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Abstract

Outdoor education is currently based on many different theoretical foundations, drawing f-om
several disciplines and employing a number of research methodologies. Generally, the discipline of
outdoor education tends to borrow heavily from various types of psychology, developing its own
models of adventure outdoor education which beget others. This work involves understanding the
underlying episterological assumptions in adventure outdoor education (AOE), specifically
concentrating on Outward Bound (OB) and an OB-inspired program model called adventure
based counselling (ABC). In this thesis, the poststructural theory of Michel Foucault and Judith
Butler is used to analyze AOE (using Outward Bound and adventure based counselling as
exemplars of that discourse) as it contributes to the disciplining of the subject. Highlighted are
some of the effects of AOE practices, including how hegemonic power relations are reproduced

and concomitantly how possibilities are produced for disruptions to those power relations through

alternative understandings of subjectivity.
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Chapter One

AN INTRODUCTION TO THE STUDY

Adventure outdoor education is a popular and powerful form of education. Its
leaders place individuals in unique outdoor settings, engage them in exciting and often
enjoyable forms of "risk" activities (such as rock climbing or kayaking), and assist
participants to draw out important personal deveiopments. Adventure cutdoor educators
claim that outdoor activities involving some form of risk (actual or perceived) and pushing

personal "comfort" zones create influential, formative experiences for individuals.

Defining Adventure Outdoor Education

Outdoor education has established itself as a form of experiential education. The
term experiential is used to draw attention to the "doing" or "being in the field" focus that
this genre of learning espouses. The outdoor education/ leadership area has attempted to
co-opt the term experiential as its own. An example of this is the Association for
Experiential Education which is the best recognized North American organization for
outdoor education, and includes practitioners and academics in its membership. From my
perspective, I would position outdoor education as one form of experiential education,
and not conflate the two terms.

There are two main strands that make up outdoor education: adventure education
and environmental education. Adventure outdoor education (AOE) can be delineated from
environmental outdoor education (those enterprises which involve understanding the value

and operation of various ecosystems in which outdoor activities take place). Adventure
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outdoor education typically involves outdoor pursuits and concentrates on intrapersonal
(effects within an individual) and interperscnal (interactions between individuals)
relationships. It purports to "bring about positive changes in individuals through
overcoming wilderness challenges" (Priest, 1986, p.14). Risk recreation, high risk outdoor
pursuits, Outward Bound experiences, anu adventure challenge are all programs
associated under the rubric of adventure outdoor education. Individuals in the field may
refer to this same area as outdoor education, wilderness education or adventure education
as well. I will use the AOE designation throughout this analysis.

It is an artificial distinction to separate adventure from environmental education
because the two often co-exist in the field and it could be argued that they are one and the
same. However, much of the research I have looked at distinguishes between the two, and
my analysis is specific to many of the assumptions used in AOE research and practices.

AOE is predicated on creating situations in which overcoming challenge and/or
risk through engaging in outdoor pursuits such as backpacking, whitewater canoeing, rock
climbing, caving, or backcountry skiing is undertaken. What is unique about AOE is its
attempts to educate through outdoor adventure. An individual "deliberate[ly] seek[s] risk
and uncertainty of outcome" to come to a fuller understanding of her/himseif (Ewert,
1989, p.8). That risk may be physical, social, psychological/emotional, or spiritual (Miles
and Priest, 1990).

The defining characteristics of AOE are:
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that a conscious and overt goal of the adventure is to expand the self. to learn and

grow and progress tovzard the realization of the human potential. .. he teachir, - of

skills is not the primary educational goal of the enterprise. The learnings about the
self and the world that come from engagement in such activities are the primary

goals (Miles and Priest, 1990, p.1).

With these aims in mind, AOE research literature has set out to demonstrate that
psychological constructs such as self-concept, self-actualization, stress management
abilities, and achievement motivation, among others, are improved in AOE participants
(Ewert, 1989). This is supported theoretically through borrowing widely but selectively
from various psychological discourses. Ewert claims that the learning process and learner
outcomes are enhanced in the AOE experience through five interrelated characteristics:
the emergence of shared meanings within the group; a spirit of cooperation; dealing with
dissonance and uncertainty in constructive ways; encouraging/requiring high levels of
engagement; and leading from behind.

AOE purports to be a more complete form of education than mainstream
education because it does more than develop people intellectuaily within the confines of
four classrcom walls. Traditional education "underemphasizes the physical and emotional
aspects of students and ignores the critical questions of self-image and relationships
between people" (Greene and Thompson, 1990, p.6). In small group settings where
immediate feedback can be given to the individual engaged in unique activities, the
experiential aspect of AOE is purported to be an effective educational alternative (Ewert,
1989). It also frees individuals to "get back to nature", and enjoy 2 more simplistic way of

liviug, escaping their very ordered 2nd rationalized lives for a short time.

With personal development and its attendant processes as goal focuses, AOE leaps



to establish a utopic global vision:

The modern world is faced with great problems, and only by stretching and
reaching and extending limits will human ability to solve these problems be
realized. Adventure education helps in this great work (Miles and Priest, 1990,

p-3).

Another author enthuses, "there are limited opportunities to exercise personal freedom so
dramatically in the world today" as through AOE participation (Meier e/ al, 1987, p.7).
The liberal assumption of a competent individual as the AOE participant colludes to
ensure that sexism, racism, classism, and homophobia remain unexamined within AOE
contexts. AGE programs in the North American context were originally designed for
young, white, straight, middle-class men or male youth (Meier et al, 1987). Although
many other individuals have participated in AOE programs, the original social values are
reasonably intact and deeply ingrained in programs as "common sense".

Specific programs have developed and fall under the AOE rubric. Two examples
of these are Qutward Bound, and an OB-inspired enterprise called Project Adventure
where the practice of adventure based counselling (ABC) was primarily developed. Both
of these are recognized as established and respected AOE programs (Ewert, 1989; Miner,
1990). Both OB and ABC techniques have been adopted and consequently adapted by
many organizations in many educational contexts. The borrowing outside the boundaries
of specific Outward Bound or Project Adventure contexts can be interpreted as a measure
of their success.

The three terms AOE, OB, and ABC designate different things but they are also

very interdependent and mutually informing. Sometimes the three terms refer to the same
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types of practices. I have chosen to work with them by moving from the most general
(AOE), to a more specific programmatic regime (OB), and ending with a direct
interpretation of counselling techniques within a program application (ABC). In my
analysis, I use findings and assumptions found in the research literature, in addition to
actual program practices. I have decided not to separate the two as they are inextricably
related. "Discourse is not restricted to writing or speaking, but is also social action”
(Butler, 1990, p.166). AOE as discourse can be analyzed using both what is written about
it (the research literature) and what is actually done “on trail' (actual AOE practices).

The historical roots of outdoor adventure vary, depending on how adventure is
defined. Some theorists have taken it right back to ancient times and cursorily traced it to
the present day (Ewert and Hollenhurst, 1990). However, the genesis of outdoor
adventure education is usua:ly posited during the Second World War when Kurt Hahn
opened the Gordonstoun Boys' School in Scotland (Kraft, 1985). Hahn, as the "Father" of
Outward Bound (OB), has had a profound influence on AOE. Outward Bound is the most
"studied" program within AOE, and there are several historical accounts of the
organization, its programs, and other programs influenced by its philosophy (Ford, 1981,
Ewert, 1989; Miles and Priest, 1990, Watters, 1984). There are also testimonial and
anecdotal texts from participants and journalistic observers (Godfrey, 1980; Miner and
Boldt, 1981).

The first Outward Bound school in North America opened in 1962 in Colorado. It
has since spread around the world and there are eight schools operating currently in North

America:
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Outward Bound conducts courses of a highly strenuous, physically and mentally

challenging nature in remote wilderness areas. In this environment, the challenges,

mostly physical, are unique for all participants. The wilderness is a classroom. Tt
allows students to become aware of the interdependency of all life. As a teaching
medium, the wilderness provides a metaphor for the individual to develop self-
confidence, concern for others, and self awareness as well as a sensitivity to our

fragile environment (Greene and Thompson, 1990, p.5).

A standard course at OB is between 21 and 26 days long and includes such elements as a
three-day solo experience, rock climbing, rappelling, a community service element,
physical conditioning, instruction in technical skills, and a final expedition that is student-
planned and student-led. Group size is small, varying between 8 and 12 individuals. Each
OB school follows a standard curriculum that varies depending upon the season and
geographical location (Greene and Thompson, 1990).

I will use Outward Bound to refer to a general program model and attendant
practices that have been developed by Outward Bound Incorporated. I use OB to refer to
these general practices which are not necessarily specific to Outward Bound Incorporated.
Standard Outward Bound courses have been very successful and have been adapted by
OB and hundreds of other organizations to meet other needs. Different client groups (e.g.,
older adults, youth at risk, persons with differing physical abilities, corporate executives),
shorter and longer time periods, and agencies outside of Outward Bound have all modified
the methods and principles to serve their purposes (Meier et al, 1987, Greene and
Thompson, 1990).

Adventure based counselling (ABC) is a counselling method and formula

developed at Project Adventure in Massachusetts. ABC is a direct spinoff from Outward

Bound programs, where the intensity, duration and cost of the long wilderness programs
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developed in North America could not be undertaken in more modest school, counselling,
and/or helping profession contexts. ABC was first developed through a program called
Project Adventure and has since developed into a set of practices used in many different
contexts and forms of outdoor education and other alternative educational sites. It still
retains the OB tenets that learning through experience and engaging in some form of
community service are the best forms of education to develop good citizens.

The basic premise of this program is that by confronting challenge experiences
through outdoor adventure and risk activities, an individual will gain personal meaning and
self-perspective. It is a form of group counselling where the group is led through a series
of "trust” activities which then facilitate an environment for interpersonal confrontation to
promote personal growth. Improving self-concept through activities designed to build
trust, set goals, challenge/stress, provide peak experiences and develop problem solving
skills is the main focus and thrust of the program. This is attempted through a series of
different activities which follow the framework of briefing the activity, leading it, and
debriefing afterwards.

Adventure based counselling is comprehensively discussed in the book Islands of

Healing: A Guide to Adventure Based Counselling published by Project Adventure

Incorporated. The theoretical basis provided for ABC follows the theories of humanistic
psychology, in particular that of Carl Rogers and Kurt Lewin and their ideas of self-
concept. The administrators at Project Adventure have evaluated the effectiveness of ABC
using the Tennessee Self-Concept Scale (TSCS) which was developed by William Fitts.

The work done by these psychological theorists/researchers is not presented in any great
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detail. My reading of the theory section of Islands of Healing is that it is superficial and

undertheorized. As I now outline, this is a problem in AOE literature generally.

Critique of Outdoor Education Literature

The research I have read discusses the great benefits of risk activities in promoting
self-esteem, transferring positive social skills back to urban environments, and reducing
recidivism among young offenders (e.g., Klint, 1990; Laurence and Stuart, 1990; Wright,
1987). However, 1 have rarely known the purported benefits to be realized in the long
term. Gender, class, race, and sexual orientation are rarely mentioned, let alone seriously
analyzed as endemic structural and systemic inequities. The subtle nuances of power and
ideology do not appear to be incorporated into the theory. Academic outdoor education in
particular has failed to position itself politically within socio-cultural matrices.

AOE theorists and practitioners perceive themselves as marginalized within
institutions and society. Most adventure education programs exist after long and persistent
efforts to gain institutional and public credibility. These experiential programs purport to
be doing progressive and "cutting edge" educational work (Hanna, 1992). Partly, I think
this is true. There is a type of "missionary zeal" that permeates most AOE literature, and 1
have been inculcated with that sense of earnestness in my training. The challenge for me
has been to sift through the rhetoric and decide whether or not the theoretcal
underpinnings of AOE explain its educational potential, whether other frameworks could
do it better, or if certain strategies in certain contexts would "interrupt"” many of the

mainstream assumpiions underlying AOE. As AOE research literature and programs
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proliferate, it becomes mor = apparent that AOE is not necessarily a radical site of
educarion. There are many m'tigating factors that make each outdoor education program
and experience a complex situation. Although the outdoor environment provides a unique
medium, it does not guarantee that an ethically and politically sound pedagogy will occur.

Outdoor educators are beginning to realize that although they may perceive their
“discipline” as marginalized, it has been somewhat exclusive in the sense of who has
access to their programs and who is comfortable within them. Material is being written
which discusses people of differing abilities, ethnic and cultural differences, racial
minorities, and women in an attempt to be more inclusive.

The earliest attempts to include diversity seem to address the utility of outdoor
adventure for special populations, especially the physically handicapped. In more recent
publications, the "special populations" rubric has expanded to include survivors of various
types of abuse, individuals of varying abilities, and young offenders (Peterson, 1987;
Dattilo and Murphy, 1987). I have found little involving class analysis in AOE within the
North American context, except attempts by Outward Bound to provide scholarships to
those in need (Godfrey, 1980).

There is an effort to include those of "cultural and ethnic" variance, primarily
through what I perceive to be the appropriation of rituals and practices from a subordinate
culture by the hegemonic white, Eurocentric (AOE) culture (Raffan, 1992; Scott and
Heine, 1992). There are calls for more participation by members of racial and ethnic
minorities in AOE (Ashley, 1990; Couch, 1992). All of these attempts for diversity, and

recognition of difference, seem to be appropriative and/or patronizing to me. There
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appears to be no attempt to place difference in its own context. The basic premise still
seems to be that the AOE establishment (and its attendant values, practices, and
membership) is the centre of the discussion, and difference is developed in accordance to
that structure without making any substantial changes to it.!

The existing research on women and adventure outdoor education contains only
discrete gender analysis within the existing ACE theoretical paradigm. The earliest piece
was done in 1982 by Wilma Miranda and Rita Yerkes. In it they cail for more research to
be done on women's participation and experience in the outdoors. The authors generally
follow the argument that gender is socialized through role expectations. They hypothesize
that women seek out all-female outdoor experiences in order to "live in a stereotype-free
environment and (have) the opportunity to set goals which may aid in the struggle toward
independence and self-acceptance” (Miranda and Yerkes, 1982, p.83). They then go on to
extrapolate how women can "escape" gender-imposed expectations by reuniting with and
learning from nature.

In the mid-1980s, two threads of analysis appear which take Miranda and Yerkes'
initial queries as transparent givens. First, there is a continued reliance on the assumptions
of sex-role stereotyping, embellished with the use of Carol Gilligan's (1982) work on a
female ethic of care, which universalizes women's experiences. These articles encourage
the development of "women-centered" programming techniques based on this "theoretical
foundation”. There is an assumption that women can be given "free choice" within this
framework, without any articulation of the real power differentials between leader (or in

their rhetoric, guide and/or facilitator) and participants, and between participants. There is
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a weak attempt to acknowledge differences among individual women but the questions of
what constitutes difference, and whether this "delighting in group diversity" is successful
or damaging, are never carefully explored (Henderson and Bialeschki, 1986; Mitten, 1985,
Warren, 1985).

The second thread of analysis involves the psychological construct of androgyny.
Outdoor experiential educators flirted with this idea in the mid-1980s but recent literature
seems to have dropped it. This literature attempts to establish an ideal non-gendered
leader with the best of "feminine" and "masculine" traits. The quality of these articles is
summed up in the following statement: "Research has shown that teachers can eliminate
gender bias after four days of training designed to establish equity in their interactions with
students" (Knapp, 1985, p.18). The appeal to a genderless ideal, in light of the most recent
feminist theorizing, is naive and simplistic at best, and dangerous in the extreme
(Henderson and Bialeschki, 1987; Kennison, 1989; Knapp, 1985). The androgyny concept
is revisited in Chapter 3.

Research in the early 1990s does not incorporate much new material. It still relies
on sex role assumptions, different moral development assumptions, and certain personality
trait theories based on humanist assumptions. Women's experience is privileged in this
literature, and experience is often implicitly considered transhistorical and universal
(Gavey, 1989). This research tends toward an essentialist discourse that is problematically
simplistic:

The closeness of women and nature as evidenced by their shared cycles suggests a

nurturing and important connection between the natural environment and females.

It is clear that girls and women, today more than ever, are interested in the
outdoors and are seeking to empower themselves through involvement in outdoor
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activies (Henderson, 1992, p.49).

Empowerment through increasing self-esteem is the newest trend in the women
and outdoor education literature (Bialeschki and Henderson, 1993; Mitten, 1992). This
material does not address the economic privilege only certain women have to engage in
these activities. For women who may receive funding or bursaries, the program framework
is still very individualistic. Self-esteem problems are not considered as symptomatic of
larger socio-political situations beyond the immediate control of less privileged women.

Women's experience is important to acknowledge but it is insufficient as a
theoretical or epistemological base. "What could be truer, after all, than a subject's own
account of what he or she has lived through?" (Scott, 1992, p.24). The appeal to
experience as true creates several assumptions:

The evidence of experience then becomes evidence for the fact of difference, rather

than a way of exploring how difference is established, how it operates, how and in

what ways it constitutes subjects who see and act in the world (Scott, 1992, p.25).
It naturalizes and decontextualizes the identity of the speaker without questioning what
historical and discursive conditions create that experience and that subjectivity.

There is a growing body of literature on women's participation in risk outdoor
activities. These are usually testimonial accounts that are not theoretical or part of a
"proper" research project. Nevertheless, they are a val:able source for representations of
women in adventure activities. This material, interpreted in different ways, could be
extremely useful for developing potential subversive or resistive feminist strategies to

disrupt many of the normalized patriarchal and heterosexist assumptions and practices
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common within AOE. (cf., Birkett and Peascod, 1989; Blum, 1980; da Silva, 1992
Kennedy, 1987; LaBastille, 1980; Niemi and Weiser, 1987; Tullis, 1986; Vause, 1990). If
subjectivity is understood as being constructed in and through language/discourse, these
written texts may be interpreted in new and interesting ways. Alternative renderings of
subjectivity are discussed in Chapter 4.

My overview of outdoor education literature is partial. I have not covered every
piece that has been produced under the AOE rubric. However, I do think that my critique
generally holds true. AOE has not been reflexive or politicized in any rigorous, theoretical
manner about the implications of how certain identity categories are erased and/or
appropriated. The best attempts so far assume a liberal framework to include individuals
of difference.? AGE research reproduces and recreates existing AOE values and

assumptions, which parallel most dominant social power relations.

Personal History in Outdoor Education

I have been involved in outdoor education, and specifically adventure outdoor
education, for the last dozen years. My interest in AOE started as being a participant at
summer camp and is currently in analyzing it as an academic theorist. I have occupied
many other positions such as administrator, counsellor, student, teacher, leader,
programmer, and group member. Over that time my personal investment in adventure
education has changed. When I was fourteen years old, it was the best thing I had ever
done. I thought I could never get enough of the activities or the social and environmental

context in which they took place. It then became paid work for me, and was my major
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area of study for my undergraduate degree. I worked as an administrator after my formal
outdoor education degree was finished. Now I have moved to a place where I do not want
to be an outdoor educator. The work is incredibly demanding and exhausting, often
leading to staff burnout, and I have become disillusioned with what once promised to be a
radical educational alternative. Presently, my engagement in outdoor activities is purely for
personal enjoyment.

As a woman, I have struggled against many traditional assumptions held by most
individuals engaged in outdoor education. As a member of mixed gender leadership teams,
I have had to fight to open spaces for me to teach "hard" or technical skills rather than
lead evening singsongs or debrief group activities. I bitterly remember being left in camp
to do the breakfast cleanup while the male members went off to set up the rock climbs for
the day's session. As a participant, I have suffered subtle negative comments about my
abilities based on my sex. On all-female trips, I have experienced a very different group
rapport than I have within co-ed groups. I have been involved in university programs
where a male leader has stated unequivocally that women do not have the physical
strength, personal stability or patience to carry out expeditions. As head instructor of an
all-male teenage program, I have been berated with sexual innuendo anid homophobic
comments. As an administrator, I have been asked by male outdoor equipment suppliers if
I'm "easy". The list goes on and on, paralleling many other traditional settings in which
women engage.

Not only have I come to some understanding of my experiences within the AOE

context, I have analyzed the potential effects of this discourse that are not generally
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acknowledged by its adherents and practitioners. For this reason, I have engaged a
theoretical and textual analysis, rather than an "in the field" piece of social scientific
research. On the other hand, I am not looking for a certain type of "outcome" or "effect"”
that an AOE experience will provide. Experiential programs may justify themselves in the
positive experiences they provide, but using experiences as explanation does not make a
critical project "evidence of experience... that takes meanings as transparent, reproduces
rather than contests given ideological systems" (Scott, 1992, p.25).

My desire to understand AOE from a different theoretical stance stems from
academic study in the area. I have wanted to seriously analyze the assumptions found in
most AOE literature for some time. The majority of AOE studies rely on psychological
constructs to develop, maintain, and justify their existence (Buell, 1983; Kraft, 1985,
Ewert, 1983; Allen, 1987). One article outlines the debt that experiential education owes
the Classical and Enlightenment philosophers and the traditional disciplines of
anthropology and psychology (Kraft, 1985). In his article "Outdoor Adventure and Self-
Concept: A Research Analysis", Alan Ewert surveys the AOE work in self-concept areas
using a variety of personality tests and related diagnostic tools borrowed from psychology.

In the paper, the author does an historical overview of self-concept work within
psychology, then describes self-concept as linked with academic achievement, and finally
analyzes self-concept in relation to wilderness experiences and specifically Outward
Bound programs. His findings assert that most studies on self-concept involving OB
contain flawed research methods, and that the research literature has been unidimensional

in focussing on outcome issues. He suggests that future research focus on "programmatic
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types of issues (length of course, activity mix, instructional staff)" to more clearly
correlate what it is that OB does to create "good" results in participants (Ewert, 1983,
p.27).

I was first introduced to this paper in an outdoor education graduate course that |
audited three years ago. The "critical" discussion about this paper involved pointing out
the sampling flaws and the methodological and statistical inconsistencies. The fundamental
premises and assumptions underlying this work were not addressed. Self-concept was not
questioned as a category, there was no consideration of what value implications that
category entailed, and the scientific process was assumed to be the only appropriate
mechanism with which to evaluate program effects this "black box" called Outward Bound
was producing in people. There was absolutely no acknowledgement of socio-political
context, gender, race, class, or sexual orientation in this work.

Behaviorist research presumes that it can categorize universal human traits and
functions, assess them mechanistically, and be able to ¢xplain the behavior in the end.
There is no acknowledgement that subjectivity is constructed in and through language and
discourse and that these are not neutral mediums. Behaviorism assumes a universal subject
that can be fully knowing and transparent to itself and others, as well as having the need to
“progress" and "be better". What progress and betterment mean, or what that is based
upon, is not discussed. There does not seem to be any analysis of structural inequities
among different groups of people, power differentials within complicated social matrices,
or historical conditions that do not create us all equally.

Work within feminist psychology has already decentered presumed beliefs about
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the androcentrism of much psychological work. The poststructuralist incursions into
feminist psychology are transforming the understandings of subjectivity even more. This
work is helpful in providing arguments to counter the myth of a universal AOE student
and leader, which provides the basis for much of ABC theory and practice. (Wilkinson,

1986; Crawford and Marecek, 1989; Gavey, 1989.).

Theoretical Framework

I am interested in critical theory, particularly feminist and more recently, anti-
foundationalist work (postmodernist and poststructuralist theory). This theory has
challenged me to ask some basic questions of AOE. On whose behalf are these research
claims made, for whose interests, and on what basis? Generally the research in the
adventure education area has a positivist epistemological stance, and is typically based on
behaviorist theory. It is dependent upon the assumptions within a liberal humanist
framework. Here, I interrogate these underlying paradigms, and deconstruct them,
exposing their often overlooked, hidden effects. Some of my experiences in outdoor
education seem profoundly unfair, and therefore this project is also about making the
personal, political.

Outdoor education is currently based on many different theoretical foundations,
drawing from several disciplines and employing a number of research methodologies
(Ewert, 1989; Hanna, 1992). Generally, the discipline of outdoor education tends to
borrow heavily from various types of psychology, developing its own models of adventure

outdoor education which beget others. My work involves understanding the underlying
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epistemological assumptions in AOE, specifically concentrating on Outward Bound and
the OB-inspired program model, adventure based counselling (ABC). In this thesis, the
poststructural theory of Michel Foucault and Judith Butler is used to analyze AQE (using
Outward Bound and adventure based counselling as exemplars of that discourse) as it
contributes to the disciplining of the subject. I highlight some of the effects of AOQOE
practices, including how hegemonic power relations are reproduced and concomitantly
how possibilities are produced for disruptions to those power relations through alternative
understandings of subjectivity.

The work of Michel Foucault presently enjoys considerable academic cultural
currency. Wher I started this project, much of my reading within feminist and
poststructuralist theory referred to Foucault's work. I had not rigorously read any of his
writing. This thesis has given me an opportunity to delve into his work and secondary
sources about his work, and use it to analyze AOE. Although I do not think everything he
suggests is "right", 1 am fascinated by his notions of social regulation, the micro-physics
of power, his historicized accounts of the production of "modern” individuals, and the
efTects that modern institutions and their practices have in recreating and perpetuating
modern social discourse.

I have used Judith Butler's work on gender performativity for three main reasons.
Her theory of gender performativity, dependent upon many Foucaultian concepts,
presents sex/gender as produced through discourse, and not determined by it. She clearly
theorizes subjectivity and agency as non-essentialist concepts and addresses the materiality

of bodies within her analysis. Secondly, her stand on identity politics is clear and
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workable. She acknowledges that identity categories must be retained for practical
political reasons, but her work is not paralyzed by their everchanging meanings and
definitions. She regards the constant change and tension in defining identity as necessarily
positive and productive, enhancing political projects that use identity categories. Finally, 1
am drawn to Butler's work because it explicitly theorizes lesbian and queer experiences,
and regards them as potentially political notions within gender discourse.

Feminist poststructuralism can mean many things. It is hotly contested and debated
within current feminist theory. I cannot comprehensively define what it might mean. [ have
narrowed my use of theorists to make this analysis workable, choosing to use work by

Foucault and Butler primarily.

Outline of Thesis

Earlier in my critique, I take AOE to task for not placing itself in a politicized
social arena. In this thesis, I have placed AOE (through Outward Bound and adventure
based counselling techniques) theoretically so that it is clearly situated within an
ideological matrix/context. In Chapters Two and Three, I outline how the modern
individual is treated both as object and subject within AOE discourse, and how these
processes are not entirely separable within their dialectical relationship. Specifically, in
Chapter Two, I undertak: a Foucaultian analysis of how the modern individual is
disciplined as both object and subject within OB practices. The character and uses of
power as productive are discussed. In Chapter Three, the historical constructiun of

psychological discourse is covered and its assumptions about the "acting, purposeful’
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subject are applied to selected ABC practices.

By introducing the decentered subject of psychoanalysis in Chapter Four, I subvert
many of the claims of traditional subjectivity accounts to which AOE, OB, and ABC
cling for legitimacy. I engage debates about gender "identity" politics to discuss Judith
Butler's work on requisite gender performativity as necessary for "subjects” to become
intelligible. The disruptions of heteronormative repetitions of gender make possible a
"queer"? reading of the family metaphor invoked in Islands of Healing. This specific
articulation is a form of contextual political resistance to AOE values and norms. These
disruptions can be interpreted to formulate new, necessarily provisional and contingent,
"postmodern" readings of the politics of adventure outdoor education (Butler, 1990,
Butler, 1993).

There can be no overarching programmatic formula for politically revolutionizing
AOE. That would imply "the danger of fixing and oversimplifying the ideas, thus
presenting them in a potentially stagnant and deradicalized form in which they would be
adopted as a new orthodoxy" (Gavey, 1989, p.60). Critiquing the existing paradigm is
much easier to justify and do than trying to reconfigure or interrupt the existing theoretical
framework. This is a partial and incomplete attempt to modify adventure outdoor
education. In the final analysis, my fixed position will only ever be provisional, a moment

in that state called "analysis interminable".*



Notes

A personal story may help to clarify this point. An outdoor education colleague 1
know had been working with a program in Toronto which took inner city youth
and put them through an AOE-type regime. The majority of their participants were
Black teens. A local Black youth advocacy organization refused to refer
participants to this AOE program after it found out that the leaders of the
adventure program were not speaking about Black people as role models in
outdoor education. My colleague expressed to me his frustration with this demand,
because, as everyone knew, there were no role models who were people of colour
in outdoor education, so it was an impossible demand to fulfill. He was leaving this
position in Toronto because he was tired of dealing with politically correct politics.
Among other interpretations of this example, I use it to illustrate that the AOE
program assumptions remain intact even when participants of different cultural and
racial contexts are involved. This maintains hegemonic racial power relations and
expectations. It never occurred to my colleague that perhaps the AOE program is
not designed for Black youth, but for white North American populations, and that
was the sticking point, not a vacuous charge of political correctness.

I use the phrase "individuals of difference" advisedly. Considering every individual
is different from the mythic norm (which dozs not exist), it is a problematic
expression. Without knowing a suitable alternative, I use the term individuals of
difference to generally, and necessarily inadequately, refer to various different
identity categories.

See Note 2 at the end of Chapter Three.

I thank Daphne Read for this expression.



Chapter Two

OUTWARD BOUND AS SOCIAL REGULATION

In this chapter, I do two things. The first is to map out theoretically how I
understand Foucaultian genealogy and how that may be helpful in placing adventure
outdoor education (AOE) as discourse. Secorid, I want to identify specific Outward
Bound events and practices and analyze them with insights gained from Foucault's work
developed through his genealogical analyses of education, psychology and disciplinary
techniques. I do not intend to do a genealogy of Outward Bound in the strictest sense. 1
see AOE, and in this particular case Outward Bound (OB), as an extension and application
of the already formulated modern discourse/discipline of education. I reconsider some
implications of a small part of educational discourse with a different theoretical
framework. Therefore, I use Foucault's work, and interpretations of his work by others, to
place OB as a discursive formation, that which is open to interpretation and challenge.
Foucault invites us to use any of his work as one might use tools in a toolbox (Gore,
1992). I will use various concepts developed by Foucault.

I want to demonstrate how the progress and development of OB has not really
altered many of the disciplining techniques used in the 1940s and early 1950s at a private
boys' school, and I want to understand how it has fully engaged in the modern task of
discipline and order, masking and mutating its technologies as times change (Sarup, 1989).
As I outlined in Chapter 1, OB has aiways prided itself on being an effective alternative to
traditional educational discourses. It attempts to create situations where individuals can

gain personal development through outdoor adventure experiences. This learning through
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doing is complemented with a strong community service component. show that OB's
practices are also complicit in the modernization project, producing "citizens" similar to
those created in traditional education. As Foucault states, "my point is not that everything

is bad, but that everything is dangerous" (Dreyfuss and Rabinow, 1983, p.23 .

The Work of Michel Foucault

The work of Michel Foucault is difficult to categorize because it asks
fundamentally new questions about various disciplines that have been constructed in the
modern world. By doing a history of the present, Foucault "explicitly and self-reflectively
begins with a diagnosis of the current situation", illustrating the effects of many of the
modern disciplines, in particular the "pseudo” or social sciences (Dreyfuss and Rabinow,
1983, p.119). Rather than judging or evaluating how power is exercised in the modern
world, he seeks to understand how it operates, how it has constructed, and continues to

constitute the modern "disciplined" subject.

History and Foucault
His work is not a form of history, as historians would consider history. Foucault is
not interested in revealing a truth, a way, or a natural unfolding of progressive events:
The genealogist is opposed to a suprahistorical perspective that seeks to totalize
history, to trace its internal development, to recognize ourselves in a comfortable

way in the past, to offer the reassurance of an end toward which history moves
(Dreyfuss and Rabinow, 1983, p.110).

Foucault traces modern social discourses (specifically education, psychology, penal
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institutional systems) by following them back to times of discontinuity, locking for an
emergence, a disruption, rather than an origin or a cause. The events he traces were, in
their own time, rather inconsequential. These ruptures, however, become important to
understanding how modern forms of power and knowledge become enmeshed and
legitimated in discourse (Dreyfuss and Rabinow, 1983).

Foucault claims that history is only an interpretation of other interpretations:

If interpretation is a never-ending task, it is simply because there is nothing to

interpret. There is nothing absolutely primary to interpret because, when all is said

and done, underneath it all everything is already interpretation (Foucault in

Dreyfuss and Rabinow, 1983, p.107).
Any one version of history creates many different possibilities of agency and knowledge.
There is no "correct” version of history, no hidden meaning to be uncovered, just many
interpretations forged from many possibilities and positions. Foucault attempts to show
the contingency of cultural practices through a technique called archaeology. Systems are
discursive events and as such, there are demonstrable limits to the legitimacy of
knowledge(s). "Cultural practices are instituted historically and are therefore contingent,
ungrounded except in terms of other, prior, contingent, historically instituted practices”
(Fraser, 1989, p.19).

Foucaultian archeological analysis is the detailed look at the construction of
discourses, including all the small, inconsequential events that disrupt the progress and
development of seemingly seamless discursive formations. "Archaeology ... isolates and

indicates the arbitrariness of the hermeneutic horizon of meaning". It might be

characterized as undertaking a form of "bracketing” to do a detailed analysis of discourse-
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as-object, to be able to suspend certain "normative” epistemological and philosophical
tenants to "demonstrate the discontinuit(ies) and shifts of meaning" (Dreyfuss and
Rabinow, 1983, p.106; see also Fraser, 1989).

In Foucault's later work, he seriously reconsidered the notion of power and its
interplay with knowledge and truth (pouvoir-savoir). Genealogical analysis went further
than archeology, in that he self-consciously theorized the uses and character of power as
an integral part of the historical disccurse.! Foucault "used variants of a strict analysis of
discourse (archaeology) and paid a more general attention to that which conditions, limits,
and institutionalizes discursive formations (genealogy)" (Dreyfuss and Rabinow, 1983,
p.104). Genealogy traces the dispersed forces (including knowledge) which impinge on
the formation of discourses as they shift and dissolve in the production of those discourses
(May, 1993). It requires patient attention to small and meticulous details, always
questioning and reinterpreting the most minute event. In his book Discipline and Punish,
Foucault recites almost ad nauseam and goes into gruesome detail about the conditions
and circumstances of early penal institutions to make clear his genealogical analysis
(1979).

Attempting to nail down, clarify, or identify a genealogical method is an extremely
difficult, if not impossible task. Unlike his rules for archaeology, Foucault gives no step by
step instructions for a genealogical process (Dreyfuss and Rabinow, 1983). This would be
consistent with his assertion that genealogy "rejects the metahistorical deployment of ideal
significations and indefinite teleologies" (Foucault, 1984, p.77). Each genealogical study is

specific to its area and complexities, and developing a "how-to" manual would be
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antithetical to Foucault's rejection of an a priori subject and/or historical process:
The answer is to study discourses and practices, to determine the nature and extent

of the constraints they impose, and to evaluate whether those constraints are
acceptable or not...Agreement is always contingent upon the acceptance of some

basic values (May, p.113).
The evaluation of those values and their truthfulness, will always be based on the contexts
in which they occur and on which discourse is acceptable to those involved (Flax, 1992).

In typical fashion, Foucault and those who write about his work tend to describe
and explain his concepts negatively, that is by what they are not. However, Todd May
and Judith Butler are two theorists who do try to define genealogy. May (1993, p.1 14)
claims the genealogical project "is a political critique of micropolitical practices”. Butler
(1993, p.282) adds her understanding: "Foucault's notion of genealogy is that it is a
specifically philosophical exercise in exposing and tracing the installation and operation of

false universals".

Power-Knowledge Nexus

There are several key concepts related to genealogical analysis in what Foucault
refers to as the power/knowledge nexus. These must be explored to develop the
background and framework for my analysis. These concepts include: one, the repressive
hypothesis; two, juridico-discursive power, three, the microphysics of power; and four,
disciplinary techniques and technologies of the self whose effects create docile bodies.

The power/knowledge nexus is crucial to understanding Foucault's form of
historicity. He deconstructs the Enlightenment claim that truth is free from power, and

demonstrates through highly detailed examples, how power and knowledge are
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inextricably linked and interdependent. The repressive hypothesis claims that "truth is
intrinsically opposed to power and therefore inevitably plays a liberating role” (Dreyfuss
and Rabinow, 1983, p.127). Jane Flax (1992, p.452) suggests that "truth is an effect of
discourse...and is discourse dependent”. This supports Foucault's view that power, as
exercised through discourse, is not separate, but inextricably linked to knowledge as a
form of truth. Knowledge and power are not viewed as natural, pregiven entities, but as
historically constructed contingencies, at once heterogeneous and mutually informing
(May, 1993). Foucault argues against the repressive hypothesis through demonstrating
how the use of power has fundamentally changed from Classical times to the present,

without a concomitant change in how power is perceived and/or understood.

Repressive H' ypothesis

The repressive hypothesis views power as negative, as exercising power over
others. It is used to restrict individuals and place limits on their actions and movements.
This kind of external demonstration of power is rooted in the Classical system of
punishment. Public displays of repressive force (e.g., public floggings or stonings)
signified power as residing within the sovereign. The recipient of this force was a visual
and public signifier and reminder of the moral and commanding effects of that sovereign
power. This blatantly crude demonstration and reinforcement of power gradually became
more sophisticated and regulated.

Foucault argues that repressive power had developed into a "juridico-discursive"

form by the Victonan age:
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Juridico-discursive power is domination. All it can do is forbid, and all it can

command is obedience. Power, ultimately, is repression; repression, ultimately is

the imposition of the law; the law, ultimately, demands submission (Dreyfuss and

Rabinow, 1983, p.130).

Two reasons are cited as to why this formulation of power was and continues to be so
readily accepted. First, because truth and power are construed as being independent of
each other, "the intellectual as spokesman [sic] for conscience and consciousness locates
himself [sic]... outside power and inside truth” (Dreyfuss and Rabinow, 1983, p.130).
Armed with the discursive privilege that having knowledge meant prophesizing a better
future, intellectuals were to be trusted to create the elements that make up juridical (and
other) discourse(s) which would exercise power over its subjects. The second condition
for mass acceptance of this juridico-discursive power was that modern power mask itself
effectively. While debates raged over rights discourse and other Enlightenment-inspired
philosophical and legal subtleties about domination, cultural practices were being shaped
by forms of power wheie substantial parts of those power forms were invisible. “Its
success [was] proportional to its ability to hide its own mechanisms" (Foucault in Dreyfuss
and Rabinow, 1983, p.134).

In his article "The Subject and Power", Michel Foucault (1983) outlines his
complicated understanding of power and how it is exercised. He clearly distinguishes
between a relationship of violence and a relationship of power, demonstrating how
violence is not a form of power. Violence acts directly upon a body or upon things to
break or forcefully destroy. The only possible reaction to violence is passivity, its polar

opposite. If there is resistance to the violence, the violent attacks simply increase to
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minimize the resistance. Jana Sawicki (1991, p.223) writes "when resistant forces are
overcome, power relations collapse into force relations. The limits of power have been
reached.
In a relationship of power, there are two conditions which must be met:
That "the other" (the one over whom power is exercised) be thoroughly
recognized and maintained to the very end as a person who acts; and that, faced
with a relationship of power, a whole field of responses, reactiors, results, and
possible inventions may open up (Foucault, 1983, p.220).
The exercise of power becomes a set of actions brought to bear upon another set of
actions. In leading (or conducting in Foucault's words) a mode of behaviour is sought

which opens up certain possibilities of action. Guiding that outcome, and putting it in a

certain order, is an exercise of power.

Microphysics of Power

This new conceptualization views power as a positive force, where resistances and
ruptures in the existing structures indicate the creation of new relationships of power. This
idea brings power into the everyday practices of life and does not leave power enshrined in
large macrostructures and institutions such as the State, the Bourgeosie, the Corporations,
the Church, or the University. A microphysics of power considers power as capillary,
operating at the minute levels of social life. These power relationships also support the
disciplinary structures of modern life. Rather than perceive the domination of the masses
and/or individuals (or minority groups and/or individuals), as a top down, power over

issue, Foucault suggests that everyday practices reinforce and support the aims of the
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State. He focuses on the power relations and the small practices of domination rather than
on the subjects involved. There is a place for resistance and change to those power
relations through micro-practices of power (Sawicki, 1991).

I am interested in this conception of power for several reasons. It has, and
continues to be, a complex and difficult process for me to rethink and restructure how I
understand power relations. I am a "great' product of these so-called juridico-discursive
formations, and being immersed in second wave feminist theory has only implicated me
further in the understanding of power as domination, as a zero sum game. | have analyzed
how this group has "it", this group does not have "it" and how those one-way relationships
are maintained. Shifting my perspective to regard power relationships as productive, and
looking at how new opportunities are created within certain power relationships, is
potentially a less depressing, a more hopeful way of understanding social systems and
politicized action. Instead of feeling paralyzed in the face of indomitable macrostructures,
some sense of agency can be theorized at an everyday level. Power is not a static, finite
entity, but a productive force that creates many possibilities for action within various

discourses.

Disciplinary Techniques

“Discourse is a description of function" and disciplinary technologies support those
functions (Gore, 1992, p.2). Given that modern forms of power mask themselves
effectively, various disciplinary techniques were developed and integrated from

unexpected sites. Instead of originating with the State, institutions like prisons and schools
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are implicated by Foucault. It is not that the techniques developed within these institutions
are directly comparable or are reflexes of these places, but they are "only the clearly
articulated expressions of more generalized practices of discipline, surveillance and
punishment" (Dreyfuss and Rabinow, 1983, p.153).

With the rise of modem political power and the earliest implementation of juridico-
discursive power in Western European cultures, the political/governmental state became

an end in itself:

Political rationality sought to increase the scope of power for its own sake by

bringing the bodies of the state's subjects under tighter discipline...the object to be

understood by administrative knowledge was the state...which required gathering
information on the state's environment, population, resources, problems...the new
political rationality of bio-power was therefore connected with the nascent

empirical human sciences (Dreyfuss and Rabinow, 1983, p.137).

The gathering of information on the population took the form of a detailed understanding
of how individuals could contribute to the strength of the siate. This knowledge had the
concurrent effect of the state having more influence on an individual's life (Dreyfuss and
Rabinow, 1983).

To start effectively influencing individuals' actions, modes of discipline and
punishment had to appear to be suffused by the general population. These exercises of
power were developed within penal institutions. Criminals had to become known in
intimate detail so that the proper crime and subsequent punishment could be assessed and
administered. This led to individuals being objectified and fixed in time and place. Foucault

does a detailed analysis of Jeremy Bentham's 18th-century prison design for the

Panopticon. This organization of individuals in space and the resulting deployment of
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surveillance techniques has been the impetus for Foucault's notion of panopticism or the
panoptic eye/gaze.

The Panopticon was designed so that prisoners were put into individual cc.is
(reminiscent of monastic cells) arranged in a circular formation around a high central
observation tower. The cells were backlit, so that the prisoners could be seen clearly,
without knowing whether they were being observed or not. Each cell had high side walls
so there was no way to interact or be distracted with others. There was only the central
tower in sight, and prisoners cane to learn that they were being constantly surveilled and
monitored: "Hence the major effect of the Panopticon: to induce in the inmate a state of
conscious and permanent visibility that assures the automatic functioning of power"
(Foucault, 1979, p.201). This disciplinary concept/technique is stunning in its ramifications
for understanding how and why modern subjects act as they do. It is an amazing control
device to have individuals collectively self-monitor their behaviours in determined fashions
without any overt form of force or coercion.

One of the greatest innovations in education was the organization of serial space to
allow independent work in elementary education. In the Classical age, student: sat idle
until the master was available to work with them. With new forms of time and individual
space assignments, students could be supervised and all could work simultaneously.
Gradually, the student became more productive in this learning machine, while they were
also supervised, hierarchized and rewarded (Dreyfuss and Rabinow, 1983).

This was achieved through the development of discipline, that which makes the

"adjustments of people's abilities and resources, relationships of communication, and
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power relationships (to) form regulated systems” (Marshall, 1989, p.10S). These regulated
systems developed over time in educational practices through the use of strict timetables
defined by closely monitored movements delineated by bells, whistles and other pre-
determined signals, desks in rows in classrooms according to rank, self-enclosed spaces
within larger units, reward and punishment systems, constant surveillance techniques both
by self and other, and standardized curriculums. These practices form a body of
knowledge with a system of social control to create the discipline of education (Marshall,
1989). These individualizing techniques all support the creation of docile bodies through

disciplinary practices.

Dacile Bodies

As political technologies developed they needed extensive and more detailed
information on every aspect of each individual. To create productive and manageable
citizens, this technology required that behaviours be molded into useful and disciplined
ways. Not only were there external formations of juridico-discursive power which
constrained individuals' actions, but there were technologies of the self that acted directly
on the body. Foucault attempts to understand how the body becomes both subjected and
useful:

The body is directly involved in a political field... power relations have an

immediate hold upon it; they invest it, mark it, train it, torture it, force it to carry

out tasks, to perform ceremonies, to emit signs (Foucault in Dreyfuss and
Rabinow, 1983, p.112).

This can be referred to as the genealogy of the modern individual as object (Dreyfuss and
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Rabinow, 1983). The panoptic gaze and the regimented spatio-temporal configurations in
which individuals were complicit, constituted technologies of the self.

Modern individuals were not only to be constructed as objects or docile bodies,
they also had to be perceived as having some form of subjectivity within the modemn
political configuration. Psychology as a discipline plays a crucial role in compelling the
modern subject to know oneself, to uncover one's "soul" (to use Foucault's term). As one
gets to know oneself, one must attempt to rehabilitate the soul's deviance (May, 1993).

The confession became an important technology of information gathering,
surveillance, and control while simultaneously giving the effect of voicing cne's

experience:
Foucault is now seeking to show the rapport between these two types of
technologies, to show how they are integrated into complex structures of
domination... the interplay of techniques of discipline and less obvious technologies
of the self (Dreyfuss and Rabinow, 1983, p.175).
Individuals became less concerned with other thirngs, and more concerned with their
interiority or inner self. "Foucault sees the confession... as a central component in the
expanding technologies for the discipline and control of bodies, populations, and society
itself" (Dreyfuss and Rabinow, 1983, p.174). Energy the modern individual had was
diverted to understanding their own subjectivity and not to disrupting those events outside
of themselves.
Through detailed genealogical analyses, Foucault develops a complicated

understanding of how power operates through discourse. Power is productive, and

through micro-political practices, juridico-discursive power, and individualizing techniques
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to create docile bodies, the modern indiviudal is produced.

Specific Intellectuals

To identify how power formations and other disciplinary techniques construct
outdoor education, I potentially occupy the privileged position of the intellectual who
claims to know the truth while being outside power:

Interpretative understanding can only be obtained by someone who shares the

actor's involvement, but distances himself [sic] from it. This person must undertake

the hard historical work of diagnosing and analyzing the history and organization
of current cultural practices. The resulting interpretation is a pragmatically guided
reading of the coherence of the practices of society. It does not claim to
correspond either to the everyday meanings shared by the actors or, in any simple
sense, to reveal the intrinsic meaning of the practices (Dreyfuss and Rabinow,

1983, p.124).

I fight a doubtful ambivalence throughout this whole project. As a participant and leader
of AOE experiences, I have seen, as an actor, the wonderful things it can do for people.
For example, individuals on AOE courses appear noticeably happier and may express their
gratitude for having positive experiences in beautiful wilderness contexts. But these
discursive formations also produce other effects concurrently, and it is those effects that |
want to try and explore without completely negating the legitimated, visible practices.
Foucault's framework has given me the tools to look at AOE in a different way:

Rather than standing above or outside their society, "specific intellectuals” are

immersed within it. They cite, analyze, and engage in struggles not in the name of

those who are oppressed, but alongside them, in solidarity with them, in part
because others' oppression is often inseparable from their own (May, 1993, p.7).

I believe a reading of how power and other disciplinary techniques are used unwittingly
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within outdoor education can be done, but that it will be only one of many potential and
specific readings of outdoor education.

Outward Bound's educational techniques, leadership styles and related practices,
have to be placed within the discourse of pedagogy and the larger discourses of social
regulation. Within the discipline of education there are many competing ideas. My purpose
here is to understand how Outward Bound (OB) has come to be the foremost outdoor
school in the Western world, and how its program philosophy infuses some aspect of

almost any outdoor education program (Ewert, 1989).

The "Emergence" of Outward Bound as Discipline

As mentioned in Chapter One, the first Outward Bound school in North

America opened in 1962, but that is not the beginning of the North American OB history.
In 1951, Josh Miner, a young, American, WWII-veteran went to Britain to work with and
be trained by headmaster Kurt Hahn of the Gordonstoun boys boarding school. This
training sabbatical for Miner had been arranged one year previously. Miner, as an
American educator, had visited the Hahn school to report back to well-connected,
American business people as to its potential for being an effective educational alternative.
This seemingly innocuous foray across the Atlantic can be identified as an emergence of
Outward Bound in North America (Miner and Boldt, 1981).

Kurt Hahn developed his educational ideas to stand apart from the emphasis on
academic achievement that was prevalent in elite British schools in the 1940s. His main

therre was to be less concerned with the academic achievement of his students than with
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their attitudes, ambitions, and perceptions (Miner and Boldt, 1981). These ideas were
nurtured by Hahn's upper class German upbringing, a passion for Platonic philosophy, his
fortutitous patronage by German and British royalty and industrialists, and his direct
resistance to Hitler's Nazism in 1930s Germany. He believed that students learned more
through service, physical activity and adventure. An important underpinning of this
philosophy was people learned through adventure rather than were trained for it.

It is interesting to read accounts of the Gordonstoun school that Hahn founded in
Northern Scotland. Within this "alternative" educational system/philosophy, there are clear
references to many disciplinary techniques to create docile bodies now identified by
Foucault. Hahn had an "omnivorous curiosity about people" that allowed him to gather
much detailed information about their backgrounds and skills that could contribute to his
projects (Miner and Boldt, 1981, p.19). "He has that amazing faculty for broad vision and
the most minute detail! Astounding memory. Quite terrifying excepf that he always
inspires anyone to do his very best" (Miner and Boldt, 1981, p.25, emphasis in the
original). Enveloped in a warm, respectful context, time with Hahn "had to be shared with
his consuming desire to know about me. I was the subject of relentless questioning"
(Miner and Boldt, 1981, p.25). He counselled teachers and activity instructors to always
extend the range of their reports on students, even if it extended into other jurisdictions. It
could only help the student and their parents (Miner and Boldt, 1981). Hahn had worked
hard as a young man to develop his own forms of discipline (practising long jump
obsessively, overcoming a severe sunstroke case), and had learned that having detailed

information about individuals could be used to engage people in certain attitudes and
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behaviours. This can be read as an example of Foucault's conception of productive power
where individuals are in everyday situations constantly gathering information, or creating
opporturities and challenges for themselves to find new places in discourse, however
small.

Every boy at the Gordonstoun school had a role with a title attached to it (e.g,,
Helper of Guests, Helper of the House, Color Bearers, Guardian). This individualizing and
specializing technique made every student productive and facilitated the functioning of the
whole school. It ranked and partitioned each individual. This regime, a form of student
government, hierarchical in nature, was called the Training Program. It was a self-
disciplining program par excellence. Each boy's day was broken down into all of the small
activities from morning to night:

It was a checkof¥ list of each student's daily routine, starting with the morning run,

cold shower, and room chores, and so on through doing of assignments,
promptness for class, writing home, bedtime teeth brushing (Miner and Boldt,

1981, p.21).
Each of these activities was supervised by a more senior student who meted out
punishments if not carried out. After a certain amount of time had passed and the junior
student had performed commendably, he would be deemed to be ready to be responsible
for monitoring his own activities. If he faltered with his new freedom, he would return to
being actively monitored.

But it was not that simple. The entire school population was implicated in this
Training Program. Before a boy could advance, not only senior students, but teachers and

administrators were held responsible if that boy failed. And if a child was experiencing
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major difficulties, it was the teacher who was put on trial for not noticing the problem, not
the child. This structure had all supervising all, each becoming "a self-responsible member
of the school community" (Miner and Boldt, 1981, p.S1). As Foucault (1979) understands
discipline:

it implies an uninterrupted, constant coercion, supervising the processes of the

activity rather than its result and it is exercised according to a codification that

partitions as closely as possible time, space, movement (p.137).
The panoptic gaze was implemented as a laudable enterprise for producing good citizens.
For example, a "responsible” student asked why he did not cheat on his Training program,
replied: "I used to, but I got tired of lying to myself" (Miner and Boldt, 1981, p.21).

The Break was yet another individualizing technique developed at Gordonstoun.
Each boy participated in six track and field events for four hours per week on a regular
time schedule. They practised different events each day, judging their progress solely
against their own past performances. The Foucaultian notion of exercise is apropos here:

Exercise is that technique by which one imposes on the body tasks that are both

repetitive and different, but always graduated...exercise makes possible a perpetual

characterization of the indivdual in relation to this term (Foucault, 1979, p.161).
The overriding question at Gordonstoun was not where did the boy start, or where was he
at, but "what is the boy doing with his endowment?" (Miner and Boldt, 1981, p.48).
"There is not a single moment of life from which one cannot extract forces, providing one
knows how to differentiate it and combine it with others" (Foucault, 1979, p.165).

Docile bodies have to be useful and intelligible. There was a strong service element

to the Gordonstoun program. The students were responsible for coordinating and carrying
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out rescue missions through the Cliff Watchers, the Fire Service, and later the Mountain
Rescue team. Training through adventure made them efficient and useful, belonging to an
identifiable group and wearing school uniforms made them intelligible, and they
contributed willingly to state functioning as exemplary citizens.

The Qutward Bound philosophy is heavily indebted to the educational practices
and philosophies developed by Kurt Hahn. The legacies of service to the state and
individual improvement are two of the most obvious carryovers from the Hahnian
boarding schools to the wilderness schools developed in North America.

Theorizing the individual in modern society is a difficult task, to which Foucault
has many different but related approaches. One of his more useful distinctions for my
analysis is conceptualizing the modem individual as both object (objectified) and subject
(subjectified) in an interesting and complex dialectic. Many of his ideas can apply to the
same practice or action and be interpreted in different ways. This is not to negate any
interpretation, but to highlight what a contradictory and complicated space the modern

individual finds her/himself within.

The Modern Individual as Object

Current outdoor adventure practices fall within many of the disciplining techniques
that Foucault describes. This interpretation is an attempt to place those practices in
another light, as a counterpoint to the progressive ideal of gaining and improving
instrumental skills. I want to argue that these practices are double-edged (if not multi-

edged) in the effects that they have. These technologies have become subtly entrenched
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and normalized in outdoor educational discourse. It is not just that the body becomes a
passive, ordered automaton, but that it is actively producing its own objectification.

Outdoor education practices can be broken down to minute details that make for
highly detailed and regimented practices. It is also a place where micro-practices of power
can be identified. How do the small, innocuous details of outdoor education practices
function within this particular perspective?

In Discipline and Punish, Foucault identifies three techniques for how bodies are

placed in physical spaces. None of these are sufficient in themselves, nor completely
representative of all situations, but these techniques are used often. The first technique is
enclosure. It consists of a place closed in upon itself, heterogeneous to other regulated
spaces, and is the protected place of disciplinary monotony.

The concept of enclosure can be read almost ironically in a wilderness setting. A
mountain context could certainly be seen as heterogeneous to other spaces and enclosures.
In fact, OB literature discusses how important being in free and open spaces is to its
participants (Godfrey, 1980). I would suggest that for most novice backpackers (which
logically predominate in outdoor education participant populations) it seems a very
enclosed space.> On the surface, one could argue that in a mountain context there is no
enclosure: there are no walls; no human made structures curtail; no roads predict
direction; there are no tangible, concrete humanly created boundaries. But participants
lack knowledge, comfort and familiarity with the terrain and living on it. This could make
the mountain context very enclosing, restricting their spatial movements to following the

group's routes, and/or staying within a fairly circumscribed area of each night's campsite
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so as not to be unintentionally separated from the group.

There is a certain amount of self-surveillance happening in such a scenario. The
individual is expected to stay with the group, and in most likelihood views the group (or
the leader of the group witi, her/his knowledge) as some form of physical security and so
would likely desire to stay with the group. Using their well developed panoptic eye, the
participant "chooses" to stay within a safe distarce of the campsite, never risking getting
lost or disoriented.

Partitioning is the movable, flexible aspect of the enclosure machinery. This second
aspect of spatial organization is based on elementary location practices, which organize
individuals in many ways and on many axes:

One must eliminate the effects of imprecise distributions, the uncontrolled
disappearance of individuals, their diffuse circulation, their unusable or dangerous
coagulation... (one must) establish presences and absences, to know where and
how to locate individuals, to set up useful communications, to interrupt others, to
be able at each moment to supervise the conduct of each individual, to assess it, to

judge it, to calculate its qualities or merits (Foucault, 1979, p.143).

Partitioning is done in extremely subtle ways as leaders (especially with adult
populations) do not want to be perceived as dominating, or paternalistically ordering the
group. Individuals are usually put into tent groups, based on some type of rationale, such
as gender, previous relationships, cooking groups or behavioural tendencies (e.g., putting
quieter individuals together, or dispersing unruly folk into separate groups). This grouping
is all done for rational and functional reasons. It also organizes and partitions individuals

into various sites.

There is a system of partitioning in how tent sites are chosen. There are rules and
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guidelines for choosing appropriate placement. On the surface, these guidelines are in
place for practical reasons such as staying dry, avoiding wet places, and staying clear of
potentially dangerous spots (e.g., under dead tree limbs, in avalanche/icefall runout zones,
high risk lightning areas). But it also orders and circumscribes participants' freedom in this
activity. Sometimes tents are placed together, often in a circular formation, to create a
sense of imposed community. Often there can be a system of control of self-examining:
Have I placed the tent in an appropriate spot? Have I followed all the rules appropriately?

Leaders can also control forms of communication by having tents close together,
and creating a common, central place as the cooking area where people will congregate.
Leaders can then know where individuals are at all times in camp. This is an important
satety responsibility for outdoor leaders. Participants become constructed as being under
surveillance and they soon start to help observe one another, and the panoptic gaze enters
the outdoor group context. Outdoor groups may meet in circles to avoid the restrictive
confines of rows, but the surveillance is shifted from leader to peers (Gore, 1992).

Other examples of partitioning have to do with trail etiquette and keeping the
group together as they travel. With a population of young offenders instead of adults,
individuals are consciously grouped by leaders so as to eliminate “their dangerous or
unusable coagulations”. Certain "instigators" must be placed with "natural leaders" in the
group so as to diffuse potentially dangerous and disruptive factiors.

As trips progress and certain groups excel in certain sanctioned skills, partitioning
can become a subtle form of ranking, another disciplinary technique Foucault develops.

There are spaces/ranks delineated for certain compartments and individuals may move in
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and out of those ranks. Some people will be more organized and efficient packing, others
more sensitive to cold, hunger, pain, others more concerned with excelling physically, and
still others who tend to be relational within the group. In an achievement- oriented society,
and OB's philosophy of personal growth through experience, each of these compartments
within an outdoor group setting becomes hierarchized corresponding to the sanctioned
knowledges and abilities in that group. These invisible, but palpable, spaces vary, but often
organize around physical prowess, willingness to risk physically and emotionally, and
skillful group problem solving and support.

Leaders do not act independentally in their disciplining techniques. They are
themselves self-surveilling. There are professional codes to be adhered to, safety and
professional certifications to be maintained, protocols to be followed with rational
foundations, and trip plans and expectations to be met. There are subtle and not so subtle
consequences if these practices are not followed. They are "supervisors, perpetually
supervised...(where) power and efficiency (are) joined in a system. Space and production
are linked through an optics of surveillance" (Dreyfuss and Rabinow, 1983, p.157). Even
though outdoor leaders seem independent in the field, they are very closely circumscribed.

Time occupies an interesting place in an Outward Bound course. For participants,
the course is such a break from their regular life grind that it takes on an appearance of
"naturalness”. You rise with the sun, sleep when it is dark, and organize activities around
existing daylight patterns. A common instructional technique is to take watches away from
participants. The illusion is then created that standard "clock" time is not valued.

This is yet another way to effectively mask how outdoor courses discipline the
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bodies of participants through time. Instructors have a curriculum to get through. They are
providing a service that has been paid for, and are themselves paid workers. "Time
measured and paid must also be a time without impurities or defects; a time of good
quality, throughout which the body is constantly applied to its exercise (Foucault, 1979,
p.151). Although the "bush clock" may be novel to participants, instructors are familiar
with it and use it in highly regimented and formulaic ways. There is an adage among
instructors I know (including myself) that during a well programmed course, participants
do not realize how closely structured activities are:

Discipline arranges a positive economy; it poses the principle of a theoretically

ever-growing use of time: ...it is a question of extracting, from time, ever more

available moments and, from each moment, ever more useful forces (Foucault,

1979, p.154).

Intricate pre-trip planning and post-trip evaluation are done by instructors to make courses
evermore efficient and enriched. Outdoor leaders have become masters in governing,
"structur[ing] the possible field of action for others" (Foucauit, 1983, p.221).

There are also certain environmental time constraints. When doing any sort of
summer mountaineering involving glacier or snow travel at high elevations, peak attempts
must be started well before dawn so as to take advantage of hard, frozen snow conditions.
If departing for the summit occurs too late in the day, the snow softens, making travel
very difficult or dangerous. It is almost impossible to cover any ground when you fall up
to your waist or chest in snow with each step, and snow bridges weaken with the warmth
of the day and give way with body weight over deep crevasses.

Part of trip efficiency comes with teaching students particular physical skills that
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are necessary for carrying out outdoor adventure pursuits properly and safely. It is in these
practices that the body is disciplined most directly. "In the correct use of the body, which
makes possible the correct use of vime, nothing must remain idle or useless: everything
must be called upon to form the support of the act required" (Foucault, 1979, p.1 52).
The skill is broken down into two distinct parts: those parts of the body to be used; and
those parts of the object to be manipulated. Then the two sets of parts are correlated
together according to a number of simple gestures. "Discipline defines each of the
relations that the body must have with the object that it manipulates” (Foucault, 1979,
p.153). Following the mountaineering theme, this is how precisely determined a safety
skill, the self-arrest, has become.
The self-arrest is the technique used to stop your uncontrolled slide down a snow
slope. The following are the instructions from a popular mountaineering text:
The hands hold the axe in a solid grip, one hand in the self-arrest grasp with thumb
under the adze and fingers over the pick, the other hand on the shaft just above the
spike. The pick is pressed into the snow just above your shoulder so that the adze
is near the angle formed by neck and shoulder. The shaft crosses your chest
diagonally and is held close to the opposite hip. Gripping the shaft near the end
prevents that hand as a pivot around which the spike can swing through to jab the
thigh. The chest and shoulder are pressed strongly down on the ice axe shaft. The
spine is arched slightly away from the snow. This arch is critical; it places the bulk
of your weight on the axe head and on your toes or knees, the points that dig into
the snow to force a stop. Pull up on the end of the shaft, which starts the arch and
rolls weight toward the shoulder by the axe head. The knees are against the
surface, helping slow the fall in soft snow. On harder surfaces they help stabilize

body position. The legs are stiff and spread apart, toes digging in (Graydon, 1992,
p.287).

The anatomical detailing is very clear. The skill is sequenced and broken down into

elements regarding direction, duration, and aptitude. "Lastly, it fixes the canonical
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succession in which each of these correlations occupies a particular place” (Foucault,
1979, p.153). This body-object relation creates a system of discipline that is practised as
an exercise within a mountaineering context. It is a required practice to climb snowy
peaks:
The regulation imposed by power is at the same time the law of construction of the
operation. Thus disciplinary power appears to have the function not so much of
deduction as of synthesis, not so much of exploitation of the product as of coercive
link with the apparatus of production (Foucault, 1979, p.153).
The culmination of all these small disciplinary techniques make an outdoor group a
functioning machine. They move over mountainous terrain roped together, their
distribution clearly marked at every 15 feet. They move at appropriate times of the day
within certain time and program configurations, and they operate with safety practices
exercised and adhered to. This is a "machine whose effect will be maximized by the
concerted articulation of the elementary parts of which it is composed" (Foucault, 1979,

p.164). A very important aspect to enabling this "machine” to function, is that the persons

who comprise the "machine” perceive themselves as viable, individual subjects.

The Modern Individual as Subject

Foucault sees the modern individual as subject in terms very much implicated by
the discourse of psychology. As the individual is compelled to find out more about their
‘real' self, they rely more heavily on "experts' to help interprete who they are.

On Outward Bound programs, disparate individuals come together in outdoor

settings to live and travel. Sharing of feelings is encouraged and seen as healthy. Personal
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growth and empowerment are cornerstones for most of these programs. This
growth/development is processed by talking about it, or confessing. Confessing, as a
technology of the self, resonates strongly in Outward Bound contexts, especially those
that involve risk or interpersonal development.

In debriefing an experience, an outdoor facilitator is attempting to draw out the
feelings, interpretations and understandings that participants had. The unwritten, tacit
agreement in these situations is that the experience will be assessed, and that "learnings”
will be gleaned from which individually and as a group, improvements can be made. Of
course, a "skilled" facilitator will draw out the positive aspects of the occurrence under
scrutiny. But almost always there is a premise that improvements or new understandings
should be synthesized. This implies that something wasn't quite right, or optimally efficient
in the first place.

A facilitator will make it appear that members of the group come to their own
realizations about their own and the group's interactions. Confession, or speaking about
how one felt, acted, or wanted to be, is an integral and required act in this thing called
debriefing. There is a place constructed for the speaker within the debriefing circle, with
an unspoken expectation that to improve, one must divulge and/or reveal certain things
about themselves. "The modern subject is not mute; [s/JThe must talk" (Dreyfuss and
Rabinow, 1983, p.175).

This is all predicated on the ingrained and accepted assumption that improvement
is an important and worthy goal. The effect of this practice is to entrench and support

confession as a technology of the self, and to reiterate the importance of the discipline of
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group cohesion and harmony in the name of efficiency, fulfillment and happiness:

The cultural desire to know the truth about oneself prompts the telling of truth; in

confession after confession to oneself and to others, this mise en discours has

placed the individual in a network of relations of power with those who claim to be
able to extract the truth of these confessions through their possession of the keys

to interpretation (Dreyfuss and Rabinow, 1983, p.174).

The outdoor leader not only disciplines the body as object, but holds the interpretative
keys to being a subject. As modern discourses cling to the repressive hypothesis,
individuals believe that since truth is opposed to power, telling and re-telling the truth
about ourselves will lead us toward freedom. The subject, in this case the OB participant,
still has to verify the truth of this expert interpretation. "Individuality, discourse, truth and
coercion were given a common localization" (Dreyfuss and Rabinow, 1983, p.180). It is
this attempt by OB-type programs to enhance and mold subjectivity that will be the focus
of Chapter Three. How a modern disciplined subject can realize the ‘truth' of any
interpretation is seeming more and more dubious to me the more { read and try to
understand Foucault.

Potentially, resistance could be exercised by a modern individual who is both
object and subject. However, in opposing an AOE "norm’, these resistive "acts" could also
be interpreted in other ways. For instance, a female leader who found the practices of her
male co-leader sexist in his patronizing and domineering manner, could create spaces for
herself to deal with this behaviour by subverting his actions through sarcastic humour.
How that is received is always contextual and open to interpretation. She could be seen as

acting politically in a feminist context. She could also be seen as simply witty and cunning.

She could also meet with hostile reactions. She can be seen as resisting the "ordering' that
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prescribes certain modes of femininity and patriarchal dominance. She could help interpret
herself as an acting feminist subject. These are only some of the specific interpretations of
resistance and disruption that can occur through a micro-physics of power.

This is only a very small and partial reading of the effects of Outward Bound and
other outdoor adventure practices. Nancy Fraser (1989) critiques Foucault for invoking
terms such as resistance without having a normative framework against which to evaluate
that resistance. Todd May (1993) claims that Foucault's genealogy has no epistemic
justification and falls into the realm of relativism and perspectivism. Clearly, Foucault is by
no means "right" or infallible.

But, Foucault's work has been helpful to me to unpack some of the naturalized
practices of AOE and understand them in a new analytic light. My distaste for the
evangelicism of certain OB accounts is sprinkled throughout. Whenever Foucault heard
"talk of meaning and value, of virtue and goodness, he look(ed) for strategies of
domination" (Dreyfuss and Rabinow, 1983, p.109). It is an important start to reconsider
some of these "liberatory” or "alternative" discourses to see what other things they might
be doing.

The theorizing about outdoor education environments being completely unique
social contexts, where individuals can self-actualize outside of urban and other social
pressures, seems hollow 0 me in view of Foucault's ideas. "Their failure to fulfill their
promises does not discredit them; in fact, the failure itself provides the argument they use
for further expansion (Dreyfuss and Rabinow, 1983, p.182). The next chapter will

consider subjectivity, psychology's role in its construction, and some of its effects on
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individuals. Adventure outdoor education falls into the trap of justifying and expanding its

programs through a passionate reliance on psychology's human development models. A

detailed reading of the book, Islands of Healing: A Guide to Adventure Based

Counselling, is used to demonstrate the effects of this reliance on a self-actualizing,

coherent, rational subject.
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As Dreyfuss and Rabinow (1983, p.104) are at pains to point out, "there is no pre-
and post-archaeology or geneology in Foucault”. The emphasis that Foucault
placed on each of these approaches changes throughout his career, but they both
mutually inform and support the other. But May (1993) points out there are three
objections to Foucault's archeological method: there is a distinction between the
discursive (what is said) and the non-discursive (the analysis of rules and formation
of discourses); it does not distinguish enough between the discursive and non-
discursive to explain how they can be heteronomous and related; and by claiming
that the any historical momer: is determinative of its own historical condition, falls
into an unresolved form of historical relativism.

There is a whole other critical, historical project to be written about the corporate
structure and development of Outward Bound USA.

In the book, Qutward Bound: Schools of the Possible, Robert Godfrey records his

experiences at the seven Outward Bound schools in the United States. Everyone of
the disciplinary techniques I describe to generate docile bodies can be read onto
almost any trip type he discusses in his book. As an outdoor educator, I have
employed many, if not almost all of the program activities and leadership styles he
discusses. I am not suggesting that OB experiences are all identical, but I think that
there are many commonalities. I will only use a few standard examples of outdoor
trips to support my arguments, but there would be a myriad of other illuminating
situations. I choose to use the mountain context because it is pertinent to my
geographical location. My use of course is roughly following a "standard"-type OB
course as described in Chapter One.



Chapter Three
ADVENTURE BASED COUNSELLING:
SUBJECTIVITY AND SUBJECTIFICATION

In this chapter I explore initially how psychology takes up a theoretical
understanding of the subject. Having a clearly articulated critique and understanding of
"psychology's subject" and how it is constructed/disciplined is necessary for the critical
reading of adventure based counselling which I undertake in this chapter. Adventure based
counselling (ABC) is dependent upon psychological theory to justify its existence and
perpetuation (primarily for program funding purposes and gaining/ maintaining academic
credibility). The program focus of improving "self-concept” supports the tenets and social
effects that are continually reproduced by practices motivated to reinforce and perpetuate
mainstream psychological knowledge. The general discipline of psychology has become a
body of knowledge, with attendant professional practices deriving from those theories,
that is historically constructed and socially situated. It is a product of socio-historical
forces and it is shaped by and has helped shape contemporary social relations.

I have been frustrated and baffled by many of the implicit assumptions that I have
encountered within most psychological research literature (mainstream and feminist) and
associated programs (e.g., ABC). The claims to truth that psychological discourse has
come to naturalize as "common sense" are debilitating and damaging in certain instances.
Individuals who do not or choose not to fit into neat psychological categories and/or
behave in socially sanctioned ways find themselves pathologized (overtly and covertly) in
the psychological regulation of modern subjects. I have found this discourse very difficuit

to unpack and critique without deconstructing it back to its epistemological assumptions.
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In this chapter I attempt to place this discourse within the politicized realm of social
relations as a product of historical forces and not as some unshakeable truth unto itself,
divorced from the lived realities of its subjects.

I want to trace the "historical condiiions which permitted the emergence of
psychology's subject” (Henriques e? al, 1984, p.92). Calling into question the "naturalness"”
of the subject radically disrupts the assumptions of any program (e.g., ART) that uses
psychological theory as its basis and rationale for existence. It is important to outline
clearly how psychology's subject is not a pregiven essence to be discovered and
rehabilitated. By demonstrating its historical contingencies, resistance and alternatives to
the norm are made possible by those who are negatively inscribed within that discourse.
Not exclusively, but very often, this list would include women, homosexual peoples, and
"low-achievers" among others. The construction of knowledge contributes to and is
influenced by the processes within the social domain.

I discuss the emergence of psychology's subject through two main theoretical
themes. First, [ trace historically how the subject of psychology has come to be
individualized, and constructed as one-half of a theoretically pervasive individual-society
dualism. The myth of the natural, transparent subject is exposed. I look to strands of
feminist psychology for a better theorized version of subjectivity grounded within social
relations as a potential alternative to a presumed androcentric, unitary subject.

Secondly, I discuss feminist critiques of psychology and their effects. The
discourse about the psychology of women, and even of more explicitly feminist

psychology, still relies on a theoretical notion of the feminine subject in individualistic
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terms. Within feminist psychological discourse, not only is the individual/society binary
maintained, but the dichotomy of male/female (masculine/feminine) is implicitly theorized
as natural and prediscursive to culture. This is discussed in light of feminist psychology's
adherence to an empiricist tradition with a positivist epistemology. Finally, I discuss how
adventure based counselling (ABC) as outlined in the book Islands of Healing: A Guide to
Adventure Based Counselling contributes to and is supported by the theoretical themes

discussed in the chapter.

The Emergence of Psychology's Subject
Knowledge and/or truth are not outside of discourse, they are integral components
of its creation and entrenchment. The Enlightenment quest for an ideal truth to be
"discovered" in its full essence has implicated psychology in constructing its discourses
and practices for the unitary and rational individual (Gavey, 1989). By demonstrating the
historical contingency of this category (unitary, rational individual), one can deconstruct
the assumption of the natural presumption of truth inherent in this category:
Individuality is neither the real atomistic basis of society nor an ideological illusion
of liberal economics, but an effective artifact of a very long and complicated
historical process (Foucault in Dreyfuss and Rabinow, 1983, p.120).
One must realize that the statements of any discourse are the "strategic products of
calculations inscribed in a number of other discourses and which have invisible effects on
it" (Venn, 1984, p.125). There is nothing clear and simple about how statements within

discourse impact other discourses. There is no one-to-one, cause and effect relationship.

Therefore, this is only one among many competing accounts.
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The notion of a unitary rational subject first emerges in the seventeenth century. It

is the combination of two main elements:

the subject of science and reason born with modern science (and the new social

order that replaces feudalism) and the abstract legal subject, the subject of general

rights and of possessive individualism (Venn, 1984, p.133).

The first of these two elements is easily seen in Descartes credo, "I think, therefore I am".
The second of these is played out in liberal humanistic theory whereby the subject is
equalized and generalized according to the law, contractual obligations, and property. It is
very specifically confined to biological notions about the ability to make rational decisions,
clearly linking the two elements of legal rights and reasoning with biologically determined
rational capabilities. Children, women, blacks and the propertyless are considered less
rational naturally (in their essences) than white men, and therefore are considered
incapable of making the reasoned decisions necessary to be afforded subject status (Venn,
1984).

The 17th century assumptions (which still have great contemporary salience) about
who is rational enough to be considered a subject (i.e., white, propertied males), indicate
that the notions of the individual were used for certain economic and administrative
calculations to inscribe and organize individuals in specific, disciplined manners (Venn,
1984). What being rational means is highly circumscribed and controlled, enabling only
certain individuals in particular strategic groups to be given subject status. Therefore
rationality, and subjectivity based in those terms, are historically specific constructs.

Psychology produced a powerful and enduring notion from this epistemological

foundation:
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It produces the identity between the normal subject of individualism and that of

rationality, and locates that identity inside the subject. Thus it naturalizes that

notion of rationality and normality (Venn, 1984, p.133).

This conception of the individual found its place with the rise of science in the seventeenth
century. This new regime of truth supported and created the emphasis on mathematical
reasoning, the antithetical stance towards the Church and facilitated the transition whereby
rational necessity supplanted ideas of physical causality and transparent representation.
The new natural, rational man served these discourses well as rationality and logic became
the basis for the logocentric subject (Venn, 1984).

The liberal doctrines of Hobbes and Locke resulted in practices based on the
ideologies of "the greatest good for the greatest number" and possessive individualism.
Capitalist social relations, industrialization, and ideas about understanding bodies as
machines flourished to inform the political landscape and inscribe those meanings on
bodies and individuals. With the construct of "homo rationalis" firmly implanted in the
discourse, any behaviour that deviated from the norm of the social good, was to be
construed as errors in the mind induced by the senses. What constituted the "social good"
was also a historically specific construct, contingent upon the dominant social relations of
the time.

One final link must be made in this historical account to make it intelligible. Within
Cartesian thought, the concept of cogito, the mind guaranteeing its own rationality, was
foundational. The basis or a priori assumption of this cogito was left to divine creation.
By the middle of the nineteenth century the vestiges of theological dependency were

finally superseded by more specific scientific theories. Darwin, with his theories of natural
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evolution, linked studying the mind as a natural, scientific object as complementary to the
emergent medical discourses that were studying the functioning of the body, and the
natural sciences that were studying the functioning of the natural world (Venn, 1984).

This theoretical shift reduces the "mind to the same material status as the rest of
the body". It becomes integrated within the model of mind as "logical machine and
information processor" (Venn, 1984, p.135). The concept of the individual here does not
change. It is the foundation of how the individual comes to be. The human subject is
biologized with this displacement of religious guarantees of truth, to a "naturalized” state
of being. These processes, being based in nature, could now be subjected to the rigors of
scientific explanation, and being based in a biological essence, will be seen as immutable
and unable to change (Hollway, 1984; Venn, 1984).

Psychology, as the science of the mind, sets out to study the individual as the
"object of science". This method of inquiry involves a process of differentiation or
deviation from a "norm", which the discipline of psychology has continuously calibrated
for the past century. Individuals are placed according to the degree they err from the
norm. "Psychological explanation attempts to account for the deviations; it does not
address the question of the normality of the norm" (Venn, 1984, p.131). The norm is
considered to be unproblematic in mainstream psychology, and is based on this fictitious
unitary subject based in biology. It is difference from that norm that psychology measures,

and how psychologists attempt to control those deviations that helps to perpetuate the

discipline.
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The Discipline of Psychology

Psychology vigilantly attempts to maintain an internal coherence. Because of its
reliance on a biological notion of the individual and its dependence on scientific method,
energy is put towards perpetuating "better" versions of psychological knowledge.
Questioning the scientific process does not occur because that process is inherent in the
positivist tradition. By definition "science is the rational process of knowledge" (Venn,
1984, p.126). As Celia Kiizinger (1990, p.68) points out: "Psychology as an institution is
not deeply concerned about which of a rather limited range of possible theories “wins'...
what matters is that the game should go on". Psychology is notorious for its lack of self-
reflexivity in its knowledge production practices and is blind to considering its position
within social relations outside of its own disciplinary boundaries (Pilgrim, 1990, Henriques
et al, 1984). I argue later that even feminist challenges to the patriarchal nature of
psychological research and practice are not adequate because those challenges still operate
within many of the unexamined theoretical constraints in which traditional psychology has
constructed itself.

The general insularity of psychology has been challenged in the last twenty years.
Starting with work by Rom Harre, Nigel Armistead and others in the early 1970s,
psychology has been taken to task for being too focused on the individual and not
positioned within the socio-political realm (Henriques e al, 1984). I return to the ideas of
Michel Foucauit for the most convincing accounts of this critical literature. His work
demonstrates how psychology contributes to the disciplining of modern subjectivity and

how it is inextricably linked to contemporary social functioning.



60

As outlined in Chapter 2, Foucault discusses how modern institutions and
disciplines contribute to the functioning of modern subjects. He suggests that the
constructedness of "common sense" assumptions should be outiined. Genealogy gets at
what has been left out in history, those events at the margins that have informed many
modern disciplines and institutions. Exposing the constructedness of psychology’s subject
is an application of Foucault's techniques.

Modermn institutions regulate and administer the individual through various
disciplinary techniques. Through amassing detailed and copious information on the
subject, social practices changed to meet the needs of the individual and concomitantly,
the operation and facilitation of the state. Modern individuals are not "under the thumb" of
the state directly. They are presented with various subject positions to take up, resist, or
modify. For the modern world to function in the manner that it does, efficient and
regulated forms of organization had to be develcped and internalized by individuals.
Foucault's analyses of the disciplines of education, punishment, psychology and sexuality
would be examples of this (Dreyfuss and Rabinow, 1983).

The application and popular internalization of psychological norms and language
supported and helped create certain forms of normative behaviour. This is the productive
aspect of the psychological discipline. The effects of modern practices are multi-faceted
and there can be more than one meaning or interpretation attached to the same event or
practice. Not all psychological knowledge is "wrong" or "oppressive". It is how it is used
that is always open to interpretation about the potential for its uses or abuses.

What is exciting for me about Foucault's work is that he provides an explanation
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for the development of the modemn state (in which psychology is implicated), without
falling into the trap of either individualizing a liberal agent or making the case for a
conspiratorial society. As a reminder from Chapter 2, subjects, although subjected, are
also productive. Power is theorized as being positive and creating opportunities in
conjunction with its repressive and restraining aspects. Foucault describes a micro-physics
of power, where power operates in the everyday social relations of historically constituted
individuals. It is from this point that a different theorizing of subjectivity can start, with the
potential for political agency embedded in social relations to be recognized (Dreyfuss and

Rabinow, 1983).

The Individual/ Society Dualism

Western thought is constructed and reliant on dualisms (Hare-Mustin and
Marecek, 1990b). One such constraining dualism in psychology's rendering of subjectivity
is that of the individual and society. This dualism has hampered theorists who have
attempted to reframe psychological theory to be non-reductionist. Typically, attempts have
been made to offset the heavy (sole) emphasis on the individual by trying to theorize a
social component onto an individualistic account (Henriques et a/, 1984).

This theoretical stance still leaves the two poles of the dualism untouched and
unproblematized. In attempts to make psychological accounts "more social”, an "a priori'
individual is always presumed and left untheorized. This framework still relies on the
unitary, pre-given individual as the privileged half of the binary. Although the two aspects

of society »nd individual interact, they are still conceptualized as distinct, independent
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notions. The basic assumption of internalizing socialized norms relies on this binary
framework. There is a solitary unit which is imbued with "social" knowledge. There is no
attempt to understand or evaluate the content of the social or of the individual within that
relation, and how each of these poles is historicaily constituted.

The individual, as historically constructed in psychological theory, becomes an
information processor and takes whatever raw materials the "society" gives it and
internalizes them as part of its development. All of this removes the individual from its
complex social matrix and unproblematically feeds social information in, to be
"processed”, "accommodated" and/or "assimilated" into a cognitive mechanism. This
presumes that the social is a pregiven and known entity and that the individual (based in
biology) is a passive recipient of received wisdom. As long as "psychology brackets
content into the domain of the social and defines it as outside the boundaries of its
theories" (Henriques er al, 1984, p.20), it will not be able to adequately theorize a
radically politicized subjectivity:

Because certain norms have become so much part of our common-sense view of

reality, we are able to forget that they are the result of a production: that they have

become naturalized as indisputably biological or social. The dualism is the

theoretical result of that forgetting (Henriques ef al, 1984, p.22).

Generally psychology's focus has been on the individual, with social psychology leading
the way to try and account for some aspects of the influences of the social realm on the
individual. Unfortunately, psychology's use of the "social" has been under-theorized.

Certain theorists (outside of psychology) attempted to get out from under the

determinism of liberal humanism's focus on the individual and developed far reaching
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analyses of social relations. Structuralism, which is most commonly associated with the
work of Louis Althusser, professed that the subject was constituted by social processes.
By reworking Marxist theory, Althusser attempted to get around the problem of class
reductionism. Though his notions of interpellation' and the subject being "always already
social" are helpful in decentering the individual as a pre-given entity, Althusser's theory
still relies on a prediscursive entity that is to be shaped by social processes. The
structuralism of Althusser is also ultimately economically determined, with the "economy"
being an independent "untheorized real". Although attemptinig to theorize the social more
adequately, Althusser's configuration eventually finds itself in the blind alley created by the
individualsociety binary. How is the subject constitutive and agentic in this framework?

This time the social is privileged rather than the individual (Henriques er al, 1984).

Gender and Psychological Discourse

Psychological theories of gender have maintained this dualism with the result being
that they have been unable to escape the constraints that the individual-society dualism
creates around theorizing any sort of "female" subjectivity. Even a politicized, feminist
subjectivity (that which would acknowledge and resist the traditional masculinist,
patriarchal renderings of subjectivity) fails to theorize outside of the binary. Psychological
theorizing around gender has predominately been focused on gender differences between
individuals (Hare-Mustin and Marecek, 1990b). This discourse immediately assumes a
fixed notion of the individual from which differences are measured. Because the traditional

mythic psychological subject is gendered male, the female "differences" are construed as
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the "other", unprivileged, non-dominant halves of the binaries that studying difference
implies.

Embedded in the assumptions of psychology's epistemological tradition,
differences can be found within and between individuals given that methods adhere to
appropriate scientific methods and measurements. Rhoda Unger (1990) points out that
there are inconsistencies within that "scientized” discourse itself. Sex, like race, is set up as
a dualism, rather than on a continuum as are other psychological variables (although it
could be argued that a continuum implies a dualism nonetheless). Psychology has never
developed clear criteria to evaluate how or what constitutes a psychological category.
This of course belies its historical and discursive production which the discipline denies.

As the psychology of women discourse expanded, psychologists started to
differentiate between sex differences and gender differences. Sex was used for those
variables that were directly based in biology. Gender referred to those aspects of males
and females that had not been linked to biological causality (Unger, 1990). This
formulation is extremely problematic. It is very difficult to ascertain accurately whether
social or biological (i.e., individual) influences are affecting behaviours. This configuration
does not allow any space for the complex and constant relations in which individuals,
however gendered, find themselves.

Feminist psychologists have tended to study gender more than sex. "Sex-related
traits were seen as stable and coherent- as part of the essential nature of the person”
(Unger, 1990, p.109). This framework posits women as destined by biology to remain in

the many subordinate positions they inhabit. Feminist psychologists started to use gender
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to refer to those differences generated from the social context. A distinction based on the
individual/society (or sex/gender) dualism was made. Attaching terms (sex/gender) to the
two poles of the dualism does not adequately theorize what the two terms implicate in
each other:

Gender ought not to be conceived merely as the cultural inscription of meaning on

a pregiven sex; gender must also designate the very apparatus of production

whereby the sexes themselves are established. As a result, gender is not to culture

as sex is to nature; gender is also the discursive/cultural means by which "sexed
nature” or "a natural sex" is produced and established as prediscursive, prior to

culture, a politically neutral surface on which culture acts (Butler, 1990, p.7,

emphasis in the original).

The use of sex and gender is still a complicated and contested impasse in much feminist
and psychological literasure. Unger (1990) points out that there is a paradigm shift
occurring in feminist psychology. Rather than concentrating on the behaviour of the sexes,
how the sexes are perceived should be pursued. Masculinity and feminity discourses
construct various subject positions for individuals to choose in their construction of social
realities.

A large amount of empirical data on gender differences has been produced in the
last 20 years (Hare-Mustin and Marecek, 1990a). This involves gathering information on
traits, roles, personality theories, and other traditional psychological categories.
Psychology's obsessions with experimental control can be articulated as:

Explicit distance separating researcher from researched; conversion of subjects into

objects; "universal laws" that render race/ethnicity, gender, and social class to be

"noise"; a romance with sterile environments called laboratories in which human

behaviour can be perverted and then studied as if "natural and "uncontaminated”; a

commitment to generalizability that turns "real” social contexts into intrusions on

science; and a fetish with imposed categories, comparisons, hierarchies, and stages
(Fine and Gordon, 1992, p.2).



One feminist tactic has been to criticize this empirical method for its androcentric bias.
The claim is that by exposing sexism in the research process (including all stages from
identifying and defining problems, formulating hypotheses, research design and the
collection and interpretation of data), the research ultimately becomes less biased and
therefore better science. This is called feminist empiricism (Harding, 1990). "A great deal
of feminist social psychology has been devoted to pointing out the pseudoscientific nature
of allegedly objective research saturated with male perspectives and values" (Kitzinger,
1990, p.63). An example of this in feminist psychology is the practice of statistical meta-
analyses to filter out and re-analyze the gender-bias of older research findings (Hare-
Mustin and Marecek, 1990b). I do not view this project as sufficient because it leaves
intact and untouched the positivist epistemological stance. There is no space for theorizing
and understanding a subject outside the confines of a presumed unitary, singular entity.
The possibilities for a contradictory, plural subjectivity within the complicated social webs
are not possible within a feminist empiricism.

Part of the discourse on differences has been to privilege women's experience. This
is best exemplified in the work of Carol Gilligan (1982) where she asserts that female
moral development occurs through a caring ethic, rather than an ethics of justice. Her
research affirms and privileges this female experience. Other feminist psycho-dynamic
theories posit universal and enduring female differences applicd to core self-structure,
identity, and relational capacities. This type of research has been extended into theorizing

about cognitive differences based on gendered psychic structures. Gendered moral
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reasoning and the acquisition and organization of knowledge are particular focuses of this
research (Hare-Mustin and Marecek, 1990b; Lott, 1990).

These theories have two dangerous aspects. The first is the implied universalism
that reduces to a biological imperative inherently found in the immutable category
*woman". The privileging of women's experience is considered transparent and unique
(Gavey, 1989). This does not problematize the permutations and combinations of
cor.structed gender identities with other social relations. These social relations are
organized on axes such as the discursive categories of race, class, ethnicity, sexuality,
able-bodiedness and so on. How gender relations intersect with, combine with, and
constitute other social relations, and in turn, how those social relations help to constitute
gender relations is not theoretically grounded.

The second danger is articulated by Wendy Hollway (1991):

The only difference between feminist psychology's use of femininity and

masculinity and the old patriarchal psychology of sex differences is that feminist

psychology has re-evaluated femininity as superior. This is not enough to make a

political difference (p.30).

An androcentric worldview is replaced with a gynocentric one, ultimately flipping the
power structure and not fundamentally analyzing the relations that are produced within it.
There has been a small amount of research on gender similarities. The best

example is the category of psychological androgyny. Sandra Bem developed a Sex Role
Inventory in an attempt to show that masculine and feminine traits are held to some degree

by all individuals. Wetherell (1986) notes that this echoes the Jungian concepts of anima

and animus as inherent in all human psyches. Feminist critics of Bem's problematic
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research, which is not widely cited anymore, pointed out two conceptual and political
inadequacies/ dangers. As is implicit in its binary construction, one half of the dualism is
privileged. Thus, androgyny was soon equated with the masculine as the privileged
behavioural manifestation. Second, posing masculinity and femininity as complementary
opposites, and inherently equal, masks the power relations between these two discourses.
These problems very effectively depoliticizes any kind of feminist impact this type of
theorizing may have (Wetherell, 1986, Hare-Mustin and Marecek 1990b).

Psychology of women literature is large and has demonstrated positive and
negative aspects of femininity. I have not found any convincing feminist psychological re-
theorizing of how the "social" is not simply grafted onto the "individual". It is still
implicitly stuck in the theoretical conundrum of dualisms (individual/ society, sex/gender,
masculinity/femininity). A theoretical understanding of subjectivity that can account for
the complexity of social relations (of which gender relations is only one aspect) must get
out of the binary framework. Some feminist accounts address how gender is constituted in
social relations but they do not explicitly theorize how the construction of subjectivity
actively integrates and is integrated by discursive social relations and language (Hollway,
1984; Wilkinson, 1986; Unger, 1990; Fine and Gordon, 1992). I will expand on this in
Chapter 4. I now turn to the implications of this theoretical overview and how adventure

based counselling (ABC) and its practices clearly demonstrate many of the effects I have

been discussing.
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Adventure Based Counselling and Psychological Regulation

Throughout their book Islands of Healing, Schoel ef a/ consistently make claims
and statements which support and perpetuate many of the ideas presented thus far. The
book gives a skeletal framework of the history of Project Adventure and briefly
overviews the eclectic theoretical foundations of adventure based counselling. The
remainder of the book discusses the formulas and techniques for implementing the ABC
process. Various chapters go through the foundations of programming, sequencing
strategic activities, and the rationale and practices behind the briefing, leading, debriefing
cycle upon which adventure based counselling relies. The book finishes with various
programs that have applied the ABC philosophy. The individual of an ABC (adventure
based counselling) program, that mythic subject, is presumed throughout the text to be
able to achieve an ultimate goal in self-efficacy and personal development. This is done by
improving self-concept.

The theoretical foundation of ABC relies on work done by psychological theorists
such as Carl Rogers, Kurt Lewin, and William Fitts (author of the Tennessee Self-Concept
Scale, TSCS). There is an adherence to many traditional psychological theories and their
scientific methods. ABC practitioners evaluate the program using results from the TSCS
to demonstrate that their program practices do improve self-concept. The ABC program is
broken into key elements which are "attribute[s] of the program which [are] needed in
program designs in order to replicate the original evaluation results" (Schoel et a/, 1988,
p-12).

Echoing the need for scientific process, ABC places itself in the biologized,
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psychological realm, through invoking essentialist, immutable reasons for behaviour. In
the text, it is claimed that a lack of norepinephrine (a neurotransmitter chemical) causes
depression in clients (Schoel ef al, 1988, p.18). ABC is fully implicated in scientific
psychological discourse.

Some of the assumed, naturalized 'givens' of psychology are invoked in the
Foreword of the Schoel book. "We have known for a long time that challenge and risk, in
a supportive environment which values effort, create an opportunity for humans to
discover and develop their potentialities” (p.vi). The individual is a presumed independent
(albeit supported) entity that is waiting to be unfolded and developed. This conception
neatly fits into the traditional subject category, being not only essential in its discoverable
core but a willing participant in an achievement motivated, North American society that
values effort. The self-sufficient liberal doctrine isolates and decontextualizes the
individual in its effort to discover its potentialities.

Another example of the reliance on the traditional conception of the individual is:
“The client will for a time try on different clothing. The different person that comes alive
(whether a flicker or a flame) is the client's potential, reflecting hidden desires and
capabilities" (Schoel ef al, 1988, p.53). Here the essential core subject can find itself,
uncovering latent human properties. This passage implicitly strips the subject of any
agency. The use of the word reflect, rather than change, resist, or create, means that the
individual is only capable of becoming the ‘subject' which has been prediscursively
determined.

Throughout the text, the focus of ABC is to individualize, pathologize and then
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manipulate subjects into certain sanctioned behaviours. Everything is geared to the
individual being responsible for her/his own actions, and there is an expectation that
behaviours deemed less than fully functional (that is contributing to the prevalent dominant
social values as embodied through group norms) will be changed or an effort will be
demonstrated towards changing their conduct. Many of these behaviours are typical
practices that faciliate everyday social interactions. They also regulate and codify certain
modern ways of disciplined functioning, including striving to become that fully unified
subject upon which psychological theory is hinged.

The "intake" procedure is a surveillance technique par excellence. It is defined as:
"The initial interview with a prospective Adventure group participant. The process implies
transmitting information about the group, and gathering information about the participant”
(Schoel er al, 1988, p.34). This process contributes to amassing detailed information
about the participant so they can be molded "appropriately”. It also supports the notion
that ABC counsellors can "know" about their charges.

The ABC process attempts to make everything "known' and up front right from the
start. There is an attempt for clients to be fully informed:

Clarity at the beginning sets the stage for ongoing goal monitoring. It's hard to

monitor something that is fuzzy, undefined, confusing, and not agreed to...

Resistance, which is a natural antecedent of familiarity (note the family analogy),

will tend to not be as severe as it will become after the group is in operation. And

it is the changing that that we are about (Schoel e a/, 1988, p.106).
The need to create a subject that is goal-defined, monitorable and controllable is what

ABC strives to mould. There is no room for unpredictability or the unknown, and if

resistance is encountered it is actively interpreted as requiring change or needing to be
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“fixed". According to Schoel ef al (1988, p.99), participants "will constantly test (limits),
pushing against authority, order, and discipline... Those who test the most tend to be those
whose gear is loose. They are asking for help in tightening it up”. The presumptuous
paternalism aside, this is a classic example of how ABC leaders are shown how to regulate
and control behaviour, and implicitly, social values.

Many of the supposed disruptive and/or transgressive behaviours described in
Islands of Healing can be given other interpretations, including coping behaviours carried
over from other lives and realities. Given feminist, anti-racist and/or other alternative
readings, these "problem" behaviours can be ‘read' as agentic coping mechanisms that
could be seen as politicized and/or appropriate resistances, given certain contexts and
audiences. These alternative readings are never given space within the book. In fact,
resistance is actively controlled and ;uppressed.

Psychological norms are positively reproduced through ABC practices. Examples
of productive power and its use are sprinkled throughout Islands of Healing. The
concomitant effort to mask negative power is evident:

Experienced leaders leam to conceal their ultimate authority through exhaustive

preparation...In practice the group controls many aspects of the experience,

because a major part of its reason for being is learning to make responsible
choices. But the final authority, the bottom line is always the leader (Schoel e al,

1988, p.89).

The illusion of choice is created in the ABC context by carefully and subtly
organizing the individual's behaviour. The Full Value Contract is an agreement between

client and counsellor as to what goals the client will work on, and is the agreement that the

client will fully embrace the group credo to not "devalue or discount themselves or other
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group members" (Schoel ef al, 1988, p.16). Individuals' options are extremely
circumscribed, but because they do exercise some choice within a very limited context of
options, they are given the illusion of some productive agency:

Ongoing goal-monitoring involves continuous ne:otiation and the formation of

new goals. This is a dynamic process, based on tne presupposition that strength

begets strength... This is groundwork for new goals. [The] repetition of the goal-
setting process helps it become a habit. As the habit becomes ingrained, the carry-

over through spiralling is a natural outcome (Schoel et al, 1988, p.107).

The focus is on individuals to change and to become better through ordering their lives on
a very inwardly-focussed, singular basis. The client is taught a productive process which
continues to reinforce compliant social behaviours. This training and reinforcement
facilitate the re/production of disciplined and docile bodies. The authoritarian, repressive
force is effectively masked in the background.

There is a focus on group members regulating themselves throughout the book.
Individuals are expected to confront other members when behaviours exhibited are
transgressive of contract goals. Group members are expected to be supportive of one
another right from the “intake' process. The panoptic gaze is subtly pervasive in this whole
arrangement as group members start to police not only the group credo, but each others'
individual goals:

Common issues can be artfully brought to the surface and dealt with within the

context of common goal setting. For example, a group comprised of academically

unsuccessful students made success in their classes a prerequisite for participation
in the planned expedition. They began to monitor each other's class work. Only

those who earned the trip were able to go. Those who went became the elite, the
standard of excellence (Schoel et al/, 1988, p.53).

The hierarchical nature of reward, the values that are rewarded (individual work, academic
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elitism) and the coercive peer pressure are in complete accordance with modern, capitalist
society. There seems to be little space for an alternative type of interpretation. There is no
room for a social context, history, or subjectivity that may involve factors that make it
impossible for the student to meet the standard. The "failures” are explicitly "othered".
Becaure the subject is presumed to be transparent, unitary and fully

understandable, ABC can make sweeping claims about learning behaviour skills and
having them "naturally' transfer to other areas or contexts of a person's life. Depending
upon a naturalized, rationalized teleology, generalizations such as the following can be

made:
It is important for all members of the group to buy into [a] safety principle- it
promotes a sense of shared responsibility for everytaing the group does. The
transfer from physical safety to emotional safety and healti: follows rather easily by
implication (Schoel et al, 1988, p.16).
The whole p.emise of transferability is thrown into disarray as soon as the coherence of
the subject is thrown into question. Nothing follows easily by implication if, as I explore in
Chapter Four, the "subject" is always decentered from itself, being wrought with
contradictions and unpredictability if it is theorized as constructed through language and
the unconscious. Progressive, rational change according to a set of expected behaviours
cannot be expected.
Effects of learning transferability may occur. What types of learning that occur is a
crit;cal question. ABC discusses those effects that the program supporters, implicated in

social relations, want to see. ABC programs, just like OB programs, are always already

implicated in the discourse of the modern world. The disciplining of subjects occurs
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throughout the ABC experience, in visible and invisible ways.

ABC presumes a unitary subject but not to the complete exclusion of the social.
The concept of transferability assumes that the individual functions within some sort of
social context. The details of the social are subordinated to those of rehabilitating the
individual. ABC theory, as laid out in Islands of Healing, never adequately theorizes the
juncture between society and individual. Broad inferences and sweeping generalizations
are made concerning how changes within individuals will carry over to their lives. These
assumptions are made through observations of how the individual operates within the
ABC group context. Very often, the group context becomes the surrogate for social
relations, operating as the demonstration grounds for how these new changes within the
individual will be played out in the "social" relations of the group. The subject within the
ABC context becomes the classic information processor, taking whatever information it
gets from "society" (the ABC group) and internalizing it for its own development. Itis
almost as if the ABC group becomes a more humanized laboratory, with group members
being metaphorical rats, displaying appropriate "human" behaviour.

What gets fc-zotten in the presumed ABC scenario is that individuals in the
modern world operate in many different "worlds", and that those "worlds", including the
ABC group, are historically constructed. Social contexts are varied and sometimes vastly
different. Individuals operate differently in each of these situations. ABC purports to
demonstrate how it can change less than desirable behaviours, as if they are caused by
something that is wrong within the individual. In this text there is never any conversation

about how those "bad" behaviours may be symptoms of a different cause, or resistance
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against mainstream cultural values, or common and accepted practices within a certain

subcultural context. True to form, ABC presumes there is not only one subject, but one
"society" as well. The analysis is simplistic and unsupported. As the following example

shows.

In the text, one reads that spiral goals are those ambitions stated by the client in
consultation with the group as extensions of their personal goals within the ABC group
context. They should apply to the individual's conduct outside and beyond the ABC
group. This spiral goal setting process is done after a certain amount of time has been
spent within the group, developing group norms and expectations (Schoel et al, 1988).
There is little, if any mention of considering the client's personal history or present life
context in developing these spiral goals. An individual may understand what the socially
expected behaviour/outcome/goal "should" be. Without wanting to expose their
contextual reasons for not setting that particular goal, they feel compelled/obliged to fulfill
the "success" expectations set up by the program, counseliors and group members. This is
an invisible effect, rather than a blatant command, and ABC adherents would never
knowingly condone this form of coerciona. Nonetheless, prescribing this kind of structure
and expectation on a group could lead to goal setting whose effects are potentially
unhealthy or even dangerous.

A specific example of the possible effects of this metiiod is the spiral goal of "I will
work on moving out of my foster home and back into my father's house. I'll do tiis by
being on my best behaviour and by talking with my father" (Schoel er a/, 1988, p.115).

What if the individual who makes this goal is doing so because s/he understands "best
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behaviour” to be what the counselling program and other educational/social structures
expect of her and that is what they deem as “successful'? What if "best behaviour” in
her/his father's house means submitting quietly and compliantly to incestual abuse? For
many incest survivors, the shame surrounding incest has the effect of being an extremely
powerful silencer, both consciously and subconsciously (Butler, 1985).

A persistent theme throughout Islands of Healing is the invocation of romanticized
traditional family values. There is a built-in assumption that returning to the biological
parent's care/home is the best recourse. This is considered progress. For example, in the
late 1980s, I was employed by a wilderness school that employed ABC techniques. Their
provincial funding was contingent upon the improved residential placement of court-
referred male youths at the end of a six week course. The top of this hierarchy was to
facilitate "succussful" return to the home of the biological parent(s). Every staff member
was aware of this pressure, and even with the best of intentions, it would influence the
decisions clients were encouraged to make.

ABC is touted as being a different form of treatment because it uses adventure
activities to provide experiential learning. The basic tenet is that through doing and having
unique learning experiences, clients will gain new insights into themselves and their
behaviours. They can then take these new understandings and incorporate them into their
"real" lives to improve themselves. Much like the critique I have made in my first chapter
about gender analysis of outdoor education, experience should not be considered as
originary and trznsparent in its meanings. Although shooting a set of Class IV rapids in a

kayak will likely be interpreted as a powerfully clear and unique experience, what
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historically informs that experience must also be interrogated. I have been arguing that the
ABC group is anything but neutral in how it creates experiences, and what histories
individuals bring to bear on those experiences must be explored. Any politicized
understanding of the ABC experience must start to deconstruct how those experiences are
historically and contingently created. The implications of the values and ideas they create
and reinforce must be acknowledged and constantly interrogated through changing ABC
contexts.

Certain mainstream values are implicitly constructed in Islands of Healing. In the
text, gender is used in particular ways to support traditional assumptions of femininity.
How this representation of gendered behaviour is used implicitly informs my experience
of reading the book as a woman. I may have any one of a number of responses to this
rendering of gender. There are multiple readings that could be done by many individuals in
different reading locations. It is the effects of these representations of traditional ways of
being and values that ABC must start to become critically conscious of assessing. The
most obvious rcference to gender in Islands of Healing is the overwhelming use of the
masculine pronoun and examples of masculine experiences which are used as explanatory
devices. However, it is interesting to note where and how the feminine gender is used
sparingly.

Akin to the psychology of women and some feminist psychology, the binary
opposition between masculinity and femininity is maintained. Women are portrayed in
examples as being caring, connected, and empathic individuals. In one case, the gendered

subject "she" would learn from a successful belaying experience that she could "be more
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supportive of other family members during stressful periods” (Bacon in Schoel e al, 1988,
p.20-21). This outcome is postulated, not demonstrated, and its construction belies the
entrenched notions of gender in Western culture. Women's nlace is within the family, and
to be supportive of that family is the paramount goal.

Other examples involving women introduce the concept of care. A feminine ethic
of care is invoked which suggests women conduct their lives in a more caring way than
men. In the section of the book that discusses how to develop empathy, the female
pronoun is used (Schoel ef a/, 1988, p.139). In another example, a female is described as
improving her relational and caring skills through metaphorical experiences (Schoel ef al,
1988, p.34). 1t is not that caring is something women should not do, but tha' *he
representation of the concepts and the female gender reproduce repetitive, traditional
expectations of what normative femininity is all about. This further entrenches
psychology's understanding of gender.

Drawing out these potential scenarios is not to vilify ABC and evarything it does.
Unlike the undesirable outcomes previously described, very positive and socially
"nrogressive" effects can be generated from ABC practices. Individuals can and do gain
personal skills that benefit them in the social worlds they inhabit. The main point I would
like to make is that given its heavy reliance on mainsiream psychological discourse, ABC
is trapped into a formulaic method that ultimately presumes a generalized response to a
common method in improving a universal subject which if not transparent to others,
should definitely be iransparent to itself. The main implications of this are that socially

sanctioned norms and values are perpetuated and entrenched, creating circumscribed ways



80

of being for individuals. This social regulation and discipline precludes other forms of
subjectivity and interpretations of individuals' actions. The i.idividual is caught in the
complicit space of helping to produce her or his own subjectification, forever in that space
where the modern individual is subject and object, in contingent and colliding ways, in the
same moment.

Chapter Four explores alternative conceptions of subjectivity where the subject is
not necessarily presumed to have a unitary, prediscursive core that is discoverable. I
consider how subjects are produced through discourse and therefore embody this
contradictory position of subject and object. This includes a rendering of psychoanalytic
theory and its relation to language and subject formati-n, gender performativity and the
gendered subject, and a discussion of some of the potential effects of a “queer"? reading

of the use of the family metaphor in ABC is done as a specific example of a potential

disruptive strategy within AQGE.
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Notes
1. Interpellation, according to Henriques ef al (1984, p.97), is:

The subject recognizes her/himseif as such through a process of recognition
whereby the authority of the institution and its representatives, for example
the parents and teachers, “hail' the individual. S/he recognizes her/himself
through this relation, which is imaginary. In this view, the subject does not
exist prior to its hailing or interpellation.

2. I use the word queer to identify a growing perspective on sexuality which
encompasses lesbian, gay and other transgressive sexualities. Teresa de Lauretis
(1991, p.v) suggests how it is a useful term:

The term "queer"... was arrived at in the effort to avoid all of the fine
distinctions [between different, non-dominant sexualities] in our discursive
protocols, not to adhere to any one of the given terms, not to assume their
ideological liabilities, but instead to both transgress and transcend them- or
at the very least problematize them.



Chapter Four
GENDER PERFORMATIVITY AND THE
FAMILY METAPHOR IN
ADVENTURE BASED COUNSELLING

This chapter considers alternative ideas of subjectivity, gender, and political
practice. After briefly reintroducing feminist psychology, I introduce the decentered
subject of Lacanian psychoanalysis as a response to the mythic individual of psychological
discourse. I then consider Judith Butler's notion of gender performativity and its role in the
development of subjectivity. By redeploying erased and foreclosed versions of gender
performativity, I end by suggesting potential disruptions to heterosexual hegemony
reproduced in adventure based counselling. I interpret some potential effects of
transgressive, hyperbolic lesbian performances through the poststructuralist theory of

Judith Butler. This is done through a reading of the "family metaphor" as it is represented

in Islands of Healing. These suggestions are described as potential strategies for direct-

action politics. They are not described with the intention to supplant or override other
forms of anti-hc mophobic political work, but to add another dimension to that political
and theoretical p. yject.

As I argued in Chapter Three, feminist psychology needs to be more reflexive in its
theorizing. Although counselling theory is derived from various psychological theories,
many understandings gained in therapy pr-ctice could be re-worked and integrated into
counselling theory to understand better the intricacies of the social relations in which
"women" exist. This production of knowledge (in therapy contexts) is part of what makes
psychology a discursive formation.

Privileging gender is an important first step. Feminist therap' ~ctively includes the
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political in its therapeutic practice, but feminist therapy is also implicated in the normative
discourse of psychology which plays its role in social regulation. The theory should
complicate ideas about gender and subjectivity to acknowledge the contradictory
messages women bring to any situation (see Fine, 1992, for an excellent example of this).
Strategic use of identity categories (such as gender) by subordinately positioned peoples is
a political imperative, but opening up and contesting the understandings and legitimated
uses of identity categories is as important a project (Butler, 1991). Poststructuralist
"deconstruction” is one theoretical tactic for reconsidering and redeploying identity
categories.

Many feminists are extremely wary of poststructural theory, some of them
rejecting it outright. One aspect of this critique involves the postmodern tendency to
relativism (Fraser, 1989). But as Jane Flax (1993, p.50) points out "relativism has meaning
only as the partner of its binary opposite- universalism". Universal (e.g., patriarchal,
androcentric) standards have been the targets of feminist analysis and politics. We live
with the inequities that universal standards create. I cannot condone a feminist project
which repeats universaiism, even with a gynocentric focus.

Another complaint made by some feminists regarding poststructural theory is that
it will potentially depoliticize feminism. At the historical moment in which feminism has
giver credence to gender as an analytical category, the claim is made that "woman" is
being deconstructed out of existence. This critique of postsiructuralism, and in particular

deconstruction, is repudiated by Judith Butler (1992, p.15):
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To take the construction of the subject (or any other cherished notion) as a
political problematic is not the same as doing away with the subject; to deconstruct
the subject is not to negate or throw away the concept; on the contrary,
deconstruction implies only that we suspend all commitments to that which the
term "the subject”, refers, and that we consider the linguistic functions it serves in
the consclidation and concealment of authority. To deconstruct is not to negate or
to dismiss, but to call into question and, perhaps most importantly, to open up a
term, like the subject, to a reusage or redeployment that previously has not been
authorized.'
It is critical at this historical juncture to consider current and developing formulations of
terms such as sex, gender, woman, lesbian, queer and others.
I have come to poststructural theory through academic study and political practice.
1 am always confused by the claims that poststructuralism is depoliticizing and immaterial.
Lesbians, and more specifically certain subcultures of lesbians (e.g., pro-sex, S/M,
butch/femme ccuples among others), have been left out, made invisible, or denigrated
within certain accounts of second wave feminist theory (Hollibaugh and Moraga, 1983). 1
have experienced heterosexism in the name of "sisterhood" within feminist political
organizations. As a lesbian student, I have had to introduce "lesbian" content into certain
feminist courses, and work hard to have it adequately represented. I have also experienced
a whole range of sexist denigrations by inhabiting the position "woman" in late twentieth
century Canada.
These experiences make poststructuralist theory appealing to me. It is a philosophy
that is able to account for the contested and evercharging understandings of certain
identity categories, including woman, lesbian, and queer. It helps me to interpret and

understand complicated, contradictory messages I have experienced and continue to

expericnce in certain situations. My ongoing challenge is to "translate" necessarily
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complicated ideas so that the language/discourse of feminist poststructuralism does not
become elitist and inaccessible to those outside academe. However, this important
translation work must not lose the complexity of analysis that I think this theory offers a
fe..inist and/or queer political project.
Poststructuralism poses two major challenges to feminist politics:
To re-envisage subject positions that are capable of change beyond merely
reproducing the inverse of what they are not; and to take seriously our own claims
that discourses are practices which lie beyond as well as within language (Burman,
1990, p.220).
Discourses, through constant reproduction and reenactment of themselves by subjects,
appear to create positions for individuals to take up. Often there are many different,
sometimes contradictory positions for people to pursue. Discourses are constantly
changing and being renegotiated and represented (Hollway, 1984). For example, gendered
positions are definitely alive and well but they are not static or generalizable. Gender is a
construction, and a very powerful construction, but it is not a prediscursive given. It
creates positions which are discourse-dependent and indeterminate:
When the constructed status of gender is theorized as radically independent of sex,
gender itself becomes free-floating artifice, with the consequence that man and
masculine might just as easily signify a female body as a male one, and woman and
feminine a male body as easily as a female one (Butler, 1990, p.6, emphasis in the
original).
This conceptualization of gender removes it from any absolute origins and belies its
historical construction within social contexts. This quote creates dissonance because it

upsets "common sense", taken-for-granted notions. It forces one to acknowledge how

pervasively ideas of sex and gender are mutually interdependent in their meaning
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construction. The uccess of gender discourse is to make oppositionally sexed subject
positions appear inescapable. I use Butler's sex/gender example to introduce the idea that
subjectivity is produced through discourse, and that production relies on powerful,

dominant ideas and practices which inform and continuaiiy recreate ideals of femininity,

masculinity and sexuality.

Production of Subjectivity Through Language

I wish to suggest alternative approaches to subjectivity which are necessarily
tentative and incomplete as I attempt to subvert and circumvent dominant ideas about
subjecitivity and agency. I outline only one aspect of the psychoanalytic explanation of
subjectivity formation. I then consider the necessity of the subject becoming
"sexed/gendered" to be rendered intelligible within discourse. So, I turn, hesitantly and
very advisedly, to strands of psychoanalytic theory as it attempts to distance itself from the
notion of a unitary, coherent individual, and tries to avoid the restrictive individuai/society
binary construction.

To adequately theorize subjectivity, there must be some accounting for the
subject's investment in taking up one subject position over another (Hollway, 1984). For
example, why do individuals position themselves as more "feminine" than "masculine"?
How can we account for desire? Psychoanalytic theory is potentially helpful. Psychology,
as a discipline, has generally shut the door on psychoanalysis. Becausc it gives space to the
unconscious and our fundamental irrationzlity, psychoanalysis has resisted fitting into the

empiricist model privileged in mainstream psychology (Henriques ef a/, 1984).
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I am still very ambivalent about the use of peychoanalysis, especially the Lacanian
version. I find the theoretical material extremely verbose, convoluted, complicated and
baffling. I get stuck with its continued insistence to maintain the Freudian oedipal complex
(albeit reworked with the symbolic phallus rather than the biological penis), which is stiil
left intact in the reworkings of Lacan's work by French feminists such as Julia Kristeva or
Luce Irigaray (see Burke, 1981; Grosz, 1981, among others). Jane Flax (1993) discusses
how psychoanalysis in practice is organized as a regime of truth that creates contradictory
political effects. I am willing to be convinced that it might be useful for theorizing the
primacy and power of language and for considering a decentered subjectivity without
relying on instinctual drives and pregiven subjects.

In reworking Freud's theory, Lacan places his emphasis on language, rather than
the biological notions of drives or instincts. The subject is split and fragmentary from its
moment of entry into language This entry is based on desire and lack, which can oniy
pertially be articulated through language:

The child uses his or her first words to establish, in fantasy, control over the loss of

the object which gave satisfaction (the mother). As words displace the original

object, we see the first step in the process of repression which forms the
unconscious; entry into language inaugurates the production of subjectivity... This
process introduces an inevitable distancing, or gap, between the infant and the
object longed for, and in consequence any satisfaction that the infant obt#ins
subsequently will always and irrevocably contain this loss within it ‘ s et

al, p.215).

Because ianguage is a social system, i* is here that the social enters the formation of the

unzonscious, in its attempt to aiticulate dzsire and irevitably the conscious self comes to

view itself as constructed through language. This is a step towards meshing the subject
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and the social (Henriques et al, 1984).

In that the unconscious is founded in symbolic representatives, signs, and
memories generated in, by and through language, it unseats Freud's biologically-based
subject and the unitary, rational individual of mainstream psychology. The subject is
produced through symbolic relations. Psychoanalytic renderings of subjectivity support a
theoretical account for "the extent to which will or agency is constantly subverted to
desire, and the extent to which we behave and experience ourselves in ways which are
often contradictory" (Henriques ef al, 1984, p.205). Because of the inadequacies of
language to transparently represent desire, a gap is created which is then (un)fulfilled
through fantasy. This desire then permeates the workings of language. Although always
idiosyncratic, there is a continuity to the subject, even though it is always fundamentally
decentered from itself (Henriques ef al, 1984).

This is one potential theorization of subjectivity which can help explain why
individual subjects inhabit the (often contradictory) positions they do in discursive social
relations. It is from this theoretical framework that analyses of the relations between
motivation and the conditions a social practice creates can be conducted in a politicized
manner. It also acknowledges that maiastream psychology is not to be dismissed outright.
It has and continues to have a profound influence on the social relations and practices of
the modern world (Unger, 1990).

This partial consideration of subjectivity does not theorize how a subject becomes
gendered, or how a "sexed" body affects subjectivity. Even posing a statement like "how a

subject becomes gendered" falls into the trap of presuming a prediscursive subject on
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which the social acts. To explore these issues further, I take up Judith Butler's work on
sex, gender, compulsory heterosexual matrices, and subjectivity to complicate the idea of a
decentered subject. This exposes not just the construction of the decentered subject, but

its constant and inescapable performative reiteration.

Judith Butler and Gender Performativity

Butler argues that for a subject to be/come intelligibie within culture, it must be
sexed/gendered. This is an inescapable, repetitive process which involves reiteration of
maculinized or feminized performatives. But, there is always a gap in the performativity of
gender, in that with every repetitive gender citation, there is never a transparent, perfect
reflection of the representation. Every performance/act is always only a partial replica of
the purported original. Therefore, there is an imperative for differentiated, oppositional
gender practices to be constantly reenacted, however imperfectly, to continually prop up
and perpetuate the naturalized myths that presuppose the heterosexualized
masculine/feminine construction of subjectivity (Butler, 1990; Butler, 1993).

I touched on the problematic distinction between sex and gender in Chapter Three.
Most contemporary feminist theory relies on an idea that sex is a natural, prediscursive
given on which "culture" acts. The effects generated by culture are considered gender.
This construction supposedly frees "women" from their immutable, biological sex by
suggesting that it is from constructions of gender norms, which are socially produced and
therefore changeable, that some understanding of politicized gendered behaviour can

proceed. However, this account leaves unexamined the status of an undertheorized,
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If gender is the "apparatus of production whereby the sexes themselves are
established”, the naturalized idea of a fictive, anatomically-determined sex is produced and
maintained by gender constructions (Butler, 1990, p.7). Butler (1990) continues:

There is no recourse to a body that has not always already been interpreted by

cultural meanings; hence, sex could not qualify as a prediscursive anatomical
facticity. Indeed, sex, by definition, will be shown to have been gender all along

(p.8).
Sex, in this account, is produced (as opposed to being prediscursive origin) to appear as
naturalized and prior to culture through constructed understandings of gender. Butler
reiterates this idea again in her most recent work, Bodies That Matter:
If gender consists of social meanings that sex assumes, then sex does not accrue
social meanings as additive properties but, rather, is replaced by the social
meanings it takes on; sex is relinquished in the course of that assumption, and
gender emerges, not as a term in a continued relationship of opposition to sex, but
as the term which absorbs and displaces "sex", the mark of its full substantiation
into gender (emphasis in the original, 1993, p.5).
Sex becomes a fiction, an insubstantive phantasm that is produced by and through gender.
The success of this fiction, however, is its ability to conceal its constructed ideal and
present itself within discourse as a founding, natural origin. The indisputable "fact" of sex
is then used as an argument to "legitimately" subordinate and discriminate against women
and lesbians within dominant discourses.
But how are we to make sense of corporeal bodies, if everything is an effect of

gender? How do bodies come to be "sexed" especially if sex is a phantasmatic

construction? And isn't the subject subjectivated to the sex s/he is? The subject, to be
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made intelligible within discourse, must become "sexed". A first act of "girling" is usually
the medical pronouncement at birth of, "its a girl!". The act of naming brings the "girl"
into "the domain of language and kinship through the interpellation of gender" (Butler,
1993, p.7).

The individual is inaugurated into a lifetime engaged in reiterative, performative
acts based on a gender identification. Gender exists to support and maintain
heterosexuality. This identification is developed through authoritative and temporal
imperatives that cannot be avoided. There is a continual disclaiming of what one is not:

The forming of a subject requires an identification with the normative phantasm of

"sex", and this identification takes place through a repudiation which produces a
domain of abjection, a repudiation without which the subject cannot emerge

(Butler, 1993, p.3).
The gendered subject that emerges is defined by what it cannot be, based on a binary
delineation according to what is naturalized as "sex". Paradoxically, "sex" is produced
negatively as a positivity in discourse. Through constant, discursive repudiation, the
gendered individual is, to greater or lesser degrees, constructed as pervasive and
powerful. This works, in part, through granting "sexed" bodies a biological or
prediscursive ongin in discourse. And when one concedes that some part of sex or sexual
materiality (e.g., anatomical parts, chromosomal differences) is undeniable, one
immediately adds to the continued sedimentation of the formation of a fictive, naturalized
"sex" (Butler, 1993). By successfully placing gender, sexuality and desire within the
individual subject, the mechanisms of social control based on gender and regulation of

sexual desire are effectively masked.
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The production of a domain of abjected beings, those who are excluded from the
heterosexually gendered discourse, becomes the constitutive field of that dominant
discourse. This zone of uninhabitability, whose occupants are not afforded subject status,
is the necessary "outside" of the dominant discourse for the gendered subject (Butler,
1993). This constitutive "outside" exists at the contested and tenuous borders of
discourse. It produces the potential for "the constitutive force of the exclusion, erasure,
violent foreclosure, abjection and its disruptive return within the very terms of discursive
legitimacy" (Butier, 1993, p.8). Political opportunities can be created for those who are
disidentified to expose, subvert and redeploy the exclusionary matrices of heterosexualized
gender practices as the fictive performatives they are.

So, not only is the gendered subject delimited by what it is not within a
heterosexually differentiated framework, it also has no origin:

Gender is a kind of imitation for which there is no original; in fact, it is a kind of

imitation that produces the very notion of the original as an effect and consequence

of the imitation. ... Precisely because it is bound to fail, and yet endeavours to

succeed, the project of heterosexual identity is propelled into an endless repetition

of itself (Butler, 1991, p.21)
Gender 1s perpetuated through performative repetition of signifying practices.
Performativity is more than just a discrete act; it is based on and informed by past norms;
it is a reiteration of what is always already constructed. "Subjected to gender, but
subjectivated by gender, the "I" neither precedes {n]or follows the process of this
gendering, but emerges only within and as the matrix of gender relations themselves"
(Butler, 1993, p.7).

There is no acting "I" who stands behind a performative. The performative itself is
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the result of a long term sedimentation of discourse. This discourse has a history which is
both constitutive and temporal by which the subject is mobilized, both in its historical
context and contemporary usage. The subject is not forced to be compliant with the
normative performative, or directed by it, but is produced through the performative within
discourse. This construction is "a process of reiteration by which both "subjects' and “acts'
come to appear at all. There is no power that acts, but only a reiterated acting that is
power in its persistence and instability" (Butler, 1993, p.9). The use of the Foucaultian
notion of productive power indicates Butler's reliance on previous discourses in her
theoretical constructions.

That "acts" and "subjects" are produced through discourse, and mobilized by it,
does not imply that they are simply ethereal effects of abstract constructions. "Acts" and
"subjects" are materiai, but their materiality is not prior to their productions. There is not a
pregiven "body", as undifferentiated neutral substance, on which discourse then acts.
Butler (1993, p.9) proposes "a return to the notion of matter, not as a site or surface, but
as a process of materialization that stabilizes over time to produce the effect of boundary,
fixity, and surface we call matter". This is how bodies materialize and how bodies come to
matter. Bodies are enabled by repetitive gender performatives to remain intelligible within
the dominant discourse by reproducing likenesses of themselves over and over again.
Through attempted repetitions of sanctioned gender acts, individuals and their physical
bodies are produced through discourse. This is not to say that subjectivity is necessarily
determined by discourse. "By virtue of ... reiteration, ... gaps and fissures are opened up as

the constitutive instabilities" of gendered subjectivities within discourse (Butler, 1993,
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p-10). Individuals, from within gaps produced through inexact gender repetitions, can
potentially redefine discourse and not be completely determined by it. It is here that Butler
proposes her theorized, political strategies which may be taken up by lesbians and gay
men.

From within the "gaps" and "fissures" of unstable gender configurations, a
strategic redeployment of the heterosexual matrix back onto itself can disrupt its
seemingly intact logic and expose its naturalized facade as the violent fiction it is. Spaces
generated by the inexact repetition of gender performatives, creates an opportunity where
the performative can be changed to disrupt and transgress the expected gender norm
which supports the heterosexual matrix. Specific, parodic or hyperbolic lesbian
deployments of heterosexual constructs can have denaturalizing effects on heterosexual
hegemony. "They can and do become the site of parodic contest and display that robs
compulsory heterosexuality of its claims to naturalness and originality" (Butler, 1990,
p.124).

I now explore how an illusive, but presumed, stable gender core is used to
regulate sexuai. / and related aspects of subjectivity within the confines of compulsory
heterosexuality (Butler, 1990). I discuss how the use of the "family" metaphor within
adventure based counselling practices forecloses certain possibilities for lesbian and gay
participants and leaders. I will do one of a multitude of possible readings of gender
performativity within ABC, as there are many lesbian, gay and queer perspectives on
political and theoretical strategies. These are my suggestions and proposed strategies

which I extrapolate from the use of traditional, dominant constructions of family in
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Islands of Healing. I use Butler's work to interpret pctential effects of redeploying

transgressive gender performatives to subvert traditional notions of family.

Adventure Based Counselling and the Family Metaphor

As part of its counselling strategy, ABC invokes "family" as a constructive
metaphor for changing behaviour. The family unit is described as a mutual understanding,
a common experience shared by everyone (Schoel ef al, 1988). "Family is a powerful
symbol for everyone. Either you have a family or you wish you had one...Because of this
universality of experience, everyone can relate to the metaphor” (Schoel ef al, p.96-97). In

Islands of Healing, the "healthy" family is the ideal to which the ABC group aspires. This

unit is described as an experience that everyone knows, where individuals relate to one
another positively and in supportive manners. Each family member has value. ABC
guidelines suggest that family should be a place where the best is brought out in each
person. In an ideal family, there are ground rule- = 'ive by which everyone knows and
follows.

What is left presumed and unwritten in ihe text are the other "naturalized"”
requirements of family which continue tc be perpetuated in and through discourse. The
mythic ideal, with its own discursive history, presupposes a heterosexual union, where a
man and woman are joined in lawful wedlock, where the head of the household is the male
wage earner, where the "wife and mother" is the caring, nurturing female homemaker, and
where the perpetuation of this family ideal by the next generation of children is expectad.

This construction is supported in the text through the use of a mother-father analogy used
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in co-leadership, and women are used as referents in the sections pertaining to caring and
empathy. This performative ideal of family is well sedimente\l as a "natural” idea. With the
current resurgence of traditional "family values" discourse, this ideal appears to be one
which requires constant reiteration to recreate and reestablish its embattled and besieged
foundations. By not being critically reflexive about this “family values” discourse, the
authors of Islands of Healing implicitly add to promulgation of the ideas and values of this
discourse.

The traditional family construction is a contemporary social myth which is rarely
realized. Nonetheless, the discursive understanding of the concept is probably one of the
most universally recognized ideals in Western society. Butler argues that when a material
effect (like family) is taken as an epistemological given, the power/discourse regime is
most effective. "This is a move of empiricist foundationalism that, in accepting this
constituted effect as a primary given, successfully buries and masks the genealogy of
power relations by which n is constituted" (Butler, 1993, p.35). What types of power
relations does this heterosexualized formation have for homosexual peoples as it is used
within ABC settings?

As described in Islands of Healing, one of the first places family rhetoric is used in
the ABC formula is during the intake interview. Once the potential participant has
explained to the interviewer why they want to be in the ABC group, the questioning
moves towards ascertaining what goals the participant might want to consider within the
ABC group. To draw out this information, the text suggests posing several questions at

this point in the intake interview. One of these is: "What would you like your family life to
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be like?" (Schoel et al, p.52).

A prospective participant who is lesbian or gay may have several potential
responses to this inquiry. If their family experience has been positive, they may have no
need to question a family structure predicated on the standard hetcrosexual unit. They may
also be lucky enough to come from a family background where homosexuality is accepted
and alternative notions of family are embraced. The prospective ABC participant may
have enough confidence to share their sexual orientation with the interviewer, possibly
risking immediate or future homophobic response.

However, knowing the powerful, normative discourse around family and
homophobia (and their dangerous consequences) in Western culture, a lesbian/gay
participant could face an immediate dilemma in responding to thi - question. Given her/his
position of subordination within the ABC hierarchy (leader-client), and the powerful pull
of "closetting" discourse in producing lesbian/gay subjectivity, the participant may not feel
safe enough to answer honestly. A response of: "My same-sex partner and I would raise
our children and..." or "My family wouldn't hate/igrncre/abuse me becausz I'm lesbian/gay"
could be met with the same homophobir. violence and disregard that the participant has
come to know and expect within discourse. Therefore, the lesbian/gay participant, whan
confronted with such a question, is likely to answer with the appropriate heterosexist,
"family-values" responses. This reinforces, through discourse, the hegemonic
understandings of what family is, and reiterates through the same homophobic discourse
that the lesbian/gay participant is constructed as the "outside" of the sanctioned, dominant

discourse. The act of replying with the standard response which condones the



98
reproductive family configuration, continues to sediment the idea that the constructed
eftect of family is a naturalized real. This helps to ensure the continued success of
heterosexist family values discourse.

This scenario has immediately presumed that the ABC interviewer is straight. The
intake interview, if done by an ABC leader who is lesbian/gay, or straight and gay-
supportive, could subvert the questioning process, either by refusing to invoke the family
reference or by redefining what family represent;. Is there a place where a lesbian could be
"out" in an ABC context? What does that "outness" imply?

If a leader is "out" as a lesbian, what does that mean? Is that person out to staff but
not to clients, out to both staff and clients, but not the park warden she meets on the trail?
Regardless of an individual's intent to be out in all aspects of her/his life, a person is
generally presumed to be heterosexual. Furthermore, it is almost impossible to "remain in
or to reenter the closet in some or all segments of their lives" (Sedgwick, 1990, p.68).
Being "out" of the "closet" is a very difficult thing to pin down. For every time you leave
the closet and come out, it redefines the closet. Whatever you come out as, creates yet
another closet for those left out of one's new "outness". The signifier "lesbian”, when
made static, presupposes certain attributes and forecloses others. Certain lesbians will be
proscribed when the term "lesbian" is claimed in the process of coming out {Butler, 1991;
Butler, 1993). Implicitly, whoever uses the word lesbian adds to the creation and
reproduction of the identity category, with or without intending to do so. Using the

signifier “lesbian’ immediately involves privileging certain definitional characteristics of

lesbianism over others. For example, a lesbian may come out and identify (overtly or
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covertly) that lesbianism has nothing to do with sex or sexuality, it is a form of deep
emotional and spiritual connection with other women. The use of the signifier "lesbian" in
this way proscribes women who may consider sex and sexuality (ranging from "vanilla” to
hard-core s/m) integral to their use of the term "lesbian". This is a very complicated issue
because it is also inextricably bound up with issues of racism, classism and sexism.

Questioning the meaning of politicized signifiers must constantly haunt any
political endeavour that uses contested identity categories. This should not be considered
paralyzing. To the contrary, it is an opportunity for the democratization of queer/lesbian
politics. Through constantly interrogating and pushing the borders of the terms, new and
unforeseen opportunities are created with which the normative, dominant discourse can be
continually, and unexpectedly disrupted (Butler, 1993). This is a critical insight gained
from poststructural deconstruction.

There is a section in the ABC text that discusses the use of co-leadership for
groups. "Following the family analogy, co-leaders can be "mom and dad"" (Schoel ef a/,
1988, p.155). 1 use this heterosexual dyadic construction to illustrate two points. The first
is how "being out" in the traditional sense (those around you knowing that you are a
"lesbian") is not necessarily a subversive act. And second, I propose how a strategic
redeployment of the mom and dad role-modelling structure could potentially subvert the
naturalness of the dominant family narrative.

Out homosexuals in North America currently live in a dangerous time. It is a
political act to be out as lesbian/gay. But coming out, in itself, is not necessarily a

sufficiently potent political act to upset heterosexual hegemony. For example, an ABC
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leader identifies as a lesbian and other staff members know that she is gay. Coming out as
a lesbian initially is likely to be somewhat disruptive. She is upsetting the expected
feminine gender performative by proclaiming a sexual affinity with women. Ongoing forms
of coming out or re-entering the closet will be continually enacted. After initially coming
out, she may not draw attention to her sexuality and stop calling into question the
dominant heterosexual framework by not reiterating her lesbian performative in the public
workplace. This will, to some extent, define her "lesbian" identity, leaving other forms of
lesbian invisible.

The lesbian leader may agree to play along as the "mom" half of the "mom and
dad" co-leadership team, reinforcing and reiterating established heterosexual gender
performatives. Even though it is known among staff that she "is" not heterosexual (and
therefore dissonant with the expected, sanctioned wife and mother role), she still reiterates
the performance of a feminized heterosexual mother.

By not calling into question the fundamental heterosexual unit and its expectations
through the mother/father role modelling, the critical moment is lost. As Gayle Rubin
(1993) points out in her sex hierarchy, certain forms of sexuality are more acceptable than
others. If one must be homosexual, it may be tolerable as long as it is not made present
nor ever flaunted. It is alright, inasmuch as it approaches the ideal heterosexual union
which is married, monogamous, reproductive and private. It is in circumstances such as
these, where the homosexual almost approximates everything heterosexual, that being
"out" loses some of its critical edge.

One of the most powerful implications of queer theory and politics for me is that it
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is about sexuality. It is about fighting homophobia in all its forms, and trying to make
homosexuality less subordinated. Within the outdoor education context, Mary McClintock
(1991) has done work on directly confronting homophobia and heterosexism. She employs
strategies such as not letting homophobic jokes go unaddressed, educating self and others
about homosexuality, and suggesting that homosexuals are productive individuals and that
homophobia stands in the way of individual potentials. McClintock suggests that lesbians
and gays be encouraged to be who they are. I do not think that queer politics is about
making sexuality more acceptable, because uitimately that acceptability begins to
approximate the dominant heterosexual discourse. It is for these reasons that I think the
enterprises of direct-action, "in your face" lesbians and gay men can be interpreted in
powerful ways so that queer sexualities do not remain invisible in the constitutive
"outside” referred to by Butler. Some very brave, abjected individuals fight back by
blatantly refusing to let their sexualities be ignored, erased, or lost.

Following the necessity for increased visibility, another "mom and dad" analogy
might be redeployed for strategic effect. For example, two female ABC leaders, both
willing to mock the implicit assumptions of the mom and dad co-leadership idea, self-
reflexively play out the assumptions. It might sound something like this: "Hi group, we are
Kate and Joan and we are your ABC leaders. In our leadership training we were given
mom and dad roles as metaphors for leadership. Given our gender, we've had to be a bit
creative. So today Kate will be "dad" and Joan will be "mom". Tomorrow we'll switch
around so that you get the best of both of us. We'd hate to have anyone grow up without a

proper male role model, and we have to be clear about who the Father Figure is here, so
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today it's Kate, but tomorrow it will be Joan and this way you will get two perspectives
each on masculine and feminine role models..." I abbreviate, and perhaps I am a bit
blatant, but the implications are there. As I understand Butler's project, one takes certain
established notions (such as traditional forms of heterosexualized family and parenting),
and expose them parodically for the fictions they are. It is something which would have to
be done skillfully and strategically so that it would be "read" or understood as the parody
it intends to be.

The Kate and Joan scenario illustrates the notions of gender-bending (e.g., a
female sexed body, the leader, being used to play out a male gender role, the "father")
used to disrupt notions of naturalized sex and gender expectations. To take this reflexive
leadership example a radical step further, Kate and Joan could come out to their group as
lesbians. This continues to further disrupt the heterosexualized parenting dyad. "Gender-
bending" is not that uncommon a practice. A woman acting in the social role of the
"father" might be a stretch that some people could easily accept. Being confronted with
two lesbians who mock the reproductive heterosexual basis of the mom and dad unit,
could potentially force participants to acknowledge the powerful presumptions about the
basis of the heterosexual family. Within dominant discourse, it seems intuitively
"unnatural" for two lesbians to embrace the parenting metaphor. This may create a space
where homosexual poople could be affirmed in the ABC context. The radicalness of the
parody could also force lesbians and gays in an ABC group further into the closet.
Everything is dangerous. This strategy necessitates risking considerable social stricture

and personal cost which are borne by the individuals who pursue these types of strategies
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and tactics.

In another part of the book Islands of Healing, the family metaphor is used again
as a way of compelling participants to follow through on commitments, and to keep
contractual agreements. Marriage vows are put forth as exemplary of one type of model to
emulate (Schoel ef al, 1988). Hypothetically, an ABC group leader could choose to utilize
this metaphor in a group v-here a female member is out as a lesbian. The normative nature
of the institution of marriage has effectively blinded the leader to how he implicitly
proscribes the lesbian. Marriage is predicated on heterosexual unions, and in Alberta, as in
most of North America, it is not legally sanctioned for same-sex unions. As lesbians
cannot legally marry, they are denied the rights and privileges that come with marriage.
Marriage vows are ineffective as a productive metaphor for lesbians.

However, I want to suggest a scenario where there might be an alternative way to
interpret the redeployment of the marriage vows metaphor. Heterosexual marriage vows
could be parodically mocked by lesbians to expose the constructed status of their
sanctified stature. I am inspired here by a series of photos by Della Grace (1991), some
commentary on those photos by Sarah Schulman (1991), and theory by Judith Butler.

A lesbian, "out” to her ABC group, invites them to her "gay wedding". She has
decided to exchange vows with her partner, after spending time in the ABC group,
working with them on a goal about her need to learn to commit to, and honor contracts.
She explains to her ABC leader and group members that applying the marriage vows

metaphor to her own life seems important and she wants them to be at the ceremony. On

the day, people arrive.
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Della Grace has produced a series of photos entitled "The Ceremony". 1
appropriate the description of these images to explain how potentially a lesbian in the
ABC group could express her version of a wedding ceremony. In the photo series, two
young women are depicted in their early twenties:

at what appears to be a wedding ceremony. The sequence mirrors the kind of

typical family photos, sure to be placed later in a plastic-covered souvenir album.

The groom is topless with a leather hamess, wristband, a studded belt and leather

cap with inlaid brim. Her head is shaved. The bride wears long, formal rubber

gloves with wristbands matching her betrothed's belt. She is dressed in a bodice,
double earings and lipstick with a delicate white wedding veil over streaked blond
hair. The surrounding atmosphere is joyous. In many of the photos the women are
in movement, shot outside, on a grassy hill overlooking a tree-lined section of

London. All their gestures indicate happiness, fun, freedom, and bravado...(It is

compelling to see) the daring with which the women recuperate the most sacred

heterosexual ritual and do it topless, outside and in leather (Schulman, 1991, p.4).
I realize the scenario I have just produced is fiction, and is based on a parodic
photographic representation. But as Butler argues, lesbians and gays are using theatricality
(e.g., traditions of drag balls, cross-dressing, butch-femme performances) to be political.
"This kind of citation will emerge as theatrical to the extent that it mimes and renders
hyperbolic the discursive convention that it also reverses (Butler, 1993, p.232, emphasis
in the original). Redefining the naturalized expectations of weddings is a productive
moment, where lesbians insert themselves into the dominant discourse, without entirely
capitulating to it.

Perhaps the marriage vows scenario is outrageous but it can be interpreted as a

redeployment of the naturalized heterosexual hegemony as only constructed and not some

constitutive "real":
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Mobilized by the injuries of homophobia, theatrical rage reiterates those injuries

precisely through an "acting out", one that does not merely repeat or recite those

injuries, but that also deploys...to shatter the epistemic blindness to an increasingly

graphic and public homosexuality (Butler, 1993, p.233).

If ABC continues to suggest using the family metaphor as it does, it implicitly leaves out
homosexual persons. But like all contested identity categories, someone or something will
be left out in identity categories. The categories themselves are only constructions, and are
therefore open to redefinition, from the the subtle to the graphic.

It is often difficult to remember that concepts like sex and gender, and the
ideological constructions based on those concepts (e.g., family), are long term effects of
repeated constructions. Butler has explained powerfully that we are caught in very
complicated and sedimented performatives (of femininity/ masculinity) which construct
subjectivity in very deep ways. Butler's attempt to understand corporeal materiality as
produced through discourse is helpful to unseat "naturalized" conceptions such as sex,
sexuality or family. Using graphic parody to expose these constructions and their
ideological implications is a viable strategy. My reworking of the family metaphor is only
one of many potential sites of disruption which could be found within the book Islands of
Healing or adventure outdoor education. Sometimes it requires a hyperbolic "jolt" to

remind us of the contingency of the "natural”, to constantly remind us to "denaturalize" it.

I understand this constant vigilance to be a life's work.
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Notes

1. I thank Debra Shogan for bringing this quote to my attention.



Chapter Five

SUMMARY AND STRATEGIES

In this thesis, I have tried to expose and discuss several effects that are produced through
various adventure outdoor education discourses. My feminist and queer political perspectives
have informed the particular readings I have chosen to do. As I have indicated throughout the
analysis, it is an incomplete attempt. This is not to say that what I have interpreted is insufficient.
but that there are many more effects from AOE that remain uninterrogated. I am also
complicitous in AOE discourse in that I am still involved in a small way with AOE in several
leadership capacities. I have not completely rejected the whole project. And although I have tried
to expose some of its less than desirable outcomes in this thesis, they are from my perspective as a
white, middle class, well-educated lesbian. This leaves many other voices and perspectives out. I
have problematized AOE in three general ways.

In Chapter Two, I use Michel Foucault's theoretical work on power, social regulation and
the disciplining of modern bodies and populations. I find his work compelling because he resists
the trap of an individual/society dualism. The world's problems cannot be blamed on an
overarching conspiratorial society, but there is also no recourse to a fully agentic, liberal
individual. The complex weaving of the two through insidious forms of productive power, creates
an analysis of the modern world that I find interesting, complex and powerful. I use this work to
analyze how Outward Bound practices are complicitous in regulating the modern individual.

To understand the modern individual, I find that the evolution of psychological theory
needed to be explored. I do this in Chapter Three and extend a Foucaultian-type analysis to

adventure based counselling. I expose the contructed and historically discursive nature of the
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"subject” of psychology, calling into question its claims to legitimacy. I look to feminist
psychology for alternative renderings of subjectivity and find that it was still implicated in the
normative understandings of traditional psychology. Aspects of the project of ABC, particularly
the use of transfer theory and progressive goal setting, are called into question. ABC relies on
psychology's assumption that individuals are essentially unitary subjects and my interpretations
demonstrate some of the weaknesses of that assumption.

In Chapter Four I discussed how subjectivity is produced through language and discourse,
rather than being a pregiven essence. Subjectivity is necessarily gendered, and Judith Butler's
work on gender performativity is used to overview that process. Heterosexuality, as the
motivating basis for oppositional gender configurations, is called into question as a natural
category. The effects of the traditional family metaphor invoked in ABC are subjected to a queer
reading where the effects of possible queer political strategies are discussed through Butler's
theory.

I do not want to suggest a "new" version of AOE. I do not think that I could do an
effective enough reworking of the AOE project to justify the effort required. And what this thesis,
and particularly Foucault's work has drawn out for me, is that I would be fighting an extremely
powerful and well entrenched philosphy of modern social control. My strategies now are more
contextual, specific and subversive. I think the micropolitical approach can be very strategically
and powerfully utilized. To clearly explain why I hesitats to propose strategies, I will return to my
example from Chapter Three of the incest survivor being unwittingly encouraged to return to the
abuser's home. This example prompts the question of how ABC would be revisioned for incest

SUrvivors.
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For me, the critical point is that ABC can be revisioned to accommodate more specifically
and carefully the unique needs of survivors of sexual abuse. This is both a strength and weakness
of ABC. It can adapt to certain "identity" needs, attempting to eliminate potential harmful and
negative effects. Individuals can be trained to be sensitive to any one of a number of issues such as
sex, sexuality, age, abuse survivors, and race. For those people committed to that work, it is
important and required. Working with incest survivors is not my choice of work. But I do think
that if I choose to lead within an AOE or ABC type context, it is my responsibility to try to be
sensitive to issues that affect individuals outside the dominant discourse, whether those individuals
are abuse survivors or lesbians or native young offenders. It should be the responsibility of an
AOE leader, through her/his leadership training, to try and identify contexts where participants are
likely outside the dominant discourse. This could help unsuspecting ABC leaders to not create
situations where individuals are placed in compromised positions.

This flexibility also places ABC as a typical modern program which is productive,
constantly creating opportunities for itself to be recreated and spread through discourse. It also
runs the risk that is inherent in any identity project. There is no overarching formula that will work
for any one group, because within any group there are always differences, and always those
individuals or issues left outside. It is next to impossible to train leaders to be sensitive to every
difference, to every identity category and their political needs. This is not to give up on that work,
but to acknowledge that it is probably never-ending.

Contesting identity categories is productive and powerful work, not negative and
regressive. I think that the dominant understandings of many identity categories (woman, black,

lesbian, gay and so on) are sufficiently powerful and pervasive that various forms of political
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strategies are needed. Constantly questioning identity categories can only make a political project
more powerful and inclusive. The dominant discourse will ensure that the category does not
disappear, or become "deconstructed out of existence".

My strategies are now to be as self-reflexive as possible publicly. This includes
interrogating my own work. For example, this project does not deal with the production of race
and/or racism in any rigorous way. I do not implicate myself in any process of racialization. I see
that as a large gap in this piece. This absence is a large "othering" on my part. I am sure that |
have blindly and implicitly constructed a white, Eurocentric version of AOE and its practices
through the exclusion and erasure of any serious race analysis. My "whiteness" and its dominance
is constructed by the raced "other". I hope that my use of identity categories of lesbian, gay,
queer, and homosexual are disrupted and deconstructed for the lack of analysis of the production

of race. Perhaps it is the next piece of work I need to do.
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