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. ABSTRACT

Thls action research study was de51gned pr;marlly to observe and

descrlbe changes in the respon51ble, lndependent and dec1310n-mak1ng

behavior of a selectéd group oi\chlldren and to compare these dlfferent‘

1

behav1or changes to ‘each chlld s developlng self—reference. The study

‘was part of a progect that was based in an early chlldhood educatlon

settlng and was re5ponsLble for preparing the envxronment and structurlng

the learnlng centres for the 1n51V1duallzed Teading program E

S -

The reading behav1or of elght chlldren was observed for three

:'51xty-m1nute perlods durlng two three-week perlods of tlme, separated

.'by a three-week 1nterval in the prepared env1ronment. Two specially

\

constructed instruments, a Seltheference'Measureﬂand an Observable

Behavior\chart('were used to collect and anaiyze the data.
The results of the study showed that changes did occur . ln the
four varlables using the partlcular lnstruments and observatlonal

.

technlques designed. for this study. All of the children spent more

time in readlng and related behavior during the second round of obser-

[

vation than they had durlng the flrst, and for. each ch;ld more time -

~

was spent 1n,se1f-chq&ce activities than in all other activities.
Conclusions,were.made.regarding,the direction of change for

‘each of the four variables and ixifpl_icationsj for practice and further

research are noted. °

’ . . . “
"

iv ‘ ‘ r
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: 4 CHAPTER 1 -

THE PROBLEM, ITS NATURE AND SIGNIFICANCE
“Introduction : _ y AT o _ .

EducatiOnal literature has shown that children can learn at an
early age that each one is able to i ence- his own destiny. Acceptance

of this belief is one of the factors necessary to release the great

' human potential within each 1ndiv1dual (Berreta, 1970, Widmer, 1970).

A child needs experiences that help him respect and value him-.~

self. fThe emotional security and self—esteem reflected in the teelings,

°

"I am important" and "people like me" are essential'to=the academic,

as well as the SOcial, _success of the child. He must feel confident ”

of his own value in order to reach out and try new things’regardless of
-success or failure.

.

This;sense of belonging and of importance is termed self-

concept. It lS a construct or linking mechanism‘used by psychologi\ts .

Y
to represent the organization w1th1n the . indiVidual 'S perceptual and

phenomenal field (Snygg and Combs, 1949).
The self‘concept is both object and process, and the individual
is seen to behave according to how he perceives the situation
and himself at’ the ‘moment of his action. (Combs, 1963, p. 470)

Hence the self—concept by thlS definitipn is.not-open‘to diréct obser-

vation. Investigators must ‘infer its nature by behav1or and statements

. about. the self that are made by the lnle1dual who is being studied

Snygg and Combs (1949) define the phenomenal field ‘as the uniVerse of

«

experience open to the individual at the moment of his behavior.

1
°



) . . ’ TN\ ) .
A complex~blendnof different environménts tan be achieved only

1f the Chlld is free to select hls own materlals in keeplng w1th his

® a,

lnterests._ Hllgard (1956, p. 353) suggested that lt would be hlghly

deSLrable for someone to follow a Chlld or children around to dlscover

the c1rcumstances under which he learns. Plaget s work has become the

. basis for such studles. ls name stands above all others’ due to hlS

'

' revealing observations of early child development ‘as an- ongOLng process
of 1nteractlon between the child and his c1rcumstances Sibeson (1970,

P 461) says that a pos1t1 '_concept can be actualized only if appropriate

.

' experxences.occur. Slgnlfl ant adults need to relnforce p051t1vely a

Chlld s dec1510ns, selected.from ‘available alternatlves (Rogers, 1951,

p. 503). Fabin £1968) suggests that these decision-making processes
ffected by the child's realization of the
' I » . ’ 2

isions. It is quitevprobable'that it is

or "motivated acts" can be
" possible outcomes of his de

a combination of these fact which make up a maximal part of any learning
situation.
The interplay between the factors of interest, notivation and

4

self-direction on‘the one ahd} and the development of the self—concept

meet individual needs for earnlng, and to further the satlsfactory

emotional development of the child. Coe

"The Significance of the Sthdy, = . -
Heavy importance s.beentplaced on individualizing the curricu-!

1um‘accord1ng to the need and’ lnterests of the puplls. This'indicates
=\

,the nece551ty for actlon esearch in the areas 1nvest1gated ln this

study. Knowledge of the espon51ble lndependent behav1or patterns of .

o



children andhthelr developing self*concept‘should provide ualuable'
1nfornatlon for classroom teachers who wi'sh to. work w1th learnlng centres,
partlcularly in an 1nd1v1duallzed readlng‘program
| In thls study the selectlon of readlng as the context was an .
arbltrary one and was “‘of secondary lmportanCe to the behavroral,observa—
tlon. Many of the- observed and ‘1dent1f1able patterns of lndependent h
behav1or could possibly  have occurred 1rrespect1ve of the sub]ect area.
Barbe (1961,,p. 19) quotes Jacobs (1959) as saying
Ind1v1duallzed readlng starts not w1th procedures but with
a creative, perceptive teacher--one ‘who belleves that children
want to learn; who thlnks with children- rather than for them;

- who ba51cally respects the individual behavior of every young-
ster; who works with chlldren in orderly but not rigid ways.

fan

The Purposes of the Study

s
0

"The malnmpurpose of the study was to observe changes in the
chlld‘s respon51ble 1ndependent dec151on-mak1ng behavior and to compare
these dlfferent behav10ra1 changes in relatlon to hlsedevelopea;;Z:lfh
reference.. It is hoped that, through basing the study on readlng
activities, certain behav1or patterns which encourage oart1c1patlon

in freely chosen act1v1t1es might be 1dent1f1ed. Finally, teachers may
obtaln some dlrectlon -and guldance in plannlng structured centres,
'spec1f1cally in. readlng, whxch may a551st the chlld ln 1mprov1ng readlng

? v,

ablllty and maklng Lndependent chorces in the selectlon of act1v1t1es.

The Statement of the.Problem

‘The problem 1nvest1gated in thlS research was to identlfy,

~
.

' descrlbe and analyze selected aspects of 1ndependent decrsxon—maklng

: behavxor and teacher-directed behavlor within an 1nd1v1duallzed readlng‘



- were prepared

v?fog;en, in.ord;r'to deterhine thenchangee ih eelf-directionl and to
're;ate these to.changee_inithe‘derelopment.of-the child's.self—referehce
asla reaberp"' 5 f 4r L

Research Questions e ‘f.r

©

In .order to 1nvestlgate the problem, four main research questlons

L.

1. what observable changes, if any, occurred over & nlne—week

L. '\"

period of tlme in the dec151ve behav1or of the chlld durlng

'the 1nd1v1duallzed work period in reading in the specially

,. . % *
R

prepared env1ronment whlch lncluded the pupll-teacher conference
y .&

ln.reagrng?
2. What obeervable changes[ if any; occurred over a.nine~week
_»period of time ih the independent hehavior:of,the chiid durinc
o the 1nd1v1duallzed work perlod ;n readlng ln the spec1ally .

:g“

prepared environment whlch 1ncluded the pupll teacher conference

in readlngz S ! ,
: - /
. . ) ’ /

3. What: observable changes, if any, occurred over_a nlne—week
ﬁperlod of time - xn the respon51ble behavxor of the chlld durlng
the 1nd1vzdua11zed work perlod in readlng ln the specxally
' prepared enVlronment whlch lncluded the pupll teacher conference
in readlng?
4. _Accompanying the above observed behavioral changes}-yhat
chanéee,‘if any,'occnrred over a nine-neek.period.or(time
ih‘the‘selfereference of,the'chiiditowand readiné as rndicated

byfa Self—Reference_Measnre?



Definition of ‘Terms .

JFor the purposes of thls study the terms used are deflned as follows.

Decxslve behaV1or- those act1v1t1es chosen and performed freely

by the Chlld w1thout rece1v1ng teacher direction or other 1nstruct10n.

Independent behav;or- those act1v1t1es sélected‘by the‘child in:

20 .
which he spends a sustalned.uninterrupted period of time.

:Responsible behavior: .for this.study responsible behavior is

taken to mean only_any;actual reading behavior.

“a

Ind1v1duallzed readlng an approach whlch utlllzes the readlng
interests and asplratlons of children and permlts them to select thelr own

- reading materlals in. keeplng with those lnterests .and’ asplragsons, thus

_'¢r0v1d1ng opportunlty for self—selectron, self-pac1ng, seeklng behav1or,‘
5 ~ .

and self-evaluatlon.

Pupileteacher conference: a scheduled period of,approximately

—

three to ten: mlnutes duratlon in whlch the teacher, u51ng Veatch's ques- /
tlonlng technlques and Rogers and Combs phllosophy, attempts to gulde
the Chlld into effectlve 1nd1v1dual ch01ce behav1or.

[ ]

Ind1v1duallzed work perlod a period of time provided within the

language: arts proqram in whlch the chlldren could make choices of activi-
stles from the materlals w1th1n the classroom or from the llbrary, whlle
‘the classroom teacher was engaged in teachlng small group dlrected readrngﬁ

conductlng a pupll-teacher conference, or glVlng 1nd1v1dual lnstructlon.

Prepared env1ronment. commenc1ng.w;th the tradltionalvclassroom

setting, change will gradually'bring about a re flexibly structured room'

u51nq‘a learnlng centre program . in order to proviNle opportunltles for

pupll—selectlon of materlals and for/fﬂejindividual pupil-teacher . - | o
. . N Batinen : F

conference. C S e [:~ )

Cvaa

S
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'Self-reference' the expectanc1es a child has for hlmself as a

: reader, his sense of personal value as a reader and hls perceptlon of
7
how hlS frlend and hls teacher see him as a reader as lndlcated in the

Se;f—Reference Measure.
o ) o : o ‘ " ' : !
‘Limitations and Assﬁmptions

?

jAlthough thelcase studyqtechnique‘has'beeh used extensively in

the clinical,study of disturbed“children, little use has been made of

»

'1t to study 1nd1v1dual behav1or wlthln the ordinary classroom situation.

Sears and Sherman list three spec1f1c advantages to the case study

method

1. The _researcher, 1s able to look at many characterlstlcs of .
the 51ngle child. :

2.CmA study may be made .0f the interactlon between the charac-

te!'lSthS. : .
[

3. The 1nf1uence of the personal and 51tuatlonal enVLronment
on each Chlld may be examlned {Sears and Sherman, 1964)

*.In: addltlon to these three general advantages, for this partlcular study,
the relationship of the 1nd1v1dual behav1or patterns wllI also be
related to, the developlng self-reference of each child.’

Group study methods produce lnformatlon about chlldren whlch
cgl be generallzed to other chlldren, and can then ibe' repllcated w1th‘ﬁ

f ther samples of other chlldren 'S behav10r using systematlcally
l.

controlled varlables, case study methods on the other hand have a o

lﬁmlted ambunt of generallzabillty because the study of each child is

I

‘ unJ,que. Chlldren do, however, have many smllarltles and some aspects
of the growth and the behaV1or of each child may be recognlzed 1n another

child or in other chlldren.'

b e i 34t e a8 Stk 2525
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Repllcablllty of the research flndlngs of case studies is

e dlfflcult to obtain becausezx)chlld 5 life repeats exactly that of o f
another.' However, chlldren with llke characterlstlcs and 31m11ar ways B ' J
'of reactlng to a 51tuatlon will appear. Knowledge of one child's
behav1or changes and the changes 1n that chlld's self—reference in the .
_prepared learnlng env1ronment may enable teachers to become-more sen—.

51t1ve to other chlldren who resemble each other in varlous ways.

It is recognized that pertlnent and suff1c1ent data are

VOO

dlfflcult to obtain from the complex behav10ral situations or settlngs

4
rd

‘involving Chlld development in thls study., Maximum consistency was
sought in. codlng the observatlonal datp however, the llmltatlons of

P 6
the instruments must 'be recognized.

ThlS chapter has prov1ded an 1ntroductlon to, and a prev1ew of,

the study. It lncludes a deflnltlon of the problem, the terms used,
'the research questlons presented @nﬁ\the llmltatlons and underlylng
'assumptlons to be considered. The purpose of the study 'is tied to the .. o
description,of 1ndependent behav1or w1th;n an individualized readlng oo :' .
'program. It stresses the need for the descrlptlon of child behav1or,

\
the relatlonshlp between behav1or and self—concept, and notes that ‘a.

N . . . i

‘greater understandlng of individual»self-dlrectlon comblned w1th good

env1ronmental experlences may provide- ‘the maximal learnlng sltuatlon.
The hope is. expressed that this study may be useful to teachers in
51tuatlons other than reading in whlch lndependent act1v1t1es ‘are an

;;ntegral part.

s



L | © ' CHAPTER 2 @ .. o i
A REVIEW OF THE RELATED LITERATURE EE T
AND RESEARCH o
Introduction

Syccess achieved through individual choice activities has been ,

The purpose of thlS chapter '

e 4

proposed as a corollary—to Self—concept.

is to'reView‘the literaﬁére and to brlng together the relatlonshlps of

o three factors which affect the development of a child: ﬁlrst, the .

relatlonshlp of readlng success toﬁghe developing of self-concept
' second the pr1nc1ples and strategles of 1nd1viduallzed learning ap lled

to readlng and the integral part the teacher plays An thls relat'onshlp,

7/

A\
a

thlrd, some methdds of looklng at behav1or and the, at least }ﬁplied,,
Mentloh is made ', N

relatlonshlp of self-motivation to the self—concept

of ‘the dlfflcultles encountered in obta1n1ng data about the self-

-

concept of the young Chlld. Observable.behavior in thefclassroom is

e
seen as ohe method of obtaining a‘partial measure of/the_self—concept.
. . | : art i ; .

e T RN et A N sl RN L SANN AN

RELATIONSHIP OF SELF-CONCEPT IAEORY
CONSTRUCT TO READING //
<
. Self-Concept Theory . : /
- ) ’ ’ e i -/ .
B . Theories regarding the development/of the selchoncept_in

<% .

children aﬁe.generally the result of inférences'drawn from the study

of the self-concept in adult behavior///That,self-concept is a developirg
‘ : /

‘process, and that‘the child's early/experienceS'are a prominent factor
. . v " ) / ) L . : “
in its development, is a generally accepted theory.. Snyder (1965), and
. , . LS

/




This, Mead says, can only take place by communicatiop\with others in

~

1
. 0 S -
A .- ; o B ~_\
. - . EE

Plgge (1970) both report that the majorlty of work in the study of self-

concept has been conducted over the past two decades, and that the

o.
concerns have 1nvol\ed development of measurement 1nstruments and the

anal?s1s-of sélf—concept change following specific treatments, such as_
psychotherapy or group counself}ng or both. Caplln (1968, p. 435) says |
that"the self—concept 15 an organlzatlon within the individual's per-
ceptual or phenqmenal field, uﬁ&ch is not open to direct observatlon "
This deflnltlon is in keeplng with that qf ‘Combs - (1963) and. Snygg and

Combs (1949). Hence, to study the self—concept, one ‘must infer ltS

nature fram observed béhavior along with prOJectlve technlques or
L%

s

ascertaln g& frqm the Chlld hlmself by 1nd1v1dual reports. Strong and

Feder (1961) rev1ewed the three majer methods of evaluatlng self-concept

as ratlng scales, free response methods and checkllsts. These authbrs

Ve ‘
/
point out tH&)leltatlons of each method.
Mead (1956) maintains the growth of the self-concept is depen-

dent on learning from others and on Viewing one's self as an object.
Ll N 1

social interaction. Jackson and Strattner (1964, p. 513) make this

v

proposition:

Learning effectlveness is enhanced by the possess1on of
. particular psychological strengths, such as positive attitudes
- toward school, realistic achievement goals and feelings of self-<.
confidence. The child's perso ality organizati®n gan be seen 'f
as.not only a motivating, but al'so a selecting factor in how he
. behaves toward school. 24

From the point of .view of Rog!gs*(IQSI); Snygg and Combs $1949)

and the perceptual humanistic psychologists, the major motivating force

“'for the child is the maintenanae, growth and enhancement of his already

"becoming® Perscnality organization or self.. Hamachek defines self-concept

\ .




according to Cqégs‘ explanation and adds the perceptual point of view

s o

which is that

. e . behav1or is 1nfluenced not only by the accumulatlon of
our’ past and current experlences, but more 1mportantly it is
influenced by the personal meanings we attach to our perceptions
of those experlences (Hamachek, 1971, p- 32). , . i
Both Allport (1961) and Rogers (1951) maintain. that the sense

of "not self" develops before the sense of "gelf." Jersild further

Y

states that
) ) . . . awareness of the distinction between the "me" and the _
' "not me" is the result of the infant's discovery that his own : ‘ 1

activity produces changes 1n the environment (Jer51ld 1960, < !
p. 117). _ . ﬁ

. ! " - i -

Thérrien (1969), in her conceptual‘thesis, defines self-concept
operationally as "an areéa qf'human~£unctiohing comprised of all those " - /’
éctivities relaFed to thé_perée?tion and evaluation»df(one's self" (p
- 57). she goes on' to say ti;t a éhild's séif~concept affects his behaQior

in the way he perceives his énvironment indua;cﬁ the teacher is.an

important element. She states, "self—céncept reinforces itself" (p. 58).

"Self-evaluation as a part of the total self-conrept affects the

-~

individual's behav1or" (p. 59). Therrlen further maintains that this

. »

P Y AT

behavior affects the reaction. of others. 1In turn the child perceives

these reactions and incorporates the newly acquired information into

his self-evaluation. Thus the process reinforces itself:

-

Reviewed in this section offfhé related literature wéré the
opinions of authbsgties in pgycholoéy and in eéucation aloﬁg Qith the
flndlngs from the self—épncept study carried out by Therrlen., ih ot
summary ﬁﬁ!% review,” 1nd1cates that a chlld's concept of: hlmself is a
very personal perception, formed partially by how he perceives himself

N .

as really being, partially ‘through how he views himself as ideall& wanting

:1‘3
4
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to be, and partially.through'the'expectations he perceives that others

{

have for him. These are complex interrelated perceptual processes no .

»

one of which is wmore important than the other. Depending on the

individual, €ach of these three perceptions)contributes more or less

' 4
to his feelings of selfhodd. - . J

Relationship of Self—Conceptf
to Achievement

°

‘Within the past fien years much research has heen done in the

\ b
"~

general area regaraing thé relationship of self-concept to achievement.
Jones and Strowig (1968) on the ?asis of 317 qraée twelve students
concluded that the students' self-concept was effective as a predictor

of academic a&Wievement. Wattenberg (1964) reports Bruck’'s 1957 findings

¢
in which 300 students in grades three to six and grade eleven were

-

test;g; revealing that a positive and significant relatiénship existed
bétween self¥co;cept measurements and general achievement. Thomaspand
Patterson;s 1962 study reported by Lamy (1962, p. ﬁ) of 1050 grade
seven students showed that acade%ic achievement and :elf—conceptAof
ability are positively and significantly coxrelated. These researchers
also helieved théf specific cnncepts of ability, which are related

to specific areas of academin rofe per formance, are in some subijects
significantly better predictors »f specific subﬁect Aachievement than
the general ronéept of abi]it?. Vankoughnett and Smith (196°) draw fr&m
Gramles 1964 research the conclusion that a child with A negative sé]fv
concapt will not pfofit much from school. Shaw and Alves (1963) say

that bright academic¢ underachievers bhave more negative concepts than

achievers.

11



Relationshfip of Self-Concept

to Reading : _ ' .

Lamy (1962) suggested that there is a p051t1ve relatlonshlp K

ceptions

'between the reading achievement of flﬁgt grade children and the per-

of the adequacy of these children in kindergarten and the

first grade. “Sheffurther hypothésized that the combined I.Q. and
A

perceptionvratings in the kindergarten and in the first grade would have
. . 3 N ,

a higher

the sets

first grade attendlng the Unlver51ty of Florlda Laboratory School

‘children’

‘'relationship to their first grade achievement than either of

. v . €
of séores separately. Her study invd?Ved 52 children 'in the

i

,durlng 1961—62.. Lamy found a p051t1ve relationship between those

[}

s perceptual concepts of themselves and both their klndergarten

¢
S

env1ronment and their subsequent reading achievement in grade Oone.

Therefore, the child's self-concept (Lamy, 1962, p. 49) seems to be a

causal factor for reading achievement. 1In addition, success in readlng

comprehen51oh was more closely related. to self-concept than to intelli~

gence.- She dlscovered that boys’ perceptlons of .adequacy have less

relations

that the

~ perceptio

children

\

hip to achlevement in reading than do’ glrls. Lamy suggests
child's readlng achlevement can be predicted from his self-

ns even before entering school . Lamy points out that a most

- ' - . L
important preparation for reading lies in the kinds of experiences for

which will promote"perceptions of personalgadequacy

Wattenbery's (1964) study investigated poor sélf—concept and St

readlnq d

and self-

(
1sab111ty To achieve his results he tested the mental ablllty

concept of the chlldren of two klndergarten classes in Detr01t,

and two and one—half years later he obtalned measures of their progress

in readin

g and their self-concept. He found self-concept to be significantly

" 12
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predictive of progrees‘in-reading and te be significantly related to , j

o1 bt -

mental test scores.
[0

statements: ’ : g v - . ’

Wattenbergmconclpded by making both of the.following .

Even as early as kindergarten, self-concept phenomena are

antecedent to and predlct;ve of reading accompllshment (Wattenberg,
1964, p. 466). .

The self-concept im klndergarten has greater 1nf.luence in the .
development of teading skill than the reading experience has upon . ;
the self-concept (Wattenberg, 1964, p. 465). °

The findings of these Stndies.wonld indicate that there is

evidence to show that self-concept can be & predictive measure in terms

B e

of subeequent readingvsucoess at least’at the beginnrhg ;eveL, ' -

Guilianifs'(196ék-studies.of 366 krndergartenVchildren in sixteen

'classeS'in the New York Public School District found a positive relation—
Shlp between readlng readlness and self-concept. He said that as self- =

concept 1ncreased readlng readlness 1ncreased directly.

q

. Lumpkin (1959) studied the relatlonship of S50 under or over-g
achlevers out of a total of 251 fifth grade students He concluded that
overachievers showed a hlgher p051t1ve self-concept whiie'uhderachievers
perceived themselves negatively (Lumpkin, 1959, pp- 328-329). “ 1H . o {

The relationship between self—concept and reading is the fochel

of a study by Cummlngs (Plgge, 1970, p. 112). Plgge reports that -

Cummings' flndlngs indicate that pos1t1ve concepts -are found to be .
related to‘?dequate reading achievement. Students scoring loWest in
reading Were\rated the.iowest in self-concepts. ‘A simildr study by
Sopis (19655 inyolving children from grades two to'five yielded,s;mifar |

o

" results.




Implications for this Study
y g - - v

The first part of this, chapter s attempted to look at the

relationship of self-cbncept theory constr t t ‘readlng. It has ehown
. that self-concept is a complef construct.and difficult to ascertain.
The fé& studies that have been done suggest. a relationship betweenAreading
- success and a positive'selg-concept, however, they are too few to be
conclusive. This portiom of tﬁe.chapter can best_be summarized by
Berretta (1970) who claims tﬁat we recogniie the importance of .good
mental health, yet emotlonal development is rarely an lntentlonal part -
of a téhcher s readlng program , Self-concept is as lmportant a factor
.in reading success as is 1nte111gence or masﬁbry of basic skllls. .The
'actlon research 1nvolvedﬁ1n'this study will'attempt to desoribe a
program whlch lntegrates readlng 1nstruct10n and the development of
'posltlve self—perceptlons whlch more adequately meet the 1nd1v1dual and
personal needs of the Chlld. Since a child's self-concept combines
many parts of hls behav1or this study will llmlt the descrlptlon.to the
child's view of hlmself as a reader.v '

,PRINCfPLES AND . STRATEGIES OF INDIVIDUALIZED
' LEARNING APPLIED TO READING -

Introduction’

In llght 0f ‘the probable positive relatlonshlp between readlng
achlevement and self-concept, whlch has been reported it now seems
* important to refer to the llterature wh;ch descrlbes the nature 05,
self-ch01ce act1v1t1es in an 1nd1v1dua11zed readlng program The paucity
of research whlch relates readlng achlevement to annlnd1v1duallzed

program is obvious; however, thefconnectionAbetween the two is” evident

and the role of the teacher is paramount.

14
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Encouraging Seeking Behavior,
Self-Selection and PaCing

IndiVidualized reading is an approach which utilizes the interests
of children and permits them to select - reading materials in keeping Wlth
those interests rather than confining them to the deVised and restrictive

materials of basal readers or any of the other more traditional sequenced

umaterials in reading.
’ ~Lazar_(1957) may'he considered the spokesman for individualized-
reading when the concept was in its infancy. Thrs is probably due - to
her stud.;es from which she reported that childrens' preference in reading: ‘
varies not by the child's‘intelligence but rather by the accessibility"
of'materialsa Lazar summarized a number of methods and devices to
encourage more and better reading. New York City séems to have been the
main centre of concern for ‘an indiVidualizai reading approach. Gertrude -
Hildreth, Sam Duker,’ Leland Jacobs and Alv1na Treut Burrows, all from
'New York were strong supporters or indiVidualized reading and their.ideas
_spread by their proteges to other. parts of the country (Aukerman, 1971)
Hildreth (1958) says that the reality of individual differences had to be
dealt Wlth. One result was that those: who needed to go slower were
allowed to go at their own pace.' Those who,could go faSter were put
into a group that "covered the material" more quickly This Widespread
range‘of differences in- children was perhaps more noticeahle to: concerned
teachers ‘in metropolitan New Xork than anywhere else. ' . v

{ Lazar' s original studies were in the ‘area of self~selection of
reading and arithmetic materials-which indicate the natural deSire

for growth appropriate to the child s ability and interests and his

* needs (Lazar, 1957) In an indiVidualized program a child proceeds at

. Y
o
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his cwnarate,(smith} ]963. Veatch, 1966) 'He chooses his. own materials

e a2 0k o i R T

1966, Smlth, 1963; Wolf 1969) 'Nermally,these conferences are held

at the Chlld'S request or a perxod of. about flve to seven mlnutes.' o
S

actxon between teacher a d Chlld on a one—to-one ba51s, as. welI’as other

values servlng a dlagnos ic and guldance functlona o o ' 3 »ﬁ

Olsen (1959) wrotle that: ', - o

The healthy Chlld is naturally actlve and he is engaged almost - - -
'contlnually while awake in an active exploratlon of his énvironment.
He seeks from the environment those experlences that are con515tent
with hlS maturity and his needs (p 89) :

seekang behav1or, self-se‘ectlon and pac1ng" (p. 89) Olsen describes
pac1ng" as.

. e . the acts on the part of the teacher . . . to:provide
. . . materials upon whlich he can: thrive'. . . and to foster . .
the attltude which expetts from the child only that which he can. .
yield at his stage of turlty (p._94) S S !

~In order to provxde for ‘as many lnd1v1dual dlfferences as

' pOSSLble, it is essentlal t have a w1de varlety.of materlals.' There.
must be materlals at dlffer t levels of dlfficulty and of varlous
"lnterests. Materials should| not only 1nclude beoks but also such
thlngs as magazlnes, fllms a‘d tape recorders {Grieco, 1964 Martln,‘”.
1969 Arkley, 1969) Chlldr n must be glven the opportunlty to lnteract

'w1th these materlals (Ray, 19 4)




L . . o . PN - ..:“

Probably the 51ngle most meortant proponent and advocate of

the orlglnal 1nd1v1duallzed readlng program is Jeannette Veatch.\ Veatch

'(1965) utlllzes the three baslc‘ldeas of seeklng behav1or, self-selectlon

’and paclng to structure an 1nd1v1dua11zed readlng program whlch accom—,
panles the dynamac pr1nc1ple of 1nd1v1duallzed learnlng. In Veatch'
'~1nd1v1duallzed readlng program the chlld proceeds at hlslown rate and
.chooses hls dwn materlals, both of whlch foster and support self-' |
'motlvatlonal learnxng. '"Thls wantlng to do somethlng is, the ba51s ror
‘human‘motlvatlon" (Suchman 1959, p. 31).~ | | |

1The Reading COnference, B ‘ u7”“,. - f; P _ . .
— = = S S e o

g b The conference takes place ln ‘a chosen perlod of tlme, from

1

,flve to seven manutes, durlng whlch the teacher cén help to develop

jfpos1t1ve self—perceptlons as well as dlagnose reading 1nterests, ablllty,

1.and needs (Veatch, 1966).‘ For the! conference the‘chlld usually meets -
. at hrs own request and reads somethlng he has-selected. The teacher c“
observes both oral and 51lent readlng skills: to check the chlld’

.understandlng of word meanlngs and‘hlsl51ght vocabulary (Veatch, 1966,%

ﬂl PP. 159 160) ‘ Checks are made of his’ comprehen51on by questlonlng or_

".'dlsca5510n and lmmedlate 1nstructlon in - skllls glven 1f 1t 1s necessary

Dlrectlgn to group act1v1ty or further expanslon of skllls is glven /

'

‘whenever'lmmedlate lnstructlon is nOt necessary., Barbe (1961, p 48)

‘recogn;zed the potentlal of the 1nd1VLdual :jiference as- somethlng more

than readlng 1nstruct10n.' He-wrotei.,

The 1nd1v1dua1 conference is essentlally a counselling sé;;ion.
The classroom teacher whe has. no formal tralnlng in. counselllng,
.as such, would do well t:{;xamlne some of the llterature on: coun-

' selling techniques, as w as spend some. tlme in 1n-serv1ce training

deve10p1ng th;s partlcular Sklll.

.
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The 1ndlvldual conference prov1des the teacher ‘with an opportunlty

ﬂo'to establlsh a warm and acceptlng relatlonshlp w1th the student. Through '
j the ind;v1dual conference the teacher and the Chlld can develop a mutual
‘trust and respect., It glves her an.opportunlty to relate to the chlld

‘ 1n a way that Wlll help hrm develOp - p051t1ve self-rmage. Rogers (1962)
'stated that 1t is the quallty of the helplng-relatlonshlp that is most

, growth produc1ng.' Whlle the teacher 1s llstenlng attentlvely to the . o ' fﬂ

'.chlld read she 1s not only rernforclng his motlvatlon, but is communlcatlng

o

. p051t1ve values to hlm as well.- The Chlld responds by thlnklng he 1s a

._.valuable person, worthy of belng heard, and that what«he‘has'to say-is

‘ lmportant (Rogers, 1962)

.'Ind'ebe'nd_ent-ﬂ W'ork Beriod

An lndependent work perlod must plan materlals and lnstructlons

so carefully that chlldren can learn at thelr own rate accordlng to thelr

own learnlng style.' Thls approachlfrees the teacher to c1rculate '

around the room, -to be lnvolved 1n small groups, 1nd1v1dual and conference
'tiinstructionc' Veatch (1966) summarlzes the lndependent work perlod by |
.;saylng that thls tlme shouid do the follow1ng thlngs;

e

i.; free the teacher to teach 1nd1v1duals and groups,

h2,'_allow chi ren to explore a classroom préposltioh'or=project}
: in depth, . S S . T
3. .allow ‘childken to, develop 1ncrea91ng ablllty to thlnk and
o 'work 1ndependently,. : . .

4.“allow -children the pr1v11ege of prlvacy to develop personal .
act1v1ty of creatlve nature w1thout the glare of unwanted sharlng,_“

5.. allow chlldren the necessary trme for each to perfect a sklll
o that has already been taught,




met unless the teacher frequently meets w1th each chlld separately. The

',further learnlng are worked out by pupll and teacher together Veatch

.

_htlon of the mechanlcs of 51lent and oral readlng and the development of
: w1th materlal choSen. Suggestlons for closure and record keeplng are ' \J
halso'made (Veatch, 1966, p. 165)

. Interaction and thegTrust-Bond. : : R ‘““.

:'run-of—the*day comments made by teachers which- 1nvoked status situations o
could have.serlous‘emot;onal 1mpact on the chxld. Chadw1ck (1967)

‘attempted to replicate Staines' work and to seeé if teachers would

chlld muSt choose a’ representatlve sample of hls readlng and the teacher

teachers can be dlfferentiated accordlng to th? number and type of self-

19

&, encourage the sense of ethlcal behavior and concern for others,
‘not:.because a teacher mandates such respect but because 1t 1s - '
',bullt Lnto the 51tuatlon, o . E '

PO . . i

7. encourage the development of lnqulry, curloSLty, and
.creat1v1ty in the course of the abt1v1ty,

8.‘:promote observatlonal skllls in all p0851ble areas;

_9.'ucheck or test chlldrens prof1c1ency on some aspect of a
learned ablllty.

|

10. develop the. concept that'learning is. a'hiEhly personal act, .
and works best when the purpose lies within the learner (Veatch,
1966, - p. 119) R \

The readlng conference may also be summarlzed by Veatch who

says that its ba51c phllosophy is ‘that 1nd1v1dua1 dlfferences cannot" be

must conduct an effectlve conference ln a’ brlef perlod Dlrectlons for

glves a full account of conference procedures whldh 1nclude the examlna-.

o
‘o

value judgment, and of.pupll lnsxght lnto hxs personal ldentlflcatlon

~

-

.

',* Phillipsf(l964,ﬁp.'107) reports on “Staines' (1958) flndlngs that

,.

eferent remarks they make to chlldren.f Stalnes found that the ordlnary

»




‘ ,1ncorporate self-concept theory into’ thelr teachlng and, 1f they dld . o o

1ncorporate the theory, what ‘its effect on- the students' self-concepts ‘.‘ : : ,?
e mlght be.lvHe found that, even though teachers dld lncorporate self«

'concept theory into- thelr teachlng roles, the measured changet in pupll
se}fvconcept'were not significant.j Hogan'and;Green_(l97l) report pro-
. cedures simiiar_to‘ghadwick'srl They too found‘no measured changesfinr
pupil seif—conceptt" |

\ Vankoughnett and Smlth (1968), working WIth a group of puplls o

3

_ from Pontlac, Mlchlgan, who ranked lowest in measured self—concept and
-
‘lewest in soc1o—econom1c status showed that by p051t1ve gradlng and
::"contlnued,ln-serv1ce for. teachers on self—concept theory, these chlldren
'-began to view themselyes as more competent learners than dld members ofa

_d, control group. Vankoughnett .and Smlth (1968,.p.’198) flnally stated

that "teachers lmplylng a p051tive approach, and prov1d1ng-p051t1ve

,relnforcement can enhance the self-cohcepts of students " e

‘ The results -of Pro:ect ImpactJare reported by Trowbrldge (1970)
She says that the teachers rece1Ved a one year program directed at

humanlzlng and 1nd1v1duallz;ng the act1v1t1es of the classroom in an

-effort to encourage creat1v1ty and freedom of - express;on 1p thelr class~-'

-a.

rooms. She concluded that ‘the results "may indicate that the teacher s
behav1or 1n terms of classroom activxtles in, some . way 1mproves the

:‘Chlld's concept of hlmself" (Trowbrldge, 1970, p. 304).

: Henson (1970, p. 252) makes a much more pOSlthe statement., He

malntalns that a: concept of self must be self-achleved The teacher.

-

vqannot give the student ‘a feellng of. adequacy The teacher s role is

‘to arrange experlences for each child whlch can prov1de opportunltles

for success.

©

+
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Kuntzl(1968, p. 118) refers tq a study done by Davidson and

Lomy in Wthh they examlned the self as 1nfluenced by a classroom settlng

'She reports on an examlnatlon of the relatlonshlp between chlldren s
perceptlons of thelr teacher s feellngs toward them and thelr perceptlons
of themselves with regard to academlc achlevement and classroom behav1or.

On all three measures there was a posltlve correlatlon. The 1nvest1gators

concluded that the teacher's feellngs of acceptance .and approval are -
©

communicated to the child and percelved by him-as a p051t1ve appralsal.

The teacher ] po51t1ve feellngs cause the Chlld to strlve for further
&

approval of his behav1or.

1

—

' Dyson (1967) examlned the use of abillty grouplng and its affect

"

on self-concept. By studylng heterogeneous and homogeneous grouplngs

of grade seven students, he concluded that grouplng procedures do not .

.SLgnlflcantly affect acceptance of self ‘or academlc self-concept.- Rather,

LY

SSTORE SVt S S SO

) Kl

Tit 1s success in school which signlflcantly lnfluences the academlcl : ' g
self-concept, regardless of the procedure used.’ It is the 1n51ghts,
abllitles and determlnatlon of the local profe551onal staff who work o LT
'w1th the student; not the classroom organlzatlon alone, which determlnes

the studgnts' success. Pletrofesa (1969, p- 39) says 51mply that
s N . \

teachers should:

1. see each student'as a person of worth and dignity; '
. ' R

2. provide an educatlonal atmosphere characterized by warmth,
respect and safety,. :

3. be sensltlve as to how the student ‘sees thlngs,

4. convince each student.that he is capable of coplng with the "'ﬂﬁ
. school's expectatlons.- ‘

Rogers says that the students de51re to learn cah be trusted and then

; 51gn1f1cant learnlng wlll be maxlmlzed. Ellsworth (1967 P. 56) has.
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very aptly noted that "we teach our own self-conéeptsg far“more often
N ;

.

P

than we teach subject matter.."'h'
Implications_fOr this Study . ’ ‘ ..*3, ‘
In this portion‘of this chapter a- brlef report was made of the . t

research and llterature deallng with the pr1nc1ples and strategles of

S

1nd1v1duallzed learnlng as applied to readlng. The underlying princip;e
of seeklng, self-selectlng and pac;ng, or taklng 1nd1v1dual respon51b111ty

for learnlng, 15 seen as an lmportant part of all self-motlvatlonal o . & &

learnlng. The readlng conference is rev1ewed along w1th the nature’

‘0 ' » . .
and need for an lndqpendent work perlod._ Pup11 teacher lnteractlon and
the development of a trust bond between pupil and teacher and its

-possxh;e effect on the self—concept is also reported as descrlbed ‘in

the avallable llterature.‘ o .’*\\\-f”( )

| 3

One of the purposes'of the study Qili be to describe the.

.naturE\of the 1ndependent work perlod and. the use of the materlals

and the organlzatlon by the teacher and puplls durlng that .time. Changes
;

*in the materlals prov1ded within the prepared environment will also

4be described. The study WLfl also relate the. pupll-teacher conferences

- as they occur. Pup11~teacher 1nteractlon will be descrlbed as: observed‘
LN

fThe teacher w1ll recelve support and p051t1ve feedback and the study

w111 attempt to report on thls as well.




N CLASSROOM BEHAVIOR OBSERVATIONS'AND.THE IMPLIED
' RELATIONSHIP OF SELF-MOTIVATION TO -
THE SELF-CONCEPT
s\

Classroom Behavior Observation

N4

.Most research studies deal with large groﬁpe of children in-a
subject area and use meﬁhodological variables. Measures are then taken

of the treatment effects and results are reported in terms of averages

and significant correlations with other variables. In contrast, behavior

"

observations typically involve the description and analysis of specific

behaviors durihg’a given'period of time.

o

Slnce the early studies in pupll behav1or‘done by Andergbn (1939)
ilttle research has bfen done to report on complex classroom programs

or tg try to identify behaylors and interactions which affect pupil
develepmeet. lTheSe:observationai‘eegdies are sometiimes referred to as
fantﬁropologicai field stﬁéies, beca&se they attempt to deeeribe'wholer

‘ programb and their settinqs..'Medleyvaﬁd Mitzel (1970) report oh”the >

role of observation in Research as a method of providing data in the

"four'following ways: . - _- e 7

, 1. measure change in pupil behavior i, : L
2. ‘revézl teaching process end its relatignship to pupil learning;
4 . .

3. show teacher repertory of behav1or to be effective (personallty
charactéggstlcs)(*\

4. Lgentifynpaﬁterns and chenges of behavidr which differentiafe
effective and ineffective teaching. .. .
) . % . LN

Burger (1972). writes that gathering oh-the-spot data in the natural

classroom setting in which learniqg and interaction take place are the

P} \

ﬁeﬁaitions under which interactional behavior should be cbserved, &escribed

- . . - N
and Janalyzed. Medley and Mitzel (1970) go on to say that a behavioral

X . ’ . ’ ‘ ~

o

vt § i ot e o x
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v . . %

'observatlon study’ must code any hehav1or as it 0ccurs and then record e

it in categorles. The records must, be scored so as to falthfully
- )- : o
A . ,

. Flanders (1965) and'Medley 196&) detall sequences of classroom

. reflect dlfferences in behav1or

behav1or as an observatlon technlque. The relatlonshlp of teachif
23

behav1or to child learnlng is charted by Hunt and McLachlln (1969) as
- they report on‘the Harvey, Hunt and Schroder Conceptual System [ Matchlng
Model. Finally,. Lrpe, Stern and Qulrk have developed "a Student
Observatlon Scale for Inleldual Instructlon.", This scale has seven

\ e

categorles ranglng through worklng alone, interaction in a group, inter-

N © PR
actlon‘with a’-teacher, interaction with a peer, Planning strategies, '

t'ransitional behavior .and non=productive vbeh_a-vior:' These vategories s
. are then broken down into smaller behavior variables.
. b . :
- Implied Relationship.of Self-
Motivation to. Self-Concept

’ LY
The flnal portloh of this chapter will deal with. the implied
B %
- relatlonshlp between self-motivation and the self—concept. The motivat#hn\

v

for learnlng is ba51c to the teach1ng~learn1ng process and, knowledge

Iy

that each Chlld is an 1nd1v1dual in interests and drlves is paramount

Dto identifying that motlvatlon.’

- ¢

7 Holt (1964), Bruner (1966) and Maslow (1968) all dlscuss intrinsic

forms of motlvatlon such as curloslty, competence, reciprocity, risk
i
taking and 1dent1f1catlon. Maslow s theory in partlcular says that wer

make ch01ces "out of pure spontaneity, from wlthln outward" because they
. . A“ot
glve us ‘satisfaction. . He further states that this is the way:in whlch
N 8
we discover the "self." 'He continues that if we enhance the attractlveness

and minimize th\\hangers of growth the chlid.wlll naturally go forwérd

-
N
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o

. making choices andvenhahcing his self-concept. Hamachek (1968) sta€§s

that no One stays motivated by any experience’which:produces more failure

than success agd that we must recogrize that education is a complex

‘

blend of different environments, attitudes, aspirations and our’ self-

concept. . T ¢
Emmy Wldmer joins self—concept and ;elf—motlvatlon very closely
together. She says that tge key to shccessful achievement and personal
satlsfactlon is found in the wholesome, p681t1ve, personal relatlonshlps
\

and lnterrelationshlps one establishes. One must believe that he cari.
) .

He must have small positiv% reiﬁforcements of self-acts in achievement

3

of academ%c and social goals and thése will become a useful technique
to develop self-direction &nd independéﬁt activity (Widmer, 1970).

Adult feedback is essential for the growth of the self-concept in a child

¢

and mofe“important is the néea for aceceptance, warmth, control, céhsis~
tency and a caring response when one is sought out (Rogers; 1969;
Haﬁachek, i965).

Rogers further says-that there are two t§pes of 1éarﬁihg,

cognitive which involves a body of knowledge and has little if any affect

on' the learner; and experiential which is significant or meaningful ..
"’ ' .

He defines experiential learning as having the following elements of

importance to the self;concept:

1. It contains a quality of personal involvement.
2. "It is'self-motiva;ed.

.3." It .makes a'difference iq/zhe behavior of the learner.
e A . .
4. ‘It is evaluated by the learner.

n ’
5. Tt has an element of meaning.to the learner in its involvement
" (Rogers, 1967). @

25
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Rogers sums. this up by saying thatvthe teacher as a facilitator shouid
attempt to develop a quality of climate, a quality of materials and

a-quality of personal relatlonshlp with his students whlch will encourage
\

these natural behav1or5/to come to full growth.

A

Implications for this Stndy

TheffOfegoing report of studies involvin; observations of child
behavior relationships are far too few to.draw any conclnsions.' However,
implications from  these studies suggest'further'observatiOns would be
usefnl to identifY‘interaction between pupil and teacher and between
pupil and materials. Thefefore on€ of the purposes- of this study wrll
be to try to 1dent1fy and record patterns of-chlld behav1or within- thls
prepared env1ronment. It,would also appear from the reportedkreadings
that there is indeed a strongly implied relatlonshlp between self<
motlnatlon and the self—concept. Hence, another aspect of this action

-

research fleLd study w1ll attempt to identify.a relatlonshlp between

self-motlvatlon as found in declsron—mahlng behav1or and the self- 'tl
concept of the child. o « | ' ) -

In light of the few researchvstudies ;?X thejﬁheorf discussed;
concernlng self- concept behavioral obserw t’gns, interaction durlng a

pupil-teacher conference, and the implied /relationship of self—motlvatlon

to the self concepﬁ it appears that mﬁch research is necqssary to show~

. the relatlonshlp of these factors. Some authors have tltled this reSearah

‘as anthropologlcal studies (Kagan, 1971; Lutz, 1969), because thex -

ﬂattempt to descrlbe and analyze many aspects of behav1or w1th1n a glven

\

settlng. Hence the follow1ng actlon research attempts to ldentlfy and

» &

observe specific behav1ors wrthrn a prepared env1ronment ‘to determlne

.



~ s )
. '

the nature -and direction of the changes which may occur over a given

period of time. '
SUMMARY

Thls chapter reviewed some' of the llterature relevant to the

Rresent study. The 1nteractlon among the factors of readlng achievement,
f 1}

-

self—concept, individualized learnlng, the pupll—teacher trust bond,
and self—motivation, are all varlous aspects of observable behavxor ‘in

a‘given setting. The 1ntertw1n1ng of these components is noted in each

4
. i

of the three sectlons.

e

In thé first: sectlon research has prov1ded the probable positive

IS

relatlonshlp between reading achlevement and the self-concept. MentiQn

_1s made of the dr;flcultles lnvolved in studying and obtaining the self-

\
'

concept and observatlon and descrlptlon of behav1or 1s seen as one way

o -

of obtalnlng a measure.

The pnlnc1ples and strategles of 1nd1v1duallzed learnlng as,

applled to readlng were dlscussed in the second part of 'the chapter.
As well as the readlng conference, lnteractlon between the pupll and

the teacher and the trust bond as descrlbed by Rogers and others was

looked at in light of the necessity for teachers to con51der each Chlld

‘as an individual. This too is seen-as being dlscernable.by observation

of behavior. o BT Lo .

Research flndlngs and theory reported in the final section of

pe

this chapter provxde evidence to show the nece551ty for more anthro- -

pological studles whlch will report behavior change in a partlcular -

-

settlng. Self-motlvatlon and 1ndependent decxslonrmaklng is seen as



one factor* which may possxbly affect the self-concept.

Impllcations for thlS study are ‘drawn -from the related llteraturev

N .

.

and are stated at the end of each sectlon of the rev1ew.“

‘a

. These three sectlons all glve dlrectlon toward the the515 in-

the hope that teachers w1ll then be better able to select the methods,

the.materlals and the programs for instruction wh;ch will improve the

poséibilities‘of reading achievement,

of the child. . -

b

and most enhance. the self—perceptions

v

©
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.+ . CHAPTER 3
- B . DESIGN OF THE STUDY

NATURE OF THE ENVIRONMENT AND SETTING

'This study was:part‘of the CooperatiVe Early Childhood-Education

-

Progect (C E. C E.P. ), an on901ng project in actlon research. The project

[y

‘1nvolved two schools, one from each of the Edmonton c1ty systems.r The

study consasts of a descrlptlon and analysis of changes in lndependent

\

decxslon—maklng behavlor and the self—reference of elght chlldren,

. ' i

' H:selected from one of the grade two classrooms involved in the project,
where 1nnotatlon 1n.1nd1v1dualized reading.was in'progress.‘ A nlnth S
vchlld was chosen for the study and the flrst round of data was, collected.
' Karl subsequently contacted chlcken pox, and he ‘was droppedvfrom the -
study. | | | | ‘

BRY

Setting and ActhltleS

The Settlng of any observatlonal study~perta1ns to the mllleu that

”suitably_prov1des-the env1ronment in terms qf the-tlme, place and facili—

tles in which the child operates and the observed behav1or whlch takes .

place. It is the phy51cal provision and support for the necessary program.

]
-~

The actlvrtles are the-patterns of constltuent,performances

associated with-the;program.materials. They'are‘the states of affairs
that arise w1th1n settlngs comprlslng the momentary condltlons of the

- ~

' 1nd1v1dual ch;ld and hls env;ronment. ‘In short, the activities are the

29



Wlnnovatlon 1n lndlvxduallzed re

'deSLgned for- the fbllowlng purposes.

30

relevant person-environment co text of a partlcular actlon‘at avpartl- :
cular tlme.' o

The settlng for thls st :y was a grade two classroom where :.
'lng ‘was in progress.d The roor~plan
onEhe classroom was as shown ln’IlluStratlon l. | ’

The orlglnal classroom settrng ‘was neat and tradltlonally ' !

arranged. A small alcove was belng used as a small group teacher-.

~ [}

'.dlrected readlng corner. It contalned a large rectangular table and

benches (see Illustratlon 5) : The other black and whlte photos show

dthe four perspectlves of the classroom with the photographer proceedlng

in a clockwise fashlon around the room. . . : N o S
. . s . - e . ’ . .
As part of the ongolng project. trapeZOLd tables and charrs were

“added to the classroom and were arranged in varlous patterns to sult the

\.‘

needs of the chlldren and the teacher.

‘;Interest Centres . o C e T -

During'the early stages of the;prOJeCt‘three interest'centres

. were set up to prov1de opportunltles and 1ncent1ves for self-selected

-actlvxtles durlng the lndependent work perlod ) These actlvities‘were.

1. To clalm and absorb the chlld's attentlon so there was no ‘dis-

turbance to hlmSelf or the teacher whlle she worked w1th another

chlld or chxldren..‘
2: To prov1de open-ended problems in whrch chlldren dld not start '

‘and;flnlsh,at:the same tlmea‘
. ‘ v . " » . ‘ * ’ o
3.. To. be self-educative and self-assigning. .
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Illustration 3
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Orlélnal Classroom Looklng Northwest
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4. To be mainiy self-checking but to allow also for as much
.teacher—approval as time permitted

,5.':To encourage initiative, originality, creativity and inventive-'

’ . i .‘ e Sl
' ness. : ’

. 6. .To be regarded by children as’ ”fun"activitiaa, even though
the learning or akill inVolved might normally have been con-

Sidered a chore.

- i . . . o
LY

‘ The centres which were deaignad for independent work acthlty
. freed the teacher to. concentrate fully on teaching., Self—choice allowed

gthe child to gain a sense:gﬁ recponaihility and achievement ‘on his own.

, It taught h both the extent of his ability and the limit of his ability.,

"HThese centres encouraged the child to take responSibility for his own _
learning and to be inventive and resourceii% hence?to learn something

”he couldn t be tauqht otherWise. _"‘ "'T, S
. o .7

o a ! : o’

' The'science centre; The teacher arranged, along one- Slde of

the room, materials for a science centre and a- variety of animal . life

was present.ﬂ These included an acquarium, a seven inch sand turtle,
three snakes and a gerbil., Vfbious plants were growing and magnifying
glasses were available to examine them and other things._ The.materials.

4

proVided were changed throughout the year. DeVices‘were'provided;to

:discover magnetism, power, energy, bouyancy, and disélacement. Seasonal '

changes were also in eVidence, in the form of rocks, sand. and SOll,

.‘”fflowers, seeds and grains,ufruits, vegetables, and leaves in the fall,
" [ 4 .

"a slough culture, mosses, lichens, funqi and quWing seeds in the spring.

Books pertaining to the deVices or material were. placed on a shelf With

fthe display (see Illustration 6) S '. ' .
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A
. Illustratlon 6
The Sc1ence Centre, Marle and Grace .
~ ' K
"3 {'
A il
. ~ The writing centre. A small table and chaxrs formed an informal.

writing centre. Act1v1t1es and suggestions for wtitlngvdescrlptlons,

-
0

storles, poems and letters Were on a shelf in the alcove. behlnd the table.

A typewrlter, paper in varlous 51zes and colors, colored penc1ls dha

D -

.
. ¢

-fpens were-on the self-alsoé' Later these writing activities and materials'

'-were 1ncorporated into the readlng centre but d1V1ded from 1t by the low

shelf The top of the shelf was used for book dlsplays whlch also. helped

‘to d1v1de the area. (see Illustratlon 7)

The book centrer The teacher, had collected'many books of various

”interébts.ehd.levels of ability. These were arranged on a‘table and on
a shelf behind it. - Here also were reference books, pictionaries,

S
<
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.\ Illustration 7

TheWWritihgjCentre,xTrapezoid-Tablea
' have been Installed

Q

dlctlonarles and a set of children s encyclopedxa. dLater in the’ project.

the book centre was lncorporatet 1nto the larger readlng centre.

/
The reading,centrew The structuring of these materials was the

[

3‘comb1ned effort of the teacher and the researcher. The centre .was setw

o

up in the a:;gVe\if the classroom Wthh contalned a wall blackboard.

It was equi d with d1v1d1ng shelves, a long readlng table, a small
4

1nd1v1dual table, a. filmstrlp prpjector, hand puppets, games, books,

: '%.

two readlng klts, and other act1v1ty dev1ces. A space- was prov1ded for

>

the portable llstenlng centre and a. table for the “Language Master" (see

‘ ‘Illustratlons 8, 9 10 and ll)

-
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B Illustration 8 ‘ A
The Reading Ceritre Showing the USeLQf‘Shelving'and
the Periodicals and Pamphlets Rack  (Victor and Grace)

] . . . . «

x . . Illustration 9 ]
The Reading Centre--Léslie Using the Language Master
o TN



Illustration 10

’
<

. The Use of‘Reading Games  ,

illusﬁratipn 11 -

Children Using Self-Selected Reading Activities

e

A



)

.This centre was structured to provide. incentives and control for

the independent work period, and to allow each child selfbselection of

reading material and independent related reedianactivities.

i

Twenty—six types of,materials, games and activity snggestions

5

at different levels of difficulty were_providfd in reading centre.

-Over seventy books and two complete readlng kits were vailable. The

current, pamphlets and two perlodlcals were avazlable as publlshed,

as well the teacher cap1tal1zed on the children's lnterests that were

‘brought to school and other stlmulating‘ﬁaterials which she provxded.

Dally and weekly changes in eéchises and: seasonal workpages to develop

spec1f1c skills were also prov1ded for the chlldren s use in ‘self-

4

i

seIectlon. Lists of the activities, the materials and the books are
. ) ® )

found in Appendices A end"B. Appendix C contains the collection of

readlng act1v1ty cards which were offered by the researcher to the

teacher for her to draw on in making her own ¥ards. The teacher color

.coded these for easy reference, adapting and adding to them as ngcessary.

N

Individual® Conferences

w -

{
The baslc pattern for the individual conferences used by the

teacher followed closely wherever possible the strategles and techniques

outllned in Veatch (1966) and the philosophy of Rogers (1971) They .

were conducted, in the main, at the_child's request and lasted for a

period of from three to ten minutes.

The Durrell Analysis of Reading foficultyﬂand en Interest

r
v

Inventory were given to each child to prov1de the- teacher wlth a greater

knowledge of h;s ablllty, needs “and interests in order to gulde him

Pdurlng the conference.

Many,qf the questlons “for thellndlviduau conferences

\
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were based on, or taken dlrectl;wfrom, the conference suggestlons glven
‘11n Veatch (see Appendix F).

‘It was recogni;ed that not all children are equally_sel}-
motivated’durinc the same time period on every day. FWhen thls important
component seemed to be'lachingi the teacher encouraged and guided the
child into a previously indicated interest, Aucopy of the interest
inventory given is included in‘Appendix M. |

‘After the beglnnlng of the study conferences were held only at
the 1nd,p1duai child's request, which he made by placrng hl$ name on a

list on the blackboard. Aall the,conferencevaere tape recorded, trans-

cribed and analyzed using the questlonlng techniques of Veatch (1966)

as a gulde and ‘also- the 9051t1ve lnteracglon and relnforcement phllosophy

of Rogef//(l97l)~and Combs (1963) . A.reductlon of Veatch's questioning
g

technlques and'a summary of Rogers,and'Combs' philosophy/may be found

in'Appendices E and F. |

An attempt'was made to provide supportive feedbac to the -

teacher lmmedlately after the transcriptzon of the tapes. Dlscu551ons

between the teacher and researcher were held regardlng questxonlng and.

“

conference technlques in the llght of the philosophy and strategles

o'
Set forth in the aforementioned Appendices E andrF. The strategies '

operating in micro-teaching practices uere also employed by the teacher.
" »

& ' o

The general attitude is quoted from Rogers, Person to Person (1971) ds

-

follows: o . \

Tﬁe,client comes to value an openness to ‘all his inner and
outer experiences. Sensitivity to others and'acceptance of
others is ‘pogitively valued. Finally deep relatlonshlps are
p051t1vely valued (Rogers, 1971, P. 18) '

hS

Thls develops a commonallty of value as lndlcated by Bogers in the following:

!

3 - ‘ -
[
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These common value dlrectlons are of such kinds as to ‘enhance
the development of the individual himself (as well as). of others:
in his ccmmunlty (Rogers, 1971, p. 18).

- The Suhjects Ohserved

N
4

The nine children chosen for observation were from;the.érade.two
class with which the researcher was involved in assisting the teacher to
~ % ! o ! ! . ’ ' .
develop an individualized readihg program.. These Children;were choSen .

by the teacher - and Lthe researcher on the basxs of achaevement as rated
by the Gates McGinitie readlgg test and supported by teacher observatlon

and evaluation. The chlldren were selected,so that there were an equal

. ) , N ' ‘ )
number represented in each of the three common achievement'groups
. .

hsually-designated as high, average, and low. Inltlally there were four

-

girls and flve ‘boys so distrlbuted (see Table l)

Table I
i .‘f:. uSubJects of the Study 2
< »
Gates McGinltie Prlmary B Form: l Jan ll
- o Primary ,' s - Teagher
_Child C.A. . I.Q. - Vocab. .Comp. . T Evaluatlon
'Roy. . 82, 107 = 5.0 - 5.4 High
‘Marie . - 8-3 114 ° 3.9 5.1 .- High
Amy ~* , 7-6 . 111 3.7 ‘.. -.4.0 _ - |High
. ) . . e :
Dolly @  8-2 " 111 ‘4.3 ~ .4.0° - Average
Dave 8-0 105 - 2.5 3.4 © .. ‘Average
Victor . g-4 110 - 2.5 C2.7 E K&erage
‘Karl | 7-3 122 2.7 2.1 Low -
Leslie’ . 7-5 - 105 - 2.5 ° .‘2.1° - .low

Grace,  7-5°° " .106°° . . 2.3 - ' 1.9 Low.
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THE PROCEDURES IN COLLECTING
OBSERVATIONAL DATA = -

- Observatlonal Technlques and

Apecxmen Records

These records are the scheduled and contlnuous observatlons and .

' narratlve recdrdmngs of a chlld's behav1or, and of the materlals of the

..... . . -

‘prepared env1ronment relevant to that behaylor. Each specxmen record is,

‘e

.a lastlng account of all the events observed in .a defined 51tuatlon

durlng one period of tlme. ’ . S .

Through analy51s of- the records one can 1dent1fy successkve unlts o

and condltlons of behavxor. As well as thlS, analysds permlts 1nten51ve

study of sequence relations in the behavzor. Employment of- varlous

'unltlzatlon and codlng procedures permlts quantlflcatlon comparlsons

between varlables of sltuatlon or behav1or, or both, to' be. obtalned

from the recorded data on 1ndiv1dua1 children (Baker and Wright, 1949)

: Instrumentation'andZObservatith“‘ff "o ' : SRR

. The. lnstruments for the collection of observatlonal data Were
chlefly paper and pencxl and a t;mepiece. a runnlng dlary was kept of

the classroom behav1or of the observed Chlld durlng the Lndependent

readlng perlod. Changes in behav1or were identlfled as they occurred

Observations were made three or four tlmes weekly. Not more than two .

ch;ldren and on three occaslons, three chlldren were' observed at. e\

given - tlme on a one hour per day schedule. The observatlonal-schedule
. o

is shown 1n Table 2. A complete specxmen record of the observed behav1or

of two chlldren is found in Appendlx K.

L
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"Tab;e 2

:Obseryationlschedﬁle X

" Time of

Obsefvation ~  April 4-April 25 ' ~April 26-May 17 - May 18-June 8
-observation 9z 36—10'30 a. m.'- No Qbservation' , 9:30410:30'a.m.ﬂ
3 or 4 times

Period 3 or 4 tames S R

weekly

“mp e

X

) weekly~

oo

" 'video-taped for the purpose of mncro-teachlng.
S All observatlons were done by the lnvestlgator.

-

Construct of-the~Ihstrument'

@ .

All scheduled 1nd1v1dual ‘conferences’ were tape recorded and some were

The.instruhent‘for measuring independent choice‘behavior was.

-deveiopedvby the researcher and a sPecial;st,in;reading'inStruction.'

v

* Childhood Education.;:"

" Later ‘it was‘scrdtinized‘by afSpecialist'dntthelinstruction"of‘Early

All the behav10r of each ch;ld was observed and recorded Later

o

it was classlfled.. The behavior that was partlcnlarly observed ‘was that

N\ ‘behavior whlch was termed "1ndependent cho;ce . Igdependent choxce

behav1or was taken to mean “any act which, to all appearances, 1nvolved

- an, 1nd1v1dual deCLSLOh oh the part of the child"_ this lncludes any-

h01ce in: readlng materlals, expressive actlvitles, Sklll bullding

3 ‘

devxces,.cooperatlve or organzzatlonal plans;‘tranSItlonalmbehavxor and

dlsruptlve behavxor that was- classifled 1nto a level five or a level :

't‘fourkslot on.the matrix. The complete instrument is found ln Table 3.

. A B
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. f'\

;- The lnstrument ls desxgnnd on a graduated scale begrnnlng at the

top w1th a value !ive behavror and a- falllng to the bottom throuqh the .
<numerals to a;value one behavror. L;kewlse 1n thls way all the behav1or ;
-;Achanges pertlnent to thls study are recorded on a leftjto f&ght scale.:'f”.
_The behavzors on the left have a deslgnatlon A.r Each of the behav1ors

' to the rlght change through the letters to a desrgnatxon‘of F.

R e

'h?fhredictEVe Yalueﬁofithelihstrument;l
Valxdltx. The advrce and guldance*of a spec1allst 1n the fleld

of readlng lnstructlon and the 1n3pectfon of a; specialmst in Early Chlld-

.hood Educatlon Lnstructlon has already been dlscussed w1th regard to the:nﬁ

.flconstructlon of the 1nstrument In th S, sense the lnstrument has content

“valldlty. | l “ | |
Throughout the Pllot Study the lnstrument was discussed w1th

'fthe teachers and other lndependent behaviors were identrfxed.. The classeh".

7

-j.room teacher and researcher determlned through lnspectlon and trlal that

V

'the behaviors were observable 1n a

i o ) ‘ -
the lnstrument has valrdaty as an ohservational technxque.; Its use 18"

not totally dependent -on a reading environmen* or " reading actlv;tles.f‘

.

Rellabllitx.u In order stablxsh reliabillty of the observed
behaVLor, on two separate occaSLOns a second recorder observed,'recorded

dVQ?and cIassifled behavior independent of the researcher. When the

"1dentif1ed behavzor Qf the second recorder and the researcher were com-zfx

'”T:pared 1t was found that the researcher used more words to descrlbe the;.

' f”behav1or than the verlfxer, however, the length of trme of the lnvolvement

1 .
‘ and the nature of the activxty were consistent. For example.'

5N o '

grade two classroom To this extent fzf;



The researcher reportlng on; Mar;é;el,'fl 7;f -

.52-—takes sleeVe chart to.teacher to check.: Teacher
-gives: verbal encouragement to tiy. somethzng more
challenqxng._ ‘Marie- returns to- table--gets paper

‘~.' towel and erases sleeve.~'~!5“, .

!.'

9 54--returns maglc card to box——wanders almlessly, RO S
returns to table-imore apparently almless wanderlng. R

9: 55--chooses workbook, returns to table, begnns to read
""Stories to ﬁtudy B"~(enr1chment part of Language W
Experience Program) .
10 03--gives peer help, stands by cha1r a mlnute, returns “ftl
to her work. s S R o R

Second observer reportln won Marle-‘

:'5{ 9: 52--c0nfers with teacher, walks about a brt, returns o
‘ W “; to_seat, cleans the sleeve and places it back in. .o
, thebcx.‘ " : v

9 54-—returns to table, walks up to teacher 's. desk :
PR returns to table,‘51ts, goes: ‘to shelf selects a::
_e". . workbook. “Storles to Study B",‘returns ‘o her ;;,
R ' seat, reads. o ST

9 55--read1ng. '

lO 03--appears to be helpxng llttle glrl to her rlght.”h.f

st

The chlldren were qulte acdustomed to adults 1n the classroom.u,"
ZThey were partlcularly used to the researcher who had been in the class—»I

-room -On a weekly,- d occa51ona11y bl-weekly,.haszs 51nce the beglnnlng

t

.Qof the prOJect,whlch had started 1n thgxlate fall term
THE PROCEDURES IN COI.IECTING S
SELF-REFERENCE DATA L

'; COnstructlon of the Instrument

e

1 The Self—Reference Measure was developed by the researcher in

'consultatlon wlth an Educatlonal Psychologist speclalizlng 1n child L;;:

Sy



"”'development, a BPQCIalLSt 1n Readlng 1nstructlon, and a spec1allst ln
-the lnstruction,of Early Chlldhood EduCatlon. The free response method

. was chosen to measure the chxld s value of hlmself w1th regard to readlng

@ v ~

and hls ablllty to make hls own dec1510ns In selectlng thls method,

fithe researcher was 1nf|uenced by a crlthue of the three methods of -
revaluatxng self-concept by Strong and Feder (1961), and the recommenda--

‘tlon of the Educatlonal Psychologlst.

The Self-Reference Measure was giVen orally to 1ndiv1dual chlldren.

-

' :All answers were tape recorded and later transcrlbed by the lnvestlgator.‘ R

.LA copyio~ﬂthe Self—Reference Measure 1s found ln Appendlx I. s
.'_'Preaicti}ire’vame‘ﬁof theInstnnnent S e
R -“1.53'}_~ ‘ N Loe S i -

' Valldltx. The three specrallsts examlned each of the stems of
: the speczally de51gned measurement.lnstrument for self-reference to
B W _‘,,

lnsure lts content valad;ty. Durlng the pllot study the Self-Referencefw

;Measure was admlnlstered to both a hlgh ach1ev1ng chlld and a low '
'"*fachlev1ng Chlld The low achlever replled “I don t know" or shook hisffh
' head to f1ve parts of the s;x. three part free response stems. ‘The f."

¢

"jhigh achlever fllled all eighteen stems In addltlon to ‘this the hlgh-

: achxev1ng chlld exhlblted control over a larger vocabulary and had more.'_f

np031t1Ve responses than the low ach1ev1ng Chlld.; The Self-Reference
'-yMeasure dlscrimanated 1n the expected dxrectlon and ln that sense 1t,-

-_,can be sald to have concurrent valldity In the sense that 1t supports,'

" A . -

:the underlying self-concept theory 1t has a measure of construct‘valxdlty.”.'ﬁ*Jd

.“‘4 N

Rel il;tx - In Order to establish relmb:.l:.ty. the Self-Reference'-'_

JMeasure was adm’ﬁ‘stered durlng the pllot study to two chlldren on two



'“iwoccaSLOns, namely before and after a forty mlnute lapse of tlme._ One of

fhof each of the other two ln the same manner on both oocasxons.- leewlse,‘ .

.:followrng the fzrst admlnlstratlon..

,‘full statement responses ln‘the same manner and two of the t ee parts'

of athher statement ln'a'simllar manner.‘ The second Chlld responded

‘:%, The Instrument . *'l -'zh ,-;:f-fl,i*l _.f .”}f'fl-;“, ;;:-

.

f.the chlldren was ‘a high achleving glrl and the other a low ach1ev1ng boy._'

. [y

‘1_The hlgh ach;ever fllled all three parts of the szx freefresponse blanks

,
-,

”'1n the same manner on both occaszons.l The low achlever fllled three

‘parts of' four of the response.blanks ln the same manner and two parts

.'", .

'at the beglnnlng of the study, the Self-Reference Measure was re-admxnlstered

f; to tmo boys. one an average and ths other a low achlever, lmmedlately

'A thzs tlme one boy an ed flve'n':’"

,‘ e —
b ' ey

to four of seVen statements 1n the same manner, two parts of each of two

other statements in a. 31m11ar manner, and one part of al flnal statement ;:

ln a llke manner.- Thls control lndrcated a hlgh degree of retest f; .

3

ﬂ{'rellabxllty..f‘,.l 3 . *f"”trﬂ'ﬁ]::i‘, 'ﬁ-?k Twi'f,‘ ;n ?. .ﬂ,jff e

The pllot study was carrled out ‘in classrooms 1n four Edmonton -

o

‘ Clty Publlc Schools whlch were us;nq indxviduallzed readlng methods.;.

o

Here the researcher was able to obserVe various 1nterpretations of

dlfferent aspects of 1nd1v1dua11zed readlng as they applled to thls

: research.

'.vv.- ) ! . N e L e . " . A
. . . PN \‘_,-, .

The Self-Reference Measure was admlnistered to two chlldren

durxng the pllot study to observe the reactrons of both the teachers and
the chlldren in order to test and revxse the instrument.a o




Vet

mhe-_'observatidn‘s R 2 P
\ .4‘ o | , A L ‘_ / o . . . . . . . LI
To establlsh a satlsfactory method for observatlons, chmldren
v‘were observed in each of the pllot classrooms. The observer began w1th‘.

:a pre—arranged tlme schedule based on flve mlnute 1nterva1s. ThlS

;proved unsatlsfactory. Changes were then recorded on: a one—half mlnute

‘fiba51s as they occurred, whlch was the‘method then adapted for the study. '

. ‘The Conférence ' ' o '

e

Several conferences were observed and taped 1n order to arrive
‘}:at the best method for the 1nd1v1dua1 conference. Because the- nature
‘ ~of the conference depends on both 1nd1v1dual teacher personal;ty and ' L

-1,the classroom settlng, the pllot observatlons and tapes were used only

‘to further 1dent1fy some lndependent chche act1v1t1es.

fIndependent Work Act1v1t1es i“-rf'- S f, ';
' Settings and 1ndependent act1v1t1es were 1dent1f1ed and recorded
as observed in each of the pllot schogds. Some of - the lndependent s

-actlvxtles were adapted by the teacher and added to her program of

‘

‘.;act1v1t1es._,”

e -paocgpugss FOR. REPORTING
.AND _‘IM'ERPRETING DATA
.

'rTechniqpes for Reportlng Observataons -
J.on Behav1oral Chang_ e ‘t

Follow;ng the observatlon anﬂ recording of data the researcher
{affanalyzed the behav1or by cod;qg and tznmngkeach act as follows-v

10 ol--to the teacher to check work (2d 2 mln )

10 O3—-work checked, returns book to Eupboard (4e 1 mn )

: lO 04-ta1ks to peer (4f 1 mzn )

49



' *;Iechniqueé)for Reporting Observa-

Ahspec1men record of one chlld's behav1or for one complete .w',?\j3
:observatlon eoded and tlmed may be’ found in Appendlx k. | -
. Tables were drawn up for each chlld's coded behav10r in_ each round
tse that any changes in lndependent ch01ce act1v1t1es could be recognlzed..
"Changes were reported on three contlnua. Indeclslve to Dec151ve,

Dependence to Independence, Irrespons&ble to Respon51ble.

" The length of time 1nvolved in each act was looked)at on a’

S
- -

: L
decrea51ng contlnuum of concentratlve to. dlsjunctlve behavior.

A descrlptlon of each chlld!s behavxoral changes follows each
hlnd1v1dual table.s Inleldual sSQbence relatlons are noted. Pat;erns

_ 1nvolv1ng 51tuat10n and behav10r are descrlbed. 4 o ' \\ . S

-

;tionS'énfConceptual Change,

The tapes for the ‘oral. Self-Reference Measures were flrst tranSe'
crlbed and each chlld'jatwo measures placedltogether. The ‘two measures ;V,f-:
,'of Amy may be found as an example in Appendlx J.r Answers for each
*response stem were compared for mpre p051t1ve reference to- the self.
: Depth of expressed understandlng of the self in each response was also
examlned.‘ A descrlptlon of each’ Chlld s changes in conceptual deyelop-'

SN

ment’ follow the behavzoral descrlptlons. Changes 1n Lndependent behav1or\~
were related to. the Self*Reference Measure for each child. and added to '-

the descrlption. Flnally any 1dent1f1able changes 1n group behav;or '

oy self-reference of the group 1s reporteﬂ.

O .



' SUMMARY

.
-

. Thls chapter has shown the fleld research procedure for the study

'of 1ndependent ch01ce behav1or and 1ts relatlonshlp to the self—reference.
‘..’m .

First, the outllne of the settlng and act1v1t1es of the program

which formed the lndependent work perlod was described along with the

method 1nvolved in and. the preparatlon for the readlng conference. Then .

K

vthe method used in selecthg the nine subjects for the study was reported

’

l .
The 1nstruments constructed by ‘the researcher and used in the collection

of data were shown and described. The'construction'and administration

3

of the Selereference Measure was outllned lncludlng methods for

o

determlnlng its predlctlve value and valldlty.w The observatlonal pro-~

3cedures and methods: for obserylng and recordlng data in specxmen recordsv

‘were described. "The method for developlng and valldatlng the: codlng and

ratmng lnstrument was related along w1th the 1nstrument 1tself A des-

Al .

‘crlptlon of the procedures used lnﬂthe pllot study and its use . in the
‘.de51gn in the reportlng of the coded data were outllhed. Methods used “
mfor reportlng behav1oral change and conceptual changes were spec1f1ed,
and the plans to report the relationshrps between any behav10ral change

',and any conceptual change whlch may occur in th;s prepared environment

flnallzed the chapter. ' ~-

K

Lty
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of

_second round of ohservations. Tables are used to iilustrate this

&

CHAPTER 4
PRESENTATION AND INTERPRETATION

OF THE DATA

. .

Introduction

} : ;
An individualized.reading-prpgram rests mainly on the-lndependent

-

activities of the child in seeking; self-selecting and self-pacing
oy .

behavior (Veatch, 1966x In'order  to 1dent1fy these 1ndependent behaviors

and the apparent Chlld 1nvolvement in each behav1or, three research
questlons were asked The fourth research questlon related the obser-
vable 1ndependent behav10r to the chlld's Self-reference ln readlng.
Thls chapter presents the observatlon and test data, and 1nterprets lt

1n the llght of the research questlons. ‘These results are then related

to flndlngfsfrom the fourth questlon whlch 1nVOlves the Self-Reference

ln the flrst round of observatlons with the recorded beha ior in the .

comparison.. A,description’of,each.chlld's hehavioral change follows ‘
each child's indivldual tables. Ind1v1dual sequence ghlatlons and
patterns 1nvolv1ng 51tuatlon and behavxor are described when pos51ble;
Changes are reported separately for each of the research .
questions stated in Chapter 1. The clarlfylng remarks which follow'
the research questlons are - discyssed for each Chlld in: turn - So thAt

1dent1ficatlon of act1v1t1es and sequence patterns may be recognmzed

and more readlly utlllzed in the analyses of the remarnlng chlldren)

L]

&

Measure. All the behavmor is examined by comparing the recorded behavior ..

b))



an i epth Teport is made of the first child's behavxor. N ¢‘
. ' . X . - Fl *
Following the i 1vidua1 .reports, a compllatlon of ‘the . time eaq%

member of the group was involved ln‘each of the different types of

&

\w\ actzvitxes is reported in kabulated form."\mhe tables compare the -total

\ —

time invalved 1n different categories of act1v1t1es in the second found °

of observations wlth the total tlme lnvolggg in the same categorles in

: Te
& ) e

tne flrst round of'observations.
The eight chlldren‘are reported 1n order of ablllty as rated by
the teacher, taklng 1nto conszdeiatzon the Gates MCGinltle readlnq test
”band_other faotors-she considered important (see/Table'4).

Table 4

-~

order of ‘Children aSrReportgd in the Study

. Ordex
- . . . . 9
: o : N ... Voc. . Comp. Average ’
Child ’ ca " " MA- " RG - . RG Read. -Grade
' B » '. . . . ' . - ! :
Marie = | 8.3 9.5 5.2 5.4 ', ' 5.3
' [ s ' ) . ' v i . :
‘Amy . 7.6 . 8,4 4.9 4.7 4.8
S : oot . : : . ' C >
Dolly 8.2 9.1 4.9 © 4.7 4.8
Roy . 8.2 9.1 4.9 4.7 4.8,
. Victor . 8.4 ° 9.2 3.3 ¥ 4.5« 4.0
Grace v 7.5 7.9 4.1 3.6 3.8,
gleslte - 705 S7.8 0305 W 3.4 R - S
Save " eiov . < 84 - 2 2.8 . 7 28]
) Vet ot 4 . i ) , . 3 L : , . ‘ . N ]
4: s.v. e i j
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*Research'Questions:Restated

.Question'l--becisive Behavior

gi , -What observable changes, if any, occurred over a nine-week .

. period of time.in the decisive behavior of the child during the

1nd1v1duallzed work perlod in reading in the specially prepared
env1ronment whlch included the pupil-teacher conference in reading?-

Ra‘tlngs of decisive behavior were based on the number of self- . '
T A} ] N LR -

R

directedfactivities'ﬁhichk;he ch@id attempted in each of two three—week‘
perlods of observatlons separated from each .other by a three-week 1nter1m

perlod. Dec1s1on-mak1ng behav10t was determlned by reportlng the number
of self-dlrected activities and comgarlng them to the total number of .
- P

0 :

act1v1t1es.attempted. Changes were computed rn percentages.P

Questlon 2--Independent Behav1or'

What observable hanges, if ‘any, occurred over a nine-week .
period of time in th lndependent behavior of the child during
the 1nd1v1duallzed work period in reading in the specially prepared
" environment whlch 1nc1uded the pupil- teacher conference in readlng?

.t

To determlne lndependent behavior thls procedure was followed
- ,
the length of time 1nvolved in self—dlrected act1v1t1es was compared to
the length of time involved in teacher-directed activities. Chéngeé
were computed 1n percentaées. | - .

Questlon 3——Responsible Behavior ' - \ ¢
What observable changes, if“any, occurred over a, nlga-week
" period of timé in the responsible behavior of the child uring
the individualized work’ period in reading in the speclally pre-
pared environment which rncluded the pupll teacher conference
in reading® ‘ ‘

B

N v

Responsible behav;or was determined by comparing the length of

Py

tlme spent 1n readlng activrtles to the length of tlme spent ln dlsrup—

tive activities. Cﬁanges were, computed in percentages.

\ .../' o
BN Questlon 4r—Se1f—Reference , ‘ . L.

Accompanylng the above observed behav;oral ‘changes, what changes,qv
4 if any, occurred over a nlne-week perlod of time .in the self-reference
" of the chlld toward readlng ‘as indlcated by°a Self-Reference Measure?

[



-

The Self-Reference Measure used appears An Appendlx I ‘and the

'complete responses of two children to the measure are found in Appendlx

\)

- J. The changes in self-reference were determined by comparlng each

'chlld's two self-reference responses with regard to four factors.

included the more /f

_ lnterest,

@

and‘the

¥

views of him as a- reader and an lndependent worker.

In additlon,

These'

sltlve reference to the self. the ability to verballze

ressed knowledge of both his Qeers and hlS teacher s

the non-verbal behavxor of each child was. descrlbed,

‘as observed'during‘the admlnlstratlon of both the first and second

-Self-Reference Measures.

~

. Table 5 shows the procedure followed in data analys1s in order

'to answer each of the- four research questlons.

Terhs"for.COmparisons‘of'Behavioral Data Analysis

Dec isive
.Behavior

Questlon 1

)

Table 5 - .

Question.fz :

- .Independent

" Question -3
ﬁesponsible
Behavior -

>

Question 4'

Self-Reference
: sure & pehaVAOr

" Number of Self-

1'Behavior .

Tlme Spent -in:

Time Spent in

-Selected Self-Selected _ ‘Reading
Activities T Activities - Activities
, A el -
"Total Numher of ,,Total.Tihe Total Time
© . Activities U . . Spent - Spent
- Involved | . L S - -

Time Spent in |’

Dlsruptlve
ACthltleS

'Tota} Time
- Spent

Number and Value

| of adjectives ,
" used. - . S

»'QuantitY'oi

- expreéession--
-number of-words
used. o .

Investlgator’s

Y,

-‘non-verbal

 behavior,

el

Lo
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ANALYSIS AND DESCRIPTION OF -
' EACH CHILD S DATA

Marie

Post—testlng and teacher evaluatlon rated Marle as the Chlld
hlghest in reading in this study (see Table 4).

Marle was rated by the teacher, even at the beglnnlng of the . .
study, as ‘a responslble Chlld. It.was‘she who'had'the first pupil‘teacherd
conference'(see Table.6) Marle s total behavior for- each one hour
1nd1v1dua11zed work perlod. as’ observed, 1dent1f1ed and tlmed appears
‘in Table 6 for’ Round I and in Table 6.1 for Round II. The Observed e

—~

Behavxcr and Tlme Involvement tables are based on Tabge 3, the Observable

‘Behav1or.Charti which places«the behavlors in qna;ity,levels-from one

.
3

' to_five.. Levels'S'and~4 reflect seifdchoice'activities:‘”Leve1'3 shows |

ipartly teacher-dlrected and partly self dlrected actxv1t1es whlle Levels

1 and .2 are made up.of teacher dlrected act1v1t1es.”

¥ .
th

' Qmestiou 1: Dec151ve behavzor. The number of deClSldnS Marle

bmade and the number of dec151ons her teacher made on her behalf appear‘i t

-+ in Table 6 2 Level 4 and Level 5 act1v1t1es of the table -are cons;dered

. to be self-choxce acthltles whlle Levels l and 2 act1v1ties are con- Z' 3 \5 L

SLdered to be teacher-directed act1v1t1es. Level 3, whlch appears on

..‘

: ;_the table as partly teacher-dlrected and partly self-selected, lS useﬂ only N

to obtain the total number cf actmvxtles 1nvolvedf nevertheless lt 15"

"'1mportant -as 1t may be a translttonal tlme before becomlng elther more or ;'

less. lndependgnt. An example of a Level 3" act1v1ty 18 the use of the

udxctzonary._ The Chlld was glven wordé?to look up and had been taught : f;

how to~do thls but each chlld performed the task xndependently when undér-

observatlon. e ‘f

-
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">;='d1rected actlvitles from Round I to Round II. A decrease ln the total

7 As observed in Table 6 2, Marle engaged 1n a tOtal of 65 dlfferent :

' f"act1v1ties ln Round I Of these actlvities, fi were Level 5 act1v1t1es,-n"ﬂ,‘
'and 25 were LeVel 4 activ1t1es for a’ total of 36 self-eelected act1v1t1es.'”73 .

The total of teacher~directed act;vities, LeVel 1 and Level 2, was 14

"

-In Round II Marle engaged ln & total of 43 activ1txes.' Of these, 29

were 1n Levels 5 and 4, and f1ve act1v1t1es were teacher~d1rected
T act1v1t1es as shown in Levels 1 and 2._-Thptremarnrnggn;neégere'Levelbsm

h actzvitles.fyll

L The percentage of 1ncrease ln self-dlrected acthltles from Round )

-, - v

lI to Round II is 12 06 percent whzch is the difference between the

‘3'percentage for the flrst round of“'bservatrans and the second round of

”'obServations. Slmllarly Marze shows a 9 90 percent decrease of teacher— :

- number of activxtles between Rounds I and II can be lnterpreted -as an “~;7'\-

\,

mxncrease ln dec151ve behavxor as well because as Marle became more ”',;

-

'inNOIVed 1n Readlng BehAvior whe performed no other aet1v1t1e$ dnrlng )
that tnne LB X . : '

R I

Question 2._ Independent behavzor. The‘amount of tlme spent by

':'Marle 1n the different levels of activit1esﬁ1n“Round I and the“levelsnv' “

Vfiof actlvitles 1n'Round II lS shown in Table 6 3 '?Marme spent 135 5
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e A . . v
L . ",‘ P . . . . »

o Tlme spent 1n self—cho;ce behavlor 1n Round II was 69 72 perCent., Thls

"HQ 3 shows a decrease of 5 55 percent in time spent 1n self-selected actlvitles.blf

Teacher-dzrected actlvztle;*increased from 7 5 percent in’ Round I to .

'-...x

15 83 percent 1n Round II, an lncrease of 8 33 percent.‘ Level 37 whlch

are pattby self-selected actlvitles and partly teacher—dlrected act1v1t1es,

( deereased by/2 77 percent._ Examlnatlon of Table 6. 1 and the raw data

: shows that Marle spent 20 mlnutes anolved in Level 2 act1v1t1es in ,
o, ’/
Category C, Sklll Practicxng Behavxor, workxng on a calendar wofk sheet

1

'?r"whlch had been provxded by the teacher.. Thls activxty had been freely

.chosen but the nature of the sheet was dlreCted blank-lellng and then o

'coloring the accompanylng plcture.. Thls waf

’5. on,? dlrected by readlng, Level 2 Uorksheet.‘fﬂv'

ﬁml_stion 3. Responsible behav1or. Table 6. 4 reveals the tlme

Spent by Marze 1n readlng and dlsruptlve actxvrtles. Tlme spent 1n

VR

2ead1ng represents respon51ble behav10r.t She spent 100 5 mlnutes'out of‘"-;"

‘a total of 180 m;nutes 1n Round I in reaﬁing and related act1v1t1es and o

nt

6 S mlnutes 1n disruptxve act1v1t1es. In the second round she spent

Dvm—

110 mlnutes in readxng act1v1t1es and 4. 5 mlnutes 1n dlsruptlve act1v1t1es.

-

Again, the total trme 1nvolved was 180 minutes. This is an- increase of

5 28 percent in’ readlng behavior and a decrease of l l~peroent 1n_drs~""

ruptlve behav1or. ]'-};- ;ﬂ{\' f-‘gs'plar' L
RIS L . ‘v‘:‘ N . . L I

L DT b ‘ !

”fﬂQ'ngstion)4é,fselféreferénéeﬁ‘ftheﬁselfineferenee;Meesurefappears, Ry

PR N

.‘.f .
FA

- A resume of the phrase expressionS“and the number of words Marieh o

Tl “ e
oo e A
: R

:very.lndependentﬂperfornanoex

used for the Self—Reference Measure appears in Table 6 S The refexence ‘74'”'

P,

, 62



, Table 6. 4

Y

!

Minutes Spent by Marle in Read;ng and.Dlsruptlve Actzvitlequ

-

"#ound/Observationv,f°;

v

N

| J;Dis#up;ive'

" 'ROUND T
Observation 1
' Observation 2 -

e

Observation 3

22,5

32..

46

Total’ -

. 100.5

i ROUND 11
' Observatlon 1
‘ Observatlon 2.

Obse;vation 3 ’

e

RN

o 4,25..5.

38

 Total

_{PercentagedChange.

mig——"

. #5.28

;-pments are reduced to thelr dlrect 1nterest probe.
; pleted Self—Reference Measure for Round I appears 1n Appendlx K and for

Round II 1n Appendix L.M

\

E

RS

‘dzrectorate and lead\adverb are supplled for each statement.

s

A sample of one comr o j-f

Simple scrutlny of Table 6 s shows the-xncreased

- quantxty of expre551on used in Round II as compared to Round I.-

The éfatev“‘

63
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cL _ “.  pPhrase. Exprutions and. Nunbcr of va:ds ‘Used: by. Marie

o . in ‘the So.l.f.-Ro!o:ihco :Qaasnre

o AR . t . . T : . . #. of o o " . ' of.
Referent ‘. ‘Laad Adverb - °  Round'I " words Round II =~ . words

. STATEMENT I--Level of R‘adig : e ‘
| serf - usu,uy o pr.tty hud . 2 . harder books like Gr. 3 ° 5

_Teacher always B ‘pretty good. R ;} : 2. ‘very ‘good oL L2
Priend ottqn C - pretty good - ; ) . 2 really hard books 3

.._-.--—_------‘------—---—--

) STATEMENT 1I.~Choice of Reading Activitz S Lo
" self - souot;indl‘ C a scory book ‘ 3 T don't knoy,, maybe
o o . o ) .science or something 7
Teacher never - . real u'sy boolu o .3 : Gt. 1 bocks or real
. e ’ . o) ‘easy ones 7
‘Friend most. of qb. f.'Lm. wonk ttout . - - 3 ask_ her or work i.t: out’ .6

.-----———'-----—-‘—---—--—jd'

m'n-:!m III*-Sctking Mliltlnct .
Sqi! C ottou ' : o uk \mhﬂ: - N ,uk the: tucho: “work
o e Co - én it maybe .’ ' . 7.
“ Teacher u:unlly L _sound- it out e 3 sound it out : .3
e

- e e e e w e bk wm. e e mmee = - - - e e e - -

- Priend - sometimes . | work it out - -3 '.ukho: ‘or work it out

---,-----_----_----------,.. ----- R e m» m e e m e ee - -

STAW N—Wotkg wit'.h Ot:hcn
jSeu_ " naver ' Co Y taik - I SRR _ T

Teacher. .often talk . o U1 ralk 1
, Friend - usually. ’ talk a lot ) R 3. ‘talk (vexy ulaxed, Marxe 1
T . . : e : o : -zully 1aughod hcre)

----,.‘----‘.’-.--v..------..'.;----"D.'.--_;A_-'_' ...............

self *  usually' | arithostic
' Teacher sometimes . - reading . . . ’
-‘E‘riond " often .- - . ‘"I don't khow oo

racess ' . R S ¢
reading a book v )
reading . - 1

- - i - e I T A U DU

. s;m.'x-:m:vr vx--n.gt.h of rm:.zut : _ ‘ o
| self " pever- . - can- L'.tn.i.sh it ' ST 3. want to puc'it away . 5
Teacher " always e should wo:k A 2 . 3ike to rud ic :ight
AR : E o . away S 6
Priend’’ somatimes = - . E dop't k.nov o . -3 * thinks-I rud too nu.ch 5

W

--..—-q------_------_-----—---—_---

VII-Pro ected . Interest

Whnn 1. qrdw up I’ will o .stori.s about pecple . = I don't know. I guess ‘

umu.ly rud + e, . 'cause I Like. :hoaq R lots.and lots of Books = 10

. Will they-be ha:d books?’ put:,ty nard, - 2 ' Kind of ‘hard, but I'll

B T “‘d‘ "-b'“ agyway . 8

o3} will you i:,Lko“.f:_d"r'ﬁdi{ Loyes v RIS T y' v.ry much. I'm .
Voo e e e e R ‘su.r. 1 ABEY alw;yl like

T SR e, e t:nrud. 10
rotal: Na ro!WoxduUndinkonndx.,-'_'.:"~-_-:'- T.os2 . _ X N
- ..--..‘_.----'----_-;---;..'--..-----------,--;,---.-,-_--

otal Nunbc: ‘of words uudumwu B > el e




" her dlrectlon of interest. In Round I Marie stated "y don't know" in

i
? L

Quality ofﬂexpreSSion. Although the adjectlves used by Marle : o 3
wexe frequently the same for Round II as they were for Round I, Statement
I, Part 1 appears to show pos;tive change. The common expreSSLOn "pretty"

does not reveal as much depth of underStanding of the self as the more

-

spec1ficrremark "harder books like Grade III," or as does. the remark

. ) 3

" "really hard‘books“ as supplied to Part 3 of this question. Statement A\
; . .

Y shows an increased knowledge of Marie's frlend Donna's- feellngs about

‘-response to "Donna thinksyour'best'time'in school is - " In

Round II Marie,stated “reading.”v Statement VI, Part 3, also reveals

\

thls increase of understandlng of her frlend's feellngs. This statement

concerned the depth of interest shown when readlng an 1nterest1ng book.-

<

!
Marie stated, in Round I, “I don[t know," as compared to Round II 1n :
‘ i
, whlch she’ sald "She thlnks I read too much " Wlth regard to change in

~
.7

B the knowledge of her teacher s attltude, more words are used in the »

responses and lncreased understandlng seems to be shown in Statement VI'

o

In completlng the statement "wheg.I flnd a very lnterestlng book’ my

teacher thlnks I always . S Marle supplled "should work" in

"'Round;I} In Round II Marle replled "llke to read it right away." Thls

‘ mlghx indicate that’ Marle thouqht she knew that the teacher understood S
. -
how she felt about readlng, whereas Round T onlg 1nd1cates that, Marle

thought she knew what the teacher wanted her to do.,

3 "-:“ o n -
. , \

Quantxty of exp_;sSLOn. \35 mentxoned ear11er the lncrease ln

5pmant1ty of words is very obvxous. Two examples are: in response to.

N

all, the parts of Statement VI ln Round I Marle used elght words, in

4

¢

Round II she used 16 words.I Regardlng Pro]ected Interest, Statement VII,

.{ . . .



u’ / ’ . . ' "v. ’ . 4
to answer all parts Marie used 28 words in Round II as compared to ll

words in Round I. h ' : ¥ A

A3}

Non-verbal behavior. Marie appeared to be much more relaxed

4 A

in Round II as compared to Round I. The. lnvestlgator had Ldentlfied

. '

her as glggly and rather Wngly" in. Round I but in Round II as “glggly

7

but aware -of me and herself." After Question II, Parts 2 and 3, in
Round I, the lnvestlgator had wrltten,v"hopped up and down, put finger

ln mouth—-h m-um, scratched left leg with rlght hand, puckered lips and

made fac1al contortlons." after Questlon VI, Round I, the 1nvestlgator\

wrote, "fidgety, hopped up and down, 'shifted welght from one foot to

1}

the other, leaned agalnst me and the desk." In Round | II the data.- lndlcatei)

o

'ﬂone recording, after Statement‘IV, whlch she completed three tlmes in a

row wlth the single word “talk“—-"Marle laughed very hard here, seemed ) 45\_/'

“very relaxed." Marie seemed to think it was funny, to have supplled "talk"
three times in a row. Also she seemed to be laughlng at herself whlch
L'.mlght 1nd1cate a very hlgh level of self-concept and a hlgh degree of

‘r'understandlng of the-relatlonshlp between'her behavior and her self- |

‘ concept. Follow1ng Statement V, Part 3 ‘the lnvestlgator wrote "Marle N

leaned agalnst me sllghtly, looked up and glggled then stood straight ”

agalnh appeared.relaxed." Marle showed herself to be a very happy, self~ D
contained llttle glrl. Observatlons durlng the study lndicated that she
v Ny
Qalned in assurance and understandlng of herself and others durxng that
. a

o Gihe. ' . :' o \ L h R . . .
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\"J. . A . t

Summary of“Behav1or Change for Marie ',ﬁ. "‘_.-' » ' '*"'.E B

‘LQ" As showu in Illustratlon 12, Marle 1ncreased by 1 06 percent xn

.

S

dec131ve behavxor. Th;s is a very posztxve change slnce, pkt?r to the ':*.

A

o ‘study, Mar;e had already been maklng self-choxces and her deciBlOn to be

"other cho;ces. Marle decreased 1n lndependent behavior by 5 55

-.hquVer the decrease kn this amount of tlme is entirely taken up by ‘the

8 amount of tlme spenﬁ in Category c, vaek 2, Wh1Ch was ayteacher~prepared

,worksheet on whzch she worked totally lndependenﬁly. readlng and following
. K- “w ‘ P
3 .o ; . . . g Y

“51' the prepared instructions.ﬁ o F'f:: ?."\ » S --.“ S . ' L

I ) ‘ < ' ) T N

?Decisxve L N .+12.06
,'Behav1or 'l' o T :




R t. , . .
LI L ! X A

Inde th'Descri tion of Marie s Behavxor
and the Reading'Materials Used »

‘ . . o B ) Y

Tables 6 and ‘6.1 1nd1cate all of the behavzoral activities and
}the length of time Marie spent in these act1v1ties, in each of Rounds I : _‘1l
‘- and II.‘ The raw data, a sample of which appears in Appendix K 1nd1cates
-as well the materials used for that.behavxor and the sequenc1ng involved
-Ln time changes. The investigator will 1dentify the materials used by
Marie\during those behavzor times 1nd1cated in'Table 6 keeping in mind *
-the four research questions and identifying change in those behav1ors "+pl

-

when possible. o " ' . "j S e

. >, ‘ s X
. i . . 4 ; ( o

Indecrsxve to decisive behav1or.‘ A progress1ve 1ncrease is shown

in Marie s ability to make deciSIOns throughout the nine week periéd.‘_Inp
Round I, Ohservation 1, ‘Marie spent 36 minutes in self-direQPed activities
and 14 minutes in teacher-directed acthltleS. In’ Round II Observation '
-1, Marie spent 29 minutes in self-directed act1v1t1es and 5 minutes in.
.teacher-directed act1v1t1es.t In examining Round II, Observation l, .

? Co e

“Marie s patterns read as follows she first chose a skill pract1c1ng

' act1v1ty (tabulated l-C, Level 3) : This was a blank filling exercise

It was not challenging to her and she completed 1t in two minutes. 'She < f .
L ‘ o
.waited for one. minute for checking by the teacher (act1v1ty 2—D, organ— RS

izational behav1or, Level 2) . The teadhef checked her card and encouraged”\ifﬁﬁ:;lg

N

',her tO\try something more difficult. This 1s recorded as expressing

._vbehav1or (activity 3-B, Level 3) for one minute., Marie used a paper




A . BN
[ ~ R,
. B . :

*

3 this took‘oneehalf'minute.i Marie s. repetitiveness demonstrated in. this

e . A

‘actiVity 1s obv10us in all of her behav10r. what appears next in the :‘; 3

raw data as aimless wandering and 1s tabulated as activ1ty S—E (transx—

tional behavior Level 4) for one-j:lf minute, may have been Marie s way .

of making a choxce in’ act1v1ty 6, LeVel 1. This is recorded in the data

‘as ch0081ng a workbook “Stories to Study B.". This ls a high level

) .
l“ »

"'comprehenSion type workbook coﬁtaining short stories and questions.

" Act1v1ties 7 9 and ll, which were readihg from this workbooﬁ' were

. . ;e L
:y . . - » "—ua

interrupted by the,aSSLStance she gave to a peer T corded as. acthltleS._

-’18 and 1o.f She then had a spontaneous interview wi' the teacher who'

. .pr0v1ded encouragement and reinforcement fon two,mimutes.. This 15 recorded
’ - .' - X. .

'as activ1ty l2 Level 4-3.“ Follow{hg the 1nterv1ew, Marie«chOse to do

the comprehension questions which followed the story. This choxcE'is

J recorded as activity l3.~ Marie watched while the teacher spent the next
‘ '\

f :three minutes preparing the worksheet in a’ nqn-destrhctable form (activ1ty

145; she removed the sheet from the workbook and/éovered it w1th a

\J

plastic sleeVe. Time was not usually spent Ln’this manner in the class—c: -

o7 D

/

- {an uninterrupted 17 minutes doxng the comprehensLOn and vocabulary

‘l

S‘building exercise.“ Marie then Placed the sheet sleeve in the correction i}-"-'

.,'

ﬂbox (actiVity 16) While returning to her desk she a351sted a peer forj3'7i*'

> T
'room, however, there was only onelcopy of'this book. Marle then spent 2




‘ S \ R : s . g;'Vb:
"‘_her so she put At away whxch took one—half mlnnte (actiV1ty Zl-E,

Q*transitlonal behavxor, Level 4) She then chose a readlng book for one- "‘

Lhalf mlnute (actzvxty 22-E. Level S)./ She began readlnq\fi

7a Lady Bird Serles, and she was still reading when the observatlon perlod

"-vceased (actIv1ty 23) Her total tran51tlonal t;me was four mlnutes.\
. .

She spent four addltzonal mlnutes organlz;ng her actlvitles. .Thls 1nc1hdes 'fh o

sgthree mlnutes waxtxng tlme for teacher preparatlon of materlals.. Though
T
' ‘the teacher encouraged her 1n her declslon to do the comprehens1on L

L.

.....

exerc1se lt was MarLe 8 choxce.

Dependent to 1ndependent behav1or.' Marle lncreased 1n lndepen-'
' K

nthe first round Observatlon l,,:-;ﬁﬁ.:

d,eﬁjtf--'ﬁehavitofﬁ; %hrouqhbutjthe,sfudx{ E:

she was- observed doxng 3§¥act;v1t1e8a* In Observatxon 2 Round 1, she

!(

R performed 12 act1v1t1es. Thls 1s a steadllyfdecréaslng record but to - ':TT'7{$




L

2 .
2 :
. .
. - .
: A w7
. v o L
o
o .
Co . )
/ : i
B [

works The teacher-directed act1V1ty recOrded as Level 1:"rtreﬁ3itioﬁe;13t'

o~

behaviox tables,

‘w”~behav1or, appears on all of the chlldren :.usf?brior~'5

-to the recess break. This zs*a two,”or sometlmes hree. mlnute wash— ,“'f.

i room perxod whxch must be recorﬁed occasxonally ln order to make up the .

60 mlnutes observatlonal tlme mhe investlgator‘began obServatfo%?

v

lmmediate}y follow1ng openlng exercises Wthh vff*edfgliéhtly:ihﬁieﬁéth‘h.3‘ .

f,,of thf .When observatxons commenced before 9: o ';,Q
o - R
perlod was not recorded as the ﬁ}nal act1V1ty v_é}hf

: observation.'

.,”Placed these artleles on th corner of her desk. Thzs total trme ls-;P

'}Qrecorded as: act1v1ty ‘D,"
. «Q_ Coe e T L v ’ LR

She-was

,

l 5 and took nlne minutes.ﬂ She then began._;sfﬁgﬁ i



.

-,"I'he" t_'h;i"rd; ?-t'r»,ansx’cm?)al be,ha.v;

D i
i

s washroom break whlch ends the observatlln period

A = AT
; : R

; Marle s Lndependent act%V1ty lncrease fs ev1dent.

This descrlpt n of responsible behav;or
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iﬁ-géﬁnQ1I wegé‘sel -dlrected Jzi 05 percent of Amy s act1v1t1e$ were ')

.,‘teacher;directed. In Round II Amy performed 49,d1fferent aot;vrtles,'
of whlch 33 Were clearly self—selected Whllé elght were teacher—dlnected.v
:fAmy s- act1v1t1es were 67 34 percent self-Selected whrle 16 22 percent

) were teacher-dlrectedrﬂ These flgures show a decrease ln both self-

. Q . ®

‘,.selected and teacher-dlrected act1v1t;es. The percentage decrease 1s '
‘t';6 33 percent 1n self-selected actlv1t1es whlle the decrease in teacher—

. e . N S
dlrected act1v1t1es is: 4 72 percent. Durlng Round II more ae§1v1t1es
I_were‘neltherlself;selected nor-. teacher~d1rected, as Amy was, worklng.ont-"
'Fga self-cholce actrv1ty cardA‘ Looklng agaln at Table 7 2, Amy was |

. L ‘

:engaged in. eLght Level 3 act1v1t1es -in Round II whlle she w&s engaqed

o in cnly two Level 3 act1v1t1es ln Round I. Examlnatlon of Tables 7 and

. E l K

7 1 revealed these aCthltleS to be the use of a self-cholcelfard, whlch
':was lnterrupted by peer questions. The raw data showed»thls act1v1ty

R R 2

to be the teacher made actlvity card #36 (see Appendlx G).

. V.
< .

gnestlon 2 Independent behav1or The amount of tlme spent by

: Amy in the 38 actlvltles in Round I. and the 49\act1v1t1es ln Round II

-'Table 7 3 reVeals the tlme spent by Amy in Round

‘;sls shown lnfTable 7

| I in self-chorce act1V1t1es to be 93 mlnutes, whlle tlme spent Ln teacher- SR
v R R

A .'lr'.
' dlrected act1v1t1es Was‘56 mrnutes. In Round II her tlme spent"ln self-

ffch01ﬁ? actlvxtles was 93 mlnutes whlle her t;me spent on teacherhdlrected

ﬁact1v1t1es was 69 5 mxnutes.z Total tlme for both rounds

-was 180 mlnutes.gi}ng]“”'fl
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gpestibn'3~ Responslble behav1or. Tablé 7}4’ﬁiéél¢se5'£he‘
B "

‘respon81ble behav1or shown by Amy,' She spent 100 mlnutes ln Round I

in readlng act1v1t1es and 0. plnutes 1n dlsruptlve actxvxtles. In Round ..' e

II she spent 73 5 mlnutes in readlng act1v1t1es 1n S 5 minutes in dls- B
T N o .

,ruptlve behaV1or.v T,f’

15 a 14 72 percent decrease in tlme spent ln o

Cos

0

Vreadlng act1v1t1es an a 3. 05 percent 1ncrease in tlme 'spenht: ln'dlsruptlve A o
behav10r durlng the -180° mlnute observatlon time, v o ‘ S

| Table 7 4 e e
_ S R N S o . y o
.. Mlnutes Spent by Amy Ln Readlng and Dlsruptlve Act1v1t1es

R . _‘: o | ._ S .:;'J-,[ o 3; o
“.. - . , . " - . _ N y o=
Jound/Observation ‘- - o0 Reading .. . Disruptive

G - . oy - LT *

S —— . ' :.a' . . . oo 'l.- S : E . L. .3
y Observatlonk;'i7_.. AL - ¥ 2 e
Observatxon;2~ P T 7 : -’f.0~1'“‘ . R &

. ObservatiQn;3 f'] ; ,v;uu”" fm' g1 '_ - ,W-Qh;"

“ Total T T e 100 - h 0

E Observatzon S

Observatlon 2.

w;;obseryaplpn;3’,ﬁ'




LR

' level of understandlng of herself t[ : v; ey a --V'

R

i“study.; She ‘was descrlbed as beln

‘ and bit her lip before respondlng to Statement VI Her replles to that .

. whereas in- Round I "forget" mxght not be dlrected toward readlng. § R

_:was the oae Chlld who seemed the most-lndependent at'the beg’nn;ng of the

'Tby 14 72 pexcent in responsable‘o

'-answer regardlng neadlng. However, thls mlght also 1nd1cate she had R .. B

to Statement II mlght also be a more generalxzed response for a hlgher'

also as all of the responses 1nd1cate readlng 1n the second round,

Question-4- Self-reference, The phrase expressxons and number D R RN
of words used by Amy in response to the Self-Reference Measure appear fig‘ﬁ o :

1n Table 7 5. Examln 1on ogdhmy s table does not appear to give concrete L. ',é;

®

ev1dence of growth in' most cases. “In fact, her total number of words

used ih Round. I. is con51derably hlgher than in Rpund II. 1In questlon v, _ )
. , , . ¥
.she. poss1bly ant1c1pated that the examlner was anxlous to rece1Ve an '

5 . . “

galned more knowledge of her teacher over the observatlon time.

Responses to Statement 1I, thou?h in- much less quantlty, do ,." . L ¢

perhaps appear to have a greater knowledge.and a more prec1se vocabulary.

The response “spec1al readlng" wOuld encompass s. R A and R F.U. and any

1

other spec1al readlng Amy wanted to do. ' The second and third response L
K / R R . ra

WAmy s non—verbal behavxor in both rounds appeared to. be very

relaxed ‘but controlled. She "umhummed, and he51tated several times

questlon mlght p0551bly 1nd1cate a greater depth ofglnterest ln readlnq

F

'Summary of Behav1or Changes for Amy . L "ql?%i- - ?. Ef”t,7

. ~l

[

h Amy decreased in’ deCLSive beiaVLOr by 6. 33 percent. She showed

‘no change in lndependent behavmor, or “in. self-reference behav1or. Amy

l

fsteady anq nelaxed‘. She.decreased

: o
ctual readlng behaV1or.,




STATEMENT . III-s«king Assistance

3. wmyoubou:l. 0" Yem©

v . [ . 4 T : - . . . ’ N

‘Phrase Expuuions anq Nunbex: o! Words Ua.d by Amy )
B in rhe s.lt-!utuqnc- Measure - ]
e T - - - 4 - ,’ . S
" -Raferent - Lead Adverh Rouitl I .7 . . words . ., / Round'IT wordsg
NT S0 s ‘ ~ . .
wt T L = . o B
Self ' usually ¥ ‘eaa¥ ‘and hu:d books' . . 4 well 1t '
Teéacher alway§ . sort of well o L3 hard books - Lo "2 : N
E‘ri‘.nd ' often ST good ‘ o 1 hard books . o 2 .
- e = - .o T '---,--_---,_.-‘;“-.-.,..‘-.'_\._-..-__._-__'__.\‘_-__ B
; _ux_nm'r tx--crm.ca og Readi.n Activi . L~ L - e o st
Self sometimes ._s R.)\ -R.F U.‘ (tho same ' U ,speciai rea&ing' . S -2 .
_ 7 uSRA.,oulyitssm' . ' L
: o : different) .10 SO - o .
Teacher naver. She ‘thinks T Ehocle ] .- ' easy books . . - o2 RIS
P : everything: . L., 5 Lo \ I ‘ : v
Priend nost ot t:ha t:im. "S.R/A. and 'R.F.0., "3 hud books.\ : ’

--_-_-_-----------------¢--_-"1._-‘..- ....

Self . oftan . ask thn unchlr : o, 3
‘Teacher ‘usually o ‘talk to. Jmy t:icnds for .
ST s .0 4 halp , c6L
' Friend - | dometimes ¢ ‘make mitnku 4 2
Ve e e m e e wim. -.--------(-'--_-_---a?-t-,-- ..........
. sm'mm Iv—-wozking with Others y - s
.]su: ' nevey talk . { R ‘talk
Teachor~ often . make mistak.; A talk
Priepnd usually = ° ’ - ‘work togather - T2 talk’ .
Selr T 'dstaliy - - " Gym a.nd' Azt 3 Tox .
Teacher . scmatimes.’ Art o ookt ATE
Friond otun - _' . " Gym' a_nd art ,' R s 3 Art
‘smmm vx-—i Degth af Im:l:ut : F(
‘ .Sclf . never- - kqu how ™’ L
‘!‘mh.: " always s £orqot .
" Priand. 3 san‘otim: . fcrq.: .
. 'smmmrr VII--Pro]ectcd ;n:exest !
k. Wh.nIgzovuprill~'_ whnnIg’:ovup?
usually kead .. . - © . ‘Haxrd books. -
. 2. will they be, hud bookh? . Some of both'; . ,

rudthan? chelL -
4. uulymxlikc t:o‘rud?« ‘__»'Ygi R

'_--v--.—----‘---.-----‘_-,---Q._v-.------

" dtal m@: of Words: Used in- “Round 1 . Y.

roc.u Nunboz o! words rmd u; Round ‘IT -
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L Illustratlon 13 . .~,.‘\¥\"
Behavzor Changes 1n D1rectlon and Percentage for Amy
. i~ B “ o . SRR . . .o : S ! '.-\‘ -

K

Although 14. 72 percent seems like a smgnlflcant amount, it is n‘y"
actually a dlfference of 26.5 mlnutes in readlng tlme~= It should be .'h{

noted that" Amy has transferred 26 5 mlnutes of . readlng behav1or to 26
\ L

-mlnutes °f eXPIESSlng behav1or dnd one—half minute to skill" developlngf S

) ~
Y

.behav1or.. The total tlme anolved‘ln organlzatlonal tran51tlonal and‘

'dlsruptlve behav10r remalned exactly the same.L Therefore Amy actually{i»'v .:'i;
showed the least change'of any of the chlldren sxnce expre551ng behav1or'
is 11kew1se a very responslble behav1or. Indeed,_wrltten act1v1t1es.areil
usually more dlfflcult for a Chlld than are readlng.act1v1txe§//however,j

.thls study restrlcted responSLble behavaor to actual readlng act1v1t1es,

hence Amy is recorded as havlng decreased by 14 72 percent in responsxble



T e

~'ﬁbehav1or. Thls summary of her behavlor changes in. deClSlVe, lndependeﬁt

'ahd responszble behav1or concludes the presentatlon and lnterpretatlon

>, Vo X : s

(,of the data for Amy.“ ST ‘7 R ; .
boity . ey

(Y “ )
Thlrd ratlng in. readlng abllity accordlng to teadher evaluatlon ¥

<

,‘and the Gates McG1n1t1e readlng test was glven ‘to bolly (Table 4). Tables

\\

o 8 and 8. l dlsclose her behaV1or for each one hour 1nd1v1duallzed work/

period in Rounds I.and JII. R T L ‘\‘

s
N
‘ ~

Qu'estion 1: Dec.Lsa.ve behav‘lor. The number of dec151.ons madeny

P , ] ,

Dollxsand the number of dec1sxons Eade by her teacher on,her behalf appear

1

; in Table 8 2. Over th erlod of observatlon Dolly performed a total of k

&
- 82 tasks. In the flrst round Dolly performed 17 . self—selected tasks )
L e .
(Levels S ‘and 4) " In the secdnd round she performed 20 Self—selected
~.

taskss Thrs:shows ‘an lncrease of 16.28 percent in self—selected act1v1t1es_,d,h

B g ZOE
: from Round I to Round II The teacher made 24 selectlons on her: behalf

in Round I and 12 selectlons o her behalf in Round II This is a 20.9 -

'.percent decrease 1nvteacher-selected aCthltleSa

Question 2 Ind 'endent behauior Table 8.3 represents the amount

of t1me Dolly spent at each of gﬁ leVels ln Round I and Round II durlng
\

'the 180 mlnute observatlon period.’ Dolly spent 36 5 mlﬁutes in self-;

ch01ce act1v1t1es and lll 5 mlnutes in teacher-dlrected act1v1t1es i

Round I; whlle in’ Round 11 she spent 74 5 minutes in self—choice.ac'ivitfes'

-~

. and 79.5 mlnutes in teacher—dlrected act1v1t1es. ThlS lndlcates a 21 11
i

*percent 1ncrease ;n lnvolvement in 1ndependent act1v1t1es from Rounds

’.x

I to II. Tlme spent in ch01ces made by the teacher on- her behalf decreased‘
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FRCE

by 17 78 pechnt.' Table 8 3 reveals a. rather large amount of tlme spent

p sl Sl -
at Level 2 a¢t1v1t1es in both rounds.y Inspectlon of Tables 8 and 8. 1 ahd L
. \ v. N
the raw data drsclosed thlS to be a small group teaoher-gu1ded readlng

-

lesson. Durlng thls 60 mlnute,observatlon time the teacher also taught "".;.“ ‘
e ’a small group readlng lesson. 51nce she did not know whlch two of the - ce L

1] L .

ELth chlldren the 1nvest1gator was obsé&vmng, sometlmes the Chlld or .

Sl L

chlldren belng observed part1c1pated 1n a gulded readlng lesson durlng

the 60 mlnutes. N '",”,\-

L. N Lo .
¢ . .-.-.

'.Qgestion 3: gggpon51bue behav1or : Responsrble behavxor for d T
A
Dolly is shown in Table 8.4 as ﬁhe amount of tlme Dolly spent in readlng

act1v1t1es as- compared to the amount of tlme she spent 1n dlsr
; act1VLt1es . She spent 112 mmnutes 1n readlng and 3 5 mlnutes An

! / . . . 3
<:;yé behav1or ‘in the flrst round and lll 5 mlnutes ln readlng and 2 i

in dlsrupt;ve behavxor -in/ the second round. ThlS lS a decrease of 0. 27

.percent ln readlng act1v1t1es\and a decrease of 0. 83 percent in dlstruptlve

. : . ,\. . . ‘ A ' ) H
.act1v1t1es. o o . : R S - : S ' T

Lt . . . . . . ) [

QueStion 4: Self—reference. Table 8 5 glves ev1dence of the

phrase expressxons and the number of words used by Dolly 1n replylng
to the Self-Reference Measure. Although Dolly has used cons;derably

,more words ln all of the responses 1n Round II the two phrases whlch j

&

appear to- contaln the most growth are the responses to. her knowledge of o :
Y
the teacher s understandlng of\hEE\‘ﬁsllX\was -a very shy, qulet glrl. Coh

The researcher has wrltten on her Self-Referenc Measure,_ very shy and o f;g

5

- qulet-—no apparent dlscomfort." The response t - Number IV "Mrs. B,

' thlnks I often like to be qulet - appears to be an lndepth perceptlon of

.

ther knowledge that the teacher understood r;_ Dolly repeated the lead-qn o

. S

b AL



‘- . . . »" .- ‘ . "c\
, R Table 8. 4 ,
[ o C C . : ' -
Mlnutes 5pent by Dolly 1n Readlng and Dlsruptlve Act;vxtxes
. - . . l» '
RonndVObservationa« T  Reading-. . . Disruptive
GUROUND T 7 e L R
TS P L L o
'.Observatzoﬁ‘ig.[f AU 47 ' o 2.5
L Observation 2 T T T jg L v

Observation 3 . S a9 Lo

-fotal .. - S 12 . als

ROUND II -
' Observation 1 . a2.5. .0
_.‘QbservatiOnfév o o "..421 : ‘ni 2

,:l‘Observation.3‘ e g . -;1h B

Percentageacnangei; 'f"cﬂrvlu,-'F.Zj - o . =-.83
N v T . ‘ o e o S Jo

'statement, henCe thlS appears only as’ four words ’ those whlch follow -

.the adverb "often."~ Statement VI poss1bly reveals growth in all three

reséonses | The statement, "When I flnd an 1nterest1ng book—-'I read

“on 1n lt'" 1s a hlgher level than the endlng "forget " My. friend thlnks‘
‘

I always "read" may also show more understandlng than "don! t work"

)although they may Mean the same. thlng " The response "forget to play"

is an excellent response whereas in Round I Dolly made no response at all.

As revealed Dolly showed consrderable change and probable lncrease in

'her self-reference in reading behav1or , - ' N

PR : P z - e
EERRUR: S VNP SR S U T

B s T DU TR

LT VER PRV SR S



X . i 89
‘ Table 8.5 : S
A Phxua Exprusxons and ,Numbor of. %:ds Used by Dolly .
» - in r.ha Selfwferance Measure - . !
. e ' _ o ' # of . " # of
- Referent Lead Adverb Round I . . o words ‘Round II words
STATEMENT .1--Lavel of Reading. _ A R . .
§elf <  usually " ‘hard ‘book‘s. o t 2 | books in the middle 4!
' Teacher .  always _work 'hard 2 I don't know : 0 ¥
Friend . often skip a word a 3701 don’ t knov ]
STATEMENT ‘II--C‘xoLce of Reading Actlvity iE o L R ' _
self sometimes - "hard books . +s- 3 homes and homeland 3
Teacher ' ° never _ alvays choose everything 3 T don’'t know 0 .
Friend most of the time  easy books &_2 ~I.don't know - .0 v
+STATEMENT III—Seeking Assistance ' o .o
Self o!:'en'-_“ agk Mary Anne T2 "7 ask my friend .. 3 &
Teacher - - usually ask her * : 2 look it up for myself . ;
) BER ; ‘ . or I ask Mrs. B. <10 kS
Friend somet';ims ‘adk her - =2 ask her’ 2
STATEMENT IV--Workin ng- with o:nus o o .
Seif. never "'_/,‘/ "m0 response 0 read out loud : 3
‘Teacher . often e no response L0 Mrs. B. thinks that I ‘
s : ST . oftan like to be quiet 4
- Friqnd usually no "rupo’nu ’ . . 0 I don't know . 0
" STATEMENT V--Dxractxon of Intnrest : ] ‘
Self: umull:y_ " recess 1 Reading - 1 .
" Teacler  sometiies Reading 1 Arithmetic . L ) a§
Friend o_t:c_t} Raading 1 Maybe Reading 2 )
LR R e I T T T T T T T T S p i L R T T, 2
STATEMENT VI:-Depth of Intezest . - Lo
- S . . . ¢ B
Self . never - " fdrget . . . 1 read on in it . 4 :
Teacher always don't work ‘ 2 read ) o } 1
Friend ‘sonetimes no response ’ , o] fozget to play 3 )
s'm'rﬂm VII--P:o;ected Interest
IWh..anrowuprill . C . . .
~ cusually read - Raader's Digest S2. Reader's Digest maybe - 3
2. Will they be hard bocks? No, easy 2 No 1
3. Will you be able to '
read them? no answer ' 9 Yes 1
7 4. Will you like to read? Yas 1 - Yes 1 .
Total Number of Words Used in Round I 32 -
Total Number of Words Used in Round II 47 . ;
' ' {

!



avior Changes for DOily\ A ,\._ - .

< B e

;DecisiveJ . g : - - -
. Béhavior . oL /ﬁs.zsf :

; T T - . . e
! Y . L [ v
. : . R .
.

Indépendent s o '
Behavior’ vle'llA
Responsible o - B
. : . -.27 -
- Behav1or ) v .

Self Reference

Increase
Measure . ~

»

T —r — Y T T 3
-20 .-15 =10 =5 - 0 45 +10 +15 +20
. Illustration 14
'Behavior Changes in Direction'end Percentage for Dolly

b

'
\

Dclly increased in decision—making behavior by 16.28 percent
while she decreased ln teacher-made dec151ons by 20.9 percent. Independent
.behav1or for Dolly 1ncreased by 21 11 percent and she showed a 17.78
percent decrease in dependent behavior. In'respon51ble, readlng, behavior
Dqlly_had?decreased by .27 percent. However, disruptive behavior also
decreased by :83 percent. Dolly's tlme taken from actua; reading behavior;
and considerably‘mcre tine, went into expressing behéviorvaslshe was

engaged in writing a book summary. Expressing behavior is also a very

3

responsible behavior and the arbitrary Hecision to use only reading
behavior as responsible behavior must be considered as a limitation of this

study.

Ft, <t vt L i
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=t a At ¢ e At e et AN



~
bolly revealed change and possible growth in the responses made,

to the Self-Reference Measure. ThlS ‘concludes the presentatlom and

lnterpretatlon of the data collected on Doliy

Roy -

Table 4 shows Roy as the fourth sub]ect of the study ' Although
he rated hlgher in actual testlng than the. two prev1ous subjects, his

general ablllty and work hablts plaCed him fourth in the study. Roy's

readlng act1v1t1es are shown for the observatron periods in Roundizijand

.II.in Tables 9 and 9.1 respectlvely.

~

.

Questlon 1l: Dé§181ve behav1or. The number of decisions made

_ by Roy and the- number of decisions made by hls teacher on his behalf
appear in Table'9.2. Roy performed a total of Sl act1v1t1es in Round I.

. Of these 22 were dec151ons made by himself, whlle l4 were dec1510ns made‘
by hls teacher on his behalf In Round II he performed a total of 64

act1v1t1es; of these his teacher made 18 dec1slons.on his hehalf‘whlle

)

he made”26.selffseleoted-decisions.“ These figures show a decrease of

‘ 9 ’ .

2.52 percent in self-choice activities and an’ increase of 0.67 percent

in - teacher-made decisions. Roy's tables show a large: number of activities -

at Levels 4 &nd 2 in‘expressing'behavior. Examination of the raw data

shows that‘Roy‘Qas working‘onja caption film strip for Beauty and the,Beast'
which is a Level 4 activity, while the Level 2 activities were revealed

to be time spent in”a teacher-guided small group reading lesson.

Questidn II: Independent behavior. Table 9.3 shows the amount .

of tlme spent by Roy at eachdaevel of lndependence in Rounds I and ITI.

Roy spent 73 mlnutes in self ~choice aht1v1t1es in Round I and 75 minutes

BT A T B P S R
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o

1n selfﬂch01ce act1v1m1es in Round II._ He spent 39.5 mlnutes in act1v1t1es
Ty

chosen by hlS teacher o\\hls behalf in Round I and 86 mlnutes in act1v1t1es Ch '

O

' chosen by hls teacher in Round II. These flqures 1nd1cate an increase,

of l 1 percent in tlme spent 1n 1ndependent behav1or and- an 1ncxease of

25 83 percent time spent in teacher—madé-ch01ces on his behalf. TThis

tlme was‘taken;from;Level 3 act1v1tres ‘which were partly self~Sele¢ted‘
- o ) iy : .
and partly teacher—dlrected and was used in. both observatlons 1 and 2 of
i Round II for teacher—qulded ‘'small group readlng lessons.

C » -’

7

Question'IilE ResponSLble behav10r. Table 9. 4 reveals the

R

amount of tnme spent in readlng act1v1t\es as compared to the amount of
tlme spent in dlsrupt;ve act1v1t1es. -As arbltrarrly'ruledJ only reading
aCt1v1t1es represent respon51ble behav1or. Roy spent 94 Sfminutes‘in

such responsxble behav1or and 3 5 mlnutes 1n'dlsrupt1ve behavior in.

»

R NS WA P Y v;-,-fy/‘www.‘n‘f" Mt
A

Round I and 74.5 anutes in reading act1v1tres and 8.5 minutes in dlS-

.

‘" ruptive activities in Round II. This is a decrease of 11.11 percent in

reading behayior and an increase of 2.77jpercent invdisruptive behavior

Tabie 9.l.and,the raw, data show again a heavy concentration of time on
the teacher-dlrected readlng lesson Level -2: " The timé. spent in Level g

4 act1v1t1es, expre551ve behav10r, reveal that Roy was spendlng time ) } }-

maklng a fllmstrlp w1th captlons for the. book Beauty and the Beast whlch
‘he had been readrng. ‘ .
. q . ‘ . . o ‘ 1

' Question IV:. ‘Self-reference. The phrase.expressions and number

of words used by Roy in completing'the Self-Reference heasure are shown

T
T

in Table 9.5 for each of Rounds I and II.




= I P

Table 9.4

7 Minutes Spent by Roy,in'Rééding and.Disruptive Activities
N o » ' -
Round/Observation o ‘Reading . - :f7Disrup£ive,
ROUNg f
Observation 1 AU 38 . 0
Observation 2. - T 2
ﬁbservatior'x 3 S 6.5 . . 1.5
‘\ ' ) _ ) .
© Total o .. .e4.5. 73,5
ROUND II ' . IR : 3 BN
Observation 1 - o 35 , 2 0.5
Observation 2 . 26.5 - | s
o e ' . ' I
Observation-3 . 13 ' 43
‘Total “ 7 7a.8 . 8.5
Percentagé Change : -11.11 , o +2.77

" ROy has useé many feWe;’Q&rds in Round II in ccmpléting the.staté-
.ments{for,thé_SelfiReferénCe'Mea%ure. uﬁe.seems.sﬁmewhat less sure. of

his té;éhér‘s and his friéhd'slundefstanding of him. "fhere ié, however,
éQi&ence,of éiowﬁh iﬁ'Staﬁemént IV,léWhen'wo;king.with others in reading

I ﬁévér';iké to-;7 'talk'" maylshow ;ﬁ\éssﬁﬁﬁtion of‘mére'§elf-£espéﬁf

LY

sibility over the fesponse'"be‘bothéred" which is an act for his peers

rather than for himself. Likewise in Statement VI, "When I find a very

197

e St e T :

PUPL TR XA

B ASNE Sute il




4. Will you like to read? . noanswer -

o} yes

f. .
- .
A Table 9.5 '
Phra- Expressiona and Number of. Words Used by Marie
) K in the Self-Referefice Measure e
» ) . * !

B ! ) - ) # ot o - 4 of
Referent = = Lead Adverb Round I - © words - Round IX : words
STATEMENT I--Level of .Reading ' o )

 Self . usually = easily 1 well 1
“!Ifeache'r ‘always. ’ ) good 1 well 1
Friend - often good 1 I don't know .0
STATEHENT 11 —Choq.ce of Reading Act1v1ty ’ ]

Selt s_ometunes Lo "books 1 ,a story--fairy tale 3
Teacher never - . She thinks I choose R ' . :

L . everything ) -5 I.don't know .0
Friend most of the time nature stories I fau:y tales : 2
..................... e T o
STATEMENT III-—Seekmg Ass:.sr.ance .
Self of\en ) o go to my- fr:.ends PRt ask my Mother ’ 3
Teacher usu&.lly “work hard , ’ . 2 ° go to a friend 4

- Fxiend smti.nes don't n.ed help |, 3 don't ask him ' 3
e .- - - - e md e e B e e i e m e e ;e .- - et e e et e e i aa
STATEMENT IV--Working w:.th Othets + A
‘'Self - never - - be bothered. 2 talk 1
Teacher often S work and help otiers - 4 work 1.
.Friend usunlly work hard and help others 5 read’ L °
sm-rsxzvr V“Du’ectxon of Interest ' , -

Self usually h work time 1 work time ‘ 1
- Teacher. sometimes . S.R.A. b3 I don't know -lhat; she

. : thinks . 1
Friend often \\ recess, I think 1 S.R.A. 1

...... S T e S e e e S e e e g e e e e e e e e m e e e e e e e e a .
‘STATEMENT VI--Depth of Interest - T
Self never - read : 1 play 1
Teacher always - ' read 1 read 1
Friend sometimes play 1 read 1
" e e e e e e e ,m. e .- . — - - e e e e e e e e e e ;2 - e i a e e e - -
s-rnmu-r VII--Pro]med xhcuesf. . .

1. dhen I grow up I w:.ll ) : :
: usually read . ... about nature , 2 about science . 2
2. Will they be hard books? yes 1 yes, hard 2
3. Will you be able to R . _
read them? .. . yes (I'll still like it} 5 yes, anyway 2
. ) L

Total Wf~-o'f Words Used in Round T

. ..
- e e e - - - - I T A T T P,

' Total Number of Wards Used in Round II -

B
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interesting‘book" the‘respogse "play" in Round II is a very suitable’

i response to the lead adverb “névar" while the response “read" in Round

I aoeSn't suit néver at.all. Perhaps Roy was more attentlve and heard

the adverb "never" in Round II,~or 1ndeed hls self-reference may have

lncreased enough for him to’ know he would never play 1f he had found an

lnterestlng book Roy was very lnterested in Falry Tales. - His response

for Statement II Round I, was 51mply "books but Round II reflects that
-

1nterest in the response "a story——falry tale."” He seems to have galned B

‘

consxderably more knowledge of hlmSelf though perhaps not yet of his

teachers or .his peers.

Summary -of Behavior-Changes “for Roy - T
.DeoisiVe r——;'
Behavior -2.52
; . - 2

-

Indépendent - ‘N

Behavior ‘ #1.10
| .
|

Responsible -11.11

jBehav;or_

Self-Reference'.‘ ' S ST

Measure ‘ ' -{ 'Increase

T Li ¥

0 ._+5 +10 +15

99

e e e < T A Ly saiasi e sh iy e
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‘ Roy decreased in self-choice or decisive behavior by 2.52 percent:

He increased'in choices made by his teacher on his behalf by 1.12 percent.

In independent behavior Roy's time increaSed'by l.l‘percent-and‘his time

spent in teacher-made decisions increased hy'25.83_percent. Level 3

activities, which,shows those activities which are partly self-selected
o . S : Do . '

‘and partly teaéher-directedy‘have increased by 27.0 éercent: ‘This time,

in partly self-selected and partly teacher-directed'activities, has'gone"'

L ‘ t ' oL S :
‘into the smail group.teachervdirected readinq'lessons,_Level 2, and l:l

percent Qf Roy's tlme 1nvolvement has” gone into self—selected act1v1t1es‘
as expre551ona1 behaVLor. Roy s responSLble behav1or decreased by ll‘ll
'p‘eroent and hJ}s ir'reséons‘.i‘bl'e' behaV10r 1n'cr’eased_ by 2,77 percent. -Roy |
appeared. to show a oositive'change‘in“self—reference,hehavior; Althouqh'
Roy scored hlgher on test results than his peers, he dld nat work well
1ndependently. Thenteacher recognlzed.thlshand gaVeHh;m‘muoh dlrectlon'.
and gu1dance ln'his'actrvities,'hopinoxto increase‘hrs‘responsibie.ané
flndependent behav1or by 1nvolv1no hlm.ln maklng a‘captloned film strlp

.
which is also a’ very high level respon51ble behavxor, though 1t was not
identifiedhas sﬁoh for‘this study, This summary of Roy's changes in -
behavior completes the”presentation and‘interpretation'of ddta collected;
Victor -
7 Fifth in reading abiiity and teacher eValuation'was Victor (Table

4y . Tables 10 and 10.1 dlsclose hlS behav1or for each one-hour 1nd1v1d-

ualized work perlod in Rounds I and II.

Question 1l . Decisive behavior. The number of de0151ons made. by
“Victor and the number of teacher-made decisions are shown ln Table ‘10. 2

‘During the time of observation Victor was involved in 117 activities. In

100
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Round I he‘perfcrmed 28 self—selected act1v1t1es at Levels 5 and 4. In
Round ‘II Victor performed 31 self-selected act1v1t1es. "This shcws a
slight 1ncrease of 5 09 percent in the number of self-selected aCthltleS
from Round I to Round II. There is likew1se &' 3.39 percent 1ncrease in
the qumbe; of teachei—directed activities. 'TheJ;umber of,partly'éelf-

selected and partly teacher-directed activities decreased by 8.47 percent.
, : - . . .

Qpestion 1I--Independent behavior. Table 10.3 represents the

amount of time Victor spent at each of the act1v1ty levels in Rounds I
and II during the 180 minutes of observation time. Victor spent 57.5
" minutes in self-choice activities at-Levels 4 and 5, and'6l.5 minuﬁes
in teacﬁer—direCted actiyitieS'at'Levels 1 and 2. In'§OUnd IT He spent

63.0 minutes in self-selected activities and 69.0 minutes in teacher-

directed activities. This indicates an increase of 3. 05 percent in self-

choice act1v1ties between Rounds:I and II. Time spent in the activities

chosen by his teacher on his behalf also increased by 4.16 percent.

Question III——Responsible behavior. Responsible behavicr is

shown in Table 10.4. This indicates the amount of time Victor spent

in reading activities and the amocnt of time he spent in disruptive
.activ1ties._ He spent 79 minutes in reading and'2.5 minutes in disruptive
béhav1or in the first roand and 104.5 minutes in reading and 4.5 minutes
in disrgptive behavior in the second round. This is an increase of 14.16
. percent iﬁ.time spent readicc; it is also an increase of 1.11 percent

o . . . . . . T
in time spent in disruptive bebavior.

Question IV:: Self-reference. Table 10.5 discloses the phrase

expressions and the number of words used by Victor in reply tK\hhe Self-

\
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Table 10.4

‘Minutes Spent by Victor in Reading and Disrﬁptivé Activities

Roﬁnd/Observatioh - - 'Reading . Disruptive
.ROUND T°
Observation 1 ™\ 19 0.5
 OBservation 2 - 30.5 1.0
Observation 3 ' | 29.5 i.o
Total ) , .79 . 2.5
ROUND II ' ‘
Observation 1 43 . 0
Observation 2 : 22 2.5
_Observation 3 39.5° 2
Total 104.5 4.5
Percentage Change +14.16 +1.11

Reference Measure. Victor used less words in Round II than Round I. Mosk
of the responses were very similar. The green hook referred to in yes-
ponse to Statement Ii, Round.I; and his friend, ﬁay be the same honk
referred to in Round II which seems to be an encyclopedia. Victor's

deep interest in science is very apparent thfoughout'the whole measure.

}hé only remarks.regarding non-verbal behavior in both rounds were

recorded as "steady and relaxed, quiét.and thouqhtful.m\ Victor's responses

bear oyt this thoughtful nature. Because most of the responses are so
P :

va——

similar there seemns talﬁw no change in the self-reference.
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Table 10.5

Ph:a.se Expressions and Number of Words Used by Victot
in the Self-Raferenee Measure

BE

. # of N 4 of
Referent Lead ,Adverb . Round I . words Round II words
STATEMENT I--Level of Reading : . ' '
Self Jusually ‘. good . 1 good - - 1
Teacher always ". pretty-good S 2 pretty good 2
Friend often good 1 good Sl
------------------------- ..--.'--__----_-..-~--'---_-
STATEMENT II--Choice of Read.mg Actlvxtx ]
".elf - sometimes S.R.A. First color's easy. ) s
' No I'm on blue; it's '
C harder. 10 Science stories 2
Teacher never Science~-not-hard but : ’
‘'she thinks I choose
harder books . 10 bees and wasps 3
Friend © mnst of the time The grden book--it's hard A book that tells you how
but we ‘like it. 9 to find out things; experi-
' ments and how to understand
averything about- birds. 9
ATS'E:NI‘ III--SeekJ.nq Assxstance . )
' Self oftan . try my best 3 g0 to my teacher or friend 6
Teacher | usually . ’ try my best--talk or ask go to somebody or alse -
. somebody after I've tried 10 think for myself 8
Friend sometimes - _try my best 3 . go to teacher 3
STATEMENT IV--Working with Others '
Self never talk--because then I would play around 2
v waste time 8 ’
Teacher often talk .. 1 read 1
Friend usually do science, but we like work hard 2
it, 1t's preety hard 9
STATEMENT y--Dlrectlon_qur\tngest
Self usually aftarncon--spe! ' ‘ ng 2 mrnmq—;do reading 3
Teachar SOTA T imem =~ in the motning 3 afternoon--<occer - 2
Friend ~ften a'ter'm‘n 1 mrm.nq 1
STATEMENT VI--Depth ¢f TInterest -\ ! A
13
Self never read 1 play around 2
Teacher always read . -1 read L
Friend sometimes raad 1 read 1
STATEMENT VII--~Projected '- nrares*
L. when I orow up I wil) all SCJ.ence--scorles about
usvally read . ‘. . Science 1 Science S
2. Will thay be 'vrd bamig? no ) 1 Yup, I like doing hard '
stuff 8
3. Will you be “"la to read . ) :
them? yap ’ ' 1 yes 1
4. Will you like to read? ves 1 yes 1
Toral Number of Nords Used in Pound 1 80
—————————————————————— . - - . - - - W e wm e e = ow o e L T,
'I‘otal \Xumber 27 Words dsed Ln Round I 73
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- Summary of Behavior' Changés for' victor ©

y -

. 'Decisive . . o +5-&; .
° Behavior™ .- - ‘ LT
- : . Q .
-';Independent o . : ﬁ;;,j o -
* . Behavior, . T . +3.05 ‘
. b o : i ." l‘. e
;Respcnsible . . = —
' Behaviory , = .| +14.16"
Self—Reference L No change' = . .
. Measure U ’ o N ‘
L e r— T ‘. =~y S - - .
“S15: <10 =5 . 0 +5 #10 415 R e

Illustratlon 16

'BehaVLor Changes in Drrectlon and Percentage for Vlctor R
Victor ;ncreased{rnvdecisive-behanior ry ,.69 percent; 'ée in-
creased 1n teacher—dlrected behavror by 3 05 percent Vlctor s tme :

:d SPent 1n 1ndependent behav1or 1ncreased by 3 05 percent whlle hls'dependent
ebehav1or tlme lncreased by 4 16 percent.f Thls lncrease in both lndepen—
dent and dependent act1v1t1es is possrble because tlmevcame from Level‘3,
partly teacher-dlrected and partly self—selected activ1t1es,‘wh1ch has
decreased by 8. 79 percent., Responsrble or readlng behav1or 1ncreased py
14 16 percent. : Vlctbr, who was a very qulet boy, deeply 1nterested ln .
Asc1ence, appears tQ have made no change in self-reference.j Thls\summary

ﬂcompletes the lnterpretatlon of the data’ which was collected and recorded

for Vlctor. o I '1 “",'f R - e o f. s
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. Grace A e B : oD

v,

Table 4 llStS Grace as fhe 51xth subject in the study. Grace s

'.readlng and related act1v1t1es are ev1denced for each -of. the observatlon

o \ -~
'perlods in Tables ll and 11.1. - . S S Do
. N . o .

'

o »Questlon I~ Dec151ve behaVLOra‘ The number of dec151ons made bg

Grace and the number of dec151ons made by. her. teacher on her behalf
fappear in Table 11. 2.| Grace'performed 157 actlvities of which 87 were
- A S

'dec}51ons made'by herself whlle 49 were dec1510ns made by her teacher

*,onhher behalf. In Round I she made 59 declslons whlle in Round IT she~
'made 28 dec1510ns. Thls is-a decrease of lS°56 percent ‘in the number.of
vself—cholcevactlvrtles; Grace s teacher made 49 decls1ons on her half
..3l in’ Round I and 18 1n Round II. Thls is a decrease of 2.78 percent

in deCL51ons made by her _teacher on her behalf; ‘Thls decrease is actually
" a posltlve change 51nce Grace spent a great.deaI more tlme ln readlng

. . i
behavxor.; Her dec451on to be anolved An sustaxned unlnterrupted tlme

1n readlng behav1or allowed her no tlme to make other dec151ons. Hence,

.the length -of time in self-selected act1v1t1es was more SLgnlflcant

"than the number of decrsxons madeh

destlon II-5~Independent behavior. Table A3 shows the amount 7.

:of tlme spent by Grace“at each level of 1ndependence Qn Rounds I and II.
";Grace spent,94.5‘m1nutes in.self;choice activitieS‘in Round I'and 33. o,
| minutes in.self;choice;actibities in Round II. She’ spent 79 mlnutes of
‘tlme 1n act1v1t1es chosen by her teacher on her behalf in Round I and

. 107 mlnutes in act1v1t1es chosen by her teacher on her behalf ln Round II. 7

JThese flgures 1nd1cate a decrease of 34 17 percent in 1ndependent behav1or
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;andwan.increase of 15.55 percent in teacher-made choices on her’behalf.
Thisfdecrease'in‘time is mainly shown in Level 2”activities as a small
‘group teacher—directed reading'iesson.' '

‘Question IIIx Responsible'behavior.‘ Table 11.4 reveals the

.amount of timefspent in reading activities comparedlto.thelamount-ot
time ent in disruptive activrties. :Reading actiyities;represent
yreséo sible behavior; Grace spent 31 minutes in respon51ble behavxor
.and 1 mlnutes rn dlsruptlve behav10r 1n Round I and 110 mlnutes 1n.f
read1ng,act1v1t1es and 2 mlnutes in disruptive behaviot in‘Round II.

- This . ls an 1ncrease 'of 43. 88 percent in readlng act1VLt1es and a decreasevs

jof 5 O percent in dlsruptlve behavxor.:

e

Question Ivs. Self—reference. The phrase expre551ons and number

iof words used by Grace rn completlng the Self-Reference Measure arengy}‘
shown in Tahle 11.5 for'each of Rounds I and II;-‘Grace.has used feWer;ﬁt
*'wordslin honndzli‘than'in‘gound.I._ The“reséonses tocGtatementseI and 1Iv - L
nrobably show.aﬁgreater'nnderstanding'of the qnestions and possible‘hu

.growth in Grace s knowledge of her teacher and her fr;end The responses”

’

" to Statement v, although not keeplng ‘to readlng, may reveal some growth
~

in Grace s know edge of her own ablllty Grace was uSLng Engllsh as a

second language nd was better in Math than Readlng.l The ansWer‘to

ystatemend\\II, part 3, is rather lnterestlng ln its consistency. Grace's_
l

lnterest in nurse books, and that‘she dldn t seem to thlnk they were

very hard, is’ shown in'the response, nurse books" in both rounds, and
. ’ '
npr1l be able to.read them." :
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Table ll 4

Mlnutes Spent by Grace in Readlng and Dlsruptlve Act1v1t1es

Roind/Observation . v-"""heading¥: o Disruptive; -
ROUND. T T ¢ oL e
Observatlon 1 ' - ‘ B "~16.5 oo .'ﬁ.: 3.5
ObserVatiqn 2 v a0 S sas Y
Observatlon 3 R lZQS.-; g ) 3.0'
Total. B T o
ROUND II. .
Observatioh 1 R 47 5 0
. Observation 2 - o ., ._"40 . , ‘ .5
v Observation 3 . . - 230 .0 g5
. . o ' - L T
B TS
Percent;;gxaﬁange' . s +43.88 . -5.0

v, cf Behavior Changes for Grace

Grace decreased 1n deC151on-mak1ng behev1or by 15. 56 percent.
'She showed a decrease 1n'teacher-madé dec151ons of 11 32 percent.- Howeverﬁ
thls decrease ls a very p051t1ve chanqe 51nce Grace spent ‘a’ great deal
more tlme in readlng behaveor and much less tlme in tran51tlonal behavror.;..
‘Grece decreased by 34. 17 percent in 1ndependent behav1or and lncreased
' by 15.55: percent in time spEnt in teacher—made ch01ces The 1ndependent

:work perlod for those chlldren ‘not rece1v1ng 1nd1v1dual or small group



'rable 11

RN

s

- Phrase- Exprelsmns and Number of Words Used by Grace
: . in the Sel.‘.-Refexsnce Meagire.

. . o o "4 of : ¥ of
.Raferenc} Lead Advurb : " Round I words v Round II words’
STATEM‘ENT I--chel of Reading ) .
Self - usually ' stories with ‘exprassion 3 hard stories 2
- Teacher , = always I don't know 0 ° better than last.time - 4
Friend oftcn I don't know 0 ' read nice . - 2
- - - - B R R T - .- .- A AT R T T R R N
smmam'r II--Choice ‘of Reading Activity o )
sel? sometines . .a bood and read it . - games, sometimes checkers 3
Teacher ' hever - "hard books . 2 puppets . ‘ 1
Friend “mo_sc of the time in between 2. books .-, -1
STATEMENT I11--Seeking Asu.su.nce ! .
s.lf often )ust try to uquu iv out - miss it and then go back
: M v for myself - 9 ' to it 8
Teacher .ﬁsually. I don't maw : 9 go.to a friend : 4
Friend - sonpetimes I just. try to f:.qure‘it . call her T2
' out for myself 10 ’ :
' STATEMENT IVr-wo:kJ.'\g with Others
Self  never bother them "2 bother them L T2
Teacher often help them . 2 | read stories 2
Frienq."- usually : hclg pecple when they ) . read stories ' ’ ' 2
.. ' . are scuck 6 . )
. STATEMENT V--Direction of In—terelt .
. self | .- usually recess "1 arithmetic I, o 1
‘Teacher somet imes reading s!:ar:.es 2 reading - 1
Friend ~often reading stories, storyt.me 4 - arithmetic | N 1
_____ e e e e mm e e e m e e mm o e 4 mem e e mie e e e e e m e m e =
STATEMENT VI-—Depth of Interest , i
Self never: + ‘read "1 play s 1
Teacher . always‘ read 1 read . 1
. Friend -soutixges pl_ay 1 read it ) 2
s T T e T T T T S . T et
STATEMENT VII'-Pro;jected Interegt
1. When I qrbw up I will 5 )
usually read . ‘. . . nurse books 2 nurse .books 2
2. Will they be hud_boqks? yes, hard books . " 3 no 1
‘3. Will you be able to I'll be a good reader 30 yes 1
read tham? ! the nurse books will :
I ' . ' probably be easy 13 ) )
4. Will you like to read?.. yes ‘e ' 1 yes : o I ¥
Total Vimber of Words Used in Round I 70
- . . . - - - L R - - - = - L R e e s e e e - -
Total Numher of Words Used in Round II 45
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Decisive ‘f‘ , ég

Behavior ?lS;SQ

Independent Behavior

=34.17

,Résponsible
Behavior -

Self—Reférencé :

Increase
Measure - . ,

L L . LA L4 1‘. T X T . v ... T ¥ ‘r X - T ‘v nJ
=35 =30 =25 =20 -15 =10 -5 O 45 410 +15 +20 +25 +30 +35 +40 +45
Illustratioq 17

o

Behavior Changes in Difection and Percentage for Grace

reading instruction, was the time during which the ;eseafcber observed.

The teacher was never aware which children were under observation. Grace,

who was one of the lower achieving children, received smali group instruc-

"-tion at somq_timE‘throughout each of the observations in Round II. Hence

o he; reading aﬁd_dependent‘behévior time increaéed while‘her indépendent
tiﬁe Aecreased. Grace's ;cﬁual re;dinq time, which'f;r'this stﬁdy is
re;pogsible béhavi&r, ihcréased by 43.88 ‘percent and'aisrupﬁivé behavior
‘decreaséd’by 5 percentT Grace aléq showéd an.increase in her self-

v

reference toward reading. Although readihg achievement was not used as

117



a measure and was not. consldered as a 51gn1f1Cant part of thls study,
. ' :
'Grace did 1ncrease in readlng achlevement very much ‘by the end of the

study
The reporting and interpretation of the data for Grace is com-
pleted with this summary. Reporting the data continues with the account

of Leslie. . ' T '
v »). . . - )

Leslie - *
Leslie placed seventh in reading apd teacher évéldéﬁipn,as shown
in ‘Table 4. His behavior for each observed 60 minute individualized

work period appears in Table 12 for Round I and in Table 12.1 for Round

l
H

II. o . )

~J
.

Question I: Decisive behavior. The number of decisions made by

Leslie’and‘the number of teacher—made decisions are sHown in Table 12.2.

During the time of observation Leslie performed 41 Activities in Round

"1 and 44 activities in Round II. 1In Round I he was involved in 20 self-

selected activities and in Round II he was involved in 22 self-selected
-

activities. This shows an increase of 1.22 percent. He was involved
in 19 teacher-seldtted activities in Round T and 22 teacher-selected

. o | | \
activities in Round II. This is likewise an increase of 3.66 percent
in selections his teacher made on his behalf. TLevel 3, partly self-
selected and partly teacher-directed.activities, has increased by 24.66

percent which may show that Leslie is in the process of learning to be

more decisive.
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L

f'”d':Question”II;—independentubenaviori. Table 12 3 represents the"b

amount of tlme Lesl@e spent at each of the act1v1ty 1evéls in Rounds I

and II durlng the 180 mlnutes of observatlon time. - Lesnle spent 36

: |
mlnutes ln self—ch01ce act1v1t1es and 127 mlnutes 1n tea%her—dlrected

. -

| . ,
act1v1t1es. In ROUnd II ‘he- spent 53 5’ mlnute91*n self-selected act1v1t1es

and 15 mlnutes 1n teacher*dlrected*act1v1t1es. ThlS 1s an 1ncrease of

-

A . .
‘9. 72 percent 1n self-selected aCtLv1tleS between Rounds q and II.‘ Time

: spent in" act1v1t1es chosen by his teacher on hlS behalf ;n Round I waS'Vf“

127 mlnutes whlle ln Round II 1t was ‘15 minutes. This is‘a'decreasé of

762.22 percent;_ There is, 1n thls observatlon as well, a large amount

f
y . i l

-:"of tlme spent on Level 3 act1v1t1es whlch~were nelther self—selected ‘nor

. . . 3 .'

'teacher—dlrected and may be a tran51tlon perlod toward becpmlng more

. . ~
. :

1ndependent."3-_ L

)

A

guestlon III- Respon51b1e behavxor. Responsxble ?ehavior for

;vLeslle 1s shown rn Table 12 4. Thls reveals the amOunt of tlme Leslle

"spent in readlng act1v1t1es and the amount of tlme spent in dlsruptlve

«

~:act1v1t1es., He spent 84 5 mlnutes readlng and ‘no tlme 1n dlsruptlve

i

'-benaV1or ln_the seeond'round and‘18 minutes reading and- 4 nukes in

-LdiSruptive behavior’dn the:first“roundu Tﬁds is'an.increase ofﬁ;é.94
L R NCEN B Lo T . T ‘
.}.percent]in.readrng behavior‘and‘a deorease of ?,22“percent;i ‘disruptive:u
:;behavdor.‘ This:is'a';erytrargewincrease'in readiné;.ofvres lnsible
behasiior; ‘as def}.ned by the paper

guestlon IV Seiféreference,ﬁ“Thé/phrase,expressionsyand”the‘ ol
._number of words used by Leslie in'response to the'Self-Refere*qe Measure
-',appear ln-Table 12.5. Leslie used ‘less words'in gound'I thaniih‘Round IT-

.

o ariion

N e PR ek A e
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Table 12.4

i 1 c A e Bhaint et et

.

 Minutes Spent by Leslie in Reading and Disruptive Activities - )

p

., unnd/Obsé:vation e ' Reading | o bisrupfivé“;' S

ROUND I

h
PRI

Observation 1' A e 2 i.5
‘Observation.2 . o ... -t ®pg . A

Observatianj P o 1 , 0

Total. =~ ", . . b1 S s

' ROUND II
Observation 1 o ': . 42 ‘ ' 0
Observation 2 - . . . 3% ; o o C ]

Observation: 3 o I 7.5 . s R : f o

Total SR _ - 845 .0

»

L A A ) . . R
Percentage.Change - .. +36.94 . - ¢ =2.22 .
. . . . i . - —— . '




'rable 12. 5

Phxan mp!‘enionl and Numb‘r ot Wwards Used By Leslie-

in the Self-Reference Measure

{

4 of

. o . . . % of
Referent 'Lead Adverb ‘Round I - ! words Round ' II - words
STATEMENT I--Level of Reading . .

Self ' usually | 7 ‘books 1 simple books ' 2
Teacher always reading books’ 2 - little books ’ 2
Frzend ' ofte.n I'don't know 0 I don't know ' 0
........... e = e m e e e e s d e e g e e e e an ... mee .-~
s'rA'rmm II--f‘ho:.ce of Reading Acuvxg . - .
Self . sometimes mtuesc centras 2 magic cards--this slip of
: : : paper--and ' this thing you
" slip the paper in and you .
: : : .use special kind of pens 2 .
Teacher ‘never, She thinks I. choose I don't know. No, maybe.
. : everything’ except phonics 7 hard books g T 4
Friend most of the time  this card wn.h sounds on it. 6 I don't know N s 0
STATEMENT III—-Scekmq hsutance l .
Self often tell uachet 2 go to the teacher or to
i . . ny friends 8 .
Teacher usually o1 don"' know--qo co my go to my friends : 4
o ’ friends or her Y . :

" Friend . sometimas I don't know .0 go to the teacher ' 2
'STATMNT I‘J--Workinq thh Othurs
Self . never An.:hme::.c--Spellinq coo 3 do Arithmetic ‘ 2
Teacher often’ ~ I.don't know 0 - Idon't know 0

. Friend usually co:‘rect 1. ° read k;ooks 2
SI‘ATEMBN’I‘ V-=Direction of Im:eresc / . ) . '

" ‘Self ‘usually recess 1 > recess , . o 1
Teacher somet:mes_ recess 1 ' recess ’ *‘ : 1
Friend . often " recess 1 gym ' o 1
- e e e e e . e w .. .- ‘e = w = = a = o= h - = = @ e e el - = o= B e o mm = wm . e . -
STATEMENT VI--Depth of Interest '
Self’- ' never no ‘answer, . .. o work . . . 1
Teacher - always. - | ' no answer ° - 0 I don't know : .o

‘Friend sometimes " read 1 read to him ' 3
S’I'ATEHBNT ‘V-II--'P:‘ojected Intérest s
1. Hhan I grow up I y:.ll ' :

¢+ usually read’ A usually read ' books. o 1.
2. Will they be hard books? just books ' - I don't know .3
3. Wil jou bé able to : o
'~ read them? . no answer © Yah, real good- R 3
4. Will you l.\ke to r:o;d? maybe y'es - : 1

'rot.al Number of words Us.d in Rcund I { ) 38
'!'otal Number of Words Used ‘in Round II ‘ - 43

Lnmdlovgiars,

T e et bt el



©in response to the Self-Refefence Measure. Leslieuwas‘a very quiet"
chiid,*guite dignified, very gteady. He was slow to respond to most .of
the statements wlth the exceptlon of number flVe, which referred to ‘his

best tlme. In both rounds he 51gn1f1ed recess, and the responses were "

o
.

very quick.' Several tlmes he d1d not respond and frequently responses

iy

fwere-accompanled by shrugs. The 1nvest1gator feels that the responses-

‘to Statement VII may show growth between Rounds I and II. On ekamining

the stems and responses we see that Number 1 in Round I “usually read "

L

was probably a. 51mple repetltlon of the statement, whlle the word "books"

. 4\
is a flll-ln for the statement. In thls same statement the response

. for Number 2 Round II, i. e., "I don t know" Seems to show more under-
fstandlng'than.the response-"just books." For Numbeér 3 he supplled "yeah,

real good" whlch is more posmtlve than no answer at all in Round I. ',Ehe

fill-in ° yes ‘is llkew1se a more positive ‘answer than "maybe" for State-

1
!

ment 4 However most of the responses are very 51mllar ahd the sllght
evidence. of growth could be attrlbuted to Leslie's lncreased comfort

with ‘the researcher.

’

Summary of the Behavior Change . . ~
for Leslle C ' : ' :

Leslie increased by 1.22 percent in decision-making behavior.. He

v

1ncreased by 9.72. percent ln independent behav10r and 35 94 percent ‘in.
responsrble behav1or. Leslie appears to have made only slrght, if any,f
change in self-concept; h

| Thds concludes the analysis and description of Leslie's reading
activdtiesAdurinthhe'two rounds'of observatron tIme. Ihe final subject
:of this study was.Dave with whom we continue.' |

[
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Declsrve g L n£1.22
Behavior ' RN =

Independent .
" Behavior = S _+9.27

Responsiblel . - = .
Behavior ' o B ¢ Yoo +36..94

Self-Reference o .
» ) : No change
- Measure p ‘ - -

T 4 T — - — -7 Y Y PN C e T -1
20 -15 -10 -5 .0 45 +10 +15 +20 %25 +30 +35 '+40
. o : nIl}ustration 18-

‘" Behavior Changes in Directian and Percentage. for Leslie

Post- testlng and teacher ewaluatlon rated Dave as the chlld
. lowest in readlng ability in thls study (see Table 4) Dave's tetal
behav1or for each 1nd1v1duallzed work perlod as. 1dent1f1ed and tlmed

appears in Table l3 for Rohnd I and Table 13.1. for Round II

Questlon I Dec151ve behavior. The' number of- dec151ons made -
by Dave and the number of dec;slons made by hlS ‘teacher on hlS behalf
,appear in Table 13.2. Dave was engaged in. a total of 44 act1v1t1es ln

Round I of whlch 15 were self-selected and 17 were teacher—dlrected .

act1v1t1es; .In Round II Dave engaged in348 activities of which 24-were
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were_self?selected and 20 nere teachereselected Self—selected act1v1t1es,
.which indicate decisive behavior, 1ncreased by 15. 91 percent. Teacherj
,directed~activities also increased by 3. 03'percent. The number of
act1v1t1es chosen from Level 3, .partly teacher—dlrected and partly self-
selected decreased by 18.94 percent Hence, Dave showed qulte an
increase in decisive behavior. o

| Qpestion I1: Independent behavior. Table 13.3 shows the. amount

of tlme spent by Dave at each dlfferent level of 1ndependence in Rounds
s and II.~ Dave spent 16 5 minutes in self-ch01ce act1v1t1es in RoundlI
and 46 mlnutes in self -choice act1v1t1es 1n Round II. He spent 67 mlnutes
'rn act1v1t;es chosen by his teacher on his behalf in Round T and 88. 5
mlnutes 1n such act1v1t1es in Round II. This- ‘is an 1ncrease of 16.38
percent in .time spent in activities chosen bg himself, or 1ndependent
_behavior, and an increase of ll.94 percent in tlme spent in activities
chosen by hlS'teacher. In both rounds Dave spent a large amount of tlme
‘ln sklll-practrc1ng behaV1or, Level 3, however this level of.activity,
'partly téacher-dlrected and partly -sel§-selected, also decreased by

.28 34 percent. It would appear.that ave made some very positive,chanqes

: : ) . PO -h
in ch0051ng independent activities.

1

amount of time spent in readlng activities as compared to t

-

_Qgestion III: RespOnsihle behavror. Table 13.4 reveals. the

-hf amount bf
time spent 'in d;sruptlve act1v1t1es. Readlng act1v1t1es represent res—
'ponsible.behavior. Dave spent 98.5 minutes in readlng act1v1t1es and 7

mlnutes in dlsruptlve act1v1t1es in Round I and. 115 5 minutes in readlng

and 2.5 mlnutes in dlsruptlve act1v1t1es in Round II. Dave's‘reading'

,
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" Table 13.4

Minutes Spent by Dave in Reading and'Disruptive Activities

- Round/Observation ‘ ' Reading . Disruptive.
"ROUND I ' R
Observation 1 . a9 _ 3
. ' ) ‘e
Observation 2 7.5, 0
Observation 3 42 4
Total ' ' 98.5 7
ROUND II
Observation 1 ' 51 "0
Observation 2 36.5 o 0
‘Observation 3 28 - : 2.5 )
Total - 115.5 2.5
Percéntage'Chanqe 40.35‘ -2.5

activities increased 9.4? percent while his disruptive behavior decreased

by 2.5 percent. Tables 13 and 13.] show a large amount of time in

reading behavior at Level 3. This time was spent in usjﬁg the S.R.A.

ﬁanguaqe Lab.

~

It

Question IV: Self-reference. The phrase expressions and number

of words used by Dave in completing the Self-Reference Measure are shown

in Table 13.5 for each of Rounds T and IT. Dave used more words in Round IT

133



Table 13.5

1

Phraﬂa F-;gpt&sslons and Number of Words Used by Dave
-+ in the Self-Reference Measure

' ¥ of # of
Referent Lead Adverb Round I words ' Round II . words
STATEMENT I--Level of Reading v
g ]

- Sej}f . - usually kind of good 3 fine 1
Teacher always good 1 good - . 1
Friend often good i fine 53
STATEMENT II-—Chbice of Reading Activity
Self " sometimes books~—Library books 3 read good S22
Teacher never _ She cku;lk: I choose - good books, that T don' t

. . . everyvning 5 r piek bad books - - 3
Friend mogt of the time good .- 1 “fine o 1

. STATEMENT III--Seeking Assistance ,

Self often’ ask thg teacher 3 go to the teacher 4
Teacher usually £ind out for myself 4 go to her 3
Friend somacmes make, hiidtakes 2 9o to him 3
STATEMENT IV--Working \uth Othex:s
Self never help them 2 talk te them 3
Teacher often help ochers 2 read . . 1
Friend usually no answer o’ read . 1
STATEMENT V——Direction of Interest
Self - usually doing work 2 recess, 1
Teacher sometimes no answer: o] recess 1
Fiiend often readinq ‘books ] recess X
——————————————————— - m = . - = m e m m e e e o om e ek e e e - - .
STATEHI-:NT V"-—Depth of Interest
. /

Self never do work 2 want to work 3
Teacher . always ng answer 0 get it from tha library 5
Friend sometim.s, read 1 raad it . )
srA'!'EMEN'r VII--Progec:ed .nterest
1. When I grow up T will . . .

usually read ) bookf~-1ihrary bhanks 3 good heoks 2
2. Will they be hard bonka?  hard honks 2 yas 1
3. Will you bae able to .

read them? I'11 Find them aasy 4 yes 1
4. Will you like to read? Yes 1 yas 1

Total Number of words usad in Rowupd I 44

Total Number of Words Used in nou_.,d IT 7

. 134
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... N '

- than in Round T. Upen exam;naﬁioh of the phfése expressions it appears
that there were thfee inéfanceg of no résponse during the first:rdund

in Statement IV rrgarding his friena and in Statements V énduvi regarding
his teachér, which may indicate a greater understanding of his teacher's
feeling'to;ard ﬁim a;‘a‘reader. Davé's best friend was Karl; the’ boy

wﬁo éohfaé’edf ﬂhicken Pox. Dave was quiée.woréied ébéut him. Twice
during the se&ond-gonﬁd Dave mentioned Karl. -Unfortuna£ely, the reéorder
has put in no explanafién for "hard bdoks”“ fhe completion phrase for
Statement V17T, Numb;r—?; so it is unknown whetﬁer this was a repetition -
or .an a"firmrtrion ~f the kind of hooks Dave would"beée able to read when

he grew uﬁ. For Statement 7TV, working witﬁ others, Dave.sgpplied;"heip
ﬁhem" to tﬂé lear’ 3drerb "never" which is got as suitable a.respénse as
"talk t; ghem“ which was the ;esponse in Round II. Although tHe édmp}etioh
phrdéés wéne‘Very simiTar for many of tﬂe statement;, there seems ﬁp be

some ~vidence of growth in Dave's self-reference in reading,
‘

Summary of Behavior Changes for Dave

As chown in Tllustration 19, NDave increaced in decisive behavior

by 1R_08]1 percent. He increased in jindependent hehavior by 16.38 pertent.
/ - ' . '
His time sp~nt in respi n~ible hehavior raveals an increase of 9.45 percent.

and ih self  reference in vnadipg he seems to show a slight 'increase in
X “«
behavier as well

‘The 'nrerpﬁaf~tioh ~f Dave's data completes the individual des-

crirtions of hehaviagr The researcher will now compare the éhanges‘fér
: R .

the whnle gve - i ' f *he hehavior categories.



) y ” -
Dec151ve,, : R *._' +15-91
» “Behav1or_¢j ' - L LI,
. - Independent . o —
Behavior - - .- . . +16.38
N N ' . - . ' - e
" Behavior T T 1 -49.45. s
‘Self-Reference , -
‘Behavior = . .| Increase
ﬁ — T r e Y ' ’
-20 -15--10 - =5 0 45 +10 +15 +20°

Ty

Illustratlon 19

Behav10r Changes ln Dlrectloq and Percentage for Dave

- .ANALYSIS AND.DESCRIPTION OF OBSERVED. -, .
S e BE@AVIOR- FOR THE. GROUP ~ ' - -

- ", Out of a total group tlme of ‘1, 440 mlnutesw ‘the eight chlfdren .

'spent 633 5 mlnutes 1n readlng behav1or 1n Round I and 184 mlnutes in

readxng behav10r ln Round II (see Table 14) The whole group lncreased

'Z.by 10 45 percent in tlme spent ln readlng act1v1t1es.

"

On looklng at expre551nq behav;or the total time the group was o

‘°1nvolved aurlng Round I was 247 5 mlnutes whlle in' Round II the group

. ,.7‘,.

‘spent 280 5 mlnutes. ’These flgures show an 1ncrease of 2. 29 percent in.

expressxng behav1or.; For the whole group, each of the other bdhavxor

[

t
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. categoriesjdecreased;p'sklll‘practicihg behayior decreased:by 8.61

'percent. organlzatlon behav1or decreased by 1.84 percent, tran51t10nal

behaVLOr decreased by l 70 percent and dlsruptlve behav1or decreased by

‘0. 49 percent.v Slnce the group anreased in readlng behav10r and expreSSLng

behav1or and all other categorles decreased, thls lS a very rmportant ‘

p051tlye change.l Tlme taken from tran51tlonal and‘dlsruptlve behav10rs

is dlrectly reflected in responsxble or readlng behav1or. Organlzatlonal

-and Sklll pract1c1ng behav1ors also decreased but 1t ls qulte p0551ble

that these two behav1ors mlght increaSe at some other tlme, dependlng

on the teacher s need for- dlrect teachlng and for dr111 or other sustalned };.

practlce., leew15e, organlzatlonal behav1or mlghtllncrease somewhat
due'to the dlfflculty an 1nd1v1dual Chlld mlght have in collectlng and ",{

rorganLZLng'hls materlals for a specxflc task. | |

Dlrectlon and. percentage change‘ln the four behav1ors observed

1s shown for the whole grOup in Table lS

e B . . ' ' ' B : . ’

. Qnestion I: Decisive Behavior h

PR

Flve chlldren, Marleq Dolly, Victor, Leslle and Dave 1ncreased

in dec1$1ve behavror, whlle three chlldren, Amy, Roy and Grace, decreased

- in dec1slve behav1or whlch 1nd1cateszJ1general a. pOSlthe dlrectlon of
change for the‘group ‘as a whole (see Illustratlon 20) When a Chlld
lnho had been maklng many dec151ons and, wheh the responSLble readlng '
behavrornlncreased, a decrease ln dec151ve behav1or becomes a very

posxtlve change also. When a chlld ls continuously 1nVo1ved ln sustalned

.
.« . 1]

readlng 1t is not p0551ble to make other déClSIOnS.. Hence an 1ncrease
in responSLble behav1or, 1f it was dlrectly reflected in a decrease of N

declslve behavror, was also a posltlve change as shown 1n the descrlptlon,

. of the behavxor observed for Roy and Grace.- .

(

l



139

aspoIdU].

.

aseaiour

sprot

- sseaxaur

sbueyD 30 UOTIVOITA

mmmucwuuwm

aseaIouy

mmcmno ON

aseazour

abueyd ON

asevaxour

.mmcm;o ON

.9segezouf

i

aseaxous

..9v°6

. v6-9¢

T
1270 -

L CLThT

8876V,

91" vt

82°S

e
SseaIOUT
Al
© . sEtor
e

LTvE .
B s0°€
' .,ow.d w

i 1e
..mmcdnu ON -
§S°S .. IR

DA A, I

95°ST

A4

£€°9

16°ST -

Szt

60°S

8Z°91

90"zt

saeq.
STIsOT
.wwm&w

- A030TA

.. Aoy

- “%ﬁﬁoo.
: .>ﬁ¢.

o 9TXen

1
- I0TARYDd

.voﬁmuwmw&ruﬁomq,

aswvaxdaqg

aseaxdur :

-9seaxda(

ummwuoch

aseax03q

ases1oul

Huow>m:um_WmAﬁm:omnmm,

<

¢, zoTAeysg 3uepuadepui

. “10TARYDE BATSTOAQ

S PITW

" dnoxs ayxy 103 u0w>mcmm umkuumno uo vm>h yoey ut mhﬁm¢01wo mmmu:woxmufwjm :omuomﬂﬁa

AN

ST oTqel - ..//,



"+12.6

" Amy . -] -6.334

+16.28"

Roy - 5 o
. . ‘ 1

Victor-

| erace .| l15.56.

.Leslie . S 1. 22

" Dave-,

- +1$.91

]

T L T ¥

Lne T

C J |

=20 -15,-10 -5 - 0" 45 +10 +15 ,*+20

Direction ‘and Percéntage*Changé in Decis

" Illustration 20

for the Group

ive Behavior'

140




S . ‘ o 141

Qgestibn,II: ~independent BehaViotfi

5

AN Flve ch;ldren showed an lncrease in 1ndependent behavxor whiie

twc-shcwed a decrease. One Chlld namely Amy, showed nelther an 1ncrease-

" nor a decrease (see Illustratron 21) : Thls analySLS 1nd1cates generally

N

a p081t1ve directlon of change ln lndependent behav1or for: the whole'
} grqup. Much of Grace s tlme was taken up in small group teacher—dlrected”

' reading lessons, hénce she was unable ‘to behave 1n an lndependent manner.

,Qggstion IiI: Respcnsihle Behavdor"

| The graup as a whole appeared to shqw an lncrease in responsrble
behaV1or as flve chlldren, Marle, Vlctor, Grace, Leslle and Dave, lncreased
and three chlldren, Amy, Dolly and Roy, decreased in thelr percentage o
ratlngs (see-Illustratlon 22) However, there 1s also ‘a much. greater
“total” percentage of rncrease or a very p051t1ve change towards.morel
'respon51ble behav1or than auay from 1t ThlS study, by arbltrary dec1s¢on,
:c0n51dered only read;ng as responSLble behav1or and Amy, Dolly ‘and "‘ ‘ '_A
. Roy transferred much tlme in Round IT to express1ng behav1or (see Tablel
u‘14), whlch is. equally as responsrble a behavior but by deflnltlon could

4

tnot be 1ncluded in thlS study.v

A

Question.IV: Self—Referencel -

.. The test results for flve of le chlldren, Marle, Dolly, Roy, "

.Grace and Dave, lndlcate some “iricrfase ln thelr self-reference while, three
chlldren, Amy, Roy and Vlctor, ap 'ar to have made no change (see Fllus- f\\§
‘ tratlon 23) In addltlon, the t st results on: the Self—Reference Measure : SN

.for each of the chlldren 1nd1c.te that a the thldren felt that their

'teacher had more knowledge off. 'hty‘in'reading thanlghe had prior v
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" Marie © | InCcrease
- Amy . . ' | No.change
Dolly ' | Increase | -
”pr Increaséf'
' Victor: o e No . change
<
‘ Grace . Increase |
Leslie o o No change |,
)
Dave Increase | i
\\

Negative: (=) = . ‘Positive (+)

Illustratioﬁ 23

" ‘Direction of Change in Self—Referehce Behavior
’ for the Group,
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’ L . S T o N .

to'the study. The self-reference, Wthh is a relatlve;y stable behav1or,

" was. dlfflcult for the researcher to- analyze. Many of the responses were *
.very.slmllar. As well the perlod of time - was too short to revea%/any

great changes.ln the behav1or measured. leew1se, the dec151on to use'

' quantlty of’ words was not SUltable for some - chlldren who appeared to.

. -
.

ﬂbecome more precxse in Wordlng but used fewer words ln thelr response.

An analysis of each of the behavaors for the group ‘reveals an -
1ncrease ln dec151ve behav1or and an lncreaSe 1n reSponSLble behav1or
accompanled hy a: very Sllght lncrease’ln lndependent behavror. All.of.
the children except Roy-and Amy decreased in time:spent in organizational
or'otherhactivities. Thls tlme was transferred to readrng and related ‘
.:activities. Whlle ‘this’ mlght lndlcate that the Hawthorne effect, or the
childrenls grow1ng awareneSS'that they were.partnof a group which was
- under studv.or observation, was in affect, it might also be_attributable'
to_actual changeS'which.oecurred rn their.behavior as.alresuit of'the
'establishment of the-structured reading enyironnent, whibh‘provided for .
.self-choiceeactivities, and as a result of the use of positive reinforce-
ment and questioning'technique.in the conference.

. The relating seiféreference,.a~relative;y'stable behavior, has
‘not made significant'change for the'group but each child does\Seem to
have grown more aware of his own knowledge and of the teacher s knowledge'

about hrmself as a reader. Averaglng elght behavior observations does

'not prove anythlng but lt does reveal some general\patterns for eight

;chlldren ‘who were exposed to the same ‘prepared env1ronment. : -

«



SUMMARY

ThlS chapter contalns the results of the 1nvestlgatlon in relatlon

EY

.to the. four research- questlons for. each of the chlldren of the sample.
‘The answers to. tﬁe questlons are dealt Wlth in tapulated. foru.followed
by a verbal descrlpteeq of. changes for each Chll:f;}The analy51s and
description of Marie, the first chlld discussed, has been in an indepth
manner ‘so that bfhaV1or patterns and materials used in the classroom
mlght be more reaully recOgnlzed. When‘a.g:me change affected any of

~

the behav1ors belng dlscussed by falling 1nt9 elther expressive behavior
" . , \. -
or Sklll practlclng behav1or, whlch were not under direct discussion,

. this was'explaiue&.. Indeed these categories hay‘have other implications
which were nct discussed.: Teacher—directed activities;“aS'when working
invsmall greup instrucﬁion, were also.discussed andléossibie relatiqn—
-ships Were drawn.

.. Hypothesis fpur, invclving the related self—reference, is
reported in verbal and ih a quantitative éorm for each child. Likewise,
hou—verbai.behavior hds been reported when it was cbserued. Finall?;
the chapter closes with a brief description, and graphs, of the changps
in observed behaV1or for thelqroup in each of the research questlons.

A summary of the findings and the 1mpllcat10ns for practlce

and research arlslng ffom the £ regoxng descrlptlons will be discussed

in the next chapter.
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' CHAPTER §

SUMMARY CONCLUSIONS IMPLICATIONS AND
SUGGESTIONS FOR FURTHER RESEARCH

"

This chapter w1ll provide a summary of the purposes and deSLgn
of the study, the procedures followed the- flndlngs and the conclusions.

*Some lmpllcatlons for practlce and recommendatlons for further research

will conclude the thapter.

Sumary of the'Study

The lnterplay between the factors of lnterest, motivation and
l
self direction on the one hand and the development of the self—concept

on the other hand needs to be carefully studied in order to more fully

meet individual . needs for learning. - Thls_observatlonal study was designed.

primarily to observe and describe chahges in a child's responsiblef.
independent and decision-makind behaVIor,Aand to compare these changes
to His developing self-referenca. The variables selacted in order to
identi;y these bhehavior changes were: |

1. decisive behavior

2. independent behavior

3. responsible behavior

4. self-referenpe in reading behavi:}

The stﬁdy was concerned with the description and anaIYSes of

independent dedisioa-daking behavior and the‘degree of self—involvement

during an independent work period follow1nq the pupil~teacher conference

w1rh1n an individualized reading program. However, the reading context

147
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used was of secondary importance. Many of the observed and ldentlflable

patterns of 1ndependent behav1or could p0551bly have occurred 1rrespect1ve

of the sub]ect area. :'r

| Theleight Grade two children.ohserVed were selected-from.a
classroom wlthln _the " Edmonton deparate School system, in which the °
Cooperatlve Early Chlldhood Educatlon PrOJect (C E C. E P. ), an ong01ng
‘prOJect in action research, was in progress.' The children were chosen

malnly by teacher evaluatlon supplemented by the results of the Gates

McGlnatle reading test. . :
The elght chlldren were obserVed for three 51xty-m1nute lntervals
over a three—week perlod of time. After 4 three-week lapse, the eight
children were agalh obserted for three- sxxty—mlnute Periods #uring a
three—week perlod A specially cohstructed SelfeReference Measure was
administered prior to the observatlonsand aqain after the observations.
. were camplete. ) | ' 0
Both of the 1nstruments used for this study; the matrlx for
observable behav1or and the Self—Reference Measure,.were developed by

the researcher and their limitatioqs must. be congidered when djscussing

the findings of the study.

Summary of the Findings

The flndlngs were presented and interpreted in relation to the

’

four research qQuestions, for each of the four selected behavioral varlab]es.

Dec1szve behav;or.

Qgestion l: What observable- changes, if any, occurred over a
nine-week period of time in the dec1SLVe behavior of the child.
during the individualized ‘work period in reading in the specially'
. prepared environment which J.ncluded the pupil-teacher colgference,
“in reading?



.

The findings from all of the,obsetvatidns of the e{ght children

revealed that five 1ncreased in deClSlve behav1or while the other three
~decreased 1n decxslon-maklng behav1or. Slpce decisive behavior was based

‘on. the number of independent'activities, a,decisioh to sit Still and

\

read or a longer.tlmé lnvolvement in a single unlnterrupted readlng .or
'related language arts-act1v1ty decreased the child's percentage of

decxs;onfmaklng. He simply had no time to make'other decisiops. This
was tﬁe case‘with:alllthree childrén who decreased in decision-making'

‘behavior. For two of the childreéen this lack of decision—making was

~

directly‘refYQCted in responsible.béhavior. Whlle they ‘were lnvolved

in sustained readlng, no dec151ons could be made. However, for one

child the apparent.lack of.de0151ve behavior was accounted'for by involve-

\
ment in act1v1t1es that were partly self- dlrected and partly teacher— o

‘dlrecfed This kind of lnvolvement was not dlrectly reflected in any
of the three behaviors reported. =
In the long run, Level 3 activities migHt have an affect on ali

three of tﬁe othér hehaViors.'.This'would be part?%hlarly important if
the child was in a tiﬁe change and was moving towara becoming more |
responsihle and independent'in decision—making. fhe study design that
proposéd to count these activities as decisive behavior had ootAtagen

into account time spent in sustained activity. Perhaps providing a -

scale of values& given to responsible dec151ons as opposed to tran51tlonal

or dlsruptlve decrﬁ:ons mlght have been a more valuable approach

Independent behavior. .

Question 2: What observable changes, 1f any, occurred over a4 nine-
week period of time in the independent behavior of the child during ~
the individualized work period in readlng in the spec1ally prepared~
environment Which included the pupil-teacher conference in read1ng°

¥

»



Five of the chlldren 1ncreased ln mndependent behavror, téoﬁ

i

chlldren decreased 1n lndependent behavi ', and One chlldbshowed no

' change‘. Thus, more chlldren made a pos1t1ve chanqe in thls behavror . -};‘”,,;J_j£
3itb§n ln any of the other three behaviors. IR o I cL ? |
T . ~ Sl oo . . o .. \ - oy ) ] . ; - . - l . " R

' R : 7‘-' SRR - SR & .
Responsible behav1or. o SN : . S

[P

”Question 3. hhat observable changes, if any, occurred over a : .
nine-week period of time in the responsiblé behavior of the child. - —
o durlng the 1nd1v1dualxzed work period in readlng in ‘the. specxally

A '.“prepared env1ronment wh;gh lncluded the puprl-teacher conference .
R “]'ln readxng’ R :

Flve of the chlldren xncreased ln responslble behav1or whlle 1_ﬁ

the other three decreased._ Slnce, in thls study, respon31ble behav1or

'

. was conszdered only 1n terms of readxng behaV1or, no other behavxors

could‘be xncluded. Two chrldren transferred reading behavror ‘to. related

1 " '

. ;1anguage—expressxonal behavxor whlch rs, in the long run,'another form j o 'feg'

A' R

of ?responszble behavxor. SLmilarly, another chlld's readlng behav1or '.f' »

v

was transferred to sklll-practACAng behavzor, yet another form of

respons:.ble behav:.or, and:at Levels 5 and 4 must be consz.dered self—‘
. " \ R 1 . X .
'}f"selectlng behav;or as well._ The total percent of rncrease for the 5 LT

group was very high, whlch shows a very posltlve change toward more

7;% responsrble behavior.-. . 1.: -? - ﬂ': :\-..dr: ﬁ.f7 R ”-“'.u?

,-u' ¢ PN . ~-0

Self-reference behavxor. 9{1_,lf‘1‘

Questlon 4-= Accompanylng the above observed behavior changes. what O f’.ﬁ;
changes, if: any, curred over a’ n;ne—weék period of time’ in’ the '
self;reference 0 the child toward reading as 1nd1cated by a SeLf-

Reference Meagure? 1); Rl e e IR |

‘-inone of the chlldren appeared to show a decrease 1n self—reference
O F

BN

behav;orrf Of the elght children, flve lncreaSed in thelr self-reference ‘. .

whlleathe others appeared to have made no change.” The dec1sron by the A

o




)

researgher to use quantlty of words as a measure of qrowth was not o

.'sultable for all of the chlldren observed because some chlldren had

;

5~reached the stage ln whlch growth 1s shown by becomlng more prec;se
oL o

: .rather than more verbal In language expresslon. Hence, quallty of

) expressxon proved to be a more Valuable crlterlon than quantity
N
- The lead'adverb and phrase responses mlght very well have been further

.analyzed and asseSSed 1n dlfferent ‘ways by some more sophlstlcated means

than were provmded in thlS research. Slnce self-oonéept is a relatlvely

'stable construct, it seemed wlse to adhere to a szmple and conservatlve

approach to assessxng change in settlng up thlS study.' All of the .

iy

-chlldren seemed to feel that thelr teacher had galned ‘more. khowledge of
_each of them as a reader during the tlme of the study.
The flndlngs of thls study do not seem to reveal any dlrect

relatlonshlp between the changes 1n the declslve, the lndependent and

the respon51ble behav1or and the changes xn self—reference 1n thls study.,f.j}_

‘CGonclusions- - - .. o , LR ‘E; '

Wlthln the llmltatlons of thlS study, concluﬁlons have been

':drawn regardlng dlrectlon and percentage of change for the elght chlldren'

‘ ~
_ observed It seems 51an1fmcant that changes could be obserVed over a

’nxﬂe—week perlod of observatlon tlme. The averages for the elght behavloral

robservatlons reveal some general patterns for all the chlldren who were

. fexposed to the same prepared envxronment.,gi e ,

. .
s :

All of the children dxd spend more time in- readlng and related :

':expre551ona1 behavior duflng the second round than they dld during ther

o

;,flrst round Whlle, im. some cases, thrs may have been a result of the

i

‘added attentlon they were receivxng, 1t should not be dlscounted that the.
B PR . R . ‘ o ‘ :
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' stlmull may also have had an effect.'<

-~

»ﬁand related activ1t1es. i '” -ﬂ'r-: . : :: . .,l,‘

freadlnq\in a classroom, proved to. be.- very llmlted. Category three,f&h

' -1ncreased structure in the learnlng centres and other environmental

)

More t1me was spent in. self—ch01ce act1v1t1es, by every ohlld,

r‘than in’all other act1v1t1es comblned Thls 1nc1uded Level 3 aCthltleS ff',;L,."
'-ﬁwthh were partly self-selected and partly teacher-dlrected._ Immedrately

'~wfollow1ng a pupll teacher conference the chxldren were m3re able to work

.

._1ndependently. The chlldren recelved dlrectlon and guldance durrng the

1nterv1ew but some of thelr 1ncreased lndependence seems to be attrlbutable

-

T otos the pOSlthe relnforcement and trust bond belng formed Wlth the teacher R

at th1s tlme All but two of the chlldren decreased in tlme spent ln R

organlzatlonal or other act1v1t1es.7 Thls‘txme,was transﬁerredlto reading ’

The\&bservable Behav1or Chart, for looklng at lndlvlduallzed

.-

partly self—selected and partly teacher—dlrected,fwould probably ‘be

I . R

’best dlstrlbuted lnto each of the other categorles. As well the

‘ ,Implicatlons for Péactlce

‘teacher-dlrected act1v1t1es in the,categorles ‘of" organizatlonal behav1or
-(D), tran81tlonal behav1or (E) and other act1v1t1es (F), are not accurate"

.in thelr descrlptlon. These categories need to be examlned and rede§1ned

': In concluslon, although few changes are observable 1n the Self—-'

t s

_ reference, the elght chlldren 1n thls study made some changes 1n-'

."dec151ve behav1or and lndependent behav1or accompanled by a great change

in. responslble beth1or.

g. ."- ‘.

L

'ture of thls study was actlon research, many mellca-‘

Slnce the‘

tions seem ev1dent and would appear to offer some dlrectlon for both
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‘ éroSpective'andfexperienced teachersL

1. ,Slnce the prOV151ons of an env1ronment conduc1ve to self-

- .' . ™

' selectlon of readlhg act1v1t1es is essential to maklng chogces,
asome of the suggested materlals and Settlng explanatlons miy be-
.of help to both’ beglnnlng and experlenced teachers 1n orgag?zlng

learnlng centres.. g ',5 ; . -n: ) o : g

2. Llstening and talklng with.a Chlld, guldlng, clarlfylng an

‘uglving support, seem to lncrease ablllty to make ch01ces a

' .perform lndependent act1v1t1es. These practxces in. the fo;

v

. of conferences or quntaneous 1nterv1ews, should be more
generally practlced w1th1n a classroom settlng,

. ,3; Provxdlng for an 1ndependent act1v1ty tlme w1th1n the. . lan

oo Cw

and satlsfactlon ln maklng ch01ces. . ' ”"ZELH,/““"
. . . . B . B _

4. Success in readlng, or any other academlc area, seems$'o be in

'pr0v1ding opportunltles for 1nvolvement in the klnas/of experlences' 3

a
s whlch wlll promote perceptlons of personal adequaﬁ&.' Teachers

] for chlldren
“and practlce technlques to rernforce the.peréeptlons of the Chlld..
5. 'The nature of. the responslble behav10r flndlngs seems- to 1nd1cate
the value of an lntegrated language artsvprogram where a chlld _f :D tj
umay perform expre551ve language tasks or other related actlvltles
‘ln whzch he is 1nterested, know1ng that heé is worklng ln the o

.same subject area. : S , . . ) . o
. s S - . ) . ‘.' . ) . - -

6. Observatlon as a teachlng sklll seems to be a wotthwhlle method .



of uhderstahding behavior in the-classroom.: Teachers should

’ develop thls Sklll and observatlon assxgnments should be a part
.of the early requlrement for practlce teachlng; : L
Observ1nglthe general claserOm'behavlor of_both therteacher

and the pupils«would seeh to be avvaluable means.of~léarningu'

¥

about the lnterplay of motlvatlon, lnterest and self dlrectlon

and to some extent the development of the self-concept. Hence

E . -

teachers and prospectlve teachers shOuld be glven guidance in. e
s .

how and what to observe 1n recognlzlng thls lnteractlon._

- 1lo.-

1.

for. spelelc purposes and at dlfferent levels._

- other subject areas.

-~

The 1nd1v1dua11zed readlng technlques used in thls study may

-_be transferrable to«any subject by a teacher'wishing tO'set'upﬂh

~

"~ an 1nd1v1dua11zed program in that area. T

_Questlonlng technlques are lnvaluable to gulde, develop and

-

¥

extend'the Child's.thought; Teachers should practlce questloningll

"N'

THe Self—Reference Measure used in thls study may be of help
14/ e

to. teachens 1n determlnlnq a Chlld s feellngs about himself: as

" a reader. fLikewise,_the lead statement could be transferred-to

-

'The:patternslof behavior'Which involve the lnterest of a'child
vare,evident in the study. 'Teachers may find the‘simple intereSt'

_inVentory;useful'in‘working with childrenﬂ

./\,\

Recommendatlons for Further Research

.l ‘.ll.. |

The approadh used in thls study appears to offer a valld way of

examlnlng chlldren s behav;or. A repllcatlon of the study mlght

'help to establlsh the lmportance of some. of the behavior patterns

Y
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"1Measure, to test lts usefulness as a tool in measuring a chlld'

'reference._j‘

'_measures._ It mlght be adv1sable to look only at the amount of - H’..:#'?m

" ment as a‘control.-

~identified'in this\study, A similar”type of study:over'a lonoeri.
hperlod of tlme mlght reveal some more posxtlve changes and a\\

',longltudlnal study mlqht reveal changes and growth 1n the self-'

'

A similar study.might-be'doné;wrth children av a differentlage

or grade level in order to reveal dlfferent levels of ablllty g
to make dec1510ns, galn lndependence and act 1n a more responsrble

manner -

,’Thls study could ‘be repllcated wrth rev1sed, modlfled or changed

tlme spent in self-selected act1v1t1es as opposed to the amount

'of tlme spent in transitlonal and/or dlsruptlve act1v1t1es._

"A 51m11ar study mlght be done usxng a: dlfferent prepared env1ron—-

Further studies'could be undertaken~using the,self-Referende'

'v
-

knowledge of hlmself as a. reader

."Thls type of observatlonal study produces masses of data, hence

many dlfferent aspects of Chlld behavror could be studled by

. looklng at chlldren in the. nght of the Observable Behav1or Chart.

An Observable Behav1or Chart could be developed for any of the ‘:f

’

. subject dmsczpllnes and changes ‘in- behav1or examxned in llght of )

‘Although not specrflcally ldentifled 1n the flndlngs of thls

the new Lnstrument._

N

-study, there does appear to be suff1c1ent data from the. observa-,*

'tron records to suggest a“relatlonshlp between 1nterest,



motrvatlon and self-dzrectlon and’ the development oﬁ the self~~

' concept that would warrant further 1nvestlgatlon.

Concludinngtatement'-. "‘ vi= -

The flndxngs, conclu81ons and 1mpllcations dlscussed in thls.
S e
‘study are offered in- fhll recognltlon of the llmltatrons of the small

sample, the lack of refinement of the two 1nstruments and the recognltlonfi

-~

that ‘the classroom teacher ‘is . the srnqle most valuable factor ln creatlng h

'change in chlldren s behav10r. "f‘: o e
i Nevertheless, it does pave the way for further studleslln obser-

',vatlon of behav1or for researcheerand offers for the classroom teacher

some dlrectlon ln plannlne stfuctured centres whlch w111 a1d ln the |

. development of reading and 1n lndependent choxce act1v1t1es. It also
=

'rdentlfles, for teachers 1n general,‘certaln hehav1or patterns which

'encourage chlldren to partlclpate in freely chosen act1v1t1es."

- -
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Ty .t crrvim LIS-T L L
som: sqqcss'rrons FOR wom(mc. w1‘ru AN
’ INDIVIDUALIZED READING PROGRAM g o
e You and" the éh'lldren havé dec:.ded that you would lrke to try '
H ) “_,d" e E ‘ ) y T r

soxne 1nd1vidualz,z1ng 1n the\language art~s program. From this w:.ll ar:Lse

7 k4

many specrflc 1deas for readmg. When we look at the 1nd1v1dual act:.v.l-

tles. ybu\and your class would llke ‘to- try we can develop specrf:.c—

behav:Loral objectlves and some overall objectlves as well.‘ By allbwing

‘.‘.‘ [

some cho.u:e amonq these pessn.bil:.tles, 1t J.S probable a greater enthusrasm

!~v'

for read:.ng and ltS many related subjects will be achleved. . " o L
, Perhaps you can arrange your claserOm so. that you have a spec1a1
place for a reaqu centr! Th:.s ls-s\easn.er 1f you have tables or an ) ;
extra table and some moveabl? shelf wh:.ch can be arranged around a’ .

portlon of blacgoard Ot at least an easel blackboard. , 'rhrs centre could |.

1nclude ‘a, tape recorder, a typewrl‘ter, your language laboratory,.

eassl (blackboard on one s:l.de, felt _bqard on the ' 'ther ;Lf necessary), a

& frlm stnp proaector 1f poss:.ble, some Q,tack boar : and lots of different

klnds of books. e




.": 169 . ’ )

: b., A shelf for factual books, i e., encyclopaedlas, dlctlbnaries,‘ﬁ
T sc;ence and soa1al studles and other non-flctlon books. 1
3 A shelf of basal readers, about 5 or 6 coples of as. many pub- Co .

i lJ.shers ‘and levels as’ posswle.
4; A shelf w1th a varlety of as many flct10n story books, at about '.;
‘: yOur childrens _levels as you can prov‘de. [‘,,Qvf'i,; ';', _?“ .ﬂf ”y\é!
L : ' T TG

"-1?Cautzon--Hold back a few books from both f1ct1,n and non-fictlon as thesef.

PR

‘ may act as real motlvation from t;me to t;me when you add them..“

: ,NQMBE_R, _oa.j_cnn'_.pnau :

To begln perhaps not more than 51x ¢h11dren are enough to wark 'j"‘.é'

oslmultaneously at th;s centre.= If you have an. aid you leht work ther;) ,J:
yourself and could structure more actLV1t1es for more chxldren at one .;_
',‘tlme;‘f“ . R . . Lo | :L”

It,geems%bo bhis wrlter that an open dlSCUSSlOD, Wlth the chlldren,‘.‘“-”

It mlght aiso be of

'*regardlng the purposes of the centre is. advisable.-

i'ey can expect wh§1e




'some students, especrally when 1ntroduc1ng new activ1t1es.‘ The-childrenu,'

should on the whole develop therr own standards and goals.' You and they o

yOur class %nd you;can only experlment to fmnd out. Of course there are.t‘

ﬁ@'
- l

v o

"ﬂbooks of all klnds R

3 el S, . B -t . . Lot

can then work together for 1nd1v1dual evaluatlon of thelr achlevement.

" MaTERIALS .

'*" . T

Some items whlch mlght be utlllzed in the readlng centre mlght

P

L.

- ‘riddle games and books o o : AR
. reading ga::fjgchrld made, teacher made and commercial f?,t‘ﬂ

book. ‘repor

= .character. sketches:fs‘; R LT
;fposters of "all kinds == - .. < < o
VA perlodlcal, i.e.,. “My Weekly Reader" T

a newspaper. “‘-e_',;;‘;

R ﬁcomlc books S ot : : T
- -work . cdrds for phrase and sentence: bufldlng R RPN
.. strips- of stories with missing wérds ' ol
. ”dloramas and peep—boxes show;ng STOry 'sceneés
.?tfeltboard stories 1n plcture -and"written symbol .
-magaﬁxnes to- cut plctures -for. story maklng and“sequence bullding
'lnformatlon banks, 'i. e. . *how to tell OF wrlte a story, .

“a poem, a report, a game

,\_
t Ve

- PROJECTS AND ACTIVITIES ~ . . - . ¢

These w111 of course vary.. Some actrvrt;es may not work Wlth

,—.—\- “ ’ st

zsome actlvrtles both mentioned and not ment;oned whmch are Seasonal.A-,:f,

\

'News o= We have already‘dlscussed maklng a simple news per U
____EEES_ l Fa

170




e

[EL 3
Y

':|2,~,P1cture cht;gnary, Cut-out plctures from magaz;nes tqylllustrate:

'fﬂ words you select, or that you have collected ahd recorded from ﬂ-ﬂwﬁ
J ST
'r.the needs of the chlldren. Paste these on a small plece of
) Y

'",constructxon or cardboard. Flle oni. large rlngs.. Add the word and

e ' 1f possxble thexr own definltlon. Thls~then can be added ‘to. ";HTGQ”‘
= T USRI T
. throughout the whole year.,f.f' . R
3.v,“An Essentlal Vocabulary" w&lson The Readlng Teacher, November
“.:1963 (p.,94 96) has some very good suggestLOns for uSLng basxc
:words for dlscusSLOn, cartoonzng, story wrlttlng, and s;gn maklng. L
R | KEEP orr B
T 'm-m GRASS :
{
' — N v

4. 5Letter erttlgg, Chlldren lqve to wrlte real letters.. Utlllze Co T
c S S T
Sy a sxck or hospltallzed Chlld. If you have a chance to exchange n'j.g:,e;v

j&etters with another'élass thls 1s even better"' I thlnk I could

N arranqe thxs 1f you would llke to do lt.h The chlldsen should
mall thelr own letters, perhaps a trlp to the letter box or even h"} .
,.’ -~ " ": ' -‘ "V' ’ L - . '. - o
e a sub—post offlce m;ght be arrangeds e T e X

K

&

?”Dictlonary Use-' Selegt flve different words,from one of the

e




LaLs

to make (A—F), (G-M), (N-ss), ('r-zi and numbered 1, 2,3, 4.

n_erteaa rebus story based on yOur favorlte selectlon from one

.:to see the growth of chlldrens understandrng-and att;tudes.;:n

1Dlstr1bute plctures to the chlldren Ln the Readtng Centre Have_-s:"»

172

L

"youﬂput the words they need the most.‘ Then comblned inh- groups

.n‘v

Categories.- L1v1ng Room WOrds.' Make a 115t of” all the words in

N tl"

-y partxcular stdry that mlght be found 1n your liv1ng room., Then
[_”draw a’ plcture that deplcts or descrlbes each one. Thls is a good .

.actlvity for categorlzlng,.and the topics are endless.,-4

x

”What‘s the opposlte? erte a word that means about the opposzte

,of these words (antonyms)

.together 5,‘.'['- o strong

L more .~g”' ST cosad’ L v : S T . DO

SN A

helpless o o Tenemy .. .(Make up a different:
geath: ' -~ .. beauty ' ", list each ‘week)

.of Your basal readers. B Lo "",.' B , ‘)

e

' Present a panel dlscu551on after four or flve chlldren have read

N '|'

'the same book 1n the Readlng Centre.- nerhaps they w111 be able

;to develop two sxdes to an Lssue or problemq' Then have the class 7

‘evaluate thelr dlSCUSSlOn. Try/thxs later w1th a tape recorder L

- -
Vo

v

'-, i e ' ' "., »

N

wﬂithem relate the plctures to partlcular characters 1n one of

'.7,the1r readlng books. Next have them cooperate in wrltlng a

",paragraph about each picture. ff.ﬁhz'

“:éinto four, six or elght parts (depending on readlng maturlty)

o .
& A

Develop stoty sequence. Have children d1v1de a sheet of paper

'




13.

o buzzer and have one of the chlldren anthe grbup contlnue the

" 14.

* untll the story has be@h told..

173

Cut out°each.Story sentence.' Decxde whlch sentence came flrst o
in the selectlon and paste 1t 1n ‘the flrst block. Cont}nue,unt;ll“.
nall blocks are filled. o A TR h ’ L
Story Buzzing., Have.four'children'sit on'the.floor with the ~ - =
'teacher -and qulckly dlscuss one of the storles you "have - Just

f;nlshéd readlng.‘ Then have the teacher begln telllng the story

‘that has Just been dlscussed. After a mlnute ot two,.rlng a smally

fstory When all of the chlldren have partxcloated the teacher

may elther complete the story or’ have the chlldren contlnue <

LI . Y .

\ S Co : o :
,Discussing.emotions and feelings; After you have read a story,
K4
select four words to descrlbe how you - felt as yoi read the story
‘ : A
erte the words on a sheet of paper. Explaln why you felt that

- waym Thls is a -good beglnnlng for a dlSCHSSlon of emotlons and

15.

16.

. l?

'hs that your class con51§ers the- favorltes for that partlcular week.\;*

‘ .

feellngs;
Organlze a*lerary ‘ Chlldren can be responSLble for checklng-
" out and returnlng borrowed books.

\

'Birthday‘Books, To ceIebrate a birthday, a dhlld may want to,

4

‘ purchase an lnexpen51ve book to be placed ln the Readlng Centre ';.' ;.;

fufor the class“

. S . , « .
Use- the bulletin board to make speclal announcements about Book

_,Week or other ;mportant dates.; You mlght post the t;tles of books

Yt




ey

18

It might also be used to announce new arrivals.

Puppet Show. Let two or three,chlldren 1n the Readlng Centre

. 4 ¢

. prepare a puppet: show. You may use the dlalogue as lt.ls

19,

20.

a1,

22.

23.

 the important things,that‘happened‘in'theJStoryJ

'lwrltten in one of your storles—qor perhaps the scrlpt will be

orlginal Puppets may be ' very sxmple stlcks with paper characters'

or- more elaborate hand puppets or, clothespln puppets.

IndependehtvLibrary Studyl Your superlor readers ‘and’ your more

"self-dlrected chlldren could be glven the perllege of using the

SChool 11brary on thelr own. Make arrangements ‘with the llbrarlan‘

or teacher-ln—charge for these chlldren to have access to the
' .
llbrary,when it is not” belng usedlby large class groupsm.. L

PR

Make a cartoon book of one Gf the:stories you have read. -Show

P

'
-l

An‘erciting~telegram!_ Pretend you are sending_a'telegram to a

friend about an exoiting baok you have been reading;‘ From a box
* . N

'fof words cut from magazines you may select up to twelve words,

Paste them on a- sheet of _paper and read ‘your telegram to your
classmates or post it on the bnlletin‘hoard in;the.Readinngentre.

~

'Appeal 5 To’ make the Read:.ng Centre as appeallng to chlldren as

p0551ble, you mlght 1nclude a rocklng chalr, a cuddly stuffed

-

7an1mal for younger chlldren. and a'rug. - 8

q

\

v Lo A R . N P

Travelogues. When you have read a travel book, plan a talk u51ng

S -

photographs, slldes, or plctures from a travel magazxne or travel

174



- 24.

25.

26.

27.

28,

29.

.Record one of your own stories -on tape to be evaluated for oral

30.

‘one.child's trip. ' ' o o

Readlng Pacemakers.

. 175

N

agency brochure. Tell the class why you would like to. travel

' to that "breathtaklng" spot. Can also be’ used successfully after;:

Alphabet alliteration stories. Assing~a~letterﬁof;the alphabet

to'each child when'qé)is at.the.Reading Centre. One Chlld may.

wrlte a story about "fabulously fat Prankie .and hls funny frult

~.frappe " Complle all these stories fnto one huge alphabet story.

- . . . . LN .

Record some.ofwyour.favorite.stories on the tape recorder.

.Concentrate ohn descrlptive passages by copylng elght or ten of

-your favorltes from a book Try to ;llustrate-each one in,tempera

paint or water color. T . _ ' o .‘ -

Present an .illustrated talk on a science or historical book you
have read.': Include a ' map, picture or poster’, and perhaps a time )
line to make the talk interesting.

1<

readlng., Compare your tapes.several-tlmes during_thE-year. '_ C S

For sequentlal development of readlng skills ‘you may want to

-concentrate ‘on the SRA Readlng Laboratory and ‘the Random House‘

“

Daiiy Worksheet: For‘your ch;ldren you may want a dally'work—”'

sheet--or tasksheet--SLmllar to thls°“ : X J-’

v

. . .
Lo . A A



NAME " . .

i.‘ SRA Readlng \\&\. ﬁj

' Red #3
Or?

READING CENTRE

2. Listen to cassette
‘tape’ from Sights "
and Sounds. . Wfite
one. sentence 91v1ng
" the maln idea of

the - story

3 § . K - 3

3. Some Directed_Activitiesa

. EVALUATING ‘THE CHILD'S WORK "

*

\ .

How .you evaluate the chlld's work depends on your own phllosophy.

-~

The evaluatlon can be as formal or: 1nforma1 as you” want it to be. .’
the chlld beoomes a questlonlng, self-dlrected person, you are helplng
" to develop a more 1ndependent Chlld and, hopefully, a more creatlve person.

The Readlng Centre can be conSLdered suqcessful if chlldren

-

|

"..I.

'frequent it often. If they develop their own readlng act;v1t1es, and 1f

-

they show a genulne love for readlng and thlnklng.,

176"
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. - APPENDIX B
MATERIALS USED

1. Books N

.
-

2. Magic Cards (use plastic covering)
3. 'Readinq Activity Cards
4. SRA }it

g. RfU (ﬁeadiné for Understanding) Kit by SRA

6. Se&uénce C;rd Set r ..
7. Puzzles (crossword)
8.. Reader's Digeét Books

9. Gawes: Ii\Word/éingo: 2) Scrambled Letters: 3) Compound Cards

10. Phonics Drill Cards: 1) Sight words: 2) Flip cards (hlenders and
endings); 3) Pictures and words

1l. Word wheels

12. Puppets

v

. >
13, Arithmetic Card=: 1) Salf checling: ?) Nrill carda; N Gmall ~ardg ko
mAke storiegc
14. TLanguage Master

15. Filmetrips and Viewer

16. Sensory Booklets

17. Ouf Story Book (collection)
18. ;quor B&ok (collection--cool, warm colors, ete.) to add to

"

19. Creative Writing Centre: 1) Themes change: nrw "Anlden Harse-hoa,
2) Character and setting cards '

20. Periodicals, i.e . Jand JiH}, Mine 2

21. Poems-~mounted .
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L4 . . ‘ A . ‘ .
\;22. Dictionaries. (at various ievels)
2%‘-'Magazines--for pid¢ture and Qofd colie;tions
24. Aquarium | 5y .

25. Recorder : ) ' . .

26. Listening Centre . -
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Title
Animals Evexy
Should Xnow

Child
All Ready for Summer
Pony Ring

Petunia

About Penguins
bigging for
Dinosaurs

Jungle Animals

Animals Everywhere

Animals in the Zoo

Tico and the
Golden Wings

The Biggest Bear

The Animal Book

Science (2)

Poems to Grow on

\
Bees and Wasps

Animals of the Sea
and Shore

APPENDIX C

BOOKS IN THE CLASSROOM

\

Author

Dena Humphreys

.'Leone Adelson

Sarah Derman .
Roger Duvoisin

Mabel Harmer

-Edwin H. Colbert &

William A. Burns
Frank Buck

Ingri & Edgar'
Parin D'Aulaire

; . .
FESdof“Rojankovsky

Leo Lionni

Lynd ﬁard

Dorothy Childs~
Hogner and Hils
Hogner

Herbert A. Smith
Jean McKee Thompson

s

Jay Heavilin

Illa Podendorf

181

Publisher

R ) S
Grosset & Dunlap,
N.Y. ' :
David McKay Co., N.Y.

Benefic Press, dSA

Alfred A. Knopf, N.Y.

‘Melmot Publishers,

Chicago

Ghildrens' Press,
Chicago

Random House, H.Y.

Douﬁleday.& Co.',

N.Y.

Alfred A. Knopf, N.Y.

Pantheon, N.Y.

~

D
Houghton Mifflin,

" Boston

Henry 2. walck
Inc., USA

:

Laidlaw Bros. Ill.

Beacon Press, Boston

Rutledge for °
MacMillan-

Child;ens"Press,
Chicago

o

Year

1968

1955

1957

1950 -

1964

" 1960

1945

1940

1962

1964
1952
1942
1966

1957

1964

1956

/



-~

Titig -Author
Reptiles Lois,Béllard

.

Angus and the Ducks'

Elephants

.

Herbert s.‘Zim

Now we are Six - " A.A. Milne

" The Littles have a John Peterson’

Wedding o

Growing Up . Jean Fritz
‘ ’

Frederick

Leo. Lionni,
The Camel who Took
a Walk R

\ )

QJack Tworksv
Momo's Kitten
The Circus Mouse . Elly Demmer

The Story of Munro Leaf

Ferdinand

Kenneth &
Frances Wann

Learning Aboﬁt.
our Neighbours

Zoo Babies William Bridges

" Angus Lost Marjorie Flack

Marjorie Flack

Angus and the Cat "

.

So Small Ann Rand

.

Friendly Farm Animals Esther K. Meeks

The Picédre Dic-
tionary for Children

Garnette Watters
& S.A. Courtis .

Ma;z I Bring a
Friend? '

Beatrice Sé¢henk
De Regniers’

The Happy Lion . Lohise Fatio

Marjorie Flack

Mitsu & Taro Yashima

. Publisher

* Childrens' Press‘,'

Chicago .
Doubleday & Co. N.Y.
William Morrow &

Co. N.Y.

1

' McClelland & Stewart

'Scholastichook Ser. -

N.Y.

Rand McNally & Co,;
Chicago '

Pantheon Booké, N.Y.

E.P. Dutton & Co.
N.Y.

Viking Press, N.Y.

Rand MCNaLly; Chicago

'

Viking Press, N.Y.

e

Allyh & Bacon,
Chicago

William Morrow .&
Co., N.Y.

-
' u

Doubleday & Co., N.Y.
Doubleday & Co., N.Y.

Barcourt, Brace &
World, N.Y.

. Follett Pub. Co., USA

Grosset & Dunlap,
N.Y. "

Atheneum, N.Y.

McGraw-Hill, N.Y.

Year

1957

1930

1946 .

1927 ¢

1971
1956

1967

1951

1961

1963

1936

1964

1953

1932
1931

1962

1956

1938

1970

1954

M
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Title ® =

2

‘Ihsects

Animal Talk

My Second Picture '
Dictionary

Let's go. to the
Seashore

Animals in Winter
_ &
Lady Bird, Quickly

My Picture
Dictionary

A child's Garden
of Verse. N

The Story of Captaln
Cook .

The Story of the First
Queen Ellzabeth

Chrlstopher Columbus
L

/ "
*King Alfred the Great

Our Friends’

Happy Holiday~ *

Adventure at the
Castle

-t

Red Riding Hood
'The Wise Robin

Mick the Dis-
obedient Puppy

sy Bériqwe a

Ginn & ‘Co..

-.Aethoy

‘Robert Leydehf:ost\

Harriet E.

. Huntington

£

A

Juliet Kepes
x 5

-

" Hale C. Reid

- Robert Louis

Stevenson

L.  Du Garde Peach

©

‘L. Du Garde Peach'
L. Du Garde Peach

/

L. Du Garde Peach

W. Murray

o "

W. Murray

W. Murray

Gilda. Lund

koel Barr

o

Noel Barr

Henrietta Bancroft ’

.

Publlsher o
Maxton Puﬂ\\\n Y.
Golden Press, N'Y.

Glnn.& ‘Co., Tordnto
. . .

Doubleday & Co.,
N.YL ' oo

'Thomas Crowell Co.,
N.Y. .

‘"Little Brown & Co.,
Boston

Ginn & Co. Toronto
g;att & Munk, N.Y.

Wills & Hepworth,
Loughborough, England

Wills & Hepworth, |
Loughborough, Englarnd

‘'Wills & Hepworth,

Loughborough, England

Wills & Hepworth,
Loughborough, - England

Wills & Hepworth,
Loughborough, England
y :

v

.Wills & Hepworth,
Loughbarough, England.

Wills & Hepworth,
Loughborough

L=

. 0
Wills & Hepworth, i
Loughbdrough, England

Wills & Hepworth,
Loughborough, - England

Wills & Hepworth,
Loughborough England

‘N

England’

..1952
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Year @ °

1960.

1968

1941

T

1963,

1964

1963

1961

Ser
1958

Ser.

. 561

561

1958
o

Ser.
1958

Ser.
1958

1964

1964

967

1958

1950

Ser.

561

561

497



Title

The Little Red Hen

- Jack and the
Beanstalk
Puss in Boots

The Ginqérbread_BoyV

The Elves and -the
Shoemaker '

0
C W

The Princess and
the Pea ‘
Délphins

The Magic.Fish

The Tiny Little House

Ghosﬁs wﬁb‘went
to 'School

«The Secret Hide-Out
Morris' the Moose
Goes to ‘Schooi’

The Lion's Tail

. . :
My Little Pictionary

Birds

Pretty Bird.

‘On the Farm

)

- Vera Southgate

'Joe;Szeghy

Author

Vera Southgate

Vera Southgate

Vera Scuthgate

\j

-

>

Verd Southgate

Vera Southg&te

 Mickie Compere

Freya Littledale

[ >

Eleanor Clymer‘
Judith Spearing
jﬁhn Petefsén
B. Wiseman

’

Marion Munroe

‘ Isabel B. Wasson

Sarah Derman

Edward W. Dolch

" Scholastic Book

¥ .
Publishef

Wills & Hepworth,

Loughborough, England

~Wills & Hepworth,
. Loughborough, England

Wills & Hepworth,

' Wills & Hepworth,

"Loughborough, England
S A

Wills & Hepworth,,

"Loughborough, England .-

‘

Will$‘§ HepwortHﬂ

Loughborough, England

Scholastic. Book
Services, N.Y.

Services, N.Y.

Scholéstic.Book_.
Services, N.Y.

Scholastic Book
Services, N.Y.

Scholastic Book

Services, N.Y.

Sc¢holastic Bobk

.Services, N.Y.

Scott, Foresman
& Co., Atlanta '

w.j.'Gége,'TQfonéo

Follett Pub. Co.,
Chicago . .

Benefic Press, USA

Carrard Pub. Co.,

Ill.

Year

1966

11965

1 . 1967
. Loughborough, Englandl

1966
1965
1967

1964

1967

" 1964

1966
1965
1970

1971

1963

1957

1958

fl84 -l'



S.R.A. COLORS

Aqua
Purple .
Orange
Olive
Blue
ééowﬁ‘
Green
Red

Tén

 Gold
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APPENDIX D.. "

[

PHILOSOPHY FOR AN INDIVIDUAL .
CONFERENCE FROM VEATCH

1. Philosophy ané criteria-f6{ a'successful conferenéé: Suppqrtivé,
tfusting, encouraging, écceptinq.”
: 2. Time ;1lotments and li@itations.
‘;:>~i\3. Principles of.Questioning:..comprehension skills, persdﬁality
adjustment selecfién, mechanical skill, ability to hold audience.

4. Setting (physical).fo: the'conference.

5. Judgments and, recording: skills, comprehension, details.

~r
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s S 'APPENDIX E a s

PHILOSOPHY FOR.POSITIVE INTERACTION
FROM COMBS ANI ROGERS

. Basic écceptance that the human is always developing.

.

k]

'

1. The individual's self 'is a recogniﬁed~pa;t of the curriculum,
‘ . .

v )

2. Need for pdsitive reinforcement.

3. Provide for individual differences.

™~

. 4. Self actualization in every experience.

5. Try“to look fr?m-thé same point of view as the child, sensitive

- * A

to his view. ' '

6. Trust the child, encourage him to be open. . "

\ 189
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B APPENDIX F /

VEATCH'S QUESTIONIWG TECHNIQUES =
. -
Questioning for Central Th0U32§ .
What kind of a story is (-]';i:S?
yﬂat is it mainly about?
Does its‘settinq make a differemre?
Does its timé (of yéaq, in histery) affect the erary:
Does this book remind yon of a; othe; baok?
D{é you think it a happy (sad, f iqhtoninc\‘efFvy?
AN

Could you descr&bo rh{é ?p a-few word-? : -

S ‘/
Inferences and Critical Reading !
Do you think the story is reafly abont v
Is there something here that iqn';'acrxgl]y gaidar {
Ts there a lasson ro he laarned iny thia benk? What?
Was there aﬂythinq iy thin gty F'l”' ME ot tha game as (oo el

comewhaere alsa? K "
Do Qﬁn think you can belijieve what it =caye? Why: or Why not ”
/

What is the prohlem of Lot Zn ehavacbtar ) in Fhe mtoypy”

Questioning for Value Judgments

Do you agree or disagree with thie story?
What is your opinion about . . . . in the story?
Is this som&thing everyone rhould read? Why? v

If anly a few peaple shnuld raad, whom wonld yon ~haneas?



Is the story m;king fun of us allz

If you could pass a law, or havé your own wish, would this book influence
you?

Do you trust what you read?

Is it right for ¢omeone (writer, publisher, organization, etc.) to print

-

-8
only part of a whole story (event., argument, etc.)?

Do you believe everything you read? Why?

N all of your friends believe what the§ read? Should they? How can you

chande that if you would want to?’ ) .
N -
' . ,

Can yon trust what this author (publisher, newspaper, magazine) says?

Why? ©or Why not? “
v y ™~

~.
If you cannot find ont whether nr not a story .is true, what could vou ﬂO\

rhat would help somewhat?
]

Authoxr Purpose \

Who js this author?

What dn yAn know ahoiit his family (home, ete )7

What other hhoke of hi; Ao yon Fueow abeout?

What do youn fesal he is trying +e tell p@ﬁpie in his ﬁtﬂri;ﬁf
‘Tf you could talk tn him, what would you #2117 him?®

N~ vy thipk he has ~hildren of hic ~wn?

Does he like animals (nature, otc.)?

What ideas are you snre about when ynu read hiwm?

Necessary Plot Sequences :

T~11l ma (ue) the stnry. ,

NEta i {(an incident) what happened next?

192
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Tell me (us) what happened first, then.

If such-and-such happéhed*before so-and-so, does it make any difference

.
vk

in the story?

If you could, would you change the story around at ail? Wh??

N
\

What was the best part of the story £ you? was this begt part in ‘the
beginning, middle, or end of the story? Would you have any idea why

that part was where it was?

M

Insight into Personal Interest in Story
N (;
Was this a good story?

Why did you choose this book?
Did you ever hawve an experience like this?

wOuld’you like to be just like the person in the story?

What about this story or material made ;ou angry (sad, laugh, etc.)?

Tf you could become one of the charaé%ers in this steory, which one would
suit you just fine?

Which qharacter are you sufe yéu would not like +n be?

If you conld, would you wave a maéiw wand and live in this time (place,
bouse, etc.)? Why?

Talk to me about your feelinas when you read this story.

Do you know anyone like this character?

If you could change anything about this story, what would you change? Why?

Awareness of Peer-group Reaction
Who do you know that likes this type of hook?
Would they like this one?

Ara you going to tell them about it?

193.
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Do you like ﬁo'have those-ffiends tell you about books?

i

Do you ever read books with someone esle? What books were they?

Insight into Possible Personality
Behavior Changes

Did you Qave a prdblam liké thié person in the story? Did you get some
help with ydur-problem'from readiné it? '
_ . -
Does this story make you feel like doing something? wﬁat?_
4 .
Did yow see something about yourself after you ﬁinished‘this'stofy that
you didn't\ﬁnbw before? " Tell me about it.

Is there something here you didn't like and never would do yourself?

What.
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. . . APPENDIX G

INDIVIDUAL TASK-CARDS

Bodk Reporting

1. What is the title of this story?

-
)

;2.  Who wrote it? ~
3.- In two or three sentences tell what happened in the story?

4. Draw a picture to illustrate the part you liked best.

Book Reporting

1. Find out the pﬁblisher of your book;,

‘2. Pretend that you are a.salesman for the nublishing compahy and that .

° A ¢

you are trying to "sell” the book. Prepare an oral book talk to

expiiz; why you think the book is worthWhiie. Tellyabogt the main

k)

- L

\\\\\\\ ided, characters, illustrations, and general appearénée;

.

3. Pygesent your talk to the class.

:ézgk Reporting:

1. Make a.book jacket for your book. Print the title and‘authqr clearly

on the front cover. Draw or paint* an illustration.,

2. Write a short summary of the story on the book flép.

Vowels : ' . ' , ' ‘ °

1. List theiwords.in this s;ory.whiéh have vqweindiagraphs.j Underline
the vowél diagraphs. |

2. Afte; each word write tﬁe proﬁunéia£ion's§mb01ifor the Souga of the‘

vowel'diagiaphzi. Example: head (e) " reach (e)

\Y
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T

Cause and Effect

Read an adventure stery.

. )
" 1. Tell somethlng exc1t1ng that happened to the maln character

2. What caused thlS exc1t1ng thlng to happen°

r
3. What was the outcome of thls adventure’

4. What do you thlnk the story character 1earned from thlS experlence?

Ce@paring and Contrasting . ' - ﬁ: - <ot 5
' 1. Read two stories-from the -same unit-in a ‘reader.

2. In what'ways‘were:the-stories alike?

o

3. 1In what ways were they dlfferent’

4. ‘Tell whlch of the tw0 storles you like best Explain why.

S. Were theSe stories . make—belleve or true- to—l;fe’ ¢ ,

-~

Cemparing and~COntrasting ' . ‘ . 6

3

1. Read two stories whlch deal with the same subject.
2. Make a chart to shaw how the storles were alike -

characters’

1

. _settzng'

~

time e : ' : : o

main idea

plot

information : = R ' ' v
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‘Comparing-and Contrasting o o o ' : .7 e
1. .Read a ‘story about a famous person ' a '
2. 1In igat ways was this person dlfferent from most famous people R ¢
‘ you have .read about? ‘ . .
3. Does thlS famous person remlnd you of any other famous person’
Whom? : : B . -
? v - A} ‘
4. In what ways were the two people alxke’ o
5. In what ways were the two people dlfferent°
6. Check.in the encyclopedia ﬁor.more-informaﬁgon about thgse famous people.
7. - Write a report about what you have learned.
~ : : ' "\/ . ’ ', -
' .Comparing: and Contrastingf h‘m _%' . ' . 8
1. Where did thls story take place? would you have to make any
s ‘change in your daily life to live in a setting such as this?
Make a list of the changes you would make o
2. ,Choose one character from the story. Tell hoﬁ the character
: &is the same as one of your friends. Tell how the character
is gifferent from your friend. ' ' .
Drawing Conclusions = .“ ’ o - : . .i“'; 9
l,*:What was‘the.main.problem of the story?
- 2. How was this problem solved?
-3. Do you believe it was solved,in a ‘good Qay? '4“
‘Y. Wbuld you have solved it dlfferently? Explaln your answer.
5.. What: do you ‘think might Have happened to the main character

after the end of the story?

4
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Drawing Conclusions. 10
1. Choose a story character whlch you would 11ke to have as a © -
* friend. ' -
_ . Tell whylyoq belleve_thxs character would make £ good'frieﬁd. ’
2. ‘Name a. story character .which you would not like to have as a *
: frlend. Tell why . ' "
Write a paragraph to tell how you expect a friend to act. : ’
e
Drawing Conclusions S ) S 11
1. Did the actions of thé story seem true—to-llfe or make- .
belleve° lee good reasons for your answer.
2. "'Did you learn anythlng from: thls -story that you .can use
" in your daily life? Write a paragraph to tell what you ‘
have learned. . . o ' . .
A ’ )
Pigures of‘Speéth - S o - 12

1. Anlmal\names are sometlmes used to ‘tell us about a person,
"such as, :

‘He is as smirt as a fox. S -

Ce

Can you think pf.SOme'other sayings that use the names of.
animals to tell us about people? Write them down.

o 2. Explaih why,you tﬁink they are said.

3.  Read a story to find some of these sati9g§; }
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E;gures~of Speech ' .". ST . .13

1. Sometlmes authors use spec1al language to help you understand
' what is happenlng. Perhaps you have read or. heard the saying

a .

. "It is raining’ cats and dogs'" L ’ )
Try to flnd other sayings of thls kind. Mahf a list of them.
2, Tr%/to explain what'they mean. T o ’
3. "Read a story to find some of ithese sayings.

‘4. Draw a picture to illustrate your favorite one.

Judgihg Ideas

, 14
1. " Find flve sentencesaln a story or article whlch give true
vfacts. ‘ s :
2. Find flVe sentences .that you thlnk show the oplnlon of the
N author and may’ or may not be true facts. '
"3 How,can you tell whether<orfnot a;statement is true?"
Judging Ideas . - C ‘ 5. - . F

1. Read a blographv or 1nformatlonal article or story

2. Look for more about the sub]ect in other ‘books.

s

3. Can you find afiything to add to what the author has 'said
on’ thls subject?

4. 'Would you change anything the author has,ﬁritten?
. h . .

5. Write a paragraph to explain what you discovered.

N
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Judging Ideas

ie

1. Find an article or story which is written for the purpose
" of persuading  someone to belleve somethlng or do something.
2. 'qu can you tell what purpose the author has in mind’ '
3. Does the author use good arguments to support his ideas?
4: Do you argee with the author? Why or why not?
- p
Judging Ideas: s 17
1.“ Read a story or artlcle that deals with somethlng you
know about
, 1h s
2. LlSt three statements W 1ch you know are true.
3. LlSt any new ideas you learned from reading this article.
Try to find out whether these statements are true.
1 ? ¥
Judging Ideas

1. Flnd a story or artlcle that tells abouQ a place where

you have- v151ted. . .

v -

2. Give the name of the story and. the name of the place. .

o

. 3. Can you find‘any statements about this place which you'thinkk'

are incorrect. List the statements and explain.

18
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) Judging IdeeS‘

5 19
. 1. Read the LettersUto the Editor in y0ur'newspaper. .
2. Find a letter whlch you think contains a good idea. Tell
why you think it is a good idea.
3. Find a letter.with which you disagree. Tell why you disagree.
= “
()
4
\
Makihg'Generalizations 20

 Read some stories about famous people.
" 1. What was there about each man or woman you read about that
. \. ‘helped to make :him or her famous?

T N .

"2, Can you name one characteristic which all of thése 1nd1v1duals
had 1n common? '

3. Do you thlnk that characterlstlc had anything to do w1th their
success?

4. What are some gharacterlstlcs whlch you think would help to
make a person famous or successful’

5. Do you thlnk most famous people make the world a: better place
in whlch to live? Explaln your answer.

Making .Generalizations

Read somevstories ebout pioneers.
. . o : .
1. Give some reasons ‘why you think- ploneers moved to new lands -
- to make their homes.

2.. Name some stoxies which you have read that tell why people
chdse to move to new, undeveloped places.

3. What are some of’the problems\that pioneers faced?

4. Do we face similar hardships in Alberta today?

4
5. Check the meaning of "pioneer" in a dicdtionary. Are there
any pioneers anywhere today? Name some if you can.

21
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** 1. List some machines which:

. f

Making Generalizationms

Read some stories about modern machines. )

a) Make work easier n
b) Make us more comfortable
c) - Help us to learn :

d) Help us to ha fun )

LS

v

2. Make a booklet about different kinds of machines. Cut out

pictures from magazines or draw pictures of your own. Write
a caption for each picture.

e

& . ° .
] o~ . N ©
Noting De :ilsl ) - 23
“ . .
l. Read descrlptlon of something. Think carefully about
~;he details. . ‘f
. \ -t '
2. Make an lustratlon to fit this descrlptlon. Use any
materials you wish: "clay, chalk, fingerpaint, cloth,
crayons, paper, cardboard, string.
3. Make i label to fit your illustration. ’
* . . \
Oral Reading 24

1. 'Reread a favorite part of a story. Choose the words you
think are the most important. ™\
2. Practise reading this part orally(\fmphasizing the words

you have chosen. . !

3,' Read the part aloud to the class. : 4

L83
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Oral Reading

1. Practise reading a poem aloud. Be sure to observe all
punctuation marks.

-2. When you have leained to read it well; record .your poem on tape.
3. Listen to the tape recording. What imptovement can you make?

4. Retape your poem a&d'play it for tﬁe class. )

- Organizind®Ideas \ . : . 26
1. Read a story. List the main events as they happened in
I ' the story. ’

»
\-

2. Draw several pictures in comic strip form showing the events 1
as they happened. Write a caption for.each picture. . = =

fda "

e Al

Organizing Ideas o ] . . 27
1. Make four pictures to show what happened in the story..

Y
2. Arrange the pictures in order.

~

3. Write a sentence under each picture to tell what is happening.

4. Clip the picﬁgfes together to make a book.

"/



.

2. Make a sub-title for each part.

3. Make a sentence outline »f the thinge that happened in
each part.

- Organiging Ideas ' 7 28
1. List the important events of the story in order.
2. Write a paragraph telling about one of these events.
3. Did this event occur in the beginning of the story, in the "
middle, or at the end? o 'LJ
- ,\\
Organizing Ideas . ’/'/ 29
1. Write the names of the characters in the pfé:;‘they came
into the story. Number them in/fETS'nrdér.
2. Write one speech for eacﬁ charActer. In each qﬁopatiqnh
tell who is speaking. Arrange R@aso speeches in the ordex
they were given. .
N " . v /
3. Copy the first quotation in the story.
4. Copy the last quotation in the storvy, .
/
¢ O,
Qutlining 20
1. Divide the story intr its main parte,
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Outlines -

1l..

{

Write down- in order the different tipes and places

the main

where

events of the story took pla¢k. Use words or
phrases from the story. '

Make an outline from your list. Check to see that

31

2. you .
are using the. cofrect form for an outline. ' .
. - ]
3. Prepare a short oraf\report from your outllne. Be- sure <:::—
to tell all the events in the correct’ order. ) . \
. M \
A = 6
L 5\ :
N
Phra@e and Sentence Meaning | ‘32
LLStTWOIdS or groups of words from a story that tell: .
- 4. Where (o/’ L
2. When ”f:j _ N
- 3. Bow ' .
4. WHich ' .
5. What kind
6. How many
Phrase and Sentence Meanings > - 33

In our language there are certain
meanings.

-

o

in the stories you read. It will help you to understan
story if you know the special 7ean1ngs of these sayings

Try
1.

2.
3.

4.

to answer

Have you
friends?.

Have you

" Have you

find it?
Look for

9

these questlons.

sayings" whicjp have special
Sometimes you will find these phrases or sentences

d the

-

ever been a thorn in the 51de of one of your

How? . !

ever cried crocodile tears? Why?

ever looked for a needle in a haystack?

o

Did you

some other sayings and make a list of them.

3
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Plaz-Actigg

-

1. Choose a stdry with interesting conversation.

2.v Invite classmates to jOln with you in taking the
speaking parts. -+

3. Practlce with your classmates until you thlnk you know your

,parts. Try to sound just like the characters would" %gund.

4. Present your play to the class.

34

Plax—AcEing 35
1. \Fxnd some examples of plays and dec1de how. they are
dlfferent from storles. :
2. Write your stor§ in the form of a play.“
3. Have some friends choose the parts they will act and »
practlce your play. :
4. Build a backg:oqﬁa and bring the props you-néed.
5. Present your play.to the cl#és.
1
Reading Between the Lines 36,

1. Make a list of things you learned from the story.by
reading "between the lines.”

Make a%ist of the things.shown in the pictures but not

directly stated in the text.

[X8]
.

3. Why ég people read "between thée lines?"

207
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Reading in Science . ' ‘ " 37

1. 'Explain a science éxperi.ment; you have, reai.

2. Where did you read about this experiments
3. Tell how the experiment should be carriéd-out,

4. Draw diagrams to illustrate each step in the_experiment. '

Reading in Science , o B ' 38

1. Give thg-name‘of'your book or article.

\

2. How many pages did you read?
' 3. "What important ‘ideas ‘did you learn?
4. Do. you think thé'facts are corrgct? Why or why not? .

5. WasNEhe,material helpful? _Wﬁy or why not?

Reaaiqg in. Science - : . o , 39

l. Give the name of &Ouruscience book.

2. On what page is an experiment described? ~ s

3. Does the experiment have a title? If so, what is it?'
4. List the materials and équipment used in the experiment. ’
5. Tell, step by step, how the experiment should be carried out.

. Y]
6. "What is the expected outcome? ' What science principle is
shown? ' - : . T o .

7. Tell the experiment on your own.
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Reading in Spelling 1; . : o - o L 40

< L.

1. List the words in: your spelling lesson in alphabetical \
order. . . .
2. List each word in the lesson that names somethlng ?hese s
words are nouns. ‘ . - -\\\\\&///
3. LlSt each word ln'the lesson thet beings wlth a consonant | ™
diagraph. = : : -
4, List each word in the. lesson that begins with a consonantj
.. blend. - . ‘ ; ' B .
5. HLlst any-words in the lesson whlch begln with- capltal letters. ‘
Tell why each of these words should be wrltten with a capital.
. List any words in the lesson whlch have more than three
p syllab%es. : : . ~ ‘
Reference Skills . S o . . 41
1. Prepare. a scrapbook of addltlonai materlal on the subject ,
. of thls book or - story. o
Include in your scrapbook°pictﬁre5'endnarticles.from"old
‘newspapers and magazines. Also put in some pictures you
have made yourself. ' o ’
2. Be sure‘tovput ' captions and labels 'so that one can tell
what each thing - - Do as much research as possible.
?
Reference Skills o . L ' - 42
Read" an informational article or story. What is the
© subject of this article or story? '
2. Look ln the room llbrary or in the school llbrary for . .
: -other books or storles on this . same subject.
-~ . :
3. erte down the title of. each .book and the author.: Then

- give the number of the page: ‘where you found more 1nforma—

tion on this subject.
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Relating Ideas to Personal Experience S ‘4‘. ' 43

1. Read.aistory about an’inventor.

2,' Did hls invention cause ‘any change in your way of llVlng?‘. ,‘>-
If so, how d1d lt change? o ; R .

3. Why do ‘you feel there was a need for thls 1nventlon at :
"that tlme" . . : . '. ; R i .. -

4. pescribe somethin§3You'have‘considered inventing.

" Relating Ideas to. Personal Experience, o S "‘ o 44
. . - . . o ‘ . . . N ‘ . { .

1. Read a Stoty -about a”n\animal.. L

2. Do you thlnk this’ anlmal has any value for you or ‘your
. town? Why, or why hot?

_‘3Q -How does thls anlmal compare to your pet or . your frlend ] pet?
4. erte a story or poem about the anrmal and draw a plcture to
1llustrate it. . , d

.Relating Ideas to Personal'Ekperiencg o AR e 45

1. Read an adventure story. s
. . . v . Q . .' .. ‘ N '@" ,‘. . . lv.. . . . ) . .
2. " Have you had-an_adVenturé of thf% kind? : R o

3, Llst the ways in which your adventure was “like the_adventure
" in the story ‘ o : '
:4.3'In what ways was your adventure dlfferent from the .One’ ln the
story° : . ‘

S. Whlch do you thlnk'%as more exc1t1ng-—your adventure or
"the story adventure°' N - L
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".Relatlng Ideas to Personal §§pgr1ence~- T 46

1.. Read a story ‘about a w1ld anxmal. :

',"‘ | . i*

-"2; Descrlbe thls anlmal, u51ng as. many dlfferent descrzptlve
words: as. you can. ‘

: 3 ' ‘ ' ce o o
3.V‘Have you ever. seen an’ anlmal flke thlS? ) : P .

El

_4._-If you have, tell when' and where you saw it o

"5, If you have not seen’ one, tell some ways*in whlch lt s
llke an anzmal that you have seen.

-

1§elating IdeaS»to_Personal Experience']" f, . EIFGIETE 47-
'gl;~ Read a story about a person ln another country.

2. Tell some thlngs he or. she does that are dlfferent from
: thlngs you do. '

'dL,fTell some thlngs he or she does that aré s;mllar to thlngs
- that you do. . :
4. - would yOu llke to visit hls country’- Pretend that you have
- a chance to take a trlp ‘to his’ country. erte a story about . v 7
y0ur experlence. - o R

’...

-

"Relating Ideads to Personal Experience . . Ce oo : ,48”

-Pwad a &tOry_about'a‘pioneer.

-

'l.” Compare “the ploneer ways of travelling w1th that of your own;

- 2. What problems dld these people have?
3. Do we still have ‘these problems? N ' ' 'k/fll - RN

- 4.. Would you llke to trade places w1th thlS person? Why or . why not?

A
5. Pretend that you lived long ago.- Write a story about your
: vllfe as a ploneer.d
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. Relating Ideas to‘Personai ExpgrienCe‘ :.I»m“:'_ R . jﬂ 49
.IJ-“Thlnk of- somethlng from, the story whlch you have seen or
done yourself Co ,
3‘2,' Wrxte a paragraph telllng about it. How was your own
. experlence different from the one in the book?
e
Relating Pictures to the Story I o A ‘_ml:"-',' Jy 50 S

1.. Look .at each picture inﬂthe‘story._
2. Choose one picture and study'it; leé the book - tltle and the
"page number cf the plcture you have chosen.

vfal3, :Plck out the words and, phrases on’ the page ‘or pages near thei

picture. whlch tell what is happenlng in- the plcture. Make a
llst of the worﬁs and phrases whlch relate to fhe plcture.‘

N
L

_,Relatlnnglctures to the StOry uji_‘.@;';, : i‘;'., ’ :. . 51
LU e e Co , RN

.l;¢-Study carefully the plctures whlch go with the story you

: 'have r%ad. -

3

! 3

2. ‘Use a’ sentence or a part of a sentence from the story 'to ;'
;make a- 1abel ‘or cagtlon for each plcture

31'~Wr1te down each captlon and glve the page number of the‘,‘
' ,:plcture ‘that. lt matches. . . ‘
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“}Relatiqg,Pictures to the Story . , L B L e 52
1. Choose one of the plctures whlch lllustrate thlS artlcle
:: ] or story Tell what page 1t is on. = o L o e
o , v .”“‘, S
2. Tell three or qore thlngs that you learned from this - . .
S plcture. ‘ e
. ' ~ "
-3. Draw a ‘picture of your own to lllustrate one of the maln
T events descrlbed ln “the. text. ’ ,
4;. Make a lahel for your“illustration.
\- ,
. Rememberihgi . ; SR . ‘ f\ -»_' L .53
. L. From memory:describe in detail the main event in the story. ¢
2. Re-read that part of the story .
Do you thlnk you have a good memory -
s '
) .
.i_ o
. : b 4 S L . N ‘
. Remembering . - R T ... 54

1. From memory, llSt all the characters in the story.; As 'you
llst each one’ tell something that he: dld. S

-

2.\ Check your work by re-readlng'the story.

-
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\

Remembering S T ' . 55

-

1. From memory llst the lmportant parts of the story in the
order that they happened. él

L o

2. Check your workjby.re-readrng'the story.

4
N . >,
7
. .
<
': . - . " .
Summarizing~ ' e Ce : . 56
. . o !

1. _List each maln event ln the story in the order in which
' - they occurred. :

. . ' 1: v
2..-Write one'sehtence about each eveht., Read your sentences
~ - to. see if they tell enough about the story

3. Rewrite your sentencesvlnto a short paragraph.‘

I

- Summarizing L L : " T 57
1. Diviae'thefstory into three main parts:
the introductioh(.the_plot, the ‘ending.

2.  ‘Give each of ‘these parts a name or sub-title. .

3. Re-tell the story briefly in your own words following
© - these main parts'in correct order.

o
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'Thinking Ahead B | A - . s
l. Read the first half of a mystery story or an adventure
story. Then close your: book. o . . Vo . !

2. Pretend that you.are the author. Finish the story ‘the way
-you think the ‘author would finish it.

3. Read the rest of_the story. &
T . C . . . “
4. How well did you guess what the author *would write? )
: ' : T : ’”
5. Whioch clues helped you guess whiat would happen? o
) -
& .
. oo ] ) ) \ .
S , . . . ‘
Thipking Ahead =~ - . S _ 59°
1. Read the first half Oof a myster story or an adventure
story:. Then close your book. , - * , .
2. Draw three plctures to show what you thlnk will happen"
.in the rest of the story. _ . . . :
3. Finish reading the story : - !
4, ‘Whlch of your, plctures show somethlng ‘that happened 1n'
the story? i
i e
‘ . - . N ‘
‘Thlnklng Ahead - ' o ‘ . S o 60

1. Read the tltle\of a new story

Study the first plcture and read the 1ntrodqctloni"“Then
“close your book< o : '

2. Now—-te&l what you thlnk will happen in: the story.; Put
° your 1deas 1nto good sentences C

- »

3. Flnishvreadinq_the storyﬂ:
4. How many of your ideas'were correct? -
SQ_'Which'clues helped yoa gueswahat(would‘happen? . O



Thinking Ahead ; ' | C 'T; . R o el
S 1. 'Réad“the'introdnctionvof alﬁew atory..'Thenfclose your book.
?"'Té}l ﬁho.you{think the main.character is. R
a3. Tell what-kind of person you think this character is.

-4. Tell what you think he will do in the story. o

5. Finish reading the story.‘
6. Draw a.line through eachwf your statements which was incorrect..

<

3

@

Understanding Characters . L . L 62

1." Tell what kind of person//h% main. character ls..

2. vCopy several sentences from the story to- prove youI

statements.. . T ‘<\\\¢///

3. What can you find 1n the story pictures to help prove
your statements. . -

N .

. Understanding Characters B . ' . . 63 .

\1. Write a few ‘sentences about each of the characters in -
** - the story. Use exact words -from the story to tell the
kind of person each character is. .

£

2. Underline the words you have taken-ﬁromithe story.

3. Which character do yoy‘admire thevmost§ ‘ExPiain.why.

216



.3. Tell what.the main character did during this. time.

Understanding Characters - o ' ... 64

'l.' LlSt the maln characters 1n the story.

" 2. Whlch character do . you think plays the most lmportant part? \\

3. Could he have done everythlng that was done in the story
by hlmself or did he depend on obhers?

4. What did others do to help the main character solve his
: problem? ) . -

Understandlgg-characters ' o _ , " : .65

1. Read a flctlon story.

N3 ) B N o )

2. Describe one of the'important events.

~ . . : g
N - Lo

4." Tell why you think he behaved as he did.

5. Would you have behaved the same? o

-— . ‘ 4
Understanding Chdracters R : 2 ) 66

1. Read'a,biography.(‘c

2. Choose one of the lmportaht events in the llfe of tue .
maln character. ’ (}5 Y

3. Degcrlbe how you thlnk the person felt about hls lmportant -
event in hlS llfe. ' .

4. Copy some sentences ‘from the story to support your answer.

X ’ o

.
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Understanding Characters S . : - 67
1. Think about two characters in the story. Write sentences

_to describe what kind of perQOn'each of these characters is.

. a -

2. Tell whether you think these characters would make good
nelghbors. Give reasons for youn\answer.
/-Q

b}
. ) .

3. Write a story of your own about .one of the characters. ‘.
. . i . ; ) . . . PN N .
, 3 .
. ;
S
? i
Understanding Characters . v : S T 68+, ¢

1. Choose one of the characters in. the -story:

° . R

. . N
L , o - . ’ b : T
a) ‘'How did he;feel at the beginning of -the story? . Why? @F;
- b) How did he feel in the middle of the story? ' Why? ‘A;f
- (' - ' . ]
c) How did he feel at the end Of the story? Why?
. . v
2. Draw or paint a picture of your character. . ' J—
K2 M ’/ /
V'O
Understanding Characters,//y _ ' ‘ o 69
1. Study the pictures_in a storybook Flnd and glve the
©  page number of a p cture showing someone who looks:
a) very happy " , ' .
b) sad o L , , "
c) anxious or worried )
‘d)  excited o
.. e) angry or displeased ~ = ¢ ' o g o : .
£) frngtened _ S ’ coe .
s : i B {/' ) .
2. Choose one of the pictures and explaln why the character . L
feels the way he does. : : /



L /
Undersfanding Characters ' . 1 - - S%O

1. Chose an interesting character in your story and write
a character description of him.

-

2. Make an illustration of your character. Choose your own
way to do it. '

You may make him out of clay. .
You may make him out of cloth. &
You may paint him.

s
You may put him on the flannel board. '
" You may design him with °fingerpaint.
You may draw him with charcoal. .
JUST MAKE HIMI!!!
. .
Understanding Main Ideas . ‘ 71
. ' O X . . ‘.
1. In most stories the main ideas are told in a few key
sentences. Copy four or five key sentences which cpver
the main events in the story. %
2. Draw a picture to illustrate the mafn events.
A4
//
Understanding Main Ideas v 72

1. Write sentences whlch tell the most 1mportant fhlngs
which happened in the story.

2. Arrange your sentenées in the order that the events
happened.

3. Which of these esgdts was the ﬂgst important? Explain why.

219



Understanding Main Ideas . ’ 73

1.

. s ’ 1
Read the story, then answer the four questions in good
clear sentences. )

‘a) Who did sometﬁing very‘important in the .story?

b) when did tﬁis4happen?

¢) Where did it happen? ~ ‘ - ' . \
d) Why did ét happen? ; ¢ )

.

Draw or paint a picture to show the important happening. -

7

)

JUnderstandiﬁg Main Ideas B, : - 74 .

Look ,at sdme examples of comic strips.

.2. Draw a comic strip oh cardboard to show the main things
that happened’ in the story. ' ‘
~3. 'Print the title Clearly. Remember to show what the
characters ‘are saying or thinking..
4. Tack your comic strip on-the bulletin board.
g 4
- // . . _
Understanding Main Ideas i ‘ 75
1. Pretend that you are going to change a certéin story
into a play. Give the title of the story.
2. List the characters yoﬁ will need for the play.
: ' )
3. Tell what scenes ‘you will need.
. . S ’ : 7
‘4. wWhich scenes will be most important? ' Explain why.
5. Write this scene for your play and plan to present it

to the class. . ’ ///

/
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Understanding Plots

1. List as many WO;ds and phrases as you can find in the
story which tell where-the story took place. ’

2. erte a paragraph descrlblng the settlng Gf the story
in your own words.

3." Would you like to visit the setting? Why or why not?’

4. Draw or paint a picture to show the setting.

-

76

1. What is the main problem in the story? — g

.2. Which character haé this problem?

3. Tell how the’chfaracter so.lved'thi.-'s, problem.

, .

Understanding Plots 77"
- Answer the following questions:

lﬂ‘ What was the story abbut? -

2; ‘Wheré diﬂlthe story take place? )

3., When did tha'stoay take élace?

4. ﬁho were the chief charactérs? '

5. 'ﬁhat part of the atoay did yoﬁ like best? —ﬁhy? )

6. Plan a filmstrip sﬁoayl Be sure to show what happened at

‘ ,the beglnnlng, mlddle, and end of the story. :

Understaading Settings

78
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Understanding Settings L o - , . R 79
1. Describe the setting of the story. ..
2. Ccmﬁare thefsetting with your~own'neiqhborhodd.

3. Pretend that you suddenly fou yourself in this setting.
‘Write a story about . somethlng that mlght happen to you there.

v S —

Understanding'Settings:““? o o ( 80 —
1. Maﬁe‘a'map te shgw'whete the -characters went'in_thisrstery.
2."Put'labels on the map to shew what happened‘in each place.

3. If the settlng is a real place, use atlases and encyclo-
pedlas to help you plan your map. /

Understanding Time . o o - - Bl
1. Make a time line to fit the story. Start w1th the time at .
. the beginning of the story and tell the lmportant thlngs

that happened. . ' . - <.

Tell the next tlme that somethlng lmportant happened. Tell
what happened next. Go on unt11 you‘flnlsh the main events
of the story. - - L~ :

‘ ’ .

2. Draw pictures on your time line to show the main:events.

222
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" Using the‘Five Seﬁ;%s

‘l. Authors often choosegwords whlch will help the reader to ,
"see” or “"hear" what_ is happenlng in the story. Sometimes _

‘they use words which help the reader to "smell " "feel“
or "taste" sometnlng ln the story.

-

Make a. llSt of. words in this story whlch helped you see,

.hear, smell, or feel or taste, something.
, ‘ s _ .
. Why'do you think authors¥wanb us to use our fiVe Senses?

P

2. Flnd a poem which makes you use several of. your flve sensesp

Say it or read 1t for the class.’

‘\

“ . ' ‘
. . R ‘

82

- Visual Projects

JDeoide;on the”importantreVents iﬁ'the story. Plan a mural,

to show the main ideas.” Use paint, chalk, oil pastels, or,
-constructlon pap--. Giveé your mural'a tltle.

83

. *

Visual Prqjects - v

Choose severaI of youz favorlte characters and make mache
" "book figures. :

.\"

‘ oY ,
"1, Start'with'a'ﬁire skeleton to hold up the figure.

2.”,Cruﬁple“dryhnewspaper'and:tie it.onto the.frame.
- 3. jCover w:Lth strlps of torn newspaper soaked in paste..
4. As each layer drles, add another

'5." Paint your character.

84
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Fe e R T, 7"

Ward Mganings - '7;f, - T

1. Make a list of the words Wthh are new to you in the
s :.story you have. read. R -

2.~'Start a dlctlonary of hard words.

34 Enter each word in your dlctlonary - Give the pronunclatlon o i'f
Sywbols and the meaning ‘of the word which . flts ‘the context
of the story. Examine a school dlctlonary to help you"

. degide how to set up your éwn dlctlonary.v

- R vy

———e o ot

Word-neanings S ; f;.,; _'., e g

1

. . .
l-  Ple out. the WOrds phrases and’. sentences wh1ch make a
: thQd word pxcture of an event 1n Lhe sStory.

:2; erte a story of yoﬁr own using phrases: and sentences
"L to make a- word plcture whlch w1ll flt your ‘own story
. o P l ‘ ‘u
e ' 'b '
: \.-.'
"wbga.meanings' ST

1. Make a’ llst of . words from the story whlcn you. dld not
.understand Look up their meanlngs Ain tne dlctlonary

2. Use each word in a sentence whlch will help to explaln

4 its meaning. Draw a llne under the word that you are
‘@axplaining. : . : :



LAy

';-Word Meanlngs f? T ;*f””- ' l'_ -;:r"”\ IRRCE 38 V
_ B AR "-%Ji""{

1. LlSt the words from thls story whlch have preflxes ang’

: sufflxes,‘ - it

2. -Under;lne.tpe root words.

3. .Give‘thé?méanihg‘pf:theSPrefixraﬁd'surfixm

e
~ —— - —————— —
‘Word  Meaning e o CO R - -

Make a chart to show words from the story whrEh hqve pref;xef fu
-and sufflxes* : ‘ _ : ‘

S SR SR _"7..5 ;_~/\f&ﬁ;___

Word from ‘Prefix -or - Meaning of . Root Meayipg

the story -~ suffix = . Prefix or' . wOrd Qf ded R
CL ol U saffix . o T L

——— A

"Acoénts B . o - e .90

1. L;st ten 1nterest1ng words from your story.' Bach.WOrd o
"should have more than one syllable. . .=~ .+ .. 7 -

2. 'D1v1de each. word lnto.syllables and mark the accented
: syllable.' :

B;chheck ycuzrwork'by_ﬁsing.a‘dié;ionafy.



R habetlcal Order U 3 (‘:5' o e ,"fj.'f S 9

'"if'~;i Reread your, story and flnd a Lord that belngs Wlth each
R hletter of the alphabet. L

:ﬂ'2.. Make a llSt of these words alphabetical:brder. o

'3L.;Scramble the words,'
4. fThen ask a friend to arrange them in. order.:

5. \Check the. llst.“' e

A

:ﬂAlphabetlcal Order B _,: : ;? ".-; la o 'f:7if_ L 92

ﬁ'l'i,‘ Flnd ten words from your story that begln wlth "b"
' 2;: Arrange the words in alphabetlcal order..

‘-3,':Make some rules about alphabetlcal order.

f' Consonants » =1'>; R "L“ R ]:,ﬁ . XQ47'- f :‘“ ‘ . 93
I‘r' LLSt all the words in ehe story whlch have consonant blends. B

,'2;' Clrcle the blends..;:
'f 3;' Make your own llst of words that contaln consonant.blends.;jf,thf

', an



LN

. .

»StfuCtﬁre of7woids' '

10

Tist as many words as you can from th}$ Seagy which are

formed by adding one of these endlngs o 2 ;oot word..

_iUnderllne the endlng.--

s esJJ;dfi‘ed'jving: O W
. 'Find or make some rules about word emgifSg. .7 . .
Co Ve . . . R " \ "/ . . B

-
.

"-Structure of Words uf'

=Y

‘List all the words you can f:md 1n t}us s\«,a{y w;gg are
- made up of a pzeflx and a. root WOrd ‘ OﬂQvﬁyzne

: Llst all the words you can fmd in tlus sga;y which are ©.

. made up of a sufflx and"a root word Q’RVLV the. sufflx

LR Y

- List the dlfferent contractlons whlch yoﬂ 69n £ind) in
" this story, s , .

'fList the compound words thch you can f;“w yn thls story._

- Syll les E

1.

,42’.

3;

preflx.

95

. 4_!} ~ ' ‘f
N

lest fxve words from your story Wlth one &yllable each-

<

.,Llst five words wa.th two syllables eacrx lede these
'words 1nto syllables ' : :

e

,List two words with three syllables eacb’ '§iVide‘theSe

_ lnto syllAbles..ff

Flnd a word w1th four syllables--Lpiv}&e'{g\pfsyllablés.--

26
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' . C . . - ’. : - " L B . . 'm E " ' .

:.1? ‘\}St all the words YOu can’ flnd Jn this stoty which have
; \phthongs. & SIS

:2;. Q;aw a line under the dlphthonds

. ) . : .
3 \fter each word write: the pronunclatlon symbol for the -
\pund of the dlphthong. . ' ‘
: oy
’ 4
n/p_ﬁ\, - - - o ..: fﬁ*(\/xfé‘n — -

' iﬁ. \pke a llSt of words from thls stOrY Whlch have long vowel
.'\gunds.u .

4o After éach word wrlte the' Pronuncﬂlflon symbol for the
o "\owel sound in that wora

.... -~

3 ,'*\wd °r make ‘some rules -about 1ong Vowels. :

D"

 1, %ake a' list. of w0rds from thls storY wh;ch have a schwa

\ound : Cen S /

Qpeck the pronunciatlon of each wozd ;n the dlctlonary to LR  :.
Ke sure about the schwa sound o ) : - -

3 deerllne the: letter or 1etters 'in chh word whach makes
\pe schwa sound.

L, .
R
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" Noting Details, - 23

. Guide Sheet--Page 1 and 2°

Comprehension Skills *

BookfRepqrting -1, 2, 3
Cause end'Effect -4
Character - 62, 63 64, 65, 66 67, 68, 69, 70

Comparlng and Contrastlng'- 5,6, 7, 8

‘Drawlng'ConcluSLOns -9, 10, 11

Figures o%‘Speech =12, 13
Judglng Ideas - 14 15 16 17, 18, 19
Maln Idea - 71 72 73 74, 75

Maklng,Gene;allzatlons - 20, 21, 22
L. : : . ;~

.-Ofal keading‘-'24,‘25

-.Organlzlng Ideas - 26, 27, 28, 29

o
2.

Outlinlng - 30, 3l o o ~

o Phrase and Sentence Meanlng - 32 33

"ReedingfBetween/the\Lines - 36

Play Actlng'- 34, 35

Plots - 76, 77

Reading in Science. - 37, 38, 39

Settlngs - 78 79, 80

“Reading #n Spelling”-'40

Reference~8kiils -741, 42 PR B v

Relating Ideas “to Personal Experlences - 43 44 45, 46, 47 48,..49

e

Relatlng Plctures to the Story - 50 51 52

Rememberlng - 53, 54 55

4

e

1229 .
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84

Summarizing Ideas --., 56, 57 . . )
‘Thinking Ahead - 58,,59).60;/;;T~\) S \

- Time - 81 | o -

' - L oy -

' Using the Sénses - 82 - . o
Visual Ra#bjecty - 83, 84

‘Word -Meaning - 85, 86, 87, 88, 89

Word' Structure and Usage.- 90, 91, 92, 93,.94, 95, 96, 97, 98, 99

-
N

—



APPENDIX H
. 4! ‘ :
' READING SKILLS INDIVIDUAL CHECKLISE

v
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- .VA’
R
/
N
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o O APPENDIX H

READING SKILLS . Name

. INDIVIDUAL CHECKLIST . ¢
s : i

°

Task ' . Card # { Teacher Corment
LA

1. 'B;;E\ﬁéﬁaiteng S . .« o

2. ' Cause and Ei(gct

3. Characters $X ' - : -

4." Comparing and &nt;asting

. - © '_ . L
5. Drawing Conclusions - S A

.6.- Figures of Speech )

- 7. Judging Ideas

T ~ 7

+° 8. Main Ideas L : A - .

. . ‘ ‘ )
9. Making Generalizations

P —— 4

Ce————— A
10. Noting Details

11. Oral Reading K

12. Organizing Ideas

13. outlining

14. Phrase and Sentence Meaning

.1

15. Pléy-Acting

do - (&
16. Plots '

17. Reading Between the’ Lines « .

18. Réading in Science - ' ‘ : ':v-

19. Reading in.Spelling | | -

. — — . e —
20. Reference Skillsg . 37 = To.

/- 21. Rélating Ideas

-~ \\32,_Bqlating Pictures .

.-,

232
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Task Card # ' Teacher Comment v
. L] R i ’f v

23. Remembering : _ ,

24.. settings

- 25. Summarizing

. 26. Thinki Ahead
. ng L'ea | ) o \\;

27. Time

28. Using the Sensésd

L

_29™Using Visual Projects:

30. Word Meanings 4

31. Word Structure and Usage Y,

a
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APPENDIX I
" THE SELF REFERENCE.MEASURE

' The child's refereneé to himself with regard to reading. ™~

\
Seda

Admlnlstratlve Dlrectlon&

A Thls is an oral measure. The begihhiné statements and remerks '
should be-tape recorded. TranscriptiOn‘should‘foliow es eoon'as possibie.
Apparent, non verbal behaV}or sheuld be ldentlfled and recorded. | Use the
child's. name whenever possible. Ask the ‘child for his best friehd;s '

name. Use the.frlend s name for the third part of each stetement:

s

Directions to the Child - o .

‘Ask--what is your best friend's name? ' (Record'thelname) *
Say—-All of the statements I am gOLng to say to you are about

s

readlnq
-(Start to tape record)
Ask--How well do you thlnk you read? A,short, informel conyer-:
- gation ehould follow, to make clear that ell the’,stateinents are: to do
with feadiﬁgL N | |

. y—-Try to remember that each statement is abOut readlng. -Bach

”

time I stop talklng you say what you thlnk

s K | "
. Level of Reading ~ »
Sa;g ) | |
rSome éeople read very well and seme read not so well:
SN S I‘can ueﬁally ?eaﬁ._ ',;' :. o .', . . L | .
2. ‘ﬁy teacher»thinkelI can always';ead"" o . -:j" . .
.(l \ .o . . . L
235 E IR :EDL,



'3.‘ When (use frlend's name) hears me read, he thlnks I can-

often read ) T,

"I:.‘ '

" II. Choice of keading Actiﬁity

Say:

l.‘“ﬁhen I:meke ny own choice of activity in reading I sometimes
.choose L : @A,-
2. My teacher thlnks in readlng I never chooée : _ .

. 3. Most of the time (frlend) ‘thinks I choose -

. ~ ' f.f R g"' o o oo M,P'
ITII. Seeking Assistance '

Say:, . ‘ R ‘.‘)
RPN S o R
1. When I need ‘help. in readlng I often ' .

-

‘ / ’
2._ My teacher thlnks when I need help 1n readlng ES usually

3:' (Frlend) thlnks when I need help 1n readlng sometlmes

Iv. ﬁofking'withfothers -‘;.'

Say; .

o 1. .When worklng wlth others in readlng I never llke to o .
e2.. My teacher thlnks that when I m worklng with others 1n readlng

N .y
I often. llke to : ‘ .

3;. (Frlend) thlnks ‘that in worklng w1th others in readlng‘I usually

-

" like” to ' .
LKe — - : -
‘ e \ !
V. Direction of Interest
. Say:
1. My beét,time in school'is usually __ T .

2. My teacher thinks my best tlme ln school is sometlmes‘

3., (Frlend) thlnks my best tlme 1n schoql is often L,

P
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. VI. Depth of. Interest -

. ‘Say.:- . E ‘

gy

‘vl. When I flnd a very - 1nterestinq book I never. :. ',f‘r {‘V'i T
My teacher thlnks when I flnd an interestlng book I always - .

3. (Frlend) thinks - when I f1nd an 1nteresting book I sometlmes ' _.'f‘“

o

s S .. . ¢

VII. Projected Interest . . *-

‘_Say: E .
| ‘ia When I graw up T will usualky read S
".2: Wil they be hard books? L j L ,-,. f 3«;' d.' ﬁ 
- 3.f will you be able to read them? :l"‘ R l,' fd' |
_J,A.4iv”W111 you 11ke to read? . ;‘l. |

'Thank you very much.
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. . , B ”:..‘ :v:. LT APPENDIX J .

RESPONSES TO. SELF REFERENCE an AMY, Roﬁﬁn-if""

Statement I. Level of Readlqg ~;;.Tﬂ‘f,f.,'kf1 .]'T? ‘\1

"¢Some people read very well and some read not so well. :§‘t”

l.r I can usually read easy and hard books.t

R

" 2;. My teacher thlnks I can always read sort of well.

'-'35' When (Frlend) hears me read he thlnks I can often read g od;t:h

a . . -

\""

Statement II- choice of Readxngﬁgc_iylty

' 1; jWhen I make my own ch01ce of act1v1ty 1n readlng I somet;&eS'

'ﬂ choose S. R A. or R. F U.E:It =3 the same as S.R: A. only 1t'

some dlfferent.n"

‘jDo you flnd them easy or hard’ As you go on 1t g ts. harder."

:2;TdMy teacher thlnks in readlng I never cnoose—-she thlnks T choosevjf%

- ‘everyt fn‘;,

[

3L ﬁo,st,;of;.;‘the‘ '(Er-iend) ‘thinks I choose S.R.A. and R.F.U.

4'-'

Statement III- Seek AgAA551stance

‘\,
N

“wlﬁf When I need.help 1n readlng I often ask the teacher.

My teacher thlnks whenlI need halp 1n reaaxng I usually talk to '

my frxends for he;g,

(rrxend) thlnks when I need help in reading sometlmes make -

: mlstakes.,“;‘i~

Statement v WorkLng thh Others _-'

'~1. When worklng W1th others :in readlng I never 11ke to talk.

e

3f2gt My teacher thlnks that when I m worklng with others 1n readlng

i i I often llke to mase mlstakes.v

" 239°
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‘

(Frxend) thlnks that 1n worklng thh others 1n readlng I

-'usually 11ke to work;together. )

T

Statement V.. Dlrectron of Interest
l My best tlme 1n school 1s usually !E and.Art.,

L2. My teacher thlnks my best t1me Ln school 1s sometlmes Art.

a

(Frlend) thlnks my besb time in school lS often gxg:andaArt.‘f*

Statement VI. Depth of Interest“

.

oo . : ' o R
ff».l; When I flnd a very 1nterest1ng book I never know how.lw

"2, My teacher thlnks when If

zi. (Frlend) thlnks when I flnd an lnterestlng book T sometimes forget

i

ﬂﬂﬂfstatement Vii. Progected Interest

.“tllaf When I grow up I wxll usually read gystery;storles._;zf5

wlll they be hard books? Hard or easy? SOme of both.LH;
3. Wlll you be able to read them‘ Yes. -

: ;i4.i WxLl yqu,l;ke,to=read?4 Yesg
| RESPONSES TO SELF ‘REFERENCE FOR AMY, ROUND II

L

Statement I-‘ Level of Readlng

”ti. I can"usually read ' ﬁEﬂ.'”Hodeo you thlnk you read Amy?.'

SOrta good and sort of bad Umhum with regard to what youﬁf‘
—read how would you say I usually read.well.

2. My'teacher thlnks I can always read hard books.,-. o

£ fd an 1nterest1ng book I always forget.

When (Friend) hears me . read, he thrnks I can often read hard books.-

e



e T e a4l
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o

“f;Statement II-' Chorce of Readlng Actlvxty

“_4 P

SR T

j'Statement 111.1 Seekihg'assistancev

L

’When I make'my own cholce of act1v1ty ln read;ng T sometimes ‘

choose sgec1a1 readlngf

My'teacher thlnks in readlng I never choose easx k .. _J

Most of the rmef(Frlend) thlnks I choose hard books. L

;(Frzend) thlnks when I need help in readlng sometlmes ask the

;}.When I need help 1n readlng I often ask my teacher or my frlend. f‘

iR

f My teacher thlnks when I need help In readlng I usually ask her ;I*

Vf,rlend, sometlmes read..' f

:f;teacher. "',5_.;3’,fr' B '~uﬁ'1>“3"

L Statement IV- Worklng w1th Others

,'llke to talk.

*;'When worklng w1th othe;% ‘dn readlng I .-never llke to talk.'y

:My teacher thlnks that when I m. worklng w1th others 1n readlng

. . e
...

‘:1I often llke to talk.ﬁ

f(Frlend) thlnks that in. worklng with others in readlng I usually

-

.."

‘%_Stateﬁent vé,fnirectibn‘of'Inteeest.-'

-t

. | -2;

My best time ln school ls usually readlng.
My teaoher thrnks my best time ln school ls sometzmes Art.. _

(Frlend) thinks my best tlme in school ls often Art ﬁ'jf:e““f::\; _""

: Statement VI- Depth of Interest

When I find a Very lnterestlng book I never--sometlmes I read L T

My teacher thlnks when I f1nd an" interesting book I always

”f read easy bOOkS.“,:T
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forget to play.

LSRN : TR o | / ‘ ' e

S'téaiemen" nt VIT: 1>ro:ected m"-e’es‘:

1. When I grow up I w:.ll usually read hard books.

Wlll you be able to read them? Probablx

3. W:.ll you. Like trrem? Umhum, very much. L R

L



* APPENDIX X -
.. RAW DATA, OBSERVATION 1, o
_ROUNDS I & II--MARIE
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Time

. 9¢25

".9530

. 9:40 .

9:50

'9:53

9:55

. 9:56

e ' . . APPENDIX'K .

. . " RAW DATA,  OBSERVATION 1, ROUND .l

".(regardlng book, Cagtaln COOk) . Much nOnverba1.~ Shook

'InterView finished--to table--readihg (4e, 1 min). Making

Karl,came to-talk wi' her. Then Dave came, Karl left (3b,.

}.;;5i:" gb; Tdth .“;;i”ig |
;.t.?g

cHILD--MARTE . - april 1o
o , L 2 _ .
~BehaVior-
Flnishlng teacher dlrected wrltlng act1V1ty (lb) ,Books'
“in cupboard (4e, 1 mln) :_‘” '-'.' .
Went to speak to Mrs. B. (3b, l min). Mr-) B. gave consent

for 1nterv1ew at 9: 40-3 Baqk to table looklng through book

(Sd, 9 min). * '

e
&

.Brought book—ﬁggR AL klt sheet, and went for lnterview

ker” head, looked ouzzled--Mrs. B. stated words for her o P

: fmovements sometlmes (beautlfuL nonverbal lnteractlon)

l

,(4a, mmm) R T N

R

correétions (4d, 2 min). T

Went to side of room to.read book (5a, 1 min). nReturned'

. tO‘MrS- B; fdr help. leen helgleth her d;fflculty-- .

' establlshlng meanlng to making “clalm" to ‘a country (3b,,

R - o . BN

.,l mln) : v n;ﬂ.j ‘4 ;.. .f:ﬁl g {d S s :¢. o

,Marle went to globe to look up Australla and Tasmanla

from conference (4c, f)mln)..~g.’g. .;' T‘-v e

. ) .
l.min.)' Dave/stayed a. mlnute., Marle stayed on 1ook1ng at e

E \_ -

AR,

. globe (4e, 1 1/2 mln{-—went to desk—-took readlng exercxse

_ book and wrote out rev1ew of speciflc parts (4b, 1-1/2 mln)

s

”294 ‘v. _ T :.75. . oW



Time‘o

10:02:
©10:04

%0108
"-10:14

10:17-
.lQ:IS

10:19

G

lO 21

A

vWent to, peer for help (3b, 1 mln)—-jOLned by other peer—(4b,

. to work (3a 1/2 min). L ’ Q}

1 mln) ' ' o o .v.u

”'\\\ . 245

B Behavior

Dave. came t talk to a nelghbour whlch bothered Marle for a

o
second (le, 1/2 mln) Then she contlnued to work dlll-

'gently (4b. 1-1/2 mln)

" ‘Took S,R.A”‘sheegy(Zc,gl-l/2 min). Reading steadily {3a,

1°1/2 min). - R .

Asked peer for‘heip (3b, 1/2'hin). Talked only a‘secondlthen

]

back to work (3a, 3-1/2 min).

&

' Looking’ puzzled and'fidgety but.still working. Worked
S L . i -

steadily;-some facial expreSSions. Readlng to self, cerastfg,

A

'etc., but yorklng steadlly (3a, 6 mln)

1/2 mln)—~who soon left—-Marle got help (3a, 1l mln)-—back
) s o .
Gazlng 1nto spade--chew1ng thumb—-probably thlnklng ahaut.

work (2e, l mln)

[

_Glanced at’ book, then’ back into space (2e, 1 min). Went,

-

(3b, 1/2 mln) to Mrs. B. for hElp, waited 1n llne (2d 1/2 mln)
K *

Mrs. B. gave help directed to read agaln-—helpedcwlth diffi-

cult comprehen51on--about €10 one carlng (3b, 1 m1n)-~word

meanlng.‘ Marie back to desk and readlng-—talked to by peer--

no response-—wrltlng steadlly standlng by table., Then sat

down after work. flnlshed (4b. 2 min) .. R k ' -'(;

Looked up but dld not stop worklng--looklng for word help-- '

got 1t frcm llst on board--contxnued worklng (2c, 1 mln, 4b,

v

&~ e
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N v
21_&/ : h : - -:3ehavi‘<,>r P
10:23. . Aéproached by Amy but @neuered ohly.one dr two{words¥=

| 3 contihued'tO'work'(Sb; ikmin). fi Ly ‘ ’
"_'}0:24 - "‘ Returaed-S.R;A. to kit (4e, 1/2 min): Went to boi correc- ~“ ".yr"

tion list-banewer.sheet'(Se, 1/2 min).  Placed it and open

N

7 -

’ . book'on Mrs. B desk. Left room (4é, i’min)
10:26 : Retu&ned (dey, 1/2 mln) Sitting for minute (le, 1/2 min).
Then to cupboard (5e, 1/2 mln) for exerc1se hook and %

~

Readers' Digest blue reader. Took it and book off Mrs. B.

o fdesk-—back\to table--began to work checklng own work. ' '
. Flnlshed about 10: 29 (44, 1-1/2 mln) |
10:29 . Returned answer sheet to box and prepared'for'recess k4e,_
'1/2 min). Ae‘leaving told Mrs. B. quiegiy she forgot some-
' tuing,on her blackboard-;an 'é? on'gift.ksb; l/zlmin).

RAW DATA, OBSERVATION 1, ROUND IT

CHILD--MARIE : . June 17

. ‘ 3
Time ' , -» Behav1or LA
9:30 - Sleeve chart w:Lth all the cl-bl blends (3c, 2 min).
9:32 Took sleeve chart to Mrs. B. to check (24, 1 mln) Mrs. Be ..

gave her enc0uragement co try somethlng more challenging--
‘returned, to desk—-got,paper towels--erased wo;d (3b 1 min).
[9;34' . leturned: Maglc card to box (4e, 1/2 mln)--some almless
wanderlng——returned to table--some more.almless wanderlng :
\(3e, 1/2 A) . o o o

9:35° Chose workbook-<returned: to table (5e, ‘1 mln) 'Reading .

"Storles to Study B" (4a, i mln)



Time

9:43‘

9:47

9:51

9:55

9158

10:15

. 10:19

10:23

e
. e Behavior

. -
,
f’v-f' .

Gave peer help-stood by her chair about 1 minute--returnéd’

‘ ,'t'o work (SBI 1. mn) , e ’ .. . . 3

247

Spoke to same peer (4a, 3 min)--again stood for .moment by —~ ‘

'.k FARN
. .

her desk giving help (5b, 1/2 min). , N

«7

Mrs. B.'cahe‘to.taik tgther (4a,‘3JL/2~min) about reading

“(4b., 2 m;n)--Isn £ that 1nterest1ng? What part did you like?

B Re;nforcement and spontaneous conference.e Then Mrs. B.
—

~—

€ry1ng to cover worksheet wlth sleeve for her--obvxously

somethlng she chose to do (S5e, 1 mln) -Waiting by Mrs. B.

. desk" for her. to flx in chart form.

’

Still waitihgl Mrs. B. returned ‘to tabla maklng chart—- ©

'

. on cardboard backlng (2d, 3 mln)

‘Took chart to table to‘work on'it (blank-~filling, working

»: *

steadily, word builder comprehension story) (3¢, 17 min).

'

Handed:worksheet in to.COrrectionibox ( b

Talked to peer (4a, 3 mln) Stood up. went to Amy, then

back to table to work—-readxng another story 1n "Story to
.

- Study B“ from language exerc15e program (4b, 1 m1n) E

Peer -came for help-got 1t (5c, 1 man) Marle,contlnued to

™

wbrk (4a, 2 m1n).u Then put it away (4e, l/i'min)f~‘Ch08e

-‘book (Se, 1/2 mln) "Happy Holldax," 7a Ladyb01rd Serles

(se, 7 mln). ;

‘Marie did not'go to ‘the washroem but continued to’read:‘ e

. . X C
- . [ . L . .
a4 . .,g . . o . . ~.
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No.

".No one e;se'who‘likés animal stories?

APPENDIX L -

‘. CONFERENCE WITH AMY . April 17,

Amy what is the storx.you have chosen?

Nick the Dlsobedlent Puppy.

What kind of story is ‘it Amy?

This llttle puppy.' He doesn't.obey. them and he went to training -
school and he obeyed them, because he doesn't like getting spanked

SQ it was malnly about a lxttle dog ' What kind of dog was he’
Was he a .special breed’ :

No, I don't think'sd.

wWhy did you choose thlS book Amy?

s

Because I llke anlmals.

right.' If you could talk to the author, the. person who wrote
hlS book, what would you say to hlm? '

.--r;-,—'

‘Umm. that th% book was’ very good

M

.if you could'become one of the characters in the book which one
"would you 11ke to become? e

”:I 'd llke to be, the one who. takes care of Nick.

~ o

. OK. Why would,you chOose that one?

' Because I like to play with animals. ST

Youlre'not,allergic'to dogs are YOQZ L

o

*

Do you know anyone €lse in the room who likes that kind of book?

' No one T canwthink of o

. Dld you have any words in you; story book that you dldn t

understand or that you dldn t know? ‘

L
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What does disooedient mean?

‘OK. what is your root word in dlsobedzent?

'.Humum (no). _ o “ ST - o " ‘ay

you seem just hesitant about that. Did thlS story Just tell about .
leck going to’ traLnlng school? - 0r?

; What was: Lt’

A flre burnlng on: the mat of thé ..

No.

Do'you know what this word is on the cover? What is-it?

Disobedient.

‘He doesn't<doﬂwhat he's-told;

Ahh. Dlsobedlent No?

'Is that your root word then’ Can you find a preflx or a suffix

on the word? A little part at the beglnnlng or a little syllable lf
at the end? ‘

'I m so embarrassed,.I don t know what 1t is. -

~

250 .

OK. then we're going to take a llttle 1ook at some root. words Amy ., .

to help you with that, because you knew the word and you dldn t
have any: trouble w1th any of the others eh? ’

I think wlth your work Amy we ll do some work on root words, because

.

I Just saw from a pxcture. . What happened to make thls so exCLtlnq?

' Nick ran away from tralnlng school and he sllpped 1n whlle no one

was looking and he went to-sleep, and when he ‘woke up, becauSe he,
and he sniffed when he smelled something really wlerd.

Of where? Where was he at thls tlme? e~

Well when he smelled 1t he was in the sittlng room.

' 'Of hlslhouse. "Yeh ”'-Of.his-master;s.house?

~

. a R L . . L e

OK Amy ‘we ‘I3 Just take a look at your record here and we'll choose
a card for you to do. . . ‘

LSRN



'.prefixes did you flnd?

. Dis.: T S o

y”_Alright'whet'HOeS‘dis mean?

'DLS means?

'w.FQLLow.UP coNPEREﬁCEgWITHcAux o .'prrii'iQ

OK AmY; You had to 1ist all the: words in ‘this story that are made e

up cf a preflx and a root word.‘ Could you show ,me that? Which.

~

Dlsobedlent.‘

whattwas”theaprefix though? . -

"73We11 he did not--he didn’ t.‘ - - B

.

f:Not.
.Alrmght you were also to flnd words w;th a sufflx and a root wdrd.
; What Ls a suffix. Amy? 4

x,
- P

I’ s the end of the word 11ke ly or ed or es.;-.f”rﬂg,‘-
i o

.It s a syllable we add to the end of a word, rlght? Whlch sufflxes,
., did you £ind? Remember Amy you, have to have a root word and an’

n41ng. OK because a suffix is a-syllable that we add onto the end.

" As you check your ‘words’ can you see. some 1n Whlch the part that you
-.c1rcled ls not really a snfflx—~y, on. ..

Blrthday. -

Becauge er is ‘an eénding. .

-
-

[

. _."-Is the..t'yf" én birthday ‘re‘all'Y'I{'lla’su:ffix? - .
f;kﬁylﬁot?Ti?EJ,' ?

. Because it"s'jﬁst‘an eodingﬁi:j'i.'  ;‘;Tff“?4'? ; {l;_ff.

'It s Just part of . the word day lsn t it? . g

JWhat abogt Peter? C°“1d You say that the er is é:ouifigiﬁf%_ﬁﬂ

, o x

g»ew-;,, R e
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his s ety

Yes, but 1sn ‘'t the er here }ust part of the word Peter?

'. Kere s a very good one you have.;

‘ [
Asked.‘ '

Asked, your suffix is?

v

" Your root word is?

Ask.‘if.'
There, that 'S’ good thls one-;s?

$1tt1ng f?,--

"Good. and your sufflx?

51t, no lng.a

o And your rqot word?

slt."
Good Now thls one?

Picklng.

Good, What about very, does it‘have a sufflx? B

©_Over? ‘Can you say that'er is a suffix. -

And thlS one?

leely..

Patrlck's group is doing‘some work today on endxngs- id;fu'
\\atches ls . ! e s . PR




7. And your suffix on that would be?
' ‘A'..;-""er'-». : o |
T. Good. You can do tha.t sheet with Patrxck's group.- You were also
T 0 lz.st scne dxfferent contract:.ons that you could fmd in your ' ;‘
story OK. would you read t.hem? SN . : Lo

.

‘AL T d .  f  5w:‘ ». ,. . ". ","7¥ I R

T OK What does that stand for?

o I'd my p&? today is: that what YOu mean? 1 d like to go.. .What does

A I wquld.

eqed, 1. would or 1 had | I'd better go do'you hear it there. ‘I had '

v

"A‘.". Wasn't ‘ | | K
'I' F What's that short fp/r?
Eﬁﬁl :ﬂfeter s, um’ feteg/g m0££e¥;-:;ff€“¥g¢y:‘fo;ﬂ»Z;; “J»f"“”’"5

R PEN You 're thmk:.ng of when it belongs to someone ., 'Is that a’'contrac= .




'-D'you means?

”":'M:Lllman and breakfast.‘ |

| _5‘,Amy nodded. Bx _f e

' Umm ; you better. T Lo

-.‘ .

,;Do you T tlunk“ It s not a very common one and I thJ.nk it Just
fhappened m your s%ory And t}us cne? ' . o

What doe,s it. stand for?

] It 15- N . ,". L . ' " PO -3"';". .

rv’

K Good You were to find compound wox:ds too. : WhatWege they?: - .

.'A-'

o And that's all you found tn your story eh?" That's good Alright
Amy would you lJ.ke to Ao a__nother act:.vit from thJ.s st‘ory.,- SJ.nce ,
) 'you llkea the. story 50 welI L ‘- . T T

.







APPENDIX M
INTEREST INVENTORY

': (Oral, all taped transcrlbed and recorded)

.:;,f;';fhaveqa bet. L *”53~“Q 2 “;;r .
2. T .iike‘ to .r‘ea'd abo'ut“ e !
. '3‘.-.:;-"'.;My favour:.te book cr story is . : cr.

4. . I like’ to collect i_' L a "

.'“5~._ I have. va.s;Lted" KR

6l -"I 1ike mov:.es or f:.lms about —_.___

L 7. My favoun.te '1‘ V. program is * RO

_V?

- T 'About how much do’s you watch Ky

9 Boy favour:.te sport is
10. '.My ﬁavourlte sub)ect J.n school is “ gt D e
s 11, My worst su.b:)ect in school is S <

12, -.'MY best friend 1s

s

13 ,-‘_*Vle lJ.ke best to play - R

Bt 14 At home I lJ.ke to L

15 If T had three,wishes I wod @ wish for - .o

\\\\\\

My favourrte game is SETIRIRAE

,,Whe’n I grow up T will be ".

d

20 When you grow up what do you th:.nk you wJ.ll read
- o ‘..:.J.:"::-“ .'-n W

PN PAEE




