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ABSTRACT ~ . LT

e J‘ ’i ) . ] ‘ 0

An interest in the - role of ‘the business educatioh

department Rhead developed because of the personal‘experjence
of +-the researcher.: During this  experience ' somé
_inconsistencies in what was stated in the job description and

what aﬁas 'expécted. by other people within and outside .the

‘Ar" ! * - [ N

school \were felt. Was this experiénce isolated?

{Thls study is qﬁalitativeﬂ’in nature. The researcher

—_ : : : !

atﬁempted to gaih a. deeper understanding of what the business
education department head role was, as perceived by department o
heads. s : o A_¢»A ‘ - e

” To research this question, the reseercher°wouldeinterview:
nine businees‘education depgrtmént heads,.QiqP varying.years
of ekperienCe in urban and rural schools. The methodology

~used was to 1nterv1ew and observe: part1c1pants, to collect

- )

relevant'documentatlon and to write a journal.

<\ o

-Each participant 'was interviewed' three times at their

schpol. The interviews were organized through anfintervieﬁ>“

guide. The toplcs selected for each 1nterv1ew wereﬂbased on

llteraturg!r the _researchers' personal experlence and= qge )
. ’ Sy \
prev1ous 1nterv1ew. Each 1nterview th taped .and . th

)\

personally transcrlbed ] -
VA Job descrzptlon was collected from all but ine ”_

iv. : :

'\(.: h . “ 1“‘.
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‘ . . L .
department head _,She~ job déstriptions wer‘.igiven to -

department heads following their appoxntment to the: department
1head position. ) - ‘

After the interviews were dbnducted, eachfdepartnentchead‘

N : o :
was observed for one or two days. The purpose of ‘the

observation‘Was to see who the department head interacted with

i out51de their scheduled teaching time, and the purpose of this

1nteraction. : *

-

‘Journal entries weref written following each scheduled .

~ interview and throughout® the observation, The comments were

'reflected on, at the end of the day and allowed‘theﬁresearcher:

- - —

to question personal 1iefs about bus1ness education. T

The - data was analyzed and cross- referenced w1th other

« types .of - data. Con51derab1e time was'-.iso spent in peer

debriefing.to ensure the researcher was interpreting the -data
as the department heads perceived their role. -

Three common themes-energed from the datai" (1) there are

specific qualities that a teacher must possess in order to be
: A ]

‘con51dered for the department-head 9981tion, (2) there are‘a.

number of activities that deparmtent heads are'expected to

‘_perfofm, some\arg\identified in the job descriptidnvand others

-y

are in addition, (3)\there are a number of responsibilities

that the department head is expected to carry out, primarily

J

. to communicate. These . three themes/ﬂaffect the ‘image of

‘e

7

business education that is portrayed to people within and

outside the school. - . S

o
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CHAPTER I

1 .

~

LITERATURE

it /

INTRODUCTION AND REVIEW OF

ThlS study 1s qualltatlve in re using a number of /
Interviews,/f:

/

sing are tools useqh

-{different~‘~ data collectlon f' techn'ques.

BN

observatlons, documentatlon and journal wr]

’,
Voo o

The .study' is dmrected toward bu51ness educatlon departmeht
. [}

. heads in a h1gh school settlng { Attempts were made to galn a N
tdeeper understandlng of the department ‘head's role as v1ewed by
'each department head.

’ o -/
In ~the survey the _majority of research studies” that

Need for the Study I o I /

<

‘address the department head’s role utlllzed“qu stlonnairestand

were conducted ‘in the United States. the early studies
'questlonnalres were malled to pr1nc1pa1 superlntendents,

: . /
_ teachers or departmenéﬁ heads. In the//most recent studles‘~

: questlonnalres usualry were malled only to department heads

P

Before research can be applled to the department head s

L

rolL, data should be acquired from depﬁrtment heads presently

*

Lln that p081tlon Rather than llmltlng the department heads to

.gk’act1v1t1es that.are llsted pn a questlonnalre, the department

“U_heads should be encouraged to dlscuss thelr role from. thelr own

'experlence.h Tlme should be taken to allow department heads to"

-o»'

©



w

" understand the department head's perspective.

vgurpcse gﬁ the Study | . ‘ *.

\ S ?
‘ . Fy v
verbalize their opinions about their role. This may improve
communication between the difflerent levels of administration

»”

and teachers, Support,‘encouragement,”and prdfessional-growth

may be more relévant and appropriate if admiffistrators

EY

’

\ o ) :
The purpose of this study is to come to an understandlng

of bu51ness‘educatlon department head's perceptlons of thelr

[y

role. This study prov1des a tm515 fdrﬁdepartment heads to

questlon their act1v1t1es w1th1n thelr Nschool
engaged in meanlngful act1v1t1es

currlculum within their departments?

.,approprlate for them to perform or’ s}ould some be delegated’

‘Thls study requires buslness educatLon department heads to

questlon the past, present, and future~yof‘ the 'business

~

educatlon department in - the secondary school

t

‘Review of the therafure i LTl 15@% e

Research studies that foc%s\pn the department”head have

t—been reported-from the pr1nc1pal}s or the department head's

) . c, ™ ﬁ‘ .
perspectlve,/ prlmarlly . through' questionnaires. Busilness

educatlon department heads were 1nvolvéd in only a few of these ‘e

"studles..

-

Goldsteln (1952) asked bu51ness educatlon department heads
in Dne regrcnjof the United States to complete a checklist.

ThegpurpoSe of_this‘checkliSt~was to identify'present;practices



that department heads were engaged in and felt to be important,
practices that would be 1dea1 and they would'llke to be engaged
in if the department heads were_unrestrlcted, or poor-practices'
‘éﬁat preVented the.department heads from performing a better
job. An interview'formswas designed to supplement the data
obtalﬁed from the checkllst.h Department heads 1dentified and
voted by bu51ness education professors as good department heads.
were 1nterv1ewed either 1n person or through correspondence. ’ @ﬁ
. The. ffidlngs of the study revealﬂd that some of the most“b
common present practlces that department heads engaged in were
lnltlatlng new teachers into the department conferrlng with -
‘admlnlstrators about school/‘ matters, ' part1c1pat1ng f_in
_curriCulum deVelopment' and>maintaining recotrds." Department
'heads suggested that.df they were not restrlcted in any way in \
the future they would 11ke to 1dent1fy and aSSlSt in the-
acqulsltlon of new fa0111t1es and equlpment to.lmprove thef‘
artlculatlon of the program,»to partlc;pate more actively in
_student placement and to take on a >leadershfpv role in
'fcurrlculum adaptatlonband,modification. ' Department heads felt
va'poor condition they’experien]ed was a 1aéx of time to carry
‘.-out-, expected tasks" ‘because .Iof A:\too many ‘cler:'i.(:al. duties and
'teachrng periods;k\ft?was’also'stated that there-waS—a lack of

. money and opportunity to exezcise Ieadership. ' ‘

This study concluded. that department heads were not u51ng’

o thelr expertlse in bu51ness educatlon to contrlbute to the_

operatlon-of the school. Department heads were not delegating

h . .- S £ °
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“their”responsibilgties to ‘other department_members or students

in order to free them to' enhance the curricular dévelopment and -

- coordfnationbof the’program. bIt'w:E_also noted that department

‘heads were identifying areas of concern but were not attempting
to .solve the problem.- They were euading the issues.

Qla;h (1§6§j.su¢véyed department heads in Alberta high»

“_ schools regardlng the actlvities they perform. The“analysis

N
was based on respg\ses from 24 school superlntendents and 180

department heads selected from hlgh schools¢w1th more thanwzsl
teachers. In Alberta department heads S&ere app01nted. more
often in bus1ness educatlon than other subjedt areas.
Superlntendents felt that department }heads should be
1nvolved tn 1n-serv101ng new department members and 1mprov1ng-
communlcatlon ‘between the admlnlstrators and the department
members. ‘The findings of this study concluded that department
heads were 1nvolved in communlcatlon, prov1s;on of materlals,
supplles and  equipment; 1nstructlona1 ; leadership; ‘and
vorganization ofithe.department. Department heads felt that
added: duties should | include requisitioning_ of department
supplies,. chalrlng of meetlngs,‘ and enqaging"in evaluation'
w1th1n the program. Department. heads felt 'they should. notp'
conduct demonstratlon lessons, be involved in appralsal of
department members or act as substltute teachers - It was felt‘
by department heads that ‘they should be timetabling, developlnq :
in—serviceytor the department, and serv1ng as admlnlstratlve

staff.

@



) , T

The most-important qualities as identified by department '

[

heads ' for their position were Ieadership}aﬁd teaching ability;"

the least important qualities,’ graduate study, seniority; and

popularlty among department members.' The\department heads felt

that their 1mportant“strengths-yere their ‘ability to coordinate .

levels of, instruction and\\to offex- educational ‘leadership.

~

-

of a definedprole. . S

Godwin (1972) spec1f1ca11y addressed the role of the

r :
bu51ness education, department head. The analysis was based on

3

questlonnalres recelved from 197 bu51ness educatlon department
'.heads in the state of New Jersey.‘ '

In this study the role was reported ag§ya number of
different duties that the department head performed. The major

dutles identified were maintalnlng a complete 1nventory, actin

as liaison bet een department members and adm;nistrators,

contacting vendors about up-to -date equlpment ang.textbooksr7
keeplnq‘e%ﬁlpme t malntalned, orienting new teachers, providing_»

léadership for 'changing and impiementing bﬁsiﬁess education:

‘curriculum,

representative.

be performed /were managing the school bookstore, supervising,

clerifal se

-

'.were perf rmed and, should be performed These included the
' % ' ’

. Serious problems identified were the lack of time and the lack!

and .' attending. meetings = as ,department'

Duties thattwere not performed and should not

ices -for the school; and conduoting the 'work

i

.\L
gl
B ".l. N .
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\
responsxblllty of program artlculatlo# out51de ‘the school
setting, follow—up study o;‘ recent graduates, chairing the
. cemmunity ady isory commlttee, and coordination of business-
industry bus1nes§ days. _ ' .~. 0 |

orman _(1980) surveyed‘-and compared high school
principals, busxness*educatlon department heads, and business

& [4 a
education teachers about " the . act1v1t1es, duties, - and

responsibilities bu51ness educatlon ‘department head.

The samﬁle consistead of*schools in the north-central region in..

A , . e S -
the United states that weré members of the National Business

Education Association.. A questionnaire was mailed to 1,000

xrandomly selected schools Principals were aSked to forward a

\

questlonnalre to the bus1ness education department head and a
~er :

teacher w1th1n the business educatlon department. There were a

total or 88 actlvrtles that-were~grouped into the folloWing é‘
categories:- st&f*ing,. profe551onal development evaluation,
Curricuium,- budgeting, suppl1es/equlpment/resources public
*relatdons,‘ 1ntradepartment/intraschool relations, and

mi cé}laneous;,' Each respondent ranked the importance of the

—

‘bu iness_eduoation department'head{s activitieék‘

.’ (S5

As the Gorman study was important”_in developing_ the

interview guide for this study, a detailed 1list of _the .

1mportance of the categorles by various part1c1pants &5¥g1VEn
. . .‘ ‘

below.

Principals rated the following ‘activities more important

than the business.education department‘heads or teachers.

*
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1. stlmulate professional experlences and contact .among
- members of the department. L
2. discuss at regular intervals the latest developments"
with the department. :
3. .organize a professional library
4. conduct demonstration lessons for business education
teachers. :
5. assist with the development of in—service programs. to
meet specific needs of the department.
6. encourage business education teachers to videotape a
lesson and.have it critiqued by a business educator.

A

7. provide departmental leadership in selection.

- 8. develop and utilize resources, equipment and

methodologies.

.9. coordinate _textbook evaluationastudies.

g,lo. maintain departmontal textbook and other inventories.

11. assist in developing yoals for each course.
12.. articulate the program to different grade levels and

between the school and vocational centers.,

13. ocoordinate student parti¢ipation in contests and ‘ °

conferences.

14; keep the principal 1nformed of department needs.‘
15. flle minutes of department meetings with the

principal.

~16. check and approve semester examlnatlons given within

than business education teachers.

than

the department.

Pr!gcipals.rated the following activities more important

. : ¥ e
1. encourage members to join professional organizations.
2. - suggest possible ‘conferences for business education
teachers to attend.
3. require teachers to v1@eotape one lesson to be
critiqued by a fellow business educater.— .
4. informally observe teachers for the purpose of glving
v, instructional advice.,
5. assist the dlstrlct gurriculum coordlnator in y 3
developlng and rev1sing the curriculum. :
6. serve as. two-way communication link between
* adminiktrators and department.
7. keep principal informed of departmental problems.
8. organize one departmental meeting a month.
9. to direéct research relative to departmental
- activities. : . 0
Principals rated the’ following activities more important

the business education.department heads.

- ! -~
1. maintain departmental inventories of equipment. -

L]
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articulate the departmerital program between high

school and jdnior high. .
promote departmental public relatlons using various

means of media.- -
work closely with the guldance staff in solving

student problems.

- recommend summer work Projects for the business

education teachers‘””' . o

Department °heads rated ‘the following activlty more

' ‘important than principals or business elucation teacﬁers.

1.

_assist the prinicipal with the task of assigning
teachers to specific classes in a manner that utilized

staff effectively. . *

Department heads rated the following . activity more

‘
g 1.

:important than the busines; &dycatlon teachers.

L

belong to profess1onnl organlzatlons

Department heads rated the following actié@ties more

importand\rhan principals.-

1.
2.

3.

than principals.

1.
2.

3. hprepare an_annual budget.
- kKeep recor of expenditures.

4.
5.
6.
‘ 7.
8.
9.

maintain an open laboratory area for student use.
attempt to 1mp1ement suggestions made by departmental
teachers.

receive calls from absent teachers, relay messages to

. substitutes, and assist substitutes in taking charge

of classes.

‘Teachers rated the following activities more.'important

~

4

conduct post-observatlonal donferehces with teachers

make recommendatlons for teacher dismissal
formally observed. E

v
/‘-

determine priority of teacher requests.

prepare bid specifications for equlpment purchases.
keep a record of purchases.

utilize a program for student recrultment

receive calls from absent teachers.

2
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Teachers rated the following activity more important than

Y

- : PR S
1. recommend summer work projects f&ft the business

than department heads and principdls:'

1.
2.
3.

prepare bid spe01f1cat1JV“

purchases. : : Rt

4. advise counsellors concerning departmental pollcles
including student reguirements: y

\ﬁepartment heads and teachers rated the following

activities more important than principals.

4

1. assist.the principal in screenlng and selecting
’personnel. =

2. . make ecommendatlons for teacﬁer tenure.
3. complete written form for personnel records of
teacheXs formally evaluated.

A conclgsion of this study was that department heads,
teachers and principals differ substantially in ranking the-
activities and respcnqiﬁilities that were perforﬁed~?y a
department head. |

Dauwalder (1933) anelyzed the Q—serts of 173 business
education departmentAheads.who were members ef the National
Assoc1atlon for Bu51ness Teacher Education. mhe purpose of
this study was to develop, valldate, and rank a lis of 3
challenges fac1ng bu51ness education as 1dent1f1ed by bu51ness
"educatfbn department heads.

£
. . ' | -
The conclusions included a need for curricular change.

hY
e
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.Three curricular-related challenges were rated hlgh . Current
course offerlngs were essent1a1 to meet . the needs of the

students. Curricular change should not be limited to\only tﬁe.

- N

curreht;course offerings. Present student recruiting efforts

do not seem to be sufficient. .

Two other areas of concern were the updating of business
. \\ .
. A \ . . . ‘. -
teachers and the value of research in business ‘education.\ A

]

positive attitude toward technological charfige is a. prerequisite
‘fof-updating teachers. In-service programs can assist business
éducatofs. in updating their skills and‘ 1ncrea51ng their
awareness gf practical . skills requlred in business This can
be des;gned in summer or release-time wqu experience prcéraps.
There ;as little agreement ameng business® educators about the
value of research. It was reported that little effort.has been_
made to utilize the results of researpu that has 5eenﬁconducted
or is forthcoming. ) |
Kottgagé (1985) ahalyzed questionnaires of 225 ﬁigﬁ school
department heads from the state of Nequersey The purpoSenof
chls study was - to measure role conflict, frole ambigu{ty,
powerlessness, burnout, and personal and department levei
ICOntextualuvariables among department heads. : .
Fiﬁdf;;s of éhis study indicated that percgived role
conflict and ambiguity relatedvto'the f¥2ling of powerlesshess.
The  results supported the t“bdry that role cohflist. and
ambiguityh are important :%rganizational stressors and .are

- related to burnout. Even though department heads identified
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problems with role conflict and amb‘lguity, they4 were not’

suffering from high degrees of burnout. One explanati‘on was

. the dexﬁaased umber of hours that department heads spend in
close contact with étudents._ It was suggested that the time

allowed for department head duties provided' time for the
\ \

department head to "ghift emotional gears and lessen stress."
\ .

& A

-—

The research that has. .been coﬁducted on the department
“head's role has involved questionnarés ma_ill-ed out to
superintendents, principals,‘ department heaés and’ teachers.'
There " has been inconsistehcies‘”-_‘among the expectations of the

various stakeholder groups. Each,group»ho'lds different views

about the role of the busimess education department head.



CHAPTER I1I : -

- METHODOLOGY

An interest inf the role of the business ‘education
department head emerged becaqu of personal experience of being

»

‘"a department head for five months. It was felt that peoble

held different oplnlons and expectatlons of the role of ‘a.
- A

department head: Was this feeling isolated and ass001atéd with

-

the partio?lar schools or was it more unlversal? ’ \,

"An extensive search of the literature was uéompleted

L)

manually through indexes and electronically through#

domputerized data bases. Sources searched were: The Business

.

__ggg&;_n__ln_;x Chrrent Index to Journals in Education,

Dissertatio Abstracts International, Educational Resource

.

nfo tiol enter, and the .University of Alberta Education

,Igegig_lgggx. Descriptors that were used in this search were .

administration, bu51ness educatlon, department head, role, and

»

secondary education. he research\:Z:Zod designed for this -

study was based on the ‘principles of a sjtext Naturallstlc

Inquiry. A full-day workshop conducted by Guba and sponsored
by the Canadlan Evaluation Society was attended in Banff on

ApxiL'gB, 1986. The terms used when descfibing the methodology

»

12 ,
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are terms frequently used by Guba.

¢

N " ] * ) R .\
' ‘ ,/\/ . o‘
One process of conducting qualitative research is through
naturalistic inquiry.” The naturalistic approach is based on
‘“Guba's literature.  Guba (1982, page 234 suggests that

naturalistic inqgiry "incorporates the /folTowing criteriatm it

5\ , »

is carried out in a natural setting, that ,it uses the case
. \

'study format and relies heavily on qualitative rather than

g

quiptitivesmethods.ﬂ . ‘
L

NaturalisticAinquiry focuses o; the holistic view of a

situation and tolerates real world, conditions. This fesearch
. paradigm is designed to ailow Q'Jcontextuai richness to® the
research and- allows a deeper lével o§_<understanding to be
reached. Sensitivity is developed between the researcher, the -
subject, and the "situation as all interact and influence each
other. A feéling of trust is established between the parties
so‘that a true ﬁg;ception of fhe,situation can be achieved.
Similiaritids as well as diff;E;;ceé~in the data collected are
addres;gd. From %the data’aQ.thepry is ‘developed based on

!

multiple.examples within the situation.

Trustworthiness of Naturalistic Inquiry

Credibility of the reséarqh findings 1is based ,on the
reseéicher's correct interpr;tatign of the participant's
realities. The interpretation is “achieved through a lengtﬁy

duration at the site,ipefsistent observation, peer debriefing,
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and trlangulatlona

Transferablllty of data 1s p0551ble if the descrlptlon

- collection 1n order to 1nterpret an experlence of the 51tuatlon

@

i codlng, and fhematlzlng conflrm the data.

B school boards 1nclud1ng both publlc and separate boards at the 3

'8 electlon of Department Heads

i eve;ogmgnt of Interv1ew Gulde R VA
' Spradley (1979 page 58) comments that "the ethnographlc'“

| and fac111tate» judgements about - the - data ‘The data if'
'Icollected through .varlous, technlques.p‘ Dependablllty his‘

achieved through the use of overlapplng technlques allow1ng for -

o

t

Des?ﬁnd

'

Nlne busxness educatlon department heads are' 1nvolved 1n

'-the study : The department heads are Qmployed by four dlfferent

1'h1gh school ’level grades 10- 12." In thls- study a small

,:,‘(P' .o

business educatlon_ department \has three or less department

?:members.- A large buS1ness educatlon department has four or.

B : e . ; o

more:department members. See Table I, page 15. . _
g A . : R _ w

<

i

»'}

:1nterv1ew is v1ewed as a serles of frlendly conversatlons 1nto

‘;1nformants to respond ‘as 1nformants. : Three.\elements are.

N

wdlrectlon and 1nterpretatlon of each 1ntervLew Three'

.attained has» been collected us&ngv various Atypes of data_

/

“a cross—check of the data. vTTlangulatlonrhaournal wrltlng, :

t;whlch the researcher slowly 1ntroduces new elements to a551st -

Vessentlal ln an ethnographlc 1nterv1ew.” They are the focus, :



1 DESCRIVPVTION‘ OF DEPARTMENT HEADS

]

£ &

Name - Location s’ "‘;:Years?"-” ¥ Minutes to . R emin-
o ST - Experience ' Perform Duties 'eratioh‘_

Don,fDﬂ . thal Sgyeafs,' | No:time' = ﬁ%ne

Tom, T. | City. .0 \<ES years . 80 min/oayh‘ “,: Yes‘

Pat; Pﬁ» ;agcity - > S‘Yearsk}y  80 min/day l‘%%;Xes.

Steven, S city > 5 years.' . 60 min/day s Yes
-idindy,‘ch” Rural < Sjyears‘, *1 =in/day. ‘yb &ee
sally, s = cCity o >:5iYearsﬁ 50 w ﬂ/daf"  © . Yes
'ARob; R f . city < Slyears ¢ min/day =~ . Yes’
“Carole,vcs véity R '§ 5vyears 64 min/3 tlmes Yes®

| » | ' B o 5 a week '

 Betty, ‘B ,"Rural < 5 years . No_tlme - None
'different- types.jof ‘ouestions' arek\utilized.‘v_kbescriptive

questions eollect ‘ay‘sample of‘-the parti¢ipants' language.
Struotural qhestions disooterﬁhow’the pafticipant}ias organized
théir.i:knowledqe . Contrast questiOns. .determine; ‘what - a
part1c1pant means by various terms used. R 7

A gulde was. developed The' gulde was. comprised of topics_
| ’rather than 1nd1v1dual questlons that had to be ralsed with the ;k

*—a‘

tpartlclpanté See Appendlx A, page -114. The topics Xefe
’1developed from a ‘review of the llterature, personal experience,
.and ‘an analysls of each Lnterv1ew, In the review of the
fiiteratdre~;cettainw topics 'recurted\ throughout the reqearch-'

‘studies. These topics were used in the interview guide for thé
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initial ingerview. Topics ‘yere',added'.based on personal’
experience of being a business*education.department.head. After
each'interviewvrevisions were made to‘the interView guidebbased‘
on the tOplCS that Were dlscussed or.  comments made by the‘
partlclpants durlng the interview. ;q. | |
.on—site Obgervation o . ' ;.

| | Additional data_was collectedythrough,obserVation of the’
husiness' education department heads outside their classroom
'instrmctlon time. The observations = 1ncluded the type of
act1v1t;es they were engaged 1n, any 1nteractlon w1th otherm
people, and the reason for'this interact;on.' Each-part1c1pant
.was observed for one or two days While the thervation was in
process a journal was wrltten to récord the 1nteractlon that
occurred the reason for thls 1nteractlon, and the act1v1ty

The journal was not shared w1th the department heads. Anonymlty

" was marntained in the journal ase each department head was

el

>

assigned a pseudonym. ‘ : ) X . o -
Field Work o

‘Selection of Sites. _ | o e .

%7 : A S

The research was carried out in a large c1ty and the

‘surroundlng area To. 1nc1ude the concerns of department heads:

in smaller jurlsdlctlons a dec151on was . made to include

department heads from a large 01ty and its surroundlng rural

 area. . A cross- sectlon of department heads were included,

bu51ness educatlon department heads from the publlc and separate,
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schooll boards‘vand department heads Qith varying"years of
édminist%étive e#perience.‘ _ ‘ | |

o Gaining Access. The first édntact with buSiness:eduCatidn
department heads in the city was' at thé system's mpntﬁly'
departﬁenf heads"meeting. The»purpose;gf this cogtaCt'was to
meet the ?ariousfbuéiness educgtién department beads.. I was

) . C : ) i & .
-introduced as a  department head from another ¢ . This

established a degree'éf credibilitx'with‘the department geadsz
'Following anﬂiﬁt:oductiop'the department heads‘weré asked what
they felt.here is@@és in bhsiness education that needed;ﬁo be
‘résearched. Discussion .followed.’AAAfter the- formal meeting
concludeq~ some of the department heads infofmally- inﬁroduced
‘themselves and expressed an;intérest‘ip_being participants in
o - ' 5 .

the research. - -

!

A list of the interéstedf.éiﬁy business education
aepartment heads Qas qompiled?, Afteffthé reseérchﬁthic oﬁbthe.
- role of bﬁsineégh education department head wés identified
department heads who héd‘expresse@ an interest in this toﬁic
fwere ¢ontactéd. Department heads &ege‘séiected forlthe‘;tudy
baéedvon different yeiﬁi of department head experience as well
 as a - mix of female aﬁdfmale department heads;  Each depargment
head wa5£teiéphonedbfor an appointmeqt;':During the meeting the
purpose of the) study énd the imporéénce of.'éabh persbn's
~involveﬁént:was expléined. Each department ﬁead was assurea of
COnfidentia1ity and anonyﬁity. ' T : S N .
\=* : Initial-;céntact with. the business education department
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"heads  in the surrounding districts was made through a telephone
cail asking to schedule a meetihg. Topics‘that,yere diScussed
during the meeting Were_the status'of business educatibn and*
areag of"research that needed to be 'carried out. * Each
department head was visited at least two times before the
questlon was pesed as to their 1nterest or 1nvolvement .in a .
;researcg study. During these visits the department head began
: to feel open and candid. All the department hedds who were
asked\agreed to participateiin this sthdy.'”They were assured of
confidentiality and anonymity.

¢

Entering.« All the department heads who were approached

‘agreed to take part in fhe research. Letters were written to

the_ respective school boards outlining the research project,
giving a jdﬁtification for the projei} ahd ..ning the husiness
education department heads who would he 1nvolved 'Permissiona
was received from the boards w1th1n four weeks. Each pr1nc1pal
was contacted. This telephone conversation included an
1ntroductlon the purpose of the study, an identification of the-
'partic1pant, and a request to _begin the research within the
school. Permission was granted from each;principal. ' Contact
was made with each of the nine'department‘heads;to establish a
time for the first interview. The‘interviéw times Were always
set.hy the‘department heads.- | R h
Developing a Relationship‘with Participants . o {
_ ) o

In the initial contact trust. was 'developed with each

» department head through our personal experience in bu51ness

-~
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©

. education-’as teacher and ‘departmént head. ,Discussion focused. on

" the need for a study. - An attempt to be, truthful " with’ the

'~ department heads was made by  always expfazn;%g the next step and
. . f’ .

the time“period involved in the process. 1If there was a delay °
the department'head‘was contacted. -

Some department heads attempted to test the clalm ef
o

"confidentiality. Questlons were posed to find out the names of
‘other partisipants. The department heads were reminded that

-anonymity: had been promised '}o each participant: . It was

explained=that each‘partidipant had’ been assigned a pseudonym

and that dlscu551on about what other particlpants said "was not

v o

an issue. Once this~ was’éstabllshed the department heads seemed

more at ease with telling their personal perceptlons.

" Prior to;the first interview each participant Qas asked if

the interviews .could -be taped. This format .permitted full |

attention be given to what ‘the department head Was saying and
not what shouid be written down. An'attémpt was made to arrive
prior‘ to the interview time. The time available for the

interview was Checked:to allow the department head some time

prior to- the start of the next class period. Department heads

4 ) .
appreciated this awareness of time and promptness. Oonly one

interview had to be rescheduied because of a conflict and the

department(pead was called in plenty of time_to set up another

- )

time.
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. - Data Collection .
Data was collected using four different techniques:

interviewing, journal writing, documentation and observation.

nterviewin L
Eacp department head was intgfyiewed three different times.
'All the interviews were scheduléd ‘over one month. See Appendix
‘B, page 115:"Each interview was a£~lea$t 35=minutes'in‘length
and did not last for mére than qsiminutes. |

: . ey : _ .
Tape Recording. All of the interviews were held in the

business education department heads' office or-thg departmental
office.of-the participants' séhooI.I’This made the partidipant;
feel more at 'eaée as it was on their own ﬁgrzitory} The '
fespbnéeé were the focalzpoint'of'thé interQiew t=To) the& were
tabed.' The participénté had‘the iﬁpreséien that‘fhe inté;est
was in what they ha¥ to say_aﬂaﬁnot wﬁat=wou1d bé_written down{
“Taping the interviews afibwed analysis in more=detail'oflthe
félationéhipathat deyeiopéd.ahd the conteht.of the interview.

" The binterviéws were not structuréd which aallowéd. the

particip@nts to define the‘situétion, outline the accodnt of the

- situation, and introduce notions of what they felt to ‘be

simportant._ As Dexter (1970, page 50). states "... the researcher
. ‘ | Sl e .
can adapt comments and questions to the unfolding interaction

'betwqfn= themsel#es and;_;he [participant]wgh - Since interviews

a _ o
were hgldl in the . department heads' “office there _were

»

interpuptions.. The tapeawas'étopped and the reasdn for the

interruptionA was written down, who..or what caused the
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‘ .
interruption, and the departmenté)heads' response or reaction.
H
Sltuations like this allow tHe "real person" to emerge.

N ]

To ensure‘that all the geﬂeral points were discussed'an@
1nt;rview guide was rewised for each of the three interviews
with each partiCipant. This guide proved to be a checklist of
topics or -an outline. - The guide was used to organize the

Al .

content of each 1nterv1ew' The ordér in which the top;cs were

discussed was not gxactly the same in the 1nterviews.- The order
depended on the participant and what they were sharing in the.
interview.

Afterveach interview each tape was personally transcribed.
The "transcribed interview was then analyied and‘reflected unon
‘prior to the next scheduled interview. Based on. the analysisvan
outline for the next 1nterv1ew was de51gned Each participant
was 1nterviewed three times: to ensure that each department head
- was asked all the questlone.

Gordon (1975,\pagé 61) classified one.tfbe of interview‘as:\5
"nonScheduled; which allowe the researcher some choice as to the
order of the‘questions and the freedom to attempt alternative
wordinésjo; the samedquestion."  This allowed -an opportunity to
probe concerns as they were mentioned.

' Tranecribing-Taged Interviews. Three taped int:: . ;ewa with
nine denartment heade were'peréonally transcribez, fee Azpwndix
. page 116. ’Thie served as a refresher as to what Wwe= aid in

each 1nterv1ew and aesured that the content of the transcribed

interview was correct. The 27 1nterv1ews transcribed 1nto 281

e
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jlived ‘experience. Some of the reflections were based on

\

22

single-spaced typewritten pages. The transcribed interviews

. were . typed ‘on one side of color-coded paper. The first

interview was typed on white bond paper; the'seoond interview,

. _ . . .
on yellow; and the third interview, on green paper.

terview Transcripts. The previous interview
A | T o ‘
was ’transdribed vgrbatim before the next interview was

conducted. The transcribed interview Wwas checked to make sure
. L i

that all the outlined questions in the interview guide had been

asked. This anal?sisbserved as a beginning point for the next
. » Y (

interview. If some points needed clarification or elaboration

-

 these were flagged for the next .interview.

&

" Following each visit to the school personal thoughts wgre
written in a journal. _See Appendix D, page 117. The'fhou hts
consisted of terms that were usedk by the department hegqd,

observed behavior of thezdepartment head,‘and a personal feéling

'about the relationship bétween'the researcher and %he'department
) ) * . ’

head.. At a later time_ the.journal was read and’ reflected on as
personal experxience. Most of the reflections were related to
the image of business education to people within-and outside the
‘ { : : . .

school environment. . More detailed ' reflections dealt with the

department head's role in projecting this image. As a.resulp of

these reflections qﬁestiohs concerning pefsonal philosophies

. ' < o _ )
about business education, ‘the role of the department head, and

i

“the implications for the future emerged.

2
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Documentation N
One document requested from each department head was a job
descriptioni This document states the activities of the

department head.. Eight department hgaasfwere given a written
job description from their administration. A floor plan\of each
business educati@n,department was drawn. The locqtioniof'the
'departpént head's desk or office within the department was noted

in terms of its proximity to the business education classrooms.
- ,

> o
on-site Observation

- E&ch department hea -Was observed for, af least on.é dag(.
éee ‘Appendix' E, page 118.  Arrival time was schedﬁleq to
~coincide with.tha depaftment head's arrival in the morning. The
observation evolved from the time of arrival until the
departme?t head's deéarture from the school at the end of the
day. The only exception was if the department head had meetings
to éttend'after school and’ an invitation “was extendedml This
observation proved uéeful as a  method to-.cross-check the
ihterpretatioh of what.thé départment head had‘said during the
previous three interviews; Was the department head conscious of
all the activities_théy'were engaged in?' The department heaé
was qbsgrved as a "real person"'ih action gather than a person

whﬁ.hag time to think and discuss their thoughts "about their
. ‘ ‘ j ) v
role. A

)
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2)
Data pnalysis '

' 'The analysis of the interview data inv 1\-/ed ‘coding %e
traﬁscripts, transferring information to a chart,vlooking‘for
the°em;ngng'themes and drawing a schematic based on the thenmes.
;;9QingTngnﬂgrine%TIntgzxigx§
o In-depth analysis of the interv1ew transqxipts began after
the  third interview and the observat10nal visitation. The
interview transcripts we;e stored - in binders. The dquestions
- were written orlnotgd-in the wide left-hand margin of each typed
interview. The next ‘stqge‘ of coding‘ was transferring" each
department head's comments in point form té 53 1/2 by 5" cards.

1

ége Appendix F, Jpage 119.

4 . .&
“I;gnsﬁépging Coded Data to a Chart

The "data was transferred-from the 1ndex cards to poster-

»

size cross—reference sheets (24“ by 36") See - Appendlx G, page
120. The pseudonyms of the: part1c1pants were wrltten across the
top and the topics listed down the 1eft-81de of the page. The

overall feelings and responses of the participants were
¢ , -

tabulated.:
mhahs Y

ifvin hree Common Themes - .o -

.

‘Once the coding of the data was complete three comnion
lthemes- seemed - to recur--activities,’ responsibilities, and
qualities.' Each statement‘oﬁ the cross-referencg sheets was
color-coded according to these three themes. Each comment in

¢

the journal was also color-coded accérding to the three thenes.
. v ? ' N\
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Both the ' journal and interview analysis served as a cross

: 25

. reference of the information gathered from the participants.

Develo S

A sChemafic diagram was designed to ;llustrate egch theme.
Each theme did not appear to have a‘btégining or ending point
bué was circular. There was also an'overlap‘between themes. A
smallér circle in the middle of the diagram was drawn to show
the significance of the projection of the image of business
education.‘ éee Figure 4, page 114.

Coﬁsiderable time\was spent analyzing the‘data, questioning
the, gecision of thé tﬁree thémes,'and trying to'ﬁisproYe the

4

themes to see 1if ahy ‘other themes emerged. This included they
, ’ ,

process of peer debriefing.
. Writing

The findings wére written through'the three common themes

that emerged. ‘A schematic diagram was developed . for. each

thematic chapter.

Thematic Approach <«

The three themes that emérged are: ,(1)5qua1ities needed -
for ’the position oiifdepartmegt heéd, (2) activities that a
business education. depértment adf~?eff9rm§{ and (3)' the
responsibilities thét'a business éducation department head is
expected to assumé;‘ Each.théme is fhé focus for a new chapter.

The final chapter deals with the reflections on the collected \

\\ ' : : Te
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data and how this affects the image of business education. ,

Schematic Representation
| At the end of each thematic chapter:- the corresponding
‘circle in the schematic. diagram is drxrawn larger. Within the
larger circle are direct quotes from the department 2$hd
Quotes were used if more th;; one department head used the word.
\ \\

(On Field Work

. While conducting this research 'foqr areas of concern
surfaced.
ole of Researcher. Because of personal -experience as a

business education ‘teacher ' and 1limited experience as a

department head, there was a vested commitment to this reséarch

«

topic. This commitment caused perioas of soul searching and

guestioning, and periods of learning when to remain silent and
.when not to pass an opinion.
. /

. Ethics. There were only two occasions when two different

department heéds felt uneasy about someth;; that had been
discussed in ,épnfidénce. They were rgéz ured of their
anoﬁymi;y. It was‘explained that unless most of the participants
héd expressed the same 6pinion the informatian would not be

included in the thesis. ,The.identification or location of the

school wefe not described in the study. To alleviate theif

-

concerns the data was analyzed and written according to'theméé

rather than as nine case studies.

v
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Appropriateness, The dilemma petween subjectivity and

~

objectivity was handled by caYrying out the study in a 1§cgle
that was unfamiliar. Relationships were developed on the basis
uof researcher and department heads, not on the basis of being
'cqlleagues. There was no prior_kndwledge about the!depqrtment
heads. There were no reasons to color the pérceptions of the
participénts.“ - There was no involvement in departmental

)

concerns or problems. The only purpose of the research was to
seek the department heads' perceptions of their role. The
depavtment heads were listened to and observed. Comments or

-—

suggestions to the situations were not made. . )

'Politicg'of'Field Résearcg. For-someﬂgf the department,
heads ﬁhe_iﬁterview bec;ﬁe therapy sessions. . The researcher. was
someoné they could talk to and confide in, "a therapist." So;e
deﬁartment heads said that théi'lookéd forward to the interviews
bécau;e it was a period of tiﬁe set- aside to talk ébout their
fole. Nérﬁélly they did not take the time to think about their

role. On some occasions the departmént heads would ask‘yhét to

eldom giVen; but the

d

do in a certain situation. AnJopinion was s
question was redirected back to the department heads. Attempts
'we;eamade to understandlthe departmeht<heédé' perspectiyes. Tﬁe
department heads appeared to enjoy sharing.theif ideas about
their role. Théy enjoyed ﬁaIking to someone who would listen_to

their’%deas;

e /r-—n



_" on Analysrs v S " __':‘3: . ',
More than one k1nd of ev1dence ;o support a conclu51on that
was drawn from the data as gathered : For each department head:
*-rlnformatlon was drawn from three 1nterv1ews and the on—51te_
._ﬂ'b‘.""observatlon.‘ Once the data was complled t1me was spent flnding"
X supporting ev1dence as well as trylng to cross—check the data. ‘

Tlme was \fpent dlscu551ng reflectlve thoughts W1th colleagues to ‘

_ ensure_ that the dhc151o)n had been reached ob]ectlvely

s
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CHAPTER I1I

QUALITIES

Department heads feel that a department head has to possess -

~ ca\rtain qualltles in order to be selected for t e position. -

i . ~ -

Some of k£hese qualltles are ‘identified by the 1nd1.’

boards, w1th lnput from the pr1nc1pa1 and other department .
heads. The written ]Ob descrlptlons rq\escrlbe some of these

qualltles as well as the remuneratlon réllef tlme and 1ength'

of app01ntment for the department head. Three overallv selection
‘criteria are 1dent1f1ed by the department heads. Candidates who

do not have these qualltles usually are not . shortlJ.sted for the

: job. Those -_shortllsted . are examined : for~ more personal :

AN

qualltles. _
Selection of Department Head. Some schools have a policy

of selegtlng a new department head from w1th1n the department."'

Other schools open the competltlon to 1nclude any 1nterested and

qual;f_led _person within the school system. Norma]._ly&’a new

. department head is ot selected from outside the school system.

Yy

P states "it is anOther‘.way' of rewarding teachers who they [th'ed;": .

- know, the ones who aren't sensible enough to say 'no I can't do -

¢

»admi}ni's_‘tr-ators]. think have done a good job." __,’_Another» way of

- looking at seiection is _"they look for ”{@he good gof'era,i" i}ou

that'." One department head feels qulte strongly that "1t would

29 -
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' e more pos1t1ve" 1f the p051tions were always advertised.‘

vinterviewed by the prineipal, h assistant principals and/or

The selectlon procedure varies within: a school system and
from . schpol to‘ school. -Applicants usually fill out an
application' form or a letter of intent.-‘Those shortlisted are-

3

teachers from any department in the school. Many questions

‘during the interv1ew are directed toward “what you ﬁeel your

1

role will be askdepartment head}and ... what you" think about

extra-Curricular activities." ‘Once the department head has been

'selected‘ the term of. the, app01ntment is usually not stated

Generally department. heads are’ not required. to reapply' on a
yearly or term bas1s. The person stays in the pos1tion until

notified by the pr1n01pal or board. As statmi by S "1t is

o

) renewable every year ... however the principal may dec1de that

_major con51deratlon.v

there should be a 6hange 1n personnel "

The department heads feel that ‘the basis for their

[N

,fapp01ntments was their experience in bus1ness educatlon and.

1nterpersona1 skllls kIheirvacademlc qualiflcatlon 1s.not a

ertten Job Description._% Department heads usually are

given a writéen ]ob d scrlption B ‘Some are quite Specific'while

e
, 3

others are qulte general Department heads eigpgr contrlbute to

developlng their job descriptionsﬁor are diven ary, e§1st1ng one.

It was impliea that this document ‘once. receivgdfis nbt referred
o - i

[P iaw

to on a regular ;%as1s.ie A copy is kept in” their personal

R

‘department files. SOme department heads remarked that they.

E - o
" . IR °
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perform tasks not outlined in_their'job description. .

One‘ department head did not have ‘a job description and
stated ""we do ‘what we think we have to :do‘" h }further
eiaboration included "I have thought about dolng that but
N%Penever I have had a job description -or dealt with somebody .who
fhas one the descrlptlon and job have never matched so I didn't

bother‘maklng one."

Remuneration. Additional remuneration usually is given‘to

R
department heads This varied from $1 765 00 to $3 500 00
annually and is determlned by the school boar The-general

jconsensushls~that the extra pay is not a major enticement when
app}ying for thevjob.b T states "the net [pay]wnorks5out'to not
very much. I am not in it_for‘the moneyband I don't think most
department heads are " ‘

Relief Time. Re@l ief time 1s'igned‘ to ‘perform depa’rtment.
head duties durlng thegﬁchool day. Tlme is determlned by the
\prlnc1pal and-the 1ength varles from 40 to 80 minutes inaday. A

Length of A9901ntment. When/degartment heads are app01nted’

the term 1s usually not spe01f1ed Toward the.end of a school

year department\heads~may,be requested to reapply. - As S states

e haVe had toaapply some‘years , Other years it sort of just‘

carrled on unless you are told that ..; someohe else would iike.
your.pos1t1on." T states that "if the [department head) was not

) goinghto’stay on they woulq'adv1se the prlnc1pa{ who would then'
‘gO'.[through the brocess] qf ;eplacing iou."- cherﬁise the ~

>eXisting departmentAhead‘retainsfhis/her'poSition.



- Qverall Selection Considerations |
| Threej’key qualities are = identified by the business
-education'department heads as being important for selection in

\

. their jobs. They are involvement w1th1n the school env1ronment
1nterpersonal Skllls .within and outside of the school and an

.understandlng of the business education currlculum.k
4

- Professional Involvement

The administrators of a school are looking for people who

»

are Qeli-rounded prOfessionals both in .and outside. the
classroom; Being - famlllar with the school's nphllosophy and
-prOCednres is essent;al.. Department "heads should support’ their
"department and also appreciate other departmentalvofferings'in a
school. Aé~stated by s "it is a total school picture that you

| havey-to look at ... [beceuse] there -is an’ overall blan "
Professional subport includes "involQement in worklng w1th
| prdfeséional assooiations, for example the Bu51ness Educatlon
»Codné&l." 'Throngh | active . professional involvement * the
department”head,is viewed as a person "in the know erlittle'bit

more ...." Another aree"of involvement is "the willingness to
_—participate in extra—cnrricular activities.ﬂ
Interpe;sonal Skllls
The tltle "department head" impiies continuous interaction
with a variety of people. Interpersonal skllls is a key qualltyx

admlnlstrators look for in selectlng a department head Y 'S

st%tes that
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They certainly want someone who will fit in with the
philosophy of the school but won't be a rabble rouser
at department head meetings. Someone who understands.
the way the school is going and knows where they would
like their department to go. .

R added that "they 1look for,somebody who will model teacher
pehavior kind of thinge they would like to see their teachers in
‘the school doing{“ In other words administrators are - looking

N »
for "somebody who is able to get along with people."

Knowledge of the Bueiness Educatioh Curriculum

As a business education department head is responsible for

the departmental oﬁi\f:rmgs~ a thorough >understand1ng of the

business education cuk¥riculum is expected. Department head B
states that more specifically. Experience should include
"having taught all the courses in the department." Due to the

wide variety of courses offerings it 'is not feasible to'expect
busiqgss _education department headeﬁ‘to have taught all -the
businebs education courses. - | |
o Department"heads are ihvolved io, business education
currioulum planning at the school leyel: C exblgjns that’"I
taught just aboot every'subject “os I.knew the content ... I was
a good background personﬂ'_"Most department headevinfer that:
assistance can be offered beoause of thelr teachingrexperience.
teadershlp is displayed when plannlng curriculum. T.states
Pevenlthough I aﬁ resooneible for the_curriculumgggygallfgourseg<
e we. [teachers presently teaching same course] ﬁéet‘as-azgroup‘

[to plan'currioulum] " P replies that, "department heads are

.people who are really 1nterested in  their ‘curriculum.” s

29
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elaborates "(we) 'have to be up-to-date with the curriculum
| development [to ensure that curriculum plannlng at the school is.
approprlaéi and relevant .to the prov1ncial recommendatlons]
Expectations of the department. Heads are summarized by
department head. B | | ‘
coordlnating of courses for common * testlng and' common
curriculum, helping department nmembers, and suggesting
common resoyrces to supplement the curriculum..

Personal oualities
Two . additional personal qualities contribute ~to' the
selection' and jcontinuous appointment of business education
department heads,l These are their ability to get along with

people and. diversity of teaching'experience.

Getting Along With People

The department heads feel it is important to have an
openness between the pr1nc1pal and themselves. They feel they
dlscuss problems or concerns with thelr pr1nc1pals when the need
arises. As B summarizes “,.. [I] tell the principal what I
__think and he tells me what he thinks‘and weﬂcan deal with each
other." |

Members -of the department work together. Department heads
encourage and develop these skills in their teachersr 'They
usually 1n1t1ate sharlng among department members and encourage
A professional growth in .each member. Initiatives llke suggestlngh
. new approaches or new.courses 'spark' the department members to
change otheir ‘course contenc 'or‘ to incorporate different

l’:’,"-‘
4 \
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methodologies. As a leader they should have the "ability to
delegate and "to utilize the expertise that department members

have." T says that "mpstly intérpersonal skills are to keep

everybod%”feeling like they are part of what is _46ing on .

that their expertise is recognized and is Spected and followéd

through on." : -
.

A

Teaching Experlence

The variety of teaching experiénce is a quality that is

valued as important by department heads.  Based on this
experience'B states that " ... we are the most‘knowledgeable

about the curriculum.". B elaborates

I think it is the department head's job to know or
have taught just about everything in their department
and to be familiar with the curriculum of all the
courses so that there are some ideas and some base- of
finding resources or.helping people find. resources.

" Most of the department‘heads teach "all the,grade levels." ‘This

broad experience enables""ps to find out what is best for the

students. " Some department heads have stldents working. on
special projegts. Examples.of 'student projects are "writihg a
o . ) :

timing program&... whichv[instructs]'the-computer to étop after
tpe'time‘has_run'out"Aor to "prbgrdm a marks paékage that ié
a;prog;iate for tyéing," Administrators ask Questions difecxed
about funéamehtal educational principles because .they "think of
you as the expért."l y - .

They ask specific questions 1like "how you feel. about

teaching typing on microcomputers compared to the typewriter."

1 ’ ’ " » » } 1] B ’ e . ’
Problems are researched and their implications are &lscussed..~
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P

With the introduction of the microcomputers into the
gepartment teaching does not involve only the students. "In-

_servicing other departments and the secretarlal staff on the new

software is expected of thg business education department."

B )
Some department heads are responsible. for chairing in-service

while others are expected to organize in-services using

department members. All bueiness education departments are
finvolved‘in offering new courses. A few ‘department heads are
piloting new courses. As C states \\

AN

I am teaching a new course with very few reSourc%e.

... I am trying out things .in that area evaluating
what will work with the network what won't work with
the network and ... passing that information along to
the department members. ; ,

In 'addltlon' to teachlng some department heads re still
collecting ‘support' materials,' integrating them into theirﬂ

" courses, and revising courses. T further states that "mdére than

)

being‘responsible for the courses that I teach as ‘a teacher I am

responSLble for all the courses offered 1n>the department as

'well as the new equlpment " R elaborates, ﬂlﬁ you don't have

expertlse in an area you are‘ respoﬁsihlef for seeing that ,
leadership comes or is brought in [for the teachers]."
The'frequently—used words stated by the business education

department heads to describe their qualities are listed

‘on Figure 1. )

Summary

‘The person selected 4as a- bu51ness education department head

must display certaln qualltles. They are viewed .'as the

Y
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representative of the department and 'should have a thorough
-understanding of the pufpose of the department, curriculum, and
courses. . Since there are such a wide range pof busigess’
- education courses a general understanding of each qourse-is all
that éan be realist#cal}y‘ expected. © The integration of new
technology into the department requires the department head to
update and to seek out'the students needs in order to offer
féi;?énﬁ courses. - . " ‘;?-

;Teachers must display}certain charécteristics in.order,to'
be coﬁsidered for the position ofAdepartment head. There are
three geﬁeral qualities that are valued‘a; essential for overall
selection pf candidates. The participants in this dtudy‘feel'
‘there afe two additional gqualities ' that business education
‘departmentA heads are expected to possesé. Are: these Ifive
qualities valued as’ important for the‘seiection of‘déparﬁment
- heads in other grricuiaf‘areas? Are the qualities idenfified 
.'bf the‘départm 't@heads required and‘essehtial_to carrying out
Fhe resbéns;bilitiég of a department -head? ~What professional
deVélopmeht is offered to teachers to help them make an eagy
transition froﬁ teacher ﬁo departmént head? How extensive is.

¢
the supportﬂoffered?
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Figure 1

Qualities Reported as Essential
‘to the Role of Business Education
Department Head

Y

leader connector
supporter interpreter
organizer housekeeper




CHAPTER IV '«

ACTIVITIES
Be31de the activities outlined in_ a job description,
-department heads perform a number of additional duties. ’These
-activities are initiated by the sehool administrators, the
school board administrators, other business education department
heads, departmentaltmembers, or themselves. fhe frequency, the

importance assigned, and the people involved in these activities

varies. Activ1t1es reported by business' education departmeht

heads are described in this chapter. . 2
Teacher

Departmen heads are as;signed .c;ourse_s‘ teach. The

teaching 1lo4dd varies from half-time to full-time teaching.

Department heads find it necessary to leave their classrooms tow.

perform department- head duties. As R states "it is usually
' 6 5 . P

easier to leave the 30-level classes ... because they are given

more assighments to carry out bn their own.". Department heads

appear to enjoy teaching and this prov1des "the sanity" to their
job. Department heads are asked to substitute for ,otherl
department members. Examples of thiS“are whed'the teacher is
called away from the classroom or the department head feels that

-

departmental members should have time to work on a curricular

39
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matter. ' ' “—
' i
K , o - Recruiter
) : .
Department heads interact with people, within and outside‘

he department heqd valued some interaction more

»

ithe school.
highly than qthers.

c V Departmen’ dssare involyed in redruitmept
of students for the . business education coursés.’ This
reéruitmégt, is ppimarilt rdifectedd toward the high schopl
students presently enrolled in business education courses. s S

explains "I visited alY the Typing and Accounting 10 classes,

Typing 20 clas , and any other class that a business education
teacher would let me in." R '"visits all Typing 10 classes at
‘[registration] time." = B ‘adds. "that I hope to go around to -

pias§€s.foutside the business education department] to talk to’
. ~ )

students about the program ... prior to registration." . Threé

L]

department heads do not recruit studen;é from other classes but
rather "all teachers in “the department ‘... give a handout to
grade 10 students and ask students what they are interested in"
as S explains.

One method of reeruitment is to c ‘ N L

give an oral presentation ibb acquaint students with
all the courses ... tell them a little bit about each.
course and the type of student who should enrol in the
course. During the oral presentation students can
interject and ask questiong ... or they can ask me

questions later on.

Department heads infrequently accompany the oral pres,

"with a handout which identifies all courses off



-Junlor high students visit the high school but this 1s

~sc¢hool, administragors, students, and parents. S comments

41

education." Two départment heads "show students what a business

edﬁcation certificate looks like ... and explain the relevance:
of this certificate." One department head organized a slide-
tape presentation. Department~ heads are responsible fog
"assistiﬁg the éepartment in preparing what is written up-.in the -
gﬁudent course description booklet which is then submiéted to
administrators", explains R. . . v

Infrequently, department heads go to

Y@ to recruit prospective students. B explains

dents visit the high school and ([we] give
~—

e
them an orientat 4 to the courses offered and what content
is covered in the courses." S summarizes "we have not had close

contact with the feeder schools. This year was the firs&\year

-

that contact had been initiated for a long time. That contact

was directed toward the junior %igh teachers." >Two schools have

aigrade nine orientation night

where the department head meets with the parents and.
students. We do a. presentatlon and hand out a shee
‘'which outlines the courses in detail, describes
prerequisites, and illustrates in a flowchart how the
students can proceed through high school.

coordinated through the administrators and guidance couﬁhellors.

~

Promoter T

Department heads feel they are involved in %pe promotion of

4

their departmént. Thig is directed toward other teachers in the

o ) v
'I have prepared a slide/tape presentation showing
’ - ‘ v
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various classes and' various things -in the business -
communlty " ... offer.a kmsiness,education week to.
raise our profile in the school ... hold an internal
typlng competition.and hand out our own trophies, on .-
" Awards nght ... SO we are recognized ‘as peopleiwho
‘are doing something within the school. We. really try
..and do things for the rest of the departments in the
school and make it known to the teachers that we are
willing to do stuff for them. - ‘
T ‘ 8
T elaborgtes

- we have open house’ once a year meetings with
prospective . students and thelr parénts. I am in
constant contact with the junior hlgh schools about
the curriculum.--... I-think that it is something that
needs to be 1ncreased . [I] find with junior highs
and senior highs it is a matter of mlsunderstandlngs.
'I am vVery careful about my approach because I notice
sens1t1vity and I really think that our populatlon our
program can 'be affected greatly by the junior highs.
I try to malntaln a p051t1ve rapport with ,them in that

way.
R feels g ,

the best ‘way df prqmotlon is done by\ doing the;

‘ absolute best’ ]ob you can. in. the classroom ... making’

RN sure that ‘what 1s gg;m;,on/in~th”classroom is what

should be going on and it 1s p051t1vb.b It promotesiu e
1tself at that polnt : : : _

!
v

" .C. tr1es

to make sure that students ‘I am. sendlng out to. work, .
have extra skills that. they can promote that are gdod - ¢
... 'S0 the -employer will ‘cone back to thls school for :
future employees. ‘4 : s

" Another method as B explains . RATRE |

[is to] - put dlsplays up in . the claSsrﬁoms and
halliways. .’ ‘talk about the program to whoever will
1isten—fother teachers, students, school board
administrators, " or  our administrators. ... _the
promotlon ha¥ been with other teachers as well. ’

[
."\

\C el ahorates ‘ , q

‘ «_" our chus for promotlon has been w1th counsellors~... t,ﬁ}

. ~ - to identify changes and the new courses that we. are'_"“
offering. e e communlcatlng to students . and ‘

&
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counSellors through 'a newsletter and admlnlstrators "
and communlty at 1arge by talklng to them.‘_

Contact among different departments within the school is

not on a regular ba51s. Interaction 1s nore regular with the

&

: \
‘admlnlstrators and the guldance counsellors S states

Swe have had conflicts. ... like who should get the
computers and ‘stuff like that. - When the” computers
were installed for the first time there was a fair 1t
of jealousy about .the amount that was spent /in’
business educafrion. - So we ran courses. for teachef”/to

familiarize the people who wanted . to _know about . -
computers. : . Y

: C’Comments that "we work closely'with guidance e, I‘give them

v

a handout of evbrythlng so that they have the 1atest and up—to-

.jdate 1nformatlgn on the department [to help counsel students

ifto our programj; " -

-

Department heads feel they are - the departmentai

e » ,' - ,rl . _ i . i . ) . ','-
representatlve on school commlttees. ‘As: S explalns,"sometlmeS‘

&7

tris me and sometlmes 1t is not. If I feel that I mlght be the

J

“’better spokesman I would take on the commlttee responslbllity

[ R

Otherw1se other people mlght want to do 1t." Another example 1s\
2]

j“"We aremexpected to attend award functlons as’ the departmental

urepresentatlve" explains T. 'R comments "I certalnly represent‘
my department in terms of cooperatlve program plannlng., I- th%nk«
- we could cooperate w1th other departments an awful lot mpre than°

.

o we do, .;1 never ‘seem to have the time to get together “,Léj“

summarlzes that "I am seen as the- go-between betwaeﬁ.ythe
,department and other departments within the.Sanbl o Dep&:tment

e

5 X A,‘ "‘ ':{ SRR LT
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"is durlng Open House where we mlght comblne with another -group

n

..; or PD day.. WoOoB. comments "thut lf somebody has a progect that
they are worklng on and I can help I volunteer my classes.... It

glves the students really good experlence and helps somebody

v

| else out | Q. adds "the computer teacher and myself have glven a

i

heck of alot of assistance to all the other areas 1n the use of

1

f software and u51ng thé’computer for staff use."g‘

™
<

Representer '

P

lj thelr week in- meetlngs.f;These-meetlngs w;th’people inside and-
out51de ‘thel'school.marefito’"receive_ and 't ‘fdisseminate

‘% .
1nf0ﬁ?atlon P states "I thlnk théﬁzéEtlngs wear you out

‘ustaff~meet1ngs, Faculty Counc1l meetlngs, department meetlngs,,

.head’S‘feels'that the only time they work with other departments'

Department heads say that they spend a nmjor portlon of ’

-?fsystem—w1de meetlngs e constant paperwork Wthh s just-

flendless."- Once the meeﬁlngs have beenaattended department heads
: ¥

'”report baok to the department about ‘the’ outcome.: .,As; C-

Be

f(:summarlzesv "the meetlngs glve me ,more:. paperwork to do and

~;{sr5qu1re me to call more meetlngs "

A "-d' o 3 ? ” . A R
”fughoﬁt the school year tlme 1s/spent plannlng for the

neik>échool year. Thls 1nvolves dlscus51on W1th the teachers to

o Qget hhelr reactlon of present course offerlngs.‘ Tlme is spent

analyzing *the present enrollment flgures and pro;ectlng the

"advanced reglstratlon.

comlng year si.enrollments
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~ Department heads arey,receptive' to students' suggestions and

. feedback. Administrators have:- input into the departmentai

' course offerlngs and sequenc1ng This input usually is in

relation to the total school .program.

. Compiler

A , B
ﬁﬁb equlpment resources have to be purchased \-f
! A .- W
and hbused JJI a éentral location w1th1n the department. As o
summarlzes

k]
to make teachers aware of all. the new textbooks that
are. out ...' and new material that comes. Any
catalogues I get I make sure that they are sent around
to the department and [teachers) 1nd1cate anytping-‘
they would be 1nterested‘in

Department heads work w1th the library The “ree of

1nvolvement varies between the schools from "very llttle 1nput

is sought from our department" to “[the 11brar1an] comes along

regularly and says what books should we be gettlng for your

area" to_,recommendlng "not only books but also audlo-v1sua1

-

Amaterial and“software;" T fee1§ that the "nature of the courses

that we teach .do: not encoUrage alot of ‘sharing. between the
{J

bu51ness‘educatlon department and the llbrary,"

- head attended a confefence with the school librarian "to show
how ‘departments can use the llbrary more. éffectively "o
Infrequently, department. heads malntaln a. departmental baﬁ%*'

of .exams. 'S states that "We have a f11e that each teacher 15'\

‘»supposed to put<1n any evaluatlve 1nstrument that they use." "It

. is 1nferred that thls flle 1s not always up-to-date. Conversely ffr

. one department head said "[teachers] malntaln their own personal_y

~

. One department
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files better.A Therefore I have asked that each department
member maintain flles*on each course they teach w1th a copy of
each exan that is admlnlstered " Few schools expect all
" teachers to "hand in their. ‘exans to the offlce so there is a-
master. copy in the office ... in case of,? dispute."  C explalns .

@

"a master ‘copy of all exams and course outlines [are: complled]

at the beglnnlng of the year ... in case of an appeal
Updater " S

-

With the integration'of a new business eduCation curriculum.
l»and new eguipment purchased througﬁ B.Q.R.P. (Building, Quality,
Restoratlon Programk,fundlng department heads have been ass1gned
the task of 1n-serv1c1ng thelr departmental members. This grant
prov1des matchlégwdollars from the prov1nc1al government for

hardware acquls;tlon, bulldlng upgradlng, and computer: in=

‘serv1ce for the hlgh school bu51n§ss educatlon>program.
ln-service

’,In—seryices inform teachers about the capabilities of new
hardyaré, .orientation to the software that is available and

.compatible with their equipment, and suggestions for integrating

‘the software into existing courses. B'comments "I haven't'had

-

to’ encourage téachers ‘to update because the new curriculum and
\1new.equ1pment forced 1t'a11 in one full swoop." S supports thls
v"I haven't ‘had tp encourage them ... they know that they‘have tq.
'upgrade or,eIse.", T states "the department members ‘were self—

‘wmotiyated." Whereas D feels "I’ did -provide updating on a
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llmlted basis to department members." c feels "the department‘
.head should coordlnate éct1v1ties with the department ... to
.consult and coordinate activ1t1es."- B adds "I trained myself on
the new eéﬁipmeﬁt and then I taught the Iotherl department
members." Qhe department head said "we did it together-es_a
departmeﬁt. . We al% took courses together.". Initially P
.organized the in—service-fbr the department "but now we go to
the in-services'that are put @nd,by the school board."  Two
department heads c¢oncur with s "wﬁen the_new equipment arrives
ce. We get‘vendOrs to edme‘and give‘us an infservice for those

.people iﬂrolved." T adds "that the‘departmeht'is trying”to'

organize in-services."

'

Instructional LFadership
s felt
that indirectly I am responsible for the instruction
that is given on the new .equipment but feel that I
don't have enough time’to get around to watch and make
supe that department members are utilizing equipment

the fullest capacity. . |

e

C said "we diScuss the instruction on an informal besis wede
trial and error besis." R adds "Itam responsible for providing
u‘,inetruétional leadership but i don't do,iit; personally ,.{ I
-”Adonft lead the instruction I facilitate it. ... and may brinél
somebody“‘inz" One departmeng head "has been =invoired' in
prov1d1ng 1n—serv1ces outside the débartment ... to departments
that . want to learn Ahow to ‘operate the‘ new computers."
1 Department..heads' are involved 1n‘ 1ntegrat1ng resources and

software packeges_ into existing courses. T is involved -"in
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converting simulations from stand-alone to network system."

48

Ma igtalne; ' L
Department heads feel that equipment is a major
responsibiliﬁy takihg the majoriﬁ& of their time."' C comments
"maintaining the edﬁibment is a' very important- on—going
seséonsibility,.the maih respoﬁsibility," R agrees " am sure I
‘_spend‘ a major- portion of my department. head | t;me;.managing
| equipmentl" As B explains | |

I am to make sure that the equipment is maintaineds...
call repairmen when somethlng breaks down angw to
monitor breakdowns on each piece of ¢luipment ... 'keep
an inventory using the computer's tabase program.
Prior to 'the installation of -equlpment' I was
responsible for purchasing new equipment. Contact
’ -w1th the sales vendors averaged at leaﬁg once a day.’
'R adds’ “I try to really 11m1t the amount of time I give to sales
" reps." \C agrees I am in contact too often.w1th sales reps." ‘S
comments "inventory'is my responsibility, I get‘the.teachers to
' help‘me keep track of the inventory for. their particular room
and I sort of handle the whole picture." Three departﬁent heads
still handle the inventory through cards rather than-a computer.
' The inventofy is housed in either the classroom, in the
‘department head's office, the school main office or the school
board offlce. ‘ _
B has ‘an added responsibility which is "the facility. It
is up to me with the help of the departmenf to decide what kinds
of renovations we want -an® what needs fixed in our department

... to draw plans and make recommendations." C adds "in’

addition I have to sell the proposed renovations to
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administrators before going to tender." Department heads are

involved "in selling 'equipment that is presently .in the

department" as. S explains. "We compile a list ¢of old equipment
and then organize ways to sell it. “c c staﬁéz "to meet with

department members and’flnd out what thelr equipment needs are.
... always need_to‘have mqre information about what one piece of

‘ equipment will do vefsusdthe other." .. T agrees'"that_I ‘am
. = . .

_/responsible for setting the speaifieatioms ‘for a particular
piece of equipment." S specifies Mthat I am expected to know

‘how to use the equipment ... I take minor responsibility for
doing the minor cleaning on the computersf"

i “ Q
Financial Examiner . ;

Department heads are 1nvolved in the budget process. They

]

Zare expected'tg'pfepare and present a proposal to either the
admlnlstratore or the school admlnistratlve tegm Wh;ch includes
all department heads and admlnlstrators. ‘ ybepartment heads
consult with the department members while few prefer to work on
their own. As .S states "I have to type up a proposal which
includes how much mohey I want, wmatrcoufse it will be used for,
Kand‘why I need it for that course.ﬁ' One‘depaftment head“saye

"T go by what we had last year and if enrollmemt is up 10% I add

10%. The rest of the department does not get involved in thie

.

process." ' 4%f

Department heads prioritizedthe needs of the department.
" As R summarizes "we set our priorities as a department in light

of the school priorities." ' S comments
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department members are encouraged to add
suggestions for the next year's budget. I
submit everything [rather than prioritize] ...

I guess we know what is really needed and what

could be cut if it has to be. P
T states that "administrators make decisions on the proposed
budget‘... I go back to talk to them if I feel that items were

‘cut that are essentlal to run the proqram "

Coordinator

Department heads are -involved 'in assigning department“
members to their teaching timetables. Schools IiIncorporate
different procednres. Frequently,h departmé%t heads.‘plan ‘the
timetable for the.entire department. S exblains that "given a
list of courses, the list of people who are going to teach in my
department and the'number ofwclasses, it is up to me to divvy up
who gets what." Other department'headsﬁanalyze the timetable

,after the.adminiStrators“have planned it. "administrators do
:A'the timetable.and.I check it'to,seeuif there are any probiems.ﬂ
Seven department.heads involvehtheir staff while two department
heads prefer to work on timetabling by themselves. . P states .
"[the teachers] feel they should have more input . 1nto what they
are teaching." It is inferred that the department members 1like
to have inputminto timetabling courses for the upcomlng schooi

»

year.

Facilitator ' . -

Department heads are involved in the selection of new staff

~and are expected to\help new teachers adjust to their new school

]
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expected to deal with the situation.

Select NewéTeacners

Department heads are involved in selec¢tion of .new staff.

The degree of involvement varied. As S explains

the department head would be involved in the interview

Process. We ask questions which are specific to the
- department and can then inform the principal about the
"applicants familiarity with the curriculum.

Others were involved in the screening process and B states "we

o

aréfablé*to look at the candidate on paper to give input or
g : .

It
opinion ... ‘recommend questions that are posed during the
interview." ‘ Administratbrs. usually consult department heads
prior to advertising a new position. As T comments
I will set thé_criteria about the courses that the
candidate will be expected to teach and thes required
strengths of this person. I will explain to the
principal the justification and then they hire on the
needs for the total school picture. :
R feels that "department heads should be involved in this
selection process ... as it has great consequences for my job,
the kinds of things that I have to do With the personnel who I

3

have within the department."

Support New Teachers

All but two department heads‘ said that new business
education teacheré'were.their responsibility. As B‘éummariZ¢s
"... on a day-to-day basis the responsibility will fall -on me
. cﬁrriculﬁm,,school policy, and probedureé.ﬂ\»s elabqrates "I

familiarize them with the_surrodndiﬁgs here. I introduce them

to all the teachers}éo that they get to know one another quickly
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and' provide them with textbooks and curriculum guides:".vlc
states "... 7involved in showing them the‘curriculum,»facilities,
and getting them a contact ... acting like a facilitator.”

m

Department headvaary with their involvemeht in this activity.
D comments "that I have not helped the new teachers ; bit I
‘didn't q;ienttthem aﬁ all." S adds "..*: the new'teachér is on
tbeir’own and if they have problems then they come ;6vmes. P
explgins "the department is responsible for the new téaéhéf"

- whereas.  other department heads feel this is their

responsibility.

Solve Personnel P;oblems_

,All but one department head deals with instructional or
procedural problemé between departmental members. S states "I
deal with the businéss educatidn teadheré ... if they are not
following department ruleé. Theybdon't like it and I know they
are'mad‘at me for a few dayé but they usually get oVer it. T
~adds "it depénds7on the nature of éhe problem." R specifies "if
it is a conflict relating to curriculum I would gét involved."
Only one department head, stated "that I have never had a
problem."I.would think I -would be expected to talk to -them and
see if I " can get them to solve the problem." .C feels
"admiﬁiétrators have becéme involved at my request so that they
know what is going on too.ﬁ Other department heads opt,to'deal

with the situation first and then inform admini;tratgrs of the

development.
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Assist Substitute ‘ . !r’

» &a

Department heads are responsible for substitute teachers.

As S states . ' Fay U
- \‘ l‘(r/ : *

we have been asked tOfbe notified when a substituté
arrives in our department. ... if the sub runs into

problems I want them to come to me first. I want them
to know we have drawn up on various occasions a sheet
on department procedures to. give to a substitute who
comes into busipess education.

Substitute teachers report to the general office and the
B . L I
-department head is usually contacted. Infrequently, school
%
administrators bring the substitute into the department "and

introduQe them to the department head." Whereas frequently,

deparfﬁent heads are "expected to ret:ieve the substitute,

-

esqdrt them to the busjness education-depaftment’and
lessons pléns, inform them 6f schdol procedufes, and iden
how they c&n contact the department head if the need arises"
summarizes T. R comments "I am totilly rgsponsible.tO'see thét
thg substitute gets into the classr;om’khows where things aré'
and gets going. I find that d‘aifficult responéibi}ity when I
am teéching at'the same time." S explains "... sometimes I
don't even know the person is away. If everytﬁing runs smoothly
- and they hgve all their plans ... .they just go ahead and carry
on." In summary as C séates "you just ba51ca11y have to be C'

around to ste?r them 1n the right direction."”

Supervisor

Few department heads are responsible for teacher



student supervision. & P
Department heads do not feel that they are engaged, in
: " o & -

teacher supervision. P states "I supervise not in a structured

role ...’I certainly know what the teachers are 'teachlng.".
[ ’ L

Department-heads_said "it will probably‘be'a greater part in the
future. ... wWill be asked to evaluate ‘the members“qf the
departmentAwhich is now done by the administgatbrs.ﬁ S comments

it is going to take alot of time @nd expertise to know
what you are looking for ... certainly hope that we
have a guideline to follow. I would just as soon that
administrators do the evaluation because I really have
very little power over my group. S

C adds "we were told by administrétorsxwthat we .are not

Ty

evaluators." SR \Lwﬂ;M  o

Three department heads are 1nVolved in teﬂlher?fualuatrgp"éx

,_ ;{33’?%

part of my Jjob ...

_ .
evaluation process ' .

to evaluate, I supervise in the sense tP‘
. ™ a ) i Cm

\ teacher comes'to me first." R adds "I’

‘e

responsible for department members 1n'%

&
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student Supervision A ‘ . ;

2

Departmgnt heads are involved in student supervision. Th\s

includes noon-hour or after-school extra-curricular activities.

<

The supervision is carried out within the department or

throughout the school. As T explains "hallway supervision is

expected over the lunch-hour or between class breaks." T adds

\ . ‘
"as a staff member we are expected to supervise dances and
football gémes." It is expected that all department heads will

be involyed in at least one type of extra-curricular actiyity.
{ . :

S said "that even though thié’activity takeg time and sometimes

AT

I don't feel like participafing in this activity. !Lat it is
\ .

' J ' P
good because the students see the department head in a differengI!

H

lighto " , o L

_J\\/'

i

f‘vigEvaluator . i

S A%
¢ .

Evaluation is carried out at a cufriculum, department,

teacherj and self level. “"The frequen and the basis of the

—

evaluation varies. o

Curriculum

-

B states® "nobody says I have to but [the departmeﬁt]_goes

it together. We keep ourselves on a time schedule ... we really

~did-alot of the pldnnin§ with the three of us." ’P adds ."we do

plan together. We yo through the content at the beginning of" N
: ¢

the year ... try and get any new things that come!in." S

comments "we did alot of work as a deparpment ... meet in
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Y RER

- or cannot offer.“ D statEsg*"haVe-fbeen‘ involved in a ‘very
/nlllmlted ba51s on evaluatlon of, the currlculum.ﬂ C'summarizes-
"not at this level ‘;., eVerynody is still pulllnq resources

(
3togeﬂher. They are throw1ng out books that are Stlll prescrlbed»

.iand“saying these don't work "3 It is” 1nferred from the comments
. ¢ ? N
ffthat currlculum evaluatlon is not formallzed. There 1s nore -a

‘,poollng of resources. It is also 1m911ed that departments work‘

L

L o .

71as groups.jf4,.f

Three department heads felt that they have evaluated the

B \

:?_o,currioulum.ﬁ;zs ‘states "I have alot of 1nput. as. to what 1s'

':thaught ' I am the fa0111tator who brlngs the people together

T:;{fto dec1de did 1t work or not Should we try somethlng else next

- 'year ": S adds‘"evaluatlon of currlculum is ‘an on- g01ng thlng."
o : _\v‘ \ i

'7$i‘T comments Wat varlbus tlmes throughout the year we dlscuss

“Vﬁ;fwhere we are at where*we are g01ng, what.our end goals are." LR‘

f&f:gadds "I Lnformally evaluatevcurrlculum.ﬂi Ope department head

’"‘u;sald “every year we have evaluated the computer proces51ng

S

program . " g ' .

c adds-"by my own pewsonal goals I

’7p5do evaluate departmené
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plans informally as we make our goals for the next year L

Department heads evaluate the dE'fkﬁgent 1nformally' baé@d. onf

v‘student enrollments, ‘reactlgf' ‘»romf admlnlstrators .AAd;f&
.'department members, and personal observatlons.‘ Départment‘headsplg

_ddo not feel this level of evaluatlon is a hlgh prlorlﬁy

Tegchers

| Department ‘he ds are not 1nvolved in. teacher evaluation.

Admlnlstrators e aluate the teachlng staff.~ S suggests

foresee ' that we w111 Pe entlrely respon51b1e for evaluating_;'
. 5"
'teachers in the future." - Two department. heads did- evaluate

department members. The, process is s1m11ar but the grocedures
5are'differentt T explalns

have a goal settlng conference _..._before end of the
year I will sit down with each department member and
B we assess .whether they attained their objectiyve or
1 not. ... .report is wrltten up but ‘it does not”’ leave
‘my office.,- ‘ :

Y

C states

. ,‘we have a pre conference meetlng where we flquout a

> form and indicate goals for the upcoming year.” ...
set up. a time for me to visit the classroom - I write
“down iy observatlons and then fill out an evaluation.
form. . ... then we post-conference together where we
/go. over it. ~I keep the: or1g1na1 and the teacher
recelves a. copy

-

At oﬂe school the department head evaluates a teacher teachlng a
,kclass. At the other ~school the department head evaluates
‘teachlng only 1f that 1s 1dent1f1ed as a goal for the upcoming

year.
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iﬁglﬁ., l \ 1lf.f; | |
Department heads do not eyaluate themselVes formally B
explains "I evalu;t? -myself dally ‘}..‘ don't do. a formal
'evaluatlon;";‘oﬁe department head said the self evaluatlon is -

@

=3

based on’ "the goals that are reached by the end

the students enrollments for the upcomlng year."

of the'year‘and<

"~Two department‘headsgask department members to evaluate the

".,b‘..'“'

and then- submlt it to me anonymously "
members to- f111 out a questlonnalre."
it out and ask for constructlve cr1t1c1sm
l anonymously to me. "

§
the form is, encouraged

/A

act1v1t1es These act1v1t1es are. carrled out w1th1n and out51de
the scﬂool. : Department }heads' belonq to  at least‘_onés
profess#onal organlzatlou, act 'asu“cooperating teachers,' and

admini tra

L
&%

N

Oﬁe department head shared that a :' R

‘process of department head evaluatlon is put in place

for next year. . «.. teacher will flll ~out a
questionnaire, submit  it, and discuss -it with the
departmgnt head. . ... t the - department head  will

I encourage them to fili

takg. all evaluations. and scuss the comments with an .

admrhlstrator.

-

e

Engager e

N

g ° \

reoelve journals rrom varlous profe551ona1 as5001at10ns.

department héad. , C elaborates "they‘evaluate ne every year.
\k_afG;:fencourage it. ... Teachersfffll out a form

T adds "I ask department

E)

» They submit it
C It does not appear that‘discussion about . =

,;A

Department heads are enéaged*in“a ‘number of“professional‘”

.«



E Erofessional Orgagizgtrons T s | '
‘ Eight - department heads belong to at least one professional‘

organlzatlon. - The most common is the prov1nc1al Bu51ness
Education CounC11 Four of the department heads have held
executive p051tlons on thls coun011“ Frequently, the departmentv;
heads attend the annual prov1nc1a1 ccnference . However, they
find that the reglonally—sponsored workshops db not meet thelr
needs. _As:T states "the workshops are. dlrected toward beginning
rteachersd" | Little mentlon was made of encouraglng department

L A&

) members to belong to thlS counc11 One

epartment head notes "I:
is” pr;mar;lyiprofess;onal_h

A3

_belong to a serv1ce organlzatlon

o Nl

women. " ﬁ}‘~ o -”’f* e

¥
"o
-

Cooperatlng Teaghegs AR J','_ ' ﬂi”

e
(3

Department headSm feel they are a llalson fof* studént
teacher placeménts.”fl As R eXplalns-." professor from the
Secondary Educatlon Department ca&ls me when she Ls 1n need‘of a.v

ostudent teacper placement"- Agaln the degree df invo;vement
varled ifrom "taklng \them: uhder our w1ngv o Iettlng the,'
ncooperating teacher work soLely w1th the student teacher.q:gé;ﬂ

. .|"
@t

.,sxnce we have so many varied courses’%arely does a-
_ student- ‘teacher’ sp%nd sall the time with gne: teacher.
' «ss they report, to me:; gmd T d1v1de ‘their- tlme up among
" .the interested. te' hers.j;....lf there are problems I

‘handle them..,w; o o :

et

; P "_ . N ER LN
A v 4

Two department heads said that-admlnlstrators are responsible|‘

R T‘f" _5

for student teachers 1n thelr school

n thetr’ag S



_ - All but one department head said that professional journals

\ f*r .
/ o S

are avallable 1n the department. The journals are "sent from

publishers, sales people, and magazines that we subscrlbe to"
explains S. These journals are usually placed in the department

;ﬁ‘ head's mallbox and the department head circulates  them to-
q: . . , . . .

interested‘ department members» 4 As R states "I am having

P dlfflculty keeping up w1th the readlng. ...wl’like doing the
iﬁi;:readl_; bhtdI have dlfflculty d01ng it." T,agrees "l try to
h ,.:;& glanjust' to see what is go:Lng on and ... to see if it is not
| a my”partlcular expertlse at the moment ... what is going on ini
’that area.", Or department’ heads "hHave a place in the prep room
lwhere we dlsplay them. ..§ new ones are left on the table for a

week or so people know that they can, go up and read them in

P24

khelr spare tlme" elaborates S. P states "we haven't subscrlbed

2 '~¢

to any' maga21nes recently e e because we barely' héve%ienough o

{

money to get the textbooks that we need " It is 1mp11ed that
even if they dld not have the tlme to read the journals ‘they

enjoyed that contact.

ﬁﬁ : L ~ Researcher

i . N
f

Department heads are ~not involved dorng any research.

here appears to be llttle valuef;attached to research.

”Department heads" 1nformally look at issues;" As S‘states>"we‘are; -
‘informaliy . checklng with grads to see what klnds ofhjob'
placements they have had durlng the past year.ﬂf R. explalns ﬁwe'
have kept track of typlng speeds over a number of plmes ;.qefor'

S8
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'the‘prouincial department of education ... we didn't do much\of.
an analysis of the data.ourselves.ﬂ The data that is collected
s usually shared with other department members but not other
1.bus1ness educators. | |

The frequently-used words stated by the business education

idepartment heads to describe thelr act1v1t1es are 1isted on
’.Flgure 2.

Summary
Department‘heads perform a number of different activities.

There is consensus among the department heads aboutvthe type of

N

task that is performed but the way~it'is performed‘varies.j The
‘value that’is attached to the‘task varies. |
idedtification of evaluation.as an'activityvand the methods
to cagry out this actiuity are not organized. . Should department'
‘heads not‘.formally Aevaiuate'xthe“‘department, curriculum' and
- themselves throughout the course 'of .a year to improve the
‘educational environment? | ”
| A number of the activities are performed to maintain the

department_and to facilitate the operation. Do all of these

activities need to be performed.by the department head or can

‘they be delegated to responsible department members?

; _ el



Activities Reported As Primary
to the Role of Business Education
Department Head '

e ' ' Figure 2
G '

communicating maintaining the department
fetching/carrying administering thé curriculum

putting out fire

N
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CHAPTER V
N

“&ﬁ@ e " RESPONSIBILITIES
§ - h

The key reépenéibility of- the business education department

" head's role is the,abilit.y"tofcominunicaté.T This-communication
'}nvolves peopie:inside the depaftmenp andISChpoljand outside the
~ school tovthq’va:ious.stakéholder groups. The methods include
writing, Ii;kgning, _observing, an& verbalizing.  This '‘major
responsibility”iéano£‘;eflected on the wriﬂtén jobldescriptions
‘or in thg. selection éritefia, ~ only one ofk-the eight job
Vdescriptioﬁs spééifically‘stétes-"to encourage cénsultatioﬁ and
to ’b‘ﬁild répport by facili’t’a‘t.ing. _two-way ‘con.ununicatuion among
departmeht ‘members andV‘between' the department aﬁd sdhool
adminisﬁrators, the students, and general community."
This chapter describes these channels pf cqmﬁunicqpion és

identified by'thé business education department headé.‘ Five
- issues éﬁerged és-important views to be communicated'by'buéiﬂesé
'educatiQn department heads.

Stu éntIContac

Department heads -seldom See. students formally. Two

[y

departmgnt. heads state .that the ~ have fhfrequeﬁt .interaction

with studerts because of their role as department head. B

1

ekplaiﬁs‘ﬂﬁnless you 'tell the kids whoJyou are the [department

.63
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.

head], they aren't going to know. And they don't know what it

means.” P comments that "I don't think I have anymore contact
than atclassrooﬁ teacher." . C concurs "[students] doh't-get in
contact'With me at.all;l The oniy students I see'are my own
students."  Few department heads "go arodnd to classes~..._and

talk about the [courses] that are offered prior to registration
week" B explaihs. S elaborates : oo

o« I tell [the students] that this orientation is not

to get. them all taking business education ... but' to

have them make an educated decision ‘about their

options. So that they don't choose ... or reject a
course by title alone.

Students contact departmentlheads "if they are lookihg‘for
advice. [Examples of the content of the'guestions]“are program
cuestions, "whether they qualify for their business educatioh
diploma; -or questions aﬂbut. a post-secohdaryv institution"
explains R. T adds "if students want'Specific information about
courses or the location :of a teaCher"' they will approach
department heads. S notes "if kids want to talk about changing
- or dropplng courses or teacher confllcts they 'will t%&% to\me‘
about it." ThlS 1nformal contact averaged "three to four tlmes'

a. week" with department heads. o : .

¥ '
ﬂéﬁnfrequently, the department heads v151t the feeder schools

to promgte the courses offered in the f_us1ness education

?
‘department at’ the hlgh school This is f% ‘done on a yearly
ba51s and occurs only if the t1m1ng for ‘,glstration is righte

for department heads. - o g
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Department heads are expected to engage in a number of
Q1fferent act1v1t1es., A number of these activities are focused
dlreotly toward the departmental members.

¢ ”':

Beceiving Informatlon‘
i); Department heads continually .receive information and
4corresp9ndence that relate to school pollc1es or concerns, “new
equipment, new currlculum, or bu51ness - education,. This
-information'is received in di;ferent ways.
'MeetingSmare the major.souroe of up—to—date information.
‘As C states "I go to meetings and bring baok the information."
B elaborates that "[wé attend admlnlstratlve meetings]) to make
dec151ons and are informed about items that the staff in general
hould know and think about before the regular staff meetings.
This 1nformat10n is brought back to the department." S 1mp£1es<
that "whatever we discuss at the Faculty Council meeting I,
summarize and give [department members] a copy the‘next day."” D
explains that "we have staff meetings, to receive the latest
information on what [tnis department] is expected to do;ﬂ
Aside from formal meetings, department - heads areceivej
: business education informationofrom‘various informal ;ources; C
views the responsibilitf as "jnst making sure that I inform [the
department members] of anythlng that I hear flrsthand and get 1t
to them right away." This is either handled by wrltten minutes,

notes, or verbal interaction with department menbers. Magazines

are sent to department heads by —publishers or through



< | ' 66.
memberships in‘profeésional associations. Following the perusal
of these txuiagazi_nes, if there is an article that may b of‘
interest to department members "the magazine is passed along to

“them."

s ti nformation ) ' . p

In conjunctioh with receiving information department heads
are expected to "disi)ersé information" to department members.
The methods vary iamong‘ the ‘departme:nt‘ heads. Q{Ial-f of the
] department heads hold réguiar scheduled department meetings. C
notes -that "I was -informed ‘by administrétors when I was
appointed .department head. that I wasb supposed to hold lot;s of
‘meetings ... and to gommunicate iall the time." Meetings aré&.
helld‘"as the need afises", "twice a mdnth", 'yor "énce a month.’;'
- These meetings aré viewed as a method of "relating information
to [departxﬁen_t members]" states T. B"adds that "we ... disperse
informatioh in a more personal -way‘ than getting memos in the
maiiboxa. " The reason  for the etings - include ‘'"business
education and the operation within the school envirorimentﬁ
infers D. C"élaborates that during these meetings "we diséuss
i'nformationvzthat has previously been passed along to department
" members. "

Haif of the d-epartment"heads do nC;t imold for'mal> meeting—s.
It is ap_;i‘arent that the size of thev deba‘rtment, the améunt of
free time that department members haﬁie, and the dépaft;r;én‘g

14

heads! view of departmental meetings,’ determine whether formal

department meetings are held. B suggests that "we: have always
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been able to sit down in an informal discussion in our office

and decide what we want to decide." P adds "... with Just thrqg!
teachers ... if anything comes. up we talk about it [amoﬁg
- ourselves]. [P finds] it much easier to talk when we'érelall
tpgether‘in an informal setting." ;S states "that I hold very
few.aétual meetings ... because whatever-'needs to be discussed I
discuss ind{viduallywwith whomever is involved." D relates that

"the [department] eats thei} lunch together ... if department
matters come up ... then they are discussed there." C explains
that "[department members] don't feel we have to meeﬁ on a
formal basis,v They (prefer]) that I approaéh‘them individuélly
fgeCause they usually »feel less inhibited or: just share /true
féeliggs about soﬁethiné in business educatidn.ﬂ

N~

DeSEftmeht members can approach departﬁent headd®™ As R

explains
[I am] somebody tofbbunce ideas off of, somebody to
get information from. ([If] they are having a problem
they see me as somebody they can come ,to discuss the
problem and maybe get a solution, not necessarily but
certainly work on solutions together.
Department heads contact department members if thé,need arises.
S elaborates "if something comeé'up ... Lyam not going to call a
meeting. I will just take it to the individudl teacher and talk

-

to them."

Distriguting informatioﬁ includes-‘mo;é than justl.the
departmeﬁt members. ‘Departméntgggadsfare expected to disperse -
l’information.within'and outside fﬁebschool. This commuﬁicatioh

can take the form of "written correspondence" or a "verbal
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présenfaét n." Since department heads are viewéd as departmen

representatives they are expected to 1nform other peoplb aboutv

the components of the business educatlon program, As D infers

"I am representinq my department ... to ensure that their

interests are transmitted and supported.". S comments "... I
really feel that " at meetings and things I am speaking for the
business»education_department."

Department heads "also bring = input Dback to tne
administrators" states B. D elaborates that "... we are
expected to communicate with other departments in the sohool and
the administrators." At times T feels 91' have taken therr
concerns directly.to administrators as our departmental concerns
rather than theirs." r

As S states "I have contact with my group alot." Tt

appears this contact is based on professional school-related

concerns as well as on a social basis. C explains "that I am

able to meet department members on an individual and a group

basis to clarify curriculum."”

Qecisiog—ggkigg

Department heads make ~decisions based on .tneir’ own
experience And expertise. As ‘S . explains '"we are heavily
»invoived in promotion of business education and [tne‘department]

feels that it is part of my ]Ob to help promote the department "

In conjunctlon .with -this expectatlon responsibility rests w1th

'qwhom; when,;and how to promote.

Some décisions relate to teachers within the department.

g

Y

\

&
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As S stat';gs, "tpat (we) have to be ready to “not always make the

popular decision. “«.. and! that you are going to have to

- y ~

Pad

'sometimes d1501pllne staff members." Other, decisions as
summarized by B are made "at the Faculty Council neetings ees in
conjunction with other deparfiment heads ‘and the administrqtors."
The staff are not included in all decisions’ that involve the
. school. - The department heads are viewed as re;resentatives of
the department and have input into the schodl-wide d cisi\on-

~

et « &
maklﬂq‘process . )
beﬁa;tment heads make decisions based on "BQRP and the
: thqusands of dollars that were spent ([on their own]. The
[department members] know. how busy I was trying§~to set

1{ lguldellnes .and - directions with acguiring equipment and
N ' .

;m&ihtainﬁng; equipmeTt ohce it ‘arrived" explains C. Plus
o . : A : _ N
©"'."decisign$ in the curriculum -area are [formalized] even though .
] o Loty . - El

e 4
2z

4 . cr ‘ri ° . ) '
.'Wweare not sure whether we are able to make these decisi@# at

Department heads ‘afe respon51b1e for the operatlon of the

-

L departmentz _ Frequently, act1v1t1es are -perﬁormed in

?}conspltatlon« with department. members. | Examplés of the;e
:Qaetitities are pyeparing a budget, plaﬁning_curriculum, ordering
,itsupplies and being .a good 1istener. ~ The brocess that‘ is c
‘follewed to estabiish the bddget fails within‘departmentjheads
tasks. As S states, "[the department smembers] have to come to

‘me if they want to buy soméfﬁiﬁ§'for the department. I control

-
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f:the depértment budget.? "In conjun tlon w1th coﬁtrolllng the.

x‘money department heads are respon51ble for "pre;afing a budget

ffifﬂThey are expected”dx> flnd out the needs in . all the dlfferent"

: LY .
,' course areas of the department prepare a budget and, suﬁmlt it
frir

ytO adminrstrators" egpialns D. Department heads choose to carry'

* l °

Qut th;s task or talk to. department members about suggestlons
fqr equ;pment and resources that should be purchased. *'Meetlngs'
‘are’ then arranged Hmtween the department head and pt1nc1pa1 ortf
wbetween all department heads in the school and the‘prlnc1pal to‘
]discuss the budget *Department heads do not glve the prncess:
‘lmuqh thought ;s 1t is an establlshed procedure that ls handed'
) down from one year to the next. ‘ | |
L One department head states that "I do alot of llstenlng as"
far as [department members] problems go, encouraglng or whatever

' ”‘f Another department nhead spends alot A thelr ‘time™

P

"runnlng around thtlng out flres. ”These twoscomments'inferﬁ
Tthat energy is spent in supportlng department members and
B 3‘stra1ghtenlng out mlsunderstandlngs that have ocgdrred between'
R F2 ,

| bfdepartment members and other' people, w1th1n the school 'lnd

<

"summary R states$that "I am v1cwed as a team leader who is. 1ne

f“charge of commuﬁlcatlon and 1nteractlon for the department "
i 4

";{;'t The currlculum is the most }mportant area. that neeas to*be
B c?mmunicated to department members 4.8 explalns'"I‘mqst be very ”
g aware of the currlcuium.‘yi ;::t Be really aware of what 1s~’
happen!ng 1n hms1ness/and 1ndustry so.that _you. can keep thee"

-

v"aepartment in touch wlth that.".' T explains in deta11 thez“?
A -

®
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, prodgg;«that‘is'folIOWed when planning a'ne%qurriCulum.,

If we set a goal to try a new approach in Typlng 10
... ~we hold meetings to plan our action. All -
department members attend these meetings even if they
. are not. teachlng Typing 10 thls semester .... to give v
oplnlons. Then we will have meetings with just the ™
~Typing-. 10 teachers for. ~that semester [to 21nalize
‘plans] ‘ ’

c agrees ‘that "making sure that. department members are awarenof

Q[new‘ developments] in the' currldﬁlumu;;:ﬂg maiff
respon51b111ty.- : . o d’ i% ¢.y b

. e . ) B
4 Lo ) . ) . : . TN

serv1nq4as a'Bufﬁg;.

. \Department heads view themselyesi asiba buffer for

Ly

communlcatlon between department memberé’ana tie admlnistrators.]>

5

”Q;At Faculty Counc1l meetlngs 1ssues are dlsoussed and departmentr

PR

*”heads are. as ked to’ go back to thelr departments and eseek

',fepdback“"mhls feedback 1s taken back to ghe adm1n1strators
ey o

:»De ar /heads & ach ad 1n1s tors about c cerns held by
P '%?- ,&’gm m t,g\a Ll Y
»the department an& expect actlon. A; T states "1t is a flow-i

through system for 1nformatlon both ways v

@
[ e
N 4

t51de The Depa tmen R ;k S ;
Department heads are expected to ulnteract with‘ school -
e

‘personnel ou/srde the department formally\and 1nformally. These

'ﬂgroups of peopie are 1dent1f1ed ‘”.f - -7

P

A v N . . . . - . ay
: X RN e 5 ) ‘ o R )

Other Deplrtment Heads

De artment heads Lre entl communlcate ?xéprm 1 Tiwsth i .:;
2 quently iffﬁgtj the
guldance department and formally w1th other &iesg\rtmj

the Faculty Coun01l Meetlng ’ The sc 1001 location of ;the"‘

R PR
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\interactlon dictates rwhether it 1is a . social ~visit or a’
dlschSlon,Of a professlonal nature.

+

Gu;dance Department

| gm'The amount of ;nteractlon between the department heads and
theyguldance department falls‘on a contlnuumu ‘Department head@
infbrmally‘contact‘the guidancevdepartment to lnfonm'them(of
‘changes in the currlculum, courSes, or program.""ﬁ stateS'that
"it has been dlfficult to even get the guldance.counsellors to
understand what the prerequ1s1tes are, for‘ our courses "
Consequeptly department. members check ‘student records -at- the
"‘.beglnnlng of September to en@ure they have the necessary
:prerequlsltes. - ‘P adds "l,.donft thlnk guldance.wcounsellors’
.l[%heck prerequlslte;]_very well;;‘ If I say dhythlng they get
. pretty annoyedv“, Half of the departmjit heads. say they "do not
work very closely w1th the guldance department " ’

| It appears that the :communlcaﬁmon w1th the guldance
counsellors<1s not always open and amenable. B explalns "thls

year » WOrked falrly well thh the guldance department In&

prev1ous years 1 have stayed away " As S explalns "we-really

don'tkférk very closely%wlth the guldance department t allf"

1}

. Guldance counsellors "caunsel students as to what co' ses
4,

"are avallable.ﬂ " Therefore they mUSt keep up—to-date

changes that occur.' Whereas D comments that "thls was anbther;
s

"rble of the department head .l to talgpto the counsellors.ﬂi
: Th;sp department headx feels that guldanc% COunsellors ‘"have,

“1istenedefairly'well;"‘ S adds. that "counsellors encouragéiande
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-are really conscientious ‘to make sure that they-.-‘are .giving

‘correct . information out"abOut:'business education." Guidance

counsellors contact department heads if they have ques}ions
./\

about.the‘programﬂ, S explains nalot of" tlmes the work is with

o o . (

individual-studenﬁs. Counsellors w111 come “and ask me 'they

Qx

have a new student comlng in who is 1nterested in such and such

- do I thlnk thls would be a good program for that- student"."‘v-

’.‘ to attend these. meetlngs. -ThlS is the: only opportunity
N
department heads from one school have to work on a formal basis

‘ N N : . . " K o
¢ adds b | ' /: - o o

I .really, didn't 'realize. when I. started ... how

~ important that [thls communlcatlon] was: going to be.

... mainly due to business educatlon'%av1ng SO many

' punses and belng(changed so much that we.have
- ~F~y communlqate to guldance.

N

hat [guldance counsellors] can share it [in their

they "refer them to guldance" says P. Few department heads work

w1th the guldance counsellors 1n plannlng Career Day -a Open

House. B

-

-

Faculty Coun011

Department heads attend Faculty Coqull or. égpartment head

meetlngs ‘at least once a month  Most Faculty Coun01l meetings'

are chalred by the pr1n01pa1 and 1n thelr absence ah assistant
4

princ1pal w111 chalr the meetlng Department heads are expected

PR

unles i"a';sub-commlttee has been struck to [research] a.'

Vet t

-

4

at "1t is 1mportant to have somethlng down in

" Communlcatlon also evolves around the 1ndiv1dual"

Ttudent's concerns. . If department heads peﬁ‘elve a problmnp

b

L
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'particular problem" explains S. As 'I‘ comments ‘"in the p'ast'

[y

there was alot of sharino .. as’ to the feellngs and how thlngs
. vl ' ‘
were going. ", Suggestions for agenda 1tems and dlscusslons'on B

°

these 1tems were encouraged by the admlnl\strators. P states

that "we make most of the dec1sions [that apply to school pollcy
N 4]

‘pr procedures] ’, 'I'hese meetlngs are held durlng the scheduled
department he‘ad perlod One department- head attends meet&ngs'

before school and "ceffee ’. muffms are served at ‘the
meatlng." ‘ L BRI o STy
R ) ..‘1f¥': ""_ L, . . ’; . . g 3

- e Bdfed sSus - ’Pr ‘fes, 1onal Interactlon._ Department heads“\,

£ nt heads on an 1nforma1 bas1s ﬁ?The J.nformal
] . ‘

o interactlon can 1nv./g~lve profess:.onal or soclal oommunlcatlon *

L

‘-'Department hea@ agree w1tﬁ § iy e ml-ght spend tlme E ‘;‘;.,‘- together

\.

‘.v_talking about somethlng that has come out %the P;?cu‘lty( Councztl
;,meet:.ng., There is qulte a blt of 1nformal sharlng " Quﬂ:e

( :often this 1nteractxon "takes place over’ coffee ‘or ove§ lunch % '

T J.nfers that thls type of sharlng J.s "not always pbs:LtJ.ve " J‘C
¢ -
adds that departments share resources 1n thelr school 1f they

¥ .e' i

g are worklng on a - prOJect that cuts ‘across ‘more than v one

a . |~

deparfﬂxent.» Thls encourages 1nteractlon w1th other departments

_as well. s S s SRR f‘ - S e

) ) “, N »' 5- -

£y

'I'he inte;;actlon can also be 5001a1 oVer a cup of coffee, , E

. 'lunch or passmg 1n the hallway.; : D comments g "the 1nfomal

‘~.'fstaffroom tof}have ..unch to tall{ and to chat."'

,e& ..‘|

»stuff is. when you see [other department .,J%ads] ma1 1y up at the

elaborates

.
R4

'_‘}.',"*Ehat I u,sually see them in- my preparatlon tJ.me but that 1s on a

- ! .t . . SRR
. . 5 - » - B - - "
Sre s FR 5 R R Do . PP
: s 502
.
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spd1a1 ba51s 'h1, how are you and how are things: go.m& "  One

depaq%ment head states that "I don' t soc1a11ze very much in the

. . ﬁ./.,'

school " Other department heads may come to 5 the .business

: éd‘ucation departlient to ask about computers equipment problems

~or adv1ce. B o - L

[N

. Admlnlstrators “"{ .
Facult Conn i ‘ | __2 ‘mengl ‘s', i 9. Bgve" contact with 'the-

. .
\ el

—ésc§oi \'Edmi‘.nistrato’rs on a .fo

e

Q el scheduled Faculty
. .

’ ot

~ Co c1l meetlngs Ftment heads"ahd -administrators attend

3

these meetlngs."' f‘?',v' .~ s explalns at ‘this school "... each

. -year we app01nt_ ,eN of the department heads to serve as the

” . chalrperson. e feél that we hdve more chance for- input and , |
e ,

.‘ e ' i .
*4 the counc:Ll is more ours than- admln s." C suggests that !'[the

pr1nc1pal] as 1deas of - rotatlng [the ;chalr] among the

.depar-tme?t'\heads "  The -pql& of these meetlngs 1S summarlzed

by o : ;-. . w T e, . | < . ’..\‘ . -:...)' o
to make pollcy ‘ec;Lsz.ons to lek around. policy
with" ‘Faculty ‘Council members before [admlnlstrators]’—
. take it to a staff meetlng ... to see what our
reactlon would be. ... they. def;mltely try to sound
Pac ’“‘%:"o us' out as a finit to see how .well it ‘would go over iR/ o
v+ the .staff meetln They ‘are-also interested in each W ——7~
'department takin turns in reportlng on what theikx
department has been d01ng .
T comments "1t 1s more an 1nformatlon flow ... ba51cally one way
o ooy ) W)’ N . .
;.0. 1t is .precise J.n that you know exactly what 1s expected of -

o .

you.'f_r 'ﬁnq‘ther d’epartment head elaborates "[the pr1ncipa1] asks o

«

', _us to go see our department and dlscuss [1tems] w1th them and

-

fi then brlng the 1nformatlon back "



Inﬁo;m % Contact. 'D states that Malot Of communlqatlbn is
. Voalys -?"" .
‘Tdone... ihformallyw ees- if somethang comes up you go down to.v
] L]

the princxpal's offlce s go 1n and talk if [the pr&nc1pa1] 1s

y —%

available they w111 always talk to you."d S comments that ﬁall s

ﬁk AR
administrators are qw'te acce551ble.“ Department heads ogganhg“
informal basis lnteraﬂk w1th the prlnc1pal more than any otnerwﬂi
5adminlstrator.‘ B’ explalns

there, is an n—door polloy;‘ ... If I have a probls

with .curriculum or budge_\i.w I go directly to

principal. _'In my experkgnle if you don't.go to the

top guy sbmebody else ¥has to go in anyway and

1nterpret your questlons,, I just bypass them and go
- right in there. . e @ . N : -

oy

Another department head states that - "my malﬂ contact is with the
. , e . F) s
pr1nc1pal ... and [we] report back from a 'meetlng, ask for

,'somethn@ or dlscuss something they want “' c explalns' a new
9 procedure of* the pr1nc1pal 1s ' - o

. Evdry two or three weeks oo the pr1n01pa1 and myself
get together. ... during my preparation time . and talk
~about things within business educatlon.? ‘He gives me . -
what he has learned about business e tion ‘or the
‘feelings that he ‘has about business edugetlon.‘... I
like that. It was usually me going down only if there;
. was a crisis in the: department REEE N ¢ : -

‘ 'd - :
lece—Prlnc1pal ; , :mvﬁ j’ - S u.-( .

Department heads are ‘ass gned an ass1$tant pr1nc1pa1 as a’

oy

1fa1son between ‘the"-bu51ness’ edl.xcaltlon’@"”s department TAndj,;

'"admlnlstratdrs. C states "one of - the v1ce—pr1nc1pals w1ll(ibé
. \ o _

frespon31ble] for‘ bu51ness educatlon and we 'repOrt to hlm "

.However, few department heads ’1nteracg5 w1th the tas51stant
‘ 3

”prlnclpal. éfs expnalns "we‘hayefanfassxstant“prlnclpal who is

o .
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charge of buslness educatlon but very little interaction

‘-occurs between us. He is not t\éwﬁb&t dynamxc person." It is

‘ 1nferred "that the ass1stant principal is supposed to come at .

least once a year [to a department meetlng] That practice
., . 3 :
'does ‘ot occur evé&y year. T explains ;,. : : &'

I am respons1ble for g01ng to the aSSlstant principal
tLﬁlrst w1th'all sltuatlons.'... there are times when we
[ have to make "appointments when it is not convenient.

'”*f, *3.. there are a few times when I’'go ahead 'and make a

decision and.inform -[then] afte_ nd it has been both

pos1t1ve and negatlve.

- . “. [ . B ‘ . B ) L Qj}’ ". »' ‘%Mﬁ;‘,.ﬁﬂ,’ 3 }'_‘ ' ._2“"35 . .
B [ . g, e W T g v B g ' -
R agrees . . : . L . e
. . W . ::,‘B" ’ ) N 2] . .
L2l X . ) . Y § @ »
# I have  one 1inistrator who is respon51b1e for
business educatlon. ‘h.. it is much faster to go to

"~ . the [principal] and realize that. I have done that.
: toojigffen at tlmesl I have left the assistant
_Mprl pal out who I am supposed to report'to

a—Serv1ce.‘ Not one department head was prov1ded w1th an

orientation or in-service by_adminlstrators when appointed to.

¢

their new position. S explaing "that part of my joh*fs_to

deflne ny role and‘my goals for the follewing year. If I have
questlons' I can approach ad 1nlstrators as ‘I ha¥e . their

support.”" T states =
.o the prev1ous department head was probably my .
i greatest help. ... had contact often and anytime I had
a problem I phoned for any kind of advice. [Feeling
from admlnlstrators] .was ... it is yours go to it
without  even any’ general phllosophy dlscu551ons or .
approaches. )

~ kl

4, R explalns "[my orien%ation was] by‘trial and'errort ... the

a551stant principal was a foqper bu51ness educatloh department'

head. "Who helped me ... because he understood ‘the ‘things. that I

was dealing with." R adds "I think there should have been a
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) you are qu1te happy but I guess there
. Ri statesr "... I respect that the

" 78

system in-service to help people sort of figure out where theyv

(o

f£it." 'C "had fortunately worked with good department heads ;.,

and had seen the kinds of things they had done. 'If you had

.problems you could go'to [the pr1n01pa1] otheﬁ.ise [the oplnlon

.,ﬁ
,.doh‘t bother me." S comments "T 1ust carried on from the
LS b

prew?owl department head." TwWo department heads,were g;ven

brectlon" when appolnted to the department head position.

? h

1Me‘t you do your own thing. "' D elaborates

1

RANEY ... most decisiofis that you make that relate. to the

1\ ¢ school the principal has to be in approval of them.
'“.;i'... [D feels that] you tell them what your intentions

" are and that you don't expect them to do a whole lot
t ard Lthe decision that was reached] They have’ got
@itotigh . to 'dQ. They:.are glad to see 'somebody else is

Boing it« ... in.the area of computers the principal

'-~1 wpas alittle ‘more interested and wasn't ' qulte Wllllng 1

4t6 leave that [te the]. -

-

c agrees "the only area [that the - prlnc1pal has nd% let me make

»

the deC1s1ons] has beén the equlpment There has been alot: of
contact ‘between admlnlstrators ana »this department " . s

r Y
summarlzes "there are always -times when you feel you are not

)
gettlng qulte what you want out of 1t. So

1mes you get it and

s give and take to it.n

'[principals'] I do thlnk that there has to be somebodxﬁlooklng

at the whole school and I thlnk that 1s thelr job." s -

Yz;'re. spe01f1c examples when the pr1nc1pal 1nf1uences .
. , T W
*dqc' ns; P states "[admlnlstrators] are very supportive ...

final decision is the

Department heads feel that 1f the pr1n01pa1

a3

v
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" Secretarial Staf
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/

¢ Department heads are in contact informally daily with the

sécretarifl staff. Examples are "to handle telephone calls, to

type announcements in the bulletin,ﬂhtof dialogue with the
- . ' .

typing, and &ollating for us. ,:}. the ordering_of'wgrkbooks and

. Py )
handling .of textbooks- are also done in the office" as- B
explains. Sometimes the secretaries "will phone and'ask if we

‘curriculum. Then the practical experience ..

accounting .clerk, to inform a stbstitutes -arrival, and to

question about repairs to equipment  in the office." As D.

comments "they feed us any 1nformation, any c0mmunication that

comes, into the 'school for us. ... v1a the.department head." A

few department heads have the "secretaries do the . photocopyingL

L

[
a8y

y }-’,‘7.:

s

have a couple of kids we .can . send down to - help staple or gy

4

collate. ’.. Most of the time they phone %usiness education for

whatever reason" explalns S. One department head "1s reluctant ’

to. send -students down ... unless it fits the particular

fine." »
. “ .’ . - ) . . .
- _If visitors are expected secretaries contact tHe department

- fa .

: - & - A
head. "I usua;ly let . them know where they can find me SO that

it 1ooks 11ke I am half expecting [the guest]" explain s. ¢
v

2

"1nstructs the secretarlal étaff to buzz me ([when vis@pors-

J arrive] and I w111 come down and ‘get them." .

a
‘.

\\=f5

Xy

foﬁ that class is
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Outside The School

Formal and informal interaction with people outside the

school invoﬁyes communication with parents, other business
educators in the sahool distriot,._representativeé from the
‘Departnent of ‘Eduoation, profegsors, .and Business Education
Council members. | | 4 y

B fDé%artment heads are in'contact with parents infrequently
throﬁohoutfthe school year.' The 1nteract10n nay be on a formal

- or, informal basis. Department heads "we have very llttle

;{opportunityQ}o meet the parents"’st ,Select;parents are

. ’ ‘. L .
met formally atospecific'mgﬁtings. . o -
. ' &

One type of meetlng that may be held is,6 a budg t R £
‘meeting 'in which parents are on the committees THE™ * =
second 1is an orientation-type meetlng where I am. -

- expected to do presentations to inform parents what

the business educatlon progrhm is about. .
/ . L.
Open»House is another opportunity to méet parents; "We prepape

.aLl inds ‘of materials for parents ... about the program a,d
oourJ:#offeringe.v Parent-Teacher 1nterv1ews is . an opportunlty
to meet parents. Howevert department heads see parentsﬂof.thelr'
own students rather than answering questions 'as head of the

‘department.’,Departnent heads meet grade nine parentsL"for Grade

Nine Orientation Night{" VUsuallyea flyer about the program is

_dietributed toAparepts.j ' L e
Informally vparents""call about * recommendations = for
equlpment purchases for personal kuse'ior the" office." One

R < L
department head states that "parents also call and ask advice
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about a program they are con51der1ng for themselves through
_ Cont;nulng Education." "~ § comments "that occasionally pan%pts,

will call and ask about course selection for their child as

" parents really get involved w1th course selection." | In addition
"parents may call looking for students to hire in an employment

situation ... can you recommend someone who is graduating from

* your program?." ( v

? Very few department heads get involvdl in disciplinary

s
situations. - Administrators handle these situations. S

efaborates "I have been involved in the cases with parents who

-

chose to call me ‘Yather than an adminiStrator. or if the.

cadministrator gets“involved and sees the need for me I have been

\\\\falled in too."i . R : SN o
| 1\¥w

\ Another method of communlcatlon is the schoo sletter.
JIn thls newsletter department heads lnform, parents of new

'developments in their progriy“‘ new) course ~offerings, and

W

3y -

> recognize students who represent the school Ln‘competrtlons. -

il 1
N

Susiness Educators ' ’ ' N

Department'heads’seevother’business educatqrs ﬁormally at *
- \

regulay fmonthlye;ii§Artment head meetings or on system-wide .

professional dev opment days. As S explalnS'"each school isif

. -
£l

repres nted wheéherfOr not they have a department4§ f

~there is a department head or a teacher invited to [,

- . - ‘

‘meetings." . Topics of dlscu5510n “are more fo 1l ser-ous‘

a

. A N -
pollcy-type dlscu551ons and exchanges of 1nformat10n" and co-

,ordlnatlon of activities that affect the entlrejﬁphool district.

-~
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"dur .consultant is always coming up - with new inform ok ~mnd .
usually has ‘new material for us to look at" exe
" Examples are "inserv1ce, supplies, for equipment,
problems we encounter. ... [And if there. qﬂ‘e ‘any,,

representatives) on committees they will give a ’-t about

-what is happening and then departmer‘l‘t heaiis\can comment. " R
. E . s .. AN )

.states. "these meetings, are very valuable to me. ... I gain alot

... this has been a very supportive group when making

]
i;ndependent decisions."

"»Regular contact with other business educators is maintained
by eelephone. S sunmarizes “there is ' glot of sharlng, both /

formally and 1nformally among department heads and they are 2

.,

very good group." R states that "I am in contact with other

54

[bu51nesé educators] at least twice a week." S.ela_@ate’s "at,

the 'beginning of the year when we are 'zi(rying to iron out things

"ody is short of something we get together and phone hack
<
‘orth and see what wé can share." One department head says ’

"you) phone and get information, etc. other than that [contact]

is yery, \;ery infrequent n o ..
During P?fessmnal Development Day few d~epartment heads
allude that "we attend an tn-servme and then. go- out for lunch "
"At %y Teacher s cérwention » ue?ally there 1s tlme to meet have
1unch or sc»methmgf;lz,ke' :hat o ) ) f o . -

, . TR - . s ' )

er_a_;;me&t._ef__ls.men .

¥ or - ’ -
N ’ .

Department heads think that the Department ¢f Education's

...,_:,(

role "should be as a -leader and pr‘ovide guidance, bring together - |

.
\~



-

curridulum so' that all ‘parts of the (province are teaching
e ) N e . -~
similar. things in the same courpe"  states B. S expands "they

are sort of a watchdog. They come up with curricnlum for us T
and we generally follow 1t."' It 1s implied by S that employees
from the Department will check to ensure that teachers are

following the provided ourriculum. The curriculum gquides

‘ ' / :
" provide guidelines for each course. Also the Department "has

supplied us w1th money in terms of BQRP grants to [upgrade
equipment, resources, ‘and fac111t1es] within the business
education department."

-Departﬁent headsb state’ that they ‘afe geherally.lnot

satlsfled with the support from the Department of Educatlon.’ T

‘ states that "they aid in support of the 1mp1ementation of tﬁe

. school levél at times." B’adds " =

[y

curriculum through ... teacher marfuals, teacher in-service, and
software evaluation." However departments heads feel "they are
not communicating to the teachers. ... have no desire to

understand what is going on in the high school ‘as they ha&enft,

been in the schools" summarizes C. T expands "the softWare

5\&‘ o . ‘ " ’
evaluation is ...~ already outdated. There .is .very little
general contact ;..'not sure they [know} specific,peeds at the

Y T

.

<o they have been no:help at all ... dragging their

A %fﬁheels ‘at "every  opportunity. So that we can't budget
f”'f‘””. we are ,caught looking to, the school ‘board as if we are
T 111-prepaged Our hands are tied, all the time.
3 C i ‘ ;
P suggests "they need more expert people},.. people who are.

- right on top of what is hapgenlng " C adds

-

I, feel they have been qulte weak '3.. in l'thleir‘., v

' -
\



' ‘Hdicommunncatlon to teachers on- standards and evaluatlons o
' that we Zhould be d01ng\together. S he . We just find

. that- without  this contlnulty ‘across, the province we:
~‘are not able to ‘find the other business education =
‘personnel who' might: be ‘doing the same thing that we .
-~ are 'doing. " ... they are communlcatlng to principals“;
and superlntendants and unfortunately that -information
. is not getting to-us first and helping us to prepare
. within - our ' department - before . principals @ and
SUperlntendents mlqht"ﬁgmp on bandwagons., - . S

c summarlzes "they should have. done the resear;i\or narrowed the

fleld ‘for us ..; narrowed the field in hardware and 1n software'

and in evaluation " One department head séys:"I never really
,,need the}r support. f;‘ do alot of thlngs on our own ;..never
 £ind them to. be too helpful "D -‘states "that we attend

workshops ‘that fthis départment presents U you ‘get thef

I

' cOmmunlcatlon v1a that route too " ’”

‘Un1vers1t1es »
Department hea&s feel they have very llttle communlcatlon
o . S

H“with :the‘ Un;vers1tlés. "D seés the Unlver51t1es'. role as'

ﬂ"training‘fbusineSS‘ educators Tvee w1th both practlcal and

4. - . ’ e
‘relevant courses."" The only contact is "in conjunctlon w1th:
_student teachers." Inleldual teachers who are 1nterested in.

worklng with a student teacher 1nform the Unlver51ty —Follow1ng‘

no-

-fpthe app01ntment of student teachers to a partlcular hlgh schoolrsc
’.course selectlon.ls finalized. - S explalns the procedure that is
| followed"‘ s

in ‘our department we . tend to _sit down with the
tlmetable when the student teacher arrives and -say.
here is' what we teach what would you like to. be
. involved in. ... to ‘ensure that ‘they ‘get the broadest

' ;experlence and the experlence that tHey want o



"Two"department heads "feel phere has been almost no others

: o
contact at all [w1th the Unlver51t1es] and at tlmes that has

been unsatlsfactory . the placement of students teachers 1s
not always approprlate." /To add further."student teachers were
_calling/us saylng they Want to. come \1n for a pre-conferencg/

s 2

‘1before we eyen recelve the materlals from the Unlver51ty'

¢ / e ?

conflrmlng the student teacher placement.“ C-feels“"that I taph
‘theUniVersity/resource through the student .teachers. ... [the

student“teacher] has ]ustf been there ‘and knows the' new andf

- A' Ly v :
*\differentlthings‘/., [thls] causes me to take a better 1ook at
‘what I am doing/ﬁn the classroom. .So I can update myself that

o0l S : ’ -

way." AR
Y-© . /? _
One department head/says that graduate students are another

: source of contact. :“ "On two 'occaslons they have sent ‘grad
| students out to our school ...-to dlscuss'ﬁos51b111t1es and help
glve. them, d1rect10n1;;..'(and -to\ part1c1pate¥ in = research
‘projectsiﬁ‘ Dep&rtment heads say—theyldo not know‘what research

)

is belng conducted at the Unlver51t1es. The only way they find

®

’ out/ﬁls if the person who is d01ng the research come/)[to the

schbol] ands\\s looklng for data ‘or 1nformatlon." : Only one
dé%artment head mentloned that they 1nforma11y hear‘ what

research is belng conducted. ' R comments "there has been an

' occas1onal tlme, where there ‘has been somethlng publlshed in the’

o -

-BEC publication ... from the University." |

s



Business-Education CounciI
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Department heads have 'memberships with ° the Business;

‘ibEducation CounCil Other professiqnal associations that

are*

mentioned are the. Alberta Bus1ness Educators Association (ABEA),;J

and the National Business Educators Association (NBEA)

the

' |

>

BEC is.

.business education prOVinCial spe01alist counoil.

Department heads are members but presently do not hold executiv@

aren't given time to do that .

”

R}

is wggthwhile ‘and v1ab1eJ' A few department heads say

in any_way. Alot ofxpeople don't ‘even belong,ﬁ' D adds

they should professionally develop-membersr,., (Which
they attempt through] organizing ‘an annual conference,

po51t1ons. B'states their role is to "give;you enthusiasm at;
times ... and this‘is:what the conference isoforriz.:.‘addihg
, Knowgedge ,.;.. dispersing knowledge .;f sharing ,ideas "% < In
generalwﬂmore people should be encouraged to belongviii-and—
participate.ﬂ. P*feeis BEC fshould be a,leader e but. they

it takes time to get where it

"they

o / .
don't know What [BEC's] function 1s .J. it hasn't affected me

-annual typing- competition, and workshops. Maybe ‘the

members want it but don't want to be involved in itr

I know I think it is good but I don't really
nyself 1nvolved in it. .

c comments "they should be communicating with bu51ness education

| teachers.ﬁ S states : A _ -

4

business- education in the province. '~ ... Provide a
vehicle ... for the -exchange of information among

“business education teachers especially: in smaller

" they should be: doing public relations work for

- schools where they don't have someone to. talk to all-
*jthe time.l- ‘ N | o

| T feels\that the conference program "[offers] too many options

AN N TR
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. . ) . :

and too many teachers covering too many specific areas. I would
. F . . : . “' N T
rather *that they haye a few ‘more"specific pointedA.types of

‘ speakers,... ‘higher class and a higher quallty." Plus -

I think the contact between teachers * across the:
" province eveh if it is not on a high level technical .
,approach is a good idea. ST [it gives] an
appreciation for what is going on .in Calgary ...
Lethbrldge «.. Grande Prairie. f[ThlS] is 1mportant -to
me to get a feel for the dlrectldh that we are going.

‘R adds "[the conference] ...sglves a chance to look at things
.more Cfrom a global” perspectlve. ;}. _see publlshlng houses,.

publishers, preview equipment, and have a chance to look at a%ot ‘
. . . - 3 N

—

: A

nof thlngs."
| | wOrkshops are offerad by BEC. However, department heads.
"have not been partL01pat1ng too much." The only communlcatlon'
'from the Northern Reglon of BEC was a notlce of a fdrivefin

workshop e on a toplc that 1s not -that relevant."' C=states

’"the top1c wasn't really releVant to us." - S elaborates‘ﬂit'

jseems llke [BEC] has dled lately. . e [this- is] the first

. Yy .

-ncommunlcatlon we have recelved in a long tlme ... however thef
!

\“has been offered to our teachers earller on in

. 4» the

school ye .nff\ Three department- heads agree with T's
comments : ’
£ i < ‘ )
...vwhen I first started teachlng oo the'in—services~
'were valuable. ... over time in-services were not ‘to
the depth that -I require as I got along in my
* teaching career. |y It ‘seems to e that they" are:

’ or;ented to the beglnnlng teacher.

b ™

Conversely, - R says "they help us to be allttle mq;e futurlstlc

[
) . c 1]

:_brlngxng speakers in ahd so on."

Department -heads say they receive. publicationsl from
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v . - N
"publishers, and BEC."‘ Department head;\Either' 3‘

88 .

\.

c1rcu1até periodicals to departmental members who will
be interested in the magazines, place them 'in a°
maga21ne rack. for department . members to browse through
1n their spare time or place them on a table.

General consensus is that there is, not enough time for 'the

a

~ BRI

?department head to .read -all .the. ]ournals before they | are‘

. N
' c1fqulated in. the department.. One department head said JMwe used

9

to receive’ alot [of magazines] ... now we° barely have enough

‘money to get‘the textbooks that'we do." - i} R

.8 recommends that. Mthe Bu51ness Education Councr& should'

"communicate with teachers more in a newsletter format ... or aid

' C - o Ty . . _
teachers to get in contact with other business educators who are’

having similar concerns i.e. networks."

R | . - ;

. W
v . . Emergent Views

- s .Department heads .share common views. \ )

Room Classification '
£ . .
It appears that the de51gnation of a room determines ‘the.

type of 1nteraction or communication that occurs in that room:
Department ‘heads have an office which is separate from the restA
of tHﬂ departmeht. B states that the

room is Viewed as their homebase. ... where I store
. all my teaching materials ... filing cabinet ... files
... records are here ... apd the telephorie is
available. We- -can sort things out, We are away from .
students ... a quiet place to work. Our department '
can't exist if ‘we have to do our work in a classroom
- because we rotate rooms. ... [we] keep the office for
bu51ness. v . '

Department heads have found "that [theyf’must have~gcce58‘toga¢

o
P
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.phone e phqne calls come constantly during the day" comments -
S. Each department in a school has a preparation or workropm.
usiness education departments t?nd to have a separate workrogm.

- The - layout of . this workroom variqs.» P explains»"department

fmeetingsvare held in the workroom.". R comments "that is where

the. teachera} spend alot df their time. - ,.; where alot of
resources for the_subject areas are." Three department headS'
say'"[we] eﬁ?;lunéh in this workroom." S explains’ "[the room]

.~ 'y
.

' is closest to the ‘department- ... it i$ a nice, friendly room.
oprovides close togetherness;" T adds ". ... because we are
/ » .

gb busy d01ng other things at lunch as well .o departmental

?

members .stay in the workroom for lunch ... and because business‘

-
oy

_education is a clese:kgl,t.__separ,a__te_,,hy:._ichemselves group." _

] ’ihe,staffroom "is_nsed~§or social activities's.. lunches‘
"may bei.eaten ’here, coffee breaks,x and after-schooll social
functions are held.- N soc1al gathering place s a place to
let off steam."‘ B t:omments "I like to go to the staffroom
because I don't have all my things stapked on my desk staring me
r%n the face making me* feel guilty.” P.adds_"eyery time I have a

break that [room] is the only.salvaticn bécause'I think you'need

¢ I3

to have interaction with other disciplines." D comments®"I go,
'to the staffrs:m for ~escape from-my'duties." T statés"?f.g\
'people do go occa51onally just to be soc;;ble and be seen.” E?gwm
department heads describe the staffroom as a place to work %iv;

Most'schools'haye a conference room.vl"This is where th21

- Faculty .Council meetings are held. ... meetings with people fromg

a v



~outside the school are held here" expfains B.

. .
. . . . . ' B
< ‘ ' . . . L N ) ) . } R 1
: m . . . ~
. . L . .

P

Administrators, teachers in the ~department, , and ‘the
‘ department heads hold different views of the department head'
responsibilities., From the department head's perspective

“Administrators ‘view us as £he line of Communication.
.<s. "following . meetings we ,arer to hold department
meetings to report back to department members as to
- what was discussed, get, their imput. - ... [provide)
- input. When there are' decisions to be made in the
- school rather;than going to the staff as a whole S
[administrators] will sk the* department heads.: ... —
viewed as curriculum i;Zders, ‘ :

-~ o

.eXplains S. R‘adds "the aamihistrators are verY>supportivq A

but they don't like to include. the department head in terms of

the school direction.ﬂ C feels the' ' - e

administrators want ‘me to run~the department .. look

. after all clerlcal work, act as. lialson with office
staff, make sure all- the .retords 'are up-to-date',
handle ahy equipment problems, order textbooks and
supplies, and handle a11 communication inVO&ving the
department. . . -

@ -t a

- B states "if the admlnistrators want to know what is going on in

>

a sub]ect area they ajlways go to the department head." * C feels
" the, "administraIEnmh\gant us to maintain 1aw and “order. ...

~

someHody who is. going beyond the classroom teachlnq aspect v,

in 1n1t1at1ng pro]ects for the department " T‘explains that_the

department head role o o ‘” ) . e

-t

is to point eut ramlfications [for the department] of
decisions that are made. ... as yet the discussions
have been verbal ... However [in the future] I want to
be - sure that . {admbnistrators] . understand these
ramifications so will prepare it in writing. So that.
_if anyone asks in the future how come you didn't tell
- us about that I can say there it’ is’ because it is
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getting 'to  that point and . I feel that -is my
frustration. * | o “ ’ ,
T adds’ o . o
v.l LN . . 7 XP . . - ~~
you know the curriculum, - the interpersonal
relationships with the teachers., the mncouragement. . -
All of those things to me are whaaty i Bd8® be the main .

part of this Jjob. But' you i AT sel £ running
around putting out little fires oyWaldting to &
these different situations and requésts and thigg

° that are. dropped on the department- head. o

R adds "the department heads are responsible for admln‘istering
- - ’
“the curriculgm ... which involves alot of different areas.":

A\

Very few \“departmentv he.ads view their major :empha'sis as
curriculum l‘ea'de_r.. "..'7 ‘major portion of my duty is equ.ipment,
maintaining, \operatino and trainin?; the other people' on. it" _»
summarizes B. S sees the role. "as doing clerical work. and
acting as 11a1son for [the] ,departmentf"' c ]"._eels: "the job‘
requires working with people outside, the depar‘,tment,. othe‘r
groups, other organizatigns, other professional organizatiomns,
‘ ‘and w&th system administrators." R

'I:eachers feel department' headsn should "coordinate the
-deﬂpartnerit. .... .and have 'overéill reSponsibiiity‘. for the

U

curriculum” states T. R adds "they ~feel I am a-team leader'." C

——

feels "the tegachers expect me to maintain the department " B
says‘ "the teachers see department heads as one | who is '
.responsible. for the.‘ money." S comments "that teachers think
-department heads have alot o‘.f power ... “as a liaison." P

.
- -



92

Needed Chanqe 7 e . ' S {.4{

Department heads feel ‘changes should ooogf//dn their
responsibilities. More time needs to be allotted to researoh

v

options "and implications of each option before reaching a . '

decisiqhu" Departments heads feel that Cthex do not give

sufficiéﬂﬁvconoentrated thoughﬁ to decisions that are made. As

»

'summarizediby'T ' s .

I would prefer.to be more in control ‘of . the whole

-situation. I think with the workload that there are

. lots of times I am frustrated because I haye not had
"the time to adequately do the things that I feel that
have to be done. ... You are required to do these
things not required but if you have a responsible
approach to all of these things you take -on what you
feel . is necessary. ... Don't have the. tlme to- do the
job adequately.

Department heads. would like to have more authority on decisions
' than they presently have. They are ourriculum‘experts in their

department . but feel their suggestions are not heeded R states

if I was given more time I would 1like to have more
impact on teacher's methodology -and |preparation of
~teachers to teach the classes. \And “perhaps the
selection of staff-too. ... have more input. My Jjob
becomes difficult if I-have a staff mber who hasn't
got expertise in certain subject are :

This desire requires department heads work more closely with

admlnlstrators and other department heads to contlnuously think‘

about what is good for the total school not prlmargly bu51ness

4
"educatlon. .
J N ) . .
" .C states ‘ - e =
Jﬂ T would like an administrator to try to get a handle

on - the business education curriculum vis=a-vis
contacting the Department of Education or University
at times and asking what. is going on. ... To .
basically shake the. tree every now and Ehen ... rather
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fthan the department head trying to shake the tree.

Department heads . say they hqyemgCXperienced "loneliness

» .

\ N i

) *.
throughout the?appointment' o] sums' yp Pat times ... I have
probably will contlnue to do so." T explains

felt alone;\

because business education 1s an area ... separate
from the academic and in most cases vocational. It is
in. isolation and there -are not many people -who
appreclaté what it is that goes on in a business
education department. ... complex1ty of the equipment-.
and courses. _ .

]

k Department heads feel they have no one to talk to as T adds
I don't thlnk anybody - else appreciates it and if. you
try to talk” to other department heads, it séunds like
you are whining and complaining about it. ... I talk
to other bu51“-ss education department heads in the

o - system ... t have a closer understanding to what

' you are .going rough. ... don't think the teachers
in your .departmént sometimes appreciate what you are
going through. ... they don't have time for you.

R comments "yes I have felt alone. ‘e« [am] not part of
administrators not quite one of the teaching staff. We are
someWhere'in—between there." S alludes that at times there is

‘no one to talk to "do feel that there have been times that I
vhaye been really angry about something that has happened.". B
explains "because of the nature of th people in my departméﬁt
opey don'tireally,want to do the'jobg ce s they say Yog want ”
to.go ahead ... and sometimes they just %eave me alon&." . | B
The decision-making process eppears Tto be 1lonely for
department heads. R elaborates |

... decisions that we are making with BQRP T found
those to be very lonely decisions. Administratogs are

really relying on the business: educatlon de ftment - —



head to make those decisions. ... made pretty lonely
dedisions and I know that those decisions in the long
run might be really good or really bad. But they are
the best decisions that I could make with- the”
1nformation that I had at that time.. .o

D suggests "I gobt the fee11ng of nobody realiy caring what we
are doidg ... feeling oé well you afe appointed debartment head
now do whatever you think you have to do."

| Three- department heads sa1d they have never experienced
1oneianess. C states '"we have a very closely -knit group of
[businessveducation] departmentvﬁ:;ds in the system. oo if
there is a problem you can phone them. ... the staff themselves
support each other also." P states "I have no fear of go%ng'to
administrators ... if - I have a problem and they have always.been

excellent." S says "I can honestly'say that there has always

~ been somebody in this school who I have been abie to- contact

v,/

~ whenever I run into a problem."

Burnout

Burnout is experienced by,all department heads. They feel

-

that department heads suffer more .burnout than classroom

teachers. S comments "[there] seems to be no let-up. It is
just - constant. ... seems to be so ‘many .things all 'the time.
... there is alot of pressure in the job." T adds

department heads, are responsible for [{their] .own

., courses plus also respon51b1e for the coordination of
all these different streams .and types of equlpment
involved. We are responsible for the teachers in the
area yet we really-don't have a lot of say as to what
those people do. ... .just saying thaty you really
don't have any control yet you are held responsible by
the students, the parents, the adminlstrators, and
everybody involved. ’



-

.C feels that L ’ . ,

your mind has to be focuseﬁ on 15 dlffexent things. at

a time.. ... full teaching load, all responsibilities

for the equipmént, meetings whlch give more paperwork

Dy to do, in-services, outside phone ‘calls, .equipment !

roblems, student supervxsion, and expected‘to work on. '
ommittees. _ - u

> +

A number of different .reasons are suggested by the department
" - heads for the feeling of burnout.. T feels that the reason for
.burnout is "I qsve 1n today and I can not prepare for the,day'

‘because I w1ll be hit with anywhere from 2 - 20 different

4 5
varletles of little problems or whatever e thé key is

adapégng}" R feels that "I have got no time to deal ‘with

~ e ' \
‘ \

+ purchases,’' to justify’ BQRP fundlng, “to try and sell- old’

-~

~ equipment,.and to implement~a‘new curriculumr ... poO itive%z I
do appreciate the access to information that you havel It gives |
me a break‘fromﬂteaohing.{_ P adde tngi"the respo .ibility" is
the reason for burnout S'comments nthe decisions that must bev
made and if.- somethlng goes wrong or doesn t come .in I am
responsible forV;t: It is a heayy burden to place on somebody.“

C adds ’ ) LT
. 4 . ‘ . <t .
o I have to find time somewhere if I want to grow as a
‘ teacher in the classroom that has to come at night or . =~
on weekends or - whatever. ... with' the", school
philosophy of being involved: extra—currlcularly and’
. curricularly it just is total burnout by the end of
the school year.. .o ¥

" The ﬁiequently;used words stated by the business education
department heads to_describe their responsibiiitiee are .listed -
on Figure 3.

.
e
ey
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;  )Summaxy ' S
Communication is a vital: role in t;:\ﬁ?spartment heads

~“responsibilities. A list of g;ne;g} activitigs is outlined in
their Jjob desc;iptiong.‘ Compiementing communicﬁtion is
inter;ction with beople oﬁ’a*daiiy basis. This céntact iﬂcludes
people ffom within and outside the school. ' Interaction with
people is essential 1in ordef to maintain a bﬁsiness education
department thJE is %P-to-déﬁg, ;eyevant; and accountable. The
interaction is  through formal méetings or informal dialogue
baséd on p£ofessiona1 aﬁd/or social concerné. If department
heads  wewe given an in-service after their appointment they
would have a clearer understanding of their role. ’
| It appearsq that department heads are in contact with
different grouéé of peoplf. HoweQer, these people's knowledge,
experience, Aor- expertise are‘ not utilized by the department
heads. 5Qherevabpe§rs to be a lack_of,understanding of how the
different groups of people can be'égbpgd as resource péople and
how  they can agsist “in the operation- of the department.
Interaétion amqng_diffeﬁ?nt resource people and the department
heads is on avlimited b;sis and is‘directed by §peéific short-
term concerhs. Should-;he departmenf ﬁead not .be tapping the
' many resources 2that are aQaila e? This may reduce
"“misungerst;;qings and re-inventing-the educational whéel. . |
; Departent heads appear- to bg* c_:arrying }too much of the
administrative ‘load. At 'times  to. talk to someone who
ﬁﬁdersﬁandé the éducqfion system but is‘objectivé,is all that is .-

)

R Y



: 'lneeded to solve the problem. R '} b.';“ﬂf W

Department heads ‘seem to be pre occupled w1th thecﬁresent‘

'151tuatlon at the1r own SChOOl../ThlS should be a prlorlty‘gut—

- ;business educatlon across the prov1nce.

.‘j

X
o
attentlon should also be dlrected toward the4?uture,d1rectlon of
o)

rethought enables
o LS

’ business educators to‘act.ln a proactlve,rather thanla reactlve

state. T .

Department -heads are v1ewed as representatlves of the_

-department and feel they must get rﬂvolved 1n a number of.

zdlfferent actlvitles'whlch 1n/turn encourages 1nvolvement in too

C T

dmany tasks at one tlme.r ThlS usually 1n1t1ates the beglnnlngﬂ

__stages of frustratlon because there 1s not enough t}me or energy

SRS

'-tof complete an‘ act1v1ty in af thorough organlzed manner..

' ¥
‘,Therefore, an optlon is to delegate the respon51b11it1es ‘to;

';other department members. Once the optlons are 1dent1f1ed and

~

analyzed the department head can evaluate the- ramlflcatlons of
each optlon. Thls develops an apprec1atlon of the dlrectlon forf

the department w1th1n.~the total school phlLosophy Why doi

ttdepartment heads work on t&elr 6in rather than as one llnk in a

‘ 7 S
c1rcular reSOurce group’ : _ FRERY i S e

-

- :.\
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Figure 3

Responsibilities Reported as Primary

Role ‘of Business Education

Wak

‘to" the

,currfcular expert . coordinator
~school 'leader . role model

-.Department Head.
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'descrlbes personal reflectlons..ﬁtbmer

' on»‘the "~ feelings. ‘that - the researcher“;

CHAPTER VI '

.SUMMARYyAND‘REcoMMENbATioNs ,

B o . e e

——

The summary chapter of thls study 1s d1v1ded 1nto four

¢

sectlons.k The flrst sectlon restates the purpose of the study

The - methods used in collectlng the. dataﬁauehsummarlzed and the

conclus1ons are outlined. = The second'sect on of thls chapter

ij the"reflectlons

‘focus on the conclu51ons of the study and the effect‘that theyv‘

have ‘on the 1mage of bu51ness educatif ;The other part focus

struggled w1th whlle‘

ICOnductlngfthls research‘ The: fourth sectlon 1dent1 ies further

‘\

qualltatlve research that could be. cafgaed out on the tOplC of

1

the bu51ness education department head. ‘ e e

. A
o . N : L.5'q
. . . ¥ A B
-

Summary c S - , S L
;______X o~ |

k]

Ty The purpose of this study was to come to an understandlng

-

of bu51ness educatlon department head's perceptlons of thelr:

brole. Thls study prov1ded. a ba51s fox{ department> heads to

questioh ttheire'act1v1t1es w1th1n their: schooi. - Were !they

-

engagedb 1n meaningful activities. for - the improVemeht of

'currlculum w1th1n thelr departments° Were‘all these'activitiesi

4

approprlate for them to perform or should some be delegated?;’

> Thlsj study”_requlred business. edhcatlon department heads to

Yoo
2

‘ . -

- 99
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thestion the past, presént, and future of the business education
depantment in the secondary school . ' - -

Personal experlence and exten51ve reading helped to narrow\

H

he topic to the role of the business education department head
‘as perceived by department heads.. Through qualltatiye-research
~‘methods, this"topic could be researched. | Nine business
‘ education department heads wvere Qelected., The department heads
“were employed by four dlfferent sdhool boards 1nc1uding both .
publlc and separate boards at the high school level An
1nterv1ew gulde was developed that,outllned toplcs that were

/

'ralsed with the part1c1pants. ‘Each’ 1nterv1ew was conducted and"
| taped at the participant's school.A There were a total of three
interviews w1th each depimtment head and the 1nterv1ews lasted
no‘longer than 60 mlnutes All of the tapes were personally
2transcribed. Each part1c1pant was. observed for 1 or 2 days for
theAdurationﬂof the’ school. day to see who they 1nteracted withe
and» the reason for the 1nteract10n.w‘ The observatlon was_*
d1rected out51de the glassroom teachlng time. Documentatlon was -
collected from each department head.~ All but .one’ department
T head had a job descrlptlon p Notes were made in a journal about
‘the observatlon, 1nterv1ewskand the job descrlptlon and then
these notes were personally refLected ‘on” at the end of the day

The transcr;bed notes and the journal entries wereganalyzed(-
coded and thematized. Three,commonkthemes;emerged from the
data: The themes were: (i) qualities needed for the position

of department head, (2) act1v1t1es that a business education



& | e . 101
department head performs, and (3) the reSponsibilities that a
'bﬁsinees édﬁdatien departmept.head wag egpected.to assume. - A
scheﬁatie diagram was desighed ~to illustrate the inter-
..preiatiqnshﬁp qf‘the three themes and the'significance of the
projection\tbat these have'eﬁ>the imege ofvbusiness edUeatio?.

N \ :

A ‘ Personal Reflections
The recurring.themes'of tgis study focus on the ;:}f;tiee, thef
ectivities,t and .fesponsibilitiesf of buaéneés education

- .
. N ,Yv-.\}

department heads. oy I VI

(=) ) . L Q

a e of Busine s Educa ion

The tﬁtee themest revolve' around the image of 'businessf

_eduqation‘thatbis projected within the discipline and outside
theiééhool. '

Qualities.’ de desired-qualitieé for department heads aré,'
.teachlng experlence in most of * the bu51ness courses ahd a
'worklngaknowlédge of the bu31ness\educatlon currlculum. These-
“two. qualxtles will prov1de a more knowledgeable and felevaht
direction 4in plannlng optlon courses to complement students'
schedule.* e

DeC1$ions are not made in ieolatieﬁ. People at different‘
levels, of the educatlonal system bring a dlfferent perspectlveA
to classroom act1v1t1es. Input from stakehoIders 1s%§ncouraged
~and 1ncorporated into the bu51ness educatlon curtriculum. 'Both

graduates and current students have suggestlons for' planning

courses' toa meet their needs. - Department heads as well as'
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teachers are' actively involved in. updating ‘the curriculum.
-'Department heads .timetable to focds . on"courses' they‘ are
interested in teaching. When teachers are interested the time

spent on planning or organ1z1ng is both productive and positive.

-

This enables department heads to coordinate cogrses. It is

,easier to offer suggestions and give feedback when 'viewed as an

s

advisor rather than a developer. e

. Depaktment heads 'encourage _teachers to professionally

o L . . K P _

- update their teaching skills and the. course _ content.:
- ® . v

Suggestions are offered for alternate 'teaching nethods.

_Teachers are given p051t1ve feedback when 51tuations arise.

Since the- department head is v1ewed as the curriculaéﬁleader the

v

feedback 1s v1ewed as a reward.

Department heads possess " good interpersonal skillstg

Different approache have to be used with each individual.

[y

Teachers need a clear understanding of the role g¥ their
department hefd. £ there is teamwork the operation of the
deparﬁﬂent is muchjeasier and the feeling 1n the department is
more p051tive._
‘ In conjunctiov with 1mprov1ng the curriculum on a continual

basis department eads continually sell their programs. This is

. : Y .
a large Yespons bility and is organized and plannef" over - a

period of_time.‘ Promotion of a department is directed}to many

pedple. inside /and outside the schooI ' Promotion ‘to current

students is on a regniar basis. In each business class the

departmental /offerings are explained. Thi§' presentation )
. ’/’ ) : v . . @ 1 . . i
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organized By ‘the department heads. - Individual department
members can'elabo ate on the courses. 'Promotion to the junior
y\ ' ‘ .
flexible so. they.can v151t the feeder schools. Presentations

directed to the parents of the prospective students 1nc1udes

'more ‘than a verbal description of . course offerings.

&f'-rtments to see the equipment and

v -’

Opportunities to visitff

facillties are arranged: All 1nteresteq§groups require nore
than a verbal presentation.' Displays designed to draw attention

to the'husiness.éducation department are encouraged. Visibility;

. is the key when teaching option courses. Students = are

.,introduced and encouraged to enrol 1n the courses.

Continual communicatioﬂ. is hecessary with the .

administration and'theiguidance“department ' These two ‘groups
y .

need to understand eadh department's ‘philosophy and the course

o high students occu s when the'department heads' timetables ‘are

offerings. A departmental booklet should~exp1a1n the sequenc1ng.1

of business courses, pre- requisites for intermediate and senior

level business-courses, and the future direction of business

education. ‘These,two stakeholder groups are contin&ally alkind
'to students, parents, other school personnel,'and th school
board administrators. If department,heads ensure‘admii strators
and guidance counsellors ~have an ders ihg ffﬁthe

department then they in turn dissemlnate correct information to

current and prospective students. .

©

Ag;igitiggg with the 1mplementation of the new bus1ness‘

. education curriculunm, equipment»purchases through B.Q.R.P., and
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the Secondary Education Rev iew, business education has been in a
/ . state of change since 1983. As teachers ,contend with

integrating the new curriculum and equipment their focus has

prlmarlly beén on survival. Who then is taking time to plan the-
busmess -educatlon dlrection for the future" Who is involved in
disseminating the most, recent information to admi:nistrators? ‘_
Quidaﬂ‘ce counsei;.ors? ~feeder' junior high 'studente” ' business
educatlon teachers” Who 1s responSLble flpr organizing the
) courses to meet the needs of the students and to ensure that the

course content complements the intent of the program"a Are these

the respons1b111t1es of the ‘Department of. Education? the

univers;.tles? business teducatlon consulta;nts” school
administrators? the Business Education Council? the department
heads? It seems tha.'t the most appro_priate person for organizing
the curriculum ‘of a .business education Adepartmen"t,’. _within the
school is thesepartment head. ,
’Department heads are. glven‘c'schedumledt time to perform
departmental dutles. With a decreased courseload department_
heads perform these act1v1t1es during the school day rather than

- after school or du'ring lunch'hour. Support for department heads

is requlred from vgrlous stakeholders. .. Each stakeholder group.
w1th1n educatlon has a dlfferent mandate. - The major purpose of ',
\ny educatlon system is- quallty educatlon for student% One
classroom’ teacher should be on all education commlttees. "I‘hiis
‘maintains a level of relevancy to committee ‘work.. Depar'fment

-

heads can communicate the stakeholders" activi'ties',ﬁ direction,

-
. - . ——
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and purpose to the classroom teachers. If 'commun'icationn' is
open, duplication is reduced‘ and everyone - is working toward a
. common goa1.<\ o S » . ‘

The Business Education Council is the - provincial
professiona‘l business educatlon association. What activities o

are this" council engaged in that w111 benefit the classroomQ

teachers? Do department heads feel that this associatlon is

i

- providing professional support or. growth'? Should deplrtment

heads encourage departmental members to get ‘involved. in this
association? R Lo .
. * o ““ . . .
The university is viewed 'as an institution that is

~aducating prospective_ /t;e\a’chers and conducting x(e\search.'

Cothtmicationkshould flow between: prac"t'icing teachers .and the
. ) T : o ’ B . B
professors to make teacher education relevant to schools.
Ifepartment heads encourage teachers to invest - time and energy

with the -practicum to support and develop the trans%erability

from university to schools.  Research suggestions should be
sought from department‘ heads. A prevalent opinion is that
research has 1little relevance to the classroon. aShould.

T

department heads be respon51b1e for v01c1‘ng the/se concfrns and
1nterests to the unlvers-lty? | | .

| The_ ljepartment of Education provides 'curriculum guidelin"es:
to practicing b.usihesé education teachers. Many department

heads feel that the Department is .not communj.cati-ng= -their

.. :d‘i'r‘ection//‘f'g? classroom teachers. ~ Should department bheads be

_responsible for voicing their concerns and interests to the
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Department of Education?

performance of these activ1t1es that they have lost sight of the

focus? Do they diSCuss on a reqular: basis withh departmental

a

‘members’ the direction of the department? -

.

Department heads are viewed by school administrators as a
2 _

liaison with different stakeholders. Do they discuss with these

«groups the focus of the program and enéourage their input? Do

<

the~ guidance‘ coun;tijors and administrators;,share the same
ﬁnderstanding of busi ess education? Do they have cohtact on a
regular ba31s7 ’ | _C |

Equipment is a major respon51b111ty In .order to purchase °
and malntaln new equipment tlme- isd ﬁeeded for long-terh
plannlng stthe equipment used to its potehtial? . Do the
teachers feel comfortable teaching with it? Do departmeht-heads'
provide {%upport and encouragement to department members to.
integrate.the equipment into existing courses.with thé edﬁipment
used as’ a tool not as a justification for existlng courses?

Respon51b11;t;e§. Respon51b111ties are usually assigned to
department heads once they have accepted the new position.

These respdn51b111t1es are goals that people in authority are

-expected to carry out. Department heads provide some _input into

‘ .
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their job tleSoription. They  talk this over w\i\th their
‘principals to determine if Dboth ‘parties have the same -~
‘ understanding. The description is revis\ed on ,a reqgular besis
especially with the new business education curriculum and the
new equipment. h | | 4
xDepa.x'tinent heads should bé evaluated regularly os a
department head and as a classroom teacher. "Ifhis vevaluatio’n\
- should be conduoted by teachers within the _department :nd an
administrator. When there are sugoestions for improvement'
support‘ snould Abel provided. E\}aluations sefve as a starting’
point for a ne:w job descrlptlon and goal-setting for the next
year. -, ' . - ) T
Regular contact with edministrators is needed4to-discuss
the dit'ection, problems, and future plans of the department.
_-If dépaftment-head's .are held accountable support and training
should be provid.ed.' Ftequently' a new re.sponsibiiity is given to
department heads w1th no explanation, tralnl‘ng br support..
Contact is malntalned with some busnmess’educatlon department""
h_eads within the school district.. This "network" 1mp11es to
stakeholders that business ’education is attemptlng " to be

oy

accountable fqr, the program. The jmage of business educatlon is
{ % " N

higher to people outside the schoolo. Each school plans ‘w1th
little communicatlon to other businggs educatlon departments and
11tt1e ﬁ support from the gepartment .of Education, the
Univefsities, and the Bu’sinesé .Educatlon Council. A school

system approach should be taken toward .the role of the
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department head. Expectations should Fe simildr in all:
disciplines}' Planning abopt the role should include- the
department hadads' input. ;. », -

The 1nter—relationship of the three themes and their affect

o the image of business education is shown in Figure 4.

‘As Researcher | ‘ . ) g )
lhe researcher was initally anxious about implementing this
m‘research method. . However the idea of compiling data in - the
field or a natural setting appealed to the researcher.‘ This'
type ‘of research ‘places the researcher in a very vulnerable
position.  Once the' initial contact was made the '"soul-
searching" began.  Questions *kept. reoccurring. What if the
' part'icipants do not accept or%trust me? What happens if they
have changed their mind and would rathér not‘participate in the
study? The researcher gives personal background information tg

build trust but. can not reveal too much.

At one p01nt in the study the researcher felt that things

were getting out ofv ‘control. The participants appeared to
manipulatefthe researcher. They controlled the scheduling of
interviens‘and observation times. = During the observation the

'participants gould ask the researcher‘to leave the room at any

time. Two part1c1pants altered the arranged meeting times. One

'y
participant forgot about an- interview and it had to be

reSChedulgh " The other - part101pant constantly 1nformed the
' /

researcher that they only had a short time always less than

agreed upon. After the interview was started the participant
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‘lost track of the time and dﬁscpsspd for a longer period. -

The researcher struggled with the notion of what
information'is,gcing.to be given back to the participants for
their partipation™in the stddy. Department heads willingly gave:
their time and energy,to;share their perceptions of their role
and . let the researcher take‘part in at least“one entire school
day. They left themselves open so’that the researcher could ‘try
| and grasp their perceptions. qpme participants Viewed the

nesearcher as "therapist." The researcher was\ viewed as
. L ]

‘someone outside the school who they could talk to and who was

A .

objective about thei{ dilemas and concerns. The researche¥, a
former departmﬁnt‘head,_had am cnderstanding'ahd empathy for the
participaﬁts. ‘The trust was appreciated. It was difficult not
to comment or make suggestions' about alternative ways of
handr&ng situations;» If an opinion was sought the‘guestion was
reworded and posed back to the participant: If advice' was

sought resource people were recommended.

ngommggdations o -

Business educators, espe01a11y department heads, mus} be
aware of the image being portrayed about the business education
department An optlon area promotes its program and courses
- within and outside the school to stakeholder groéps to ensureva
clearer understanding of the dlsc1p11ne 1s-accepted. The three
themes that emerged are interwoven 1nto the 1mage of bu51ness

p S

education. Each theme impacts and affects the‘lmage of buglness'

education. . o & .



] 4 - '
. »
0 . " *

There is a pla®e for more naturalistic research in the area

110

of business education. Teachers may find it time consuming but
their berspective is needew. 'A similar study should be
conducted in other par{g of the prov1nce. Are business
education. department\heads involved in similar activities? A
study with more ‘on-site observf€ions to confirm what was said
ewith what was done is recemmended Periodic Jvisits could be
”made throughout ‘the ' school year ‘or qaily visits during an
extended period of tlme |
Thé ‘impact of the econda 'o. : , the
implementation of the new business_education curriculum, and the
B.Q.R.P. funding, have affected the ré}e of business educatien
depertment heads. A similar study should be conducteq'later.
What affect did these factors have on the department head's
fole% | | N “

‘Attention should be directed toward the written Jjob

»’,

description of department heads. Department heads should work
with the principal to develoﬁ,(a relevant and meaningful
description. &// 3 : -

It is imporfant /or depa?t;ent "heads to have a clear
,undefstandiné of their role and that this understanding be
compatiblee'withf various stakeholder group's interpretations.
One method of achieving this perception ie;to visit department
heads and engage  in dialogue withffhem/over_an extended peridd‘

, -
7 T

‘of time.

L

R
e
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Figure 4

'}f B Projection of the‘Bﬁsiness Education Imagé'
@ 4 . . Vb, : : Lo i P N L ";’t

e N S
e IMAGE
OF -
BUSINESS
EDUCATION
’ L "
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APPENDIX A
Interview Gulde

for .Second Interview - _
Role of - Department of": Educatlon ’

- UnlverSLty

- Business Education cOun01l -
Conductlng ‘'own research ’
Value of research _ &

_ Course offerings meeting the needs .of students

Present studeﬂtvrecruitment
Futhre'planning

Updating skills in teachers® ..

Teacher promoted to department head because a masterkteacher

- Educatlonal tralnlng requlred before app01nted to ”departmentf

\_head : : s
In—Serv1ce granted for department head
’Respon51ble for supervaslon

Involved in selection of staffv - o
,Help new teachers B ..' é@% 4'“

How do department heads promote the department
Burnout - b
Evaluate themsel?es. o . o

Issues in the next five years

114

)



L A
APPENDIX B

Interview Schedule

; . BCEVEN
Date , » o . Participant’ - Interview -
) . b
“March 20, 1986 s Betty First
" “March 26, 1986 o pat . ' " First:
March 27, 1986 Steven First
April 1, 1986 k ! Don , First
" April 3, 1986 Cindy . First
April 8, -1986 ‘ Sally . - First
April 10, 1986 - ~ Tom. First
April 11, 1986 ‘ Rob C ' First
_~April 11, 1986 T - ‘Carole - " First
April 14, 1986 : bon~ ... Second
. April 15, 1986 . ' Betty - Second
April 15, 1986 - Steven . ‘Second .
April 18, 1986 .- Carole S Second-
April 21, 1986 T Pat P Second -
April .23, 1986 = © sally , " Second
April 25, 1986 ' N . Rob o Second -
© May 2, 1986 : Tom Second
May =~ . 2, 1986 Cindy - " Second
May 12, 1986 o ’ Don : : .~ Third
May 15, 1986 . Carole o ~ Third
- May 15, 1986 -~ Sally . ~ Third
© May 20, 1986 .~ Steven B Third
May 21, 1986 - o Cindy Third
.May 21, 1986 o : " Rob ' Third
May 23, 1986 DA ' Betty : Third
May 27,,1986 Pat S . Third
May 29, 1986 . Tom - - Third
Ee ]
A
2 5 »- ' .
. : e
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APPENDIX C ‘ . ‘ 4

Transcribed Interview
2 Lof

INTENSIVE INTERVIEW ‘ I ¢

2 L This is ny first 1n'cerv1ew with Sally at School G on
Cd e April 8' 1986.

" .Sally, when I was out the first time, you gave me a copy
“ of a sheet that was handed out to all department heais
to ‘consider for the new job description, Has a job

; description been completéd"
Tob descnplion -
omﬂe Jt S Yes, it was done at the department head meeting. This

' is where the department heads and administrators meet . -
mef Ohce a month, We began the process at one of tho meetings
7 and a sub-committee was struck of, I think it .was three g
Su mmﬂfte ‘department headf and one administrator reported back to us
. about twice or three times, I guess it was before we vere
inall tisfied with the description.
tOUS 3#’7&; y satis cription

Golnp/etd in

-

L And when was this done, just recently?

r S.' T think we finally finished in January.
) < : o
an 8 L of 867 - 1 %
S es,

 L Can I get a copy of “that Job 'Qlescription then, before 1
* leave.and then we will discuss it another time.

PCPCI' 3“ Q_Vef'— 'S Yes, I will have to dig it out. (chuckles) Out of ny very .
. dgsk ba/g - organized files, , .
c. d °
dIS 0@&”“ L If I can ask you about the compensation that department
' L *  heads recelve.: Firstly, financial - are you given financial
’ ‘compensation? _ 3 ‘
Fman ¢l al S Yes. .
Cm e’&ff nn- . £ Are the department ‘heads paid the sa.me amount. throughout
yOS SsEmeé © > the system? S \
o
,70“1; The department head is a title that is defined in the contract,
I know that the school is given, because of its. siu.
S V§ Ve o allowance for x number of department heads, ‘l‘ho school could
11;\\ °

4
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APPENDIX E
. ' Observation Schedule , o
Date . ‘ | ’ - Participant
‘ . "0( e '
-~ April 30, 1986 ., . ‘' + ' ... . Betty
May 5, 6, 1986 : - . Sally .
'r,May 7, 1986 , . ' . Carole
May 8, 1986 A _ . *  Don
May 9, 1986 - : ; . Steven
May 13, 1986 .. : - R 2Tom
May 14, 1986 , . o C Cindy
May: 16, 1986 . S o Rob
May 22, 1986 ° : - Ppat -
i — : . - o
\
I
- 1
L} e \
14
Y.
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i APPENDIX F

. _ - "3 1/2 x 5" ‘cards
Tob dsscrrtion
¢ oy
S NOTHIAG - (LRUTteM
N
.- 4 "
FlNAN;IAL
* A ‘

“Yes  dnus
beeLiEF

o S
- ITRICTCY  up TO Pﬂ.\pc‘\“_{’Au

A

Sececton

it B _:‘ob qof&NM)ﬁS - F( LLE’D O“T

Qppeicaron | chéR)GD' - LETIER
COLBRATLLUTIA & D 1w fosirionw
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KPPENDIX G -

Cross-reference sh'eet.

P

Yees

—wo ”\
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