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.pThe primary purpose of this study was to investigate the | ,n"‘

theony of self-actuafization and person discrimination as explained by

Carr. (1965) A secondary function of the study was to ascertain if

Q.

relationship between healthy growth as defined by Haslow s (1962. l970)

.there was A progressionﬁgn healthy growth and/0r person discrimination '

From grade nine students to grade eleven students..

Specifically, healthy growtp«scores as measured by the Personal _‘V

T " "Orientation Inventory (Shostrom, l963) were correlated with person
' W,
;discrimination 'scores obtained from the Interpersonal. Discrimination
_Test (Carr, 1965) The influence on the test scores of grade level, .

intelligence and sex was studied.- o

o The sample consisted of ll4 schoal students from a city High |
: 'School and two Junior High feeder Schools. A total of 34 High School
S 7students and 80 Junior High School students was involved

The major hypothesis of a positive relationship betweeh~healthy :

, ﬁ@ :~w ‘ | growth and person discrimination was not confirmed. An exanﬁnation

'1-of the raw data indicated that the students established a "set" in

s ‘ responding to the items on the IDT Thus, the validity of the T was )

e questionable. The pattern of responses dﬂ”the two. grade levels

:;_ | indicated a more developed awareness of self on the part of‘the grade
i eleven students o .i;f_ o f)zf;ﬂ,"le T ;T.'l R
> . R T R IR A

{

AR AT A e exvected msressfonfnscomfn healthy growth and person

13
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Tﬁi d1scr1m1nation was: ot obtained In thct the POI mean. scores 1nd1cated
~T,a regression on the part of the grade 1 students. This finding was

. discussed in relpt1onsh1p to the theories of Maslow (1962 1970) and
 Dabrowski' (1954) R |

Intelligence had a vanying effect on the test spores dependent

' upon the sex and grade level of the student. The Pg} scores were

| K definitelx affected.by the lower 1nte111gence levels.‘ The  IDT scores

\were affected by both 1ntelligence and sex. ‘An jnterrelatjonship;exists

here that needs further 1nvestigation.,_v
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*-,‘vhif criteria hyénhi |
‘ = »,e*St"dfes ShGW positive grouth being increased but the .ch.‘

-

psychopathology in the mentally ill The Blair Co fission ‘on Mental
Mealth in the Provinee of Alb fta (1969) recommended the following |

change of direction, "There?; ould be a shift in emphasis from

’ﬁathods of cure to methods of early discovery\\aiagnosis and prevention _5f"
| (p. 137) e

‘{J:."

In the field of, psychology, the theory of\self-actualization
developed hy Abraham Maslow (1962, 1970) is a forerunner of the above f
trend Maslow postul'tésla thedretical framework within which positive

psychor091Cal growth may’be studied and encouraged Research has

jj centered upon healthy growth as an outcome from sensitivity training R
(Guinan and Foulds, 1970 Culbert, £lark and Bobele, l968) codnselling \;y\

N
(Foulds, l969, Shostrom and Knapp. 1966) and group discussions (Leib

and Snyder. 1967 . The research mentioned doe5>not eﬁtablish tﬁe \»%a

il 'cﬁ-an operatidnal definition ofapositive growth can be \

| i_? variables involved are. not differentiated

oy

/



‘ important variable associated with healthy grouth

e e
. N

.o "
! o

P

¢lt is the présent nriter's belief that the model of person
percgption by John Carr (l965) gomplements Maslou s theory. Carr
explains the stagﬁi‘of discrimination in. perception coinciding ‘with

0

: healthy growth and development._é_f:r _'3" ) 'e"“‘;‘ ;;
\ The purpose of this study is to determine if there is

- and/or person perception. ”i ;ﬁ?”__ﬁi‘”' :

g ‘..;\’

% N -
cbrrelation betueen healthy growth as defined by Maslow and person

tperception as defined by Carr. A significant level of correlation '
wbuld add credenee to the direction suggested hy Maslow and‘assist3 )
in the fbrmulation of an operational definition of positive growth.

A second concern of this study is to determine if’progression »
toWards healthy growth anglor person perckption is evident between
Junior High School students and High School students. YA

L’ B 0.

As an auxilldary, i(!ijhigence and sex differences is

investigated to determine if they correlate with healthy growth
¢ L iy '

2

evli

N

Chapter two provides an outline of theory and a. review of

's€l current,research relevant to this study.. TQ"f{j”
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LY A CHAPTER I

~flheory and Research

-~

Mental Health o N : s .

. Positlve VS Negative
- In this chapter definitlons of mental health and in particular
?Maslow*s theory.of self-actualizatlon wlll be reviewed. Maslow s
~incorporation of person percept1on will then be correlated with Carr 3

theory Bn person perception to establ1sh the1r interrelationship.

The concept of mental health has been as variable as the number

,ﬁ of. psychologxcal theor1es 1n vogoe Hﬁstor1cally the basis of mental
health ‘has followed the medical mojel ot Physical health whereby an -
absenCe-of d1ff1culty or- deV1atlon means "good health." The philosophical

x?,backgnound has been that man faces a cont1nu1ng struggle to maintain ’

v‘.

J&r
an equillbrium within his mental Sphere and any failure to ma1nta1n
this balance brought wlfh 1t psychopath ogy. - Probably.the greatest

‘ytxﬁinfluence in th1s d1rect1on was. Sig dwFreud'(l938. 1952). He saw

"the harmdn1ous and opt1mal blend1" ‘of the diverse elements of the

, mental apparatus that*gylminates i optﬁmal function1ng (Freedman

/‘and Kaplan, p. 256, l967)" as an 1deal almost 1mposs1ble to attain.

The organ1sm str!veS'!o keep its head above water “and any fallure
A i%oi \.‘:(v‘ :

means su?merglng or drown1ng in 1llness., R

:‘»_ﬁ

A not1ceable trend away: from the- physiolog1cal and negat1ve mode]
R

was- influenced by:?he ex1stent1al1st philosophy which encompasses the
- works of theor1sts such as Abrakam Maslow (1962, l97Q) Car] Rhgers
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~(1961 1969), Erich Fromm (1941, 1955, 1956). Frederick Perls (1951, 1969),
K. Dabrowski (1964) The difference in approach is not a negation of
’psychopathology, but rather a belief that man is naot only capable of,.

but has a positive tendency'to grow and develop. Mental health in this
positive sense implies a progression, a moving forward; therefore, term-
inology such as self-actualization, growth development becoming,

realization of potential and self-discovery has evolved

Dabrowski (1964l defines mental health as "theidevelopment of ™
personality toward a more elevated,hierarchy of goals set by'the
personality ideal. 1In this definition, mental ‘health means the- continual
striving toward further personality development £p. 124) " Man
possesses a developmental instinct, that is, a tendency to go from a
- lower level of development to a higher one. Before proceeding to a
rhigher level man must go through a period of dissatisfaction‘w1§h and
consequently a breaking down of his existing psychic structure, which he |
terms disrntegration Man may then proceed to a secondary 1ntegration at
a higher leVel The ensuing conflict and 1ts symptoms of anxiety and »
‘psychoneurosis are necessary and even p051t1ve signs of this potential L

r

: development

Maslow does not recognize di51ntegration as a“ necessary p of growth

and views it as’ foreign to the growth of the self—actualized person, }i'
However, Maslow would agree that the conflict and its symptoms can

. lead to pOSitive results and pain and suffering involved can be

helpful to the development of the person in the stage of healthy
“growth He asks, "Perhaps adJustment and stabilization, while good

B

HRERL T R U,
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because it cuts your pain, is also bad because development toward a

higher ideal ceases (p. 6, 1962)?“ | o - o

The common denominator amonguthe positive_theorists is thatAthey
view man as progressing toward the ideal. He'islnot a stagnated.nor'
an immobile organism, but has a force within him whether it be called a
drive, an impulse, a tendency or an instinct, that motivates him to -

strive for a higher‘ieVel of’functioning.

Maslow (1962) cal]s’this'motivating force a "tendency to growth
(p.21)," an_ﬁimpulse to growth (p.21)" and-finally states “we Just don't
know enough about'growth yet to be ‘able to dEfine it well (p. 22)."
Dabrowski (1964) ca]ls the force a "developmenta1 instinct (p. 2) " Rogers
(1951) in referring to this positive progre551on says, "The organisin has
one ba51c tendency and striving - to actualize, maintain, and enhance
the experienCing organism (p 487). W Although the terminology differs,

a]] the theorists posit an internal force, innate to the person, motivating
to growth The fo]lowing section will outline menta] health in the positive

o direction as proposed by Mas]ow.

'Maslow S Theory

Although generical]y postuiating a progressive force w1thin ‘the person,
theorists do differ on the 1nterna1 mechanisms by which the organism
accomp]ishes the task of growth The common denominator of a progression

. toward the ‘ideal is present, but the means of attaining this goal differ.

Maslow theorizes that man Strires toward the idéai by need’

gratification. Man s 1nitia1 basic needs are physiological (hunger and

A\

~<(j\_\7>‘ ~ thirst). If these needs are not gratified at 1east to a m1nima] level



they become all encompassing and the oniy concern of the organism is- -
their gratification If these needs are satisfiéd at least to a certain
level, needs of safety then emerge and become prominent as the prime
motivators Upon receiving at ieast the minimal amount of gratification
these safety needs are fol]owed by the beiongingness and love needs, |

"and these in turn by the esteem needs.

A1l the above mentioned needs are termed deficiency motivated. Ifmav
' they are .not Satisfied to a minimal level they become the primary i
motivators of the organism. These needs are dependent on each other in
that satiation. of the lower need ieads to the emergence of the next need
in the hierarchical order. They follow the prescribed hierarchicaJ order
" both in emergence and in receiving gratification. however, they are not
'exclu51ve, as for -example the lower need may be gratified to the extent
- of 25 percent at which time the next need emerges to be gratified at™s
percent. The neéds are also in a hierarchicai order in regard to their
.diminishing potenoy. Thus the phy51ological needs are the most potent

" The safety needs are 1ess potent than the physiological, but more potent
ithan the belongingness and love needs and so on in their prescribed order ////

The' higher the organism is in its growth, the lower the potency of its -,//

| needs. For- Maslow, increasing need gratification brings increasing degreeS/

of psycho]ogical health N

-

‘ Maslow takes his theory one step further. Gratification of the
deficiency motivated needs Jeads to the emergence of the need for

,“self-actualization., This is a growth motivated need wherein the organism

e



'

strives to fulfill its Capacities or potentials.. There is no striving :
”to,fulfill a deficiency, but rather a striving to bring to\truition

_the potentialities of the- organism This is the culmination of the road
to positive mental health as the organismris in a state of psychological
'health It is not a state of equilibrium. Lutlrather,pleasurable

-

"striving with peak experiences

| Maslow states that no individual ever really becomes self-actualized
: but is in a state of ‘becoming. Nevertheless, he uses the term self- |
~actualized person to describe a person who has gratified his deficiency |

| 'motivated needs and whose actions are- governed by the grthh motiyated
A“need of self—actualization Although the term self-actualizing_would'

seem more appropriate, Maslow's terminology will be utilized

After previewing three thousand college students and finding one
subJect to meet the necessary criteria. Maslow reserves the state of\\\

self-actualization for older people. For other Subjects proceeding

. towards the goal he uses the terms ”healthy growth (p 184, l962) "

growing well (p l50 l970),“ and "good ~growth- toward-self—actualization '
(p II, l970) "

‘ Shostrom (1963) developed the Personal Orientation Inventory as a
‘“‘measure of Maslow s self-actualization. He relied heavily on the -
writings of. Maslow and other positive theorists for his items. Since
o Shostrom s inventory will be utilized in\this study it will be discussed

- at greater length in Chapter III

. \\
N N

§ﬂ!!!!3£ ;
In this study mental health is viewed as a progression running along

( .
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: ‘arcfn)inuum. The moving force, innate to the person. makes the organism
strive for the upper end of the continuum. Conflict and its resulting

behavioral symptons may or- may not. be present. and if present’ may bea
sfgn of future growth The model of Maslow S need gratification theory

implying that increased need gratification brings increased psychological

: health will be adopted Following is a more detailed evaluation of

Maslow s theory to determine how this psychological health may be brought‘

3

abOL“- r .t ' ‘: ,m‘

«

4ychoiogical Health How It COmes About

\\ Coping and Expressive Behavior ' e

«
\ Maslow (1962. 1970) maintains that any change which takes place

towards healthy growth is centered within the individual It is not a |
matter of how the person deals with the environment that makes him

healthy.°hut rather it is intrapsychic This does not negate the inter- '

action between the person and his environment, but emphasizes that the

person is healthy within himself

In order to explain this phenomenon, Maslow draws a distinction

between coping and expressive behavior. Coping behavior is "the organisms

interaction with the environment. It is the pur sive behavibr of the

person whereby he has a goal to attain such as wal ing to the store or.

going to bed. The organism is motivated to do sométhing and the external o

. environment is an intergral part of the accomplishment The environment
' supplies the means to the end and is often itself changed by the action
of the person seeking gratification of needs..: : ‘

-fExpressivefSéhaVior;ﬁs'a‘mirror'pf“the'internalfstate:ofjthe'




_-as the Rorschach Test Maslowrdeems expressive behavior

‘jhe reached gratification of his needs and proceeded into the realm of

- B person can fulfill‘his needs with

‘ ‘organism.‘ It does not necessarily have a purpose nor (oes it have to
-‘accomplish anything._ It is, in 2 sense, a symbolizatio of the 1nner :
Astate of the person. Examples oﬁfthis type of behavior are how a person

’walks. his manner of sdeaking or his responses on a projec ive test such

'; of the self-actualized person..'

A person would use mainly coping behavior to satisfy his needs. As

ks

iself-actual ation his behavior would become more expressive., Since this |
study evaluates students developing healthy growth coping behavior~will be a
' the primary focus The distinction is important because if the behavior

was primarily expressive it would be measured in a more subjective manner,

o~

Imgroving Coping Behavio o

The discussion to this point would imply that two factors are

: necessary to improve a person s coping behavior and thereby increase

whis health

A . o

First an improved knowledge of self is necessary so that a person

L;'will know what level of need gratification he has achieved and what
llneeds he is presently seeking 1f a person has a good knowledge of self
'he will know what needs, for example the safety needs, are the primary
' | motivators og his present actions. Hhen he has fulfi lled the safety -

; needs. and knows it, he. will strive to fulfill tbe next hierarchical
A 'nedUs of belongingness and love Simply stated, he knows what he needs.

Second. an lmproved perception of rea 'ﬁy is required so:that the

i sfiers rather than a jy:

———




| as satisfying. but in reality is not will only be detrimental to s
‘h.:fprogression in healthy grouth. ‘ '

_ .meroved Self-Knowleqi_
_‘;i}meroving the healthy growth of an i"d1Vfdua] ﬁﬁé}"“

'fireal self and via basic-need-gratification rather
'(p. l08) " He goes on to say, ”Self-knowled':“

‘J:"f:self 1s an essential'component in brﬂngfng, bQ"t improvement '“F

- "‘ ;\ . o “ , A . . ‘ R B X . )
AR A A N A : .

R N o o 10
e SRV T I R |

»v v‘g FR AT .
misperceived satisfier. For example. in orderqto'fulfill the need for
loVe the person must be able to perceive the elements of his environment

”"’5that will fulfill the need Striving after a satisfler that is l"""cewed

This is confirmed by Maslow s (1962) list of clinically observed
characteristics of a heelthy person. These are ‘

1._ Superior perception of realfity. =

2. . Increased acceptance of self of others and’ of nature, -

3. Increased spontaneity. . . ‘ -

4. .Incpease in problem-solving., .

5. Increased detachment and desire for privacy. o .

6. Increased autonomy, and resistance to enculturation. :

7. Greater freshness ‘of appreciation, and richness of emotional
~ peactfon. , .

8. Higher frequency of péak experiences. '

9. ‘Increased identification with the human species. . ‘ ‘
~“10. Changed. {(the clinician would say,: improved) interpersonal '

. .relations.,
“11.". More democratic character structure.. .
12. Greatly increased ey eativeness. K
13. Certain changes in :he value system.ar(p. 23)

He- places particular emphasis on thﬁiftrst two qualities being inherent o

in the actualized person.

followed for
$, “the best

*hslow (1952) is definite about the di

path to. this goal for most people is via achieving i.:uéty.‘a strongh

=4

7ascetici$m 7

'théﬂmajor

- fpath.of“self-improvement, though not the only one (p. 156)3'

Dabrouski (l954) would agree With Maslon that the kn'”' doé




R _ states..

says, "The basic condition for self-education is’ the possession of a

' high- level of self—awareness. namely. the ability to recognize the o
state of one's internal environment (p 120) " Thus there would seem

“to be a correlation between self-knowledge and healthy growth

flmproved Perception of Reality

Maslow (1970) also posits a correlation between healthy growth and
‘perception of reality. His clinically observed characteristic that the
fself~actualized person has a superior perception of reality'was quoted |
previously {p. 10) He elaborates by saying, "The self—actualized
person sees reality more clearly: our subjects see human nature as it is

and not as they would prefer it to be (p 156) "

Maslow views need gratification as a freeing process The person

| :in the grip of a need will perceive reality in relationship to that
V‘need Gratification of the need'will free the person from distortions
of perception brought about by the striving for need fulfillment Since
“the needs are of diminishing potency as the indiv1dual progresses up
the hierarchical structure. the higher needs will have less effect on .
distortion oi perception Increased need gratification brings superior ,

‘perception of - reality as well as an increase in psychological health,

COncerning the more - efficient perception of reality Maslow (1970)

- The first form in which this capacity was noticed was as an
- unusual ability to detect the spurioys, the fake, and the .

- dishonest in personality, and in general to. Jygdge ‘people

- correctly and’ effeciently. In an informal experiment with a:

- group of college students, a clear tendency was discerned: for

- the more secure (the more healthy) to judge their professors
more: accurately than did the less secure students, i,e., high
scorers in the S-1 test. (p. 183) - , TR N

T




12

For Maslow (1970) there is no dichotomy between the cognitive
and the. conative needs. There {s-an overlap and an interrelatedness
He explains the relationship in this way:

If we remember that the cognitive capacities (perceptual,,
intellectual, learning) are a set of adjustive tools, which

- have, among other functions, that of satisfactfon of our basic
needs, then it is clear that any danger. to them, any b
deprivation or blocking of their free use, must also be
indirectly threatening to ‘the basis needs themselves._(p 47)

_An examination of cognition and/in/paktgchlar perception will
follow. . - | e |

Perception
" Maslow's Thoughts :

Maslow (1970) postulates 2 ways in ‘which a person can view reality,
whether it be in the realm of attending, perceiving, learning or -
_,thinking A person may_ encounter a new object, person or behavior
as an-unique experience._ The person attends to all the details of
the new experience, examining all the aspects of it looking for the

best solution. This is considered by Maslow to be concrete thinking
| The other way of meeting a new»experience is to fit it into an already
established pattern or to use - the popular phrase, to stereotype lt

| This way of classifying what is new into a typical category, Maslow

fcalls "rubricizing (p. 203) " In this second instance the person '
"‘reacts to the experience with already preconceived notions and places

‘the new experience into an established pattern.

Rubricizing is a process by which a person perceives in an habitual R

- manner. . This manner of perception is typical of the basic need-seeking

!

B person. Such a person is interested only in the aspects of the new
' {
N ;




experience that will fulfill ‘the all important basic needs
on his established pattern of perceiving that has previously fulfilled
4his needs

The concrete thinker is typical of the person who has been freed
from the rubricizing process This individual is éapable of examining
i all aspects of the new experience and can change any preconceived
ideas pertaining to the new pe*ception Consequently, rubricizing is
the starting point of perception and concrete thinking is the ultimate

:»‘goal at the opposite end of the continuum The progressibn from'

rubricizing to concrete thinking is growth Maslow implies a
progression from rubricizing to concrete thinking that parallels

‘ growth from the basic need-seeking person to the set{;actualized person

Maslow s thoughts on perception as: presented above are complemented.

by Carr's (1965) theory -The work of Harvey, Hunt, and‘Schroder (l961)

provide, the basis for Carr's theory which is summarized in the following'

.osmtwn - o R : S

| | | L~
~Basis for Carr's Theory . - o 3

There are several reasons for choosing the theory of Harvey, Hunt,

and Schroder (1961) As suggested by Sawatshy (1959) there is a ‘".
1striking similarity between the description by Maslow of the .
self—actualized person and the description by Harvey, Hunt, and’ Schroder
of the person in the fourth stage of conceptualization - Maslow' s :
v: description of the rubricizer and Harvey, Hunt, and Schroder S first v.

stage also correspond The parallelism of Maslow s growth from. the

13

oy
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'~rrubricizer to'the conCrete ‘thinker and Harvey, ‘Hunt, and Schroder s
"igrowth from the first stage to the fourth is significant.

Notice of a reversal in terminology is required Although the

Z

description of the rubricizer and the person in the first stage are l
| similar, Maslow labEls this person as abstracting. while Harvey, Hunt
and Schroder call this person a concrete thinker. The terminology of -
Harvey, Hunt, and Schroder will be retained The person who possesses
'little discrimination and differentiation in his concepts is classified
' :as a concrete person while the homonym of abstract is applied to an
. individual who has high discrimination, differentiation and integration
o '

’ of his concepts. *_ f T

S The theory of conceptual systems proposed by Harvey. Hunt, and
fSchroder (1961) has as its basis the hypothesis that cognition can -
be viewed as. on a continuum with the framework of concrete concepts at
' the lower end and abstract concepts at the upper end Accordingly
, when a person reflects a relatively enduring pattern of responses he i
A’?is classified into one ‘of four categories or stages along the continuum.‘
”V'Ausubel and ‘Ausubel (1966) confirm the validity of stage concept | Thesev
stages proceed from a category of concrete concepts that allow little
'discrimination and differentiation, to concepts that allow an increase o
ﬂ:‘in both discrimination and differentiation and an integration of these
‘concepts into a functional unity. «fijio‘ }v: _:1_,.:"4o" o

Person Discrimination -

b

John Carr (1965) utilizes the above theoretical framework of four

1]

' stages of development to explain person discrimination. The'degree to -

Ry

L‘v.,.. \

which a person can discriminate between people is viewed along a continuum



"fj degrees of honesty depending upon the situation. There is still little

-5

. from concrete.to abstract concepts. The continuum consists of'four

: stages which will be further elaborated

Nondi!crimination means seeing oneself and others’ as a global
. vmass or one entity about whom all statements could be made equally; for
’,:example. people are prejudiced Discrimination involves a separation
between oneself and others as individuals. It also inVOlv s a separation jv
between others, $0 that all ”people” are seen as individuals to whom r‘-l
fstatements may apply. not apply. or apply to different*degrees. I o
Figure I diagramatically outlines these different stages or degrees
".of discrimination. . i‘ e = ff‘/fu' LT ‘ '

The person in stage one makes little discrimination between self s
and others. Universal absolute principles are applied to all people _

including self ”People are honest“ would apply to everyone including

the.self.,” B B ﬁi,; . f\' ?/.:.. ‘

Stage two functioning progresses to a delineation of the self
K from others. The self is removed from the general standard and is not
}viewed in an absolute manner. ”People are honest" appliesf ZL]1 | :.
'others, “I may be//onest” s envisaged to be a statement of ifferent o
;other-other discriminatioh as all others are lumped together to’ fit a ’::»"Q”;,‘ -
';;general standard Universal absolute principles arL applned to all . .

[ A

ixpeople excluding the self _-1?-_j,15'_'rnr~j_:”;‘,;2¢; Ll F"}f,

BNz BT

B L) R e 1 AR P i ey

The person in stage three progresses.further in that he makes

‘are ‘iewed as individuals rather o
o L o
'fperson is honest. that person S

:JTOtber%other discriminations.:,0§h§

T

mass .

_ For example,

FRE R O o



0 PERSON PERCEPTION ACCORDING T0 CARR

| STAGE T -

Cstee v

.. From Carr (1965) taken from Hunt and Schroder ~. unpubl ished manuscript. o

'1 . .. .
. #
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is dishonest, he is sometimesﬂhonestw” Inclubled ;n‘stage three functioning
&§§ a corresponding ditference:in se]f—other digcrtmination. fhe self
differs from others on an individual basis rather.than as a total
entity. The self, for exemple, is more honest than this person and

not ouite as honest as that person. "

F
’

Stage four functioning is assumed to be a step forward in further
de]ineat1on. but ‘more importantly is an 1ntegrat1on af the d1scriminations
and the d1fferent1ated conéepts. The person can discriminate between
the self and others, and between others, and these discriminations are
.conpatible. The person can discriminate between the self and this person
on the statement of honesty and prejudice and make different~discriminations

, that are integrated into a clear éonoept.

Carr (1965) developed a test oalled the Interpersonal Discrimination
Test as a measure of the variables fnvolved This test gives scores of
discrimination re]atwng to overall d1scrim1natlon, other-other |
d1scr1m1nat1on se]f—other dlscr1m1nat1on and self- d1st1nct1veness

This test will be d1scussed further in Chapter III.

Relationship of Theories.

| .fhe correspondence betueen Maslow's Theory‘of selfFactualization

and Carr's. theory of person dlscr1m1nat1on is so str1k1ng that a loose
' app]icat1on of the stages of person d1scr1mination to their counterpart

in Maslow s theory will be forthcoming..i

)

| Stage one functioning wouid seem to be typical of !ﬁ'\e'-person seeking
thevphysical needs and the safety needs, These'persons require people,

only indirectly as carriers'of'objects to'fu]fill'the:physiOIOgical
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needs. Consequently there would e no necessity to discriminate even

the self from others. The per on functioning in stage two would
correspond with the person seeking gratification of the‘belongingness,
lo;e,land esteem needs in their initial potency. They would view others
.as different from self, but would not see others as individuals, rather
as need gratifiers The person functioning in stage three would be

~ reaching the fulfiliment of the belongingness, Tove, and esteem'needs.
He would no longer need to be loved or have esteem in general, but -

from particular others. Thus this person would discriminate betweenf

others.

" The person in stage four functioning would correspond with the
self—actualized person. Maslow (1954) states (bearing in mind his
reversal of terminology) “It was found that self—actualizing people
distinquished far more easily than most the fresh, concrete, idiographic
from the generic, abstract, and rubricized (p. 205) " The self-: |
actualized person would discriminate at the ‘highest level and integrate

these concepts.

~ Although the above scheme is both téndoos and»hypOthetical*it
does . posit a definite relationship between healthy growth and person

discrimination. The present study will examine this relationship.
Related Topics

Agg, o . : .
Uaslow (1962, 1970) sees self-actualization as a state generally

!

-reserved for older people whereas "healthy growth“ means each person

has within himself the potential for self-actualization. Each person
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’Jbrings Ris potential to fruitlon in different degrees. The: lmpllcation
is that older students should be more advanced dlong the path to
self—actuallzation and thus score hlghgr on a measure of healthy ‘

growth. This will be 1nvestlgated by-reference to the 2 different

'y
£

grade levels.
Thls study 1nvestlgates the effect of the dlfferent grade levels

a

- on. the scores of the Interpersonal Discrimlnation Test also.

Intelligence‘

o Since Maslow (1970) sees the cognitlve capacities as adjustive
tools for the satisfactlon of the basic needs, any serious lack of
1ntell1gence would be a threat to healthy growth. - However, healthy
growth is the fulfillment of this persons.needs and self-actualization
the fulfillment of what he is and. thus. correlation between the healthy

~ growth score and 1ntelllgence would not be expected

Damm (l970) did not flnd higher scores on self—actualizatlon for
“more. 1ntelligent students However, Flsher (1968) found that I. Q.
scores correlated with some scores on the Personal Orientation Inventory.
This seems to be an uncertain area and will be investigated with

reference to all the test scores.

Sex _ . o ‘
Because of the commonly accepted belief that girls mature at an

' earller age than boys sex as a factor will be consldered in relation

| to all the test scores.

.Theoretical Concegts

Following 1s a summary of . the theoretical concepts utillzed in o
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e

this study. s

Healthy growth and good>growth-toward-self-actualization are

synonymous and are defined as the partial fulfillment of the hierarchi-

" cally ordered- deficiency needs. physiological. safety, belongingness,

love and esteem that enable the growth motivated need of self—actualization

to be actualized | " T,

Person Discrimination is defined as the different degrees along a
continuum through which a person compares and contrasts himself and
others with everyone seen ‘as one entity at one. end of the continuum,
and everyone seen as different indiv1duals at the other end.

These theoretical concepts are briefly presented in a preliminary
statement of the hypotheses. It is hypothe51zed that there is a positive
»relationship between‘healthy growth and person discrimination. It is
further hypothesized that there is a progress1on from Junior High to ngh

School students for healthy growth and person discrimination. -

A discu551on of the testing procedures and the instruments used in

.

thlS study follows.



CHAPTER III

4

Sample ‘ '
Students from the Grade eleven classes of a city High Schooleahd

students from the Grade nine classes of two feeder schools were tested
\This procedure was used to control the socio economic background of the
. students sampled The area of the city the school obtained its students

providqd a cross section of different socio-economic groups from |

professional to unskilled.

The breakdown of the total number of students provided sixty two

males and fifty two females.

-

A number of tests,purporting to measure healthy growth were
. considered' The Personal Orientation InventoryV(Shostrom, l963)'was

rfe
v

chosen as. being the most valid andyreliable instrument of healthy growth v
as defined by Maslow's: theory. The theoretical basis of_the construction
of.this inventory was the.writings of the positive.theorists.' |

-

The Interpersonal Discrimination Test was chosen. as the most valid
measure of the discriminations requ1red coupled with practicality of
administration. The IDT is an objective measure that controls for |

Vmarker;reliability. A detailed discussion of the instruments follows.

»ﬂj

The Personal Orientation Inventory 5 ;

Shostrom (1963) developed this self-report inventory to assess the

|

ﬁéit;ggii;u'aj’
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healthy growthgof a person. It is a one hundred and fifty ftem. paired
‘choice. test that purports to measure the attitudes and’ values of,the
: person. It'is a forced choice test that makes a person choose between

a value and its. opposite. ' o . »:‘. o ', Sy N | \

The items were selected on a theoretical basis from the writings

" and research of Maslow (1954, 1962), 'Perls (1947 1951), Fronm (1941,
- 1956), Horney (1937. 1945, 1950) Rogers (1951, l961). Riesman (l950),

May (1958), watts (1951),. Ellis (1962). Items were also clinically |

.accumulated from therapists experience of value Judgement problems.

. The Personal Orientation Inventory (POI) yields 2 main scores ‘called
- inner-directedness (1) and time competence (TC) and 10 subscales., Knapp \
(l965) reports that the I scale is most representative of self—actualization
Damm (l969) says that the overall measure of self-actualization is the raw
. score of T. or the combined raw. 'score of I and Tc There is no.significant |
'vincrease when converted to standard scores. The use of I or the combined
TI and TC: scores remove the difficulties engendered by overlap of items
..There does . not seem to be any benefit to using the - subscales. Ratio B
| scores for the main scores are reported in the POI manual but the manual
does not explaln how'these ratio scores were determined For this study
. the raw score of the combined I and TC will be utilized as the measure of
h healthy growth Inner-directedness is the tendency of the person to act
: or be guided by his own principles ahd values rather than relying on:
:'external pressures. Time competence s the ability of the person to

. live in the here-and-now rather than the past or the future.e,:i“f;'_ \

The test appears to have good cont

Hean

Tf»'between normal', self;actualized andf_;fjh']:ri

ppres. .

’ R ~.‘. v "“'v : t: -
E MR S AR -
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. clinically'defihed (Shistrom, 1964). . It also discriminates between the
| above categories and a ho$pitalized group as hon-healthy (Fox. ﬂ968)
It indicates improvement.for persons undérgoing sensitivity traihing and
for under-achigyers receiving help (Guinan and Fould l970 Culbert, 1968)

> L !

The POI shows promise in the predictive area of personality indicating
who will do better at certain positions (McClain. 1970, Graff. l970) It
has concurrent validity with other tests measuring healthy growth -‘
Eysenck Personality Inventory (Knapp. 1965), E.P.P.S. (LeHay. l969.

. Grossock, l966) It shows negative correlation with the M M.P.I1.
. ‘_(Shostrom, l966) ‘

Reliability is reported in the POI manual, using the test-retest format

Y ' over a one week period and_yields correlations comparable to most personality
' measures.‘ The reliability coefficients for the maqu scales of Time
Competence and Inner-Direction are 71 and .84 respectively. The s
coefficients for these same scales over a one year period are . 55 and - ‘u"
71 respectively. These scores are considered suificient when compared to

similar studies on more established personality inventories. o _
_ L AR : o g o : o )
'- Normative data is given in the POI manual primarily for college

- "y lJ: students, but also included are norms for select groups such as a high
- school group. The POI manual states that this test has been used and 1s

i

suitable for students down to the thirteen year old level

The Interpersonal Discrimination Test S P .
A The mr was designed by John Carr (ms) to measure cognitive L
' i_crimihation in ih°ﬁrpersonal relationships._ This
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<related to how the subject discruginates in his interpersonal relationships

1. overall discrimination, 2. discrimination .between others. 3. dis-

crimination between self and others, 4. self-distinctivenessl

The discrimination ‘task on the IDT . permits the person to compare and

- contrast six persons known personally, and himself on twenty-four
' -dimensions (if there are no repetitions) that are chosen by himself ,he
- subject chooses three dimensions which he thinks apply to each of the persons

he. chooses and three dimensions which he Tikes and dislikes about himself

The subject makes these discriminations by placing a number

'corresponding to the person rated within a rectangular box 6 incheﬁvby

inch He then divides this larger box into as many or as few divisions

'~ as he wishes to correspond to whether he feels people are alike or

different on. these quaHIties Thus if the subject thought that everyone

o was alike on the quality of creativeness the box would look like this°=

i

M s 34 o s

or ifzhe?felt thatveveryone was‘differentwthe_box;would_look like this:

Or_he could have any conbination 1 between ss:




Or:.

| 5dimensions-_,;fff~l"’ »f | "”‘-‘f'ﬁf.ril"' : B?" ff'ef
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The order of the persons within these divisions is not of importance.
The theory behind this test assumes that certain concepts are
more pertinent to the person. These concepts. termed “central" are
defined as the three most frequently repeated or identically discrimin-

ated concepts. This procedure is used to .enhance precision -and in effect

about one-third of the total dimensions are hereby included o

~ The number of boxes into which the subJect div1ded his three most

central dimensions are summed and divided by three to yield an overall

‘discrimination score.

The . number of persons, excluding the self placed in boxes separate
from person 1 are counted on each of the central dimensions.p This |

procedure 1s repeated for .each of the five: other persons. These raw

vscores are totalled and the sum divided by eighteen (eighteen scores) to

yield an- other-other discrimination score.

The number of persons placed in boxes separate from the self are

- totalled for the three central dimensions and divided by three.

The mean number of times that the subJect places himself in a

| separate and distinct box is- scored as a measure of selfqdistinctiveness. .
- Since such placement is relatively infrequent, self-distinctiveness is

. ,computed on the basis of al dimensions instead of the three central
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Test-retest coefficients over one day with an. intervening task
range from .82 to 84 (Carr, 1965). Reliability coefficients of the
test-retest after 2 months range.from .58 to .65 (Carr, 1965). These
figures‘must take into account that subjects are free to choose and
hence alter on a retest the people they use to compare and the

dimensions that they compare on.

» .

The four measures of discrimination are related both by logical
methodological necessity, thus high intercorrelations are expected

These intercorrelations are rzggrted ranging from ,50 to .83 (Carr, 1965).

Validation of this test has been obtained by correlating ‘the test
scores with levels of abstract-concrete functioning Carr (1965) found
‘significant correlations between the mean scores on the discrimination
scores and the conceptual levels determihed by a Sentence Completion Test
Persons functioning at.level three.score_significantly higher on discrimin-
ation than persons‘functioning at level one. These results were verified

in part by unpublished studies (Carr, l970, Holfe, 1972)

The intercorrelations of. the scores within the IDT give support to-
‘the content validity of this test The correlations with the concrete-

.abstract dimensions give support to the construct validity of this test.

 The IDT and the Sentence Completion Test measure the. construct "conceptual

functioning level" Although the validity of this test has not been
strongly proven, it is deemed sufficient’ for the present study on the
above findings {

Testing | _ _ _
Both test uere conducive to group administration and were

!
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administered by the homeroom teachers. The'teachers were given a |
set of directions for administering the. tests (Appendix I) There
‘was no time limit on either test and the students were allotted forty
. minutes for each one, which was suf'icient The.largest class was

‘twenty six students, while the smallest class was twenty two,students.~'

Six of the Junior High students were absent for one of the tests
~and had to be omitted from the study. Three of the High School students
and six of the Junior High students had to be omitted, as Lorge—Thorndike
Intelligence scores were not available fOr them.. Two of the High School
students and four of the Junijor High School students did not complete the
| Interpersonal Discrimination Test For an unknown reason eight of the
bHigh School students tests on ‘the IDT were lost or not turned in. Thus
the: total number of High School students were reduced from forty seven to
thirty four.. The total number of Junior High School students was reduced

from ninety six to eighty.

, Statistical Analysis

The Pearson Product Moment of . Correlation was applied to the test
data to obtain correlations between the scores on the POI and the 4 scores
from the IDT AT test to determine the level of 51gnificance was then

applied to these corrélations with the 05 level of 51gnificance adopted .

~ as acceptable. Correlations WTth the intelligence scores and all the

test scores wefé>obta1ned in the same manner. '

Co

-~

| A one way analySis of variance was used to determine if there was
't{a significant difference ( 05 accepted) on the POI and the IDT for grade

level and sex.



The 0perational definitions and the hypotheses for this study

follow in the next chapter., S : o o

’

)
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Definitions and Hypotheses . 7ﬁ

- Operational Definitions . .‘,f‘j' L 'h‘ﬂA A 'Kriw"

The following terms have been defined theoretically and now will

- be defined operationally for the present study

"ylt' Healthy growth 1s defined ih terms of the combined scores
'of inner-directedness and time competence on the Personal Orientation
Inventory. ;h1‘3 | " | ,' o |
2, Person discrimination is defined in terms of the separate
lscores of overall discrimination. discrimination between others, self-
| other discrimination and self«dis;inctiveness on- the Interpersonal »
~ Discrimination Test | B _Y' ]. _ .”f f ,', . ‘.
, ""f3;: Intelligence is defined in terms of the fuil scale scores on the
_ -:Lorge-Thorndike Intelligence Test administered to the students in grade :z"-t'
The major hypothesis 15 that therg
fzj;between healthy growth and person distrimination.hh

T

:is a positive relationship

Hypothesis I There is a positive relationship between healthy '

lf_,;jlgrowth and o(erall‘discrimination.,-;yf“

HYPOtheSis‘II There7is,a P0sitive relationshipxbe.]i f:fi‘ t




T ;growth and seif—distinctiveness.

i'A-'-gin relationship to both tests. L;:i?f‘f7:?"?7c"(
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Hypothesis IV There is a positive reiationShip between healthy :
It is also hypothesized that there is a progression in scores ff-
o both tests from Junior High School to High School .
| _‘1 Hypothesis V Students in High School manifest a higher 1evel of
: healthy growth than students in Junior High Scheol : ', f ,
Hypothesis VI Students in High Schooi manifest a higher ievel : N
: of overall discrimination than students in Junior High School .
_v‘ Hypothesis VII: Students in High School manifest a higher level
0‘7.:of discrimination between others than students in Junior High Schoo]
‘w Hypothesis VIII: Students in High Schooi nEﬁi?Est & higher levei
.w‘»of discrimination between self and others than students in Junior High
‘,School *f ,T-,'};‘. . f"‘i_ S -"-ﬁ RRR RN AE
- Hypothesis IX" Students in High Schooi manifest a higher ievel
4f}of seif-distinctiveness than students in Junior High School

As an auxiiiary, inteiligence and sex differences were investigated

. te
v



CHAPTER V

Results

Findings .
 The main hypothes1s ‘that there is a high p051tive relationship

between heal thy growth and person perception is not supported.

Hypothesis I IS reJected as there is not a positive re1ationsh1p
’.
between hea]thy growth and overall discr1m1natlon There is a low
negative correlation of -0.111 which' g1ves axprobabllity of .239

vy

(Table 1). : | )

Hypothesis Il is rejected as there is not a°positive relationship
between healthy growth and discr1m1nation between others. There is

o

.a Tow negative correlation of -0.079 (Table 2)

Hypothes1s IIT is re&gg;ed as there is not a positive re]at1onsh1p
between healthy growth and discrimination between self and others. | ;

There is aA]ow negat1ve correTation of -0.079A(Tab1e 3).

O

Hypothesis IV is reJected as there 1s not a pos1t1ve relationship -

o between healthy growth and se]f—distlnctiveness.« There is'a negative

correlation of -0. 178 that approaches s1gn1f1cance (Table 4)

<

E The hypotheses that‘there 1s a progre551on 1n test scores on the
‘POl and the IDT irom Junior High Schog] to High School do not have

' support o o - " o

. o - - G{ 8
I ’ ‘ ‘
Rypothes1s v is rejected .as the ‘students .in H1gh Schoo] do not

‘ manxfest a h1gher leve] of. healthy growth than the students in Junior

BN

- L 0
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TABLE -1
1 4
PEARSON PRODUCT MOMENT OF CORRELATION
BETWEEN POI SCORE AND OVERALL DISCRIMINATION SCORE ON THE IDT

PEARSON PRODUCT T -TEST  PROBABILITY

CORRELATION COFT
A1l Subjects ~ -0.111 -1.183 ' 0.239
Males = 0.139 1.083 ' 0.283
Females | -0.090 -0.638 - 0.527
Grade 9 . -0.089 S -0.791 0.432
Grade 11 -0.182 -1.047 © 0.303

TABLE 2
L.

. PEARSON PRODUCT MOMENT OF CORRELATION
* BETWEEN POI $CORE AND DISCRIMINATION BETWEEN OTHERS SCORE ON THE IDT

£
PEARSON PRODUCT ™ T -TEST .  PROBABILITY . .
CORRELATION v ' . O OFT T
- 4 ‘g;i~ _ _
M Subjects -0.079 Y oss 0400
Males’ ' -0.082 . dbasz . 0.3
Females L | 003 -0.732 PR 0.468 -
| GradeYQ o - h -0.093 o -0.821  0.414
Grade'’ - -moMl . -0.231 0819 |
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TABLE 3
PEARSON PRODUCT MOMENT OF CORRELATION |
1 BETHEENfPOI‘SCORE AND DISCRIMINATION BETHEEN SELF AND OTHERg*Oﬁ-THE IDT

r—sear— et
— ———

PEARSON PRODUCT -~ T - TEST PROBABILITY
CORRELATION " " ot

ATV Subject . -0.079 - -0.8m . 006

Males. 0.3 0.0 0383
'#emalé R, .0.047 - -"0-332' ;" 0781
Grade 9 - -0.08 Lq.ébs» o ;fio.s454 -
Grade 11" . .0.102 ,ﬂ w081t 0.565

TABLE L |
% PEARSON PRODUCT MOMENT OF CORRELATION o
BETWEEN PO scons AND SELF-DISTINCTIVENESS scons oN THE o7 {"

~ PEARSON PRODUCT _'; "\ T-- TEST ~  PROBABILITY .
» CORRELATION Lo " o O,FT oo

ATl Subjects ',, | ,0;178*’_ o aam 0.059
Males o -O;Tis?f L JT;0'897,Lf ‘f 0. 373l¢_ s
. Females '?: =f”; -0‘228 - 13'-1 .656 ' 211 -0.108 j_u'.:f
. Gr5d§‘9, S -0. ‘54“,' o -1 47on7z¢jf';: _’"q.;45 ."‘

Grade 11 © | . -o.zlek\\ﬁ R 1 U IR W 5T R




s High?SchooI There is no significant difference between scores for the

“‘grade Ieve]s (Tab]e 5).:

Hypothesis VI s rejected as students 1n High School do not manifest

a higher ]evel of overall discrimination than the students 1n Junior

High School (Table 5)

Hypothesis VII is rejected as students in High School do not man1fest

| a. higher level of discrimination between others than the. stbdents 1n Junior

i LHigh Schoo] (Table 5)

Hypothesis VIII is reJected as students in High School do not manifest

" a higher level of discriminatIOn between se]f and others than the students
in Junior High School (Table 5) ’

Hypothesis IX is reJected as students\in High Schoo] do not manifest 1]

- a higher level of seIf-distinctiveness than the students 1n Junior High
. School (Table 5) " | | |

” f_‘Auxiliary Findings

'wiapproaching sighificance., ;’f'

AnaIysis of the reIationshfp of intelligence with the scores on

the tests, showed significant correlations w1th1n some of the group

N

Examination of the scores of the tota] sample indicate a 20

‘ ‘5correlation between fntelligence and scores on the self—other dimension
S of the IDT. The probabi 11ty of T.for tis value uas .030 which was
' uﬂ-signiffcant. The correlatiOn between 1ntelligence and the POI score .

fwes 175 and the probabi]ity for this vaIue was .063 which ‘was -:

N

L ;rwhen_the sample~was divjdedlinto grade']evels, there'wa5~no\;‘5 .



" TABLE 5

: ANALYSIS OF VARIANCE -
FOR POI AND IDT SCORES AND GRADE LEVEL
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im; o  ,‘ ’ R .GradeﬂLevel'

Degrees of . F Ratio_'

Freedom

z'Prabability'

{

"Pbr- A 273

" Overall ‘ T .
Discrimination S 1,000

~ Other-other . ‘ o : R
- Discrimination B 1 . .096

Self-other o e el
Discrimination" R R IR ) B

' fSe]f-distvnctiveness: REE | L ; .436

.602
998
.757

.511 -




36

significant relationship between intelligence and any of the scores
" for the grade ll group However. for-the grade 9 group there ‘were
correlations of .234 between the intelligence score and the score on
| the self-other dimension of the- IDT and .229 between the intelligence
score and the overall discrimination score on the IDT These correlations
had probabilities of .036 and .041 respectively which were both

significant The. correlation between ‘the intelligence score and the

v:,_two other scores approached significance - 218 with the POI score -

(probability of 052) and 192 with the self—distinctiveness score

on the IDT (prdbability of 087)
I Y :

| Nhen the groups were divided according to sex there was no
significant correlation between intelligence and any of the scores
_ with regard to the males. However. in the female group there were ’
| significant correlations The correlation between the intelligence

"-score and the score on the self-other dimension of the IDT was .361

. with a probability of 009 The correlation between the intelligence :

fscore and the POI score was 312 with a probability of 024 which was f‘

‘significant The correlation between the intelligence score and the
‘A;other-other score on the IDT with a probability of t of 092

approached significance., | ~1v.f R ;

.' 'Considering the differences found within _the groups when divided |
faccording to sex and/or grade level a. plotting of the grade 9 scores
;'on overall discrimination revealed mOre infbrmation.o Figure Ziindicated
"L;that ‘the grade 9 female scores when related to intelligence showed - ti
f signs of a positive.correlation even if a minimum cut off point of 95

- f¢u,s taken for the intelligence scores;f.grir,e,,

ST
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FIGURE 2
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'AND INTELLIGENCE SCORES FOR GRADE 9 STUDENTS
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. the female students above 95 on. the intelligence scale gave an
indication of a strong positive relationship. It would seem that the
relationship was not due to the lack of homogeneity in this group.

- The scores on the POI were not affected by sex differences (Table |
© 6). The analysis of variance revealed significant differences for male
and female students on the IDT scores; discriminating between others

and discriminating between self and others (Table 6) The scores on -
the other two tests of person discrimination showed a trend in the

predicted direction when conSidered in relationship to sex differences

Analysis of the statistics revealed high intercorrelations between

the scores on the different dimensions of the IDT These intercorrelations

- _~ranged from 474 to 864 for all subJects (Table 7)

' Following will be a discussion of ‘the. results presented in this

wchapter and their implications.‘



TABLE 6
ANALYSTS OF VARIANCE
‘FOR POI AND' IDT SCORES AND SEX

- DEGREES OF

. FREEDOM
POI T
Overall ‘
Discrimination 1
- Other-other l
Discrimjnation 1
" Self-other =~ . |
Discriminatidn 1 -«
SelfsdistinctIVenesS’ 1 |
| TABLE 7
INTERCORRELATIONS OF THE\\IDT sconss
FOR ALL STUDENTS |
/
OVERALL . OTHER-OTHER SELF-OTHER SELF-.
DISCRIMINATION DISCRIMINATION DISCRIM N ON DISTINCTIVENESS
Overall | - - .
. Discrimination 1.000 ° .794 .721
‘Other-other SR - R
Discrimination .818 .864 a7
- Self-other 794 1.000 ©.610
Descrimination ' - SN

Self-Distinctiveness ' .721 .41 610 T.o00

SN




. CHAPTER VI

~ Discussion and Implicatfons

Discussion | d

As outlined in the theoretical part of ‘the thesis Maslow postulates
a growth in mental health that culminates in self-actualization Each
person.on the road to self—actualization is at a stage of healthy growth
relative to his need gratification Maslow s finding (l970) ‘that only
a few older people have attained self—actualization indicates that the
: progression in healthy growth corresponds, to a degree, with the age of ,
the person. According to this study there is not a progression in healthy
: :growth as measured by the POI from. Junior High School students to High School
students. This finding does not. follow the pattern of the normative data
lgiven in the POI manual (Table 8) that shows a steady progression in mean
scores from High School through the different years of University A finding
| of this study is. that the grade eleven students have regressed in healthy
growth relative to their position between the grade nines and the

L

” University students. T SRRt

o

An-areirdlit could require investjgation is the environment of the

. A _gradﬁﬁeleven }‘&dents in contrast to that of the grade nines The grade

nine stdi!ﬂig were in smaller schools and were the highest grade in the
,-school They were therefore considered ‘to have an important role as

' leaders and to set the example for the younger students. The setting

" would seem" to be conducive to meeting their belongingness, love. and
esteem“needs. The grade eleven students were the middle group in a

.. larger;school They had  Just completed a year of being the "Tow -

~~




. TABLE 8

POI MEAN SCORES FOR THIS STUDY
AND AS REPORTED IN MANUAL

41

‘ ! 1
HIGH SCHOOL . STUDENTS ENTERING ~ JUNIOR AND
STUDENTS . UNIVERSITY. SENIOR STUDENTS
“POI Mean Scores e
From Manual 89.6 . - 90.7 95.7
. GRADE'9 GRADE 11
- . 'STUDENTS - STUDENTS
'POI Mean Scores. L
88.6

' From This Study’ Co89.7
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s.person on theltotem pOle" The positions of responsibility for the
most part were held by the grade 12 students. The grade 11 students
were expected to follow the good example of the older students. This
does not appear to be as conducive a setting to meet the needs of
belongingness, Tove, and esteem. The social implications of the
present set-up of Junior and Senior High Schools may not be suitable

| o

to the grade 11 students meeting their needs.'

Dabrowski's (1964) theory states that, at certain times, for example
'adolescence, there is a necessity for disintegration of the psychic
before there can be further growth. This may provide an explanation

of a backward movement on the healthy growth scale for . grade 1n: |
students However, Dragunova 's (l973) review of the $oviet psychologists
_who have studied conflict in adolescence. relates that there is no
agreement as to what stages of adolescente are critical or to the
:duration of this critical period Dabrowski's explanation would

depend on ascertaining whether or not the grade n studenté are. at a
/

R

.critical time of disintegration and reintegration.

Before the results of the correlation between the intelligence i
scores and the POI scores are discussed it is worthwhile to note
that the High School students are more selective as regards intelligencei

 than the Junfor High students  The mean 1.Q. for the High School

- ,students is ll3 912 with a standard deviation of 7 209, wheres the

~Junior High students have a mean I Q of 103 575 with a standard :
deviation of 11.422. The more homogeneous intelligence scores for

the High School students is probably typical of similar school

' iipopulations, as the streaming into vocational courses occurs at the

i'tbeginning of grades 10 and . Correspbndingly, without explained
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”“reason. the female “scores, are more heterogeneous than the male scores. ,

| There is c0rrelation ‘that’ shows a trend in the predicted direction ”

' '-(probability of 063) between the POI scores and intelligence when all
the students scores are c0hsidered Hhen the students are divided

according to sex there are no significant correlations among the

males._ However, the female group shows significant correlation

' e(probability of 024) between the intelligence score and the POI score.

,When the students are divided according to grade levels there is another

‘difference Hith the grade 11 students there is no correlation. Hith

the grade 9 students there is no correlation, but it shows a trend in

'the predicted direction (probability ofr 052)

Although intelligence has a varying effect upon the POI scores. _
; depending upon sex and grade level it appears that intelligence has
.the most influence on the scores of the grade 9 female students. ‘In
o contrast, the results of the analysis of variance indicate that there

is no. significant difference between ‘the. scores on the POI when the

‘ ‘test results are divided according to grade level or sex.

In analyzing The results, it appears that the intelligence scores ,

‘ 'that correlate with the POI are scores of the group with lower means. g
}fAfThe female scores correlate significantly and have a- mean of l05 The '
" grade 9’ scores show a trend in the same. direction and have a mean: of 104.

»fThe two groups that do not correlate have a mean of ll3 It would appear‘ )

o fthat if a. higher intelligence group is utilized. there is no correlation._.~"-

- The reason is indicated when the test items are analyzed A number of
A'items (Appendix I), ‘for example, numbers 73, 83, 95, %, 144, require a.

g‘high level of vocabulary comprehension., Further research could confirm
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;the Timitation of the POI to groups of average or above average

Aintelltgence. , o

| B The hypotheses of eorrelation Petween the POI score of healthy
'vgrowth and the IDT scores of person disorimination are rejected Not
fon]y 1s correTation Tacking, but the statisti s show a trend to a

. negative relatdonship. | " '\.‘ " T "

In examining the raw datap there 1s 11ttle variation within each |
student S responses on the IDT rf the student made no d1scriminations, |
a few discrimlnations. many discriminations, or aTl seven poss1ble
»“discrim1nations on the first item they tended to util1ze the same

nnumber of discrimlnations for subsequent respdnses. The uniformity of

' 'answers is particu]arly true of students who made no or the maximum

. iseven divis1ondh It wou]d appear that the.students deve]oped a

set“ in responding to the 1tems on the IDT Hhtt is’ being heasured

-would be an 1n1t1al response to items on a test constructed simi]ar to

© 7 the IDT

The score most affected by the above “set" 1s the self—d1st1nctive~ ‘

S ness score. There are a. large number of zero scores (37) and what

R “uy
},;seems to be a proportionately large number of perfect scores (7)

The mean score for self~dlst1nct1Veness is 0.175 with a standard

'/1"deviation of 0 258

| The results rema1n inconc]usive. The dbtained scores on the 10T may
" be. indicative of the grade Tevels tested A large proportibn of the |
’.students may net vdsualize themseIVes as distinct from others. Honever. ‘

:7~:'f ;the evaTuatjon="f the IDT as’a vaT%d measure of person discrimination

o



, ascertained

is questionable. A’definite answer as to whether or¥not a relathnship

exlsts between healthy growth and ‘person d1scrim1nation cannot be

Q

Carr (1Q65) found significant differences on the IDT scores between
different levels of«system functioning.” The 1mp]1cat1on of this finding

is that it may be more appropr1ate to consider the IDT scores between

’ dlfferent 1evels of . system funct1on1ng, rather than between grade levels.

The results of comparing the different levels of system functioning
within the grade levels may also be revea]1ng The "set“, ment1oned
above, may be 1nd1cat1ve of a large proportion of students funct1on1ng

at the lower Ieve]s Further research is 1nd1cated

The scoring procedure for the IDT which llmits the marking of
answers to. the three most centra] dimensions is restr1ct1ve in some
cases. The var1at1ons of responses were not scored if they fell outs1de
the central d1mensfons. Since it is tlme consum1ng_to determine the
ceritra’ dimensions, there does not appear to b any value in scoring by
this .waocedure.v o f -

On the IDT the mean scores for the grade 9's are h1gher for the .

overa]] and other-other discriminations w1th the grade 11's having

h1gher mean scores for the self—other and se]f d1st1nct1vene$s dimensions.

A]though none of the d1fferences between grade levels are s1gn1f1cant the

pattern does suggest a trend of the older students develop1ng more se]f—

awarenéss. Th1s trend corresponds to Carr' s theoret1ca] model of

/

d1scr1m1nat1on whereby the self is envisaged as a separate entity from
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t

other during the later stages of discrimination.

| There is a significant correlation hetween intelligence and the
se]f—other scoré on the IDT (Table 7). When the different groups are
considered, on the self-other dimension, the female scores and the grade-
9 scores correlate significantly with intelligence. The grade 9 scores
on overall discrimination a150"¢orre1ate significanfly with intelligence.
It would appear that, as with the PQI, intelligence is not a‘significant“
factor if the group is selective, i.e., a hfgher intelligence group.
However, as noted in the auxiliary findingé, the grade 9 female scores
on the oyera11 discrimination have a strbng positive correlation even if.
restricted to students with intelligence scores Qbove 95. The assumption
remains that there is an fnteractioncbetween sex'and scbres'on the IDT.
FUr;her researén is required to deteﬁﬁ*he if this interrelationship is
an element within the tests or the femalg‘studehts wrfting the test.

;
RN

- The analysis ef variance reveals some significant differences in the
4 ] ‘

" IDT scores when the students are divided'atcordjhg to sex. The other-other

dimension and the‘self-other dimehsion have significant differences with -
probabilitiés of .08 and .039. The scores on the other two dimensions

shdw a frend in the same direction: xthe overall dimension -"probability

of ".064, and the'kéJdeistinétiveness dimension - probability of .085.

Although corke]ation~hithvinte]]igence may‘paﬁﬁially account for
the differéhées bétween*ihe'sexes;4there must be other factors involved.

The othéﬁ-other dis;rimfndtibn scores dQ'noi cofre]ate significantly_with

/

' 1nte11igence. wﬁeréas it;has the most:signifiéant‘Qifferenﬁe'between the

sefes.. - . . ' e
® Ly S P s



_Implications o o

The rank order of the ANOVA differences between the‘sexes is

. .
-{nteresting. It is as folm 0096 for the other-other score. .0398

-for the self-other score, .064 for the overall score, and 0855 for the

self-distinctiveness score. The order of these scores coincides with
the order of the stages of discrimination previously cited. A person
first learns to discriminate between others "as indiViduals rather than a
Single ‘entity. Then he discriminates between self and others and v

finally Views self as a distinct being

The intercorrelations between the scores on the IDT are high

' ranging from .474 ‘to 818 ‘These findings are similar to other studies

(Carr, 1965 wolfe, 19721 The theoretical base postulating a
development from one stage to another implies correlation. The scoring
procedures wﬂgreby the number of discriminations utilized has an effect
upon each score neceSSitates a certain degree of intercorrelation. The -

expected values of ‘the intercorrelations are confirmed.,

Maslow's theory of need fulfillment leading to self-actualization
has great “importance for the education system If, the results of' this
study are comifrmed, it is necessary to determine why the grade eleven'

students show a decline in healthy growth. Research is required to-

.‘ascertain whether the regression is an expected trend that may be the

. forerunner of further growth'.k Dabrowski's (1964) theory implies or

a failure attributed to the Junior High School - High School division
whithin the school system.' Studies: by Nicker (1969) and Barker (cited in

’Hicker. 1969) showing that school Size affects students behaviqr

indicates an. assessment of the social set up of the schools."The
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studies referred ‘to. show students from smaller schools participate inm
a wider range of activities and have more responsible positions. The
question that remains unanswered is whether or .not’ the smaller;schoolv
is. consequently a setting more conducive to the fulfillment of the =«

belongingness, love, and esteem needs of the students.

The findings of this study indicateithat the use of the POI should
be.restricted to average or above average intellectual levels because the

* POIL- scores correlate with the lower intelligence ranges.

e gflhe.reason for\a trend~to*a‘negative relationship'between the POI
score and the IDT scores is not clear This trend is conSistent between
grade levels and between the sexes. The indication is that further

iinveStigation of the IDT and itshvalidity is;required. A factor to he
considered‘is assessment of whether or'not'a "set" develops. Research is
also required as to- whether the grade levels of nine and/or eleven are ’

" representative of all levels of system functioning A‘comparison of. .

scoresubetween different levels of system functioning may -prove benéficial.

A definite difference in scores between male and female students is
present lf peer group relationships are more important to females
(Nidorf and Crockett, 1964, Crockett 1965) the assumption would follow
that females would spend more time on their relationships. It would :
seem logical to -take Crockett S (1965) frequency of- interaction hypothesis,
'that women have more functions at a higher level. of cognitive complexity
than men, a step further and ask if females are also better discriminators7

.Research in this area is indicated
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Summar
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Reasons for a decline in healthy growth:for the ‘grade eleven students
require investigation. The-POi‘holds promise as a useful measure of
héa1thy gr0wth for grade nine and eleven students when restricted-to

students with average intel1igence or higher.

. The IDT indicates certain pattérns of development that correspond
to Carr's theory of person discrimination. However, hore work is required
with this instrument to establish it as a vaiid measure of discrimination.

.‘;’

The_re]ationShib,of healthy growth and péfsonfdiscrihination.remains

unanswered.
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* INSTRUCTIONS TO TEACHERS IN ADMINISTERING TESTS

A. Instructions for Personal Oriefitation Inventory
~ The directions for this test are on the front of the booklet. Please

read these directions with the students.

There is no time limit to this test and it should be able to be
completed 1n the allotted time. If students are taking undue amount of
time on each question you may tell them that they do not have to spend a
(great deal of time on the question, but to mark the answer which seems

1nitially true or mostly true for them.

If a student asks a question about the meaning of a work or a statement.
. respond w1th a phrase Tike "Try your best to answer what you think " or

"Answer what it means to you.“

Please collect all booklets and ‘answer sheets after the exam and make

sure the students names are on the answer sheets.

- B. Instructions for Second Booklet-Typed one ,
Ask the - students to put their name on the second page of the booklet so.'

Vthat the scores on both tests can be compared —
Read page one with the students.
Hhen they“haue completed page one, read‘page two with them.-

Hhen they have completed page two, read the last page of the booklet

which gives additional directions. Answer any questions and then ask the

" students to. complete the booklet reminding them to include person M as
Ve

themselves in their comparisons.

&N

-&_\
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There is no time Hmit on this test, but it should be ab]e to be
completed in the anotted time.
Collect the book]ets. al]owmg the students to A-_y b 0o §f they so ’
wish . o el . : * S



PERSONAL ORIENTATION INVENFORY
| EVERETT L. snosmon. PH. D.

DIRECTIONS ) ’ |
This inventory cOnsfsts of pairs Of numbered‘statements.e Read
each statement and decide which of the two_paired statements most

- consistently applies to you. IR
. ' . 2 ~ . ¢
| Yallire to mark your answers on the answer sheet you have Look
at the example sheet shown at ‘the’ right. | |

If the first statepent of the pair is.

'TRUE or MOSTLY TRUE as applied to you,

blacken between'theilines inithe co]nmnvv Sectlon Of Answer Column

headed “a". (See Example Item 1 at Correctly Marked

- ‘right.) If the second statement of ‘the = a2 b
pair is TRUE or MOSTLY TRUE as applied to - 1. | _’E
you, hlacken between'the lines in the' _ . '~Ib B
co]umn headed “b" . (See Example Item 2 “', ’;“j,'; Yii
at right ) If neither statement applies - 2'; g o
to_you, or 1f ‘they refer to something you i-_- o LT

‘don't know about make no. answer on the , ‘
'answer sheet, ReMember to g1ve YOUR ONN opinion of yourse]f and do not .

leave any blank spaces if you can avoid 1t N
In marki%g your answers. on the answer sheet be sure that g& number' ‘
\

‘ of the statement agrees with the number on .the answer sheet Make yeur
.gmarks heavy and black Erase comp1etely any answer you wish: to chahge.

'Z'Do not make any marks 1n this booklet. C A.. S ..'7 |

\ _~57;1f
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Remember.‘trynto‘make‘SOme'answer'tO:every'statementa

. é

Before you begin the inventory, be sure you put your name, your

§ex, your age, and the other 1nformation calléd for in the space

provided on the answer sheet " o "“,_ R o e

N'o_w OPEN THE Booxu:r‘ AND START WITH QUESTION 1.



o

Q#jl

el
I

Q-U'ESTM‘IAON%I‘RE
. BOOKLET

o

59



60

1. a. I am bound by the principal of fairnéss. o pon
b. I am not absoultely bound by the principal of fairnésst_

~

~ 2. a. MWhen a friend does me-a.favor, I feel -that I must return it.
b. When a friend does me a favor, I do not feel that I must return

it.
3. a. I feel I must always tell the truth. - |
b. I do not always tell the truth. . e

4, a. ﬁo matter how hard I try, my feelings are often hurt. .
b. If I manage the’situationxright,.I can avoi%ﬁbeing hurt.

5. a. 1 feel that I.must strive for perfection in everghing that I
undertake. o ’ T

b. I do not feel that I must strive for perfectioh in everything

' that I undertake. : o '

X a. 1 often make my decisions‘spoﬁtaneously.
, ‘ﬁ * ‘b. I :seldom make‘my;deCisibns spontaneously.

7. a. I am afraid to be myself, o - o
b. I am not aftaid to be myse]fﬁ' : ' ‘ A

8. a. I feel oblfgated when a stranger does me a favor. S
b. I do not feel obligated when a stranger_doeé}heva favor.

9. é. I feel thatfl have a right torexpect others to do whét,I‘Want '

" +of - them. _ : .
b.  I'do not feel that I have a right to expect others to do what °
- TI'want of them. [ro : 4 | Vg
10. a. I live by values which are in agreement with otﬁers. I ..
b. I live by values which are primarily based on my own feelings.
L PO T { am concerned with self-improvement at all times. : >
. b.. T am not concerned with ;elf-improvement at all times. :
o o T :;,,," P S . *
. , T feel guilty when 1°am selfish,};. .
B E I don't fee] 7;2_ hed 1 am Selfish. s
413:2“;._ I have noi@ﬁigéi ;fﬁzdggettingﬁﬁngny.' T S P
* b. "Anger is sgmetﬁ;ggﬁq try toiaveid.” . L ‘ SR
o . AT S S @ ®
14. a. For me, ‘anything  jgs§ossible if I believe in myself, . ‘

.b. ‘I have a lot df ;

myself. - bl L
., P ’ . . f,_— 7 - ‘
ot put~other§f;1nterests:bequegmy‘own. A o
b, - I do not put:dthersﬁ‘interg;tvaefore my own. ——
e R R : ‘ - T
. . : e i A ) ._‘ . (-> v :fl ' ' . N kR
o . ,,! ",Jv" . : B . - ) ‘ u'; *
D 20 :? - , s . T L -
-ﬂ KYSIELN ‘ l’:." ’ -




16.
17.
18,

19.

20.

.

28.

29,

61

I sometimes feel embarrassed by compliments.

a.
b. I am not embarrassed by compliments.
a. I believe it is important to accept others as they are. ’
b. I belie‘p it is important to understand why\others are as. they are.
Y
a. I canput off unti1 tomorrow what I ought to do today.
b, 1 don 't ggt off ua)d] tomorrow what I pught to do today.
\a. I ch?- w&@ﬁﬁut requiring the other person tg appreciate what
I givedy ., X & 4 =
b. I hayes¥i¥ h; to expect the othec/pérSOn tg ;gpreciate what 1 'S
give . g R
s NN A
a. My moral ﬁalues are aictated by socmety"
b. ai~va}ues aré self—deﬁ.rmi nedsii .
I do what others expect‘of me.ﬂggaiy~i o .
.1 feel free to not do-what others expect of me. \
s -f o &‘fc o) T
a. 1 accept my weaknesses.v o T - Rt
jp. L,don t accept’my weaknesses. v , ) T
a. In order to grow emotionaiiy, it is necessary to know why I act as .
o - I-do, ’ :
b. In order to grow emotiona]ly, it is not necessary to know why 1
| act as I'do.- _ | . )
a.’ Sometimes I am cross when I am not fee]ing weil
b. I’ am hardly ever cross. :
It is necessary that others approve of what I do. . ‘ .
b, It 1s not always necessary that others approve of what I do.
.a.' I am afraid of making mistakes.
b. I am not. afraid of making mistakes. R
a. 1 trust the decisions I make spontaneously. ’ ‘-Ltﬁi¥;?
I do . ng} trust the dec1sions I make spontaneously. ' -
a. My ‘feelings of self-worth depend*da how mugh I accomplish.
b. My feelings of se]f-worth dg not depend oQ W much I- accomplish.
a. 1 fear failuré £ . I o ‘-'gi,k‘mﬁ;ﬂ-
b. ~ T don't fear aiTure. oL ST o N
a.. My moral values are determined. for the. most part, by the thoughts,
" feelings .and .ecisions of others. .
b. - My moral values are not determined, for the,most part. by the
' thoughts, fe iings andddeci'sions of othersa V :
‘.a. 1tT1s possible td Vive Mife f téms of FwhidE'T want to do. -

Itais not p ssible to Tive life in terms ofawhat I want to do. ;



32. a. I can cope with the Ups.and downs of life.
~ b. I cannot cope with the ups and downs of life.

133.

34,

35,

36.

Y 2

38,

O
J
% 3 ",:*1 .
N -

39:‘
40.

41,
?42.

43.

a4,

25,
46.

a.

b.

[
!
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I believe in saying what I feel in dealing with others.

Children should real i&"t
and privileges as adults. . me »
It is not important to make an issue of rights-and privileges.

I do not believe in saying what I feel inTQealing~w1th others.

hat they do not haVe'the e rights

I cah "stick my ne;kﬁout*.in my relations with others.

T believe the pursuit of self-

in others. .

I believe the pursuit of self-
, interest in others. |

I-find that I have re
I_have:not rejected a

I live in terms of my
I do not live in terms

.- I avoid "sticking my neck ou

t" in my relations with others.
interest is opposed to interest

interest is no%‘gpposed to

jected many of the moral values I wathaught.
ny of the moral.values I was taught.

wants, likes, digggkes and values,

I tfust'ﬁy‘ability to size'yp afsﬁtuation. . .
do not trust my ability to size up a situation:

of my wants, likes, dislikes and values.

I believe I have an.innate capacity to cope with 1ife.

I do not bq]je?é T have an innate capacity to cope with Tife.

- I must justify my aétions in the pursuit of my own inierests.
I need not justify my actions in the pursuit of my own interests.

I am bothered by fears ofﬂBeﬁng-fnadeddate."l . | ”

I am not bothered by. fears of being inadequate.

-~

X3

-
-

I believe that man fS'essentially»Qbod andﬂcan’bé truﬁted.
I;believe<th§t man‘isbessgntia]ly evj]'and cannot beltrusted,

"I']iVé‘by“the“rhles.ahd

standards of society. . .. -

" I do not always need to live by the-rules and standarﬂsﬁof society.

-1,am.bound,bj“

_{, am not -bound

,RéaSbhs-Are needéd'foqjustify my'feéjinﬁg. R
- Reasons are not needed to justify my* feelings.

I find 1t difficult to express

e

my duties and obligations to others.
by my duties and obligations to othe

fﬁeﬁefégg;timeS‘uhen
éxpress my feelings.

~

; *

juSt'béThgfssjgn; is the best way I can )

e g
‘:

o

o R

qv. feelings by just being silent,

e
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- 57.

58..

59.

61,

62.

63.

63

a. 1 like everyone I know.
b. I do not 1ike everyone I knoy.

a. Criticism threatens my self-esteem,
'b. Criticism/does not threaten my self-esteem.

\

a. I belfeve thatvknowiedge.of what is right makes people act right.

b. I do not beljeve that knowledge of what is right necessarily makes
\ ‘people act right. . X : L
a. I am afraid to be angry at those I love. ° m . -

o b- I feel free to be angry at those I Tove. -

basic reSpbnsibflity 1s to be aware of my own needs.
‘basi® responsibi th is to. be aware of ;Aqth.eggv’” needs.

“"255&1mpressing others is most important.
b.: Expressing myself is most important.

<é;v7To feel right, I need a]wéys to please others. .
b. I can feel right without always having to please others.

a. ‘I will risk a friendship in order to say or do what 1 believe
is right. . - , v -
bw;“l will not risk a friéndship}just to say or do what is right.ﬁ)

a. I feel bound to keep the promises I make.
b. I do not always-feel bound to keep the promises-l make.
a. I myst avoid sorrow at all coits. o

b. It is pot necessary for me to avoid sorrow.
6{3,1'58#35é'§1ways to predict what will happen in the future.
. b. I do not-feel it necessary always to predict what will happen in
) the.futurg}, o T N 7 T :

"a. 1tﬁi$'important.that bthers acéept my:poihtydf v1éw.
b It is not necessary for‘others»to,acceptfmy‘point of*vigw.. .

a. ‘I only fee] free to express warm feelings to my friends.

4b.v'I.fge1fftg¢'to express bqth”yarm~and hostile feelings to my friends.

a. There are many times when it is more,1mportq§t;t0'express feelings
" than to carefully evaluate the situation. | - L 3
‘fb..‘Thererare-veqy-few times when it is more important to express

- feelings-than to carefully-evaluate the situation. o ’
‘a., I welcome criticism as an opportunity for growth. - N
- b. 1'do not welcome criticism as an-opportunity for growth.

id@:'Appéarances"are_afi»impobtant.‘ e
".b.  Appegrances are not terribly important. - y
. T A VORI

s

e
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I hardly ever gossip.

I gossip.a little at times.

I feel free to reveal my weaknessess among friends.. -.. . - -
I do not feel free to reveal my weaknesses among friends.
I"should a1ways assumeuresponsibi1ity for other people’'s
feelings. , v o L
I need not always assume responsibility for other peoples's .
feelings. '

I feel free to be myself and bear the consequenges.' .Nﬁﬁgv o

67.

[

68y
\ s Bt SRS,
P
.

I do not feel free to be myself and bear the consequences.

I already know all i need to know about my feelings. .
As life goes on, I continue to know more and more about my

T elings.

es among strangers.

69:;3a5f2f§h§51tate to show my weakness
b, "1 do not hesitate to show my

iy ot o ,
%70, ¥&8 wil1 continue to grow onl

71,

72.

weaknesses among strangers.

y by setting.my sights on a high-level,
socially -approved goal. o ~ L o
< be I will continue to grow best by-being myself. ~

I actept inconsistencies within
I cannot accept inconsistencies within myself. -

. fan is naturally cooperative,
Man is naturally antagonistic.

"I don't mind laughing at dirty jokes.
I hardlykeve; taugh at dirty jokes. .. '
Happinesé is a‘hy-pioduﬁt;in*human lationship

Happiness is an end .in human .relati

iendly feelfngs to strangers.

rlendly and unf

1 only. feel free to sho
riendly feelings to

.. 4 feel free ta show bo
strangers. ' :
metimes f

NI .
S , s k
| “e i . A}

I try to be sincere but f.
- I try to be sincere and
. 1o .

Self-interest is natural:
Se]f—intereStlis unnatural; - |
a Nippy relationshi bservation.

A neutral party can measure
ty’ canmi® mggsure a. happy relationship by

A neutral par
obhservatioh.
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84.

-85,

" 90.

h’ &
‘ 65
79. va. For me, work and play are tha-saﬁé;
b. For me, work and play are opposites. -
80. 2. - Two people will get along best if eaéh'cdﬂﬁéntrates on pleasing
5 - the other. ' .
b b. Two people can get along best if each person feels free to express
: himself. ) ' S ' ~ S
81. a. I“have feelings of resentment:about things that are past.
b. ‘I-do not have feelings of resentment about things that are past.
82. .a. I like only masculine men éhd feminine women. - o ,//
. b. I 1ike men and women who show masculinity as well as femininity.
83.  a. I actively attempt to avoid émbarrassment whenever I‘c;ﬁf T
: b. I do not actively attempt to avoid embarrassment. B
a. I‘blaﬁé my parents for a lot of 'my troubies. -
b. I do not blame my parents for my troubles. -
Rinteh | o yan S
a.- I feel that a person‘should be silly only at the right time and
~ place. o o : o ; -
b. I can be silly when I feel like it. L
86. a. Péob]e should. always nebent their wrongdoingss | f- | Jﬁ?ﬁ» :
. b. - People need not always repent their wrongdoings. ' J;é“ :
87. a.. I worny about the future. - - s ' o |
. b. T do not worry -about the future.
'88. a. MWindness and,rutblessneséﬂﬁust be opposites. !
~ . b. -Kindness and ruthlessness ‘need not‘be opposites.
89.  a. I prefer to save good things for future use. .
: b. I prefer to use good things now. ) ’
‘a. People shoudl always controtl their-anger.
. b. People shoqld express honest]y-fé]t anger. |
91,"a. The truly épirithal mén,is soﬁet%ﬁé§ senSua1.
b The truly spiritual man is never sensual. N
92, a. Iam able to éxbféss'my feelings..even when they sometimes result
in undesirable consequences. I T S
b. I am ynable to express my feelings 1if they are Ttkely to result
. in undesirable_consequences. o R S
93, a. 1 havg;had'mysteniOUS or:ecstat1c éXper1ences; *
: b. I have never had mysterious or ecstatic experiences.
94. a. . I am orthodoxly religious.- ST
- b. I am'not orthodoxly religfous. .~ = - S
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95.

96,

.97.
98.
99.

100.

| 101,
102,

103,

104.

+ 105,

106.

107.

108.

109,

110.

. Livfﬁgber the futu
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I am completely free of guilt.

I am not free of gquilt.

have a problem in fusing sex and love.
have no problem in fusing sex and Tove,

g g

I enjoy detachment and privacy. =
1 do not enjoy detachment and privAcy.

I feel dedicated to my work.
I do not feel dedicated to my work.

I can express affection regardless of whether it is returned.

I cannot express affection unless I.am sure it will be returned.
o } } . 5

re {S as important as living for the moment. -

Oy 1iving for the moment is important, S

It is better to be yourself, . ‘ﬁ? : v“ M¢?Tm' '

It is better to be popular.” : Py

Wishing .and imagining can be bad. -

wishipg and 1maginingAare always good,

I spend more time preparing to Tive.

-1 _spend more time actually living.
TN ) IR

"I am loved because I give love.
- -1 am Toved because I am lovable.

.IJNhen7i réaliy,love"ﬁyself, everybody will love me.

When I really love myself, there will still be those who won't
love me. - X S :

I cén-]et4dther pedplg.coatrcT me. ‘.

> I can let other peoplé control me if I am sure they will not
- continue to. control me. _ S o :

As they are, people sometimes annoy me.
. As they are, people do not. annoy me.

Living for the future.givesvmy life its primary‘meaning;
Only when 1iving for the future ties into.1iwing for the present

does my 1ife have meaniﬁ[sz»c.

1 follow diligently the motto, Don't waste your time.".

1 do not feel bound by the motto, "Don't wasteé your time."

What I have been in the past dictates the kind of person I will be. - -
What I have been in the past does not ne;essarilyxdictate the kind

- of person I will be.:



n.
na.
13.

14,

115.

116.
nr.
118.
11s.
120.

* 121,

122.
123.
124,

125,

126

'siI'amfsejf-su%ffcieht. »
“I-am not self-suffictent.

Wor
o B

WY

. 67
It is important to me how I 1ive in the here and now.
It is of little importance to me how I live in the here and

now. - .

i have had an experience where 1ife seemed Just perfect,

- I have never had an expeggience where 1ife seemed just perfect. |

Evil s the result of frustration in cryinaﬁie be good,
Evil is an intrinsic part of human nature which fights good.
I '

A. person can completely‘chéﬁge his essential nature.
A person can never change his essential nature.

I am afraid to bé tender. -

I dm not afraid to be tender.

1 am-assértivé and affirming.

I am not assertive and affirming.

Homen-shou1d15e°trdsting and yielding.
Women should not be trusting and yielding.

I see myseTf'as others see me. ﬂp ‘ k
I do not see;myse[f’as others see me. '

It is a-good‘idéa'tolthink about your greatest potential.

A persoh wnu‘thinks«about his greatest potential gets conceited.

Men shouM*bé assertive aﬁd”affirming.-
Men should not be assertive.and_affirming.‘

I am able to risk being myselfi .
I am not able to risk being myself.

. k - ‘ . - ‘ . "t “J,' " v .

I feel the need to be doing something s#gnificant all of the
time. : ' o '

I do not feel the need td be doing sbmething,significant all of
the timg. C , S . .

A

o

I suffef from memories.

I do not suffer‘from memories.

Men and women must be both yielding and assertive.
Men and women must not be both yielding and assertive.

*iplike'td’participate éctively in7intensesdiscussions."”w-s-
- I do-not likg to participate actively in:intgq§g discussions.

%G

" ————ta

B



127. a.
b.

128, a.
b.

129, a.
b.
130. a.'
b.

131, . a.
‘ b.
132, a.
" b,
133. a.
' 'b.
. 134. a. -
b
135. a.
" b.
T35. a.
b.

"137.  a.
- 138. a.
b,

139. a.

. b.
.140. a.
.;' . - ~b.
141... . a’
>b.

" "Killing time" is not a prob]em for me.

‘For ‘me, the present is an island, unrelated to the past and
future. :

68
I Tike to withdraw from others for extended periods of time.
I do not Tike to withdraw from others for extended periods of
time.

I alw?ys play fair.
Sometimes I cheat a lijttle. -

Sometimes I feel so angry I want to destroy ur hurt.others.
I never feel so angry that I want to destroy or hurt others

I feel certain and secure in my re]ationships with others.
I. feel uncertain and insecure in my relationship with others.

I 1ike to withdraw temporarily from others.
I do not like to withdraw temporarily from others.

I can accept my mistakes. : .
I cannot accept my mistakes.

I find some people who are stupid and uninteresting
1 never find any peop]e who are stupid and un1nteresting

I regret my past.
I do not regret my past.

Being myself 1.s ’heﬁ'u].._,to others.
Just being myse]f is not helpful to others.

I have had moments of intense happ1ness when I felt 11ke I was
experiencing a kind of ecstasy or b}{ss.

I have not had moments of intense h&pp#ness when I felt 11ke I
was. exper1enc1ng a k1nd of bliss.

Peopl!&%ﬁVé an 1nst1nct for evil.

. - People do not have an. instinct for evil.

For me, the future usually seems-hopeful.
For me, the future often seems hopeless.

People are.both good and evil.
People are not both good and evil.

My past-ﬂs a stepp1ng stone for the future.
My past is a handicap to my future. . b

"Killing time" is a problem foivme.

For me, past, present and . future is in meaningful continuity;

PPNV



145,
146.

147.

148.

'

X My hope'for the future depends on having friends.

My hope for the future does not depend on having friends -

I can like people without having to apprové of them.
I cannot Tike people unless I also approve of them.

People aEe basically good.
People are not basically good.

Honesty is always the best policy. _
There are times when honesty is not the best policy.

- 1 can feel comfortable with aﬁytﬁ?ng less than a perfect

performance. . ,
I feel uncomfortable with any thing less than a perfect
performance. ‘ :

. I can overcome any qbstac]es‘as'long as T believe in/mysélf.
I cannot overcome every obstacle even if I believe in myself.

-

69
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'- INTERPERSONAL DISCRIMINATION TEST -

This first page Es to help you comp]ete this book]et. You may take "_
it off and keep it after you have finished Nrite the names or initials
| e
- of six different persons all known{g\]l, all non- re]atives, and fitting

the fallowing descriptions.

Person, ) i | ) - AA good friend of yours, a
Co - ~young person your age’ whom
you like.

-

-

Rersen 2 . A-young person you know,
Rerse ~ . o - about your age whom you do
% not particulqgly Tike.

Person‘3 __, - . - ___ Another young personnuhom .

n ‘ . .. . . youdo not partrcuiarly 1ike}
‘ : S : -\ but different'from the ones

above.

Person’4 . o \. - . - An older person -whom you
: « ¥ ' " admire and whom. you desire
‘ . to be like. , ‘

Person 5. L E N :ﬁ . An older person whom you .
o L I~ would not desire to be 1ike
R = : - and whom you do not admire. ‘

Person 6 . C .”‘ Another friend a young person
R ~ o your age.. . ,

.
———— T e -
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‘Think about Person 1.

characteristic‘of this person.

the quality which is the opposite of this oharacteristic. Next. write e(

71

In-the blank after. (l)vnriie'é‘qoality or

In the co]umn marked "opposite" write

quality for (2) and .(3) which would apply to ‘this same person. write

their 0pposites ‘and when you have finished walt for further instructions.

~ Person' 1 o ‘
‘:Quo11$y
(1) |

Opposjté

'(z)' S ‘f;f'?' R ; |

(3)

!



o

I

‘Think about Person 2 and write a quality

its opposite for (1), (2), and (3).

A

bl

t0o

g e

¢

or characteristic and "
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Now,1ist thréb,qua11t$e§;or characteristics and their oppbsites for

. K -
Person 3. - ' T

~ Person 3 B st

m

A . ’
i

N

E ’

..,1  . 'an]ityl; | - - \ .‘0pposite'_ “Q

(W8}

N : - ' ' v

L £
- B ¥
P ’ 8
a
»
W
o
o
G
(2) i
. [
}% g
)
J
0.
- 0
’ B b
« 5
M *.
= teo
’ -
o

;
y
2 v >
.
L4
s -
\
»
v
b —
.
P v '
. +
oo .. LT . ’ - ’ o "o !
, P . N | '
. .'vv‘;' \'
P ~ f
Y ° N
e T - !
. . v i
< .
%,
- L d
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Do the same for Person 4, ‘ .
“ ‘ . & ' i '\;
‘ o L\-' . ’ - " ‘-
L - \ N
e " 'v, ’ »
“ B B
& . - -
- o . s .
S - ’O“ ’ S! , v -
T, . ! u
. Persc: ; :
i ?
g Quality \ Opposite.
& . , . . wn
. . . ' >
e Wv‘ A A .o
P : ' ® .
. ’ ‘ LN ' "
i ’ . . '.Q.
. . 1 R
. . L . -
o - § -
i ; S
o 7,')“ | y -, . I ‘w
R4 2 . . £
v §' ' * [ .
(2) , ' _‘
.D
:‘J *
[N - ‘ h s
\ Y4 %)
W(
[
‘¢ y
- L 2
, .
(3) ’ .
- 2 .
1) ! ’ )
. I
Sa
. $
: 4 . 2. »
) o ; T R .
v o ¥ _._»___‘___ \’ .
‘\.. . - -
v - ‘N
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Npite thregxquqlities'and tnlir‘opposttes_g;so for Person 5. .
. i . : < - p S8 N i
e . “ . “ s

iy ‘ - ~ -
V] s Yhi
'"fﬁ_q > sy, . ‘T’
X f " ot . ' . L R
. . , P

<

b . w

. Person 5 . ' .
' : o ged D
- 7. Opposite;
. : o
AN
"_i ) o
- )
N M
. o
- H =
.
- - X '. .
. a,
|
.
: L]
‘r o LAY “ o :
a K .
o+ - 4
. ”? N b
o
T N
; el - .
) i i P
- } ] ;
.
. . &
.
. A ¥
G ‘ » . 3 .
. . i ” ’ . e L)
| " . 'Y S
. . -
2] ~
l‘ - "
N . © - -
. < ! . [ ” ’
é v-'-y) ) ¢
- ’ ! T
o . ; . , ,
(3) P : N o ~ ’
N g . M f - N rd
. . o : . - . - -
] . . .
} Y - -
. » PR
.- y . -
- . . 4 - !
. » “- b . o
;e ‘ *' ) "
- ] e .‘ », &
- b ’
— ) /., g
' ¢ v . :
| . . ) < "
" o o . "
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« v RN -



- , L
RE PR

L o
o )

1
P

0

76

Q- . ' . >
T A . t ﬁ- ‘o , v
| . - - ". R ’ a K
. o -
.»QD( ' v . 3 O
) . N ‘ & .
v -~
\ ‘ ,? ’ a . r
- B - . . , 1y
. i . " . - A ¢
“Brat, y ¥ SR ' LCRERA ’
. o < N g .
) ! : .?‘Vr .
‘} . hrson 6 Iy . n PR - B
N a) . N
. . ) - v - o B v .
co .. : Quality- .. & L Oppos ite
. ' U : . ’ : . - ot ‘ “;y i S
- t o, I’ o '.@‘ y 3 ) . () A ) -
) o ,(\ d R B P . s . Yo * ) ey
SO e TRy : T Chd y >
- ) h qu:;;.?’é ; . f&* .‘:‘x S . R .
. w : "p . “ 'é‘ . . . % &u
. LRy < MG | - <
AR 'U“&; s W o - '
N ’ ; g i . s t CP
, R - o W i LS 4 S - @a‘
.-y N B . " . o E -
) 3 s L . v
, ’ ! - . ‘#.‘5‘. “ =
. - .~y o ., =
: . Wig . S , . .
‘_ : . 9."&’4 . - }}, ("9 ’ RN
1 L x et
. » » P N ) .-
& R . ‘r o - e
* - x R [ - Y o . )
’ < & 3 ' A . )
' )
(2) - - oo w .& -
. - 2. b\ N < - ; ) g
¢ . . “ L R .
.- ) e ) - . RS
: —& R LA e F
- . : . : ) v T .
» '
. e - \r ‘-\¢ ~ !
. . ‘ ‘ A
° ~ ’ v
i o » ) 3 E
« . ’ ’
- . . i “x » S
- - . y s A d
~ ; - kY - .
o . . -
. . v < . *
! : ' ¢ x . ‘ - M ~ *7
4 “ A . 7 -
A > B O, r.
- o - :P ’ ' AL Lt
: C “ - : ) \
. A . R . Co e o K
PR Y T . : e L
X ” . ’ . : L .
’ ! o s .
" g . .
. RN ¥ LN 0 > [y ]
., " w. e LV . _;‘,
) - < A .’ ) . .
. ' . : . -




Sy

.,
o
N
.
o

'column belqﬂ"write three quafities or characteristics which youwha**

a.

WL o . .

AP P ) . o .
* ok h%ﬁ

: ) \h . oo !‘
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L2 . . )
! " " N . ' ' . . h r .
, 5’»

I _
et v e AR [ .
R
v

% .
ﬁovr think about y&r‘?self You will be Person M. In the left- -hand

4

_ wﬂich you “Tike. On the other side write the opposite of these

'

i qualities. e e :

T e

,Person M (yourse]f)‘ - L i AL S

S ,f - | _5?’"“ " Opposite’ =

- L : ’ . o
, . B “'». . . o - .
P “ ‘ ; . o :ai‘
v . £y ’ ‘
e . A . . ¥
: L,
- T ™ S o
. 5 ! - Pl

n@ } .
¢

P

¥
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Bgrson M (diserd qualit& about yourself)

A
L gLy

o ( 1)
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Now we want you to think of three qualities or characteristics which

you haveyyhich .you do not like, or Iike least.i and write them below urider
"quality“ |

Again write thedr oppos1tes.

» oL
- ' .

.
* .7 . .

s
2

by t
L ' . ’

Quality R ‘." Opposite

- v— [iad ﬁ‘— erwan
: . « h\v ‘
4 .

e .
. R <
. . we, ¢
~ . [ s s "
- . : - .
Blcy wwt 0 ol A3
» P : . .
K X . an . . © ) .
' EEE 4 .
. ) . - . N
(2) , ' . .. PR A
s N 3 WALECRS — O - -
. L - . ‘ ; ,
. . . ; PR - o .
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’ K ] -
A P - ' - e
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K ‘ o« - 9 . L . |
iy < : it N AL 7 o
. v . el
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- Now turn back to the front of tlﬁ ’booklet and look at the first o
vquath you Hsted for Person 1 wa _would you. compare tvgsix people )
you have named and yourse'lf on %his first qua]ity? Ne want you to show
what peopYe are a'er on this quath. if there are any aer, and what
peop]e are different, if there are any that are different In addition.
if any. are different, we want you to show how they are dif‘Ferent Fbr‘yv ax ,
, '* o example, 1et us say that“honesty" 1s the quath 1n question Now 1f w »
" you thought that there was real'ly no- differencemween eyeryone. thﬁ
“yourself and the six others were equaﬂyghonest" then you”‘%.:ouad have“one *

group and, wou]d represent this by mere]y putting everyone 's ‘humber 1n one

. s B . AR, BN - ""v
R U > o , o PN s - N ‘ N . 5
M . L R OR . .- Lo . .
g P — »‘ — .- T m—— ’ - .:‘.Ln ,—” - PO : )
'1 ) M.CI 5 - 6 .._;,z:‘ e 3 ".’ 4 . . ‘ ‘ : ' o .:_,'v . - . ,Jlﬁ
. ¢‘~ v .‘ » - . o . . - N .“;.,',. — ;“...’“".

Or let-us say that y'ou' thouyht Persons“ 1, "3, 4, 'a‘"ndM (,your'sel‘f)'\s:ere"t

o '“honest" 0% more "honest“ and that. Persons 2, 5, and 5 were not “honest"..
or 1ess "horést" Then you would have Y groups and wou]d represent this o
by dividing the rectang]e into two boxes-"» o ' . .

- '~ :" “ ””A . iil — \ ' —: u\ . . .(‘_ .  _» {\'

1 I 5 ”is e

-

E Or what if you thOUght that Persons 3 5 and M (yourself) were very
'-r‘-‘;ﬁ,;_;_;__@nest" Persons 1 anq 2 were less "honest" N and that Persons § and 6 lJ

.were least "honest" Then you wpuﬂ have three groups and would represent

3 "_;j "'f:this by dividmg the rectangle mto tgmmms, :‘,;; ~ ERERN N
o ' ! .o A oo ! . o ". : . : “ . : ’ ) 2 -‘1
ff-: Pa .4.,; sk ‘E‘ T
’ Q In the same’ way you cou]d also use fouQ ffve, six 57- seVen boxes.

t"us say that

,.1 f yo""dtke. w comp' ‘re, everyone. As the :!ast exampﬂ"

N



‘
| O
Lot

, none of W six others and yourself were aer. that you were aH different.
@hat Person 2 wag most "hdnest". Person 1 next mo%t "honest" Persdn 5 next,
;hen Person M (yourself). then Person 3. then Person 4, and finally Person

6 the least "honest" of all. You would then use seven boxes’ltd“ represent

".i?'“ ' . . . . i ';L
thie L e e ‘ SN
, I 2 1 ‘ﬁ 5 LI 3 ;4‘ 1 6 R

o 1 '
e ﬁ ;‘; In other worﬂs. you can divide thd&%roup of seven people 1n anwway e

3 8

oo you H‘ke by usin’g one. twoi three. four’. five. six. or seven poxes. The K ,.'. )
) h%they should be 1n th‘e same box. -
' uld‘be in dQE;ferent loxesf‘ Eaeh box

ua’lity and mora of its Lopb‘os?te as you move
& ! -3 “.'*"' \'.' |

from left to right o o “ﬂ R I . .
. i . S

Now starting with the first quaiity fo Person 1 go through, ghe

,d,dea is that if pegple
*?and if they are: dtffer :

o

‘_‘m ﬁ should represent lesssof t!

Ny

‘ .book]et again and compare everyone. the six others and yourself on each

quath. éf’f"“. S R



