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Abstract

Sy . - . :
The purpose of the"study was to 1nvestlgate and

evaluate the Unclassified Student reglstratlon option which

was developed in the Spring of 1982 and tested at the

University of Alberta in they1982-83 and 1983-84 academic
years. The history of the option was inyestigated as was its
utilization. | |

Information was sought regardlng the students'
reglstratlon act1ons, the courses they chose and their
demographlc features such;as age, sex, educatlon,
employment, how they had learned of the option, and their
academic performance. Students' attitudes and -
recommendat1ons were also studled and reported

The research was conducted in three phases. Phase 1°
cons1sted of the analy51s of a mail survey whlch had
previously been conducted by the'University Senate Task
Force on. Mature Students. This survey attempted to draw a
demographic proflle of Unclassified Students and to find

what barriers they had previously faced‘to:attendlng the

A

Un1vers1ty . H
Phase 2 was a follow-up of a sample of the 1982-83
students by means of a telephone 1nterv1ew. ThlS was to -
determlne the actlon Unclassified Students took the
following year, the1r attltudes regardzng the reglstratlon
optiod, and their recommendatzons. Another part of the

~ , o . : .
follow-up includeduthe investigation_of'actual University



1
i

records to determine academic performance, as well as how
'many 1982-83 Unclassified Students had returned in 1983- 84

In phase 3 the mail questionnaire. was duplicated and
administered to all 1983-84 Uncla551f1ed reglstrants Some.
.addltlonal dbestlons were-lncorporated to &etermine their
attitudes and recommendations.,¢ ‘ _ "

It was found that most Unclassff1ed Students were
non—tradltlonal a hlgh percentage were mature students,
well over half were female and most were:" educated beyond
hlgh school Many had prev1ously experlenced barrlers to
attendlng the University of Alberta, such as a lack of
academic qual;flcatlons,xtlme constra;nts,Aand a lack of
self-confidence. o o E i |

Thelstudents overwhelmingly’supported_thek?nclasSified
option and many recommended various eitenéions'ofAthe
current ‘parameters. | ~ .

| Based on the flndlngs, recommendatlons were drawn- whlch

*

1ncluded contlnuatlon of the optlon and expan51on to allow
students to study more that one three credlt course‘ at one
tlme. More promotloﬁ othhe opt1on is’ recommended both
'1nternally through Faculty offlces and Reglstrar s staff

‘and externally through the mass medla. Spec1al counselllng

‘\

:serv1ces for,Uncla531f1ed Students 1s strongly recommended
as is the offerlng of Unlver51ty serv1ces and courses durlng
}even1ng hours., It 1s sugéested that tradltlonal adm1551on
and reg1stratlon procedures be fev1ew%d and that all
_»______-_______,___1_..__ ‘;‘ ' “ ’

t

t /'g



: 'University staff be ericouraged to develop an "embracing”
attitude, as described by Taylot (1982) toward
non-traditional students.

Some further research is also recommended im Chapter 6.

vi
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CHAPTER 1

Introduction

Universities in recent years have started to recognize

.

the need fo adapt themselves to the changing needs of a

changing population. The 1980's have brought an increasing

‘demand for continuing education for non-traditional

students, those who are older than traditional, receﬁt high
school graduates, those who may not possess traditional
university entrance qualifications, those who for some
reason in the past faced barriers to entering university. As

the population ages, the demand for education increases for

the mature student, as it may decrease for the decreasing

number of eighteen to twenty year olds. However,iin the last
Sour -ears, there has not been a decline in demand ffom
-raditional students in Alberta. Dve to bleak employment
op_~ortunities, more recent hiéh school graduates than ever
want to enter university. |

| Thé administration of the Univergity of Alberta in the
early 1980'suwaé-becoming iﬁcreqsingly concerned with demand:
pressures from each of these ségﬁents. As enrollment figures

continued to climb, many Facu}ies imposed quotas on student

places and hlgher entrance séandards overall were

contemplated.
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Higher standards were adopted for the 1984-85 school
term. The minimum high school grade average for application
has been raised from 60 percent to 65 percent and an early
adm1551on provision for hlgh school students allows them to
apply before final marks are available if they hold a-
minimum grade average of 72 percent. In addition to the
grade requirements, a limit on new first year students has
been imposed for 1984-85. Although some specific Faculties
have imposed quotas in the past, for the first time the N
-Universlty will limit the total new full-time first year
rejistrants to 4500.

Even in lighe of the overerowding problems, however,
the Administration did not want to limit enrollment at the
expense of the non-traditional student. They recognized,
also, 'a desire in some students to take courses on a casqal
interest basis, or to "test the waters" before deciding on a
Faculty. These students had always been reqguired to go
through the full admittance process of being accepted by a
Faculty, then :egisterlhg in a particular course.

Those not.possessing full adééemic qualifications had
only one option for an alternate route of entry, the
Non-matriculated Adult category. Applicants for this
category t be twenty-one years of age and.must adhere to

the‘specia ized criteria for the Faculty they wish tc enter.

. Minimum gfade averages vary between Faculties, as do

N
required high school subjects. Often as a way of gaining

entry to a stricter, guota Faculty, non-matriculated adults



would gain admission to the Faculty of Arts with the

intention_of later transferring to the Faculty of their

choice (Senate Task Force, 1983).

Three ongoing needs were proposed:

1. To make U of A credit courses more accessible to
non-traditional (adult) students as a means of
;fulfilling U of A's mandate, to "contribute to the
éduc;tional and cultural advancement of the people of
Alberta at large", and to build support for the
inséitution in the general community.

2. To maintain some "qualit§ control" over the students
admitted to courses to ensure an adeqﬁate level of
classroom participation and to promote effective use of
both the students' and instructors' time;

3. To reduce administrative procedures gnd costs to the
lowest level consistent with the above (Zelmer, 1982).
In the Spring of 1982 it was decided to institute a new
regisﬁration category which would providé‘open access to all
prospéctive students; allowing theﬁ to register in credit
courses without the' necessity of Faculty accept#nce. The -

Unclassified Studeht category was initiated in September,

1982 on a two-year trial basis. Students could take up to -

five three-crgdit coufses,' one at a ﬁime, before deciding

‘on a program.bAs no p;evious scholastic records were
required, those stﬁdents not able to meet ﬁhe réquirements
of a quota Faculty could still take courses from th%se

- - ————— —— - ———— 5

' At the University of Alberta, courses are either '\\\‘—:
six-credit (full year) or three-credit (half year). -



FaCulties while upgrading themselves. A specified list of
courses was developed in conjunction with each Faculty,

while records were kept by the Registrar's office for

\

p0551ble transferance to a Faculty at some later date,

should the student be accepted.
<. . \

Purpose of the Study \

The Unclassified Student registration category was tc
be evaluated in 1984, after the two-year trial periodk in
order to dec1de whether or not 1t was successful in meetlng
‘ the ongoing needs stated above. In order to determine the
fate of this category, whether it was to be retained,
terminated or developed and improved, a profile of the
participants was needed.

This study was designed to develoé this profile of the
Unclassified Students as well as ansgeijthe following ©

research questions:

Research Questions

1. How many students registered under ﬁhe Unclassified
category in 1982-83 and 1983-84?

2. I; what courses did they regFfiter?

3. What are the demographic characteristics of students who
registered under the Unclassified category in 1982-83

 and 1983-847? , ,

4. How did their grades compare with thesevof traditional

-students?

5. What proportion completed their courses?



6. Of the 1982-83 registrants, how many re-registered in
1983-84 as Unclassified Students?

7. How mahy transferred to a regular Faculty program?

8. What are the future educational intentions of 1982-83
and 1983-84 Unclassified Students?

9. What were their reasons for choosing this registration
option?

’ [%4

10. What Barriers had they faced to previous university
atfendéﬁce? |

11. What ;;re their‘attitudes toward this registration
Voption? |

12. What are the recommendations of these students regarding

the Unclassified program?

Research Design

The study consisted of three parts: Analeis of 1982-83
Unclassified Students, Follow-up of 1982-83 Unclaésffied
Students, and Analysis of 1983-84 Unclassified Students.

Phase I: Analysis of
1982-83 Students
4

\' <" In February, 1983, the University of Alberta Senate

y
\

Task Force on Mature Students conducted a ‘mail survey of

.

Unclassified Students. Three hundred twenty-nine

questionnaires were admjnistered in order to determine the

. demographic characteristics of these students: age, sex,

N
marital status, education, and employment; their reasons for

choosing the registration option; their future educational



plans (if known) and previous barriers they had faced to

registration or attendance at university.

Phase I1: Follow-up of
1982-83 Students

A random sample of 20 percent(n=60) of the 1982-83
students were contacted in a telephéne interview in order to
determine their attitudes toward and impressions of the |
Unclassi?ied Student option. They were also asked their
1983-84 educational plans: whether they had returned to the
University of Alberta, what Faculty they applied to and if
they had been accepted. Those who had not returned were
asked to state their reasons, and whether they had any plans
to continue théi; education in the.fut;re- Regiétrar's
records were obtained to determine actual re-registrations
as Unclassified Students and Faculty registrations.

The University Office of Institufional Research and
Planning provided some assistance in furnishing academic
records in order to facilitate comparison of Unclassified
Students' performance as compared to that of traditional
students. Overall mean grades of Unclassified Students were
compared to others in the courses they took, then a more
detailed analysis of grade compa?isons in Arts courses,
Science courses, and Education courses was undértakeﬁ. These
records Qere also analyzeé to determine withdrawal rates for

Unclassified Students as compared with traditional students

in those courses taken.



Phase III: Anaiysis.of . Lo o _ '\
1983-84 Stwudents , o |

|

. * . \
The questicnnaire-which had been admini§tered to

1982-83 students was reViéed slightly then séct to all
1983-84 Unclassified fegistrants in February,\j984.
Demoéraphic’feature§ﬁ reasons fof chooéiné tﬁe
Unclassified option andﬁprevious barriers to entry were
analyzed and,cOm;ared”with results from the 1982-83 student -
questionnaires:'ln addition to those questions.askéd on thé

1982-83 survey, a section was added to determine students'

impressions of the option and their recommendations.

Significance of the Study

Thié project was inifiatéd by Dr. Amy Zelmer, Associate
Vice-President, Academic of the Universityiof Alberta to aid
in the evaluation of the Unclassified Sfudent option. With
the results of this study the University administration
will, with a bettgr understandfhg of the demographics and
attitudes of Unclassified Students, be better prepared to
plan and improve programs for non-traditional students.

Once this non-traditional mode of entry is evaldated,

“formation in this study may also be used to make

in 'ments to other University services discussed by the
Ur~. =if‘ed s*udern:s. By takiné a consumer—oriented

pers:. 2. uture planning will facilitate the needs of a
greatcr _gmen: “f s7 ‘ety. The interest shown in students'

attituc.. - the University in undertaking a study of this

nature con. ~sutes lso to positive public relations in the



| )
community. N

‘This report will also contribuée to the existing, bﬁt
limited body of knowledge of increasing accessibility to
non-tréaitioﬁal students. It Is important to document
innovative progra&é and ideas in order that other
institutions with similar concerns can benéfit from their
duplication or adaptation. In the‘lgng term, many more
q;universities/;an provide specialvprograms to enhance

accessibility for non-traditional students.

Delimitations

The study included those students who were or had been
registered as Unclassified Students as of November, 1983.
Phase II included a sample of total registrants only, to
gain an understanding of general attitudes,preValént among
1982-83 Unclassified Students.

. Analysis of 1983-84 registrants followed as closely as
possible the study carriedAout‘on‘1982-83 students in order
to maihtain consistency and facilitate comparison.

The study is delimited to information gathered from and
about concerned students. It would be beyond the scope of
this project to investigéte finéncial and other internal
data whiEh should be considered before the 5ummative

evaluation is complete. \

Limitations

Phase I, ‘the Analysi8 of 1982-83 Unclassified Students

'was limited by the use of previously completed



questionnaires which were administered by the University of
Alberta Senate Task Force on Mature Students in February,
1982. It is assumed that care was taken to miéimize Ehe
usual limitations of survey reseétch design.

In Phase II, every attempt was made to minimize
interviewer bias, although this limitation normally éxists,
as does the pos%ibility of non-response, due to mobilitf or.
other reasons. The course registration data, grades and -
completion rates were limited by what was made available by
the Univefsity Registrar's Office and the Office of |
Institutional Research and Planning. For security reasons,
grades and course averages were grouped, sometimes limiting
analysis of performance in specified course areas.

E Phasé 111, th; anélysis of 1983-84 registrants, was
limited by use of the same instrument which had previously

been employed. Response rates were affected by the mobility

of the respondents.

-Terminoiogy

Unclassified Student
An individual who was registered for one or more coufses»
at the University of Alberta under the Unclassified
category for the 1982-83 or 1983-84 .term. The
Unclassified cétegory included students who chose to 
take courses, but not to register in a particﬁlaﬁ
Faculty, for a variety of reasons, which will be

explored.
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Non-traditional Student
An-individual who, for the reasons of age, or academic
qualifications previously experienced barriers to
entering university. |
Méture Student
" A university student who 1is olaer'than the traditional
éighteen to twenty-two year old studen£, who usually has
~had some full-time work experience since completing high
school. The University of Alberta Senate Task Force

(1983) specified the age of twenty-five or over.

j T N .

~o Overview

The first chapter of this report includes an
introduction to the research, which includes a background
'aﬁalysis of the.Uncléssified Student category, and the
researéh questions which were addressed and wi'l be answered
later in the report. It also includes a description of the
research design empioyed, significance of the study, and
delimitations ahd limitations.

The second chapter presents a review of related
literature and pertlnent flnaings in the areas of
Ac-:3sibility of Higher Education; Barriers to Highér
Education; Institutional Response (to the Barriers); a
description of some documented programs or registration

categories which have helped to increase’ accessibility, and

Evaluatlon.
, _

-/
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The third chapter descriBés and discusses in detail the
instruhents.used. | |

The fourth chapter provides the resulté of the'three
phases of the study,,ané&ering({;;\research questions, which
were posed in Chapter 1. ‘

The fifth chaﬁter discusses in more detail the findings
and some of the ‘implications therein. | i A |
| | The sixth chapter summarizes the research study,
preSents~some conclusions drawn ffom phe results, and

proposes several recommendations based on those conclusions.

Recommendations for further research are also suggestgd.-'



"CHAPTER 2

Review Of The Related Literature

Accessibility of Higher Education

Accessibility, which may be described as providing
post-secondary educational opportunity to all those who are
qualified and motivated to attend (Alberta Advanced»
Education, 1984) has become anlissue and an objective of
educational administrators and governing bodies in the'paSt
two decades (Pike, 1978). This objectiue assumee an equality
of opportunity where.each individual'hae'theiopportunity to
be admitted to some pdst-secondary institution W..cre he can
pursue his goals accordlng to his 1nd1v1dual abllity and
_desire (Alberta Advanced Educatlon, 1984) .

According to MacDonald §1982) the trend in Canada has
been toward egalitarianism in terms of-broadening the
acce551b111ty of post-secondary education to the w1dest
spectrum of soc1ety He adds that the issue of accessibility
becomes more pertinent each time there is an economic
downturn, when uniuetsities and colleges feel pressures to
restrict enrollment due to decreasing financial resources.

, : | YA
'He recommends that access be’ expanded to bning higher

educational opportunities to a greater numbek”of people.
_ ‘ : o

1 » ' )
12 : -
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- On an institutional level,'Brydon'(1978).described
community college objectives as opening access to more
4non—traditional studenes. Vincent (1981) 'supported the
concept . of open admissions to colleges in order to ensure
‘accessibili*y which would illustrate the éegaliﬁarian ideals
of American life." Leaf (1979) pointed out that more-
flexigle college admission criteria have produced an
opportunlty for hlgher education to students iho may have
prev1ously been 1nellglble because of competlwlve academlc
standards and McCabe (1981) documented some pressures faced
by Amerlean community collegesﬁxh,the late 1960's to remove

barriers to admission. He cited the human rights movement as

a force which favored the development of aglopen and

x \

egalitarian system where all codld gain‘some certification.
BrYdon.(1978) dﬁfted'Edmund Gleaaer Jr. ih~stres§ing
that to‘maintain barriers to admission of adult, |
nonftfadi;ional studen*: would ?e‘to‘limit'a valuable '
"untapped potential.” | |
Uni&ersitiea; too, must start to recognize the'
'1mportahce of expandlng opportunities to those ﬁotentlal
students who have prev1ously faced barrlers to édm15510n.
J.C. Burkett (1977)‘charged that universities had pFev10usly
lef; equal opperﬁﬁnity responsibilities to the community
colleges, while Daniel.(1981) described‘the ipcéeasing ;ff
competition between universities and communit%"colleges..ﬂe

stressed the need for universities to take a more

market-oriented approach, expiaining'that'just ;s the
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railroads wrongly thought their business was réilroading,
rather than transportation, universities have incorrectly
viewed their business as teaching chrses‘tb.eighteen to
twenty-two year olds. Their feal business should bg g
education, to all who heed and desire that education.
Burkett (1977) described current demographic trends
which indicate a "shrinking edge" of full-time, traditional,
eighteen to twenty-two year old students. He stressed the
-need, in light of this diminishing market, to expand
 opportunities in order to attract the Vgroyiné edbe" and new
,/;ajority, the adult, part-time'student. Because the |
opulation in North America is aging, universities_will have
to adapt in order to ﬁéet'the continuing eduqational:needs
of older adults (Willie, 1952%. Attempts must be made to
eliminate the effects Qf traéitional.barriers to
post—Secon&ary learning oppdrtunities so that every person
may pursue the education for which he or she is prepared
(Scott, 1978). It has been shown however, that although
North American and European governménts were committed to
increasing equal eddcationéllrpportunities during the 1960's
and 1970's, differenxces in educational attainment still
-exist and seem ;o vary with differences in socio-economic
oriéin, ethnicity, sex and age (Anisef and Okihiro, 1982).
With increasing ﬂhemploymentl'there is an even
-acceleratg§.demand\f?r'higher education aﬁohg adults, and

traditional age-groups alike, placing greater pressure on

university admissions., This may result in increasing
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selectivity rather_tHan‘opén admission (Stewart and Avery,
1978). Anisef and Okihifo (19@25Y36) point out that
‘universities in Canada may-be in the process of becoming
more, rather than less eiite‘due to tuition fee increases
and inflation. St& 1, the‘hniversity'should exercise
-flexible'admissio;*gglicies ih order to provide
opportunities to all groups (Brydon, 1978).

Some critics maintain that opening access to
universities will result in a deterioration of standards
(McCabe,‘1981; Ldaf, 1979). However, Vincent (1981) and
Burkett (1977) strongly oppose this viéw. Burkett drew an
analogy to stress the purposé of the educational
institution. He said that iflhosp;tals operated with concern-
to their standards they would admit only those who.would be
assured of"leaving in perfect health. He explained that
universities should concern themselves with quality_conﬁrol
during the education process, not the selection of‘those who
cannot fail. Vincent differ2ntiates between an open door

policy and a revolving'door, pointing out that there is a
\ h .

need to assure meetifig of standard an individual is

admitted, not before.
._" \

/ . . :
Baré@ers to Higher Educati
\-/

. \
Cheney (1980) defined non-traditional stAdents as

persons beyond traditional éollege age or members of
disadvantaged minority.groups who, in the past, found higher

education to be inaccessible. The reasons for this c
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inaccessibility, or barriers were investigated by several

writers. )

Pike (1970) and Anisef and Okihiro (1982) discuss
environmental barriers %hich studepts may face to
post-secondary educational'opportugity. Pike (1970:7)
pointed to prdblems~in'the Canadian system with'ﬁhé
importance to institutions of intelligence and educability.
He stressed that many people have been unable to complete a
post-seconda;y education bécause of their culture, social
statustor perceived intelligence.- ‘

Anisef and Okihiro (1982:51) identified a number of
barriers to higher education including ;ocial, cultural
ethﬁic, regional, financial, -gender, age, and phyéical
barriers. They supported McCabe's (I?81) chérgé that the
social.unrest‘of the 1960'5 really b}ought these problems to
light. Governmént résponse to these barriers has centred
‘around the provision of‘physicalvfacilities,'and student
financial aid. Anisef and Okihiro (1982:5}) sense a lacking
“&n response to fhe other factors barri: , accessibility such
as sociél, cultural and geographic barriers.

Other writers explored the barriers that were perbeived
by thé sfudents themselvés. Oski (1980)'studied the problems
faced by adults who return to higher education after a
period of time. She found that their motivation was much
different than for .the recent high school graduate, ranging

from career advancement to personal growth. The largest

barrier faced by the adult réturning students was one of
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selﬁ confidence. She recommended, as a parﬁial solution, the
absokite need for comprehensive counselling.

| Knights and McDonald (1982) also determined
self—confidencé as a powerful parrier, citing initiﬁl
anxieties of adult university students..These stﬁdénts were
uncertain as to’their ability to cope with a university
workl?ad aé well as maintain responsibilities such as
mafriage, family or employment; They were found also to
quesFioh themselves as to their intentions, "Am I doing the
right thing", or "Is this really where I want to be?". Kirk
(1877) also identified barriers of domestic pressures fér
married students. |

Non-traditional students afe concerned about their
previous qualifiéatibns and academic records, as described
by Hartnégel énd Union (1981), as well as Bauer (1981).
Rachlis (1981) went fqrther to describe this perception as a
fear of school developed from past failures. ‘

The red tape surrounding admissions and registrations
can be a real deterrent to adult students (Bauer, 1981) who
oftén view the'adé;ssion requirements as foo restrictive
(Scott, 1978). |

Several writers described barriers associated with
restrictions in the availability and times of course
offerings (Scott, 1978; Knights and Mcﬁonald, 1982; Bauer,
1981;4Cheney and Bués, 1980).

Financial pressures were identified as a major barrier

by several writersi as well. Davis and Johns (1982) recommend
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educational policies which assure students post-secondary
education regardless of their financial or socio-economic
circumstances; while Streeter (1980) felt that the needs of
the non-traditional learner in this area are not being met.
Otﬁer concerns included transportation, and possible

institutional restrictions on age, sex, race or religion of

students (Scott, 1978).

Institutional Response

Although the case for more open admissions policies is
ciearﬁfﬁgﬁy institutions only pay lip service toiadapting
the;; policies andlprogfams to non-traditional students.
Taylor (1982).outlined four possible responses inséitutions
have taken to the diversity of preparation in today's
students. Universities caﬂrge said tolavoid, suffer, cope
with or embrace'non~traditional studepts. Although(he
applauds the embracing attitude where progfams‘are“planned
specifically for and with input.frcm adult, part-time or
unmatriculated students, most institufidns pride themselves

in only suffering or coping with these students by letting

"them fit iﬁ—with existing programs planned for the needs of

an entirely different group.

An embracing attitude would mean an equal status, or

"first class rather than second class citizenship" for

non-traditional students (Hartnagel and Union, 1981). The

first step would be to develop an information system to be

able to determine the actual needs of these students, rather’
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than being more concerned only with the needs or constraints
of the institution. Without continuous analysis of student
characteristics, many decisions are made on the basis of
guésswork (Blackburn, 1980).

A guestionnaire ;;ministered to local community lezders
who represent business, unions, and government can help
determine what cﬁrrent educational needs are. By asking
non—traﬁiﬁional studentsnwhat bérriers they have faced in
the past the instithtion can make a positive effort towards
removing theh. This open and consultjve attitude may also
result in ﬁore positive pubiic,relations in the community,
because the public‘perceives the institution as iﬁvolving a
greater number of peoble in the educational process (Cheney
and Buss, 1980; Groves and Groves, 1980).

.The emBra&ing attitggebmust also modify traditional
measures of analysis, ts Eake into account the new
conditions and information (Yarrington, 1981). For example,
it has been shown that the motivation of the mature student™
is quite different than that of the traditional student.
~Many non-traditional students seek career advancement froﬁ
their higher edpcgtion, while others look for personal
development or challenge (Oski, 1980). ManyAdo not want to
complete a dggree but want to\enroil in collegerlevel |
courses within their interest or job-related area (Sikula,
1979). Keeping these motivatiohsJin mind may give entirely
new meanings to course withdraﬁal rates, -failure to gain

credit or incompletién of programs. Yarrington (1981) points
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out that most drop-outs among this group are fdr reasons of
employment, not failure. In fact,'emp}oyment may have been
their goal, so rather than failure, the drop-out has
achieved goal-attainment -from the institution;vReehling
(1980) found a high incidence of program witndréwal among.
older women. Reasons cited‘were job responsibilities, lack
of time or funds to contlnue, or 1llness She found that
many returned to complete their studies at a later time, but
also stressed that to this group "completion" may not be the
goal. She found that the possibility that they continue
after one course was greater than the chance that they drop
out after one course.

The second step toward achieving an equal status for
non- tradltlonal students would be to institute special
programs for their needs. Several writers outline the need
for special counselling services for this group (Oski, 1980;
Taylor, 1882; Knights and McDonald, 1982; Hartnagel and
Qnion, 1981; Rachlis, 1981 Bauer, 1981). There should be a
flexibility of course offerings and times that coursas are
offered (Burkett,>1977; Knights and McDonald, 1982:
Hartnagel and Union, 1981). Admission procedures should be
altered by loosening deadlines in order to avoid eliminating
the undecided student (Bauer, 1981), admissions offices
should be open in the evening to service working students
(Hartnagel and Union, 1981), and thought should Be given to
a "rolling admission” pollcy 51nce adult students tend to

apply later in the year: than the traditional student
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,(Hartnaéel and Union, 1981), 2

Thirdly, if non-traditional students are. to feel’like a
legitimate part of the university, discriminatory attitudes
and nomenclature should be dropped. Terms such as
"extension" programs or "outside" degrees cbnnote lower
standards (Burkett, 1977). Oski (1980) suggests that
everyone in the institution be familiarized with special
programs so that mdthods which may differ from the >
traditidnal not be viewed as sub-standard. Faculty often
perceive adult students as inferior to the traditional
students, yet it has been shown that these students do not
earn - more failure or incompleté grades; performance may even
be better (Austin, 1976; Rawlins, 1979).:Andther |
misconception of faculty is that adult students who do not
declare a major are not serious students. Bauer (1981)
suggests that special adﬁlt registration categories may be
useful for those who are not ihterested in pursuing a.

’

degree.

Special Pfograms or Registration

Categories

. In Sweden, there exists a 25/5 program which allows
adults over twenty-five years of,age with at least five
years' work experience to enter certain parts of the higher
education system, regardless of othe; academic
qualifications. 1t was developed because of a need@ for

industry, individqals énd institutions to resort to the

!
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universities for professional training, and in 1977 the
regquirement was reduced to a four year work history. A study
of students admitted under this program found no significant
difference in academic results between these studenps and
those admitted under the normal regulations. It was also
found that seventy to eighty percent did not intend to study
for a full degree, thirty percent left without gaining any |
credits and fiféy percent continued to study after the first
course. Most were,motivated;to improve themselvés in their
careers (Kim, 1979).

The University of Massachusetts at Boston saw the adult
student as a viable solution to their declining enrollment‘
problem. In order to attract this group, the university
developed a series of public service seminars. These were
given at convenient times for wquing adults in order to
encourage applicationsvand to dispel any fears or concerns.
Adults were encouraged to take one course as a Erial, to
test their readiness for adv?nded education (Hartnaéel and
Union, 1981).

In New Zealand there is a provision for students over
twenty-five years of a?e, without formal qualifications to
be admitted to universities. A-pilot program was designed in
1976 to introduce prospective adult Arts students to the
University to boost their confidence and see how they could
cope Qith\university requirements. The ten week, twenty hour
program consist?d of lessons taught by a varietonf

departments from the Faculty, enabling students to "try out"”
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various subjects. After completion of this program, the
success in regular programs was as high or better than
regular students (Morrison, 1979).

Indiana University Northwest developed a regi;fration

option called the "Adult Non-Degree Student” which is open
to students twenty-one years of age or. older who have never
attended university before. Under this category, students

may attain up to tyenty—four semester hours of, academic
credit#before committing themselves to a degree program. If
théy.do well, they may then gain formal admission with all
completed non-developmental courses applied to the chosen
degree program. Most of these students were found to be
individuals who did not wish to putsue a degree but.simplj
wished to enroll in college-level courses for personal
interest, or for career development. Some of these would not
normally have been admissible because of previous academic
records, yet their performance was acceppable for passing
studenﬁs. The failure to success ratio for academically
unprepared students was-3:1 but this may reflect, in part,
their initial motivation of gaining knowledge, rather than

credit (Sikula, 1979).
Evaluation

Although educational institutions are facing -increasing
pressure to be "accountable to their publics," very few
actually perform genuine evaluation of their educational

programs (Worthen & Sanders, 1973:1). This may be due to the
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delicate and political nature of evaluation (MacDonald,
1974:1); the perceived expense (Holley, Matuszek, Curtis,
19?9:1) or the confusion and lack of confidence surrounding
the decision of what type of methodology would best be
utilized (House, 1978:4).

As formal program evaluations begah to be justified,
most institutions favored very empirical, results-orienred‘
approaches, like that proposed by Robert Stake where
outcomes are measured against antecedents or intents (Stake;
1967:112). His model dictated a systematic approach of
breaking a program down into its component ‘parts ana
>>evaluating each part according to its pre—determined goals.
- More recently, other more qualitative methods have become
popular because of problems in quantifyiné human studies.
These problems were found by House (1977) to include the
presence of extraneous variables, experimenter effects, the
limitations of existing measurement 1nstruments and the
generallzatlon of findings to new settings. Several authors
have argued that evaluations should deal with how-programs
work and how they can be improved, rather than just what
they produce (éatton, 1978; Weiss, 1972; Scriven,1980:60).
Scriven~(1986) proposed a goal-free method of evaluation in
order to reduce the effects of bias in evaluation. According
to House (1978),. goal free evaluatien reduces the bias of
searching for prespecified intents in favor of the evaluator
being open to discover ail outcomes. Scriven proposed it as

a useful method of finding out what the program is doing,
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without a detailed dgscription of what it is ﬁrying to do.
Merit is Yetermined by relating program achievemeq;s to the
needs of the impactéd population, rather,thah to program
goals. As such, it is a very "consumer-oriented" evalfiation
(Scriven, 1980:60). |

"Illuminative evaluation" has become a popular type of
goal-free study where the primary concern is with
Adescription and understanding rather than measurement and
prediction (Miles, 1981:480; Parlett.and Hamilton, 1972:10).
Programs or educational innovations can be evaluated
~summatively, to help decide on a program's survival or
withdrawal, or more importantly, formatiVely where decisions
are made during the program as to what improvements can be /
made. Aﬁcording to Borich (1977), evaldation functions not
"felt also that

ithout

considering the composition of the whole.

Therefore, converse to Stake's directive, most recent
studies seem to indicate organic, consumer or
needs-oriented, descriptive and formative evaluations of
innovative programs in education.

Summary

This chapter has presented an overview of current
literature relating to accessibility of higher education,
barriers to higher education, institutional response to

those barriers, and some examples of active programs or
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registration categories which deal with barriers to access
for hon-traditional students. The last section éxplored
recent fihdings-in evaluation methods of educational

programs and innovations.

-
:—J‘«



CHAPTER 3

Instrumentation

Phase One Activities

]

'1n>Fe5;uary) 1983, all.regisrered Unclassified Students
were surveyed bY'the‘University of Alberta Senate Task Force
on Mature Students. A’questionnai;e was mailed,to~329
studente and 147 were completed and returned. This
repreEented a response rate of 45 percent,

Stﬁdents were esked to respond to questions in three-
sectidns: background information, qUestiohs relating to the
Unlver51ty of Alberta, and questlons relating to previous

experiences and percelved barrlers to attending the

" University. See Appendlx A for an example of the Phase One

. . |
questionnaire,

The first section asked quest1ons relating to the
demographlc features of the students: age, sex, current
‘marital status, homemaklng respon51b111t1es, number of
children at hdme, highest level of educatron whether they
had ever taken a University of Alberta Extension course. and
how the maj- -ity of their time is spent. i‘?

Question four, relating to homemaking ree?onsibilities
was»found to be confusing and was later droppeé from the

Phase Three guestionnaire, and from the analysis. Question

27
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. five, relatino to children at home was found to be
incorrectly pre-coded, so was also dropped from the
analysis It was felt that question eight, regarding how the
majority of their t1me is spent, provided enough information
about personal responsibilities and made up for the deletion
of the two previous questrons. |

The second section first asked how-studentsﬂhad learned
of the Unclassified Student category, and why they hadh

chosen to enroll as an Unclassified Student, rather than in

a regular degree program. They were asked also in which term

they had taken a course, what grade they had received,
whether they had dropped a course and whether their academic
performance had been up to their expectations. The last
questions in the section asked whether students planned to
transfer courses taken as~an Unclassified Student toﬁa :
regular degree program, and if so, into Whlch Faculty
Section three was more subject1ve, seeklng reasons that
students may have had for_pfﬁviously applying to the
Unlver51ty, but not attendlng, or previously thlnklng about

attendlng, but not apply1ng Students were asked to rank

order a pre—determined list of possible unlver51ty 1mposed,

situational and personal barriers. It was found that a small

number of total respondents answered the questions in this
. : 4
section, and'seemed to be confused by the directions, so

these also were altered for the Phase Three questlonnalre.

Instead of rank order, the analysis counted all responses

that had been checked and frequenc1es were drawn.

s\
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The data were anaiyzed by‘drawing numerical
. frequencies, and valid percentages which reflected an
adjustmeht,for non-response. These findings will be
presehted:in éhe\next chapter .~
The 1?/3‘83 students were also analyzed by what courses
they had chosen\to«;eglster in., The University of Alberta
Office of hagtitutlonal Research and Planning supplied a
listing of the courses and the number of, Unclassified

~
e

Students registered in each one.

Phase Two Activit :s

°

' The follow-up of 1982-83 Unclassified Students was
‘conducted in January, 1984. First, Registrar's record& were

obtained to find the 1982-83 registrants' names, addresses,

' telephone numbers and current registration status. Because

of the large number that had not re-registered at the
University of Alberta in -1983-84, it was felt that a
stratlfled random sample should be drawn for the follow-up
,1nterv1ews. In thlS way, there would be adequate -
representatlon f;om ‘those 1982-83 students who had not
returned in 1983 (71 percent), those who returned and
registered in a Faculty (20 pefcent) and those who returned
as Unclassified Students (9 percent); A 20 pereent sampie of
n=60 was dec1ded upon because it would adequately represent
the impressions of the entire populatlon therefore,
-forty-three names were systematically drawn|from the list of
student§ who had not teturned, twelve from those who were

\\\’

-
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‘rently registered in a Faculty.and five who had returned

astnCIassiffhg Students.

The intéﬁéed respondents were called several times at
different times of the day until they were reached for
- comment. Those‘whose}numbers were no longer in service were
followed up with EdmoﬂtoniDiréCtory Assistance for new
telephoﬁe numbers. A large prdportidn had moved or changed.‘
telephone numbers since they had registered at the 4
University in 1982-83. A total of fifty completed responses
were obtained. It was felt‘that this proportion would be
 adequate in gauging these students' impressions.of the
Unclassified Category, since the other questions were
largely answered by secondary means such as Registrar's data
. for the entire population.
| Studénts were asked first how many courses they had
completed as Unclassified Students, and if they were B
satisfiedawith their experience. Reasons were noted. They
were then asked if they had appiied for‘admission to the.
University of Alberta for the 1983-84 term, and“%f so, their
registration status was noted, whether Unclassified or in a
Faculty:gmhis section proved to be of limi;gd use in a : -
stratifiéd‘sample, especially because actual resplts for the
entire population were available:‘what was useful, however
was the portion which asked reépandents to state their -
- reasons if they had not applied for the 1983-84 term. It was

‘ . \/‘\‘/
thought that since this contingent comprised 71 percent of

the Unclassified Students from the previous year that their
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impressions and reasons could provide valuable idsight.

Students wére then asked if they had further plans for
attending the University of Alberta, or another
post—secondary institution  in the future. Lastly,
respondénts were asked for their recommendations regarding
the maintenansge of -the Unclassified registration option.

The interviewing was conducted by the writer with the
assistance of two Marketing Research students from the
Northern Alberta Institute of Technology. Interviewer bias
was minimized by the :se;of a pre-determined introduction
and ihterview form (See Appendix B). As well, the assistants
were trained for two hours in telephone interviewing and
perfogmedfséveral practice‘calls prior to the actual
interviews. | ’

The follow-up of 1982-83 Unclassified Students also
included an analysis of their grades as inaicators of their
performance as compared with traditional university
students. These'figures were supplied in grouped sums byvthe/
Office of Instifutional éesearch and Planning and were
analyzed by means of a T-test to.dEtermine the presence of

significant differences between the mean grades of .

1

Unci§s§ified'8tudents and_traditional students in the same
courses:wBecausg of the groupings imposed by the Office of
Inétitutional.Research and Planning, comparison of grédes in
selected courses was not possible. Instead, comparisons were

drawn in Arts courses, Science courses, and Education

courses. The Unclassified Student course withdrawals was

\
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also compared to the rate of withdrawal for traditional

students.

Phase Three Activities

In February, 1984 the mail survey of 1982-83 students
was replicated co analyze'the 1983-84 Unclassified
registrants. To maintain consistency and to facilitate
comparison, the same instrument and analysis were employed,
with minor changes.

The physical size of the guestionnaire was reduced to
be less ominous to prospective‘respondents.,As previously
noted, the question regarding homemaking responsibilities

was withdrawn and the directions to respondents were

v

clarified and improved. Finally, a fourth section was added

to serve the same purpose as the telephone follow-up of the
previoﬁs year's students, that is to draw some subjective
responses regardinglthe perceptions and recommendations of
the Unclassified Students. A ccpy'of this revised
questionnai;e appears in Appendix C.

In order to impto&e the response rate over that
achieved by the Senate Task Force Study, Several strategies

were employed. A cover letter was drafted to introduce

students to the study and induce them to reply (See also

Appendix C). As well, return envelopes complete with postage
and return address were provided. Two weeks after the
initial mailing of the questionnaires, out of town

respondents were reminded by mail to return the
”
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guestionnaire, while local respondeﬁts were telephoned.
Those who could not be reached by telephone were also mailed
a reminder. A copy of.the reminder is féund in Appendix D.
It was found that response was slow because many
students were waiting for thei; first term marks to be
mailed from the University so that they could respond to -
question four in Section Two. In total, 277 guestionnaires
were administered, 172 were completed and returned, thirteen
were returned undeliverable and three were counted as late
returns, thereforé were not’analyzed,‘yielding ah effectivey
response rate of 66 percent. ft should be noted that
although 340 1983-84 registrants were reported by the
Reéistrar's Office on January 7, 1984, the 277 member

registration list was the complete one provided in November,

1983,

The courses chosen by 1983-84 Unclassifiéd Students
were also to have been analféed but any-daégion these
current students was difficult to obtain. The only available
records at the time of analysis were statistics provided to
Dr. Amy Zelmer by the University Registrar's Office
regardiﬁg enrollments by\department.

Data from Phase Three were analyzed to draw
frequencies, as in Phase One. The results, presented in

Chapter 4 will provide answers to the research ‘questions

posed in Chapter 1, including comparisons of the information

- derived from 1982-83 students and 1983-84 students.

4



CHAPTER ¢4

Data Analysis

This chapter provides answers to the research questions
posed in Chapter 1. These answers were derived from the
three phases of instrumentation and stﬁdy described in
Chapter 3. The informétion will be presented under the
follbwing headings: Registration Information, Demographic
Characteristics, Academic Performance, Follow-up of 1982-83
‘ Stuaents, Future Educationai Intentions, Reasons fof ' |
Choosing the UnclaSSined Option, Previous Barriers, and

Student Attitudes and Recommendations.
\ ' Results

Registration Information

There were 329' students registered under the
Unclassified category in 1982-83, and 3403 registrants in
1983-84, as reported by‘th% University of Alberta

. ¢

Registrar's Office. This indicates a three percent increase

in registrations in the second year of the program and may
suggest a marginal increase in awareness of the option.
The majority of courses chosen each year were from the

Faculty of Arts, with a large number of students registering

! Réported on November 16, 1983
? Reported on January 27, 1984

3¢
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with the Departments of English, History, and Political

Science. Of the Science Faculty, the most popular course for

Unciassified Students was Psychology. Table 1 illustrates

the enrollments in both years by department, for those

departments‘registering ten or more Unclassified Students.

"<" denotes less than ten registrants in that particular

year, therefore are counted as

Table

"other".

1

Enrollments by Department

Dept

Anthr
Class

E Asian
Econ
Edpsy
Engl
Geog
Hist
Music
Phil
Pol S
Psyco
Romance
Slavics
Soc
Other

Total

1982-83

% Total

16
25
16

12
57
16
33

15
38
75
11

19
84

417

{ o o o

- O O 2O WooJo o m

~Nwww

100.0

1983-84

% Total

14
36
19
77

32
17
19
20
48
11
10
14
84

401 -

—

* e . ]

S WD NN O D O &P W

[ ]

100.0
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Demographic

Characteristics

The average age of Unclassified Students was 33.9 years
in 1982-83 and 31.5 years in 1983-84, with approximately 70
percent falling in the "matufe" Student category,
twenty-five years or over. This reflects a much diffefent

profile than the traditional University of Alberta student

body, which was reported by the Senate Task Force on Mature .

Students (1983) to be comprised of only 25 percent age
twenty-five or older. Table 2 provides an analysis of the

various age groupms and Appendix E contains the detailed

listing by age.
The Unclass'fjed %ngstration option seems to attract
more females, (59.9 peréent and 68 percent)‘than males,
(40.1 percent and 32 percent), the disparity beéoming even
more pronounced in the second yeér of the program, as shown
in Table 3. |
Marital'status, as shown in Table 4 indicatesvnearly-

equal representation of married and single reépondents.

Because ' the choices had to match the 1983 Senate Task Force

Study for coding and analysis, the "divorced" category could -

not be added, therefore there was no way of knowing which
response category these peoble chose. Judging by the high
single representation for this age group, it may be assumed
that the category also contains many divorced students.
Levels of education obtained prev&ous to becoming an

Unclassified'Student, Table 5, showed that a high
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Table 2
Age Breakdown

1982-83 1983-84
Age Group ; N Valid % N Valid %
18-24 42 28.6 54 31.4-
25-31 37 25.2 52 30.2
32-38 28 ‘ 19.0 29 16.9
39-45 12 8.2 17 10.0
46-52 17 11.6 9 5.2
53-59 1 0.7 5 2.9
60-66 6 4.0 3 1.7
67+ 4 2.7 3 1.7
Total ;147 100.0 172 100.0
X
Table 3
Sex
}‘;
1982-83 1983-84
N Valid % N Valid %
Male 59 40.1 55 32.0
Female 88 59.9- 117 68.0

Total 147 100.0 172 100.0




Tabie 4
Marital Status

1982-83
N Valid %

1983-84
N Valid %

Single 59 40. 1 78 45.3
Married 63 42.9 75! 43.6
Common-law 6 4.1 4 2.3
Separated 14 9.5 12 7.0
Widowed 5 3.4 2 1.2
No response - - 1 0.6
Total 147 100.0 172 - 100.0
Table 5 .
Highest Level of Education Before
Becoming an Unclassified Student
" 1982-83 A 1983-84
N Valid % N Valid %
Some high school 18 13.0 14 8.1
High school : 27 18.5 29 16.9
matriculation o
Some university 26 ©17.8 35 20.3
University degree 28 19.2 39 22.7
Some college/ : 17 11.6 24 14.0
technical institute ~
College/technical 29 19.9 31 18.0
institute graduate )
No response 1. - - -

&

Total 14~ 100.0 172 100.0
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percentage, (68 percent in 1982-83, and 75 percent in
1983-84) had some previous post-secondary experience.
Approximately 20 percent already had a.university degrée.
 Table 6 shows that most students, 65.3 percent and 73.7
percent, had never taken a University of Alberta Extension
course.

Table 7 indicates the major responsibilities and time
cbnstraints faced by Unclassified Students. A large
majority, 55.8 percent-<and 59.4 percent work full time,
while 16.3 percent and 17.1 percent stated homemaking
responsibilities as the major utilizer of their time. Those
students who responded to the "other" category stated such
responsibilities as taking care of parents and in-laws,
being a full-time student, reading, writing or teaching. Two

~ other responses indicated a possible misuhderstanding of the
question, "How is the majority of your time spent?" Two
respondents replied, "Unemployed," while another stated,

"Retired.”

Academic Performance

The mail surveys of 1982-83 and 1983-84 Unciassified
Students indicated that'a majority, 54.6 percent and 55.1
percent, achieved the level of performéncé that they had
éxpected; while jhst over 21 percent in both years reported
performance that was better than they had expected. Refer.to
Tablg 8.

Téble 9 provides the grades attained, as réported by

~ «the students. The very high non-response may have been due,



, Table 6 4 , »
Unclassified Students Who Had Previously .

Taken U. of A, Extension Courses

40

1982-83 1983-84
N  Valid % N valid %
No extension course 96 65.3 126 "73.7
One ' 22 15.0 26 5.2
More than one 29 19.7 19 11,1
No response - - 1 i -
Total 147 100.0 . 172 100.0
. Table 7
How Majority of Time Spent,
Apart from U. of A. Course
1982-83 1983-84
N valid % N Valid %
ll-time job 82 55.8 101 - 59.4
Homemaker 24 16.3 29 17.1
-Part-time job 18 12.2 16 9.4
Volunteer work 3 2.0 6 3.5
Student at another 7 4.8 7 4.1
institution
Other 13 8.9 11 6.5
No response - - 2 -
Total 147 172 100.0
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: Table 8
"Academic Performance as Compared w1th Expected

1982-83 1983-84
© N  valid % . N- valid %
Better than expected 28 21.6 o 33 21.2
As expected : 71 54.6 86 55.1°
Worse than expected 3t <« 23.8 37 23.7
No response 7= 16 -
Total - 4 147 100.0 - 172 100.0
/
-
Table 9

Grades ‘Reported by Students

1982-83 - A 1983-84

Grade N Valid % .. N Valid %
1 2 3.4 - -
2 - - 1 1.2
3 - - 1 1.2
4 5 8.6 8 9.9
5 8 13.8 12 14.8
6 14 24.2 16 19.8
7 15 25.9 18 22.2
8 12 20.7 . 18 22.2
9 2 3.4 - 7 8.6

No response 89 - 91 -

Total 147 100.0 172 100.0
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in part,-to the sensitive nature o the question, but most
likely was because most students had not received their
~first term marks by mail by the time the questionhaire was
received in March. Table 9.seems £o indicate ainormai grade"
‘distribution, but without a comparison of the grades of
other students in the courses .taken, ig of limited 'value for
any cbnclusions to be drawn. For that raaaon reéords were
sought of actual grades of 1982-83 Uncla551f1ed Students to
be compared w1th other students in the same courses, T-tests
were performed to determine the presence df significant |
‘differences in mean grades. As shdwn in Table 10, the meaa
grade of«thé Unclaaéiﬁied Students as an entire group did
prove to be statistically significantly lower (ps. 05) than .Ei;
that of their tradltlonal counterparts, even though mean o
scores in some 1nd1v1dual courses were hlgher for
Uncla551f1ed Students. The raw data on 1nd1v1dual course
grades is found in Appendix F. )
Further investigation into performance in courses
offered by the various Faculties showed that thévonly
statisticaliy,significantly lower mean was in Science
courses, and that mean grades in Arﬁs.and Education courses
showed no significant differences. It should be noted
however, that the actual difference in means for all courses
was less'than half a grade point, and for Sc1ence courses
approx1mately one grade point. On~a n1ne,po1nt scale basis,

the educational 51gn1f1cance of these” dlfferences is

‘minimal. ' ' _ 45

A



- ' Table 10
‘ Comparison of Mean Grades of
- Unclassified students vs. Others

43

Unclassified " Other

Mean = Std. - Mean  Std. T Prob.
-Dev. dev. . ‘ :
All Courses . 5.82 0.97  6.19 0.46 -2.06 0.045%
Arts Courses 5.86 0.99 6.21 0.50. -1.57 0.125
Science Courses 5.04 0.61 5.97 0.38 -2.87 0.021%
Education Courses 6.31 0.83 6.28 .22 0.06 0.955
Table 11 :
Number of Students Who Had Reported
Dropping a Course =
i : 1982-83 1983-84
N Valid % N valid %
Did not drop a 111 79.8 140 82.8
course : ' '
Dropped a course 13 9.4 26 15.4
in the fall term ya o o L
Dropped a course 7 15 10.8" 3 1.8
in the winter term ' '
No response 8 o= , 3. -
"Total . 147 ©100.0 172 100.0
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Another facet bf.academic performance which was tested
was that of course withdrawals and completions of
Unclassified Students as compared with others.‘TabIe 11
 shows the number of students, as reported by themselves, who
~ had not dropped a course (79.8 percent and 82.8 percent),
those who.aropped a course.in the fall term (9.4 percent and
15.4 bercent), and those who had dropped one in the wintef
term (10.8 percent and 1.8 percent).

|

Once again, in order to draw any conclusions, ﬁurther
: . [T G

TS

'analysis of actual records and comparison with t?gdltlonal
students was necessary. Because of the small number of
Unclassified students statistical comparison would be
misleading. As shown in Table 12, course withdrawals for all
courses had a sliéhtly higher rate for Unclassified students
at 15 percent as compared with 11 percent with others.
Course completions are represeﬁted in’Table 13. Again the
small number of ﬁnclassified studepts represented in -their
courses make eomparison difficult, but completions were
slightlyélower at 72 percent for Unclassified_students as
compared with 84 éercent{for other students in the same
courses.,: The~students who'did not formally withdraw, yet did
- not complete their course were those who received grades of
AB (absent), ABF(absent falllng) AU(audit), and all other
lpha grade-remark comblnatlons, as supplled by the Office
of Instltutlonal Research and Plannlng It should be noted

that other students who did not formally withdraw, yet

stopped attending classes may have earned grades of 1, thus
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Table 12 - %
Course Withdrawals of 1982-83 Unclassified
Students As Compared With Others

Unclassified ' Other
. . N Total Percent N Total Percent
All Courses 55 / 417 15 3,371 / 38,401 11
Table 13

Course Completions of 1982-83 Unclassified
Students As Compared With Others

/ Unclassified ‘ Othé%“ :

N Total Percent N Total Percent

All Courses 235 / 417 72 33,885 / 38,401 84




46

lowering the total mean grade.

Follow-up of 1982-83

Students
Tt was found that of the 329 registered Unclassified
Students in i982-83, twenty-eight or 9 percent returned in
1983-84 as Unclassified Students, sixty-six or 20 percent
were admitted into a Faculty at the University of Alberta,
and 235 or'71‘percent did not return to the University 'in
1983-84.

Of those admrtted to a Faculty, the majority, 47
percent, registered in Arts. Tanle 14 provides a breakdown
of chosen Faculties.

In the follow-up interviews of 1982-83 students, -
- reasons for not returning were sought. The majorit;}\45.2

percent, stated the reasons of time restraints due to k

or other activities. Responses are listed in Table 15.

.

Future Educational

‘Intentions
When asked whether trey irended to transfer credits

gained as Unclassified Students to another University
program, 68 percent of 1982-83 students and 69.5 percent of
1983~84 students replied p051t1vely, of those who replied to
the question. Ninety-two per cent of 1983-84 students
planned to transfer the credits at the University of Alberta
and 61 percent chose the Faculty to\Arts. Other Universities

mentioned were Ottawa (2.8'percent), B.C., Victoria, outside



/ Table
Faculties Entered in 1983-84 By 1982-83
Unclassified Students

14
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Faculty

Arts

Education

Nursing

Science-

Rehabilitation Medicine
Graduate Studies
Agriculture

Business Admin. & Commerce
Physical Education

Home Economics

Total

N %*Resporise
47 71.2
7 10.6
3 4.6
3 4.6
1 1.5
1 1.5
1 1.5
1 1.5
1 1.5
1 1.5
66 100.0

Table

15

Reasons Given by 1982-83 Unclassified Students
for Not Registering in 1983-84

|
i
\

}

Reason

<T1me/work/other act1v1t1es
Lack of interest

Went to another institution 1nstead

Financial difficulties
Health reasons

Course availability at desired times

Self attitude or confidence

Total L

N %Respons%
14 45,2
4 12.9
3 8.7
3 8.7
2 6.4
2 6.4
3 9.7
31 100.0
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Canada (each 1.9 perceht), and Saskatchewan, Manitoba and
Newfoundland (each 0.9 percent). Other Faculties of interest
for transfer were Education (16 percent), Nursing (10
percent), Commerce (9 percent), Science and Home Economics
(each 5 percent), Engineering and Law (each 3 percent) aﬁd
Dentistry and Graduate Studiesl(each 0.9 percent). It is
noteworthy that although 68 percent of the 1982f83
Unclassified students indicated their intention to transfer
credits, only 20 percent did so.

Of the follow-up sample of '1982-83 students who were
interviewed 80 percent had plans to continue their studies
at the University of Alberta at some time iq the futufe,
while 26 percent reported plans of entefing”anéther
post-secondary institution

Reasons for Choosing the :
Unclassified Option _ . .

The most cbmmon reasons given for chobsing this option
in 1982-83 related to trying out the University, evaluating
personal capabilities and boosting self—confidenée. In |
1983-84, the most common reasons given were the'desiré to
take a course for iﬁterest, and because students were too
late for regular application. Many of these were transfers
from other institutions and were not aware of or could not
meet regular program deadlines. Table 16 ouflines:the range
of responses.

Iﬁ was found thét in 1982-83 the.majority of

registrants (57.7 percent) had heard of the option through

Q



Table 16
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Reasons for Choosing the Unclassified Option

Lacked courses,
prerequisites or
transcripts

Too late for regular

application
Wanted a course for
personal interest
To try out the
‘University
Uncertain of what
Faculty

Easier registration
Transfer credits for

another University -

Total

. 1982-83
N #%Response
20 19.2
22 21,2
29 27.9
33 31.7
104 100.0

1983-84

N %Response
23 ©13.4
40 23.3
41 23.8
29 16.9
20 11.6
12 7.0

7 4.0
172

100.0




50

. Table 17
How Students Learned of the Unclassified
Student Option

1982-83 , 1983-84
N Valid % N Valid %

Newspaper 82 57.7 16 9.4
Word of mouth - 21 14.8 38 22.4
U. of A. publication 6 4.2 20 11.8
Registrar's Office 24 16.9 76 44.7
Other o 9 6.3 20 11.8
No response 5 - 2 -
Total _ 147 100.0 172 100.0
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the newspaper, while in 1983-84, word of mouth (22.4
percenf) and the Registrar's office (44.7 percent) were the
,most common sources of information. This is probably
 attributable to the fact that more people, including the
Registrar's sﬁéff would be aware of the program in its
second year. Being a new pfogram in 1982-83, newspaper
advertising was used extensively to introduce students to
the option. ?able’j?lprovides a detailed analysis. fOtheEJ
responses iﬁciuded the University Student Counselling n
Office, Employer, U. of A. Extension "Second Look" Course,
Radio Talk Show, and the Faculty Offices of Arts and

Nursing. -

Previous Barriers /

The mail queétionnaire'whicﬁ was administered to both
years”AUnélassified Students attemptéd to uncover sbme of
the reasons these students had not attended the University
of Alberta préviously, under traditional entry means.
Students were asked to respond to Questions in one of two .
sections : (1) those who had previously applied to the
University but did not ;ttend, and (2) those who thought
about attending, but did not apply. They were asked to note
barriers which had applied to them, under the headings of
Unfvefsity Imposed, Sitdational, and Personal Barriers.

The most commoﬁ University barrier, stated by 20.9
percent of 1982-83 students and 20.4 percent of 1983-84
students who had previously applied, but never attended was

that they had not met admission requirements. The second
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most éommoh (14.0 percent and 12.2 percent) was a statéd
"difficulty in transferring credits from another university
or college. The full range of responses to perceived
University imposed barriers for those who had previously
applied, but had never attended is found in Table }8.

’ The'most common situational barriers, shown in Table
19, for this group were time pressures‘(27.9 percent for
195?-83 and 29.0 percent for 1983-84), balancing multiple
responéibilities (30.2 percent and 18.4 pércent) and
financial difficulties (20.9 percent and_23;7 percent).
Those who had previously applied statéd personal barriers .
of, primafily; @ concern about their academic competence
(39.3 percent and 38.0 percent), and secondly, lack of
confidence (21.4 percent and 27.6 percent). Other responses
are also presented in Table 20.

Many mbre students repiied to the seétion for those who
had previously thought about attending the UniversiEy of
Alberta, but had never applied. Table 21'displays tg§j¥anée
of responses to perceived university barriers to those:who
did not‘apply. The most common barrier stated by students
from both years was a concern about admission requfrements,
(31.8 percent in 1982-83 and 32.4 percent in 1983-84). A
fai;ly large number (14.1 percent and 17.1 percent). felt
that the éourse offerings were inadequate and 16.5 pércent
‘and 10.5 percent were concernea about gaining credits for

. ¥
coursework completed at another institution.

AN
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\ ‘ Table 18 ‘ /
University Barriers for Those Who Had
Previously Applied But Did Not Attend

1982-83 1983-84

ME).. Count %Response Count %Response
Did not meet admission 9 20.9 10 <
- reguirements
Difficulty obtaining 4 © 9.3 5. 0.2
info. from Unive:.ity 5
- Inadequate academic - 6 14,0 . 5 10.2
' counselling ] - .
Inadequate choice of courses 3 7.0 3 6.2
Rigid residency requirements - - 1 2.0
Registration difficulties 6 14.0 5 10.2
. Difficultyxyith Transfer 6 14.0 6 12.2
" credits !
Not accepted to guota "5 11,5 . 4
faculty ' ' ' 8.2
Other ‘ ’ 4 9.3 10 20.4
Total E 43 100.0 49 100.0




Table
"Situational Barriers for Those Who
Previously Applied But Did Not Attend

19
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Time pressures ~

Multlple respon51b111t1es
Financial difficulties
Health problems
Unavaildbility of Child care
Transportation Difficulties
Lack of encouragement -
Disruption of famlly life
Other ‘

Total

1982-83

1983-84

Count %Response Count %Response

p A

43

12 '27.9 11 29.0
13 30.2 7 18.4
9 20.9 g - 23.7
- ~ 2 5.3
- - 1 2.6
3 7.0 1 2.6
1 2.3 3 7.9
1 2.3 1 2.6
4 9.3 3 7.9

100.0 38 100.0
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Table 20
Personal Barriers for Those Who Prev1ously

Applied But

Did Not Attend

Lack of motivation

1982-83 1983-84
Count %Response County %Response

5 17.9 7 24,1
Lack of confidence 6 21.4 8 27.6
Feelings of isolation. 2 7.1 2 6.9
Concern about academlc R 39.3 11 38.0
competence : :
Other 4 14.3 1 3.4
3
Total 28 - 100.0 29 100.0
LA
Table 21 »
University BabMriers for Those Who Did Not Apply
- - o -
1982-83 1983-84

Concern about admission
requirements ’

Difficulty obtaining info.
from Unlver51ty ‘

Difficulty obtalnlng info.
from Faculties

Inadequate course choices

Cumbersome registration -

Credit from other
institution

Other

Count %Response Count %Response

- 31.8

Total

27 34 32.4
10 11.8 7 6.7
7 8.2 9 " 8.6
12 14,1 18 17.1
-7 8.2 14 13.3
14 16.5 11 10.5
8 ‘9.4 12 11.4
85 100.0 105  100.0
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\ Sltuatlonai barrlers faced by this group are presented

~

in «Table 22. These varied between 1982*83 and 1983~84 w1th
the most common in the first” year being the balancing of
multlple respon51b111t1es, (27.0 percent) while the most

S

common barrier in the second year was transportatlon

.difficulty (26 8 percent). .The 1982-83 respondents’ also

stated time pressures as a major barrier (24.0 percent) and
financial difficulties (19.0 percent) whlle the 1983-84
respondents chose multiple respon51b111t1es (16 8 percent),
health problems and lack of encouragement from family and,
peers (ﬁ2,4»percent each).

The most common personal barrier stated in both‘yeers'
of the study with 36;85percent response was a concern about

academic competence. Table 23 shows that other concerns were

a lack of confldence (23.5 percent and 26 4 percent) and a

lack of motivation (16.2 percent and 26.4 pertent).

Student Attitudes and

Recommendations

.. A 'sample of the 1982-83 Unclassiﬁied Students were

asked in the telephone survey about thelr attitudes and
\i‘

recommendatlons. Of the forty-six students who replied to

'the questlon forty three or ‘9335 percent were satlsf1ed

‘and only three or #. 5 percent were not. Reasons stated forf

satisfaction were that students had a chance to try out -a

couree at the Unlver51ty, or to ;ake a course for 1nterest

only and not degree credlt Reie}ns given by those who were
v &

not” satisfied were a problem w1t5 ‘hearing, and a lack of

”

¢
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-~ Table 22
Situational Barriers for Those Who Did Not Apply
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!

1982-83

Ee

‘ 1983-84
Count %Response Count %Response

24

P
[

o
¥
AN

Lack of motivation

Count %Response Count %Response

©16.20

: 11 23 26.4
" Lack of confidence - 16 "23.5 23 .26.4
Expected feeling of 57 10.3 6 7.0
isolation _ . RO C S '
Concern about academic 7. 25 36.8 32 - 36.8
competence - ‘ ' '
Other Lo : 9 13,2 -3 3.4
Total e 68  100.0 87 100.0
: ; g

,
""

Time pressures ‘ . 12 5.8 ;
Multlple responsibilitieés 27 27.0 35 16.8 ‘jy\,j_
Financial difficulties: 19 19.0 11 5.3 7€'fi.
~ Health problems 1 1.0 26 2.4 T,
Pnavailability of Child care 1 1.0 22 10.5 Ao,
Transportation Difficulties 5 5.0 56 . 26.8 . 0
Lack of encouragement 6 6.0 26 1204 =
. Expected disruption of 13 13.° 3 . 1.4 -
family life -
- Other 4 ‘2,0 - 18. 8.6
- .
Total 100 100.0 209..- 100,0
A \
o )
| ' 'Table 23
Personal Barriers for Those Who'E;d Not Apply v
s 1982-83 1983-84*



58

adequate counselling and information. |
The 1983-84 students also replied favorably in their
guestionnaire survey. As Table 24 shows, over 83 percent

were satlsfled with their expei ience. The most common

"

reasons, other than those relatlng to the course or

- J\

v p%ofessor were that stﬁdents -felt they could "try out” ‘the
ﬁn1ver§1ty (19.0- percent) the coutse(s) provided a
,’chhallenge and boosted their confldence (13.8 percent) and

'”AJStudents could try out courses before dec1d1ng on a Faculty

(12 S percent) The range of reasons stated are presented in

, 2
. *

Table 25. |
Of.the‘1983—84 Unclassified students, only twenty-seven
or 16.6 percent were dissatisfied or unsdte. Their reasons

appear in Table 26 Forty 51x percent of these twenty seven

- r.lated their dlssatlsfactlon to the course materlal or

professor rather than to the‘experience particularily. as an
¥ - . for) .

UnclaSSified Student. The most common personal reason was a

N
r

feeling of 1solat10n (21.6 percent) and several: students

made addltlonal*comments relatlng to the1r age as belng a

'”factor 1n feellng "dlfferent " Other people stated problems

v

ia obtalnlng 1nformat10n about the Uncla551f1ed category or ..

" Q%

other Unlver51ty procedureg (8.1 percent), while two )

students in thls group ‘complained that certain Facultles or
Departments would not recognlze courses taken as an
Uncla551f1ed Student. .

/g, When asked whether the Uncla551f1ed Optlon should be

!maantalneg@ forty-seven or 94 percent of the 1982 83

o

’ 6‘ ‘ . ’ »"_z"‘ﬂ‘
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Satisfaction With the Unclassified Experience(1983—84)

i

N : g"\;,}};, Vaild %
. L
Very satisfied 57 ”*‘; 35.0
Satisfied 79 48.5
Unsure 12 7.4
Dissatisfied 12 RN AN
Very dlssatlsfled _ : 3 e VBT,
No respense T 9 Q = et
. .\.j'\"‘é ,:)
Total | 172 '100%“’
‘ ; |
7 Table 25 ~ . :
Reasons for Satisfaction, <9
LA e | _
- Count %Response
Reasons related to the course or 30 25.9
professor
Saw what the U. of A. JSS like e 22 19.0
Could try a course before dec1d1ng - ©15 12.9
on Faculty & ‘ .
Staff/adm1n1strat10n helpfui ' ' 5 4.3
Ease of registration/less red tape 12 10.3
Provided a challenge/boosted confidence 16 13.8
‘Could take-a course just for 1nterest 5 v 4,3
Was accepted and treated as a 6 5.2
regular student :
Flexibility ° ‘ ‘ 3 2.6
No obligation to pay students unlon fees’ 2 1.7
‘Total\ S | 116 100.0
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- . Tab}e 26 _ '
Reasons for Dissatisfaction, or Unsure o

-

Count %Response

Related to the course or professof ;QQ\{". 17 - . 360
Related to university pollc1es or Loy 5 ~18.5
procedures " . R
Feelings of isolation IR - 21.6
Problems in advice from Regastrar ot Con 23 8.1
Faculty T 1i\~.".. T L
No athletic pr1v1leges 1T 2.7
Too expensive 1 2.7
Student was unprepared or confused 5.4
i
. Total : : | o 37 100.0
X ) ’ QD
o /-
. . e
4/%%
- ﬂo
*l' i
Iy !
. ’.."\;‘_:.i.- | : : ot ‘ B
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' Table 27
Recommendations Given By Students

gAY

Count %Response

©

More selection of courses . 25 25.5
(some specified areas) \ .
Allow students to take hlgher level : 5 5.1 A
courses '
Allow students to take more than one .17 17.3
course at time i
Extend allowable limit of courses . ‘ 5, 5.1
Offer more courses in evenlng, 18. 18.4
spring & ‘summer : '
More counselling and assistance . 12 12.3
to Unclassified
Allow use of all campus fac111t1es : 5 . 5.1
(phys. ed) ‘.%& '
Provide more information to the s 11 11,2
Registrar, Faculties and general publlc
. Total - ' ’ 98 -100.0
i
7 ‘ |



take more than one course at a t1me, and frve asked to be

62,

o

students sampled replied positively, ore négatively and two

were undecided. Of the 172 1983-84 students surveyed, 94

percent favored retention, 3 percent were negative and 3
percent were unsure.

When asked for recommendations, many students chose to
reply. A listing of these is presented in Table 27.
Twenty-five of the ninety-eight responses.recorded related
to‘an extension‘of the number of courses offered to
Unclassified Students. Some students specified areas or
departments of interest such as Sc1ence, Home Economlcs,
Business- Admlnlstratlon. E1ghteen students asked for more

courses to be offered at conven1ent~t1mes for working

as evenlngs and in the 1ntersess1ons.

1nd1v1duals, sugh

Seventeen stude é% recommended that students be allowed to
‘%

S

able to take h1gher level courses. Informatlon seemed to be o

a concern, both- that prov1ded to students, and to others.

Twelve students replied that Uncla551f1ed Students should

‘have more counselling or assistance, while eleven others

stated a need for further information disseminatkon to the

Registrar's office staff, Faculty office staff and the

.general public regarding the bnclassified Option. Five

students recommended an extension of the -allowable limit of

.,courses taken, and five requested the use of campus
A . Hia -

facilities such as'Physical Education; Health Services and

. . .
libraries.

,"‘/
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. ‘ £
.This chapter has presented an analysis of data derived

from the three phases of study and answered the research
questions which were presented in Chapter 1. The next
éhapter will discuss these findings. Summary, ccnclusions

and recommendations will be presented in CBapter 6.

s
Wy
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CHAPTER 5

Discussion of Findings

The study's purpose was to provide information'to-the
Un1verszty of Alberta Administration on Uncla551f1ed
Students in order to fac111tatz an evaluatlon ot the
registration category. It is suggested throughout the
literature,»reviewed‘in Chapter 2, that universities‘must
become more flexible and responsive to the needs of
non—traditional students. This was obviously the mandate of
the University of Alberta Admlnlstratlon whean they developed
a category which would admit students w1thout prior academlc
records to study a course for pe;%onal interest or prior to
comhitting-to‘e Faculty. |

. In order to make recommendations as to the fate of this

i ., program, information regarding ettendance, demographic

profiles, and some student attitudes were required,

Registration Information

- The registration data presented”iq the previous chapter
suggested an increase inlpopularity of the Unclassified
option ouer the two years it had been offered It was also
found that more students had learned of the option in the
second year by means of word of mouth either by personal

contacts, or University personnel. The option is gain§H§

i

64

eees,
B 4

SIS
..



65

awareness, and probably will become immensely more popular
if retained in the future. It was found informally byjéggﬁ
writer that very few current, traditionally registered’
students, staff or general public have heard of this. option.
| When explained to them,‘all have responded very positively.
It would seem, from personal experiénce and from
 recommendétions of Unclassified Students, that although
~_awareness is increasing, more proﬁotion may be necessary.

| Of the studén;s who did register in the Unclassifiedl
categary; most choée Arts course¥, and-also stated a
preference for the Arts Faculty wher ey con51dered
trad1tlonal reglstratlon This may suggest an 1nterest in

the humanities for mature students who return to school

~after a period of time.

Student Characteristics ‘ | , ' o

The Unclassified Students tend to beﬁgpture, with 70
percent being twenty-five years or over. As mentioned in the
previéus chapter, this compares with 25 perdent‘of
traditional students in this age bracket The Un1vers1ty
must recognize the spec1albzed needs of this older “
population. Stated problems were feellngs of isolation,
disrespect by University staff, difficulty hearing and the

need for specialized_counselling.

iy

: e
-~ Most students'of this group held full time employment

while studying part-time to improve themselves. An increase
in part-time students also reflects a need for '

responsiveness on the part of the University to provide
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\
courses, services, counselling and administration during
hours which are more convenient to this segment.

Many of these students were female and may be dlvorced
and/or 51ngle parents, with Aumerous time pressures,
multiple gesponsibilities, yet a desire to improve
themselves. They are to be admlred and respected as a
speC1allzed group and should not, as stated in the
literature review, be ignored with the wish that they
quietly assimilate themselves. into a system designed for the
needs of a much different group.

These students have shown themselves to already be

,

. better educated than the traditional enterlng student and“

'\

have proved thelr academlc competence. Over 75 percent

1

reported performance\as good as or better than expected, and
actual records show that their grades do not, vary greatly
from those of other students, except in Faculty of Sc1ence

couf%es This may be due to the fact ‘that as older students,

their r ~hematics and sc1ent1f1c backgrounds that were

sufficient fivé to ten years age, have comparatively
decl1ned with today's technological changes. Thls concept
has been recognized by Knights and McDonald (1982) who found
that 1nst?uctlonal approaches in this area have changed more
rapldly than in the humanities, therefore older students may
have trouble Wlth the level of prev1ous knowledge required.

B

Course completlons were lower than for other students,

" yet formal w1thdrawal§ show ho- 51gn1f1cant dlfference. This

may be a function of ﬁhekbomblnatlon of low self confidence
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which was shown to be a 51gn1f1cant attitudinal factor of
these students, lack of knowledge of formal procedures or
deadlines regarding withdrawals, and lack of interest in

- obtaining course'credits. It should be remembered that. a
student's failure to wrlte a final examinatidn should in no
way label him as a less serious student than the
traditional. As pointed out by Yarrington (1981), their
goals are probably different therefore fulfi .ed by the
learning experience and not by formal completion of the

t the Unclassified

il icle. If students are'

-

course. It must also ce pointed o

category was designed as a."trial
using it as such, then it is to be expected that some will
attend, then decide that Unlver51ty was not what they had.
expected or de51red It would seem preferable to houseathesed
"trlal" students in a spec1al tategory rather than hav1ng

them take up places in Faculties they may not be suited for,

only to drop out, dlscouraged before the end of the term.

Student Attitudes’

Previous barriers to University attendance tended to
support those found in the 11terature. Lack of confidence,
‘concern about admission requ1rements and tlme constralnts-
'due,to ]obfrelated,or family responsibilities were common
characteristics. The Unclassified,optionVappears to have
~remoyed some of those barriers, as'students reported'such

reasons for ch0051ng the optlon as lack of course

-

- gt ?

"prerequ151tes or transcrlpts of previous study, and a chance

tq‘try out the University to boost their self confidence or

)

.
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personal development. The most common reasons given for
satisfactipn with their experience also related to thé
ability to try out the Lniversity, to try courses. before
deciding on a Faculty program, and é boost in
self-confidence. .

The option was designed, as stated, to facilitate
;riéi,-to increase access for traditiénally'academicaliy 2
unprepared mature students, and to provide a meéns for the“
public to take courses fnr inter-st rather than as partial
fulfillment of degree requiuements.'Other uses.found were
that some students hadxbeen too late for regular
registration, wanted easier registration or Wantéd‘to gain‘
qbufse credits wh}ch could be tfansfér;ed.to,another |
university. These may not be censidered by some .as
legitimate feasons to be considered, but upon fﬁrther‘
investigation, may prove to bebas important aé the other
reasons. |

It was found that of those students who were too7la£e"
for regular application,.most héé not been aware of _
application deadlines, otbersvperﬁapsvhad not‘conside;ed
attending months before the commencemenf of classes, B
several‘had been from other éities and actually we-

'ﬁo meet traditional épplicationkdatgs. It would see

thg later appLication'deadline ma} sefve-a reél need for
lgtudents who f%ght not otherwise be able to attend the
Univgrsity. One- student provided the comment, "It was a

godsénd; I had just moved into town and would not have been



7 between institutions. Most of these students were in
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able to come until next term."

Many students registering in.the second year of the

program were attracted by the news of the easier

registration procedures. The Senate Task Force (1983) f
recognized the_registration procedure as one of the most
serious difficulties facing mature students and reoommended
a more simpliffed’and‘flexible system. The result in this
study would seem(to-éﬁpport that‘recommendatioh. |

A small number of students chose the Unclassified

optlon in order to be able to take a course to later

transfer credlt to another unlver51ty This should be seen
as a p051t1ve use which provides ‘the exchange of ideas
o _ e
Edmonton temoorarily while regiStered at another universityi
and saw the opportunlty to gain a new perspectlve, perhaps,
in thelr chosen field of study.

As discussed in the previous chapter, -93.5 percent of
the - 1982-83 students sampled and 83.5 percent of 1983-84
students expressed satisfaction with their experience as
Unclassified Students. Some seemed to mlslnterpret the
questlon somewhat because they related it to their entire
experlence at the University rather than ]USt as an
Unc1a551f1ed student, and ratedwthelr courses or professors.
It is 1nterest1ng to note that a greater proportlon, 94 |
percent in both years, favored retentlon ‘of the optlon. ThlS

may 1llustrate that although some students were dissatisfied
A

‘or unsure, they recognlzed personal’problems ‘and Stlll

. ",:r'":
o . \ 3

<5 %

14



recommended the registration cateéory,as 2 yiableAvehicle
for other.people;‘ ’ . ' ,

.Summarz _
o This chapter has provided discussion'éf and‘EUrther'
insighf ihto tﬁe results presented in)Chapfer 3. The next
chapter summarizes fhe e Ef;é\sguéy and proVides some "\

recommendations based ¢n these findings.

70

-



¢

- N

i #8
) ’~Summarz‘ .

Thenstudy attempted to prov1de an 1llum1nat1ve. 'J .
evaluatlon of the Unclarc Fled Student reglstrat1’ 'option. f
.Informatlonuwas sodcht as lng the students ;tfdtionr.,,§f
,.Ch01ceSrover the two trzal years of the pfogram. 5 w*
demographlc features agd thelrf 'tltudes and resommendatlggg_‘
regardlng open access reglstrat,!nﬁ K , (1;5 - l#}lé§
’\ r‘The research was Zonducted 1n‘three phases.;Flrst
198'2:5 ﬁﬁUncla551fied Students were surveyed by mall by the
N I‘ o .’O‘A @

Un1n§f51ty Senate Task Force on Mature Students These data

- v kS

"were complled and analyzcd to %etermlne a proflle of the'

19&2 83 students. Secondly, a. follow up of a sample of these

£

studt1ts was conducted in 1984 by means. o£ telephone

&

‘1nterv1ew in: order to explore the1r actlons after” belng an '
"iUncla551fﬁed Student . and to determ1ne thelr attitudes toward
':the program, Thlrdly,‘the mall questlonnaire from the flrst |

: phase was replicated and(admlnlstered to the second wave of

Lstudents, those reglstered in 1983~ 84 Some addltlonal L

o,

\

»‘questlons were 1ncorporated to determ1ﬂe the attltudes and

_ki . 3

' recommendations of - the 1983-84 students. B ","j; - ' }

LT .- L o h N S - - .
. ’ ) : ’ . ) . &y oo
' o . F . .
it £y
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g@ﬁ In addition to the direct survey research, secondary: '
sources, such as the University of ‘Alberta .Registrar's
W . \ . . [ . "\',,.

Officeiand.the Office of.Institutional Research'and Planning

provided StatlsthS on grade averages and course completlons"

~

for Uncla551f1ed Students ,as*® compared w1th otheas in the

sdme courses. They also prov1ded registration. 1nformatAon

'J(

such as numbers of students reglstered courses regastered a

' if; and reglstra?MQnrstatquin 1983 84 of the prev1ous

50 that an evaluStlon_

[N L lJ ,(

o u"

o and’subsequent recommendat10054 xould be forwarded regardﬁng
‘the Unclass}fred Student regrs%ratlon category.,

Ar1} How many stugents reglstered under the Uncla551f1ed
= “ S . . . ’?\‘l S K » ‘ ,.

‘-categ@r% 1n\_;82 83 and 1983 847J,

A A In what7eourses dgid t ey reg1steap o :" vZV/ N -
- ot :
" 3. What are the demograp 1q¢charadgzrlst1cs of students who )

. ‘reglstered Ender the chla551f1ed category in 1982-83

iandayaas -847 %

) .  ~. ] -" \ <_;, “

4. ,ﬁow did the1r grades c%mparezaith'those'of'traditional

- T ', e l;{» . - R . e ) )
students? .. -~ = A& o [ -

14 K : . . N

5;: What proportlon compiﬁted the1r courses?"f . :{ : . )

6. fOf the. 1982 83 reglstn&ats, how many re- reglstered in

-

1983- 84 as Unclassxfled Students7
{7.' How many transferred to a reqular faculty program’ ”\
. 8. What are- the future educational intentions of 4982 83

3

;..iuﬂd 15%% 849Unclasszf1ed Students? y o
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The Uncla551f1ed optlon was w1dely accepted by those
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9. What were thelr reasons for choosing this reglstxatlon'

|

optlonw

"10 What barrlers had they faced t%?prev1ous unlver51ty
&

attendance’

11, QWhag were thelr attltudes toward thlS reglstratlon“
ol
opt1on7 ﬁ{*

B
Y

52 What are#vhe recdmmendatlons ‘of these'studencs'regarding

J.aud‘ -

prospectlve students who had heang of 1t thﬁough news aperﬁ’g

&t - - .@,‘y W
Y
advertlsements, the Un1~er51ty of Alberta Reg;strar ' §

@ 's-' ‘, oL
S

Offlce, #aculty offlces or other sourcessﬁlt appealed to

o’

B
.those who- had preywpusly percelved barr1ers to attend1ng the

-rta, such as adm1551on requ1rements, lack

. C

t1me constralnts because of employment

Unlver51ty of

-

- ‘ L

‘:or other respon51b111t1es dlfflculty w1th transferrlng ”

- .

/

. lL ‘
: credlts earned ‘at other institutions,’ and generally a’

e

-concern aboutithe1r'academic competance. It‘attracted'
\squdents wHO wanted‘Fd take courses for 1nterest or personal
_development rather than for degree credlt and those who
were as yet unsure of what degree to pursue. In its second -
'year the. opt1on attracted partitlme students who had heard
that the registration procedure was much 51mpler, and it .
attracted students who had’ missed regular admission

. deadlines. As shown in the previdus chapter, these should

3

iw
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y%_: . e - o o
not be dismissed as unimportant reasons, but considered
qu1te leg1t1A . hese factgrs may sgow a very real need
for mor.e fl xiw :”admlssion deadlines and for ‘a‘ less g
. eg1stratwon procedure. v S v

A large number of the Uncla551f1ed Students were

twenty five years or over, worked full~- t1me and had other

u;respon51b111t1es, such as fam1ly Many already had completed

@

some post secondary educatlon. N

- ¢ Although several of uhese students had lackegwacademlc

standards for admlségé% in the past largely their

Q
performance was comparable to other stug%nts, 1n Arts and,

Educatlon courses ‘Some - courses _suc%vas Math and other

Science courses showed grades that were s;gnlflcantly lower
; ot

but aga1n it should be p01nted out that as ‘a reglstratxon

-

category’ the Unclass;gled"optlon was designed to permlt

“trial by the prospectlve student. More would be expected to

fall or w1thdraw than tradltlonal stuaents who are screened

more rlgofously and who ostensibly know they are pursu1ng a

\partlcular degree with a goal in mind.

The barriers previously percelved seemed to have been

+a

‘allev1ated by the UncL9551f1ed category because the students

overwhelmlngly supported 1ts contlnuatlon. Those wh were

professors, admznlstratlve procedures or personal feellngs o

of 1solat10n._These may be sericus problems whichhalso\need

. to be addressed, but prdbably did not relate solelyﬁtO’their

registration category. 4



'standards must be malntalned after entry, and that those

-admitted. It- wasmshoqn through thlS study

75 .

Overall, the Unclassified Student registration'option
: d . -
proved to be a valuable tool in increasing acgessibility to

-non-traditional students, many of whom might not otherwise

have been able to attend the Unlver51ty It was v1ewed by.

the students as a uery positive step taken by the Unlver51ty

to become more respon51ve to the needs of a w1der public. ‘
On the negatlve 51de, 1ncrea51ng acce551b111ty

1ndlscr1m1n§tely may be . v1ewed as compromising academlc

standards and Jncrea51ng-enrollment.1n an alreadya

over-crowdeg:institution. It may be arguedl-however}“thatA
¢ w -

Qe

wle&t the ﬁgeds«and de51re to Learn are tho e
;t many students

succeeded academlcally, and in fact surpassed thelr

El

Xexpectatlons, who otherw;se would not even have been

. admltted because of prev1ous academlc performance. The job

of the Unlver51ty is to educate those w1th the desire for

o

q#gher educatlon. o R

o bl -
= .

o

Overcrowd1ng 1s a tanglble problem which must be _
addressed but’ should not be dealt with at the expense of
those students whose only faults are that they are. !&der} or

from ¢ther 1nst1tutaons, or do not-de51re a degree, or do'

T;not possess trad;t;onal quallfzcatlons. I1f mone students a

Y]

were encouraged ta take a term or more for trlal as -

Uncla551f1ed Students then perhaps"more weedlng out" of

- less serious students could be done at thlS level, before

theyAtake up placesjln Faculties.

- ©



The Unlver51ty of Alberta Admlnlstratlon has taken a.
7 w«
positive step in openlng access, but it should gox@ step

©

furﬂﬁer‘to provide the atmosphere descr€bed by raylor (1982) &

;;‘v

~as embracing to non-traditional students These students

must be viewed as flrst clasa rather than sed%nd class

LS
c1tlzens of the Unlver51ty, where courses and programs are

planned with them 1n m1nd rather- than requ1r1ngﬂthem to f1t .
1nto the ex1gtmng system. Several recommendatlons are ,

: b .
i ' \ o .. it

suggeSted 1n the f%llow1ng sectlon. : mﬁ' ‘ s £

~ Recommendations ) o c Lt

: and conclu51on3§g§ Eh1s study Some 1t should be

P
©

'agknowledged, concur w1th those posed by the University of

uAlberta Task Force'on Mature Students (1983) Many of these

recommendatlons arise from expressed poxnts of v1ew of
Uncla551f1ed Students and are presented in that llght The
full 1mp11cltlons of 1mplementatxon from thesﬁhlver51ty 'S

p01nt of view have not been explored _
»

1. _There is no questlon that - from the perspective of thlS

'study the Uncla551f1ed Student reglstratlon category s

should be malntalned in order to prov1de open access to

,non tradgiﬁ%hal students. : ;;_m", ,Jeawmw_

“

2. It is recommended that the categoryfbe expanded to allow

*'estudents to- take more than one: half course in any one.

Te

IS

“ term. As many students are otherwise unemployed they-
.

’



,_"whether for general 1nterest or as preparatlon for
Nt ) J
- »jaanother Unlver51ty program -

73.'fStudents Should be encouraged but not 11m1ted to take
o “ad o i,
‘hunlor level coursesﬂ ESpec1ally where older students

. have been - eway for flve or more years, 100 level

Mathematlcssand pther 5c1ence»courses may be 1nd1cated

r V. ) R - st , PR 51 . T L2
o

‘LQ.W Eacultles should be urged to de51gnate more- courses as
.‘,g," v . °

_ ~°aya11able to Uncla551f1ed students. These should 1nclude

e, Sog e 2% o 3 oo
7 ks ..»- N u ] 3
? senlor as wéll as junlor'level courses tor those |

‘.,:““ : ‘3

p?fu students who demonstrate &n 1nterest and aptltude-

-5, After completlng flve three credlt courses, those '

L v'

'?fstudents wishing to pursue a degree should be cdunselled
.3 applyto the&Faculty SE the1r£ch01ce. If extended

beyond five courses without spec1allzed counselllng, "?'
problemg: in the future may arise with regard to studentS”c ‘

having several courses which may not be acceptablé as

fulfillment of the requirements for the degree th

. L . L S
seek. This could cause administrative difficulties and

~

hard feelings amongistudents who find emselves with

credits they can't "use."

6. _More prospective students should be encouraged . to
utilize this optlon and it should, contlnue to be w1dely

promoted It should be recommended to those students who

Iare unsure of what»Faculng-to enter,oas-well as to those

Y
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9.

‘ﬁgcourses. As such this option could t&&e the place of

.appl1cat10ns for adm1551on. Counsellors could prov1de

=

who ‘appear to lack academlc qualifications. Every

Faculty office should be made aware of the option and

vencouraged to*ﬁﬁpmote it. Care must be taken that every

staff member in the office be informed, to maintain

consistency in advice students receive.
- : ' A
)

! r

The Uncla551f1ed student route should be con51dered a.

' valld entry mode to a Faculty for those students who

prev1ously d1d not have academlc quallflcatlons yet have

dlsplayed the1r competence in handllng ‘University leveh

Contlnued promotlon to the general publlc is: recommended
through such medla as radlo and" telev151onatalk shows,
and press releases, reduczng the cost of paid

advertlslng.

Special cﬁﬁﬁselling‘services should be'provided and

shoufd be mandatory for Uncla551f1ed Students seeklng to

go. beyond the normal f1ve course maximum. Counsellors
- r a
could act as liaison between these students’ and
. . ¢ o : '
éepartmental and Faculty offices .on such- issues‘as

t

prerequlsltes, approvals for senior- level courses and

r

1nformatlon necessary to new students regardlng student -
serv1ces, pollc1es and procedures and course
recommendatlons. It is 1mperat1ve that these counsellors

be educated in zssues ‘which are of concern to mature, or

[

oo
AN



) they would be older'ﬁhemselves and experlencedwﬁn

10.

11.

“*dur1ng work1ng hours.,Serv1ces such as Reglstrar s and

available. ,

deadlines for appl12?tlon for Uncla551f1ed Students

or other comblnatlons for whlch there may be suff1c1ent

‘In addltlon to classes, other serv1ces should be made

79

other non-traditional, part-time students. Preferably,;

part-timeg,study. McCabe (1981) showed that ga, 55;3“

student &erformance are evident where'these'S'f;\w{s are

It is recommended that current admissions policies be
) : :

- reviewed with the consideration. of loosening application

. . o
deadlines. Perliaps a more flexible system'could be
1nst1tuted which would allow lateroappllcatlons for any

program whlch had not been fllled by the trad1t10na1

A

deadllne date. It 1shrecommended further that the"
\

: remaln ‘as. desagned

More credit courses in all Facultles should be offered
durlng evenlng hours. Other alternatlves of meeting the
needs of worklng students which should be explored are
the p0551b111t1es of weekend :minar courses, late

afternoon (4 30 pm.) " er early morning (7 00 am.) classes

demand.

2o B ‘ 7

v

‘avallable to students-who. cannot take advantage of them

J

Comptroller s offr;és, bookstore, counselllng,

llbrar1es, park1ng and: departmeatal offlces should be

open at least one evenxng per week, and durlng some t1me

»



13.

14.

off1ces. ThlS translates 1nto a récommendatlon for an 4

‘students, All Unlver51ty staff need to be remlnded that

University" persbnnel.

80

,
o

| A

-

on the weekend for instance Saturday morning until

- noon. Also, staff rotation could ea51ly facilitate

opening during the noon hour. -

9 .

Unclassified Students should possibly be given the

'optlon of paylng addltlonal fees for. the use of phy51cab

education and students' unlon fac111t1es, as ‘well as ‘}‘ s

health services. . a ' " ' L ‘ ‘

‘The final recommendation is slightly less tangible than

those preceding. When adopting apn "embraciag" attitude

fr - 3
.

tov(ard non- tﬁédi’tional students, the entire University

e consumer oriented. The commltment must

o~

‘comé&ﬁﬁomvall staff not jUSt the top admlnlstratlve @ B

l:&:r L.
o

internal promotional effort geared toward the T e

PO

understanding and acceptance of non-tradftional

their entzréﬁgufﬁazéi dlrectly or 1nd1rect1y, revolves

around thi educatign of students. Students, both

o

v

¥ ls .,
tradltlonaL and non-traditional, need to be v1ewed as- ?wf_iB
] o .
the Rflmary factor of the Unlver51ty, not.a necessary
.evil, to be tolerated at best. Mature students, e
LD T e

.espec1ally, are used to be1ng treated with. respect oh-

the job and in“other facets of their 11ves. Thrs shgbld -

betpossrble also in- over the counter deallngs with
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Further Research

The results, conclusions and recommendations of this

study have given rise'to some further questions which may be °

investigated in the future. It may be beneficial to elicit

faculty response to the Unclassified student option. It

U . o
would be 1nterest1ng to ‘interview professors to determlne e

their v1ews after hav1ng Uncla551f1ed students in class. Qﬂ
(_‘5
Academlc performance of Uncla551fled Students should bﬁ%

contlnuously monltoned\hln order to maintain thé‘hlgh w3

y]
[}

o~

-‘
.‘

R

‘ _'4‘:"

3

g C ‘f,m B

-academlc standards o% the Unlver51ty of Alberta.

Magp - 1 ¢

is warranted Both‘as\‘

?&&atlons effort and to
'assess needs and 1nst1tutlonal opportunltles, students ‘.

'should be surveyed on a regular basis.” Although 1t has been

P o
G

traditional students too should bevstudled and consulted

Pesgaps there are other,sub groups with spec1allzed needs
¢ ‘that have not been recognlzed As noted in the llterature,.

contlnuoggiresearch'on students and the‘community aids the

‘\

1nst1tutlon in becomlng more respon51ve to -those needs.

AY‘J- N - N PN
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< Pyee Athabiases 1l

The Senate oot Vb, Alberts

[RTT PRI

@...\—/c The University of Albéria b Pl gory 4oz sies

-

February 1983

' TASK_FORCE ON MATURE STUDENTS

! The Senate Task Force on Mature Students is charged with the ' } .
~ responsibility of determining the kinds of Problems which affect . -
. mature -:udenu"docilionl to enter the University « Alberta, as
© ,well as the special difficulties they Mmay experience while in
attendance. v

B R '
.

It is anticipated that the Task Force will make recommendations which .

I

'hopcfully will enhance the opportunities for ngturc persons to

pursue a university education.

\
\ The Task Force feels that, as one of the first students to take
£ advantage of ='the new Unclassified Reqgistration category, you could
¢ ' add consiaerably to our knowledge. For that reason, ve are asking
you to complete‘the foliowing questionnaire and to .eturn it as soon
as possible, preferably before March 1, 1983, so that we may .
include your responses in our report in April to The Senate.
°
* Thank you for participating in cho study. Your efforts in helping
make the Umver.aity more accessible to the public are very much .

appreciated,

Sincerely yours, . D

Marguerite Trussler, Chairperson
Task Force on Mature Students

bbb A AR R AR R L 21 LT Y T T T DO O
. - A

QUESTIONNAIRE - UNCLASSIFIED STIMENTS

SECTION ONE: Questions in this section deal with background inform;/\Q/.
Please circle the number of *he appropriate resporise, ur

Office use only -

write in the blank provided.
1. wWhat is your Present agc?
1)

years ) —_—

2. Your sex? l. male v 2. female ‘ J)—

N {over.....)




\

QUESTIONNAIRE U/C
page 2

3. what is your Current marital status?
1. single 2. married 3. common-law
4. separated, divorced 5. widowed

4.-. Do you have homemaking responsibilities?
l. none 2. self only 3. l'cw‘ 4. many

5. Do you have children at home?
1.

none 2. p:‘e:choolcr- ’ 3. aged 5 to 14 4. aged 15 or older

(how many ) (how many ) (how many )

—

6. Before coming to the University of Alberta, what was the
highest ‘level of education which you had completed?

1. some high school 2. high school matriculation
3. some univo?n’.ty 4. university ti.qrn '
5. some community college 6. graduate of community college
or tachnical institute or technical institute
7. Have you gver taken a Un.tvorl\ity of A.}_b.rtl Extansion courlo'?
l. no 2. one 3. more than one

.

8. Apart from the time for your university course, how is
“xthe uﬁority of your time spent?

1. full time .Job 2. homemaker J. part time job
4. volunteer work 5. student at another institution
" 6. other (please specify)

SECTION TWO: The following questions relate to the University of
: Alberta. Please Circle the number of the appropriate
response or write in the blank provided.
’ { ’ L
l. How did4 You learn abaqiit the Unclassified Student category?
l. newspaper - 2. word of mouth 3. ‘University publication
4. Registrar's Office 5. othar ‘ )

2. Why did you choose to enroll as an Unclassified Student,
tather than in a regular degree program? B

3 In which term did you take a course? (circle two if applicable)
1. Sept. to paec. 2. Jan. to April 3. full year course

4. What grada did you receive?
4 5 6 7 8 9 n/a

5. Have you dropped a course?
l. no 2. in fall term 3. in winter tarm

6. Has your academic performance been what you expected?
1. better than expected 2. about what expected 3. not up to

. expectations
7. Do you Plan to transfer courses completed ag an Unclassified
Student to anothier University vrogran? 1. yes 2. no ¢

8. If so, which faéult:y intercsts you?
Faculey of

Office use onl,

q)

——

5)

—_—

6)
7)
8)

8)

10)

11)

39
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QUESTIONMAIRE U/C
page > - . i .

1

. .

SECTION THREE: Please read the three statements below, AA, BB and cCcC,
aAnd answer the appropriate scet of uestions which follow,
and which are most applicable to your circumatances.

AA If 'you previously APPLIED to the University .of Alberta but did : .
not attend, what were the reasons? 'PLEASE COMPLETE SECTION AA. ‘

BB If you pPreviously had THOUGHT about coming to the University .
' of Alberta but did not apply, what were the reasons?
PLEASE COMPLETE SECTION BB. . —

EC All others: What influenced your decision to.enroll as an
Unclassified Studoent? (If you chose CC, this is the last question,
and we thank you for your co-operation.) . N

Ty

+

SECTION AA "PREVIOUSLY APPLIED BUT DID NOT Amb" .

B

Y Please examine the reamons listed below, and in each
category place a 1 beside the major reason you did
not .attend. If there was more.than one problem, place
a 2, 3 etc. in the space beside those other factors
which influenced your decision. If there was a. :
circumstance affecting your decision which is not listed,
pleass include it in the space provided. ' »

BARRIERS TO ENTRY - by University ' - Office uoe crly
—— did not- meer admission requirements S 27[_
—. difficulties obtaining information from the University of Alberta| ' 28___ .
——  inadequata acagemic counselling » 29
- if@&qmte choice of courses at convenient times ) . 30)__
—_— ri%xd residency requirements ' . 31)—
—_ th{sttntio:r pProcsss too cumbarsome ) ) 2)__ -
. difficlties with transfer of credits frop other university ) 33 ___

: or college
~—. DOt accepted to Quota faculty C34)_
Other: 35)__‘ .
’ U . ‘ ) -1 36)_
BARRIERS TO ENTRY - Situational s ' " .
- time pressures \' o ‘,.' %7)_
— balancing multiple responsibilities ° ' ' 8)__ o
— Tinancial difficulties : , ' . : 39)__
—— health problems ‘ B 0)__
— unavailability of child care - . ’ . >4‘1)__ .
— transportation difficulties ‘ : T “42)
. lack of encouragement from £anily or peers . ‘ 43)_‘
__ disruption of family life - A aa) 7
Other: : - - 45)
BARRIERS TO ENTRY -.Personal . C Rt I 6__
—_ lack of motivation o ' Te7)
—_ lack Of confidence . i 48)_;
___ feelings of~isélatiop uld not know anybody) ! 9)-
—. concern about academic petence ( writing exams, essays) 8| s0)__

. §1)

Other - .




‘page

QUESTIONNAIRE u/C
P :

C

SECTION BR “THOUGHT ABOUT COMING TO UNIVERSITY OP ALBERTA
. . BUT DID nOT APPLY"™

Please examine the reasdns listed below, and in each
category place a beside the major reason you did
notapply. - If there was more than one problem, place
42, 3, etc.. in the Space beside those other factors

which influenced your decision.. 1s there was a circumstance
affecting Your decision which is not listed, please

BARRIERS - by University

NRRRY

concerned that I could not Beet admission requirements
difficulty obtaining information from Registrar's Office

1n-<hgmt- choioe of courses at convenient.times
heard that registration Process was too cumbersome

diqd not think I would get cradit for studies takaen
at another Postsecondary institution

Other:

BARRIERS -~ Situational °

time Prassures
balanéinq multiple responsibilities
financial difficultiesg

health prob) ems

Unavailability of child care
c.x-anlporutibn difficulties

lack of fncouragement from family or peers
*Xpected disruption of family 1ife

Other; ' /

BARRIERS - Personal

I

lack of motivation

lack of confidence

expectasd feeling of isolation (would not know anybody)
concern about acadeaic comspetence (writing exams, OCSAYI)’

Other:

THANK YOU FOR YOUR CO~OPERATION.
PLEASE MAIL 1IN ENVELOPE PROVIDED.

he'd

52)
53)
64)
55)
58)

$7)

Ott'{oa_tg_;_e only

D

|

58)

59)

60)
61)
62)
63)
64)

—

1

65)

66)
87)

.

68)

68)

70)
?1)

I

72)___

73)
74)
75)

91
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HELLO, IS THIS. ?7 MY NAME IS LAURIE JACKSON AND

I''"M CALLING FROM THE .UNIVERSITY OF ALBERTA.

YOU WERE AN UNCLASSIFIED STUDENT AT THE UNIVERSITY IN THE 1932-83

TERM, AM | CORRECT? (pause)

THE UNIVERSITY IS NOW EVALUATING THIS REGISTRATION ARRANGEMENT TO

SEE WHETHER IT SHOULD BE KEPT, CHANGED OR DISCONTINUED.

PERHAPS YOU RECALL A MAIL SURVEY WHICH WAS SENT OUT LAST FEBRUARY BY

_ i b
THE SENATE“TASK FORCE ON MATURE STUDENTS? THE UNIVERSITY ADMINISTRATION
HAS NOW ASKED ME TO DO A FOLLOW—UP INTERVIEW ON LAST YEAR'S UNCLASSIFIED

STUDENTS TO SEE WHAT THEY ARE NOW DOING AND TO FIND OUT WHAT THEIR

IMPRESSIONS OF THE ARRANGEMENT WERE.

WOULD YOU ANSWER A FEW QUESTIONS FOR ME? THE ENTIRE INTERVIEW WILL

. TAKE LESS THAN FIVE HLNUTES.



A

N

FoLow - uP N TaeviEw|

a R LT ey

- How HANY COURSES HAYE  You CDHPLEQ\TFDH”AJ Tan

. 4 /.
UNCLASSIFIED STUDENT 7?7 ‘ , “/

4L,
i ’;;r',«
2. wWere YOUu SATISFIED WITH, . Y As Aal
UNCLASSIFIED STUDENT?"
(ProsE wWHY o0¢ wWHY u’_o\\r) ,
. ™

\ 0o

_DID You APPLY .FoR ADHMISSIon TO THE = UNIVERSITY oF
ALBERTA FoR THE 1933-34  TerM ? -
vo (] yes [
} |
¥ T
9. WHAT WeKeE YouR REASONS? $. DID You APPLY:

v ! TO A FAcULTY E] D AD . unCLASS £1ED
: [

6. wwick owe ?

7. wWeeae You

. Accerrep 7

{ ) \’J(

°

7. ARE You cuarsmTLY REGISTERED !
8 FuiLl TiHE 3  PART TIHE
9 Do You HUAVE ANY  PranS FOR ATTEANDING THE UNIVERSITY

OF ALBERTA N THE FUTURE 7

¢

wo [ v [

ouUTLINE leAsovJS\ ) oUTLINE PLANS

0. °Do  You HAVE PLANS FoX ATTENDING ANY OT HER,

PosT-
SECONDARY INSTITUTIONS ? : tF YES] sPEciFY
; —_—
//. BAs&D oN YouR ExPgriEnNcE, DO You Fedu THAT THE

UNLVERSITY SHoud MAINTAIN THE UNCLASSIFIED RE G 1S TRATON
oPTioNd ? (rRoBE  WHY ok why glor)
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THE'UNIVERSITY OF ALBERTA
EDMONTON. CANADA
T6G 2G5

FACULTY OF EDUCATION
DEPARTMENT OF EDUCATIONAL
ADMINISTRATION

February, 1984

A

" Dear Student:
. ' . -L/ J " -

Your experience and impressions as an Unclassified Student are of interest

to the UPiversity for their evaluation of this registration option. -

I am a graduate student‘of Equcational Administrationq and have been asked
by the Administration of th niversity of Alberta tostudy and evaluate
the Unclassified arrangement. My research is designed to supplement a o
study conducted last year by the University Senate Task Force on Mature
Students. - X ‘ . K

The attached questionnaire was designéd to determine Unclassified,Students'
backgrounds, experiences;. and feelings regarding the University. iAll
responses will be kept completely anonymous and confidential, but 'when
compiled will provide valuable information. .to aid the Uiversity in future
planning. ’ '

Please ansWer the attached questionnaire and return as soon as possible in
the envelope,p:ovided. Thank you so” much for your help. It is only through
input'fromlconcerned students that the University can become more responsive

to your needs. : ) : ,
Yours truly,

. Laurie Jackson
.- .Graduate Student

EIN



QUESTIONNAIRE - UNCLASSIFIED STUDENTS

L - -

SECTION-ONE: Questions in this section deal with background information.
Please circle the number of the appropriate response, or
write in the blank provided.

whk

v

Office use only

’

1. What is(your present age? 1. '

years

2. Your sex?

{. male 2. female

¢
]

3. What is your current marital status?

1. single 3. common-law 5. widowed
2. married 4. separated, divorced

6.(02)

7,{#3)

4. Do you have chilj}en at home?

1. no 3. aged 5 to 14

?
2. preschoolers (how many? ) . 8.(14)

(how many ) 4. aged 15 or old@r
- (how many? ) :

pla<]
5. Before registering as an Unclassified Student at the

University of Alberta, what was the highesc level of
education which you had completed?

=}
.

. some high school
. high _school matriculation
some uniQe:sicy

. . university degree ' .

1
2
3.
i
5. 'some community college or technical insciﬁuce
6 graduaté of communit} college or technical
institute ¢ g

6. Have you ever taken a University of- Alberta Extension
course?

1. no 2. one, . 3. more than one

7. Apart from :he time fot your university course, how is 1.
the majority of your time spent?

1. full-cime job 4. volunteer work
2. homemaker 5. student at another
institution

3. paf:-:ime job
. - 6. other (pleare spe fy).

N

»!

o8

N



o

SECTION TWO:

1

~

,'f. word of mouth

v

Unclassified Student at the University of Alberta.

circle the number of the appropriate response or wri

the blank provided.
) Ak

“How did you first learn about the Unclassified Student
"Category?

1/ newspaper 4. Reglstrar's office

5. other (specify)

3. University publication

Why did vou choose to enroll as. an Unclassifed Student,

rather than in a regular degree program?

&

In which:.term did you take a course as an Unclassified

Studenc? (circle two if applicable)

1. September to Decsmber
2. January to April

3. full year course

What grade did you receive?

1 2 3 4 5 6 7 8 9 n/a

Have ycu droppe: a course in this school vear?

1. no 2. 4> th: fall term 3. in the winter term

Has your ac-l--.c performance been:

1. bettervthan you expected
2. about what vou expected
3. notup to your expectations

.

Do you plan to transfer cRurses completed as an
Unclassified Student te anbther University Program?

L. yes 2. no

If sb, which universfry and faculty intdrescs vou?

University

Faculty of

T T T T e e e

13.
14,
1s5.
16.

17.

The followiny questions reliate to your experiences as an

Please

te in’ o

(first answe

(second
answer 1if
any)

98
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!

—_ did not meet admission requirenents , ' 5 2% -
difficulties obtaining information from the | 28.

- University of Alberta i B

—___ inadequacte academic counselling E 29. .

—_ lnadequate choice of courses at convenient times E 30.

—_ rigid residency requirements E 31.

____ registration process too cumbersome E 32.
difficulties with transfer o credits from other 133,

- university or college ) E -

- nqt‘accepted to Quota faculty 'E 34,

OTHER: _ I! .

) P3e.

SARRIERS TO ENTRY - Situarional = / i ‘

—___ time pressures // . ; 37.

____ balancing multiple responsibiliries N 5.38.

— financial difficulties LS

____ health problems ’ ‘ f 40.

‘—_ '"navailability of child care ) f 41.

——_ transportation difficulries 5 42.

__ lack of encouragement from family or peers 5 43.

___ disruption of fapily life i 44

OTHER: .: i

99

SECTION THREE: Please read the statements below, and select the ome most

applicable to your circumstances. Then answer the questions
indicated for that part only. -

Ak

'

A If you breviouslyAAPPLIED for Admission to a faculty at the University of
Alberta but did not attend, PLEASE COMPLETE PART A.

B If you previo had THOUGHT about a program-at the University of Alberta
but did not PLY/ PLEASE COMPLETE PART B.

All others, i;fgse proceed diréctly to SECTION FOUR.

!
PART A: "PREVIOUSLY APPLIED BUT DID NOT ATTEND" -
/

Ple;k&\ggamfhe the reasons listed below, and in each category place a 1
beside the major reason you did not attend. If there was more than one .
problem, place a 2, 3 etec. in the space beside those bther factors which
influenced your decision. If there was a circumstance affecting your
decision which is not listed, please include it in the space provided.

BARRIERS TO ENTRY - by University

-



BARRIERS TO ENTRY - Personal .

lack of motivation
lack of confilence
feelings of isolation (would not know anybody)

concern about academic competence (writing exams,
essays)

OTHER: .

PLEASE PROCEED TO SECTION FOUR

PART’
Pleas

a2,

B: "THOUGHT ABOUT COMING TO UNIVERSITY OF ALBERTA BU

100

Office use only

|

I

]

!

i

i
a7
I 48.
i

I 49.
]

f

]

1

]

i

|

i

1

i

I

50. =

51.

T DID NOT APPLY"

e examine the reasons listed below, and in each category place a | beside
the major reason you did not apply. 1If there was more than one problem, place

3, etc. in the space beside those other factors which

decision. If there was a circumstanceginclude it in the sp

1
Ak

EZRS - by Universit;\

BARRI

influenced your
ace provided.

Office use only

]
|
1
1
]
I}
1

]
[
!
. i
concerned that I could not meet admission requirements k 52.

A A —_
difficulty obtaining information from Registrar's E 53. !
Office : i

: . 3 ]

difficuley obtaining information from faculty offices V54, . !

. . 1 1

inadequate choice of courses at convenient times {35, ,

. 1 '

heard that”registration process was too cumbersome P56, !

. ] ]

did not think I would get credit for studies taken at V57 .

another postsecbndary institution. H b !

- : H

OTHER: I s8. o

: o

]

"BARRIERS - situational" . H

. ]

- [}

time pressures 58. !

1

E balancing multiple responsibilities 59. !

—_— ; ol
financial difficulties 60.

health problems 61. N
unavailability of child care 62.
transportation difficulties . ' 63.
lack of encourdgement from family or peers 64.
i expected disruﬁtion of family life 65.
OTHER: 66.

-

o BARRIERS - personal

OTHER:

lack of motivation
lack of confidenge

expected feeling of isolation (would not know anybody)

concern about academic competence (wri:ing exams, etc.)

PLEASE PEOCEED TO SECTION FSCR

70.
71.
72.
73.
74,
75.

AT (T

(
I
t
1
I
|
]
!
[}
]
i
[}
'
t
1
]
1
[}
1
I
1
1
1
1
[}
i
1
1
]
'
]
'
[}
t
'
+
_{4
]
]
i
t
'
]
}
t
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SECTION FOUR: The following questions are designed to find your
impressions and recommendations.

v kkk
|
\
Office use onLX

/
/

| \
. | N
l. Were you satisfied with your experience as an | 76. }
Unclassified Student? ! !
I I
i !
1. very satisfied 2. satisfied 3. unsure 177, '
4. dissatisfied ‘5. very dissatisfied ! '
I i
I I
why or why not? ' !
A : |
: I I
I [
i {
I |
v I
i i
| |
2. Based on your experience as an Unclassified Student, | 78. !
do you feel that the University of Alberta should ! !
continue this arrangement? ' !
| I 79, |
1. yes 2. no 3. unsure . ' |
ke 0 i I
i I
Can you give us any recommendations? s }
j
|
I
I
!
i
|
I
i
|
i
I
I
I
|
I
i
|
I
I
i
I
I

I
)
|
1
|
|
|
I
|
|
I
!
; |
7 |
|
I
|
|
|
I
I
I
1
1
!
I

’

Thank you very much for taking part in this study. Please place the
questionnaire in the envelope provided and mail as soon as possible. ’

J
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«

FACULTY OF EDUCATION

DEPARTMENT OF EDUCATIONAL

THE UNIVERSITY OF ALBERTA
EDMONTON, CANADA

ADMINISTRATION . T6G 2G5
February 21, 1984
7]
Dear Unclassified Student: ,
. Two weeks ago, | sent you a questionnaire for your input on the

Unclassified program. This letter is just to serve as a reminder.
If you have not already done so, please fill out the questionnaire
and return it in the envelope provided. Your impressions are very
important to *he University in their evaluation of this registration

option.
. ; L

Thank you for your time.
’ [

Yours truly,

Laurie Jackson
‘Graduate Student
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Age of Unclassified Students

1983-84

Frequency

1982-83

Frequency

Valid %

Valid %

Age

-

339425828419177

44474214148410014747740.
. . . .
33323845/434142241232212

707/4
0201

774/41/4
. .
0211/41

555/45268657263362/454423 I o H NN O N

—

18
19
21
22
23
24
25
26
27
28
29
30
31
32
33
34
35
36
37
38
39 .
40
41

42
43
44
45

46

47
48
49
50
51
52

54

~ O~ o9~
O O ~NHO

_925529727266626626622.6 ~ N O
. . s . e . . . . . .
222610555642414 213312111100010010011 o —

777
000

U B I o2 o o R RV R PR

Kl

55
57
59
60
61
65
66
67

68

74
75
77
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COURSES TAKEN IN S2-82 BY UNCLASSIFIED STUDENTS

PROPOSELD GROUPINGS
GROUP #UN FAC DEPT COURSE

TREm M= e e e e em e et oo ———— -

i3

14
15

16-

17
18
19
20
21
.22
T 23
24
25
25
25
122
26
26
26
26
26
26
26
26
- 26
26
26

26

26
26
26

26

26
26
25
26
26
26
27
27

27

) = O W W 30U b WY —
~

27
27 .

ANTHRZ02

aNTHRZ30

LREB

100

CLASSLGC2

HEB

1CO

JAFAN :0C

ENGL
ENGL

" ENGL

GEOG
GERX
HIST
HIST
PHIL
PIIL

200
210
215
251
100
278
279
221
230

POL S207
POL $202
PSYCOZ61

S0C
EDF

202

Nz

EDP5Y263

BIOL

“EDP5Y341
PSYC0260

210

AN SC210

ENT

z20°

FD SC200

FOR

200

AG EC203
ANTHR307
ART H251
C LIT202
DRAMA249

ECON
ECON
ENGL
ENGL
ENGL
GERM

201
202
275
284
374
102

SCAND100

PHIL
PHIL

239
323

POL S322
POL S361
POL S363
PSYCC353

RUSS
UKR
soc
soc

‘soc

100

100

301
321
324

CLASS201

? cLass231

CLASS241
CLASS250

CLASS251 -

-

—

110 |
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485
465
455
585
585
585.
585
642
842
842
842
842
315
525
570
395
295
660
575
575
708

618

710
197
197
197
885
435
435

430

"805

510
510
510
510,

51

510
735
734,

CLASS260
GREEK 100
LATIN10Q
CHINA100
CHINA30Q
JAPARNZ2C!
JAPANZO2
GEQG 25C
GEOG 364
3EOG 282
HIST 200
HIST 202
HIST 29:
HIST 376
MUSICZ0D
MUSICZ06
MUSIC207
MUSIC304
RELIG202
RELIG204
RELIG332
RELIG347
RELIG355

EDFDN422

ENGG 230

. MNL, E3582

FAM 340
FAM 347
PMCOL.222

MOV 201

MOV 301
P ED 302
OCCTH208
PTHER3 11
ADRAM243
HISTE278
SC PO201

CHR T351

GEDG 230
GEOG 449
GEOL 202
BIOL 2%=
LING 303
MATH 202
MATH 203

MATH 221

MATH 240

MATH 312

MATH 315
PHYS 231

PHYS 269
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