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" ABSTRACT .
P /{- . ’

‘The pr1mary obJect1ve of th1s study was to anaTyze educab]e .

mentaTTy retarded boys att1tudes towards thexr successes Br fa11ures on

jf“ff‘ gross motor task ~The study aTso Tooked at the percewved competence

K of the subJects under study As a resuTt the 1nvestagat1on was

formuTated into three phases ' | \ e
The Perce1ved Competence ScaTe for ChJTdren was adm1n1stered to

=48 educabTe mentaTTy retarded boys in phase one of th1s study Th

| reported by Harter (1982) Contrarw?to ear11er pred1ct1ons there was T
_no deveTopmentaT decllne 1n the scores of the educabTe mentaT]y retarded‘ 5

, Phase two cons1sted of the educabTe menta]]y retarded boys attr1but--€"
"‘"1ng the1r success and fa11ures on a, baTT r0111ng task to the causaT T;'*

t

tattr1but}ons of ab111ty, effort task d1ff1cu1ty, and puck u§1ng an wv.
) .

'scaTe score resu]ts were found to be s1m11ar to. those of norma] ch1]dnen ;_3”7

'f"attr1but1on box N As predwcted the SUbJeCtS made attrlbutlons character- : J'Tﬂ

a':TStTC of Tow ach1evers The success group ascr1bed the1r performanCe to ir.5

g(feffort task d1ff1cu1ty, and Tuck wh1]e the fa11ure group attr1buted
3 the1rs to ab111ty No support was found for the pred1ct1on that there

-

wou]d be a deveTopmentaT trend in that oner boys woqu be more prone f'
fto Tow ach1evement attr1but1onsk Furthe? the f1nd1ngs d1d support the

'Trnot1on that mentaTTy retarded ch11dren are suscept1b1e to the deve]opment ;

e -

‘":of the phenomenon of Tearned he]p]essness .
"~ The th1rd phase of the study c0ns1sted of the subJects"answer1ng ;e;;”‘

".“four subJect1ve quest1ons about the1r performance on the baTT r0111ng

_ task " The maJor1ty of the boys appeared to be qu1te hes1tant in answer1ng

athe quesb1ons b The answers g1ven however d1d appear to support the 1dea

£
O .



- A
‘“\ that educab]e menta]]y retarded boys are’ prone to the deve]opment of

"1earned he1p]essness.,\:_”. - “}f_'” R = ‘,'j, o - ﬂl

v . B oy -“

The ram1f1cat1ons of the resu]ts of this study 1n terms of teach1ng

- and coach1ng were d1scussed Further developmenta1 research 1n this

area was also suggested

L ‘.
% o '
. 5
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If a man does not keep pace

with his compan1ons,

perhaps it is because he hears a

- different drummer. ‘

Let him step to the music he hears,
however measured or far away

Henry'DaVid ¥horeau,5

Cxiv -
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CHAPTER I
'INTRODUCTION

The menta]]y retarded popu]at1on has been subJect to a staggerfng
amount of research 1n a number of areas. One such area, wh1ch is the .,
 basis of this body of research, is concerned with the d1fferent1a1 effects

—————that—success—and fa1Ture have—-on— the performance—of these—rnd1v1duals

A wealth of this literature has suggested that menta]]y retarded 1nd1-
v1duaTs are far more suscept1b1e to, and experience a greater amount of -
fa11ure than the "normalr. popu]at1on (Cromwe]] 1963* Z1gTer 1971) i
'Many of these. 1nvest1gat1ons have-estab11shed that the 1nord1nate1y |
high ‘amount of fa11ure mentaTTy retarded 1nd1v1dua]s encounter leads to -

> mot1vat1ona1 def1c1ts ‘A comparat1ve dearth of research has 1nvest1gated

hwhether these consistent exper1ences w1th falTure contr1bute to a
AdeveTopmentaT decrease in the mentaT]y retarded fh1]d s mot1vat1on t0'

. perform in var1ous doma1ns In an attempt to 1nvest1gate the poss1b1]1ty
of theséndevelopmental effects occurr1ng w1th respect to the1r perfonnance i

' w1th1n the motor sk111 doma1n the present 1nvest1gat1on has 1ncorporated

fo

three separate theoret1ca] perspect1ves Attr1but1on Theory, the co struct k

| 7of Learned He]pTessness and the Theory of Effectance Mot1vatlon W -
The maJorlty of attr1but1on research concerned w1th the percexved
| causes of success and fa1Ture has ut111zed We1ner, Fr1eze KukTa, Re1d
Rest and Rosenbaum s (1971) que] wh1ch subsumes He1der S (1958) causaT‘

}lattr1but1ons of ab1]1ty, effort, task d1ff1cu]ty and Tuck 1nto a two

T'd1mens1ona1 taxonomy, in order to C]aSSTfy an 1nd1v1dua1 S. attr1but1ons
. for success and fa11ure (Fr1eze and Ne1ner, 1971 G1bson 1980 Kuk]a, f ,

1 1970; Weiner, Heckhausen Meyer and Cook, 1972) ﬂA.smaTT number of these -

mstud1es‘have investigated the feas1b111ty of ut1TiiTng‘this two dimensionaT )

Bl
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mode] to c]ass1fy menta]ly retarded 1nd1v1dua]s attr1butions Horaf o

A» and Guarnaccia (1975) found that educab]e mentally retarded 1nd1v1duals
"were able to make causal attr1but1ons for success. and failure to the
factors of ab111ty, effort task d1ff1cu1ty and ]uck The subjects

. attributed fa11ure to a 1ack of effort and bad luck, and ascr1bed success

to ability. Such attr1but1ons have been described as qu1te character-

istic—of— norma]——h1gh—ach1ev1ng 1nd1v1dua1s (Sm1th——1977)-——A s1m1|ar 'xv
study conducted by Hoffman and Wether (1978) a]so supported the not1on _ ,
that retarded 1nd1v1dua1s respond to causa] ascr1pt1ons in a manner .

r451m1]ar to normal subJects ' _ 'A |

Recent]y, a substant1a1 amount of: research has given strong cons1d- ks
erat1on to the poss1b1]1ty of the” phenomenon of 1earned‘he1p1essness g
occurr1ng in 1nd1v1duals who have encountered a 1arge number of failure
exper1ehces in a part1cu]ar~s1tuat1on The construct of Tearned he]p]ess-.:;
ness, first identified by Se11gman and Ma1er (1967), is character1zed by
an 1nd1v1dua1 exper1encnng a fee]1ng of he]plessness ‘due to a series of .

I

‘events in wh1ch the 1nd1v1dua1 has perce1ved him or. herse]f to be 1ack1ng A

S

Q'1n contro] Abramson, Se11gman, and\Teasdale (1978) 1n the1r cr1t1que, ;

and reformu]at1oh" of Se11gman 3 (1975) 0r1g1na1 theory ut111zed an

-~

_attr1but1ona1 perspect1ve to discuss the var1ous effects th1s phenomenon i

~

has on humans ' As a result of this extens1on by Abramson et al. 1978L
various 1nvest1gators (Dweck,,1975 H1roto, 1974) have attempted to . ."?.

b 1dent1fy the causa] factors wh1ch are ai;oc1ated w1th the deve]opment of"

.]earned he]p]essness 1 ﬂ_ < o
Yoo :

The menta]]y retarded have recently heen s1ng]ed out as-a suscept1b1e R
popu]at1on to the deve]opment of this he]p]essness phenomenon because of ' ;f

\
- their.history oﬁbfa11ure (F]oor and Rosen, 1975 Weisz, 1979) ~In.an .

attempt to incor orate_anzattrfbut1ona1 approach in 1dent1fy1ng ]earned




he]p]essness, Gibson (1980) had- educab]e menta]]y retarded boys make ;‘
causal attribut1ons for the1r success or fa11ure at a. motor task us1ng
Weiner et a] 's (1971) two d1mens1ona1 mode] Contrad1ctory to the
f1nd1ngs of Hoffman and Weiner (1978) and Hora1 and Guarnacc1a (1975),
<G1bson s menta]]y retarded subJects attr1buted the1r successes to good

J

luck and persona] effort and the1r fa11ures to a lack of ab111ty

: Attr1but1ons _such_as these_are_not_only character1st1c of low- achievers

.(Sm1th 1977) but a]so of 1nd1v1duals exh1b1t1ng the phenomenon of
1earned he]p]essness (Abramson et al. , 1978) ‘ oo
Abramson et a] (1978),portray chron1c learned- he]p]essness (when
.the effects of he]plessness{are long- 11ved or recurrent) as resu]tIng
from attr1but1ng fa11ure to stable factors such -as ab1]1ty It wou]d
‘seem p]aus1b1e that if menta]]y retarded. ch1]dren cont1nua]1y make o
attr1but1ons fqr perfonnance character1st1c of 1ow ach1evers as Gibson '
'(1980) has recounted that they m1ght develop tendenc1es towards chr0n1c
”1earned he]b]essness Subsequent fa11ure exper1ences would then serve
-on]y to compound the sever1ty of the chronic he]p]essness. S1m11ar1y,_
V1f 1nvestmgators such as Cromwe]] (1963) and Z1g]er (1971) are 1ndeed >
pcorrect 1n the1r descr1pt1on of the menta]]y retarded 1nd1v1dua1 s - -
1nord1nate]y h1gh amount of fa11ure exper1ences th1s, a]ong w1th the
fact that they attrlbute these fa11ures to stab]e factors such as ab111ty,
> may contr1bute to. the ex1stence of a deve40pmenta1 trend‘1n 1earned
'helplessness W1th respect to the menta]]y retarded ch1]d Such a trend
” -has been c1ted by we1sz (1979)  The resu]ts of h1s study c]ear]y N
f 1nd1cated that of the educable menta]]y retarded ch11dren tested matched |

on both~MA ‘and IQ, upper MA . 1eve] ch11dren ‘were c1ear]y more he]p]ess

than the ]ower MA - eh11dren ':‘ B : ‘_si

&

- R The poss1b111ty of the ex1stence of such a deve1opmenta1 trend has
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1mportant ram1f1cat1ons 1n cons1der1ng the menta11y retarded ch11d s

motor penformance ‘ A number of comparat1ve stud1es (see wa11 1978,

T ap, 81) have 1nd1cated that the menta]ly retarded are defjc1ent 1n a ?L;:'

AU
number of the component processes 1mportant to human motor pe{formance
N o

These def1c1enc1es contr1bute to the fact that mentafly retarded ch11dren '_‘,”‘

!

¥ Yoo
exper1ence a good deal. more fa11ure ﬂn attemptlng,cuiturally normat1ve,

\.‘

age_appropr1ate tasks 1n-the motor domaInuthan normal ch11dren _“As has
a]ready been d1scussed such fa11ures may contr1bute to the deVe]opment
"of learned he]p]essness Wa]] (1982) has suggested that 7*‘ h K3 f

" As children; grow o]der,L the “band- w1dtb of task demands expected of
- them in p]ay and games ‘situations. changes \in an exponent1al manner”’
. .. . once the child reaches school age, the task demands with which
. he or she must cope rapidly increase.- ;Bouncing, catch1ng, h1tt1ng
- a@nd kicking balls are skilis that are charaeter1zed by increases
- in spatial and temporal -uncertainty that demand the,use of prediction
and other strategic behav1our (p 260) , e e

One resu]t of = the tremendous push towards the 1ntegrat1on ot menta11y 2

retarded ch11dren 1nto regu]ar schoo]s is that these ch11dren are now ‘
p]ay1ng in the: same schoo] yards, and 1n many cases tak1ng part in the

same phys1ca1 educat1on c]asses as norma]" ch11dren As the games the

>

maJor1ty of ch11dren p1ay become more domp]ex, the menta]]y retarded

~ A ,( g

't

child wou]d appear. to become 1ess and 1ess capab]e of successfu]]y

R

_ partak1ng in them : Thus, it wou]d appear that: over the course of deve]op-

* ment these ch1]dren must exper1ence progress1ve1y greater amounts of

fa11ure in the motor doma1n Intu1t1ve1y, one cou}d conc]ude then that

any 1earned help]essness exh1b1ted at a young age wou]d cont1nue to -

develop in sever1ty as the ch11d grows o der, espec1a11y 1f one cons1ders

along W1th the progress1ve1y 1ncreas1ng riumbers of fa11ures, the added -

pressure of fa111ng amongst one' s peers. A suppo§1t1on such as: th1s.

mer1ts further 1nvest1gat1on : [, N R

. The construct of effectance mot1vat1on (Harter, 1978;’white,.1959),

™

¥
. '
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may prov1de further 1nfonnat1on as to the d1fferent1a1 effects success

"

"and fa11ure have op- the menta]]y retarded ch11d In genera] effectance
- mot1Vat1onscompels a ch11d to’ engage 1n mastery attempts whether these
~ attempts.are successfu] or not strongly determ1nes the ch1]d s own';

' ‘percept1ons of h1s or her competence as we]l as the extent tq whlch the }
E . ch11d engages 1n further mastery attempts Harter (1978) postu]ated that

success exper1ences tend to result_in_ hlgh.perce1ved competence and

'1ncrease 1n effectance mot1vat1on. wh11e a number of fa11ures resu]ts in =
‘1ow perce1ved competence and a decrease in effectance mot1vat1on‘ e

‘In descr1b1ng the concept of perce1ved competence_Hatter (1978\

>'~suggested that an 1nd1v1dua1 may have d1fferent percept1ons of competence
?wlth respect to d1st1nct doma1ns of performance ‘ To th1s end she
1ntroduced the three competence doma1ns of cogn1t1ve, soc1a1 andAphy51ca1
In order to operat1ona]1ze her component or1ented construct v}:arter
.(1982) deve]oped The Perce1ved Competence Sca]e for Ch11dren wh1ch taxes
;ﬁotfon]y the three aforement1oned doma1ns but as we]] 1nc1udes a fourthx
‘,_general se]f esteem sca]e Harter found th1s Perce1ved Competence Sca]e d
t”%to be effectlve 1n dea11ng w1th ch1idren ages n1ne through f1fteen .‘;bi
The fact that the menta11y retardednexper1ence a great amount of .
.,fa1]ure wOu]d accord1ng to Harter s (1978) mode] tend to contr1bute |
pigf,to the1r exh1b1t1ng.Jow perce1ved competence Th1s low perce1ved.ff‘
‘ffhcompetence 1n turniwou1d in most cases lead to a decrease in effectance . 8
'Q,:mot1vat1on Such a trend as. th1s can be compared to the deve]opment of
- the phenomenon of 1earned he]p]essness wh1ch has been found to. occur 1n;
'mentany retarded chﬂdren (&ibson; 1981 Wiesz, 1979, 1981) Both
‘ 1ow effectance mot1vat1on and.learned he]p]essness may tend to contr1bute;

to a decrease in. the mot1vat10n to perform

As 1s 111ustrated through the four subsca]es w1th1n The Perce1ved

TR N
L . B 1
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Competence Sca]e for Ch11dren, ch11dren qu1te often have d1fferent per- A

cept1ons of competence for d1fferent doma1ns of performance G1ven that :

3. f———\—“_, -

' 31 the menta]]y retarded 1n general exper1ence a greater amount of fai]ure
than "norma]" ch11dren, they also may in turn exh1b1t ]ower perce1ved
competence across most doma1ns N1th spec1f1c regard to the phy51ca1
doma1n the fact that these ch11dren must perform in a "norma]" atmosphere .

due to ma1nstream1ng, though they are a great dea] of the t1me 1ess

sk111ed shou]d lead us: to suspect that they exper1ence more fa11ure in ,
th1s doma1n than other ch11dren Thus 51m11ar to the deve]opment of

]earned he]p]essness mentai]y retarded ch11dren may deve]op character1s- '

t1cs of 10w perce1ved competence in. the phys1ca1 doma1n '
» It is poss1b1e that a s1m1]ar deve]opmenta] trend ex1sts in menta]]y _}
o retaﬁded ch11dreh w1th respect to perce1ved competence as 1s hypothes1zed -

to occur w1th regard to learned he]pTessness Cont1nuous fa11ure experl--

A N

ences 1n the var1ous performance doma1ns dur1ng a ch11d s deve]opment may:

Low

serve to cons1stent1y re1nforce the ch11d S percept1on of a lack. of

‘ competence If as. has been suggested by prev1ous stud1es (Cromwe]] 1963,:
],j; Z1g]er, 1971) menta]]y retarded 1nd1v1duals do cont1nue to exper1ence |
‘fa11ures durlng the course of the1r ch11dhood these perceptﬂons of a Tack'
'n;of competence may;1ncrease JUSt as the effects of learned he]p]essness are"
“’~fproposed to’ 1ncrease dur1ng these deve]opmenta] years -~It was w1thhthese Ty
hi-notaons in m1nd that the present study was undertaken. . - u

3

-5

STATEMENT 0F THE PROBLEM

The purpose of th1s study was to 1nvest1gate the attr1but1ons made by :
'3three age Tevels of educabTe mentaT]y retarded boys for the1r success or.
Ffa1]ure at a gross motor task and to estab]1sh the nature of these same

. ) X

'_boys percept1ons of competence 1n four d1fferent doma1ns ~To th1s'end“;v' :
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‘the foTTow1ng prob]ems were dev1sed

1. Do educab]e mentaTTy retarded boys make attr1but1ons character1st1c

] ., of Tearned heTpTess 1nd1v1duals? ; : _i' |

‘17;2; Do the oner educable mental]y retarded boys demonstrate a. greater ‘:

'.tendency to make attr1butlons character1st1c of Tearned heTp]ess |

i»1nd1v1duals than the younger boys?

'3,‘.Do the educable mentaTIy retarded boys demonstrate_Jower scores on \‘

- the Perce1ved Competence Scale for Ch1]dren than "norma]“ ch11dren -
" tested by Harter (1982)7. - BN '
N 4{;;00 the older educabTe mentaTTy retarded boys exh1b1t Tower Percerved

Competence\ScaTe scores on aTT subsca]es as compared to the younger #TL”.
,'feboys? | . , o : ,. | R e
: - A major 1ntent of th1s study was to rep11cate the f1nd1ngs of wason
: .(1980) wh1ch found educabTe menta]Ty retarded boys to exh1b1t attr1but1ons
"character1st1c of Tow ach1evers (Sm1th 1977) and/or Tearned he]pTess h;,.
_ 1nd1V1duaTs (Abramson et aT s 1978) As an extens1on of G1bson s work;

idf}th1s study 1nvest1gated the poss1b1]1ty of a deve]opmenta] trend in

_“Tearned heTpTessness w1th respect to th1s menta]]y retarded popuTat1on '“5E'l

-»

four po1nt ub3ect1ve quest1onna1re to ga1n further 1nformat1on as to el &fh

o ,the reasons for the attrubut]ons made by the boys

The construct of perce1ved competence rema1ns 1n the 1nfant stage
of deve]opment w1th respect to the amount of support1ve research wh1ch
has been conducted The two prob]ems c1ted w1th regard to the relat1on--“

'sh1p between th1s construct and educabTe.mentaTTy retarded boys are thus

)

i veny exploratory 1n nature ‘The fo]]ow1ng operat1ona1 def1n1t1ons w1TT

heTp to cTar1fy some terms of reference



OPERATIONAL DEFINITIONS

,.EducabTe Menta]ly Retarded

4

For the purpose of th1s study, the boys were c]ass1f1ed as educable
‘-fmentally retarded in the event the1r IQ s fe]] between 65 and 80 Th1s
7~, c1ass1f1catlon was 1n keep1ng w1th the Edmonton Separate Schoo] System s.f

EMR c1assroom rangew "_ ',~.1,t“

———~—Learned HeTpTessnéss'

v Ind1v1dua]s were 1dent1f1ed as d1sp1ay1ng tendenc1es towards Tearned T:

he]p]essness in the event that they attr1buted success pr1mar11y to 1: o

: effort and Tuck, and fa11ure to a Tack of ab111ty (Abramson et a] > I978
Glbson, 1980) : R ' S

Perce1ved Competence .f;-5 ; .f:7 = ,If’.;~~3 oy

The perce1ved competence of each boy w1th respect to the cogn1t1ve,_ Lo

soc1a1 and phys1ca1 doma1ns as Well as genera] seTf—esteem was determ1ned
from the1r scores on the four correspond1ng subsca]es w1th1n The Perce1ved
Competence Sca]e for Ch1]dren lb |

o ;-HYPOTHESES[~

Learned He1p1essness [ﬂf“IT’I

: _ypothes1s 1 The educab]e menta]]y retarded boys w111 demonstrate S
attr1but1ons for success and fa1]ure s1m11ar to the educab]e mentaT]y :' -m
retarded boys 1" GIbson s (1980) StUdy, attr1but1ons wh1ch have been Ljff;;f
descr1bed as character1st1c of Tearned he]p]essness R

Hypothes1s 2. A deve]opmenta] trend w11] occur 1n that the o]der

boys w111 exh1b1t greater tendenC1es to make attr1but1ons character1st1c

of he]p]ess 1nd1v1duals than the younger boys 1n th1s study

Perce1ved Competence

‘;,_,Hypothes1s;3 The scores of the educab]e mentaT]y retarded boys on



' . .
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The Perceived Competence Sca]e for Ch11dren w111 be 51gn1f1cant1y lower~..ﬂ B

. than thescores of"norma]" ch11dren of s1mi]ar ages in Harter s (1982)
‘,f‘.,study - i _ ., _ R | . KN s
| Hypothes1s 4, A deve]opmenta] trend w111 be exh1b1ted 1n the

| ’jPerce1ved Competence Sca]e scores for the educab1e menta]]y retarded ;

boys in. that the older boys w111 have lower perce1ved competence scores

, across a]] sca]es as compared to the younger boys

DELIMITATIONS Al

~

SubJects 1n the study were educable menta]]y retarded boys ages ;*
L n1ne e]even and th1rteen se]ected from n1ne schoo]s w1th1n the Edmonton
.»“‘Separate School System The boys w1th1n each age group were random]y
d'.ass1gned to e1ther a success or fa11ure cond1t10n Each subJect wasd

'ftested by the Same exper1mentor on an 1nd1v1dua1 bas1s 1n a pr1vate room

.w1th1n the1r own sch001 The test1ng took p]ace over a per1od of one ;;;t_]'”

”ékgmonth

'nf’for Ch]]dren execute a ba11 r0111ng task and answer a number of

*‘subJect1ve qUest1ons 1n one s1ng]e sess1on

SubJects were requ1red to comp]ete The Perce1ved Competence Scale[a;l*g_fe -



CHAPTER II
A SELECTED REVIEN OF RELATED LITERATURE

' ::a“Th1s se&ected rev1ew of’ T1terature can be part1t1oned 1nto four

research areas The f1rst sect1on conta1ns a h1stor1ca1 1ntroduct1on T

PRV

of attr1but1on theory wh1ch cons1ders three prom1nent approaches to J_

th1s theory Second]y, 1s a conslderat1on of the T1nk between causa]

'ﬁy;fthe var1ous act1ons of 1nd1v1duaTs around h1m Over the past forty o

attr1but1ons and ach1evement motJvat1on Th1s sect1on prov1des a
‘ixithorough ana]ys1s of Bernard Ne1ner =3 modeT An Attr1but1ona] Theory of
o Mot1vat1on An anaTys1s of the theory of Learned HeTpTessness makes up 2
: ;fthe body of research cons1dered 1n the th1rd sect1on Of part1cu]ar .
A:1nterest 1s the cons1derat1on th1s sect1on g1ves to- mentaTTy retarded

‘chlldren and the deveTopment of Learned HeTpTessness The fourth and -'
jf1na] sect1on 1ntroduces the concept of Effectance Mot1Nat10n and
;{nelates 1t spec1f1ca]1y to the construct of Perce1ved Competence

-7

E h THE DEVELOPMENT OF ATTRIBUTION THEORY

Man, 1n hts 1nf1n1te‘epr1os1ty, str1ves to understand and 1nterpret;'y_f¢;~l

“1ﬁyears, soc1a1 psychoTog1sts have str1ven to understand these causa]

‘;;1nferences made by aTT 1nd1v1duaTs Rhe area of soc1aT psychoTogy 1n JZJTA_TTV '

fﬂ?7~wh1ch such 1nvest1gators can be grouped 1s that of Attr1but1on Theory

'?;Attr1but1on theor1sts concern themseTves w1th the perce1ved reasons for ﬂ*--"

"f;ﬁa partrcu]ar event s occurrence There 1s no un1f1ed body of kngﬁhedge Lvu ?T"’

";_that neatTy f1ts one . spec1f1c attr1but1on theory, there are many types

ff;of attr1but1on theor1es and theor1sts Neverthe]ess, there 1s a common ‘-f:;:f‘*

: nterest wh1ch steers most 1nvest1gators 1n th1s area (He1der, 1958

Jones and Dav1s, 1965 Ke]]ey, 1967 we1ner 1974)

BT IR S
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Attr1but1on theory was not orig1na]1y formu]ated as a theory of

-

: |
ind1v1dua1 mot1vat1on It was in fact, or1ginated as.a theory which

; "descr1bed the process by which the 1nd1vidua1 makes attributions about

._uhws wor]d attr1but1ons of causes, d1spos1tions. and 1nherent propert1es" 'f’

(Ke]]ey, 1967 p. 192) However as Kelley (1967) later po1nts out:
"A maJor app11cat1on of the theory concerns the processes by which the

.typ1ca1 observer 1nfers a person 'S motivat1ons from his actions" (p. 193).

BRI !

"It is ev1dent that attr1but1ona1 concepts are most 1mportant when

Al

”perce1vers try to 1dent1fy the behav1our they are observ1ng and eventu-, .

_ally to predlct what future act1ons may occur (GIbson 1980)

h we1ner (1980) 1n d1scuss1ng the programs of research which have _

, emerged from the ana]ys1s of perce1ved cau§a11ty describes the quest1ons”
;aattrlbut1on theor1§ts are 11ke1y to ask | ' | .

h a) What are the perce1ved causes of th1s event?

b) what 1nfc;mat10n 1nf1uenced th1s causa] 1nference?

c) what are the consequences of the causal ascr1pt1on? (p 280)

It 1s the 1ntent of th1s sectlon '

rev1ew 11terature wh1ch has sought

:fto 1nvest1gate and understand th' e quest1ons

-,fHe1der s Common Sense Psycho]ogy ,i

Frltz He1der can be cons1dered the randfatherf of attr1but1on :

“jtheory He1der, however,,pons1ders h1s work to be

fgcommon sense psycho]ogy" (He1der, 1958, p 79) He descr1bes h1s R wa

Lrttheory as such because of 1ts ab111ty to gu1de our behav1our towards
Tiother people and because of the 1nherent truths 1t conta1ns He1der
'(1958) cons1dered 1anguage as-a. conceptua] too] to be-used:- "The fact
Wfothat we are ab]e to &escrlbe ourselves and other peop]e in everyday
B‘f]anguage means that it embod1es much of what we have cal]ed na1ve

’1psychology" (p 7) Th1s 1anguage wh1ch 1s taken from the common

1nvest1gat1on of ;
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vernacular; uses words such as "give", "take", "can", and "may"”, to
establish the foundation of Heider'S'conceptual analysis. heider‘(1958)
states that his goal is "to c]ar1fy some of the ba51c concepts that

are most frequent]y encountered in an ana]ys1s of naive descr1pt1on of

- behaviour" (p 14)

He1der s na1ve at r1but1on theory was strong]y 1nf1uenced by

~Gestalt psycho]ogy, part1cu1ar1y Kurt Lew1n -He1der (1958) notes

’

Lewin's field-theoretical approach known as topo]ogy (Lew1n, 1936
1938) has been in the background of much of the thinking in the
present theory of interpebrsonal relations.  ‘Though not many of the
specific concepts of topology have been taken over, they have he]ped
in the coﬁ%t uction of new ones w1th ‘which we have' tried. to
"represent son of the bas1c facts of human re]at1ons (p..4).

vHejderw(1958) proposed that the resu]t of any act1on depends on two sets
of conditions,‘namely factors w1th1n the person and factors w1th1n the
~ environment These cond1t1ons may be considered forces, that 1s, the
'@effect1ve force (ff) of the person or of the env1ronment, when referr1ng
to the tota11ty of forces emanat1ng from one or the other source 'The ,

re]at1onsh1p of these forces-(ff)_to the actjon outcome (x ) is dep1cted
by Heider (1958, p. 82) as: - _

T _ ) x\ f(ff person, ff env1ronment)
‘It is 1xportant to remember here that He1der is referr1ng to the perce1ved

0

czuses of the behaviour (act1on outcome) and not to the determ1nants of
force actua]]y acting updn the person or 1nf]uenc1ng an outcome (Nenner,,‘;h
1980) | | | N |

- The effect1ve persona] force, in turn, s ana]yzed 1nto two d1fferent
' 7factors power and mot1vat1on “In descr1b1ng these two factors He1der
~suggests that power 1s often represented by ab111ty though there are .

other persona] character1st1cs that effect power such as’ temperament

- The mot1vat1ona1 factor suggests what a person,1s trying to do and_how



hard“he“fs trying to do.it. Heider (1958 p 83) represents these two

v

factors in the foTlow1ng schema

- Power - Effective EnvironmentaT‘Force\\\\\\\\;.
s s Trying:::::;=~Effective Personal Force - 'x

Cor,

x_émf(trying,_powerc_enyironment)‘

:’Power and trying‘are said to'reTate as a'multiplicative combination,eas e

the effect1ve persona] force is zero 1f e1ther of them is zero.
Heider (1958) regroups these three determ1nants of act1on (power,

mot1vat1on, and effect1ve env1ronment) 1n order to d1st1ngu1sh between

"ab1]1ty and effort | | |

- Whether a person tries to do someth1ng and whether he has the
‘requisite abilities to accomplish it are so significantly different
" .in the affairs of everyday life tbat naive psychology has demarcated
those factors still further by regrouping the constituents of action
7" in.such a way that the power factor and the effective environmental
" force are combined into the concept ‘can", leaving the mot1vat1ona1
\factor cTearTy separate and d1st1nct (p.: 83)

.The Concept of Can

""Can" is genera]]y cons1dered to be a d1spos1t1ona1 concept 'by, .

d1spos1t10na1 He1der 1nt1mates that there is a re]at1ve1y stable .

‘ re]at1onsh1p wh1ch exists between the person and the env1ronment Implied,

in this. concept 1s an-- ab1]1ty, whethep phys1ca1 or menta] wh1ch as
\

‘ He1der (1958) suggests ‘exists f1n absence of 1mpos1ng restra1n1ng
env1ronmenta1 forces, or 1mpos1ng restra1n1ng forces sma]]er than one S

own-power“{(p. 85),.‘

The Concept of Trying -

The d1st1nct1on between can and try is re]ated to the d1st1nct10n

between 1earn1ng and mot1vat1on in sc1ent1f1c psychology There arel
. : .



“two aspeCts'within this concept of'trying The f1rst aspect is usua11y
called 1ntent19ﬂ'and the second. exert1on Heider describes the - former
as d1rect1ona(\;n:sthe latter as. the quantitat1ve aspect They are. '

often thought the direction and strength of-mot1vat1on whiCh

. together make up the: "vectora1 component of action" (He1der, 1958 p.: 110).’

'Intent1on whatever 1ts source g1ves “the. concept of try1ng the character-ﬁ

N

“

. 14

1st1c.feature of personal causality. Exert1on,;however,tvar1es d1rect1y ’
- with the difficu]ty Of the task andﬁinversely'with the5power (abﬁ]ity)
7~of the person that 1s, the greater the indivjidual ab111ty, the less

“exert1on needed. It must a]so be recogn1zed that the reverse ho]ds

"*true .

The effect1ve env1ronmenta1 force He1der S second cond1t1on of
[ \

actlon 1s thougﬁt.to cons1st‘of_two_factors task d1ff1cu1ty and 1uck

D1ff1cu]tz

s1dered to ‘be an 1mportant d1spos1t1ona] property of the

ienv1 onment by He1der task d1ff1cu1ty is often gauged)by exert1on

: 'The t ptat1on to Judge a task as' “easy" because of the effort]essness

w1th wh1ch a sk111ed 1nd1v1dua1 performs is often on]y conta1ned by

V'_rat1ona1 knowledge of spec1f1c sk111 requ1rements Rea11st1c attr1bu-‘ﬂ'
t1ons for task d1ff1cu1ty res1de 1n ana]yz1ng group performance : Often,:w"

'“_1the success or fa1]ure of an act1on prov1des the raw material for the .

B percept1on of can Successfu1 comp]et1on 1mp11es the person "can"
do the. task. The dec1s1on on whether h1s success was due: to power .V:'
. k(ab111ty) or to the ease of the task 1s made by how others have done
jon the task If he 1s the on]y one of the group to succeed an
attr1but1on of ab111ty w111 be made An env1ronmenta] attr1but1on of

gd1ff1cu1ty w1]1 accur however, if a]] 1nd1v1duals in the group Succeed



Cons1dey Heider's (1958) examp]e of a ch11d bak1ng a cake

If a child, for example, successfu]]y bakes a cake or reads a book,
we conc]ude that the recipe or book was easy. In effect we: have
‘made use of the postu]ates linking can with power and env1ronmenta1
. difficulty: _
. {1) Since-success has occurred the task d1ff1cu1ty must be » ’
: ‘smaller than the ability.. o
- (2) Since a .child has effected the success we presume that the _
: . ability is low.
{3) Therefore,. we- conc]ude that the task is easy and that most
: adults. wou]d be ab]e to accomp11sh it (p.. 90) .

: ybetween outcome and the deposit1ona1 propert1es of the task and person.

0pportun1ty and Luck

These two terms are usua]]y used to connote the more var1ab1e
'factors w1th1n the enV1ronment It is. 1mportant to 1dent1fy these""'

‘temporary- cond1t1ons which: may disturb. the more permanent coord1nat1on‘ ‘

';In doing so man-_is ab]e to estab11sh h1mse1f in a stab]e wor]d in wh1ch o

‘:'*the future can be ant1c1pated and contro]led ',_r . e“,“-’ R N

L

He1der (1958) 1nd1cates that in the event the env1ronment f]uctuates, o

-_;the person can wa1t unt11 the effects are most benef1c1a1 that 1s, for ”

the best opportun1ty S1m1]ar]y, success may be 1nferred when the '\ﬂ,’
) _resu]tant env:ronmenta] force in the d1rect1on of the goa] 1s at max1mum, .l

' or when_ the force aWay from it is at a m1n1mum "af. f.”'i

‘t' There are a. d1vers1ty of cond1t1ons that lead to the cogn1t1on of '»Aﬁ;

;-1uck One of these 1s the cons1stency versus the var1ab111ty of
performance (He1derr 1958) - v”" o ffuffi -.", ' ?' ' '::zr:; ';uy;jf§
_If a person succeeds on]y once ina great ‘number of tr1als we will |

. attribute the success to.luck, espec1a11y 4f it is followed by,a ﬁ-

- number of failures so it cannot be: 1nterpreted as- "He has learned -

it at last™: If he fails only once and succeeds at’ other t1mes,
‘the fa11ure is. attr1bdted to bad 1uck (p 91) T

=

.‘Another 1mportant determ1nant of. attr1but1ons made to 1uck 1s the -

3

1nd1v1dua1 'S ab111ty ~For examp]e, 1f an 1nd1v1dua1 1s perce1ved to-

: ,have tremendous ab111ty 1n a certa1n sport any fa11ure by that 1nd1v1dua1



e

..

| woqu most sureTy be attr1buted to bad Tuck There are other factors
‘ wh1ch may contr1bute to the Judgment of Tuck however these too serve
to under]1ne the s1gn1f1cance of such -temporary env1ronmenta1 states‘

Al

He1der-(1958) summar1zes the1r s1gn1f1cance in reTat1on to the more ° O

-

d1spos1t1ona1 propert1es of the env1ronment "The 1mportant p01nt 1s'_

that correct attr1but1on whether to stab]e or to the vac111at1ng

———-cond1t1ons under]y1ng an event-—always serves-to bu11d up—and support—the

.f constancy of our p1cture of the world" (p. 92) J“ _ o T
‘ He1der s analys1s of act1on perm1ts mén to g1ve mean1ng to. actton
| As can. be seen, such anaTys1s Teads to the 1nf]uenc1ng of the act1ons
. of others as weTT as man h1mse1f and to predﬁct future act1ons T,
| essence the genera1 features of the causal network are accord1ng to ' .:.\é'
N He1der 1nternaT1zed and mastered ' These features form the content of
. the COgn1t1ve madr1x that’ under11es each,1nd1v1dua1 s 1nterpretat1on of -

-

“human behaviour. « . Ty, ._d_; o

R . . .

The Correspondent Inference Theory of - Jones and Dav1s
| The anaTys1s of soc1a1 1nf1uence has Ted 1nd1rect1y to the prob]em T1TV?
of percenv1ng the ‘causes of another person S behav:our Jones and Dav1s : ;ﬂ;zp

(1965) have~d1rect1y attacked th1s centra] prob]em by emp]oy1ng He1der s

f; attr1but1ona1 pr1nc1ples to ana]yze the process of 1nferr1ng another .

K person S 1ntent1onsﬁfrom h1s act1ons Jones and Dav1s (1965) c1te that

f-

the1r purpose Js: ﬁ.r. . to construct a theory which systemat1ca1]y Ce

+ ’

accounts faF/; perce1ver s 1nferences about what an actor was try1ng to -
achteve by a part1cu1ar«act1on v(p 222) The s1gn1f1cance of th1s act1on
ns der1ved from cons1der1ng aTternat1ve act1ons to the actor whlch have

E been forgone

-

s

S1mp1y put correspondence refers to the extent that the -act and

-

[P

r
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the’ under1y1ng characterlst1c or attr1bute are 51m11ar1y descrlbed
; by the 1n;erence The: bas1c pr1nc1p]e under1y1ng the Jones and Davis
analysws 1s f1rst1y an assumpt1on that the observer bel1eves the actor
was aware hIS act1ons wou]d have the observed effects" (Jones and Dav1s,
1965, p. 220) ‘and has the “ab1]1ty to br1ng about the effects observed"
(Jones and- Dav1s, 1965 p. 221) CIn other words, the effects may not
__;_jbe cons1dered acc1denta1 —mJt—JS necessary—for—the perce1ver ‘to- cons1der————————
know]edge and ab111ty, be 1t v1a actua] 1nformat1on or s1mply h1s own | ‘
assumpt1on, before an assqgnment of‘1ntent1ons .can be made Each p]ays
- a s1m11ar role 1n enab11ng the perce1ver to dec1de whether an effect or
consequenoe -of act1on was acc1denta1 In turn the aSSIQnment of 1nten- ";‘
t1ons 'is aprecond1t1on for 1nferences concern1ng those under]ylng stab]e -
bﬁ character1st1cs toward wh1ch the perce1ver presses in attach1ng s1gn1f1- %‘.‘f’
cance to act10n" (dones-and-Dav1s, 1965 p. 222)- Jones and Dav1s hava o |

sumnarlzed thvs ent1re 1nference process 1n what they have ca]]ed the

act1on attr1bute parad1gm“, shown in F1gure 1. R ;{,_é .;

‘Figure'i deieted due to .

< cobyright fawsj'”

L i T ’ .
8 Thisfparadigm which refletts Jones' ‘and Davis' descr1pt1on of a correspond- wv‘ |
1ng 1nference traces the course of the perce1ver S 1nference from the ' ‘

' observed effects of ‘the act1on to the 1nferred d1spos1t1on that the

' act1on 1s‘presumed_to reflect As was ment1oned ear11er, 1t~1s not



necessary for the perceiver to‘have actua11y witnessed the'effects as’
"Tong as he has them described to him by an-actual observer The term :
7fcorrespond1ng 1nference refers to the fact that the effects and the-‘

._attr1but1ons or 1ntent1bns of the actor may be descr}bed in s1m11ar

terms. Ke]]ey (1967) descr1bes the central hypothes1s for this - 1nference

-

The central hypothes1s is that a correspondeht 1nference witl be J"'

~ made tp the degree (a) there are some but few effects of the action

‘."18‘

—that-are-unique—{noncommon-)—te—it-as—compared-with-others'—alterna
~ tive actions available to the actor, and (b) these effects are: 1ow
in assumed social, desirability (p 208) .

”In essence\ the - fewer d1st1nct reasons a person m1ght have for a

part1cu]ar act1on and the less these reasons are: w1de]y shared by othersf

BY

' the more'the act1on 1tself¢§hforms the perce1ver about the character1s-'“

Jt1cs of the actor :
T ‘\

Jones and Dav1s c1te two man}festat1ons of the perce1ver S. persona] 1;5'

\

invo]vement F1rst1y, the act1on observed may have pos1t1ve and negat1ve

.ﬂ X

i ;?consequences for the perce1ver Th1s, they descr1be as "hedon1c:_”,

’re1evancy Y Second]y, nhen the perce1ver be11eves that the: act1on he
Trihas observed has been un1que]y cond1t1oned by h1s presence Jones and
dﬂDav1s descr1be the var1ab1e of persona11sm as. ex1st1ng A 51mp1e ’
: ;descr1pt1on 1s g1ven by Jones and Dav1s (1965) in the1r conc]us1ons g

‘An act1on is persona11st1c in the perce1ver S v1ew, 1f 1t was' )

uniquely conditioned by the lattér's presence: if" conditions are ;“"

such that the perceiver believes he is. the 1ntended consumer of
the effects produced by the actor. (p 264). j w hh

when an: act1on 1s hedon1ca11y relevant a persona11st1c attr1but1on 1s

B 11ke1y to be -even’ more extreme

3

o The Attr1but1on Theory of H H Ke]]ey - . '_' " f’lﬁ"”
- ~The work of Ke]]ey (1967 1971 1972),s1m11ar to. that of Jones and

Dav1s (1965), is der1ved from the work of Fritz He1der Ke11ey (1967)

;defqnes attr1bUt1on as the process of 1nferr1ng or perce1v1ng the

._I o | T

v



ate

- -p1s para]]e] to He1der s (1958) n, that 1nd1viduals 1n cons1der1ng

PR

] i 4 - N e e .

P A

‘dtspos1t1ona1 propert1es of ent1t1es in the environment This theory

T

- these: d1spos1t1ona1 propert1es must choose between ?nterna] and externa] ;fi Y

attrnbut1ons KeTTey (1967) g1ves the examp]e of a. person S enJoyment

' .of a mbvie The 1nd1v1dua1 must determ1ne whether this enJoyment 1s ? Ve “"

" .attr1buted to the mov1e (1t 1s 1ntr1ns1oa11y enJoyabTe) or to h1mseTf

4————(he—has—a spec1f7c k1nd of des1re reTevant to the mov|e;

2

The centra] theme. of KeTTey S attr1but1on theory 1s the pr1nc1pde

) of c0var1at1on between potent1a1 causes and effects. Th1s basic not1on

*

'jof covar1at1on, der1ved from J S. M1Tls method of d1fferences, is used

'to exam1ne var1at10ns 1n ent1t1es, persons t1me and moda11t1es More L

s1mp1y put, in; any attribut1on there w111 be a st1mu1us a perce1ver and ;
Ta context (a comb1nat40n of the t1me and the moda11ty) ‘ :M FQ i;g_z'f;}; ERCN

KeTTey s work, often cons1dered a theory of. external attr1but1ons,
K A

j1ntroduces three cr1ter1a wh1ch must be met in order for an attr1but1on

I

'bto be.made to an externa] th1ng (env1ronment) rather than to self

.

(person) The 1nd1v1dua1 Ke11ey sa1d must respond d1fferent1a1]y to ; -ﬁq~-ig3~

a the th1ng, cons1stent1y over t:me and moda11ty, and 1n agreement w1th a.-

- consensus of . other persons reﬁponses It 1s 1mportant to remember that

"{'none of these attr1but1ona1 cr1ter1a have to be met perfect]y 1n order*to

’h.have a stab]e attr1but1on ' Shaver (1975) observes that' - ; 'j_ ;:!ﬂ

T My reactwon to ‘the’ ocean sunset does not have to be- 1dent1ca] in.
- every s1tuatnon nor through every modality, and cofiplete agreement

-. 7 - among observers *is almost néver achieved. ‘The general principle of . .

:;f"e; t1on (conszstency; consensus) (p.. 52)

“ covariation still applies: “the attr1but1on of an effect will be - 7
* - made to, a dimension along yhich there is variation (d1st1nct1veness), R
- rather ‘than to a dimension along which’ there is 11tt1e or no: var1a-'v'_-5;';

Ke]Tey (1967) has def1ned four cr1ter1a fbr externa] va11d1ty

a Through these chter1a the person is: ab]e to ascerta1n that the attr1but1ons - f:-,__

~or 1mpress1ons'ref1ect the»propert1es of.the1entkty andgnot ht§>own, o ,.I'nh;r;



s character1st1cs The cr1ter1a are:

-~

'1.' D1st1nct1veness the 1mpre551on is attr1buted to the th1ng 1f :

»i:;' " <+ . it uniguely occurs when the thlng is present and does not occur -

- . 4

;i:more 1nformat1on an - 1nd1v1dua] possesses the more 11ke1y he W111 be to

“ 7 in #ts absence.. .
2. - Consistency over time:, each time the th1ng is present the

v '1nd1v1dua1~s reaction must be the same or. nearly so.
: Y

3. ‘Consistency'over-modality: his reaction must be ‘consistent "
- even though his mode of interaction with the thing varies, ,
' (For example, he sees it to have-an irregular outline and ‘he -
. feels it to be rough; or first he estimates the answer to the .
- problem and then he calculates it.) . *

4, __Consensus: _attributes_of external or1g1n are experienced the i
same way‘by all observers (p 197) : , ‘ o

The 1nd1v1dua] can thus Judge the: extent to wh1ch he has a true

jp1cture of the externa] wor]d by the degree to wh1ch h1s attr1but10ns

\‘f1t the above cr1ter1a .

Informat1on Leve]

It cannot be assumed that because a11 four of Kel]ey s cr1ter1on

dv

- are met that th1s resu]ts in. unquest1onab]e externa] va11d1ty Spec1f1c-
‘i?ally, th1s evodence 1s the basws for subJect1ve va11dity Hut not )

" pnecessar11y for obJectwve va11d1ty Kelley suggests however that the

make qu1ck and accurate Judgements, resu1t1ng 1n h1s tak1ng ‘action

'_Qw1th speed and v1gor" (Ke]]ey, 1967 p. 197)

| : , .
Ke11ey 1nt1mates that an 1nd1v1dua] s 1nformat1on 1eveT can be '

2‘1ndexed 1n terms of a) d1fferent1at1on and b) stab111ty of attr1but1ons
'r;(based on cons1stency and consensus) : An-1nd1v1dua1 (Ke]]ey s person A) u*‘
fffw1]1 be suscept1b1e to 1nf1uence "the more var1ab1e are h1s pr1or attr1bu—1p}‘
; t1ons In essence, an 1nd1v1dua] who. exh1b1ts unstab]e attr1but10ns, ‘

) jw1]1 corresond1ng]y demonstrate a 1ow 1nformat1on 1eve] wh1ch 1n turn ‘

?':_uw111 1ead to a dependency on others (Kelley s person B) for 1nformat1on

';Kelley (1967) d1scusses that attr1but1on 1nstab111ty w11] be h1gh for a

' -person who has



(a) 11tt1e soc1a1 support (b) prior 1nformat10n that is poor or
. ambiguous, ‘(c) problems difficult beyond his capab111t1es, (d) views
~that have been disconfiymed because of ‘their inappropriateness or _‘a(.'

“non=-verdicality and (e) other experiences engender1ng Tow self-
:;conf1dence (p 1200).. o , . o :

,FlnaTTy, KeTTey suggests that T1ke aTT cogn1t1ve systems, attr1bution

processes are subJect ‘to error Based on s1m11ar errors c1ted by He1der

(1958) Ke]]ey 1nd1cates that five. common errors are 1) ignorang the

_ﬂ;;_rejevant s1tuat1on,_2)_egocentr1c assumpt1ons made_v1a_4ncomp1ete

,ev1dence, l) b1as1ng of' 1nterpretat1ons due to the magn1tude of affect1ve j?ﬁi.gw
consequences, 3) cases where the surround1ng 51tuat1on may be m1sTead1ng 5
'fvattr1but1ons made to the embedded f1gure and 5) exper1mentors acc1dent- ‘ l{;t )
| ?ally 1nduc1ng the1r subJects to make attr1but1ona1 errors 0bv1ousTy Q'f |
T-there are other attr1but1ona1 b1ases wh1ch occur some of wh1ch KeTTey"
4‘c1tes These however, he found prom1nent in exper1menta1 11terature 1n-f<‘.

attr1but1on theory

L FReked

R | SUMMARY ‘
Three maJor theor1es of attr1but1on have been d1scussed in th1s E
sect1on He1der s na1ve psychoTogy of attr1but1on 1s a forma11zat1on'
"of the ways 1n wh1ch any Tayman m1ght try to understand the behav1our
47;ffof an actor The work of He1der ref]ects one of the f1rst systemat1c
.attempts at anaTyz1ng 1nd1v1duals percept1ons about the env1ronment
i‘nand the peop]e 1n 1t One of He1der s maJor contr1but1ons to th1s area-f'
.f_of attr1but1on theory 1s h1s 1dent1f1cat1on of the persona] factors of
| effect, ab111ty, and 1ntent1on in contrast W1th the env1ronmental factors ‘,at':
',hof Tuck and task d1ff1cu1ty : | » ( L
| The Theory of Correspondent Inference proposed by Jones and Dav1s

((1965) represents a refTect1on of He1der s theory as weTT as’ an extens1on

f 1nto the process of 1nferr1ng another person S 1ntent1ons from h1s act1ons.
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In’ the1r theory Jones and Dav1s have attempted to deveTop a systematic

account for the perce1ver S 1nferences about what exact]y an actor was .

) attempt1ng to ach1eve via h1s spec1f1c act1on In essence the1r theory

proposes that a systemat1c or out of roTe act1on is more - 1nformat1ve than

roTe prescr1bed behav1our

The th1rd theory of attr1but1on wh1ch has been cons1dered is that :.I.

of KeTTey (1967 1971 1972) ) Th1s theory can ‘be v1ewed as.one. of

22

2

‘ Externa] Attr1but10n Ke]]ey presents the cr1ter1a fOr externa] vaT1d1ty

as be1ng d1fferent1at1on cons1stency (over t1m; and moda]1ty), and

'»consensus Another key proposa] w1th1n KeT]ey s theory is that the

1nformat1on TeveT of an 1nd1v1dua1 effects the nature of that person s

'r1nferences The h1gher the 1nformat1on Teve] the more qu1ck1y and

"‘raccurately an- 1nd1v1dua1 w1]1 be'able to make an attr1but1on The three f"

theor1es prov1de a sound theoret1ca1 bas1s for further anaTys1s of

'~-¢fattr1but1on reTated T1terature because they are 1ndeed the roots of the

'f} current approach to th1s area of soc1a1 psychoTogy

Tobe

: » \' , :'.j AN ATTRIBUTIONAL THEORY OF BEHAVIOUR e

f.fattr1but1on researchers 1n the 11nk between causaT attr1but1ons and

The work of He1der (1958) 1gn1ted an 1nterest by a number of

R

‘f{ ach1evement mot1vat1on One can cons1der the bas1c parad1gm of the ;-""

-t1ona1 approach to mot1vat1on The parad1gm 1]1ustrated by We1ner, g; T

l{of the st1mu]us

 Siny us————Cognitive ActiVity— = Response . -

“f,cogn1t1ve theory of mot1vat1on as the under]y1ng modeT for th1s attr1bu-‘tfh 13[3

.VHeckhausen Meyer and Cook (1972 p. 239) 1nfers that menta] events, ﬁ_:. K

1foTlow1ng the percept1on of a st1mu]us, determ1ne the behav1our response [;:ﬂ



. fhfattr1but1ona1 model” of act1on shou]d thus 1ncorporate the 1nf1uence

o 23,
i"'-“-".Two d1st1nct areas of research are reported by we1ner (1972) to have
.fresu]ted from th1s parad1gm ' One area 11nked causal ascr1pt10ns to

'affect1ve express1on wh11e the other re]ated causa] attr1but1ons to

expectancy of success we1ner et a1 (1972) proposed that a general

f_fof causa] ascr1pt10ns on'both affect and expectancy As a resu]t they

7fisuggested that the mode1 assume the fo]]ow1ng form

: ‘._i/Affect - .. -

St1mu1usr-——->Causa] Cogn1t1ons

v‘f:iTh1s hypothes1zed mode] 1mp11es that a st1md]us arouses cogn1t1ons about
'ﬁvthe causes of a behav1our outcome The cogn1t1ons determ1ne affect1ve
{ responses and goa] expectanc1es as we]] as . subsequent behav1ours o
As a resu]t of He1der s (1958) 1n1t1a1 work 1t has been postu]ated

.vthat there are four perce1ved causes of ach1evement outcomes (1 e s

ﬁf”ifSuccess and fa11ure ab111ty (power) effort task dIffTCUIty’ and

"ﬂf"four causa] elements genera11ze to a]] ach1evement tasks and account

'f]uck) Though 1t has been 1nd1cated that th1s 1s far from an exhaust1ve

© Tist. (Fr1eze 1973 Fr1eze and We1ner, 1971), 1t is, contended that these ;.;n

i:fifor the maJor sources of var1ance when cons1dbr1ng the perce1ved causes 2; o
ﬁthf success and fa1]ure (we1ner et a] 1971) i, h’_ e
,if;l A much more spec1f1c attr1but1ona1 mode] for ach1evement behav1our
:frwas 1ntroduced by we1ner (1972) Th1s mode], shown 1n F1gure 2 separates ~
'i';the process 1nto three d1st1nct stages In the task eva]uat1on stage,'je::ff*fw
fhjan 1nd1v1dua1 s percept1on of an ach1evement related task causes e s
'.;;attr1but1ons re]ated to the potent1a? causes of success and fa11ure

'.

| ffTh]S causal. ana]ys1s determ1nes both the expectancy of. success and fa11ure

e . .
Do C.
D T :
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;'fand%the affecttve'anticdpations"‘gtage 2 is characterized'by goal
'-expectanc1es and ant1c1patory emotions resu1t1ng in’ approach or avo1dance

;cnbehav1our and success or fa11ure F1na11y, the causa] attributions are

.evaluated as a funct1on of the ach1evement outcome and new 1nformat1on o _:f
.xconcern1ng the task 1s ga1ned Theﬂattr1but1ons ‘made determ1ne the o

| ;'ach1evement re]ated affects as we]] as future expectanc1es of success

: at s1m11ar future tasks

;_Causa] D1mens1ons

As has been d1scussed there are numerous poss1b]e percegved causes
Iof success and fa11ure Because of the d1vers1ty of the ]1st of causes,

it has been deemed essent1a1 to create a class1f1cat1on scheme or a

\'taxonomy of causes . (We1ner, 1980) In s0 do1ng, it. 1s p0551b1e to

fde11neate the1r s1m11ar1t1es and d1fferences and 1dent1fy the1r under]y1ng };
'h”propert1es. - ' ) .‘ A - o |
| ]VSTROtter.(iQBG) 1ntroduced the flrst systematlc exam1nat1on of
-"dnd1v1dua1 d1fferences in causal attr1but1ons In h1s Soc1a] Learn1ng |

T Theory, he descr1bed a bas1c theory of mot1vat1on wh1ch character1zed ;
'an 1nd1v1dua1 s behav1our potent1a] -as’ be1ng a funct1on of both the L
iexpectancy of the goa] and the re1nforcement value of that goal. The’ ‘.”

' behav1our demonstrated may not a]ways be equa]ly 1nf]uenced by these two

fﬂ”funct1ons More 1mportant1y, the eventual behav1our is determ1ned by -

'xithe re]at1ve 1mportance p]aced upon the two causa] 1nferences

As a. resu]t of. th1s theory of mot1vat1on Rotter proposed a one - '4"“f-

-“cd1mens1ona] class1f1cat1on scheme of contro1 Th1s scheme cons1stslof o

. Jj:control der1ved from w1th1n (1nterna1) or outSIde (externa]) the ’

-'ﬂ1nd1v1dua1- Rotter s (1966) one d1mens1ona1 mode] can best be understood

j'through h1s def1n1t1on of Locus of Contro] (LC) as fo]lows ' . ‘g}:§~ o

e o R o A



_When a reinforcement is perceived by the subject as following some
““action of his own.not be1ng entirely contingent upon his action,

then, in our culture, it is typically perceived as a result of luck,

chance, fate, as under the control of.powerful others, or as-un-

predictable because of the great comp]ex1ty of the focus surrounding

him. When the event is 1nterpreted in this way by the individual

we have labelled this a belief in external .control. If the person

‘perceived that the event is contingent upon his own behaviour or his

own re]atxve1y permanent characteristics, we have termed this a

6

i

belief in_internal control (p. 11). . -

In discussing the above c]ass1f1cat1on in re]at1on to spec1f1c 1nd1v1dua]s a

rather than s1tuat1ons, Rotter descrlbes externa] peop]e as be1ng -

3

recept1ve to- reinforcement, believing outcomes to be beyond the1r contro]

and 1nternals as -individuals be11ev1ng they exert contro] over the outcomes

of act1ons and therefore res1stant to externa] re1nforcement

A two d1mens1ona1 taxonomy was 1ntroduced by Weiner et al.: (19712'

;because of ‘a number of 11m1tat1ons_they_perce1yed in Rotter s (1966).one .

‘ dimensional model. The two causal dimensjons introduced_werefthatfof>-

]ocus of contro] (1nterna1 or” externa]) and stabiffty (fixed or Variable)

F1gure 3 111ustrates that w1th1n the contro] d1mens1on ab1]1ty and’ effortl'

are c1a551f1ed as 1nterna1 d{mens1ons of act1on or as Heider- states,
persona] face Task d1ff1cu]ty and. ]uck are class1f1ed as externa]
determ1nants of success and“fa11ure The second d1mens1on stab111ty,“
| has bee: descr1bed a§%character1i1ng causes on a cont1nuum from |
stab]e (1nvar1ant) to unstable (variant) (We1ner 1980) Ab111ty and
task d1ff1cu]ty are sa1d tg’be perce1ved as re]at1ve1y f1xed#w%h11e Tuck
and effort are more unstab1e —-luck 1mp]y1ng random var1ab1]1ty, effort
. be1ng e1ther€augmented or decreased from onecep1sode to the next :In
summary, we1ner et a] (1971) postu]ated that ab111ty 1s an 1nterna1
f1xed factor, effort an 1nterna1, var1ab1e factor, task d1ff1cu1ty an-

externa] f1xed factor; and 1uck an externa], var1ab1e factor

- A number of def]c1enc1es were’recognnzed to exist in the.twoi v
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"dimenSionai c]aésifiCation'scheme (seeHWefner,'lgjd;.p.65.d To‘oyercome'
some of these'conceptual ditficu]ties'RosenbaUm‘(1972)'pr0posedba -
"three d1men51ona1 taxonomy of ach1evement re]ated causes. Thehthird
'_d1mens1on was 1abe]1ed by Rosenbaum as "1ntent1ona11ty Recent1y }\"
dWe1ner (1980 ), in d1scuss1ng causa] d1menswons, deemed that th1s third.
‘causal d1mens1on should be more appropr1ate1y t1t1ed "contro]]ab111ty
"Causes such as’ effort are 11ke1y to be: perce1ved as contro]]ab]e whereas
‘ab111ty and task d1ff1cu1ty are not suBJect to vo11t1onal control |
is- 1mportant to note that th1s d1mens1on is not clearly d1st1nct from
B the locus ‘and stab1]1ty d1mens1on§ of causal1ty We1ner (1980) makes
'Tthe suppos1t1on that ' '

.. if a cau,e is both 1nterna1 and unstab]e, such as ab111ty,

: hen it mggtfﬁe uncontrollable, However, some causes., such.as -
- mood and fatigue, are internal and unstable but not under volitional
control, whereas effort is ‘likewise internal and unstable, but .

controllable. - Hence, it -seems reasonab1e to dlst1ngu1sh th1s th1rd

"‘d1mens1on of causa]1ty (p 346)

'_ Adm1tted1y, the more recent 1ntroduct1on of- 1ntent1ona11ty 1nto the.,

lbmodel created some d1ff1cu]t1es,_1nasmuch as the d1mens1ons of causa11ty '

f'.no 1onger appear to be orthogona] we1ner (1980) 1nd1cates that a

.'d1fferent1at1on between 1ntent1ona11ty and contro]]ab111ty must be made

L e e
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’ One may 1ntend on a certain behav1our, but sudden]y appear to lose

\

control Fon examp]e, "I 1ntended not to-drink, but I can 't seem to |
tontrol my behavwour" " As well, 1ntent1ona]1ty, but not contro]]ab111ty, -
7'1mp11es‘a desire or,wantl weiner (1974) described how Rosenbaum's. mode]

had-opened up. many new issues but in. turn 1ntroduced a number of comp]ex

"1ssues quite unexp]a1nab1e at the time, Six. years_laterﬁ_We1nen»L1980)___

L.

has attempted ‘to reexp1a1n th1s th1rd d1mens1on more c]ear]y, but, as well .
‘has admitted the d1ff1cu1t1es of hon1ng down the comp]ex nature of th1s f;]'
third dimension. - ’f;;' T e |
F1gure 4 111ustrates the 1nteract1on of the causes dwscussed with the'””-
'three d1mens1ons of locus, stab111ty, and contro]]ab111ty | It is demon- o
_Strated for examp]e that both ab111ty and effort may be perce1ved as
_;stable or unstab]e (there are - temporary f]uctuat1ons in ab111ty as wel] as .
effort) Add1tlona1]y, externa] factors, such as other peop]e may affect
”hone s ach1evements F1gure 4 a]so 1nd1cates that to' d1st1ngu1sh ab111ty
and effort on the grounds ‘that one is stable but the other is not 1s 1n-':
suff1c1ent This: d1st1nct1on d1sregards the fact that ab111ty is’ not

: SUbJECt to vo]1t1ona1 control wh11e effort is con51dered to be contro]]ab]e

_C F1gure 4 de]eted due to

flf\'*'_ff o copyr1ght ]aws 2~J:-}i.~3L:~:u SR



,‘ ) . '-

N
> )

Subsequent\research to “this three d1men51ona1 mode] was conducted

- to cata]ogue the perce1Ved causes of success and fa1]ure Fr1eze i’_ Vooeh

L=

‘f'(1973) in- two separate exper1ments was ab]e to categor1ze 86 percent

\

"of co]]ege students reasons for unacadem1c and academic fa11ures 1nto f

1" n1ne d1st1nct causal categor1es L1sted in order of the1r frequency of

29

————usage‘—the—categor1es were—ab111ty 1mmed1ate effort“—task d1ff1cu1ty, .

1uck someth1ng about other peop]e (such as teacher blas), mood stab]e lf

;' ,effort expend1ture, fat1gue and unc]assif1ab]e causes \\It was. conc]uded
- by Fr1eze that the 1ntu1t1ons of He1der on ath1evement cJuses were we]]
'-supported | J _ L : i !
Recent]y, Fr1eze and Snyder (1980) attempted to d1scern what causal i

fexp]anat1ons ch11dren use to- exp1a1n success and fa11ure whether the1r -

: E}nnout1ons were ‘indeed d1fferent than those made by adu]ts Ch11dren
~ from the first, thfrd and f1fth grade 1eve]s were 1nterv1ewed to |
"determ1ne what they saw as probab]e causes for success and fa11ure 1n
- four s1tuat1ons a schoo1 test1ng s1tuat1on, do1ng we11 or. poorly in’ ;

an art proaect for the. classroom play1ng footba]] and catch1ng frogs

'-_The resu]ts of’ th1s study led the authors to two very 1mportant conc]us1ons.

fF1rstTy 1t was found that the maJor causes used by most ch11dren to 1 |
exp1a1n test1ng outcomes had an 1nterna1 1ocus of contro] The authors -
.ﬂ“‘concluded from th1s that testlng s1tuat1ons must have a very powerful

" ‘1mpact on: the 1nd1v1dua1 ch11d in turn affect1ng h1s or her se]f—esteem |
- pos1t1ve1y or negat1ve1y depend1ng upon the test resu]ts Second]y, :

'1'and of tremendous 1mportance to this study, the data a]so 1nd1cated that

"f’the ch11d S causa] be11ef structure 1s s1tuat1ona11y spec1f1c Test1ng ;ffl

-s1tuat1ons,vfor examp]e, are v1ewed very d1fferent1y than other ach1eve-g.i

't ment~s1tuat1ons in schoo] " Th1s f1nd1ng of Fr1eze and Snyder s (1980)

- 1s similar to the component mode] of effectance mot1vat1on proposed by

T
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'fHarter (1978) A]] ch11dren do not have similar exper1ences in the

phys1ca1 doma1n These d1ss1m1]ar exper1ences may Tead to very d1ff5rent
causa] attr1but1ons for success and failure by d1fferent ch11dren
"lHarter S . (1978) approach to th1s t0p1C w1]1 be cons1dered later

The tentat1ve ]1st of causes (Fr1eze 1971) and three d1mens1ona1

_———__taxonomy»(Rosenbaum——1972~—we1ner——1980) resu]ted “4n attr1but|on

researchers 1ook1ng 1n what We1ner (1974) descr1bes‘as two research
d1rect10ns ". P backwards to the 1nformat1on, processes and structures
that 1nf1uence causa] dec1s1ons and forward to the effects of causa]
Judgements .on future behav1our“ (p 8) Born~out of~these three»dlst1nct
concerns is. Weﬁner s (1974) Attr1but1ona] Mode] of Ach1evement Behav1our,

‘a mode] wh1ch rema1ns re]at1ve1y 1ntact today C
a \' o ‘ T : v \M .
o AN ATTRIBUTIONAL THEORY OF MOTIVATION . Ty

The'mode] wh1ch appears 1n F1gure 5 111ustrates the process of ‘an

t 1nd1v1duaT s causa] attr1but1ons for success and fa11ure from the 1n1t1a1
antecedent cues to the f1na1 behav1oura1 consequences | In drder to .

I'vuireach causal 1nferences, to declde why,one has succeeded ornfa1]ed varlous."

"t‘sources of 1nformat1on must be ut111zed and comb1ned (welner, 1972)

[

'“:Some of th1s 1nformat10n may be extracted from current s1tuat1ons wh11e

other evidence 1s g]eaned fr0m memor1es of past events These-antecedent ,

‘_‘cues 1nc1ude such 1nformat1on as. past outcomes, soc1a1 norms, -

‘performance peak patterns of performance, pers1stence task characterv_ o

-

»1st1cs, causa] schemata, 1nd1v1dua] d1fference character1st1cs and

-

‘ ach1evement related needs (we1ner, 1980)

N

The causal antecedents 111ustrated in We1ner s mode] subsumed w1th1n

rtthe three d1mensiona] taxonomy, prov1de cues for the*determ1nat1on of

o el

reasons for success or fa11ure at a task .Research concern1ng causes . -

i [

. ¢ : : : - . . ’ ?
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'ass1gned for success and fajlure has 1dent1f1ed two d1ffering patternsﬂ
- of attr1but1ons g1ven by 1nd1v1dua1s -The log}callanalys1s pattern
“fdeve]ops both He1der S. (1958) na1ve ana]ysis of action and Neiner et

. al.! (1971) mode] ‘ The second pattern deve]oped by researchers such

as, Feather and S1mon (1971) F1tch (1970) and Fr1eze and we1ner (1971) is

RS

)

The basie tenet of the Tog1ca1 ana]y51s is that 1nd1v1dua1s will

: ?draw 1ogwca1 conc]us1ons about causa11ty g1ven the appropr1ate informa- '

w

'>t1on It 1s assumed that a11 1nd1v1dua1s app]y and perce1ve themse]ves.¥i

L

‘i’,as app]y1ng moderate]y cons1stent and h1gh effort on a task (N1cho]1s, ‘

'1975) In deve]op1ng th1s Log1ca] analys1s the problem 1dent1f1ed 1s

I?to pred1ct attr1but1ons to ab111ty, effort. and 1”Ck as task d1ff1CU]ty o

is assumed to be the same for a]] 1nd1v1dua1s U o ,j

’ The second patterng 1dentJf1ed as defensave or seTf enhanc1ng is

(]

‘:seen to result in greater attr1but1ons of success to 1nterna1 factors

': (effort and ab111ty) and fa11ure to externa] factors (task d1ff1cu]ty ; .

~and luck).

Cons1stenc1es oCcur between the two op1n1ons 1n ach1evement

‘:ﬂ]1terature in that both 1dent1fy 1nterna1 factors (ab111ty and effort)

’F'as more ]1ke1y attr1but1ons for success than for fa11ure (Kuk]a, 1970,

- Lubnnbuh] Crowe and Kahan, 1975)

'“_ We1ner s mode] further spec1f1es that the attr1but1ons made to one

i'-'or more of these causal factors w11] 1nf]uence the future expectancy of

‘:success and the effect1ve consequences of ach1evement performance

'_Research w1th regard to expectancy of success has‘pondered the 1nf]uences

nof both ]ocus of contr01 and . the stab1]1ty d1men51on

we1ner (1978) 1n d1scuss1ng th1s prob]emat1c controversy states that

*

Research f1nd1ngs 1nd1cate that ab111ty and task d1ff1cu1ty (factors)
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3
v

respective]y c1ass1f1ed as interna] and externa] in Tocus. of contro])
_ -are both perceived. as causes of persona]]y consistent events,
" whereas effort and-luck (a]so respectively classified as internal .
and external in control) are both perceived as causes of inconsistent o

v events. It is therefore suggested that the increased’ ‘expectancy of

success’ fo]]ow1ng a positive outcome. (i.e., the anticipation of
“consistent outcomes), results- from attr1but1ons to what might be- .
labelled as’ 'stable e]ements (high- ab111ty and/or an easy task),
regardless of ‘the locus of control: of the causal attribution.
‘Conversely, . re1at1ve1y smaller’ increments or. actual® decrements in

the expectancy ‘of- success after goal attainment (i.el., the anticipa=

'attr1but1ons to unstabTe e]ements reduced the magn1tude of typ1ca1

or fa11ure v1a the stab111ty dTmens1on W1th regard to the expectancy of _f”

' success, 1t has been shown that aSCr1pt10n of an outcome to a stable

_ tion of inconsistent outcomes) may- resul t. from attribut1ons to what -
.nm1ght be labelled as unstable elements (unusual ‘effort and/or good
1uck), regardless of 10cus of contro] of the causa1 factor. (p 80).

' Indeed research (McMahan 1973 We1ner N1erenberg and Goldste1n 1976)7ﬁ

&

"has born out this statement ATl of the stud1es c1ted found that wh1]et

‘attr1but1ons to stab]e e]ements augmented typ1ca] expectancy sh1fts,

-‘expectancy changes

We1ner s mode] c]éar]y exp1a1ns changes in expectancy of success s

_factor such as ab111ty 1ncreases expectancy of success after a squess a

- and decreases expectancy of sucCess after’fa1]ure more than does an

-

s t1on of be1ng ab]e to succeed on that task in the future is qu1te h1gh

o as effort 1s an unstab]e factor and the 1nd1v1dua1 w111 reason that

- fa11ure to task d1ff1cu1ty, a stab]e factor,‘results 1n 1ow expectancy

B

for success on that task in the future On the other hand, 1f fa11ure

. is attr1buted to an unstab]e factor such as ]ack of effort the expecta—

. prOV1ded more effort 1s made success 1s poss1b1e Of cr1t1ca1 1mportance

fﬂ31n the formu]at1on of these attr1but1ons 1s the 1nd1v1dua1 s background

: and past exper1ence oy

In add1t1on to 1nf1uenc1ng expectancy of success, Ne1ner-s mode]

"ascr1pt1on to an unstab]e cause, such as 1uck S1m11ar1y, attr1but1ng" fh_ 37,”

-



a lso 1nd1cates that causa] attr1but1ons in part determ1ne .the affect1ve

| t’consequences of success and fai]ure F1gure 6 1IIUStrates the hypothes1zed
fre]at1onsh1p between causa1 attr1but1on for succeSSoand fai]ure and the |
f:magn1tude of ach1evement re]ated affects of pr1de and shame Fee]1ngs.‘
:lsuch as pr1de and shame are max1m1zed when success a7d fai]ure are o

: attr1buted to external causes In a sm111ar manner, fai]ure perce1ved

was caused by low ab1]1ty or Tack of effort resu]ts in greater shame and

j.fexterna] pun1shment than fa1]ure that 1s attr1buted to excess1ve d1ff1cu1ty
hof the. task or bad luck In add1t1on,vF1gure 6 demonstrates that causa]
’attr1but1ons to effort an 1nterna1 cause under vo]1t1ona] contro] |

. "'max1m1ze pos1t1ve and negatIVe affects for success and fatlure We1ner
B I ’
T ~ . 4 : ’

(1974) s1mp11f1es th1s re]at1onsh1p

_Concrete examp]es of the . re]at1onsh1p are readily ava11ab]e For -

examp]e, it is reasonable to- presume: that one feels great pride

when ‘he or she. succeeds at a task that no one else can perform.

In a'similar manner, shame.appears to be maximized given failure

at a task that all others can accomplish. . .. . Performance consistent
~ with' social noms$ elicits, external (task) ascr1pt1ons while per-*‘q

. formance- 1ncons1stent with the norms- results in persona] attribu- . .

~tions. Thus, if.success is experienced when no one else succeeds,

or if one: fails at a task that-all others. can complete, then the-

frespect1ve success and fa11ure w111 be ascr1bed 1nterna]]y {p. 32)

Emp1r1ca1 ev1dence has supported th1s pos1t1on that perce1ved 1ocus of
causa]1ty 1nf1uences emot1ona1 respon51veness Feather (1967) 1nduced

o .
success or fa1]ure at match1ng tasks and had subJects report the "attrac-

t1veness" of success and the "repu]s1veness" of . fa11ure As wel] the

P

_ ‘outcome of the match1ng task was descr1bed‘as determ1ned by e1ther sk111
; zs_or 1uck Feather found the greater 11ke11hood that success and fa11ure

’gfi are ascr1bed 1nterna]1y the h1gher ‘the attract1veness and repu]s1veness, f_{

rat1ngs : These resu]ts are supported by the s1m11ar f1nd1ngs of Lanzetta

st

and Hannah (1969) and we1ner and Kukla (1970)

The f1na1 phase 1n we1ner S mode] is the behav1oura1 consequences
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of causal attr1but10ns made Of 1nterest to th1s study 1s the 1nf1uence f;“
| that causal effects such ‘as expectancy sh1fts and affect react1on hav° g
‘.'on performance There 1s systemat1c ev1dence that behav1ours assoc1ated
¥»W1th h1gh and ]ow achwevement needs .are- med1ated by causa] ascr1pt1ons |
~ for success and"%l]ure we1ner (1974) d1st1ngu1shed between peop]e .‘

w1th h1gh and Tow. ach1evement needs

'C} : 'Persons h1gh in- ach1evement needs 1n1t1ate ach1evement act1v1t1es
- . work with heightened 1ntens1ty at those tasks and pers1st dn.the -

" face .of -failure. - On the otheér hand, perSons Tow in ‘achievement.
needs avoid undertak1ng tasks, ‘work with relat1ve1y little 1ntens1ty, '

'xband qu1t when they are fa111ng (p 37)

'lIn re]at1ng th1s concept of ach1evemeq¢ needs to the attr1but1ona1
Piuframework a. number of: stud1es (Kukla,_1972 We1ner and Kukla 1970
.'we1ner and Potepan, 1970) have 1nd1cated that 1nd1v1duals w1th h1gh
:‘ach1evement needs are more 11ke1y to attrlbute success to ab111ty and
dgeffort and fa11ure to bad luck ' Th1s attr1but1ona1 b1as results 1n .

"what Dweck and Reppucc1 (1973) refer to\as the ma1ntenance of "hope



~and a cont1nuat1on of str1v1ng to ach1eve goa]s fo]low1ng fai]ure Low o

o

8 .

"ach1evers do not appear to offer stra1ght forward reasons for success

" They tend to attr1bute success to the externa] causes of good ]uck or .
_the ease of the task As a resu]t of not attr1but1ng success to persona]

f3~causes such as ab111ty, 10w ach1evers are character1zed as dwsplay1ng |

»very little prlde for persona] success Unfortunately, low ach1evers

are very sure of the1r reasons for fa11ure A cons1stent pattern of

attr1but1ng fa1]ure to a 1ack of ab111ty has been w1tnessed 1n this

"f‘populat1on | , : '“» '_. B

| " -Smith (1977) has 111ustrated the re]at1onsh1p between causa] L

l .attributions and performance F1gure 7 dﬁsplays the d1fferent1a1 effects;\
]'that success and fa11ure have'on persons w1th h1gh ach1evement needs

~_hversus persons w1th 1ow ach1evement needs Continual success and/or

'fa11ure in. performance will tend to re1nforce the level of se]f—esteem -

~‘.and consequent]y w11] also be. ref]ected in the 1eve1 of ach1evement o
‘;mot1vat1on of the 1nd1v1dua1 d1sp1ayed on future occas1ons. ' |

Two further contr1but1ons to the 1nd1v1dua1 s 1eve1 of ach1evement

i

hmot1vat1on are out11ned by Sm1th (1977) The f1rst of these is task
;structure It is Sm1th s bellef that a ch11d, 1n cons1der1ng a spec1f1c
',task confront1ng h1m or. her w111 view it as a sk1]] task, a chance task

or some combnnat1on of the two In def1n1ng it a chance task the ch1]d l

j“.f1s actua]]y acknow]edg1ng that events contr1but1ng to the comp]et1on of :

’ <jthe task are . externa]]y determ1ned Descr1bed 1n terms of the attr1bu-. 1:‘ :

ft1ona;‘causes,_ this task wou]d probab]y be 1dent1f1ed as dependent on

_]uck or some myster1ous uncontro]lable cond1t1ons A sk1]1 task on. the "
b-;other hand wou]d be def1ned as 1nterna1]y dependent and thus wou1d be il.
assoc1ated w1th effort and/or ab111ty attr1butlons Y |

The second form of ana]ys1s by wh1ch an 1nd1v1dua1, as descr1bed
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3.
'by Sm1th (1977), 1s ab]e to perce1ve a task in an ach1evement s1tuat1on :
| s1s v1a assessment of task d1ff1cu1ty.. Sm1th (1977; descr1bes th1s .:;”~

o i :
: ‘_contr1but1on to 1nd1v1dua] achievement motivat1on as qu1te subJect1ve

-" How hard or easy a task is shou]d be answered from the point of
- \v1ew of the individual learner. Not only ‘is task difficulty .
jsubJect1ve1y defined by each 1earner. but it varies with both
'~ social and physical. facfbrs .Individual. assessments of task
j‘yd1ff1cu1ty are. h1gh1y 1deosyncrat1c (p 13) . .

-hIt has been demonstrated by var1ous researchers (Trope, 1975 we1ner, 1974)
i”fthat tasks wh1ch an 1nd1v1dua1 feels he or she has a 50/50 chance of
h':compiet;ng arouse the greatestilevel of mot1vat10n These 1ntermed1ate
i7”1eve1 tasks are a]so descrlbed as arous1ng the greatest emot1ona1 or

e affect1ve react1on and prov1de max1mum feedback about capab1]1ty and means -

'”QVto 1mprove performance 0bv1ous]y fa11ure at a very hard task or success

.ﬁﬂ7at an extrem¢1§ easy task proves ‘an 1nd1v1dua] w1th 11tt1e or no. useful d‘

f1nformat1on : Harteh (1978) d1scussed th1s same rat1o as betng opt1ma1

'7}}for the deve]opment of effectance mot1vat1on and perce1ved competence

"Relatlng th1s concept to 1nd1v1dua1 ach1evement, 1nvest1gat1ons have ’”" e

. {

’1”1shown (we1ner et a] s 1972) that h1gh ach1evers W111 choose th1s 1nter-'f

o med1ate 1eve1 of d1ff1cu1ty whereas 1ow ach1evers w1]] opt for the task 34flifi o

d'5ﬂcons1dered to be at e1ther end of the spectrum (1 e., very eas11y

wiffchoos1ng th'se two extremes the subJect w1th 1ow ach1evement needs w111 N

1f_fperformed tasks or tasks/complete1y beyond the1r capab111t1es)

_i$ide1ther sure y succeedor w111 be ab]e to b]ame h1s or. her fa11ure upon
ﬁjb;the d1f;1cu1ty of the task '.' E d v e | .' ..‘ ‘ ;
““: Another method of eva]uat1ng task}d1ff1cu1ty 1s descr1bed by Sm1th ,f;bv[ ;"
:g{(1977) 1n terms of a compar1son of the 1nd1v1dua1 to others around h1m f-~
"or her Success by a ch11d when the maJor1ty of others are fa}11ng

Ji.w111 resu]t in, an attr1but1on of h1gh ab111ty | Converse]y 1f that ch11d’ihf:fﬂf:

El,lexper1ences fa11ure wh11e the rest are succeed1ng he or she “may tend to ?

,»._oli



= attr1but1ona1 theory of mot1vat1on as a resu]t of its concerns’ w1th

attribUte this to‘a 1ack10f abt1ity'd-The‘more this child eXperiences

fa11ure, the more\he or she w111 become used to this attribut1on of Iack .

' :_of ab111ty and eventual]y th1s ‘may 1ead to an 1mmed1ate acceptance of

;'th1s attr1but1on for fa11uLe

T
SUMMARY

i

|
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—_Cons1derat1on has—beang1Ven to—the perce1ved Causes—of success—and
K fa11ure and how these causes in turn d1fferent1a11y affect expectanc1es
| and affect1ve react1ons These cons1derat1ons are of part1cu1ar o
_‘1mportance when re]at1ng the concept of achlevement mot1vat1on to the
7rtarget popu]at1on of th1s study, the ‘mentally . retarded ch11d The‘; '

&

‘ Esuccess and fa11ure s1tuat1ons has spawned research 1n/6/re1at1ve1y -

" new area<of 1nvest1gat1on the phenomenon of 1earned he]p1essness.-dThe'

f0110w1ng sect1on w111 rev1ew the most recent 11terature related’ to both

>f"of these areas wh11e pay1ng part1cu1ar attent1on to thelr 1nf1uences on s

"',research w1th respect to the mental]y retarded :

THE THEORY OF LEARNED HELPLESSNESS

'ﬁiThe Or1gjns of Learned He]p]essnessﬂ»7', 1-",'j4 ‘ _;3";d v '.f;;.:}’
The 1ast few decades have w1tnessed the emergence and subsequent
ftdeve]opment of the psycho]og1ca1 theory of learned help]essness The‘.;‘
ﬂ;or1g1ns of th1s theory can “be traced however to: as ear]y as 1957 in C. P
'7ER1chter s phys1o]og1ca1 study on the d1fferences 1n responses to stress
af:between w11d and domest1cated Norway rats R1chter found that rats wh1ch
iiihad the1r wh1skers sn1pped responded by sw1mm1ng to the bottom of the ;"
'1“sw1m tank they were be1ng tested in, and subsequent]y drowned After i :

fiextens1ve rep11cat1on R1chter concluded that the cutt1ng of wh1skers

:»;resulted in a 1oss of contact w1th the outs1de wor]d Th1s loss was

v
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'apparently d1sturb1ng enpugh to cause the1r deaths .b | » - E@é
B 0verm1er and Se11gman (1967) may be cred1ted w1th the p1oneer study
in. Tearned. he]p]essness research. In conduct;ng Pavlov1an experﬂments . vg
W1th dogs, 0verm1er and Se11gman encql.tered the s1tuat1on where the | oy

. dogs, exposed to 1nescapab1e shock wou]d s1mp]y g1ve up trying to rid

.themselves of the pa1nfu1 shock and cower. Furthen exper1mentat1on by |
Se11gman and Ma1er (1967), and Se11gman Maler and Geer (1968) resu]ted _
Cine s1m11ar f1nd1ngs Th1s or1g1na1 an1ma1 research led eventually to
A_ Se11gman (1975) fonnulat1ng the Theory -of Learned He]plessness In h1s
formu1at1on,ﬂ5e11gman (1975) prov1des a very s1mp1e descr1pt1on of th1s
'b'phenomenon ! "A person or. animal 1s he]p]ess w1th respect to some outcome ;
whén' the. outcome occurs 1ndependent1y of a]] -his vo]untary responses"
u(p, 17). Se11gman goes on to d1scuss that when a human is faced w1th
a:noXious event (s1m11ar to the uncontro]%ab]e shock g1ven to the dogs)
wh1ch he cannot contr01 his mot1vat1on_to respond.1svdrast1ca11yvunder- |

o - .
4 o “

' m1ned o | o | A
; The f1rst pu2§1shed account of 1earned he]p]essness 1n humans :
(Thorton and Jacobs,'1971) was seen to have methodo]og1ca1 prob]ems
‘:Spec1f1ca11y, thereﬁappeared to be a confound1ng between the 1nstruct1ona1 ,
set and the 1nescapab111ty 1n the pretreatment " Hiroto (1974) can be “_. fj .
fcredlfgd w1th one of the f1rst successfu] 1earned he]p]essness exper1ments
:1w1th humans H1roto reported that he]p]essness cou]d be exper1menta11y
- induced in man parallel to the manner in wh1ch it was 1n an1ma]s ~H1roto L
‘and Se11gman (1975) rep11cated H1roto s (1974) f1nd1ngs and in turn also ‘i
reported that 1n treat1ng a group of subJects w1th four 1nso]ub]e ; '
d1scr1m1nat10n prob]ems, a deb111tat1ng effect occurred on so]v1ng 1ater :

g anagrams re]at1ve té-a contro] and so]ub]e pretreatment group These_f

f1nd1ngs marked the f1rst demonstrat1on of 1earned he]p]essness occurr1ng



within‘a.cognftive task without ayersive‘uncondittoned stimu1i or
:tnstrumenta1‘components' As a result of the1r find1ngs H1roto and e
Sehgman (1975) %sted that learned he]p]essness may 1nvo]ve a trait- . "
like system of expectanc1es that respond1ng is fut11e

Three maJor consequences of exper1ence w1th uncontrol]ab]e‘events

are seen to occur in humans. Seligman (1975) def1nes these: .

~ The expectat1on that an outcome 1s 1ndependent of respond1ng
. {1) reduces the motivation to control the outcome, (2) interferes
. wWith 1earn1ng that responding. controls the outcome; and if the
. outcome is traumatic, (3) produces fear for as 1ong as the subject.
~is uncertain of the uncontro]]ab111ty of the outcome and then o
produces depress1on (p. 55). - .

These consequences can be v1ewed as d1sturbances, that is, a mot1vat1ona1_;;;“

‘ 'd1sturbance ‘a cogn1t1ve d1sturbance and an emotwona] d1sturbance Key v
.»to the concept of cogn1t1ve d1sturbance 1s the 1dea that ]earn1ng that
‘ Aan outcome is 1ndependent of a response makes 1t more d1ff1cu1t to 1earn,f’:

"later on that responses produce that outcome As was ment1oned ear11er,a;

i‘.:"H1roto-and Se11gman (1975) reported f1nd1ngs wh1ch fu]]y agree w1th

",,Se11gman S (1975) hypothes1s ' -Q;

Abramson et a] (ngB) proposed a refonnu]at1on of the Theory of _'

.

Learned He]p]essness based on a rev1s1on of attr1butlon theory These

authors c1a1med that the or1g1na1 hypothes1s of 1earned he]p]essness was h}pf‘.;

~formu1ated before a s1gn1f1cant number of human stud1es vere conducted

h YN

. Two maJor prob]ems were 1dent1f1ed by Abramson et a] (1978) w1th the

(

N or1g1na1 hypothes1s

, _(a) It does hot d1st1ngu1sh between cases in wh1oh outcomes are
- uncontrollable for all- peopfe and casés in which they are uncon-,v
~trollable.ggly for some people - (universal vs. personaT he]p]essness)
~and (b). it™oes not explain when’ helplessness. is: genera] and when
spec1f1c or when chron1c and w" n acute (p 49) 'i; S ,>f'

| Un1versa] he]p]essness is char“ct= ‘zec by the be11ef that ‘an outcome 1s ,1

.1ndependent of a11 one's own respon -5 as we]] as responses of other

- A

e
14



'people PersonaT heTpTessness on the other hand occurs when the
1nd1v1dua1 be11eves that there ex1st responses that woqu cont1ngent1y

produce the ‘desired outcome although he or she does not possess them

It is 1mportant here that a d1st1nct1on be made between fa11ure and

uncontroTTab111ty The two must not be cons1dered synonymous Learned'},"

-

a2

—--he1p1essness—can resu]t—from—success~exper1ences—wh1ch -are Judged to be ‘\_}

resu1t1ng 1ndependent of the response Fa1Ture -may be cons1deﬁed a‘ RS

subset of Tearned heTpTessness, typ1ca11y over]app1ng with persona]

‘ Tearned he]p]essness Th1s d1st1nct10n between persona] and un1versa1
Ted the authors to 1ntroduce a fourth def1c1t caused by Tearned heTpTess-
ness b Persons exh1b1t1ng persona] Tearngd/help]essness are sa1d to :jj’
demonstrate Tower seTf-esteem as. they perce1ve themse]ves as fa1Tures in

i compgr1son ‘to the rest of the1r peer popu]at1on ' Lo '

In answer to the second shortcom1ng in Se11gman s (1975) theory,

'7. Abramson et al (1978) 1ntroduced two sets of very d1st1nct s1tuat1ons

The f1rst set of effects is descr1bed 1n tenns of gTobaT and spec1f1c

In the g]oba] s1tuat1on he]p]essness def1c1ts occur 1n a broad range d fﬁ;k;gv“

of s1tuat1ons Nhen def1c1ts occur 1n a narrow range of s1tuat1ons,_..» o

)

they are termed spec1f1c heTpTessness def1c1ts There s a cont1nuum

1mp11ed between these two attr1but1ons The range depends on whether the

fa11ure 1s attr1buted 1nterna11y or externaTTy If an. 1nterna1 attr1bu— f-,‘"

t1on 1s made, such as,'"I don t succeed due “to my ab1]1ty"; th1s attr1bu-: o

t1on has globa] 1mp11cat1ons The POSSTbT]Tty of such an- attr1but1on Euvf..ﬁ"; .

occurr1ng aga1n 1n another s1tuat1on 1s qu1te strong On the other hand

1n the case of an externa] attr1but1on, such as,_"I d1dn t succeed because '\“

\.

of a part1cu1ar env1ronmenta1 cond1t1on", the 1mp11cat1ons are qu1te

spec1f1c to that g1ven s1tuat1on

Q t . . _ :
' The second set of effects are descr1bed by Abramson et aT (1978)»'

N .



v as chronic and tranSient. Chron1c1ty deve]ops when the he]pTessness is |
Tong-TiVed or recurrent Short termed or non-recurrent he]plessness is .
descr1bed -as be1ng trans1ent The range between these two effects
- depends . upon whether -the fa11ure 1s attr1buted to stabTe or unstabTe

factors StabTe factors, such as ab111ty, w111 resuTt 1n a Tong T1ved

) 43 o .

—~—0r recurrent heTpTessness—“~UnstabTe*factors;—such_as—effort,—W1|l

resuTt in a short T1ved or’ non -recurrent type of . heTplessness be1ng

-’exh1b1ted | ”‘ | o o t-»-"?“\lw

Attr1but1ons in ReTat1on to Learned He]p]essness

» A number of researchers have 1nvest1gated the reTat1onsh1p betWeen
causa] attr1but1ons for success and fa11ure and resuTtant behav1our Of"
these stud1es, severaT have focused on the success/fa11ure attr1but1ons
1n reTat1on to Tearned heTpTessness We1ner and L1tman-Ad1zes-(1980)

ma1nta1n that typ1ca11y, ab1T1ty and effort are be11eved to be the

.

dom1nant causes of success and fa11ure and task d1ff1cu1ty and Tuck are. -

perce1ved to be amongst the rema1n1hg causes of ach1evement outcomes

The concepts of ab1T1ty and effort are Tog1ca11y 1nterdependent A ffj‘f.f"--?J

def1n1t1on of the concept of ab111ty 1mp11es a. def1n1t1on of the concept

of effort and vige versa Ab111ty refers spec1f1ca1%y to what a person v'cr oo

v 3
Bt

. can do and ev1dence of opt1mum effort 1s requ1red before we accept f'i'
performance as 1nd1cat1ve of ab111ty Thus, ab111ty ]1m1ts the extent

to wh1ch effort Can 1ncrease performance we1ner and Kukla (1970)

found that when an outcbme 1s success the T1ke11hood of ab1]1ty attr1bu-' ;Tfj["’~

t1ons 1ncreases as task d1ff1cu1ty 1ncreases S1m11ar1y 1n a fa11ure
s1tuat1on, ab111ty attr;but1ons are leely to decrease as task d1ff1cu1ty
decreases Con51stency of the hlstory of success or fa11ure w11] ‘

determ1ne the extent to wh1ch an 1ndﬁv1dua] attr1butes the resuTt to

PO



oot

ab111ty ' The greater the cons1stency, ‘the more apt an ind1v1dua1 w111

be to attr1bute an: outtome to the stab]e factor of ab1]ity. Relat1ng

th1s 1dea to 1earned he]plessness then, 1t would seem ev1dent that a.
he]p]ess 1nd1v1dua1 who encounters a frequent amount of fa11ure exper1ences

v wou]d be more 11ke1y than a non- help]ess subJect to attr1bute failure to"

4—}——hls—or her own ab111tv K1e1n et. a]e_(19]6) descr1be this_ phenomenon as .
: occurr1ng in the1r.study of col]ege students ‘ -
The: maJor1ty of research 1n the area of causa] attr1but1ons up untfl
' the m1d 1970 S focused on the adu]t popu]at1on (Fr1eze and We1ner, 1971,
Kuk]a, 1970 Lug1nbuhe et al 1975 Welner et a] 1972) L1tt1e

attent1on was paid to the attr1but1ons made by ch11dren or more spec1f1ca11y B

to the deve]opment aspect of attr1but1ons
= ‘P" we1ner and Peter 1973) us1ng an exper1menta1 parad1gm s1m11ar to
we1ner and Kuk]a (1970) conducted one of the f1rst stud1es‘to exam1ne
the deve]opment of causa] attr1but1ons in ch11dren In thelr study,i ;)
'the authors tested 300 ch11dren and young adu}ts rang1ng in age from 4 .
‘ ”l{to 18 The subJects were. requ1red to make mora] and ach1evement evalua-ff
n,t1ve Judgemene§ 1n s1xteen s1tuat1ons " The resu]ts of the study '

o revea]ed that ln ach1evement contexts pup11s descr1bed as succeed1ng

'vj:were rewarded by the subJects wh11e fa1]1ng pup11s were pun1shed 'AS”:

44

~'rwe]1 h1gh effort was rewarded wh11e a 1ack of effort was pun1shed The_.jgl,"

‘"“re1at1onsh1p between effort expend1ture and achlevement evaTuat1on was .
'_i1nf1uenced by cogn1t1ve growth Reward for p051t1ve effort 1ncreases '5.
“w1th age wh11e pun1shment for 1ack of effort 1s Seen to 1ncrease unt1}
"}ﬁage 12 and then beg1ns to decrease Thus 1t appears that- ch11dren S }:‘

| fi‘acknowledgement of the pos1t1ve aspect of perce1ved effort 1ncreases N

’ w1th age.

Karabemck and He]]er (1976) ‘tested childrén- at the first, third | ..



!

and f1fth grade leveTS 1n attempting to study the devJ]opment of effort i;

and ab111ty attr1but1ons The1r resu]ts 1nd1cated that by first. grade,
ch1]dren demonstrate some apprec1at1on of the 1nverse re]at1onsh1p
between effort and ab111ty w1th regard to causa] attribut1ons Further f

' .. 1t appeared from the data that 1nferr1ng effort expendlture from ab111ty

——ﬁ—and outcome—anformat1on»occurs deveTopmentaTTy pr1or to—mak1ng—ab111ty _f‘”“

o attr1but1ons from effort and outcome 1nformat1on N1cholls (1975)

reported f1nd1ngs suggest1ng that ch1Tdren s express1ons of pTeasure

. w1th success on a noveT task were assoc1ated w1th attr1but1ons of success R

to ab1T1ty, but not effort The fact that the task used 1n th1s study

was a noveT one and that the ch11dren were expect1ng another test1ng

sess1on woqu appear to have focused attent1on on the 1mp11cat1ons of :;{' :

the outcomes for future performance thus mak1ng ab111ty more 1mportant
than effort attr1but1ons as a, source of affect ' _ - |
) Tv_ In an attempt to further the deveTopmenta] ana1y51s of effort and
‘“\ ab111ty attr1but1ons as we]] as the understand1ng that d1ff1cu1t tasks
requ1reLmone ab111ty, N1cho]Ts (1978) emp]oyed four TeveTs of reason1ng
~ on causal schemes 1nvoTv1ng the concepts of effort and ab1]1ty w1th
llvch11dren rang1ng 1n age from f1ve to 13 The four Teve]s were mode]]ed
‘-f 51m11ar to P1aget s TeveTs of cogn1t1ve deve]opment The resuTts of
thrs study w1th respect to the deveTopment of effort and ab1T1ty
. attrlbut1ons co1nc1de w1th those of Karaben1ck and HeT]er (1976) as we]l

; as those of s1m11ar stud1es conducted by Kun (1977) and Surber (1980)

Leve] 1 and 2 ch11dren (the Towest end of the deveTopmentaT spectrum) /;fi*f

L assoc1ated h1gh ab111ty w1th h1gh effort and outcome Expected teacher.zgj_: :
s reward for success as a resu]t of h1gh effort and Tow ab1]1ty was. still " f.f;v"

- ev1dent at stages 3 and ? wh1Te reward for h1gh ab111ty and Tow effortegl,

R

- was seen to decT1ne ' N1choTTs suggested that these resuTts reflect theﬁ_i )



d1fferent1at1on of ab111ty and effort that emerges at these 1eve]s

. The resu]ts of N1cholls (1978) study also prov1de ev1dence for the

be11ef that the assoc1at1on of greater 1ncent1ve va]ue of success. w1th

©

greater d1ff1cu]ty is a deve]opmenta] occurrence key to the cu]t1vat10n

of ach1evement behav1our | f‘ R .fﬂ'gf ‘»“l S *" .y

The fact that level 2 reason1ng about effort.and ab111ty develops

'

e at about the same time as the capac1ty to.infer greater-personal

responsibility for success on more difficult tasks strengthens . th1s‘~'

suggestion. that important changes in ach1evement mot1vat1on occur -
at about. th1s po1nt (p 89). O

| 'S1m11ar 1nvest1gat1ons (Veroff 1969) have prov1ded ev1dence that young

' 1ch11dren are 1ess 11ke1y ‘to show mastery behav1our and mqre 11ke1y to S
‘;.choose easy tasks | | | o

‘ F1na11y, N1cho1ls 1nvest1gation.provides‘eyidence indicating"an age .

1ncrease 1n agreement between teacher and ch11d rat1ngs of. achlevement

’f; by Harter (1982) N1cholls (1978) suggests that such’ f1nd1ngs of an

1ncrease 1n ch11dren s accuracy po1nt to. an 1nev1tab1e 1nequa]1ty of

‘acH1evement behav1our o f,f.”' | -Jj- S 'fjf .‘gf7 e

. If we are comm1tted to the ful]est,poss1b]e deve]opment of intellec-
g -tual skills in-all.children we must accept individual differences in
.achievement,- but we must also-seek to maintain-motivation in-all
jch11dren not just the high achievers.. Something:is amiss if academ1c
- effort and learning are systemat1ca]1y encouraged in some at the.
“expense of others. - This_inequality of effort and its increase. w1th
"age. appear 1nev1tab1e in- a competitive system of educat1on The -

”':‘;h1gher motivation of high achievers appears dependent on- the -
- .presence of: low-achiéevers for whom the presence of h1gh ach)evers o

1"1eads to a’ lack of mot1vat1on (p 811)

f‘Inherent in N1cholls comments 1s the concept of the deve]opment of _;fd’7

'personal learned he]plessness Accord1ng to Abramson et al 's (1978)

,1nadequac1es are h1gh1y suscept1b1e to the deve]opment of ]earned he]p- .

‘1essness.:' {?fv L ‘-ﬁ7“a~f:u ~;"f B ,'hj;g{;qp o

.- The resu]ts are- cons1stent w1th s1m1]ar fdmd1ngs on perce1ved competence -

71" def1n1t1on 1t wou]d appear that ch11dren constant]y made aware of. the1r S



‘ Dweck and Reppucc1 (1973) conducted one- of the first studles to
"concentrate on the phenomenon of Tearned heTpTessness 1n chi]dren Both

- maTe and fema]e f1fth grade students were g1ven the InteTlectua] Ach1eve— vi;

: <fment Respons1b111ty (IAR) Sca]e (Cranda]] Cranda]], and Kotovsky, 1965)

to determ1ne the ch1]d s percept1on of respons1b111ty for '”ccess and

,fa1Ture | FoTTow1nq this the ch1Tdren were_asked to do-a_ ;repTicafjj.

._t1on task The ch1Tdren were subJected to. non- cont1ngent

Turerduringaﬁ

'the task so as to 1dent1fy them as’ pers1stent or heTpTe - it was :
ffound that the pers1stent ch11dren demonstrated a greater 1nterna1

. respons1b1]1ty for the1r ach1evement outcomes than d1d the heTpTess t%‘fﬁb
vch11dren In the1r tendency to attr1bute fa1]ure to the 1nf1uence of

externaT factors the heTpTess ch1Tdren revealed a be]1ef 1n the1r _

','powerlessness to controT the outcomes of the events S1m11ar resu]ts

.-_ﬁ11nk1ng the deter1orat10n 1n performance foTTOW1ng fa11ure to ]earned
vlhelplessness were aTso reported by Dweck (1975) and Dweck and Bush (1976)
_ - A more recent study by De1ner and Dweck (1978) 1nvest1gated the
1f.d1fferences between ch1]dren 1dent1f1ed as e1ther heTpTess or mastery
8 or1ented 1n terms of the nature t1m1ng, and reTat1ve frequency of a :df?
var1ety of ach1evement reTated cogn1t1ons The1r f1nd1ngs sh0w that the
1:.heTpTess ch1Tdren attr1buted the1r Tack of success, as expected to a h“
'1fTack of ab1T1ty The mastery or1ented ch11dren, however, made T1ttTe or
fno attr1but1ons, but 1nstead engaged in seTf—mon1tor1ng and se]f-' |
- 1nstruct1on That 1s, heTpTess ch11dren focused on the caUse of fa11ure
ﬁwh11e the mastery or1ented ch11dren focused on the remedles for fa11ure
“ Ev1dence has been presented wh1ch supports the not1on that a number
'f_of fa1Ture exper1ences may resu]t 1n the deve]opment of Tearned heTpTess- ;::'
;iness QH1roto and SeTIgman, 1975 De1ner and Dweck 1978 Dweck 1975, :Jﬂ/:-:h

J'Dweck and Reppucc1, 1973) These researchers have aTso 1nd1cated that



d'a c1rcu1ar phenomenon is created by this deve]opment of learned he]pless-
ness in that 1t appears to cause a deter1orat1on in. performance The‘~
11nk1ng of 1earned he]plessness theory to perfonnance decrement has

"‘spawned a new vector of research in this area dealing w1th the occurrence

of th1s phenomenon in the menta]]y retarded 1nd1v1dua1 The next section ]
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rw111 1nvest1gate such research w1th spec1f1c regard to menta]]y retarded

.ch11dren

Learned He]p]essness 1n the Menta]ly Retarded

The menta]]y retarded as a popu]at1on have been s1ng]ed out asv,

Y’ube1ng qu1te suscept1b1e to 1earned he]p]essness (Glbson, 1980 N1esz,

1}1979 1980 1981a) ThlS suscept1b1]1ty ‘can be ana]yzed into two separate S

' factors wh1ch F]oor and Rosen (1975) 1nd1cate as being the bas1s of-
) 1earned he]p]essness That is, @ behav1oura1—mot1vat1ona1 and a_v~

; competence factor A wealth of. 11terature in the 1ast few decades has

po1nted to. the menta]]y retarded 1nd1v1dual s frequent exposure to fa11ure .

'(Cromwell, 1963 Stevenson and Z1g]er 1958; Z1g]er 1971) Awareness

if.of th1s h1gh 1nc1dence of exposure has led researchers such as Cromwe]]

[.

;T(1963) to assume that the menta]]y retarded 1nd1v1dua1 must therefore {:

Tt

7Tfhave a’ 1ower expectancy of success and a h1gher tendency towards avo1d- .-”'

'~:jance behav1our than average non- retarded 1nd1v1duals Th1s assumpt1on

.‘f‘has been supported by a number of subsequent 1nvest1gators (Gruen and

'“1-Z1gler 1968, 0]1end1ck Ba]]a and Z1g]er 1971) The exposure t° and } -

:xf”expectancy of}fa11ure by the mental]y retarded can be 11kened to the
';uncontro11ab1e s1tuat1ons used 1n ear]y he]p]essness exper1ments (H1roto

”’and Se11gman, 1975 Overm1er and Se11gman, 1967) as we]] as the fa11ure

vf’r1nduced he]p]essness exper1ences used by later researchers (Dweck and “?;:'f |

1'Reppucc1, 1973 Deﬁ:ﬁr and Dweck 1975) The cons1stency of such

b em-



T

‘_dexperiences would as Floor and Rosen (i975) have 1ndicated seem to
l decrease the mot1vation to succeed render1ng the menta]]y retarded

Wl

1nd1v1dua1 v1rtua]1y he]p]ess

“in the menta]]y retarded is that of competence Weisz (1979) has
1nd1cated that the retarded ch11d_s schoo] _feedback_ may_be he]plessness

o 1nduc1ng - Dweck, Dav1dson Ne]son and Enna (1978) have Tinked he]pless-f'

.ness to patterns of teacher to- ch11d feedback in wh1ch a. re]at1ve1y
h1gh proport1on of cr1t1ca1 comments cbncern the 1nte]1ectua1 qua11ty

fof the non retarded ch11d S work It 1s a]most 1nev1tab1e that the

: menta]ly retarded ch11d m1ght rece1ve even more of th1s negat1ve feed-;» L

5back than the normal ch11d and in fact Raber and We1sz (1981) found that

‘of twocguch groups matched on read1ng ab1]1t1es, the retarded group d1d

: .rece1ve more he]p]essness 1nduc1ng feedback Such a pattern of feedback~

'wou]d accord1ng to Dweck et a] (1978) 1ead the chn]d to 1nterpret

‘negat1ve feedback genera]]y as 1nd1cat1ve of Tow. ab111ty, a stab1e,

(hyuncontrollable factor In add1f1on to feedback v1a c1assroom 1nter— S

act1ons w1th teachers, another contr1but1ng factor to th1s second aspect.

'viof competence may be the unguarded feedback rece1ved by the retarded
‘i'chlldren from non retarded ch11dren both 1n the schoo] env1ronment and
- ,1n play exper1ences v ’ N |

It wou]d appear that two. quest1ons arise from the aforement1oned

o 11terature on the menta]]y retarded Quest1ons wh1ch should st1mu1ate ,;”‘;:"
‘:ﬁan abundance of stud1es but for wh1ch have yet produced very few 'fhe;?i~;

df_fflrst quest1on wh1ch one expects shou]d have rece1ved cons1derab1e atten-, o
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The second factor 1nd1cated as contr1but1ng to Iearned he1p1essness o

':ft1on concerns whether the postu]ated suscept1b111ty,to learned he]p]essness{ﬁ”&’

i'does in. fact ex1st Second1y, a quest1on wh1ch has rece1ved even 1ess . f‘f:"

| _research attent1on, refers to whether helplessness, if 1ndeed 1t does

.'e:' o



_exist fo]]ows a’ deve]opmental trend in menta]]y retarded ch11dren Such
a trend wou]d accord1ng to Abramson et al (1978), resu1t in the |
'retarded d1sp1ay1ng "persona]“ rather than "un1versa1" and "chron1c"‘
’rather than "acute“ learned. he]p]essness ‘

F]oor and Rosen - (1975) are cred1ted w1th one of the f1rst stud1es

78 to 1dent1fy the: ex1stance of 1earned he]p]essness in. menta]]y retarded '
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f;1nd1v1duals In the1r 1nvest1gat1on these researchers d1scr1m1nated

ks'_between retarded and non retarded on he]plessness character1st1cs us1ng

a he]p]essness test made up o ff'“
: na-l res . B 9’ L Rl " T ] :r:‘; |
T The ex1stence of thTs'i‘“ menta17}'retarded was -

-'further supported by G1bson5{1986§' stfdy~di111zing an attr1but1on
measur1ng dev1ce (developed from welner al.'s, 1971 two d1mens1ona]
' schema) attempted to d1scern the attr1but1ons mental]y retarded and |

: norma] boys make A he case of fa11ure versus success exper1ences w1th

as found 1n the case of success that norma] boys B

0

- a motor task
performance to the stab]e, 1nterna1 factor of ab111ty

(

‘_Tattrfbuted thh
whereas the menta]]y retarded boys attr1buted the1r performance to the

-_‘stable externa] factor of task d1ff1cu1ty, 1nt1mat1ng they. succeeded

"‘only because the task was easy Fa11ure attr1but1ons po1nted to a-

'k'S1m1]ar trend 1n fhat the norma] boys attr1buted the1r poor perfbrmance ffu'°'“

o to the stab1e, externa1 factor of task d1ff1cu]ty 1mp]y1ng that env1ron- __'i -

""ﬂmental cond1t1ons contr1buted to the1r fa11ure In the case’ Of the

fmentacly retarded boys, fa11ure was attr1buted to the 1nterna] stab]e

-ﬂj.factor of ab111ty These resu]ts co1nc1de w1th 1nferences made by Sm1th‘7'

aral items and<three quest1on-
F- ) . \' ; ' .

o (1977) and the resu]ts of Dweck and Reppucc1 (1973) 1n “that the menta]]y ,ih )

"'retarded ch11dren, 11kened to 1ow ach1evers, took 1ess persona] respons1-‘{~

.A3b111ty for success than they d1d for fa11ure Attr1but1ons such as these -



‘ are‘indicative of the'ex{stance ofllearned helplessness.i The‘retardedﬁ
:_ch11dren, in 1nd1cat1nd less respons1b111ty for success than.for fa11ure
‘demonstrate an. att1tude of "no contro]", a: hope]ess demeaner

In an attempt to. further the not1on of the menta]]y retarded ch1ld

“as be1ng very suscept1b1e to 1earned help]essness; Ne1sz (1981a) ut111zed

the more accepted exper1menta1 parad1gm tnvo]v1ng 1nduct1on of help]ess-‘.»lh

51

: ness v1a a ser1es of uncontro11ab]e avers1ve exper1ences. In h1s study,
~we1sz operat1ona11y def1ned he]plessness as a dec11ne in the use of '
. \

'ufeffect1ve strateg1es over the course of four fa1]ure prob]ems and it -

. was pred1cted that retarded ch11dren wou]d score as be1ng s1gn1f1cant1y

: T,more he]p]ess than the - non retarded ch11dren The ch11dren were a]so

" ~:tested us1ng a he]p]essness behav1our check11st The checkllst conswsted

'of 18 1tems representat1ve of. frequent]y occurr1ng man1festat1ons of

'1nappropr1ate attr1but1on of d1ff1cu1ty or fa1]ure to uncontro]lab]e ff:”"'

'»‘factors or def1c1ent perserverance As was expected the hypothes1zed

\

',;the check11st were rea11zed The resu]ts on the strategy usage 1nd1cated

F::that a. deter1orat1on 1n performance occurred on]y 1n the retarded ch11dren

o -
"-resu]ts of the menta]]y retarded be1ng 1dent1f1ed as more he1p1ess v1a i_ B

Ev1dence has been c1ted by Rholes, B]ackwe]] Jordan and Walters ;;_ﬁ,jtfbf;”

eﬂf(1980) wh1ch supports the ex1stance of a deve]opmenta] trend 1n 1earned
'.?fhelplessness in non-menta]]y retarded ch11dren In the1r study Rho]es
”ulet al. (1980) found that no ev1dence of he]p]essness ex1sted 1n the -h
l‘a'k1ndergarten, f1rst and th1rd grade subJects who fa11ed wh11e the f1fth

fi:grade subJects wno fa11ed 1n contrast appeared to be more he]p]ess w1th @"'-,»f‘*

- e
,f'respect to perSIStance and performance on a h1dden f1gures task than

":}those who had succeeded

Welsz (1979) cah be cred1ted w1th a p1oneer study wh1ch not on]y R

"attempted to 1dent1fy he1p1essness 1n mentaT1y ret&?ded ch11dren but

"f' o e e



wh1ch a]so cast ‘some. 11ght on the hypothes1zed developmenta] trend

nf'Through the use of an’ MA- IQ orthogonal des1gn Neisz s resu]ts clear]y

.1nd1cated that retarded ch11dren were more he]p]ess at the upper MA-

'4'1eve] than at 1ow 1evels As we1sz (1979) 1nd1cates “Th1s f1nd1ng is
‘ir1n harmony w1th the v1ew that retarded ch1]dren 1eaﬁh help]essness over"

-3ryears of deve]opment and by extens1on that success1ve fa11ures and
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A;‘irmentally retarded ch1]dren

| i'helplessness 1nduc1ng feedback p]ay a caUSa1 ro]e" (p 317) As was

(L1nd1cated prec1ous 11tt1e re$earch has occurred 1n the area of deve]op-~f

\ .
.menta1 1earned he]p]essness Ne1sz (1981a) rep11cated h1s own f1nd1ngs

:'a'(We1sz, 1979) 1n that he]p]eSSness was demonstrated at s1m11ar MA 1evels

i but since. younger ch1]dren were not tested these resu]ts prov1de 11tt1e lt

'M‘support for the deve]opment hypothes1s In h1s conc]ud1ng remarks _

'hiwe1sz (1979) states that

'-10vera11 these rather comp]ex f1nd1ngs are- usefu] 1n suggest1ng
“several quest1ons and ‘hypothesis for future study.  One such =

-hypothesis is that retarded ch1]dren "learn":helplessness. over years

'ft'lof development. - Although the present study. has .demonstrated one’
. means:of test1ng this. deve]opmen§a1 hypothes1s and has generated:
Co T dnpitial daga on its: va11d1ty, de
j,vf_research ( 318) B PRI R
ﬁff;It s w1th th1s need 1n m1nd that the deve]opmenta] aspect of th1s
H:f:study was undertaken.; o N

_ SUMMARY
The t@eory of 1earned he]p]essness has been d1scussed from the

e ploneer stud1es performed by 0verm1er and Se11gman (1967) to 1ts

:fqghreformulat1on by Abramson et a] (1978) Spec1f1c 1nterest has been

[

l’?shown in the occurrence of th1s phenomenon 1n ch11dren Further th1s

N f‘sect1on has dealt w1th 1earned he]p]essness 1n spec1f1c re]atlon to :fff}'

YA

= It has been estab11shed:by

sdi- - :

T

initive tests must dajt future ,2,::,""

»ﬁt‘@nber of sttfthes that a deve]opmenta] o



extent to. wh1ch these two areas. of mot1vat1on research:,

| BT L o ,
' trend ex1sts 1n Tearned heTpTessness in mentaTTy retarded ind1v1duaTs,

\

;,to the detr1ment of the1r individual mot1vat1on S }_“;h %RV t

The f1na1 sect1on of th1s chapter w1TT rev1ew a second theory of

Vsa“1nd1v1dua1 mot1vat1on competence mot1vat1on of. 1nterest w1T] ‘be the

Vi &

3
,, )

"thelr f1nd1ngs w1th respect to mot1vat1on in mentaTTy retarded ch1Tdren;

sh 1n terms of-ﬁ‘
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'focuses :on mastery and comp&iehce (Nh1te, 1959 1960 1963 Woodward

.1953) \ |

\

| COMPETENCE: MOTIVATION

Human mot1vat1on has fasc1nated man for centur1es A vast number

'h'of d1fferent theor{es of human mot1vat1on have arlsen from that fasc1-
hnat1on ‘ One notabTe theory of 1nterest 1n the present study is that of

'.h'Intr1ns1c Mot1vat1on wh1ch can be cons1dered to have two genera]

.isdtheoret1ca1 approaches The f1rst which is pr1mar11y taken by soc1aT

'{psycholog1sts concerns 1tse1f w1th the cond1t1ons under wh1ch exgt1ns1c

L

Robert whl,'*

R

f_whas ana]yzed a wea]th of mot1vat1on research rooted 1n such areas as o

F T

:h”dr1ve theory and psych'an 'yt1c ego psychoTogy in postuTat1ng "The

v,,rewards undenn1ne 1ntr1ns1c~motgvat1on (Dec1, 1975) The second approachf!h‘

(1959), in what is now con51dered a- "cTass1c" art1c1e,fﬁh" B

‘T;Concept of Competence ':‘ATmost two decades Tater this concept wh1ch ;“ffi; o

o Harter (1978a)1n creat1ng The Perce1ved Competence ScaTe for Ch11dren ,:

.“)‘

'(Harter, 1982?

-tjwh1te (1959) defhned 1n terms of "an organ1sm s capac1tv3éo 1nteract -lﬁ'

| "jeffect1ve1y with 1ts env1ronment" (p 297) has been extended by

K

"Pi"-‘a

Nh1te S Concept of Competence li‘-sf*

The bas1c thes1s of Wh1te (1959) 1s that trad1t1gya drive thebrieSh?

R s S

and psychoana]yt1c\theor1es were 1ncomp1ete or 1neff1c1ent 1n expTaTnlng :,°’



. . . ; . B o 6).
human behav1our ’In analyz1ng the two . d1st1nct areas Wh1te intimates

" that the trends of both are: relat1ve1y S1m11ar But]er (1953). proposed
t"that exp]orat1on may be. conswdered a dr1ve}in thst the opportun1ty to
explore a novel env1ronment 1s the re1nforc1ng agéht S1m1]ar1y,

.man1pu1at1on has been descr1bed as a dr1ve as it 1s aroused by certa1n '

54

.ﬁfliwork dn an1ma1 behaviguﬁ,_ch11d QEVelopment cogn1t1veapsychology, and

' patterns of externa] st1mu1at1on and is reduced by act1ve1y chang1ng the / y

'lexterna] pattern (Har]ow, 1953) Other researchers have;suggested that
R

: and Berken, 1954) wh1te (1959) howew&r, chose to group theSe a]ong
':‘w1th other postu]ated drlves such as hunger th1rst and sex under one

Voo s . .".'v

| s1ng]e head1ng

Perhaps th1s 1s no' more than a- quest1on of words but I shou]d
. prefer at th1s point to call it a prob]em of conceptua] strategy
| sha11tpropose that: these three new "drives" have much in common
. -and ‘that“it s usefu] 'to:bring-them under the single head1ng of
o' - competence.. ... ... It.is 'in order to emphaS1ze their dntripsic

'f'!Tiha cloud of surplus meanings, that 1 prefer in this essay to spedk
4. of the’urge that makes: for competqnce s1mp1y as mot1vat1on rather
zthan as drive (p 305) R ‘f_ .

{:-j~1niFreud 3 theory ofg1nst1ncts Freud %4949) descr1bes these 1nst1ncts
"ﬂ_-as;"semant1c demands upon menta1 11fe" (Wh1te 1959 305) ﬂ*These

;2ﬁi‘nnst1ncts are ggther eros or tha d%struct1ve 1nst1nct A mu1t1tude of

Df;fgother 1nst1ncts such as the 1nst1nct to master (Henr1ck 19429 were also'

J ;The 1dea$;g vanced v:a the construct competence are a mesh1ng of prev1ous -

_ipsyChohnalyt1c psycho]ogy wh1te attempts to gather up shortcom1ngs of '3

pecu11ar1t1es, to get them copsidered in their own r1ght i thout N

P

uneed for act1v1ty will 1nc1te mot1vated behav1our (HiT, 1956 Kagan |

.3#.

B

' fThe orthodox view of mot1vat1on 1n the psychoana]yt1c area is found

L

;f*f

PR §



8 these theories.} In S0 do1ng he advances the notion of. competence, e
' IR
wh1ch 1s 1ntended in a broad b1o]og1ca1 sense rather ‘than a narrow .

everyday mean1ng R ;‘:Hd”'-~ﬁlr P 'h e
o B O o

E ,Behav;0ur s such as exp]orat1on cur1os1ty, mastery, p]ay and one s

QEnéral attempt at dea11ng competently w1th the env1ronment have a]]

.4"

\, \,~~.,

been”1dent1fﬁed by wh1te as promot1ng an effect1ve, competent, 1nter- )

.ﬂdljﬁfvfg'gifh the env1ronment Such*stud1es as'Piaget's (1965) observat1ons,

”,';ia»faﬂt’% and ch11dren andy Gegg@e”“ é a';ﬁi ﬁ94,3) systematw'?rowth
: Vate these behav1ours andvthe1r push

‘.
l
e -

b s e :

_,», beﬁ%v1ours as‘motnvat"i bymthe.broad<representat1on of competence._“ o

BRI . l- 4 ,Q’ 'a',,—
Beg:nn1ng w1th tEe rdent1f1cat1on of competent_behav1ours he

: 4 extrapo]ated to the &deagthat there must be a coﬁﬁg” ;c;fmotwvat1on. -
) E\

~wh1té 1963) suggested that the behav1our s urge towards competence 3

Ll

°
, 3

b}
[
¥

;
can be concewved of as energ1es

.! : P QJ' - . - :
¢ ﬁ'f'_In psychoanalyt1c terms we. can conce1ve of them as ‘energies that _
‘are inherent in the:mental or ego’ apparatus “They ‘will be c1a1med e .

“and utilized from time to itime by the demands of an instinctual
- drive;-all drives must-makeé*ude of the apparatus on théir way to
¥ o a suitable consummat1on. ‘When not thus claimed “they will operate. co e
" 4n-their own way, ‘and -this way’ is most p1a1nTy ‘revealed. in exp1ora-'*~
-tory. and. manipulative behaviour, which seeins to ﬁerform the service
of ma1nta1n1ng and expand1ng an. effect1ve 1nteract1on w1th the U

8 envivomment (pS3). oL
.'EIt was w1th th1s 1n.m1nd that Nh1te (1959) 001"3d the;tgfﬁ."effeCtanceuiﬁ

”as represent1ng the mot1vat1ona1 aspect of. cbmpetence

: AR
LT R S T A T S
‘ﬁnEffectance‘ o *-'3;4.ﬁ,?,‘u_.' Q

S

B

ence effectance, was. assumedsto a,ijfﬁﬂﬁ,?(

ﬂéﬁhefi

The mot1vat1ona1 aspect of compe

Q'l‘be neurogen1c An nature in that 1t represented what the neuromuscu]ar

I‘vsystem wanted to do when 1t was otherw1se occup1ed or gent]y st1mu1ated 3f

waer L

:73_by the env1ronmentu The term 1tse1f Eonnotes act1on wh1te (1963)

IR C ke
. . “ 1 3 . l‘.l‘(. -A ° o & ; . . {4'»‘ *’ N : M ' T
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‘ conc]uded that the l1v1ng organ1sm does not typ1ca11y 1earn through

'pass1veness, but rather learns v1a act1on and the consequences of action.'
Of course it is recognized. by White (1963) that ch11dren are not motivatedt
to p]ay and exp]ore because of a des1re to pract1ce skills: "They pTay’ ’

and explore because it 1s fun - because there is someth1ng*1nherent1y

Al

#

_”sat1sfy1ng abouttit - not because jtis goirn ~ have va]ue at some future
't1me" (p 34). This mot1ve was not conce1ved as be1ng 1ntense 1n the same
: way pa1n may be Wh1te d1d however infer that effectance mot1vat1on 1s

| ‘pers1stent in the sense that it occuples most_spare wak1ng t1me .'In

-l"

norder for an 1nd1v1dua1 to gradual]y change h1s re]at1on w1th the env1ron-h

. "ment he must carry on .a cont1nu1ng transact1on The resu]t of these . ,4:s;,‘_

R

"transact1ons is never c11mact1c Wh1te pq1nted out that sat1sfact1on ;;l'f-

.§must be rea11zed in a trend of behav1our rather than a goa] that 1s'

.-ach1eved o L “w:_ .‘gz o \=_ R

B

L Effectance mot1vat1on 1s aroused by st1mu1us cond1t1ons wh1ch offer

= dwfference 1n sameness (Wh1te, 1959) In other words, an 1nd1v1dua]

1 &J

wiTT engage 1n a spec1f1c behav1our,unt11 such a po1nt where the - behav1ourf: :

B

"lzno ]onger resu]ts in new or 1nterest1ng s1tuat1ons tak1ng pl &; w1th1n

~>the env1ronment The spec1fac nature of effectance mot1vat1on in terms ;‘fgﬁé
e B . T g, Y
: - ’, \'5\- - s 4

of 1ts neura] bas1s was not expanded upon by Nh1te, however the uEgR -

e
‘”: towards competence 1s 1nferred from behav1our wh1ch exh1b1ts 1ast1ng

F—

w'foca11zat1on and has character1st1cs of exp]orat1on and exper1mentat1on 'h '3;

N

q

-‘.sort %I act1v1ty that 1t 1s se]ect1ve d1rected and pers1stent and that?'.;{]

'f1nstrumenta1 acts w111 be learned for the so]e reward of engag1ng 1n 1t

Pd

Au*(p 323) It 35 not the resuTtaﬁf 1earn1ngs wh1ch effectance mot1vat1on .

- a1ms for but. the fa111ng of eff}cac¥

PR B 1 .,

One of Nh1te s most sign1f1gant contr1but1ons in propos1ng th1s

S

. .Nh1te (1959) states that 1t 1S\f'?;n,f; characterist1c of th1s part1cu]aryi B
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.fmastéry and ach1evement

effectance cbnstruct is his distinction between young Chi1dren's and

o]der 1nd1v1dua]s"effectance mot1vat1on Nh1te (1959) postu]ated
that in ear]y life effectance“mot1vatlon is bnd1fferent1ated whereas |

Iater in 11fe 1t becomes profitable to d1st1ngu1sh between var1ous

: mot1ves such as cogn1zance constructlon mastery and ach1evement As

57 -

w11] be seen thIs—tenet represents—one—of‘the“foundat1ons tor The

| Perce1ved Competence Sca]e (Harter, 1982).

N1despread d1scontent w1th preva111ng theor1es of mot1vat1on 1ed j’.

wh1te (1959) to formu]ate the cohcept of competence The ba51c tenet

’§>of'th1s concept 1s that behaviours such as grasp1ng, craw11ng and “Tnifi

)-_-

wa1k1ng, attent1on and percept1on 1anguage and th1nk1ng, explor1ng

nove1 obJects and p1aces and produc1ng effect1ve changes 1n the env1ron-

" ment a]] form part of the processes through wh1ch the ch11d Iearns tg

dea} effect1ve1y w1th h1s env1ronment Effectance has been co1ned as ’
the term for competence mot1vat1on In essence th1s mot1vat1on 1s
character1zed by a fee11ng of eff1cacy Effectance m8t1vat1on 1s j QF?

thought to be und1fferent1ated dur1ng ear]y ch11dhood Later «in 11fe 1iﬂh

l

Toa

deemed thought provok1ng and usefu] yet qu1te unsu1tab1e for emp1r1ca]
‘PJ

test1ng It is for th1s reason that Harter(1978a) began an exten§1on

Low

of Wh1te s formu1at1on

Effectance Mot1vat1on and Perce1ved Competence A Deve]opmenta] Mode1
—'-1

The construct of effectance proposed by wh1te (19599 1s céns1dered

as hav1ng great appea] yet has 11tt1e exp]anatory va]ue Harter(1978akﬂ
SN N
recogn1z1ng th1s fact but 1n turn,recognlz1ng a]so 1ts conceptua]

' var1ous component mot1ves are d1st1ngu1shed as cogn1zance construct1on -

T Wh1te s competence and competence motnvat1on constructs have been. .
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‘ strengths proposed a reconstruct1on of effectance mot1vat1on Harter S

L dec1s1on to ma1nta1n the term effectance in her systemat1c recons1dera~ o

' an effect on the env1ronment (2) the added goal of dea]nng effect1ve]y

’t1on of’ wh1te S construct lies in the fact that the word 1tse1f refers

" to severa] facets of th1s motlve (1) the organ1sm s desxre to produce

_or competent]y_WIth the_env1ronment,—and 63)—the resu]t1ng fee11ng or‘~5”r-~77

':eff1cacy

In. order to understand fu]ly the extent of Harter s reconstructedn"

L:effectance model 1t 1s best to f1rst c0ns1der.'h1te S s1mp]e parad1gm
; -

The genera] features of Wh1te S model are repre

ented 1n Figure 8 AS'\\"

can be seen though ‘the mode] c]early conceptua]1zes the nature pf th1s

’~1'mot1vat1on construct, it lacks the prec1se 1nformat1on needed to subJect

Qg%xi;stated—sfmply%

1t to emp1r1cal test1ng

“'.‘».‘ » . ‘

»PHFJ~,;{f;f- HmmeSdﬂemddmem 'vgsffg% :Q;

copyr1ght iaws-

LS. h\.

ﬁ§ECtange motlvat1oﬁ *as

lch11d to engage 1n mastery attempts stf“tgesg attempts are successfu] -k

that is,. 1f they resu]t in competent performance - the Chl]d exper1ences{
- ' ‘ \' . : B . N :

\,, i TR
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t‘fee11ng§ offefficacy or inherent p]easure. Th1s 1n turn shou]d ma1nta1n, fu?*
.:‘1f not 1ncrease, the ch11d s effectance mot1vat1on- “~v$ : | )

o Harter (1978a)advanced a genera] framework, wh1ch she proposed to
‘ﬁbe cons1derat1ons ]eadlng to the ref1nement of the or1g1na1 effectance
‘_mot1vat1on construct. A summary of these points. w111 be: of benef1t in-

"~ -‘\ar

—*——understand1ng—the new- mode] wh1ch Harter—postu]ated———The po1nts—are —

as. fo]]ows
.gl.“=Effectance mot1vat1on is- cons1dered as- hav1ng components rather than
';as a g1oba1 or un1tary construct These components are con51dered _ -
.‘,to ex1st in a’ deve]opmenta] framework wh1ch descr1bes both the

structure and content of the mot1ves system."‘ -

2. _The effects of fa11ure experlence on ‘the components of effectance
. 'mot1vat1on are attended to rather than Just the success S1tuat1ons

- wh1ch Wh1te contends w1th

Fa

"a53;"Successfu1 mastery attempts wh1ch prov1de an opt1ma] degree of

P cha]]enge produce the greatest sense of sat1sfact1o§§ The conceptav;

"5 + S
"of tntr1ns1c p]easure der1ved from success is cons1 d to be 1ack-

*.,_.

:'1ng 1n 1ts ana]ys1s of the fee11ng of eff1cacy

‘;'4._“0ne of the most 1mportant cons1de¥at1ons is: the ro]e of the soc1a11z-f-f";”*"

'<51ng agents in one ‘s eHV1ronment and the1r effect 1n ma1nta1nqng, el

S

-'enhanc1ng or attenuat1ng the components of‘effectance mot1vat1on

.,».

: In add1t1on, a cr1t1ca1 aspect of one s soc1a11zat1on h1story 1s the f
| various. funct1ons of'reward and the1r affects on the motive system _1“,:

w-fS,;“A developmenta] cons1derat1on of the effects of re1nforcement over
R T
o t1me e]uc1dates the process by wh1ch ch11dren 1nterna11ze both a- se]f

a

'Zreward system and a set of mastefy dbals |
N S
fga'ﬁﬁ‘fAttent1on must be pa1d to the rssue oggextr1ns1c mot1vat1on in. EQ

'::fadd1t1on to 1ntr1ns1c mot1vat1on as: we11 as the re]at1ve strength

. . o A
Y . [P
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WJJJ—conf1rm—Mh1te s— mode] (the centra] port1on of F1gure—9)—as—the

. between the two ‘l‘ el | - 4 '
7. F1na1]y and of real 1mportancé to th1s study 1s the attent1on which
“?must be pa1d to such aff11iated constructs as perceived competence

Harter s deve]opmenta] ref1nement and extens1on of wh1te s mode]

of effectance mot1vat1on is: represented 1n F1gure 9 A br1ef review

' vroots or: anchor As can be seen however, th1s conceptua11zat1on ref1nes

. = .;gmentaltmode] 1_“_p

«Jﬂthe ear11er g]oba] construeﬁ 1n suggest1ng the fru1tfu1ness of exam1n1ng
'severa] d1fferent skill areas 1n ‘a ch11d s 11fe - cogn1t1ve soc1a1 and

"phys1ca] doma1ns and the1r affect on mastery attempts, These components

are cons1dered by Harter (1978a)to have deve]opmenta] 1mp11cat1ons

o The appea]ﬁﬁf the component model is -that it. shou]d berm1t us to .
- ask more precise deVe1opmenta1 quest1ons “For. examp]e, do these
-components change in strength with age?” Does_effectance métivation

- become:mare differefitiated with’ age, and JF son what' type of,deVelop4' fdt.f=r

propriate? (p 40)_,-,,:.,

f5ffAlso ev1dent 1n the extended mode] 1§§the 1nc]us1on ofgthe effects

of fa1]ure (]eft hand s1de of the. mode]) as we]] as sdccess (r1ght hand

3

rf"s1de of the model) on mastery attempts as. we]] as the 1nteract1on of the

"Qcomplex1t1es must‘ﬁ1e 1n the 1nteract1on of the two.

"i't ‘ Success 15 seen as suff1c1ent the on]y prerequ1s1te for the happy

outcomes and c]usters of characters d1sp1ayed on the left whereas the

;?: on]y consequences of fa11ure are the negat1ve outcomes and attr1butes

“Tifdescr1bed on the r1ght 0bv1ously the plcture 1s more comp]ex These.

T

A cr1t1ca1 add1t1on to Nhlte s (1959) fonnu]at1on 1nvo]ves the a,'

\

“'7.effect of the ch1]d s SOC1a11zat1on h1story Harter (1978a)represents
'v'a1n the outer 1oop of her d1agram the pos1t1ve re1nforcement features on

‘ffthe left and the 1nf]uence of negat1ve re1nforcement on the r1ght 'An

.40

v’ L TURY '*"

'7{1mportant deve]opmental d1st1nct1on 1s made in Harter s acknow]edgemenf

y

‘of the dependency of the very young ch11d on the s1gn1f1cant adu]ts in

N
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h1s or her 11fe 01der ch11dren are obv1ous]y not 1mperv1ous to adult

eva]uat1on, however stud1es such as Harter (1975b) suggest that they have = -
‘ 1nterna11zed standards of success “and fa11ure and ut111ze these 1ntr1nsic :

norms in maklng the1r Judgement 1n conJunctlon w1th socia] re1nforcement.4'

In extend1ng the genera] ro]e of pos1t1ve re1nforcement dur1ng the

- 62 ¢

___ear]y years,_Harter (lQZSaLJMrther d1scussed 1mp11cat1ons for deve]opmentta"

S

B dur1ng m1dd1e to Tate ch11dhood *',1»_§ 'f

The argument to be advanced is that w1th suff1c1ent pos1t1ve :

reinforcement for independent mastery attempts during early child-
" hood, the child gradually.internalizes two.critical systems, a -

‘self- reward system and a. system of standards Qr mastery goa]s

(p .50)."

: In descr1b1ng the eventua] 1nterna11zat1on of these systems Harterv1s
qu1ck to po1nt out that one shou]d not expect -to find 1nd1v1duals capab]e
of ex1st1ng w1thout any externa] re1nforcement Rather: these 1nd1v1duals

: are seen as be1ng capab]e of operat1ng on a re]atlvely th1n schedu]e “ﬁ“.

e of re1nforcement u_”_ s s
The ent1re r1ght s1de of the model 111ustrates negatlve outcomes
For these ch11dren the pred1cted outcome of a negat1ve sociaTizat1on '

h1story W 1 be the exact oppos1te to that of ch11dren on the ]eft hand

b s1de These ch11dren w111 1ncreas1ng]y demonstrate a need for externa] o

V;'* approva] as we]] as a. depéndﬁnce on externa]]y-def1ned goaTs for fA

‘"

*tj be@av1our An 1mportant overs1mp11f1cat1on of the mode] 1s 1dent1f1ed by

Harter (1978a)w1th regard to soc1a11zat1on°h1story

- CTearTy we need to attend to the effects of the peer°cu1ture as a Ejv"

- . dispenser. of re1nforcements, a determiner of mastery goals,. and an-
g”i;lnfluence on one's self-esteem.. It may well be ‘that .the model . -
~;fout11ned is part1cu1ar1y appropriate for the early years of
- - development but ‘needs. additional refinement for the periods of
. later.childhood and- ado]escent development, spec1f1ca11y w1th
) ‘*regard to the 1nf1uence of the Ppeer. culture (p 54)

The re1nforcement h1story of 1nd1v1duals has 1mp11cat1ons not only for -

A

" e

o one S mot1vat1ona1 5V1entat1on, but also. for one 's perce1ved competence N
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;1m(se1f:esteem) andlonefs sense“of contr01 over- the outcomes n-one's

'Tffe Th1s 1ssue of se]f esteem was not d1scussed 1n white s class1c

1959 paper, however in a subsequent pub11cat1on (white 1963) he did

Ra

y;,express thevgeneral v1ew that the roots of se]f—esteem lie in the ear]y "f, dt“*s

competence exper1ences of the deve]op1ng ch1]d

Rotter (1966) deve]oped the concepts of 1 ‘__al nd_externa]

s wh1ch he t1t1ed Tnternalalocus of contro] Externa] 1ocus of contro]

10cUs of contro] | He argued that pos1t1ve successfu] encounters w1th

the env1ronment 1ed to a be11ef in a se]f determJned competence, 7' .

- he v1ewed as a defens1ve response to fa11ure

Harter (1978a)throggh her mode] postulated an approach to the 1dea

_of contro] qu1te d1fferent from that of’ Rotter (1966) A re1nforcement

,' h1story wh1ch produces rewards for 1ndependent mastery attempts prov1des o

'tv1ncent1yes for th1s type of performance and the pos1t1ve affects wh1ch ;,7 f!

'j;accompany 1t Th1s coup]ed w1th genera] 1nformat1on feedback that such

“attempts are des1rab1e 1eads the ch11d to a genera]1zed sen§§‘of

1nterna1 contro] That 1s app11ed to many s1tuat1ons 1n h1s or her 11fe

o q

(\

”':'Converse1y, Harter debated, if. a ch11d S re1nfbrcement h1story d15tourages L

' «such attempts at mastery, th1s ch11d becomes more and more dependent on

external re1nforcement o elfj, > ﬁﬁ* 'R E

. In contemp]at1ng Harter 5 mode] one wou1d assume that the comb1nat1onf‘_f‘

of perce1ved competence or h1gh se]f esteem and an 1nterna1 percept1on ﬁy.} L

'~ui'of contro] wou]d enhance the ch11d s fee11ng of eff1cacy Th1s wou]d\ ,

'*’,,in turn ma1nta1n or 1ncrease a ch1]d s effectance mot1vat1on A decrease

f?;fresponse of the parent, 1n

"?1n effectance mot1vat1on wou]d therefore appeaﬁ‘to be 1nf1uenced by low

:”rperce1ved competence and an externa] perceptlon of contro]

It has- been hypothes1zed by Harter (1980) that the affect1ve "i“‘s.f;p{;f,f{

'of acceptance affect1on and warmth has - _f
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a major impact onetheAChild;s self-esteem; a0 contention‘of Harter S\i”f;”‘
.1s that though somewhat re]ated the constructs of se]f-esteem and ‘
'_perce1ved competence must be v1ewed as conceptual]y d1st1nct and must- be s
"measured as such In keep1ng w1th hE?TEBmponent ph1]osophy, Harter dev1sed f~f'?
: a sca]e to tap the most re]evant sk111 doma1ns 1n a ch1]d s 11fe namely L

(a) cogn1t1ve competence, (b) soc1a1 competence, and (c) physlcal

't:<competence, pr1mar11y focused on ath]et1c sk11ls.‘ In add1t1on a fourth

s subsca]e was dev1sed to tap the ch1]d s overa]] genera] se]f-esteem

":Th1s fourth scale was qua]1tat1ve1y d1fferent 1n that thé Ttems conta1ned

'[ﬂno reference to competence. In dec1d1ng on the 1nc]us1on of th1s sca]e
Harter (1980) argued that there are those ch11dren who do not see them- I

se]ves as compégfnt but. neverthe]ess st11] "11ke themse]ves" Such an.

attitude wou]d be m1ssed w1thout the 1nc1us1on of th1s sca]e _;,h_:'

The f1na1 11nk 1n Harter 'S hypothes17ed mode] 1nvo]ves the 1nterna]1'h
evaluat1on of perce1ved cg%petence As chlldren beg1n to 1nterna11ze a
5_; system of mastery goals, cr1ter1a for success and fa11ure, and a set of

,,,,,,

becomes crysta11zed JA pos1t1ve sénse oﬁ competence develops 1f percep-ri

" Y

h t1ons of controT are 1nterna1 however asAHarter (1980) po1nts out

<.' [, o -,,,n,

“If ch11dren do not know Who or what is 1%r*ontrol orv1ew (powerfu])

others as reSpons1b]e 1t is. 11ke]y that the1r sense of competence w111

: Ee re1at1ve]y negat1ve" (p 11) Th1s s1tuatLon, descr1bed by Harter fv-

as: 1ead1ng to a- negat1ve sense of competence demonstrates marked
'tdf]é; s1m11ar1t1es to the uncontro]]ab]e s1tuat1ons Se11gman (1975) descr1bes f?ﬁff?n
”‘.k as 1ead1ng to learned he]p]essness d ; | ""” v S - L

e Up to th1s po1nt the 1nformat1on presented has for«the most part -
» h:; been conJectures by wh1te and Harter As w1th a great number of .

theoret1ca] constructs effectance mot1vat1on and perce1ved competence p




r

‘appear remarkab]y cTean unt11 tested Therevare}tremendous‘indiVidua14
td1fferences in cons1der1ng the deveTopment of the ch1Td a fact wh1ch
’often tends to put to test such "cTean modeTs as’ Harter 5. The fo]Tow-

C 1ng sect1on w111 attempt to rev1ew the emp1r1ca1 evidence for Harter s jfa

model, focus1ng on her attempts to quant1fy her conJectures through such

‘pract1ca1 measures as The Perce1ved Competence Sca]e for Ch11dren

L
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ifiglon any 1tem Hence, the ch11dren s sm111ng coqu not be attr1buted to ffj;“-"

}Emp1r1ca1 Support

Wr)"‘

The concepts of competence and effectance mot1vat1on are’ reTat1veTy

'_new constructs and as’ such onTy a smaTl number of exper1ments have been '

conducted spec1f1ca11y w1th them 1n m1nd One of the f1rst 1nvest1gat1ons :

. was carr1ed out by Harter, Schu]z, and BTum (1971) These workers were e
o concerned w1th the re]at1onsh1p between a ch11d s sm111ng behav1our and m
' :the correctness of h1s responses on a p1ctor1a1 word recogn1t1on task

vTh1s purpose was seen to be cons1stent w1th Whlte s. (1959) concept of o

| ﬁ'ﬂ:,sense of mastery and competence Resu]ts of th1s study 1nd1cated that

A'i-t;sthe two groups of ch11dren tested (w1th mean CA s of 4 5 and 8 6) both

AN

'effectance mot1vat1on thCh empha51zed the grat1f1cat1on der1ved from a. SN

ism1]ed s1gn1f1cant1y more to correct than to 1ncorrect 1tems. As Harter»*;ffgﬁ*a:*

: (1971) po1nt out the 1mportance of th1s f1nd1ng T1es 1n the factf%y E

fj%»that the ch11dren were not ton whether they were correct or 1ncorrect

'-f<spec1f1c re1nforcement from the exper1mentor as such but more to the1r._df,'ng S

'“7.7own knowledge or beTaefs of the successfu] outcome of the1r performance ;"”

Ty
£,

Wi

'Tymot1vat1on and grat1f1cat1on due to competence

A s1m11ar study to Harter et aT (1971) was conducted by Harter

- e
T dest

B iTTheseQresuftstara cons1stent w1th Wh1te s (1959) theory of effectance idfﬁflfr;{ v

:fj3f(1974), but wh1ch attempted to prov1de a more sens1t1ye test of the _,7'71' R

7‘.re1at1onsh1p between task d1ff1cu1ty and pleasure deE1ved from cogn1t1veff@j3, SRR



‘mastery An anagram task was ut111zed to th1s end. A further purposet"

¢

of th1s study was to assess the extent to wh1ch p]easure is assoc1ated-‘v

3 w1th the act1ve d1scovery of the so]ut1on, as opposed to successful
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e

: repet1tlons of the correct response after the prob]em 1s so]ved Thu5f.;; a

- the overa]l study represented a length of anagram (three, four, or

"hf1ve 1etters) X type (word or. nonsense) X sex des1gn The resu]ts d

|

_}rep11cated those of Harter et al. (1971) in that greater sm111ng and

;‘,enJoyment was found on correct than on uncorrect anagrams - Of much

f'greater 1mportance however was the demonstrat1on of a pos1t1ve relat1on- ,};:

:,Sh1p between sm111ng and d1ff1cu1ty 1eve1 among corrétt]y so]ved anagrams

"LThese f1nd1ng‘“‘

‘Tcated that the greatest grat1f1catloafns der1ved from

R IST N .;-

'"the so]ut1on of the most cha]]eng1ng prob]ems whereas eas11y so]ved .

' fprob]ems prov1de re]at1ve1y 11tt1e p]easure In add1t1on, Harter s

.....

""the reappearance of sm1]1ng when new and cha]leng1ng anagrams were

”*were Judged as not be1ng mere]yydue to fat1gue or satiat1on because of f;“-;

presented A ref1nement of the effectance mot1vat1on construct appears ;Lgfhi}] -

hb{to have occurred as a resu]t of th1s study It 1s apparent that fee11ngs'

’;ﬁfof effwcacy are not necessarlly der1ved from obJect1ve success or

"3,scompetence but rather are more 11ke1y to occur in those opt1ma1]y

"va_hchalleng1ng s1tuat1ons wh1ch prov1de a subJect1ve sense of mastery

”'-”ff’tion construct Harter (1975a) 1nvest1gated the hypothes1s that among

" In hen cont1nued efforts to emp1r1ca1]y test the effectance mot1va--7"'fr” -

"gﬁiolder ch1]dren mastery mot1vat1on def1ned as the des1re to so]ve

-

:‘;fcogn1t1ve1y cha]Teng1ng prob1ems for the grat1f1cat1on 1nherent 1n 5.1 »

Q?i“:

‘ successfu] prob]em so1v1ng, 1s stronger than the des1re for pra1se and

égfapprova] , Harter 1nvestlgated th1s hypothes1s w1th two groups, those



~who scored h1gh and those who scored Tow on the. Ch1]dren s Soc1a1 f"'_ '

&

Py

A ST g g TN, T

“'.De51rab111ty Scale. (CrandaTT et al. 1965) These authors have found ‘ o
‘_that h1gh scorers are more concerned w1th others eva]uat1ons, ‘have -
s lowar sle-esteem, and are more suggest1b]e and 1nh1b1ted than Tow |
’ soorers 'VIt was predlcted that mastery mot1vat1on woqu be of greater

‘7”1mportancé to the Tow scorers versus the h1gh scorers

‘ "“';deveTopmentaT dec11ne in need for aduTt approva] may be determ1ned fromh“f‘/

As was expected the f1nd1ngs 1nd1cated that\mastery mot1vat1on
was more 1mportant for the Tow scorers The resu]ts aTSo prov1ded ﬂ' *

v support for the not1on that ﬁﬂé des1re to 501ve cogn1t1ve1y cha]leng1ng ,
e L
.probTems for grat1f1cat1on der1ved from d1scover1ng the soTut1on is an .

. - \ . 3
Tv1mportant determ1nant of performance among oner ch1]dren Furthermore, !

y'iuHarter (1975a) found that the h1gh scorers exh1b1ted Tonger pTay1ng t1me
‘ t'1n the soc1a1 cond1t1on compared to. the exper1mentor absent cond1t1on lf

| Th1s suggests the need or des1re for adu]t pra1se 1; a strong mot1ve “
A a{amongst these ch11dren Harter specu]ated from these f1nd1ngs that alj&i,
y N ,w

Qy"both an 1ncrease 1n mastery mot1vat;on which supp]1es 1ntr1n51c mot1va=g:
7a5t1on and the ch11d s cont1nued externa] pra1se and reward Attenuat1on}ﬁ«' .

v,:of th1s developmenta] 1nterna11zat1on may be the resu]t of 1nsuff1c1ent¢§ :f;‘;'

: soc1a1 re1nforcement for mastery efforts 1n ear]y ch11dhood i

K It was fe]t bygﬂarter (1975b) that the aforement1oned S

"‘mﬁ' A

”'ﬁ[ of the two mot1ves (mastery mot1vat1on for the 1nherent gnqil,:catﬁon of

Tovle L
f.f"é("sh1fts w1th age To th1s end Harter tested ch11dren of ages four and ¥ :

ten w1th the same measures as Harter (1975a) under the prem1se tha@rthe

o]der ch11dren wou]d be more mastery or1ented gauged by t1me spent at

wo o

--a_task The study thus cons1sted of an age (CA 10 versus CA 4) x sex
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. “u§f¢ (g1rls uersus boys) X task (unsoIvab]e versus so1vab1e) x cond1t1on&§ )
o R sl - -

(5001a1 re1nforcement versus\E abseht) des1g '“:The find1ngs supported

the be]1ef that for. the oﬁder ch11dren the deswre to so]ve cognit1ve1y

€

ﬂ,;-‘it~v chal]eng1ng prob]ems for the grat1f1cat10n 1nherent 1n dwsopver1ng the

-~ ‘n‘\“

so]ut1on 1s a strong mot1ve Th1s\was demonstrated by much }onger

-f*s.it,?, p]ayang t1me on the unsoYvab]e Versus the solvab]e task as’ we11 as verba]
R n@actlons oh the two tasks There was no support for the hypothes1s v

»

aﬁfi ‘égv that dﬁong preschoo] ch11drenopra15e and approva] wou]d be- the maJoﬁ.

SR determ1nant of | p]ay1ng time.’ In. fact the younger ch11dren demonstrated

SRLTRvS o ‘Q .
R A o :
oA ,an overwhe1m1ng enthus1asm for the task 1n genera1 ‘1ndependent of both '” o
3, ‘l,‘l I L [ K )

the type of probﬂem and cond1t1on It was suggested by Harter (1975b 'p

?"346) that tvese younger ch1]dren demonstrated a d1fferent type of mastery

o
RS B ? n'gg::

B §V“~‘ mot1vat1on one wh1ch 1nvolves Jl’the product1on and observdt1on o .»,avﬁ-f

’?;;v:‘h 1nterest1ng sensory events wh1ch they could control th{ough the1?-own

: | act1onsﬂw . "°7 i' f,_;; f_‘;ug ?.-,Q.p_’_.';\fﬁd ?_JL ‘”ffﬂ. 4' PR
It appears thatﬁgoth«groups demonstrated some:form of mastery
A & '-'- - b

. mot1vat10n man1?ested however, at two d1fferent 1evels onvth1s l\bfif“’; [

'%,;-":,,part1cu1ar task3; Both types appear to be 1n: "cgrdance W1th Wh1te s

e h‘? (1959) copcept of effectance mot1vat1on, mﬁpch 1nvolves produggng an 5 .
ﬁ‘;’

:i f‘gj :.éffect upon the enV1ronment mak1ng th1ngs happen 3nd contto]11ng Qut-';)
7;4 tﬁi‘;”comes through one f own act1ons Harter suggests from these resu]ts that‘5
7}::a3;¥thas does not.refute the deve?opmenta] hypothes1s by any means but It
;?)t';;1n;ers that mot1ves such as mastery are a]so maJor determ1nants of the L i’.~
?Eabehav1oux Of younger Ch11dren., She further suggests that a des1gn wh1ch l:';'
| L'Thfp1ts oné type of mot1vat1on aga1nst another'shouqd be emp]qyed’ih order

vto assess the re]at1ve‘1mportance of each motlv d1fferent deve]op-~4 V5ai;“*

7menta1 1eve]s ff. L :T:I»”lfﬁ,hi‘-gjp'°ﬂ

s T
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Ca ot Pa‘ﬁer (1978bg refuted, somewhat, cogc]usmns from her ear'l1er :

studws (Harter, 1974 1977) wh1ch5'documented a positive hnear re1at1on- .

a

sh1p between sm1'l1ng and d1ff1cu]ty 1ev!§1 for cprrectly so]ved 1tems

b o a" s

She hypotheswed\'ihat f-be re]at1onsh1p was in fact a curv1hnear mode] R

v

B dn that the ﬁssw'ﬁEﬂ poS1t1vt

"Tetwnsmp nght not contmue through! to |

"‘. P li.‘ ">..\‘ ,l\« . " ; :

) the most thaﬂengi_,ng 1tems v1dua1 1s able to master It was -

' v g‘hté . ‘ .v;
e po&éu]ated by Hafr;ier that theregare certa1n very d1 fﬁcu]t tasks wh1ch Lo

L one may eventua]]y e@ﬁ

o -'_ j Thls new: hypothes1s was " testjd bgzx broadenﬁi’g the r”
L s i

X "_rate the d11"1"1Q<éu112,\{;,1‘?F each'&anagram‘ H%uwas fe'lt By Hartér‘*thqv-.

the mbst sen’sque test”for the curvﬂmear mode] . .;.,»;_{’& 6 s
der1 ved g& e

»Sﬂ

L S s..,
Supbont for the»-curvﬂmear re]atwnshlp between
8w

from maétery and tasﬁ{k d1ff1cu]ty was reported by Harte,

, >

that 70 percent of the chﬂdren in the game cond1 t’(o?/éﬁpressed the1r ¢ ’

7 2
“preferen‘ce for '1t‘éms of opt1ma1 d1ff1cu1ty These fmdmgs are smn]ar

. 'sv

‘7 ,"to those of attrTbutwn theorlsts (SmTth 197‘7 Trope 1975 Wemer
7511974‘) who report@that tasks wh1ch one cons1ders to havg‘ a 50/50 chiI'T e ,‘\’

T arouse the greatest ]eve] of mot1vat1on Harter s f1nd1ngs ﬁ]so ‘

ot ~‘;

! revea]edqthat the preference for opt1ma11y, chaHengmg tasks 1s at&nuated

',_under cond1t1.ons _w . " € t',e chﬂdren are workmg for extr1ns1c rewag&s 1n L

"the 'Form Bf grades The ex1stence o‘f extr1n51c mﬂ uence of g.gades was,

;seen to decrease the chﬂds tendensy to choosef cpt1ma]1x.cha]1eng_’ng i

tasks, attenuate the g]easure derived from performance, and as Harter

Y P .
ol ORI Lo S yet Tt . I : r -
[ T N A ) . [ A Do oL



. -w
D ‘ . ; - e ' i v A -
s A..:_ o 5ﬁ-?4 g . B :
, ,1nt1mated wou]d appear ‘to Qreate anx]ety ‘over the - p0551b111ty of :
' : \rf‘#} I O . . n e
AT e R oo ;
. obtairing poor grades. A e T e
’ F . . ) v BRI R I . I..' . .'.‘ _‘ . e : .
3-]“: Ev1dence‘W1th ﬁ%spect to the Mentgrly Retarded f?' 5*'2‘7 - R j_Yg"'

S , Thus ggr ev1dence has been c1ted wh1ch has 1ent support for the .
Qr g B
- ;effectance mot1vat1on construct putaforth b& white 61959) and expanded '

: by Harter (1978aJ 19804_1981)d;_As_was_d1scussedan br1ef ear11er ,:_;ytf

ideve]opmentaT constructs such ﬁs th1s¢¥ece1ve tremendous cha]Tenge when

B ;,{gput to emp1rmca1 test due to tbe;x1de 1nd1v1dua}gﬁﬁ$?erences w1tnessed
» ) g
: RGN .
Sy 1n ch11dren One group of ch11dren wh1ch have rége ved so“ aattent1on x

: {5 w1th respect to qgfectance motivatwon and perc ] :‘,}eté,le 1s that"

‘ j’ 5, % c ;t 4 AV yis . 4,” R -
SOE 3 of the menta11y retarded 5r;« f’ ) :‘fvr‘ ¢t ritf_"%ﬂf._;'Aﬁﬂkt f

i ' Harter and Z191er '”74) ptﬂoted one of;gge f1rst stud1e§ to asseSs
fi»;'.. B R ; b e
el iefféctance mot1%atégh 1n~retarded chL]dreQ Us1ng nonna] and Q9n1nst1tu-,‘.
AL i KPR " ;/'@g’f'
R t1ona$1ged edudaﬁie mentaﬁ]y rEtarded ch1]€ﬁen; they attempted*to 1dent1fy
S “}B Ea 7 #% AW el
f.m;fand co truct measures of §@V8£a] éhav1our categor1es that Wh1te R
' '; » %ﬁ \ - "' v 7 - - X n:;'-b (.;.'
, ';cons1dered aSaand1cat1ve of effectance mot1vatnon and tq assess tbe =

y e I
e va]1d1t§”and 1nterreiatednes§ of each measure The four categor1es *

?f‘ﬁ i: Harter and Z1g1er s reasonlng for the 1nc]usgon of the retarded

SR T AR

‘i;;f samp]e.was that one method of va11dat1ng me?sures of effectance mot1va"" R
o w S T S DA R S e
t1 n 1s to 1nc1ude groups bf sdeects whose effectance mot1vat1on is. ‘; R

vl e

gxpected\to d1ffer“’ Ev1dence has been c1ted (Cromwell 1953 an]er,

B

/."",."

1971) that retarded ch11dren have deprived 11fe hﬂstorles Wh1ch 1ead tof*'

"’@' .

an 1nord1nate1y h1gh need ﬁor soc1a] re1nforcement war1ness pf adu]ts,‘fl

0

~fear of fa1]ure and 1ower expectancy of success"ATh1s,¥astarter‘and_

LA
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e
. , . . . . T,

o

. R R e I T
" Qﬁp]erspiopbse wou]d Iead to them demonstrat1ng 1ess effectance“} o ~;g§
ER Ko ) _ ‘ f", o
mot&Vatfon than'normal ch11dren. *" o » ”‘_ ~"'.-f e .

7353‘3 i,f, The f1nd1ngs of th1s exp]oratory studyﬂshowéﬁ moderate success in -
. @ ¥ o
coqstrgct1ng effectance measures sens1t1ve to. the assu«-- dlfferences SR

.»\_r

1;ﬂ$‘. Harter and ﬁ&“;.qs

)

.

between norma] and retarded ch11dren. From thesé:fj

Z1g1er ma1nta1ned that support for the va11d1ty of ‘he mmasures was . s'

' Tound based on the assumpt1on that certa1n factors 1n the soc1a11zat1on'f

-

h1stor1e§ of thg retarded'ch11dren had caused other mot1vat1ona1 factors,,L“'

}:\r: to take,grecedence over’effectance motlvat1on.v Verba] data was h1gh1y
e -congruent w1th the performance’data wh1ch suggested that the tasks 'vf,kf_f_f?
| vmeasured whatnthey purported to A]so of 1mportance.1s'Harter and .t ‘}§ .-N -
.‘sy;hoi1a1ng the1r T

Z1gler*s overal] f1nd1ngmthat norma]s preferred’a pr1€§3

k .
} é%rcorre]atﬁons among the four tasks, a]tﬁough pos1t1ve across 3-‘a LTk

y e d

al] sﬁbJects, were re]atave]y wpak As weJ] w1than each subJect group | '.E;*“

1rtt1e re1at1ons@gﬁ'between scoresuon d1fferent tasks was reported jygf:ﬁ;°

Harter and Z1g]erkfvm1,;from th1s the ex1stence of severa] 3?fferent

;B2

mot1vat1ona1 factors'operat1ng w1th1n the genera] mot1vat1ona] concepf -;‘ﬂ;

o of effectaqce mot1¥at1on ' h'. ' ; R _f{h}*"_'.” iRl
» A fol]ow up to Harter and Zﬁgler (1974) was perfbrmed by Harter L
(1977) Thé’1ntent of’th1s studytwas to determ1he 1f a) the same b

re]at1onsh1p ass was‘found 1n Harter et 91, (1971) wou]d be obta1ned at

fé younger deve]opmenta] 1eve1 (age 6) and b) more 1mportant togour

. . P LN . St M . o .
e T



I';t f;&;.sﬂp‘
the retarded ch11d s fear of fa11ure and anx1ety in prob]em so1v1ng
s1tuat1ons. e dl 2,N. o .,;.°'Q_ ‘;,' b _

i The resu]ts of thws study revea]ed that the re]at1onsh1p!between f“

.E. p1easure der1ved from mastery\and d1ff1cu1ty 1eve1 is affected by the :

o 1nte11ectua1 1eve1 of the ch1ld that 1s whether the ch11d 1s of normal

1nte111gence or retarded and by ‘the presence or absence of soc1a1 o _;_a':gc'f

re1nforcement_for success In addlt1on, as. was hypothes1zed by Harter,

the norma] ch11drentd1sp1ayed more spontangous sm111ng over the1r
(

" \
RN v\y\

‘:;, “successes than dvdéﬁye retarded*ch11dren It was reported that they

-

@
appeﬁggd to be more concerned about fa1]ure anthave more doubts about

thei bll]ty as, we1] as demgnstrat1ng a dependence on the adu1t

“fﬂﬁ‘ exper1mentor for feedback, pra1se and d1rect1on than the norma] ch11dren

Ve : PR
b
N

Notponﬂg K ;_here 1ess p]easure exh1b1ted by,ﬁhe rétardgg than the

fav

vndr ,***1‘§‘ﬁ1 but the re]at1onsh1p Qetweeﬂap1easure over success and

S ’/d1ff1cu1ty léVé1 for.the groups d1f$ﬁ;ed A§%%51t?ve ré]at1onshsp 'ihj}?'
7““ """" \betweenISm1J1ng and d1ff1cul§y 1eve1 was reg1stere for tﬁe norma1 31?33f~¢11

s «Converse1y for the retarded not on]y was th1s relatﬁnnsh1p

e

: M”QVnot found but there was a nonSTgn1f1cant trend 1n the oppos1te dlrect1on _ ; |

‘v1n that they tended to sm11e s]1ght]y more to thg easier-'compared to

.."‘ r,the harder 1 0 s o - . '_,..‘ _ " o - ~ 0- S
AR et e ‘ A . - . '-f “-v”,‘;‘?i,..‘.

f':{?f'u"’ Hérter (1977) summed up the f1gp1ngs w1th respect to efféEtance/ 'hﬁﬂ

! v: \J ! : , by L DR

’9 mot1vat1on and the menta]]y retarded\ ”ﬁggﬂ , ;1 j-@ "1-.-’t ‘ _jf{ASJE

. '-'.g These f1nd1ngs are cons1stent wrth the view: that the pos1t10n of. B },f;if

;,ﬂ{f*lul ‘effectance rniotivation has 'shifted. downward in the-motive h1erarchy S

jl : of retarded children as other motives such ‘as fear. of failure, Tow - .j';f’r

expectancy of isuccess, outer directedness, need for approval; etc.,

tg haveﬂbecome more salient.. " Thé& .author's ‘Previous work has 1ndicated
21 hat such»c%gﬁpggpts~aSrcprros1t ¥, pref rence to.. cha]]enge ‘and - ;
mastery e 'sake of competence’, +to" 1 PEw components, are p:'
=Jower an- the~h1erarchy of retarded” ch11dren " Thé present study

. . 'extends th1s p1cture in revea11ng that the retarded children. Cu
L ‘manifest less, Spontanequs p]easure over the1r‘success than do LT
e norma1 ch11dren (p 490) S S e T e

rd
.



';,.br1ef1y Ha&ter 1978a)hypothes1zed through her mode] that the '

» ) . . D : B ) ' ! R oo . o .
- . ; . . . X . N

It has been demonstrated in these few studies that the construct

A

w2 e B _v]

in ch11dren. 0bv1ously more ev1dence is required to further the. under-ifo

stahding of th1s Cﬁnstruct Furthermore the re]at1onship¢between

ot \'-.‘"

‘ ,u}%gﬁ

':Veffectance mot1vht1on and the menta11y & tarded has been discussed

73

. - L
of. effectance mgt1vation is a v1ab1é concept when d1scuss:ng_mot1vat10n L

o
)

Ffdemonstrated mot1vat1on to ach1eve mastery goaIs and 1ntgrna11ze se]f-

s WE _.r_.

Harter (1982) fash1oned a scaIe dev1s%g Loiassess aﬂﬁ“ﬁgﬁs competencea

In keep1ng w1th her notlon oF‘the competence mode] the under1y1ng

s

."Qa

\ prem1se of the scaIe Was that ch11dren do not fee] equa]]y compete t ih‘-

o«

every sk111 doma1n As a resu]t three competence sca]es emerged, (a)

(a) cogn§}1ve-competence, (b) soc1a1 competence and (c) phys10a]

competence ' In add1t1on, a fourth subscale was dev1sed to tap the ch11d S o

;}}, overaII seIf ésteem._ ThOugh Harter (193‘3 has been one of the strpngest

*i. cr1t1cs of seIf concept sca]es such as the Coopersm1th SeIﬁ—Esteem

Inventory (1967) because”of the1r gIobaI nature, she argued that there

RS

.:", i

are ch11dren who may not cons1der themselyes competentaﬁn "any" Of-thetl@j%ﬁ“

domams but st1.]] pke.athemselves An att1tude s

N '_(

g over]ooked were 1t not Porvth1s genera1 seIf-worth’sca]e

y h as th1s wouId be'ﬁfji.ﬁf-[_g
50V e

reward systems as we]] as one s relnforcement h1story are h1gh1y ‘tw~
i correIated w1th one's perce1ved competence TTo.thﬁ%‘eﬁdﬂH ‘"er‘(1982) S
= R T SRR i
_‘*;-‘has deveIoped the Perce1ved Competence Sca]e ?or Chj]dngna_ The foIIow1ng ,f‘?&
o 'sect1on w111 h1gh11ght th1s &oaﬁ: and- br1ef]y d1sﬁ§ss 1ts apgﬂ1e&b111twu R 5;f?_f;
to menta]]y _Aarded ciﬁﬁdren '7}5"'b~.: ﬂw;dd y ~;L%,‘”:i' - ;"’;{j
X R Weng T
i The Perce1ved Competence ScaIe for Chlldren - ?~‘él pR
o SRy R « - - et
- ,i In an effort to operat1onaI1q§ Qnstruct of perce1ved competence,i”'

il:zkj‘ { Harterf(1982) C’tiﬁ four pr1mary goa]s 1n dev151ng the Percelved ﬁjf”*
_,a:.ig fi} 7*.f)g.°'7:”"i~;ﬁ§f§§7;i-"ﬁﬁﬁgffffiﬁaJf,j{'ﬁifgei_fgﬁﬂ;:‘g,:u.u;;,.;_



) o . NS N . 4 . N A’ \\ |
: ‘Competence Sca]e for Ch11dren.y These goals were Lo dev1se an 1nstrument

"*:wh1ch (a) prof11ed the ch11d s percered competence in the cogn1tive.‘»'

.[soc1a1, and phys1ca1 doma1ns, (b) registered the chaid S sense of

. ."v.' ,\4

' 5ggenera1 se1f-worth (c) revealed a sound factor structure demonstratingh

”.f}'fthat‘the d1mens1ons WEre/psychSJog1ca11y mean1ngfu1, and (d) m1n1m1zed f <
S : Y 2 Co

‘.dk”:the 1nf1yence of sbc1a11y des1rab1e responSe tendenc1es ,' fo-'

)

Remarkab]y——a]t-the goa]s*dqted abOVe wergtreal1zed in the 1982
'U._'study Furthe re a'lthough the sca1e; was’?orlg]naﬂ’y gdes1gned for use -

o B
'fw1th e%ementary sch001 ch11dren Harter concluded that the1r experhence ‘
Co . . B b-h\ LT “ .
:_w1th th1or h1gh sdhool shudents demonstrated that the scg]e cou]d be"3 RN
: ¥ N # e b
dents In fact the factor_pattern ang subSCale ' '

emp]oyed w1th thep b

tratgd tHahtér andgfaglene'1974 Harter 1978)

L B 2.
it ' . e TNEL WA o
) ,-t1o of-effect nce m%t1vaxgonaw1th raquct to»theqmenta
. ‘{. 3 st 73 : ) ' W le .

x.id1963 Z1g]er, 1971) Accord1ng to Hbrtem(lQZSb%a re1nforcemen§ istoﬁy"ff

' ':‘Ww o % A ; ez -
L such as. hasgbeen reported 1n the menta]ly retarded ]eads to a dependence s

;fhon%%he external env1ronment fOr approva] and extgrna]]y 1mposed goa]s.“je,; e
.tkﬁ Th1$ 1n turn has been hypothes1zed to resuﬂt 1n a perce1ved ]ack of
.“quompetence (Harter, 1978a) h_ R i :?d ; 4 : b‘ ij e |

S1lon (1980)]examuned the factor structure for the perce]ved Q"ddj;:?fffgﬂf.

L - N3 [

{fﬁ;fcompe ence scale g1ven to 126 menta]ly retarded ch11dren between ages

‘ §t9 and 12 The resu]ts of th1s study 1nd1cated a two factor structure o

aigb;One factor,'labe11ed "competence" 1nc1uded 1tems.pr1mar1]y from the [L’ﬁ
. cogn1t1ve and phys1ca1 domaln, 1mp1y1ng that the retarded ch11dren d1d

~_*‘f."'not det1ngu1sh between the two The second factor, 1abe11ed "popular1ty"ff-kl'r




L va -%ggener)”af Sei'f -worth

from the sbclal scale

- ‘?;d

S11on sdﬁﬁudy showed no ev1d§nce“¥or

Harter (1982) suggested that this ,imphed that

3‘.these ch11dren do not make the tgis of abstract eva]uation of se]f

whtég js tapped by the genera] se]f—worth 1tems The 1mp11cations of

-

- ua]1tat1ve1y d1fferent at d1fferent deve]opmenta] levelipa

W

l'fi these‘f1nd1ngs 1s that the perce1ved competence construct may be

[ S

- f The mode] of effectance mot1vat1on 1ntrodueed by Nh1te (1959)(>
_ ~ ]

~SUMMARY

- and extended by Harter ( 1978a 1980 19&1& has"been exposed R

‘”extens1ve emp1r1ca1 test1ng in the past ten years

",Scale for Ch11dren

u@'i th1s sca]e s va]1dfty 1n tapp1ng noi'f:“%haldren S: percept1ons Of

o . q

‘k)( '

&

A d1rect resu]t of jg'f

‘7,57»th1s exper1mentat1on has been the emergence of the Perce1ved Competence

Lot

A tremendous amount of. test1ng had demonstrated

J

'~Sd Th1s popu]at1on~s s&pposedﬁ;uscept1b111ty'to Tow perce1ved competence :” :

e j1n comb1natlon w1th the fact that 11tt1e research as’ yet has dea]t w1th}1f;_..'f‘

"-ﬂiistudy




JEEa

JL}Apr11 30 in the years 1969 1971 or 1973 they were 1nc1uded in the poo1

Yt cHAPTER T

. " oo
\"{k‘ Lo

METHOD

: | SAMPLE I
Forty e1ght educab]e menta11j‘retardbd boys from 9. schoo]s w1th1n

the Edmonton Separate Schoo] System were subJects fi the study ;rhé,'
subJects 'IQ ranged from 65 to—80 as—per~schoo]<§§ecerds———SubJectc

‘were se]ected on the bas1s of the1r fa111ng W1th1n one of three chronolog1—

‘ :‘cal age ngups, that 1s,»1f the1r b1rth dates fe]] betWeen January 1 and

,l—%b,‘
--;of 16 n1ne year o]ds 16 e]even year o]ds or 16 th1rteen year o]ds

{°1Ch11dren who exh1b1ted any phys1ca1 or neuromuscu]ar hand1caps, gross-

.’/\’ ’i g ‘_'.,‘x}, NN e

lx

behav1or uroblems or predom1nant1y a secon language were exc]uded from y ’

the*saypkg A tab]e of random numbers was ut111zed to ass1gn the boys ;fj§:7f,r,

;‘."
ct age group to e1ther the success or fa1]ure cond1t1on Thus,
* B

p°--‘ cons1sted of 8 boys 1n the success cond1t1on and ?boys

a e

Ténd1t10n Descr1pt1ve data for the samp]e is. 1nc1uded l"

= ,fiot‘ “"'*v_f7'f“"[‘ ;A%?f'f“'i.' ;
S/ MMRBoys L EMR Boys EMR/Boys
i Age 9 [ A9¢ 11 ._ Age 13
e ’MEAN so \ MEAN SD - “ MEAN. -so
Chrono'log1ca1 s 9.38 40 .1,,1‘.‘32,. Ty :13.45

Sy

L
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_E APPARATUS AND TASKS

The 5erce1vedﬂCompetence Sca]‘* g

B ﬁ;rna,ngﬁéﬂd@& competence of each educabTe mentaTT fi_,arded subject ;-

.for Ch11dren ~A rev1ew of the Titerature concerned w1th th1s construct

\a"‘ O

”‘prov1ded 1nﬁChapter 11. 1ndfcated that three competence areas were

d1stJnguTshed_by_Harter (1978),_cogn1t1ve °soc1aJ and phy51cal 1n

add1tﬁon to the generaT seTf esteem subsca]e The cogn1t1ve competence
' subscaTe 1negudes schooT as weTT as nonschoo] performance School *;{"?;”,f~’

w1

reTated eompetence refers spec1f1ca11y to do1ng weTT at schooT work, o

feeT1ng good about one" s performance 1n schoo] f1n1sh1ng one s work '\Ef.fw
qu1ck1y, etc The Tess spec1f1c cogn1t1ve L&ems refer to be1ng smart, "{”yggi;iw

'remember1ng th1ngs eas11y and 50 forth ‘;gf,';‘ »;'dg*a‘ig'f ;'7_£] L o
. C P Fp '..' ...:. .
m tence;w1th e

The soc1a] competence subscaTe taps TiterpersonaT‘
‘ & ,,‘ o
respect to one s peers Issues such asv

be1n easy to T1ke be1ng an 1mportant me DO« ono s cTass, and‘be1ng 'Lixc@3§%

& popuTar are 1ncTuded The phys1caT competence subScaTe referS'prfmarﬂTy
to athTet1c sk1TTs, for exampTe do1ng weTT at sports Tearn1ng new .
outdoor games readlly, preferr1ng to pTay-sports rather than watch etc

The generaT seTf esteem subscaTe 1s quaT1tat1veTy d1fferent fromwt:f;ft; |
Tthe preceed1ng three It does not refer to any part166$ar*skgi§§domarn II_;H}ﬂf

r act1v1ty Ihese 1tems’4nc1ude refErences Jo be1ng Ssure of one s
/‘ o . - N . Lo _.
L } seTf be1ng happy w1th the way one 1s, feeT1ng good about the way one T
| ”;};?2 The Perce1ved Compet@ﬁte Saﬁéf cons1sts of a "structured aTternat1ve-7:i”7*:J

N §ormat" 1n wh1ch the ch1Td ]S presented w1th the foTTow1ng type of 59."ﬂ

'questwn ,'




. sort of iy
4.1“True TR TR
; E%

, fﬁe,kfds,.f_‘fBUT;-' Other kids

1kd@Eten forget " ...can remember ,
&what they: . 00 th1ngsJeas11y g 7_,
1earn _— T . ol ok

R . . o . LA : - . PR TR SN
' ‘ ' s o e . . e '1('_ -
?

g§ort of Rea11y
- True . True -
Qor me : ForMe S

‘S
f:ﬂt fhe ch11d 1s f1rst asked to dec1de wh1ch k1nd of k1d 1s most 11ke him
.? OP her, and theh asked whether th1s is sort of true or rea]ly true fbrhd‘ B
h1m or her F»; o 5 S AR
o The genera] procedure in. scorlng is to score each ltem on a sca}e»,' S
PN g I I
e from 1 to 4 whére a score of I 1nd1cates 1ow perce1ved competence and a- ;ﬁé
Vi «‘ 3 h © U | ' B
re ects_h1gh perce1ved competence in thetexample o

.1;1_he 1earns and_¢hen descr1bes th1s as rea]]y true for h1m uq;, 2

.J
JNwas rea11y true would rece1ve a 4 _ e %i».'}
f:§§f4 SRR .;fi”f“*j H. '».Vf;fffga.ﬂlfffhil Ly
Attrlbut1on Measur1ng Dev1ce V,jyf ‘”»ﬁi?.“ v fﬁ

Because of the popu]at1on under studﬁ{ e ucab]e menta]]y retarded boys,

there wasaa necess1ty to keep_the understandab111ty of the instruments 3“i:ff"h

53 used s1mp1e‘and 1nterest1ng GTbson (1980) ut111zed an "Attrnbut1on

e
r

. .
Box";,mpde11ed.after a s1m11ar Jnstrumen Lsed by N1chol]s (1975)4_ﬁs

o
g@

é

‘

'ﬁm
1nstrument cons1sted of two rectangu]ar boxes wh1ch encased four ha]f

U .
.

e ‘ . A T A =

£ ff’glven above the ch11d who' f1rst 1nd1cates’that he often ?Orgetsywhat .

. f’a 1 The ch1]d for whom th1s part of the statement 1s onqys%’rt oﬁm L

"aﬁmethod for the ch11dren to re]ate the1 causa] attr1but1ons. ;fhéf,{j55

,djscs One s1de of the box was labelled "I SUCceeded becau§”*.".;{agh*:fﬁa"‘



"'fjand the other side was 1abe11ed, \l~fa11ed because ;‘;; " The four

. ‘: ha]f discs were coloured different]yaand were entit]ed respective]y |
i xab111ty, effort task d1ff1cu1ty and Tuck A p1lot study was undertaken.;t:f
, to 1nvest1gate the feas1bi]1ty of us1ng th1s same type of apparatus

h’,: : The p1lot study was conducted w1th a group of educab]e mental]y |

iretarded boys of ages 8 10, and 12 from the Edmonton Separate Schoo] ™ 'f o

ag,;System. Th1s s1mp1e_study wh1ch_had the des make attr1but1ons for .

.:l the1r success and fa11ure on a motor task found the chl]dren to have
“;d1ff1cu1t1es understanding He1der s four attrlbut1ona] terms wh1ch were

‘Vfused by G1bson (1980) ‘ For example, the sentence MI falTed because of

‘;".':
x
4
&
¥
i
£
g\
Y |
b
&
LA

’G,the task d1ff1cu1ty" was far too advanced for most of ¢he boys They

. "Vcould not understand what task d1ff1cu1ty referred to ;'.J Afffjfsvg;:4;,¢;~f;;|

'?;Attr1but1on Box rep]ac1ng Gibson’s four causa] at%gnbut1on terms w1th

w

” Egpre co]]oqu1al expne551ons¢ Thus, Hé1der s four causa] attr1but1ons

LRV A y-‘ .

were represented for success s1tuattons as ' ; succeeded because@p

"i; I'm good 2 I tr1ed hard 3;; It was easy. 4 I am ]ucky". and

for fa1]ure s1tdat10ns as ' "I fav]ed because*,% I m not good enough
S 2. I d1dn t try hard 3. It 1s too hard 4 I m un}ucky "
L " !

Each,of the causa]1ty‘factor d1scs had 10 equa1 sectOrs graduated 1n

\ .
the form of a’ L1kert type sca]e After each set of(ten tr1als the
_at\ . s

subJects \ere asked to th1nk carefu]ly about why they succeeded or fa11ed\3

if?57?' The ba11 r0111ng task was\stm11arqto that used by;G1bson (1980)" ,

"d . ,{. o .:, :' ,° - .

N

‘rubber ba]] 3 4 cent1meE§;s 1n d1ameter was useiﬁbylthe subJects 1n -/'3};;;f




‘ijga task wh1ch requ1red them to roTT the baTT w1th their preferred hand '_vu'f;.:
"T;:to a target 1n the centre of an 1nc1ined board The target board was o
:';;{1 84 meters Tong and 46 0 cent1meters wﬁ?e, w1th'borders 5 0 centimeters
._f»“h1gh The upper end was ra1sed to anhefght of 30 0 cent1meters A ?-r‘:r"f
H T target area 8 0 cent1meters w1de extend1ng across the width of"thev | ‘
*board was - Tocated 130 0 cent1meters from the front edge Two wooden !

'-fraﬂs paraHeT to: each other encased the target board prov1d1ng an

. ‘Z.GQCTOSBd pathway from the target board to w1th1n 30 5 centvmeters of the o
'_restrammg hne Dev1at1on areas of 46cent1meters were marked on o ;'2 L
" LB REERITR

:nd top surfaces of the raﬂ,s ‘In terms of scormg, the target

\ .

2 v whﬂe' !he area above the= target had vaTues I to 11 and e

i :' ‘vaTUes of 1 tm 11.,, ,S%Jects assumed @ kneehqg : o

._,'nd the restra1mﬁg hne §nd to the s1de of the cent&e b T

'6 R o ‘? 6]

Thfs s1,mp1e'qt:st1onna1re cons1st1ng of four quest1ons was des1gned_

to gather further mf'o%apons as to subae&g att1tudes towards'the baTT

.'~»"i’.‘;,'._ro]11ng task ' The questwns asked” were as fo]Tows }

h1s an eas_y or aB, hard task’? gt -;__ff‘ _ J . IR

i el - L




. v ' _ » ‘ . S ) K 5. 4 ‘.‘\
,*or fa1Ture at 1t QUest1on two attempted to d15cern whether the success o |

ng'or fai]ure exper1ence woqu have any 1ast1ng 1nfTuences (chronic versus T

g Ttransient effects) The th1rd and fourth QUest1ons were aﬁned at RS f

re

i determ1n1ng whether the ch11dhen con51dered the outcome of the perfor-

S mance to be persona] or un1versaT -in nature.

| @ PROCEDURES ,» \/ .

o eSubJects performed 1nd1v1duaTTy on aTT the tasks Bur1ng'the waTk ﬁ‘~‘.t é
to ththest1ng neom each subJect wayvtold that he woqu have to answer - 1;}‘;
,few quest1ons and then woqu be ab]e to pTay a. baTT game k, gijﬁ»e-ﬂpw,fh}i?;
T PR B o S --.Jﬁzt L
pv'é%géull The Perce1ved Cqu;iihce %fale'for.Ch1Tdren Tl°b‘ | z‘{ahda“ , t{qu
'”’m\ Upon arr1vaT 1n the te 1ngfroom, the subJect and tester seated }3f“ﬁ
fhemseTves at a 'gab]e w1th ‘%mr cha1rs s1tuated Besu?e each other to » " :
aﬂlow both the tester and the sublect to»be abﬂe:to read the same sca]e " ; T"5u?q

The subJect was then g1ven the foTTow1pg 1nstruct10ns

Ne have some sentghces here and as you can. see fromethe top of w':
the sheet where it says “What. T aﬁ'l1ke", we' are’ 1nterested Jin. what

“hjg kind. of @ person you are like, and how yau-* th1nk and’ feel.: about
d1fferent th1ngs Th1s ]s not a test. There are- no raght or wrong P
N maanswers.§3‘b L _ﬂ;\"a“:t;,?_,,}f, o e f?"-~v:'l;';'. “.;:E}.ﬁlov?;

F1rst Tet me exp1a1n how these quest1ons work There are two AT

“'sample. quest1ons at the top. “T'11 ‘read the f1rst one ‘'to you." ‘
‘. : (Tester reads f1rst samp]e quest1on ) Thﬁs quest1on taTks about“'
;*V"“' two k1nds of k1ds ;z-e--= \,'v‘, : T :

S 5(1) what I want ybu 1o deemde f1h§tﬁ1s whether ypu anehmorefﬁake
4t the kidson. the: 16 side” who" would'rather*play outdoors s or;
: ‘1f;whether you are moreaTjke the_des*on ‘the, right: 51de4who_wouldv

’anythrngvdown Yt byt 'f: o
st /¢ amd-go to ‘that_‘_ .
R ufff?of true, 1f itls rep]]y true;for you, then put a check Tn;that**u"'uf5€5
o ;v;,,‘;“;~box under~rea11y true LN e e LT




(3) For each sentence you on]y check one box Somet1mes it will be
on one side, and other timeg it will be on- the other. side of
the page, but you can only check one box for each sentence
Do you have -any questions?. '

(4) Okay, let's try the second sample.. (Tester reads and goes
- through the_same explanation above in points 1, 2 and 3.)

8.

(5) Okay,-those were gust for,pract1ce. Now we have some more
sentences which I'm going to read out loud. For each one,
just check one box, the oné that goes w1th what is true. for
you, what you are most like.

The subJect with the aid of the tester then completed the 28. statement

\

'Perce1ved Competence Scale.

Phase 2. Causa1 Attr1but1ons for Successes or Fa11ures at the Ba]]
Rolling Task R . ) c

‘The subjects next progressed to*the ball roT]ing task. The fol]ow—

<

K 4

ing instructiOnS»were given for this task‘

“This is a ba1] ro]11ng board which measures how good you are-at
- rolling a ball to a tagget What I want you to do is to try to,
- roll this ball up the board, just to the target.area; no further

or no closer than that. (The task is demonstrated. ) I would Tike ""

you to perform three pract1ce tr1als for me.

‘The tr1a]s were mon1tored and. any. questions answered NeXt thefchild'sf_ i

-attent1on was d1reoted towards the "Attr1but1on Box" and the fo]]ow1ng
:1nstruct10ns g1ven, _ | _ .‘ | - v
- This bgx will a]]ow you to show me -why you feel you- passed or fa11ed
on the ball rolling task. There are four reasons on this s1de that
ch11dren often give for pass1ng the ball ro111ng task
Tester 1nd1cated four ha]f d1scs w1th attr1but1ons for success

On the other s1de of the board are these four answers ch11dren often
A g1ve when they fail at the ba]] ro]11ng task. . S

la*Tester 1nd1cated four ha]f d1scs W1th attr1but1ons for fa1]ure
When .you have f1n1shed rol]1ng the ba]] ten t1mes I w111 te]] you

whether you passed -or. failed.  If you pass, T would like you to teld -
~me if any of the reasons in the box are reasons for your passing.

If any of them are, you could tell me how much each. reghon contributed -

to your failure. You might have contr1buted this mich (3/10) “this
much (5/10), or even -this much’ (9/10) ~1f you fail, T'will have- you

.~ use the box the same way, on]y you'll te11 me your reasons for fa111ng,
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\

(The subJect was: given a success and fa11ure tr1a1 in order to see
that the requ1rements were understood )

.

The test1ng was commenced w1th the f0110w1ng 1nstruct1ons

v I now would like you to perform three sets of ten trials for me.
After each 10 trials I will tell you whether ypy succeeded or failed
and you can then use the discs to exp]a1n why this occurred

Each SUbJeCt was ear11er random]y ass1gned to the success or fa11ure -
condition. A ch11d in the success cond1t1on was to]d after each set of
r1als that he had passed. the task no matter how well “he "had done".
.'”Converse1y, subqects in the failure cond1t10h were told after each set
fthat they had“failqg.the kask.‘ Subjects who questioned.their having
"failed or succeeded were told that this result Was in'compafjsdn to.other_
chiidren théfr own’age" Each subject was given anp]é time to indicate :
‘his attr1but1ons for perfonmance on the ba]] n8711ng task us1ng the
| ;Attrmbut1on Box. Fo]]ow1ng all 30 tr1a1s those boys who rece1ved fa11ure
gfeedback’were‘given add1t1ona1 trials and strateg1c instruction on proper
: jtechn1que 1n order to a]]ev1ate any anx1ety or negat1ve effects that may

h have been 1nc1uded from’ the fa11ures

.Phase 3 SubJect1ve Quest1onna1re‘ :._ o '

d Fo]]ow1ng the ba]] ro111ng task the tester and subJect aga1n sat

down at the tab1e The tester then asked the subJect four subJect1ve

type quest1ons re]ated to the task Just comp]eted SubJects were |

‘ dencouraged tq\answer>‘1n thelr oyn:wdrds ‘and were ‘given ample t1me to
:cdnsiden the queStion§a~-fhettester_recorded the_subJects 'answers on a-

~ record sheet verbatim.
’ A :



CHAPTER IV, |
RESULTS AND DISCUSSION = |

- For ease of“understanding, the results for the causal'attributions‘

L - i . N . . N
and task performance, the subjective questionnaire and The Perceiwved

' Competence.ScaIe for Children,wi]] be treated separately. o "

, CAUSAL ATTRIBUTIONS AND -TASK PERFORMANCE * RESULTS L
Causa] Attr1but1ons o - - \ ' e
. o : - S . A
The means andustapdard deviations for the success\and failure treat- .

ment'conditions are'presented in Table 2 Four, three-Way (2 [cond1t1on]
xs3‘[age1,x 3 [set]) ana]yses of var1ance were carr1ed dut on the

attributtonal faCtors ' ab111ty, effort task d1ff1cu1ty\and 1uck .The”
. S|
. results of these ana]yses are presented in Appendix 'B. Tests for ma1n '

BEEEN

B veffects and 1nteract1ons were performed to 1nd1cate s1gn1f1cant d1fferences

I .
i

. wh1ch occurred in attr1but1ons for success. and fa11ure outcomes

F1gures 10 and 11 111ustrate the: age by group 1nteract1on for each of -

\

the four causa1nattr1but1ons. The slgn1f1cant<ma1n effects\are presented'r

H
kY

in Table 3.

. Ability | " R | o xt. o
o A'significant'main effeCt for.sets;iiﬂ(set 1) ="2. 664; X'kset é) =

' 3.688; X (set 3) = 3.625; F (2, 84) = 4.578, p < :013 was obta1ned
Multiple compar1sons -of ‘the set mean scores for ab111ty revea]ed no i‘ ﬂ“
s1gn1f1cant\dmfferences across the three sets No. s1gn1f1cant d1ffer- T
_ence was found between the success and failure groups w1th respect to

‘ the1r overa]] mean scores for ab111ty Both groups 1nd1cated ab111ty as

2 contr1but1ng relatively the same amount to the1r performance (see

~ Table 4-for overall group'means). ‘S1m11ar1y-there was no,s1gn1f1cantv

\
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N . TABLE'3

-

SIGNIFICANT MAIN EFFECTS DERIVED FROM ANOVA
FOR -4 CAUSAL ATTRIBUTIONS '

IndependentIVariab1es S

Dependent

* Variables . Ctondition o A . I .:.ii?SEtS

Ability . 0.5 - 0G0 . oo o

Effort - 0001w L 0.077 . ossy
Task Difficulty  0.014% 0062 - 0.137 .
Sluck 0 -oboases o283 0189

. L 8 ‘ A o : o

®p<l.05
***Ap.g_.OOS' L

Akkk p_<_ .06}1. _' v h L I_ T e K
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~Figure 10. Mean attribution scores as a function of
S "~ success and fa11ure cond1t1ons for ab111ty‘-
s and effort ‘ : S
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difference -found between the three age grOUPS with' respect o meah -

-vab111ty attr1but10n scores.

TABLEQ . .3““', R
SUMMARY OF MEAN SCORES FOR ATTRIBUTIONS L SR

-OF--SUCGCESS- AND—FAILURE- GROUPV : e e

L& T Task

' U Ability  Effort  Difficulty  Luck
Mean . Mean . Mean - Mean

Success Group 3.07 - 5.08 | 3.44 '4.24-
Failure Grou 3,54 0.86° ~  1.75 | 2.26

"Effgﬁl o | b

- ReSU]ts of the study indicated a sfgnificant group x. age interaction -
| for the attr1but1on of effort, F (2 42) = 7. 914, p- <-"001 (see Figure710).
»'Post -hoc tests showed that the n1ne and eleven year old boys attr1buted

the1r performance to s1gn1f1cant1y more persona] effort under the

__success cond1t1on than under the fa11ure cond1t1on 11ke the two younger

groups, the th1rteen year o]d boys attr1buted greater persona] effort

tunder the success cond1t1on however the d1fference between the two ;

‘ cond1t1ons was not s1gn1f1cant The above 1nteract1on qua11f1es the f

. s1gn1f1cant main effect for cond1t1on X (success) '5.083; X (fa11ure)

0 8615 F (1 42) 93.431, p < 001 that. was found. No s1gn1f1cant

"ma1n effects ‘were found for e1ther age or set (see Append1x B)

Task D1ff1cu1ty '

_ ‘As can be séen by the s1gn1f1¢ant ma1n effect for group w1th .
;f reSpect to task d1ff1cu1ty, X'(success) 3. 444 X’(fa11ure) 1r750;. e
. F(1,742) = 6.551, p<-.014, the educable mentally retarded boys who

.
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;received>success feedback attributed this performance Outcome to task

- ‘d1fficu1ty more so than did the boys who received fa11ure feedback

. Aga1n there was no sign1f1cant main effect w1th respect to the differ- iﬁﬁ«ﬁb\
Y .
ences in attributions to task d1ff1cu]ty across the three ages or : -éﬁy

across setq

Luck

4.236; X (failure) = 2.264; F (1, 42) = 9.105,. ﬁL< OOdéwh1ch occurred
" The educab]e mentally retarded- boys who rece1ved success feedback |
attr1buted their performance outcome to 1uck more so than did the boys
who rece1ved_fa11ure feedback.' Ne1ther the comparison between ages or.
across Sets demonstrated"any significant- differences 0

‘K~_ The resu]ts of the ana]ys1s of var1ance performed oh the four
. causal attr1but1ons demonstrate that educable mentai]y retarded boys :
attribute the1r successes to very d1fferent factbrs than they: do their
- fa11ures. Those boys within the success group attr1buted the1r,success-
~fu1 performance to effortf(becadse’l'tried hard); task difficulty
tbeCause“it-was easy), ahd‘]uck (becaUSe I'm lucky). The menta11y
retarded boys w1th1n the fa11ure group attr1buted their performance
| outcome to the factor of ability (because I'm not good enough) It s .
_ 1mportant to remember that there is a cont1nuum 1mp11ed in a11 of the iR
‘attr1but1ons g1ven, Cons1der, for example, the attribution of &ffort
fOrche'faiiure'group The mean. attrxbut1on score. for effort (because

I d1dn t try hard) in th1s group was 0 86 One can logically assume

‘ 'from such a low mean score that the fa1]ure group in fact be11eved that

they did try hard . - ‘Z' o o
[ ‘ | .
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A general consideration of this continuum with respect-to.the
_‘attributfon ofeeffort for the failure grouplwould suggest then
that a high attribution (e.g., 10) indicates that the children believe
. that their performance outcome was'heavfiy influenced by'the fact that
they didn't try hard. Conversely,_a_Jow attribution_ score_(e, “+_0 or_1)
for this group woqu—1mp1y that the children do not believe a lack of. .
effort to have been a contr1but1ng factor to their fa11ure outcome /d
.The contfnuum is reversed for the success group A h1gh score for
effort suggests that they be11eved they succeeded ‘because they tr1ed | '
hard, whereas a 1ow score 1mp11es that they believed they did not have C
to try hard to succeed Similar conclusions can be drawn for all |
attr1but1ons because of the 1mp11ed continuum. ! The failure group in
'th1s study would thus appear to belleve that the task was in fact not
‘hard and that they were not unlucky y - , B _ [
| No developmenta] age trend was found with respect to any of ‘the |
"}‘four causa] attr1but1ons S1m11ar1y, except for an- unsuppgrted ma1n

effect for ability, no s1gn1f1cant trend in the causa] attr1but1on scores

across the three.sets was found to ex1st, o

' Ball Rolling Task o 3 B |
'A four-way (2‘[group] x 3 [age] x 3 [set] X. 10 [trial]) ana]ysis~

of. var1ance was conducted on the three sets of performance scores for

[

| ‘.d.each educable menta]]y retarded -boy, in order to 1nvest1gate the

| p0551b111ty of a performance trend It was thought ‘that such a trend Lt
v m1ght exist due to the ch1]dren be1ng 1nf1uenced by either success or |
failure feedback The resu]ts of th1s ana]ys1s yielded no s1gn1f1cance

| whatsoever (see Appendﬁx B for ANOVA resu]ts) It may be assumed from":i

th1s that the motor performance of the educab]e menta]]y retarded boysv'



L o . ’ a,
\ - )
was not 1nf1uenced in any spec1f1c, definable manner. Neither the-

‘.success nor the failure groups performance was. positively or negatively

!

1nf1uenced by performance outcomes on prev1ous sets of trials. L
N

| CAUSAL ATTRIBUTION AND TASK PERFORMANCE' Dlscu"ssIdN
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One oT the maJor purposes of this study was to’ 1nvest1gate the
,attr1butlons made by the different age- groups- of educable mentally
retarded boys for their. performance on a gross motor task From this

purpose, two d1rect1ona1 quest1ons were derived as po1nts of departure

'i-for the 1nvest1gat1on Th1s sect1on w111 d1scuss ‘the resu]ts perta1n1ng

. to these two quest1ons as well as the ana]ys1s of the task performance

results S : ]

: 1; Do educable menta]]y retarded boys make attr1but1ons character-

Ve,
. 1st1c of learned he]p]ess 1nd1v1duals?v

As a resu]t\of the p1lot study performed on a s1m1]ar group of boys

as was used 1n the present study, more col]oqu1a1 descr1pt1ons of Helder S

four causa] attr1but1ons were ut111zed Resu]ts from the attr1but1on

box scores prov1de support for the f1rst hypothe51s, that subJects in’

._the present study would demonstrate attr1but1ons s1m11ar to the educable -

.1menta11y retarded boys in Gibson' "s (1980) study, attr1but1ons wh1ch have .
' been descr1bed as character1st1c of 1earned he]p]essness SubJects in’ |
-the.. success group attr1buted their performance pr1mar11y to the1r level
aﬁof effort, good 1uck and. to the ease .of the taski wh11e those 1n the

failure. group ma1n1y attrlbuted the1r performance to the1r 1ack of

'vab111ty As was suggested earlier, thlS attr1but1on of ab111ty for'

fa11ure 1s supported by the fact that the chlldren seemed to suggest

. via the1r other mean attr1but1on scores that they d1d try hard the task

‘was in fact not d1ff1cu1t and they.were1not unlucky. G1bson~s (1980)

.

-



subjects attributed success at the pursuit rotor task to-effort’ and-
Tuck, and,faf1ure to a lack of abiTity. Thus,-there exists a s]téht"
difference'in the two studies resu]ts; in that the educable‘mentale

retarded bqis in this 1nvesilgat1on also attributed success to the

7

________stable,_external—factor of task— dtfchu]tv

Contrary to the f1nd1ngs of Hoffman and Weiner (1978) and Horai

and Guarnaccia (1975) that the1r tra1nab1e menta]ly retarded adu]t f[ﬁli .

subJects exh1b1ted attr1but1ons typ1ca1 of h1gh achievers, the attribu-

tions- made, by these educab]e menta]]y retarded boys are character1st1c ;: .

. 3 N
of those of Tow achievers (Sm1th 1977) Simitar f1nd1ngs to th1s SiUde»J~« %

are reported by Dweck and Reppucci (1973) in that the 1ow ach1evers dn .
\

t the1r 1nvest1gat1on took far 1ess persona] respons1b111ty for success

than they did for fa11ure, w1th respect to the causa] attrabut1ons d;“A:.'x

,reported 1n th1s study 1n compar1son to those of 1nd1v1duals who '_%;ﬁpﬂj.":

o

‘ _exh1b1t "norma]" 1nte]11gence 1evels, there appears to be a very -1,45‘

d1st1nct d1fference Fr1eze and we1ner (1971) found subJects 1n thehr .

,study to attr1bute success pr1mar11y to the internal factors of ab111ty ToeT

" and effort and fa11ure to task d1ff1cu1ty and 1uck S1m11ar1y, G1bsbh s

'(1980) group of norma] subJects who were matched on chrono]og1ca1 age

<

w1th menta]]y retarded boys attr1buted success to’ ab1]1ty and effort
wh1]e fa1]ure was predomlnaht1y ascrlbpd to a lack of effort and to a

1esser extent task d1ff1cu1ty Comparat1ve ev1dence such as th1s,

1A

‘5'a10ng w1th the fact that Abramson~et'a1 (1978) descr1be g1oba1 1earned ".

e~

: he]plessness to occur as a resu]t.of contxnuous 1nterna1 attr1butlons ;-**

~

) (such as ab111ty) for fallure, supports the not1on that these mentalIy“

l;“fretarded ch11dren are frequent]y apt to exhibit the character1st1cs o'
‘ -?7.. l'.

o

v:the phenomenon of 1earned he]p]essness espec1a11y in thelr exPer1Ences ang

| jw1th1n the phys1ca1 doma1n




2. Do the older educab1e~menta11y‘retarded boys‘demonstrate a

greater tendency to make attr1but1ons characterist1c of learned He]p]ess

~ 1nd1v1duals than the younger boys? ,

The second hypothes1s, der}ved from the second d1rect1ona1 quest1onl

' d1d not receive support from this study S results No deve]opmental
trend was w1tnessed in any of the four causa] attr1but10ns made by the

—“f““—educable mental]y“retarded boys‘_”One poss1b1§/exp1anat1on ~for this lack

of deve]opmenta] trend may be that. the age span used was not large enough

to resu]t in s1gn1f1cant1y d1fferen' mean’ attr1but1on scores

 Wiesz (1979)/Ot111zed educab]étmentally retarded boys of menta] | e"~

tages.(MA) 5.5 7 5, and 9. 5  There s however a tremendous range 1n_
'the chrono 1ca] ages of these subJects The chrono]og1ca] age of the
"MA 5. 5 ch11dren ranged from -3.40 ‘to 12 75, the MA 7 5 from 5.30 to 16 00

A And the MA 9.5 ranged from 6.50 to 19.40. w1esz s (1979) resu]ts " |
demonstrated that' the upper”MA Tevel ch11dren ‘were s1gn1f1cant1y more v
he]pless than the ]ower MA 1eve1 ch1]dren - The d1fference between tpese
two age 1eve]s however, 1n terms of chrono]og1ca1 age, ranged from 3 40

to 19. 40 Another poss1b1e exp]anat1on for the lack. of s1bn1f1cant

' trend cou]d be that there were not enough age groups used to. 1dent1fy

such a trend Rho]es et a] (1980 demonstrated a deve]opmenta] trend e?

in he]p]essness tendenc1es us1ng "normal” ch11dren w1th1n four chrono]og1-
ca] age 1evels of 5 9, 7.1, 8 7, \and 10.9. 'A"_'-‘ff'ﬂ! . uvdf o o~
‘An 1nterest1ng trend which d1d occur 1n the resu]ts of th1s study
'A was that 1 the th1rteen year o]d boys in both the success and fa11ure B
groups had the 1owest mean scores for a]] four causa] attrlbut1ons, w1th
| the except1on of the fa11ure group on effort (see F1gures 10 and 11).

A search of re1evant 11terature pr0v1ded no theoret1ca1 so]ut1on for :":“

such a trend Further research of a s1m11ar nature is’ requ1red to

95
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-determine whetherﬁthis is in fact‘a'common trend* fIt may‘be that this
trend 1s spec1f1c to th1s part1cu1ar group of ch11dren as the maaority
of the th1rteen year ons d1dactua11y'come from the same school

The fact that there was v1rtua11y no s1gn1f1cant trend 1n the ball :.
roTT1ng task scores across the three sets of tr1aTs is’of no great

surpr1se As was ment1oned ear11er this sk1T] was made qu1te difficult

b

— i order that - thé“s1tuat1on woqu not ar1se where a child—in the fa11ure \

r

v group had obv1ous]y succeeded Thus, the var1ab111ty 1n performance

: : across tr1aTs was extremeTy h1gh Ohe would not expect a ser1es of
fa11ure or success exper1ences to have any- s1gn1f1cant trend effect on
jsubsequent performance TeveTs unt11 the subJect had demonstrated some o
~‘degree of conswstency of performance OnTy at th1s\po1nt cou]d these

p051t1ve or negat1ve exper1ences in turn have a. cons1stent effect on
Y R . . ) ‘
performance.

SUBJECTIVE;QUESTIONNAIRE RESULTS AND DISCUSSION

. \'

The purpose 1n 1nc1ud1ng these four quest1ons w1th1n th1s study .” i‘
was to ut111ze an 1nformaT d1scuss1on approach to hopefuﬂ]y ga1n further f‘ '
1nformat1on as to the SUbJECtS a%t1tudes towards the1r-own-performance S
\on the baTT roTT1ng task In essence, th1s was pureTy an expToratory
attempt at gather1ng attr1but1on re]ated 1nformat1on 1n a more open,_w
tuhsub3ect1ve manner Unfortunate]y, the exper1mentor found the maJor1ty
| fof the subJects unab]e to express the1r fee11ngs towards the quest1ons
‘ .asked much beyond a one or two word answer A descr1pt1on of\why they
hl gave a part1cu1ar answer to a quest1on seemed to be too abstract a task
for the maJor1ty of the ch11dren ' Even in: the case of the th1rteen year
;on b0ys most d1d not seem comfortab]e 1n exp1a1n1ng to the exper1mentor

;the\reasons for.the]r spec1f1c answers. These d1ff1cu1t1es encountered '



may lend support for the use of apparatus such as the "Attr1but1on Box“,
wh1ch st1mu1ate certa1n causa] attr1but1ons for perfonmance, in dea11ng
w1th a popu]at1on such as the menta]]y retarded - The 1nformatjon gained

via each quest1on is presented in the form_of nercentages of'childrenk“

in either the success or fai]ure group*(summed over"aITWthe ages) to |

rep]y to. each quest1on w1th a certain answer. Each of the four'questionse’

—-~~—w1th1n—the~sub3ect1ve quest1onna1re are- cons1dered,separate]y_w1th1n,

th1s sect1on :

Quest1on 1. Is th1s an easy task?

The resu]ts 1nd1cate that w1th1n the success group, 79% of the hoys
sa1d that the bal] ro]11ng task. was easy, wh11e 21% found the task hard
N1th respect to the fa1]ure group, 38% of. the boys 1nd1cated the task
as be1ng easy, wh11e 62% sa1d that 1t was hard | L

Interest1ng]y, the fa11ure group S responses to th1s quest1on do

- not seem to agree w1th the1r mean attr1but1on score for task d1ff1cu1ty

: 1n phase 2 of th1s study In fact when asked whether the1r fa11ure -
was due to the d1ff1cu1ty of the task in phase 2, most of the ch11dren .
: responded that-the-task was 1n fact not-that hard at a11 One poss1b1e .

exp]anat1on for th1s contrad1ct1on in resu]ts 1s that the comb1ned

| effect of. the success1ve fa1]ure exper1ences may have 1ed to the maJor1ty '

: of the fa11ure group f1na11y hav1ng descr1bed the task as d1ff1cu1t

~

dur1ng phase 3 of the study However, no such s1gn1f1cant trend was o

' seen 1n the attr1but1on scores from phase 2 Another poss1b1e exp]ana-"

~tion: wh1ch may account fOr th1s contrad1ct1on 1s that the ch11dren d1d

not cons1der the quest1on of the d1ff1cu1ty of the task 1n the subJect1ve

quest1onna1re 1n the same context as they did- the1r causa] attr1butlons

for performance The present quest1on under study s1mp1y referred to



whether the task was difficult or not. It did not make.any reference -~
: to the task’ s 1eve1 of d1ff1cu1ty as a reason for performance outcome.

;Thus, the ch11dren may have v1ewed the task as d1ff1cu1t yet not

cons1dered th1s a major reason. for the1r fa11ure The resu]ts of the
:success group are s1m11ar to ear11er mean. attr1but10n scores for success~'

; ‘to task d1ff1cu]ty wh1ch have a1ready been d1scussed

o

"':Question 2. Do you think if you tried this task again you would succeed

g or fail?

when asked whether they wou]d succeed or fa11 at the task if g1ven

another try on a d1fferent day, 88% of the success group 1nd1cated that
they wou]d aga1n succeed, while 12% 1nd1cated that they wou]d fa11

o W1th1n the fa11ure group, 71% of the boys sa1d that they wou]d succeed
"~ and 29% dec1ded that they. wou]d st111 fa11 at the ba]] ro]11ng task
| ' Th1s quest1on was constructed in an- attempt to d1scern whether the o
1n1t1a1 success or fa11ure exper1ences would have any 1ast1ng 1nf1uences”
hjlon the educab]e menta]]y retarded boys Spec1f1ca11y, 1t was of 1nterest -7;'
to determ1ne whether the fa11ure exper1ences had what Abramson et a] -
p(1978) descr1be,as chron1c versus trans1ent effects It appears that .
| the maJor1ty of the educab]e menta]]y retarded boys felt that they cou]d
| succeed at the task g1ven another chance : Th1s wou]d suggest that any -
'effects the fa11ure may have had on’. the boys were trans1ent or ‘short .
-"11ved In fact the maJor1ty of the boys d1d appear qu1te opt1m1st1c :

fiabout the1r chances of future success It WOuld seem ev1dent, if one
»fflcons1ders Se11gman s (1975) suggest1on that 1earned he]p]eSSness deve]ops ’
- after a .series of uncontro]lab]e exper1ences that the. deve]opment of

) chron1c effects from fa11ure exper1ences ‘on a sk111 performance such as’

et g

1'the.ba11-ro111ng taskiwould on]y,occur_after,qu1te,a numberfof unsuccessfu1' :



N\

: attempts over an extended perlod of t1me Three sets of failure exper-
~ iences, over a per1od of 10 to 15 m1nutes is obv1ously not suff1c1ent ,

' enough to 11]1c1t tendenc1es towards chron1c learned he]p]essness

One might specu]ate however, . that those boys who d1d 1nd1cate that
they would fa11 if g1ven another chance at the task, may in’ fact be
prone to chron1c effects” because of-prev1ous fa11ure exper1ences in the
motor_doma1n __Abramson et_a]r_(1978) descr1be globa] —learned- he]p]ess-
ness as the ex1stence of he]p]essﬁess‘def1c1ts over a broad range of
s1tuat1ons Such def1c1ts occur due to cont1nuous attr1but1ons for
poor performance to 1nterna1 factors such ‘as ab111ty -1t has a]ready
been estab11shed that a 1ack of ab111ty was the most. frequent attr1but1on
Within the fa11ure group of this study It-is poss1b1e that the mental]y
retarded boys who indicated that they wou]d fa11 on a subsequent attempt

d1d so because of a]ready ex1st1ng tendenc1es towards g]oba] learned

he]plessness

oy

Question 3 - Do. you th1nk your fr1ends or. c]assmates wou]d succeed or

fa11 at th1s task?

“ In speculat1ng on how the1r fr1ends or c1assmates would perform at

the ba]] ro]]nng task 88% of the boys 1n the success group sa1d that

the1r fr1ends wou]d succeed and 12% 1nd1cated that they would fa11 Ofs' w

the fa11ure group, 42% suggested that the1r fr]ends wou]d succeed wh11e
58% postulated that they wou]d fal e |
‘Both: quest1on 3 and quest1d§t4 were 1nc1uded to determ1ne the extent

to wh1ch the educab]e menta11y re arded boys cons1dered the1r performance

j outcomes to be persona] or un1vers 1 1n nature (Abramson et a1 1978)

A sma]] maJor1ty of the boys W1th1n the fa11ure group 1nd1cated that

»

the1r fr1ends wou]d fa11 thus 1nt1mat1ng that fa11ure at the task wou]d

99
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be quite uniyersai. This att1tude co1nc1des with that of . the majority
of the boys in quest1on 1 who indicated that the task- was 1ndeed a
d1ff1cu]t one. However, the fact that 42% of the subJects.suggested
that the1r fr1ends would succeed cannot be d1scounted It would appear _
that these boys may consider the1r p11ght to be personaJ in nature

Abramson et al. (1978) suggest that persona] help]essness occurs when

s__an_Jnd1v1dua] be11eves_there ex1sts responses_that_would cont1ngent1v
._produce the des1red outcome "but that he or. she is not capab]e of such
o a response. 0bv1ous]y one can on]y speculate as’ to the ex1stence of
‘both Universaltand persona]»]earned he]p]essness w1th1nnth)s spec1f1c;5
““population .'It ts hoWeyer, importantwto recogntze the posSibi]ity;ofr o
e1ther be1ng exh1b1ted by the menta11y retarded- boys Question'4hpr0vides‘_"
further support for th1s 11ne of reason1ng o . . "
L A]so of" 1nterest w1th1n th1s quest1on is the fact that the vast
"‘maJor1ty of boys in the success group 1nd1cated that the1r fr1ends wou]d
succeed Th1s resu]t wou]d seem to agree not on]y w1th the answers g1ven '

' by the success group in quest1on 1, in that the task was - descr1bed as

B A

'easy, but also appears to support the strong causa] attr1but1on to’ the :

>

. ease of the task g1ven 1n phase 2 of th1s study whtch was dlscussed
‘earlier. u S

*\.

',;Question‘4 Dogyou thlnk your fr1ends would do better than you, worse

" than you or the same as you?

When asked the above quest1on 38% of the success group sa1d better,_';.;'!;”
:ffB% 1nd1cated the1r fr1ends wou]d do worse and 54% suggested that they
,;awould perform the same W1th1n the fa1]ure group, 46% 1nd1cated better,.v
'18% sa1d the1r fr1ends wou]d do worse and 46% postu1ated that they would

e N -

z"do'the same If one comb1nes ‘the 38% of the success group, “and 46% of



3; ghem at the ba11 ro]]ing task, it becomes evident that of the 48 subJects

EAEE £01 .
.-‘:_,.. . ‘/i “ ‘\‘ '.

~the fa11ure group who 1nd1cated that the1r fr1ends wou1d do better than“

1n th1s study,_20 of the boys 1nd1cated that their friends wou]d do better

to

than them at the ba]l rol]:ng task Th1s is quite a substant1a1 number
3y %

Only 4*Qf the 48 educab]e menta11y retarded 9ubJects 1nd1cated that lw

B

- their fr1ends wou1d fare Worse than them at the requ1red task Tﬁese l'V‘

._resu]ts 1end support to the not1on that a “number of the educab]e menta]]y

cretarded boys may be prone to a he]p]ess or1entat1on wh}ch is persona]

in nature. . - A L

THE PERCEiVED'COMPEfENCE SCALE Fdﬁ'CHILDREN'ﬂhRESULTS .

Tab]e 5 presents the. means and standard dev1at1ons for each of the

'_three age groups subsca]e scores “Theé resu]ts 1n Tab]e 5 were v1sua11y
"compared to s1m11ar resu1ts of Harter s (1982) wh1ch exam1ned the per-"‘
c‘ce1red competenc1es of norma]" ch11dren The resu]ts of.. Harter s (1982)
'study are preSented in Tab]e 6. Age group dlfferences w1tth the present
‘study were exam1ned using 4 one-way ana]yses of var1anCe w1th the
.d»cogn1t1ye, soc1a] phys1ca]vand genera] subsca]e scores serang as

- dependent var1ab1es 'Results ofpthese ana]yseS'aredpresented in;Appendingé""

, TRLES L
MEAN SUBSCALE SCORES AND STANDARD DEVIATIONS -
[

(e 5

! _ Cogn1t1ve 7_" Social Phys1ca] ﬂv - General" E
RGN Competence ~ Competence - Competence Se]f Esteem L

. "Mean (SD) Mean  (SL) Mean (SD)’]*.Mean (SD)

?Agé*~9 2.92 (o 56) 3,12 (0.44) 2.70 (0.57) 3 15 ,(0 54)

Age 11 2 86 (0 57) 2.87 (0.52) 2.38 '(dZGOY 2 60 (0 51)

- Age 13 2.27 »(o.so) 2.90 (0.54) 2.58 (0.54) ° 2.90~ (0.64)




TABLE 6 N

MEAN SUBSCALE SCORES AND STANDARD DEVIATIONS o
. 'BY GRADE FOR FOUR SAMPLESl . :
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'.Note }; 'Resu1ts from Harter S study for grades 4 6 8, and 9"haVéinots o
: '=‘been included 'in this: ‘table.” - PR :

746 2"
341 4

Co]orado N

.'513 ACa]1forn1a,_N
New York N

-~ and California, N
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714 : .
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'wf(Sdurce Harter, 1982 p 93)



- Post-hoc tests on the s1gn1f1cant ma1n effects'were performed to 1nd1cate

. —-\

s1gn1f1cant d1fferences between spec1f1c age groups Significant ma1n

effects are presented in. Tab]e 7

- TABLE 7

SIGNIFICANT MAIN EEFECTS DERIVED FROM ANOVA
~ FOR -4 PERCEIVED COMPETENCE SUBSCALES

103

" Dependent Varfables

3

Independent - Cognitive ~ Social .~ Physical - _General

Variable . Competence *~ Competence - Competence - Self-Esteem -
CAge . 0.008%% - 03197 0291 0.0321%
% p<i05. o

R p -005 |

;l_iCompar1son of Data to Harter411982) Norms 4 ' )
; A' V1sua1 compar1son of the. present study s resu]ts to those of Harter
l(1982) demonstrated remarkab]e s1m1]ar1t1es 1naboth 1nvest1gat1ons

‘mean subsca]e scores.: The maJor1ty of the mean subsca]e scores for each
'I_;age group in the present study were genera]]y no more than 0.1 to 0 2
'.‘po1nts on e1ther s1de of the mean subscale scores of Harter S (1982)

: norma]" subJects S1m1]ar1y the standard dev1at1ons of the subsca]e
'_scores for both were h1gh1y s1m11ar Because of the s1m11ar1t1es observed
li‘v1a v1sua1 compar1son, no further ana1y51s to determ1ne d1fferences

': between the two sets of: data was undertaken

v

;Age D1fferences on Mean Subsca]e Scores

: The mean subsca]e scores for each age group are p]otted 1n'1

Til F1gure 12
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‘Mean . Subscale Scores

Low - 1.

Figure 12,

Cogn. - Soc. " Phys. Gen.

‘CompetencB -Subscales -

Mean competence subsca1e scores for each
age group - ; :
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Cognitive Competence . .

A s1gn1f1cant ma1h effect for age, F (2 45) 6:251,‘p < .004; .
: was obta1ned for the cogn1t1ve scale. Mu1t1p]e comparisons fndicated
~‘the largest s1gn1f1cant d1fference in, the cogn1t1ve subsca]e scores to
' be between the nine and. th1rteen year old boys A s1gn1f1cant d1fference
- was also rjvea1ed between the e]even and th1rteen year-old boys There e

was no significant difference found between the nine year old boys and

_the e]even year old boys These resuTts reflect a trend in that the
o1der educab]e menta]ly retarded boys exh1bit 1ower perce1ved competence
‘1n the cogn1t1ve domain than the younger boys. ‘

- Social Competence ST

-

g;The ana]ys1s of soc1a1 subsca]e scores by age did not resu]t in
‘Jany s1gn1f1cant main effect | Thus 1t must be- assumed that no s1gn1f1-
“‘cant d1fferences between the three ages occurred w1th respect to the
soc1a1 mean subsca]e scores N '

Phys1ca1 Competence =

As’ occurred in- the soc1a] subsca]e o s1gn1f1cant ma1n effect was .
'observed in the phys1ca1 subsca]e Aga1n, this. 1nd1cates that no ﬁ'
| s1gn1f1cant d1fferences ex1sted between the three age groups on th1s

Yt

' subsca]e o il N ‘»_‘ff‘ gﬁ 3 ?t', SR N N

General S %f Esteem i v By

The one-wa} analys1s of var1ance performed on the genera] subscale cﬂ
scores resu]ted in a s1gn1f1cant main effect F (2 45) -3. 717 p < 032
.Postohoc ana]ys1s 1nd1cated a s1gn1f1cant d1fference between the n1ne

’f”and eleven year o]d educab]e menta]ly retarded boys Compar1sons between : S

’7.,'the nine and th1rteen year o]ds and the e]even and th1rteen year old

'<*f boys resu]ted in no s1gn1f1cant d1fferences be1ng exh1b1ted
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I
e

THE PERCEIVED COMPETENCE SCALE_FOR CHILDREN DISCUSSION'..-

- The foT]ow1ng section W111 d1scuss the third and fourth directiona]
quest1ons\out11ned in Chapter I which pertain to,the«resu]ts of the

Perceived Competente Scaleu

-3, Do the educab]e menta]ly retarded boys demonstrate 10wer scores

\

on The Perce1ved Competence Scale for Ch11dren than the “normal" chh]dren

tested by Harter (1982)?

The resu]ts from the Perce1ved Competence Sca]e do not support the )

reTat1onsh1p postu]ated in the th1rd hypothes1s Very 11tt1e d1fference

" was found between the mean subscaTe scores of the two 1nvest1gat1ons
One very not1ceab1e d1ff1cu1ty that the subJects w1th1n th1s study had Ll
‘;was in assoc1at1ng themseTves and the1r own competenc1es w1tH an' o ‘ -
:'1nd1v1dua1 descr1bed in. each*statement It was very often ev1dent to the B
tester that the subJect was not try1ng to dec1de what boy he was most e .
Tike, but rather - was choos1ng the boy wh1ch he wou]d most 11ke to. be o
s1m11ar to Though Harter S (1982) "structured alternat1ve format" was
: dev1sed s0 as 'to m1n1m1ze the ch11d s suscept1b111ty to soc1a1 des1rab111ty{“” L
ﬁareSponse tendenc1es th1s may have been one of the reasons for the S |
's1m11ar1ty of- the two stud1es resu]ts Desp1te the exper1mentor s ‘
fﬂconstant attempts to d1scourage these,typesaof responses through rem1nders i;t L
such as "th1s is not a test there are no r1ght or- wrong answers", 1t -
fu_was obv1ous at t1mes that ch11dren were 1ndeed g1v1ng the soc1a1]y
'_deS1rab1e response Th1s exp]anat1on wou]d seem to be qu1te a- p]aus1b]e .
1nterpretat1on of these resu]ts espec1a11y when one con51ders the 1nte-.-d”'-
grated env1ronment the maJor1ty of these ch1Tdren ex1st 1n Though 1t
.T'1s true they may not, 1n many cases be 1ntegrated 1n aT] sett1ngs the

'hovera]] 1nf1uence of peer 1nteract1on on aTT ch11dren both w1th1n and



.

.outside‘schood w1th respect to a]] domains cannot be emphasized enough

'It is 1mportant to: cons1der however, that the choice of a soc1a11y

{des1rab1e response may have resulted more from a lack of understand1ng | .
h[bf the questaonna1re 1tse1f than from a desire to be 11ke “a]] the .

'vother kids". As was po1nted out,1t often appeared that the educab]e

menta]]y retarded subJects d1d not understand the concept of assoc1at1ng

the1r competenc1es w1th one of the ch11dren descr1bed in the scale

'Though the tester went to great 1engths to exp]aln the work1ngs of ‘the

R sca]e it is: poss1ble that a number of the subJects st111 d1d not under- .

.stand 1t

Further to th1s 11ne of thlnk1ng, S1lon (1980) 1dent1f1ed a two .

l factor structure 1n the responses of the 126 mentally retarded ch11dren

ages 9’through 12 The two factors were 1abe11ed competence (cogn1t1ve

',,iand phys1ca1) and popu]ar1ty (soc1a1) No ev1dence was found for a.

f,_fgenera] se]f—worth sca]e Harter (1982) reported that a s1m11ar pattern

o femerged 1n test1ng 4 to 7 year o]d ch11dren on a p1ctor1a] vers1on of

‘the: competence sca]e From these two sets of resu1ts 1t was suggested

' 7that the perce1ved competence construct 1s qua11tat1ve1y d1fferent at

- d1fferent deve]opmenta] levels If 1ndeed there does ex1st d1fferent

a"]eve]s of perce1ved competence one wou]d suspect that a ch11d who 1s n,“

‘ tnot deve]opmenta1]y capab1e of. mak1ng a competence eva]uat1on at a ‘
| f.,certa1n 1eve1 but whom is forced to do 'S0, would tend to choose the -
bfddicultura11y normat1Ve, soc1a11y des1rab1e representat1on of h1m or herse1f
vd_,iThe educab]e menta]]y retarded ch1]dren w1th1n th1s study may we11 f1t

'fith1s descr1pt1on

4 Do the o]der educab]e menta]]y retarded boys exh1b1t s1gn1f1-*'

-“,'cant1y 1ower Perce1ved Competence Sca]e scores on a]] sca]es as compared

‘.I»
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~.to the younger boys?

The fourth hypothes1s was’ partlally supported by the evidence of a°

. deve]opmenta].trend_w1th1n the cognitive subscale. The results of this'
.subscale shoWed the thirteen‘year old cognitive subsca]e scores to be =

significantly lower than the eleven and.ntne year old boys' scores.;

.fThe Onlydother_sca1e‘to‘register any significant difference between agesv

was _the genera1 SeTf-esteem scale which found the nine'year old educable

mentally retarded boys to be significantly'dffferent from'the eleven
- year.olds. Thislhowevwm,ycannot%be descrtbed as aideve1opmental trend.

As has already been discuSSed the competence scores'ot the
educable menta]]y retarded boys in the present study showed remarkab]e
s1m11ar1ty to thoseascores reported by Harter (1982) Because of this
»As1m11ar1ty in competence scores the.ex1stence of,a deve1opmenta1 trend -
would-~ log1ca11y seem to be very un11ke1y, given that no such trend .
ex1sted 1n -:~ter' s ch11dren A,compar1son between the resu]ts shown
in Tab]e 5 and Table 6 111ustrates the fact that the mean competence score
]of the‘th1rteen year old boys in th1s study, within ‘the cogn1t1ve doma1n,-
.l1s one of the few to show any marked d1fference from comparat1ve scores |
'reported by Harter (1982) This v1s1b1e d1fference in ‘the thirteen year
io]d scores seems to account for the occurrence of the deve]opmenta]

S e
'trend 1n the cogn1t1ve sca]e scores

Harter (1982), 1n compar1ng actua] competence scores of chlldren
\'h(from The Teacher Rat1ng Sca1e for Child's Actual Competence scores) to-
h.the ch1lgfen S perce1ved competence scores, found a trend to exist in
Vthat the ch11dren s perce1ved competence scores converged towards thelr
Iibactua] competence scgres w1th an 1ncrease 1n age If the menta]]y

. "retarded boys in th1s study do in fact’ be11eve themse]ves to be. 1ack1ng

':f1n overa]] competence as was postu]ated one would expect that a-
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"decrease in their competence scores‘wou1d.start to.become.visible‘in -
the oner group of thfrteen'year old bbys This however, was on1y
found in the cogn1t1ve scores, which may suggest that this trend towards
more accurate perce1ved competence scores was " underm1ned by the- educab]e
menta]]y retarded ch11dren s des1re to g1ve sbc1al]y acceptab]e responses

S1nce research to date w1th1n the”area of perceived competence

e—;—-haS"nefthercsupported—nor—refutedsthe;notion_of‘a“devefopmenta1;trend,g ;
| any exp]anat1on for the present resu]ts is purely specu]at1ve in nature
Harter (1982) reported the soc1a1 and phys1ca1 subsca]es to - be hlghly =
corre]ated She suggested that thlS strong corre1at1on between the
two sca1es su:ported the fact that phys1ca1 prowess w1th respect to
sport is a very soc1a]1y des1red tra1t in. ch11dren The results of
' Harter's (1982) study a]so found very 11tt1e corre]at1on between the
»'cogn1t1ve competence scale and thé soc1a] and phys1ca1 competence sca]es,i
suggest1ng that cogh1t1ve competence is 1ess va]ued amongst children |
w1th1n th1s age range -One cou]d surm1se from the re]at1onsh1p between*;
these three competence sca]es reported by Harter (1982) that it wou]d ’
be far more- soc1a1]y unacceptab]e to adm1t to a 1ack of competence in L
the phys1ca1 and soc1a1 doma1ns than 1t wou]d in the cognitive doma1n
It was ear11er suggested that the s1m11ar1ty between the perce1ved
competence of the norma]" ch11dren and the menta]]y retarded may exist -
because of the ]atter group S tendency to choose the soc1a11y des1rab1e;
‘bvstatement} Thus,geven though:a-menta1]y retarded ch1]d may 1n fact
be]feve himSelf.to lack competence'fn a]] three domains, he:may"tend.to ":
“admit’ to a lack of competence on1y w1th respect to the cogn1t1ve doma1n
A s1m11ar exp]anat1on may be feas1b1e 1n account1ng for the 1ack of

- a deve]opmenta] trend w1th1n the genera] se]f-esteem sca]e S1lon (1980)

' fbund no ev1dence for the ex1stence of a general se]f-worth factor in h1s
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;studyh From these results he suggested that at the particular IQ and

| menta] age Ievel of the ch11dren tested the type of abstract eva]uat1on
of se]f wh1ch is tapped by the genera] se]f—esteem items does not ex1st. |
If these ch11dren are however requ1red to answer such quest1ons 1t would

' seem\]og1ca1 that they wou]d se]ect the most,. soc1a1]y des1rab]e items.

eThus one wou]d not expect to see a marked d1fference across the three

t%—*ageST“anffactj"as*can—be.seen.1nTTab]e Sj‘though “the n1nevyear olds‘.y‘
~-are significantly higher than the e]even year701ds on this scaTe there
1s a non s1gn1f1cant 1nCrease in the mean scores. from the . e]even to the
'.vth1rteen year o]d boys, suggest1ng that no true deve]opmenta] trend
‘loccurred within th1s scale “i ‘ | |
. A s1m11ar non s1gn1f1cant trend in scores “is. a]so ev1dent in the L
d'phys1ca1 and soc1aT subsca1es, in that the h1ghest scores were recorded
' .by the nine year o]ds, the m1dd]e scores by the th1rteen year o]ds and
_dffthe 1owest scores by ‘the e]even year olds in a]] three sca]es No
' p]aus1b1e exp]anat1on can be found for such a ‘trend. Hopefu]]y further~“'h
| jresearch 1n th1s area w1th the menta]]y retarded w11] prov1de an answer'
y'.for th1s cur1ous trend v e | ® 4‘ | h |
“. | F1na11y, a very d1fferent exp]anat1on for the resu]ts perta1n1ng
‘.to quest1ons 3 and 4 may qu1te poss1b1y be that the educab]e menta]]y “7
| 'retarded boys in th1s study do tru]y be11eve themse]ves to possess the |
',’competence wh1ch they expressed themse]ves to have v1a The Perce1ved
t_>Competence Sta1e for Ch11dren It is 1mportant to remember that th1s

:sca1e 1s des1gned to tap ch11dren S Qercept1ons of the1r competence 1n

"the four doma1ns, not the1r actua1 competenc1es.,,



L of the two d1fferent tasks

111

- GENERAL DISCUSSION e

The present study was 1n1t1ated out of an 1nterest in- the differ-
ential effects that success and fa11ure expernences have on the mentallyf"
retarded ch1]d 3 mot1vat1on to perform and the1r perce1ved competence :
1eve]s- The results w1th respect to the causa] attr1but1ons made by the-

educable menta]]y retarded boys for the1r success or fa11ure at a, motor :

task—and1cate~these boys—to exh1b1t character1st1cs—of 1ow ach1evers‘
‘(Sm1th 1977) A compar1son between the perce1ved competence scores of -

the educab]e menta]]y retarded boys in the present study to s1m11ar

-0
¥

competence scores of norma]" ch11dreh reported by Harter 1982) showed L

the two sets of results to be -very s1m1]ar It wou]d appear that the |

L resu]ts of these two d1fferent phases of the present study are qu1te ',f.’t_\hf

contrad1ctory 4¢ is 1ndeed curious that a group of 1nd1v1duals who IS

1n1t1a11y descr1be the1r competenc1es in the cogn1t1ve, soc1a1 and

| phys1ca1 doma1ns, as we]] as the1r genera1 se]f-esteem as average to .w:.

above average wou]d Iater make attr1but1ons for the1r performance atba

ba]] task character1st1c of low ach1evers The reason for these contra—m_je

d1ctory f1nd1ngs may however 11e in the subJect'b 1eve1 of understand1ng'y{’;
G1bson (1980) found the educab]e menta]]y retarded boys in h1s |

‘study to be capab]e of mak1ng causa] attr1but1ons for the1r performance_

ona pursu1t rotor task The resu1ts of th1s study, wh1ch rep11cate _—

Gfbson S f1nd1ngs, a]so 1nd1cate that the educab]e mental]y retarded

boys tested were capable of assoc1at1ng the1r performance on- the baTl

ro]11ng task w1th the causa] attr1but1ons they were exposed to v1a the -

- attr1but1on box. It is quest1onab1e however whether the subJects tru]y'f__~i“

Avunderstood the Perce1ved Competence Sca]e It has been suggested that

these menta]ly retarded subJects may have tended to. g1ve soc1a11y des1rab1e

EY
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.responseslrather'than descriptions ofetheir‘actua11perceived Competence'
“scores in thatvthe bOys may not‘have'truTy be]ieued themse1ves to be of
the competence 1eve]s they 1nd1cated The occurrence of th1s contrad1c-.
_t1on 1s 1mportant in that it 1ntroduces a very interest1ng question
~with respect to, perce1ved competence " How rea11st1c does one want '
ch11dren to be about‘the1r competenc1es in. d1fferent doma1ns? Strong |
-———cons1derat1on must be g1ven~to-the negative effects—of forc1ng~a~ch1]d ——-—¥;————
who obviously 1acks competence, to be rea11st1c about h1s or her ab111t1es .
'ti To a certa1n ‘extent 1t wou]d seem des1rab]e for ch11dren to be somewhat .
unrea11st1c about the1r ab111t1es 1n order that they do not deve]op -
tendenc1es;towards he]plessness,rsuch astwere,reported 1".th15-$t%g¥-‘
, Co R R

.



CHAPIER V
CONCLUSIONS APPLICATIONS AND RECOMMENDATIONS

, o:‘-u \ CONCLUSIONS
As a result of the f1nd1ngs of th1s study a number of conc1u51ons

may be c1ted wh1ch elther lend support to or refute the 1deas put forward

_____y1a_the d1rect1ona1 quest1ons 1n Chapter—IIIw——Jt has been estab]1shed
that the educab]e menta]]y retarded boys in th1s study made attrlbutlons
for thewr perfonnance at the ba]] ro]11ng task character1st1c of Iow .
. I‘ach1evers (Sm1th 1977) and exemp]ary of 1nd1v1duals prone to ]earned |
-.‘fhelp]essness (Abramson et al. ;. 1978) These resu]ts support the f1nd1ngs !I‘
..of G1bson (1980) who found educab]e menta]ly retarded boys to attr1bute |
“ﬁcl the1r fa1]ures at a motor task to ab111ty and the1r successes to effort 5lf]55f
'I;and luck Un11ke G1bson s subJects however the 6’35 1n the present 'p“
‘.study a]so attr1buted the1r successes to task d1ff1cu]ty e
) Contrad1ctory to the f1nd1ngs of W1esz (1979), there 1s no ev1dence
‘”j;w1th1n the present 1nvest1gat1on to. support the not1on of a deve]opmenta]
' ;'trend 1n Iearned he]p]essness w1th respect to mentai]y retarded ch11dren
“.In retrospect,.1t wou]d appear that a number of methodo]og1caT prob]ems
o may have contr1buted to\th1s Iack of trend It 1s qu1te poss1b1é that
' f:by 1ncreas1ng the number of age groups, or the span between each age
}'”i'group, a deve]opmenta] trend m1ght be seen Further 1nvest1gat1on 1s f”l '
Ipf.mer1ted 1n order to determ1ne whether these resu]ts are in fact due to the f;f?e
‘-“ probIems c1ted ear]1er or whether there 1s 1ndeed no true deve]opmenta] " |
'Nfétrend in Iearned he]p]essness - | \' : q“ _' Y I
o A compar1son of the resu]ts of The Perce1ved Competence Scale for ;;:fN;'

j".:__.Chﬂdren from the present study to those of Harter (1982) revea]ed”"

ot
o

¥ 'remarkable s1m11ar1t1es in the maJor1ty of mean subsca]e scores for each_}

S
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N

-age group e It must be conc]uded in th1s instance that. there 1s no =

o measurab]e d1fference between the menta]ly retarded boys “in. this study .

and the norma] ch11dren 1n Harter s study w1th respect ta. Perce1ved

: competence Because of the lack of research ev1dence ava1]ab1e, it 15

d1ff1cu1t to estab11sh whether these resu]ts are due to the menta]]y

o retarded ch1]dren S suscept1b111ty to soc1a1 de51rab111ty response .

tendenc1es as™ Was ™ postu1ated—ear11er;—or 1f they are-in- factﬂtru.,

| representat1ve of the percelved competence of ‘these children.

A developmenta] trend Was. w1tnessed 1n the cogn1t1ve competence

' scores of the menta]]y retarded boys in’ th1s study, in_that there was

L a decrease from the 9 t0.13 year o]ds and 11 to 13 year old boys 7It:

w cannot be conc1uded from thws however that a deve]opmental trend ex1sts

Af'1n perce1ved competence w1th respect to the menta]ly retarded ch11d

No such trend was found 1n any of the other three subsca]es w1th1n The o

Perce1ved Competence Sca]e for Ch11dren Aga1n because of the 1ack of

: research ev1dence 1n th1s area of perce1ved competence oqe can only

specu]ate as to the reasons for the resu]ts of the present study ' ,:¥;;ht-“

Further research must be. conducted 1n order to estab11sh whether th1s

. sca]e 1s a. suﬁtab]e 1nstrument to use w1th menta]]y retarded ch11dren

; F1na1]y, the use of a br1ef subJectlve quest1onna1re to ga1n further}f ff}b“

71nformat1on on the subJects att1tudes towards the1r performance on’

I,

the ba]] ro111ng task met w1th moderate success The 1nformat1on : fh;-}

,gleaned from these four quest1ons prov1ded some support for the ex1stenceh”

"”of the phenomenon learned he]plessness 1n a number of the educable

"fmentally retarded boys 1n th1s study More extens1ve research us1ng ‘

- th1$ 1nformat1on gather1ng techn1que 1s needed o0 as to estab11sh

ifhwhether the 1ack of response to quest1ons by a number of the ch11dren b

was due to an 1nab111ty in these ch11dren ‘to verba]]y descr1be att1tude5' ;A‘fo;

»
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towards their own.performance or Simp]y'to a heSitancy on-their'part} -

N APPLICATIONS AND RECOMMENDATIONS o ’. B
. Th1s study has 1noorporated the psycho]ogica] phenomena of ) -
attr1but1on theory, 1earned he]pTessness and perce1ved competence in an‘ !
~aattempt td understand menta]]y retarded boys att1tudes towards the1r :

motor performance as we]] as to the1r competenc1es 1n d1fferent doma1ns."°

- Unfortunately the f1nd1ngs may only be genera11zed to groups of the same" "
sei% age and IQ range Further, the data of th1s study is. 11m1ted in - S
"jthat 1t is the resu]t of exper1menta1 cond1t1ons rather than natura115t1c
ibiobservat1on | <'I'ﬁ;“f o “?_a B ,"5:_ T y‘;r,]rfs» |
‘ .- The 1mp11cat1ons for té%th1ng and coach1ng; as a result of the
‘iwsupport found for the f1rst.hypothe53$ 1n ‘this study, are of cruc1a1
.f‘1mportance North Amer1can culture 15 firm]y entrenched 1n the ph1losophy
‘j'that compet1t1on is hea]thy Unfortunate]y, 1t 1s because of. att1tudes_ff";h\
'?such as th1s wh1ch make no a1]owances for those 1nd1v1duals who do not ‘
‘measure, up to norma] performance standards that phenomena such as ~s,
1“1earned he]p]essness deve]op Teachers and coaches must be made aware
= of the detr1menta1 effects wh1ch cont1nuous fa1]ure exper1énces may have 2;
;'bon popu]at1ons\such as the mentallyaretarded 0bv1ous]y, 1t 1s not .
:fposs1b1e to protect such ch11dren from a11 fa11ure exper1ences, nor ;
';should one want to. It 1s the r1ght of every 1nd1v1dua1 to-both succeed
_.:iand fa11 However, 1t 1s poss1b]e to prov1de these 1nd1v1duals w1th‘_ ‘A
d_experxences 1n the phys1ca] doma1n wh1ch to a 1arge extent« thetr _}w't'°
f,:ab111t1es a110w them to. c0pe w1th ‘ SR ', _:,V , T' ”“,
: y The resu]ts of a recent study conducted by N1esz (1981b) supported
‘“.fthe not1on that adu]ts often 1nterpret fa1lure by the retarded ch11d

‘t<11nlways that‘1ead_themwtogcondone,he]p]essness In essence th1s study



found that because adu]ts attribute fa11ure of menta]]y retarded "'irtt*:'

ch11dren to a lack: of ab111ty, they are ]ess 11ke1y to urge these o

| ch11dren to pers1st 1n the face of fa11ure As was suggested by

N1cho1ls (1978 811) w1th respect to inte]]ectua] ski]]s,:"we must accept"

1nd1V1dua1 d1fferences 1n ach1evement but we must. a]so seek to ma1nta1n;»_

o mot1vat1on 1n a]] ch11dren not Just the h1gh ach1evers S1m1]ar a]]ow--. L

8

_T ances must be made in the phys1ca1 doma1n w1th respect to both h1gh and

‘ "1ow ach1evers Soc1ety 1s cont1nua11y str1v1ng to provide the best

e

poss1b1e compet1t1ve exper1ences for 1ts g1fted ath]etes g The same

attempts must be made to engage 1ow ach1evers 1n act1v1t1es w1th1n an o

r,atmosphere conduc1ve to the1r ab111t1es From the resu}ts of th1s study,_"

N

E ;several 1mp11cat1ons for future research are suggested ‘

o The resu]ts of the present study are. far from conc1u51Ve w1th

vfdjrespect to the not1on of a deve]opmental trend in. ]earned he]p]essness
f:;1n mentally retarded ch11dren Further exper1mentat1on emp]oy1ng the
'-isame procedures as were ut111zed 1n the present 1nvest1gat1on, us1ng an
5{1ncreased number of age grOUPS and a 1arger span between these groups
j_"‘:,m1ght prov1de more conc]us1ve evwdence as ‘to. the ex1stence of such a

"Jtrend Second]y, add1t1ona1 research must be conducted w1th regard to

= the perce1ved competence of menta]]y retarded ch11dren The 1n1t1a] focus;“:ﬁp-}e

'va;of such research shou]d be to estab11sh whether in faLt th1s is a v1ab1e

'ffiscale for use w1th th1s popu]at1on A poss1b1e d1rect1on cou]d be to o

l

:l'ut111ze both the p1ctor1a1 vers1on and the wr1tten vers1on of the

”competence sca]e w1th norma1 and menta]ly retarded ch11dren A compar1son” ;

'ipof the two sca]es resu]ts for both groups cou]d prov1de 1mportant

,ﬁ1nformat1on w1th reSPeCt to th1s ‘"1t‘a] quest10n

A f1na1 d1rect1on wh1ch 1s suggested for future research regards ,**

o emp]oy1ng add1t1ona1 methods of ga1n1ng 1nformat1on w1th respect to 1f"-5
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"'o'.‘

ch11dren S att1tudes towards their performance A _more extens1ve A
.tquest1onna1re m1ght be dev1sed to tap these att1tudes fo]low1ng performance, |
'tthan was ut111zed in the present study It is p0551b1e, however, that ‘
"th1s method is not conduc1ve to the popu]at1on under study ' It may be
more product1ve to ga1n subJective 1nformat1on v:a the record1ng of
efspontaneous verba11zat1ons dur1ng performance and through unobtrus1ve

_ v1deotape observat1ons of the ch11dren s fac1a1 expre§s1ons_wh1le_cop1ng__:_____;;_

W1th success and fa11ure exper1ences S1m11ar1y, observat1ons 1n a

v:”f natura11st1c sett1ng may prov1de a greater number of un1nh1b1ted attr1-'

: but1ona] responses to performance outcomes.’ In conc]us1on 1t 1s hoped
‘that future research w111 cont1nue to exp10re the far reachwng effects .
'5i1wh1ch mot1vat1ona1 def1c1ts may have on. the motor performance of menta]]y

N

retarded ch11dren
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APPENDIX B 1

ANOVA FOR ABILITY ATTRIBUTION
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APPENDIX B3 ﬁ o
ANOVA FOR TASK DIFFICULTY ATTRIBUTION -
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»7ANOVA FOR LUCK ATTRIBUTION ‘
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- APPENDIX B-5"
'ANOVA FOR BALL ROLLING TASK .
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APPENDIX B 6

‘ [ANOVA FOR COGNITIVE COMPETENCE

» e S s
- Source i

e M#* fi . F .

 Age

2 2.007 - 6251

0.004

137

"_Within._
Total

45 0.3354

a7 0,810




~ APPENDIX B-7

_ ANOVA FOR'SOCIAL COMPETENGE  :

4

Cdf jv"T Ms. F

2 o298
45 0.2557

\

C1169. - 0.320

138

a7 0.257
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. APPENDIX B-8
(ANOVA FOR PHYSICAL COMPETENCE *

P R

. Source Cdf M - F S

’ : : .

Age o 27 T o418 1270 . 0.291 !
Within 45 | 0329 - oo

- Total . 47 03383 .
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APPENDIX B-9

* ANOVA FOR GENERAL SELF-ESTEEM

¥

' Source

g

L df

o Ms

iy
3
N
L)
s
o

Age-

1.183 .

" 140

Within:
Total R

I3

a5
47

TTO318
"~ 0.355

Lae



- APPENDIX C

~ RESULTS SHEETS

L
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A N .'? . APPENDIX c
o INDIVIDUAL RESULTS SHEET

Name

Birthdate -

fﬁ\fséhoo1‘

- Grow

Tr1a1s 1~ 5'.j SRR _ o

Attr1but10ns  ”if'If  PR S VLR LA TR e
o AB '1«;', . 'EFw;“: R ~TD?‘, ?u;;_ ) LU*' , S

: Tr1als iﬁ,f* “ii‘f? :V.QU-‘:-.1”?7‘~“';ﬂf&{ﬂfp' R >‘:“'ﬁ:iv:f,'.\
Set 2 S DU U ' T . ‘

o Attr1butions T A e L A I SRS T RS A
AB R e TR T e Ao

‘;:,va Tr1als o S S : T

Attributions o e oo b
R N E T T




SUBJECTIVE QUESTIONNAIRE

Islthiﬁ an easy or a'hardvtask?;ﬂ
SR e

,»j:or the -same as.you? '~ -

. Do you think if you tried this task again you would succeed qf’féi]?;._r

ETTIT

‘.‘ ‘>

,..Do you th1nk your fr1ends or'classmates wou]d succeed or. fa11 at th1s‘
a.ftask7 ' : S . . . ,

:' Do you th1nk your fr1ends wou]d do better than you, worse than you,-;;_



