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o Abstract ,
The purpose of this stddy is to examine the theory of security:ad-' \ f
variced' by W. E. Blatz, who was Direct0r~ot-the Institute of'Ch11d -
Study, University of' Toronto from 1925 to 1961, in terms JF ‘a
conceptuaT analysis of psychologicaf security; (b} a comparison of’ V-.;ﬁ

the components of the Blatzian security model w1th those advanced by |

other selected prominent personality theorists, (¢c) the contributions

of . Blatz in the development of Canadian psychology and early child- |
- hood education noting its relevance to the l970 's; (d) the relation
'.'of psychological security to conceptions of‘mental health and (e) f
':empirical 1nvestigation of the stability of - security scores on a test \

,f%onstructed by Grapko within the Blatzian frame of reference, supple—'

mented by four case studies

The findings of the conceptual analy51s indicated that security
theory is both a description and prescription of how- people act and
feel in their particular social political milieu Key concepts of

.'security theory discussed are. Learning, Consc1ousness, Decision

.:Making, Consequences, and Patterns of Security Development :AA:»f ' ;
' Blatz security theory is compared to the theoretical formula-‘ A

lutions advanced by the following personality theorists Freyd Adler _~'r

'Sullivan, Erikson Piaget Kohlberg, and Dabrowski It was ound that
C AL

Blatz security theory was very 51milar to other theoretical formula- _.{[»-’

- vy

tions Security theory emphasized p051t1ve growth Conceptdal-comfe f'
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e



- . 7

monaiities are emphasized, while somgidifferences are noted. -

‘Psychoiogicai security is reiated to'c0nceptions of mentai'heaith
Definitions ~and criteria of mentai heaith have been confu51ng and con—
tradictory Psycho]ogical security 1s‘§dvanced as the 1ntegrating
prinCipie of menta] health, |

‘The 87 students were. tested 1n 1993 on whom security scores from
1967 were avaiiabie The tests administered in 1973 were seif rating

" measures, 1nc1ud1ng a se@urity scale (Grapko) and a motive reiated

- scale (Kagan & Moss). The resu;tz/leﬁd partial support to the hypoth-
esis that patterns of security évelopment remain stable oyer;aYSix- }

year period{5 Inadequate patterns of security deveiopmedt (i.e., imma-

ture dependent security, deputy agents f@hd inseCUrity) in chiidhood.

are particulariy predictive of re]ated security'behavior in adoies- -

cence The expected reiationship between.high pupii security and-cons
~ sistency scores in Grades 5 and 6'and»high‘achievement in“Grades'ii
and 12 did not materiaiize ‘Some sex differences regarding stabiiity

" of security occurred Boys showed more stabiiity of security behav-

""""

jor than'girls The motives 1n the Kagan and Moss rating scale added 5

. : ) A
~ some ciarification-to security variables‘ ‘The four case studies traced

and ill strated stabiiity of security deveiopment over a 7>-year period

The findings are. discussed 1n eiation to ( ). predictive vaiidation |

of the Institute of Child. Study Security Test--The Story of- Jimmy, (b)

educationa] 1ntervention programs, (c) ciarification of the concept of )

.

security, (d) sex differences and (e) future nesearch\

I
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. y o . CHAPTER I

“Introduction

Mental health has been the focus of. the professionel's’atten—}
tion for several decade;.‘.Whether physician,.peychologist, or
o /pedagooue, the concern has been with the mentallhea1th of the pa-
'mtﬁent, c]ient, or student. The neaning, criferia and measurement
of mental health have been a moot quest1on with Tittle conceptua]
consensus A concept to integrate the confused State of menta]
- health is necessary. - B | -

The ohesent study was an attempt to exemine and ane]yze a the-
ory wh1ch pur;orts to desch1be and evaluate mental hea]th The,.\y
theory of human persona11ty esp0used by W. E. B]atz is cons1d4;ed
to be the 1ntegrat1ng pr1nc1p1e of menta] hea]th (Grapko 1953) é‘
The theory-states th?t the wu111hgness, or lack of wi]]jngnesé,,to
accept the consequences of one's decisions and actions’is an indi-
cation of the person‘s mental heafth (Blatz, 1?26); Seren1ty 1s '

~the conscious feeling accompanying w1111ngness wh11e anxiety 1s

the conscious corre]ate-of unw1]11ngness to accept‘the consequenoés '

theory of human securlty in terms of its conceptua] para eters. An

L

of one's dec1s1ons and act1ons - The investigator exam11Ed B]atz

- ~analytical method devised by Mead (1974) was used in the conc ptua] ‘
~analysts of B1atz'-security'theory. .The’ s1m1]ar1ty “of B]atzbfse-
curity theory'to other_se]ected}personalitfbtheories'is madé;"Fur-

Y



- reflecting a measure'of psychological sequrity, were used to obtain ﬁN

| E

‘é’
[4

4

ther c]ari%ication of the definition and wcriteria of menté] health
is attempted. - A nﬁmber 6f tests (Ainsworth & Ainsworth, 1958; -
Flint, 1974; Grapko, 1953, 1957) have attempted to obtain a meas-
ure of psycho]ogicgl secur{ty. . , ) ‘
;The secondlpurposg of tg; preseht study was Fo dEtermin;$Bﬁpi§'
ically the stability of patterns of security development in scppo]- ;
age children err"a:sﬁx-yea} périod. A longitudinal study‘wag con--
ducted in a school system using 87 stugents. Two‘testSf-thé InStitute
6f Child Study Security‘Teét - The Stoqy of ijmy (Grapko,ffégf), and

the Institute 6f_Chi]d Study'Persona1i£9 Scale (Grapko, 1983)-- both

a pattern of security development.
\
{

fongitddina1 studies ré]atedlto the Stabiﬁity or'consistéhcy'

~ of personality over time awe numerous (Bloom, 19%4§'Kagan & Moss,

1962; Peck & H&vighurst, 1960; Stone &_Ongué}51959). However, the
present investigation is the first longitudinal study regarding -
the stability of psychological security, in the B]atzian.senéé,:-

over time. Also included are four selected case studies (2 girls

and 2 boys) that serve to illustrate the_sfabi]ity of patterns of . *

security develophent_thrbﬁgh'the sCHooT age peribd..-'_
Anaiyﬁis‘df.data:invoTveq}a compérison.of.segurify écdkes:at :

Grades 5.and 6 with sécUrityfiCoEesof the samé-jndividua]g in |

Grédes’l]zandrlzp_fThe.reJatfén of the.Securiﬁy déve]opmént.bf_the

. -

o’
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sample with a scale designed by Kagan and MdSs (1962) to reflect

\behavior motives is analyzed. The pattern of sgcurity develobmént'

p

~of the sample.in Grades 5 and 6 is compared|witk their school

achievement in English and Mathematics in Gra 11 and ¥2. Ac-

!

cord1ngly, it is expected that 1deal secur1ty status w111 be 51g-

nificantly related to high academic achievement. Adequate self-

\concept'has been found in. ear]ier studies to be significantly-

rélated to school ach1evement (Cap11n 1969; Purkey, 1970 Natten‘\

berg & Clifford, 1964). S . R
The chapters to follow are divided intd two parts. -Pant A ’

dealsvwith the theoretical analyses of mental health, with,pant—

/

Ve

L

icular emphasis on B]atz"seCUrity theory and'h?svcontributfons S

to Canadian psychoiogy Part B deals with‘the empirical analyses
of the stab111ty of patterns of secur1ty in school-age ch11dren
The append1ces 1nc1ude Q}) subject data, (b) technlcal 1nform-
at1on of the test 1nstruments, (c) stat1st1ca] data on the test
instruments de‘rwe& from. the present emp}\rical study; (d)' case
study 1nstruments and interview quest1ons as well as actual
1nterv1ew transcr1pts and TAT protocols;: (e) autob1ograph1es

of case study subJects, and (f) a trlbute to Drs_Blatz.

|

e
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_* Theoretical Analysis
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’ L ~ CHAPTER II

Analysis of Secur1ty§Theoty

This chapter will analyze and trace (a) the conCeptual parameters

of security theory; (b) the relation of selected persona]wty theor1sts

to menta] health and secur1ty theory, (c) the ear]y 1nf]uences on and

genesis of B]atz security theocy, and (d) the contr1but1ons of Dr. W.

E. Blatz to Canad1an psycho]ogy

Conceptua] Analysis of Psycho]ogical Security ‘ j

+ Mead (1974) analyzed the concept mental tiealth to reveal some

.

falldcious thinking. Her thesis discussed the illogical reasoning B

of four cr1ter1a of menta] health, name]y, naturalness, rat1ona11ty,. |

correct rea11ty perceptlon and~norma11ty The sa11ent point of her

thesas re]evant to the present - study 1s the not1on that mental hea]th :.

is not a concept of health per se but rather it is a soc1al or po11---'

tical’ concept Tt s 1mportant to keep in mind that the understand-

ing of human security as a menta] hea]th theory ref]ects a,soclal-

po]1t1ca1 frame of reference

B]atz theory 1s both a descr1pt1on and presc1pt1on of how peop]e

A

act’and feel in their spec1f1c soc1a1 pol1t1ca1 m111eu An 1nd1v1d-

Cual's behav1or is descr1bed as being character1zed5by one or more of

the five securlty categorles wh1ch are d1scussed on page 19

The S0~ ca]]ed descr1pt10n of the hea]thy personal1ty are not

hdescr1pt1ons of hea]th at all; they are soc1a1 and po]1t1ca1 pre- ".T

scr1pt1ons of conduct wh1ch W11] vary from cu]ture to cu]ture 'No,fyl5 :

b

human conduct bears the stvgma of dev1ance or mental 111ness un1¥ss

there 1s a dom1nant group that 1abe]s it as such (Charover, 1973)

RS
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Therefore, security theory is both descr1pt1ve of a person’ s behav1or .
and prescr1pt1ve of des1rab1e behav10r patterns. b In security theory, |
'1ndependent secur1ty and mature dependent secur1ty in the var1ous |
.wh areas of life (soc1a1 1nt1mac1es, vocat1on, avocat1on and pht]osophy)
'are con51dered to be the important components of menta] hea]th Inhe-
reht in most coqcepts of mental health is an opt1mal level of cond1—
t1on~(1 e., happ1ness and’ seren1ty) It is . rare/to flnd an 1nd1v1dua]
who is both "1ndependent1y secure and mature dependent]y secure" in -

a]] areas of life. However, one should strive -for these cond1t1ons

Conceptual parameters of B]atz theony of. human securIty

-The def1n1t1on and cr1ter1a of menta] hea]th have histor1ca11y been
confus1ng and contrad1ctory The theory of human secur1ty espoused
by W. E. Blatz (]966) is an effort to effect "closure" or converg-- ,

" ence on the not1on of mental health -The heur1st1c component'of
-the'thedry;cannot-beIOVerlooked Many theses have been written to.
test out varlous aspects of the theory Human securlty 15 deflned
as.a consc1ous state that aCCompanies a, w1]11ngness to ac{ept the ‘f
conseQuences of one's. dec151ons and act1ons T'Q - f',n;f,'fhj'ft“l
Ana]ys1s of the key concepts of secur1ty theory inc]udes Bﬂétz
not1on of 1earn1ng, the&ro1e of consc1ousness 1n explainlng behavior.
sthe nature of dec1s1on maklng, the 1mportance of accept1ng conse- _".

. quences, the deve]opment of emanc1pation and regress1on and a des--

cr1pt1on of f1ve secur1ty categorles F1na]1y. the scope of secur-"~ B

' 1ty theory 1s presented (1 e > 1ts perva51ve, inc]us1ve and prac- ,;;]r; -

t]cal‘appllcatlon),A;/ ,‘.j




Learning. Crucial in .the child's persohality development in
Blatz' security theory is\the concept of°1earning Other theories',
of persona11ty deve]opment rely on ages and stagezfto descr1be and

prescr1be acceptab]e and expected behaVTor (Dusek 1974) 'The,

ro]e of learnlng is the 1nd1spensab1e factor 1n “the ch11d s ac-

qu1s1t1on of ‘skills and know]edge, and henoé’ grthh ‘ward.a_se—_
cire state. A brief descr1pt1on of B]atz not1on earntnghjs
1mportant in understand1n@>secur1ty theory | L
Learn1ng takes p]ace only when there is some. anteract1on be-
. tween the child and the env1ronment Learn1ng is a consc1ous pro-
"cess. The result of ]earn1ng can be observed measured and de-
“SCribed It 1mp11es a. change in behav1or The ab111ty to 1earn
depends upon and is mod1f1ed by three essent1a1 factors Amot1va§é> ;i‘
tion, capac1ty, and persistence (Blatz, 1944) S1mp1y, ‘a ch11d
| will ]earn when he wants to when he is capab]e, and 1f he puts
_ﬁorth effort _ | , v' ) o S
Mot1vat1on is prov1ded for by the teacher and the ch11d Theq
f, Chl]d w111 1earn when he 1s placed “in- an env1ronment r1ch 1n 1deas
‘and mater1a1s A teacher wa\Ean prov1de th1s env1ronment 1s sa1d
“to be 1nsp1rat1onal However, the cho1ce (decis1on) whether the .

‘ch1]d w111 ]earn or. not 1earn 1s 1eft to h}m He must make that f ]

'idec1s1on and accebt the consequences B]atz co1ned the phrase,=

' ?? "Y0u can ]ead a youth to cu]ture, but you Can t make him th1nk "h;h o



t

~

The fact that ch11dren vary in capacrty](inte]]igence and :

'persona11ty) 1s weT] recogn1zed among parents and educators today

Teachers and parents are encouraged: to con51der var1at10n among e
1’ -

ch11dren ‘and to encourage each ch11d accord1ng to the1r capacity.
Pers1stence or expended effort is depgndeht/upon the mean1ng-
fu]ness of the goal. If ch1]dren\see no reason\or sense 1n Tearn-
1ng, then all teach1ng is fut1Te \aowever a/good attitude for
Tearnlng is. the key to eff1c1ent and effect1ve 1earn1ng Effort

shou]d not be d1rected toward some reward goa] such as arprest1q10u5

‘ award or some mater1a] "ba1t“

The three condttions of Tearn1ng, i.e., mot1vat10n capactty, and

per51stence are ¢undamenta1 to a ch1ld S se '1ty deve]opment tIf -

the ch1Td is w1111ng 0 accept the consequetce of h1s act1ons and

dec1s1ons, he 15’secure The consc10us cor elate/of this state 1s
' 4

serenity However, if the ch1Td is not W11]1ng to accept the con‘ ':f;”;'%?"*'

¥

' sequences of h1s act1ons and dec1s1ons, he 1s 1nsedure The con--'.’

scaous corre]ate of th1s state is. anx1ety Hence, Tearnlng develops féf |
a. pattern 1n ch11dren of maktng dec151ons and accept1ng the1r
consequences Learning 1s a consc1ous process

Consc1ousness There are two sides to the p1cture of mental

hea]th .( ) how the person appears to other peop]e§ and (b) how ?j”'.: ::3:_ :w:

he 1nward1y feeTs h1mse]f Patterns of behav1or character1zed by

ihw;h Lo

bltterness, Jealousy, m1sery, and meanness are Tearned Mental



‘to the submerged murky portion of the iceberg According to Blatz'l

i of the unconscious in understanding human behav1or

'health workers avre 1nterested not. on]y in preventing these anti-

social behav1ors;_but in promoting poSitive qualities of cooperation
| et

‘ k1nd11ness,,consideration and concrete achievement. ‘These too,

are learned. A1l people should aspire for the pOS1t1VE qualities
but how 1s/€his to be accomp]ished?

A person who is menta]]y hea]thy must not on]y act as such

‘but he must feel as such. B]atz (1966) states. that when a peFEBHP

i$ wil1ing to accept the consequences of his actions, he is hea]thy.'

When he 1s acting in this fashion, he feqis heaithy Such an 1ndiv—

‘1dua1 is said to be secure and to fee] serene The 1mportant point

is that one try to attain security and thereby, enJoy serenity B

B]atz fe]t strongiy about the unconscious At every opportunity,‘ | ;'t
he wou]d provrde his comaiement to- the unconscious-—the consc1ous
Biatz reJected the unconscious as a v1able way of explaining behav1or N ty.,

hecause it cannot be seen or examined directly He has accepted it as

ia force directing human activ1ty in a diaboiic fashion B]atz comp-

are to e]ectr1c1ty capab]e of’dangerous, v1oient outbreaks, oro._'

,(1966), the unconscious was used as a scapegoat for unacceptab]e
\-behavior and actions The 1nvestigator recogn;zes Blatz p051tione'_‘t’ji5

_regarding the unconscious but a]so, he rea11;t§ the 51gn1f1cancefiﬂh |

S e

Any GXplanation of human behavior should be derived from a ’{fii' A s

i

Ai5abackground of observable data (B]atz 1944) ConSCIOusness is



gdffficult to_define precisely, for it-is an esoterfc; yet common-
p]ace;fphenomenon. Blatz drew upon the notions of Locte‘andldameS'
in defining'consciousness; Locke thought of tonschUSness'as a wax
plate upon which experiencesvreceived via the senses were'written,
wh1le James Tikened 1t to a marble rolllng under a carpet in a con-.
't1nuous stream. More recently, consc1ousness has been compared w1th'_-
a f111ng cab1net or tape recorder. The stuff of consc1ousness TS |
1mmed1ate1y known: see1ng. fee11ng, mov1ng, wonder1ng, w1sh1ng and
‘wantjng.x. o
i

Consciousness‘is usuaT]y defined as immediate awareness (i{e;,

.”awareness of the 1mmed1ate surroundlng, 1nc1ud1ng oneseﬁf through

~

'the body's sensory apparatus) - A descr1pt1on—of consc1ousness
1nvo1ves sensat1ons, needs wants, str1v1ngs, fee11ngs, attend1ng,
- and choos1ng--a11 at the same t1me g L |

As far as what consc1ousness looks 11ke, the a alogy of a

'>Jerky movie Film' pa351ng through a prOJector seems best Each p1cu .ytlz;‘ﬂ‘

- ture in the“f11mstr1p 1s shown momentarv]y, on]y to be replaced by

"”the three moments of consc1ousness At a]] t1mes, the moments are

‘ A
the next p1cture. Therefore, the moments of consc1ousness gucceed

. e
s each other and occupy t1me Consc1ousness 1s made up of fhree L
*ﬂl t"'

"moments the one Just passed the 1mmed1ate one, and the qne an»w?

P

—~°.% L A a S

. t1c1pated 1n the future Learn1ng and 1nte11fgence depend uphn

‘c.

. ”f111ed" w1th content An 1nd1v1dua1 se]ects th1s content from a
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greater “reservoir” of 1nformat1on

-~ The future is an 1mportanﬂvaspect of consc1ousness Projec-
tion of an anticipated_experience is part of the consc1oos.state,,-
The'present'state;is so fleeting while the nast‘iS‘gone.

The consciouS'state not on]y invo1res the.person:s'EnViron-h
ment and present body state, but a]so there is an. 1mpact of the
1nvoluntary nervous system. The prec1se 1nf1u3nce of th1s 1mpact
is a matter of conJecture / ' | :

| The ba51s for 1nte]119ent behav1or (wh1ch 1s a .conscious |

‘state) . is the'ab111ty to d1scr1m1nate sensory data, c]ass1fy,_1n- :

‘ terpret and reca]] them - when hecessary to achleve a goa] :The :
observab]e outcome .of behavior has become the subJect matter of

Zmost sc1ent1f1c psycho]ogy
Consc1ousness need not be tied on]y to the phys1ca1 wor]d for

1ts content, 1mag1natlon a]so 1s a. pos§1b1e source of consc1ousness
e'Imag1nat1on can be’ an out]et to escape an unp]easant s1tuation ;'.-;h:

From a sensory exper1ence bas1s, the ch11d deve]ops percepts and ‘_3.-1'
QICOncepts of,his wor]d Concepts are a shorthand method of c]ass1-
‘f1cat1on S h 1.' - SR
| Fhe human be1ng asks quest1onsqabout h1mse1f and h1s env1ron-'-"i

3 -ment because he 1s consc1ous The questwons ar1se 1n t1me sequence

‘_w1th 1ncreas1ng age They are "Wh1ch7 When7 where? what7 *]-g”:f»gjt,

9

| < Who?y H°W° and Why7 " The 1nd1v1dua1 answers these questions from S "";
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his experience.tMThe act of selection is an important aspect of

- psychological sequrity, for se]ection means making°decisions

Decision making . Every moment of consciousness is a dec1s1on-

‘mak1ng ep1sode {Blatz, 1058) Dec151on mak1ng 1s a conscious pro-
cess ‘of” se]ectﬂon from varlous a]ternati&es fo]]owed by actwon A

child 1earn1ng to wa]k is" h1gh1y consc1ous of his se]ect1on of

- spec1f1c actlons that make up the comp]ex act of wa1k1ng

In a]] acts of dec1s1on mak1ng, there are ‘the folloW1ng‘seven
 conscious, steps ‘(a) mot1ve, (b) goal, (¢ ),preparatjon forldec1;.
sion, (d) dec151on,'(ej action, (f) consequences'of action;'andr

_( q) dea]1ng with consequences (Blatz,‘]958)4 For . examp]e a ch11d
at a candy counter 1n a store might se]ect the candy qu1ck1y and
pay the clerk : In the examp]e, ‘the child (a) was hungry; (b) wanted
- some candy, (c )~Judged that there were no candies of eqUal appea1

(d) dec1ded on the se]ect1on of candy, ( ) took the candy and pa1d

. for it, (f) atev1t and (g) enJoyed 1t as ant1c1pated

’

Y

: B]atz (1958) descr1bed ten var1ab]es 1nvo]ved 1n dec1s1on mak— o

:1ng. These var1ab1es out11ned by B]atz for heur1st1c purposes 1n~

vo]ve cont1nua in two main d1v1s1ons dec1s1ons and consequen-\ _

L 4 \
“ces. T, BT

An 1nd1v1dua1 s ab111ty to make dec1s1ons 1s a reflectlon of

‘7,h1s sk111 and eff1c1ency However, an 1nd1v1dua1 's w11]1ngness to f,ﬂ”

'iaccept the- consequence 1s far more s1gn1f1cant 1n terms of one' s

P



. ! u - . » ..
mental health. A person makes decisions in terms of his goal (not

the _group's goa]) with-the hoped tor consequence of reaching_that |
goa]: Recognized progress towards his.g a]’is the individual's eval-
huatiOm of the appropriateness of his decision(s). Problems arise when
'goals are different. In schoo] forkexample a chlld may "act out" to .
gain attent1on or to be expe]]ed from schoo] whereas the teacher'@n
goal is to have the child ]earn hlS lessorfs. | |
The role of author1t1es in dec1s1on mak1ng is 1mportant for -
- some peop]e Author1t1es may take the form of a book a demonstra- o
tion,.a fr1endl or an expert. They act as dependent agents ﬂIf‘
one expects the. author1t1es to—pr6v1de what consequences one m1ght>
expect they are cons1dered mature ageots. However, if one accepts;
the “adv1ce" from someone and b]ames that person if the adv1ce is
not,sound then that person 19 us1ng the author1ty as an 1mmature

.‘-,3..

dependent agent ' S X

{

Consequences fo]]ow1ng a dec1saon are d1ff1cu7t to study One

&

~can never be 100% accurate in determ1n1ng what the events after a "

" fufdec1s1on w111 be. However one can’ fo]]ow up dec1s1on$ w1th ac- '

t1ons that make the dec151ons turn out r1ght prov1ded of course, {
5 ,
that the deC1s1on is recoverable . Imaglne Jump1ng from a bu11d1ng

gand dec1d1ng on the way down that you w1sh to change your m1nd' I:'ﬂ”t'“fT}f.,,kl?

ch0051ng a career a’ home a car or a fr1end one can never an-‘ "‘.f,f o

R
- t1c1pate the consequences correctly | But what al person does to

. Y N : . ., S . L O E R
T . ‘ L . ! v b g
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justify his choice is the important thing.

Decision mak1ng assumes that consequences‘zf that actton w11] .

fo]]ow - ' : k

Consequences. Consequences are considered to be the crux of

. Blati‘qgecurity theory , Carr's\notiOn of'sensory conseduences
great1y 1nf1uenced B]atz : ,h) o % :
' A consequehce is an evéﬁt that accompan1es or d1rectLy fo]]ows
an .antecedent event (two moments hn consc1ousness that fol]ow each

‘pther immediately ) Consequences, a]so\\lnvotve how an individual

fee1s’about a”barticU]ar act',i.e.;‘whether he feels satisfied or
) ~.7.G - VQ ’ ‘ . .

dissatisfied .

Carr (1925) was Blatz' teacher at ‘the Un1vers1$y of Ch1cago : AN

LN

) Carr‘s ngtie of sensory consequences is evident in B]atz under-

sta d1ng of consequences Immed1ate sensory consequences of an

€t determine whether 1t sha]] be repeated or not If the sensory.

lﬂconsequences are d1stastefu1 1n any way, that act W11] be rep]aced'J

by one in wh1ch the sensory consequences are more p]eas1ngo Blatztfi“;f ;d
(1928) used the foﬂowmg examp]e ‘*gt\a child 1s presented w1th a o ;‘

-burnwng cand]e The bYTg t ]1ght appea]s to the/ch11d who 1s attr- 'tSm..
acted by 1t He. reaches f r 1t tp make 1t a more permanent part EE
of h1s env1ronment In reach1ng, he graSps the flame and burns e
himself He qu1ckly w1thdraws hts hand because of'the sensory ryf.;;ui: =

'ognsequences He st111 wnshes the appea11ng 11ght of the cahd]e
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He reaChes again with the same resuit. By chance; later, he /

}‘3? t?uches the wax below thelf}ame and reaTizesvthat by grasping
"gﬁwthe_wax he. may avoid the unpleasant consequences of burning,
and st111 enjoy the br1ghtness of the flame This whole act
of avo1d1ng fire is learned quite readily by the average child.

Carr outlines four attributes of sensory COnsequenCes that

s
ol )

u;%maﬁe rapid and efficient 1ea§§{ng possible. xB]acz applied them to
' the managenent of_chi]dren. The fourvattributes_of‘sensory_conse-v
quences are: ‘immediacy,~inevitabiTity, fnvariabi1ity; and compat-
ibility. In the examp1e above, the burn1ng pa1n foﬁ1ows immediate-
" 1y upon the child putt1ng his hand “in the.flame; is an 1nev1ﬁab1e
consequence of do1ng so, is a]ways 1nvar1ab1e (1 e., always a burn-
‘ang sensation, never a vicarious ihag1nation of burning, and the
5 ,vser1ousness of burn is omgat1b1e W1th 1ength of time the hand 1s
n' kept in the f]ame ~Blatz used theseoattr1butes of sen;ory«conse- _h
'quences to exp1a1n the fut111ty of corporal pun1shment -A
A ch11d 1earns o? consequences that have 1nev1tab1e sequence
'(e g , food satisfies hunger) and 1ncon51stent consequences (e s
fcry1ng does not a1ways grat1fy a want) Ind1v1duals seek to under-
stand their env1ronment by cause and effect Hq"éﬂpthe not1on of
| consequences 1s developed @1ass1fy1ng consequences as de51rab1e
and undes1nab1e occurs The 1nd1v1dua1 will arrange as much as

possible his environment‘to ensure the occurrence of;desmrab}e_con— -
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sequences. If .an 1nd1v1dua1 is willing to accept the consequences of
_rearranging antecedent events, he ultimately will assure a- desirable
- consequence. For examp]e, if an individua1 wishes to play racquet ba]d
well, in consequence he must spend many hours pract151ng ‘He is wi]ltng
to accept the consequence of many hours of practice in order to ach1eve‘
‘an important 1nd1v1dua1 goal. _In this way, a child learns that conseq-
uences, no matter what they may turn out to be, must be accepted and. made
the best of. It is the handling of unpredictable, arb1trary conse- B
~ quences that 1nev1tab1y lead to the deve]osa%nt of security. There—.
- fore, the consequences of new act1on5-can be c]ass1f1ed 1nto two -
categories:  {a) those wh1ch are accepted (and made the best of) u
and (b) tnose which are avo1ded (at any cost) Leve] of asp1rat10n,
mot1vat1on and soc1a1 expectancy (Grapko,-1960) appear to be 1mportant
factors in the 1nd1v1dua1 S acceptance or regection of consequences

“This dwscu551on 1eads to the crux of, psycholog1ca] secur1ty

: ,theory (a)-A person w1111ng to accept the conseguences of h1s

' act1ons (decrs1ons) wi thout equ1vocat1on 1s-sa1d to be secure. The
consc1ous state accompany1ng this pattern is seren1ty ‘ﬁﬁ) Con- - ,A't,q

. versely, a person ‘who tr1es to avoid the conseq;ences of - h1s ac-

t1ons (dec1s1ons) is 1nsecure‘ He is no - longer at peace (serene)
with himself, but 45 confused (adx1ous) B

Therefore, a mentally healthy person is secure 'An tnsecureﬂ
"person is in a. state of menta] 111 hea]tﬁ The degree of 11]ness{”j_:,7‘
s determ1ned by amount and 1ntensity of avo1dance behav1or. ,"'

The s1gn1f1cance of the’ learner s knowledge of consequences .
was_emp1r1ca1]y.demonstrated Qy.Long,l1936).;_$he,testedrsome 173”;iA‘
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children between the ages of 5and 12 in puhlic~schools and ex=-

- perimental schools (St. George's school and Windy Ridge School,

Toronto, Ontario) Questions were formulated that ca]]ed‘for ver-
bal responses of posslb]e consequences (e g., I'f Jack ., what ks

“might happen?). Consequences 1mmed1ate and remote were recorded

®

for each ‘situation. The results indicate that the number of regor-

ded consequences*fincreases with age. Also, with increasing age,
the pattern of consequences moves from immediate, selfish, and
physical‘toward more remote, a]truistic, and social consequences

In the study, the exper1menta1 school was super1or to the pub11c

A\
schoo] by approx1mate1y one grade year

: Theoretica]]y, the evidence of ‘the study supports an educa—

tional techn1qde wheneby the 1nd1v1dua1 is permitted to ant1cipate |

consequences through h1s own expertences rather than ‘have teachers

._prov1de consequences for the ch11d It fo]lows, then, that the )
~1mportant factor 1n any 1earn}ng program 1s not recency, frgq:ency,

or- lntens1ty, nor the effect of annoyers or sat1sf1ers. but rather

N

the s1gn1f1cance which an 1nd1v1dua1 p]aces upon the consequences '“ o

of an'act. IR L L ti‘,, -

D1nkmeyer and CarlsOn (1973) re1ate re1nforcement and béhav—‘~

1or chanie to the concept of conseQuences | The behav1ora1 approach'_i»~5'

o exam1nes observab1e behavior and the consequences of that behav1or
\ N

Sulzer Mayer and Cogy 1968) d1scuss four methods of effect!ng

16



: - understand the security theory, one must understand the process of
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consequences. The methods are: extinction, satiation, time-out,
and reinforcement of inc0mpatib]e‘behaviors.. Kennedy (196832d1§- \
cusses the reinforcement of consequences to:motivate 1earning, o
while Krumboltz (1966), in counse]ing, reinfOrces the aopropriate
observable consequences of the client s behavior to help him reach
>h1$ goal. Dinkmeyer and Car]son (1973) in outlining their under-_f
standing of behavior, stress that the significance of. behav1or

lies in its consequences Therefore, it is 1mportant to note the
results (fee]ing and reaction( )) of a transaction _Th1$ can_be»
accomplished via observation and 1nterv1ews o N

- Pribram (1964) states that reinforcers are tru]y the conse-

quences of actions (sequences of events occurring in context) Riij
inforcement is the expreSS1on of an’ organism s tendency toward
orderliness, and satisfaction occurs when a'degree of orderliness

has been achieved ‘During learning reinforcers act as instructions.‘ ;d

Therefore, consequences become instructive to the maintenance Of a

| _behav1or If a student studies earnestly for an examination and, .1
R consequent]y, does we]] the consequence 15 Tnstructive for future
re]ated behav1or ' - v '

EmanCipation and regre551on-—maturity and immaturity T

; cutting the apron strings" and the regressive clinging to a de~

'pendentvagent These types of behavior are termed emanc1pation
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a

and regress1on, respect1ve]y Davis (1966) uses the concept of
emanc1pat1on or the growth of individual 1ndependence, as the '
gu1d1ng pr1nc1p1e of development in her analys1s of seven children }:
"studied over a 20-year period at the Institute of Ch11d Study. .
_Spec1f1ca11y, the ch11d/mother relat1onsh1p 1s v1ewed as crucial

in the ch11d S growth of 1ndependence (A1nsworth 1964) More re-vf
cently, the 1mportant ro]e of the father 1n the ear]y development

of the child has been exam1ned (Tar1, 1971) i Let us examine eman-
h.c1pat1on and regress1on in terms of how they\apply to people v1a

R ‘

‘the spectacles of secur1ty theory

Enanoipat1on The growth of 1ndependence operates 1n vari- .

Jous. areas of a person s ‘Tifes: namely, personaI care use of money, -
schoo] fam11y, act1v1ties, and soc1a1 11fe In our soc1ety, |

: ch11d has a certa1n ]ength of time to become emancipated or ma-f.
1:ture Accord1ng to secur1ty theory, he 1s replactng his dependence

- upon. parents by subst1tut1ng other means of ga1n1ng and mainta1n-.;
1ng secur1ty and seren1ty Maturat10n as a b1o]ogical phenomenon |
is fundamenta11y 1mportant 1n the degree of emanc1pation. Effort
‘and 1earn1ng are also 1mportant components 1n the degree and speed ff»""ﬁp

,of emanc1pat1on Agents for one s 1mmature dependency should not

4 fibe cons1dered un1mportant The nurturance of parents, school and

_soc1a1 organ1zat1ons (cubs, scouts athletlc teams) are 1mportant

for the deszred growth toward 1ndependent security and mature de- ~f°:1g.5f‘""
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pendent security in various areas of ]1fe | o
ir, Regre551on when one finds himsel f 1n a nove] 51tuat10n that-
is overwhe]ming, he may regress to the security and serenity of a
' familiar andvdependent agent or 51tuationf For exampie, an over-

‘protected child may have_difiiculty CQOperating.with’other chil-

~ . dren in play activities'and detides to regress to'his-dependent'

) agenté—mother The degree of nove]ty and newness ‘that one can ac--
‘cept w1thout regre551on becomes an enduring part of one,s person-
_aiity | | o

RegreSSion is a psychologicai "safety va]ve‘ that 15 an im--

- portant phenomenon in the individual's attempts to adapt to thd

,;changing env1ronment However, 1f an: ind1v1duai when faced with : B
B an insecure 51tuation ontinualiy regresses to a ]ower form of se-“

- Qscurity and uses"deputy agents,“then he is deve]oping a personaiity

. pattern that is not conducive to mental health

. Key behavior patterns of human security The five categories of

] security patterns that are used in security theory to describe in- f:“'
: v'd1v1dua1 behawior will be briefly stated w1th an appropriate edu-.
;'cational examp]e BN

A

rmmature dependent securggy (dependent upon parents) 1s

;'-'the eariiest type of security development (i e > during infancy ’{,x" o
frand ear]y chiidhood) The young child who is secure and serene in fi;if*”~

'this state is- completely dependent upon the parent(s) to make de-» | 71‘;]:‘5712131

Doael o



'T K cusSed earlter 15 of v1ta1 1mportance £0 the degree of independent

cisions for him (one way dependence) Cons1stency of tra1n1ng on-
the agent S part is v1ta11y 1mportant for ‘the child' s development

;of ear]y security (i.e., -iimature dependent secur1ty)

20

: 2 Mature depéndent secur1ty (dependent on contemporar1es) is ,__“ﬁ"‘

a Tater form of secur1ty that deve]ops ‘when the ch11d Tearns a mutu-"

Aa] dependency w1th another 1nd1v1dua1 It deve]ops as the ch11d

reaT1zes that hTS contemporar1es can grat1fy h1s needs and contrib-"

.'ute to h1s securtty and fee11ng of serentty, in add1t1on to h1s

_parents The second decade of a ch11d S Tife 1s a comp11cated pro-“

cess of work1ng out these rechrocaT relat1onsh1ps (socia11zat10n) o

-Author1ty and ser1ous compet1t1on have no roTe 1n a mutual rela-'

t10nsh1p Trust and fami]iar1ty are the two 1mportant factors 1n ;

- ma1ntain1ng mature dependent securlty Marr1age 1s a- good example SRR

of a mature dependent secur1ty state

| ‘131 Independent secur1ty (dependent upon self) develops when a Lt-'

' 'person ﬂS w1111ng to accept the consequences of hws aCtTOHS withoutﬂ;.t'xf

"ﬂ;try1ng to avo1d them 1n any way, and w1thout dependence on anyone

(1nc]ud1ng'"mom and dad") to aocept them for him The onTy way to

"jbecome 1ndependently secure 1s by handling insecur1ty competent]y

. One acqu1res sk111 and knowTedge by accepting the cha]lenge of 1"“:}ff FRAnae

s_*secur1ty and expendlng effort tb deaT wtth it Competence Teads

'f;} to 1ndependence and further effort The construct of Tearning dis- ftfﬁfﬁwff .
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security" If a chiid wants to iearn, has the capacity to Iearn,

and 1s w1111ng to expend the necessary effort to iearn, then ski]i

‘mastery is 1nev1tabie—-wh1ch ieads to 1ndependent security It is |

rare indeed® to find an indiv1dua1 1ndependent1y secure in ail areas

" of Tife.- Biatz (1934) adr01t1y writes, "I do not know of anyone B B a_f

who has achieved that goal of absolute independence" (p v4) ‘ “;r R .

4, Q_puty agents or pseudo security, 1s a form of: avoiding
a 51tuation that is overwhelming (anxiety~produc1ng) for the in-.
‘div1dua1 They are compensatory techniques Some common forms of

3

‘deputy agents are 1y1ng, steaiing, b}aming, day dreaming, hidit'

" and’ boaSt’"g A" ind1v1dua], in his efforts to deai with a 51tua-sg o

N - - E
ool
.

'QFOWing hp depend upon a deputy agent when faced with insecure 51t—

4 tion may av01d the reai consequence temporariiy Aii peopie in

uations However, 1f their use per51sts a person s mental heaith
‘ ‘l}S in Jeopardy There are four forms of deputy agents that, when -
jv[used with 1n51ght iead to independent seCurity They are post- ,._f}g{f‘ e

.,ponement (Judgment). reinterpretation (reasoning), redirection

w:.-I'-(consc1ence), and denial (sense of proportion) Nhen these forms

;;pof deputy agents are taken to extremes procrastinaggon. deiusions e
»'f:.of grandeur accusation, and amnesia can reSuIt, which are se]f-n-.iffﬂf,s_‘ff»”[%?
; debiiitating | S i _},“_‘A" |

nsecurity 1s a state of mind which accompanies an 1ndivid-

",'ua1 s inabi]ity to make dec1sions and/or his unwiilingness to ac- : fsﬂ**ﬁf?f;‘”"'”

. /-0
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‘cept the consequences of them. The feeling that accompanies ‘inse~
curity'isianxiety (confusion)» Life 51tuations that are novel pro-
N duce anx1ety and'insecurity For example, a child first learning

to walk is insecure and often regresses to a secure p051tion (51t-
ting) Throughout a. Tife time numerous dec1sions that are novel |
'and anx1ety produc1ng must be made which lead to a state of secu— 1

- rity and a feeling of calm Potential deCiSions that a child has N
"‘io make in his lifetime 1nclude riding a bicycle, skating, danc1ng,__

calling for the first date, ChOOSlng a vocation, proposing marriage,

'counseling the first client, and teaching the first class. Anxiety a

'_,ends when a dec151on 1s made. However, if one chnnnically avoids i~

_the consequences of the dec131on, then 1nsecur1ty characterizes
"oone S behav1or pattern and 1s not conducwve to mental well being

‘Natural hazards and other crises ineVitably produce an insecure

,state 1n people, however,‘the learned pattern of response will de-_tt

; termine their reactlon The true signature of maturity and mental §

’health is. the person who is willing tq accept the inevitability of
‘1”insecurity and to deal w1th 1t by some meditated action.: . :
| Con51der the following school example to illustrate the pat-,::ff ,
'-{terns of security development Bill a Grade 4 pupil.,ls giveh a ;1;,5ff;hi,?1,{;,

" shieet of multiplication questions to: complete Depending upon- thefiaf;;ﬁfzifgf;35§
‘ Afdegree of skill Bill pOssesses regardiny the multiplication opera~ft,f'ff‘ [

f'tion ' prior success, and motivation, he could manifest five bedlfﬂ e

RIS
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haviors in dealing with this'schoo1 task.” (a) Bi]i‘may compiete ,
the queStions correctiy'uSing his own. effdrts He is displaying

1ndependent security in. regards to thlS aspect of arithmetic be— B

cause he can appiy his know]edge of the mu]tiplication facts. (b)”
Bi]] may comp]ete the- questions w1th the’he]p ?f a c]as;i:te, they
must share 1n the consequences of their combined effort “Ine this |

exampie, Biii wou]d be displaying mature dependent securigy, {c)

'_Biil may ask to ‘take the . work sheet home 50, that his mother and/or o
father could do it for him:- 3111 feeis that he. is ynable to do the
| _work and reiies upon h1S parents to complete 1t for him This is an s

exampie of immature dependent security, which 1mp]ies 1ack of nec-

,,essary skiils (d) Biil may make excuses that he is too tired can t

read the numera]s, or didn t hear, or forgot the teacher s directions

_and instructions, so he does not complete the questions '“Pszcho--" G

iqgicai shuffies"'such as this are used when a pupii 1s not abie to ) }p;x-t*-uii.

'c accept the consequences of his dec1sions (e) Biil may simp]y throw
‘,alwhis hands up in utter déspair and begin to cry He does not know ﬁ;ﬁ'”
-57"how to do the questions" because he 1acks the necessary skills or
. },capacity, or wii] not expend the effort required This is knOWn as
SERET nsecurity ;‘ . _i';fﬁjEVQ'ﬁr;nif-if”‘f"“f'7 i " g
- All-pervasive, all- incluSive nature of security theoryAr The

".c;,above example 111Jstrates a p0551b1e security profile in one area

"°f ]’fe (‘ e » SChOO‘) Interpretation of security. according to xg;}éfﬁf;ﬁtT

Co Blatz, is. a]l perva51ve and all inc]u51ve. It is a]l-pervasive in .



that the security‘schema can be applied to all societies not‘mereiy.
our own ‘In Ethiopia for examp]e, the security profile for a ment-
ally heaithy person w111 differ from a Canad@ah profile because of
sociai and political differences In Canada our»soc1eta1 struc-

,

ture encourages immature dependent securaty in infants and smal]

- children However, because Eth10p1an cu]ture 1s adult- oriented

infants and young chiidren are expected to "make 1t on their own"'
w1th littie help from their parents (Haiie 1972) This forced
independenre, resuits in a high mortaiity rate in 1nfancy and - in '
‘many young street beggars' ;
- The a]] inc1u51ve nature of security theory refers to 1nter-

| preting an- ind1v1dua1 s pattern of security in. a]] areas of his : -
‘iife that 1nvoive adJustment “namely, famiiial extra fami]ial

tavocationai vocationa], and philosophical (reiigious)

Practicai applications of security theory

:-1, C]inicai app]ication Biatz used the.notion of security

asa framework for his ‘own clinical practice.. It was h1S unequiv- ;:1"' .

.

:_oca] beiief that peop]e seeking he]p either dld not make decisions - -

-.or,.if they could they couid not accept the consequences of them :';,.A;;
| "ingThey came to therapy because they feit 1nsecure in some area of

 life. He viewed counseiing as a. process of getting at the client s [;f }

l

‘,problem( ) and prov1ding alternative approaches and forecast the pos-ad_ffffifﬂfa

}51b1e consequences Therefore, a c0unse]or shouid act as a mature

é 'u". L
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.!‘
dependent agent for the c]ient who, in turn, must make a}decjsion_
and accept‘the conseguences ' According to Northnay (Note 3), one
of Blatz' main contr1but1ons ‘was' the help he prov1ded peop]e in

"clarifying mudd]ed muddy th1nk1ng" and to he]p c11ents "get go-
ing" in dea]1ng w1th personal problems. Blatz had an,opt1m1st1c '

.conv1ct1on of the potent1a11t1es of human be1ngs H1s ab1d1ng

‘memor1a1 is the peop]e who - assoc1ated with hTm, whether chlld
parent, student, or col]eague _;'\ |
| It 18 useful to determ1ne h1th the c11ent what areas off11fe
he is. us1ng his 1ndependent and mature dependent secur1ty success-
fu]]y, to ascerta1n what deputy agents he uses, ndatovf1nd out
where he has regressed to 1mmature dependency An ana]ys1s of be-
,hav1ora1 funct1on1ng 1n the areas of 11fe w111 determine the source

Al

ty). An ind1v1dua1 should capita]1ze on’ h1s

i»e dependent areas of funct10n1ng in making

.j1ng the consequences.: Therefore, secur1ty the—

| | ;}e of reference by wh1cn man(s potentiality may o y
,be'Ciaritté }fboth c11ent and c11n1c1an Security theor%?1n B
“counseling)

fand.G1asser? :965) Rea11ty Therapy

'Joffsecuri ot'to schoo] curr1cu1a but rather to the process of

| learn1ng 1n and out of school Mak1ng dec1s1ons and accepting the T_K“]

;mllar to E111s (1963) Rationa] Emot1ve Therapy | v:fffﬁff,v;j_

';1ona1 app11cat1on Blatz (1973) relates h1s theory ‘_th z'.a.°*"'



.;onsequences js a matter of learning and shou1d‘form the)core'and‘ ‘
basis of all curricula. .The.basic skills of our*symool system.
(1etters'and numbers)--the three R'sveare important'for'1ivihg in
our society., It matters 11tt1e 1f a ch11d takes flute lessons or
photography during the schoo] day. HWhat is 1mportant is that the
child- learns to make dec1s1ons and accept the conseQUences A]so,

| fallure as an 1nev1tab1e aspect of 1earn1ng~15'1mportant Theh‘
»'Chl]d must 1earn to dea] w1th 1t to further b1s personal deve]op- ’
'"ment Stress should be. placed on ach1ev1ng rather than ach1evement
The ﬁaed for compet1t1on should be e11m1nated as each 1nd1v1dua1 1s
unlque in read1ness capac1ty, motivation and pers1stence, and

’shou1d not be compared w1th the ach1ev1ng of others

' Summary statement The f1ve categor1es of security in the '.:" /i-'
various areas of 11fe are superlmposed upon the soc1a1 po11t1ca1 ng*
structure and on- go1ng generat1on It 1s 1n th1s social po]1t1ca1
mmatr1x that consc1ousness, learn1ng, dec1sion maklng, and accept-
ance of consequences are unlquely 1ntegrated to gxme express1on to
.ian 1nd1v1dua1 s secur1ty state F1gure 1, (P 27) dep1cts the con- ;h "

ceggual parameters of secur1ty theory ,n.hf l;rl “3‘:2_. .

.'_gA B Lo SRR ", P
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The Re]atton of Selected Persona11ty Theor1sts to Menta] Hea?th

and to Secur1ty Theory =

-The need to p]ace or "fit" Blatz’ secur1ty theory in re]at1on
to the persona11ty theor1es espoused by popular deve]opmenta11sts

has been stressed (Wright, 1974; Note 4) ' Blatz, h1mse1f, d1d not '

relate his views to other systems of " psycho]ogy and educat1on Per—
.haps he fe]t that reference to other systems would interfere w1th

his. own systemattc deve]opment of the theory{IGrapko Note 5). .The

wr1ter feels that it 1s necessary to analyze B1atz theory in rela-

tion to the theoretical p0s1t1onsvof commonJy knqwn personaltty\-

~ theorists (Ad]er, Dabrowski, Erikson, Freud;,Koh]berg, Mas}ow;../

Piaget, 'and Sullivan).

The ‘similarities of the above theories of persona1ityfto

"B1atz"5ecurity theOry, depicted in‘Figure 2-'wi11 be attempted

- While mental health is not exp11c1t1y stated in many persona]1ty

T

theor1es, it can’ be implicitly traced 1n the theoret1ca1 formula- -
. t1on »Br1ef1y, B]atz (1966) proposed-the concept of’"schr1ty"

as man's bas1c Tife goal and as the 1ntegrat]ng concept of mentall_'- o

5 .
health. He has been 1dent1f1ed as a cogn1t1ve developmental1st& A

(Wr1ght, 1974 A1nsworth Note 2) H1s secur1ty-theory was a

. b]end of 1nf1uences from both Amerlcan and European sources, re-

‘flect1ng a funct1ona]1st b1as and a focus on cognltive var1ab1es

R

-
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Sullivan .

vseCUritvaheory |

IE Dabrowsk i

Figure 2. ZVenn d1agram show1ng the reIat1onsh1p of selected persona11ty

theor1es with Blatz' secur1ty theory Some'conceptual.connnn—

a11t1es

Note NumeraIs represent conceptual s1m11ar1t1es They are as foVIowsai o
"= Trust (Immature Dependent Secur1ty) 2 = Autonomy and. Identlty (Inde-'“
pendent Security);'3 = Senses oK Duty and AccompI1shment Intimacy, Integ-'
rity (Mature Dependent Secur1ty) 4= Defense Mechan1sms (Deputy Agents),v-

5= F1xat1on, 6 = Critical Period; 7 = Actlve Agent 1n Env1ronment 8 =
;D1vergent Th1nk1ng (FIex1b111ty) 9 = Importance of Anx1ety to PersonaI

Growth {Security.is attained through Insecurity) 10 = LeveI II Emotional _

Deve]opment*-overdependence ‘upon. others (Immature Dependent Secur1ty),

11 = Moralt Reason1ng (Deputy Agents--11ke11hood of good consc1ence deveIop-

ment) 12 = Cogn1t1ve and Soc1a1 Ianuence on: Development, 13 = Ster of-

L1fe_(Secur1ty Behav1or Pattern); 14 = Competence DeveIopment (Independent??j*'A

and Mature Dependent Secur1ty) 15 = Se]f Actuallzed Man (Independent in.

o aII areas of I1fe) 16 = Interpersonal Sk1IIs (Mature Dependent Security)

o ¢

oy
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The 1nev1tab111ty of 1nsecur1ty in life 1s we]] documented
Ex1stent1a1 theory asks the bas1c quest1on, "Does man have the
courage to be?" A\] people are aware of the1r u1t1mate phys1ca1 f
death and suffer ex1stent1a1 anx1ety and despa1r If a person

acknowledges his freedom and- respons1b111t1es and has the courage

- to 11ve, then he is secure (1. e ’ free from anx1ety and despa1r

in regard to h1s human cond1t1on)

: Natts (1968), in his: book The N1sdom of Insecur1ty, ana1yzes‘

the backward law (when you hold your breath you must 1ose 1t)

- relation to man' s search for psycho]og1ca1 security The wor]d

v

“is 1mpermanent and ever changeful, and,: éherefore, 1nsecur1ty 1s

a natura] fée11ng watts (1968) succ1nct1y states that "our 11fe-

is a spark of 119ht between one eterna] darkness and another"-'r"

- (p. 13) "The not1on of secur1ty is based on the fee11ng that

there 'is someth1ng w1th1n us wh1ch 1s permanent, someth1ng wh1ch

endures through al] the days and changes of 11fe we are strug-

_gl1ng to make sure of the permanence, cont1nu1ty, and safety of

this endur1ng core th1s centre and soul of our be1ng which we ca11 T

T (pp. BO-8T). _' LS |
Blatz rea11zed the 1nev1tab111ty of . 1nsecur1ty 1n our wor]d

and the necess1ty and 1mportance of hand11ng 1nsecur1ty as the only

means of atta1n1ng psycho]og1ca1 secur1ty in the var1ous areas of

-l
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life, even if they are superimposed upon a fragiIe exiStente

In Freud1an terms, it may be 1mp11ed that the hea]thy person-

' a]1ty wou]d be character1zed by the fo1]owing (a) grat1f1cat1oh

of. some bas1c urges to 1ove ObJectS others sub11mated (b) harmo- L{.,-"j

~ nious ba}ance among 1d ego, superego and externa] rea]1ty, (c )ff

4

constructlve and soc1a11y acceptab]e behav1or in al sphe es of

'act1v1ty, (d) no regress1on in any phase of persona11ty to an ear- "1d

Tier stage of deve1opment (e) deve]opmental progre551on through

: ear]y 11b1d1na1 f1xat1ons to full gen1ta11ty, and (f) compIete res- )

o]ut1on of all conf11cts (Harsh & Schr1cke] 1959)
| whether these

1zed by the 1nd1v1dua1 1s a moot question However, they do provide S

the opt1mum cond1t1ons for mental health in Freud1an terms

| Blatz secur1ty theory and Freud s theory of persona11ty have»

severa] s1m11ar1t1es As ! young man, Blatz read the entire works‘gs,

of Freud (1n German) and 1nev1tab1y was’ 1nf1uenced by the psycho- ‘3{_fnl33=¢“

- /

7‘ana1yt1ca1 theory .,; e 1} 'hh]‘{.d”ﬁ'y ,;}‘ '*-'j.gi”

In Freud s formu]at1on of personallty development, the first e
| f1ve years of 11fe were cr1t1ca11y the most formative 1n regard tofft'v
"“~1ater persona]1ty crystal]ization and deVelopment It was not unffjw .

.t11 the ear]y 1900 s that those concerned w1th the promotion of men-':t-'7

tal health rea11zed the need to understand the yodng ch1]d B]atz
°.1 was the f1rst Canad1an to obJectively study the young chi]d 1n a

cr1ter1a of menta] health can ever be fu]]y real-_

.



1aboratory#nursery-sthoo] setting B]atz book Understand1ng the

‘ Yonng Chi]d (1944), is an account of more than 20 years of ch11d

study. The wr1ter regards the book as-an exce11ent ch11d psycho]-.

. ogy text

B]atz drew héav11y on Freud 3 defense mechan1sms., A1though

Freud postu]ated that they operated unconsc1ous]y, Blatz is c]ear

that deputy agents ("psycho]ogica] shuffles") are consc1ous stateS'

'*used to deal w1th nove] and anx1ety producang 51tuat1ons It 1s

most 1nterest1ng to note’ that McLe1sh s, (1973) c1a551f1cat1on of

Freud s defense mechan1sm is. unusua11y close to. B]atz methods of

v'>defense mechan1sm 1nto f1ve broad areas based on 51m11arity of: op-‘.

dea11ng w1th 1nsecur1ty McLe1sh c1a551f1ed the unconsc1ous ego ;:f: B

32 .

1erat1on They are: 1dent1f1cat1on, ratwona11zat1on displacement d:f‘d‘

w1th 1nsecur1ty are d1v1ded 1nto four broad areas .postponement,; o

]re1nterpretat10n, red1rection, and denial

convers1on and den1a} B]atz deputy agents or methods of dea]ing e

‘In drscuss1on of emanc1pat1on ‘and regression as 1mportant com-,j@_.frifjﬂ

B :var1ous t1mes 1n h1s secur1ty deve]opment w111 have many static

‘ :perzods BIatz refers to these stat1c periods as flxatton.‘ Freud\ffn

_uses the term f1xat1on to refer to psychosexua] 1mmatur1ty (1 e . 1.
f1xat1on at .an early stage 1n psychosexua] development) In B]atz _}; v

}schema of persona11ty development a youngster lacktng an’ average

vh"Ponents of. 1ndependence or: dePendence development. an 1ndiv1dua1 at tE;ﬁd -



- whereas Ad]er believed that the purpose 1n 1ife 1s attainment of

1nte]11gence w111 be fixated at a dependent security level

A noted differential between Biatz and. Freud wouid be the 1m-” -
portance placed on the conscious and unconsc1ous, respectively
'A This is reported more fu]ly in the conceptionai ana]yses of Blatz \it‘
' seCUrity theory o o , A ... IR i :
A]fred Ad]er s writings suggest a major Sh1ft 1n.the dynamics f”j?“'d

- of personaiity Freud s empha51s was upon sexua1 expression. ,:‘3

superiority or power in one s social mi]ieu The roie of inferior- .

- ity in the personality deveiopment of the young chiid is baSic toéﬁl'_ui'wﬂ

Adler IS theory t He v1ewed the chiid as striving to overcome his

inferiority 1n a personai goa] directed manner Ad]er (1937)h"f“'

o This feeiing of inferiority is the driVing force, the L

R starting point from which every childish striving origi-_jwa e

nates, It determines how this individual child acquires- '
peace and security in 1ife; it determines the very goal .

~. of his existence, and prepares the path along. which this-\'iiff. IR
5 gggoai may- be reached (p 70) S e e

-

‘fiAd]er further suggests that each 1nd1vidua] has unique 1ife

goais and a particular manner of attaining them. In this way. each

per5°" deve]SpS a "Styie of 1ife" which distinguishes h1m from o

”thapthers This life style is. the characteristic way e persoh behaves 'fZQfQ.L,



' ':”[ stand1ng)

c.. in a var1ety of 51tuat1ons .
| While a person strxves to overcome 1nfer1or1ty fee11ngs and
deve]ops power, he is gu1ded by a socia] consc1ence (l‘e"“nzécfAm:t'
cordance w1th societa] norms and expectations) | L ‘.“,_
- NeO Ad1er1ans. such as Dunkmeyer, stress the ‘mportance of RIS

the se1f=concept A we]] adJusted person understands h1mse1f and

’ can vary: h1s expectatlons to cqinc1de w1th h1s capacity (1nte11ec-‘};_bt,* S

: tual, social, and emotiona]) However, poor mental health results

from conce1v1ng the se]f as being high]y 1nferior The 1nd1v1dua1

a asp1res to place h1s se]f—concept at higher 1eve1s wh1ch 1nevitab1y;;.{*7:f R

leads to frustratlon and fai1ure Dinkmeyer (1970) has developed a;,fi-,jf_{:fflff

Program designed to he]p chi]dren deve]op a“se"SItwvity to the R
causal. purpos1ve. and consequential nature of their behavior et

Also, Dre1kurs and So]tz (1964) and Ginott (1965) advocate methods-f“f-"

to dea] with ch11dren so that positive éelﬁiconcept results.a The J;f;{fﬁfffif‘.ﬂf

gﬂif~1mportance of accepting the consequences of one‘s decisio”[*is we11j;7;{§fd'5:'”d

fol]ow1ng characteristics (a) an. adequate resolution,of 1nfertor-;;;deﬁfvjf;

B 1ty fee11ngs (with parental assistance, peerfhelp, and‘seld““°" ;?'3:'f°?“ f

( ) a rea1istic striving for mastery within societal




' wfeeling; {d) deve]opment of a sty]e of ]1fe that permtts fu]fll]- B

ST overcome 1nfer1or1ty fee11ngs (1 e , deve10p1ng mastery in var1ous

'T’11fe areas) , B]atz recogn1zed the 1mportance of sk111 a%d compe—
| 1dependent secur1ty and mature dependent security

| =act1ng In Adleria?~ferms, th1s is referred to as "style of 1ife,"d;:f’7"

5 iiTAnfin ?'_dua1 operates 1n tergs of the social group and socia] ;ﬁff_hggﬁfgff:;
. R

_ment of maJor goals, and e) good self concept (1 e, ’ concept of ff:;.e;":r1 o

~ what a. person is and what he th1nks he ]S ought to co1nc1de)
'theory Of persona11ty Adler v1ewed an ind1v1dua1 as str1v1ng to{;t'?,i”'”

“tence deve1opment in- areas of 11fe that idea]ly would ref1ect in- -f EERE

:'v1dua] s’ behav1or pat

‘istandards 1n both theories of pe

35

Certa1n s1m11ar1t1es can be noted between Ad]er 3 and Blatz jf’*

I
An 1nd1v1dua] develops a characterist1c way of behav1ng or

;whereas 1n B]atzian tirms categormes of secur1ty reflect an 1nd1-r

Neo Ad]er1an, Don Dlnkmeyer, stresses the significance of ac-'aﬁ,ta-;d;fait‘fi

-'conce“t d velopment Acceptance of consequences 1s the crux of

nalrty development




S %6
- q.n&‘
_st1tutes a sa11ent dafference between the two theorles |
Su111van carr1es the theoretvcal formu]at1ons of Ad]er much
y.farther and contr1butes—toward an understand1ng of menta] health
Sull1van, 11ke Ad]er, emphaSIZed the 50c1a1 aspect of the 1n-.--
- _d1V1dua1 SuJ11van (1953) perce1ves human behav1or as 1nterper-;; 
h:‘sonal relat1onsh1ps€that can be d1v1ded 1nto two categories the;iﬂi-ff'”
A‘fpurSUIt of sat1sfact1ons (response to b1o]ogzcal needs). and the f?f:??-7h*:"'
pursu1t of secur1ty (soc1o-cu]tura1 needs) '. :‘ | |
| Su111van descr1bes the young chi]d s discovery of an 1nner |
fif'"sense of he]p]essness which summons the beginning of the power mo- |
| p'vt1ve The power motives generate a vast development of actions, éf?f
| ".:thoughts, and foresights designed to protect the 1nd1v1dual from o
-f s1tuat1ons that induce the feelings of 1nsecur1ty and powerless-”Tf*dr'-"?
_.“ness In the process of overcoming powerlessness. the 1nd1vidua1 .
'd;:acquires know]edge, understanding, skills empathy, personal 1n-_,.ptif#idd"\;lia

"'-e7s1ght and soc1a1 feeling These permit him to realiz;{his pursuit

"fnof sat1sfact1ons and security

The manner in which the power mot1ve 15 satisiled and fulfilled




“ ;‘The satisfaction and security goals are defined by the soc1ety 1n }l‘.

©a and knowledge in. interpersonal relations lead to Security. finlff""ﬁ
'_~3iBlatz schema of personality development, mature dependent security |

is the important component in dealing w1th significant others Ma- o
"tture dependent security reflects COOperative dec151on making and

h mutual w1llingness to aceept the consequences of their actions

f.the preVious one andlcontains the past W1thlntﬁt In Erikson s

{*3,’l(l964) words. "In an epigenetic development of the kind here en-

‘t'iflOWing factors genetic, soc1al parental influence, and develop-f
' g e_ment oi\the individual ego The 1nd1v1dual is always dep“ﬁdent

- Ttupon the soc1a1 matrix w1th1n an on g01ng generation.”ji :

o

‘ ;interpersonal relations, however, there is no need to dominate

vothers and (b) awareness ofjinterpersonal relations kinterperson-.o

7

, ,al adJustive success)

Mental health, in Sullivan s terms, 1s an artifact of soc1ety

which one lives Sullivan believes that the acquiSition of skills

E”lk5°" s (1950) theory of personality development is: most qiffgjffl“*"?”

'77hc°"VlnCln9 and lends itself to the understanding of mental health
:]iThe core concept of Erikson s psychosocial development is the ac-_”” RN
a_qu151tion of ego identity Fq.pamental to Erikson s theory 1s the

| 7f4 pr1nc1ple of epigene51s which means that every stage is bui]t upon “;r'

',l»Visaged each item has 1ts time of ascendance and crisis, yet each

xfperSists throughout life" ( l40) Each stage involves the fol-ouo rfi:”j““'°””




Contrary to psychology s preoccupat1on w1th patho]ogy, Erikson

-

emphas1zes the strengths of man Erjkson (1964) states this po1nt

SUCC1nct1y

Lowill, therefore, speak‘of Hope, W111 Purpose, and Com- ‘.='
. -petence as the rudiments of virtue developed in ch11dhood
- of Fidelity .as the adolescent virtue; and of Love, Care . o
and ‘Wisdom as the central virtues of-adulthood. “In-all -~ . o
"a’the1r seeming d1scont1nu1ty, these qua11t1es depend on - R
each.other ... ... Also, each virfue and its place in the

-schedule of all virtues is v1ta1f§ 1nterre1ated to other ,
segments ‘of ‘human. development, suéh as the stages of

psychosexuality which are so thoroughly explored” in the

‘whole of psychoana]ytic literature, the. psychosocial cri-,u

"jses and the steps of cogn1t1ve maturat1on g(' 115).- -

. iée;;l
So appea11ng were the mot1vat10nal componehts of Erikson s

CIVgtheory of personalrty that the Century wh1te House Conference on

S :nfCh11dren and Youth (1951) adopted them as components of a healthy fvff”5”7"'a4'

-;;personal1ty _',>n p”_ - »._N__:,._ x'a'-m e rfﬂ?'

| W1tmer and Kot1nsky (1952) present eight sequential stages of | '7”."
| :'5];development toward matur1ty wh1ch are e]aborat1ons of Er1kson s e

- 'i& basic. mottvat1ona1 components RV h | _.‘;'ht‘p;' ‘_j.
| Certa1n sjm11ar1ties are noted between Er1kson and Blatz lAl

: though B'Iatz theory of‘rsonality development ﬁiepends great] y .f'.ii-fit:f:: :




f;‘j‘of the wor]d

- upon 1earning;3p*'~_w3menta1 per1ods are ev1dent For examp]e,

the'deVEJopmenf '?ent secur1ty is an 1mportant per1od for -

a1l children. §

chi]d's;f _1gn1f1cant agents (parents and - 1ater i‘
‘  fki f_s:stress a pos1t1ve direct1on to human |
personaJJi _fmany other systems emphas1ze patho]ogy
Thef f] components of the bas1c personalwty 1n

rfd the behav1or pattern components of B1atz se-'

curity.theori v:somewhat ana]ogous Dependent security (immature:

compTishment;fy aiacy, and 1ntegrity B]atz 1ndependent secur1ty o

__behaviorﬁpattegh f comparab1e to Er1kson s senses of autonomy and. “

Therorfentatiwd: fUBlatz and Jean P1aget regard1ng the ch11d
© was essent1a11y of |
hi:ve]opmenta11stsi _.yfht,~1974).' 'Q

l"'j f P1aget s theory 1s one of cogn1t1ve development in that he

1nswsts that cogn1t1ve growth 1s the 1nev1table outcome of the f
.:‘ch11d S 1nteract1on w1th h1s env1ronment H1s general q@ve1opment_}ej:aipt:
Cal pr1nc1p]es of organ1zat1on, equ111brat10n and adaptat1on imbodyf }_fff;aﬁ_ﬁﬂf'“

f;fh1s attempts at exp1a1ning what determ1nes an. infant s actions and~f['; T

is perwod that trust is. deveIOped as the,t'

i{logous to Er1kson S senses of trust duty and aC-Ai

- - Both have been labeled as cognttive de- p:

; :how he comes to dea] cogn1t1ve1y and effect1ve]y WTth h1s‘know1edge""



P1aget S stages of cogn1t1ve deve]opment are wel] documented

in the lwtarature (Ph1]11ps, 1969) Bn1ef1y; he v1ews thevchlld

as progress1ng cogn1t1ve1y through four stages, namely (a) sen-

SOrTmotor ,(appngklmate]y 0 - 2 years) (b) representat1ona1 stage f:

(approx1mateTy 2 - 6 years) (c) concrete Operat1ons (approx1mate-

| ly 7 - 1] years), and (d) formal operat1ons (approx1mate1y 12 - 15; .

years) These stages fo110w one another in an 1nvar1ab1e sequence
and appear at approx1mate]y the same ages in a]] ch11dren ”It!; f

takes unt11 ado]escence for the deve]opment of ab111t1es to hand]e .

abstract forma] reason1ng tasks when symbo]s can be man1pu1ated;j;:, -
an adolescent can begin to reason w1thout be1ng bound by 1mmed1ate;;a." |

concrete se1f centered&percept1ons._;_ L f | |
| For P1aget the growth of cogn1t1ve 1nte111gence is reflected'tg

. 1n the ]anguage of the ch11d (P1a t, 1959) and also 1n the moral

j'son1ng and mora1s, a decenter1ng from Ch1]d1$h egocentr1sm com-~

'8,

I'Aness 1n wh1ch 1deas of respons1b111ty, 1nc1udeg autonomy, rec1proc- »f

ity, and 1ntent are grasped as’ 1mportant The>e are two different

‘moralatles that the ch1]d fol]ows name]y . one w1th adults and ex-

A.ternal author1ties (rules of constra1nt), and one w1th peers and

"fpplaymates (rules of mutual agreement and cooperat1on) : For P1aget.

_reason1ng of the ch1]d (P1aget ]965) { In the development of rea-lffi'-5£Z

?mences SO that a ch11d beg1ns to be comm1tted to 1ggtc. rules, fair-a i

: ness, and/Tdeas of . Just1ce There 1s a growth of méra] conscious- ?77""
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. as with Blatz, cooperation along with autonomous development . is con-

.

sidered idea1 in;personaiity development Menta] health in P1aget-

ian terms wdd]d be-an 1nd1v1dua1 characterized by ab111ty to handle -

' abstract forma] reason1ng, and a moral: consc1ousness wh1ch 1nvo]ves

cooperat1on and autonomy These two comg\nents of menta] hea]th ,

are proJected on the- 1nd1v1dua1 S soc1a1 m££r1x and. on 901ng gen- -

eration.” E R B - L

B]atz and P1aget show remarkable s1m11ar1ty For both the"

ch11d is an act1ve agegt in h1s env1ronment The chlld accordlng

to h1s un1que const1tut1on and capac1ty, is se]ect1ve (a551m11ates) fn

and changes (accommodates) as he operates 1n hﬁs surroundtngs,

Learn1ng for both theor1sts 1s exp1a1ned in terms of adaptat1on

i The ch11d deve]ops cogn1t1ve sty]es (1 €.y hab1tua1 patterns of :

deallng w1th varwous s1tuat1ons) Prob]em soly1ng for both cogn1-i

)

t1ve theor1sts 1nvolves consc1ous thﬁﬁght the sett1ng of goalsC}\ s

mak1ng pred1ct1ons and dec1s1ons, tak1ng act1on, and acceptlng con-. S

sequences

' The goa] of educat1on in. B]at21an terms was to develbp f]ex1-.

b111ty in prob]em so]vxng, wh11e the goal 1n P1aget1an terms was to

foster d1vergent th1nk1ng The goal and curr1culum piann1ng were

‘v'l A

essent1a11y the same A ch11d 1n educat1on for both must be: chal-. .'?

ﬁ
lenged by the personnel and the mater1a1 to meet the1r needs Ear-

1y ch11dhood programs that are most successfu] are P1aget baseitf



(Kamii, 19735 and are most 1ikevthe Blatzian nursery school. The
centra1 concept 1n>Blatz notion of early ch11dhood education is |
to he]p children "]earn how to Tearn®' Blatz can r1ght1y be called
the Father of Canad1an Nursery School Education.

Lawrence Koh]berg s theory of mora] deve]opment-prov{des some
111um1nat1on on the concept. of menta] hea]th and. security theory
Bas1ca11y, Kohlbery believes that moral deve]opment evolves through
. a series of sequential stages The three 1eve1s of moral develop--

ment are the premoral, the conventionalﬁ'and the prinéip]ed '

‘(Kohlberg, 1963, 1972) The three stages identified are influenced -

y cognitive development, soc1a1 1nteract1on and persona] growth
Moral development depends on a dec1s1on~mak1ng process |

A The movement env1s1oned by Koh]berg in a mental]y hea]thy per-'
, son is toward 1ndependent consc1ence and freedom from extérnal au-
thority, but at the samé time.a concern for the good of soc1ety |
It is a long, comp11cated process. that deve1ops 51mu1taneously w1th
1anguage and thought Koh]berg (1966) states that 1nte111gence

,'quot1ents corre]ate we11 w1th matur1ty of mora1 deve]opment and

\falmost equa]]y we]] with behav1ora1 measures of honesty The hlgh- g |

.er stages»1n theaprinc1p1ed 1eve1 (Leve] III) are rare]y atta1ned
by‘indiVidua1s They tend to ex1st for- 1dea11st1c purposes (1 e., ;'
a state reached by very few 1nd1v1duals) l

Blatz d1d not e]aborate upon: mora1 deve]opment per se but im-

38 s
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plicit in his notion of deputy agents is theAconoept of morality.

If an indivtdua1 tends.to use defense mechanism in dealing with

many Sitdations; he is not directly af effectivety}hand1ing that. '

"sitoation. It may be that the individualts‘skil1s (social,’cognil.: o
tive, orlemotiona]) are not adequate to deal. with the situation. _-

Theretore, in B]atz secur1ty theory, an 1nd1v1dua1 who does. nota%\\

hab1tua11y depend upon the use of deputy agents to handle various

situations in his Tife is sa1d to have the tendency toward good

moral deve]opment. However the degree of mora] development is _//

| not specified and appears: to be dzdendent upon 1nte1]ectua1 and :

social competences. The writer thnnks that,th1s is a weakness in

the securdty theory | : o v B

Dabrowski's theory of emotional deve]opment has re]evance to ‘
menta] hea]th theory and to secur1ty theory Dabrowsk1 states that B

the movement from one p01nt in the deve]opmental 11fe of a person

to a h1gher 1eve1 requires a d1s1ntegrat1on of certa1n aspects of

the persona11ty before a new 1ntegrat10n is poss1b1e Th1s person- L

| a11ty transformat1on is known as p051t1ve d1s1ntegrat1on In emo—< ;

t1ona1 development the 1nd1v1dua1 proceeds through f1ve leve]s, |

name]y. prwmary 1ntegrat1on three levels of dls1ntegrat1on, and

‘ 'secondary 1ntegrat1on. In pr1mary 1ntegrat1on, the 1nd1v1du21 3 . ,~;;

.behav1or 1s or1ented to sat1sfact1on of his: bas1c needs and is- R

_ who]]y egocentr1c The three 1evels of d1s1ntegrat1on are charac-

4 . . \



terized by doubt,.uncertainty, possessiveness, poor self—cdntro1,
and overdependence on others (Level.II); astonishment, disquietude,
and dissatisfaction with oneself (inner tenston or positive malad-

s

justment occurs Here) (Level 1II). Level IV is characterized by

| se]f—awareness, the ability to distinguish between subjectfobjecti;'

A dn oneself, auto therapy, and educat1on -of onese]f The secondary
1ntegrat1on stage'(Level V) is reflected 1n behav1or that 1s “char-

acterized by 1os1ng oneself for mank1nd (putt1ng man's needs ahead

of one's own) These people (Leve] V) are possessed w1th a m1ss1on“

that transcends the self and/or the culture (e.gt,'Buddha, Chr1st,

1Schwe1tzer Vanier). - B

Dabrowsk1, Kawczak and P1erchowsk1 (1970) use the term "pos1-,-

tive d1s1ntegrat1on" to 1nd1cate the d1rect1on of a person S emo-.

vtional growth away from soc1a1 env1ronmenta] factors to a more -

Y

fully se]f determ1ned 1nd1v1dua1 to a self regu]ated, more com="
. 13
p]ex h1erarch1a1 structure Negat1ve d1s1ntegrat1on, however,

often ends in menta] 111ness, wh1ch occurs around Level II This .

type of d1s1ntegrat1on s characterized by externa1ity, r1g1d1ty.

'and a lack of emot1ona1 re]at1onsh1ps w1th others

44

To exp1a1n the dynam1cs of persona11ty development, Dabrowsk1v:],: .

,'(1964) states that there is an 1nc11nat1oh in man to evolve from

'i]ower 1evels of persona]ity development to higher ones Two types o

' of“persona]1ty deve]opment,are~spec1fied, name]y, normal-or;bior=f-:7 C



1ogica11yiand socially determined deve]opment and acceierated or
autonomous deve]opment ‘A key factor in Dabrowski S theory is ex-

Citability in multipie forms of psychic act1v1ty (1 e., psychomotor‘

--need" for phy51ca14action), sensuai (1nputs of pleasure andvdis~' '

. pleasure); intellectual (ana]ysis,andliogic); imaginational (dreains,

images, vicarious visualiZation); and emdtional (re]ationships with

others and‘oneseif)* Acce]erated personaiity development (ideal)"‘s
| characterized by overexc1tab111ty 1n the above psychic forms, w1th

_ empha51s in the 1atter three Anxiety 1s the behav1ora1 correiate

' of an 1nd1v1dua1 s 1nc]1nation toward psychoneurosws and emotional
.richness and depth Acceierated deve]opment is highly related to
profound knowﬁedge of onese]f and a deep experienc1ng of life

A menta]]y heaithy person in Dabrowski s sense wou]d be an.

1nd1v1dua] w1thra "rich developmentai potential ". He 1s self de- :

termining, stands steadfast]y by h1S conv1ct10ns, responds to se]f- o

induced cha]ienges, 1S se]f aware, and has the f]ex1b111ty to

change. Th1S 1s a 1ong, s]ow, and sometimes painful process 1n--ff'sf

f-voiVing soc1a1 1nteraction and 1ntro— (retro-, pro ) spection

Imp11c1t in Dabrowski s theory is»a conviction that maturity ;'"775

"~ and psycho]ogical hea]th are not freedom from ten51on and anxiety,'_ -

"fDabrowski thinks that ten51on and anxiety are significant prereq- .f;],f

VhfuiSites and accompaniments of increased self—insight, creativity,ifr? ‘

and seif preservation



It should be noted that Dabrowsk1 conSiders “the persona]ity
“ideal” (Level V) as. a state which can be approached known for i
fleeting moments but never fu]]y attained There appears to be a -

o c]ose re]ationship between Dabrowski 's "idea] personaiity" type
' and Masiow S (1970) notion of the "se]f actualized person."
| ‘The striking 51m11ar1ty between Dabrowski and B]atz is focused“ -
‘ ‘,.on the concept of anxiety Both theorists con51der anxiety as a
'necessary and'integrai part of higher personality attainment and
*deve]opment Blatz conSiders 1nsecurity w1th 1ts accompanying ‘ iﬁ'“
anxilty as growth produc1ng, if it does not incapac1tate the 1nd1-« |
l vidual, B]atz (1934) states that "An 1dea1 1nd1v1dua1 1s one who
s compensating in any one of the life areas for a 1ack in others,;ﬁf.“*7 :
"so that when a crisis happens he 1s able to adJust" (p 8) i:
"motivates the 1ndiv1dua1 to make efforts at 1earning the necessaryl‘f'”»"';;' ‘
N skills in dea]ing w1th various situations B]atz (1966) writes, iftg;
d“In which 1t is shown thaxiinseCurity may be the result of choice
or may be thrust upon one, and that is the basis of 1earning" *?‘
s(p 44) Hence, an indiVidual deveiops 1ndependent security and '
\nmture dependq.t security by handling 1nsecurtty and anxiety in -tlgtk ”
various areas of 11fe The on]y route to security is via the road :;;'i”
| _of insecurity | Persona] growth 1n both theories depends upon the gt Td'("v'
:h - method of hand]ing insecurity S ‘

A]so the second 1eve1 of Dabrowski s theory of emotiona] de-u}f



'-velopment conta1ns a behav1ora1 component S1m11ar to BIatz 1mma-.; -
ture dependLnt securlty Overdependence on others 1s 1nd§hat1ve "1>‘

.of lack of se]f d1rection 1n Dabrowsk1 5 mode] wh11e B]atz con-
siders 1t a persona11ty weakness. if 1t pers1sts 1nto 1ater 11fe

K In other words. 1f an 1nd1v1dua1 f1xates at th1s level, he ceases e
‘to grow and deve]op in Leve]s III IV and V. 1n Dabrowsk1 s sense |

and does not develop 1ndependent securlty and mature dependent se-

‘cur1ty\1n B]atz schema , f;;‘- n‘ ": _ _Z ;j;"’:f" ~,,‘;w_js. TE;':'V'

Dabrowsk1 S theory of persona11ty deve]opment 1s 1arge1y emo-:h";s -

: yt1ona11y based wh11e B]atz theory 1s cogn1t1ve 1n nature Th1s,-f:f'
'h1s cons1dered a ma;or d1fference : “ " | h': ; |

~ The 1ntention of th1$ sect1on was to state the contribution

‘ of selected perSOnal1ty theor1es to an understand1ng of mental
:-vhealth A]so conceptua] s1m1lar1ties of Blatz theory of secur1ty

,“to other theoret1ca] pos1tions were made

Certa1n trends appear 1n the theories regarding conditions °ff?;ﬁf fff;”ﬁf?-

‘mental hea]th The sat1sfact1on of bas1c bodf4y'needs is a condi~‘ .

o t1on of the hea'lthy personahty espoused by Freud i demands) and""

i :'Su111van (pursu1t of satisfact1on) fh1s 1s not considered & suf~'

' s.h‘1f1c1ent cond1t1on of menta] health.‘ _."» J'TY'

Another aspect of menta] hea]th ?E the focus on a. psychologica]

t.var1ab1e that 1s fundamental 1n healthy menta] deve]opment This is

‘.1Hn0ted 1n Ad]er s quest for super10r1ty, Su111van s pursdit of Secu- .«51:1.£_. .

Y
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o r]ty, Erikson S ego 1dent1ty, Kohlberg S mor311ty, and Dabrowski s .

search for high levels of emotional develOpment /- |
| ; A,Significant focus in the theories-is the-importance4of"thef
self—concept ThlS s noted 1n Adler s style of life, Dinkmeyer S
Selfnconcept Erikson s sense of 1dent1ty, and Dabrowsk1 s self— ..f‘
. awareness Again whether these theorists are discus51ng the same
1concept is debatable | | | '>_‘

Satisfying 1nterpersonal relations 1s another trend streSSed |
:_by some theories Adler, Dabrowski, Erikson Kohlberg. and Sullivan
consider 1nterpersonal relationships as being 1mportant to the de--~h
| velopment of a healthy personality } = ’a‘ ' .' | ;‘_‘ |
o Moral growth and development is stressed as fundamental to the |
?'Tlhealthy personality by Piaget and Kohlberg Piaget and Kohlberg

"‘stress the 1mportance of morality to children s growth and develop-w

.f.ment?"‘ v _ L e e e SR
| A summary of the conceptual similarities of Blatz seeurity

-ﬂ"atheory to other theoretical positions is depicted in Figure 2’ (P 29)

) H*w: Early Influences on and Gene51s of Blatz Security Theoty

A comprehensive analy51s of the early 1nfluences on and geneSis
of Blatz securfty concept is desirable for a more complete underStand-

':ﬁing of security theory Laidlaw (l959) considers it a necessary pdece
: ¥

| 7:{0f work However, 1n an effort to trace the-roots of Blatz Personal-,:a¢z7fk53”{

:*i"ity theory, a close examination of his favorite teacher while study-~“- Sl



.
o - S g _
-ing at the UniverSity of Chicago--Harvey Carr--is made Freud s

vwritings and a summer schooi experience with Lewin aiso 1nfluenced K

)

: Biatz thinking It must be kept in mind that Blatz was influenced B
by his medicai background and by Deweyism the progressive educat-v g

1ona1 thought of the time The mentaj health movement of the early B 'ﬂ-'ﬁv*‘i'

| 'i-1900 s, with its empha51s on the p051t1ve, preventative approach,,._:fff7

}infiuenced Biatz, as weli as the experienced encountered in the two,*h7f‘"

:-_great wor]d Wars Traces of the origins of Biatz security theory ;ﬁ o

";,are noted in his writing as eariy as 1928 with the first written

= ‘appearance of the theory in 1934 (B]atz) and in 1940 (Sa]ter)

i

',: Background and academic profi]e of Blatz Blatz parents camekfgyf“" '

'f to Canada from Germany in 1868 to settle in Hamiiton. Ontario

' f:wilheim Emet Biatz, born in 1895 was the youngest of nine children.;gi’lﬂf .

"AfHe obtained a B A in 1916 and a Master s Degree in PS¥Ch°’°9¥ in’
”y19]7 at the UniverSity of Toronto His the51s was a study'of the

31'h;degree Sponsbred by aLschoTarship, Biatz went to study in the

”"PSYCh°109y Department a the University of Chicago under Dr Harvey 75; T
“fVCarr A the51s on: a study of phySiological changes produced by the'effkhliﬁffjfi
"“Qemotion of fear ied to hlS Ph D degree which was granted in 1924 fi;}i7i7fvi?75

_gychoanalytica] ipf]uence As a young man.vBlatz read the

:ttfffought countiess academic batties with the Freudians throughout hisifg,ﬂf,_,,viﬂ;

"’hj adrena] g]ands “In; 1921 B]atz obtained h1$ Bacheior of Medicine ;*ﬁffb

".j'entire works of Freud and had set forth to prove him wrong He:f;?"*"""ﬂ‘i':"
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activegTife The reTationsh1p of the psychoanalytwc school and the
v1ews her by Blatz was a h1ghTy negat1ve one The nature of the
}negat1ve reTat1onsh1p empha51zed cqnsc1ousness rather than the un-i ,}
' consc1ous The reTat1onsh1p of Freud s and B]atz thqories w1TT |
-dbe e]éborated on elsewhere 1n the thes1s Some of Blatz d1sc1pTes "ff -‘:
:_'(A1nsworth Note 2 Northway, Note 3) th1nk that Freud was the maJor
,rpsycholog1ca1 1nf1uence on. h1s th1nk1ng A s1gn1f1cant not?%n of
ot the Freud1ans that infTuenced Blatz th1nking was that the f1rst
: :f1ve years. of a ch1Td S Tlfe are crucia] 1n estabTishlng h1s per-~fse;ftf:c7;

N sona11ty Lvttle was known as to what actua]]y happens dur1ng |

- th1s ear]y per1od of wae

The 1nf1uence of Professor Harvey Carr At the Un1versity of f‘;f-t147-”

' _'Toronto, BTatz had studled psychiatry, and w1shed to study psychoT-fﬂ,<°"":“

- - ogy to determ1ne what 1t had to offer 1n the understanding of human;i'fl o

- ffbe1ngs The Chicago School of Functionalism, under the direction

““w;fdo ‘they do 1t?" (woodworth. 1948) Its aém‘was to emphasize the

_._.v1ronment Psycho]oqy, at that time in h1story. was emerging from 25;;?;;},

; C
-.and deveTopment of Harvey Carr, was the source of Blatz 1dea of

;f: consequences,“ wh1ch became the crux of the security theory

'fifs,(Northway. Note 3) Funct1onaTism, an American system of psychoT— hftiite"'d

”'id:ogy, attempted to answer the quest1ons, "Nhat do men do?“ and "Why ;f”tfﬁﬁilﬁfi.

'T:functlon and consc10usness of man s behavior 1n adapting to the enif;;:EJA'ﬁﬁ‘»‘

";{f /the sterile Taboratory to the app11cat1on of its findjngs to the



_ human 1n h1s env1ronment '
Organ1sm adJustment was the centra] theme of Carr S textbook
"-(Carr, 1925) Carr S theory of sensory consequences as 1t re]ates'
to 1earn1ng 1s reflected 1n Blatz" secur1ty system Carr felt that
.’adapt1ve behav1or was the subJect of both psychology and phys1ology‘ S ;'i
aPsychology is concerned W1th all those processes that are d1reet1y B
'1nvo]ved 1n the adJustment of the organ1sm to 1ts env1ronment, whlle (
L "'phys1o]ogy is engaged 1n the study of v1ta1 act1v1t1es, Such as c1r5 (ﬁ
d..-cu]at1on, dlgest1on, metabo11sm, as they re]ate to ma1ntenance of ‘)"
-i,the structura1 1ntegr1ty of the organ1sm | | - i
| _ Carr def1ned consc1ousness as a set of processes wh1ch are s1m-3f: B
}lwlar to other abstract concepts 11ke 1nte1119ence and w111 power |
'1Four assumptions of funct1ona11sm clear)y stand out (a) Behavior |
'td1s 1ntr1ns1ca11y adapt1ve and purpos1ve (b) A]] sensory st1mu]1
- f;affect behav10r (c) A]l act1v1ty 1s 1n1t1ated by some sort of. sen-:?rifo ﬂf
‘Lsory st1mu11 (d) Each response modif1es the st1%u]us situation.n'.tlf"
| | Carr was w1]11ng to take over association1st1c principles in
if_h1s explanat1on of 1earn1ng Learn1ng. bas1ca11y, was/a process of ;T'fgfﬁﬁkh
f)establvsh1ng assoc1ative tonnect1ons 1nto new and 1arger units e

;"Vf{;Carr S. pr1nc1p1es of behav1or selection must have 1nf1uenced Blatz

| ”?nf)Attent1on mot1ves and 1earning were the ma1n agents of’behavior jf;::’ﬂ;j:n<'?

| lselect10n for Carr He conce1ved attention to be a pre11m1nary act

or sensor1motor adJustment that faci]itated percept1on Motives

{)}f~;'it directed act1on and thereby determined which behavior occurs. Learn—%@fﬂf*ﬁfivf
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_;1ng 1S'necessary for.the_satjsfactiOntand adestment of the organ- T

" ism to ‘1ife.

Kurt Lew1n s ‘time’ percept1on " One summer'B1atz met”Kurt'tewin -

I

.at the Un1vers1ty of Iowa Lew1n (1951) had evo]ved the concept of
~t1me»percept1on It stated that in the course of deve]opment the
v_ ch1]d becomes aware that 11v1ng 1n the present 1s partly determ1ned
: by ‘the past and that the present he]ps determlne a remote future
t’ | ‘Bl tz, then work1ng 1n Juven11e Court, rea112ed that de11nquents act,;
‘“lijthey do because they are not able to foresee the consequences of
‘Athe1r acts Ignorance of the cause and affect seemed to be tHe cause
r;.of de11nquency Th1s t1me perceptton’:s an 1ntegra] part of B]atz
def1n1t1on of consc1ousness The expectat1on and anticwpat1on of the
next moment( ) g1ve mean1ng to the concept of tlmef Lew1n (1935)
‘t_,be11eved that behav1or was a fUnct1on of the person and h1s enV1ron--ci?~%-l
,;_ment [B f(PE)J Th1s equat1on 1nd1cates the comprehensiveness of
;ihls approach 1n understandlng the tota1 personallty Blatz described
| a person 'S security hy the un1que 1nteraction of the person with his ,
ﬁ_eenv1ronment B b R L

-_ Med1ca1 and educat1ona1 1nf1uences Therd'were two other sources

| ;of 1nf}uence on B]atz th1nk1ng 1n add1t1on td _ffcho]ogy The first |

':1}f1mportant 1nf1uence 1s h1s med1ca1 background especia11y 1n the area 1 m}{f;e
':-;of phys1ology This med1ca1 influende 15 ref]ected 1n h1s security '
lfﬂitheory H1s Ph D thesis was on the phys1o]og1ca1 changes brought

""frfjabout by the emotton of fear.} B]atz fe1t that medica] doctor

MR T R .




: study psycho]ogy rather than psychwatry The physiologicalbstates
of seren1ty and anx1ety are ant1th1ca], and involve’ d1fferent body
’tens1ons They re]ate to the state of the body which accompany the :'i
Q R psycholog1ca] states of 1ndependent secur1ty and 1nsecur1ty Th1s t
R ‘} psychophys1ca] 1ntegr1ty or 1ntegrat1on (1 e., anx1ety and 1nsecur-
- ‘p1ty, and seren1ty and 1ndependent secur1ty) is an’ 1mportant aspect |
7?;~gof B]atz Securlty theory | | | S
R ; Secondly, the ch11d study. movement led by Rousseau Montessorw, .
‘{}ﬁ-"and Pesta]ozz1 1nf1uenced the way Blatz perce1ved ch1]dren These
_} educat1ona1 ph1losophers emphas1zed the need to: treat chi]dren as |

’ ,'} ch1]dren and not as m1n1ature adu!ts Contrary, however, to Rousseau S

: '?class1ca1 express1on of the goodness 1n chi]dren, B]atz described man 's

t'ually borrowed John Locke s notion of the tabula rasa (1 e ) noth- :

l,ﬂf«7§,81atz be11eved ch11dren vere the product of an 1nterp1ay between

tn#% h}ﬁithe1r const1tutfon and environmental 1nf1uences Also, B]atz ad-.,i,>¢x,
%L;n%' .

| ﬁ';t1ona1 enterpr1se is adJustment to ]1v1ng After Norld War I 1n thef,,ln
] d;-,process of rebu11d1ng society, peop1e fe]t that the future lay in '

3;reducat1on Ch11d study was v1ewed as 3. means to better understand

4 ';fch11dren o that they would become good c1t1zensc,;y}-ﬁi?j'}d‘,j_971¥-7;5';?};f

e

1 *,t'nature as: neutral (1 e N ne1ther bad nor good) Here, Blatz concept- IR

~'~;§,*»a%1ng ex1sts 1n the m1nd except 1mpress1ons receaved v1a the senses) ,‘,h‘”“"

Pos1t1ve mental health movement 1n North America--rhe Toronto IRt

‘“'hered to John Dewey s centra] concept that the purpose of the educae§5,1f~;%£;f

{ ff,pro;ect in chi]d study Pos1t1ve menta1 health, rather than the fffat'f"°w"



mere absence of mental illness, was the watchword of the early 1900's.

The first whttehHouse Conference on Children was held in Washington
in 1909. This resulted in the establishment of‘the;U.S.'Chi1dren's :

8ureau"in.19]2. Seyeral'leading u.s. universities‘developed'chtld 4

studyn]aboratories,' Child study in Canadafwas‘founded;by thgoLaura L

Spelman'Rdckefeller'Mémdrial'and~the“National Commtttee for MentaT
; Hygtene The r1ght person to’ d1redt chi1d study and parent eduea- -
. tion was found by Dr C. M. H1ncks and Professor E. A. Bott—-a Dr |
nW11]1am E. B]atz, 30 year o1d graduate from the Un1versity of

'Ch1cago

The experience of two;great wOrld Nars BOthfWorid Warsfpro;j-‘
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.

v1ded an(opportun1ty for B]atz to use h1s ski]]s and know]edge ”xa_j]_- o

'._WOr]d-war I, he was part of the Un1vers1ty of Toronto Hart House re~1~'-
- education'team It was the1r function to he]p rehab111tate wounded y:h;ng', o

~;Canad1an so]dlers recent]y returned from France From his work with»

'fshell shocked sold1ers. he learned of an- elus1ve human phenomenon

fwh1ch was to become an 1mportant area of h1s psycho1ogical inquiry |

"_--consc1ousness The Second wor1d Nar provided an opportunity for

h1s Canad1an nursery workers to demonstrate their nursery school know]—"

fery became a demonstratxon centre and model throughout Great Britain;;';i?3

A

Or1g1nal statements of sécur1ty theory Blatz developed and

"ifref1ned hlS secur1ty theory over many years of teach1ng, 1ectur1ng,1tflf;;“f;i v

- edge and techn1ques 1n B1rm1ngham, Eng]and The Garrxson Lane Nursrytfe”"“

"3‘;x'and estab11sh1ng the Inst1tute as a centre of research and tra1ning fiﬁiff?fwiv



ih chi]d development The evolution Of his theory is traced in his

A wr1t1ngs as well as those of his students and col]eagues.

On the 1ast page of Blatz' doctora] d1ssertation (1924) he
stated that heuristically "a ser1es of tests upon chi]dren of all
ages wou]d demonstrate the genesis of fear and any changes from
year to -year could be fo110wed through the1r deve]opment" (p 42).
The notion of fear became an 1mportant aspect of his theory Ways
of dea11ng w1th and hand]lng 1nsecur1ty<(fear) led Blatz to his
| systemat1c formu]at1on of secur1ty theory ‘Blatz beTieVedgthat:
" the more 1ndependent1y secure a person became the more new and
. unfam1l1ar s1tuat1ons he could accept Fear wou]d not be e11m1-

'nated but rather 1t cou]d become to]erable In th1s way, adven-

'ture is generated The seeds of secur1ty theory were germ1nat1ng

| .as B]atz comp1eted h1s Ph D.- and accepted the Dlrectorsh1p of Ch11dwt

Study 1n Toronto '€3

~In. dtscuss1ng the essent1a1 ﬁactors of good disc1p11ne, Blatz 2
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: (1928) a]]udes to the 1mportance that the chl]d appreciate the conjjr‘u B

s eguence wh1ch fo]]ow every act '»Also the ch11d must express

;w1111ngness to accept the consequences as the result of h1s own 5
efforts whether they are successfu] or not R A

B]atz and Bott (1930) descr1be good parental 1eadersh1p 1n

s

f:]terms of the ab111ty of one to regu]ate his own 1ife Th1s con->1 3

- sists ma1n1y ‘" h‘S JUdQNGNt in mak1ng dec1s1ons and then in abid*‘,é'dvl o

‘v'-1ng by the consequences after the dec1s1on(s) has been made



The theory of human secur1ty graduaTTy deveToped throughout
the 1930's and was First described by Blatz in a rather obscure -,
-pub11cat1on from the StateoUn1vers1ty of Iowa. The date was 1934
In a‘paper (1934) entitled ﬂ;man Needs and How They Are Satisfied,

BTatz descr1bed security as a fundamenta] human need. He writes,
“The secure 1nd1v1dua1 is one who when presented with a prob]em
chooses an a]ternat1ve and then is w1]11ng to. accept the conse-
vquences, whatever they may be. There are three words which- we
must emphasize. The first is w1111ngness, the second acceptance.
‘and.the thirdthnsequénces No matter what cho1ce you make you
"must be w1TT1ng to accept the consequences of that choice" (p. 3).
Securwty is achieved by dependence upon others and eventually by -
independence in four d1v1s1ons of T1fe The four phases or d1v1~v
sions of h1s soc1a1 m111eu are a purpose fOr T1v1ng, a vocat1on, anf< N
'avocat1on, and social 1!@1mac1es Achjevement of secur1ty-1n these
areas of life is a person's goal | o

© Salter (1940) wrote a monograph evaTuat1ng persona] adJustment.
based on the concept of security. “In 1941, secur1ty was def1ned 1n_
a secondary education pub11cat1on (Ontario CoTTegefof Education,
1941) s "a sense of-adequacy in meeting any giwen situation or in
facing future COnsequences-of an immediate act.p‘This Ts namedvasf
the.integratihg principle of hyman'adjustmevt;"i.ThearticTe_SUggests

. that development proceeds from»dépendent security.to.independent‘-f-*~7'

.
r



1

security w1th varijous - phases of 1nsecur1ty appear1ng dur1ng trans1-
tion in varigus 11fe ftelds (familial, extra fam111a1, vocat10na1
avocational,ﬂand philosophy).

. . L@ ‘
Blatz' book in 1944 contained one chapter (IX) that dealt with

the'concept of-psychologiCal security Secur1ty is defined as "the'

state of consciousness which accompanies a w1111ngness to accept

the consequences of one s own decisions and act1ons.“ §ecur1ty may

“be an unfortunate word to use- because the common mean1ng of secu~
rity 1mp11es safety - Safety 1s the. ant1thesws of psycholog1ca1 v
securlty. Th1s book became the def1n1t1ve statement of h1s view-
points in child development for 20 years S '\\_ ’

: Some 15 theses were wr1tten test1ng out: many of the hypotheses
generated by the secur1ty -theary. Some of these (Grapko 1953, _
Keschner, 1957, Sa]ter,-1939):he1ped c]ar1fy the concept of secu-'

Blatz' final book.(1§66) was a statement regarding human,secu-
.‘rity that.represents~the most comprehensive'documenthof his”theory-f
Blatz' v1ewpo1nts were a]ways popu]ar and st1mu1at1ng, and coU]d
inspire argument and d1scu551on among h1s 11steners Although h1s

', book Human Secur1ty (1966) was no equa] to h1s 1ectures (Ainsworth

57

‘j Note: 2), it has been ranked among the -top 15 “psycho]ogical thr11- "

1ers that honor psycho]ogy students choose to read (McCol]om. 1971)

B]atz descr1bed a secure person as one who 1s W11]1ng
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| to accept the consequences of his actions w1thout try1ng to avoid
- them in any way, and w1thout depend1ng upon someone.to aCcept them |
for h1m Serenity is the consc1ous component of th1s secure state
Imp]1c1t in the secure state 1s the acqu1$1t1on and appropr1ate ir
application of skills and knowIedge. A conceptua1 ana]ys1s of thet
| Security theory jS’tound on page 4, | | | |
Thus; the‘major'academtc"influences on Blatz' thinking were
.the American‘functionaTists and the. European Freudians -The pro-
greSS1ve educat1ona1 and pos1t1ve menta] hea]th movements in North
Amer1ca in the ear]y 1900 S were 1mportant sources of B]atz th1nk-
1ng€about-peop1e A]so _the two wars -enabled B]atz to app]y h1s
Jsk1lls and’ know]edge to rehab111tate shell- shocked so]diers, and

to tra1n Br1t1sh nursery school teachers. | B]atz was not a theo-

_ ret1c1an 1n the str1ct sense of the word but he was an 1ndepend-

ent th1nker of the h1ghest order He was the Canadian exp]orer of

e .
Cob
N . ) J

child study-and~development;

Blatz in.theQContext of Canadian'Psychology:‘~Past:and'Presentd‘n'

The contr1but1ons of Or. W1111am Emet Blatz to psychology were '

ka]e1doscop1c A var1ety of 1abe1$ have been used to descr1be h1m

. lecturer of 1nternat10na] fame, author ch11d expert, parent edu- :}-fjsf

l v

| cator, educat1ona1 ph1losopher theory bu11der and genera] dlS- L
fturber of academ1a The r1chness of h1s work and 1deas 11ve on )

desp1te h1s death 1n 1964

~ .



Promotion of positive mental health was the watchword of the - -

\

1920's. 'Blatz was hired by the,University of Toronto to estab-
lish a centre of research and training in_child.development. In.

1926 the ftrst nursery school’was éstab1ished by Blatz in'Canada

: B]atz brought an empha51s on. genetic and developmenta] psychology;_?

based on direct obJect1ve observatton of growing 1nfants and chi]-

- dren to the field of menta] hea]th 1n Canada Dur1ng WOr1d War II.

Blatz was asked by .the Canad1an government to help the Br1tish set
up. nursery schoo]s " He and his .child care workers set up the
Garrison Lane Nursery School in B1rm1ngham Eng]and The title of
“Father of Nursery Schoo] Educat1on" is most appropr1ate for ;
- Blatz., He pub11shed severa1 books on nursery schoo] educat1on f
(Blatz, 1937; B]atz, A111n & M1111champ, 1936; B]atz & Bott 1929
' 1930 B]atz &- Gr1ff1n, 1936 Blatz & M1111champ, 19&5 Blatz, -:::
M1]11champ, & F]etcher, ]935 B]atz & R1ngland 1935{)Poppleton &
B]atz, 1935). o ' B B
 The current Early Ch11dhood Educat1on movement 1n Canada has
1ts or1g1n in the Toronto schoo? The Inst1tute of Chl]d Study in

. Toronto, 0ntar1o Canada, cont1nues to offer programs 1n Ear]y

Ch11dhood Educat1on and research 1n Blatz trad1t1on

Parent educat1on was also cons1dered by B]atz to be very 1m~. vf :

portant 1n the development of chvldren.» A Parent Education D1v1-f

' s1on at his nursery schoo] emphas1zed the 519n1f1cance of cons1st- '."

0 El B
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_ent handling;of‘children during the'early, formative years The

current‘resurgence in parenting skllls (Callahan, l974 Dre1kurs &

Soltz, 1964 G1nott 1965 Gordon, l970) underscores the 1mportant

| effect parents have upon the1r ch1ld S growth and development s

o
Blatz academ1c and public léctures st1mulated th0usands of

. students and people It was hws method not only to 1mpart knowl- '

edge of{ph1ld development but to challenge and d1sturb the th1nk-_v

: ing of his l1steners

The publ1c became aware of ch1ld psychology through the expo-j-'

sure of Blatz via the news med1a (rad1o telev1s1on magaz1nes, L

R

‘and newspapers) oo ,‘h /- , .
‘ Blatz expert1se as a phys1c1an and psycholog1st was ably

'demonstrated 1n hws consultat1ve capac1ty to the Juven1le and Fam-{

1ly Courts of Toronto, Th1stletown Hosp1tal for emot1onally dlS-_“.i;.

turbed chtldren and to the D1onne q 1ntuplets Also he served :'ff el

'”as nré?ldent of the Canad1an Psychological Assoc1atlon 1n l958
A theory of personal1ty development, popularly called secur1ty

| 7theory, was developed by Blatz ’ Its focal po1nt was mental health

| '3Br1efly, an 1nd1v1dual who is wxlllng to accept the conseQuences 1f“'

Nof hlS dec151ons and act1ons is sa1d to be secure (serene) and

"'mentally healthy Conversely, an 1nd1v1dua1 who is unwﬂlmg to T

: :accept the consequences of. h1s dec1s1ons and act1ons 1s sald to be

ld‘1nsecure (anx1ous) and mentally unhealthy Blatz descrlbed h1s
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) securwty theory in two books (1944, '1966)' The secur1ty theoq{ be—-'r

came a. r1ch source of hypotheses that 1ead to a good deal of re-

search. As Arnsworth (Note 2), a student and\co11eague of Blatz, -

succ1nct1y states, ”I valued h1s theory as a source of hypotheses :

--and B]atz could f1re off more br1ght hypotheses in 15 m1nutes

~than most top sc1ent1sts manage to do-in a 11fet1me " t"
Educatxona] reform and sens1b1e pract1ces in teach1ng ch11dren 3

; .
werefadvocated-by'Blatz Th\\establ1shed procedures to-e11m1nate

c]assroom compet1t1on and crukaded against corpora] punishment..

B wh1ch st111 rema1ns a controvers1a1 fssue.

B a"d thYOUQh p60p1e in h1s teach1ng and w1th chnldren The tapes of;f’5

Northway, a col]eague of. B]atz has conducted 1nterv1ews with

a number of peop]e who have been assoc1ated w1th B]atz to deter- h"
mJne h1s contr1but1ons From ‘an 1mpress1on rather than an\analysis,'d.3

f.Northway (Note'3) reports h1s contr1but1ons to be

( ). persona]—-hws backwng and support 1n he]ping them

R . .
"get go1ng” or dea11ng w1th persona1 prob]ems'

:(b) h1s convey1ng a po1nt of v1ew to thousands of

o students many of whom are extendlng 1t 1n the1r
: ‘u* o
iown teach1ng, profess1ons, government oetc o3 and

£c ) hvs ab111ty to get muddled th1nk1ng changed by

d-cha]leng1ng d1scuss1on

Sl

ﬁu‘ It seems that hls contr1bution was primar11y what he did W1th ST



| Northway s 1nterv1ews are expected to be transferred from'the Brora
| Centre in Toronto Qntario to the Thomas Fisher Rare Books Library
: at the University of Toronto in Apri] of 1975, _

. The contributions of B]atz, a great Canadian psychoiogist. are
”adr01t1y summarized by others 1n euiogies (Bernhardt, 1964 Grant

1965 Miilichamp. 1965 Northway, 1965) An unpubiished tribute by

,Bernhardt (1964) succ1nct1y outlines Blatz contributions and states }Zn‘

_ithe high esteem felt for him by hTS contemporaries ';Ihe:tribute,is;'_

- fOund in Appendix Q

v

/_.
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Mental Health Historlcal and Recent Conc_ptlons

The def1n1t1on of mental health and what const1tute the '
cr1ter1a of mental health have been a moot questlon throughout ‘

the years. ThlS chapter w1ll attempt to trace the d1vergent v1ews

. of the def1n1t10n and cr1ter1a of mental health Secur1ty theory

T proposed as an attempt to- br1ng convergence or lntegrat1on on _g
‘-'the concept of. mental health Instruments des1gned to obta1n a

measure of mental health (secur1ty status) wall beqbr1efly d?f i

'scr1bed

: *Mental Health Attempts‘at'befinition e

Although there is no standard def1n1t1on of the term "mental i o

.;}-health " there appears to be some convergence of the concept T o_i;,fp';-:}i

'-or three decades ago global def1n1t1ons of mental health were

:fproposed by Ch1sholm (1943). Klefn (1944) and Osler (1951) Suchlé

. ;all encompass1ng statements as- "the state of mental, physical andiﬁﬁi.:3 ]

7'f,soc1al well be1ng"'and "sound m1nd sound body" Were put forth Oth-»

s _jers, such as Anderson (l943) Thorpe (l950), and wall1n (1935) de- . ." .

S scrlbed mental health 1n terms of. n?qative or»pos1t1ve factors ar- S ;4'_$

"«ﬁfgranged ina hierarchial manner Mental health has been y P”Ed

" g;to as an absence of symptoms of maladjustment Griffin, Laycock, »5 ;:g;;;fp

'~f_and L1he (1940) define mental health ag satisfactory adJustment and

1ﬂadaptat;pn to soc1o cultura} requirements b1nding group membershlp



e e : - » : ) <
. N . . . : ' : ; o .
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A

d The convergent def1n1t1on of mental health empha51zed pos1t1ve
factors (max1mum effect1veness, sat1sfact1on, cheerfulness, so-.
b»c1ally acceptable behav1or, and the ab1l1ty to face and accept the
»real1t1es of llfe) not merely the absence of mental 1llness
Blatz theory of secur1ty lS ton51dered to be the 1ntegrating

,concept of mental health It emphas1zes the development of sélf-

reliance, as well as cooperatton W1th others ln our. daily act1v1-_'

. _t1es~ The conceptual components of Blatz theory has been discussed A

_.1n Chapter Iijf thlS thes1s Grapko (l957) a Neo-Blat21an, writes,f S

_5"The ch1ld who is helped to see success in his mistakes progress

'b‘1n h1s failures, sat1sfact10n in hlS persistence, hope 1n h1s dally _fiptfggd~¥

h problems ach1eves an. or1entatlon to learntng and to l1v1ng wh1ch

assdres h1s mental health" (p 4) ;;&w7*4“j ?ng;'

l

Recently, Gr1ff1n (Note l) writes that mental health. l1ke o

- mental hyglene and feeble m1nd dness, is a term that has ephemeral
llf‘ChaTBCte”’SthS In hls words, "there 1s more. 1nterest and con- ;f L

,_,cern in educat1on about mental health than there ever was.“ Only »~fé.%r*

;.1t s not called that for fear that parents colleagues, and even
}the chtldren themselves w11l feel st1gmatized“ (pp‘ 2 3)
'spec1al fac1llt1es for excepttonal chtldren and the emphasis on

"fpersonal soc1al development programs, such as Dinkmeyer s DUSO

‘f-'program, in our schools support Gr1ff1n s/comment It 1s the ed-ﬂbdf

.
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ucationai system 3 1ntent to develop p051t1ve mentai health

L

-'_Criteria of Menta] Health Two Trends .; ‘_f.A_;p. oo L

" The. 1ngrednents of optimum mentai hea]th have been a: moot '

' question A 11terature survey indicates that the maJority of con- '

fmcepts can be c1a551fied under two genera1 headings (a)ythe:de- .h

veIOpment and enhancement of the seif and (b) satjsfying'andféf_f.‘_ 1

fective SOC1a1 reiations | g _ 2511t -.: | ; | o

Eight concepts are c1ted 1n the 11terature as being 1mportant "‘;ziu{{

"criteria for the development and enhancement of the seif They |

“j are as fo]]ows '( ) maturity, (b) seif—confidence, (c) fac1ng re- :

| ;aiity, (d) se]f inSight (e) integration,;( f). equ111brium, (g):f’ilfii;

adaptability, and (h) self reahzation."~ ' - -

Five concepts are noted in the mentai health 11terature re-- »”‘

| "_“1ating to and 1nv01v1ng sociai re]ations These concepts are iist-;i'lif.”"

ed as (a) soc1a1 partic1pation._(b) feeidng of be]onging, (c)
. N g

'T_~iiove, (d) respon51b111ty, and ( ) emanc1pation and 1ndependence

The criteria emp]oyed by a variety of writers as to what con—f:;efr}ff?p‘

"7fst1tute the suff1c1ent conditions for mental health 1s a moot

{‘question and awaits future study and research Security theory as 1%;‘f;-f*b

o mental hea]th construct 1s conSidered by the writer as an at- ey

: -§7tempt to clarify the criteria of menta] health



| Measurement of “Security“
Dur1ng the ]940 S and 1950 S» attempts were made to obtain
psycho]og1cal measures of security. No]ff (]947) dev1sed a secu?

r1ty test 1ntended for use w1th ch11dren It cons1sts of nine ,

‘5-fpa1r of draw1ngs of s1tuations In each palr, one draW:ng is de-

' s1gned to reflect fee11ngs of secur1ty, wh11e the other drawing
7’represents 1nsecur1ty For examp]e, in one palr of draw1ngs a |

ch11d is sw1ng1ng h1gh 1n one p1cture and sw1ng1ng low 1n the -

.other p1cture For each of the nine. pa1rs, the test requ1res that~wo'
._‘the ch11d 1nd1cate h1s preference Accord1ng to wo1ff the 1nse- ﬂr

“cure ChT]d, if g1ven a cho1ce, w1]] tend to prefer to be the ch1]d,z :

ﬁﬁas contrasted to being- happy, he 1s 1nact1ve and has negative so- 15
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- Z,'who is 1ack1ng in darlng and 1ndependence He tends to be ser1ousf}_¥"3 T

cial contacts w1th dthers The resu]t of wolff 's test has been S

1'-i'stud1ed w1th a poor outcome 1n separat1ng secure ch11dren from in-lv[,*a?$~

secure ones T

Mas]ow, H1rsh and Hon1gmann (1945) deV1sed a\quest1onnaire

.;cons1st1ng of 75 quest1ons to measure security-insecurity This

'} quest1onna1re is. c11n1ca11y der1ved and 1s based on 14 subaspects/
' ~e1fof secur1ty There has been no effort to 1ntegrate the criter1a

t,f]to descr1be and evaluate menta] health, and no attempt has been ’;:;]'!‘yf., o

”'_made to re1ate the concepts emp]oyed



Kooker (]959) dev1sed a teacher check Tist to 1dent1fy four

='adJustment var1ab1es, name]y, secur1ty, 1nsecur1ty, ach1evement

i

and boredom in e]ementary schoo] chlldren | Forty -nine 1tems were -

'composed to reflect the above four "feel1ng states“ that are not"

operationally def1ned The mean rat1ng reratlng corre]at1on for

the four var1ab1es was 93 and the mean between observer corre]a-

t1on was 70 Negat1ve corretat1ons between seCur1ty and 1nsecu-

r1ty scores, and between ach1evement and boredom, suggest that

| these two states represent a cont1nua in the behav1or of ch11dren.-'

LA]so, chlldren rated h1gh 1n a fee11ng of ach1evement were 1ess

e tardy tﬁan ch11dren des1gnated as being bored w1th school Inter-f,h

'est1ngly, the corre]at1on between the two cont1nua (i. e ,. secur1ty- .

- 67

,1nsecur1ty and ach1evement boredom)>1s 85| Th1s ftnding suggests'ﬁz )

| that there 1s a- strong relat1onsh1p between feellng secure and h1gh~,,

‘::;ach1evement in elementary schoo]

' A1nsworth and- Grapko have attempted to measure secur1ty gu1dedﬁ' o

| and based on the theoret1ca] formu]ations of B1atz.;>

Sa1ter (1939) deve]oped a securlty test to meaSure

",_The test was ref1ned and more tests were added 1n the areas of

hl'havocat1on and ph1losophy F1na11y, the tests were published 1n a

-’_s1ngle vo]ume Jﬂﬁht]ed Measurtng Secur1ty 1n Persona] AdJustment ";5ﬂ'

by Amsworth and A1nsworth (1958) e

v

"7~adJustment in the areas of fam111a1 and extra famf11a1 1nt1macies.a}f_ffﬁqg”” i



Grapko (1953) dev1sed the Inst1tute of Ch1]d Study Persona11ty
Sca]e It was deve]oped to measure an individual' s secur1ty 1n
three areas of llfe ‘namely, fam111a], social, and avocat1ona1
A]so Grapko, (1957) has devwsed a school ch1]dren 's ‘test of secy-’
rity, ca]]edfthe Instntute of Ch1Td Study Security Test, wh1ch 1s
a measure of a ch11d s menta] hea1th Both of Grapko s tests are.
exp1a1ned in more. deta11 1n the Method sect1on .

F]1nt (1959 1974) has deve]oped a “test: for 1nfants (3 - 24

months) wh1ch y1e1ds a measure of secur1ty It measures the ch11d S

o ab111ty to accept dependence upon hws caretaker and to put forth
. -'effort when the occasion ca11s for 1t Both of these aSpects of

"behavzor are ref]ect1ons of the ch11d S sense of secur1ty and feel- 3

ing of se]f-worth .

These ch11d psycho]og1sts (A1nsworth F]int, and Grapko) con-v'
-;cur with Blatz in the1r be11ef that secur1ty 1s the s1ne qua non o

'wh1ch contxnual]y st1mu1ates and g1ves expre551on to human act1v- :

Tl

ity,

T N
-



Part B

"Empirical Analysis
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CHAPTER IV

Review of the Relevant Literature to the Empir1ca1 Study

This sect1on will deaT With. Tong1tud1naT studies regard1ng | \§
personality development. Stability or continuity of certain per-
sonality variables wiTT‘be examined. The emphasis in reviewing |
the Titerature will be ﬁocused on ]ongitudinal studies that reflect’
stability of~personaTity variabTes that are reTevant.to the emoire--

L]

ical study tosbe reported. Reference is made to stud1es on secur-

-

ity in the Selected B1b11ography | o . og:

The Enduring Nature of Persona]ity and Character:.‘some ReTevant
Studies.. , _:f . B SN
In1t1aTTy, Tong1tud1na1 stud1es were concerned w1th physwcaT
growth (Bayer & BayTey, 1959) and mental deveTopment (Bradway, e

Thompson, & Crovens, 1958 Terman & Oden, 1959) “The. contr1butlons

of these Tongltud1naT stud1es to understand1ng human growth were
vaTuabTe The present study is concerned WTth the stab111ty of
personalwty(yar1ab1es over t1me ReTevant studies w1TT be reported;
Kagan and Moss (1962), in their summary of a 30-year Tong1tud-
1naT study, state that "The most dramat1c and cons1stent finding of

this study was that many of the behav1ors exh1b1ted by the ch11d

'dur1ng the perlod 6 to TO years of age,%and a few dur1ng the age

=

per1od 3 to 6 were moderate]y good pnedictors of theoret1caTTy

reTated behaviors dur1ng earTy aduTthood" (p 266) The-force of

69
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SN .o k.-Q ‘ '
. their empirical evidence supports the notion that the earTy years
" of a child's life are crucial 4n determining'adult personalities.t
| Kagan and Moss a]so indicate a high relat1onsh1p between per-
'sona11ty and the trad1t1ona] expectations of sex-role character-
1st1cs For examp]e g1rls rece1ve cu]tura] approva] for passive
and'dependent behavior while it 1s-d1sapproved for boys. |
The Kagan and Moss (196?) long1tudina1 study shows that con- .
1derab1e stab111ty between ch11dhood and adult behav1or is ev1dent

during the first four3years of school. In_Kagan s words:

The poorer pred1ct1ve power of behavior dur1ng the preschool
years suggest that deve10pments during the age period 6. to
10 induce important changes in the child's beéhavioral organ- -

"ization. The primary events of this period include (a) .

. identification with parents and the concomitant attempt to
adopt the values and overt responses of the parent (b) the
realization that mastery of intellective skills-is both a
cultural requirement as well as.a source of satisfaction;. and .
(c) the encounter with the peer group. The latter ex-

~ periénce forces the child to accomodate, to some degree, to :
. the va)ues and evaluations made by. peers (p 272)

'R ] Lo

It appears evident that the f1rst four years of school w1th the j
s1gn1f1cant peer environment (ages s to ]0) formu1ate behav1ora1

tendenc1es which are ma1nta1ned throughout young adu]thoqd



Blatz (1966) makes a paral]el statement 1nd1cat1ng the crys—
tallization of behay1ora1 tendenc1es in school-aged ch11dren It
is when children become nine or $o that one begins to see the re-
su]ts of a traintng plan Their va]ues, codes,' and Judgment -
crystal]ize around them" (p 11). This statement is powerfu] in the '
writer's m1nd as: 1t is the only statement B]atz makes regard1ng cry-

sta]]tzation of behav1or patterns at a part1cular age. If, 1ndeed

some crysta111zat1on does occur in behav1or man1festat1ons at the age

of "9 or so,” stab111ty of those behav1ors should be observed 1n 1ater-

| behav1or Th1s is the crux of the emp1r1ca1 study t%&be reported

,\However, 1t should be noted that Blatz ‘makes no distinction between
A

' boys and girls regard1ng security patterns Grapko s (1957) Inst1- o
| tute of Child Study (1€S) . Secur1ty Test out11nes/d1fferent norms . for

77

boys and»girls which explicitly ref]ect‘a\sex_differentjal.injsecu~__ .

e

rity behavior, ‘ | S
’~Bloom (1964) states that. ”By an average age of 2, 1t seems i
' ev1dent that at 1east one th1rd of the variance at adolescence 1n
11nte11ectua1 1nterest dependency, and aggress1on is predictab]e
By about age 5 as much as one-half of the variance at ado]escence
‘1s pred1ctab1e for these character1st1cs" (p 177) -

~ Peck and Hav1ghurst (1960), 1n dtscussing how conststency (of

,'personality) seems to be developed state. "Studying these ch11-'- S

dren from ten to seventeen with reported data going back 1nto =

S
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their early yeéars in most cases, revea]ed a characterlst1c person-

ality and character pattern wh1ch was 1arge1y laid down by age ten -

and changed 11tt1e thereafter" ( 157)

It seems then that some persona11ty theortsts and research—

ers think that the dynamtcs of persona11ty are we]l estal 11shed by'

-age 10 and that later behav1or is a ref]ection of that established-

behav1or pattern.

s .

The pred1ct1ve nature of ear]y Ch]]dhOOd behavior has imp]i- »

-pcattons for school and ear]y 1dent1f1cation of 1nd1vidua1 dtfi,r

‘ences. There is a strong suggest1on for examp}e._in the Kagdh and.‘
- Moss study that chtldrEn who d1sp]ay 1ntense str1v1ng for mastery
.dur1ng the ear]y schoo] years ‘are 11ke1y to ma1nta1n thts attttude E
htoward the academ1c task ~ Thus, the va]ue of ear]y 1dent1f1cat1on ”}t :
_ of e]ementary schoo] pup1}s for ‘the purposes of special educat1on- f*?;-
a) handling is 1nd1cated Conversety, ch11dren not invo]ved in the::fi~
‘.;academic task. at an. early age may benef1t from teacher attempts at-;ltd

»‘_ear1y mod1f1cat1on of this pattern

l

A]so ch1]dren 1n the Kagan and Moss study who man1fested ear-;_.;

'1y pass1v1ty tended to be pass1ve as ado]esqents and adu]ts This'

: "e‘;’g- :

}:'15 d1rect1y relevant to the present study i'sf,;__f' f;_ﬂ' S

-3;'11ography of long1tud1na1 stud1es up to 1959 ) S
| Peck and Hav1ghurst (]960) used 36 children to study moral

o

PR

Stone and Ongue (1959) Present a comprehensive annotated bibhlg; ;

':lf' -
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ures. of att1tudes overt behav1or and reputat1on Peck and
'Hav1ghurst def1ne character as a complex m1xture of eth1cs and

';’mora11ty that is man1fested 1n attltudes and overt behav1or More

'tern of att1tudes and mot1ves wh1ch produce a rather pred1ctab1e ,
kind-and quaT1ty of moral-behavior" (p 164) The main "character"

' 'aspects seTected for study were the per@eptua] and cognltwve sys-
»the se]f -concept system
:ser1es of stages which they labeTed as amora], expedient con?orm- ;5;

fthe amora] "character" 1s egocentr1c (out for personal gratifﬁca-.ff‘:n.
t tion onTy) and d1sregards the effect of h1s actions on o%hers The
;'exped1ent 1nd1vidua] s cons1derate of others if it helps hjm ac-- o
| tcompl1sh his. goals The conform1ng 1ndividua] is one who Tearns a ;hff:1'* .
t:socwal roTe and makes cho1ces and 5ec1sions that wiTT be acceptable |
r, to the group He 1s motivated whoTTy by socia] approv%]t The 1r- i o

'a7_rat1ona1-consc1ent1ous person acts emotiona]ly rather than ration--« ~7-1”"

. character deveTopment Data were co]]ected uswng a var1ety of - .

methods (observatJona] prOJect1ve test1ng, 1nterv1ews, rat1ngs by

.others,‘and questionna1res) on the Tong1tudina1 popuTation of 6 B

‘ Years through 17 years of age. " The methods used were to be meas- . - ggi

spec1f1ca11y, the authors def1ne character as "a pers1st1ng pat---l

tem, the persona11ty structure att1tudes toward other people, and

Ce s
,./

Peck and Havighurst conce1ved “character" to be a success1ve

1ng, 1rrat1ona1 consc1ent1ous. and rat1ona1-a1truist1c Brieny,

s

b 4’

%

.‘<

"?"-"‘)'_‘v-'uu!:-'-'»% e L
3
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allyitand_is deoendent upon follow{ng socfai ruies and'a code. enQ ‘A
dorsed<by authority F1na1]y, the rat1ona1 a]tru1st1c.1nd1v1dua1 L
'15 concerned about other s we]fare and is ab1e to make dec1s1ons |
-: as to what is. 1mportant in a situataon | | ‘ -
In the sample of persons stud1ed the authors were: ab]e to
;f1nd swgn1f1cant cons1stency or stab111ty of moral character and

'mora] behav1or from an ear1y deveTopmental per1od to a Iater one

~They found also that the stages of character development were not ,>_,[f;‘j

_ssequent1a1 and every person does not necessarily pass through each

stage. The 36 ch11dren were tested at ages 10, 13 and 16 S1g-~. :h

_:n1f1cant correlat1Jns, re]evant to the present study, are 78 (con-v
fh'sc1ence and mora] values), ,79 (emotiom:l 1ndependence) and 78

.(1nte11ectua1 sk1lds) Briefly. 1t can be seen that there is a 253!.i:7 '

marked tendencv for the 1eve1 of mora11ty, emotiqnal 1ndependence, - ;,ﬁg;“'V‘i'

and 1nte11ectua] sk111s at age 10 to be about the same at age 13

and 16 In other words a ch11d who has good mora] va)ues (emot1on-»‘af”d:fdfafjj

L sal 1ndependence, 1nte11ectua1 skills) for a 10-year—old can be ex--

;"1pected to behave mora]]y (emotiona]ly independent. 1n1mﬂ1ettual1y)
;'ﬁat age 13 by staﬂhards appropr1ate for 13-year olds If he dis--, u'd

fiigiplays a well deve]oped consc1ous (emotlona11ty, intellective skills)

"I{.at ]3 he 1s almost certain to show equal]y good moraTity (emotion-gffﬁ'

l-

”f‘»a] 1ndependence, 1nte11ectua1 ski1ls) at 16

The research evidence Suggests that character stabi]ity was

i"}-“’most s1gn1f1cant1y 1nf1uenced by an atmosph!!'f'e °f m“t“a1 tr“St’ ‘t
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mutuai approvai, and con51stency experienced in and out of the -

TA( home. Ear]y experiences in the home fac1iitated de51rabie char-~

-acter deveiopment The 1mportance of. con31stency, mutuai trust
and mutuai approvai in chiid deveiopment has been reinforced by
the anthropoiogicai studies of: Margaret Mead Mead (1950) found
| that in a trtbe where no superior sociai status existed amonsvﬁts
jumembers, highiy cooperative, friendiy, warm, and conSiderate per—.vii“)
Sona]TtTGS were produced The tribes that produced the highest -
ibitamount of mutuai trust and mutuai approvai produced the most co-. =
operative chiidren . K "' . '
| The force of the ev1dence from the work done on character point

'

to 1mportant pr1nc1pies Some of these of reievance to the présent

V‘A.’study can be summarized as foiiows‘j.

o 'fpiication, not through meaningless verbaiizations

SN o ,~~agg’;;ﬁlg o
e for chiidren if cha_ge of behavior is expected Fﬁ?h,;, 1ifi~”{-~[5 s

| 1 Character deveiopment is not related to age

>

' ;°2Qj Consistent positive experiences eariy in Tife he]p the _rnii;f-:~fff?; ;

'f'f_ chde make the right decisions

to o s

‘ :3;1 Character is bdst taught through exampie, and regu]ar ap-'r ;f;faf‘dff:“

| *:’"45 Reinforcement of appropriate behavior is important Ih;b S

i consequences of an act should be.- apparent immediateiy Aparticularlx

......

"515{ Arbitrary punishment shouid be repiaced by logicai conse-v??

quences




' "itteresting myths, facts, and questions regarding sex differences

"'_ij}myths They are as follows (a) Girls are more "soc1al" than boys

g

)

',Character tends to be a mirror reflecting how a person has been ;

treated and how he feels he, has been treated by 51gnif1cant others

A nﬁhber of early studies and more recent ones (McK1nnon,

: l942 Neilon, l948 Shirley, 19331 Stott 1958) demonstrate that
»con51stency lS an 1mportant characteristic ‘of deSirable personality |

_development in. nursery school children and other children

Engel (l959) reported that self-concepts of 1 972 middle elass

- Junior high and high school students correlated 78 after an in-,

'i terval of two years Relative stability of self-concept was noted

a-
Studies regarding sex differences are relevant to the present

study The psychology of sex differences has been exhaustively

_and extenSively examined by. Maccoby and Jacklin (1974) Some inw»

The authors suggest tha%l!ight myths appear in relation to }i,nj_f;"'

'Zsex differences The literature does not lend support toeihe

'-ﬂ;fllwhile there 1s a slightly greater tendency for boys to move in
T_'fggroups of their peers and girls in pairs or smaller groups, there
: Aﬁis no basac difference in their sociability or social dependency

d‘j(b) Girls are more suggestible than boys Neither sex seems more

"1_Mare raised by the authors that are relevant to the present study,h1 e

-'flrsusceptible to the influence of others (c) Girls have lower self- . e




t_»birth but in m

4

'~esteem than boys During univerSity years, men seem to have more
of a sense of controi over their fate than women aithough this 1s
"untrue eariier or later in 11fe, and the seif esteem ievel gener--

| aiiy is the same. ( ) Gir]s iack motivation to achieve There is-

'4_ no sex difference in. motivation to achieve In some cases, re- -

.searchers have found giris to be more highiy motivated However,

| :boys are more chaiienged by competition ( )»Girisvare‘better-ati

i-fOte iearning a"d Simple Pepetitive tasks Boys are better at high"j'h"“

| 1eve] tasKs that require them to inhibit prev1ousiy 1earned re--' |

A

SPONSES The abiiity to do rote 1earning and that of doing higher_ : o

’ vi}_fievei work that invoives discriminative abllity is equaiiy distrib-"

| uted in boySvand giris ‘(f) Boys are more "anaiytic" than giris
\5 .
Both sexes have equai abiiity to ana]yze (g) Gir]s are more af-.

& .

'A'fected by heredity, whiie boys are more. affected by environment

Boys are more vfinerabie to their environment before and after

~0

;}g1ty and env1ronment in the samé*fashion (h) Giris are more "ﬁud13f{fﬂ;’"/

] f'ftoriiy” oriented whiie boys are mgre "v1sua11y" oriented "Responses

ffto both auditory and visuai stimuii are the same 1n boys and giris

The authors state that there is strong. supportive ev1dence to :” ﬂ"* o

"f:suggest 51gn1ficant sex differenCes 1n the foilow1ng areas (a)

”iv;'Maies are more aggre551ve than females. Boys are more aggressive

-_vboth physicaiiy and verbai]y than giris This aggression becoﬁes

<fi§7:f'*f€

e e, . 3 . L
: - s e e VL e e
. . " . R R NN -

tters of 1earn1ng both sexes: are,affected by hered-ff*"'




. manifest at age 2k, and the primary v1ctims of the aggre551on are
_other maTes, not females Aggre531on appears to diminish over the o

| "years a]though males are st111 m%{e aggre551ve through the post

o secondary schooT years j(b) Girls: have greater verbal ability

Girls from age 1 on have betten verba] skills than boys ( ) Boy§
exceT in v1sua] spatia] ab111ty The abiTity to perceive figures
ooor obJects in space and their re]ationship is a particuTar male

. ab111ty,‘espe01a11y consistent in ado]escence and adulthood ( )"‘

- Boys exce] in mathemat\c abiiity Mastery of grade schooT arith~

‘:metical operations seems to be the same for both sexes ) Begioning

..~at.about age 12 or 13 bﬂys mathematical skiTls increase faster L

Tfthan QTF]S.A_1; ”j{ n.j'a:;f»t‘ ;- :;j}f _ g 7' |

| Eight QUestigns regardingosex differences because of littie a‘7;;qa,fpff’;;a
:ev1dence or ambiguous and conflicting evidence, w111 be simpTy »:'ti-;_v -”i*;?;ﬁ_
! stated These questions open doors to further research They are R |

. ;as foTTows

"T;f?Are theredifferences in tactile sen51t1v1ty? ;ggfff"'
Ghne g |

,3‘2;? Are tnere differences 1n fear. timidity, and anxf@ty? VZ’E :i;;
Jié;,fIs one- sex more active than the other? . k-
A'g4;n’Is one sex more competitive than the other? 5% o
,olﬁlljls one sex. mqre dominant tgan tﬁ&iogher? G S
6. 1 1 f:r?

o | | :f'_ : 9 ‘

= oy it
L e




. ;'yaged Whe” they engage 1n activ1t1es that seem feminane Slm11ar1ys°f""“

"..yfat1ve re1nforcement for mascu11ne behavior.,,l*

'v.~;“The ch11d flrst learns what lt.means to be male o’ female. Once"'

8

8. Are fema]es more - paSS1ve than ma]es? _ "_' | - ! :
| ‘The present study is expected to. y1e1d some 1nformat1on re- /.' N
-gard1ng sex differences v1ewed from B]atz theoret1ca1 formu]at1on
‘Maccoby and Jack11n (1974) use three developmenta] theor1es to s.’a
"help exp1a1n how psycho1og1ca1 sex d]fferent1at1on m1ght occur. | B
D1fferent1a1 treatment of the sexes by the culture 1s exp1a1ned in

'three theor1es ' -'bﬁ : | S
The f1rst theory is mode]wng or. 1m1tat1ve 1earn1ng Ch11dren ‘?5liif”{;":
_:may choose the same sex mode]s, part1cu1ar1y the same sex parent o

: 5They may use these mode]s more!than oppos1te sex mode]s for pattern-‘;it .
“1ng the1r own oehav1or G1rls 1m1tate'"Mommy” by dressing up in '*d-itsﬂﬁf;g’fﬁ
f“awomen s c]oth1ng, baklng, and wash1ng Boys pretend to be 11ke Fd¥:‘:e?:
}"Daddy“ by wear1ng h1s c]othes and act1ng as father does :

The second theory that may account for sex role 1ncu1cation

g"and mamtenance 1s remforcement Parents ar:d others use- praise '
‘ ;and d1sc0uragement to "stamp 1n" sex typed behavior.: Boys are re- f [

~‘t_warded and pra1sed for boy 1ike behav1or and are act1vely d1scour—5.77555“1‘1f

] g1r¥s rece1ve pos1t1ve re1nforcement.for fem1n1ne behav1or and neg—dgﬂf}fff

=ff;;p : Thardly, the process of soc1alization and a sense of ident1ty.*ré'tf?;‘,3f

'ffdfin the Er1kson fashion. deve]op behavior that 1s sex appropriate.};z;fjl‘
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& . , - e .
Lhasvgrasped:hisfsexua1 ibentity, he patterns his behavior to fit
his sex;type'ordro1ef Studies revea]ind sex:ddfferences_are nu-

‘dJmerdhs | o - |
* .i;7' Esca]ona -and He1der (1959) attempted to pred1ct the behav1or
;"'f of 31 preschool ch1ldren, ages 3 through 6 years, by us1ng two ‘
F technlques name]y, observat1on durtng first 8 months of 11fe, and T
know]edge of parents Pred1ct1ons were found to be most accurate

w1th the yse of sex- typed tra1ts motor deve]opment, and capac1ty

!
for attent1on ;

‘i Tuddenham (1959) has reported a stuiy on the stabﬂ‘lty of

,uASelected behavior from adolescence (age 16) to adu]thood (age 36)
revealing s1gn1f1cant sex d1fferences It 1nd1cates that irrita- ;'\
. b1]1ty and ease of anger arousal 1n ado]escents predvcted sim11ar
v:};; tendenc1es 1n men, but not for women Soc1a1 anx1ety was stable
g from ado]escence to adu]thood in women but not men The present e
study will. exam1ne the stab111ty of secur1ty behavior from chi]d- ffvfhﬁ f”
hood ‘to late.adolescence (10 and 11 to 16 and 17 years) oyerathe ;f
sexes.;c ;]*-‘/" , S

> Sex d1fferences resu]ted 1n a study by MacFarlane. A]len, and

H0n21k (]954) and 1t was speculated that th1s difference was 11ke1y PR '

"dd re]ated to the d1fferent1a1 cu]tural pressures brought upon females *,{;jfu:”

\\ .

and maies 1n ‘our soc1ety.- The studyf‘~f




e

first-born boys $howed more withdrawing and internafiZed-pattean,

while non-first borns were more overt, aggressive, And competitive. -

Carlson (1965) reported changés in self-image Orientqfions for

boys and for\dir]s,iﬁ adoléé;ehts. ‘AS‘e&pected, girls ‘increased in

~ social orientation while boys increased in personal orientation.

These results reflect diffgrentia]_cUltura].expectationSvhéld for

the sexes. o ’ ' : »
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CHAPTER ¥

Hypotheses and Rationale

[
v

General_ﬂypothesis~‘ o B
The pattern of securlty deve]opment in schoo] age ch11dren 1s
relatively stah]e over a six- year per1od [1 e., from m1dd]e ch11d~

W,

hood (age 10 and .11) to 1ate adolegfénte (age 16 and 17)]

| §pec1fic Hypotheses

Hypothesis 1. Pup11 security and- cons1stency measures on the

JCS'Securlty Test in Grades 5 and 6 are . poswt1ve1y corre1ated w1th
the same pup11 ach1evement in Grades TI and 12. -

In add1t1on, (a ) h1gh pup11 secur1ty and cons1stency scores
~in Grades 5 and. 6vare pos1t1ve1y corre]ated w1th h1gh ach1evement
in Grades N and 12.~and-(b; 1nadequate patterns of securlty de-
hve10pment‘(1 e., preference for 1nsecur1ty, 1mmature dependent |
. securlty, and deputy ageqts)’as measured by the ICS Secur1ty Test

:1n Grades 5 and 6 are pos1t1ve1y corre]ated w1th poor ach1evement

- ,dnn Grades n and 12, 1>_T; T ‘eiﬂ

Hypothes1s 2. Sex dwfferences in stab111ty of patterns of .

| secur1ty deve]opment are swgn1f1cant1y d1fferent

n add1t10n, ( ) g1r]s demonstrate greater stab111ty of pat-.l?;1”7~‘{:ﬂf

?,:terns of secur1ty development than boys and (b) g1r]s who show ’f;;_a'zv

T

&5

A



_ al conditions. It is this constant benavioral foundation or struc-

. ture that seems to remain stable through»time. Thukg-a peréqn,

) i
more dependence in Grades 11 and 12. »
. Hypothesis 3. Stability of patterns of security deve]opment
in the four case ‘studies (January 1975) 1s%signfficant]y related
to their earlier security'scores (ICS berSOnalitylScale, 1973; and -

ICS SeCuyity Test, 1967). Use of other tests (California Test of

Personality, and Thematic Apperceptidn Test), an interview, and
RN .

autobiographicafﬁinformation are related to the individual's char-

acteristic way of facing situations and sheir Fon§equences in life,

N
-

Rationale

L,

A great number of changes occur in a“cnifd's 1ifekduring child-

hood and ado]escence,/'The soc1a11z1ng efféct of the\school peer
o~
group and the bodily changes that accompany ado]escence are two

\
dramat1c effects upon the child., It seems paradoxacal to suggest
that stability of a persona11ty var1ab1e, such as secur1ty, w111

remain-consistent through th1s.change(u1 per1od. What appears to

happen is the fo110wing' the ent1te age group deveIOps and changes

through the years but each person tends to maintain a hab1tua1 .

pattern of respond1ng and behaving ;p s1tuat1ons ine hés‘\nv1ronment

A bas1c approach and att1tude tends to be constant in an 1nd1v1dua1

regard]ess of his chang1ng physique and ever—changefu1 envnronment-

~

characterized by a regressivedcTinging to parental agents- as an_in-'x

be
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N

fant and young ehild (immature dependent security) will likely ex-

hibit highly dependent behavior as an adolescent and adult (the A
. ¢ R .

follower's follower!). Conversely, the child who has developed

-~

~skills, confidence, and the ab111ty to get along w1th ‘others will
11ke]y tend to be a leader and‘; popu]ar individual~as an adult,
de3p1te the‘changes that occur in and around him.

Ihdﬂicit in Blatz' (1966) stétement that "it is when children
become nine or so that one begins ‘to see the results of a training
plan. Their values, 'code,"and judgment”trystallize around them"
(p. 1]), is the notion of stab111ty of security" status in ch1ldren
after age 9 or 10 \ | o l'

Kagan and Moss (1962) report‘Ftability of a number of person-
-ality variab]és over a period.of time. Also, sex d1ff3rences oc-.
curred in the1r Tongitudinal study regard1ng dependency and 1nde-
pendency Th1s sex d1ffer§nce is exp1a1ned 1n terms of d1fferent1a]
“cultural expectations for boys and g1r1s regard1ng dependence 1nde—
pendence Br1ef]y, the culture ma1nta1ns a more perm1ss1ve ettltude,
toward dependence'ﬁn females, while independence is encouraged‘fn .
males.: Deptndence and independence are ‘two methods of becoming se-

cure in Blatz' sense; hence, éxpectations‘fkbm the cultUre‘and their -,

o expectanc1es for boys and girls become very s1gn1f1can¢

Maccoby and Ja$5l1n 1974) report sex d1fferences wh1ch may be

(based on 1nnate sex abilities and/or CUlgural expectat1ons or re1n- |



-

forcement. This indicates that sex differences in stability of

‘patterns of security development are éxpected.

e
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CHAPTER VI

L

Metth
7

The Sample BT N
In January and June of 1967, 362 Grade 5 and 6 pupils (190 _
boys and 172 girls) were tested in the Kenpra; Ontario, Canada,.
school system. Six years later (1973), 87_students,(37 boys and
- 50 gir1s) of the original sample were tested in Grades 11 and 12.
;‘The reasons for the high attrition of the samb]e are a$~folloWS') }
accordinggto school records 81% dropped out of school between A
l»GradeYB and 11; 17% transferred to other schoo] systems, wh1]e 2%
| withdrew for medical reasons. No sat1sfactory reason could be

L

The-mean age of the-87 subjects in Aprl] J973,was 16lyears~and

'determ1ned for the unusua]]y high attr1t10n rate

9 months,-vangingAfrOm 16 to 19 years.vyThe status of the.subjeCts
aslof January-1925 is as follows: 52% aretcdntinuing‘théir-edu@ation;
’;t while 48% are‘empldyed. See Appendix A for Specifjc status forﬁ? -
N veach subJect | | y | " | B

The town of Kehora, w1th 11,000, popu1at1on is s1tuated An
'Northwestern Ontario, 50 m11es east of the Manitoba border. It is“‘y
ia predom1nate1y wh1te commun1ty w1th approx1mate]y 5%. Canadian
‘Indian people. As Kenora 1s on the r1m of the Canad1an<h1e]d and
‘,-15 built a]ong the north- shore of Lake- of the WOods, 1ts masor in- g

o

dustries are- pu“p and paper manufactur1ng and fishing. | The natura].

, beauty of the area_attracts many tour1sts,.wh1ch'tends to, double -h

1

|
1 <
| .o
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the podu]ation during th er months The parents of the sub-

LA

-jects in the present stIdy worked in one of the town' s major gn=

dustr1es or in the supp

1

rt-maintenance system of the town.

: . L - ‘ ou
Measuring Instruments ' )

Three self-report test instruments were used. A copy 6f'the .

tests, descriptions, and technieaT'data are included in the Abpendix |

section.

1. The Inst1tute of Child Study (ICS) Securltx;Test—-The Story-:

of J1mmxf-E1ementary Form was deveTopeg by Grapko (1957), and is - .

87

f,based on the concept of secur1ty enunc1ated by Blatz.(1944).‘ Brief— .

Ty, the test is intended to be used with children in Grades 4 to 8
inclusive{. fhe:seven-scores‘ot the'test ret]ect the pattern‘of a
chi]d“s securtty developnent The reT1ab1T1ty coeff1c1ents, based
'3on Grade 5 pupils with 2 months time 1nterva1 were .85 (consist-
ency) and .91 (security) (Grapko, 1957) 'Shaffer.(1§59)'revieWS'j
the ICS Secur1ty Test 1n Buros -mental measurements yearbook 'He

YA

states that the test 1s most su1tab}e for cthdren in Grades 4 5

and 6. A descr1pt1on of the ICS Secur1ty Test and techn1ca1 1nfor-

~

’ mat1on are found in Appendtx B.

72, The Inst1tute of Ch11d Study (ICS) PerSOnallty ScaTe (aTso‘f

»caTTed the SeTf Rat1ng Attttude Scale) was dev1sed by Grapko (1953)'

and is based on the secur1ty ‘theory formu]ated by Blatz. (1944 h< o

B



[
R

test is composed of 60 statements divided into three broad areas:"

. familial, social, and aVocational. The.n§§ponse;formattis agree_

ment rating. The test s des1gned to obtain a pattern of secur1ty

»deve]opment The rei1ab111ty is reported by Grapko (]953) to be
.72 for 46 nurses over a two- month 1nterva] A copy of the sca]e

descr1pt1on, technical dgta, actual scale, and 1tem ana]ys1s are i

'found in Appendix C |

,3, The Selected Mot1ve Re]ated Behav1or Se]f Rat1ng Scale

(SRS) was developed by Kagan and Moss (1962) 'It is-a test de-

L]

és1gned to measure defens1ve responses and ﬂides of 1nterpersona1

1nteract1on It is 1ntended to be ‘used with ch1Jdren between the

- ages of 12° and 18. The SRS is composed of 45 1tems in wh1ch the f

.‘response format is agreement rat1ng The se1ected mot1ve re]ated :
behaviors are c]ass1f1e§ jinto seven areas: aggress1on, host111ty,
dependency. aff111at1on, physwca] harm anx1ety, status needs “and

compu]s1v1ty A descr1pt10n of the test, sca]e 1temsg 1tem ana]-e

ys1s, and techn1ca1 data are found 1n Appendlx D.

' Other 1nstruments used by the’ 1nvest1gator w1th the case study'

| -subJects age reported as foHows\§ *f.. ?' "5f I

" The Themat1c Appercept1on T (TAT) is a;projectiveipersonai-

H1ty‘techn1que deve]oped by Murray (1943) The test consists of a

"number,pf p1ctures shown, one at a tame, o a- sub;ect who 1s asked

to tell a story for each Theefo}10w1ng TAT cards;were_used: (a)

88
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. e , i , o
boys and g1r15--1 13MF, 5, 8BM, 10, 3BM, .and 16; (b )«ma1es--188M

: 7 g S k

7BM, and 145 and ( ) females——TBGF '7GF, and 8GF. The stor1es were
ana]yzed 1n order to determ1ne the pattern of domlnant dr1ves emo-

't1ons, sent1ments, and conf11cts of a persona11ty " The “KOrellan

Method“ (KoreIla, 1971) was used to quant1fy the persona]1ty f1nd~"'

: 1ngs See Persona11ty Ana]ys1s Form in Append1x H

Persona] Coat of Arms is a short method of determ1ning a per-“:“

7son S va]ues The 1nd1v1dua1 1s asked to symbo11ze achwevement

: goals, strengths and conv1ct1ons For examp]e the 1nd1v1dua1 is

e 1

. .‘asked to "draw ‘two thIngs you are good at " It was taken from 0

S\mon. Howe, . and K1rschenbaum s (]972) book on Values C]ar1f1ca- e

: _thn See Append1x K for a copy of the Personal Coat of Arms

PR 4

’Procedure }'

,'§~§ In Apr11 19?3 the 1nvest1gator\adm1nlstered the ICS Per’anal-"“
ity Scale to 87 students in Grades 11 and"12 Who had taken the Icsf -

‘T-'.Secur1ty Test six yéars ear11er 1n the f1rst han of 1967 Th1s

.'test is compared w1th f( ) the %tudent s prev1ous ICS Secur1ty

.]-Test, (b) the Kagan and Moss SRS, and (c) academ1c grades A1so, _.j
o a f01]ow up has been eonducted oh- the 87 subaects as’ of January
'_1975 to determ1ne the1r present status Four subJects (2 boys andf}

o2 g]r1s) were selected 1n January 1975’for more extens1ve 1nd1v1d~j‘:»

o ua] assejgpent regard1ng stab111ty of patterns of secur1ty

3 . A . . . . S .' - - o
fo . . . A . : ot (R o
Pl o . - “ o

o L

2S5
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Data AnaTys1s

4

' The Pearson product mom¥nt correTat1on c::j}iedents were, computed"

-

between the ICS secur1ty scores (Janua*y and ne>1967) and the 1973

L]

scores (ICS Personality Test SeTf Rat1ng ScaTe and acaﬂem1c grades)
e

The step- wwse multiple regress1on anaTyses (Grass & StanTey, 1970),.
~-using the ICS secur1t; soores as the pred1;t0rs and the ICS Person-<
ality Scale scores as cr1ter1‘fwere performed, Br1ef]y,-a regressqono,"
4ﬁana1ysissis a'method‘of predicting,a_future-score‘(criterion store)f'
from the'knoWTedge of~a“present7score'(predittor score). ' The step-
wise component of the regress1on ana1y51s 1nd1cates the score{s) that

. s1gn1f1cant1y pred1ct a spec1f1c cr1ter1on score. C1In the ‘xresent study, ~

a step wise. regress1on anaTys1s procedure was used to determ1ne wh1ch ‘

securlty score(s7 in 1967 pred1cted reTated securlty scores in 1973..
K For example, in Table. é\j TOT), one can pred1ct the 10S fam111aT :
‘score (crtteﬂ1on score) for both boys and g1rTs at ado]escence from .
‘ ‘knowTedge of the IDS secur1ty score: (predictor score) durtng ch1Td-

"a,hood Only: one step is 1nvoTved in pred1ct1ng familial IDS 1n the
. . SR ¥

.

'h;‘ above exampTe o, ‘ .
_ The TAT protocoTs of the 4 case stud1es were: bT1ndTy and 1ndep:Q
‘}endently scored by the two raters The two raters rece1ved super--'“‘
v1sed tra1n1ng under Dr Kar] KoreTTa‘ 'The rat1ngs between Judges
1 and 2 show a substant1a1 degree of agreement (r = 71), rang1ng

.'from ,5J_to .87; See Append1x I for deta1Ted agreement
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SR © CHAPTER VII
' Résults — ~ ~_
The resu]ts'shOWn in TZE??Efﬁtxo-14 inc]usivevcahvbe sumnar-- . -
ized as fo%]ows R - ‘? :‘f _»Jj ‘27: o _”;_f

1. Stab111ty (re]1ab1]1ty) coeff1c1ents compar1ng January
4 .and June adm1nlstrat10ns of ‘the ICS Secur1ty Test: (The Story pf
& J1mmy) show a substantia] stab111ty 1n scores and correspond1ngf‘

ly, 1n‘secur1ty behav1ors over a 5 month per1od 1n 1967 The boys -

. and g1r1s comb1ned sﬂow greater stab111ty dn'test retest scores ‘:“_17 a

i

-<§‘ 1 than do etther boys or- g1r]s separate1y ( <: 0]) Compar1ng
; these data to stab1]1ty coeff1c1ents obta1ned 1n other stud1es

(Kenora 19735 and Meaford 1970 1972)g it appears-that thegpres- ;f,f BN

ent samp]e shows genera]ly 1ess %tab111ty'wn security behav1ors

*‘Neverthe]ess most coeff1c1ents in” the present study ach1eve sta-:
’t1st1ca1 s19n1f1cance BRI R ',=<,?j.'ﬁ>,“-" fmt;{ 0

. 2 From an exam1nat1on of Tablesfg\ 3 and 4 1t can be seen
'f‘that there are few s1gn1f1cant corre]atlonsébetween the securlty ’;‘ ; 1;SXf;

o scores 1n 1967 and 1973 Those that do attain 51gn1ficance aré’mod- Sl

. "erate1y low However, spme are s1gn1f1cant and some stabi11ty 1s |
~._..;.;noted w1th the boys and g1rls comb1ned and ana]yzed separately &)/W

Uswng the 1967 January and June results of the ICS Secur1ty

S

QfTest (The srury\of J1mmy) and correlat1ng these scores wtth the« ’:

1973 ICS Persona11ty Sca]e scores, the fo]low1ng f1ndings aregse\*
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v < Table 1
Stability.Coefficients of the Institute of o
- Child Study Seéurity Test Over a 5-Month’ Period
BN | . . . . . L ’
T .. Boys  Girls : Combined .
ICS Secerjty Te§t Scores” (n = 37) (n_=‘501L (ﬂ.=_87). ‘,

. Security Score S LB*R o G1Rx T 5wk :
Cohsistehdy'Scofe - LB5*x r.58** LAk !
Deputy Agents . . 5lwk  3gkk - jges
Immature Dependent Security . .31 _ .33* BV Aok
Independent Security N Y A )b.46**4 Cage
Inseéukity g : .28 L58*x .451}* o v

Mature Dependent Security . .51%* .. pow¥x  sgak

N . m? . . . \-‘ . . . N

N R R D T
aThe ICS Security Test was administered in January and_JUne

1967,

*p.g .05 , B
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. noted (see Table 2 for’coefficients): (a) Childgen who are not

LY

secure dnfGrades 5 and 6 tend to be. high]y'adu1t7dependent in

, the1r fam11y act1v1t1es as adolescents (b) Chi]dren'mho exhibit .

h1gh adult dependency in Grades 5 and 6 are 11ke1y to be adult
dependent in fam1]y affairs as E olescents Ch1]dren who tend
‘ not to prefer adult dependency are 11ke1y not to rely on mak1ng
'excuses and. 11ke1y not to feel insecure in fam11y act1v1t1es as

ado]escents Also, ch11dren who are not adult dependent in Grades

5 and 6 are 11ke1y not to be 1nsecure as ado1escents ( ) Ch11- .

dren who are 1ndependent1y secure (se]f re11ant) at ages 10 and 11

jare llkely not to be h1gh1y dependent upon fam11y members (es-
__pec1a]]y, the parents) at ages 16-and 17. (d) Chn]dren wh0~man7f
ifest good peer ne%at1ons at ages 10 and‘]] are likely not to be
'h1gh1y dependent upon xhe fam11y-as ado]escents, but tend to be
1nsecure in fam1]y act1v1t1es (e) Ch11dren who are 1nsecure at |

C—

ages 10 and 11 are }1ke1y to man1fest h1gh dependence upon others

| in 1e1sure t1me act1v1t1es anq in“all other areas ‘of Tife.
3 / Compar1ng the. boys and g1rls separately, the resu]ts 1n

Tab]es 3 and 4 show some dramat1c sex d1fferences

AN

The f1nd1ngs are reported as fol]ows ~( ) Boys who do not o

're1y on adult he]p as chx]dren do not man1fest 1nsecur1ty and poor v

“
‘e,consc1ence (mora]) development in. the1r fam11y rélat1onsh1ps and

h

o .
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‘other 1ife areas (soc1a1 and avocational) as adolescents. (b)

-~

Boys who have .good peer relationships at -ages’ 10 and 11 are 11ke—
ly to be insecure nn family relationships as adolescents. How- |
ever, they tend not to rely on adult he]p in regard to leisure
activities as ado]escents ‘(c) Boys who show a preference for
insecure behavior as children are likely to be dependent upon
adnlt hedp and intereentiOn in their &eisure time activities and,
deneré]ly; are highly adult dependent in other-areas of life. - (d)
Boys who man1fest good peer relations as ch11dren are 1ess 1;ke1y
to continue to show good peer relat1onsh1ps in their social 11ves
as adolescents. (e) Girls who are_secure as ehlldren are not
likely to rely on adult help and intervention in their social
Tives as adolescents. ~ No such nelaﬁionships were found With Boys; '
(f) Girls who rely on-adult he]p and intervention as ch11dren are.
Tikely to cont1nue to iﬂ2ﬁ~h1gh dependency upon parents in family

activities as ado]escents No such re]at1onsh1p is shown for :

boys (g)-Girls who are insecure and anxious. as ch11dren tend to.

-

/

‘ ado]escents., (h) Girls who show good-peer re]at1onsh1ps as ch11-

dren are not lee1y to re]y on adu]t 1ntervent1on 1n the1r fam1]y

lives as' ado]escents G@?ls who are h1gh1y adu]t dependent as

. ch1]dren are 11ke1y not to d1sp1ay 1ndependent, se]f re11ant be-

hav1or in the1r 1e1sure t1me act1v1t1es as ado]escents
' VA

97

re]y on adult ass1stance and 1ntervent10n in- their SOC1a1 11ves as o
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~

/

not seture and’ d1sp1ay poor peer re]at1onsh1ps as ch1}dren (Grades’ /,

98

4. Comparihg the January and June 1967 adninistrations ofbi ;

the fo]lpwing-"

the ICS Security Test with 1973 academic grades

results are noted (see Tab]e 5 for coefficie ts)' (a) Children-

~ who are not adult dependent in Grades 5 and 6 are ]1ke1y to per-
~ from well in English as students in Grades 11 and 12. Also, chw]- -

dren who are insecure in Grades 5 and 6 tend. to perform well in

Mathematwcs as students in Grades 11 and 12 (b)'Boys who are N ///,;
4

-

5 and 6) tend to perform well in Mathemat1cs as adp]escents in
Grades 11 and ]2 No such relat1onship is shown for,g1rlsi (c)
Girls who have good peer re]afionshipS‘and-are not highly adult

dependent as children (Grades 5 and 6) are Iike]y‘to perform well-

in Eng]ish as ado]escents (Grades 11 and 12) The g1r1s and boys

are s1gn1f1cant1y different (p_<; 01) on the secur1ty varlab]es

Cls

and- Eng]1sh performance sﬂg Table 5) )
5. Regard1ng pred1ct1on of secur1ty behavwor over a per1od .
of 6 years,.the fo]]ow1ng trend of securlty varwab]es appears to

pred1ct best ( ) Immature dependent secur1ty, 1nsecur1ty, and |

mature dependent secur1ty pred1ct best for boys (b)- InseCUr1ty'.

and deputy agents pred1ct adu]t dependency 1n the soc1a1 area’ of‘gfa“
]1fe for g1rls A]so, 1mmature dependent secur1ty, together w1th

mature dependent secur1ty pred1cts adu]t dependency in the fam111a1 L

-

and soc1a1 areas for g1rls (é) Immature dependent secur1ty and 1n-

4
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security predict similar personality variables 6 yeanS‘later in
the various areas of life for the boys and girls comb1ned (See
;Tab]e 6 for.the spec1f1c pred1ctors and cr1ter1a ) »

6. USTng the 1967 January and June’ re5u1ts of the ICS Secu- y
rity Test and‘corre]at1ng these scores with the Se]f-Ratlng Scale,
the following fjndings are noted (see Tab1e 7;for‘coefficients):

- (a) Children_wno ane secure;yself-neliant and well onganized‘at . ” ',
'-“3{ . ages'10 and ll_are ijely_nof to*be cohcernedjdr anxious'wfth ‘;d'
Status needs as ado1escents_(ages'16 and 17). (b) Chiidnen Who‘..'
are adu1t”dependent atjages 10 and'l]ltend to be-hfghly_concerned
S abodg status needs as ado]escents.' Qonvensely, cnildren Who anep‘
' 1ndependentTy,secure in Grades 5 and 6'are 1ike1y not to_be;con-_
_cerned-over status'needs as ado]escents' (7)-Chiidren wnouare o

-

\\\k‘ insecure in Grades 5 and 6 are likely to be concerned over aff11-
-/1at1on mot1ves as ado]escents (Grades 11 and 12) @'A
'_7. From an examination of Ta%]es 8 and 9 compar1ng the ICS
B Secur1ty Test w1th the Self-Rating Scale the. fol]ow1ng sex d1f-.."
-+, ferences appear: ( ) Boys who are secure and wel] oggan1zed as :
A'ch11dren (Grades 5 and 6) show 11tt1e dependence as ado]escents
| g .A]so, boys who are 1nsecure and adu]t dependent as ch11dren tend tf
.to d1sp1ay h1gh dependency mot1ves as ado]escents Converse]y,

- boys who are 1ndependent1y secure and who have 900d peer relat1on-""*

sh1ps are ]1ke]y not to d15p1ay hlgh dependency needs“as ado]es-~.'?5

~ - .
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-
v L ml. 6
i Smry of Step-uise Regression Analysis of the 1967 ICS Security Test
) ‘ as Prodlctor and the 1973. 1¢S Persomlity Scale as Criterion
‘ . \ B o Boys (1 . 37) -

- - L : Weights ~ __ - . , o
. Predictor(s) 1967 - - Criterfon by b, 'ba' ‘b4/.,§5'. bg Constant(a) F Ca .
Cs, I0S, NS, 10S%, 1S Familal DA -L03 .28 -7 31 a7 - 209 279 o

(€5, 0A, 105", 105, INS, MOS Familtal NS .05 <11 .27 -d0 =06 -32  ALS3 2.5
Is, MDS Soctal WS -0 .2) T 2% e .
MDS - ' Avocational 105,08 - S X" 4380
ms. ~ Total 10§ ST e '39."4‘4 482w
s . Towroh 3w RO RS T
s " Total INS . ST a6 saer
T CEFls (awso) o C
1os*, wos, 10s® Faaflfal I0s° - -.29 .20 26 . 122 g
CSLOAINS sl IS -d2c6 -0 - W 3

Boys and Girls (N = 87) B
Ios R ~ Famidaf 105 N L e 18.59 .:v's'.sr
s, 108 Famfifal oA 2.0 Y] -.5.82%
sh, fos® 0 Pt s w23 ’_': 647 g0z,
ws o Aveationdl 105 -8 o Mg 59 4450
ms R X RYCS

os*, wsb Y Towataws o A3 -3l o o 2&57.‘; 4.75%

o

Ng e. Abbreviations are as fouows SS = Security Score. CS = Comistency Score. DA Dtputy
. Agentr DS = Inlnature Dependent $ecur1ty. IS = Independent Sccurity. INS - lnsecurity. HDS Hature

'Dcpendent Security
4 = Jinvery 1967 * ‘ R
b * June 1967 + . ' I D : e
?-.4b1x1 I . L o .
- *p & .05.
.‘2 ‘ O‘

i

g
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cents} No such relationshlps are shown for glrls (b)-Boys who
are 1nsecure and anx1ous as children are l1kely to. show high af—
f1lnat1on needs as adolescents..,(c) Boys who;are secure-and well
organized as Children tend notvto be’compulslve as adolescentsm‘

. Boys who have good conscience development as chlldren are llkely

to be compuls1ve as. adolescents “Also,. boys who are 1ndependently R

secure (self~reliant) and have good peer relatlonsh1ps are llkely

;to be less compulslVe as adolescents These relat1onships are

}.children (Grades 5 and 6) are llkely to be concerned over affil-

1at10n‘needs, physlcal harm anxlety. and status needs as adoles- d'
}vcents (e) Girls wha have good peer relationshlps as chlldren -

, ._are l1kely not to be concerned over physlcal harm anxlety as ado-
.}lescents S .' . | _

.. 8. Intertest correlations between the ICS Personallty Scale

' }and the Self- Ratlng Scale are’ reported in Tables lO ll and 12

in Append1x E

‘9.' Intereorrelations among the subtests of the ICS Personalfr-;-‘l

S 1ty Scale are reported 1n Table 13 found in Appendlx F | *j%};;

Yy

E "v"j-.f" - ﬁ:.

105

not shown for girls. (d) Glrls who are insecure and anxious as S

l0 Intercorrelatlons among the subtests of the Self Ratgng R

& IR A

d Scale are reported 1n Table l4 found ln Appendlx "71;'7“.. ,~,,f

';ReSults Related to Hypotheses o A Summagy fftld:‘ “5125/‘v]gtf

General hypothesls ‘ The stability coefflclents reported in ‘Tfﬁf; ff »»l

SN



- high pupii security and consisdency scores in Grades 5 and 6 and

106

'T%b]e 1 indicate the consistengydof security behavior over a 5-
month period for both boys’ and girls, separately and combined
"7Regard1ng stability of the same subjects over a 6-year period
much less con51stency is demonstrated in security behavior The

’ 51gn1f1cant correiations reported in Tab]es 2 3, and 4 are mod-
erateiy Tow. Therefore, the support of the genera] hypothe51s
that security development wi]i remain relativeiy stable over a
\ 6-year period is only parti%]iy supported A regression ana1y51s
. 1nd1cated that several security variabies as measured by the ICS “
| Security Test at Grades 5 and‘6 are good predictors of theoreti-r
lcaily reiated security behavior 6 years 1ater (See Tab1e 6 for._
-coefficients ) | o

§pecific hxpotheses

E ﬂypothesis i(a) stated that a positive reiationship betweenh A

"high academic (English and Math) achievement in: 1ate high schooii "
’ '.(Grades ii and 12) was expected This hypothesis is not supported
'-: by the data However, an interesting sex difference occurred
.f.Girls who - are not adult dependent as Grade 5 and 6 pupi]s and

who have good peer reiationship are 1ike1y to perform wel] in

‘_,.'Engiish in-Grades ‘11 and 12 goys showed no such reiationship. ;;aﬂﬁ o

g However boys who_are not secure as Grade 5 and 6 pupi1s, and who. :L;_:Elb

'“;=do not have good peer reiationships tend to excel in mathematics



in Grades Il‘and712. See Table 5 for specific correlations

ﬂypothesisfigjb) Inadequate patterns of security deve]opment

in Grades 5 and 6 (i.e., iow security and consistency scores), -as
“well. as a preference for insecurity, immature dependent security
and deputy agents are not swgnificant]y related to iow student

: achievement in Grades 11 and 12. Therefore, Hypothesis 1 (b) is »

not supported

~ o

_ypothe51s 2 Hypothe51s 2 states that sex differences in.

jstabiiity of security over time w111 emerge. A]though the corre- :
]ations are only moderate. severai interesting sex differences d1d

- occur, This. hypotheSis is supported by the data shown in Tabies

3 and 4. However, giris do .not display greater stabi]ity of secu-

- 107

‘ rity behaVior over time (i e 5 from Grade 6 to Grade 12)." On the>\ .

' contrary, boys appear to be more stabie in exhibiting theoreti- .
ccally re]ated security behaVior in 1ate high schooi Giris who
;7tend to be adu]t dependent as children are iike]y to continue to N

| 'be aduit dependent in various areas of their lives as’ adoiescents.,

Hypothe51s 3. Stabiiity of security behaVior in the case ,f”'

' studies w111 be elaborated upon in the Case Study section
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®  CHAPTER VIII

- Discussion, Limitations, and Implitations

' . T . ’ =
Discussion | '\VJ/r' .

(

The’preSent study has been priniriiy focused on the stability °
of secur1ty behavﬁor of 87 students over a s1x-year per1od (Grades@;_h
5 and 6 to Grades 1] and 12) The maJor 1ntent was to d1scover |
those secur1ty patterns that rema1ned relatively consistent and
were préﬂ1ct1ve of. theoret1ca11y re]ated behav1or after a Six- :
year period. R - | "f T
The stab111ty of secur1ty behavior of boys and girls separate-
ly was analyzed. The relation of secur1ty status to schoo] ach1eue-
ment was exam1ned to note patterns and possible sex diffe/ences
| The data 1end part1a1 support to the maJor hypothes1s regard-
1ng the stab111ty of secur1ty behav1or No: support is given to the
'hypothe51zed relationsh1p between h1gh pup1T security and con51st— "
‘_ency scores in e]ementary school and hlgh achievement in late sece :
".ondary school , Inadequate security status 1s not re]ated sign1f1§i'
cant]y to low schoal achievement Support is g1ven to the hypoth-a

es1zed sex d?fferences regard1ng stab111ty of security behavior

'over t1me Stab1]ity of secur1ty status 1s noted 1n the case stud- f-f"

rales that fol1ow th1s chapter The s1gn1ficance of these findings o

is: d1scussed below. 1"': S T

& -

e
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The s1gn1f1cant correlations, although mo';rately low, agree’
with other maJor stud1es of the stab1l1ty o? personality var1ables
.when self-report 1nstruments are used (Bloom, 1964). .
c?he d1scu551on to follow is d1v1ded inte three maJor sections.
The first part is devoted to an. exam1nat1on of the patterns of sup- .
-port and nonsupport -of the hypotheses The second deals with l1m-‘
. itatlons-of the presentrstudy The third and conclud1ng sect1on
“deals with an 1ntegrat1on of the s1gn1ficance and implications of ‘ | .
the f1nd1ng§ Heuristic components of:the studyaare also d1scussed.
The stabillty.of securi:;'behavio: is demonstrated in the-stu- '
dents over a five- month period However, over th& six-year period, N,,'
few s1gn1f1cant correlat1ons result It may be that the two 1n-
struments--the ICS Secur1ty Test and the ICS Personality Test--are
. hot measuring the same secur1ty variables ‘ Perhaps developmental ‘
changes (phys1olOg1cal and psycholog1cal) that occur between the :
-ages of lO to 11 and 16 to l7 make the measurement of basic secu- | J; .
r1ty status d1ff1cult “ L . . _. | _ |
| There appears to be support for Blatz statement l966) that *n'.pfih
secur1ty or ba51c approaches to vérTous are;? of l1fe seems to- o

crystalllze around the age of lO or ll The f1nd1ng that children

who are not secure 1n Grades 5 and 6 are l1kely fo be h1ghly adult

‘;(5

A dependent in fam1ly act1v1tles as adolescents 1s congruent w1th se~ o

cur1ty theory Ch1ldren who lack self—confldence and have a poor
. < ) & . ST :
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self-concept'are very likely to be dependent upon significant o{h-

ers in family affairs. They 1ack»initiatiVe and>a good approach .

to ]earning. Also, children who display high ado1t dependency ¢on-

%ﬁi§h t1nue to demonstrate adult dependency as adolescents. It may be

N that parental agents,make all the dec1S1ons and accth their con- -

-«-.-‘-,,e

sequences for their ch1ldren Therefore, ch1}dren have no need to
’deVeiop skills and independent - action Converse]y, the f1nd1ngs

seem to 1nd1cate that ch11dren who are not adult dependent tend to

be less insecure in many areas of 11fe

The resu]t that children who- have good peer re]ationshups in

Grades 5 and: 6 are 11ke]y to be less dependent upon the“fam11y, but

tend to be 1nsecure 1n fam11y act1v1t1es dur1ng ado]escence, may

suggest that sociable children have a greater emancipat1on prob]em
" at adolescence - " B I | ey

‘ InSecur1ty in ch11dren seems to man1fest itself in h1gh de-

pendency 1n all areas of 11fe dur1ng ado]escence This 1nsecure ',

1nd1v1dua1 would 11ke1y be descr1bed as ret1cent, shy. backward.

and a fol]ower by his fam11y, peers, and teachers . ‘
n, , Genera]]y, it appears that negative mental hea attr1butes

(spec1f1ca1]y, 1nsecur1ty and h1gh adult dependé'!&iigur1ng chlld- rvn‘h
hood are 11ke1y to be predfct1ve of theoret1ca]1y re]ated tra1ts
during ado]escence S o L SR R f;a -

With regard to the stabi]ityvof.secdrity-behaVior, someiseklﬂ"



differences emerged. Sex differences are likely related to the
differential cultural:pressures brought ugon males and females in-
our society. Similar results have been;found by other researchers
(Maccoby & Jacklin, 1974; MacFarlane.et'al l954) .Connunication'
of sex-role expectations may be a subtle m1xture of model1ng, re-

- inforcement, and soc:al1zat1on theor1es . The f1nd1ng that soc1able
boys tend to be less social as adolescent mi,es may be expla1ned in
terms of cultu?al expectations of boys. Boys may be. expected to
-become independent more ‘quickly and not rely on peers for help

Boys who -rely on adult help as ch1ldren tend not to be insecure in
yaribus areas‘of life, It may be 1mportant for boys to rely upon B
parents to help them "check out" various percept1ons Insecur1ty -
in boys ‘appears to be pred1ct1ve of h1gh adult dependency in ado-
lescence The ch1ldhood 1nsecurity is transferred to agents who

vare able to act on behalf of the boys 1n adolescence . ‘

| The f1nd1ng that g1rls who rely on adult help and 1ntervent1on

as ch1ldren are l1kely to cont1nue to rely on adult help and 1nter-

L

‘;vent1on in their family llves as, adolescents 1s 1nterest1ng Th1s ‘

e

f1nd1ng Suggests that as g1rls grow*older they may be expect d to

“be dependent. In the Kagan and Moss (1962) long1tud1nal stujy. thet__
i 1mportance of cultural rules 1n determinlng both behav1oral change f:,“ﬂ“'-:"
and stab1l1ty is emphas1zed Pass1ve and ddpendent behavior are | ~

subJected to cons1stent cultural d1sapproval for men but not for e

—
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a : '
“women. This disapproval is communicated to the ohi]dtthrough the
direct rewards and punishments issoed_by°peers and adults. ‘ﬂtris
not surprising,‘then, that gir1s whotre]y on parental he]p con-
“tinue to display dependency in family act1v1t1es durlng adolescence
" In the present study, girls showed dependency in ado1escence when
the1r childhood behavior revea]ed 1nsecur1ty and adult dependenoy
Female adolescentdependency 1s shown in the areas of fam11y ac-
t1v1t1es, social" events, and 1e1sure time 1nterests A
~Girls who have poor peer. relat1onsh1ps tend -to be h1gh1y de-

pendent upon the1r parents n fam11y act1v1ties The needs of

.approval and compan1onsh1p appear to be satisfied 1n parental de-'

1 pendency _
It appears that d1fferent1a1_sex_;" ':at1ons and treatment |

are~commun1cated fr b“e culture to ch11dren between ‘the ages of

il ]6 It beg1ns 1n 1nfancy with "pretty 11ttle g1rls" and K
rough aggress1ve boys," and cont1nues through adoiescence ith e
obedTent pass1ve, dependent g1rls" and "1ndependent, agg§:$sxve,~

breadw1nn1ng boys i | o | S ‘
| Severa] stud1es (bryan, 1953; Hiremathi 1962dt5eanne11 1958,

- Traxler, 1950) report the stab111ty of ach1evement over time Oth- .

' { ers (Alpxander, 1961 ve, 1963) report the effect of env1ronment- _x“;7

| a] 1nd1ces, such as soci -econom1c class educatron of parents oc-i ‘

t/Bpat1ona] status and soc1a1 class on school achievement Few ..
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(Dav1dson & Lang, 1960 D1nkmeyer 1970 Grapko, 1960) report the -
re]at1onsh1p of self—concept or secur1ty measures to schooT achleve-
ment. The present Study lends some support to the reTat1onsh1p of
security behavior and schoo] performance ~ Children who are not
.adult dependent in Grades 5 and .6 tend to perform weTT in Eng11sh
1n Grades 11 and 12. Th1s f1nd1ng suggests that 1ndependent thought
and express1on are lmportant prerequ151tes for good EngT1sh perform-
ance. Those students who are adult dependent may not be g1ven the
-chance for seTf—expre551on--whether right or wrong |

The f1nd1ng that 1nsecure ch11dren in Grades 5 and 6 tend to i,‘
perform weTT in Mathemat1cs is 1nterest1ng It lends. credence to
the notion that the exact1ng subJect matter of Math requ1res -a’ cer—
.ta1n degree of 1nsecur1ty wh1ch 1s hand]ed by the expression of
competence ' | o | |

The resuTt that*boys perform weTT in Mathemat1cs concurs W1th»
vMaccoby and Jackl1n (1974) who report that boys do better than _"
g1r]s in Mathemat1cs However, those boys who do weTT in Mathemat-
. i¢s tend to have T1tt1e conf1dence and poor peer relationships as ﬂ
‘ch11dren Th1s.1s a surpr1s1ng f1nd1ng SR
: The f1nd1ng that g1rls who have good peer reTat1onships and
.}‘are not adu]t dependent as ch11dren are Tikely to perform wel] 1n
;.EngT1sh as adoTescents is- congruent with Maccoby and Jack]in (1974T{1d\n.

. They state that g1rTs from age TT on are super1or to boys 1n verbaT
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fluency. No such reTationship was shonn for boys.

| ~ The maJor1ty of securlty var1ab1es 1n ch11dhood that seem to _
predict theoret1ca11y reIated persona]1ty var1ab1es 1n adolescence
can be c]ass1f1ed as negative menta] hea]th tra1ts, More "negat1ve

security variables are predictive'for boys'than for,girTs.,_This~

 finding seems to indicate that boys -are.more stable in negative'see‘

cdrity status'over a six—yeariperiod..-on thelotherrhand, fen,nega- )

AtiveAseCurity variab]es'seem to be.predictfve for gir]si' InseCU—'
rity in boys (age.ldvor 1) s likely tobe ahgood predictor of
adult dependence,in_all.areas of the adolescentuboy‘s life. Adth
dependency‘in childhood is partdcuiar1y}pred1Ctiye-of.the'use of

deputy agents and insecurity in a11<areas of'the'boy‘s ado1escent'

Tife. Adult dependency 1n the fam11y and soc1a1 areas at ado]es—'ly
'cence for g1rls can be pred1cted from ‘the follow1ng chlldhood se- ;
cur1ty variables:: 1mmature dependent secur1ty and mature de-.:'

‘pendent secur1ty, and the security score. deputy agents and 1nse- n

114

cur1ty SPeC1f1Cal7Y. adult dependency in the soc1a1 area of 11fe;jbvi'f

'f‘at ado]escence can be predlcte@ from the fo]Tow1ng comb1nat1on of r{lh-r -

- ICS secur1ty scores dur1ng chlldhood security score + deputy

'agent_+'1nsecur1ty G1rls are expected to be dependent as adoles-.~"*“

'cents Genera]]y, for both boys and‘girls negative menta] hea1th" PR

. :tralts (1mmature dependent secur1ty and 1nsecurity) are pred1ct1ve 7i°fpﬂ

of. theoret1ca11y re}ated secur1ty behavior at adolescence -

I3



Five out of 49 s1gnif1cant corre]at1ons are noted between the

1967 June ICS Secur1ty Test scores and the SRS scores over a s1x— :

o

year period. However, some are noteworthy Aga1n, pos1t1ve menta1*'

,hea]th characteristics are s1gnif1cant]y re]ated to mental hea]th

‘ produc1ng mot1ves Ch11dren who are secure, self re11ant, and we11"v

33

organized at age 10 and 11 are less concerned N]th h1gh status

needs as ado]escents H1gh1y aff1]1at1ve adolescents tended to be

- 1nsecure.as ch1]dren at.age 10 and 11.
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Sex d1fferences regard1ng the re]at1on of. secur1ty behav1or to’ o

ado]escent needs are 1nstruct1ve Boys who are secure and. we]l

organized as ch11dren are 11ke]y to shodelaxxle dependence and com- R

»

"‘puls1veness as adolescents Boys who are 1nsecure and adult de- -

'pendent as ch1]dren tend to. d1sp1ay h1gh dependency and affilwation'~ E

»'motives as adole5cents Also, boys who are 1ndependent1y secure, o

'<have good peer relat1onsh1ps and a tendency‘for good consc1ence

. deve]opment, are 11ke1y not to be compuls1ve as adolescents This'

~ f1nd1ng concurs W1th secur1ty theory

2 B ;
Insecure anx1ous g1rls as ch11dren tend to display high af-

f1]‘at‘°"’ phys1ca] harm anx1ety, and status needs as- adolescents S

" To compensate for a 1ack of conf1dence and personal competence,

g1rls man1fest anxlety over aff1l1at1ve, phys1cal harm, and status':”¢{uf{s[f37*

needs

1,gard1ng stab1T1ty of secur1ty over a Six-year period Some inter- iy

P

PEFEE

<+

‘ ST ' T ' ) Cona ¥
The résu]ts present some support of the major hypothes1s re-tfcﬂ;'"- i ‘
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esting sex differences and school ‘achievement. in relation to secu-
rity status were discussed.

LimitatTOns R .2//f\\

Three 11mrtat10ns, nameTy, se]f report scaTes, spec1aT charac-- .
ter1st1cs of the sampTe, and ex post facto research,W1TT be dtscussed ’
" in reference to the present §tudy . | ,

The weaknesses of se1f+rat1ng sca]es are weTT documented else- a
where (Gu1lford, 1954 KerT1nger, 1973) Brlefly, two weaknesses--'-‘
% | soc1a1 des1rab1]1ty and the error of centra] tendency--contribute '
.to make 1nstrument va11d1ty suspect The soc1a1 des1rab111ty factor :
1s the tendency to rate an. 1tem 1n the d1rect1on that 1s socval]y
Lnaccepted4and expected The error of central tendency can affect the ;:
vaT1d1ty of self—report 1nstruments It is the general T1ke11hood to
i.ravo1d extreme Judgments<::d rate dOWn the m1ddTe of a rating sca]e
The spec1a1 character1st1cs of the Tongitudina] sampTe must be

..‘cons1dered when interpretwng the resuTts Due to the hlgh attrit1on fi_ o

'T'; rate the 87 students rema1n1ng may have part1cuTar “school survivaT" -?Z

_s.character1st1cs wh1ch may be refTected 1n the1r security status nge*T-;*'f |

| students seTected themde]ves 1nto the sampTe stud1ed It is noted

'*that some 52% of the sampTe are st111 1nvoTved 1n academic studies 'Ay
. ‘as of January T, 1975 The sampTe, therefore, 1s b1ased in the di--
;rect1on of academwcs and a profes51ona1 career. Some 48% of the

"ty'sample are involved 1n empToyment in Kenora Ontario



The present study is of the‘ex post facto type This type of

research 1s one where the 1nvestagator has no direct contro] over

1ndependent var1ab1es " The var1ab]es, patterns of secur1ty, a]ready

, exist in the 1nd1v1duals stud1ed hence, they are not man1pu1atab1e

by the 1nvest1gator There 1s the r1sk of improper. 1nterpretat1on o
'.(1 e., in mak1hg causa] statements) However, when ex. post facto )

o research s accompan1ed by testab]e hypotheses the study is ac-
,ceptab]e (Ker11nger, 1973) It 1s d1ff1cu1t to-state whether se-df

cur1ty status at one po1nt in t1me is d1rect1y re)ated to a: theo-'

)

_ ret1ca]1y re]ated secur1ty varlable at a 1ater t1me However, 1f'
' ‘;One 1s conservat1ve and careful 1n 1nterpretat1on trends or. pat-j_'

- .terns can be noted wh1oh will: contrlbute to our understandtng of ;,d: T

. .persona11ty cons1stency oyer tlme ‘

ImpT1cations E

17

The 1mp11cat1ons of the present study are d1scussed in rela-eV¢ﬂ'f

- tion to (a ) predict1ve va11dat1on of the ICS Securlty Test--The

vStory of)J1mmy, (b) educat1ona] 1ntervent1on programS. c) clar1{7f‘;.\f“,f"*

‘_g‘f1cat1on of the concept of secur1ty, (d) sex d1fferences, and (e)?ff.fﬁ-”

"'3pfuture research

, The present study lends pred1ct1ve va11dat1on for the Inst1-;_3.ff.f

‘fptute of Chl]d Study Security Test A purpoSe of the ICS Securityafvdy |

"li‘;eTest is to ]ocate growth patterns wh1ch may 1ndicate future ad- -

':Qaustment of the ch11d The ICS Persona11ty Scale (Grapko, 1953)
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- was used as the direct criterion in wh1ch to predict from the ICS
"Securlty Test ‘The present study spans a 51x-year per1od Secur1ty
status for the sample was determined in Grades 5 and 6 and aga1n in.
Grades ll and 12 Adult dependency in Grades 5 and 6z1s pred1ct1ve_-
:'of related security . behav1or in al areas of life (fam1l1al, soc1al
'and avocat1onal) in adolescence Also, ch1ldren who are adult de- B
Jpendent tend to be 1nsecure and use deputy agents in fam1ly affa1rs ‘:
These chlldren are res1st1ng growth tendenc1es underly1ng the pro- |
*cess of emanc1pat1on Ch1ldren who_are 1nsecure are l1kely to be
lh1ghly adult dependent in all areas of l1fe as an adolescent It o
seems, ‘then, that when 1mmature dependent secur1ty and insecurlty
var1ables are expressed in ch1ldren these tend to be most predic- :“‘
_-t1ve of related security growth patterns in adolescence
. The ICS Securlty Test is. more pred1ct1ve for boys than glrls
Boys who are 1ndependently secure and who have good peer relat1on- 'f~';
”'sh1ps tend to” have gbod peer relationsh1ps 1n the1r soc1al l1ves as ;, e
‘adolescents However boys who express a preference for adult de-l.‘
“-lpendence as ch1ldren are l1kely to be 1nsecure and rely on defense:f .iff;"
mechan1sms in. all areas of l1fe as adolescents Childhood'lnsecu?”ﬁft;: |
1.r1ty 1n boys 1s likely related to adult dependency in adolescence ﬂ;;ifl L

xf G1rls who are adult dependent and who have poor peer relationshlps';?fxfl'v”f

e

"».':are lltely to be htghly dependent upon their parents. Also glrls'

.'Q,use of deputy agents and the express1on of 1nsecur1ty are related

"‘bto adult dependency in’ the social act1v1ties of adolescent llfe

w~ U e
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. Ch11dren in Grades 4 5, 0r6 who express 1nadequate patterns
.of security deve]opment via the ICS Secur1ty Test may be s1ng]ed
out for early’ educatjona]y1ntervent10n, These ch11dren.are_resmst-;va:
ing'grOWth'tendeneies‘under1ying the process-of emancipation It _
seems 1mportant that these chﬂdren be g;yen.an opportuy to im- ’
prove the1r self- concept and approach to 1earn1ng Ch11dren who -
express 1nadequate patterns of secur1ty deveTopment may be grouped

ter self concept

for 1nstruct1on in persona] -social sk1]1 deve]opmen . Program ma-'
'ter1als are ava11ab1e that purport to deve10p a(bétj

™~

Sin ch11dren (Anderson, Lang, & Scott, 1970 D1nkmeyer 1970 Dupont

- 0v11]a, & Brody, ]975 Valett, 1974) | }”“}\ ;x

Behav1ora1 mot1ves 1n ado]escence appear to be re]ated to pat-
terns of secur1ty deve]opment expressed 1n ch11dhood Th1s f1nd1ng~-d'
adds some c]ar1f1cat1on to the concept of secur1ty Concern over E:;
*: status needs tends not’ to be re]ated to a person characterlzed by a '

:good self- concept and gdod work hab1ts The motlve for excesswve]y
7_h1gh aff111at1on needs in ado]escence 1s likely to be re]ated to a
’ pattern of 1nsecur1ty 1n ch1]dhood - : "._': |

BehaV1ora§ corre]ates of secur1ty deve]opment suggest some sex
E xdmfferences Boys,who are secure and have good work hab1ts as ch11-‘}‘r_ :?Flf
.‘dren ar: 11keTy to expness 11tt1e dependency and compu1s1ve needs xztiff,;ﬁf?;f

' jas ado]escents Converse]y, boys who are 1nsecure and adult depend-~

’:'ent as ch11dren are 11ke1y to exhib1t h1gh dependency and affilia-_ f;,;;;'*V



" tive needs as adolescents. A]so;)boys who havefthe-potent%aiyfor
good conscience development, have good'peer‘re1attonships, and-are
competent as.children)tend to be 1ess-compulsive in'theirfactivf-
ties aS‘adoleseents,] Gtr]sywho express a pattern of insecurity
.:dorin; chiidhood are tike1y»to be highlyvconcerned‘over'afftli- :
:at1on and status needs, as wel] as belng h1gh1y anx1ous over

phy51ca] harm, as ado]escents

Heur1st1ca11y, the 1nvest1gator wou]d like to conduct further
lfo]]ow up ana]yses of the securxty patterﬁs expressed by 1nd1v1d-
ua]s in the samp]e to note stab111ty Th1s type of. follow—up would
'add more strength to the present study | ‘ o
It s d1ff1cu1t to know what effects "r1ch" exper1ences and
;traumat1c events m1ght have on the secur1ty development of an 1n-

'djvldua], A study des1gned to note the d1fferent1a1 affects of

: e"hiChing-exPer1enCes (trave] - deep cultura] 1nvo]vement and act1v—;»e o

- ity) andttraumatic events (death 1n fam11y. marr1age problems, and

accidents) on secur1ty development, as opposed to a cons1stent, _ o

”, regu]ar k1nd of exper1ence, may shed some 11ght on the stabwlity r'jﬂ,f R

of secur1ty behav1or under d1fferent cond1t10ns

The richness of B1atz 1deas and research regard1ng ch1ld stu-

| dy should be made ava11ab1e to: both educat1on and psychoIogy stud-'~‘

\

"'v ents Post secondary educat1ona1 1nst1tuxlons offerlng courses 1n :?f -

c‘n~"Ear1y Ch1]d Educatlon"'and "Theorles of Persona]1ty“ Should Pres"'t'rijf?ﬂf:

¥ ent the 1deas and theory of ch11d development espoused by Blatz
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. be found 1n tota] in Appendices C, D J, M, P and N, respect1vely

" CHAPTER IX

| .‘Severalblongitudinal»studies”regardtng persistence of person- .
“ality illustrate their findings with case'gtudies (Davis, 1966;
Escalona & Heider, 1959; Peck & Havighurst, 196D; Nhite;-1966).
| The case studies of a,iongitudina1‘study most relevant to the pres-
ent study is the book'of Davis (1966).Dk5he asseSSes the growth of
y‘the child toward maturity_and emancipation in thevcontextvof_the
degree'of reciprocal trust he has in reTation.with'his-panents}
The purpose of .the case studies is to Vdew_a child's growtn‘tonard
matdrity througn the'spectac1es of security'tneorya 'Stabiffty<of;
secur1ty development 1s traced The'pattenn of.secunity deYeiop;v;
ment is descr1bed through three per1ods cni1dh00d'(a§e 11'6; 12);
;adolescence (age 17 or 18), and early adu]thood (age 19 and 20)

‘The data were derived fr0m se1f ratlng sca]es, prOJect1ve g“a* =

tests, 1nterv1ews autob1ograph1es, and persona11ty tests wh1ch can

,Four Case historles (2 boys and 2 g1rls) 111ustrate patterns of ‘,EP?A,
secur1ty deve]opment The case study names are f1ct1t1ous

_ Do (Case 028) Automotlve Mach1n1st ~a}”

& d _
‘ “The thlng I prfze or: va]ue most
~in my life is_ a sense of humor "

| .- Don B. | | |
Don B. is presently an automot1ve mach1n1st He and h1s tw1n

vbrother are the youngest of three chtldren Don s mother d1ed when
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he was 7 years of age’ H1s father is an-older man and has been
ret1red for some time now.
. Some stab111ty in Don's pattern of secur1ty deve]opment is
demonstrated over a 7¥-year perlod From an exam1nat1on of iab1e ‘
- 15, it can be seen that Don's pattern of securlty development dur-
‘1ng childhood was ideal. Dur1ng ]ate adolescente~€age 17), Don's
' secur1ty prof1]eqd1sp1ayed a stab111ty of - good peer re]atlonsh1ps, t
~ but 1nseCur1ty,was_ref1ected in- h1z.act1v1tjes.‘ The secur1ty
.pattern in'ear1yvadu]thood revea1ed a change from»1nsecur1ty to .
) greater 1ndependence in.his act1v1t1es w1th cont1nued good peer
relat1onsh1ps Each deve]opmental stage of secur1ty W111 be de-»_‘
scribed. ' |
| _.chndhoaci"(aggé 1)

Af{ Although Dona(and’hisetwin.brother) fa1]ed Grade T ("Not _
through stupidity but through 1aztness") and 1ost h1s mother dur-- -
1ng ch11dhood his secur1ty prof11e revealed outstand1ng personal

- resources - He d15p1ayed a preference for sk111ed self-1n1t1at-.

- 1ng, 1ndependent behav1or, as! we]l as good peer re]at1onsh1ps on

, the ICS Secur1ty Test in 1967 He was: able to hand]e the death
@y.
of h1s mother 1n a mature fash1on In h1s words, ”For severa]

E .;!years after she d1ed, 1t hurt me very much to ta1k about her, but

' . inow 1t doesn t bother me. I guess I have grown up a. 11tt]e " Fromef'nh/;"- h:~

o
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'such a good'ﬁattern of security development, it was"expected that
Don would be ab]e to assimilate new exper1ences eas11y and con-

_ t1nue to show good menta] health T o
AdoTescence (age 17)

Don, in-Grade 11, cont1nued to show good peer re]atlonshwps
which are based on rec1proca1 trust w1th hlS contemporar1es How— |
ever,_1nsecur1ty Jnﬂthe areas of fam11y, ot%v}@ and 1e1sure t1me 7
is man1fested in Don's behavior. .Don, Jn,an interview, said that
he‘had great_d1ff1cu]ty speakjng.towpeop}ebin_pub]ic; such‘as‘anf.
audfence}.‘Also; if;confronted?with a'math-prohTem, DonIWOqu.sit"'
-at a desh for 3 or 4 hours orying'to figure it-out In h1s words, |
“That rea]]y bugS“me‘" .Don's academ1c grades were h1gh wh1ch
‘may 1nd1cate that ear11er Tdeal secur1ty status is related to h1gh

achievement in schoo]

Early Ad‘ulthood (age 19) . w
" _ C S B
Having completed Grade*T2,~Don has taken a job as an‘automoef'
A ! -
B tive machinist He continues to show good peer relationsh1ps as -
he has all a]ong However, he: now shows a good deal of 1ndepend-»

~ence in fam1]y and 1e1sure t1me aht1v1t1es He enJoys d01ng th1ngs

‘ w1th people Don ment1oned Young Pe0p1es as a source of recreatlon
~ Perhaps the rea11ty of the wor]d as perce1ved through h1s eyes as

a mach1n1st has made him rea11ze the 1mportance of stand1ng on hls_;‘

v v



own two feet. Vocational emancipation~is not'yet attained 'as-Don
is unsure as to whether Jﬁi stay at his. JOb or return to school for

further educatlon | _ |

~ The resu]ts of the Ca11forn1a Test of Persona]vty--Adu]t Form :

' AA--1nd1cate that Don's tota] adJustment is adequate In persona]f

adJustment Don appears to be exper1enc1ng some d1ff1cu1ty in his o

Sense of PerSOnal Worth. H1sv]ow score iay 1nd1cate‘that he is.

, “not happy with h1s,present occupational'statUS.}‘This 1srfurtheri
supported'by‘ad1ow score“on:the'OccupatiOn‘Relationsisubtest © Don
dseems to be exper1enc1ng mild. anxwety wh1ch may be pos1t1ve d1s1n— |
:tegrat1on 1n the Dabrowsk1an sense, regard1ng h1s vocat1on.-.Af" |
h1gh score on ‘the Fee11ng of Belonglng subtest supports both hzs
good peer re]at1onsh1ps and independent secur1ty Don s 1ow score |
on Deputy Agents of the Inst1tute of Ch]ld Study Persona11ty Sca]e .:[»;j"‘

v.1s congruent with a h1gh score on the Soc1a1 Standards subtest of

= the Ca11f0rn1a Test of Persona]1ty Don we]] understands what 1s
h regarded as r1ght or wrong 4d | _: | '._‘

, TAI responses that are congruent with, Don s secur1ty prof11e '“."‘ﬁ

'.are noteworthy Don fee]s somewhat 1nadequate in reference to h1s
.Present Job He wou]d 11ke to further his education Don has f;?'v

.strong needs for acceptance and nurturance from a female Most of
V:h1s 11fe has been 11ved w1th0ut a mother, hence. he may need a sub-' '7j'f

“st1tute



T 12

~ Despite a major upheaval_(death of‘mother)'invDonFs ltfe,.his t
pattern‘of seourity developmeht rematned:relattvedy intact’through%‘
the evereohangefu]-ado}escent years Don appears to- ha e the nec-
| essary resources and approach to 1earn1ng 'that W111 assure good
‘ mental hea]th in the years ahead | R

Persona]tvalues areadep1cted 1n.thurei3 (Pu127) -

Patty (Case 364) Nurse -in- Tra1n1ng

‘"My parents--they taught me r1ght .
~ from: wrong, helped me to form my. own
values in life, led me along the
“right path.in; Tife." They: provided me ,
-~ with securlty and a lov1ng home "

."“'j;_ ",Q ' Patty S Coe

>

| Patty S is presently a nur51ng student at Lakehead Un1vers1ty,,j
Thunder Bay “She is the eldest of three chtldren Patty s father |
is an eng1neer, and her mother 1s a homemaker and former e]ementary_‘:f‘ :
schoo] teacher B | - i

ConS1stency of Patty s pattern of secur1ty development is | f“““'“

\

‘} shown over a 7P-year per1od See Tab1e 16 for the pattern Dur1ng _3'

ch11dhood Patty s securtty development was 1dea1 She preferred

I L

behav1or that ref]ects 1ndependent effort and cooperatton w1th her :

BN

peers However, dur1ng ado]escence, her secur1ty status was char- N
A D e L . . ' i

\

"\\\ :  o

\ o
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~Inm euch labelled quadrant puc pictures gf the f.ollovins. No vords, jult synboll." :

1. an 2 things yot are good at
2. Draw 1 thing you! are against.

. 3. -Draw 1 thing tha rapresents ‘your greatut dchievemnt. K
4. Draw 1 thing that represents a long .term goaL. .’ -
S. - Draw something that.you' would die for. . : s
6. Write 3 words ‘that ‘represent you and your. dutiny thnt .

‘ you. would like to have on your tonbstoue. o

: Figure 3. Don s Personal Coat of. Arms ; S ',v,»: h*f':- D h_ : '7 j“'»'5. .-fzk'i
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_acter1zed pr1mar1ly by dependency and secondar1ly by 1ndependent N

: effort At early adulthood Patty S secur1ty development 1sA

" marked by rec1procal relat1onsh1p w1th s1gn1f1cant pe0ple and in-
’ dependent effort. Each developmental.stage of~secur1ty:w1ll,be;
.descrtbed ' | | o
Childhoodf(age:lO)

Patty s prof1le of secur1ty development at Grade 6 reflects

o ' 1deal status H1gh secur1ty and cons1stency scores reveal feel-i

-1ngs of self-conf1dence good self concept, a good approach to

_.learn1ng, and good work hablts Patty s preference for 1ndepend- _‘f

- ent behav1or and: cooperat1on w1th peers were: 1nd1cat1ons of good

mental health

The fam1ly is descrtbed as closely kn1t w1th many happy incu-:"jl-.'

o129

'edents reported The 1mportance of fr1endt¢and peOp]e 13 recalled ?_._.L*:.

5V“early in Patty S memory At the age of 4 after mOV1ng from one

f.area of the town, she asked her mother 1f "we would make fr1ends
| ;1n th1s new area L In her autob1ography, Patty descr1bes many
: ..,happy 1nc1dents w1th "ch1ldhood budd1es.ﬂf§”':' T T

The fact that Patty was accelerated from Grade l to Grade 3

- 'd1d not appear to have any unsettl1ng or. negat1ve effect on. Patty sf ffl‘3tﬁi

secur1ty status It IS 1nterest1ng-to note that the book on’ nurs~ffﬂ

B 1ng by Elt1ng (195l) read 1n Grade 5 affected Patty s vocat1onal

S 0

EER T



-'choiceﬁ,jln her words,v"My'mind often- goes back to that book;"'”
:Ado]eScence'(age‘IG)L

In Grade 12, Patty's security prOfﬂe revealed high depend-
ency and 1ndependence (ab111ty to use persona] resources to dea1

‘w1th a var1ety of 51tuat1ons) It may be that Patty was react1ng

to soc1a1 cultural pressures Dependency is encouraged in glr]s ’

130

“but certa1n]y not-for boys Conformwty to group pressure may ‘have ,»lw

affected Patty wh11e she was -in. Grade 12 However, 1ndependent

cooperataon of peers are st111 h1gh1y ev1dent 1n Patty s secur1ty

- effort cont1nued to. be stab]e from Grade 6 The 1mp0rtance and :'.'

pattern At h1gh school graduat1on,)1ndependence and dependence ‘”f,,.‘ﬂ

are succ1nct]y stated by Patty—-"I had m1xed emot1ons--happ1ness ;”*g'

- ;for I was go1ng out in the wor]d--a step forward to un1vers1ty-?>'u.:'3

- but very sad that I was 1eav1ng some of the best twmes of my life f*if

-beh1nd ‘me. " {p.f |

‘Early'AdulthOOd (age“}é): T

After comp]etlng Grade 13\§;atty began*study at Lakehead Un1-vf‘f;,

f_vers1ty in the f1e1d of nurs1ng Her secur1ty status changed

fs]1ght1y The 1mp0rtance of peers and ‘the development of rec1p-

'-rocal trust re]at10nsh1ps pers1sted from ch11dhood A common theme;y;i,55 L

':portance of peop]e to her. Relat1onsh1ps w1th people appear to B

S ﬁ-_throughout an 1nterv1ew and an, autob1ography of Patty was the im- cer

A | E



" nurture'and provide meaning and direCtion for Patty. At the Same_ .

ht1me Patty . cont1nues to d1sp1ay se]f 1n1t1ated, 1ndependent ef—

fort as she did earlier 1n her 11fe It appears that she]has a :

f"good ba]ance between 1ndependence and mutua11y support1ve behav1or | t,"d

A persona11ty test-—the Ca11forn1a Test of Persona11ty (CTP)

--1ends support to Patty S secur1ty status" The CTP 1s d1v1ded |

o into’ two parts—-persona] adJustment and soc1a1 adJustment Genera1— <=""
Jy, Patty scored extreme]y h1gh wh1ch s congruent w1th her gener- Q"

x‘a] secur1ty pattern (i. e , @ preference for mature dependent secu- y ;‘s-

r1ty and 1ndependent secur1ty) In the 1nterv1ew, Patty descr1bed '

Sherse]f as emot1ona] and sens1t1ve Low 3cores on Self Rellance

I » A
~and Nervous Symptoms support the not1on that Patty needs reassur- L

" ance and acceptance from her peer group and from s1gn1f1cant per- E

sons After all, she 1s embarkwng upon a career that has appeal

‘;fto her, but is st11] an unknown quant1ty.

The theme 1n most of Patty s Themat1c Appercept1on Test stor-'a;“;7""5”

'.~fv1es was a need for acceptance from dependence on, and securlty 1"’“f1»f”

N peers The future appears good for Patty She perceives her par-;gfr,f,fﬂ""
ents and fr1ends as strong p051t1ve re]atwonshtps She appears to'd:;7“
"“have the necessary se]f 1n1t1at1ve and resources to assure cont1n- o

,q'ued pos1t1ve menta] health ﬁi,n., ST

) ,ﬁSummarz‘ SR .




from the early years Her school and social act1v1t1es always in-
3. .

-volve the cooperat1on and contr1but10n that others can offer A;?;

trend’of 1ndependence 1s man1fested in Patty S behav1or although

l1t is somewhat clouded by hwgh needs” to conform and be accepted by
l" s1gn1f1cant others The 1deal nature. of her early securlty status

'should assure her cont1nued good mental health

-Personal_values are depicted in F1gure*4,(P5133);‘

".r

':.Bernice-(case‘266)i',Teacherfinflrainjng]j-f_r '

'“I pr1ze Just be1ng here' mo

Bern1ce S

B

RE

- Qb

Bernlce S 1s presently attend1ng Brandon Un1ve451ty as: a first-l

year educat1on student She is eldest of f1ve g1rls Her father is'f'

a meatsmanager 1n a: large grocery store wh1le Bern1ce s mother 1s a o

R . .
‘ Oy

Relat1ve stab1l1ty of patterns of secur1ty development is ev1-f‘ -

L dent over a 7L-year per1od (see Table l7) During childhood

'f'Bern1ce s secur1ty development was cons1dered qu1te adequate Sheﬁ;’

‘ ;'fcooperat1ve peer act1v1t1es Her secur1ty and cons1stency scores

.cal relat1onsh1ps w1th peers and 1ndependent effort cont1nue to

s=preferred 1deal secur1ty behav1or, that 1s, 1ndependent behav1or and:!-jw

- were better than averaée for her age group Pers1stence of rec1pro-.: S

character1ze Bernlce S securxty deveIOpment dur1ng adolescence Howf'jr'-" :



In elch 1abc11ed qundrant put pictures of the following. No wordl. just ay-bolt.

1.
2l

3".

B T
8
6.

‘Draw 2 things you, are good at.,if.".~.

Draw 1’ thing you are against.- S ' G
Draw.1 thing that Tepresents your greateat achicvcnent.v

- Draw 1:thing that tepresen:a ‘s’ long term goal...

*Draw something that you would die fot.'-y- : X i
Wiite 3 words that represent you and your: diltiny that
you would like to hlve on: your tombstone.u

v oa

Figure 4 .

|.I' T

Pattyfs;Persona}vcoat of’Arms o
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ever, matUre.dependent seéurity is preferred'rather than the ear-

11er 1ndependent secur1ty Th1s is true, a]so, in ear]y adu]thood

| S1m11ar]y, dur1ng ?iY]y adu]thood Bern1ce disp1ayed a preference |
for mature dependent secur1ty and 1ndependent secur1ty Each de-k
velopmenta] stage of secur1ty w111 be d1scussed L ‘,Af ‘;.- _s:
A‘ _Chi]dhood (age 11) 3 | |

‘ ‘Bernice's securtty development at Grade o reflects h1gh status.'

e

Bernwce S preference for 1ndependent behaVlor (sk111ed, se]f-1n1t1- .

ated aCt10n) and cooperat1on w1th peers are 1ndicators of 1dea1 se- Ce

cur1ty deve]opment igp d1sp1ayed a good se]f concept, a good ap-v.

i proach to 1earn1ng, and good work hab1ts. These,trajts appear.to__f'
rassure good menta] hea]th i’ | e ‘ v‘ A | KR

| Being the e]dest in her fanfﬁy, Bernlce may have fe]t respon51-?’h

é?b]e for the younger S1sters In order to cope w1th the actfvity thef‘

s1sters ‘may- generate, Bern1ce wou]d have to ex rcise behav1or char— -73j7,=

acter1ze 1ndependence and cooperat1veness Bernlce reported

: that she has good re]at1ons w1th her s1sters and parents She fee]s} o

that she has been a mode] for her s1sters, twox%f whom w1sh to be--f7"‘

come teachers Schoo] was a st1mulat1ng experlence for Bernrce

She d]SCUSSEd the understandlng and helpfu]ness her teachers demon- f._‘f?

-\,-‘-_

strated to her

‘3Ado1e5cenCe (age*17)' = SRS R S
e-_____—__ff y S

In Grade 12 Bern1ce s sec1r1ty status revea]ed good peer re- ?ffﬁfh};jjff{

LF - L4 o
Lomonwy s T

N 135



:;,and one -way dependence on s1gn1ficant others..'7'“-

©

: 1ationships ang independent effort. ?hese two security trddts re--
yma1ned stdB]e from childhood; although good peer re]at1onsh1ps are
cons1dered more 1mportant now than 1ndependent secur1ty Perhaps
"conform1ty and peer pressure account for ‘this change 1n re]at1ve
1mportance of these two "1dea1” security character1st1cs In an

' 1nterv1ew, Bern1ce cons1ders herse]f to be a good 11stener, which
is.a necessary aspect of hav1ng good peer re]at1onsh1p ' Recapro-;

cal trusf is 1mp11c1t in mature dependent secur1ty

. Ear1y Adu]thdod‘(age 19)
. co

After complet1ng Grade 13 Bern1ce began study at Brandon Un~

(

> 1vers1ty She_reported no prob]emsyadaust1ng to the new_env1ron- :

ment " and experience"'A slight~change is hOted'th her'security‘deie;

f,_veIOpment Rec1proca1 trust re]at1onsh1p and 1ndependent secur1ty ‘

r\:,

.pers1st from ch11dhood and ado]escence in Bern1ce S behav1or | How— ,h

936

-ever, depebdence is shown 1n famw]y, soc1a1, and 1e1suré¥%1me actwv, fff

".1t1es It may be that sex roje expectat1ons are affect1ng Bern1ce

.(s'

(1 e., gtr]s are expected to be somewhat dependent upon others)

~ Mso, the fact that she is ina new env1ronment may account for her /,_ TS

dependent behav1or It appears that Bern1ce has a b?1ance between

a two way-dependence W1th peers, 1ndependent personal re;purces,,;‘:lf

A personal1ty test--the Ca11forn1a Test of Persona11ty ( )--; ?jf;;“y

_]ends support to Bern1ce s present pattern of securlty deveIopment
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The CTP is dipided into two parts:‘ personal adjustment end social
adjustmgnt. Bermice, gehera]ly, scored highly in.boch areas of ao-
justments However, low scores in th:ee subtests suggost anxiety
regarding confidence in herseif’and her yltimate place or'position
in sociefy, }hese findings may account for.dependent behavior. Un-
1vers1ty may have an unsett11ng or quest1on1ng effect on Bern1ce S
foture \In Dabrowski's terms, she may be experiencing some d1s1n—
cegrat1on. However, because of her good mental health status, that
emotional disintegration shou]d be posjtire and coﬁstructive.
2 The theme most often found in Bernice's Thematic-Apperception
Test stories is a Strong need for achievemenf- Also, \needs of se-
cur1ty and. acceptance are reflected in her stor1es These needs are
'met by.peers These persona11ty f1nd1ngs seem congruent w1th her se-
: curity deve]opment At t1mes, Bern1ce quest1ons her ab111ty to cope
with a situation out 1nyar1ab1y hanolesrthe s1tuat1on correctly.
Good: planhing and work hebits are.evideot in her behavior; B
o Bern1ce has shown re]at1ve stab1]1ty of 1ndependent secur1ty :"A
“and- mature dependent security from ch11dhood to early adulthood
-A]though she is not always high]y conf1dent fn her ab111ties. she
| usual1y handles sxtuatlons or act1v1t1es adequaté]y There appears
to be a pos1t1ve d1s1ntegrat1on 1n her behav1or whlch most 11kely

wilt be construct1ve and will assure good menta] health . ,,'

L]



Personal values depicted‘by,Bernice are.found in Figure 5, (

Martin (Case 303): Track Athlete

"T find securlty in a group of peop]e
I know, who have a common interest to mine.

~

Mart1n D.

Martin D, is present]y attend1ng Simon Fraser Un1vers1ty as a

R

freshmen 'phys1ca1.educat1on maJor He rece1ved a track scho]arsh1p

. to attend university. Martin is an only child.. H]S father is’ a
‘laborer in a paper m111, whv]e his’ mother is a homemaker |

Dependency upon others displayed in ch11dhood appears to be

consistent over t1me (see Table 18). The dependency, howeVer, is of -

\.‘_

a construct1ve nature and contr1butes to Mart1n S growth Dur1ng
“the' ch11dhood perwod, ‘Martin's' secur1ty and con51stency scores 1nd1

cated the 11ke11hood of adJustment d1ff1cu]t1es and feel1ngs of 1n-

adequacy It appeared that~he had poor organlzat1ona1_ablltty, andy.

feelings of 1nadequacy predom1nated his behav1or HoWever,fthe pic""

ture s notras grey as it appears. Dur1ng chlldhood Martln s de-ﬂ

pendency transferred from parents to peers~ wh11e-1ndependence or»

¢

self- relgant behav1or was a cons1stent secur1ty tra1t In adoles-:r‘{

cence, 3Ert1n 3 secur1ty status is descr1bed as dependent-mature '

(two -wa

secur1ty prof11e pers1sted or rema1med stab]e from ear]y ch11dhood, -5f

dependence) and 1mmature (one way dependence) This samef,

P.139).
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In each. labelled quadrmt put pictures of the following. No vo;:a. ' jult."q"yubols. -

1.* Draw 2 things you are good at. . o e
2. Draw 1 thing you are against. o : : :
3. Draw 1 thing ‘that. represents your grenteat nchievenent.

- &, Draw 1 thing that represen:s a long term goal.

5. . Draw: ‘something that you would die for. . - ' :
6. WVrite 3 words that represent‘you and your - destiny thlt L.
you \muld like to havc .on your tombstone. . R

Figure 5., 'Bevrnice'S‘-PgrfsonaA]- Coa_t of Arms
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Each developmental stage‘of‘security‘wiIT be_discussedf
~ Childhood (age‘tz)

Mart1n 3 secur1ty status 1n ch11dhood 1nd1cated that adJust-

' 'ment prob]ems were em1nent Low scores on secur1ty and cons1stency

measures p01nted toward p0551b1e adJustment d1ff1cu1t1es More spe-
C1f1ca11y, feellngs of 1nadequacy and a poor plan or approach to

’ ]earn1ng were 1nd1cated in Mart1n s pattern~of secur1ty Depend-
ency. upon parents and peers and. 1ndependence seemed to permeate: - :
Martin's behav1or In retrospect, it appears that dependency was .
_the dom1nant secur1ty character1st1c of’Mart1n 13 overt behav1or

- In an autob1ography, Mart1n wr1tes that the dom1nant feature of

elementary school was track and f1e]d day "In Grade 3 my f1rst

track meet falled to produce anyth1ng, but 1 cou]dn t wa1t till the

"next year I won a second and th1rd r1bbon in our zone and a. th1rd
“in our re]ay That was really my start Every-year 1 wou1d>look
forward ‘to runn1ng and compet1ng o Achlevement 1n track and f1e1d

, became a goa] for Mart1n. He wr1tes,‘"The greatest thr111 for me

147

e] ~in e]ementary'ifhool was w1nn1ng the boy s track and fleld trophy o

‘ Prognos1s for good menta] hea]th was not prom151ng, but an a-»
' fch1evement mot1vat1on 1n sports appeared to dom1nat<;hart1n s be-

3 hav1or. o

'AdolescenCe (age 18)

o In Grade 12 Mart1n s pattern of securlty development was agaln ""

e



character1zed by dependency upon peers and parents This depend- _
ency was predoanateTy two way, aTthough traces of one-way depend-

: ence were ev1dent Mart1n\did d1sp1ay some 1ndependent effort

L1420

however, dependency was the major - securtty tra1t The sign1f1cance ,"

. of the stab1T1ty of dependency through the years is: part1cu1ar]y
’ 1nterest1ng Mart1n was now exce111ng in track and f1er in Canada’_

‘and was rece1v1ng a’ good deaT of pub11c1ty and recogn1t1on from his

peers and s1gn1f1cant others - One m1ght expect h1m to deveTop a )

self- conf1dence, or perhaps egot1st1ca1 att1tude but Tt d1d not

. ‘occur It seems that a part1cu1ar way of . behav1ng had been crystaT- y ‘

| T1zed in. Mart1n s. persona11ty that would not y1e1d to externa] a-

ch1evement His autob1ography s theme 1s ach1evement, and most:

‘events and peop]e are reTated tc{Y track and f1er Martm s parents e o

have been a source of constant 1nsp1rat1on and encouragement I

his. words, "They have enabTed me to go out and deveTop, tak1ng me

to meets from WT"nTPeg to Ha 11ton They are always there encour-f}fydf"“ -

‘aging me on:".

garly ,Aduithoo‘d'(ag"e.?z'c));. . SRR

After comp]et1ng Grade 13 Mart1n accepted a scho]arsh1p to

8 attend S1mon Fraser Un1vers1ty to study phys1cal educat1on..

As in the prev1ous two developmenta] periods Mart1n s patternf"'tle“fff'“’

of. secur1ty de"e]°P"‘é"t was hwghly dependent-—on peers and one-way :T““;@,]fﬁ;

' ::.dependence upon‘author1ty fagures such as h1s track coach How-nj.ﬁa"

T :
; s -
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| ever, a good deal of 1ndependent effort is ev1dent wh1ch s reflect*;

" ed 1n his un1vers1ty grades (B average). His overa]l mental hea]th

: quot1ent has great]y 1mproved from late ado1escence (Grade 12) Paf i

rental dependency is still evwdent In March 1975 ~his- parents flew

«toxEdmonton Alberta, to meet with and watch Mart1n perform in. the
‘Canad1an Indoor Track and F1e]d Champ1onsh1ps N

Mart1n 5. dependency on others 15 supported by the Ca]1f0rn1a :

"'Test of Persona11ty (CTP) Soc1a1 Standards and Social Sk1lls werej

. 143

'1ow relatlve to the other subtest scores These low scores 1nd1cated‘_

some soc1a] anx1ety and 1nadequacy A]so Fee]1ngs of Be]on91ng

| .jwere re]at1ve1y low. 1nd1cat1ng a need to be accepted by others

‘ 'Generally, Mart1n s tota] adgustment on the CTP was most adequate

‘The theme most ev1dent 1n Martin s Themat1c Appercept1on Test

'stor1es ‘was - the need for ach1evement and success Th1s 1s certatnly:s SR

‘ev1dent in hlS 11fe to thlS po1nt Also, needs for acceptance and

secur1ty result in anx1ety when not fu]f1lled agree with his pattern

;sumary_:’: .
Mart1n has d1sp1ayed stab111ty 1n terms of dependency on- others

and on h1s parents over the years In the early years hlS security

"iproffle 1nd1cated the poss1b111ty of adJustment dlff1culties. How-; |

) t/"'jf_["'
| of secur1ty deve]opment Emanc1pat1on is not yet complete for Martin. Sl

'ever, PefhaDS as a result of the success and achievement he- has ;];;5{, o

flv,found in track and f1e1d he has been able to’ cope very wel] CHis



e

school achievemeht-also seemslto‘have improyed over tﬁ
~ university years. Achievement appears«to’bévthe overriding goal
of Martin's behavior.

":'Martinfs'persohalAva1ues'are depicted_in Figure 6;A(Pﬁ 145).-

é_sqhooT and
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Duv,l thiugl you ll't good nc.
Dréw 1 thing you nte against. ' . : .
Draw 1 thing that' ‘Tepresents your gtutu: uhicvmnc.

Draw 1 ‘thing that represents a long term' goal'. e o
Drav something that you would die: for. - : : S
Write 3 words, that represent you snd your de-tiny thnt R

you would like to have on your toubltone.

F{gyre 6 Martin s Personal Coat of Ams
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Summarygof CaseiHistories o

- The case histories prov1de an opportunity to appiy and integrate
Athe concepts 1mplicit in security theory Also, the relationship

of the case histories to stabiiity of security status to academic
achievement, and sex-role expectations can be anaiyzed The integ-
~ration of theory w1th empiricai case history findings is the aim '
flof this summary.. | ' _‘ | }'_

The case histories 1iiustrate reiative stabiiity of security

f status over a seven and one—haif year period _ Patty, Bernice,

and Don preferred 1dea1 security status in Grade 6, i. e ’ independ-‘ -
\ent security and mature dependent security These three case his- |
tories manifested confidence in their ability to accept the conseq-
uences of their dec1sions and actions as weii as good work and org-t
'anizationai habits The Simiiar security profiles of Patty, Bernice,

o and Don when in Grade 6 appeared to assure their good mental heaith E o
v ‘

‘-At aduithood, these same persons continued tb prefer mature depend-'tf T

:‘ent security and independent security Interestingiy. mature depen;gﬂ‘v'7V773fw7t

o dent security was the first preference for aii three persons Per- |

:'haps our: culture encourages interdependence among its members, rather

. "than 1ndependence or indiv1duaiity It can be said with some conyic-iﬁjfffj;?ﬂ?»f

”'fytion that people need each other for assurance and assistance as

"'"uﬂfa,}they deal w1th the events of 1ife Martin 5 ear]y security status in"“:‘ e

Ve;TGrade 6 refiected immature dependent security. along w1th mature

"f;;j_f;j_ o



‘.dependent‘security He appeared to -be lack1ng conf1dence and good o
working'habits - The progn051s for good mental health was poor At
adu]thood Mart1n s secur1ty status cont1nued td be marked by mature ,
dependent secur1ty arid lmmature dependent secur1ty However, 1t ap- :,-9
pears that an achleVement mot1ve to excel in track has assured good -} o

,mental hea]th for Martln :He has used hIS dependent agents (parents, o
ooaches and fr1ends) construct1ve1y for his persona] growth Re]a- _\'

',t1ve stab111ty of securlty status is demonstrated 1h the case h1st- : -

bog?es wh1ch lend support to hypothes1s #3 1 2 --"41}, }',‘ .i

As of January, 1975 Patty and Bern1ce were ach1ev1ng we]l
(averages of - 72% and 73%) at ‘their- respect1ve unlvers1t1es Nursxng

"<.and teachlng are lmportant goals for them These results ]end sup-

' port’to the hypothes1zed re]ationshlp between hlgh pup11 secur1ty and
conS1stency scores in Grade 6 and h19h achlevement at unlversity
,Mart1n also, is ach1eving we]l (average of 72%) at un1versity Hjs

! 'compet1t1veness and keen achwevement motivat1on 1n sports appear to
Vhave genera11zed lnto h1s academ1c sphere These results support R |
hypothesw #l(a) B R f_ B

Emancxpat1on 1n the vocatlonal area 1s not yet complete for the

. ﬁa:case study subJects Don wishes to return t "oolyto work toward 3

© ‘xa degree in engineerlng, wh11e Patty, Bernice;andxnart1n are working $! -‘
”toward degrees 1n nursing, teach1ng,vand phys1cal educotion respect--»'p;v}
e Jve}y As Davis (1966) states the development of emancipation 1nvol- o

’r,;;ves rec1proca1 trust and confidence in one s abillties To develop o :fp~///‘:



. 148 -
| conf1dence in one's ab111tes regarding a vocation, competence is nece-
- SSary It seems’ 1og1ca1 then that the case study subJects are part- '
tai]y emanc1pated in the area of the1r vocat1on as they are on the. edge '
oo Qfadulthood S | .
' | Interest1ng]y, sex- ro]e expectattons were demonstrated by the case
_ ﬁi Study subJects when asked the quest1on, "Just for the fun of 1t, if
y"':you were an an1ma1 what an1ma1 would you be?"< Both Don and Mart1n
o ’Lhose aggre551ve dom1nant an1mals (Jaguar and eagle), whwle Patty
fh.and Bern1ce selected pass1ve, doc11e an1mals (housedog and rabbit).
h;ff EPerhaps as Kagan and Moss (1962) suggest their choices ref1ect d1f-
’ ;ferent1a1 sex- ro]e expectat1ons, i. e 5 boys are expected to be aggres-
Es1ve and 1ndependent whereas g1r1s are expected to be pass1ve and

dependent . SR
R A '
j ~ The case hlstor1es have provided a means of 1ntegrating the

;concepts of security theory wlth the lives of dynamic ind1viduals
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Appendix B :
“The Institute of Child Study (ICS)

" Security Test--The Story of Jimmy--

e

‘ Elementafy Form =
. - . \ ’ -
Description and Technical Data

# O



Q

' .

x ‘ - Lo v
¢ .

'Descriptive Data on ICS Security.Test--The Stbrxﬁof Jimmy

_ The ICS Secur1ty Test (Grapko 1957) is de51gned to eT1cr\\an

order of preference for various behav1ora] responses to each of 15

-

situations in story form, w1th five cho1ces of action for each 51tf
' . \ . - . ‘

M - . “' 3 . ) "
uation,\\The situations in story form sample activities which deaT

with adult-child relationships, schooT'oerformanee; and leisure
timé; For exémp]e: _
Jimmy goes to school. He gets up 'in the nornfhoivgets
washed and dressed§<énd then greets his mother at break4.
) fast. This norning, howerer, Jimmy slept in and when‘he/
~awoke he foundxthqt he was'going to Ee late for‘school
Since Jimny isn't usuaTTy'Tate for school’, he wasn t, too .

',sure'what to do. After a moment it occurred to JTmmy to

g1ve the excuse that the aTarm cTock d1dn 't r1ng ........ },

~wait for his mother to heTp him’ hurry 770 D A;.l{..,...,.

rush -as fast as possible so as not to be too Tate..;..}... (,Tv)

“start to cry ....... ; ............. ;,.,r..i..;l;...;..,;Q;.;"( 5)

;exp1a1n to the ‘teacher when he arr1ved Tate at schooT ( 2 ) -
. , S - (1es Secur1ty Test bookTet . 2)

his order of preference The numerals in the test exampTe repretent

1deaT ranking 1n terms?of security theory o -; *"* :

Two composite scores;are prov1ded by ;hg test;'name]y;“éecunityx

o)

175

(3)

' The ch11d 1s asked to rank the fYve. choices from T to 5 to 1nd1cate

]



and consistency A h1gh secur1ty score (range of’O TOO) measureS'

the. ch11d S conf1dence in h1s ab111ty td accept- consequences for:

-

.,',

his own act1ons and decisions. A h1gh cons1stency score (range of

4

0-100) 1dent1f1es tre s1m11ar1ty of response pattern the Chl]d is

likely to se]ect;over.the 15 story sntuatlons,- A high score nias-

ures the chf]dfs'organizationa1 abtﬁjty_andtQOOd.work habits; |
Five component scores are‘aTso'provided‘by-the°test nanely;

- independence (IS), peer dependent (MDS) dependent on adults (10S),

'_ayoidance mechanisms (DA), and anx1ety (INS) - Each component score

. ranges from 15 to 75. A low score 1nd1cates preference for that
particu1ar seCUrity component More spec1f1ca11y, a 1ow MDS score

1nd1cates that a child, sees strengths in h1s peer re]at1onsh1ps and

contr1butes to peer social effect1veness A Tow, IS score 1nd1cates

L)

‘the person S preference for sk111ed se]f 1n1t1at1ng, 1ndependent
behavior. -This child 11kes to’ work on h1s own. A 1ow IDS‘score '
”_ reseits when an 1nd1v1dua1 prefers adult re1p and'interVentiOn,

Preference for'defensiVe'behavior is indicated in a -low DA. score.

Th1s 1nd1v1dua1 makes excuses for h1s shortcog1ngs and evades fac-

qng up to the consequences of h1s-act1ons; H1gh scores ind1cate |

h1gh mora] or consc1ence deve]opment A Tow INS~score Tnd1cates

v

preference for anx1ety behav1or These ch11dren are unab]e to de-},

cide: any. course of action’ for themse]ves

176 (\
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*\\Technicel.Data on the ICS Security Test--"The Story. of Jimmy "

Re]iabi]itx

In edditig fxé/lhe testeretest r

~,

!

._\:.

e11ab1]1ty for three Grade 5

177

classes4reported in the test manua] (Grapko 1957) more recent re- a

A; 11ab1]1ty is ava11ab1e

It is summac1zed in the fo]]ownng-chart:

' ° o - ‘
.Reported Reliability (Test—Restest) Over a. 5- Month Interva]

in Kenora, Ontario (1973)

“Grade N ‘-Consistency.Score- f~.$ecunit¥ Scoree'-
’ — S ST —
4 + 262 7 | .65
. ! o
5 290 172 [
6 224 66 . i; ;&v +67
ily .- A ' ¥
7 300 > .74 R T3
s . T Cw oL
8, 284 72 T 66 .
| — B
- Validity 1 o R

In add1t1on to the reported test va11d1ty (Grapko, 1957)

. recent va11dat1on study is. presented

- correlated with the Kagan and Moss Se1f Rat1ng Scale (1962) W1th'?'f1wn
‘.",]]1 Grade 7 students 1n Edmonton, A]berta (M111ar. 197§) Th1s S

The ICS Secur1ty Test wdsf'

)"

'study added further va11dat10n of the ICS Securlty Test and c]ar1-'_vs; o

f1ed some of the components of the secur1ty concept

~dence to state that 1mmature dependent secur1ty (Grapko, 1957) is. ’

. ~

There 1s evi- -



T |

- . b Y
.’\3._ - .
related to the. mot1ves of aggress1on and host111ty on the K;gan a fﬁ'
tand Moss sca]e (]962 ) for Grade .7 students. W1th the fema]e sample.
_ 1nsecur1ty (Grapko, 1957) and dependency (Kagan & Mos§t11962) are.
s1gn1f1cant1y re]ated Also girls' who are 1ndependent and possessﬂ |
| Qood wWork hab1ts and: organ1zat1ona1 ab111ty are Tikely’ th to d1s: IR
R play aggress1on R | | -é B R
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: Append1x C : ‘j'fjl ‘;fA_‘
The Instltute of . Ch1@g Study (ICS)

KN

o Personalxty Sca]e : 41;

Sca]e Descr1pt1on Techn1ca1 Data,}_f‘f

the Actua] Scale, and Item Analys1s

T aid



1

*

Descr1pt1ve Data on the ICS Persona11ty Séa]e

The sca]e dev1sed by Grapko (1953) is composed of 60 state-

¥

}and avocat1ona1 Each of the th;eg areas has 1items that are per-

t1nent to the f1ve secur1ty categor1es env1516ned by BJatz (1966)

term1ned for each . subJect The statements are ranked 1,

4, depend1ng upon whether the subJect strongly d1sagrees m, mild- .

. 1y d1sagrees (2), m11d1y agrees (3); or strong]y agrees (4).‘-A’

N

secur1ty 1tems and subtract1ng the 1nsecur1ty 1tem scores

e

fam111a1 ena soc1a1 areas, the - SCores range from 5 to 25 over the

f1ve secur1ty categor1es whereas the scores range from 4 to 16
N

3y0r

h}gh score 1nd1cates agreement with a part1cu1ar secur1ty category '
. . . \ . '
“inaa ]1fe area that represents an 1nd1v1dua1 s behav1or In the

179

» .
~ L

ments d1v1ded into three broad areas, name]y, fam1J1aL¢ soc1a1 },t-\\\\_

3“!j18cores for each secur1ty category w1thln the three areas wae de—, B

<

-in the avocatlonal area of 11fe o i vi;;i:“h 3 d.: “',/ff ;;»,.,w

A menta] health quot1ent (MHQ) is. determined by add1ng the

scores of the 1ndependent secur1ty 1tems with the mature dependent L L

. .



. - ’ . . - ;:\’ o \ )
Reliability =~ . . : e

‘ Va11d1tx“. .

. Technica]zData on the Self-Rating Attitude Scale

] . T i )
R ~ ~{ICS Personality Sca1el\~S:‘
s s ] v .

. .

Crapkp 85@) reports the re11ab111ty for the ICS Persona]1ty.'

Scale at 72 for 46 nurses over, a_ two- month 1nterva1 The 1nsecu-

r1ty 1tems and menta] healﬁh quot1ent (MHQ) were most re11ab1e
SN "A H T

The11CS Personality ScaTe‘scores"were<corre1ated wtth‘the

=

' .Ca11forn1a Test of Persona11ty The 01 1eve1 of s1gn1§1can¢e '

was atta1ned between the: ICS Persona11ty Sca]e scores and Fee11ng

~of Be]ong1ng (secur1ty 48, 1nsecur1ty - 52) Neurot1c tend-

/

ency ‘was seen to var 1nverse1y with secur1ty. W1th an Air Force

between academ1c assessment and MHQ scores {. 05 1eve1 of conft-

'poswt1ve, is shown to be . only sl1ght Soc1ometr1c status and se- B

| 'cur1ty fa]led to obta1n any re]at1onsh1p

.‘..‘

Cadet p0pu1at1on, Grapkd~found a s]ightly pos1t1ve re]at1onsh1p o

'*dence) The re]at1onsh1p between secur1ty and 1ntelligénce, wh11e7~

Do L

180"

a
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~

~

Name: : ’ 7
: & — — . AL
' Date:, - ' . | 1

SELF- RATING ATTITUDE SCALE (ICS Rersona]1ty Sca]e) - N 's'en'
You are asked to rate yourse]f w1th respect to the fo]low1ng .
statements as deser1pt1ve of your att1tudes dur1ng the. past year |

- The four po1nts of ‘the scale are

1. 1 strong]y d1sagree w1th the statement th1s statement

does not apply.to me at-all. R A o
2. I m1]d1y d1sagree I feel th1s statement may only rarely
. apply to me. - o

3. I mildly agree, I feel this statement generally_ekpresses
'my att1€ude ’ . ;
%“4.L~I strongly agree, I fee]a&hls statement c]early expresses -
' ;.ny att1tude Do T

1

Wr1te the number that 1s most descr1pt1ve of yourse1f 1n the

- bracket preced1ng each statement

“-( ‘): T; ‘It 1s comfortlng that myf(rlends g1ve me so- much heTp and
| | ,'SUPport ' f.‘ o | | :.‘.‘p,. A4>_: ;; : .,9 -
" -):-2..fMost hobb1es cost too much money for the pieasure yeu get
o tout of 1t | '” ' f' " s '. |
RERS 3; 1 féel to be on. very good terms w1th my. parents e{/? fl{"u?“
o though I make my own deci51ons o | T
o ) 4._.1\feel very undec1ded about what I want to do in my SPare te: ;,?4”.Ef

X .

t1me



182
( iheﬂx I fee] my parents qp be the closest fr1ends that 1 shaIl
: zever have. ‘ & .
(.) 6, 1 feel most content when I am Ieft a]one to myself
() 7.-.1f my parents weren t so old fash1oned, I couId get anng
‘better w1th them. o "n ‘ T_ .. »
¢ ) '8 I I1ke to spend hours at a stretch do1ng something that |
o 1nterests me. ’:,' ' ‘-"f '-j ' o ' ' A Jﬁ
I") 9. -I find 1t d1ff1cu]t to feeI at ease even\when I am w1th
_ friends. o A | ;
X ')VIO. It 15 most-difficult for me to pIease my parents “
&i)uII. I enJoy be1ng with other ﬁnople even though I don t con-_ :
" “tribute much. ' o ) f
(' )‘IZ; I feel that there 1s a good p7’sona1 re]ationsh1p between |
'_, my fr1ends “and myseIf | - “"' ¥,
(_%) 13. 1 cadn handIe probIems on’ my own w1thout hav1ng to: ask help
- - 'from my parents R v' | | q :-'.
'(‘A)_Id T just don t have: the t1me to start the many th1ngs I1'd
| .; Tike to do in my spare t1me o '_ﬁ ""”': . '44‘_‘.{I:"i é}gii
- )’Ié k 1 can count on my fr1ends to heIp me in mak1ng dec1sions | |
) e, I feeI that I Iet my parents 1nterfere too much 1n my I1fe | .
() I7; I fee] more 1mportant when 1 am w1th 1nﬂe111gent, popu]ar " ;}f;m};j;f

peopde

( ) 180 1 f1nd many 1nterest1ng and enJoyable things to do 1n my

)



()2
()23
( )124’
() 25

() 26.
( )._,27
( );-'281
( )29
)
oo

{adv1ce

o to make a’ contr1but1on

: ®
spare time. 4

u

ol have'friends whom I can trust“gpd who trust me.

I spend most of my spare time gotng‘to movies or watching ?

TV,

LT fee] somewhat hope]ess about the nagg1ng I- get from’my

A :
parents .

. I have d1ff1cu1ty findang 1nterest1ng and enJoyable th1ngs o

)

to do in my Spare t1me . - S ' f~ ‘.

o prefer to have my parents ‘make up my m1nd

’t
I fee] uncertatn of myself when meet1ng people for the

o

first t1me

.-.I enjoy my 1eisure t1me most when the act1v1t1es 1nc]ude

other peop]e

I bave fr1ends but don t fee] really k]OS¢ to any of them

Lo L hes1tate to:make any maJor dec1510n against my parent s

P 4

Wh11e I have no def1n1te plans, I fee] that I 11 have more'.

"t1me for ]EISUFF t1me act1v1t1e? in the next few years

j
I worry that my . re]at1onsh1p with my parents 1s not a11

.‘.

that it mlght be. m-;' . "E‘f;. ;{‘1' Zj”-?-_i' | ,5T.f1f¥~5ﬂ1"

I ]1ke work1ng w1th someone e]se, when each of us 1s ab]e ;]f“'

1 have many after school 1nterests wh1ch I engoy w1th my
ST -ﬂ‘\ : o

Ly



()
()
()
()
()
()
()
()
()
()
()

33.
34.

35,

36.

37,

38,

39,

40.
)4

42.

-

43.

'frdends " | - ) a | g‘ | \Jgf\- ]

.coulq get a]ong on my own P
’I have good fr1ends from whom I get heIp a]] the time.

I am eas11y embarassed in soc1a1 s1tuat1ons e

_.I enJoy deveiop1ng new ska]]s and: hobb1es 1n my free t1me

*

I feel_that my parents.do t try to understand me
d

o usual]y feel bored and rest]ess, and dQ not seem to be

ah]e to enter Tnto anyth1ng w1th real enthus1asm
I fee] that I have not’ had'as happy a fam11y 11fe as other

people

A

Most of my. fr1ends are ready to he]p me when I ask for 1t

I try too hard to 11ve up to what my parents expect of me.

.myse]f

-

B .
part1c1pate w1th other people - "lf' .Q‘

1 11ve my own 11fe and real]y don t care what my ﬁr1ends ‘,”

A]though I get on very weﬂl with my paremts, I‘\ésf I:' .

t

I look forward to my spare time and the opportun1ty to " -

-]84\-

[ feel a oood understand1ng ex1sts between my fr1ends and .

) 44',.‘

‘ 45_.

I most enJoy 1e1sure t1me act1v1ties when other peop]e take

;charge of th1ngs 3 : C'f'?' fﬁ5- l-.i“V 'géi: ‘

L . v, "-

;I make my‘own arrangements with my friends w1thout ta]ktng

it over w1th my parents S - - "ai' B A f}u



- .

() sa,
() .55
Y s
() 7.
)58
) 5.
1('_;__[ 60.

B
(-) 46(
( )arS

- )48.
D 49,
() 0.
(=) 51.

S ) s
/.

(-

for fear of the1r d1sapprova]

'It makes me uneasy not to\know how others fee] about me

o~

In starting_a~new hobby,;l like to be shown hqw to do it
by spmeone who really knows L .‘ h

I count on my parent s help when ‘T get 1nto d1ff1cu1tﬁes
It makes me very unhappy to khpw that pomeone d1s]1kes me.
”~ o

[ ehJoy my spare’ t1me 1earn1ng new sk11]s and hobb1es wnth

fr1endsa

N o

My deep affection for my parents has remained unchanged‘
since ch11dhood ' N ", . _

I f1nd d1ff1cu1ty 1n getting peop]e to understand my true
1ntent10ns T o K ; o

In my spare time, I perspnally need more exc1tement than

people

1 feel that I may have 1et my parEnts down.

Ol fee] that my spare time Tife is rather du]] and uninter-

."’
est1ng

K}

I prefer fr1ends who are a k}ttle older than I am

I get a]ong wel] w1th my parents and I never feel held back

"

1=

‘JI am. unab]e tp get along w1th my parents and fee] that thJs

v"T 1s pretty common for young peop]e these days

Z

time.

p3 3
REe T

185 .

T e -

st of my fr1ends ' . RV e .
: ST N S A
« . I-feel quite,confident of myself when I work with other </<f‘i\

e

I have a pretty f‘ll schedu]e of th1ngs to do 1n my 1e1sure S



across the five é§2e90r1es of secur1ty

Item Analysis df ICS Personality Scale

EENY
.

Familial

186

‘ Avacational

each category of security are as fo]]ows IS =

r1ty;

Insecur1ty, MDS =

IDS

Mature

Dependent. Secur1ty .

v

Social
1S (3,13, 32, 45, 57 ) 8, 18, 35, 60
e - m e = Q—;_-_-_—_-----------.-_-_-_a-_-_-—-;-
IDS | 5, 23, 27, 47, 50 1, 15, 33, 39, 56 1 20, 44, 46
NN SIS A (I
DA 7, 16, 36, 40, 59 17, 26, 43, 51 2, 14, 28, 52
—————————————————————————————————————————————————— ' '
INS | 10, 21, 29, 38, 54 | 9, 24, 34, 48, 58 |4, 22, 37, 55
e L L il P
. _ , S~
MDS S 12, 19, 30, 41, 53 | 25, 31, 42, 49
. \ L A
L B { N ; SN
Note. . Each numeral represents an itéh fram. the ICS Perso%a]ﬂty
Scale ?n three areas of Tife (Fami]ia] ‘Social, and Avocational) ¢ :
< 4 >

The abbreviations for

Iﬂdependent Secu—

Immature Dependent Secur1ty, DA\— Deputy Agents, INS»'

f*\\~'i



Appendix D'
fhe SeA]f-R'a‘ting Scale "
~ Description, Reduced Scale,
Item Ana1ijs,,and TgéhniéaT Data

4
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‘ Descriptive Data on the o

. » ] “ “\"}"H‘ > 4
Selected Motive-Related Behavior Se]f—Jating_Scale7(SRS) -

The SRS was devised by Kagan and MoL§\£§b62), It is composed
of 45 statements. The SRS has been reduced in number by the pres- |

ent 1nvest1gator and is composed of. 41 jtems. Four 1tems regard-

-1ing anfjety were’ removed because of a parenta] request The ‘

statements are ranked 1, 2 3, or 4, depend1ng upOn whether. the //,?
subJect strongly d1sagrees (1) mildly d1sagrees (2), mIley ,/
agrees (3), or strong]y agrees K4), R . A

The se}ected motive- re]ated behav1ors are classified 1nto h
seven areas: aggress1on, host111ty, dependency, aff111at1on,
phys1ca1 harm anx1ety, status needs and compulsivity.

A high a ggress1o (Agg ) score 1nd1cates an 1nd1v1dua1 s de-

gree of agreement on items ref]ect1ng outward d1sp]ay of anger,

£

| 'nurt,fee11ngs,-or threatened ideas. Anger arousal is reflected in.

a nfgh‘hostilit‘ (Host.) score. A high dependencz (Dep ) score {

1nd1cates a person s agreement w1th 1{ems that reflect dependency

-on parents, other fam11y members or’ fr1ends. A need to be accept--

ed by fr1ends and to conform to group standards 1s ref]ected in a
high aff111at1on (Aff11 ) score ' Fear of speedlng autos alrplanes,

atom1c fal]out _heights, storms etc ; are. ref]ected in a high

' pbys1ca1 harm anx1ety (Ph. Harm) score. A h1gh score in status '

.‘,trJang (St.gNeed) 1nd1cates a.person's needs for recogn1t1on o




188

goals and-the need to "make a difference" to significant people.

Lastly, a high score in compulsivity}(Comp:)'nef]ects a person's

agreement'with ritualistic attempts at,drder, and neatnessiof‘per4

'sonal‘propertyr

s



v ! : )

[

~ Name: _ B . : ' Date:
"+ .« SELF-RATING SCALE

You are requestéd to rate yourself with’ respect to how much"you
agree.with, the following statements as descriptive of yourself or

are:

1. I strong]yﬁd1sagree w1th th1s statement :this statpment,does

not apply to me.

.

3. I'mj]d]x,agree: this statement often appliesnto me.

-j;4. I StrOng]x>agAge' this statement very often app]tes to me'

Write the number in the bgacket precedlng each statement that 1s
most descr1pt1ve of yourse]f ' . :

,(c') 1. 1 tend to do th1ngs very slow]y and carefu]]y A .j

| ) 2. 1 don t think you have to have fr1ends in order to be
. happy. | : , - »

(). 3. 1 daydream of be1ng famous someday o '”_-
. : @

(_ ) 4. 1 think secur1ty 1s the most 1mportant aspect of a JOb '

() :5;} 'When I get mad at somebody 1 usua11y te]l them so

6;>” L don t m1nd taklng orders

) N ! -
N ) 7. 1 sometimes worry about the A and ﬂ bdﬁbs
j

for- adv1de

('_)Z 9;],11 get 1rr1tated pretty ea511y ..' RN sfjfi

;(f‘)“‘10.° I can t leave someth1ng 1" ve started unt11 1t is f1n1shed

B () 11."Somet1mes I get the 1mpulse to smack sdmebody

-

your att1tudes dur1ng the past.year. The four points of the scale _

2. 1 m11d]1,d1sagree;: this statement ocCasionallyiapp]ies to me.p

) 8.5"1 sometimes re]y on my (g1rlfr1end/boyfr1end/husband/wife)

189



29,
30,
31,

I m pretty s]oppy around the house

thing.. .o o

T somet1mes ﬁee] a 11tt1e uneasy when I m at a he1ght or
,t~Jn a h1gh p]ace L . :

‘;V

ﬁI try hard to make new fr1ends

1 11ke my fr1ends to back me up when I fa11 at someth1ng

190.

12. I'd;1ike_to be able.tppmake friends easier.

13, 1 don*.t‘ h‘i:<e~ movies with a lot of k-vill'ing and vfdlence.

AT4. Occasionally,-1‘1i;go aiong with the-crdwd, even thOUgh
I don't want -to, because I don't want to be different

15. é usua]]y don' t say anything when I'm 1nsu1ted by some-

, ody o e
16. I'd like. other people to 1ook up/to me : B : *
7.1 get mad when someone tells me’ to hurry w1th some JOb:' )
18. I usua11y start someth1ng W1thout too much p]annlng
19. I Tike to keep a c]ose t1e to my famlly
éor_ I 1ose my temper pretty eas11y | |
21. 1 get a 11tt1e uneasy when r1d1ng 1n a fast car. 3

- 22. vSomet1mes I prefer to get advice with a problem rather“f?
than a]ways dec1de everythlng by ‘myself. |
23. I tend to get upset when my personal th1ngs aren't in.
order. " ‘ o . : .
24. .I ]1ke to argue } _
- 25. At times, I think I d 11ke to fee] superior to most

fg_peop]e ‘ | | U
2. hI don"t mtnd hav1ng a boss over me 1.r -f:._f;f |
22; :I f1nd 1t hard to. say "no" when peop]e aSk me to do some— ':'



33.
34,

“35.

36.
a7
38.
39,
2.
41.

32.

X

_There .are times when I get mad that I feel like throw-‘
1ng someth1ng :

I somet1mes fee] 1one1y and Teft out of th1ngs

when I have a serious prob]em I usual]y go to—somebod ‘

for adv1ce“”

I usually avoid a quarrel or a f1ght, even when I! m in

- ther r1ght e

It 3 funny, But ]1ghtn1ng storms upset me a little b1t.

I f1nd myseLf w1sh1ng I had more prest1ge than I have

T usually take my parents adv1ce on a 1ot of th1ngs
1 have a hard time mak1ng dec1swons IR
1 tend to be sarcast1c to others |

I am a 11tt1e afra1d of trave111ng by airplane

191



7 Ytem Analyéis.df'Se]f—Rating’Scale' ‘

Qver MbtiyeéRe1atedJBehaviors g

.AQQFeSvae.
Hoéti]ityi

| oependency
;"‘Aff111a£ion
,,’ph¥§éca1’Harm ,
" Status Neds

f;Compulsivitgi

"]2 .

7. 13

316
110

20
1)
19
e
i
."2-5,
18

247
7
22

27

28
37
23

/40
o
o
2933
-

339

~38 o .

&

No;e.'_Eachknuméral

" related behavior.

: ;

represents a ‘test item for each motive-

192
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R RIS »-,*;:;.i‘ 60%* ‘~v;_u*i;_;56**,'”‘

w0l

v 4

o Y Technical Data on the Self-Rating Scale
Va11d1tx ‘ - f' B o e hj'§:h
The subJects' (at the Fe]s Inst1tute of Deve]opmenta] Research)

se]f—rat1ngs for the mothe—re]ated var1ab1e showed ev1dence of va-

. LA

11d1ty, for: the corre]at1ons w1th re]ated 1nterv1ew var ables wéreff |
genera]]y pos1t1ve and s1gn1f1cant The‘correlatlons are-keportea.'
in the fo]]ow1ng tab]e;; _ o ;. | | '
EEP

L 2

MOfiVe-Re1a£ed o ~ Related' Interv1ew Var1ab1e
‘Variable of SRS - | Men .7 ‘*Women

AR | Aggreséivé;Réta]iation o
Adgression e
- - e e

L Ti. .'f“ T Anger ArousaT “"tf_\- Y
P HOSt]htyt PR R 43** R 3’6*' SRR

S , ‘Dependency‘ohfpﬁfents
Dependency R R
endency A g

Y 1} S

Physical Harm Anxiety [ e e Sl
S : ‘ .34 o ,1] 9
Inte]]ectuaT]Mastery (Ach1evement)

,,;”.;status:sthivinés’}'="

e Compuls1v1ty
~ Compulsivity . ° SRR LT :‘ f L
A T e T e

F T B R R
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~ Appendix E
Intef—Testhorré]atibn Coefficients

Between the Institute of Child. Study

(N = 87): Boys and Girls (Table 10)

(n =37): Boys (Table 11) *

~ (n=50): Girls (Table 12)

R
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A Appendix F

[~

<N
[ag

rntercorrelat1on§ AmOng the Subtests of the

‘Inst1tute of Chx]d Study Persona11ty Scaée

' (y_ 87) Boys and G1rls (Table 13)

SN
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| Appendix G
Interc_orre]nati'ohs Among the Subtests .

of the Self-Rating Scale

(N'= 87): Boys and Girls (Table 14)
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Table:14

Ihtercorrelations Among the Subtests of the o

Self-Rat

ing Scale-(ﬂ;=.87): Boys and Girls

198

e Se]fJRating‘Scalea

Ph. "' St.

Harm  Needs CoTpfi

o

/

Self-Rating Scale®  Agg.  Host, Dep. Affil.

Aggression
Hoéti]ity

Dependency

-Affilfation

Physical Harm \"

" Status. Needs -

© Compulsivity

39%% 07

M

-18
12

R

e ] :l—\\ ‘
//
. /" ,
A3
-02

-00.

w05 08 () 2
0 a7
00 15
3rr e
. i '29**1
¥ s

.. 2-08 .

| Note."Deciha]‘point omitted.

%The Self-Rating Scale was administered in

té .05 |
*p .01

-

ApriT 1973, -

g < '. ,



% -

| ﬂAppendix Hoo
.Pekéonaiity Aﬁalyéis Form,fOF.Projectivé-Techﬁtiesjf_ 1
ans_truéted "”bj\/ Kore]‘l.a '('1_9"71‘ )\Nt Usgd,, .
in thg breseﬁt_sfudy to‘Quanti y
 the TAT Protocols of the Case ‘Study Subjects’

-~
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A
)
PERSONALITY ANALYSIS FORM
. ‘ ~ - for ’
PROJECTIVE TECHNIQUES
Examinee: Age: = Sex: _ .. Grade: . School:
Test: Examiner: Date:
1 2 34 .5 T 1 2 3-4_5 T
- SELF-CONCEPT: ] FEELINGS of
Inadequate,....... _ Frustration......
Adequate.......... © Rejectiof.ssessss
I . Anger...cooveisen
ORIENTATION toward -. Agresgion. toward
 Selfiiiiiiininass " others....o.... .
Other people...... T3 8
' Shame. . c.evvaann
NEEDS for Guilt.eacoenvrnns
Acceptancey....... CAnxiety..eeesonns
Security......o0s Dépression.......
Dependence........ ' ‘Others:....ivunes
Self-expression... | [ - i o
Achievement: ) . BEHAVIOR MECRANISMS:
drive........... Identification...
mastery......... "’ Rationalization.. ‘
POWeT, . vivnaeiranns : Projection......._ 1]
Punishment by ‘ Denial..acsvnsdis <.
athers..,icvve.e - Negativism,...... ",
self.....o.v00i Fantasy...seuveese
Others:.;...;..... "‘pvert withdrawal,
: ' Regression.......’
CONFLICT with - Others:..cvedseves
| HOMEueeseruooarons s ' ’ -
A1 -3 SOOI K
B
Others:........... e .
- . : positive - . negative - ' : ambivalenc B
ATTITUDES toward 120 ¥4 STl 23 4. 5‘ Tl 2 3. & 5 1T
A Social standards.,
~ Authority figures, e p
N7 1-1.) SO o - s i
Othera............ i 2 L Ry l
: T P
RELA’I‘IONSHIPS with A T
‘Parents -, ....v.. . | R
 father...,.i... ). O .
mother.......... &
Siblings ~...v.... ]
- omaled el s
female.......... |
“PEErS — . viiiieeen
males..........._
. ‘females....,.... ;
‘People............ A »
) QUALITY OF RESPONSES (cpnﬂmeﬁt.s)f.-..‘-..‘....-'..'.._....,...-.._'._.'.'s.'.....‘l.;'.-’..,...-....'.._.‘. RN
L
H -



R
~TAT PROTOCOL SCORE
 SHEETS FOR JUDGES 3 AND'2 .

”,



Co o~ : o
‘Examinee: . Don B. (#028) . Age'_JjL Sex: _y - crade'- School:
Test: __ TAT Examiner: ]ndge ] Date: - . ,

>

. Punishment by

. dﬁA

' PERSONALITY ANALYSIS FORM '
for T

PROJECTIVE TE CHNIQU ES .

199A

"T,.'

1

2 3 45 1,

SELF-CONCEPT:

Inadequate........

Adequate... . oi0e. -

ORIENTATION toward

Self,ivvesensivede’

’Other people,... .

NEEDS for -

‘Acceptance........;

SEturity. cvuueies

Dependence........

Self-expression,..’

* Achievement: * ,
drive. s evseinn

nastery. oo oives

PONET i vsesnnrsn.

othersB...:vavees

13 § AR AT

o:hera:....;.f.;..

.

CONFLICT with

Home......,.......'

’_School............~

Sex............... :

FEELINGS of

Others..gyvttt/....

ATTITUDES toward

“positive |
: S5 T

1 2.3 .4 5 T

P 2% )2 Frustration...... | v][V ]| - I' 177
4 2] . 'Rejection........ [__ | ° T
Anger.....;......- v v “,
Agression toward NV R
v A/ I others..vsv.eas ad ! 7
4 o+ selfo,iiiinnes i
, -Shame, s ..vouuions g - B
o S T & U U 1ol 7 e |
sl oA s ¢ -Anxiety.viiviaia 5 R I B BN
Yo 7T /°.] - Depression....... - R L B O A |
N v R _:_i‘- < Othets.........u ' I
v .1
o BEHAVIOR HECHANISMS{ T e 5
‘ . Identification,.. | AR RY
S RS B Rationalization.. . % D R N I
vl v | 70 :Ptojection....... i 1 s
BB ; Denfal...ciivioee 1 o 3.
" Negativism....... | R A -
" Fantasyi...e..iev | LAl L L7
Overt withdrawal.. i P B I R BT
. Regression.......’ 1 | | -1
.. ! 4'0therFoan-ooauooc i
vl R W L AT .
g v I 131 I
“negative - .. .0 anbivalent

2 -3

Social standards..

Authority figures. [

School..ieesivsvis”

Othets ...;.......f

_ LATIONSHIPS with
Parents —.is

ERRER

father...v......_

nother.,........ N

. 84blings’ PR I

male;i.orenerais

feazle..........;

Peers Serearrasesy

'. ‘nales. aiaieiess o

females, . \ieine

Plop]_.e'.'.,. au X * ".’, N | ' -

R u/? T /1 Y
L‘ d 'f;f:"t 1
- 1 i0 .
VL 3 )
.V‘\'

I" OF RESPONSES (comnts) . l v veasese -.u . .o (:C:- . il 0:'-.; -o . -jo o‘ oa' ; » ;0 g' . u_‘a_’-' f

el B
IR RN E NN NN Y

\-'. .

s )
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R msom.m ANALYSTS FORM ‘
’ for
‘PROJECTIVB TECHNIQUES
Examinee; Don B. (#028). . Age: 19 Sex: _M  Grade: . -School: :

Test: ' TATA . . ) 'Examin_ei: _Judge 2 § “Date:.
. 1 234 5.1, - S 1- 2.3 & 5 T

SELF-CONCEPT: - [ ] ' FEELINGS of ,
" Inadequate,,....,. ' Al T oy Frustration,..... [ V| | .-

whitol

Adequate,.....,... | . Y Rejection.,....., Lt .
o : ‘ D : TANGET. itivay . 1./l
ORIENTATION toward o N Agression toward - [ - LY R O R
cSelf. i - oA 7 73] othersi.viii.,. | [t fuidvg s
Othet people..\.... ) %+ LT U o 5 N
: : 1 © Shame. .. vissnies IR

CNEEDS for . R SRR R - YOOEMNN o e v crvd e =1
Acceptance._....... K .' Anxiety.....vu,o, [ 2] A1 12T :
- Security..i.iiuean | v Depression,...... N 17252 IS A G

BN

N
S
R
=

e

Dependence....,.... v ) ﬁOthera........,..‘ B
Self-expression..: | - | |71 o .
Achievement: A S o B BB BEHAVIOR MECHANISMS° o S S R
drive..iiiee L | ldentification...: Nk oA A Ty
. mABtery.... ... e I N e L 'Ratiomlization.. L, R ‘2
CPower.oi o e L WY T TR .Ptojection.......- - . Gl
_ Punishment by b B | Denials;.i..: R v 4
others.......... 1 [ |.. NS -+ Negativisa.,’  RE , '
self s L T ‘Fantasy.........}’ Shd I R B oo
‘O;hers,...........'.v B s 0vertw£thdrawa1._”' i 13

‘ 1 : S »Regression........
CONFLICT with' - 1 N . SRS SR E Otherﬂ-..u.-..... L
Hove,...vuivvveins I T A7ATAS 26 S

School......-.-gg-; 5 I N R I & ‘~j
-1 S S ! IR viel LT 6]
'Othefé:'d‘}%\-'.‘.*/.’. LV v A e Lo A

: : : - oo opositiver " v .t pegattve U U mhivalent g
A2-3 4 5T L 2-3 -4 5 1/ “'1' 2 4 5 T

. ATTITUDES ‘towaxd . .
: Social. standards.. C . R -] g
Authority figures.' || 1. 1. 1T 1T Vald N0 0SS PR RN O
School............ 1 . S BRE B e .;..,;]_._. ,;,"“
Othera..........--

. 'RELATIONSHIPS with'
. Pagents s esiees . i
father........... o2 1 Ve T " T T-F -
e -other.......... S M4 et R R R O I I S O B
. Siblinas IR OV G N O N e s N A
’ uie............

fencle.......... ,
Peel's ‘oo-'\v-aobcl I R / .
.. ule....‘...".' . R g7 | i Lo B | ‘ B Ut - s O

femqles.‘...s..._' L D N R N B | 4 N RN 3 R SR
People............"‘w | B R IR D 0 T I

';lEQUALITY OP RESPONSES (comments).‘-.--.......................-n....-‘.......;...r;}..-.c -




. S e
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PERSONALITY ANALYSIS FORM . L
for S ‘
JPROJECTIVE TECHNIQUES

" Examinee: Patty S " Aged 18 " sex: _F Qtadé: ___ " $chool: -

Test: . TAT " S Examiner: ".Judgez : Date: - - ? IR

S 1 .2 3 4.5 T, 1 23 4 5 T,
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PERSONALITY ANALYSIS FORM
for ,
PROJECTIVE TECHNIQU;S
Examinee: - . Bernice S. (#26¢) - Age:- 19 ° sex: _f__ Grade: -~ Sehool:

Test: ‘ TAT K ‘ Examiner: Judge 1’ ._ _ D;aﬁe’.:

”,
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Ihadequate........ . | “* . Frustration....,, el vl o]
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PERSONALITY ANALYSIS FORM
for . -
PROJECTIVE TECHNIQUES'
Examinee: Bernice S. (#266) - Age: 1o Sex: £ Grade: .‘.‘SChé.Oh -
" Test: - TAT _ Examiner: Judge 2 =~ ‘Date; .
1 2 3 4,5 T f1 23 & 5 T
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Inadequate........ WV ER Frustration......" 1 T2
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- ) . PERSONALITY ANALYSIS FORM
’ v : for - o
Pkoazcrzvz TECHNIQUES .
Examinee: Mart1n D. (#303) ."' Age: 19 Sex: M Grade: ___ School: -
. R N . . N 6 B .- . e
Test: 'TAT Examiner: Judge 1 Date: - '
1 2 3 4.5 T "1.2'3 4 5 T,
- SELF-CONCEPT: o FEELINGS of s :
Inadequate,,...,.. IR /0 Frustration.....,. v Py
Adequate.......... e il " Rejection...,.... ' Ao 7
Co ; 1 ) » Anger,....iviian, :
ORIENTATION ‘toward - " " Agression toward A N
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PERSONALITY ANALYSIS FOR:
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PROJECTIVE TECHNIQUES
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Tabte 19
"Summary Table'of Agreement Between |
e Judges 1 and 2 on the TAT Protocols®

- Over-the Four Case Studies .

Subjéct(s) " - PedrSpn bbrre]atiqn Coefficient(s) o

Case Study One SR "A g7 é?LJCD‘: \ | -

(#028)

“Case Study Two R TR
| (#364) T

Case Study Three o
(#266) - S N
o PR ‘ o o
Case Study Four . =~ ' L gox
(#303) ‘ t

®Ratings completed in February 1975. -
R | .

N



Appendix J . |
TAT Responses of the =

Four: Case Stujdlzes-



T

TAT Responses - S
. o ' December 28, 1974
#028. DOn'B (19 years, 2 months) - h _

Don ig a machinist working in a Kenora Ontario auto—parts shop.

He hds completed Grade 12,
Card #1 -~  .3:41 - -3 44 (3 minutes)

He came home after school had supper, and- wanted to ‘g0 out and play ,
baseball but his mother wouldn t. let him His. motherI?Ents him tor-
" stay in and play the violin. He s lookin at the viol imagining

: it! 5 a baseball bat, cause he wants to play baseball and not the -
violin. His mother runs his: 1ife, babies him, and. wants him to be h
a mammy 5 boy So he sneaks out and plays baseball Finally, when

- comes back, his mother realizes that he 8 not there to do what she

. wants him to do . o

r‘- ) (93 words).

Card #5 - ' | ‘"3:44 —'3‘48 (4'minutes)'

It's in the morning. The woman in the picture is just getting up ;f-:\"'
and. she comes down the stairs. She walks into the dining room and

.'sees a vaSe full of flowers intghe living room : She looks on' the

| couch and sees - her son sitting there.. She 3 been tbld that he was’ :'f -
;killed in the’ war and ‘doesn 't realize that he 8 still aLive. She is f“'vv“
shocked happy, and can' t believe it at. first-—all at once. They ‘

- Htalked for awhile and then she makes his favorite breakfast--what-‘;hfﬂ“f

R

ever that is 'I"} \ ";ﬁli‘ el T

Card‘#ssm -"X.:,.,~_Q 3 48 23 51 (3 minutes)
‘The guy on the\operating table is the boy 8. father They were out
hunting together It was an accident., The gun went off and shot

o ;his father He ' is not in- the same room as his father, Be 15 1magi—

‘:Tning the Scene that they are operating on his father to try and save ’;f‘h"*f

—



him. . He imagines what . it 11 be’ like 1f his father dies. He imag-

ines what it'1l be like coming home after school and his father not
o,

being there The doctors come out and tell the boy that his father '

died.. He wakes up and. realizes it. was a dream.

A

7 card #10 T 56 - 3:58. 6 (2 5 minutes)

’ (lOl,words) ‘

Card #13MF - e 3-51";‘5-55-(s.miﬁutes)‘

- c .
These two are mﬁrried : The guy was out drinking and when he came

home ‘his wife was in bed They started arguing. They had a fight '
. and he pushed her. She hit her head He thinks she s dead and .

thoughts are running through his head—-how stupid 1 am to get drunk
and what he 5. lost--all for nothing. "She- wakes up--she was just
. knocked out They hugged and- had a big crying seaaion.i He quit
drinking.. e '

Lx'(79'words)f

B

The woman and the man in the picture are married and old The pic-'f

‘ture takes place in his imagination.u She died years ago And he 3‘

imagining the way it used to- ‘be.. When he 8- thinking about it he

202

feels warm and in love——what it was 1ike when she was alive.v He: a-f?p"k

all alone now and doesn t have anyone and feels no one cares abouti‘~'

a him.t He doesn t want to live anymore._ He fails asleep and dies.

(76 words)

Card>#iénm ' ffiggf | 3 57 - 3 59 (2 minutes)

The guy is walking home at night._ He livee in ‘a poor section of
town-—slums kind of A guy attacks him robs him, and beats hhn

‘.upQ The guy is trying to understand why he. is being beaten up, and
why everyone canit be happy and why they can t be friendly, and why



'ﬂ,”tear jerker.'eb7k}'w

| Card #14 \1:. :i‘t' 4 05 --4 o7 s (2 5 miuutes) |

QOWD.—-

. they can t live peacefully in their short time on earth Whenithey

die money won 't mean anything to them. That 8 all"‘
' (75 words) ’

L'

Card #7BM : S 3 59 - 4 02 (3 minutes)

;The older man is the ybung one’ 's father He s a lawyer. He always ,
Vwanted his son to be a lawyer The son knows _how". the father feels
. 1f he won' t be—-upset ‘The son decided that he. wants to be a musi—

! cian instead of a lawyer.v Right now,_he s telling his father that

~ he. feels nervous, hesitant, and looking for words to aay He final-ff

203

ly tells his father-—and his father just smiles at him, and realizes'-'r'

o} matter what his ideas for his son are..v, .uf '5-.*va‘7‘e‘-~
(103 words) o

4card #3BM “*_1~' 4 oz s - 4 05 (z 5 minutes)

“band fooling around with another woman._ She shot him WIth the gun ‘
_fand she realizes that he ‘wasn "t any good anyway._ She feels stupid
4'fbecause of what she 8 done—-because she hated him anyway and will
"only hurt herself because she will be arrested. The police came .)v S

"and arrested her.: She- goes to court and sentenced to hang-~a real

| (73d) Ui

Tq}The boy is*in an orphanage.‘ When he was really young, hia mother
'i;and father were killed 1n a car accident. He '8 about 18 n w and

v ,Thwas never adopted betause he wasn 't nice—looking._ He. waa Ieft

5)ﬂ there He feels angry, resentful, hurt, and deprived. All he can

el

that Eis son ‘has’ grown up and can decide what he wpnts to do- on‘hiséﬁj;~j:5:'

a'A ‘womarn sitting there weeping—-sorta——on-—bench She found her hus-;f S




2z

; way it looks.

. e,
)

think of doing iS.CO'run-dwgﬁ from pain. ;So'he tuns-aﬁay. ~That’5-'
. it. ! . i ‘ e . [ : . : .

(73.woros)

'Card #16 (Blank Card) 4 09 - 4 11 2 minutes)

'no underbrush There 1is- a big maple tree on the right side-~a
stream ‘is’ flowing through the green grass., The hotizon has rollingﬁﬁ’:
k f;hills-—sort of like foothills The -sun. is'coming ‘up over them.;{
. - The sky is blue—-there are no: clouds.‘ In the middle of the field :
there is a little cabin with smoke coming Out of the chimney. The-}'

| '-'<93' ,vd?dfsy-,g S

'Best Liked Card—-15
_o'Least Liked Card--#lO

204

| “1It s a landscape picture All the bottom is green grass There 15 _"

f1eld’ looks as- if no one has lived there—-no one has messed up thelﬂﬁgf_i>f“'4
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TAT'Responsessv ' ) _ L

S : S ,b‘ . January 2 1975 ' :A.':, e

. #364. ,P_atty S. (18 years, 6 months) & o .. N
_ Patty is. at Lakehead University taking nursing Education,. Shejv,f'f .
'Completed Grade 13 at Kenora, Ontario.,»i Coul et :
Card’ #1 - S 2 44 -.z 47 (3 minutes)

This little guy was outside playing in his backyard His mom called
“him in and she said "Tommy, it s time to go’ upstairs to practice

“z‘;your violin lessons. * He said "AW’Mom, 1 don t want to. I m play-

; l:ing baseball outside She said "Yes, Tommy, it § time to go up- .ff'jfﬁh;

: _stairs "‘"0 K.;' he says. He goes upstairs into his room and sits vfi- B

v"‘nthere and looks at’ the stupid violin and thinks to himself--I could L
be. outside playing baseball instead of this stupid violin lesson.i_ f~"”"
He - daydreams for awhile., His mom hears that there is no violin | L

.fplaying and calls up-e"Tom, get playing.“ He does and that '8 the i:&fi' S
end.v-» B o -;/. RN T

:Card #5 ,f'?i*'7” 2 47 - 2 51 (4 minutee) _15*3}L>;{'

@his lady s sitting in her kitchen making supperij, he, hus-ing,;-~“‘

?i]'band and her family. She. hears a noise and a shuffling around so
w:she washes her hands ahd she” comes out into the living room, opens o

o fthe door ’ She sees her favoritexggowers sitting in a vase on the .bfiﬁﬁidﬁ:"“

e table._ The flowers were grown out ide—-they are roses.n She spent R

“;h lots. ot time on them. She looks at: them in horror--how eould this

. happen.} She thinks about he 6-year—old.j He s hiding under the :

: 5;} table in: the kitchen._ She says; "Come on out, son,v Whet are you S

S how did you 1ike your prﬂsent in'the living room?"<'"0h my fiowera,

hiding for7" He says "I m just playing a game."_ He says, "Mom,'iﬂhf-lf~*f*“‘5*

,:f she says. She doesn & get angry at him.’ "They are very nice, hut




| '.;_jcar&"#13Mr"»:f~5f~f’ 2 55 -2 59 (4 minutes)

Ty
o N o o
please don't pick the flowers in- the backyard anymore."A She knows
flowers will grow back again and that her ‘son would be hurt if she
got angry That s the end v ’ ' ‘ '
SR R AT (174u§ogds)_"
Card #8BM .ffl?.?‘.dr : 2:52'-A2i55'(3 minute5)~ o A.ff'*fsﬁ tf:;*
- This boy is‘daydreaming._ He s looking forward into the future be—"“'
lcause he just. ‘found: out - that his appendix will be taken out.b H 'sf”g’”'i
| only ll years old and he '8 scared He has visions of his doctor L
.._cutting him open He 'S just nervous about the whole thing.: The
'tdoctor assured him that all will be all right, but ahe 8 still : s
J\afraid - He: has visions of it being really painful. Someone better: ['f-':" =
dassures him that it 11 be 0 K Maybe his parents will assure him o
\ilrthat ie'11 be 0.K, and talk it over with him, |
‘ ‘ (80 words)

W

J’This guy spent a long«day at. the office a8’ he always does--he 8"

e Tnever home.» He has a wife and two young kids——a boy and a girl.ug~iﬂ5);lr 'fffff

"_,should of realized what was going on-—becauae she was drinking more

’“‘l,;,This couple(,~. ..She went to the party with her friends‘and; QQy:

;fHe cOmes home and finds ‘his wife dead on the bed. She'd been drink—_;"

‘ing a'lot’ lately because he was neVer ever home. So she got fed up f”' i

__ffand really depressed that she killed herself He comes home and
..;vfinds her. He? 1§ really upset and’ blames himself He feels that he

"";than she:used to He s very sad and that 5. the end' '(Deep sigh)
L , t e S
EER ‘ (102 words)

' ,'Card #10 fgfﬁ* | 2 59 -3 05 (6 minutes) #

T'Eare all sitting-around havins a. 8°°d time--it s a big~dance.~fﬁ




' the guys they knew went tooL—all friends. They were sitting on the_

other side of the room—-théy (girls) ‘were on- the other side of the .
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room~—summer time too.' This girl here has liked . the guy that she s_7

dancing with for the longest time——they ve just been good friends

 He's kinda "dozy ——he doesn t realize that she likes him oy .'.,_'

‘Well . i they re just good friends.‘ They re all together that

night He sorta likes ‘her "too and later in the: evening he asks her; 0

for a dance So they re’ ‘up’, there dancing and asking her lots of e o

questions—-'Having 8 good summer7"-—"How-s your job’" .The kids are_':f

having a big beach party the next day.: He realizes that she likes

hin a. 1ot.; He asks ‘her. t° 80 to: the beach Party.. He s asking her"_f S

"right there on ‘the dance floor.‘ She is happy he asked her.: They

P
B s

I .
LK and have a good time.'» L

.i room and lays her in bed and calls the doctor. He comes over. L
She 850, K. Later that night, her mom goes in and talks with Jill’ S

n:(i6s'§6r&§yff.x"'- o

Card mcr 3 os - 3 11 (6 minutes)

This is'a little girl and this is his mother. They ve got a great

big staircase The mother just walked out of the kitchen and caught

*her daughter sliding down tl;(e b&iater. ‘The' mother told. .1111 a R
. million times not to slide down the bannister or she 11 get hurt.

Jill didn t see mother and slides down the bannister and hits her
head.' She just lays there.‘ By this time, mother rushes over and

PiCkS the daushter up. The mother looks as if she s going to gtY-;:duffi -

The daughter s in a daze, but she s O K°i The mother says again.

':"Jill 1 wished you’ wouldn t do that. This time you got‘hurt and
it really worries me." She helps Jill up to the.door._o the bed— »:*‘

about sliding down annisters.‘ Jill says she won t do it again but
she probably will. She didn 't really learn her lesson.rj: '
B T s R (174 wordS) Bt
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- Card #7GF L 3 11 - 3 15 (4 minutee)

. lThis is a mother and her two. daughters - She. just had the baby girl

'and this is: the first time the older girl ‘has held the baby .- Ir;f_ o
guess. the mother is showing her how to hold the baby. But the olderf
»girl doesn t seem very interested which isn't very good because the
5baby chould fall and hurt itself Maybe~she just saw someone walk
'by the window and is 1ooking out. She doesn t look very happy

either. She 8 not holding the baby right either--it s a way down 4fh. ‘
- and’ not close to her.‘ She just isn t very interested I,don,;‘know‘i4‘ -
. of any 81'701'}’ with it. o 'gﬁ": I S ', P

: (108 w rds) ‘

fCard #38. o B P 15 - 3; 20 (5 minutes)

-

'I don t know what 5 the matter vith this kid._ Maybe she s tired
and flaked out for awhile.. Maybevshe had a bad day at school and

. came home and feels rotten-—nothing is going right lately.‘ He just 'f:ffngyﬁf'

,goes up t6 hisg&oom, 18- sitting by the bed thinking about things s
" and wishes they were different. But he 11 phone his friend tonight _
’.and talk it over with him and- make him feel better about it..:ﬁi E '; :
'“._parents will see that something is wrong too, snd will talk.it over Vv'ff{'
with himk By the next morning, he'll feel that he csn start again

_Ahr:‘_—that it isn t that bad and he 11 do 0 K°,QV

(114 words)

’.iiiCard #scp {3;_ V_Tf 3 20 - 3 23 (3 minutes)

”~HfThis girl reminds me - of me when I m awaY from home--when I sit and‘ | ?ifi'f:

’fthink She seems ‘to- be thinking about her family and”all her

‘-,‘friends at home.' She is looking forward ‘to seeing themtagain It a 3 _j;j"

“[:probably a Sunday--prohlﬁly the radio is playing good'music._ She s
]probably wishing for the good old dsys, but knows ther s'plenty of
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 ‘?;. That 8 a11" o 35
' ' (72 words)

gqod days  ﬁ“y

3 23 - 3 28 (5 minutes)

~}janyone else have trouble with this card?' I _
girees, a: 1ake a cabin, me and a few close friends :.'-.°
- Bonfire.: It! s abaut 70! clock at night--a really '
ce - Syt é-nfire going.f WF are roascingiﬁieners and having

“hot do ﬁrshmallovs.‘ All. my good frienda ‘are there (about

| 12)--gd :fgirla.. We're singing songs and laughing-—kidding e

1 _ér awhile we just sit eround and talk until the sun
b':‘gogs}dqu ?; én we go up to the cabin light the fire .and sit

' arqﬁndlsxﬁ iffe. It '8 quite a time-—having a.good time with good

J}.‘(114§“5f455 o

Best Liked Cagd-—#16 ~ =
‘Least Liked @R--#13MF & - i . -
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TAT‘Responses'

e . December 31, 1974
#266. Bernice S. (19 years, 2 months) e :
: | Bernice is at Brandon University in first year education. She
«'has completed @&ade 13 in Kenora, Ontario e -

~ Card #1 kS a“ 9 31 -2 35 (4 minutes) SN

"' The story is about a little boy who always wanted to- play an instru-‘
fment but ‘he didn t have enough money to ever buy one., One day he ‘
'> got a surprise. He didn t know where it came from but he didn t .
,care-—he got a violin.‘ He was. so happy and overjoyed with the money :3}"
he saved up.. He was going ‘to’ look for a teacher to—help him play |
‘-his violin.; He liked it 80, much'he neVer parted from his violtnr
He dreamed and had - high hopes of beccming famous. He never tried .
‘to find out who got it for him He was gratified. He told his par-;'ivd'
'_ents about it and they w e happy too.‘ The parents didn 't know any-lzi.'
-thing about it.- "The parente helped hnm find a good violin teacher L
‘with the money he had._ He looked forward to the future playing his-'f
..vioIin., . et L : S DR .

S j‘(l;%_fﬁdrag_'). e

= Card #Slt;, o _f’;; , 2 36 - 2 41 (5 minute%)

._.A'iady7wa;/hpme all alone when she heard some funny noise upstairs\ -
~ She wondefed what to do——to go. for a walk or g0 up ‘and ipvestigate. e

’ '-»She sat listening, getting a little afraid\ Then the phone rang.,;:gh.*

It was the wrong number.“ That ‘even. made “hen, ore afraid She de-‘”"‘
fcided to be strong and courageous and go up a;p
; ing. She remembered that it could have been the cat. So up she

'~went. She didn t really know what room it was. She started at theff:lfl

see what wag h‘PPen-u?};-ﬂfi“f

ll_alclosest room——looked in.‘ She Went on. down the hall looking in eVery:“h;;_utffii

room. In the very last room she heard a crash She ran to it and

'f;?:opened the door—-and laughed 'Caﬁﬂewit was nothing more than the ujﬁ"”37h
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o

L r ‘ ’ :
eat. She felt funny thinking ald the things she had thOught down-

stairs. She let heg imagination run away with herself She laughed
let the cat oquide, and decided it Was time to go ‘to bed..
B (162 worda) ' o

Card #8BM '; } 2:41 - 2 45 (4 minutes)

This is about a boy just growing up-. who always dreamed of being a.

heroic doctor._ He watched v shows and made- a point of never miss-'

ing the shows with doctors in them. He thought about all the people
~and all: the lives he could save, Maybe some day people would: come S
to him éhd ask him. how did ‘he. get to be such Aa- good doctor. He R

~ made suré. his grades were: high in. school and he dreamed what a. re-

‘ _fdiscovering many new cures which would bring him much success;

' He thought it would be about his siIly wife 8" aickness which he

iwarding life being a docto& would be.. In his dreams he thqught of
He.

‘.wanted to become older and finish his grades quickly’so he worked'f{,- :
‘yvery hard and looked forward to being a doctor--a man who could |
’ | 0 '.(1gsfwards) “'*_‘;,"';f}fj»fylgf'
Card #13MF o aus - 52 (7 minutes) ’.*g;jtf
The. story is abdut a man and his wife.k He didn t care abOut her as [
‘f much as he- should have. He was too involved with his social life.:
‘She had- been complaining about aches and pains but he had tgid her
| ‘nevér. to see a doctor because it was nothing. He called 1t an ;]f;~fi§“”~""'
"every-day cold.» She was getting worse each day._ She told her hus-i'w
" band but He didn t pay- attention.,VOne day while he 'hs at’ one of
‘lhis wealthy friend s parties, he got a ‘phone call to hurry home.»wf e

‘:.thought was all in her mind He stayed at the party and didiﬁ ?g-f’ -
V .bother phoning back until he got another phone ca11 in the evening
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\

M '

'saying he'd better get home Qudckly‘so he deécided to leave the party
He went to: see thebﬁerson who was making all the phone calls on the
flodt above and asked him what right he. had to bother him at the
party. The' man:said, "Go downstairs and see for yourself;"l Down-
stairs he found police standing outside the’door,'and'entered'to
find his ﬁife dead. He was very sorry for neglecting her but
‘couldn t tell her how he felt because it ‘was too late. She was
dead and it was his fault. _

K o (219‘words)

Card #10 2:52 - 2:57 (5 minutes) . .

The story is about.two people who had juat arrived in Canada and
/"were looking for a place to live and where they'll be accepted .
They both went looking for jobs and seeking a home to find happi-

ness and good people around them. This made themtvery happy and
'Alaugh at their foolish ideas about how hard it would be to adjust to
the new land. They found good jobs, a nice Iittle house in a small
town, and made many new friends. They felt very _contented and their
friends would ask them over for meals and help them get started into-
their new life. The couple felt they owed a lot to the friends they
'had made because it was them who helped them along when they needed
help most. They were happy they came to this new land ‘and happy
.:because they ‘had a long, good-looking future ahead of themselves
together. - i R |
w0 T @62 words)

Card #18cF . 2: 57 - 3 07 (10 minutes)

“This is about a lady and her husband who married each other not out”
»of love, ‘but for each others wealth Although she did not love her

. husband, she would get very jealous when he spoke to other women.

——



'She'warned’him if.he-ever did: anything behind‘her.back that she.
would'take all her money and find someone'else.' Her husband got .
‘bored with her, began getting irritated being q}th her, and told
her this. She said, "If you be nice to me, I' 11 be nice to you-—
“if you want to leave me just say so." He said he wanted her to
stay. She knew it was just for her money. One evening she saw her
husband with another lady so found out her name from other sources
and swore she'd get revenge She didn' t.say anything to her hus—
Band about this She told her. husband that she was going to 1eave
town for a few days and not to expect ‘her back for a. few weeks.
That same day she vas supposed to be. leaving on the airplane, she

~ went back into her house to find her husband with the same lady. _
She got so mad that she decided she'd hide in the closet and see
what would  happen between them When ‘the moment was right, her'
husband had left the house leaving the other girl behind. She left

- the closet and called out her name.‘ When she came, the husband's

wife ‘couldn't control herself and’ put her drms around her neck and

strangled her. When her husband returned he saw whst happened
phoned the poiice, and told her to get out and take sll her money
with her. She left and ran from the police for many years and they
haven't caught up to her even yet. ‘ ' ' -
' ‘ (298 words)

Card.#7CF‘ - v 'd 13:07 - 15 (8 minutes)

This story is about a little girl snd her little doll She'couid"'

talk to her little doll " She told - her many secrets. * She: kept this
a secret between themselves not telling anyone bub her mother. Her
mother didn't really belleve that the littie doll could talk but’ :
went along with' her daughter thinking she'd grow out of it. She

was getting older cause quite ‘a few years later when she got the ? o

doll and was still telling her mother sbout the so—called conversa- o

213



tions with her doll; her mother_didn't laugh'anymore{d_She told her

daughter she was getting too old- to play-with dolls, so to give it
away to- the next-door neighbour as she was just a little girl. This

made her cry and ‘her- mother told her’ not to be sad because she could

‘think of all the fun she had with her-little baby'dollland now think
of all ‘the fun her new neighbour would have with the new doll, espe—‘*

cially if it were a talking doll She agreed to let her little

next- door neighbour have her doll which made her motherovery happy.i

She had grown out of her childhood tealizing the doll didn t really
talk and she enjoyed having‘the little doll'so much that now her
1ittle neighbour could -enjoy . the doll and when. she grows up maybe’
give it to another little. girl. The doll maybe could not really
talk as none do,.but live in the hearts of many, many little girls._

(228 words) o -:.4

Card #3BM . 3:15- 3; 23 (8 minutes)

IThis is about a boy who lived. in a slum area -of the town It seemed

.very lonely and felt he shouldn '3 have robbed the stores.. He was : o
sitting on the floor in his little house thinking about what he‘«

to him he had no future. e had no money and no friends. He didn t

" bother going to school cause no one told him to. Since he didn t
‘have any money, he began stealing from stores and knew that this

was wrong but was ‘the only way he could support himself, :His parji

ents were never around. -His parents had many'other children‘but'

gave: them up for adoption and kept one (the little boy) He felt

f‘could do.” He. cried sometimes and would leave whenever ‘his. parents
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Came‘in. They would only ‘hurt him more.~ One day a lady came by--7ff~kim "

u-':and sister again It made me - happy to go to school I went and

"¢;the same\lady my brother and sister went with and she came to get“f?‘

me-too. [T was happy to get 8W8Y from there, to be. with ay brother‘;d”'

apologized to the stores where I had stolen articles from. I-was o B
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- Card #8GF 3123 - 3:28 (5 minutes)

happy being an orphan with my brother and sister than'being alone

215

in the little house where my parents had never come home to. I was :"

'glad the lady came to get me and ‘he. decided he had a. good future

ahead of him BT o .
‘ (208\worda)

D

The story is about.a‘girl'whofthought'she was’old’enough‘to leave

‘her house, father and find something'eomewhere else. ~ She had been

dashing after her father since she was a little girl as her mother

“had left them. She dreamed of what it would be like to be on her

-own, meeting new people and seeing new things. She had never‘told o

her father about what she wanted to do cause she- thought this‘-

would make him very ‘gad., She would sit by the. window each day - look— i
ing out. wondering'if she'd ever be free One day she felt she had _,'

to tell her father and was surprised he didn t. get angry at all

He told her he'd expected to. hear this. She was a grown lady now o

and said it- would be fine for her to- leave his house but to come

-back someday-—soon. She agreed she would do this, told her father

how much she 1oved him and left.
' (144 words)

Card #16 (Blank) 3 29 - 3 33 (4 minutes)

EI m thinking about a field where mklot of men are shooting each

and realize that the only form of eecepe is through death There ‘f

is no war in death and all are happy. They believe they are fight- {:
_ 'fing simply to make the famOus peOple more famous._ The look fqrward
l'to either leaving and maybe even toWards dieing. -

(72 words)

"other : They don t really know why they re doing what they re doing,_ ;-"'“
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Best Likédpard (Story)--#10
Least Likgd ‘Card ,(Story')f-il_ISCF



> f-violinist if he is not famous.
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TAT Respdnses ’

o . | * December 31, 1974
#303.. Martin‘D. (19 years, 11 months) , o |

Martin is at Simon Fraser University on an athletic scholarship
(track). He is recognized by track and field officials as a future
Olympic sprinter.' He completed Crade 13 at Kenora, Ontario.

Card #1 . y ~’1o:35 - 10=A2 a minutes)

- "1t is a music room. The boy is alone and is interested in music

He is dreaming of -a famous' violinist—-he would be the famous violinv

ist..\At present in his dream, he is. receiving the. publicity and o €?

ttravelling that he's doing. This is at the beginning of his lesson

coming up--or even’ depressed After thig the instructor comes in

'”;and starts his lesson.- The boy has his music sheet and will do. well
. During the 1esson, he will probably please the prefessor and be very

happy., He would probably go on ??d be a famous violinist-—or a good
(1l8 words)

Card #s. 10: 43 - 10 47 (4 minutes)

a game of some kind. They are playing around the dining room table.i

.over, smashing it- on the floor——all over the placé The children

wouldn t -know what to do. The vase was a- gift to their mother from

. utheir father . Upon breaking the vase, mother heard it in the next
- room who vas doing her work She came into the room and found the
",v se broken The children were standing around looking at the . A
h,ibroken pieces and trying to clean it up., Mother came in and scolded
~them for breaking the vase,. She sent them off to their room. She

' _ cleaned up the broken vase and broken glass.- After that she would

E ‘before the instructor conies in._ He looks worried about the lesson L

) This is in a home. Three children are playing 4in the living room*—-"fl'

j-There isa crystal vase and while playing one child. knocked the vase ;_if" L
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. N _
1eave the children in ‘their room for awhile and then tell them to -

. go ‘and play outside. | N | - |
(15_6vwords) L

Card #8BM gg' . 10 47 5 - 10 54 (6. 5 minutes)

i?%That s real interesting. Takes place ina. 11brary-criminal and

N detective area. This boy is interested in. detective stories--like

Sherlock Holmef He' has Just finished a detective story and is now d;
daydreaming about . what he read. The story he read is about someone.f

; mysteriously kilied by a gun and he'd be. dreaming of himself as oney

>of the detectives involved in this murder case. His job would bev;A “hﬁf

o find the murderer of the vidtim He has a partner who is by hisE;;QTf"

. side helping him solve this case. In order to solve the case, he'd°' :

_ have to- find the type of bullet shot from the gun.; Finally, in his'fu:

dream, he would solve the murder case by associating the bullet and’?

the gun to the Victim s best friend.- The reason for the killing ).

would be’ the result of an argument between the victim and his best:{hf-i”"

friend over a debt owing by the victim to. his best friend.‘ The o :

- case would be solved and the detective, being portrayed by the boy ’Er;ff*f

n the PiCture, w0u1d 80 on to another murder case.«.-ﬁ._ . ‘}’A‘“ S
RS (181 words) }fa}f,,di7‘7”"”"'

Card #13MF 1V'f; 1o 54 - 11: 03 (9 minutes)

It takes place in a bedroom._ lt involves a woman and her lover.4ﬂh
Before this Ricture, there was a quarrel (long latency) . .ﬂ.fi;"
Ihe 1overs were to be married in a couple of weeks ._.7. but there;‘f

o was a quarrel between the two Q .vand they were quarreling over

the fact that the girl didn t want to marry theggpy because she ;;‘,ylrjgi
felt that the relationship~had no meaning and as’ a result she .‘, .
. wanted to call the marriage off They went out to. o .,(let s '1!'
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© see) . ;'. a restaurant and. she broke the news to him. He then
‘rtook her back to her apartment and he s very depressed upon hearing
this news. He leaves her. at her apartment and’ goes away to o il ...'

get drunk and forget about his sorrows .'. ',-‘ Later in the evening

'2}9

’after he s thorOughly depressed he returns to her apartment (he has } g

.a key to get into: her room) By this time, she 8 gone to bed

» goes into her bedroom and kills her. After he realizes what he s "

done, he's very depressed and thoroughly confused He doesn t- know

~ what to do at all--he 8 totally bewildered‘ ‘He decides to turn him—'~

hself into the police. He phones the police from her apartment and

. tells them what happened The police come and take him away he'ﬁhi;

convicted of murder and sent to prison. 5;_{“
- ' (218 words)

| 'Card #10' SR 11 03 - 11 11 (8 minutes) G e

,This story involves a mother and her son.. The picture itself takesf ff-f L

f,rplace at a train station. This story will be taking place during

.the war. Before this scene, the neWSpapers and all the press will f. ”

~ be covering all the events of the war and encouraging young fellowsxﬁ“j' S

:lto enlist in the war——affecting all people in the country.. All

_vfellows were encouraged to 80 out and fight for their country.. Ihéﬁ‘h"

N boy would be affected by all this publicity ab0ut how great war wasif'f

”?’and all- the patronage and glory you receive from going to fight in

‘Ethe war. Because of publicity, he would enlist into the army.,_Iheﬁ‘f7k~f'

propaganda failed to tell him the hardships he would endure, one of’"fﬁi;ffv'

gfwhich being-—leaving and saying goodbye to his parents, In the

'ﬂ"_scene here, he 18’ saYing soodbye to his mother a8 he Prepares him—tfh“‘if“ﬁ"',

© U self to’ go off ‘to dhr., They are standing on- the train platform 5

X a safe trip and hoping that she will see him again. They depart

and he goes off to war. He doesn t become a hero but he does return

"eijUst before the train is about to leave.‘ The mother is wishing himvasz]f-T' .
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home after the war, From this experience he has, he knows that wars

are not - as. great as they re made out to be ‘
@éZZS words)

' f_Card Higm - PRSI 11 12 - 11 20 @ minutes)

, This is a. detective story——a mnrder story—-involving a killer who :

?‘is in a. large city and goes: throughout the city murdering and rob— ff' A
:bing people., The story begins with the robber trying to‘iet enough _Ej-ffki':'f
money to 1ive on by any means ‘he - can. After hie first couple of

‘ robberies he finds he 8 taking a: risk in allowing his victime to Vf”

'flive because they can identify him as the robber.- He, therefore,

f"decides that he d. be better off to murder his victima, eliminating

B all possibility of identification. He aleo feels that since rob— )
'-beriie and murders are numerous in large cities that he has a good

“chande of not being identified ‘He' proceeds to make his: living

iEyithis way and continues to rob and murder people. The\policg be—

'.;h decoy ‘in- the form of a wealthy businessman to walk around the el

s pulls hi

.;f;come aware of a particular regularity in a good number of the mur-‘_ifz'f ”
’ders.: They decide to set a trap for their auspect.‘ They send an

"favenues where former murders have taken plQbe.h The: robbers eeize :1f“"' e
'1Jthe oppojtunity of robbing the man. Grabbing him from behind,vhe jff,ﬁéijg,ffill

victim into a dark alley and proceeds to roblh .

ﬂ_police become aware of this, and are. soon upon the mufderer before

.';’f.he can. kill his victim. The murderer is convicted and sentenced to fmfffy,f;>lti

'h‘life imprisonment making the streets once asain Bafe-ea;.le'*-ﬁf“'f'~‘f
PLE R (237 words) |

‘?fCard #7BM f;’ff; : 11 20 5 B 11 27 (6 5 minUtes)

-8

1_This is a story about a young man and his father ; Ihe young man

'“.\fgwould come- from a rich household and would take advantage of his fffu,ﬂﬂih.ﬁ




”,E?}tunately, her mother dies that very samé. day.- Jill returns home |

}wealth in that he is really lavish with money--spending it where

. he could for his own satisfaction. His lavish spending would result

in him getting into financial difficulty.» Meanwhile, his father
would be hearing about his wreckless spending of his money and time
and’ would be trying to persuade his son’ to stop this., Eventually,

h when the Eon s resources have run dry, he'd be forced to go to his
:,father and ask for more money._ The father would then take this
E.opportunity to explain to his ‘son why he won ' give him any more f,jf
vmoney. He tells his son to mend his ways and that if he does ‘he .
will see that he 8 well taken care of The son is very disturbed
-and sees that he has lit le choice. He leaves his father in dis- 1.

;;22i'

| 'gust but later returns after finding that he has no alternative.s‘“ L

fé'After he returns, the boy mends his ways and lives a more fruitful

.f.*ﬂlife without having to spend a lot of money in a foolish way _.?;?-f'f{-

(204 words)

.AfCard #3BM ‘ig;' 11 za - 11 37 (9 minutes)

"'(Long latency - l% minutes) lw;'ﬂvffh;ji*a':ff::ff i}h 45‘{f.ff"ﬁr;“ ,

"This is K3 story about a girl named Jill She came from a poor home '

3mother is a cripple and is confined to her bed.. As &, result Jill
’_has to go out and: work to support her mother as well as heraelf

i_fJill gets a job as a waitress ‘at- a nearby restaurant. The wages

h'uu.and very much wants to succeed in life.. Her father is dead and her.‘”~75'*"‘

*aren’ t that good but enough for her to get by on.- Her ambition in ;1-' '

' ';fﬁlife is to save enough money to take her mother out of the poor side

j:of town and place them both into a respeCtable Bection of the town.n iSiﬁl_.:J,ﬂ,

'“=jfshe accumulates a lot of money.- The time comes when she is ready

“7:ff?to move to a’ little house far away from her present home. Unfor-’.ra

':to tell her mother the good news and finds that he mother is gonev“’]

‘~fh=She works at” the restaurant for five years.. In those five years,..h:f;f“':“f""u
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‘ A
‘She . asks her meighbour and they tell her what has happened Findingﬁ

her mother gone, J111 1s lost! She moves from her, home to the other S

'section of town but finds she is very unhappy A8’ time goes on ghe o

. learns to live happily without her mother and eventually finds a '7_
good job and lives a: successful 1ife.._: _ R »‘ S K :
(245 words) e
card #14 S oy 11 37 - 113 47 (10 minutes)

'This is a story about & star gazer.' His name would be Bill._"A :af
boy, 111 was very interested in the unknown, despite the %act he

wds’éppoor scientist in- school He was very curious about what was
i_not yet known As he went on to uniVersity, he continued t01htudy

o various branches of science, but found ‘none’ of them intriguing.wg, f5.7'

.. One course he ‘had taken in the past ‘had | struck him as very interest-V”

a.ing ‘The course had involved astrology. One year during his uni— f{-ff"
vevsity career, he decided to take a course on aatrology. This |

':'course further encouraged him into studying the stars._ He then

| became very dethed to the study and finds himself spending much of

"cirhis time: in the evening star gazing. Eventually, he becomes one of

'“..the foremost experts in astrology and finds happiness in doing what afi»'v"

'»'at the end of which are both bright lights and no lights at all.

he. really enjoys. For- the rest of his life, ‘he. spends his time RN
Studying the. stars and enjOying himself immensely._:'lg nfit ;;ﬁf,‘¥ffiy,
| A (188 words) T R

*Card #16 (Blank) 11 47 - 11 55 (8 minutes.}
R That 8. interesting... .'. There is a person walking down'a long,

'fhdark hallway.A At the very end’ of. ‘the, hallway is’ a bright light but
in. between himself and»the light there are a lot of passage ways--;"g3°

"L__As he walks down this hallway, he may take any corridor he wishes, D

:'knowing that some corridors lead on to bigger and better things',g;fti"‘

,‘!_'
R -,,;

‘;~»rwr’, Voo
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The corridor that, seems to shed no . light may also lead into other
corridors that do not have bright lights at. the end of them What :

“this’ person vants to do is to get to the bright light by making his

journey as interesting as possible._ To make this journey interest-

ing requires little skill apart from his walking and a lot of luck

'Although there is an. easy way of getting to- the bright light, this
_,person knows that it is ‘more fulfilling to make his joutney as in- gj‘

' teresting. as possible. and as rewarding as’ possible, and d0es 80 to yi_l'il
‘the best of his abilities ' " _ '

| (203 words) -

"_Best Liked Card (Story)——#lO
'}‘.Least Liked Card (Story)e—#?BM
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Pestna],Coét'of Arms
Devised by Simon et al. (1972)
rfand Used khgfhe.Présent Sﬁqdy L
E ‘. wi't’h_thé Case sfudy7§ubjeéfs~'
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PERSONAL COAT OF ARMS

-]

In each 1abe11ed quadrant put pictures of nhe folloving. No uordg, jua;”syybofgr

1. Draw 2 things you are good at. - S *_ IR

2. Draw 1 thing you are against. ! o ST

‘3. Draw 1 thing that représents your greates:vnchievement-

4. Draw 1 thing that. represents- a long term goal e . o
5./ Mraw something that you would die for. - . - ‘ ‘
Qt Write 3 words that" ‘represent you- and ‘your destiny thac . Do

you would ke, tb have on your combstone. L oo R

s

Ao




.Appendix L
InfénYiew Questions
Devised‘by-the Investigator for’

Use With the Case Study Subjects

»



1.
..you be? “Why?

.

Interv1ew Questions

Tell me what you are present]y do1ng7 Why? A“@

. "(a) What do you enjoy doing in your leisure time?

(b) What do you enjoy doing with other people?
, \ o ! o
How do  you get along with -your brothers and sisters?
Mother and Father7 Nhat feellng do you have for your parents?

(a) I wonder how your friends {(parents) perce1ve yo.'(i .,
what do they think and expect of you?

(b) What is it about your closest frlend( ) that you adm1re?.

(a) Has your education in schoo] been mean1ngfu1 for you?
If so, how,has it been meaningful? Not meaningful?
(b) How would you describe the people who have helped you,
‘ either in school or out of school (i.e. : what character-
- istics did they d1sp1ay that had part1cu1ar mean1ng for you7

What kind of peop]e do you adm1re7 Why? j

You know, it's easy for us to become wrapped up in ourse]ves,

~and not be too aware of what is rea]]y happening in the world.
~In your view, what are some prob]ems 1n soc1ety that shou]d con-

cern us all?

. What do you expect to. do w1th your 11fe7 Why7

(a) Whdt are some th1ngs that you va]ue in life? . .
(b} what th1ngs make you angry or: frustrated or 1rr1tated?

Just for the fun of 1t, 1f you were an:anlmal what an;ma]_wou]d

If you had three w1shes for yourse]f what w0u1d they be

’ The cr1ter1a of quest1on wr1t1ng deve]oped by Ker11nger (1973)
was used by. the writer to devise the above quest1ons for the .
" structured and standard1zed 1nterv1ew S

fKer11nger F N. Interv1ews and 1nterview schedu]es in Founda- 1

tions of behavioral research . (2nd.ed. ) Toronto Ho]t

R1nehart & w1nston3 1973, pp 479 490

225
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Interview with

Don B. #028
December 28, 1974

Mr. Millar: Firstly, -, tell me what you 're doing presently.

bon: I'm an apprentice at H & S Supply as an automotive machinist,
‘ I don't know 1f I'm gonna. stay there or riot. I might go back
to school next year. . I haven't decided yet. ‘

Mr. Millar: Right. Did you finish your Grade 1272,
‘Bon: ‘ Yep.. ‘ ‘ A
Mr. Millar: You didn't, of course,“go to 13?
Don: . No. . '
Mr, Hillar: _ pid you start working this year?
' Don: . ‘Yeah, 1. started working as ‘soon as school was over in the .
spring N = ;
Mr. Millar: . Right. In June or July:then, eh? |
Don: ~ Yeah, = - T

Mr. Millar:  And you say auto . . .-

“Dan: o Automotive machinist.‘ .
‘Mr. Millar:  What kind of work does that entail? . L
Don ' Well, we. rebuild engines and do valve jobs and stuff We don't

_ have a garage._ .Like 1if you want work done, you have to bring
the motor in and: stuff: 1ike that. :

Mr.‘Millarﬁ s You work on the motor right there at the shop?

~Don:- ’-,.J _tYep We completely rebuild them. S
Mr. Millar: Right._ H & S, what does that stand forl

Don: ~ Hanton and Sedgewick o . o
Mr. Millar} Right.- Now .you say you may go back to school.: Why is that’ o
Don : f "j . Oh, I don t know, I .. like working ian't too bad I guess,v-f“:

‘" <" but I think that there's probably a 1ot of - better jobs that -
I could do; Like the work that I'm doing nhow isn't. too bad"
- = it's pretty. interesting, but after:awhile - like I've done : B

it for 8 months now.. It!’ e - it 8. starting to get a little ; S

_ x boring. .
Mr. Millar:| Uh-huh: , S g P
~_Don . ;“  And T d - well, I know if I went to university I: could make A

_-lot more money, .-

Mr Millar.- : Rights

Don. S Yeab ‘ L - . :

Mr Millar' f And you don't want to leave it too long or you probably won't "
e go back, eh? ‘M' ‘ .

Don“:' 3]". : Yeah, I will "I was. thinking, like, anyway 1ast year if I was

gonna take the year off, .1 might as well do it now. Beeause
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Coe that way if I‘go‘back to Grade 13, I can get help in,
you know,.— in what I'd forgotten. But if you go to university,
‘'you can't very well talk to the professor or whoever is lec~
. o turing. S . : \ :
Mr. Millarﬁ- "Right. ~That's pretty difficult to do. WhatAabout your twin
_ brother? What's he doing now? : : o -
- Pon: He's going to Grade 13 now. He.went all the way up to Grade
' 12 at Beaver Brae. ' : . S

Mr. Millar: Ah. What does he. intend to do?

Don® . "~ Ah, he's probably going to go to the University of Manitoba,
' or the University of‘§askatchewan and take engineering.

Mr. Millar: Uhom. Does that bother -you, that he's in school. and you 're.

o not? .

Don 't . . Not really.- It bothers him more than me, I think. y(Laughter)'r

Mr. Millag: Is that right..\ ‘ , , | |
_G;Tmn: ' : A. Like he ‘comes home and he' 8 got piles of homework to do .and -

' I don't, -eh? , :

Mr.'Millar: - What do you enjoy doing in your leisure time, Don? -
“Dont - Oh, I don't know. I guess - well, I work on cars a lot.

hr..Millar; Even in your leisure time-—

Donf. o "Yeah v "" I R ,n_ o ERRT '_ ”:nh "

) . ] . ' . . o A .
Mr. Millar:  --in your ‘spare time? Y L S S N

- Don: : ,Well 1 was always interested in’ that. I took sutomotive- AT

mechanics at Beaver Brae. I_went.in that.Chryslervtrouhlee; ;
shooting contest.‘ e : ‘ SR . C

| Mr; Millar. FOh yes. How did you make out in that’ ‘d;f .‘_} _',t}f:
’Don- - T Ah came third.. '(Laugh) -f; " :E "HL ,'o.f B -'_y
Mr. Milfir-' ‘Well, that's good. j_;;~ o -
Don: _ f.’Well it wasn't too- ‘bad. | TM: 3'~'1 ff: SRR f
Mr. Millar -V'Is that. sort of a Canadian or’ Ontario contest? = AR e
’Don-:' ' No. This was for Manitoba achools and Northwestern Ontario.A"“
T Like we're the only contestants from Ontario -‘j»;ﬂ_: S
o . “and I, “i"' : _/', - AR S
'-Mr Millar.v‘f oOh; yeah. . T . P o
g,Don-‘ S ,ﬁe‘eaneithird' They gave us a big trophy.»m,lzf'-v'l
'n}Mr Millarﬁ *3'That 8. tremendous. Good for you.: V‘”' '
Don:. . .'1‘_Yeah " T
ﬁMr Millar.o‘v Who won’ f:, s : SR P : .
' '_Don._ "'.:} _'Ah, a- team from Tech Voc. in Winnipeg. Like, the winnerlgot :

S to go to Toronto, all expensés paid, to the national -one, and.

1f you won there -:last. year ‘the prize was a trip to- Indianapolis.fl’"‘

o . ; for the Indiana 500
» MrmhMillarailﬂ-thhuh.
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Mr., Millar:

Don : '\

Mr. Millar:
_—DOnf- |

Mr. Millar:

Don

Mr. Millar:

'Don:

Mr. Millar:.

- Don:
‘Mr. Millar:

:Don:

. Mr. Millar:

" Don:

1]

Don:

: Don:

“rihry’MiIlar};

. Domi

. ﬂMr. Millar‘

- Don;

. Yes.

e *'—~the carberator was out of adjustment.y
Mr. Millar:

228

‘ I d like to go to that. (Laugh)

W0uldn t that be something, eh?
Yeah. R , .

4 D ‘ .
How many are on a team? : " : . Y
Just two. o o l R {)ﬂ;

Just ﬂhe two. v
Like, they give you a car and they'd ‘ah, - well first there's

" the written. test, eh? There's two parts. -So they'd- give you-
“the written test ‘and while you're writing that - you drove a
" car to Winnipeg, eh? " And all the cars had the same motors and
~~ identical - and while we were writing the test, they put
~faults in them all, ah, < like each car had the same faults

and the team who found - found the faults: fastest v It
wag sort of a point system, eh? : o

,l
! »
H }
\ A
\

And - if'you mds;ed little things or you 're messy, you got

-docked poinfs) So, ah, = well, we didn't do too badly Theyf -

gave us an hou and a half

" And ve did it in about 45 minutes&ﬂ E L
“Uhmm.

Some teams didn' t finish ,
Oh, yeah' What was the ‘motor problem in your case?
Oh, like all the problems were the - same.p But they -»1ike they

' gave us. a bad- distributor cap Just on one cylinder, and: “then
. the same. sparkplug wire was bad, ‘and the coil was bad. So,

like they find one thing - there - there 8 the problem, eh?

. -'¢ . . Then it still doesn t work or else it had a miss,--_.
- Mr. Millar:

Yes. o '31 '«- TR "u';_vv_u ‘“;ﬁa‘i.f Cea

Uhmm ui-." - T R ‘f,f ‘; -( : - _
And yet - like YOu have to, . set the dial speed and every-'-

e ching ‘up with the tachometer.; And. our = anyway our, ‘tachometer .

- hada high and.a low scale-on “it, - eh? "The:low- scale was more

;‘accurate byt it: wavered too much. - something 8 wrong -.80.we

set it on the high one and it turned out that our tachometer yfff
wasn't very. accurate.~ (Laughter) Like, 80 ¢ . . actually

. that's — that's why we lost. There was 20 points different’ S
.-.'between us and the winner and that IOst us 40 points there.uv,1f

'1It was really close : "f5- "1[‘ '1fi}’l' i .:b s _2~; s
*Uhmm Goqd for you. So, in your 1eisure time you like torf~:1:" :
. work on ‘motors. then?,. R :

,'f=Yeah/ 1 enjoy it. And well T go - I ski a’ lot, play a little f’f’f
'ajbit of'hockey just foolinT around - that 8 fun. n S

e
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Mr, Millar:

Don
 Mr. Millar:'

Dom:

- Mr. Millar:
Don: - \
Mr. Millar:’
Don: =
CMr. Millar:.
Don: .
\'Mr;'Millar:
L Ddomg
" Mr. Millar.

“Don-

Mr. Millar: .

'Don- _
~Mr. Millar

t Don-

' _Mr. ‘Millar:
"erah

i‘Don'/<A o

'-Mr Millar. -

 Donst |

"flur Millar.

"Mr;‘Miilar;

Uh-huh. s

iAh - .'. we. used to do a lot of running, and this year I
think I'll start that again. . ,

- I remember when you used to do a lot of running.
go to*train’ o

?fdoing with other people.

Where do,youm

Like we used to run -.like Al and T used’ to run together, eh? .
It was a pretty good arrangement "cause - like we were train-
ing- really for track, eh? - And for long distance, - it gets

_pretty boring, 80 ih the morning before breakfast, we'd run
- about seven miles around Round Lake and Rabbit Lake - get -to
, Barsky 8 Hill and drop dead.
. And then we'd go out after school and run quarters and

(Laughter) It was pretty good. .

hundreds and: two hundreds. et .
This is in high school eh? . T -'f- I

-Yeah‘ We haven t -1 don t know if you know him or not--"f

' 2 -—coaching us, - » _ , . .
Yes.' 3

) And hie wife e o

- Yeah, I‘know them.
" She's oretty'quick

(Laugh)

'She was a atar trackster in Winnipeg. o : q}' rfiyifhﬁ : hfjh? o

. I know. I've-geen her run. :-.“

o, I think.-
Yep;

Uh-huh, ° Yeah, ahe was the t°P Hanitoba athlete for a number R

This is. a similar kind of queation,,fl?;_ What do you.enjoy
You mentioned already running with
your. brother. .~;;- . ‘ pal

, :'Yeah that & - that 5.8 lot of fun that, but I 80 ekating a
" lot = like I'm — like I belong to- Young People's Group at a R
. _church and uaually on Saturday or Sunday afternoon we all L
vf'get together and go skating or eomethin ._ o » cer
“f;Uh-huh.,_, o e

 Ah; anything 11ke that.

N

Card games?

‘I've seen her. run - 11ke after she was married and she sﬂ‘f'r"
' still fast. ' > : o o : S
Is that right, eh? -
“She's. getting back into 1: now, 1 think
‘:4Is she? - : ,' ‘ L _
_She - she: quit for about 4 or 5 yeara there.,zf”j”fuiy

Anything - juat get together at some-fi o
‘rbody 8 houae and play,_like you know, gamea..- PR :
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‘Don ; | Cards,ianything 1ike\that.‘yeah.

Mr. Millar: 0.K. Now, let's think of your family for a moment. You hsve
: ' Allan, of course, and you have a sister Marg

Dop: Yeah ST | . h
Mr. Millar: Right? s, there anyone else in the family? | B
':DO“ : " " Yeah, I have an older brother named Ed.
Mr. Millar: . iI see. . f o ‘
~ Don s He's in his last year now at the University of Manitoba. '
Mr.'Millar; Oh! ' A ‘ ’
“DQU: .7 A, he' 8 taking mechanical engineering._-‘ o
- Mr, Millar: . Uh-huh. How old would he be? . EE 'l.rev
.Don: ’ " Ahhh, 22. o s .‘d _- . :_:l
Mr., Millsr , hHow do you get along with - with your brothers and sister?
“Don., L _ Pretty good - they re not home much. (Laughter) -
_ MJ. Millar:  So there 8 no problem then.-_» RN .4‘ a T
" Don: - . '1-'WeI1 really - like .my sister's in Thunder Bay working now,.

eh? * She's finished her secretarial course where it 8 more

TR ) accounting than bookkeeping ' - T

. " Mr. Millar:  Uh-huh, - e Sl
Don:i. ' She works in’ Thunder Bsy ‘now, And Ed 5. been going to univer-fﬁf-ff
BRI - - sity - like this- is his fifth year. He didn t flunk but he

"fchanged schools.. T . : R _

" Mr. Millar: Uh—huh

‘fq’Mr Millar.;iifﬂe couldn t refuse it eh? (LauShter) Yeah._,

"Don: . . This one you have to have two.years from the school you
Rl - graduated from._ : : SR

Mr. Millar:  Right,

:? gDon: "_ ~  But he changed into " —'going into his fourth year to Hanitoba
o ;U._ He - started in Hamilton at Mcusster,f T |
o Ml’ Millar o Oh, yeah B : R " “

:Zﬁfbon' .+ So'he had to. take another year.' Ijthinkjhe?s-going”to be, . .

. _.‘"going to Edmonton to. work.u-‘a
Me. illar: ‘Really! Oh. - S o SR
"~c%‘Don.tl. “’,;yﬁFor Imperial 011 Thgy msde him an,offet h couldn t refuse._off

..'ix‘"',_'

2""Don"ﬂ S f‘Well AL and I Bet along very well but I guess. most twins do. ;f.':.ﬁ‘
o .. We used to fight a’lot like. ‘when we ‘were younger. ‘T guess .
g‘m Q'-‘everybody does, but. we don! t fight very much any more.

',Mr.-Millsr" . You've always gotten slong - you ve always been together it f'ffw
5 B vv:seems tome: - e 3 RN o
'='J.Don{3 ’_h'f*ti“Yeah, right up. through school. Mostly through school we 're

e 77 .together and then.- like when you start in semior public f[
school, they start splitting you up But you know. you re




‘Mr. Millar:

Don:

Mr-. Millar:

pon&

Mr. Millar:

Don':,

Don:
Mr;_Millar:

" Dongi.

" Don';

"Mr. Millar:

‘Don:

. Mr. Millar:

.bony

.linr}‘Millartk

,Don’;;'

© MrioMillar:

o Ubn;.

. Mr. M#llar:

"b"Mr. Millarir

R Don e \

 Grade 7 and 87 . .
- Even - Grade 6 I think ve were split up. L S fg~
Is that right? Up to that time; had you been in the same.

o K i know, to separate twins. L
Mr. Millar: |
R _they get along. : .
bWe had a lot of fun though.
~ How do you get along with your Momwand Dad7
‘ﬁhv_'Ah, my . mother 8 dead.

Mr. Millar:

‘Not’ really, no.

._;He, ah, - he: worked at the flour mill in Keewaten..
j.it burned down, he retired. . - :

‘Ag’Well - don t know if he understands.:

‘him that much.. I don' t, really have that many problems either,- j_lg

. i e UIdon't think
- Mr. Millar:
o Domy o

" That’ gives you' a good Ukrainian background
:E:Polish T |

’ ' - 231,
still together, you know &6 h0urs a day anyway (Léughterj L
You mention you re split up in senior public,(fh?r

Ye&ha . - . :

clagsroom?

Yeah. In high school we were - well we were in a 1ot of
clagses together - like we - we have the same interests :
Pretty well, eh? But - and so - I guess that it's pretty .
hard to schedule classes, . like when they want to try, you;v'

I' m not too. sure Sometimes they do. “It justfdeuenda.on‘hOVi- o

(Laugh)

j'{ﬁgﬂgf;tjv;;

“20Oh," I see. f : ‘
',She died when I was ... ah, juat about 7 S
1Ahhh.. SO you really don t remember too- much of your Mom then?

Like: I can t, ou know,v- 1 can remember if

I was bad: she'd give me. heck and stuff like:that,

My Dad I get along with pretty well. . Ah, he af:j;
Oh, T’ was going to aak if he was atill working s .
And when

I ISP
N

, »Uh—huh That 8 quite a while back now, it seems.:.-,q7=
',teah' He 8 getting pretty old 5 : ; L o

-Uh—huh Can ‘you talk with him and ahare some of your problems S
“and | concerne, or doee he Underatand that? , . S

I don t share it with

~Your father ia from the old country, eh?

s Yeah he was born near Warsaw in good country.-_f_.fxfbb :-:,;’fdf;f
" th-huh.__f« B 'yu'_lj_~* , '” Lo fi'N ' fhv 'fkv,‘
.rb‘ffAnd ny. ‘mother was_...'. born in Canada, 1 think but she was éﬁ
“*,karainian.‘ﬂ,v' o SEE ‘ . : R L

Bch R 5 ‘-:f;,“b";«';' Lol

‘But I'don't, . -
~ you know, - I-don't really remember that much about the per-
1sonality of ‘her..
let's us-do. pretty well what we want»_,He doesn 't. aay Very
. much He 8 retired now; _ RS C N ST

,/ B
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Polish?

Yeah o o nh . C e

I suppose you 're teased a bit Jbout that, eh? .

Well, I don't know. -

Polish jokes, that sort of thing. -

T know them all. - (Laughter) Really, that doesn t bother me

at all,.

You r'e sort of used to that, eh?

I don" t mind at . all, no.

What feeling do you have for your Dad then’ '

"I love 'im and respect, him Like he's done a lot for us,

eh? 'Cause, - well when my mother died- and he worked - well

" he stiil worked a few years after that at the mill., My~
- grandfather ‘looked" after us most of the time.

I see. 1Is he still alive’ .

Mylgrgndfather? No. - He died. about 6 years ago. But my
father, ah, he looked after us: ‘after that when he retired,
You know, he 'did most of the housework and the. cooking and

“-everything._ : e .
,’ You re saying that it wasn't a very easy. kind of job for him?
' -_Not for him,. no. But well he made it pretf; easy for us,

-:you know.»"' o v s : o
Yeah. (Pause ) I?m wondering"at thisjpoint hov_yoar'Dad SRR

',perceives you? : >.1;t;‘ R :”;"f"‘“' _—

jfUh huhy | ‘ - '

- By that I mean, what does he think and expect of you?

" Idon't really know what ‘he. expects of me. I know he's .,

~ proud of 'me and what I've done. ' ‘Like I've got.. . . both '
“Allan and'T have done - well ‘all of us have done. fairly well

131n school and, ah, he's proud of thath. And . + ¥ well, 1ike

"~ An track, we did half deceht in it. (Laugh) He' was proud

- of that. - And + « + 1 don't. know. I ‘don't know what he ex—f,”

pects of us . ;<. but .j.'. I don t think he 8 disaPPOintedj'r-‘°

~.'in us at this point.

..erah Do you think because Al is still going to: school and”il'f
-:iyou re working now that he maybe expects more of Al than of:j-
e ’FI don t know. Ahhh .g.f. I guess he probably does, like, «"’"

'-_{but then . there 8 more to expeét of him too, eh?- Because he s

.~ going to school-and he has to = he has: to. try for ‘something L
T yf;really, eh?  To" achieve something that I don t have to rea11y.v..;

Mr fMillafiij“vRight.;\Because you don t bring any homework home or: anything
v from the Job.- : : o

; ""NO.-_‘I, don't _IQ t get: ‘marked. - Well 1 have to g0 to
t

or. 2 ‘months. but 'that's not that. big a:
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You're sent from the company?

" Yeah, like, - well, actually it 8 the government. It - the
. Apprenticeship Program is run by the government and.they
. send you down there and back. They pay your transportation

: S }I guess. so..,

i Mr. Millar:

a EREREE ﬂ,'*'sure you have a close friend agd perhaps it's Allan, Idon't .
;_:know. What is it about your. ¢

ju(Pause.) Ahhh voed well. T guess, like,,- yeah, I guess my.
-friend ‘'would be Allan - 'my best friend,  What do. I admire in .
him? Well.. ... because of his sens¢ of humour and his - . . °
“he's - really he's very intelligent. You wouldn t know it by RRRIRE
;"talking to him, (Laugh) Like, ah, last year we were in
.. ‘Grade 12, both of us, ‘and we .took Grade 13 chemistry and Al - = ..
s ddd really well all year and the teacher said that if he did ";_H
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is not- very difficult for me.

Especially since you 've had that experience--the trouble
shooting, - , L } .

‘Yeah, all that. helps. j - - S

Yeah. When are’ you going to Toronto?

I'm not sure. Probably in March and April

e

and I think you have $90 a month or $90 a week,
To™ live on, like? o . -
Yeah. Sounds pretty fair,.: S ' e
Yeah. S

x\“ ,

;Plus that experience will be good o 7’,

Yeah, and I.- . well I' m not sure if the company - I get a cer—’i

.“-tain amount from them too, I think. RN R SRR

That's what 8 gonna. happen -1 don t - they donyt have to.y -

‘But it's.not-a bad place to work.

" How about your friends? How do you think they perceive you
‘and what do they think of and expect from you? IR

Uhmm . :°, well; most of them think T' m crazy. (Laughter)

You know, I don' t know 1f they expect - you know, I don t
think they expect anything of ‘me.-

k '\

" What do they think of you? They must have certain thoughts
. 1'about SRR , TR o L
© Well, I think. most of! them like ‘me or they wouldn t: be (Laugh)“;h:_._.
“friends. If they need:help or something and . they call me, I SRR
usually help them, and stuff like that. - Entertain them.pjff,;=;5h_“ '
- 'So they must think you have some skills and also that you have:ll"
~ a-comic aspect about you. '-~-f:?: SR B : o kS

EREAE

Yeah.. (Pause ) What is it about your closest friend - I m ,{

:ifm- it was - T don t know if you know him. Mr. . - 1o

osest friend that you admire?;;p‘fic;;:;
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' lBut he never beat you?

. too hard-
_than your average on your final exam - like on the whole °

"Yeah, he's funny.
,Like when- we were running, ‘I admire him for that 'cause -

"Well, in the short races he beat me but .‘.

Uh-huh. v . .
At. school he 8 a pretty smart fellow but he makes you work
(Laughter) - And he said 1f you get a better mark -
year's work - I'll give you that mark instead of your average.
So Al got 99 so he gave it to him. (Laugh) '
99' . e o o ‘

Yeah. o | . .: - | » BTN

Wow! A tremendous mark! - ’ ' R
But he's pretty intelligent.

So you .admire his brightness in school’

I got 85 but I didh t work very hard for 1it. .

Yeah (Laugh).
What else might you admire in Allan7 You mentioned his sense
of humour. . . .

(Laugh) And I. guess I admire .‘T . ;"n'

well 1 don t know if he could beat me or not but he didn £
and - but he's faster than I am. (Laugh)

. one year we didl‘
‘We went ‘to. Lakewood to race and I beat him in a.
And I think he won one other one or

really well,
couple of races there.

© came -second. to 80mebody else but he took it really very well.

. Like he - I was surprised

‘I think 8o, yeah
‘r(Pause ) 0.K., that's fine.

. fi1WeIl . ,3."
‘f Mr. Millar.~

I don t think I d take it that “

Right., That 3 something to admire. T
Like: he s a good aportsman.

"Let's think now, Tom, of your

"\education in school s
'Yeah. Ll f.”"?tu,f.f_; iwf_rﬁ”
: Has. it been meaningful for you, and 1if so, how haa it been
meaningful?

‘Maybe you want to speak of high school and then elementary.

*Well elementary school vas. - I don t know - well I think I
“started a school -a; year ‘earlier than what - you know how it

: : ~'works out when your birthday is or somethin ?
CMr. Millar: g‘hh huh, . ' o

‘Anyway, both Al and I failed Grade L which went - didn t go iflmﬂﬂlﬂ
. over too big ' : :
- know =:that's really funny ‘because after that: ~ like -all .

(Laughter) with the natives Jbut’ ~ T don't

through public school I didn'g do that ‘well in school, but;‘*

- after we. got into senior public ichool and -high’ school, we v

-,;hfe:did really well! |
o Like, I enjoyed more - like 1 really hadn t- taken math and;”

And . has 1t been meaningful? Yeah. = ' ¢

234 .
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stuff like that in - in technical shop. Like, I took,auto

~ shop - Al took drafting. And that was really useful. ' And,
ah, I don't know. (Laugh) I find - like I say, math is !
really interesting - trying to solve problems and stuff ‘

Mr. Millar: “"Right. You find yourself using that now when you re out work-
' . ing? : _
Don : ‘ No, I don ‘t think.I use the math that much, Well, sogetimes

I get - you know, figuring out tax if - like if I'm up at
the front and I've got to sell somebody something, which
ain't very often. The boss looks.down this little card to
(Laughter) - to figure out how much tax he has to charge,

° - and I tell him before he gets. there. (Laughter)
Mr. Millar: You just work 1t out in your head, then? . o _ :
Don: . " Yeah. But I enjoyed math. Like, it's" sorta like, you know,

-when ya - when you get problems and stuff to do, 1it's sort
of’ almost a contest. You know, like . . . all - all the
boys at the back of the class try and do it first, eh? It's .
funny all the - most of the kids that are getting good marks
are. sitting at the back of the class now, (Laughter) I
~don't know. It was fun. I enjoyed school. " I had a. lot of
laughs.. (Laugh). T don' t know 1f I did a heck of a lot.

RPN

_ ' (Laugh)
Mr..Millarr ; Yeah, ' .

Don ; ‘bi - But, ah, ... oh I played football one year.

" Mr. Millar: . When, last year? ‘ L . _ . _
- -~ Don ; : 'Yeah when I was in Grade 12 I never tried it before then.
¥ ; o - But'I made the team and I got to play’ quite a bit. And

B track, ah, - well seriously for oné'or two years I guess... S
o ) Yeahn . M : ', . .
‘Mr. Millar: - What would you think would be the most meaningful part of

what you re saying?

Don: . ' Well, I .think the educational part s more meaningful than the
- . S ,athletic. It's a lot more useful to. you - like, you know;
o T ... there's only so many, you know, - a handful of .people- from

) any city that are gonna do anything}in athletics and make a’

- . living at it, unless = like, unless/they: go into physical

: : ~ education and stuff 1ike that. j/(‘ RRTLEEE .

1er.'Millartff~‘Right--teaching.e e “VH#;:-'f*.f:'*”°";3?7
..4D°n= o 'f;_But then your education ‘comes into it.:Vﬁu-=.-:;:f.dz“f‘¥’;”_,
o Mri»Millar:" - That' s right, Yeah How would you describe the people, now,:

- who have helped you. “You know, either. in- school or out of L
' school That 1s, what: characteristics did they show you that
. had particular meaning Bor you? ' : R

Coh L Ll well) T know most of the - well when I was taking ’
‘ shops, I know most of -the teachers that - that taught them,
- like’ auto shop teachers, were’ really helpful to me.. Like my
. "’'Grade 12 auto shop teacher got . me ‘the job that I'm working at.
. now, Which I thought was really nice of him And ah '

. ,g'.
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you know, so they chose me and " to go into the
contest. Ah, I think that - like"he helped a lot of -guys
get jobs after - at the end of school, eh? "'Cause a lot of
garages and that in town call to refer somebody to them who,
you know, he figured would work out 0.K. And he was real
fhelpful to a lot of people like that.

§

Is there something you admire in him?

Most of the teachers are - are helpful like that. Like, you_
know, if you can't understand - -something - well, there's some
of them that I wouldn't want teo, you know, sit around after.
school with them. (Laugh) ““But most of them - Iike you know,
they're, you know, - they"ll stay 'till 4:30 or 5:00 o'clock
helping you. Like a math teacher or something like that.
Like Mr. who taught ‘chemistry, - .

Are there any other kinds of people ‘that you admired? Not
teachers perhaps, but just people who - who' ve helped you.

Like almost all the teachers I' ve had are really: helpful like =
that, and they communicate with you well. I guess that's why .
they're teachers. (Laugh) But ah, ., . ._I“admire both those .
things. ' ' ' c

0.K, (Pause ) 0. K., that 8 fine. Hergls another question
that's sort of similar to the one I' ve }ust asked.  What kind
of people do you . admire today? : ‘ e

©

Who .do- you mean? Like, for eiample..

No, not necessarily who,. but - like what kind of people. 'You
don't have to mention their games. S

Yeah. ‘Well, I admire peoplzf'l guess, - well people with

“athletic, ability "Like I admire them. and I like - Llike. I

-watch. - like watching football and track and field on IV and
that. And I admire people who - who ,can compete there and who
can do well, - W o qf,

.At ‘that level? 1

Yeah.. And, aht s, e e (Paué@ ) I think I admine people who‘
‘speak well too, like to an audience. . 'Cause I can't really»z
do that, I don t like doing th@t. o : .

© Uh~huh. It bothers you a bit, Eﬁen, to talk in public like o
- that with people’ ' : B

“Yeii} I admire thata

Uh-huh. - ,
~. And that 8 about all, I guess.‘

So the communication part is important?

.;?Yeah 1 adnire friendly people tOO. and good comedians and”d”’f<-"

stuff..

"Right~ You know one just left ua, of course - that is, just
- dfed, ‘eh? o - : . _ Lo

~"Jack Benny? Yeah;"
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Mr. Millar: You know that it's easy for us to hecome: wrapped up, R
in ourselves, whatever we're doing, whether we're working,
or, teaching or whatever, and not to be too aware of what is

AN ' really happening out there in the world. Now, in _your view, -
‘ what are some problems in society that should conce\; us all?
Don ; ~ 'Well, I think, ah, - well, pollutdon dnd thn population, and

well there's a lot of stupid things going on, like - like SN
people in Canada destroy food as a protest while peéople on

the other side of the world are starving. You know, stuff

like that and, ah, . . . I don't like Canada supplying -
supplying the technical ability and material for other
cauntries to build bombs with. And, I guess, stupid things
like wars - like Vietnam : ‘

-

Mr. Millar; Is there anything that we can do to try and overcome, to help
+ °  those - those kinds of situations? . (Pause.) You mehtioneg o

pol}ution firstly. . LN

Don; - Yeah Well, I - I guess that's sortd 1like up to everybody
- but I think that the public should: - ‘'should get together pore-
> s and - like there's companies - like ‘even the mill here that

" are putting out . pollution and .- and they say "Yeah, we're -
working on a program -to eliminate ‘this," .and you can come
back in 6 momths and they're still working on ‘the program,
and all the sewage crud and, you know, - it's going, it's"
still going into the river. Like, we went down there last .

. year for a tour with the chemistry class, and it was really
. dumb, Like, they say that all this'pollution and stuff -
© all they have to do is aerate it - pump air through it ‘and

it will purify itself, eh? ‘So, 0.K., we want to know how -

. they're doing it, eh? So he says well we got ‘this pool (Laugh)
' . .and we got a big air pump and we blow bubbles through dt.

, © (Laughter)
Mr, Millar:(' Is that their big pool they have there? -
Don: ‘y. : ng that's their clarifier - ‘that one works. This is - well

it's sort of back behind in the bush sort of and,tlike, they' re7
Just testing it. And like, even the chemistry clags, they - .
. they could think of a better way of doing it than that. ‘Like .
.~ 'we asked why they didn t just get a big pump and spray ‘it. into -
the air as a-mist, eh? And let it fall and, like, it would o
‘ - .1 . vaporfze, eh? He couldn't" give an answer, Cﬁaughter) But
- . stuff like that's really stupid. Like,. I gueBs he's - all he's
; © got a college diploma or whatever and not a degree, you. know.
They pay him lots:of money too and then they can say they're

- well they re trying to do somethin @ (Laughter) ;_}f

L2

Mr, Millar: Let's think. éf your own life. Now, what do you expect to do _.
. with. your life? That's. a big question.- ' :
* Don: " (Pause. ) . Oh, ah, . . . well, I think - like T said I think

.I'11 go back to school next year. *I'm not positive of that.
Maybe I'l] go to collegeé or else Grade 13. Probably Grade 13..»

_ And then to university, then get a degree - I don't know - I

C ot e in civil-engineering, or something like that, And

get out’ 4nd make.lots of money. and get married. (Laughter)

,\“,
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Do you think that everybody does that?
Yeah. (Laugh - more a snicker)

But you 'd like to get married after you finish your education,
eh? A . 0

Ah, yeah, I think that that. makes it a lot easier to get i
finished (Laugh)

Right. And then perhaps children?-
Well, yeah. 1I'd like to have twins.
Would you! ' :
Yeah,

" After the experience you've gone through?

Oh, yeah! ,
Which has been a good one, I think.

Pretty well - I think it has. Like, I don't ‘know if I'n go-

ing to or not though. (Laughter) Well, like my father's
sister had twins, ‘he . had twins, and my mother's ., . . niece,

I gueas, had twins. I don't know if it works on the law of

averages, or what.‘ . .

Well, .there's a good possibility you could have twins.
Yeah., o

Sure. Should ‘they be boys or girls--‘.

Both boys.

--or one of- each’

No, I wouldn t like one of each

WOuldn t ya?

'Well I1'd 1ike them, you know, as far as that but I donr't

think they - I'd think that they'd rather be the same, you .

" know. Because I don't think that they'd communicate that
‘fwell if there's one of each. They would wheh they re young .
- but when they get up to 15 or even. youn.pr and their interests‘

start changing. . ,
Let's think of the twins situation for a minute. Now, you ve

‘dan intimate experience with it. Why 1s it good?

If - if you want to do- somethingfathere s alweys someone there
to do it with, pretty wellﬂ And there's somebody to talk to
who can understand what, you know, - what you re¥thinking, how

you feel,! because he" 8 probably in; the same' thing“himself.

(Laughter)\\ﬁnd, well, even in’ school or if - like iIn’ studying,
me and Al we'd: always stpdy\together, eh? Especially, like

in high school when you've got most of -the same classes. And
even .if your're not in the same class, youget the same test
the next day, and 86 on. -So we'd. _study together and-that -/ -
and that's. probahly part of the reason .that we got: good. marks._

- But like: now, Al's still getting good marks, I guess. 'Cause. ‘
.after awhile it comes, you know, = you get the’ habit of studyingr
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Mr. Millar: Right. What have been some of the‘disadvantages;of being a
‘ twin? {(Pause.) Or have you felt any?

Don: . (Pause.) I don't know if there's - there is any real . . .-
~well, I guess, in the same way you're always competing with
one another really, eh? Which maybe that isn't good, but -
maybe it is. I'm not sure yet. But,'ah, « « .that's about
the only real thing. ' : :

Mr. Millar: How about people confusing you. ' You probably saw 1it, I would '
' think, in more of a comical light.
Don : - Well, we've changed new - like his hair's a little shorter
than mine right now. It all depends., : <
Mr. Millar: Whether you' 've had your permanent or not. (Laughter) ‘
~ Don: - But, ah, people confuse us but it doesn’'t mean anything, - They

call me Al-and I answer 'em anyway. .You know, because they're
talking to me not = 'you know, it doesn't really matter- what.
your name is. Sometimes you get a smile when a Joe Blow walks. -
up and says "Hi Al'' and you say "Hi, George." {Laughter)

Mr. Millar:  He gets the idea very, very quickly. tht are some of the
N -~ things that you value or prize in 1ife, that are really dear
and near - important to you?

Don _ _ I think Al. ‘He's - he's really close to me -and I would, you
' .+ knoow, - if he died I'd - I.dpn't know - it would really hurt
me. And my father. You mean materiaI@thngs, sort of?

 Mr. Millar:' Well it could be people as you are mentioning now or it could
. bé other things too. . S » .
~Don . Ah, material things don t do. that much for me. They < well
S \ ».they re nice to haVe but that's about it, I think. And well
my girlfriend : .
Mr. Millar:. Uh-huh. (Pause ) Your re pretty serious about her? -
Don :. .. Yeah. And . . . I don't know what else. Not really anything' o

except people ‘and’ friends._vu

-Mr;-Millar: ' What is it now about Al, about your father, your girlfriend S
- S that you really prize and value? Are you speaking of them or
‘is it something about them? ' o : R

- Don : - I guess probably the reason I like Al is because Can see me .
o ' in him really, eh? And - and my Dad_ because: - welx like he's.
'vbrought us up fairly Well I think, and considering when he, o
. you know, - :how he had to do it, ‘I think it says .a al lot for .
~him.. And, well, my- girlfriend I guess - well because 1 love‘

: her, I guess.fi' . S
Mr. Millar: . 'fFor the kind. of support ‘she gives you? » : .
) Don: » Yeah. “And she understands how I m feeling most of the time.- P
R o ’fThings like that.. ;va_ TR s : o
~Mr. Millar " Uh-huh, So personal qualities really are. the important
ﬁ—;ﬂ’ ' . things that you value. What things make you. angry or frus-;

A

ey tu.utrated, or irritate you. - bug you? (Laughter) T suppose
o » there are a- lot of things. - How would you ansver that?

'
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_don t know what else:.

., Depressed or something? T 7.;-f1 S ':,, e

" Yeah,. depressed you know. Idon't - sometimes I get depressed .
but not very often and not for very long, you know. . You’ know, -
" when . I've seen people wslking around like that you Just feel
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(Pause.) Well one of the things that really bothers me is
when I can't understand something.: Like if we're - if I was
back at sc¢hool and I couldn't understand a math problem, I'd
sit there for 3 or 4 hours like, and it really bugs me if I

. can't undgrstand it. Or even if I do bad on a test now, I

think it bothers me. It - like it just bothers me, like you
know, - but it really bugs me, (Lsugh) And, ah R |

‘Maybe I haven't made the question too clear. What about some
- things that some people do that perhaps bug you or irritate

you?

_ Uh=-hum. (Pause ) Ah . « « 1t -bothers me when I say ‘some~ .

thing to someOne and I Kknow what: I mean and they interpret it
differently. " You know, like maybe they got upset or somethin'
like that. That bothers me.. You know, well it upsets me with'
myself and them because they can't understand what ‘I'm saying.

_But that's not really their fault, I guess. But, you know, -

you - something else is, like, if you say, something to some-

-one -and they go,’ you know, - get - go away overboard and, you

know, take what you're: saying too seriously. You know, “if

"’you re just kidding like, eh? P _"2§k', '

Yeah

~And, I don t like people who mope.around quite egbit.- (bsugh)p.
Right. The deadbeat, eh? o

. Well, not necessarily.. R ;i

like telling them ‘to quit being sorry for themselves. (Laugh)

~~ + And that' s about sll.
M. Millar:’

I think I've asked ‘this question._ How' Vould your olosest |
friend ot friends describe or talk about you? * What do you’

',»‘think they d say if they were objective and ‘honest about you?? '

(Long Pause ) I don t know really.r The thing thst < well, Iy-‘:ﬂ
- think that both them would say, you know, - like I'm fumny . ..
© but sometimes, you know, they - like I say something and ‘they -~ = .~
~.mdsinterpret it and they think I'm igriorant ‘and not funny, SRR
‘like I'm trying to hurt them or somethin .- Maybe thay
"~ think that sometimes, but. . v . a8k .. . .0 T do wekl
"school and that, so T guess they d say, like, T'm pretty "
. ;intelligent, or: somethin' 1like that. I don 't really know. “;
1 know people talk sbout me. (Lsugh) . <

,‘Let 8 say that ‘Allan were sitting here instesd of you and I “f_'
-,asked him what do you think about Ty your twin brother?

_dHe d probably tell you almost the same thing 1 told you,,l -
" ‘think. | SRR

"'Cause you must know him intimately--.i'

y'd. o
L dn. -

»
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 Don:
Mr. Millar:

.. Don:

Mr. Millar:

" Don :

- Mr. Millar:

Don ;"

Mr. Millar:

o~
Don :

1£Mr;'hillar;

*Don :.‘_

;-?Mr. Miliar: -

v’ﬁan-fﬁt "

zé

:Mr;rM1llarf_u

‘ _iextremely well, : N , ’;--

:'x'x - ' : e o
Ah, . . . it's almost like, you know you re not - your're
describing him but you can see it siyou ‘almost tao, you know.

Uh-huh. That's why I thought 1t might be easy for. you to’

. 8ay what people would think of you.f At least from Allan 8

frame of reference. o s

‘From Allan's point of view. You know,,I think he'd_tell you -

- like you asked mé what I thought of - he'd probably give
you the same line I'gave ya,  (Laugh) or so to speak.

‘Line in quotation marks? 1
'Yeah( (Laugh) But, ah, I think 1t‘would turn out pretty

much the same. '

'O.K, Just for the fun ofait, n', if you‘wereran animal, -

what animal would you ba?

‘Ohhh - that's a good one! *(Pauee.f Iythink I'd.he'a.jaguar}k -

Why?i R L A _§ A

Because they're faet. (Laughter) I don’ t know, I just , '
thought - I like cats, We used to have one- but it got. killed..

. I 1like - like I got a little puzzle one right now - well it s

not so little - Persian '8 with spots.y (Laughter)

. Ahhh.  What 1s it, in a 1igsaw?

Yeah Yeah, I'm gonna put it up. I m: gonna make a picture
out of it, Sort of, and .a frame ?or it. That's probably why
that came. into my mind j;/ . o T

]

:Yeah, the jaguar, eh? T . /_f‘

: Yeah N .." B h." /_47:" , .
\So because it! 5. fast - that would be the main r!ason? (
' Yeah, and they look - I don t know - they look alive sort of.. -

- you, know; Like they're - they're .really lean and they look.
. like they re, you know, - well not like they re ready to. kill
“but they look 1ike Af they had to, they could. o

"Uh-huh. They re a pretty intelligent animal Eoo, I think

1 think so, yeah -ff,.7~. e

7And véry beautiful. The last questionf Tom, would be this.:
B If you had three wishes for yourself ‘what would they be?

-(Lorig Pause ) I wish I1'd win the next million dollar lottery. ,_. '
-.;(Laugh) : , . : ‘ ;

TAHave you got a ticket on it’ . S
iNo._ 1 think 1'11 get one though., . (Laughter) Maybe I 11 win

it T wish that ‘I could go to school for really as long.as I

e

How do you mean now, as- 1ong -a8 you want?

wanted . Like, not juat get a’ bachelor degree in something.,v,vf :

) Like 1f 1 wanted + I wouldn t. mind being a lawyer but 1 really,i}iél'l

~can't - you know Iike T don t mean that Igwieh I had, you

il\» ‘0_-.

'“;r/‘ P
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i

know, the money to gu to school but I wish I had the desire

. to go to school for 7 yeurs or, you know, whatever..  Because

. = like I wouldn't mind being a lawyer but I don't -want to go '
to school for 7 years. I like school but, you know, there s
~other things besides that. ~

Mr: Millar: - Uh -huh, Well do you think you ‘can do both - go to school
' B and maybe do ‘some other things tao? 1Is ‘that a- possibility’

bon; " T don't know. ‘AAd, well something else, you know — like,
don't know if it's true but they 'say when - like if~you .
specialize in something like that’ fon@7 years, your’ "vision
‘becomes sort of narrowed to that one thing. And I wouldn't
like that either. You know, I'd like to be able to’ see ’
everything, that' s going on around me, appreciate it instead
.- of just this one little field that I ve chosen. -

Mr. Millar:" -Right, that can happen--fi

" Don s _Yeah .
Mr. Millar: -<and. has to happen. You have to become narrow.ab ‘
Don: 4 ~ Yeah, but I'd like to still be able to. see what g3 real‘in— '

stead of just thia one little thing I know how to do.

: Mr.-Millar: Rigbt, :’ L o -;_./

Don: |, ] ' zAnd “ah, I have one wiah left. (Laugh) Ohhh .-,r,i;px -
, ..erj Millar;up I'm not too sure of “the second one. You mentioned you Wanted
L . to go' to school (ﬁj G S T
T Don: | ' 'Yeah it '8 sort of like a mental thing, eh? ﬁot not having

3 tj\e money -to- go to school but I wish I- had -1 waaﬂtally
prepared, sort -of, to spend that time at school )

Mr},Millar:- Ambition and desire, kind of thing?

wDﬁ}“ﬂm*‘nm.

Mr. Millar: o Un- h“h And you've got one 1eft._. R | 3

bon: - ' Yegh. And, ah, ... . (Pause )1 guess I'd wish that"Al hadj'i. B
‘ ) "what he wanted too.,_f L ; :

~ ”rt7ﬁillaf?'»':Uh-huh From that do’ you feel that he. dOean 't have what hef.:E'“

‘ ‘~ . . . wants’) S Lo . i K . "f \. "‘:_:‘: *

S He wants - like he wants to go to- school and 80 be 8 -
: _fnot gone yet, . “eh? ‘He's - there 8 other things like in hie
~ .future. that he wants but he hasn t achieved them yet.r- o

. _er;fMillar}'a-iUh-huh So you 're hoping that he will achieve his goals?

Mr. Millar: = - y,eah.'- 'o;.¢1’t."' Thaphg', Don ETIEE RO R SR e
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Patty:,
Mr. Millar:

--Patty}.
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. Patty:
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- .*fﬁfPatty -
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'+ 0.K,, Patty,
» doing.

don't know, I 'just always did and -
" wanted.
‘ body says - T don t know.

E"Made a real impression on you?

“Now' you say L U,

:}AQ¢Ah we have things - pngrams in McKeller, St.;Joes. Westmount
~and _u,.,one more T. think.. _:3 _ ; : : »

T

lnterview oith

ratty S. #3064

. December 28, 1974
Now, first of -all, tell me. what you 're presently

Well I'm going to Lakehead University and ' 'm taking nursing.

'0.K. . Can you tell me some of the courses that you take,in - 3{f'

W .

nursing or that you 've taken in the first semester.

Ah, 1 took psychology - we take that all year. We tookfl'”
sociology, chemistry,. anatomy, and nursing.~ L

0.K.: _Now, can I. ask you the‘question "why, - like ohy.did

- you go into nursing after Grade 137

Ah, well .f.y. I always wanted to go into nursing, 1ike -1
. . I think it's'what I

"I think I wanted to- help people.» That.s_whatveverye”

Yeah, whether you go 1into teaching or ‘some other kind of pro-

\fession that 8 a helping profession, eh?
Yeah, R S .

 Was there anyone along the way that sort of encoura ed you ,“ =
:to become 4. nurse, or - your mother 8 a teacher, ri;

ht?

erah No, T just = I read. a book when I was -about: in Grade

N 4 .
‘0 LI ) L}

This is’ really true,. T read: a book in” about ‘Grade 5.

. You’ know, 1t was called "Kelly Adams Nurse" or- something like L
j_that And after I read that book, I really wanted to be a-

ook

'?.Yeah It was just about a girl going through nursing school .
, and all the trouble she 8ot into and what she ‘was really like. ot
- ;Mr.,Millar:J,n. |

o ~ " -down .t ere?

Uhmm, Have you found much trouble that you ve gotten into

......
.....

*-I'see. o ‘f_.fi.f ”j"fifL‘ S e D g

R

Mo (Laugh) s | TS oo
"f;So, how long is this program, Patty? h~;f,i;fﬁ"
$5'_Four years.7;v> R : '.t.d .« i
LIt's a d-year progtéll Can you do it in three?
:No. S f”‘ '_ . .;,.,' S :,f e 4
1;It 5 80t to be four, then? .i%gff;iiﬁf 5i~¥;;oiigii;,fhxugifgj;i.
;.3Yeah (f ' SR .ﬁn:’ S ?d w '

Are‘you attached to one of the hospitals aiff‘fl
'-,like the St Joseph or the General down there? o a “.}J R




\Patty:
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Patty :
Mr, Millar:
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R

Mr. Millar:
 Patty:
Mr. Millar:
f?atty_: o
: Mr. Millar:
. Patty: -
. Mrl'Milleri
“ Patty . .
' Mr. Millar:
‘Pétty |
. Mr. Millar A"
_j‘Patty.
 Mr. Millar:';
-Patty‘ ‘A i'_
Mr.. Millar .
'_fleatty A
CoMr. Millar‘g

».APt(tty._- .
oM. Millar N
J,NPatty.

e ?'Mr. Millar{:;
. ;uTPatty :

"yratty;"ﬁ"

'g;}iﬁn;vMiiierEijéiWhat kind of sports?

Then I go to McKeiler 4 West.

- Yeah, itfs all regionalgnow,

nursing any more, - -

Do you specialize in your 4 years, or become a general RN at
. the end? o :

Yeah.

_y : : :
T could get a degree in psychology if I took - my BAS

244

Oh no, we have two in McKellen.

They don't have‘schoolsvfor

in psychology if 1 took psychology all the way through.

time?

Yeah.:
;fRight.
' Yeah, 4'““

WOuld that take _you any longer or ‘the: same period of _:

rThe same period of time.-

; Do. you think you might do that? ,
I don't. know, I m thinking of it.
LUhvhuh

It's interesting. .
I just don t like the statistics part of it.,_

--to 80 thrOugh

'Miss"'_ _
.Oh yeah I know her.:
UuDid you? E
;Yeah :
;She 's. working on it = she s still working

‘ L -‘Yeah

Mr. Millar . Uh-huh;

=3

- g
alS

I 1ike:psychoiogy§l e

You have to do it though--i :

»

Uh-huh. Because I think when I was down at Lakehead, the girls
used to stay in one of the: hospitals in: residence. ,
- Yehh. '_ o " o
It seems to me that you stay in the residence at the univer-'
: eity7 : . . /

‘Who'dojyou ﬁ@ve‘in'psychbidgy there?‘}if~5j} fﬂ;.ft-

Is she s doctor now?

, She 8 big in the area of verbal learning and‘lan-”
_‘guage, of course.. L e : B

‘ﬁi:Yeah.‘h:f’ ;
. She wor ked with

e " Yeah. '
-ngf,Mr Millar ;

SR I

T

7uSo much for what you re presedtly doing._
. enjoy. doing, Patty\ An. your leisure thme?

,].oh‘;;.:.:ah KR .;I like sports.igkﬁfh

e el

[ SRR

’0¢

‘_biaﬁshg*méﬁtionf"ih"

T

R hsddher'when*IjWasithere;ﬂl:gf,:

ite ’

- She's still working - she was working at it 4 or 5 years ago

;o what do you

R

~_?wwhen I qu there.
::rYeah. . :*ﬁ_,i. L ‘ . o
iGosh, I'm surprised she 8 not finished' She was at Western. i””;_
'My roommate had her the year she was a don at Western. 1;v-’”‘“

f:tbxibdfii;aiiif‘



CPacty: . Swimming L., . P .
 Mr. Millar: . Yeah. | : -
" Patty ; ‘ _vLike in high school, you mean’ ‘ ‘
:Mrm Millar: Sure, and now.. , e .
+ Patty-: Well in the’ summertime I swim all the time‘— like I teach
' c swimming and I lifeguard
“Mr. Millar: Uh-huh. - ’ C
L o ST s
Patty ; - And 1 play tennis sometimes. ~ And in high school I played,
" like, ‘intramurals on a team. I was a cheerleader and 1
played - 1 don t know. I just like trying anything once, I
" guess. _ . - ,
Mr. Millar: Uh- huh 0 K., 80 sports really is your main interest in it
, . as far as that . .'. R _ S
Patuy "~ Yeah, I read -1 read books and talk on the phone. (Laughter)-
Mr. Millar: - Quite & bit, eh?" e | | o
‘Patty - "Yeah. : : . S
 Mr. Miliar What kind of books do you like to. réad now’ ,
Patty T ;-fAh 1 don't know if -1 like 1ots = I 1ike any kind of book
L ‘Mr. Millar:;_' h—huh What w uld you say would be the book that has had
fT T - _the.greatest influernce on ‘you? We've mentioned the "Katy L
o - Smith Nurse" or,something 1ike- that.tf_A.gqﬂ et oy
\ a Patty PR Yeah Ab . ;f.,oh I don 't know, - e , fff’ff”' '
‘ Mr. Millar. t-Can you think of any other books that have really made an
_ _z-'.-_‘ffimpact on you in some way? ; : SR : ST
. PattY‘:~ ,i‘}‘ Oh, . books that I have taken ~~that I have read in schooi_have
: ‘, - ';. i"- like last year "All Quiet On the Western Front Mo
Patty : ~'5‘f>-‘5y .f.,; ah,.v.«. T 'an t remember but he 8; German It 'y the ;, '
- German view o¥. the ’ ‘It's.really 'sad. Like it just shOWed

©.°" that, - like, yougkn w, you think the Germans are the bad guya
‘ l.@;all the time? i : G s ;

Millar 'ﬂh—huh.x R SRR r e T

B Patty R ;we11§:1t73ugt'§how- that they had it juet as- bad as We did.;
e R U IE was: ‘a really: sa. book. And then we - took all Steinbeck'

.41. S

.’\)-' "

Patt)’ P I - Grapes o&irr':h - The Pearl I ve read and . ' : , ; <
Mr Millar. o tYeah. Pearl 505 I isn t 1:——The Pearl? ' YI“if;,{;};.?;‘:h
| Patty co No, 1t 5 by Joi* e
iiVi Mr.‘Millar Is that Steinbe k?
| Patty E :

. »: e L L ST IR, R v T Ve
. AN TR L 5 o ! . i
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Patty :

Mr. Millar:
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Mr. Millar:
 Patty:

‘Mr. Millar

Patty

: Mr. Millar;"

Patty
Mr. Millar

Patty:.

Mf.'ﬁillaré'

.Patty

_J‘Mr. Millar'

= Patty,‘_»

' uTMr.»Miilatg-

' {Patty_ .

. Mr Millar. ;;_

. :‘.‘-’v Patty . ,’ ;

"uiij7Mr Millar..f3
o Patty

called "Episode of Sparrows

| -Were you disappointed with the movie?

Msports.-

- with ‘He. S 'hw, R RO
‘Talking? ' k ‘ o ‘
Yeah, .. L AURPRENCR Cn .

‘lAbout whatever you want to talk abOut, eh%

S IR

M. Millar.,

o mdTe T

s ' 246
- about these two little kids

in England and she makes a‘ garden in the back this old church
and it's all shovels and you know just garbage and she makes.

a garden in there.

'Uh—huh. v , -
fIt'sHa really:cute little story.
i:Uh-huh I don't know it. A C |
Uhm . . . what other books do I 1ike? I like the "Exorcists"
thfhuh. Didfyou_see the.moyie? = I "
Yeah. o - '

L

Kind of . . . it - I don't know. It's always better when you

,read the book 1 think then the movie, o R
.Uh-huh

~ Right, L T
'Cause you imagine it all ‘yourself, I guess.

Yeah « v O.K_ So’ you like to read, you like to play some B

V._pOh I don t know - I can 't think of anything.__ o

aWhat dg you enjoy doing with other people? T think we 've 3*dl'
- ‘talked a bit about it
With other. people.v

In qurts naturally you are. involved
‘What do- you like ‘to do’ with people?

- Ah, just sit around and ralk or else g0 out ‘and have a good

time - lik@ to ‘do that too.< 1 like lots of people around

,.151 think that 8 a lot of fun, just getting together with the
kids..- L - s r ; S

’Mr Millar._f‘
fUh huh Lo IR ,»e“,.-p-.;.=-~ |

“And different pthnic backgrounda and perhaps skin colours,=_~;?f
';*you know.j Sl , : S ‘ n

Yeah . With different kinds of people toﬁ, I would:hhink.i

S0 just sor‘ﬁof 8éﬁtin8’ .
A,you~enjo B
'?Uh—huh

: . §-1,f‘
~fNow, you have one«
" Yeah, Gail

Gail, eh?
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Patty

Mr. Millar:.

Patty
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Patty: :
Mr. Millhr:
* Patty

‘Mr. Millar:

. Patty:

o I don' t know,

Mr. Millar:.

- Patty;

Mr. Millar:

.4'Patty:

Mr. Millar;

'Patty:

Mr.
N ,Patty:‘_ .

Mr. Millarﬁ n

Patty

@

Mr[\Millar};

Patty

~ your lives? = . S L e

‘-He's 13 now.'

247
Oh, Ian! '
Yeah.. =~ S \

Howiold iS'Ian?

13, So he' d be in Grade. 9 now |.
. N |
Eight o b
YI»see 0. K » how do you get. al ng with Ian and Gail7

‘Oh, I - I - Gail and I didn tu ed to get along at all when
"I was - when she was in about G ades 7 8, and 9,. but now we -
- get along really well » -

Why do you think you, couldn t ge 'along atbthat stagelin both
Oh, we used toifightbandQShe never would talk'

to me about,anything but ndw ahe talks-to‘me about everything;-

. Uh-hﬁh N o s A " Co C :“‘hij’.
‘She - it's a really different world;

We re close now._

'T.So maybe it was just an age or. Stiage that she was going through f

0

Millar:"

J"Then, ' remember the first day she went to Beaver Brae. She'-i?.'
" 'came over. and: she said;
rid: of that little sister name, but now they call me another

"Yeah _ _
* Were you kind of frustrated then

‘got it from all the - seniors.u

--that she just didn t: want to share with you’

Kind of, . Like - she just would ‘oh, she used to get mad if
1 asked he;fanything about her f iends and that.,'a S

"Yeah _ ) R SR .
" Oh, she went to- Lakewood in. Gra e 9 and e ah;;—~ahould:1_,' ,
talk about this too? o {ﬁ»,jf- '.»¢.Q1f‘”; EERCEEE

Like she! went to Lakewood in Grade 9 and T think she used to
get it - like T was in Grade 13, or- Grade 12 -then - she .really
Like, ‘cause. she was’ my little"

sister and, s I think that's why she changed to Beaver Brae o

_because she got ‘5o much of that. S
'fIs that right'

Uh huh

"I _got’ avay from ‘that- school to get

- -7 7 name.'" But she likes Beaver Brae a lot better.-' L
".Mf}'Miilar{'f Uh—huh - Well, that 8 good tht grade would. she be in now ;-;‘Vﬂg}
L . ll? Lo e TR T R o ~s;-f...‘.;,vf»p “zii;j;f,
Patty- g ’ualEleven, yeah.'a;¥?~ o lﬂ;‘}_iflg °7jﬁf7;j;; f:;f_fli?if" L
V‘: Mr. Millar}fh:'Boy, how time passesf7'§fr.aiffefil,,_7hf .}ff;f]':;“h ﬂfi
PattY"" S f:(Laugh - snicker) fll(_:f??*x' ; :i.- £ :i S el _'1._
Mr. Millar.f!l So you get along well now, and she ll open,up with you? .;geriff

e ;‘t-:%=_1vt‘,;§5;
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Patty: .,

73 Ahr; Millar:
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_Patty:
Mr. Millar
< "Patty :

Mr Millar
fPatty

 Mr. Millar'f?
Pattyr
fi;Mr Millar.,ff

f“Patty-

'V’Patty-

. pateys

e Patty, 'l"

" 'Causé you're there and she's here.

1 get along with Ian.

~In June.

h,>Yeah

..7°h yeah. . ARV o 'a”:.
'~-he 8 A9 going on 20. o
ﬂ Uh-huh

" So you're a year ahead

;Right, yeah.ﬁ
Tddd you, doesn't affect you Jater
hj‘,of you as being the same age as your group.
. . :Av Yeah. . . ‘ ’.. - - B PR :

ffff;;ur Millar: ,ffnngara and that sroup. you knOW-H

R . 248

Yeah.
Course it's better.now that you're away too- probably, -

Yeah..

- And that she isn't really PattYs little sister._

Yeah
ﬁbw about with'Iah7 o

He 8 just, you “know '~ we just - like

o e Gail and Ian have played togetlier more than I,. I could

‘never ever play with him outside.

Uh-huh
Yeah o :
Then you.are. 19 now, Patty?
Eighteen.

There 8 quite an age gap..

Eighteen. Wher will yeu.be'19?
June._' |

Well you 're young, then, to be finished Grade 13
and on ‘your own? \ L

'Cauae 1. think 18 - is 19 and I saw ’
the other day too and he s-—’h '

0 Ah S ;f‘
hDidayou:skip:a-gtadeilﬁ; o
Yeah. SR R P

You did?A‘

Grade 3, et
e&ﬂezﬂ'f”-?'_' ’f(fwcfxﬂﬁfﬂjhﬁ L
‘;Uh~huh. e T B T AR SR

- Mr Millaréh“; |
'hff(Sigh_) Ah, no, T don't think Bo.

.3._Mr. Millar'ifj
" ";wproﬁably affected “you then.p:‘.f‘f

thhAh T wouldn t want to -be back in Grade 13 now beaause all
; my frienda are the same aga as me.-‘- 4 S

e Miltars |

(Laugh) o
Has that. hurt You, do you think? 'ﬁn'_ e e
I don I know.:*fh;;]tﬁ_:e
Well, if you're not too aware of it, I don t think it s i

So what happens earl in yourtschool life aa'ft ;
‘ 'Cauae T alwaya thought

8 f,~:~.'~ahf.:;>;17:f}tfié;akf-*;
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= Mr Millar

"7--as compared to fathers, Iikef /;:”T'

¢

with your Mom and Dad?

1 get along with-them 0.K., .Good: I can talk to them pretty
well about anything, I think. I‘think that's where my Mom
and Dad are really good. Like, we've had our arguments and
everything, but I think we get along really, really well.

" So you can share your concerns with your Mom or your. FatheT?‘

Yeah. Like we - lots of ‘times we just sit around and just

" talk and - maybe that's one of the things I miss when I'm

away, is that I.don't have my Mom and I -can just.go and talk -
to her, 'cause lots of times we have talked for hours.

Uh-huh. - — e
. Just about things. ' '

Uh-huh.  About anything that, sort of, comes up. You miss -
that down there? ' : .

' Yeah, a 1ittle.

So, have you been homesick a bit? Is that fair to éay9

Oh, yeah: 1 miss, like, my family and all my friends a really,_
“-lot, but I've met lots of kida down there who are really nice.

You' must ‘haye other friends too, Y&ﬁ haven't found- someone

who you' can sit down with and really talk’
) Down there’ Ah,,. R

| Like your Mom,_I m thinking.>'; - R . %

o

No, not really. 1 went to a house ‘one night for dinner -a

'friend s house who's in my ‘class. And it was just like being
at home - her Mom, we sat and talked and it was really nice.

Great. Good' So, maybe I can,pnt 1t this way, then. What
feelings do _you have for your parents’ v e :

Oh, I have a lot. of respect “for them, I think and, ah I lOVe

VAV

;~Yeah I. think - I think what you re saying is that you can o
"+ talk with’ your qu about{things that. are important to ‘the- two SR
. ?fof you;. where with Dad it's - you can't really say some things’5}a'v
‘g{that y0u would eay to your mother, for example.';f7;y ENT

v

.1‘ Is that the kind of thing that you o ':?"h:}ﬁ-f“'
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"

R &

them a lot. S e e @ o
CUpshuh. L e e LT T e
" Really! I don!t know. I thinkquﬁeelfa'lotgtoﬁards'myihom‘h.‘
and'Dad. S S PR R r SRR S RPN
Yeah. -0.K. Hasfone, dohyOuTthink,fheen,Clbéer'than_anothefk?'"‘
to you°‘t” _1{ O T R AR s SR
',‘fAWell, ny Mom has, sort of been a - well you'- do you kn6w
‘ ..‘sorta what I ‘mean - like how mothers 'are-—-: e ” G :
fUh-huh eI ""/" . SRR



‘Patty:

Mr.vMillar:

Patty:

Mr. Millar:

" Patty:

Mr. Millar:

Patty:

" Mr. Millar:

Patty:
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. Patty
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© Mr. Millar:
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"_Mr. Millar:

{Patty ,'
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Patty:_*'

~"Sure

" As a person?

- --as. a8 human being or_as a peréon?

‘i Uh- huh,

nyfM;.ﬁMillar:;,
SN s \he a model for.the ;
“_there9 1x-f :

. y'pNo, not really.
. _more than - or I me '
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But my Dad 1s really,aah - 1like I can think of times when I
felt bad and he'll come in and he'll talk to me, you know,
and he makes me feel just as good -as, my Mom would, like.

Uh~huh. ’ < : ' C . -t
I don't know.! |
No, that's fine.

s

-1 just wondered if you did have some gtronger

‘feeling perhaps for one than the other‘7 ‘ ¢ v
No, I don't think - no, ButCE can talk to-one over the other
more-— :

Uh-huh. :

—-about some things than I can another.
Right. And‘that s yoggxmother? Pergonal kind of things’,
Yeah. . gg ' w0

0.K., now let's think of your parents again ‘here. I wonder

_how 'your parents perceive you - that ig, what do they think

and expect of you? "

Oh, ah, well my mom-thinks school is very important-—education'

--and I know she wants - like they both want me to’ finish o
nursing. - _ B . . - o //:

Uh-huh.

P

0.K. s what do they think. of you-—

'Youfcangpick'up tHose -
vibes. i -~ S
Ah . . . ah (Laugh) they think e s,
'Cause what they think of you, you know, is important of what
they expect bf yon. . e o o
Yeah. Well, 1 thinka . . uhmm PN P
If they expect you to finish- nursing school, well, they must
.think of you ‘in a special and . .certain way. - :

a
v

ﬁYou mean they think I am- capable of it, ‘or- .;;-}f'~

Ay .o

0. K That yoq have ‘the ability, then. to- complete that.‘i"‘

1 think that they alloy me tp make my own decisions pretg;y -
»}well.... o |

yYou e the oldest to } Patty, of your family?

}to, sort: of [

you feel ‘any kind of pressures “to ;
“here any fealinga

o younger ones’

'x

Wh,n I was - I think I ah had to do a lot
-C\‘A

Ea ‘ B . PR Do s LR ‘
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_ Uh-huh.
If ®hat's what you mean. - ‘ T %
Well, no. ’ »

_ Mr. Millar: *

Patty:
Mr. Millar:
‘ Patty:

Mr. Millar:

Pattyi

\

Mr".ﬁ Nfillar:

"Patty:

Mr. Millar:

Patty :
Mr. Millar:

Patty :

Mr. Millar:
Pattly :

Mr. Millar
hPatty

)

- No, I think - yeah, there was

| ' .
I don't think I'm a model for them - like I think that - I

don't think they're watching me, you.know. o

0. K, I don't eally mean it in that vay . I'm thinking that
you are the first born.

Uh=huh! oW .8

You're the oldest, and $ou're going away now to unlversity-f

\ . . ' (

 Uh-huh, - . : S S

--to become, you know, a professional. I'm wondering if you
felt pressured to go away and become a nurse, or whether it
would have been the same if you had quit after Grade 12 or
13 andf taken a job somewhere in town - in ‘the . new&Plaza. You
could work as a waitress theribmaybe ' .

... ndt pres%ure but that 8
what they. expected me to da. .Like, I don't think they would
have gone along with my quiting school and going tg work at
all. No.

e " . . ¢

Why not? You copld ‘make money there too.

Yeah. Well that s what I mean When I say my Mom s all for -
education;// . R :

P

o . . _ ) ' '
Uh-huh.  0.K. So how did you feel this’ pressure or. expecta-'

‘tion, although maybe it ‘wasn 't geally a pressure .as ve defiue»

pressure7 -

Well, it's sort of what I nted, 'so T dop t-1f1 hadn t

‘wanted that, it would. have be really bad but 1it's what I

wanted so it was O*K

" Right. } R

»Like, last .;year I .didn’ t - at first I didn 5. really want - to

go to the Lakehead.: 1 wanted to go down east. - When I didn't.
get into Western because there wasn't - they only. take. 60

* "applicants out of 700, or 60 people out of ( applicants v
- about. . L '

o v .
Uh-huh. . o » ff
And so I didn't get in there, but I got accepted into any
general course.. And- I had gone down to London in March- with
a friend and, ah, - and I really 1iked 1t. Like, I'd been_
there before -'cause we have relatives down there. I really
liked it and that's where I wanted to. go,-and so I decided ’

. that I would just take social science—-
© Oh, yeah Uh-huh. '

~~and forget about the nursing ~ just, you know, forget hbout -I.v}'

~it. I wanted t® go to Western. And I retember my Mom. . I

got. accepted at Lakehead - I got eaqu acceptance there. So'ﬂ ff
I said - my. Mom was really - she; was really good She says

; . . L . Coe R
. _ x A

vl w



h

\
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ﬁr. Millar.

*Pet(;l o

4 Mr. Millar:

Patty (
Mr. Millar

o Pattylz
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~1n Kenora,
- too. What' do they think of you as a human being, ds a person?

' What .do you.mean by emotional?

- 252
, .
) o _ . .
"Well, we'll send the money in and in case you change your
mind, you know, you can go\to the, Lakehead - like, we '11 leave
it 80 you can. still B8O there—-

Uh-huh. ' ‘U,/*' w\, /) 4

--"cause you've got 'til Auguét to decide" so I - this was
about a residence - like she sent $90 in and. we could've lost
that $90 just like that. - : « - ’.\\

4

. Uh-huh. ‘ T =

-

And I decided not to g0y.. but 5he sent it in and it was I
decided that I would be letting myself down if 1 didn't go
into nursing because it'g, always what I - it' s teally what

I always wanted to do. If I just went and todk some general

course, what was it going to leave me with?
Uh-huh, '

h , X . o o
Like, that was one of the major decisions I made in my whole
life and my Mom left it up to me. Like she would say, you -
know, "Are you sure that s what you want to do?" -

" Uh=huh. ' " : o »

But she sorta - she left it up to me and 1 think that's really
good. ’

Do you feel that'% made the difference, as Robert Frost would

say, that decision that you'd made9l .

Yeah, I' m really happy that I went there
And that it's the right decision, h,é~

Yeah
--with you?

J.
14 mean, you never really know. I mean, you 've never been to

Western as a student so it's. difficult to. say, but you like
it where you are’ ~ . ‘ .

Oh‘ yesi

Oh,.yeah, I'really like el I think - I was telling my Mom
that the other day——how much I liked it. She was really glad

Uh-heh. . Good. (Pause.) How- about your—friends, S I
am wondering how they perceive you; that is, what they expect '’

nd perhaps . Lakehead if ‘you want ‘to think of those

* and thinkfij/yOu. 1 guess 1'g thinking of your friends here Q

That s a hard question'to answer..j o : .. ,~' 7
‘ Well 13 know, but, ah, how do you think they would%deacribe
'you 'to someone else. My fﬁiend , - she’ 8 ...

Ah . e they think I m emotional like._'hi -

. _‘;/y
Well I get upset over- the least little thing and I think C
- like all the kids I went’ through high school with. know that

-and. they . .
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Can youlgive me an example of that - like being emotdidnal N
and upset over small ‘things. : : '

. .
What I would get upset over?
Yeah, you know,.something‘.“.

Ah, well, ahything; I, ah, - just’anything; If someone looks
at me the wrong way or if someone - 1ike if the teacher would . .
get mad at me in school, I would - T.think'T would get really
upset, . - oo A

" Would you cry?

Yeéh.

Could you go Lo that ‘teacher as a person who,hag_made_y%r feel

that way and talk about }ﬁ?;h_
Uh-huh. - oo

Do yd& think that wohld,help?.“'
Probabty it would. ..

In some cases it might, eh?’

.

‘Yeah, 1I'd be too afraid - I would_havefbeen too afraid to
‘go. No(-last year. . ‘ S S

Uhfhuh, but in yearsipfévious, éh?

Uh-huh.. S SRl Ty e

0.K., so that's one thing they'd say that Patty 's pretty .
emotional. What else would they say’about, her? - (Pauge.). -
I know it's pretty hard{to . . -. but I-think we can be kind - -
of objective and saygggls'is what I think,fchisAis,whaﬁ'phey_
would say about<me, - S e e

Ah ... (Pause.) Uhmm . . ;I don't know, I0\'. .°

Do you think - would they say thét‘éhé”
she's pretty, or what? . T

No. (Laugh) - R

Y o i .‘. ’ ’ .
8 clever, she's smart,:

You wén'pfaccept thése, no? . SR
No, I.don't think that. ' You know what? L Lo L

: Shg'siambitibﬁé.;-f : g e

B}

Yegh;-iiam~émbitiqus”

But, do you know what? What:was>§ﬁat?f ERL AR e

When ybussaid.ciever,'tha;freally < T

e .~

'That bothered you a bit, didn't itr 0, . - R T

' S S T R Ry JEREI -
~ Yes.  In school I've always been average.  In. high school- - =
~well, like in"high school I had'abodtia”ZQVaYérage‘aﬁd‘tyo‘k g e
years I was on the honour roll with Just about 77 or 80, So . .

.'when I‘weht-aWay¢t079chodl.this year, I worked pretty hard ' .

know. . © ., ..

and I’mlget;ing'reaily gobdumarkS, sobeﬁggyoqe'dd&m'theref5’I‘
thinks I'm a brain, but I'm not, and I.'just, ah, - Idon't

=



254 -

- | - - C¥

-

Mr. Millar: Do you get angry about that”f
Paéty: - Not angry, but I just wish that they wouldn't think ‘that,
because I'm not . ‘ S ¢
© Mr. Millar:  Uh-huh: | _
Patty; . AdI... B \

‘Mr. Millar: Yeah, but maybe you‘ve found sépething that you really like
S ' and ‘are excelling., Is that not a- possibility? :

Patty:  Yeah, naybe.v I gbn't know.‘

Mr. Millar:  Yeah, it's a possibility, sure. o . was sgtting

: , here yesterday and told re that he was average, or even less
" than dverage through school, through elementary\and high, and

now that he's doing something that -he’s really interested in

- kinesiology, you know, the study of hiiman body motion - he's

real}y doing well So maybe once you d an interest, Peggy, .-

you excel in it : : '

. M. Millar: . Everybody doesnft do well in school. All kinds of geniuses
o actually haven't. So I don't know if you should become too’

up tight about that., I think that s what I'm saying. You"
- oy don't think they' d say that she's clever, ‘then? :

Patty 7~ _ /Not my friends here wouldn t but my friends at school would.
. Mr. Millar J_kiO K What else might they say about you? '
,Patty g I. can t think of any, ah, words. Like,,ypu-know,'just one
- - . word. e S e _ o o :
Mr. Millar' ;Uh”huh Could you draw me- a picture-- -
VPdttY‘ ”:‘ ' (Laugh) Ah ,’gf;' ' » : o
Mr:‘Millarﬁ"r —wor use d~sentence, then. (Laugh)y You know,'what'theyvmight
) | say about YOu.,f v o o S B
.PattY3‘-\ . Ah . 4 . (Pause ) '”?, : L o
- o . ‘ . )
Mr, Millar: - First thing you said was emotional, 80 you must think about’
N 4that quite a bit’ o g : :
r“~iPattVﬁ «iﬂb“~ Yeah.” IR 4‘i S ‘,,:{ SRR
Mr,'Millar:‘ f_But “ah, do you become, ah - are you very happy sometimes_z-?
. “v,"-;»' " and then dOWn, or do. you, sort of range in the middle some- .
- s . where in there° 9-. A_\c, T C e :
_ 'Qatty ‘A_I don't think T go from one extreme to another. T
M. Millar : iun-huh T T
.;Patty.f A Maybe I should say sensitive.- L ~‘ R
.-'Mr Millar . T vas going to use that word-—sensitive. That you pick up on

. how people are reacting to.you very, very quickly ang really
.internelize that and. pefSOnalize it. - ;

i Patty: "That's one thing I wish 1. didn t do like that - probably half
' ﬂ S »';the time it isn t even - wéil I know it isn' t.,_,’,
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Patty:
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- Patty:
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Patty: -
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Patty
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Patty:

‘Mr. Millar:

APattyt

Mr. Millar:

Patty: |,

- Patty

- \\_ Mr. Millar®
‘~-Patt$ -
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" Ah.
L - she € a lot of fun to be with,

‘0.K., let's talk about them What do

Intended.. Right. .But it'a‘pretty‘hard ;o,change.that, you
cknow. T oo Co o ‘ e
ﬁb huh.’ ,:)J oown ~

Yetayou céan understand different kinds of people and ‘know -
where’ they are and not bother too much. about their reactions

to you. - s
. . . N .

@

Yeah, Sl o . AR o

0.X., so that s - really what I, think, all you 'fe s!&ing ds .
that they would say that she is pretty emotional, she' 8 clever
down there at Lakehead, up here she's average.

‘ Like, I have _some really,‘really close friends, and Iwknow

what 1 could say about them.
you admire in ypur '
friends? ' ‘ ' -

Shall I.say their names -.

PRI

. or no?

I probably donfttknow theee-people.'

- Doyou know -~ - 7. e :
Yeah. =~ * o f.:*' S f; . fjt:o,'
You know = 2" | o S o .
Sure." b _ N , W
: Sheie, ah, - sheis'just‘something'elee. She 8 my best friend
" Uh-huh, What do you admire in = . ? You were over there Just'
.a few days ago. when'I phoned. A .
. « . she's, ah, -~ .she cares a lot about people and she s ;

Uh—huh N Lo ' '*,5

Ah + « s 8he' s open., .. ..

-What do you mean—‘open’ - 5 _
-Why - Iike,’ she can talk about anything. : [»Jf., ..': f' -
0.X., right. R :

What else would you admire in her?

She's kind and patient,.and she 8 ambitious too - she knows

" what she wants in life. ..
"Uh-huh, " |
*Ah,.

./ uhmm -, (Long Pgase ) e

. Yeah, those are some pretty admirable, I think kind of things

-

- ‘realky nice. UL h.,.«v,rf‘ ' SR A ',ﬁf e

you~ are talking about. .
’:real close friends, say at Lakehead now’

Yeah, T . S

'Do you have: any.. other close friends, e

WOuld “you describe twem much the same as ' ;7;,‘ |
" Beth? Yeah " T havela girlfriend who's from Toronto. She o
- just came over from reland last year and she's - she's really,%

B |

i

‘:_'\
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Patty
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Mr. Millar:
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c Patty :

Mr, Millar:
Patty ; -

' come over ti?}y room and we'll ta k
w,
| ,

".She‘s,‘ah; .

‘Uh-huh, P

Mr. Mi lar:
: .Umtinhu.‘

- Ah, 1 think I am - 1ike I think I can talk about anything
- that bothers me, like.

Uh huh. How would you describe(ﬁer’ o
Well, she knows what she wantL too, she s, ah, - she s juat o,
- she 8 always happy [ :
Uh huh.’ ' .

R0

Always, always‘happy And if she gets down, she doesn' £
Iike she'll talk about it but sometimes she Jjust goes for

.~ walks by herself ‘and -~ she isn't - she :seems. 11ke she doesn't

waht to bother anyone else with bgr troubles, but yet she'll -

~—
w

Uhfhuh. - :

L -
Pretty independent, I think.

‘Yeah} Well ghe . . . yeah,

Where she feels she can workdher own proeblems out and she .

doesn't want, as you say, to bother other people with them.

Yeah ., - T P e S

~

'She 8 easy*going, too. And . .. she's really considerate

and she always thinks about otheriéfople.. .
h*huh Sounds something like - 5, eh, a little bit like .

her? ’ \ : : _ R e :
y_Yeaha . : . _ | N .4 V .A . o |
Are you open? You mentioned thatv' A'waa open. YOu”admired‘;l

,1

' To certain people7

Yeah, that's what I was just going tb say, that 1 can gp to,.

» 1ike, someone that 8 close, and . .»,

That you ‘have confidence in.. 0.K.’ And we ve talked'about N
your parents--how ‘they think ‘and perceiVe you.i Let 8 think.f

of your education 80 far, Patty.

'Mr:\Miiiar:'f

Do you feel first of al ,vthat it s been meaningful for. you,;ilhgifn

‘that. is, school or - what we call’ education? And 1if so, how.

has it been meaningful’ If you want, maybe .you cOuld break

©- up education ipto high school .and elementary years. Do “you "

feel high school has’ been meaningful, and if so, how? - ="

>>Well ah, high school is, 'ah, ~ well I afhays think back on T_ Fat
A § - with =1 really like it., I don t know, I just -;-;a

"Fond memories, eh?

.preah We. really had - like, ah, every year was really - f"‘i:

' was.feally something else, like. I was alvays - we were - - -
."always invalved in. everything and, ah I gqt - I knew all~ ST
“the teachers.;»'.‘n S B T T S S A
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te

5_ Mr.”Millar:s~“

o o LY/

‘Mr. Millar: .’ Uh-huh.

And .
‘They knew you too, then? : .
Yeah. Like it was really close, like--

. Uh-huh.

-—I really liked it.

$o0,. if you could use one word or perhaps a sentence to de—r‘
.scribe the: meaningfulness of high school how would you put } ‘\\\

Sde? S ST 7
Ah' (Long Eause) o ' - -

You mentioned that you Rad a lot of fond memories of your ,
teachers and so on pretty well but how'has that been mean- )
ingful’ . : . . .

Ah . (Pause) I dqn t know. ':'A' e e
Well, let me . put it another way. What is it about hié;.school

- that's been meaningful to you, then? You know, like IT'm .= - .

thinking, has it just been the academic pdrt - that is the
subjects that different teachers. taught to you - or the social
part, or the things that kind of surround. education in the ;'_'

. academic senSe, or both or how would you put it? .
.-Ah . . . yes, both, I- think | Like I think I really 1earned

a lot. in high ‘school ., »
Skillwise, 1ike? . - T
Py el _

Yeah. Lo S

Knowledgewise’ _ S S '{
"Yeah, but alao about people 1ike - about how to get alonz/ydth
peoplé and, ‘ah, - well, that 8 where I made my best friewds,

and -1 don t know .j.it;. , ha e uT o 4\

0.K. What ds it about the subject content per.-se that perhaps
"you remember now. - You've brought up’ more. the social: aspect,-

.‘.

" which is fine, but is there any kind of subject that stands

out that s been meaningful7

" Yeah, biology. I-1 think I got a good . .f..ah ...~;9=;1.;f@f_,a””
' sciences were taught ‘well - there.- 'u . ‘xWT_“ e T
: uﬁ*nuh TP S L
‘Ah, I a}ways 1iked biology and acience., Didn t like physics i
but I think that ‘1t was. taught well S e e e “fy,
What else? -'}; -ﬂ.; N'w v o BT *’-‘:,] '"§ .‘f3
" “And,ah, chemistry I didn t like but I think L~ well, e
. was 311 right.v SR T T e e L RIS
Cottme _8i,. comme ga._ﬂ{Vb }"Z'A7 L ;fn,*»=1;ﬂ1 ,fo .ds;i‘,'” g

Yeah., (Laugh) I liked the teacher but T don t think he ‘
taught it very well RIS , ,
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Mr. Millar:

Patty-
Mr Millar.

Ah . .. . | .

b.—-at ‘least, eh? Yeah So that s been meaningful too, and ;
" you mentioned good times - you had a good time. :

- or outr of school.

T 2s8

0,K.— Let's mbye a littie further,‘then, back in time: into
elementary What, « - has that been meaningful? If so,
how?' The elementary ades._” ‘

‘Well, I think back on public school too with - 1like I -1 ,

think I had a good time in Eublic school too ‘and I - like I.
learned a lot., I learn%H whdt you were supp sed to learn h
in public school like.

AT

& - (=t

o~

.. You learned yhat was, presented to you-—-"' < - \

h-huh
-

Some teachers were more - stick out in my mind more than‘
other teachers though '

Right._‘ . ‘ o T
A lot more. ) - .. - »x‘ e o
Why do’ you think that is? - 1' ST f |

Because they re better teachers probably

Uh-huh, More poor’ - very poor teachers then? One or; the
other usually. : . a "

Uh -huh. o ~"' .7‘. '..’ o

O K. Now, how would you describe the people who have helped*.l
. you, either in school or out .of school, .That 18, - ¥’
~ what characteristi;:did they display that had particular

(

meaning to you? ause.) You know, either in the school .

80. far., T

~scribe them? ’. e R

" Ah L, .»they ve been sure of themselves. Ah”;j.~.nI:don't

know exactly what you want, I don 't ...'.‘,_

v

. gdple ‘that you feel have sort: ‘of been’ f"'
8ignposts for you along the’ way - the path that,you ve taken':f

" Just describe characteristics - that 'S it? ,
s Uh-huh " The people that have helped you, how would you de—-

o Well I'm. asRing youif - you can,think of ‘the people that you f-b

‘have liked," that have been helpful to you. ‘How would you de- ..

- N

lAhc.‘.-; L ;o ”_‘ *..' : .] "}¢5f»';“‘-”}'.“
_"You ve mentioued people that are confident - that are sure R
o ef themselves.  But try-and think of’ specific people that = -
. you.don't have to mention names at all - that you feel have~
~ been helpful and meaningful to you.‘ (Pause ) How would
: you describe those people’

" seribe them to anyone? That is, . what kind of people are they? A SR

lkb they re kind, . They re enthuaiastic a lot of the time~ i RS

'too. " They cared’ and they = like they wanted you to feel

love, and ah' e 4.‘ . . B ;. o N S ()
P IR Av-ﬁ.s', T .";T-ﬂ »’1A e N
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4 : 3

Uh—huh .

Why is this on the tape recorder7
Does that bother you .a bit?
" Yeah. I feel like I'm - well .

Yeah, gort of talking - you 've got to say the right things.
Don't let it worry you. R NG .

Liké I just think that I'm - I don t know, I jwst feel o

It's ‘having a bit of an influence on you, then, eh? Yeah.
The reason that 1'd like to hawe that on is 80 that—-

'

Yeah you can go back . . . o o Co

=-I can go through it later. < . :

_ Yeah, I know.

You know, rather “than - ‘try and remember
But don't let it~ worry you if you make

verything, Patty.

Y o, K. (Laugh) - . 1 B “. "» | : ‘%i Lo ]

' Now, what were we talking about? (Lsughter5 h» fif_ﬂ'" ,
People thatshave influenced me, . o | '
“Wh-huh, ) o -

That, ah, ‘-ltheir characteristi§8;3¥fn;" . :‘ A
Right & T : BN .. .
Ah . (Pause) S e EEE '

Well, yOu ve. mentioned a lot of things already. _ht,
Just that they - that they really - I think really cared
Uh huh S L ", I . o 1_ )

And that they - 1ike, you know, ey gave of themselves -Q*f

_doin3™ 1iKe that's ‘about all’I- can ‘say. '.Like, I can think

of a lot of people but they each ‘have their -own individual-
B k;.

Uh~huh. S _ o RO

‘1 think that the main thing that they did was that they -

like they showed they vere : interested - like that.they really :

wanted to. k Cn BRI : "Tz“h;;whi‘A

Right. It just wasn 't Just a job._-I mean, it was--f“
_—

'1;——more than. that. I ﬁnderstand that.. Now, thie is 8. similarﬁi'fli

. ‘f\e

you know, it doesn't

el e

~kind of question but slightly different. What kind of people fa ﬂl'“ :

‘do you admire?

't;f:Ah oo just name off hharacteristics again? : i:;:f :H;;'i o

Or .A."J k?*z' :_f-',,7‘v,.“i‘~ﬂf’ ;i,..v‘ m_*fhj;; ?‘-;;"j
: ' J TP I R R T
(Laugh) )l T
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: Patty

Mr. Millar:
R T and peOple 1ike .your, Dad for going through the hell and so on
. that they went through? AT e L I
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" Yeah, characteristics. You don't have to mention names. If .
you want to mention some names- of people that sort of are
“models for you{ or whatever, you can. But I'm thinking of o
{he kind of the qdblitigs of people that you admire. .MWhen you

meet people.. « . and now you're beginning to meet a lot of

Ae.beople out there in thﬁ world. ’ :

Ah, OsK. 1I'll tell 'you something that Ig@dmire, I admire my
Dad and his generation for going through what they did when
they wvere younger. Like, the depression and .the war.
ox. ’ < ; - |
- A

And - 11ke I - maybe it's because .- like I didn't. really know
too much about it before, like, except for what my Dad told -
me, my grandfather. And, ah,.they really had 1t hard when
they were young, and I - I admire - like their gemeration for
going through - -like, we take: 80 much for granted, I think, "

. -and what I think now is, ah, if there was a war onp it would
be people my age .going. Like it it d be 18 year olds an‘

A -

‘That's right.

And, like, these are the people that I - like they d be my
friends that would be going. -

Right. , i v ‘ ;

And Icouldn't ... & Y
That you associate with now? Uh—huh :_ o ‘
T think that that 8 just somethin)Lthat 8 really hard - 1.

onm e

- 'Like my Dad was in - like he was ghly in it for, I guess, a'
year and a half. L _ ”
Uh-huh. ‘.,;t; .

A v -

- for ‘him, ' Like, I. remember he - he says he wanted to’ go,kway»
I think he went away when he ‘was - he lied about his age. L
And he - like he really wanted to go. Like evefyone wanted

© to go, he ‘said. ~ And, - and, ah he said when he first got -
there, it was just 80. tough Like, ‘he was in the Navy - and
“the discipl ne and. everything - and he sayb he wrote home

once apd he said "for the first time in my life, I wish this :
‘war was over.: ' Dol

Uh—huh

A (

le

And, ah, (Pause ) Well but then ‘he. said ‘5he said that, ah, B

‘But, ah --I don't know, I think 1t was really - really hard \”*

©

- ltke the people ‘that -would go are all ‘the 'good. guys. They re =

-the ones. that get. lost and like, get ‘killed in action and -

_everything. And he said that, ah, - like so many of his friends.f- o

. 1like, that just 1ived down the streét and: everything, would. go'
and- they d be killed .in action and -, e 1ike, even, 1 guess, .-

in the States with Vietnam. -1 think that ‘was really sad too.; ‘”‘h ’

Uh huh That '8 right.u So you feel youhadmire, then, your Dad

-~
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. } . .‘2 ) ) \ . Q:éﬁﬁ

Patty . Uh-huh. . ,
Mr. Millar:  Apd they did it for us. i .
J-Ratty: . . p know. © ,,§¥r

Mr. Millar: - So we .could live in the fashion we live in nowd Which is
’ pretty easy, ien t it,‘@ItY7 For you and.l and people like
us, o .

Patty: . "It sure'is (wistfully) That' 8 whyA on t think 1it's fai;
A K\;when kids, you.know, say - you know, they don't have. any
respect for . . . because I think theyl .

Mr. Millar: 'For their parents7 fv S o L.

. . ’

Patty: - I don t ‘know, but they did a lot, I think PR

-~

Mr. Millar Uh~huh v . e
Patty: e There was something else Iw going to say,_but‘Iiforget;
e L : nowv., . N . . .
Mr.-Millar; . 0. K. You're talking, then, ‘about people you admire and your
' ©© " Dad and his generation. for what they~ve gone - tHrough. And -
then we talked a little bit about our generation - what we
g epeak of our. generation. That we have it pretty good

Patty: Uk~ huh. (Pause:) 1 admire, ah, a lot. of people in certain
‘ professioms. - Like, ah, 1 never felt much about: a doctor
before but - how much they have -to know. o

Mr Millar:_ Uh-hih, T R

- Patty. ' o Like, l‘- I think they should ‘be given a. lot of credit. 4@ .y .
Mr. Millar:' The medioal doctora, eh? . T T
. ’Pattyﬁ' f"f h Yeah Same with teachers too.'“i‘ » ‘
M. Millar:  Uhchuhl o e L s
Patty: . I think - because, .ah,. they have to - like it 8 a hard - it s“

: _hard work Like my roommate ~ ghe' 8 getting her education
b this year and, ah) ‘she was’ Just. out. practice teaching and,
. ‘ ‘.ah '~ 1like it's"a lot of work what a teacher has to~do.
" Mr. Millar: 5Right. o L o . ’

. o i . Lo S
< Patty - 0 1 admire;people that. do everyday jobs - everyday things,.likev_'
. ) you know, cause we need them- too..,‘, - ; O 1J’

#

-Millar§/ “ You're thinking of bus drivers, taxi drivers and 80’ on?

. patty ”Garbage truck drivers and deliverers.ihl

CL e,

'Mr.AMillar: Yeah. Uh huh

-Patty-»‘ R admire people who are juat being themselves.a

ﬂ:Mr. Millar. _.,And not playing games, eh? Yeah.; Have you met many of them?
o Patty '.  That don t play a role, sorta 1ike? .f7');\:“lh "K»f?‘- ’

‘ Mr Millar' ‘ <Uh~huh And the other way.- I mean, have you met some honeat, ;_h"

Lo : . j.,sincere people—a,"
'“:/Peﬁ£Y:’f_:“ ..'Uh—huh
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Patty :
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“Pacty .

Mr Millar
Patty :

?atty::

'Q.”'

C
Millar:,

“__the world- today.
' rfUh-huh
Mr.iMillari;‘van your View, what are some problems in society that should
L R u“conc rn us all’ .‘,{1 v R : :
]

"-see any point in’ it “all.’
"would think of ‘us a% a worldﬂipd that s'— like that

iy S A : "’.ﬁ 262
- . : . , - : :
| !\%“ ) -
--that are themselves o o
I think y0u have to accept people for what they are.. .
. Uh-huh. " | )
° - , . . '_
But can't we changy/them7 A "‘ . \\,f\
‘Uhmm . cah we change them? ' }\- ' |
Yeah, change them. I'mean, you're saying accept them r
what they are, but shouldn t we try and change .them to at
we want them to be? - - :
" No. - T, T
wﬁ§7'/”—_—ﬁ\ . L | L
(Laugh) Because I don't think, that 8 ‘up to you', to do. Like
a person's a person for what they are - like thates who they
are and you're not - in- your eyg?/ I think there are a' lot
"of people have that problem™tha they make someone t{ be -
something that they're not. And, like, that s not r ght.-
You should . (Pause) . . . I mean,leveryone has faults
" and everyone has their limits. : i
Right yeah. Well, when you meet yOur husband to-be, don't
~ you want to change him to’ what ybu think he should be for
you’ ‘ . . ‘ »
Nd?‘. - “ : ‘°q~. :-v .“-) ' T ¢ -
But T think there - you have to accept people for what they
- are. You're not - pot for yau to’ change them. - You know, -
you.don't make someone something that they're not.. Like I.
wouldn't like someone to comé and change me; just because _
that's how they want ‘me to be. . , L o
- Sure. WHat if they said 'Hey, Patty, you 're too sensitive
- and emotional. I'm gonna change that."' That wouldn t be N
Patty. Stewart then, would it? C DS - .
No, ot ;_[ T
That's what you 're. saying? R -~-'$ ; . R : - ;ffs;";

I don' t think = you have to be yOurself and that s all ‘If, jf’.'[f:
people can't accept that, then nothing really matters anyway.:_ L

0. K. “You know, ratty, it B easy for us "to become wrapped up

in ourselves and - ‘whatever ‘we're doing-—nursing, teaching, or, ;u""

whatever—-and not be: too aware of what 8. really happening in

. ~

{ wars ¥‘like, oh 1 just don t see'
- Like ' cause -1 just wis 'people

Pause)

3 SR
, T G
BT T
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‘are. It"s 0.K. to have different countries but 1. don t = I

can't see any point in the war. . . {
Mr, Millar: Uh-huh. ' {
7\ Patty . \ Like over in Israel and’ Egypt and that.
Mr. Millar: Riﬂhx . . : o
Patty And Syria. Like I have a friend who I went to high school -*
' .with all ce Jerry Doke. Do-you know him7 He's over there
L in’Cyprus right now. ' el !
Mr. Millar: ~ Uh-huh, e | T < :
Patty:_ " And, ah; he'll be over t Sre for about a yeaf I guess. He L
C o Just got.married in Augus His wife 8 in Kenora now. Theyf : ’
.. A _ were stationed in London.
~ Mr. Millar: I gee.” - . : ‘ ‘ ; ' | rnﬂ'
Patty : - . -But . . . anyway; I just don't think it's fair. - .
=Y

Mr. Millar: 0.K., that's one sort of problem that you see, then, that

f,v[ should concern us all - are the wars thaf'are happening in

«  the world. RPN ' ‘
» Patty { “ .'_Starvatioh, like, population explosion-. s ah, - polluQﬁOﬂ'
) _ 'and environment,® I think we shpuld all try to preserve ie,
© Mr. Millar: - _ﬁh;huh . - " . ‘ o R
Patty : . Ah, these things are .so easy to say but it '8 80 hard to .;.'} v

~, to overcome tiat®, How do we do it; you and 17

Mr, Millar: /Yeah. Like pollution, for example. You saY. well we've got ééfft;\
'- LR . , .:7// N . B

Pétty : -~ ~Yeah." . . : _ .
Mr. Millar//t;‘That s another thing. And, do wedo dt7 0.

Patty : .7 I know, See it s - it's so0 easy to say thesé things. Like
I think they re réally important but .=« + (Pause. ¥

’. Millar: ' Uh-huh If you're really serious about pollution and- you' saw
’ » - a person walking on the street and unwrapping a plece of bubble -
gum and throwing the wrapper down - that 's pollution there,‘,»

isn' t it? S e L
Patty . | Yeah ) R ;@:“‘:,rv .‘.'f', j}p ) f~’
Mr. Millar: a_Maybe we - should go up to that person "Hey, Mac, youbhhow4;¢;
| "Pactw : ~ (Laugh) J?Hyﬂ”f¢. S 'V;fil"fl”g"'; "
A p'Mr}.Millarﬁ f'-—"You pick that up "'v p('. - \ L «op \p;‘{"l;,fr“f .
: Mr Millar.f"’ﬂowever e o ,' R
Patty : - ff _‘Ah racial discrimination - religiOn.; : _ ) . i
‘hu Millar 'Is that(p problem? You »e\sort of* frowning.: What do you mean? L
Patty i , -;3" (Laugh). ‘I don’ t know. "E\just’ think that people get 80° wrapped

nly, « like this --well, I gueas,J »

©up'in their own . There 8
one God cause I guess there’ isn t.

shouldn -t say there '8 on‘

4 B PR C B . ) . S . . : v ° .
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- like that live in Indjia - they don't Believe in the same
as we do, do they7

v, I think there 1s but oéher people diﬁ;t think there

Wel% they believe in a different - that God is in a different
fofm .

Yeah,

Yet, there's still an Almighty,power in -the universe of ‘some
sort - whether it's Buddha or something else.

I think that some people are hypocrites about religion. Like
they -.I don't know, I think - {it's just . e

Well, it's something\you believe Do you go to church, Patty ?

No, I, ah, - 1 go - I used to when I was little.-

Uh-=huh,

But, down in the Lakehead, you'know the Avelon Centre?
Yes' © . l' '. ' . . ) ‘ o -

Well we g0 to the church’ there and it's Catholic but I really
- like I really 1like it, Like, it's not really, really
Catholic - like you really don't say all the .

N

Latin and so on’ . . ’&r ~ . \
"Yeah. And it's - like I don't think 1¢'s - like even| " .
fProtestants take comminion there and everything and that's

_fine Like the other night I went to church on Christmas

eve over a¥ Thomas-Acquinas and the priest said "Anyone who's
non-Catholiflf, would you pléase not take communion."' I don' 't
think that that's ., . - : ‘

That bothered you? S N o .

Yeah. And I didn't like also when I } when - you.kriow,; when
you read the Creed off and everything,] and I came to the part. .
"I believe in one Catholic Church", yéu know, I just stopped
dead and I didn't say it becat}se Idon't think they should

“have something like that.
* Uh-huh.
:(Pause ) I don t know.

to church and: Sunday School and all that. Is-that im ortant?
That I went there? : I S

That you went there and that people perhaps asked you to go
there. - . T e N

I»think,so.

N

Why?

well I m not a very -I'm not very religious, I don t think
Like T don t pray very much or e e . - L

: Like at night when you go to bed, you don' t say a few words?

. .’
. . | ‘-.
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No g
. Fry
"Thanks for giving me this day."

T have when I-—1' ve prayed before but it's always been some-
thlng really important I think., Like, I don't think I'd sit
and talk to Him or (Laugh) - or. anything like that.

- You must talk to yourself a bit, sort of--
"~ Yeah.

—-interna¥f¥
Yeah. (Laugh)
——1nternal'talking7 Yeah.

Ah, Uh-huh. C I don't -1 think Sunday School was really im-
portant for me, like,

How would it be importaﬁt’ (Pause ) Because you say mow
that you don't think that much of religion-- like you put it

_.that way. And yet . . . 4 !

Well, I think it's importan! that you,know about the things

‘that happened in the past. Like, Jesus Christ Supenstar, the

movie7

-Yeah

1 just.tfo ht that movie was fantastic, and . . .>.
Uh-huh. ‘

-Bua I think that everyone should know about God and Jesus

and e e . " , .

Right. Sort -of . the historical part of it, 1f you like°

" And why they»were‘important too, "I guess. Yeah

0 K.

aLike every little kid should ‘know the story of Mosea and

Noah's Ark and everything.
Right. That<mu1tifcoloured coat,ﬁIWhoiwasithat?

.Yeah, Joaeph"'Yeah;- (Laughter) s 4 .
" 0.K., Patty, Now let's move on then. -What do you expect to

do witn your 1life? - - , Lo

Oh (Sigh) (Laugh)‘ 1 -expect togéb-finish my -.finiah school |
and then work. And travel. But eventually all I want - all
I really want is to get maﬁﬁied and have kids and raise a’

'ffamily, I think.

(Pause ) That 5 abOut it, I guess . I:Qant tO*-;yeah;'that:B ,.t'
about it, , e L

i‘Why do you want to travel? It seéms everyb y says that, °

Why‘isvthat impbrtantfto:you? fYou:meanstravela;tom_hen7 to

T 3
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Lakehead, or .

‘patgy: (Laugh) No,-I want to - I want to go'to ... . for sure, I want
: to go to Australia. Uhmm, well I could say the old . thing
abaut what other people learn about other" people s cultures.
‘Mr. Millar: Well, say it then. » .
Patty: Well, I think that g8 -1 really think th t's important %ué

everybody aays it - that that's why they (want to travel. Well,
I want Q& see things. But I think when yQu go\and you meet
other people, it's a really neat expe ienc .

Mr.hhillar: Right. 0.K. it is hackneyed. You know, all people say it,
. it seems, but it's probably important.

v

Patty: - Like I - I'm not saying - like Just going out and meeting
other people is important. I found that this year.

Mr, Millar:"- Uh-huh.

. Patty: . Like; I didn t go away with any of my really close friends -
) . - like 5 -and‘ - - .. 'You know - _ ’/x/(~
Mr.”Millar:’ Uh-huh. - - R -'RA -‘y'»‘ ‘ .j L
. Patey: g An - - You know - . too? N Lo
Mr. Millar:  Uh-huh.. ° S P L 4',
Patty: - Those’ three - like they re all really good friends, too, of
-mine. And, ah, they went down to- London together, and ,
, -went to Winnipeg. L } _ ; _ SN v
Mr. Millar: = Uh-huki. ' o '
Patty: "~ But, ah, T don.t know - by going. by myself I think I leéarned

- like I met, gh, - I realized that I could meet other people
and make real good friends., _

Mr.»Millar} Right.  You had to~¢{aw on your own resources, too, to deal ‘
., .with-the people, eh? Which is important. N . : 0
Patty: =~ Uh-huh, o L .. i V A
‘Mr. Millar: O K. - What agt some things that yo% really value or prize in '
o : “your life - that are really important ‘to you? - ' .
‘Patty:- .~ Ah RS thought about - this question and I thought about it,, B

and the thing, I think, I value the most<is life itself ‘Like,
I just think that life {s something else - like it = I’ ‘think o
it's really a gift - that people are able ‘to - like, you - know,-'
1like we've got so much in Iife - like we can .'.n._ I don t-
know how to explain it. - : R

Mr. Millar:  Uh-hh. Well, you are, :
.Mr.{Miliar: T think what you "re. saying is just to- experience - for ex-

ample, even here you and I talking as we are,’ that, in a sense, f][

is a gift'7 to experience another individual and to. talk wif

. o : them.‘ Right? S T ‘ - S

Patty: . jLike there's so many things to see in the wprld.‘ Like e - T
( R think people that draw into themselves and, like, don’ ..see-




Mr. Millar:
Patty ¢

Mr. Millar:
_Patty :

N \
Mr, Millar:
Patty:
Mr. Millar:

Patty:
Mr. Millar:
?atty:
‘Mr. Millar:

Patty:

L Mr. uillan:;.“
. , - what - animal would you be?
‘Ah O K., fr11 make this. quick Ah, a dog;
' Why? : N T , .
A house dog. =~ -~ . oo B R
1Is that right? L e T
.,‘Uh—huh L | - e . i :f:. 'wt__ | .::‘“l:_
' Why s that’:- I DS

Eatty:‘
Mr. Millar:
Patty:
‘Mr. Millar:
Patty:

Mr. Millar:

Patty:-

. b
._'!_'\

Mr. Millar:

‘Pattj:{ L

" Mr. Miilar:»r

it are really missing out.” f{

Qae . Mr. Millar:
‘Patty: o

Uh-huh, = ‘ % | |
Like, I was thinking of thau¥Saying RREEE ah, "Today iqhghe
first day of the rest of your life.’ o

' Right ' Yes, that's very appropriate,

I don't .know, there 8 80 much., I think I value my education.'
I value nursing really, really highly. _Like I - I know that's
what I want and I'm glad. o

That's Just a’ short kind of venture in your life?

. Uh—huh

It's a 3- or 4—year time period You've-gotfa,lot of-Other '

‘vtime, hopefully too.

Uh-huh 'L value the family Like, you know, 1 don t think

1t should be an institution that should be lost. Like, - you =’

know how they talk about,the family 8. dieing?
Uh-huh,’ . ,
I think it's really idportant,

- -You mean because .people are. living with other people and not,'

really caring about P

o

Yeah, .
Now, just for the fun- of it, Pattx If. you were an animal

(Sigh) because, ah; - because you hﬂve -~like I think o
I don t know! . Well if T think oﬂﬂmy dog, I'd like to be
our dog.; . - ey :

: Uhhhuh Why is that7

Because she's - she's such a little baby and she gets treated,
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>

like you know, - liké she's,. you know, a little queen, and ':kxf 1,‘

I don't know, I really like dogs.v T think I'd like to be a-

5dog, I guess. (Laugh) Co .
- 0.K.. Now, this ig the last question, Patty If you had I

three wiehes for yourself what would they be?

reminds me of wishing on a star, ' I always 'wish on: a star.

‘That I have, ah, my- education, like, and that I. + + These
‘are wiahes for me? ~ - . S e

Ubhuh.

” ;&K‘,u,,%' f:i ¥:.:.;J,,bre;a.,i,f{c;,;.i‘r.‘i;b-bll

Ah, that 1 had my health .-, - ah'. . (Long Pause) '~ this ;ixnﬁ‘
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Patty. "~ That I get'a job - like, nursing is - I_wLSh that when I'm
finished that I - nursing, I find a job and that, 'you know,

- like - and I wish that I could - th%? I'm happy when 1 get
married and I haye a family - I have, a dice family and . . .

Mr. Millar: Uh-huh. _
Patty: I wish that I could always be hapﬁy.

Mr, Millar: ° 0.K. Thank you.
2

"

’ -
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Mr. Millar:.

Pernice:

. Mr. Millar:

BerniCe:\\
Mr..Millar:

* Bernice!-

:Mr.:Millar;

'Bernicen
Mr. Millar:

Bernice

' Mr. Millar‘ e

Bernice.

Mr. Millar: .

Bernicet

Mr. Millar:

" Bernices. -

Mr. Millar:.
- Bernice: ...
',f‘Mr.yMillar:f

* Bernice

Mr, ‘Millar:

@ernice

Mr.)Millarf

Bernice

Mr‘ Millar}ii‘
Bernice‘ﬁ &:
Mr Millar P

"v Bernice.' ;

;.Uh-huh

. That '8 about it, eh?

-]Three or 4 year course?

i

‘

l | L // SRR o
S - ' : . 269

o - - ' : o
Interview‘w{th L . : ;

Bernicels. #ﬁh@ﬁ_ﬁ

These are: standardized questions, otherwise we '11 amble
all over the place. : :

. Uh- huh. . ) ' . .'.- i - . Lo o -

‘We can spend as much time ag_we want .oh each-of these ques- .
tions. Now, the first one ig a very easy one. -Just tell me
presently what you are*doing. , R
Going to Brandon University. ;

Tell me about the course you're taking/ L E - e

I'm taking education and that involves arts ‘and’ science '

;.courses, as well as education’ ‘subjects. ..

_Right. aUh—huh R .

" And, ah, I like it a. lot.,f" : o '
‘50 you just started like {n. September, T presume? A
Yeah C - ) ;f SR C R .'_ Ll .

You've just been there a semester?
Yeah, ' T

And "are the courses you 're doing - are they education or are
they arts? : : -

B -~

©

Pretty well education. My‘arts’changed“e they'rev3fhour'?g
credits. S o B

[

‘j,And so TI' ll be choosing different ones next semeater in
zeducatiOn.‘;;‘a~k o , ST

f’I see._xWhich ones have you taken up 'til now? _.: f{_iﬁf_f

'~ Just psych010gy .and science. U.‘Q - e __ajfﬁ;_xgi'

An introductiod to psychology? » ‘Aj o “ o e
’~.Yes.e In arts, I' ve taken sociology and ah, 1! ve taken music.:” '<
;thh huht, : j,bfhﬁ-v: ' n‘ '

"1r'That S all._ v;j AN 'j

JThe others are education. .

TIt s a 3-year Bachelor of Teaching.
<de they call it Bachelor of Teaching, eh?g“
Yeah ‘ ‘ I L

L
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_ ¥
Mr. Millar: ' It's not a Bachelor of Education” .
1} Bernice:, ‘ No. You can pick ap your other two years and get your
o Bachelor of Education. But it Just takes 3. years for your
_ Bachelor of Teaching _ s :
. Mr. Millar: Oh! That's something different ‘then, from Ontario?
Bernice: o Yeah. They don't recognize 1t in Ontario.v " ' X
Mr. Millar: No! 'So what does that mean for you? _ ' .
Bernice: .  Ah, I'Il either have to stick to, Manitoba to teach or else;

I would like to travel and teach You know," somewhere.4

Mr.?Millar: ~ Right.: Five years seems a little bit long for you to spend
C Is that why you went there?

: jBernice: o Yeah .and then I can pick up ‘my aéher 2 years in summer
‘ courses, too.' : _ ,

Mr. Millar: . Uh-huh.
Bernice: While I am teachigg. Y

Mr. Millar: - Right, - That's good thinking.' When 1 started teaching, we -7/
’ : "~ just needed one year after Grade 13. : : R :

 Bernice: - © " Yeah, . _
Mr;_Millar: . Now,. that 8 not that long ago either, you know. :
'F,Bernicef - Uh—huh O L o l‘_ -
. Mr. Millar: Things change pretty quickiy. 'Now;'asﬂyou'knon, it 's. four
o yedrs in Ontario after 13. [t requires .3 years for the BA
' ‘ and one year teacher training for your B.Ed. _
%ernice; B That '8 coming into Brandon now, that 4~year program. f',f:'l
Mr;.Millar:’.~ Ia it? o R _:H“ _' 43x .a'_, o & *;"j'.ii'fh
‘A:BernICe:’ _ It 8 supposed to happen maybe next year or the year after. c o

-Mr.‘Miliar} You just dorta got in at the right time.-

Bernieefgn.' Yeah. CIt's not going to touch us though - the 3-yearfBaehe1¢fj5 v
R N - of Teaching. S S SR SRR
. Mri Millar: Pretty lucky, eh? .2::;'f'"a?wft _Qf}f ‘,f“_;u4~ R
Bernice: (Laush) .‘ﬂ5:.4~l3”f7="T}f b . 9';? . h.-” s ‘.1'?§L‘v.'

Mr;}Millar:" ~ So that tells us what you 're doing now, eh? Did you finiah
T Grade 13 1ast year7 A A o R

‘BerniCe~ <=;.A Yes.

: Millar;l 'Right;‘ pr, what do you enjoy doing in your leisure time?
-.ﬁBernice ;f-: Oh, I like readi g .‘;x;;uhmm W ..books -:lots- of books.
. ‘Mr.;Millar: ' h—huh " T e ~:»' R ”:-Hﬁ; v
- j‘Bge.rnic‘e'.:j;(,-""'_ And: . .'. enjoy revigwing some Shakespeare books that I took
o “in high school. L Dl Ty , v~t-’ :

.-i_;Mrt Millarrgl You like 1ooking through those again.?'Thatfs{interestingfizf”A

L]



Bernice:

Mr. Millar:

Bernice:

Mr. Millar: -
‘Bernice:.

Mr. Millar:.

Bernice.

m.M@la{d

ABerniCe;

Mr.'Millar:

?.Bernice

"‘Mr. Millar

Bernﬁce

e Millar;p.‘

Bernice; /*

“Mr, Millap}
: Bernicé:'

ME. 'Miilar:

Bernice

Mr. Millar‘7
-Bernice
Mr. Millar:
' %erniee}}

;Mr;-Millar:
"HBernice '

M. Millar
’fBernice

T .Berniee

- Mr. Millar

rBernice

) ur. Millar
A Bernice

‘Uh~huh.

‘I think

'And'vah' well, when I was'little I had a stamp collection
and I dug it out when I came home again and looked it over.

_Uh*huh,
- Yeah.

' Looking for valuable stamps to get rich, or what’
(Laugh)

I was just cutting out stamps. One of my

friends gave me stamps

Are the stamps from ail over the world or' Canadian’

Yeah, a mixture

,I“see.

And T like music a lot. -

you7

iShe usedcto dance too, I think - Tracy?

Donna does.'

‘ You.tell me about the others now.

) fDonna 8 next.
;gvKim, and Jeanna 18- the youngest. S

Mr.hHillarfh-

What kind of music do you'iike? )
-f All‘of'it{:-(Laugh) '
LikeiclaSSical-l\“- N
”Uhfhuh;‘ - iy |
--as neli>as:f' : _:}Ve'_ e e -
Modern.‘ B _ .,f TR
~-modern stuff7 Xeah._ You'used tstpiaY‘the'pianQ, didnft

.:Yeah.v I was at the Grade 8 level.w‘ e R
| Or was it Tracy? B f”r'd,, CoE o A
She used to play the accordion. if i Co l-’ ﬁ,?il.f

. Donna? -0.K. SNsw,gthere*are fonr_infyohrffsmiiy?IJf
there are yOu/in the family?

The oldest.. e )

:.-You re the oldest7 f;" -
;Uh—huha - ‘

She'1l be 18 in ‘a. few days.

271

There s Tracy .»4,,ffdh'5ilu. -
And Tracy, and --:“*zh

Jeanna probably is, ah, a new one' since I 've knOwn the family,

She!' 8 9.,

'f_Not too new —-9 years, eh’
- 4Yeah o ,.' ‘
liWhat is Donna doing7 ;“fffsz ;CJ'J

) " She' s in Grade 12.
* a‘dancing college, =

Not too new.,

- How old would Jeanna be’ R rtﬁff:

(Laughter) ‘ff}gﬁijni_e*;!u‘j

She went to 8chool down in the States to

S 1 S RN



Y

"Berniee;
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Mr. Millar: = Uh-huh.

_Bernice : - We donftﬁhave any 1in Canada. She did fine down there
' Mr. Millar: _ -Why did you go into\education?' Why did you want to go into
o that area as opposed to nursing? :
Bernice: -  Well, because I've always wanted to be a teacher o e uh—huh'
. « .+ . always. o : " - ’

 Mr. Millar: What kind of grade level would you 1ike to teach° »

Bernice: . Ah . children - elementary. Up to about Grade 5 maybe.p."

Mr.'Millar:. 'Uh-huh. I think you 're wise but I'm prejudiced, you know. -

(Laughter) What do you enjoy doing with other people?\ g
Bernmice: .~ Ohbh . .. : . _ . o _\é“‘ﬁ
Mr, Millar: Or with peop1e7 : | ' R '

Bernice: - l_Ah*; . sometimes play cards or go out and play broomball
: CAnd "L, these sort of things. (Laugh)
© Mr. Millar:'  Uh-huh. .
:Berniee:,i - Talking R ". . : , P :
. Mr.'Millar: Right.' Just rapping about whatever you want ‘to talk about” h
Bernice:. - Discussing everybody's’ courses, as everyone is home from
} ' ' university now. . : o
: erL Millari- _,Right | Everybody‘meets in the Mall uptown here.‘_h o .
Bernice " Yeah. (Laugh) In«groups everywhere. e B

L

Mr, Millar:  Right. Let' 8 move on ‘and’ talk a little bit’ about your family

‘now. All sisters How do you get along with your sistefs’ oo

Bernicé:‘ - _Fine. We all get along. We have the occasional fight but
S everybody does. (Laugh) ‘ :

2 Mf; Millar;,,—\;ow do you feel you get along with your Mom and Dad? h'

ery well . . . yeah, _.T . S

er;'Millarfl " Then, you think they ~ they support you, then, pretty muph

& :’-in what you 're doing”-"

: 4/ | e
:_-Mr Millar t} You know, being the oldest do you feel\ggat there 8" been

pressure put. upon you by, maybe your pareats, and others, and o
your sisters too, ‘to do well, to go ahead and be something - .
. ber %omeone9 o , L S A

.;Bérgice:"hj_ Yeah I felt that but I've. always wanted ‘to - I ve felt 1ike o

I have ‘to and should but then again I don t really have to -f'~7"
I Want to.:g L R Cee e S

"iMf?'M1113€§_‘ SO. it s .qore for yourself that you' have felt ‘some. kind of ;L;5"‘

pressures or vibrations from other people, then’

"7Bernice?f;~ Maybe they 11 go to universfty too, if I do,

“.; f”:Mf;;Millar,'~ So you re kind of setting an example, a mpdel perhaps--.i.i”



',:Berniceg-f
: ”TfBe?ﬁiceu'

. ‘Bernice .
Ly

Bernice:

Mr. Millar:.

.Bernice:f

Mr. Millar:

Bernice:

Mr. Millar:

Bernice:

Mr. Millar:

"Bernicer
Mr. Millar:.
-Bernice:'

Mr. Millar:

Bernice:

Mr. Millar:

: Bernice;c

Mr. Millar:
Bernice: -

Mr. Millar:

o :Berniee
Mr. Millar:*
. 'Bernice.

" Mr. Millar:

‘Mr. Millar:

e

o Mr. Millar:
"hernicej..~

©Well, what do they think of you? . .
' ‘Oh'.“,'. I m a friend : ' '
x'Uh huh.

EEL
y3Mr;gMillar}f

>',, R a3

Uh huh.

g-—for them?

' 4
Well, because I am going to university, like Kim and Jearna -

“my two little sisters, they plan tp now - they want to be
"teachers. , :

1 Uh-huh I will be interesting to see what' happehs with them.
_ Uh—huh S ‘ S o

What feeling, or feelings, do ‘you have for yohr parents’ How

~do you feel toward them now? . : .
“Oh . . ..they re great. I don't know what 1’ ¢ do without them.

Uh~huh. So,“they've been a real kind of signpost for you,
then, pointing the way? ' _

, : B
. Yeah! Like, they keep me. going and help me out-- '
‘Uh-huh, , _'
. ~—1n bad times when 1 need help. ._v]‘~/ o

How about. the feeling, now - you haven t mentioned that. 'How_”
‘do you feel toward them? : . S o o

.Uhmm o my feelings? '
 Like, a gut feeling, you know.

,Oh,’T love them, L T
Uh- huh..eRight. Itthink:that'prettyrwellIeaptures that{f'

CCLawgny T

. IR o
I wonder how " your friends perceive you, Bern : That is, what
do they think and expect of you? You 've: mentioned you see

.“;them a lot. How do you think they see you? If’you can be I
;honest with me about that. . o o U

'.‘Uhmm .o !“l > B .L:fibi"f‘f;;lrs .:jliyh: fhlﬁti."”r

o

1! 'm not close to any of my friends but I am somebody to go'a s
% ‘and, talk to and we talk L : '-‘i"AF I
e _ : i ,oify: TR e e
‘,Uh~huh T ”W-.: V"‘ S .\d‘.' S eyt e b
) L SRR B S
fm a good 1istener.3 (Laughter) B 1;:-"u~ o ‘%‘ B e
oA good listener. So you do feel that they respect you, thcn, o
- for that? .'ugﬁ_ _ _ T & ,A,}.,_, TR AP

“,' T

':erah_ Well like I said, not being a member of their group
.;_...g. e . RIS , X .
ﬂYeah, I: see. ‘ '.?V‘~. *;" L o v -
. But, ah I do go out and ‘T am invited to their 500181 gathere :
S ;ings and - and I o just part -of. their group.‘j.: ThoT

PN



S oMr. Millar.ﬂz

Mr, Millar:f

Bernice;

Mr. Millar:

v'Bernice;

»

Mr. Millar
' Bernice‘

Mr. Milfar:
. Bernice,

°*Mr., Millar:

Bernice;

Mr. Millar:
Bernice;

Mr. Millar:

Bernice.

Mr, Millat:

. Bernice,

Mr. Millar: -

v

Bernice;:

Mr. Millar:
' Bernice,
"Mrﬂ.hillarf‘] _
- Bernice, .

| “‘Mr Millar.
Vel dernice

“ﬁﬁBernice

"{iMr Millar

hBernice

b”;,Mr Millar

0.K.

- Oh!
' Yeah.
'No.-"

) No..

-Uh—huh

Uh-huh,
University~—
Uh-huh.

-=in the faculty of education there,
" of expectations? Ddéthey communicate that to you in any way?

o,
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What kind of expectations do. you feel they hold -
for you? .They know you 're at Teacher 8 College now at. Brandon. -

Y

A

Do they have any’ kind

Well, we're all urging each other to keep on going - not get
- engaged or think about marriage,-or that,
going with our education.;

‘Uh-huh.

Just to keep on

Do you feel a conflict there-- e :]:.;

'-—you know, like in marriage or a sort of pressure or thst7
Like that? . ‘ .
Yourself ‘I m thinking of now. h_

¢

.'?.J\

ﬁ"‘

TE;:se.you mentipned fhat could stop you from your goal.

Uh—huh

No, that 8 not going to stop me. L Lo St

LY

'_-'But I know a 1ot of people that 1t has. '
 Uh-huh. - S

That can wait until after (Laugh) my education 8- finished

You think people see. you as a good 1istener, and you

are. invited to social gatherings and parties" and so.on, - 'm

Uh—huh

g‘trying to sum up, what. you' ve said.-
'what' you're doing, eh?. :

"1 think neally they do.

They expect you to finish;

Like, they ask me: when I m going to '*f

f—-but they know I n not going to.,

fget engaged and ’ things like that—-' ;:.

That's what 1 tell them'.‘ S

What is it about a close friend that ybu admire -'that you

““1Yes.‘ o

i’:they are.w.,n‘

SR

V’FAh .v.i. her family is. helpful, she dpesn t. get jealous easily
.or.'she 1sn't two faced ' -

She 1ikeés everybody, just for what

‘QOf everyone, no matter whs: they are, eh? ‘tfifw, : ffﬁhiquf'
‘f,'Uh—huh B IO R M f,]l’ f"" '
" No matter what colour or attitudes they have, eh?
l-'Oh, yeah' L .‘ N [ESRE .
‘;Is that how you describe yourself too?

l..

'So, sort of an accepting attitude, eh? '513;35”:v}

e Ll
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Bexnice:

Mr. Millar:

Bernice;

Mr. Millar:
~ Bernice;

.;Mrr Millar:

‘Bernice;
o Mr. Millar: -
" Bernice:.

e

r_.-\ﬁqff“liillar:
Bernice;‘ .
Mr.. Mfllar:;)

‘Bernice ;
| Mr.'Millar;)

: Bernice

"Bernice ;

LM Millars

'“leérnice*;

o

Mr. Millar.<
5 Bernice -g“’f

J-~and become a teacher which‘I always wanted ‘to be.'

Mr Millari{ .

Well, I'd like to think of myself that, way, but I know I do

get jealous, and I have been called two-faced Ah . . but
through my. girlfriend I have met a lot of different people,

different cultures too. .

I see.- WOuld this be a - local girl here?

I‘met'her at school in . .-.‘Brandon.q

Oh, I see!l . B

Yeah She 8 my closest friend -."" ' T,

'Uhmm Thia is a related question ' Let '8 think of gchool for _
: you, and education generally’ apeaking ‘Has your education in -
'schfol been meaningful for you, andjif 80, how?

'_Yes, it has because I know it will prepare me for. the future--.r

Uh-huh -

N °

“'Now, let's maybe break it up 1f we can - think of high school ,

-.and elementary achool . Has' high school been meaningful to* e -,
. ~.you, and if ao, how? I, know it's preparing you to ‘become a
'L”teacher which ‘you've mentioned but ia there any other way

" that it's been meaningful? Coes -

" .Yeah, 1t's helped me- to, ah make" friends, ‘to. learn what

other peOple are like and, ah realize that everybody isn t :

,’the same.- R S o

Uhehuh. oo e R
f,'And .“. . mature. (Laugh) } . . .
;You know, T ‘think as teachera we don t realize that achool

()

is a real socialiging procesa——v

N .

,—-you know, where you 1earn to get along with othera, Iearn '
. .to give and to take, and T think that we think that the spb-'a*
S ject is. very important, like teaehing math or English or - :
" whatever it 1is that you. teach. But I think ‘you've really BN
.__:hit it on ‘the head ‘there." That '8 what you' re getting out of ,_'
" school {8’ learning how to get along-*._(h_ ; G
.eréh. vr ‘f. - N
‘-—and understanding.. ﬂa"g'“ K ;'\Jrij - SRR e
, _kThat 8 why T -i cause I've ‘noticed: kids quit university be- L
v-'cause they can t get along with other - with other kids. ;‘:;'g
tUh-huh o T T .
fThey haven t been able to get along with their profa or . ﬁi}zga‘

but they have to, L S ‘ , _“

;Right HOW’about elementary school if we' can . caat back that
i 'far" : How has that een . meaningful fo. you? _ -..e,f T

"Uh huh-. Well, I really liked. school and, ah T think it's. 0J~-'

cause my elementary gradea made me like it ao much and keep

e crs
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. x5
on goiﬁg
Uh- huh.

3.

- I had a lot of fgn at sports and things, good teachers e

- friendly.

ik sthool or out of school?

' Xeah.

:whoever it was who' helped you along the way showed, eh? .

-

. to one: persquS side if there's a fight or something.

‘ ‘Mr. Millar;h ‘

" Bernicdl

. Mr. Millar:

‘ ~!Bernice;:;

: 'Mr Millar“

'iBernice ;f

‘when I wasn't feeling ‘well,. why, yhat was wrong with me. .
- Uh~huh.

Uhchuh,

lRight.‘
“~Yeah:" ‘;:‘

Right. So, it 8 sorta been stimulating for you - the elemen—
. ‘

tany part Exciting in a way?

Uhshuh And all the projects reallz~i;fe really interesting.A

How .would you :describe the people who Have helped you, either
By that I mean, what character-
njics did they display that had particular meaning to. you7

I

erest in me and that kind of - thing. Interest - thHat's -

the main thing.' Interest in what T.was doing at home and g%

So that's how the ﬁeople would sflow their interest
in you, by asking questions and getting to know you as an
individual? , - I .

. Uh-huh. = * - ,
That's one characteristic, then, of the teacher oﬂ'

That they were hunan too, I suppose. o

PRI

In asking questions of you and sort of getting into you and
who you are. Right? :

Yeah l , o _ : :

Ts there anything else that“seemed particularly helpful and
meéaningful of the people that you met? S
‘Well . . .

théy seemed to be very reasonable and helping other .
‘people. , : : . : : '

]_Uh-huh

.Get along with everyone, ﬂl‘gr'lpf
Uh—huh. ._' . |
Reasonable in the way -"in the sense that, ah they don t go

help :both to just cool off, cool down.,; SEN S
Let s just find out just what 8. happening here-—'.'f S

.e,;.

'.i --between the two sides. f“"' L

;'~I'Cause I've even been the one’ called down -1 can 't remember

=1 have ‘been aryway 'cause I was- fighting N
" had- said’ coo%adown and : said -why did you do: this why did you RN
Ldo that, and . C . : .

b-'Uh—huh B T
"Maybe shake hands after.

The teacher we

- come to the conclusion. e

(faushlfy

'.Tth:llf oA
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- This quesfion is much the same.

. | 277

What kind ofspeople do
you admire? Why do you admire them? . -

I admire people that, ah, - that can get along with other
people and that, ah, act- themselves
Not putting the dog on7

Yeah. '

Are there any other kind of

-

[

qualities thag you would consider

fmportant? You've mentioned people that are social, that can
get along well and seem “to understand-—
Uh-puh, ' . . )

. —jand are natural, f
Yeah: ’
What other kind of qualities are important in a person7

.

KPause ) Ah

.+ (Pause) . . . I don't kndw. It's hard

to put to words
Uh- huh.

-

- Just - like people are peOple. S

‘appropriate.

I don't know, this may be
Néw, whst kind of . things

3 -~

0. K., let me put it this way.
LEt s say in%a boy."
do you think are important for you?

Ah ., .

' That you admire - like, that you want . in a fell@w.

. Well, he isn't going to try to run my life and, ah, I can do

the things I like to do without him getting on my back,- and
likewise. , - o . \

Uh-huh. e ' S L

Vice versa..

Uh-huh. v oy e
- And, ah gets along with people. o o '

" Uh- huh

©

I don't admire the person that, ah
ing to people.'

.eh, othernthan smiling occasionally"

’

Uh-huh. . ‘:*.~’r R D AT

- A

Right. Or just sits thére and doesn t contrihutegin;any'wapgf

Yeah. Well I don t like that either., Drinkers,-

Well B3 take it that s something that you don t qgnt,:

"hthﬁt'aopehlt~likertalk§J<“é'

. G//

yOu certainly don t‘admire7 Yeah." Is the drinking thing,*th?

Yeah : , ' , i ,"., , , L e .
.v.Now, you know that it s easy for us ~ you know, we‘get'wrappedqf ;j'_;

Cup. in our own’ personal lives, eh’ N SR : R

. Uh-huh. e T

.0. -
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Wherever we are, and we're not too aware of what's really
happening out there in the world. In your view, what are
 some of the problems in society that should concern us_ all?

Ah, helping out our neighbours.

Uh-huh. When you mean neighbours, you mean anybody thét you
come in contact with? .

Uh-huh.

‘(Pause.) What are some - other things that you might see -
that aren't necessarily connected to your. profession-to-be
--teaching - that you feel we should be concerned with and
perhaps involve, ourselves in or with?

ﬁgrnice: Ah . . . (Pause) . . . well, be a good member of society
K "and-- N .
prx : .
Mrt:@iplar: 0.K. '
Bernice? "—-participate in comnunity affairs. ’

Mr. Millar: What do you*expect to. do with ybur life?

Bernice: . Well, after I get my educatign, I - I always wanted to travel.
) I hope to do some traVelling. Maybe . ... I'll teach some-
where for awhile but, ah I'd like ‘to move around the world.

Mr. Millar: Uh-huh. -0.K. So, then’ it would be an education for you to

' ‘ travel to see what other cultures live like? o
| Bernice: - | And - then get married—-
’ hr. Miliarz Uh—huh . ,af.’,
Bernic¢e: - --do housework, and then maybe even go back to teaching —-to
o ’ work.. You know, substitute teacher .or something?

Mr. Millar: ~ Yeah, . .' o - ' °
‘Bernice: h - You know, but . }\. I really would like to travel

bqu.‘Millar} ~ You mention marrying and children. s

’ Bernice:» - . Yeah. _ . T

Mr. Millar: Yeah, : T EER

Bernice= . But, like I said, I'm in no- hurry e .
"Mr, Millar: - Right.  You don t want the Archie Bunker kind of life, chénz',;,
Bernlce ' lNO, I don t', . o ) e -»‘ ._i ) ) ;‘
. Mr. Millar:  You' know, teaching and gothome and haVe a beer and- watch the :
. 'TV. : P ..‘n' T ~ e
Bernice: vz ’(Laughter) No;.ﬂ i ey R ': s . '.‘{.‘;ﬂ o ’i: }__
. Mr. Millar: 0.K. What are some things that you value in your 1ife, that
. ; - you prize, which to you are really precious? ’ A o ‘
'Bernicei | o Ah- .,, 1 don t know. It's hard to just pin~point exactly IR
R o what I value L E ST 3 - _ :
- Mr. Millart  You' 11 have to’ think“about that, I guess. :"f*jﬁ"Aﬁh
}Berniceil 'Well my family o o R

oy



Mr. Millar:
‘Bernice:

.Mr. Miliar:
Berniceiq
Mr. Millar:
Bernice:
Mr. Millar:

Bernice:

Mr. Millar:

Bernice:

Mr. Millar:-

‘Bernice:
- Mr.ihillar:
"Bernicet
Mr., Millar:
Bernioe5
Mr. Millar:

Bernice

* Mr. Millar:

Bernice!

Mr,lMillar;

Bernice:
Mr. Millar:

"Beérnice;

Mr. Millarﬁ

‘Betnice
Millar:

'Berniqe¢-"
 Mr..Millar:"

‘ kids wanted .

th _yeah! SR ' S _“ ’ B *

: Yeah. Ah .. _ : B
Just, like, to be, I imagine =~ just to exist—- )
To be alive.. . ' T uj-/f' v )
——to-experienoe? S TR

.Yeah. , o -: o : _ | ; -

eRight?“ SR R TE A PR
Uh-huh L A ey

Like, even this here is an experience
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| VAR
- - (' J
0.K. (Pause.) Everyone? A \. N
Uh-huh. (Pause') Espeeially ‘my parents. -
Uh‘huh That - probably means you'll want to visit a lot in
the future and-- :
Uh-huh. '

. (Pause.) TUh~huh. Have

--well, keep close contact with . _
Peing your first year away

you had trouble this year? This
from home, I presume? ’

Uh- huh.

o

Have you had any trouble kind of adjusting to other people
and your parents not being there to help?

- no trouble there. Ah, when I got there; i

No, not-at-a
o meet other fiaa and ‘make friends.

Uh-huh. And it didn't seem to inteﬂ!gge with your studies

~at all or condeﬁtration on task? . »

No. The: kids I hang around with are in education too.

Uh huh s

Most of them are,

Uh-huh. - ,,) . R o

' And, ah you know, then when you haVe a test, we either study
. together or ‘else ‘'separately, but we get -our: studying done.

And talk about the profs among each other? o

About this one’ and that one7
Which one is most difficult, (Laughter) which one's okay

Right._ -So_you prize your,family, then.
else that you really valie” in your: life?

(Long Pause, ) Just being here oo (Laugh) 5 ;:. and, -ah,
v oo I've been thinking about that and I couldn t place’
my question. : .

1s there anything

Well it was on the autobiography - that kind of question. :
Is that what you mean7 o Lo , :
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W
Rernice: Yeah. Lol T ;
Mr. Millar: ‘. To You and I to sit here for just a brief time, eh?
Bernice: Uh-huh. ) *
Mr. Millar: Like, yet it's being here. )

Bernice:. And I'm glad I did go onto univexsity because, ah, I d never
: . been away from home before and ah it's good - it been a f?
good experience and I like it.

Mr. Millar Uh-hulz Do you “have relatives in Brandon7-.
Bernice : ‘ Uh-huh A few relatives. ‘
Mr. Millari < Yeah, )
Bernice: - My Dad's brother. . _
Mr. Millar:  So that would help too? o | N -’(c,}f'
‘ {Bernice;. ”Uh huh. - | » l i¢ _ ‘ J
T Mr. Millat::‘_ Yeah, | L ' ' d~ R Ty
Bernice : . I rarely am in' contact with him
Mr. Miilar} - Uh-huh, "i R A
Bernice: *© °  Not as much as\I should but when I do, At! 5 nice to hear him
Mr{ Millar: Do you geel a biq guilty-- - o
Bernice : " Yes, (Laugh) . |
Mr. Millaf:‘ '—-about nét being in contact much with him?
: BerniCe: - Yeah but ._;.. I don't have a car ‘or anything, and when they

invite me over it's sort of hard "I don't even ‘know - where i
-they live - the- ‘street, ah,: - I'd have to get a11 that.

- Mr. Millar; .1 So the car s an excusa, eh’ (Laughter)
i Be}niceﬁ; /I.want aicar_ (Laughter) Eventually, I guess. B )
ﬁr, Millar: AYéah R o . . PR o
 Bernice:  Then I know I would travel around cauae;i{éioh;,l;misa_so
i . many buses 50 many. times-~ e T

. Mr. Millaf: Uh—huh -‘j‘} ¥ h: o "hffg‘f:.';v'} nfl_'jﬁfi‘k
.Bernice?:'t | --trying to go places . '-hv.j ff' Ii; - :li :
| Millar "__ It's an inconvenience to travel that way. So, those are

things .that you . think that, you -value, eh-= are your parenta

" of cou%@e, and - justaexperiencing - just living, if you like, R

‘and . being able- to’,j_\

"Berniqe-:- - i Yeah, and succeeding, progressing.; C e : . o
Mr. Millar; / Uh-huh. It 's important for you, then, to‘%o ahead to keep EN
T moving” . '.»,. ol L T
Bernice ; e So you can accomplish your goal.’ _iigifi."_hl : V".i"c.g}:"fV_ .

.,Mf; Millar: ’ Uh-huh, Now, after you get your goal, that, is, to bea ", .
- o '~teacher will there be other goals, 'do you think or will

VAR S R
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Mr. Millar: -

Bernice:

Mr. Millar:
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Mr. Millar:

Bernice:

--‘Mr..Millar:
Bernice:
- Mr. Millar:
Bernice:
Mr. Millar:

Bernice:

Mr. Millar:

. Bernice:;
Mr;'Millar:

Bernice;. .

 Mr. Millar:

Bernice;”

: Mrf'Millar::“

Bernicé-

*i‘ Millar:

“iBernice L

Mrb*Mil}ar:

'Befnicégt“ih
Mr. Millar:
el what animal would you be’ ,j-

o nernice;f‘[ : What animal’

Mr. Millar:

Bernice

~ kind of question.

laying there, falling all. over me.

V'You just- see.
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that sort of be the end point for. y0u7 e

No.. I want to travel and itt married and have a good life,

"and my goals never end.

I see.

Yeah.

One ‘goal seems to just lead to another or others?

Yeah, more‘than one. Now, let s just, sort of, reverse- th at.
What things make you angry, frustrated or \\:)
irritated7 ’ v _

. Ah, a person who lies and, ah a perSon who doesn t act them—.

selves, and-—
Uh~huh

--a person who, ah, just, like, is at university to- try to
distract other kids from their studies cause they're out
to ‘have a good. ‘time and that s all. B ‘
Uh-huh. . . !

(Pause.) Oh .-._; a person who getS.really drunk-~

« Uhéhuh
hatand cause K . ) ‘
~ And making a real fool of himself” A
"Yeah "Cause it frustrates me. cause I don' t know what. I

should do - like ‘how ‘I’ can help them. out.. They re crazy

You. mean if it s someone that you re with or that .. ,“

I can see.

-

O-Ka

A'Cause there' s'nothing I can .do ;gi'; and that bothers ‘me.- ;"

0.K. Ihen, the feeling of helplessness, eh?

'Uh—huh Ah, peOple hurting other; peoplé o
.Uh—huh “And realizing what they te doing, sort of a—-_~“;,l- )
Yeah., 5 . " o S T

_——premeditated thing7' i
Uh- hub,
"Yeah ‘

That s it

0. K‘ Now, just for the fun of it.- iffyeufnere?an;Animal;\f;‘“"'
(Laugh) Oh'... . maybe, ah, .. . 1 iike g0 -
many animals-.f.'. 80 (Laugh) maybe a little rab it.1;~"

'?:f Cause I relate to them. ol
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Mr. Millar:  Uh-hub. T \ R
Bernice : Get the feel of everything“— not really in a hurry to go '

anywhere, to'do anything - you know, no ties or things like
. that. .
Mr. Millar: - Uh-huh. Nicejand'soft too?
v , : . N .
Bernice : . Yeah. . . -

Mr. Millar: Yeah. And they're bretty'peacefloving too., -

Bernice "~ Oh, yeah!f.They.wouldn‘t_hurt’anybOdya .
Mr. Millar o Uh-huh. ’ ' | | _ L .
'~Bernice.- ~ Oh, they re. lots of fun. 'to cuddle.“(Laugh)“ I've‘hed.a few.
o : (Laugh) ' : R : :
, Mr. Millar: You realize, of course,. that they re very productive7 :

‘Bernice: ‘ ,-f Yes, and set them free, (Laughter) How about 20 little
I baby rabbits. (Laughter) i , S
Mr. Millar:  Uh-huh. -Now, if you had three wishes for yourself Bern 3
; what would they be? . - - ‘ AR -

Bernice: B Ah . (Pause) PREPU that my family doesn t run into any ,
: troubles of anything like that JEVerything goes well, and,; o

. " ah, . . ,(Pause).’. . .. that everybody ‘would learn how ‘to get

e Millar: - o, R u~77ﬁ?‘j‘,f°i\7*,fj.ri' T?V;77’}

S f”;Mr Millar " Oh, right. . Right. ‘Definitely, '-0.K,, those are all. the .

N along. with everybody better without any more wars.
Mr{.Miller;‘ :‘Uh-huh. ' : T : . :
‘ Bernigef'b' And that everybody would enjoy life -as’ much as they could

¥ e

Mr. Millar:  Uh- -huh, 0.K: What wae the ‘second one again you' mentioned, .7”;
S ‘ iBern? You mentioned your family doesn t have any problema---'

“Bernice: Yeah, _ SNt »‘/ o : S e
- Mr, Millari ‘--and everybody lives peacefully was the last one = and the e
oY second one - e e . L

Berniee R Ah,u;.;_. I don t . .;;* .

A‘ﬂMr Millar ‘ 3Pulled a. blank on that one. *,‘~.T?Jf f"»Hﬂ-;(‘;;3_'_-:/-}:1>%'3~-
' Bernice: ul' I was thinking them out - I can 't remember now.:,. t PR |
'er.,Mi}lari : (Laugh) ..i,;j::__._ SR B ;r»;(” 3
B Eernice?:'fAl,bThere s my family and ‘ah ,'.T-,(Peuse) 2 ~~-.f;ﬁlu;t v:

Mr. Millar: It's on the ‘tape - 1¢! 8 preserVed there.  Ah; what T noticed,-~" R
- .+ '+ when .you're talking is that all: your wishes were for other IR
: A -5€peop1e. Why~not for yourself? : : ; "Aj,“ L
 Bernice:: ' Because I'n‘one of the’ peopLe If I wish F all thia Hould,g;“ :
e - happen, I'd be’ oné. of those people in the cro that it would_;-ff
‘- be happening to.-,-~ ‘ 3

o
e

'Bernice 'L__be d make a. wish for everybody instead of Juet me.» ~

‘f17quest10ns that I wished to ask, Bern._vThank you..f”“” S
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~ Interview with . ‘ . ,
JMartin D." #303 : S -
| ' ) December 27, 1974,

- Mr. Millar: 0. K., Martin, tell me what you re presently doing.

Martin' ) Preseﬁtly? Well I'm at university at Simon Fraser, B.C.,
A ah, on a scholarship in track and field and, ah, I' 'm.taking
- .I'm majoring in, ah, kinesiology and, ah, I 'min my first
semester going into ny second semester._ Ah, training out
~there for the track team ‘and. enjoying myself out there,

Mr. Miller: ' Well that s terrific! Can you. tell me a little éﬁt how you
S were selected for the scholarship. How-did that cqae about? -
Marting | Well, originally 'l wrote to, ah, Simon Fraser - to Simon

[Fraser coach and then Vern Pletz went out- there during. the
summer and he was talking to. the coach and ah, I wasytalk- - -
ing to some other athletes. They said the ‘coach was 'a really,.-

. ‘really good coach, . Some coaches" they, you know,-e‘they want

~ .you to trun’ really well, you know, - caring not.what happens '

* after you get out of university, like. And,.ah, I wrote to .
. him and he- replied ‘ah, ‘a_gouple of months later, and .when =
g I-was out -in B.C. for the Canadn Games I wanted to see him

R

L -:but I missed him- v .

o ,Mr. Millar;v‘ Right., Could you tell me a. little bit about your track *‘,_; 3
" - career. 4n just maybe the lagt:’ yeat or two,.yartin PR

Martin: {f;iAh last couple of years.v Well about 121 waslin my
g R 'l.better 'years. "I ran my personal best in ‘100 meters - a

- 210.50 in Winnipeg. I ‘was juvenile atbthe tﬁme. And ah, ,

_was’ fortunate: enough to- get picked to go to, ah Mhnich for

" 'the Olympic Games. “Ah, .the next year I‘didn't run as well S
" and I came. sixth " Ah,. I did. however, do well in track in- fl

“ddors" and outdoors. ‘And then I was_ fortunate enough to also 1f7: N

B f.¥ .-' get to’ Bermuda on the, ah, junior team...‘“; L e
‘ ) S e
Mr. Millar._rj~Uh-huh. : ;n"',f f{fff.!t;:f’ :

T.Martin : *'*":‘And, ah,. this past summer 1, ah, .-’well 1 suffered an injury
S Al couple 'of years ago and 1t/sort of" slowed me down some,
- but this past. summer I was, ahj going into the summer ‘T

5 ."meanﬁ v e We usually ran around, you know, the- early | -.\T_ Y

-~ summer ‘and I. didn t start to perform very well until'the fvf
. very end and- proved all right ‘because, ah; the last‘meet of
'.ﬁ_»the season was the National Championshipe, and then”r;ran

'*l\,satisfied you ‘know,-.in the summer.:;_ ; € o
oo . trained a little. di ferent, -and that’ made a’ di ference;"
’-fe;' ... . finally'paid off, And, gh, I_ managed to. Tun: another 10, s

o o this/paat summer and. 1t made.my year.- (Laugh) S

.

" Mr. Millar: -VRight, yeah.a L e T

e Mr. Millar. '2g0ut there you mean, or here? S R i;
;iMartin i ,;~}‘*-Ah I ran it, ah, in Toronto. And ah let s see.;vyfﬁﬁ~~ s jf
S MEs Millqr._llfThat 8 outdoor now’ v _T;‘”'“ SRR .;j:’ . i
77Martin,5f'fsﬁ"' Yeah, this is outdoor.\..ljxj;.fih' - o B
;ﬂ{:b .;i
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Martiny
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Martin;-

\

Martin,

Mr Millar.u

Martin

A‘iv

Mr, Millar
‘,Martin o

-.I_there°

’.-Martinr '

‘Yeah they had ah,

Mr. Millar: - I see.
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I was selected on the basis of
It was a good indoot season.

Indoor I did all right.
indoors to go to Bermuda
(Laughter) :

In Bermuda, was that a training situation?

- it was a nine-day trip. You had - the )
national coaches were there. You had 30 athletes, ‘ah, 15 -
boys, 15 girls, and then we "had :- there were four coaches
along. : :

" Uh~huh.

And it was - they had a tr ck meet at- the end of the meet but

it wasn't, you know, - the coaches stressed that this was .
Jjust a. training camp and performances didn't count.
- fortunate for me,

‘ Uh- huh.

‘-But, ah I was - and then: after the end of the, ah,,season, I
flew to the Pan Am trials which - the selection 1is based- -on

. the performance of the - National Championships in Winnipeg
 where I ran well,

Which is
(Laughter) I wasn't running 80 well 3

I was.selected. out of ‘105. people who were

under consideration for the Pan Am Games.. And they had .-

~-like right now. down in the training camp in Phoenix, Arizona.f

Yeah -

And, ah aince there 8. 00. ah, -<the Games have been can-f. S

celled

|

, ;,It was supposed to- be in February but they cancelled the )
~ Games.  And’ they move now to October 80 the: training camp =

they: still" put the training camp on. - All. arrangements were

‘made and,’ gh, I figure there's no' point in going.
'You could have gone, of c:ourse‘7 ‘-“,~,~'v,; - ',‘_thn?lﬁf§;;f,

" Yeah.: The B.C. government was. going to- pay ny way.i They L

: picked 50 athletes ~ national athletes - ‘and’ they re sending
) .them down too.
- .ah, their athletes 48 well,.
,_(Laughter) you know, who was on. the list. Gt T

‘And the” other provincés were " going to 'send, " B
I was the. only one in B, C»,;”»‘_I

N v.:And ah 80 now I m, just training for, ah past seasons were
e very successful .. , e . S

.:'_ Mr;fMillarf ,g"Great. Now, Aif we ‘can Justhiook ahead maybe a few years at

Simon, Fraser. What - sort of what do you see for yourself :.Ef -

,""“&'.,."

. Uhmm . .. I see a lot of cdmpetition from, ah a lot of good ;?;v,;
A"_people, like. o
- from,. ah, - yeah.:
B Vhave the national sprint coach out there which should help.v

There 11 be new competition ‘and good change
Coaching out there is. really great,.

e

4We1137;;;ﬂ7'f
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'Mr;‘Miliar:
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B

Martin

e Miiiar"_:

Mr Millar
Martin .ff‘3;
.f>Mr. Millar:5”

50 .

;.ties, which ahpuld

. ‘This is really a peak time for you, ian £ it 1n your - your fv’“f -
L life, I think What ‘are you, 19 or 20 now? f . PR
fffI 'm. going on 20 now. jf'_; : j:‘ ,,~:,;* 3ﬂiﬁff;fihfh7’~7
Mr. Millar.';»
Martin' ?cvbjngh well, not really. I'm look1n8 forward to, ah, another 'f'fw”
o five years before I really get to my. prime, I.h°P°-;,;;v- w e
| .Right. Let s«think academically for ‘a minute.. You mentioued i;;;,l
: f;fkinesiology, right? :‘11_3$ » T A
:'Ferah{" . N TR L
"f;That s the science of muscles, is that correct?

M Mil].ar

;Yeah ah, human body motion. S s
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I think Lionel Pugh s out there, is that correct?

Ah, Lionel. »He_s at UBC. The national sprint coach is .
there. And he's, ah, - well he will be there, ah,. coaching.‘ :

_ He ‘has - he's conducted one clinic out there .80 far.

N

Uh—huh

‘He hasn't much - he hasn t had time though He went to Japan'”

- he's travelling all over the world. He gets invited ‘on
these. - One of the foremost experts in sprinting in the world

IS

fYou're.vernyertuhatejto;have him.
- Yeah,, e B
‘,'Somebody like,that. N

- Well, this year with him around ‘and good weather and the facili—”
" ties, which are & little better than Kenora (Laugh), ah, 1t’

should really help Yeah. As for the’ future, ‘I just -hope to _'ﬁfr

‘make. the, ah, - this coming September I m gonna try anyway to-

make the world student games. They'reé in Belgrad, Yugoslavia,
and- .then in October they're sending me ‘there, 14ke, to ‘make

- it for the, you know,.- for the Pan ‘Am Games in Mexico. L

in Mexico, eh? _
Yeah. Yes, Mexico.

' That's. terrific.f Have you been in Mexico before?

" No, I haven t and I ¢ sure like to be there., (Laugh)
;-,Righc., Right.,n R U LT SRR NI
I may go down with the track team.. Oue ef the'advaﬁtagee 1s-
. that -you travel a lot.  We're going down to Oregon —»like the
~7gend of this coming aemester. o e : :
bhum / o

- And dyring April they, ah, = 11 be. flying with them = uke

']Jithe .exchange group that could possibly go down to. Mexico if - -
‘we can find the- traEEportation.‘ And we can look at tbe fac111~ Sk

lp me, - T

i

l
Right. :““v :; :13~ '-.u,' S a_j“:* : ““fa H\Q'-“fvtrif g'

-

e

.
-
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f‘Martin

M M111ar‘vy
lMartin »,ﬂ }h

CMr Millar.fy

'f~Martin

©Mr: Millar:
'fMartin ;.h .
-'Mr Millar{y

"Martin "

. That s right.

- ’ -rtrigued by them anyway.
Mr. Millar:. '
© I think you've developed quite a bit since I' ve seen you »

. -last. .
,,'Yeah
. ==you know.
Yeah (Laughter)

‘4Must be a new Christmas present U ;féj' [ERE R

.'No.

. ' Last year s Christmas present.

:What do yOu gsee happening at the end that is when you re l.“.l Aff;
o finished at Simon? S . , , T

: yWell,cthere s, ah ‘;hree ways.to go.'
‘ "fat it.

:.h Mr. 'hillar. S | : A | o -
'-b.:—-or, ah Phys. or rehabilitation—- )
~oh, Yes.uf* o T U e
n--ah rehabilitation, physiotherapy or something like that"'lisﬂllf
A THEE R U S

1ﬁi7f--or into recreation and’ organizational affects._
Iv?ryou(gpow., SOPRCIRE ST | St
'ilThis is just your first semester anywsyn- ;ff:';}:?
7}3Yeah;_ SR e e

'w_--you ve just completed?
ai.Yeah, finished
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Yeah. - . § ) .
 That fits right, in, :of:course, with - with‘your track work.

Yeah I have - I took. one course ‘this past
semester which really, really helped——

Uh-huh

--you know. You- know, you think you know quite a bit but
there's, ah, a lot of practical knowledge in’ class. You go

" to the gym and you work.out and, ah,” it's very educational.

And this was just the lower level class but - the upper level- .
classes -I'm hearing are pretty difficult. _You know,AI m in-

Yeah, I can see where ‘the practical has helped you because -

That is, your shoulders and arms--; :

It shows up in that sweater, you know.f.~

No, it s from last year., N ;}f.‘; h o ;;";\:I

(Laughter ) Yesh.; SVY

"-No I can see where that '8 probably helped quite a bit.-‘_fﬁ -

'%‘("Yeah | :
-queah , S . “'y"'v?' . R AR
- Oh, yeah It s~— You just learn a little mpre about your-f' SRS
"self and it helps out a lot., R - . L -

Thstlsftheﬂwayﬂlflook B
I could "80- into Phys..Ed --‘_.,':;ﬁfl..ng . Dl
Uh-huh A ’ . ST

.,,' c‘:'

I m not too .
cleéar right now: I m just gonna see how everythins works out,;x__;[
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Mr, Millar:  Right. L o o

v Martinr - , Oue down! o :j, S o
. Mr. Millar: ‘ Youidid-Grade 13 here, then,jat Lakevood?:

Martin:‘ I surp.did ‘ o ' B
Mr. Millar: . That was last year, of course?

.Martin:_ - Yeah. . That really helped too you know. S ;;i
Mr.’Millarﬁ'. Right To have that extra year, eh? - S .J_. | '-. ,7?
Martint_ ‘ lV Yeah. - l. - o f; \\' o ﬁ Sy L \
Mr. Md.llar‘: o For people in B. C. can go after,Grad}a 12 Mu;?
Martin: Yeah. ° - ’ S

ST Millar}h,“'kighc.' _ 5 PR o
' r;Martin:‘.- | ‘Right. after Grade 12 fv S o S i;. o ;;;>f-u]7 }\q/ﬁ\{

Mr. Millar: = That's right. L e T e
Martin: ©  Yeah. -+

'vj‘ﬁr.dMillar:H ' Yeah. 8o that extra year ig sort of a';fiuring;kindfoflyear?v h.TF‘f

Martin; - Yeah 1" s an advantage. . W N
” Mt;'Millar:: . s important, eh? o

ilMartin' h_» "jYiaﬁy e .{" L

Mr. Millar: 1lYeah.g‘,3_;:t'}bﬁﬁfr"_ip.j - :»:a';jﬂ'?fd
.-Martin -'_:riI found it an advantage anyway AR

»tMr,“Millari: 0. K., let 8 move on, Martin and we can brins in the track R
©o 1 tas you. see fit as you. go along here What do you enjoy doing, Qf"' '
~ you know, . in your 1eieure time? d;» R :

~ Martin: - Letsure time! (Laughter) AR, B e
";.Mr Millari x 1f. y0u have an§ (Laugh) ‘ ' "»-' : nﬁfh u"f'f."'"',,
. '_'Martin-: g ;._Voh, I have —-leisure time I do have, ah, in’ schodl there's -
o **q.gnOt very much. -~ Sometimes on. the weekend you go to a.movie. I 1 .
_‘renjoy music. . Ah, I used to’ play a- guitar but, I'don't know, = .- ..
. three years ago 1 stopped that. I just ‘didn't have time. And'i,a; -
’ah I watch TV: as usual, if I have/the day off.ayA:,_ﬁ s

Mr. Millar: - Yeah. Uh-huﬁ

' ,]vfMartihﬁ'ﬂbr_fyfAhhh - but, ah - and I 11ke reading aame, not too much - but ;¥i3;f?

h"fi';.Mr;-ﬁiiiartiifth—huh.a

'L,finteresting books.,a. S

";; Mr Millarﬁilf:Uhjhuh What kind ‘of books, if 1 may ask—-d”g*'{hpl___.j,
't’Mr--Millar-' .?--do you 11ke to read? L %

hdfi“%fﬁiﬁ%’tf.j';d--ah well let's see. Sporta, ah same acience fiction, not,‘ﬁ“‘”
ot T you know, too much .of that., - Ahy T. don't:. know, some - just
”-‘something that 8 appealing, you know; 5x7'7- _
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~ Martin’

Mr. Millar
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7.Mr.'Millar:
Martin :
_1Mr.'Millar

'hartin;; .

Mr. Millar: -

“Martin:

A?Mr.fMillar;_

S Martin:.

Mr. Millar:

. Martin:

Mi , -Miuarj o

»'Martin

;.'Mr Millari:
| _‘._'Martin |
o Mr. Millar:

.W;Martin
h[.Mr Millar:

| 'Q‘Martin~'.‘
_Mr Millar:f

”Martin

L Mey Millar.
L g.jvyMartin.'

If I hear it! s a good book well, you know, I'11 take a,

look at dt.

/" Q

I think I know the answer to this question but I'11 ask it

"-anyway. -

- Ahhh, (Laughter) That s really an unusual one, - isn t it9

Just socializing, ah,

What do you enjoy doing with other people?

- it's really good.

You ve met. a lot of friends out there -a lot of people’

Yeah, there' s, ah, quite ‘a. few people I know now..

When I
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went out there, there was only a couple of relatives, but now

- the track team is really close, you. know.
a good you know, - . group. of- boys.

. How many would there be on that track team then7

Ah, the total team 1 hear is around 30
only seen about maybe 12 if that.‘ '

_These. would be the real keeners then and those that would be

on scholarship, I would think Lo .
'Ah, yeah,: there - well there s only, Jh iI think there 8 only

five, I think - ah - I think there 8 seven on scholarship for o

track
Uh—huh

And ah, there 8 quite a few girls too up there.n

.0, K.

_ your scholarship.v

Yeah

-~ Noj, just that - that covers juat the tuition fee. L
American university they cover - they pay for the fu11 ride. v

Yeah

Very nice.

Right

Just backtracking a 1ittle, ah,

Aa;a;,‘gna)f |

AN

They re really:

And so far I've:

And is there anythiqg else besides that?

.—»I m wondering about
‘Now that, of cOurse, pays for your tuition?

At a, ah

Really good but they just pay your scholarship.:,t cii'
0 K. Does that include text books, that kind of thing?

No. No, jus that.‘ It s $227 and that 8 all I pet.- (Laugh)
That 8" the thition, like. eh--fz‘% T ~ S
; Yeah

‘ic—-for that semester~-7“;f»?5'"'

Yeah

j% ——or the full year?

Each semester, yeah it s $227°_1*-~hfiyf'

OKO'

And S50 you just don t have to pay it.;

,_1”



Mr. Millar: ; Will -you éo three sémesters or two?

ﬂi Martin: - ~' Ah, two, but, ah, depending upon, like the track season. If
' ) Ido well this summer and get selected for those teaps, - ‘then
‘I won't go to school next fall - :

Mr. Millar: - Uh- huh,

eMartin:' - I'11 pick it up in, ah in January and the 01ympies will be
‘ " ‘around then as well, After that, I'1l have to go three years
- six semesters - one right after. the other. ‘h '

‘ Mr. Millar: Right So aqtually you could do three years7 Is it a 3-
SR B year program or four’ % R Co
Martin: -~ = Ah, it's 4 years ‘but you could get away with three.,

Mr. Millar; ' As a long range sort of thing, Murray, do you see Montreal
' ' .as a possibility? .

Martin: , ,Ah, just a remote possibility. . .f - o "'..’_a .
"Mr Millar: Why remote’ L S ' ’

‘Martin' . There's - well - well I'm only in 100 _meters and it nakes it o

o ' : difficulc because there 85 ‘ah, you know, more ‘than a year.:
o .~ between now ‘and then and .I'11 be training. hard and any injuries
"H I incur as well as, ah, the" other fellows. Like it's highly :
: competitive, .you know. Everybody - everybody at one time is . .
a sprinter. And it makes' it very difficult to predict that,
you know, ah - in the trials, ah, :you'Il have to be. running
just great to get in: there.. During the Olympics, everybody
‘tties to make it in there, you know, and, ah it will be very
difficult.. S . . :

 Mr. MMillari'._lYou usedw_o run the 200? ‘ ' '.\%ffj“~f
_;Martin Bl i'1 do.v (Laugh)
- Mr. Millar: hot your specialty., : | e
"TMartin- A Ince I've been: running against other fellows that
S ]1eauing me"behind ‘(Laugh), I can't, ah, - well I
}orking on my 200 like this last summer, last fall
. Millar L e T ; / B
Martin _t year I m going.to improve it quite a bit, you know,_i'f'“'
. _ iseason._ It' 85 ah .'.;-:_ : S : S
”~Mr-_Millar:f : :yOu running nOW'~ 20 22, 21? S
Martin: = - s— my fastest last year ‘was, ‘ah; 21, 9, and the year 3T'k""'"
S ;f it was 21 7 So it 8 fairly slow compared to my 100
;“Mr. Millar.-"','ii', h—huh EEg ol . R T
Martin; ! 3'{:It 5. really - it 8 pretty poort (Laugh)

v,.> Mr Millar.ffifAre ‘you finding your size, ah that is your shortness - I m

) i _‘thinking of a detriment ‘to your running? q EPRTE
: AMr Millar :-,"In the 200 I 'm thinking of especially._'.;
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.,Martin
Mr. Millar
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Mr. Millar
Martin

-Mr.'Millar: .

Martin:

| Mr.‘Millar:
‘Martin: |

Mr. Millar:
Martin: -

.Mrl,Millar;

Martin: -
~']Mr. Millar:

: Martin
Mr., Millar

Martin
Mr Millar

! ',‘Mart‘in,":_

: Mr Millar

Martln '_f'

Mr Millar
Martin

. Yeah, advantage
. will over the 1ong range if T. can lengthen my stride, like.

l'——and your style.

'1_fam11y for a minute.,

:I don t think so..

' t s not too. appropriate.

o them"

.Really well
- They're; just great, you know.
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Iy the 200 ah yeah 1’ d say it is.

.Because there are a lot of tall fellows, I would think, who
arec- : S ,

Yeah. ) R

* —-may have a - an advantage

Ah, eventually though I don t think 1t

Uh-huh

That's my problem even in the\lOO meters. My - my stride
15-- : . A

Fairly-choppy?’

--is still too short.’ Yeah. ‘Like it' ) lengthening but
towards the end you have to change your - your stride and
your style and that's what I have to work at now. But
eventually I don' t think there's - well, there's: one, fellow
from Italy. He's really short. His stride ‘is fantastic.
He just, you know, - the size doesn't mean very much.
(Laugh) » : :

onY. »Uh-huh

~

.When it comes down to that.«e_e_~_~

It's the stride, then, that you ve-—;‘

“bYeah——

--gotta get out- and work on. . - R
"If you can handle that, why you can t fail -
and. you can travel., , . S RN O

0. K. Let' 8 move on’ then here,Hartin. Let 8 think of your e

Do you have any brothers or sisters? ’ 4;."“
No.fj- | PRE S :

S0 T can't ask you how you get along with your brothers and -
g_sisters7 ' : KN SR T

(Laush)

Let 8 think of your Mom and Dad

or a minute. Generally speaking, how. do you get along withi f;f;fl

I have/no - no problems with them at all ;.
' They, "you know - as far as-g

track goes, they go out’ of their -way, -you- know., I'started

- off doing fairly well and; you know, I'd have them driving
”,to track: with me.

Ehey'd come out and give me a little
coaching now ‘and then, you know. And as‘I got a little' .
better, you' know, and” when they saw- L ‘was - 1nterested in it,,;
they really encouraged meato continue.;_it' i

“No problem at a11""' T e
- 80 T think you 're. saying that they*ve really hglped Y°u~-bf57{7
Yeah = S : SRy



291

Mr. Millar: . --and they've been very important7

'Martin:  Yeah. If it wasn't for them, you know, I wouldn' t have
' gone half as far as I have-now. _ :
Mr. Millar:  Uhmm. So, of - course, what feelings do you have?® )
Martin: * Very kind - I love Yem. (Laughter) They re really great!
' ' (Laugh) : _ ' .
Mr. Millar: I'm wondering how your friends perceive you. That‘is;'what“
» - .. do they think and expect of you? _ .
Martin: I - Idon't rightly know -1 talk to them., I think they -
they expect me to go a long way as far as ttack goes, and be
. successful,
Mr. Millar: Do you. think they have any other kinds of feelings, ah, be-

sides, you know, expecting a Iot of you in-a physical way? »
" You know, I' m thinking because you ‘have done very well for

, _ your age.
Martin: '~ 'Yeah. ‘
Mr. Millar: You're 19 a1@8§& 207 ;
Martin:  Yeah. o e o
. Mr. Millar: - They must have other kinds. of, ah, you know, feelings towards
e - You too. I'm just wondering if you've felt them, Murray’
Martim: » Ah - not really ' '
Mr. Millar: f~‘Nothing, eh? o
_hartin: 7. © No. - “ P : ‘ ‘
Mr. Millar: ib K. (Pause ) How do you think your parents perCeive you?
: " We just talked about, you know, friends ‘a little.
Martin: h'lhAh_i . . 'L ‘, |
'_‘Mr. Millar;_ How about your parents - how do they perceive you? o
Martin: yw' ‘I'don't know. They - they - well they re sure T'm going to

be successful. = You know, ‘they' re really confident and they,
ah,’ you know, - they know that if I put my mind to- something
I usually succeed. They, ah,'— I don't know. They erpect_,
- me £o do well you know. . i G e

Mr. Millargﬁ : What if you don t do. well?

Martin: = = Ah Well they 11» ah,-— you know sometimes you rTun.a bad
' L race’or. do poorly in school. They'll say well, you. know, I
} fwant to talk to you. ° Well, what's the matter, you know, %gg
you know, they try td sort it out- with me, eh? You know, ,
-they re very considerate that way : c .

Mr. Millar:  Uh-huh. P e SR e
Martime Q;;’gThey don' t really put pressure on ‘me: really, you knbw. But
oo Af it gets: really ’bad," you know, they 11 say well, you. know,

- 1f your marks : ‘g0 .way" down,,well you can't go: to that track
‘-';meet, you know. You have.- to study, you know. S

q,'hr,,ﬁillar}_:f Right 1,ﬂﬂ.“ff. T RRRE

'\

bl R w'*,vT

T
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Martin: i

‘Yeah _
.And~you vé learned that.i

- You knoqt*either you study or you don't. go._

So they're understanding but they do seem to. apply a bit

. of pressure

Yeah.

(Laughter)

No. No.
you really ‘admire? -

Uhmm . . the way he respects me. Ah he: really, ah,

he, ah,
(Laugh) And he's, ah, .

"'Why do you-think he likes you or respects you?

Yeah—*.. . ‘
I think that‘wae-— » s
--it's Trespect. - .
--the first comment you made.

Yeah, respect is.
to me more or less, you khow.  And.

As. a kind of model?.

o‘o ‘V‘
...."n
B S

Yeah.. And ah I sorta do things like fool around like, ah

- training, like you ‘know, 1s more or. less an automatic thing,
-And -he told you it"'s of value, just go out and do

“1t, you know, —’perseverance sort of idea., © .

you know.

Uh-huh. And sounds like self—diecipline too?43~
Yeah. ' h o o -

4—on‘your part.

o

Uh—huh And I really respect that.

' 7rNow, thinking back-again, Martin, in your education. Has
your education in’ school been meaningful to ydu? And if so,
“how has it been meaningful7 o A , yléj

A R
Ah like frOm high school’ and everything, right?9 o &'J,
Yeah, I guess high school and elementary really--v: f, o
'Yeah ah, Ca e S el j;'ﬁf;'
f -eunleee~you want to separdte them; -
;Ah let's see.
= let's see - to me was’ school,
_ because they always had field dey

Yeah, I'd separate them.- Elementary, ah

(Laugh)

to that

-You know, it's for your own. good you know. It -
not because they're trying to - they're, not out there to
' get you, you know, .

-'Now, what is it about your closest friend that.

- he 5,
ah, - he really thinks a lot of me and he, you know, - and
- he's: very, very close, and, ah he reelly likes me;

g
I don't know, I t&;nk he always looks up
h .

I always -1 went ‘to. school
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~Yeah Yeah I really - I went every day - every yean@of that S
“track meet or something, you know, and I really looked forvard
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._Martin-: e

B Mr,fMiliar:,

: It was from Grade 4 on.
-looked forward to that day.

rvaou know, it was my day to do well, you know.

e know

get a lot more travelling, you know. -
“-and you re, you know, working together like.r -

 Uh-huh.

-~ up a team

_'And it made a. big difference.f

all,
‘Right.

Uh-huh.

And, ah, . ...

This would be the upper end of elementary, or right through?
Abhh . .. e ‘

Can you remember7' L :

I always, you know, -1 really N
.And, - ah, in high school I . Ve

Why did you look forward to that day’

Oh, T - well. 1 always did well. And 1 feally enjoyed myself
I really wasn't .
tod smart in school, you know.. I'wasn't an A student, you -
About: average. 1 always could excel, you know - one
day_that I knew I could do well, you know. :

(Laugh) _
Well, sometimes we had ‘two days which made my year.
Uh-huh o L '

‘And, _ ah, then I went to high sehool Ah, h;gh school was, ah
mbre meaningful, you knoy. Ah, I met a lot more people and
There were ‘more’ teams

s

(Laugh)

Right. What teams Martin. did you play on?

Well I was on a floor hockey team or, you know, the track

.team and basketball, you. know, - intramural .of .course - and

you know, then the clasaes as. well you. know, working together,; '

'Uh-huh

And,. ah, you knew who .was good and yqu could, you know, make
Ah, and then all - we did a lot of travelling as -

vell - you know, went: on trips. -And it was a lot. ore- educa- .

; tiqnal You got:,to- meet, you know, people from different ;'
o areas _ T o . : '
o LR RN -~.“_ S ‘
Right.'.' S PUAT e ;_ St

. _
And ah then at the same time

I was travelling, ah, with the track club, you know. 'And the o
teachers were understanding, you ‘know.. If you went: away to.a -

" track meet or -:you know, they'd ‘say- well where did “you go,'
' this time or, you know, e e

-

"Uh- huh

";?\Tike they were very understanding. Same With the“{eachers-

hey, you know, = they wouldn t. be - they weren 't too bed at .

So it sounds to me. that your 're saying what was’ really R
important to you, and meaningful ‘Was’ aaaociation with other
people--;”- : e . ,

V;Yeah ‘;l,.' iz JQ 'i‘f,?-" | |
.,—-particularly in sport. SRR 4f¢y,' S f”.ug;vf_rf
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"Yeah

| Yeah

Yeah-“right.

P

Ybu~knoy, that‘e the'way I seehit;
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You know,. like I notice you “haven't mentioned any of. the sub- -

No.

. jects, like math or Engliah——

~

' ——things like ‘that that haven't been too meaningful
’ You know, well I enjoyed, ah, some’ classes like biology.<

the sciences I enjoyed, you know, ah, particularly biology

Right

A

o1 enjoyed that throughout but, ah, . . ..

Yeah that s what I m into’ now.

You will?

' Yeah

for. y0u?

. Ah, let's see.
" looked up to them - ~they were more or less leaders.

i_An extension of that v
I will be into it after I
”Right. P

--this semester.
I'11 be, Anto what I like.

¢

Y

| And this is what you re into. now. really, isn t 1t7‘

“Now, how would you': describe the people who have helped you
.- either 1in school, Martin. or ‘out of- school
ucharaeteriatics did they display ‘that had particular meaning

" That 13, what -

4

Ah mostly that 1 highly respect them and I

And,,ah

at the same time, they' 're, ah, »very, very human - they're
understanding, you know =.they, ah, ah, . . . You know; 1if

' they saw you had problems, they'd, yon knov, ask, you know,
~and,’ ah, they'd talk to you about it.
well I'd say they'd be, ‘ah, friendly.

they'd be - you know,- they'd be. fairly easy to talk to. f

.Uh-huh

‘j~And ah let s see.

-._-—that you mentioned
" And, ah

"This next question is very similar Murray, and you can S
. answer ‘it the ‘way. you: wish
'.admire and why? ' e

'.- . ah

That 8 the human part-- L

" that a about 1t.

What kind of people do you )

-~ Ah, T admire people that, ah, are self-sufficient.
.. you.know, "~ they have a goal in life and they g0 out and work
-at it and get, you know,'- 1t doesn t matter how they go )
:about it.. : co . ‘ .

S

' (Pause.) B, that they be talented.

N

They re,i

(Laugh) You know, after a few more eemesters 4

And, gh, they had ~ . .
“You know, usually
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Martin o
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Mr Millar.fjg;

'.\ Martin

Mr Millarbr

lﬂartin:

. you know,’ kind of this way, : :Martin,
people that you- admire can be self-sufficient' they should be ;
--self-disciplined-- ‘ S :

C Right. T e
"~ ~—-ah, should be understanding and flexible.

‘ ;”Problems around us that you see.

: leell ‘the racial problem, 1 d say 4
~.-you know, really ‘why there should be a racial problem. ‘be-
_cause there's really no difference between us.: o
p’different cultures, you know, clash but because of Cultures

we gen racial problems.< I RSSO

and, ahy ..

’ fiMaybe you see it - in track o
'--athe negroes. and the different -races that: you see- running’ with,‘i:-{
,you and against you. Do you see any kind of discrimination “}”f.,f

| vthete7_,‘{

’7-_Ah ‘not discrimination that I d see, ah - like, ah, thére s .
o no, ah,’ - well at- the univeraity there s intermingling among;f-t?”

) R 295

You know, that they have been fairly intelligent._ Ah, well .

adaptable to different situat ons. And . . .
Flexible at it, it sounds like. -

-Yeah " You wouldn t be too rigid—-.'

"Uh-huh._ ' ‘ .
' ——because, ah, you wouldn t get too far.
' Right _ ; : .
. And, ah, they d ‘be understanding—- :
Right. o ’
"--and, ah considerate. ' R "\b : LQ

0.K. Now, do you think those qualities, if T ¢ n sum, them up,.”
You mentiog you" think of .

Yeah! . . . ',‘ B .
Do you think these qualities apply to you? -
Yeah ' . : R ‘

0. K.‘ Now, y§;>know it s.- it's eaayJior us to be - to become :
rtin—- ' R o

L That' s true.

" —=and not to be too aware of what is really happening, you R
" know, in the world B . y o p

~xYeah. ij o ‘;‘

L~

In your view, what are some problems in society that should
concern us all’ A :

“Problems in. society? Ah - ;t‘f: -;L  ;lﬁokf

It s. ah,5r I don t see, .f'

“The, ah,

Uh-huh Uh—huh
.a.}i,io vl'.l_ e BRI . B . o
I m wondering if you see it with

B DL

o
i
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Martin o

Mr Millar.
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Mr..Millar:

Martin :

Mr Millarf.

: Martin :

Mr. Millar:

Martin :

'Mr. Millar.,'
" Martin - -

Mo Millar:
'.,Martin;:_:'. '

oM. Millar

Martin Jf

ﬂMartin:if

e

1.{} Mrpiniilgf:f“

.Mji,,

“ the athletes, you know, rp
. But, ah, in some places,

© gate together, you know.’
"right, you know, but that & the. way it is. .

,»in (Laugh) quite a fix.

~_7You know, you 're just narrow-minded rigid
" know, you're right and that's all there is to it, -

" .social problems.

-'Where do you see that, you know, ah .‘.1.quﬂfe

_,Well, in the underdeveloped countries.v
-3*education system there, or « Wl

Yeah, very poor.,

,ition?

.x’fIt would be education.
' ah, live tozether and . understand each other. a7

[‘What do you expect = well, we 'Kind of touched o this befora },’~v[
but..- what do you expect to do with your life, and whyq IR

)
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ardless if you 're black or white.
ike down in Toronto and’ other major.
ah, the black athletes tend to congre—
And, ah, I really don't . think that s

centers, I find that,’

’ Right_] It's the way it is. I wonder what we can do about -
- that. _ S
If . .. »f‘l”: . .
' Well, 1 agree with you that's the way it seems to be. ‘
" Yeah. 1f, ah, - I don't" know. _ N - -
1 wonder if that 8 bad actually._b? f’h-: C .

A . ..

You know, I think black like to associate with their own kind.

Well there ] nothing wrong with that really, y0u know, but \
they don't associate with .other groups as well Then they re
(Laugh) »

0. K.» e , S . :
You're not - then you 're - like you 're not too flexible.,l'
(Laugh) o ,

" That' § right."".,j" ‘l o f; -'1'”",1', ;”"' *Ll

You fhgure, you
It doesn't:
matter -about- the other fellow. ‘And, ah, - ah, well, you know,.
We ve got over population and ah, it's,-ah,
- that' t a problem. (Laughter) Yeah, but what can you do, kS

37you kno

P

You know, there 8 no -

..Or Af there is, it 8. inadequate and very Poor. J*'l"

And there & no, ‘you know ~ and- level of

civilization does not exist. .Most of ‘them, If’ you.re unedu-

'cated, you re low on the civilization scale which, you know, S

1;.Uhmm B e e
‘ »f;And yet cultures are rising out of that.w
o iMr;»Millarﬁl g

What seems to’ be the key, then, really to overcoming things ?fﬁﬁn_»
like the social problem, the racial problem, and overpopula-"f;t

I suppose educating the people to,



!

.

Mr. Millar:

»

D@értin :

‘.Mr,_Millar:

- Martin !

- Mr. Millar

»

: Martin =

Mr. Millar: =

Martin : -
' Mr.fMillar:

. Martin

‘ Martin :

: Mr Millarr -

Martin

Martin :

'“:?y'er;iMillarrg

PN

CMartdn z:oc o

. .-Uh—huh

T wouldn t do that at all }‘31y;
.7 Just, ‘you" “know =T’ think it's = 1 couldn t do that," you know."” 0
- “After travelling around and seeing what _the world has. to’ Offerii.f;
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,More of that long range kind of thing, Martin, rather than '

the short range we've been talking about.

Uhmm . . .. what 4 want is, ah, always - T like to. live to the
fullest, ah, want to enjoy. myself,: wsnt, ah, to have thg feel-

_Aing of accomplishing something at’ the same time," you know, .as:.
-enjoying yourself, you know.,

You know, just sitting arouﬁd
doing nothing all the - time, you say well that was' just great,
you know._ e :

(Laugh. ) ‘The Archie Bunker Syndrome.'

’Yeah You know, you just sit back and, you know, have a beer

or something (Laughter) and say this is great, you know, but. I N
don't think that 1is living.

That s existence, eh° N

Yeah, you just you know, feel in a daze. And ah, I like to,
ah, travel around, . you.know, to, see. and getting to know dif- -

e ferent situations -.not’ just the. same’ old routine when you '
o wake up, go. to work, come back and——vT~' - .

‘Uh-huh

_-watch TV, go to sleep, get up - the same old routine. ' M; ré?:_

. But don't you find. yourself’ getting into-a- routine now at'the
- track - like getting up, training, studying, to bed? Same
\ vthing next: day._ S . s . .

. .,:-.,Xeah ah’ '--
. Mr Millar.:f”‘

'".4Yeah fdr ‘about - for the first part of - the semester it has
. been, but it's going to change.,
‘we'll be travelling a lot, you know: - P

. “have some sort. of routine that, ‘ah, - like for - for the longjf;vlf

- term - Tike I .don't want ‘to do- that for the rest of my . life.g‘g=
"You . know, 'T want to maybe for 4 .or.5 years, ‘8ix years of my. v

T life 1 wouldn t mind’ being én athlete, ‘but I want to be some-f;f;f)

.thing else after that, you know._ : L

f;Uhdhuh ‘ , S T L

'ffFAnd maybe\lo years 1ater do - you know, do someth1n8 else-§r3ﬁf

. 7. Just to move around. - : - e -
Mr Millar ;';

Isn' t that a routine’,

i

And,- ah you, ‘have to

(Laush)

,,‘ -

Change, then, is important, eh?

'Right. e S
’VUh—huh Right.‘ I don' t want’ to, you know, stay in one place;fflj*?
too long, yQu kriow. ;E, s : 7v!--,, o S

,;How yould you like to work in the mill, now, for the rest of ;ﬁ_jgc
Ayour life? o . . i A -

(Laugh) No way. (Laughter)

- dt's, you. know, - it 's a shame to stay in one place all your

- Mr. Millar:

- ‘life, I think
ﬁ .Uh-huh

(Laughter) Definitely, like‘_?
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oo : P e

Martin: | ‘You. know it seems like-a waste. , _ _ :

Mr.hMillar: - You feel, then, that your generatiOn has ‘had this advantage L
.. - over, ah let's say, y0ur parents generation.Martin? ‘

Martin : -~ Oh, yes! There B no doubt The travelling that my parents

B .. have done - from hére ‘to Winnipeg --ah, you know,~when they .
were children was- really a,big trip. . But now with. ‘technology
- .and everything, it's really made a difference. It's: made L
. some difference, you. know. +'You can go anywhere you want, =

~ - really, if you have the money.A (Langhter) e

Mr. Millary’ Right.. , g
,,Martin pL . Even if you don' t, you can hitchhike, you know,.ik.

Mo Millard  Righe,yeaho o
. Martin} L It doesn t take really all that much to see the world

‘s

'--Mr;_MillarEv';hSo really you re saying in a sense that the world ie at your f. .3;%

_ feet gauged by your: ability. g e
Mr, Miilar:'Aﬂ'Yeah. Tl e e T
.'-Mér;iﬁ:-; - r.Yeah, and if you have the ability if;hf.&'fA

'AMr.bMillarE'”v.And the ambition._ That 8 another thing. ;f.l-t ERAEEES
: - Martin‘ 3*f~”'i0f eourse-_;' R o
Mr. Millar ‘~T And perserverence, if you like..s

: Martin T -f.Yeah You know, if you want to.. Some people like, you know, o
: .t te stay - stay where they are. They re, you know, safe and .
T they re - they enjoy themselVes, you know, - It depends what
you 1ike, you know.- You know, what you want from life.t:

| Mr . Miliari'? 0.K. What are some things that you value in life? .
 Martin: ﬂh'Value’ ” '_ o SRR .F5,.-5;; g
. ' o ;,_'j-u~37 h,t..r§“/ RN (R L
S Mr Millar.,f _That you prize. o S ';.,.~‘;..=p :_~-:.;-, /y..a

o ,Martin - Ll»ﬂThe main thing I prize is, ah, - ie my health Becauee it 's o
' " 'the - it 8 all’ depending on_yeu, you know - you heelth._ e
_3Nobody can take ‘your' health away from: you. reelly, you; know.'m
Unless, you know, they (Laugh) hit you in the: eye.or some-- . -
. thing, but . ., :Ah, something You work for; you'know. It 8
e inot - 'you know, borrowing health’ 18 1ike ~ it's up to:you to; R
e jmaintain your =~ ‘your health. If ‘you den't, well, you know,
o it's ~it's your ‘tough- luck, yOu know, 3ome 'pedple - well '
“‘that's what; I prize. And, ah . i .your: health, -ah,. - that S
" includes freedom of ‘sickness from sickness.  You see 80 many . ;:Av" -
--ereople that are, you know, crippled because of ah, dieeaees"
”;,—-polio, euffering from, ah TB. B

‘.‘Mr Millar ,.'Right.- Does health mean more than that to you? You mentiOn . ?ii;f
R , f,freedom from disease. R T - “(J\vx_;_:_;;;»--
: :Mr Millar ‘f That is a form of health 'y{f‘3_>fi[. ST e e e
;“gMartin-;?r}rf:iYeah Gl

‘f,hr..Millar;'.r But yet there are a iot of people that are free from TB and R



lMartin;'
Mr. Millaf:

_ Martinﬁ

U Mr. Ml
| Martinr
Mr Millar
Martin B

M Millar. ﬁ.

Martin

Mr Millar

Martin

CMr. Millar.gn

Martin 4

Martin‘ d?i
) Mr Millar

' Martln

nr Millar(»f

rmrtin '?'

Martin

.*‘er}lhiilaré_

o Martin

,“--and yelling at the wife, eh?

CMr, Millari‘i

-i That s all you know.-ﬁ 7557f;;;;;;;4éd“?

’ what you re missing in life really Just‘go out and to to a
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-70ther kinds of diseases. And-fet,’thef‘don't seen to be:

that healthy

Yeah. R

What are some of the other, 1 wonder, components of health?
'~'Other than just freedom from disease.” :

Ah well, 8h,'- . you have to be. 8h, ES welI y0ur environment.
~. the way you're’ living has ‘to’ change or elge’ you'll get into -
'this syndrome where you're . living from day to day and you just,

’ you know, get dull or you rust. = SR

"‘Right. Let s call that the Archie Bunker Syndrome.??;'.
o Yeah, 0. K.; (Laugh) i B

' th s something like that, right?

,.a.Yeah And ah At dulls your senses. Ah . .g. if you re not,

.. ahy - weld 1t depends.; If you ‘don't" enjoy what yOu 're doing,
'you,gahﬁ/,/you're”ﬁored ‘and just, you know, 1iving - you know. R

--doiﬁg your work or. something. D . o

Now, you would consider yourself healthy?
Yeah , _,- St f q’ ORI
Yeah.. That your body is strong?

-Yeah Physically and mentslly.a':‘ ?ﬂfiﬂﬂ“,riihfn
Q Right. ;f1"5’ ' - o

Hopefully. (Laughter)

Right. That 8. the psrt that you haven"t touched gp, really :
is the mental aspect, although you have'- you talked about the 5f.,
Archie Bunker Syndrome i o : T

o Yeah..o f;r---~_ *;“tf :5th _ftsfifff'f:”' :

- Getting into arut snd sort of coming home and having a beer i
and Watching the TV--;;_; e ; | s

Yeah

Yeah , . T AR R
That s a Part of the mental \\g ;JEIA”:Q L
Yeaki, 'And, ah, well, ' be - interested 1n’ othy

er.things be:’fi"
sides, you know, Just’ working. - You' know, 1ike you got: to.

7*]_ enjoy yourself: at’ the same time._ It's all right -0 work: and, .»rdzf
© you know, train all your 1ife and you won tx- you_won t enjoy

life unless,.i.;. B SISO S

Yeah, you know S0 it.would be. interesting like thi“~,f ne

thing I'm trying to do," like getting interested in other t 1nss .
- now-rather than, you' khow, just ruaning track, Thet 8 al,fI've "; ;
Sddd- for, -you know, ah, (Laugh) - foy ‘the’ psat you “kno ‘
-9 years.>  You know,. that 8 - you know,* it's: all right toa "
‘certain. point but you" should' g0 beydnd. that. " You: don't: know

. .
L



‘Mr. Millar:

_}Martin:
Mr. Millar:

‘Martin:

- Mr.'Miliar;fj;
-:Martin: '

Mr. Millar

Martin :*a“'f"

‘ ‘good show and you read a book sometimes, you know . -

--and undenstanding in other areas too. G

_'ZIf you 're: too narrow minded, everything passes you hy.,
©1f ‘you ._,;.'~-. R . 3 S

- - Mr Millar -:%‘
vaartin :

. And able to. communicate with others.;
- Mr. Millar '

*I,Righc.
) frustrate yOu, or irritate you?/

B ' i.,"lidtle b°°th3 YOU 80 tO. or. you have an oral exam.i‘ej.
D Mr Millar‘,f : SRR L _ ,

' f“Martin nﬁ
M Millar 51;

‘,Yes._-.' , e e
lfernd I don t think they re fair.
1Why not’it ;}‘

lffOn the oral aapect?

.Yeah right.-
“Just. shoot the questiona at- you and 1f YO‘"don

f;No, no I m nota

300 -

talk to othe eople, you know. The, ah, - you,: ah - your
range in knowledge - you know, 1it' 's better to be able to talk

- to people, you know, about. different things rather than £0.
'earound the track for the rest of your 1iﬁe, you know. .

1: /But I think ‘you'd. agree that 1it's important to - to beCOme .
- narrow if- you like, 1like you have in the aense in track .

erah To apecialize in’ something.< o
Right. And yet-be open and flexible--,-¢ ~
- Right. ' o

That's
Are. able to flow around to move around.\i*f_73 -

It makes a difference..f7bh"
Now, what are some things, Martin.that make you angryf;'ex

"fMartin _ 'F.L Ah let s see - that s easy. (Laughter)
N “‘Mr. Millar ;3iTGo ahead. Start anyvhere you wiah.‘,p
o Martin. ‘f ;{Writing a biology exam.; (Laughter)
Mr Millar"f zRight. : '. e R T e
o Martin , :;bLab exam - that a frustrating.- Afterfatudenéfforgit};;,QQf;Ifffﬁ‘
e MillarQ'f Uh-huh, L ',fﬁh':f“'”" o 5 ;
'._.‘Martin ]f:--getting questions that ~”you juat, you know, put so much ‘Lii¢,3
' .+ . work into it and when it comes down to_it; not: knowing it or
fﬁ;"lnot, (Laugh) you' know.; And, ah; well.it doesn't o tter how _
P . much studying ‘you put into it.- It's’ aomething that,'ah;'4ﬁw5””
e © wWell, it's kind. of, ah, - 1like 4t's. ‘a lab exaw - it's two: .
L ‘rtypes, like. You can go into, ah, i~ into a; lab and like, ah, i

(Laughter)

And I juat crumble. (Laugh) You”know‘?th'

P e e f?YOuraelf I find ia difficult.Ap’r

- Umr. Miflar:
e T :and flub it.
S Marein i,

And I. don t think you re T” “to ‘nal

If you know it, you don t,vyou know

yA g
But trying doean t hurt.zpp; ;i;,-'
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ll,gMartin

Mr. Millar:

‘Martin; .

Mr. Millar:
Martin ;

Mr Millar',,.

Martin
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So do youﬁfgve oral exams out there°' Is that what you re

'.saying, Mattin ?

'Yeah. And, ah, it's worth 80 much of your mark too,

(Laughter) Yoq know, ‘and ‘you're doing really well at some-
thing and ya go. and bomb -it, . R

What percentage might that be? . , 1g.(
It's; ah, 25%. SR T
Uh-huh, B LR

 And, ah it 8. hard on your marka. (Laugh) And ah h,.
" 'let's see. " Oh, in- frustration. . Uhmm;, when you! re, ah,

,' . ‘when you re working for a certain goal- and, ah, something

w Mr Millar

Martin

_ that! B,y ah, not - you have no control. over. comes along and,
you know, get injured or, ‘ah, somebody tells. you the. wrong
.. time'or - with the race’ or something, “you. know, - Or you have
' .an_exam and, you' know, you forget. about it, you know. “You' :e _
'saying you Ie. really keen for it and then you miss it, well 1Tf
Vah,--i o , R - . s o

.~ Uh~huh, { Y 'f5r'fh“;fi L
)_'——it gets frustrating And ah you know, you put g0 much L
‘work into it. : - You know, and sometimes it's your own - fault.-,.:"-

'~‘;Usua11y, you. know,.when it s not yonr>own fault, it s the Q_f'_;xj

.i“Mty Millanf:'

- Hr, Millar

L 7u'Martin

' “'_’Mr Millar

_ ‘fTMartin f."
e Mr.”$illar o
©oMarethil o

_‘gfﬂg“Martin
T Mr Millar.f

"tSYeah and you--l-}:‘ S ;-

; vhwf-—and the training aapect.:f

o _Martin-,fj,

el Millars
‘:?1rMhrtin 5?'

o Miilar.ﬁ]i

e .Mmm o

._-start blaming yourself. ’ Ce
ﬁRiBht- “-3'»v. R e
-*.{erah for being 0, stupid.m ;},?cfjf'“ o
.ﬁight RT';1= g: L

" You know, you should have done :his;
L hat., : o

L Mr Millar ghji
| ’%,;Uh-huh Yeah

;fﬁDon t thfnk too deeply«_ Just'what ind
-gj.you'd be? :

: most frustrating. .e’” . L RO
0.K, You mentioned you don 't have any control over some of Lo

: ;these things, or it's difficult to ‘= like 4n an Anjury. You;j,g}f
“have a“lot of. control over that I.would think--‘j:,e'ﬁ'_v R

",gj7}’j; - .

e Mr}f“ifla?{:)r},; wa*, suse.)




© Marein:

Martin'
_'Mr Millar:

Martin )

Mr, Millar:

~:Martin )
’ Mr Milldr

Martin

W

'Martin _
Mr Millar

',‘Martin

: ‘Mr Millarf

, 'Martin ‘
:iMr Millar

Martin

"J'Mr Millar,‘h

A“Martin

o Mp) Millar

' .‘,_Martin.-:hvj fh
y f}f;- I don't. know'- something like that = maybe I"l_be an eagle
oo or something, you, know,,f when you're up ‘there high.: .

g T';j,Mr Millarowﬁk
‘fg'Martin |
oM Millar-t

&

A bird.

“'the placé and they' 're, ah,
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Why? BT . e
Ah, they' re free. You know, they. can - they travel all over '
- their range is - ‘they travel

"raround, ah,_f they re’ flexible, (Laugh) you know. ‘

.In that they can move, you mean-- h:"

‘iYeah.

"'.Yeah
"make the- thing, ah, ‘they want.

—-very soon?

And they re self- Sufficient and they, you know,'— they
Some birds - -are lazy and. they

fﬂdon b make ‘much (Laughter) out: of themselves and others, you
,:know, are 1ndustrious and. others,.‘.e. S :

' Mr"Millar:_ﬁ

*LfWhac kind of ‘bird?. ’f’-.jn~f;?" et

"”You know - The Birds.,

' EYeah.

‘Martin._;f'7i“

v

Mr Millar

.{iﬂf:Mr Millar.
e nyartinf*;':jt.*

,‘;;O K., Martin.(

So. you'd be the industrious bird?

We11,;.i.;.t»

(Laughter)
(Laugh
Just be a bird 3t (Laughter)

T don t know._
)

y kind (Laugh)

 ’fo Ko

Vel ah,
;ﬁﬁighbifd‘
*'ff'Yeah
.wi_It so%? s like Sesame Street.;_:-zgﬁ

maybe a. ~'I don t know -'a big bird LT
(Laugh) ':5_1153z-‘ N v[?‘;q1v74.54 ‘f‘ f»:r,-, S

e

Sure. Laughter) Ybu re safe then 1f you re big, and, ah. ~

:Th&t 3 a reBPected bird, too. e

With very shatp clawe. ‘

Maybe thea:ast qﬁestion,

e Milder:

;~‘;athink'1$$='f’4‘;i:}x
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'; Mr. Millar : TO'help educate thenm.

vMartin N liYeah help educate them. »(Laugh) ,Td*solée a lot of the -
N '»problems. . B ' S
Mr;‘Millar: S0, in your way whatever. you become when you finish you d
o ' help to,

-(ucate people from that vantage‘point-—

Martin: - Yeah, §

Mr. Millar: yheferenee, then whatever it might be? You

;e, ah coaching in track or--
«Hartin1 , : o o
_ Mr;'Miilar:
B Magtin: =

Mr. Millar: fl Well terrific, Martin" I ve enjoyed asking

ﬁions of you. Best wishes in you;?caree:.
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| Autobiography--A'SUQgested Outline

The foIIowwng topics are meant to stimulate and QU1de your
thinking in writing about your life. Feel free to add othér. po1nts
- of. 1nterest regard1ng your life not mentioned beIow .
D, ~Ch1Idhood Inc1dents-—that StICk out in. your mind;

. 'SchooI Inc1dents--that had part1cu]ar mean1ng for andrto you

. JReIat1onsh1p w1th Parents and Important Inc1dents T
D. {Relat1onsh w1th Brothers and S1sters, and Important Inc1dents
“E. ReIat1onsh1p w1th Fr1ends and- Important Inc1dents _ |
F.' Hobbjes. =~ ;'f ,'_‘:_f - '1f* :fI_,'f‘f "-i o
@;f-Interests”‘ | o Sl S
H: jBooks--wh1ch book(s) has(have) had an- 1anuence an your I1fe
- Ii'yImportant People--who are they and how and 1n what way have . L
. they 1nf1uenced your Ilfe : . SO .,‘,-K.‘r;,v o
o v ' ' '-;”1: et
;J.lfCr1t1caI Inc1dents--turn1ng po1nts in your I1fe§ %:m.;j S S0 PII
Ko Where do you f1nd secur1ty? what things make you feeI anxlous,;ji«i L
. nervous and’ -uneasy with-yourself?. what th1ngs make you fee] E
'happy and at peace w1th yourse]f? .

L. ]Goals--what did you expect to do w1th your I1fe when you were ’hv7"7 v
/. younger?. What goa]s do. you hold for yourseIf now? TR :

M. AVaIues*-what dp you "pr1ze or vaIue in your I1fe7

I .."”.l-‘:' -
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'?ﬁ;?”fschool but I'm. not certa1n yet

. Autobiography of Don‘B.

I' was born on December 12, 1955, a]ong with my tw1n brother.
Alan. This date is also my father s-brithday. and I was named after .

~ him, Donald Norman. Both- Alan-and 1 had'a bad start at schoo]

‘both fa11ed Grade 1. "Not through' stupidity but - through laz1ness

. This méde ‘us feel very stupid and sad at the t1me.gbut when I Took .

at it now,. I'.can see that it benef1ted us, Last.year we were both

honqur students (as we have been a1l through high- school) and th1s .

,year Al is on h1s way to becom1ng an; Ontario Scho]ar ' f

1 never had a real reTat1onsh1p w1th ny mother She d1ed when

309 .

’ 3]1 was -7, and up to that time, 1ike all little children, I was tota1-: :“

ly dependent on her. I can still. remember her face and 1 can “imag-

“ine her- standing right here. -For several _years: after she died, it
- hurt me very much to talk: Jabout her, but now 1t doesn t bother me.

! guess I have grown upa 11tt1e e :

1 am not very c]ose to my father as far as commun1cating w1th -

up the way he did. He seldom’ goes out but stays:home and looks

. after us. Somet1mes for his: own. "good we -send- h1m out for. the -
~afternoon and tell h1m not to' ‘come back " before supper. -This: was
the first Christmas that we could afford to get him. something nice

"7~'ffh1m, but.I love” him very much. I also respect him for bringing us_ S

" and fairly. expens1ve, S0 we bought him a- rocker rec]iner chair, .#‘ff;gﬁa‘f'

"ﬁwh1ch he rea1ly enJoys and appreciates

B “i Other than Alan, I have an o]der brother. Ed. who 1s in hts

 final” yeéar-at the University of Manitoba, .and an-older sister, Marg»f.f‘f"-"krff

~:(or "Muggsy" as-we call her). ' She’ works in Thunder Bay now.. 1.

~think. we-all: get along fa1r]y we]1 There 15 always some disagree#';iffii"77°5i.v

¥ 'ment but 1t s not too ser1ous

e My main’ hobbwes and 1nterests are cars sports and women (not LT e
. :jnecessar11y in’ that . order)"’ rea11y enjoy’ working on cars modi- '’ -
.-+ -fied for high perfory ance, ‘and I may- "soup up" -one’ myse]f S
{Ls:f:sp?rts, I enjoy any me or act1v1ty 1n which you must exert"our-,[;;l
!~‘3-se f. L _ o oy - S i

f**{; I fee] the turnlng po1nt 1n my 11fe IS rlght now as I decide
to go back "to school or continue work1ng I think I'l! go back to

R For the final category, I am going with a very nice. good look-ft?f,{ﬁfrﬂagff
i (,1ng your 1ady, who I do love we 11 see what develops from that’ ' :
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": I feel secure in myse]f I know I have the ab111ty to-be: se]f-<l" :
sufficient if I.have to be. I have fr1ends who T can depend on’for »
he]p, if necessary, or even adv1ce when I need. 1t - :

. I feel uneasy when 1.do someth1ng wh1ch I haven t) done before
and -this. nervouShess actual]y he]ps me.- to do- a better JOb of what
- I'm try1ng _ . ! C

When I was younger, I wanted to be- a mechan1c and now f a]-}ff“

fumost am. "It's the same. type of work as I'm doing, and now I- want‘g;:.leai,wqf

to go back to schoo? and then to unlvers1ty and get a degree 1n
,eng1neer1ng : v ; R L :

| The tthg I pr1ze or: va1ue most in. my 11fe is a sense of hu-* NS
_mour. Thére are too-many people walking -around without sm11es on, e
- their faces Maybe that's: why L try to cheer them up. R o



-3

L abtearaty of Pty .
A CHILOHOOD INCIOENTS .~ - :

There are.many childhood incidents that stick out in.my mind, - = .
“one of,the.first:being:when:wglmQVed”tOfKenora._-Ne)ljved‘0ver*on' IR
: Park“Streetvfor:awhi]e,~thepjmovedrto-Pjhgtreét.-:Iqremember7the‘ o
first time I came:to the*hOusé.:AIt‘was-SO‘émpty'and-&}l»thefwalls<fvr;.m_ e
: wenetbare._fln‘some;rOOms*the’waJISiWere_not.ffnished;;il'can'tt' o e
remember -when it -was finished, but 1 guess within the next year it - .. -
_ WaS~:fThé’firsttmOtning;WQ”liyedfinfour.new{hOUSET(I:think}it*utsx,,j,'.__f“a 
- the first morning), 1 remember going outside to see my Mom in ths - = P
front yard. I think;lftememberjasking1her“if,wefWOqu‘make'friendsV;‘.:w',.; :
“here in ourlnew‘ho'ee.LShé.ESSurédﬂme7that-we'wou]d,'rlﬁwas.about.-*5 ‘;._f*
1f4_years_01d.when-w¥;m0ved here. = o e

think that I had a verv haopy.childrocd. o jJ.}}vff}_f.;_ IR RIPETRRTR R

, 1 thinkthat I had a very happy :-chﬂ',dhOOd”-j “Qur: famﬂy was. 0T L

E very close when we were little. We used to go for a Tot of.pic- - -
‘nics; ‘camping” trips; and other outings 1ike that, We did every-- .

* thing together. We ‘used.to.gc on a trip every Easter. They were .~ .. .

' a 1ot of fun. ‘I had a Tot of childhood buddias. . We-played many

- games that required a lot of imagination. - We dressed.gp in S .
.C]Othes, bNi1tvtree]housésaaﬂdjP13¥€d'3310t*ofvmakeebelieVefgamegfi5-T~,1._—

- Christmas was always a very special time for-me. . It was always -

*.“very happy and fun. "My fondest childhood memori
| Christmastine and the summer. . - - . .

.A'z ;;'B;j1PUéL1C $CH0OLf:‘--lf}iff\f”:,vl\f,g,;:, L e e
L e e T g R e i
‘:5139'3P”blicjsq”°°1fwas‘a-hapPYthme‘er'me»*“‘heregwere.aﬁfew;badpyﬁ_~;u;_ et
. moments but gengr317¥~I¥'°°k7ba¢ki°":th97yéaﬁS;ffomﬁkfndergartenf; a
§0 Grade 8 happily. I remember when I was accelerated in Grade 1 -~ -
_ to. Grade 3?”f1'CQ"'Stjll'hear5M*5‘lC°°kftélTin9_the»class¢atgthg‘:1 ;”;;

~end of the year. " In public school, I was involved in.all the . . /.
© .- usual activities,: sports, and the festival, for example.” Ihad- ..~ " .
~ - some.very good friends then, but now we have drifted.apart. 1.

B _closeness. AS,.UF_??Qu.ﬂ'd,jng-.-_-_:t-hes.ej \f"'"e?‘vds“iPs-f'aist'.;fhgr‘e;ang;-,,;a'-g.,,_; 2. same

jisti1}_ta1kftbithem whean#seeHthem;Ehpwevér;WbutLiti{sﬁ}t!théigémé)H‘.; 3?}T7‘hu .

'”’ ‘ijedia]mQSt’aj};mY?tea°hé"S?f"T“eYJW???Valﬂaxs;QQQd;tqgmg;gr;,.T;ﬁ'f- o

+ . think Twas very lucky that way. .

lf' ';i waS c1dSéFtOlbo;h;myjteaChers;and_c1assm§tés;;

persulut high school was something else. I was always fnvalved fn
.,1act1v1t185jsurnoundihgfschoolf1ife;f.My;begt;frignds%wgrgfmaﬁe;tn%?!fV»Tv"

- high school and‘goodétimesaWerefhadJ';IxamﬂverYECJbSEVtoﬁa- umber - ; o

. of teachers at the school. I think that's something specfal. 1 =~ ' .



T really value,thOSE years.

'l;frl3]?ﬁ§§1

learned academtcally as well as soc1ally-~how to get along in l1fe

I

1 was a cheerleader in- h1gh school for football and basketball

;for all five years. " We really used to have fun at those. games .- .I.

think that had a 1ot to do’ w1th how well 1- -got to. know - both' my

teachers and -fellow students, "1 felt very happy and- proud in Grade “;s_ﬁ-'»k'--

- 11 when we won a cheerlead1ng champ10nsh1p 1n Ninnlpeg

Another act1v1ty that sticks out is, Outdoor Educatlon " We' V

e were the flrst trial."classin Lakewood to have it.  We were: a group

of about 30. We 'we

on’ camplng (canoe) trips; 'snowshoeing, and

. hikes', ' By. the end. of' he year, we were very ‘close.  We also had .

to spend two days. and' wo nights alone by ourselves in the woods
It was on'an; 1slan It was a real exper1ence ' S

Also in Grade ll I went over to London, England, and Vlenna» _
we had a fantast1c t1me "1ty too, -was-an experience I'11 never A
f0rget I really want to travel ‘and see the world out there.-,,'

I was very groud when I graduated w1th all my fr1ends last e D e
June;: It was an’ extra spec1al .evening. T had ‘mixed-emotions-~ ﬁ-.::ﬁ e

\happ1ness for 1 was.going on out in the world, a.step forward to

university--but very sad because I was leav1ng some of the best jffifl
t1mes of my. l1fe beh1nd me. S 3 G

c. PARENTS

1 I th1nk that I have a very good relatlonship wlth my parents
I feel that I can. talk over ‘most anything with:-them.  They have. "

-always backed me. up: in any ‘things ‘I .have done’ throughout my. - life:

We have definitely had d1sagreements and I have often ‘been” told .

what was. the right thing: for me to do. " But I ‘think that. when we - '514;7
‘have. not. agreed on somethlng, we've talked. it over: and: have usually
icome to a common understandlng, wh1ch I think 1s very lmportant.

I really reSpect my parents in many ways and think verx h1ghly

of . them both. : An important incident concerning them was: this past

‘accepted in nursing at the Lakehead-but was undecided 1f 1- wanted _;;;;.
to go there. My parents. left the decision.iip.to me and. sentvthe, f.n*iw .

returned if I decided not to go there.).' They gave ‘me a lot of
port at’ this time when I was very cqnfused They did noti'

spring. .1 was unsure ‘about where I wanted to 9o to 'school, I’ "Was-.

required amount of ‘money into the university. “(This’ was;not

me into a def1n1te dec1510n

o t;,'.;g_:s,gn



’ .th1ng

- |
<

&I was not be1ng fa1r to. myse]f and ‘would:-be 1ett1ng myse]f down RS
Now; I am really. happy ‘about my. dec1s1on and I thank my panents R
for the1r support at th1s time { o AN : :

SIBLINGS

: My brother,qswster and I are- fa1r1y close, We'. get along qu1te ,
- we11 “We've been a lot of places together; done a. lot of th1ngs o
together and always had a pretty good t1me L S

' Ga11 and I have become véry close 1n the 1ast two years we';.ﬂ-- L
- talk together about a-lot of things in. life--things 1mportant to- o T
us- both: . We used to fight 1ike. -dogs but now-get along: -syper. Neno LT el
_understand an respect each other ‘now, - lan’ is five Years younge RESTRE N TLAA
than.me. tﬁh{nk - sort of treat him 1ike a little kid. T can*t: " .. -
- . really see he 1s grow1ng up we get a]ong fine--foo] around_? SIS IR RN
S a. ]Ot Y e AR G e T g e

£ FRIENDS J?ﬂ.ﬁf=tfkl7ﬁff;a§.;ft

R I have some very close. and dear frlends who mean an awful 1ot
- to me.. 1-.can be ‘honest and open-about - th1ngs with them, and depend |
-'on them 1n t1mes of d1ff1cu1ty--say when I m/depressed about some- {;-'f

B ,' I."w soe

Say1ng goodbye to them thls past fa11 was: very hard--when we. .f.f,x[ffjpi,_

1'fha]T went away to school. : We wrote regularly, however, to keep 1n
'.*,touch-~3ust like old times - Then at. Christmas when: we" all: came .

-jn=}:Joy reading ‘and ‘1isteni
) '-Q”canoe tr1ps and trave1l1ng

7'3;home, it 'was the same old “buddies."‘ we were just as: close." I;; nf.{f?j;gif*'f;
'hknow we a]ways w111 be [g,ﬁe. o ,J R ;"{";Tj:“”h ‘ij.[ Cen

Ne have done a 1ot of thlngs together--school pyjama* parties,',;, ARt

&_cheerlead1ng, tr1ps, camp1ng and canoeing trips. parties and "sum RIS

. mers. S e e ne R T e e e BRI
"'*-;, F. HOBBIES : fﬁf'-f,};§f73é,f}ia'*$£71f7€_}f-t-a

) /Sewing
],- Ta1k1ng

'"-?ia‘f INTERESTS

A1 sports mostly.JesneCIally sw1mm1ng and. sk11ng.v'f'al
g.to music, peopie--a11 kinds, camp1ng“and




e S = -» ‘-'.:1 o ;,f_-' .g'3]4‘ o

EERE) BOOKS il

“i"Nurse Ke]ly":-a story about.a nurse that 1 read in about
_ ‘ Grade 5--made’ me decide. that I wanted to be a nurse My m1nd
o . often goes back to that book ' LS L .;ig L

My parents--They taught me right from wrong, he]ped me: to form Co

{ own values in life, led me along the right path in life They ‘-'If}"f’f
ovided me w1th segur1ty and a. lov1ng home “‘s“.,:‘ - ) “"‘;y \

- ‘ﬁ;,'“ Teachers--They showed me the importance and fun of education,

< }j and, educated me soc1a11y as. well as academica1ly _ EE
Beth Robertson~-She has been a wonderfu] friend She has been PR
open _considerate,’ listened in patience to. me," and. everything any-,.-..ga BEE
“one could ever watit in a friend.- She has. showed me" how to IOVe

]1fe and the people we. meet durwng it T

'f?' 9 My 9randfather-~He told me about his past 1 respected h1m »:*ﬁd;?~'*"‘

great]y for his 1ife. and all his adventures. ' He’ taught me“a lot =~

i about.life and: people.. He Tived in.hard times but always pulled =
I thnough He was. a great man and he gave me a love for: life. ;'Hi._;g LT
: ;- CRITICAL INCIDENTS i?j}kgj:g~;;;§jf"{'fjjiii];gf,{-fg]f;ff;f;j?a

Lo Only one in my 11fe--when I decided to go into nur51ng at the
"?" Lakehead T feel 1 made’ a wise-decision" and ‘am ‘very.. ‘happy ‘with my-.
e dec1s1on "1°felt I would be: letting’ myself down “and’ throwing away
‘a_,'7a all my dreams dne 11fe, for I had always wanted to b"aanurse,_.»a,‘_

I
SECURITY

‘_‘____.

"' ; L.
n? Secur1ty for me 1s found w1th friends:'

B f adm1re or respect. Peop]e accepting me-.fo
juh1ngs I 11ke to do—~for my ownwinterest

my: family, .and .pbople
I :Doing

T fee] anx1ous and nervous whenﬁ am’
‘ ~'who 1 feel 1 have to impress T wouldr her:
(Il “not have to put on'theafrontpthatflgam omeone

= t- ' ‘ FENDAS ~";'f S A TR

"fi»Iffeel happy and at‘peace w1th mysevA
hing well on my. own; after I come out of
;iand after a good day at the hospital whe



"‘someth1ng (however sma]l) I feel happy in the company of my fam1-{ v;‘

- ly-and my very close friends. I am-at peace within myself when
T th1??s are go1ng along qu1te smooth1y--when the ups and downs are”
._;sma L SR T :

e

- When I was younger, T had a goal that I would become a. w1fe

f]add mother: and raise a family. I thought about what 1 wou]d be 1nvt” :

oA out Grades 4 or 5--I- a]ways have wanted to be a nurse

o mately marry: and raise a fam11y -1 ‘also want ‘to travel and see

Today, my goal is to become 2 nurse (Qet ny degree) and u1t1-;ﬂij._;f'Lffﬂﬂ

‘the world. I would like to explore. many aspectsof: the. profess1on‘aﬁ~4

of nursing--public health, pediatrics, hoSpt1a1 work teaching,
-and perhaps become a nurse practitioner R s

I don 't fee] that anyth1ng 1s miss1ng I}am?satisfiedlwith,f;:ff?,f':'hf"

- what 1 wou]d llke to do w1th my 11fe
‘M;f THINGS T VALUE .

| I vaiue. 11fe 1tse1f It isa g1ft given to us’ and should be
-explored to its fullest. ‘I believe I'should experience all: that I

SR can and "“strive .to be happy." I value my: friends and. my family -

- for.who- they are and the things they have :shown me.: I value a]l

, ﬂ:;people who-have ‘taught me about -the world around us. I value
-~ .peace and’ hope.that'I am fowtunate. enough to always have it.felp PR
value love and hope and Joy in my 1ife I value my 1maginat1on-- e T T

‘ljll 1ove to dream

Ho]d fast to dreams,

~For if. you-do not. dream; ]ifg 15 11ke a f;ii«?ﬁ

Broken winged b1rd that cannot fly




and musicals.

child needs close attention.

secretary of . the band's executive

} } musTca1,tfa1hihgdwqu]dgbe1beneficia13‘fy_-;:g :

: Autobjbgrabhyrpf Bgrnicé-s.

R ¢ w-as' born ‘in Br‘anc\idn,'Mani’tb'ba‘-, in 1955 and moved ‘to -Ke'n(jra
’ three_years‘]aterfinulgsg, L . B

o "IrattehﬁédfMountfcérméllSCHOOkadr'kfndekgarten; Evergreen
School. for Grades. 1 and 2; Pinescrest School. for Grades, 3 to 5; = -

Krng-Gedrgejv1;schoplffor*6rade_6;.Evergreen.3ch001'fcr‘6rquS 7

- and-8; and-Lakewood.SecOndaryVSCthI_fOr;theffo]]Qwing'fiveQY£aFS,
graduating-this:yearjwith;mytgfade 13'h9h0yr'dip10ma@; o

. Y

__T'am an average. student and have bag§édféﬁch'ye§r-fosdhbbl

successfylly. |

- .I have assisted the summer .pldyground Teaders in past years .
- and have received awards ‘for organizatiopal activities, Ienjoy . -
- working with other people.and meéting new friends. .70 help.some-
, onejSOIVe'a'prob1¢m,makes.megfeel,rewardgd;giIs]jke-teaching:people”3: e
~;,thingSithey'd0'not;understand,dr“already‘know,'especﬁa1jy children, - '
: who,Ifmay‘help.alongvto;prepafe;fpr’a?goodgeducationalafutﬂre;*,The;g.‘ S
first years,jl‘feel;waré,the,most-importﬁnt;for_afchildggandvevgry;;,;‘ SERTTRE RS
-I have helped my. younger :sisters with =
Venjoy,dbing}éd{}flfam‘the;eldesﬁ’OfﬁfiVE'[a:"jfT
girls intour family. = -7 0 oo T g el e

N s L ) S B ) SRR I

their school work;, and

-1 have.worked at the Safeway Store here as a cashier, meeting "~ .
~new faces daily. I have worked part-time whil® attending school, = "o
.and full-time for two summers. I have been Eq]d:manyrtimes,that Lo e

‘._/

fﬁ'AtféndfngviakéWEbd Sé¢oﬁd§ry*SéﬂﬁplftIQbaVégbeénfpartqaf;théf‘ Z;G%ﬂ»;5[7i

1 am pnesently_atythe;TorontO'anserVatoryiﬁrahé;B_1&V§1&1n;pﬁi@b,. _‘ R
7 "but did not take my exam this year.. 1I-have my.Grade 2 theory, and: : - -
. received a-mark of 90%-{ S s e T

1 know I would -énjoy teaching. elementary school,

. /Y."V- : ‘

N6

IghaVéfalwayS Peen {ntékested-1n:perf6kmiﬁg.ihﬂsChpbllplgys17ffgf»"

,b:.'"v‘.'" o

» choir-since Grade 9, and performed infeVery;musicallactfv1ty,;ins_gyme-avZ fu»
c]uding:performahCQS'ﬁut'dfﬂtqwn;_asAfar,as Ottawa.’flghayé,beQijﬁ~’f,;";r-f;
- 7in the school band for five years, playing TgadﬁEIUte;,wl;ﬁaveébeengﬁg,;‘izr\%f'
" 'fandftreasuréﬁftheifollqwingﬂyean:jﬂ’.i;,’f,ﬂt?

4 5

and feetny

. Lam interested in’English and’ subjects pértaining to man (Man = .



A

T

in Soéiety; History &( Culture) I do not enjoy math courses

My Grade 13 schonﬁ averagb is- 61%

I have several re]at1ves 1n Brandon, 1nc]ud1ng my grandfather,
Simon R., whom I could 1ife withy but would prefer living. closer to -
" the un1vers1ty, if accepted, and stay in residence.

317
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Autobiography of Martin D. -

‘ Born January 8, 1955, in Kenora, Ontario. As a child I remem-
ber one distinct incident that happened to me. I was playing with -
a group of boys in a nearby millyard on some very large rakks, -
jumping from one to the other. It was rather dangerous since there
were large.gaps between the rocks, but we were having a good time, ‘
so I tried jumping from one of these rocks and misjudged. I had to
grab onto this boulder to hoist myself. It seems as though there
was a broken bottle on top of the boulder and I managed to slash my .
hand. I remember rushing. home and then I was in the doctor'svoffice
getting stitches. =~ = . D - '..

o Oné time I was swinging;on~mdnkey bars in a ?riend's-backyard
and fell flat on my stomach, knocking the wind out of me. = g

. We had moved from Lakeside to the north end of town. This was
my first day at Central School. My motherhad taken me to school - -
and I was playing on the monkey bars, just before we were to go to -
our class, and I managed to fall flat on my stomach. I was a mess
~and greatly winded. My mother had to leave, 'so I.had a friend show
' me the way to ¢lass. (What a way to start-school!) * o
‘ ‘Starting in Grade '3, they would have a field day at school.
Each year we would get out for a day and take part in a day of com- -
petition. I always looked forward to that day. . They would have- -
~ races and jumping events.  The top competitors would go to the dis- .
+ trict championships. - My first meet failed to produce anything, but B
. T just couldn't wait till the next year. I won a 'second and third -
~ ribbon in our zone and a third in the district in our relay. . That =
"really was my start. Every year I would look: forward to running
- .and competing. - T L

In'my earlier days, I had a rivalry with two other boys who
~ had beaten me-in the past. - Eventually, through the years, I man< .
.. aged to beat them one at a time. - My second best victory was in ' . °
Grade 7 when T finally beat my last big competitor in the 100 yard
race. [ had my pair of spikes for that meet.. The motivation and. - -~
confidence that came with those spikes made me run and compete like -
 I'd never before. ‘I really enjoyed myself and managed towina- - -
. trophy for my age. . A SR IR PR
- " The greatest. thrill for me in Elementary School was winning , - -
.the boy's track and field trophy. I was just right on that day. - " -
- T coutdn't have beenrmore,motivated.‘JI*set'fiVe;records. winning = - -
six ‘events and placing second in another. I had tied in points - - "

R



" Certa1n books (1.e%, An1ma1 Farm (Orwell 1954) Red Badge of .hd‘°

e

‘recess. ‘Whén I.went to high school, the group was split up.: T made

'.hockey (NHL), track and field, tenn1s, and badm1nt0n I engoy

- reflect life, real live people in realistic s1tuat10ns) seém to din- "
_térest'me most of all. ‘I do enjoy a few science fiction books that -
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" with another boy, but I'had'onehmore record than'he Qy\f

In ‘the beginrning, my parents were’ hear1ng how I could run- and

'S0 one year my mother.and father came down to watch. Itjwas @
~real 1ift and I knew I had to do .well. They came to all the field
“days they could and gave.me a purpose for running, My parents have

been just great! They have. allowed me. to ‘continue in track and

- field and have gone out of their way to see I get as much as I can.

They have -enabled me to go out and develop, taking me totmeets from
WInn1peg to Ham1]ton They are a]ways there encourag1ng me: on o

1 remember an 1ndoor meet In the . 1u11 before my race was to

start, my father called out "Let's go Man." It was real stronger
- because I knew'my competition was really.good but I had an advan-

tage over ‘everyone. else and I was more than conf1dent when 1 went
1nto the start1ng b]ocks I ended up w1nn1ng the race

Before: we moved from. Lakes1de, I had:a 1arge group of fr1ends R

who I would chum around with. We'd have part1es and aTways play
.together When we moved I had to start all over again.. There _
- weren't as many kids where I was so I had to make most of my: fr1ends
cat schoo] My first frTendSh1p was made on the first daj at-school.

I wasn't feeTlng all that great and he came :up to me and started-
taTking with me -and really cheered me up. After that, I. s]ow]y made
new friends t111 we had ‘a group who would - -always -play tag. dur1ng
new- fr1ends most of whom are 1nvo1ved 1n sports »

.. L have found 1nterests in co]lect1ng coins; as well as’ do1ng
palnt by number sets.:' I found if I really enJoyed a certa1n pa1nt-.
ing, T would work and work at it unt11 1t Was. done i

Pr1mar11y, I m 1nterested in sports, namely, footba11 (CFL)

~watching as. we]] as compet1ng

Courage (Crane, 1957), Tortilla Flat (Steinbeck, 1963); books which .~

show imagination. ‘The Red Bad e of Courage was.a great book.in’
te]ling what war is rea’ ke, It defied. the propaganda.of 1ts

' time. Most movies show the "glory -behind war--no one dies, only’ thehl;e’; :

~ bad quys. -Steven Leacock's (1948) Sunshine Sketches of a Little -
- Town showed & lighter look at life, with the main ingredient belng L
. humour Th1s novel of short. stor1es showed peop]e as, peOple-reallyj“V




L

" are. It causes you to 1augh'at others as well as yodréeTf; Life5'
at times can be too dull and unimaginative. These stories show .
the lighter side of life. e B U

: ~ The important people .in my life: On top of the list are my .
. father and mother who have encouraget me to continue. on in track.

They have been unbelievable in"aiding me get to competitions. Mr.

Lloyd Warner, the Kenora Legion Sports Representative, has -been

the main driving force in getting me.money. to travel, ' He is like

a part of our family.  He encourages young athletes to excel in.

sports, without préssuring'them'into,situations;f“Mr..Harvey~PearQe,

- former president of Canadian Track and Field, and Winnipeg track
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club coach, .has been instrumental in representing. me and introducing - =

“me to Canadian Track Executives. Mr. and Mrs. Allan-Neale, former

o teacher at Beaver Brae, helped coach our track club for half a year

or so. Mrs. Neale was a former student from SFU and: helped me in

my decision to attend university. I can always go to them for ad-.

vice. Fraser Gray and Doug Clark, executives -from Sports Canada

in Ontario, have provided an- incentive to excel in"track.‘ﬂTheylare:f§" '

responsible for sport organizational events (i.e., Canada Games, -

~ Ontario Games, ‘Ontario Sports Banquet). ‘Mr. Peter Hughes, father . = o
of track athletes of our track club, formerly. of England, is a track - -

buff who has  the eloquence of a politician and has been a truly mo-

‘tivating force in his spur-of-the-moment pep talks. ‘Mr. Hal Werner, = -

SFU Track Coach, ‘has been simply fantastic! He doesn't pressure his .
~ athletes--he gives his qth]etes;freedomfand'yet_maintains'cqntroL s
over the whole team.. He is a-knowledgeable man who will go out of .-

- his way to help any one of his athletes. _

©. " One of the majothurhihg'pthtsfﬁﬁimy¥1ifé;w601d;h69e;to.haVQ;~= 5"
been my first track meet I saw.on TV. I told myself I wanted to 'be -

‘there some day. Then I went to.my first meet outside of Kenora to ff '

‘Winnipeg, where I was overwhelmed to see that people actually train

a1l year round for 'such- events, = 1 finished fourth:in that race and o
- decided ‘that ] was coming-back some day: I 'knew from that race . ..

- that I.was competitive and: that I was good.-enough. -

© " The neéxt turning point was. when 1 WOn“thefBoy\Athieteldffthg55fff”"”
. Kenora-District Trophy. 1 had always dreamed of winning that tro-

phy. ‘The year before I. told myself that I.would'win it.. As-it =
‘worked out, I-did! That was my first big year, when I travelled

far and wide to track meets .outside Kenora--to Winnipeg and Ibronto}frif.‘w

IR fhé'néxtistaééfWa§'fheffoiTOWing'yédilin'TOrbnto'Whén Iipiﬁbédv ff .

~third in the 100 m. "I had smashed my knees up. in.the. qualifying °

o meet a week before. I was unsure.of myself, but after. that race I.. . .°



~knew I could beatnthe two boys who'beat me.” In- the years to foTTow,
I did manage to beat ‘the two boys who ‘had beat me in that race.

K

High school track contlnued at-a usuaT pace, eventual]y win-

Aning the A11-Ontariq.. Then the major turning point came in my last

' year. MWe went to the Canada Games (1973)" where 1 won the Canadian
“Juvenile, Championsh1ps It was my greatest feat, because of the-
‘pressure, prestige, and honour it all. ﬁroughts-wtnn1ng the-100 m.

. ..plus anchoring the record- -tieing rélay team. I had worked a good .

number of years for such-a meet. Here it was, prov1ng aTT the work
tthat “had gone 1nto 1t was worthwh11e.‘ ' Cr .

The next step came in my- Tast 0ntar1o H1gh SchooT Champ1on-'
@hips. .1 had had a ‘great indoor season before this--making the.

Canadian Junior Team to Bermuda. .Then 1 absolutely bombed out-in "

“the Ontario finals, placing sixth. . I finally realized I had- been -
somewhat overconfident; pTus the fact 1 had changed my running
.style and-that had not been perfected So I dec1ded to- get down

',.to buswness

321

4
s

I had run a 10'5'sec 100 m. two years prev1ous Slnce then,,. -‘g

I coqu 'only manage a lot pf 10.6 sec. times. I was ‘getting older -
and I needed. to.get:a good’ time Hf I .could expect to. get anywhere.
- The Canadian Junior Championship Ontario Trials proved a disaster -

. and I banked everythtngpg had on qualify1ng for the Canadian Senlors

' The next step came in. Scarborough when I ran a conv1nc1ng 10 5

‘beating 'a few tough competitors., I had regained my status. The 'af-”is

‘race ‘was my_best ever and’I knew I was r1ght 1n there

_ The R%xt stage came a- month Tater 1n w1nn1peg--the Canadlan o
- .Senior Championships--where 1. placed fifth in: the 100 m. I was
~now 1n content1on for the nat1ona1 team.- f" : R

“Presently, I'm waiting to see if T make the team to Mexico or. L

5:Yugoslav1a later this year. It's a Tong way off. (Subsequent to
- this autob1ography, Martin has 1nformed_me that he has been se--

"s_mllected to the. Canad1an Nat10na1 Team )

‘ I f1nd secur1ty 1n a gr0up of peop]e T know. who have a common
’:1nterest to. mine. R : o - S

I become anx1ous in prepar1ng for an essay or exam and hav1ng
everyth1ng ready to go aT] that rema1ns 1s to f1nish it off T

-7

I become nervous and uneasy Just before a b1g race.. I don t



. -natjonal events.
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know what will happen, with only a.miror mistake making the differ-
ence -between winning and losing., - S SR

I feel happy and at peace with myself when I have accomplished -
- an exam, race, or plan that has worked out as it was supposed to=- -
~when"everything falls into place and sorts everything out on fts = .
N 3

.Whén'I‘was'younggr,,I'dreamedfo being a doctor, helping peo- -
ple and~enjoyingimyselfﬁat*the&samer'imee 1 was to grow up;-geta c
" good gducation,~wprkFrea]”hard;fmaké} ots of mohey,ﬁandllive'a.sucf‘; :
cessful 1ife ag a doctor," Now,.I}m;nothousure;.,Ivhope'tonget;' P
into either physiotherapy or phystalfeducation,:depending:upon_fﬂ,._"'
- “many factors. I hope to continue in track until. I cannot hapdle T L
-1t anymore. “I'm looking for a 'secure job in societ; » doing what-: -

ever I can'dg best.

O all. things T have, I'Valueﬂmyéheqlfhz‘=oﬁe;£ahhbt*éhjoy(-"5"*"”'“""”‘ 

. life if he is sick all the time, Life’isftoQ‘Shprt;to"be'1ived~l L

-in pain‘andlor.miSeny; 'Healthﬁis.SQmEthing,youfmake[fornyUrse1f,;
~.depending on;what'the‘indiVidual,cbndeersghea]th.,jEach:has,his;:v
. own $tandardsAand'is'on1y‘What:y0u;makegit;=-* R

L Pefsohalay,-Lzhave‘fdunafmyfiﬁféAfi]léd'hitﬁ{bjeasaﬁt,?pr;;]tf '
prises, full o eople. |

thg{s§stgm.wére”éenfﬁalizedgand~organized’to.spread.0ut;tb“thé-:

lesser areas of Canada, then ‘things would: be 1mpfbvéd..both-mdhallyff}3,[f‘:_ﬁ,;ﬁfff

" and socially. -One can meet So many peoplé through sports, -but only | ..
. a-very few‘are;able'to'expeiiénce*S“chta?situation.j}This.shoquibe~~. -

.,»changedjand1evéntua1]y;wi11“be]if;anadaLis:tqfsucceed{infqny/intéhfﬁf’f;f ;;ff' -

P e Ve
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L A Tmbute by Kar-l S Bernhardt



© Dr. William E: Blatz

A Tribute by Karl S. Bernhardt. ..

g 'ThoﬁsahdS‘of friendﬁ;_not'bhly}jn*Pﬁythb]OQy‘bUti1nﬁmany 6iher;'
walks of 1ife, were saddened to learn of the death of Dr. William "

E. Blatz on Ndvember“the.first,ﬁninéteeﬁyhundredgandiiiXtY5f§uf;I~-"" o

~-Dr. Blatz, a past president of the Canadian Psychological Associa-

tion, was Professor Emeritus of Psychology and:for over thirty years - -\ = =

Director of the Institute of Child Study. -~ .~ . =
. Dr. Blat7 was the youngest of nine children ina Hamilton, =
Ontario,ihome’wherg.hé'deveJOpedeafstrOng sense of family. He .
~ breezed. through his Arts course at the University of Toronto, mak-

- ing many friends and having-no difficulty with such trivia as exami- . -
- nations. His .zeal for knowledge about man directed his energies .~ = . .. "
into Such activities as. demonstrating in Physiology, becoming a mem- .. . . .

ber of the Hart House re-education research team and taking the '~ -

,-courSe-in'MediCine‘atfTorontdrand'gapdsf+gfaduateYCQUrsetinJPsycholfﬁ'f; SRRy
ogy for the Ph.D. at Chicago. -With three degrees from Toronto and = - % = .
~.‘one."from Chicago he was, ready for worlds to conquer.” Fortunately . - ..

.~ for Toronto -and. for Canada, Dr. E.-A.:Bott and Dr. C. M. Hincks. =+ . S
.. -were. at the ‘time planning a.research centre for child development. '~ [N

- 50 Dr. Blatz blithely turned his-back on more tempting offers from .

- ‘the ‘United States and -jumped into the@unknownfpOssibiTitﬁes*of.avfjji‘FfV.fffA?P"

':v,Nufséhx“schOOIEdevelopment”and;an;AssiStahtfPrbfaSSorshfp‘at Toronto.

This was in 1924, Within a few short years. Dr. Blatz was Professor

’  _7?Tjof_PsychoTogy}aﬁd Director of St. George's School:(later. The Insti- ,j,?¢' 
- tute of Child -Study.) From that day Dr. Blatz never looked back,.

"” ”5jchi]d deyelopment.'

- 'norwas he ‘tempted by many offers of greater.opportunities to aban- < - s
~-.don -the goal of a

great Canadian centre of research and training in" -~ " o
.. Dr.Blatz had a deep faith.in goodness and justicé. He be- . -
5,}jeved_thatfthroughrtrainingjandveducatfonrthe-pntentia1itiesl”'aﬁff‘n"

- man for-a happy and effective 1iving could be developed. He wif§fl

.+ successful in attracting staff who-poured thefr energies into-the =
. Scheol, - often with very;Titt]é;financia&frgturh*but-HJWGYS“With’a'ﬁ‘i'

Y f'odsaof,chjld?tﬁiﬁﬁing,jn hom§, $chQ§T}aqdftommyhjty,&§ﬁu;5

:;zealfforiideas'oflthe*Diréctof;'jthé;]oyé}ty;bf;ﬁisﬁstaff?dothﬁkj”
- through' the years is‘a sincere tribute.to the leadership:of Dr. .. -

' ';'81atz;“ Many generations of ‘students:have passed through the School = : S

ZA.'and;caughtfSOmegofgpis_viSion.and}optimism,fOrtimpFQVementgiﬂ]meth§~ff[jf;fifffJ
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- Dr. BTatz wrote T1tera]1y scores of art1cTes monographs and

.. scientific journal .articles, too numerous to Tist here. However,
~a list of books which helped make him known 1n many parts of the .

wor]d outs1de Canada foTTows 'L,‘v o o ,; , : ;A)A_

Parents and the Pre- schooT Cthd (w1th HeTen Bott)
Morrow, New York, ]930 Pp x11 + 340

'The Management of Young Ch11dren (with HeTen Bott)
- MOrrow, New York 1930 Pp x11 +. 354

‘Nursery Educat1on Theory and Pract1ce (w1th Dorothy BRI R
. MiTT1champ and Margaret Fletcher) Morrow, NeW'York, Can T‘T;‘;;i;"/ﬁ
3'CoTTected Studtes on the D1onne Qulntuplets (w1th N Chant, :
M. Chan ; s, M. Fletcher; N. Ford, ‘A. Harris, Joo-
-MacArthy¥, M. Mason_and.D. M1111champ) Child DeveTop- .

“.ment. Ser1es Nos .- 1 to- 16 Un1vers1ty of Toronto
Press, Toronto 1937 i o :

7igpihThe F1ve Sisters A Study of Ch11d PsychoTogy,
- McCTel]and and Stewart Toronto, 1938 Pp 209

3 ,fHostages to Peace Parents and the Ch1]dren of Democracy
Morrow, New York 1940, Pp 208 'm;};,_ R

'”ffvtiUnderstand1ng the Young Ch1Td o
i CTarke Irwin Toronto, 1944 Pp 278

'T“Dr Blatz s almost T1m1t1ess energwes were. directed lnto many '

o fact1v1t1es. all ‘contributing to his main objective, to’ produce,,

- _through an understanding of child development.and: training, a-bet-~ - " " .
. ter'world.  As Birector of Windy Ridge School he soon put’ his: 1deas ~ - 0
~oof educatlonaT methods ‘to the.test in kindergarten and primary Al

- grades.. His work on the “Regal Road"' project ‘provided.an opportun-*i”:':,:}fff'

,”j;f1ty for: ‘hini to gather'much data on development .of ‘the school. age
- child. : Juvenile and Family Courts claimed: ‘mich of his time. and”

'.:;;talents and through ‘the -years: he was able to. 1nject someth1ng of
. his ph1losophy into. - the ‘methods of: deaT1ng with the. bewildered;:

-+ confused ‘and misdirected people who passed through the- courts.vt.

hfﬁff_fuT advice:; Re was able to provide the knowledge and - direction .
_-necessary.. 1o change bitterness and conflict to hope and’ effective

| ';'gi[both research and service which Dr BTatz was prompt to}accept

' Hundreds of parents benefitted from his clinical insight.and he]p-.;_;;;{};g;;;j

.’f;TJv1ng ~The: famous’ Canadian quintuplets offered a. chaTTenge for
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During the second World war Dr. Biat put the fac111ties of :
his Institute at. the disposal of the committee for British Overseas
Children. He gave scores of iectures to Canadian Army Officers on
morale both in-Canada and overseas. ., But probably his-greatest con- .

. tribution at this time. 'was the establishment of the Garrison Lane

Nursery Training- Centre in Birmingham, England. At Garrison Lane -
hundreds of ‘British women were ‘trained for the important tasks- 1n-
volved in Tdoking after the-thousands of young children: evacuated

'i'from iarger c1t1ps and- others whose mothers were at work

No account of Dr Blatz s, act1v1t1es wouid be. c0mpiete w1thout

'mention of the muititude of. peopie who have listened: to.his Jectures-

'}; and ‘read his books and. articies - For over thirty years~ both under-" -

graduate and graduate: students from various faculties-and schools of

“the: Univer51ty of “Toronto have -gained new- 1nSight into child develop_‘;g S

ment. and human behaviour from Professor Blatz. His reputation as one~;jﬂf~ g

..;:_of the most: interesting and stimuiating iecturers in the University
. was well deserved. - His influepce on_student- thinking was. not re-.

- stricted to Toronto since he participated in summer ‘school’ courses in L
-a iarge number of other centres in Canada and the United States - ig' :~;j,-.;

As a phy51c1an Dr Blatz had his own exten51ve ciinical work

- Throush the years he-treated a great variety of psychological diffi-
-culties ranging from problems of child training to adult mental 11- . B
. nesses. . This work gave width and depth to his. .understanding -of ‘human "~ . o

o 1iv1ng, and through ‘it he came to .affirm. the importance of childhood.z_i],gtfw;-<7
- -in.the deveiopment of ‘adult mental health. This led to his dincreased ::'. . .
.. study of the ways and means- by which children: couid be rightiy ‘cared .o

~ 'for and guided to promote their future well-being. Dr. Blatz's phil- = =

.~ _osophy- of child ‘training, of..course, -underwent qhanges . The changes ; ift:fj;
were mainly-in the nature of refinements, ‘expansion, and clarifica-- -

S0 fion rather .than-in fundamental principles. His. systei had a defi-

‘ w;=tcutt1ng "through lan S

. resist the slavery of terminology and: jargon." This ‘same- character-- .-
- istic was evident .in his clinical work, where his ability to see. i
" the confusion of behav1our symptoms the core of’ the difficuity A=
f’;{mounted almost to magic “He $aw so° ciearly what is:important that ..
o he had difficulty 1n apprec1ating the«

. nite. ‘emphasis on mental hygiene. It was’ progreﬂsive and democraticsz*i,“;;fl~f‘

‘.

“in that ‘the. evaiuation of methods of training is-based not on a

standard of mere adjustment to the world as it is:but rather in the = =
contribution an individual. can ‘make to:a better world in: which the =~

'weifare of the individual is.fundamental’ ~The Blatzian concept °f'“jpf§:'ﬂ{i;fﬁ~
o~ "“security," has a solid foundation not oniy in knowiedge of human S T
'~.1nature but in. a ciear conception of what 1s good : SRR

Dr. B]atz had genius for disregarding the unimportJnt and
quage to. the -core of meaning “He: was able to -

oW process of meanderind G

S e
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: -through the maze of re]at1ve1y nonessentjal deta11s wh1ch charac- ;
: ter1zes much of our present day wor]d . o :

A strong- thread runn1ng through the comp]ex genlus that was
B Dr Blatz was a warmth of feéling that coloured all his activities
and re]at1onsh1ps He valued his. friends, of whom he had legions.
. He was 1ntense1y loyal to these frtends and they returned h1s 1oy- L
vzagzalty , ‘. . '

: One of 8111 Blatz s most outstandlng character1st1cs was that o
“he usually gave much more than he got -a character1st1c common to
all who are tru]y great T . . .

'17if?j0bta1ned by the present 1nvest1gator at the Inst1tute of Ehi]d Study. .i;f7*]f-fg,

o Totonto 0ntar1o, Canada June 1974
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