—vf

ners was that they wanted to apply the knowledge avallable

"to the1r own partlcular s1tuatlon to meet the demands of -

'cal background in program development and stated her reasons

h'for ch0051ng to plan the project herself thlS way

i

I thlnk that 1f you. go to a workshop, tHere 1s',
_l»always the\danger that you're ‘given a lot more.
‘theory and you_ stidll have to go home. and flgure
. .how you would’ apply it and I felt: that I maybe had
enough théory from; what I had read .. . and what
"I.had to figure out ‘was~why would.I apply it here’

1andhow wouldI dothat7 ,T_v‘l_. 1 S -_ﬂﬁ

Implled 1n thlS statement 1s the perceptlon that the learn—.'

_1ng would be more eff1c1ent in terms of the k1nd of product

¥ ’ .
' ude81red 1f planned by self Some-subJects were'also*awaremh~

- L v

'I_that there was a’ suff1c1ent range of pr1nted materlal 1nyv

vthelr ared of 1nterest that was acce551b1e to them so. they

,could f1nd the 1nformat10n themselves._ Most subJects also §7'

[~

s

‘easons glven for ch0051ng i

‘*the1r p051t10n.‘ For example, T had some prev1ous theoretl—}m'y*
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‘mentioned fhaffprannfng*thEfr*own—pnoject;was”morercon—
ven1ent because they could f1t thelr learnlng act1v1t1esﬁ

around the1r JOb and fam11y respon51b111t1es.

,2'~Planning’ACtiwitieS’
?1ann1ng learnlng actlvrtles 1ncludes such tasks as
. . . . e
18
dec1d1ng the method of - acqu151t1on and sequenc1ng of con-

n’, .

tent.: In dec1d1ng methods of acqulsltlon,\these 51x sub—.

Jects were generally not aware of maklng ch01ces ' The“
N

method of acqu131t1on depended largely on- the nature oﬁ

v \ P

resources, wh1ch were pr1mar11y pr1nt and prev1ous learnlngﬁl.

T_EXperience The plannlng of act1v1t1es also depended on’

thelr perceptlon of progress as they learned That 1s, they;V'

decldedwhatto donextbasedonthelrlearnlngtothat
p01nt and the1r evolv1ng goals.

There was con31derable varlatlon in.the- sequenclng of

Vficontent” Three subJects sklmmed a con51derable amount of

prlnted matenlal dec1ded on an outllne wh1ch descr1bed the

partlcular content they de51red. and pursued each top1c,,_”

keeplng ‘the de31red product 1n m1nd

N learned about program development by plannlng a

partlcular program and learnlng the concepts and methods shel

needed at each stage.

‘lee thls week we would 51t down and say,-'Okay,
~where are we’ atJ? What do you need. to know?' - And -
_maybe this is ‘the f1rst step 'And ‘then I'd-go -off
and do' that, and then come back -and. say, 'Well,
I've got all of thls now.' And sometimes:I. would
_clue in on what yoB had to- do next Just by: d01ng
" ‘that-. ’ . .
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nnother subJect Trr;deCided;early_inwher;ptnject that

she could use the organlzatlon of the nur51ng process v

¢,

:(assessmentf'planning, 1mplementat10n,'and evaluatlon) to
structure the content in’ developlng program guidelines;
The 51xth subJect .E.,'started by rev1ew1ng her old
;tertbooks, then sklmmedva more recently produced manual
She then contrnued to 1earn about s ec1f1c areas of d1abetes.:

as she encountered patlents w1th partlcular problems, e.g. a
. . o :
non—insulln dependent diabetic. :
i Lo \ \ . ' U )
‘All subJects 1nd1cated that they were not aware of
r e ) X . . e .

ch0051ng a partlcular strategy at the t1me. ,Only 1n*retro— o
spect could they see clearly the patterns of thelr learnlng

.-

'actlvltles.q-'b ) vf. B R SR

3. Securing7Resources’
. q . : ,
The resources referred ‘to 1n thls sectlon are content
gresources whlch 1nclude pr1nt other medla, and ped%le.g
8 : . ‘ 1

};Ind1v1duals may also be used ‘as. process resources,: hat 1s,-
as promoters of the learnlng process., For f1ve of the srx'_~ i

o,

subjects,.prlnt was the most used resource. .Howeverg“theg
gsearchlng and securlng of resources was accompllshed in a

- B \x

S

rvarlety of ways.
T pr1mar11y used texts she had in her own lxbrary and r——'

programs developed 1n the hosmltal so llttle t1me,was~spent S

\securrng resources. She also obtalned some 1nformat10n from S

: . o : U _' : ) . h . . . : > S
her subordlnates in meetlngs.-. : o o BN . f‘ i
D _and P were}glvengsome infOrmationTby‘their super— . '/ -
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‘_Mlsorfto_begln thelr progect They also searched the hospi;
tal lmbrary foraapproprlate Journal artlcles. ~The librarian[

a551sted them in suggestlng, locatlng, and photocopylng some
~art1c1esrj They used the blbllographles of artlcles to f1nd-
bo%hers:_ As D and P. were both worklng on the same prOJect
ghey also shared materlal w1th each other.. Both dec1ded
that there was suff1c1ent materlal w1th1n the hosp1tal for

A8
thelr purposes.

) . 3 . [ L - . . : e
B ; " . . . oy

[ E. began w1th her old textbook Durlng her refresher.
course, she recelved some mater1a1 and was told of a. dlabe—
t1c manual avallable at the hospltal whlch’she later'ob—
talned ' She also secured the prlnted materlal glven to
patlents and v1ewed f11m loops w1th patlents. Her husband
a phy51c1an, was. also used ‘as a content resource.j.
| N; depended pr1mar1ly on people as. conteﬁt resources. a
She utlllzed experts in- staff development and the head nurse
and management group in. her area of respon51b111ty :She .

-used some prlnt materlal that related d1rect1y to her spec1—"

b

f1c act1v1ty.- When the program she was developlng was

1\

jnearlng completlon, she read artlcles on program develop—f
‘ment bshe-(ran across in’ Journalsr> | |
‘S went much further afleld Ain hlS search for re- f
:sources.; He and the hosp1ta1 llbrarlan searched for Journal
;’art1c1es 1n the ﬁospltal 11brary and found few He then,

. ) e
searched Journalsﬂun the llbrary of a local phy51c1an.

oL

Whlle V151t1ng in Calgary and Edmonton, he obta1ned photo—,f

L Jcoples “of Journal artlcles from the unlver51ty l1brar1es.'

ORI



He also approached the local Canad1an Mental Health Asso-

S }
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ﬂciation as well as a fr1end in nur31ng educatlon in Calgary
for more materlal R S. was interested in gather1ng a large

amount of materlal from .which to choose approprlate content

He also ordered and v1ewed some f11ms, and talked w1th

s’

olleagues in the hospltal to obtaln add1t1onal 1nformat10n

4

4 ﬂanagement of T1me and Locatlon for Learnlng -

Dec151ons regardlng use of time and an approprlate

<.

ot

env1ronment for learnlng were largely dependent on. Job 51tu—>

B

'"ation other respon31b1%1t1es, and.deadllne-for act1on or

e

p?ﬁduct Ch0031ng a locatlon for’ learnlng d1d not ‘seem’ to

. be a maJor 1ssue for these %earners. All but one subJect B
had offlce space in the hospltal whlch was sultable for.
hstudy.-vE., who was worklng as a part ~-time staff nurse,

-Tlearned pr1mar1ly at home, except. when wateh1ng fllm loops

ffwlth patlenﬁs.

- For three subjeCts;<the learnlng prOJect was a maJor focus

There was con51derable varlatlon in the use of t1me§%Yﬁ

_%ntheirneprSitions. Allthreefelttheyhadampletlme

e

1
3l

in the ~job: 51tuat10n to devote to. %he prOJect. The maJor

fconstralnt was a target date in these case’s. N. found she~

-

_needed to. plan spec1f1c t1mes for learnlng

I found that w1thout actually block1ng out thlnk—:-
‘ti'me, I was running from one place ‘to the next
getting thlngs done, but never . hav1ng t1me to
'plan. Co . : :
“P. experkenced'a somewhat,differenq_problem_related to:
. o ST ' o s

% . o S R
‘ o : PPN

=4

—

G

. :f . /[/



’i~cult

i

N

time management. She had a .large unstructured.block of

—time,

R

b111t1es 'She set aside'someftime for 1earn1ng durlng,

.pected one at the beglnnlng

54

two. tO“three months.

Especially in thlS ‘situation, I needed a time-
table. .I never was given a t1metable and I ex-

.'Because to me, it seemed to me 11ke, okay, a’

month is a long time U)spendd01ng theresearch
~ the readlng ‘

% e did aainowledge that some 1n1t1al learnlng was
necessary 1¢@brder to make dec131ons about target dates

T. experlenced more pressure from other Job respons1—

<

opment guldellnes. 'J,-..- 5"»g : :".l L

-"E;; the part time staff nurse,'planned hervlearning

'ftlme at home 1n the mornlng when her chlldren were 1n school

1

or in the-evenlng, when they were d01ng the1r homeworkw

Although securlng spec1f1c 1earn1ng t1me at work was dlffl—

“.

3
she emphas1zed that she was able to apply what she had

uread 1n'the-work 51tuat10n;

S planned some time in. hls dally calendar, hut.conQ

es m;th D., who was worklng on the same

: worklng hours, but spent t1me at home wr1t1ng program devel—

Q.

cernsof thestaff onthe nur31ng un1t were h1s flrst prlor—p,f*

'3ity.

¢

-

k2

%Vc;use,thatfwas ¥ pr1or1ty..,

Hed1d muchof h1slearn1ngln flfteento thlrty mlnute"

'SESSlOHS %eﬁween other act1v1t1es.

E

o T el

. . : - . L A L R , « .

Yes,andsometlmesI woui;}dﬁtiﬁiacoupleof'. '
hours;, unless there was gsomething the staff wanted

‘. me to-do,



Management of tlme, then,‘seems to be related primarily'

V Py

'.mater1al then developlng an outllne, plannlng content as

to the pressures of other respon51b111t1es and self d1rected

learning does afford some;flexibility.

. "t
b

5. Summary R

> In summary then, planning involved four major concerns.

Subjects chose themselves as planners forithigfollowing'

.reasonsi

1.,Subject matter. couldihe individualizedvand applied

‘to the spec1f;c 51tuat10n,

2. SubJects d1d not have time to wa1t for a formal

offerlng

3 Self d1rected learn1ng was ‘an expectatlon of thelr

%

‘.p051t10n.

-

4 Plannlng the 1earn1ng prOJect themselves afforded

;more. flex1blllty._ﬁ.: . ”l. o o

SubJects tended to plan thelr act1v1t1es based on

'¥ava11ab1e r%sources and percelved progress. They were not

ke \ ”
\.k - . i
S K)

"1ng of content occurred in varlous ways 1nc1ud1ng Skmelng

each step was completed using‘related‘COnstructs; and;refl"

Q_spondlng to 1mmed1ate 31tuat10na1 demands

Securlng resources,'mostly~pr1nt ‘was largely done

[
B

"'ju31ng sources w1th1n uhe hospltal 'though,one subject used{

Ty

‘yseveral sources. f ﬂ,”‘iﬁvgk~'fﬁp

g,
Management %?

g J

7 / o S : . ST e

‘.

*

RS

:partlcularly aware of maklng ch01ces at the tlme._-Sequenc—jjl““

t1me and locatlon for learnlng depended"f
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onAjoh'and family-demandsf

5

.resources‘vsed‘ and the 1nteractlon of the 1earner w1th the

"'resource termed'learning'actlv;tyr’

1fces;- The six subJects 1n thlS study used a varlety of

resources, prlmarfly pr1nt Human'resources were used'to

nused ‘as process resources. Each subJect used more than one
;4typepof~re30urce;a The varlety of resources and the1r use’ by SE

:‘each;éuojeCt“is indlcatedhln.Flgure szl

Planning -was influenced significantlyfby.context as

well as formative evaluation:

rCﬁ?Implementation Uf':‘vf S R - o - .o

Implementatlon is the act1v1ty wh1ch results ‘inc actual

kN

learning" Included in thls ‘area. are two categor1es~ the

P

o

’.]l. ResourceS»

The term, 'resourCes,, here refers to content resou;rf.» “'7

~

ERRN 4

'some extent as content resources; but”mdre‘often they'were

:ZQ Learning Activity‘

;f: The acqu151t10n of knowledge, memory, andwstructuringv

1'Tknowledge is. largely an: 1nternal process wh1ch the subJectsf'

‘ ‘»f_could not descrlbe. “Rather, they tended to descrlbe strate—fh

~a

contained;',P} described thiS'act1v1tyT ?“

o . . . ) T \
\ . ~..

ﬁgles for 1earn1ng part1cu1arly from prlnt ‘ Most of the

{2

vsubJects*étarted by sk1mm1ng thé*artlcle, document or set;‘

‘tlon of a textbook to ascertaln what k1nd of 1nformat10n 1t

(Y
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Usually what ‘T do is scan the artlcle and see it —
it is what I think I'm looklng for and if it is,
S It 11 go. 1nto a 11tt1e more depth. : 1
; AN o e - ‘

‘E.. also scanned to ascertaln what k1nd of information was . -~ .~

_avallable for futﬁ?e reference. : T S %
v e ‘ e A S

‘ -

" (

S I read 1t for 1nformatlon but’ also to know what . . oA
v ~ was_ there for: further reference for different ' _ R
s 3 kspec1 ic thlngs. » . o : S S
To remember ‘and use spec1f1c 1nformat10n, some subJects made

,h!--nQ;es._'S.fdiscussed the role of note tak1ng,~ =

§ S

S . LRGN . . :
RS fI made notes.. I pulled from: those. ‘I made notes
”‘-.qu”for myself to lear®. And then I refer to my, own
L ~stuff. I never go, rarely do I go back to the
.or1g1na1 -article . . . because I’ summarlze it.
Like T read the artlcle éhen summarlze /'Lt in my
ownwordsanditkuw moremeanlnngQMe._ﬁ o

Ca

.S employed a partlcular kind of note maklng, that 1s,:y

\

g 1nd1cates apme
N p“e' . -

‘¥ﬂl P descrlbes her note makﬁﬂg somewhat dlfferently.. -

a’le

IR '~?hen I wr1te down key polnts or phrases._tlf it'sa’
_ ﬁﬁphotocopled artlcle, I'1l highlight quite often,f "
A "jthe key sentences’ or whatever. Lty e

';P descrlbes ch0051ng thﬁ most 1m}ortant p01nts whlch

Y‘

! “
_does serve Qs a summary to some exténr but there 1s no

,s
%ﬁentlon of#rewordlng P. and D N@iso 1nd1cated that they . . . _g
B : AT : .

f

,"”shared and dlscussed each othe: s notes whlch was useful

\.“make sure tha¢ I understood what was be1ng %ald
T _ in.‘the artlcle. : L O
R4 R w S } M .' n C . : u‘.' : S £ : C s
D d1cussed<anetger d1men51on of her IEarnlng ﬁrom prlnt.
N ,’j” It stlmulateswmathinklngls whatlt doesr I may

@*

.-l-g
e,




bnot necesgarlly agree w1th everyth1ng they say, or

pick-up—on—i wil-l-stimylate-me-to-agre
5 with.it or deflnltely dlsagree with it, so that
e stimulates me further as to why I would d1sagree
' with it, so-it's kind. of a stimulus to force me to
1/ thlnk about thlngs a llttle bit more in’ depéh
‘lﬁ 1ndicat1mg that she does not S1mp1y attempt to absorb
- ;,w., L
:ﬁﬁowte gﬁy‘sponge style,'tnn?compares what she is readlng to

N 4‘ /.; »S»‘ﬂ“'

'ev1dusly attalned knowledge and bellefs.

L. P W

RS S 'dy i . ‘Q ) ‘ N R o
QT?;?ﬁ.tSf_asked d1rect€que ‘1ons for 1nformatlon.-~ Coe
b . - i S . X
. RS . Co . . .
‘ A Interv1ewer~ Were ‘you talklng to your colleagues
YT 0 to get. 1nformat10n7 ‘To validate what you had N

" found- out‘7 ’ ¢ ' . N
] . : ] : . w‘:’.

L S ?o get 1nformat10n. And I d1d get 1nforma—.-' .
SR s tion. I have that information becaqse it's allaln o .
' [3§g¢wr1t1ng but I didn't-use it all. "I took notes T -
. whil eI‘wastalklngto them : e e

E descrlbed a, morecnnformal type of 1nteract10n w1th her

Y Kl
:

husband who 1s a phy51c1an.-v;'

A ) He s an excellent*teacher and hééloves to tell e
e stor1es.. I reglly feel foé;unate.‘ T

R . -

‘b, .
1? N *1nterv1eWed her colleagues to ascertaln‘thelr expec-v.ﬂ'
B . . - . . ’ . (\} .
tatloqp and 1deas regardlng the program she was develop1ng. .

a%at should eVeqyone know in- the f1rst week7"And

; we’ wentaboubiind1nytha§outJJxvarlousways~—_
.like there was 1nterv1ew1ng with staff, and I L
a ~1nterv1ewed all the nursing- Lome dlrectors and the
: head nurses here at the: aux111ary ) : 2
f She used a strwctured 1nterv1ew to galn 1nformat10n about e ;;

‘b; J@‘ th% s@guatlon for her product

-,+; o Of th@@technlques about whlch she had learned é?

w3 a . N
C N

w

also mentloned casual encounters w1th others where a sp
. . . _", - L s : ' ‘L",v"u, '. .




flc—questlonmwas asked and answered

The preparatlon of the de51red product proghahv presen—

‘ : - AWV :
'tation,,nur51r ire - prov1ded the opportunlig the
o

tsubjects to orgénize; integrate, and apply kn dge they

‘had vaulred As mentloned prev1ous1y, N:'applled acqulred

: knowledge 1mmedlately as she progressed 1n developlng a.

program. -P; alSo dlscussed the 1mportance of 1mmed1ate

appllcatlon' ‘ . oy i

I wanted tostart trylngsome ofthe thlngs,d;<

I had learned. -And I had seen them outl¥ned inw CE
different methods, I guess,.and I would Ljke to .

f%et 301ng and try some of them out . ,,'I Wanted {

ogetg01ngandf1ndoutformyselfwhatwould _
work , : SR . ' e ‘9

- !
'._ n ‘ .

ey

“3}'Summar2’f.} o ‘i o ' A_j R
Implementatlon theng,igvolved interaotion with‘resour—‘
R - —_— ;,l
{ces, wh1ch vere largely prlnt materlals &or f1ve subJects,
? 5

) »"(.A

fand people for a’ 51xth SubJect€ degirlbed varlous purposés‘h

B . : . e ~ L

and stytes of note taklng and dlSCUSSlonS w1th 1nd1v1duals,_‘
' o

- ?fThe preparatlon of the de51red product (actlon) prov1ded the }

'dmodeﬁfor-appll;agaonﬁg,

.

.v‘

) I Formatlve Evaluatlon o '.z.h'~'u'ﬁ' o

» -

.,Formatlve evaluat1on 1s an appralsal of both the learn?

13 - N . . . -

-1ng accompllshed and the eff1c1ency and effectlveness of thej

learnlng act1v1t1es throughout the course of the learnlng
- 3

- e

|
} . .
Afs prOJect Formatlve evaluatlon forms the ba51s for altera—f

R _; t10n~of goals,’plannlng strategles and learnlng act1v1t1es.;,r'idﬂ§f

A,
1
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Summative evaluation is,atterminal.appraisalAof the learning

'project's-success.. IndiCations'ofgthelstate-of the 1earning'
AprOJect can .come from 1nterna1 sources such as feellngs and
thoughts and external sources such as feedback from other

1nd1v1dual and test. products All the subJects used these .
sources in evaluatlng thef& progress as a bas1s for further"u

AN

T - o S S ey

actiylty. L = ; G e T h"'+¢ S

A . . . e F R

I've got iet! attltude and I get qulte ext@péﬂw
about 1t and I can't help but %hare igh = 8
suppose that comes to me first and I feel kdn&&
. happy and satisfied that I have something ‘that
-will meet needs. And I get that feellng 1n51de.

“D descrlbed a feellng of comf%ﬁ& w1th the subJeot area B

and a rlslng level of" commltment to.iﬁg prOJectziv’ AR i
I came to a p01nt whereI felt quite comfortable L R
w1th”1t . . As I started to learn .and see how : L
’nur51ng audlt was. incorporated into hospltals and ‘ :
how it was used to work for the: hosp1tal then I - Cag
started”thlnklng, Hey, yeh thls is okay o o T

1Unpleasan¢ feellngs were" also 1nd1cators of the sub-

'lter some aspect of the . - fg

Ject s progress and the need u%w

prOJect or to move on to other act1v1t1es.,vP. descrlbedgw ﬁ%% o

reachlng a: p01nt of saturatlon in her read1ng~

e ¢ R - i o ) e
5 *

‘¥ “Like you can only rgad so much and. after a o '
. 'whlle information §tarts to repeat itself because .~ o .
‘ you've already ‘learned it. It gets: monotonous as o . o

.well, too._ But I think the most frustrating thing

for'me was'doing a1l this readlng andcﬁhen what -

’are we'going to do w1th 1t7%;- AR

Although feellng frustrated was. not partlcularly pleasant ;,éalﬁ'w57
B ) ~ e .",:‘:hf : o
1t;prov1ded-theAlmpetus:{i>t§, to mQVeQQnmln her,prOJect. et

L IRANES
e

6 e o -
Dad . -

PR SR : e
R &5 4. " . . .



She spokexto her 51ster ahd wrote her fee11ngs down.: She

-

then took act1on by consultng wlth“her“colleague."

'1.'“‘ ‘I told Do that I thought we’ needed to get.-uf : .
together and" work on sharing 1nforma¢10n agaln sQ o,
-:we knew exactly where we were g01ng '.,. _t*‘ P

N, also experlenced frustratlon when She felt shev'
[ L o i . 2 : . v

hwasn t progre551ng qulckly enough"

I found. that m@@&%ﬁ?%ratlon levels rise Just

.about the time I-need to sit down to think where,

I'm going from .here, ‘and take a look back. at what
I have done already and sort Qf be a llttle bit
3usatlsf1ed that I m- gettlng some place.

.« 5 .
.‘.4.’. . “

She also has a colleague to whom she talked when frustated

Y'If I'm frustrated I go in ‘there. and have a. PRI :

"coffee, and- usually just by talklng to each othér e
about what we're ‘frustrated about” eases that vand w C

'~ we can go'on and’ . do whatever it-was we were ’.
.d01ng g.', l1 IR g . ‘ , o i

. -
R

‘_fﬁa_'~ All the subJects ut111zed persons at work or outs1de to

T\glve them encouragement and pos1t;ve feedback o& thelr"

-learnlng progect.-'P descrlbes her 1nteract10n wlth her f<

fjsuperv1sor thlS way.,
S ,'.C.,was more -a. resource and also a sound1ng board
é',- .. I would: bounce a lot of what I had. learned off of _ o
o ( her tosee Lfthat wasthe d1rect10nshe was- R

~thj nklng as far .@s. nur51ng audit was.concerned. - . ..
ot And to kind of test myself as far as my, own know-—:- . i’ o
;v&;};'.» ledge.. Test to sée-if I had my thoughts sté;ight»d_- B
“ope . o OF AT had’ mls1nterpreted somethlng L

. '\>

. - . u

”%hxample,l?.’not only recelved feedback on. her pro—'~

4'._“

r?gress 1njﬁenefal bua alsoh:through d1scu551on, determlned
the state of‘herfgyn knowledge _ _
; The abrlu'g'ﬁ ,;to tell another person about some part of
, ) »'-A '..: N

the content area studled wltgfut a1d of notes and to dlscuss'

"y
the concepts comfortably was one. of the maJor 1nd1cators




(T2

M,

that acqulsltlon of knowledge was taklng place throughout
‘ 7!(%”"

f i‘the proJect*——E——was~able~to—d0~thls_frequently as: she

L

taught 'pa&lents about thelr d1abet1c condltlon, but she
’ talked w1th others as well

As I'm talklng w1th more people, I can test =~
out —'sometlmes ‘when:you read, you're. not really;
learnlng, you're. Just reading, - but when you know .

‘you 've learned 1s when you can g1ve it back

“S, ‘also: descrlbed talklng w1th h1s superv1sor.

"I read the stuff and I would gq talk to T.,:-

tell her all about itE I wasn't reading it any-".
'more-now. Iwastelllngheraboutthlsgreat o
stuff that I-had learned . ... And -as It would talk
‘to' T., as an example, ‘sometimes  she ‘would say,i Lo
'Yeh, ‘well what about this?' and I would-Have to .
think about it. Maybe I~ ‘would think, 'Well, maybe

I need to. learn a llttle more about that.. &

'»s; also sa1d he talked to hlmself 1n front of the’I
o : . A
'”audlence“

'jmlrror preténdlng he had |
Those subJects who ha@ prepared an outllne:fo follow in .
. ‘ '_,"_‘..‘.v‘,. .‘:\p~ . '\

: 1earn1ng about dlfferent d1men51ons of their topdc also used

. n‘;.»._',

‘;;t,to evaldate thelr progress.( ' As mentloned prev1ous1y, TL

f"'A . IR T
“-used the organlzatlon of the nur31ng process to develop
'*_\w/f ’

4oy
Ao

program development gu1de11nes.
o And so I 1ooked at assessment, plannlng, 1mple—it L
mentatlon,ﬁand evaluat1on,»and 'so. when I felt I gﬁl".

~ ww s had addressed those points, I stopped

"';{':‘"

',)S.'also dec1ded on an outllne for hlS presentatlon early 1n

s

"‘hls pro_]ect.,} - ‘ A o ’. - W
a‘;fAs I 1earned about each one of these areas'that Iv' ‘ 4
hghaddpc1g§dﬁlwas g01ngto present I felt I was

Jlearning what. I was wanting to present, what I
‘wanted the flnal outcome to be, what L wanted to R
‘present to the staff. I felt that I was. learnlng ; R

\fﬂ’_about a11 these areas.

-Sevenal of the subJects completed tasks Wthh contrl— B




N e
‘-,‘ - . .. . R -. ‘ .. “ I-..l‘@‘. ) .' :
‘buted to the final product as they‘were:learn;ng.~-The
completion-of these,tasks and‘response from others provided
feedback for N.
, - And 1 shlpped (the checkllst) out to the wards to
- ask for any comments ‘and asked them to add at}d
delete and there was a fair amount ofchanges on.
the f1rst one. ' . co . .
'ﬁ. and P also got together and presented 1nformat10n
»se551ons to staff to acqualnt them w1th progress made and' f -
also to receive feedback" ‘ A T .
. e S e . o
When D and I were glv1ng 1nformat10n sessions ‘f ~--.g_,,p;g»
to ‘the" nur51ng staff on’ qqallty assurance, - I had O
to go over it aﬁterwards, and feel for myself how =~ .-
*r1t wentﬂan pwhaﬁ IWyould do: d&&ferently next tlmele o
el s whé£¢ ‘he response was and how Diifelt about
it. It %las 1mportangﬂfor me to be able to’ do
that ) ‘ » - v . S e
'-IhUs‘D and P. obtalned feedback not‘only'on the presenta4' '
-tlon 1tself but also on the state of the1r own knowl%dge i F::)
'E also mentloned one other 1nd1cat10n that she had ' f?h'@k
-learned suff1c1ently,'although@she_contlnues to,encounter :h
f“dlabetlc patlentsrk' .
T wasn't challenged I.wasn't asked for anything
mores. . . I suspect that 1f I had a- ‘patient. that
needed more than. Iknew, thatﬁ[would reach for'.
‘ but so far it's tapered ofﬁg“and I haven t had
-_that challenge, ' e E , :
Formatlve evaluatlon appeared in many forms durlng
'_these learnlng prOJects and 1n ‘many cases, servedsas an
5ener§1zer 1n the contlnuatlon of the pro;ect
Sources of feedback f T formatlve evaluatlon were var- N o
-_1ed u SubJects experlenced feellngs of comfort or dlscomfort u
'and boredom wh1ch 1nd1cated thelr progress.i SubJects used‘f; , 7
. s



other 1nd1v1duals for encburagement and general p051t1ve

feedback They also used 1nd1v1duals as aud1ences, that is,_

llsteners to the1r verballzatlon of the1r newly acqu1red

knowledge. Clear goals in the form of subJect outllnes or

1nter1m products were also used to assess progress.
kD . : ) .

-~

: RN
E, Summary

ThefaCtive phase, then, cou81sted of goal settlng,
plannlng,_1mp1ementatlon, and form t1ve evaluatlon, Each -

subJect proceeded in. these’ areas in varylng ways.l Althoughh

each category was d1scussed 1nd1v1dually,‘often these actl—-_

v1t1es were 1nterm1ngled and closely related to each otherﬁ

9 ‘:\___:”' . . Coe : ' . . L o \

eSummative-Phase‘

L3

Summatlve evaluatlon is: ‘an appralsal of the success of‘

=

o ‘ M

'the learnlng prOJect when, 1t 1s largel%bcomplete..;All the

\

subJects noted that they continued to learn more about the

.subJect of the learnlng prOJecg&descrlbed - However, they

-~

,;allﬁacknowledged that thelr ma;or effort to learn d1d have

B
r._g .. .
an. endlng p01nt Two maJor klnds of summatlve evaluatlon ;

.were used.v One was . evaluatlon of the productjor actlon'r

resultlng from thegr learnlng The other was an evaluatlon

a
-—

of'the knowledge:galhed,.whlch was not entlrely represented.’

;

in the.product.

el

LN

N

»O
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A. Product Evaluatlon
[}

—— e e ' ‘

< - -

.Included in produc‘“eValuation—is_the—descr1pt10n~of*“w@

the product sources‘of‘feedback, and_valulng of.the prod-

uct. o S i | B : o

0 Do and'P were both 1nvolved in 1earn1ng about nurS1ng

audltnh orderto 1mp1ementaud1t aspart ofthe quallty

assurance program. The products mentloned by both SUbJeCtS"
 were a chart audlt tool or. form used to gather data on’

_documentatlon of nur81ng care, and the inservice se351ons

‘

yg1ven to 1ntroduce the tool D. descrlbes development of
- e "o

v

the chart aud1t thlS way.

"We actually dld a small 1nforma1 audlL,.JUSt 9

_constructed a tool ourselves, kind of th1nk1ng of - .
. basic things we 'd 1like to see in chartlng ~Then .
we went around to most of the areas -and d1d the R

" audit. Then we went back to the’ areas and gave
‘them. feedback as to what we had foun

,'D and P made changes 1n the aud1t tool and at the

,tlme of the 1nterv1ew were ready to 1nst1tute chart audlt
)

“&SIHS the rev1sed tool Dr and P used each ot er to evalu—§

te thedraft ofthe tooL,as wellas comments from staff-
ENER . : : .. .
members. They also recelved p051t1ve feedback and entour—ﬂ FR

R

agement from the 1nserv1ce se551ons they presented In thlsnclgapf

_icase, then feedback was obtalned regardlng spec1f1cs of the

Tmproduct and p031t1ve va1u1ng was’ 1nd1cated by others regard-4

1ng the presentatlon.dc
T prepared guldellnes for program development for her

staff of educators. She described. the gu1de11nes as- belng‘

\

‘short and conc1se as- she had wanted She f1rs§ applled the'

e R . DRI e . n .',3, el



,guldellnes to a program'herself°

-

I hadto puttogethera program in a shorttlme

ffor~recovery—certlflcatlon“and_l_sat down
‘ I did the program content and development byw
myself but with collaboration w1th the head nurse
from recovery room . . . It wasn "t that difficult
-to follow the, guideline . . .:it really made a
complete program - that there weren't bits and

lp'pieces'all over,‘that things. were falrly clear.
. ks ‘

€

Then the gu1del1nes were used by staff members. Not only
*was the documentatlon of programs 1mproved but T, OHserved
other pos1t1ve reSults.u~ .i '1'. ' C ;

So they used the program development ‘as a gulde,
but they arereally. using. each other to word.
udifferent paragraphs, to ‘write ‘different objec- -
tives, and tozbe sure that ‘the objectives are .. ~°
. matched to the. crlterla for the testing, things
like. that I thlnkdthey are ana1y21ng al lot‘ .
- more. : - B_ N
: R o I ; _— - T ML ,w“

-

[N

‘She has found a couple o&f aspects of the program devel-w o
,opment guldellne that could be 1mproved and she plans t% FQ?
A

make some rev1s1ons.; She also rece1ved p051t1ve feedback‘of

V- o T

~a more general nature.‘f SRS

‘It seenzd that more of (the staff) were very
“happy &%ﬂhave the gu1delines .« . when I was
done, (my superv1sor) was so pleased with the»{,
_project thot ~ that's the k1nd of thlng I really
thrlve on zs-well. :

L1ke D :and P.,'T. recelved spec1f1c feedback on the
usefulness of her product and general p051t1ve feedbackD
éN,‘developeﬁba program for orlentatlon of staff 1n

'extended care fac111t1es.. She created two sub programs forT“

d1fferent levels of staff She descrlbes her program as a

'1natlon of class presentatlon and checkllsts, and backup
-9 3

mfterlal to be used by precigtors.~ N dlscusses the 1mp1e~;

. B LSy O B A T
mentatlon of her program.-‘f pé% SRR o j_vu\’
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We. dec1ded togo w1th what wehad fora trlal'

- & 'period and see how it was working out and:moni-
*w“——-~——tored_the people_going through’ the program: and_the _ :
" people who were acting as preceptors’. . . T'had s e
to change after the first day of ‘orientation to ST R
-lower my expectations a- 11tt1e and not 1nclude so
much and 31mp11fy it. o :

The. program was run agaln and N. said{

It worked a lot better for the second group, but
‘there s still a little-‘bit of change needed so

~we've done that put T think I'll leave it for 'six
months now and then look at. theevaluatlonsof the

;people who have gone through

Y

.

N. also stated that wr1t1ng up the program acccrdlng to

vprogram guldellnes W1ll prov1de a. good retrospectlve look - ,“\f

+

TN has descrlbed a formal evaluatlon procﬁn“ ,'hlch gave her

)

sﬁpc1f1c feedback on varylng aspects of~ :f,rogramuand-ltsq
'success. |

S s product was several presentatlons of a workshop on

~‘$,.‘“' S "J\- . ¢
%g‘stress managepent for staff He used the aPProaCh °f one
”5fauthor prlmarl'y wr%h related 1nformat10n malnly from prlntlﬁ s

;,Lfmaterlal ‘ Heiﬁ VV He felt he was: able to»f"'

' 7ta110r make hlshpresentatlon to the audlence and he 'felt
y

:good’ about h1s efforts.i The feedbagk he gotrwas 1argely

vlnformal _that 1s, partlclpants approached hlm'and told hlmxf» ‘ :;”"

" C . .-, -
,hls presentatlon was good

E 's’ product was the care and teachlng of d1abet1c

H”patlents.r She descrlbed patlents she had cared for and herf;

o

‘-7ab111ty to 1nd1v1duallze her approach She descrlbed her : 1‘.f§ ’l%

‘care for one patlent thlS way.l' . s
S There was a45 year old lady who was newly dlag—-,‘
o J‘ nosed and*I spggtaerlot of time with her and she‘
' ~¥ﬁgustment to a ghronac 1llness




rest of my lifetime kind of thing so . . . she

wasn't ready for.a-lot of information.  She needed
alot of support and she needed to know the basics
'in_good detail So she had something to build on .

69

.. So.you forgot about giving her a whole buneh
of stuff and really concentrate on short periods
. of learning for her. She was a really rewarding
patient \because she did learn very well and was
‘keenly interested in it and mainly she said to me
afterwards  ,that I didn't push it all on her,‘that‘
I knew enough to let up :
-

'E.'recelved dlrect p031t1ve feedbadk*frbm other patients as
| well She also usedamore d1rect method to Judge the

<'<effect1veness of her teachlng . ’»'v C
q vl\ : AT
~.You always check to see irf your teachlng has been
“effectuals, ‘You get them tn give it back to you '
and that's not only once you can do it.once and v
‘then. they mlght be able to glve it -back but you go
in- the next day and they can't remember so you T
_étart over aga1n , . : S

: E' felt that her ab111ty to: teach effectlvely and‘to adapt
;her care to 1nd1v1duals 1nd1cated that her prOJect had been
'gsuccessful -f R 1_dfgdjllxeﬁ o —
A11 subJects‘regarded the products of thelr learnlng
varoJect as.successful as 1nd1cated by varlous.comb1natlons
'rfof'formal and 1uformalbevaluat10na‘,v'% f'_;; B |

.

”_B Knowledge Evaluatlon

-Evaluatlon of knowledge galned 1s related to product.hi"

evaluatlon but all subJects 1nd1c%ted they had learned mo

'fythan what appeared in the product,‘aS<S acknowledges.
e Interv1ewer. You learned more than what appeared
. .in your workshop’ : .

"v?S Oh yes, be ause my workshops I m- lucky 1f I
‘ can have a day rto do them e and I could do 1t
for. three or four days ’ o

.




o o ~:-«=r | -

All subJects also 1nd1cated/that although they were.

" »

happy w1th ‘the learnlng accompl1shed there remalned much tor

E“\@escribes her need for—further

-be,learnedlln the area.
'nwpursuit“in“the‘area of d1abet1c care:

You know I have to do ‘a lot more I've .slowed =~ =
. ~down a bit now, but I'm- st111 interested . and . SR ;
‘anythlng that catches my eye about it, I'il pick. - . L
it up and pursue it or when I feel the need to be
‘refreshed, I'll go back to it because I want to. - Y

.”N. acknowledged that she had learned more/than she had

\

antlclpated'

"I think I 1earned fore’ than I set out ‘to. learn Demio
IJust wanted toget this 51lly program put. - 7
together and I didn't. reallze when I started that
it was so much —4 program plannlng 1sa.b1gth1ng

and so I'm Stlll learnlng how topu% programs ;~"‘,’ .

ftogether.

She also 1nd1cated that thlS learnlng prOJect has prov1ded -a

ba51s for future 1earn1ng.

; ‘Slnce then I've. done a- lot of subsequent 1earn—
like articles that you flip- past. that have.

‘ 1ng,
T
.. . never 1nterested you.in your ‘life,: you- start read-'
=’f- . .ing. . Like you know, ‘curriculum stuff, program-
staff development, and ‘those kinds of. 'ﬁ:ﬁ

-“planning,;
things that ¥ ve never even looked at" before now 3

"blnterest me. .-
-One of the cr1ter1a for selectlng a learnlng prOJect

_for th1s study was that 1t be successful so 1t 1s not

‘surprlslng that the subJects were happy w1th learnlng accom-

“plished Most of the subJects were also pleased that theyf

had conducted the prOJect succesfully themselves R

¥

L R
SO

e

E L Factors Influenc1ng the Learnlng PrO]ect ' 1%
3
]

%

Several factors 1nfluenced the way ﬁP wh1ch these six

Some factors

s
.\m“' >3

'“fsubJects conducted theln learnlng proJects“

B . » . ' .L?; P

G e



-~

are innernal. 'They'include previons knowledge,ln the Sub-

ffw——jectmarear—bellefsuand attltudes about—learn1n° and general
learnlng style.. These factors are often termed enterlng

behav1or. The env1ronment or context in whlch the learnlng_, L

took place w111 also be dlsoussed - i"'.;Cﬁffla‘ :"f.\”' .-
o . , - ™ P, t . \ T,

S “Eﬁ" - Lo B . S S
i v . v R . .
MR : . - . . .

A.3Internal‘Fact0rsll.

R\
k>

7 1“;Previou§~Knowledge”

Prev1ous 1earn1ng 1n the subJect~areas varled con51der—, AR

5 .\ R i -
[ - . . k2 .
’ . - N . N v y

ably among subJeots. P and S.xboth acknowledged that they DR

»..w

}knew very L@ttle about the subJect area\except
AT

:yheard.the term. N desirlbed he: prev1gus knowledge thls ; :;f o

way: -"‘;'y":_;' . o T e
i m,.

Yy

P
¥2

“;leei[knew ho w to«3r1entate someone on the floor R
_because L 'had been theré and I knew as a head * - e
L. oo..nurse what'I needed my staff to kny w 1in the. ‘auxil-- L e
.« .- iary, but. that ‘didn't: cover the nuq§1ng homes and
z ~ . it didn't cover 'how to go about. gysxematlcally
“putting the program together and- asse331ng what.,

?ii ”if*' .needed to 80 1nto it andnall of" ghose thlngs.u‘liﬁ‘;f zﬁgﬂf: ;
ha ' . ; e : - ' v . ) .
{} fh"gt,ﬁD had cons1derab1y mofe knpwledt'f in her subJect arearf”;' %
t "'She had part1c1pated in. an ag‘dm: "ﬁ‘l"i”e z)staff nurse and had ;
) P s ,ﬂ.__-ﬂ,u . A
}7 attended a workshop on‘quality assurance just. before ihe‘ ﬁ~;fgﬁ;%‘

Qf'fassumed her current posltlon.,_E also had prev1ous~know-”

-1edge in the area’ of diabetlc careﬁgromiher origlnal nurs1ng

;::?iitralnlng and practlce. She d1d f1nd that ‘much.of: that vf gf‘li o 3
, know ledge was outdated.- ) o \ 'ég" B
.;f'b L-' T prohably was the most knowledgeable 1nhher subJect ' ;?vf“f;i

x}area when she began. ‘She had takenca teachlng course, "”f' R

S ~7v.l e e o : ’,--\'.H 'f::-.j, -gx o
ix. b . . L : W~ . L - C . . N - ‘_‘ . '
- o . . . N -.17'._“.




-attended a related workshop wears before,,and was famillar

MW A
.o ta p .,:\.‘, .. .<u‘ﬁ§» e ,v’

$ 5.

‘with ste ot the resources avallable —_The majOT_Influ@nue s

u

obJectlyes at the beglnning of the pv”'

YA

a
PR

':,artlcles fromsJournals Q9n51steﬁ%ly T*”ls a-Rartrcula;g

.
- T

*3 ;'..

RAE

gardlng the way in whlch they generally go about learnlng o hf }.;f@

o

of preV1ous knowledge seemed to be in’ the Spec1f1c1%% of

St

wIncluded 1n,learn1ng style are subJects comméﬁﬂs re- o f'“_ﬁ

and the on301ng learnlng they engage in on a: regular bas1s

.'M"

~.."“

;av1d“xeader of prof6551ona1 Jourhals,t
< ".l '_,h'. / . . o_’-,o ..'

ﬁSo Quite often ﬁ;rst thing: 1n the mo'nlng:'I 11

e

'.'N

»"t .,‘wI fl

'.5‘

.also descrlbed her oﬂ301ng learnlng efforts.f{‘ P

.on. the othep h nd does not 1earn as well £rom readlng"

fwork jf'éﬁ 2 lug,?r ;_;3ﬂ~ ST e

ldIf I. do S0 ‘much of the study mead}pg, IMLX iewafdw.
"myselfsby readlng somethlng about learning needs.w

s . e {.., e

-

., '; " - . s ¢ oL - . . : L

2. Learnlng Style ‘ ﬂ_;tﬁf; ,?:ivf_" P 95:‘.J .

J‘My

m( s, t v ,.

&

e .'(‘ “’. 3

~ .4 B " . wb’ .
F1Ve of the sprects stated they Like readlng and re»

o : ) ‘s

‘e . v
- . . - . . N
R .. R _' FRE st e

‘do.some readlng and quite JYten before'l leave’ Xf
111 do the readlng . .- Iplove, to read:
' 'hat°.~I*f1nd it a drvers1on. I klnd
“of - set readlﬂ"dtlme for studylng and T kind"o£"
"look at- that - ifferemt than read1ng time for

B

ne » LR

..

In those mornlng31s often'when Iread my Jdur-fWJ
‘nals. I'ye: got, for lnstancew A patient who. has |
hyperten31on, mallgnant hyperten31on._ ‘There was
an article.on hyperten31on-crlsls in Nursing 83
‘and" | I grabbed it,. and-this,. patlent, she was. a - L
~carbon £épy of,what they wére talkang about 1n‘”
7hat and I really learned a lot from that.;v ;

d..1t a lot ea»s1er - 11ke I do read I 11ke
to’ fead'th'e sgpff, but,I cannot learn as'well. from
readlng as I'gan from actually d01ng it and Just
have someone. keep an- .eye out for me. - If I can

‘fi ﬁd a mentor- ‘someplace who is w1111ng to spend a
few mlnutes w1th me,HI can . usually talk throu&h

. P . b
. "-' N R - \.. e . l! . L . N Dene
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. . A . K . . s

o T SRR
- : Even if I choose to learn SOmethlng amd T do 1t 4 e ,
e T iﬁb_y reading or “by observ1nqsomebody ‘else da.it, or_- -

T ~"rﬁac u“al—ly-—l&atchlng a—v—1—deotapefor—f1lmstr1ps 0r-- ', S T,
Wmething like that, if- T don't have the. opportu-. N R
1ty to. use it w1th1n a short perlod of tuﬁe,' it' s SR .5

L]

) ngne‘ ' B B .",“‘ R . hv I 2 .7 “.I.‘ . " . ,‘ . .' ‘.(."':‘;.:' .— ‘

T, i D i .-
K M - e . * y AW

S ’ " This preference ior 1earn1ng =;me‘thod was reflected 1h

S -
‘_0 .*'_gf—t'f”‘,

. , . 2
»;.ng 1n respbnse to Job deman
B ._ o l"' %g\ K " o *n .

mlnd

ﬁﬁsﬁmlmrii;e,dlate utrllty *‘1{1

e »‘ @

l’;‘u ," . ”& s
1- J :
B W ell as valuln‘g -of learnlng. Al-l
LS a7
b Ja-.. ..‘

J,nternal 1ondl,lv1.du_al, proﬁces-ﬁs..\-‘ offered the fqllow, ng

DR : P

-' Statement. L .f'f"'a;,'_

e You ea‘oh ham to g\o through your own']
, process.v..v-..;»_..- BN Tt s S L LR N

AR ’ . : . -
N ‘.' M - . .:ff/! r‘“‘, . R .. L, . ! LA -
T state_d a_ 51m11ar bellef _-'i_". e L
- Bl 5 SROE T, A » - \‘_r. ) .

-_.7- N ,‘I reallzed 1n the past few m ths that people o ,. ,;

. . ;.':really have to.go- through"thf’s process to some P A
R -degree fom“RhemSelves. p : woaln e s
el JE stam:ed more <spec1‘ q
. sults them. y . Sne , | 7 . .. -
. R :a g - . . . s L )

T don L bel'@ve that anyone has ever taught any—‘-':‘
@th’lng to’ anybody else,.;:‘m ~People . leath. They P
~take "ha"t'they waﬂ‘tw SOme people will ta;;é a




R oasd . — .
Y 'yf@f o7 o : ) ]
SR ‘.* e i_" oy . p\@ ) . SR L
"x&:&fﬁ% J'ﬁ@. . T"h--u'@af o
e S "A 0“ C . 5 l S > P .:‘.
) -“\ 'w' . N 't ‘.f B v 3 .
) f'lot "‘some' people w111 choose to take absolutely
5 K nothing. _‘ _ _ .
e v ' G T PR L
. P. f'urther 111""&1cated,.that /people must learn from the1r s '
own’ mistakes and om15,81ons. - Gl T "'i%?{z;. ; "'6.-7' . : |
',-., e v " PN - v i "3‘ .o, X " u‘ i .
SieveralasubJects aJ,so 1nd1cated a bellef in the need g
. . " ‘ . . . ‘_ 1
for *Sp}?ﬁ dlrect'ednes#s‘ '”?" s SRR [
' .é r»? S ; ' ‘ . O TR e
T descrh ed thls asp “as fo .lows. R '
ST b pags b R T
s It s part, of th i i‘i&ttedness,tthat s’ re- e et
‘J,'} f»,'/,‘l. ed in an 1 RPN People will not give Y e
W yom given glfts.*. dY um often your need is? - . - w7 w
el . B . Y . R . o
A 1‘de.ntified‘ and ymr mgst’pursue a’ solu‘mon. : ’;‘z‘,’i;__.‘
» ; 4._*13‘?;" “ 'H" ’ . N as. . - 5 _.‘ . o

stated the needmfox@oself dmrectedness thls _&ay.

¢ @ "‘5 <«

@ And 1 do g&t bored wrt*nur@nn\g and —when 1 .do get
Uored is wﬂénoI have ¥5.g6 and get " @)& whgit %
o x%.n.g to say is '"Okay, ‘I'm: bored "Let s\,flnd
som

Lt

S :" : ﬂhlng ~that s 1nterest1nﬁ . _ o w
‘. X ., v . oy .,
« LNEe ST .-l‘
o These two subjgcts also 1nd'1categ$'that they&’believe
L s e . N g .- "51 : .

1earnlng 12 as 'I'_ sa:Ld a - 11fe—‘10ng g.rocess.a - F

9
s

5 :*‘-"‘ T you want fo b

2 ﬁavesafto learn to Te
: : artlcﬁlar;ly nvualues llfe 1ong learnLng: : —,, .
1 thlnk nur31ng is an ongo:.n‘g th“Lng,.I dom .
~th:.nk you 're. ‘ever flnla'%ed 1earn1ng. Lo "* L
I really liilce to - 1earn and I thlnk’,llv‘lng 1s;"_'[
. 1earn1ng and if- you re ndt, you mlght as, 'well ! .
A 7."81V€ uP':: ":.;- R A . s
; ‘All of these bellefs are related to the dec1sgon to
undertake the learnlng prOJect SR _"-7‘_ o e :
. R ‘.;' . . EE DR , L . .\;_ .
B Context & ‘-.':,.y L e o ‘

Self d1rected learnlng prOJects take place in a partl-*ﬁ'

cular context whlch 1nc1udes the work env1ronment and 11fe-,.]

style out31de work

-



(9 o
) o ) S5
-l N . . * s
) N L .- o
\ ' : ' A : ' »‘é’
VI : ot ——— o
1nc1udes factors such as type of .
) .
- E ~superV1so#& an¢ coileagues, o
~and infbrmal demandS‘a d'-xpectatlons. All subJects viewed - . f*”
g : ‘ . e
theln Job env1ronment as belng supportlve of 1earn1ng ‘én- | hd
deavors, though E found that t1me for learnlng was 11m1ted
,_. e . . . s : .~
;1n the Job 31tuat10n. ‘ . - e s e

o ;fﬂ ”Thnee subJects were in new p031t10ns and consm@éred thef .

o i < ° -‘ _‘ 1-‘2“_ ‘
jassumptlon of the new p03101on as ‘an, opportunlty to learn“ '

‘J.‘ R [ A ‘ ey :‘.‘L_ - . . . DR B ﬁ/‘

o NL descrlbed t-hls. R 'v S ."'51. ' . ;.
e . B e : v R :?ﬂ?‘fﬁﬂ.f' .
¢ And, T 'knew ’§§hen Ioc@a’*é Mt o thisjob. that 10 O T

: S 4.d1dn t. have.a clue about eﬁucatlon and ev bodys T )

T %, s, else knew that ‘T -d#dn't too, :s0 it was;a comfor—ﬂV" " A

LR ~table time. to ask som@bodynto walk me ghxough [a‘" ‘
T - _programI R R v . s ) A
B Lo s .. .’r‘ :.- | Lot ‘. . ‘. o . TR . R "J,\'-’» et
e #Ehese subJects alsd found that tlme for 1earﬂ1ng wasi“*-_- EE
' ' ' e .- SRR - B

abundanm when they assumed the1r new posltlons., P031ton 8

. o - & o ) . i
s b - ?" : L » B ’
1'change d1d however, pLace*§§me demands on these 1nd1v1—, .
o 'ﬂduals,"as 1nd1cated by D.. . o r.Vf?qp.i .”-5:1” g; S
. g B - . ,,.-.u.v Ly ".‘- . - .o .v-.':‘:_‘_ ) . . | . .
oo e -We wanted to ‘be véry v131b1e and as we worked on ;“;__'-"_fg
PR '.:the program 1ntnoduce ‘how far we'd come ;1',. e R
Lo xpf[We re -not Just 81tt1ng in an’ offlce dreaming jup - _mf_' e
< ,%"’“';'duestlons to’ go out w1th a wh1p and tell them how cl g»;ﬁg
SR, & behave. s _ A SR “? S s
LT BRI S e T S R ;;&
P ,Pﬂ‘alﬁo des;r1bed the pressure from colleagues to“prove e 87
. N ‘.j,.___..r._...,__,‘ ) . : N ) ‘ , : . s K l .. v T .
O herself and allay anx1et1es :Qf,_fﬂ 7;,3/ T Q'N»wfﬁ;vgf
o r . e RN R
S \\ N [ - - . ; . ¥

AT ,At that poiﬁt qulteeafew people were asklngjne?
AT what I was d01ng, when were W€ 301ng to get g»e1ng34’
v »w1th thls? ;g;_s« e - ’

o .She would relate a few thf gs to me as far as.. i
e -»‘staff receptlon and questlonlng and skept1c1sm, _ - g

: ' concerned about my- ‘job. . I kind: of felt I needed e e

! _ 'to prove myself at that p01nt..« : - R :
L ‘;N} found she had to spend some t1me worx- 5 on.-administra S !
SR . . B A e T S :
. " : 3 4

. ST : ) ]




t1ve deta1ls to 1mplement the new program.H . y' .

o We were also g01ng to have to fight for a little - - S e
orientation time ... . so we'kind of went on hol#~ ot

. b

L

-

- :‘.".,A:",:“
' ‘ efforts,. ‘that th%;e apprecn,ated and thatﬁ

,“fme;'was also apprec1 1ve of the support of«her superv sor.
» @5 ‘9 ;\

Tlvexperlenced many demands when she assumed a- new p051tlon., o

l'crlbed thlS aspect

-for-a little bit Untll I¢ould find out" how much"
t1me I could get for orlentatlon. . v

. .),- Co . N -
’,Because at%hat tlme,I wasso pressurednh a. ; o ﬁjg R

‘new . job, trying to rt out- pr10r1t1es and tryln&3 D e

.to integrate all the information: I ‘had absorbed g R
. from other d. partments.”. "that. T had a lot of SN T
‘,€w0rk to. take h%pe, and a’ Mot of. readlng to do ati\.,~ _
'uhome. S ) \ LI , RN u""'lq.‘ P

Most of nhe subjects experlenced‘general support and encour—y‘
R
agement from 1nd1v1dua1s 1n the work env1ronment D des—

L
e R . L 5. : ‘o S e

- O R wmn..h- “r L e
“éigFer? ?‘and e a;her AI)O N' , I got -a falr;
@L-.blt‘o Téncou ent’. . note§ — 'Keep up . pmg

~
T e

\jof th1ng from adm 1stn tors y.

RN

You really need that those‘strokes once 1n a
Q_whlle. ‘As it 1s, I would ay
oﬁ work it :

-‘ RO

e e CE LW
KR

She d1dn t demand that T do thlS and she d1dn t o '-,:-_‘ R
‘glve'de any spec1f1c 1nformat10n She?knew I was R R
thinkgng ‘about it and reaily thipKing™about. get—'._. o e
ting omethlng out . that’ would méet our needs and . - TS I# 2

" when Itwa done,shewas so-pleased with the’- -

; y”prOJect and that!s the kind of.thing I really k’q;:i T
‘" thrive on. as well., Like I 'knew'she‘wasn’t superK'-” h_j7 7?{ SR
.gvlslng me’ every m1nute of- the day and. that she.; =~ ' LR

- would 1eave me plenty of" room to develop 1t i,
'H?whatever way I wanted to. ﬁg,ﬁ : :

. ".. .

oh s
-.,1.,‘

‘\réedom to pursue her progect..hN; also had a

goog relatlonshlp w1th her management group.

"% I had a worklng relatlonshlp w1th ‘the.. peopletand-;n; e :
‘we worked well:together on' the whole . . They~ . .~
were qu1te supportlvevaloMg the way. e *'“",z AT

. .. . . o e L g *' w‘ s '




.when 1ntroduc1ng and- gettlng feedbaab” mn - the guldellnes.;fg."a

i ","‘ . i s ' : 'J's* o T o L _ o . L S
E usees;her_llfest ye_és_qn;te?conduclve to learning activi- .= . -

Y?and t1me were dlscussed prev1ously and related to other 1ffﬁe-aﬁﬁ;*'

. . S iy
; . ST 77
. -x .
- - Two subJects 1nd1cated that there was some problem w1th
'fq\‘ . v -
e
s ,1nd1v1duals in the Job 51tqgtlon wh1ch had to be attended-
; ~to T-s std§f~were—feelmng—anxlous and frustrated_unthx
' _.v;x‘ . R . i
:program development which created some pres:, ; to flnlsh &
! . \\ ,r’\# . . .4"

~the program guldellnes. Also,‘T took thlS 1nto accounﬁx S
. ;"""&"v"‘ﬁ""".

o B '\.g .” ¥ ’\~"‘
They dIdn £ respopd*j'&,usly because at. that - S
_*point,. ‘program deverbpment whs a very .sore bon?f
~and* I dldn,t want uo pUSh anymore.-fy SR I

S ] ?f . ) ) ’\ro»""'\_'.' &
‘3'1 ."‘y: v "'

i%§ﬁf;’ ‘on the othe hand éxﬁerlended.a breakawn 1n -

*l;' RSN ,

i

communlcatlon dmong ﬂer sﬁperv1sor, Qolleague, and herse}f
. \ e

‘“ ~ ;-v 4‘. . A . S i b = \04

Y . § ',\.,_‘ . . .

I felt Ehat there was ‘a breakdown in communlca—‘

e $n,5t00, to a’ certalﬂoexefnt It seemed ljke . ol
e _ ady. . was so;t of ", .goingsin, the1r own: d1rectkgn et e
L 5 weren't’ commpn;cathg between each“other. : }f” o
o s | r Bt T G IR R .

RS Thesgmdlfflcultxﬁg?encountered By B"and T were dealt e
BT Y w» Z ‘ AR A *v.. AR : '.\_,
) :c’ o . B »
S w1th and d‘1d not appear to be maJo»r obstacIes :m the 1earn—
: _ R SR g"
fu;?;lng process. Thls would be expected 1n successful 1earn1ng ;
':.;PrOJGCtS. = J oL "Iﬂ B ‘;?ﬂ': #7u” S 5'»uﬁ'3:;V5
: ’ G R
...+ E, commented on the 1nf1u€hce of her act1v1t1es outgm%e LW
R . : . . »
" ‘work as she did much of her 1earn1ng at home._' .
.. %7 DR i :
Ihavefourchlldrenand]Zoclyworkpart timé L
;80 My life: at. home.is Vvery busy vqer o FQr the,l‘ - -
jf1rst t1me in’ 51xteee3n ye,ars, Iramfree from8:30 - A

. to'4: 30.” The " chlldren don't cpme home for: lunch e
»pSo the ‘days I'm not’ worklng‘hgd I'm not d01ng ,” e

_volunteer work at.the 'schoqgl or. shopplng or some—g-_ N T
thing like. thatr\I have thls qulet tlme )2 at. I can e SR
Q,take._z._ S STV AT - v v wr R {-:

i
'¢ Other contextual factors such as resources avallable A
T‘(’ﬁl Peeo o
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f?opeduby‘tf' ‘\earcher, from the reports of a self -dd

'.1sar11y occur. 1n a 11near\progress1on., Thls 1s partlcularly

“'1_'v . CHAPTER FIVE

'S JNVE)

SUMMARY AND DISCUSSION

ﬁﬁg $ 'oggct devel— R
P AT

learnlng projectjfrom“each of six nurses, contalns_cbmpo~fg

. o, s . ]

ngﬁts that are dellneated 1n the program pf nnlng andnnn-év:]” @

‘

A

structlonal design 11terature. Although the dellneatlon of

categorles 1n the model may have been 1nfluenced by the type
=2 "0. .

,‘Je 1nterv1ew the model is general 1n_

n h s study ‘were organlzed 51m11ar1y to'; m.;
';,3&1 -_ ,'\ B : [ 2 e

uwconventlonal approaches to'plaﬂnlng programs, $0 the appll—]'\'

dabillty of a general teachﬁ%g model could be expeqted | 'i“
v

The phases, pre actlye, actlve, and summatlve, occur in

Sequence. However,:components of the phases do not neces—

]

TAPTN

e N -

"apparent in the actlve phase where settlng of goals, plan—‘

a

'%fnlng, 1mplementat1on, and formatlve evaluatlon may takef“

ca

’p7place repeatedly and 1n varylng Sequences as- réported by

CrA ‘{‘




Tough (1979a, p. 12) Each‘project was unique inmterms of

sequehc1ng %nd act1v1t1es.

'the processes 1nvol ed” in the self- d1rected 1earn1ng pr ¢

T Q Prov1s1on)gf a structure for self d1rected learners and

p;hldentlfylng problem areas

;'components of Ehe_

, . . S IR
& ’ o B . . . . N - .
P > . . s

s
7 4'.

‘.employment. Crdss (1981) found JOb demand often-prec;pl—f .

Th1s model rep

1~;based on - the con§tant comparat1ve method of éualltatlve hﬁlw:
ana1y31s, a technlque of the grounded theorﬁ‘ The
'htmodel serves two maJor purposes. o ;@ . -;‘-i‘a.." i .'7“- o
1‘ Identlf1catlon of compfnents and 1nterre1atlonsh1ps which |

can prov1de focus for’ further study, and

'educators in gu1d1ng self d1rected lea@nlng prOJects and S ;ﬁyt

.'? - : 'v%\_ - B K 5 P .
. : . ’ A.‘v' .
N

A o
i @ S | 15,-’_:‘. :

v - : Tive

'B Components of the Model of the Self Dlrected

-

Learnlng PrOJect "; ;,»‘ )

The subjects :reports of thelr behav1ors related to the

odel generally conf1rm the f1nd1ng re—"

.r,‘ : ’,_,
PRl e ..-,

nportEd in‘the;lrterature;- Follow1ng is a summary of these

o T ’ : : ! R o . w
compoments. ‘; "uﬂ_"\“j TRER CoLET A “H',; e
Y . g A " . et . v T R

PR

.- LI [ T . L Lo S LA

. e - . ér . "»'_‘.‘ . . ‘
1; Pre Act;ve Phasel R C

The pr1mary stlmulus to beg1n in’ a11 the progects - l'g

'r

‘descrlbed Was. some k1nd OfJOb demand FOr four of the

\/,,.,—//_ .
subJects these demands accompanled a change of pos1t10n of

TG i».

tated by change 1n p051t10n,,a,maJor stImulus for learnlng\

» and most career related adult 1earn1ng projects are. praq—uvy; ‘fE:.W
. ‘ . ‘4 “* ﬁ.. ‘. L 3_ . - .. Sl ‘ . Ll
S L R R PRV
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t1ca1 and directly appllca le to the JOb In all cases,in
) thlS studythere wasa demand forsome sortof productor
-~ action. _
Although mest subJects could have performed the task '
requ1red to some extent w1thout maklng a concentrated effort R v
. N i \J"
wto: 1earn, they all 1nd1cated a de51re tOrperform effiéhlvely R
and eff1c1ently, so they felt a need to&engage actlvely in 7
.~':‘J‘.' * ”'.L_' ‘\.r L
learndng Tough (1980 p. 37) ﬂescrlbes thls as a de51re to-
experlence pleasdfe and ralsed self esteem durlng appllca—
“tloh of the knowledge or sklll 1earned ' T o O
SR L L T S A
. Motlvatlo Wto'act;bn“'he percelved 1earning need arose,m
parwlally fro 'agdhjd nd'ltself“and also from the '-, °
kR ﬂ% SE o
constra1nts>or\ ailnes 1mposed by the 1nst£oﬁtlon or the )
TR o TyE ijq o
learners themselves.:.'g'“?‘““f?“{jV”"ﬁ IRED ..
: ':Z.fActiveiPhase['""lli RN ~gﬁ'ygjv'_ yti'hgh;;;\,.
' ».’. S . .. . . ,'j;,v. - " .'_“ i ; 's
R a. Goals ' .. v 3“3‘ ‘ ?"?of el ._-:;;}‘.,'\;;; .

Beglnnlng learnlng goals were largely product related

o

L and varled 1n spec1f1€;ty dependlng gn the subJects s pre—c

J -

v1ous kgowledge of the tOplC.' The goals became more spec11“"
- ) w(}‘a CT .

/ . AR

- : .‘

E?E aMQ?were altered 1n some cases as the subJects became

>

.

. e ‘ B
‘more aware of\what klnd qwledge was contalned 1n thelr,

o o

'1,area of 1nterest and as they referred to the partlcular Jog’

g3

demand 1n thattlnstltution.~ Thus the settxng of goals was 15.

;

‘an evolv1ng process unllke'the standard approach to program

v
plaﬂnlng where settlng gbals ‘is. an early task. The program

S C T T : “
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planners, however,.have one blg advantage, that is, theyhare,':-

content e;Berts or have access to some.

j Pa-

b. Planning =~ o :
‘. Choosihg Self 4 S .
. . . : S . - i “-\:{’ o .
(R ;‘LtAll six subjeCts reported 51m11ar reaSons for ch0051ng

3 . N

o

to plan the learnang project‘themselves and these: ‘are con—”'

. ;,u Ly
31stent w1th the f1ndLngs fnoQ%?rev1ous studles (Tough
e o ’ .»--, ‘ \‘_._,’\,\\

o 1979 p.. 90~ McCatty,

hl : C

: >
-major reasons 1nc1ude l
. i'mau;«\ L ' . :
Es 1nd1v1dua11zat10n’of conten gfg

sure,'3. avalla-V‘.

u-

be11ef 1na€he

:,‘1_"

R :’\, ‘ > i, R - R v
.‘ . . . ; e » 0 ¢
!’."sg. o 11_ .‘.P]_annlng ACthltleS :

"1

@.u:, ; . t ' v ; 4
t1es as the1r 1earn1ng progrei%ﬁg ,and there yas 11ttle

The'subjects 1n th1s §tudy teg to plan the1r act1v1—-p

'v

AL

[P

i
/ ‘. ‘.,

li-plpnnlng Also the subJects were not’ aware':

s

- Aof %ystematically maklng plannlng dec131ons at the t1me but

wor . . 3
could descrlbe some aspects of plannlng 1n retrospect

'.""k v,-/ -.»

Choice of . learn1ng a¢t1v1t1es was 1argely related to re—['

i b4 . .

- advanced o.@

s

B .4\,;

sources avallabﬂe.. Con51deraH§e varlatlon 1n sequpnc1ng of

. . ) ) R P i . ,\ ) m;:- e
{ - '
content was apparentf Three subJects sklmmed varlous prlnt—-,

NS o ar

ed materlal then devaloped an outllne of sub toplca-E% be*-v

i .o

.

G (S

-

1earned f One learned step by step, completlng'one se&ment

then dec1d1ng, w1th as51stance,.what was needed next

Another subJect used a prev1ously 1earned structure,,the;-

P "'5\@

B N S S e
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i \.J'. ! i
urS1ng process,*to organlze her learnlng and the 31xth
subJect reviewed prev1ously learned mater1a1 then responded o

4

Ce

0

sy
s?"

»

to the requlrements of the part1cular patlents—for-whomwshe T

_c1ency of these methods. "L

i

cared These dlfferences in sequenc1ng content seem .to

(&l

related to prev1ous knowledge in the content area,.pref':
8 T . _ﬂ. . ;

learnlng style, and s1tuat10na1 demands. Only -one subJect
. ."‘ ’ s - - .‘._

requlred con51derab1e as31stance in, dec1d1ng what and how to
.9 . o

v .y

learn whlch Iough (1980)Qreported as a common focus for AR

vy o

help No attempt was made to explore thewrelatlve‘effl— P
. o .
K e e, e e

et

D < N E) . . . .

. . . . . o e N N . \ R B - IR

o Qo R PRI R N . e ]
R o -=w§,' ‘ o : _ .

T L " (m\ .

111.uSecur1ng Resource
.7°As mentloned prev1ouely,.pr%¥ted mat
S . s . . Iq"l

. "‘

e

g k1 : . , .
S B ..
- + N

‘n..'

. A ‘.‘ . o .
subJects secured“,esources from w1th1n the'hospﬂtal some S
. . "“",i'f:,g IR "-,,,m Sy . T .

'u51ng the 11brar1an or other 1n§&v1duals for a551stance in @ﬁ

'ﬁ_tancgs. One subjeﬁt prmmarlly used books she'already pos—;hf

learners 1mmed1ate env1ronment

p‘an aive Management of Tlme and Locatlon for Learnlng
A ’ < o } ’ N hr.
2-v4xn The use of.tlme was qulte varled ambng the subJects E-;'

”a551stance oi a profe531onal educator w1th1n the hospltal

“ e g 'ﬂwl.a'; . A

locatlng mater1al One subJECt.searched exten51vely at T

B N . oo S 2
N Y - - . . A

unlver51ty 11brar1e% and the private labrarles quacqu%ing_:;f_ e

' '-" X

’ Qe HT

4 L R . 3

sessed.o The: people

-

. h R4 .
resources used were present in the$;., AN
. ! : y’iv- B t RS i “ .

TOne subje?~‘secured the

4 LY

]

. . _.' _'

ﬁr

. ! PR - . ) o o .

% . AR : " ey T e
e Y .

dependlng on Job and home demands. Two subJects.were*able ::77“'137
to devote long perlods ofmtlme to the1r learnlng prOJects as ;[7 :::;
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Athey had ff ,other Job demands at that t1me. ‘Three other"ﬁ

A

subJects f1ttedhthe1r 1earn1ng around other Job respon51—r

‘1 » R

;?_*;f_blllfies—setting“aSIde—tlme—for~iearn&ng;—uThe remalnLnQ j.
- S A T

&

" . ;
Lo “subJect studled mostly at home.r The othen f1ve subJects had L

'offlce space at ‘the. hosp1ta1 sultable for. study T1me and 7

'1ocat10n for learnlngwdld not seem’ to,pose 51gn1f1cant

U LR . o R
problems for';ly of the ‘sub_]ects. D c e
- S : R Al s, B , R L
SR P R S PR [T T S
' - Lo l.t”. . T Q . - - : A . P . e ) toa r" . - . . oy “.
aoe’ : ’ : ‘ A . o, L s * L". . ..‘é‘h . . .."'" v EREI v
, L Co;Implementatlon ’ VR A CERT : S
" Y N : ‘l ‘. Q;
. P SR gl LR - R . 5 R .f '
BT T L g ey T
I R T s e . - N e o

i; Resources:n' . i _
A%l subJects used more than one type of resouroe. T

Pr1nted materlaﬂ was used most extens;veby,.followed by

" s KN

au,_., E K R . N

ﬁuman resourcii . o ,';.m;‘-fﬁ@:d-;q el

-'"k S 'r~f

. l - ki , . . i
e . : R S
: . Coat - A s X AEERIEN 0 - . )
N o, e TR . e . * $ g .
A , e D C

e 11._Learn1ng Act1v1b1es s Sl {Lg__é'mf'a o
_.,4 RN 1, - * - . ) e " AR PR N AN . . o

& - . " . @ L e
‘,-‘»;\' _SubJects could not descrlbe the 1nterna1 processesf S

. . T . 9 ~v'l,_.
‘ﬁ'ijlnvolgﬁd 1n Tearnlhg but tndg d1d descrlbﬁ some strategles
. , g

L

t

One subject took notes whlle 1nterv1ew1ng a

R ,/ o

4amatlonfrom,othersand toap@ly w?athad beenlearned Thef, o
' act1v1ty Of,Preparlng the ﬁresentptlon, or document also.AF PR

I . . . i - - . T
[T A . e L L N ‘-(‘-‘ . - ! ’ Ted . K

B L B R PR P
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‘. . - . . ‘ w O
'a" l,“" . . . . - :
served as an opportunlty to~1ntegrate and’ onganlze mater1a1
_D ' "@ . _1 ' e ) o AP . a . tT
. ]_earned_ a L L SR L 4‘ ‘1\:( ConT
. ' ’J‘. . e l . K , ‘. . ‘}? ) | . » o - | . v - ‘.:
, d. Formative EvaluatiOn
o, . ; - 'h ) " .. L
Formatlve evaluatlon greatly 1nf1uenced act1v1t1es¢ 4
durlng the actlve phase. SubJeCtsihSed 1nterna1‘sources:'
such-as Dhe feellng of "Aha'",'comfort frustratlon, and' | °
- S P
.boredom w1th repetltlon as 1nd1cators of themr progre55u
uﬁ‘a - R 7 :
m' ﬂé&bjects aIso used the1r outllnes,mo track therr pro-~
E' - @ A G [
'ggss. They also relled heav11y on 1nteractlon w1th others f“
. .4.<\ . : ‘ ‘.1 o
, . .8 ch as superv1sors, colleagues, and famlly members._ These;a‘*:,
g" L - " " o
v ,'Indlvlduals'had sev%ral functlons.‘to llsten Rg‘the learner -
DA . o p N Dkl ?,:SJ .,15
- ) : . "b-
. - \l I~
o relate new knowledge, o; dlscuss w1th the 1earner and ques—;w“
LA . ) ) . Y o
9 .- ,ﬁ“ T . . n’ . .
g &?’ tlon h1m $o glve dlrect ﬁ%edback on the value and«appl;cgs_ .
b %3, .
. - b Rog bo
. Kb111ty of the learner s new knowledge-and n51§ht and to -
.. ( N ,"“ e ;,,( . _‘ .
. ) t o . . - )
gsugge,st other areas of study ThlS relrance of human help- ;
. 3 AT ) ."\"‘.
ers fo e
5~ o 2
e ' o
R o
R ;ihf' '
N : ~’. R o Lo
. L presentatlons, documents,,‘
. : _a, -.—_ N ,' . SR Ll o
a and patlent teachlng The subuects recelved feedback on.. -
R . \ . T . . v
. - - e _' - R O] B .o ‘ . . L T . B rv , “.,v.ol
o 'isthelr products° some formal wrgtten evaluatlog and some < L{
l I a2 . : ‘ A Y
.3 1nforma1 comments from patlen s or’ members of the audl—aﬂ,wff
Coe eﬁ&es.~ All made some, rev151oﬂs based on the feedback they ‘J;h
N . . B LT
i i o S L ,'.v % . - . \.1 o
. - . N a ‘,' '__ | _-'~"\f”: = " ) . ‘ o
. i \ oo . ,G“x R O ;
S , | S
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[N

.'\

'

received Learners were also indicated to themselves the

success of their products based on their observatlons of the
effegt of the product .e. whether or not the purpose was
) . |

achieved.

rAf}nthe subjects indicated that they had learned much-
more than was'represented by their prodnct.and most have

continued to pursue-the subject area of their learning
‘ . - AY

project in a more casual way, for example, by reading jour-

nal articles they encounter.

~
™~
~
~

4, Factors Influenc1ng the Learning Pro1ect

The effect of factors such as previous knowledge,
learning style, learning belief.and context have been dis-

cussed as they relate to varlous compo@ents of the model of

-the self-directed }earning proJect. No systematlc_attempt

‘to discover precise effects was attempted in -this study.

‘and self-directedness. They were all generally active

' -

’ o -

©

All-the subﬁects'stated that they valued continuing learning

v

\learners and functioned in a job environment that seemed to

\
\
|

be supportive-of learning efforts. ' The range of salient

dfactors reported was limited by choosing active Self—direc-

C. Human Resources

ted learnersvto describe successful learning projects.

Y
~

As has been noted previously, there‘is some support”in

the 11terature for the need for educators to concern them—.

selves w1th a551st1ng adults 1n,the1r self- d1rected learnlng

/7

I3
A
SV (RGPS

A A S A 2 gl L X e
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S

,\brOJects. To this end, then, it is useful to consider‘the

& .

kinds of human assistance utlllzed by individuals in plan-

ning and conducting their own learnlng proJects. The-llterr
- * y ’

ature revealed that most adults us7d more than one person t'o -

help them ‘and that these helpers performed many functlons
(Tough 1967). All the subjects in this study ut111zed one
'~ or more 1nd1v1duals for a551stance. '

LY

In the pre-active phase, 1nd1v1duals in the subJects

worklng environment 1nd1cated d1rect1y and/or 1n¢<rectly the,'

\
need for somesort,ofactlonto meeta,currentneed. AEcom-
o . N h . :

panying these indicators was, /din some circumstances,  an
. . K . . "o .
: N : s .
expectation that the subject engage in some sort of related
. /’/ . M v ) . . . = .
.

learning activity. '

In the summative phase, individuals were the consumers
\ ; SUER

of the product or action'and gave'thelsubject feedback

either directly through written or'verbal’comments,“or'in—

dlrectly, by demonstratlng ‘that they had learned or chanoed

their behav1or-as.a result of the product. In some 1nstances

the,subjects'-super#isorsncomnented'on.the success_of the
‘results of the prOJect ' L . ;~i

f- It was durlng the act1ve phase that human;3551stance
was‘utilized most extensively in conductlng the'learnlng‘
project. 'fo,a.ninor'degree, other people uer '#sed;as
vcontent resources. The lihrarianAwas utili'zéd by three -
subjects and all suhjects used neferences suggested by col—‘
leagues,‘ One subﬁect"relied’on another inoividual to sug-

gest possible next'steps_in planning learning activities.

,
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The most s1gn1ficant contribution of human helpers was, 1n

formative evaluatlon. All" subJects needed people w1th whom

they could explore and dlscuss their ideas and knowledge.

As well as serv1ng\to 1nd1cate to the subJect hlS progress

. e ~\ }
in learnlng, thlS act1v1ty probably served to. aSSlSt the.

1nd1v1dua1 in focusang, verballzlng and 1ntegrat1ng new

knowledge. Superv1shrs, colleagues, and famlly members were

also 1mportant “for the1r prov151on of general encouragement

The focus of human aSs1stance descrlbed above is: qu1te

'different-from traditﬂonal teaching methods where'the human”

)

s . e e i
- Discussion of Limitations
. s " . \. . . . . o - .
Because this study is exploratory 1nsniiure and concer-..

ned with-the'personal experiences of the subject in planning

and conductlng a learnlng prOJect,

a-naturaliStic approach

LY

usmng the open ended 1nterv1ew method was used to gather

3

_data and the constant comparatlve method a technlque of the»'

\
grounded theory approach was used to analyze the data

. A
'Several 11m1tat10ns accompany the use of thls de51gn with a

small group “of subJects

Although the sy bJects 1n thls study shared some charac—

teristics such as pPr fession_and-place of'employment, they
,did<not“comprise an_entirely homogeneous group. ‘Job and
i i i ~ For example, S o

familyvresponsibilitles varied con51derab1y._

E. was a part -time: staff nurse who had returned to nurs1ng

practlce after ralslng young ch11dren,:and she exh1b1ted

Y

SRR il S i
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strong commltment toward be1ng a very good nurse. .Shé_‘ _'grf T
conducted most of her- learnlng out51de worklng hours.;rP;’ (R ,;.‘.E
and D” on the other‘hand assumed new pOS1t10ns whrch ;5 _'1;"~y

requ1red inltlal 1nten51ve learnlng 1n order to fulflll JOb
requlrements.v's.\and N. were both s1ngle, c11n1cal educa—'

'\ - : ""’;.
tors who conducted the1r learning progects concurrently w1th

.

other;Job respon31b111t1es and 1n d1rect response to staff R

-,

~needs. - T. also experlenced-numerous Job and famlly demands.

T

These 1nd1v1duals adapted thelr 1earn1ng prOJects to thelr

o N .

own s1tuat1ons whlle exh1b1t1ng the processes 1nd1cated in o ,'zﬁ

the model developed by the researcher. .,

R

All of the learnlng prOJects concerned the 1earn1ng of

o

concepts and pr1nc1ples»- One mlght expect to encounter more

\ .
varlatlon 1n act1v1t1es 1f other types of learnlng, such.as

manual skllls or 1nterpersonal skllls were to be examlned

v

Also, the subJects were chosen because they were perce1ved . R
as berng good self d1rected learners and the prOJects chosen

for dlscuss1on were successful 1earn1ng prOJects,Jso one
. . g B -
would not expect ‘numerous maJor d1ff1cult1e§ ‘to be reported

The ranges of behav1ors reported then,_are not presented as

ran. exhaustlve account of act1v1t1es undertaken 1n self—_

-

directed learning projects,fthus'caution is‘necessary,1n~
‘attemptlng wlder appl1cat10n.

‘The open- ended 1nterv1ew presents other l1m1tat10ns.‘

A

e

The probes usedlnrthe 1nterv1ewer are subJect to b1as and

may have gu1ded responses to conform to a predetdrmlned

structure; Use of_probes, hqwever,rprov1des~forssome[coms

e
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“;freasonable«&

parabllaty of data.‘ Although the meanlng 1nd1v1duals is-

cribe to the1r qyn @mperlences 1s 81gn1f1cant especlally in - .
%terms of self 1m e and future actlon, there are obv1ous

problems w1th retrospectlve reportlng where accuracy of

’

-frecall cannot be guaranteed. : R . ; ‘gi .
o The method-of ana1y31s.1n this study'has°some advanrf
1~tages related to theoretlcal development grounded 1n the

' data.p HoWever, there are some: llmltatlons Whlle one_ would.
~ . . gv,‘» . .

expect 1ndependent analysts, u51ng 31m1lar approaches,_tof

E\arrlve at 31m11ar conceptual d1v151ons glvenﬂﬁhe same data,_' Lo

5 P

. the naming of categorles and descrlptlon of - qualltles would
‘ D -

”pexhlblt some varlatlon In th1s study,'one commlttee mem—v
, , : N ‘

ber s 1ndependent ana1y31s of some of the data y1e1ded

o ‘

,conceptual d1v1s1ons organléed in a- general teachlng model
‘”con51stent w1th the model developed by the researcher.‘31§ e

N B

‘3_mfn1mlze m1sinterpretat10n of data, the researcher had two»

vtof the subjects read the ana1y51s and check that the 1nter—-'~

4;

'pretat;on of quotes and examples from their 1nterv1ew seemed -

\-‘ . \ A .\

Some researcher blas 1s also 1ntroduced by the

::ch01ce of examples and the worJXng used by the researchef to:‘

; ‘et - ’ ~
|

summarize ths subJect s experlences. '°;'x”‘-_» B
_ R c PR,
S ) b i L

- : Flnally, to fully use the grounded theory approach
T - L

theoret;qﬁl saturatlon is necessary.\ Thls wOuld requlre

'“data from a wrde varlety of 1nd1v1duals engaged 1n many 'j”. ce

2'types of learnlng progects.v Thus, thls study represents.a:“-
‘,;beglnnlng, tentatlve cOnceptual structure of the act1v1t1es
'5“of adults conductlng thelr own learnlng prOJects. 'fjﬁ,f'

: . N . P oy
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e ' ' Implications_for.Educators . e ) .
Contlnuing leannlng 1n the profess1ons,vcertainly in o Ci

‘nursing, is necessary in order to ma1nta1n competent prac— -

'ftice.r Nurses rely heav1ly on self d1rected learnlng to meet _ ;“

’

the1rblearn1ng needs (éaarke, 1979) and, llke other adults, ,; o
) ‘ -
- 'do spend con51derab1y more t1me conductlng self d1rected B

learnlng prOJects than 1n learnlng through more formal ‘ ‘.” LE

:offer1ngs (Moran, 1976) -, Adult educators contend that the - .
. ; Ve e / : v

"profess1onal educator has a role in a351st1ng 1nd1V1duals in

conductlng self d1rected learnlng prOJects (Hlemstra, 1980)
‘ i) ’*
%hough some. do acknowledge that ass1stance and support of

"self dlrected learnlng could e3511y become 1nterference.

There are several functlons the educatJr could perform for”

-
oY ..

self d1reCted learners that ‘can be extrapolated from thls_

_’study The subJects in- thls study utlllzed other 1nd1v1—

-

",duals most extens1vely 1n the processes of formatlveﬂevalua-
tlon and evolv1ng goal sett1ng The educator could help .

' V
. . b . w .
. TNy 4 ,.; ?J.' B

;_f“dmrectly in th1s process or ass1st the learner in 1dent1—.

fylng\ways to evaluate what he. is learnlng, 1nclud1ng dlSn
!}" sk
cu551on Wlth approprlate others or preparlng,lnterlm docu—

:‘s.

1 , © e
\

»mentat1on'or presentatlons. Another p0551b1e functlon of
the educator is to a551st learners 1n secur1ng comtent

resources; L1brar1ans are partlcularly well sulted for thls

o

; functlon espec1a11y w1th regard to prlnt res%urces,-but

other types of resources are also avallable through the
R " s ¢
,11brary and_other resources.ﬂ One partlcular d1ff1cu1ty with
. , ‘ ) N ?ﬁl N
T ' ‘ - - o ‘ " ', . - . 'V K ﬁa

%
£ “

.
[ e




self;directed'learning projects'is appraisal of theiresults
of the projects. 'EducatorsACOuld helpflearners to plan
techniques for securlng spec1f1c feedback regardlng the{t
product(s) of the learnlng prOJect. As reported by Tough

(1967), help was needed in all planning steps of the Fearn-
: " ‘
1ng project by one orvmore subJects,ln hls study so help o

Amust be hlghly 1nd1v1duallzed The model developed b; the
researcher 1n thlS study could serve as ‘a structure to elp

,the educator and learner to v1suallze what components re |
1mportant in the learnlng prOJect and to analyze the nature

of problems encountered gven among the small number of ,. ‘ S

'subJects in thls study there was’ cons1derab1e varlatlon in

)
plannlng and learnlng style, most of wh1ch d1d not fit 1nto

l‘the tradltlonal_program plannlng'sequence. Educators must,
' then;‘reSpect differenceS«in learning style. It may be
useful to suggest technlques that would 1mprove efﬁ1c1ency

and effectlveness in plannlng and learnlng,pbut, for exam-

. s

”ple, to try and make'the'learner'establlsh;goals early in-

" the project when her style 1s “to set goalg as her learning
evolves,;sometlmes via a rather torturous route, would be

-~ - \ -

'i,dlscouraglng and 1nre1evant to the learner and would amount

. ¢ :
to 1nterference. Reasons for choosing self. as o e

planner, such as flex1b111ty and opportunlty to adapt

learning tofzﬁdixlgual needs and styles, ‘are powerful moti-

~—

vators and thuartlng these through excessive’interference'is

counterproductlve._ The leafner needs encauragement and

'.p031t1ve feedback from others in hls env1ronment -as well

-




v ° Another issue, part%cularly in nursing, where there is_
. J : - ]

[Y

“a trend toward mandatory continuing education for licensure

(Flaherty, 1979);.is'the credit or recognition'given by the

institntion of employment'and thegprofessional-association

1

~
for self d1rected learning. Nurses are engaglng in numerous

self- directed learning. prOJects d1rect1y related to thelr‘

\

practlce and’ le&rnlng needs and deserve cred1t for the1r

efforts, The maJor dlfflculty stated is the problem of \

evaluating the resuIUS of self—directed 1earn1ng,pr03etts as;

-

mentionéd previously.’ g ' S - . 0

As Clarke (1979)'notes;vman& nurses have not been
prepared for self d1rected learnlng by their prof€551ona1
educatlon. As nurses undoubtedly will contlnue-to ut111'
'5seifrdirected Jﬁproach to meet.many ofAthelr learning needs
" . as oractitioners, preoaration for self—directed learning is

'significant " The: graduate must value‘Self dlrected learnlng

as a 1eg1t1mate enterprlse, not Just a poor second alterna—y o

“ ‘ i
t1ve to. formal offerlngs. There ‘is also a need. for the '

learner to be»aware of and appreciate her own learning .
styied To fu1f111 these obJectlves, expérienceﬁin conduct—f
1ng successful self d1rected learn1ng prOJects w1thin a:"
formal education(prograé‘is‘necessary. As well,,learnlng
Specific_planning,'reSOnrce searching andllearning,tech—
nlques, such as 1nteract1ng with pr1nt and audlo v1sna1
material and:intervrewing_human content resources;\%puld
improve the efficiencyland effectiveness of self—directed 'J

learning.
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a3

The research confirms that adults Qaht‘aintional help

| .
P ,
30

and competence with'planning and guipiné their learning. If

educational institutions provide thatahelp, if they approach

~the adult as the learner and help adults to better plan, -

o . L ' ,
conduct and evaluate -their own learning, the learning so- {\

ciety will flourish and so will educational.in;titugions

(Delker, 1979, p.6). - \ ‘

3

" Implications for Further Research

k]

The most obvious implication for further research is

-

the need to attempt_theoreticgi‘saturation.by;gathering data

from a variety of individuals concerning a range of self-

’

‘directed learning projects. One’would éxpect’thatfthis

. . . ) ° . .
would result ih refinement and adjustment Qf categories, the

range of behaviors in eath, their properties, and interrela- , '

'tionshipé‘which,combrise thgﬂdodel oﬁ argelf—dirgfted learﬁ—

ing project. «’.L%J' '

The model does present a conceptual construct which has

‘'value in integrating research on - particular aspects of

self-directed learning ihus serving the function of a.bridge
. : . : oy .

“between research and practice. For example, -rgsearch .into

methods of formative evaluation could be related. to the

other_;ompénents of the active phase.

This stgdy did not address the issue of efficiency and

- effectiveness of self-directed learning and. this rehqins a

concern of educators. " Another practice oriented area .for

further research is the study of the'effect'of'thefenViroh—

a . . : . ..

-
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' )
ment or context, human, organlzatlonaf* éhd%PhYSItal, on—th

a1l

success and amount of self- d1rected\w éﬁﬁrngdwhlch occurs.
~ 0;

This is, partlcularly 1mpoptant fq;ﬁégéﬁ'pwtions of employ-

: j R s '

noo \-) )

ment, Further studles to i' :
e T g _
to self- dlrected léérﬁk@s«whmelA?%e'trui§ helpful would be

e N
valuable. o \\

Y

’,/

The adult edudh tlon 1terature supports the stuay of

self-directed learning as a legitimate endeavor. The model
» ¢ - ’ . ’ . v .

developed in this study is an attempt to formulate a con--

éeptual construct of the processes involved in the self-

directed learning project to further research and guide

Ieérners and. their helpers.
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S : "— _APPENDIX I

3 . INTERVIEW FORMS ~ - ~ '

" SHEET A

New job responsibility
Decision'thaf must be made
: New technology, drug, tretment, illness

D1ff1cu1t patlent problem - physical, psychologioél,_emo:
tlonal soc1a1 . R K .

|
"How to teaoh or Supérvise ofhers<
Neéd ro'Zéach somethihg
':Some 1nst1tutlona1 change or new pollcy or program L B 1§}_,
Management SklllS |
'Awareness, communlcatlon Skllls, 1nterpersonal SklllS
o Staff problemf | |

Job change S o '.bl 3 Viv \, ﬁ‘ ~

: o1



' .‘10'2-

SHEET B

Do you remémber-making an effort to learn somethin

particalar from'anyvof these sources?’

:chet.qursesb

Other3heal£h;pfofés;iqnals
Journals . ' : .' . )
| F;lms; §ide6éapgs'.

TV pfogra@ .~7 |  f, - . ;;; fv1¥ “  S , ‘_ ;, “.'“'\
‘Obsérviﬁg}éoﬁéoﬁe L L‘ff | | ‘ O
| Texfbdbé; li: ‘ ‘__;ﬂ; ‘.1.j;;f “;-;' ' ‘>g.'J ’ \:fk ;‘j ¥‘ 

‘l




_;_—%1_”D1d “you- spend—more—than—8~hours°plannlng and

-

103
o Ti‘ 1¢" .
SHEET C-

L . . . ) . . ,', “ .

1.
I

1earn1ng7 - o

. [ VR s

2. D1d you conduct thlS learnlng prOJect in more than one
: eplsode7 -,” :

3. Was learnlng some partlcular knowledge or sklll the'
—prlmary focus'7 4 ‘ .

"4 " Who was the prlmary planner’

A. You'-, - I
B. "Another. person or . people‘
' C. Non Human resource

o

5 Was your learnlng successful7 ST . T

‘A Notvery R L o
By Moderately L _ S ENREE
C Very SRR T

- 6. Is what you learned 1mportant to your profe551onal
-career7 .
A Not very ;3‘?/f?.
‘B. Moderatelyr‘uf
C Very :

7. How much do you u_se what you learned 1n your day to day
Job act1v1t:1es‘7 o S T . :

A Rarely "v‘vli‘h_i_f:dqu'
B 0ccas1ona11y R

.,E;X e T e T e e e ‘

..\.



'?~_——&~~Why d1d you dec1de~to start_learn1nq ]

20

10,

. ‘What factors d1d you con51der7

c~D1d you:’ ‘ R
o (Apply t7 any phase or act1v1ty)

X

SHEET D,

4. )
3

Why did you choose to plan and carry out this: learnlng =

yourself‘7

+
-,

..D1dyou know exactly what you wanted.to learn when you

started? .
How did you flgure out what you needed to 1earn'7

Did ‘you change d1rect10n once you started your pro_]ect'7

;hHow did- you find out what resources were ava11ab1e7
,'What factors determlned what resources and act1v1t1es'
- you chose7 ‘

.- Did’ you plan partlcular times’ to learn7
_'Any trouble f1nd1ng t1me,'money7

_Were you aware of- any partlcular constralnts or- 11m1ta—>‘
-:tlons when you were dec1d1ng what to do’ ‘ : :

[dWhat d1d you actually do to 1earn7 (Sequence 1mportant).

.,pr did you know you vere. progres51ng'7

How did you decide you had learned enough7

”ngd you learn what . you wanted7
‘To .the 'standard you' wanted7 S
»;How do you know7,‘ : L

.'Were you enthu51ast1c throughout7

‘Did you get frustrateg ‘bored, fed- ﬁpoJW
How'did ypu keep yourself go:Lng?

*‘Any encou agement’

ave d1ff1cult1es7
et help?

D1d you;'
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3 : APPENDIX II

COMPONENTS OF PROGRAM DESIGN L

e

. Functions of“a teacher:f-w"f,f;'; ,n,'la A
21 Helplng learners dlagnose needs (dlagnostlc L .
functlon) :

2. Plannlng a«sequence of learnlng experlence (plannlng
functlon) R

3. Creatlng condltlons that w111 cause; 1earners to want
to. 1earn (mot1vat10na1 functlon) : v ‘

'~@; Selectlng the most. effectlve methods and., technlques
' to produce learnlng (methodolog1ca1 functlon) :

.5 Prov1d1ng the materlal and human resources (resource;’
functlon) o . : o e

6. Helplng the learners measureaoutcomes of learnlng L
’ experlence (evaluatlve functlon) S L PR

.\

Taken from Knowles, M. S:; The Modern Practlce of Adult
Educatlon. New York Assoc;atlon Press, 1970,,p 22

=

e,
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Components of programfdesign,or'dEstidn'pOints:‘

1. Identify poséiblefédu@&tional”aétivity'

A

>32; Détiding fb?prbceed

I

13.¢Ident1fy1ng and re- deflnlng obJectlves

w&.‘Dec1d1ng)format whlch 1nc1udes selectlng learnlng toe
' resources, 'choosing. 1eaders,.select1ng and using R
- methods, - making time sequence and schedule,. '
' motivational elements,'ldentlfylng cr1ter1a for
.evaluatlon c o - s

25.’Flttlng;progfaﬁLintoblife;pgttetﬁs'
5..Effect1ng program
‘712Measur1ng and appra1s1ng results ;v'f - o

- '
o

- Taken from Houle, C O The Des;g; of Educatlon,JSgn o
FranC,ls,_CO-- JOSeY Bassr 1973 132, EEERE
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. Components: of the Systems Approach Model:

o

.'.)\

1. Identlfying 1nstruct10nal goal '

.2.rConduct1ng 1nstruct10nal analy31s (what needs to. be
learned) ; -

3.-Identifying'entry behavibr and characteristiee

.4.4Wr1t1ng performance obJectlves

R

.
-5, Developlng crlterlon referenced tests

o

6.'Derelop1ng and selectlng an 1nstruct10nal>strategy

74_Develop1ng and selectlng 1nstruct10nb_ , L - P
"él,Des1gning and conductlng formatlve evaluarlon ’ i ﬂ'.n~l W

‘Q.vReylseblnstruetlon . | | B

‘10. CpnduefgsunmafiveAeialuationh‘
Taken from chk W and Carey, L. .The Systematlc ‘Design of _— ' »;
Instructlon? Glenv1ew, Ill ~.Scott, Foresman and Co., 1978 BN
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v”Pianning ihyolve§.3ix;steps:{-ﬁ' | |
1;‘D§yeloping %:learnér;prof;le

2. Fdrmdlating‘objectives 

‘3. SeleCting,léarhing method -
4. Selecting resources
. SQIDeveldpingvé syllabus . - ‘ I

_6. EyaIuating ﬁhe'coungé

. Taken from Lenz, E. The Art of Teéching'Adulté. New York: .
Holt Rinehdrt and Winston, 1982. ' : o

'
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