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ABSTRACT

This exploratory‘descriptiverstudy-regarding-teachers and

teacher aides addressed the following four questions.

» ; l." What are tpe perceptions of aides regarding the training they S

receive and the training they should receive? : R e\

2..;What are the perceptions of teachers regarding the training
' they réceive on the topic of aides and the training they should

: receive?

| 0 - S B |
3. Do teachers and aides differ in their perceptions of the actual

'

»and preferred activities performed by aides? f;. ¥'~1.l;a

]

4, .Is there a difference iq‘the perceptions of teachers and aides

y', -

h‘regarding the degree of satisfaction they have for a numbet.of -

selected,job—related items?

Data was gathered by means of survey questionnaires from teachers:

.

‘and aides in QPe elementary schools of an. urban school system in Alberta.
‘Responses regarding 47 activities performed by aides and levels of

lvsatisfaction with 26 job-related items formed a- suhstantial part of the

[ o ’ o .\‘
daﬂa collected R ) ' "". S

°

With respect to question one, the results indicate that aides

‘were not receiving pre-job orientations. Aides received at 1east one l

binservice ‘ession during the year and indicated that orientation and

sessions should be made available to aides.l ‘The. aides

] : .o

5Zreported that teacherzyshould be’ trained in the use of aides. They/.

also indicated that. the most important tOpic for future inservices forukh :

’ aides was "tasks and responsibilitiea of aides "




'tf)',.

- .inservice topic for

v research were noted

:ﬁith.respect to ddestion two fifty percent of the teachers

E

Vo

'indicated that they had attended aq\least one inservice during the year.»

!
They reported that aides need training and that inservices should be

2

13 S

-made available for teachers and for aidesc The most im ortant future,

‘ -

aides as indicated by teachers was "c ild develop-

ment "

With respect to question three, the perceptions of teachers
[

"and aides were similar on’ the performance by aides of 47 activities.

‘ They indicated that aides should be more involved in the performance
’of the'activities. Teachers indicated that aides should be more
‘;ainvolved in 55 percent of the activities and aides indicated that they-

'»,swanted to be more involved in 59 percent of the activities.

With respect to. question four, the perceptions of teachers and

2

'aides Were 81milar in that aides Were satisfied with 25 of the items and
"th% teachers were satisfied with 22 of the items.' The aides were
.dissatisfied with "the ability of substitute teachers to utilize aideSAf

'The t&hers ‘were aTso dissatisfied with this item plus "the avail— '

‘ability of inservices for teachers and aides and "the'method of~
. \ / . .
assigning aides to teacheré..\ For 20 of the 26 items the perceptions '

of teachers and aides were similar in all but one, "the method of

!

Lassigning aides to teachers."'-Fdr this item the aides were satisfied

{
i

and the teachers were dissatisfied _1 ; Zp"; fﬁVi,'. B ;' ’

Several implications for administrative practice ‘and™ fgture

~
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CHAPTER 1 Ll e . : .\ﬁ'ﬁ

e :.I_. IN.T‘R:‘-"W.C,TION. f. =
' During the 1960's and early 1970's in the United States, the
utilization of non—professional personnel or teacher aides in the.:f
‘classroom was. an‘innovation 'in education which received considerable
attention from the public and edncators.\ The rationale for using _f

~

: aidés was that aides would assist teachers in the supervision and

' instruction of pupils so. that teachers could use their energies
more effectively (Clark and Clark 1970 250) Willems, Vaughn and
"hWillems (1975 85-86) 1isted five reesons why aides vere hired |

l) to reduce the number of non—profe§sional tasks required
of teachers R : i FER
e : S e N
-2) to redUCehhigh;pupil~teacher ratio S

3) ‘to encourage and facilitate innovative organizatio ‘patterns
and instructional techniques, such as team teaching, non=~ . -
gradedness,‘and multi—media instruction that lead to great'

Aindividualization -and personalization of learning.~ o

- 4) to provide students from culturally different backgrounds v ‘
© ' and  lower socio—economic levels more appropriate and relevant‘_-
;adult models." ' : v 'k, S S
'5) because the E.S.E.A, of 1965 and the E. P D.A. -of 1967 made
- funds available for this purpose. . -

'For one or’ more of these reasons, school systems in the United StateS"

e,

'began o hire or increasé their hiring of aides for the schools.- In

"Canada, the innovation of utilizing aides also developed and thei

i

,nlpractice of hiring aides grew, _T\§\<'7‘,”



4 . S
By”1970 in Alberta, the number of aides and the functions they

performed had increased The Alberta Teachers Association (ATA)

L

:(1978 216—217) described several thrusts in education that encouraged 8

'h school boards to- extend the possibilities for using non—certified

fﬁbecome an accepted practice. While much of the public interest 1n

.administrators and educators.

'.paid personnel in the schools These thrusts were' a) professional
‘ pay for the services of teachers resulted in .a search for less costly3‘
'clerical perSOnnel to perform duties that were not central to the

, teaching function' b) provincial government grant ceilings On educa—>~

pwhich school boards responded by devising means of obtaining funds

::for education via this new, non-educational funding source" (ATA

1978 216)

.For:many school”svstems the°innovation of using aides has lf

'aides has decreased, the financial and educational pressures on school o

R PRI
boards have‘contiaueé*athin a%me cases the pressures have increased

”. :

‘_as a result of ﬂeclining enrolments._ Therefore research 1n- the -..
jtraining, use, and satisfaction of aides, and the training and

: satisfaction of the teachers who use the aides can be of benefit to R

[,

A

This study. was thus conceived and conducted to help alleviate

,the lack of empirical knowledge.: ;



The Problem . fgf-v,~l; SR "; R f,’ | g‘

Hvﬂutilization,rand satisf\ction of aides in an urban scho 1 system.
&e study was concernsdiwith the f 1lowing

Specifically, t

s questions. B ‘ J

g g

r1._gWhat are the perceptions of aides regarding the traini g they

'ﬂreceive and the training they should receive? ;‘-‘ :%'_“ s

by

.‘y21 _What are the perceptiOns of teachers regarding theitraining they

jhreceive on the topic of aides and the training they should receive7
: . ; [t »\‘ .

’3.1'Do teachers and aides differ in their perceptions of the actual

and preferred activities,performed by aides°
SRR R A e ‘\“

4. 'Is there a difference in the perceptions of teachers and aides'

i‘regarding the degree of satisfaction they have for a number of
;selected job—related items7 T N ﬁfh'

:DEfinition of Terms R

The personnel assigned to assist classroom teachers serve

‘various functions and as a result they have come to be identified with'
- almost -as many names or titles as the number of functions they serve..~

For searching the Educational Resources Information Centre

[

'JE(ERIC), the descriptors Paraprofessional School Personnel Teacher

s A

Ag'Aides, and School Aides were suggested by Ian Templeton (1972 9)

Paraprofessional School Personnel was the broadest term and the most

. N \ .,
, seful for retrieving research materials from ERIC. The descriptor

Teacher Aides was: the next most useful term and School Aides the

"'lsast_used (Templeton,n1922.9) ‘ The variety,in terminology has been

a




‘ N . ~ ” l

explained in patt by the Canadian Education Association (1975 6) when

it stated: ' I R : /“

P ‘ ;i o .

; ,b The terminology describing paid aldes seenms to have changed

_ somewhat also, with ' auxiliary personnel" being the current
‘most favgured ‘term for' referring to“non-teaching assistants in

o | general.. Some school boards have dropped the" words teacher

 aide", partly in order to get across‘thé idea of a general
helper who may be called , upon to do an infinite: variety of
tasks throughout the school\but also. to underline ‘the fact

._'that the aide is not doing the work of a teacher.

‘ For the purpose of this study the following definition is

L
applicable'

Aides - Persons who are assigned to assist a classroom
_ 7 :

b'teacher on'a_full or part-time basis and are paid for their services.

P

 Organization of the Thesis

.This chapter has included some_background’information to the.

study, a statement of the problem, and a definition of the’termS'used_

Chapter two contains ar review of the relevant literature on:

“3 Y T

Aa) the training of aides and of teachers, b) the activities performed

~in the;study. 1,-‘, J

Iby'aides,>c) the JOb sati\kaction of teacherS' and d) some factors that'

Cmay influence the job satisfaction of aides.

The methodology of the study is summarized in- Chapter three,

e together with the design of the two questionnaires, the~details of the

T‘population selected, and the collection and treatment of the data.

Chapter four is devoted to data analysis. The responses~of .

. S -
teachers and aides regarding their training are presented This"is

followed by a. comparison of the responses of aides and teachers to the

N



~

actual and preferred activities performed by aides. The extent of aide
and teacher satisfaction with a number of selected job—related items

is examined as well as the results of t tests\and factor aralyses of

©

‘the responses. The results of Pearson product-moment correlation tests
L

B and t-tests which were utilized,to examine whether significant

3 .

relationships,existed between the hackground informatiqn of the

teachers and of the aides, and their extentﬁof satisfaction with a

.
v

number of job-related items,'concludeslthe chapter.

In Chapter five the results of the stedy are summarized, and

~implications of the study are presented.



CHAPTER 2

REVIEW OF THE RELEVANT LITERATURE

»

The addition of aides tc school staffs for the purpose of' Y
’ providing as51stance to teachers has become an accepted practice in -, '“
many school systems in the United States and Canada. The 1iterature
pertaining to‘aides is limited in five waYs.. First, there are

surveys identifyihg school districts that ehploy teacher aides and

a
oY

. the way in which those aides are\:tilized. Secondly,_ there .are

reports‘based on how a specific sfhool or school distriét has
<, ' ‘ . ) B - _" - j \
‘implemented a program involving aides. Thirdly, few studies have

" -

attempted-to determine the perceptions of teachers and aides regarding

‘their training. Fourthly, no Studles have been found to date that

. V\‘TV

attempt to determlne the Job satisfaction of aides; and lastly, there
is little Canadian‘research avallable on~a1des
v As a result of these limitations, the review of literature is
primarily aimed‘at drawing together the commonalities and differences
- in the 1nformation ons
| 1) ‘the training of aidea andiof teachers who haye aides;
2) the activities performed byaides‘;i~
3)“the»job satisfaction*ﬁf teachers; and.
f

~ 4) some factors that may influence the job satisfaction of
E aides..

Training | o o ’ : /'

The inclusion of an aide in a classroom to assist a teacher

.

raises an important question regarding'the training of aides and the

6



£

training of teachers in the use of gldes. Canady and Seyforth (1972:
102) addressed the issue of whom to train when they stated:

.-« . 4 question which must be answered is whether profesaionals
exXpectations o? paraprofessionals should be accepted and para-
professionals trained to meet. these expectations, or whether
teachers ghould be trained\§: expect from paraprofessionals
those tasks which'research dicates to be most effective and QL&M
useful in the school setting. ®

The queStion of whom to train has not been answered to date since it

/

{vis a policy question involving value\judgments (Can dy and Seyforth,

1972:102). Most of the literature reyiewed on teacher aide programs

/

places the emphasis on training the aid
\ -
|

C ‘ '
The Training of Aides \\

The use of aides as a ‘class of edu ational personnel had

"evolved somewhat/haphazardly" (National E lucation Association, 1970:5).

i
As a re3u1t ‘there are variations in the training programs for aides.

- Bowman and Anderson (1931:8) maintained that the causes for the
. variations in training programs for aides were the "availability of

xfunds” and the ' access to and cooperation with a local institution

- A8

of higher learning.

Shank and McElroy (1970 20-21) identified three types of
training situations .They stated that universities were advantageous
for training aides in that experts and facilities were available. A
second type of training situation was that of edncational,personnel
conducting~in;sohool sessions where the content could reflect the
school environment. However they idehtified the best area of train-
ing as a combination of in-school training led by the school personnel
with higher education staff as consultants.‘ . '

'

Although pqst-secondary institutions haye been involved in the

\

\



y ’ [
formal training of aides, most of the training of aides has been on-

4 the-job wiﬁh some inservice training. Mitchell (1973:14) in his

P

\

research concluded that: | .
. « + . mpst of the literature surveyed dealing witt existing
teacher. aide %;ogramg reparts the use of pre-job ofientation
participated fu by a‘miniq rators, cooperating teachers, and
aides followed by regu arly scheduled in-service training.
It would appear, however,’ that the bulk of -training comes in
on-thejjob situation, b}th most of ‘the aide's tasks being
assigned by and carrieq out undet the dfrect supervision of
the teacher. { ‘ '
i\ .
In Canada there exists a basic difference of professional

.
y
)

opinion regafding thennecéssity of formal training c0ufses. This 1is
poinﬁed'but by Dillon (1974:37-41) Qﬂo cited the opinion of qhe'
British Columbia Teachers' Federation (1971) which maintained fhat
since aides wére involved in instruction—rela;ed activities, a basic
.program shoqld bevestablished for aides to écquaint them with fqnda—
mental learning theory, educational pSycHology, and general control
and'instructioﬁ methods.. - |
In contrast to‘this opinion,‘the Manitobd Teachers' SOCiet§
- (1972) stated fhat since the role of aﬁxiliary personnel was diverse:
. . it 1is neither pr%géical-nor desirable to reduire them ‘
to complete formal collegée level Preparation courses and
become certificated as au:iliary school personnel.
Some Canadian éolleges have.been‘offeriné'coursgs and programs to
" train aides. «
Dillon (1974:31) noted that in 1973, 1,200 people were
spending between ome andfthree years tréininé as Library Technicians,
EducaéionalﬁResource Te?hnicians and Copmunity Education Worke:s in

Ontario. A one year éoﬁrse for Staff Assistants was available at

Vancouver City College according to Hunt (1971) as cited by Baker:




(1976:40). In Alberta, Red Deer College in Red Deer and Grant MacEwan
College in Edmonton were offering training programs for aides. Despite
this training, according to Balderson and Nixon (1976:4), there were
few trained aides availahle:

. « . although the proportion of trained aides is relatively

small at present, it seems probable that the growing interest

of collegestand potential trainees in teacher aide progranms

will result in more trained aides available to school systems.
Until such time as local school systems have available sufficient
numbers of trained aides and employ them, the school systems will
bear the major responsibility for the  training programs used.

Dillon (1974:41) reported that teachers' organiiations from

¥ioast to coast in Canada agreed on ;he need for in-school training of
éuxiliary personnel, As Mitchell (1973:14)(conc1ﬁded, the training’
programs for aides that did exist consisted mainly of pre-job
orientations and regularly scheduled inservice training.

| The content of pre-job orientations could consist of an
opportuni;y for the teacher and aide to meet and discuss different
aspects of their joEs. This was suggested by A. Shanker, former
president of the United Fédération of Teachers, New Ydrk City (1473:18), -

when he said that téaéhgx and aide:

o talk to each others about sharing
step into the classroom, This

important relationship shouldn
of school in front of a roomful

» Cussons (1973§ ‘as cited by Baker (1976:40) suggested that the

-orientation 1nc1ude a clear definition -of the aide's role, basic °

9
information, ethics and pupil needs. Dean (1977:16) stated that in
Arkansas, pre-job sessions were used by the ‘teacher tp instruct the

aide in the presentation of teacher-prepared lessor ﬁlans and to~




‘ . . ’ | . ‘ . . X -
coordinate spacial skills of the paraprofessional into exiating
. A ‘ &
leguon plans. )

v

The Manitoba Teachers' Society (MTS) (1974:8) maintained ;ﬁ;s'

the teacher was the key peragn{n preparing suxiliary personnel for
o N . . h

successful work in the school. Aécngging to the MTS it was important

that time was allocated for the oricn;ni?@n'uiicﬁ included: a dis-
cussion of the aide's role; an introduction to the staff; a
fahiliarization with the school plant and facillities: a briefing on
aide conduct and community needs and values; ;n introduction to
students; a sharing of the teacher's philosophy and approach to
teaching; plus a discussion of MTS policy dn auxiliary personnel.

At the school level, o}ientations offer the teacher and
administrator the oppbrtunity'to“familiarize the aide with the dif-
ferent facets of the aide's job and with the organization and school
in which the a%fe will be working. Once the aide hasrcoﬁméncéd work,
inservice training would be the form of training available to the
aide. »

The litergture suggests various formats of inservice training.
Some teacher aide pr‘;rams included orientations ‘as par;mof pre-
service training which was diétinct_from inservice sessiqns. Other
programs included omfentations and pre-service sessions under the
general title of inservice. The ?ormat.of training was generally
decided by the gchool system.

Though the format ofV&nservicé programs varied from:systeq
to system there ;erg some factors thaf 3ere‘huggested %or incorporation

in an inservice program for aides. Clark and Clark (1970:253) cited

-~

A



Dévita's (1968) 1istn0f.faCtors to be cbnsideted'in aide programs as
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The literature suggests that 1nserv1ce programs for a1des are usuikxy

\

made avallable to aides as a means of training aides in a systematlc EE i

. . .. way and relleving some Qf the trainlng burden from the teacher{_ The'
.number offinservice'sessiOns>OffeTed»during the year varied as did
; i S e T ; ' .

the content and settingﬁ The difierences‘in the training prcgrams

.

for aides also existed in the traiiiing programs for teachers in the
o L ~ L TR T o '
~use of aides. . . ; Sl N o
v ' o :

L

’The Training of Teachers o I _' S e
; : A o ST A 2
. : )

Iy 3 The addition of an. aide to a classroom to assist the teacher

Hcreatﬁs.a gew situation,for thf;teacher;(one-for which the teacher
ﬁﬁw'is ndt'trained. ’Saundetsg'ﬁérguSon, Wfight'and Olivetod(19j5;él) <

: fpund;only‘qne uniVersity whicthas making "a concerted effdrt to
heib aépiting teachetsjlearnhto'use:aides.ﬁ Ciatk_and ciark (1976:251)

:quotevarcfessor J.L; Stevems'ofbthe ﬂniversity of Houston in-his
address to an Flementary School Principals CnnVentidn; S A Lol

If. you get teacher aides, don't expect your teachers to know : )
automatically how to use them. They'll need training. In = i
~ fact, it takes almost as much training for the teachers as o ) L ‘3
for the aides. . I I e ) ;

“The traditiénalfrole‘of.geachers changﬁ;when they are assisted by
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;'aides E Sweet (1975 8) addressed the new role of a1ded teachers when

L he stated

~Working w1th a paraprofessional places teachers in a new role,
‘one for which there usually has been no fo 1 training. Instead -
of the traditional training and role of | being exclusively respon-

”ﬂ~§ib1e for thp education activities of a classroom of students,
the teacher is expected to function in a- new role as a superv1sor,
trainer, and reevaluator of ‘another adult as well. It is ‘an
expanded role which requires additional skills.

’

~%

A _ The Alberta Teachers Association (1978 219) p051t10n paper took a
e

31m11ar view when it stated

-

-After years of working in relatlve isolation, teachers are now
asked to interact individually and as a group with other, non-
‘certificated adults, in:the classroom and school setting. .Neither
by training nor experience have some teachers gained all the-:

- ° skills required for successful delegatlon of non—professional
‘ D tasks to aides -

"

[

Gaﬁaﬁy and Seyforth (1973 lOl) referred to. a Unlted States
national survey (1968) which found that teachers felt their greatest

need for 1nserv1Ce training was learning to work with paraprofessionals

_suggested that trainlng programs for classroom teachers be desdgned

to prepare the teachers for their new roles

a) to redefine the tradltional self—contalned classroom and to
help the- teacher -adjust to the néw roles of diagnostician, :
'bprescriber, and snperv1sor of a supportive staff; b) to teach
" managerial- skills, such as using time, space, and resources
"effectiVely, expanding the range of activities, upgrading
teaching methods and concepts; and evaluating the work of B
paraprofessionals; and c) to develop human relation skills . .
'  which will enable the tedcher to work successfully with a
o supportive staff to share responsibilities and pupil affection,
to establish rapport with paraprofessionals, to communicate and
;interpret tasks to be. performed by the paraprofessionals, and
te dccept a“new role with a sense of security

‘ThevNationallEducation Association has oUtlined.the naturerf the -

training program for'teachers;_ Clark and Clark}(l970:255) stressed

A . o!

-

et

’ ,effectlvely To thlS end the National qucation Assoc1ation (1070 12) -‘;d:

Q7 <




the importance,ofithe systematic traininglof teachers”and aides:

aides consists mainly of pre—Joh orientatlons followed by inservice

role 1n the classroom was the main cr;terion for training teachers.

Inserv1ce training “for- aides and teachers should “be carefullv Dlanned e ‘,f

'Activitiesg'

13

.- “while there are many factors that contribute to.a Lo . . B
'Successful instruct1ona1 aide ‘program, too much emphasis ‘ Lo
cannot be placed on the careful ‘and systematic training of
'both ‘teachers and aides. ~

. -‘i‘},\

Summarz, o R S et |
Ce : : R TR ™y S

S This rev1ew of the literature on the tralning of aides and
teachers revealed fOur themes._ First, there a'need't01train ' o

e

aides and to train teachers in the use of aides. Second"post—

sec0ndary institutions have been 1nvolved to a linited extent in the

trainlng of aides and teachers / The responsibilitv for the training

e

. (’:‘ y
prograns for teachers and for aldes rests w1th the school systemﬁ“

which prov1de the inservice training rT'hird inservice trainlng for_

N e

se531ons during the year.v The preparation of teachers for their new

and systematic.‘ FOurth ‘the maJor responsibility for the training
of aides rests w1th the classroom teacher.»

" These four themes contributed to the development of the

’questions by the researcherlon the training’of'aides and.of teachers;i

N .,,_éA -
.Enns (1974 22) made a relevant comment as to the difficulty £

Cha,
R 2

delinea&ing the activ1ties to be performed by aides when he stated: " o S

There are sharp d1fferences of opinion, however, as to the L
kinds of activities it would be suitable for paraprofessionals‘, . t I
" to- perform. That is ‘not. surprising since there is no commonality B e
of perception as to the meaning of . teaching or as- to the role of C i
,the teacher. .




4»»Dillon (1974 33) reported that teacher organizations across Canada
‘kdiffered as to the acceptable duties to. be performed by auxiliary
*personnel. They were united, according to Dillon, in theirjdetermina—'
'5' tion of what aides were notdto do -- diagnosis, prescription,
‘implementation and evaluation | These four areas were the core of‘the’,
;professionalvtask and were not to be usurped by auniliary personnel

' Halbert (1972 3) described the teacher s role as consisting of five |
ifunctions, a diagnostician, a preScriber, a. co—ordinator, a curriculum L
rspec1alist, and a researcher.‘ Halbert maintained that any teacher

’

’that used aides for these purposes was very unprofessional ‘The

E ,_Merimack Education Center of Massachusettes guidebook for tralners

(1972 11) stated that the teacher s role was defined by law: and that
- P : .

’of-the«aide was not. Only the teacher was legally certified to,

‘conduct and Supervise teaching activities Therefore, the work of ‘the:

aide nust be carried ‘on. under .the supervision of the teacher

Many of the: authors views on the role of the aide were. similar

b

o ,to Bowman s’ (1970 35) who stated that the aide's role wa's relieving

dthe teacher of many time—consuming,'routine duties and thus freeing )

'him to teach " The approach to be’ taken in establishing the activities 1

.

that aides are to perform has elicited diverse points of view
: . e

Enns (1974 23) expressed a general point of view when ‘he stated v
that: :
cieie there is: widespread agreement that within broad guide—
‘lines set by the school system, the nature of the relationship:
to be established between the teacher and his aide and the

~assignment of duties is best left to be worked out by thev
individuals involved :

| Enns (1974 25) continued to say that a report compiled by the '
i

Intermountain Division Association of the Manitoba Teachers Society

i
3
H
i




" aide program was belng introduced a small pro?ram was rapidly expand-7

¥

RIS

S ! ) © . B 3

1_‘ on a differentiated staffing project 1n Gilbert Plains (1972) pointed .

¢

‘out that teachers preferred to have someone else set up an approved

task list for them to follow.. The qucational Service Bureau (1966 17

stated that formulating llStS of approved and disapproved tasks for
which teacher aides may or may not be used can be considered ;a.barren

approach to. the job of 1mproving instructlon,‘h However, the Bureau.f

~

'_ did state that liSts of duties ‘can have nerit lf a large scale teacher””f

4

. -

. ing or when aldes were performing tasks beyond the clerical house~

o
I_)

keeping kind and were working directly with children."

There were other variables that must be cons1dered in deter*

B mining duties and respon51bllities of aides | Calvin (1975 &y outlinedf'

{-
types of instructional programs, grade levels, achievement of the :

students, prior experiences of tne aides and the school s orientation,

- toward aide training.‘ﬂ'

- 1 1imited number have been included to present the scope of lists s

‘ Ontario Institute of Secondary Education who has prepared a "Taxonomy

N

Establishing a list of activities that may be performed by -d‘i'f R

aides was, accordlng to Hilyer (1972) as: cited by Dillon (1974 33), a-
pressing need of educational organizations in all jurisdictions in
the 197075' Hany school systems and authOrs have produced 1ists of L

aide activities which are too. numerous to be presented here._ However,

available.

i

'of Teaching Functions in which he suggested over 400 various activities

either performed or expected of auxiliary personnel in 3chools.v The

Manitoba Teachers Society (1974 12 14) suggested a list of auxiliary

PR

" Dillon (1974 34) referred to Dr. H G. Hedges (1973) from the Ly

g
¢
¢
1
A
4
3
i
>




SR instructional motivational and 1ntegrated duties Johns and

‘. and tutorial

R
J

personnel activ1t1es that 1nc1uded.: 11 clerical activities, 8 class— :f\'“‘

proom and administration activities, 13 general non—inSﬂructional

"activities, 4 audio—visual activities, and 15 instructipnal—related

' activ1ties for a total of 51 activities Kaplan (nd 26 21) developed L

e | BRI

a’ hierarchv\ofractivities whereby the teacher decided based on the
competency of ‘the. aide, when and what activities the aide performed ffv(d"'f;“
UThe hierarchy consisted of five 1evels of activities from the lowest\‘ Lf’; "

E to the highest 1eve1 or fron the 51mp1est to the most complex.‘ The

1':act1vity 1evels were: housekeeping, clerlcal “material planning and
'flnstruction, and evaluation ' Farris (1971) dﬁ)tited by Templeton

L

-i(l972 3) d1v1ded paraprofessional work into clerical housekeeplng,

aGlov1nsky (1970 3) constructedla taxonomy that div1ded paraprofessional
'tasks into two main categories with Subdiv1sions, a) noninteracting
”;(performing w1th things rather than with persons)‘subdivided into ‘
:.house keeping, clerical and technical and b) 1nteracting (performing

”~-with eifher»children or’ adults) subdivided into clerical monitorial

<

Even w1th ‘a multiplicity of lists available toféuidefthe
\

i‘,teachers in deciding what activities Vheir aides will perform, it | ‘i‘;hi.id’.f._if f
'fvappears that the aides are performingkmainly clerical or housekeeping

.}activ1ties, according to Kelly (1970 29) and Baker (1976 47) *Many
"educators have addressed the situation where aides are utilized in
hsfperforming mainly clerical or housekeening activities.’ One of these
. educators, Harold Jepson (1974 5) a Suptrintendent of échools and ;f'j"i?‘i;; b:i:

Ypresident of - the Conference of Alberta

to~this-situation when_he.stated:f




1housekeeping activities.' This trend may be changing according to a

| .Job Satisfaction 'j L ”W fh . : i<' c T

N
s

.. . df teaching aides or paraprofessionals ‘are to.be. effective
and if teachers’ themselves, ‘are to be more: effective,, t will no

"~ longer be sufficient for aides to- merely do the clerical work
and the chores.i ' S ;

~

Aides mav be performing ‘more than clerical or housekeeping v

J _activities. Balderson and Nixon (197$ 2) reported that the study they

e

conducted at the first Alberta Tegfhers - Aide Conference (1976)
i

: [
‘ revealed that of the eight tasks/ des said they performed frequently,;

B

5-there were three materials—centered activities duplicating materials"Ln
'.for teachers, preparing displays, and keeping classroom materials in

“order The other five tasks were student ceneered activities f super—

[y

‘v1sing a class for a: few minutes, helping indiv1dual students, taking

bcharge of a small group, providing information to teachers about
‘1ndividual students, and taking students on trips., Uhat aides are L

“presently doing in the claserOm and to what extent they are performing'

A

_tasks other than clerical can only\be determined by continued research

' ~ e i»:/ e g

- .

In conclusion the teacher determines the activities that the \

4",

- aide will perform 4in the classroon.v There are numerous lists available"

'which can give direction to the teacher and the aide.' Though the 1ists :

‘may include hundreds of activities an aide mav perform, the results of '

'7studies revealed that aides have been performing mainly clerical or d

recent study by Balderson and Nixon (1976)

e

A recent review of the 1iterature on teacher satisfaction was

contained in E A Holdaway 8 report, Satisfaction of Teachers in

17 .
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‘:.Alberta with their Work and WOrking,Conditions (1978) 'Therefore,

the section of this chapter on teacher satisfaction will rely heaviiy

on Chapter two of Holdaway s report.

\\\\ L0

Research into the literature indicated that no - studies have
' ;been located that attempt to determinelthe job satisfaction of aides.
-Despite this“lack of information, the views of some authors with
'respect to the teacher—aide relationship have been included in. an f‘_i S e

‘attemptvtoxidentify some factors that;may influence aide satisfaction.

Co There does not appear to be a single all inclusive definltion
S : v

of Job satisfaction For the purposes of this study Poppock ]

.definition (1935) as cited bv Hoy and Mlskel (1978 120) is applicable.

;Y

He defines JOb satisfaction as any combination of psychological
vphys1ological and environmental circumstancbs that cause a person toiipi

¥ »say,l "I am . satisfied with my Job a

\

L Teacher Joblsatisfaction;

& Manv attempts have been . ?éde to discover ‘the determinants of . . ALY 5
pJob'satisfaction in the teaching profession. Holdaway (1978 14 30) . o » gu
:'reported ghé findings of a number of studies that attempted to identify . o
the sources of job satisfaction (satisfiers) and job dissatisfaction

B
v

.p(dissatisfiers) o
Sergiovanni (1967) found ;hat fﬁ% teachers, the satisfiers were
recognition, responsibility and ‘the. opportunity for achievement in

work 1tse1f but not by promotion opportunities or interpersonal

‘\

>tionships._ Savage (1967) found that a teacher satisfier was the :

int personal relationships with students.,~

Y

Wickstrom (1973) found that the four most significant




of respondents identified students as a sourc\\of satisfaction. In~

' conduct of daily tasks - the actual instruction of students

_ satisfaction Holdaway (1978 32) stated that'

19
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determinants of job satisfaction among teachers which included school
‘-building administrators'were, in order of ranked importance, a sense of

f achievement the work itself good interpersonal relationships with

subordinates (usually students) and responsibility The important

sources of diSSatisfaction were lack of-achievement, poor school policy

‘and administration, unfavourable working conditions and adverse effects

of the job On one s-personal life

For beginning teachers Hewitson (l975) found that professional

"satisfactiOn which was a result of achieV1ng autonomy was associated

2

w1th higher levels of decisional-participation and superv1sion

‘In the Vrancoeur study. (1963) of Ouebec lay teachers, it was

s

fOund that the perceived factors that were likely to produce high

a

jsatisfaction were'heipful and stimulating 1eadership and superv1sion

.

_ definitive work on teachers and\teacher satisfaction.v Lortie cited a

. S. National Education Association\\tudy that- found that a majority .
N v v

his own study of Florida teachers, Lortie (1975) fou\d that sources of

\
teachers satisfaction were classroom and student events.; Lortie» S 1
TN

(1975 104) concluded from his study that e would therefore expect

[

that ' much of a teacher's work motivation will rotate around the
In concluding his research of the literature on teacher job

Almost all teachers seem to obtain their greatest reward and
satisfaction from "reaching" students instructiohally and inter-
acting with them -as individuals. Given the relative isolation

\

-~




of most teachers' work in their classroom setting, this find
is perhaps not surprising.

Therefore, a relevant question for research is: Mhat happens to the

job satisfaction of teachers whose relative_isolation'is broken by

the introduction‘of an aide?

» '

. Teacher-Aide Relationship and Aide Job Satisfaction

Enns (1974:16) referred to the Maillet study. of teacher aides |
in Kent County (1970;72) which conciudedgthat-"the ievel of.work
satisfactlon 1ncreased as a result of hav1ng teacher aldes for.
elementary‘teachers. However, this will not’ be the case if the . p
jteacher‘and aide aredunabie to establish an aniable working relation-
ship. A teacher who is:unsure of her new role may nerceive the,aide
as a threat. Brighton (1972:14) warnéd that, "once a teacher feels
‘her positionvof authority is threatened, a great deai»of_her teaching

time will be spent in rationalization énd”defensive activities.v Much

i

df the iterature on teacher'aides,offers su estions to ensure a ¥ % . -
g8 ;

' successful worklng relationship between teacher and aide

. Willems, Vaughn and Willems (1975 88) suggested that teachers

be involved in the selection of their aides to. ensure\compatibility

between. aide and teacher. The Manitoba Teachers Society (1974:21),

the Alberta Teachers Association (1978 220) and other teacher
organizations support this view as well Clark and Clark (1970 252)
‘ cited the Universitv of Minnesota s Office of New Careers suggestions

~
™

for a successful ‘aide program which included

1. A clear-cut hierarchy of authority._ o o ' !

2. A variety of tasks for aides to do.

3. A chance to feel part of the agency.

20
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N

 ship was free communication, flexibility.of tas

'The six suggestions offered by the Bureau were'

4. - ﬁeaningful inservice training.

For Brighton (1972:13)‘the key to; a successful tegcher—aide relation-
. B . ' 3{. .

An‘attenpt was made by the Fducational Service Bureau (1966:
32-33) to offer suggestions to increase job satisfaction for aides.

\‘

[

l. See to it that.each aide s Job is interesting and -
rewarding. Never permit a teacher to regard an aide
~as convenient cheap labor.

2. Let them deal with children. This is both for their
: satisfaction and for the bene%}t of . the children.

3. 'Provide the best inserv1ce training. and education
possible. This will indicate to the aides that the
school thinks their job important..°q

4, If an aide has a special skill such as those in art or
~music, give her an opportunity to use that skill.
5. See to is,that aides are given assistance in areas that
are often -a major source of difficulty -- such as in

problems of student:control.

6. Let them know they are making a contribution =< and.
lsomething about the extent of the contribution.

A study conducted by Balderson and Wixon (1976 3 4) found that
aides expressed a number of concernS»about their Job,v'First, the

/..

aides felt that 'there was a need'in'every school to' continually

?

'prove',that aides would not detract from the autonomy of'the teacher”

and w0uld be content to confine their activities to those tasks

' designated bv the teacher. ' Second, the aides expressed two. related "

concerns about théir role
. |
e e . he il1- defined role, and school by school variation in
the definition, was the cause of much frustration. _Aides - . =
also felt ‘that’ guidelines from individual teachers, principals
and school boards varied too much :

. d? .

4
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’ accomplished through inservice training. .Two other important suggestions

\
that aides'hayekan_identification with the staff.

“the formal and 1 service training of aides and the inservice training Qf

~in the classroom. It was shown that numerous lists of aide; activities . T

clerical or'houSekeeping-tasks. A recent study found," wever, that

suggest’some factors that may influence aide satisfaction. ' A I

Some |0f the factors that may. influence alde job satiafaction

are suggestedl. There is a lack of role clarification for aides which

]

.. may lead to t achers' perception of aides as threats. The need to

train aides fdr their role in the class is another factor;\this can be

are that there sh0u1d be open communication between member s and that

aides should perform a variety of tasks, especially those involving

chlld-related ACtivities. Finally, it is suggested that aides be made

to feel an: 1mpqrtant part of the schobl organization which suggests.b

]
- {

! .
| S ~

Summary . i : SR ‘ O RN

’ l. = . ) : g ' ~
The revﬂew of relevant literature in the first section
‘ . .
centered on the heed to train aides and teachers in the use of aides,

l

- l
teachers in uhe use of aides.

v - : o ' .

.~ .The next section centered on the activities aides may perform

- S

{

have been\produced. Studies have shown that most aides perfoxm mainly

. - N ‘
aides were also performing other tasks. )

.
s

‘ The'literature on teacher job satisfaction was r/viewed

2

-~

through ‘a- recent report by E A.‘Holdaway It was concluded‘in the’

report that teachers received their greatest reward from their

N L}

- |
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) L. -
, interaction with students.

Finally, the lfterature pértaining to the teacher-aide

. " :
relationship was reviewed in an attempt to determine some factors that
\ : . - c 4
may influence the job satisfaction of aids. ‘As a result seven factors

wers: fbrwarded.



CHAPTER 13

Introduction

This cha%ter 1nc1udes’a diacussion of: 1) the procedures
followed in gaining permission to conduet the study; 2) the instrumen-
tation; 3) the char;cterint(cs of the trespondents who participated in
this study; 4) the procedures used in data collection; and, 5) a brief

description of the statistical techniques used- in analyzing the data.

Permission to Conduct the Study I:>

The Edmonton Roman Catholic Separate School District Number
Seven was approached by the researcher for permission to conduct a
study using their aides and teachers. The location, the size and
charactéristics of the population, the time to conduct the study, and
the expected percentage of returns were factors taken into considera-
tion in choosing this particuiar district. Mr. A. Trepanier, the
Assistant Director of Pérsonnel Services: sanctioned the 'study and

provided a letter of‘authority and a list of aides and their schools.

(Appendix A)

Instrumentation %

The instruments used in this study for the collection of data

were two questionnaires: one-for the teachers and one for the aides
-(Appeﬁdix B). These questionnaires, each consisting of four parts,

were developed 'for this study by the researcher.
>

Sources of Questionnaiiﬁemll,smﬁmdA

Part one of the questionnaire was designed for the purpose of

colleéting important background information from the respondents.

24
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' }
\the respondents and conduct analyses of the data

25 v

P b . v

Items éonsidered important fbr this '8

grade level a851gnment, years of é, ;gﬁence, aides per,teacher; the'

». R,

-hours aides work per teacher, and the selection of aide and teacher'

’ppartners. With this information, it was p0351b1e to draw a profile of

okt

/ . 'v ' ) v,r X . . +
‘Part two”of the queStionnaire was deSigned to determine what

\

training teachers ‘had received on the ‘use of aides and what training

aides had’received} ’Open—ended questionS'were included“tovseek

responses concerning the necessity of training for teachers and the

',training for aides._ A review\of the" literature 1ed to the development .

“&

of questions on preserv1ce orientations and inservice workshops or

sessions. Questions on tOplCS for future aide inservices and on

reference materials utilized in the training of aides were developed

‘by’the”researcher.j‘~

‘ In selecting appropriate act1v1t1es for .Part three of the

questionnaires, avlist of suggested activ1ties ‘was used. (Appendix C)

o

-This list was - dlstributed to teachers in the Edmonton Separate System

F\

':by the Early Childhood Services (ECS) In addition five activities¢forA‘

-

Iwhich aides were not responsible were included from a list developed

,‘by Wetty and Wetty (1976 16).: These'five-"teaching activities

were representative of activities that would be categorized as the i

-'professional responsibility of teachers, diagnosis, prescription,

implementation and evaluation (ATA 1978 218 and MTS, 1974: 24)

Part four of the questionnaires contained 26 items that were

-

designed to determine the degree of satisfaction as perceived by aides
and teachers. The items were developed by the researcher to cover

the following areas: inservice training and consultant_availability,

s
o




w
5 26 . o
o ~\‘
h B
the teacher/aide relationship, aide-characteristiCs in the classroom R F

such as ability, cooperation, qualifications, the relationshlp of

.aides ‘with substltute teachers, and the administration of aides

Pilot. Study
‘As'a_pilotistudyg‘the-teacher‘oueStionnairejWas distribnted_‘i T 1
ﬁtovseveraljteachers.inrtwo;different school systemsi»'ﬁronhtheir
. responsesdrevisions'Qeré.effected;on the questionnaire; 'The_aide‘
lQUestionnaire was’distributed‘t0~five aides from{tno;different school'v

-systems‘who attended the Fourth Annual Teacher AideiCOnferenCe held}

at -Grant MacEwan Communlty College on Vebruary 2 1979 A revisiOn

was made as a result of their ensuing 3uggestions and comments

e . L , . ‘ ; s

4 Thequpulation

3

‘Aides:

EEEe

Using a recent list of ndn—Certificated ﬁersonnel prepared by
P @ :
' ”the off1ce of the A351stant Directdr of Personnel Services, 61 persons

L— : vx
e

were 1dentif1ed -as belng employed as’ School Aide I This designationA

e e

. ’meant that these persons could be utilized as classroom aides An'
»lattempt was‘made to telephone the principal of-Each school having . o B s
xsehool Aide I. The purpose of the phone-callIWas threefoldtlllj to 1;

establish whetherithe Sch001AAide(was'assigned‘to a snecific’classroon'
‘teacherfv2)“t0‘inform'the administration of the-burposehof the.study;
and 3) to seek permission tolenter the school to deliver personally

the questionnaires to the -School Aides and their teachers._ As a’

result of the phone calls which were made at the end-of Febrnary,_it

was established that 38 aides were directly involved in’ the classroom

on a full or part—time,basis.. The remaining 23 School Aldes were




.1!f : classified by the schools in~which they viere employed as either | D - o]

o
*

.clerical library, or general school aides and were - not included in
; : . N \
, thls study Ulth permiss1on glven by the administration of ‘each

»

school, the questionnaires were\delivered to the 38 aides and their
o . 4; . ‘
’teachers in 34 schools.

“ Teachers

' A llstlng of School Aides led to an approximation of the number .
of teachers who had aides.. From”the rhitial phomne call.to the schools
and dellvering the questlonnaires to- the aides, 41 teachers were

ey

‘.1dentif1ed as hav&ﬁ///n aide. As w1th the aides,’an attempt was made
-to hand deliver the questlonnaire, inform the teachers -of the purpose

’ A
,,oﬁcthe study, and -give 1nstruct10ns about the questionnaire pick-up

'Data Collection

©

SO The data were COlleCted from the. members of the population by,f,

the use of questionnaires. In order that reminders could be relayed o

\ .
'to the respondents, the questionnaires were numbered according to the

‘ . »%pﬁ’l
» list of schools prov1ded by the Assistant Director of Personnel _ o

ServiceS’ In the majority of - cases, the questionnaires were delivered. fﬁ?*
by the researcher to the respondents with instructions(%o leave ‘the ,'{A
&'. sealed envelopeSrﬂdth the school secretary at the end of one week ‘In"
egk‘ those' caSesnwhere it was impossible for the: researcher to see. the aide
'or ‘the teacher, the questionnaires and instructions‘were left with the
school secretary or an administrator. _" | |

Forty—one teacher Questionnaires and thirty eight aide question-

» nairestwere distributedjtovthirtyffour schools on March 2 and 5, 1979.
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. At the end of one week for each respective date, 70 percent of the
questionnaires Were‘collected In order to improve the rate of return, S

“the school secretaries were contacted MessageS'were left for the =
teachers and aides requesting them to’ complete and leave the question—,f‘
naires with the secretary to be. collected by the researcher In ‘some

_f“cases, requests were made for the questionnaires to be mailed By
-~ ) . . N b

Atelephoning the schools, the rate o§ return was increased to 88 per-‘
4u *y -

kcent for teachers and 90 percent ﬁﬁ@ aides. This information is

‘presented in Table 1

Table'l .

;Quesggonnaire_Returns"'

Lo

b Item.Description ”' ib IR 1'f : Teachers N ‘Aides.
£ % f f:'d .‘Z.;
‘Number 1in population 41 1000 38 100 :
" Number of returns': Sl DR 36 - . 5@8 L 34 co 90
Number of;usable returns . . "gi‘ .33 - 81, f‘30f o 79 .

b the returned questionnaires, seven could not be used in’ this

/ | : ;

study./ The reason for rejection included a newly hired aide did not

!

/
' vfeel qompetent to reply, one teacher and ~one: aide response Were

s

4received too 1ate,to be included in,the data, and» two teacher and two

Faide‘responses,were‘considered too incomplete'to be of-any value.



wTreatment'of"the Data

- The particlpants responses Were?coded and7submitted to afkey~:,

',punch operator at the Univer51ty of Alberta for transfer onto IBM

‘thepUniVersity computer.

-f the activities section and numbers 1 through 7 for the satisfactioncf

‘data cards. Most of the subsequent data processinz was carried out on

al

’ e
used in this study utilized a Likert scale, with the\dafa/ o

'f?tests» :.4;*

Measurement Level

: The'Likert:scale is'anvordinal measurement‘which;assumes
. . &

v

29

equ1dlstance between categories on’ the scale The questionnaire.1; ;

'represented-in numerical form (i e. the numbers 1, 2 and 3) for -

section of the questionnaire,

-

N

v : D o v T N B
_The correlated t-test was_used to test. the mean‘differences

" of paired Samples._“Foriexample,'the"t—test'was used‘in thisZStud&'”

tom

'actual perforv nce of activities and the preferred performance of

' 'activities ‘as perceived by aides.. R ,'V P

’ Thevtwortailed t~test of independent:sampies was usedvto/n

_test for significant differences when only two groups Were being
’compared For example, in this study the two—tailed t test was used

to. test for significant differences between the mean scores of

teachers and the mean scores of aides for ‘the’ actual performance
: ’ . SR A
of actiyities,performed by_aides,_

~

Significant differences between the mean scores for thebi’

RS e LI S v ¢ L LT R e e e e St
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3.

:Pearsoniproduct—moment correlations: .
used to ‘examine’ the relationship betwee'

‘,itemSy«' o - .Aff‘

:;Factor Analysis

'

' ’PearsonJcorrelation,Was used to.

‘ ~

the age of teachers and

the leVel of teacher satisfaction with number of job related }

Factor analysis was usgd to analvze scores on a 1arge

number of varlables in order to détermln whether there were"

v,'clusters of varlables which could be idenkified For example,

'j~aides On_the;26 job—related items“in_an#attempt to find clusters

- Summary i o

\ to obtain the data, the charlcteristics of the population, the pro—vw

of thefitensf

' factor analys1s was conducted on the satisfactlon responses for

i

=,

This chapter contained a discussion of the instruments used

' cedures used in collecting the data, and a brief description of the

statlstical techniques used to analize the’ data.fw,

“o

v'between‘two'variables.z For example, t_e Pearson correlation Was'

,
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CHAPTER 4

... RESULTS OF ANALYSIS

) . \‘ v . . - . : . '. o . B . : - . . R . L . . B N . . ) ‘"
; 1& This chapter contains a description of ‘the backgrOund informa— '
ti

: IntrodUCtion

L .
o,

of the pOpulatlon and a detalled presentation of the perceptions )

S

of aides and teachers regarding their training,vthe utilization of

aides, and - their JOb satisfaction.; More speclfically, thlS chapter

4'conta1ns the responses of aides and teachers regarding teacher train—

”'-:1ng in the use of aides and the trainlng of aides The written

'

jj’responses of aides and teachers to a number of questions on training

’jhave been 1nc1uded This 1s followed by a presentation and comparison_~

Lo of the responses of aides and teachers regarding the actual activities i

o and the preferred activ1ties performed by aides. The reSponSes oF

x‘haides and teachers to a number of items concerning job satisfaction ,
.rchave been presented as well as a comparison of their responses‘ Factor
analyses were conduqted on the aide reSponses and the teacher responses
E‘for JOb satisfaction to determine if clusters of items- existed Finally,
the ‘results of t- tests and Pearson product-moment correlations are
.presented.v These tests and correlations were conducted to examine
(s .

whether significant relationships existed between the background
f

klvariables of the respondents and the level of satisfaction of teachers’

vand aides o 7', e B ‘t:‘." L ﬁ'( o . : R | ‘?

©

,31._ 4
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'/DeSdriptioﬁ~of the Population : o
tp . o N . . - . : -

Age and Sex: ~ . - o R o , / LT

B AN , . _ e |
An examindtion of Table 2 reveals that 51 percent of the/ teachers

v

were Bétwéeh 20 and“bQ]years of age, and 30 percentléf,thé5aides-we:é
in the same ag§~grouplvaa51e.2 also{shows that all the aides were ‘

. female.

Aotk b o et a e

/.. -Table 2’

Distfibution.of Respondents by Age and Sex

Teachers - SR Aides-
(N'=33) (N« 30)

g ‘

5 ;_;);,/f S ,f' ey  :'5

I
i

‘Item.

Agel -

2024 o7 a1 e 23

'25;22;/)// S 10 30 2 Sy

L3539 .03 g o 2 g

0=k . e 18 s a7

g

5054 4 12 27

ssese 0 S T 3

Sex: . L ' e Dt e

‘Female 3 .9 30 100

o
L
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Education

As shown in Table 3, a high schooi diploma was the most

g

commonly reported highest level of education among aides with 43

_pércent of them~report1ng‘in,thLS»category. ».

- o .~ . ‘Table 3

'DistributiOn'of Aides'berighest Level
.. 0of Education Attained

: (N = 30)
. Level of‘Education Attaineda o I ' T f o %
Four yeersfof university . . - o d‘ll"_.'_’ 1» 3
' Coilegergraduate R . . S 3 10
lOHETtO’tWO yeersﬁof college » ’ , >k‘ :'Z 5 - 123
» High School‘diploma : B R 13 43
rLess thén”a'high’schooi diplomav U kl ' 5 ,d, 17

aOﬁe aide reported beiﬁg feduceted‘in another province".

Table 4 shows that the Bache%pr of Education was the most

-commonly reported highest qualiflcat{on with 55 percent of the teacherS'
/.

i

'reportlng in this category SR



e

Table 4 L Mo I

o

DlstributiOn of Teachers by Highest Level
, of Education Attained

(N = 33)
o T » ; ) . }
Level of Education Attained - - e f % IR
Sy ‘ . ‘ - : : I S :
Doctorate o 1) 3 5 !
’ . - . . / .- . i ) . T ‘%
,Master s degree . : L o 1 3 §
Two or more: Bachelor s degrees ' ‘ 1 . 3
, ‘ : v !
Bachelor s degree and teachlng d1ploma ’ 10 - 30
Bachelor‘of Education _ CLe 18 n 55
/' \ X - K : ' .
Three years of universityé ' ' 1 _ /3 )
Two years of universitya ’ o ’ 1 l 3
) 3 . ]
. //’/
a R ' o : : |
Or equivalent o ‘ v . _ i .

Experience

&3
’\m,‘\é
" v

Table 5 displays the levels of school—work experience of aides,

14

57 percent of the aides were in their. first two years of employment

with thelr present system and 60 percent were in their first two .years

of'assignment.to their present school.




Table 5 -
/ ‘ Disﬁribution of Aides by Years of Expérienée
v . (N = 30) . ) } ' .
/.
f b In P?ésené In Present
'/ Total . System , Schoo%
fqérs of Experiencea, ‘ ' ;M £ ,Z f--  7. £ %
% 1?: 3 -
5 ‘ 3 10 3 10 3 10
i 2 7 2 1 2 "
3 4 13 5 17 4 13
2 - 6200 6 ;/29 & 13
1 | ’

11 37 1 37 14

aPresgnt year (1978-79) was counted'as a full year.

bTh,re'e cases'missing, (n =27) _i l S Vo

.Table 6 presents the'levels-bf experience for teadhéfs:':54

\

. percent of the-teéchgrs were in their first five years of employménf

- with their présént system and 91»percent>Were in théir:first five

years of assignment to their present school. -

L

0
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e
. Table 6 -
Distribution of Téachers by Years bf Experiencéﬁ
(N = 33) '
he ) - -
’ o ¢ ) s
i In Present . In Present
T * Total " System School
Years of Experiencea £ Z f % £ %
' /¢f A ,
Over 20 3 9 "\,\\
11-20 _ % 15 5. 15,
6-10 10 30 .10 .30 - 3 9
3-5 ° “ 10 30 9 27 9 27
2 | ' s 12 6, 12 7 21
1 3

5 15 % 42

8present yépr (1978-79) was counted as a full year.

Grade Level Assignment

-

;An'examiﬁation;of Table 7 shows that 67 pefcent1of the aides

. -

were presently assigned to a kindergarten class,'whilé 61 percent of

the teachers were presently assigned a kindergarten class.

L

L

\

|
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Tablée 7 : SN ' .

Distribution of Teachers and Aldes .
by Grade Level Assignment o Co.

Teachers o AidEs

. o ) =33 (N = 30)
Grade Level o : o f ,. A ) ‘ £ .; ,‘ )4
Kinder;arteo ¢ . . %0 61 | ' 20! : _67‘
K/1 (split) 6 6 - .‘*20/' 3 ' 10
K/2 (split) ’ o v | | 3 )

. A ' o . - :
K/7 (split) . 1 3 - - \ g
K/6 : ' ';ﬁ;‘ i i
K/7 B | Ty
K/9 . B 1
1 | ‘ _ 1 3 ,
1, 2, 3 1 3 2 -7

_ ‘
3-9 1 3 1 3
4-8 | ) 1 ¢ 3
4=9 . 1 - 3 '
-

Aides Per Teacher . . . : | o A . L

Wﬁen teachers and aides were questioned about the'aides"assign;‘

meﬁts, 97 percent of the teachers Yesponded that they were assigned one -

;aide and three percent responded that two aides were assigned to them.

The aides responded that 90 percent of them were assigned to’ one tgspher,

while the remaining 10 percent reported being assigned to tWo-teachers.
. ’ ) . - < .
®
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Hours Worked by Aides : , f

!
The hours per week that aides worwed for teachers i dinlayed
‘
7 iy "7
in Table 8. For simplicity of preaentatiﬁn the actual e? b4 ¥ .
, : : :

! . [] }
provided in the responses have been eeiejrrized.

V4
. B ’
/ ’ g
. ’ e
Table 8 Q?
' A
Distribution of the Responses of T
for the Hours Workegiby. !
ure orkep§ty,
‘ ; | vrd’ S
s 33)
Hours Per Week t f Z‘jL ~
. i 4,7
0-17.5 hours ) 9 .27
3
17.5 hours 10 - 30 12 40° o
17.5-40.0 hours & N 14 Y .10 332
. : o . .
: 3 4
%0ne aide reported working for a second t;acher 1n this .
. ‘ “ B i
One. teacher reportid a second aidehking thef_ _
. ‘ - N ‘
‘ ‘Table 8 shows that over 70 percent of the teachers aﬁﬁ aides reported
"fhat aides worked 17.5 or more hours Per week.
‘ ' ' A
Selection of Partner )
. . ) - 4 ' ¢ N
The placing of an aide and a teacher in a classroom team .
1y . !
as
¢ relationship presents a situation in which there is a great potent}al
for role and personality confXict. Open communication between teachet' )
’. and aide is an important element in maintaininé a successful team
‘relationship. The literature -supports the involvemept of teachers in
the selection of{th?irvaide as a step towards minimizing clessrbdm ’ 1




vcenflict. As Willems Vaughn nd - Wlllems (1975 889 stated.

7:1t is the teachers who ork most intinately w1th these

 teacher aides-qn a dauly basis.
‘ . (

In thiS'study,_the involvegent of teachers and aides in the selection

of their partner was surveyed. Teacher and aide responses are presented
‘. B . . B ; . . . ‘ - S | > ‘ J) » “

/
- mabled

.Distrlbutlon of Teachers and Aides
Yin the Selection of Partner

. Teachers T - ' Aides
: ‘ . AR Ky
(N = 33)" . (N = 30)
yo : » " Yes S o No ;,'; Yes
. £ % f % f L% £ %
Selectidn‘of" . : : o o S o R ‘
Partper -~ © 23 70 10 30 - 29 . 97 1 .3

)
. s

" The teachers ‘lbsponsﬁs indlcated that 30 ﬂercent of the teacﬁers were

involved. in the selection of their aide. The aides responses indi-

® ‘.

X

cated that onIy three percent of the aides°were 1nvolved in the‘

.‘{‘:

vselectlon of their teacher. G R =

Profile of the Respondents

o
i

It was found that 60 percep@'of the aides and teachers were

o ¥

under 34 years of age. With the exception of two teachers, all of

o

*the resgbndents were female. The most commonly reported highest leVel
i»s -
’ of education was a Bachelor of Education for teachers and a high

"“5 EE

A

= s
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schopl diploma for aideSf Mostvof the teachers and aides were assigned

‘to a Kindergarten class where the commomest ratio of aide to teacher
) N ‘ L : o . S L ’,.1,,“

was:l:l; ]The.aides and'teachers reported that‘ﬁost aides norked 17.5

or ‘more hOurs per week to a maximum of 40 hours. The respOnses of
‘/ AR

teachers and aides 1nd1cated that .some teachers (304) were involved~
in the selectlon of their aide but that only one aide selected her -

teachera

L E e © TRAINING "o . 2
Perception offAides R ‘ :; o o
One'ofhthe purpOSes'of‘thiS study was to reveal the perceptions.

aides had of the trainlng (orlentation and 1nserv1ces) they received

and their perceptions of the training aldes and teachers shOuld

‘receive.

Orientation'S‘fsions R _ ' ‘ i'~ .
An or1entation session presents the opportunity for new aides

to be introduced to their teachers, schools, administration and staff

"In this session new aides can be familiarized w1th their responsibilities,

the philosophy, expectations, and facilities of the school In this way

“the aides can be made to feel a part of the staff. The aides”in ‘this

b
v

study were asked if a school should offer aides an oriqntation sesSion:

93 percent‘of the aides responded in ‘the affirmative.”

- o . -
. : s

N

A follow—up question for the aides respondi,“xin the‘affipﬁae-fﬁf

¢

tive was: . . . should the orientat%on session ,ﬁoffered before or
’ : B, '
safter the aide-comnences work?" Table 10 pgfsents the responses of the -
W : S8 - ‘
R . o s Lo
.aides. Y ; o '
- e ’ P

B > < 7 .

o e N
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After E

a1

© - ‘Table 10

Distribution of the Responses of Aidesbfor.
the Tlmlng of Orientation Se331ons
(N// 300

> +

S Distribution Of-Responsesa

No . Yes

Timing of Orientation : et B % t.fi'b R

&
L

:Before

a e . o S R R IS
Two aides reported that orientation sessions were not necessary.

B3

~ .These responSesorevealedAtﬁat'over 75,percent;of the aides reported

o

that orientation sessions should be offered before the aide -commences

. - L B

work. . ' w,
hA;question‘to. o ‘;uhether.or not'aides had attended.an

orientation,sessio "‘i.rjpresent school revealed that 87 percent‘of o

'thedaides hadinothatt t a,sessionf, ‘The 13 percent of aides who had

attended an orientationgsessionﬁwereiasked,to reoort about‘the person
,who‘had conducted the,sessionu Thevfollo%ingspersons were-reported.as
having conducted a. session., a teacher and principal -a-teacher; a
consultant land a school librarian.. One aide included the following

comment : "A Secretary and the teacher showed me - around I found that‘

approximately'one half hour session enOugh."‘ The aides who attended

' these sessions were also asked to indicate if their teacher was present

at the session; four aides reported that their teacher was present.
4’.



Summary

~'In'general 1t appears that orientation se531ons were. not a.

Py

Ly

1. Sy

formal part of 1ntroduc1ng a new a1de to the school ~The aides;agree vd

42

that the se651ons should be offered before they commence work ThOugh*j"

- the number of\aides attending an orientation session at their school
was small thlir responses concerning the, oerson conductlng the session

showed‘that teachers were;not always»involyed_in-the orientations. [

[Content of Orientation Se551ons

The aides,who attended Qrientation se551ons were. asked to

vdeScribe-the content'df'these sessions."The followingvdetails were
_ conter 1€5€ Satintd ko » eralis were

'reported : o o 4. '?..f

‘ Where materials were kept, A V.. room, laminating machlne
c.and its operation. Outline of the: "job, the lunchroom, -
,and an introduction to the other staff members.

. -Teacher's expectations, ‘my duties, and where all the ‘ ‘
EECR facilities were to be fOund o T -

LayOut of the school Facilities available. “Times . 4
children in and out of school N ‘ S

L . . : *
When I first came hete I was\iﬁtrpduced to my teacher.
She showed 'me the classroom and how- to work the machines.
That s it. . o RN

Summary
Itvappears-from these descriptions‘that the conSistent theme
hroughout the orientation sessions was. the introduction of aides to

ne

theamachines and facilities of the school..~'

A .f
. Inservices 4
: h;;>/7/ - In annattemﬁi to determine the training that aides received
~ S/ : N i
" during the school year, the aides.were asked a number of questions

Proéedures in classroom-interest centers (explained) ‘ "\J -T% o



"13‘2

ffaboutWinServices The responses of aides indicated that 70 percent of

reported that of the 1nservices attended 15 were conducted by a

andvthat aides-generally'were'attending them.

N reported last year (1977 78), and four percent reported three years i

inservices. 3The aideskwere askedvto'commention what was covered in the

‘sessions:they hadvattedded, ‘The following'commentsﬁwere reported'

-the aides had received some form of inserv1ce training. These aides

. a
consultant, f0ur sessions were conducted by a teacher and elght were B

'~conducted by. "Others , which included a session given by a psychologist,

one by the Grant MacEwan Conference for Aides, and ,one inservice given
by the‘School hoard for clerical staff.» ln'some'instances, more'than‘ ~

one person conducted the séssion; for example, aiteacher and a

~consultant. )_ PR IR _ C oond

Itfappears from,theSe responses-that’inservice31Were available

The aides were "asked wheSher their teacher was present at these

v inserv1ces, and ove:ugp/percent reported. that their teacher was not

L

'present. When‘the aides were asked when they 1ast attended an~

"l

‘inserv1ce, 76 percent reported the gresent year (1978 79), 19 percent‘

&n .

ago (1976-77).

An attempt was made to determine the content of these

A

As T am half days and attend university full time afternoons
1°was only able to be at the morning lecture. The speaker
was a psychologist and all the ladies I spoke to felt she
spoke down to us, and therefore was a ‘waste of time. 1T agreed

- but for me it was also:a repeat of psychology courses. at the

-“University of Alberta. :

-Children the Challenge by Dr. Dreikers (this topic was
reported by four aides.) .,

" How to handle discipline problenms.



The workshop covered setting up learning centres for//
‘Kindergarten children. e . .

Story—telling, -ym techniques.

" We were taken to ‘an E. C S. classroom where we. were
shown a film on bulletin boards and our duties in the
o classroom were discussed ’ :

vantroduction on aides in general disabled children,

and on Language Arts at Grant MacEwan College. Seven
- week course "Children the Challenge" with Dr McDougal
. as guest speaker.

Speeches by a psychologist ‘and a member of educationally
handicapped soc1ety . Also workshop on activ1ty centres.

Interest centers —-_how they develop the mlnd, where
they fit in the education systém. Effective ways of
working with children. < R o

'w,,Child‘guidance and discipline';—‘eXcellent CQurse;
' Summary .
" The content\Ofrtheiinseryices tends'toyindicate that ‘aides

are being:exposeddto‘a.variety‘of topics;

: Training for Teachers and Aides f

oot

*

The questionnaire for aides included three questions designed
S - e

- to .elicit opinions on teacher and(aide training.‘.The questions are
presented with the distribution of responses and" the comments of aides

who' responded to. the question.

Teacher Training infthe Use of Aides

o

The aides were asked the question, "Should teachers receive

Bt
a

training in the use of aides7" Table 11 presents the_responses‘of the

_ aides.



Table 11

Distributlon of the. Responses of Aides
on the Training of Teachers '

Ve

.45

SN = 30)
y
S . 'DiStribution;of Responses?
[ S - . o ‘i“NO R ~ Yes
Item ~ . - R .'_ »fvl' ‘.‘ z f. %
Teaching Training ' 3 10 26 87

»

‘a SRR v -
One case missing, N ="29.

’The responses.aSspresented in Table 11 indlcate that the aides

3

: are generally in. favor of teachers receiving trainlng in the use of

’ .
. -

aides. B SRR B o B S

‘For -the pnrp05e of“ﬁreSentationﬁﬂthe'aides' commentsbhave been

‘gronped according to”the.aides'gyearsrof‘experience,

Aides with one year of experience.,~

So they understand the proper use of aides. = q:_,hy‘

®
“Because ‘the teacher would have an idea that the aide is not
- a perSOn that does the odd job, but to help the children._

,Some teachers have never worked with aides.A

Become informed as to certain skills aides may have —-videas
for the use of ‘aides -~ ways: of helping them develop skills.

Deve10p better working conditions. Betternaide—teacher

relations.. o T

: . . *
Many don't knéw what the aide 1s able to do.

Teachers should be«aware of what duties are required of an
aide before the aide begins employment.' It would avoid
confusion and save ti@e. : : ‘ ’

L e
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~ T think each individual teacher and each individual aide x
is capable of working out an acceptable workigg relationship
by themselves. :

Aides with two years of experience:

Maybe not training but they Should be .aware we are not

secretaries,(we can do a lot if asked. fe
. 0

At any time it is difficult to give orders and 1 feel it

would be beneficial. . for teachers to be more tactful and

accept our ideas more. - This training could and should

in olve a half day. o '

To know what is expected of aldes.'

To utilize aides most effectively and to understand some
" of the problems aides may encounter.

Because some teachers do not know how to to make use of
their aide to their potential

To know what expectations to have of each other.
/ L ) . :

An aide w1th three years of experience h‘ . ‘j R = .

Because he or she may have never had an aide. Will not
know what our expectations, abilities, and 1egal rights
are.

Aides with five years of‘experience:

They;really‘have no. idea how to use them.
They do not know what aides are expected to do and

capable Of_ doing. ; ‘ ‘ .ﬂ‘_ ' . ( o N

An aide with six years of experience§ i B -

-

fNecessary for first year teachers who have no experience
with aides.

v ' o I
Summar

. The aides' comments may be generally grouped into three

categories: teacher inexperience in the utilization of aides;




({‘ "‘) . ‘ g ‘:;; .

P

teacher inability to utilize aides to their full potential; and
weaknesses of teachers in establishing a positive aide/teacher

"relationship. The aides indicated that the training of teachers in

..,

- the use of aides could help the teachers improve in the three

categories given. ‘ C _ : ‘
: .

Aides Accompanying,Teachers to Inservices

- A The ‘team relationship between teaeher and aide can/he extended
beyOnd the classroom to include aides accompanying their teachers to
inservice sessions or workshops. The aides in this study were  asked

whether they agreed with this concept or not. Their responses are

presented in Table 12.

a N Table 12

Distribution of the Respdnses of Aides
" on Accompanying Teachers to Inservices

T (N = 30)
2 0" - |
f 'Distrfbution of Responses
! © N - - Yes
| | Item | P T £ %
/\ — < .
Aides Accompanying Teachers. ) ‘4 , o013 d26 o f87

-

i

Tahle 12 shows that the overwhelming number of aides were supportive

of aides accompanying their teachers to inservices. The aidesf

v
A ]

comments have been included.
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. Aides with one year of experience:
It's good to know why your teacher is doing certain things
and it helps to understand what she wants.

o
.

Become familiar with each other.. Information can be beneficial
to both. .

The idea is to work together.

So you can work on the same wave length and also get each
others op1n10n on the workshop.

o

It would be an advantage in that both aides and teachers could
participate and discuss the meetings together.'

It helps to understand and to work with the teacher inm
educating the students. The teacher many times introduces
a point or topic or subject and we work as a follow-up. I
feel teacher and aide must work together to achieve the sgme
goal educatlnw the studeént"

sy
The subjects dealt with are,;in the main, more to do with
teaching and teaching methods and not with course preparation
or classroom help. ' ) :

"It is important that aides accompany teachers to inservice
sessions, but even more important that’ teachers come to the’
~{5§er\ices as the aides on issues that must be handled

Aidg¢s with two years of ‘experience: . ‘ e ¢

" In working together to plan classes it helps both to be
together on thoughts, aims, etc. , . k°

We are as much a part’ of the/classroom as they are. We -
work with the children and therefore should be aware of :
1nnovat10ns, new methods, child handling, etc. '

So they both receive the same information.
- It would depend on the teacher's feelings about this.

‘Aides should be aware of what teachers have to do in order
to be more useful to them.

! A}
We have to work together.

To know learning ideas . teachers will use and know how to
aid her/hlm in preparation of such. :




Aides with threeKYears of'experience:
. , ‘ / 8
To develop a better understanding of the classroom atmosphere
and it is a good learning experience. ’

Occa51onally, depending on nature of inservice. Some teachers
may resent hav1ng aides with them all the time.

Aides with four years of ‘experience:

Because we bdth work together, we then know what is expected

of us. = o , _ \ //

Aides with five years of experience: °

You can . both tise the information given at inservices as you
' are both in the.classroom working together.

Fhey ‘are working with the teacher and benefit considerably by
“%now1ng what and why the teacher 1is doing

. o . &
An aide with six years of: experience

So the teacher does not havelto come back to the school
and explain what was discussed etcs+

Lo
\

The common\kheme‘thronghout the aides' COmments'was the
ooncern about the!cléssroom team relationship. 'The aidesvindicated—
that accompanying their teachers to inservices Shoulddbe an extension

of the team relationship; learning together at inservice sessions

‘would help’the‘team in the classroom.

Inservice Training for Aides -

The questionnaire given to the aides contained the following

question, "Should training\sessions be. made available for. aides”"

‘The aides' responses to this question are displayed in Table 13.
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Table 13

Distribution of the Responses of Aides .
on Training Sessions for Aides

(N = 30)
!” . . " Distribution of Responses
- ' ' No Yes "
Item ' . f z f Z .
Training Sessions for Aides - 30 100

—T
Table 13 clearly indicates that the aides support. training sessions

being made availabIleOr aides. The_comments of those aides who

responded to this question are included:. :

.
.

Aides with one year of experience: E ‘ -

To make them more comfortable in their job.
+ Beneficial regarding the preparation of materials, .
preparing games, materials for storytelling 1ike puppets

etc. -

Because it gives the aides an idea of what to expect, and
the effectiveness of aides.

To further their ability to handle all class situations.

. There are elways new and more effective ways.
I believe this is very important. An aide should know
what is required of her/hiqy She/he would learn how to
use the various.equipment in .the schools how. best to help
the teacher and ease her/his workload.. » \

To help them understand their work better. ) \&

Any additional information a person can learn about th
area of work is helpful

To teach them how to.use the various machines and mate

/

50



Aides with two years of experience:

'
i B I

v

Inservices a couple per ye;;\ I don't feel an aide needs.a
one or two year course. A .

There are some now, however, they are scheduled in the afternoon

: and this, is unfair for us half day morning workers. They assume o
we have no afternoon obligations. If I had free afternoons I
swould work full time, as it is I wish I could attend inservices.
'Orientate them to classroom procedure.
So that the aide will know. what 1s expected of them.
To understand the children better.
There are nany details that could be brbught-to the attention
of an aide, that just might not occur. in daily ehild care. .
. l ‘AV B . » -
- Aides with three years of experience:
A new aide will need concrete instruction, and won't probably
know how to handle too many children at once.
Training sessions are Valuable'fbr imnroring'aide/puﬁfl
contact. ) '
o f~ i 3
An aide with four years.of experience: . 1«
i There are many new and differed% ideas one picks up and T .
- o uses.
: . I ? }“a o ) . ’ . . .
:‘Aidesggith five rs of experienceg : - ) x4 ﬁﬁ
: nn;u L : : . ) B

‘ﬁn*thgyclassroom. A teacher has fout ‘years
) « haVe some. sort of traiming

‘._ The aides generally viewed training sessions as 1earning

: experiences. fThe aides believed that the sessions should help them

T e, : \ g

Py ifto uge the equipment and teaching materials and to understand and
B s R

handle the students.

n’! Lot
w X E : s . o
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Training Materials

In an attempt.to identify the extent to which training

materials were being utilized in the classroom, the foll8wing question
ﬁ‘ l;
was included in “the aides'’ questionnnire: - ab’

G

In your training as an aide, did you or your tdhé%ers use- any
.8uildes, outlines, textbooks, handbooks, etc. regarding the
training, tasks and responsibilities of aides? For your
assigned teacher please describe brieflynthe materials
utilized.

The aides reported thatu4Q percent of them had used training materials.
The comments given by the aides were as foilows:

»

ECS guidebook, information sheets, lesson plan books,
activity books.

Handout given at inservice by school board.

I was trained at Grant MacEwan but had no training sessions
with the'teachers I've been assigned to.

We received a booklet describing the duties of an aide which
in my nginion should be revised in the near future.

. Textbooka on Uktanian/English speaking.

4
, & ,
Guide for Aides in Teacher's Handbook..3& '

Materials on nutritious and balanced meals.
« Materials on’children's activities, games, centers.

. ECS - basic. principles fromvChildren the Challengé'By Dreikers.

Teachers Assistant Guide sheet supplied by the school board.

A small handout from the ECS office was .sent to the school
N

A \

: Summarz

It appears from the aides' comments that the most commonly

used training material;vas the list of tasks and responsibilitiesu %

for teacher assistan?s’included in the Early Childhood Services (ECS)
. ! .
guidebook. The relevantépages from this guidebook (pp. 40-41) have

52




+
| | » ’ 53
| been;appended‘(Apﬁendix c). '
B o ’ T | 4 ﬁ “
Future Inservices ;

-For the‘queStipn’”Whatnshoutd'be covered in future inservices
or workshops for aides?", the aides were asked to rahk_selected topics

- in order of importance by“placiﬁg'a number from 1 to'7 in ‘a rank

Poe

' order column,_with 1 being the most important and 7 belng the least o t.'
important. vTablevl4, shows that the aides chose "Tasks and responsi- 1’". ; -
bilities of aides" ‘as the mostrlmportant topic{and'"Library and'filinge"

teehniques" as the least important. Frequency means were used to

determine the ranking.
o Fie e
. . o .Table 14
R Means ‘and Frequencies of'Impoftance Accorded o //
by Aides to Seven:Future Inservice Toplcs ’ //
\ . A o (N 30) ’ 7
-~ N ! ////
* // .
e S . Frequencies /' Means
Items  © . 1 2 3 4 5 6,7
Tasks and responsibillties T o . f_//t- ) ' ,; -
of aide” ° : PR 12 4 3 .4 2/ 4 1 - 2.87
'Chlld_development' Y5 510 5 .3 2 3.07
Children's games, musical . o _ E
~activities and classroom Co : , :
materials, etc. R 6 6 6 6.3 2 .1 * 3.13 X
‘Student learning disabilities 2 9.4 A A 3.80
' Duplicating; audio—visﬁal - c .
equipment techniques - -3 3 5 2 4 10 3 4.43 )
 Student supervision . 2 2.1 810 3 4 - 457
Library and filing techniques - . 1 1 1 .4 6 17 6.13 S
I : i “Ql ;a
R S
/ . n A, a- .
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. Suggested Future Inservice Topics

The  aides were asked to suggest'other topicsvthat’should be

-

covered in future inservice sessions. or workshops. The comments of

[

the;aides who responded to this queStion are included.:

An aide with one yearfof experience:
Workshops on how to prepare and obtain materials on
different centers.’

An aide with two years of experience

Student dlsc1pline -- how to and when ‘to react, the principal
should make the aide aware of how much authority they ‘have and
he should also inform the students.

Understanding students and their learning handicaps =- in

., mosSt rooms you probably will ‘not have severely handlcapped
students but when you do they require ‘special help 'and under-
standing any learning handicaps, however minor, do" require
extra- patience etc. , ; R ¢

o

An aide with two years of experience:

Art -- a short course on simple drawing techniques
Nutrition --'@n 1nservice by home economists would be
-~ helpful. . Ky .
: f N 4

An aide with'three years of experience:

A definite job description 0ut11ning tﬁe ‘duties of an
aide ! :

An aide with five years of experience: °
Art activities. = ¢ S T
Summary R R O : ;

o

‘Though the number of’suggeStions were few, it appeared that
aides were requeeting a variety ofitopicsbapplicable to their

individual situation., 0f particular note was an aide_with'three'

' years experience’whoirequested a' definite job description;

. .54
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8

, Perception of Teachers

7

‘ M
One of the purposes of thisQétudy was to determine the percep= -
tions of teachers regarding\the trainingithey receive on the topic of
aides and their perceptions concerning the training teachers ‘and aides

should receive.

Inservice Training

Table 15 shows the attendance of teachers at 1nservice sessions'

55

¢ e

By

- or workshops on the tOpiC of aides.
"Table 15

Distribution'of the Responses of Teachers
.7 on Their Attendance at Inservices ’ L .

- v @l (N = 33) ,
- DiStribution of Responses ”'
) A » No. - o . Yes
tem & g g g
. ""{ _‘v R .‘-. : P . .
Teacher>Attendance:' T 17 . .52 - 16 48

Ca An examination of Table 15 reveals that 48 percent of the

@’ :
'_teachers have attended an inservice on- the topic of aides These
teachers ‘were asked to- complete subsequent questions regarding the

inservices they had attended o o o ‘;

The teachers ‘who had attended a: training session were asked to

indicate the perso 'who had conducted the. session-’ 94 percent of the

9

5
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<. . The", teachers were asked a. gpbsequent question to determine if

L3

their“aide had been in attendance 88 perceqt reported their)aide had

dnotﬁbeen present. The next question asked the teachers to indicate when
they hadlastbattended'an,inservice on the topicrofpaides: ’93 percent
reported this year (1978—79)§'Seyen'percent'reported last year;~and‘
;none reported attending an 1nse;ﬁ1ce three years ago. . Without ekcep—

tion the teachers reported that in the 1nservice they had attendeg

‘the tOpic had been the duties and respOnsibilities of. aides

>1'Summa‘z
In summary, the responses of the teachers 1ndicate that\
approximately one—half of the teachers had attended one Inservice this

year (1978 -79) on.the tOplC of aides. It appe%%%%;however, that only

six peroent of the;teachers-had attende&'an ipserv1ce last year. The
L R Sl : L
availability of inservices on the topic of aides does not appear to.be
an annual ‘event.
t.a'

‘Training,for Teachers and Aides

& L o

The questionnaire for teachers included three questions

designed to elicit Opinions on teacher and aide training The

RN Nquestions are presented with the distribution of responses and the f
', : o icomments of teachers who responded te the question
- ; Teacher Traininggin the Use of Aides ‘
e ‘;; S The teachers -were asked to respond to the question,‘"Should

teachers receive training in the use. of aides’" The teachers

‘responses are presented in Table 16.




~Table 16 .
IR . Distribution of the’ Responses of Teachers
K : on Teacher: Training :
(N = 33)
rDistribution'of Responses
k » No - o Yes
\ Item - ‘ £ % f g
~_Teachinngraining ”‘f” S 1 3 o 32 . g7
- . ‘ A / K
An examination of Table 16 shows that the great maJority of
teachers were in. favour of teachers receiving training in the use of
"aides .
l ’ ‘!3’ -
The comments of the teachers who responded to this question
"have been included The comments have been grouped according to the
| ‘teachers' years of experlence.
A teacherawith;one.year of;experiencet
# : T X [}
\:s’7 | pefinitely, ‘many of: the things an aide can do for you are
s 50 obvious that they are often missed.
- ‘ Teachers with two years of experience"
To: give@more ideas on how,to use aides.
Gives exposure to the various: duties &nd means by which-
-you can utilize the aides resources._ '
" To assist in clarifying the duties of an aide, what their
(aides) training hag prepared them for, etc.
Sometimes it is difficult to. know our bounds’inb";bossdng"
others. R : ‘ ol
Teachers with:three §éafg of eﬁperience:v E . LT . a

™




B | 58

t . . e / '
- But only as suggested wdys of using an aide. Every .
teacher‘has her own needs when having an aidé. . IR

«

' Or guidelines.

lf_Maybe necessary to know what they.can, can't, should,
shouldn’ t" 1€ d01ng ‘ {( -

, Some basicU%dens should be shared i R S
. Q : t;‘:\' - ' ;

I was not %&are of what to expect from an aide, ‘

:consequently I kept dcijg what she was supposed to be , Y

d01ng.‘ ke _ o : !

4

.3‘ - . % e

Teacherswwith four ‘years of experience:

To know what is expected of aidesfv

eacher: and
tion of each

Because they are‘working t
aide should have a clea job defin
other's responsibilitie .

It will help to know what aides are expected to
do. ~ ‘ , . s
Teachers with five' years of experience:

In oxder to use. your aide‘efficiently.

_To enableithe teacher tb-fully'utilize the aides
and to understand wh;t the aides can do.

Teachers with six Years of e erience:.

_ - . c
P - To give guidance as to how te use your aide for
' " maximum assistance. . o '
1 feel a handbook on the duties of an aide’ wquld
be sufficient. . v ,\\

Some teachers do not understand “how to utilize. their -
aide to the fullest capabilities. . - i 8
. 5 ,
A teacher with,seven years of experience:
_Teacher and teacher aide should, both experience job.
satisfaction so.it would be advarnitageous if dutiés .of L o
~a teacher aide could be more explicitly set fut.» 5 Rl e

”ég%é _ Teachers with eight years of experience.

N . . . . N PRI
R \‘r B .




Summary'

Share ideas on activities and responsibilities aides
can' do. :

To best utilize the aide and to be fair{«in treatment of ‘ )

them. {.)
S0 a teacher knows how to fully utilize an aide's . -
Hassistance in the classroom.

A teacher with nine years of experience'

Teachers are not aware of the differenﬁ things they could

ask the aide to do
: N
ENER

A teacher with eleven years of experienc}é’q?‘g , \ . o

»o,

Then: taachers and aides would be better able to identifyf j'v
‘more precisely the role of the aide. : :

“A teacher with thirteen years of experience'

Teachers 1earn how to best utilize talents of aide and
time allotted '

E

A teacher with seventeen yearsbof.enperienCei
Preconceived notiopsrof aide duties.may be7faulty.w
Teachers with twentybor morebyears'of eiperience“
To understand their qualifications and abilities.
»V'To gain the maximum aid that ‘aides can provide.‘
,VI would like to hear how I could best utilize her help.
It would’ help the teacher to know what to expect from ‘an

aide. o o .

To make the most efficient use of aides and to realize
what use can be made of adides.

RegardleSs df the'teachers experience which ranged from one
o

to twenty or more years, the teachers indicated that. they wanted
training in the use of aides 80 that they would understand“the aides'

r-grole and how to fully utilize aides.
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Aides AccompgnyingATheir Teachers toiInéervices.

In' order to determine teachérs' pérceptiond/;n aides accompany-
ing them t§>1nservices, the questibﬁ€%8hould.aideéAa;company their
' ﬁea&hers to inservice sessions é?'workshops?" w&s’included in the
queétiénnéire. The teachéfs‘ 5esponses to this question a?e reported

in Table 17.

Table 17

Distribution of the Résponses of Teachers
" on Aides Accompanying Teachers to Inservices

(N = 33)
Distribution of Responseé
_ No - - Yes
Item f % - f %
E Aides Accompanying'Tea¢hers. o1 3 ' 32 .- 97
& .

T

An examination_&f Table 17 shows that.teachers support aides

attending inservices with their teachers.‘ The teachers' comments in
responée*tq this questibn have been included.

fTeachers with two years of experience:
. So both are aware of the information'given.

It helps the aides further their understanding of the
ECS program, philosophy and activities. . .

So that both the aide and the teacher receive the
information, may discuss it between themselves and
hopefully this will assist them in building their
working relationship. o ) '




S _ : _ . . ‘ |
" pefinitely. Theypare working with the children just-as much
as we are almost, they should be trained as well.

Teachers with three years of experience:
!
So we dpn't have to go back to the school and repeat all the
ideas we want to implemen@g

Because the aide is. always receiving all inservice material
second-hand. ' Sometimes the inservice material would be’
more useful if both teacher/alde were present

Teachers with four years’of experlence:
So they both reéeive same information.

This depends on the topic of the inservice. Some are
not appropriate to what the duties of the aide are.
However, ''make and take" sessions, A-V instruction,
etc. would be valuable for aides. : ‘

This will help both aide and teacher to know the
specific role of ‘each other.

Teachers with five years of experience:

In:order that the aiée qnderstands what the teacher

'does in the classroom‘and the reason why.

Many ideas are presented'andhwith two people absorbing
these ‘ideas, many more can be brought back to the classroom
to be used. ,

Teachers with six years of experience:

I think it is important that there is cpmmunication
between teacher and aide as to what is expected of
each other. ‘ '

Subject content of teacher workshops are not suitable
for aides. nod

An aide and teacher should work as a team. Being
exposed to the same inservices facilytates this.

Teachers with eight- years of experience:

There should be some inservices where both ‘attend to
- form a common working base. Some workshops should be
‘'separate when" applied strictly to work areas.

T T T
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The teacher would not have to explain what she wanted done.
) !

. A teacher with nine years of experience:

Depénding on topic matter.

4 ~

A teacher with eleven years of experience:
They would become more familiar with different ideas
and. techniques which might be useful to them. As well
sometimes so many ideas are introduced it is difficult

to remember them all, Two heads are better than one
and an aide might have a different perspective.

A teacher witﬁ thirteen years of experience:
Both pérties underétand in what areas they can bes;i‘prk~
together. ‘ : ‘ ..
Teaghers with twenﬁy or more years of experiehce: }
Broaden their base of uhdegstandidg.

To gain ideas.

We're a team working with our group of children. One
just has to repeat what one has learned to the other.

| :
Both would receive the same information.
Cooperation would result in better understanding.

\

Summary

_ The teachers were in favor of their aides accompanying them

to inservices as a learning experience. The teachers indicated that

teachers and aides should gain the inservice information together

since they worked together in the classroom.

Training Sessions for Aides  ’

Table 18 shows the téachersf{responses‘to the question

- "Should training sessions be made availéble for aides?
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Table 18

Distribution of the.Responses of Teachers
on the Availability of.Training Sessions for Aides

(N = 33)
Distribution of Responses )
. . ) ]
‘ g : . No Yes.
Item , ' f % ~ , f 4
. '_);{‘, . . ‘\‘
Training Sessions for Aides o 33 - 100

/

An examination of Table 18 shows that all thevteachers/éhppdrt

training sessions being made available for aides. The teachers' com—~
. , . ,
ments' concerning tids question have been included.

A teachér with one year of experience:

Beside the obvious one of knowing how to operate certain
machines,. it is often beneficial if the aide knows more
about the particular group of children she's working with.

Teachers with two years of experience:

Aides should be ready'to asdist. immediately upon a551gnment.

It takes too much of the teacher's time (especially in a case
where she needs an aide) to explain how to print letters,
operate machines, and run through duties. -~ : o

An aide without experience and/or training can be, 1in my
view, just an added responsibility -- must be trained by
the teacher. Also aides with training can participate in
planning and developing curriculum -- they are a resource
person.
. . . , . . VA
£ L
A teacher with three years of experience:
Right now.I feel that anvone can get a job as an aide --
whether they know anything at all about kids or a classroom. "
Téachers with four years of experience: o S L s
: . “ .
Orientate them to classroom précedute.

/
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Often times the aide ig‘not clear of her duties (i.e.
is she responsible for teaching children) and a clearly
defined summary of responsibilities is not only
‘important, but alsowzecessary. ’ '

©

A teacher with five year of ‘experience:
1' . To give aides ideas which they :can help the teacher both
' in and out of the classroom. .

_ ' Teachers with six years of experience:

Subject -content directed to meeting their needs, e.g.

Training in use of A.V. equipment, Art displays, bulletin

board, Child development. T

~The course "Children the Challenge" 1is presently being
égiven to my aide. I think it is important that aides

" have a background in child development as aides play an
important role in the class. To the children an.aide is
another teacher in the room. ¥

To help them’gain expértise.’ To give-thémha chance to
discuss with other aides. ‘ 1 v -

To exchange "ideas; talk about problems.
. Teachers with eight years of éxperience;
o Aides are working with Zhildren and with parents. This -
j « ' requires training for both teachers and aides. ’

To make them more competent in their job.

A teacher with nine Years of experience:
i Qides wduld learn how to work in a classroom, or in a
school, how to use equipment and how to work with children.

o

A teacher with elevggyyearé &f experience:

One can never be oVer—tfained for any job. Training | v
* sessions should be-made available upon employment and

‘refresher courses each subsequent year.
A teacher with'thirteen years of experience:

Learn-how to use equipment, work ﬁiﬁh.childféb, keep
records, best utilize time. X

! o

”y

e

i
1




‘Training Materials " rdi

comments were reported. ey

: experience N
m:Manyﬁeideslmﬁy not know theif rights.

& - %,

% Teachers with twenty or mgre y ars of experience : ..

N
- 4

"Mt would give them more confidence and reassurance.
.. v ) S Iy :

It would give aides some understanding of work .
involved and training on how- to cafry out various
tasks.

. . ‘ . . ' Y
-Summary . : . a . ' '

The teachers totally supported the availability of training
sessions for aides as a means of teaching the aides to be more
pfbficient in their jobs. The teachers indicatid that aides should

learn about machine operatlon, understanding children, and the duties

of aides. _ B R AT
| . ) . 4. . u} . 8

‘é

The teachers were asked to~indicate whether they used any

guides, outlines etc.- in training their aide and also to report the%

K o
REE
With regards- to the utilizatibn df training materials, 37 per-

4
cent of the teachers reported that-materials were used ThQSe”
et e S O PR
‘/;, NS 1]

materials consisted in the—maid<of the list of duties and reSponsi—

_‘«:»‘J

bilities supplied by. the School DiscriotaOr*those found in the ECS

y{’ ”n " B B
- , PR "
c;g, e * .ﬁ

> 5

materials used.

T

o

Teachers Guidebook ‘which is dppended.'s,

‘ Printed handout from School Board describing tasks and
reSponsibilities. . , Jf

- 65
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Outline of duties of aldes distributed by ECS facilitator.
Nothing readily available without in-depth study. ‘

A handoﬁt,sheet on the responsibilities and tasks pf'an

aidé given to us by our consultant.

Since this was my first experience with a teacher aide
in the classroom (other than parents) I checked a list ‘ _
of teacher aide tasks in the extended practicum booklet - N
for first year education students that convenienfly came
oyl ‘at about the time my aide arrived.

. *

ECS Guidebook. .
. An inservice of sharing by teachefs ~~ a booklet that
" has been around for years, ’ <

«

Handout was used that is distributed by ECS (Central Office) .
defining tasks expected to be administered by aides. ‘

Ou;line on ways of improQing classroom environment (general
appearance, particular centers, etc.) ‘

My aide is taking a course from Grant MacEwan College. She

has taken an inservice for aides from our school board.
Initially, I have told her what I expected from her to do -
manner in-which children are handled. She knows my preferences
in respect to tonduct of children.  She is my liaison between
parents as.I often cannot take school time out to explain or
clarify things. e

- She has been working as an aide in the system.

" I've assigned areas that I need Help in dofﬁg. These included
'setting up centers, assigning tasks to parents, developing

/

craft ideas, making phone calls.

Initially I had no guides, etc. regarding the training of my

aide, however, throyghout the year I occasionally received
- pamphlets from the ECS office -on tasks and responsibilities

of an aide. : '

I explained my.dfscipline in the classroom. My -expectations

of the aide and children, asked her for special interests or

.things she would like to do in the classroom.

¥ﬂtugh'if appears that Centraleffice'qaéerials regafdipg the -
duties and fésponsfbilities>of aides were available for teaéhers,'63>
& - S ach
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psrcent of the teachers. h

/ s . . .
S/ Future Inservices

For the question "What should be covered in futureuinservices
_or workshops for aides?" the teachers were asked to rank a selected

number of topics in order of impottance by placing a number from 1 to

7 in a rank orderccolumm, with 1 being the most 1mportant and 7 being

the least important.’ Table 19 shows_the frequencies and their means\

for the teachers" responses.‘”

| Table 19 &
Means and’ Frequencies of - Importance ‘Accorded- by
: ’ Ny Teachers to Seven Future Inservdce Topics . .
S AR (N = 33)' e . , R o,

BN : B ?: : ‘-_v,’. T

\_i o : e

o ,',¥ E \kFreQUencies “'. -~ . Means
CTtem .1 2 43tgl s g g

'1 B B N BE - L P

Child Development _'ﬂ 12011 300 2 ¢

Tasks and responsibilitles C o ol
of aides L C 13 5. 6 33

Children s games, ‘musical ° T s
activities -and classroom. . . L , R = L Come
materials S 6 4 9 7 4 30 3,24

uStudent learning-' e ‘dli . o o T o
disabilities . 1 .6 9 5 3.4 5 4.06
,1 Duplicating, audio—visual°':: :v.",‘ V L .fy N \
,equipment techniques - ( _‘2 5 2. . 5.1 -5 3 ﬂv4,36’
—$tudentzsuperVision»' U 4 6 1007 4b o 4ok
" Library and filing B T o R
techniqnes L =1 S5 L .8 18 6.09 -

Y

3

' L : o e R
-+ one cabe mipsing, N 32. o 0o
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An examlnation of Table 19 shows th&t the teachers choser'
>"Child development", closely followed by "Tasks and responsibilitles

‘of aides as the two most important topics for future inservices for
. Q ;| 1”

aides. The least important topic was "L1brary and filing techniques..

Suggested Future Inservice qu;cﬁﬁ . SR 1 ST
' The follow1ng comments were reported by teachers on other"
5 -/(M,,l

.toplcs that should be offered 1n future inserv1ces.

A teacher with two years of experlence

v‘. - " -
" . . o

1aSsroom management/discipline technlques

A teacher with three years.of_experience;'

B PR Vo
‘ ' S

Th,e'Arts R ! I

How to deal w1th parents, other staff members.

Y

A teacher with 51x years of experlence

1Introduct10n to reScurces like D.V.S.0. Kit Sub1ect

~.area outlines and goals for grades being worked with ——

. by consultants (e.g.) the aims and basic theologygof
the program "In the Beginning" religion o

»

A teacher with eight years of experience'
WOrklng with parents, telephonggiourtesy. o J

&

L.

. Summary. R ' "‘, RESERe ,_‘ ' “vﬁ. SR

Though a. consenSus cannot be drawn from these few comments

on tppic for future inservices, it is noteworthy that two teachers,-

‘one with eight years: of experience and one with two years of R -

T

.

experience, suggest the topic‘"working with parents._v""

.,‘?‘:1

)
Two Viewpoints

& » ‘\ : A

A teacher and an aide from different schools volunteered their

L

Vo



viewsagn_t e selection, qualifications,‘roléicf the aide, ahd the

teacher-aide relétibnship.~ Their comments é;§ présentéd bélow.

| 0 o \

A teacherfwich six years of experienece: = g

; B R o ‘ T 5 ) )

. I've had two aides. The first’expe:iépce was a_.disaster.
I didn't feel my aide_had the type of personality needed to

~ work with young children. B

R

[
1

Ifqe'neVer been consulted before an aidé was assigned to
me:=- or even allowed to interview prospective candidates -

yet an aide ‘and a teacher must work closely together. To me —- S

an’ aide's personality is faf'mqre important than her training. -

She must love children, and be a mature person;‘interested in
life and learning (the children's learning, the :teacher's
learning and  her own learning). . '

n It's also a bad idea to have an aide play mote than-one -
..role in a school. Some of our aides are secrétaries inthé‘
- morning and aides in the afternoon. This deesh't worke (They &
have .td give first loyalty and priority to one role only,* -
because usually neither job is really half time.  Unfairl - -

i

.- An aide with twd years of -experience:

I enjoy this: job; however, do

- ‘work with the teacher as a: co= orker and-should n
' given things to do. After two yehrs I kndW, ghat is e
am capable of carrying out my responsibilities. = I dé
my teacher is by any means an ogress bwt if, ‘throug
inservice, she was aware that aides can think and ad
constant remindgrs I would be far mote satisfied.

rpected and
not feel.
a brief

t without

X hI'am‘a,faStfworkérxgnd'moSt requests are:filled before being '
asked, 1 a1§o~stay'a,great.deal longer thangis necessary and _
although I gladly volunteer the extra‘time it would be nice #f
‘my teachers realized just how much I put into this job and how
well I do it. - - S e LT e

%7 . T.definitely feel the teachers should have 1in inservice on
i aides and that this problem which I am not unique in having (I .
~know through ‘discussion with other aides) could be eliminated.

-

P
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* Ac givities Performed by: Aides ' - ’f,

This section ‘of the chapter centers on the comparison of

responses regarding the activities performed by aides as perqeived e

by teachers and aides The activities ‘are grouped into five areas:

B ' Clerical Activities, Classroomqgaintenance and Administration
v \
. Activities' General non-Instructional Activities‘ Instruction-related

i ‘z‘
b .

fﬁlActivities- and Teacher Actiéities. The reSultslof teacher and aide

responses are presented in terms of percentage of frequency in perfprm-. \
ing activities. Also t-test results are presentedw The t—tests were o

‘ used to determine the. significant differences between the mean - scores E
_ ) ,
of the actual and preferred performance of activrties performed by
. € g .
‘aides as perceiVEd by.teachers and aides.

- ' . . R | . LSRN . o » \“» . . N ‘.k; } ' ’
: R S . VRS P . T
Percep‘tions of Aides . ’w PRIy ..,f;':‘ B a

Clerical Activities

o

. - .
As is shown in Table 20 the aides rated "typing, duplicatingg

—

preparing stencils and transparencies" as the most frequentlg}per—‘fli DA

L4

formed activity both in the actual category and in the preferred
;category with 70 percent of the, aides reporting | "Filing/f:source

materials" was rated as. the secpnd most frequently performed activity
h with 47 percent‘Of the aides reporting in the actual category and 53 '7

: percent in the preferred category. R

The least performed activity was preparing lvbrary cards" for

-

7ﬁ e which 80 percent of the aides indicated they neverfperformed the

‘,activity{

»

P L
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“,  N ,f' ' Table 20

for the Actual and Preferred Performance of
Clerical Activities Performed by Aides -

 *'Percentage>Frequency Distribution of the.Responseé‘of Aidés‘; oy P

(N/ 'n; 3‘0) .

~ ~ T pd ” T ’
‘Actual - - Preferred
! - Performance " Performance.
(%) - o E %) -
M

Occaéidnally

Never =

Frequently:
_ Frequent1y4

A B Clerical Aétivities

) O%E , Occasionally

w
Ea

" Collecting mOﬂeY-a

ey

N
~
W
s
73]
~

Telephoning‘oﬂ‘routine méttérsu
Filing resource‘matggihls L 10,43 47

KeéPihg Anventory °fxeqﬁipmént aﬁd_ RO
supplies? I o . v ;

g
’.:.:a-’.ﬁ:;.a;

47 30 23

:Typing,rduplicéting; pre§ariu;

and trangparencies 21 70 ‘ ’i3O 7

w

L S

o
Mm -\*e%,_ it

o °. Filingfeegoyds T T 43013 .13 67 20 'i‘i‘gi
L “‘ @I‘;-', i ?v;‘< Tro ) - . . . B g g St | n...l;‘ §
’ fvPraparing”11braryg;ardg' Coos 8010 10 4347 10 . '

i R i

v%étéing-ﬁp\pareﬂ:-:eacher,idterviews 57 40 3. 20 70 TR

s X N h.- ;.., .‘ N N ' v ‘ = . : “




" tenance and administration activities.

group of activities

‘actual categqry and. 67 percent in the preferred category.

. activity was f&owed by " aleing care of a

s_
@

o

& o

Classroom Maintenance and Administration Activities

P

Table 21 displays the aides responses on classroom main-.

v

that the aides were frequently involved in the performance of this Y

With the exception of "writing assignments on

1ﬁblackboard", all activities in this group were rated by more than 50

&

' percent of the aides as frequently performed in both the actual and

preferred categories. "Work with the teacher Supervising student work

areas" was rated at 90 percent in the preferred category, the most ’

activity which was folloWed by assisting with -

frequently perfoggsg

-

coats, and. overshoes" with«BO percent, and "distributing and clearing

K 8" l

away equipment" with 77 percent of the aides reporting in the

Cw
N

frequently pseferreﬂ category. T ‘“m -
. . ‘_l g ‘-? s
“General Non—Instructional Activities ";: ¢

o

An examination of Table 22 shows ‘that the activity "help

supervise field trips with the teacher" was the mostjg;equently

%

J“ I

'performed activity with 57 percent of the?aides reporting in the

This
vk,

class for a few minutes

T

while the teacher is. called away" for which 55 percent of the aides

indicated that they frequently performed the activity and 57 percent -

A preferred to perform the activity.'_\\ ’

The least performed activity was "reproducing sound tapes" fg\

Bt 0

which 87 percent of the aides reported in the never actual category

In general the responses show

1

R e A

o9 -

/

Y
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Table 21 Coa
Percentage Frequency Distribution of the ReSponses of Aides '@ﬁl
P for the Actua& :and Preferred Performance of
3 Classroom Maintenance and Aaministration Activities Performed by Aides
: ~ (N =30) ‘

. R __Actual . . Pféierfed ' . f
« » ‘ s ' R ‘Performance -, Performance .

@ R ¢S

£ i
@

R R §ﬂ§avvr,

ce “;'- _"4 f %‘

"Never -

Classroom Maintenance and '33 lﬁéﬁﬂiﬁﬁzui

Administration Activities'aﬁ__ v
"—'qyﬂ R ot an

Oceasionally
‘OCCaeionally
Frequently

.‘Frequently ok

v

Writing assignments on blackboard . 83 7 10 47 ‘d49f4;134

Supervising clean-up timea- L o 10~ 23 v'67 '5§~ sz: 70
? T o »' _' . . -.‘ - .

Arranging materials for lessgns E 7 33 60 : ‘i.‘ 63

Work with teacher supervising o PR ,if

student work areas‘w _ : c 13, 87 10 90

-Distributing and clearing away

equipment ) . 3 2071 23 71
cwe T L

‘ASSiStivg with‘coatS,*qurshoea ' E 17 3. 80 10 10 80

13 27 600 71 33 60

IR aOne,ca§e misaing; N‘a'zg,f, 'H.' IR : ‘:" v e
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[} )
S ' Table 22
: Percentage Frequency Distribution of the Responses of Aides
" for the Actual and Preferred Performance of v
General Non-Instructional Activities Performed by Aides
(N = 30)
. = 7
I Actual Pqﬁ%erred
: Performance Performance
S S , (%) (%) |
.‘ K4 | . - | ’ ‘s“: = | | Q
'.n m 5’ — > ‘
AR SRl g 0 o
A 0 g .0 &) )=
RS i@ o« [
1 Woosm N 0 3
: General Non-Instructional . RERN %%’,'_ g g .3 T
i A_ctlyities o " r’«é* ‘M e = A 3 ' \% ,_{«g. -8 . H |
. ' g ) 1a@ - ‘ i"‘_ L -
:”ﬁmm%ﬁ & Obtain*Ti&mS@and related ‘equipment 23,883 43 53 47 :
) o o ) . ) ‘ . "%R"I" . » : - N ‘
‘Assembiing resource collections " 13° 20 57 23 ;
'Organizing and cataloging resource . ;;ﬁﬁﬁ;i:-ﬁ§
materials ‘ . v .0‘ oo =607 733 727 60 13
L ] w00 T
Taking care of a class for' a few ,"f'”iphiff. e
~minutes while the teacher is called ) - » : S
- away _ STl ,"'ﬁ e : 7° 53 - 3 40 .57
‘ . . . - ”-‘.‘:"‘,5‘ . . - ] . T " . . N
Arrange and supervise games under o . 3’ _ -
direction of the teacher : -.,’ 10 63 "27 . 3 50 47
Assisting with routine health tasks o 23 .53 .23 13- 70" 17
o Maintaining“order in a regularly- - df” '"f’4'3‘;y~,'ff .
scheduled study hall S 670 20:7 13 47 037 17
' Making arrangements for student tours T
v “and field trips S O : ... 30 40, 30 10 63 27
. e : T 2 | L 5
‘Help supervise field trips with the o R SR
teacher - , sre T ‘ 3 .40 57 .33 67
Assist in- general supervision duties _ S e ST =>l e
on the playground and in the school <.. 23 ;33”,:l3“ 33 50 17
gReproducing sound tapes ,‘dl»f:‘ - l f‘87';>l3“: ff'fv407 ‘60v
frg‘Setting up, operating and removing Ty .*::‘r . _ b
'raudio-visual equipment R flf”j'-”23f; 53 ”23,,;‘3 71323
e L




- that gthey gev‘er performed this activity-

'¢ﬂ" .

'Instruction—related>Activities

The aides indicated that with a few exceptions they were not

extensively. involved in the performance of instruction-related

- ) ‘ ‘
activities as is shown in Table 23.  The exceptions were ''preparing

-

instructional materials" with 83 percent of the aides reporting that

they pr*rred to perform the activity frequently, assisting

individuals or small groups to folloﬂ‘?nstructions given by’ the

\

teacher" with 73 percent of the aides reporting that they preferred

" to perform the activity and "encourage and promote etiquette and good
! t = y v g ,

[

. manners within th§ﬁschool" with 63 percent of the aides reporting in

the freduently pndferred,category. :

4

75

_aAﬁ ex¥x, mely low involvement by aides was shown in the activity -~

/-
"provide musical accompaniment" where 97 percent of the aides reported

]

Teacher Activitdes - , . .
. ¢ S
An examination/of Table 24 reveals that aides are generally

“not involved in perfOrming teacher activities and prefer not to be

involved. For one activity, it was. reported that aides do have some

\involvement in "deciding on discipline methods. For this activity

‘ 30 percent of the aides reported that they were involved occasionally.



Table 23

[}

Percentage Frequency Distribution of the Responses of Aides
for the Actual and Preferred Performance of

Instruction—related Activities Performed by Aides

(N = 30)

.

" Actual

Preferred

/ Performance ‘Performance
(%) - (%)
N > >y
— L)
- > ! >
g — o —
g o c L
| O -
' 1 ¥ w o ~ 0] -]
@ o T o o o
. 5 Q @ > 3] @
Instruction-related Activities ' 2 S o 2 38 el
Assisting the teacher in the
administration of obJective tests . 53 33 13 27 60 13
Conducting prescribed exercises , e o :
with individuals. or small groups - w30 53 ‘37 3 @h3 53
Assisting individuals px small groups o V
to follow instructdions given by the L = o
teacher B . 3 23 73 27 73
Listéning to students read otrally, record S : -
difficulties and report to the teacher 57° 23 20 30 40 30
;Preparfng instructional materials - 17 83 17 83
Instruct stidents in the proper and’ o ) o
safe usgof tools-and equipmenta 20 50 30 7 - 53. 37
i S , : )
.‘Encourag‘mandepromote etiquette and ;- : : _
good manners within the school ST 3 33 63 3 27 70
Listen to students read their own stories 67 27 7 30 53 17
Prepare special demonstrations ‘ 43 43 13 20 63 17
Provide musical accompaniment 97 3 .50 47 3
Tell or read stories to groups or . v
classes 23 50 27 3 57 40
Assist the teacher in'c0nducting L . _-"' :
group discussions - 37 53 10 27 53 20
Help students locate tesearch and ‘
reference materials suggested by the R . .
_teacher o ‘ 67 27 .7 37 37
‘ Act as a volunteer resource person : R
in an enrjchment or special - - L
vinterest topic : 50" 43. 7 27 63 10
. Assist and encourage students in T .
’independent study [i; 33. 4720 23 43.

33 de

-

%0ne case missiog, N = 29. .

ko]

76
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Table 24

Percentage Frequency Distribution of the Responses of Aides
for the Actual and Preferred Performance of
Teacher Activities Performed by Aldes

(N 30) >
\ ’ ‘Actual Preferred :
- , Performance " Performance
(%) ~ (%)
: > >
i ! i
~ > — )
R o
' = I = e}
o g - S =
o d ) oy Y
o u w 2 N w3
) © T 9 ‘o &
‘ > 9 @ > Q o
Teacher Activities -2 s £ 2 8 K
A Make daily lesson planSMH'“""\\\\ 73 23 3 53 43 3
£ ‘Declde-on discipline methods P - 60 30 10 50 37 13
' Make subjective entries in student = — . :
records ; 77 13 10 53 37 10 i
Introduce a math concept to a class .83 17 " 70 20 10 S
e Set- criteria ‘for a subjective test | 93 7 700 30
e o, , .

A

" Of the clerical activities,‘the aides indicated that they were
least involved in preparing library cards" and that "typing,.duplicating,
preparing stencils and ;ransparencies was.the activity they most
vpreterred to do." | " |

. The aides showed that they were highly involved in the class- -

rooﬁ maintenance and administration activities, with the exception of S s
tha activity "writing assignments on blackboard." The activity the S

aides indicated that they most preferred to do was "work‘with%teaChqg{JZ'f'ﬁ\,

AN




materials" but that they didn t want to "provide'musical accompaniment"

Tn Y | - ' 78

supervising student work a;bas\" ﬁ.

PR
The aides' responses indicated that the most preferred activity

of the general non-instructional activities as "help/supervise field

trips with the teacher." The activity that the aides ‘least wanted to.

kdo was organizing and cataloging resource materials. Few aides

reported that they were presently "reproducing sOund tapes _ -

’"E . The aides indicated that they wanted to. prepare instructional

except“occasionally. Of the instruction—related activities, provide

musical accompaniment" was the 1east performed activity.
N .

The aides indicated that,. generally, they’ were not doing a
teacher activities. o o | e . /_
PercgptiOns of Teachers‘ ‘ ‘ "\' # ) '

. Lo . 4 - v
.,

"In this section the responses of teacheipgto the actual and !

preferred performance of attivities by aides are presented in Tables S

]

25 through Table 267 ) . S |

. . . . ) : .
. D 1 "l
REAREY. I T .- |

Clerical Activities ' R S T T , R

e . . ' \
'\’Table»QSV’ splays the teachers responses to the performance IR

of clerical activities by aides. The activity most frequently performed

>

by aides was "typing, duplicating, preparing stencils and transparencies""-:

/

' for whicﬂ\Lf percent of the teachers reported in the actual category

and 79 percent in ﬁhe preferred category. The teachers perceived aides

i 3

as being least invoived in the activities "setting up parent-teacher

e -
interviews" and "pt: ting library car s."f - pf’@,‘::;,
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e d

e
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1 L + . . .
. . . s B \ .
; A A : . R " 99
S . . .
. . Lo S S .. N T
. - Lo O
K
3 * .’ f
o . . \
O o ’ @ ~
P ; i < .
- .
; 4 N

L e T AT S Table 250 . 0 N
O SRR A : ' ' i

T 5 A m
v Pgrcentage‘Frequgncy Distribution Qf;the“Reaponaes,ofﬁngche;s' p

S v%p@nalmuﬂnupummmbyuus - P 2

D S P R | .

o T - . AFtyal Preferred
L e - Performance. Performance

o R K z (%).

-

Occasionally
iopally

Never
Occas

Frequently -
Frequently -

Clerical Activities

-

Collecting money> .46 39 15 2

i
£
\O
N
~

46

>
o

“Telgphoning on r0utihe,matters- B 21 36 42 9

£
(Y=

»w"Fiiiﬁg feéSurCe ﬁmterials _ 15 49 36 52

supplies 4252 - 6 9 61 30
‘ fypinsl dubiicating, Rtepéring o ‘ o }
o ~stencils and transparencies: . 18 82, 2 079
e f% L Piling reports - . : { : - o

/| Preparing library cards. . % S 19 12 9 115 1
'Setfing up pareﬁt*teacher’

interviews 82 12 6 52 39 9

A e .

P -
s e . S ‘ | .
N - One case missing, N = 32.
£ oo v , o
“ : s
R Tk N
) ' ’ ti . ‘ :
- . e R ji;' i N 4
. Y PRI L SR SSRLIEI & i
\\ AN <3 't’%% v ;"‘“_k’ % ! b - :
: ‘ ; . R ; r(' P
; :1 _\ i Vo |
‘ A T

- - . . . for the:Actual and Preferred Performance of = 'jgg”'

.}l‘ .;.’ (N - 33) ) » Y | L . »
) " ‘ ' . ’ s f"S) e . '
1 3 . . . W B
Y] !

Keeping iﬁﬁeﬁtofy~of equipmegt and . W o . T

e



Y

. e _ o _— oo
Classroom Maintenance and Administration Activities < o

An examinatiqn of Table 26 reveals the teache\Fs responses for

aide. involvement in clasSroom maintenance and adminiStration activities’

7 \

as being frequently performed with the exception of the activity

writing assignme/nts on blackboard. i Forxr this activity 88 percent of
. the teachers responded that their aides never Actually performed the

activit‘y and 76 percent of the teachers reported that their aides -

3

should not perform the activ:lﬁty.wv

. Table 26

Per?centage Fiuency Disgribution of the Responses of Teachers
. for %he Actual ‘and Preferred Performance of
assroom Maintenanc.e and Administration Activities Performed by Aides

(N = '33) . A -
| \
. e Actudl = Preferred .
Perf rmance - Performance - e
S y ) |
: K . - . L ,"é‘ ‘.L:TD . /u /!; S":
3 . & e, a2
[S) -] - /e [~
‘. . (o ()] 5 -~ g .
Classroom Maintenhance and v - g &. & -
Administration Activities 5 9 .8 2 / 3 ;E» : i
Writing assignments on blackboard .8 12 " 76/ 21 - Fan
Supervising clean—up time  .° ' T ‘ '6, 36 58 - 21 76. !// ._“
,_Arranging materials for 1es;sons 6 46 4‘9‘ ,/3 36 6l
 Work with teacher supervising A /, LI o o i ;
student work. areas ' - i ‘ 24 18 ''82 |
' / B of . .
o ‘Distributing» and clearing away equipment ) ;&1 3°M2° 8s i
T Sr b ' ’
T Assisting with coats, o,vershqes o012 2y G .9 1873 -
Keeping' bulletin‘b}ya'tds neat and 'c'urrent. 3ﬁ 27 . 70¢ 3 ~15 82 he °
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-,‘yGenerql Non—Instructional Activities 'f T

‘hactivities classified as general non—instrdgtional The actdvity "help

f.,:Instruction—related Activities

Table 27 displays the responses of teachers for the group of

“supervise field trips with the teacher was the most frequently performed

":activity with 67 percent of the teachers reporting'&h the actual .

-

category and 70 percent in. the preferred category. The least pe_

SN

—activity was reproducﬁng sound tapes" for which 79 percent‘of the £

teachers reported in the actual catedory.x- R ;» R I fﬁ‘.."

."’ .
/

i

An examination 6f Table 28\revea1s that the most - frequently

vperformed activ1ty of the ihstruction—related activities ‘was ‘preparing

< : ‘

finsgructional materials" with 82 percent of the teachers reporting in
_hthe agtual category and 88 percent in the preferred category The |
’second most performed activity was the activity encourage and promote'
‘etiquette and good manners within the school" for. which 73 percent of

jthe teachers reported in the actual category and 79 percent in the

t

preferred category._ - T e 7" xf"‘- B ;,'fg

The least performed activity was "prOVide musical accompaniment

v.‘folloWed clésely by assist the teacher in conducting group discus—‘

’sions.

R
/




| | SE »w.:;‘v,'tijcr" ST T e
e e '_' - “rable 27 g '_3 N R
N o Percentage Frequency Di tribution of the ReSponses of Teachers L
J ; forlthelActual add Preferred Performance of L ;y e o

‘ General Non—InStructipnal Activities Performed by Aides_. S

, _ T ST (N = 33)- R B

PO

. RPN A SRR, B B ‘Actusl - Preferred
";;_V e T L e Performance v Performance

(/)'l R 7)

A‘Erequentl§:‘l'%y

) Qccasionally
ijrequently_ l:,
Newew

‘ S RO s SN 9.
" General NonsInstru t!pna 'Acti?itieS~ o %
- f';”vt U T : =

"s-bv
:

'rObtain films and related equipment o 30033 36, 3.

S{i Occasionally'

(o)}
£~
N

i i 'Assembling resource collections Q ﬁr’; o ]530 ;49} 21 2

’IVOrganizing and cataloging,resource | hf“'f e ST e L e
materials SRR S 3’. R RIS 46 3?;’%jgi,iil§*’/52vv,30: Lo

-Taking care of a class for a few ’iu;lﬂ,f\" : L.'i'q S ;’?;- e

. minutes while the teacher is called G\ T T e e L
lfsArrange and- supervise games under o DA T L e
/'direction of the teachera ;T' - L. 158 55 ;30,ﬂ;16“: 58 33

Assisting with routine health tasks : " 24 - 55 %21?1'19:>r67‘-’Zl_éi,'d'; T

..Maintaining order in a regularly-- d"f' ; : (IR
'_scheduled study hall R S o 6L 24

",}X‘n ]Making arrangements for student R T
A ltours and field trips “;ﬁb‘ EURPE RN oo 360330

) *Help supervise field ‘trips with the_‘ o S };
O teacher L \:;u : e e 2T

) ".'Assist in general supervisibn duties - e

_hxj_On the playground and in the schopl 49 - 36
v theproducing Bound tapes-a‘ 5.‘, S & A |
Setting up, operating and removing ERE A ﬁ o
audio—visual equipment S TS R 15 46

"i4b »rr\ | | H
» 2\?Oneﬂcese missing;'ne- 32.




i:;/;;f;%,',,‘t~‘;eﬂt i‘-fvi_i f* u_f - Table 28

Percentage Frequency Distribution of the Responses of Teachers
SRR L for the. Actual and Preferred Performance of -
T . Instructiénrrelated Activities Performed by Aides
: TR D (N = 33) . .

ey Qi 'f”f{t a:'ifni = ftfﬁ" R Actual Qj'?'-PreferrEd
. SR c : : Q,/*\ Performance LE Performancei'
(7) : g'_i (7)

Ty R

B

4,0ccasional1§~;~
Frequeritly . -

:'Occasionailyh',
Frequently

Nevér ' .

. 1nsﬁfdcéibn—feief¢d,Aétivitigs{41:1”"

4_"

Y,

‘|Never.

; Assisting the teacher in the R T R Ry RS
L administration of Dbjective tests : ,] :1“52t3,33_i 15 460 39 15
f.Conducting prescribed exercises w1th - \ffri; :_x(_‘. w{.;y-ﬂﬁ A T
i ,individuals or. small g”°UpS .j WA‘“’-"‘;f,v”'Gf ”49~f5461'd‘3:3'427vﬂ55@ﬁ’=f¥;2;
,ﬁAssisting ﬂndividuals or small groups to;i-fzf‘ic’g . f;iecfif‘flffi . -
: ~follow insvtgctions given by the teacher S 300 700 2773
K“’”LiStEHins t6 students read orally, - L e T
sf'grecord difficulties and report to the T et R T
 teacher . . © L 390 330 0270 27 *039 33
JPreparing instructional materials f-,y'.' o180 820 v 120 88

T e

egInstruct studentf 4n the proper and - A T TR P
safe use/ of tool and equipment S ,’i L9 46 46 _“3:v'42 55

: QgEncoura&e and pr' ote etequette and , iwf . ;Jd ‘ ibirrx,}vfi-r:ﬂi" R “)‘W?”f
.good ‘manners within the school 326 0 73 0020 79

I,i Listen to students read their own ff:”ijii*ﬂt'”h;i? ,ﬁf;'lﬂ--, N ‘

' stories o 052 33

"Prepare special demonstrations L . '*55-‘r1i39::i46'f§

Provide musical accompaniment ' 1}_'._ ) _rv88 J';2i7i
‘\{I-TVW”Tell or read stories to groups or ?? ij’i,:witibﬂE.‘?'
' \\ssist the teacher in conducting

.~ group discussi, 30 >'64.jﬂi‘

Help studéhts 1ocate'research and

reference materials suggested by R e TN
Ff the teachers’ o .\\?v B o Lo 49 k2 9

Act as a’ volunteer reSource persOn in’ 5 -",f_u“h -

-.an enrichment or. special iﬁterest topic .36 52 %

Assist and, encourage students in - ”vifr_i7?577 b.szf.ri[j;f

- indepehdent study R *]'ﬂ~'[fi‘ lzs‘jsz:j_36L ’“:‘; ’




Teacher Activities f"\.; x e
Table 29 reveals that aides are not extensiyely involVed Ad .;““

;fgteacher activities.‘ The one %xception both for the ectugi and pre—-~ fﬁ;
':gferred was the activity “deciding on discipline methods. ‘ For this-

'~/activity 39 percent oﬁ the teachers reported that their aides were_ .

Tihoccasionally pifforming this activity..e-

ct [

L Fod ;; Percentage Frequency Distribution of the Responses pf Teachers Tt -
EEEE for ‘the ‘Actual and’ Preferred ‘Performancé of AR
Teacher Activities Performed by Aides A K

(N = 33)

R R ”h"Actual ?referred R
W Performance _ Performance i}5tuiu

el @ m

Frequently |

_',oc-cas:iongiiy __'{,
,Neve't SR

| Frequent1y .
Occastonally ~ |

b -]q:‘e_eié:herf-Aé’;wifiééﬁ'_ B

Yol
g
L=a]
&
(=
wn

thhRe daily 1esson plans_'tc ‘

fa;Decide on diSCipline methods fbu“}i‘f"P:hﬁiisﬁ -39 fo;“

o i‘Make subjective entries in studenti‘l;ﬂ.ﬂ.bv R T Dt T T

»T;tIntroduce a math concept to a class f¥;c;"H79,>‘21f'1f5f”.7ﬁ?"f24,fv;‘]?~'{[f::'

'L?:Set criteria for a subjective test | -f{”fi94fe‘;6t{i' ~fg91_/1;§taj-




R The perceptiOn of teachers as to. the involvement of aidf
:‘number of activities, indicated that aides ‘were freqoentIy "typing,

duplicatimg, preparing stencils and transparencies., The-teachers'
P A ' / Bl
reported that of the clerical activity,_the aides were least involved

codn Setting up parent teacher interviews" followed by preparing '" x
' library cards." " ;
. The teachers indicated that of the classroom maintenance and
: R S

’ administration activities, the aides were least involved in writing

TR assignments on blackboard."

R
o

- 0f" the activities classified as general non—instructional *the

-',,vteachers indicated thagtthe aides were most involved in "helping

‘.Supervise field trips with the teacher." The leastuperformed activity
:;as perceived by/teachers wasy"reproducing SOund tapes. »

_ S : DI
The most frequently performed instruction~related activity,‘as

. perceived by teachers was xpreparing instructional materials."‘ The"

',‘teachers saw the aides as having little involvement in "providing

:“nmusical accompaniment "Q,"

The teaﬁhers indicated that aides were generally not performing

'5" teacher activities.f'*

'ﬁ@"ﬁcoéparison-f L ' B

““'vTﬁeTPé'fceptibn:éf .Aﬂide” :" |

:';to determine if there were statisti ally significant diffenences between‘

iy

':"jf_the actual performance and the preferred performance of activities.: The

Ty

' ?"'results of theaeﬁtests are presented in Tables 30 through 34




< Clerical Activities ,'»ﬁ”--s 3f rh,j b ‘:fﬂ

. -Keeping inventory of
7f:-equipment and Supplies

}”Typing, duplicating,f~'“‘”

!

As is shown in Table 3p ‘a t-test of mean differences revealed
R

significant differencea between the actual and preferred performance for

four of the ei it clerical activities. In all fOur instances the aides ﬂ‘-*

\

: rated the preferred performance of the activities significantly higher

L IR
‘,

than the actual performance. :
\ )

L @fVTéblefso .‘
Comparison of Aide Mean Scores for the Actual and Preferred
' Performance of Clerical Activities Performed by Aides ’

(N = 30)

—

Vii']86';

I S

‘Actual Preferred o Significanti»ﬂ"'{

'”Performanceti.;Performance = Difference'

"7'}c:fié‘r"i,c‘a'i'l;A'c‘t:ivif;i_'e‘"s'_‘»:‘-’-,'_zf__’ji.x=.rj"f;s,.}l__)_a X s

B

“"z Collectiyg money ~f1[¢ »f’ﬁ ;"1,75f1'0f73ifﬁ'1;89’*f0567i’-f,,pn{s;l .
Lo | Telephoning on routine v‘ : : R '”.r: ; ft - 3.gv”[' . f"_ e
~’f:vmatters a i vpﬂ'fﬂ 72‘10f"0;80 2,10 - 0.48 ',n;s;“_fi_l

_Filing resource mat‘ials o . r2\36 066 2,50 ',0957: ‘E n.s.

2,24 0.63 - ikwk

preparing. stencils and

“»;‘transparencies o “‘;tff}‘~ - 2.66h'»0;54”"3l2;70 1?0.46 mvfflpn;Sr_ffi

;Filing reports geF=f b ,~1-'ﬂ;»1g7of,f0,7pgﬂ,'2;66_[”Q;5§ ;";.-*¥~.7‘;

‘1Preparing 1ibrary cards T;7v,;1{30ﬁ;'O.6S{7Tfi}56_'f0166;; :ffjiﬁlf

; f-Setting up parent-teacher e SO e T e T
wfminterviews ST 10460 00057 ‘1,90 1054 1 Rkk

‘ﬁfﬂ'***P <. 001

Zone. case missing, N= 29 S e e

. *p ‘g .05 AT ,»',-
**p < .01 :3?_ ;.fif'fhy

T




: r‘_ Classroom Maintenance ‘and Administration Activities

-

/ N

A significant difference was found between the mean scores for

'~;the actual and preferred categories for one item, writing assignmentdl

’;{cn;blackboard " ‘In this instance as is shOWn in Table 31, the aides
DSt e

B rated‘thiﬁ;referred performance significantly higher than ‘the actual

‘performance.i ce ‘. _; ‘ ,., - :-‘, ;J~}<f & |

BN . . v

Table 31 R '.,,/“‘*c~\‘ i
' . v WA

Comparison of. Aide Mean Scores for the Actual and Preferred

Performance of Classroom Maintenance and- ‘

: X Administration Activities Performed by Aides
s SRR : (N = 30) '

- Actual ﬂ',Preferred '.Utsignificant
: : : : kPerformance.g_vBerformance' - Difference
Z'Classroom Maintenance and e ‘ T
Administration Activities R X S D. X S.D. .- Lo

*;Writing assignments on A ‘ Sl S e
blackboard. * 1.26 0.64  1.66 .« 0.7L . . . %k

'.";Supervising clean*up timea <i2;62‘ 0.66 2.69 - '0.54 "’i'“v n.s}’

7-Arranging materials for s e L PR ) ;
'ﬂlessons ST 2.53 .0.62 .2.63 0[49; - Vnrs;

_ Ly - :
WOrk with teacher . S.oa i
: snpervising‘SCudent.work_‘5 T fﬁ“g7;,i L ST
areas = - S j‘,_ ©2.86 - '0.34 . .2.90 °-0:30 ' . _ n.s.

“!Distributin and clearing ol T e e T e e
. away- equipm t 0 2.73..0.52. 2,76 04437 . nis. C.

t'Assisting with\coats, S R o
'.oversh'es G x .G 2,63 - 0.76  .2.70° 0.65 : n.s.

bulletin'boards - . - oo HET AT
-meat ahd curremt . . . 2,46 0.73- 2.53 0.62 - nie.. . - -

N

One case missing, N\- 29
L %p <.,05. SN
o **p S0 ‘~, S




A

General Non—Instructional Activities

88y

“
\ Sy
N

As fis shown in Table 32, significant difﬁerences were found

between the .actual and preferred mean scores for aides in .seven of the -

12~activities classified as general non—instruction&l'activities © Im

all seven instances the mean scores for the preferred category~were,

. significantly higher than the actual category

)

Ty

.$ab1e‘32

w

oA

J

Comparison of Aide Mean Scores for the Actual and Preferred
o Performance of General Non-Instructional
*1Activities Performed by Aldes

Vi Nt o
VAT

(N = 30) S
\4 -~
" " Actual . Preferred -s1gﬁ1}1cahg;, ;
L _ Performance Performance  Difference
" General Non-Instructional _ - B A v
‘ ActiVities : X "~ S8.D. X 8.D. Lo
S - | ]
Obtain films and related R o U -
equipment ‘ 2.20 - 0.80 2.46 - 0.50 *
Assembling resource ’ : o .
collections . 1,66 0.71 2.03 0.66 ¥k
“'0t8anizing and cataloging SRS : S N
' resource materials - 1.46 . 0.62  1.86 0.62 *kk
Taking care of a. class for v \
a few minutes while the e _ S ‘ C o
'~teacher is called away 2.53  0.50 - 2.53 © 0.57 n:s.\\' ;
A A ' . e
_;Arrange and supervise games- . \":' .
- under direction of the - o - i o LN
. teacher 2.16 0.59 2,43 0.56 %\ °
'Assisting with routine ' . T L x - _.\ SO
health tasks ' 2.00 0.69 2.03 0.55 n.s. \\;
-ffMaintaining order in a’ ’ \ R
g regularly-scheduled study o B ST . \
hall : 1,46 °.0.73 1.70  0.75 o\

i
{
!
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. Table 32 (Contfd) o j L _f -« .7
j . 7 .
‘ Actual ‘ Preferred, - Significant
General Non-Instructional ‘Performank ; Performance,y Diffe{ence
‘Activities X sp. X s N
“‘ *

Making arrangements for
student tours and field

trips _2.Q9‘ 0.78
/ S
Help supervise field trips .
~with the teacher 2.53 0.57
Assiet\in general super4‘
" vision duties on the play- -
ground and in the school 1.60 0.72
Reproducing sound tapes 1.13 v'O.é&
Setting up; operating )
and removing audio-visual o . e
equipment \ 2.00 0.69
. . /
T ¥p < .05 |
**P < .01 :
‘.***p's 001
‘ (—/_’ . . - . " ) ‘ o
o . \ .
N ‘ P ‘a - _—
‘ / .v ~ " H‘M/




wf; Preparing instructional
ﬁ;materials

:ﬂ‘;;tbols/and equipment?2

. N ' \ |
N / -
4 N\ '
/'- ) . \ . . * . R 90
p \ ' o 5 K * ;
+ N . . \
] Instruction related Activities \ '
S Significant differences were found between the mean scores for -

~ o N

r 4

the actual and preferred categories for eleven of the fifteen activities

-

' classified as instruction-related

‘shown in Table 33, the mean scores for the‘yreferred performance were

significantly higher than the mean scores for the actual category

In all eleven instances as is

-

/ .
Assisting individuals or
.small groups to follow -
- instructions .given by the -
, teacher I ..

'_Listening to students read -
- orally,’ record difficulties
and report to the teacher

0.80

2.83

Instruct studen&s in the . R
proper and safe use of ‘ . L
2:13 0.69

0.53

.

0.37

2.73
2.00-

- 2.83

e f Table 33 )
__Ccmparison of Aide: Mean Scores for the Actual and Preferred

N ‘Performance ‘Qf Instruction Related ~

: Activities Performed by Aides ' .
‘ o = 30) ' .
'f, ’ L . hd ’

. _ oo Actual . | \Preferred .Significant
Instruction-relatedk N\ ?erformance‘ . Performance  Difference

Activities JARREE \\ X - ,8.D. » §.D. . \

T N |
Assisting the teacher in -~ -~ L : ’ .

- the administration of" . o T - ,
'objective tests \ 0.72 1.86 0.62 Tk .
Conducting prescribed )
exercises with individuals - S
or spall ‘groups : 0.64 2.50




., ’
' 91
- I ' )
K N | - , .
A - Actual Preferred Significant
, Performance  Performance . - Difference
‘l ’ '
| X s.0. - X  S.D.
. .',;:j ]
v | ‘ //‘
2.60 0.56 '2.66 0.54
. "..“ v “‘ . Y
' o 140 0.62° 1.86 0.68 "
[’E;epare' pecial demon- e v . L : )
© strations = . 1.70 . 0.700  1.96 0.61 *k ‘
4 "'Provide'mssicél accom- T : ' N
paniment . . = . A » 1,95. 1.53 0.57 . kkk R \\i
T‘.ell‘ or r»ea& stories to ,;"é o o - . b -
'SIOUPS or classes ‘ 2.03 2.36 . 0.55; k% . IR
Assist the teacher in. 7/ ° '
.- conducting group discus— ' . L. .
sions / 1.73  0.64 - 1.93 0.69 S
Help students locate R i
research and reference
materials suggested by’ ' » Co . . .
the teacher - 1.40 0.62 1.70  0.59 ° i A .
‘Act as a volunteer b \\\;
resource person in an - ‘ v '
enrichment or special‘ S . S
interest topic ' 1.56  0.62 1.83 - 0.59 kk -
Assist and encoufage‘ X
- students in indgpendent e o ,
study 1.86 0.73 2.10¢ 0.75 badad
RS < _
One cdse missing, N = 29 : c o
*p <+.05 N ~
o k% < 01 -/f e
kkk < 001 7 a |
'»‘ ‘




v
Teacher ‘Activities ‘ . , -,
. . . ~ . - . - . ‘
'3As is ‘shown™ in Table‘34;-signifi differences vere found
between the actval and preferred mean scores for aides in all of the
activities classified as‘Y%achér activities In all iive instancesw
’ L 3
the aides rated the preferred performance significantly higher than
the actual performance category. r' 
\
- . Table 34
Comparison of Aide Mean Sco;es YQ§ the Actual and Preferred
‘ Performance of ‘Teacher Activ es Performed by Aides
» (N = 30)
: » ‘f\\.‘ : v - N
: . N . —
Actual Preferred Significant
Performance ' Performance Difference
Teacher Activities~ X ' S.D. X . s.p.
. ' - E- \ ' - , ~
Make daily lesson plans : 1.30 O.SQ 1.50  0.57 T
N L iy »
Decide on discipline ’ ' : - : )
methods S | - 1.50 0.68 1.63 0.71 . A
MakeesubjectiVe entries S ) Co
in” student records =~ 1.33 0.66 1.56 © 0.67 . - &+
- Introduce a math concept ’ ¢ 7/[ .
to a class , 1.16° 0.37 1.40  0.67 . Kk
B n b B . ) ' ‘ p — . B i» ) i ‘\
Set criteria for a . . o : e
- subjective test | R '1.06 0.25 1.30 o0.46 *k
*p < .05 - R B o \
**p <, 01 &’ / - A
j ‘ '

-

-

e A il i 4. 45
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,fu dummary, the t-test pn the-mesn score‘.a‘wof aides revealed -~

" S e P e
‘that statistically significant differences qxisted between the actusl '
and preferred categorieg for 28 of the 47 activities. The aides' '

: ' ’ ‘ . o 6ot .o
"pnfferred to be more involvéd in all.28 activities. SRLY A
Perceptions of Teachers '\ » : '(" . L, v

]

A Eor?EIated t-test was condfftted on the mean scqres’of teachers .

for the actualvand(preferred performance of activities cerforned;by éi

‘aides. The results othhe‘tftest are presented in Tah}es 35 through:

. .
39-‘ '~ . ‘ . v : o . B n\..')i
» . . .

.

Clérical Activities " | .. ot ;

Significant differences were- found between the mean scores for

‘h> the actual and preferred categories for five of the eight activities T j

classified as clerical In all five instances as is shown in Table 35

the mean scores for the preferred category were rated significantly
higher than for the actual category. . e L ,.5“ { B

° »

Classroom Maintenance and Administrat!on’Activities‘ ' Yo ~

As 1s shown in Table 3§, significant differences were found

\, -

between the‘actual and preferred mean scores“for teachers in’four of

the seven activities classified as classroom maintenance and -

T
-~

o

administration E;In all four'instances, the teachers rated’the

preferred performance category: significantly higher than the actual

*
L

o e category. : e ’ i NS
pexs‘smanc € teg ry . , . R
- ® -
L : o .
: : . : _ .
g - o
L3
,



o Keeping'inventery‘df*‘4"
~';edvipmeht;and supplies

Qr

_' Collecting.meney,
SO

’ Filing reports

._Comparison of Teacher Me.
Performance of Cleri

PR

i

v

:

al Activities Performed ‘by Aides

(N 33)

n Scores for the Actual and Preferred ﬁ\

Toen

‘Clerical Activities

‘Performance -

‘Actual © - ' Preferred
‘ 'Performance

PR

S.D.

5'Sigﬁificant.
Differeﬁce;‘

1
<

;o

matters,

Filing'regqurce-meterials

Typinks duplicating, .

preparing stencils and

"‘:,transparencies

'

“;e'P eparing library cards

AN

'Setting up- parent teacher}

interviews

)

\

L 1i54

o Telephoning on rout'ne s

2.21°

2.06

0.78 1 2.36

2.21  0.69

0.60  2.21

2.81 - 0.39 2.78

0.61  1.72-

1.30. . 0.63 ~1.39

1.24  0.56  1.57

0.7
- 0.65
2,51 90.50
70.60 "
0.41

0.62

0.70

0.66

LS

Rk

One case missing, N =, 32.
< .05 -
.01
L.001

3(-
o
A

o4



Table 36

i

4
i

i
f

"

Comparison.of Teacher Mean Scores fo;/the Aetual ‘and Preferred
: 4_5 Performance of Classroom Maintenance and

S 33)

. A . /'
U
< L . . Y,

Admlnistration Activ1ties Performed by Aides

s

: Clasarobm Maintenance
.- and Administration

ﬁétual-'
. Pgrformance

" Preferred -
Performance

'fli.

S.D.

 Significant
Difference .-

Activities . - -‘-,/.ﬁ ~ S.D.

'Writing assignments on :';

blackboard - ./ 1.12° 0.33

Supervising-cléan~up e

1 time-_, ‘ ___;f R 2¥51,{‘Or61_hf

. Arranging materials for

lessons. S T 2,42 061

Y]
s e

F{;‘WOrk with teacher

supervising student
work areas T

“Distr1buting and clear—'

.Assisting with coats,,

TL2.750 0443

L1027

2.57"

E ‘. ing away equipment S0 2,66 0.59

overshoesv, o . L 3 2.54 a0.71

'Keeping bulletin boardsj

.r neat and clean ’ o _;‘2266rr10;54”

2.72.

2.81"

- 2.78

. 2.81

2.63:

,"0-. 5\1 .
0.51"

0.56

©0.39

- 0.46

0.48"

0.65

M8,

95
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ffGeneral Non-InStructional Activities :

T 96 "

Significant *ferences were found between the mean scores for.

b

In all eight instances

category

as is showu in Table 37

' of the 12 activities classified as general non

—instructional.

actual and preferred categories as perceived by teachers for

3 ‘the teachers rated

the preferred category significantly higher than the actual performance

o

health tasksd®

x Table 37 : v
" Comparlson of Teacher Mean Scores for the Actual and Preferred
Performance of General - Non—Instructional
Activities Performed ‘by Aides_r
M=y
- Actua1' . Preferred Significant-
General . " Performance Performance Difference
Non- Instructional [t R S R
Ac»tivities X 8.p.. X §.D..
B Obtain fllms and related . L T S
" equipment . ‘ . - . 2.06 ..0.82 72,51, 0.56 - ;ookkk
o Aasemble resource " o . - : SR : n
collections 1.90  0.72 . 2,21 0.78 . . *k
,”OrganiZLng and
1cataloging resource : . R Lol
materials ’ 1.72  0.76 f:2{12_. 0.69. ok
Taking Wké of a class
- for a fa ‘minutes while
the teacher is called ST U :
away - 2.30 0.46 ~ 2.30 - 0.:46 n.s.
Arrange and supervise
- games ‘under’ direction of ‘ T : L -
_the teachera ' 2,18 0.64° 2.28 0.58° n.s.
Assistingwwith routine N ST e _ R
o 2.00 0.67. 2.12 - 0.55 - *



”;;supervision duties'on“the

- rable 37 (Cont'd) .

e Lo Lo et 0 U Actual®. Preferred - Significant

L General f{ﬁﬂ'g‘.;‘ .Performance Performance ~ Difference

NOn-Instructional L e s s
Activities ',_, X 8D X 8D 7 :

Maintaining order in a -
"‘regularly-scheduled studv~55.~i e T e b T
chall oo T 1454000750 1,570 0,79 . n.g. .

.Making arrangéments for
v 'fstudent tOurs and field: EERLR : B T T :
o trips ;’1' ”-.‘ P g~_fl;93ﬂ3‘0182‘iev2.18fp'0.72 IR T A

L Help supervise field,trips e co S e e s T
‘with the teacher 0. 2,60 -'0.60 . 2.69 0.46 - ‘n.s..

Assist An - general DR

. playground. and dn the. .o e T SRR S A
3 school S L s . L 1.66 "0. 73 2. 00. 0.66 o . ** ,

: 5Reprod0cingfsonndltapes K 1.1 Q,&l'i 1,60 . 0.55 . kkk
vifSetting up, operating

-~ . and removing" audio-visual DO e B s D e
o equipment L L )h'i.'Z,Z&j O;ZOiv'fZ.AB - 0.507 -

, 0ne ‘case missing, N =32,
kp < .05 ' o
. kkp. .01

kxkpo< 001

JAWA!A
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‘ Instruction—related Activities _g~_ _"s' ﬁff jf:'i:pf:"gﬁf’ﬁ.j?’,f R T s&

As is shown in Table 38, significant differences were found h

between the actual and preferred mean scores for the teachers in eight

'lf"of the. 15 activities c1a551f1ed as Instruction—related\ In all eight

winstances, the teachers rated the preferred performancelof the

activities significantly higher than the actual performance category.“
R Table 38 :v;_é . RS o i
Comparison of Teacher Mean Scores for the Actual and Preferred .2
’ Performance of Instruction—related Activities f »
: S Performed by Aides :

(N 33)

':g[’f'_ * Actual fﬂ';espgéfefgsa %ignificant
L APerformance ‘,.Eerformance Differenée '

\\s D.fﬁ;, X' sD.

;ffthe“a,ministration of ML e T
objective tests. ':;"fﬂ" S 1.63. 0.74

| 1;;Conducting prescribed e e
. -exercises with individualsglt e
Ler small groups o ";_, - 2.39 70.60" -

'Assisting individuals ‘or-

“'small groups. to follow
»:‘instructions given by the«"' v;,_‘v~*]" Lo T T L
i teacher' ?',°' R U -20697.0.46. 0 2:72 1 0.45 I T P L

Ig'Listening to students :

‘read orally, record L
. "difficulties and report..} B RS To VA SO
 to the teacher'_,lwi. . 1.87 - 0.82 . 2.06 .

Preparing instructional SRR UL S el e
materials . ,g'.. o 2.8L7..0.39 - 2.87 1033 ‘n.s.

‘-vInstruct students in the o~ R T S - SRR
' proper and safe use of" o 'v\§\d T R :f' "-“»j SR
,ftools and equipment ‘_", 2.36  0.65 = 2.51 . 0:56 has. _-3)“
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]_"Table 38 (Cont'd)

Instructidn-related
Activities

c Actusl
- . .Performance

MR

Preferred

1Z.Performance

Ly

X s

T

-
TR

‘.JEncourage and promote )
. etiquette’ and good manners
lwithin the school o

n;,rListen to students read
*ftheir owu stories- ;

H_‘.Prepare special demOnstra-'ffffV
"*ﬂﬁions a .

'v Provide mu51ca1
accompaniment

Te11 ‘or': read storles to. i
groups ot - clasSes

e

Assist the teacher \in

'ﬁ’conducting group

diséﬁssions

Help stuhents locate

-research’ and'reference Tl
materials suggested by the
teacher o .

' Act as“a;
special interest tOpic .

Assist and encourage f}
students in independent
study L .

'y

":i;631

B T

.d1;751d

olunteer reSOurce_”f
person in’ an enrichment or - .

0.52.7 378

0w Lt
0.70 - 2.00
0:33

0.66 2,12

056 1.

0.65.

1.63.

1.81

eb;dlif:'

0.78
oa
0.56 - ' m
0.76
03 1 0.52

:0;59:,.

C ok

0:55f»¥§ Cokk

.V',*‘*l* .,

ke

f?fsﬁ.051~"’”"' |
*%p < 01 ST
MkAp S 0017 v

“; 99“‘;‘M

Significant .
.+ Difference "

s
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TeacheriActivities c,_)‘

A significant difference was found bet_een the mean scores for '
the actual and preferréa categories as perceive by teachers for one\\
of the five activities classified as teacher. ‘F’r ona activity, make

subjective entries in student records" as is sho
. ‘ .

teachers rated the preferred performance category significantly higher a

than the actual performance category.

e e Table 39 ,
AR o ‘ , &
Comparison of Teacher Mean Scores for the Actual and Preferred
. : -Performance of Teacher Activities"

' _ Performed by Aides . '

ol

Cman Actual Preferréd ~  Significant -
o F-A Performance .. Performance: Difference

' Teacher Activities = = X _fs..;’.n"._ .

> |
w
k U"
I

“”Ma\ke daily lesson plans . - 1.06 0,24 1.15 -0.36

Decide on discipline plans_f‘ 1.5 061 . 1.60 0.60
f. Make subjective entries J, ﬁf';_' o R
“in student records o .1.24 0,500 1.36 0.54

}v)'Introduce a math conceth § Tl L e [ .
stoaclass e 0 01R21 0 0,410 ©1.24 . 0.43° - m.s.
_'Setjcriteria‘forpai- .*, .\ifi, p . . L c

SUbjective test » _;’.”'1.061 0.24 - 1.09 = 0.29 . S n.S.

Ce e

: %p'< .05 -

m 'rfble 39 the e



_Summaryl

'-Summary _-i

»

~ In Summary, a t test on the mean scores of teachers revealed

.that statistically significant differences existed between the actual

and preferred activity categories for 26 of the 47 activities. In all

26 activities the teachers indicated that they preferred their aides

\‘

to- be more involved : e ‘,'> o Yﬁ

; perception of Teachers and Aidee ‘ ';ﬁﬁ - | ‘v.,A /’

v

The results of two t tests which examined whether statistically '

‘ aides for the actual performance of activities and the preferred

performance of activ1ties are presented in Table 40 and Table 41

respectivelv

.Comparison of the Actual Performance of Activ1ties as Perceived by
’Teachers and Aides o ‘ ‘ : ‘

"As is shown in Table 40 significant differences were found
e |

"between the mean scores for teachers and aides for two of the 47
o activities. For th\\activity assist and encourage students in

"”independent study" which vas. classified as an instruction-related

>

activity, the teachers rated the actual performance category signifi‘ ‘
cantly higher than did the aides. “For the activity "make daily lesson

plans" which was. classified as a teacher activity, the aides rated the

: actual performance category significantly higher than did the teachers.

.

- Generally 1t may be stated that teachers and aides percep-

tions of the actual activities performed by aides were similar in that

. only two of thg 47 activities had statistically significant,differences.

101

'signlficant differences existed between the mean scores of teachers and -
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bt o1

"Compdtisén of Teacher Mean.Sgores‘and Aide Mean Scores for
"the Actual Performance of‘Acgivities Perfqrmed by Aides

. } -

Table 40

-

102

.‘3 K

T
(N

1_Iea;bers (N=33)

Aldes (N=30) Significant

“overshoes

0.76

o ‘ ‘ ... Difference
) Activities Xy s X s,
‘Cdllecting money 169 0.72 1.73 0.74 ‘n.s
Télephqning on routine . o : NN
matters 2.21 0.78  2.10 .80 n.s
" Filing resource materials ... 2,21 0.69  2.36 0.66 n.s
Keeping inventory of / E ' ‘
‘equipment an supplies 1.63 ' 0.60. 1.76 0.81 n.s
'Tyﬁing,zduplicating;  ,
preparing sfencils‘and. _ o o
transparencies ’ 2.81 '0.39 2,66 0.54 n.s
'Filing réports 1.54  0.61 1.70 -0.70 n.s
'\Preparing library cards. 1.30 0.63° - 1.30°  0.65 n.s.
 iSéttiﬁg upﬂpérent—‘ . o : o
teacher_iqterviewsv 1.24 0.56  1.46 0.57 n.s
“Writing assignmehts_oﬁ- | : : Toes
blackboard - 1:12 ° .0.33 1.26 " 0.64 n.s
SupéfVisiné'Cieaq~up o o :
~ time - - ‘ S 2.51 0.61 2.56 .0.67 n.s
Arranging materials . - -
for lessons ' ' 2.42 0.61 -2.53 0.62 n.s
| Work with teacher. .
supervising student work . DR . : .
areas . ' : - 2.75 '0.43  2.86 0.34 n.s
' . ‘ o R I
"Distributing and clearing LT o
away equipment ' 266 ~0.59 . 2.73 0.52 ' n.s.
.- Assisting with coats, S R
: L @ 2.5 0.71  2.63



Table 40 (Contfd)

Teachersr}N#33)

Aides (N=30) Significant

Difference
Ve Activities. | fi . S.D. X S.D.. :‘
~-ing bulletin boards o , . , ’\\
and clean 2.66 0.54  2.46 0.73 n.s.
Obt in films and related o - ‘
2.06 - 0.82 2.20  0.80 n.s
= bling resource ' S '
tions 1.90 0.72  1.66 0.71 n.s
ig and cataloging S . . B
yﬁmaterials T 1,72 0.76 1‘46f 0.62 n.s
,' . /;‘ g . : ‘.
Taking' 4re of a class ‘
for a few minutes while ‘ s
_the teacher is called S : N
away . ‘ o 2.30 0.46 2.53 © 0.50 .
Arrange and supervise - T
- games under direction ' - o
- of the teacher ' 2.15 - 0.66 2.16 - 0.59 n.s
jAssisting with routine o R —— .
health tasks ~1.96.. 0.68 2.00 0.69 ‘n.s
,Maintaining ‘order in a.
regularly-scheduled ) : - ' v oo ‘
study hall - "1.54 0.75 1.46 0.73 n.s
- ' ) . . :
Making arrangements for : :
'student tours and field S SRR PR
trips ‘ 1.93 0.82 286~ 0 78 ©n.s
'Help supervise field trips ) o SRR .
with the teacher‘ "2.60. 0.60 2.53 0.57 -~ n.s
Assist in general super— "
vision duties:on the play— : . . o
- .ground and- in the school™ -1.66 . 0.73 1.60 ~0.72" n.s.
’.Reproducing sound tapes ©o1.21 ‘0;41_ 1.13 : 0.34‘ .p;s
Setting up, operating : :
fand removing. audio—visual Ce R Lo ‘
»equipmens 2.24 0.70  -2.00° n.s v

0.69

103
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Y -'{Table 40 (Cont'd)
\\ A v
\'\ .\’ . } S -
' f ~ 'Teachers (N=33) Aides (N=30) Significant:
7 ” - o Difference o
5 . : : g R ‘ o
3 — — ) [ o
Activities . . - X §.b.° X = s.D. : L'
: "Assisting the teacher in ?
the administration of ‘ ‘ . , . )
objective tests : _>»»3 1.63 0.74 1.60 '0.72 . - n.s.
Conducting prescribed ,
exercises with ipdividuals " . ;
or small groups 2.39 ~0.60. 2,26 0.64 n.s.
| \ . . . -
' Assisting individuals or ’
small groups to follow : '
instructions given by the -~ - . k ‘ T ‘ . o
teacher : 2.69 0.46 2.70 0.53 . n.s.
Listéning to students
read orally,_record 4
difficulties and report : ‘ o ‘ .
‘to the teacher. 1.87 .0.82° 1.63 .0.80 . n.s
f Preparing instructional . : .iv
materials ' 2.81 0e39 2.83 0.37 ' n>h.
- Instruct students'in.the : ! )
‘proper and safe- use of. t ols : o S
. and equipment : 2.36 0.65 2.10 ~ 0.71 ° " -n.s
"Encourage and promote v -
etiquette and good manners S . o o
- within the school : 2.69 0.52 72.60 0.56  rn.s.
'-Listen to students read C : / A
their own stories 1.63 - 0:74 1.40 0.62 T on.s..
Prepare special demon- ' IR : : ﬁvi ;, K
strations i 1.75 0.70 1.70 ~ 0.70 = h.s. .
: Provide.musicalf , S e S f
- “accompaniment 1.12 . '.0*}3,,J1.06_ 0.36 n.s.
N . N ! ! ' » "‘ ) T . !
. Tell or read stories L s S o P ]
< .to groups or classes . 1.84 -+ .0.66 2.03 0.71 n.s. - {
Assist the teacher in’ Y R S : :
conducting group discussions 1.75\ 0.56 1.73  0.64° n.s.




Table 40 (Cont'd)

) Teachers (N-33) Aides (N=30) Significant

Difference
© Activities %X  s..0 X = S.D..
. [ F ‘
“Help students locate '
research and reference > '
_materials suggested by - et L
_ the teacher 1.60  0.65.71.40 9.62 N n.s.
Act as a,volunteer |
resource person in an .
enrichment or speciadl : » . RS . ol
Vinterest topic ' 1.75 0.66 1.56 0.62 n.s.;,”
Assist ‘andfencourage
students in independent : ; ’ o
study . 2.24 0.66 1.86 0.73 ok
 Make daily lesson plans '1.06  0.24 1.30  0.53 | %
. Decide on discipline : L ’ C
‘methods : 1.51 '>0.61 1.50 0.68 - n.s.
_Make subjec&ive entries S o ' S S
‘in. student records /: 1.24 . 0.50 1.33 Q.66 n.se
’Introduce a math concept | ' L R
to a class ' 1.21 '0.41 5‘1,%6 0.37- ~ n.s.
Set criteria for a » e PR *
subjective test" . . 1.06° © 0.24 1.06  0.25 n.s.

*p's .05 -
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L ‘ A
}¢omgarison .of the Preferred Performance of Activities as Perceived
" by Teachers and Aides

- As is shown in Table 41, significant diﬁférences wgre found
jbetween the mean scores for teachers and aides for six of the 47
activities in the preferrediperformance category.

For the Activities "filﬁng reports' and "setting up parent- |

-

teacher interviews" which were classified as clerical activities, the N\

,aides rated, the preferred performance category significantly higher

R -

than did the teachers. The aides preferred to Ferftru the activity
more than the teadhers expected them_to dO'thE\actiwity. "

"Writing assignments on blackboard" which was_classified'as a

classroom maintenance and administration activity as rated significantly

S

higher by the aides then by the teachers. The aides.preferred to per-

form the activity more than the teachers expected them to perform the

E} ©
2 . il \

activity.

The -activity rsetting up,'operating and removing'audio—

 visual equipment'_which was classified as a general non—instructional

_ activity was rated signif\cantly higher by the teachers in the preferred
N, .
performance category tham 57 the aides.. The teachers preferred that

their aides'perform;this activity more than'thegaides expected

to perform the,activity;
The activities "make daily lesson-plans" and "set criteria
*for a subjectiVeftest" which were classified as teacher activities
f‘were rated significantly higher by the aides ‘than by the teachers. " The "

aides preferred. to perform the. activities more than the teachers

expected them to'pérform the activities. / - P
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Summary . T '
: . .
RN v . .
Generally it may bF stated that teachers' and aides' percep-

‘tions of the préferred actiﬁities pérformed by‘aides were similaf~in

®

that only six of the 47 activities showed(::}biétically significant

differences. o oy _ o - *Iﬁ“ﬂf

Table 41

I

.+ Comparison, of Teacher Mean Scores and Aide Mean Scores for
the Preferred Performance of Activities Performed by Aides

&

L.

"Teachers (N=33) Atdes (N=30) Significant

. _ Difference
Activities X 8. <X . s.p.
Collecting: money o 2.06 . 0.71 1,89 0.67 .- n.s.
.Telephoning bn routine v
matters ‘ T 2.36 7 0.65 2.10 . 0.48 n.s.
A ‘“:y. " ‘ . ‘ o7 ‘ i : ‘
. Filing resource materials 2.51 0.50 2.50- -0.57 . n.s.
Keéping inventory of : ?%’ _
equipment and supplies 2,21 4 0.60°' '2.24 0.63 n.s.
Typing, duplicafing, . | »,. I - —
preparing stencils and, o : . 4 .
transparencies § 4 2.78 0.41  2.70 ' 0.46 ~ MN.B.
" Filing reborts o L 172 0.62 2.06 0.58 . ox
- Preparing library cards 1.39% o.70 1.66° 0.66 .  n.s.
Settiﬁg'ub pafent—teaéher . & - .
interviews ‘1.577 . 0.66 1.90 0.54 *
Writing assignments on Lo . o S
blackboard ' ' 1.27 - 0.51 1.66 0.71 *
. ' ' Yy ‘ b .
Supervising clean-up time 2.72  0.51  2.68 0.5 . n.s.
'“Arrangink.ﬁaterials for o ‘ o -

lessons , S 2.57 0.56 2.63 0.49 © m.s.



b Table 41 (Copt.'d) <
Teachers (N=33) Aides (N=30) Significant'
Difference
Acti.vities . X . §.D. ,,i S.D.
>: Work with teacher f . '
smmndﬁngsudmm e B ; >
work areas 2.81 . 0.39 72.90 0.30 -~ N.S§
Distributing and = . o S
S clearing away equipment. - 2.81 0.46  2.76  0.43 n.s.
A531sting with coats, : : Cent e s S
' overshoes ©2.63 0,65“ 2.70 . 0.65 - ‘n.s
Keeping bulletin boards> S f" . : S s
' neat’and'cleanV- 2,78 .. 0.48: 2.53 :0.62 - n.si -
Obtain films and related ' A = o y -
equipment e 2,51 0.56 2.46 - 0.50 n.s
‘ ASSembling regource S R _ s
~ collections | | 2.2 . 0.78 " 2.03 . 0.66 n.s
Organizing and cataloging“_ : : - R SR R .
B resource materials 2.12 - 0.69. .1.86.. 0.62 - n.s
‘Taking. care qﬁ a class ;v'i ,
_ for a few minutes while - :
_. the teacher is called R T : _
', away : : ©2.300 0 0.46 0 2.53 0.57 n.ss
B 3 _— :
Arrange -and §upervise : N
games under direction of . R SR v
" the teacher » 2.283‘f; 0.58 + 2.43. '-0.56 . - n.s
; Assisting with routinevp o T T e _
health tasks = o = 2,12 0.55.° 2.03 © 0.55 n.s8
Maintaining ‘order: in a - - 4f
regularly-scheduled study o .
halic 0~ 0.75 n.s.
Making arrangements for ,
- student tOurs‘and field T
trips gm , 2.16-...0.59: n.s.
| Help supervise field o ,,;
with the teacher : 2.66 0,47, n.s
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e Table 41 (Cont'd)
L - Teaehersi(N=33) Aides (N=30) Significant
: SRR e Difference '
‘Activities X . .S$.D. X S.D.

’ Assist in general super- .
vision' ‘duties on the play~- BRI L o ‘

- ‘'ground and in the school 2.00 . 0.66..'1.83  0.69 . n:s.
T'Re-p'r.oducing sound tapes 1.60° ~ 0.55 1.60 0.49 . ' n.s

‘ijetting up, operating and  v ] 1

© removing audio—visual P S DRI ,
equipment 2.48 10.50  2.20 0.48 %
Assisting the.teacher”in : : o :

_the administratlon of N R ‘ R .
objective tests 1.69 '0.72 1.86 0.62 n.s
uev*ucting prescribed . ° ;
ex:~cises with individuals' E G B :
or small groups ' 2.51 0.56 © .2.50 0.57 n.s

o Assisting individuals b?‘v - R -
..-small groups to follow . S g
~instructions given by the e
»§,teacher el . 2.72 - 0.45 2,73 '0.45 n.s
: 'Listening to- students~ o .
read orally, record. -

~difficultiés and report : - ST :
to the teacher " 2.06 0.78 -, 2.00 0.78 n.s

' Preparing instructional o r,' 3 S ' o L |
materials : 2.87 0.33 2.83 0.37 n.s

. Instruct students-in L .
.. the proper and safe use | ‘ R ' o
of tools and equipment 2.51 ..0.56 ~ 2.31 . 0.60 n.s

"Encouraee and promote' -

etiquette and good o S o
- manners within the 'school 2:78  0.41 - 2.66 <0.54 - _ n.s
: Liaten to studentsvread o - . IR
their own stories 1.87 '0.78  1.86 -~ 0.68.° n.s
' Prepare special demon— Lo ‘ ' } ""vz, B
' Ystrations o : 2.00: 0.55°-1.96  0-61 n.s
- — K r“"»[:‘, h
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~ Table 41 (Cont'd)

Teachers. (N=33) Aides (N=30). Significant .
Y T A ’ Difference’

. Activities . X s X s

Prov1de musical . - ST e D e T e
. ‘accompaniment . '~v"""'v.1;63 - 0.65 1.53 “0;5?3 n.s: - 4

”Tell or read: ssorles to - S \ o o
.;'groups or classes o+ 24120 0,41 0 2.36 0 0.55 n.s.

x Assist the teacher in"ri
conducting group ‘ R SR P , B R
’dlscu551ons- ‘ - ©oo%'l.84 0,567 1.93 ‘0.69 . - n.s.

’Help students 1ocate U

research ‘and reference - .

materials. suggested by S B SRR L .
the’ teacher ‘ . ~.©1.81 - 0.76. 1.70 . 0.59 Con.s.

Act as a-volunteer resource
person in -an entichment or ' SR e :
speCial-intereSt topic - 2,03 . .0.52 1.83 - 0.59 < - n.s.
kAssist and encourage ‘
,students in independent R e T e oL el L
-study e RS 772033 000,59 -2.10° 075 - n.s.

Make.daily lessén plans 1.15  0.36  1.50  0.57. k.

: Decide on discipline f.[ o o L e e .
methods. - 1.60. 0.0 1.63 0.7l  n.s:
"yMake subJeetive entries Co e Tt i : SR o
~in studentVrecotds P . -1.36 ° 0.54  1.56 0.67 . = mn.s.
,Introduce ‘a math concent f‘ ' R P T L
Stoaclass . ©1.24 .00 0.43  1.40 0.67 - n.s. .

"Set criteria For a sub-»* R S D .
',jective test. L. 1.09 0.29 1,30 - 0.46_ Sk

*ps 05
: **pﬂg .01 A R
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| "Jdvaatisfaction'of Aidesvand.Teachers L

This section presents frequency distributions and the mean -

» scores for the responses of aides and teachers regarding their levelsiyf

"}of satisfaction with a number of selected job—related items Also

'fincludedfhn this section is a presentation of the results of the _,':

ﬂfactor analyses performed ‘on the responses of aides and on the IR
r _ . ] |
'responses of teachers Finally, the results of t—tests and Pearson ,

product—moment correlations are presented These tests were conducted

' "to investigate for statistical differences and relationships,

n’respectively between the,background information of the respondents "@v

_ i
' endvthe-itemsgand,factors of satisfaction. _ ‘

'vFrqugndies and'Means
Tables 42 and 43 show the percentage frequency distribution, o
N Of"responses~for the aides and teachers, respectively The tables

include the percentage frequency distributions for all seven ff

categories By combining categories fOur five and six and adJusting _

for the "Not Applicable (N/A's)" responses the categorv of "satisfied"
,was established- (Holdaway 1978 51) The mean score for each item
"-(adjusted for ‘the N/A's) is also presented Note that a more definite

',distinction between satisfied" and "dissatisfied" could be established

"“if the combined percentages reporting "satisfied" in Tables 42 and 43 :

were adjusted by excluding responses to response category 4 (slightly

rsatisfied). yj
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v.wmnnmnnmwm wﬂma:mun% Uuwnwwv:nwou om >Hmm;wmmvonmmm to mmnummmnnwon Hnmsm\AmmHomnnmmmw
&: the” :mmnwmmwmm: omanOH%\‘mnm Means of wmmvonmmm mou Fach: HnmE

ST (e

. ,6

; ,_,:m>memwnaHoszqmzm

Satisfiedf7 v

jiDiSsé;iéfiea

1

é

1 203 4 s

Modeia'ély Safisfié&a,

i

b

|righly satisfied

7 -Percentages of Responses

*

’No£7re1évént}QR
not applicable

WA

“_merm ﬁuwpu:m:mmm om nmmnsmnm no o<mnmosm nmmo:mnx L
i _nmmn:mn aide vmnmonmwun% no:mpwnnm : -

mgarw mkuwn% Om mwmmm to vmﬁmona nrmwn nmmxm
.H:mmvmnmmnn om m:vmﬂ<umuon .

_t.arm swwwwzwsmwm om mwmmm no £0Hw awamnww% swnw . S
.ﬁmn:mmanm A S I T T .HN,

,a:m mnnwncmm om m»mmm an: mncmmznm

" |siightly issétisfigdﬁjf"'

' |Highly Pissarisfied
 |Modera

~
SN

63

SRR

‘Hmom

.a.mu

W

A3

13

”PerceﬂtaQEQaﬁswéfingfHighli,

|Moderately or Siightly

©13

| 100

100

100

‘|satisfied: (adjusted for N/A's)b
Enéanél(adjusted for N/Afs)

| 5.53
96 | 5.61
5.65

5,69
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.H,_ J. wu..sh B . vawmwnmmanoan.mv‘

... " SATISFACTION TTEMS -

.

12 s 45 s

atisfied :

Slightly Dissatisfied

‘“Higﬁly{SatiSfie&'

Percentages of ‘Responses

gw:z\w_

Not relevant OR -

{
i

Moderately or Slightly

Satisfied (adjusted for N/A'sP.

P T T

 Hrm Hmn/vnH<Hn% om nmmnrmﬂm

: H:m SMwwwnm:mmm om nmmo:mﬂm
- no Msﬁﬂo<m mwmm.bmnmoﬂamuowf

mﬂrm SwwwwumsmMm om nmmnrmﬂm

wpmmmﬁuw vaﬂnwnm

,mwﬂ4mtuep arm zuwwwﬂmsmmm om mwamm no mnnmna mmmmm Bmmnwnmm

T

no,nOIMWthnw<m.nwwanHmBJ

to offer suggestions

ndwwa<mw<mmmwmmmuwau

;4nm.4LUﬁw nusm u<m»wmvpm moﬂ amwpw vpmsswsm swn: nmmormnm

I3

| mtehly pissatistien

7H,§11ghtly Saﬁisfied.”,:. a
= MQdéféte1Y Saﬁi§fied,1

(V]
w
~
o ,. o
o
W

| not appliéablg r

3

*Péfééncagéuanéwetiﬁgfﬁighly;

0
N

86

194

| Means (adjusted for N/A's)

T
o]

| 's.55
o517
RS

ol s.16
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~ ‘Table 42 (Cont'd)

ey 12 3 & s 6

.. SATISFAGTION ITEMS

Moderately Dissatisfied.
Slightly Dissatisfied
 Modera@e1y Satisfiéd

‘tHighly Dissatisfied
| s1ightly Satisfied

.Hmmﬂnmbnﬁmmm of Responses:

Not relevant OR

N/A

-/

'Per¢entage'éﬁSWering Highly,
‘Moderately or Slightly

not applicable'“

/
i
i

's)b.

]
\

satisfied (adjusted for N/A'

| Means (adjusted for N/A's)

10,
1.
12.

13.

14,

15,

The m<mHHmvHHHnw of usmmn<wom mmmmHOSm\SOﬂwmxovm .
- for m»amm ‘ H“ e : F U e 100

- The w<mHHmvHH»n< of Hzmmﬁ<wnm mmmmwoum\50ﬂrmdovm O . o - >
‘.moH nmmormnm onuwwm novwn of mwamm SRR 100 03 7 23 23 10

w
N
o
o
[
~J
N
o

Karm mvHH»n% of mwamm to: oovm with mncamznm zrﬂwm , . . -
_teachers are out of the room - ST R N A 13 2353

Hrmwhoovmnunuon vmnEsz.mHmmm msm.ww:amnnw e u ..w.pu.‘Ho,,mo.

.

. :Hrm mkuwnw of aides to amnmnn mn:amsn Hmmﬁswnm e ._ v_uﬂ:t ..v.wm; MR
- m;mnm wmrm<»ou vnovwmsm i v . _ _ 3 o 3 ..Hw 50. 17

-

_H:n.an:oa,bm_wwmwmuwzwawnmmm.no,nmmnsmwm SORPEEER R | “v.:_ 23 43 13

| Highly Satisfied

10°

13

:a\i e
-

R
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Table 42 Anomn.mv

o

'SATISFACTION ITEMS

e

Mmﬁnmznmmmm Om wmmvoawmm

b
¥

D R &
Moderately Dissatisfied

ssatisfied
‘Slightly’Diesatisfied

ym

Highlyfég

Slightly Satisfied

_Mw wm

’Moderétely'Satisfiedl

6"

Highly Satisfied

Not relevant OR
‘not -applicable

N/A

5

‘arm m<mHHmvHHHw< om no:mcwnmznm ﬂo assist teachers

Hrm uv»wwnw of m»mmm no mumn»cwwsm mncamsnm

’

% The mvwwwn% of aides to Sonw Swnﬁ rm@nwomvvma

mncammﬁm
- Stud

JH. Adw‘mmnmﬂmwfncmHHmHnmnwosw‘om m»mmw

>

.‘H:m m4muwmvwwun< of noﬂm;whbbhm to mmmwmn m»amm
ﬂmmmnmwum nmmnrmnm B

~

The ability Qm substitute nmmnmmﬂm to anHHNm mwmmm

e
[#%)
[¥3]

\va_mmbwnmw mmmmnnwfmsmmm_OM MwmmW

w

37

10

23

‘33

y 27

w

~

43

17
47

37

()
-4

10

60

13

10

23

oy

tisfied (adjusted for N/A'

Percentage aﬁswering\Highly,:,

Moderately or Slightly
"Means (adjhsted fo:"N/A'g)'
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. ~© Table 42 (Cont'd).

U% Note

wmwom:nwmmm of wmmvmlmmm
. DR 12, 3 4 5 6 N/ ,
. B - : ..ml
: @. 22 A
” - B IS R
; B Hab | I
N I, - W =
a3 . Ele [
o ST - . ) . . 1 :
SATISFACTION ITEMS 5 A4 @ % 9§ T 3 g,./gk3 b5
R - . e 0 o 0 U4y L S~ S0~ BN IV
d A U] 4 L7- R 1 201 o 0@ 0
@ - e o ~ a.
oA R 8 Ul o> )
o e . ~., - o 5eAdl 80 g o
[=] - Lo 2 sy [ TR 7 I LY [ ] [
o — Y - Y] U ~.
‘ g 82 &2 2 o= RElERR ] a
e R PR R = . N g
. 0 o G T~ A S AR 8 e
, B £ & 0w £ B 28 afa| &
23. a#m shwwunmﬁmmw of aides to mmmw mcﬂn:mﬂ . o -
- education B 3 302320 37 13| 92 | 4.92
Nb.“evm mcHHHn% of aides to mcwmwww nmmnrmﬂ o ., St - o . S
mxvmonmnsonm . - IR '3 .3 7 37 40 10193 | 5,18
25. Your 80ﬂrwzm mwnmonww swnr mn:mmunm . S R "3 710 23 63 ,.mw | ‘mwwd.
.26.  Your working m»nmnnww SHn: smnmﬂsmpm nmn:mn nrmn . S N = . 1ﬁ B
students : , o R . 73 3 17 33 33 31 wm,. 4.72
osm case summusm.|z. 29 v . . . . ‘
vﬁrm vmnnﬁvﬁwmmm in this column are based on N = 30 minus the s:vaﬂ4om\z\>nmvmon
a’, . _ . . , :

the Hnma.nsm.mm mmmwmzmnmn;
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O | /Wmcpo 43

mmnnmsnmmm wnmacmsnw Distribution am ammnwmu wmmvozmmm to mmnwwmmnnuos Items. \wmnnmnnmwm
. in the :mmnwmmuma: manmmon% \wsm Means of wmmvonmmm mOﬂ mmnz Hnma

(N = uwv

o

_ Percentages of Responses

; 0
‘ 2 3 4 5 L 6 - azxi_% < |
’ . L= @
‘ o | =
. . : T Emo | <
- L e~ ] el =
. , w9 g TR R
- -] o] -~ 7] .09 -H
e Q - LV IR - Rt . B0 @ o}
e T TR v N Y W
i T I " o U o
. . : . - ) o s oo TR i B0 3 o
| g B F En g BaElo| ¥
T : - ITEMS g o ..uv A (7 JRNEE € JOR 7> R 7 ol W o o @
- . : v ° B M o o e oo ~ 3
. - I T @ Ul o> f A
. A . o — . - >l a0 | o
‘ a o B I o' o d | @
a Pl - : - B Eviphr i
> o I T [ > Vot godw
— N S g e —. ol Onen 0
c [ 60 0 W < : LU @ e
2T o2 23 % syszn| s
i 2 - m.. v o = = ZelafNwn |
1. - The willingness of aides to o<mwnoam.nmmw:mﬂ\ - - ‘ - . .
nmmnrmn aide vmﬁmo:mwwﬁw conflicts. 6 24 52 18} 93 5.48
 w. The vaH»n% of aides to perform their- nmme ‘ o .
~ independent of maumn<wmwo: ] B 3 3 3 30 61 94 "5.42
3. The SWHHHSm:mmm om mwmmm to: work mwnmonww SHﬂr | :
students 12 18 70 ‘| 100 5.57
4. The attitude of aides with students 3 18 ww. 100 5.75.
,. . W .  a . - o |
5. The receptivity of aides to constructivé’criticism 6 . 12 30 42 93 5.20

IS
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Table 43 (Cont'd) .
- . Y
L . i » . . ,. - u. g ‘
. Percentages of Responses a
. - - T e, - 2
i : Y 2 3 4 s g NA L o
.y ‘ : e . fo o ez e
= . N o o0 -
- - oW«
U . oo N
ot o C z
. - 0 o 60 4 ;
‘ . i~ TR - @ G-l :
2 0 Wy o AWwa] o »
: o o % ¢ w Hod b | W
. “w  n o e 0oy U @ -
; o , 0 L B L v o] L o 20D = B
.. |8 2 & 4 § § 8o avaly
ITEMS 1 & 0 ‘o o (7 ‘o “ .0 o o t...ﬁ
: . w - o o . o~ =g 9.+ bl 3508 '
, : - TN A w > U ] @ b -
. 1o ~{ : - r~ .« > o &0 — o 9
. . ! W= I > U Twm OV~ g Y| g ;
. o o Py oAl Lo | 2.
_ : > i - o > U A £ o e
: : =k R - T — Vi o0l oo
. ) 60 60 v = . O g | g
YO FE 3 o5 % % ss| 53t
. = W w8 .m 28] a¥wn | =
6. H:m ﬂHHkumsmmm_mm aides to ask .for mcmmmmnwosw 5 -
~'to improve aide pPerformance , 6 6 30 59 6 94 15:35 .
S L . ‘. , - 1 . - : - -
7. The willingness of aides to be involved in daily - , ; R : :
™ planning - . S . R 15 30 42 12 | 100 |[5.31 . i
8. 'The time available for daily vum:nwsw with aides . 21 6 9 18 12 27- 6 6L 3.80
9. The thHHnmsmmm,om_mnammmno.mnwmnm mnmmmgsmmnwsmm. 3 3 3 9 2 39 18 | 89 15.03"
10. The ‘availability of inservice _mm_mﬁomm\souww:oum, , R e r
. for aides . . . - . 18 15 "18 .12 27 3 6 | 45 3.25 ,
11. - The ability of aides to cope with students R S SR |
~ while teachers are out of the room . T v . . 6. 3 27 . 64 9 - |5.48
. - ' T C ) PR . . - .
”/.u - . ;
hj v ’
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" \ I N !
- ) ™y FAR
| mmwnmﬁnmmmw,om/Wmmvonmmm .
< : A , ,/ , oo
: : 1203 & NAL
4 ) . B o o« |
‘ e =Z| w
. / B
£l .3 _ —Im»o | >
s g\ o o : R
- . 4 e. , gtt.d »
. R A TRy G- B oy | o
0 F 33§ . 38
: . : . ) 'a @ R - gowal 9.
SR , : | 04§ % %og Balbiol
B B - ITEMS . . . : /u M %. oM ) o 0 Wod | ®.
. . : : o oo o g9 Twl 3
. 0 > (=] wn - N A S . I 4 T [ L
oo ; ~ @ b | toHg |
4 a ] e b ¢ .o O ) © 0a o
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3 e p ’ =y [} ] & [+/] 7 > y Q. (=3 LT i
- . : / 205 % % &8 F 2v|skec
V | , B g 4 % B sulEZRlE
/ A v .m..u nvw./ ﬂu. o m o mn< e E U m
" : . BTy L 5 o 1 .
12. The noovmnmnuos between mwnmm and mn:amnnm. 24 76 00 5.75
o Huw The m<mHHmv»wm¢W00m inservice mmmmwosm\ . | ’ : . . R
T 2 £OHerovm for teachers on the novwo of aides mwm 12 219 24 12 3 47 3.46
14. The mvuwwnw.om muamm t6 detect mn:mmsn” L . - LU
* , learning unﬁ behavior problems ” 9 18 30 30 12 90 - | 4.82
© 15. The method of assigning aides to mmmn:mnm : 2115 9 fwu 24 12 .3 |53 [3.43
- - 16. The ability OmymccmanCnm.nmwo:mnm to . L
s utilize aides 12 v 9 18 6 21, 3 30 | 44 |3.34
17. The m<mHHmvHHHnw om oosmcwnmsnm to assist . o R , - ,»  R
& aldes - - 15 3 12 21 18 - 12 18 63 |3.74
T
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The ability of aides nm discipline: students 3 6 6 36 133 15 89 5.07
y T C . .
The abildty of aildes to work with handicapped S RS : ,
students’ o o , 3 . 12 12 9 64 | 92 [4.58
The general effectiveness of aidesf -~ . .~ 3 9 21 67 | 97 |5.50
The general qualifications of mEmH . ] 6 i 3 15. 3036 6 .| 87 4.80°
The availability of consultants to jassist . ST T v -

.. teachers regarding aides : i 18 15 15 -12 9 27 371 50 3.62
The willingness of aides to seek further ..@‘ : . ‘ R
education ) . . . , -6 3 9 24 36 21 89 |5.03

ﬁ
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Table 43 (Cont'd) .

‘. : X . ° ,‘ &
v Percentages of Responses , . )
B s 2,
°1 2 3 _4 5 6 N/A 0
! u | : 532 a
+ , .a@ ) 1@ N ‘w
- o) - Bl <
) LY = o ~ .
g3 3 [ Che i
" Ued i [
5 T8 T o K YRR
: word " o IS , i 4 W
Y4 .« -t s ] 3 it 0 .-
& @ o 0w 9 givw 2|9
e ) o 0 t H Cwu | b o~ @
] 0 1 © u“ P gudg | oo
> o Q. a W 77 w o0 w o R @
o A & T §8laew-_ |2
= - e RGN W S5 o0~ b
A o >N~ W v U-| god | @
o 4 i 4 ~ A & e '
. > o [Y) [ ) > 9 B o 4
- - WM £ 8 M “ Nl Onw |l ow
—r= Q o0 50 ] = O Q- =]
® 2 24§ B ouylEi;
5 28 noon 2|2 2 23 _p.m,a_ =
24. The ability of aides to fulfill teacher ° .
expectations 3. - 9 30 55 3 97 5.34
25. Aides working directly with students : , 6 12 24 58 * | 94 [5,33
> : > ° ~ o ' -
26. Aides working directly with materials rather : . o .
than students . 6 . 3 18 24 36 12 90 4.82
- - ¢ ‘
. - . : - o
. %T‘ _ .=

moum,mmmm missing, N = 32. . - . . | , . s -
b

The percentages in this column are based on N = 30 minus nsmﬁncsvmﬂ of N/A's for the item and as designated
by Note "a". ,

[ -
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'.LThe willingness of teachers to. offer suggestions

‘Yout working directly with students

A

satisfaction scores'greater'than or equal-to 3v50;’one'iteﬁ had a mean

on

l score between 3 50 and 3 99 flVe items were. between 4 00 and 4 99

/. W

nine items between 5 00 and 5 49 and six items between 5.50? ﬁnd 5 85

The aides placed 15 of the 20 items between moderately satisfied (5 00)

. satisfaction the aides have with the 15 items

&

R and highly satisfied (6 00) which tends to indicate the high degree of .

>

- The three items that the aides showed the highest satisfaction

were: the cooperation between aides and Students," "the attitude of

aides w1th students and "the w1llingness of aides to work directly'

; with students

';3 i?; S Table 44

T

s Means and Percentages of Aides "Satisfied"'
- (Highly, Moderately and Slightly) folr Twenty—Five Items
gt Having Mean,Satisfaction Scores Greater than 3 50

©

, ‘l
N

‘ Satisfactibn'Item

Percentage
_ Mean Satisfied

The cooperation between aides and students

The attitudes of aides with students .
hThe willingness of aides to work diregqu w1th ‘
students , , c

.-

;”_The ability of aides to perform their tasks
':independent of supervision o :

” O -

- to improve aide performance : Tt

'The willingness of. teachers to o%ercome teacher/ :

teacher aide personality conflicts

»

. ! . L
. The ability of aides to cope with. students while
'*»teachers are out of the room : S

- 5.82 100
5.69 100
5,65 100
5.0 -9
5.55° 91
5. 53 100
5.6 ;‘ 97

5.44 100

“122.

2,

Y




- Table 44 (Cont?d.) o
= >
PUNE SR I \_‘“ DR T ol Percentage
Satisfaction Item i D ' - Mean Satisfied
",The general effectiveness of aides a .f S 5134 »"lOO
Tne ability of aides to discipllne students : -‘,’ | 5.257v““ 93
‘ The receptivity of teachers to constructive e e L o =
o criticism o S T L 5.19 " 920 s
'The ability of aldes to fulfill teacher R : : ‘
expectations R T S . .. 5.18 .93
" The willin ss . of teachers to 1nvolve aides o SR R
"in»daily”' ning o '- S ‘ 5.17: .86
:vThe willingneSS of aides to attend staff . N S
meetings : , : . B 5.16 .1 .94
- The gefderal qualification of aidesi ; o SR 5.07 o "1 93
"The willingness of aides to seek further T ‘ . ' S S
education, B R , e o h.92 - 792
The abi,lity of aides to work with handica'p-ped_' o -
'students o ' PR : . T 4;91‘ .83
vThe ability of aides to detect student - SRR , o : ]
learning and behavior problems e S 484 - .92
.YOur working directly with materials rather L L v -
than students o . ‘ o 472 {86.
The time available for daily planning with A o
teachers o o . ¥ sf S RN /T 79 -
. ‘ : ooz s . - .
The_method.of assigning aides to»teachers. S 4,39 ' 86
“The availability of consultants to assist ool Lo
teachers : tu. , S 5 ‘,f . 4230 .85
‘ The avallability of inservice sessions/ » S A
workshops for aides ", A L » o0 400 0 66
' The availability of" inservice sessiOns/ ’ P .
yyrkshops for teachers on the topic of aides . 4.00 - 74
The availability of .consultants to assist o BT T AT L

~aldes regarding teachers SR co.. . 3.82 61
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TabjL 45 shows 22 items with mean satisfaction scores greater n-/lf.

£ o Y i AR

: ‘than or equal to 3 50 for teachers. These items may be grouped as
. SN

‘“.follows. three 1tems had mean scores between 3 50 and 3. 99 four items

.*iwere between 4 OO and 4, 50 ll items were between 5 00 and 5. 49"and

1
1

"ifour items were:; between 5.50 and 5. 80 The largestdclustering occurred
vlin the category of moderately satisfied (5 00)

The teachers showed their highest satisfactio with four items,".
~.»"the attitude of aides with students.,v"the cooperation between aides
and . students . "the willingness of - aides to work directly with students

" and "the general effectiveness of aides. The first three aide/

jstudent related items were the same three items indicated by the aides

VR
]

as being the items with the highest 1evel of satisfaction

"Table'45'_a

Means and Percentages of Aides "Satisfied"
(Highly,vModerately and Slightly) for Twenty-Two. Items

Having Mean Satisfaction Scores Greater than 3.50 o ; e
- o R . ./ Percentage v.
Satisfaction Item : ; Do Mean . -Satisfied -
' The attitude of aides with students - E "‘5-75. o 10d;,
.‘vThe cooperation between aides and students T 5,75 o100 ’)O

The willingnéts of aides to work directly R i :
with students _ v ‘ e .5.57 . 100

P . B [,

‘The general&gffectiveness of aides’ ' 5.5 .. 97

 Tha ability of aides to cope with students , : R
while teachers are out of the room R - .5.48- n94

The willingness of aides to -overcome SR o : :
_teacher/teacher aide personality conflicts ' - 5.48 93 -
The ability of aides. to perform their . -~ o ﬁ
.tasks independent of supervision T L5.42 o 94




* Table 45 (Cont'd)

Satisfaction Items

'Percentage .

125

“'Mean- Satisfied-
jThe willingness of aides to’ ask for. P S U
suggestions to improve aide performance < 5u35 “ 94
. The ability of aides to fulfill teacher' SR
i'expectations : 5. 3@_;' 97
“Aides working directly with students Qv']f; ‘@b33”_ 94
‘ 'Wk E PRy
:',The willingness of: aides to be involved in s RO R
. daily planning . R 7f5.31 /100
o : A : T : »
j»The recept1v1ty of aides to constructive o P B
: criticism : : : S S T05020 93 -
f;The ability of aides to dlscipline students 3% va5.07V ‘89 :
o The willingness of aides to attend staff S fi I
v'meetings ' ©5.03 89
”_'zThe willingness of aides to seek further ' , LT e
Ceducation T v ©U5.03 -89
’ The ability of aides to detect student S L
‘grlearning and behavior problems 94 _ v 4.82° ~90:
o Addes working directly ‘with materials L e
~ - rather than students' 482 190 .
,kThe general qualifications of aides 4.80 .87
”rThe ability of aides to work with handi—* ’ ST L 7
: capped students - S4.58 92
“The time available for daily planning | L T
ith aides . : 3.80 161
~. /fhe availability of consultants to aSSist‘ L S
‘aideS' L . SaE ‘3.74 63
5;‘fThe availability of consultants to assist L ‘ .
teachers regarding aides 3;62'1 50

i o
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'bpercent of the aides were dissatisfied with this item, and 56 percent
"1of the teachers were dissatisfied The mean scores were similar with -

ba rating of 3.31 for aides and a 3 3& mean score - for teachers.'

‘Teachers

126 0

‘v_ Table 46 llStS the items for teachers and aides with mean

scores less than 350 In the teachers list, four items have mean -

: scores less than 3. 50 In general theSe items involve the influences
lvx_:which can affect the ‘aide- teacher relationship and originated outside o

Cf'thls relationship Only one: dissatisfied item appeared for the aides,

the ability 6f substitute teachers to utilize aides.;_ Forty—five

g 'V
R

'.,Means and. Percentages of Teachers and Aides "Dissatisfied"’ ol
J(Highly,. Moderately, and Slightly) for Four ‘and One Items.
espectively, Having Mean Satisfaction Scores Less than 3. 50

<

y 52
rd

3
L ' e - . "Percentage 4
';‘~ [Satisfaction Item AT __Mean - Dissatisfied !
,_The availability of inservice sessions/ S ST
RS workshops for aides _ , 030250 o 55.
The. ability of’ substitute teachers to S e R
utilize aides . UL «,» Tt 334 . 56
"The method of ass1gn1ng aides to teachers ‘vfjﬁi. 3;43H L 47
The availabillty of inservice se551ons/ o :
workshops for teachers on ‘the topic of aides 3046 - 53
Aides~ %
.The ability of . Substitute teachers to e ; - V, : ‘f,.”i | Ny
utilize aides : R . L v 03030 coB5




o

o

' h‘CO@parison of the teacher ‘mean - scores and the aide mean scores of the '35
o levels of satisfaction for 20 Job-related items- ' :

To - compare levels of satisfaction a t test‘was used to find
’ ,whether significant differences‘existed between the mean scores of
teachers and the meanyscores offaides for 20 job—related items.f As is
; shown in Table 47,.a significant difference was f0und for one item,.
the method of assigning aides to teacher. For this item the aides e
rated the 1tem significantly higher than did the teachers.‘ The aides ‘f
'tvwere therefore 51gnificant1y more satisfied wi:L the method of assign— f
'15,1ng aides to teachers than were the teachers.: Since the mean score for

h‘the teachers was 1ess than 3 50 it may be stated that the teachers were ‘

',‘dissatisfied w1th the method of a331gning aldes to teachers.,;'” E

Table 4%’;57

A Comparison of Teacher Mean Scores and Aide Mean Scores of L
the Levels of" Satisfaction for 20 Job—related Items o

-_‘\“ixee;“:' v 3; ""ﬁﬂ \_1  .“ S ‘j _:“ o

Teachers (N=33) ‘Ai%st(Né30)jvsignificant
: o B S _Difference -

CItems - 5\. : vii;f SfD? | X . 8.Ds
_ The ability of aides to |
perform their tasks -

‘independent of supervision . - 0.93° 5.33 0.97 n.sy<

Sl
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o -
Table€§7 (Cont’d).~'
e ~ Teachers (Nf335 Aides (N=30) Siguificant
' ' S Difference
. items~.:‘ X 's.D.. X S.D.
‘Theiuillingness'of'aides- ‘ .
~ to work directly with B o Lo
__students L 5.57 0.70 5.36 0.94 n.s..
o : o ' : ‘ ‘0
" The, attitude of’ aides _ s . '
- with studentSL‘ 5;75- 0.50 5.40 = 0.91. ‘n.s
hfIhe time:available-for - N . r'f'
~-daily planniug‘withhaideS' 3.78 1.87  4.41 1.26 n.s
The willingness of aides i R |
to ‘attend staff meetings 4.75 1.32° - 4.50 1.09 n.s
' The availability of in- s
- service, sessions/work- o B ,
~ shops for~aides O 3.27 1,54 3.98 1.51 ‘n.s
° The ability of a1des to o
_ cope with students while R
teachers are out of the i e ST
‘room- - 5.48: 0.83- 5.25 . 0.92 n.s,
The cooperatiou betweéu": L h"f S
aides and students 5.75, 0.43  5.66 0.74" n.s
The availabiiity of in- o o
service sessions/workshops * L e
- for teachers on the topic ' AL PP
- of aides - 3.46 1.69  3.88. 1.35° n.s
' The abiity of aides to |
- detect ‘student learning S T o S
.and behavior problems 4.66 - 1,22' 4,66 - 0.97 n.s
“The method of assigning e v o ‘ o 2
aides to teachers - 3.43 1.76 . 4.33. 1.34 *
The ability of substitute F A
teachers to utilize aides ! 3.39 s 1.31 3‘36/_ 1.09 n.s
The ability of aides to B T S e
’discipline students 4.83 1,12 5.08 - 1.07
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A

Table'47v(Cont'd);

T

Y Teachers (N=33)

‘Aides (N=30)

’Significant_

- ; ‘Difference .
\ Ttems Xt % s.p. X _S.D. .
The ability of aides to = !
work with handicapped : ' .
students : , - 3.89 0.96 ' 4.06 1.00 n.s
AN A : _ ' _
The'general effective- . i - .
ness of aides. Lo .51  0.79-5.10 0.97 n.s.
The general qualifica— . i ' T
- tions of aides ‘ _ 4,72 1.41  4.91 1.09 n.s.
The willingness of aides'
to seek further ‘ , - EC T -
.’ education ; o . T 4.71 1.25 4.73 . 1.24 n.s
The ability of aides to - ,
fulfill teacher ‘ , .
‘ expectations e '; ~ 5.28  1.06. 5.01 1.07 n.s
Aides working directly = IR T .
with students o 5.33 0.92 5.46 ~0.81 n.s
‘~Aides working directly / o
" with materials rather . : : R . '
~ than students oo 4660 1.41 4,68 1.42 n.s
_ ] E
*p < .05 ’
: ) . A .\‘2.
Summary -

129

In conclusion, there was no significant difference between the‘

.

f responses of teachers and aides regarding their satisfaction with 19

| items. There was a. significant difference between the perceptions of ,

eachers and aides for one satisfaction item, "the method of assigning

A

.’aides to teachers‘:.




‘Factor'Analysis :

A factor analysis was - performed on’ the responses of aides andf_
the responses of teachers in an’ attempt to identify clusters of
satisfaction variables. The response category "ot Applicable" which
was given the numerical value 7 for data processing was given the
value 3.5 which represented a mid point for statistical testing
(Holdaway, 1978:94),’ Respondents who did not anSwer all the items

-were mnot incldded'ih the analysis. -Using‘a non—specific varimax
factor‘solntio:\the\analysis was.generated. " Factors with Eigen— i .
values greater than 1.00 were aecepted.‘ As a resnlt of these{ ‘
vanalyses six factors were;established for'the aide responses andiv»
eight faetors for'the\teachers. All- items with double loadings and

o 1oad1ngs less than|0 40lwere not considered in the factors.»

; ‘ /fﬁs is shown inkTable 48,’six factors vere estahlished for
h the‘satisfaction'variables of aides..ifhe‘factors could notvbe'readily
interpreted. “For example, Factor 1 contained 7 items five of which

; °
referred to the aide/student rel%tionship while the other two items
vreferred to the availability_of,Lonsultants;and teachers' expecta-

“tions of aides.

Teachers - A 3 | ‘ ’ :

Ah examination of Table 49 shows that eight factors were

/

established for the satisfaction‘variahles of teachers, Factors 1,
2, -and 3 were labelled as'qualifications,.consultants/inservices and
aide/student relationship,»respeetiVely,r’Factors 4, 5, 6, 7 and 8

. Were;notVreadily interpreted

130
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Table 48 S
" Varimax Factor Solution for ZO'Satisfaction Var&ables’for Aides
Y - e TR AT
e . - N=30 \

B S ’ Factors and’ Facto Loadings (< 100)

:Satisfactﬁéh Item i 1. 2 31 4 5 6.

The’EEZEEZ;-of aides to . . - ‘ e N _
- discipline studénts =~ = -89 o .\ ,

The ability of aides fo'pérform - EERR
their tasks independent of ' L
‘supervision ' - 83 .

The attitude of aides with v
‘Students .. . o 77

The CQOpefatibn between aides_ :
and students ' ’ .12

The availébility Qf'cénsulténts
to assist teachers S B 69
The ability of aides to fulfily a ‘ R
teacher expectations e 69 - : o . :
Your working directly with T
‘students v ' 59
The general effectiveness of
aides : o 82
- The general qualifications of e
-aides . — , S : 72

The willinghesé of aidés to. - '
seek further education : ' AR S |

The methbd of aséigping aides - ) /////w/. ‘;ﬂpﬂ
to teachers G : 64 e S

'”The‘availability of inéetvice .
- .8essions/workshops for aides N o 84

- The availability of inservice S /,fff_
sessions/workshops for teachers . R L
~on the topic of aides : oo 82 - co

The availability of consultants ‘ .
to- assist aides regarding teachers L "71H :




o \\\\ '

oo

Table 48 (Cont'd)

Factors and Factor Leadings (= 100)

Satisfaction Item - . 12 3 4 5 6

The ability of substitute _
teachers to utilize aides ' : 57 w .-

‘The willingness of teachers
to involve aides in daily -
planning o ' o » o ' 95

The willingness of aides to ?‘
~attend staff meetings . R . o . 46

- Your working directly with .
materialah;ather than students - - =59

T

" The willingness of teachers P T
to overcome teacher/teacher(aide
personality conflicts

S o i R

The ability of aides 'to work with ‘ ‘ L
handicapped students _ g o : ST =42

| Eigenvalues, . 8.53 3.68 2.44 2.12- 1.43 1.33

N e i e,




?

~

¢

(N = 33)

‘m”,w_7Varimax5Factof Solution for 21'Satisfaction“ﬁariablés for Teachers

133

Factofs and Factor Loadings (- 100)

Satisf?ptiqn Item ' 15* 2 - j o4 5 6 7

The geﬁel_" iificat‘ioné o R : LW
of aides & - : ‘ 90 L . .
The abilitly of aides to v. S

. detect student learging. - :

- and béhavior problems ' 63

The willingness of aides -
to seek further education 59
The availability of in-, . . ‘ .
servicé'sessions/&orkshops : : : S5
L for teachers. on the topic: B L o L
_of aides _ S 89

" The availability of

_ consultants to éssist_’ g @
.. Eeachers-regarding aides | 88

B . Y 7 S :
The,availabiliﬁy of - - / g

consultants to assistué%éfs 63

. .ibe avaiIab11ity of R ’ : - A
- Inservice sessions/ S . )
- workshops for aides .59

The ability of aides to /-
cope with students while- , .
- teachers are out of the room ' 76

‘The cooperation between
aides and students '; o , .76

' The attitude of aides with :

Students & £
Tﬁé.willingness of aides to - . - | \
-work directly with stidents - - - 65 -

Aides working directly with ) | 3 | S
_ students . - : ‘ ' o




et

Table 49 (Cont'd) - : o .
n .

=

Satisfaction Item

Factors and Factor Loadings (* 100)

“

¢

The willingnessoof aides
to ask for suggestions to

- improve aide performance -

The receptivity of aides
to constructive criticism
The willingness of aides
to overcome teacher/
teacher aide personality
conflicts

-The time available. for dally
»planning with aides

The willingness of aides to’
attend staff meetings

v

The ability of substitute.

‘teachers to utilize aides

The.ability‘of aides to
work with handicapped

.students

Aides working directly
with materials rather than
students -

The willingness of aides
to be involved in daily
planning

1 2 3 4 5 6 7 8

82

~74

56 =

63

90
88

91

Eigenvalues . 8.

46 2.98 1.99

A

1.98° 1.55 1.29 1.17 1.04
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Other Tests .

t-tests

differences between the mean scores of the following

1) the aides selectiOn and non-selection of her tejeh

of aide job satisfaction for 26 items;

2) The aides'’ selection and non—selection‘of héf’té

3) the teachers ' selection and non-selection oﬁ her aide and the

. level of teacher job satisfaction fotr 26 items‘

‘ [

4) the teachers’ selectiOn ‘and non-selection of her aide and the
: 8
level of teacher JOb satisfaction for eight factors' A

4
5) the aides' assignment to 5indergarten only and other gfades and

‘the level of aide job satisfaction for 26 1tems, /
b

W

6) the aides' a351gnment to kindergarten only angd- other grades

the level of aide job. satisfaction for six f%rstﬂ

7) the teachers' as%iénment todigndergarten only. and other grgaes and
R
the level of teacher job satisfaction for 56 items,

. # . ‘, »

| 8) the teachers' assignment to kindergarten .only and other grades and %

.the level of teacher job satisfaction for eight factors. ] L
1. ) : ' .
Pearsoanroduct-moment_correlations

e . i
. . b k k T PE]
The results of Pearson product-poment correlations'showed that

there was no significant relationship between the following variables.
The background variables included age, highest-level of “educat ion

attained, the”hours aides w0rked per week, _and the years of experience-.

of the respondents. , _' “ ‘ .
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’

. s ° 5
o - - k3

:l): the backgrOund variables of the aides and the 1evel of aide
’ ~Satisfaction for 26 job-related ﬁtems.- : _ . : Aé&

"2)'lthe background variables of the aides and the IEVel of aide
B _satisfaction for six factors. . ‘(zj \

3) the background variables of the . teachers and the level of teacher S

: satisfaction for 26 job-related items. R L e R
‘{34)‘ the background variables of the teachers @nd the level of teacher. @
i}job satisfaction for eight factors. ST R h ;' °e S
¥
Summary . » ‘?1av-v-

In COnCluSion, no systematic relationship could be established

«

between the background information of the teachers and’their 1eve1 of

¢ .6

satisfaction for 26 Job—related items and eight factors Also no

relationship could be established between the background information

of aides and their 1evel of satisfaction for 26 items and six factors.

s



“*CHAPTER 5

. SUMMARY AND THPLICATIONS 7

T
B

"and the findings of the study. The‘chapter endsrwith_a number,of '

implications for. practice and research S

,.The»Problem.v o i

‘to investigate the perceptions of teachers and aides concerning

g : ry

The study had the following obJectives

et

~ the traimipg they receive® and the training they should receive;
2. to investigate the perceptions of teachers. and aides COncerning
o the activities performed by aides;~and
3. ‘to investigate the perceptions of teachers and aides concerning'.
‘the extent: of their satisfaction with a number of selected job-
Telated items. = . . . ow : I ’
A'Methodology o ke TR AR

" The perceptions of teachers and aides who were 1nvolved in a.

‘teacher aide program were determined by analyzing data which -

. were obtained through the application of two questionnaires one for

'ithe teachers and one for~the aides. The population was identified by

based on the usable questionnaire returns from 33 teachers and)30 Yﬁfg;f

uaides. Percentage frequency distributions were caloulated for a

ot

researcher as consisting of . 41 teachers who were assisted by ., .y

.\\V;ssroom aides and 38 classroom aides. “The study results were

/

e
e
v.‘é&

‘questionnaire responses where appr@priare. Two Statisticﬁb tests were.

Pl - R

o

S
e v
7 PR . ce

o - .

This chapter presents a’ summary of ‘the problem, the methodology,‘




-‘f_and they reported that their teachers were not in attendance. The p

138

: . B : S ,'w e e T S F:“f‘ i
employed° t-test. and Pearson product—moment correlation. The t- teSts-w- '

Sy
were uSed to examine whether statistically significant differences L

:existed between the mean scores of_teachers and the mean scores of
aides concerning the actual performance and the preferred performance
of 47 activities that aides may perform “'Also t tests were used to
examine whether statistically significant differences existed between'
?‘1evels of satisfaction and the teachers who selected their aides and

' the teachers who did not select their aiaes Pearson correlations

"'were used to examine whether significant relatlonships existed between~u
. . "\

levels of satisfaction of the teachers and aides with 26 Job—related

items "and the backgrOund data of the respondents 'ﬂ S i ,' ' » o

@

Review of theiFindings"

arding the training
uld receive7

What are the perceptions of aides re

Question 1:

R S

,staff were not’ attended by most of the aides.“ However most-aides

'indicated that pre—Job orientations shOuld be offered before aides

,»\‘
3

commenced work,

,hat they had attended at least one

Y

The aides indicate

inservice session or workshop during the present school year (1978 79),

responses of the aides indicated that the inservice sessions they o

attended presented a number of topics such as student discipline and
activity centers., s , : O . : S




o

. L . '1397
Y v-'“.g' R . R S
F? was ev1dent from the responses of aides that they supported

, the training of teachers in the ‘use og;fides SO that teachers could

understand how~to use aides effectiVEly.and how to’ gstablishia teamlt
' “relationship in the classroom L b
| The results indicated that aides mere 1n favor or accompanying v
itheir:teachers to_inserv1ces. Consistent throughout the comments of :
'the*aides wasvthe theme thatilearning'together at inservices would:‘f
help the team 1n the classroom.‘ | -
| The findings showed that .aides were in total Support of train—b
\1ng sessions being made available to aldes ;:des v1ewed training‘ ‘
asessions as 1earn1ng experiences in Whlch they could be. taught to'use‘
”the eduipment and teaching materials and to understand and to* handle ;

'children o.”

;;one—half of the aides reported that training materials

Nearlﬁ
“vhad been utill d during their training by their teachers..-The most

commonly reported training material wa’'s the 1ist of teacher assistant

‘i'tasks and responsibilities supplied by the supervisor of the Early
.Childhood Services Program,in the school system (Appendix*C).f
| The aides ranked "Iasks and responsibilities of aides as,the"
most‘important topic to be covered in future inservices _The_least

impdrtant topic was ?Library and{filing techniques. ﬁf‘

Question 2:- What are the perceptions of teachers regarding the

‘ (qraining they receive on ‘the topic of aides and the
L training they should receive’ ' B
. - : Lok
S Results,showed that nearly one-half of the teachers had
I '

LA

'attended at least one. inservice session on the topic of aides during

* S

.'/“'
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_the present year (1978-79). The teachers indicated that their aides
. were not'in’attendance;' |

_ Regardless of their years oF experience, the teachers indicated
: that they wanted inserV1ce training on the use of aides in order to

understand the réle of ‘the aide and how to utilize them effectively. "”f

Teachers were in favor of aides accompanying them to inservices

B

' Their comments indicated that their team relationship in the classroom o
would be supported by both teachers and aides attending inservices

-together;A;Some teachers’expressed concern‘that the content of somedof
' the teacher inservices would'not be appropriate for aides.
The teachers reported that they were. in total Support of

B . ‘.y . . N r
training se351ons beine made available to aides The teachers stated
@

that the- inservices would help their/;ides become moré proficient in
Ltheir jobs. Some examples of topics: to @3 covered in these inservices
, o

~uerehsuggested such as‘machine operation, lessons in-child psychology,,“

"and the duties of aides.

't 1:‘ some'of'the teachers indicated‘that‘theylhad‘used instruc ional
; materials in training their aides. The list of duties and respon i— »
biligies for teacher assistants provided by supervisor of the Earl
1Childhood Services Program was: the: most frequently reported materia
‘used.‘ |
Results,showed:that thefteachers rankedt"Child development;ﬁ
followed closely by "Tasks and - responsibilities of aides,",as the most

important topics for future inservice sessions for aides.d The_least'

.important-topic was "Library and filing techniques."
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i"activities.(,

; Question 3{ Do teachers and aides differ in their perceptions of the

,actual and preferred activities performed by aides?

The percentage;frequencyndiStribntionsifOr-teacherS'and aides>

e

were very similar.

For clerical activities, teachers‘and”aides indicatedfthat'

)

haides were, most involved in "t ping, duplicating, preparing stencils
y

1‘and transparencies. The aides reported that they were least involved

in preparing library cards wh11e the teachers indicated that aides

were least 1nvolved din ! setting up parent teacher interviews followed

by preparing library cards

' The flndings showed that teachers and aides perceived aides

as belng exten51vely involfed in clasSroom maintenance, and administra—"

tion activ1t1es w1th ‘the" exception of "wrlting assignments on black-

'board" in which aides had very 1ittle 1nvolvement;¢,,

Of the activities classified as general non-instructional the

”teachers and aides indicated that "helping superv1se field trips with

the teacher was the most frequently performed activity while

—

"reproducinp sound tapes was the least perﬁbrmed activity performed .

' The results showed that of the instruction—related activities, e

the a1des and téachers perceived the activity "pfeparing instructional
. v

terials" as being the most frequently performed activity. "Providing

musical accompaniment" was the least performed activity..

o The findings indicated that teachers and aides perceived aides-

‘as not being extensively involved in the performance of teacher

IR

B L S R SN




'The resultS'of a t—test on the mean scofes of aides revealed ‘

H, that statistically significant differences existed between the actual

:and preferred activity categories for 28 of the 47 activities. The

: aides indicated that they wanted torbe nore,involved in all 28

i

: | e o L
Thé findings of a t;test on the mean'SCores OE”teachers revealed

activities. -

that statistically 31gn1ficant differences existed between the actual

and preferred activ1ty categories for 26 of the 47 activities.‘ In all Y

" 26 activities the teachers indicated that they preferred their aides to
;be more involved in the performance of these activities.“
The~resu1ts of t- tests indicated that the teachers and aides
vperceptions of the actual activities performed by aides were similarv‘
in that only two of the 47 activities showad statistically significant
ydifferences | |
'.A§ for thehpreferred activities ‘performed by a‘des,‘theA

,vteachers' and'aides perceptions were 31milar in ‘tha >0nly six of the

' 47 activities showed statistically significant dif erences.'

/

_kQu;?{ion 4: Is there a difference 4in the perceptions of teachers ‘and
’ aides regarding the degree of satisfaction they have for
a number of selected job—related items’

i'ReSultS'indicated.that generally teachers had a noderateito
':high degree of satisfaction with 22 of the 26 jobwrelated items
(Chapter &Y. However, the teachers were slightly dissatisfied with
' the availability of inservices for teachers and for aides . *the

ability of substitute teachers to- utilize aides and "the gethod used’

‘to assign aides to_teachers.

142
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Aidés indicated a high degree of gatisfaction with 25 of the
26 job~related items. For one item, "the ability of suberitute

teachers %o‘utilize aides",vfhe aides indicated they were slighrly
dissatisfiedu o ‘ ' g S

.-The'perceptions of teachers and aides generally did not-differ
concerning their degree of satisfaction w1th 20 job—related items.

' The teachers and aides did differ in their level of satisfaction with

" Whereas the

‘ ‘one item, 'the method used to assign aideS»to teachers.
“aides indicated satisfaction with the item, ‘the teachers indicated
h ‘ ! - . s
}, that they were dissatisfied. : S :

. :
v

s

" Other Test Results

L
In-addition to .the results which were central to this study,

a number of other results were found:

a) It was found rhat no signifibant relationsnips existed.between"
‘levels of satisfaction and the‘reaEhers'who‘selected rheir aides
and the teéchers who did not eelec; their~aides. ‘

‘b) The results showed that there were no significant relationships'

»: between levels of satisfaction and the background data (e g. age):

of the respondent. . ' » Y

c) The findings'indicatéd that~there-were‘no significant relation-
ships between levels of satisfaction;ead-the teachers who taught

: 6n1y5kindergerten and the teachers who taught other grades.

.

] ) } ‘ . .
'd) The resulte indicated that there were no significant relationships
between levels of ‘satisfaction andsthe aides who were assigned only

to kindergarten and the aides who were assigned td‘otherﬂgrades.
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Implications for Practice and Research

The 1iterature delineated a number of concerns and opinions

‘

-regarding the training of aides, the‘training of teachers in the use
of‘aides,fthe activities aides'performed in the classroom. and the
successful team relationship in the classroom. Based on the literature
and the findings of this study, a number of implications for practicej
andvresearch are‘presented below: | |

Willems, Vaughn, and Willems (1975: 58), the Manitoba Teachers
'Society (1974 12), and the Alberta Teachers Associatlon (1978 220)
‘agreed that teachers should be involved in the selection of their
aides. The findings of this study showed that few teachers were .
1nvolved in the selectlon of their aide and that teachers were dis-
ksatisfied with the method of assigning andes E\ teachers Thus,, he |
'extent and fea51bility of ‘teacher input intQ,the selection of their~

g

ides is, suggested as an area for evaluation by school system
o ' V RUN Bl
: administrators. « . N ‘ - ; :

The Manitoba Teachers Society (1974:8) and Shanker (1973:18)
tressed the importance of allocating time for the aide and teacher to

discuss a number of areas relevant to their jobs before they commenced

L4 -

work together for the fifst time Most of them in this study did not

receive pre-job orientations and they indicated that orientations
should be made’ available ‘to aides. Therefore, it is suggested that

school adminiStrators offer pre-job orientations to the aides who are
new to their schools. v
The‘need,to train aides and to train teachers in the use of

- aldes was suggested throughout the literature. It is a policy question

-

K
i
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, whether the system concentrates on training aides, or on training
teachers, or on training both teachers and aides (Canady and Seyforth
1972:102). ThOugh the aides and teachers in this study requested
more inservice sessions, it rests with the school system and- school
admlnistration to periodicdlly re—assess the extent, of its commitment
to inservices for aides and teachers,

The teachers and aides indicated some topics for future;
'inservices. The teachers suggested "Child'development," "Tasks and
respon51bi11ties of aides,'" and "Working and dealing with parents."
The aides suggested "Tasks and responsibilities of aides. These topics_

may have some appropriateness for teachers and aides' in future .

f

1nservices.

Lists of activities which aides may perform have merit when

aides are performing task eyond those of a clerical or housekreping

nature and when aides Are working directly with children (Educational
Service Bureau, 1966: '7) - The results of this study indicated that
more aldes than teach rs were familiar with the document of tasks and
responsibilities of aides provided by the central office of the
‘school system (Appendix- c) Few teachers 1ndicated that they used

the document. Whereas it is beyond the capacity of the central office
administration to guarantee that teachers and aides read any. inservice
materials, the central office administration might consider revising
the existing décument and taking steps to insure greater familiarity
with the document. The central office administration might also make
available as a regular part of inservices, an amount of timé for

~ teachers who have aides to discuss their utilization of aides or their

perceptions of the duties of aides
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The results indicated that teachers and aides were dissatisfied
with the ability of substitute teachers to utilize a%des. Therefore,

) / .
‘a school system policy and/or inservices for substitute teachers on

.fhe uﬁilization of aides-is suggestéa;’

| Tﬁe findings showed that teachefs and aides preferfed that .
ﬁides.become more involved in the' performance of aide acfivitieé. Why
ghén,'éfejgidésvnot'doing‘méte iﬁ3ghé:c1assroom?f‘Is'it because aides.
‘and‘teacﬁers differ 0n'what specific activities,aides'shouiq be perform-
ing?  Isvit a lack Qfléommunicatfon between aide and> teacher? Is it a
/iack of training for both the aide; and thgjteache;s? Is it the lack
~of clafifigatioﬁ of thevteachers;~and‘aide§' roles? The resulté‘of'
this stud§ supports"ﬁke notion that'ﬁltimately aides and teachers must
‘work out theif specific workiné arfangemenkg régafding tﬁe aétivities
J.§0~be performed by the aide and the degrée of ianlvement by the aide

in the performén;e of the.acgivitiés; Alf Ehey cannot décide Onﬁthe

H'extent.of aide involvement in performing activities, and this study

-indiéatesAthat thgy cannot, then outside ﬁelp is needed}; This help

’ 3

regarding élarification 6f foles for teachers énd'aidés;should come o
frbm‘}nservihe tgainiﬁg, formal courses for aidesﬂand\téé&héfs, and
‘from teachers' brganizations.- |
This eﬁploratofy descfipéive'syééy"which focused;oﬁ aides inf

'classfooméﬂwgéliimitéd to one urban scﬁéoi sysfem.“Résearch in other
systems iﬁ’Alb;;ta aqd in other provincesf?n the training of aides -
and teacheré‘in thétuge of aides, the‘utilization of,aides; and ai&e
job éatisfaction shouldvbe undertaken in btder to'assgss the generaiié—

ability of‘thé‘study.

v

\
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There is also. a need to improve the instruments and methodology

used in this and previous studies of teachers and aides with a view

" to ensuring the reliability and validity of the findings:\\\\\

. Furthermore, given the comments from aides and teachers
reported in Chapté!’%f/as contrasted with the data from the numerical

scales assessing satisfaction which were skewed towards highly

satisfi?dg it may be advisable to use interviews and open-ended

Survey questions in future research

"A Specific problem worthy of continued research concerns

]

matters arising from the differentiation of the role of teachers and

’

their. perceptlon of aides as possible encroachers upon the traditional

functions prev1ously reserved eXClusively for teachers.

With some school systems moving toward school based budgeting,

Y

. benefit decis

i to be made by the

a Xerox machine versus a classroom aide may hav
hool personnel

A thorough understanding.of‘thea
benefits and costs of existing teacher aide programs will be needed b&

those persons making the dec151on in school based budgeting

N
4
, \'\V
Finally, the decline in student population has become a '{
!
problem in many school systems in Alberta and elsewhere. Research ‘ %
o I A
into the effects of declining ‘enrollments Qn‘existing teacher aide.

programs is suggested 80 that SOund educational and financial decisions,\

4
}
)
can be made in terms of pupil-aide ratios in the classroom.

N
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, . EQUCATIONAL AND ADMINISTRATIVE CENTRE . S
TELEPHONE {403 420.7631. - 9807 - 706 ‘STREET. EDMONTON. ALBERTA T5K 1C2

s Guie St Vi

1979 02 26

- TO WHOM IT MAY CONCERN

. . . o . . & . . ’ \ : Lo - )
T Mr. Rando1ph"Hi11ier'ha$-contactedvthis office with- Aegard to information
needed to complete a thesis for his Masters degree inEducation, .under

- the supervision of Dr. J. Balderson., The purpose of | his study is to
~determine the training, utilization and satisfaction/of teacher aides.

- Co L L ". . Lo s“._‘. 3‘ - . .‘ :- :
‘I,wou1d}apprecia¢e if you would assist Mr. Hi]]ieh by ‘allowing both  your - v
~school aide and corresponding teacherfto,comp1ete5the'attached'questionnaire.,

The results of Mr. Hillier's research will be f rJarded to this office and -

we ‘feel this information will be of benefit to/both our office and school

personnel, . . . . R - // A b T
Thank you for your cooperation. = (C)"
B : . /C,} _

/5
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THE UNIVERSITY OF ALBERTA
EDMONTON. CANADA
. T8G 2GB

FAQBLTY OF EDUCATION
D"ARTM!NT orF ‘DUCATIQNAL
ADMINIITRATION ! “

.

: Masters Suite.

th .
R A F]oor,. -
'.Educat1on Ndm1n1strat1on, "
O February 27, 1979,

<

5
‘Dear A1de, : A B
S The enclosed quest1onna1re is be1ng d1str1buted to a}] aides .

des1gnated School A1des 1 in the Equpton Separate Schoo1 System S - EIE——

-b Responses to the quest1onna1re W1]H be used to comp]ete an 1mportant
part of my ‘thesis at the Un1vers1ty of A]berta The focus of this '
L thes1s is the tra1n1ng3 ut111zat1on and sat1sfact1on of teacher a1des.

The. quest1ons are des1gned to e11c1t yoﬁr op1n1ons on the p'
: tra1n1ng, tasks and sat1sfact1on of a1des Your response W111 be
‘grouped w1th those of other aides in- the schoo] system.,w

The quest1onna1re w1]1 be used for research purposes, and A V4
: anonym1ty of 1nd1v1dua1 responses ‘is. assured : If 1 fa11ed to de11ver
~the quest1onna1re to you persona]]y, may 1 request that you 1eave the

o sea]ed quest1odha1re at the off1ce to be p1cked up at the ‘end of one. week

A summary of the study wﬂil be made ava11ab1e to any 1nd1v1dua1
7part1c1pant that desires: such 1nformat1on Requests shou]d be made by
contact1ng me at the address wh1ch is pr1nted on the top of thf@ page.

‘iThank you for your time and<c0nsideration. o o Eh '
PR TRt o ,jﬂ,’ Ssncere1y, g
S T ' s R. P ,H1111er S
= Graduate:Student,u,r



~ PART ONE: TEACHLR AIDE BACKGROUND INFORMATION

o

Please check bﬂ the appropriate reeponsel

C2.20-24 L. v o R T 40-',44@1-4

4, College graduate R caee

2. Teache( “eess hours per'ueekﬂ’“'

What 1s:your‘grade level»assignment?

.- How many years experience do you have as a teacher aide?

- u‘#“‘ ‘

What was your age on January 1,‘19797*“‘
1. less than 20, 5. 35- 39@} ,“.“’:,“3 9. ‘55-53 .
“9.;60 and over

3.25-29 ... S 7, 45-49Y,

P Ee , S TP
43034 ..., 8508 T j .

What ié'your sex? h]; Fema1e’.... 2. Ma1e’,;..

What 15 the highest level of education you have attained?
. Less than a high schoo?l. diploma .... ‘

1§h school diploma . vese ‘ ‘ . “
3 One' to two years college v

5. Other (please spec1fy)

How many teachers are you ass1gned to?
. One” Q1) teacher only R

,2_ Two (2) teachers R

Q

what is the. number of hours you work" per week/per teacher? e
1. Teacher = .... hourst '

- v

LKiw 54,0 9.8,
2.0 ,... - 6.5.... 10.9.

30200 7.6 v, 0. Other (please specify)

4.3 .00 BT ?

(Count the present year as a fu11 year.) . . : o y

'f‘l Tota1 - : L e es YEATS

2. In your present school Cees. years o e s
3..In yohr present districf/diyision seee years B

; 9’;,]0
11512

13,14,15

16,17 |
218,19 |
20,21 |

Did you se]ect or were you 1nvo1ved in the select1on of your teacher(s)? .ff

i
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PART TWO: TEACHER AIDE TRAINING

N CE ' L o o ‘155‘

el

- Please check ) - the appropriate kesponse. oA S e L “lee
| | I AT \
1. Should a school offer. a1des an orientation session to familiarize them
with the ph11osophy. expectat1ons, fac111t1e$,‘etc. of the'school? N
1l No L.l . o ' o
2. Yes ... - Lo ‘ Ll 23
2."If yes, shou]d the orientat1on session be offered before or after the alde
' comences work? ‘ \«“Zé . 24 .
1. Before- 1, N vese 2, After- 1 No eese 3. Not necessa ] 25 C
o2 Yeé cees 7 2, Yes.... : 2 T
SN . LN , o . ) AR KD
3. Have you attended an orientation sessdgn at your present school? : R
SRR Y I . . ' .
2. Yes coes - o ° : b ‘ L k27.
4, If yes, was the orientation you -attended .given by: - - - s i ?'f )
o a teacher? ... e R ; | 28 R
2.8 principal? .., R ST ) ~ R
3. a consultant? ..., PR -‘_- R / : 13
4, Othen-(p]eese specffy) ' e o AR K ‘ <)
5. Nas your teacher present at this orientation?
' 1. No R S L : Y B
2. Yes ... T R " : ‘ . |32
6. If yodﬂeﬁtended.the orientation ee551on. br1ef1y‘de;cribed what was covered,
~v7.';Have You attended tra1n1ng sessions (1n-sefv1ce5; WOhkshops, etc.) forkeides :
other than an or1entat1on session? O i S S
. Ho - | o e > | , ,
2ves ... ; o SR A S AR 33
8. If yes, was the tra1n1ng session you attended given by: - _ : ‘
1, a teacher? cees N T I e fsa \
“"2.-a principal? ... S e 35
3. a consultant? ;. B o IR , 36
4. Other (bleéEEaSpecify) ' B L |
g. ‘Was your teacher present at this training seSsion? Ho ST I M
l No RO > » e EPANIE IR S| T SR
‘2_ .Y,es‘ “ ] 38 o -




“_ textboqks.’hahdbboks, etc, regarding the training, ‘tasks and responsibilities

2. Teacher- 1. No eue

of aﬁdes? For your assigned teacher please describe briefly the materials
utilized. IR ‘ .
1.-Teacher- 1, No .... : :

2. .Yes .... (please describe briefly)

K

. . . \
PART THO: TEACHER AIDE TRAINING / _
Please check {v) the appropriate response. ‘ ' & ‘jec
10. * When did you Jast attend a trainihg session for aides? )
1. this year vees '
2. last year cees 39.
3. ‘three years ago ....
11. If you attended a recent training session.(inFservices. workshops, etc.)
for aides, brief]y.describe what was covered. ’
12. Should teachers receive training in the use of aides?
1. No il Why?
2. Yes .... Why? 40
13. . Should aides accompany their teachers to in-service ses§ioﬁs or workshops?
1. No ..o Wiy? : '
2. Yes .... Why? B Y
. » §
14, . Should training sesgions be made available for aides?
1. No .... Why? ) ’
2. Yes ... Why? 42
15, In your trainihg as an aide, did you or your teacher use any guides, outlines,

43

2, Yes .... (please describe'brief1¥)f}g,' T

a |
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_ PART THO: TEACHER AIDE TRAINING

. 1€.  What -should be covered in future in-services or workshops for aides?
Please rank the topics in order og importance by p1ac1ng a number (1)
- through (7) in the rank order column. Number (1) being md&} important

and number (7) being least important,
TOPICS

Duplicating, audio-yisua] equipment
techniques

_ Children's games, musical activities
and classroom materials, etc.
Library and filing techniques
Tasks and responsibilities of aides
Student supervision )
Child development

. Student learning disabilities

----—————_-_—_----_-_-------.....—-..---__--—..--_-_-._..--..——_--------—-_---_-—-_

" What other topics should be ;overed?

RANK ORDER

RS
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45
46
47

43
49

51

e i o ki o



3

. PART THREE: TEACHER AIDE ACTIVITIES . o

This section lists 47 activities which may be performed by teqcher aides,

You are asked to indicate the activities that aides do perform (ACTUAL) and the
activities that aides should perform (PREFERRED) .
! Please circle the appropriate letter in this section accbrding’to the
following scale: -
N - Never
0 - (occasionally)- three or four times a month
~ _ F - (freguently)- daily or several times a day
EXAMPLE: ACTUAL *PREFERRED
Feeds the goldfish ~ (Mo F N (0) F

In this response the respondent indicated that the aide does not perform the
act1v1ty. but ‘that the respondent would like an a1de to perfonn the activity
three or four times a month (occasionally).

ACTIVITIES o ' » ACTUAL  PREFERRED
1. Co]]ect1ng Money e.g., Student fees school pictures 0 F NOF
2, Telephoning on routine matters
3. Filing resource materials
. ¥
5

. Keeping inventory of equipment and supplies
. Iyping, duplicating, preparing stencils and .
transparencies -
6. Filing reports
7. Preparing 1library cards )
8. Setting up parent-teacher iﬁterv1ews;date. time
9, Writing assignments on. blackboard
10. Supervislng c]ean-up time
_ 11, Arranging materials for lessons
12, Work with teacher supervising student work areas
13. Distributing and clearing away equipment
14.'Assisting with coats, overshoes, etc. o
15. Keeping bulletin boards neat and current
16. Obtain films, filmstrips, etc. and relateQ;;\\\
[ equipment A : » ‘
17. Assembling resounce co1lect1ons, indexing and ‘ NOF N 0O F
storing, e.q. m1nera1s, maps .
’]8.-0rganizing and cata1og1ng resource materials, NOF NOTF
e.g. films o . o ‘
19. Taking care of a'class for:a few minutes while the N .0 F N O F
Efacher is called away : S
20 Arrange and supervise games under direction of the” N 0 F N OF
teacher . _ R

zzZz=2 =2 =
© o oo
I T T
=z = =z
oo oo

2 22T 2 ET 2T ZT =§ =
MMM MM MMM MMM
zzzzzzzzz-vzz'
O O 0O 00O OO O OO
MM MMM MMM MM oMo

e

1-4

1--2"

5,6

7.8

9,10
1,12

13,14

15,16 1|

17,18
19,20
21,22

123,24

25,26
27,28
29,30
31,32
33,34
35,36

37,38
139,40
141,42

143,44

159



PART 'Tnm‘.g;‘ TEACHER "ATUC ACTIVITIES

Please. circleiithe appropriate letter,

21,

22,
23,

24
- 25,

26,
27.

28,

29,

30. 4

K} |

32.
33.

34,

ACTIVITIES
Ass1st1ng with rout1ne health tasks
Ma1nta1nang order in a regularly- scheduled
study hall G
Maklng arrangements for student. tours and field
trips
He]p supervise field trips with the teacher .
Assist in general supervision duties on the play-
ground and in the school

Reproducing sound tapes .

Setting up,‘operating and removing audio-visua],
equipment :

Assisting the teacher in the admrnistration of
obJect1Ve tests : a0
Conducting prescribed exerc1ses w1th individuals

or small groups

Assisting individuals or small groups to follow
instructions given by the teacher

Listening to students read orally, record diff-
iculties and report to the teacher

Preoaring insttuctional materials, e. g. cutouts
Instruct students inithe proper and safe use of
tools and equ1pment

Encourage and promote etiquette and good. manners

‘ within the school

35,

36.
37.

3.
40,
4,

42,
43,

4,

45,
46,
47,

Listen to students read thejr own stories

Prepare special demonstratlons in art, science,etc.
Provide musical accompan1ment

Tell or read stories to groups‘or classes

Y

Assist the teacher in conduct1ng group d1scussfons
Help students locate research and reference mater-
ials, suggested by the teacher

- N ”"

-

ACTUAL ~

N

N

" N

Nv
N

N

N

.0
0

Act as a volunteer resource person in an enrichment N, O

or special interest tﬁade o

Assist and encourage students in independent study' N

Make‘daily lesson plans SR

Decide on discipline methods :
Make subJect1ve entries in student records
Introduce a math concept to a class

Set criteria for a subJective test

2 2z o> o>

o o o o

F
F

PREFERRED

N
N

X X E o om -

0
0

o oo

o0 & oo o

Fa

F

M ™,

M M A M mom

R

M. Mmoo

45,46
47,48

49,50

51,52

53,54

55,56
157,58

59,60

61,62

63,64

65,66

67,68

69,70

9,10

n,12
]3,14.
15,16

17,18

19,20
121,22
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. PART FOUR: TEACHER AIDE SATISFACTION

Please rate your degree o& sat1sfaction with

each ‘of the fo]]ow1ng
(Circle the appropriate number, )

10 WHAT EXTENT ARE YOU SATISFIED NITH

1.

N

h O bW
.

—
—
-

15,
16.
17.
18.
19,

21.
22,

23,

o
25.
26 L]

the wi]llngness of teachers to overcome teacher/teacher
aide personality conf11cts .

the ability of a1des to’perform their tasks independent
of supervision

the willingness. of aides to work d1rect1y with students
the attitude of aides with students.

the receptivity of teachers to constrctive cr1t1c1sm
the w1111ngness of teachers to offer suggest1ons to
improve aide performance ' :
the w1]11ngness of teachers to 1nvo1ve a1des in da1]y

-

“planning

the time ava1lab1e for dai1y plahn1ng w1th teachérs

the willingness of aides to attend staff meetings

the ava11ab111ty of in-service sess1ons/workshops for
aides

the ab111ty of aides to cope with students wh1le ‘teachers
are out of the room , :

the cooperation between aides and’students

. 'the availability of in- servwce sess1ons/workshops for
‘teachers on. the top1c of ardes

the ab111ty of axdes to detect student 1earning and"
behavior problems o

the ‘method of assigning aides to teachers

the ab111ty of substitute teachers to utilize aides
the availability of consultaEts to assist teachers
the ability of aides to d1scip]1ne students

v

‘tbg ability of aides to work with hand1capped students-
). the general effectiveness of aides

the general qualifications of a1des

the avai]abi11ty of consu]tants to\ass1st aides regarding
teachers "

the wil]ingness of aides to seek further education

the ability of aides to fulfi11 teacher expectations

your working directly with students

your working directly with materials rather tﬁén students

o ok ad

e RS ey

-

— d b —t

NN NN MR

N NN

N

ERESS

N NN

W W w W

W oW W W

W oW wWww Wwww

S reS

T

A A TR T

LA = B - Y - T - T~ T

CARAT I )
ooy o oy
;

B

6| N/A
6| N/A
6| N/A
6| N/A
1w

21738

6 fi/A
N/A
6| H/A

6| N/A

6| N/A
6| N/A [

6 | N/A

N/A
N/A

N/A
N/A

N/A

[n/a
N/A
N/A
N/A

30

'>33

|36
NA | [37
|38

N/AT| {40

N/A

25
26
27

29

31

32|

34
35

39

a
42
43
44

‘1451
46

47

161 -
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TEACHER QUESTIONNAIRE
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L}

FACULTY OF EDUCATION
DEPARTMENT OF EDUCATIONAL 7
ADMINISTRATION

THE UNIVERSITY OF AI_§ERTA
. EDMONTON, CANADA N
T6G 2G8

Masters Suite,
7t F100r, |

o - : . . Education Administration,
; N e | | / . February 27, 1979.

A ?.

- Dear Teacher,

* The ehc]osed quest1onna1re is be1ng d1str1buted to all teachers
with Sghool Aides 1 in the Edmonton Separate School System. Responses™.< -
to -the quest1onna1re W11} be used to complete an 1m£ortant part of my
thesis at the Un1vers1ty of A]berta. ‘The focus of this thesis 1s the
tra1n1ng, ut111zat1on and sat1sfact1on of teacher a1des.

The questions are designed tdse1icit your opinions on the train-

ving, use of, and satisfaction with aides. ‘Your response w11] be grouped

- partcipant that desires Such information. Requests should"be made by

with those of other teachers in the school system.'

The quest1onna1re w111 be used for research purposes, and anonym1ty e
of individual responses is assured If I failed.to deliver the question-
naire to you: personally, may I request that you 1eave the sealed quest1on-
naire at the offwce to be p1cked up at thewend of one week. ’

o>

A summany of the'study wi]].be-madé‘avai]ah]e to any_individua1 :

contacting me at thevaddress which is printed on the top of .this page. . YN
Thank yéu for your tijme and consideration. '

- A o S1ncere1y, :

— N - FR Nl

/ . | : L - R'P Hillier
IEU ‘ \ Graduate Student.”
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B ////fﬁ.'RAgI ONE: TEACHER BACkGROUNé,INFORMATION .

el P‘Ig‘a’s‘e check /) the appropriate response. = - | g ' . c¢
L e T e ' . ' T 1o

“What was’ your age on January 1, 19797 R . R : 1 "
T..20-24 ..., 7 4. 35-39‘.... . 50-54 .... K1 3 :

S 2. 25-29%...% 5. d0-a8 ....] 8. 55-59 ,... B I
B 3. 30-34 Y% . 6..45%49 ....- . 9. 60 and over“ PRSI P N A S I L

T 2 8 . R . . . o

e Nhat:ds your sexr’ _1.‘rema1e,f:i? . 2Q MaTe~{;;." R A

3. Hhat is the highest level: of edacation you havé attained? '

; 1. -One year of universxty or equ1va1ent e ’

. .‘erTwo years of uniVersity or’equivalent S eeas
-§.JThree years ‘of universfty or equ1valent eaui o R
T*4.1Bachelor of Educat10n i L e BT 7

5. Bachelors: degree and' teaching d1p1oma ives ok

6. Two or: more bache]ors degrees ;

"‘7,hHasters degree»-'l.'~. 5‘

Ceeee S . '¢

S O

. 8. Other (please specify) e EE T 1. °
: 3 4,' How many aides are ass‘igned to you? _ , - L R
1. One (1) aide only . A o o _ o' ‘
o - 2. Two (2) aides r._,., - . e : ' . ". K N 8 '

3

I

o |
5 ® Nhat 1sfthe nunber of I&-s per week/per aide? PR [ S
s A1de’ v+s . hours. per week E o ’ . ’ ; ’
2. Aide : ',....hours per‘week-;‘ ’ i o

& k ER TR .
" . . A : : i “

‘Ievel assigmhent?

6.,‘ Hhat 1s your grade R
9 8 ---- B ‘ . ‘ . ) N v : o .. g

Vo Koeww - B,

ooc_o :

/7.

1.6
8. ;7‘ :

A
Geve

o

’I'l Other (p'lease specify)

s

A

How mny years of exper'lence do you have as an educator?

/Ceﬂnt the present year as a full year )

l Totﬂ

‘ i 75 In your present school _
1N ln your pmeqt district/divi\sion ‘

.. ,vears

y‘ears

n-\...

[

e |
L 20,21 :

S e 0.9 i T N R VR LR
R : 3_ 2. . DR .
‘4, 3

[ XN

- f ,



e # lbs xour aide present at this tra1n1ng session?

4 lrJhen did you 'Iast attend a trammg sessmn on the top,i,c of aides? :

: e 6. ‘,Shou"ld t;achers recewe training in- the use of aides? Jo

. » S ' ',,, ,' . Jo
[PART THO: TEACHER TRAINING REGARDING THE USE OF AIDES /
~ Please dheck~(1() ‘f_;h'e appropria‘te ‘r.e'sp"onse.

A Have. you- attended tra1n1ng sessmns(in-services. workshops.etc ) on ‘the

‘ vtopic of aides? : e : ) [

2. If yes, was the training session you attended g‘lven b&ﬁ‘

1. a teacher?s - .... ,

v

X‘Z.aprincipan Ve R P ’%“a’

- 3. aconsultant" 5 v S T ~.;'
4, Other (please specify) ' i = : NG

,g ,," .

v

v -

1 “this year = -
2. last year = / -
3, thrée’ years ,__agp B

Te e

' e 5. f you attended a recent trammg s‘%ss‘lon (in-service. warkshops etc )

'on the topic gf awdes, brieﬂy descr1be what . was covered

Ty

&

20 ¥es ..., Why?

7 * Shou’ld a‘ldes accompany their teachers tp 1n-serv1ce sess*lons or workshOps? ! R

-

o2 Yes ... Nny?

Y . .—.\ . ._ : g . . "

—

c

X!

2

25

%
27

Y

297

S

© 80

165




:“TE‘ACH‘E‘R »TRA‘ININ‘G REGARDI/NG THE, USE;.OF'KID_E‘S" L e

‘hat shoqu be covered 1n future 1n-serv1ces or workshops for a1des? T

lease\rank the top1cs 1n‘order of 1mportance by, p]aqing a number (1) b

, hrough (7) id the. rank order co]umn. Number (1) ‘being most 1mportant ‘
and nunber (7f/be1ng least important '

\ TOPICS . . PRANKORDER . -

'Dublic 1ng, audio-v1sua1 equ1pment

techniqueS\\\\\g; T SR IR
~ Children's game musica] activities I

and classroom: materia}s,eetc.ejiv i »vﬁ":-.-sv -
‘Library and.T1]ing techniques - - vf L eeea 0T o
- Tasks and responsibilities of aides -~ = ...
-‘Student sUperVisioh Lo o veve = _
Child-development . . B S e ‘ B
Student learning disab111t1es T R S

4cc

33.

34
35
36

37
38

. ;,..--_.,--'.---..------....--.'.-..--....__-—--_--_----------_'.'.-—-_-_

Hhat other topics should be covered? BEE

L.

dbooks, etc. regarding . the training, t&sks and respohsibilﬂties of aides?
“For your qssigﬁed aide o1ease describe briefly the materIals utilized

1. Afde 1. cies - _ R

e, Yes e (p]ease describe br1efly) S L &

2. Mde’l No . e SR
2. Yes s (plegse describe brief1y)

RS

Ly

: 10. In troining your aide, d1d you or your aide use any guides out11nes, tex%books. o

o

166
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, ‘PART THREE TEACHER AIDE ACTIVITIES L EAFI St Ty

1
2
3. Filing resource materials
4
5

1. Arranging mater1als “for lessons B R

120, Arrange -and ‘supervise: games under direction of the CNOOF N0 F T |u3ue

167

This Section lists 47 act1v1ties ‘Which® may be perTormed by teacher aides.

. You are-asked ‘to indicate the activities that aldes do perform (ACTUAL) and the
‘ activities that aides should perform (PREFERRED) S

Please circle the' appropriate letter in thls section accordlng to the

J’following scale:

.

N -~ Never SR » ,
- 0 - (occaslonally) three or four times a month
i F - (frequently)- daily or several ‘jmes a day '11 A
EXAMPLE - ) ’ . ACTUAL PREFERRED :

Feeds the goldflsh (:) 0 F N (:) F S e e e
In thls response the respondent 1nd1cated that the a1de does not perform the -
activityy but that the. respondent wouTd Tike an a1de to perfonn the act1v1ty

three or. four- tlmes a month’ (occas1onally) ' :

o k/

ACTIVITIES _ . .
. Collecting money e. g student fees. school pictures

;'Telephon1ng on routine matters/ — p~‘ . '

+ Keeping 1nventory of equ1pment and suppl1es
+ Typing, dupl1cat1ng. preparlng stenc1ls and
_UMwwmms. R :
6. Fil1ng reports e
7. PreparIng l1brary cards :
8. Setting up parent-teacher 1nterv1ews, date. time.
ﬁipwrltlng assignments on blackboard 2 g
10. Supervis1ng clean-up time

ZzZ 22 =
©o oo oo
c.eees

12, Work ‘with teacher superv151ng student work areas
l3.lDistr1but1ng and clearlng away equlpment j;ﬁy.
W. Assisting with coats, overshoes,’ etc. :
15.. Keeping bulletin boards neat and current
‘Obtain films. filmstrlps. etc. and related
equipment such as projectors R L
Assembling resource collectlons, 1ndexing and ’ ‘," : Rﬂio F N
storlng. e, g..minerals. maps- . I ‘ P
"Organ {zing and cataloging resourCeAﬁ;terials, Lo N - F » ) 39,40 | o
Ceg. s R T T
Taking care of a class for a few minutes whlle the ~ M. _ , ) RN
:'»teacher is- called away - . - o Lo ",' .ﬁﬁf_ S RN

BB T T Z 2R TR B E

'O 00 000000 o o)

.MMM MM M oM
R E RN EE T

w3
n
=
o

L™
w
-1
-,
-3
(=]

.O‘)
L@

ie:teacher S e L t.,..pf'> e &
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PART THREE: TEACHER AIDE ACTIVITIES

P-'l‘ea'se ciirde the appropriate letter, . cc
ACTIVITIE§ ' 7. ACTUAL  PREFERRED o
21 Ass1st1ng with routine health tasks - N O F N OF 45,46
22, Maintaining order in a regu]ar]y—scheduled N O F el -0"‘F__' "“ia;, 47,48
‘study haH ‘ AR s 1‘ D T 3 B
23, Makmg arrangements for student tours and f'ie,'ld N0 F N OF - Ya9,50 AN
trips E o o, C . ,"’ | " . . ‘.g ]
© “28, Help supervise f1e1d trips with the teacher. NNOF N-0F  |s1,5 o
.25, Assist in general supervision duties on ‘the play- N o F N 0 F - ]53,54 ¢ *
o . ground and in the schoo'l L e I e . » o DR
- 26, Reproducing sound- tapes L o o NOF N O F . lssse | .
‘27, Setting: up, operatmg and remov1ng audio-visua] N 0F N o F | 57,58 _ e
S equipment SR AR R IR E
: 28._ Assistmg the teacher ‘in the adm1mstratwn of N0 F ‘N 0. F. '@v,GO‘ . T
obJectwe teits ‘ el , L T
29. Conducting prescr1bed exerc1ses w1th 1ndwiduals ;, N O°F N O F% .| 6962,
- -or small groups - - . : o e R I
- 300 Ass‘lsting 1nd1v1dua1s or. smal] groups to fo]]ow . ‘:’N": 0- F:. 'N"O “F - 63.64
> 'mstrictions given by the teacher . =7 . o el .
3. kistemng to students read orally,’ record d1ff~ o _N “.0 'F, WN-O0 -Fy; 7 65\66

1cu'lt'les and report o the teacher
*32. Preparmg 1nstruct1qna1 materia’ls, e.g. cutou(ts
330 Instruct students in” the prqper -and safe use of
too'ls and equ1pment = ST

0 F 6768
N 0 F. 169,70 |,

ﬂ Encourﬁe’ and" promot j'@u@'te; _and:'good ma'nners ‘ N0 F N 0 F N AT
-~ within the sch%l‘ VA TP AR
35, Listen to students read their own 'sforles . - N O .F N O F 173,74,
36, Prepare specjal d.éf"onstratwns 1n art. sc1ence,etc. NOF NOF 75,76
1‘37'. Provide musica]:?accompan'iment R N O F 'N.O F "757.'7_8'_
38'. Tell or reacL stor%’o groups or c]asses N OF N 0 F - 179,80 |
A : v R B
o : ) : SIS g et ,‘F‘{J?;g,,,'ﬁ“%. »v;\f. L 2--
' 39 As-sist the teacher in conductjng group discussions NOF NOF -1 5,6]: v :
40, ‘Help students 'Iocate research and. reference mater- N O F NOF "} 7,8 4 R
. fals suggested by the teacher o PR TR N o o
a, Act as a volunteer . resource person 1n an enrichment N0 FN o F . | 9,00.f . v -
S ter special, 1nterest topic BT : EE N R ; - @h :
‘42 Assist and encourage students 1n 1ndependent study N-O F :NO F - 11,12 N
43. Make daﬂy 1esson plans et N0 F N0 F. 33, hat B ~
"7 44, Decide gn discipline methods L e R e Tt T
45 Make ‘subjective entriesin student records NoF N0 BT s i
T Introduce a mth concépt to'a c‘lass Y ."‘N: 0 F- N0 F . |, 20 S
47, Set criterta for a subject.fve test i NOF NOF - far22].
. | o __v_.v:.?_:' . : . : Sy
‘ - w ”i S : i



. PART FOUR: TEACHER SATISFACTION

CT;Please rate your degree of - satlsfact1on with o
‘each of _thd ¥ollowing: . )
(Circ]e the’ appropriate number )

10 wHAT‘EXTENT ARE-YOU SATISF]ED WITH f o
T K } /' ‘ . e - v ‘
1. the willingness of a1des to overcome teacher/teacher

o aide personality conf11cts o R .
i 2. the abflity of aides to perform the1r tasks 1ndependent

. the att1tude of aides.with students - .,
. the recept1v1ty of aides to constru:

‘g’aide performance’ : v
'thevwi111ngness of aides to be 1nvo1ved in da11y planning

8. the time avax]abJe for daily: p]annlng;“ :
3945the-w1111ngness of aides to af@bnd staj

haa1des .
meet1n95' ~§'

loi.thejava11ablllty of 1n~serv}ce sess1ons/workshops for aides|

11.‘the*ab111ty of aides to cope with students wh11e teachers
. are out of the room ‘ , :
n2; the cooperatlon between a1des and students
13 the availab111ty of in-service sessions/workshops for ,
: teachers on the topic of aides
C 14 the’ ability of aides to: detect student 1earn1ng and e
' - behav1or prob]ems o PR R ‘

15, the method of ass1gn1ng aides ta teachers . »
16, the ab1lity of substitute teathers utf]ize aidesr_
17 the availabihty of consultants toc:mst axdes

the ability of aides to d1sc1p11ne students
1 the ability of aides to work with handicapped students
20 “the general effectivemess of aldes R

. the.general qualifications of aides _ ' o
zaxrth2‘ava11ab111ty of consu]tants to assist teachers '
: regard1ng aides FR s
a 23; the wi]]ingness of aides to seek further education
24, the abi]ity ‘of aides to: fu]fiII teacher expectations

< 25, aides working directly with students

';EZ§. aides working directly with materials rather than students‘

of supervision . e S , '{/,/ _
‘the w1111ngness of aides to work dlrect]y with studen ’

the w1111ngness of aides to ‘ask for suggﬁstions to 1mprove”;q
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P TEACHER ASSISTANT

."‘ P, . ) . - §
’;DUTIES: ' : ‘ ‘

,/"ll, She will be required to observe the children and the - téachers or
P ? 'supervisors and to learn to identify each child by name.

2. - She may be asked to make obsarvations regaxding children s
- behavior to the teacher. .

3. She will be required to pPrepare materials

* o - the sandbox - tidy and set out. Qé. -
- ; - the’ housekeeping area - tidy and. set out ’ ey T i
- table for snacks - tidy and wipe set out dishes =~} 4 i ‘

- mix . paints L
—‘make finger’ paints and dough

o —kset ‘out materials for paper w0rk woodwork etc._ -;'L,n,~v'L:”w3f;
ot B # Wi "'*.~ ey M‘(}«_? .
iggg " ‘ 4. She will be requiredrto relatedggrectlymwith the children¢
R W, peading® stories'tomqpeﬂchild or a small ‘group. ‘ V‘Zf%
o © .~ supérvising play area outside - . w R A
; L= helping with coatsg” mittens, etc. AR '
B ‘~ helping with wash up and toileting o R A
~ taking them on a walk . , . V} »u-g’z ST
' ~-taking them ‘on ‘field trips - .- W

“(-'talking to children as. frequently as possiblé
~ (supervising rest periods SR
- helping with activities carried on by children

5. She will be;required to protect children from harm i 'i' ”_»‘?lygﬁf
- helping with immunization procedure& Sy ' L ",,
-.caring for. materials and equipment properly , 'a- S =>T T
- isolating 111 children - . ' RN
- knowing emergency .procedure in case of fire, accident d;ﬂhess LA
- knowing elementary first aid : L A.ﬁ..nﬂ‘@ft:~
- supervising children's. whereabouts at all times , oy

- 1L With ‘the child
b .

o= to have the child learn to trust the assistant -
= to make. the child feel loved and wanted ever if what he 1is
~doing 1s. unacceptable o - .
to help -each child know that he is an - individual
to’ guide child's. learning B I
. = skills s '”ZQ I ,” LT s
= self-confidence f o o
- fitting into group

T SR S ,a,.v~4



2.

3.

With the parents : . ‘ {

K¥w

-2 -

- understanding of world f
- sense of responsibility ]

to make the parent ~child tie strong
to make the’ parent feel welcome and accepted
to accept parental attitudes without reacting to them

.ﬁ

- With other staff ¢ . o )

e

to cooperate with other staff members for: tﬁ‘;good of the
children

to follow the work schedule set out and participate fully in
duties .

to accept supervision direction and suggestions of supervisors

s without reacting personally

® to communicate with othe@-workgxs -- discuss ideas frankly,

dlsagree without unpleasantness
: s .;;q-"-l

to respect the abill@&gS of others and realize that each has

something to contrib A

4

3

With her profession-' v e 3 \u

to have a sd ficiently interesting ‘life that Chlld care does
. become one's whoiePilfe SRR

to trust herself and her abilities’

to become competent in her work

to continue, learning about her profession

172
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COMMENTS FOR TEACHER ASSISTANTS

10.

10.

14.

15.

~ 1e.

rarrive! P B

The children will call you by name.

Try to understand the child's'needs, and be warm and friendly
towards him. ’ ‘

)

Rememberethe Chlld is your first con51deratlon at all times when
you are assignéd to the Chlld centre.

Always call a child by his own name.

[N

Keep your voice soft.

;_WalkAslowly}\talk‘slowly, sit down whenever possible.

Never leave chlldren alone when they are left in your care! -
Allow the chrldr n to “do, thlngs by themselves when”tﬁey can, but ‘
be ready to help m when needed. , .

l ,é z . - l‘

lee orders as little as possible. U

Make ‘sure chf?dren understand and obey basic rulesrfor safety
and tldylngeup the ‘room..

Prepare your equlpment and set up play centres before the chlldren

-

Read your 1nstru&%§bns and tlmetable carefully.

4

‘Remember the child will learn from your behaV1our.

“

Be sure the centre is left neat and tldy. e

°

=

Do not leave until all the chlldrenpgaye‘been picked up by their. '

parents or respon51b1e persons.

Asknforthelp,andyadviceyif you need it.

173.
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4. \Grown-ups should always be reasonable. ;‘

174

CHILD CENTRE

1

Play centres should be prepared before children come. Eésels
set up with paints and brushes.  Water .play dishes ready - play dough

set out, etc. (See time table for your duties.) it

See that every child is busy. Let the child choose his own
activity, but interest him by suggesting what he might do.

Do not hover over: children or fuss around.them. Do talk to
them if they want to talk to you. ‘

Show children how to put away one piece of equipment or
material before moving to another area, unless another child is going
use it immediately. . Then say '"It's all right this time, John is

ng- to play with it and he will tidy up when he finishes
/ .
/ "See that’table activities are{carried on at the tables, floor
ties onvthe,flgor. ‘

e

activ

\
Geheral Limits for Child Cen N

~.
i .

1. No running indoors. If'children‘forget'and run, see that they.go'
quietly back and retrace their steps, walking, saying "We walk inside. .
We may run when-we go outside." . SN

‘ . . "\-',r.' Y

g. No shouting or loud voices. Assistant talks in a quiet voice. LGN

\\37578§% on the floor cushions or chairs -- not. shelves or tables.

4. 'é&&mbing iﬁ;aiioﬁé§ onlz on equipment.designed for this purpose.

S g,

When child forgets, ‘remind him only, once. ' Then remove him to
a chair by ‘himself until he can do it the right way. -y

Make your suggestionS’positive rather than negative. Tell him
"what to do", not "what not to do." Example’"Pour the water over the
sink", not "Don't pour the water on the floor." "You may have a turn
,when Susan is through'", not "Don t pull the buggy from Susan'. ‘ -

Rl

~.Basic Points to Remember When Managiﬁg Small Children

L4

1. All children love and need attention.,
2. Children imitate the actions and speech of those around theﬁ“‘

3. vDirections sheuld be given slowly and in simple words. -

v




. to outgrow them.

5 DL e . » . l{ - "
.

5. 'DPiscipline should b consistent g the same’ kind of punishment
/for, the®same kind o \behaviour each time.' :

6. Assistants must follow teachers.ydirections on discipline.

/

175

7. Children should be refused privileges when it is for their own good.‘

8. Routines, such as recess, snack’ time, toilet, should be kept at
regular ‘times.

<

9. Punishment-§ﬁbuld'never be threatened unlegs it can be carried'out:\

10. Suggestions'should be positive —- "Do'this" instead of "Don't'.

11, AQuestions should be answered very simsly‘and truthfully.

Difficulties and Treaﬁyent» o ‘ oy

'~7Refusa1 to put toys away ~- esgpecially blocks -- Remind,him 9It s time

to put your blocks away." .Say, "I'll help you." (Never say, "You help
e.") 1It's a child job. Give him a choice: "Will you put away the big
ones or the little ones?" ‘ :

{

/

‘1f con_}nggd refusal —‘"Ydu can sit on a cha}r until ‘you ﬁre ready to
put your‘bloeks awayq o g . t . :T»»p
& ' ' G i

'tThinga in mouth - "If you want to put the brush in your mout you\

won't .be able to paint W

',i . ) - g »l

.Wandering around - "Do you know how to make a house for the ahimalT
‘I 11 show you," Start him off and then withdraw. .

Yoy, o %
Hittingl,pgshing, ete, "If you ‘can't play without;disturbing the \
others you'll have tosplay by yourself. Don't nag - remind hin only

“once. Remove him to a place alone if ‘he continues to disturb others”
~ and remain with him until he agrees to co—operate. ' ‘ ;

Temper Tantrums-u- S 3 Ak" I

\

e

Temper tantr S are signs of childish beh3viour. ‘They;areaagy
¢hild's desperate’ efggiéqto get' what he wants. Chilqren have to ‘learn
. LR :

-

If a child is told "no when he asks for something, and begins
to scream and kick, do not give in.« He must learh that he getj what he

* . - o e

[
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It“is best to.pay nd attention except to remove the child
from the group and gay Yoy" may ¢ome out with thé others when you can

behave propetlj@" <An adult should remain with hifi.
BRA L@

~"h
- e tantrum a’ ch ld may feel insecure and need a 1itt1e
extra attg or affection.’ Be sure that his need is met. ’*ﬁ
) R k b o . L . %)
ke ‘f""‘ o ) - ¢ .
.

”"”



/ . -
'. ‘v § . . 1- ’
AT S o177
- B : ‘ o, ‘ .\ S
o T TEACHER ASSISTANT ™ EEE
. SECTION 11 -~ * -
s . - 4,~'f . | - -
Following aré . ome additional suggestions'or guidelines for aides
giving assist nce’ in an early childhooduclassroom. P T
' ) : - .y ! i ! ‘,,"- Do - f/,, ' ‘ ‘ .
Clerical . . I ' ‘ ’ oo
— ; . B : : N ) <
- Collecting money, e.g. student fees, school pictures, etc. i
<+ Keeping attendance records and follow—up{on‘absences.' '
- -Filing reports.l ‘ ‘L o “f 11 ;' .
-3 Keeping inventory of equipment and suppllhs.
= Preparing library cards.“; - ' A
C S . .
- Typing, duplicating, p%eparing stencils and tranSparencies, etcd - !
! g Co - B
- Filing resource materials. R o o # TP
- Setting up parent-teacher interviews - ate, tfie, names, etc.
= Telephoning on routine nattersvi o A_la
Classroom Maintenénce and Administrstion | '; _ \ . f )
. 3 Roow? - '*”‘. v . .
-, Work with the tehcher supervising student dork areas. //,;h e
- Arranging materials for lessons. :
\ : , L
- Distributing and clearing away equipment. o
—_fSupervising clean-up time.‘ TT: - ﬁg
B oMl A R
- Assisting with coats,oversvges, etc. % .
: - Keeping bulletin’boards neem and current.v“"l' , y
-"Writing éssignments on blapkboards . /{‘ o ;fd;fi " 'fvafuﬁ:,c
=~ N r’w o K ‘ d: }' . v. .:,’: i . ‘
b Arranging interesting study areas, e. g. read ‘g_ares,tscience C
-.‘corner, .ecc. S T SRR N oo » i A ;
B Y ’ : 3 L . __\ ' RS V . S
‘ S o e e
L o . ’. A
: \ : | e
,':‘ ’m \' “ i,’_‘
— s ° [ "-", [ .




' General’Non—Instructional'- _~:_ j. L '__‘-.\

"f'”Ohtainbfilms filmstrips, supplemeﬂ!ary books, pictures, etc.

; _and related . equipment such ‘as prOJectors,vrecord players etc.‘v B

. : | T
- .Assembling resource collections, indexing and storing, e.k.
artifacts minerals, maps, etc. e P

- —;'Organizing and cataloging resource materlal,_e g plcture file, :

._'-..

filmstrips, etc. - < e

—f_Taking care of. a class for a few minutes while the teacher is
called: away. . ,,.‘<‘ : T :
: PR .

:fi.Arrange and superVise'games under direction‘of the‘teacher.

'-f4:"Checking library books in and out and helping pupils locate
* library books o N l." . _

- 'A351sting with roUtine health taSks
- Maintaining order in a regularly—scheduled study hall
- lMaking arrangements for student tours and field trips

- Help supervise field trips w1th the teacher

—f‘Assist in: general superv1sion duties on the playground and in
the school e.g. washrooms, corridors, cafeterias, etc.'

_AudiQQVisual ASsistance

:f—v Reproducing sound tapes..
: ?— Setting up, operating and removing audio~visual equipment.

- Organizing, instructing pupils as audio—visual operators.v

‘-Instruction—related

've~‘Assisting the teacher in the administration of objective tests

i

‘f';Conducting prescribed drill exercises with individuals or smallv.'

fgroups.A

[ . . P - . N N
- - . «

- *Assisting individuals or small groups to follow instructions
'»given by the teacherein the classroom. ST L e T
, I | ; v L L

= Preparing instructional materials, e.g. flash cards, cutOuts,.,

”alphabet cards, husiness forms, etc.

. a!:Listening to'pupils read orally, record difficulties and - reporti

‘Lto the teacher. o

L



P TInstruct pupils in the proper and safe use of toolg?andf_g'“ :
e equipment. : R ¢ R A _ B fh, REE

_Prepare special demonstrations in art, science, etc.u

' ﬁg‘Tell or read stories to groups or classeS. - 4i;j;'~ | :n,& i_ ,;, ,
,Assist the -

[AHelp pupils ;
by the teach r.

V«,'Actxas ‘a volu teer resource\person in an enrichment or special
L interest topic\Jv T T o

“'\oASSist and encourage chi}dren in independent study..

Encourage and promote etiquette and good manners within the school ‘ T

\ i .v . : ;“-" )

Listen to pupils read their own’ stories.

13

; Provide musical accompaniment,_.:"f,‘. Y kr‘\h’ _ ,; .

eacher in conducting group discussions.~_-'jfl ;- o

/~

egreiearch and‘reference~materials suggésted"'

& T
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