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ABSTRACT

Questions regarding the role -and worth of art are
readily apparen* in current and historical art educational
literature, as well as situétionally evidenced throughout
mau) public scHools. This study was initiated to investigate
the nature of undefstanding régarding the art program which
was held By its most significant partiﬁipants:rits art
teachers, student teachers and their students,

Twenty-four persons consisting of four Art Teachers,
four of their StudéntlTeachers, and four each of their Art
Students, participated in this study. Art Teachers and their

Student Teachers were interviewed seperately, while the Art

(8

Students were interviewgd in grdﬂps of four. Questions based
on the literature'regérding art educational purpose as
well as official curricular sources, were posed in randon
order, pfoviding the opportunity for participant-initiated
concerns to be;raised. |

Responses were grouped so as to identify thematic
cbncerns{and issues., These themes were analyzed in order to
clarify what méanings these pérticipants held, and to '
further facilitate defining what implications these held for
art education genefélly, .

Results og;the study indicate rather strongly a

«

{

v



continued unacceptable level of isolation for Art Education
in the public schools, concomitant with the assessments of
many art educators as published in current'journals and

related literature.
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CHAPTER ONE

’r

Introduction and Justification

Since its ‘inception in the 1800's art education has
been rede.ined repeatedly in order to fulfill the
expectations of various educators. These have attempted
applications towards social or educational purposes
(Jagodzinski, 1977:1), and more fecently towards an
application of art based upon a rationale more indigenous t'o
art itself (Eisner, 1972:5). Regardless of the stance
taken, or the orientation of the art teacher, art education
has'nevertheless begn largély regarded as ultimately.
providing a "unique and essential component" in the
~education of all persons. (Hausman 1965:14)

Attempts at isolating and defining this "essentia;
componentg have not met with much success as thé pﬁrposes
for which art has been taught are not :uv“ssarfj} those
which can be stated formally and precsanted as‘clear cut
objectives. Iﬁ%tead,'much of the rati~ le for its’
instruction exists as a Consequence»of its perceived valﬁe,

las noted by its teachers. Since art_}eachers assume the
task bf setting their own oﬁjectives and goals, many B
educators inclﬁding'Lanief‘(1972:15) believe it is heré that
one can identify much of the value inherent in the art

activity, and the benefits to be derived from it.

The necessity for the art teacher to freely interpret



curricula and to develop a personal approach to art
iqstfuction carries with it some potential for 'an imbalance;
é.program geared towards the interests and concerns of the
teacher.

. This suspicion ié not without foundation as
historically art teachers have assumed a totally independent
role in regard to curricular and methodblogipal issues, to
such an extent thgt unlike 'other professional groups,vthey
Have "clung to the idea that all art tetchers Kknow
instinctively what good instruction is, and thus need no
direct guidance and supe;vision." (Hubba}d; 1967:134) This:
assumed role of expert has obvious impliéations for the
structufe and diréction of the art class.

Illustfations of the kinds of disagfeements pertaining

»

to the function of art in the general riculum include

’

arguements that the i . am exempt it from

and educational

evaluation, and in contradiction, unique

stratégieé.(Day, 1980:347) A lack of cdnsenus on matters
such as this have been a persistent and disabling factor in
the establishment of a common ground for art education, and
in the "lack of a concise and reasonable rationale to
support the desirability of art activities as part of the

formal education of the young." (Lanier, 1972:15)



Although some specific set of beliefs may be held‘by
every art teacher, there is no certainty that this set of
beliefs has been translated into a wofkable'and positive
rationale that reflects the values of the teaﬁher énd the
students. There exisﬁs the negd for continual_disclosure of
the individual interpretétions of purpose fér the art
program as perceived by its teachers and students.

Three different groups consisting of teachers, student
teachers and their students may be found operating within
the confines of.the art class. Art teachers have
traditionally defined the program accordipg to their own set
of vdlues, while'their studeéts, the pérsons for whom
ostensibly the program is created; have rarely been
consulted or represented in documentation about the vélue of
art in either a social, personal or acédemic sense.

Between the teacher and the students there are the
student teachers, who occupy the contrédictqry position éf
reflecting the questions of the student which then must be
dealt with from the perspective of the teacher. In,thié
transitionary position they possess sufficient kno@ledge of
the issues of art education to express an opinion on its
value in schqol, but are not yet accustomed to such issues

to the extent of possibly substituting rhetoric in lieu of a

more personalized response tu enquiries rlegarding their

teaching® rationale,.

It is significant to note that whereas



likewise each member of each group, is operating from a
distinct vantage point, all are interdependent since the N
, : : &

social situation, ‘here referred to as the art program, is
possible only thfeugh such iQ&ﬁDd%tion; namely between |
teachers and students. The identity of each member is
dlrectly related to the interaction among members As
stated by Berger and Luckmann (1967):

Identity is ... a key element of subjective

reallty, and like all subJectlve reality, stands

in a dlalectlcallrelatlonshlp with society.

Identity is formed by social pressures, (and) once

crystallized, it is méintained, modifiedlor even

resheped by soeial relations. (p. 173)

Identity is not static, and is not‘broughtAto the art

class by'membersvof.tﬁe various groups as a complete and
unchanging entity. It is a "phenomena that emerges fxom the

tor

dialectic between 'individual and society. (Berger &

Luckmann, 1967:174)

The view usuallyvmainfained regarding the gerceptioné‘
of students in curricular matters, and the integrity of
~these perceptions, has been somewhat low. This may be
partially acceumted for if the insfitution of the school is
nof seen as clearly articulating its own'funetion and
»thereby obscuring the definition of {he roles of’its

participants. Colin Marsh (1979) found that the teachers'

perceptions that the students knew little about school goals

o
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were accurate, Marsh believes that this is an indication of

a serious

problem”regarding the schoolfs function,

There is undoubtably‘a dilemma here, and it needs

‘to be resolved. Teachers dpparently assume that

they know the schooi goals. "They perceive that

'students do not know. them but that they should

This
result of

schooling.

understand them. Parents believe ﬁhatvtéachers
(and tﬁérefore students) are emphasizing the wrong
things. The three major components of the school
organization are at variance with one another with
respect t6 schoaol aims yet none fn dssisting the
other in obtaining consensus. (p. 68; brackets in
original)

situation has created a great deal of tension as a
this disagreement of fundahénpal purpose for

Marsh suggests & more open communication system

among parties could work toward at least a partial agreement

as to what should‘go.on in their high school. . The exchange

of attitudes is essential to a full portrdayal of the art
: !

program.

Students though, have not\really had the

\

opportuﬂity to make themselves heard, in the sense suggested

by Marsh.

This 'situation aécordiﬁg to Roland Meighan (1978)

is probably due to the lack of credence given to the sutdent

role in educational evaluation,

N ,
The existing definitions of the situation appear

to take teaching as more important than learning,



the teachers' activity as more central than the

pupils' - despite the official rhetoric of

educational wriﬁing and debate that makes claims
fo; the pupils' welfare as the central focus.

Every other group involved in education, teachers,

administratofs, plaﬁners; parents, employérs, can

obtain a better hearing for its poigp of view
through pressure groups or other cégnégas, than

can pupils., (p. 136)

Although studen£s héve not been cbnsulted to any dégree
Cin regard to curricuiar issues, Meighan believes they have,
to some extent, already beén ;nvolved in teacher assessment.
Operating from the assumption that students assess their
teachers almost as a matter of course, he believes these
perceptions have value as information about performance.
A(1978:125)

The validity of student perceptions of teaéher
performance has been well researched in regard to one
specific avenue of teaching, the student teachiﬁg
experience, ‘{Meighan, 1974, 1978; Corrigan & Griswold,
1963; Veldman & Peck, 1963; Miller, 1971; Daw & Gage, 1967;
Tacke & Hofer, 1979) . W A

Meighan (1974:59) conducted a study to determiﬁe the
degree of reiiabiliéy and validity of pupils' perceptions
and to develop a means of converting them into a readily

available and relatively systematic form. ‘He concluded that



v

"children are untrained observers, the

even though
possibility that their perceptions efe reliable seems to be
\
a real one, and are worth investigaténg furthur". These
results concur with an earlier study by Veldman.and Peck.
(1963:346)
Art teachers and art students give meaning to the art
experience. In-the situational inquiry orientation that is
the basié of this research, the problem is to deseribe the
meanings which participants give the art situation. Such an
'eccountihg "is called phenomenologicalvdescription,". (Aoki,
1978:55) The mainlinteht in this describing is the'laying
out of the experiontially meaningful, authentic
intersubjective understanding in terms of meanings_held by
aceors.' A researcher in the sieuational interpretative
orientation must attempt to provide answers of an
interpretative kind. This explaining "requires striking a
responsive chord among peoﬁle in dialogue;situations by

clarifying motive, authentic evperiences and common

meaning."\onki, 1978:60)

Meaning in this study refers tose meanings which
pafeicipants hold regarding the art ‘rience in the ﬁigh
school, which is in cohtrast tc the .. -~ticn of art .n a
more general sense. Such an understs: of rt would be
far more Complex‘if at all possible. .n :cermi. ng i ning

for art it is accepted that complete disc.ns “e is not

attainable since much that is the essential | perty of this

-



‘experience is not easily articulated.

)  If all meaning could be adequately expressed by
.words, the acts of painting and music would not
eiist. There are values and meaﬂings that can be
expressed oéﬁy by imme&iately visible and audible -
qualities. (Dewey, 1934:74)

This study will therefore be restricted to the
disclosure of meanings of the art education program held by
teachers, student teachers and their students. Perceptions
of the value of art in the hjgh school will be investigated
to ascertain what understandings are held by each of these

groups, and what these imply with regard to their art

program.

THE PROBLEM
¢ | '
\-This study will examine the meanings regarding art

education held by teachers, student teachers and their
students. More specifically, through.the’usejgf interviews,
perceptions of the worth of art in the high school will be
investigatéd to ascertain:

1. What are the underlying meanings of tﬁé high schdol
art program that exist for the art students?

2. What are the underlying meanings of the high school
art program that exist for .the artvteachers?

3. What are the uhderlying meanings of the high school

art program that exist for the student teachers of art?



LIMITATIONS
It is not the intent of éﬁés study to ascaftain.what
factors have contributed to the attitudes presently held by
teachers and studenté. This s;udy is limited to the
disclosure of perceptions held by significant participants

in the defined social setting.



CHAPTER TWO

REVIEW OF THE LITERATURE

Introduction

This chapter is a compﬁlation of literature which is
suggestive of the diversitygpf approaches one may bring to
the art class, and that which helps elucidate the primary
purposes.which'art has been perceived to fulfill
historically and theoretically.

Part I isvpresented as an historical survey of the key
approaches o£ purpose§ for which art hés begn formally
applied in North American school systems. B |

Part II is an outline of meanings which are generally
applied to aft'eﬁucatioﬁ by parents, administrators,
curriculum planners, students and art educators thémselves.

Part III consisté of a comparison of major
epistemological variances within art educational philosophy;
variances that form‘fhe basis of multipule pedagogical
approaches of art educators. These may or may not feflect

the thinking of art teachers, art students and student

teachers.

Part I

Art Education: Historical Survey

of Purposes in North America

The justifications for art as a school subject have

10



b

undergone a continuous shift in rationale created by the
changing demands of an industrial/technological society, and
the perceived intrinsic values of art as an educational
necessity, largely predetermining theoretical acceptance in
contemporary education,

The degree to which any single factor- has taken
Precedence as anvacceptable justification has been
historically rooted, one time prized for its praghatic
industrial contributions, another time, its therapeutic
virtues to escape the drudgery of the marketplace. Né single
all encdﬁpassing rationale for art exists and it is likely
no singular purpose will evolve in tge near‘future. ‘

Pluﬁmer (1977) has summarized art educaﬁional movements
as demonstfating a concern for:

beautyg for appreciation; for pfoduction; for
cogniﬁive development; fof free expression; for
progressive education and for creative and mental
growth, Sincé the mid—céntury-it has allegedly
promoted creativity, has been a Eehavidrai
objective, and a standard fér
. competency.(p.16)"

Prior to 1870 art instruction was largely non-exiStent,
and whgre found, it was tb be noted inbisolatioﬁ téught by
volunteef teachers according~to‘their-own mefhods and

individual philosophies (Keel, 1965:36). Considered
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extravagant, it was given low priority in general

educational~thought and aithough it was;? part of the

Y

Program of Studies prior to the iSSO's (Ca;tskell.1970:3i),'
it was not a mandatory Eourse of study in any yidespread
sense.

It was the economic realigy of the mid to late 1800's
in New England,that would spawn ﬁhe»firét concerted efforts
at art instruction. William Minnifie, Baltimore drawing

instructor, envisioned the role of art instructiqn to be

\\

technical drawing and-its goal to be the equippingiof
. » ' SN
stugdents to join industry. He pointed out that in 1852

Amdricans imported $36,000,000 worth of textiles from
Britain and $11,000,000 wqrth from Frahce. He reasoned
Americans could secure part of this_market for themselves if
students were educated to design American‘based textilés{ In
1864 Boston Pﬁblic_Schodls-madé draﬁing a required‘subjett.
The State of Massachusgtées passed a law requiring that art
be taught to boys over iS yearé of égé liVing in cities over
10,000. (Eisner ,1966:10) |

In 1871 the Iegislature»sent tQ;England an ihvitatioﬁ
for Wélter Smith,’ then Indﬁstfial Draying and Crafts Teacher
at the South Kensington échool; to come to América and
establish a program. Smith took the positionélof Pirector of
‘Art for the State of Massachusettes, and SuferviSor of Art

for the city of Boston, as well as prihcipal of the Art

Normal School. Smith saw art training as the acquisition of
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specific skills necessary to offer a competitive challenge

to thé textile industry of Europe. Methods 6f instruction
were selecéed on the basis of perceived need - ae training
oflyoung designers, thereby necessitating é‘training
methodology. Copy wark exergises were utilized for turning

young taleqss to productive good while instilling tﬁéﬁ;ﬁléq
3 ' . //' ‘\

——

-

and rigor of production design.- i

In 1874 a U.S. Bureau of Education Bulletin took note

re
e —

that what was cosidered an-essential element of production,
art knowledge, was "woefully deficient" and would affect
production in the United States. (Eisner, Ecker, 1966:12)

Persons such as Minnifie of&Philadelphia'and William Bently
Fowle of Bostoq;were quick to respond to the new

1

I

réquirements of technical "drawing, and employed copy work

exérciseé to increase design literacy;

By 1885 changiqg ideas saw an end t6 Walter Smitﬁ's
direct'presenéé with his return to England, but his
iﬁfluence continued to affect art educ;tig for many years.
Keel5(i965:35) noted ;hat}Smith{s influenée through his
followersv :

;;.dominated the young profession from the turn of
the century, but practises.wére'modified b;’the
findings of the child study mévemept, by the
Herbarcian}s concefn for cultéral ;nd aesthetic

appreciation, by the availabiliity of inexpensive

art materials, by the forming of professional
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organizations, and by the manual arts."

In Canada, education was largeiylaffected by changes in
the American school systenm, not always mirroring, but'
certainly showing the influences of American trends. In
1914, in Alberta, the Department of Education of the

.\

. - )
Province of Alberta issued its Outlines of Courses in Art

and Manual Arts for High Schools. This document«spécified

the program components prescriptively without’a stated

rationale in suppeort of such demands. Classes such as Forge

Sth for grade 10U included instruction such ‘as:
The processes involved in the ele&entary forging:
of iron shguld be embodied in the making of useful
articles. Emphasisvto be given to the proper
methods of building.and keepfng the fire, the
heating of stock and the use of blacksmith's
tools." (1914:8) -

This was followed by a li#t of specific objectives:
including the lisking of particﬁlér items to be made. Such
an approach reflected the industrial concerns of some art
programs, and a150‘demoné£rated the understood purposes art
wés expected to serve. |

‘The Department 6f'Edﬁcation in Alberta stated in 1925
that the“"value of art as a subject of study is;debated
today, perhapé more Rg!nly than at any time since its
introduction into the curriculum."/(1925:12) It suggests a
resolution to the debate by an aeceptance of the notion thaﬁ

bt
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art can enter into theveveryday world "by.creating a new
imaginary world -to which we can all belong, where action, -
. . " . - .
enjoyment, and experience do not involve complications or
depend upon possession or mastery.." In line with this the

A

décument states that a degired outcome of the art program is
a competence in drawing, which is a mainstay of art';t this
time. The student can expect to experience no great |
difficulty if he "has a fair foundation and average
intelligence,."
A number of events took plaée after the "industrial

drawing" beginnings of the 1800'5. Philisophical and
psychological movements, independent"research and group
debates questioned the nature of learning and consequently

the nature of t%aching. In the 1800's the Child Study

Movement under the leadership of G. Stanley Hall began to

-—

explore t'" - child's mental and physical development. Hall
and I wey, . 7 exerting a strong influence on the direction

and co: = of art education, witnessed the scholiocentric
(échool—éenteréd) situations grvinmg way to the pedocentric
(child-centered) curriculum. Hall (lgbl) stated, "the
guardians of the young should strive first of all to keep
out of nature's way and to prevent harm; and should merit
the prdﬁd title of defenders of the happiness and rights of

children."

Dewey's influence provided the ideological leadership

for the Progressive ‘Education Association (Eisner, Ecker



16

,1966:12) which, between Armistice Day of 1918 and the
stock ;érket crash of 1929, was the most energetically
supported point of view for the improvement of instruction.
Although the Progfessive philosophy never achieved an
overwhelming influence in American schools or universities,
art education gained its greatest impetus in the elementary
schools from the progressive education movement. The

movement took some of Dewey's intentions to such an extreme

that he felt compelled to clarify his thoughts by publishing

his book, Experience and Education. Some of his writings
helped spawp.the terﬁv"creative self-expression", and this
was freely interpreted to mean an almost hands-off approach
to the teaching of art. Many of‘these_éoncepts and -
suggestions were cryétallized by Victor Lowenfeld who also
laid the foundapions for aft educators of the forties and
‘fifties-in the North America as well as Europe. In the

opening pages of Creative and Mental Growth, Lowenfeld

stated in a manner similar to Hall, that if "children
developed without any interference from the outside world,

1

no special stimulation for their creative work would be
necessary". (Lowenfeid ,1947:8)

The 1918-Ca;dinal Principles of Secondary Education
formalized an attitude for art education that stemmed from
its sixth prin@iple, the worthy use of leisu;e. Leiéure

arts, as defined by this committee set a’'tone for art

activities that neatly compartmentalized it as a less than
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essentia].activity personally or socialiy. Herbert Spencer
(Gaitskell, i970:30) limited the function of art still
further as activities of luxury one could engage in only
after neceésary human activities were accomplished,
Some of the most distinct periods of educational growth
o ‘
in argﬁére noted by B. Jack Davis as moving from:
the early attempts at developing a curriculum for
the tréining of eye-hand coordination, to the more
industrially oriented art curricula of the 1850's;
to the culturally oriented art programs of the
late 19th>centﬁry; to thé child centered art
curricula of early 20th century; through the
emphasis on good taste in the 1930's; to the
creative thinking emphasis in the 1950'3
and 1960's; to the present day/concern with
aesthetic education or intérrelating the arts.
(Davis ,1970:5)
These movements help to denote major shifts in the
develobment of art education, but of course do not indicate

the myriad of factors which created these shifts.

PART TII

Art Education: Perceptions of Function

Art education is currently under scrutiny for what it

contributes to a 'basic' education. This demand is for an
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outcome of the program which can be directly tied to the
improved economic or social wélfare of tomorrow's citizens.
The popular or 'common wisdom' of the public in regard-to
such functions of art education tends to have an affect on
the official curriculum,/sincg the school systém isqdirectly
tied to the demands of thé greater society. The early
economic needs of the industrial society are a case in
point, whereby pegceiyed social needs were translated
directly into\aJdéfini;ion of purpose for school based art
training.

Many pf the perceptions held regarding what place
should be ﬁeld byvart are without foundation in sound
educaﬁional theory. Eisner (1974) points out seven popUlér
myths of art education, sémetimes perpetrated by art
educators as well as the general public. These are listed
below with a brief de;cription of their occurance.

1. Children develop best in art.if left to their own
resources, provided they have plenty of art maferials and
support from the teacher.

Based on a fear that schoois and the public do not
understénd the child's natural development, this myth is
perpetuatedlby many who see the child as inherently good and
complete, and if not interfered with, would display all the
natural characteristics of self expression. This myth does
little to acknowledge the lack of 'natural understanding'

adults possess who control their environment, and also,
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doesn't take account of the necessity for evaluating if

other interferences have already taken place.

3
i

2. The major function of art education is to develop
the child's general éreativity through art. |

As Eisner notes, "the idea Fhét the art.teacher‘should
be part therapist and part mid-wife in the service of mental
health and creatiQity haSAbeen.salien; in the literature of
art education". There is nothing, on the other hand, in
expefience or research- which gives art education any  sense
of monopoly on créativjty,'or for that mattér,  accepts the
notion that artistic creativity can bp carfied over to bther

domains. ’

-

3..In art education the importance lies in the process,
not the product.
It is not reasonable to dichotomize the two since each

implicitly necessitates the other.

4, Children see the‘worid more clearly than adults.

_There is no basis in facf_for this arguement. Whilevit
can be demonstrated that.percepgibn must“bg learned, many
adults envision the child;s total beiﬁg as 'unspoiled', |

consequently, so too with their art.

5. Teachers should not try to evaluate student art work
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since the child's mind is qualitatively different from the
adults.

Evaluation of student work by responsible art educators
helps assess growth in artistic reasoning and expression, as
L]

well as providing the basis for improving and modifying the

curriculum.

6. Teachers should not try to talk about art since.
verbalization usually kills it.

As Eisner states, learning to talk aboﬁt art,
"insightfully, poetically, and sensitively is one of the
great educational needs in the preparation of art téachers."
(p.98) Eisner qléo feels it is one of the most neglected in

teacher education.

7. The best curriculum in art for primary children is
one that provides the widest variety of materials .with which
. ¢ ,
they can work.
Variety .often turns into superficiality, or a sense o?

'groping around' for something substantial, if there does

not exist a sound theoretical ground for teaching,

Stephen Dobbs (1974) has identified and neatly
summarized some‘of‘the more important contributions to art
educational literature. He notes the rationales for teaching

this subject have been witnessed by art educators such as
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Micheal Day, who describes such gbals'as Qsing art to foster
creativity, Eo permit’' sel expression, to train the visual
sensibilities and.stimulate psychomotor growxh, to build
leisurevtime activities, to increase knowledge of and
appreciation fof art in culture, towprepare for vocations
related to art, to examine the mechanisms of mass media and
technology, and to cultivaﬁe competency in imaginative and
intuitive théught. (p.171—172)

Dobbs sees social goalsAasisteadily increasing in
frequency as a rationale , notably having been initiated as
a means of educating youth to the needs of the industrial
era, and leading to communitylplanning,'development of self
esteem in the disadvant;ged, and ecologicalwconsciousneés.

These géals are applications to which art is applied
and not rationales indicating a contr}bution»only art can
prbvidef Wﬁaf’éf'the official art éurriculum? The Department
of Education in Alberta authofized a curriculum guide in
1969, which is stilllin use in 1984. This guide repeats the

Progrém of Studies' guidelines as follows:

To help the stuaentt

- develop ﬁerceptual awareness and'sensitivity; fo
see, feel.and appreciate design in the worldi

- develéﬁ an.awareness and understanding §f the
art bf the paét and the present; - develop ability
to épply,his7understanding of design prinﬁiples'to

‘self expression in art éndreveryday living; -
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or

develop in the various areas 6f the visual arts,
- : ‘ —
such skills and_techniques as may be necessary for
the stﬁdent's self expfessiont Student involvement
will be continually iﬁfluénced by the changing
social pétterns which may create a dESire to
investigate: ' |
- contemporary and emerging art forms
- contegporéry and emergihghartigtic vocébulary
- contemporary énd,emerglng materialsv(Deparfmenf
of‘Education_:1969) | |
Thesejobjectives loosely establish the direction of the
official art program. Interpretation, understanding,.glass
éi;cﬁmstances and many external and internal factors
influence-the actgal program. The next section points out

some of the more profound epistemological bases for

variation within the field of art education.
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PART III

A

ART EDUCATION: PERCEIVED DICHOTOMIES

Although ofgen appearing to possess a totally
contradictory stance, many of the themes which compriéehthe
Basis for muéh cufrent epistemology in art education; are in
fact somewhat more conciliatory in natqre. Iq this chaﬁter
some of the more doﬁmon themes which recur frequently
through the literéture aré dealt with, in at leést a cursory
way. Thé.ingent'of this seétion is to demonstrate the
variénces which affect art educational philosophy, and are
.the roots of mahy pedagoéiés of present art educators. The
themés included in this section are:

Contextuélist/Essentialist
Process/Product
Aestﬁetics/Meaning
Discursive/Non-discursive
Individual/Societal
A brlef'explanatlon follows each theme as presented.
('W

Com

Contextualist/Essentialist

Justlflcatlons for art have largely tended to. fall into
one of two‘camps, those of an 1nstrumental nature, and those
which rely on theicontributions_which are'indigeneoﬁs to
ért. Eisner'(i972:2) refers to these*categoriés as-

contextualist and essentialist arguements respectively,
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Contextealist\justifications emphasize "the
instrumental consequences of art in Qork, and utilize the
particular needs Qf the student or the society as a major
basis for forming its objectives." fhe second type; the
essentiaiist justification emphasizes fhe "kinds of
'contributions to human experience and understanding that
only art can provide.vIt emphasizes what is ...unique to
art." (Eisner, 1972:2)

In a contextualiet-sense, art.is eot the focal point of
the'art program. instead, the.focal point may be the

Kl

1children’s'personal sense of satisfacfio:\or increased
self-esteem. It may be some social issue, or p;iorifies
which are deemed essential to a. . specific group, school or
the greater society. In this sense the art is‘utilized
ipstrumentaily to reach some other. desired end,

The term "instrumental" in this application evekes‘a
lees than preferent1al function for the art program as if
it implied a us1né of the program for purposes, foréign to
its ;ntr1n51c worth. Eisner felt some justification for sueh
a rationale, but was more cognizant of the pecullar.
contrlbutlons art could make to theAlnd1v1dual He
con51dered the:

unique contributions it makes'to the individuel'e
experlence w1te and understandlng of the world

The v1sua1 arts deal w1th an aspect of human

consciousness that no.other field touches on; the
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aesthetic conteﬁplation of visuval form...The
visual arts provide for our perception of form
that vivifies life and that often makes ap
.appraisal of it." (p.9)
Eisner suggests some of the more prevalent
cqntextualist{orientatibns, in contrast to thevessentialist

contributions include the following:

® : Contextualist Orientations

Avocational

It has been asserted'for many years that a well rounded
education prepares individuals to make good use of théir
leisure time. Art is sometimes justified on the grounds that
it helps develop intéreéts that can.brovide a senée of

/satisfaction‘after work in school ceases.

Therapeutic

It is argued that children need opportunities to
express themselvesfin.media other than words, and that art
acti&ities also contribute to the frequency of alleviating
pent up emotions that cannot otherwise Be generally

expressed in the child's daily school routine.

Development of Creative Thinking

Art, it is claimed, has an especially important
contribution to make to the development of creative
thinking; therefore art should be a part of the educational

program because it develops the creatixf;ggllitiev of the’

-

individual.
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Compliment Academic Studies
) Art activities develop’ the students' understanding of
the academic study areas, in particular Social Studies, and
-hence shoﬁld_be used as an important resoﬁrce in teaching
those subject areas. In such a view art is.éonsidered a

handmaiden to concept formation.

Physiological Base

For young children especially, art is said to develop

the fine miuscles and therefore improve the child's

» .

coordination. (Eisner ,1972:8-9)

N

Essentialist Contributions

‘Sense of Visionary -

This function is achieved in éf least two ways: first,
art has been used to give expression ;o‘ﬁanfs most sublime
visions... /
when the artist takes an idea such as‘tﬁé*divine
and transforms it into a visual metaphor; he
creates not only a specific object worthy of

attention in its own right, he also creates a form

within which man's most cherished values can be
‘ 1 _

, : |
embodied. (1972:11)_ , |

. ;

As such, metaphorically, art also functions as a

vehicle for the articulation of man's fears, dreams and

desires. -

Activation of Sensibilities

The art work itself educates us to the visual language

N
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it contains. In turn, increased exposure will result in a

greater capacitys to respond to the work of art.

Vivifies the Particular

‘ Art draws our attention to a specific time in terms of
historical, environmental and personal significance it holds

for the artist.

Jéhn Dewey (1934) regards instrumentality as a process
of continuous assimilation of phe,work of art, Dewey States:
there is no final term in appreciation of a
work of art. It carries on and is, theféfore,
instrumental as yell as.final. Those who deny
.this fact confine the significance of
'instrumental' to the process of contributing
> " to some narrow, if not base, office of

efficaéy.‘(p.139) .

In this sense Déwey believed that the wgrk Jf arf could
carry man to a "refreshed attitude toQard the circumstarces
and‘exigencigs of ordinary exéerience;" (p.139) The "object

of art does not cease when the direct act of peréeption
stops.. It continues to operate in'iﬁdirect chahnéls." 5

" (p.139) Here the sepefation bét@éen the essentialist and
contextualist camps bécomes a bit diffused. If Eisner's
terminology found its genesis in Dewey, the function of the

instrumental aspects of art are not distinctly. clear. .The

. point is further made by Dewey's statement:
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Indeed, persons who drew back at the mention of
'instrumental' in connection with art often
gloriff art for Precisely the enduring serenity,
refreshment, or re-~education of vision that are
iuduced by it. The real trouble_is verbal. Such
persons ate accustomed to associate the word with
instrumentalities for narrow ends - as an

o umbrella is instrumentaluto protection from Ttain
or a moving machine to cuttisg’gtassl (p. 140)

It would seem that Dewey S statement may have been

4

somewhat prophetic in'suggestipg that such terminology would
B

spawn Yverbal" troubles. Eisner's use of terminology, while
suitable to his purposes, is not necessarily evocative of

any singular meaning of the art experience.

Process/Product

Production, by its nature in an industrial sense,

\

focuses squarely on the product. Any means . employed or

problems resolved are accomplished ultimately for the

“

product which emerges from the labor and any amount of

energy expended for non-production tends to be considered

.

energy wasted. Such a singular rationale for involvement

a

tends to exclude the process whereby the product evolved, a

. i s o <,
process which may prove a significafit experience for the

worker. Dewey (1934) suggests a preoccupatlon with the end

product whether by artist or benolder leads to the turnlng

out of a mechanlcal or: academlc product. Art work is subject

.&:J
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to this mechanization if in fact it is not regarded for its
art-centered values.. A %

The consummatorymor continuously affecting quality of
the art making/art appreciating phenomena is "recurrent
throughout a wqu of art, and in the experience ‘of a great
work of art the points of incidence shift in successive
observations of it., This fact sets the inseparable bafrﬁer
between mechanical prodyction and use and esthetic creation
and perception.".(p.138) |

In mechghical prgayction there can be no ends until the
product is revealed and in this sense work and prodqﬁtion

can be reduced to labor ahd drudgery. In this Marxiéﬁ_iigﬁis

~\

arf too can become a 'thing' without humanity.

This means simply that the iject produced by
mip's labor —;%ts prpduct —‘ﬁow cogfronts him in
;he shapé%of an allen thing, a power independent

)

of the'producer. The Eroduct of labor is labor
i3 N

given embodiment in a material form; th}siff
. N
'prgﬂuct is thevobjgctificatiéh of labOr.\TMérx,'
1844/1977:95) |
Assumptions are often made that the 'process' has some
meanihg without -the product, and it is" desireable to neglect
a product orientation és a debasiﬁg misdirection of art
"education., This has often been the case ana it is likely

R ‘
that one who believes in the value of the product or the

value of the process has done sé,at the expense of not

—_—

N
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recognizing the other. The promoters .i the 'process school’
are not hard to find and many art edqcatdrs of the earlier
days of this century believed the experience of making art
was supreme in importance and the material consequences of'

the en

r were almost without significance, at least as
1ssions were toncerned,
Eisner believed that any separation of the

product/process schools was without foundation. Stated

Eisner:
. Process and producﬁ therefore cannot be’
. dichotomized: they are two states of phe same
ﬁoinu’Pro;esses can 5e improved by attending to
- the product and product; improved by making

inferences about the processes. To neglect one
~in favof of the other is to be pedagogically
naive. (1974:95)

The dichotomizing of these two "sides" is surprisingly
common to art education, and indicative of a-deep
misunderstanding of what is occuring'in the aftistic
expériepce. | |

Aesthetics vs. Meaning

Art critic Nicolas Hadjinicolau has prepared a history
of art he feels is inlkéeping with Karl Marx's statement

that "the history of all hitherto existing society is the

/

history of class struggles". (Haajinicolau ,1978:7) In it he

demonstrates that the hnveiling of ideologies through the

-
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interpretation of art %svfundamedtal to an uﬁderstaﬁding of
that artlhistorically. Hadjinicolau notes the popular
preference of an aesthetic reasoning to more fundamental
interpretatipns of meaning,Abut separates himself from the
aesthetically oriented art historians whom he regards as
taking an insipid and.supepficial approach to art criticism
if it is within a non-idealogical framework; "I deny the
"existence of an aeSthetic effect which can be dissassociated
from the visual ideology of a work." (1978:79)
If there‘are definitions of aesthetics which tie them
down to simply implyiﬁg sensory gratification, the meaning
is limited to perception, and this, Dewey regards‘as not the
gestalt of the object which'aesthetics cdnnotes. |
An object is'peculiarly and dominanﬁly esthetic,
yielding the enjoyment characteristic of
esthetic perception, when the factors that
determine anythiﬁg which can be called an
experience age'lifted highrabove the threshold

- | of perception and are made manifest for their
own sake, (Dewey",1934:57)

This helps establish a définition of aesthetics which
goeé béyond mere physical response, again suggested by
Lanier (1976), in suggésting aesthetic experience.as being,
“...COmpared to egting péckaged cupcakes which
provide no appreciable nutrients aﬁd do
little’td satisfy’hunger, but are consumed

A

o
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solely for the 'pure' pleasure of their
flavor. (p.19) ‘

_-It would éppear that socially, aesthetics have assumed
somewhat of a derogatory, or at least, superficial
implication and this maybe is due in no small measure to the
handling of aesthetic problems in expedient ways. Lanier
(1976) poiﬁts'out environmental problems are often avoided
in favor of treating its symptoms. States Lanier:

o .

‘To put it crudely, and perhéps offensively,

paihting theﬁgﬁetto in bright colors will not

make it any less a ghétto_and our urban slums

are what they are primarily'becaﬁse they'once

served (and often.still do) economic interests

by being slﬁms. (p.10)

Lanier regards the excuse oanesthetic whitewashing as

a means of diépassionately deqling with social iséﬁés. It is
this objectifiéation of the objects, the denial ofrpersonal
significance of the forms which man creétes, which is an
abuse to the aesthetics as defined by Dewey{ that of the
artistic; aesthetic bond of intimacy. (Dewey ,1934:49-50)
Lanier believes the ;eéching qf é:t should trahscend'burely
aesthetic concerns, and moﬁe.in tbe direction bf criﬁical'
efhiﬁal committment. Aesthetic experience is seen by many as
self-consummatory (i.e. no experiental implicétions”o?
consequences outside of itself). Thefe is a neéd fpr a

3

ethical cohmittmeht. (Lanier ,1976:19-29)
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Discursive/Non-Discursive

Susanne Langer reaffirms the importance of the
aesthetic for an understanding and appreciation of art, but
again noteslthat there exists a need to look beyond its
purely(fenshous qQualities. Langer explains there is:

-..2 strong tendency today to treat art as a
significant phenoménon rather than as a
p]easurablévexperience, a gratification of the
senseé...But now, since evérybody can read,
visit museums, and hear great music at least
over the radio, the judgement of the masses on
these things has become a realiﬁy, and has made
it quite obvious, that great art is-a direct
sensuous bleasure...This fact together with
intrinsic {unpleasantness' of much contemporary
art, would naturally'weakeﬁﬁany theory that
treated art as pure pleasure. Add to’this the
current logical and psychologicai interest in
symbolisb, in expressive media and the
articplaxion of ideaé, and we need not look far.
afield fbr a new philosophy-df art, based upon
the concept of 'significant form'. (Langer,
11980:205)

.This 'significant form' Langer mentions is not
translated easily into language and therefére can never

appeal to discursive reason. .Langer refers to Wittgenstein
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in stating that what is unspeakable in verbal language,” and
what v1ewed from our rationalistic (Verstandesmenschllchen)
:standp01nt, may be’ called "the Unspeakable". (Langer ‘
,1980:235) Langer states the discursive language is but\one
mode of communicative understanding, and "theee‘iS'an
unexplored possibility of genuinevsemantic‘beyond the limits
of discursive language."(1980:86) This 'beyond',
thtgensteln's "unspeakable", can pé commqnicatea only in a
form appfqprlate to it, if in fact it pos;esses qualities
suitable to communication. The compenents of-the visual
language are the wares of the visual areist, allowing
communication of subtle or even blatant étatemenps.

In artistic expresslon the meaﬁing mﬁst be éppreheqded
by an individual, if not comprehended; end it is this
perso;al identifieation which imprints.the artistic
communication to ethers. The act oflartisticly expressing
implies "the verbally -ineffable, yeﬁ not inexpressable law
of Qital.experlence, the pattern of the affective and
satient being."(1980:257)‘

| Dewey §l934) states,
Each medium Says someth1ng that canﬁot be uttered
‘as well or as completely in-any other tonque... Tn
. fact each art speaks an idiom that conveys what

cannot be said in another language and yet remains

the same." (p.106)

.

—~
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Individual v.s. Society
The art of children has a sighificanee to the greater

society, if it were to take more notice. "Visual metaphors"

;epresenting values of a society are a form of criticism of-
that sOciety‘displayed through art works.(Eisner 1972:15)
Some aet historians heve taken this concept to an extreme,
assuming a sociological ideology in whicﬁ they.see;man
pitted égainst a society thch-is noﬁ‘accepting of his

\

individuality, and thereby oppressiﬁg and destrucpive.
Eric Fromm (1955:71) regards the mekihg qf art.as &ital
to the ‘evolution aﬁd meaningfu] existence of man. Fromm |
notes even the most primitive hisfory of man shows us "an
éttempt to get in touch with,the essence of.reaiity by
artistic creation." Art, says Fromm, "is}%ne of the most
significant way(s) of breaking through the surface of
routine and in gettlng in touch with the ultimate realltles
of llfe L He further states: .
It is characteristic of all culture that it builds
aﬂman—made,eartifieiel world, superimbosed on the
~natural world in wﬁich man lives... If he iee"
completely enmeshed in the routine and- in the
artifiacte ofilife, if he eannot see anythiﬁg buﬁ
the man—made,#eommon—sense_appeerance‘of the
world, he loses hjs touch with and.the grasp of
himself and the world...'To'help‘in this attempt

}has been one of the functlons of art..."
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(Fromm,l977:71>'

This 'natural' and 'essential' role of art has been
regarded as subserv1ent to the n-eds of an
1ndustr1al/technological society; and the értist'has‘had.to
define a role within this structure.

Vincent Lanier loqks~for a strong moral and ethical
stance that will‘prepafe students.to deal with fundamehtal
economic, political and soc1al forces ~which can be deemed as
oppressive. Lanier belleves that whereas there has not _o@
always been a role of soc1a1/political involvement, now
there nusg be a strong ideational and¥moral imeetus in the

arts. Society's concerns are often decided on the basis of"-
economic.and political factors which restrict humane
decisions regarding issues from community planning to

pollution. The arte,-Lanier believes, have a responsibility.

to increase the conscidusness of society in these affairs.



CHAPTER THREE

FORMAT OF THE STUDY

Wa]tef Werner (1979:8) has suggested there should exist
an integration of evaluation approaches to fully interpret |
the educafional prograﬁ.A These he defines as endsQQeans,
situational sense-making and critical sense—méking
perspectives. The ends-means approaéﬁ is the o0ld work horse .
of educational theorists exempiifed in the work of Ralph
Tyler, and continuihg to the present .day. The other two
--approaches have seen varying uses on a'mqre restficted
basis.

The.ends—means apbroach considers that the outco%e qf
"the evaluation is‘improved effectivenesé‘(efficiency,
predictébility, cértainty) in achiéving the prespecified
"goals of the system.h (Werner, 1979:3).- As:such, it is at
home in industrial or marke%place applications,. but 1imitéd-
to uses where the finai oﬁtéome is deemed the justification
for processes employed. Whereas fhe éndsemeans perépective
may indicate cértain Behavioré which may be.reiated to
ce;fain atﬁitudes, it cannot reveél with aﬁy depth what
those attitudes aré, and is ﬁherefore rejected as a suitable
perspective for this study. |

Critical:sense—making oCcurs:

when thé eyaluator"makes problematic' that

'which:ig taken for granted in programs. To 'make

37
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problematic' is to make explicit and to question
that which under;ies our school experiehces. _The
underlying data include the beliefs and
thought-forms upon which our‘thinkiﬁg and aqfipg
rest: presupposed standards, iogics, images of man
and the future, assumptions about knowledge,
criteria of what is wofth pursuing, root
metaphors, and perspectives. (Werner, 1979:12). 
Previously unquestioned meanings behind progfams-are
investigated through critical interpretation, a primary
intent of which is to require educators £o be |
self—ref]ective‘énd aware of fundamental beliefs which

inform everyday decision making in classrooms. Werner

characterizes critical evaluation "as a making explicit of

foundations, an unveiling of the hidden, or a questioning of’

the taken for granted." (p. 15) While this perspective
allows an analysis of the‘meanings implicit in the program,
it does not provide information on feelings or attitudes

held toward a program, i.e. the reception of that program

by'its participants, Nor does it provide information on the

interpretations made by these participants.

| The nature of the sifuatiénél sense-making perspective
is ideaily suited to this study. Sinée'a complete approééh
to evaluation fequires the adoption of multiperspectives,
'fnc]ﬁding at least‘thesé three outlined approaches, this

investigation of participant perspectives should therefore
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be regarded as a deliberate attempt to focus On one aspect
of the art program. The most suitable single perspective for
this evaluation is the situational sense-making aéproach.
This investigation of the perceived meaning of‘the
social situaﬁion known as the art program was dependent upon
the definition of eQéluation as 'the situational
interpretation of school programs'. Within-ﬁhe confines of
this definition, the following aims havé been offered by
Werner:
The task of the evaluator is to uncover the
relevance and meaning which a proéram.has for the
various groups involved:.students...teachers...a
description of the attitudes which the students
biing to a program... The evaluator becomes the
interpreter who asks certain questions: Whét sense
are actors making of a program? What are their
perceptions and viewpoints? What is its relevence
for ‘them? Do they view it as appropriate for their
schéol situation? To collect these data, the
ev-.7ator needs more than his ends—meaps
"techniques and skills. He needs to interpret the
éntire meaning context in which he finds his
proéram.(p.9) | )
The. worth of ény program‘is judged on its relevance and
meaningfulness to-thdse whose involvement makeé it possible

(p.9) Some tasks of situational interpretation include:
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l. To make explicit the perceptions of various groups:
1.1 What constitutes the 'prbgram' in the vieQ
of the participaéing groups?

1.2 Do they perceive the program as'meaningful,
relevant, and appropriate to their own
situations and concerns?

1.3 What are the perceived strengths and

concerns? (p.10)

Procedures and Sample

A unit is defined for the pufpdses of this study as the
cbmbination of an art teacher, student teacher, and four of
their students at the time of this investigafion.‘Four units
are included, comprising a total of twenty-four persons from
three high schools of‘the Edmonton Public School Board
Threé high schools instead of four‘wgre included because one
of those involved had a student population of approximately
2500, and because there e*isted separate art programs (Fine
Arts and Commercial Arts)‘in this school, offering a greater
range o: . sponses. Both programs were pedagogically similar
with the respective teachers freely exchangiﬁg materials and
approaches in rudimentary asﬁects. The concept of.units
provides a means to compafe différences‘and simiiarities in
attitude between, as well as wifhin, units; sincé the aim of

interpretation is not only description but the discovery of

relationships.
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High schools were chosen partiafly on the. basis:of
accessibility. Selection was further limited to those high
schools which were pre;ently.engaged in the.student teaching
practicum.

Art‘teathers were accepted as knowledgerable and
suitable to thé exten£ they we;e acceptable to the
University of Albgrté as cooperating teaéhérs. Student
teachers were likewise accepted aé serious and sihcere to
the extent that th;y‘were bresently engaged in the process
of learning to be teachers. Selection was a)so limited to-
those student teachers who were ﬁresently.involved in the |
student teacher practiCuﬁ: |

The selecfion of suitablelhigh échool students was
handled by the art teache;.‘Teachers were asked.to select
four Art 30, students wh6 were int =sted in sharingvtheip
feelings on the role of art as theyiperceived it. Sinceithe
assﬁmption was made that the art teachers énd student
teachers were positive and sincere in their roles, it was
appropriate to have students selected“who.were likewise
deemed positive and sincere.

Inferview procedures varied somewhat for each of the
groups. Art.teachers wefe interviéﬁed for approxiﬁateiy one
“hour aftgr‘an initial half hour meeting prior to ﬁhe
interview day. Student teéchérs'were intervie@ed as a group
of four for the pﬁrposes-of identifying issues of social

importance to the'group. Individual interviews were then
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cohducted with each of the fodr.studEnt'teathers. Art
students were intertiewed as a‘gropp o%’four only. This
approach was con51dered to be adequate to gather information
and attltudes which were of immedjate 1mportance to these
part1c1pants

Interest in this study was directed primarily towards
"particular understanding" of art education, in contrast to
the "general understanding” of a quantitative study (Willis,
1978:7-8). In'this'sense generalizations cannot be made to
all art teachers, student_teachers of art, or art students.
Instead this study represents so@e_of the meanings which can

be extrapolated from the secondary. school level‘formal art

experience.

Data was gathered in an atmosphere of discussion where
possible. Part1c1pants were asked to state ratlonaleq for
teaching/taking art and dlscu351on orfqaestioning which
began'from this point. An attempt was made to have each
peréonVCIarify‘therr statements in as much aS-it was

. _ . P ,
reasonable to do, and counter argumentd were given—in group
interviews by other members. »“//’.

Topics identified as significant in current literature
were also introduced and from the combination of this
literature and topics raised by participants the. following

]
themes were identified. 'Material which was peculiar to any

one group is also included within the framework of these

common themes:
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1. Rationales -
a. The purposes and benefits for which art is
taught/taken in high schoo].p
b. Vocational and avocational considerétions.
 2. Attigudes -

The manner in which other persons (including
other staff, bargnts, students, administration,

étcl) are perceived to regard the value of art in

the high school. fj») .

3. Student/Curricular Issues

a. Students' choice And selection of art
program.,

b. Curricular issues sﬁch as pgrﬁeived official
”stanpe, timetabling, content of program, the role
of art iﬁﬂfhe coﬁtext of the school generéllyf

4, Self—expression/Commhnication_— -

a; The meahing and appropriateness of
“self-expression in art, and degree to which one
attempts to communica;e visually.

b. Social responsibility and awareness.

5. Enjoyment/Satisfaction -

The significance of the sense of enjoyment and

accomplishment gained by the art student.

1

Interpretation of Data

Statements were reviewed and grouped according to -
TN .
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themes idehtjfied'in current literature and from the
interviews themselves. These have been listed in full in
chapters Four, Five and Six. Chapter Seven includes
comparisons of group and individual perspectives for
'similarities and differences. Chaptéf Eight iists the
conclusions, implications and recommendations that are the
result of this study.

Thelinterpretation of meaning givén in these chapters
refléct:;he position of those involved as accurately as was
possible.‘The-ihterpretation derived is a combination of the

ﬂexpectations heid by members influeACing their feabtions,t
) the sociallsetting of the interview, and the researcher's
M ability to appreciate what was stated{q

This study does no£ deal in 'brute data' but data which
is inextricably intertwined with social factors, both in its
social setting of £he interview, and the isolation and in
its interpretation. Data is interpreted iﬁ a manner which
reflects one's subjective understandiﬁg, therefore any
"chara;terization of the meanings underlying these ;practises

is open to question by =nmeone offering an alternative

iﬂterpretationﬁ.'ggeﬁ?m;, & McCarthy, 1977:121)
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This group
the benefits to

6pportunity:

CHAPTER FOUR

ART STUDENTS A

Purposes/Benefits

of art students stated their_perceptions of
be derived from the art class as an

to develop one's imagination

for self-expression,

to release tension

for problem solving.

to increase creativity

These responses are not presented in a hierarchical

‘. ©

manner of importance, but in the order recorded from each

member of the group. The .following elaboration of terms is

given to illustrate the context in which the terms were

introduced.

Elaboration of Térms

Contribution to

Imagination

Imagination and creativity were terms which were used

somewhat interchangably. It was felt that creativity was

beneficial to one's job whether or not it was of an art

nature. "Sooner or later you will have to write something or

do something in a creative way."

45 .
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Self Expression

In terms of the time spent - in discussion of this, it
appears that the opporﬁunity to express oneself is seen as
one of the more important benefits to be derived from t he
art program

Release of Tensions

Art.is seen as a means to "get aQay from problems for
while", Iﬁ‘this sense it is regarded as somewhat of a mea
to postpone or :avoid problems for the ﬁresent. There was
also reference made to the "release of tensions" in more o
a therapeutic sense, explained as’'putting one'g feelings

into the work instead of repressing them.

Perceived Attitudes

Parents

It was generally agreed that the value system of
parents was quite different from that of the students.
Parents were seen as 1nterpret1ng school programs and
activities as benef1c1al or not in the prospect of job
acquisition, monetary gain or hlghe; educatlon.‘ "Parents
don't see art as important", anddtherefdre "high marks (in
'_-ﬁﬁérg) don't meaﬁ much”". It is not clear from the student
feactions whether . these “high marks'" confirm the parents'
belief fhat art must be easy and thereforeyless valuable,
thq} art is without much value anyday and the mérk isb

therefore without meaning.

6

d

ns

f

or
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Students in this group varied somewhat in the degree to
which they felt parehts devalued theit schooi ért
expérience. Although some felt that there was no
justification for it beyond the three ﬁentioned categories,
they did feel that parents regarded their children's
enjoyment as important. Other students saw this enjoyment
as a form of juétification for some parents, although it was
suggested that the rationale was really one of providing
relief from the rigors of sthool life. Parents were
perceived to feel thatl"good times through art
(specifically) are not important”. It was accéptablé for
students to engage in these activities for their own
pIeasure, but this in the same context as "football or
;ports". Art then, according to these students, would offer

»

nothing unique totheir education in the eyes of their

!
parents. One:student commented that her parent's attitude

. " ‘\
was, "if it's fun it must not be educational", \

Perceptions 0f parental attitudes ranged from supﬁprt

as'a break in the rigors of school life, to it being a

"waste of time", Backing was possible if it presented'jos\

prospects for those students who seemed destined for such a\'
career choice, . but understandihg of art was limited.-to "only
nice or not nice pictures". .
Students Qere seen as demonStrating support to the
,

extent that they felt confident to produce work themselves.

Support and participation lessened in proportion to the -
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degree‘theée stﬁdenﬁs‘feit incapable of successful
participafion in these projects.

It was,gene;aliy agreed that all students appreciated
the murals 'in the school, and that schaol shows would briné
Q"big'tﬁrnouts", Although some vandalism was noted most
non-art students were seen as likely to display~a sincere
interést in observing the processes or préducts of the art
.students.' If they felt competent fhey‘would'probably try to
involve themsélvés; "If they/don't think they are good

enough they won't take it ... But I think most would want

10.”

Student/Curricular Issues

Art is noficompulsory at the high-school level in this
city. étudenté in this group agréé that this is>a good
situation but believe that all studeqts should héve a
mandatﬁry exposure priof to high school. They "sﬂould have
to get to knowvwhaf art is abput.é The bénefits of taking

the subject were seen as apparent only through an

~involvement in the process; "They comeé in -and then they

discover things about art ,.. that they might not find out-

otherwise."

[

The suggested "compulsory" early exposure to art was
g8 . .

&
s

thought to serve as an aid for students and teachers in
sorting out serious students from those who étﬁempted to use

the»oppoftunity for an easy credit. : Students concurred that
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whereas it was certainly not the most desirable means to
ensure concerned students, those who did take the cqurse'for
this reason had to.develob a "concern to survive". | |

These students felt the most important criteria for
success was one of attitude. They felt "students who want
to take arf_should", and that if tﬁey are sinccre and
.wiliing to work they will be succéssful. In the same senée
the attitudes of those ' who search for ah'easy cfedit have
p;ovided sufficient reason to have them.rémoved. |

A lack‘of ski]ls was not regarded as a. problem for
student selection since becéuse they "could get bettér,
anyone should be able_to take it";who is willing to Work.

\

Program Assessment .

Art progfams are assessed by students on the basis of
"gtuaent t;}nodt and‘sense of enjoyment". It was suggested
“thatvprog;gmskcould almost be planned according to the
degree of-s;pisfaction]students received from the
activities. A teacher could start out "with one thing and
.if everyone likes it you give it to evé}yone else".

-The educational worth of art was not felt:tp be widely
recognized Ey ;he\séhool genéfally.' Studéﬁts eiﬁlainea that .
this could be at ieaét'partially'undérstood by noting that a
lotvof school subject matter has always been-deewédi
signifigant, and present,jgstification fof.thesé‘subjects
rested largely on thié traditional valuing of these

subjects. "People are drilled that math is needed, butcthey

.
.
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1"

are not drilled that art is good. Consequently'these

students sensed a dlfferent kind of importance for art other
than that\whlch is associated with courses like .math.

There was some difficulty in considering how art might
be recognized out51dé of traditional- school norms. One
s€\&ent attempted to articulate the unlque p051t10n it held
in the curriculum by saying that iyou don't have to be smart
.to do art. You don™t have to have knowledge ... You have to
know»héw to uée certain skills", suggesting a differént type
of knowledge or smartness than that which is usually
.associated with school subjects. Knowledge.in a technical
sense was,considered.important, but more significént was the-
ability to utilize .that knowledge,bi;e. one "must know how
to apply it..ASomeone without‘technical‘backéfound:cén glso

express themselves"

Self-Expression/Communication

Self—expressi@n is a:recurring definition of what aft;
is all about in the high school. If art were not available
as a means’of‘making~arpérsonal statement, students felt
they onld ha?e to résort to other means‘notbnetessarily in
agreément with the schbol.'"lf I couldn't draw or p?int I
don't know what I wo?id.do ce It\is important to have art
to help'students relieve. their pressurés or ﬁhey'would just
"blow up." Without the program you would "need: to begin

doodllng or spray palntlng on walls - Othersvmus; know you

.-‘

v
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afe:ﬂete. That you did this."

This form Qf_expressing oneseif, is largely defined by
these students as a communication to others that they exist’
and are‘important. It would_gppearAthat it is not so much
an expression of a particular kind of meaning, but a |
statement from a particular individual. The'feeling that
"what others think is not important”, regarding a specific
piece of work,: is contrasted to the need to make surevthat
some criticism (acknowledgement) is there; "I won't put it
up 1f others don t like it. I like criticism.

Factors which characterjée individﬁality are clbsely.
associated with the act of making art. It "gives a chance
to develop a personality;‘ Parents and adults tell you what

to do. When you do art, you do it your way."

Enjoyment/Satisfaction . ;

Enjoyment.of the‘ptbcess and subsequent satisfaction
with the results seem te be the mainstays of art_for these
high school stu%ents} The "feeling of accomplishing
something" thouéh, was by'noqmeans seen as unique; one could
“feel sétisfied with wr1t1ng a poem or fixing a car' Art
for these students, was 51mp1y suited to thelr needs and
wants, and most felt that it was one of those thlsgs they
could do best, Not that their work wvas 'fantastic, but they

‘ 3

enjoyed doing it.'

\

The connotation of. art as therapy was somewhat negative



if considered for that reason alone. In fact it was

suggested. that if everyone made art it would be reduced to a

state of

regarded

"just therapy". The greater student body was

as a grbup)having differing interests - and
. 4 ‘

abilities; all inclined to seek out their own suitable tybe

of activity. The need to accomplish was- all pervasive, the

tf

sumethod variable. For everyone to attempt art the end result’

would seem te be a superficial approach to the experience
N v ,

énd hence, reduction to "just therapy".

There is a positive kind of therapeutic effect

possible,

although not limited to this manner alone, in that

it provides the chance for an individual to express

him/herself to another. ' ’ ;

Explains one student:

-

benefits

’

It is a kind .of therapy. Expressing your

feeiings. Sorting out how you feel about things

r

‘on paper. Somexpeople can't explain how they feel

so they write it down. They can't say ébout
things, so they write them dowﬁ;_ Its the same

with art.

ART STUDENTS B

Purposes/Benefits

Art Students B stated the following as the

B ‘\ ) . .
they believed one could gain from the art program:’
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~ Preparation for university

Release from pressures

- Enjoyment

Aid in getting O*n,“gi 'diff;vi/'ently'.

explanation of the context in- whic¢iiiise ¥¢- used outlined
below: ' , IR R MR S

. X

P e, ) . o
Elaboration of Terms .

Preparation for University

In this sense one student éxplained;
There are tw;\kindsvof people. Those who want to
go to universi(y to be doctors or whatever; and |
those’who are the ‘complete opposite kind of people
like aft pgople. You've'gotffo_provide a field
forvthem!’
High school .art was seéh paréially as a preparation for

advanced art students who wanted to pursue this route.

Release from Pressures

Simply put as the art class providing the opportunity
to get away from pressing issues and do something enjoyable. .
Enjoyment-

Enjoyment is seen as a important benefit of the

program, but not mentioned. as necessarily its intention. It

is seen as incumbent upon the student to understand his own
enjoymént and use it as a guide to selecting courses; "If

you don't enjoy it, you shouldn't be in the prbgram."
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Different Thinking

"Even people who don't do art anymore are better off
for 1t-because they can think dlfferently You look out at
the world differently. You can really see things."
Increasgd perception, a;areness and appreciation seem to be

the components of this different kind of thinking.

Perceived Attitudes of Others
:rénts

Parents were viewed as generally supportive of their

,¢hildren's involvement in the school art program. There was

no hesitation on this issue from.any of the four students.

Stated one, "Oh yeah. My parents think it is worthwhile.

They are paying fof ic."

Students

Non-art students were seen as less than_sympathetic,to

PN

.arguments on the value of art. "Not cool" and "Not

sophisticated" were attitudes these studenfs were perceived
to hold.j The general opinion was that the majority'of the
school s students would be 1nterested‘1n seelng the work
produced in class.‘ Murals and other prpjects were
considered important as a means bf communicating the
enjoyment of the programvto.all who were not directly
invol- ad ;n rhe course. It seeﬁs that according }o these
studeﬁté, it s p0551ble to dispense with a lpt of negatlve

i

feellng through a high proflle of 'good' class work.
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"Putting up goud work will attract others, Or not just the
good becausevthen you-will turn off the guys who are
feeble." Good or average, these persons have little doubt

»
that their work acts as a drawing card for others.

Student/Curricular Issues

The selection of art as- a sthool subject was seen as

the prerogative of any'pupil, but choice seemed mostly

. . i - )
limited to a ﬂecision’based upon one's enjoyment, a desire
to pursue a ca;eer in art, or it was a quést for the 'easy
credit’

Those Qho chose art for thg'purposes of enjoyment w;re
thought to include tnose who wanted a relief from pressures
of the schnol and personal matteré. Students who felt.they
possesséd a talent were more likely.to stay with it,
suggesting the poséibi]ity that récogni%ion was a factor in
staying with the &€urse. The development'nf one's nwn style
was déemed a necéssity} a "good pfogram should have a lot of
time givenbto doing your own work".

The selection of art as a preparatinn for the jobV

market was recognized but with:doubts‘that it'was a viab]e

justification. All subject areas- were regarded as having

expectations that pupils would want 'toéxtend the course

into a career; "every class thinks that's what you want to
. o -
do after". Some courses like Commercial Art seemed

[ =

naturally suited to "preparation for the job market!, while



there are definite needs to be served in the developmeht of
skills for-art related as well as non-art related jobs.

Essentially those students felt for those who choose to make

a career of art, there should exist some kind of suitable

v

preparation in the high school curriculum,

Students who would choose art in the hopes of gaining

»

an easy credit are counted as alive and well, but apparently
nbvious and of a short life sﬁgn.- For those who are looking

for this route initially, one oﬁ {wo factors seems to alter
l

e .

their position at an early p01nt.L\Elther "they get to like-
' ;‘ ""\q “"K:'..
it" or "students who "don't llke it tend to stay away for

weeks". Once a ainvthe element of enjo ment appears to acft
ce ag : | y 2 |

as a primary purpose fbf"étéyingdw;th.the'program.
An assessment of the value of the program 1n.any
particular school rests predomln;tely a$ a reflection of
"the teacher and_fac;lltles y in the eyes of these qgudents.

u

Self -Expression/Communication : ;

¥ L -
Student meanings associated with the term
. - [ N, ‘ : .
self-expression are most clearly understood as feelings or

personal statements expressed to others. It is the process
- . . . 7 :' .

of "expression for recognition that is of significance,aﬁot

necessarily the content of the message. In other words

‘communication is'seen as essential, but this appears to be

o

..as an act of acceptance or recognition of the person, not

«

necessarily any particular meésage. The following

4G

e d
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- o . . ;h
. statements made by this group are"typical of thuse made by

other groups on this issue:
Everxpody uses the same words, but in pictures you
use ydur own style and'put your ownwfeelings into

. K3

it and that's what makes it yours.

v

-
AR
w

If there's no communication you would go nuts.
Same thlng as why people talk. Some people can't

express themselves in words. You cdn express .
wr vy . ’
yourself in poetry too, but it's a differe - | _: 4

-of expression. In pictures you don't have Lo

! jﬁ ) W",.‘spell it all out. Pictures are easier to

[

‘5

P

understand:

i I use dark colors and others rhlmk I m morbld If
the) think that, 1t doesn t bother me, but it'is
disappointing.l'l don't_éhoose'to suit them.
Whether you understand you work is most important,

o&xi&ke it obhers w111 probably like it.

-

oo

PR . . . 2

- ) '“Ih c*mmgré;éingﬁ yoq'ﬁave to do mostly what

-In Fine Arts you can express e
. - yourself. = — .

j T I
C o ‘ _ RO ,
JFrom ,thesé descriptions self-expression implies an-

ac

-

o
.
LY
It
i
S
P
s
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essential communicating to others of a very personal aspect

!’

of onesg elf Students felt that this was not as easily

possible‘in the'fulfillment of'projects controlled by the

B / N
teacner, bqt'pore so when they "do- (thelr) own work"
' ’)» ‘\Ar‘ "-h :‘ : : 4 I K ‘ i “3\
) ,df\* = ‘ AN ' 7
. ‘ L F o o T
J“W E t a faction . P
Wy njoymen /S EQE;aC io «

. \ . ;. N
rﬂlf:you'don i enJoy the pqogram’ you shouldn't be in

L R

thetprogfam", typifies the s§udent acceptance of enjoyment
o o

as motlvatlon and Justlflcatlon Students stated they select
. ¥ » '

courses in the hopes ofwgettlng into somethlng wh1ch is

¥l

sy

'rewardlng/io them There is not always any personally held

requirement that this course should lead’them into some

v

related career. Variance in personalltles can account for

selection of enJoyable courses,llke “+; "each person

likes to do different things, same as mechanics courses,
they don't want'to become'mechanics necessarily." There is
also a certain sense’ of ‘continuation in somethlng whlch has

long been famlllar to the student as .in the percelved

‘natural selectlon of art because the student "has always

been drawlng since they were very young
' e

ART STUDENTS C o ~

»

PurpoSes/Benefits

Benefits to’ be galned from the hlgh school art

ﬂf

experlence were: pErcgzved bydghese students to 1nc1ude the

— i

follow1ng | N 5@

1

,t.,"’ T hy

IRt
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- Vocational Preparation
- Natural Choice for Talented Students
- Broa ‘en Creat - and Expressive Abi

- University Preparation

- Discovery of different Methods/Approaches o

Following is a brief explanation of the context in

which the above terms were used;

Elaboration of Terms

Vocational Preparation

\

ST

Vocational preparation was reﬁé&red to as a preparatory
: i ' ,
opportunity for a post high school career, stated as, "Gives

us;more career possibilities".

Broaden Creative/ExpreSSive Abilities

’

Art Students C referred to the art program as an L®
e
Lo *‘
opportunity to extend o1 :'s knowledge of art materials to
suit their personal interests. g'
. o

University Preparation : .

Thecse. students were ‘quite sure ‘they were being readied

v

for further studies in art should they so .choose :to do so.
"They re setting us up. Preparing us for university,
espeCially art history - ' o

57‘“

Discovery of Different Method/Approaches

The class gives (students) a chance to experiment and

k3

find out if they are any good at it. We would never have

the chanc@;to work on these ghings otherwise."
j SREL ‘ o

%,



S
<

60

Perceived Attitudes

Parents .
From an employment preparation perspective, students
see their parents as highly skeptica] of the value of art;

"Totally 1mpract1ca1 should take typing". The only

' d-l\J,

x'T4»33‘€¢a-~:é)ception to this belief from al] .student groups was one

- o

'*¢%§tudent S comment on the value hls parents placed an art

yith regard- to career potential, and this was the result of
his father's occupetion: "My father is in advertising. He
feels it’ié a good idea because he never»went'to university.
VHe thinks.ny work'is'good. He's very supportive.

In terms of the worth of art in other than vocational
Aconsiderations, parents were seen to be either tolerant or
generally supportive; "I don't think pqrents,would actually
opposenart. ‘They would juet raise some arguments égainst
it. They would like you 'to be ahforeman or “a doctor, or a
lawyer." This was supported by anotner studéntfs comment

¢ ' - .

that: "parents would generally say it was OK as long as their

kids are getting some good from it," Certainly this cannot

be taken as representing any true conviction in the value of’

art, but it does suggest that there may be. suff1c1ent

- open- mindedness on the part of parents to allow the

opportunity ot gaining their understandlng and consequently,

‘increased support

e
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. Students

.and we really appreciate that you are working'

61

Non—art‘students derive a pleasure from the "murals and
Projects of the art class. Some of these students have said
"

to me, 'I'm really glad to see you guys doing this',

Another student noted that teachers were also enthusiastic

about the work produced and saw it as a contnfi #i5¥* to the
whole school; "Everyone is contributing something. The -

teachers and other students see this-and say, "wg notice you

n

;Administration

The administration of the school is regarded as highly

supportive in spite of the student's perceptions that "they
PP p _ P p

don't understand it". . 4
< Student/Curriculum Issues

The right of selection of art as a subject in high

b

school was. defended as the rightful option of anyone who
wanted to work at it Students who chose art for "an easy

credit, didn't attend much", and consequentlytwere regarded

RS

~

melther bothersome nor inﬁluentlal
. - e i
Stqdents who choses%rt experfmehtaliy were seen to
'dé}iQe some value from.lt regardleee‘oflbhe nature of their
selection; It was felt they were‘ notﬁnestlng thelr t1me

‘and 'would find it engoyable even 1f thex‘@xdﬁ't use it

again!. In termg. - of the” ab111ty to make”or produce art
being used as a rationale for selection the following

oo

e
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L

ehplanatlon was offered:
I'm sure anyone who is willing to put the effort
into it can learn to paint and draw. Itfs just
that some persons decide they want to go'to the
academic route and some the fine arts route. It's
up to the individual. Those who want to should be
allowed to take art, |

This was contrasted to the likely reaction of students
if they were required to take the subject. "Half or three-
quarters of_the students would.get sick." This'was'clear

enough and was supported with the belief that there is a

huge bad reactlon to being forced to take Rhys. ed.

Overall students belleved an intelligent selectlon
suggested a de51re to nbtaln fluency in the ways of the
artlst, as math classes enabled. onel to deal mathematically’

3 Lo {
with various problems.

Self expre381on/Commun1cat10n

These art students had very def1n1te ideas regarding
the value of art as a means of communicating personal
convictions. Said one'student, "When I péintrI try to
capture the feellng of our country It‘s important to

recognuze our herltage." Another student stated she now
’ . ‘ ' T N
found it necessary -to use her ' imagination,fcreativity and

to express'" herself.

v

The depth to which the students were using the



one student:
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v

time-worn phrases of "creativity and self-expression" in a

mearingful way i partially demonStrated'hy the comments of
: A

Hey, thi§ri§~what§I want to'say to{the_world.

Like in a mural. You wil'l never .find two persons

with the same ideas anywhere you go. -In English -

.

or Social ‘Studies you are limited by having to use
words, t?‘write it down. And the classes are too
structured. _

This student hasgynférred a'deSire‘t phaslze her

singhlarity-for,others’to‘witness. Other classes and echool

requ1rements do not hold the same. potentlal in her

estimation for,visual-expression; a decided choice over the
L ' N : . _ -
written word. Also the suggestion is made that a less

structured env1ronment 'is more- appeallng The other
. ) -
students qu1ck1y responded to her suggestion- that verbal
exnre551on is limiting; "Sode people'canft express |
thenSelves. I'm too limited‘by m& words. o
) One student felt the act of communicating v1sually

establlsheﬁ a tangible record of personal development The

art work would’mark a person s deveIopment in time and

‘maturation; the establlshment of personal 51gnposts.‘"From\‘

>

week to week you can see that you have grown somehow You
can see the_change qdlckly by looklng,.not like~words
In a sense the suggestlon was made that the act of

maklng visual that which is personal was a- procedure of

S
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reflective thought. "You express yourself to find out what

you are. It helps you discover what you feel like."

The act of dlsplaylng work for communlcatlve purposes

~

was agaln strongly supégrted

You are puttlng a piece of y0dself out and you are

hoplng to prOJect 1t You say, 'Look, this is

me.' I want you to take a look and try to
e .
. understand that. If you can, that's fine. If not,
ok." S

Enjoyment/Satisfaction

3

Enjoyment of the act of making art was reiterated

~

- .
by all four studetns. Comments ranged from "I love working

1

. . ) . . e .
with my hands, to the recognition of art eng@yment as 4

potential character bu11der' "I'm developﬁng myself\ because

M

I would llke to be a more well-rounded character through

art." ‘ _ .

: ) - s 2
It may,reflect a general defensxveness on the part of

<

art students or a recognltlon of the comparatlve state of
thlS type of program in the high school; nevertheless most
students are - qu1ck to point out the benefits of a class they
enJoy aéalnst the merits or lack thereof of other- more

. academic studies. Typ1ca1 of this type of'informal
discussion”students throuw out phrases for the benefit of
the other students as well as to ihprESs éﬁy visitor.

Comments were varied, but an undeniable consistancy and
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definitive attitude regarding art appears. Several of the
comments made by this group are presented here in isolation.
They are presented as .they a%e made.
v \/ .
In other classes you are just a loner. Yeah, just
a letter of the alphabet. Comic relief to all

academics, Enjoyment like ... if you wanted to be

a mathematician and took (math).

- ART STUDENTS D

‘Purposes/Benefits

‘Art Studenrs D gave the folloning'as the benefite and
purposes for which they perceived the art program to exist:
- Opportunlty to Learn of Self
.~ School %émlon to Increase Student Ch01ce

L EnJoyment/Satlsfaction-

Self-Expression

Elaboratlon of Terms

\‘.

Qppbrtunlty to Learn of Self

Other SUbJECtS were coneidered to.be more content
oriented. Engllsh classes offered some p0551b111t1es'for
students to state thelr own feellngs, but usually as a means
to some other end,. Art classes were seen to provide a chance
for these srudente to learn.not only.art related material,
but also of oneselr. As bne student put it, "In.art you are
the sﬁbject;" |

School Option
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With a high emphasis on Sports in this school, there
was some suggestionhthat art offered a means for
Administration to present a non-sports option for those: who

desired  that route. Such a suggestion seemed reasonable'and

not necesearlly posse351ng any negative connotation for the"

art student.

Enjoyment/Satisfaction

N

For some this was the only form of involvement they had

\

w1th the school in, which they could feel competent and

'accepted In this sense these persons stated they found a

strong sense of enjoyment In the program. . ,

Self—Expre351on

Sports was mentioned as an area where one was
encouraged .to become either one of a team, or to perform

against,@thers. "In sports there is a lot of competition

:« °
Erad

which (doesn t. exist) in art. Students f It there was more

emphasi%‘on develdping'“forms of\self—express' A",

Perceived Attitudes

" Parents

Parentss, once again, were perceived as extremely
limited in their own experlence ‘in art and therefore it was

be11eved they could not relate to the value of the program

out51de of 1ts potent1a1 for JOJEE?éparatlon. Issues llke

e}

personal growth were not accepteé as parents 'concerns in

relation to school subjects. Since "they want you to make it

4 . .

PN

&
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on your own," and "they consider art as not useful for

getting jods," they consequently "see no future in it".

Students felt their parents' reaction to class work was

limited to the appeal it had for them'aesthetically, without

a great deal of concern for the meanings attached to the

work.

Students

‘\
Non- art students in thlS school were regarded as

persons who didn't express any 1nterest in art unless the

were directly involved. 1In othq@}Words there was no

'noticabie appreciation, but more spec1f1ca11y a general

dlsregard held for art within thé school by the overall

school popuiation. : ;#

Student/Curriculum Issues

Grade.lo pupils were ‘easily accepted a8 persoas trying.
out dlfferent courses like.art experlmentally or for an
easy credlt" Lt was felt though that grade 12>students
were largely’of a sincere, ~self motlvated dlSpOSIthn |
ThlS group belaeved that there was some good all
students could receive from an art program, but the

selection of this course should remain the'optionAdf the:

high school pupil. It was suggesth thatfa mandatory

?famlllarlzatlon program for elementary chlldren be

P

establlshed for trial purposes only, "if they don -t 11k@ it

they shouldn t have to take it (agaln) ,We start out w1th

- a
5 S

.‘x:?:'.

.
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art in elementary and from there you ean drop it."
T 3

An analogy\was m;@e to the health benefits all persons
~could gain from spotts not being suffieient justification
fer a compulsory involvement in that program. Student
choice in these matters was considered very important and
policies.which disregarded this were deemed - 4
counter-productive; "Yoﬁ could make them spend thirty
minutes trying to draw, but if they don't like it they won'
get any good from it." |

Except in cases where one ant1c1pates an art related
job it was not con51dered of any benefit vocatlenally to
‘have studied art. These students agreed that the value one
Y ~«
derived from art was of a long term nature'and this good was
primbrily art oriented,4i.e. pérticular skills‘wou;d be

L . ‘ . 4 , , v .

retained and one would be in a better position to appreciate

the worth and ianivement in the work of others.

Self- Expre351on/Commun1cat10n

N

The 51gn1f1cance of self expre531on was presented by

¥

one of thls group in the follow1ng manner :

You’havesto.eXpressﬂyourself,'otherwise you're

v

just one of those people in the group. Not an

individual. You're putt%ng part of youféelf out.
. ST § ’ N
° : ‘ A,
~-Ap idea, a feeling or emotion into a tangible

,objeet. It's. meant to’be pyt'ﬁut'for enjoyment.
El : L

Sometimes;others get different things. If others

. a3
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"don't see what you have put out, then you know you

are not expressing yourself the way you think you

are. Not just in art. Maybe you have to go back
and redefine the thing for yourself. Not just in

‘art but in everything. S,

4
W

It appears that to these students, it is 1n the process

of expre381ng one's position that the communicatlve

qualities of art are fully realized. "You Just can 't put it
(the work) away. TIf it's not shown then it is wasted. If
&ﬁ ' -

nobody cared aboﬁﬁﬁwhat you dld then there would not be much
p01nt h doing it. ' _ . S
.tThe unique qualit}es of self—expression through the
visual arts were identified in two forms. It was Felt that
theyuisual arts, unlike the written, can be more'freely
interpreted "you're always expressing yourself" In.other.
.words one can produce a work of art as a means of
self- expre851on know1ng that many 1nterpretat10ns of it will
exist and therefore not feeling unduly committed to trylng
fto communicatelany_specific meaning. Accep}ance*of speeific
-aning uas nbt to be'a limiting factor in'the'making of
t. It was suggested that the written word should be more‘
: K .
responsive to the communication of a partlcular 1dea.'
The-second quality of self-expression unique to the
ulsual arts.ls simply 1ts natural compatablllty w1th some
.’1nd1v1duals and types’ of communlcation- ”wes,-there's things
y

» . . [ . )
you can say ‘in draw1ng you can't say in words.  There are

- v
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. B .
those who can\only express themselves visually." .

Enjoyment/Satisfaction

Enjdyment of one's own work{was seen as of greater
: i

1mportance than attempting to please anyone else. . These
students did see a value in recognizing the work of others;
"You have to léarn to apprec1ate other people's art work and
other people s ideas. Other people in general |

| The 1n1t1al consensus that it was a "waste of time to
create anything for society (since) they may like it for a

‘week and then throw it away," slowly changed to a statement
that maybe ' soc1ety ‘as a collectlon o selves" y .possibly had
equal importance to personal enjoyment Soc1ety was

menerally regarded though as a pOllthO economic force that

was geared only .towards ,its own perpetuation. "In soc1et5

"..',. -,

it's all based on moneya Everythlng else ends and it' s all

‘for making money " All groups have argued for the

b T

recognition of the individual in the curriculum andithei??
<argument is reiterated’ here to further the growth of\the
greater saciety. The emphas1s is very much on deweloplng
ab111t1es Wthh are sincerely the result of one's. own

-1nterests and thls w111 transfer to a soc1a1 good Since

there is "no guarantee that anyone will~1ike" what one 07,

makes, it was suggested perhaps it is best to gauge one's

succ~ s in personal terms. T \

K21V
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CHAPTER FIVE ‘ . .

» ART TEACHER ‘A

‘Purposes/ﬂenefits

Art Teacher” A expressed some doubts as to ~-whether in
g "A I I :

fact there were gny beneflts that students der1ved from thls

program He stated “the purposes that he had in mlnd were not
neceﬁsarlly related to what the students expected or

: , 7 .

-Wish I knew (whét‘benefits‘students received)

Really don'f-know Somedays I feel llke I m

ba%y51tt1ng because of . the type of students that I ‘
.“t. «,
Co e 'get -1 get t@g type that wants a soft touch or » 7,

A

easy credlt And then you get thesstudent vho

U e

51ncere1y wants to 1earn sométﬁi&&; And then i
S ‘\v\ N '
Ca : we're held back by a lack of space Yack oﬁ

&

\ - . 0 7/ oy :
. RN @ ':.7 ' ERC S

S _fac111t1es and lack«of materlali o -

It  was accepted,Aby this ‘teacher, that students’ were
generally looking to use his class for ti-~ manipulatdion of
o 3

the system towards those ends whlch they found - lmmedlately

-y

de51rable. Those few students who vaYued the experlence

sought beneflts such as the opportunity to experlment or

try out new thlngs, qnd tb "learn to do thlngs which make

) A : P
“them creative." o v : N

. The stated purposes for whlch thls,teacher structured

hls classes 1ncluded'
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ke

¢

& g1v1ng students an opporﬁﬁnlty to express

themseld@% 1n anotha& way, : e

& N 'ﬂ o . & AI. . ' - . \
- presentjng a unlq‘“_:\hd%tunit& to handle
oo, - o {“?‘ "

mate[i;_s theéy m t'uot £ome across elsewhere,
.o "t .- &'J |
in

18, sthem aesthetlcs whlch is very o 'ﬁ@?

2

- teachi

dlfferent w-ftthy:r;;ch varied student tastes

. h

-t

He added: : . ' I "

‘4 o S A

Ultlmately it is of value to teach for the‘%%ys 1t .
-SEE

1

"contrlbutes to eveagday pleasure., Hav1ng nlce ﬁ;

. B . ‘\‘ » [

pictures on”the wall, belng able to p1ck out n1ce @

e ,p;ctqres. S S gy : S R T

. -‘ : ',_ . . o . s (g “_‘ . Ny .}:}

v Valldatlom of ant is often conducted by assess1mg 1t'1
. - "

agmatlcally, testlng 1t s ab111ty to prepareestudents for

&

JObS or unlver51ty “in. ﬁelatlon to the recogn1zed viihe oT
- & 1, ,-;« ‘f
courses lee Matﬂ or Engllsh ’ The defence of arr w

general currlculum %ay’be handled in at least two MgnnerS'

T
2 e

“through argumentséﬁor 1t $ 1nstrumental‘value, orkthe values'

¢ dl . ’ »
whgch are 1nd1genous to art itself. Art Teacher A has . —~a
’;chosen to defend it s ‘worth with an 1nstrumental rationale, i
. atl o
" which has as anuexplanatlon: : L Y (. o « o

. . ’ . . o -
- If wevbase everything on money-making, there is_"¢=< ‘

.

llttle valldlty for most school programsf I thlnk Coey

=

N 2
o Dy

mor'e

‘ vreatlve persons are better Job prospects. _
Art contrabutes tolthls overall creat1v1ty "'531 EM?
':'>~] ‘Creatlvity adds to success.’ h
u<:> Percelved httitudes | '_QB. )

R )

e - . . ’
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hdministratdonfv; o . 5

~ The admlnlstratlon of the school was a b1t of an
unknown to this teacher The stand of the school - L

off1c1a11y, Or even in practise was not’ clearly understood

~ T -
' i 4

»D‘
but ‘the whole system was regarded as notwbelng very

. . . 8 . : . i, Y o
CEaip . » PO ‘Y - o “J

i supportive." : E et o .
, L e

Parents L ' B : .JVW,\

oy
X

B

i ' s ,

The parents of ar% students rn hlgh schoolﬁi
. l_ > .. N i '
demonstrably 1nterested in the programﬁ or thelr chlldrens
1nvolvement in it. Generalff thrs art. teacheﬁ&hadbllttleﬁ

7 g ¢

exposure .to parents ofwﬂﬁe hlgh school §tudtnts but feL@s

gt ", v - S

wherea% he was "ot - gettlng a lot'og,support", there was\huf

a

ke

negatlve reactlon ﬁelther. f”~ﬁ‘ kg_ ;Q; uu-j

was qu1te dlfferent "Parents of Junlor ngh stud-wl,ﬁf L

1J ) - . o

d01ng,'and becagse of thelr

&

_ﬂvalues. Somevof them were

thought the program wa&s wonde{ful 'beq&use of what ki ds were .

¢

1nvolVed'in art. One presumes ‘that the . same students hence

. . 3’

) . ]

£
and Senior ngh art programs.'

-

Teachers
—==frs

"4

the same parents “do not have 1nvolvement in both. the -Junior

\Non —-art teachers were deemed to be tolerant or neutral

in regard to the art program. There was’ no. noted an1m051ty

or support} " ‘have yet to have (a teacher) say we need
'more art but no one has tried to cut 1t out. (They)
probably see some value in it. OccasionalTy teachers,think

o ol

3

;

gy

.
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»

populatnon rated a‘"neutral to p051t1ve description.

S Th

. e :
it is a soft touch."
& [
Students ’
Art students were Pe _ived as a mixture bf not overly

interested persons.looking for an easy credit, E&ﬂ/g with

-some_highly ipteresﬁed students 1nc1uded in some classes

The feelingsrof the general student populatlon towards art

i

- &
was regarded as neutral to negatlve,' wh11e the art student

<
»

~

Student/Currfcular Issues v; : ’;fjﬂjpgg
ﬁ" The suqcess of the program could be determlned %y

assqssing "the number of students who ‘pursue art careers.'

'S ».

Y
btedly this would Prove unsu1table as a gauge

of the success of the“art program? it does suggest a
N

-~

d1rectlon con51dercdcby thlS art tedcher in structuring hls

R

: art program. The long . term beneflts could not easily be

> [

’ ‘
assessed ~and 1mmed1ate benefits of the experience to

“students were held faagely in negatlve ters \“7'
S | really question the‘value of the-program itself,
e >‘ " [y

‘1 believe in it ., . .'but we have too many people
teachlng art who ddh t know what'they are d01ng
. . e @ . [

The awareness of social- probleme was accepted as part'

-,
R

of ~being a school teacher _not art directly. Tt is not an

actlve part of - thls program That would be a pretty
sophlstlcated approach to art éYou) need a more baSic .
approach S

‘A "basic approach"rwould,include'"learning to see

[N

TR

I3

et
o,
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‘ . ]
thxngs. Most Grade 10 students don't know what they look

~ like. ",Creatlvity is '‘an impcrtant though unspoken aspect of
lthjs curriculum.  Words like "self—expression and creativity
are- words I never use. Just cliches. " Keally don't think of

'.)x‘. . Q
This is in: contrast to: "even bad painting is

)

them much."

better than a copy. Copies'almost negate crentlvity."
Yood tggpnical ability is important,""lfll don't see

good’technique, the statement is lost", suggests a .

o standard' of techn1que rather than a person- centred
Q.’"’ . A3 v _‘_ P ) ' 4?}&" ) . et
./ . A -
approach of 1mﬂlmr¢ual styles. C o
e /S‘?.,"WJ . ) . P
y xlt o + Being’ able ?o see, the developma@; of ﬁ%@a&avlt) and
L “ N i
“the development of technncal skills ‘have been smaped as,
. L '1mportant components of thls program lArt studehts are notf;
\ A - T

perceived as highly motivated endugh to improve on their %.ﬁ~"

'0wn:."Paren§§‘and students think that whatever'thevstudent
e .
¢ - - 3

makes is JUSt fantastlc and this cuts“thelr motivation.

N

Thelr standards are road51de art., gnd that s publlc
. v
standard ’

-

) "

The student who has beern taught to see should also be , |

. ';)‘ . . & A

taught to - express this 81ght yith h1gh technical’ clarlty

' <

_Ihe dlrectlon Seems tc be, flrst learn o see ("concepts

ta,are~gfeafer 1f theytc%n aea,) and .then learn.togst 1te what

. 2

. they want w1th a hlgh degree~of competence.'

A teacher »shouldvteach'dlfferent Ievels-for‘different

. people.  Art.history is regular history. Artsy-Craftsy

5

stuff should be taught too. Even bad art or kitsth is. ‘
S . o v _ o : ' 5.
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better than paint by.number." )

Art Teacher A stated a belief in th4uva]ue of seeing:.

art, repeatedly in da11y 11fe Exposure to art "should

.

theoretlcally be compulsory.to make everyone aware of
U’ u .

aesthetics. In North Amerlca we don't get exposure to art‘

.

that is not blase, We are not exposed to "fine' art 11ﬁe the

RO

Europeans are. I think this outlook matters. It{;ould haVe
_ Ty e &y

N . L]

an effect." ) TR “ :
h . L§U l . ) B (:; @ 2 \ Q(y

tThe.QOmpulsorytaspeot of fine artﬂwith a high school

currlculum was: also expressed as a. real»art s1tuat10n .one.
. : ,\, » S ' ~ :" .
"where students arg’ bombarded by artu '-;3ughout dhelr .

Y- ',4‘“,,4‘ -‘ . . . v “" : \u.fl::'h.»‘n'v
~ '.c¢chool llfe._ ';" j ' R T ' f%i“fl-b'

Self Expre551on/Commun1cat10n

Art Teacher A supported an ambltlon of his art program
as developing’ éreatlvity in stating thaty "anyone can learn

to develop some creativity" if. they are w1111ng to work hard
w

in the course.  Usually new or non-art students were v1ewed

b ‘

as unw1111ng to try .and surprlsed that a high degree of work .

and motlvatlon was. needed to really do well

a

s . . EnJoyment/Satlsfactlon

- i . . : Cu A K ‘"

Success’ for students, accordnng to this teacher 5

5k

hperceptlon of them, waspln,ghe degree to. Wthh 1t§§a3
enjoyable.’ EnJoyment and contentment in a'student S own, work
o
is again-regarded as justification for the program.
3 . . o . ' { 'T’.’,

[EN.

ART TEACHER B -

P LN
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2t IR f Purposes/Beneflts

o
w . " . J.."

Art Teacher B stated there were two ba51c aims toward

]

which this Commerc1al Art program was d1rected Theserwere:
e

- an increased student 1nterest“fnaant; and T
. - B - . 5 * ‘ R " o e

- an increg&?d student desire to.pursue a career -
s . A "
. in art. L - DT s S
A3 43 . P = . v - [
' Ny *

Thls teacher ‘saw the Contrlbutlons the arts make tb’the

,4, N N
r o . .

‘student as unlque Qp the nrts,.but preferably as an s .
e :A L - . L ("
u . *"H v X )

1nteract10n ’ 'H%ﬂyall. "It takes the best of each,

the FlnﬁfAr Commerc1aQ Arts"“ to Be truly l’dl%
effeotiv€;
eHe went ‘much further.in uggestlng that 1deally there

R i

exlst specialized institutions where all the arts .are taught -

and students elected to take these,on ‘a full time b351 A df,

¥4 g - (

[

9
o

College of Aft where ustudents from all over attend taku@g

Pine arts,ﬁw1sual communlcatlon draftlng, graphlcs arts
-

commercial arts, etc.. We should “have all these teachers
under ‘one roof so students get exposure to all these
different approaches."

Perceived'Attitudes

-

Parénts and Public
Both parents and the public were Sseen as putting art
dobn‘but not,quite'out. Responsibility for this sitdatlon
was dlrected towardsvmedla manlpulatlon and preferenc1ng, as
well “as genu1ne dlslnterest The medla portrayal of sports

was ‘seen as an om@kSlon of understandlng to the arts, and

cer .
- 9



e

ffn Wf'\

w@’ A e

<&'s resulted 1n 1ncreased interest for one at the expense-

ot

of the other. ThlS was true in the school and the.arts ﬁ%und
_only th?rd\place behlnd "the academics and the sports
Parents were perceived'as deSiring what Ggs best for

_their children and this did not include careers infart:
Teacher B noted the parents' conception of ‘the "artist type"
~

as a "little Bit on the queer side. The Bohemlan aspects of
the arts - long ha1r and hippies are what they 1mag1ne.

In other than career oriented motivation ~parents were

percelv&d as generally supportlve_. proflle ot the

malntalnlng support. Mall exhlbltlon and school murals ‘had

L | » ' , ‘

'a recognizable ‘positive ihpact of students, patents and the
ot . : )

public. - - S B

D!

.

Students

TsNew art students with "no formal experience think artk;\
e

is am easy credit. Those who have had such ex‘erlence hav
‘ [

no problem acceptlng its value. Student - 1nterest 1n,mmﬁy

\Q Juh

elective is always subJect tqﬁm'econcelved attitudes held

before they truly 1nvest1gate the course. Some will
. ) N g 4 2 . .
therefore arrive w1th intents £nd expectatlons- iffering :

~

from those of»theateacher., Art.Teacher B felthOme arrived

looking for an easy credit, but.their interest could be . =
Ay X .

'

greatly increased by shaplng the program to 1nd1v1dual

‘. needs. Try1ng to "maintain an open atmosphere not being

’ \
too strlct" and givin "freedom of movement" helped to
g 8 p

L AU SE, S S U S



promote a desire to work like thelbefter students.

L ¢
u

Teachers ‘ ‘ ' - ‘ &
- _ " Other te&phers were felt to be "disenchanted"§~and
v : 3

consequently d1d not hold a lot of expectatlon for the art

,shows and the art teacher commented that 1n this manner they

saw some value and possibly were reserv1ng final. Judgement
Overall they here perceived to be generally neutral towards
. : -, o s

ar t-_ .,x - o oy . c . ‘ , /
Y "'. . - . rl f .

e s L Student/Currlcular Issues

; R ‘ ,.‘ Chey : ;a v .
i?h;‘:‘ - It was. accepted that students chose the Commerc1al Art

.’-.‘ .o .

. 9

“”\;/" program for varylng reasons., Art Teacher B felt that

1dea11y all students should experlence some art training,’
R like drawing at the véry least, “not that everyone should be

‘an artist, bUt they should be able to communicate through a
N drawing," p, _ | aE '
' ‘\ : - Art could offer unlque components to a student S

educatlon and growth that no other program offers. Spec1f1c

N\
< \Skllls 11ke draw1ng are best handled w1th1n thls‘oontext

‘ but Teacher B suggests there is also another benefit to.be
. ) s R r - . .
gained from this experience. This he explains as a concern

N

for "the human side.

" The nrogram is directed towards
estahlishfng_a "human" band between students, and students
- . S v v
and teacher working with a setfof'common problems. The
‘followi:g'are comments that will help to illustrate this .

-

point:-

. course. They apparently did respond wellﬂto the murals and

REL
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I always.mark as soon as,pOssible. Students want

to take {hings home. I only fail students who do
9 .

not try. As. long as they try I pass them

Attitude has a lot to do with. . it. From the human

. " ‘Q, v .
B - side, I think art brlngs out the better side of

'students. It is relaxed they can talk not

»

b strlct about attendance as.long as they apply

- themselves whlle here.

. ‘ The "Department of Educatlon states we should be career

,.

orf@#ted", so 5he.program is conscrpusly resﬁémslve to, pse. - &
i ‘
_aspects of tralnrng that are essential for tbuggggeer—miﬁdﬁd
\ < 2]
“students, of art In practlse though '*lot of“t;e offered
rhetoric is lost in the demands and the c1rcumstances.“ The

loglc of a total career orientation appears 1ncon51stent

'w1th the admittance practises of students into the progranm.

P

Students are there "for various reasons , and represent,a’ﬁ; ey
i o i“@ o & b g
large cross sectlon of student types.' The situationéls . ‘
-
likened to "Engllsh saylng that everyone must become a poet,
:7
or all Phys ’Ed students becomlng Olympic candidate$, In
' A
fact maybe twenty are orlented towards a career, ; Many have R
4 a tremendows talent", but want to- reailze it in other ’ L

directions. _ . ST s

: § IR - _ R

Self—EXpression/Communication

&

-The Commerc1al Art program includes a maJor component

i

of 11Lmstrat1ve work and this functions as "another sort of

b communication." It is not something unique to some

. B -
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e

A

5’ R T . N
R » N

you started to write you could not do it, you had to learn.

TR S .
‘positively with increased drawing‘ability o,

desplte the Department of Educatlon currlculum geared

M | - 81"

individuals, but in most cases anyone "can learn it. . When

1
Teacher B sthXnd that many students arrive ‘sure of
their inability to draw, but were soon excited by their-

L
accomplishments. Their opinions of themselves shifted

5

Somewhat surprlslngly, Art Teacher B stated that

o

towards the development of spec1f1c skills for career

» v

preparatlon ‘and hlsufeellng that hls stud@en ta

prepared-, stlll he felt the" greatest accomp&:shment of hlS iﬂsﬁ
classes 5%s in the promotlon of personal expre551on This '
was veriémuch 1n keeplngdwlth\hls empha31s on the "human .
side" of students and the encouragement of a "persanal

.hasis upon'whlch to. develop the program. - ' . Q

En]oyment/Satlsfactlonéy'j”

EnJoyment and personal satisfaction in a job well, done

1spp¢omoted as the gu1dlng motlvatlgp for students., Thls-

- r \
¥ oap? > v

was? pa?tfylly suggested to counter the external‘focus-of the

parents. Teacher:; B explalned ‘it this Way:™x j%
f? , 'Parents want students to get high paying_jobs

x../i — . . b K ~ . .
’ . The .concérn should be 'will I be happy in Rhisb_

> . . 5 N ‘.

-

.field't Doh't-look at it as a job. Look at it as
?somethlng you Jike to do. Think\of your enjoyment
and take good pay if you can.,

Asked how he resolved the demands of the Department of

1d
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>

Education for vocational preparedness, possible student

selection of his course simply as a relief from other.

courst.and his own goals of student self-enjoyment, Art
8

Teachﬁr B stated he_recognized no conflict, as "all three

" ART TEACHER C

J‘"

\hf“ ) - Beneflts/Purposes

Art Teacher C stated the purposes for wh1ch shewtagght'

art were very much student oriented. . The program revolved ‘
. C e ~<’"‘
-_around the students '-wlth intentions’ of maklng,them more g
Ed " '
"aware and able to cr1t1c1ze the outside world . \.

Thls teacher felt that students had both the obllgatiOn ..
N ’ . l L \_‘3

and des1re to or1ent themselves to a plurallstlc societ ty; to

make decisions of cultural enhancement and to percelve ?hs\\_fg\

o ) {
huances_that {fe indicative of thetr respectlve cultures.,'. o

- . v - oL
o
&

The "critical dec131ons _of consumer and producer in

relatlon to, art vere. 1mportant ones to make and thewschool e

" , . \

had a respodglblllty to prepare students for such 1ong term-

jreasonlng : e - -
e A‘:‘.’“‘ " o . Pe " - .

Other purpoSes for which shé’taught art 1ncIuded the

Y

prov151on ostkllls that %ould asslst in dec151on maklng for
e 0.(? .

"leisure choices," espec1ally tHoke that would- prove

' - . - 5

beneficial "for the rest of thelr 11ves. - _ B

Perceived.Attitudes |

.
.

Whereas‘adminiStration.and’parents were generally
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r

7
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A rebarded as supportlve ("certalnly ‘proud of what happens")
N

itfwas noted that only a few had any real reactlon one Way

or the other 'Art Teacher C went on to -say that in fact one

adminlstratlve ;nd;v1dual.had acted in an ou ght ant1 -art,

program manner by(gx;ng abouaanumbers of students in the .
1 .4”,,, S .
programmso as not b& feel compelled to make 1t too hagh a

,.’

Y L o . L ’.. .
Prlorlty,.or promoggfexpan31on She felt thf/ffﬁgglf/ ,
popuJatlon and déﬁ%ﬂd for thencourse ea51ly warrantetd

'-«J A

another full time art teacher, but admlnlstratlon would 1n

u‘:,. \

ﬂra“teachers_for any and all other

~her estlmatloms prov1de
o the artuprogram< ‘The ‘primary.

e

';explanatlon £or the contlnua cggof theé program g%s that the
») ‘m’

»

)

"Department of Educatlon makes 1t compulsory or. (there would

'be) no art f

/. : I
5 » L.

dent/Curflcular Issues

. .,% v i4 ’ . .
éé@atlonale fOr téachrng was not necessarlly in. llne w1th the
N ~ i . ) i "'R‘)
off1c1a1 purpose., She was however confadent of its

oy

1mportanoe and was conanced that-“there sould be some wayn,

\'(’A ) . ) }.e

.and I. don t know how to do thlS yet to teach values

Judgements in art clearly 1mp1y%ng a wnéﬂ to transcend a,

4. ]
’ ' .l,r{'-

-

'fmere”kdrsory ewposure to tradltlonal aﬂt fare.

R N o
- -Art Teacher C felt: ' ' o s
,\\ ; : ) N e ‘ _; ’ \ (-
\ Every k1d should have serious exposuxe %o art from
a person who knows what heiis talklng about. " An

B

1ntroduct10n to the. Hlstory of art cultural”
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art student she felt was one who has- aVerage ab111t1es.that

v»\

'1deally a 50/50 Spllt between practlkal and techn1ca1

: of the art program

84
y?%ﬁ‘ mamffestations of art, how to recognize,.to
. @ 1ana1yze, how to enJoy, how to hate it., _With a gooﬂ
‘person one year is enough Teach baslc pr1nc1p1es
. elements. Teach to judge ‘ i@
S

Further she stated that a student must end up "fluent
in’ every medidm." Certalnly she .. dggfnot enV131on—thls

i
> .; 3

,fluency in one yea% but was mostiﬂear about g1v1ng

/ ).uf‘ . .
uff1c1ent g?ound work upon whlcﬁﬁbtudents could expand

: . 5 :

their. knowledge in almost’any reasonable- d1rect;on e A good

=9

flnally manages to .work out a, way to tully use that o 'Q_w’
] b o .

ability." ,® S

v < ’ : PR

The art program thds teacher hoped to develop was
1

con51derat10ns ThlS d1V1slon was uéed 1nterchangeab1y w1th

o s

craftsmanshlp and deS1gn These, she felt were. eqﬁally

.-

s ‘
marked but not necessarlly equal 1n value to stpdent growth

l

. Des1gn as a plannlngrtool was felt to per@ede all aspects

YA ~

PECENS L X . Lo

ot

R
o

R

Self Expre351on/Commun1cat10n’-

\

Closely 1nc1uded in th1s teacher s pedagogy is & /
/
- |

‘clearly deflned attempt to teach technlcalaprlnc1ples ffr

— ]

,,L

‘long term reference by the studentsh, "The course ‘comes down’

4

to arguing a set of skllls) the concepts are b331c.

In pursuit of these skllls students are dlscouraged »i»

4

ra

;o
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from too much freedom. Self-expression for a course

6£jective does not take precedence within the first year of

this'artbprogram. |

’ I don't Bglieve in a lot of freedom. Wpen

students. first comé to my class they have no
freedom. They do what I.say, how T say. As they
progress towa;ds;Art 30, they attain almost
complete freedom. '

The initial task then becomes one of gaining the

ability to expréss oneself through mastering these basic

v skills.,

Enjoyment/Satisfaction

o

"Although this art teacher expressed a desiré for
students.to gain a certain degree of pleasure from her

class, and considered such to be the present case, the idea

3
\

of justifying the program on the grounds of it providing
7 . .

Ly

en joyment was not acceptable to her. "Enjoyment could not

-

subsgantiate a program. That reason financially could not
sﬁbstantiat; anything." The pleasures of making ar§ were
éuly noted as aﬁ extra benefit, or a'm:tivatidn for
vcontinual work, but the course weight fested on a foundation
of skills. ' - 1

The aspéct of pleasure was further elaborated 6n in - ,
stating 'that the students when'making a{t did not consider

the skills they were developing, as their awareness was ;////

H

4
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largély limited to fhe task which was immediately before
them, but instéad cons{dered the instant; "Art is all now.
It is introduced with pleasuren They enjoy and take aft for
the pleasure they receive now."
For those sﬁudents who fail to find bleasure in the
\

class, the outcome was clear. "If they don't like what you

do, they leave."

ART TEACHER D

R~

Benefits/Purposes

Art Teacher D was able to identify three benefits he
believed stﬁdents received from his‘program. Fifst and
foremost was enjoyment by the students of hitherto unknown
"aesthetic pleasufes."

Participation in actiQitiésgfor "creative,'~
self—expressionﬁ was another. This, he explained, was the
opportunity for students to "freely explore their own mental
materials" as well as art ‘materials for personal expression.

Lastly the érogram provided an introduction into the
principles.of design and planning which would provide the
basis for more advanced étudies after ﬁigh school.

-

Perceived Attitudes

The general body of students were not- regarded as
holding any special interest in the art program. This "low

on the totem pole" attitude was not to be .construed as
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Opposition to the value of the_program,rsimply the program
was considered narrow in interest, and held no real appeal
for the majority of st .dents. The suggestion was made that
the.task qf appealing to more students was the only means of
"moving it further up the“"totem pole.

Administrative support was’considered genuinely good
mostly due to a hlgh quality of work kept in the open for
contlnous positive feedback This work was essentlalvto
creating a sense of tapport with a‘sjmpathetic principal as
it provided the only really substantial link between him and
the'daily‘workingvof the art class..

Patents were considered cautiodsly supportine, ile.
they were fully'snpportive excent'when their child;en became
"too enthusiastic." A definitelbreak existed between doing
well in the’schodl atmosphere and contemplating pursuing a
career in the arts. Support, then waslunderstood in terms
of clearly defined parameters which ‘fantvart.was a school,
not necessarilyﬂlife concern. - |

Art students themselves were accepted as generally
enthusiastic, open and concerned about the1r work. Some
exceptions did exist, but their attitude was so evident they
isoon withdrew from overt negatlve reactions and could be
trusted to lie low and stay out of trouble._ Inclu51on of

such students was considered normal in any class and was

"not terribly upsetting." S
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Student Curricular/Issues .

Course survivallsubétantiatéd on soley the basis of
student sélection, especially whep students are not
necessarily experieﬁ¢ed in even introductory courses,
suggests to some teachers that there should exist a
mandatory prbgram prior to high school .that would give
students the’opportuni;y to make intelligent, informal
decisi&%sﬂ ‘This teacher stated a desire fofjsuch % course

preferably'at the junior high level. He felt.such exposure

would also alleviqte misunderstandings some students held

regarding what ectually went on in the art class, such as"

preconceived'ﬁotions of minimum work and free student use of
time. Art Teacher D éxpreSsed a satisféction with the role
of art feécher; a position which provided‘the freedom of
control he felt necessary to the estéblishment of atviable
curriculum. He did, on the.other hand, desire mofe-
supportive materia?é from the Depaftmeﬁt of Education which
would-free up more of his time for'student—teacher coﬁtact.

' : u S Co : . .
At the present almost all decisions regarding direction,

material choice and course parameteré,are teacher selected.

-

The extent to which a proféssional atmosphere is displayed
in the program, the greater the p;ogram with will be
determined by others: "Tﬁe‘teache;.determines the degfee of
1egitimacy of the program. The justification lies in the
quality of its products." |

A high visibility within the school is considered

3 . -
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necessary to encourage students and to create a strong
foothold within the school. "The high profile of art in this
school, and the students wide activities increases student

. .
image of art as well as its accegtance as a legitimate and

preferred course.,"
’ » . .

4 Self Expression/Communication
3

-

peers.and haying a definite need to establish a persona1ity
uniquely identifiable‘to themselvés and others. One of the
méans Qhereby this recognizable personal character could be
enhanced is through expression of individual beliefs. Such’
vaiuing made visible would define fof others a éingularity
of being which was reinforced withiﬁ the group. Teacher D
felt the art work produced by students at least provided the
attempt at communication which could only benefit student
growth and maturation.

Self-expression was also éséociatéd with a "setting
right" of a person's conflict between desires and needé;

-

The required, somewhat restricted high school curriculum,
offered a choice for sfudents to input persohally in very
Iimited ways. One means to do so was COnsidered to be art
and in’'this sense once again reflects an escape from less

en _oyable tasks; as well as fulfillment of a need to assert

one's position in the greater school curriculum.

Students were regarded as persons concerned about their,



Enjoyment/Satisfaction

.

Art Teacher D stated that he found a great
enjoyment in teaching art. It was, he thought,

of the more'pleasurablezbrograms.in.fhe school.

90

deal of
certainly one

The students

chovose art for lrrgely this reason and those who found it

otherwise were not regarded as putting in any real effort,

a
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S

Student Teacher A

" Purposes/Benefits

Art classes were considered the natural atmosphere for

the exploration and application of skiils traditionally .
associated with the creative envirqnment. These skills wé;e
considered de;irable and within the ;each of all students
given reasonable instruction and student effort. .Art
classes could provide "the opportunity (for students) to
become better technicians", resulting in a sense of
satisféction and encouragement from their mastery. The
aequisition of abilities to increase one's_constructive use
-of recreafional time was mentioned as‘another benefit to be
‘derived fréﬁ the art class. Once again skills were to be
the foéus of tﬁe art teacher. | r

> There was a belief in the transferability of creativity
from'art to other domains. -Under_this reasoning creativity_'

was to be fostered for the overall.development of the -

individﬁal.

Perceived Attitudes

.This student teécher'spoke confidently about the
attitudes she perceived held by the students in her art
class. She felt fully half of the students present in her

art classes had ambitions other than to be successful art

: | 91
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students. Their reasons for attendance were to gain eesy

i I- . - . .
credit, while their reaction to work was generally negative
and they sometimes expressed openly a resentment to be

required to do anythlng

Within the art class Student Teacher A estlmated four

)

or five students were deeply interested in accompllshlng all
they could, but were "frustrated as he}l because they.had to .
cope with the others." | | ”
Student éttitudes‘wetevseen td'affeet overall student
response. . There was a "middlelgroup" who would be‘mote'
receptive to learning if tne“ﬁpeer influence" did not make

it so difficult to openly participate. A "latent potential"

by many students was considered to be stifled by this peer

pressure, Accepted code allowed students "to like art but
not to show it." TIt's preferableito "say 'Gee, this is a
dumb project'", but given a choice to do their own project

students exhibited a definite need for more teacHer
.instruction. They felt neither capable ofAimproving the
perceived quality of the art projects, nor the motivation to
try.
Parents

Parents were regarded as not strong supporters of the

art classes; although "

some saw some purpose in it." This
was evidenced through conversations with some parents, but
this 'something' seemed to be an unknown to the student

teacher who suspected it was in fact an unknown to the
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._parents themselves, ClasSeé like math and science seemed to
be péréAi édpporfiye since‘they could be considered useful
.,qu job seeking; they were régafded éb "bread and butter
tiaSses."
‘Teachers
Overall science and maph teachers did not appear to
reflect sympathetic attigudés towards art "except when they
themselves are involved." 1In short they.régard it as
somewhat of "a neéeséary.évil - it's nice tobdo;” Meaning.
here was not taken that evils are necessarily nice things to
become ig;olvéd with,‘but that while art seems to -be a F
required evil, it could élso be tolergted as‘a nice
(possibly iBnocent) fhing to do. ' §

Student/Curricular Issues

Encumbent upon the art teacher facing a body of
students,‘diversé in their abilities énd attitudes, is the
need to centre the progrémlfor the maximum benefit of the
class. Student Teacher A was very determined that "bright
studénts not be left to'get bored in class." It is the
reépqnsibility of the art teéchef to allow these students to
reach their maximum. "Students who do Qell in art should not
be held back by others." .

Bfigﬁt students and not®so bright students, each

possess problems which require the teacher to effectively

deal with their abilities. Student Teacher A has
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acknowledged the seeming incongruity between her desire to.

concentrate her efforts on the best students and alsoigive -
. N Y ad™ ‘;’,
the remaining students a valuable experience. She st&tedi?

g KT

that her concerns were primarily short term, Achi€vinyg
RSN .
N
worthwhile experience helps all students develop ‘a—-S€nse of} 
v\? . '\/ v

self-worth; the long term benefits to sociéty W6hl& foilgwf>
Since she féit ﬁvocational concerns (aré) not the Concerﬁ of
the art clasg;, she was satistied that attention to personal
growth would bring about favorable results'in the students;
results which would contribute to the studétns
attractiveness as a job prospect. |

Self-Expression/Communication

Successful comhunication of personal meaﬁing to the
_public ﬁn a similar manner to an artist making_and then
pfesentiﬁg his work, is éuggested as the desired approach
for assessing the value of the work. - The posséssion of a
high degree of technical skili would not of itself
constitute an end but a mgans whereby students could more
effectivélyiattempt this communiéation.

.If at the end of grade 12 you can draw a cyli;aer
- so what? Who needs it® Students should have
technical skills but also ideas. Find ways to
conVey‘to the public (their ideas). Art ié not

_mindless. I think it should be more academic.
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Enjoyment/Satisfaction

‘Student Teacher A felt enjoyment was a desirable
aspectvof the prograh but strongly reJected teachlng
:dlrectly for student enJoyment In fact she doubted the
practicality of even‘attempting this approach, "I don't
think you can geer\your program to.please the students."

‘Lodg-term goals would seem to develop in a more
structural manner as the immediate 'survival aspects' of
teathing betame less critical.. In line with this Student
Teacher A stated her short- term goals were formulated @nd
they eentred around a need to give her students and gain for
herself a sense of "satisfaction" with their work.

Teaching art - drt-alldws me to express{myself in
‘a mannér not available elsewhere. If you cook,
sew, do carpentry - the;g is a sense of

accomplishment which céh be garnered from the

process. °*

STUDENT TEACHER B

Purposes/Benefite

The ‘primary obJectlves of art classes .And the s: ngle
most 1mportant 1ntent of art students accordlng to Student
Teacher B was towards the expression of the individual.

Other benefits included enJoyment and the opportunlty to

bu1ld a portf0110
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Students. L ' ) ' \

v

There were constant féfefrals made by this S;Udgnﬁ
Teacher to 'self—expression; as being - the key element\of“the
ark‘;urriculum} She. felt she shouldﬁémﬁhésize phis objective
in her claéses and supported this;deciéion py,sqggésting
parents and éthdgnts held similaf views. | o o

_Student Teacher B‘jnterpreted self-expression at times
as doing unique indiyiduallwork.' Such work she felt, was 
"worthwhile; to come out with sémething unigue." Students
seemed to gain pride from "making and doing differeﬂt;

[¢

unique things. They seemed to appreciate new ideas." This

Perceived Attitudes ' N Y

enjoyment would reflect in art-related job situations for &

. ) .

some, she suggested, in order to gain. a feeling of

satisfaction through work.

Parents

In her estimation parents were-an easy group to please,
Succinctiy put they_"1iked everything!" The accébtance of
art studies though was kept within the context of a”"leisure
time'activity"‘or as a "cultural snobby thing", to be~known

for. "I think a lot of kids are forced into it fon‘looking

good. "

Parents were seen to moderate their support for art if

st;EZ}ts became overly involved, as it was considered a poor

caregr-thoice.



Teacher -

P

,

.SCUdent Teacher B thought non-art teachers presented a
geaerally favorable attitude towards art. "If they we{e‘
truthfu[} they seemed ao be very positfve. They felt it.
contnibuied to the school atmosphere - even helping witﬂ'
displays." |

Administration

The:administration was perceived as a willing

. participant in the responsibility of schooling.- children in

all appropriate realms. As "part of the total education"
they were seen to provide art for "balange" and also. out of
requirement,

. <
Student/Curriculum Issues

Once again the suggestion of a high profile art program
being‘a successful art prdg;a@ was mentionéq.~'1f other
studenta saw products like a mural they would feel.that‘was
a symbol of good skudent based activities in thlie school.
"Higa visibiligy" was only a factor{affeating consideratijon
ofvStudenta for courses, .Rivalries were thoa;ht to exist as
a matter of fact and math or art people would battle it out,

Bl

‘defending their choices pr1mar11y on the grounds of

familiarity and long~term association. .

! ~ ’ 4
The teacher's role in class was expressed with the

usual description of a "concerned" leader figure. The

" teachers should "give students a chance to Pull things out
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f9r expressing thémSelves. Shéd should always be one step
ahead to offer suggestions."

The fostering of "personal relations", was deemed
essential. Inherent in this relatidnship is a trust that
students get from the teacher. The program gains validity
in the eyes of students and their input increases resulting
in greater accomplishment for the individual and total(
program. There is a great deal of freedom associated with
art classes according to this student teacher, and this can

be capitalized on for program diversification.

Self-Expression/Communication

The principle of self-expression is paramount to this
student teacher's concept of instruction, while the products

of this expression are seen as highly desirable.

o

I think it is very important to value

=
-

self-expression, Par nt:. see it as important,
They would like to u-derstend what is happening .
. . . to be able £o s¢ tht finished work.

This is doubfle;s the situation for most‘teachers. The
meaning pf self expression gains some clarity in noting that

"art can provide a creative outlet when doing mundane jobs."
The necessity to express oneself is seen then as a relief
valve to some extent. This is further borne out be stating

that "without this outlet more destructive attitudes would °

emerge,"
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I't was stated the goals for the program were split
between immediate and long term needs.
Méybe half and half of program short term/long
term. Short term goal is to iearn to communicate
visually. A long term benefit is the awareness of‘
.this visual communication.

j
Enjoyment/Satisfaction

N

Immediate enjoyment was stated in terms éf importance
as'taking precedence over long term vocational or
recreational plans. This enjoymengt consisted'partially of
the pleasures found in the making.of art, but was also
explained as a sense of satisfaction in belonging to a high
.profile program. Art students were given much recognition

in this school as a result of the numerous murals which

decorated most of the school hallways.

- STUDENT TEACHER C

Purposes/Benefits

This student teacher outlined the'benefits students
could receive_in_two catagoriéé. The most important
function was to pfb?ide the opportunity for étudents to gain
en joyment and sgtisfaction through self-expression. The"
second mentioned benefit was the preparation of'sﬁudents‘for

vocational purposes.
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Perceived Attitudes

Students

Generélly‘students weré seeh to view art as ”one of the
more‘appealing options." . They were reéarded as holding a
generally positive attitude whether they had taken the
course or not.
:Pafénts

Parenté accepted the program as having merit. This
feflected.their concern for the arts in general. as well as a
desire to have their children more proficient and
knowledgeable in the arts. ’They were percei?ed to generai]y
resist the notion of their éhild persuing art careers, but
recognized some individuals were well-suited to s.ch a
career, - \

Administration

_The adhinistratibn, considered géherally open, assessed
the value of the program in terms of "the quality of the
"work produced and character of the aft teacher." The
administration was here regarded as making little
distinction between the values inherent withiﬁ the art
experience an@ the values apparently assotiatedeith the art
teacher. That "they wduld think of the art teacher role és
supporfing of student cultural values", seeﬁs éuggestive of
regépding art teachers as fulfilling a unique role in giQing

visual form to student identity.
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Teachers

Student Teacher C felt other teachers in the school

—~

were open and sdpportive of the kinds of activities they -
encountered from the artyclgiE;JV&hese teachers would

usually "enjoy seeimg some work in school", and were

"generally concerned about the program."

Student/Curricular Issues
Assessment of program should be assessment first and
foremost of the teacher.  Good teachers are‘knowledgeabis//w

. ‘ ;
and skilled enough to demonstrate most techniques to

~students. The program should prepare students for career

K0y

choices in art as well as providing the opportunity for
worthwﬁile exploration of related materials and method to
broceed in the cléésroom.

A basic component of art programs, according to this
student ﬁgacher, Qés a sound éoﬁmercial training aspect.
This would present all students with a background which was
benéfiéai for all and particdlarly useful for those who |
wished tg pursue this direction as a career.

The value ofAthe.experience in the long run was
d0ubted, with.a belief that not a lot of value is learned on

a daily basis. Said Student Teacher C: "At the end of the

year students will regard a.few things as worthwhile, but

tend to keep only one or two items from the year's work."



102

Self—Expression/CommunicatiQﬂ

Self—exbressiﬁn was regarded in somewhat,therapéhtic_
terms, as a means of "heading off any future psychological
problems which might result from students not findiﬁg the

means to express themselves."

Enjoyment/Satisfaction

Involvement in this program would be "one of the most
enjoyable things students would encounter in tﬂe.year". This
sense of enjoyment was to be afcrued from the utilization of
art for personal unde;standing, éSVeXpldiHCd; "enjoyment

comes from self-expression."

STUDENT TEACHER D

Purposes/Benefits

"Visual expression” and "creativity" are méntioned by
this student teacher as_eséential considerations fof
teaching a;t. The opportunity to build a po;gfolio,
exﬁerience a variety of materials!and methods., an@ to
contribute a unique attribute to épe’s background were

3

offered as benefits to beracquifedxmhrough this experience.
Preparation for university was also mentioned, ‘but was
not considered significant due to the small number of

students who would be aE}empting preparation for an

art-related, post-secondary education.
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Perceived Attitudes _ ' ,

‘Teachers
Student Teacher D considered the situation in his
school as quite "traditional." By this he assessed the

teacher approach as traditional in materials' use and

pedagogy. Reaction of other staff members was regarded as

non-committal toward this area. An example was made of the

A '

Physical Education tea;her‘commenting on“artéﬁeg@%ers as
"the decorators of society." This student t;acher regarded
the comment as a derogatory one and saw it .as an expression
of viewing the value of art c'asses in shallow terms. One.
wonders though whether guch comments maﬁe to a student
teacher may be thrown out to }test thé waters' of the new

recruit.

Administration

This participant believed "nothing could be lower in
the estimations\éf‘the school administration." As an
example of his reasoning, he stated the art budget was about
one third that of. the Physical Education budget. .He did not
offer suppoftive érgumenfs for progranm, materiais or class
size comparisons.
Students

Thevmajorit; of students will leéve art without a great
déal of enthusiasm being shown for their experience. The/ﬁ\J

failure of the experience to enhance the opinion of students

was reasoned by this student teacher to be a direct result
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of their somewhat closed and superﬁicial attitude toward it
|

from the beginning. A lack of effort at this time was

i
\

translated into a mediocre experience.

Some studenfs were undoubtedly approaching the sub ject
in a good frame of mind. They had reasonable ability, but

{

would be discounted by their peers as;typical art students
for their 'talent'. It seems talent in this sense is a
measure of one's pecullarlty and proportlonally Justlfles
achlevement Non—part;c1pat10n-1s then easily supported by
"a lack of talent. |

Parents and the public were "just not generally too

concerned much except for the cost."

Student/Curriculum.Issues

The unique position held by this program within the
greater school curriculum was accepted in part as a
"pioneering" enterprise in the school, Although certainly

historically this was not an accurate assessment of the

placement of the program :n = - school,‘it did nevertheless
point out the feeling of thnie “ent teacher regarding the
sihgularity of purpose he held —his pfogram. |
Student Teacher D regarded = - pricess of ;:udent
selection of courses as composea . fev Jasic principles.
First of all "most students would ne - tak. thie ourse.

This was understood as both a statew.nt ~f fact in that the

majority of students couldn't possibly . = thi option even



A

105

if they desired to do so, and also student preference just
was not there.

Second, "If you have taleht, you takeiit;" Selection,
tVen, was partly predetermined by ability possessed prior to

course contact, -

. Thirdly, "Most students in the class just go through
the motions." This refers to the majority of students in
the class who have decided ;o take it but not to do any more
than is absolutely necessary; and then with reservations.

Teachers rewrite or redefine the curriculum to suit
their own perceptions of nécessity and practicability. The
best approach is short—term;emphases since '"there is not
much call for the things you learned in school."

’

Self-Expression/Communication

The need for persbnal expression was quickly

-

¢
idé;iified, not so  the definition. This student teacher
stated that it was, ". . . hard to define what it is, but
there is a need.for eQeryone.to express themselveél"
Student Teacher D sensed or had been convinced ofvthe~
importance of art in the curriculum but was 1afge1y unable

to substantiate this conviction.- He concluded that

"Something as intangible as creativity (still) has a value

for society."
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Enjoyment/Satisfaction
If the kids are‘content, so too are thgbparents in és
much as they value the 1imitedlgarameters of the art class
experience. Enjoyment of the cdﬁfse was partially explained
in terms of doing something which did not have to obtaiﬁ
academic jﬁstificati&n. It was enough that it brought a
sense of accomplishment and satisfaction. Other students

reinforced this purely sensory involvement by holding it "in

awe'l, \

S
They see good drawing and quickly respond to what”
they see. They don't bother with asking about

marks their friends got in the subject, but what

the thiﬁgs looked like.



CHAPTER SEVEN

INTERPRETATION OF DATA

>

Introduction

A review of the literatire of art education has
revealed some common objectives and p@tionales.for the
tééching of art. These are the opinions of art educators and
do not necessérily reflect the attitudes Af students or ‘
student teachers. There is a distinct lack of material
regarding the attituaes of these latter’two grdups, and it
is partially this unknown which has been addressed by this
study: Further, it is of continued importance -to determine
1f such oplnlons and attltudes regarding art education are
shared by all part1c1pants or merely co- ex1st in an amicable
environment. Flnally,‘lt 1s.significant to ascertain the
relevance and meaningfulness of the art pfogfaﬁ for these
pérticipants, with an appreciation éf the cbnsequences such
accéptan&e connotes.

Some of thebmére prevalent conceptions of what issues
are sigﬁificant to the field of art education are surveyed
by Stephen ﬁobbs (1974:169) in a r v.:w of related‘
literature he undertook in 1974, Dobbs looked at goals and
objectives fof art education that ranged frdm the purely
aesthétic to the enhancement of social studies, by authors
including Eisner, Broudy and Kaufman, among others.

Recurrent throughout the literature are. the following

- 107
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topics as outlined in Chapter Three:
1. Rationalés -

a. The purposes and benefits for which art is
taught/taken in high school.

b. Vocational and avocational consid;rations.
2. Attitudes -

The manner in which other pers&ns are perceived
to regard the value of art in the hlgh school.

3. Student/Currlcular Issues -

a. Students' ehoice and selection of;art
program, |

b. Curricular issues such as perceivéd official
stance, timetabling, content of program, the role
of art in the school generally,

i‘ 4. Self Expression/Communication -

‘a. The meaning and appropriateness of self
expression in art, and degree to whicﬁ one
attempts to communicate visually, |

bi Socialvresponsibility and awareness.

"Enjoyment/Satisfaction -

f'
/ The significance of the sense of enjayment and

/

accomplishment gained by .the art student.
These ideas and concerns were utilized during
interviews to establish a basis for discussion. Topics were

-raised in random order and were never given precedence over:

the concerns raised by respondents. Nevertheless. all topics
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received some, albeit varying degrees, of attention
depending upon the interests of the group or individual. No
prescriptiye format was adhered to, and every effort was
made to allow for responses not anticipated in initiating
the discussion. , , g
The groupings used in Chapters Four, Fi?e-énd Six were

deemed'appropriaté for effectively dealipg with thé Qata and
allowing a presentation in a structured‘manner. The
information summarized in this qhapﬁer“does not‘rétain this
formét since the objective is to.now lookvforlwhat the
findings conclude regarding the aft program fOr each group
of respondents._Theiritypes of answers and the emérgeﬁb.
themes from their discussions are included. Responses wére
.grouped (see Appendix B) in outline»forﬁ to assist in reyiéw
‘and comparison. |

| Chapfer,One_Qutlined the P;pblem of the Study in three
parts. Thesé.are.presepteg with an interpretation of the-
.program és experienced by participating individuals and is
an attempt at a desdription ofwwhat meanings are held within
'this.uhderstanding. Chapter Eight lists the conclusions
which eméfge~from this chapter, as well asvthe implications.

they hold for art education.



Summative Desc¢riptiwns

1. What are the undeflying meaninés of the art program

that exist for the art students?

Students experience the formal art program as one of
many environments they participate in dn a daily basis,
Physical and psychologfcal cues continuously define the

situation and make /demands upon them, ahd the manner in
| ’ a

- - -

which arp students Fomprehend to these cues can

be noted as the opeﬁatiii/a;t program allow1ng one to
assess significant -aspects of. the content of the program by
assessing thevresponses_of the students. |

Art students have stated their reasons, and those of
their peers, for electing to take\art, are usually‘for'qhe
of three phrpoges; Firstly, they have placed themselyes into
a category of sthdents seriously intetested in pufgui"g an
enjoyable and worthwhile program in art., Secondly, some
stUdents, they fee1® will" take‘art in hlgh school because
they believe it is p0331b1e for them to oftaln credlts with
m1n1ma1 effort and they don't partlcularly object to the
nature of the work. This category of students comprise the
greater nhhber of'studehts passihg‘through the'program, and
while theyMQOn{t directly make harsh demands on the -
teachers lesson plans, since they accept the job of maklng

art for cred1t they do nevertheless 1mpose a 11m1t1ng

effect on the ambltlons of that class. A settllng for
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lgissez—faire work Creates no demands for' superior
performance,,consequently this catégory of students seem to
apply brakeg to progress within the orogram.

Thrrdly, there are others who through pressure from
parents'and administrétion, are there becaude theyviack
suitable options, and these stUdents‘will)u§ﬁ;lly become
disruptive since they.feel'no ourpose in becoming involved.
Such students are perceived as ones who eventuaily skip
" classes or quit so that despite their‘negative tone, they
actually have "ittle impact on the class in a significant
way in the long term.

The art students who are part1c1pat1ng 1n.this study
have been selected by . the1r teachers as persons serlously
1nterested in studying art and would; as grade_tMelve
_students, probably be among those who would choose further
educatlon or careers in art. Thé consenus among these |
students is that it is not a reallstlc objective of the art
program that students should prepare for a career in art
Such students do not hold any strong ambitiohs, and with
very few exceptions, are not inﬁolred in art, outside of a
protracted personal 1nterest. This is an 1mport§gt pOth
when one recognlzes the need to ratlonallze the ex1stence of
art in the public schools is often for gust.such ambitions.,
These ambitions are éiﬁfors eiternal-to the‘individual SUChd
as consumer consciousness job and unlverSIty preparatlon,

and are in dlstlnct opp051t10n to the ratlonales of the
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students. Studcnt%lsuggeét the purposes they perceive the
program to»hold;for them and the benefits they can“derivq
are primarily those of personal satisfaction; represented as
.enjoyment,réelf expression, self disco&ery, and a natural
choice given the students' background of interests.

The premise:has.beenfoffered by these students that
true understanding of art is only experientially acquired
and this is reiterated in perceiviqg their parents and
administration as without understanding since they lack this
personal exposure. Their parents are, they feel, operating
outside of the value system they hold aﬁd to.a great extent,
this is seen as a loss of intégrityi the parents vision
reduced to external needs such as jébs and money. The
supportive actipns of parents and administration are
accepted as ones of obligation as well as genuine concern
for the welfare of the students, and not a direct reflection
of & "‘ef in the value of art. J

The seﬁse of enjoyment these students receive from’

their pf&éram is regarded by parents as important enough to
allow their children to participate with the understanding
this is a school or leisure time activity, not a career
possibility. Non;art students derive a degree of enjoyment,
too, in vie@ing the art works and murals reinforcing the
satisfaction art students already experience. The type of

student who possesses a degree of talent in art is likely to

become involved, or at least, act supportively toward art
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students and the proéram, while sohe animosity may appear
from those who are convinced of their own inabi%ities.

v Art students comprehend a singulaf motivation for
continued association with the art cla;s, eveﬁ if only on a
leisure basis, and this is stated as a desire to make agg
view the art they find pleasing. Because of this they
suggest a mandatory course prior to high school in which all
students can assess the qualities of art involvement and
make a more intelligent decision regarding their high 'school
options. Students emphatically refuse any sense of
‘obligatory involvement in high school art suggesting this
can only result in unwanted students downgrading the quality
of the experience, and tﬁe threat of removing the
pleasureable aspects, Since the program presently éxisté
solely on the basis of student selection and the meanings
they perceive in it, it is both significant and fundamental
that their considered number one criteria be maintained.

The possession of talent, ogvat-least the perceived
possession of talent presents art students with a sense of
rightfully belonging to the class. Students further argue

‘that the degree to which other non-art students positively
assess their own capabpilities, thé greater the possibility
of contempléting this courée option. Whether these other
compétent_students do; or‘dQ not, get into the program, they
will elevate the poéition of -art in the chool hierarchy of

R

o

things-that-are-acceptable-to-do. The murals and other works
. : :
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are appreciated by them, so in a sense they are linked
through this display to the aft.students in élass, providing
a positive atmosphere which in turn encourages more student
work to be produced. In other words, tHe display of talent
helps precipitate increased displays of talent, while
functi&h;hg to give iﬁcreased credibility tovthe program.
These attitudes, -while not directly constituting an
aspect of the program, imply the environment in which the
program bperates; an environment which ig withdrawn in
character from all outside of its core (i.e., the art
students and teachers) except for a éharing of the products

of that program.

2. What are the underlying meanings of the art program

that exist for the art teachers?

The objectives orjginally outlined by the art teachers
were similar to those of the students with more emphasis on
preparedﬁess for future endeavours. University or job
preparation, while not a fundamental concern; was
predominately -agreed upon as desireable since understandaﬁly

/’“*\\ihese art teachers wanted to know their graduates wouPﬂAnot
b;\lacking in some degree of readiness should they choose to

¢ go this route; One teacher, more exfreme in his outlook,
stated the success of the art program could be assessed in

terms of the number of students who sought art careers. This



is somewhat questionable in practise for at least three
profoundly obvious reasons. Firstly, pcogram evaluation
cannot take place with such great time spans that ‘enable
students to graduate and develop careers. Secondly, the
multitude of factors affecting career selectien and the
_proportionally small number of persons who accually pursue
art careersAnegate cdnclusive evidence of progran influence.
Thirdly, there is no justification for presupposing career
selection as final fulfillment of either concern or talent.
Further, this teacher, though adamant about stating such a
.Ppriority, alluded only once to a student who was
contemplating such a decision. It is more interesting here
to nete this teacher's perceived necessity to substantiate a
program on such merits, while other teachers mentioned
lesser degreee of continued art involvement. This teacher
expressed a great deal of uncertainty as to what was to be
accomplished, how to do it and whether it was worthwhiie
anyway. .

Other objectives included the creating of a class
environment conducive to art making, an emphasis on personal
achievement, and the promotion of art through increased
exposure. The interviews suggest these objectives, mostly as
student/ert oriented, (i.e. they are-not of a long'cerm
natnre), took precedence over the other objeccives.

These art teachefs have stated a sense of isolation

within the school, and a feeling that what occurs in their
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programs is not truly understood or appreciated. The program
they experience is not a part of the core curriculum in the
same sense that Math or English is, buﬁ this is not to say
it is of any less importaﬁce sinmply that its role is
outside the scope of more academ C courses. Art progranms
establish their own paph and in pome cases play an important

.role in the life blood of the school. What is worth noting

here is that there is a perceived peculiarity regarding the

~

art program within the context of the school, and its
uniqueness in purpose and worth is reinforced through most
contacts.

Historicaily, the artise has been as one differing from
others in perceptual and/gr manual skills. The artist of the
italian Renaissance might have “zjoyed a sfatus of one
‘gifted with artistic prowess and insight, virtua]ly through
Divine.selectipn. At an opposite extreme, the life of an
~ar£ise such as Vincent Van Cogh, yhose stark and colorful
biograbhy, rieh in romantic'examples of eccentricity and
turmdil, helps perperuate'the larger—than-life stereoﬁypical
Bohemian artist figure. Examples sucs as these do little te
demystify what the program of art is about in the public
school Parents may wonder as to what learning actually
occurs in the art class anyway7\Accord1ng to the art
students in the previous section, there is no easy way to,

answer this question without undertaklng the experience

personally. Chapman (1982 69) points out that in the United
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States about 80 percent of that nation's youth have had no
art instruction from a qualifiedrart teacher beyond'one
requ1red course durlng junior hlgh school Aasum?ng the
flgures in Canada are 51m11ar it leaves little doubt that
public opinion may be as much influenced”by_stereotypes‘as
by informed consideration. |

- Art teachers, more dubious in concerted judgement than
students, assess the orogram\as reasonably meaningful for
those involved. The role‘they‘play is rewarded mainly from
student responses, and also from the degree of satisfaction
in;seeing‘studehtE' work appreciated by others. Art teachers
do not hold the same sense of meaningfulness 1n‘regard to
their own position. There is a greater degree of .uncertainty
as to‘the.transforhative value of their role in the ‘art
classroom. Combined with this, the art teacher cannot
clearly perceive thelldeal state of either an art program or
student- since the valuesvlnherent in the currlculum and
w1th the part1c1pants are somewhat at odds.

Parents administrators, other teachers, and non-= art
students are generally percelved as holdlng negatlve or
neutral attitudes towards art. Paradox1cally,vthere is; on
'\the other hahd, a sense of appreciation of the produots of
the class. There should not ex1st here a mlsunderstandlng
regardlng the questlonlng attitude of the art teachers and

the questionable attitudes of persons external to the

program, The teachers, generably knowledgeable and concerned
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in their field, ‘express their reections_to what they see
occuring within the frémework of their classes and schools,
which becomes a less than adeduate metamorphosis of values,
EOSsibly simply two ;alue Systems running parallel and not
truly supportiné each other in a singie venture. Within this
context teachers wonder aloud about what is feally occering
and what effect tﬁey have. In contradiction, parents,
administratbrs, and others possess a value system thet does
not hold art as 1ntr1n51ca11y worthwhlle and possibly only
beneficial for supporting other needs. ‘

Art teachers are notlceably interested in overcoming
the 'weighting' of their classes with disihterested and
uninvolved students placed there thropghvschool—di;ected
decision making., Theyvsﬁggest a mandééory eprsure to art
for students pfior to high school to enable a more informed
and iﬁtelligent decision.regarding art as an obpion. Failure
to stem the present trends can 6n1y lead to further
tensions, since the 1ntroduct1on of dlslnterested etudents
into the class 1nd1cates the degree of. support the teacher
canvexpect-from admlnlstratlon. It also establishes the
nature and extent of elass involvement.

The skills necessery.for communication and self: .
expression are taught by all four teachers as a basic aspect
of‘theif.program.VTeachers believe these skills can be_ |
acquired by virtually 511 students_if they make,the‘effort

&

to participéte sincerely. One teacher stated she had as her

L3
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primary objective the aquisition of those skills by her

students and that, until then, self expression should take/é

baék seat. Self expression was the primary objective”of
another art teacher and the skills were taught as means of
facirlitating this,

Teéchers see né conflict between high emphasis on
student enjoyment and curricular demands, or a compromising
position created betwgen“;heir values and student'valués
concerhing a higﬁ'prioritf on enjoyable aspects of the
program. fhis pleasureable facﬁor 1s a natural reflectipn of
the type of association students have made with their art

and art materials. Pedagogically,’it makes good sense that

skills learning will take place more effectively, as well as

more meaningfu%}y, if the students are engrossed in an

activity they gain some degree of enjoyment from.

3. What are the underlying meadings of the art program’

that exist for the student teachers of art?

HRationales were, once again, strongly suggestive df_a
predominatgly expe;iential emphasis in the progfam, as
obposed to emphasis on preparation for the future needs of
students. Student teachers have tended to respond more
distinctly from a personal viewpoint than the other two
groups. They tend to possess énd display attitudes which are

more subjective and not giving as much consideration to the
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student-experience program they are part of. There-is no
obvious tie-in between ghe teachers, sfudents and these
student teachers in this regard. Two student teachers have
noted negative feelings with regard toQadministration,
society, and other students and teachers, wﬁile the other
two student teachers perceived these bodies in distinctly
more positive terms. The responses may be accounted for in
terms of individual personality differences, the novel and
possibly threatening role as student teacher in a classroom,
the transition from student té teacher, or a combination of
factors. |

A composite view of the way student teachers feel
others assessing them as potential teachers and the program
suggests they perceive the administration in a less than
favorable light. The administration is seen to éefend the
inclusion of art in the curriculum, but this place is
regarded as just off the bottom, and gets ﬁinihai
recognition‘for providing an avenue for personal and
Lultural 1dent1ty "These student teachers felt that parents
abpreeiated the uniqueness of the art. experience, bgt
prefered it remain a uniquely scholastic or leisure time
experience and not a career ch01ce |

Students possessing ‘talent do best in art,
coneequently, few students are ideally suited to it and most
w111 take the course eolely for an easy credlt Talent may

be developed but some students have a def1n1te
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predisposition to it.

Many of the beliefs espoused by the student teachers
often proved to be somewhat contradictory, possibly due to a
laek of def1n1t1veness at thls stage of their preparation.
Comments notlng the qualities which would define a good art
teacher and a sound program were subsequently followed by a
declaration“of the futility of it all since littie of
consequence occured during the high school experience. This,
too, may reflect a general questioning of values within the
school system and was not taken as a lack of faith in the
importance of the potential role of art teachet.

Whereas there was some mention of equipping art
students with the fundamentals they would need for
post—setondary living, emphasis remained on developing a
positive environmentAfor art naking. The good art teacher
was described as one Qno attempted to teach for all types of
students, who were capable and competent with most art
mediums, and flenible enough to adapt the program where and
when needed.

Self expression was not as easily dealt with by student
teachers as art’ students. Characterlstlcally, there ‘was more
uncertalnty ‘with what it really meant and how best to cope
with establlshlng its position as a priority in the
curriculum. There was general agreement that self expression
was important to the students and the art class was ideally

suited its development. Without this type of opportunity and
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barring any other likely outlet, two student teachers
-suggested that some psychological need would not be met and
less constructive means for this expression might be found
EnJoyment of the students in the program as well as

that of students viewing thé“work produced was considered
sufficient to justify the program. The sense of satisfaction
with the prodess of making art and subsequently displaying
it was thought of as the focal point of the experience. One
student teacher expreséed a cohcern that there was a more
fundamental value than the provision of a plearureable
experience, bgt noted that enjoyment was the motivation for
such learning.

. There. were a number of issues common to all groups
-which reflect deeper concerns regafding the role art

~education can fulfill in the public school system. These are

presented in the following chapter.



CHAPTER EIGHT

CONCLUSIONS AND IMPLICATIONS

The purpose of this study was to determine the
underlying meanings of the art program as'they existed for -
three significant gfoups..lnterpretation‘of the data has
revealed a number of themes common to thé groups and
suggestive of these underiyin%ﬁmganings. These themes are
presentéd with an integpretat;§n of what is implied.

There are two distinct éonclusions which have emerged
from this study which ;ppéar to be central to thé thinking
of all ‘participants, and in fact form fhe basis for- all
actions within the context of the‘program. First, there is ;
pervading sengg of being apart from thénmaiﬁstreém of what
occurs in the school, and whiie this hay»be perceived-as not
wholly a‘'negative connotation, it does nevertﬁeléés, color
the perspective students and teachers possess regardihg
their collective self esteem, i.e. these persons must
conéider themselves removed in understanding from the
general school arena whileAparticipating in this program.
Sécﬁnd, the differing value systems afﬁecting each group do
not mesh and in fa;t may act to truncaﬂe.each other's
orientation so that it is replaced by a single dominant
system, not through consensus as much as from a sense of

survival. In other words, the program exists with the

teachers aware of the reasons students have elected to take

123 e



124

it, and the students aware of theijr parents sense of the

v

"worth of art, but these values are ‘not common to all. These
conclusions are outlined b@low.
A

Isvlation/Alienatieh

\

The awareness of being apart from the mainstream of the
high school enrr&culum'has been shared by all groups. Art
teachers haye spoken of_neutra] to negative attitudes they

) ~
witness from administrators and other teachers, as well as
most parents. They note the need to prepare their students\\
for art careers which will almost never be sought. They
lspeak of long term benefits such as consumer cansciousness
and art in coilege, and yet, the students they have selectedkwq
for this study as . serious granuating art students have _ |
almost no ambition to seek non-leisure time art exposure.
There seems to be a paradox in”understanding of relevance of
the program when teachers attempt substantlatlon of it by
statlng typ1ca1 educat10na1 aspr?gtlons _andhthe heallty
does not bear out such a direction.

'

Art teachers have stated numerous examples of
."

'participation in schéol functions;ysuch as yearbdhk work and_
school ' enhancement through murals. They also point to
partieipation“in cuqticulum planning, allowing‘them to input
directly into establishing the school curr.culum. There

should be little doubt,then, that these teachers are aware

of school needs and desires, and it is in/fattvthis
.b\\\\\

: \ i
~
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knowledge that prejudices their{thinking in regard to goals
for the-art program. The reality of teaching in public
schools is that one must teach what iS-required in a‘public
school. The'unique'uosition art can play in the develobment
of the students must become subordinate to the general aims
of public education. Art is outside the mainstream, even
when it is part of'it; | “

The preparation of teachers/%as never seemed.qu1te
adequate (Wolfe 1978;Hawke 19§ﬁ/Chapman 1982) leaVing the -«
neophyte to become absorbeg” into the Social setting of the
sEhool; adapting and bging adapted to the’circumstanCeé of

his school; findipf out that art education and school-art do

)
not nﬁecess

/_""-“ .
teaqhers, and possibly also.artists, it is conceivable that

y have similar definitions. In considering art

historicqlly they are not alienated because of their doubts
and uncertainties, but doubtful andruncertain because they
_are alienated. It may not be the fault - of 1nadequate teacher
training that leaves teachers unprepared for this Situation

~

but a lack of emphasis on the school level as to what the
program might offer of benefit to students.
The role of art education within the total education

milieu has historically been'elected‘by art educators for

- .
a

its unique contributions, apart from the general trends The
fact that it has chosen this route suggests .a perceived
desire to fulfill needs not cons1dered me t otherwise. In

Chapter Two it was noted .he Progressive Education Movement
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bore little meaning for general education, yet it was
precisely this movement which helped initiate a great déal
of what has become (kot unduestionably) cufrent art
educational doctrine, such as fhe belief in the natural
ability of all children to create art. This movément gave
art education a sense of credibility which was -also sought
in trying to justify art education for psychomotor skills
development, creativity training and perceptual awaréness;
each élaim avoiding the value of art itself, since they had
nothing in fact to do with art, or teaching it or learning
it., It is s&lely»fo:/fﬁg purpose of justifying the program
in a public school envikonment.

The effort of art educators to carve out a niche for '
themselves is an enterprise continuously undertaken aﬁd
possibly sjdepracked into adopting a totally artificial
stanqﬁ, i.e. giving up'its uniqueness ifn art to parade its

uniqueness in dé%iveridg on general educational needs{:i‘.
L ‘s _ N
Chapman (1982:35) warns that acceptance for_this reason is
no‘ﬁore likely than fgr art centered reasons. Fré%"éxternal
 demands for 'accountability' art edu;atfoh has sought
acceptable accoﬁntabie answers. Internally, maybe as a
'gansequence of such demands, it has not ventured far from

ihe traditional studio-based directioﬁs that have always
marked it. Painting oh canvas, dréwing and printmaking are

still the.staples of most art classes whiie environmental

design, technological apparatus and commercial controls are

'

»
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considered too removed and risky. With respect to social
impact, Chapman notes a tendency to instill parameters
around the studio atmosphere, keeping social issues

comfortably at bay:
...I think it fair to say that studio instruction
remains the single most pervasive e@pha31s in art
education and that most childrenlare shortéchanged
in understanding the artistic heritage and the
functions of art in social life,. (]982:36)
There exists then, also;a sense of self;imposed isolation
regarding allowable avenues of concern as'wel} as techniques
and materials, rooted largely iﬁ whatischool—based

1

Tart'.

traditions have established as indicative of

Conclusion #1. Art programs exist, isolated in purpose from

the mainstream of education.

Value Systems/Priorities

The  school and district.administration which assists in
thg guidelines for the program, is’alsq responsible for
helping to set -its tone. In thisjcapacity it is also
reflecting social demands and expectations, presumably in
line with parental desires. These agencies directly
influence the eventual art program the school will possess,
although not necessarily exertlng any direct sense of

control. The nature of a program which survives as an

-~
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elective retains inextricable bonds to its source, the
electorate, hence ins?ring en open ear to its demande. This
was borne out in lhe study with most students verifying a
‘great amount of freedom in selecting meterials and
approaches for their work, leaving the clear impressioﬁ less
overt influenees could elso,make a contribution. Logically
then, it is conceivable that the parents, covertly through
their children, pass on their expectations to the art
teacher. Not so realistically. Studehts have‘clear]y stated
y/é/geliefvthat they possees a value sysfem,not congruent with
their‘parents or the greater soc1ety They belie?e,
largely, \?FEE _FerE\is little fundamentally worthwhile from
soc1ety s perspective;except monetary gain, and certainly
not an appreciatien of the inerinsic‘worthinese ef art.,
~lLaura Chapman (1984:4) notes there exists a common
,misconception by various groups including educatérs, "that
'the arts, with few exceptions, can be experienced,
,compfehended, and created with little or no formal
education." Such a fundemental doebt,aé to what might be
- uniqeely accomplished through art educatioh, edded to an
administrative and-public‘disposition to support the program .
for non-art educational values, leavee little impetus ker
‘teachers to seek a ratlonale solely 1nd1geneous to art4-
itself. Novice art teachers learn they must undergo a

transformation from what they are told is an "idealistic

conception" of teaching to the harsh realities of planning
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lessons appropriate to administrative understahding. The .
teachers values are, consequently, not given an

understanding ear.

)
~

The reality the teacher éxperiences in the classroom is
in conflict with a subjective reality for purposes of
aesphetié experience whicﬁ is articulated somewhat by
students; reluctantly traded by student teachers for a
positibn, and acquiesced'tb by themselves as art teachers.
Jhis subjectiv% reality aefines a structure of purpose which
is internally verified by the participants, and
instinctively perceived as an inappropriate rationale for
public or administrative consuhption, 50 insteédy a set of
values, constructed rationales;-are developed for
'justification-of the program. This illusion makes things a
little more bearable, since practicability and survivai
dictate that if the employlng and controlling bodles deem a
valuing of the brogram from a spec1f1c perspectlve the
teacher's orientation will become submerged until there is

no further sense of threat, or until the teacher's

orientation falls into line.

Conclusion #2: The art program exists in an environment 1n

Wthh many confllctlng valme systems operate.

There are three other conclusions to this 'study, but each

is thd résult of the conditions outlined by the first two.
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'

En joyment/Entertainment

One can sense danger as an art teacher 'in the
associations that ihevitably‘spring to mind when énjbyment
is ligked to the art class. If art has a purpose it is most
assuredlylnot solely.thét of providing entertainment.
Admihistration, non—committeé students, and budgét—conscious
trustees often relegate the frill attitude to the art class
-éﬂd art to the position of 51mb1y prov1d1ng an enjoyable
time. This is inaicative of a major‘misunderstandiné of why
‘the‘pfogram exists, andswhat, in fact, ért educatibn.is all
about. Administrators and non-art teachers look
patronizingly to the art class-to beéome.a'last‘hope, a
haven for the misfits and academically downtrodden, hoping
here at last';hey may find peace and accomplishment at their
uneducable level, or‘if not, at least keep them occupied.
This ;s not new. |

But wﬁat of enjoyment as part of the aésopigtion one
has with art and not an objective of the pfogram? This haé.
traditionally'been the case, since art eduéat;}s‘beliéve‘
such an involvement with materials has enjoyable benefits.
Herein't29ugh may be the genesis‘of some of the presént
superficial associations attributed‘toAért-education. The
‘majority of art classes and activities prior to high school
are probably of a craft nature and conseduently low in

educational demands upon the student. An enjoyable class
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though doeé not'have té be educationally barren, but can
offer a wealth'of ihportant.meaning that is réoted in sound
educational thegry. ‘ o a

Art sﬁudents in this.sﬁudy desire a class whére they
can enjoy'themsel?es,‘énd apart from the obvious aspirafion
of alllto establigh pleasurable enyironé, it is worth no£in%
that a large part of the school cannot provide the

opportunities for self expression evident in most art

classes,

e
te

Conclusion #3: Art classes are largely regarded as

environments which provide an en joyable and recreational

activity for most of their students.

Talent/Predisposition
Students and student teachers, more readily than
teachers, éccept as fact, that there are those whose talents

set them apart from the mainstream. Art programs, they feel,

. J . S
aré there for these students and the others must seek out

what they are best a?. Teachers see there are skills all
students can aéquire given a little mQtiQation and a
suitable working situation.

The aspect of ftalent' as a predisposition to art
méking is acceptable to all groups; they believe there doeé

.

‘exist a number of persons who are inclined to cCreate art

ey
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w1thout the requirements of sustalned formal tralnlng
Students generally felt they all had talent and were
therefore appropriately occupying a8 position in the art
class. In deference tb an elitist ideal they stated others
should seek but what they‘are bestksgited for, and’would
'receive their satisfaction from that'itvolvement. |
Undérlying the notion-of a concern f&r téient and
skillé devé]qpment is a pbilostphy bften described as a

\

"studio mentality'. By this it is- 1mp11ed that the true
.functlon of art is in worklng with art mater;als usually in
a tradltlonalimanner, and usually restricted to the
propaéation of traditioﬁal skills; Success in this t&pe of
program js‘ascertainéd by»évaluatiﬁg the products of the
class with some‘appretiation for the deéree of partitipétion
exhibited iﬁ its creation The drawback of ‘this approach 1s‘
.a sense of relnventlng the wheel in regards to materlals
usage 51nce the procedures are usually quite prescrlptlve N

w1th emphasls for creat1v1ty 11m1ted to the image developed

.within these parameters.

Conclusion #4: The art program funttfons‘for'all types of.

students, but primarily aids the talented.

‘Psychological Needs/Therapy

ThlS appllcatlon of the art experlence as a type of

therapy has been dlrectly acknowledged by the art students



133

and student teachers as a positive function of interacting
with art materials. The teachers on the other hand, see it
as another abuse of their piogram, wherein adninistration
can 'dumo' students here who present problems elsewhere.

Those most«inclined to argue for the therapeutic
benefits of art are those who find the necessity of -

: ? o
qualifying the program. The art teacher who senses a lack of
‘understanding as to what is trying to be accomplished might
suggest it helpa with eye/hand coordination or w1th
providing the student an opportunity to accomplish
something in their school year. The adm1n1 trator who
Vdoesn't comprehend a true learning situation will atteﬁbt to
utilize the class as a release valve for the other teachers
i.e. students creating undue presaures elsewhere can be
vented to the art room.

It‘is imperative fot all educators to assess the
applications to which art is being subjected in the public
‘schools, and every attempt made to respect 1ts autonomy
Irv1ng Kaufman (1970:272) states, "It 1s_not.essentially a
tool for psychological :ehabilitation or catharsis,
personality formation,lsheer fun»and frolic, cultural

e

aggrandizement or social development",

~

Conclusion #5: Art classes are’accepted by administration as

suitable environments for students with personal,

¢
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educational and psychological difficulties.

IMPLICATiONS

‘The conclusions of thi; research have all indicated a
rif; between what should be and what is occuring in the art
program. This rift can be explained as.an awareneés, on the
part'qf teachers, as to what is educationally valid and
préferred for art teaching, and the need to state other -
purposes for validation Qithin an'enyironment cqpsidered
somewhat alien to the specified goals of art eduéation. The
situation is one in which as‘Chapman‘(1982:144).stqtes,
"Arts educétprs, coilectively,(are so eager to gain entraﬁce
into schools that we seem quite willing to compromise the
identity of the arts for any token representation in the
educational programs of children." Undoubtably, most art
eduéators would argue that once ‘they are in, they can
manipulate the situation %owards mbré desirable ends. It.is

seemingly true. that this is the main avenue into the shools-

at the present, but in the long term, more attention has to -

te paid to forcing.fhe official CUrriculum_fo reflect thé
fheals of the more valid art-based curriculum. |

The conclusions reached in this study and bresented in
the previous section are listed below, with a look at the
_implications‘they insinﬁate. Finally, some rec&mmendaﬁions

are made based on these findings.

-4
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Conclusion #1: Art programs exist, isolated in purpose from

the mainstream of ‘education.

, .
Ae 33
haRY

Conclusion #2: The art program exists in aln environment

where many conflicting value systems operate.

Conclusion #3: Art classes are largely regarded as
environments which provide an enjoyable and recreational

activity for most of their students.

Conclusion #4: The art program functions for all types of

students, but primarily aids the talented.

Conclusion #5:Art classes are accepted by administration as
suitable environments for students with personal,

educational and psyéhologicai difficulties.

Art education does not have sufficient autonomy with
the public school system to warrant fulfilling its own
essential purposes, but most serve a rolerlargely dictated
to by general educational desires. The struggle fo resolve
its placement %Pto the generalrcurriculum without a
substantial loss of credibility seems destined to

continue into the foreseeable future. The tindings of this

.
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'study suggest it is the interface between the art program
and the public school environment that is critically in need

v

of attention.;It is here that a greater amount of
difficulties oﬁcur than one is led to bélieve from the
preponderance ofvattention paid to the interaction of the
child to art, or,thé teaéher to the child. Whereas
unquestionably these areas are critical to an understanding
~of what is occuring with the child, and paramount in
importance to appreciating the art experience, it does
lit}]é to unravel the‘myriad of factors which redefine the
art experience for the school-based éhild.

The intentionality and extent of administratively
directed controls imposed upon‘ghe prograﬁ needs further
research. The findings of this study suggest these may often
be well meant, although seriocusly uninfo;med, attempts to
utilize the program for the benefit of ail. Timetabling is
one mauner in which a great deal of program restructuring is
'achieveq. Cdntrolling the number of students, the typé of

students 'pointed towards' the program, the amount of money

budgete ' for use, and the location and quality of the

3

facilig;*s collectively.suggest to the teacher how and what
to téach. The freedomsbmentioned‘in>Chaptér Ohe that the art
teacher posséssed are now understood as weaknesseé since

there is no concrete curriculum the teacher can point to for

defense. The freedom to develop curriculum is first assumed

by administration, and because of this 'freedom' it should



be noted that a greater sense of control is ultimatély

brodght into play.

Recommendations: ”

1. In the light' of the wealth of research that has occured
between the art student and teacher, a great deal more
research should be undertaken to assess the impact. of the
relationship which exists between the art program and the

administration.

2. That further research be conducted into Lhe.hiddén
curriculum, which is mandated within the school system, and

the subsequent efforts of art teachers to combat it.

3. Teacher training institutions could better prepare
students for facing conflicting value systems, and not
simply trust that their preparation for student-teacher

interaction are adequate objectives.

¢ Art educators turn -their attention to educéting the
school administration and others to the fundamental worth of

art education,

'5._That every effort be made on the part of aft_teacher

training institutions to pressure and inform school Ssystems,

administrators and curriculum planners to intelligently plan
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“for art programs in their schools.
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POSTSCRIPT

This study‘was originated in 1980 as.a proposal and in
the spring of 1981 as a preliminary‘document suhsequent to
collection of data. The intervening years unt11 the present
date have(seen numerous chahges take place in the conceptlon,
of What methodologies can be deemed suitable and acceptablé
to this institution as well as to the broader field of
eoucatiohal research. Subsequently there exist at the
present alternate methods in whlch this research may have
been conducteo which were'regarded with a more dubious frame
of mind at the time of its conception. Such are the inherent
problems of condUcting any research, ;amely that thef“hecome

o

frozen in time and necessitate further research to deal with

o

questions that for a limited;time;Seemed someﬁhat resolved,
onf}‘to be replaced with questions of a more contemporary
nature,ooften extending in .a deeper or more sharply focused
vein. |

In concert w1th the method010g1cal trans1t10ns ev1dent'
in recent research there is the human—hlsjnglcal aspect of{

Y N ,

perceived need, the 11m1tat10ns of 1nd1v1dual cogprehension
of how to respond to that need,«ahd the wonderful
characteris;ic of ‘all who.undertake‘any formaof-continoed
learning, the evelution of self:-

This study, four years in the making, has contributed

much to a personal appreciation of what issues have

.
u . LY
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preoccupied my thinking. The realization that I might
undertake differing methods to conducting this research if
begun today does not imply a lack of faith in its _
significance, but dnstead reaffirms my beliefﬁthet such
preseutly perceived options were 5 direct outgrowth of this
study, and as such’form the basis for continued
investigatipns. .

" In persbnal retrospect, and with hindsight borne of thej
much appreciated advice of my committge” I feel there are
specific procedural changes I would emplo if I uere_to |
undertake a similiar study at the preseug/:z;e. The initial
format allowed me tovcollect data regarding the articulated
attitudes of the participating individuals. This total
reliance on the spoken word with the implicit wariness one
enﬁeunters 1n‘auy limited interview eettlng tends to rattle
the supposition that a compléte understandlng is necessarnly
being achievedz Whereas in fact there may be no such total
Jundenﬁtanding'possible through any eet df procedureé, it
remains encumbent upon the researcher to explore every
reasonahble avenue to attempt this clarificatron of .
"autueﬁtic’experiences and common meéning."(Aoki, 197é:l2)
It was an attempt at finding this common meaning which led
me to select the situational sense-making approach for this.
study. My understanding-of the prdcedure=allowed me to
interview active participants and search their statements

for commonalities, themes which presented themselves for

e
iZ
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identificatiod; it seems somewhat ironic, at this time, to
note the very approach I selected to escape an ends-means
approach should now appear as quantitatively-based as they
., seem. The A,B,C,D groupings do not evoke as.human an image
as 1 originally'eought. The reluctance on my part to a
completely ethnographic approach was, I believe, due in some
small way as,indic%tive of the position of the Secomdary
Educatlon Department s owg growth during the early 80's,
away from the still somewhaf evident quantitative research
methodolqg;es, and my own limited awareness of the_richness
of distbvery possible‘from a tomplete.adoption of an
“ethnomethodological approach. |

My ownibiograpty instilled an uneasiness in me
regardiné the place of art educatron-in schooling, and of
art in the wider séhiety. Having never had the opportunity
to experience art edtéation as‘a student in éublic school,
and having a teacher training period. in an art college which
did little to implant a sense of comprehension of the role
of art, I was rapidly attempting to secure a personal
meanlng that could be articulated for the Just1f1cat10n of
art edacatlon withii the curriculum. Immediately after
reeeivingnmﬁzxg““ -7 8 degree I worked for two years as a
school board A,t ‘. rcerviso: nsible for aasisting'
noﬁ—art traineﬁ teachers 1. .1ishing and maintaining an

art program. The personal neea to find JUStlflcathn was

bec@mlng a profe531ona1 one., Following this time I ‘taught in

i
%
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two provinces which seemed to mirror the same veneer of

understanding I was beginning to associate with most school

‘boards I had encountered.

,

In beginning my Master's program at the University of
Alberta, I read with great interest the abundance of "
literature on matters from the accountability of art to art
making“as é beharﬁoral objgctive. The rationales of
educators covéred varioué apprdaches some of which are
suggéstéd in Chaprer Two of thi§ thesis. This study was an
attempt ro try and'pignﬁ‘pogether the issues and concérns of
students and teachers of art'sp as to help clarify what is

occuring in the art prdgram The result of this study is a

portrayal of the art program as attempting -to deal with art

towards indigeneous ideals whi'2 operating in an environment

which ‘makes demands on it instrumentally,
Laura Chapman (1982) has gone to great lengths to
determlne the state of the art programs across the Unlted

States. The findings of this study reflect her findings.

There is undoubtably a note of pessimissim in tHe tone of

" this study, and this T regret. It is I feel a rather

accurate portrayal of what is occuring in mahy schools, and
the problem is not rooted in simply administrative

callousness, institutional neglect in teacher preparation,

" or poor teacher capabilities. The pervasiveness of the

situation leads one to conclude it is socially

constructed and can‘only reflect those values. The fact that
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»
so many art teachers continue to do exciting work within

their isolated domains suggests hope that the rationales
that keep them going and that attract the sincere art
students are also reflecting a part oi the greater society's

value system, and these values will become more prominant

eventually.

n
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Art Teacher A

I. Cah you identify some of the benefits yoy feel your
students receive from their art program?

R. Well...I sometimes wbnder whether they get any benefit

‘from it...in some cases. In other cases I know they get

benefits from it because I see some_of .the kids going on
into other art areas. In fine. arg Svitecture. /I know a
couple of my students who-have. )

@ .

I. .Are you wéighingfthe‘ﬂghé% art.program

' i ; "art related fields?
k. I think that like in anyrol
certain percentage that gé on in ar¥

p‘rogr‘a& there is a
.there is a certain

percentage that go on” in science; or’@hateyer.

I. If only a small percentage,'eVenllz of your students
went on to take art related work, could you still consider
having had a successful program? .

R. Oh, I think sé\ I think that art itself gives the
students a chance to} express themselves in another way. A
lot .of freedom in th@ program so that they can do things
that they might not have a chance to do anywhere else. It -
exposes them to a certain amount of Art History. It exposes
them to aesthetics, which is a very difficult thing to teach
anyway because we have our individual tastes. Whether we
happen to haye somcthing made out of cheap plaster or
something that is a one-of-a-kind work of art, we still have
a certain taste and a certain amount will rub off if you

I. Can'yoh name what'the number one benefit is which you
hope students will gain through art? '

R. Well, I guess what I/hope for is to find that student
who will go on and eventually make a name for themselves.

I, If T could clérify that; what is the number one
benefit your students receive from your program?

R. Wish I knew. I really don't know if there.is an answer

~to it. Some days I think that I'm in here babysitting. It

depends on the kind of student that I do get. If I get the
type of student who's in here that wants a soft or easy
credit and he doesn't work hard enough to get 50%, then
that's all you get out of him. Then you get a small
percentage that's really sincere. Then.thp@.are held back by
a-lack of space, lack of materials), Yack of equipment. If
you were to set up special equipment for them, you would
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need thousands and thousands of dollars worth of equipment,
I. Is the administration supportive, then?
L

R. The entire system is not overly supportive. Art should
be taught as a very serious kind of endeavor right from
grade..mm. I feel that students, by the time they get to
high school, should have had enough art to actually know how
to draw, and I find grade twelve, university students who
don't know how to draw.

, I really questfion the value that is there at all. I
know it has a value because I believe in it. I took art in
school. By the way I used to sit right here so this school
had a certain kind of influence on me, but I loved art. And
there 'was never any great program here, I didn't know
-anything beyond ...ah...o0il painting when I came out at
grade twelve. I didn't know anything about printmaking,
pottery. I didn't ever get exposed to that. Sculpture? I had
minimal exposure to that. Most of the stuff that I had done
had been pretty Mickey Mouse. But even so I got something
out of it. - '

I. You mentioned that attitudes were less than great, and
you said that this was true for the administration.

R. I can't really say that. I don't know what the
administration's attitude is towards art. We have 1,3 art
teachers so I guess you could say we're down to one teacher
who teaches art.

I. What does your familiarity with parents and other
teachers tell you of their attitudes towards art?

R. Well I haven't had much exposure to parents' or other
teachers' attitudes. Ahh..students. I get everything from,
"I'm gonna come in here and its a soft touch". I had a
couple of guys drop out early this year because they found
vout there was some work to be done. That amazed them! "Have
to do some work? Terrible!" Didn't want that. Wanted to take
drama instead because there was less work. Awh..occasionally
there are teachers who say "Ah, you just teach art. That's a
soft touch."

I. Do you think non-art teachers see some value behind the
program, even if they can't define what it is?

R. I would think so..I have yet to see anyone say, you
know, "We must have more art". Yet, I haven't heard anybody
say, "V must cut the art program out". So I would have to .
'say no: .r* teachers probably see some bemefit,

- .

x

I. What of parents?
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R. I don't know about high school. I haven't had .a lot of

éxposure to parents there. But in junior high I detftinitely

saw this. l"arents. A lot of parents thought that what was
happening was wonderful. - : : ‘

I. Do you think -that this .was a response ,to this
particular program,  or generally to art in 'schools?.

R. Some of what their kids were doing, some of it because
of what they valued. I've seen parents involved in art come
in and they've seen what the children were. doing as valuable
because they ‘saw art as being valuable. There's a value to
them (the parents).

I. Parent attitudes ‘then are largely favorable?
R. Yeah, T would say, generally speaking. I've never had a
parent say to me, "What's my kid doing wasting his time

doing that when he could be doing something useful?"

I. What about any real support?
R. I wouldn't say any real support. But support. Paybe
it's this way in other classes too. o -

I. What about specific directions? Do you feel there is
importance to getting students involved in problems of a
social nature, pollution or whatever it might- be?

R. I think that it is a school teacher's job to get
involved in those things, but not my part in any really
active way. That's a pretty sophisticated way to approach an
art program. I think you could do it, but I think you would
lose sight ot what art is really about, the basics of it. I
think that is where most people fall down. Most kids fall

down. They are never taught the basics,’the nitty

gritty...ahh... ‘ » : i

1. What are those basics?

R. I think learning how to see. To learn how to see and
know what you see, are the basics. If I can teach a child to
see, to see what is in front of him. You ask a kid to draw .
his hands. Now as a baby it-is probably one of the first
things that he notices. Nowfyow@ggge a kid in grade ten or
eleven and you ask him to draw his*hands, you know they
don't even know what they look like. They. don't even know
how the fingernails go on, and yet they have been looking at
this thing for 15%years and they don't even know how it
works. If I can teach a child how to see, he's going to see
a lot more. ’ RN :
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I. If you can bring a child to a 'good state ofﬁbéeing',

But this child lacks the ability to put it down on paper,

canvas or whatever, have you succeeded with these students?

R; They probably become more aware of everything around
them, and that involves that if they be‘come more aware of
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everything, then they become more aware of...eh,..pollution; °

become more aware of differences, similarities, in people.

4

I. How important is just the seeing?

)

R. I'm a firm believer in the old classic way of becoming

an artist. You should learn how to see before you ever learn’?

to create. You ask a kid to draw a tree and right up to
grade ten I've seen the old lollipop tree, and the old

-triangle evergreen tree, and I've seen the house drawn like
8 g ’ . g - ’

I've seen it drawn by 'a kid in about grade two or three.
I've seen the sun with'the-ggysllike a face. This is, in

grade ten! The kid has neverﬁlearned to see. That's fine, -

you know, that's fine. Sometimes these child-1ike things are

beautiful, once we get beyond “them. _

I think...awh..my impression is with most kidsfis,that;”

they would really 1¥ke to be able to draw what they see, and
have. them Gthe-d;awings)-lpok like what they see. Now if you

can get -them to that point, you can get them way beyond
that. But to skip over that point and go beyond, I think
they ‘really lose something. : : o o

4 v

I. To“what~eﬁtenp‘is ﬁeth%ﬁéai abiiity a part of that -
learning to draw? R N . ’

R. ~ The technical thidgthas to come in becaugse it has an

overall impression. I've gone into shows where the t8chniqai

ability stunk, and because of that it ruined the whole show

for me. If I don't see technique, then I really think that

the full, ‘eh, statement is wgak. The love is gone. The -
feeling is gone. o N K -
I. Would you agree ‘that E;ddenté could acquire a set of
tricks instead of a technique which they could use, and
still not have acquired the ability to see? '
K : . . ’ . N 7 ‘&"'.\;, ) .
R. Lots of pedple are around like that! Lots of artists
And they're whipping out nifty little pieces, and ®hey've
mastered a technique. But they haven't learned how to see

I, How do you separate ‘the two?

R. Weilﬁ'lithink_that for the persons that will end-up

"seeing, you will see that the concepts will be far greater.,

Far more impressive than the other students. The thinking
student quite.often...You will see...He may not be as

wﬁ; .
B -‘W?ﬂmw‘g{%"‘h‘ 2
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technically as good as someone who does the hice little
sofa-size painting. You may have something that is a little
rough and crude. Nothing over $49.95. But the concepts are
greater and“‘you have to evaluate that. But I think there is -
a meeting of the two. I think that the person who has the = =
ideas should attempt to work on the technical skills, and
I'ma firm believer in doing things over aamd over and over
agaih. ) : . o .
' "I had an art instructor when I was, in Calgary who used
to say you don't know how to paint until you've ‘drawn a
thousand paintings, and I believe ghe man. To this day 7~
believe him. And I heard the chap, I think it was the
creator of Bugs Bunny, ‘say when he was being interviewed,
when he 'was going to art school he had his teacher say you
don't know how to draw until you've done a hundred thousand
drawings. He said he (the teacher) was wrong. It was at
~least 250 thousand-before you know what you are doing. Try
to get a kid in g?ade twelve to believe that. Th-y thi.k
that whatever they turn out is beautiful., It's fc.iast. .
"“And they're just babes in the woods. And. a lot of parencs
think they are beautiful. ' R 3
R ran an art gallery for awhile, and I had & guy phone .
“"me up one day and.say, "Hey, I've discovered a pain‘ci! This
v+ person is fantastic!" And this guy went on and on and on.
' You know, I was ¢.utious because this thing. went on every S
‘day. I said, "T-)1 tnis guy to come up and see me with .gome
.~ of "the ‘paintings." Which they did. And the person came in oo
. and.ahh, they had a certain.amount of ability. The colors
" were raw. The drawing and painting tkéﬁnique was rather
amateur. Rather, it was completely amateur, and I f#nally
asked, "How long have you- been painting?" And she said, "Six
. months." So she had done maybe ‘thirty paintings in her life,
© and yet the public was going...This John Q. Public was
','hybihg this person, you know, like from the hype I was,
- getting I figured hey, we've probably come across another
- Picasso, Chagall, Rembrandt or ,something or other. Another
person who was*just pure.genius. And this person was turning

'i; out meQﬁﬁhingptmboilefgf With potential. Unfortunately., The =~ .

z A9y

AL potent#al.l
. - LT

Wagfthitre but. they. were being hyped to such a
L degree, thatsphey were $o.good already that I wondered if  _eer

they Would ¢o any further. . ? . , :
'ﬁlr‘t;1de;)wﬁqt;ééppens with the students. They 80 .
“ down-and seggfhe gas station art (paintings sold from & van
in a local."gas ‘station lot) and think it is wonder ful, And _ e
if they.cou®d whip something like that out, then that's
where they would stayi. . T
.I. This is their sfandard?
. r R P3N . R
R; It's the standard. And it's the standard of society,
unfortunately, in a lot of cases. It's when they get into a
.F€al art situation that they start to sée beyond. that in

-

>
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“,B.Q'“When - say bad, I -mean a cgp}?:or,kitSCh; or ‘just not
very aesthetically ﬁleasing.‘Let's put it *that way. I would
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most cases. And when I say "a real art situation" I mean
where they are bombarded by the hour with art, and the high
school doesn't allow that. Not enough time.

I. - Is there something art can offer all students?
o a8 there i :
, i Lo ‘ i - L
. J»Th@&@étically; art should ' probably be a compulsory

~

I0% Whyo o
. L T ‘
R. ™I think tao make people more aware., Of aesthetics. Of

_ghegworid'arouhd-themfgof&thﬁngéiof beauty. Being exposed to
at, In Nbrth'America}fl'tbidkg,and I haven't travelled out - -

“of North America,’ we dre ndt eXxposed to art. We don't see

it on outr strecets, very ofiten. Well,. let's say we do but our
art forms are are soy. ah.: blah that we don't really
recognize it as art. Wé don't look at architecture; it's
-art. We don't look 4t dn automobile, it's-art. We don't look .
at a bjllboard, it's art. But we are not exposed to fine art
like Uie_Europeans tend to be. Not all Europeans tend to

appreciate what they hdve over there either, but at.least

they're e’xpoid to it.

I. What do it mapter? . e .

R. Well I think that it probabl: -:tters a great deal if
people have a different outlook, a tferent taste for
things.. Whether it ¥s how different houses are gecorated,
how different streets look. I think thatfit coufd have an
effect that way. '

I.° What-then,Vasiah_art‘teacher given whatevér materials

_are need.d, becomes. the most important thing 'to teach?

R.. I think that if ‘you -had it broken down in diﬁ%efent
levels to accomodate different Types of people, because I

~think that you could get. by with including a little bit of

art history in their history studying another country; look
at their art. Ahh..perhaps as anakther way of introducing art
to the other 'students, and I -think that you're going to have
to get right down to the artsy craftsy stuff, but I think
that ‘you get beyond the hooked rug that you get over at™
Zellers, or wherever you buy these kits. I think that you
‘get beyond that and get the kids to start creating their own
.ideas. Even if they are bad, it's still better than going
out and doing a paint-by-number. E

sI.  Bad rn’yﬁatﬁéense? W

ax’
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sooner see a kid hand in an attempt at a painting than the

most wonderful paint-by-number that yo ¢ ever seen. T Jjust
don't think there's a place for it. I thini that it reduces
a persc#’'s creativity, it just honest v J- “.ats it. Because
they can be ver uccessful with a cou book, but boy,

ask them to do anything else, and becaus: it doesn't look as
good as the coloring book, they're afraid to go out and tedt
it. ‘ R '

I. What kinds of meanings do words like creativity and
self expression have for you as an art teacher? - |

R. Sort of clithes, thrown around too often.
I. Any underlying truth to them as$ an art tcacher?
R. Never really stopped to analyze it that carefully. You

know, to see whether 1 believe in... Guess there's a certain
amount of creativity that everyone has. I don't reject the
word, just never .se it, Quitefften I would say, "Gee,
that's quite a creative way of%approaching it., Innovative.
Certain human quality to it. A peculiar quality to it."
I. What aspects of the human character are appealed to,
such as self expression, in your program? .

R. I. think that that is probably not worked on hard. -
enough. I think that a lot of the students really are afraid
to express themsel™ s. It's so much easier to go out.:dpd

-

copy someone else': picture or drawing, instead of tTVing to
do it yourself. They all want to succeed and you know, I
tell my students, "You have to work at it,- just like having

to work at learning”how to play a piano. If you want to MQKa

ood musician you've got to practise every day. You want to-
8 y g p

"be a good artist, you've. got to practise ever day." It just
: g g 'y

doesn't happen. It is a matter of learning how to be an-

~artist, It's pot just a God-given gift. Sure some'people are
- given the ability, or the ability to make it, easier for

themselves to do things., Everybody can learn to be. creative
to a-certain degree. '

I. What “types of answers wohld students give as to the
benefits they receive from art? .The most valuable things
they,wouli'hope~to'get from art? : - '
R: Well I think that somerhould possibly. see it as théy
would learn how to do things. be when they start analyzing
how to do/ things, they are being creative to a certain ‘
degree., It depends on your definition. -

N

would state was impo¥tant? - -
{

/

I: What Qould;you say‘y%u're»average grade twelve student

N '
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R: I would think that some would say they got the
opportunity to experiment with, or to try out things. That's
probably how they would word it. That's what most of the
kids would respond like. .-

I: How important is it to consider jobs? Is it vital that
you see your kids a5 always looking to go into a career of
art? '

e O

R: No, because I see the possibilities of becoming an artist

““ﬁ%re very limited. It takes a special kind of person to go
P 3

~there and work his butt off. I .don't care if he's a painter.

< T dé@'t care if he's a commercial-arfist. I don't care if
he's involved in interior design, and they are going to work
darn hard if they are going to be successful, and they are
going to work on the edges of it probably. They could get
jobs such as paste-up artist, pasting things up, but they
really don't need much of an art background for that.

To get into the real heavy creativity, it's like the
old saying goes, you know. "There are a hundred thousand
comedians out of work and you want to be a comedian." It's
‘just about the same way.with artists. ' '

1. Well then you seem to think there are important reasons
for taking the subject. '

R. Oh yeah. For your everyday pleasure. Just for your
ability to be able to hang nice paintings on your wall if
youy need to, or pick out a nice print, or be aware that
something .is considered by people to be aesthetically
pleasing. _ .

I. Why? Since some other teachers might not see this as
valuable, :then... . s

Ri Well if we place everything on money making, then
really I think that probably we can't find much validity in
most of our high school progranms, except maybe some shop

programs where you can see some direct way to make a living.
. N

I. How about Math, Science, Eng]iﬁh, making one
potentially S . : & .
more .empjoyable?
R. ' A& person who is.creative, a very creative person,
. . . . : . o -

artistic-'ly creative or creative period.

[de.ay] : -
I. Does art contribute to this overall creativity?
A, I think so and combined with those things, I .think they

T
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Y
RO e

T



~the program?

158

]
could probably, if you want to put dollars and cents on it,
I think would probably make a lot more dollars and cents
than a non-creative person. Just the fact that they have a
different way of looking at things. That's why scientists
get where they are. It's not because they thought the way

"everybody else did, it's because they thought differently.

They have looked for a different answer, a different way of
thinking. I believe it. If you have a creative person they
will always be more successful.

A

I. What criteria is used by students to assé s

Ay

thégvalge of

R. I think if they had a nice time they would consider it-
reasonably successful. I think if they had an opportunity to
do what they wanted to do, that would make it successful.

' I. You're saying they are thinking about it mainly in the

short term. If they are happy and enjoying themselves now.

. Do they ever- think long-term, whether they will benefit in

the long-run 5-10 years from now? ' °

R. You see, I question .if many of the kids even think of
tomorrow, Because you can ask a grade twelve what they will
do next year. "I don't kifdw. Have no idea." And you can ask
then time and time again, "What -are you going to do next

year?" "I don't know. Maybe I'11 go.to university. I don't.

> know., Get a job."

4

»
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Student Teacher A

I: Would you make a brief statement summarizing the
attitudes you perceived among the high school students in
your school (in relation to art). :

R: I didn't have much contact with the other art.-students in
my school, but from what I saw in my classroom there were
about half of the students there because they thought it was
an easy credit and didn't treat it seriously. They resented
the fact that tPey were made to work and they made it
difficult for the others. There was a middle group that
enjoyed it but were not confident in themselves, that really
needed to be-.pushed. They had fun doing it. And then there
are 4 or 5 in each classroom who are potential artists and
they are frustrated as hell because they have to deal with
the rest of the class. : :

D
I: Are you suggesting that given the opportunity many of the
present art students would drop the course “for some
alternative? : :

R: If ypu had a class of 20 I would say about 7 or.8 would
drop it% : ' g

I: What do you see then as the main;mofivaﬁion‘fo[;
students would elect to take art? .

R: A lot of them feel they have a latent potential.

"I: That seems to suggest art class{is mainly for the
artistically inclined as apposed to the average student.

- L824
R: But there are a lot of people who are art inclined~who—=
just have to have it brought out of them: More would be
inclined except that the peer codes don't.allow them to show
that they are ‘enjoying it. ‘

I: Can you tell me a:bit about peerbcodes?

R: It is allowable to like art, but you are not supposed to
show it. It's cool to say, "Gee this is a dumb project.," I
had that comment from 3 or 4 students. Given the opportunity
to develop their own projects. they conldn't do it, so they
were told to zip up or get out. And that ruined the rest of
thée. class. But they can be shown the,negative effect they
are having on the class, they can ‘be shown this (behavior)
is detrimental to themselves. :

DELAY

I: Does the school lose if there is no art program?



160

;

" R: Wouldn't make much difference to this school since only. &
160 out of- 1600 students take it. Maybe half of those (160)
students would miss it.

I: What is it that you think they would be iosing out ‘on?

R: They would miss the opportunity to become better
technicians. They would also lose in not learning to express
themseélves. ' ; ' :

I: What do you mean by becoming a better teéhnician?

R: Okay, everybody has the potential to draw. I'm thoroughly
.convinced that anybody that sits down,to, can draw. Some are
better than othegs. The ability to technically reptesent -
this cup with line, color, etc.

I: How much of your owngemphasis would you direct towards
vocational- or job prepdration issues?- A S
prepaz . . §oew 5

vy

R:*I am not a commercial artist and dor't pretend todde and
I wouldn't try to prepare students for something that™*I know
nothing about, o '

I: Are there then, aspects of the art program which students
would gain whicl would help them become more competitive
workers? '

R: I don't know abouf‘bécqmingvmore competitive, but I see
‘art as being an opportunity to become more confident in

¢

themselves.

- I; Is it reasonable to try and justify art on the basis of
- vocational preparation.

R: I couldn't justify my program (on that basis). Because
I'm not dealing with the concept of finding a job: ‘
afterwards. I want to deal with the student and what the
student ican do for themselves. If they learn to draw and to
paint they have got something for their recreational time

" later ‘on, fine. If they are very good and go on to
commercial art, fine. I would hope that by taking art they
would be more creative in other things that they are doing. |
If they can solve s problem abstractly through art maybe
they will be able to apply this to what they are doing in
some other field. : : :

t’r;‘, o
N -

I: Would you generally say or concerns are of a long term-
nature or generally short term? ' :

‘R: I think that if T were teaching;Art 10,20, 30 right now
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my immediate goals or aspirations. for myself and students
would be short term, "I did this. I'm proud of it. This is a
part of me." This is what I want them to learn. Had I the
opportunity to develop the program for 3-6 years, then I .
think we should be looking at long term goals.,

. E\‘ ' '
I: Would you ven;usé an assessment of the attitudes of the
non-art staff regarding art téacher: and students?

R: I thirk that.a lot of people in the pure sciences or math
basically don't see the relevance or the importance of it at
all, unless they themselves are artistically inclined. I've

‘had discussions with people who try not to say what they
‘themselves really feel about .the art program for fear of )
hurting my feelings. " ' f
I': What, then, do think they tell themselves is the
justification for the program? . '

R: I think a lot of them look at it as a necessary evil.
Something that is not really important but "it's nice to
do." ‘

I: What about the‘parenté of involved studentsg

R: Well judging from their attitude on parent/teacher night,

very few expressed -any concern whatsoever. We compared notes .
the next day:‘how,many people had visited which department ' LA
and I think only 4 or 5 actually directed questions at us.
Whereas the math, the science people had something more
tangible; "You mean your child only got 62%. They onght to
be doing better." The parents were much more concerned about
that then they were about art. Something-has got to happen
in school from day 1 in order to educate these kids to the
importance of art. b : :

I: Would these parentS'puil their children out“of‘aft'if
that were possible without any great upset? '

R: From what I could gather, kids from higher income homes
where Mom and Dad had university educations, they (the
parents) could see the importance of it. But kids from
working homes, their parents are not too involved in the
whole situation. It is not a bread and butter issue and
therefore is not too important. Whereas .somehow they figure
mathematics and biology are bread and butter issues. -

I: Is the value of the art experience primarily one of a
personal or social nature? ’ T

R: I think the two go hand in hand, If you can have the
student develop their own sense of self worth, then it is.
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inevitable that society will benefit. I would hope students
would say their own personal sense of growth and
e development. Because it 'is only through that development
that any_input is made to<§ociety. 4
) I'm not really too coycerned about that. It depends on
the art teacher. ~ : .

I: Is it all a matter of the art teacher's attitudes?

. R: Wouldn't it hamper creativity to be totally controlled by
curriculum? Nobody has outlined art programs like science
programs Wwith this, this, and this, as far as I am
concerned. And I don't think anybody should. By the end of
grade 12 you shouldfhave to draw a cylinder? Who needs it?

I: Well then, is thlere anything specific which students
should acquire by~the end of grade 127 :
R: T would like the students to know about a lot of
technical skill. I would like them to have an idea, and have
found something which they would like to work with, and to
carry that idea through and to convey that idea to the

. public. I want him or her to be able to do that. I want them
to be confident. "It doesn't look like a tree? So what do I
care for your opinion. It's my tree and that's what I feel
about my tre&i" '

I: Does that reaction suggest confidence?

R: In some ways it is. But -they have to be able to justify

that tree. "This is the way 1've drawn it and if it has N
purple leaves on it, fine it has purple leaves on it. But \\\_.~
that i& only because I feel that in some way that purple

rd¥Her than green portrays to me the idea of that tree." Now
h%”ohght to be able to justify that feeling to you. Art is

not mindless. It's not just something that we can do with a
couple of lines on paper and present it to the world. I

think art has to be somehow made more academic, if you will,

We have been saying art is totally creative and it just

flows from your sg}rit and goes on to the page, and it's

just not so. Maybe it does. But for it to mean anything it

has to come from your mind, not just from the 360 points of

the compass.’

I: Tt sounds like you are suggesting-a fairly definite
notion of what ‘you can?learn from art. Can you define those
objectives more closel¥y? y :

R: f‘think I could write down' what I hoped a child would
learn through art. But to impose my ideas on another
teacher, that's a different thing. ¢
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I: In terms of your own teaching, would you write down ideas
like increasing self expression?

R: I think you have to write down things like that so you
have ‘them to look back over. You have to be constantly
réevaluating-your program. You start out at the beginning of
the year with 5 points, whatever those 5 points are. You
stop a week, a month down the road and you ask if these are
happening. If not, why not? Am I not realistic? Is there
something that I could do to my project; is there something
that I could do with my approach that ,would bring these .
goals to pass. : - , \

I: How much importance 46u1d students reaction (to those
objectives) have on your continued planning?

R: I'm not sure what you mean.

I: Is it an indicator of how meaningful the program is for
the students to respond to your objectives and would you
change your. program according to that rgaction? ‘

' _ ‘ S
R: I think you can't take your whole ‘class and decide
whether .your program is working or not. You've got your
program geared for a certain type of student and not every

student in, eh., '

I: Who is that certain type of student?
& . i _ . 7
R: For myself right now, I would like t4. see throughoit the

whole school something happening, an opportunity room for
~the bright kids.™~For the kids who are the go-getters, are

pushing themselves to do something. As th school system

" stands now there is nothing for then.

I: Are you speéking“of a brilliance in'art or generally?

"R: Having some kind of drive, something within them thaf,‘

makes them want to do that, to start sketching anytime they
like. So it would be good for that group of students in
particular.They should have all the input tHat you can give
them. Why should they be held back by others? Those are the
students who if. they g6 on in art, need a good base. I can
provide that base. Those who are in the middle group who
like it as a recreational activity, not as a driving force

<. behind their spirit. It woulsx e good for them too.

The reason I’'feel so st y about these.students,

‘T'11 tell you right now, is .fhat through high school I was

one of those bright students. I didn't crack a book, I 7 &
didn't do anything. I got excellent marks. i@
o ' - - RAQ

I: You had your own good reasons for what you wanted to do? "
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R: No I didn't have any good reasons for what I wanted to
do. Nobody pushed me. :

I: You ﬁ%d your own drive?

R: No, I didn't have my own drive. I just breezed through
school. But I could have. If someone had said, "Lookit, that
girl over there is bored to death with what she j= doing.
~Why don't we do something. We are in control of this

situation so why is she just left with the rest?" I think
it is important. .

Now I'm not saying that I'll neglect the others. But
I'1l be damned good and certain to notice all these (bright)
kids. N i

I: Where then shoul'd the emphasis be directed? The average
. student or the brighter ones? , / "

R: Well who are the movers of society? It's not the person
who works 9-5 at some desk'%ob or factory. They are not the
persons Who come up with the ideas. In class the same thing
is going to happen. '

I: How would you define society?

R: Have you'gver-éeen é%flock of sheep?,

Y

I: Well I've seen the analogy.

R. You've 'got a mass of flegsh. Wooly bodies milling around.
" And they just mill and mill and mill, until one animal makes
itself known as the mover of society and where he leads the
others will follo¥. And if you are not developing those
leaders, who the hell is going to ... There is going to be

nobody to tollow. .

I: How does the teacher choose the leader? By giving ‘all an
‘equal opportunity and hoping the leader evolves?.

R: Thevleader,evolves ﬁéturally. -

I: Is that not a case for giving the best to all the .
students? Should the curriculum be geared for all the
students? C '

R: Well sure ‘it should be geared for all the students. Every
student has potential to do something. To make- something of

his or her life. There are some stnden;s that just need more
attentiom than they have been given, . - an
’ ) -~ e . gy

.

~I: Under the‘presént system is it reasonable to try and get

-
"{E.:
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an art program for all students. .

R: I think it is reasonable. but I think that we as art
teachers are going to have to convince administrators of the
importance of art. Wy we need -it. Some of us do not have
our ideas formulated. We know deep down it is important for
us and it has been important for society over the ages, but
we still have to convince the pocketbooks of society that
its important, Idealistically, you should have a program for
everyone. But that is foolishness. Realistically you can't
do that. But if somehow you could divide your classes up,
and I'm saying this is true for all courses, Shop, Dpama,
Music, Art, whatever. You should divide it up so that the
people that can achieve can be given that opportunity to
work with like minds. To work with like courses to develc).

~And you've got another middle group, and the teacher woul

not be torn betwixt and between saying, "This kid is bored
to death in my class", and "This one is understanding", and
"These aren't". ‘ ;

I: Why teach art?

R: Because of its importance to me. The creative process to
me is an avenue which.. mmm. Well art is the only way I can
explore it. I have things within me that cannot be expressed
in writing, that cannot be expressed in a mathematical
equation, or anything like that. It's like anything you do.
If you sew, if you are a carpenter, there's a sense of
accomplishment that can be gained from the art process. .

[
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', COMPARISON OF RESPONDENTS

v ; <
N }

ART STUDENTS

. ¢
Benefits/Purposes

¥

. Ve .
Art Students A N o

Art Students B -

To increase creativity,

To develop imagination. '
For self expression..
To release tension.

For problem solving;

Art Student

"To develop diversity in reasoning skills.

For university preparation.
h ro,
As an escape from pressures.

For enjoyment. ‘

C

-

students.

"Re | . : s
. : - TN

-

,

>
M

: ’ ot
For job -preparation.
. 5 . . \ . . s
As a logicél(progressive Step for talented f:-ﬂ»g?;ﬁ"
To develop creative abilities.
N '1‘ o . .
To develop expressive abilities. - - e

For university preparation.

As opporturity for discovery.

Art Students D » o - o : " . ‘a7,

For self discovery,

As alternate option in school curriculum.



. - For enjoyment.

,,Art Students C . . : o 'J>

- - For satisfaction. ' :
: . ' .
,. - For self_expression.

-

% e : : '
- Perceived Attitudes
Art Students A o :
'TQvf\ : _ = Parents have different value systems than

"?tudents. K 5

[T
.

- Parents don‘t see-art as impOrtant,in Jdtself

555X = - Parents see art’.as 1mportant in k3 way5°“Job
S : ’ ® o .
'acquisition, monetary gain’, or hlgher educat1au/ T M
' . . r}-: ! " o -
e Parents regard tnelr chlld s enJoyment as RN
° E ’ {;‘.-J . bw !
“important, often understood as a rellefifrom school rlgors. '
o ’ o LW ‘. w : Aid .
B Skllls competent non-art. students are . morehi S
. 5 E ! , &,.._:' '3'\2 ‘::_&\19 . “ . . et
supportlve than less skllls competent no war& students
g ‘ + ’).r
. 8
o - All students enjoy murals ‘2 : f: / a
L. & , o T W
- Most studentéuwant to take art. ' o
o oo . Ve - A o
~Art, Students B ' . -
i v o - LI
S - Parents are supportive of urt classes{

- Students who don t take. art are’ not supportlve

<

N

"of- the art class and generally mdﬂe put downs.

< PN
L} .

- All students are curlous as to what _occurs n,

.
- o .
~ < «r

“the art. class., ¥ .
: SRV g
- All students enJoy seeing the art work

'

: - N O .
I
. . g - . . 4 A3

- Parents.do not support art unléss there is a

Lo

LSO
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. o e

deflnlte potentlagﬂfor emplon§nt

- Parents a]low QQ"“ u' .- . r

—"Perents see a‘-,;:i‘ in art in terms of .
npnédﬁgtor, non‘lavyer, non-f @k sition. Art then is ...

: R . -t

?

not viewed for what 1; ht offer but what re51sted for?
Qig . :

what it doesn't. Co _ e

.= Students who don't taka*art enjdy look&hﬁry
o

o Covad
Teachefs and . students generally teel” tHe»s

// o . [N =, s j'“
atmosphere is 1mprowed by ?he contrlﬁhtlon of “the art cla&;v’
o : : .;""""-,
?h~ Admlnustratlon supports art £6r 1tsﬂg?n reasonsf .
L . Lo o o .
Jbut they fa1] to see the true purpose for its eﬂlstence.d‘ }a.ff; g
;:rt Studengsmn ) f%‘f’ - : | % ;Ai"; ; ' ‘“wg
,éi ' ," : Parents %ack a meanlnéful exPerlenceffésar£ e

. e . oo
- S % @v Al ' S

) - quents assess art in -terms of }obfpo\ ntlal
S ks :c ER T RE 2 R . i e 5 -
. - Paredt $v1ew arit frem ‘an exclus1vel#waesthet1c
vJ -7 : & ’ ' ’ a
‘vanta 01nt T A ' R RS
[vantage p o N | 7
- Parents don' t understand’the art experLence v Y
3 ‘ . L : . ' B :7 ) ‘ T oieNe . . . :
) . ] . J ... - ... . v‘ . 'Vw 1l !
) - _ , o o _ gg. b
Student/Curricular Issues - - S R
o P ‘ R g e ,
"Art Students A . , o - _ =
. - . - ‘ - . - .
o~ ALY students should be’ requ1red to take art "7y
- . . . . " 4
prlor to high school. L o ; . ;l
- . : f LAz
One can only" apprec1ate the value of the art} s
.situation;experlent1a11ya’ S ’ h
g «Non-concerned students would not e3511ycsurv1ve. ?
- Attltude of the 1nd1v1duat i8 degarhiging.factor
4, R PN . B N
. \‘r - A o~ O
e e ) 4 .-,\ )1@} ; [l

- > - - ! ) . N -2 0
‘ 4. - : ~,pt,“v Qﬁ )
A . B ¥
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fﬂcababiliftgs,*are appl1cable to ar%
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in success,
i ' o . . .
« .~ Students have the ability tdyacquirg"all
- P031t1ve student,responﬁg to- program suitable
. \v . '.." ¥ . . .

,‘:J

»

cr;terla for assesslng its value. ;

‘e . .)l‘

EnJoyment is‘a determlnlng factorpén progfam s

a4 . - i Do
. ' . If,\ T . ’ ) . .(( t b' » e,
- . e “ ‘\Lg . 5 4
~>The. school does\not recognlze t c VaYue“af art.
“-3 v, bR
= Hlstorlcally4schoolsDhave not p)aced -much, valde ?
L g ’ PR a ,;A-é“ . - "’{ ’ ’ N "‘-i.\.t . /b . :
@n this subJect:‘= [ Com M“ s ! :
g IO A T w e i Tgm, o O ¢
T leterenf standards of 1mpozmance must ‘Be. - used ;
. ‘ ot ; % C Ny
in asses51ng value of artvvunllk math : N e
. by B & , e .
- leferent deflnltlons of 1ntellagence o - Y

. . ¢ Vi i

Y

oy - Knowledge galneé through art is ;; 7
exparience %ﬁch is necgzaary for self-
Art Students B { S “:” .  fltw'. - : L N j
’ w .g-Apy stuaeat can take arf};4 '

—_Usually'selections are for onefbfhthree ma jor

;reasphs: enjoymenp, career preparation, easy qgredit.

)' ' - Engoyment in art results, part1ally at least in

o

- ) L
‘ ;
" [hd .

« the lessa@nng of external problems._

- :
v . EN

- lent adds tO'enjoyment 'and good programsa

promote thls ability through opportunltles to do your ow'

'work

- Career preparation is considered a poor reason



for %course selection. Mor

4

oY
v

follow an art related ¢ + 'r. Some programs
< v‘ .
_are reasonableubeglnnlpc ‘points for career, -

- For those-few'students:who'are seeking a career
. . =) . : » -
in art, the school should : coffer an alternatlve program,

- Students who ' choose art for easy cred1t don't .

like it and consequently won't - last long

o

~ FENES b - '-‘.
- The teacher and facilities are synonymous .with.w

PXY

- oA : bou - e
the program. : , - .
v : T 4 -0 "
_ 3 ‘ L g N .
Art Students C , : : v
Lo S S o : , R S
-3Any student ‘can and should.continue to have’ the 9.
. ‘ o < 9 -v. v. " {;,’ . . ' |
e - Students yho expect easy credit are of 11m1ted
) ’ y ’ B . . '!‘.i'“
impact. on program. E3 '
> - A1l students can beneflt from the agt program if
they - should elecq_%o take it.
N ) 1Y
. ’ 3, . ' e
. - Student'choice is essential. Mandatory/hlgh
Lo
school art wou{f haVe negative student reaction. . . .
R . . :
Art Students D’ o . _ -
o H R .
"~ _ - Grade 10°#rt students ‘are  less committed and
, . o~ . . \' » J' M N . i ' _'Q.
more prone to insincere involvement. R
. - : ’ - » . o 2 . LN
) ‘. —'All students can gain'from'art program.
: Students should have" opportunlty to try art in
. elementary school w1thout obligatory involvement in- hlgh
L ) ™~
school. Lo & A
- Art studies in high school have no benefit ‘
. , s

- N N
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vocationally except in art related jobs.
~ The experience of the art program enables

students tolintelligently‘assess the work of others.
. ks

Self Ex%&gssion/Communication

T

Art Students N

) b

‘X’ v

v ¥
‘ Y%'Students have a need to express themselves.

- Drawing»and'painting 8re means whereby student's

can express their feellngs. L
f' . K (4"}'& . : w-‘; -

ﬂformal’art program d1d yot EXJSt students

o I T
wou]d find less nsoc1alJ;’y aceeptable‘%eansﬁ cdfimunicate

1 H)"‘ ?rf,;‘ , .
I o -
£ i {4 o

(3
%

thelr feellngs. . .

- It,js important for others to see and accept ‘art

work. . . : L Tt
tx Making art is essentlally a persqnal endeavor

C R \) S

"Art Students B o o _ _ o - “

Wn ,»“’ . . 'y
Self expre551on is a Jf@rm of sharipg feellngs.

- Words are not as unlque to the 1nd1v1dual as are

B .
ictures.. . _ S
»p' D : S <¢ ‘ ; . T
R - Communacatlon 1é‘necessar for sustained NP K
s -
B J : o s . . - .
feellngs of normallty. ‘ : N
oL s : ’

-~ & s
v Ve

”-;p V suaIMmE@hg”of expre531on‘ds moresﬁff%tt1ve

® .
+ - e

N

~ It is preferable that others enjoy or understand
our work. . ' | | C
your . | o 3 ’

o . 7 ' ] “

Ly
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Art Students C .
A e
.8

. S o
- . Students can express deeply held convictions

thrdugh their art.

peran

- Art work, especially murals,. tells others of

your uniqueness, L
- A
- The wrltten ‘word is more 11m1t1ng for expressvve

vy
f . S e s

purposes than the visual 1mage.3 L e ;%?'ix” “ﬁi "y

- One siprogregﬁ can be observed gy:readingw%

i

changes'ln work over a perlod of time.

—_Art workvprovidesuan érem¥‘°

N
Rt

s . , . U N
. oo SR :
w- E o exploratlon enabllng pne to communlca 3 wlth oneselfw&o w7
. 0 +-
. :‘_ R - o . 3 s "‘ ) :-.\
x_,»a.» N M . !
, dlscover personal truths. e B A”'Q_.w

st
o

"Murals, etc. can reach out to the puhlic with
messages of_ihdividuality.

.

Enjoyment/Satisfactiof

-
e

Art Students A

v _ -
= The'fact that art is an enjoyable activity
suggests that it is an approprlate means of personal o

accompllshment’ .

E%xﬂ i . 1 - Art is su1tab1e for those who are art 1nc11ned

others should flnd alternate channels for fulflllment

Art Students B vf‘p%Jﬁ" ”;i f - t.". ‘hff»ﬁ%ﬁﬁh, T

1

- " L. M ©
C - EnJoyment of the program is Justlflcatlon and
motivation for involvement. A
o ot

. . .. e'zf‘ .
- Art satisfies.the particular preference of some .

students.
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Art Etudents C a . o 'ﬁ

Ex
~

,‘\
s "~

Art Teacher

C

s

environment.

2

s

For awareness of the social and physical

T B : : I N

g - - . ‘
To increase consumer conscienceness.
PR 0. i - . . .
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- Satlsfactlon 1n art act1v1ty is accepted as a

natural and understood part of the 1nvolvement- R
ooy J . &,4 -
- There eégsts a personal meanlng for students 1n“
the program that is relnforced through pleasureable ! o
. . 8 ERACH . . B g L
‘1nteract10n w1th materlals.’ o =q,.“ e S
4 ; PR S o o v A
"Art Students D - ”ﬂﬁ o e ?jj-'g;' S s s
. - 1‘7*':577 iy, . .« L _.q [ ., LR v g co '.;..
- e i g?t enJoyment 1s ‘mare 1mportant than .
S e TR . Do ey ;,1», o LR o
viewer en : - .
o . 19y e
. - L
. ) s
satlsfacthn is sought :
‘ ) 'j_v\z -
ART TEACHERS . ‘ :
- ’ RS . +
CE e L , B
;Burposes/Benefits’.. o i
T : @
T . f )4". . »
4 Art Teacher A 7 #° - .
o = , . iy .
T, -
- For self expression. W
- For uniqueness of experience. ‘
. = To learn aesthetics. - ) .
- For pleasure/enjoyment.’
Art Teacher B . ' , ' .
- To increase art knowleage.
“ - To prepare students for art careers. .
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- For;deVelopment of leisure skills.

Ar't Teacher D
. - For enJoyment
- For self expre351on

- To prepare for more extenSLve art studles later.

4 o A

&ﬁ . - . T,

Perceived Attitudes

Art Teacher . A

. program,

‘program,

R

= School system is notvvery gﬁpportlve of art'
“ : R : ,&

5

- Parents of high school art’ st ents are not

particulérly 1nterested§;n the@r child‘sﬂanleement in the
program, T o T .
~ N N B
Parents of Junior hlgh schoon students are

demonstrably positive abott the program,

-'Non—art'teachers are generally

oy
(

committed-to art program.

- Non-art students/are genera11§ noﬁ.p051t1ve -
towards art. program. ‘ o : N ‘ .
o ' .

_Art Teacher B : : , o ,".> o

- Parents and public are easily rnﬁéuenced by
media to disregard‘arts for sports.- .

\

» - Parents view art careers as a questionable

choice.

K
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~ Parents tend to support progran generally.
- Parents and public enJoy hlgh profile of art,.
:ﬁ;t X— Experlence gives art students sense of\yalde
l_»regarding art. | )
- Student interest could be enhqnced by g1v1ng “
certain degree of freedom..
Art'Teacher C |
:di"_ ' —.Akthough generally neutral,.administration'tends
t&{ﬁe-suoportfve oVerall. o - , ?%t
| ;dv . Parents are praud of what théy see, but the

R L
oo -u

fdegree and extent of parent apprec1at10n is extremely

R s
e B

. <

llmlted R

Art‘Teacnen Dt- E'JnJ{s ' .

~ High school student< do not have strong feelings

. toward art pxogram

- Administration reacts positively towards high

3

’

profile of:art‘in school, I

- Parents support students durlng school year, but

4&; \could nok be counted on for support ‘of non- scholastlc art

. act1v1t1es, careers, etc.. o .

L - Art students ar o 51ncere in thelr efforts w1th
very few exceptions. e .

-

. - i E-
Student/Curricular Issues

,\Art'Tea%her A

3

) - Success of an art program is reflected in the

<
7
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IEn

C - The‘immediate benefits of art are difficult to

°

- Too many unqualified persons‘presently teach

-

art. e @

Social issues are not the direct concern of the

o

art teacher.- "

. ~ Learning to see is a prime objective of this

-program.

e - The acqu131t10n of good technlcalkablllty
o N L -
1nd1cat1ve of hav1ng learned seeing Sklllb';$§k““‘ i, V#nf

.

. Students are not capable of establ sﬁﬁng thelr
" = i .

L

own standards sSince they are tpo ea511y 1nf1uenced by

IDSIHCQTE art op1n10ns

- An art teacher should be able to teach students

regardless of their depth of»understanding.

. o . - . . '~ A‘c:) .
- _Good art should be evident in daily life b%qu &

- RN L ‘
students. . o O . s : ol

: <~ Compulsory exposure to art in school is @
oL | , .
necessary for thorbugh understanding aof the subgect.

. : ' o R £
Art Teacher B _ L W
‘ U o E
- Students have 1nd1v1dua1 reasons- for course

selection. , o8 S - . . .

5 ' 1 ’ o

through this program, ' . : | . .
» ‘ . _ » |

- - Contributions unique to this field include the

- All students can gain some communication skills
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provision of a warm, human environment in which students can

“

interact.

- The @eeds of students seeking an art career are

. met,

s

13 .
Art Teacher C

[

73 Ultlmately an art teacher should teach values
i s ) . . . i lﬂ_]
‘and judgements in art ‘ o

. ' - All art students must become competéent in

handling.all art materials.

—”Good a:t“students are rhose uho%ﬁi
3 ; =

utlllzlng thelr ab111t1es to the fullest.u.“

P % - Practlcal and technlcal con51derat10ns are

treatedvequally R . . _ o
. co e ‘ 2

b u"_Art-Tea'cher D - . L C ,

, -"Mandatory art courses for junior ‘high students j}.
. - b Atk R ; .
Qoul Better enable them to select*art inyhigh school with

an aw reness of what the currlculum requlres, ‘ o @

o -
,‘.

o . - Art teachers ‘have the advantage of largely
Q.:v ‘En - a . e

56te£m1n1ng all aspects of the currlculum that phy31cal " ‘

e -

c1rcumstances alTow '.’ N S ] . -
% 'so There is a need for greater- ava11ab111ty of ’

D )
~~support1ng materlals from the’ Department of .Education. T - _
3 S t
e ﬁ’ “e Ly . R
T T = Ind1v1dual art teachers bear dlrect :
, . p

respon51b111ty for enhanc1ng the air of profess1onallsm N

«

o

[

assoc1ated w1th thls spec1allzat10n.

- Justlflcatlon‘for the program is made visible in .

>

S

Al
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schogl’ to legitimate it and attract good students
.
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its products,

- Art must always have a hlgh proflle in the

.

Self Expre531on/Commun1cation

e ‘ ‘ = o o “
JPAN o
ArtrPeacher A
C ‘
v : . : : . ¢
Cf%& - Creativity 'can be learned. ' ’ . -
_-;1-, :' : . ) ' ¢ . R .
At A& ‘Teacher. B ' : o o ‘ : . -
' ;f. - Communication skills like writing must be ~ 5 7~
g _ S . . . J we
Iearned. This'includes‘the Visual arts. T \
N v , . t ;
- Self esteem 1ncreases with acqu1red P *my' T
. T ) rp 173 ‘ S . I'J
communlcatlve Skllls. A o Lo L A
- The promotlon of personal or self expre331on ?s ’
the aim of the program L ' i” A\
Art Teacher C . ‘ B S - | S
- Self expression ¢an only be achieved when toois
of communication are achieved. . 5 :
— T . - . ,. . X .. "‘ . ! .
= 1f expression is ultimately‘a‘student choice,
of "skills apblication.'Teaching-SUCh skills is a program ‘
o . ’ : . L) ' PR N
Pbriority. . - S S S A
Art. Teacher D . > :
"-v;f?v’1 {— Personal expre351on deflnes the qualities unique
‘to the 1nd1v1dual : o . ‘
W??_' Through artlstlc self expre381on students can .
oo : LR 5 8 . L
project thelr understanding and reactlons to the greater :
7 »
. . iy o
school community.. : - g -
. . ' \ - :
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Enjoyment/Satisfaction
A;t Teacher A
‘$p' l— Degree of enJoyment is criteria used by students

Y
L2

to assess quallty of program.

tmawr’ %

- §bnden§@enjoyment’1s goal of thls program and as-

3 g

swch is not in toﬁiJLct w1th the Departmegt of Educatlon

requ1rements.‘ i ? . ‘ - E o : . '
, . E : . . o -

-Art Teacher C- . ) . ' : : )

g P . . . S A :

‘

jé Students s‘ d take plea%ure in activities;_but

.

-
’ 20

'obJective.

ent ig motlvatlon t& 1earn skllls.

‘?f} -

- Lack of enJoyment on the part bT btudents

usually‘résults 1n_1eav1ng-program, e IR
. . . ﬂ o v‘ ’ - uu_ . » ; - | . B w~ .
- 4 Vv o . o "
;'LenJoyayle &o teach
" : 'hts favor art for ré@sons;of personal
enjoyment.s S .[}f - »ilh‘;i :?e.
- ’ T »,STUDENT TEACHERS [ : : R
) " N A /»"‘ T LR // Tl s . T )
o , i Purposes?Beﬁeflts T 5
" .Student Teacher A X ;ﬁu” P A o
! .. : ) P’ ¥ -
'jﬂf' —’To acqu1re art skllls.rﬁ.,
- - ST i .
Caas . o ' -
'p_‘ ~ For enJoyment and confldence " ; Ly
\\' - To develop lelsure/recreation skills. ‘ hR
\ . . - : T 3. . o -
X ' -~ To 'develop creativity. . p S .
{

L
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el
Student Teapher B -
a8 . ' .
v - For self expre331on o Y :
For enJoyment ’
¢ . Ly W,
. . - To prepare por}follo for future benefit.
4
g Student Teacher C
, ) - For‘enjoyment; , Bt .
[ 3 ] . J : :
r A ’ o @
Cws - For self expre331on.t (A ’
R A i . ;’ J NGy
: b, , For JOb preparatlon‘
Student Teacher-D ; : A Y
- For visual expression. T . S
- To develop creagjvity. L ey
, & To prepare,portfolio fOr'future benefit. -
' <, y ,, . ! : ' 2 ,
) : For unlqueness of experlenLe. T S
j ’ . T . Lo ‘ X ' ) . : Lv ‘ v N
- For ' unlver51vy preparatloﬁ
;. ‘ A__ ¢ * "7
” . ’ T « d s o
Perceived Attitudes B R .
. . I f -
: . . ‘ ‘:\ B .t v s -
Student Teacher, ' : ' 7“ : ST
- ‘At least half of the art stuaents agegusing the’
' : _",7 '/‘. B B o . 7 .
program for an’ easy out from other classes. *1/' o {,
BN ’ ’ "’ / '
2 - Very few students are 51ncere1y 1n&erested in, -
LT . o N RS . N - o Lf‘
‘ ‘art., S ’ e oo o s .‘ ' ' : /I">‘ - ‘ /Sl
S " A : i
o —fThe'small'number.Of §incere'students are 7/
frustrated’ and held back by the other—stdﬂents. B o
: o

- A mlddle -group of art students wouId become

: " f . Lot
.positive.if peer pressure)allowed it. '

- Parents are generally negative oryneutral
LI : N ,,," . . : ) _‘ \1

. . . e E .

: . i Co . - - .- y . L

. . , ; . . .. ' S
-

Lo
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towards art clqsées since they do not provide the likelihood
of employment,

- Non-art teachers do not see any real value in
art. _ A - “

. Student Teacher B

- Parents and teachers value art as an opportunity

¢
i

fqr self expression{'

- Students will become enthusiastic when they
perceive the opportunity of experiencing new learning
opportunities.

- Parents readily support the program for reasons

of community acknowledgement.

- Parents prefer their children seek careers not

L 4 - . . .

related to the arts.

Ey

. - Non-art teachers are generally positive |
regarding the program.
- The administration understands the inclusion of

art in the curriculum and support it aceordingly.

Student Teacher C
| -~ Students qsuéliy regard art as nﬁ appealing
option,.
- Parents desire their children become
understanding and competent‘in the arts.
- Parents prefer their children not choose a

career in the arts inless they are especially well suited to

*

that field.
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- The Administration is influenced'by image of
both art teacher and proé}am.

~ The Administration sees ért.és supporting
student cultural identitf.

- Most non-art teachers support and enjoy the
benefits of the program. |

Student Teacher D

- Non-art teachers are not concerned about the »

program,

- Administrations priorities place art on the

bottom.
- Most art students are not strongly affected by

]

their art experience, due to their insincere approach to the
. v . »
subject. p
: \

\

- Talented students do best in art and the student
vbody réCognizes this.
-~ Parents and the public consider art only in

. . C
financial terms.

Student/Curricular Issues

1

Student Teacher A

- Art’ teachers have to diréct their programs for

the maximum good of all students.‘

- Bright capable art students should not be held

back by others.

§

- Vocational concerns are not the concerns of the

™
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art progfam;
~ Personal growth is fostered through art and
contributes to qualities io0:n.d desireable by employers.

Student Teacher B

- Student art work should be given a high profile
in/the school, |

- Students exposed to géod art subport the
program. . o

-~ Historical defensiveness of particular séhool
programs is simply a fact of life.

- An art teacher should be_knowledgeable regarding
~student learning through art and remain iﬁ control of the
program,

- The art teacher should create a human
environment with human relgtiong a high priority.

Student Teacher C

- Assessment of the program shomhiﬂf primarily an .
assessment of the teacherL - . .

- Good art teachers are knowledgeable, good
instructors, and able to anticipate futuré needs.

- Specific training related to commercial
preparedness should be included in the program.

- 6ltimate1y, students receive very little from

school that is of any true benefit.

Student Teacher D ‘

- The art program exists in isolation in regard to
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its specific value.
- Students who have talent take art, while those
who do not tend to stay away.

- Only & few students in the program put any real

effort into their work.

- Teachers redefine the curriculum to meet the

needs they perceive,
Iy

- There is very little of consequence that occuré

within the school including art class.

v

e
Self Expression/Communication

Student Teacher A

- Communication of ideas is more important than
simple poésession of skills.

- Art instruction and learning should be cognitive
as we%l as an aeéthetic exercise, ﬁoncentrating on the
proceés of shariné of personal experience.

Student Teacﬁer B

- The encodragement of self expression is seen to
be an important objective. : -

- Lack of self expression opportunities may
ultimately result in some psychological problems éccuring.

- Learning how to communicate visually is

immediate goal.

Student Teacher C ‘ . ¢

- Self expression enables students to head off

s
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some psychological problems later in life.

Student Teacher D . , N

- Self expression, like creativity, ‘is hard to

1

- = -:!\'
define, but essential to program.

Enjoyment/Satisfaction

Student Teacher A . ; Y

~ Enjoyment is an important component, but should
not be the objective of the program.'

- Deriving satisfaction from participation and
productivity is essential to program worth.

Student Teacher B , , e

- Enjoyment of presept-involvement in work is more
important than preparation for future needs.
- Satisfaction can be gained from awareness that

exhibited art is well appreciated.

Student Teacher C -

- Art is viewed as the most enjoyable aspect of

Y

the school year for students.

- Enjoyment is derived from self expression.

Student Teacher D y

o3

. 1
- Student enjoyment of program provides sufficient

reason for at least limited parent support.

- Other students took pleasure in seeing the work

which was created by the art students.



