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ABSTRACT R

Some central conceptual ,underp1nn1ngs of conventional

,;personalnty models (psychodynamlc | tralt‘ and 1nteract1onal)

t.
’ ' ' s

‘were ,examlned and some' f1nd1ngs from conventlonal research

were rev1eWed It was concluded that convehtlonal personallty

H

psycholqu has reached 1ts i1m1ts as~‘501ence An alternatlve,

approach to the conceptuallzatlon, measurement and assessment~

of personallty was proposed EV&dence from a

o

. of study was pre/sehted and an at‘tempt we;s Eade to draw thlSl".

ev1dence togetHer to propose a’ personallty dlmen51on based on: ,

'.behav1oral dr1entat10ns or styles.‘ Characterlstlcs that *are

. -

'associated w1th thls personaulty d1men51on were outllned and'

dlscussed. A part;cularly 1mportant behav1oral tra1t S

. G

:behavidral per51stence = was‘ Seen to be man1fest ih thiS‘

S L

}behav10ral Style._:; e JRRE

.,

Three basic.issués'or'problemsfthat ‘are 1mp11cated in,

and’ are. central to, the retardatlon of progress in personallty

zv—-~~—psychology wwere“ 1dent1f1ed and dlscussed These are (1) the'l

consistency- spec1f1c1ty 1ssue' (2) the 1nstrumentat10n issue,

B

ﬁ:and (3)5 the conceptuallzatlon ,of personallty as behav1oralp'

style. Several hypotheses were proposed and tested 1n relat1on'

L

to \these problems by~ ﬂasse551ng : the - tran551tuatlona1 g

con51stency ,of behavmoral per51stence 'w1th ‘a. sample of 65

“:elementary school chlldren in 51x dlStlnCt 51tuat10ns —=; four

experlmental" and . naturallstlc

It was’ foundf thgt there was much hlgher con51stency on

: v

T

N e R R ) g el o 0 e g b Sy e e

ety. of r*ealms-.'~

RPN

R e £ N ORI
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B YAV, S Y st simpeemne by i e e ¢ \t“.,,e.\\‘,»-:-wr.n-mu-a“-',;,r;‘_

-
vt

,narféa markedly ;fdf: dlffereht SUb groupsi of the sample, -

P i bt e s

)
-

?

thls dlmen51on than"is 'USualf in - conventlonal personallty

[y . ot

assessment Moreover, 1t was found that behav1oral cons;stency

1.

»

'-(genderﬂ soc1oeconom1c and IQ sub groups) A5 a rESult vof

k] ' e

these frndlngs together w1th flndlngs from a, factér analy51s

: and personallty assessment in general ‘were dlscussed

*f1ndlngs for the con51stency spec1f1c1ty 1sSue iﬁ partlcular

-

and stepw1se mult1ple linear, regrés51on analyses . it was

'concluded that personallty organrzatlon and stabll1ty may vary

«

among sub grodps oﬁ the populatlon.'The 51gn1f1cance oﬁ‘these

. . . . ¥
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. . ' ~ - . '
.. .o .- - . .

B UL ST LS

Lo #ie e

—bare

~

e o Tt m it e L

vi

Kokt Daatrng



i e B s i e e

. ' ACKNOWLEDGMENT .

P}
'

Many people have contrlbuted both dlrectly and 1nd1rectly

‘to the "completlon vof' ‘this study To all of them I w1sh to

’express my 1ndebtedness and gratltude.

In partlcular 1 wish to 'thank* my . examining 'committee‘,

members, Drs.‘ V R.FfNybérg, ‘R.H. Shoft, D.V./Parker and my’

v -

external examlner Dr. Marvin ' Westwood.' My" superv1sor Dr .

e

’Char}es Anderson must be slngled out for spec1al thanks ds he

i soholarshlp.mpr Roy Trav1s ‘of “the Unlver51ty of \Brftish\

gave‘ freely "of hlS ' tlme, _frlemdship and .fgrmldable

’ te . . ' <
Columbia contfibuted 1mmeasurably “to thlS study by offerlng

" his-time) encouragement suggestlons and frlendshlp His.,was

I3

A)well. Flnally, I w1sh to erress my gratltude to . my mother

”cheg unenv1able task ff~read1ng numerous, draﬁts "of this

. document and suggestlng improvemerts; his patienoeu seems

unlimfted _'My colleague and. friend Bill White, " a551sted in

A

every phase of the data collectlon and demonstrated remarkable”‘

dedlcatlon sen51t1v1ty and hard work. I am 1ndebted to ‘him as
brother _and 51sters who prov1ded encouragement and unfalllng
support throughout my years of: study My father provided not

only support and encouragement, ,butl'in addition,'set an

exampie df how to live thatviS-worth emulatlng .To,'all the

 rest -~- thank you. They know who they are.

L ‘ I Jvii L < «

.

o P A ay i e i iy e w et e e T



v

< T TagE OFVCONiENT? ' N

+ | CHAPTER Co e T 0 pagE
” ;?1,~ INTRODUCTION ....L;;.};.i;f...,.;;;.....;...,:1

oI, THEORETICAL ORIGINS OF THE PROBLEM AND
" .. REVIEW. OF RELATED LITERATURE siow.'oovqnssinl 10

. The Trait Model .,...i..,.....,;,;;}:n.:..yoi
The Psychodynamic\Model .;..:...,3....1...}5

; , Evaluat1on of the Tralt .and ‘ o
. ‘ Psychodynamlc Modgls_.......,.;;,,.,.....ITB

fe The Interactlonal~Mode1‘.;.51.,‘ cen 20
é - - Unldlrectlonal Interactlon i g e.e..26
) . N _

The Role of Reactlve Varlables P29 o

”Summary of Cr1t1c15ms of "Modern"’ T
Interactlonlsm ....:;..........i.;,;,.s;u.34’
-Personal1ty Psychology and the Crlterla'- :

<+ of a Sc;entlflc Paradigm .................35
) . ot

III. THEORETICAL PERSPECTIVES FOR AN ALTERNATIVE .

' eAPPROACH TO PERSONALITY STUDY ..............;.42

An Alternat;ve Approach Dlrect S I‘_i",.'
Assessment ......I................;;.....;42

‘Personallty in- Behav1ora1 Terms I.;:T..;{.48
s General Concluslons ‘and Summary TR 1)

1V, RESEARCH DESIGN AND METHOD,......;..,...I;....ZO

[N

. The Instrumentatlon Issue ..;ﬁ;,.;.;.....,70
3'“ The Con51stency Spec1fnc1ty 1ssue_,.,..~.;73

 Personality as BehaV1oral Style ,.u.J.;...I9

: Hypotheses ....:....u;,.ﬁ.. ...... cee.le...85
L " Method L...... 86
Subjects ,;.:2...;~...}.,...,..J..ZI.,BGU
R viii .



L

po Results'........,.flﬂ}.:;..,...,

R A I AR EL PR T S Y S

' Socioeconomic Status .........

LQ ....T.-...;fJ.........,.--}

Cor

'“Ach1evement B A S

- . o . =
'Proqedures ..2;..;........;...
'Contnived Sltuatlons ceveniened

vS;tuatlon One o v e n

r ,Situation‘Three }.;;;..
v.fqv ‘ . ;ﬁ- §ituat{on Foﬁ: ;5?}.._:

" ""Natgr”al_i‘st.'ic':f"_Siti;i,a't‘ions ele e s

| ‘Sttuatidn Five .;,(...:

‘Sltuatlon Slxl ........ .

: Summary of  Si tuatlon Characteristlos

.and Types of Data Collected ......

RESULTS AND DISCUSSION .;}..;1.,;;;,.

f‘Descriptive<StatiStiosi..i....

"Evaluation of'HypothesiSw .

T ’......g.; ..... PRI

Evaluatlon of Hypotheses
2,3 and 4 R R I R I
Evaluatlon of Hypotheses
5 and B bt e e e e e e
Valldlty of. the Proposed
Pe%sonallty D1mens1on e en e

Fattor 'Analysis
‘of the Data ...v.....

e Multlpie Regre551on

Situation TwoA}....,.

e .v493 o

,f.3-88'

.:.0.898

Ci.e..89

ciige89

N -
;1,.;.2.9f

e e..93

eee...103

.;}:,100 T

che..100
ce:.-100

cee..102

R

cee..108

UAnalyses ""’, ........ el ... 113

iMultlple Regre551on

’

vy B L L N NN

Y

[P N

e e et e e e sl



AT F o e s g 1Y e SRR R A e

\

'AhalySis'for the

o . . MuItIpie/hegreSSIOn
+ T - T .Analysis /for. - - - .
' T : : ’ Males Only ...........,.:;

SO Multlple RegreSSIOn
e TR Analy515 for . ' : :
. N Females Only .........;..5

¥

, . DlSCUSSlén......h...\......'...2.{1..

Theoretlcal SlgnIfIcance, v
of the’ FIndIngs .,.1......l..2.....

*

L F'”'i o The PerSIStence Hypotheses

T C Valldlty of the Proposed .
I ' Personab&ty DImenSqon Veesertneaan

Summary and ConclUSIOns ct e e e

y

BIBLIOGRAPHY ....f.u.l...I;u.....:L:L};....;...

- APPENDIX A. PENCIL MAZE ..J...x.a....i,

R
A

APPENDIX B. SPELLING TEST oivneineen..

)

APPENDIX C. VARIABLE~SYMBQLS AND NAMES ..... .

‘Whole sample i:i.....l.....

The Copmstm Hypotheses

... 145
167

co 114t
&
c.. 116

;..If8:
BEEE)
e 1 19':‘
;P1T9'
“.127,
S.129.
...132

e L 169

e o172

. - . N N Ve P
v, | N T i ekt st ez S s e s e et vt 48 07

i o s b 6 b kb tn it Mgt D b T 4 o




B s R A R L

ER

. o . R
v 0 .
b V . .
' LIST OF TABLES . . /-
“Table | o~ "
I - A Comparison of Sélient Features
o - of the Six Situations and Types
_of Data Collected 1n Each Sltuatlon
» II 'Descrlpt1ve Statlstlcs for the -
. ‘- .Sample _ ;
CIITC Summary of Qtablllty Coeff1c1ents
T . flor Each Sub-Gnoup of the Sample S
v Intercorzelation Matr1x of Per51stence
o Times in the Six S1tuat13RSJb1th Achlevement
Varlables and IQ ‘ .
‘v Intercorrelation Matrix of Perslstence_
: Times, Interventionist Variables, .
" Achieveément Variables, IQ, SES and SEX . .
VI Unrotated Factor Matrix 051ng
Pr1nc1pal Factors
VII Factor Matrix Orthogonally Rotated _
to the Normallzed Varimax Crlterlon
VIII Stepw1se Linear Multiple Regress1on:
- - of Achlevement for the Whole Sample
IX Stepw1se Linear Mult1ple Regression
® of Achlevement for Males Only
"X Stepwise Llnear Multlple Regression
: of . Ach1evement for Females Only
;P .
A} ",. c“ ' AR [
2 ‘ o

. :' 136‘ "'

137,

R i - o~y
. . .

TR
e 7?&;
. . ‘1“,. .
4
N
e
L 4
‘ ,
b
v -
(SR
N
LY
b
-
\ .i




1.
1 4
; .
: ‘
* '
; .
»
K
.
.
)
. .
Ad ~
-
[
LR
;':
.
* .

- g N
) ol
23]
L]
i
2

O I T "‘, ) ’ S
o - K e o * o 4 ¢ '
: . N RN L .~ L . S - .
. N y - . \ .
R ‘™ : SO s ) . .
-, - . 'LIST.OF FIGURES ~ . x -
RS e : Yo "‘ : e - Wk e ot
. : N . . . N . M
. - N DT R -N, .t )
T . .o -~ i . * . - ‘. . h
- - . . - -
o . . e T Page .
s S ) ooyt ~ . c. ' I - N
Four Model £ P n-=Sit i R - : ’
‘ gls o erson-Situation N - G
Interaction T o 23 s
: . roms : . i
, ' AN e, N -, < . -
. . o [ - . . - ‘ . ‘
v N - 4 : . SO to -
ey " . IR . vew - . -
. « , o
E L. . - AU T Sy . R .
, ) , " N = AT . ) .
) . a e v - A ) . ) -
. " - - . N -0 o = N - et )
» b i PN : .. . . .
. “ ':\q "~ . ¥ .?‘ '» - . ~ ) el . ‘.
. PN .o ~ .7 o N oL
. IR ARS ~ . .
| . . hd . - o :
. i - N ~ -
. . P . : - Tt - el
LN - - " -
P . . L ; - <
- ST -
i LR - - - DR e~ .
0. . B - . “ N i - M
. . . s, . . I . -
S . - . - - N = I
T " L1 ’ - . . . - e * T
R o . . : . bowe - . " PR N N
. I'd . * N - . . -7
N . -~ . - .
- . . a‘ VR - bt -
. - :
- 4~' - " B - hed 3 '~ - " '
5 ~ e w7 =,
.
~ e - - .
N .. * 7. -
- .o - -
) . ., . i ..
o " - - ’
. K . I' N S - T . . ‘
- R A - - . ~.. - L N
N - ..,. . kel N ey K Pl . '
. - oy - . - - I .
-~ A ofa . . B . .
= - -
~ . e Lo o :
B 3 3 . ’ : : s
, « ]
o . - - ~ N ’ :
: . i ce : : )
’ - ' A - -
. . - K . .. . . .
] - “
. PN s .
: N . .
1l . RN . - . .
. - . - e
L [AJ .
5 . < e S
“ . . g . o . ,— . B - -
. -t h FRLEA L3 . : . h !
. P : X . % .
> - -
- . B .
. . b - oy A
L7 1 - ' o RS T
” g - L -t e o R
) v . . & -4 v,, - = - .
. = 4 o ~
. . . . .
- .
st L - K “ 2 v i
. . s . - - 2 : tos
s . - ” = L 1 - ) .
/ - . - . . . - - _-.‘- “
. \.-! '
' “ - .
a : < - . . ..
s R 4 . kS . ot
- s TR )
- . . . - . - el ¥ v
- - - t PR " .
‘o N N " t . . - . -
. . r o, - . . - -
" B ) ‘ o . < .o o . v
~ . " . L e, : FONE Y. e - ot
- o o - ’ ¢ . e Syl
. - ) - “ . ce i ‘. . v - "
- - R A . T T . N R
. . . et S B 3 : PR o - .
- . . R . N C v . " L ’ A
) . N : - - e Lo ., - - : -
> p] .. PN
. . et - i P . . . .
- ’ . ' ’ . . - : 3 . . .
; N . ‘ e RS o0 Lo
. . ) . T, L, e T
5 - * . 4 . -~ . . - R - R
. . . . VP - .
. v . . . . -

“ o f
. 3 K -
SE Tl
.
W e
R .
‘ M . .
- Lot e
N
. Q .
'
l : :
% -
. .o -1
v T
. S s
' -
) , LI
.. .
. s .
N . .
. l. .
. st
. . .
“. . . )
‘ PR
-, /
. \
S
e . .
o !
B .
DN
-
. L
. - . R
- e
PR
. - . R
- PP
Lot . ; -
I v
o N
- : - -
S +
~ .. S
N . /s
. T PR B
- . -t r
[ AT
R o
. -
. ~
M
.




" _ CHAPTER 1

. INTRODUCTION, S v

It is widely' recognlzed by educators and}=educational

‘reSearchets that personallty tfactotS‘AQf' both teachers and

~

o students often medlate and the:efore 1nfluence. educational"

- '
[N

f transact1ons. Moreover, we7~have'.reason§$fto ‘suppose - that

‘personal quallties such as :the - capac1ty or dlsposxtlon to

) "

'l"per51st\ in efforts to overcome dlfflCUltlES is h1ghly related

!

'to achlevement 1n many domalns (Goleman, 1980* Jame ' 1890)

Howevef desp1te w1despread and sustalned study of 1t in the

jlast 51xty or SeVenty years, personallty 1s only vefy poorly

unde:stood and ,the fleld lles in a nearly barren state. In"

-

sc1ent1f1c -cibcles two maJOr\classes of personallty models

) N '

are.' generally recognlzed as the' dom1nant 1nf1uences ‘on

5fresearch These are the psychodynam1c and tralt models. Both

3

-1ncorporate varlants of the everyday sense of the ex&stence of.

:personal qualltles whlch are stable over t1me and, whlch more'

i

-~or less glve order to the person s behav1or across 51tuat10ns.‘

“However, these two" classes of personallty,models_differ‘in

- - - t

‘Phenomenology may be regarded as a. thlrd class of - modeIS' that

has had 'some impact on personallty theory and research.
"Although this.class of models. has had . important ‘consequénges -

" for - pSychotherapy, ~humanistic psychology and existential:
‘_psychology,;.none_ of these  models. - have. been ser1ously

.considered as "scientific" models: of" personality. Accord1ngly
no systematlc critical analysis of phenomenologlcal models is

~undertaken.in this thesis alt hough some features ‘of these

models are referred té wherever appllcable.

ll.



several ways. One of the most important of these differences .

is in the assessment techniqUes,assogiatea with them.'Trait'dﬁ
%odéls'are'ihtimateiy linked with- fests ' and questionnaires,
factor analeis, cbffglational techniques, classical test

N .
theory and regression analyses. By way of contrast,
psychodynamic, models are closely associated with in§ér;iéws,
ffee association, case histories,'projectivgs and fhe like,

\

and rigorous statistical and measuremental procedures have

‘not, as a rule, been either developed or employed in

O

conjunétion with this brand of personality theory. As is the

case with any scjehtific theory, the wviability of ,these

- approaches to péfsonality study must be aﬁsessed by an

evaliation of the;evidehce*that.constitutes their ‘support.. By

implicgtioq, .pﬁe,‘evaluatién\Vof this evidénqe géduires‘an
in&gstigatiénlof the - valfdity’/of the iﬁ;frumentation and

. , .
constructs (which-arg.inextricably in;erquen) on which these [
theories res£..: | |

"In- the last few-years, both the trait and psychodynamic

models of personality have come under severe criticisms. Armed

. with the accumulation of extensive empirical evidgpce, the

critics have argued that assumptions (such as ‘that  of

ntranssiﬁuational. and transtgemporal stability of personality

dimensions) which are central and "fundamental to the concept

“of‘:perqonélity" (Feshbach, 1978, p. 448) have been seriously

undermined. As a result, psychologists are cprrently arguing

abcut the  status of the notion of perscnality and some even Ce
1 .
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refer to it as a myth (e.g., see Feshbach, 1978; also Helson &

,Mitchell, 1978). , Indeed, the whole area of. personality

3

assessment and research. has fallen on hard times. Several '~

authors have indicated /that' in employing. its traditional

i . .
orientation, persopali?y psychology has. reached its limits as

"science"” (Epstein, 1979aﬂ 1980; Feshbach, 1978; Fiske,

1974,

1978a, 1978b, 1979; Goldfried & Kent, 1972; Helson & Mitchell,

1978; Meehl, 1978;  Mischel, 1968, 1977, 1979; Phares &

Lamiell,.1977; Sechrest, 1976). Sechrest (1976) for example,

said the follow1ng about contemporary personallty study
: /

.t.most research =- the vast proportlon of resea:ch .
-< 1in personality is inconsequential, trivial .and

pointless even.if-it is well done (p. 2).

-

Helson and Mitchell (1978), two years later, reported

there had been no apparent improvement: :

Personality psychology has.,.been seen as the domain
of a little group of rational technicians who
 specialize in «criticizing: each other's measure of
the insignificant, then conclude that. the existence
of the obvious is doubtful, then doubt whether the
study of personallty is worthwhile... This
‘car1Cature had a base in reality (p. 579-580).

that -

But what is the nature of the limitations of personality

psychology? Fiske (1974, 1979), Travis and Violato (1981)

and

Violato -(1978) have identified at least five:interrelated

factors that they consider to be responsible for gqiving

I‘l‘SE

to problems of such magnltude that these problems are probably

not surmountable within already developed approache%

These

factors are: (1) the weakness_of ties between measures and the

hypothetical constructs of highly abstract theories, (2)

t he
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’ A
lack of predlctlve power and low rellablllty of data ~gathered

I

,through 1nd1rect assessment (the ‘modus operandl of tradltlonal

perSonallty research), (3) problems inherent in non—publit

ciinicab data ‘as a basis for theory bu1ld1ng, "(4) llmlted‘
agreement among theorlsts about the :appropriate conclu51ons to-

, be drawn from 'sets .of ‘observatlons, “and (5) questlonable:

|

- construct validity due to pOor reproducibility of obServations

'elther on dlfferent occa51ons or by dlfferent observers

: However as recently as flfteen years ago, Cattell (1965)

proudly declared that the scientific analysis of'personatltyl

had finally got wunder way 1in éarnest. 'In his book, The

 Scientific \Analysis Of Personallty, Cattell (1965)" suggested -

that the systematlzlng of. human knowLedge about Apersonallty

had ‘gone ,through three hist‘orical*r phases.ﬁ The‘ first of
Cattell's phases is the 11terary and phllospphxcal 'phase.':In
.thls stage, personallty .was studled through 1ntrospectlon and
lthet ‘examinatiom of conventional beltefs "from the . first

thoughtful caveman to the most recent novellst and playwr1ght

‘(Cattell, 1965 p. 13). The second or proto—cllnlcal" phase, -

P

hegaﬁ/with the speculations ‘and insights .éf’ men like the
French ‘physician Janet, Breuer, his tounterpart ¥n Germany,
scholars such as James, and of course, Freud. 1In this 'stage
Cattell asserted, organiaed observation’and theorizing about
personalfty. grew ‘out of attempts to treat ﬂebil%tatinq
behavioral and emotional coanditiong which had nc apparent

crAaanic  originse. This  afrpn led  +n fascinating although
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sometimes not démonstrably. sound no ions concerning
personaiity. Finally;hinicatteil's view, thel: thlrd Stage R
. the quantltatlve, experimental and "scientiflc phase -- began.

]USt ‘at the turn - of thls century and 1t began to bear its’

fruits in-the'1956's; Its main achlevements however were not
to be reallzed untll Cattell brought forth his quantltatlve,
multlvarlate factor analytlc appagatus. Cattel;’?exuberantly
declared that ~this approach "has wedded'psychology'to the

queen of the sciences', mathematics, and though the -progeny'

are not yet numerouys, they are very promising™ (1965, p. 24).

F1fteen years later, what can we-say*about the results of

thlS weddlng that had been sanctioned by Cattell? 1In

retrospect, we seevthat most of the resultlng progeny have

been ill-conceived and soMe,‘ stlllborn. The offspr ng have
been for .the most part mathematzcal measuremental mijscreants

of sometimes_ trivial ‘and ralmost always amorphous poorly- |

_ defined "traits", Wconstructs", and ~“motives about which,

agreement on their nature, ‘on thelr deflnltlon or on, standard

s

procedures for asse551ng them has not beeh reached I recent

,years,' personallty psych01091sts have been preoccupled with

test Eonstruction, the reliab®lity of these.tests angd methods
for analyzing the data, while_nrrtually~ho attention has‘been“
paid to the validit§ of what is being measured - and studied
(Fiske, 1979: ‘Lumsden, 1976) . There are other fundamental

lLimitations as well.

Atwood and Tomkinq'(1976) as well as Stdlorow and Atwood
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'(1978) have suggested , that © part. of = the 'reason -that

conventlonal personallty osychology has amounted to what mlght
;wbe called a fallure as scdence (Anderson :1981- Koch, 1981;
:;;_Meehl 1978) may be that theory is regulanly 1nfused with thev
1-snbjective f0cus. These"wrlters have suggested that“all
-personallty'theorlsts have relled on their _own ~lives as a’
» prlmary source' 653 materlal for the aevelopment' of‘their\
theory The theory-preSented by the_.theorist 'is \more vof‘ a
system for' understandlng his or her own expermences than a-
system.for explalnlng the behavlors of other people. As . Atwo?d“
‘and Tomklns have noted . | B
_';Every theorlst' of personality .vievs ~the “human -
" conditien from ' the unique perspectlve of his own T
individuality. ‘AS a consequerce, (persqnality

‘theories are strongly influenced by personal an
subjective ‘factors (1976, p. 166).

.Nevertheless in recent reconceptualizatipns Vlthe iso-
J!!ﬁed Lnteractlonal" model of personallty has been proposed
as a way through whlch our understandlng of personallty may be
significantly ‘1ncreaSed (Endler, 1973 ( 1977- Endler &
fiMagnusson,' 1976a, 1976b). Indeed, thls model for- personallty
resesch has been lgaining noticeable popularlty in(,recent
years and  some “tEndler, 11973) have even. claimed ' that
"interactionism" oohstitqtes_a new scientific parad}gm in ,the
Kuhnian sense ‘(KUhﬁh:4962)- HoweVer, the intengctional nodei
sufﬁers from ythe same serious shortcomings “which  were
discussed above . (Buss, 1977; Howard,- 1959; Oiweus, 1977) .

Y

Rather than a "new paradigm” for personality, interactionism
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as it is . dprrently eﬁployed represents ‘only & . small

conservative ‘ghift” from . the‘_morev tradltmonal perSOnallty'

approacheSV-(Vlolato u'1978) and seems to. have brought more'“.'

confu51on than clarlty to . personallty psychology (Mlschel

:19733 j Olweus, 1977 TraV1s & Vnolato, 1981) Thls_approachr

‘llke others whlch have been suggested (e g Alker,.1972- Bemr

1972 Tyler 1959,;1965) farls to prov1de for ~the cruc1al

'changes needed in personalxty 1nvest1gatlon' methodolOglcal

‘and Tmeasurement. 1mprovements reconceptuallzatlon of -‘tHe

"personv and' the 51£uat10nal factors 1n the B= f(P S) functlon

and reflnement of the dlscourse connected wrth“ﬁv;tal '1ssues
; Crrr RSy =,

whlch have been debated for:® decades., e
Desplte - Cattell s (1965) . notdons 3 about‘” supposed
' hlstorlcal progress, the hlstory of personallty psychology

remalns,' to a large extent a hlstory of ‘a cont1nuous debate
. ‘\ . ’ ,v?‘

"between~thosex attempting\”to demonstrate that behav1or is

....

situation spéc1f;c and those try‘dg to show that personallty

\

. Ttraits”n shoy_; both transtemporal . .and  transsituational

stability; (Epstein,.~1980" Feshbach 1978)' The, emﬁirical

H

Al

~.-ev1dence has for the most part falled to” prov1de support fori‘

the belief 1n the t;gnss;tuatlonal con51stenoxes of behavior

-whlch “is log1ca11y 1mp11cated in the tralt p051t10n (Argyle,‘

1975; Bowers, 1973; M1schel 1968 1973a 1977 : 979; Travis &

Violato, J98f). However, these results m%y be, as has long

" been suspected (1f not demonstrated) an artifactual result of -

the indiract assessment techniques involving +the use of

@
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)

pro;ectlves and other tests and questlonnalres (Tryon, 19795
Wallach C& Legget .1Q72 . Accordlngly, an attempt 1s made in-.

vthe present the51s ~to, suggest -an . aLternatlve apprpach, to’

personallty ; 1nvestlgatlon based on.: dlrect ‘assessment‘ of

observable behav1ors 1n natural and cohtrived 51tuat10ns of .’

i
£ .

partlcular , 1nterest..: Morevd spec1f1cally, ,iaf personallty

i

dlmen51on based on accumulated ev1dence 1s suggeSted : and of‘

partlcular concern is the extent to whxch people con51stently

\

-

o manifest behav1or whlch can jUStlfy ‘the- _postulation of'Atwo
behav1oral or1entat10ns, styles or "tybes;. The present study
then ‘ focuses on the 50- called consxstency spec1r1c1ty 1ssue
by trylng to assess emplrlcally _the degree ~which -one
personallty dlmen51on behav1oral per51stence 1n elementary
‘sthool’ children shows stablllty in a wlde range of 51tuat10ns
when it is dlrectly assessed;’ By restr1ct1ngx attention ;to

' 51ngle dimensions ‘which have, soc1o cultural ,import in’
partlcular‘areas of endeavour and by av01d1ng the encompa551ng‘
or molar theorlzlng whlch forec%ose on potentlally queful

',alternatzve conceptions : some ma]or problems ma§ be

Vsurmounted' Instrumentatlon Jnnovatzons may also be p0551ble.

) In Chapter 'II, some' conceptual. underplnnlngs ‘of
conventional personality models (psychodynamic, trait and
interactional) _ are examined = and some findings from
conventional research are reviewed. Chapter TII begins with a

r
diseussion of the theoretical perspectives of an alternative

approach £~ the conzeptualizatian  of personality. Rvidence
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'

‘from a varlety of realms of study is- then' presented and'
. attempt is made‘ to draw thls ev1dence together to propose a-f

7persona11u§ dlmen51on- based on behaV1oral orlentatlons ‘or

'
AR \ -

_styles\ Characterlstlcs -or factOrs that .are assoc1ated wlth,_‘

"thls personallty dlmen51on are outllned and dlscussed in the

flﬁ&$\ part oﬁ thlS chapter. In Chapter IV research questlonsf

pertaLnlng to the proposed personallty dlme51on are 0ut11n£d

.

:: Spec1f1c hypotheses _are dellneated and the research d551gn

'

'<.used to ‘test these hypotheses is descrlbed The flnal chapter

: jcontalns"a presentatlon 'of \the results'-of the emplrlcal

=

1nvest1gat10n and ends w1th a dlSCUSSlon of the signifiohnCEm~'

row

:df' the flndlngs for. the con51stency spec1f1c1ty issue’ {n

" . !

"particular and personallty asaessment 1n general . : ’h

| ] N .' ‘ ' . )



. CHAPTER 11

THEORETICAL ORIGINS OF THE PROBLEM

AND REVIEW OF RELATED LITERATURE

There are two domains of phenomena ‘”fhdx can -be

distinguished - within the general - area of ‘pepsona;ity\

psychoiogy. One domain consists of the sﬁudy of _Verbalized‘U

perceptions and aitributions -of perséns ‘while the other
. [ . 3 . .

encampasses the sthdy .of. "discrete  acts" or ;observable .

behavior. The vast. ‘majority of teséarch in personalffy has

been-done within the first dqhain while the sécond domaiq"haé

. . ‘ N . . :
gone wvirtually- unexplored (Fiske, 1979). The two classes of

models that Tare generakly fecognized : having .greatly
influeﬁced research gnd theo;y im'béréonality psycholagy fely!
almQ§t exclusively, on'datalfrom‘the fifst domain. An andalysis
of these approaches, the trait, . psycﬁbdynamic, and
interactionai models, lays baré some df the .sources of the
prgblemS'of personaiipy study.

- " ~ . 4

The Trait Model "

According to thé classic trait mbdgl of personalityl
observable behaviors are ordered by general orientations
(traits) to the world which are aéquirea in the first few
&earé df iife aﬁd persist throughout. These so-called ftraits
are mged to expiain observed behaviors (Fndler, 1973, 1975,

1976, 1977; Endler & Magnusson, 1976a, 1976b: Ekehammer 1974;

-

10
2

\
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[

Mischel, 1948, 1973a) Proponents‘ of the tralt_lmodel of

persoagilty _would ‘con51der\ the/ factors that determlne this

'behav1or to be w1th1n the person. Furthermore, they suppose

> -
that these factors serve as a predlsp051tlonal ba51s for"

cohsfstehcy in behav1or'rn~different situations. Accordlngly,

\

©.in Qhe,descriptionpof indiviﬁuais, the interest, for those who

' ~

‘adhere to the trait. model, | lies 'in the relation between

responses and the latent dlSpOSlthﬂS for which the responses

are supposed to be 1nd1cators So, }n addltlon to providihg'a

At

descrlptlbn of persor .lity dimensions‘ such as shyness,
aggressiveness, dependency, introversion, anxiety and the

like, attempts are made to measure traits; and differences 1in

such ﬁeasuremehts .are used "to explain obgerved rndividoal
differences in.present or future hehavior. It is assumed then,
that traits are the main source dt hehavioral differences.
Also, it is further assumed that the rank order of individuals
as ‘determined with respect to.alcertéip trait is more or Jess
consistent dcross situations (Staqner, /y976; P 121). For

example, if . perseéns A,B ,C,D and E are rated on a measure of

aggressiveness and rahked.1,2,3,4 and ' § respect1vely, ir ig

assumed . that :these people yould.tend to malntaln this rank
order on this trait inm a variety of situations;,'Thgt is,”
person A- would. tend to be.consistehtly moréiégqressive than

person B, person B would tend to be more aggressive than
_ . : _ g i
: . \

person (), person € more than person D and «of on. ﬁnch
’ o

(thev

<«

. w . . . . . . N
assumptinns are maintained  hy  rrai theorists sifce

/
!

> ' A



emphasize‘ tﬁ%t indiQidnél 'behevier ,is'reiéted primariiy'tdw
Afactors withinuthe personr Aceordingfy} 1nd1v1dual dlfferencesi
~in overt behav1or are non51dered ‘to be largely 1ndependent eff'
,the sltuatlon in Whlch _the behav1or occurs (e g. Allport
1966, p. 1j. :

Assumptions of thlS sort led Allport (1935) . Tﬁurstone
61947) ; Cattell (1050) Stagner (1976)Wand others to concelve
of tralts as general and endurlng predlsp051t10ns _to »respond.
Hlndependently to stimuli. spec1f1c to .the 51tuat10n 1n Wthhl.
the person‘ finds ‘herself.. W1th1n th:s ConCeptlon : tralts'
became the basic units to be‘QfUdIEd i personallty Cattell\’
(1950, f957, 1965) took this a step further ‘and dlstlngu1shed
between surface traits’ ——'PVert trait elements ;r responses -
and. source tralts (the\underlylng var:ab]#s or causal entltles

that determlne the surface responses).

WitB regard to the ontogenetic Ar eveIOpmental aspects<
of personallty, trslt theorlsts con51der tralts to ‘be 'stable”
'd1s9031t10ns whlch are affected to some degree by maturatlon
but are. not markedly 1nfluenced by env1ronmental stimuylj (e g'
iEpSfPln, 1977 p 83) Accord1ng' ;5, *hIS‘ conreptlon then
tnere is llttle opportunaty for major changes in personallty
‘,once‘thnvtralts have beﬁome_ stablllzed ‘n: the 1nd1v1dual
(Endler & Magnnsson, 1976é- 1976b) One of the central aﬂd
fundamental asqumpt1ons of the trawt model thernfore iS‘ that
'v;xt~ ‘'show both transteMporal and transsituational stab€)itv.

-

" ] ’
Mary =urhivre  have avaluated the trait pesition ‘hrgvile,
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°1975; Argyle' &. Lmtile,' 4975¢. Boderé “'1973 | Byrne, 1974;

£

' Endler, 1973," 1975 1976, 19774 ‘Endler & Magnusson 197647,

'1976b Ekehammar 1974 FlSke,.19747:1978§; 1979;.Magngssonh &j
Endler v,;977; Mlschel 2196& ﬁééé"$97é -1973b, {971;;+979-
Perv1n- 1968 1978 Vernon ‘i1964) and have .1nd1cated that
there is. llttle support for the beilef 1n tg@ tranSSItuatLonalf4

ncon51stency of behav1or V Personallty valldlty coeff1c1ents-l

obtalned from a number of methqu and varlous varlables ‘such‘

as- leadershlp,‘ anxlety, hostallty, r1g1d1ty, s5elf- confldenge'

“'wj;and honesty,‘range from 0.20 to 0. 50 w1th a. mean eoeﬁfrc1ent"

:;value of 0. 30 (Endler, 1973 Mlschel 19681 1969}.n?heiVarlous
research merhods however i all shared' seéeral'iérl%deall.
i‘features,“namel&} rhe_ 1nd1rect measdremenr of hypotherical'g
'_constructs 'Theselncomnon_ featUres form the bas1s grom which
sournns of wr1r1c1sms of the research methods arise..‘Much- of'
the above,> ment1on%d -research 'employed . the strategy or
. measurnng persenallty constructs sueh as tralts using tests
_quest;onnalrés and personallty 1nventormes -‘ When' one
assumes " as many of the aforementloned researchers have that
psychologlcal tests measure "deep and endur:ng qualltles , -one
'_\

~ﬂcomm1ts‘what Tryon (1979) has called the "test- tralt fallacy
‘iThls not1on bears some examlnatlon. ' .

In, Tryon s (1979) words, "the test- tralt fallacy 'is to
presume that rhe test scores provnde measures of end\rlngﬁand

qenerallynd nharacter:stlcs of the person called tra1t5“°

.The test-trait ‘allac; beglns with the assumpt cn.
~fhat test STAreés ' are  trait . messnuras, - The .seconad
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fassumoﬁion s 1s ,that",trait méasures ~are. ba51c
‘properties of the’ person. It ea51ly follaws that,

test scores reflect basic propertles of the person, ..T'd'

"~ This 'sequence essentlally converts - a’ _dependent_
- variable. into- 1ndependent variable;. hence.” a
measurement is relfled into. a causal force (p 4029 .

Tryon (1979) has’ 1dent1f1ed Cattell s- writings. -

excellent .examplesw of the test tralt fallacy 1n the area of

‘persOnallty testlng U51ng penc1l and papery tests ' Cattell

.(1950 1957 1965) obtalned .a large number of responses from

) many people and factor analyzed these test scores ;1ntb fewer

var1ab1esf These flrst order factors were then reduced further

s -~

,;by factor analy51s to fewer second order factors. Cattell then

. .

employed the test tralt fallacy, that test 5cores prov1de

Ny

.

Atralt measures,“_to 4conclude that he had ' dlscovered 'the,‘

-+ - .

prlmary source tralts of personallty'" (Tryon, 1979;-p; 403Yr

Not énly Cattell but “all other .tralt theorlsts who thave-

gemployed tests, questlonnalres and 1nventor1es to presumably

_'measure endurlng and generallzed character1st1cs of the person,

A(tralts) have commltted the - ‘test- tralt fallacy as well
Seen in, thlS Ilght then, it .is.not surprlslng that such
p?or valldlty coeff1c1ents of tralts ( dlscovered" ylth_tests
or. questlonnalres) as mentloned above~ have resulted _ when
tralts;~have been assessed w1th reference to actual behav1or
Efforts wh1ch attempt w1th1n the framework 'of :conyentlonal
trait theorles to addr%ss the i8sue - of whether actual
hehavror' is\ 51tuatlon épec1ffc o‘r'~ ls ) tran551tuat1onally

consistent (by u51ng tests and questlonnalres to measure

personallty dlmen51ons") become completely untenable.

o oo e .- . .
. ) v . N -~ ' e ) >
.

o~



. From the foregoing discussion it becomes ¢leaf ™+ tHat

" élthopgh: cross-situétionél cons;stency 'of behabior i
loglcally ‘implicated in the trait position;' it is. 'not

\
\

_emplrlcally suoported The emplrlcal ev1dence then giyespriee;»

A

" to ‘serious -quest;ons qbout some "of the assumptrons whith are’

’

central and fundamental to the trait theory of personathy and‘

its measurement techn 1ques.

- , e G

The Psvchodynamic Model

'Psychodynemic theories, the précurSOrS'of trait thebriesh

rest on the aSSumptlon that- there is. a ba51c personallty core

..wblch serves as a predlsp051tlonal ba51s for behav1or in‘all

'S1tuations (Berne,‘1961' A. Freud 1946; Freud, _1900, 1910a,.
1910b; Hall & Lindzey; 1970) ' '
Unllke the trait theorlsts who assume that. the rank order
of. individuals w1th respect xh.'a .certaln. behavior vis
COnsisteht'acrpss different - 51tuati0ns;‘-proponents of the
psyehodynéhicv mddel. do not"always'assume this.’Rathef, the

latter theorists hold- that emmitted hehavior is mediated

through intrapsychic~ defense hechanishs' 51tuatlcné1 stimuli

ve11c1t certaln psychlc or covert defense mechanisms which in

turn, _determine the overt respOnses (e.gu, Erikson, 1963;

-Freud, 1900, 1910a, 19‘>101:'3).~ Nevertheless, like the trait

theerists, proponents of the psychodynamic’ pos;tlon empha51ze

- . - are - - ©
- . 4 . - ete -, -~

‘that_individual behav1or ﬁs manlfestéd as  the - phenbtypic“"‘

a
- av e

-

vexpresszon'iof‘ underlylng 1httapsYch1c-'genotypic-structuresh'

B

P I
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withiﬁ*the'person} Individual' differentes, in behav1or are
con51dered to be a functlon of dlfferences in ‘the 1ntrapsych1c
organlzatlon of latent dlSpOSltlons w1thdn the individual. - -

The trait and psychodynamlc' p051t10ns differ markedly

1

with respect to “the ontogénetic or developmeﬂtal aspects of
personality as,vit’ is [manifé;ted‘ in, actual, preseht day

‘behavior. The' trait theorlsts‘ pay - less attentlon to

. - )

developmental aspects than do the psychodynamlc theorlsts. For
followers of - the psychodynamlc tradltlon the. latent
dlspos1thns determlnlng actual behav1or are seen as hav1ng

been formed on the ba51s of early 1nterpersona1 experlences‘p
2
that have modlfled the expre551on of. inherited. 1nst1ncts or
“motivational forces: (Hall L& ,Lindzey, 1970). AS already-

v

mentioned;' adherents of. the. trait position. hold  that

enviroomental factors are not of p:imary 1mportance . in

' inflaencing the developmehtiof the latent dlsp051t10ns which
are manifested in: expresaed bebavior. Thus, envxronmental
stimali abe not Censidered to be barticuiar1§ 'impbftaef in

K affecting‘eﬁitted'resesnses.

| \Ps&chqdynamic_theotists have shbown little interest in the

"meéasurement .’ problem” -v(Mische;,-'_1973a). Data gathering

-procedures for the psychodynamie theorist entails ihteryieks}

the wuse of projectives, free association, dreanm analysis and
" g ESrERT ,
e . T

Personallty ”'Qithin ,Jthe ﬂ psychodynamlc ‘COnception,

descrlbec the .inferred, bypﬁth9917ed medisting internal

‘



~

states, structures, , and 'organization of individuals

Accordlngly, it is contended that all rgsponses from a person

E ultlmately reveal his enduring basic problems and personallty‘

1f the underlylng meaning of behav1or is 1nterpreted properly.

‘As  Mischel '(1968) pointed out, adherent to thlS variety of

theory belidve that in unstructured, amb&guous Of projective
situations,' the person's . responses reveal his basic
personality cdnfiguration. All aspects of his Behavidr are
interbreted' as potentially ;evéalinq the basin~ "underlying”
personality organiéatidn (Ha]l&& Lindzey, 1970).

Psychodynamic, theorists, unliké trait theorists, long ago
requted the lidea of behavioral consistencies across
situations (Mischel, 1973a). Instead/; they emphasize that.~
behavior varies .but thaﬁ diyetse behaviordl patterns serve The
éamen_endurinq and generalized underlying dynamic or
motiéationél dispositions. .The search for dispositions thus
rests on a d;stinctido between gUrface behaviors and the
motives that they serve. This invelves the distinction between
the phenotypic and genotypic and entails én indirect rdrher
than a direct measuremehﬁ “procedure. "(Mischel' f4968) The
psychodynémic apprOach rhuq qharns ;)rh the trait approarh A

owm w ereg

dlSlnterest in behav1ors exrept as they serve as signs of

1

e~ . . > ',,. - i e o B ) \
' The  urility of  this  "direct  sign” -approach to

déheraliéed‘dlspOSJthns

dispositions depends oh tbe{infefph%e provided by the clinical

'ju(]go‘ The "Q]iv"‘bi]i"",’ 2yl '.‘_’.]]iaif“l nf rhn EE BTN | iudqvmv,y-



theﬁ»//g;;omeé critical. Mischel (1968, 1969, 1973b) has

investigated in detail the extensive empirical studies on the

% . . ) .
issue of the utility of clinical judgments in inferring broad

dispésitions indirectly from the symptomatic:- signs , and

unravelling disguises in order to. uncover the motivational
dispositions that might be their roots. Mischel concluded:

Surveys of the relevant research generally showed
that clinicians guided ' by their concepts about
underlying genotypic dispositions have not been able
to predict behavior better than the person's own
self-report, simple 1indices of directly .relevant
past behavior, demographic variables, or, in some
cases, their secretaries (1973b, p. 339).

Evaluation of the Trait and Psychodymamic Models

Notwithstanéing the grim evéﬁuatio;é\of the psychodynamic
and trait modeis that have been passed down in the iast few
years, certain proponents of these models of ’ﬂuman
perscnality, staunchly défend the theories (e.g: Epstein,
1977, Staqr'wr, 1976; Wachtel, 1973). Their defense frcuses on
personality thecries as modeles of rsyrhological processes
while they haven't come tn gripe with the concerns of the
critiés  who ;ave focused on Fhe measurement mndels that a;e
re]evanf to these thecries. Considerable controvérsy has

arisen in evaluating and intefpreting the results of

personality research then, because ~f this frequent failure tn

Aistinguish betveen the thenries ags medelg &F psychnalogica)

rroceagea [nA "he - Je-ant meaguyrement mndels. The empirical

ChnA YA Yoe g I bohy e ey e LR R [ rravide Ay lane o o~y
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transsituational consistency of behavior (Bandura, *1977;
Endler, 1973, 1977: Endler & Magnusson, 1976a, 1876b; Fiske,

1974, 1979; Mischel, 1968, 1969, 1977, 1979; Pegerson, .1968;
Travis & Violato, 1981) . The criticisms of trait*: and
psychodynamic models bésed on these results have been directed

at the trait and psychodynamic measurement models. (or rather,

the lack of a measurement model in the case of the
psychodynamic theories), while the defenders of traits have -
focused on the trait and construct personality theory,

Adherents to the psychodynamic perspective havel depended
upon interviews, case histories and idiographi¢ vérbal
descriptions. Those who have attgched- t%emselyes to its
offspring, the trait model, have relied on guestionnaires,
ratings and tests. Mischél (1968) has emphasized that the
psychodynamic theorists have shown little iAterest .in
developing a meésurementlmodei based on quantitative data. The
methodoloqicai shortcomings of thisg variety Af theory then,
hecome obvious. Thus, neithpr the trait wmwddel nor the
psy~hodynamic mode]l of human personalify retain much promise
As bases for research since they Aare not very useful] for
enabﬁing one to make accurate predictions, With such
~nn=idefations in m%nd, Tyler (1965) concluded that:

...Ehe most important reason I see for\quéstioning

the adequacy of this way of looking at things is

that we are no longer making the progress with it
that we have a right to expect (p. 501) .

v
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“The Interactional Model o e e

The/ w1despread dlssatlsfactlon with = the ”trait and

P

psychodynamlc models of personallty assessment and research,

_has produced an upsurge of 1nterest 1n the = so‘called T

\\1nteract10nal model of personallty Even Mf@chel whose earlier

works ~were prlmarlly devoted to" criticising the. tralt and

psycbodynamip p051tlons (e g., MlSCth 1968 1973a) .hés
recently come, around to adopt-an 1nteract10n p051t10n;(e.g.,
Mischel, 1977, 1979).;As Endler has'snggested, ;Lnte:action}sm ;1;.

"is probably the present Zeltgels - of research ‘in personality”

(1977 ‘p..345).

The interactional model focuses " on. the5‘interaction'- e

between an individual and hlS env1ronmggt Actual behav1or in-
this model is con51dered to be the result of an 1rredUC}bie
interaction between dthe person and the situation he
encounters. In many cases,'other persons may form an integral
part of the sjﬂuetion; This does not imply that eithe}'persons
or situations are unimportant sources of behavioral variance:
rather, nejther of these two ‘factors alone7 determine
beHavior. The importent element is the person by situation
inpenection unit.
. &

The empirical evidence to support an interactionist view
has come madnly from those researchers who have used the
multidimensional variance ¢ components techniqne proposed by

Endler (1966). This techniqne allows for the comparison of

relative varjanrce cantributiohs by varinsus factnrs. Endler ang
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HUntj(1968) ‘have emp}oye&..this. type of “analysis on the-
.variabresht,of; anxiéusneSs *and.'hostility; and 'Endler and

Magnusson. (1977) have ddne thls w1th respect to anx1ousnessh

Typlcally, the varlance components attrlbutable to the person—

51tuat10n 1nteract10n are larger than: the variance components,
o attrlbutable to. elther persons ‘or s1tuat10ns.

Desplte a body of ev1dence Whlch seems ,to support 'the_

notlon that typlcally the person 51tuat10n varlance 1s larger

than elther of the twe m in eﬁfects (Vlolato,_1978) there are

._ C e -
'serious shortcomlngs 1 the . 1nteract10nal approach as_ 1t

~stands today These are dlscussed in: the followlng pages

'

The.‘tralt,Jmodel“oitpersanallty 1s baSLcally a responsei‘

fresponse (§>R theory wh1ch rests on the assumption that‘ the

V determlnants '5f behav1or ?re51de wlthln ‘the ‘person (B=f(P)).

Sltuatlonlsm (Bowersi 1973) ﬁs a st1mulus response (G -R) model
whereln it is"assuned that the- primary determ}nants of
behavior are due to the specific stimuli of the situation
(B=£(S)). The {nteraction?( mode 1 encompasses features of both
of these‘sinne it ‘focuses attentlon on the 1nteract10n'between
an indiv#dnal and hms env1ronment; Thus, within ‘this model,
behavior is seen as.resuiting from both situation and persoén
factors. While the shortcomings of the trait angd psyrhodynamln
models have been adequately demonstrated (e.g. Mischel, 1968),
little cryticism has been leveled at the 1nteract10nal model,

perhaps Hecause of its Jnherent loq1ral appeal

Up to fhxs pcint in this,thesis, "intevractioniem” Ywasg

¢

. e
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'51tuat10nlst model) ; (2) B=f(P) (the 51mple tralt model) (3) -¢
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. been discussed as a singular'viewpoint , theoretical‘ p051t10n

or hpdel. However; several Varlants of this orientation can be

dlscerned 1n the llterature on 1nteractlonlsm

Buss (1977).'for example®, recognlzed the use of what he

has described as two mutUaliy contradlctory deflnltlons of

7

\interactron.y The first deflnltlon represents a mechanlstlc

world v1ew while the second represents an organlsmlc v1ewp01nt

-- the th —belng derlved ,from 'putatively -“incompatible,

metaphysical systems. These two models are derived from four

~

‘dlStlnCt perspectlves or v1ewpoints' (L)h B= f(S) (the smmple

S=f(P) (the phenomenologlcal p051t10n whereln the functlonal*h“'

51tuat1onj“i$f'assumed to'- be ‘a cognitive constructlon) T 4)

P=£(S) (behavior theory (e. g., Skinner, 1953) whereby the

dlfferences among people are assumed to stem from varlatlon in

their enV1ronmental hlstor1e<) The first 'or mechanlsfnr model’

of interaction, comblnes the models B= f(S) and B=f(P) into the

model B=f(P,S) where rhe person and the situarion co-determine

\

'Eehavior. Here the relation between P and S is neot dpqcrlhed

but it is aqsumed that the relationshitp befween (P,SYfand B i -

?

unidirect1onal and causal The second or . organismié model

_cembinee the remaining positions (S=f(P) and p= £(S)) yielding

the reciprocally causal relationship, S<w-->p,

!
Howard (1979) hasg criticized .Buss' (1977) analysis on the

basis that Buss has failed to specify two further medels of

interactinan whirh are jAentifiskhle in the literatnre, Figura 1
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 répresents the four “bésic mddelsm o£ 1nteragtlonxsm that

K} . -

.

'encompass all of the theoretlcal p051tlons ot v1éwp01nts ~of

i . - -
[y . - . - [P
N N

.interactlonlsm ‘ ',ni . .1' P . AR
.“. . - N - ) ' . ‘ - . ‘ ‘. ' -
"Pg\;*:4 S 'S;\\& - ’S‘\\\
. B 1 ' B_i/;/rﬁl I. B . ;
: s/ P \ P | P/"
A.B=f(p,S) B.S=£f.(P) C.B=£f(P,S) - D.S=f(P,B)
. - P=f(S) S=f(P) - "B=£(S,P)

' RS SN P=£(3) P=£f(B,S)
‘Flgure 1. Four Models: of Person- Sltuatlon Interactlon
oo (Adapted from:  Howard (1979) p. .192) R

========_================ ~=.: ===-_:=::==;====:==’='u==h==~=_i~.1:=

Figure 1%.rep;esents BﬁsS""mechanistiC model and Flgure

1B ' represents his’ "organismic”.  .model . Flgures 1C and 1D
. R R R o - e -

‘ explicftly express the assumption that mdtual causa;ion exists

among all three variablés (P,B;S) .while F;gures 'IA'\and 1B

freprpsent the models of 1nteracrlon1qm whlch do not exp11c1fly

fake fheep mutual causaflons int~ af'runt The d;ale"tlcrans

\Who‘ have' debatéd the vallﬁlfy of Jnroraéfionism, have
frequently failed to specify which model was being considered

‘§¢3g.,-Eﬁdler &‘Mégnussbn T976a - 1978b).. The varlouq mod els

'~have' been tac1tly treated.as 1nterchangeab1e. Thls haq led to

‘con51derable confusion and futlle squabbllnq - among :the

proponents of the various view-points.

1

OIWPUS" (1977) analysis of thisg noint helps to aclarify

the chortaomings 6f the "modern” interactionist. positioan.  He

Alace ' {dentifies  fanr  ganarste meanings of interaction which



‘can.be related to the four models depicted in: Figure 1. The,
iiirs& position ‘as -represented by’ Endler (1973) is oné of

uni ﬂrectlonal 1nteract10n Here it. is a uestlon of ﬁow two
: q

N <

Aor“more 1ndepenaent varlables (person and Sﬁtuatlon varlables) -

4

‘arex comblned" or cdnnected" in' thelr relatlonshlp to a

\

dependent varLable (1nd1v1dual behav1or or. reactlohs) This_is
che model gepresented in Figure IA The sécond l1nterpretatlonw
of 1nteract10nlsm -(represented by Bowers (}973)) focuses on
athe 1nseparab111ty of the 1nd1v1dual env1ronment system and
emphasizes " the 1nterdependency ‘betwe'en - the pérébn 'énd'
eﬁ?irqnment The‘person and env1ronment are /assuhed "to be
intefdebehdent' insofar as‘ the person perceives or construes
the situation "in .a fashion that makes it imﬁoébigle' ever to
compléﬁely' éeparété the envirohment-frqm ;hé be;spn observiﬁg
itf (Bowers 1973, D. 328) -This is  the inférpertation of
ihteractjon :as, schemat1ca1ly -represehﬁed in ?{gure 'R. The
third E&nd of interaction which is réciprocal or ‘aYnamic
interacrrion is 'depicted‘ in Figires 1C and 1D in its variant
_formg. Here the person and sitﬁériﬁﬁ are seen asg mutually
;nflh?nc{ng one anothét‘rgsu]tinc in <p9c1f1c behavier (Rigqure
1c) In'ifs secondivafié;t, the person and sxtuatlon arn Seen
‘ési'mufﬁéliy' ihflnénriné one another: e:ultlnq behavior
affeqts the person's sUbseﬁuent ?eSanse, which ‘in turn &ah
$
transferm the <éituation, This in turn( again affects the -
rerson,  which aqa;n iﬁfiuehces fhé person’s résponse, and so

forsh (Figqure 1N), Thig sesitian may  he seen  in  some of
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' Mischel's - work (1977, ’T979):' The final interpretation or

meaning .of the term "interaction” is that represented by * the

N

."modern™" intefa¢tdoﬁists (Ekehammar, '1974) and is a speciai

‘case'of Buss' mechanlstlc" model in Flgure 1A where B f(P S).

This meaning of - 1nteractlonlsm is 'the conventional one as used
in ° é%éiysi;A sf variance where ﬁwq ingependent yatiable%
(person - ana s{tuatién variables in the jnteraétionists' case)
"c;mbine" to contribute portions of the va}iance to the total
poél of variation  fin‘ ‘tHevvsy§£ém} ‘Tgfé‘Astrategy 'fof"
"ﬁe;ébnéxity; researéh.was-inftially‘proposed by ‘Endler ., and
Hunt (1966 | P- 341) and has since been ﬁhampunned by Endler
and his col]eagues '

As 1n olweys' (i977)‘ firsf Aéaning, Buss; (1977)
mechanistic - mode! and‘ the model depictéd in Figure 1A, this
Endlerian version of interattion is of a ﬁnidirgctional sort
hut  with q01te a spec1a1 characfec in that.it is based ap an
evpirical mofhoﬂ wh1ch 1% baflcally { theoretical. Sin;o most
(5 f not a]l) the researrh on "interarrionismv" has been done
wéthin. this restritrivp embiriraliv-béééﬂ' ‘a rhporetucal
nethod, and since it has been proposed as a uq;ful mnfhod for
rpqolv1nq some central and persistent problems of personallty

research and assesswent . LEndler,'1973 Endler & Hunt, 1966)

which are essentially of a ‘theoretical-conceptual nature, this

conception of interactionism recejives special attention bhelow.

The more compleﬁ models of interactionism which explicitly

\

posit mutuval-or reciprocal influence or determinatinn hptwaen
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,persons, situations and behavior incorporate .a remarkably

abstract sense of causality and seem to. lose track of what. .

A

specifically is caused, influenced or determlned and What' Ls

s

constant .through time. Accordlngly, the concepflnns of the
rrnanqular affairs represented by flgures 1C and 1D do “net

move far beyond purely conceptual or metaphy51cal systems.

That 1s, no researnh has been de51gned or generated -wlth;n

these. models in attempts. tb specify. the "f" or function,

betweew parsons and behavior, situations and behavior, " and

hehavior and 'situations. Accordingly, the - term

A

"interactionism™ or- "interaction” in the fnllnwinq pages

refers spec:flcally to the Fndlerxan un1d1rect10nal Analisis

of vAr}anCO hased COUﬁnpflOn ~f interactionism.

Unidirectional Interaction o

s

P n reeent‘nnbliéations (Endler, 1977; Endler & Magnusson,
1§7éé: 1§7€b), ﬁndler and his eolieagues have :been 'tontinq
"interactibnism" as a new and revpallng ronuepfuallzatlon

Hdnener, the 1d°a that - behaxlor is é. fuhctlon of both the
env{ronmenr (situation) and the organism (persdn):is nardly
new (e.qg., see Ekehammar, {974). Nevertneless, sEndler (§973)
does as far as assidninq interaerionism as maniﬁested in
personEIity research, tn new paradighatic status: Many others
before him Hnwéver; bave, understood the impertance or

sityati~ne in personality research. Fuen  Cattall (19g8) for

crample;  naprly a2 Aecade earlier readily recoanizad the

\
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' 1mportance of 51tuatlonal stlmull Thhs, he wrote- _

‘Lack of allowance for the situation is' ane - of ‘the'
main’ causes. of mISjUdglng personallty (p. 27)

At the same time, Mischel (1°73a) has 1nd1cated thar the
langﬁage of ihﬁerac*ionism <simply prov1des vanother -way of
:talking about the idiosyneratic organlzataon of behavlor and
its dependen-e upon specific condltlons. Before 1Es prgponents
can c;aﬁm t~ provide a new direction fby persogal1ry theory
énd ‘f§Searéh,‘ interactionism must be prediétive rather than
merely describti&e; It must on “an a pgjbri basis predict
moderator variables from classes of behav1or or reactioens that
will bhe usefyl in analyzing behavior. The interaction studies_
that have been recent]y conducted, as Endler (1977) readily
admits, "do -net tall us why {the variaﬁce is arffibufable to
the interactﬁnh compenent 17 (p. 352). Rather,  they merely
demonstrate that the intetaéribﬁ compoient acceunts for more
of the variance than either *of %he two main effects Alane.

Furthérmoré, these studies hévg not as yet evplained the
nature of ' the vqbgainéd interactions between persnans  and
situations and na ‘(.)ne hae demﬂ:sfrareﬁ that ac~urate
predictjons can he made a priori about iﬁaididuaﬂ bebavior.
The Attribution of tﬂé variance to the infe%aétion companent
might lead one to ropnclnde that the interactioﬁs have

demonstrated ~onsistent and predictable bebaviors across a

variety of situatione, But this of “Aurse, is not the ~age:

AY
’

The variar: ~ Coomponent etvdire are Adecry ;Pf"i ra bt net
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take : plaée'“ psychologlcally, '"the“.‘~ empha51s . on

of a truism (Mlschel '1973a ,p; 257) '
y o #-

Clearly, the basic questlon JOof how- the"-person':andr\

“~

situation interact in determlnxng behav1or ‘remains “to be

‘clarified andfthls is after alI the questlon that Anasta51,

"1nteract1onlsm...7becomes7 thtle more than the proclamatlon-n

(1958) posed more than 20 nears ago As we have seen rn the g

unldlrectlonal Ver51on of 1nteract1on persons and ‘s1tuatlons

.are treated 1ndependent entntles that comblne to produce‘ d

:

o

behav1or Person and’ ev1ronmental factors however,. do not

functionl as :1ndependent determlnants. the 1mpact of each;;

e -

. depends on %hat of the other “In addmtlon one. can ‘ask. what in.

a person can- be meanlngfully said to be '1ndependent of - his

behavior? " The conseqguences of present behav1or “can affect the

S1tuat10n in which one behaves, whlchh w1ll in turn, affect .
subgequent behavior. Thus person and enyironmental factors do

not function as' independent" determinants of behavlon. The-
modern_ interactionists (Endler, 1977) acknowledge thatd
bebavior is overdetermined and determinant; but" persons and
sltuations. are deplcted as 1ndependent causes- of ‘behavior as
though behavior were only a product that dOes not flgure ih
the causal process. Analyses which allow one to partial oit
the relatlve efﬁects of a variety of factors are not ‘possible
w1th1n the modern verslon 'of 1nteract10n. Moreovér,‘this

model still flounders on: the Yproblem of dnstlngugshlno

beteween the genb“ynwr ‘and’ pheﬁotjplc strurtures and dynamlcs

-

T



_Thé Role of Reactive Variables

distiﬁgdisﬁiné .between

'concelved of %s'&eactlve vargable

‘theorists.

) of - persdnal1ty and of establlshlng the connectlons between the -

%

t&d. Thg modern 1nteracﬁlonrsts¢ﬂa.g; Eng$er,;J9Z7)“haXei re- .

r

4 .

labeled - the phenotyplc as reactlve :ea;iabiés"Awénd the

genotyp&c as "medlatlng variableg" .. L

Endler _(1977)_“hés ?stressed .the necéesity for

B e

behav1oral variables ;(typlcally

@

ST fants™

o

sand medﬁating . variables
.L_xl . . - .

,)

(the hypothetlcai construct) For example, héa;t rateris

sometlmes treated as a. reactive, variable which .gives - some

indication 'about theé levels ot énxiéty( (the hypothetical

cdnstrutt). Endler stressed that there is not necessarily a

i one—to-bne relatlonshlp between the emitted behav1or and the

N
\

1ntrapsych1c functioning at the hypothetlcal construct - level.

As we saw above, this 1is merply .,A restatement ®f the

phenotyplc genotyplc drst1ncf1on made by Mischel (1968) and

~

Aigythh has" prov1ded a conceptual trap for personality

MacCorquodale and Meehl (1948) had made this distinction

('f

between 1nterven1ﬁ§ variables and hypothetical constructs more

than . thirty years ago. Accbrding to these wfiters,

hypothetical constructs "involve the hypothesization of an

entity, process  or event which is not itself observed” while
ifhtervening variables are "constructs which do net involve

such Pypotbesization™ (p. ©95-9€), MacCorquodale and Meehl

LTIV T e e e L e e P R
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T (19238)" Proéposed “three - factors . which .characterize = an
T AU B e o . ! ' ' .
.inte:vehingcvariable:j ' S R o

) First, -the 'statement of such & concept does not’
.contain any. . words. which are - ‘not- reducible
to...empirical - laws. Second, the wvalidity of the
empirical laws is both 'necessary and sufficient for
the  "correctness" ‘of the . Statements 4dbout the
concept. Third, the quantitative- expression .of the
concept can be obtained without mediate inference by
suitable groupings of terms in the gquantitative

" empirical laws (p. 107). ‘

-
 ;bechetjca1 canstructs on the other hand, do not fulfili . Aany

of these three conditions. Rather, their foermulation,

“n

- ..lnvolves words not -wholly réducible to the words
in the empirical laws; the validity of the empirical
laws is not a sufficient condition for the truth of
the . congept, inasmuch. as -it contains surplus
meaning;~and thé guantitative form of the concept ‘is

not obtainable simply by grouping ‘empirical terms
and fynctions (p. 107).

\

"In  short, the proposed role of intervening variables was that

en as not_having any factual

[

. of,convenienre since Ehey dere se
content surplus to the empi?{ééiqunctians thét Fhey serve f~
summarize. Tn the C’"';]‘?"*" of Hypoﬂﬁfi:al. c;onqt-.rt)rfs_ hovever,
they ,Qérev seenV~és having é cognitive, favﬁua1’réfarnnro in
addition. to the empiricral data whichlconséifure their suppers
(QacCorquodale s Meehl, 1948,1p. 107). Albeit often confused,
this distinction between hypetﬁe*i"ai' constructs  and
intervening variables has formed the very fqundatioas of the
approéch to persbﬁalitylstudy both within rhe rsychodynamin
and trait models as well as the mhre re~ent intoracrippist

approach. The interactionist thearist., who 1ike +rha “trajt

il . v



theorist, relegates observable behavior to ‘the “reactive

~variable" status, fa;és,ptoblemsl'A very brief “look: at the -

aéQeibpﬁént. of 'thé_ intefaétiohai‘médel réveals»tﬁe'basig'Qf
these probfems. ‘ | | |

The dnteractional model was' developed baéicaily' on .
anxiety reseafch (Enalef, 1966; Endlef & Hunt, 1966; Endler &
Magﬁuésqn, 1977). In racent formulations about the 'ﬁature of
anxtety (Endier, .

| -

1977),  two  compcnents  have begn -
nguishéd: trait and state anxiéty. Trait anxiety is
. ' . . . N

disti
vonceptualized as a hypotheticsl construct which is thought to
be a ;élativelx stable‘pétéonality characteristic and has.at
VArjcus fimés been conceptuélized as a trait, as a mofiVQ, and
as a drive (Shedlesky &'Endler,‘1974). State anxiety is also
concopfpaljzeﬂ As ébhyboth?tical ehtify but it is rconsidered

to be a transitory emational condition. Nnv@rfheless,|nnxie€y,

whethe' ‘VYrajt or atate ia viewaed a3e 3 hypnathatical ent ity
within the pers~n that “r augeg?" hehavinayp This amjitted
hphavic;'\ i_:; at the cama t {me l"ppﬁl‘f‘cl\': (t—/'\‘ c.’('\mp ﬂoq;rpgﬁ_ iy

wirunt‘:ion:ﬂ stimuli .

Anxiecty bas in the past, heen ”pnrafionall§ A~€iped with
reference to djverse rritéria and as a consequence ﬁas given
rise ro ronsiderahle confuajan andlimpr;rigibn in psv~Bmlogy.
Sa;hin (1°6R), one &f the more incjisive critice  of anxjety
researrh, takes the r~0§;ifior1 "hat sinre anxiety ig ‘vypically

used with vreference tn e mental ftatre, v hecenesg

"nl:-r'~1oqw'r;\j]s 'Y‘sf');”)‘_ ‘:Y'}\-u,r 57-;' ;-]huipfy e merelsy = ~reat tan



of the reSearohe: rather. than a cOmponent, of = the - human

psyche"l and  as such its nature and manlfestatlon 1s not _

- .o P [T . ¥

’ qubject to verlflcatlon or~\£a151f1catlon through sc1ent1§1c-

1nqu1ry.. Sarbin goes foh fto suggest that 1nqu1ry must be
Steéred away from hypothetlcally constructed states . of mind

which have been the sourCe of much futlle speculatlon. The
. ) l

modern 1nteractlonlsts however still rely on the "state-of-’

mind". approach _wh&ch;ﬁgeeds;iptbfthg”}n%réciaﬁlé}éqd:ooﬁﬁié;

oo

‘problem of diSCovering‘thé relationshios between hypothetical-

constructs ana observable behaviors which are esspmed,to be

the phenoryplc expression. of these wnderlying intrapsyechic

~

oenotyplr. mental states”.

Soeculations éoncerninq ohesé intérnal factors lead to a
oalaxy of "constructs”, "traits" and "dispositions” for ;hiﬁh
tpere is litrtle in éh» way of convin~irg evidence. Peseancﬁgrs
"Fearﬁhinq" for these ;stnres qf:mind* han 'yr‘nélly employad
'he “trategy of <anstroct validity,

The in'es?iqaf'or ueing thig a;‘nfo:sf'}w, takes as the
cviterion, » particulay beha"ie; wh{nh 1s  net intrinsically
méaningfu]) or  ~F inrnresr in. its own right, 'Rathe'r, he
regards. “n theoretical qkoﬁn@s, such "reactive variables" Aas
"sions"' or  “teat resbnnsesj for indexing snme underlying
trait, c,.Qn'-‘szU"f ~r Aisposition, T‘lnfdrtunaté‘]v, thiea 'sparr_'h
for an in{nov system via rvreactive varijables, has, as Skirmer
(107%) prutr it :'pvovpﬂ to bhe Ane of the moer r'*"f'lin'\?‘in']

T T e A cpy et l—‘]r‘\y‘(1 LIS RPN l{~"’}» f '1“]]';,?.[)('94' /r‘. 1)
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Fiske (1974) has argued that the difficulties in making

connectiqngibetweenthypothetical GONSLIUCtS and . self-report

and  other ‘indirectly  collected’ data, have ‘caused ' the

- onventional ‘science of personality to have . reached ' its

~

imits.. Three '1nterrelated conditions are considered to be

responsxble- (1) most of the data are the products of - complex

[ 1

1nterpretive judgment processes within observers- (2) the

Geaty “ o RN w - . OIS e o & . - - DTS

/?:egreement between Sets -oF observatlons Irs llmated*'and C3T‘the

ties between.observation and concepts “is " limited. In self-

report data, the co-variation between spec1f1c 1tems is low

“and reproducnballty over ‘occasions is poor (Meehl, ‘1978). In

’ -

]udgment by others; there -appears to be 1little hope for

improving the level of agreement when the task fequires

e

complex dec151on processes (F1ske 1974) . The 1nt9ract10n1sts<

still focus on concepts with inadequate"’spec1f1catlons ~and
tenuous 1inkages te measuring procedures. The severe
Hmitatinns to p'r'ogress in ‘"peYs'bnéilit""”}; research ' is '.vldue’ to
heavy reiiance on words as'explanatory 6evices and dependence
on complex observer judqments arrlved at by proceSSJng diverse
perneptxons with low aqreement between observetsi Accord1ngly,
Fiske (1974) was moved to conclude that:
As long as this trad1t10nal or1entatlon to the fneld

persists, little can be done to escape these
fnnﬂ:ﬂnmwt:’l h'\nfiw(":aps (p. 10). '



-

WiSﬁhmary‘gi‘Cfiticisms of "Mode;h" InteracEiohfsmf.

By way of summary then interactlonlsm as"it”'iS"seen“

throughout the personallty 11terature has been conceptuallzed ‘

1n several dlfferent sometlmes. ‘'somewhat 1ncompat1ble ways.

" Most of | the research within the 1nteractlonal model is based

on the Endlerlan unldlrectlonal, anaLy51s—of—var1ance» based

-cbnception which 1s essenfially"a—theoretical. The central -

—questLon to_ be addressed is "how do persons, 51tuatlons ‘and

RO = -

behav1or 1nteract to produce present dnd futur% behav1or. The
1nteract1onal model as operationalized within the sedrce dfi
variance paradigms cannot address this question (cf. Sadava,
h980)..Wirhin thi% 'mbdel,”ipersons- are. still defined with
refe;ence to‘ hypothetieal, hfghly abstract fcehstfucts" and
"traits” and‘TbehaGfer is viewed as pr9Qiding "signs" or
v"te';sts'"_ of” Undelyihq dispositions, traits or constructs. In
addit;on,‘fhe Questioh, of the validity of what 1is being
studied has heeh paid‘ very little afrentien while the

researchers have focussed on refining analytlc tPChnquPG for

data of questlonable stability and va11d1ty. In conclusion,

the wvariance component technique has contributed more
. 5’ - ~ . .
confusion than clarity. Tt is not possible to ingtitute

i

adequate tests of the trait, situationism and interactional
‘positions by weans of the analysis ‘of variance conponent

technigue as it is commonly used (cf. Olweus, 1977).



ﬁeféonglity"Psychology and the ‘Criteria of a Scientific

w

.oBaraﬁiéh.L! - Ce L )

.y~Sevéral scholars (Byrne, 1974{ 'Cronbach, 1975; Eisko;
1574,7{97é5j 1979 Golo}rold & - Kent i972; Phares & . ‘Lamiell,
1977; Sechrest,. 1976 Tyler, 1959) have indicated that
personality as a science has'reached its liéitS' by émploying
the traditional orlentatlon involving 1nd1rect assessment of
hypotﬁeticalocoos;;ucts. Fiske (1978a) has gone"an far as
,ﬁlggly §s§or§inghthqt pgrgoqa%ityvpsychology is noé and_nevef
‘has been a science. For the preoont writer; to&s assertion
seems to have some merit in it -- especially when the étété of

personality psychology is analy7ed in relatlon to Kuhn's

b 5

(1962) concppt1on of what vharcterlzeq arsc1enr1flo paradagm
In his by now famous book, The Structure of §g£gg£l£ig

Revolutions, Ruhn (1962) oas 'a:§ued that "normal science”

within a3 discipline proceeds within the framework of a

paradigm. "Paréd{gmﬁ refers to the consensually agreed vupon

(by its practitioners) modus operandi of a  scientific
ilaisoipline that is méde up  of a set of "rules". The rules
include the Pooceptiohs of the nature of the theary to be used
in'guidéng :eseérch; they "define the nproblems worthy nf
‘investigation: they suggest how these problemé are to be
investigated and perhaps even define the ° appropriate
instrumentation to be used in research. Norms)l ecience within
any oaradiqm, is the explication of. therries within that

rar2digm, the ~ollection of fa~ts ralevant tn thece therries,
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-

" and the'p

- - “

QSt}hQC‘édjﬁspme

-

that is required. Thfsfqe

,<j;entg:prisgffor the -solution of problems within the éstablished

par;digm.

However, during the

\whiéh do not support the

1

conception ' of - reality

- AT . ~ Coee e e

P
.

nttdffﬁﬁedﬁiés‘tb}fitygthéfﬁfacts‘wif__

sgltg‘ihﬁa difectienal.and;cumu;ative

process of normal science, anomalies
theories or do not fit inte the

within the paradigm, begin tn

- ' . - . .
accumulate. As research proceeds and the anomalies accumulate

'to  the” point where th

v

~dramatic in nature as t

aécébﬁéa aséﬁmptiéné; a
M . »
paradigm. A revdlition ev
disrupted as 3 n§h paradi
the previous ahomaliesf
the rules are once éqain
permal SCienmce Feqinc aqg
is high.? Thys, normal] ar
setn abAut art “1ay{ﬁ;.
Al rhrnth\\N\ 1'e aAn

e

F R G e e e —

"According to Kuhn (1962),
by "common law procedures

this is how the Newtoni

just as the Einsteinian o
discipline evolves into a
its practitioners since t
to the recent attempt (in
Asscciation to estahlish
by legislation (Koch, 19
Travis (19871) have als
psychclecgints have ot

scientific Jegitimacy 4y

ey can. no longer be ighored or are so

0 present direét .affronts to the

3

entually occurs and normal science is

gm which hetter seems to account faor
- ’ LRl

replaces the exisfiéé paé:digm. When
ecstabliched within the new paradigm,
Ain and resistance tn competing views
ignce, fallowing a paradigm shift,
nd extending the new praradigm.

n]ygis te camowhat mare saphiaticated

a scientific paradigm is established
rather than by fiat. For example,
an paradign replaced its predecesscr,
ne replaced the Newtonian paradigm. A
science by virtue of the activity of
hey "practice science”. Contrast this

1979) by the American Psychological
psychology as 3 scientific discipline
81). Anderson (19R1) and Anders~n ang
o made note of the face that
othe-" ‘imes been impelled v o hia -
fiat or legialatbimn

"

crisis arises for fhe-established,



’

and.complex than the'51mp11f1ed summary presented here"youldl

o A -

o

_5uggest hlS‘ Views - have not been"accepted uncri jCalI};

Masterman (197OY'fbr example, chargéd that Kuhn's use jof the

conCept of" paradlgm is far too vague . since twenty-two

dlfferent uses of 'this concept can be found in- Kuhnﬂé work. .

'

Kuhn - (1970a © 1870b)  has responded to this criticism by

»
v

suggestlng that the concept ie useful and that most of the
differences are stylistic. He has admitted however, that,rhefe

is a basis for- demandlng a more strlngnnt definition of the

.-

conecept . Kuhn thereforp has dJStlthlshed betweeh ° qnﬁ1010q1cal

*

use of the ' term" (d1¢c1p11nary matrlx) and . a . more

phtlosophlca1]y bas1r one (exemplarq) ‘The Hisriplih%ry matrix

. L .

refers to: (1) Rymbo]1c ‘generalizaticng: () metaprhysical
. f A

— . ) ! .

mod®'s or metaphors: {33 sets of values. The exemplars provide

working examples nf bu%zle solur{ons and it ie herea that the
real roqn1t1VP cnntent of 9c1en~e is lecated. Ruen with thegae

modlflf'a"wms Fuhn (1970a) hag& Mmajintnined.  thae ceneant o

e

paradigm still holds.

ﬁdpper ,(,975) ‘has  asserted  that ®uhn is an
1rrat10na11st" and that his scheme represents a less rat‘onal
process of scieqee.thaf-is actual]y *the case..fKuhn (1970a)
bowever, resﬁonded fhatA his sr‘hpme' Arcnrately rnflpﬁ':c ff\e
irratiopality. or 5“ he has Gnﬁgeqtéd. more acrrectly, the
anti rarionaslity ~f cciefire. Acmording t.o Kuhn'n %o/:f-'(‘lv'\ing, if
friepne e not f-r*n\;"léflﬂ1y rational &\ he s Tn foct,

N 3:,',7] v {'”hr" HE Ay Y et m e g " R PN S I3 " RS
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"narrow path of rétionalitY"‘if progress is to be made.
Lakatos (1970), = another of*Kuhn's critics, has proposed

that "revolutions” are far more'frequenﬁ‘than Kuhn would . have

¢

them but are not the dramatic events that they are made out. to

~

be in the Kuhnian conception. Kuhn (1970a) has conceded this

point and acknowledged that he Hhas stréssed the dramatic and

infre@ueﬁt examples in his writinqﬁkin aorder to overstatée his
~ase. Kuhn's (1962) basic positinn, however, has not altered
significantly in response to thesé e~riticisms although hé
allows that often the transition from one paradigm tn  ancther
méy he relatively smooéh And qrédual.

T‘n a Kuhnian gerise then, pegsnnaTiry psychofoqy, hecause
there is very little agreement ahout fthe nature of personality
and bow it is ta bhe sfﬁﬂieﬁ either within g dieciplinary
matrix or through the use nf exemplars, lonks rather lecs like

4 . . . P
a sc1ence than a diverse and undisciplined set of fraymenteg ~f

qre"tnlafoi materi~l. The econtents that wenld f310 within a
dis~iplinary matriv - the cymbolic generali-atjene (traits.
motives, Arives, needs, ronstructs) ©are almnet Jimitlews

with very little agreement upan rheir definitians or nafure,
Th? met—a[‘:hylsica] ~ models or metaphoars  {nclude  Adiverse
conceptinang which rarge frow such pt:ycl\"'~dynan‘ic rwi—iml\c ag the
id,” egqo and surnmregn which fo-ve ~n the interna! machinati“ne
“r operatione ~f the payrhe ta hehaviapie' g concer! ion - nf
reinfar amerta, ~ondi Tening Y{aecr o inatien len T ing AnAd e

[AFTN ERIPS e ' TN !
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perépﬁality psycho;ogist%' are jusf as disparate. Many
’pﬁedomenoloéiéﬁs ahd {perhépﬁ mbst huméhistic péycﬁoloq;sts
view man as "noble”, st}jﬁihg towards alfruistic and aesthetic
goals while theoarists in ‘the Ffeudian tradition see man
largely as an amoral - creature subjé&fed b instinctual
iibjdinal impulées. And Qhat about workiﬂg exampleé'of puzzle
solutions (exemplars) .whegé the real cnghitivo content ~f a
N - g ‘
S"ience is Jocated? There doasn't appear to be any in the
study of persarality. In  shert,  the basi~ o;lm;npntqv that
congtitute A “"paradigm” | of scientific andeavour _ are
nonexistent  in pers~nality ps;'yr:ho]f‘qy. Fven the sq'na\hh’li'no
factinns that haQe aligned th@msnlﬁes in “srhools" of
"bprsona]if&“ ea~h with its ocwnr  theorieg, c‘ﬁeépfinn;,
instrumentainn and Arsecsment mode]% Are in GeFictd bFraukle. A
re(oné anecasment onf the t’ia]'é (Pharer & lamiell, 107 7) f
verple, yielde the feollowing qeneral Cﬂnr‘uéion:

Many feel that 50fial psych@ldgy is in » pericd B&f

crisis. There is’ no reason to feel thirgs are much

A fferent frr thmea whn stndy bnrgpnﬁ1;r. (p. 110y
Feshrarh {1978), ‘ir\ taking Nokire  nf Fhe la ' of preg eac
within r nventinng) rereanality stadv, deacr ihed  ab opee, ) he

r BN anA Present s

...the Thistory of personality study 1is to a
considerable extent, a record ~f continuous Aehate

between [those] seeking te  demonctrate the .
generality ~f A particular dimension [a~ross
situations]) ard researchers maintaining that
behavicr n  situation® of irterest is esT  Atially
Aeterninea by &) ant yon r:[\or";fi" facrtnr - (¢ 448"

[CEEEER R B oy eoannl gt S v LTINS Yy y o R ~ad ﬂl\l'\r\"
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 However, there -is no c;eé} agreément as £¢ yhgther it’is(a
sEience or;noﬁx Mueller (1§f9) for example, pinpéinﬁs‘fﬁe yeaf
1879 with the work of wWundt " as marking fhe_,cqﬁsénsuél
beginning of psychology in general as a»distinctive‘SEiéntific
qiscipline: Pa]érmo '(1951) 'has afgued that ;experimental
psychblégy" has already had fwe scientific parédigms and thé
Second paradiém. is rurrantly nndequiéq a crisis wﬁich he
expects to lead to A scientif{b revolution. Furthermore,
Palermn (1971) has Asserted that clinical peychology (which
presumably gives cenbral place tao peréonéii%y rsychology) is
in a pre-paradiqmatir‘ stage nf d%yelopment (p. 132), Byrne
(1974) hsg also svggested that percsonality rsychology may be
in  the ra;aom fact omathering stage of a pre-paradiamatic
sr;ianr's‘. Ander san (1981) has r‘rop-("‘»nd {:ha' pey helegy is nov a
“cience in the urnal cense wherein staple lawe perrtaining ta
the phencmenen - f interest ara trrovered. Koclh (1981) hae

13

~ffared n gimilar view asx has Meahl (1979). Seh assertinne

howsrer, havae nnt heen accepted uncritically,” In  any. rage

'

Fhe question af whathear or not pereanalitvy psycholagy has aver

"Briskman (1972), Warren (197') and Berlyne (1975) all disagree
with Palermo's assertions. Briskman (1972) arqgued that, a
Kuhnian analysis 1§ not e-en applicable to the area which
Palermo has attempted +a apply it to. Briskman (1972)

conc luded that "since Palermo's thesis claims the
applicability of Kuhn's ideas to this case, either Kubn is
wrong or else Palermo is” (p. 89). Ferhaps Berlyne's (1975)

comment is mcre fa the point in his Assessment of psyrhology:
"And 1f i+t is a sian  of crisic to have reorle cayinrg
rerenteddy  that trere is a =riri=z, then Prye el oy i s T aae ity
R R R A A I S N
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pite e

T

been, or  i% now a scientific discipline is largely academic;
sufficient Ai=nrder and problems exist to call for a chapge in

directirn.
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we i"'j CHAPTER 111 S .

THEORETICAL PERSRECTIVES FOR AN ALTERNATIVE . LRGN

APPROACH TO PERSONALITY STUDY . . LA

~ -

"In the previous chapter it was concluded that as long. as
~ “ L + ) M ' " .

~

-

the COnyentional approaChes ‘to .personaiity' study ‘and

p

asseSSMent are maintained little can be done to overcome the
‘fundamental handlcaps,whlch have caused personallty psychology
to - have reached 1ts 11m1ts. Accordlngly, one can con51der the

possibility that;the formulatlons and assessment procedure§

employed- heretofore may be inadeguate.'Moreover, alternative

-~

ES

strategles entalllng the formualation of. different. questions .

.and the employment of dlfferent procedures may yield 1mportant

ev1dence bearlng 'on‘ the tralt sltuatlon z1ssue; and other
’ —_ .

1mportant questlons 1n personallty study.

. . * . . . )
.An Alternative Approach: Direct Assessment ‘
ilé approéch described in this chapter is an attempt to

break' away"ﬁrom’ the - apparently unsuccessful attempts by

-

) personallty psychologlsts to "look inside” ‘the organism 'aniﬁ

deal thh mental states (cf. Skinner, ’§75) . These attempts

to map the contours of Jinsubstantial phenomena have produced

only scattered 1slands of "hard" data. Sound procedures have
rarely‘been.employed and as -a-conseqguencé only scattered bits
of ;"valid information have been produced Moreover * the

significance of such data is obscure since it is unusual that
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personalitf research is atted%ed 'cieariy to significant
p:oblemé CMlschel 1977; . Epstein, 19795; Feshbach, 1978;
Fiske, 1978a, 1979; King, 1978) , Tho§e adthihg‘ this.
traditional approach, have focused on amorphous poorly deaned
tralts" : onstsuets. and "motives”™ over which agreement on
thelr coqceptuel nature or standard proceduyes for aesessfng*;”
them has not bees ureached. A wide range of aeeessment
procedures; _including prejectives, dream analysis, free
essdciatioﬁn .interyiews, tests and 'questionnaifes and
’personality .*inventeriesf, ehave been emplojéd. Recently, .the
'preoeeepatione-of persenEIity .psyehologists have beeh .with
‘1test"éonstfuction the rellablllty of thege tests and methods
" for, analy21ng the data, .while virtually no attent;on has been
paid to\ the-nvalldxty of what is being measured orVStudiea
(Fiske, 1979; Jacksoﬁ & Paunonen, f980} Lumsden, 1976; Tryon,
1979), - As.long as this traditional orientation to personality
‘sfudy.and esseésmentlis maintained, little can be done to
overcome thel' fundamental handlcaps whfch» have caused
personallty psychology to have reached 1its 1limits. For the
' pfesent wrlﬁerj'fhe‘flrst or immediate imp1ication is the need
to cofréct the hethodolegicél problems now so perv;51ve in
personallty psychology But how can this be done7'v
Flske has”;quested some posqlbllltles He has proposed
‘that the édmaln which ;S‘now sgbsumeﬁ under  the heading of
wpersonallty should be eroken | déwn 'iﬁto; . separate

’

personologies (Fiske, 1977), sciences of personality (Figke
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1974) or strategies of studying. perSonalicy (Fiske, 1978a,
1978b). Fiske, (1979) has outlﬁned‘hfno basfc domains ;of
phenomena that couldﬁbe studied separately _but with "cross-
fertlllzat1on" between the two; \The;eflrst domain’ (which
encompasses the ‘trait and psychodynamlc positions)'consists of

'

~verbalized perceptionS'and attributions of pefsons while che
second. domain consisﬁs of/"discrete acts™ or }mhav1or“FiSke
(1979) suggested that "these approaches, each dlﬁected tOward
its own world or phenomena seeém clearly separate (p- 734)
Research w1th1n'the f1rst\doma1n of phenomena relles prlmarlly
on the use of self reports, ‘and -as such 1nvolves a d1fferenc
- level af analysls than' does study w1thin the second domain
which fécuses on other behavior which .can be observed without
a rel1ance on the verbal mediation provided by the subject,
This distinction between ‘these two sets of phenomena fé
~rucial; for it brings into focus the necessity of expl~ring
the almost virgin second domain of phenomena.

Cue p"ssihle means.for gevrerating a enlid data hage from
which generalizations can  be ewfcapolafed, is that of
systemafic gathering and classification of human behavinral
patrorns which are general and of interest 1in fheir.own'right.
Elms (1975) stressed this need for gathering "bebavioral
census” data as have other writers (Bronfenhrenner, 1974,
1979;  Fiske, 1974, 1°79; Goldfreid & Kent, 1972: Dhares &
Lami9114 '977: Sechrest, 1976; Tunnel, 1977: Wallach ¢ Ledget,

R

1a72). This  ~ppr-a-h inea) . e comhining crpte Al AA



expe:imentatioﬁ. in standardized conditions ( fibach, 1975)
with exteﬁsive field observation in naturalistic settings
(Bronfenbrenner, ;976). Another elemént of this. approach:
involves_keeping perménent re¢ords on film or Qideotape and
audiétapes as 'well as other recofdigg procedures. This is

fbasically.an~ approach borrowed from,ﬂthe . study ‘of animal
behéviof which was. fodnded by Tinb;rgen (1957,.195}) and
Lorenz (1950, 1952; 1961) and whichvhas recenfly been eitended
by Eibl-Eibesfeldt .(1Q§0). The application of ‘éthoiogical
pfincip]es" to human behavior. allo&s,'ﬁor_.thé systemétic
Qarhering of daﬁa about behaQiorél ,ﬁaﬁtefns. Such analysis

simultaneously allows for the classificét{on of éitqatibns and
5 ‘ ‘ ' ' :

behavior 'that = i's the content of behavioral census. Since the

. )
researcher ic essenitially an observer and not ‘primarily . a
' ' L i '

synthrsizer or interperter,. ohserver bias can be minimized.

Thu~=, crirorihﬁ bebavinrs of interest can be,obSerVed'difectly
é{"" a fuller nnriersf:andihq C‘f:'t?\on'\ can he q.ained‘ in .'relaf'i'on.
{o Sifuati5nal vériabloé. Furthermore, béha§iora] tests may
nltimatelv bhe ﬁeve1opéd hy working backwggds from crikerion
measures. A sampling is ohtained first, after which an Artempt
is. made to develop qffigienf measurement p~ﬂ596nres fof
assessing the bn-ﬁa\'ifﬁ' eh"irﬂnmont. interactinne (Gr‘\]dfr'e%ri [
Rent, 1972)5

\‘+Unﬁe3 (l§7§\ ‘has Offé{éd a fairly g]hhn}nta definitien
rf éield r-gearch  which iﬁcotpgrafeﬂ three theo;oricél‘y

. "
. R : .
inqependr'\k Aimeng nonx coammond y nuend IR f7=13 Ao iqoe
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"natural" behaviar, "natural” settings and  "natural"

H

treatments. A naturél behavior is one that 'is not establishéd
ior maintéine& for the sdle“or primary purpdée of ‘cdnducting
research; the beh;vior is pért of .tﬂe pérson's existing
repertoire. Thevtradiﬁional methods of déta collecpiﬁg ih
personality ’involvinq.FSelf*rgporfs are not cdnsidefed;to bel
"natural": behaviors be;ause experimentally indpded self-
reports are artificial: people's evefyaay experience rérely

-,

entails errcounters with adjectivé" checklists or
quesgionnaires; 'éyen if the instrument is désigned:to astess
some "natural” behavior in the person's past (Tunnel, 1977). A
"natural” setting is one that iS'ﬁOt perceived by the subjeét
as - havihg beeh "established for tHe ‘purpose of conducting
research. The "naturé1" Freatment refers to naturally occuring
dAiscrete events that -the subject would bhava °7r9ri9nc$d‘ with
~r without the prpsenéeiof.the chserver . )

Inveséiqations fhar comhine these three dAimensions of
"naéurélness" greatly increase both mundane and experimenta]
realism (Arﬁnsén & Fa;lsmith, 1968). Arcordingly, at ieacr twn~
aanﬁtaépc vaa he accrued By this king of.investigahiﬁn: (1
rhe,reéear”h can be made mére credible éo participanfs theveby
increasing inferna] §a1idiry, ard  (2) the resesr~b ~an be
given greater éxrernal validity kTunnéJ, 1977),

Bronfonbrinner (197¢6), resrfivtinq himself to educatienal

settinge, has outlined three basic requisites which, he says,

muat Lo omet D e ~arece ig ta he made 1 fhae ce e 1—1f1(~ 2 T B
4 3 S : n o 8]



of. educatlonal systems and processes. The flrst requlrement 1s

that ‘e€séarch must be carrled out in settlngs llke,those,whiCh

Tunnel - (1977)» called natural settings: -- it ‘must not be
restricted .to the laboratory. , The second requirement,
‘designated the s"ecoloqy . of educatlon requ1res the

-1nvestlgat10n of the relatlons between the characterlst1cs .of
tbe learner and . his envxronment)’ both in the formal
educational serting and’im'Situations which are outside the
school.‘ The "ecoioqicsl ' experimsnt" , cdnstit&tes

Bronfenbrenner s third and flnal prerequ151te and involves the™

investigation of porson environment factors 51multaneously

—i .,

The present thes;s is con51stent w1th the ngt of the
fornqo1nq rnn51deraf10ns Accordlngly, an attempt is made to
combine the "dimensions of naturalness” with the direct

assessment of hehaviors in situations of particular interest

to educators and psychologists. This is the strategy (which.

¢

has tbeen paiA little attention in personality research) 0f

o : . - C L
~bserving what people actually dc in particular circumstances: =~ C

whirhl they encounter in thé normal course of thejr lives.
Shpfidani (1971) suggested that the rerarda;ion of the
{nvestiqaﬂi"n of actual behgvior ordginates_in the "dnfouhded
insésrencs" that  humarn bohaVJnr is hnﬁansgeably complexl
However, M one looks at human behavior with an u;biased
eye, he cannot help bu*' recrgnize ~a remarkable simpiici*y"

(Sheridan, 1971, ©h. 21). The mystification of hehaviar by

Fraditiongl perernalivy théoricrg as well &as by current
v

\\

\

RV



48

interactionists with their reliance on hypothetical causal

~entities, obscures this "remarkable simplicity" of behavior

and therefore seems.. to beckon Occam's razor: Entia non sunt

multiplicanda praeter necessitatem.

Some recent recommendations {Fiske, 1974, 1978a, 1979:

Phares & Lamiell, 1977;.'Sechrest, 1976; Travis & Violato,

1981) which urée d shift of interest to. thé accumulation of
"behavioral census" data on behaviors yhich are of practical
intefest and of tgeoréticgl importance, may indicate a ~means
for' circumventing - conceptual and methodological confuéions.

The role of the so-called reactive variables which are

cu}rently treated as_  being phenqtypic expressions of
underlying genotypic predispositions, constructs or traits
then, would change from that of being merely "signs” or

"tests" of the underlying éisposirions'fo'that ofjbaﬂoming the
'primary units of interest. This is fundamentally different
from both the ;écpived interactionist and  the more
senventional t@ait and ps§ﬂhédynamic procedures,

v

Personality ig Behavioral Terms

The purpose of this section is .to present and synthesize

evidence from various domains of inquiry which is apparently,

. [y

disparate. A.“personality;dimension”, behavioral origntation
or style which appears at fhe most genérai level of analysis
as an interesting unit of behavﬁor, is indicated by this
ana)lyveis. Acrcordingly, A recon<eptualization of personality

a

ud S
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‘dimensions that seem to account - for this evidence, = 1is

probosed;

A major theme which‘ underlies much.of the research ip’

qenvironhéntal psychelogy and which is u%eful for present

purposes, is that of human env1ronment optimization (Stokols,

:

1978). This concept is based on a cyclical .feedback model of

human behavidér and pertains broadly to human transactions with,

the soc1ophy51cal environment. Spec1f1€al1y, the optlmlzatlon

theme suggests. that people orient to. their env1ronment‘-in

terms of éxisting. goals . and expectatibns " such’ thatathey

-

operate in their énvironment in an attempt to transfbrm ttose
conditions wh1ch are 1ncoqgrUent thh certaln expectat1ons in
ordet to opthJze their 9nv1ronment _Thls "optimal
envi‘ONmeht" of raurse, is an ideal Etaté which, because of
myriaf canstraints, ~an never be achieved. The hest tﬁat can
99'.ion9 is to adapt to existing Ponéitibﬁs or tn "satisfice”

(St/ko]g, 1978) - ey a~hieve legg ﬁhnn optimg) improvampntq

A

&f the surroundings.
In this view, peopla are seen té& ach on thelr environment

'

And their environment, in a reciproral fashion, acts on them
with subsequent effects on ‘behavior. The em hasis ' hers is
placed on person-environment transactions and is essentially

an "interactionist" view of human behavior,
»

' : . . . : . ' . ">
For the purpese .of the present '‘discussion, the major
interest lies in the "modes” or "styles” of brientation to the

. . . . ) -,
environmont that ~an he AigcerneA ameng varicne penple. The
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different étyles then, represent '"peréonality" categories
viewed in behavioral terms. As is outlined in thghgolldwing
pages, thé accﬂmﬁlated evidence seems to suggest that at the
most genéra1 level of analysis, there ié at least one
dimension along whicﬁ "perSonéjfty"l&aQﬁes and Ca£; E? ;Yie§éd'
in behavioraf terms- | |

ﬁacFarlané (1§63, . 1964, 197%5) repnrted Lgngigudéhél

¢ ’ T o G adan L
studies in which a &arge sample gf subjects was studte dfrom

‘ 4
1nfancy to adulfhood “fhé most consistent dlmenczon among thls'f
- 4#

sample obtained by ﬁluqrerq of variableg¢ over a long time span

(2 to 16 years) trelated to styles of bebaviors namely,

"reactive -expressive” and "retractive-inhibited". Consistency
and predictability were otherwise low for evary other
"persn~hality” dimen<inn mensured. Thenas Chess and Rirrh

{

(1979)  tuvrned up. =similar  evidence in a report on their New
York 7~0ndifl;d"nél Rh)r‘y on the 'gmp‘@rampnrl of the "qasy"
"slovw to warm up” and "Aifficult” childAren. The mnet ~lear cut
and endnri#q factrrs that they found wera the "approach-
withdrawal” and the ;adaptaBility" Aimensi~ns.  The appreach or
Withdrawal ﬂa}ean; Adearrihosa the tendency for a child to move
towards - - aobroa"h new stimuli or to mave Away withﬁraw
from gnfh qfiﬁuli. Adaptagilify vrefers +o the eace or
éiffiﬂnlty Fhat A Phiiﬂ hag in adjusting to a naw gitpatien,
In thie mame d&tregm, Campue (1974) shrwed that inaiuidn"lq an

L
he foun”A to vary in behavipral consis'ency g~ that ~arcl ~an he

W v

clagai Py ey raen T an N TR e e




coping style; and (b) a passjve copihg styLeQ'Similarl&,

‘Salter (1961) spoke of two maﬁor categories of péréonality

which he éa]léd the excitatory and the iﬁhibitofy perSGnalirf.

: . Q-
The excitatory person, wrote Salter, "is direct. He responds

.

outwardly tn his environment, When he is ccrifronted with a

'

problem, he takes immediaste Fonstructive'acrioh" (p. 45). The
o e

inhibitory person on the other hand, displays an undue "Aesgire
. for acceptance by his environment” (p. 48). According to  this

. ‘gonception then, an excitatory person acts on his enviranment

trransform unpkbdéant and" bothersome conditions while +he
N\, - .

]

Anhibitory person acquiesces to environmental conditions in an
attempt to cope withl bothergnme or naxinus atimnli ~r he woy
1
. ' \ / -
withdraw from them aitogether.
Some recent work by Ginsbura and hisg asearjiatec rrodured

' o

data whirh is ~angruent +~ith the theejea derelnped hevein,

Ginesburg, Prllman and Wausen (1977) r~ nducted 2 “tudy "te tenmt
. Y

the hypothe - ia th-t dieplay=s «f human aubmiagi ~n invalving g

AiminieheAd hady Statuvre have a higher rréhn‘i]iry ~f

Ferminating  attack by an aggresscr than  athar  hehaving e

eyhibited by the +~hild nder ~ttack during an agenistic

encounter”™ fp. 417).  Thig &tuvdy invplved videataping m=ale

i

alempnkary cehonl ﬂhilﬁroh (R 12 year = ~1A) Auring rericic nf

tmetruetured plavgroupAd Arktivity nver A  weal rerind .

"he
requltea indicate that 3 r‘i"'i.rn'r‘r\n ~f he 7y atntugy e n nydee an
aprpreasemant fun 4o Since trie rea-tin cffertirely inh i ted

“er s Vet H Ny ¢y AN o ST



rhat,ygre recorded.

» Although the finding that diminution of bedy stature
seems to provide an abbeasnmenr function is of interest in
itself, perhaps even more intpresfénq for present purposes is
the characterigsticrse Af thnge 14 snbjectsﬂthatmshowed "threat

Aieplaye and face tn 4¥2 interaction” (Ginsburg et élL 1977,

r 11R) when attacked rather . than showing acquiegrence,

Perhape, nne  could  ~endecture, seme af  theae  nan
l’i‘é
acquiescing subhierts may fit jnte the cateqory of the

interventinnigt hehavioral style since they de not anpeér to

readily withdraw from noxieus conditions. In more recent

N

studies, Ginshburg and Miller (19R0) étndiéa Ayadin éithc
between ~hildren on a pl'aygrc\lvva vhich weee terminated ky the
interventinne  of a third child on heh~1f # the o e lncing the
fight . Thie Iinteayventioniet bhabguinr wa -~ highly predictahle

2 ~
and appesred when an PQ3 mggor “oant irned ta fiaht v eubhmiegice

v

“pronent b evhihi'ed nan erhal aiqt‘:\yc ~f appr-~gement

{(Tingk v q, '9° ") e h a

hj

hody Timinuntiagn  Cineburg »nd  Millery
(100 Fevi- thigt teotnal A~F ' chalAr e acted se - reaagfy]
\
AvAl gqirer . f 4 Yifferent ~ilAdrrn Anring (3 rec rAded
ﬁr‘;ﬁl\ﬂrq of A a2di1 ¢ ’ir]hrs that wvere ve-n Jad Ayvar A ;?1 R N
ner inAd Thu‘s, a emnl) nombhey of children prov AeA asA ~n
ne c1a' Accaeeione gnd a larqge number ~f -hildr~o - ejyr T 77
R T mAr e Acraaal A Qurthermr\r‘;(
...317% givers maintained positions of contral over
their resprct’~e laygroupe. They reemed teo 1tn'd

prsiti ne  at tre ypper level of their p' V3 '
. Voo, '\Y (G';”':h‘:'q L Mille)" ‘980’ 5 v
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Two further indices of dominance used (ragénqs nf néive‘ﬁudgés
3nd degree of visual regard by other membérs of rhe playgr6up)
indirated tb§§&¢h§ interventimnigt ~hildren were Fhe §6P*ally
drminant ones,

M~reover , Several recent studies have provided evidence
which gsuggests that onece 37 social hierarchy hae 'béén
establiched Ey cﬂi]dron, it remaine consistant for long
perisds of tiﬁ@. C;Hgbﬂfg and MijJler (19R0) frr axample, noted
t'hat hrye a\' the 1nw ~nd of the mala . gschonl p'}ayqrr\hps kept
thejr positien for an euntire academic year and did not show
signs of upward Mnbi‘iry, An @ven more srriking Abservatian of
tHiis phepomensn  waec prrvided by ‘Wrigfeld (1G878)) 1n  hie

](\“q.;f\"q;”"1 study, Weiaef~1d (1907R) nlgerved the gty e ~f a

peer v anp aratpre hiergrechy ecfahlichard by ﬁva‘oc it trhe Fireat
ar ~da a0 v eyight year rnr\;h(’, Whe' Fhioen Eﬁyg vere tectad
in v he gecenA fifrh an? ninth gradea, it W ’r\;y:\.ﬂ that the
hiah "\nl-'ng iy yeaar ~1A l""y.c v'nr‘é ctil] a' ar neas the | ~p
at the aqge f f~ - btoan Fribtrwiee, 1.y ;'av»kiv\fj Pody s iAdual e N
q.r‘ndn e 1oy - Ale~ Vow rond fog 03 ividnale e Jund .o Wik

“cheel.,

Taker “n prima facie “asic, the feieanmipg avidenie seama

1

nral st ed . He cver, t he mrirna v ke oAl rrevide marsarial

wh® h c:urr‘r‘\rf‘c ‘he n(\rir\n Fhoat "heye a o twvrn FrAanaAd rategar ten
) {

o~ f [ Y I Pt c&v]pe Whet he r-:\]]n"l "W b Y w vy FERY e

s by oo ¢ RN R A i"‘ r"‘ﬂ"v'" RESE 4 e i "n‘(',—ufch y‘:_t\ RN l'
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. ) ‘. )
_behavioral styles. The first category of mode of orientation

inclgdes' those behavions wherein an indiQidual_ actively
trénsforms ot attempts to transform the external envifﬁqwent
b? -fnterveninq in e§enrs occurring around  bhim. 1n the
fellewing pages, the term “rransformatioﬁal intervention(ér"

will he used to refer t~ rhjs style or orientation. The second

.

gstyle ie the transfrrmatinnal noninterventionist oriantation
. ’ ’

wherein individuals de nnt acrtively engage in fhanging noxinus

environmental stimulis i athaer they  acquiesce tr  tham  r

withdraw from them.

A Frendian (1900, 19105, 1910k, 1926) ¢ rsychonanaly! ic
analyeie. makes t18  Aifferences htetwean thece Fue at les of
y y

hehatinr gtand -yt . The nAtinterventicnist makec more  use of
. o

defence mechan ‘smsg te traneform, 'opreeé;‘diprﬂrr, Aeny ~r

otherwice glte rthe nkinr;‘“o rné]iré infrapcy hi*a]?y se that

svants -and ANnATFE I RRE ke ready creimilated
Acrommndar i ~i RN RN Vot h inte'lertive anAd affective
structuresg. can  he m-de an that reality with ite pftén

",
\p_

tron! lescrme’ conditicn © ~an he made r""‘r“?'{:'al:amhlﬂ. Corvergelys,

the ‘ranefbhrmatinna’ INnter cant 1oy et nprears leaen '°R&Y1t0

mala eYtengive ~nA r-ﬁv\b;[\\\'a!q uaes ~nf elnthorate dpfﬁv»:e'
9 ) C Yage

mor'hpr\isvns-'," but rarher ha vicrwg reality Aas 1? biest te
.4 L

i

mAterial Alterhtien threugh evert getjinans he a~tively engages
. " . Gay o

) : . . . i
in attempt e Alrer axternal coanditiane whiech are npaxjyous anA
Fvtbhaygrmne Rivt ]y frYYentatinp e thoen altey the ghie ' ive
?
' [ \ + vy M 0 bl -

:'\""apcy«")\x":sllrv‘. “he
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interventionist attempts’ to change the actual environment.

. . : > N .
This is not te say of course, that people, ®ake exclusive  use
- . . ’ K N

e

~f only one mode of orientation; both mndes can be employed

and which mode is used, may qreatly be affe*?ed by ﬁitpational

qualities. ?hp predominance or frequency of one or the other

~rientation with which persens relate themeelves to sitnations
~f al]#sérrc allows s the opDortuniéw teo digcover the extent
te wbith Mhie typoloq; hés Osnvvalup‘

The neninterventionist's general style 5f\“dapti“d Fo the

: : p

snvironment by acquiescing to, or withdrawing from, nnxious
conditionen may, in - part, be due teo pﬁenomena like thosge
éhgailed ‘n  lesarneAd helplessners. Seli~man (197%) has
;—;'\;q.qn_g'tprﬂ thet be-ause ("7f ar; inability ro ~onkre1 “errtazin
events {oép%a learn to kehave helplessly in the fare of these
QVPU;; and;bnnce make n- attémp*4 £§"“””O° them. When events
Are  nepean fogert H[‘;m Sltemrits to manipulare At arsive
qriau]sfimr’ helplesenase  is learned.’ This rather simple
hyr~theein wh b rradicrad rhat %p]ploqshess.ﬁopld be  lo-rned
whep et oimes 1 e iwiapondon0 ~f v°%r”“"°€,ﬂgogb"4 ra;her well
in  evplaining the chsarist jong  and  reanltg schieved with
infrahu-ane, Fur hag had te ﬁnﬂprq“ some  reformulations  when

Aarrlied A humtrg. The ini' ial hypathacig Aees not distinguisb

ot wee: . [oRAN Yo X1 :” "'hiﬁ}) . \ltr-n"\ S Are yn- (\“Q—Y/)]]ab]p fO' a] ]
// .
. N —
panr'lr AN ~arca Foyp v hiy 1 Mt ame g Ave e gy 1lakle (or
rnrr;ciweﬂ Ag cieh) b only aAme renrle n Ve yoront

P N S T R TP | " 1|tribut.:‘,-!. [ C -\;,.\,-‘. 7\}:‘,,.,.‘,_



',Seligman and Teasdale (1978) have distinguished~.between

[N

also distinguished beuﬁeen general . and spec1f1c helplessness

~and- chronlc “and acute helplessness. _ Accordang to.~ the

- attribution model when people perce1Ve noncont1ngency,’they

o

attrlbute thelr helplessness to a cause. Thls ,gause can be

percelved as stable or unstable, global  or specific,. and

internal or external. Thus, the fattribution chosen w1ll.

~

influence whether expectatlons of future helplessness will be

chron1c or acute and broad or ,narrow (Abramson Sellgman & ¢
Teasdale,_ 1978) For example, a student fa111ng a Statlst1cs
S |

examlnatloh for whlch he has spent many hours in preparatlbn

may attribute his failuze to his lac$ 1ntelllgence"

<

(1nternal stable- persOnal global) -and may therefore, develop_ )

. . g .
“‘chroni¢ helplessness w;th respect to the study of statlstios

and indeed, any situations requiring his use ‘of mathematics.
78 . ’ ) *

-

7Another student under 'the.same-éonditions‘may attribute his -

failyre to the wunfairness of the examination (external— B

unstable-universal-specific) ‘and . therefore, will not llkely
develop,helplessness in the face of further study of symbolic

mater1 1.

filler and Norman (1979) have similarly. provided 2.

reformulation of the learned'helprSSness model in ‘“terms of

attribution theory. They have  introduced individual

differences, attribution, expectancy and situational cues into

a '

thefhelplessness paradigm. Althdugh the helplessness nodel has .

1

56 .

un1versal helplessness and personal helplessness. They have"

. . ’ . . ~. . L . - N - I
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" become considerably more cohplex"as‘ a rejsult of ‘these'
reformulations 1ts 51gn1f;cance depends .on Uhe demonstratlon
of the cross 51tuatlonal generallzatlon\pf helplessness " when

attrlbut1ons of learned helplessness‘ outcomes- are made to’

[y

relatlvely stable causes. ‘Despite leoto and Seligman's (1975)
suggestlon that learned helplesness generaliaes<,from one

'situataon to s1m11ar settlngs there is as yet,‘nofconvincing
. o ~ , ‘ o
evidendeﬂto support this hypothesis (Miller & Norman, 1979),

However, it should be noted that as of the_present"very

S

little research has been carried out to test this hypothe51s.

At the same time, no one has yet produced ev1dence to fa151fy

'the hypothe51s. Accordlngly, judgments as to 1ts s1gn1f1cance,
must await’ further research. Nevertheless, for present
purposes, one could theorize that, those who tend to manlfest a

noninterventlonlst adaptive mode, mgy -be those :who 'have

udeveloped chronic learned ﬁelplessness as they have attributed .

past noncontingency to stable personal causes.

Some recent work ‘of judgment of contingencies.done within "

ﬁheubrearned_ helplessness paradigm tends to 'support\ﬁ’the

psychoanalytic- interpertation of the 'intervenfionist*.

nonlnterventlonlst adaptive modes. Alloy and Abramson (1979)
for example, conducted a serles of experlments with depressed
'and'nondepressed subjects and_found that depressed subjects'
judgments of’ contlngency were-fsurprislngly accurate‘inAall

four experiments”, while nondepressed subjects "overestimated

the’ degree of contingency between their responses and’
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Qutcones" (p. 44f). fhey cencluded that ‘their nondepressed
fceileée. student‘ SUbJeCtS tended to succumb to. ?arious
‘ "cognitiVe-iilusions . A number of other recent ,studies have
‘aocumented nondepres§iye illusions ‘in' ateas , other "than

judément of contingeney; Nelson :ana 'Cnaigheaé (1977)  for
‘ examﬁle,‘;found ‘that .depressed college students'accurately

he;alled the ‘frequency of negative feedback \eh ~a laboratory’
 ta;k ' Qhereas‘~ nbhdeéf%seed students" underestlmated the
freﬁuenéj of negative feeiFack Slmllarly, Lewlnson Mlschel

‘Chaplin‘ and éﬁrton\'(1980) found that depressed psych1atr1c

pat}ents ’aCEurately asséssed thelr soc1al -.competence'i

'nondebressed'.patients and nqrmal control subjects percelved
themselves more p051t1ve1y than other peeple saw them. The

4

general conclu51on that Alloy and Abraméon'(1979) have drawn
from thelr atudles is that nondepressed people succu to
cognltlve illusions . that enablé them to see both tb;%selves
| and their environment w;‘p a rosy glow {p. 480).

Whiie‘%hese studies are limited 1insofar” as they deal

specifically ‘with :comparigbns. between depressed  and |
nendepressed subjects,” this evidence I,has - imbortant~”
implications for  the aforementioned. ' psycnoanalytic
interpertation: .of |the ‘interventionist~neninternentiénist

H

dimension. One coula conjecture Ehat the noninterventionist

makes effective use of defense mechar§sms to generate a serles

of "cognitive i{llusions" such that tHey i %:nstruct * an
5 . . ) . ] . - . . . .
environmert "with a‘'rosy glow", 1nt:apsych cally & others who
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more ' correctly perceive ‘reality, . may = become depressed.

However, ' still others do not succumb to "cognitive illusions"

8

-nor do they become, depressed. Rather, they take active steps

P

in attempts' to alter those conditions which lead to the

noncontlngency between thelr responses and outcomef. These

)

then, ‘are the prototyplca!F1nterventionis€s.

Probably ‘the most clear—cut example 6§‘interventionist-
noninterventionist personality types is in the area of
political. activisﬁ. It is well known that some 1nd1v1duals
teadily particlpate and'aetlvely engage themselves in atite pts

to change, via political attivism, the social milieux in which

‘they live, The vast majority of others simply withdraw from,

l

or <gu1esce to and become pass1ve wlth respect to certa1n

i"wealthier, better educated, politically and éulturally

)

3

ex1st1ng conditions which may be unpleasant. They make no
attempt te alter these condit1ons In llght of this, ene may
very well ask who the active m1nor1ty ~are"and what 'factors
haracterlzevthem. - T ‘

[

. . . o /
- Travis (1875), i” a detailed analysis, concluded that the

interventionists "may best be characterized as heing generally

qriticatl, art1culate, expre551ve and deviant 1h a progre551ve
. -

direction” (p . 245) than are - the non1ntervent1onlsts,

Generally, the actlve ellte in’ pol1t1cal matters are those who
po§sess 'soc;oeconomlc advantages which confer power on their
po%§essors. chording to the thesis deVelbped here, we shouldqd

expert the wealthy and hence .powerful peocple to exhibit

k.
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t behavioral 'étyles than do their less powerful

counterparts. The wealthy do not learn helpléssness. Quite the

contrary.

- The
eff

because,

‘possession of poWer-ﬂenables one to produce
ects. People who .possess such powef might be

expected to. acquire the habit of using it (Travis,

# 197

Sincei c
apparent
.éxpected
behavior
wealthy

inéffect
unpaiata
an 1nstr
*llkely

their le

noninterventionists.

Gai
déntinge
.persiéte
conditio
'changes.
effeété,

persiste

5, p. 259). . o : - ,

hanges resulting  from the exercise of powér' are’
ly sF'einforcing (Mahoney & Thorensen, 1974), it is
that the probability - of a. sﬁhsequgnt ihstrﬁméntal
will be increased after a reinforced action. The less
,kand-henée less powerful) .people in sociegy are often
uél in gaining” changes in 'cohditions ‘that _;are
ble and’hence-do ‘not . acqu1re the habit of behav1ng in
umental way The wealthy and powerful fge# are more
to employ an 1nterventlongst mode of orlentatlon while
Ss\ptivileged' counterparts are more ljke]y. to be
!

ning changes in evironmental conditions is, somewhat,

nt upon behavioral persistence.. That " is, the 'more

!
i

nt‘\.ohe .-is’ inh attempting to éiter évirqnméntél
ns, the gheateg thellikelihood‘rhat 6ne, wgll produce
The interventionist whé is in the habit of produc1ng
would one could conjecture,~ggh1b1t more behaviq;al

nce than a person who does not intervene. Thisg
’ . ! l . .

béhavioral per51stence might be considered in rejation te

ar'h1 evem

./ . . !
ent m“*lva* on theory. I °
. / _
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McClelland, Atkinson and co-workers have developed a

theory ‘of achievement motivation wherein they posit the

I3

. . € .
existence of an achlevement motive or the "need" for
achievement (Atkinson, 1964). 1In this conception; it is
assumed. that in an achievement situation -- i.e., a situation

)

in which a person not only sees himself as responsible‘ for a
somewhat -Uncertain outcome’ but nknows' that the outcome for
which he is respon51ble w1ll be evaluated aga1nst a standard
of excellence =-- two confllctlng predlsp051t1ons will be’
energized: a motiue«to.avoid-ﬁailure'and a motive to achieve
success, These motlves are assumed to berart of the person’ s
endur jing personal orientatlon and that the ‘relatlve strength
of these twO"motlves wgll vary from person to personl*?he_
empirical data'that-has accumulated-0ver the years based '
this ‘theory, lhas been largely equ1vocal and the theory of
acﬁ&eve ent motlvatlon has fallen from 1ts former pos1tlon o}
high r, spectabllxty The. major. cr1t1c1sms that 'have,been
levelléd at achlevement'motlvatlon research may be summarlzed’
as follows: (see Weiner, 1972; Maehr 3 Sjoqren, 971; ‘also
Anderson & Travis, 1981) - . '1r

(1) Pdor instrumentatidn'tor‘measuring the wvariables 'in

?

the proposed models 19 relled upon.
' - prg

(2) Cross cultural general;zability of the "achievément
motives"” is lacking. i
(3) The, selfjcompetﬁtive_ and socially- combetitive

variakles are confounded. That is, are the behaviors.cf people
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who llke to win (over‘others) belng descrlbed or 51mply, ‘as
is 1mp11ed in. the. theory, are. the behav1ors of people who lrke
to do well in térms of elther external or 1nternal standards‘
v_belng descrtbed? - ‘

’(4)n"Predictive 'poyer‘is especiaily poor yith'reSpect‘to
women ' o f . ' ’ ' | \ |

(5) There 1s no apparent practlcal appllcablllty for the

' material.

In ‘short ‘the theoretlcal _propositions which are looically
' 1mp11cated by the assumptlon of a "need" for achlevement have
"not galned conv1nc1ng emp1r1ca1 support..The whole not1on of -
the ex1stence of a "Success motlve and a "failure mot1ve has
beem thrown 1nto serious doubt . . |
ngeyer;' de ' Charms (19685 de\/‘el'vopedl~ a- theory “of
motivation wherein he suggested that the man1pulat10n of the
environment alone may determlne achrevement mot;vat&on
Thps;- the proffered "need" for achiévenent‘ is ‘a§¥%ally‘
regarded as.a learned ohenomenon. rather than: a basic or
universal motive. Ehose‘who are impotent in eontrolling their
'.'environment'are_maoe to feel ‘1ihe "pawns" and- they will
,therefore be léss achieyement oriented than those Qhose
behaviors are ‘instrumental,"ige,,"are reinforced by Athe’

~

© completion of tasks.
In  ‘any case,'whether'or not striving for achievement is

the manifestation of &. "need" or is simply . a - learned

.predispesition, we note that certain people,are high .in "need



, achievement" while-others show little désire to galﬁ changes

1n their env1ronment or otherw1se attempt to achleve standards

of excellence.l Cast in terms. of the proposed typology? one

,would expect that the 1ntervent10nist who would ~ be- in . the .
hablt of having hlS 1nstrumental behav1or relnforced by the.

effects he produces would become hlgh in need achlevment and'

conSe@uently see tasks throughvto the1r completlon. Now, it
‘has been amply demonstrated that those who are high in need
achlevement - - success oriented as ‘opposed to failure
threatened in the Jargon of achlevement motivation vtheory' -
per51st longer at tasks Wthh are difficult and requ1re effort
and perseverance '(Feather,.1962;,Halisch & Heckhausen, 1977;
Revelles &.Miéhaels 1956; ‘weiner-' 1974) ,'Accordingly,. the
interventionist personallty may be -characterized by high

behavioral persisténce while the noninterventionist may show

-

low perseverating behavior.

Tt ‘{s eipectedr that'vthose adults wbo are ~act;ve;
assertive, expressive and interventionist'will influence, their
. offspring to deveiop:similar characteristics while their more

paSsive, acqu1esc1ng and withdrawing counterparts are also

expected to pass on these characterlstlcs ‘to their 'children

(e.qg., through modeling by themselves and thelr friends and .

neighbours). ThlS prop051t1on is derlved from social: learning
princfples as enunciated by Bandura (1969,11971, 1977) and by
Bandura and walters (1963 ._These researchers,' together with

thelr assacwates have amassed impressive empirical evidence
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which demonstrates that behavior éan be modified through
cpservational -learning or modelling as well as -by classical
tconditioning, operant conditioning, extinction procedur%s and
Eiscriminaﬁion training. Observational learning, ot%erwiée
labelled "imitation"™ énd "identification" in ogher reaims of
psy~hclogy, 1§ that process whereby one person reproduces the
s actions, attitudes, or emotional responses exhibited by
"ﬁfésént or depicted persons and symbolic models. A mpdei that
is especially visible, attractive, expressive, asée{tive,
successfgi, presfié&gﬁgtwbbﬁerfﬁl, the recipient of adulation
~3s well as other social reinforcers, is more likely to be
emulated by an observer than -would be a moaél who lacks these
characteris{ics. Persons who " are dependent, attentive,
relatively ineffectual, emotionally 1labile persons who ha&é,
beeh reinforced in the past for‘imitating the less intrové%ted
models described above (Bandura, 1977, p. 22-29: TréQis, 19785)
afe particniar]y subjec; to ﬁodeling gnf]uences. Thus, an
observer  who is dependén; and whe és relatively iﬁeffectual
tends to'imitate'models who peossess rewarding power and who

are observed to be ore competent and successful in procuring

reinforcers that the observer is jneffectyal in procuring f6r 

!
.
\

himself. o -
Such a relationship - powerful model and an ineffectual
Ty .
observer -- is typified by the parent-child .relationship. The

child, wvis a’ vis the parent, is dependent; and relatively

. % ~ : .
ineffectnal and hen-e likely *n produce those hehaviore ~f rhé‘
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parents which are inserumental (or perceived as such). Hence
. L : . N\ :
the children of the wealthy, powerful, assertive and coercive

parents who are the "shakers" and "movers" of the world, are

likely to develop similar behavioral characteristics.

Accordingly, we observe that the political activists in the
late 1950's and the early 1960's were comprised of tiny elites
who were sons and daughters of parents that were generally
wealtﬁy, - highly educated, and politically and culturally
¢ritical (Travis; 1975, p. 24%). Thesge qualiéies of the early
activists were inherited (following social learning
principles) from their parents who were regarded as being
highly nurturant. And the less powerful and less socially
assertive majority appear to reproduce themselves by passing
on tﬁeir passive and inrrapqychic Aefenaiva atylas tn their
nffapring.

That rchildren of economically advantaged circumstances

are able *~ develeop "personalitieg” nniqup to the wealthy Ane

-

to their privileged circumstances, is  suvpparted by “oleg’
(1977, 1978) extensive gtudies of affluent familien Caler
{1977) insists that, .

...wealth does govern the minds of privileged
children, gives them a peculiar kind of identity
which they never lose...There is, I think, a message
that wvirtually all quite well-off American families
transmit to their children - an emotional
expression of those familiar, ~Yassbound
rrerogatives, money and power (p. 54),

Coles called this emotional expression a sensea of

"entitlement” (1977, P. R5). When these ~hildren take their

»
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power and advantaged circUmstances for granted, their social
surroundihgs are assimilated and transformed into a

psychological phenomenon which incorporates and represents the

character ~f their relations with their world (Travisg, to7a.
P. 3t).
In support of Coles’ contentions, Weinstock's (1067)

empirical investigation can be cited. Weinstock showed that
coping styles and adaptive techniques of children are ~losely
réLaﬁod t» the family circumstances. Furthermore, these early
acquired "styles" may becnme relatrively fixpﬂ.aspects of the
adult éharéctér structure. Passivity in the father in thg
early family envir&nment results in  the heavy reliance on
denial and repression a% coring styles of the children. An
e;tlpreslé‘ive coping style of the fr'her in likeuime tranami'ted

to the children.

W,
Such evidenre then suggests that the Aavelrpment nf
hehavioral styles are Inflyuenced by family ST AT sy e ey Y

t e hn}\r\"if\v,’\‘ ogo] ey v,~;9-h;n anA ¢||rroundinq t Venyne

General Conclusions and Summary

Frem the foregninag discussion, several conclueinng may ko
drawn:

(1) A more adeauate under =tanding of human hehar inr may
ke substantially advane 3 hy  furthar st ndying  par ean
«*nvirnnmjgnf— rrangar'fi;ﬂns

AR Actngl be}\,’\";(\r T A frunmeian f o vt innganea nproceae
A4
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1

of mul%idirectional' dnteractioh between pérsons and the

situations within which théy act and dther people may be found
(Randura, .1978;: 19795. : ‘ a
(3) Evidence from various . sources indicates that two

- A

poles on one pﬁrsénality'diménsion can be recognized \at.'the'
most general level of analysis: (a) the transformafionSJ
interventionist tvpe . and () the transformational
noniﬁéerveﬁtinniét.

{(4) Tn the reaim of political activity, the
;!‘anArmafional interventionist style of behav{or.iﬁ usualiy
assnociated with ecbnomic‘adv:nrnd9, ﬁidhﬂr educarion and abbvg
average intelligence.

(5). Behaﬁioral styles can be and are 'h:.-v?ﬂope'q and
strinqtﬁened through: (a) 'observatioﬁal' learning  and (b))
inetrruymental ‘aar'\’nq processes.

Research in otbher. areas of inquiry is nlso helpful for
pProviling e-idence As to whirh rharacteriatice are assonoiated
with the proles nf thae inrqvwnnfioniﬂt-ﬁﬂninterventionist‘
dimenginn, An hag '-’\)(.'-".‘\dy heen méntimm;‘, Dower Aerived from
wealth is sieh a2 characteristic. In  Amerjiran ﬂ6ti°fy,
intelligence is alsn sssoriated with wealth. That is, it is
widely fecoénized ‘that intellignece as it is convéntionailyf
conceived, is strongly correlated with socineconoméc"cratus
(e.a., Hendersrn, 1976). Although it is not a]téépther clear

why people from privileged circumstancesg genarally appear to

e mnr e i{\'c]]ige'\ﬁ than arhopre Whe are not an pgl l]pqu‘ 1=
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is Sufficient to note that'<rﬁere is a strong relationship

between soc10ec0nom1c status and 1nte111qenee.ﬁ.

Related to both 1ntelllgenCe and Soc1oéconom1c status 1is
achlevement. A well documented flhdlng -1nd1cates that amOng
high ‘achleverq in educational seftJngq vétudents who are ffom
.homes\with.economic privilege are meqylarly nver ~represented
(e.q., JeﬁeksJ t972; Karier, 1973) . They also seem‘té pfoque
higher scores on in;él}igeece tests .thae do their less
economicgl¥y prid{leged chunterparts. And of course, related
to achievement is behay}oral persistence. 1t is by how‘~Well
understecod that the habit or disposition of persisting”in the,
face Af aﬁver51ty nr-dlfflculfy 1s a characterlsrlc shared bye

thoso who excel in qcholarqh1p, artistic productlon, and:spmef

other realms of endeavour (James, 1890} Micholls, 1972;

v

~

Gnleman 1980). fhe interventionist oné.gight guess. 15 he or
she who can persist af a task for lang périnde of time and
pursue ie. to its completinn with gusto Bnd endurance, and so
ie mere likely to »~hieve standard= of excellen~e than is the
nonintervantionjat wh.r‘ qives  up move aquickly in e~i\q~ fare of
diff#culty. '

K3

Piﬁally[ it is expected ' that there should be sex
. | .
differences in the interventionisf~nohinterventionist

Derconalnry dJmens1on. Generally, males tend to be more actlvei
and ﬂomaneerlng than fema]e: in controll1ng events whdch

affect them (Rem, 1974; Shields, 1976) . Breer (1960) (as cited

in Argyle 5 Tittle, 1972, p.  52) found that ypriables of
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importance in predicting who would'dominqﬁe:dhom in a éocial

situatiod are: ‘age, sex, and soc1al class. Thus - an older

g

higher class. male uqua]ly dominates ‘a younger lpwer class -

Fpmale. .
¥

" Frem the foregoing brnad fhrmulatlons, a cerwes of more

specific predlrflonq can be made:

5

(1) Pﬂrsonalzty can be found to vary aléng a diménsion

N [

which can  he asSessed' hy »observing distinct pattérns of.

&Y =4
bebavior. The dimension - is déécrfbéd 'by fransformatlonal

intérvéntipniét behaV10r ‘on the one hand apd trans format1onal
hohiﬁtervehtiﬂnist behaviar on the other. T

(2) Interveﬁﬁjonists will be ‘more likely . to actively

engage in overt Attempts to contro) the. parameters of

situaticns  in .wh{ch. thé§ ‘f%nd Ithemselvés than wili the
)
noninter ~ntisnigt who will be more pa551ve and wlthdrawlng
(VY The 1nrarzanr1nnxsr personallty Js_assoc}atéd with
higher = "iondoﬁnﬁic statﬁs. | L -
(47 The intervéntioniét pérsoﬁal**y ie assoriated with

abave av+t:age intelligence.

<

(5) The interventionist personality is associated with

above average achievement,
(6) Sex differences exist in relation to this personallty

dimension with males being more intervantionist than females

)

(pnrt'i(‘u]aru' upper ~lase malas), o

- : T et e e IR et e g e

\
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CHAPTER 1V -

RESEARCH DESIGN AND METHOD

‘:’%hroughout the ' foregoing chapters,VSeveral inte;related
~themes¥ and issues which, it _was . argued, . have camsed
conventlona} personallty psychology to have reached its 11m1ts

~ ‘as sc1ence (Meehl, 1978; Koch, t981), :were outlined. Thdugh

inextricably interwoven, three basic guestions or issues can

be  summarized .and discussed separateély. Before the research
design is outlined in this chapter then, a brief synQpsis or
. . s v - 5 . .

summary of- these three important issues is appropriate,

1
: : | (

- . " “ Q .
It has been.usual to assess personality with the use of

~
a

The-Instrumentation.Issue
projectives or-other tests and questionnafres. The usual form
of " these latter '1nstruments are 1n the form of personallty”

inventories",.adjectlve checkllsts, self reports and so. forth

As we have seen, these assessment procedures have not produced

partlcularly useful sorts 'of ‘data. M1ght‘ it ‘not be more -

{

product1ve then, .to attempt to assess behav1or d1rectly7
| A useﬁul alternatlve approach to the conventional methods
'1"of>. assessment - of personality may be the collection of
“r"beharioral cepsos" aata’in4Situations of particular interest.
1Some'obvipus aavantagespmay*be accrued’’ by employisg such a
strategy First inter- observer agreement may -be more readily

establlshed slnce d1st1nct behav1oral ,patterns in specific

~
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situations are observed and recorded-’Second this spec1es of
research takes behav10r per se as its ob]ect of study. rather

than  the hypothetical constructs whith Signify the putative

sources of behavior which ar presumed to reSide in the

vmysterious internal depths. The advantage of sampling behavior .
. to predict: behav1or was demonstrated in a study by Alker and
" Owen (1977).~They found that speCific past behavaors were far -

. better predictors of future  skilled - performance than were’

-

pencil and paper "trait" measures which only predicted

performance on -other tests - and questionnaires but were,

unrelated to speCific behaVior. And third since assessment is
of behaVior per se rather than of more remote ~and ‘abstract

phenomena (SUch as_anxiety,’nonesty, aggression and the like),

0

the connection between theory and observations may be made

more readily. In this way, it ma§ be possible to circumvent

"the measurement and assessment difficulties which have

heretofore - plagued us. The fundamental suggestion here 1s that

.~

if we are to understand behavior then we must - study behaVior

dbfectly. Reliance on projectives and tests and quetionnaires

.for indexing basic personality structures and configurations

which are assumed to give rise to, and order behavior, has

"caused the study of personality to become bogged down in a

mire of confUSion.
One further point should~be considered in relation to the

instrumentation issue./There may be an advantage in combining
direct assessment w1th ~an idiographic approach. As Harris

*\V.
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(1981) has suggested, this may. yield a’ more ~accurate..
personality profile than the usual "striCtly nomothetic '
approach which has dominated research‘(Lamiell 1981). Studies

employiné behavioral~ assessments‘ of 1nd1v1duals on several

occassions (an 1dlograph1c approach) have been . rare,-.and .the N

data from the more abundant but methodologlcally 1nadequate .

and conceptually v01d nomothetlc type of stud1es' have tended‘ )

to support the p051t10n of 1nstab111ty ‘of personallty This 1s'

not because personallty 1tself 1s 1nherently unStable the

extent to which this is so has has not been settled For these, o

studles ‘have had serlous methodologlcal flaws'-f—~ they "have

often employed untested and frequently foollsh 1nstrumentat10ny
(Block, 1981; Rubln, 1981). A behav1oral census approach may'
remediate this. instrumentation problem..For the nature of bour
understanding of personality will depend, in'large_part, on;
the.guality of the “rau" observatlons that are.accumulated as
well as on how these observat1ons are organlzed (Flske, 1978a;.
1978b, 1979; Lamiell, 1981).

'1The combinfng of an idographic and a nomothetic approach
ylelds what Lamiell (1981) has" called an idiothetic approach.
‘This 1nvolves an orientation in whlch the problem )of
personallty descrlptlon is approached in an 1dodraph1c ’manner
and in- which nomothetic pr1nc1ples are sought with respect to
questions of personality development (Lamlell, 1981, pQ 276).

s Using a behavioral census approach within an  idiothetic
framework_ may provide the means whereby a solid data base can‘
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‘be developed Thus thls may ultlmately prov1de a- basis for
‘_more accurate and €ystemat1c descr;ptaons of personallty and
-predlctlon of behav1or. Analy51s of the’ behav1oral census data .

.acro%s 1ndlv1duals may vield battenns, styles or order . Whlch
.. : , N
have been hypothe51zed bub which have been extremely elusive,

vhen . data have ‘beer gathered by - 1nd}rect, asséssment

1

-

~prbcedures._'

‘ThexConsisﬁency'§pecifiolty~ISsue

- n.f"related- ou;‘ d1st1ngu1shable"'issue '.ffon‘ .tne -
lnstfumenﬁation. pfoblem, is' - the so-called. 3 consistency-
soecificipy fissue. The’;reaolu;ion 'of' thls_1saue_femalné 5
central-goal andxchallenge to those “wﬁo' study"oeraonality?
.(Epstezn, ‘1980;d éeshbach; £978);' Indeed, th1s 1ssue is so
fundamental - to . the vhole_ notion :of- personallty and Jits

. assessment that progress - in ga1n1ng understand1ng of

personal1ty development and dynmamics has been stymled by e

:perplex1ng and vexing problem (Mlschel 1977, 1979; Trif
”Vlolato, 1981-\¢yhgr, 1978; Vlolato 1978) |

As we naveoseen in" the prev1ous cnaptefs; . indices of
cross—situational _congfltenc§ of behavior derived bY'studies
of the usual sort involving the indi:ect assessment of
personality .constructs} €rarely exceed '1.30 correlations :
(Mischel, 1968). Indeed, correlaﬁions between '20 and .30 are.

found s0 conagstently when v1rtually any personal1ty d1mensLon

1nfer'ed from a, questionnaire is relateB to almost any



Wbeen 1nterpreted by some (Endler, 197§f Mlschel 1973a) lto:

1for more. than trivial'portldhs of the wTelevant. variance in-
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'concelvable crlterlon sampled in a d1fferent medlum (i e.,‘not“

by another questlonnalre)’ that Mlschel (1968) was moved to

!

E N

" dub’. 5uch‘ cofrelations as the personality coeff1c1ent" (p.

78).

Those studles examlned by Mlschel (1968 1973a, 1973b). as

well as the more recent studles by Endler and hls aespciates'
'(e.g., Endler y 1973, 1975 1977--Endler & Magnusson 1976a,

1976b} Endler & Magnusson 1977 Magnusson & Endler, 1977). have .-

mean - that only approx1mately 10% of var1ab111ty 1n 1nd1v1dual

‘behav;or is due.to,perBonal;ty factors. This w uld \1nd;cate

that behavior 1s highly situation specific and personality

. - "‘ . B
unstable both  transsituationally and transtemporally.
Nevertheless, thle‘v few would maintain - that there - are

. t
absolutely ne cansistencies in the behavior - of 1nd1v1duals

+

the queStion remains: do such con51stenc1es as exlst account

behav1or (Kenrlck & Strlngfleld .1980)?

As was argued in the,previous chapters, this apparent

situatfonal spéciﬁiq}tY.of behavior may be an artlfactual"

result of the indirect assessment techniques within a

nomothetic framework that has been employed almost eXclusiveiy

in previoys research. Accordingly, if behavior is assessed

l

direétly, a more reliable and qualitatively‘bettef estimateVOf

the transsituational and transtemporal stablllty of behav1or

may be provided. Thls then; might . provide a- more adequate

r

-9



‘basis for conceptualizing personality dimensrons.. Lo S

correlations between trait “scores and "objective events"

ives, behabior; see ;Ebstein, '1980), may ’he a result of-

75
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An additional factor' that ‘may haye led to .thehlow'

inadequate‘sampling of'~the\.objectiye e&ents ~and ' ‘therefore.

could be attributed to the "noise" of measurement.‘Epste;n

{1980) has . suggested that stabilfty in "behavior’ can . be .-

4

_demonsbrated‘ over a wide range of varlables so long as. the

-behav1or in questxon 1s averaged over a suff1c1ent number - of

occurrences. Moreover Bpste12((1979b) was able to show that’

_as sampllng of behaviors. 1ncrease_ (over _days),',nellablllty:

coeff1c1enbs, increased .as well. Unfortunately;;

chosen for Study'were relatively-trivial"inumben

and qmissions made/in flll1ng out an answer sheet number of

minutes late to cl sS, number of times a Number 2 penci;. was

‘he behaviors

‘®f erdasures

[N

forgotten) ~and ca hardly form a,reasonable basis from which

one can éneralize "to ' socially significantil behavdorf
Nevertheless,‘ the findings - are oonsistent- wlth the
'suggestlons, they are also consistent within the framework of
classical test theory whereln ’it,vfs postulated .that

rellablllty and stablllty increase as the number of test items

increase (Stanley Y Hopkinsg,- 1972). The increase ' in

reliability, conforms to predlctlons accordlng to the Spearman-"

Brown prophecy formula- (Magnusson, 1967). This pr1no1ple --
) that single or few items have lower %medictive power‘than .the

mean of many items -- applies to laboratory and otherlbehavior
- | i

(! ) . -

'



‘as well as . responses on paper- and penc1l tests (Epsteln 1977,

1

'.srtuatlons that ,are sampled (presumably from. a universe"of

51tuat10ns) increases the behav1or of-'lnterest which’is-

dlrectly assesSed w1ll 1ncrese in rellablllty In other words;

-

" higher behav1oral stablllty will be found when the’ 51tuatlons

LY

-in Wthh the behav1or of 1nterest occurs, are more adequately A

sampled ‘, _" . \ . ; ‘ l N '. .

13

A flnal problem which has added to the confusion about

’

N

1979b ,1980 " Green, .1978) As .the range ‘and"’ number . of .

the ‘issue of con51stency-15"that some‘people may demonstrate

more stability in behavior'than. others (who mightf‘be more
. - . . ' N M N . .
subject .to 51tuat10nal\_controls) (Campus,‘ 1974; Lamiell,

” 1931)% Thehe.has been a _gensral failuae to t;coghize this
~ point‘.and'usuallyxho attempts -are' made to distingujsh’sahples
~on such important variables as soc1oecopom1c class sex,

1ntell1geﬁ%e and so . forth Such a fallure has probany greatly
%

'contrlbuted to the con£u51on about the stablllty of behav1or.
N

For éxample, social-historical ‘analysLs of the polltlcal
. . . M ) y . N
_ ecor;omya and behd\i r’ wi_thin © it % suggests that personallty
‘ , v o .
orgnization may co—vaty—w&th ocio-economic cond1t10ns (Coles,

1977; Trav1s & Vlolatg, 1981) Th1s suggest1on 'is_,con51>tent
‘< -\ v - ’
with -reports emanatlng from’ such d1verse sources ak the

‘Frankfurt Schoqd (e.g., Fromm, 1962) and the social leatning
tradltlon (e. g., Bandura, ‘1977; Bandura & Waltets, 1963).
Feshbach (1978) has simllarly’ptoposed':thatl thg iconsistency
‘and d;gahization. of personalitf- varies as‘ a function of

8 .

’



v ST ST e TR R I
77.

[y

’socioenvi onmental,factors. Hence, within-culture',variations
such . ag% position Ain‘ an uneven distribution of power (i.e.,

class position) may produce not . only *class -differences‘ but

'

1nd1v1dual . differences “in respohse consistency as’ well,

Feshbach (1978) suggested that..
M

The degree of spec1f1c1ty or generality found in the.

population as a whole will depend upon the relative

. *Proportions of  those. individuals whose . behavior
" tends, to. be 51tuatlon specific -and those whosel
behavior reflects more generalized diSpOSitional
traits. This mix Wlll in turn.depend upon variations’
in~features of .the _sociocultural environment  that
affect. the 1ntegration and organization of .behavior

(p. 449). . .

Feshbach (1978) has distinguished at least four relevant
SOClOCUltural dimen51ons that are ba51c to the guestipn of
what COﬁdlthﬂS fost : cont1nu1ty and organization in behav1or
and what conditions foster dgscontuniuty and segmentation' (1)
the consistency of. values and socialization practices among
thé various soc1alizing 1nst1tutions (e,g family,‘schools,
peer groups " church, meédia, and so on); (2) the extent to
whiéh the 'culture allows for individual variations; (3) the
flexibility versus the rigididty of value and role norms; and

(4) the degree of stability versus the tran51tional nature of

these cultural values, role norms, and socializing practices.
Although little research has been done into the question
of what and- how sociocultural conditions foster organization
or segmentation socioeconomic c¢lass may be .an .1mportant
variable to study in res:arch on betweenegroup differences in

response consistency. Twoc other such impa-tant ~variables can
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‘be identified: gender and (intelligence. As' was éuggested.
throyghout the previous chapters, these two variables may also
underlie‘between—grOup differences in behavioral Stability.
However, previous reseafchers have, for the most part,
failed to disfinguish‘ between-group difée?ences in the
geherality or specificity of behaviog. Wheﬁ analyses on the
transsituational stability .6f behavior have been done on
aggregates, inyariably, consistency has been estimated ts ‘be
.very low. These findipgs h:ve giveﬁ”iiselto Mischel's (1968)
personality coefficient. Despfté‘this state of affairs, it ’is
very likely that significant differenées exist between people
in response.conéistency. This suggestgon has been .maae by
others (e.gg{\ Campus, 1974; Feshbach,|1978; Lamiell, 1981).
Three important variables that may copary with ‘béhaviofal
stability are sgtioeconomic class, ender and intelligéhce
(Tfavis & Violato, 1981). Moreover, it is likely that when
\cqnsisfency is analyzed for a sample that are mixed on these
three varialbles, the degree of cénsistency found will
approximate Miséhel‘s pérsonality' co%éficient though the
magnitude'will be higher if direct assessments are done. In
any. cése, more behavioral census data of the kind described
above is'required to produce more accurate estiﬁates of the
.tran551tuational stability of behavior, both in the populatlon

in general and in specific subgroups as well

pu
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Personality As Behavioral Style
) should behavioral census data provide evidence to

indicate that behav{or (fer,some people) is not as situation
specific as the.,indirect as;essment data suggest, then there
-ie a good base upon which to euppose that fpersonalitjﬁ can be
cast‘in terms of behavioral styles. Based on the kind of data
. that suggests that behavior is highly gituation specific, it

would make little sense€ to attempt to assess personality 1in

terms of behavioral style since no  such styles would be

X,

measureable. But should directly assessed behavior indicate a
fairly high degree of tran551tuatlonal con51stency for some
groups, then there might be a }easonable ba51s for conceiving
of style d1meqs1ons (e.g., consistency of qualitites common to
diverse ‘behavior -- as in ' the interventionist tendency
discussed above -- wherein the actor intervenes to alter the
sourees of his difficulty).
In this conceptualization,- ehe theoretical* point of
- departure from tralt psychology is small. The focus here is‘ohv
‘behigieral style, or behav1oral trait, rather than.on the more
abstract, hypothet;cal and vague notions of traits such'vas‘
anxiety, -honesty, shyness ‘and the like, 'wﬁich must, b;
definieion, be measured indifectly. Withih this framework, the
\basic unit to be séudied in personality is the behavioral unit
or behavioral‘trqit which can be asse;sea directly.-ssyyesﬂ of
behavior ~ then, are used as fhe_ units of 'personal' y
descripﬁion and assessment. The behavior thch is to "be

I'd
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-studied is significant in its own right; it itself is socially

" significant rather than being used as a "sign" or "test" of

some underlying trait or construct. Behavioral styles, since
they can be observed and measured directly, may be more
readily tied to theoretical formulations than has been the
case in the orthodox conceptions of personaliey.

More specifically, the propositions in Chapter ITI about
the existence of two behavioral styles at the most general
level of analysis -- i.e., transformational‘interveﬁtionist
ang transformational noninterventionist -- may be sdbmitted tgﬂ
empirical tests. Fhe observation, reco;ding and classification
of behavioral patterns within this framework ‘may eventuéily
lead to the extrapolation of systematlc patterns and empirical
laws. Inofhls way, a solid data base upon which more accurate
predictions can be made, might be generated.

The importance of providing such a data base 1is obvious

and requires 1little discussion. Not only may a more complete

; and precise understanding of human behavior in general be
. @

hained, but also some 1light may be shed on the etioloéy of

~ ¢
heretofore puzzling maladaptive behavioral patterns .which 1is
. ) -

currently only very poorlyl understood (King, 1978). And

despite the development 'pf complex models of behavioral
r‘* g

Y

B

sysiems.involving "multi- danectuonal feedback" (e.qg., Bandura,

~

1977; Endler, 1977), recmﬁtocal determinism" (Bandura, 1978,

. 1 t .

1979), 1nteract1ve feedback Lcwps %e g.. Howard, 1?79) énd S0
S T L .

forth, very 11ttle.progres has been made in undersbqndlﬁg the
o &,

N "»:&%@-
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J
fundamental units in the B=£f(P,S) function: the person and the
. o s
Situation. Accordingly, psychologists, educators and

.educational researchers are left to ggkempt interventions in
human affairs by ﬁanipulatiﬁg Situational factors without a
clear “phderstanding of how these situational factors interact
with and influence different persons. Before these complex
models of behavioral systemg bécome useful, it is crucial that
we acquire a clearer understanding of the fundamental person
efP) unit in the cla#sical B=f(PZS) function (or any of its
cdmtemporary transformations whether multi-directional,
reciprocal or interactive). This is neceésary if  we ‘are ﬁo
gain a better understanding of behavior and its development in
educational (and other) settingsﬁ The proposed strategy of
direct assessments of behavioral styles may provide one
direction to the be;ter‘understanding ;g the crucial person
(P) factor. l '

The contrasting styles of adapting to taxing situatioms

N
e -

(transformational interventionist . and }ransform%tiona]
noninterventionist) which were discussed above - and ’ more
thoroughly in Chapter III, appear té be related to or ertaijl
behavioral persistence. As we saw in Chapter 1IIT, this
proposition is, in part, derived from the work of Feather
. (1962) and Weiner (1972,1974). These regearchers heve' shown
.
‘that subjects who are “"success oriented” show consiqreﬁtly

higher bhehavioral persistence onftasks which they have either

undertaken on their own or to which they have been assigned,
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than do "failure oriented" subjects (Weiner, 1972, p. 241-
247). Moreover, failure threatened subjects are more likely to
prefer relatibely simple tasks when given a choice of tasks

that vary in deqree of difficulty than do  success oriented o
N - .
subjects who tend to prefer relatively more complex and

difficult tasks (Weiner, 1972, 1974). >

N

As we have seep, the interventionist (same of whom,may be
success oriented) have, apparently, learned (both through
exposure to successful models and because of the instrumental
effects o¢of some of their past behavfor). to undertake

relatively difficult and challenging tasks on which, they show

high * behavioral persistence. Cohversely,‘ . the¥
- ,

noninterventionist may not have had sustained exposure tg
successful models (wha have high affective valence —- see
Bandura, 1977) and may have experienced generally negative

instrgamental effects consequent to much of their past

/

behavior. Accordingly, they may Wave adopted a preference for
simple and relatively nonchallenging tasks which do not
require high levels of persistence.

Behayioral persistence is %150 of interest in. its own
-right because it is impo;tant &n detef&ining performance of

difficult tasks (Cartledge & Milburn, 1978; Gilmor, 1978;
. \‘ »
Maehr & Sjogren, 1971, p. 147). For it is by now well

1

understood that the Bgbit or disposition of persisting in the

face of difficulty or adversity is a"characteristic shared by *
& ’ . .

) o
. . > . . . .
those whe excell in s:holﬁfshlﬁ, artistic production, and

> 8
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other realms of endeaVOur (James, 1890; Nicholls, 1972;.

»
LS Q
Goleman, 1980). Accordignly, since behavioral persistence 1is

.

of interest: in its own right; and sincewit’appears to be

relgted to, or entailed in, the 'contraSting orientations to

the environment that were discussed above, this habit or -

"behavioral trait" was chosen for investigation in“attempts to

explore further the consistency-specificity issue by direct

behavioral assessments. N

For the . purpose of the present stndy then, the

- -

petsonality dimension that was conceived of aé;being manlfest
in the contrasting styles of adapting to tax1ng situations,
was behav1oral per51stence. It was §uggested\.1n Chapter III
and  above’, that two. important veriables ghat seem to be
associated " with the interventionist-noninterbentionist

/

perSOnalit§ are achievement and abilities. Therefore, it was

expected in the present study, that achlevement and abilitids. |

L
should be pos1t1vely correlated w1th behav1or§l QQ

Tpat is, those sub]ects who show hlgh behavi 7 istence

at a .difficult task which is represenﬁg_ as -a test,

are expected to be. : ; Ei®  abd QST levels .of

" . . e ; ATy ; .
intelligence and a levement 'k Q%QQ” /eJated worki;Flve'

~ oy _‘j‘é;‘; "_J

basic questions then, were add‘ ‘fvthe present study:

\\

(1) what kind: of data can’ be produced by direct assessmenq@ of

.behav1or in relation to the co251stency spec1f1c1ty 1ssue7

(2) on such 1mportant varlables as socioeconomic class, sex,

and intelligence, how do these groups differ in their “degree.
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. of .transsituational consiﬁte§cy‘of behavior? '

(3) Do separate factors underlie behavioral pérsistehce that

is manif§§ted in réspénse to imposed_tasks ‘and " events  which

-aré.nét impoééd? N _‘ ». ' , . A

(q) Whap. is ﬁke relationship between intervéntionisf and
nénintervenpioni§t béhaJTor (ag manifested by  behavioral
bersistende‘énd other indicators) and achievement?
(9§ _ What is .the relat{onship befween “ interventionist-
ndnﬁnterventionisé behgviOr }as manifested byA behavioral
pérsistence and 6ther indicators) and abilities (e.Q., IQ)?
' Questions ofi the foregoing nafure were addressed by a
study of wthe <:—E>;1¢é:i4S';'tency'~ with which a sample of "~ pupils
(described‘ ‘belOW)‘ exhibited behavioral 'persistence in
'aifférentvsituations. Specifically, an exploration of the
extent to ‘wﬁiCH these cﬁildren ;xhibited conSiStent patterns

ofﬁbehavioral persistence in six different situations (4 of

which were "experimental“ or contrived and 2 of which were

'
<. 1

"naturalistic” -~ see Tunnel (1977); .also Bronfenbrenner
(1976,\ 19795)'was assumed to be a reasonable way of exploriné
the foregoing questions. For present purposes, six situations .
sampled from a theoretical universe-of situatiops was thought
to be an adequate sample of situations. It was éssuméd that
the extent of intrasubject consistknﬁy. of behavioral
persistence across six sitUatiod; would be indicated by tHe

extent to which intersubjéct rank order of behavinral

prereigtehce  in  each Af  theame game i “itaations wan

1
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ﬁitUatidns' (described below) will produce estimates ,of
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maintained. N

1

Based on" the foregoing discussion and'theAdiscussionf

tprohghbut the preceeding -éhapteré, the following .specific
N ‘. ) L ;

h&potheseéiwere proposed. !

-

Hypotheses ‘ g S )

(1) Direct assessment ‘of behavioral persistente aénoss:va:ied

séability as. in stability coefficients '(ffﬁhbach's alpha)
which exceed the typical +.30 coefficients produced bn the
usual indirect assgssment techniques. r

1

(2) Consistency of behavioral persistence across varied:

" situations will differ for males and females. ™

(3) . Consistency ofD behavioral persistence across varied
situations vill differ for differenf socioeconomic class
strata. |
(4) Consistency of behavioral persistence across varied

situétionS‘wilI'differ-for’different-IQ levels.

(5) Achievement as measured by standardized a¢chievement tests

. (i.e., The Canadian Test of Basig Skills) will be positively

o ¥ -

correlated with behavioral persistence in a testing situation.

-

(6) BAbdlities (i.e., 1Q) will be positively correlated with

hebrirnrAl percsistence.

4 ' /’;
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- 1Q were obtained as well,
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Method

Sdbjecté.:ﬁixfg-five children (37 males (57%) and 28 females

(43%)) enrolled in the tﬁird and fourth grades of a public
. ‘ . td .o N .

elementary school in Richmond, B.C., were selected as subjects

in. the present study. The s&bjects ranged‘in age ﬁrom 98 to
fé2-months with a mean aée_of_ 110.2 months and a standard
déviation 'of 6.73. All subjects were observed, and data
recorded, in six distinct Situations ,(described in turn

below); data for socioeconomic status (ses), achievement and
. .

\

o

Socideconomic Status. All children were asked (by(ﬂtheir

~

Eeacher) to write a story with the title, "The Work my Mother
and Father do". The storieé wvere suﬁéequently analyzéd aﬁd
SUHjécts were ‘classified as "belonging. toc one of .féuf
socieconomic strata according to the occupation of the head of
the hog;ehdld. The occupation of the father Was‘used'fqr this
purpose; _when the father. wAS absent or when there was some
ambiguity as to whé the ﬁPJd ~nf the household was, the

subject's teacher  was consulted and the subjects questioned.

When the head of the household was established, all subjects

were classifieqd as belonging to one of four ses
s

claggifimatine- (1) antreprenaur - (P..’.J., iyy,]gpenr?pnt

huiginegcman whr vier e self-amployed): (2)

r sferaicnat meyn vy Vg (- v I~yyver e r\}"""\i.r‘:"”", ten her 5 .



" exetutives, etc.); (3) skilled labour (e.g., licenEga workers
such as plumbers, electricians, etc.); and (49 “non-skilled
labour (e;g.,‘clerka,‘labourers etc. 5"

All classlf1cat10ns were GOne 1ndependently by two taters
s i

ses level of each subject. The number and percentage of

subjects in each ses level weré as follows: (1) enterpreneurs

= 8 (12%3;‘(2) professional/managerial = 17 (26%); .(3) skilled

labour = 16 (25%); and (4) non-skilled labour = 24 .(37%).

]
. i

,iQ. Intelligenee quotientsi of the ’pfesent supjects were
derived byaadmlnlsterlng Form 2 of the Quick Test (Ammons &
Ammons, 1962) The Quick Test (QT), a Verﬂal;perceﬁtual
measure oftiﬁtelligence, consists oE three fo;ms“whicﬁ can be
used individualiy or in composite to e,timateuthe_testwta}eg’e
IQ. The QT offers several advantages as a tésf of 1IQ: (1) it

takes very little time to test individuals - usually _no more

than. 10 minutes is requited (Dizzonne & Davis, 1973); (2) it

can be used for al variety of non-normal populations since

testFtaﬁer's are only required to “hear, see and ‘Ppoint

(Maloneyj"Steger § Ward, 1973); and (3) it can be used

effectively with distractable young children because of its
« . . ’

short &ura;ion (Gendreau, Roach & Gendreau, 1973). The Quick

Tect is both a reliable and valid measure of adult-

intelljgence (Cnl1]l & Colvin, 1970; Davis & Dizzonne, 1970) as

we as  ~hildrer’s intelligenste (Hougton & Ottn, 1068:
®

%

nd the results were compared There was 100% agreement on the
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Nicholson, 1977) A varlety of studles have demonstrated that
the QT can have test-retest’ and parallel form rellab1117y of
up to 96 and correlates hlghly with the WAIS WISC, WISCR and
other measures df‘intelllgence (Ammons & Ammons, 1979).

| Because of its various advantages, the QT was thought, to
be adequate for oresent-pdrposesu Accordingly; all anjects
took Form 2 of the Qu1ck Test since thlS form has. the highest
test- retest rellablllty of the three forms, for. normal chlldren
in the 'age_ range of the present subjects (Nlcholson; 1977).
Hence, IQ scores were derived for all subjects._ Y

T
»

’.achievement were ‘procured

*Achievement. Measures ofdaoademiq
for all shbjeéts'by administeringéthe Canadian Tests-of.Basic'
Skills (CTBS) according to thea standardized ‘procedures for
administering this 'test' (King, 1971). Four §ub-tests.of the
whole battery were adm}nistered -~ two in the verbal domain
(Vocabulary and Reading ComprehenSion) and. the other.two in
ar1thmet1c mathematlcs (Math Concepts and Mgth Problems) Té@
- four sub-tests, Vocabulary, Reading, Math Concepts and Math
Problems, will be abbreviated.throughoutsthls'document as Voc,

Read, MC and MP respectively. From these tests, four separate
achievement scores were derrved as well as a comp051te‘ score;
The composite score (de51gnated Ach) was computed.by.taking

the mean of the ‘four sub‘tests (see Klng,f1971),
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Procedures 3

All 'subjects encoutered six sftuationsi‘four ,"cﬁntfived"
and two "naturalistic", wherein aspects of. their behavior was
recorded. Two researchers (the present author 'and' an
assistahk)'dbllected all the data and executed the pto&eduyes.
Both " researchers were adult caucasian males;lIn the'following
text, the author ’is designated “éxperimgnter~ A" and the
assistant, "experimenter B". | |

Contrived Situations '

Situation One: Pencil ‘Maze. 'In ' this situation, all
participants encountered the same pencil and paper maze

~

problem (Appendix A) in a group context (their regular.class).
The Childfen were instructed (by experimenter A) to trace a .
liné begining at a point indicated by the sign "start” and
continuing | throughﬁ the appropriate channels to a‘ point
indﬁcéted by the sigh "end;. This maze was found by 'pgevious
studies (Travis - & Violato, 1981) and pilot work to be too
difficult for the capabilities of children e{—thiﬁwag;@ range: -
This assumption‘-was supported .by the fact that no Ehild
successfully completed the maze. The following instructi3ﬁs

. were given to all pupils: |

Here 1is a puzzle. I would like you to try and solve
it. The puzzle you have is like this ore (indicating
a large version on a similar maze which was affixed
to the front chalkboard). You can start here
(indicating the start) and follow along the paths
where you will find the treasure. These (indicating
unbroken lines) are fences and these -(indicating
breaks in the lines) are gates. You can go through a
gate but not - through a fence. Can I go here
(indicating a solid 1line)? No. Can T go here

{

N



(indicating ~'a break in the line)? Yes. Now-watch
carefully while I find the treasures+a_this ‘puzzle.
(Pause for demonstration). I wan[}§3u'to find the
treasure on your maze. When you have found the.
treasure on the first maze or when you have tried
your best to-find theitreasure, turn the page over
-and try to find the treasure on the second maze. Now
you may begln.‘ _ . ~

T1me worklng on the first maze, opéfailonally deflned as
beginning w1th thev"beg1n 51gnal and term1nat1ng when the-
page, was ‘turned T over (a 'diffe:eqt maze was p:inﬁea on the
reverse side of the page) was ﬁakeniee an_%qux of behavioral
persistence. Both expefimén;ers A and B,~§ach‘witp a stopwatch

and a seating plan of the cleesroom,frecorded the times. Each

LY

VRN

observed half of the group.

Situation Two: R1ng Puzzleq Each child was brought into a

‘private room (with only ‘experimenter B present) and was there

asked to solve a wire puzzle. The solution of the puzzle

1

occurred when two metal‘rings were taken apart. This task was
_ ’
also judged to be difficult beyond the pupils' capabilities.

" This assumption was again supported by the.fact that no child

succeesfully solved the puzzle. The following instructions

were given to all children. -:
Do you remember what we did with these bhottles
(Palmar Sweat Measure (Strahan, Todd & Inglks, 1974)
that had 'been taken from each child on a prev1ous
occassion}? Good. Today we will de it again. But
first,. I would like you to try and solve this ring
puzzle. Now watch carefully as 1 take them apart.
See how easy it 1is? Now watch, I will put them
together again. Once more -- here is how they come
apart. See, I did not force them or bend them. You

v must not force them or bend them because that is the
wrong way to do it., They come apart easily if you do
1t 'ighe. Remember, no forcing. Whén you have taken
the vings apart or have tried your best to take them



->' ~ apart,-  put them down on the table and we will do
: some things with the bottles. Now, you may begin --

here are. the rlngs. : Y ) .

Time attempting to solve the puzzle was operationa;ly
defined as Beginning when subiects received‘ the :ingé and
térfiinating wHen-;hey put'thém~down on thé‘tablé. Again, time
on-task was the measure éf behavioral p@;Siétence.

Situation Three: Picture Reproduction. While seated in a

<

private room 'with ‘experimenter B, each child was asked to

.reproduce, to thes best of his abilities, a printed colour
. ’ . . J‘_v .

picture. The following instructions were giveh to ~each
) - ' ) . _ ) »

subject: ' , ‘ :

Today T would like to show you this picture from a
book. I would like you to draw this plctu for me.
We are studying how well children can co pictures
from books without tracing them. I would like Jou to
draw your picture to look the same as the one in the
book. Do’your very best to make your p1cture look as
much like this one as possible. Remember, we wish to
see how well vyou can copy this picture. Are there
any questiohsa ?ere is a sheet of paper ‘and some

<y

crayons, Put our name on the paper in this corner
(indicating the upper right-hand corner). Whenever
you are ready. you may begin. Remember, do your very

best. You may begin,

Time on task was operationally défined as beginnfng when
eacrh pupil put the crayon on the paperamnd tq;minating when he
or she derlared completinn. Time on tagk waa, as hefore. taken
Aac the index of behavioral persistence.

Situation Four: Spelling Test. Tn a private reom  each
~hild wag ~acked by evperjmenter A trn take 2 "erelling teat
The epelling test consicted ~f A0 atimulue uar g rerarde !’ o oa

R RIS Fope Bt v it 00w p e keing ) s ad by e et i iae
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that had been taped over the words (Appendix B). Aééo:diqgly,

16

. -

& ) . - . o
words  were inaudible. The .cassette tape was played on a

.dictaphone and the stimulus words delivered through

headphones. Using a footpedal, the

[y A\

subject could reverse,

advance or stop the -tape. The child's task was to write and

éorrgctly 'spell as many words as possible. The following

instruttions were given to each'subject:

voer b

" Today I would like to show you this machine '-- do

you know what it-is? Yes that's right. Its a kind of
tape recorder called a dictaphone. Sometimes I use
“this machine to have my secretary type' letters for
mg. I record the letter on the tape and using this
machine my secretary types the letter. This machine
can be «controlled by this footpedal. Putting your
foot here maked the tape go forward. If vyou take
your foot off the tape stops. When you press here
the tape rewinds. This is good for my secretary
since she needs two hands to type. If she misses a
word or some words, she can stop the tape and rewind
it with her foot and she <can still keep typing
because she still has both hands free. Today 1 would
like you to take a spelling test on this machine. On
this cassette tape I have recorded a spelling test
which T would like you to take. I wish to knew if
pupils prefer to take spelling tests like this or in
the wusual way with the tea~her saying the words. On
this answer sheet write (or print) esch word beside
the right number. Remember, this is 4 spelling test
and I want you to do your very best. (At this point
the tape was inserted into the machine mnd each
subject was asked to demonstrate, with three example

words, his ability te opesate the machine. Further
instructions in the use of the volume and tone were
also given. Earh subject practiced and was

instructed until the experimenter was satisfied that
the subjert was able to operate the machine). Now I
would like yon to put on these headphones and take
the spelling test Bef~re 1~u begin, a'~ the' = any

questions? Remember that you should < yov  heeat
work , Ven msay hﬂqin then vy nrn rewdy
Ther e wer o e time limite ooy the rFrhi 13 -, myintoe

S A N A T f
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as the time on- task This Jas taken as %n index of behav1oral
perlstence. Attempts ;x adjustlng ‘the. equipment . (stopping,

rew1nd1ng,‘ forwarding the ‘tape; adjusting the volume, tone,

etc. ) were recorded and tallied as “"motor interventions”

Verbal interventions (any remarks to the experimenter that the

tape was defective, that there was noi%e on the tape, that the
test wés uﬁfair bécaqse of the hdise,f;tc.) were also recorded
‘and tallied. The experimentef replied‘with a standard response
to all verbalizations directéd at him: "Do'th? best that you

"

can

Naturalistic Situations

Situétion Five: Small Group Interaction. This arsagswent

procedure was evecuted first bhefore any of the other Aata had
beon collected o %eforo the experimenters had met the
subjects. From the subjert pool of 65, 16 groups ~f 4 subjects
per qgroup  wnre formed according te the f~allowingdprocedures:
From ea~h ges gronp (onterprnn;urial, brofesgioﬁél mangerial,
skilled Tabour. non-skilled 1labour) subjects weré randomly
assigned to one of the sivtaean aAroups. Sinée.rhere were only 8

subje~ts in the first ses group, only 8 of the 16 ~groups had

subjects from that sed group in jt. The remaining 8 groups

£

were formed by assigning 2 subjects from +tha neon ckilled
labour ses group and 1 frem eac~h of the other two. The final
group compcsiticn was ag fallows: ? qroups with 1 subhiject from

each coq Jevel: 7 groups with ' nmsubjact  each from the



B
T
v

i

'professiéhél/managgrial‘,ana skilled laﬁour seé é}oups and twb
subjeéts from thé non-skilled labour ses groﬁp; and 1 group
witH. 2 subjects fromlfhé_geéond,Ses grbupfand 1 subject from
,eaéh of-the third and fourth ses groups. One- subject (from the
fourth ses group) was not included {n the groab assessment.
Since the e#perimentéré had not met any of the subjects

"at this point and were unaware of the group composition, the

assessment was -a "dduble-blind"™ ¢éne (Stanley & Camphell,

1963) ., Accordingly, rater bias was minimized since the
experimenters Hhad not formed any imrressions abont 'he
subjects.

Fach group in turn was brought int" a vacant ~lasaroom in

Ihé' schoo] ;which wAas m"ormally  wnsed asg é\musiﬁ reem . The
\ B

rlassroom WA'S devoid of ary furniture except \for a free
/ .
lstanding table at the centre ~f the room. Various misical
:ins*f%ments and péraphetnalia were on the shelvas that lined
the roam. Two obqerveré (experimentaer= A and R) sat at » Fabhle
at ~Nne  corner nf tﬂ,\e room with an nnobsrrarted view ~f the
room and it? content s, The axparimentere sach had an carphone

Fhat cronnected  ta 3 ~ommon cassette tape player on whi~h 3

previously recnrded tape was playad. A "beer”™ signalled ten

second int<rvals for -a duration of ten minutes as had been

recorded ©n the tape, Both evperimentere then, simultanecusly
. T

lintenad ' the ~ame tape. On data sheets that were A Sianed

t= be need in o mjunction with the tape . the wobtor an' oy hal

iNterventicon et halie 1y o~f the suhj'er;"f: A R A Mot

Al
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interventions  included the following: pushing, 'pulliqg,
pointing, holding and body pressing. Verbal interventionist
behav%o: included directive verbal utterances (Hayakawa, 1967)
such as' "come  here"; "look", "lets”play tag”, and so fofth.
Tbus botﬁ a.frequency ahd duration measure oF»vorBal and mnotor

interventions for each subject was recorded.
. h 4
, .

To deriVe' én index of inter ‘rater reliability, a
coefficient of observer agreement - was computed. This is a
coefficient derived by computiné the dearee of observer
agreement when different observers ohserve the éame subjects
at the same time (Médley-& MizzaJ, 19€3). Three qroups were
brought into the vrrnem for the . purpnge n~f der;iviv\q a
~oafficient of ~bcarver n~greement. Roth ohser-erg watched and
tecorded the frequency and duratieon of both motor and verhal.
interventions of the came 5ix = hjects (~rproximately 0% ~f
the subject ¢poel). Foar 2l1 ~heerved hebaviors, the tota)
inter-rater aqgresment { all ~f the 'O meenond intervale
Aassecsed  for a3  total of 30 minytes  wa- 84ﬁ§%. Thus the
roefficient of observer agrrement wns /% a b dagree  wf
‘v"n'vrh"nr r¢ﬂié%}~1']ify “aa thpr"fif‘rn arhiaved

hNe  earh  group was hroaught inte tbhe yoam, Tt ariment er A

the fnlleawing instructinone ta al) subjert .

I will rell you why we asked you to come hern ¢ Aay.

Do ycu see these bottles (indicating a box

containing ewa'l polyethylene bottles filled vwith

water)? Ye will te doing some thinge with fhem. Dn

yor kn w whot's in the bottles” Its distill~d water.

Do yon koow what that is? Yes, that's right (o', its

7
water 3t al' th- dirt vaken nut of '), In a few
]

B R I T Yoot An s~me t'h;v)Qw RN heaa
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bottles. But first Bill and I have to transcrlbe the
tape that's in the recorder.. That means that we have
to- listen to the tape and write down what s 'on the
‘tape. While we are doing this, we wish yow to  wait
here -in this room. You may play or do anything you
like except leave the room. You may talk as loud as
you-like because it won't disturb us..We will listen
to the tape with these ear phones. Any questlons7 )
Good. Now go and play while we listen to the tape. N
We will call you when we are ready. -

-

After the expiration of 30 seconds - éach expefimenter
| -

» «

observed ahd recorded the behav1or of 2 subjectS' for the 10

minute durat1on. when the record1ng sequence had lapsed, the

subjects were ralled to the table at- the centre\‘of ~the room

snd  tHere simv]*anennsly inverted nne of the bottles on their
{ (ad

- 0 . . . -~
palms. When this task was completed, subjects were 1nstruc§ed

Fa retorn to their classrooms. Thus the data rollected in tivis
gfituaricen  coneigted  of hoth frequency and duration of verbal
and metor interventi~nigst bhehavior. Duration measures were

‘

taken as persistence scores of interventionist behaV1or.

Va

Situation. Six: In Class On-task. The purpose of th{s"
situftion was to ohserve suhdect' s ~n task under naturalistic
*1 ssraom gituatiang.™ "recrrdingly, earh subject ‘'was observed
i the regular r~]ngqr‘c)¢‘n1vz Aand hig he' ah taek kahavinc: recorded
" twn o reparate  occassions each  of 1N minntas duratien.
Subjects were observed and recrorded only when the reacher had
aseigned individual eeat work to the pupils. Theecp iﬁdfdidual
tasks, f~r evample, consisted of Qﬂrk3ﬂq Alone an =v‘thhetic
problems, spalling asqiﬁnments, rerding and an fopeh, on’ task

war defined as nocurring when subjerts appreart:l t~ he looking

At the matreriale with which fhet veir warlking Thig whe the

"

.

L

N
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operational definition of on- task in a classroom settlng as

employed by Good and Beckerman (1978). The* 10 minute 'sequence

was broken into SUSecond“intervals and subjects were recorded
> , _

'as . either on or off-taSR for each 5. second interval.. Off-task

dwas recorded for any interval, when subjects broke eye contact

/ with the relevant materlals w1th which they were worklng

Slnce two 10 mlnute recordlng ‘periods were. done for- each
sobject a 'mean. on- task time was computed for each sub]ect.
_<Thus, "the mean soore was taken -as an 1ndex"o§ behavioral
persistence, /
As in the, previous ﬂSituation,ian index of inter-rater
.reliabilityiwas“derived._ Aoain, a .coefficient of observer
- agreement was qemployéd (Medley & Mitzel 1963) The two -

experlmenters 51multaneously observed and recorded the on- task

. of 8 separate subjects each ‘on one 10 minute occassion. Thus- 8

subjects (approx1amtely.12% of the.total ,subject pool)‘ were-

observed for a totai of 80 minutés. For all these observation

:I'periods, - the - totai ihter—rater agreement was 92.4%. The

..'

k]

coeff1c1ent of observer greement : therefore, was .92.

A

Al

Accordlngly,.hlgh inter- rater agreement was achleved

¢
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Summarz of Situation Characteristics And Types Of Data
Collected

'

The salient features of the six situations are summarized

in- Table IA. From this it can be seen that the situations

‘\

varied in many aspects but also shared soﬁé similariéiés. The
two naturéliéfid -Situations were ones in‘wﬁich'the'behaviors
observed and recorded were no#;initiéted or enqéuraged by thé
experimenters. Hence these wére naturally occﬁrr?ng behaviors
that would have occurred with 'or without the presence 6f' the °
obsefvers (Tunhel, 1977; Bronfehbreﬁner, t976, 1979). On the
other hand, the four contrived situations were ones in which
certain behaviors we:é 'expérimenter initiated and would not
have occurred wiﬁﬁouﬁ fhe_presence of_thé obéefvers.

Part B of Table T summarizes thé types of data collected
in éédh‘vsituétion. As can Ee seen from this, a persistence
scoré was derived from each situation: 'thic produced six
persisteﬁce scores for each subject. Mareover, interventionist
scores were éerived for each éuhjecp.in sitnations ¢ (spelling
test) and & (éroup intéracrion).vfinally, ses dafé, JQ Adata,
and four measures of achievement were prncured for cacrh
" subject. A composité.\afhievemenr score was Aerived from the

four separate achievement srores.
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CHAPTER V

RESULTS AND DISCUSSION

This final chapter 1s, divided into three major sections:
(1) The results of the analysis and an evaluation of the
hypotheses; (2) An exploration of tﬁe validity of the proposed
personality dimension; and (?) A discussion of the
siqnifi“cce Y: the findings. The results and evaluation of
hypotheses ‘are presenfed in  four separate sections: (1) A
presentation .of descriptive statistics; (2) An evaluatinn of
hypothesis 1; (3) An evé]uétion of hyrotheses 2, 3 and 4: anA

(4 A1 evanluatieon oF hypotheges S and &
Results.
Descriptive Statistics

The total sample (n-65) was mnde up of 37 males (57%) and

28 ‘females (43%). The =subi~~te ranged in age from 98- 122

menths with a  mean age of 110.2 menthse and a standarAd
deviatinn  nf 6£.73. Fight aubijects (12%) were ~lassified as
being in the enterpreneurial ses category. '~ subjects (26%)

in the professional/managerial category, '€ subjécts (2%%) in

the skilled labour rategory and 24 subijects (27%) in the nan

ckillad  lahonr category. The wean 10 of the sample was 10R 7
with a erandard Aaviatian ~f 1779 (v yia e - 190 2V The
UEEEPNEY S R0 TR Ty AR N TR LA " ‘v ann ! )
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. : .
The present sample therefore, resembled a random sample of the
general populatlon with regard to characterlstlcs measured by
the QT. The mean percentile rank scores (for the "Canadian
norms of ‘ﬁhe CTBS) for the achievement suB-teSts were as
féllowsf Vocabulary = 63.2 (SD = 27.5); Reading = 59.5. (SsD =

v

28.4); Math Cohcepts = 48.8 (SD '27.5); and Math Problems

55.9 (SD = 25.4). Further descriptive statistics for the
persistence, achievement and interventionist variables are

summarized in Table II.

There were no sex differences in IQ (X? = 3.64? df = 2; p
= .16) as there were no ses differeﬁ&es in TQ (X? = 3.55; df'=f
3; p= .78). There also were no significant differences in
gehéer distribution by ses categories (X2 = 3.25; df = 3; p =

3

-3?2). However, ses was related to three- of the achievement

measures: (1) Vocabulary: r

-36; df = 64; p < .05; (?)

Reading: r =,30: Af = C‘} r - .75 apd (3) Math Probhlems: r -
‘?5; df - (‘d: r : BALRD Ty e gy y ool Aat e ;\;nv A hievomern
meas re.

Thenah nene f ‘he nbove ~rrelations can be ceonsidered
"rebuat T 'here e A moAe -t rp1ntjonship hetwer~n asag and

acrhievement *'hough clesrly TN ia not r=lated to een The three

arhisvement variahlec (vee READ ) were prsiri rely
~orrelated with "eq . Thi -~ indi ateq then. that higher =esg
snhjerta perfarmed crweruhat heltor thao Jewar cee qubirote ~r
t heao Arhiev: men: rariablea . Thie far tha rrecent t::arnplp'

. e N AV nat sqag Ty v L et
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though IQ was not related to socioeconomic claés.

Evaluation of Hypothesis 1

The tirst hypothesis predicted that direct assessmentsTof
behavioral = persistence across varied situations would produce
estimates' of stability. coefficients (Cronbach's . alpha:
henceforth abbreviated, CA)w'whicﬁ?‘éxceed thé ‘}ypical .30
coefficients prbduced by the us;al indirect = assessment
Eechniqueﬁ.. “

In order to evaluate this hypothesis, the six sttuatjons
were Eheoretically treated as beirlg items from ‘a. test (see
Fpstein, ”980) ia'-the context of classical test theory
(Lumsden, 1976; Maénﬁsson, 1967). Thus an:estimate of intra:
subhject sfability'on persdstencé acrdss the siﬁ situations can
be épr;ved by computing an indéx of "internal consistenay”
such ae Cranbach’s alpha (Cronbach,41951) for subjects across
the «ituations. Cronbach's a]pha. for the whole sample on
hehavicral persicstence across the. six 'si;pations was .46,
Since N je g reliability coefficient (“ronbach, 1951) and
hencea rargea hatween N and 1, the mAagnitude of t“; ~oéfficienf
is ,rydal fo the propartion (mf)parcentaqe) of the. variability

due to Iindividys) Aiffarencrg in the meagured var#ablq_ A

“nrre]atijon ccafficient ~n the they h=nd,  miugt be cquared
. 1
(mince Vo CAannaec ie ' too t1) in ~rder tn egtimate the
-

prrcentage f car ahil ity seeo nked for 3in one variable by . the
<

~ther  Thig me P 'hrrecent sample, approximately
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46% of the wvariation 1in . behavieral persistence was due to

individual diffeggnces among . subjetts. (Cartwright, 1975;
Crénbach, 1951; Epstein, 1980; Green, y978). This estimate of
ithe amount of variance attributabie to personal  éua}ities in
‘behavior 1s. coﬁsiderably higher than the estiméteé of 9-10%
produced by the conventional indirect aSSessﬁénts_ producing
correlations of .30. Thus it can be cbncluded that hypothesis
1 is unequivocally supported. This then, can be taken as
evidence to 1indicate that 1low estlmates of variability of
behavior due_ to individual differences which have been found,
may indeed be artifactua’l resultskqf ind{feét assessments. For
when direct assesshents Tave' been made as in the present
stﬁdy} considerably bhigher egtimates are preduced (sge alsoe,

Fiske, 1978a; 1979). L

Ezéﬁ'@.t__i_qu of Hypotheses 2, 3 and 4

Hypotheség. 2, 3 and 4 all rested on the prediction that

transsituational consistency of hehavior woirld vary fér
dfffprenr sub groups ~f the sample. Hypsthesis 2 predicted
that csistency of behavioral persistence will differ fér
males and females. Hypothesié 3 predicted that consistency gf
behavioral persistence will diffar across socioceconomic class.
Hypothesis 4 predicted thak ronsistency of hehavinral
percintence  wil) Aiffo§ For different ahiliriequpvelq (i.e.
1())

Ne i b e r el maee oy Cranhasrh'e alhas wae r"r\[hpuf‘_er_i
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for the data across the six situations. This analysis however,

ihvolved computing separate indices for each sub-group of the

sample as specified by the relevant hypothesis. ' Thus to

evaluyate hypothesis 2, a separate CA was computed for males

and females. For males, CA = .60 while for females, CA = ,02.

-

The difference in the magnitude of the two stability

coefficients is dramatic. Cleariy, a much larger percentage of

o}

the vériat;on (60%) in behavioral persistence across the six

situations for males is due to personal factors ~while for

fema}es a far smaller émount (2%) is due to the same factors.
Accé;dingly, hypothesis 2 is strongly supported by the data.
Theréi‘is - indeed a very notable sex difference in respnonse
consistency across the six situations.

Hypothesis 3 was evaluated by computing a separate CA for
;ach of the four scciceconémic strata in tHe preaent sample.
Cronbach’'s alpha }or each ses stratum was as follows: (fg
entarpreneuriagl = .22: (2) rrofessional/managerial = ,625’ ()
skilled ladour = .39: ang (4).non-skillgd Jabounr = ,08. From
these data it can be SePﬁ fﬁgt hypotbesis 3 is stropgly
supportéd. The 'differences in cross sitvaticnal stability in
the yariqpslses gr@vp;’ére‘remarkable. The highegt atability
is in ges qrﬁug 2 wherein 62% ~f the variation is due to
perscnral gualitiea. The lowest stahkility s found far geon
v 4 with anly B% of the variance due trn the game farmtore.

T e nln~te hypothegis 4, gseparate CA - war- coemevted fogy

A3 ey AT R LR T L R P Chee et

5
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intervalé based on the sample“meaﬁ (rounded to 106) and the
_standard déviation (roun@ed QF 14). Thué the low IQ group
(Lpw) consisted of those subfects who were more than !
sténaard devistion below the mean. This inéluded all subjects
;ith I1Q0's equaj to or ‘less’ than 91; the mid-range group
(Medium) consisted of all subjects within 1 standard deviation

of the mean (TQ betwen O92iand 119); and the high TQ group

) L9 B L,
~-(High) consisted of all subjects with an 1f above ' standard

“deviatinn (greater than or equal to 120). Cronbach's alpha for

each TQ group wé% as follows: (1) Low = .57; (2) Medium - .44¢;

and (3) High = .17.

;. v .

The differences in the stability coefficients are very
notable, particularly when the High drmup ie Pompéred to the
nther tw™ qgroups., Tt is interecting Yo note that the Ma&ium
group had a stakility coeffirient (.44) very similar to the
whole ceample (,46) whi]% the nther twe groupé Aiffered
c(m%i'dnrably ITn any ¢ase, the theanretiral signifircance ~f
these findinns ig diqbiquﬁd in a later ﬂﬁf‘fion.lMearw}hi.]o, 1t

)
is suffjcient tr nnra rhat there is vary strong  suppart fOF
hypnthesis 4.

Cronbéch': alpha for all the various sub groups of the
sample (male-female, ses g'oups and I0 groups) foqéthpr' with
the numher f suhjectas rer qroup, are summarized in Table TT11.
The galient features of the tabhalar precentation is that it is

A Aramatis dep natration of  fhe va jatian in the stabhi'ity

P T U S T | . L .ot v s f Vo vaey Ve 3% I?""ii"' 1 Yoy
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hypotheses 2, 3 and 4.

Evaluation of Hypotheses 5 and 6

Hypothesis 5 predicted that achievement, as measured by
standardized achievemnent rests (i.e., The Canadian, Tests of
Ragic. Skills), will be positively correlated with behavioral
persjstence in & testing situation. Hypoth%sié 6 predicéed
that abilities (i.e., T0Q) will bhe pesitively correlated wi;h
behavioral persistence.

In order to evalyate these two hypotheses, it was
necessary to compute correlations between achievement scores,
TQ 3rd persistence srores. Since there vere twn  grade 1ovelg
that romprised the samnle (grades 3 and 1) and levels O and 10
of Ferm 13 ~f the CTBS were used (King, 1771), 1t was

-
nhecessary to standardize achievement sceores gsince raw  scores
would not he comparable. Hence all subjerte achicrvement
scores wete transformed, fir=t into rereenti'a rank Schren
. :
(for t.}“’ Can~dian normel and  'hen  inte 7 geores (Glnsc 5
Rran]°{, 1979, p. 95 0PV Thare > « nrac wers rarielated with
porsi§tenqe SCreres  as  weram 10 sy e 1o reenlting
~orrvrelatieon matriy is. ehewn in Takle TV

Since the directinp ~f - rrelation wae predictad for bath
hypothesag ' (] -, PNl ive "rrvrelation:s ) a ~ne tailed teat
was emplnyed tn taet for ‘the eignificance ~f 'he cnarralatin e

{7lass & Stanley, 197°). Thue for 64 Aegre & <0 "teedem and s

1mifignrte layel o0 qy "
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r = +,20. As can be seen frbm Table IV, only one persistence
measure (situation 3) is signifiéantly correlated to one
achievement measure (Reading) while IQ is not significantly
correlated to any of tﬁe persistence measures. Additionally,
motor interventions for the spelling.test (situation 4) is
signrificantly correlated with scores on the Readiﬁé subvtest

(r % .243; p < .05). Thus there is very little and indireét

support for hypothesis 5.

The spelling test (situatdion 4) is the only situation
that was Q;learly represented as a "testing” situation while
none of the ofher , five were (gee JTablé I, Chépfer ;Vs.
Nevertheless, only one of the fouf ach{evement measures was
correlated_with persistence iﬂ situatien ¥, while none vere
~orrelated to situvation 4. h"ﬁ“rdinq]y,-‘aqra e vy Vit g

=uppert for hypethesis 5 and i'ws te VNility {5 weak

Ae - an he geen fr.m the Ant o hypothesisg (< PERRIER s

surport hatgsoever. Atparent 1y, Prsistence in the aiw
sitnatione as Aevised, i nnrelated ' g4 intelligence. This AdAnes
¥

nee £it the prediction of hyp the~i= @ »0d accerdinqgly, this

hyrvthbagig ig faleified.

n Arder F~  owplare  furthe: the wvalidi'v of the
rp]arihnghipn he' ypan the rroprrneen rerennglity Aime " irn
(1nravvenr|mn|qt - unn\n‘-y"pnb|N”'ﬁf\, nrrelTgtence YQ,
achievemer', ses and <ev, several  further annly- v

P B ] 3 Tty oL a‘,_, ,,.\r..‘.'.,q :,, 1““: T'\"" -..n'.,‘
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Yal@é_t_x Of The Proposed Personality Dimension

To ‘establish the validity of the Erorosed ralationghipe
between the various variables asscsc;ﬂ and the
interventionist-noninterventi niat personality dimensior i« a
complex matter. Nevertheless, within the confines of the Aata
cellected  on the pregent sarple, several further an-lyaes may
be profit-hly 'conducted. Far thece may give further ingiahts

into any relationchirg  whieh ™Ay exist. Accordingly, two

further major types anf anal swee arae condirted to  rxplore
these relationshiprs, Thege were = far*cn rAa'veia and
...-.Io-,'r‘],; tereans o —‘..n)‘,-:n EATRI SN . . ; v . . v

The f~i-pey :;y\q‘y::{t: W conTdn bed ne an nxy'l"\rn'"ry
analynie "tie war dane in oArdey neeever what o targ (5F
ANy fr o mere ‘bac o ane' were bace e te bl e v"]:\r'\r‘nc“-ir‘ﬂ between
rersiaten e Vo the ~Antri 7 cibri " e avw'{/ the nat' v aliet e
citnatinne Furthermor o the Yf‘]af'l'g"'iship!: Fot een
inter-enticniem,  parsigrenca, ivrelligen-s arhieverant and
csnnjoaconomic class rere alsn evpl red. %fr-qrﬂivnqul !

. y ; - C i .
following analyees are "xplarations of thena "~lationshirs

Refare varjablee <vere intercorrelated, the soehiavefant
scores vere tranaformeA jpre “tandard’ ecor e :a A s ibhed
abnre . This va don- ao v hat o stacdard@ vodr e b T . Lo
frr achierem- ¢ fym . twe e o Ve v)" Fhe bpebr oy "hat I

Ay et~y . A N I P T ' ' . 1 Yoty '
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intercorrelat i@ns. fhis new v~riabhle Qas derived by dividing
the spelling test persisternce timn by the number of words that
each svhject had attempred nr rho “pelling test. This was done
R te "partial e~ut the sl wmed ~Ff writing w-rds since somé
subj~ te may have talen longe' ~n the éf@]lino rest because
Fhey  were glow at writinag or printiﬂﬁ the worss. Hencre a
common unit of persistence vitheut  influence  from “peed of
wrﬁ*énq was deri =4 for ‘the spelling tea! Subsequent to tﬁesn
transformatione. Al variablés we'e ipterrerreliatad - (18
"a jables: gee Talla ) The regultina "t er vomlabion matrix
ootV awr ip Taple v

Thi~ watrie war +than fartonged into [rinciral components

1 Y Salk, 0T r. 111~||’),=Tha moermunnlities were £t vt ad
I}

Vioiteratitg the factoring revtive uebil e crganme At fhe

tore leowve) A A '-;p'\yprq o T onre yem i' A 14 if-‘-,: -t ;ﬁ’)m
Thepy & wer e A n']y A fa re iy Y he da';_:» v.-i”"b the
“iat ot lues ragpectively wara 3 R0 3 14, 2 16 apA 1 gn The

ter 't unrotated rrincipal factor  matriw ig chown § - 1-4ls

vy N inepection of  thie tahle 1eveale that 6063 f 1 he

tntnd St e {e Tacreimted fer " by the f v factr- Singe

ther ie n thecreti al 1 ~ii pran whion oo svrpose thot the

frur factoare spa cther +h cr b agenal, the fovr FA targ wRLrA

rtbeger e lly vetat sA b nec T jzed e imoy 1 Ttarier

A P S S S B SR A
Cov
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achievement and IQ vafiables load highly on Factbr 1 - while
there are no 1loadings from any othér,vériablen.’This féctof
appears to underlje the relationships between intelligence and
academic achievement and hence was labeliéd an’ Academic
factor Four wvariables load highly on Factor 2: persistence at
interventioniet Attempts in situation 5 (small grouﬁ);
frequency of woter  interventions and freqheﬁty "of verbal
interventinng hath ip situa*ién 5. i§ see@s that thisvfacéor;
nndGr]‘v; tha rélationghips in artemptS: te ugtructufe and
control the acti~itjes and 'Firection of Ehe’small group.
Morecver Where is a negative loadiﬁﬁ ( 23) froh %thé'fsex
arjiakle on FAht:r 2, This an? rrheyp av€denr; (nqu;fﬁé
correlation ~f GPT witl goyx: r‘= L) :”viTR*eS that males
tond-d ta be mere inkters =i ioniay ta oy rﬂ‘l1 drth g{r”p}:mn

e weye tYe fognleg

Foorn } v f"%°ﬁ A TToet Control”™ fas' “v hecauge a)l
variables (morar  and “erka) intervent iang b?tgiﬁt"nﬂﬁ,
"adAqyusted” [rrei~tance iLe,, S]T) AN tha apel ling tegt

leiriati o 4) ' ~d A thig factar vhile thera ~re e other

lnadings  from nther variahles. This fartor 'hep arema o

. T
vnderli- interventi-jst behavior and persisten - in A " ege
taking’ sibustine  wherein Aifficnlriag  ~nd ahstacl~ir  +m
rév'wrmanrn rive, |

Factor 1 ’Peréic'onhe factar) is - = P*'V5FU13V1Y
Pl ereagting Facp oy Ae the reader wii‘ vl ies froam Tablae vrT,

«
fey roa'niactan o~ “inahles loa? oo AN fa- v o
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situations 1, 2, .3 and 6) as well as the ses varjable. This

finding tends to lend support to the suggestion that

L]

persistence may be a generallzed predlsp051t10n {at least in
some subjects) and seems to be influenced by, or related to,
?

socioeconomic condltlons. In the present sample there seems to .

be a generalized dlsp051tlon to persist at certain tyoes ‘of

- common act1v1t1e5° this appears to be related to ses.

‘n'.

. The followlng interpretation may’ be. applled to “the

. - - o
findings of the factor anal§§i§; First, it is clear that

.

'situatiOns 1, 2, 3 and 6 all shared|common features in that
. : 4 .

‘subjects ‘yundertook ; individual X:tasks whose solution or

execution required persistence. NOnefof these situations were

represented as . being "tests" in the usual sense of the word.

Persistence at these tasks therefore is not" test—taklng

persistence as it appears to be in the 'spelling test

i

situation. Even though situation 6 differed from - the other

-

‘three (1, 2 and 3) in the important way that it was a

naturalistic Situation, subjects . displayed the same

persistence "habits" ~or predisposition in all four of these

"sitdations. This, ' despite the fact that behaviors in

Y

situations 1, 2. and 3 were eiperimenter initiated while in
situation 6 they.were naturally occurlng It is 1important to
note that .5es - also loads on this factor. This is due to the
correlatibn between ses and persistence in situation 6 (r =
.28) SO that it appears that socioceconomic conditions

influence self-initiateqd behavioral persistence at leas: in
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.

the classroom related activities that were assessed in the

A
. .

present study.

s

Second, it is interesting to note that persistence on the
spelling test did not load on the general persistence factor
(Fa;fof 4) .bﬁt "rather formed a factor of its own. This .
situation differed from the others in that the task to be done
was clearly represented as a test. Ac=ordingly, in the present
sample, teétltaking pefsistencggand persisten;e at other  tasks
which are naturally dEbd;ring 6( are not rébreéénted as tesés,
are independent.

.

Third, intervention and persistence scores measured in

the small group situation (situation 5) formed an indepéndent

factor with ‘sex loading on it. This was clearly an
unstructured secial  situation, “where naturally occurring
behaviors were recorded. Apparently. in this sitnarion,

initiating behaviors and attémpts at group canfrol and
domination (both Qerha1 and motor) are related to gender o

males are hreth mare percistent anA intarventianiet than wera

females.
Finally, TQ and achie: mment variablesg formed an
independent factor (Factor 1) which wag unrelated tn

persistence, se< nr gex,



Multiple Regression Analvses

In this section, three multiple regression analyses are

presented.  These .analyses . were. done to determine- the
relationships between achievement, the S1ix persistencg
variahles, sgsesg ~and T1Q. First,qa stepwise regression analysis
{Kerlihger & Pedhazur, 1973) was -preformed for the =aix
persistence .variables, ses, IQ a&and a composiﬁe acﬁievément
score. (mean score of the four sub-tests) for the whole - sample
and then the same analysis was done for males and females
separately.

Tt is usually thought that multiple linear regression is
a te&hnique used to generate linear equatiors to predict =
criterion variable (Kerlinger & Pedhazur, 1973; Winer, 1962).
In the present study the interest is not so much to generate a

AN .

prediction eéuation but rather to determine the 1elative
importance (and relaticnships) of the varishles in Tacccimting
for™ achievement., This ~an be done for the sample as a3 whole
as we11. as for sub*gragps of the sample. Unfvrrnnéro1y, vhen
the sample is broken down either by ses a1 10, the fnomper ~f
subjects in some groups beacome €n ~mall that a meaningfu)
regressinn analysis cannnt be computed. Marenver, the intarest
in this series of analyses is in ﬁ;m;ﬂ§tra*£hq th;r s;rUﬂtural
reiationships bétween variables can ~hange dramatically when
“a}gier;nf giéﬁﬁs afé studied. Tﬁﬂg, éince there até adequate
numbers in the geédéf sub-croups to mrefcorm thig analysﬁé, mod

v

S;y\:jp the q')mlygiﬂ-‘, te v by 1\vv b b RERE gt T - f
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principle, the analysis was done for males nnA females

separately as well as for the whrle group

N

‘ ~

Multiple Regression Analysis For The Whole Sample

A stepwise multiple linear regressicn & a0 analyeisg
wherein varigblee are entared in  ruyrn “inte = TPQY;FFiﬁH
equation according tr their relative ‘mpAartance i "account ing

"

fFor™ the wariahi'ity in the ~riterion variasble (Ker'inger &
Pod“a;nr, 'A73+ Winer. 1967) . Thus 'he variable tha' acrauntea
for meatr of tho variancre ig inblnﬂpﬂ firet, thet the varinskle
whi h a-“rinte for 'ha next mrat ie secnand, the next third andg

s N, Mrreover | ea~h varigble ‘"¢ analyzed at earh ater for

the Sstatistijiral significance of the ecantribution to the

s

criterion  va iability., Tf and when no further signifi~;nt
contribrtrinne are wade by the remaining variableqg, he
reqreagi :;v\.-:lygis ie terminated Tn the rregent nralysie, o
aentrnld Moy ox eagive Type 1 oaynré (Ropper ‘VYoewar! 5
Wi]]tmmc, 19760 the 01 leuel f qiqnif¥nnnr9 wAae need As
earh  varighle wng entered inte~ the equatinn. When rarjint'eg
made ne fyrther  Gontributions at the .0 Fooe o f
significan~e, the regresrjon anniycig wn= terminated,

Ei;ht vériableﬁ (¢es, TQ and +the =ix Dersistence
rariahles) ware tteateﬁ as inaepenﬂent or p'edi”t”r' variahles
wﬁi]é the wqmthQrﬁ n(hiav;mqn§ vs;jab]; wa T ;rdatﬂd as the

daper “oant oo priteri o yary ‘akle . tapnie kb T an woe

v~rys‘r" . oy ' ' ' . o
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variabhles (or fhose that made significant contributiens at the
.01 level of significance) as they relate tn the rriterion
batiablp. The results ;F frhise reqgregsi~n anAalysis are
svmmarized in Table VIT1.

The 7ern nrder correlations (simple r' derived from this
Aanalysies, proevide an vnhadjnsted measur~  of the relationcship
hetween the Aependent andg independent —“ariables. The mulriple
correlatisn (rultiple r) reflecte the relationshipe hetwesn
211 the variahles entared at any point and “he rriterion
variable. The crnefficients nf detarmination (1 ?) reflect, in
Aesrrending crder, hoth the ~rder of entrv and the mognitude of
the exrlained ~ritaerion variakle “arliav-a Shrreeggive

Jdifferences bFrtween these roefficiente (i o. the sqguareq

serw pnrti;ﬂ rorraelationeg, ﬂpc&snatad Ty ? change”) indicate

the contribntion of each predictor variahle t- the evplaine

»riance Al thece ctatjctics nre =uvrmarize” in Tat:le TT!.

Ae ~an he cron fram t!) oeae Axt a :vr(vr\wivvmf~cly 119% ~f ' he
vAar latinan jn oa-bi o verent is dune to the fjrear feoin va: akhlac- ip
the ~quatian wi'l 10 vv\r.alvivq the 'armenat —nvribugt an t~a- ~f

)
t he variance )T The ather” three tarishles (107 1y anA Cog)
all male mndast coprributions and are acignifirgnt - the O

tevel . Though the remajning three vatialkes (GpT  TH(C' neY)
make gtaticti o'y cizvifirart cortribhit ‘ane tn  Yhe F tal
voariat e (r - AR thmiy ‘nelc=iecn in v he paInn ' e g

v by P [ oo Ny Yoo - fort har RTINS Vo
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(1%). The eighth variable (MT) did not Qeach a statistical
ievel of signifiva+ce (p > .01) and therefore was not included
in the eguation. | : v

There is an ihpnrtané boinr to notice from this analyéis.
In  additinn te fhe am;unt of variation explained by the four
variables. special nate shnould bhe made of the order of the
variabhles as entered into the equation, Sc¢ for the wh&]e
group, the  order of importance of the variables was as
follows: (i) 10, (2) PreT, (3) RT, and (4) SES. These four
variables arrounted for 44% of the total variation in academic

arbircvemen! . The impertapere of theme facks wil) ke rerurned Fo

in a Yater mectioan,

Mul“iple Regression Analysis For Males Only
The ' same sterwisc multiple linear reqression analysi~ asg
» K )
war performed for the whnle sample, was pe-forwed far the Aata
i
~n males only’ The same eight indopendent ariablec (10, «os,
anAd el x persictenre variahleg) and the =aame 'Iﬁ'po”ﬁpn(’ varinhle

(hAebhieverent) woe ontered inte the analygi . A h~fare, t he

e inal loyal AT o eigqnificance wae get o ( The regnl e ~f

<

thi~ analygie nre symmarized ‘n Tahle TX.

Th~ firat feur variables in Table 17X (10, r™nen

. SPT, nrT)
arceant far PR o xiwately REAR 2 ~f the fnt§1 variatien in
'aq‘hic_:?‘ ment Ne hef 1o, K@) made "he ]r\'qqgt' ANt ibhotyen
772 "he remninira EaSRD) warinkleg B RS, Fren RY)

!



feal contribution and accordingly;A do  not "‘warranﬂ
consideration in the regress;on equation.
- The major interest when comparing the two regress1on
analysis, is the structural relatlonshlps between the
\Erlables in the two groups. IQ flgures as {;; most important
variables for both groups -- hardly a Qhrprlslng finding since
the criterion varlable is ach;evement. This is con51stent with
other studies whlch have shown that IQ is generally the most
important variable in actounting~ for ecedemid aéhievement
(e;g., Atkinson, i974: Atkinson & Raynor, i978). For the whole
sample, ses figured as the 4th most 1mportant variable in‘
roﬁtrlbutlng varlatlon to achlevement while for males only, 1@
was 6th. Similarly, PICT and RT flgured in the contrlbutlon

for the whele qroup while they didn’ t enter into the egquation

with four varjables for malesg only. For hnth groups however,

appreyimat-ely 40% of the variation in achievemenp was

ac ounted for by the first feur varisbles The rentral point
L

te be made in this ~amparison is that there appears to  bhe a

structural ﬁifiyren"e in the relatinnchips hotween variaklec.
Also, there are definite diffrren ~c in whi I varial 'ce figiga

rreminectly in the Aquat 1 An fer =he twe Troevps Thin 3.

Favy Vives ;'\,i;":'\'-(w:‘ S b an-~lomi o 0, Cpre s ) mem 0 Y

\
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Multipie,Regression Analysis,be Females.Only
' As beforé, and using the same variébles and significance
criterion,_a stepwise linear multiple regression analysis was
‘done on the data, but fhis time for females only. The results
of this are summarized.in Table X.
 ?56m this it can be seén that with all eight wvariables,
62%' of the varlance in achievement can be explalnpd However,
after six varlables the contribution from the other two 15
trivial (2%). Neyertheiesé, it is «clear that a . larger
upropdrtion of the VérianceAcan'ge explained for females (60%).
than for males (39%), or for the Qhole group (44%) Moreover ,|
Ufor females RN COntrﬁbutgs a Iarger prOportlon (34%) than fo/
males (?7%X> or for the whole group (29%) Again the parfern
' 6f variable order1ng and’ conrrlbutlon is quife different for
females than it &as_ibf’the”whOIe group or for males only.
In the whrle ér&ﬁp, ces made an impoartant  contribution
(it wéc 4t h), whereac it was Ath feor maleg and Bl frr
fera'lang, T? reiternte, rhe/’mpﬂrranr point that emeries from
thiea an%ly;;q ' rthat for eub gronps of the sample (3n this

rage gender) thae relatinnehips between variabhlees and  theiry

relative importance for determiring nn outecome ~an he quite

different both “1em ~ach other an't from 'ho anmple as a whole.
These findinge are congigtent with the aforement {aneA
,:Uq'g‘,c,r;ﬁ,.v% ac well ag threa of Athern (e.q.. Epstein. 1980
Fechharh, 19797 Tariell, 1981) that there mav not ‘e a

vniceranl patrern ~f narsonnlity nrganization and antent rhat



is applicable to all people. Rather it appears that there may
be diffferences in the conten}, organization and stability of
persgnality among sub-groups of the population. The
theoretical significance of theaa findings are discussed

further in the fnllowing pages.
Discussion \

Theoretical Significance Of The Findings

The theoretical significance of the findings are

diecussed in three separate sections below.

The Consistency . Hypotheses, All of the first four

hypotheses that were ‘proposed and tested dealt with the

qtabi]fry of behsvior, In the present study, the behavicr that

wag studied was hebavioral persiatence in six Aistinct
?ifﬁafioﬂﬁ Tince the bphadiﬂr menanured In th;gf situva' i~ne
{Avration  of time ~An tagk, 1 e pPrreietence) ceula be
meacired with ery qgoed reliability ~nd Aatidity ‘5 .ae , with 3

etnpwatch o~y equivalently acscurate and re'jable inetrumant g)
ir‘was hypothesi~ad that much more accuratq egtimates of the
transsituaticnal  consistency of behaviar could ke preduced
then je ngually 'he cage with indirect mgsesgmants . Tharaefare,
it was predi-ted (hypothasis 1) that einca J%rrjp ~f  the
\:mriahi]iky in the measured Pehavior would Fe Ave "o tha

HH'F.’].iR}"]“t"y AT the Angrramentat n, 'igher ceneye' oy weulAd

Voo T DT P s P RN "y S s liAakte Tl ey
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assessments of guestionable validity, Tn addition to this, a_

better sampling of situations (6) was done than is usual where

t

perhaps only 2 or 3 situations are employeé. Finally, both

;naturleStiC and contrived situations were employeAd so that a
more valid and adeqnate.samplind of the behaviéré in question
could be done.

The six situations were trested within the context of
classical test theory (Lumsden., 1'976) as if tﬁéy had heen
independent items from a tes? or questionnaire. Thus
Crcqbacﬁ'sr alpha was used to compute the T"internal
cdngigtency" of behavior or tﬁe reliability ~f bphé%io}‘a;éésg
thel 6 situation® The resulting coefficient is an estimate ~f
the transsituational cansisten 'y of 'eha inr or that portion
of variabi1‘ty of hetimy i Ay rhat i e Vo peraon factoare

{(Carrwright, 1978).

Far *he ngaregate, Trarktah’ e alph:  y-~g 4F indicating
that 16% of the variatine in heha' ¢t ya- Ape rerennalt vy
facteors (4':;1"-'ri.qht, '078s Cryaphasoh | 10T Thi- ret iaonte K]

conesiderably higher than that found in the ueual indirect
.assessment- teshniques with‘ cbee1ationaI analysis (Mischel,
1968, ;1573a5 ég ,tﬁe multﬁple variancé component technignes
(Endler, 1975, 1977), From these data it car ﬁe “encluded that
hvr“'haﬂ‘; ! was clear'v supported,

The imr 1i~-tinng ~f 'hege findingn At e ~lany The

[GEAREE S ERT TR AR e Felaviens of yereonality fart e Aoy fepeAar

Yoo o o ,.,”,.J,J,,,—.O,,J (a'q

e
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1977; FEndler & Magnuséon. 1976a, 1976b; Mischel, 1968},
Ci;afly parsonélity féctofs (at least within the 1limited
co%égxt studiekd in the present thesis) do contrihute a great
deél to\beﬁayioy. This further 'Tmpfiés %H%f in the wsual
ind%;ect assessments, mwmuch of the.Vériébility that was found
was dye to the "noisef qf.;measurehent - f'ﬁémely ‘the
unreliability éﬁd lack of v%lidity of tasts, questionnaires,
inventories, adﬁective ~heck lists, projectives, sPm;

Frojectives and so forth. Obvioysly, though Trsonﬁljty 1s
’ it 18  ne

’ -

impertant in contributing te irdividnal Beﬁav{oi
lnonger  valid 5f m¢$nianu1 te think ig possible tn he Aahle to
Assess personality with pepecil and paper instruments. Ae Ficke
{1974, 1977, '978a, 1978p, 1Q7Q) and AFh;r decsryriptire
perscn~lngintaea éﬁlmej 1975; ®pstein, 197%a, 1980; C”ldfreiﬂ &
Rent, 1977: Lamiell, ﬁ991; Phares & Lamiell. 077, Trovie &
Yiel sk n 1981) thave sugiested, the bahavisr Af interect itmelf
Mmat ko ' ndie? so that ite transtempnral and transsituati-nagl
stakility f ey lacrk of t) con ke Aigrevered, ﬁtofn‘af‘ re,
~avrroversy and cwuahhiing Av-r the ewviarence (~r lack of jt)
of amorphaiic and 11 dofiﬁvﬂ motives, coanstiucts, rrairé, énﬂ
other hvhnhh“'iFﬁ] entirism,  have geamed th be Tvrqviy A vacte
nf time and anerqy . At thi= point, Fhevgh. may e em
prematiire 'n Firmjs~= the pf‘ﬂ.‘?“‘i‘.ihy hf event 1ally
canatrueting renmcil anA pParer teate of bphﬁViOYﬁ](P'&ti ~fnice
ar adeqginte  mampling af  kebhayvier hag  heen gained, thie

Promres b e me Zighdy o unlikely  GelAfreid and Renk (1079) £y



example, felt that this may bhe possihle Fnr the prezant
writer, the central signifi~ance of the findings from the
testing of hypo*ﬁpﬂis '. ‘Ls that Pérs*nality Tust be 1 a-
conceptualized sa that assessﬁenté«of behz ‘ar jreelf - ~n hia
m3ie within a_t%95'%rital.f"=$ewnrk.

Hypotheses 2, 3 3nd 4 all pedicteRr ﬁha‘ for differont
suh groupes of fhe sémp]e, the  transsituational  cangintenciesg
of  hehavier would vary. 1€ wae argued. on theoretical grounds
(see Chapters IJT and TV), Fhat three imﬁortant variables théf

world co-vary with consistency were intellinqence, gender and

SnCcYnecaAnam] e clmrsgs. Thecge Anmecerticne wear e supror teAd
et iveral 'y Tet v rangi ey Kl impoartrance  -f thig, f et
FO) ez v RIS NN BV 'h?" foe v~1rg(\'-ﬁ|;0‘ R SN~ N S N iu

v a)

For intelligente  coneiatancy was highest for the law

N

Tty arrep while rhe loweat ':F-hbi‘l‘ry Wwa~ Faimd £ - 1 he

/

bhimg™ ahi)it- o RINATRT ¢! The mid y=n 9y, Aabhility Mr-our wae me o~ h 15 e

Aab

the eample ne a whole in their stahiljty The lryest 10 ar oup
may net Have becn abhla tn par-eive fJeQr1§ trhat g me of Vthe
tasks A=signed in some cituatinne were uncolvable “A.e., yin§
and maze puzi'e): hence they persisted at these (ar fajled « te
rersist) ag was their habit. 'I'I"nsc; Tow abilitv surjects may
have treated ‘“he situations ag all “ne nf a kind apa f:ilad t o
A ae im’inara Hlptwnpn sitnatinne Meanpwhile | t he Ti 3 va ~'gc»
group tended to be gomewhnt less stable while tV- high 10

Arone fanded vt ks the et “p e adl o BREEN tor ! P
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pggmipcilupv Thigs indi steg that the high ahility snbjeéts may
he mere flexyiphl~ - anA hence more adaptiva - than lower
PRility enbiscte. The high nVilify subjects mav have rercisted
when they npercei ed that the task was iwrrénmiwa]]y
interesting while they didn t pereist if thie was not so. The
hiq{\ a}'\i'lit-y subhjects may have hean able to make finetj
discriminarions amarq situatinns and therefotre aRap(;&
accordingly The fart 'hat the higher TO =subiertre tendenr {o ?n
N

l“' ’
legg stabl~ (and hepnc: lecq rredictarle) in ~oneigtent With

anecAntal repnrtg ~f I"PCQ]P of out "Aanding abilites (7 '=mar

1980) 26 well 37 cnva Fimgragpt i o tepetg (Fiaelemy 107,
Rnnzan, 1969 T ang cage 10 e lear that ‘nt Vligen~e ic
AN dmportant fac b ad o a1 P Arabi Y iy . f Badhys - vp n?

reargictern e
Tte eocend iTrO'*a”' variabhle that o v&fié‘ Wit rrnee

< .

Situatinn | at ~hj :"Y vae Yender Maloee "howed Fay higha-

ftabjlity (¢ - APV rVvan Ai43 feralaz (CA = _0D) . Therefar e,

app  ~ximately 69% of the ariasti-n in F~havinragl per=sigtrnece

- . . N .
for malee wae Aue to perd nality fartnare while nanly 2% was due
Foes the saTe facrtore fo fom_a]:vv‘.‘ W)\;]e if ;q net poéqi‘“‘e in

fhe preesn'  =tudy to aceess the degree to  whish Fhe

aiff@"’[\\f"" in ﬁf:&}";]\"'; ro!lecrt ﬂ(\('if‘)iz;\f-iqn prgCO';ﬁ?q w}\i(—h

;l]llro cew (‘;f'p'a.')"nv i y'r-rﬁnqa (~.~~..qqunn(_-Y, Ane r‘v‘|']/q
r":‘l‘inr"wvn g thher A oy ) N yent Gow Py ay ary e in
PR BN T TA Y oty \ “ t} e TN ey Vot lepl ek
4 v ey .

o
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relat_ively young (mean ag‘e = 9 years, ? months), we know that
gerider role identi'y beqiﬁé at an  early ade lapp;oximately
“oincidental  with languzae development =nd ;earnihg af about
1.5 years of age (Monay 1965, Mbnev & FEhrhardt, 1972,
fonsequent'ly, the prercent sl jerte have devaldpned clear Jender
identity at their yragent aae, part of which mav,be ip
respinse cansistancy Cne a4 speculate howevar, thag “ince
the differencee in "esponse congistency Are s~ dramatic, that
they may net ke dvae sclely t~ socialization Practices  but
TAthar reflert §uhqzenr sevx H‘Fferencﬁs. In any cacn. the
ext-ot bt whio b o thege diffpfmn¢°9 ~re due to either nf  tlhage
twe Fract ry q {r brwrb) remainn a mast et R L
reesroeh can clarify this matter .

The fina)l varjabkle that wAR ana]yyud with ;ospﬁct te
respongse caneistency variation was socicecarompic ~'acs. Again,
hypoth~eis 3, whirh predicted reepnnge ~ongj grenay differanceg
Arrngs ~ae Jevalae, wasg conclusi ely enpprrt=3. The Jrovy wh ek
showed the higqhest responee Thneigtency (CA -~ ¢ ') yae cen
grove © lpyefessi val mgnanerial’ vhile the Jeveont st ebhiljry
(A - np o wa - f 1 gaa groupr 4 {pep-gkillegd I~hourd) . Thege

N

fintings ~~ firm the rropeeition that petrenality orasns=arin:

WAy e ~ry U S B R DA RNPA g vl ElAane (RanAnrg g Waltere,
U A N AT Y ' e Teelbba b, 197n;. Fromm, 1962 Tra\:if" 1o7'gY)
The vt ~t ) i]i‘y e Arwengry ated Py aubk i cta fram the
rrof e aai o ' o i‘-\‘ CEEAREE t e 0-‘ "y boa i e IRIRE nrparated
) v I S

3
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éné éonéistency from the behavioral ecology within which they
ﬁave been reared (Coles, 1977; Jencks, 1972; Weinstock, 1967).
Similarly, relative inétébility and inconsistency is reffﬁtted
in the other ses'groups perhaps because they have been reared
in less stable and consistent environments. The highest cross-

situational stability was found in males‘ frbmv the
professional/managerial group (CA = .70; n=9). For this sub-
group, approximately  70% of  the variation in thé
«transsitugtional stability of beha;ibfal persistence was due
to personality factors -- a far cry ffom the_genéral findings
of 9-10%. g the non-skilled labour group, only 8% of the.
variance is dﬁe to personality factors; the other twd groups
were associated with only 22% and 39% of the total variation
(see Table III)."

| glearly, perSonality organization and response
consiétency appear to be related to position in an uneven
distribution of power (i.e., class position). Thus in response
to Feshbach's (1978) questinn, "ﬁhat conditions foster
continuity And organization in behavior and what conditions
foster disc0ntinuity and sPoméntation" (p. 449),  comes the
riposte that position in an uneven ‘power distribution (as
reflected in socioeconomic class) is a very important
condition with profound effects. 1In consonance with this
observétion, it was fcund 'hat the most privi1~Qﬂﬁ subjects
(pfofessional/maﬁagerizl) démongﬁrated the most continuity

while the least privi'eged (nor skilled labour) demonstrated

»



a
T

‘the least sta’bili%dy. P

» o

o
%

The =f2ndings discussed’in~thi§“sect}oﬁfh?v@¢aﬁ,lga;t two
hime}tantljmpliqations: (1) ~It‘-is‘ ﬁo .longer adequate to
conceive T of and assess peréogalaty ag h;s érad{gfohai}y Beén'
done. QWe cannot continue, 6 to rely on pencil "and paper

assessments if we are to expect progress in our understanding
of personality. Better quality* instrumentdtion .and data are
.required for ppo&f&ihg useful directions, for research. £2) Tt . .
’ P . -
p:9)

can be ‘concluded” théf"tbé%@braq$STtgationai‘ stabikity in

behavior vAries markedly for certain subgroups | in the -

population. Thereforé, results from aggregates te

overestimate stability for some while they underesfimate it

for others. However, since low seé groups ,form: the major -
proportion of the population, assessment of stability on
aggregates will tend to produce consistently low estimates of
stahility even though it may he high for = few‘individuélf.

Stability for.; some subjerts may be so Jlew that ~nly

trivial pertions of the variation in behavior i Aue to

‘. personal  facters. Hence it is rentral to knev thie for their

personality des~ription. Other individuals may show much
Syt ‘

higher etability ~n these dimensions. Henre we must bhe willing

to abandon the 1long standing assumptrion that any cingle

attribute will contribyte mrre rr less aqual varjability in

individual behavior f~r nal) indi “1duals Thig 'ine -F t-hir\kinq

has heen =evpresged  hy Athere (Pewm r AY1apn T R A Y L

Skviynjfznld' PR e T amiall 1000
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it”féiiOQS'tﬁééwfhe'éeﬁﬂrél'éhd'iﬁpoffé%t ~assumptfon on
 whi¢h individual d%fféfend&sfréséarbh'has'been‘based'W* that
it will vultimately lead to the isolation of é few attributes
that are neressary and sufficient to describe the personality
Af any given individual (l.amiell, 1981; Mehrabian & O Raily,
1980) - is no lenger tenable or useful. Tn the present study.
for some individuals, persistence s a relati-ely stable
pé?sdﬁﬁlity‘ﬂ‘mdngiﬂﬂ while "fer eotherr itoie highly wunstabhle.
Thus, fdr some individuals the “trait” of beh=avioral
persistéﬁce is a meaningfnl quanfitarivp description of their
bersona]ify, th}e for ~thers it i= meaningful in 'he =enge
that we rcan <say thnf ;hécﬂ heﬂgle are hiqhly vunetahle op thi=
Aimension

Thig regurrerts lmrng etandinag enggestione (o qg., Dl]phv(,

1937, 196R) *hat perronality must be investigated bath from an

) .
’ ¢

i?di“g'=bhi” and a3 nowatheric@ppr®s-h yielding ~hat !ariel)
{1981) has “Aubbed an P liothet i aprr~ach, From thie
perspective, indiz3Aunal = (‘ergonaliticre are Aescribad «ithin

rhe; jAdiagraphir traditian (ha;o the Jdimens‘ong on which
individusle are &tahle ~r unatrable ~-14d g* é@';nod) while
inAividual differenmeag Aare reseprrhed from A pemnthetic
viewpnint. DNata from both perspective=s ie necessary t2 make
Aany progrnes in stundying pernonality, T.aminl) ftront) has
axpreacad *his more forcefully: ...such dnta . .are absolubtely
ne~eceary for the purpeses f a science of Per°~na1'iy"ﬁ(r.

a

AN AN B AR R TOHCEP€YAH a)llAwre pa teo move Lﬂyﬁnd Vb e gimplo
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but untenable assumption that there are a few personality
dimensions which are adequate descriptors of all people and
are necessary and sufficient t~ describe hath the persenality

v

~f i liygiAdnale and Iindicidnnd r'{:'fpveyv‘_'sc‘

The Persistence Hypotheses. Roth hypotheses 5 and 6

predicted that behavioral persistence wnuld he postively

‘v

rorrelated with achievemenrt (hyrrthesis 5) and  intelligence
(hypothrsie 6). Th~unh there wasg Tome wask nn@d ipdirect
S ‘rpert ooy }\ypﬁfhnﬂ;c T, o bhepre wae o enirnort oo hynot hpai e

S

~ly me ~f the six situvations ‘gpelling terat) ceonlA

Her ~ it

~ony ~ivably he regnrded gc an arbievemwant gitustion

WAS motor jptervectiocn thoat wae a&igni icantly ~~rrelate” with

a~rhieyement an Ane - f Fhe anhy teea'e (Reating) rathe: han
actual v rreigstence yrse'f . The f-r¢t is; that arhievemaent jn the
Drecent erudy wan very car: wly v fins? ag porfov"»—~n:'-p A the
CTRS . Tt may wory well he fhoat t he cfifuat icng whiirh the
S!,lhﬁecfr; w= e cw_r‘f\q"ﬂ by ware ton remotbte froam reotug! araA“mi~
arhjevement Perhape we ehonld nont he eurprigsed that there wac

was very Ji'tle connpectinn hetween achievement a= measnr-3 3znd

persictence in tbhe gitpyaticne that were yserd. T~ 343recr thie

hyrv\rhon;c ™y e adeguately )+ may he nerecg 'y tr acgaqgs
persicten~e in aeituatinng which 3re mora -~ lYearly 3 bie . ~ment
~rientead ~ re Aefifne a' hjpvewant s~ h thet P F ie maye

~

v e g b~ e (~'0;r'~|‘~\— G:\»-~.o!,,,.-'- i W".‘ by ey Corr
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measured. !

. /
,Atk§050ﬁm (1981) 4kited Fe;ﬁherfsv‘(1961, 1962) work.in
attempt go suggest -that persi§tencg i% a_“fpmﬁléx motivational
phenomenon ratger than a personality trait™ (p. 117). This

conclusion is both correct and incorrect. For the reasons

discussed in the previous section, it is ~lear that for some

people it r~an be more profitably

« B ' =

metivatienal pﬁeﬁnméndh;'}hile’fb+'Bthévef ¥t very ~learly is
a persenality trajit. Thus fbr Fhose who show™little stability,
it is not cnrprisihq that nno relationshirs with achievement
waere found. R r even for 'B%ae who did show s'abil‘h§ o suc;
relatinnehips were found. Again, thig suagest that persistencs
as mea~nred in the presept eitypations i- incompatihle with the
naryow 'efiniticn af achievement ured. Typathesis 5 then

. was

rrnh:h]y gfrted in roo F‘j"‘["ﬁ tpv'm‘s anA Fuurther [ R IR 1 I

’ CeireAd ke vara ~lequatelt tegr thia hypotheais,

"Thear. Ao xaau no 'npphr' for hyrérﬂng‘" L) whicrh
rre~d ted that int '"l1im vere vould ha prritively ~nrrelated
vith prreiectonceg T 1 he samM- rteranng Ac 'iarusged abhnve .

this 3e not surprieing Thengh 10 wa- r;tvwn‘g]y ~rnrrelatead with

Achie ement, neith-: war~ v°lntgﬂ Lo rersigstence (gem Table

VY. Trrelligence  cae, appatantly, a mediating faoctor whieh,

in port deter minag whet her “uhjertg wourldg or wniild not

e it N A 1) e c4tnnfioni Thuer the relats nrehipa Votween

L re'r it nere =od 3.0 fa Tont are ~amplew 0 LR o
) ) { '

FE S R e Yoo

regarded as a "romplex
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Validity ‘gg The Proposed Personality Dimension. The

-factor “analysis c¢learly indicatés that there were four factors

in the data: 1—Acadehic, f~Grou§.Coh£rQi,'3*Test Control, . and

<

4-Persistence. Factor 1" is self-explanatory. Factor 2

.underlies behavior in a group-social unstructured situation

and clearly shows that this is a gender related activfty'(séx

has a -.33 i7ading). This confirms the sqggestioh (Chépter Iv)

that males

-

end to mare interventionist "than females “in " an
unstructurea sorial situation. Factor 3 indigates that there
is a relationship wunderlying interventioinist behavior and
ﬁérﬁiskéﬂce {n a “;n:;ihq" §itnafion,'Thern were high ioaaingé
on  this factor from be*?iétencp (raw time on-task = .96)

, the

transformed persistence (SST - _68), motor ipterventinns (.65)

- ”

and verbal interventions (.54). This indicates thsat' in ' this
situyarinn whirh clearly Aiffered from the ~ther five 1n af
leagt ~ne important way, there is a common fa~tor underlying
pePrsistence AanAd iﬁré;vpnfi:ni%ﬁ. Fa;to;' 4 ég Elea?lv a
persictence farteor demionatrrating the generalized Nnature ~f
nersistenca ncross the four gitnations.
: - a0

These firdipas suggest at least three important
conclysions. Firgt, there ig eubstantial avidence to indicate
the validi'y of a genernlized behavinral orientatinn (at least
far eAme rartirnlarly profecriconal/managerial penpla) herein
lnhéllqd "trancefermaticong) interventionie’ Serand,

Fehavinryal rer-igtencae ig r1elatead trn  Athe: indiratnareg ~F

I oaryent B I Z T A R B T R I TR S AT whoove - "hiy e ey o neecoeneAd
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‘There is then,':éohé §Eroﬁgf evidence for the valldlty of

con51der1ng per51stence as a manlfeqtatlon of 1ntervent10nlsm.
And third, 1ntervent10nlsm must be considered .and -undefstood
in relatiod to the situation of interest, : : .

fhe ‘stepwise multiple linear ' regression analyses
geneéally supported the validity of the notion that different
structural relationships of personality exist in different
ér&uﬁéfb?'pebﬁlefﬁ Tpis .provides indirect support fof. the

posited transformational ihrerveﬁrinnist""Qf?énsfﬁtmatibnak

noninterventionist behavioral orientatiensg. For thes€ who are

R .
essentially noninterventionist 1in orientation. situatinnal
characteristics take on .great importance ip . determining
behavionr. For.  those who are more interventionist in

”Yle”tafjon pprsnna]w'x farrorc are Af groarer 1mporranrp
Specifically, for achievement, 1Q seems tn ba ~f central
importance  for Al rﬁroo‘ qrenps  analyzed. Rut Whil; ses
figqured as an impertant variable for the whole group, it  lngt
ite importance whén . males and  females were analyzed
separately, T+ is almost paradewical that for females (who
showed Jittle stability) we were able tc a~cmynt far a large
prnpor;inn»ogithe variance in achievement (60%). For " malesg
(whe shewed myuch higher stability) only :49% of the yariancre in
aéhieveMPnt courld bte acrnounted for., DUwe tn the fac' that
perconality fa-'ecrs (at leas' percjstence) ceem tn be more

hnp/»i’f;:nf‘ anAd ~‘ahle Fey maleg, A rat'ar ard mre ~omplete

“”,]wr tandin of Fhi= iy et ettty . Cerpys vedd [N VonE ey
st g P \ a :

R
Y\
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pfédiéf énhiévéhent. For females,.whefe inaiyidna; differences
seem to- b€ '1eSS“ important; a‘faifly:adequgtE'accounting,bf
their ‘achievement was pd§Sible by simply Understanding
sitvational qualities to which they were exposed. In both a
technical and very real practical sense, males seemed to be
'

more reliable than females, at least .in the present study with
the 1limited bnnmber of situations and content cf personality
studied.
S’u;mma.r:y ?\..n.d Com‘ lusions

This stndy began with the observation that psycholrgists
have fallen into a state of despair with respeat to the study
of personality. Thfs de;baiv na# initiatnd” AnA snéFainpd by
the onslauvghts of critics like Miscrhel (1968) as well as
nthers (Petargen, 1948: Varnon, 1964). Thus the basis for
analyzing orthodnx rersonality thearies and thejr weaknesaes
was estahlished. From the present study. it ~an he conrcluded
that conventional perconality therries and measuremert medels
arn.very inadequate as » basie far Undp;?tanﬂind persaonality
The psyrhodynamic mrndel frunded by Freud (190N, 1910a, 1910h)
and  ewtendeAd by Briksop (1063) Friamm (1962 and cthere, ran

.
no leovger be considered 3= an adequate wov to conreice o f apA

stuAdy rersnnality.  The npeychodvnamic model ig  in fact,
~fancidrs ad by srme & hnlare (c_q , F‘nrvror’ !'?767 Sxas7 1Q70)
to ke little ware  than geylar reliqgian The revebhedynowe

e 1Y }\"‘9 R R . R Y }oen «F L P ' [ TP n [ BT 7
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of a. science -of Qersonality;]Tﬁéﬁ&%aiﬁ'hddél;’eépeciélfy when-

employed strictly within  a . nomothetic «  approach,. _is
artificially simple since it is assumed that there are a few
universal traits which are both necessary and sufficient for

the description of individuals' nparsonalities ae wall ac

individua) A1 fferencba, Thi= assumpréﬂn i nnt tenable.

Horpbvor, the Assessment technsques ang meacsurement
-

instruments used within the trai! madel are profeoundly

inadequate and Aare frequently feolichly employed The

interactinnist model . as it is currently employed and whirch

has been touted 3as » "new synthesia”. im little more tha' an
empitricral ohfoaration of a theer +ica? Tancertars] prerl owm Tt
Frobably  has  contribat o0 mare s Tomi 0 kb o Jaa it b 4
cro v ef pere nality,

Frem the empirical inves igotion i 1he povmagni ooy
the 'nllnwing conelueinneg ran he Yy awins
(1) Rehauinmye ! assecsmerts or S oroduran
aualiratrivaly }%vij/' ’n)‘ i IS Ay e SN
TRecrgment g : ~

~

(2) Pett' ey ect ymatec ~f the troneatuatinsnal ~onsierancy of
\

Pehaimnt {(or 1a -k ~f C\r)éiq'-nncy\ “an ke rredy~eAd by asgecc ino

Feborv1-r it-elf rarher than amplaoy ‘g indirert aggegsmnts

) “n seme hehavinral Aimeneinrg. cAme AT iApa) - may he

vory a@ta' 'e while ' Viera wey be e 'Y"‘Et"‘y tmye! ~ V1, oy thoae

vihe LIRS Pt ahy! Y LI 2 Aardabki ity X IEICRRII IR RET
' ! 1 ' [N f

o ' o S ' i 1)



'Situationél conditions_are;of‘greater_importance in accounting

for these individuals’ behaviors than they are for the stahls

individuals., - = . ‘

(a) A corollary froem coenclusion {3) is that Frangsitustinngl

"oveistency may itself be a personality dime~reion

(5) Nata AderYved from bhoth neoemotheti- AanAd 1idingraphich
14

Appr ~narheg (i_ﬁ., an i']i"‘th"*ic apprpar-)\) Aare neces ary frr

the better underetanding f personal ity ecrgnanization Tynamicna

and development.,

(6) With reference t~ the roneigtency specifi ity iesie.

estifiatec ~f Feha ieor=]) congistenrimce derived f'-m  anqqreqgn’es

Are poor quidees for ectimatea fear IintividAuale "tegec cral Tt
ie rlear that thare are g e imp rbant cariatlee thet e ary
~ -
Wit helhnaviaral "‘:;hi]iv"\ Th're m1oh varisk'ac, g« Aincsc 1 ad
.

in the present “tndv Tre ge Forweesr e L A R
intelliqgerce,

(7) ere aprearae o he nr]hquafo eviyAenia tes inAicare thnt )

may bhe profitable te (ast persrnal’ty as behavicral ' vle. At
?hé mas' genaral lavel ~f analyais, fhee- cantraating ‘*'\]nq
~»n  he ~ovceiv'd  ae franaforratic al  jntorenti nigt vart
N formarioral 'n(\ni"'nr""‘nfi‘.'.‘";q'

Fuerth-r  ctndiee of this 'ty e  might well tnelide
provieione for the invecrigaticn of how cthar imp srkart snacin
~ulturg)l «::ighlteg (- A

;T oliricAal AaffilE biopa veligienisg

N N RTINS IR 1(:-'\@]’ t by AR R T IR TS BN SN ) o oy v )



profirably explored as well., It s clear from the present
study however, tha} the percﬁn or (PY fart~r in the cl?ssirai
B=f(P,Q) ' function (or any of the ~antemporary
troneformations), ig neot as super fluone ae s mr ~f “he rriti e
~nf rersnnality have claimed in recent times.

In conclusion then, thie study ~uggeste that acgenament
~f persenality in torme nf Aire t11 ohgervable khehavior lmeks
prorising. Such werk may help ne ¢ rventvally circymvent s«-~me
~f the endemi ~ Aiffirulties wF traditinag] persnanality
Aacegamant and research. The gysteara'ic Obsn'varinn‘ and
clasgific tion nf homan bognvi" w'iebh de geei sty gianifiooant
and why ~vre 3 gituatiana e rEiecnlay ivt;rncr, may

provide A ugeful  Airecreion for the Puildicc (5 e 'id4 gata

Facea ., Thic will bhe ne qaiel and oenay taglk Tt R reqe e
intenae’ o Aheervaticrn , rero-AdAipg A LN ERNER L] [ v Y
L | derstanlitrag - f e an 1= T : o
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i Par .y
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Table V

¢

Intercorrelation :mww»vaM mmnmwmﬁmSom Times, Interventionist

Variables, >m:»m<mam:n Variables, IG, SES and wmn~

i

GMI SPT PICT INCL RT MI SEX SES
GMI - 03 -11 -04 -13 -13 -20 -19
SPT 03 -- 08 10 17 -13 -02 04
PICT -11 08 -- 34 40 17 20 18
INCL -04 10 34 -- 13 24 04 ° 28
RT <13 17 40 13 —- 31 -11 16
MT -13 -13 17 24 31 -- -03 04
SEX -20 -02 20 04 -11 -03 -- 16
SES -19 04 18 28 16 04 16 --
GPT 72° 13 01 01 -01 -07 -31 -03
GVYI 80 25 -03 04 -01 -04 -28 -16
SMI 00 66 11 06 - 10 -22 19 12
SVI 05 48 -03 =07 11 -13 -20 10
IQ -01 00 -1 -01 -10 -14 -19 11
SST 09 69 12 -07 12 -08 -17 08
voC 02 -02 19 14 01 06 05 36
READ -08 05 22 18 -01 -02 00- 30
MC  -10 -11 10 -03 -22 -10 02 05
MP  -06 -04 15 06 -21 -19 11 25

GPT

13
01
01

-01

-07

-31

-03

73
05

08

J
/

-10
-08
-11

GVI

8¢
25
203
3

Amw
-04
-28
~16

73

14
16
-04
1¢
05
-05
-05
-12

SMI SV IQ

06 Q5 -01
66 49 00
11 -03 -14
06 07 -0i
1 11 -1c
-22 -13 -l
19 -20 -19
12 10 1
05 34 08
14 17 -04
- 32 14
32 - 29
16 26 —-
36 43 -3
12 22 50
26 19 57
03 "-02¢4 35
10 01 41

SST

69
»2
-07

-08
-17
08
18
18
36
43
-13

-14
-04
-15

VOC READ
02 -08
02" 05
19 22
16 18
01 -0t
06 -02
05 00
36 30
07 -10
05 -05
19 24
22 19
50 57
~14 -04
- 79
9 --
56 51
62 59

-10
~11
10

=22

-10

02
06
-08
-05
03
-01
35
-15
56
51

74

-06
-04
15
06
=21
-19
11
25

-11
-12

10
01
41
-05
62

59

,u#

*All coefficients have been rounded to two vpmnmm

s

and decimal points have been omitted.
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Table VT
mrotated Factor Matrix "'sing Principal Factors

| Ractors -
Yariables , T TT I TV Communalities
GMI = 22F .62 ~-.55 .11 .74
SPT . - .03 .67 .66 ~.24 .94
PICT | ©.21 .02 .29 .u9 . .37
JNCT .16 .04 .17 41 . .23
aa -.06 .68 - L3R b7 ' .38
T _ -.0% <17 .09 .4a .28
SEY. .10 -.26 .19 ~-.01 .11
SES. | 35 =01 .21 PE L2
GPT -.16 .73 -.39 .21 .75
GVI -.19 15 ~.38 - .18 .78
SMI . .24 .43 .43 ~.18 L
SVI 217 .51 .22 -.09 .36
Q -.55 LN .18 -.16 .38
8ST -.09 .52 .lus -.15 .50
voc : .85 .15 -.15 .20 .82
READ .85 11 -.02 .00 7k
MC ’ 67 .06 24, <k .53
MP 77 e -6 U “i
Percent. of Variance 20.0 17.4 133 107

Percent of total variance —~ 4n.§

¥Factor loadings and ormialities have Been rounded o 2
decimal pladeg
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Table VII

Factor Matrix Orthogonally Rotated to the

Mormalized ‘“Varimax "riterion

4 I
Variables Academi e
GMT -.02%
SPT -.07
PICT .10
O .08 -
RT -.18
MT ~. 14
SEY 03
SES .27
GPT ~.01
GVI .03
S , .16
VAl .15
1 -29
88T .15
\taly L RA
TEAD .R2
MC .71
MP N
Percent, +f conmes
tarignee ohon

n--.], fomy '\'”"\p"_o.

Factors

T

Group Control

.85
.05
-.07
.01
~.0b
-.03
-.33
-1k
.85
.87
-.02
.20
.0F
11
.08
-.06
-.07
1D

RIANN]

haue t rap

e 1

> A )

TII v

Test Control Fersistence
-.02 ~.13
.96 .06
.08 .59
.03 47
.14 .87
-.21 .u6
~.03 .07
211 .34
.14 .03
.16 .0
.65 .0u
.54 .03
.0R .12
.6R -0
03 .27
12 21
.09 ~.11
'l‘r\ ()['
AN e 175
* do“vv‘r«l y Ve
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Stepwlse Multiple

Table VIZ

-

Linear Regression of -Achievement for .tne

Whole Samp:.

Variab ez 3:?55& o .«m changs simple ~ Beta welgnt:
{ 1. I 5uk 28 .2 = 5

2. pIcr 7 .60 3R ’ oy ’ R s

3.0 R 65 & g -1z -z

L. SEC .66 -G G .22 .2

5. GPT £ ) .0z -0 -.12
, €. INCL .67 o C e -.0
) , 7. sPr 6" e . -G e

Constant = -3 =
%711 coefficients have been roundec tc - decilmal piace:
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N

Tabis ~

\J\\\ Stepwise Multiple Linear Regression of Achlevemen: for Males Oni:-~

/

Pl

Variab Le:. - Multiple ¥~ changs simple r Beta Weight.

o Iw Hok L O he .2
2. IKNC 51 S Lo 2 27

L.oosee £ o _— -
I, g _ S s L . Pl
S b . . : -7 -
6. SE= .t . NS

7. PIC & o .
£ s b o e -

N

%A1l coefficients have beer rounded te decima. place.
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Table ¥

Stepwise Multiple linear kegression. of Achlevement mdw Females Onl; -
Variab ie: Multiple - . ¥~ chang simple - Beta Welgnt.
.0 Ig .5Q% g & L
<. PITC A LS . LA L2
5o INTC A W 51 pen -.0 g
L, p 7l B N - o
5. SE R : 0" - -z
€. GP” 70 .z e -z L
T SPT LTt .- Lo 1 e
8. ™ L7 .E. . L .1

Constant = -2.C-

*Als coefficients have beer: roundeg t<

}
3
K
ro
[£2)

\.

<

decimal piace.
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Spelling Test

Example Words

Bl ' N
A. Ricnic. We saw an ant on the picnic table. M
B. Drug. Father will go right by the dryg store.

C. Received. I receive€ one-cent in change.

Test Words

1. Everyone. The sun is good for everyone. y
2. Others. The%e were others in the same place.

3. Flour. Moter makes bread from flour.

4. Bought, John bought a sail boat at the store.

5. Teac er. The téachér was standing right there.

*6. Stamp. Be sure to put a stamp on the envelope.
7. Supper. Our supper is at’six o;clock.
- *8, Country. Our picnic was outvin thé Eountry.‘

9. Handkerchief. I cleaned my hands with my handkerchief. : Lus jo

10. Winteg._ﬁoﬁé\treés are bare in the winter.
- — .

*11. Missed. She hall missed a whole weeKk of school.

*12, Acorns. The pine tﬂ‘i‘had many acorns. N

13. Supper. My cat wants his sﬁpper.'.~

*14., Knitted. Mother knitted a sﬁe&fer.

*15, Dairy\\That farmer has dairy cows.

16. Throne.\The queen's throne was bg;ﬁtifully decorated.

*17. Through. They had to walk throughfthe park. |

o
18. Threw. Which boy threw the furthest?

]

N



*19,

- 20.

*21.

22.
23.

24,

*25,

- *26.

27.

*28.

29,

*30.

. 31.
32.

33.

*34.

s

S

Train. The t;ain travels on the railroad.

Prey. Mice are prey for dats.
Hoped. .John hoped he would catch a fish.

Wore. Susan wore a red bow in her hair.

Clover. Clover grows in the meadow.

Losing. Qur team was‘losing the game.
Juicy. Mary had a big juicy apple.
Weary. Tom was weary after the test.

[4
Car. Mr. Smith had a red car.

Party. We gave a party for the new boy in our class.

Steady. There was a steady downpour of rain..

171

/\

Equal.. Both sides hed equal numberSﬁof boys and girls.

Swamp. There are many kinds of insects in a swamp.

Trailer. Mr. Jones towed his trailetr with his car.

Hobby. Susan collects stamps as a hobby.

Except. All .the words are correct’ except one.

}35 ‘Scaled "The climbers sGgaled the mountain.

36.

37.

*38.
*39.

40.

Measure. Centimeters are a measure of length

Depends. Safety on the h1ghway depends on cburtesy

quflcult That was a difficult problem.

Clever. Mrs. Patrick has clever dog.

Cement. Moét sidewalks are made of cement.

*These words were inaudible.



U RO I e A At v v e

APPENDIX C

{



\_/—/) | .‘ 173

Variable Names and Symbols

1. IQ - Intelligence Quotient as measured by the QT.
2."AGE - Age in months.
3.. ACH '- Total achievement &score on the CTBS expressed as

percentiles (according to the Canadian norms). .

t

4. VOC - Percentile rank on'the Vocabulary sub-test.

5. READ - Percentile rank on the reading sub-test,

6. MC - Percentile rank on the Math Concepts sub-test, o
"7..MP - Bercentile rank on’ the Math Problems sub-test.

8. GMI - Number of motor interventions 1in the sméll group

setting{(situation 3.

‘9. GVI j\\Number of verbal interventions in the small group
? S

, ) ,
setting (situation 5). 2 3

10. GPT - Total;persistence time at intervéntionist attempts

»

in small group setting (situation 5),
‘ ) .
11, SMI' - Number of motor  int'erventions during‘the spelling

‘

“test (situation 4). s
S : ..
12. SVI - Number of verbal interventions during the spelling
. : [~
test (si®ation 4)/ v < -
— % .

uf ) ’ .
13. SPT - Jotal time'gb'cpmpyﬁke spelling test (situation 4).

i 'q &
14, AT - Number of “words attempted in the spelling test

(R

(situation 4). i

15. RT - Persistence time attempting to solve the wire puzzle

&

(situation 2). \ - . A

16. MI™ - Persistence time attempting to solve maze (situation

‘.

1. . . : &

«

b—
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17. PICT -|Time to complete picture reproduction (situation

>>18. INCL - Mean time on task during in class observations for

the two observation periods (situation 6).



