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The purpose of tnis study'was to increase

. understanding of the preadolescent (nigp to twelve year old

A

in Grade Four, Five or Six) considered to have an above
average interest in drawing spontaneously Four main ¢

{
topics guided the study' motivations for draw1ng, subjects
) ,

drawn, sources of imagery, and. extent of artistic talent.
The probl m for the study\arose out of tHe researcher's
.rtething expegi_nce and a review of recent literature which

b}
revealed the need .for further research specifically related

I3

to‘preadolescent,drawingvand assuming an instructional -

Perspective. I - 7 ;
. N = .
», - ST

This study was conducted 1n,the Edmonton Separate .

\

School System, a publicly funded, urban'school system
(27, 500 students, 85 schools) during a four month period in

1987.44 Eighteen children, 15 boys and 3 girls, 9 to 11

19

'years old, identified as having an above average interest

‘ in~spontaneous_drawing were selected for study. Intensive

interviewing of sixteen children,provided data which were

analyzed to present a éroup overview.‘vao ten'year‘old

boys were selected for individual case studies, one as a
nrimafy case and the second to provide a contrast in |
T}draying interests. For the primary case study, technlques
-utilized were participant observation in the classroom,
document collthion (primarily, draw1ngs),_and formal-and
- ; c L _ -

~
1

iv



- - : v
informal interviewing of the. subject his teacher and .

' parents., For. the. contrasting case,. interviewing and i

fdocument collection\were the techniques used.
This stu%y revealed that spontaneous drawing‘was~a-
very important activity. for. the preadolescents studied. It
" was often an intensely involving and meaningful way for_
children to explore’ themselves, .their environments, and
'_ their’ fanta51es‘ This study suggested that these children |
continued draw1ng during preadolescence because they had
obtained'a Ievel of competence in graphic expression often
by teaching themselves to draw from popular media’ images
;-Some children appeared to have a stronger v1sual memory
-than others and exhibited characteristics of the

artistically talented.

v

This_ study recommended an emphasis ‘on both formal and
_informal drawing instruction in art programs so that all
_preadolescents might obtain the skills necesgiig)to explore'
 their worlds;through drawing. Teaching strategies for.
encouraging ind1V1duals w1th an above average interest or

\\\talent 1n,draw1ng were suggested The study concluded with

recommendatlons for further research.
i . . ' .
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_ CHAPTER ONE

' INTRODUCTION TO THE STUDY

L
.

Background to the Problem

~

aChildren's draWings have been a source of systemattc

inquiry for at least eighty years. However, the bulk of .

) LY

the research and literature has been confined to children

¢ |

-~ up to the age of‘nine or so, and has centered more ‘on the

phenomena of how children draw, rather than th children
'draw. Furthermore, much of the research and literature has

been from a "developmental" rather than an "instructional"

P LY
.’perspective (Chapman, 1982) Recent research on children 'S

L4

draWings, in particular the work of Brent and Marjorie

) Wilson, Howard Gardner, and others has prov1ded new
'inSights into hy children draw. This work has, as well,

3

aised a number of Significant questions about the nature
Vof cre§t1v1ty, copying, defining artistic talent, and how
draWing should best be’ taught to children. A review of the/

':'1iterature indicates many areas where further study of

'children'SLdraWings is desirable,_ .f\

It has long been noted that beginning in

Qpreadolescence children s draWings lose their "flavor and .

\r —_—

\ L
S

;originality" an& become increasingly constrained even

'stereotyped. Instead of relying on their own ability to

R



rdrawing is conSidered an, important component of maki:

 fne teen years" (1982 p.167) . Thus, it would ppeaw
‘altZ;ugh art, in sc¢hool programs( also'includes3pfint§ g

‘nature of this pergod and assuming that skill in real %ticrlaé

oy e o | - | : 42
communicate through art, older children begin to imitate

one another and graphic images from the.popular culture.

: fhstehd of theﬁconfidence which comes so easily to. younger'

‘children,,preadolescents ‘are often heard to say "I can' t

draw" or to complain that their drawangs ‘do not look "real"

or "right " Gaitskell Hurwitz,‘and Day ‘consider

w

fpreadolescence a "cruCial" periogzgrom an art education

L

standpoint. ;They state: "it is during these years that

many, children cease to be Significantly involved i making
art. Indeed when asked to make a draWing, the ma ority of e

» \
adults w111 refer back to imagef>they made before‘

sculpture, printmaking, and so on. Given the cruciau

~

drawing is a deSirable gbal,’it is somewhat surpri

fthen, to find few studies excluSively oh preadolescent

draWing. L SR , : Lo

)

,______Quite possibly, a lack of interest in preadolescent

‘draWing stens from the View that it is often imitative and

['S

*lacking in_ﬂexpressive" qualities. Secondly, from the

‘point of view of the dominant'philosophy of art education

forithe past-forty years, ‘the development’of‘Skill in -

realistic draWing hasﬂhot been considered an important

-\objective. ‘Indeed, the reverse has been the case.



Certainly, realistic drawing is not in itself-"art," and o
‘produc1ng "photographically" precise, realistic drawings

lacking feeling and expreSSive qualities is a somewhat

nebulous goal. However, as, Edwards (1979) states, children

~at this age."w1ll ‘have realism or they will give up art
forever™" (p.76). Recent inquiry, both research and

speculation, suggests‘tmat many children are not

v

necessarily.losing their "creativity" and "self-expression" ‘

~at this-age.‘ They are attempting to master the techniqueS“

and conventions of realistIC‘draw1ng using the cultural
sources most,inmedlately available to them. Thus, there
has'been'a'newﬁimpulse to study preadolescent-drawings -

. even the copied ones - more closely.

" The Problem

)
3

An 1nterest1ng question is why, when for most children

draWing as a Qrimary ‘mode of expression decllnes in '
preadolescence do some children continue to spend a great
deal of time drawing with no extrin51c motivation? Most
.teachers of preadolescents, including the_writer, have‘
ynoticed.the~child who-prefers to spend "free‘tine" in
school'engaged in drawing or who surreptitiously decorates
the pages of his or her notebook w1th numerous drawingst
_1As Gardner (1980) and Wilson and Wilson (1982) note, there
are few 1n-depth,stud1es-of this relatively.small group of

c ¥ * S LY
children. ‘ '

El
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Quite often. the 1mages drawn by these children are
influenced by the popular medla, partlcularly byqtelev1slon
and comic books. Thus they are often dlsmlssed as
g_unimportant. However, for whatever reason, these lmages
are surfly of importance to the children who spend many

s
 hours engaged in drawing them. Wilson and Wilson' (1982)

. ) . Y N
' have stated rather forcefully that this "spontaneous !

drawing activity is far too important to ignore" (z;f).
a ‘ ' f

-From an instructional perspective, the writer has
often'wondered-whether these "high interest‘drawers",should $
heﬁenCOuraged‘g;'dlsoouraged in thelclassroom, and if so, i; %%i

.how?'or when? or which aspects? . SHown a copied cartoon:byvhﬂ_fy
.aichild who is obviously proud of having drawh it, shouldk k)
one Say,"that'slniceh"‘ana add, "perhaps, you'd like to
.makepsomething of your gwg?ﬁ' After‘all; the ohild,hgg just
*ﬁade something of his or her own. Seeing a'ten year 0ld’
boy wlth a desk full’of_"war"‘pictures,‘"gars;" and‘"space
hattles;“3ohe wonders what of:significance is golngron:
surely an activity that is of»Such interest tq“the.child is

an important one for study.

In the writerfs.experience in teaching Grades Four to
Six“as a generalist‘(notfas an'art-specialistl for many
: years,‘most children'would be seen to."doodle" or draw
spontaneously in thelr free tlme, but only occa51onally
'lwould the writer see a Chlld who was "always" draw1ng,

s

whose desk was filled with spontaneous drawings, and who



might be said to have, By comparison to the other: children
ih the class, an”abcve average interest in drawihg. Quite
_often; the writer-observed that these children were also
interested in art and displayed a higher degree of
concentratlon in art classes. Was the spontaneous ‘drawing.
activity a sign of talent,or giftedness that cOuld have
been encouraged more sehsitively had the writer’understood

‘what to look for and what questions to ask of - the children

Y

themselves°

'9 T brawihg, along With writing, speech, and number, is an
1mportant symbol system. Geertz (1964) has said that the
bonly human unlversal is our ability to create "significant
symbols" which give meaning to our being in the world and
" which serve to bring'order from chaos. Are high interest

_drawersicreating worlds cf»significant symbols for

themselves? ‘ o ‘ _ G

Purposes of the Study ..~
The study, an exploratory one, focussed on
preadolescents who were 1dent1f1ed by teachers as having

)

"an above average 1nterest'1n draw1ng" in that they were

observed in the classroom draw1ng frequently and
. 2

spontane usly.

' The pu¥pose of the study was to explore the

' 51gn1f1cance of drawing for these nine to twelve year old



= children. Four specific ‘topics gu@ded the study 1) N
:‘Amotivations for a continued interest in draw1ng, 2) themes‘
' and'subjects drawn, 3) sources of,imagery used,. and 4)
extent of aptitude or talent. Perhapg, the dver-all
purpose of the study was mostlthoughtfully expressed‘hy one-

pf the cHildren interviewed who said: "You're just,

‘&ondering what—the kids feel about t."

By talking with the children about their draw1ng, it
was hoped‘that the study would generate increased
understanding of an atypical group. Poss1b1y, the study g?

1the high interest drawer who has overcome the qcrlsis in
“confidenCe"'of preadolescence, nightlalso provide insightsl
that would be helpful. in teaching drawing-to-other children
of this age. Thus, in analyEing the data and in‘the
discussion, two objectivés were impo$tant 1) to add to the
existing literature on children's’ dréwxng, particularly to
;L“tqst on preadolescent draw;ng, by maklng connections w th
“Fprgyious research; and 2) to relate emerging knowledge and

5:

understanding to an instructional perspective for teaching

‘ e . Q | [ @ )

Definitions

For the purposes of this study, the follow1ng
definitions should be noted



preadolescent - nine to twelve year old in Grade Fbdur,

~ Five, or Six
L]

sgogtaneousfdrawing -»any kind of graphic expression that
is self-motlvated or self-generated, drawings done at home

o

or 1n school that ‘are not directed or. requested ‘

L]

| SChoel art - any art work that is teacher directed or

initiated ,‘ _— .

high‘interest drawer - child identified by teacher as

having an above average interest in drawing

%lt’hguéh in the adult art world, one speaks of artist,
painter, ‘designer, graphie artist, and so on, children
refer te themselves,as drawers. Gardner‘(1980) notes this,
and the children in this studf did, indeed, refer to

themselves in this way. :

Significance of the Study _
) AR

The study has potential YaiﬁeAfer furthering our
“understanding of the . .high iﬁterest'preadolescent drawer.
Increased understandipg may he;p to inform,educators of the
rspecifiq~needs‘of these chrldren which may suggest teaching
strategies or alternative methods of instrdction. The
study of a small»group may provide i;;ights or point to

i

relevant 1mplicat1qns for teach;ng drawing to

preagolescents (Grades Four, Five. and/Six) in general



Limitations

‘'The study was confined to a’small eelected_group'of
preadolescents considered to have an*above average_intefeét
in draﬁing, thus .it is.net possible to generalize e R,
statistically from the findings. Howeve;, interpretations
of two'ininidual‘cases are pfesented following an overviewﬁf
of a general nature obteined bytipterQiewing a larger‘
group. It is~expécted that'the study thue has e‘degree of

generalizebility that would not'heve been possibie had- a

—_—

single case‘study“been'presenped. However,ighis ghould be

viewed with some caution: in sacrificing €he dep%hlthat

vy € . . . [ .
might have been obtained from a concentrated individual

R
¥ s 0 : —

"study, for the greater breadth of this approach, -there have ~

been both gains and losses.



CHAPTER TWO
' ‘ J

A REVIEW OF RELATED LITERATURE

~ i

Introduction to the Chapter
v ‘\ N

A

Ry

the literature that is directly related to several aspects’

. The range\og literature on children's drawingg .

truly enormous.' This‘ohapter is confined to a re

of the study. The first' section, Recent Literature on.
Children's Drawing, provides an oVeruiew. - The second
section, The Preadolescent and Draw1ng, presents literature
relatedmto the key concerns of the. study and raises issues

W

and questions for.both study and teaching from an art

. education context. The‘third nd‘fourtn sections, The
Copying antroversy and The Artistically Talented, focusvin'
more}detail on issues of current interest in art education.

Recent Literature on Children's Drauing

\ : | ' .
Why .Children Draw
In the past ten years the most extensive work'from -

within the field of art education exclusively on children s
spontaneous drawings is the work of Brent and Marjorie
Wilson.‘ The Wilsons base their theoretical speculation on
extensive data collected through interviewing and

observation over many years. .

9



' - . .
: 10
The Wilsons hold that almost{ali the spontaneous
drawings of children are’ "visual narratives" (1979, 1982).
Narrative must be understood in the broed sense of
- "telling": relating an event, teliing a story, or.simply
- telling what some object is like. fhe Fé&t that drawings
are narratives does not mean that they are easily '"read" by
the viewer, but questioning and talking withbchiidren
reveals this intent. The Wilsons found ohildren who
produced hundreds of these story drawings, among them J.C,.
Holz, Michael, Anthony, and Kelly (1976). 1In these four
cases, story drawings were part of well elaborated fantasy f
worlds. Although not all children are as gifted or
'prolific as these, the Wilsons be%ieve that story drawing

is the key to understanding child art.
v oo _ .
In analyzing why children produce so many of these

drawings, the Wilsons have elaborated on many motivatlons
‘'Fotr the artistigally gifted, the motivation may be boredom,
‘as a condition which must be escaped (1976, p.434). Citing

A ; : ,
biographical data and data from‘personal interviews with

noted literary and visual artists such.as C.S. Lewis and
Maurice Sendak, the Wilsons conclude that thé creation of

fantasy worlds through drawing was characteristic of these

creative individuals as children. Boredom'may be a .
nmotWator for some children. Others may draw to‘q5in.

recognition or for their own satisfaction or sense of
, .

¥

accomplishment.
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) \In general, the Wilsons hold that children draw in
order to symbblically explore their worlds. Draw%ng is a
way of expl;ming, defining, or building reality. The
-wilsons apply the four reality categories named by Hans and
Shulamuth Kreitler (1972) in looking at children's
drawings. The§e realities are the commdg reality (the
familiar), the archaeological reality (the self), the
n;rmative reality (standar&s,ﬁmbrals),.aﬁd.tne propghetic
reality (the future) (1982, p.23-36). Drawing has "unique
reality creating éharacgéristics"'(p. 36) and allows
children to explore, expand, coﬁfrontq accept, or change a

continuin@ conception -of the world. Through drawing the

child can say "I am; I exist and I have beeﬁ here" (pe37).

Gaitskell, Hurwitz, and Day concur with the view that
visual art is a significanﬁ.méans of creating worlds for s
children. They state, "children can create fantasy, i
narrative, and other worlds through plays, songs, and
stories as well as ‘the visual arts, although drawing seems

to Be a very significant medium for such accomplishments®

(p.175) .

Gardner's (1980) analysis of the drawiﬁé development

of his own children is also insig in a discussion of

why children draw. :At one point Jerry wage obsessed with
enacting scenes from the movie Star Wars ovar and over
again in his drawings with many kinds of variation.

Jerry's drawings had "a ortorial functigh" - he was
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simply déscribin§ what happened or how something, perhaps a
spaceship, looked. 1In Gardner)s‘analysis these drawings,
.however, had a much more important function. The
characters of Star Wars, "archetypes of good and evil "
which were drawn over and over again by Jerry were a means
of "enacting and exempl}fying all of the power, passion,
fears, .and hopes that can populate the mind of a young
‘child" (p.113) . Unlike Jerry,.the horse drawings of Kay
seemed to indicate a lack of aggression and were séemingly
more, contemplative. However, Kay, as well,‘was creating ‘
visual narratives which éxpripséd her emotions. " In fact,
she-often wrote literafy,narrati&e fo accompany her
drawings (p.116-128). Gardner further analyzes the
narratiQe;aépect of draWing by.a discussion of two'gifted
éleven’year‘olds, Stuart and Allisén (p.192-207). He notes
that both of these young drawers create their own worlds
peopied with characters who eaéh have their_ownkindividual

traits and _stories connected with them.)

/

Hoff (1982)»notes that . the picture story or visual
narratiQe was recognized'by the German researcher |
Levenstien in 190 as a pnimary expressive form for
preadolescents. Hoff states: "Levenstien believed that
" ‘'drawing, for a‘pen-or eleven-year-old chiid, was~bpt so
much an art.as it wésfa lnnguage" (p-. 20) Amongrp0551ble

explanations from the litefature which may prov1de reasons

for the.popularlty of v1sual narrative among prgfteens and |



young teenagers, Hoff'speeulates that they may meet the
psychological need for fairy tales. Althoggh there is
little research on the kind of correlation that exists
between visual narratives and fairy talee, the near
parallels are interesting: ﬁhysicai laws are broken, good
and eviikare clearly deliheated, there is often violence,

the "happy ending" usually resolves conflict (p.20).
Y- ) ’ ’

Hoff mentions the work of pQYChologist Bruno
-Bettelhelm o; the importance of fairr tales. 1Indeed,
Bettelheim (1975) states: "In order to master the
psychological problems of grow1ng up ... a child needs to
understand what is going on within his conscious sglf so
that he can also che with that which goes on in his
unconsciouys." He achieves this unéerstanding, not‘by
~rationalizing, but by .daydreaming and fantasizrng (p.6-7).
No dodbt Bettelheim could also have added, "by drawing,"

by 1mag1ng the fantasies.

o
Duncan (1985, basihg his analysis on conversations .
with' girls aboutftheif drawings of horses, also argues that

£l

'children's)Qrawingszre often embedded in their fantasy
worlds. Reeognizing ;hat seme (older).children draw to
record Qisual inforﬁgtion or to master fechnical skill,
Duncan critiépes child art literature, which was concerned
solely with the development of children's graphi¢ images

R while meanings and notives were ignored. Citing the.work

‘of the Wilsons, as wel{Jgé that of Gardner, Ecker, -



kKorzenik ‘ Duncan agrees w1th the lmpqrtance'

’these researchers attach to thé need for systematlc verbal

N

.,questioning of 't

m'hildren themselves. Duncan\suggests

| R
_that we need to combletely revise our ways o@breading.

children s drawings ..._to see. them lh the context of the

~lives chlldren lead 1n our culture" (p;44),

f
]
|

'}How'Children Lgarano”Draw o _"[,' o w[

ing.w;th-the numerouSgtheories.whichﬂhegin'

' with the idea that drawings are rep%esentations of real . -

3 objects;ftheyWilso:srsee children's drawings_as

configurational signs that are learned from others. The

_Wilsons hold that the child would draw.very little "without '

' models to follow"'(1977;_p.6).'“Thusﬁ what children draw
L

ardd how they_learmto'driz‘areﬂthe'result,of-cultural

‘influences.

-

14

Chlldren learn to draw from one another 1n the process~

?.of sociallzatlon, a p01nt of v1ew long held by Vlctor

. Lowenfeld and supported by the research of Korzenlk

-~

‘“(1974) Korzenlk (1979) states that ‘the very young Chlld
expedts the v1ewer to understand hls 1ntentlons,'hut after
_about the age of seven, the chlld now enterlng more |
xsoc1a1i2ed stages, "grasps that - hlS 1ntentlons are not
"fautomatlcally understood" (p 28) Thrdﬁgh mlddle
childhood plcturlng ls lncrea51ngly related to another

N

; person,x"th%‘viewer." There 1s a consc1ous attempt to

O S }, LA R T
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: ‘ ‘ . o
arrive at an {'agreed-upon way of drawing" so that social .

interaction is nakimized. Chlldren beglngg@eklng out ways

Tto draw and. freely share w1th peers. Korzenik states.

"Children talk about and show each other how they make

“thelr cars, horses, houses, spec1f1cally whgt‘shapeg @hey
T_use to,make these.. They talk about what they llke and\\LTB
= P

vdon{t_like about a'certaln medium® (p.28). ®

. ' . Y B e
The Preadolescent and Drawing

Introduction

'vThe focusvin.this section is the‘drawing of the

"preadoleSCent - From the llterature, a general "portralt",‘

‘ of ‘the preadolescent is presented Thzs is followed by an

{ p

‘analy51s of the crlt:cal nature of thls perlod for draw1ng

.

_development “The third sectlon focusses on questions

related to the child who contlnues to be preoccupled with

| draw1ng during this perlod The fourth section summarlzes‘
"some of the important study and research related to

5teach1ng draw1ng to preadolescents. Throughout varlous

;

-questlons are»ralsed,which are‘indicat;ve of the need for

more research, study, and discyssion related to

preadolescent drawing.

' -AGeneral'CharacteriStics‘of the Preadolescent”

' perlod from the 4th to the 7th grade or chlldren 9=-13 years.

dhurchlll (1970) cons1ders preadoLescence to be the

;\( .
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: old. Gaitskell Hurw1tz and Day Situate the preadolescent
stage at Grades 5- 8 ages 10-13 (p 165) . Chapman (1978)
categorizes,this group as "roughly spanning.the fourth
through the 31xth grade" (p 186)‘ Regardless of how |
exactly determined these years are, characterlstics of this
age group are, 1n general quite dlStlnct from early
childhood and qulte distinct from adolescence. Of course;
there are 1mportant differences between tie 10 ‘year old and
the 12 year old, or between the 9 year old and the 13 year
old. Gesell Ilg, and Ames (1956) fully explore

qualitative change year by year.

A portralt of the preadolescent as it emerges from ;
Churchill (p. l7 39) 1ncludes many of ghe characteristlcs
which research has found to describe this age group Thel
nine to thirteen year old is struggllng for 1ndependence

,Vand~autonomy. The child_ofwthis age is intellectually
curious and eager to. learn, but becomes frustrated easily.
This -is the age of gangs and groups which are age and sex

(fsegregated. The Chlld of this age 1s formlng h1s or her‘

(’ ‘own sex role identification,«and hero worship is often a
common‘trait : Chlldren of this age often ‘have a pa551on
for collecting - collectlng objects or collecting facts.
Moral,concepts are»notvcompletely-understood. Right and
Wrongy-good and h;h;Hare judged.byhthis,age group'in'the'

¢ : : :
most absolute of terms, but their loyalty and fairness are
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impressive. Indeed, fair play is considered the "prime

moral virtue."

Chapman includes several other.characteristics of

’ I

preadolescents : écially‘those of interest to art.

edUcators. Physical strengthd stamina, and eye—hand
co-ordlnatlon are'much more fully developed +than in early
chlldhood Children of this age are becgming more
sen51t1ve to "nuances of feellng" in v1sual quallty. THey
are fasclnated w1th how things work, with cause and effect
and are now able to make consclouslygglanned cholces (l978,~
p.iSG-ZOi).‘ | .‘ |
Both Chapman and Church111 note that chlldren 8 sense
of humonwat this age is, by adult standards, somewhat
"uUndeveloped." Churchlll.notes that it is obviouS‘andv
oftenf"corny,"’while-Chapman refers.tojthe fascination.
which these younosters maj have for the macabre and the'

satirical.

,wf The preadolescent period may be a time of ups and
doWns{ a time of testing new found conceptg about oneself

.and. about reality.h The bittersweet quali ' of this period

. . . | ‘ <
_is caught by Churchill in this passage: - .

" Though in our culture preadolescence seems to be a .
destructive, difficult period, regarded with under-
zstanding it ‘can be viewed as a very touching phase in
a chiid's llfe, both 1mmensely sad and deeply o
exciting. It is at once a death and a birth. It is
at this point that the indivi&ual boy or girl chooses,

“out of countless possibilltles, a spe01f1c form of
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being and specific modes of behav1or acceptable to our.

society. In the process, certain unique qualltles
must atrophy while others grow. (p 09)

P

¢ritical Period For Drawing Development
4] . » . ! ) N M . ‘,‘ .

Chapman discussesithe "crisis of'éonfidéﬁce" which
many children experience in drawing at. thls age as
occurring "when their ldeas and concepts outstrip thelr
skills in creatlng,v1sua1@forms" (1978, p.187). GaltSKEI%,
Hurwitz and deY'cite several factors thch’may~be related
to an extremely‘eeutious:attitude which begine to develop.
Social=awereness, sensitivity‘to peer opinion, and
unrealistic expectations cause many to view. their drawings
‘very critically (p.léS). Aecqrdingjto theselart edﬁcatien
experts, this self criticism "marks_the’beginning'of a
representational stage;when‘childreﬁ desire‘to deveiop_
.teChnical competenciee and expand their fepertoire of
. representational skills" (p.lé?); As these wrifers pdint
out, thie‘hay betlinked to ﬁqualitative changes'in'hental

abilitY" eccurring throughout'this period.

‘Smith (1983)-$tates that preaddlescentS‘are now "able
to combine and orgeﬁize thbught—in new,-more coméiex |
‘logical affanéements" (p. 85) Combined with a new found
ablllty for reflection, and a de51re to see themselves as’
different from younger children, 1t is not surprlslng that
they would like their draw1ngs to be more realistic or to

'"look rlght." The schematijc, symbollc forms that these:
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children considered perfectly acceptable a year or so

before are now deemed completely inadequate.

-
4

In an effort to'emulate more "adult" forms of imagery,,
vmany children at this age draw on sourges of graphic
representation which they see around then in cartoons,_
comic strlps, telev151on, magazines, and so on. This
aspect of preadolescent draWing can be treated very
unsympathetically by those who see media influences and . 26?
COpled forms as inhibiting creatiVity and originality In

_ current art education 1iterature, both "copying" and ¢
"creat1v1tyﬂ are issues which have continued to be debated.

. . i . r
Because the discussion on copying is related to the present

~ study, it will be examined further in a subsequent section

of this review.

Preadolescents are generally.interested‘in a wide
range of subject matter. Some develop an'intense interest
in drawing "birds,- flSh horses, sports, cars, bikes, and
_planes" (Chapman, p.188). Monsters and science flction;may
' ‘be themes for someﬁchildren. bifferences in subject matter.
are, of course, related to whether draWLngs are

spontaneously done or not.

»

- In early studies on the subject matter of children's
drawings, investigators found that humans, plants, animals, .
a,and houses were frequently incorporated into pictures drawn |

by children up to the age of ten, but that children over
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the age of eleven more often'drew‘senarate‘objects
(Lark-Horovitz, Lewis & Luca, P. 36) This suggests an
increasing interest in drawing objects realistically |
V Other -subjects which interest preadolescents are

-self-portraits, nature, and the representation of feelings

through abst fﬁf(desij?/rp\35145).
. . ; . .\".’ ‘

' Through their work on analyzing the visual‘narratives
of children, the Wilsons found atbroad range of thematil
material. . About twenty‘themes were identified_ranging from4
:quests, contests; and conflicts, to growth; origins,
creation, destruction; and death-(Gaitskell/ Hurwitz & Day,
p:156)u‘ Some children whoicontinue to draw spontaneously
and frequently in preadolescence mayﬂcontinue to deal with
"these reality—defining themes through drawing. For others;
‘verbal and written communication become nore intense modes

of expression.
The Preadolescent With an Above Average Interest in Drawing

'Young Children spend a great deal of time’drawing '
spontaneously. »Clearly, as preadolescence approaches,'a
-preoccupat;on with‘éraphic expression is on a‘aecline,
’;although many children do continue drawing on their own
with little or no guidance and w1th an intense and
consuming interest. These 1nd1v1duals are, as Gardner

characterizes them, "a select group of youngsters - perhaps

those with spe01al talent perhaps those w1th no
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alternative means for self-expression, perhaps those Qith‘a
. : . N

6 ‘. ) J .
supporting environment, unusual motivation, or even marked

obstinacy"' (1980, p.11). The whole aspect of whybséme
children continue to draw and others stop at £hi§H§gevis,
thus, open-td speculation and further réseafqh. Part of
the ﬁre;ent study invplved asking selected children who
exh%bited an above.average interest ih drawing what drawing‘q.‘
meant to them - their feelingé about d;awihg, their -
pefqeption of their ability, tﬁei: reaéons for their

’

continued ‘interest.

Quite possibiy, one reason for some children
contihﬁlng tE draw is thaﬁ they- have overéome the crisis of
coﬁfigence'which most preadolescehts experience. The
question is: can further study of this high intereét group
help us in speculating on how a‘Erisis.in confidence can be
éverted, channellea{ or chanéed for those who have given up
on drawing at tﬂﬁs age? A second question is: how can
'these children with an above average intgrest.best be.

encouraged to continue perfécting and enlarging on their

-

technical skills, and to begin view}ng their wdrk more’

aesthetically and artistically? 1If this high interest in
) . LW .'

drawing is in any way*related to artistic talent or
' giftedness, should such children be identified and given -
appropriate guidance? Defining artistic talent and = »

e

giftedness is .not easily done. The final section of this



-
~

© 22

review considers some of:the current 1iteratﬁre on the

artistically talented. | : .

P B

\wi _Taught continuin Search for Teachin

Strategies ' . .

\

Establishing that preadolescence is a ceritical age for
« ) 1} {'

drawinqbdevelopment, educators are, in a sense, faced with
another dilemma. If.drawing is considered:an important °
skill-that is teachable and learnable, then instructicnal
interv%ntion is called forxat this age. 1If, however, |
drawing skill is intiﬁateiy connected with talent.and
innate ability,.or if the making of visual statements is a
resﬁlt‘of a burning‘desire to eipreSS'oneself in this
manner, then, perhaps; there is littleApoint in drawing
fhstruction for all children. skill in drawing (technical
mastery of realistic representation)‘is'not, in itself,
artistic expression;' Many argue, thever, that oopvention

must -be masté@&d first and that children who are Striving

to master conventions at this age may be the artists of

. tomorrow.

¢

Vincent Lanier is an art educator who calls for.,a

totally new paradigm of visual" arts education. In Lanier's

*

somewhat controversial view (198s6), "only a small.portion

of those we teach wili ever make art after they leave us.

All of. them, without exception, will have to deal w1th art.

'as v1ewers" (p.6). Therefore, Lanier calls for a new



conception of art education which Emphasizes knowledge
ébog; art, and which takes its cues from the fields of

‘Aaesthetics, art history, and art criticism, and
. ‘ —

de-emphasizes the making of art. According to Eanier, ﬁthé‘
millstone of encouraging;se1f4e2pression and creativity"

serves to keep art education as an instrument for other
behaviorei and developmental aims. But, can drawing
instruction be argued for on other than "artistic

self-expression" grounds? Other research which is

;

exploring the role of cognition in drawing, points to the *
importance of drawing quite apart from its expressive |

aspects.

‘According to the Wilsons, acquiring skill in drawing
is as unrelated to art as acquiring skill in language is to

the writing of poetry. The Wilsons (1977¥ state:

Learning to form and employ visual signs might. be
considered analogous to the ,process of learning to

form and employ words. The simple employment of words
is a far cry from writing a poem, a story, or a novel.
Yet each has at its core words and relationships. ’
Configurational signs are the core of art; yet through ,
-out our study we were seldom able to trace the o
sources of images back to schools or more spec1fica11y
to art classrooms. (p. ll) '

According to the Wilsons this lack$of drawing instruction
in schools is related to a belief in "the natural unfolding
_6f artistic development" and the widespread fear that
outside influenees squelch~creativi;y. Mednwhile,
interested children are teaching themselves to drew.using

age old methods of copying, borrowing, and so on. 1In their

"
N
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recent book, Iggqhing_nx__ing;xn;_ggn_gzg (1987), wilson,
Hurwitz, and w}lson set out a program for the use of works
of’ art as exemplars for teaching drawing. TQE rationale is

that the child should be shown the very best models of

drawing available. | _ .

Educators like the Wilsons favqr a proqram of drawing
instruction in art education programs, but quite apart from
.its role in art, the skill of drawing‘isjimportant in other
respects. Lansing (1981) notes that ﬂhe stuoy of thé role
of draﬁ}ng in education has been "relativély
insignificant.ﬂ Lansing's empirical research into using
drawing to aid in the formation of mental representations
which increased retention, shoyed';hEositive
correspondence. Lansing concludédkthat drawing "ﬁelpé
children to learn and remember_thé visual characteriooicé
of the figures they dfaw,'and it does so moro effectivelf
tﬁan.does'mere observation or tracing of these figures" ‘
(p.22). Van Somhers' research into the kinds of draWings
that adults make in everyday life is\integesting.

Sketching maps or house plans, doodling, amusing A chilg,
and sol#ing puzzles and games, are a few of the"Ways
ordinary adults use drawing. Drawing for most adﬁlts is
infrequent, but nit remains,vlike speech, a complex skill
with con51derable structure, most of it tacit and

unreqbgnized" (1986 p.65).
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For Edwards (1979) "the purpose of drawiné is not to
put lines dqﬁﬁ'on paper any more than the purpose of
jogging is to get somewhere" (p.199). The purpose'ofﬁ
drawing is the exercising ef}visionq g%e sharpening of.the)
viseal sense, with the ultimate goal being to see the world
more fully.. In Edwards' view, the ability to draw

‘realistically from observation is easily taught to anyone,
through techniques and exercises which allow ocne to use an

altered state of consciousness, a mental shift to a

right~brain mode (p.4-5). Split-brain research is on-going

“and no doubt will have important implications-for education

(Gaitskell, Hurwitz & Day, p‘26-27) Edwarge' methods for
Adraw1ng instruction are comparable to McFee!' S, (1961) theor;
 and methods. of perception-delineation. At what point,
should methods of observation drawing be taught to
children? Are preadelescents with an above average
interest in draw1ng attempting this form of drawing on
their own’ If they are not, would they find it an engaging

form of learning to draw reallstn,cally‘>

Drawing from observation has not been,an important .

" ‘ 2
b P

part of art programs for younger children. As Smith (1983)

explains,'tﬂg reasons for a bias in favor of memory work
est on a somewhat, if not, fallacious, then, incomplete
. assumption from early research that chlldren s drawings dld
not look any different when they drew an object whlch was
placed in front of them (p.23). Smith conducted a study

‘?

LI
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- with children aged 7-9 and concluded that cﬁildren would

roadily draw from observation if given the opportunity

‘The drawings from observation 'differed markedly from memory

drawings in the inclusioq_of richer detail. : -

-

The:same conclusion Yas reached by Buftonuinmresearch‘
) with preadolescents. In~he fourth of a series,of articles
-(1980), Burton discusses a study conducted to” find out what
preadoiescents meant by;@aking their draw}ngsa;ook "right"
or "reai."' Students wegE asked to make th drawings of the’
same subject - one drawing from imagination and one from
observotiop. The model was a seated female dressed
distinotively. Although the observation drawings were not
A"photographically precise" the children themselves
con51dered their draw1ngs from observation a§ more "real "

- Twd aspects of the model were considered extremely
important to the children in their attempts at realistio
repfesentation - the sitting postﬁre ahd the C1othing
details. Success was measured by the degree to which these

details had been captured . ®

Burton's etu&y sﬁpported the view that children can
and will draw from observation if.presented with visual-
sources. Burton's study strongly suggests classroom
activities that provide "a balance between imaginat}on
exercises and observational probiems" as a |

teaching-learning strategy for preadolescents (p.30).
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Parisef/(i983) advocates a cognitive approach to
teacﬂing drawing to older children, In thid approach, the
child should be seen as "novice cr;ftsman" gather than as
creative artist. Just as the novice craftsman in the |
period of apprenticeship acquires stereotypes and 2
conventions, so should the child learn the conventions,
rules, tééhnidues, apfd skills for drawing. Using\sucﬁ an

approach, the c¢

might be introduced to works of high
craft from the world of ;rt which could be used as models:
As a drawing problem, Pariser first asked children ffom |
grades one to_five&lo draw a rhinocerous after listening ta

Kipl;ng's story. He then presented children with an

‘enlargement of Durer's rhinocerous (from the 1512 woodcut)

and as%ed them to copy it. Pariser discusses the results:
) .

# . »

‘ A .

When I compared\the copied drawings with other
drawings done purely from imagination, I saw that the
copies were distinguished by being more complete,
larger in scale, and very inventive in their use of
ecrayon and pen and ink lines. The children never
created slavish imitations. What they did do was to
observe the quality of high craft in_the reproduction
and then, within their limited capa&ities, they strove
for an equal level of intensity and invention. (p.53)

Although Pariser's use of an art model for teaching drawing
in this study appears to have had‘succegsful resulﬁs,

copying continues to be a controversial issue.

o

]
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| Tﬁe'COpyiﬁgACOQtroverSY.'

'Viktd¥ L0wenfeid‘invl947lwfote "56n't imPOSé'Your Bwn=_
jtmages on a chjld! --..Never glVe the work 'of one Chlld as |
an example to another' Never let a child. copy anYthlng'"‘

f(p 3- 4) v»Lowenfeld of courSe held that such technlqueSJJ
‘_would hamper creatlvlty and. Self—eXpres51on."Aecordigé to 
"'the W{§F°n§,llsvv)f~n° 4ittul hag peen morevlnfluentlal in
art educatlon hoWeVer aS a. Conseque;;e, educators and
vl‘researchers in child art have pald 11tt1e serlous attentlon'
"tO the Very drawlngs - the C°Pled ones - that could reveal
_ the true nature of artlstlc learnlngu (p 5) - o
: fter seVeral years of 1nVest1gatlon, the Wllsons
t concluﬁed "that the most gifted and the most prodUCtlve of"ﬁ
young people in art drew prlmarily from 1mages deered from
the pCPular megla and from 1llustratlons" (p 5) . Draurng |
from SWCh outslde SOurces as cOmlc books, these chlldren
- were Very advanced "in their ablllty to present Vlsual -
ldeasf'and deplct SUCh things as foreshortenlng,.
"perspectlve ‘and aCtlon in thelr dréw1ngs." one youngster,"A
'Anthonyf fmr example had drawn apout ‘ten thousand action
‘ tfigures ln the style of Marvel Comlcs superheroes (Wllson &
wilson, - 1976) Although Anthony did not copy dlrectly hls _

careful °bSerVatiOns °f how these flgures were drawn and

shis COnStaht PractiCe enabled him to repl;cate;at will®
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countiess poses.; From thelr studies the Wilsons concluded

that witho&t*cultural models to follow’ and 1mitate,f
edd

childrenjs\drawingsﬁﬂould not ‘advance beyond-the early

stages.

.The Wilsons state'rather forcefully° "We believe that‘
' there is nothing 1nherently wrong with young people's being
influenced by teachers o ‘with their copying behavior"®
‘ (1977, p.1l1l). They condgmn, however, school art programs
‘that give chlldren sb little to ‘be 1nfluenced by that they
must ‘turn to sources "outside the fine arts" for their y
1nstruction. In 1982, they add the cautionary note that &
) chlldren who "adhere to copylng as a crutch"\and who make
"no attempt to go beyondlthe copied image" need guidance,
51nce copylng, can, 1ndeed be detrlmental to developmentrb

in such cases. ‘ivertheless, they argue the . pos1tive

B aspects of copying are that 1t helps children to gain

convent'

o

'confiden . in draw1ng, and to achieve mastery of
5 ;
/;E:S, Whlle aidlng them in perceiving detalls more

, carefully (p 76)

On'the'other side’of'the coin, the - .ews of such .
respected art educators as Llndstrom must surely be

_conéldered. In Lindstrom s view (1957) "art teachers\

";i\," SR

deplore”copylng" beqause 1t leads to mistaken notions about
N ;

art (p 61) Copied draw1ngs may exhibit v1rtuosity,

L

patience, per51stence, mechan1cal Sklll and‘dexterity, butﬁ

_ the children themselves lack an understandingvandbserious-u

*
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appreciation of genuine art. The media sources adopted by
pre\dolescents are "crude, llvely, and vulgar versions of

beauty, fame, wealth power, and success that are popularly

‘symbolized“ particularly in the mode of cartoon stereotypes

(p.60). Admiration for such copled work by their

. cfassmates "encourages a chéap and trashy ‘taste."

Feldman's V1ews reflect a more sympathetlc

hunderstandlng of the preadolescent whlle at the same tlme

not condonlng copylng and imitation as de51rable end states -

. for children s art work. Feldman (1970) states-

Unfortunately, some art educators view imitation and
copying as a type of moral lapse, as an almost
criminal act similar to stealing. They may do so .
- because their own artistic preparation placed /4
- eXExévagant value oh originallty But ‘imitat
always existed in art, -and it is certainly not“¥o be
suppressed .during’ preadolescent years. This isl¥
time when children develop a’' group consciousness baged
on sex, neighboushood, friendship, personality - 1
affinities and so on. They have leaders and heroes
. 'whom they consciously imitate in speech,. dress ~and
. total~lifestyle. Their ego-ideals are formlng,and
' these ideals play a role in their socialization = -
. their adaptation to the standards of their peer .
" groups. . Teaching.strategy, therefore, . should focus on
the. expressiye coﬁtent of the child's work rather than
its. ianogatiyeness in. form or- technlque. (p.112-113)

<
T
T - =,

‘ wf‘—Copiedfdrawings may well have llttle artlstlolvalue

——

-

trug‘ﬂs, dre$ and J.deals,

but Qhey may indifit‘ thef

. - e ._f?i ¢ N il b =¥ .
the'herogs'an:‘,H, y j‘ f-;j-Swéﬁé group.- Wha% is cooled

- .
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1f drawing is considered as more of a cognitive

activity rather than as an emotional, creative, and

i expressive activity, then certain kinds of copying problens

i m;y, indeed, be viewed'asjproductive teaching strategies;

-aS'Pariser (1980) argues. Pariser bases his argument.on.

the "+1 phenonenon;" identified by pSyChoiogists as the

effect "that when progressive,change occurs in cognitve

':development it is to the.ﬁext‘ievel above the‘one atﬁwhich

"the individual finds himself" (p.32). Exposure to more’

advanced models could brlng thfs change about

Pariser COnducted a study in which he asked children
l to complete a drawing of a wrecked car while working from

fan adult perspectival drawing of an antique automoblle

Thls "did not result in totally stereotyped. responses nd
in many cases had the effect of mov1ng a child' '
oéyu‘ ; ’ N

'representational ‘method from one developmigtal level “to
vanother"_jp 32) Two aspects of Pariser s study should be
‘noted: first there was a more p051t1ve effect on older
rather than younger children,'and second, this strategy is
only’productive.for increasing "the acquisition of‘certain
kinds of drawing competencies{" 'However, for |
-preadolescents who are naturally copylng and borrow1ng from
popular media sources,.and from\one another, and who are
searching to draw realistically, Pariser asks, "why not

.prov1de children w1th challenging representations to work
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from rather than the pablum of Snoopy dogs andemiIey faces

‘to which they normally gravitate?" (p.34-35)

Thefe is a difference between copying in the interésts

of learning a drawing technique.or'convention, and copying

»

without /uhderétanding;, Gaitskell, Hurwitz, and Day

-staté‘tq;K "graph%c images become stereotypes for children'
only'whég they are uhable‘tq_utilizelthem with flexibility
and understanding" (p.164). If the child learﬁs how to use
a-gragéicbimage fiexibiy; then it is’ho longer a
stereotype. Lérk-Horovi;z, Lewis and Luca concur that

‘ "tgulY’able childrgn copy for the purpbse of'acquiring‘
‘technique, but they later study‘andudraw from nature and
develop fheir own style" (p.200). Thus,Acoﬁying cén be a
PgenératiVe;mgans"Jpr'an 980,

&

"end in itself" (Gardner, 1980,
p.175). | ST |

Need Fgr Further Research . ; I : A5
- Smith (1985) sumé.up the”currént discussion on_copyiﬁg

én@ outlines the areas requiring furthér research. In

‘ Smith's view, "ywe néed.mgch morebinférmation'apaut which

. models children, choose and why, about what childrenvtake

(and do not ﬁake) f;om these'modéiéy and about how théy

modify mddélS"’(p.148). .Sbmg studies on children's.usé qf'

comic‘strips'have'been done,»and it would,appear from- this

researchfﬂalthbugh‘skétéhy at this pointj that the child's

; grtistip intentionsvin selecting and using models are not

-
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well understood} ‘How chiléren,adapt‘the comic strip genre
(even including stock characters) to their own erpressive:
artist}c, and individual needs is an area reqdiring more
research. With reference'to the creation of comic strips
by children,'smith states that we need.furthervresearch;"to
examine children's usé‘of themes, images and organization
more thoroughly and most particularly, research to identify
.appropriate classroomhuse'of the strip.-‘Ih addition, it
wiil.be important to study withinupanel organizatien and

\

' composifibn" (p.154).

+

The'present study hopes to add, at least in small
measure, to the ex1st1ng literature,’ by reportlng on the'
'results of asklng a small group of "hlgh interest drawers"
where they get their 1deas from, how they use\copylng, and".
why. Furthermore, one child ih the writer's study was ‘
found'whe created severqg.issues oflhis own .comic’ strip.

How he has develobedvhis“éharaqters, his‘;rganiiatioh of
both literary-and visual content, and his choi;e of themes;
may provide helpful ‘to the kind of research suggested by
Smlth. _ L

v

l Relationship“of Drawing to Af%istically Talented
o i} . -

Need for TIdentifying Artistieally Gifted and Talented:

It is,‘Ferhaps, somewhat of a truism to note that mihy

adultsﬁhave pursued careers in,particular areas because a



far-seeing teacher recbgnized a special Falent, skill, or
gift, and gave appfopriatg encéufagement-or'i?allenéé. It
is just as possiblé thaﬁ many have'succeedéd in spiﬁé of,
not because of, such recognition. But what of those |
individuals whbnhad promise or potential that reﬁafned -
untapped? We might aSk; is not the goél of éducation to

help each child develop to his fullest potential, and does

not identifying children as "gifted" or "talented" lead to

elitiém and ega;itarianism?"1t°should be noted that the

Alberta Elementary Art Curriculum Guide (1985) recognizes
the gifted and talented aé a "special needs" group.of |
éh#ldren“in art (p.48), The questiOn} really,bis not one
of idéntifying_in order to "label" or set up ;elife"
categories; put_ﬁ6<identify in or&er to help. Might.
'childrén @ho‘"dréﬁ_all éhe tiﬁe" and have a consuming

interest in this activity have a potential that is not

being recognized.in typical classrooms Pecause teachers see

it as a "waste of time"?

Drawing is not considered a high priority skill
development area in elementary sdhools, nor are most
children encouraged to spend a great'deal\pf time drawing,

as this quote from The Little Prince so poignantly"géminds
us: S - - - ‘\\

Thé grown-up's response ... was to advise me to lay
aside my drawings ... and devote myself instead to

34

geography, history, arithmetic, and grammar. That is’
why, at the age of six, I gave up what might have been
a -magnificent career as a painter .... Grown-ups never

&
.
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underétand'anything’by~themselves, and it is tiresome
to be always and forever explaining things to thenm..
(quoted in Clark and Zimmerman, 1984, p.37)

Every class "doodler" is not an artistically gifted
student, but there is evidence that some of those

preadolescents most preoccwpied with drawing (at an age

»

when many are drawing less) are among the artisticaliy
talented. Often teachers are unaware that such students
may spendAconsiderable time drawing outside of school.

] .

Wilson and Wilson (1976) state:

Teachers often are ignorant of the spontaneous art of
young. people; when they are aware of it 'they often try
to suppress it. These teachers ask, "How db we stop
them from drawing war scenes, pretty girls, monsters
and the like?" We ask in return, "Why would you want
them to stop?" (p.446)

)

;Reasons for teachers' general‘;eluctance té give mgre than
a passing glance to the spontaneously'produqed.drawfﬁég/éf
preadolescents are, as previous sections of this litératuré
review indicated,‘due'to long heldpaséumptiéng'about fhe
nature of artiséic aétivity,‘aﬁd conceptions (or

misconceptions)'about child art, the nature of "creativity"

and so on.

Characteriséics of the Artisticaliy,Talented_

Theapreadolescent'who engages in a great deal of
'spontaneoﬁs'drawing may or may not be artistically -
talented. However, Stalker (1981) and ‘Clark and ¥immerman

. (1986), indicate from their research that drawing ability-is
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of fundaﬁenﬁil‘importance to artistic giftedness in

children. ‘ .

The Alberta Elementary Art Curriculum Guide lists the

following 3ha;acteriétics of the gifteq and talented in

art: . \3
o\ : _

Precocity. Often first emerdges through drawing. ,Rapis
development through stages. Capable of extended ‘
concentration on a problem.- Highly motivated and have
a drive to work on own. WOrk may show the following
characteristics: Verisimilitude (being true to life),
visual fluency, complexity and elaporation,

sensitivity to art media and random improvisation.
: : ' (4985, p.48)

These cbaracteristics are culled from those compiled
by Gaitskell, Hurwitz and Day.(1932, p.380-384). It should
be noted that the-coMpleﬁe list includes two other |
characteristics: "poésible-inconSisteﬁcy with creative
béhavior" and "art as an escape." Somegartistically gifted
cﬁildren{have acquired their d?aWingAstétus through many
hours ofjbracticg and may not favor."journeys intd the
unknown." The gifted child may use drawiﬁé as ‘an escape

from reality and as an outlet for fantasy.

'a ©

The-Wilsons (1982) cite other chﬁracteriStics which.
the artisﬁicaily'gifted children tbey studied had in ;
common; phéggéferisgiésmidéntifieq by the Wfisohs are: 1)
A sﬁfong_desire to eséape borédbm, 2) awe at their own
ability;'3) drawing characteristics developmentally

advanced for their age group, 4) UNusual visual memory, .5)

-active imagination, 6) prefeﬁénce for drawing alone to

LS
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social encounters, 7) extraordinary abiliﬁy to solve
graphic problems, 8) personal goals for skill development,
95 early realization of their own ability, 10) strong sense
_of visual order aﬁd aesthetic awareness (p.162). It is
importaﬁt tc‘note that the Wilsons then express the idea of
"giftedness" -as having considerable ieeway. They state:
"The most artistically gifted children posscss glmosc all
these cha:acteristics; Less gifted but still unusual
chiiﬁ;en possess.soﬁé,of them - sometimes to an exceeding

degree."’

3

‘ An'intéfesting example of special ability is the
ntaientechpecialist" - thé*hcrée specialist,‘ship, tfain,
or>machihe épecialist. These are children who are
remarkably adcpt at a particular,subject,’and they are
"draftsmen icxthe adult sense" producing "complicatéd,
though lucid, de;igns" (tarkhﬂorc;itz, Lewis k Luca, |

p.200). '

BN

The most recent“and comprehensiée study of the
artist‘!!lly talented is.that of Clark and Zimmerman
(1984) . -In this wérk, idenﬁification of the gifted,
teacher characteristics, appéopriate curriculum content,
and the administfatibn of programs designed for the gifted;
are subjected to a thorough re§iew of pcrtinent research :

.and\inquiry; Psthvhistorical aﬁd contemporary. In the
words of these researchers,'"neithef chriaren nor-adultsiv

are ihtelligent or hotFintelligént, nor are they talénted -

¥
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or not talented. Things are not that simple" (p.18). To a
certain‘exteht, then, identifying talent is a task of

identifying "degree."

sophisticated" dontinuums for identifying various aspects

Clark and Zimmerman suggest the use of "naive to

- of visual arts learning. They also suggest an array of
methods rangihg from Stanaardized tests, Eg}lectiohs of .
work sampleé} observations of characteristics, to
'biographical inventories, for identifying éifted children
for speciai programs in‘the visual érts: Hurwitz (1983)
states,»as’well, that a continuum of "average ability; to
aptitude and flair;'to giftedness and talent on to the

level of prodigy and genius" (p.15), is a useful guide for

identification.

Connection With The study’

The research undertaken in this study does not<set out
to identify childreh who are gifted énd talented - -
specificall&. However, since it. tries to give é more
complete picture-bf aﬁypicai individuals who are identified
by their teachers as having an abovevaverqge interest in-
drawing spontaneously, it ié assumed that;these,children
may, as individuals or as a group,'exhibit many of the

characteristics'df the gifted as identified above. Where

possible, such connections will be made.
)
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Summary of the Chapter 2

This chapter has attempted to provide an overview of
4 .

recent literature directly relevant to the study, x

The introductory section, Recent‘Literature on
Children's Drawing, focussedron key -insights which have
been gaiped in racen;ﬂxears as to why children draw and how
children learn to draw. The realization that often
children's drawings‘are viéual narratives, gnd the
understanding that many drawings are part of largér»faﬁ%asy
worlds are key insights which have resulted from talking
with children about the meanings of their drawings. The
importance of cultural influences and children's uéé'of A
popular cultural models fof dfawing are previously

neglected areas which have been recently studied.

The key section of the réview, The Preadolescent and
Drawing, briefly summarized the characteriétics of this age
group and salient features and concerns relating to
preadolescent drawing and teaéhing'drawing to . .
preadolescents. The literature reviewed showed that there
is a consensus among many educators that the period of
preadoleécence is a decisive one for drawing development.
But, as has been shown, many questions remain unénswgred,
among them how best to teach ﬁrawing to students of this
age, and how to help students who have an above averagéig

interest explore this interest or, possibly, talent fully.
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The final two sectioﬁs of éhe review raised questioné
and concerns of current interest to art educators. J%he
sectioﬁ on copvying rglatsf to the present Study in that one
of the study's interests. is to explore sources of images
and models children choose for drawing. High interest
drawers may be artistically falented, thus, this section of

the review has provided background.



CHAPTER THREE
DESIGN OF THE STUDY

Introduction to the Chapter

This chapter presents a rationale for the method
. selected, and provides details of the procedures used
throughout the study in collecting, analyzing, and

1nterpreting the data.

Selection of the Resea

>

The case study method seemed appropriate since the
study, an exploratory one, was an attenﬁt to further
nnderstanding of a particular case; "the child as high _
interest drawer," and to relete emerging insights to other
recent literature onlchildren's drawings. Stake (1978)
defends the case study method as barticularly suitable
"when the aims are understanding, extension of experience,
" and increase in convictionﬁin that which is known" (p.7).
Further, there were many variables: the study hoped to
explore motivations (why these particular children
continued to draw), subjects (what these children drew and
how) , sources of imagery (copying, memory, imaginatlon);
perceptions of aptitude or talent, as well as other

variables that would emerge as the study progr‘%ﬁed.x
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l 3 single case studyrwas first‘considered for this

‘research" ‘A prellmlnary‘"survey" of ten or so chlldren/
would berconducted ‘to flnd an approprlate subject for a
case study However, as in most research .chance plays a
\ role.~ A sultable subject for a case study was very qu1ckly
dlscovered (A detailed statement of why thls Chlld was '
selected 1s presented 1n Chapter Flve in Stephen A Case ’
Study ) At this point, the "survey" could have been
brought to a close, 1ts functlop complete. However, ft&
became apparent to the researcher that expandlng the
: "survey" from qulck interv1ews to more 1nten51ve 1nterv1ews
~ w1th a larger number of chlldren could prov1de for a rlcher
. and more layered study, and mlght become a means of |
generating data for comparatlve purposes. As well, a
greater degree of generallzablllty mlght be obtalned
Mlles and Huberman (1984) suggest that 1nc;ea51ng the
number of cases, and purposely looking for contrastlng
.cases are - two means that hay be used to help assess or

©

conflrm whether one s case is "representatlve" (_g 27) ,As
) = :
the interv1ews progressed a second case. (Chapter Flve-

»

Dav1d) was discovered whlch d1d 1ndeed prov1de a: contrast
A sf,,n,

 to the Chlld selected lnltlally ThUS, the results of

1nterv1ews w1th a group of srxteen chlldren are reported in
L 3

chapter Four, and two 1nd1v1dual studles are reported 1n

’ Chapter Flve.‘ *'_vl f'? o %1 < ™
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Procedures

The study\mas'conducted withbthe‘assistance of |
personnel in the Edmonton Separate School System, Edmonton,
Alberta,,a c1ty of approximately 600 000 people. The
Edmonton Separate School System is a major, publlcly funded
system respons1ble for the educatlon of approx1mately
30,000 students in 85 schools. The prlnclpals or
viCe-principals‘of seven schools were contacted. A

personal visit was arranged With'each administrator and the
| study was explained Administratorsbwere asked’to check
with thelr Grades Foﬁr, Flve, and Six teachers as to
‘ whether there were children 1n thelr classes who had ﬁAn'

i
above‘average 1nterest in drawrng," explalned colloqulally

f

7s "the chlld ho draws all ‘the tlme." Coples of a conC1se

l.a,‘draws spontaneously and frequently
2. prefers to draw rather than other act1v1t1es in
. free time E a3

. 3“[,Wappear§,to ‘Have - flair, aptltude, or talent in
g “v\draw1ng ,

- ws task commltment Qr concentratlon when
,raW1ng

Thevtotal number=of Grades Four, Five, and Six
.students in the seven schools contacted was approx1mately
500. From this population, 17 students were ldentlfled by

tedachers as'chlldren consxdered to 'be high 1nterest

»

CE e
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drawers. of these, 14 were boys and 3 were girls, Two
"students were 9 years old, seven were.lo'Years old, "and

‘eight were 11 years,old. An eighteenth_child, a ten year

‘0ld boy, who was “discdvered" by the.researcher, was first

&

- identified through a parental contact and"later through a
‘'school. contact. This chjld became the primafy case as the

‘ study'progressedg_

b

Methods Used For Data Collection -
\ s . )

General qualitative research: methods were selected as
appropriate. The primary method used in the study was the
intensive”intervieﬁf Bogdan and Bilken (1982) state that

"individuals who share a'particular trait> byt do not form

/

groups, can be subjects in a qualitative study, but
fe}

interv1ew1ng is usually' a better approach here than

t

participant observation" (p.60). Since this study was not:

.aimed primarily at observing the children draw1ng, but 1%

¥

solic1ting their thoughts, feeling, and perceptions about

themselves as drawers, 1nterv1ewxng was con51dered an

K e : ) P

I . . - .
0 * . N

appropriate method - ¥
In the intenSive interView s1tuation, topic guides or

ki

;@& = {4
a few structured quedti mare dbmetimes useeb Since the

inVestigator\hoped tOebq;@ble to make comparisons, a

' semi structured 1m;erv1ew format was adopted (See Appendix

" .
P NP

A). At some point 1n each interview the same questions R

:zifg,asked’ but many other questions, probes, and @7§g§u'
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confirmations were also used. In the intensive interview
51tuation, the researcher is the "data gathering tool " oA
Willingness to let the‘children talk, a synpathetic
interest( and probing for more.detail on responses were
found to be effective. Allvinterviews Wereﬁtape recorded -
and later transcribed. During the’ 1nterview seSSions,
notes were also made on drawf "Vhﬁﬁqh the children brought

; ' ,f;‘:
' gaﬁgdmetimes made with the

with them. Copies of drawingsé”

children's consent.

One intensive interView -in a school setting was
conducted with each of s1xteen children. For the two

‘childre who were studied in greater depth additional

,Were used. These methods are explained further in
five. 'In btief, for the primary case . study the
'L,L wing‘methods of data collection were used: .interviews

s

"Wthe child his teacher, and his parents; obserwation

of the chilad in his school setting during art classes as
well as at other times; document.collection. . The
interViews with the child werefgenerally conducted in the
home setting. Document collectionbtook the form of a
-sketcthOk. The sketchbook which became an important tool
in‘data analysis included: 1) a set of ten drawings |
representing varietfdin subﬁect matter which were.
-photocopied and labelled, an accompanying tape recording of

' the child's own explanation of each drawing, 2) drawings

labelled_"experimental tasks" in the SKetchbook=included
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{iifferent kinds of drawings;which the researcher requested
the‘child tolattempt in the course of the study:; 3; a

; second set of photocopied drawings}_4)'detai1ed original
drawings. iThe child selected as aﬂcontraSting case was not
observed in sqgool, althopgh the'initialdinteryiey was

‘conducted at school. .Fprther interviews were in the home:
setting : An.extensive'document collection was assembledv

~and photocopied for later analy51s. ~In both cases,’the~

.drawings were con51dered to be an 1mportant source of |
triangulation. for example, changing drawiné interests

" could be verified both thx»ough dlSCuSSlon w1th the child

.y
ggg by an examination of actual draw1ngs.° Trlangulatlon,
e ,
as Borg and Gall (1983) state, refers Jto the strategy of
' using several different kinds of data -to explore a 51ngle

».problem or_issue (p.491).

Time Frame

The ‘delimited parameters of the study and the use'of a
semi structured interv1ew format, permitted data which were :
pertinent and appllcable to the concerns of the study to be
collected in a’ relative;y short period of time. Through

' Januafy 30 to April 22, 1987, interv1ews were conducted as
~children were }dentifiedr Actual‘time spént with the
sixteen children interuiewed once7variéd fromiabout thirty
minutes toe an hour and a half each.” The first 1nd1v1dual

study involved five home v151ts,~approximately eight hours

[ 4

“
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of school observation,Aand interViews Wlth the child's

teacher. The second indiVidual study involved three

extensive interViews and two hone visits. In both

indiVidual cases, a collection of draWings was made and

discussed with the children. -

/

Ipthods of Data Analysis

Rather than an analysis and teport of each child

interViewed as a separate "case," which might have been
Oy -
conSidered somewhat "shallow" as well as boring to the

reader, the researcher deCided that the data from the |

" sixteen” cases interViewed once would be best organized

. around topics. Six topics which had been the primary focus

of theginterviews were categorized as: preferred,draWing-

materials, time spent on spontaneous'drawing; spontaneous

drawing in ‘'school, content analysis of drawings, feelings

. associated with draw1ng, and perceptions of ability The

writer was well aware that as Bogdan and Bilken state,
“qualitative studies that report how many people do this
and how many people do that.....are not highly regarded"
‘(p.7l). However, some aspects of the data could be
"quantified," at least to a certain‘extent,=and where
appropriate this was done. ’An.attempt was made to be fair
and objective. As transcripts were analyzed "exeeptions"

were noted as often as "Similarities" and direct quotes
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from the children which were representative of the many or’

which reflected the exceptions were selected for analysis.

' The topic which,‘in the investigator's view, was most .
’significant and which generatedithe greatest understanding
‘of the high interest drawer was the topic on "feelings
associated with draw1ng." This category was analyzed
through the following steps: 1) each transcript section
related to feelings was recopied to a single transcript; _é)
each response (or series of responses) was re*read
carefully” and notations made by each reply or series of
replies, 3) six different types of' repliés were delineated *i
4) the_responses could be subsumed under three "umbrella"
categories; 5) each series of responses was re-read and
-categorized; 65 quotations were selected for inclusion; 7)
a sunmary analysis was written for each category of
responses. ’ Each of the other topics‘was analyzed
similarly, although depending on the topic, this kind of

v

‘elaboration was not alwvays .necessary.

The results of the group data analysis‘are reported in-
Chapter Four as an overview. For the 1nd1vfﬁual cases,
reported 1n Chapter Five, the interview transcripts, field
notes{_and collected draWingspwere carefully scrutinized.
An‘attempt was nmade to choose'categories which allowed the
child%en to speak, and which allowed the uniggeness of the

[

children to be portrayed The researcher's interpretations
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‘
‘

were reinforced by example, direct quote, or anecdotal

information. ' . i //?‘
\ :

The flow chart in Table 1 présents a graphic

conceptualizatioh of how thi/défferent parts of the study

are seen to be related.



TABLE 1

Graphic Conceptualization of the Study

GROUP OVERVIEW

(CH. 4)

CASE STUDY 1

(STEPHEN, CH. 5) \\\\\\\ | ’/;/////

DISCUSSIONA

(CH. 6)

RECENT LITERATURE

(CH. 2)

CASE STUDY 2

s
. (DAVID, CH. 5)
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CHAPTER FOUR
THE HIGH INTEREST DRAWER: AN OVERVIEW

Introduction to the Chapter

3
}

"This chapter presents an overview of the results of,
interviews with sixteen preadolescents‘who were oonsidered
to be high interest drawers by their feachers. In
presenting this overvieu ah effort has been made to focus
on similarities and differences among the children.
Following the topical outline used in ;he interviews, the
chapter is organized around six general ‘areas: 1) preferred
drawing materials, 2) time spent on spontaneous drawing, 3)
‘spontaneous drawing in school, 4) content analysis of
“drawings, 5) sources of ideas or images, 6) feelings
associated with.drawing, and 7) perceptions'about drawing

abilities.

Preferred Drawing Materials

All of the childrenjinterviewed specified '"pencil and
paper" as the basic material they used for drawing. About
half added that they also sometimes used ballpoint pens.
Only two mentioned a color medium (0il pastels, penCil
crayons), but this was "in addition to." Most'éreferred

blank paper, but many used lined paper as well.

51
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/ .
Several children showed an awareness of qualities of

drawing tools by responding with specific descriptions.
One boy uses "a soft lead pencil,"- another "aﬁ HB pencil."
One Eis;/remqggédfthat she’ liked péncils because "they have
a thickness." Another boy. commented, fI use all sorts of
tools." One of the boys had obtained a drawing kit through
a television show. He descriﬁed it in soﬁe detail: '
.usually use a sketching pencil, blue with a black
tip. I have a couple of those at home. Soft lead

pencils. And I have a drawing pen. Like, did you ever
— watch that show The Secret City for kid drawing? -

They have this little kit that. you could send away for'

that has all the drawing tools. I got that. That's

what I usually use. It's got a draw1ng pen and 1nk

A big square brown eraser. :

Half of the children 1nterviewedtspecifically referred
to a dislike of coloring. Sometimes this information was
- volunteered when another gquestion was asked as in this

response: "No, I don't like drawing with a pen. And I

never color my pictufés." Other sémple comhentshon
coloring were:
- I don't really like coloring. I can color if I
‘want to but I don't really 1like it.

- I'1ll use crayon for art pictures and that but not
when I'm drawing like that cause it won't look good.

- I don't like to putucolor to my drawings.
Six of the sixteen children have either a binder,
-duotang, or folder at school in which they keep their )

drawing collections. - '
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Time Spent on Spontaneous Drawing

‘4

The majority of the children responded to the
question, "How often do you draw?" with -a general answer
suéh as "A lot! A lot!" or "whenever I get thé'chance."
Some children were very specific. One boy said “oh, about
véhree times a da&," while another said "usually 'once a
day." Seve;ai children qualified their answers with
expianatory comments such as these: . v

- Once in awhile because I like to make things almost

perfect.

- Well, see, I don't.&lmitemyself to a certain amount
of draw1ng time. But, I'd like to draw avery day.

One boy explained in a very commonsensical way, "Some
people like to read as much as they can. I like to draw as
much as I can." Some childrem simply replied, "when I'm

bored."

Most of the children felt that they had“as much time
for.drawing as they likeg. A fe@ said that theyleopld like
to spend more time drawing;‘but homework,rpiano lessons,
swimming, and socéer‘games‘were some of the the other
activities which cut into their time. Many sketched or
doodled iq'free time in school, but major drawings were
reserved for weekends._ One boy commenteé that he would
only do a big pOEter on a weekend when he‘hadv"lots of
time." Another boy who brought rolls of large size |

drawings to the interview, said, "Sometimes I don't draw
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for a week because I can't think of anything to do." His %?

drawings probided evidence, however, that, when inspiration

a

struck, he would spend many hours drawing Pt home.

/‘..\‘
A o
Spontaneous Drawing in Schotol

+ o

The majority of the children iptérviewed said that

they "sopetimes" drew spontaheously. in school whenvthey

- 'were "not supposed to," however, in geheral, they confined

it to "free time," "after a test or something," or when.

’

"work" was finished. Several laughed in recognition.‘ One
boy's reply, "actually, a lot of times I do that," was '

representative of several. ﬁSpontaneous drawing in school

appeared to be problematic for only one of the sixteen o
children interviewed. He replied with some indignationti

>

Yes. Most of the time when I'm not supposed to. .
Mr. V- usually has to tell me about five times.. o
Usually the fifth time he gets mad and sends me out '’
of class so I just bring my art book. along w1th we.
Or, he'll tell me.if he sees them on my desk ompea S
e'll rip-them all.up. So, if I have my stars Q'llw .
put them away, Cause, like one of them would také i
me about twenty minutes to draw e

More typical was the response from several that they liked§

to do "a fast little thing" when class is "real‘boring u

One boy admitted to occasionally draw1ng "little creature%

'y :
from other planets" on the covers of his notebooks. ;% 4y
4 '(“" » ’)\ % 'in

%
i
3
L¢
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Content Analysis of Drawings

The data on content was collected in two ways. First,
hildren interviewed were asked what subjects they drew
most ofden and if they had favorites. Second, an
etanination‘of drawings was made during the interview and‘
the subject matter of these drawingsiwas listed. All
except two of the children brought sone drawings to the
interview. Many broughtjcoilections of drawings. A few

; L) :
children brought some school art work, but these drawings

were not included in the data on subjects.
c ‘. \

J
The Pange of graphic images drawnuby these sixteen
children included everything from doodles to large action

pictures. In all, over forty-five differentfkinds of

‘graphic 1mages were identified. These forty-five were

»

—'f

reduoe;

to nine categories' 1) transportation, 2)

{xlaﬂdscape: 3) birds and animals; 4) original cartoon or

%domiCVSErip; 5) .copied cartoons; 6) spacecraft robots, and

actlon: 7) de51gns, including letters and doodles; 8)

'.‘draw1ngs from observation; and 9) miscellaneous. The ninth

category "miscellaneous" includes funny people, boy
( ‘
skateboarding, goalies, houses, sports, underwater cities,

knights and dragons.

A tabulation of categories of drawings for each child

interv1ewed is dlsplayed in Table 2. It should be noted
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that one child migﬁt have had ten copied cartoo s, and

S &

another, one. - No attempt was made. to tabulate quantities,

51mp1y range or variety of subjects drawn. All of ‘»Vf

- &
children had a range that 1ncluded three categorie~ﬁ
children had drawings in five or more categories' one Chlld

[

had draw1ngs in eight of the nine categories.

. . .
~
L] . g

Sources of Ideasvor Images

- The 1n+erv1ewer began by asking the question‘"do you
copy y%ur draW&hgs’" followed by "what do you copy your
,draw1ngs from?" Some children responded "photocopy?" or
‘"do'you mean. traCe°" Most of the children replied o
"sometimes," or "some of them." One €leven year old boy

‘ explained the source of his superhero draw1ngs by bringing

c.a stacksof some fifteen to twenty Marvel comlcs w1th him to

the - 1nterv1ew. For most of the Children it. readily became

+

hvapparent however, that "do you copy your drawings’" was a.

somewhat co@fu51ng question. Other questlons,.such as

2

_ "where did you get the 1dea for this draw1ng°" elicited a

much more spec1fic response' "made that up; " or "from a Mad

’ book, " or, "the roBots I copied. As aﬁgroup, the children
'bnamed books ’Mad bOORSﬁ Eairy tale books, fiction,

encyclopedias), comics, telev1sion cartoons or commercials,

;.movies, catalogsi(pictures of‘toys),.and drawings of other

, Children as sources they had copied from or might copy from'

v

‘ S : ) Tt .".'l“‘x
sometimes., i » o O -
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The copied imagery was not unexﬁbcted in dtawmngs from
thisﬂage group. More interesting 1s the questlon gf
w.'v
intent. ~Some: of the children copy in order to’ teabh

themselves how to draw a particular image or figure, then,
they are able to reproduce the image from memory for use ln,

.their own drawings.‘ Commentg\fro; two ten year old boys

'clearly show this intent: o : “ . _ .

- = Well, like when I want to get the idea down I copy

- it and later on I draw it [from memory)]. See, I.
‘like to. get ‘used to drawing it and then I draw it in
a comic myself.

. 5

- Sometimes I see a good spaceshlp in a book. 1I'll
copy it. And always when I'm drawing it, I'll look
at it and sooner or later I'll have it memorized so
I'1l know how to draw. 1t.

The eleven year old boy who copies superheroes from
Marvel comrcs, uses the, techniques he has_learned to draw

his own. characters. When askéd 1n reference to one of hls
* .

drawings, "did you have the comlc book there to look at’"
he replied, "no‘vI made‘these two characters,up. They re
my own things.", A ten year old«girl remarked Q@ﬁpt”some'“?'

of the ideas from another dfaw1ng and then I just change 1t :

3 o

around a little*blt or something " : R
. . ‘ -~

aFAlthough almost eVery child 1nd1cated that copying was

a source for some draWings, 1t would be entirely unfair to -
conclude that all the draw1hgs seen by the 1nterv1ewer were ;

' copied from print or electronic media sources.' Four‘other'

N

sources of 1deas and. images for draw1ng were also found

observation, memory (of a scene or how something looked),

RN



59
- imagination, and doodling that becomes a spaceship or

whatever.

pea—

 One eleven year old boy who shared his very realistic

sketches of birds and abandoned . houses, obviously has an
excellent v15ual memory. He explained that on camping
trips, as he is riding along in the family motorhome' L
:just see a house. and I get a good picture of it and then I
‘draw.", He also likes watching birds' "I 1ike draW1ng
ribirds, T usually watch quite a few of them " He also
lfﬁ%s looking at pictures of birds in the encyclopedia. An
eleven year old girl w1th a keen Visual memory shared a
detailed, realistic picture of a room inﬁérior that .
. includgd an antique chair and dresser.: When asked 1f her ;-
hdraW1ng was from a plcture or a room in her house, she
gﬁreplied "No, when I went shopping I went past this ‘card I .
'.saw. I liked 1t so when I got home I started on it [the
ijdraw1ng] |

. Several children had draw1ngs completed by direct
observatlon of the objects they were draw1ng, for example,

coffee mugs, shqes, fruit..

“‘s

o »

' One eleven year old boy who had a rathervremarkable

\

collectlon of draw1ngs was, inéerViewed aboqt gﬁe sources of

many of his 1deas and 1mages. The many ;}'egories of

~'sources for this boy s graphic images make an interesting

pand varied llst as shown in Table 3. - .
o dn Tl s g

.
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‘Sources of Ideas For One Eleven Year 01d Boy’s Drawings

{

T

Déséription'%f Drawing

k

 creature with’ angs and
dragaon, face : %

Garfield, 0d1e, Ca1v1n etc
cars

funny cars.
p]anes
.Kung-Fu Ma;ter
Dorvan Fighter
whife Knight

Clopex: creatures shaped ]1ke
g1ant hands or trees -

Guard1an of the Manchu 1an Mines:
a monkey kind of creat ire

human01d

s . ) £ 3
i

creature  that 1ooks 11ke a ‘rock ,

w1th a.spiky back

‘"Omn1org".b compos1te‘bf~anima1
and human i

"Sqdi]grag" ..octopus‘type creature,

* eyes on tentac]es

_ elk

-Grant Fuhr -

story picturé '

Source of Idea or Image

head from Gnostbusfers
body from a dream

comic ‘strips

books; dragster shows

“Jimagination

-encyclopedia

comic, video game

Dungeons and Dragons -

picturésj parts added

imagination
saw name "Manchurian
ponies; imagination

idea from library book

~imagination -

Really Weird Tales

S-S
imagination

a 11tt1e bit from the

-'mov1e The Enemy L1ne

»

observed on a camping trip

from a game where he made
a great save

movie, King Solomon’s’
Mines, imagination
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Feelings Associated With Drawing

The question, "how'do you reel when‘yoﬁ are drawing?"
‘eliCited a rich and varied response., Three main categories
"or ‘themes emerged from a detailed analysis of all the;
transcribed data relating to. feelings Although each
child's very personal and indiVidual response was not
always‘easy to categorize, most of the responses can be
grouped into l)‘an affectieraspect'(feeling of involvementl
with the thematic and formal elements of the picture), 2)

an instrumental/behavioral aspect (a means to some other'

~,u“'i

end such as relaxation or coping with emotions;j and 3) a
cognitive aspect (thinking about the visual problem,
,absorption~in‘the drawing.task)._ Except for two‘children
who mentioned only,a cognitiVe aspect, most children:freely

revealed responses falling into two or more categaries.
‘Affective Aspect

Nine children expressed in ‘some . way a very personal
Ainvolvement with%their pictures. When asked "how do you -
feel when you are draw1ng7" two children, a ten year old
‘boy and an eleven year old boy, immediately replied "I
feel like I'm in the picture,"urevealing that.for_them the
'yisual narrative aspect of the'drawing‘was verykiﬁportant.
In eXplanation, the ten year-old said: "Like for instance,
I'm playing soccer. I feel like I'm" in there or. something

like that - or just saVed a goal or sometgg%g&% I
. . . X "\(¢ﬁ.
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N of surprieed."' He affirmed‘that he thinks of stories that

- feol

are happening as he draws. 'The eleven year old boy when

:w asked how he gets "in iggﬁpicture"iwhen he is drawing his

/ .

favqute,"little creatures," replied: "I don't know. I
ow they are, like how they look."

Variations of "I feel like I'm in the‘picture"‘were
given by:several other children. nother'boy showed that

‘he is involved in the narrative aspects of his draw1ng in

| this way._

Al

If I'm draw1ng spaceships and shooting and that, I
feel kind of excited, you know? Like:this gquy's
going to shoot this guy; he's going to blow up!.
The explosion will make this guy - his w1ng will
break! He'll fall down!' :

Involvement with the picture was - suggested by otﬁers as an

,escape to another world._ One boy said, "I feel that I'm

free; that I can be anything that I want." One girl
articulated her feeling about the’ draw1ng process "Wellk
it's something like free = 1like you don't have to dd)it
but you kind of want to." One of the most igSightful ?

comments comes from an eleven year old boy: - -

I just féel like I'm in a dlfferent division of a.
persons I don't - cause whenever I draw I don't
listen to nobodysand I don't - I can't. thlnk.

162

| Three children connecﬂed daydreaming with draw1ng An

eleven year old boy suggested that w draw1ng he lS "in a’

dreamworld. Cause sometlmes I get an‘ldea 1n ‘my - head and
ﬂ .

I've got to draw it before I lose the idea "?éﬁqten year
: . R »:i:“'i.’.au_. L . % N e B
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old boy relates that he begins "daydreaming" during class |
and before he realizes it, he's drawn all over his friend's
paper. _Similarly, a ten year old girl finds that "when
it's reallw, really quiet my mind just goes off somewhere

else." _ : oy
. s
‘\

Instrumental/Behavioral Aspect 'jﬁi

. ' * o

N .‘._:':
*

~ - Several children suggested that drawing is a pleasant
and enjoyable break., It is sometimes instrumental in
 solving other problems.~ Such. answers as these were
typical:
- well sometimes I get frustrated and I just draw

and 1t helps me relax.

- Like, I'm restin and I don't feel like, as tense.
And I take my mind off of what happened. .

An interesting set of responses was elicited by asking
the question, "do you ever draw to sort things out (for
example, if you' re feeling mad or sad)’", Some children
recalled some very 1nnovative ways in which they used

draw1ng to calm themselves down, as this exchange of the

1nterv1ewer (I) with a ten year old boy (J) indicates:
O I: Do you ever draw to sort things ou’t:‘> 1f you re
. mad? or sad? ; . .

J: Yeah' Whenever I'm real mad, I'll try and draw
' flowers and rainbows to try and calm me down.

Q%I; No kidding. And'goes it work’
11J: Sometimes. But sometimes you just keep getting this

_picture of fighting in your mind. = You're drawing
flowers and all of a sudden the flowers have arms -
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and the&'re fighting each other.
I: Just can't help %F?
J: Yeah.
I: But if sort of helps you by doing it?

‘ : . | k
J: Yeah, because afterwards, if I'm half calmed down,
- 'I'11 look at it and it looks funny. : :

'A ten year old girl jokingly reeponded: "Well,A
soﬁeﬁimes when I'm mad at my sister, I go draw her'with a s
pig; ugly face and big ears!"-'Dfawing_was often a‘ten year
old boy's outlet for problems;yith his mom: "Yeah,.if I'm
feeling mad I'd draw a cotuple of guys killing my mom." He
quiokly added as 1f feeling he had gone too far, "' - if

I'm rea; mad at her."

"—

Although a majority of the children found‘orawing.to

- be a poSitive‘releasebfor strong.emotions, one boy
commented that he can only drawv when hé feels ‘happy. In
his explanaﬁory response: "Never, no I can't draw when I'm
mad.. See, if I go to draw something I make aumietake."I

can't draw when I'm mad."

Cognitivg Aspect

9
‘ Concentration onrﬁge v}sual or aesthetic problem was 'f q
alluded to by ten of the sixteen children interviewed, by a l%?%{
mention of some aspect of trylng to make the drawing come %@.
out "right." A comment typlcal of several was: "I would &
1think about what I'm worklng on." This response from ah %ﬁ

eleven ‘year old boy (C) was more detalled'
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+ It éz‘you think about the problem and how to draw it?

C: Yeah, like I kind of like to have the picture going

. out of the (frame] like here. It.gives it a better
effect, I think/iLike the Starship, it's coming out
of the box. It makes it kind of like three - '
dimensional. ; coo

Another eleven year old boy diécusséd his feelings
,ébout'drawing by refefénces to all of the categories. This

exchange with M- def#es é§
’ . w Yo

I: How do you feel when you are drawing?

sy categorization:

_ .
M: Depends on if my drawings are turning oyt pretty
good. If they're not I'll rip them up a few times.
Like, last night I was building a snow fort.-that's
. sort’of like drawing, right? And I had this igloo
! front on it but it was just this little hole and it
- kept falling apart, so I just went and picked up my
hockey stick and said, "if you want to fall apart,
fine, fall apart!" And "Bang!" on the side of the
wall. Took a few shots to put.' a hole in it.

I: Building a snow fort is something like drawing? 1In
what way? . :

M: Because I get to design how I want it... Cause see,

- like in art ... Like I don't like drawing people.
I'm not too good at that. But he'll [teacher] tell
‘us to draw something like a picture of a city and
I'll draw like, space. And he'll tell me to start
over again. Cause I like to draw just what I want -
to draw... :

: Do you ever draw to sort things out?
: What do you mean? Like problems and that?

Yes, or if you're mad or something.

2 M 2 N

: Well, at home when I have my book (drawing book]
there - yeah. 5 L )

An affective dimension, or involvement with his pictures is
“evidentﬁfrom M's insistence on choosing his own subjeét in. .

art classes, and in his revealing answer to the "snow fort"
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query: "I get to design how I want it." In this sam;(
reply, as well as in,his referencee to having drawings
‘"turn out good, " he reveals that he considers the graphic
ptdblems involved. in drawing. Flnally, a very emotional
attachment seems in evidence throughout, but he does not
.elaborate further on how he might use drawing te.relax or
" solve other problems.

-
L4

_Perceptions About Drawing Ability

]

When asked, "do YOu think you are good at drawing?"
three of the sixteen children interviewed answered with an',
unqualified, "yes, I do." Only one child, a girl, replied
" "not really." The majority of the childeen replied with a
qualified answer such'as "depends on what I'm drawing," oxr
"some. people say I am." Mostvchildren gave a very modest
‘assessment as these representative responses indicate:

- Well, some people say I am and % think I'm pretty

gaod. 1I'd say I was about fair.

- Well, a lot of people say-I'm excellent at it.

- I -think I'm average. A tiny bit higher than'

- average, but I don't really think I'm the best

drawer. I just like to draw. I don't'really care.

- Well, at some things I am. A lot of people can -

© draw people better than I can, and some people are

better at drawing objects.

A few children were crit1ca1 of thelr ablllty compared

with that of others their age The ten year old glrl who .

responded "not reallg," contlnued with the opinion, "there
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x

are a lot of kids in our class better than I am." An
eleven year old boy commented, ‘I'¥e been looking through
Highlights ... eleven years old - better pictures than

'
mine."

-
PO

Of the sixteen children interviewed, only one had

taken, K drawing lessons ogtside of school. This eleven year

old boy responded: w

Sometimes I think I'm gdod at drawing. Sometimes I
think other people are way better than me. Some
people think [my drawings] are,excellent.... [my
parents] think it's good for me to have a talent like
~that so I could do something with it. _ '
'Further questioning revealed that almost all of the .
éhildren interviewed receive a good §eai of positive
feedback abbut>their~dfawiﬁgs from o%her children, their
pafents, and tﬂéir teacﬁers. When the children were asked,
"what do you think othe; kids think of your drawings?". many
.reported that other children liked copies of their drawingé
or asked them‘for help. Some of the children responded
very enthuéiasticélly. A ten year old boy said: "They just
love them! Everyoné's alwa§s asking me to .do something for
them!" An eleven year oldiéirl said that her classmates
"think I should be an artist." One girl described the
 response of others to her drawing abiiity with tYpical ten

year old candor:

iy :
vy »' N~
A
S .

Everybody - like the teachers whenever they want

something drawn, everyone points to me. It's really
embarrassing. "Jill, let Jill do it!" Like they all
know that I would do it so =~ Or like in art, or if
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they, eed something on their title page, they'll say,
"J1i11, /can you do thisW" -

. Many'éf the chiidran reported that they are encouraged
by}their parents or. other family members to continue
drawing. oOne boy said, "my uncle thinks I shouldikeep it
up." Another boy reportegd that ois mom "really comments on
it," and another said "my mom likes everything that's’
handmade." Several explained that their pared%s save some

of their pictures. oOne ten yeir old.boy's comment is ’

touching:

My mom saves a buﬁoh of them in a binder. I gave
“her llke roses. I don't give her no war pictures.

Although tha majority reported encouragerent from perents,,
one child said that her parents, "don't really care if I'm
good at art,or hot, just that I get a good education." One
boyesaid that his. parents dislike his drawihg: "I have .to

watch TV ."

Several of the children mentioned that teachers

sometimes chose them to help with posters or displays. For

‘the majority, however, teachers seemingly .did not glve as
‘much recognition as parents or other children. Some were iy

" not sure what their teachers thought; others said "they

like it." one boy said "my teacher thinks it's :

‘marvellous," but,the perception of another ten year olq boy

| is possibly more represantatlve'E

‘Well, my art teacheér ncourages me to draw because she
thinks I'm a ggef drawer. But usually my other

4 - ~
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B ‘teachers don't like nme dgawing during class. &

. & - -
Summary of the Chapter )
The preferred drawing materials were pencil ‘and paoer-
Many of the children were aware of the value of proper
: . . q, :
toals for drawing. Over half the children disliked

coloring their pictures.

For most of the children spontaneous drawing is’a
favorite activity. ﬂSkgtching or doodling in school is, in
Some cases, "the tlp of theziceberg " Many spend hours
draw1ng at%home as wel; ’Tpe majority of the children

'conflne thelr drawiﬂg to "free time" in school.. For a few,

, Spontaneous drawinq and doodllng occa51onally interfere
t

with attenti to other school work or only one child
v

did 1t appear to*be prdblehatlc..,f
IR ,

Lo . ,_
-g,!, S ’ ‘

A CQntent anaiysis based on the children's verbal
-v q \!
‘descrlptlons pLusta tabulation of the content of actual

draw1ngs examlnéd*“reveais eight d:fferent categories of
drawings- 1) trahsportation, 2) landscape, J) .birds and
anlmals, 4) or;g;nal cartoons, 5) copied cartoons, 6)
spacecraft robots, and actlon 7) designs, and 8) drawings
.from observatlon;f A nlnth category includes the many "one

/o‘ﬁ?rawmgs that were looked at. All of the children had

d aW1ngs in at- least three categories. Half the children
~.

ad a’ varlety of draw1ngs that could be included in five or

’

morevcategorles.' The range of drawings was impressive.



Lbfdix ‘fhé»sources of‘ideas‘or imagescwhich the. children,use‘
,in their_drawings were:. l) copying from a print or- \//.
ielectronic source or from other childnen, 2) memory,.ij‘

ff”im’"ination, 4) observation, and 5) doodling Many~of the

_ildren‘oopy fr@m books comics, teieV1sion, and moVies to

)‘

abhget 1deas, and~in order to perfect draw1ng teqhniques that

 they can: utilize for their own purposes. ‘Most of the
! <

gchildren(have learned certain "patterns" for draWing, (for
‘» /.lexample, cartoons, spacecraft, and cars) _&which can be o
"“:reproduced»from memory "dn demand " Several children have

. an exceptional Visual memory and are able to acCurately

,rreproduce a scene or object from memory vehy\realistically 2
QMore children were drawang from observation than was ;‘
“;Hanticlpated.» L u.»;; ST SR |

A

The richness of the'l.sponses to questions~about

feelings assoc1ated w1th the draw1ng process 1nd1cates that o

v

for these children draw1ng is a very 1mportant activ1ty

‘7Fdr over half the chiloren,ispme aSpect of emotional

"-involvementf a, feeling of b ing "in ‘the piotﬁre," was 5L'fi;3*
‘j;reported _ For some, solv1ng the problems of the. draw1ng |
".requires a good deal of active th:nking and plann1ng~

,‘Almost all the children sometimes turn to draw1ng as an

»

';ﬁ owtlet when they are feeling frustrated angry, or unhappy.

}a Thus drawingﬂls often used instrumentally to proVide ‘a
relaxing break,,' f.kf”“\g,_* *ffﬂ’”»=f.ff/l -;’TJj'-A;gill
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As’a group, the chfldren perceive themselves as "fair
"drawers," possibly better than average .for their age. The
majority receive encouragement anéﬁrecognition, especielly
from other chlldren and fron their parents. Many seemed

,unsure of their teacher's views;..a
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CHAPTER FIVE . . =~ . . . "

WAYS. OF INVENTING WORLDS:-TWO CASE REPORTS |
€« o
BT ©o Introduction to the,Chapter SR

"v . ' N }J . ) . - R

{
The title ior this*chapter comes from Ellen Winner S

31;” gventediWorlds' A Psygholoqv of the Arts and from Nelson -
| Goodman's ﬂgzg_lgjﬂgjﬁmgging This chapter presents case
'f-studies of two ten year old boys. Each boy in his own way ~
A invents aWWOrld for himself through draWing, but the' '
| techniques and form used are entirely dlfferent The first
u‘"case, § gh‘n is more detailed and should be con@ndered
‘ the primary ‘case study. The second case, ng;g, 1s:'
’“1ntroduced so chat the ‘reader ‘may see a broader range ‘of
,drawing interests. It.is the intention of this chapter to
give an‘hccount of the childrén and ' their talk about . |

drawing wi@a minimum of discussion. The follow1ng o e

.chapter,aChapter SlX, will discuss and 1nterpret the'

_ S ‘ 0 S
findings. L v R L

"Stebhen was preViodsly-knoWn'to the researoher as a
;,hohild who was considered to have ‘an exceptional taﬁent for B

drawing Five years ago, when Stephen was 1n Grade One,

v



. ,emotlonally 1mmature. Thus, on

w3

jnthe researcher was teachlng another class at Stephen's «
,‘school ‘and recalls his Grade One teacher several tlmes“
' mentionlng,‘"oh, you should see his drawings." _In;a recent.
convérsatiqa,with Stephen's Grade One teacher, this teacher‘
still remarks on the'exceptional detailhand realistic
rendering of‘cars, planes,'and spaceships, in Stephen s
drawings ‘at that‘age, noteworthy in that sach "emerging

reallsm" would be unexpected at this grade level..

Stepheh's draw1ngs in Grade One were extraordinary,

e o ’

but, according to hlS teacher, his Verbal ,and wrlttena

) v e.> R ' ‘( .
: communlcatlon were very weak anc%,h‘ ywas soclally ahd
A “ e
,A’teacher s

20 ¥

recommendatlon, Stephen continue‘
year. He remalned at thdD ~Hchool for'Grades Two and
' - Three as . well. ' ' Had taught Stephen's older
.brother and saster, and an almost dally observed "rltual"
t was seelng stephen waltlng for his older Sister to,@\

accompany hl'ﬁﬁuhe, t1e hls shoelaces, or otherw1se "get

hlm together.'}‘The.researcherarecalls\belng_shown}someuof'

\Stephen}s'dfawingsxby”his'Grade‘Three ‘teacher., His Grade
'Threeﬁteacher states, in retrospect that she conSLdered
"hlm "very creatlve," and, as well he 1nfluenced a group- of
:boys,who were "lnto draw1ng" that year. ‘ |

]
*

At the end G@m&rade Three, Stephen s family moved to a
new .area of the c1ty“ " In beglnnlng the study, Stephen was/ L

‘ remembered as a p0551b1e subject however the researcher



N " o 'lw
o had no idea which 5chopl Fe attended.v Galnlng access to

‘ . talk with Stephen was simplified in that the researcher was

‘knpwn to the parents and, at least, casually to Stephen.‘
Thus, although Stephen was not identified by a (present)'
teacher as a child with "an above average interest in
drawing," there is no reason to think that he would'not

have{?een sa identlfled had‘that partlcular”school and

"~ teacler been contacted.ﬂd R . ' S
‘ AN B YA, TN . . A
a" ) “. ‘ ' N .‘ *, v ‘. ‘ - . : .

Ingan initial v1sit With Stephen and hls parénts, the

,researcher was wn 3 large collectlon of draw1ngs done by

Stephen in the past as well asmdﬁrrently Stephen talked
animatedly about his draw1ng 1ntere§33, and.explalned in
w
detail the subjeéts he ‘was draw1ng and . the technlqd?s he
e

-‘nséd‘ A comment "that he was using perspectlve Jn\hf ,_;

)

draw1ngs e11c1ted the nemark, "they're 3-D'" Stephen s
o mothen recalled that ane when she told Stephen 'she .thought
he was spendlng\té& much time draw1ng, he replled "But

Mama, it's my - ife'" Stephen thus seemed a most O
appropriate subject for a case study | His present tracher
was contdcted and arrangements for observatlon 1n scnool
' were made. The‘follwang stEdy is based on both formal and
1nformal 1nterV1ews w1th Stephen, hlS famyly, and hls
teacher, observatlons, document collectlon, ‘and ana1y51s
,g Meet.stephen. o |

-

o &5’ . S . . . .
AN . S . B , - - .
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Stephen and His Family: A Brief ort ait

Stephen is ten yeargﬂold and‘presently.inpcrade Four.
This is his first year attendlng a new school,.and for‘the.
first_time ln his school life his oléer brother and sister,
who'are in ﬁunior'high-now; are'nog’around to look after '

hims His. teacher reports that "he crled a lot at first“j

but adjusted qulte well. stephen still has a few prP L;
" in us1ng mature judgement;ﬁTor example, as the leada

group he selécted claaimatéa"on the b'fl““

arrangement. Generally, however,,_ '
v ) N w ‘

in school. $

ways Stephen geems to have slight
co-ordlnation problems. One day as the researcher
.- accompanled him home from school he became qui rustrated
; -

1n trylng tq\unlock the deadbolts in his new homg and

complalned "D rn! I did this before.? i&ter several

v

unsuccessful fu llng attempts, he.managed to unlock the

adoor. On thetgt'xrq@%nd thls 1nc1dent may 1llustrate,
rather tha% a lack of co-ordinatlon, that Stephen has only

*‘recently been glven the indepenéence and rESpon51billty for

| dealing thh 'such 51mple, eqery&?y matters on’ hls own. |
Stephen 1s small for his ﬂi% ‘Fhis, coupled w1th the #&et

¥
'ﬁ—‘.

that he isg the. youngest in the famlly, has’ probably led to T

. L. PR
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_a certain amount of over protection on the part of his .« *

_ very polite.

L@

. . ! . ’ ¥
mother. ' . ‘ _ b
’ ‘ . . ‘ . . , F P
. " ! N ¥ ‘ . .

Stephen is a. delightful child - engaging, open, and

In the course of an interView seSSion he

would occaSionally say, "Do you mind if T ask you a
: \ 4

question°" During one seSSion after schoa& he said, "You ‘

don't mind if I have a snack f§r$t°" Stephen becomes very-

.animaxed when he talks about something that interests him.‘; .

L)

\The words spill out trying to- keep up With his. théPiQts and

'-,,feelings, as tg;s attempt at describing one of higgdraWings .
o “ D A

It WOuld appear that for Stephen, his Visual imagery\is

indicates: - o S S ,&‘&* '
: 9 ' : B

. . i s
... but it has everything - hockey there. &his is- .
like about two times - about four times bigger than . ‘
the Coliseum! It has:Bhgre - and other part I was just -
going - other part the e'd be a - like, this city og}
Troy’ would be by a mountain. Right by a mounitain.. .
.Like the - the Coliseum would be right by the , s

”mountaigs' : . A
\

‘heaningful to him, but it is difficult for him to fully &

copvey in WOrds its compelling nature to others - », -
. LY

Stephen's interests include of coursebaﬁraWing, but

also riding his bike, playing soccer, reading, and tak?ng
e

“”part in" family actiVities. It would not be unusual to find PN

all three children drawing at home together‘ on one f;;?

" occasion a series of draWings made for dad's birthday was .

di;’layéa n&H 19:1) fridge v and on another occaSion, the ' ﬁ?vﬁr

boys had made pictures for their Sister s birthday _ The s

o o
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| family s ethnic ori is Eastern European and they take

part 1n traditional dances and activities at their kfcu

communlty's cultural center.' Many religlous articles*&%g'ﬂ

a‘\‘.'

¥ seen in the home: a small shrine in the corner of the, B

;. ‘!ﬂining,room is, according to Stephen s sister,

g

W

"traditional.f‘fﬁeveral oil paintings done’ by relatives
m“""wm R

e 1nd1cate a family 1nterest in v1sual art - >

[ 4 . 'y N

.t .

stephen uyses "a penc11 and eraser"'for draw1ngg He

. may COlor auplcture “when it's a spec1aa.oqca51on," buts

adds, "I don't really. llke to color.m If he colors a

ifraw1ng he would use pencil ﬂpayons. He’"hates" felt pens.

QU1te p0551b1y, Stephe’ %3nds his line draw1ngs

, Qgesthetlcally pleasing'and COmpiete, since he states that

when a drawing is colored, "it-doesn't look so‘nice,"

N @ . i . N
.sg_ During the research period stephen made ~a numbe

e

of-

_drawings. Qg_uell,vhe produced a'ﬁolder of twenty or/more
iipages of scontaneous drawihgs done in "free timeé in 2

mﬁ school -However, although Stephen is obviously still

K; draw1ng a great deal "he says himself that he is not |

V:ﬁdrawing as much’ as- he used. to:: "You should have come here

when T w?s in Grade-Two. You'd get a whoYe stack." He
) N .
vsays bhere was a time when ge would do "twenty pictures a

~

‘ day " and one summer he and his brother "used up)all the
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paper." He hastens to add that he still likes drawing, but

so*etimes he now has soccer games and other act1v1t1es.

'When.%sked if he ever draws in school when he doesn't

have to or is "not supposed to," Stephen 1augh1ngly

replied "I do that ‘@voﬁ oﬁ times!" He speculated that it”

was something like having an “angel and a dev1l" there, the
latter saying, "it s OK to draw," and the former saying,
"put it awag& He réﬁa‘li&el? “”One time in Grade Three my .
'hjﬂ heﬁ‘ idn't allow mp;tp draw for one week, and then I |

»

g t real mad " Generav,

znowever, in Grade- Four he finds
. §

' ¢
er opportunities fb,.' taneous HraWing in school.

Stephen,s teacher insiﬁﬁs~that he must keep his "papers" in

N
'. "1

for-@gawing. ,gra
. (\ - )

a folder 1n his %§sk »and he does not havq much "free time"
1hg as part of hlS art program in school

to his teacher, a point of view

:, b

. . .i&’ﬂ; ' .
ascertained in coj rsat bhs w1th his teacher and through
N
observations dn his cI&qgroom.~‘,.v . , o
: : v ‘\‘ . "'J:““} e ) . s

- The rangéé Qf grappidf’-iiﬁaQés 'stéphen dravs is. broadly."" "

s based. 1In'a representative collectlon chosen for analy51s

one finds: space relaqed pictures, transportation (cars,.

helicopters, planes), goalies, hockey players, w1zards and
warriors, birds,ulandscapes, a few cartoon figures,
castles, futuristic c1t1es, army action, and weaponryv N
Stephen apparently goes through phases in whlch he gets’
involved in dlfferent kinds '’ of draw1ngs.l A present

interest in "cars“ was preceded by "goalies,? and before



'ﬁapparently has a stxong visual memory In an interesting »

-major interest. Asterix The Gaul is, however, a favorite

stories.

Jthe Visual narrative aspect. 'Two examples of_Stephen ]

79

goalies, "there was drawing hills and valleys." He used to

be "into spaceships ‘and that stuff " but now he likes to

‘work on the car details.

A .

[ ’

Stephen g!idom directly copies anything, but he

X3 "camera" analogy, Stephen says that he. sometimes takes a

.

quick picture° "Like sogetimes I take out books and I just

f‘-take a few quick pictures. 'Like how they're standing and

that." Alternatively, he pays attention to TV shoéws and
sees images he would like to draw. Sometimes, in order to

9 . .
work out, for example, how a goalie stands, he practices

the positions_himself; He occasionally makes up a few

cartoons, but drawing cartoons or comic strips is not a

v
book. Revealing'hiS»visual orientation, as well as his
active imagination, sometimes when Stephen reads books he

likes to just look at the pictures and make up his own

‘ w o w
- L . . & oL S
_'Through his draWings‘Stephen reveals his many "ways of

»

.worldmaking."- In his highly complicated space pictures,
' one ‘senses that there is a "story " a "world" where people
' are interacting and where great battles are being ‘fought.

»fIndeed Stephen s descriptions of his space pictures reveal-

space pictures are_included in Appendix B, Figures 1'and 2. .

/ .

3
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. In the following descriptlon, Stephen talks aboutﬂthe

drawing'in Figure 2:

*

*  This is the main thing of the whole station. Here's
the Command Center. And tNese parts are lasers. And
these are missile stations. And these are ....
emergéncy passageways. Like in cas® there's an

attack. So they can, like get out quickly .... This
is a city. This is about as'big as Edmonton! .... )
Those are like power stations, A, B, C, and D. And
" these are radar, 1l and 2 .... This is another launch
. pad right here .....There's quite a few other launch-
e /pads .... with antennas .... and there's a few roadg
R & L not»aike really a gmpvel road. It's just
like, you don't Puy Yyour own car. You just go in a
W . 1ittle station and, you just take a car and you just go
right through with it. Like, people work,here day and
onight. © To protect the base. These are battleships,
1ike, you“know - you know, like in Star Wars, star

~destroyers? Well, they're something like star ‘
destroyers oo, N ‘
A <4 ' ‘ : !

One.senses, also, that there are qther meanlnqs to . o
Stephen 's pictures, that they have a personal and, perhaps, 4
private351gnif1cance. His "goalles" have names like "Blue
Savers" andi"Red Fox." His car, 'the "Lecha" is "Madg in
EduontonQ" ‘It is only when Stephen is asked how he feels )
when he is draw1ng that he beglns to reveal the fantasy

embeddedness of hls grap ic 1mages, and of their ultlmate

meaningfulness to hlm.

«

In descrlblng how he feels when he 1ssdraw1ng, stephen
says: "I feel llke I'm in the picture." In .explanation, he
continuées that all his "goalies" are "number thirteen®

1 . .
because that is his lucky number and '"tause I pretend
that's me" (Sejy Appendix B, Figure 3, Goalie). When he

_ - : ‘
draws a car Stephen pretepnds "like I désigned it. Like I
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really made it." ' Possibly, this explains why his car

3

drawings are driverless, since Stephen can draw realistic
human figures if he chooses, However, in these pictures,
the cars are clearly, as he says, "just on display," the

. prototypes, as it were. When Stephen draws his pictures he

. likes the feellng of being ablé to control both the form .

and content. He revea18° "I'm commanding then?. .+ I feel
iike I'm controlling everything." It feels good being able
to imagine what he wants in a drawing and being.able to
give it. form, to make it happen Visually. Stephen says
that he rarely turns to drawing as an 1nstrume5tal means of

.o

coplng with feelings of anger or sadness, but in a rather

interesting example He recalls that he=and another boy in
his class once had nlghtmares and "we used to draw them and‘
make fun of them." 1In this conversation Stephen cohtgpued '
taiklnq abouit his dreams and. nightmares, showing his |

sensmtlvity to that world of "imagery: "The dreams tell yo&

about the past Zr the future." ———
LI |

"R
’

w

Stephen cons1aers hlmself nan OK drawer-for my age,‘
not, like terrlble or’yhatevqr " He doesn't like
'bragglng" about 1t but in hls mind he'll feel quite T
satlsfled with a draw1ng and w1ll thlnk "that's pretty
‘gOOd draW1ng there "It makes h1m feeL "welrd" and "like 4 ./
- jello" when other children complrnent hlm dn hls [drawings, a

¢ '¢M' LTI

. and he "hates" it when somebody says "thls guy's- an

"_artlst." Of course there are mixed feelings: "I feel kind



of proudvof it sometimes," but compliments should not be
;sgiVen "in front of everybody "' As for his teacher's »
’opinion of his drawings, Stephen seams unsure: "She's
pretty interested I donit know. I don't kmow her too
well." "’ He continues that "she doesn't really care. Like,
when R have spare time she can't say don't do that."

stephen sometimes helps others to draw. He mentionedgone

friend whom 'he "taught " but speaking rather

[

: conspiratorily, he states, "I have a fewmsecrets too, you
know." 4 .. . ‘
N Yo,
I o |
Several times stephen indicated that he was

_ng"changing," laoking for something "new" to draw at this

-

point in his life. - He believes that his drawing 1nterests
are changing “caﬁSe I'm getting older." He waqfnot sure,

however, that he would like art classes outside of school,

and expressed the opiniony ather nervously "Then, you"

~ know, you might not be pec1al .o everyone would be good."

Since, the researcher hoped to explore some of the ways 1n

which the child with ‘above average interest and/or

:.talent in drawing might be helped{/pr, 1f necessary,
ry

challenged”stephen Was asked to differentvkinds of
S : Al

w"'e deSCribed 1n the- hext s@stion as ~égﬁ;&o}'

'¢wv e R
= " *o Mai o b

£ sks" for t;s;/ﬁf g better‘merm _ “', R
;o ! '. ’ o .‘,. N ] . ... .

Y
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. 7SinCe Ste@hen did not have any examples of concrete
objects drawn from observation in his "portfolio," the
researcher briefly demonstrated by using.,a small object in
the room, how to do a blind contour draw1ng. Stephen
seemed most interested in using a modified approach to
contour drawing where he could look at his paper

\

occasionally. As’'he nade a drawing of his hand he was .

. qulte taken with his abillty to draw in this way and

remarked, ."it looks real!" Stephen' S'flrst attempts at
contour drawing’would be."nsidered very:good. As he drew
he was vez{ still, ‘absorbed in the task, ‘and proce'eded
s;owiy.. On another occasion, hefwas asked to draw a tulip
from observation, and.again proceeded with remarkable

conoentration,ﬁsayiné "I can't draw and talk at the same
time."- | !
y - .
While the fesearcher was with him, Stephen appeared
very 1nterested in draw1ng ﬁrom observ;éidh'u31ng the

L

contour draw1ng method He was asked to iater draw flve

_objects from around hls house. These he,drew rather .

perfunct3§LJy: and w1 h no attempt to usé the suggested

method./fgiiaflﬁe ob}ects were . neallstlcally drawn Wlth a

.falr amount of detail, but they appear to be 1acx1ng the

sureness of line of his other draw1ngs, and are somewhat
<
displrltedly drawn. It would seem that learning 'a method

v
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is- not in 1tself a suff1c1ent motlvator for Stephen..

P0551b1?7 this method of draw1ng is best vorked at in an

B -

lnstructional settlng, and qulte pos51bly, an interesting

‘étlll life creatlvely arranged would appeal to Stephen S

" [

”1maglnatlon.
_On another occaSiqng the researcher‘showed Stephen thev;x
award'wihning book, Cathe;ral (Maoaulay, 197d).‘ In»thﬂs' o
7 book, ‘the;author;iilustrator tells the'story of the * o
“constructlon of a medleval oathedral through words and
marvellously detailed- llne draw1ngs. Drawing technlques
used to créate texture and den51ty (for‘example, dlfferent>
klnds of hatchlng and cross-hatchlng) were p01ntedjout to
'.Sﬁephen. The researcher'suggested-that Stephen might like
_Vto ‘make a plcture sometlme u51ng some of these technlques
giThe researcher was "rewarded" sometlme 1ater with
’"stephen s castle" (Appendlx B, Figure 4) . Interestingl&e
'1n Cathedral the artlst makes use of aeinal perspectlve
and Stephen has emulated thls-invhls draw1ng However,

Y | .
there are no castles 1n Cathedral - S0 stephen s draw1ng Co

3 provxdes a good example that "1earn1ng to draw from art" -

(methods proposéd'by Wllson, Hurw1tz, & Wllson in the

recently published Teachlng Draw1ng From Ar ) will not

(necessarlly result in sterlle, lmltatlve, or slavish -

4

~copy1ng. The art work shown to Stephen was a source of

LS

"1nsp1ratlon and ‘a good example[of many draw1ng technlques.

;But the motlvatlon for the draw1ng had to come from

; , *\'



: Stephen. The "oastle" isfonerofwthe worlds to which

‘Stephen returns 1n his drawings from tlme to tlmex~\

-

o Attitudes TéWard Schobl art . : / *
'Stephen was obserVedwin the classroom'during;art"

‘classes on four dlfferent occa51ons. On two occésignsﬁthe

~.

-

class worked with clay, and during the other v151ts, e
. » ,

'drawing self-portraits and portralts of other students were.
.the 'instructional aCthltIESu o I 4
‘ : - ‘ . I v

In a class where ba51c pinchpots. were the order of the

&

-lday, stephen crafted a llttle pot, lrregularly shaped

L

a2

rather than round and sdmewhat remlnlscent of a "toby jug "

;

Facial features and feet were added to the pot maklng a

I3 '

humorous and original statement Durlng the second. "clay"

-

_act1v1ty, Stephen was observed in the process of palntlng a |

prev1ously completed and flred flgure. Hls reallstlc

1ook1ng dlnosaur was carefully fashloned and well

~——prepe£teened - Stephen experlmented with m1x1ng varlous .
N S - ’ N
colors of palnt to obtaln approprlate shades and worked

/

. very 1ntently . He appearedfto be worklng for hlS own

satlsfactlon and was reluctant to leave his work when the
bell rang- O , 7/

| Inpthe'portraiture sessions, espeoiallyvin Ehe session'
involving “drawing another student ’ Stephen's behavior was

;in marked contrast/to the general hilarity*and noisiness of

‘the group._ He had his model "sit stralght" and became -

| ~
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-seriously involved.:‘Throughoﬁt fhe drawing process,
nStephen"looked at his,model,carefully, then lboked down and
’drew a line or two. .There mas a constant interplay.between
YobservTEEJ;nd draw1ng. Occa51onally, almost as 1f talking
to himself he would mumble, "trying to get the pattern of
the eye " or a s1milar remark Several classmates looked
at hls work. One boy sald "Stephen,‘let's see it," and‘a;
second remarked rather respectfully, "Stepheh takes his
"tlme, too." gtephen S teacher asked the boy mho was
modelllng for“%tephen-why he wasn't drawing Stephen at the.
‘h same time. . Stephen shook his head, and sald "no he has
.'to sit st111 " reveallng that having his model hold a pose -
| was ;mportant to his. draw1ng As the rest of the class

prepared to go home, it belng the last class of the day,

. Stephen continued adding details to his draw1ng
4

,It;mould appeaf} then, that Stephen is interested.i;
many aspects'of visual art makiné.A He does not socialize
when he works on hls art in the classroom. He i capable'
of extended concentratlon on a problem, worklng out‘hls own

solutlons as in mixing colors, or inslstlngpon completing

his drawing to his own satisfaction. -0

N . P * 2 '

Conclusion - ‘
LS

Stephen'S-competency,and interest inldrawing are
remarkable, but one wonders if this potential will continJeﬂ
to'deyelop. Hurwitz notes:A"anhartist is often someone

\ X ‘ _ S e '

-~ .
\\.

-



- T B7
‘who, at an early age, felt uncommonjsatisfaction.with
visual'expression=of,one kind:oédanother." Sadly, there

‘_ are many "Steph%ns" who feel this'sense of satisfaction,.

but they can only take. their art so far on their own.

Stephen is now the "resident artlst? of his class, but
there are indications that hd is se'rchlng for new

subjects, technlques, and methods. He w1ll need the

challenge of sensitixe-teachers in order to graw.
David: Another Way of World Inventing

.-Introduction

. v , .
Unllke Stephen, David has not been drawing serlously )

.ever 51nce he can remember. About two years ago, Dav1d
began drawing short one page comic strips or cartoons based
onagokes or. 1nc1dents he con51dered funpny. . He has now
Ibecome somethlng of a "spec1allst" in that he has just
completed his 51xth full length comlc book of at least

’

-fifteen pages in whlch the explotﬁs of his "own character"

are detalled. As was noted 1n§t 'ﬁﬁrst case study,
Stephen rarely draws cartoons, so David prQV1des an
1nterest1ng contrast.‘ David was intervieved a number of
times at school and at home, but'he was not observed in -
class, nor was he”asked to attempt any other klnds‘of |

draw1ng.a

-



David is’ten years old and in Grade Fivel Drawing and

reading .are his favorite 1nterests. He feels his drawing

is probably connected w1th his reading. "because I read o~

”comlcé all the time, so I draw them, so it's similar." As
wellias reading comic*, his favorites'being Archie comics,
he reads library books.and magaziness "I.read.for an;hour‘
-and avhalf before»I)go to bed every night." He:doesn't=
.care to watch lv very much. David is'very articulate. He .
talks_about "devéloping characters," "the storyline," using
"details," and working—on "expressions." Hi§ barents are
‘sometlmes amazed at hlS vocabulary, but mention that it is

probablyﬁinfluenced by his aV1d readlng As well ‘Dav1d

¥

will often ask hig Qarents for the meanings of new words he

" comes across. His dad says, "he is a ve ry interesting

. boy " but joklngly adds, "he has a bizarre sense of humor."

This past year Dav1d's parents enrolled him in a series of
.draw1ng lessons outside of school and there is a good
p0551b111ty that his 1nterest in’ draw1ng will continue to_
receive encouragement from his parents._ David will often
‘make a short comic strip or cartoon in the evenings after
"studylng and homework" are done, but he does "the long
ones" on Weekends or holidays since they aré time
‘consuming. David feels a "sense of accompllshment" in
completing his strlps and enjoys sharing them w1th his

.friends.
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's Wo of Hum B

4

As Angiola Churchill has\sald the humor of

pteadoescentseis "obvious and often corny " Slapstick,

considered by .adul¥® as not being partlcularly "funny," is

theught o be hilarious at ‘this age. In one of David's

T _ L A -
cartoons, a guy falls from a“window and goes "SPLAT!" on-

, . : ~ o B
the_sidewalk. According to David, this‘is just a "crazy

bidea-" just a drawing that lookﬁf?thny; It is not to be

‘Jl"

taken too seriously. He is quite 38\53 that adults mlght

-

‘then hlts the older boy,rknocks hlm out, and’ says, "That'll

!
see "violence" or somebody ‘being hurt. That 'is not his

1ntent. "It's lnterestlng to klds my age... but adults -

they wculdn't flnd that funnyz"

t

"
B

‘ [ N

e e e v

‘;-If there isva; ertain amount of slapstick in David's

| cartooné" there is more that’%s intended as imbny, perhaps

- not as fully developed and subtle now as it may later

becone, hut nevertheless in the- llne of soc1al and N\

89

political- cartoonlng. For example, in one four—frame strip.

an older boy slaps his younger brother making him cry. The

bofs' mother yells at the older boy, "You, bad boy!" She

teach you not to hittn’ (See Appendix B, Flgure 5) .~ When

‘the researcher asked DaV1d if" he thought this was a good

way of "teachlng a lesson," he looked rather 1ncredulous

and ‘said, ?well,‘obv1ously not," implying that he thought
additional'violence>is not the answer. 1In anothér

statement of two frames, a- class is belng 1ntroduced by a
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teacher to a new student. In frame one the teacher says,
. ot
"Good morning class. We have a new boy in our ro®m. He's
from Russia." In frame two the kids pul\}weapons outiof
their desks and yell in unisén "Communist! I1"  Perhaps.
David is maklng A statement here about jumping to
.conclﬁsions and judging others too quickly.;v'

David also has favorite topits which come up for‘spoof
or ridicule. TeleVision commerCiaLs are one. In one;
cartoon we meet Bob Slob in frame one' "Hi, people out in
TV land} This;is Bob Slob and I'm here to show you what
peopie'who~uSe Crap brand razdrs-look like before and after
shaving." Frame twe, "Before," shows a stubbled face;
frame three,'"After," shows the same face covered with
bandaids. Another subject for ridicule is the "superhero"

o

genre. Dav1d has. his own "superhero" who is not nearly so

awesome, and whose favorite vV program ‘is Sesame street

i"starwars" has been overddne: In one cartoon, Dav1d has a
g

little‘green mgn saying, "Whatever happened to normal

ordinary 1itt1e!green men?" David explains- "it started

with iittle gfeen nd now they have starwars,

spaceships w1th all these lasers and everything "

y

- An ordinary school day, making jokes with his friends

~

at lunch, is sometimes a source of ‘humor. One cartoon, the

A

Girl Guides, was "1nsp1red" by glrls in his class who canme’

. to school with the;r Brownie uniforms on. David and his

’ s . . k‘\



friends "started making'jokes about them.", This ls laterv

translated into a comic strip on Girl Guide camp.

A%
! .

ra .. ) ’ . | v
Word ay &s another interesﬁ&ng part of David's'
. N . ) * .2 a i . : . ) ] N
. humor. 1In sQme catoons he uses puns: A guy in an airport toL

~— yelling "Hi, Jack!M to his friend brings the security

' people*running. Appendix B, Figure 5 shows'David's
"Hijack" - cartoon. Sometipes metdphof»is treated literelly.
~'for a humorous note: A;rockér called'"ﬁeavy Metel" carries
a .chunk of‘lead in his arms. Sometimes the word play 1s-
slightly satirlcal A game is labelled "Star Yeck nooa
"happy . face" " plcture on a wall is labelled "La
-Masterpiece." The boys gEt chased into a "Beaver Lumper"
store. In hls full length comlcs, the dlalogue 1s often
w1tty and fast paced - In one, his "superheroes," Mark and
Ricky, ‘are loﬂked in jail by the v1lla1n, Freddy Funtlme

This exchange results: . o _ ) .

.~

Freddie: Ha! I got two for the price of one.

Mark: . ,Freddy! You let us out or...... or.....
:“Freddie°' Or what? . '

-Mark: "Or I'll tell my mom on you!

Ricky: Terrific! That should do it.

Another dialogue between Ricky and Mark reads over four

1’ -~

- frames replete with,appropriate faoial expressions. David

seems.aware here of pacing his dialogue for effect:

Ricky: . Well we won the war. (Frame One)

Ricky:. Now what do you .think helped us win the war?
) . Courage and Bravery? (Frame Two)
Mark: . No. _ (Frame Three).

‘Mark: Puok and Stupidity. (Frame Four)
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' paVid's own Characters: The Full nggtn Feature ggmig Books -

About a year ago, David came up with the idea of
-fcreatlng a comiE strip based on his own characters. He has”
two main characters, Mark Whlte and Ricky Benjamin.‘ Mark,
the ‘hero,. sometimes changes into the superhero, “Kite‘Kiq."
‘Rlcky is hls frlend Dav1d usually places these two
'characters "in dlfferent kinds of 51tuatlons. Hegnow.has

.

" six comic books completed..

. - S
. [ "3 . “ . . N
Mark, alias Kite Kid, does "good" things. As David

explalns' in one 1ssue, he saves Rlcky s life, in another,
he stops the Masher who is about to rob ‘the bank; in the .
fifth issue, he stops Freddie Funtime who with his glant
foot‘Stoups over.people; in the sixth issue; he haS-to save
a little alien from a kidnapper. But, although Mark does
all these courageous things, he is much'like a typical ten
year old boy. He'éoeSn't 1ike broccolis "they had cooked
broccoli for supper S0 he dumps it in the garbage." ’He
goes td.bed at hine o'clock. ‘He gets 99% on a test at
'school. Davio,says,‘ﬂI4put that inlbecause that's what I
,yigh»i’d'get." Mark doesn't brag about his )‘
accohplishmentS; he is a "humble hero." David dislikes
»'peOple‘yho brag. 'lndeed, one_of Davidfs maln.motiuations
for creatihg his comic strfps is that they afford him the
opportunlty to explore the, reality, of self. "I. llke puttlng‘
myself in the character s p051tﬁon. I like my drawings
because I always wanted»to be like that‘chachten."

. r“-\.
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Thrj?qh his strips, he also explores the normative eality/

the Mshoulds" and "oqghts."'

Mark and Ricky are‘the same age, but David has

obviously thought a good deal about their differing R

4

personalities. Ificky "gets into trouble a lot" and "he'
kind of a smart/aleck sometimes. ". In one strlp Ricky
‘exaggérates and uses rash judgement. *Dav1q says, "that one
shows a lotiaseut Ricky's personality," Mark, howeve;,
"uses- hls head a lot more than Ricky does. He'doesn't'just
go right at the problem w1thout thinking." The maiﬁ
grapric ﬁeature_which distlnguishesrthe two characters is
that Ricky has "tufté" %f hair, while Mark is somewhat like
"Archie"'(ﬁavid'ﬁ favorite comic). When asked if he is

"copying" Archie, David denies it, however there is at

93

least, a "family resemblance" in the drawihg. David agrees .

i that_a'lot of comic strip characters have "eyes“ or other

facial features "like that." In particular they have

"expressions" simila® to the ones he uses.

| Davia's eemic book stories havelgfganized plots. They
have a beginning, middle, and end, and usually a
well-defined and dramatic.climax in which a troblemvor,
difficulty is solved.. The kind of attention given to the
"storyline" of his strips demonstrates that he isv
\interested in the "literary" elements, as well as“in the
: drawin& The .following analy51s of one of Dav1d's comics

is an attempt to describe both the llterary and graphlc

.
g
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elements. Of course the story proceeds through dialogue
and'graphic image with a minimum of narration, so it is
somewhat Funfair" to use only ‘words. Excerpted pades from

David's comic are included in the Appendix, Figure 7.
ark Meets Zo (17 pages, 8.5" x 14")

Setting: outer space and Edmonton ,
.

Characters: Zorky, an alien; Mark (as Kite Kid) and Ricky,
his sidekick; Zorky's mother; a 2ipoff owner of a .
restaurant; two bullies; a tough kidnapper ~—’

Thenmes: achieving a dream. _making friends

Plot: Zorky, an allen from a distant planet defies his mom)
to achieve a dream of visiting a faraway planet, Earth. '
The trip in his flying saucer is uneventful except for an
incident in a fast food space station, and a traffic
problem approaching Earth. Just as Zorky lands in what he-
thinks is a nice city, Edmonton, Mark is being beaten up by
two bullies. Seeing-the UFO, the bullies take off, and
Mark add Zorky become acgualnted. A tough character
kidnaps Zorky for his "sleaze circus." Mark changes 1nto
Kite Kid and, with Ricky's help, rescues Zorky. 2orky is’
thankful returning home feeling his mission was successful.
He made a friend. _

Drawing Technlgges and Conventions

1) shifting viewpoints: close-ups interspersed with long
_ from the vantage point of looklng up,
others fro g down:

2) Variation in frame size: most often,.six frames to.a
page; for a big action scene, one frame is half a page:; two
aspects of a scene are shown by a diagonally divided frame.

3) Overall ggalltz of draW1ng orderly, but as action plcks

up, a 'well drawn character in one frame is roughly drawn in
the next; "perfect" drawirig i$ not a concern; idea is to
get the point across.

" 4) Conventions: a) words reinforce action - Bump! Pow! Bam!
Zoom! Wham! b) black cloud bubble ~ fuming, fretting,
angry: c) stars around head =~ character knocked out; d)
*#?1! - anger, consternation; e) bubble-or balloon burst -
dream shattered:; f) hair standing on end, eyes popp%ng out

A mw— o

v

S
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- fright; g) circles from dialogue bubble - thinking; h)
narration set off from remainder of frame.

5) Action and Expression: Expressions such as angryy happy,
sad, scared, thoughtful, diffident, and so on, are easily
distinguishable. Although not always "correctly" drawn,
inventive solutions make it possible to see walking,

flying, running, sitting down, fighting, waiting around /
corners, and other actions.

David uses the comic erip model, but the resulting work is

"original," somethinq entirely his own, an invented world.

§ummar§ of the Chapter /

The case reports pretented in this chapter have éhown -

\

two high interest drawers as unique individuals. Both in -
terms of'persona;ity and in drawiqg interests, they differ

markedly, yet both show a basic orientation to drawing as a
. ™~ - ’ .

significant mode of expression. As pointed out in Chapter

<

Three, these cases should not be seen as "equa?s'" for
comparative.purpos?sq for example; DEVQd's attitudes toward

school art cannot be compared to Stephen's since David‘was
not observed in a schooi setting.' The following chapter,
gpaptér Six, ;ftempts’to link the th cases throughout the
discussion §$owing similaritie; and differences where

possible.

i



P

1

CHAPTER SIX

1

s DI§CUSSION, CONCLUSIONS, SUMMARY, AND RECOMMENDATIONS
\ .

' Introduction
This chapter presents a discussion of the analyses

presented in Chapters Four and Five. It is concerned with

the key objectives of the study: 1) to 3dd to an

- understanding of preadolescents who are high interest

'dréweré by relating the analyses to the material presented

in the literature review; 2) to relate”%he analyses to an
instructional sifuation,.that is, to discuss aspects which
may be meaningful to clgssroom teaching. Thq_géneral
purposes of the study are used to orgahize the discussion.
Condlusions relating to implications fof téaching are A
presented following the discussion. The chapter concludes
with a general summary of the study and with
regommendationg for further research.

L i ‘ s . N

O Discussion

.

Motivations for Drawing

Why do these'children (Stephen, David, and the other
high interest drawers ihtervie&ed) cqptinue to draw
frequently and spontaneously as preadolescénts at a time
when most children's, interest in drawing declines'and the.

Ca

96 -
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v.general experience‘of ‘a "GrlSlS in confidence" appears’
i"From the data obtalned in® the study 1t would appear that
b.these children still enjoy drawing and that draw1ng is a -
\Wunsatisfyinﬁfand important act1v1ty to them _for a number of
freasons.- The uniqueness of each and1v1dual case must of
/course be.noted, buthane;the_general often re51des in the -
';particular; there‘are commonalitfes,in several’aspééts.l*
‘ Questions‘reIatedlto'feelihcs-associated with;drawing;h
' such as "how-do you feel when you are drawmng’" or "do ygu

. ever draw when you're unhappy’" were found to elic1t the

most pertlnent 1nformatioh for understanding motlvatlons

L3

. ‘and meanings.‘ The writer believes that thls was a
ifortunate ch01ce of questlon._ A dlrect question ‘such as
"why do you draw?" mlght havefeliclted few in51ghts._ It

w;s hoped that "feef:ng-related" questions would allow the»

children to share more freely and would 1nd1rectly prov1de

'clues as to why they draw and what their draw1ngs ‘mean to \ﬁ

> . A . . i
‘them; ; - - : o S L R RESE
vl - ’- . »‘.‘. ) ) p ) X “3. O ‘/ . "_q .' .
. ‘, . } . . 3 v . - ’ ‘ ’ .‘ B ’ i '- 1‘ 1

. wilson and Wilson have sald that in general children \;

y-draw to é&mbolically explore thair worlds' ‘mhat there are’ !

i many reality-deflning and reality-building reisons for

“‘drawing was ev1dent ffom the study ~ Children who feel
‘themselves to- be "in the plcture" are surely relatlng toj,
what they are draw1ng in very personal ways perhaps, thlS
;is ho@ I would llke to be, these are- the th;Ags I like to

. think about this is how I wish thlngs wene Exploring_the
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a;reality of self was)important.to both<Stephen and’Dayid,'as
well as to many other‘children who-placed themselves in .
thelr draw1ngs.t;Th1s was more obv1ous in the case of

Stephen who spoke of pretendlng he 'was a goalie, a car

- . designer, or the manipulator of what was happenlng BUt

o
Dav1d although he’ dld not speak of thls feeling S0 o

d;rectly or forgefully, suggested that he Pputs. hlmself in

98

'the-charaCteris'blace. In deflnlng the personallty of his

"character," Dav1d is, ih a sense, explorlng and deflnlng

( R

Ll I

‘himself. Dav1d explores the normatlve reallty - the

" houlds" and ﬂoughts" - through hlS cohlc strip creations'
- one shouldn't brag or exaggerate, geod guys should win, and
N people who steal cheat, and- kldnap should be defeated.
‘The ironi nature of-some of hls cartoons reveals that this
(ﬁén year—jid boy thlnks maturely and sensitlvely about how
things ought to be. Stephen deplcts the Qrophetic reality
-t the future'— much moreso than Davld does. stephen s
_ futurlst;c c1t1es’and space battlesﬂare filled with many
detalls, reveallng hls creatlve and 1mag1nat1ve thoughts.

Both of these chlldren, as well .as the others 1nterv1ewed

j : : i

';‘are also explorlng the" famlliar the everyday world oﬁ

experlence. But the everyday world of experlence may be

vbroader for chlldren .than we generally are aware of.

L " . B
ey ,} “ Bl
A

WLlson, Hurwitz, and Wilson (1987) note that it has

long been held in art educatlon that teachers should

lnvolve chlldren in explorlng their everyday worlds of -
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.perSOnal :>perience as the primary subject matter in art ;,
) “making\ But ‘the everyday world of children's personal ,

experience involves more than "a viSit to the supermarket™

A
or "fun on the playground ". The worlds of romance,.

’

‘encounters with monsters, crime, war, imagined futures, and

'what it'silike to be grownup are also (the .child's worlds

(p. 190) The lives childrenulead in ocur culture‘are a few
2

‘steps rémoved from Tom Sawyer and Rebecca of Sunn brook

Farm. In Chapter Four, it was noted that one elevens+year . -‘fﬂ;

old boy brought a stack of superheroifogic books with him »jﬁ“

to the interview. These are an impo tant part of his

B RE

world, as he says, *a main hobby." Just about every week
he buys new ones at "Crystal Talisman" or 9starbase 12,‘.iw

‘places w ere‘he can also buy "D and D [Dungeons'and\

%

“Dragons} pQSters"'andn"lots of stuff§3> The point here'is:
~_not that ‘teachers need tO\encourage children to draw an
encounter with a monster; or- "myself as superhero," but
Mthat these images and themes which are important to them or
_ part of everyday realities w1ll show up in children s i
drawings. Perhaps the war picture, although seemingly a
.'depiction and even glorification of Violence, needs to be'
read differently as a way of coping w;;h the violent images
‘seen in the popular media,‘ At least the "good guys" shouldk

be winning.

L}

’ The Wilsons have speculated that almost all the

uspontaneous draw1ngs of children are visual narratives or
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at deastfpartially‘so. Duncan,aas well, in a study of |
girls' horse draWing.speculated on the "fantasy

bembeddedness" of children's drawing, and that "the
construction of meaning.in childrenls drawing.frequently
remains as much in\the child's mind as it is:graphically
expressed" Kl985} p;45)} The visualbnarrative and fantasy

. embeddedness aspects were ce@tainly Suggested in the= |
‘présent study in the"case of Stephén;'particularlyain his
description of his space picture.‘vclearly; trying to :
analyze this picture, apart from asking Stephen to talk
_ about it, would have revealed lit&le of the imaginative
fworld Stephen had associated w1th/1t. Other children SN
-1nterv1ewed; like Stephen, could also tell stories~aboﬁt
ftheir pictures which were not at all obVious to the viewer,

and which were ‘largely in the child's mind. ,Two‘other

F- | .
examples may reinforce the discuSSion at this point:

v

Example One-

A, ten year old boy brought‘a draw1ng to the 1nterv1ew
'hwhich when unrollyd covered an cffice desk It was a space_
-picture, w1th many lines of dlfferent colors, symbols, and
_So on., He explained that the different colors and symbolsv
referred to planets who were using robots to engage in.a
space war. Part of his description reveals the ﬁstory"
aspect: N |

... wéll he wanted to cross him with that h2cause

when you cross them it will produce a laser bean.
. Then it goes s1deways, then 1t'11 blow up this



~
< : o

101

ship, but Lt hits the robot. ' See, and the green
hits the yellow and ...
Example Two - : . . ' ‘
. Another ten year old boy only had a few’ very mlnimal
looking pictures to show of a comic strlpaon his - "own
'character," but-he talkedﬁa_great deal~about the character:
: N His name's Beaker. Nerville's his best friend.
\ His'dog's name is Henry .... He's OK in school.
He's kind of, how would you say? A skinny .
Garfield. - Like, he doesn't do much. He's good
.at school but he's not good at sports. He's like
a normal kid that doesn't like school too much but
he's good at it. He doesn't do much on Saturday.
He likes swimming. And all the football players -

and everything they always bug him - beat on him
-and stuff .... Beaker's never had a broken bone

| «+.. He's not a venturous kind of guy .... and
¢ , Nerville's aé;ﬁggggarlng him to do things .....
Beaker's in ade Six, Nerville's in Grade six,
and the dog - right now'he's a puppy : =
3 Duncan_(1985) suggests that teachers need to | |
:acknowledge the "playfully imaglnatlve worlds" of
children's draw1ngs and take steps to actively 1nstruct
children in draw1nguso that they will be able to}plcture,,
more adequately what they want to express.; He states: "A -
major reason why only. fragments of children's fantasy |
worlds are pictured . is surely related to the lack of formal
<skllls tralnlng rn schools" (p 46) . In Example Two above,
the storles and actlon about his characters which thls boy
" would 11ke to depict may remaln largely in his 1maglnatlon,
'unless he can figure ‘out how to draw them. This boy has
not»given up on drawing. He still spends a great deal of

time "trying," and so he may eventually teach himself using.

—
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. the present study. But unless "visual narrative" is
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“other comic*strip modeis'as, indeed, David (Chdpter 5) is

)

‘'doing. L .

Exploring and defining realities and creating visual
‘narratives must be considered.as important reasons why some
children draw. Certainly these reasons were reinforced by

pnderStood in a very broad sense, it cert;inly_cannot be
appiied to all the drawing seen o? to all tge cbildren -
interviewed. If "ﬁamrétive" is. understood. in the usual‘
Asgnseyéf "telling a. story," manY children did not indicate
tha£ as an intent. Some of the.children in the-éroup;of .
sixteen interviewed said they'wanted_tq»Show how soﬁething
looked. chers wefe simply practicing téchpiques_—'copying l
pictures from books or comics; or trying to reproduce \ |
imagesﬁfrom memory. Some wére_dfawing objects from

_observation. Two

f the children referred to in Chapﬁer
o ] -

Four, an eleven year old boy and an eleven year old girl,

both appeared to\-ave excellent visual memories and enjoyed

making realistic drawings of birds, houses, and so on.

'~ This suggests thdt competency in drawing realistiéally is

one of the reasons why'these children continue when others
@give up. |

An interesting reason tof'draaing emerged in this
'study. Many children turn to drawing when they are angry
,0r upset.or #hen they want to work out other problems.

/ 4
'Quite possiply, this reason might ‘not be cited by younger
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w;hildren As noted in the literature review <Churchill
qnfpman), the preadolescent period is a time of letting go
of?childhood and of trying out ways of being-in-the-world
'that are more grownup.' But it is difficult to handle ° '
'"grownup" problems ("?ou're a“big boy or girl now. Act
like it.") and feelings of outrage and.u&fair’treatment
abdund. Many‘of'the'chil?ren in this study"revealed‘that
they had found a socially’acceptable way of deflecting
negative feelings about brothqrs, 51sters, moms, and

teachers through drawing.

.#h aspect'of perhaps some significance in this study
is the fact that.the.ratio of boys to girls was five to
one. This is in line with the Wilsons"observation "that
many more boys than girls are high producers of s ntaneous71

drawings" (1982, p.163).' There may well . bf onnection,

as’ the Wilsons suggest, “"that male-orlented . ! ')

highly—é%imulating, action-filled graphic narratives"
“"—‘,:L- l.
7 commqﬁ n the popular culture particualarly in comic books

.and oh teleVision, encourage more boys than girls to. draw
- There are many‘indications that spontaneous drawing can be © °

a means of. exploring the S¢ 1£, relationships, the‘future,b

and se)on, and that it can
m,
skills and obserVing one's visual world more. fully. This

e a means of developlng draw1ng

suggests that the problem, from an instructional
perspective, should be how to encourage all children in

“this means of self expre551on al
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The wilsons' study of 'xe.m; (1976), a girl who was
creating detailed and complex Visual narratives of medieval
castles peopled with her own characeers, and as well,
Gardner s (1980) study of Allison, are indicators that
spontaneous drawing need not be a boy's domain. Perhaps,
lgirls need more encouragement to make narrative drawings of
fantasy worlds, and, in the absence of models_from the“
vpopular culture which intereSt‘them, need to be guidedAto-
‘other visual models such .as works of art nature, and
1llustrations in books. For example, one girl in the
present study® said that she liked draw1ng from fairy tale_
ibooks. If she were @ncouraged by a teacher to make'a fairy
.tale world of her own, how interesting it might be.
. . .

Subject Matter and Sources of Imagery °

As the contlent analysis in:Chapter Four, -and the

-descript&pns of Stephen's and David's drawings in- Chapter
Five:showed, the range%cf subject matter depicted by these
high interest drawers is remarkably varied It should be
noted that, these were all spontaneously drawn and did not
include school art examples.  Several points emerging from

the analy51s of subject matter deserve discu551on

Although none of the other children in the study had
developed a comic strip-to the extent that David had,
' several others had their "own character." Also many of the

children had several copied comic*strip'characters in théir
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collections. ‘Since there appears to be-considerable
interest in the comic strip model among children in this
age group, perhhps more could be done with i from an

~ instructional perspective, as Smith (1985) and Hoff: (1982)

have suggested. Smith, in calling for more research on
. . I .
children's use of the comic strip model states: "In the

research to come it is essential to seek those features and
L

uses of models that help children to create. work that
concentrates and enlarges experience" (p,155). David seems

to be_ a rather remarkable example of what a child can-do .
1‘ -

"with the comic strip model, thus, it is important to - .
; ) : X %
,discpss just how he does-use it. ~

"

4 "
3\6\

‘From the study of one of/Dav1d's conmics, lt is
apparent that he uses many of the comic book features. the
.,conve ions, such as‘"thought bubbles," and draw1ng
- techn ques such as. shifting perspectives, words re1nfonc§ng

AN

‘action and so on. David has no doubt learned these
techniques from many hours®spent not only reading éomics
but carefully looking at ‘how they were done. DaVid uses
these features, but the content - the characters, themes,
plots, and so on - is his own. Now, the plot is not highly
complex or "original" - the characters involved in a risky
51tuation foil the Villain = but he must write dialogue,
detail, and narration, and think of many variations on this

.story. It should be noted that David's "superhero" comics

are concentrated on humor ahd spoof, so they are more of a

C



- methods to his own drawing, and 3) attention to the

. book shows an astonishing developmen
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"take4off" on'the superhero genre than serious attempts.
This suggests that David uses the superhero comic model to .

e

allow his own individuality and interests to speak.
Several notable aspectS‘of David's use of the comic strip
model ‘are: 1) familiarity with conventions and drawing\

techniques used 2) application- oglthese techniques and

A unit on comic strips would be an interesting one for

‘literary elements,acharacters, dialogue and story.

"the Grades Four to Six classroom, but, as the study of

David suggests, hoth "graphic“ elements and "literary"
elements need attention.' A*project on comic ‘strips could .
thus be an integrated language arts-art unit. A good '
beginning would be’an analysis of commercial models f;r
graphicras well as literary content and techniques. Making

the model one's own by developlng characters and’ 51tuatlons

would be the next step. ‘Alternatively, a teacher might -

- want to encourage the high.interest spontaneons drawer who

g

is already drawing many "cdpied" cartoons.to create his or”

her own character for whom storylines could be developed

As an added note, a comparison of the quality of drawing in

David's first cartoon with that in his, sixth full length '
t//indicating that this

can be an excellent way of improv1ng‘drawing skills. 1In

Appendix ‘B, figure 8 shows a page from David's first full

length featuyre. It is'interesting'to note how many words



"~ allowed to speak more fully.

3

effect may be rather "pretty" when hung in a Xindow.

-

bpavid uses here. In later comics the graphic elements are

L.
From the aﬁalyses of subject matter, another point

which seems important for discussion is the fact that
several of the children had done‘drawings frem direct
observation. ' Secondly, the exerc@ses Stephen was asked to
try, using techniques sucﬁ as blind contour drawing,
suggested that childreh would like to learn to draw from
observation at this a;;i Certainly, art educators have
recommended this approach. For example, Wachowiak in
Emghgsis Art (1985) suggests many creative still life
arrangements; as weli as figﬁre_drawing fr¥om the posed
model, and sketchiné'from nature. However, instead e}
teachimg drawing skills purposefully, the most prevalent
solution to art teaching in most Grade Four to Six
classrooms is the "instant art" project, a point of view
expressed by Chapman (1982) and vernified by the writer's.
own years of experlence in elemen;ary classrooms.l Indeed
the ariter has,sat times, used many an 1nstant art pro;ect
" herself. Instamt‘art, according so Chapman, "requires
minimum skill, little or no knowledge, the least ﬁessible

effort,»and practically no investment of time" (p.xiii).

" .An instant art, or "art- like" product might be made, fo

107

~example, by shaving pleces of crayon betwee‘ sheets of wax

paper and bonding them together with a hot ivon. .. ThHe

»
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Monteﬂurro's (1984) study of-two:teachers revealed that
there 1is a.great'discrepancy between what art educators say
should happen in elementary dlaskrooms, and what teachers
actually de. uég; forﬁal and informal teacher instruction
in drawing rather than less is essential for this age

N Y .

group.

[N

However, from tHe exercises Stephen attempted, an _’
important point emerged: children will have little interest

in observation draWing,‘even if they can do'%t, unless the

- content is of interest. Perhaps, if, stepheh had been asked

to use a toy sbaceship as a model, helwould'have‘been "into
the picture" and the resulting drawing would be more

expressive. This same point was reinforced with Bavid.

~ David had.recently taken a series of drawing lessons
- e

3
\\

\

outside of sgﬁooi. In one large drawing. it was obvious
that the objective was to draw different'geometric solids
(spheres, cones, cylinders, and so'on), as David said: "put
a light there and show where the shadihg is." The shapes
were well drewn and sh;aed correctly, but, as an adjunct,
Dayid,'the ;artbonist, had gdded a total of twenty fiven
characters (Mark, Ricky, -Big Bird, Luke Skywaikef, Indiana
Jones, Rocky, etc.), various‘spaceships, and other objects.

The characters were perched on and around and insi

drawings done in the somewhat academgc exercise.

¢

Encouraging childyen tonersonalize an observation drawing

- »
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by adding backgrounds and other images from imagination

would appear to be an excellent instructional strategy.

An asﬁé;%?of §ggjgg§_m§§§§; surely worth no;ing in
this study is the noticable lack of people, of drawings of
the human figure. To be sure, there were some.chiidren
like Stephen who d;;w special figures like éoalies, others
-who drew realistic superhéroes, and ot@ers like David who.
drew cartoon figures, but theré were very few naturalistic>
drawings of people engéged in any kind of activity.

Several children, in fact; mentioned "can't draw people" or
"ddn'; like drawing people." It is obvious that™ for these
preadolescents,‘the schematic "humansﬁ drawﬁ when yéunger
are no loﬂgef accéptable. This suggests that‘what'these
chi;dren afe successful at they draw, and‘that Jithout ’
direct instrictional inﬁerventién very few of them can
teach themgelééS'realistic figure drawipg juét by looking

at popular media illustrations. Teachers might provide
AN .
interested students with more adequate. models, such as "how

to dfaw" or art books, for example.

Many of the childreh in this study were:copying images
from the pop&lar media ahd from library 3ooksi Genérally,
the idea seemed to be to look at the model and draw itdibr
practice, but one wanted to be abIeoto reproduce the image
‘later from meﬁofy. Also, of the group studied, some
children appeared to be much more visually talented than -

others. Stephen, for example, seldom copiéd’anythihg

«
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directly, relying instead on memory, imaginatioa, and
observation as sources of ideas for drawing.' siﬁilarly,
like Stephen, the eleven fear oid.boy whose‘"sourCes of
ideas" were .presented in Ta (Chapter Four) was able to
take bits agd pieces of othkr models to make very
individualistic-drawings.

Accordlng to the WLlsons, children need not be
discouraged from copylng anythlng they want in their
spontaneous draw1ngs. ‘These are, after aﬁi the child's
orn self-directed, personal, and private drawings.

Howeveij if teachers are concerned with helping children

advanee in drawing, that is, so that they become concerned

with“aesthetiCS,'style, expressive quality, and so on, they
must introducé them to "the very best sources for learning
to make art" (1987, p.43); Those sources are works of art,
old and new. For a high interest drawer, such as Stephen,
the use of an "art" model to discussrtechniqpeskand drawing

qualities is a particularly appropriate instructional

" strategy as this study showed.

» -

..

The high interest drawers in the present study all
liked using pencil for drawing, and, as a group, expressed
an intense disiike‘for "coloring" their drawings. This

suggests that teachers should be sensitive to the child who

'

does not want to "sp01l" an elaborate and detailed drawing

by coloring it, and .should not insist on having drawings

. )
"dolored in." e
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Extent‘oquptitude and ArtigticlTalent

Do children ‘?»%hre high 1nterest drawers have a

-degree of aptitude or talent in. draw1ng which séé/ld be

‘..recognized and encouraged’ Many of ‘the . chlldren in thls

';study were aware of ‘their skill ‘or perceived themselves .to

@

“be’go od at drawung compared With others in their age group

| Many were Critical of thelr abllity, reflectlng no doubt

the general critical nature of this age group and reallzing

. ]
_that they knew there was room for%wmprovement.. Often they

,perceived other children and their parents to be more aware'

of and encouraging of thelr draw1ng than their teachers

.

.

It-is quite likely that teachers are unaware of the variety

of draWings that are made by some of these»chlldren out51dea_

L3

of BbhOOl Stephen =3 teacher, for example, had no idea of

N

the quallty and volume of Stephen's spontaneous work The

Wilsons suggest that a good way for the teacher to,

‘encourage the child who draws spontaneously is to have the

.child exhlblt hls or her wgrk ' They note. "In schools we £

have seen entire walls and tackboards devoted to this

spontaﬁeous work and we know of more than one prev1ously

undiscovered artist hav1ng surfaced because of the

opportunlty to exhiblt spontaneous draw1ngs“ (1982 p;loi.

Defining artistlc talent is often a question of

deflnlng "degree," as clark and Zimmerman explaln.A

'Stephen, perhaps moreso than any of the other chlldren

‘ interviewed in the study, exhibited those tralts most often{
=

a . \\
i . .
. s . .
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associated with the gifted in the literature. It must be
‘ L . | JR.
remembered that no other children were obServed in the

<Y

‘ school setting, so comparisons cannot be made.. stephen was

‘vproducing highly realistic drawings in Grade Qne, and,%as

the literature sugge ts, rapid progres51on through B ;j>
Ot\e

xdevelopmental stages is often a sign of giftedne%s.

characterlstics of Stephen which were observed in the study

were hlS extended concentration in the classroom art

S
vs1tuation, the fact that his’ classroom .artrork included

details that others would miss,.an interest 1n“mixing and

- choosing - his own colors, and his insistence on completing

his work to his own satisfaction. Motivation, shown by the

Vmany draw1ngs completed in free time, strong v1sual memory,

the high degree of verlsimilitude 1n his draw1ngs, and thé
/—*

personal feeling of being "in the picture" and connected to

his drawing would also indicate a'special talent when

considered according to the art educatlon literature and

"ﬂresearch on this topic. : S ‘ | L

The question is, how should a child with special

_talent such as stephen be helped to further develop this

P

potent1al°l A few hints may come from Stephen\himself The

Lstrong reaction to exce551ve praise which Stephen expressed :

1nd1cates an averSion to being 51ngled‘out or compllmented ,

'profusely "in front of others." Any comparlsons of his

work to others would no doubt sound the death -knell. Thus, C

|

e

.the most appropriate approach for a teacher would be

N
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discussing his worK‘w1th him privately The Wilson
'suggestion of exhibiting spontaneous draw1ngs would have to -
be very carefully done, perhaps as part of a class or

school exhibit. - W

Bl In thlS study, Stephen 1nd1cated in several ways that

" he was at a turnlng pOint. He appeared to have taken his

2

drawing about'as far:as‘he could go on h1s own and»seemed
to be searching ror new techniques'ahd subject matter. At
this point, §tephenlappeé&ed to need support and B
Aencouragement,.but also a gentle challenge. wﬁhis iast
point'should be stressed. Stephen expressed a degreeﬂof
nervousness when-he was asked if he WOuld like to take art
classes "outs1de of school " The p01nt is stressed by
Hurwitz (1983) that it is a mistaken notion to associate
‘."risk taking," often seen;as a sign of creativity, w1th the
artistically talentedQ As Hurwitz notes, "success won
"through long hours of practice is not easily relinquished
ein favor of journeys 1nto the unknown" (p.72). This
suggests that the talented child should not be pushed or |
forced to try‘new’techniques. Sensitive encouragement and

‘challenge and guidance when needed are important.

‘Conclusions: Implications For Teaching
. ? i ' . ,’:‘
The previous discussion section attempted to provide

an 1nterpretation and synthesis of the analyses presented

“in Chapters‘Four and Five. Aspects of the case reports of
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‘Steph?n and David were.linked td one another Wherq_feasible
aﬁd the two cases were linked ﬁo the.overview. The
‘relationship of the findiﬁgé to previous 1iteraturé.wés"

developed, and suggéﬁ ons were made for applications to

instructional practice. This concluding section presents

these implicatioﬁs and suggestions more suécinctlyQ‘ '

' Spontaneous drawing has been called'thé play art of

the child. Like all true ﬁlay,‘it is exploratory and
éelf-directéd, and, as Hhizinga reminds us in Homo Ludens
(1955), p;g1 at its best exprésses mostvfgﬁly wﬁat it‘means‘
to be humah. This study has shown, particularly through

the case reports of Stephen and'David/ that spggtaneous
draﬁings can ;; playﬁully inventive, and that the activity
of dfawing is often intensély involving andAQery
meaningfultl’This sugéests that children should be
éﬁcouraged'to'aréw spontaneousiy by teachers and parents; a
point  of view expressed by the Wilsons. In the classféom;
teacher énéoufégement_might téke many forps. The teacpgrbl
couldvask the cﬁild.who is often obéérved_drawing to share
his or her creationsf Exyibiting spontaneousaéégwings on
spécial bulletin boards could prbvide recognition to the ‘
would-be artists as well as encouragement to others.
Teachers are often not aware of the many spontaneous
drawings proéuced by some chiidren outside of school;i
Asking high inter;st‘drawers to display their coliections

»

could-be interesting and important, bbth in terms of"



providing peer recognitlon and teacher recognition. ,The.
importanFe of adult interest in children's work should not
‘be overlooked. Both Stephen and David were more than -
willifig to talk abeut their drawings. In fact, the idea of
j an adult expressing a keen interest in their work appeared
to be especially.enjcyable to them. As David's parents '
said, "He [David] is thrilled about being interviewed.#
Similarly, a remark made‘by a‘:eacher whe had selected a
child for interviewing.is insightful. The ‘teacher reported'.‘
. that the child said, "Gee, thanks! I didn'tAknow you'da

noticed.".
s ‘ , N v
This study focussed on preadolescent high interest

drawers, and, for the most part)'was iimitedlto,talk about
"spontaneous drawings. Honever, the knowledge and »
understandings generated point to or indicate aspects:that
.may be applied to preadolescent drawing in general ' Thesel
aspects suggest many p0551ble teaching strategies for 1)
attending to the needs of the high interest drawer and 2)

instructing preadolescents in draw1ng in-art programs.

Qne of the most well_known axioms of learning theory
is that children learn best when instruction»is geared to
their interests. If children choose in their play or-
spcntaneousﬂérawing to tend‘to want to make intricate,
detailed, and oftén small pencil drawipgs,.perhaps there is

i . ¢ L
a message or implication here for art instructors. As a

_very simple teaching strategy the art teacher might

e
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experiment with using different sizes of paper. Very .
‘detailed‘drawinQS may take many hours to complete; Perhaps,
a.child could be given the opportunity to work on one
drawing OVer‘a series of art classes.“The emphasis would,

then become more process-orientated, a goal stressed in the

recently mandated Alberta Elementary Art Curriculum Guide.

Preadolescents as a group are interested in how thingsl
work, in using adult tools and materials, and in_learning
techniques used by adult artists. These characteristics
‘weré evident from thé study. This suggests that the
.*classroom teacher (who is also usually the art teacher)

have available a variety of pencils, erasers, pen and ink,
'felt pens, and so on,_and allow children to explore the.
various qualities of 1ine that can be- produced by different
tools. Introducing preadolescents to the drawing
techniques used by renowned visual artists from the world
of the fine arts, as well as to those used by illustrators,
:commercial artists, and cartoonists would no doubt generate
fascinated interest: This would allow art appreciation
components to be introduced into programs, another goal
. currently stressed in the art education literature.
A preadolescent interest in comic‘strips and
cartooning was eVidenced by many of the children in this
study. This interest might be capitalized on in the

' classroom especially in classrooms where several children

are constantly drawing popular cartoon characters such as ,
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| ¢ Garfield, Snoooy, and sgpérheroes. Individual ‘children
might be encouraged to create'a cnaracter of their own or
ftne teacher might engage‘the class in aiproject using the
comic strip model.' This could be an integrated
‘art-language arts 3%1t which would be beneficial in

developing both litepary and graphic skills. '

This.study‘indicated_several other areas_of particular
" interest tolpreadolescents wvhich have implications for art
instruction.; Drawing from observation using the oontour
drawing method has been saggested by art educators as a
particularly valuable strategy for this age group. lhe
present 'study suggests that teachers who would have
children draw from observation should make an effort to
.make the subject matter interesting. For example, a
detailed toy model ‘of a spaceship may be: more exciting (and
challenging) than a pen011 sharpener' Input from students
as to the kindsvof objects they would enjoy drawing, or
having students set up.their own still life arrangements
(toys, sports equipment, found objects,'etc.), would allow
the activity to be student-dirgcted. Personalizing
observation’drawing by adding background details could
allow_liveliness, individnality; and spontaneity tofemerge.
An emphasis on drawing the human.figure‘should become an

‘integral part of drawing instruction in Grades Four/to Six,
’ ' : ' o .\i_

-since the Study indicated that even among these high
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interest drawers many were having difficulty or had giveh

up on draw1ng people.

- y
The high interest drawer may be artistically talented

As shown by thls study, particularly through the study of
Stephen, the artistically talented chxld is often in need
of sens1tive guidance. An important point is that the
artistically talented child may be hesitant at trying new
_kinds of drawings having become somewhat of an expert at
vhat he or she does well,- yet challenge is needed in order
for growth to occur. Individualized instruction and .
strategies such as having the child use a sketchbook or
.1ntroducing the child to "how to draw books" for- his or her.
own use would be beneficial.

.

-Summary and Final Conclusions of the-study

" The study was an attempt to better understand the high»
interest drawer, to relate'insights emerging from the study
to previousjjiterature, and to suggest implications for

classroom teaching. ' \
_ o .

Eighteen‘children considered ‘to have an above-average
‘ 1nterest 1n draw1ng were identified and interviewed at
,least.once. Two children were studied in more detail and -a
collection of drawings was made,for‘comparative purposes.
An analysis of the data collected,was présented in two

ways: Chapter Four presented an overview of sixteen "cases"
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which focussed around topics so that similarities,
dif£2rences, and, it was hoped, the general "flavor" of the
children's talk about their drawings could emerge; chapter
Five presented two‘individuai cases, Stephen and David, as
two'contrasting ways of."worid in&enting" through drawing.
‘Through the Chapter Six discussion an attempt was made to
relate the two 1ndiv1dua1 cases to one another and to the
group analysis. Throughout the discussion the 1mp11catlons
of the study for classroom 1nstruct10n were prominent
Implications for teachlng emerging from the study were
presented as conclusions. . _ o | '

In general, this'study supported the recent literature
oniﬁhildren's drawings, particularly the work of.the
Wilsons. Often there is more to spontaneous drawing than
méets'the eye, and ieachers are often unaware of what it
means to the chiid‘ Drawing was a very important activity
for the children an this study. It often involved a.very

Apersonal diménsion and was sometimes & way of inventing a
world through whichvaspects of the self, relationships to
others[ dreams, . and fantasies could be explored. -
VCommunication to ciassroom teachers ot the importance of
this type of activity to ohiidren should be inq1uded in
teacher education programs,_professional development or
Linservice sessions.“ Most importantly,fin the writer's

opinion, teachers need to think about their often 1ngrained _

dlstinctions between "work" and "play." The diohotomized
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view that sees "play" as insignificant, inappropriate( and ., .
somehow antithetical‘to the classroom situationlneedS'to_oe
re-examined. Children who are drawing frequently and
spontaneousfy may be "playing," but the play involves many

affective and cognitive dimensions of learning

N

This study reinforced the importance of talking yit_
children in doing research about children's drawings rather
than analyzing drawings in isolation_from the children who
lcreated them. The comment of one of the children,."you re
just wondering what the kids feel about it, " prov1des a
‘message (or model) for both researchers and educators. For
the interested classyoom teacher, asking children how they'
feel about it, may evokerome surprising replies. When |
children say, "I fesl like I'm inrthe-picture“ﬂand "I feel <
that I'm free, that I can make anything I want," the 7
satisfaction derived from spontaneous drawing is surely |
- obvious. For the researcher; only by using qualitative .
research technigues can the real meanings of Children!s

-~

drawings be explored.

This study c¢alls Eor‘an emphasis_on both formal apd
informal instruction in drawing-as part of art programs in
order that é;l preadolescents may acquire the techniques
and skills which will allow them to gain'confidence'ing
graphic expression. FSpontaneous drawing, especially ‘.
drawing v1sual narratives in the ‘com#e strip format, should

- be encouraged as a valid means of self-expression. The
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drawing progrém for Grades Foﬁr, Fivé, and Six should
provide balanced activities: drawing from direcé
observation (natgre, still life, thé human f%gure), from -
memory, and from imagination. Models from the fine arts
ishould be discusséd for form and technique and occasionally
copied as learning exercises. The-visualgy talented child

should be given“individualized attention and guidance.

K
‘ oy,

Recommendations for Further Resdarch

This study focussed on the preadolescent high interest
drawer. An intereéting aspect of the study was that there.
were many more boys than girls idenfiff@d&_ Would this same
finding occur if the age group studied were older or

- !
younger?

Age and sex differences should be moreAful}y
researched. Intereéfiﬁg insights might be gained froﬁ a
comparison of preadoléscent high‘interest drawers with
younger and oldér.children deemed to have an avid interest
in arawing. For example, do as many' adolescents continue
to draw spontanedusly? Does the spontaneous dfawing of -

adolescents contain the elements of visual narrative and

fantasy embeddedness?

This study has strongly suggested that drawing is
importan; and that children should be ginn instruction in
drawing skills in Grades Four, Five; and Six. Art '
educators wouls certainly agreé, but what of the attitudes

~and expectations of the generalist ¢léssréom teacher who$in

t -
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the vaét majority{gf schools (in tpe school system studied)
is responsible fo;‘teaching art? How comfortable is £he
generalist teacher with teaching drawing skills in the art »
program?' Do geheralis;’teacheré have specific concerns
and/or needs fof'practical help? How can these needs bg
met so that all children, in'Eurn< may derive increased
« -

: /@
benefit ffom the art program? ' :

Epilogue

To sum up, in the spirit of the study, the
understandings generateq may best be expressed by way of an
analogy: Let us suppoée that drawing is the symbor'syétem
which is considered of the greatest‘importance for school
- instruction. Becausé~it is coﬁsidered so important, if is
taught first thing in the morning. Many practices are
gngn 56 that techniques can be learned ahd'skill can be
devélopéd. Now,nlet us suppose that occasionally during
drawing classes,.gne or two children are discovered
writing. They are‘writingua few words, a thoughtfu£
phrgse, or an interestinngQntence, of maybe théy are
copying a line ffom a poem they would like to memorize.

Maybe they are learning sohething about themselvés and
theiéEWorld. Who cares? No one pays much attention. It's
'only on raggedy little pieces of paper, and it*s_suéh a

.waste of time. Writing is for fun and Friday afternoons,

B .
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and eacQ‘Friday afternoon.there is an instant writing .

project to take home.

&

Barry.lLopez in Arciic Dreams has,said that when one

o~
Y

meets fellow traveilers and cblleagﬁeé‘on'the road of life
it is d%cessar§ to talk, "not to have a shared
understanding but.to share what one has come to understand"

(1986, 'p.300). In this study the writer has shared what

~

\‘,

she has come -to understand.
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INTERVIEW TOPIC GUIDE

WHAT SUBJECTS DO YOU DRAW MOST OFTEN? ' X X

WHAT IS THE FAVORITE KIND OF - DRAWING YOU LIKE TO
MAKE? :

o 3 .
DO.YOU COPY YOUR DRAWINGS? WHAT DO YOU COPY .YOUR
DRAWINGS FROM?

'HOW OFTEN DO YOU DRAW? HOW OFTEN WOULD YOU LIKE TO -

DRAW?"

AN

WHAT MATERIALS DO YOU USE MOST OFTEN FOR DRAWINA? .

DO YOU EVER DRAW IN SCHOOL WHEN YOU DON'T HAVE TO?

HOW DO YOU FEEL WHEN YOU ARE DRAWING? - DO YOU EVER

- DRAW TO "SORT THINGS OUT"?

DO.YQD HAVE SOME SAMPLES OF YOUR DRAWINGS OR QTHER
ART WORK THAT WE COULD LOOK AT TOGETHER. TELL ME

ABOUT YOUR DRAWINGS AND .PICTURES.

DO 'YOU THINK YOU ARE GOOD AT DRAWING?

{
WHAT DO OTHER PEOPLE THINK OF YOUR DRAWING? (YOUR

“TEACHER? %pUR PAREN@S’ OTHER KIDS?)

DO YOU SAVE YOUR DRAWINGS? DO YOU HAVE A
COLLECTION OF DRAWINGS FROM WHEN YOU WERE YOUNGER?'

WOULD YOU BE WILLING TO PARTICIPATE IN A PROJECT
WHERE YOU WOULD HAVE TO DO A LOT OF DRAWING? WOULD
YOU MIND-IF I WATCHED YOU DRAWING? '
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~ FIGURE 1

Space City by Stephen
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FIGURE 2

Space City by Stephen



| 137

FIGURE 3

Goalie by Stephén
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FIGURE 4

:Castle by Stephen
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e Cartoon by David
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FIGURE 6
' "Hijack" Cartoon by David
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FIGURE 8 = ..
Excerpts fr¥®m David's First Comic Book
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