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ABSTRACT

.
PR T v
o

'_from h1gh school sport 5
The data for th1s qua11tat1ve study were collected
'1gpgely through 1nterv1ews w1th h1gh school basketba]l
‘ coaches (n 6) who selected the1r\teams 1n NoVember 1981, vdV
‘dtw1th the ‘female athTete; (n= 13) whor they ‘cut’. ‘The. V
':analys1s of the data was greatlyfajded by thexgsevof
SR grounded theory T . | - FRRERSE
| Us1ng the- select1on process as one example cika status
passqge (non team- member to team member) 1t was found that
the revensat of th1s passage (which resulted 1n the - p]ayer
‘be1ng cut) exh1b1ted charactertst1cs of. both coo]1ng out'
:;;( and degradation processes an‘general,wthe 1nvoyuntary
ifd1sengagement processes stud1ed wené/found to be more v .
"degrad1ng thad coo]1ng out"1n the1r nature A state of
' c]osed awareness va]So pervaded the selectton processes |
L Recommendat1ons based -upon these f1nd1ngs suggested '
f'that an open awareness context should be ma1nta1ned
throughout the select1on process to prevent any lack ot
' commun1cat1on bet een the coach and the player deve]op1ng
‘1nto a 1ack of understand1ng It was a]so suggested that
l];greater ass1stance be g1ven to those ath]etes who, a]though

V[dtsengaged from the team, st1ll wanted to matnta1n some



1nvolvement in basketball
e was strongly recommended that future research in the;

‘area concentrate upon h1gher levels. of amateur compet1t1on.

. as it was felt that the degree of centrality of the passage

.

to the athlete would necessar1ly affect their understand1ng
‘and 1nterpretat1on of 1nvoluntary d1sengagement Research
into other forms of. 1nvoluntary d1sengagement in-sport was

also advocated The study concludes W1th an &ddendum, which

B,

"has been wr1tten 1n'the form of a personal account oEiiw

..research pnocess It 1s hoped that the problems d1scussed

o ,

vand the descr1pt1ons of how the study was done may prove N

'useful to fellow researchers in qual1tat1ve soc1ology
. : SRR o y

vi
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I. STATEMENT OF THE PROBLEM
Introduction | ‘
Canada.,like most other liberal democrat.ic societies
" exhibits the remnants of weberfs/'protestant‘work ethic’' . In
The Protestant Ethic and the Spirit of Capltalism, Weber
suggests that the Calvinistic drive for each person to prove
their eligiblity for heaven has given rise to the Q
characteribtics,thatvunderlie an industrialized and
. capitalist?c economy. Although today, the strong Calvinistic
beliefé whﬂch formed the,'pfoteStant_ethié’ have dissipayed,
the Arive to be ’fhe.best' still exists. |
In sport and educati&n this legacywmanifests itself in
an increasing emphasis uéqp'succ;ss’anq winning. In neabfy
' af] aspects Qf 1ife,‘compeﬁitions have\been established,
whichrpit individuals against one énbther, in an attempt to
“identify who is the best. Although, education is not N
inherently compe§itiyé, it does have well -established forms
 of competition (for.example,.bursaries and scholarships). Ib 
the past few'deéades, some educational awards have been
extended to include excellence in physical‘education and
sport.‘Iﬁ.therhited States, especially, the deVelopméntfoff’(w
sport séhblarshipg to universities has.r;ised questions \
abdut'whether<tﬁe athletes‘are there to do a dégree,'on;
‘sdlely to compete,in a highly professiqnélized sport. -
" Amateur spott,féutsjde of the collégiate environment,

seems to be rapidly apprqachihg the high]y‘rationalized



model of profesasional sports. 'In some instances (world
cﬁiﬁs athletic competition) the strict economic definition
of 'who is a professional?’ seems to include many amateurs.

The ramifications of this are serious, for it results in an

“increasing tendency for sport in Canadian society to fol1dw

the profess1onal model

During both primary "and secondary socialization ,?
children are exposed to this quasi-professional image and
they come to accept it as being normative. This image or
model*of‘sport is regarded as being normative because the
characteristics which underiie it (striving to be the best
and win at all costs) also underlie the other institutions
in society.

Even dur1ng pr1mary socialization the child is exposed
to th1s competitive ethic; it may be. experienced directly

through 1nteract1on w1th others or. 1nd1rectly, for example

' The profess1ona1_mode1 can be identified as possessing the
following characteristics: an increasing lack of control by
the athlete over-his or her own sports world; a concomitant
increase in the control extended by management a ‘win at
all costs’ mentality and a highly bureaucrat1c
adm1n1strat1on structure.

SOC1al1zat1on is a complex social process des1gned

to produce as an end product an individual who is

prepared (i.e. socialized) for the requirements of

participation in society in general, and for the

performance of a variety of social roles in specific

'sub-groups within that society (McPherson in

Lueschen and Sage, 1981:246). ' v
Primary socialization is the first stage in the process
(above), which refers to that period in the child’'s life
when the immediate family have the most significant impact
upon what the child learns. Secondary socialization refers
to that period in the child's life when, agencies other than
the family (i.e. school, peers) begin to 1nf1uence and to
some extent control what the child. learns.



[ the chtld attends school, co

'"'7ft1iof 1ts 11fe The—compet1tion may take various: forms

s

.}through te1ev1s1on Dur1ng s:jondary soc1a11zat1on, whtlst o

et1t10n becomes a maJor part

T

“iff1rstYy, the ch11d could compete w1th h1m or herself

i:fsecondly, the ch1ld could compete w1th peers and th1rdly, .}Q

'"f:the ch11d may compete aga1nst representat1ves from other

. “_;schools There 1s nothtng 1nherent1y harmful 1n any'oﬁ thesel,

'fffresu1t of compet1t1on 1s probably a f

""-;types of compet1tton, any damage wh1:§ may accrue‘as a.

t1on of e1ther those

"yﬂicompet1ng Lfor example,"they may take the sport too

! ._ﬁ‘ser1ously and deve]op a w1n at a]] costs, att1tude) orifﬂl;.n

0

”s.fthose organ121ng the compet1t10n wao may force a %

d*lprofess1ona1 model of sport onto amateur sport), or bOth

W1th1n educat1on, there has been relat1ve1y 11tt]e\fa?ﬂ&-

"ff;research done concern1ng the effects of compet1t1on as’ 1t .3f1‘

(

:7t,ftoccurs ir phys1ca1 educat1on The myth that all types Of

'“flcompet1t1on are benef1c1al st11] ex1sts 1n many educat1ona1 l}j

x¥7_7y1nst1tuttons The lack of research 1n the broader area Of

vfi’educatqon is, perhaps understandable, for the results of any

'”7'compet1t1on are usua]ly pr1vate and only 1n extreme cases

e

::}w111 a chtld be meVeq\jrom one class to another wh1ch better

“ﬁ“su1ts h+s or her ab111ty In phys1ca1 educatﬂon .howeVer,rz_ *

:ﬂ;_the results of compet1ttpn are much more pub11c, the ch11d

o

‘f?may be the 1ast one to\cross the f1n1sh 11ne or the person

who is a]ways caught fqrst dur1ng a game of tag anybody S

kS

”75f;¥ obserVIng the s1tuat1on would be ab]e to 1dent1fy the

t“tfa_f]oser Be1ng 1dent1f1ed as a“’loser can resu]t 1n the f:‘tf

“_’._ -
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e :1nd1v1dual becom1ng stlgmatqzed as a ’fa1lure As Goffman

(1963 1 5) suggests,vwhen an 1nd1v1dual 15 stlgmat1zed they

3

are dlscred1ted because fhey haye an unde51red ;_;jf_u” *,_;;?

d1fferentness w1th wh1ch othens may not want to assoc1ate

-3‘4“'_ S R SR e

.'educat1on there have been attempts to alter the learn1ng

QQT form that the sk1ll progress1ons should taKe

educatlon, 1s only partly dep1cted by study1ng what happens )/

"fi w1th1n the allotted class t1me The role 1s extended 1n‘mos¢

-

e ,,,.'. .

L W1th the 1ncreas1ng popular1ty of ’human1st1c phys1cal d

env1ronment An wh1ch the ch1ld f1nds h1m/herself Perhaps

the best exemplar of thls new form of educat1on 1sipd"

Mosston who 1n h1s book Teachlng From Command fb’
DISCOvePy,.shows ways 1n wh1ch~each ch1ld can. be g1ven

1ncreas1ng control bver the1r own learn1ng env1ronment Thf g

naturally makes the whole learn1ng proeess less threaten1ng

A

for the ch1ld because they negot1ate w1th the teacher the ?*f;

The role phys1cal educat1on plays 1n h1gh school

/'-‘

e e
schools to 1nclude 1nterschool compet1t1ons Although onlwff

./:
occas1on these teams may not be coached by one of the _/;“,i
X L . . FRETEIR

phys1cal educat1on staff
The Purpose of the Study

' If 1t 1s true to say that phys1cal educat1on has B

P Y

escaped the not1ce of many researchers, then the same th1ng

e —__...-—_..._\...._

’4;:; It is- poss1ble ‘he wever, for an 1nd1v1dual to fall to l1ve

up to.what is demanded of them and yet. be - relat1vely

~unaffected by the . faiilure. Goffman suggests that such an o
individual is insulated by their al1enat1on, and protected L
by 1dent1ty bel1efs of the1r own (1963 6) : . g o

s

i [ .
AR SRR
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«fcan be sa1d of th1s one aspect of phys1cal educat1on Th1s

'if;study hopes to come closer towards ga1n1ng more 1ns1ght 1nto

;ébone of the processes 1nvolved 1n 1nter school athlet1c ty

:5'f;compet1t10n, the select1on process To do th1s a qual1tat1ve

ﬁaffgeapproach w1ll be used 1n order tO ga1n lnSlghtS 1nto the t‘

~ . ' "\
PRI O
K

t'_"jfollowmg processes e . _ |
| "'1 How the coaches structure the selectlon process _
2 What type(s) of 1nvoluntary'd1sengagement procedure.fl
| s(are) used g “‘,“'_ Rop dlgy . o
3 How the athletes who fa1led to be selected for the o

team 1nterpret the process 'l‘“yg;.f ? b;\i;l

4 How the d1sengaged athletes manage the status change f

‘-i‘[; The Needf:'for the Study

As suggested before not only has there been a pauc1ty“

fl;'fof research look1ng at the effects of compet1t1on 1n

";gfphys1cal educat1on but also qual1tat1ve methodolog1es have f

S ]“?been g1ven relat1vely scant attent1on Th1s study therefore,l

'ff,attempts to breaK away from the log1co deductlve parad1gm 4“l

‘[so prevalent 1n the natural sc1ences Th1s breaK should not -

”'m_be 1nterpreted as a blanket reJectlon of the natural sc1ehceb

3;;parad1gm and all 1t has to offer but rather 1t 1s ‘a:

~real1zatlon that not all aspects of soc1al ]]fe‘can;belf,ff"ﬁ

;'fﬂpeduced to controllable var1ables

It is. also felt by the author that the select1on ”f o

"V;process, asJan example ofranvoluntary d1sengagement may be

..____..._—-.._._—_—-__.r_

4 This paradigm is character1zed by. theor1es generated by

- -logical deduct1on from a gr1or assumpt1ons (Glaser and
',:ﬂStrauss._1979 3) : _ _ o



¢

.tproblemat1c for/both the athletes and coaches 1nvolved The
>s1tuat1on may be seen as problemat1c 1f 1nstead of o
:lpromot1ng an act1ve 1nterest 1n phys1cal act1v1ty,was 1s the ;
‘fa1m of phys1cal educat1on the process of hav1ng been
r:1nvoluntar1ly d1sengaged has the oppos1te effect Th1s
~~€hypothes1s 1s founded only upon personal exper1ence and
va\through 1nformal 1nteract1on w1th coaches and athletes from g

7

:',;many sports and from many levels rangﬁng from OlympTC ff

’u_lcompet1t1on to h1gh school level

Fa1lure 1n sport5 has been 1nvest1gated at var1ouJ

'ahlevels Ball 1n h1s art1cle “Fa1lure 1n Sport"(1976)
’hf7'1nvestwgates the relat1onsh1ps between »1 the occurrence of

“e*ifa1lure in: sport and react1ons to 1t and 2 the soc1al

'*ﬁfﬁsorgan1zat1on of sport L1ke several others, 6 ho;ever
‘ofBall s analys1s cons1ders only profess1onal sr:’OPt-}(~~l'2'l ;'

t‘part1cular baseball and football) and w1th no- reference to

.:lamateur,slet alone h1gh school sport Thls study attempts to o
”iff;use two concepts suggested by Ball (Goffman s cool1ng out’
wfi;and Garf1nkel’s degradat1on )7 and 1nvest1gates the extent
'7.ftto whwch these and other related concepts 8 can expl1cate'yv'
o fnflthe select1on process and 1n part1cular the processes of
".’,'E_”V,.,mvoluntary‘ d1sengagement as exper1enced by those 1nt1mately/

7fgi]nvo]ved W1th selected g1rl s h1gh school basKetball teamS//'

.-—__—..-.--—_-.-——-..—.. RN <.\,_,.

5.Ball def1nes ’fa1lure as be1ng genu1ne only when 1t lacKs
© volition(1976:726) . 1t
8 Harris and E1tzen (1978) draw most of the1r examples of
[tfa1lure ‘in’ sport” from- profess1onal sport.
e A deta1led explanat1on of these concepts can. be found 1n
" . Chapter- 111,
*V;‘,B These concepts are also outl1ned 1n Chapter III



v'h';the employment of such soc1olog1cal concepts as role ,fﬁg :

f;performance, 1dent1ty management and status passage
"\concept of soc1al ac11on Conceptsﬁ

xvrelat1onsh1p between an 1nd1v1dual and soc1ef”
| V‘1nd1v1dual therefore, 1s seen as be1ng able to ta_‘“
}-:;act1ve role 1n the construct1on and mod1f1cat1on of h1s"

;ll her soc1al reallty bt'?fifi;f,;;%;:f, 7j5cfx: f"?fif9%§J

'*sbasketball team)

dfFormat of Thes1s

15: The Theoret1cal Framework

~.The theoret1cal framework of thws study has been

,J,dhfgreatly 1nfluenced by Glaser and Strauss and the\r work on B
'xi grounded theory (1979 10th Ed ). Although th1s approach to
‘:theory generat1on shall be expanded upon 1n a later

osect1on9,'suff1ce 1t to say that ’grounded theory concerns
vtfthe d1scovery of theory from data systemat1cally obta1ned

| jfrom soclal research(1979 2) Although th1s means that there ;

= 4

'1s lwttle, 1f any, a gr1or theor1z1ng, 1t does not negate

SoCtolog1cally, th1s study\stems from Max Weber s

h1ch are rooted 1n the

:mfereber1an trad1t1on ‘are concerned w1th'th\ d1alect1cal

41Tﬁ¢;“’

J

Th1s study, 1s exploratory in nature »as 1t attempts to

;l'fga1n 1ns1ghts 1nto how both coaches and athletes construct
dlsand reconstruct the1r soc1al real1t1es dun1ng the process of

‘f1nvoluntary d1sengagement from a 5001al organ1zatton (g1rl’

8 See Chapter IV pp\\64 69 e,fd;‘dlfg;sfﬁg};7',gj'zjxgjé
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't‘_ relat1ng to soc1ology, sport and phys1cal educat1on, and |

cons1ders the type oF research that 1s be1ng done w1th1n L
these areas Chapterlltlrpresents var1ous theoretlcal “
perspect1ves,»from o} yohology and soc1ology, wh1ch may provel"
1nformat1ve‘when loiklng at fa1lure and 1nvoluntary “ |
d1sengagement Chapher IV wh1ch although largely concerned

w1th a descr1pt1on of the methods and procedures beg1ns w1th;f;

"fy a d1scuss1on on the contr1butlon of ’1nterpret1ve

soc1ology. on wh1ch the methodology 1s grounded In Chapter

o j;leQ the 1nformat1on gathered and the theoret1cal perspect1ves :

’~?{ more 1nformat1ve than the pPOdUCt

cons1dered~are d1scussed 1n relat1on to the1r ab1l1ty to

—

ex l1cate the process of 1nvoluntary d1sengagement wh1ch may-~’

’?fe operat1ng at the h1gh school level Chapter VI presents a

summary of the research results and makes recommendatlons

for future research based upon them Although not central
R

tO the thes1s, the author dec1ded to 1nclude an addendum,~:ht°:

L

wh1ch g1ves an account of the research process,ffor as’

M1lls(1961) suggests, the process,_can 1n many cases, beraki[nf

DL



'-f,Introduction_'

1I. SOCIOLOGY SPORT AND PHYSICAL DUCATION
Lo : ﬂ\a

Hav1ng out11ned the 1ntent of . th1s stud , this7section

attempts to present some background 1nformat1qh concerning
'_the academ1c and profess1onal d1sc1p]1nes from wh1ch the('
study comes The most notab]e d1sc1p11nes be1ng)sbc1ology
Lm(and two of Jits subd1sc1p11nes soc1ology of e ucat1on and
'soc101ogy of sport) and phys1ca1 educat1on This sect1on ?

‘does not presume to rev1ew all the subJect matter of each

R P

o d1sc1p11ne but rather it draws upon only those aspects-”

’_whtch the author deemed app11cab1e w1th1n the 11m1ts of th1s

".study ',,,A'

- sociology B AR
: Soc1ology has changed qu1te not1ceab1y from the

"ﬁ»g'd1sc1p11ne first env1saged by Auguste Comte in the'

”‘m1d e1ghteen hundreds o Instead of an eclect1c approach to ,
| Knowledge much favoured 1n the n1neteenth century, modern . -
.:soc1ology is often stud1ed in: 1solat1on from not on]y the :
}’natural sc1ences,rbut also from other soc1a1 sc1ences Th1s‘.

f'kspe01al1zat1on does. not end at the d1sc1pl1ne boundar1es

N [t

”-for there now. ex1sts, w1th1n soc1ology, many d1st1nct
.<j5subd1sc1pl1nes The general approach of the author 1s one of

.1ntegrat1on,‘and it is hoped that others w111 follow in th1s

q

»fattempt to break down the false d1sc1pl1ne and

. ....—_._._—_—__--_--._..

Cao Comte’ s work represented the f1rst sc1ent1f1c study of -

t;ﬂsoc1ety a study which he'claimed was ostens1b1y based on
~ pure’ obJect1ve fact (Abraham 1977 86) ' Sl e



: ﬁ;,Soc1o1ogy of Eduoat1on ‘Xzf

fdthe br1dges which eX1st between- them !

-1977 45) The macro’ approach is bﬁxt typ1f1ed by, .

10

sub- d1sc1p11ne barr1ers wh1ch present]y ex1st Th1s sect1on R

f although appear1ng 1n1t1a11y to perpetuate the false.

tbarrters attempts to descrIbe br1ef]y each and h1ghl1ght

!

\ :
NN

- \

/
\

| The soc1ology of educat1on can be traced as far back as
| q&N i

"‘—.

,can ma1nstream SOCTO]OQYv but. 1t is only in" the past few

decades that moré cr1txca] approaches have been adopted

k'towards the soc1olog1cal study of educat1on "Of concern to.

rth1s\study, however, 1s what Karabel and Halsey (1977) ca]]

\

‘the ”new soc1ology of educat1on Th1s new soc1ology of

g educat1on arose partly as a react1on to the peree1ved

1nadequac1es of macrosoc1o1ogy 11“ln expla1n1ng the problemsf

of d1f erent1a1 academ1c ach1evement (Karabe] and Halsey,; '

/

. “ .
‘proponents of Talcott\garson 'S struc gral funct1ona11sm The;:

\

[ 4
A

;'hrtstede' thé 1nterpretat1ve parad1gm (Karabe] and

1977 46) The '1nterpretat1ve parad1gm (also Known

terpret1ve parad1gm) 1ncludes phenomeno]ogy and

vet nomethodo1OQY, w1th 1nteract1on theory be1ng regarded as

ne‘t of- k1n\(Murphy, 1979: 141) This genre of soc1ology

| strefses the \Sea that soc1a1 re]at1ons are human]y o

.‘S- . .
11 Pyt s1mp1y,\@acrosoc1ology refers to a genre of soc1ology '
thCh Tooks at society in terms of the 1nterre1at1onsh1ps o
between structu es. Jts ant1thes1s,;mlcr05001ology, sees '
1hd1v1duals ‘as: be1ng the pr1me act1ng un1ts

A



c0nstructed"The ’construction‘ process 1s largely one of
. N
negot1at1on by the 1nteract1ng 1nd1v1duals ' These
» negot1at1ons result in what Karabel and Halsey (after W. I.
Thomas) call 'def1n1t1ons of the s1tuat1on (Karabel and
Ha]sey,.1977 58) .
‘ A structural funct1ona1 v1ew of educat1on, 12
‘therefore,‘1s seen’to‘be 1ﬁ;compJete contrast_toteoucatjon
"gu1ded by the interpretatjve’ paradigm"ThiS'paradigm
; ma1nta1ns that teacher 'S and ch11dren do not come together‘:
in a h1stor1ca1 vaccuum (as 1mp]1ed by structural
funct10na11sm); but rather the accumu]atton of precedent'
conditions determines the outcome of the negotiation over
- mean1ngs (Karabe] and Halsey, 1977'58t'f The‘differences
vthat ex1st between these theorettcal camps becomes even more .
apparent when one cons1ders the methodo]ogy usually emp]oyed
by each. Douglas (1n a s1m1lar vein to M1lls (1959) attack
on abstracted emp1r1c1sm ) condems abstract1on1sm ‘
‘Any sc1ent1f1c understand1ng of human action, at
whatever ‘level of ordering or generality, must begin
~ with and be built upon an understandipg of. the .
- everyday life -of the members Ferform1ng those
~actions. (To fail to see thisiand to act in accord
" with it is to commit what we m1ght call the fallacy
of abstractionism, that is, the fallacy of believing
. that you can know in a more-abstract form what you
”do not know ina more part1cu1ar form)(ln Me1ghan

1981 224) .

Y] Toem

1o . . . : b . -

e e e m .- - - - -

12 This ' approach, accord1ng to. Me1ghan tends ‘to’ sthess the

o activity of schools in tra1n1ng and se]ect1ng children so

‘that' they fit into some necessary ‘slot in a relat1ve1y
: harmon1ous soc1ety Me1gﬂan, 1981: 27) S
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Often inkdiscusstons of'this SOrt when an approach has
'been developed primarily as a reaction to. another. there 1s
,a'tendency to taKe the d1i§uss1on of the mer1ts and demer1ts
of each approaCh to extremes When crwtwc1sms are made, the\\’
most extreme cases are used 1n\an effort to make the
approach seem more attract1ve than perhaps it is. In view of
th1s, it is refresh1ng to read the fo]loW1ng comment |
L] &
_there has been a tendency over ‘the years for
'soc1olog1sts of education to assume that evidence .
- that is quantitative is automatically ’scientific’
~in character. Ethnomethodologists have effectively
deflated this myth, but their own criticism of '
measurement techniques often becomes a critique. of ,
- the- use of all stat1st1ca1 data (Karabe] and Ha]sey, e

T 1977: 57) .

‘~.socio1c¢yhof SportﬁandfPhystcat Education
There are many paral]e]s between soc1o]ogy of educat1on ¥
;and soc1o]ogy of sport for -every instance where‘ soc1o]ogy
_of*educat1on has appeared in th1s section, soc1ology of
sport’ could 1egtt1mate1y be subst1tuted The progress1on/
-.has been s1m11ar,,from a discipline dom1nated by the -
rstructuraljfuncttona1 approach'to-a d1sc1p]1ne which
recogntéesamanyother:theoretical approachesg'in the |
"sociology‘ofdeducatton*'Young (1977)}and Keddie‘(1977)hhave o
vdone ‘much to advance the use of ‘the 1nterpretat1ve parad1gm
- in research In the soc1o]ogy of sport there has also been

an 1ncrease 1n the use of the 1nterpretat1ve paradlgm

'Lueschen (1980.332).suggests.that;th1s‘ new’ _research stemsd'"



largely from the ph omenologtcal tra ition. The struggle

'for recognttton of these\new methods b

their roponents

‘.(Whttson 1976; 1978a, 1978b Wohl, 1975) has be n a slow

b one, for as Picou (1979) suggests, th; terpret tive

wparadtgm is probably the least wel] devel ped. 13 The,reason

”.that thts new,}paradtgm struggles‘for recognition\ has been;

summar ized by Sage TR . ‘ \

.the quest for obJect1v1ty, 1ncreastnéﬂy ‘

: sophtst1cated stattst1cat techniques, q the
convenience of. the computer has accelerated the
trend toward quantitative empiricism with \a

-correspondtng trend to debunk methodologie whtch
vemploy qua11tat1ve technlques (Sage, 1979:58) .

It was Ritzer (1975) in a book enttt]ed SOCloIogy A

MUItlple Paradlgm Scrence who constructed an 1mage of three

, A,
.domtnant paradtgms vy1ng for hegemony It 1s thts lmage of

,compet4f; parad1gms Wthh has been one of the maJor themes

-1n many of the state of - the art’ arttcles on the 5001ology

rof sport’ (See for examp]e Lueschen 1980 Snyder and '
.'Spre1tzer, 1979 Sage, 1979) Another top1c of concern in
these articles is the: relattonshtp between socto]ogy,
Seducatton and phy51ca] educatton |

The 1ack of commun1catton ‘and 1nterd15¢1p11nary

is- ev1dent when one rev1ews ‘the courses offered by the

S

'vrespecttve Un1vers1ty Departments How many socwology

departments offer courses oh the soc1ology of sport’

\ /
)

13 Within this paradtgm P1cou 1nc]udes the theortes of

: ,symbo]1c interaction and phenomenology. The’ -exemplars of

-these theortes being Ball (1976) and Allen and Fahey (1977

o

A
AN

‘,;\‘dtalogue between 5001ology. educatton and phys1cal educat1on

5



o ' | ,

- Relatively few university‘socﬁology departments offer such a
course wh1ch is qu1te anomalous when one considers how
pervas1ve sport is in our society. By the same token within
un1vers1ty'eduCatnonrdepartments how many COUPSES‘On the
soc1ology of edUCat1on make any reference to physical
education? If the content of" 3001ology text booKs is A
anyth1ng to Judge by, very few references are made v4 That‘
th1s shou]d be the case is very surpr1s1ng when one th1nks
-.of some of the more trad1t1ona1 ideas upon wh1ch both

.sEuropean and North American educat1on was based "mens sana,

' ;ln corpore sano’ and the bel1ef in . muscular Chr1st1an1ty

Even: w1th1n the ex1st1ng soc1ology of sport 11terature\‘_

@
phys1ca1 educat1on is rare]y dwscussed When it does appear

: e1ther in art1c1es and antho]og1es or- other texts.", . S -

d)scuss1on ma1n1y concerns the soc1a11z1ng aspects of

phys1ca1 educat1on (For example Hart and B1rre1] 1981 The
o \
\\\\\ ' except1ons be1?g Buhrmann and Bratton, 1978; Fe1tz,J979; and\\

'Fr1esen,l1988) : o : - \

1 )
| . . Y - . ¢ \

N

et L There have been many advances w1th1n phys1ca] educat1on'
s1nce the days of dr111’ and ' phys1cal tra1n1ng :
1nstruct1on . Desplte hav1ng become - a central part of the '
'curr1cu1um 1n the high school'system, phy51ca1'educat1on hasv.
strugg]ed in 1nst1tut1ons of h1gher educat1on “In many7
_ 1nst1tut1ons, both in Canada and Europe,,the phys1ca1
; educat1on department ex1sts to prov1de fac111t1es for'w
sy For examp]e the fo]]ow1ng texts do not have a s1ng]e'

- reference to physical education or sport-in their indices;
8 Murphy, 1979 Karabel and Ha]sey, 1977; Meighan, 1981.
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recreational and competitive activities, rather than
existintho provide a centre for research into sport.
However: withtnithose tnstitutions of higher education tnv
which physical education is regarded as an academic subject,
there have been fundamentat changes: |

LU

- Physical education has broken out of the constraints
of viewing human movement as a narrow biophysical
phenomenon; moreover, it has begun to move beyond
the bromides such'as ‘'sport builds character’ and .
has taken steps toward. employing sociological theory
and methodology in study1ng sport and ph 51%a1
.act1vity (Sage, 1979:54). o

v

Conc]usion
This chapter ‘has br1ef1y presented background
' informat1on to two of the major dmscmpﬂ1nes related to the
»stody; sociology (both of sport and education) and physical
educationt'The discussgon.has shown'that,although research
in'both thedSOciology of education'and)the sOciology of
sport has,‘over the past two decades, emanated towards an
1nterpret1ve approach th1s has often ‘Ween done in

tso1atton It is the author’s content1on that thv} 1acKAof
“cross—fert1}1/at1on , between the'twovre]ated.‘ o
d‘subfdjscip1ines isﬁpetrimentat to the refinement of the
’interpretive 'approach to soc1ology Therefore by trying
to st1mu1ate soc1olog1ca1 research based on such an approach‘,
't(1n phys1cal education), this study hopes to promote thev‘
.synthes1s of the soc1ology of educatton and the soc1ology of

sport and phys1ca1 educat1on

2
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Having considered in rather general terms the trends in
research related to the study, the discussion changes focus
in Chapter IIl, to discuss the theoretical concepts and

perspectives which are central to this study.



G

'c. by profe551ona11sm and 1nst1tut1onal1sat1o;,

CLE

":.;,;sUms up current op1n1on on the value of sport

?of research 1s

— IO W B : ! g T sy

‘-_‘II THEQ&ETICAL PERSPECTIVES AND RESEARCH RELATED TO

"FAILURE’v‘

ot

The preced1ng chapter began bywreferr1ng to a t1me when s
sc1ent1sts were ec]ect1c A]thbugh tb1s study 1s not J
ec]ect1c 1n nature 1t does attempt to draw upon sevena] of

the soc1a1 sc1ences The foundat1on of the study rema1ns ?ﬁr;’u

soc1o]og1ca1 but concepts from psychology and soc1a1

psychology shall also‘be d]scussed 1n th1s chapter Th1s
sect1on focuses upon the d1fferent approabhes that var1ous
researchers have adopted when studylng fa11ure 1n sport

One of t e most obv1ous quest1ons concern1ng th1s type
Why study fa11wre 1n sport when sure]y we

;_want people to succeed and enJoy themselves° Unfdrtunate]y,_uzf*r
"f(as more and more people are real1swng) sport may not have

Zas many pos1t1ve consequences as was once thought 15 Dr11cK

f;For every pos1t1ve psycholog1ca1 or’ soc1a1 outcome

- insport, there are’ poss1b1e negatwe outcomes¥.” For

- example; ‘sports: can offer’a child group membersh1p
- or group exclusion, acceptance or-rejection, - =
..positive feedback, a sense of" accompl1shment or.a:

| "*jsense of failure, eV1dence of 'self-worth or & lack

“ of. evidence. af self- worth L1Kew1se, sports can . .
."_deve]op COOperat1on and a" cogcern for -the~other, but
- they can‘also. develop . intense r1va1rw and a complete

.:,.“]apk of concern. for. others (mn E1tzen and Sage, e n”,;~‘,d

I

. _-_.-..___-—__—_.---_

\*[15 Pooley: cr1t1ques the current mode] rega_d1ng

compet1t1veness in sport which he regards as be1ng“dom1nated

(1979 76)




'tj,enJoyable

N _
=

”'bj As sport (1n some form) 1s often part of the soc1al1zat1on

.|

process,‘16 the types of exper1ences that ch1ldren are and

':,should be exposed to are ga1n1ng 1ncreas1ng attent1on

e —

—\

'rf Phys1cal educators have been re- evaluat1ng the content of

thetr programmes and a wave of human1sm has swept over j?*

sport commun1ty leagues have rules wh1ch ensure that K1ds
,wgetbto play for so many m1nutes 1n éach game and m1n1 |

'divgtypes of games have been developed ( e m1n1 volleyball and

"’*f'ffm1n1-soccer 'where the d1mens1ons of the equ1pment used have

'”ubeen scaled down for the part1c1pants) to make the game more

""”6..

Thezmeasures taKen by commun1ty leagues and sports f'hu

A
A

lf-ff.govern1ng bod1es to maKe the1r act1v1t1es more access1ble

"?and more enJoyable to ch1ldren are welcome changes, but the

'f:occurrence of. fa1lure 1n sport 1s st1ll there The fact that
:"&:’fa1lure 1s such ‘a common phenomenon 1n chtldren s sport

nf.seen by many as be1ng problemat1c

B

-

Dnly those ch1ldren who have been w1nners,'or

i believe they have a chance of-w1nn1ng, will cont1nue'ﬁfag3l

“'to seek out -competitive athletic 'experiences. It is"
fbr those children who never succeed, or. who. succeed
only on.rare occasions, that the; process of

compet1t1ve athlet1cs must be re- evaluated (Gerson. 'ﬂ‘”l%'}

1977 4)

‘q»

ar:nTh1s process of re evaluat1ng athlet1c compet1t1on 1s at the

'”ticentre of the current debate on the form that ch1ldren s

”rsport should taKe Almost any def1n1t1on of. sport':1ncludes

'tsome element of compet1t1on, and as ment1oned in Chapter I

,——————°———-———————

.

.16 McPherson prov1des an excellent d1scus51on on. Vtu"”""

‘socialization. 1nto and through sport (1n Lueschen and Sage

”‘*?,1981 :246- 273)

Bt



"sftﬁkw; L

'f,"compet1t]on can take many forms (for examp]e team vs team} :

"',e1nd1v1dual vs 1nd1v1dua1 or compet1t1on w1th self) That

’

"th1s s so, 1mp11es that the outcome of th1s compet1t1ve i

‘:agact1v1ty may be understood 1n terms of be1ng successful or

'7,7be1ng unsuccessfu] I other words fa11ure is 1nherent agpf

'7gfngruns po1nt out that ,;3"ﬂi ff}*}zf.-i*f‘fffl'j)%Q“

; z,f."-_-*:-.‘,lose (1976 29).

;compet1t1ve env1ronment 1t cannot be av01ded Tutko and

Li].Los1ng 1s an 1ntegra1 yet badly abused ‘aspect of

T athletic) competat1on Losers greatly" outnumber g
... winners, ‘and . even w1nners stand to be losers" the -
- next day,. the' next week, or the. next season: - But
R nobody Knows - how: to ]ose We re not traIned to SR

:.:. B

LS AR o
There emerges from the debate, three 11nes of argument;”f,:

‘]tif1rst]y, there 1s the assert1on that sport 1s good and thatj;}sf

*"nyexper1enc1ng fa1lure 1n spoPt prepaPeS a Ch‘]d for

”bexper1ences of fa11ure 1n 11fe The second l1ne of argument”gy -

firecogn1zes the va]ue of compet1t1on as a 3001a11z1ng agent

~f;but adm1ts that exper1ences of fa1]ure may resu]t 1n only

=

.T:relat1ve1y few ch1ldren be1ng ab]e to reap the benef1ts of}[,_ ¥

:b_compet1t1on The f1na1 11ne of argument asserts that there:f'f"

'.1s enough compet1t1on 1n 11fe w1thout the creat1on of b:‘”

15'~gcontr1ved compet1t1on Thts pos1t1on sees the d1sadvantages[

Lof compet1tlon as outwe1gh1ng the advantages and thereforev'ffs

.bfgcompet1t1on shou]d be abo]1shed

Th1s study a11gns 1tself w1th the second pos1t1on thatfﬁTf

t7;hmcompet1t1on can be benef1c1a] but that too much emphas1s ST

*‘j] has been p]aced upon w1nn1ng, and therefore too 11tt1e

}UCOncern had been pa1d ‘to- occurrences of fa11ure As Gerson



'llsuggests what 1s needed is a re- evaluat1on of the
't:compet1t1ve process 1n athlet1cs (1977 4) WOrK has already
tg;been done in an effort to re evaluate the compet1t1ve
vprocess (Dg1lv1e and TutKo, 1971 Tutko and Bruns, 1976a, .
k;ﬁ1976b Orl1ck 1972 1974 l980 0rl1ck and Botter1ll 1974
"thcott 1974),'although Scott s paper is. one of the few to ur.ffﬁ

ghave pa1d attentlon to the try out process As shall be

l?tjev1dent from the follow1ng d1scLss1on concern1ng extst1ng ?5‘bb\‘

‘“W:,Qresearch 1n both psychology and soc1ology of sport l1ttlei;jftf

'ftbgattent1on\has been pa1d to the type of fa1lure exper1encedfi

¢'Tiywhen an, 1nd1v1dual tr1es to become part of the athletjc;_j e

'?f_scene‘ﬁ but 1s unsuccessful

"gt”Psychologtcal Approach to Fa1lure

When an 1nd1v1ddal expertences fa1lure a. quest1on wh1ch

'flf]1s often asked (e1ther by themselves or by others) ":"Why

’ f{d1d I/you fa1l7 Thts des1re for a causal explanatton of an

ﬁ'f'tevent is present 1n every aspect of ltfe,,‘7 although 1t 1s “uE;;

"tf;fusually only 1f th1ngs are upset (1 e we fa1l to accompltsh ‘=

;'a tasK wh1ch we had expected to accompl1sh) that we seek

: such explanat1ons By seek1ng explanat1ons, the hope 1s that

"ltfﬁa s1m1lar fa1lure may be av01ded 1n the future Although

v75:fthere are several theor1es of attrtbut1on,.18van all’fgffyv'" o

”"*&ft17 Because causal, explanat1ons are sought of everyday events T

" this area of psychology was or1g1nally called ‘naive’

" psychology (McHugh et al., 1978:173), but is now calledd

l'“,attrlbutton theory. {Carron and Spink.. 1980) .

- 18-See for. example Carron and Sptnk 1980 Kukla, 1972
Kelley, 1967 HEE R R R ‘
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_;encompass1ng def1n1t1on 1s suggested by CappOn and Sp1nk-f"‘ .
Attr1but1on theory is a cogn1t1ve approach to 1‘45L;;4,fiif'“

-motivation which focuses on the way: in. wh+ch’p66ple
form causal 1nterpretat1ons for 'their personal .
behav1or and the behaV1or of others (1980 19).

When study1ng ach1evement 51tuat1ons such as sport

‘-‘}researchers have rel1éd upon a. theory of attr1button f1rst

.?developed by He1der (1958) and later developed by We1ner‘f7"ﬂ

”t;y{(1972) Central to the theory are the four perce1ved causes

;dof fa1lure or success luck task dlff1culty, ab1l1ty and
iLi'effort As McHugh et al po1nt out these causes can be

[riclas§1f1ed along three d1mens1ons 1nternal external

*‘{stable unstable,_and hntent1onal un1ntent1onal (1978 175)

”F;st1ng these three d1mensnons, ab1l1ty and effort are v1ewed

”a”as be1ng 1nternally controlled wh1lst luck and task

'c”fid1ff1culty are externally controlled (1 e weather

'L.fffcond1t1ons or the sk1ll of the oppos1ng team) Along the -

-

Wf}f”d1mens1on of stable unstable ab1l1ty and tasK d1ff1culty

jetare regarded as be1ng relat1vely stable whereas luck and ;1'gfm

\”ff'[effort are more prone to fluctuat1ons and are therefore

”;lfunstable The d1mens1on of 1ntent1onal un1ntent1onal helps

ﬁl;ad1fferent1ate between effort and mood as it refers tO the

d"]ipdegree of control an 1nd1v1dual has over the1r act1ons

"i{iDesp1te the hypothes1zed d1fferences 1n causal atterut1ons

1”ifmade 1n ach1evement s1tuat1ons by males and females (McHugh

&_1 g_vh;»1978 Iso Ahola, 1979) and those between low

*i»ach1evers and h1gh afh1evers(Sm1th 1978 Bost1an and

f";feard1ner,:1981) ‘oné. trend is: ev1dent '
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j'There is-an egocentr1c tendency on the part of both
individuals and groups to: accept. the respons1b1l1ty

. “for success.but to avoid the: respons1b1l1ty for;
| “fa1lure (Carron and’Sp1nk 1980 19)

‘ A i

L When fallure does occur, and occurs repeatedly. 1t has

"H“fbegn suggested that learned helplessness develops

?"Formulated by Sel1gman, learned helplessnessthas been

“f:descr1bed as: o R : _ '
'lrg,. a psycholog1cal state that frequently results
when events or: behav1ors are uncontrollable RN
“{Iso- Ahola, 1980 120) e {‘« tw:'f_(

.:‘.

‘*gi{LThree factors have been 1dent1f1ed by Sel1gman as lead1ng to.

'"?ilearned helplessness f1rstly, the exper1ence of

"uncontrollabll1ty (no matter how much ab1l1ty an 1nd1v1dual

'gmay have or how much effort they put 1nto perform1ng a task

I

,bidithey never seem to accompl1sh 11) secondly, ohance comments

z;aj(when a person 1s told that the1r efforts are. fut1le) and

‘*5vaf1n811Yv extepna] personal1ty (connected to the f1rst

f'factor, and means that the 1nd1v1dual bel1eves that th1ngsvf;;f't

. f!wh1ch are central to h1s or her l1fe are not under h1s or di»_'-

'*nher control) (Iso Ahola,,1980 121) When 1t occurs,vlearned

'1helplessness tends to produce what Iso Ahola calls three ‘-:

"'b°’def101enc1es 1n humans f1rstly, 1t decreases the

".aﬁmot1vat1on to 1n1t1ate act1on secondly,‘1t retards the ;.;'3"

| egjab1l1ty to learn, perce1ve and- bel1eve that one s behav1our

"f”has been successful, when 1t has and th1rdly, it d1sturbsa'ﬂ

) the emot1onal balance and 1ncreases anx1ety and depress1on

;'lf(1980 120)

Although few sport related stud1es have been carr1e R

'v:f;out comb1n1ng learned helplessness and causal attr1but1oq,
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’-Q1t is poss1ble to hypothestze how the two m1ght be FJ:“'; K

\

l,_synthes1zed (Iso Ahola 1980 121) For eXample an lnd1V1dua];”'\

" 'who . loses every squésh game ‘he or she’ plays, may (accordlng

“;to Sellgman s causal factors of learned helplessness) beg1n'
to feel that they have no’ control ‘over the: outcome ‘;7"‘

f‘yDepend1ng not only upon what the\lnd1v1duaﬁ attr1buted these -

'lhyfeellngs of helplessness,_and the real1ty of fa1lure to (for’v

*fexample d,spos1t1onal factors such as lack of ab111ty or

‘, effort or. sxtuat1onal attr1but1ons such as bad luck).,one of‘jf-

";’three conc]us1ons could be reached If,only d1spos1t1onal .

'}v‘attr1but1ons were made,.1t 1s l1kely that general1zed

;.helplessness (* I always perform poorly ) would develop _If
";;only s1tuat1onal attr1but1ons were made,s avo1ded “*"
%?Qhelplessness"9 1s more l1kely Perhaps ‘he most common
_1ts1tuat1on is where both d1spos1t1onal anz s1tuat1onal

t-{attr1but1ons are made ( well I suppose L could have tr1ed -

'*_.;harder, but my. teammates_aﬂe not very good’),.resultlng 1n'3uf;f‘

:f;v,’d1scr1m1nated helplessness (my performance 1s only poor f,f
vl,when I play w1th those teammates) |

Both Sm1th (1978) and Iso Ahola (1980) ,1n appralslng'”

the potent1al contr1butlon of attr1but1on theory to sport ERC R

"fsuggest that coaches and educators should avo1d expos1ng
“ﬁlnd1v1duals to repeated fa1lure wh1ch may lead to learned
7h'helplessness When fa1lure*does occur, Iso Ahola (1980/122)

"-ufsuggests that efforts should be made to prevent e

iu‘9 “1 did well but others screwed 1t up (Iso-Ahola,wy\l""‘
d980:121) . \N SRR SO

'
\
S



P

/

d1spos1tlonal attr1but1ons be1ng made, thereby reduc1ng the

’~pdsskb\g1ty of learned helplessness develOp1ng

'tresearch (done in. the field and. not 1n the psychology -‘l'

rgknowledgeable about oerta1n aspects of fallure

‘ Undoubtedly,-attr1but1on theory and - learned

'helplessness are of value 1n expl1cat1ng the cogn1t1ve o

mach1nat1ons that take place as a result of exper1enc1ng

;fa1lure (or exper1enc1ng the threat of fa1lure) As more

/

: ,i- laborétory) s completed coacth should become more -

83 : :
Desp1te the progress 1n attr1but1on theory, research 1n

l»_ sport has tended to concentrate on only certa1n types oﬂ

fa1lure and only upon cogn1t1ve or psycholog1cal reactlons

‘to that fa1lure Many stud1es have by v1rtue of the type of
:quest1ons asked@ unw1tt1ngly restr1cted the1r def1n1t1on of f;

ffallure to the exper1ence of fa1lure as the result of los1ng

a game or compet1t1on 2‘ Instances of fa1lure exper1enced

3as a result of be1ng cut’ from a team have been sadly ‘

N neglected wh1ch is surpr1s1ng since. the selectlon process :

l has been descr1bed as a necessary ev1l’ of compet1t1ve

".}sport It is, hardly surpr1slng that research 1nto learned

'.helplessness has rel1ed upon the W1n loss phenomena,Aas

‘mostﬂpeople only try out for one. team every season and,as

‘rf;____;_ﬁt;;;__;;_- T \t' v
20 -Rejeski (1980 36) ;. in contrast to IsowAhola, adv1ses that
_coaohes should not foster the use of external (s1tuat1onal)

attributions- for failure, but that athletes should be
trained to.make- attr1but10ns to 1nternal/ unstable facets of

~the team and/or individual, ;
2 Iso-Ahola, 1975 1979 Roberts and Pascuzz1,v =

v Xample
1979 Duqbtm, 1977; Yukelson et al , 1981 We1nberg and

L dackson 1979 MbCaughan and McK1nlay, 1981



25-

'1earned helplessness can only result from repeated fa11ure._|
,*the prob]ems of f1nd1ng a sample (1n the f1eld) would be
immense. Due to the cogn1t1ve nature of attr1but1on theory,
‘11ttle attent1on has been pa1d to the soc1a1 1nteract10n
'wh1ch structures the 'fa1lure process The fact that‘
' several attr1but1on stud1es have been performed 1n
'contr1ved laboratory 11ke env1ronments 22 is ev1dence of
the perce1ved lacK of 1mportance of the soc1a1 m1l1eu w1th1n
wh1chrthe actua]’-fa1]1ng exper1ences~take p]ace Desp1te |
' these cr1t1c1sms this study does not intend to 1gnore the‘_
zt‘oontr1butlons of attr1but1on theory ‘and learned |

he]p]essness, 1nstead these contr1but1ons form part of the ;;

t1nfgfmat1on bachround aga1nst wh1ch the study is set : t3

‘hSoc1o1og1ca1 Approach to Fa11ure v
It would appear that some psycho]og1sts have a" rather

.tnarrow 1nterpretat10n of fa1lure but what of soc1olog1sts,»w'd

"’;how have they. attempted to study fa11ure7 Ba]l ina’

Jh st1mu1at1ng paper on fal]ure 1n sport has one answer to '
‘th1s quest1on i ,,; | ' | V‘

..«as ‘a soc1a11y problemat1c phenomenon 1t (fai]ure)
. is-one which sociologists themse]ves,‘as ‘in ‘thé case
.of sport generally, have given re]at1ve1y scant
attent1on or. conS1derat1on (1976 726).

we

\'.

Two of the most s1gn1f1cant contr1but1ons to the ’fa11ure 1n't
sport"11terature by soc1olog1sts have been made by -

uBaTI(1976) and Harr1s and E1tzen(1978) Due to the pauc1ty

22 For example We1nberg and dackson 1979 Yukelsb et al,
'j1981 McCaughan and McK1n]ay, 1981, | ‘ :
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vofjﬁesearchgin this area, this study draws heavilywupon many,_

£

of the ideaS\raised in these papers (eSpecda]Iy Bé]t’sﬁ

Bal] def1nes fa11ure in sport by us1ng two d1men51ons

A\
\

a performance factor and its consequence Fa11ure is,
vtherefore regarded as . be1ng the 1nab111ty (for whatever
W .

reason) to sat1sfy the standards of a goal related

performance. Th1s 1n turn, 1eads to the separat1on, or.

eStrangement of the ' fa1led’ from the des1red poslt1on
'rf(Ba11.119f6'726) Ba]l sees react1ons to such fa11ure 23 as
| fa111ng into. two categor1es group react1ons -and persona]
}‘react1ons (1976 727) . Although the focus of th1s study 1s
' upon group react1ons reference shal] be made, however to
what Bal] ca]ls personal react1ons to fa11ure wh1ch are ;
' often character1zed by embarrassment and rote d1stance.
” Gross and- Stone suggest that | L |
; Embarrassment occurs whenever Pome'centrafl.
~assumption in a transaction has been unexpectedly
and unqualifiedly d1scred1ted for at 1east one
part1c1pant (1964 2).24 - |
}Gross and Stone also suggest that the ab111ty to carry out al;
role 1ncludes the. presence of 1dent1ty and poise and that
the assumpt1ons each 1nd1v1dua1 1nvo]ved ho]ds about the

'other 1n 1nteract1on 1s accurate 1f one of these three -

'e1ementsv1s put_at r1sK ro]e performance may be - 1mposs1b1e o

U

G e e e e = e e e

23 As was’ br1ef1y ment1oned 1n Chapter I fa11ure 1s
regarded as.being genuine only when it 1acks vo]1t1on (i.e.

. dropping-out is'a form of voluntary failure which results 1n

- disengagement, but be1ng cut: from a team'is a form of
1nvoluntary d1sengagement and is therefore genuine) .

c In Interaction Ritual, Erving Goffman d1scusses the
"-causes and effects. of embarrassment ; R

IR AR i i : T | oo
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For eXample} embarrasSment may result if, in interaction,
one 1nd1v1dual cla1ms that they are part1ou1ar1y sk111ed at
an activity but when put to the test, the 1nd1v1dual i$ not
as sk111ed as they flrst c1a1med Embanrassment often S
,‘results in role d1stanoe 'whereby the embarrassed 1nd1v1dua]
| ‘w1shes to. w1thdraw from the soc1a1 s1tuat1on in wh1ch the
lvembarrassment occurred. The- frequently used term, "I w1sh
the ground would have swallqwed me up,; refers not only to‘.l
the des1re wh1ch is often exper1enced to cover one s face, -
but a]so to the desire to d1stance one s se]f from the

threaten1ng soc1a1 s1tuat1on Ball also suggests that group

oo reactions can. take at least two forms: ’degradat1on;.and-

o~

coo]1ng out'

Harold Garf1nke] (1956 420) -was the one who oo1ned the
"phrase degradat1on oeremon1es in referr1ng to the
'transformat1on of an 1nd1v1dua1 [ 1dent1ty 25 1nto an‘
1dent1ty 1ower down the h1erarch1ca] structure of the group
:1or organ1zat1on Garf1nke] suggests that degradat1on
.ceremon1es are one form of moral 1ndlgnat1on wh1ch has a “
vcerta1n ’behav1ora1 parad1gm of pub11c denunc1at1on

(1956 421) The act of publ1c denunc1at1on 11tera11y

‘\',g1nvolves the destruct1on of the prev1ous 1dent1ty and by

¥ v
,v1rtue of creat1ng a new 1dent1ty, the denunc1ated’ becomes

a new person 1n the eyes of the denunc1ators

R R e I S

25 Garfinkel stresses that the 1dent1t1es must be-’tota]' ,
identities: they must refer to persons -as motivational types
(what the group supposes are the reasons -for- their -
- per formance) rather- than behavioural types (what the person_.

" may have been eXpected to have done)(1956 420) .
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Garfinkel outlines'several points'Whlch should be
adhered‘to if a good’ denuncxatlon is to take place Three .
are summar1zed as follows, f1rstly, the event and. the ’
perpetrator.§hould be seen‘za being different fromrtheirl'

’ everyday character, secondly, the denouncer'must act‘as_if

\
‘he or she 1s fulfll

jng}thlgwishes of,the'witnesses and‘as
such detach themsel

es from the 'denunciated’ and identify
w1th the - w1tnesses 7m,

aFinal the\denunciated mus t be:deflned

r ‘ o . . -
s | . N

" as be1ng an outs1 r

]
P

In contrast to this form of 1dent1ty destruct1on, ls

,’another form of 1nvoluntary dlsengagement called
cool1ng out’.. Th1s term, adopted from a type of cr1m1nal
act1v1ty, ‘has been used by Erv1ng Goffman 1n\d1scuss1ng

_vx adaptat1on to fa1lure 26 ’Cool1ng the mark out( .refers to a
: N

stage 1n the conf1dence game when the conf1dence tr1cksters |

N

- have: successfully conned the mark“(the v1ct1m of the con)
. \\\ . N
and all that remains to be done is what is called the' N

‘*‘. . o LN

@blowoff’ or st1ng (when the tr1cKsters leave w1th their \

money) Sometimes, after the st1ng some of the v1ct1ms may
seek revenge or Just1ce thereby caus1ng problems #or the v
- conf1dence tr1cksters To avo1d trouble one of the \
» tr1cksters may stay . beh1nd to ! cool’ “the mark out. As . N
= \\\Goffman suggests,vthe cooler pract1ses the art of iy '
o consolat1on . ./’ d, f'* - _uj” s S

26 The follow1ng d1scuss1on on cool1ng out’ draws heavily .
upon Goffman’s paper "Cool1ng the mark out: some aspects of
'adaptat1on to failure". As this is the case, after the first
§; reference all the subsequent references shall conta1n only
the. page number
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An attempt is made to define the 'situation for the

mark in a way that makes it easy for him to accept

the inevitable and quietly go home. The mark is
1;38 zgstruct1on in the philosophy of taKlng a loss
1 2

Goffman cont1nues to outl1ne three ways in whlch 1nd1v1duals
may lose a role they may be promoted out of it; they may
‘abdicate it; .or they may be 1nvoluntar1ly deprlved of it.

Involuntary loss is itself of two .types: firstly, status may

‘be lOst'inisuoh a way that the loss is not taken as a

reflection upon the loser.vAn’example of this from high

school basKetball'Would'be'the junioryhigh school team |

.member who hav1ng gone 1nto grade twelve is-no longer able

‘to. cont1nue to play junior- aged basketball Secondly, the\

- converse may . apply, when the loss does reflect unfavorably -
_upon, the loser To develop the prev1ous example, the grade
twelve now 1nel1g1ble to play on the Jun1or ‘team tries out
yfor the senior team and” fails to maKe it. The loser does not

actually need to: have occup1ed ‘the role,‘but the fact that

lhe or she had ogenly commi t ted themselves to prepartng for
it is enodgh | -l P _ e |

'fThe process of‘coollng the“mark out may be'dOne'inﬁaﬂ

a'var1ety of ways, but 1n the follow1ng passage Goffman

Jpresents a general descr1pt1on of how the mark should be

- [N

managed

For the mark, cool1ng represents a process of :
" adjustment to an 1mposs1ble situation arising from
“..hav1ng defined himself 1n a way:which the social
facts come to contradict.® The mark: must therefore be
supplied with a new set of apologies for himself, a
new framework in which to see himself and Judge
himself. A process of redefining the self along
. defensible lines must be investigated and carried’

% - . -
o ) ) : . . : ) °

e -
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along; since the mark himself is frequently in too
weakened a condition to do this, the cooler must
initially do it for him (p. 456).

- The cooling out task may be more effective if given to an

individual who is able to relate to the mark. Parallels’may
be drawn to other aspects of life, for example, a priest

talking to a dying person , as Goffman suggests, must not so

- much save a soul as create one that is consistent with what

is about Yo become of it (p. 457).27

As well as redefining a 'spoiled identify"28 there are

-several other‘ways in which the mark5may be cooled out. The

~mark may be offered a status which, although of lesser

importance than the pheviously held status, still offers
some status. Alternatively, the mark may be offered another

chance 'to retain or attain the desired status. The cooler

. may alsb allow the mark to make tHe scene, that the cébler

was supposedly then to avo1d in the hope that there wi]lgbe

“a cathart1c re]ease of emotions; or the mark may be sta]]ed

in the hope that any anger will dissipate and that the

individual given the time, will adjust to the new status (p.

259) .

- The cooling out process, howeveb, is not problem free,

‘since the mark may not want to be ’‘cooled-out’ . Goffman

suggests ways wherebx'th?se potential‘pnobléms may be

- overcome: firstly, effqrtS'may be made during selection

i e e m o e e e e e w e

27 In sport, one could envisage the cooler’ as being a
counsellor. he1p1ng athletes estab11sh an identity which is
.consistent with their status.

28 A term borrowed from Goffman’s Stlgma. Notes on the

© Management of Identities 1963.
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"‘fsbrocesses"to‘Weed-out‘those who 1t 1s perce1ved may Qause— ;

dtroub]e at a 1ater date A second alternat1ve 1s to carry
'ithe 1nd1v1dua1 even though they may not be fu]f1]11ng the *3:
1»frole/expectat1ons o ‘ P : Lo

“‘f'fQ; At th1s po1nt hav1ng descr1bed the many forms wh1ch

"‘]f} coo]1ng out may take, 1t would ‘be expedIent to pause and .

‘fcons1dér some concepts wh1ch are central to the d1scuss1on

- 1dent1ty, ro]e and status passage As was ment1oned 1n the f“ 

is?f1ntroductory sect1on cf th1s chapter Mead declared that (A

':*each 1nd1v1dua1 has a se]f and that each 1nd1v1dua1 can be_:y

T the obJect of h1s or her own act1ons, 1n other words,g;wff:‘t

,‘Vfr1nd1vﬁduals may act toward themselves as’ they act toward

";gytothers (Blumer, 1969 79) L1nked tol th1s is. Char]es Horton

tinCooley s’ concept of the ]ooK1ng gla s se]f thgh suggests *7?

utfjthat the 1nd1v1dua1 1s constructed 'y an 1nd1v1dua1 react1ngf¥

»g[fto how he or she perce1ves they are Uudged by another

‘t'j;dnd1v1dual (Secord and Backman, 1974 528) Dur1ng e

r'f.‘1nteract1on,‘1nd1V1duals assume ro1es, and they tend to act'g&

""f_ijxn accordance W1th ro]e expectat1ons wh1ch 1eads to the e

. ;estab11shment of role 1dent1t1es Anselm Strauss descr1bes

“h{f1dentgty 1n the fo]low1ng way

: ,;:c1dent1ty 1is connected w1th the fateful R

o appra1sa1s made of oneself -:by oneself, »and by

-~ others. Everyone presents himself to others and to
himself, and sees himself in the mirror of their =
Judgements The masks he -then and thereafter - "
presents to the world and 1ts c1t1zens are fash1oned

_—--..—_.__--_._\__—..-_

28 “For -the: 1atter to occur 1n a sports s1tuat1on is- unusual--f

,jﬁsbecause coaches usual]y decide that tHey do: not have enough | o
= time to “coach extras because the1r pr1or1t1es ]1e w1th the‘y

,;team R

v : e sl



| upon h1s ant1c1pat1on of: the1r Judgements (1959 9)

' jiBerger and LucKmann (1967 173), when d1scuss1ng 1dent1ty as -

jfran element of sub3ect1ve rea11ty, stress how it ex1sts in a’

»f;d1a1ect1ca1 relat1onsh1p w1th soc1ety,vs1nce not only do *ﬁ‘
:-soc1a1 processes shape 1dent1ty, but 1dent1tes can a]so.‘”

1 -react to the soc1a1 structure by ma1nta1n1ng or mod1fy1ng

As soc1a1 be1ngs we occupy‘roles,»some are of |

virelat1ve1y short durat1on (1 e. student) and others are of

3econs1derab1y 1onger durat1on (1 e daughter) Other peop]e ‘:t

br“f;'who occupy the same type of role are regarded as be1ng 1n

X}

_3'ithe same . ro]e category, and are therefore subJect to the -_tt;t

’»Ysame role expectat1ons' Role expectat1ons are expectat1ons o

“y?_held by others‘as to how the role shou1d be performed When

J.e]w111 behave 1n certa1n s1tuat1ons

I,role expectat1ons are not entrenched 1t 1s poss1b1e for role B
B :negotﬂat1on to take place whereby the ro]e encumbent and
those he or she lS 1nteract1ng w1th may negot1ate how each

SRR A :
Of s1m11ar nature to a. role,‘1s a status pos1t1on A,_

77vstatus could be descr1bed as a- soc1a11y def1ned roleiﬂ

"ut*pos1t1on 3° Of ooncern here 1s the concept of,status‘h~alb

:passage the movement from one:- status to another Much«of o
>

: zth1s work has been done by Glaser and Strauss (1970 1971)

:'f]a1though ear11er work was done by Roth (1963) The fo]]ow1ng

— e e T e -

’}530 Status here is not used in the restr1ct1ve sense of an -
"elevated soc1a1 pos1t1on A status may also be a comb1nat1on

.. of 'several roles. The" atta1nment of ‘a status” requires ‘that .
~‘an-individual has certain exper1ence and meets ‘the requ1red

vnﬂzstandards (Strauss,,1959 101) B e



“f.wregular1zed that many conta1n elements of r1tual

:f%» dy1ng has been done by Kubler Ross A

”sect1on outl1nes the character1st1cs of status passages~
‘”ﬁ_del1neated by Glaser and Strauss (19719 3‘ Status passages

| ”uthave been descr1bed as those passages whlch

‘!may enta1l movement 1nto a d1fferent part of a k

socjal structure; or a loss or gain of pr1v1lege.f
+influence, or power, and a changed identity and -~
- sense of self, as well as . changed behav1or (Glaser

fﬂjﬂ*and Strauss, 1971:2).

Most status passages have the follOW1ng three f

v';gicharacter1st1cs f1rstly,ithey are usually governed by
"dfa1rly expl1c1t rules controll1ng not only when the status
2 pchange may take pﬂace but also who 1s the'subJect of the :
:'fchange and wh1ch agency 1s structur1ng the change Secondly,s
’fi,passages usually have prescr1bed sequences of steps wh1ch
fdﬁthe passagee must go through to. complete‘the passage

3F1nally,vmany status passages are so scheduled and

" fy7Unscheduled passages also exh1b1t elements of regular1zat1oni;ﬁ
,‘rﬁhfand r1tual take for example death wh1ch although 1t may

r‘be an unscheduled passage as far as the passagee is -

e Vo

”%'flconcerned 1s 1nev1table It therefore has certaln i
5*prescr1bed rules and steps such as the awareness of death
. the pronouncement of. death _the- s1gn1ng of. the death

".fv:_cert1f1cate, and the funeral Work of note on death and

39, 1975)  and Glaser f¢17,

i

8 and Strauss (1970) There are a further twelve propertles,gj.

—_»—--’———-.—-_—_—_-_

31 As. w1th an earl1er sect1on on: Goffman s concept of S

cooling- out’ , after the first. reference, .any. subsequent

dztreferences shall conta1n only -the page numbers when
'_referr1ng to Glaser ~and Strauss book Status Passage

A )
e ‘.
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;.wh1ch status}passages may or may not possess Those twelve fgf

“l7lpropert1es shall be d1scussed 1n relat1on to the1r

-gf-vappl1cab1l1ty to aspects of sport _ _
LA passage may be regarded as be1ng deflrable (1 e
”t_becom1ng el1g1ble to play for an older age group team) or'

‘ﬂ;'undeSIraDIe (1 €. ‘when mov1ng 1nto an older age group team

'”‘1w1ll mean- less play1ng t1me and less enJoyment)

‘gunscheduled paSSage 1s frequently exper1enced as be1ng

'meundes1rable For example the athlete who 1s ser1ously

) fa5f1nJured and thereby forced to ret1re will most l1kely v1ew

”“}f'th1s unscheduled passage from athlete to nonathlete as f{jf

,;_Undes1rable (unless he or she had 1ntended to ret1re in the o

L3N

”ifhnear future anYWaY) It wouldube lOglca] tO assume that ’f a?f

\’ffpassage is des1rable, 1t is also voluntary, aﬁd v1oe versa, L

"Tundes1rable Th1s study is pr1mar1ly concerned w

-.igfrom sport As an 1nvoluntary status pass

“f‘1f ‘a’ passage 1s 1nvoluntary, 1t w1ll also be to some degree i

o cut;;from a team as an example of tnvoluntary d1se‘gagement:

age 1t 1s also fJ.fg

_,;bfassumed that 1t 1s undes1rable 3?'f o -'f‘

Some passages may be lneVItable for example hav1ng toit
'b[dmove up 1nto a d1fferent age group team be1ng cut’ from a,f

;fteam however s not 1nev1table Passages may also be _h y k
Lrevers:ble ; for example movxng up from the second str1ng

team may eas1ly be reversed and the 1nd1v1dual may be e

- e e - 8

32p synops1s of these propert1es of status passages may be if

T found in Glaser and Strauss (1971:4-5),

733 The-accuracy of thts assumpt1on w1ll be exam1ned 1n the :Jf
'dwscuss1on - : . i



‘_a3§

,fdemoted 34 Not only are. the methods of demot1on of 1nterest"
‘so too, are the consequences of demot1on More (1962)
';cons1dered the effect the demot1on had upon the company as a
}:_whole35 and also the effects 1t had upon the 1nd1v1dual As"

;a result of demot1on, some . 1nd1v1duals appeared to

LA l

-ff}demonstrate 1ncreas1ng res1stance to author1ty, others

I

{became tetharg1c A mowe subt]e react1on to demot1on ‘

7aftobserved by More and h1s assoc1ates was the affect1ve

f5w1thdrawa1 of the 1nd1v1dua1 from,group contacts wh1ch

ﬂv”ﬁresulted 1n a k1nd of non commun1cat1ve blandness 1n soc1a1 s

f~contacts 1n the work s1tuat10n (More, 1962 219) Affect1ve'

'7irfw1thdrawa1 by 1nd1v1duals 1n sport 1s most commonly

”[Fw1tnessed 1n 1nstances whereby p]ayers have been subst1tuted »

:f7off the f1e1d or perhaps when they d1d not p]ay severa1

*'}jgames in a row and they sw1tch off’ from the p]ay Stgns

tf!that a player has sw1tched off’ 1nc]ude a 1ack of concern

~'v“'about the outcome>of the game decreased soc1a] 1nteract1on_hﬂ‘

: 'ﬁ%;between the 1nd1v1dua1 and the other players on the bench

”1tffand an 1ncrease 1n the phystca] d1stance between the

°i}1nd1v1dual and the p]ace where the act1on 1s

In some cases, passages are repeatable For examp]e an e

: d*ath]ete who tr1es out for a team may be cut dur1ng the f1rst

‘estage of the try outs, but conv1nce the coach that he or she

z'dshould be a]]owed another try out after wh1ch they are cut

e e, ol e e e o

34 More (1962} has observed at least e]even types of
demotion, which are; ‘¢imilar to- methods whlch would be used
: - .when coo]1ng out an individual.: .
S 38 More s research was, conducted 1n bus1ness and 1ndustry

R
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';agaln The temporal nature of a status passage 1s of

‘;s1gn1f1cance because although the prev1ous example is not

| W]‘encountered very often 1t 1s more common for an athlete tohg.

‘be cut the follow1ng year, thereby repeat1ng the status

',‘passage of player to nonplayer Unt1l th1s po1nt ‘ieference ff

_’has been made only to lndlvrduals go1ng through status

'fpassages, but gPoups of people also go through status

'controll1ng agent may be 1n a group, it is. Just the o

passages Passages may be solo (where although the

S

' ﬂvflnd1v1dual who 1s the passagee),.or collectlve (for examplewj»
1afa group of athletes try1ng out for a team they w1ll all

B fipass through s1m1lar stages at the same t1me 1n the same-:f,

7"ffsoc1al s1tuat1on), ‘or. aggregate (when several 1nd1v1duals i

H'ymade; and extra pract1s1ng w1ll not help 35v

. Y

”hyvmay pass through the same stage and yet not even be aware 7
“ U that others are do1ng the same th1ng i;w} other athletes~

‘1:f\%t1r1ng )

¢

As ah agent who controls the passages of many athletes, '

‘rtthe covfh 1s able to create e1ther a closedsoc open
fawareness around the status passage For 1nstance ‘an’
"1 1nd1v1dual may not Know\ihat the coach 1s cons1der1ng

‘~t9cutt1ng h1m or her untiliit 1s too late, the cuts have been

S m e e e e e e e e

36 Glaser and Strauss dtscuss at- length aspects ‘of- closed

;f and open awareness contexts as exper1enced by dy1ng pat1ent5;3
(1970), and they also make the distinction (1971) ‘between: '

o “those instances where the passagee is aware, but they are.
also unable (not allowed) to communicate with others-going:

”‘”through the same passage, and those'instances when the

o ?;fpassagee 1s both aware and free to commun1cate

/ : :
N $
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Genera]ly 1t 1s the agent who has control over the K
passage (and over the. passagee) but 1n some cases, the
‘fpassagee may be able to ga1n some control By 1ncreas1ng
vcontro] over a passage an 1nd1v1dual may be ab]e to reverse |

an undes1rab1e passage (i.e. the athlete may convince the-

{f coach to g1ve h1m/her another chance and by maklng ‘the team

. after the f1rst attempt fa1led the athlete has . reversed the.
-“passage of p]ayer to non- p]ayer) Some passages a]so requ1reh
f'legltlmatlon for examp1e a doctor has to s1gn the death el

cert1f1cate and 1n some Sports 1t is usua]ly the coach who

'H'f1nforms the ath]ete whether they have been cut or. not

‘In some ways status passages are s1m11ar to attrtBUt1on.

S

| theory in so far as both cou]d be cal(ed "naave ' they are -

-~ part of our everyday world Some passages lack clarlty

o fbecause there are not many s1gns wh1ch 1nd1cate /th1s is a

5."status passage Other passages seem less na1ve ; or taKen .A

'for granted because the s1gns are more v1s1b]e } In some

-;«"cases the s1gns may be c]ear, but for some reason (i e

"';d1sgu1se) the passagees may not bé aware of them An examp]e

J”of s1gns be1ng d1sgu1sed relates to the concept of a’ c%osedi’~
rawareness s1tuat1on where an 1nd1v1dua1 may be dy1ng, and
1,tests prove th1s, but the 1nd1v1dual is not 1nformed‘ the‘;“

fs1gns are w1thhe1d or d1sgu1sed | :
| | Desp1te these propert1es wh1ch may or may not be
f_present in any g1ven passage, two factors may cruc1a11y _
:affect how ‘the passagee reacts to the passage The f1rst .hf
'_gfconcerns_the.centraljty-of the-passage_to\theylndwvdua]'(hOW»

1
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_’tmportant'it is) ‘and the second concerns the durat1on of the-

passage Dne wou]d assume that the longer one\has spent ,a

o passage, the more central 1t becomes to that 1nd1v1dua1 37

Status passages do not ocpur 1n 1solat1on. since l1ke -
roles 1nd1v1duals may be go1ng through several passages

s1multaneous1y When an. 1nd1v1dua1 1s 1nvo]ved in severa]

/s

related passages 1t 1s usually called a: career . A career y
has a]so been referred to as a ’t1metab1e . both serve as
heur1st1c dev1ces for understand1ng\¢he complex soc1a]

1nteract1on wh1ch occurs within a certa1n tlme span and ‘

J/, w1th1n a certa1n group (see Roth 1963)

As comprehenswve as Ba]l s def1n1t1on of fa11ure is, 1ttf
s 1ncomp1ete,sas Harr1s “and E1tzen (after Blumer):haye
po1nted out ' | H | ’v_:' |
Fa1lure is not only a performance evaluat1on as .
def1ned by others, it is also'a self- evaluat1on a
self-definition, which takes into account the.
- reactions of. the s1gn1f1c?nt others of the performer-'
- (1978: 179) R _ : .
Th1s re- 1nterpretatxon of fa11ure means that |
) to understand a fa11ure and a fa11ure react1on o
- adequately, both group .and personal factors must be
“examined,. along with the soc1a1~organlzat1onal'
-milieu in which:the failure occurs. (Harr1s -and.
'A:E1tzen 1978 180) ¢@';v S T
The analys1s of fa11ure however Shoutd go‘fUrtherlstiII'
not only should group and persona] factors be exam1ned but f
they should be exam1ned in such a way that the actor s po1ntf

37 The accuracy of th1s assert1on W111 be d1scussed in
Chapter v

© 38 Studies by Fau]kner (1975) and Haer]e (1975) “both -

8 develop the concept of career cont1ngenc1es 1n sport



v'”gfa11ure occurred Desp1te the fact that there have been few

38

of Qtew is eipreSSed An'outsider'may decide thathbecause an

‘1nd1v1dual has tr1ed unsuccessful]y to make a team for. three.

K years 1n a row, he or shé is-a fa1lure one cannot tell

S until one beg1ns-to 1dent1fy w1th thevactor.,To 1dent1fy

: with.theaactor,'thetresearcher mus t ehdeaVoUr to‘take the ’

"role‘of the other ‘to tru]y comprehend the realwty of the -

“ls1tuatlon for that 1nd”v1dua1 o

Conclusion ',.‘ -_\" | |
Beg1nn1ng with a br1ef d1scusswon on the compet1t1ve

A*process 1n sport both the psycholog1ca1 and soc1ologtca1

approaches to fa11ure were stud1ed A]though psycholog1stsz

lwere pra1sed for the attent1on they have pa1d to fathure in’

sport 1t was felt that the1r analys1s was restrwcted by the '

lack of cons1derat1on for the soc1a1 m111eu w1th1n wh1ch the .

)
\

'soc1olog1ca1 stud1es on fa11ure 1n sport what has been done
'f?(pr1nc1pa11y by Ball, 1976) has provided much ' food for ; |
h;thought’. Df central coricern to Ba % were . group react1ons to t
o fa1]ure, and he outl1ned two procezural scr1pts of h'fw |
"’degradat1on and cool1ng out’ 39 These react1ons to .

. fa1]ure,,however, do hot need to be’ regarded as separate
- since they are two s1des of the same co1n Moreover these

;reactwons are stages in a status passage By ana]yz1ng

vfa11ure w1th1n the context of status passages the whole '

- e e e em e - -

39 He also referred to personal react1ons to fa1]ure ‘role.
d1stance vand embarrassment’ : :



—
-

}career’ of the failure occurrence can betstudied ‘°'The
"career .of faIIure 1ncludes the structurallcond1t1ons wh1ch
have created the poss1b111ty of fa1lure (1n compet1t1ve |

) sport thj54would be the select1on_process); the'1nteract1on
between thefpassageed(athlete).and the controiling agent
(coaCh)' and the. character1st1cs of the passage 1tse1f tite.
revers1ble, 1nvo]untary, undes1rable)

' ’Fa11ure in sport (de11m1ted AN th1s study as’ be1ng

"f_inVOluntary d1sengagement) is therefore pegarded as belng |

"_-researchvmethods.

'one of the many status passages wh1ch occurs in sport The
fol]ow1ng chapter presents not on]y an account of the
methods and procedures used to study th1s status passage,
.vbut it a]so'conta1ns a preamble exp1a1n1ng the 1nfluence

that ’1nterpret1ve sociology has had upon the select1on_of
T N

_..——-.._-_——-.--.—..—_

40 My thanks go to Susan B1rre11 of . The Un1vers1ty of Iowa,

for bringing my attention to the parallels that can be drawn
.between involuntary d1sengagement and. status passages (or o

the reversals thereof) "



IV CONTRIBUTION OF "INTERPRETIVE" SOCIOLOGY: METHODS
PROCEDURES AND CONSIDERATIONS
1ntroduct1on

v The preceed1ng chapters ‘form the bachround to th1s |

ﬂstudy by present1ng briefly some of the literature and
-‘refearch d1rectly concerned w1th involuntary d1sengagement i
frbm high school sport An attempt has also. been made to
111ustrate the exp11cat1ve potent1a1 of some concepts (i. e.
coo]1ng out’ "degradat1on and " status passage) wh1ch have
rarely been assoc1ated with amateur (and 1n part1cu1ar h1gh'
‘fschool) sport As has been suggested 1n Chapter I, for the:
d1scovery of grounded theory to be poss1b1e the research ;,
process must be flex1b1 . This. f]ex1b111ty, 1nherent in the .
. methods used, a]lows for the constant generat1ng and |
verifying of substant1ve~theory and_subsequentvrev1s1on‘of )
that . theory'dThe position taken'herelts'that‘the extent to
v.wh1ch theory can be generated from the - pos1t1v1st techanues
-'generally assoc1ated with the 1og1co deduct1ve parad1gm is-
_11m1ted a1 ‘ ‘ v |

To allow for the d1scovery of grounded theory,_.~"
dtfferent_methods are,usedvthan‘those emp}oyed for testing a
griori‘hypotheses;‘Thefbulk-of this chapter’ﬁsdconcerned

'thh'the.méthods:and procedures‘used'in“thts'studx. which

atlowed‘fOr the.diSCovery of grounded,theory.‘As a precursork;:

| to the- methodolog1ca1 d1scuss1on there-is a brief
41 This parad1gm necess1tates the formulation of a priori -
hypotheses which are only rev1sed at the end of the research
process . _ , .

41
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discusSion of the theoretical background and epistemologtcal
:‘assumptions upon‘which the methods are based.
o AIthoUghfthe‘title.of-this-Chapter uses the term
finterbrettve’ sociology," it could just as_easily havelread}
" ’quatttativet sociology“ or oerhaps even “.’humanistic'
‘sociology" The fact that such subst1tut1on could occur. '
-w1thout many eyebrows betng raised, 1s an 1nd1cat1on of the
| semant1c fuzz1ness whlch seems to be a hallmark of the
, social sc1ences 42 To say, however, that " 1nterpret1ve
‘sociology"” cOu]d just as. eas11y have been replaced by
.qual1tat1ve» or ’human1st1c is not qu1te true. P
}’Interpret1ve ,_as used here, 1ntends to c0nVey the: 1dea
that soc1a1 act1on and 1nteract1on are arr1ved at through a. .
?process of 1nterpretat1on and negot1at1on ’Qua11tat1ve" nd
7d’human1st1c tend ___x to convey the 1dea that the '
. indivtdual is often the start1ng po1nb and center of the
research process | ;h‘j o . 'ﬁ ;_l f‘ |

The genera of 1nterpret1ve soc1ology sees human‘rea11ty

as be1ng soc1a11y constructed rea11ty (Berger & Luckmann, .

1966 Holzner, 1968) In other words, our 1dent1ty or our

_ _sense of self, is arr1ved at through 1nteract1on w1th

_soctety Th1s understandlng of soc1a] rea11ty is in comp]ete
contrast to-posrt1v1sts-Who, fo]low1ng_the'funct1ona1]st"
modei;’see'human rea]ityjas;being[formed andhmouldedvby

P e e i e P

42 To an- out51der (to bogrow Becker § term) any of the

terms used 'would probably-, suff1ce, because each conveys the ~

~idea that the overriding concern is for qua11ty in the data
and not necessar11y quant1ty _
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‘socjety,‘thh litt]e‘opportunity for interaction to occur. 43
thhin.this 'interpretive’ genera there are several

‘perspectives which have informed and greatly‘influenced the

v ' _ , I .
- methods used in this study;-nqmely'symbolic interaction,

phenomepo]ogy and ethnomethodology It seems in order,
therefore to outline the app11cab111ty that these
";perspect1ves have\to this study before describing the actual
“procedures used The fol]ow1ng desor1pt1ons of these -
'perspect1ves may seem rather superflc1a1 but the aim 1s
’on]y to htgh11ght those aspects wh1ch are deemed pert1nent

~ . to th1s study.

dSymbol1c Interact1on
The tenets of symbo]1c 1nteract1on prov1de the base
upon wh1ch much of th1s study is founded In the fo]]ow1ng‘

descr1pt1on of symbol1c 1nteract1on, Herbert B]umer (a

s

‘modern day proponent of bhe Ch1cago Schoo] 44 1dent1fies

some of 1ts d1st1ngu1sh1ng features

|

- e v e e e e e e

~ 43 Interaction may still occur but change through personal
~action is severely limited due to static nature of society
from a functionalist perspective. .

~ %% The .'Chicago :School’, refers to a group of symbolic
interactionists, -who whilst at the“Un1vers1ty of Chicago
came under the 1nf1uence of Herbert Blumer’s interpretation..
of Mead’s theory of interaction. In theoretical opposition

"'yto the 'Chicago School’ was the 'lowa School" at the State

University of lowa, where Manford Kuhn interpreted Mead’ s ~
theory of 1nteract1on in a different way. Meltzer and Petras
(in Manis and Meltzer, 1972 (2nd.Ed.)) provide an excellent
discussion on, "The Chicago and. lowa Schools of Symbolic

.. Interaction.") _ , T
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The term "symbolic interaction" refers, of course,

to the peculiar and distinctive character of
interaction as it takes place between human beings
The peculiarity cons1sts in the fact that human
beings interpret or "define" each other’'s actions
instead of merely reacting to each other’'s A
actions...Thus, human interaction is mediated by the
use of symbols by 1nterpretat10n. or by
ascertaining the meaning of one another’s
actions(Blumer in Rose, 1962:180). : ‘

 As the above quotation implies, Blumer has a strong dislike
of approaches whighvinterprét human interaction as simply
‘stimulus’ and ‘response’. During interaction, Blumer sees
any ' response as being: | |
.not made d1rect1y to the actions of one another
but instead is'based on the meaning which they
attach to such actions(in Rose, 1962: 180) .

The extent to which 1nd1v1dua,fhre1y upon symbo]1c

3
1nteract1on becomes ev1jent when t&ﬂ*é 1nd1v1&$a1s.are

located in- a~d1fferent environmen Afven a d1fferent

\_culture and th1ngs are said, or signs are made which are
5“‘ ‘

m1s1nterpreted They are not m1s1nterpreted because the

words. or the signs are 1ncorrect, they are mws1nterpreted'

‘because}the meanings which are'attached to those actions are

"~, considerab]y'different'from,one environment to another. This.

ﬁprocese of interpretatibn,‘h0wever, is much more than a
‘.procees by wh%ch‘an'jndﬁvidUal picke up the bues and .
AcommUnicationnsignalsbas'egpreSSed by another person. Fon
interaction to occur on afme%ningfyl'basisf(in other words,
~for undétStanatng to oecuh)'thehindivtdua1 must take ége |
‘role of the other, by 1mag1n1ng howothe other defines and

evaluates the cgmmun1cat1on (Open Un1vers1ty, 1972:20). Fhe

abi]ity to do this presuppoées that‘thebindiVidual can act .

. D
. [
o v J
!



‘ i j’f . ;"‘ STy v‘*fyz =
’_7towards h1m pr herse]f As B]umer exp1a1ns
T Th1s mechan1sm enables the human be1ng to make
~7 . . indication sto himself of things in his surround1ngs

“dnd thus to gu1de his- act1ons by what he does
(Blumer in Rose, 1962 181). R e

It is th1s£éoncept of the se]f (wh1ch has been o
‘*,;hatt;1buted to George Herbert Mead) wh1ch 1s one of the ma1n ;f,
figh[#;;d?d1st1ngu1sh1ng features between the Ch1cago and Iowa |

. . schools . The Chwcago trad1t1on devel ed by Mead Park and

xhbThomas% and propounded more recent]y 1n the work of Herbert
'{uBlumer, cons1ders the\ self"as a process of 1nteract1on
f?between the jI and then mea’ Th1s process has been ‘
\‘wtipidescr1bed by Meltzer and Petras as an 1nterna1 conversat1onit
:tfdur1ng wh1ch the actor can come to view self in a new way,'
:sand by do1ng so br1ng changes about 1n the se1f The Iowa;
school”represented by much of Manford huhn s worK |

ma1nta1ns that there 1s no ’I' 1n se]f Just the me fyhe o

}_:resultant v1ew of se]f therefdre, 1s much more: structuredjs»~”'

'i'and determ1n1st1c, for- w1thout the 1nteract1on between thef%ﬁfw_
?i(} and the ‘me’ there can be no: ref]ex1ve process | g
i The or1entat1on of %h1s study w111 be that of the |
HtsCh1cago schoo]’ wh1ch v1ews 9001ety as- be1ng constrUcted by

hithe reflex1ve 1nteract1on of 1nd1v1duals The 1mplwcat1ons f‘@

@

ﬁfth1s approach may haye upon any research 1nto soc1a1 actlon

;ﬁare w1de rang1ng, a]though of part1cu]ar concern here is the s

1v1nf1uence nh1s v1ew of the self has upon the not1ons of role f~“

performance,_status and. 1dent1ty Mov1ng bem theony to- ?y
. . } N
methQQ Blumer suggests that S S %? ,s

1
B
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Insofar as soc1olog1sts or s udents of ‘human soc1ety ‘_
are concerned with ‘the behavior of act1ng units, the L
. position of symbolic 1nteract1on requires the .
_ student to catch the prooéss of .interpretation
- . “through which they construct the1r actions (Blumer o
“Q§1n Rose,.1962 188) . e
Exactly how th1s study attempts to catch’ the process of
“1nterpretat1on is. descr1bed later in the chapter (see

"Methods and Procedures );”“d
. 1@" T S . S
',gPhenomenology ‘:.;_f e -‘.;-j‘,d Mf,;[_"f f*n T
," Concerned w1th the construct1on of - rea11ty, ;“tc’ ifiyf\t':f
tﬁ;vf:uffphenomenology approaches the top1c from a pQ;losoph1ca] |
- ’v*'perspecttve These ph1losoph1ca1 roots have st1mu1ated much x
’:debate as to whether there can ever be a phenomeno]og1ca1 f'w':
:ﬂjsoc1ology The debates often revert to a con51derat1on of
h;“Edmund Husserl s transcendental phenomeno]ogy wh1ch 1s o
'“hf;}*istrongly 1nf1uenced by h1s background 1n psycho]ogy By a.

sT;fprocess of phenomenolog1ca] reduct1on45 Husserl atms to get

“jpat the pure stream of consc1ousness H1S preoccupat1on

v;fgiw1th consc1ousness, however,,has Ted to many CP1t1C1sms
- ‘Concern‘ng the psycholog1sttc nature of h1s hoPK It has‘fq

L ”.'“"been through the worw~of Alfred Schutz (a student of
‘as Phenomeno]og1ca1 reduct1on, as*out11ned by Husser] has;
‘three’ stages: retentign, ‘bracketing and eidetic reduction.
Firstly,; the phenonenoﬂog1ca1 weduct1on should be. performed -
on afr‘exper ience (this could be an experience of ‘an object
-ivevia chair) held in retent1onv(the immediate past: _not yet
A memory), once -in retent1on, the exper1ence is. then .
- bracketed (we suspend our belief in the experience). Once
. 'bracketed, 'free. vanﬁat1on in phantasy is’ performed to try.
N and discover the universal features of the experience. In
" this final stage the 1mag1nat1on is used to.vary the * ..‘
}rfeatures of the experience (i.&. shape, < colour, texture).
~ order to discover what its e1det1c features (essences) are
- (Reeder - 198 9/—13) . AP Ee
TR A e IR T R e e 1ﬁx ~

VA
S




a7

Husserl’S) that phenomenology has been brought to the
attent1on of soc1olog1sts v
| Schutz reJected Husserl s transcendental phenomenology

and concentrated on const1tut1ve phenomenology of . the

natural att1tude -lnstead The d1fference between these two“’

e

types of phenomenology 1s that constltutlve phenomenology 1snk

stf;‘\1 more concerned w1th how the natural att1tude ng |

S constructed rather than seeK1ng the pure stream of

e consc1ousness wh1ch transcendental phenomenology sees: asb;d“

.‘,be1ng the bas1s for transcendental ?ntersub3ect1v1ty _
(Ph1ll1pson 1n F1lmer et al y1872: 133) Schutz s 1nterest
the constitut1on of the natural at/1tude was an outgrowth of
h1s bellef that the pr1mary goal of the soc1al sc1ences was ll
to obtaln orgaﬁgged knowledge of soc1al real1ty Schutz

.}i def1ned soc1al real1ty as be1ng the sum total of obJects and,z‘

| occurrences w1th1n\the soc1al cultural world as exper1enced :

by the commonsense th1nk1ng of people 1n the1r everyday
l1ves (Ph1ll1pson in F1lmer et al 1972 132) | |
W1th th1s def1n1t1on in: m1nd 1t seems only log1cal that

. iy

Berger and Luckmann (students of Husserl and Schutz) should

i p}'

have devoted much of the1r work to develop1ng these 1deas 1n o
L istudy1ng the soc1al construct1on of real1;y B,

' Phlll1pson outlwnes two methodolog1cal 1mperat1ves of

L phenomenology wh1§p «ah ale be read1ly appl1ed to concept o
- clar1f1oatlon 1n socﬂology The f1rst necess1tates

’7"lu descr1b1ng thé range of emp1r1cal mean1ngs of concepts and RS




fworld The secohd 1mperat1ve demand;\an 111ustrat1on of how
_Lthe taken-for—granted na1ve world’jconcepts are const1tuted-
‘(Ph1111pson in F11mer et all, 1972 137) Comb1ned these'
-'1mperat1ves render as problemat1c the everyday, mundane
’»}~wor1d in- wh1ch we 11ve In this Way a phenomenolog1ca1.
V“:approach to soc1ology has proved very useful 1nsofar as 1t
y V>advocates a more cr1t1ca1 look at our taken for granted 11fe?vt‘

a

v wor]d.

‘fﬁ'Ethnomethodology _' e L el |
| To be aware that we should render our l1fe wor]d as

A be1ng problemat1c and that cr1t1cal quest1ons should be S

15‘asked is f1ne but phenomenolog1ca1 soc1ology does 11tt1e to*;fn'

r’gest what type of quest1ons should be asked CIF the |

hod oﬁ pure ph1Josoph1ca1 phenomeno]ogy is not
ﬁppropr1ate to soc1o]ogy, what else 1s there? One answer may o

J1e w1th ethnomethodo]ogy, wh1ch as. Ph1111pson cla1ms,,1s an"

1n F11mer et aT 1972 140). Although the a1m of
ethnomethodology is s1m11ar to that of phenomeno]ogy, thrl"
methods used are qu1te d1fferent The maJor proponents of

v ethnomethodo]ogy are Haro]d Garf1nkel (who‘or1g1na11y co1ned._f

the term 4.6 and Aaron C1coure1

| attempt to bu11d up a soc1ology of everyday 11fe (Ph1111pson,f~'”

One of the maln be11efs of ethnomethodologlsts is that3s’ g

the on1y true way to d1scover how rea11ty 1s constltuted 1s

to ook at’ 1t when it 1s 1n d1sorder The analogy can be.~

T

f45 See Garf1nke1 1n Turner, 1974 15
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A, made to a per1od 1n med1c h1story wheh there was an

overr1d1ng concern w1th pathology, wh1ch stemmed from a

e

_w,bel1ef that only by look1ng at d1seased bod1es could the._

‘.“11ntr1cate work1ngs of the healthy body be fully understood
gBreaKdowns 1n the socwal order however, ‘are: less tang1ble ‘,t:’
7‘and very unpred1ctable Therefore ethnomethodolog1stsr“ ’ R

.(espec1alxy the followers of Garfmkel)r W1ll often’ d1srupt

'the soc1al order,‘1n any g1ven s1tuat1on, 1n order to render

© . asa problemat1c those act1ons and. understand1ngs Wthh Form\\n

i

'part ‘of our na1ve world There are many rule break1ng
l'fexper1ments wh1ch foﬂlow in: th1s trad1t1on/(see Garf1nKel
19670, R | |

B1nd1ng these three perspect1ves together 15 the1r

'fgpconcern w1th the soc1al constructlon of real1ty Yet each

Z_perspect1ve has the potentlal to enhance the study 1n ‘a -

v.;d1fferent way Symbollc 1nteractton s matn contrlbutton l1es”
‘vipartly 1n the methods to be used AT but more so w1th regard .
b';to the elements and types of 1nteract1on i.e. role | B L

performance, 1dent1ty and status The»phenomenologlcal

‘pperspectlve advocates the adopt1on of research technlques'iv
- which Wl]] not only pPOV1de a descr1pt1on of concepts butpv i
R

Aw1ll also prov1de an- 1llustrat1on of how they are'

*‘3const1tuted Th1s seems to 1mply that the depth 1nterv1ew g

,,._...—__—_..__..._——-_.

- 47 Bllmer suggests that to catch’ the process of - S A
interpretation through which individuals construct the1r R
actions,: the researcher must take the role of .the acting
unit (the role of the other), whose behaviour they are.

- studying (Blumer in Rose, 1962: 188). This, therefore,
,1mpl1es that participant observatlon be adopted as one. of
‘ethe ma1n techn1ques . o

Y
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_techn1que may be useful 1n y1eld1ng 1nf0rmat1on whlch may at

4'b]east descr1be the conCepts be1ng stud1ed The problem of

“how these concepts are const1tuted would appear to fa]l 1nto f

‘\the rea]m of ethnomethodo]ogy (1 e when these concepts are

unstable, close observat1on and 1nterv1ew1ng may y1eld some'~

“:1ns1ghts as Uo how they were or1g1nally constructed)

As can Ae seen From th1s cursory d1scuss1on, the

‘research techn1ques to be used do not rest solely upon one N

\

vmethod In hws book The Research Act Norman Denz1n L
1advocates a process of tr1angu1at1on whereby at 1east three
fmethods are used, .in a comp11mentary fash1on, 1n order to '

\

“add to the.’th1ckness of the data gathered a8 By advocat1ng

jdth1s approach Denz1n goes one step beyond many apo]og1sts Lf

x‘uwho beg1n th81P research report w1th the excu1patory c]ause‘ D

of ’this 1s not the only method ! and str1de on ahead _
:aeanywayﬁgregardless of how 11m1t1ng the1r method may actual]y
| The rema1nder of th1s chapter 1s devoted to answer1ng
'fthe follow1ng quest1ons, 1t What methods were used in the' ,

'.study°, and 2 How were the methods employed7v:f‘

-_..______..__..—__-..

48 In The Research Act : A Theoretlcal Introductzon to .

”; ]Socrologlcal Methods, ‘methodological triangulation is just’
+ . one of the tr1angu1at1on processes.which. Denzin advocates. .
The others are; data triangulation (which concerns: obta1n1ng

data from- three different ources: time, space and persons)
‘ 1nvest1gator tr1angu1at1on, and theory tr1angu1at1on

R}
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'>“Methods and Procedures"

Phases of Research

Dur1ng any type of study qua11tat1ve or quant1tat1ve,‘

_EThe researcher must devote a 1arge amount of time to the ‘
p]ann1ng stages of the research This p]ann1ng stage may |
’take var1ous forms, but in th1s study the tentat1ve research
.fplans and poss1ble theoret1ca1 concepts were set down onf
paper in: the form of awbor1zonta1 analys1s Th1s hor1zonta1
~,anatys1s requ1res the researcher to answer the fo]low1ng
“quest1ons What 1s the statement of the prob]em° Who w111

_the subJects be’7 ‘What methods w111 be u‘s,ed'> What type of
ff 1nformat1on w111 these methods y1e1d° Whatbform w111 the

‘analy51s of the data’ take'7 Bas1cal]y the hor1zonta1

.analys1s forces the researcher to answer What° Who7 Where7_

iand How° Although the hor1zonta] ana]ys1s out11nes a p]an

> d-that can be fo]lowed 1t is a pure]y heur1st1c dev1ce As

‘h such, the plans wh1ch are made, are not r1g1d but flex1ble g

It 1s thls type of flex1b111ty that Schatzman and Strauss

i

encourage 1n research ~when" they state that ’fVi X
3
Method is seen by the’ f1e1d researcher as emerg1ng
from operat1ons - from strategic. dec1s1ons,tr : :
“instrumental actions, and analytic processes - wh1ch
- go on throughout the ent1re research enterpr1se

mIn field research a refash1on1ng of design must go
. on through most of ‘the worK (Schatzman & Strauss.-
19737 : ‘ '

The remainder of th1s sect1on dea]s w1th the answers to 3"

these questtons

I's
«v»-,

i
i
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Se1ect1ng Research SubJects u
Due to the emphas1s of the study be1ng upon amateur
‘athletes ‘and coaches it was dec1ded to concentrate only Upon

:'those athletes and coaches who were part1c1pat1ng in a

: h1ghly structured organ1zed league compet1t1on One‘other

k \;maJor cons1derat1on was the,ava1lab1}1ty of_the subject

gr0up to the researCher and also. the‘amenabitity of,the:
'}group toward the research prOJect A comb1nat1on of these
cons1derat1ons 1ed to several h1gh schoo] coaches bewng ‘
approached 49 Contact was made f1rst and then 1nformal
lrapproval was granted by the coaches 1nvolved and the :
Physical Educat1on staff Th1s paved the way to ga1n1ng
.off1c1al acceptance from both the Edmonton Publ1c School
:t Board and a]so the Edmonton Cathol1c School Board

In1t1a11y, only one . school was approached and at the

t1me 1t was thought that based upon the numbers that had
o tr1ed out the prev1ous year, ihts wou]d prov1de a sample of
:approx1mate1y twenty g1rls Unfortunate]y, however,‘the,
&oaches pred1ct1ons did not mater1al1ze and so after the y
f1rst day of - try outs the search began aga1n to f1nd anotherr
" school . Through COntacts made at the f1rst school (hereafter :
referred to as Schoo1 A), wh1ch was part of the Edmonton \ |
“‘,Pub11c School System approva] was galned from the physica]

4educat1on staff and b)sketba]] coaches at another school

———.._—--__-.—-—.-.--.-.

49 At this po1nt in the h1gh schoo]s ath]et1c ca]e”@g .

““volleyball was: just finishing and basketball was Jusit abou

to begin. It was for this reason that basketball was the
~sport chosen for the study ' :

\ .



h,{had one coach per team
1:/_phys1ca1 educator at the school)

7
S |
' (hereafter referred to'as Schoo] B), which was part of the
| Cathol1c School System Between them these two schools
y1e1ded a total sample of th1rteen ath]etes who had fa1led
"to be seJected for e1ther the Junlor or senior - team and‘the

six coaches who had cut these players.5°.

"Documentary Research - \

In Unobtrus:ve Measures anreactlve Research in the
dSoc:al Sc:ences Webb et al - comment that u31ng arch1va1’
.mater1a1 such as pub11c records or pr1vate correspondence is
one way of reduc1ng the react1ve effects of much research
They cont1nue to state that the use of such mater1a1 may
'freduce the gu1neau p1g effect (the awareness of be1ng
ittested) for often the mater1a1 is wr1tten w1th some other

~purpose in. mtnd (Webb et al 1966 13). f |

......

In th1s study, the co]]ectlon of documentary data was

11m1ted due to the fact that. ne1ther the" coaches nor the

phys1ca1 educat1on staff accumulated much mater1al other \

»h«than game stat1st1cs and. p]ayer 1nformat1on There were two o

ma jor sources of wr1tteJ|nater1a1 ‘one was the phys1ca1

f‘educat1on coordwnator in School A and the other was the

'fJun1or coach and phys1ca1 educat1on teacher from School B

'.The fact that they produced the most: mater1al 1s hard]y h

:surpr1s1ng, for they were’ the on]y people 1nt1mate1y

50 School A had’ two coaches for both the Jun1or and_ senior
teams (none of whom tau?ht at the school) and. School B Just

the  junior coach was the only g1r1 s f‘

[Ures ] -
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'about the teams and coaches

‘Participant Observation.

\'involVed'with;both the worlds'of’physical educatlon and

‘.coach1ng To some extent it was also part of thelr role as a

phys1cal educat1on teacher to ma1nta1n records of student ;) TS

part1c1pat1on in phys1cal act1v1ty and anyth1ng‘concern1ng

"the performance of the school teams " The matertal collected

.‘\‘

'*_was used to construct a p1cture of phys1cal educat1on 1n

- each school as well as prov1de some background 1nformat1on

oo

‘ Hav1ng made the 1n1t1al contact w1th the .senior coaches

at'SchoolvA the Phys1cal Educat1on Coord1nator was then

’approached for her approval Not only did she g1ve this, but

- she also 1nformed the school pr1nc1pal of her approval

Through the coord1nator perm1ss1on was granted to use one/of

vthe classrooms for 1nterv1ew1ng students Whtlstl1n '

conversat1on w1th the coord1nator, dur1ng a number of

voccas1ons, the researcher\was able to collect both wr1tten .

and verbal 1nformat1on on: the school and its students The

'lother source of wr1tten mater1al~was the coach of the Jun1or,

team at. School B, again, wr1tten mater1al was gathered

" mainly dur1ng 1nFormal conversat1on after the 1nterv1ew had -

taken place

)

b

For the purposes of th1s study, part1c1pant observat1on

- shall be regarded as be1ng one method _and as such‘1t will

be def1ned as: d L L | R .



~a process in wh1ch the observer s presence 1n/a

social situation is maintained for the purpose_ef

scientific investigation. The observer is in’a .

face-to-face relationship with the observed, and, by

participating with them in their natural l1fe

setting, he gathers\data. Thus the observer is part

"of.the context being observed, and he both ‘modifies
~and is influenced by this context (Schwartz &

Schwartz in-McCall & Simmons, 1969: g1). '

' McCall and Simmons, howeversanegard partlc1pant observat1o¢/-
as be1ng not Just one method but a comb1nat1on or a blend
of methods Such‘a blend wou ld compr1se of:

’ ”genu1nelyfsoclal 1nteractlon in the field with the
research subjects, some direct observation of
relevant events, some formal and a great deal of
.informal interviewing, some systematic counting,
some collection of documents and artifacts, and
open-endedness in the directions the study takes
(McCall & S1mmons, 1969:1) . _ I

lAs McCall & Slmmons.acknowledge, some would rather attach
the label of'fteld'research to thevafore‘mentjoned
techniques;'rather.than-call it partiCipant observation.
- -Even amongst those researchers who woﬁldddescribe \' |
partiCipant.observation~as beihg jdst one method,’there is
H‘some_discrepancy'as~to;what exactly this method entails..
Gold (1958), has developed the follow1ng class1flcat1on
zscheme for part1c1pant observat1on based upon the role Of »
the researcher: complete partnc1pant;Aparticipant'as'
~observer; obserVer'as participantT\and'complete observer. No
\\,matter what role the researcher dec1des to adopt there are
certa1n s1m1lar1t1es in what he or she attempts to do 51

vThese s1m1lar1t1es are as follows 1. to look at part1cular

e i S g

~51'The'Cho1Ce of role, it must be remembered may .not. be
-entirely up-to the researcher since to some degree the -
research s1tuat1on can d1ctate the style of observat1on

/N
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.soc1a1 phenomena w1thout preconce1ved not1ons as to the1r

nature; 2. to understand how these phenomena are constructed

_1n the: everyday life of the 1ns1ders ; 52 and 3 to

'descr1be accurately these constructions as 11ved by the
"insiders’. | | . | |

T'Parttcipant obServation,'as'a method, becomes'
_“problemat1c for many soc1al sc1ent1sts when the researcher
~ becomes . tota]ly 1mmersed 1n the f1e1d sett1ng in an attempt

%
to galn a better understand1ng of the soc1a1 phenomena

'Schwartz & Schwartz s~ def1n1t1on of part1c1pant observat1on L

g1ven at the beg1nn1ng of this- sect1on ‘has p01nted to what
- some wou]d regard as. the beauty of the method, but what
others would .regard" as its nemes1s, namely, thé/1nt1marv
wh1ch often develops between the observer and the observed.
| By 1nteract1ng in the soc1a1 m111eux w1th the actors, the
'-observer can ga1n valuable 1ns1ghts into the way these
'.actors v1ew the1r m1]1eux ‘However, advocates of-a pure]y
,pos1t1v1st method would claim: that for researchers to be in
such c]ose prox1m1ty to the actors is tantamount to
sctent1f1casu1c1de , for it prompts questions as to the
researcher;s.objectivity-ahdfabout the va]idity of the
/insiders’ Statements As SChwartz &‘SchwartZ:pOint out”athev
mere presence of the observer can 1nf1uence the soc1a1
phenomena and 1nteract1on, in“a tota]ly d1fferent way,.than -
if he or she had not/been.present (Schwartz;& Schwantz in,//

LR R il R i

52 ’Ins1ders” refers to all’ those 1nt1mate1y 1nvolved in the
'research setting.
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McCal] & S1mmons. 1969 94) .

The involvment of the’ observer w1th the observed can be

"v"categor1zed as role part1c1pat1on and/or affect1ve

part1c1pat1on. Role participation is more within the cd@@rol
of the observer'than affebtive‘participation, which oecurs
when the observer’s'emottonal'responses:arevevoked during
interaction (Schwartz & Schwartz in-M¢cagy & Simmons,
h-1969 95) . Schwartz &'Schw%rtz continbe to‘potnt out that
every observer part1c1pates affectively to some degree and
fthat the,extent of role and affective part1c1pat1on can bey'
placed'on'a passtve-active continuumt On such a continuum’
'pure’ role participation would be 1oeated_at'the”’passtvef'
end and 'Pﬂre! affebtive Parti¢ipét10b onld'bevlocatedtat“
the acttve‘end; | . | |
In th%s stddy,-the researcher attempted.to'follow
._Schwartz &‘Schwartz’s suggestion‘that' the partioipant ©
_Observer should maximize their part1c1patxon with the

. & :
sub jects and share the1r 11fe not only on a personal‘leveV

‘vbut’aTso on a planned role level (as part1c1pant obserwer

and observed) The reason that any type of observatﬁon was

undertaken, even due to the time constra1nts N was‘based

P

-,‘%

vpartly upon the potent1a1 of ‘the st1mu1ated reca]l : ﬁ'
techn1que As a techn1que ma1n1y used in educat1ona1 Wh @ ;ﬂf
'research st1mu1ated recall now makes use of v1deo f1]

n‘wh1ch when replayed -can act as a st1mu]atpr dur1ng dept

1nterv1ews A typ1cal research progect emp]oy1ng such@a

\techn1que could be an 1nvest1gat1on of teacher stude
3

T len
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classroom interaction, where a‘film was made during the
school day of the 1nteract1on and then was used subsequent]y
dur1ng an 1nterview with the teacher to st1mulate the
‘subject's pOwers of recall. Before the ‘use of video |
equipment was made possible, other techniques were used i.e.
photographs, detaited descriptions of incidents'that"
‘occurred tn'the research setting as well as sound
record1ngs | | - N
‘ In th1s study attempts were made to attend as many of
the try-out sessions as poss1ble prior to the cuts be1ng
‘~‘madef,to bu11djup descr1pt1ons of the try- out env1ronment.
1t was hoped that these déscriptions would yield information
wh1ch could be used later to stimulate the 'inSider’s“
memory The observat1ons were only carr1ed out on the Jun1or"
‘and sen:or teams at School A. Th1s was for two reasons: v
f1rst1y, both. schools conducted th61P try outs at the same

’t1me,«and second]y,_contact was not made w1th Schoo] B unt11

N

’iafter their tpy- outs had started K

AR

‘E»Q' Desp1te the lacK of consistency- 1n research techn1ques

“used'at School A and at School B, the observation was

‘;Hﬂm;intained for two’reasonS' first1y, any technigue (W1th1n

T’v:eth1cal 11m1ts) that may enhance an understand1ng of the

/ ;dlsengagement process. would be worthwh11e pursulng, and
.secondly, the researcher’was cur1ous_as to uhether the use
of thevstimuiated~reoa11‘technique'(albeit rather crude),

,(would help‘the”insiders’ remember more about the try;out

situation. - -



uf;:process Fo]]ow1ng th1s 1ntroduct1on,,the esearrher\was

f;fe]t that th1s 1ntroduct1on was necessaPYv,SO as tb ]essen/ o
if”uthe surpr1se when the researchet contacted some of them at a’
r;ilater date It also appeared nedessary beca%if the 9‘”45 e 'Vl?v
‘ ‘were aware tha

K wanted to Know "“Who s that person”"'"

‘fthe gtrls that the researcher was attendtn

5of A]berta ahd was do1ng some research 1nt the try out

"5:vresearch was about and how 1t cou]d 1nvolve themt It was

'?/// The observattonal ro]e adopted at Schpo] A was ;’
/ N

o 1n1t1a11y a detached one The pos1t1on adopted was ak1n to
. that of a spectator, s1tt1ng on the bleachers or cha1r at

'1thefs1de of the gym Dur1ng the f1rst try- out s1tuatton that

‘the researchenwwas able to attend._she was 1ntroduced at the

»ruend of the practlce to the potent1a1 team‘members ;Thet.

the Untversttyr

. g1ven t1me w1th each team to exp1a1n more fully what the o

\
+.

’ \

il

A

t an . outs1der was watch1ng them and they

Dur1ng the researcher s explanat1on of tH% research

'lprOJect the g1r154Were assured that any conversattons that

lthe str1ctest conf1dence Fo]]ow1ng the 1ntroduct1ons,

‘“Ti'observatton was. ma1nta1ned for ‘a: per1od of three days

" ':F(dur1ﬁg practtces) at the end of whlch the team was cut*-j

-:f'Durlng thé fo]]ow1ng two weeKs- constant v1s1ts were made to ;'

‘"7gfhad been;selected,play avfew games Of part1cu1ar 1nteresU‘ -

\the schoo‘ ma]hly to conduct 1nterv1ews w1th the subJeCts,

'but it also prov1ded an opportun1ty to watch the team wh1ch

¢

'5;1ntroductton by one\of the coaches of each team,,qnfbrmed; R

S e o Lot ‘.,. U

0

%
a

@

,ftook place between them and the researcher would be held 1n{f§ﬁ



."1nvolved e1ther as spectators or. helpers' Thes?ﬁ:;

a,observat1ons ended after the last sub3€ct :

fDepth Interv1ewv

»T'fto supplement and cross va11
' They maKe the foT]ow1ng co ‘ent on 1nterv1ews and

A quest1onna1res

)l\ )

Tto the researcher dur1ng the games, were not the games.h -

4

‘themselves, but whether any of: the d1sengaged’ were

choo] A had

been 1nterv1ewed

P

o .

The 1nterv1ew technqque can be ut111zed 1n a var1ety ofjﬁfv
hﬂways and for a var1ety of purposes however the . '.
fram1f1cat1ons of 1nc]ud1ng 1t 1n research prOJects shou]d be?_'f‘

v-jdcar fully con51dgred In the1r book Unobtrus;ve Measures

‘TWebb et T Tament the overdep ndence of soc1a1 sc1ence

-.__.._.

»research on 1nterv1ews and qu'st1onna1res The1r book
g,therefore 1s devoted to outl;n1ng other methods wh1ch may

‘be used not to replace 1nte v1ews and quest1onna1res, but

fate them (Webb et al 1955 2)

o Interv1ews and quest1omnatres 1ntrude as a fore1gn

:'«fa' element 1nto the soc1a1 setting they would: descr1be,'dj;r"

- they.create as well ‘as/ measure attitudes, they
/" elicit atypical roles [and responses, they are Lo
1 limited to those who are. accessible and will.

' cooperate ‘and ‘the responses obtained are produced
in part by dimensions/ of individual: differences
1rre1evant to the top1c at hand (Webb et al
51966 1) : S : o

[4

The po1nt whwch Webb g@@al are at pa1ns to make isli;

"s1m1]ar to Den21n CH _no method is: 1nfa111b]e each has 1tsv

' Fmethodolog1cal weaKnesses and to try and oounter these

J

:v1nherent weaKnesses a cemb1natton of methods should be used o

o .“t ,
s



3*techn1@ue, re]ate to the t1me ava11ab1e to both the »‘

-fresearcher'and the subJect
""'5§hname5~of those wh

o ;‘A and B meant tha‘

", B after the sen1o

. .

;The value of the1r statement 1s that it poypts to the maJor
; f: cr1t1c1sms made of any react1ve style of research and |
’ chal]enges researéhers to taKe these 1nto account when

| se]ect1ng research techn1ques

D1fferent sty]es of 1nterv1ew1ng, have d1st1nct1y

'.d1fferent 11m1tat1ons, and 1t is the tadh of the researcher'

PO

,to we1gh up the benef1ts and drawbacks. enta1]ed in each
»style before adopt1ng it as a technldﬂe 4nterv1ews can be
_1def1ned 1n terms of the1r structure unstructuredpawhen
“rough gu1de11nes may be fol]owed but the researcher ;Sn'
’;;equally w1]11ng for the 1nterv1ewee to 'taKe over 'and talK \
:*:ab0ut what 1s 1mportant to h1m or her Sor structured
".1nterv1ews when the 1nterv1ewee responds to predeterm1ned
7€ﬁquest1ons and 11tt1e flex1b111ty is aulowed The 1atterv
5, method 1s su1tab1e on]y for those studles ' dn wh1ch the’
‘l1nterv1ewer knows what he or. she 1s look1ng for and when
ittdepth in “the” data 1s not requ1red The former method that
“7rchosen for th1s study, TS more su1tab?§ when the researcher 1.nt

r_has no preconcept1ons as to what the sub3ec¢ﬁit

:“or her Other cons1derat1ons, when select1ng an 1nterv1ew-r

Dnce the coac‘es had made the1r team se]ect1ons. the

iﬂ'the researcher T_e d1ffer1ng se]ect1on processes at Schoo].- _

even, though contact was made w1th Schpo]

o try outs had started nobody was

fa11ed t0‘make the team were passed onto



effect1ve1y cut fror the teams unt11 the Jun1or try outs,y
b 1

- held dur1ng the fo]Tow1ng week The select1on processes

dxffered in that School A ran the Jun1or and sen1or try outs

-at the same. time, but in d1fferent gyms (so the g1rls had to
' make the cho1ce between try1ng out: for the Jun1ors or the
N

sen1ors) Schoo] B due to the: smaTl schoo] roTe was unab]e

to foTlow the same procedure, and s0 they had aT] the g1rls

5 try out at the %fme time: -and after the f1rst week the H"

sen1or coach would p1ck h1s team and the rema1nder tried out
for the Jun1or team By th1s procedure,_the onTy peop]e who

could be cut’ after the f1rst week were those g1rﬂs wnp

JUHTOPS e

e The potent1al sample conststed of’all those g1rls fhom
Schoo] A who were cut from e1ther the Jun1or or: the sen1or
team after the f1rst week and those from Schoo] B who had e

fa11ed to make the Jun1or team The total number of those

g1rls who had tr1ed out for a schoo] team but fa11ed to be :

selected was th1rteen seven of these were from School A and

: s1x were from SchooT B As soon as the names were obta1ned

the g1rls were contacted and asked 1f they wou]d part1c1pate N

o

' were in Grade 12, as only Grades 10 and 1. coqu try out for ',-

1n the study To reduce the 1nconven1ence to the g1rls,‘i§£§;»lf

was proposed that the 1nterv1ews taKe place dur1ng the1r

free t1me after school The phys1ca1 edupat1on staff at both

schoo]s made ‘a room ava11ab1e 1n whﬂch the 1nterv1ews could

be conducted
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On contact1Lg the g1rls, several of them were reluctant -

to talk,:Dne girl from School A refused to talk about the
lsUbject and a though some 1nformat1on ‘was ga1ned dur1ng
th1s conversazton, no 1nterv1ew ever tooK place Another

g1rl from the same . school did not want to make t1me to

. arrange a meet1ng, ‘SO rather than lose any 1nformat1on that o

' she m1ght have been able to offer,}a telephone 1nterv1ew wase_”
conducted Although the advantages and d1sadvantages of a :
: telephone 1nterv1ew are totally dtfferent from those of an'h
"1nterv1ew conducted in the pre%ence of an 1nterv1ewer, 1t
‘\ was thought that 1E\was better to obta1n as much 1nformat1ont]
”i”as poss1ble and théﬁ determ1ne the val1d1ty of the data
T‘later Dne of the g1rls was unable to meet in school but she."
'%goffered'the use of her home, s0 the 1nterv1ew was conducted "
”‘Fithébé--Aii the rema1n1ng 1nterv1ews w1th the athletes were
| conducted at the1r respect1ve schools Although all the _5-7'”
g1rls were contacted w1th1n one week of thEIP be1ng cut fromf
the team the school Chr1stmas holldays meant that 1t was o
not unt1l four weeks after the f1nal cuts had been made that_f
everybodv had been 1nterv1ewed The t1me for each 1nterv1ew HT
ranged from approx1mately th1rty to f1fty m1nutes Thee
1nterv1ews w1th the coaches, however, lasted approx1mately‘

f1fty m1nutes to one hour and thirty m1nutes These ;

41nterv1ews?Were conducted at t1mes and places most

ta

conven1ent to the coaches Three of the coaches were f;f*'fn'“

1nterv1ewed dur1ng free t1me at work one was 1nterv1ewed 1n

her own home and the rema1nang two were 1nterV1ewed at the ;l““”



Un1vers1ty As w1th the gwrls who had been 1nterv1ewed
vevery attempt was made to the make the coach feel at ease.

AT the 1nterv1ews, conducted 1n the presence of the

1nterv1ewer were recorded on tape At the beginning of each'

1nterv1ew the subJect was asked 1f they m1nded the
ljnterVJew be1ng‘taped.‘nobody ralsed any.ob3ect1ons.
‘Analyzing the Data

tntroduction

”-:'/,' In his ed1tor1al 1ntroduct1on to an issue of Urban LIFe

.y'and Culture F3 dohn Lofland 1dent1f1es two categor1es wh1ch

o

pb‘he feels encompass the procedures for do1ng qual1tat1ve

-."o

',fleld research 54 (Lofland 1974 307) These categor1es of

soc1al relatlons (1 e, ga1n1ng acceSs to and establ1sb1ng

‘ rapport W1th those under study) and data collect1on analys1s

,(1 e. methods of data collect1on and procedures for

V:, analys1s) he feels are unequally represented 1n

a:dsoc1olog1cal l1terature the former seem1ng more popular
than the latter Lofland draws attent1on not only to the
'1nequal1ty of representat1on, but also to the qual1ty of

-prepresentat1on SRR , |
/ Instead of: approprlate and helpful descr1pt1ons of
how field workers collect and analyze their data, we
get endlessly repet1t1ve accounts of my adventures
,and nausea 1mong the nat1ves (1974 307) _

___—-—-_—_—-..-..-~—‘_-

53 This Journal‘has s1nce been renamed Urban Life.
54. Qualitative research defined by Lofland employs

'-ij~part1c1pant observat1on and/or 1ntenS1ve intervi w1ng.
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"-Fewacquainted with the litératureain the area:would
disagree withiLofland, but,perhaps_hls categorlzatlon could
be finer and hence hiS'critiCism sharper. To.class‘data:
collection‘and dat@manalysls togethersand claim that_little'
‘of value has been. w%1tten on them is inaccurate. It is
iynaccurate because accounts abound as to, how one should '

- collect cata (see McCall and S1mmons, 1966,.Adams‘andﬂk
aPre1ss 1960; Wax 1971 Zimmerman and Wieder, 1é77i Bogdanj

and Taylor, 1975) It 1s, however, accurate to cla1m that

l1ttle has been - wr1tten concern1ng the analys1s of

; 'dqual1tat1ve data. The b1ggest problem for any- nov1ce

qual1tat1ve researcher must surely be ’Now that I have all

"th1s wealth of: mean1ngful data, what do I- do w1th 1t'2 How

" can 1 get it into a manageable form"l Only a few'

”'eumyst1que of ‘writing a report

ﬁsoc1olog1sts have ventured to 1nclude in the reports of
- the1r work descr1pt1ons as to how they overcame these
’,problems 55 In her paper ’The Research Web’: W1seman refers
Lnot only to methods of analys1s, but also to the final
}wr1te up of the report It 1s paradox1cal that SO few
qual1tat1ve researchers feel the need to expl1cate what

‘“fWolcott calls the myst1que of the: qual1tat1ve process the, :
N : ) \ B *
o wr1t1ng of the: research report @t,»'~

85 Notably Dav1s, 1974 W1seman, 1974 Glaser, 1965 Glaser
.and Strauss, 196551979, Agar, 1980; Turner :1981.
56 Here, [ have: taken: the liberty: to take WOlcott s (1978)
“ideas sl1ghtly out o6f context: when referr1ng to the . .
%gﬁwas in factvreferring only
to ethnographic studies'. However, as. ethnography can be :
,vcons1dered to' be a qualitative research method th1s :
wr1ter s l1cence seems Just1§1ed _ Pl




: Grounded Theory
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Of partxcular value to th1s study is the work done by

"Glaser and Strauss (and also Turner, 1981),_on the

generatlon of-grounded_theory. Glaser‘and.Strauss, could

_perhaps be called the ’foUnding fathers of grounded theory,

“with their early work on-the Awareness of Dylng (1965)

Status Passage\,(1971); and The Drscovery of Grounded Theory'

'(1979) Grounded theory is called such because the theory

"‘“comes from the data it ois grounded in the real world This

e

‘]1s in contrast to log1co deduct1ve theor1es wh1ch have '
a‘d1ff1culty in relat1ng to the real world because they are
'based on a pr1or1 assumpt1ons (Glaser and Strauss, 1979

83). It 1s th1s very fact, that grounded theory develops out..

of the research process and is. not formulated a priori, - that

115 used as a cr1t1c1sm aga1nst it. A typ1cal cr1t1c1sm would |

| be that the theory can then be made fo f1t the data True,

the grounded theory methodolog1st does look for a goodness
of Fit', but as Glaser and Strauss explain: ‘f'3,
By fit’ we mean that the categor1es must be - read1ly
"~ (not forcjbly) appl1cable to and 1nd1cated by the
data under study (1979 5). _

Grounded theory can take two forms‘ sUbstantlve theory

» (the f1rst stage of grounded theory generat1on wh1ch is

”developed for a substant1ve or emp1r1cal area of

' ‘soc1olog1cal 1nqu1ry, such as coach1ng or educat1onal"~

. systems) ‘and formal theory (the f1nal stage of theory
'{generat1on), wh1ch 1s developed for a. formal or conceptual

”(area of soc1olog1cal 1nqu1ry, such as power and authorlty or'
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socia]izatton (Glaser‘and.Strauss;‘1979532);'Many research
projects, however, never getgpast the stageﬁof substantive'
B theory‘and.it'is onjy.after muoh,refinement ofnthe theOry5
"that;formalAtheory energes‘ This study atmi only at
tpresent1ng a substant1ve theory of- 1nvo]untary d1sengagement
-from h1gh school sport o - ‘ .
Another 1mportant aspect of grounded theory methodology"'
_1s what Glaser and Strauss call constant comparat1ve'
- analysis. This type of analys1s, whereby compar1son grOups
yafe studted is des1gned to help generate and ver1fy theory '
The formu]at1on of. substant1ve theory is both v
,fac111tated and made additionally cred1b1e by. the
,strategy of. systematically study1ng several =
compar1son groups (Glaser and Straqss, 1979:289). A
An example of thts type of analys1s from G]aser and Strauss -

work’ concerns‘the1r study on the}awareness of dyrng, They

- Chose several_oomparative groups from dtfferent’wards,and

. different hospitals, for example: a cancer, anvemergenoy'andf

"fntenéive_parefward_were'studied.in the'follthng'types of
hospitats:ha‘statevhospital;'a‘teaching hospital and a
:sprivate Catholto hospitat"Very'few:researcherst however{_
‘have e1ther the opportun1ty or the. f1nanc1a1 back1ng to o
study severa1 groups at the same t1me In th1s study the
comparat1ve ana]ys1s was 11m1ted to groups w1th1n a group

‘ ?s;hoo]s from two d1fferent schoo] systems | and Jdn1or and

sen1or?g1rls teams w1th1n the 1nterschoo] ath]et1cs

 structure were studied:
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A : o o o
_Although Glaser and Strauss provide (in The Discovery

of Grounded Theory) a desaription of what the methodology

t

‘is;,-iclearer and more detailed description of ’how to do

it can be found in Turner,'1981 (see also Glaser and

Str uss, 1965 and Giaser 1965) ‘The method of analysis

ted in this study is based main]y upon Turner s

,stions,‘w1th'several_modifications (see the Addendum .

for a description of these modifications) to the method of,

categorizing. Turner expands upon Glaser and Strauss

The fo]Tow1ng section draws heaVily upon ‘Turner’s

eTaboration of the stages of grounded theory suggested by k

Lt

Glaser and S¢rauss 57 Nine stages of the research process
have been 1dent1f1ed 1. _The development of categories ‘
related to the data,yQ. The saturation of - these categories, s

| .
3. The construction of.a definition of the category, 4.;The .

_use of these definitions to promote further theoretical

1

'reflection, 5. The deve]opment of the categories to yield as'

much - information as poss1b1@w 6. The’development of linkages

between the’categories; 7. The furth!r Jnvestigation of

Tihkages*and relationships be tween categories' 8. The

.bu1Td1ng of bridges between the emerging reiationships and

ex1st1ng theories in the ‘area; 9. The utiiization of extreme

57 1t ‘would be adVisabTe for any researcher contemplating
using this type of qualitative data analysis, to.read
Turner’s article before reading Glaser and Strauss (1979)
. . v t
i

:
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re]at1onsh1ps (Turner, 1981 231)
As ment1oned in an ear11er sect1on of the study, thts
_worK is largely exploratory (due to the paucity of pubttshed
.researoh in the area) -therefore,-the analysis of the.data_
only presumes to progress from stages one to e1ght 58, The'
categor1es wh1ch emerged dur1ng the analys1s are d1scussed |
. "'7 in the follow1ng chapter and ‘the .more mechan1cal deta1ls
| concern1ng ‘the process of categorlzat1on and deve]opment// _

'(stages one to e1ght) are d1scussed in the Addendum f

58 Had the study 1nvolved another group. as well as high
school female athletes, the comparative process would have
been more r1gorous, and progress1on to stage nine wou]d have
- been Just1f1ed : o , o T



V. PRESENTATION AND DISCUSSION OF RESULTS

Introduct1on a
As suggested in Chapter I11, involuntary disengagement'

~ (via the select1on or try-out process) is just one of the',.
many status passages which can be found in sport: it is alsov
one of the most problemat1c status passages in sport Yety
desplte the often problemat1c nature of ‘the cutt1ng
process, the fol]ow1ng observat1on by Barr, still seems to
hold true | | |

Coaches from h1gh schoo] to prOfessiona] levels,
seem to share the common opinion that the "art" of
cutting players has not been, and never will be a-
topic of great debate among coaches Cutting players
“is a phenomenon which lacks a set of rules. It
simply happens, after a select1ve process of
»e11m1nat1on (1980: '15). »
‘This study attempts.to investigate how coaches
structure the se]ect1on process and how the athletes they
- cut’ 1nterpret that same process of central concern is- how :
the contro]?lng agent (coach) structures the status passage,
wh1ch is regarded as be1ng 1onluntary Is a techn1que such~
as ’degradat1on or ' coo]1ng out’ used? A]so under
cons1derat1on is how the ath]etes (or passagees) adjust to
';ythe new,,"forced status LIt s hoped that by answering' -
these questions, the f1rst few steps can be taken in
deve]op1ng a substant1ve theory of 1nvo]untary d1sengagement;',

from ‘high school sport. '.va

70
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‘Due to the wealth of data gathered, it was decided té"f“‘wﬁff
structure the discussion in the follow1ng way to ensure” dhat
~ relevant data would not be omitted. The d1scuss1on fo]lows
'the career timetabte59lot the coaches.and the players of
four'girt’s htgh schoo].basketball teams in Edmonton.

'Although'the seniorvteam'coaches from each 'school and
the junior team.coaches,had‘simtlar Teague schedules to
adhere. to, the. try out career of both the players and
‘coaches in’ each school ‘were qu1te dlfferentv For this reason‘d
the ca;eer t1metab1es of the ‘coaches and players at School A

shall be presented f1rst fo]1owed by a d1scuss1on of those |
| at School B. As well as belng sp11t into sections accord1ng
to.schoot and‘coaChgor playerj the discussion follows.the
temporat:fioW'of the‘try—out ‘To al]ow comparisons“to be
fmade, the careers of both the coaches and the players have
'fbeen sp11t 1nto the follow1ng stages The pre11m1nary stage
'fdescrjbes the per1od»of't1me-before the cOach and ptayerstr
firstvmeett Stage.one relates to the f1rst tlme when the
coaches and players meet, which is usual]y the. f1rst day of
’ }try OUtQ; Stage two is concerned w1th the actual try out
dpract1ces whtch culminate in stage three when the cuts: are 't I
made and the athletes are 1nformed by the coaches,ofythetr- |
status. S g | | o

[}
————————————————— B

59 Julius Roth suggests that: when many people go through the

-~ same series of events, it is called a career and the
sequence and timing of these events 1s a career t1metab1e

- {(1963: 93 , ‘
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School A ’
School A, part of the Edenton Publwcgﬁchool System,

it
i

‘"has a populat1on of 1h556 pup1ls. 60 Th1s sen1or high school

comprises Grades ten to,twelve, with the age of students ,

%
ranging from‘thirteen to eighteen years.'Although physical
education is compulsory in Grade ten, & intramural

activities are offered7at 1unch-ttmes, but there is a low
response@to the three ys. three basketball games compared to.
the:nUmbers who play voTleyball, ice hockey or badm1nton.
;-There'are'basically three ways in which the physical
education department d1ssem1nates 1nﬁbrmat1on around the
school: f1rst1y, dgws can be announced by the school off1ce o
over the’ Pub11c Announcement (P.A. )-system secondly, there
~. is a school 1nformat1o: sheet printed da11y wh1ch all per1od
‘one teachers nead ‘out to their. classes th1rd1y, there are b

5\

| 0
fnot1ces put up on notice bbards by the male and female

¢

.1ockers Genenally, however, these not1ces only ]ast a -day
or - two before they‘are‘;1ther defaced or pu]Ted down There B
.are no athlet1c awards g1ven to 1nd1v1dua1s in the schoo]
va]though students can buy school sweaters At the ma1n
entrance to the school there are trophy cab1nets wh1ch
conta1n both academ1c awards and athlet1c troph1es won by

’schoo] teams

50 Much of th1s 1nformat10n was ga1ned during 1nfonmal
discussions with the Physical Education Coordinator and

other. phys1ca1 educat1on staff. The statistics were gathered ‘.d'

in December; .1881.

.61 When- compulsory, the students get 80 m1nutes of phys1ca1

;educat1on for a cummulated total of five months out of the
schoo] year o

W
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. f/// Introductron gL;]‘g‘ mf‘mf,v h]‘-tbi”'w‘ fn} -siffi > {‘*fﬁ
‘:/: s Hav1ng played and coached together before the coaches

of the sen1or team at School A shared s1m11ar V1ews on how a~-"“

4Mteam shou]d be selected They had establ1sheq patterns of

[

f{fact1ons wh1ch resulted in the/sen1or team try out be1ng a b

ff_scheduled and regu]agﬁzed status passage (one of the coaches .

'"Tf[ ;‘had fo]]pwed the same pattern 1n her four years of coach1ng

o at SchooT A) R A S . é_

.sPreIlmrnary Stage

ﬂ»:«

‘Zg$ The season began w1th the tWO sen1oﬁ coaches d1scuss1ng

’Thtournaments 1n whtch the1r f1naT/team shou]d p]ay\ The‘¢j1,3757

S phys1ca1 educatlon coordmator“*2 had the dates and tlmes‘of
?:try outs d1str1buted through thﬁ[school The Phys1ca1 Bt

?’t:sEducat1on Coord1nator played the roTe of the go between

Th;fibetween the: students and the coqches,‘and Tater when the 2

,‘"ﬁglﬁgileague games started she organ12Fd the tab]e off1c1als for g-’ |

.“-;‘,‘V. ) S A PR RS s S : S R vf SN
SO home games .fﬂ,' SN I R L P i .
o R E T S Sl R e DR

e The,scheduﬂe or sequence of events Wthh these two -
coaches foTTowed started as soon as the prev1ous season was

t,over when they began to taTK about the upbom1ng year They

/

‘_ube comJng gack and wh1ch Jun1ors wou]d be mov1ng up. One of

.1cons1dered who Mou]d not be graduat1hg and woufd therefore

55the reason for/try1ng ‘to - pneﬁudge what the team would TOOK

Ta711ke was, because the coaches had to b1d"for certa1n ;;f”v””'

i et e i e S,

~

fijﬁff"rm 62 .The Phys1cal Educat1on qoord1nator was' the team s f

~.. " - teacher- sponsor,_because ne1ther of the. sen1or ‘coaches -
n‘*‘\“ataught at the schooT L g T iy e I T

PR . S | v )
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'them oﬁ% week to worK w1th the team

: Wplayers, but a]though they had thought about who would be

trbadverse]y af?ectedJ%ther meMbewi

~there can be no. crossover of team-practices, the basketbal,l ﬁ;,(
" season could not - start until- after the:'volleyball season. hady&
- -ended. This meant that all the ‘coaches who entered teams -

“g1nto th1s tournament had two schoo] weeks to prepare a. team

tournaments

The coaches were 11m1ted as to how many try out

trpract1ces they cou]d haye because they had - entered the :
;rschool team 1n the\Canad1an Assoc1at10n for Hea]th Phy51ca1
LEducat1on and Recreatton s . start of the seasdn tournament
?164A tentat1ve schedule was establ1shed whereby they could

“'5,cut the team by the end of the f]PSt weeK wh1ch wou]d 91V9

&

As 1n prev1ous years, 1t ‘was dec1ded to keep twel@e

‘»-tv -

‘g"' ".

A.Peturn1ﬂg and'what k1nd of a team they wou]d have one of r
ﬁ“fdfahthe coaches reported that they d1d not talk about system»of bi ff
o ;Cvplay, nor d1d they have preconcetved nottons as to who they
‘L:fWOU]d keep, w1th one except1on The except1on to the rule,’;tf'
’dtfwas a g1rl w1th good basketball ab111ty, who not on]y fa1led ;'*

'd*;;to fu1f111 her podentqal the preV1ous year, but had also Rk

: :ot the team ?f th1s g1r]
%'. B

:showed the same attttude problem thlS year, the coaches were";”
'fgo1ng to cut her, desp1te her ab111ty,‘Desp1te the fact thatf =

fdur1ng the prev1ous year the coaches had made comments to

o . R v

____—'-—_..———-_--—..

183 Inv1tat1on to’ tournaments both 1ns1de and outs1de of the B
 province are sent to the school’s athletic associat#®n, and
all the team s. representatives meet prior - t& the season to-
put in a ‘bid’ to go to certain tournaments. If a coach . S
' .Knows he or: she will. have: a. strong team then they would- feel,
v;'able to. put a b1d 1n for one of the more presttg1ous S TR ST
7. tournaments.. P

64 Due to- Schood Board regulat1ons, whtch st1pu1ate that

| . . L B i R oy A N ' ] AN



o fteam.f E

\‘vf;prev1ous years, approxxmate]y twenty g1rls had tr1ed out for»ﬁ

'At'tr1ed out 55:.7

75

her‘about‘he. att1tude, she was st111 Kept 1n a

“iclosed aware ess s1tuat1on, 1nsofar as she had not been told
“that 1f she cont1nued to exh1b1t the same behav1our as. she

}had 1ast year, she would be cut. As 1t transp1red the g1r1
7emust have come to some rea11zat1on as to how precar1ous her f:"

. pos1t1on was. on the team, because she spoke to the coaches

itbefore the try outs and performed we]l enough to make the"-

o ,Stage One

Although a status passage 1s usually scheduled w'th

7y-t1m%s and dates for progress1on 1nto another stage of ﬂhe

2

""passage (or oareer t1metab1e) the fact that 1t can’ st111 beg‘:"@%

" uncerta1n was ev1denced by the numbers tha@ tr1ed out I

'-tthe sen1or g1r1 s, team but th1s year only f1fteen g1rls _tﬁ

1’

Of the two coaches -one was known as ’the talker ,555

7:5and‘é@ the f1rst n1ght she Tntroduced herself and the otheriL hE.

\“coach and exp1a1ned the try out schedule It was to take/3

:if'to 4 days to p1ck a team of 12 She stressed that nobody hadto:‘

a place on the team because 1t was generally assumed that

————-—-———-—_’—’i_g—

§5 This number is approx1mate because ‘even: though there

' wehe sometimes 16 or 17 girls trying out, it varied from

night. to ntght The cuts were eventual?y made from 15

. _players.
.88 This coach was the one who had had the most coacntng v
- - experience: and - she seemed to assume the ro]e of the pr1me R
‘mv¢contro]11ng agent of the passage R : - T



- dr1lls or plays{‘gzvf'

}dcoaches both re

o permeated even h1gh school sport

' 76 "

xt.veterans’sl made the team automatlcally Also, the coaches_

"wanted to g1ve the new players the 1dea that they had a fa1r

chance " The players were also told what the coaches were

4Ylook1ng for 1n the1r selectlons good phys1cal cond1t10n,
!?the1r sk1lls as an‘athlete and as a basketball player, the1rdw
- potential to f1t 1nto and play on a. team and their. '_

"adaptabtl1ty as‘a player The potent1al players also had to’

,fill,in alsheet g1v1ng deta1ls such as name, grade he1ght

i

,where,they haVe‘played>before,_and what,posatjon‘they wanted'

o pléyT ) N R

”'Stage Two

' After the/1ntroduct1‘i‘;y the coaches of themselves and '

’of the1r 1ntent1ons, the,ﬁ?uaalmtry out began The_majn.,

|

i select1on techn1que,wh1chv'hE”coaches used was to set up

J

.

S . S
~:players~£he,,1nﬁmum 1nformat1on requ1red to perform the o

"rdr1lls, the coa:hes tooK the opportun1ty durlng the f1rst
“;’day of pract1ceLto stand back and watch the players The

orted that they talked about the players

after each pract1ce but surpr1s1ngly only one reported that

hf,after the f1rst pract1ce they had not made any concrete f

' _’dec1s1ons The other Sald that on: that f1rst day they had

‘1n thelr m1nds,1already cut the younger players, The second

,..—_—..._.-...__ AR R

67 The . fact that the word veteran was used both by coaches :

- .and players, indicates the extent. to ‘which the current model, 3

of competitiveness (critiqued by Pooley (1979)) has



“7‘made the cuts and started pract1s1n'

77

-‘day of practlce 1nvoTved the pTayers Scr1mmag1ng for most of

the t1me The ’taTker gave the pTayers a bas1c offence
' system to pTay and aga1n they stood bacK to observe They
’watched one or. two pTayers more cToseTy than the others,’

e1ther because they had not seen “them pTay very much or

because the pTayer had had an 1nJury and they were wonder1ngi

' how she woqu perform

Dur1ng the second day, the Jun1or players had beguﬁ“to :

“‘the1r m1nds As one of the coaches sa1d

good and we' were go1n@,to ‘have to make some dec1s1on
between ‘them and’ the’ véterans who had played the
. year before, but were mar@inal in’terms of their

- talent and how much - poteﬁt?a] they had to deveTop
themselves and help the team’ (15: 21) ﬁﬁ,

' hﬁf play better, so by the third day the coaches began tO changeff"

.In1t1aTTy, the coaches had ?hten ed to heep the try outs as; ;H-

'rfshort as poss1bTe hop1ng that by Thursday they coqu hﬁve -

but w1th the

B

| p0551b111ty of hav1ng to choose betwee the Jun1ors and the~~

';_veterans they dec1ded to extend the try\o:ts for ohe more
B day unt11 Thursday It is ah 1nterest1ng a;ure of th1s
- type of status passage, that even the contr T1ng agents

.experTence some uncerta1nty Be1ng aware of the'1mpTicat1onsf

that cutt1ng the veterans woqu have,,the coache 'wanted onea

:tfhmore day to be sure of the1r dec1s1on On the Wednhsday

T‘\

—...—-...—..—_-.--.'—_-—.-—

fffss The numbers in parenthesxs reTate ftrstTy to the n mber!i_',,'j
of the interview (assigned randomly), which is followed by

the. number ass1gned to: thé response oh the transcr1bed
"1nterv1ew o ST e a




‘i';at those players who had been on the team last yeaﬁ'tl'

78

evening‘before the players went home the coaches told them

'to come back and try out aga1n the follow1ng day Another'

reason that the coaches extended the try out by one more day

was because a Jun1or player, who they Knew was fa1rly good

Vhad been unable to attend a whole pract1ce, and they hoped

'she would attend the next pract1ce 69 ;: o “

On the last day. of try outs,»the coaches were. looK1ng

rif{% s ‘not fa1r to asK them to be there-—so everyth1hg

as - the same--everyone was. 1ncluded in all the
dr1lls . (15 23) - , ,

By the end &f the last day (after COnfer f'throughout the

vpract1ce) the coaches had dec1ded to p1o% the three Jun1or

,V59 The coaches had heard from the phys1bal educat1on

. practice, the’ "tal

splayers, 1n preference to the thre@;veterans Before the

pract1ce f1n1shed the ~’talker called the players together.'

sssss
.--........_..—_—.. —-h.o--—

P

coordinator and from some of the players,_that th1s g1rl

~wanted to try out.
+ 70 Since 'the ‘third day of pract1ce I had been watch1ng the o
- try-outs from the bleachers, makKing notes of the type of -
-ﬁ1nteract1on between players and coach;: coach to coach, .and N
-amongs:t the,player§§§hemselves On.- the last - night. of, ‘

called the.players together, she

gathered them around® her on the opposite-side of the gym- o

. from where I was s1tt1ng It was as if this was a pr1vate
,talk to wh1ch no. outs1der should be party -



,"’ta]Ker sa1d '.;“,% ‘

,She also to]d them that she and the other coach would he]p
'“them f1nd a team to ﬁ?ay on, if. they waeted to.

. et
12';4»‘: ) B "’
. - g . . 79
\, / R
JE I ) ) ) . ' | - L N ¢

she wanted players who were'commft ‘d'to the game'and wou]d
\

cooperate and work we]] together as. a team She stressed how
. d1ff1cult 1t had been to p1ck the team because she had to

vlook not on]y to th1s year, but to the future as wel]

Having been asked whether this talk:was to warn. some of the,fv‘

, lplayers that they may be upset at the se]ect1ons, the

No no the talk was. to thank them for com1ng out to
',try outs and everything, and to let them know that I
-thought they ‘were a talented group of players and it
. wasn’t to cushion the bﬂow to the veterans or - o
~anything along those "lines. It was s1mp1y to talk.to’
them ‘ance more -about what it was 1 was - o1ng and
what 1 was working for,,so they could t ik about
it. I also indicated to them that my mind -had not,.
chaqg@d that no one had made the’ team when ‘they -
wa 1Ked into. the ‘first practice and'that®th ﬁy shou]d
- .prepare themselves because it had been. suc
4;,d1ff1CU]t select1on (14:25) .

,;') 4

\ "?. el
St

' As the players l1stened to the.’ta]ker ) the other

vcoach stood back and watched the players as they 11stened

LooK1ngﬁat one of the p]ayers that th1s coach Knew they wene

g

-go1ng to cut she thought that by the unhappy express1on on
',the g1r1 s face she somehow knew she’ would be cut 7‘At the ‘
‘g end of th1s talk _the ’talker told the p]ayers that a 11st -

’would be put up the next morn1ng 72

_..——_.-__—..a—_--_—.-

74 As it transp1redv th1s g1r1 was the most upset of a]] of

those who were cut.

. 72°The coaches were in: dlsagreement as to how they had -

- informed the players of the cuts the previous year and so
..-~the ’talker’ asked one of the players who had been cut the -
7" ‘year ‘before; how they had done it. The girl unlike the coach
”'vhad not. forgotten and sa1d that a 11st had been put up
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a
Stage Three | |

The dec1s1on by the coaches to put a list up and to
“tell the players that they were w1]11ng to talk to them the
next day before practtce was based. upon exper1ence from
previous years. During the f1rst COUple of years that the -
'talker’dhad.coached she made a po1nt of ta]K1ng to every

player dur1ng the 1ast try out ptact1ce and told them

3 whether or not. they had made the team If a player had not

made &he téam, they would be told why and what sk1lls they

!

“Q;t had to.1mprove She also 1et them Know of other ¢j5.

'3oppontun1t1es that were ava11ab1e~to~them to p]ay\“
basketba1] Her reason for no 1onger us1ng th1s techn1que

t« ~z

| was because she felt the players found it embarrass1ng, as |
they would go back into the dPeSSIHQ room and their peehs_~n
would asK them if they had made the team. The ’talker ‘was.
: draw1ng sole]y from her exper1ence as a coach as’ she had.'
| . never been cut: | o ‘

I never knew what 1t was not to make a team and the

| ;u_ﬁu,dlffenentuways you can be cut and how it can,afject_e;_,u___,_

you when you don’t make a team. My experience

. ‘theugh once I had to cut players~-1 became a b1t
| 'mote. aware of how and why there were different -

"methods of telling people, and although I thought

the first [talking to each player] was good,  its

basic flaw was: it embarrassed some people (14 19).

Thea11st was. posted once a]l the girls ‘had left thev
: schoo] S0 that they would all have to wa1t unt1l the k

morn1ng to see who had made 1t 73 The next day two of the

. - - —-—-

73 The coaches had told two g1rls on the last n1ght that
‘they had made the . team because they de not want them to be

‘v unduly worried.:
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four gisz_who‘had been cut, had turned'up'before practice
fté talk tofthe ooaches, but the"talker’ was late and they_"
wanted to talk to her.lAs‘the ’ta]ker’.walked in she
recatled‘one of the players telling her, withvgreat concern, -
.ythat-two.of the-veterans,whoﬁhad been cut were waiting to |
‘talk to her. The physical education coordinator had also
'btold the coaches'that one of these two Was'yery upset and '
had been cry1ng all day ‘and had. gone home but had returned

".espec1a11y to talk to the ’talker

ATthough both'ofwthe players had taken 1t .very

S
»;'v* ;

' personally, ‘one of them seemed to be more apologet1c than

anyth1ng else the ’talker sa1d she felt she

was belng too hardhupon herse]f When asked about play1ng
'basketball e]sewhere th1s girl said she wou]d rather try to
-get onto a vo]leyball or waterpolo team As- she was so
'upset the "talker asKed her if she wanted to th1nK about
it and come back and see her later to talk some more but

“the g1r1 seemed 40 have made her m1nd up and sa1d that she :

-

,wou]d not.74 y? - |
| The other veterap,vwho had returned to see the coaches

- was more upset than the other glrl 'so much so that_the

E ’talker said: A'-u{v' N o }"‘f,, - .s -

- I don”"t th1nk 1've ever been 1nvo]ved with anyone °

" where I've cut them, that has been so upset about =~ '~
not makln? the team and so angry with- not maKing : '
the»team 14:33) ' . .

74 "The 'talker’ sa1d she had met the g1r1 a month 1ater on
‘the ‘bus, and no reference was made to. the try-out or
‘ basketball they talked about sport in general
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Researcher-- Angry at herself or ats you?"
"Angry at me I think and angry at the s1tuat1on,
because I don’t think she accepted the concept that
there could be veterans in high school and rookies
in h1gh school, and I think that’s probably valid. I
don’ t know if the Kid at 17 should consider: : :
themselves washed uUp because a younger Kid made it
~and unfortunately I think that stuck in her brain
andm§he was unw1111ng to see it any other way
(14:34), | |
Th1s player had been the most d1ff1cu]t one for the
coaches to cut because’ a]though she was good enough to be
the 11th or 12th player they d1d not think she had the o
'capac1ty to s1t on the bench, and there was a younger g1rT
xrwho was better at her pos1t1on, so they dec1ded to cut hert
It was also d1ff1cu\? because the 'talker had coached her.
‘ elder s1ster and had come to Know the rest of the fam1ly who

were ded1cated basketba]] fans Iron1ca]1y, had the-coach

A

‘~,.used techn1ques assoc1ated w1th degradat1on (for example ,‘“"

d1stanc1ng herse]f from the p]ayer) prev1ous contact With
"the fam1ly may not have been regarded as be1ng problemat1c
‘In try1ng to help- this g1rl come to terms w1th her new
1dent1ty (as a non player) the coach tr1ed to eXp1a1n why
‘they had cutf her, but she“felt the girt was«too :
' enoti;nally upset for7any of these reasons to,maKe sense.
The th1rd veteran who was cu%,‘dtd'not.even go back to
talk with e1ther coach and ne1ther:of\then Was'SUrprised at_
vth1s; They felt that th1s g1r] wou]d ‘take her t1me to th1nK
things over and then if anyth1ng bothered her - she wou]d go

back and talk to them The fact that th1s g]rl d1d not



~the ' veterans'

oo B

appear: to talk to them was lnterpreted by the coaches as.
meaning that she fu]]y understood why she had been cut. Thts l
could also have been 1nterpreted as meaning that the g1rl
wanted.to dissociate.herseff from the coaches and*teaméout_
of(anger' Ball'wou1d interpret such dissociation as a
personal react1on to fa11urev whereby the ’fa11ure tries to
increase the role d1stance between themselves and the

' controller’ (1n th1s case, the coach) It was not

' 1nterpreted 1n th1s _manner, however, because both ‘the

-

coaches had,estab11shed _a gpod rapport w1th the girl 1ast

”year and dﬁd not expect there\would be any- resentment or

™~
. b1tterness The coaches a]so cut another Crade twelve. g1rl

e

" who had Just transferred From another school. Th‘on o
 to cut ‘this: g1rl was not as problemat1c as that ing

. . 5 i gu;;. .

'_-Introductron .

Hav1ng presented an analys1s of how th;\éoaches

_ structured the try-out, therfocus-now moves to how the.

‘pJayers, that these coaches cut interpreted the same

try-out process The four players who were cut from the

sen1or team were all. in Grade Twe]ve, and 17 years old. All

'but one- had played on the team the year before. Two of the,

5 g

'g1rls agreed to‘meet and- talk to the researcher, a]though

;;the one who, agpord1ng to the coaches was the most upset,

refused to meet During a te]ephone conversat1on ‘to try to

“persuade th1s g1rl to meet and talk, some 1nformat1on was
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"gained‘about her reactions and future plans. The one girl;
’who had not played on the team before was unw1ll1ng to meet
and talk to the researcher, but she consented to a telephone-
1nterv1ew 75 The data presented in th1s section is
therefore largely based upon,1nformat1on from-only_three of
the four girls cut from the senior team.

Prellmlnary Stage .

‘Hav1ng played the year before, three of the g1rls knew
,approx1mately when. the try outs would begin (1mmed1ately i
:after the volleyball season f1n1shed) As the try outs drew- |
| nearer however, - they learned (as did the newcomer to the
school) of the exact start1ng date and t1mes from the 9 ;
phys1cal educatwon staff or from not1ces 1n the gymnas ium. l \
| Ne1ther of the three g;rls interviewed had played organ1zed
»lbasketball since the previous season. One. of them said that l \ -
she thought some of the other players had, pr1vately arranged\ ‘\

|
w1th the coaches, to go and work out at another locat1on If \

© . this wasitheygaselwlt_may_jnd1caielthat—there wa34a€;~***

4l.closed awareness state even w1th1n the group of returning =

players 750ne of. the g1rls had managed to work out in her N
| father's’ school but the other. two had not done any type of -

pre- season tra1n1ng spec1f1cally for basketball

Tt . ' . : o C I Lo I
. - e . . ! b i -

\

__-.-..-—_.-.._...._---._.

- 75 Although the researcher felt tnat personal contact w1th T

the players was important, the telephone interview was - :
conducted so that at. least some .information couud be gained. '“{>
76 No other 1nformat1on relating to” thﬂS pr1vate arrangement ’
was recorded

f
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Stage One and Two

»

On the fwrst day of the try- outs the coaches said they
" were looking for a team that would work wel] together;“and
they‘fepeated thxs throughout the four days of pract1s1ng
When asKed if she found that type of information- helpful or
not, onesof the girls responded. |

1 think it has to help you--1 think if they tell
you-we’' re looking for people who will work as a
team~-as soon as you do any play or. anything--you’'re
automatically going to start thinking to yourself .
well--you know, we have to remember to do this-=not
just concentrate .on an individual skill so much. It
changes a. 11tt1e bit the way that you are go1ng to
do it (6:38). ‘

" Two: of the 1nterv1ewed playﬁrs had been unsure. about
whether to try outraga1n one, because she had not enJoyed
At very much the prev1ous yean, and the other because she
,had g1ven up p1ano the year before to play,>and d1d not Know-

'»whether to do the same th1s year The firstﬂptayer fe]t
pressured 1nto it because she " fe]t the Phys1ca1 Educatqon
-coordlnator was annoyed at her or cons1der1ng not )
try1ng out and the other return1ng p]ayers thought she
shou]d The second g1r1 like the first, talked about it
\W1th other p]ayers and eventual]y dec1ded to try out because

B ‘_she thought she would not have the opportun1ty to do so in
aathe future | | | |

The try out was perce1ved as be1ng very tense due to

| ‘B,players cdzpet1ng for 12 places on the team 77 At
s dur1ng the try outs, a]l three players . V_’

r...-..q.__-.-_..____ - ——

o LS The prev1ou§ year . the f1na1 cuts were made from a poo] of
a about 20'p1ayers o : te :
: \ , o

RO

l
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sensed that they m1ght not make the team For . one of them
this realization came dur1ng the 1ast two days of the

try- outs when the coach was sw1tch1ng ptayers 1n and out of
the games, “and she was not SW1tched in and therefore did not
p]ay By compar1ng her sK111 level to that of other g1r1s ,
compettng for her pos1t10n, the other g1rts felt that others
were better than them On the thlPd n1ght of the try“outs, A
the coach called the players over and told them that 1t was E
a very. dtﬁftcult dec1s1on that year. and so the try- outs_

B would be’ extended by one more day “When" reca]]tng th1s talk,

one. of the girls commented o . E \. -

PN ' yes, -all coaches g‘ through that speech that
o 1t’s not because you can't play basketball, it's
just that you don’t have the rightgthing that'l o s
want for the team"...it always feels that, it doesn't . o
makter,‘you re st111 not on the team, an "that’s all
© you went out ‘fer. She was - just saying someth1ng .
. about picking a team that could play together It
. —  doesn't make any d1fference-—you weren’ tlon: that o
~ tedam and that's all . that you real]y wanted (1 :59). 7

;L Stage Three . ) e
. : When the list was posted on the f1fth day after th,'

t1me were most of the other Grade 12’s who had tr1e

/ .
- but un]tke her had made the team Desp1te the facv/that as‘jf«\
d she put Tt | they were pretty good about - 1t“ (1 Q/), she o

went h,_' ay because she did not want to face ',h_<~"

»

i - S

.;°*” anybody else aSav1ng face by w1thdraw1ng oneself from a
‘ threaten1ng env1ronment 1s a short term measure wh1ch can{ }~j_"5

reduce the p0551b111ty of embarrassment and at the - same t1me

x R




»fi{;team, the fact they had success 1n other aspects of the1rﬁ

afeguard one s 1dent1ty ,dlfﬂq ]jmfff qvtxs T ,;',,r.'{7,~ S

"_f‘{ The other g1rl however d1d not go“and look at the llst

\
f1rst th1ng'1n the morn1ng because the prev1ous year they

had al] done that and the 11st went up about an- Hbur 1ate

"Lf'Th1s year she went 1n between classes,\and?was the only one

9

'tn:jat the not1ce, aiﬁhough the other veteran who was cut (but

2l

"f ;d1d not Want to be part of the study) appeared Just as she
’:Tf'ywas 1eav1ng Hav1ng looked at the 11st she knew_that_the

“r‘jother veteran who had come to 1ook\at the nottce, as she was

o

'fﬁ]eav1ng, had not made the team Not know1ng what k‘nd Of
tvryreactwon to expect she satd noth1ng to th1s g1r1 a]though
.Q:ffshe heard 1ater that she was very upset In terms of
lsf{1dent1ty matntenance, th1s g1r1 knew that the other s:.;x

‘?jg1dent1ty had\been\threatened and as a result d1d not force

N

::Vyof them becom1ng embarrassed The th1rd g1r1 was not too fﬂ

"-Vupset because she had already suspected(that she would not

.. \ L L ’, i oo \\\‘:,,\_ . ' S g \\\ .: S ’ .' .
~, aKe the team s g,yv E \\,f ENE S

Desp1te the Fact that both of the g1r]s 1nterv1ewed had

',fhfa11ed to meet the reQU1rements set by the\coach to make the :ﬂ

'”team, ne1ther of them saw themse]ves as belng a fa11ure .

fiJ1ves (1 e_, vol]eybaﬂl mus1c and debat1ng) prevented them

7ﬁfrom 1dent1fy1ng w1th the word ’fa11ure Although one of

!

"'7“the g1rls d1d exper1ence a temporary set back because she

'i-y~i‘rea11y wanted to p]ay basketba]] She sa1d

’*ﬁtfftnteract1on 'wh1ch may have resulted 1n e1ther one or both 'tgf/;l

;}Although they acKnowtedged that they had falled to make t.etfff'wV'



! ! Ly - . ) . [T

"n}g:fr’ It doesn t rea]ly bother me--people can say Well' e
S you got. cut’—-most of. the people that" have ta]Ked to -
T haven t made “it -any way seem that I was-in any

il ‘play volleyball and soccer, s if I 'gan’t play L
P \\basketball there is maybe. some ody else that maybe
L doesn t\play vol]eyba]l that ‘ca \ptay basKetbal]

b

(1 35 ‘J_:_:. »:‘ﬁ #73 ’A.ﬂffi’

'; Two of the g1rls were 1nterested 1n watch1ng the team

kway a failure. Most of' them have—-they Know I can»"?_tyﬁxhjg,‘

ptay,.ne1ther had had t1me to do so because after the cuts,,“'

R

h*ffregard to p1ay1na\basketbaTTT—BﬁéﬂﬁTFTAwou1d have been -

one returned to a JOb she had and the other, found one W1th

f: f1nterested 1n play1ng E\mmyn1ty league basketbal] but her';,j,?f”

\

.;commun1ty d1d not have a. team The other g1r1 was go1ng to ol

'_ttry and get onto ‘a- vo]leyball c]ub team 1n a c1ty 1eague,.fa:'

‘"ﬁf:and d1d not ant1c1pate play1ng anymore basketball 78 The

bzt newcomer to the scHool managed to get onto 2 basket_ 1] ‘
S - i - o B
'*fj_ﬁteam wh1ch p1ayed 1n the C1ty Ladnes//League She felt that yr

/
_’//

:5fschool team cOu]d have been Both the p]ayers 1nterv1ewed
__t_y;*”4'were glad that the coach had 1et them Know the cr1ter1a by
:XVaqbffﬁ wh1ch they were be1ng se]ected Based on these cr1ter1a,,;{

‘ ffhowever, two of the p]ayers felt that the other veteran

t}b”should have made the'team espec1a1]y as a Jun1or age playerlfltyy

lwﬁ‘made the team after attend1ng only one pract1ce After the L
y?fﬂcuts were made, two of the three veterans cut went to talK]:ﬁ*‘

ﬂfto the coach after the f1rst team pract1ce 79:ydf3:f'

__......—-.__..—-_-——-.—

v;"fb78 The -other veteran who had been cut d1d say, very
',def1ant1y,,that she would.continue to play basketball

‘ifffa fair-one, and ‘that she herself would probably have made
"’**Vrthe coach. Tf she had gone to talk to the °°a°hes' she

RN

7% The other player felt that the coach’s. dec1s1on had - beenf‘

| the .same" dec1s1on, so she. did not feeél any need to. speak to::




foq /““\frlends and they d1d not th1nk they were good enough e1ther L

\*\\ Summary

'yi_79(cont d)tngaﬁht\they would have- been qu1te straaght

' h o ‘ g » -6:.' B ‘. l‘ .» ) 89J SR
79 The one that had been 1nterv1ewed reported thbt she felt

‘no- better after hav1ng ta1ked to the coach partly because

the coach had told her that she Knew she was go1ng-to cut

-

her by Tuesday The other vetéran (who wou]d not meet w1th
the researcher) sa1d that she d1d not th1nk the coach’7"

reasons were good enough and she had talKed tc some of her ‘:', 'f

Nonerof the g1r]s 1nterv1ewed exper1enced any
/

d1ff1cu1t1es when ta1k1ng to e1ther those who made the team,‘jf'”

I

o L

/or those who asked them how they had got on Desp1te 3*igﬁgm;;*'

t oy U

d1sagree1ng w1th tge coaches dec1s1ons, there was no
s

'¢resentment between those who made 1t and those who were cut ;,‘-lu“

: Dne gwr] ﬁ@lt that ";5‘7A3f7§ffff7l.fhf’jhf{tu7o7“:hw ;Wﬁi?r;{;ﬁ

ft~I th1nK 1t’s what you make of. it as long as I don t
'ﬂ_make it ag-if they-aré the v111a1ns and just Keéep

. the. same r1endsh1p up .as :I- had before and ask them

how they id. because I am st 11 1nterested\(1 94)
Another g1r1 felt that there Was a;most a gu11t react1on ff'd
when she spoke to those who made 1t because after the .
CAHPER tournament players were te]11ng her that 1t was too o

bad she was cut and that they could have done w1th her

"The coaches of th1s team consc1ous1y reJected a method :

-

of cutt?ﬁg\players wh1ch was essent1a1]y pr1vate (talk1ng top:ﬁ

forward-in:telling:her: why she ‘had not made the team. = -
.80 Iron1ca11y, this: gﬁrl 'was ‘the only one . to have. watched

e any of the games’ the team had- played After hav1ng watched

‘some of . the games she . thought that the’Team was suffer1ng
because she Was not p]ay1ng on 1t : , _ e
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' eaoh pérson'indi-iduallyl in favour of one wh1ch was more
publ1c (post1ng a’ llst) Thelr reasons for do:ng th1s were

based upon past exper1ence wh1ch led them to bel1eve that

-

the players were more embarrassed by hav1ng to return to the ‘

S dress1ng room and confront the 1nqu1r1es of thelr peers as

Tg,;;fito whether they had made the team or not than fac1ng the1r e

peers wh1lst crowd1ng round the board to see the l1st of o
players Apprec1at1ng the value of talk1ng to players aboutlﬁ

why they have been cut the coaches tr1ed to get the best =

o of both worlds by post1ng a l1st,,and tell1ng players they*.tdzj

were welcome to talk to them, 1f they d1d not Know\why

\

had been cut As a* result of th1s year s expér1ences,»the d

i ‘J\\-, .

coaches would 1n the future,,TIKe to post a l1st and thenhd
fh arrange to meet one week later to talK over the dec1s1on
'*59w1th the player By d01ng th1s, the coaches would hope to
avo1d the s1tuat1on they exper1enced th1s year when the
players st1ll seemed too shocked by the fa1lure to 5:
g comprehend the reasons for belng cut |

“ I3
S

The nature of the status passage wh1ch the coaches ~/

they;~'*

structured was more o%-an open awareness env1ronment than a;7_}{

%: A d1d 1nform the players Of S ﬁ ‘of the cr1ter1a on wh1ch theyf:f:

danger of be1ng cut When one of the3i?:fagw\h talk1ng to'7-97”;*

N
x

Tuesday she was not go1ng to make the team w1shed the coach*ﬁ

has told her then The fact that she had not been tq&d



e

f‘ ceremo?1es

made the team was: pubhc, secondly,_the UnSUCCQSSfU‘ p‘aye"s(”‘-

B

N e c _ : T R

anyth1ng, led her to ra1se her hopes by the end of the week _

nly to be sadly d1sappo1nted By not be1ng told of the
poss1b1l1ty of heLybe1ng cut the g1rlﬂ$;s depr1ved of the

opportun1ty to” try and reverse the unde 1rable status‘_y

passage (from potent1al player to non player) The sem1 open'

awareness con ext can create problems, for example, some of

the players assumed (because they had not been told

. otherw1se) ¢hat attendance at pract1ces was a prerequ1s1te
”vih for mak1ng the team, so when a g1rl made the team after

\.attend1ng only one practlce, several of. the others wé?e

surpr1sed The sem1 open awareness cOntext can also be-*
)
v1ewed as be1ng sem1 closed ‘and as SUCh 1t represents a

DAV

lack of conﬁgpl wh1ch the players have over the selectlon

processg The ab1l1ty of the players, in th1s s1tuat10n, to;';*.('.

negot1ate the1r"fate was extremely l1m1ted The only

o negot1at1on ev1dent 1n th1s passage came when the cooler

(the coach) pract1sed the art of consolatlon when
d1scuss1ng w1th the players, why they were cut

Fot the players cut from.the sen1or team at School A

il

“Tf 1t appears that although the coaches were concerned about

R

the 1mpl1cat1on ‘of vartous cutt1ng techn1gues .thefff :

_,»‘_; resUltant process.gbnta1ns both elements of deg:adatlon

.
ceremonﬁes wh1ch were present were f1rstly, that the

}77_, not1f1cat1on of who had (and by v1rtue of that who had not)tﬁﬁn

were forced out of the env1ronment they were no longer

4‘

g1

_.too11ng Out'l The elements of degradat1On yy [



'}'de51gned to help them re def1ne the1r spo1led 1dent1t1es L

w92

N a
[ . .
c ot

._welcome to appear at any of the pract1ces The‘elements'oF
s cool1ng out’ whtch were present 1ncluded the attempts by
Athe coach to help the players accept the ’fa1lure ' and the

l'help they offered them to f1nd a team ‘to play on, was

. ﬂ_{,”.

Dne of the coaches reasons for post1ng a l1st was to
’ s :
reduce the embarrassment (one of the personal react1ons to'

infa1lure) exper1enced by players when they f1rst found out» - N

N
'

| that they had not made the team Putt1ng up. a l1st however,'”
: /

d1d not seem tb reduce the embarrassment exper1epced by at \
'vthese g1rls when told d1rectly, 1t only resulted ina-

"d1fferent k1nd of embarrassment

f
|

B x'f,kf L ,f‘

3:A§had kept 1n touch W1th the school through the Physwcal

'?'Educat1on coordtnator They started coach1ng Jun1or |

'?ydun1or Team - Coaches -
o Introductlon_f' | -

Both the JUthP coaches graduated from 'school A,vand_

.

“1ifbasketball at school A together 1n the 1980 81 season, atvn g

”5rthe suggest1on of the Physical Educat1on coord1nator,,and_'

te

.”.fhad cont1nued to do the same dur1ng the\1981 82 season f(“5Ak

f{The1r dec1s1on to coach together was largelytdue to the fact

‘T'}that although they were both Keen to coach each had other

t‘ﬁ-comm1tments wh1ch would have made 1t 1mp0551ble for them t°

:»coach on the1r own
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Pnelimznany Stage . R ‘; SO
' From hav1ng coached the same team the year before, 81

the coaches Knew the form the try outs were’ go1ng to take

they;were‘expeCtingnto,havex@ﬁwf“i’” 5fl¥ty p1ayers

trying-out- in thCh case they would have cut some of these

‘}&

players -on the f1rst n1ght The Jun1or and sen1or team '
‘try- outs ran concurrent]y, so when not1ces were posted -and
announcements made about the seq1or try outs,as1m1lar not1ce~v
was made of the Jun1or try outs As th1s}was the case, the‘
c0aches were unable to pred1ct who would try- out because
Jun1on age ptayers could try out for the senhgms too,.and

on]y 1f they d1d not make the sen1ors was there ‘a -

poss1b1]1ty of them try1ng out for the Jun1or team There

- was also no off1c1a1 communlcat1on between the teachers and

a.

coaches at the Jun1or h1gh schools and those at the sen1or‘v
high schools,'so the Jun1or team coaches could not pred1ct -
what k1nd of team they would have Th1s type of structured
u?certa1nty, where a tentat1ve try out t1metable had been b
establ1shed but there was. no guarantee it would be adhered g
to meant that the coaches d1d not have fu]l contro] over
the passage All the coaches could say, was that the_

try outs wou]d probably last one. week

81 The JUnlor team had been very successful the prev1ous :

' year and had won the dun1or League- C1ty Champ1onsh1ps
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Stage One | |
The 1ack of control which the coacheS\as controll1ng

-agents had over the status passage was demonstrated at ‘the

first try- out, when only th1rteen g1rls showed up Usually,

the tactxc emp1oyed by the. coaches on the first night: of the

try- outs was to push the girls hard 1n dr1lls, to see Lho

: could work hard The coaches would also talk about the type

of comm1tment the g1rls would have to make if they wanted to

-play on the team and how much time it wou]d taK§“7“”KM
‘However, ‘when on]y th1rteen shOWed up the coaches‘d§b1ded
not to ‘scare’ the g1rls off 1n any way and so ve\y 11ttle
;was'sa1d to the. g1rls in terms of what the coaches were
>_100K1ng for in a team The players were requested to fil] in
;a form g1v1ng the1r hame, grade and what basketball v o
experlence they had 8?" o
V.Stage Two | - N
4 Due to the 1acK Of numbers the F1rst n1ght instead of. !
"runn1ng dr1lls to try and weed’ players out,. the/coaches
ran dr1lls to assess the general sK111 level and to 1dent1fy:
the p]ayers w1th the most potent1a1 At the end of the f1rst_
'n1ght one of the coaches (who had also coached the Jun1or |
vo]leybal] team at the same’ schoo]) approached some of the

| g1rls who were try1ng out that she Knew from volleyba]] and

asked them to see 1f any of the1r fr1ends wanted to come and'a‘

‘try-out. The fo]low1ng n1ght about seventeen g1rls appearedA
;;---;-----;;_;;;; ‘-~"/~ '

82 The coaches Forgot to dsk which p051t1on the g1r1s wanted 4
to try-out for. Th1s was, ot d1scovered unt11 later.
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but the numbers dropped back down aoain on:the third night.
The skill level was qu1te low, so 1nstead of us1ng a tact1c
's1m1lar to ‘one used by the senior coaches (of giving the
m1n1mum 1nformatlon necessaryfto perform a task and)watching_
‘how well they adapt. - to it), the coaches ended up teaching
tthe sk1lls and watch1ng how quickly the players could p1ck

| them up. e |

| . By the second n1ght of the try outs the: coaches had
adJusted thetr th1nK1ng to the smaller numbers and the
I.dr1lls were de51gned to push them a b1t harder One of the .
a'coaches felt that the players had to have at least two or .
}_three if not four try outs, before any cuts were made so
thato1ncon51stent players were not chosen over cons1stent‘
,-ones Th1s coach also felt that g1v1ng them the three or ",T‘
:four n1ghts before any cuts were made was enough t1me for |
them either to have settled down or weeded themselves out;y'
. The coaches evaluat1on,,therefore,'1s made from the

| rema1n1ng players after the numbers attendtng have become _;~‘t
steady The players were selected upon thelr athlet1c :
ab1l1ty;‘the1r basKetball ab1ltty and how good they were’ at
‘p1cK1ng up sk1lls and plays ' ' ' '

: The g1rls Kept on’ asK1ng the coa hes how many players

( they were Keep1ng, but the coaches were - unable to g1ve a'
cfconcrete answer On the second last night, " the coaches

e’shared the1r uncerta1nty by telllng the players that they

) l did not know exactly what they were go1ng to . do .1t was a-

totally new s1tuat1on for them one n1ght there would be

B
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- eleven girls and the next there would be‘thirteen. v
Stage<Three | |

'Having'watched the‘players'for three or four nights,
the coaches sat down and d1scussed how many players they
were going to Keep In high school athletics the normal
procedure was to Keep as many players'as was possible but
one of the coaches was reluctant to Keep twelve players for
the sake of keeplng the maximum. She could not see the value
in keeping players who d1d not have the potent1al to develop
1nto good basketball players, sO the dec1s1on was made to o,
| Keep ten players The players were also told on the second B
last night of pract1ce that although the coaches d1d not
l1ke.post1ng a list w1th the ‘names of those who had made 1t,
- they did not have t1me to do anyth1ng else The coaches{
'expla1ned that 1n prev1ous years they had walKed round '
’;dur1ng the last pract1ce, tell1ng everybody 1nd1v1dually
~ whether they had made the team or not. They d1d‘not have
| enough t1me to do that th1s year, becauSe the‘seasonls
. schedule had been brought forward and- that left: ‘them w1th

only one week of pract1ce \_‘i'

At the last pract1ce the players were told that the :

a r‘l1st would go up late that night and. they would be able to

) see 1t the next day. The cbaches had meant to tell the .
ﬁplayers that 1f their name was not up on the board they were

: welcome to go and talk to them but they forgot to do that

'r‘"By do1ng that the coaches 1nadvertently kept the players in

_a closed awareness context Although both coaches felt that j\\'



J

it would have been good to talk to eaCh of the players they -
cut. they”thought that at the junior level it did not really
matter becausé'most of them did not know any different. One
of the coaches7said that she dﬁd not know how dedicated any
‘of the juniors were:ihow|muchobasketball was,part‘of their
1ives and whether it mattered‘to them whether the coach came
and talked to them She did not th1nk it would have been a
'traumat1c exper1ence for them to be cut, although she
thought that it m1ght have been d1fferent for the sen1ors‘
~ who had maybe played for the schcol for twc years.‘A1though
‘the coaches seemed to. acknowledge'that by the'very nature of
vthe passage it was undes1rab]e they were not sure as to the

| centrallty of the passage for ‘the passagees By suggest1ng _.'
tthat the passage would be more undes1rable for the sen1ors
>because they had had more 1nvolvement. suggests that the
greater the degree of centrallty (how 1mportant basketball
is to‘the 1nd1v1dua1 S . 11fe) the more.. undes1rab]e the
_'passage of potential, p1ayer to non- player would be

On rev1ew1ng the techn1que used for 1nform1ng the

T p]ayers of the1r status both the coaches sa1d that they

- found it eas1er to post a 11st because they d1d not ‘have to

vgface the 1mmed1ate.react1on of‘thevp]ayer. By postlng'the B

~list and telling the plaYers they could talkvabdut it later

/ /

w1th them the coaches hoped that the players would have
got themse]ves together The coaches also fe]t that the -

'extra t1me would also g1ve themselves t1me to prepare what

'they were go1ng to tell the p1ayers These comments from the ‘
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coaches brought to ltght a characteristic of status passages
not mentioned by Glaser and Strauss that of the degree of .
~ contact between the controll1ng agent and the passagee. The
‘coaches of the junior team preferred to maintain their |
l distance from the paséaéee, at least‘untit they felt thatf
the hassagee'had,baq~time\to come to terme wi'th her\new
status, and hence}heh‘new identtty. A high degree of contact |
‘.betweenythe eontro1ling agent'agd‘passagee is one of the
main’features of the ’Coo]ing;out’ process, when the cooler
helps the:Lassagee to reeonst}uct and accept a new identity
which is in.eecord with the passagee’s new environment . The
fact t&at these eoaches wanted to minimize‘their contact’
thh the players, suggests that: the method of 1nvo]untary :
”.dlsengagement used was not of a \cool1ng out"nature That
the type of involuntary d1sengagement used by these coaches
: ie not similar to that 5% ’cooling out’ the passagee or the
'athlete does not automat1cally mean that it is therefore a
type of ./ degradat1oh ceremony: the two areinet'mutually ¥
exe]Usive}‘Ihstead'it,would:be more realistic to_view‘the
twe‘es'being,at”opposite,ends oF}a cont inuum, with‘varyihg
- degrees_of féeoling?eet’fand,’degradetion’ in between.
.}Players = o } o L r,t/
Intr'oductlon . \
| Due to the coaches’ dec1s1on to Keep only ten players,‘
 three g1rls were cut from the junior team. Two of these

girls were in Grede'ten (15" years_o]d)'and the other was ‘in.

Grade eleven (16 years old). Ore of the Grade ten girls and

?
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the Grhda elaven gi;i had played_basketbéll since Grade qur’
H in community leagues, but the other Grade ten girl had only
ﬁgpplayed since Grade eight Two of the girls had played on tha
senior team at their respective junior high schools (and the
other had p]ayed‘community league basketball), but this was
thé first time they had tried out for a. team at Schbé! A.
The Grad; eleven girl did not try—ogtufor the basketball
team wh{lst in Grade ten because she was too heavfly
involved in music: this year she wanted a change, énd
therefore decided to try-out for the junior basketball team.
Alihough music and basketball seemed td‘be central to this
girl's ]ifél the degree of centrality seemed to be quite
variable: shifting from year to year.
@ Pnelim:nary Stage ’ |
Prior to the try-out, none of the girls had done .
anyth1n%kto prepare ‘themse lves espec1al]y for it. In fact, ‘
one of the girls said that she had only decided to try out
thqee or foqr‘hqgrs beforehand. 83 Each player heard about
the fry-outs>ﬁrom a different source:‘one héard from her
sister (who was also trying out for the Jun1or team); and
the other, as previously ment1oneé was told by her fr1end
" The latter girl said that she had heard noth1ng officially,
but that‘1t‘was,a11.’hearsay . : s

1

83 Th1s girl showed up to the second try-out after one of

her friends had gone to the first try-out and come back

saying that the coaches wanted more people to go'and try '
- out. She had also m1ssed not plax1ng basketball in Grade 10. :



°’*through the same status passage at the same t1me) the

| fptplayers cou]d be thought of as 1nd1v1duals w1th1n a

R 100
o ."Stage Ohe and Stage Tw%; " | L
At thevf1rst pract1ce the players were told that 1f |
}’fathey wanted‘iﬁ try out\they should f111 1n one of the formS"
ik‘,suppl1ed g1v1ng detawls of the1r basketba]] exper1ence |
‘Th1s opportun1ty to 1nform the coaches of the1r exper;ence. -

‘-gave the playérs (paSSagees) some sense of 1nd1v1dua11ty So»

rf1nstead of be1ng treated as a col]ect1ve (a group pa551ng

“fcollect1ve group, w1th d1fferent exper1ences to offer tQ the"

R

’h:nteam The rema1nder of the f1rst day of pract1ce was spent s

| iildo1ng cond1t1on1ng ahd basKetba]] dr1lls Before the

lfﬂfcpract1ce f1n1shed that day,_the coaches asked the g1rls to .

m;'ffsee 1f anybody else wanted to try out and 1f so, they were

7-1_>to @0 a]ong the next day Hav1ng onTy had th1rteen g1rls the:'
oo l

’bff1rst n1ght the numbers Jumped to seventeen the second

t‘fi!n1ght,_a]though they fell back down to th1rteen by the th1rdff

'“‘qg‘n1ght When the coaches asked the g1rls to see 1f anybody

i“jftelse wanted to try out one of the players thought th1s was,7°

-because the coaches wanted somebody to play, who had not

o) -~

'“'falready come to the try outs One of the p1ayers not1ced Fo

~wthat the coaches had not asKed what poszt1ons they p]ayed

S

. »but she éﬁd not say anyth1ng because she thought that the,_hf

jcoaches had asked the rest of the p]ayers what the1r

"ldpos1t1ons were when she was not there Th1s lack of

. 0

ffquest1on1ng by the p]ayers of the coaches act1ons (or

fhnon act1ons) seems to relnforce the 1dea that the<coachesfl

o
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\ oo

have h1dden co trol over\the players Th1s control however,'

hewlmay be of d1f7erent types f1rstly, 1t could be related to '

the power relat1onsh1p of the controll1ng agent and

passagee,‘secondly, 1t could be bedause the coach holds a fﬁd;

B BN

””~s1m1lar pos1tton in the school as does a’ teacher ‘and

. students tend to follow an 1mpl1c1t rule Wthh states that t )

they should not quest1on a teacher s act1ons or knowledge
or th1rdly, the extent of control may be a funct1on of age ,
that the players should not quest1on the1r elders That age ;vh

could have been the 1nh1b1tory factor seems doubtful as thevj

coaches were only, at the most 's1x yearslolder than the [rw-'*

playerst It seems more l1Kely that th1s reluctance on the
part of passagees to quest1on the controll1ng agents 1s a

comb1nat1on of the power relat1onsh1p wh1ch ex1sts and the

‘“3r11dent1flcatlon of the coaches roles W1th the fam1l1ar role

o v SR T e ‘-,/-

None of the players had any recollect1on of the coaches o

Y

outl1n1ng e1ther the1r expectat1ons they had of the players Vf:

-or: the1r cr1ter1a for select1on of the team One of the ;f.iﬂj

g1rls assumed that because she had not heard anyth1ng about

the coaches ‘expectatlons or cr1ter1a for select1on she had

m1ssed what she called the coaches tough team th1s year
pep talK She had expeoted thws talk dur1ng the f1rst
try out when the coaches usually tell the players how hard ff’

'7.6
how scheduled and regular1zed the selectton process st

the try outs and season w1ll be Such comments 1nd1cate JUSt

| passagees expect i; hear a pep talK at the beg1nn1ng of

YA
gl
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f,the try outs A comment from one of the sen1or pTayers who

‘:quas cut (quoted on page 86) 1nd1cates that the pre cut’l

‘[‘ft"of its mean1n9

Tﬁz Stage Three

‘f_ta]k 1s also regu]ar1zed to the extent that 1t may 10se some f'

Do

i

-ffi The Jun1or team pract1sed for four n1ghts, and on the ;:-

“Qlflast n1ght the coaches ca]]ed tHe players around and ton

'iiﬂjlthem that the T1st woqu be 901ngbup that n1ght and 1f any

'gvof the g]rTs wanted to talk to them 1nd1v1duaTTy, they

.rncoqu 84 The next day one of the g1rls was ton by her
T"s1ster (who had made the team) that she had been cut*b

*T{another, suspected she had not made 1t and asKed a fr1end

;tf"twho ton her she had not made 1t Later, after schooT she

w"fbwent down to TooK at the T1st herself C1a1m1ng she d1d not

'"Aighave t1me, the thwrd g1rT to be cut d1d not Took at the T1st

”‘m;unt11 Tunch t1me The Tast two gerS ment1oned d}d not

Tﬁrtjexpress much surpr1se at be1ng CUt because dur1ng the

”‘V[wpract1ces they had compared the1r sk11] Teve] to those of

"hiithe other pTayers andafelt that the1r sK1TTs were not as

:T:good as thOSe who made 1t The othey g1rT was surpr1sed and
_fd1sapp01nted that sheﬂhad not made it and fe]t that she was «f

;:Just as good ‘as some of those who had made the team Th1s,‘7

';;bconc]us1on Was formulated by watch1ng the others pTay and

I

“’bifwas a]so based upon what she Knew of the1r exper1ence She :vb

fvand one of the others who had been cut eXpressed the1r S

:ﬂf84 The coaches had also ton the players that they d1d not h

o like «to put - up-a- 11st--but they d1d not have t1me to taTK to :
_everybody . _ : o .
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"efe_aware that an 1nd1v1dual s. perce1ved potent1a1 for glay1n

"Zsurpr1se that one g1r1 who d1d not even know where to stahd .

.; on the basketba]l cour?)was se]ected 85 These two g1r1s alsof“

found 1t surpr1sxng that some people made thé team w1thout;

' hav1ng gone to every pract1ce As w1th the sen1or team,_thefzv

p]ayers had because the coaches had not to]d them fv

P otherw1se,_1ncorrect1y assumed that attendance at try out

y

pract1ces was mandatory -1 y',fj.«

That the g1rts who were cuﬂ from the team were.;kyaa S

L dyti surpr1sed that people were selected desp1te the1r poor”f;
A;%%?a K [

"'Tﬂ exper1ence reflects a breakdown 1n commun1cat1on between

attendance at pract1ces, or the1r seem1ng 1ackeof basKetba]l{t

the coaches and the players A breakdown 1n commun1cat1on: ih

“~can, and 1n th1s case d1d result 1n a 1ack of awareness on *f

the part of the passagees, of the cr1ter1a f%r select1on
dev1sed by the contro]11ng agents Had the pT%ye 'S been made,,

aware that attendance or ‘non- attendance at try out pract1cesuh

f*h would not necessar11y affect the1r chances of select1on,_5_;'h

-

they m1ght have better understood why certa1n peopte made orfa

d1d not make the team S1m11ar1y, had the p1ayers been made‘:

o basKetba]l counted Just as much as the1r ex1st1ng 1evel/of

..f ab111ty,vthe se]ect1on of a comp]ete nov1ce m1ght have been t

LASEEN e e e
better understood »jua'g'b.;}'_;fr‘jg'h],{/:ji[ﬁy/f"

e

—_—_.‘._'—-——-——_————

H’,85 Durung ‘the try out pract1ces, the p]ayers did: not play 1nfﬁ

any scrimmages, it was only dur1ng the first team’ pract1ce
“that. they - scr1mmaged and that' the rest-of"the ‘players

"cﬁrea11sed that th1s g1r1 had never p]ayed basketba]l before



Although the coaches had 1nv1ted p]ayers to go and ta]K
: :to them 1f they w1shed none d1d Two of the p]ayers cut iy
‘fassumed that the1r lezfl of ab111ty was not good enough and

"therefore they‘saw no need to go and ta]K tolthe coaches

-t{fThe s1gn1f1cant others (players frlends and Fam11y) of

"fgrgthe other g]rl however, alI supported her dn th1nk1ng that -

\

’fr5she shodﬁd have made the team Dur1ng the 1nterV1ew tvﬁd,ff’J

>:~ftransp1red that the g1r1 s s1gn1f1cant others had 1n fact

L watched her play,'and to that extent they were we]] 1nformed

";fpof her capab111t1es The extent to wh1ch the1r Judgement

”hthat she should%have made the team however, was 11m1ted, as

"7?_her 51ster was - the only one of the s1gn1f1cant others to ,ﬂ?d

lv'frhave fu]] Knowledge of the tny\out s1tuatﬁon Desp1te th1s

'ﬂconfl1ct between what her. s1gn1f1ca\t others were te111ng s

| *».her and what she\assumed was the reasonfgor her belng cut

’th1s g1r1 st111 d1d not go and ta]K to the co:_hes
i Both the Grade 10 g1r1s were fa1r1y sure that»_V'V“

"vwwoutd try out aga1n for the same team the next year 86" The\\;

'tdffGrade 11 g1r1 however. wou]d on]y be e11g1b1e for the sen1or ff

‘{éhteam the fo]low1ng year, and was not sure whether she would

. ﬁ'try out aga1n Genera]]y, a]l the p]ayers felt they had

ﬂhﬁtr1ed the1r best but 1t JUSt was not good enough Th1s
' g

'vf‘"tcomment by the Grade 11 g1rl sums up the react1on of them oy

ji'halL;Eg-u; fpf,_hﬁ-hf:vtifi~~_f}f'u7 g?:ﬁrfkﬁ* .tfjfff*?fffgl'

____..-__—'_—___.._‘—..

86 The fact that these;g1r's were: go1ng to try out the

l_f.follow1ng year ‘would ‘suggest that ‘it would have been usefuT
I for them to have-spoken to’ the ooaches to. Know the1r reasons

' J';for be1ng cut \\Om the team SR T



ERE v ‘
- ~ 105
let's face it, you can never have someth1ng l1ke

that get cut and. be happy about 1t totally, sO. I
‘was d1sapp01nted (3: 52)

"eIn Chapter IV the as rt1on was made that 1nvoluntary

o dlsengagement was necessar1ly undes1rable, thaéfolloWJng |

k”d»comment by one o} the g1rls puts th1s assert1on 1nto

1quest1on . .gy'vﬁ _wYHQ‘ . _;:Vch | e"

I th1nk 1 need some, "you . could call them fa1lures,
‘ﬁ; to keep myself in line: (3: 69) e

When talk1ng about the use of a llst for 1nform1ng

DN

;;lplayers of the1r status, the players supported the coachesv'”

.._;‘bellef that they d1d not m1nd because they d1d not know anyf;

-ufother ways of 1nform1ng players It seems that the players 7dvt

f"were 1n a closed awareness context due to the1r lacK of

llexper1ence One wonders whether the1r op1n1ons of the
*itechn1que used would have been d1fferent 1f they had had
x'more eXper1ence of try outs SRR | :

'fﬂtSummary o |

The coaches of th1s team dec1ded due to lack of t1me, f.f

gf‘fto 1nform players of the1r status by post1ng a l1st aftér

'"a*the last day of try outs Before post1ng the l1st th

'”7'-:coaches told the players that th1s was notsthe way they

'normally 1nformed players but th1s year they d1d not have o

;Tfijenough t1me to talk to each of the players 1nd1v1dually As'

&
'h'the coaches had correctly assumed th1s lack of contact

’fy:-between the controll1ng agent and the passagees d1d not seem )

~w_fto bother the players unduly What d1d seem to cause a
.problem was the closed awareness context w1th1n wh1ch the ;‘1;

'f”players found themselves not Know1ng exactly what cr1ter1a



4relat1onsh1p, would lead to the coach be1ng perce1ved as '

‘"'operat1ng 1n an unapproachable pos1t1on

| were belng used for select1on The p ocess or status passage
:_'was not so h1ghly controlled that the players could not ﬁ:
1'{approach the coaches and asK them quest1ons, but for some

‘reason they d1d not There could be se eral reasons and

\

these fall 1nto two categor1es personaf or structural

aqursonal reasons for not quest1on1ng the)coach 1nclude such

{

'th1ngs as. be1ng a shy 1nd1v1dual Lor be1né 1nt1m1dated or
s fr1ghtened by the coach Structural reasons refer to how the "
:vcoach structured the select1on process,ﬁfor 1nstance, thef
”H,coach may have establ1shed a h1gh degree of. role d1stance B

' ;between coach and player wh1ch comb1ned w1th a- power

o
L3

h

"As. w1th the sen1or team the coaches prov1ded no

“w.opportun1t1es for the cut players to st1ll be 1nvolved w1th
jthe team e1ther as an extra player in pract1ce, or as one‘
'f°<of the table off1c1als or team manager In- th1s sense,‘the«'

fselectlon process d1d conta1n elements of degradatuon
]to the passagees s help them re def1ne the1r 1dent1t1es
‘h»(wh1ch is a central process 1n cool1ng out’ ). The select1on

“'.ceremon1esA and of ’cool1ng out' processes

“Schcol B

ok
3

School B part of the Edmonton Cathol1c School System,

«f,}was a fa1rly small sen1or h1gh school w1th an apprOX1mate

108

S

L ceremonles “(the 1nd1v1dual was forced out of the soc1al ﬁ[n,“

:“';tfforgan1zat1on) but the controll1ng agents d1d offer to talk :

o ;process, therefore conta1ned elements of both degradatlon‘;,



o
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Al

; population of, 440. students.’ A§/~1th School A, physwca]

education was compulsory in .Grade! 10, but optional in Grades'

v;11 and 12, Intramural act1v1t1es,3organ1zed by the physical
leducat1on department. were also offered at ]unch t1mes, but
these were 11m1ted because the schoo1 on]y had one ;

-f gymnas1um Informat1on of Phys1ca1 Educat1on retated

”act1v1t1es was d1ssem1nated by the Phys1ca1 Educat1on'

'depantment over the pub]1c announcement (P.A.) system or\by

not1ces put on the board 1n the gymnas1um Due to such ﬁ

/

| smal] schoo] ro]e, there were on]y two phys1cal educatﬂ
teachers one ma]e and one. female and be%ween them tHey had

> to cover as many of the Phys1ca1 Educat1on act1v1t1es as

they could As w1th some other schools in Edmontoh (i.e. ,-"'

'Schoot A) coaches often had to be brought in from outs1de L

to- ensure that each school team had a coach

. dun1or and Senior Team i- Coaches (

Intnoductlon -\< ',_" ;3., o fj
\ : ! ‘ .
‘Due to the shortage of coaches w1th1n the schoo] the -

g1r1’s sen1or team was coached by an outs1der ) who when hes

ystarted coach1ng at Schoo] B in 1976 was the f1rst male to

‘ coach a g1r1 s team in the Edmonton Cathol1c School System
:f¢ The Jun1or team was coached by the female Phys1ca1 Educat1on
"vjvtteacher who had on]y skarted teach1ng at Schoo] B that year

--Hav1ng coached the same team at one schoo] for five years,

2q.

~the sen1or coach had a well estab11shed regular1zed

"?schedule wh1ch was followed every year Due to the schoo]

ES

_only hav1ng an enro]]ment of approx1mate1y 400 students and:
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the fact that there was‘only one gymnasium, the tryrouts for

the sen1or and Jun1or g1rl s teams were .held together Any
players 1nterested in play1ng for the school were expected
to attend ‘the sen1or try-outs. Durxng these try outs, - the r
sen1or coach would pick h1s team and leave the Jun10r coach
to p1oK (from who was left) who she wanted for the junior
team As the try outs were cont inuous, the selectwonvproceSS
used shall be discussed w1th reference to both teams 87
Prellmlnary Stage | | .

| _As w1th the Publ1c School System, the Edmonton Cathol1c

School System_has a rule wh1ch prevents try outs for one

-sport be1ng run\before the prev1ous season had f1n1shed

':_; This rule meantithat the basketball'try-outs could not begin

‘until after the volleyball season had finished. The senior
coach found th1s rile non- sens1cal because although 1t was
supposedly des1gned to protect the students, from too heavy
an’ 1nvolvement in sport he felt that they were ‘the ones whoA
wanted that amount of 1nvolvement and cross- over To '
overcome th1s problem of not be1ng able to hold off1c1al
try outs unt1l the volleyball season was over, the sen1or
coach scheduled pract1ces before school in the morn1ngs
These morn1ng pract1ces were open to anyone who was

1nterested in play1ng basKetball for the school

87 Th1s s in contrast to the. f1rst sect1on of. the .

- discussion’ where because the selection process var1ed
sl1ghtly, the teamf were d1scussed separately
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Stage one
As soon as the vo]leyba]] season was over the.senior
- coach held a team meet1ng to wh1ch any player 1nterested in
ﬂ try1ng out for the senfor” or Jun1or team was invited tp
.atteno Informat1on about th1s meet1ng was d1ssem1nated v1a
the P. A. system by not1ces in the gymnas1um and by the o
physical education staff At this meet1ng eVerybody want1ng
jto try out had to‘f1ll in a form g1v1ng deta1ls of the1r '
basketball experience. The players also'had to write downy
“why they wanted.to‘try out for eithep.the junior or senior
: feam At the:teamvmeeting‘the senior‘coach went‘over team
frules, ‘such as no . excuses for show1ng up 1ate or for m1ss1ng
‘practice. The Grade 11s were also to]d that 1f\ihere was a
uGraoe 10 who_was as_good as they. were; the Grade 10 would
make the[senjor'team, In support of th1s pract1ce the sen1or .
coach said that: | | B '
_It s'not a r1ght to play basketball 1t’s a .
privilege. You've got something to give to the"
school and if someone in .Grade 10 has three years to

give to the school and you have only two, in a way
1t’s be1ng selfish (17:13). '

lAlso dur1ng this meettng he set out his coach1ng ph1losophy
| whtch he re1nfonced by hand1ng out a small booklet o
1contatning'team Eules, quotatiohs and poems. On the frontv
.coveh'of this Booklet was a cartoon of what he has'called a .
"Sehool B Muffie“ (He has'also had thiS'cathOh printeo oh'f
pract1ce jerseys’ for the team) The fo]low1ng excerpts from |

’th1s book]et 111ustrate the coach’s ph1losophy

o,
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Are you‘willing'to‘sacrifice? 3

]

From an unacknowledged source

"Remember thfs your: Tifetime through tomorrow v
there' 11 be more to do...and failure waits for all
who stay with. some success made. yesterday
“tommorrow, you mUSt try once more and even harder
than before , v -
From, Precepts for a Successful Athlete"'
‘"To be a successful athlete, is to be at one with
God. This is so, for it is God who provides the
- clay, leaving you to.do the moulding. It should be
your wish to return fo he who made you, twice the
- talents with which 'hé& blessed you, as, did his
servant in the parable. (Matthews, 25, 14~ -30) To do
less br1ngs shame -on your school, shame on your"
.~ coach, shame on your parents ‘and ‘shamé: on youself
"Determ1ne to succeed, pract1ce with all your: mlght
never forgetttng the . shame of: fa1lure "

.The booklet concludes w1th Coach wohn R Wooden s ’Pyramld

of Success in wh1ch success 1s def1ned as be1ng the resultru

L )

- of self sat1sfact1on in Know1ng that you did your best t

'fbecome the best that you are capable of becom1ng 88 . 1\ ’

Hav1ng outl1ned his ph1losophy, the sen1or coach S

cont1nued to descr1be the select1on procedures to be used 1nf“

'both the sen1or and Jun1or try outs (The sen1or coach

f

.'conszdered the Jun1or team as’ a bu1ld1ng team for h1s sen1or

,"team, and therefore he also Kept close control over who .was

selected for the Jun1or team ) He descr1bed the sk1ll.

statlons that the players would have to go through and told_

e

them that the l1st of who was" to return for senlor pract1ceS'}}

\\\Would be. posted the follow1ng day Al those who were 1n

,
RS
_.._-_—_-___— ______

88 A copy of this booklet was. suppl1ed by the Jum1or team
coach, the senior coach had made no mention of the booklet,
although he did say that they went over the team rules at
the meet1ng , o
e
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o

- Grade 10-and 11 and had not made the senior.team were

invited to attend the junior practices. This meant that if

" Grade 10s and 11s were cut from the senior team they still

had-another chance to make'a school team (the juniors). 'Inf\

this‘sense, the select1on process conta1ned one of the’ )

characterlst1cs of cooltng out’kwhereby an a]ternat1ve (but
lower) status 1s offered to’ the passagee ﬂowever, had any

Grade 12 tried out for the sen1or team,‘and been cut ‘they

.o

‘would have been offered no- such alternat1ve status, and

’therefore the se]ect1on process also contained e]ements of

'degradatton ceremon1es
4§

,""StageTwo',“ I S

Dur1ng the se]ect1ons for the@sen1or team, the coaCh

A3

‘h}ook the fo]]ow1ng th1ngs 1nto cons1derat1on,,f1rstly he :

1ooked at who wou]d be - Petunnlng then he dec1ded wh1ch typel

; of oﬁfence he would run and then he slotted the return1ng
players 1nto the var1ous pos1t1ons At that po1nt nn'the'

'fseason most of the return1ng players had made the team »
iWhen 1ook1ng at the new p]ayers fry1ng out he looKed for h

}'people who who he thought were 1nte111gent who could run

"and Jump, and those who had a hlgh destre to p1ay By giving _"

p]ayers a ’k111er driil 89 the coach tested the att1tudes'

of thevplayers. The att1tude of the player was regarded as .
 being acceptable if they did not ,complam and iF they

- e = -

89 This type of drill is des1gned to maKe the players work

t extremely hard. The perseverance of the players, often
‘against unsurmountable odds is taken to be an 1nd1cat1on of
“their w1111ngness to worK hard. =~

,/>‘
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Trecognlzed the coach’s authority. No matter how gifted a
player may have beén if their att1tude was not acceptable,
they would not make the team. ‘

The main selection ‘tool’ reduired the players to move
“round a number of skill stations designed to test strength
Speed endurancexand the ab1l1ty to shoot baskets from
different positions. A score for each player was recorded at
~each station and the' total scores are rank ordered. This
score for each player was used as a bas1s for the compartson
of one individual wi th another Based uJon these scores and( .
what the player’s overall att1tude was . perceived to be, the
.‘team was selected From a start1ng flgure of twenty six to
twenty- etght ten players were retalned The players had _
‘been told ‘that the next day a llSt wou td be posted of those
belng invited back to senior ‘practices. Those whose names
‘ were not on the,llst were thanked for try1ng out and 1nv1ted
.to try out (1f‘they were still 1n~grade 10 or 11) for the
junior team. o | o - |
- The Jun1or team coach had worked W1th the senior team
Acoach .during the try outs so both had had 2 chance to look
at some of the potential Jun1or players T elve g1rls were
left’?rom senlor try outs but the Junlor coach felt that
'Ashe would bd unable to work w1th f1ve of them due to a
personal1ty\clash ?s the Jun1or team was regarded by the

;the senlor coach wanted on the Junlor t

senior coach as a bu1ld1ng team tHere ere some players who/
gam, so the Jun1or

‘coach had to ablde by h1s'dec1s1on W1th only twelge players
. _ o _
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trying out, five of whom the junior coach did not want to
work with, sha’invited girls from her physical education
classes (whom she knew she could work with), to try out. The
junior coach ran three extra days of, try-outs, as well as
the first one from which the seniors were picked. At first
she ran the try-outs in the same way ae the senior coach had
done, but she healized that theéir ways of running try-outs
differed, so she ended up giving the girls drills and )
scrimmages. Not only did the junior coéch change the nature
of the passage from being highly controlled to being more
flexible, she'also lengthened the passage from ohe day to
three days. | “
Stage three ,

| By the second day of the junior try-outs there were
’eeventeen p]aye;s, and this was cut to tenAplayers by the
next dayt In exactly the same manqer as the seniors, a list
was posted givihg the names oﬁ!those players who were
invited to attend practices. Two of the eight girls cut,
went to see the coach to find out why they had been cut.
" (These girls had played the year before under another ;-
coach. ) The coach told them that it was thewr attitude in
their physical education class for which they were being cut
and:'not so much for their basKetba]] skill. The girls told
dthe coachjthat their -attitude changed after three %.m.
because itﬁwés something they wanted to do. Although the

coach did not agree with them, she gave them another chancé

"and let them both return to pract1ce the next day After the.

.o

~.
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‘“,extra dé} the coach Kept one and cut the other aga1n That

the coach gave the p]ayers another chance 1nd1cates that

f
'“there was some degree of flex1b111ty 1n the status passage
’_The status passage was also repeatable »as one of the
“-Lplayers found out (because she was cut’ tw1ce) ?fwh

The coach dec1ded to post a T1st te111ng the players'

oi*ffwho was to return to the team pract1ces, because when she ”tofl

“'ﬂ]had coached the Jun1br vo]TeybaTl team that was what the

i'*fl[*sen1or coach suggested she do. ’When she had ton h1m that

’"%fi»ghe though that was a b1t con (1mpersona1) he ton heP

]}that was what had to be done On the T1st she thanked a]T

't-the g1r1s for try1ng out but noth1ng was wr1tten about themef.f:ﬁ

:';*;talk1ng to her 1f they wanted to f1nd out why they had been “

'ill.c t Due to her 1nexper1ence at coach1ng,‘the coach feTt

J}"flthat th1s year she had Just been Tearn1ng how th1ngs were

\

n 1;?fd0ne but next year she ant1c1pated do1ng th1ngs more her A

Own way , R _' . ~’ E ‘° ’ . R

A]though the method of 1nform1ng the passagees was

h“ff“1mpersona1 (e g. there was T1ttTe contact betweenfﬁfv'"T"

l”macontroll1ng agent and passagee) there was some contact w1th'tFﬁTT

' ffthe pTayers After the try outs the coach asked one of the

Tt?;;}gers she had cut 1f she woqu T1ke to be team manager The_ﬁv

‘ttetlme as fu1f1111ng manager1a] dut1es The prov1s1on of an

v'3'a1ternate status to an}

gpos1t1on wouFd enab]e th1s g1rT to cont1nue pract1s1ng w1th T

:ﬁfthe team, Tearn1ng more as she went a]ong, and at the same

3,fd1sengaged is one of the archetypal character1st1cs of the f"f‘

‘a

v1dua1 who has been 1nvoluntar11y:f?f,"
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j'_ cool1ng out’ process The sen1on coach cla1med that s1m11ar

. topportun1t1es were open to p1ayers cut from the sen1or team "

Grade 125, but he felt that 1f the1r des1re to play pfhfifj:r.i

'had been h1gh enough the g1rls would have found 1t d1ff1cu1t .
| ”to adJust to such a secondary pos1t1on Other support1ng

7ro]es wh1ch are necessary 1n h1gh school basketba]] 1nc]ude

P
N /

.'l,table off1c1als,'such as score Keepers and stat1st1c1ans »{~j

ﬂi.The sen1or coach had two stat1st1c1ans, a’ sen1or one and a

.7fJun1or one so that when the sen1or one graduated the,d'

’”"?-Jun10P one could he]p traln somebody else In many ways the

"[‘stat1st1c1ans were recru1ted as were h1s players, however,

'“fdthe coach ma1nta1ned that the opportun1ty ex1sted for the

Lt'cut players, 1f they took advantage of 1t

Desp1te th1s opportun1ty for p]ayers that were cut to‘;[jt}d,":

'”f;fma1nta‘n the1r 1nvo1vement w1th the team .1t ex1sted w1th1n

ifa'a closed awareness context the p]ayers were not told that

"J;these opt1ons were open to them unt11 after they had been

= _jcut;fgf.f*“

5 ”fffP1ayers;'thfffdddfftf;f_f;hyhr-girf,iift;ffv(sg;trig}:iﬁs'*':

: ﬂIntnoductlon 5f_]_>"~

As the senlor and Jun1or try outs for School B were run’;rtfyg_

"Has one, the only players who were 1nvo]untar11y d1sengaged

v;tfrom the basketba]] ’scene were those who fa1]ed to make

" the Jun1or team Dnly Grade 10 and 11 91P1$ were CUt from ?51w

. the sen1or team (a11 the Grade 12's that tr1ed out made 1t)

i.wh1ch means that these g1r1s al] had another chance to make f"

:{'a school team A]though these g1rls were not offered anotheps__g"'”
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'L'qstatus (1 e , manager 'stat1st1c1an) they were g1ven ;tlgpsﬁﬁ‘

”u‘another chance to atta1n a 1esser status 1n the same
. .organ1zatnon, Th1s chance to atta1n another status,ta]so SR

, presented the poss1b111ty of repeat1ng an. undes1rab1e'

i h:fpassage to non p]ayers‘

’ataéPrerrmlnary Stage b j_n:5p:g"7; stffb'f"w‘]pﬁuft""h»'

A]though al] 1nterested p]ayers were meant to go to the,f:ttngﬂ

":aasen1or try out only one of the s1x p]ayers flna]ly cut from,

'thapthe Jun1or team had gone to the sen1or try out The others"“

'*ihgknew from announcements over the P. A and from not1ces put

'if{up by the Phys1ca1 Educat1onostaff that the Jun1ors would

'ff*not be start1ng unt11 the day after the sen1ors so they Justf*h"”'h

.-T'of=went to the Jun1or try outs Pr1or to the season only two ofhp S

,ipthe p]ayeps had done any type of preparat1on for the

N“fftry outs wh1ch COHS]Sted of runn1ng,;11ft1ng we1ghts and

_p;SCr1mmag1ng w1th some. frlends Dne of these p]ayers
“ffattrxbuted the low amount of preparat10n to a 1ack of
;:ser1ousness about basketba1] :~]g'[_j,n;,‘pp,pf‘;gt'{'fr(
bv[*nobody that 1 Know on the Jun1or team is ser1ous
~enough to go to basketball camp-—as alot of people =
© ~ who-are on the senior team do--1’d say about half of
. the team went to basketball camps 1ast summer -

“”.(7 86)

",1jThe centra11ty of a passage to an 1nd1v1dua1 may be

Jtﬁj1ncreased not only by how ser1ous1y they take the des1red

o status but also by how much t1me was 1nvested 1n ach1ev1ng

the des1red passage If t1me 1nvested 1n preparat1on fOr the R ,

des1red/passage was as 11ttle as Tt was for most of the
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- g1rTs who were cut from the Jun1or team, the 1mpT1cat1on 1s

:d'that the atta1nment of the status 1n basketbal] was not a

"vfcentral part of the1r T1ves

Stage one and Two

Dnty one of the Jun1or pTayers who was eventually cut

J had actua11§ attended the whoTe of the sen1or s try out One

;»xhthe prev1ous sect1on on th1s form the players had to give

lmof the other pTayers, who was 1nJured and unabTe to pTay at

' ':j;the t1me went Just to f1TT hn the form As was ment1oned 1n-fv*':

o

d»f~t“deta1Ts of the1r basketbaTT exper1ence,:reasons for try1ngn7.7.’f

b?;fout and other reTevant p1eces of 1nformat1on At no po1nt i

":was s1m11ar 1nformat1on ga1ned from those pTayers who onTy'
1attended the Jun1or try outs,_and 1n th1s sense 1t was thef”fjoﬁf’
~ptcoach who was’ in the closed awareness context, not Know1ng;ﬂ<htf.‘

- TT the pTayers deta11s

The Jun1or coach re1terated what the sen1or coach hadﬁfffﬁVﬁﬂ-,T

'ou;htsatd the day before at the sen1pr try outS, that the JUﬂTOP

7f:team was a bu1Td1ng one for the sen10r s, and that 1f % h:ﬁ"ﬂly

v‘_.%tgrade 10 was good as a Grade 11-—the Grade 10 woqu be

sztseTected because she WOqu have 3 years to g1ve to ther“is7tfi-:3

'Z;school She aTso told the pTayers that she was not look1ng

o tf:for sk1TT "so much as. att1tude and not how much ab111ty they

‘-,v-had but how much potent1aT they had The players were ton

f:f»that after the try outs,ra T1st would be posted
- Dne of the pTayers sa1d she feTt the Jun1or coach was a.

'f:icarbon copy of the sen1or one the try out was run in ,[ff"“

ft_ffrexactly the same way The coach ton them she hoped to make

€
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"tthe cuts after the second n1ght but 1t was announced on thek';¢tﬁ'

‘“:P A, that there would be one more try out and that,the l1st_

I

:m'would be posted the follow1ng day As with- the sen1or-coach ;f_

the Junlor coach kept the players in an open awareness

4jf‘context w1th regard to the t1m1ng of events how the passage“o

B}

;‘d}g;Was scheduled ‘and also how they would be 1nformed of who Ll

'7ﬂrhad or had not made the team The players were st1ll unsure.pjffhef(

inghowever, as to how many players were to be reta1ned As has ﬁft-rV

;;been ment1oned before 'most of the players seemed to be- ,4:?j

fof[reluctant to quest1on the coaches, so although they

=Vftexpressed the1r concern to the researcher that they d1d not o
fiknow how many were to be reta1ned the coach was never 27
| v?asked ;;j]t;igt; ft?hhf~-rf t‘tf;;flrgtjf”i;l;*ﬁetjghtgéz
ffTStage Three B O I e e i i

Hav1ng pract1sed for four n1ghts,‘the coach f1nally

3“*,iposted a l1st of those players who were to return to

ldepract1ce Three out of the seven players 1n1t1ally cut

ﬁ_descr1bed the1r 1mmed1ate react1on as one of anger and F

o

Visurpr1se go The othersh although d1sapp01nted at not mak1ng

" ?t‘t felt that the players who made 1t were better anyway’f, o

?fone of the g1rls actually expressed rel1ef at not hav1ng to i
‘*gspend so much t1me on basketball Before one of these gtrls fl

sglooked at the l1st on the board the coach saw her and asKed;ﬁT

ba‘her whether she would llke to be the team manager The coach jyﬁqf“

‘i'f,told her - that although her sK1lls weren t qu1te good enough L

“’v..‘i‘;-.’--—--‘-;--;-v-.-._J—._‘____-_-;, . T

20 One other p'ayer was. CUt but»méde;fhe7teaﬁ;aftenfthf?f,?'"
;'second try out e e R R e



: she 11ked her enthus1asm and wanted her to stay w1th the f‘"
team A]though th1s g1r1 fe]t that she would have been‘

}1extreme1y lucky 1f she had made the team she was st111

.d1sappo1nted She was glad however to«st111 ‘be 1n a pos1t1on
to 1earn more about the game and that had ‘been her reason dt
for try1ng out _t oy 51 ‘Lw ‘[_;t;;\; f“'sf?*5

Two of the p]ayers who were cut went to see the coach

S j1mmed1ate1y to f1nd out why they had been cut The coach\‘t'npf .

; to]d them,.that they had been cut because of the1r ’bad'

"f; att1tude as had most of the others After argu1ng w1th the

| coach for some t1me, these two g1r1s were eventua]ly offered}'

e \gnother chance to try out, and they were asked to go to the',‘

SR next pract1ce Fol]ow1ng the pPaCtTCe one of the 91P]$ made}”'

Hi,é1educat1on teacher thought 1t wou]d be bad 1anasKetball

B t but the other was cut aga1n Th1s g1r1 went bacK to talk:sffut‘

‘rato the coach and thxs twme she was to]d that there were too L

f?jmany people 1n her pos1t1on and that was why the coach could”aﬂ~.'"

%{not Keep her

One of the other g1rls who had been cut or1g1nally alsold*h*-t

tt alKed to the coach and was told that because her attltude

' :wwas bad 1n Phys1cal Educat1on c]ass the coach/phys1ca1

Th1s g1r1 tr1ed to conv1nce the coach/phys1ca1 educat1on

"1},teacher that her att1tUde changed after three p m becaUSe

'/feshe 11ked p]ay1ng basketba]] The coach however felt that
Y
"fthe bad att1tude was due to a- persona11ty clash between her

';and the student so whether 1t was before or. after three :

clbp.m v the d]fferences would st11l be ther‘. In e fect the. +




.

g1r1 was try1ng to convey the central1ty of basketbal]

”her 11fe to the coach but the coach d1d not see that as.,"

o solv1ng theopersona11tyrc1ash, SO - the g1rl rema1ned cut

B att1tude An Phys1ca1 Educat1on were rep]ete w1th

#
The reports from the players who attr1buted the1r.r

'Aifa1lure to the externa] factor of the coach not ]1K1ng the1r'

r .

-,fcondemnat1ons of select1hg a team on att1tude rather than on‘

y'sk111 alone Some of the p]ayers c]atmed that they d1d not ‘
‘gt,know that would be the case but others had stated that the i,;

coach had told them 1t was att1tude and not necessar1ly o

isk1]l that would get them onto the team A state of c]osed

\

-tawareness seemed to surround some of the players (those who
:"'mwere most b1tter at be1ng cut), concern1ng the cr1ter1a for hujf'

'“.1se1ect1on Desp1te the fact that some of these p]ayers

ey

5‘”m1ssed the sen1or coach’s talk /the Jun1or coach was

k*;reported to have repeated many of the po1nts 1n her ta}K at

ﬁf’shithe beg1nn1ng of theﬂgun*fr try outs

Lol

Desp1te the voc1ferous complalnts from some of the :
i

'".;players about the de01$1ons made by the coach the way 1n .
"wh1ch they were 1nformed ra1sed Few comp1a1nts There were

L ‘some suggesttons for mod1f1cat1ons For 1nstance when one“_-3

’tgtrl had been cut from a volleyball team the coach to]d

“'each person why they had not made 1t and she ﬁhought th1s g

.”;‘was much better than 1ook1ng at a ]1st One gjrl suggested'f‘}

that those p]ayers who d1d not make it should be to]d and

e L O
Two of the players felt post1ng a ]1st was aT] r1ght and
tf'-- -1; S \,”,_ e _.,} e

< .

then—a—+1st should be put up 1wst1ng those who had made 1t.' e



/

S 121
~ lel

/

. that'no'changes‘needed'to be made

|

Summary .

- In summary the select1on process used at School B

o exh1b1ted character1st1cs of degradat1on ceremonies’

| 1nsofar as” the Jun1or coach tr1ed to keep the method of

1nform1ng players of the outcome ‘as 1mpersonal as poss1ble
Yet 1t also exh1b1ted characterlst1cs of the 'cool1ng -out’

process, for example when one of the cut players was :
1nv1ted to become the team manager -

The t1metable of the status passage was short

f‘(espec1ally for the sen1ors) although the sen1or coach felt o

that 1t had to be l1ke that so that there would be_t1me to i
work w1th the team before the CAHPER tournament The~‘ |

o structur1ng of the status passage was very r1g1d (espe01ally,

for the sen1or team) 1n contrast to School A, where a

player who did. not appear unt1l the fourth pract1ce actually

: made the team In School B, ,all potentlal sen1or players had;

' to be there on the f1rst and only n1ght or they were not on

the team The Jun1or team schedule, however, was sl1ghtly

‘more flex1ble than that of the senlors, so ‘much so, that twofp,f

players were able to try out for a second t1me _
o The follow1ng chapter brlngs together many bf the'
po1nts ralsed in the d1scuss1on and the preced1ng chapters, o

1n an effort to summarlze the ma1n f1nd1ngs of the study

E Follow1ng the conclus1ons,‘some recommendat1ons for future

try outs are made as well as suggest1ons for future research

‘: 1n the area F1rstly, suggest1ons as to ways 1n Wthh the
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seTecinh prbcess in high school sport can be made less

problemat1c for. coaches and p]ayers shall be made based upon .

' the 1deas of the coaches and players 1nterv1ewed in the
study Secondly, recommendat1ons are made as to the type of
‘,research wh1ch shdgld be done in the 11ght of the f1nd1ngsi

" of thls study



.v‘bthe1r sport's env1ronment The follow1ng research quest1ons

VI. CONCLUSIONS AND RECOMMENDATIONS

‘Conclusions”
'Having chosen the selection process in gir]'s.high
} school basketball, as thé'main/area of concern; this study

focused upon how athletes were 1nvo]untar11y dtsengaged from

o

B were,posed. 1. How was the select1on process structured by

the coachés7' 2. What type(s) of 1nvo]untary dlsengagement
:tprocedure was used?; 3 How d1d those ath]etes who were not.
: selected for the team 1nterpret the select1on process° and

BN

";f1na11y 4 How d1d the dtsengaged ath]etes manage the statUS'ﬁ

' ‘change7 The aim of the study was to taKe the f1rst few steps

| 'd1scuss1on of the se1ect1on.j

towards a- substant1ve theory of 1nvo]untary d1sengagement
from h1gh schoo] sport | |

In an effort to’ tage\the 1nvesttgat1on and subsequent

rocess beyond a pure]y
,descr1pt1ve 1evel var1ous theo t1ca1 concepts were
“employed Chapter v presented a di cussion of the processes'
of 1nvo]untary d1sengagement in relatnon to these concepts
Th1s sect1on br1ngs together, in a moré concentrated'form

po1nts ra1sed in chapter v, wh1ch are e]ements of a

‘substanttve theory of 1nvoluntary d1sengagement from sport

o d1scovered from th1s study

The select1on process was constdered to be an example '

. of a status-passage.»from non,team member‘to team'member. An .

123
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athlete;Who,isvcutffrom a team pxperiences the reversal .of v
‘their passage'nAs‘diSCUssed in bhapter 111, ‘Glaser'and o
-Strauss have 1dent1f1ed a number of character1stlcs and
‘propert1es wh1ch status passages may or may not possess.
Chapter Vv cons1dered those characterlst1cs wh1ch were - o;
'1central 1mportance to this 1nvest1gat1on Th1s sect1on

. attempts to’ summar1ze Chapter v and present a more general
p1cture of the character1st1cs of 1nvoluntary d1sengagement
‘;from h1gh school sport )

The passage of non team member to team member was‘

ih1ghly controlled by the coaches A1l the coaches had a

. try out schedule to follow which was only altered if the

,fcoaches were reluctant to make a qu1ck decision. For
"1nstance, both the- sen1or coaches at School A and the. Jun1or
lcoach at School B lengthened their try- outs because: they
‘,were unsure who tticut from the1r teams Thls flex1b1l1ty,
however, was only available to the controll1ng agents,;the

t'passagees had to ab1de by the rules 1f they wanted to be

_gyselected Of 1mportance to. thls study was the way in wh1ch

coaches exer01sed the1r control to reverse the passage of o
‘Apotent1al ‘team. members to team members by cutt1ng playersA
Concom1tant w1th the ab1l1ty to control a passage was
:the amount of control which the coaches could exert over the
'~state of awareness context of the passagees The passagees
were l1m1ted 1n the1r knowledge of the try out env1ronment
'lby what the coach dec1ded to tell them Glaser and Strauss

l'suggested that an Tnd1v1dual was e1ther in a closed or’ open



awareness context In the study, howeVer some %nd{Viduals

‘ were aware of certa1n things but not aware of others This .~

L s

’suggests that there are two levels of open awareness whach _

would account for thlS seem1ngly sem1 open (sem1 Qlosed)

awareness context For example, all of the coaches 1nformed

’ﬁ,the1r players of details about the try-out such as: t1mes,‘

»5places, number of days. when and where the list wou 1d be put
up, thereby creat1ng an open awareness context (the f1rst

\
level of open awareness) What some . of the coaches d1d not

. do was tell the players on: what criteria they would be_

. selected thereby creat1ng a closed awareness context (the

_second level of open awareness wh1ch was not exper1enced by

,\\‘

some) S o "\\

A closed ‘awareness context at ths\second level
however, ‘was not always due to the controlllng agent fa1l1ng
4»,ﬂo g1ve 1nformat1on, 1t was also be caused\by the passagee )
)'not l1sten1ng, or not even be1ng there when the COntroll1ng
: agent was g1v1ng the relevant 1nformatlon On several\
: SN
- of certa1n th1ngs (i, €. the cr1ter1a for select1on) when in .
‘actual fact, after checK1ng through the 1nterv1ews w1th
ethese players, it was d1scovered that they were not at the -
pract1ce at wh1ch the coach had g1ven ‘the 1nformat1on
‘_ Unl1ke the closed awareness contexts wh1c often surround |
ser1ously 1ll or dy1ng pat1ents (where 1nformat1on about

the1r cond1t1on is w1thheld from them on purpose to

protect’ them)‘ there was no reason to suggest that the

a

\.

S

' ‘_occas1ons, players stated that the coach d1d not/ﬁnform them -

.
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gcoaches withhetd'anyntnformation from‘the players on
purpose; - - _b | | ) ' !

Closed awareness:contexts in the selection process were
'discoveredito'be problematic because they often resulted in
a lack of understanding between,the coach and the players.
The:most common example of this concerned the criteria for

se]ection* some girts assUmed‘that they uould‘be selected
‘pr1mar11y upon the1r ab111ty, and when they were cut because
'-of their att1tude, they exper1enced feel1ngs of anger and
frustrat1on and found it hard to accept the1r new status
Other p]ayers who had managed to ma1nta1n an open awareness
context found the adJustment to the new or forced status
~ easfer. |
' Although the status passagewfrom potent1al team member
to team- member was collective, in the sense that they were
all pa551ng through the ‘same- passage, those for whom the
' passage was reversed (i.e. those who were cut) acted as
1nd1v1duals rather than as members of ‘a co]lect1ve A]so,’
al] the p]ayers entered the status passage voluntar1“y, but
those who exper1enced a reversa]lwere d1sengaged’ "‘ ,}
71nvoluntar1]y Some players expressed re11ef at the1r
passage belng reversed but it was fe]t that th1s was more a
funct1on of cogn1t1ve d1ssonance after the fact than an°
iex1st1ng des1re to have the passage reversed It woutd seem
1llog1ca1 for - someone to enter a passage wxsh1ng it to be

reversed The researcher ‘made the assumpt1on that all those

whovtrted out (or‘entered the passage) did so because they
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wanted to'make the team, and also that those who had that
passage reversed experienced it as being involuntary and
‘undesirable

The extent to which players experienced the pdssage
reversal as undeSirabie seemed to be related to the
centraiity of the passage or the desired status in their
lives. The players who seemed to find the status and
idqptity adjustment the hardest were two of ?he veterans cut
frdm the senior team at School A. Both girls had had several
years experience in basketball and had invested e lot of‘
time and effort in the game. Taking the time and effort put
into the game, as well as the\e;presced enjoyment of the
game as indicators of the degree of centrality, it was
concluded that the attainment of the desired status
(becoming a team member) was of high centralitytto the lives !
of these girls. Qne other con51deration in coming to this
fconclusion was the Way inbwhich both girls reacted when_ they
‘discovered tney had not madevthe team: both were in tears,
went hcme and missed school for tne rest ofrthe day. Making
the team for some of the Juniors was 1nterpreted as being of
,low centra]ity due to the lack of preparation and effort put
into trying out. Some of ‘the juniors did not even express
much interest in the outcome of the try-outs and did not
' rusn_tcisee the list -of who had made the team: one player
_foﬁgot to go‘unti] the aftebnoon. B
K Thewstatue passage lacked any distinct signs which

players could'use,td judge their progress. In general,



players who were cut d1d not antﬂc1pate 1t because of any

5 d1fferent1al treatment they had exper1enced by the coach

. ‘/

T E

. 5y

not sw1tched 1n dur1ng a pract1ce she 1nterpreted th1s as a

o

sure s1gn that the coach 1ntended to cut her . The passage

| 'ﬁ \1tself had cTearTy def1ned stages through wh1ch the

°

passagees progressed but few s1gns exxsted w1th1n each

)~f: stage to 1nd1cate whether they WOqu be successful or not

e The TacK of s1gns dur1ng the passage meant that unTess a

pTayer had for exampTe compared her personaT sK1TT Teve]

w1th those of others, and dec1ded that they were better thanfottr

her own, (and that she woqu probabTy be cut) she woqu bev;F .

A

totaTTy unprepared for be1ng cut Those who ant1c1pated ;5‘
s @} ﬂ i

be1ng cut (hav1ng rea11sed that the1r sK1TT TeveT was not

h1gh enough) seemed to be Tess upset and unsettled by be1ng‘

‘f?q than those who had made the 1ncorrect assumpt1on that

{

they woqu make the team

ATthough the actuaT try out process may be negot1ab1e L

FT”r(i e. ‘a pTayer try1ng to be excused attend1ng one of the f)d':

L

try outs) the outcome or verd1ct 1s usuaTTy non> negot1ab1e -
There was one 1nstance 1n the study where two pTayers
managed to be g1ven another try out by ta1k1ng to the coach :

It was 1nterest1ng to note that the coach stated that she

‘_woqu never do that again because she feTt that the other37

i pTayers woqu not respect any dec1s10ns made by her 1n the e

future She feTt that by aTTow1ng the g]rTs to try out a

second t1me she was admﬂtt1ng that her ﬁ1rst seTect1on had c

PR
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There was" one except1on when a pTayer reported that she waS»f'“'
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f-":fbeen a m1staKe In th1s case the negot1ab1l1ty of the 1uva 'vﬁ\‘ﬂ<

“Vr'passage led to a repet1t1on for one of the g1rls of the j“'

“‘passage reversal she was 1n effect cut tw1ce Thelextent of

;f‘repet1t1on of a passage (or the reversal of 1t) seems to be

”t dependent upon how negot1able the passage is and also on how :'

L between the controll1ng agent and the passagee Most of the

"fggfcoaches preferred to reduce the contact between themselves

fflex1ble the controll1ng agent 1s _ RN
One property of status passsages wh1ch Glaser and

w;~Strauss make l1ttle ment1on of 1s the degree of contact "’f

':band the passagee when 1nform1ng them of who had made the !bp:

'3;fl team ( | they posted a l1st) The coaches presented two

}‘":téaSOns fOP DOStlng a l1st (as Opposed to 1nform1ng the:}’r R

.vi“players pePSOﬂally) 1c”‘S'Ely, 1t reduced the embarrassment S

‘f;fexper1enced by the players, who would have to face the1r

"df1nqu1s1t1ve peers 1mmed1ately after, 1n the chang1ng rooms,htdﬁhgt

| “;secondly, 1t was eas1er for themselves, they d1d not have to,gsd;;

(,face d1straught or angry pﬂayers who were unable to l1sten jf,'

- to reason Most of the coaches sa1d they l1ked the more f_,ti""

lirdpersonal approach of talK1ng to each player, bUt cla1med

':'vafthat t1me d1d not perm1t 1t Instead three of the coaches ﬂ

(from the two sen1or teams) posted a l1st and 1nformed the
fbplayers that they were welc0me to come and talk w1th them 1fg;ﬁf

s]fthey d1d not Know why they had been cut The other coaches-”"”°d“

Zrlposted a l1st but they d1d not openly 7nv1te players to talK B

vto them although in one case (w1th the Junlor team at

f'A;rSchool B) two of the players spoke to the coach anyway



‘,g'Degradat1on or 'Coo]1ng out'° |
| The type of contact wh1ch 1s estab11shed between the

<

4 :contro]11ng agent and the passagee helps to 1dent1fy whetherr'

‘ﬂthe passage is of a degrad1ng nature or of a coo11ng out’;h e

’_nature To recap1tu1ate degradat1on ceremon1es 1nvo]ve the_'
:.ipub11c denunc1at1on of an . 1nd1v1dua1 wh1ch through the o
’“']destruct1on of the 1nd1v1dua1 s 1dent1ty, usua]ly results 1n1'

fthem be1ng forced out o? that part1cu1ar soc1a1

e organ1zat1on’7’Degradat1on tvas a. form of mora] 1nd1gnat1on,5i

”Vt:h1s by 1ts nature very 1mpersona1 In contrast

£y coo]1ng out’ 1s a more pr1vate process when often 1n ‘an ;“

IV’attempt to consote the 1nd1v1dua1 they are. offered an

H,"La1ternat1ve status Usua]ly, th1s status 1s 1ower than the :;iij"

;tone or1g1n811y des1red or possessed Instead Of destroy1ng
‘3s\an 1nd1v1dua1 s 1dent1ty, an attempt 1s made to redef1ne 1t
'5;1n terms wh1ch are compattb]e w1th the new status Rather

Fithan be1ng fopced out of the soc1a1 organ1zatlon,,:

coo}1ng out’ v1a the oFfer of an a]ternat1ve status g1ves

".

\,_t;the 1nd1v1dual a chance to rema1n an: 1n51der 3 By accept1ng;f o

']an a]ternatwve status the 1nd1v1dua] 1s seen as endors1ng

3.the procedures and methods of the organ1zat1on to wh1ch they;df'"

"fst111 be]ong "Cool1ng out"1nvo]ves much more persona]
v”tcontact between the control]1ng§%§ent(1n th1s case the
x°:icoach) and the passagee, than 1s iound 1n ’degradat1on it "
fffceremonles : e v:‘ g ,”} e v, | |
vigt”‘The se]ect1on‘processes stud1ed cou]d not be 51mp]y
iic]ass1f1ed as”degrad1ng orv cooljngfout’;4rather‘each 1i i



,(fprocess was 1dent1f1ed as possess1ng elements of each to.'

o

:'vary1ng degrees, they are not mutually exclus1ve Each

't‘sprocess could therefore be placed on a cont1nuum rang1ng

‘u;from a- h1gh degree of cool1ng out’:(or,, not very f.: .
ftdegrad1ng ) to a’ ’low degree of cool1ng out"(or,_’h1ghly b
‘,:degrad1ng ). Most of the select1on processes stud1ed would‘v
‘falf placed on such a cont1nuum be located Just to the 'low :

,;degree of cool1ng out’ s1de of the m1d po1nt of the :

b's cont1nuum They would be placed thére for the follow1ng

W

ﬁ';reasons In all cases the method used to 1nform the players ‘;"”

”sof the1r status was publ1c a l1st was posted on the

'Vf.phys1cal educatlon not1ce board ot Some of the coaches,_ftif

e ;:however,-as well as us1ng th1s publ1c method of 1nform1ng

4

"Qplayers ; also used more pr1vate methods (character1st1c ofj‘

cool1ng out ) later, to help the players adJust to the1r

'tnew status

- Another character1st1c of “degradat1on ceremon1es Was».u”

‘-ftthe lack of status alternatlves offered to the players 061y17f;;

”t‘ﬁfone player was offered a support1ve role as team manager. g"’

':although the coaches ma1nta1ned that th1s opt1on was always);*

i 5open to the players,,but they d1d not ‘take advantage/of 1t‘

In actual pract1ce, a call usually went out for manager andt"'

‘t'table of1c1als at the same t1me as players were 1nformed of;i

~"g;the try outs, so by the t1me the try outs were over most ofiﬁ‘"

---—--————é-———_—-—

'3,9‘ Had “the list of" names been read out over . the publ1c

announcement' system, then it would have been even- more .

© . public, and therefore closer to the ’low degree of
'cool1ng out""' - , : :
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the pos1t1ons were taken

One of the maJor character1st1¢s of degradat1on

';'ceremon1es 1s the destruct1on of the passagee s 1dent1ty

"To use such a term as destructlon is. rather extreme when'

"rdiscuss1ng the select1on process in h1gh school basKetball

'"The degree of central1ty of basketball to the g}rl s’ llves -1
:~“5d1d not seem sd’great that when the opportun1ty to play was }dtf’

~Nremoved the1r l1ves were rad1cally altered Instead it

'1~gW°U]d seem more appPOpr1ate to suggest that the1r 1dent1t1essff
*rpwere temporar1ly bru1sed so that w1th t1me and perhaps\ ‘f"'
”ahelp from the coach and the player s s1gn1f1cant others,
dthey would be able to reconstruct the1r 1dent1ty and by
h‘ndo1ng so reconstruct the1r soc1al real1ty ' '

‘;jj_Recommendatlons o

From th1s study two types of recommendat1ons emerge

T"those concern1ng suggest1ons as to how the select1on process:fdf
i{may be strUCtured 1n the future (1n h1gh school sport) and
'*_ithose recommendat1ons concern1ng the path wh1ch future.

: H7fresearch in the area should take

In mak1ng recommendat1ons concern1ng changes wh1ch

. could be made to the current select1on processes,\the
"51researcher has acted as an 1ntermed1ary between the coaches
v:and the players The role of 1ntermed1ary has 1nvolved

'1nvest1gat1ng how both the coaches and the players 1nterpretfuﬂh

the same select1on process Part of th1s 1nvest1gat1on was

”fide51gned to el1c1t suggest1ons as to how the select1on

process and in part1cular 1nvoluntary d1sengagement could



'players, w1th the researcher s role be1ng purel'

-fimore t1me for the try outs Those coaches who had the1r

gfggSChool Board rules as to when the try outs began Gften'gicgﬁ,

li should be g1ven the opportun1ty to do so Schools wh1ch have
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: b 1mproved"or made more acceptable : The following

]recommendat1ons, therefore ‘come from the coac es and the

that of a.‘f

gatherer of 1nformat1on ;'A ) “',. o .\\\;. '

"fRecommendat1ons for Coaches

In general both the coaches and the players want d “}

‘fteams entered 1n a tournament wh1ch started two weeks after

hthe end of the volleyball season f1n1shed were restr1cted b an

1 {;thowever, players d1d not real1se that the coach d1d not have«f_-*-

’llfull control over the1r own env1ronment (even 1f they d1d

N

“ﬁecontrol the player S env1ronment) As a result of th1s some =
»-fplayers thought that the coaches only wanted one day or” four

‘:H5; ydays at the most for try outs, and they were cr1t1cal of

th1s Th1s type of structural change 1s beyond the

'7ca?ab1l1t1es of any 1nd1v1dual coacb,er player and l1es w1th
... the School Board’s Athlet1c Assoc1at1on As was d1scovered
!';Showever,‘1nd1v1dual coaches can maKe small adJustments such?V'
:v"as the coach who ran unoff1c1al tra1n1ng sess1ons 1n the ]fﬁl-
l,‘mornlng wh1le the volleyball season was st1ll 1n play

.ld“:f W1th regard to the actual select1on process,.most ‘ |
'»coaches and players took for granted that players should be'rﬁj:~
ilicut from a team ThlS 1s 1n contrast to other schools wh1ch3dv

‘have dec1ded that anybody who wants to play on a school team

L

RS
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"adopted th1s att1tude have st1ll selected a f1rst team but

_.other teams were created to ensure that those who wanted to-':

t”qulay basketball had an opportun1ty to do so 92

Although none of the coaches or players had quest1oned

nvwhether athletes should be cut from h1gh school teams they

'fi-d1d quest1on the techn1ques wh1ch were used In general thef'

"coaches thought a personal approach was useful espec1ally

‘fffor those players who had made basketball a central part ofjﬂ

"ftathe1r l1ves On the other hand exper1ence had taught the

l

coaches that often players would be too stunned and shocked*:
",at be1ng cut that talk1ng to them 1mmed1ately was of l1ttlevt
use. As a result of exper1ences th1s year,‘several cdaches gy

'5:suggested an f1deal' way to cut/players Th1s method

-f1nvolved tell%ng the players that a l1st would be posted and% >

'that the. coaches would l1ke to talK to those people whose

'5uyt‘names d1d not appear on the l1st in a weeK’s t1me vTheff}

J’coaches felt that the Wa1t of a weeK would help cool’ the
l"players down and then the meet1ng W1th the coach m1ght be

"{more prof1table t ,fpffj;@'

| Most of the players were qu1te happy w1th hav1ng to E

'e,looK at a- l1st to see whether they had made the team or not o

'tt93 but they also wanted the opportun1ty to talk to the

lfbfg;coach Dur1ng the tPY OUts the players also wanted to be

‘—_-‘--——_———_————-———4

92- It was one of these schools that the researcher f1rst
approached to be involved in the study, ‘but. as nobody by -
definition was: ~cut from* the team 1t was dec1ded to look

; “elsewhere for a sample.

93 Most had not eXper1enced any other method of be1ng

"sx;lnformed



g
kept in an open awareness context conCerning the length of
try outs and the cr1ter1a for select1on Two of the players
‘ who did: not go and talK to the1r coach afterwards, sa1d that _
they would l1ke to have known why they were cut but they \\\\\
had never got around to ask1ng the coach It seems that a | 7‘,
poss1ble solut1on would be for the coach to arrange a tlme >>\\\
to talK w1th each player about the cuts Al of the coaches‘v
expressed a w1ll1ngness to help 1nterested players f1nd a :
pos1t1on on a c1ty league team so that they could at least
cont1nue play1ng Only two of the th1rteen players cut ‘
,expressed an 1nterest 1n play1ng 1n th Lad1es C1ty League,
but several of the others wanted to pfiy communlty league ;7
basketball) Unfortunately, many of the grrls cut were too

| old for that dommun1ty league team and therefore they had no

other opportun1ty to play basketball, other than on a school

A

'h team Desp1te the coaches concern, therefore,‘the players
they cut were effect1vely left w1th nowhere to play The
\ players who were cut from h1gh school teams were caught by
two th1ngs,_f1rstly, hav1ng been cut from a team the player
_ lost an opportun1ty to learn and pract1se and w1thout
:\.,learnlng and pract1s1ng it 1§kh1ghly unl1Kely that the ld
players would be able to make the team the follow1ng year,‘
}i.secondly, coaches were reluctant to let extra players
| pract1se and tra1n w1th the team because the whole learn1ng‘
process had to be slowed down for the poorer players As a itlu

result of the slow1ng down of learn1ng, the actual g1rls .’,d

‘ selected for the team may not have been able to 1mprove as
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""fast'as they might have otherwise done.
If ptayers“cut’from'avhightschOo]‘team'wére unable to
play”and'learn.eISewhere_it,was unfortunate thatathe schOot

sytem was unable to offer any alternattves ‘One solution may

'jbe to wait unt1] the teams have been selected before ask1ng "

‘ ‘for team managers and table off1c1als Th1s wou]d al]ow

'those who- had been cut an opportun1ty to Keep in touch W1th
e

»fbasketball and st11] be able to learn someth1ng even though ,

it
i

they m1ght no 1onger be part of the feam /Th1s type of

‘ coo]1ng out’ procedure would put the onus on the p]ayer So -

- f»to ma1nta1n the1r 1nvo]vement 1nstead of forc1ng them out of

"the team env1ronment they could opt to stay 1nvo]ved

Reopmmendat1ons for Research

Due to the 11m1ted nature of the study (only Four'

o ~g1r] 'S h1gh school teams were stud1ed); only the f1rst few

fsteps towards a: substant1ve theory of 1nvo]untary
'ud1sengagement from amateur %port can be taken To deve]op ,?
_*th1s theory further stud1es must be carr1ed out

,1nvest1gat1ng the process/of 1nvoluntary dlsengagement from ‘

"aother sports and at other ]eve]s of compet1t1on Future'

4“irmresearch cou]d therefore 1ook at co]]eg1ate teams

'iprov1nc1a1 teams and eventua]ly nat1ona1 teams, for'as it
t‘has been suggested here, the degree of centra]tty of the }v
sport to the 1nd1v1dua1 s 11fe w111 affect Just how £
‘f*undes1rab1e and howg1nyoluntary‘the statusvpassage reyersalj'

¢ -
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Other. forms of-involuntary disengagehent in sport
could also be exam1ned in relation to the work done on
status passages and also cool1ng-out’ and degradat1on
| Such research could be concerned with forced ret1rement
(i.e. dUe to. 1nJury) or a more temporary type of
dJsengagement for 1nstance be1ng subst1tuted (or as many
-coacheslandbathletes-would call it ‘bench 51tt1ng or ’bench'
. warm1ng’) o }if L t --" ':f h/' . : :.)h
| The type of research conducted could vary from a.
rad1ca1' cr1t1que of 1nvoluntary d1sengagement (i.e. why
cut people 1n the f1rst place°) to a more '11bera1’ approach'
t(as adopted 1n th1s study) wh1ch recogn1ses that 1nyoluntary_
‘d1sengagement,extsts and seeks,ways to make the pyocess 1essar
‘problematic for-a11‘1nyo1vedt.Another*approach"cou1d4take
"the pos1t1on of the coach and seek to f1nd more effect1ve
B and successful ways to conduct the process of 1nvoluntary
'd1sengagement | | | j ‘ "
| The way in wh1ch th1s type of research is. conducted

J,'necessar1ly affects the qua11ty of the data obta1ned and

'.hence it a]so affects the usefulness of the data The author L

would contend that h1gh1y quant1tat1ve techn1ques would be

_'of l1m1ted use in gather1ng 1nformat1on on the processes of o

-h1nv01untary d1sengagement Rather a qua11tat1ve approach

‘s1m11ar to the one adopted 1n th1s study is advocated
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- ADDENDUM

”The Research Process K

T~
s

o When worK1ng on any p1ece of research on1y a fract1on,‘
"yof what 1s thought, exper1enced and learned 1s recorded in
:‘pthe fl?a] report Too often, the tr1a]s and tr1bu1at1ons of

"the research process are regarded as’ be1ng 1rre1evant 1n the

2 f1na1 d1scuss1on of resu]ts Yet for the student

T researcher 94 1t 1s often these accounts of’ the research

‘ fprocess wh1ch can be of the most va]ue W1111am Foote Whyte',

T ST

‘.quggested that 1f statements oh the methods of research were

.‘1ncluded dn. a pub11shed report they most often p]aced the

JEut

"Zd1scu551on on'a log1cal-1nte11ectua1 bas1s By do1ng so, he -

",suggested that these researchers fa11ed to acKnowledge that

'1pthe researcher is a soc1a1 an1ma1 Just as. the subJe ts of

the research are (1955 279); C Wr1ght M111si(1961) Wi s of a'_“'t 8

'Hs1m1lar m1nd when he wrote the Append1x "On Inte11ect al

' :i'Craftsmansh1p " to h1s book ”The SOCIologlcaI Imaglnatlon" *

M1lls fe]t that 1t was better to have one account of ho,°

' worK1ng student goes about the1r work than a’ dozen f"
cod1f1cat1ons of procedure by peop]e who hav?,".

;ff1e1d exper1ence (1961 195) M1115 devoted the APP

h’i'nreport1ng how he went about his craft .and in doxng SOt he f

°5Tfproduced an exemplary p1ece of work The fo]low1ng prefatory a’?fwy

icomment wh1ch M11ls uses s one whlch app11es equa]]y we11
1"94 ’Student’ researcher refers not only to unexper1enced
“-researchers, but - also to" ‘the more exper1enced researcher who
"may be us1ng a new or d1fferent techn1que .

.
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'

 to this sect1on y, : '_ *,"j' .

, Th1s is necessar1Ty a persona] statement but 1t is
written with the hope that: others,,espec1aJ1y those
'beginning independent work, ‘will make it less -
persona1 by the facts of the1r own exper1ence
(1961 185) . - ) . . : {

"-In try1ng to make th1s sect1on useful to others I have tr1ed.a
‘to avo1d accounts of ’my nausea amongst the nat1ves ,_but as -
w1th any type of qua11tat1ve research one s who]e 11fe 1s-

'}affected by the research and in turn the research is

affected by one s se1f

,Qualltat1ve Research

S0}

..

“To the~ outs1der -there.is something aboUt qua1ttative"“

“*,research whtch seems so s1mp1e ’“Anybody can observe,

'f:rsoph1st1cated stat1st1cal techn1ques) the more

. anybody cam ask quest1ons, can t they°“ The 1mp11cat1on of
vthese k1nds of quest1ons 1s that the more comp]ex the

,femethodolog1ca1 approaoh to a. study is (1 ev,.one wh1ch uses ft'

' [fsc1ent1f1ca]1y cred1ble 1t w111 be I was rem1nded of th1s

-r‘m1sconceptlon recent]y wh11e d1scuss1ng my study w1th a ;“ “:*

H,‘col]eague I ment1oned that m1ne was a qua11tat1ve study,

.

rthere was a pause and then my col]eague sa1d ﬁ1n an’

'p1ncredulous tone of vo1€e,‘"You mean you have no f'

[;statlstxcs'a ‘ | S ;
In some waysvas qua11tat1ve researchers,}we are our owntv'
'fvworst enem1es, because the research report revea]s 11ttle off
‘;twhat actually happens durlng the research process, thereby

'1mp1y1ng that 11tt1e in fact does go on For examp]e one’
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‘line from a brief description of the methodology used may
"‘read as'f011ow$' "Content analysis‘was used toranalyze'the ,

'data It seems SO s1mp1e,'anybody could understand 1t 'and

yet 1t 1s of 11tt1e helphto someone trywng to do 51m11ar'

research If however, the methodology 1nc1uded the

hfol]ow1ng '"The techn1que of mult1p1e regres510n analys1s

. .was ut1lxzed to generate path coeff101ents (Beta we1ghts)

for an- add1t1ve and mu]t1p11cat1ve causa] model“ (McPherson,

-51976 176) the reader woutd not only apprec1ate the

Qcomplex1ty of path ana]ys1s, but wou]d a]so have some gu1de f

'r"to Fo]]ow 1f a- s1m11ar methodology was. used The a1m of T
“th1s Addendum 1s not to make qua11tat1ve research sound more :
‘comp11cated than 1t 1s, but rather 1t is to present an

di'account of one researcher s exper1ences w1th qua]1tata1ve i

: research

«1vIntroduct1on

ﬁi R you must 1earn to use- your life exper1ences 1nv L
o your 1nte11ectua1 work: cont1nua11y to exam1ne and ‘

"1nterpret 1t " (M1lls, 1961 196)

‘s‘At the start of my graduate worK I had been adv1sed to Keep
,a notebooK and record 1n 1t 1deas for research top1cs As I

"read through my "b]acK booK"dof research 1deas there seemed

Do

‘to, be a. recurrent theme concern1ng compet1t1ve sport My |

over r1d1ng concern seemed to be w1th fa11ure to ach1eve a

'des1red sports goa] -1 f1na11y embarked upon th1s top1c whenf
'tf one spec1f1c 11fe exper1ence seemcu i’ h1ghllght many of thef'

, th1ngs wh1ch I felt were problemat1c in compet1t1ve, amateubpag
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port In'this sense-my-intellectual'work’and life 1
exper1ences greatly 1nfluenced one another, as- M1lls "Ad
'advocates | | | ‘ | |
| When descrlblng the qual1tat1ve research process,
W1seman uses the analogy of a murder mystery (1974) In this
‘mystery the detect1ve (the researcher) starts w1th a few
rclues and quest1ons persons connected to the case As the

k questlon1ng proceeds the detectlve develops hunches and usesrf‘

'“-more quest1ons to: follow Lb these hunches . Soon a p1cture of‘s-”

: what happened emerges and more 1nformat1on is gathered unt1lf

xlthe case is solved ‘and what was unknown is. known . ‘The
L I

“ppurpose of th1s analogy is to 1llustrate the constant

”v1nterplay that exists in. qual1tat1ve research between data o

'7gather1ng and analys1s The analogy wh1ch ‘Wiseman uses 1s

- also effect1ve because it 1llustrates the uncerta1nty wh1ch R

s 1nherentwnn the qual1tat1ve - grounded theory research

process When a grounded theory approach is used the

l"'l‘
»

'.researcher does not have the secur1ty afforded by a gr1or _

‘_ hypotheses The securlty to whlch I refer is. really a mentali”' e

'lstate, the research process can be planned down to the

f1nest deta1l pr1or to embarklng upon the research (thereby o

‘;‘reduc1ng the poss1b1l1ty of anyth1ng gowng wrong) wh1ch '

. gives the researcher some peace of. m1nd Th1s secur1ty 1s‘
i@lack1ng in "PCh qual1tat1ve research In th1s study the
'uncerta1nty of not Know1ng whether subJects would remember.»f
'rto meet w1th me . and of not Know;ng how requ{}ﬂve they would.s~'

be all contr1buted to an uneasy state of m1nd
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”BeforeVGoing Into The Field | S

As Wiseman (f974*318)'pointsfout:‘because there is suCh’

'f<a c]ose l1nk between data gather1ng and analysis, there is

little. organ1zat1on that can be done pr1or to gett1ng one's
feet wet Unl1ke quant1tat1ve research it 1s 1mposs1ble to
A:estab]1sh a deta11ed research des1gn prior to enter1ng the
‘f1e1d 1nstead the me thods of research and analysws in.

"qua11tat1ve research remain f]ex1ble There are some thtngs

ﬁ'.that must be done however pr1or»to any type of research.

‘approval must be ga1ned from those gatekeepers"95 who ,
'bcontrol the access to the research site and subJects .The'f"
_type of research undertaken 1n th1s study necess1tated
m'igett1ng the coaches, phys1ca1 educat1on staff and school
l‘pr1nc1pa1 to agree to the study and the Schoo1 Boards to

g1ve the1r consent to carry out the study. Another
gatekeeper' whose acceptance we often take for granted is

Vthe subJect (in thXS case the ath]ete)’ W1thout the1r

-bcooperatlon there can be no study o ‘

Although no r1g1d modus operand1 can be estab11she%

o

‘pr1or to the abtual research afroughvsketch of the -

methodolog1es to. be used~can be draftedths qualttative

, research beg1ns W1thout forma11zed a gr1or hypotheses, the”j,

- outcome 1s qu1te ‘open,. and 1t 1s the flex1b111ty of the

','methodolog1es which perm1ts thts In th1s study, a

'comb1nat1on of technlques were used (as outl1ned in- Chapter.

-.___.—___—..-___—..__

95 Barnes (1979), dtscusses the types of control wh1ch B
gatekeepers are ab]e to exert
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1IV); but unstructured jnteryiews were,the'main[source'of

information.

In The Field
Stage One _
‘As well as record1ng my f1e1d notes from my

:observat1ons and from 1nformal conversat1ons w1th thet-, N

”"phys1ca1 educat1on staff I Kept A research 1og in wh1ch I

'tr1ed to record everyth1ng that I did concerned w1th the(
_;research I a1so recorded my thoughts and feel1ngs about the
‘”research ' |
To make the 1nterv1ews flow freely 1 dec1ded to
Adtape record each session, but only 1f the 1nterv1ewee agreedc
_to the use of the tape recorder To try and maKe the | |
, tape recorder appear 1ess threaten1ng than it actually was 1
;used one. wh1ch not on]y had an 1nterna1 m1crophone but was ‘
also relat1ve1y smal]. In both;schoo1s (where most of the |
' olayers'were'interviewed):the’physicaT'educat1on staff had‘
gtventme the use ofva ¢1aSSr00mt Although not tota]ly\
onducive'to/creattngla relaXed conversatton (interView)
the c]assroom env1ronment was a]] that was ava1lab1e (1f I
fwanted to. 1nterv1ew the g1rls dur1ng thewr free t1mes after
school) One of the g1r1s 1nv1ted me to 1nterv1ew her at her
*m}home wh1ch I sa1d I wou]d do,\pf we’ could be assured of
'Agett1ng somewhere qu1et to ta]k where we would be
'un1nterrupted Three of the coaches were 1nterv1ewed dur1ng _
’efree,t1me‘at the1r places‘of_work, two agreed to ‘come to the
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BN

i

' un1vers1ty and the 1ast one was 1nterv1eWed in her home. No

.matter how many plans are made to ensure that the 1nterv1ew

. environment which the researcher sets up is condu01ve to

)

relaxed conVersation, the 1nterv1ewees must be prepared for
, tnterruptions._Due(to the 1ndeterm1nacy of. work1ng in the o

-Field' the"researcher must remaln flex1b1e and evén be

-prepared to. reschedule an 1nterv1ew if necessary
| In preparation for the intérview a. l1st of tOplCS to bet

covered was drawn up and th1s list was referred to

’occas1ona]1y throughout the 1nterv1ew to check that nothing
' had been forgotten After 1nterv1ew1ng 1t is a good idea to
.check the tapes to ensure that the quat1ty‘of the recording .

'}sis good enough If it~is not'good enoUgh' then the‘subject

can eas1ly be recontacted and 1ntery1ewed without much t1me

eJapstng The equ1pment should also be tested prlor to each

' session If the tapes are to’ be transcrlbed they should be
.done as’ soon after the 1nterv1ew as 1s poss1b1e ‘From %
_ read1ng the transcr1pts the researcher may get new 1deas as

‘yto what to ask the- 1nterv1ewee After severa] 1nterv1ews

have been conducted the researcher would reassess the |
original 11st of toptcs to ga1n as much re]evant 1nformat1on
about the topic under study as poss1b1e

In th1s study part1c1pant observat1on was used as anv

add1t1ona1 tool, whtch when poss1ble 86

¥

.88 It was not poss1b1e in Schoo] B because the school was
‘only contacted after the try-outs. This situation arose o

because the researcher.had, due to information supplied by
the coaches at School A; expected f1fty to sixty g1rls to

o try- out for both teams, wh1ch wou]d have resulted in a



153

ELIT: served to proV1de background information on the
school as well as‘useful 1nformét1on which could be used
dur1ng the 1nterv1ews ‘From watch1ng as many of the try outs
as. poss1b1e I was ab]e to use these observat1ons to rem1nd
-1nterv1ewees of actual sequences of events dur1ng the
try—outs Th1s was ut111z1ng a very s1mple form of
'_stimulated recall whereby the 1nterv1ewee was prompted by ;h
he1p1ng them to remember precise s1tuat1ons
Every opportun1ty was ﬁaken wh1lst I was in the f1e1d

97 to ta]K to other peop]e who, a]though not 1nt1mate1y |
| nvo]ved w1th the select1on process, were able to make my
;, p]cture of/the_research sett1ng more complete. /
‘Stage Two

: As the research progresses, a wealth of data begins to :4

‘i‘mount up,.as 1nformat1on 1s col]ected from a var1ety of

o sources If too much data are allowed to accumu]ate w1thout

any pre11m1nary ana]ys1s, the researcher -faces an
1nsurmountable task once all the data have been cotlected
W1seman (1974 319) suggests that there are two quest1ons |
which researchersyshould ask- as they co]lect the1r data
if1rst1y."What soc1o]og1ca1 concepts does a p1ece of: act1on

‘f or some depthﬁ1nterv1ew mater1a1;suggest? and second]y, “In

..-.____..—__.-__._-..—_

96 (cont’ d)samp]e of - approx1mate1y th1rty g1rls Quite:

- unexpectedly, the final sample only amounted to seven

" players and so another school was qu1ck]y contacted and

. another.six subjects were contacted - -/

- .97 Thig ‘refers not only to when I was actua]ly in contact
~with the subJects, but also to. that time in my life.

~




and th]S sect1on deta1ls how I analyzed my data us1ng

‘adaptat1ons were made to Turner s methods, in order»toimake.st“

anaTy51s eas1er l
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'what parallel areas of social life are'these concepts in

operation?’ .In these earTy'stages of‘anaTysis,‘it.is
essentiaT‘to‘begin to”make’notes‘ot ideas or questions which
hegin to emerge‘from the data. To avoid ending up w1th a
pile‘of‘notes scribbTed on odd bits of paper, they could be

grouped under head1ngs of e1ther sociological concepts or

perhaps in the temporal order of events

g ,\ g

¥

After Be1ng in the F1e1d o :

Onc’ all the research in: the f1er has been completed

'the task ahead of - anaTyz1ng the data may seem daunt1ng In

th1s study the method used to ana]yze thekpata was that of
grounded theory (out11ned 1n Chapter V). Of greatest help

“1n th1s.study was an»1nformat1ve'art1cle by Turner (1981}

techn1ques similar to those suggested by Turner - Several

the hand11ng of my data§§a51er The foTTow1ng sect1on;t;

descr1bes the e1ght stages of data analys1s sugge“ ed‘by'

Turner.

<transcr1pt1ons were then d1v1ded 1nto two groupsgt ‘

s

the pTayers and those of the coaches .Each transcalp;1on was
e _\& et

g1ven an 1dent1f1cat1on number and .each response\byﬁﬁbéfm‘ﬁ
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depending on‘the length ofithe 1nterview). The first stage
of analysis lnvolved asking. ’What categories or concepts
best descr1be the content of each response" Several _
categor1es may be established before a 'goodness of fit’ is
3 establ1shed between the phenomena stud1ed and the category
a551gned to. it (Turner, 1981 232)
| Each category label was placed at the top of a five by
leight inch 1ndex card In the top left hand corner of the
.card the. category number was placeg often more than one
category‘card is needed and‘I numbered the cards as follows.
5, 5.1, 5.2. etc.: Belowvthe‘category'label each relevant )
' entry was placed on a new line. Each newvline beganfwith the
number of the 1ntervjew‘and the response numberf(i.ef the
fifthlngsponse,in the flrst,interyiew’would be represenied‘l
bylltSl.followed by a brief description o?‘the_ghenomena. At
the end of . each l1ne (by the r1ght hand side of the card)
cross- reference numbers were placed if the phenomena , -
descr1bed related to another category The cross- reference

&

number used was the number of the related category card. The '

rﬂk*categor1es which were created followed the temporal flow of

the try out. For 1nstance the flrst few categories were of a
demograph1c nature, deallng w1th age grade and school

. *‘attended Latervcategorles concenned soc1al1zat1on into

) basketball and ‘the 1nfluence of the individual's peers upon
part1c1pat10n Where one category had a l1nk w1th a prev1ous

one, a cross reference was. noted on the category card
h

L
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Once each 1nterv1ew had been analyzed 1n th1s manner,

P

fthe second stage 1nvoTved saturat1ng the categor1es ‘This

:f‘resulted 1n further examples of the categor1es be1ng

’f_descr1pt1on of what shoqu be 1nc1uded under that parttcular"'

‘-Tzaccumulated The main reason for th1s stage is ‘to ensure n["‘
‘that noné\of the usefuT 1nterv1ew data 1s"Tost’ dur1ng the _.f o
7:‘Tcategor1zatwon stage Once the categor1es had been saturated

the category cards for each category were gathered and a gTid"/

Q

“deftn1t1on of the category TabeT was der1ved These

lgdef1n1t1ons shoqu be such that they prov1de a- comprehens1ve |

-gcategory Stages four to seven (outTwned in: Chapter IV)

'*”1nvolve the constant anaTys1s of the categortes and the

N

f-;phenomena descrtbed w1th1n them The researcher/shouldk

fgsearch for T1nKs qetween one catego;y and another, and _
“';-fotlow them up At th1$ stage many 1de;% cdme to m1nd and

7h'1t ﬁs aga1n usefu] to make note of these The e1ghth stage"eq

iq

;~1nvoTved maktng connect1ons from the data to ex1st1ng |

gththeoryv Th1s stage 1s the cu1m1nat1on of the prev1ous stages -

ctand usuat]y takes the form of the d1scuss1on in a research

o 7

report At th1s stage, Turner (1981)‘suggests that the 'T}‘ﬁ;fﬂ
'J3.”\emerg1ng theory is TTKeTy to have/a messy degree T

comp]ex1ty but there shou]d st1TT be a cToseness of fit'iﬂ-wT

'_fbetween what 1s presented and what the subJects who T1ved

'the phenomena exper1enced The- messy degree of complex1tyt t:‘;.;a

"tO W) h Turner refers 1s typ1caT of a qua]1tat1ve _’3v¥“-‘- "

fgrounded theory approach InttlaTTy try1ng to maKe -
Trl-connect1ons from the data to/e%ist1ng theory 1n th1s studytfff ;



L was hard because aTthough 1 was fam111ar w1th the ex1st1ng
'; theory, the data seemed to have no order to 1t It was not

qunt11 T had scrut1n1zed the data (by ca

fpatterns began to emerge wh1ch made'

- connecttons:w1thvex1st1ng théory.

' D01ng the Wr1t1ng T ‘M:.Ay .&' - f:_' '(fffl~'“
"Is the data va11d7 S ".
The nature of qualttat1ve research does not perm1t us"

fzto run a ser1es of stat1st1cal procedures to f1nd out T‘

tu/ a;~fwhether the data arelvaT1d and rel1abTe VaT1d1ty and

el1ab111ty are 1nter reted d1fferentty 1n qualltat1ve

f'121ng them) that e i

' f-tstudles The follow1 a are the ruTes wh1ch one researcher ,]Gp!v

.(steman,_1974 326)7Works by (and wh1ch I fr1ed to emuTate”'hy
,,‘” thTS study) | b : i | ‘- “" L
"7T1 Assume _at Teast~at ftrst that no one 1s Ty1ng.

2:. If you must cho se. between an off1c1aT s story and that S

J of an, 1nd1v1duf1 (that 1s,'1nst1tut1on VS, 1nd1v1dual)
most TtkeTy tve 1nst1tut1on 1s not be1ng totallywhonest:,.‘fi
1}31 There 1s noth1;g that happens or that peopTe teTT you

"about that” oesn t make sense . It 1s part of the1r

(

PR i
. e

- T1ves They1¢h1nk 1t maKes sense It;ts:up,to you_to,fp

. \

“;' maKe soc1oTog1caT sense of 1t

- 4 Assume that human be1ngs may not be very smart in. the

3

‘ dec1s1ons they maKe but they do the very best they canfi?i
'5 There is. usuaTTy noth1n§ that peopﬁe teTT you that you

w1TT see (1f 1t 1s w1th1n the research top1c) that 1s \

LR ,"-.'.u":‘" o L - = R
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truly 1rrelevant to your studyumﬁ” | _
6 There is'no such th1ng as the absolq&e truth All the'?
| mos t ob3ect1ve researcher can report”1f h1s [or her]
“'f'verswon of the, act1ons and dec1s1ons of others and how
they see’ the1r WOrld ) : | N | |
Alfred Schutz establlshed several(postulates for sc1entﬂf1c
| l1nqu1ry,vone of whlch is the postulate of adequacy By th1s;" N
'nhe meant that the people who were stud1ed should be able to'»b
‘?recogn1ze the1r world 1f they read the f1nal report |

h. ;(Phlll1pson in F1lmer et al 1972 119 164)

‘*rfls the data s1gn1f1cant°
| At the ehd of the research process,-a dev1l s advocatelll
fdmay say,‘"So what of what use are your f1nd1ngs7" ‘Thétf

”st1gn1f1cance may l1e in var1ous th1ngs F1rstly you the

:-,researcher may have ga1ned a’ lot from do1ng the study, bOth&-_;
‘lfpersonally and academ1ca]1y, and 1f 1t arose out of lwfe r.f
;ﬂexpér1ences, it may affeCt your act1v1t1es 1n the future

aSecondly, the subJects, through be1njtf%volved 1n the studyh&-

fmay have 1ncreased the1r awareness of what they do dur1ng _;\

“’fthe select1on process Th1rdly, 1f commun1cated the resultsi

maylhave,some 1nfluence upon coaches and players 1n other

sports;t 1nally, the development of theony may enhance the

studyyoffother ‘areas. of soc1al l1fe B - B
- Th

?731gn1f1cance of the f1nd1ngs can,.to some degree,Z t~h\‘tl“
vbe meas'red For example, the 1mpact that the f1nd1ngs hav

] 7.h subJects and other 1nterested persons in other

N "l
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"'v'dports can Pe determ1ned (1f the 1nformat1on has been

-:fcommun1cated i. e. v1a publ1cat1ons) through d1alogue It 1s\

©

’tvonly throudh commun1cat1on W1th others 1nvolved e1ther

' pract1ca11y or theoret1ca11y, that any. area of study can

deVelop For the researchen\ a study 1s very rarely o

’ comp]eted because the process of development and”ref1nement

iof both methods and theory cont1nue through the researcher s



