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‘which are presented'by the environment. , ' -
» . N ' / ’ N

ABSTRACT - ' ,

-

Tne purpose\:;\the study was to add “$ome iﬂStits into who the

-

adults were and wny they partiCipated in sewing classes offered by tne

Continuinq;Education DivisﬂUn'of the Edmonton Public Schoolss
. L) 4 .- N

3, ] ' . 'y
Respondents provided fnformation regarding their home §iwin

activities, their past adult education partiCipation demograpn cs, and

~ [
motivational orientations. R P - : Yh

'The theory of patterned partiCipatigi developed by Knox and .

VidEDeck (1963) was used as the conceptual framework for the study.
. \X

An adult's1parfiéipationﬂin education is subject to various influences
. < .

S

such as alternatives available for participation and the degree to:

. which they are available, physical resources such as time and honey‘

which are at an adult's dispdsal, a persog's'li?e'roles.and social
statuses and the uayvin which an individual perceives the opportunities

. e

The data. for this exploratory study, were’éatnered,from adults in

A‘ » w
Continuing Education sewing classes. during tne fall of 1986.
’ N - .

et

PartiCipants completed a two part questionnaire conSisting of the

¢

’
* V]

Education PartiC1pation Scale (EPS) (Bosnier, 1977) and 20 questions
developed spgcifically for the study. Demogréphic information ‘was-used

to develop a prqQfile of the adults in the study. Anal&sis of variance;
. , .

I N B i » <
frequehcy and percentage distributions and cross tabulations were used

in analyzing the data to feet the objectives of tne study. ’ .

. “
s Al

The adults in the study ‘were found to be generally similar when

-

* Lhd



M \ L ‘ o .
. . N X, : o
‘the demograpnic data were analyzed. Respondents' most common re n

o

for sewing was becausg it gave them a sense of accomplishiment. ' The

c\largégt singlé group considered sewing to be a leisure activity and
! ' .

. . : ! ’ L]
" respondents had enrolled in their sewing class for Cognitive Interest
4 w . N L N . '

%,

L

N »

. .
o

over 902 of respondents owned a sewing machine,
4 . ' v
The'aﬁélrﬁis of the EPS scores indicated that' the majori;y of*

. . . v
« e X
(1earning for the .sake of learning). Weak relationships wer%/(BUhd

1

'betweén_thé six mobivational qrientations and some demographic

variables. No relationship was found between respondents' reasons for

sewing and their motivatiomal orientations.

The findings are discussed in terms of ‘the general

cgaracteristics of the adults surveyed.-éomparisons with related .

.
|
-

N .
'stuaies, and analysis of EPS scores. Recommendations for ‘future
1 . °
N ' .
research are alsg discussed.

™ ' ’ . -

VoL
L 3
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- , I. INTRODUCTION °

Tne development of adult home economicg education programs ipn,

Alberta began in the early'1900s in response to a need. fo ‘instruction

in basic nomeméking skills. AS early as 1910 cooking claskses fof women
were being offered py the Calgary Public Scndpl Board and in the 1920s

R -

programs in. sewing ‘and millinery' were also offered "(Blyth, 1S81). 1In
. . ' - N .

<

Edmonten adult sewing classes were sgarted in 1949 followed by cooking

classes in 1959 (Blyth, 1981). - since those early dayd the scope of

| A S e
home economics has expanded to include a;wide variety of topids

including'biotning, textiles,  design, f0635,~nutrition. management, and

.

human devélopﬁent; This exﬁan;iqn is ev;dénce of the respoﬁsiQeness of
‘the !!;ld to‘tﬁé needs, quté and motjvations of the adulx learner

(Osborne & Leﬁ;s,'1983).h S : T v o -1
" L?arning can be accomplished in many way% from baftiéfpation'in

.self—initiatedband directed projects to rEgistration in diploma or
'degree pﬁograms at educational institutions. In 1963 Knox and Yidebec& :

: e ™ . :
proposed that five areas of influence exist which affect adult -

Brs a

'partic‘ ation in education. They developed the theory of batternéd,
ArtLCiRat . ..

. particiéation around these areas of influgnce. Summarized, .their
: : ‘t‘iﬁ.}' . 2 ‘ ‘ . .
theory is a follows: .

. : .
Fy « .

1. The ehvironment of fers many altefnatives for participation,’

¥
‘although the number is finite.

- : - . L v
%2 2. Not all alternatives are available in eq1fl\measure-tq all

3



o R

individuals in the environment. ) ? ‘ | .

3. An 1nd1v1dua1 s opportunltles tc part1C1pate are llmlted by

or defined‘by“pnysical resources-sych as distance, finances, time and
: ot

[y

S -

.available eguipment.- | e

* .

4. Demands and responsibilities of life roles and social

statuses constitute. other strictures and expansions of participatory
- i N .

. alternatives available to the pafticipant.

0

5. An individual will not be able to utilize all opportunities

- . LN

avéilabﬁe and will have to choose. The choice depends on the person's

; .
>

.own psych&logical orientations toward and evaluation of the objective

b L,

opportunlties presented "y the enV1ronment.
Related to the theory of planned part1C1patlon (Knox*& Videbeck,
1963). is the power, 1oad,-margln formulav(PLM) developed bylﬁEClusky

(1970) . Power is made up of the resources at a person's disposal for

coping{with the 1oad.'%Sucn things as eConbmic“wéaltn, physical health

: ) - 3 >
"and sog¢ial contacts make up-the external-power variapbles. The internal

.variables. ~The external variables are tasks required for everyday

i

- / . ..
"variables consxst of’ acqu;red skllls and Iife experlences such as

resiliency or coping skills ‘Main, 1979) . Load i$ defined as the
: s N \

demands placed upon.a person both by self and society {life roles and

’- . . ~

social statuses) and consists of internal and external interacting

. . . A
B 5 o

living in settings sucn as famlly and work and thé 1nterna1 varlab es
e

o . . -

are expectations ah lhleldual sets for hlmself in terms of goals,

D
,ideas‘and values. The tnlrd element of the PLH formula margin, is

3 1

the §OWer that a person has.aboveﬂtnat-wnicn is fequired to cope with

the load: When & positive margih exists (surplus of power) a person
« E ,

N i -
EEN e



N e

v

w

. .o . e .
will then be able to engage in aqtivities Deyon$(those required for

. 1

. —

"

subsistence.’ Learning requires a circumstance where a positive margin

~exXists.  According to McClusky (1970). those who partiéipate in adult

B -

education benefit from such a'éircumétance.

Houle (1961?‘and Boshier (1971, 1977, 1983, 1985) proposed that
adult learners could pe grouped by 4heir motivational ogientation or
Feasohs for pgrtic%pating. .Houlelheld thaé adult learners could.be
.dégcfibed as, goal; learning and.activityioriented.' ébsnier‘(397TT
1985) sought- to validqté‘Hou}e‘s typology and concluded that, while

Houle was,geng;ally correct, his actiVity‘orientaﬁion was too broad.

2

Bosnier -proposed,siX orientations: social contact, social stimulation, '

- -

professional advancement, external eXpectations, cognitive interest and
A N ) ' * v )

N : i
- ¥ i N . v

community service.

s

A. Stateﬂent of the Problem
. 3 ' ;
1
. .

f ¥ . ) L .‘,‘“~‘ C oty :
An adult's decision to partigipate 'in education may be influenced
R R v :

. «n
Dy any number of.varipbles singly orin cohcer&..sThe purpose of this

study was to determine the relationsnips*betweéﬁ significant life-

-
1

cyclé; socio—economic and home sewing variables and adults' primary
i N
reasons fotr participating in adult education sewing classes.

-

e C
B. <1 Justificatipn ‘ ’ oo

te goal of research in home eConomiCs is to maximiZze

the satisfaction and well-being of_individuals and families through

N

.



. 3

increpsfng,knowledge and understandipg of'people and their immediate 1

*

environment - the physigal. social and cultural milieu,(Scnlater, i !

. . , »
1971) . One of the research goals proposed in The National Goals and

Guidelines for Research in Home Economics (Schlater) is to improve the

.

t ’ ‘ . N

quality and availability of community services that enrich family, life.  *
. ' . S . .4: . -

One of the research problem areas associated with*this goé; is .

’ ‘ I S
continuing education' programs, As continuing education increasingly
3 . »

=l

becomes a way of life in our. society the array of gourses offezgq~;9

the &mmunity by the various sponsoring agehcies continues to expand.
.o . S . ] ’ )
Individuals are generally éble to find coursés which meet theirJneeds
. N s A}

or iriterests ‘and thus use their, free time ifi a way that adds dimension’

to their lives. Home économists have special competence in many areas

a

o ° .

of knowledge wnich'tney are able toO transmit to the adultApopulation
. : ™ '
via continuing education (schlater) .’

Accorhing to Osborne and Lewis (1983) of the University of

. ]
Connecticut, understanding Houle's typology is critical to an \)

(4

under standing of today's adult learner in order to design relevant
s ‘l»’.*

programs ‘and curriculaxd meet individual needs. The, purpose of this
«
study was to adq‘some additional iﬁsights'into who the adults are and

classes through the Continuing Education/

L]

Division of the Edmonton.?ubiic‘Scnobls. This information will be ¢
N ) B . . N\ . (%

-helpful to home economists and others as tney‘pianoand ihplement

Wﬁy they pa:iicipate in sewing
. , ’ . #

a

-

. . 7 .
programs, especially in the c¢lothing area, in keeping with the home

—economics research goal to improve the gquality and availability of

L .
_community services that enrich family life (Schlater, 1971).
. - .

»



cC. Objectives

The objectives of this study ®ere:

..
ot . N .

1. To apalyze whether or not .adults enrolled in E;dmonton Public

"
3

Schools Continuing Education sewing classes in the fall of/{986 were '

'
’
) ..

similar in terms of: _ .
‘a) motivational orientations
Al .' ) ' ‘ . .
b) physical resourtce’s . . "
. ® - \ . .

c) selected demographic variables - ' ,

- .
v

d) selected sewing varia

te e
o R ) .
e) previous participation in |ladult education.
’ ﬁ...‘%"g} . c.
lation’ betweeh an individual's e
LWE .

H

2. To dete;mxne if there was a

+ £
D PN 4

motivational orientation for educational participation and stated
., _ .
reasons for.sewing. . ’ N

N kY

.

3. To compare the results from this sample with.norms
o s .

-y

eqtqblished.by Boshier and Collins (1983) in their secondary analyses/'

x

of Education Participation Scale (EPS)‘scorg;.

4. «To comparé findings on reasons for sewing, sources of sewing *

education and perception of home sewing as either housework or lejsure

v

with the results of Q'rgcent stuéy of Edmonton home sewers (Blenkarn,

1986) .Y . . 3

®
.
LN

SN



D. Definitions

’
3

. Adult: For the purposes of this study was a person 17 years

N
'

4 .
o

of age or older.

.
)

2. Adult Education: ' Refers to all otgandfed. educationdl

«

activities - everything from job-related training to hobby classes -~

. L)
taken outside of a.full-tipe educa§ional program by an adult
\ .o~

-~ i

L 4
(Devereaux, 1985). In the literature continuing, education is at times

——

used.interqungeab}y~w1tﬁ‘édu1t education.

L

—

3:,]Motivational Orientation: Onéwafsix.cémponents identified
. ) . ° ¢

\’ . . N
through analysis of responses to the Education Participation Scali> -

(EPS). A motivational orientation is composed"of a cluster of related
) . .
‘reasons for participation in adult edugation and should not be confused

with "motives" in the psychological sense (Boshier, 1980) .

AY



IT. REVIEW OF LITERATURE

- / M
%

i ?iticipatlon can take many fogﬁs and be aSSjgiéped with the many
SRR

";i ; adult's life. \;L\ﬁz‘context of education it refers to

‘ﬁyn events, activities, or programs whose primary purposes

are the acquissition of knowledge or'skills (Douglgh, 197Q). -

Educat;oﬁal p@rti;ipation is a very broad term and can refer to a full

. .
spectrum of activities from attending one seminar to pursuing a goal
- ° " »
over a long period of ‘time. Douglah (1970) outlined four universal
) - f : a
. - .
., properties of participation: (1) participation is both a group and an

individual phenomenon; (2) a quantitative dimension of participation.
refers to the number of learning experiences an ‘adult is involved in;
(3)" a gualitative dimension is concerned with the nature of the' -

learning experiences an adult is involved in and (4) participation is

\\J/ﬁsualryla means to an end. ‘

Rl

‘ The results of a review of the'research done on the learning

’
.

efforts of adults (Tough,- 1978) revealed generally consistent patterns

in the amounts and types of learning which were undertaken.- Adults
L]

.from 11 walks of life residing in various parts of the United States

e

~and Canada as well as Ghana, Jamaica and New’Zealgnd were surveyed.

Between 70% and 100% of these adults undertook at least one major

. ,

learning activity iﬁ tne.yeifﬂgfior to‘;he'surveys. A major learning

’

activity was defined as "a,nighly|delibera€e effort to gain.and retain

<



8
. 1 - . .
certain definite know1edge and skill or to change in some other way"

ama——

'(p. 250). An actléity had to take at least seven houry to complete in

rder to be considered as a major learning activity. Th results als®

\\.

indicated that tpe average person conducts five distinct 1 arning ™
projests-in a yeér an%}spends én average of 100 hours on-each oge. ™~
Classes conducted by profeésionals accountéd for about 20% of the

learning projects while self-initiated and conducted pkéjects-accounted

for most of the'remaining 80%. It seems app;rent thatlmosé adults
participate in virying degrees Yﬁ some form of learning. The ac£ual
deQgree of participation in self-initiated educational activities is ({
‘more difficult to determin; than is participation in ofganized programs
since individuals are no; likely to document their activities the way

>

that orgapizations do.

Participation in orgaﬁized adult education in Canada has

.
0

increased dramaéically. A survey taken in 1983 revealed that one in

every five Canadians.parﬁ;cipéted in adult education.(Deve;eaui, 1985)
which adds Supppit to’Toﬁgn's (1978) finding tna£ approximately 20% of
" adults participate in organized learning, The majority of Canadians: 17

years of age and 6ver.who pafticipéted in education did éo on a part-

time or casual basis. The nigﬁést parﬁicipagion‘rate was found in

v

Alberta; 25% orfbne in every four adults. This denotes a& increase of

15% since 1971 ("Alberta's adult ed boom," i985). THe two Canaéiaﬁ

i Al
cities with the highest participation ﬁates were Edmonton and Calgary

.at 27% each (Deyereaux(:f‘ i/// ‘ : -

. \ . .
.Wi;n;n the Continuing Education Division of the Edmonton Public -

Schoolg(gassgjlas,been~a 72% increase in overall &nrollment between ¢



N

1973 and 1984 (P. Steblyk, personal communication, May 5, 1986). In
the general interest and physical activities areas, which Lnéludes

: , .
sewing courses, thére ﬁas“beenya 34% rngrease over the same perlod{
The Governmeﬁt of Canada survey (Devereaug, 1985) indicated tnat‘zéz of
the part%;ipants acrdss the country chose clagses from the

hobby/craft/recreation category in which sewing is included. The

breakdown‘fd% Alberta showed the same degree of participation in this

area. Three factors which may affect participation are advances in

knowledge and’technology, the population structure aﬁh attitudes
towards education. o .
As knowledge and technical ability continue to increase so does
the need for education. CurrenF knowledge and skills are quickly
becoming obsolete forcing individuals to learn ney skills or upgrade

0ld ones and acquire new knowledge in order to kegp up with our

changing society (Osborne & Lewis, 1983) . Other related factors such

as increase% leisure time, chronic unemployment, changing roles for meq"

8

and women and high divorce rates all contribute to. making education

necessary as well as desirable (Osborne & Lewis, 1983). As the

- ' N -~

children of the '"baby boom" reach middle age the population structure

is undergoing some dramatic changes. For eﬁample, the n&mber of péople

’

An the 24 years and younger ége group is declining.and those in the.25
years to 64 years age group are increasinglin number (Apps, 19@0), The
majority -of adult eduéation participénts are drfiwn from those between

the ages of 25 and 34 years (Devereaux, 198§i)”who Particiéates," 1982)

who are part of the sector of the 'popbulatior‘l‘wnich is increasing.

/

" Enrollments in adult education can be expected to increase simply

\



because the number of potential participants 15 increasing.
’/ e
At one time adult education was looked upon as being a means for

making up for something missed in childhdod or youth (Canadian

Associatjion for Adult Education, 1964). . This attitude is now changing.

\

¢

The education of adults in Canada is changing. At one time, it
was a relatively small Jndertaking. concentraﬁed in the exteﬁsion
activities of a number of universities and depaftments of
agraicultyre, education for new citizens and night school programs
~
of a remedial nature. It has grown to a substantial and varied
range of courses, programs, training and retraining, involving
millions of Canadiéns.. (canadian Association for ‘Adult
Education, 1964).

The concept Of learning from the cradle to the'grave rather than

only during a specific period of one's life is becoming more widely
5 . .

accepted. Coﬁseqheﬁtly, adult education is becom}ng more -and more a
way of life in our society (Osborne & Lewis, 1983; Scnlat!r, 1975) .
-~The yoluntary nature of adultieducatign, however, inhibits both the <:]
administrator.and the educatbr from‘acniéving the maximum effect on
society through their programs (Verner & Newberry, 1958) .

Verner and.kewberry (1958) held that the identification of the
characteristics of participants would bé helpful in find}ng ways of
involving non-p&rticipants. Variou; studies have been undertaken to

determine the-characteristics of adult education participants



N

(Johnstone & Rivera, 1965; Devereaux, 198%; Vetner & Newberry, 19%8;

+

"Who participates in adult education - And who does not," 1982). Otrer
researchers who have focused their studies on why adults participate in

education have also collected demographic and socioeconomic data which

allowed them to propqse a profile os the typical adult learner relevant
to their studies (Frane, 1975: Mount, 1980). Certain characteristics

have been common to most profiles of adult learners.

n

The profile of the adgtt learner which arose from the Canadian

-~

. \ ’
Government survey, One in Eveyv Five (Devereaux, 1985) 1s the same 1in

many respects as a United States survey done by the Nat,onal Center for
Education ("Who participates,' 1982). Both studies found that the

typical adult education participant was 25 to 34 years old, a woman who

=

;iVe;\Yﬁ the city, who had graduated from qniversity and was a
professional. .A review of other studies revealed similar findings
(Boshier & Co%}ins, 1983 ; Fpane, 1970; Johnstone & Rivera, 1964; Mount,
1980; Verner &\hhwberrf, 1958) . However; the majg?)ty of the
;espondents in the Mount, Frane and Boshier and Collins (1983) studies
weré married rather than single and the Bosni;r ;;d collins (1983) data
suggested that the employment level of the majority of the respondents
was between skilled and sales/clerical.' The Canadian survey
(Devereaux),-also foundithét partlcipangs are more often residents of

3

Alberta or British Columbia, were canadian born, members of the labour
force and single.
Knox and Videbeck (1963) studied the effect that various

demographic variable’s had on participation. Rather than relating each

%ifiable singly to the phenomenon of participation they grouped the
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‘variables 1nto ”status conflguratlons" (p. 106). ‘They held the'view

-«

that although.single,variables may relate significantly to x

i A partlc1patlon, thes observed relatlonshlp could be caused by other
varlables whlch were not controlled. “BY comblnlng varlables into
conflgurations they were able to cla351fy people together who shared

s;mllar llfe c1rcumstances and opportunltles to part1c1pate. Their

flndings showed that participation in-edu%ation'for the general adult ..
population was associated with age ahq.socio—economic,status put not

Y

with”community size or the gender of the‘respondent.‘tIt was also found

e

that by claSsifying adults into. status configurations deéree of

”
part1c1patlon did not vary. sxgnlflcantly W1th age in most, cases.

a
a9

Studles 6%1ch nave catalogued the characterlstlcs of adult

¢ .
1earners have Deen helpfuldto educators,and program planners as they

have anticipated who.the;r‘students‘would.be; nowever, they lend little «

1n51gnt into why these adults part1c1pate.

P . .

“B. Motivaggons‘to Participate
5"' "
! General Studies

-
The major llne of research lnto why adults partlclpate in.

4

educatlon was 1n1t1ated by Houle in 1961 when he publlshtd hlS book Tﬁ>

Ihquirlng Mind,(Ordos, 1980). Subsequent to this, numerouS’studies

' have been vndertaken to inVestigate'tne motivations of adults for
yartxcxpatlng in educational act1V1t1es (Boshler, 1971 1973, "1977;

Burgess, 1971- Dohr, . 1985 Frane, 1970; Morstain & Smart, 1974-'M0unt,

s

1980 sneff_iel,d,,’1964; Zimmer, 1975)# Ordos (i980) stated tiat the



' education and they ﬁhémselvésfregarded continuing education as an

L0

- . . 13

Toa

zmajorlty of studies in thlS area 51nce 1961 have eiﬁher been designed

to test Houle ] typologg or researcners have used hlS typology as a -

star;ing point for‘theirdown'studies. ' o E ‘ .
HQﬁle‘(f961):undertook te study partioipaﬁion ffohvthebviewgoiﬁi

ofbthe participant rather than to simply catalogue thg chafao;eriséics

of those who were involved. His premise was that -if the total

by understanding the nature, thoﬁbeliefs and the actions 'of those who

exhiz: a high 1evel of participation. He set out to describe what
' , . | R T~ i
a -i2. 2Aink-about what they do and why they do it.

Houle (1961) gohdudted indeptn interviews with 22 adults who
part1C1pated exten51vely in education. The intervléws were‘taped,
transcribed_and analyzed. Houle found tnat desplte‘%he dlver51ty of
the -packgrounds of these individuals, as a group they were basically
similar. \They wefe‘reéarded by others as being deéply involved in

P4
lmportant part of tnelr lives. . Each of the 22 participants had goals

they wished.to aocomplish, enjoyed learning and felt that continuing

Educatioh was worthwhile. It became evident; however, that,although
each of the interviewees was basically similar they could alsd_be
divided into three subéroups relatedlto\theirlmajor conceppiohs of the
purposes and value of adult educatlon -
Houle (1961) jdentified the three subgroups as goal activity,
aoollea;ning oriented. The goal orianted-person used educationias a
’ >

means of 'accomplisiing some very specific goals for self improvement

and/or to get ahead in one's career. The activity oriented-pérson

o

wghenomenon of continuing eduqation was, to be understood, ohe must begin

- .



-

sought léarning for its own sake. Houle did make tne‘qualification

‘ o : oL 4
~‘ . . . . . . .' A . ‘
participated to fulfill a social need or desire. The reasons for .

participatihg in a specific 323?se may é& may not ﬁave been related'to

: - . -y . : :
the contents or objectives of the course.- The learnipg oriented p

picﬁorially, by ‘three overlapping circles. He did maintain, however,

that the central emphasis of eacgh group was clearly discernible. Since

’ . . . &
Houle's study, research has continued to confirm that adults.

‘ﬁaftiGLpate in education for a_va:fety of reasons and that those

reasons or motivations can be grouped into a limited number of clusters

or oriéntdtions. | ) - N

Boshier (1?71); Burgess (1971) and Sheffield (1964) each

developed instruments to test Houle's typology. The three instruments

were made up of- possible reasons for participating. .The respondents
% . ‘

had to rate the reasons according to how much or how little influence

" they had on their decision to participate.'ATne data gathered in each

case were factor analyzed:rgsulting in clusters of reasons or
orientgtions. Althbugh the“ofientatiOns 4id vary ambngbthe studies,
gihilarities_a}s; existed. - ' ' B .
! Thé motivatiénal orientations resulting from studiesﬂﬁy Sheffield
(1964), Bﬁrgess (1971)_and Boshier (1971) were generaliy the same with
a few exéeptiohs. Sheffield found fivenérieﬁtations (learning, desire
qctiyity, persornal goal, societal géal and need aétivity)qwhich
corresponded to.thdse found by Boshier and Bﬁrgess. Hd&eyer, tw§
additional orientations, to comply with formal requirements ahd to meet

a religious goal, were discqvered'by Burgess. Bosltier discoveréd one

Al



. ‘ . . . o . ‘5
L : . .

more orientation than Sheffield, external expectations, which
corresponds to Burgess' formal reqdﬁrement orientation. The variations
among the three studies were, in part, due to thé nature of the ;temé
included in each instrument. Three orientations which related to the’
desire to learn, the seeking of social contact or activity and the use
of leisure time were common :o these three studies and appeared

consistently throughout the literature. See Table 1.

Boshier (1971) drew upon the work of Houle (1961), Sheffield

(1964) and Burgess (1971) as well as inte;vieWs with adult participants.

- in developing his instrument, the Education Part;c;ggtioﬁ Scale (EPS).

He initially set out to develop an instrument to test Hbule's typology,
measure motives for participation and also to formulate a model of

adult participation in education that could be generalized across

. [ .
cultures: The original scale consisted of 48 items but between 1971

. and 1977'tge scalée was refined and rev}seé sowthat it now contains,40
iteﬁé. | ’

Boshier (1971) first used the EPS on adult learners from three
New Zealand adult education institutions. The data were factor
analyzed resulting.in 14,factoré of'whicp S$ixX .were socially oriented?‘
two job or vocationally oriented,-féur learniﬂq or educatiqn orienﬁed
and two minor faetors that arose due to 1teﬁ specificity and the type
of anélysis done. -TneSe three gene;al'areas loosely resembled Houle's

(1961) typology. Furtﬁer factor analyéis resulted'ih the six factors

or orientations used in scéring the EPS today.

¥

Ky
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A description of Boshier's six orientaticns fi§llows:

. v . 4

1. Social stimulation - To get relief from boredom,

;o to remedy deficiencies in social-1life and

educational background.

3

2. . Professjanal Advancement - To gain knowledge,

attitudes, and skills which will facilitate

~ job advancement.

[y
1

3. .Community Service - Wo acquire knowledge,

attitudes, and skills which can be applied in
.achieving social or community objectives.

v

4. Social -Gontact - To meet new friends, remedy
- R .

deficiencies in social life, and enjoy group

acﬁ}yities.

L .

5.. External Expectations - To carf& out the

expectations of some person with '"authority"
N L . .
such as a priest, friend, social worker,

employer, or physician.

6. Cognitive Interest - To learn just. for the

sake bf learning - not tied to any
. a

\
particular goal -‘just for the, inheren{ joy

L)
~



18

'of'pérticipation and learning ("Introduction
. . )
*to teaching adults,'" p.'8-6).

. ‘ ! v

e

Since its development it is éstimated that the EPS has been
~ ' - ) ¥ ’

administered te approximately 60,000 adult participants and at least 80

students have used it in dissertation or thesis research (Boshier &
Collins, 1985). The EPS has been-administered to nurses, vocational- )/: ’

technical adult learners, adults invbaccalaureaﬁe degree programs,.

[y

pharmacist\ farmers, religious people (Boshijr & Collins, 1983; 198%),
and judges (Catlin, 1982). o

Morstain and smart (1974) administefed the EPS to a group of

N

-

adult.learners in the U.S. and compared their results to those of a

Boshier (1971) sample of learners in New Zealand. 'dey‘found
8 . : \ :

substantial similarity-in the factor patterns across the two samples.

High alpha coefficient scores were found by Morstain and Smart (1974)

and 'by Boshier and Collins (1983) when secondary analyses were
. 8 ' . .

cgnducted on over 121009 EP§‘sco:és. These result§ indicate that the

EPS ﬁas‘reliabiliiy and that the -factors or orientations have internal

s

consistency.
As a result of their secondary analysis of EPS scores Bgshier and

Cdllinsb(1983)‘were able to develop norms for comparison ﬂu{goses. -

They have suggested~that oﬂly‘the640 item E%S be usédﬁin future
resegr&h énd.thét reseg£cners comﬁare thegr tlocal' mééns with the norm
means wnicninow have been established.' A sqgndard scdriﬁb key was
developed for use with the 40 item EPS "and Boshier and Collins (1983)

suggegied that factor analysis of small data-sets are, therefore, no

<



longer necessary. Whe use of the standard scoring key, they pointed
. AV 2 , l X .
~out, Would facilitate mcre"secondary analyses of EPS data which would

1]
v

in turn_enhance the probapility of the develophént cf theory which'has

.universal rather than local applicability (Boshier 8yCollins, 1983).
The EPS is scored on a four point scale where -i corresponds to no .
’ " ‘\: - , n . Al

’

influéhce,,z corresponds to little influence, 3 corresponds fo moderate

A » )
influence, andﬂ4 corresPonds,to much influence. - -

-

N J

In 1971 Boshier proposed a model of participation based on
. 's

. Maslow's;(1§%4) hierarchy of needs (see Figure ‘1). His interpretations

. .

,of factors which were derived grom’first and higher Qrdef~factor

analyses of EPS scores suggested that some.factors originated from

°

unsatisfied "deficiency"~needs as described by Maslow (Boshier: 1989J..-

R .

BSshier also postulated tnat underlylng psycpologlcal states which

’ 1

’ N — N Lo~
motlve to participate: . ’

~\\\\ impelled adults into educatlon were significantly associated with the

Bosnler (1977) useghthe term llfe¢¢nance to descrlbe def1c1ency

! a

motivation and life-space to" describe growth—motlvatlon. Life- chance
,‘( o
R
quented people part1c1pate in educatlon Decause of a need to acquire,

Cs

knbwledge, skills or attitudes which are necessary to their survival.

Life—space or gr ~.I rriented people pafticipate in adult education not
because of a - -« e DUL ala means.of eitpr’ession‘. Maslow's
hierarchy co. . . el wez— ord needs which_are physiological,

safety, love <~ ;<" ~ngincness and esteem needs which, when satisfien,
lead to.self actuc). ...on. = » 7 ' >
The balance between life-space and life-chance origins of

motlvatlons ‘shifts as persons grow older and accomplisn developmental

\. / . _‘/19'

L
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tasks which are required in their culture and/or- social situation
o 1 . . 'Y :
(Boshier! 1977). For the person who is motivated by the dgsire to know

(self—actualization) impulses which would initjate grawth and change
'S . ’ .

\ are welcomed. This type of.attitude results in an upwarad spiraI{of ’
learning.' People will never feel satiéfied_that gkey have learned -
énough and will, tnereforé; continue to 1e;;n and to grow. tTnié model
of Boshier'g is more cbncerned with the. social and psycholdgical
underpinnings of adult's reasons for partLCiPAZing in education’than
was Houle's typology (19615. S
- . [}

"

1.mvuth
-(Life-Space}
Motivation ’ s

Deficiency .
> (Life-Chance)
i Ho;ivation

-~

. e P
_ Figure 1. Hypothesized relatlofship between psychological factors and
- motives for participation in adult education (Boshier, 1977)

S . R B -

!
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In 1985 Boshier and Collinsgxmmuned and analyzed EPS scqred of
- L J

’

about 13,000 respondents,from studies done/in Africa, Asia, New
* »

Zealand, the United Stajes and Canada. Theijr aim was to see 1{ the

results of a cluster an@lysis would resemble Houle's three

- . -r~
§
orientations. Their apalysis again resulted »n the six clusters or

1

. L
orientations already mentioned. Two glusters, cognitive 1nterestf§nd

professional advancement, correspond to Houle's learning and goal

orientations. The activity orientation was only eviden® when Boshier's
' a t : , )
remaining four clusters, social contact, ,social stimulation, communitye

=

!
‘ - ®
service and external expectations, were grouped ‘together. Boshier and
L - - ¥
Collins (1985) stated that while Houle was very perceptive in proposing

o )

. his orientations he had simply failed to antic;péte’the complexity of
léarnerS"reasons for participating.

4 .
‘' Studies Related to Adult Participation in Home Economics Education

Zimmer (1973) investigated adults' reasons for attendance at

' i ) ' . Q
continuimg education classq;, giving\special atteng}on to "those
4 4

Zimmer wanted to know if the

¥

enrolled in ‘clothing conggruction;

a »

-~

reasons for particfpation could be classified into six)specific groups.

The siX dgroups were;%élat%d‘to Houle's (1961) typoiogy as folléws:
: N - . o

. 1. Goal Oriented ) F)
a) the desire to reach a personal goal

<,

b) the desire to reach a socjal goal A / .

b

[l

c) the desiré to comply with formal requirements



Ta

2. Activity Qriented u ' | oy

at

a) the desire to take part .in a social
’ § *

activity

b) the desire to escape

3. Learning Oriented
a) the desire to know
The other purposes of the study were to investigate significar
«dttendance rates in the sik groups and to determine if acﬁievement'

levels for students in clothing construc€ ¥on classes yaried .

significantly for any of the six groups described above.

¢

. . -
After analysis, approximately 50 percent of the ‘respondents could
be categorized into one of the six ngas. Respondents with high factor
scores in the.'desire to know' category had higher attendance rates

- AN
¢ v
than those with lower scores. There was no significant relation

—

between attendance and any other categories. 1In ihe’blothing -

+

constructiog sub-sampie it ‘was found that those who had high factor
- ‘ L]

-

scores in the desire to escape category nade lower grades on their
v LY .

. “ .
garments than students.who had low factor scores.

a

In 1970 Frane conducted a study to determine the reasons women

chose to enrol; in clothing construction courses and the relationshiés
between their choices and certain demographic var;ables. The
respondents were also asked w?ethef or not gheﬁggould have chpsen a,
clothing construction course if other courses in home econdémics had

. L4

been available. Ten years later Mount (1980) repeated the Frane (1970)°

study in greater detail. Mount revised and expanded the questiQnnaire

\
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dgyeloped by Frane. Frane's analysis resulted in five clusters of
reasons for participating and Mount's resulted in six. The siXth
cluster from the Mount study was made up of economiC reasons. Some of

the reasons that made up Mount's economics cluster were; "I want to

sew my clothes because they are less expensive and I want to save money

“Py making my clothes" (p. 65). The other five clusters, which

[N

corresponded to Frane's cluysters, Weré related té leisure, enjoyment of
learning, learning for applicatiofi, sociability and personal goal.

.Frane found‘that the number of gourses takep previously, the age
of\tﬁe requndént and level of schooling were signiflcantf; related to
the selectiop of a clothing con;trucﬁion course. In Mount's (1980)
study the number of classes previously taken was not significantly
related to the choice of a clothing cons}ruction course but age,'level
of schooling, hafiﬁal status, residence, ownership 6f a sewing machine
and occupation were. In both studies the majority of participants

o

indicated that they would select a cloth;pg construction course if they
registered again. i

Donr (1985) studied the influence of motivagional orienta;ions on
the creative attitudes of women in six art and deéign programs. A

"Participant's Orientation Inventory'" was developed from the literature

and instruments of Sheffield (1964) and Boshier (1971). Content-

v
a .

specifiC items related to the development of specific skills or
techniques were also included. Three other instruments designeé to
measure creativity and perceived chanée in creativity were aiso used in
the data_colleCtioﬁ. The data factored into four clusters:' social

relations; content-specific goals; pers%?al need-activity; and a
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general learning/curiosity goal. A composite mdtivational orientation
was also formedﬂwheh results indicated that '"women could have more than
one dominant reason for participation”" (p. 87). The motivational
orientations were nearly equally represented within the sample’lending.
support ‘to theiar4ument that motivation cannot necessarily .be inferred
by the type of subject or activity one chooses to enroll in (Boshier,

1971) . . -
Findings of Dohr's (41985) study were interpreted using Maslow's. -
motivational th58¥yyand Boshier's (1977) life—chance}life—space
framework. When placed on a continuum the genera%)learning oriented
'
participants were at the life—space or self actualization end and the
content-specific oriented participants were at the life—~chance or

deficiency motivation end. The other two orientations fell in the

middle with the personal-need activity orientation closer to the

&

defig}ency side and the social relationship orientation closer to the

: !
life-space side of the continuum, This study lenhds suaport to
Boshier's proposed life-chance/life-space model although the social and

personal need-activity orientations are still somewhat abstract (bonhr,

1985) .

N

\

At a time wnen.aduly‘eduéation is growing 9épidly, studies which
look into not only who participatés but also why they participate are
essential. The information generatéd by studies such as ﬁosn;er's
(1971, 1978, 1983, 1985) finds use not onl} ip planning and con?uctinq

programs to meet the needs of adults but also in the training of people

who will ultimately be their instructors.



C. Home Sewing ¥

Profiles of Home Sewers

Several studies over the past six years‘nave'profiled the home
sewer (Blenkarn, 1986; 'Consumers Say They Sew for Pleasure,”(1981; "A;
‘Exploratory Study of Wwomen," 1981 McHugh, 1985; Siqﬁet, 1984) . Most
studies found that* the majority éf homeﬁSewers were 30syears of age or
older._?lthough Blenkarn's (1986) study indicated that in Edmonton the
majority of home sewerg Were between the ages of 26 to 30 years old.:
Most home sewers have q;aduated from high school and more than half had

~N

some collége or university education. Married women with children made
up the bul of home séWers and ;ver 50 percé@? of them were employed
either paft- or full-time outside the ﬁome.

Home Sewing T;ends | -,
. Home sewing has experienced varying degrees of popuIaEiﬁy. In
the 1930s it was qsually not a matter of choice whether a woman sewed;
there was. no other way to hget‘tne clothing requirements of her family
(Fessler, 1971; Snapifo, 1967). In the late 1960s to early 1970s the

o

United States experienced a home sewing boom during which time the
, J
economic aspects of sewing were not as important. as. greative expression
; X ) \“ .
(Fessler, 1971; "I Made it Myself," 1971; '"Home Sewing Boom Calls for
Better Teaching," 1969; 'Home Sewing: Textile Stepchild Grows up,"
1972). Although there are no statistics to indicate what was happening
|
in home sewing in Canada during this time it is reasonable™to assume

that a similar situation &xisted (McHugh et al., 1985).

7
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/’ McHugh (1982% reported tnatkmembers of the Canadian home sewing ..

industry, «in 1981, had eyoressed concern over a decllne in business.

e,

Based on decreased sales of‘both fabrlcs and patterns it was reported
tnat between 1976 and 1983 the number of home sewers had decreased by
as mucn‘as one tnird (COurtless,\1982; fUnravelling Simpllcity S Tender
bffer\History,"‘1983)~ In 1983'Kennedy reported’tnaﬁ the home sewind
industry nad taken~an un—turn as early as the sprind of 1982 and that

it’/ was conﬁinuing to‘improvea;_She attributed the up-turn to the

decllnlng economy which prompted a return to seW1ng in order to save

4 .

money. slxty one percent of the home sewers in Blenkarn s (1986) study
indicated tnat»during’tne»previous five years they.either increased or
s , ‘ o . . '

‘did the same amount of sewing. McHugh (1982), on the other hand; found

.\ that over half of the sewers in her study had not sewn as much durlng
“*tne ‘year preceding'ner study. The contradlctlons in the 1ncrease or

dec;ease in -amount of home sewing done could be caused by a variety of

factors. That tle contradictions exist, however, illustrates theeneed

. for more empirigal research to be'done in this area.

3 '@
~ .

a

Reasons for Sewing

°

*-Tn;ougnout the literature one of the most frequent reasons given

for sewing was to economize ("An Explor%tory,Study,” 19813 Bienkarn,
. s ’ 9‘ "',\ .
1986' Cnan, 1975; Fessler,‘1971; McHugh, 1982 McElderfy, 19655

i

"Outlook on the 80’ s,"‘1981) nowever; as early as 1960 Johnson stated

o

A~ that sewxng for thrlft was becomlng outdated Chan (1973) found that

sew1ng for economy was more important for older women and women ‘with

3

large'families. She suggested that'perhaps wnen the older women had



Y . . ) -
begun sewing saving money was the prevalent motivation and so they ,

N

. » 3
continued to sew for that. reason. Courtless (1982) reported that an

. \

: i
.analysis of consumer expenditure data found that asdcpnsumeks' spending
for sewing increased so did their spending. for ready-made garments.

This .seemed to indicate that home sewers were not sewing to save money

_since the home sewn ¢rments were.not replacing ready-made garments.’

Studies have done to calculate the cost of home sewn

 garments. Wwhen the cost of the sewer's. time wgskincludéd it was found
that it was uSually-more costly to sew than to purchase a c?m%afable
;garﬁent (Tortora, 1985). It is possible 1nzé'g1me of high unemployment
that some individuéis are finding that they have more time than»money
and nbme sewing for them ;represents a wise use of their gvai}able

- . . "~y RORES
resources.: . ] : , v

* A survey of home sewers reported in Home Sewing Trade News (1981)

indicated that it was not economy but pleasure which motivated home

sewers to sew. Blenkarn (1986) found that enjoyment of sewing ‘was the

sécond most popular reason given for sewips followed by necessary-can't

purchase. McHugh (1982) found that ajfer saving money, a sense of

pride derived‘frqm sewing and bette‘,quality items were important -

reasons for sewing.. Creativity-has also been cited as an_impoftant

o
reason for sewing ("BEverybody's Sewing Like Mad," 1964; Fessler, 1971;

v

Johnson, 1960; '"Sew and Reap," 1958; Shapiro, 1967).
| g 4 - ' .
'Home Sewing Education
In the early‘1970s it was estimated that 85 percent of.girls

graduating from high- school knew how to sew (""Home Sewing Boom,'" 1969;

~
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"I Made it.Myself,” 1971) . Tollen (in.Huck, 19é4) found, ﬁowever; that
enrollments in secondary 1evel_clotn;ng.classes were déclining faster
éhan one Vould expect whgn gonsidering current enrollment trends. Some
feasops %Fven for this decline‘were,failure to adapt the program-to the
students' cha;gihg needs and attitudes as well as the personal
cparacté?istics of individual teachers. ‘ -

In 1981 Rudd.sﬁrveyed the Texﬁiies~and Clothing departments of
universities.aeross tne‘United States to determine thé trends and thg
future outlook. Shg\found that in about one-fourth of the schools a-
reduction of laboratory hours as wéll-as subject matter in clothiﬁg'
éonstruc;ion'had taken place és a tésult of curriculﬁm revisions. One
outcome'of the study was that the relevance and place cf clotning
.éohstruction in the curriculum would have to»be decided (Rudq, 1981).
Th?s has béen and still is an ongoing debate . in many Textiles and
Clothing depértments as'wéll és at the secondafy échooi level. éome
have exéreésed the opinion that séﬁingfno longer has a place iﬁ the
éurrfculum because thé era when‘it was a sk;ll necessary for éurviYal
has.passed (Tortora, 1985): iortofa k19é5) maintainedltnat in the face |
of budget cutg.and shrinking enrdllmé;ts ﬁhe.teacning of a hobby, like
iewing, cannot se juétified. Anotnér view ié that while the
traditional way of considering élotniné must be reviﬁed-and revamped,
sewing in some fbrm.does have a place in the cﬁfficulum (Ayers, 19683
Eise, 1985; Huck, 1984; Lare, 1985 ﬁacCleave—Ffaizer & nurray, 1984;
Pbttbefg, 1985; Watkins, 1976) . Ong of the'most common éuggestions for
revision Qas to use CIotning.coﬁétfuptionkas a vehicle for teaching .

é}ifétive problem-solving and decision-making skills (Huck, 1984; Lare,

-

®°
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1985; Pottberg, 1985). . : : '
McHugh (1982) recommended that educatcrs keep themselves abreast '

.

of the latest products and techniques in sewing in order to keep sewing

a viable part of youth and adult curricula. She also stategd

constant assessments of students' needs were required to K,‘p the

curriculum relevant to today's lifestyles. Women who perceive

. tnemselves:to be re}atively'highly skilled in sewing will seu more

>

(McHugh 1982); therefere retailers and manufacturers would benefitnby
nelplng sewers to upgrade thelr skills througn sponsorlng classes and

by encouraging the young to-learn how to sew. These efforts will be

necessary. if the home sewind market hopes-not'only to expand but to be

perpetuated. Whether or not home sewing 1s to'§ema1n‘a pérﬁ_of the
. 4 3 N

ives of future consumers depend§ on the role of home economics

reducators within the educational system as well as the importance

placed upon sewing skill in School curricula (McHugh, 1982) .

Moy

;In response to the growth in adult education and the limited N,

igw

opportunities"at the secondary education level, the Home Economics

Education department of the Ohio State UniVersity initiated the Adult

Home Economics Education Program in 1976 (Ralston, Beavers, Schultz &

Ebert, 1984). This prbgram was a ''mon-certification'” alternative to a

_home economics education degree-and was designed for ‘'students who

wished to be employed in adult education settings (Raiston et al.).
This type of a program may be one way of assuring that there will be
speg¢ialists who can effectlvely teach clothing constructlon if it is

2

phased out of the secondary SChOOl curricula.
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Education in some form is very important to the shrvival'of home
sewing for, in time, without it hcme sewing would probably cease to’

. "z .
exist (Fessler, 1971). It is for this reason that the home Sewing

"

industry has a great interest in sewing education (Algrt From the

. “ ’ ©
Retail Council, 1983§.Fes§1er,'1971; "Home Sewing Boom," 1969; "I Made
it," 1967; "Video Sewing Hitg its Stride," 1983). 'Adult education
programs such as the Continuing Edﬁcation Division of the Edmonton.
Public‘Schopls are impbrtant alternative sources of sewing educéﬁion

. _ .
since any subject which reflects adults' interests and need to know is

legitimate for inclusion (Schroeder, 1970).



III. METHODOLOGY ‘

A. Conceptual Framework

The theory of patterned'participation deve;oped by Knoyhand
Videbeck{(1963) was'used as £ne conceptual framework for this study.
The theory relates.patﬁerned participatron to the adult life cycle.
Patterned parﬁiciéa};on is dgfined as "a set of recurrent sequential
behaviours that individualé,enéage in" {Knox &_Vidébeck. 1963, p; 104) .
An examplerf such behaviour could be attending weekly classes %n adult
education, The theory incorporates psych&logical orientation, social
sy;tems, and environmental factbrglso»that variation in participation
can be examined in relatipn‘to all aspectsnof an adult'suliTg which may
affect one's participation in education’(Knox & Videbeck, 1963)i

Psyénoiogical orientations are subjective in nature and reflect
such things as need dispositions, cognitive style, percgpéions of
Qpportunitieg for part;cipation, and relative value an individual
places on elements in the network of social activitiés (Knox &
Videbeck, 1963).: Socialhéystems include the roles which a‘persqn fills
and the social status which has been attained. The environmental
factors include community ;esourcesnana fac;lities relating té adglt
educa£ion (Knoxl& Videbeck, 1963);

‘There are so many factors which work together to influence an

individual to participate in adult education that to consider them

sépardtely from each other would provide a distorted, or at‘bestAan

-

31 “
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1ncomplete/ picture. The theory of patterned participation provides a
framework for considering all factors as they interact with each other.
< e

y ot
!

N
“ ! / RN X
_ 3
B. Method o . \\\\\')

This exploratory study was designed to gather information about
why adults participate in sewing education and to determine howitheir

reasons relate to other specified variables includigg\ggmographics,

- '’

physical resources, home sewing activitie§ and previous adu;£ education
parglcipgtion. These general.éreas will be eléborated upon in the data .
collection‘sectién‘of this chapter.

The sample was drawn from aﬁong’adult participants in sewing
courses offered:by the Continuinq Edqcation Divi;ion'of Edmonton Public
8cp001s during the Fall 1986 seSsién. To beoconsiaered for the sample
subjects. had to_be enrOlied in a class which dealt with some aspec£ of
the seﬁing of clqg?ing, crafts or home decoggtinglitems.. Classes of
the hangs—on type and one-day seminar format were considered.

When the fall schedule of ciasseé became availabié“a selection of
the classes to be surveyed was made. The selection was made so that : @
the various t;mes, locations ‘and types of courses were represented.
Tne;é were 113 possibie Cclasses tb‘tnogse from during thé times #et
aside for data collect;on. Of these classes, 20 were offered duriﬁg
tne'day time, 90 were offered in the evenings and 3 were one-day
éeminars offered on Saturday. The majqrityﬁof the courses (44%) were
offered at locations in the southwest area of tne city, 32% were'

offered in the northwest, 13.3% were offered in thevnortheast and 30.6%}

.
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were of@ered in the southeast{ An attempt was made, therefore, to take

a sample of classes which would be proportionally similar to the actual

distribution of classes throughout the city.
in the schedule

were offered. "Due to low registration certain classes were cancelled

Not all classes which were initially proposed

at some locétiohs and due to high demand new ones were opemred up at
other locgtions. Recause tﬁe decision to cancel a class was often not
made until after the first meet?ng or one or two days prior to the
second meeting, it was not possible tovknow in advance if the classes
chosen for the sample would be offered. Originally the sample =
consisted of 26 classes, however, 1200f these were cancektled
necessitéting tne‘selecpion of replacement classes: ‘As well; the
éctual enrpllments fof several classes were lower than the es%imated
enrollments and §ix additional classes had to be chosen in ordeér to
contact at 1§ést 300 people. The number of,clas§§§ surveyed was 32.

“The data dollection took plaée betweén September 29 and_October
18, 1986. The majority'ofvtne questibﬁnaires were‘distributed during
the first week.of this timebperiodqlnd coincided’with the second class
of most multi-week claéses, and were returned during the seconq)and

third weeks.

Due to the large number of classes to be visited at various timec

~and locations “in a short period of time it was necessary to involve

several people in this portion of the data collection. The researcher

;isited as many of the classes as was possigig but when it was not

possible»anvassistant or the class instructor distribuﬁed the |

questionnaires. An ‘instruction sheet was prepared (see Appendix A) foi

l
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the assistants/instructors to read to the class. A verbal explanation

» .
of the purpose of the study and procedures for administering the

’

questionnaires were also given to those who assisted in the data
—~— ,

Y

§

collection.
Xm—

Of the 32 classes surveyed, 46.97% of them were located in the
northwé;t area of the city, 40.6% were in the southwest, 9.4% were in
the nortfiheast and 3.1% were in the southeast {Table 2)} The number of
questiogknaires actually distributed was 304 of which 200 were returned.

* . The average class had 9.5 partidipants and approximately 6 ‘'of them per

class completed the questionnaire. The rate of return was 65.8%.

-

.

&
Table 2. Distribution by Area of the City of.Sewing.Classes Of fered by
Continuing Education Compared with the Distribution of Sewing Classes

surveyed for This Study

‘ 1 . 3
i i °

 Area of City Class Distribution (%)

Continuing Education eser\lt Study
S —— e i___________;
Southwest : 44.0 ) 40.6 '
Northwest 32.0 46.9

‘Northeast . : . 13.3 S - 9.4

Southeast ' 10.6 ©3.0
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The questionnaires were handed out to the participants and a

prief explanatfon was qivenfﬁo acquaint them with the purpose of the
’ ' .

study and to imgtruct them in how to complete the. questionnaire.. In

order to use as lityle of their class time as possible, the .
N ' ' - ) e
participants were asked to complete. their questionnadires dAuring their

M -
coffee break and return them to the instructer. Envelopes which had g
N ‘ :

been addressed to the Program Coordinator of the general interest

L

programs for the Cghtinuing Education‘Divisioﬁ. were 1ef£ with the
instructors and they were asked to_forward the completed questionnaires

to her via the Continuing Education courier service. The

-

questicnnaires were then collected fgam the coordinator's office by the

$

-

researcher or an assistant.

c. Data Collection

Two instru 1ts were used to collect the data. The first part of

o

the data collgttion procedure was the administration of the Education

Participation Scale (EPS) developed by Roger .Boshier (1971). The EPS

was chosen because of its high reliability‘and internaiwconsistency and
because of its wide use with many different typés of adult education
participants. The.EPS scores were used to determine the motivafionai -
orientatibns of the respéndents and coﬁsisted_df 40‘items thch were
possible reasons for participating in an adult education class. The
respdndents rated gach item according to how Wuch or how little *
influence the.item nadxppon gheir_decisions to enroll in the adult

education course. The four possibie choices were "no influence" (1),
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"little influence' »(2), "mode;éte iqfluence" (3) and "much influence'
(4). The raw scores for each orientation were summed and divided by

the number of items in the orientation to obtain scores ranging from 1,

-
7

to 4. The EPS is copyrighted and distr{ggggd~sngpugh the Learning

" Press Ltd. in Vancouver, British Columbia.

',Thf second paft of the data collection procedure, a
questionnaire, wa; developed for the purpése of this study after a
‘review of the literature and in consultation with Mrs. Pat Steblyk qf
the Contiﬁuing Education Division to.;he Edmonton Public Schools (see

Appendix B). Data were collected in four areas:

-

a. Demegraphics

- sex, age, marital status, number of children, age of ,

- Y ra
youngest child, level of education completed, and

occupation,

I
»>

b. Physical Resources .

L

- ownership of a sewiag.miahing, time (hours worked @utside

of the home), disWnce travelled to attend class, and
. l/
income. . »
s Y < R
c. Home Sewing PRI .
A ,_,./ L. N
- {3 co ' .
- reasons for sewLng;fpeﬂceived level of skill and sopurce of
i 1 M

oA
1

§ Yo )
sewind instrfuction. Y7 ’
y d. Previous Participation in Adult Education
- ¢ (e 4
- number of courses taken_ and variety of subjects studied

previously.
N

The responses were recorded on optical scoring sheets (see

Appendix C).
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D. Analysis of Data .

A descriptive profile of the adult participants in the
% .
.Continuing Education sewing classes surveyed was developed.

Mot{vational orientations, demographic data, home sewing activities,

¢

physical resources and previous adult education part’patlon were

analyzed using frequency Counts, percentage distributions and cross

tabulations. This analysis was designed to meet the first objective
which was to _analyzZe whether the adults surveyed were similar in terms

of the variables under consideration.

~

) ‘ o~
To determine if there was-any relation between stated reasons for
sewing and -motivational orientations (objective 2) one-way analysis of

N variance was done and the eta squared correlation ratio was used to

& : .
determine the degree or strength of the relationship (Blalock, 1974).
To accomplish the third objective, tﬁe mean scores for each of

the EFS orientations and the results of one-way analyses of variance of

% .

all scores and the independent variables were compared with the results

@f the secondary analysis performed by Boshier and Collins (1983) on
‘ %

responses from over 12,000 adults. The resuits of analyses of variance

between respondents' highest scale scores and the independent variables

~

were compared with the results of the larger analysis'of EPS  scores.
‘ A .
Because a large portion of the sample was in one orientation it was

decided to groﬁp the remaining responden*s into an aggregate
] . . ;

orientation to‘see if any significant differences existed between the

.. .two groups. Cognitive Interest became Interest and the aggregate

¥
4
v . )

s

orientation became Aggregate. '
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¥

In addressing objective 4, frequency and percentage distributions

were used to comparé the stated reasons for“ssying, sources of sewing

/

education and.wheEher respondents viewed home sewing as housework or

leisure with thé results of the Blenkarn (1%86) study of home sewers in

.
Edmonton. _ v )

»

Missing data were disregarded when calcula&ing frequencies, .

percentages, the- level of significance and correlation coefficients.

-
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IV. FINDINGS ., o J'

S/ , “ (ﬁfk;ﬁfyf

A. Description of the Sample - . IS T A
e . " :
Adults participating in s€wing classes offered Ry tnd‘Cqbtrhq@nq
/ - Coadt ot
L S A -

Education Division of the Edmonton Public Schools were,sﬁrgé?ed.' A -
total of 32 classes were surveyed aqd 304 questionnaiféé were

distributed. Two hundred of the questionnaires were returned

-

representing a 65.8% rate of return.

.
\ .

Demographic Variables

.
The majority of the enrollees in the sewing classes surveyed were

v d ‘

women. ®f the 190 people who responded to the question regarding &

gender 185 or 97.4% were female and five QZ.G'/. were male.
For the purposes of this study an aduj' was defined as & person

17 years of age or older. To obtain data which would be useful in

arisons with already existing data the age of respondents

wgs asked for in 10 year iRcrements begiﬁning with 20 years to 60 years

&

or older. A separate category was designated for the 17 to 19 year old.

age group. Most of the respondents, 76.1%, were between the ages of 20
~ ‘- 4 ) : . ~
and 39 years. Four of the five male respondents were in the 30-39

A2
year age grouﬁ and one was 60 years of age or older.

&

More than three—-fifths gf the respondents, 64.8%, were married and

20.7% were single and had never been married (Table 3). The five male

o
v

respondents were either married (2) or divorced (3).
4

v

39
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Table 3. Age and Marital'Stgtus’of-193 Adult Participants in Sewing

classes _\’ ; ) é '
‘ - ' e
variable £ Frequency Percent
B ' . 4 A
Age in Years ‘ .
T a7m19 ‘ 4 2.1
.- , .
. 20=2S . 68 : ~35.2
- 30-3% L 79 ' 40.9
 40-49 17 . 8.8 ,
: - i
. 50-59 16 . . 8.0 J
60 or older : .9 L » ,“}‘; 4.7
Marital Status i
Married - 125
- single o
. Divorced ' oy iq
Common Law « . 8
Wwidowed * lﬁg; 6
Separated . N
- Btner
St N SRR,
'S
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In response to the item conce;niné chilﬁren in the family.'
approximatély half (?6) of theJ19O respondents 1ndicéted-that they had
4‘no‘children;' For‘fhﬁse with children‘the moét frequently indicated age
of the youngestAchild was f7 years orxoider in 25 éa;es. The age
categopy, 1-3 years, was indicated in 24 cases (Table 4)..

'Respondénts wére alsq asked how many children were living at home with
them and 191 beople“responded. In-SSZ of the cases there Qeré no

children living with the respondent. The most common number .of

«* 1
1

children living with a respondent was two which occqpred in 42 of the
cases. The greatest number of children 1iving with a respondent was“\
five and occurred in two cases (Table 5).

b2

Table 4. Age of Respondent's Youngest Cchild

o e o et e o o (= o o S b S o e i e S A e T A8 s S e o S i . S o Tt e B o e . o . S o o . e P e S S e i T o

. ’ Frequency

Age in Years - Percent
| n=94
Under 1 — 11 11.7
1-3
4-6 .
7-12
13-17

17 or oid_qra~

)
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S em—

Number of children Frequency Percent
n=191

None 104 54.5

1 31 16.2

2 42 22.0

3 S 4.7

'
4 o 3 . 1.6
5 2 0

)

The highest level of“educétion complete 30%2% of the

Efspondénts was high school.’ TnoseAwho hé@ compleﬁed ai%ﬂpr some bf a

university undergraduate degree égcounted_for aﬁpther 28.7% of the-

respondents. Fewer than 3.5% of the resgohéents had achieved less than
“a niqh.schowl educaﬁion. None of the‘respbndénts aged éo.years or -

older had completed a 'university degree and most of those who had

earnéd graduate degrees were between 30 and 39Ayears of age (Table 6).

T
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Table'6. Respondent's Highest Level of Educatien Completed‘by Age
~Age of Respondent _

‘Level of Education © 17-19 20-29 30-39 40-49 50-59 60 + “rotal
Junior High School - -3 1 2 1 7

. High School . 4 20 - ‘ 22 7 3 2 58
’College:diploma - 15 ‘9 3 -4 | i 32vl

’ 4 1‘) : B

Technical diploma - 8 9 3 2 2 24
University (no degree) ?- = 6 . 8 - ! 2 17
University.degree Eg&&fi - 18, 18 o ;,I | - 38
Graduate degree. : “ - 1 .10 2 .v | 3 oo 6
Total ’ | A 4 éB 79 > 17 16 '8 A 192

' i

. 1
Of the 186 adults who reéponded to the question regarding their

oécupation, approximately 26% did not work outside of their homes. The
next largest group represented was clerical/sales (23.7%) gnd following

that, professionat (19.9%) (Table 7).

N4
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Table 7. Occupation of 186’ Respohdents

e e e e e e e e o e e o e s e i ity o T S T T S e e e o e i S e

Occupation Frequency Percent
Not working outside home ' 49 . : 26.3
: !
Clerical/sales. 44 N ' 23.7
Professional T 37 19.9
Technical > o 19 # 10.2
Managerial/administrative - 18 - 9.7
Educational o 12 ’ o ' 6.5
Unskilled 7 3.8
L

Physical Resources
The thedry of patterned participation (Knox and Videbeck, 1963)
'stated that an individual's opportunities to participate in adult

education are limited or defined by physical resources such as

distance, finances, time and available equipment. The number of hours

that a person worked outside the home, for this study, was considered
§ :

an indication of how much time,.as a resource, was availablg to that
pérsonr One hundred nineﬁy-one adults answered the question regarding
thefnumber-of hours worked. Over one-nglf (51.3%) df‘tnéérespondents
worked full-time and approximatgly 30% indicated that tnéy_did not work

for pay (Table 8). Two of the fivé male respondents workéd full-time,

one worked 20 hours or less per week ahd‘twq did not work for pay.
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. Table 8. The Number of Hours Per Week 191 Respondents Worked for Pay

Hours Frequency Peréent
Full-time _ 98 - 51.3
None : : ' 56 : 29,3
20 or less : c21 ~’ 11,0
'21-35 (not full-time) 16 8.4

= o . o . i . o it o A e T T o 7 o ot o i o T T L e o o o o e A e o e s S s b > = 4 o S o o i o i

One hundred eighty-five WOmeﬁ indicated their gender and of these
132 were employed either full- of parF—timé. Of the group of women who
were emp;oyed, 72.7% worked full—time and 27.3% worﬁgd\part-tiﬁe. In_
the present study 47% of the women with cn;ldren aged 3 yeers or lesg
were employed and 73.9% of tﬁe women with children aged.7 to 17fyea:s‘
worked outside of the'hohe also. '

The most commonly ipdicated faﬁily income Qas between $30,000 and .
$39,999 (23.5%) followed by those thse inque was between $40,000 and
‘$49,999.(19.62). Approximately 35% of the 179 adults who supplied

income information had family incomes of less than $30,000 and

approximately 22% had family incomes of greater than $49,999 (Table 9).

Q
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Table 9. Family Income of 179 Respondents

e e e e e e e e e e it e 4 4 i S o o i i i ot i e o i i e T e o e g o e e

~

Iﬁcome in Dollars Frequenéy Percent. ~Cumulative %
S P e S
Less than 10,000_ - 6 ’ o 3.4 ’ 3.4
10,006—_19,999 Y. 15. 1 ‘ 18.5.
20,000-29,999 ' 29 | 16.2 P """34.7‘
- .
30,000-39,999 ‘ 42 | 23.5 58.2
40,000—49,999 « 35 19.6 77.8
50,00&59,999 - 24 13\ 4 91.2
60,000 and greater ‘ 16 8 100.0
e oo

Of the 190 aduits who indicated-whetne; or not tﬁey owned a
sewing macnine 178 or 93.7% responded yes including all five of the
male respondents. Nine of the réspondents‘wnd did not owﬁ a sewing
.machine considered £nemse1ves'to,be at a be?inner level of sewing
skill, two indicated that they were non-sewers and one considered
ngrsglf to sew at the intermediate—advanced level.

Almost half (49.47%) of the‘respondents lived in'the soutnwest'og
southeast sections of the city of Edmonton and 15.8% resided outsiée of
the city (Table 10). ATne majority of responden@g (55.22) travé%led

between 1 km and 10 km to attend their classes. Approximately one-

£ifth of the respondents travelled 20 km or more (Table 11).
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_Tagle 10. Area of the City of Edmonton Where 190 Respondents Lived
Area of city Frequency ’ Pércent
_____________ _-_-_,.,//
Southwest P 47 24.7
Southeast 47 24.7
\Northwest | 37 ' S 19.8
Outside of EQmonton 30 _ ' 15.8
Northeast | S 29 15.3
Table 11 Distance Beﬁween Home of 189 Respondents'and Location of
Class
Distance in km Frequency Percent
Less than 1 ' 10, _ 5.3
) .
1-5 . ‘ 60 _’ 31,7
6-10 ’ 52 A 27.5
11-19 I ‘ 29 15.3
20-40 o 30 : 15.9
@'.noré than 40 | s 4.2



B. Home Sewing Variables

The most common major source of initial sewing instruction
indicatedbby the respdndents was junior and senior high school home_
economics classes (37.4%). Approximately the same number of
respondents considered themselves to be either self-taught or taught
by their mothers and 12.8% learned to sew in adult education classes

(Table 12). Courses or information offered by district home economists
and television or video sewing programs were not 1Qgicated as major
sources of initial sewing instruction by any of the respondents.

*

Table 12. Major Source of Sewing Instruction When Learning to Sew of

187 Respondents

‘-—'———‘———-_--—-b‘——‘;T“———:—‘_“_’_-—‘f__—"_—____f ————————————— *—1:3;—
Source Frequency Percent
Jr/sr high school Home EcC. 70 37.4
Self-taught - 36 19.3
Mother 35 18.7
Evening/continuigg ed. classes 24 . 12.8 .
Friend or relative 12 ‘6.4
Other ' ¢ 4 2.1

ColJqu/univ. ciothinq courses 3 ) 1.6

Courses offered by stores 3 1.6

e - e et = o — —— _ = - = > = A = o e T 4 e e T o o o o 4 e T o 0. S S e . o e o S . o, ot T o T
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! Respoqfes to the 'question regarding respondent's 1evé1 of sewing
skill were based upon the following descripticns:
Beginner: "I am abfe to sew straight seams and construct simple
——---— jtems, I do not héQezpuch confidence in my ability to
sew difficult items well.
Intermediate: I am able to insert zippers, apply collars and cuffs,

and set in sleeves, I am able to construct more complex

crafts and home decorating items. I am somewhat
confident of my ability to sew difficult items well.

Advanced: I am able to 6ake tailoréd garments with accurate
detaiiing. I am.éble to addoriginal design features to
items I sew and can construct complicated crafts and
rJhome decorating items. I am confident in my ability to‘
sew difficult items well (McHugh, 1982).

Those who cons;dered themselves to séw at the intermediate level
comprised the largest single group (27.2%) altnough, beginner,
beginner-intermediate and intermediate-advanced were also each chosen

by about 20% of the respondents (Table 13).
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Table 13. Level -of Sewing Skill of 191 Respondents ‘\\
_________________ -z.__-____-_______________(C_____,______________--___

Skill level Frequency Percent

Non—-sewer . 8 4.2

Beginner | . 40 ‘ 20.9

' ' »

Beginner-intermediate - 38 18.9

Intermediate 52 27.2

Intermediate-advanced 38 . 19.9

Advanced 15 : P 7.9

. .
&

Drawing upon the results from the Blenkarn (1986) study of
Edmonton homejsewers a list of reasons home sewers gavé for sewing was
compiied. The participants in the preéent study were asked to cnoosf
from the resulting list their three most important reasons for sewing.
The three most frequent choices for the most important reason to sew
were: |

1. Sewing gives me a sense of accomplishment or

achievement (23.4%) A 3

2. Because I enjoy sewing (20.7%)

3. To save money (economize) (12.2%).
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S

The three host frequent cho"%s for the second reason were:
1. To save money (economize) (17.8%) R

z. Sewing\?g a form of self-expression or a creative outlet for

g

me (14.47). - - , ‘
. % |

3. 1 get better quality if I sew, rather than buy, items (12.6%).
The three most frequent choices for the third reason were:

1. Sewing gives me a sense of accomplishment or achievement

- .

(27.2%).
2. Because I enjoy sewing (16.7%)

3. To save money (econbmlze) (14.2%) .

“al'le 14 is a summary of respondents' reasons for sewing,
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(. ' * 1 4
Table§$4. Respondents' MO%F Important Reasons. For Sewing

.Reaﬁcmh ) 4 Choices
! First Secand
n-A88 n=174
Accomplishment/échievgmentt 44 ‘ ‘ 20 \
I enjoy sewing . 39 ‘20
To economize 23 3
‘Self-expressioﬁ/creativity 18 , 25
Original items o 18 13
Begter fit | 14 15
Regaif/méipégih/alter o R "5 ‘
: w he ok .
Béttervqhaliié%;

R T
‘Cannot .buye.  #%

L

Othet;,

52
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Table 15 1llustratgs the most frequent second and third reasons

o

.for sewing chosen by those wnose‘most'lmportant‘reason for sewing was

for a sense of accomplishment or for enjoyment or to economize,

! P4 , ¥

S | ¢

2

Table 15, Summary of Second and Third Reasons of Respondents Whose
Most Important Reason for Sewing Was Accomplishment or Enjoyment or

Economy . -

-

o

First , accomplishme

enjoym%yt economy .
» Second " economy or’ self-expression enjoyment
¥ enjoyment
4 EX
Y Third ’ enjoyment . accomplishnent enjoyment or®
accomplishment
-
% Two reasons ifdicate that both were chosen équally as often. )

The most infrequent choice across all reasons was ''Sewing is necessary

because there are items which I cannot purchase."

As a follow-up to the Blénkarn (1986) study of Edmonton home

7
. Q -
sewers the respondents in the lpresent study were asked to indicate ~
whether they considered sewing to be housework or a leisure activity.
¥

Of the 189 adults who responded to this dhest;on'45.52>considered

sewing to be a leisﬁ}éAactivity. Approximateiy 31% of the respondents
' T . b
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N

considered Sewing to be a combination of leisure and housework and
. e ‘ : .

"20.1% regardéd sewing as something other than ‘housework or leiSure

(Taple 16). The available data gave no indication’of what type of

' actdvity respondents who had indicated that sewing was something other

- .
>

than housework or leisure did perceive sewing to be.

J‘_

' S ‘ i
~Table 16. 'The Kind of Activity 189 Respondents Considerge Sew

[y

e e e e o e o e i e et s e e o o S e . . P o P o e P S S o S T S T et o i e

Activit§“ Frequency: Percént
. \'

ﬁéisure 86 45.5

‘V_Something else . R 38 . ’ ' . 20.1
N . v . ‘ . - : ,- ‘ .- ,

50% housework 50% leisure 33 . ' . “17.5

'25% housework 75% leisure - 24 ' L 12.7

. ~ ¢ _ o b . ! o e

Housework - s 6 » L 3.2 "

75% housework 25% leisure =~ 2 Co ‘ 1L

C. = Previous Participation ié?ggult Education
’ ‘ ' ) 3 .
© }

Apbroximatelyuane—fiftn of. 187 respondents were enrolledbin their

oo

. ) " . . o
first adult education class whereas 18.2% had taken sixX to ten classes -

(Table 17) .
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\. Table 17. Number QQ.Adule\Efucation Classes\Taken by 187 Respondents
in Past Five Years

e e v e e v s e e T b T S = A T i e S i b Ay e o e = T et T e e S o S e - S e " = e

Nutber' of classeé Fféquency Percént
- first one . -39 ' 20.9
. . ' -

3 24 12.8
- 4 22 : 11.8
5 , : T2 ' 1.2
6-10 T T 36 ‘ : 182

11-1 ' ' .
5 9 & o 4.8
16-20 . : 3 ' -1.6
more than 207 E - 5 : , 2.7
' . o

;
N i}
) +

, Respondents were asked to indicate the subject area of any-adult

education classes they had taken in the five years prior t& the class

. A

‘they were enrolled in at the time of the survey and 147 adults supplied

»

the requested information, Approximately 59% ofvtheégﬁsgondents had

Y ) . . .
taken classes in a variety .of subject areas and 20.4% of respohdents‘

* had" taken only sewing classes (Table 18). .

P
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Table-le,b‘Subject Area of Adult Education Classes Taken by 147 ’
Respcndents in Past‘FivérYears
Subject Frequency Percent
variety of subjects - 87 0 \ - 59.2
« B ) - ’
~ Sewing 30 20.4
3 . ” - . - " v . v ) ‘
Family/personal development 12 ' ' &é§ '- 8.2
Variety -of home economic¢s ' 10— o o S 6.8
Foogs 8 5.4

.D. Education Participation Scale

-respondents' scores. for each of the six-orieﬁtations were analyzed to

e e e oy e e o o o o= o o S S e e o T SV i o o . o o e e o e D S i o o o e i e o o o Rt o e = i o e, 0

)

- . *.

.

The: EPS scores were analyzeq thrée different ways. First, -

>

.
.

IQeﬁermine if any relationships existed between théééﬂScores and the

indebehdent,variables. Sécond, respondents were categorized according
. Q 3 . . N N ) ,
to the orientation for which they had the highest. 8core and the scores

were then(analyzed to determine if any relationships existed between
these highest scores and the ipdependent variables. Third, respondents

were divided into two groups: Cognitive Interest and

‘ ,Soc;ai/P:dfessional Intenest. - Social/Professional Interest comprised

those who scored highest on any of the remaining five-orientations.

1

Comparisons were drawn between these two groups.

¢

&



57

oy

Analysis of Respbndents' Scores ‘on all Scales

All of the 200 respondents completed the EPS. Mean score , were
. Y
W'

calculated for, each of the six oraentations and appear in Tam 19.

Scores could range from 1 to 4 with four s;gnlfylng much 1nfluence and
. . - &‘

one signifying no influence. | ?

. : \
¢ o
-

Table 19. Mean EPS Scores of ZdovRespéndents Comparéd to Norms

Established by Boshier and Collins' Analysis of Over 12 000 Respondents {
. v» N )

4.00 m=mm L mmmommeeo JmmTmmmm - B e .-——-“\ gw
N N S i S A H ik e nhahabi e
. : : : : : : : l
e T T T T T
.25 immmmiommome——- i Rt B et R it pmme-
3.00  immmmimmmomooos e (e e : i
. . . . - - . el
TS imemmimmmmeee it i Pmmm iy nd fatit .
: : : : : 5] :
“.80 I-—omgmmmmvoso—gmso——eo—s e : e et
: : O U A : : £ :
W25  memmm gt mo e o mme eSS e e N Sy ol bl
2.00 :----: : P e :
75 fmmemimTmee——g 2~ utuhniniatie Hadeht H i ™ iy abehaiabai iy
S50, immmmimmrmmme e "Rttty :
.25 fmmmmfmm—mm——ee i :
R S S PO : ‘
. . \ et
' Social Social  Profess . Communitv External -Cognitive .-

Contact stim - - Advance Service . Expect Interest

¢=Present study ’.
%=Boshier: & Colllns norms

e
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One-way analyses of variance were calculated to detgfmine the
relationships between respondents' EPS scores and the independent
‘varigbies. .The significant v#riables.were(age, incbme, occupatign. gﬁg
number of Classes takeﬂ in previous five years: the number of hours’
worked per week for pay, third most»importaﬁt reason for ééﬁinguand.

type of activity respondent qonsidered sewing to.be. The significant

variables, the 1evei'of significance and the eta squared correlation

° -

ratici(presented as percent of variance EXplained-PVE) are summarized
in Table 20.

PR S A

- Age of Respondent

The age of respondents was significantly related only to the
cognitive Interest scores.. The eta squared correlation ratio indicated
that even though the rélationship\was‘significant it was not strong

‘with only 6.8% of gga-variance being explained. Analysis of the within
o o ¢ . .

. - LR
group means=revealhd that except for those in the 30 to 39 year age

group, the means increased'és age inigeased. The 60 ‘years and older

AN
AN
A

group had the highest mean score of 3.64 (Table 21) indicating that
édults in this age‘group were the most likely to have enrolled in their
sewing class for Cognitive Interest - the desire to learn for the sake

of learning.

¢
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(3]

\ | , ) S |
Table 20. ‘Level of Significance and Percentage of Variance Explained for Relationships Resulting From .
the Analyses of Variance Calculated for all EPS Scores-and the Independent Varia%les

. * !
. ’

=, A : Motivational Orientations ] )
R B Cognitive Social Social ) Professional =~ Comnunity| . W.mxnmﬂsmw ,
. Interest Contact Stimulation Advancement Service | .- ‘Expectations
Variable » 1" . Sigt PVE** Sig  PVE Sig PVE Sig PVE sig PVE  Sig, PVE
t\ »‘,v&\n.wf.,o 2 B . . . . » : ’
.
¢ . LT . .
Afe w..MVMm.,.., T .02 6.84 - -—= -—- --- - --- -—= --= --- ———
Income =~ . -=—= == 0001 14.83  .004 - 10.39  .0012 11.89 .0000 21.16  .0037 0.5k’
Occupation _ -—-- -—- L0121 8.63 -—— == .0006 12.33 --- === -—= -——-
Number of classes  --- —-—= -—= - --- s .0009 13.51 - -—= --- —
Hours worked —— - - - — - -—- ——- 0425 4.27  -—= ===
Third Reason — - —— - .0458  10.47 —--= === —— --- ——— m=s

*Sig=level of significance . g ) . \@‘ ‘ .

**PVE=percentage of variance explained (eta squared correlation ratio) :

¥ | 4 } B
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Table.2|. Within Group Means for all Co@nitive Interest Scores
Categorized by Age Groups 5
Age in Years " Mean | ’Ffequené;xié
______________________________________ R ey
17-19 , ' 2.00 ¢ » 4
' 20-29 | . 2.85 g 68
30-39 __’yﬁm_“_,,_ 2.70 | ~. ' 79
40-49 " 2.85 ' 17
50-59 . 2.98 ‘ 16
60 and over - 3.64 ﬁ - 9

5

Income
_gignificant relationships were fouhd between income and all EPS

scales with the exception of Cognitive Interest. The eta squared

correlation ratio indicated‘that the relatidnship between income and

. Community Service was the strohgest with 21.2% of the variance being

' explained. Examination of the within group means,revealed a negative

. N O .
relqtibnéhip between incomeand tendehcy to enroll for community

service réaSons. ‘Those whose income was léss than $10,000 had the

nighest mean scores andathose'whosé.;ncome‘was,nigher tnani$60,000

-

'_sgpgi;&ﬁé)éfgrelafionsnip is found,

2 LT -

- ' : "¢:" ~.‘:“‘ t L . ‘.-- . K 2 ) . ) . ‘
to a degree, f¢ 1dnsaunderéconsxq%;atlon‘W1th those

oA )
v

-

. . : T . ) .
g%rning;l¢5§f stently n?ving the highest means

¢

ERI
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(Tab;e 22). The $60,000 or moré income group had the lowest means on
Professional Advancement, External Expectations and Community Sérvice
and the $30,000 to 559,999 income group had the 1owest‘means-on Social

.

Contact and Social Stimulation.

Table 22. Mean EPS Scores for Respondents in Five Orientations

- Categorized According to Income

Income (S) Commun Profess  Social Social External

Service advanc stim Contact  Expect
Less than 10,000 2.63. ,-2.58  2.52 2.37 1,90
10,000-19,999 1.4 1.62 1.81 1.56 1.33
20,000-29,999 1.43 . 1.56 1,90 1.66 1.36
30,000-39,999 1.27° 1.39 1.55 1.36 1. 14
40,000-49,999 1.25 a9 . 1.5 146 121
50,000-59, 999 117 1.42 177 1.46 1.22
60,000 and more 111 1,25 1,90 1.37 1.05

¢ ’
Respondent's Occupation
A significant relationship was found between occupation and the
Social Contact and Professional Advancement scales. The relationship

.between occupation and Professional Advancement was, in terms of

variance explained, stronger than that between occupation and Social

s
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Contact. In both cases professionals had the lowest mean scores
(Table 23) indicating that they were the group least likelytto enroll
. : o
for either social contact or professional advancement,; Thpse mdst
likely to have enrolled in theif sewing class fof sociai contact were

unskilled workers. Respondents employed in educétionalloccupations~

were .-most likely to have enrolled for professional advancement reasons.

.

Table 23. Within Group Means for Professional Advancement and Social

Contact Orientations Categorized by Occupation

Occupation " Pprofessional Advancement Social Contact
| Mean Mean
Not outside home 1.52 1.58
Unskilled » 1.68 1.81
Clerical/sales . ;1,53 1.48
nanaqer/admiﬁ ‘1&% aw 1,52 ’ 1.54
Technical ‘ 1.60 o 1.87
Educational ;:17 : ? 1.49
Profeés%g?al' : . 1.16 ' 1.25

-3



Number of Classes Taken in Previous Five Years

The number of rlasses a respondent had taken in the five years
. :

‘prior to the study was significantly related beyond the .0t level to
the Professional Advancement scores. Approximately 13% of the v;riance
in this relationship was explained. Analysis of the within group means
revealed that those who h;d previously taxen 16 to 20 classes were the

most likely to have enrolleq in their sewing classsfor professional

advancement reasons (Table 24).

oo .
Table 24. Mean Professional Advancement Scores Categorized by the

Number of Classes 187 Respondents Had Taken Previously

e e e e o o — . et . o o > . . e o o T o S S A o o S T O o o o T o o e TS e o (T i s

Number of Classes Mean Frequencf
First one - 1.44 39
2 | 142 : ‘ 30
3 1.67 24
4 C _ 1.39 '( 22
5 1.32 21
6-10 o 1.51 _ 34
11-15 1.50 | ' 9
16;20 : 3.04 _ 3

More than 20 — \ 2.12 -5
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Hours Worked per Week for Pay

The number of hours worked pér week for pay was significantly
related t§ Community Service scores beyoﬂd the .05 level, however, the
relationship was weak with'only:4.32 of the variance béing explaingd.
The group most likely ,to have enrolled in tleir sewing class for ’
éommunity Service reasons did not workyfor pay and those who wére least
likely to have egrglled for these reasons_worked between 21 anhd 35
nours per week (Table 25). However, none-éf“the mean écale scores
exceédéd 1.50 indicating that community service reasons generally did
ngt have a great deal of_influedce upon the decision of adults in the

study to enroll in their classes.

.

Table 25. Mean Scores for Community Service Categorized by Hours’

Worked per Week for ﬁ91 Respondents

o e e e o i i i e o T+ o T o o o ok S o R ot e o A e e e Y Sl B S T S R Ml T . e S S Y P o o St e o e i o

Hours Mean . Frequency
None ' 1.50 . 56
20 or less 1.45 21

21-35 (not full-time) 1,24 . ‘16
full-time =~ - ©1.25 . 98
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- A

Third Most Impdrtant Reason fOt‘ Sewing

Respondent's third mostﬁ%mportant reason for Sewing was

significantly related to Socisi Stimulétion beyond the .05 level and
. »the eta squared correlation ratio indicateéd that 10.5% of the variance
b'was éxplained. The group most likely to enfoll for social stimulation
was‘éomprised Qf those who indicated that the;r third reason for sewing
was because tnére were some,tnings which they could not buy. - This
result should, however, be treated Qith gaution since the number of
respondents was so small. Table 26 breﬁeﬁts the within group means for

the Social Stimulation scale when categqdrized by the third most

(
important reason for sewing. &

(RS
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Table 26. Méan Scoreg'ﬁor S@cf*ﬁ Stimulation Categorized by Third
‘h

*ﬂ

Reason for Sewing of lé?~§espondents

Cannot buy

Enjoy sewing

To get original items

To get better fit

To get better quality

To economizé
Repair/maintain/alter
Self-expression/creativity
Sense of accomplishment

Other

Even though the eta squared correlation ratio was relativelg'?gjx:

small for all significant relationships in this part of the analjsiﬁ,"

E:ertain respondent characteristics.

influential characteristic.

6

6

Mean Frequency
L]
‘:4 14
2.47 , 4
2604 2% -
2.02 ' 10
1.98 12
1.88 13 )
1.70 & 23
1.69 . 9
3 ~ {,:3' L
1.68 .19 .
. . 4
1.62 44 "
. ki "
1.00 R
TR
3 3 .
. LY »
? 3 ! . "'x q’
PR IS

Income was the most generaily

¥

6.

the results did indicate that EPS scores were influenced to 'a degree by
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Ahalysia'o} Reaéondents' HigﬁeatvEPs Scores
When respondents were catégoyized according to their'domlnant
motivagionakﬁprienbation the majo;;ty of them were placed in the
Cognitive Intérest orientation (Tabl; 27). Similar results were
obtained by Boshier and Collins (1983) and Frgne (1970) .-

’ B

Table 27. Breakdown of 200 Respondents' Highest Scores on the EPS

_________________ e e e e e
Orientation Frequency %  Ppercent
S
Cognitive Inteqest' 156 . 78.0
Professional Advancement 15 , 7.5
Social Stimulation . 1 g 5.5
‘., '
Social Contact A S ) 4,5
N !
Community Service s } 7 3.5
v
. -
External-Expectations 2 : 1.0

A one-way analysis of variance revealed that significant
A ., - -

relationships between the highest !ibres and some independent variébles

.existed. Age and age of respondent's youngest child were significantly

related to the Cognitive Interestgggccupation and type of activity '
sewing was considered tc be were significantly related to Pro‘essional
. -

Advancement and respondent's major source of sewing instructionxwaé



+ .

. ‘ ‘ N _
gignificanCIy,related %B«Sgcial Contact. A summary of the level of. .

significance and tne'pefcent of variénce explained for these o,
.relationships is-presenteg,in.TabﬁE 28.
¢ /
"‘rable 28. Level of Significance and Percent of Variance Explained for -
the Significant.Belationsnips petween Respondents' Highest EPS Score
Lo . . o - . . i .‘v . . . - . . B .o
and Five Independent Variables ]
--—-————--——-————-a—-—-——-————-———————-—-——————--——?————F— ————————————————— '— —————
Variable | ? s Cognitive Int .ProﬁeSSibnqﬁiAdv $oc.Ccgntact
) o4 . o S E
. sig PVE Sig.. ' PVE Sig = PVE
——————————— B e e e e e
Age o 0008 13.2. . IS
‘Age of youngé§§ child .0352 8.8
 Type of Activity L - J0150 © 63.3
" .Occupation l o .0052  77.7 " S
. . . - - ?
Source of instrugtion S | ~.0320 92.8
T PR W
o . N 4"3‘ i
8sig=leveél of significance. .
,b§YE-pe:¢ehtagé of vi;j;;Ce'explaiﬁ?d'(eté squap§6'¢qfr¢1atioh ratio)
- » . ‘ B . h N " - o o . i 1)
- e S o o “ ® J B
R v o ¢ . , . ,
Age o o - G
N or ©. N ' : : . ]
."As was the—ease-in-the analyses of all-EP§ scores age was again -
) BRI . < ‘ ' o . . . . M ) \
“- significantly related to Cognitive Interest. The relationship was, in,

this case, hgrefsignificgntband somewnat‘stronéer_with,13.2%iof the

.
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».
»

variance ﬁeing explained, however, it was still relaﬁively weak. An

xamination of the within group means (Table 29) revéalgd tqgﬁ the

ypungest respondents (17-19 years old) were the least influenced and

Y, hose .60 years old and over were influenced the most by Cognitive

\

Interest reasons when making_ﬁ:heir decision to enroll in their sewing
> - . .

e ! : ( . " s
) Class ﬁ‘ \ Y ' . . e : ' 4
" : N ' e Y +

v ‘ v
- W
I :
ﬂ - R , : e
’ ;)

-

) H .. X T "(g' . .
Table 29. Mean Scores of 153 Respondents who Scored ﬁignes?.“ on the
: "Cognitive Interest Orientation Categorized by Age = . -~ §

‘ CI .
Mean , . Frequency
| 17°19 - 1.66 : \ © 3
J@?ﬁ 20-29 . / o+ : 3.06 . o 55 .
30-39 o ’ 2.88" ol
40-49: | 334 o 1
50~59 ’ o 3.29 S o2
. . N N N . v‘ ) " ) ’ .
60 and older . 3 3.64 h(ix . N
0% - Y : . . o
e e e e
-~ ; ;*. -
/ S ‘
’ . ‘ v ' o&% oo ‘ L,
Age of\.Youngest Child,‘f‘ S 'i— '

Analj révg}tledﬁé’“g:_gmﬁfmartt Dt weak relationsnip at. tne 03

gterest @ the . aqe of respondent ' s youngest
&. . . B AQ*’( .

v e l, \ .
Chlld :\An agsessmen _of tne within group. means (Table 30) revealed

"b’

-~
F -

v T R X
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~that respondents wnose'children were 17 years of age and older had the,
no children. Respondents whose
A, . s & o
youngest child was between the ages of 4 and 6 years or between 13 and
. : . . -, :

17 years had the lowest means. ' These findings indicate that persons

highest means followed by those who had

2 .
with older children (17 years' or older) or no children were generally
.

infiuenced more by cognitive interest (learning for the sake of

learning) than were bersons whose children were young.
. . - N .

Table 30. Mean Score of 152 Respondents who Scored Higheést on

Cognitive.Interestvcétegorized by Age othhe‘Youngest'cniid and

Inclu@;ng Those who.had no Children. . ‘ . L

‘#_L ________ E "L"""""_-' —————————— T e e ST T T " ______
4“_ L ) ; P S i ' »
- Rge in Years : ] .- Mean ‘ .. Freqgqyency '
___---__-_____-___--_____;“___; ___________ ;_________-__-__;__a_—___;___
: * ,
Under 1 - 3.09 8
T1-3 .66 20
- o / | - %
. 2.53 a 8
To7-12 3.07 el
% . . [N .
317 o 2.53 . 7
17 or older . S O v . 20
g No ‘children . - . 3.16 . - 78
——————————— "—T"'""-"—"J"""—T'—_"—’-— - - _—‘———-—T—rt;?, -
s gj 3 K : ¢
» . 3 - - i
4 P | .
e’% . ' ’ . N :3" o ) &
" . o : " ¥ -
513 2;17‘-‘:5.3' B ¢ "
. BB
Agéu
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ﬂTypeﬂsf ActiVity’Reéﬁgndents Consider Sewing to be

A%strong, significant relationship was found between the ‘type of
. . , e 2 ' ‘
activity respondents considered sewing tc be and Professional

hdvancement, This relationshié was signi.icant at the ,015 level and

" 63% of the vartance was explained. However, this result must be

treated wi;n-caution because of the small number of/ respondents

invpived in the analysis.. One perSon who considered sewing to be 25%

4

housework:and 75% leisure had the higﬁaii possiﬂle-scbre‘of 4.00;(%able

‘ . . . . 4 o
S 31). _"R,gsipondents who consider%' sewing 'to be something othern S
e ) , ' : o , RN '

©_ nousework or leisure had the lowest mean score,
- -
Table 31. Mean SCQres of 14 Respondents wno;Scofed Highesﬁ on
Professional Advancement Categorized by Type of Artivity Théy
- &9 R oo . ) . -
Considered Seginé to- Be o ' : '

———— o et i e s o e o e o o e e e b o . . o s S o e o e o S e o e Tl T . Mt g e s

. s . \ . ;
Activity - - - Mean. Frequency
_f. - _ ) . .
( .
_________________________ T
. : - . J .
Sometning else o 2.36 ‘ . 7
Leisure 3.41 . . : 4
507% hoﬁsewo;klsoz leisure ‘' 3.5d v S 2
25% housework/iS%'geisure " 4.00 C
. - X < ) . N
* o ’
b —m—T e e e e o e e e e e e e T S e T T e T T
¢ | e EN
~ | . ;
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Respondent s Occupatlon

N %

A strong, 51gn1f1cant relationship was found between ProFe551onal

»

Advancement ‘and respondent s occupatlon. The relationsnip was
significant at the. .005 level and 77.7% of the varlance was explalned.
Those employed in educational occupatlons nad the nlghest mean score

(Table 32) and those employed as managers or admlnlstrators had the

-~ - iy

lowest mean score. " Those in the fleld of educatlon were influenced

-
»

more by the desire for pxpfpssmonal advancement when decxdlng to enroll
in thelr sewxng class than were those employed as managers and
&

administrators.,zi Howeyer, cauticn must be exercised in the

interpretation ofd@these results as the number of cases involved is,

‘ ) ’ « . : :
small. : L . e e .
o o A, : . ) T g
' ' & L Tt .‘ l, i ’ o P ’ " N: ‘ )
L4 . ‘ﬂ iy . \
. . R “‘f o | “

1,
Table 32 Mean Scores of 14 Respondents whq 5cored Highest in _
\ v
Profe551onal Advanceméht Categd%lzed by their Occupatlon

' “ l o .
——————————————————— "‘“"‘"““‘"’.‘.".'“'“""“"‘"‘"“‘“”""“""‘““"‘
- '
Occupation Mean ’ Frequency
e e o e e i e A e e e e s e e e e e e e — - _._..__;;_:_; ———————————— —%——&_a
‘Educat nal . 3.72 4 ,
, ) ¢ i ;7% ‘
Not outside home | - 3.44 2
Technical o 3.38 : o P
’ Clerical/sales B « . 2.3 4.
LN : NI ;;; . \ . . . \\_,/, . ‘
Manager/admin - . 2.21 ) . 3 >y
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‘Major Source of'Sewing Instruction

© . N

The strongest relatlonshlp was found between Social Contact anﬂ.

respondent's major sourte o! sewing instruction when ‘they were 1earn1ng
‘3
how to sew. »The.rbgiifonship was significant at: the .03 level and

k$«

© 92.8% of the variance was explained. An analysis of the mean scale

»

Table 33) revealed that all of the scores were relatlvely low.

e fact that the relatlonshlp WG%IONQ these respondents

e
Kl

) fé strongly influenced by a desire for~soc1al~contact when_they

decided to enroll in their class even thouqh thls had tne strongest

.
.

influence of all ghe reasons on the Egs.’ The respondenss who-jgﬁ been

taught. to sew in home ‘economics classes were most influenced by §oc1al
- . . o

contact when deciding<to enroll in their class.

~

% . ) . ‘ ) . ?

Table 33 Mean Scores of Seven Re'spondents wno Scoredﬂﬂlgnest on. i

“ Social Contact Categofized’ be Major Sogce ©f Sewing ;nstructlon

____-_______;l; ________________________________________________________
. LV
4 Source Mean Frequency
e A, N i
\ Mother } . : _ 1.07 <. 3
Jr/sr high school home ec.. 1.94 ; . o2
. o . _ e » - .
. Self-taught | - L 1.67 i
A Evening/continUing ed. class 1.00 T !
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Yo B R . . . .
SR . . . 7
Rt T "
K : Lo :

Am,an&lys:Lsf of variance was done to see if there was any

associatiom between Cognitive Interest. (nighest scores) and the tnree

most common chomd for each of the three reasons respondents nad for

..a

sewirng. No 31gn1f.1cant a%sogatmns were-'foﬁd _The same analysxs ‘was

not done for the otner flve ,@rigﬁtatlons because’ there were to%ew
g A ¥ A ,

.

K iy
people in them to make analyus Of vari, 1Ee
Comparison of COgnit:Lve Intereat and 80c1a1/Profeasional Interest

)
" Since \tne majority of the respondents scored highest in

-

Cogm.tlve Interest an index was developed wnich divided the. total

sample into two groups for comparison purposes: One group co‘r sed

. . 8- *

the respondents in the_ Cognitive Interest- orienta'tion. The second

- , e .
-grou‘n aggregate of the remalnmg five orientations: Social,

Contact, Soc:Lal Stlmulatlon Communlty Service, Professxonal
Advancement and External Expectatlons, was named Socxal/Profe551onal

Interest. Approx.xmately 20'/. of the sample was in Soc:Lal/Pro‘Tess;Lonal

CR o »~
Interest ﬁnd 80% was in cOgm.tlve Intere‘ o g "
N All of the ’?espondents wh\o #ndicated “that they were males (5)

were in the Cognitive Interest group ae" 1 .ka\s' all of those aged 60

"= .A-"

years and ,older. Respondenés Whose highest level of educatlou .

; L . A " ]
" completéd was high school made up the ‘Sest group- in Coqnltlve ‘

A | -g_

'_Interest (30 9‘4) whereas, the largest group in Soalal/Professmnal

1 g

Interest comprised those whd had, completed a un:.vers;ty(degree ‘(35/.
o . v

(Ta@;}e» 34), N . . A .
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| W

- - "Table 34. Highest Level of Education Completed: A Comparison of
B , ’ Tadh .

Pt .

" ! Respondents in the Cognitive In;erest'and.Soc1al/ProfeSSionél Interest -

Orientations

Level ’ . : Percéntage :

o ’ _ cognitive Social/Professional
Interest Interest ,
":;;r'\ * i‘ : ) t - n=152 ’ : Lt ‘@‘ﬁ{&r{&%(’ﬁ‘ ? ]
SR e ¥ bWt am ’ ' ) : . ' |
SR B Swegen 0 o8 B osgraw . N
“ Junior high = . 3.3 . 5.0 ° ;
High school o 30.9 27.5 . . 4.
College diploma : 18.4 . ) . 10.0 .
) , . Lo * »
Technical diploma 13.2 1040wk L
. ’ ) r..\ e i

. . . i th e,
University (less than degree) 9.9 %&orvhr" S

~ ) | o iy
University degree ) " 15.8 35&(??.}}%.\?. ’%
Graduate degree - 8.6 ' ' ' 7.5 :
____________________ cr—————-——-—————————————————-—-————————J:—1:—~———-¥

! 4

s . ’ - P‘ ] ‘

‘. » ‘ ‘

A greater proportion of Cogniti Interest (22.4%) was made up of
people employed as professionals compared to Social/Pfofessional
Interest which was i0.3% professionals (Table 35). :

o ) ‘ ‘ 4
; Ed
4
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Table 35. Occupation .of Respondents: A Comparison of Respondents in

“the Cognitive Interest and SOcialf'!pfessional Interest Orientations

* "fif"'—';iQT"""___"—'"_7';"—'—;“°_—"""'""—"f """"""" i'?ﬂi{f“j:‘»

. Occupation™ Percentage ‘
. : o . : -
- Cognitive p Social/Professional
. - Interest ' Interest
- : o L ‘ ) '
n=147 ‘ ) n=39
: . T .
"“""——"'_‘-"‘"_""_"""'—"_—'—"_—1§§7T7 """""""""""""""""""""""
‘ » . - h w‘s
Not outside home B 25.2- . 30.7
v :
Clerical/sales ‘ 23.8 23.1
» . ) .
Professional = . Co2z2ud ' _ 10.2
Technical ) 10,9 = 7.7,
*Managerial/administrative 8.8 12.8
Educatiohal 4.8 ©12.8
Uhskilled : ' 4.1 ‘ ‘ 2.6
. ‘ .

~

The breakdoWn of Cognitive Interest by t<he érea of"the city in

- ' ' . . |
‘which respondents.lived was similar to the breakdown for the whole
"sa%ple with Qhe largest groups residind’in the southeast and southwest,

areas of the city. The largest’ group, in Social/Professional Interest,

Lad
S ry
s

_ however, was drawn from thé'ﬁorthwest area of the éity.(Table <6). A
greater proportion of the respondents in chi;l/Proféssiénal fnterest
:tribelled a greater distance to atteha their élassgs,than did
respondents. in Cognitive Int8rest (Table 37). g

]
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Table 36f Area of the City Respondents Lived in: A CbmparisonICf

Respondents in the Cognitive Interest and Social/Professional Interest

Orientations
- i o e i o o o o v T o o o T e o A T S T S A S (. " ) i = i O o o - "
w2 '
Area : ' ' Percentage
Cognitive Social/Professipnal
' Interest M‘ ' Interest | -
- N . : “ .
- L
n=151 n=40 -%”,
. . v y “
Southwest  25.8 > 20.5 w:
Southeast . ' . 25.8 20.5
in t o _‘" IR . : . R
Northwest 16:5 J 30.8
Northeast T 6.5 ! e 10.3
g . N ay’ ‘ :
Do nog' live in. Edmonton : 15.2 ™ 17.9
___________________ PSS LS
. . \ \

-
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"Table 37. Distance Travelled to Attend Class: A Comparison of

Respondents in tne cognitive Interest and Social/Profeésional Interest

QOrientations
Distance in km ‘ ' 'Perdentage
cognitive Social/Professional
Interest ' Interest
n=149 n=40 ’
i S S
Less than | ’ T 407 ' 7.5
32.9 . - 27.5
. ) . C o282 | 25.0
. o e , ’
11-19 L 15.4 15.0
20-40 g e g ‘ 22.5
More than 40 a7 e s
__________ e e e e e e e e e e e e e e e e s e e s
A - Y
x
-~

In both Cognitive Interest and Social/Professional Interest
féspondents‘ most comﬁon sourd@_of initial sewing instruction was (
junior 6r senior‘high échool @qye sconomics classes. It appeared,

. ;- . S

however, that the respohdénts in~gocial/Professional Jinterest were mor
likely to have been taught to sewJEy their mfthers than were
respondents in Cognitive Interest who were more likely to have been

self-taught (Table 38). Respondents in Social/Professional Interest



0

weré also more likely to have been taught to sew by a friend or

relative than'respbndentsqga?Cognitive Interest.

SN - el v
. } e

»

<

Table 38. Source of Initial Instruction: A Comparison of Respondents

«in the Cognitive Interestband Social/Professional Interest Orientataons

Source o - ‘ Percentage
4
oo T T
Ccognitive Social/pProfessional ¥
N m L ‘ ’ ’ ! ’ :
Interest ° Interest
. i el
- i . = L N
© n=147° n=40
. (:” KR Y
Jr/sr high school home ec. 37.4 / 37.57"
Self-taught ’ 21.8 10.0.

J%ner, - 17.0 ' ) 25.0

Evening/continuing ed. classes  12.2 . . .y 15.0
. . . 4 ,‘.!
Friend or relative 4.8 " . . 12.5
Other - 2.7 emee-
. ! . : 4 .
College/unav. clothing classes 2.0 . ‘ : soTmms
Caurses offered by stores 2.0 " it

- N SO } S
A TR DTS U B -
: Respondeﬂts in SocialLPfofessiogaliiﬁgerest cons;deréd wing to
: . VA s BN ) A
- ' e . LESN .
be something other than housework oruléigurg'in almost one-thivd of the

W . .
Y . Yo .
N
“

by

) ' ~
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Social/Professional Interest Orientations - .
——————————————————————————————————————————— J——_—-—__'—I—_—.—_—_.——_—__—_.———-
Activity ! Percentage
Cognitive - ~ Social/Professional
i P
y Interest Interest
j, ‘ n=149 ’ / n=40
Leisunre - \ 50.3 27.5
Something else ) 17.4 . 30.0 N
50% housework/50% leisure 15.4 . 25.0
25% housework/’is’/. leisure’ 12.8 12.5
housework .. ‘ ’ 2.7 o : 5.0
s v . . : ‘
- / » . - ,
75% housework/25% leisure 1.3 : R T
€ v . , .
___________________________ e e e

Acases whereas about _of tfne,responden_p;?}’in Cognitive Interest
Co . A PTRLT .

LS

considered. sewing‘t{‘ isure activity (Table 39). '

n

Table 39. Kind of Activity Respondents Considered Sewing to be: A

Comparison of Respondents in the Cognitive Interest and

~

“‘ ) - 80"



V. DISCUSSTON

v

.

- . . € ° . P Can
The findings which were outlined in chapter 4 will . discussed

in this chapter in relation to the objéctives of the study and the
literature reviewed. The purpose of this study was to add additional

insights into who the adults were and why they partic1geted in sewinq

classes through the Continuing Education Division' of the Edmonton

Public Schools. The results of the study iﬁdicated that the adults

surveyed were, in many respects, similar. These findings will be

0

summarized and discussed in the following sections. . o

A. General Characteristics of Adults Surveyed

L]
More than 90% of the.adults in the sample were women and over .

three—quarters of the respondents were between the ages of 29 and 39 o

*

years old. Almost twd~thirds of the respondents were married and more-

than one-half of the respondents had no children. Those who did have
¢hildren most commoniy had two, and more than 80% of them had one or,

two.‘\ Most -of the respondents had completed at least Righ school aﬁd
. ) ,\7 . . . B . .‘ w
about tWOj}hirdS~Oﬁ¢them had gone on to study at colleges, technical

. SR ‘ - '
institutions or uiglersities, Approximately 70% of the respondents

were employed full- or part;;ime. Resbondents were most commonly

employed invcleriqal or sales positions or as professionals. The most

. i »
common family income was between $30,®00 and $39,999. Almost 65% of

the respondents travelled 10 km or less to attend their classesAand
1Y i ‘

- $ -

@

., . ’ . 81 t : ' . . 1.
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- - . | : | .
. over 90% of them owned their own 'sewing machines.

N ! L.

The respondeqts.weteumoét likely, to have received initial seWwing .
db?instruct{on,in home economics, classes, from thedr mothers,'or were :
- . . ya _ T .
.-.self-taught and approximately 70% of the respondeﬁts sewed’'at the

‘ beginner 'to intermediate level of skill.  More than'qne—haif(iﬁ the
respondents indicated that their first and fhird most ifportant reasons

for- sewing were because it gavé them d Sense of accomplishment, for -
e\ . . Ly + . o

enjoyment ‘or toleconomizé. The tnrée mést.frequently indicated choices
‘for the second mostmimportant reason for sewing were -to savé.maneytﬁfor

B ) , | B R T ~.. I .
self-expression or to get better quality. ‘The largest single.group of

> '"¢
4 -~ ‘ B
.respondents (45.5%) ‘considered sewing to be a leisure activity. . -

Approximately 80% of the respondents had taken two orymore adult . .

o

».

: - . N . \ .
ed-ucation classes at the .time of the survey and_ almost one-half\of them
had taken classes im a variety ‘Of subject areas, The results of the .

EPS reve;i;d’that the.majop}ty k78%) of.tné'reéﬁdndents scoredxnighes£
‘on;the COgnitive'Interest orépntatiSn; Tﬁe‘g;ientatiah:for which the ;
N fewgét respondents (2)'scoréd'nighest was Extgnnai EXpectag;ons,

. T B." Comparisons with Related Studies

.
o T A combarisdn Qf the'respondents n the present study with
7 . - N A, . «

respondents in”rélatedgstudigs (Blenkarn, 1986; Boshier &wfollins,

1 V-

~ 1983; Devereaux, 1985; Frane,hggﬁo;"ucﬂugh, 1983; Mount, 1980; ."Who -

Participates,' 1982) revealed both similarities and'differences{,_Thesg
v o ' 47 . . b . -
similarities and differences will be discussed under-the folléging

* -

headingé: Demographic Characteristics, Physical Resources, Home Sewing
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Characteristics and; Previous Adult Educ¢ation Participation. . .
o L : N e g o ‘ [+
e - ' . i .
i . ) , L o ) . . . .
. Demographic Charactexrigtics & » BRI e
S . ' p R { . o b ©N
, ’ : ) . ) ,
. Gender of Respondents S ' : -

. M N
/‘ B Y :

' The respondents in both the Mount (1980) and the Blenkarn (1986)

.

study were predominantly female. \Mount s sample.con51sted of 199 '. -

-adults of wnom 197 were female. %lenkarn reported that her samg}e of
) v
Edmontpn home sewers was 954—women\ Sew1ng has tradltlonally been_ .

consxdered a female 1nterest which probablyeaccounts for the

B v

',predOminantly female sampies in.tnefe sewing related studies. However,

it is 1nteresting to note ‘that. the Lample from Frane's (1970) study was
'i ¢ ) w; b .

excluslvely women but 10 years g;ater when Mount dupl:.cated ner Study

3.

- e

two men were 1ncluded in the sambl .. The data for the present study"-

were collected about sevép years after Hount s study and had at least
. fivegmen‘in atsimrlarly sized~sample:r This may be an ;ndicationvof a
) developing trend towards the inéreasep pa;tioipation of men indsewing

Classes and as nome seuers.' : '\ e e . o

o @ N K .
) ) . i T
@ . ) . i . .

SR Wy 0. . &

- \

e

Age and Marltal Status. .
¢ - . “ S
The age ranqe in whlcn the majorlty of the respondents fell in

E]

_ the present study:Wasﬂggnsistent with that.found in other related

o p 3

studies‘(Blenkarn,-JSBG; Devereaux, 1985; Mount, 1980). - Depending cn.
‘the stage in the adult life cycle wneqf‘a_persen is, participation in'
education may  be mdredor less difficult due to tne'commitments placed .

¢

-upon the person ﬁy the roles which they have either acquireddor

ff/ ~.v;‘ o

\ .

s . PO
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o - NS PR :
-/relinquished‘(Knox & Videbeck, 1963)» /In the early adult life as a *
) C ) e : FA : : I A
person acquires basic job and.familz/obﬁigations the level. of
oommitment may become more binding than it had beennrhowever it'would
not be as binding‘as'tne,commitment'level of adults in[phe middle to.

LY

1ate‘midd1e age (McClusky,'1970). The majorlty of the respondents in

)

‘the present study were between the ages of 2Q and 39 years old and
. . ] v N
would " generally be cons;dered tq be at’ a .stage in the adult life cycle
- where their commitments-wouldlnot yet be extremely 1imiting'in;regards
’_F ‘ " . \v : . ~ |
to participation in adult education.
The. canadlan study on adult educatlon (Devereaux 1985) revealed .
_ - Ny A ~.
that participants were typically single which was'also found in a

\
sxmllar study done in. the United StaEes ("Who part1C1pate° " 1982) In”

contrast the results of the present study revealed that aimost’ 65% of

[] ¢ . . / ~
the’respondents were married. Blenkarn (1986) and ‘Mount’ (1980) found

' »

tnat the majorlty of the respondents ln thelr studxes were also
. - ‘-! AN ~
'marrled, nowever,~1n Mount's_study the proportion was significantly

-

higher at more than 80%. Tne majorit% of the respondents in_the

present study were women in the age range When career'development is

most likely to take ptace. The lncrease:of women in the labour force

and ‘the_ trend  towards marrying after'one's career has been established

. t

could be a s:.gnlflcant factor lnfluencmg th*qpettlon of married

women in the present study as compared to that found in Hount 8- study.

< .
e

7

3
K
¢

v Cnlldren Living at Home and Age of Youngest Child =

-t

. The demands wnlch cnlldren place upon their parents time coula”

LY

act as a deterrlng influence on adults who mignt otrferwise be 1nclined

s [ .

o
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fto partibipate in adult educations In the present study approkimately
one~half of the res ondents.gﬁd no chlldren and would therefore not

-

have expeﬁlenced a deterrlng 1nfluence of tn;\ type Almosu tnree-

. R ] ,
quarters of those’ who had“chlldren had elther one or two whlch is

.

-
»

consistent w1th the Tesults 13 related studles (Blenkarn, 19863 Hount

.,
[

1980) .” The most common age oﬁrtne,younqest child was 17-yea¢s of age

or olderiln the present stgsy and also in the study by Mount "~ Once,

children reach an age at wnlch they “can begln to take on more;z
i be

responsiblllty the demandsrplaced upon theip parents “time w

'
. -
B

lesserled. I At thiS oint parents qould conceivably feel more able and:

more inclinedMg¥articipate in agtivities such as adult education
, ¢ s A _ T .
. . ) .

. classes. coe N A
’ LY -

Ay

Level of Education Completed 5 . }

Tne Iéﬁél of educaéﬁgn'completed‘by respondents in the present'
study is somewnat 1ewer than tnat‘bf respendents in other;related
studies. Devereaux (1985) reponted that Canadian adult eduqation

: ) ’ , w
'participants were mostflikely to‘be'university graduates and Blenkarn.

(1986) found that almost oné-half of Edmonton home sewers had had at

.
., A

. | -y ‘ . .
least some university-education whereas, approximately 37% of the,

v

. ! present sample had had some university education. el
k] ’ .4 -
o ‘ . - \ o
v . ) 1\
. o . ’ - L
“Ocoupation - . e
< " The type of occupation that respondents were employed in was

consistent with“findings_in Mount 's (1980) study although‘a gregter\
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- . ) ! . N\ ‘ Co
proportian of the redpondents from the present study were employede .
' C . A & » ) c
outside the home. A v . : ‘ . .
. ° 7 e L]
\“_/0 \ . ) .
. ., & comparison betwegn the employment status of the, women in tfe

present study and'the.mosﬁ current infbrmation on Alberta women in the

labour forcge revealed similarities. Of the women employed outside the

_ . home in the present stuﬁy, 72.7Z were employed full-time and 27.3% were
R . \
> employed part- tlme. The 1985~statlst1cs on Alberta women ¢n ‘the labour
» g

force showéd that 73 ZA of wdmen employed outside of the home worked
full-time and 26.87% worked part-t%me ("g_statlstlcal.portrait of ,
, Alberta %gmen.”‘1986). The 1984 laboug force ;art;cipetron°rate for
Alber;a women with cmi;dreﬂ under Qhe age o{ 3 years was 50.7% ("A=
'Etaiistical-portrait") end in,thefpreeent study.472 of tme womem with *
L cnilaren aged 3 years or less were emplowed.' In-the present'study
e 73, 9% of the women W1tn chlldren~aged 7 to 17 years were employed 2
wnereas in 1984 747 of the women in. Alberta Wlth children aged é to 15"
. yeare worked ("A statistical portrait"). Althougﬂ‘the age categoriee

. ° 1 . 3
are not identical the -sample in the .present study closely approéimates

the general population of "Alberta women.’ ' .

>y
I
|
k2o
.
i

Physical Resources L ‘ e

\’ | ‘ . | . -

Income 7

-

. A comparison of thé incomes of Albert” families in 1985 (Fdmily
Incomes, 1987) and - the incomes-of .the respondents in the presen; study
+  revealed both similgrities and differences.. The most common income

range indicated by respondents in the present sample was $30,000 to

T



$39, 999 wne"eas for tne provincxal populatiqg the 1argest Qroup wag in

- the $10,000 to $19, 999 range. The average income for the A erta

G . o /
\\h\\' population was $40$384. A greater proportion of the present. sample.
. ! at. 3 ; i

(56.3%)" earned between $30,000 anq $59,999 than of the Aféerqa~'

£

popplation (43.4%). This is in keepilg with other studies of adult {
. N ‘ o . \ . e B .
education particibahts which’haJe found‘that participants are most

q likely to be those intthe middle or upper 1ncome bxacket (Boshler,
) .
1971- Houle% 1950; Jonda/stof@& Rivera, 19@ .In relation to the .

i “theory of patterné&.partacipatlon (Knox & Videbeck, 1963) an adeguate
o - . . PR . . e i s . N
income would be considered to be a physical resource which would allow
., at least 'the possibility of particibation in adult education..

-

-
— . «

Area of City Respondent$ Lived and Distance Travelled to Class
g v =

¢

o qknox'and;viéfbe;k~(1963) proposed in their theory of baeterned

‘participation -tna;“r;ot ALl alternatives' for _partioipation"‘afre equally

N available to'ali lndiviouals ln the envirooment., This 1isg inﬁevidence
:;n tne_presént sﬁody yhen the area of ehe city in whioh the“respondenﬁs

lived is considered "in relation to the distribution of sewing'olasees
throughout the city. Approximately one-half' of the respondents lived
L R -.‘. . ' v o . .‘ [3
. in the southern portion’qf the city of Edmonton and were divided
' . . . , ™ . T

M '
. -

. equally Qetween tne‘sohtheast and southwest, areas. - A possible }eason

for this concentrataon could be that almost 45% of the sewing courses

.ofiered by Cont1nu1ng Education in the fall 1986 schedule were looated

°

e in the southwest area of the city. The majorlty of these courses were

]

offered at one partlcular locatlon 1n the area \ Whlle the courses
p

offered 1p the soutpeast area were-only about 10% of the total the
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major IGCation in the southwest ‘'was quite easily acceSsible from tne

K - \
f ) ., . i

soutneast." L ' '-L‘f: e
G RS ‘ '

Knox and Videbeck (1963) also proposed that an individual's ¢

- 3
-

opportunrties tO participahe WOUld be defined or 1imited by certain

.
#

: physical resources such as distance. Tne majority of the respondents

® v

(84 5%) sin, the present study travelled 10km or less to attend their

. N

clasaes whereas a. very small number (4. 27) travelied more than 40km.

-

- 'The results indicéted that as the distance to "be travelred increased,
the number of persons travelling decreased. ) . . /(
. . N A N . ‘
.4 k]
Ownership. of Sewing Machine '-' : Lot

..The theory-of patterned partisipation (Knox & Videbeck} 1963) )

4

statesrtnat an individual's opportunities to participate are limited or

o . ~

defined by pnysicai resources such as available equipment. Tnis was

- supported somewhat in the present styly by the 'fact that the o

v -

. overwhelxing majority Of respondent OWDEd tneir~own Serng machines.

It is not known if the remainder of the, respondents nad easy access to

a sewing machine or not., Respondents in related studies generally

. . . L 3 ’ .
owned their own machines also (Blenkarn; 1985;“ﬁount, f980; Signgt,

‘ -

~—

s " S~ . . '

[~ B .

- : ¥

e

\ Home Sewing Characteristics

i 5 .
1 . ! k3
. * < )
¢ . Pl . ..

r - -, )
A comparison was made between rESponses of adult education

-4 4

J

partiCipants in the present study and Edmonton home sewers (Blenkarh
[ .
g 1986) regarding specific home sewing'characteristicsi Similarities,and

. . ¢
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‘ difﬁegences existed between the two groups. .
¢ : . N . ° . s . - h . )
’ d S S N S

Source ofiégwfhg,lﬂstrdétion and Level of Sewing Skill
\ i - ’ .

.JIn Blenkarn's study dn open ended question ;egérding sources of

. . ! v

had found useful‘was asked and

; ‘%““{Wwi w v

f B e o U

. g

tespondents were asked to name thpir major Sourciﬁv‘
) . . o0 \ .

when they were learning to sew. In both groups nogs economics classes,

\ ~ -

mothers and ‘self-taught were cited most freduently. There are- those ir

R

the field of fome economics who feel that sewing no longer nas a place
in the home economics curriculum. However, as evxdenCed by the resu1t=
s ¢

é; this study and others (Blenkarn, 1986; McHugh, 1982) home economlcs

]

B classes are Stil; the ¥nost common source of sewin@ instruction. Fabric

(A
store cour'ses were cited as a good sowrce of sewing education by almost

20% of home sewers ‘in the Blenkarn study but only by 1.6% of adult

edhchtion participants in the p}eSent study. This méy indicate ,that
sewing courSes by stores are mqre important as supﬂlementary

vd'
instruction than as an initlal Source of sewxng lnstructlon.

..

Television or video sewing programs were not mentioned by adult

N .

education partichgants as a major source of sewing instruyction and were
) ” L4 N _— ’ v

L]
v

. » :

mentioned by only one home sewer in th& Blenkarn study. Almost 70% of
. 'v ‘ A. . . . \ [ Iz‘.l.'

the respondents in the present study sewed at a beginner to

Tay
intérmediate level of skill. °
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Reasons for Sewing

-

. .
Over the years the majos reasogs home SG%EFS have giveﬁ»fpr

sewing have been to economize, to be creative, for enjoyment, tb get

-/ '

Better*fit and to get better quality ("An Exploratory Study" 1981;

. - s

Blenkarn, 1986; Courtless, 1982; "Everybody's Sewing', 1967; Ftsslar.
. - o
1971; "I Made it Myself', 1971; Johnson, 1960; Kennedy, 1983: McHugh,

“n

R * .
/{ 1982)., Two of the most recent Canadian studies of home sewers

(Blenkarn, 3986; McHugh, 1982) found that saving money or eéonomizing
was the mosg freduéntly cited reason for sewing. In the present stqu

®respondents were -asked to indicate their three most important freasons

-

. . ) / . — .
. for sewing. ' : e

In contrast to the Blenkarn (1986) and McHugh (1982) studies, the

primary reasons givepn for sewing by about 4%% of tfe responderits in the
- N .

present study were either becadﬁé‘it gave them a sense of .

5

accomplishment or because they enjoyed it. Only about 12% of the

present samﬁie sewed primarily to save money. Home sewers in the

. Blenkarn study chose accomplishment about 18% of the time and_enjoyment

o ' | . - )
about 50% of the -time. Blenkarn found that economy was the only reason
chosen more often than enjSyment. In the present study, however,

C

) "\ . . p
economy was chosen ost often as a second reason for sewing fOLlQWEd by .

< .

the desire to obtain dbriginal items and to ‘get bétter quality.

Respondents who -indicated their third most important reasons for sewing
’ L . . . )

again chose a sénse of accomplishment and enjoyment about 447 of the

time followed by the desire to economize aboht 14% of the time., .

2
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IX;

There was a timg when it was neéessary to sew in order to

economically clothe a family but with the exp%nsion of ready-to—@ear ~t.

L]
0 \ .

nad become less expensive to buy than to sew clothing in most cases

‘ Y
(Courtless, 1982) . It gouid;be‘due largely to the expansion of ready-

to-wear that sewing is shifting from being a ‘utilitarian skill to being

N
PR

a hobby. Consequently pe&ople seW{more fbr enjoyment or a sense of

Fa—

accomplishment than to save money.

¢

2

+

Type of Activity 'Sewing was Considered to be

\

“~

" A comparison éf how Edmonton home sewers (Qlenka;n, i986) and the
adults in the present study viewed sewing revealeé some differénces.
Although the largest group in both studieé considefed sewing to be a
leisure activity a greater, proportion of the respondent.s in_thé present

study (45.5%) held this view than did Edmonton home sewers\(38.7%). 1In

-

the Blenkarn study approximately 39% of home sewers considered sewing

to be a combination of housework and leisure whereas in the present
Astuqy about 30% of‘the respondents considered it, to be a~combinationi
In both samples, nowéveti the 50% leisure and 50% npusework comb}nation
was the most frequently chosen of all possible combinations.
Approximately 13% of tﬁe home s;wers (Blenkatrn) and 20% of respongents
in the present study considefed seﬁ;qg to be something other than -
hohsework.dr leisure, Approximately 3% of respondents from the present
study and 9% of home sewers (Blenkarn) saﬁ sewing.strictly as
hoUsewogk. Q - v o

The différenceé bgtween these two,g:oups could in part be
exXplained by the fact that the majérkty éf #he adult education

| . | 2o N

£
o

[



e =
responden;,;gére epfolled in tneif»sewing classes @ecause thef were
interesté&‘;n leéfning about sewing as evidenced by the large number
who scored highest on the Cognitive Interest orientation of the EPS.
This could mean shat those respondents were qeﬁera@ly there to learn a
new skill or incrééée’their knowledge of a skill tﬁeyAalready had anda
therefore considered sew%ng more often as a leisure activity than dad
the home sewers in Blenkarn's 1986 study. '

Previous Participation in Adult Bducation :

r

’
.

Almost éo% of tﬁé 147 respondent's who haa ﬁaken adult education
classes prior to the one they were enrollgd in at the time of thé
§prvey héd taken classeﬁ.in a variety of subject areas and

. . ! .
apprbximately 20% had taken only sewing classes. About oné-fifth of
ﬁne respondent§'who supplied information abodt their previous

. o )
participation in adult education were enrolled in their first course.

.

) L 1 -
[ . . -
c. "Analysis of Education Participation Scale 1%0[‘85
/ .
\ '
N L4

N

The EPS scorés were analyzed and will be‘discdsﬁed 1N three ways:
1. Analysis of 'variance was done to see if any relationships'existed‘

between EPS scores and-tné independent variables using respondents'

'
[

scores for each of the six orientations. 2. Respondents were = -

-

categorized according to the ®drjientations on which they had the highest J

score and analysis of variance was done to deﬁerming:if there was any



- 93

relation between these high sgores and the independent variables, ahd
. \! s . . - . ‘
3. Respondents were divided into two groups; those who scored highest
. .

on the Cognitive Interest orientation and an aggregate of those who

: scoréd'nighest on aﬁy of the other orientations which Sécamg
. .. : - -

7}

-~

Social/Professional orientation. The two resu}ting groups wereA
' ) . .

compared.

- -

Analysis of all EPS Scores

A bomparison'of the -analysis of ERPS scOres in theé present study

and those from the secondary analysis of\over 12,000.resgondents-by -

Boshier_iggjcbllins (1983) revealed both similarities and differences:

v .

The mean scale scores for the preéent sample were consistently lower

than those computed for the Boshier and Collins (1983) study,'howevtr,
in both studies Cognitive Interest had the highest mean score wﬁién
would indicate that many of the respondents in the Boshier and-éollins
samples scored highest in the COgnitive\intgrest OrientaEion as was(fne
case in the presenf sample. Because tﬁg number of cases in the Boshier
and Collins sample was 50 large, very small felationships resulted ix

statistical significance regapdiess of the amount of variance that '

could be explained. As a-result most of the relationénip which were _—"

tested for the study were significant even though none of theé variables
tested accounted-for large amounts of variance in the EPS scores

(Boshier and Collins, 1983). In the present study six of the

independent variables wer¢ significantly related to EPS’scores. Again,
- ] °

!

however, none of the variables-accounted for a large amount of variance
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higHer than-in the Bogjhier and Collins (1983) study. Only the
N :

significant. variabples ge, income, occupation, number of classes taken

during previous five

number of hours worked per week for pay and

the third”most important reason for sewing will be discussed here.

-Boshier and Collins (1983) found age to be a significant - |

redictor of variance 'in all EPS scores. In the pregent study age was

found to be significantly related only to the Cognitive Interest scores

. and 6.84% of the variance could be explained as compared-to 2.56% in
the Boshier and Collins study. -In both studies older adults were more
inclined to be enrolled for Cognitive Interest reasons than were
’ .
. . )

younger participants.

Income
“In the present study as well as the Boshier and Collins (1983)

study iﬁcome was significaﬁtiy related to all EPS scores with the )
exception of Cognitive Interest., The amount of variance expla;ned was
noticeably higher in the present stuiy tﬁan in the Boshier and Collins
study. The percentage of variance explained in the present study
Vranged from 10.39% for Social Stimulation to 21.16% for Community
Service compared to a range of -0.81% for External Expectations to
1.96% for Pfofessional‘Advancemenﬁ in the Boshier Collins (1983) study.
7Bosnigr and Csllins (1983) found‘that“people of lower incomes were

s

significantly nore inclined to be enrolled for reasons of Social
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Contact, :Social Stimulation, Community- Service and :External :

’Expectations which was borne out to a degree by curren researchr In
- ( . : J -
the current study the mean scores for the 1owest 1ncome group were .

31gn1f1cant1y higher than for the other groups on the Cpmmunlty

@ : g
Service aSocial Stlmulaﬁlon and Soc1al Contact scales as well as

& ‘ "
~ Professional Advancement. Evenﬂthough the lower 1ncome group'in

o External Expectatlon had the hlghest mean 1t was berfw 2 OO Whlch would

indlcate that External Expectatlon did not really have much 1nfluence

on respondentst,reasons fgzgenrolling in adult education classes.

¢
\ .

o

N OccuEatiOn -

o~ - : . . .

éﬁérﬁ* L Slgnlflcant relatlonshlps.were found between occupatlon and

" . v

Soc;al Contact and Profess;onal Advancement The group w;th thg
Y .

hlghest meén Professxonal Advancement score in the present study was
'educatlonal,wnlch Was also;tne case in the apshier andfcollins (1983)‘
; , 4 _ h . ,
study. - The respondents in this grou% in the present study could

poSSlbly have been home economics teachers WZ&’Wénted to improve their
. M * ) §
' skllls. In Social Contact the group wlth the nlghest,mean score

-

comprlsed unskilled workers whlch afflrms Boshler and Colllns flndlngs .

¢ - %

» ——

that persons with low,occupationalbstatus were more inclined.to-enroll,
- R L n,'- . - » . . ) o . .
for reasons of Social Contact. - AT =
5 : . ST
R . - S AT
Number oszdult'Education Classes Taken PreViously

‘ 4

. Tne-npmber:(§‘adu1t education classes taken durlng the flve years

{
'pnecedlng the present study was 51gn1f1cant1y related to Professxonal

e t
¢

Advancement. Boshler and Colllns (1983) found prevxous partic1pation

y?é{;_%
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‘Expectétions.* Professional Advancement'had the greatest amount of,

.o B - . 98

to beAsignificantly relatea not only to'Professional Advancemert but’

., also to Social Stimulation,, Community Services and External

Y

. N : : . /
varsance explained'(3.93%) (Boshier and Collins, 1983) putf it’was stiA
pot as great as fér the present study which was 13.5%. - ;f/
; a ' «’
. When the Wlthln group~means were consxdered persons wﬁ"héd

2

taken. 16 to 20 classes were the most likely to nave enrolled ;éﬂ' s

T {

- +Y
Profe551onal Advancement. ‘The Contlnulng Educatlon Div151on offers aq

_may have ‘been :involved in?this certification program witﬂ,tne hopes of

starting dressmaking businesses. /

’.“v. | .. ‘ | ‘°~' /

“of cqprse, bther\%?riables could also have an effect but if persons

. . 4 /

program for-those who wisn'to necome dressmakers and when/all of.the

requlrements nave been met students are presented W1th{a‘certlf1cate.”

Although itAcennbt ne disgerned from ghe.date, it 1s152s51b1e that the

tnree'respendents who;nad(previously taken betweenfls and 20 classes
o ] . : . e

. v 4
-Hours Worked per Week for Pay _ /{

Jrhe number of hours worked per weék for pa§ wes‘a significant'
eltnougn.wean,lpredictor’of'Varlence/{nicemmnnity Serviee sCoresrk’An
analys;s gf/tne yithin group‘meanS//nowever;‘reygaled what pne'nlght
héve expegted to find;~the‘fewer}@ours a‘persen worked:et,a job,ltne

. ol : , Ty “ . + :
more li;ely-tpey;were’td have'enrolled'for Community Service reasons.
N T . v ,

were not committed to.giving a certain numpber of hours per day to an

~

service. <

employer they could conceivably nave more time to dedicate to community
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. Third Most Important Reason for Sewing R

o A weak relationship was foqnd bétween respondent'S'third reason,
P _ 7

t

. " . K N ’ .
for sewing and Social Stimulation.’' A possible explanation for this

relationship, however, was not evident when the data were studied.

. . ’ e

Analysis of Respondents' Highest -Scores

Y
v

Bcsh'ier and Collins (-1983) found tnat'adult's enrolled in non-

' credit courses. were 51gn1flcant4y more motlvated by Cognltave Interest

[}

(1earn1ng for its own sake) tnan anythlng elae, Cuqfent researcn‘

J\~‘ . i

Qconflrms this since the adults surveyed/;;? the present study were all

' enrolled inse non-,-credit-,; Ser g

enrolled for Cognltlve Interes /wnen the respondents hignest ‘'scores

were analyzed signiflcant'relatlonsnlps were found between Cognitive
IInterest Soc1a1 Contact and PrOfe351onal Advancement and five

. ._. . . , -
\ . .

independent variables, age, age of youngest child, occupatlon type of
_activity sewing was con51dered to be and major source of . sew;ng
. o } . . R . @”,

1nstruc€ion. Tne significant variables will be discussed in the

»

following sections. - S '&‘A" o . .
"Age \ ¢ °
. - F, Yy ¢ ) N . * -
As was the case in the larger analysis of all EPS scoresﬂage was’
Y 1 2 .
_ . ¥ R : C .
found to be significantly related to Coghitive Interest. The .

relationship in this analysis was more sidnificant and a gréater amount

of variance was explained. The present analysis addgd'to what was :
’ . . .

‘found in the ‘analysis of all EPS scores and by Boshier and Collins-

N

¢ . .

—

LN
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(1983), that older adults were more 1ikefy to;h%ve enrolled for
»-r”l‘ ~ : : % .- . : ‘\ ) . [ L . )
'Cogpitive Interest reasons -than any other group. Bosaier and Collins
T \; et . \ ! o
(1983) stated that, traditionally, lonely older adults were advised to

.
3

" and often did seek out social stimulation and contact éhrouén adult

.
v

PR SN .
education participation and concluded that their fin&&ngs refuted

) . . . , ‘ ' ’ .
. traditional thought. The results’ of the present study lend support to

-

their conclusion.:

[ 4

-~ Age of Youngest Child

N

- .

Analysis'of ﬁne highest Cognitive Interest scores révealéd that
i . v‘ . : ) . / ) . ‘ , .
persons with no children or chifidren,over 17 yelirs of age were most

likely to havé enrblled in their classes for Cognit;ve-lﬁterest

-
.

. fo . . . .
reasons. Bos?ier and collins found, nowever, that persons

‘ , N . X ;
few cnilﬁren ﬁere most likely to have enrolled for Social Stimulation,

\hllth no -or

. . \v - ’ : [N - '.
Social contact.and Professional Agvanqgmgnt. Since all of the-
respondents in the present study were enrolled in non-credit classes,
. 3 . s . . N :

"it is possible that the present findings.would be modified if scores of

.adults in credit classes were also includéd in the sample.

i
™

Type of Activitg‘ReSPOndents Considered Sewing to Be

1

A strong relationship was found between Professional Advancement

Moy, and“the type of qétivipy respondents in this oqiéntagibn'considered

sewing to be. , T R S ) L



Respondents' Occupation.

A‘. ) .
. The dec}gions of four respondents émployed in educational

.

occupations to enroll in their sewing élass,were influenced to the

greatest dé%ree by reasons related to Professional Advancement. .The
. - - :

andlysis 6f all EPS scores, revealed that'the,respondents most likely to '
. . ]

A

e

have quéiied for Profeééional.Aqvancement were also those in
edqcétiong} occupatioris. - Possibly those who were méét influenced‘By

Professional Advancement reasons were home ébonomics teachers who felt

- »

that. improving their sewing skills would also improve their

M
3

possibilities for advahcementiin“tne&r careers, Interestingly the

group with\theunextAhighest mean store.in Professional Advancement were
e . . o \'m v ' 3 ) . 4 .
two respondents who did not workfouﬁsidg¢of their home. Perhdps they

" * .

were either'desirous of obtaining emp}pyment in some way related to
. sewing -or tﬁey wanted to Dé or were involved in}dressmaking busfnesseq
from their homes.

Major Source of Sewing Instruction
- T . N il

High scorers,bn the éocial Contact scéle are persons who have a

need. or desire to participate in group activities and to make new

A

friends. The seyén fespeﬁdent§~who-scored highest on ‘tpe Social’

a

Contact scale bad relatively low scorés which could indicate that they -

(. : - \ s . .
. were only slightly influenced by these reasons Wnen making their
’«Qecision to enroll but there could be sométhing else that had even more

‘inflience which the. EPS' does not touch upon. The .Ssources of

4iﬁstruction which were related_}o Social Contact were junior or sgnibr

/ L4

high school home economic‘piasses,'motners, evening or confihuing

?

education classes and self-iaught. Pogsibly theée respondents eﬁjoyed

1

O
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éﬁe aééqciatiqn they had expérienéed-in the setﬁ;pgs in whi%n they K
learned to sew and enFoiied in a sejiﬁg.class in order'to.eipé;iegce Lﬁg/
N - . , . . -
agaip. In the éase of the person who was, self—taught,.perh;ps he/She

. Ny

—_— &

found it too«sp}ltary\and desired the assogiation of others to:make Ve
. ‘ . ! '

i

’

: sewing'more interesting or enjoyapie.
. . ) {
h \

Comparison of Cognitive Intepéat and Social/Professional Orientation

.. ' . ¢
. py
,
s
.
|4 Cs
P
L]

Although the respondents in CognitivevInterest and |,

-

Social/Professional Interest (comprised of respondents‘who scored
' X - . .
. : . : - - A.;
highest in any of the remaining five orientations) were similar~inlm3%y

‘ways some differences did exist and will be summarized‘nere.

- Y
'S

A significantly greater proportion'qf‘the respondents in - ..
. L oPo o ook . .
Social/Professional Interest (352) had attained a university degree .

S . - -

than respondents in Cognitive Interest (15.8%) and 18.4% qf Cognitive

Interest respondents had aqpieved tollege diplomas compared to 10% of

respondents in Social/Professional Interest{’«All'respondenﬁs"wpo - ‘

a - “oo o= -

indicated their geﬁder as male as well as those in the B0 yéérﬁﬁéﬁdﬂzlii‘;'
. ¢ " : : ‘ : ’ Y
older age group were in Cognitive Interest. ‘Boshier and Collins GJ983)

3156 found that older people were more inclined to -enroll in adult‘”x\

.

e?ucatibn for Cognitive Interest reasons. ’ A -
Boshier -and Collins (1983) found that participants with high
e S : v .
“occupational status were signifffantly more in<lined to be enrolled in

adult education for Cognitive Interest reasons than.were those of low
' ] ° . : . . .

- occupational status. The proportion of respondents -in Cognitive

Interest employed as professionals (22.4%) was significanply highér»’
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. N . . ) . - . . ,

than in Social/Pfofess;bnal Interest (10.27), however, in both groups.
jab.out‘:tn,e same\p;oportion‘(§3z) of }espondéﬁts were emﬁloyed\in e
cl;;icai or sales occupations .ahd é slightly greater préportiéﬁ of ;;' .
unskilled’resppndentswweré in Coghitive Interesﬁn(é.lz).tpan in |

.

Social/Professional- Interest: (2.6%). . . e .
. T . s . ’ '
,The largest group in Social/Professional Inpe&ggt lived in the »
northwest area of the city .and the largeét.groubs'in Cognitive Interest
- 1 ‘ . . B -

+
\ - - '

lived in éithér'the southwest or soﬁtheast area of ‘the city. A
vsigniéicantly gfeatew préporgionlof thé respondents in . ;
'éocial/Professioﬁal Iptéres; (2;%5%) tragéllga‘zékm to 40k@ to atténd L
s e .
thgir clgsgesbtnan did thosg in Cognitive Interest. }n botn qfoﬁpsﬂtne'

@

Mmost -common source of Sewing instruction was home .economics classes.

» - KN )
v N i N @ L. . .
The second most common source of sewing instruction for respondents in

v

. o , -
Cognitive Interest was self-taught. o g ‘ .
Respondehts in Sodial/Professional Interest and Cognitive

Intggeg;,varied notiqeably in the type‘bf-éétivity Egﬁy.éonsidereé .
Séwing to be. The largest grou§ iﬁ Cognitive Interést (50.3%)(
‘ . )

;”'o’nsider.ed sewing to b; a leisu;‘e activity ﬁereas the la’rgest .group'in_____.-
Social/Proféfsional Intér;st (30%);gon§fsered itdto.bénsomething:bfnér,;
than nOusewofk or leis&;é; Apppoximately 15% of(Fognit;ye'Iﬁteres;

. . .q N .
rgspondé;ts considered sewing to be 50% nousew;rk and 50% leisure f-
3 ~compared to 25%_of respendents in.Social/;foféssiqngi Interest.

0 ° -
!

A - ! . o .



Interest had attained college diplomas,

102

. ) ' ; ,
In summary,' a greater proportion of respondents in Cogaitive

.

wéré male, 60 years of age or
Pd N

Qldér,tprofeasionals‘or‘unskilled, lived in the southern M1lf of the

. »

city, taught themselves how to'sew and bonsideredksewing to bé a

[

.leisure activity compared'to ;espondents in ‘Social/Professional

Interest. On the othér hand, a greater

- “

.
.

proportion of respondents in

SocialZPeressional Interest had attained a university degree,.liﬁed in

- -

the northwest area of .the”city, travelled between 20km.and 40km to

attend their classes, had been taught to sew by their mothers and

o
v \

.considered sewing to be something other

L

compared to respondents in dognitive Interest.‘ .

.

v

v

,

. —

4

3
4

than hou¥work. or leisuré
. “

v oy

.
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VI. SUMMARY, CONCDUSIONS AND RECOMMENDATIONS

A. . Summmry . v, : ,

»
0y

. 40 . ' '
" The .purpose of this exploratory §tudy was to add some insights

into ' who the adults were and why ;hey participated.in sewing classes
’ . \I n
offdreg"tnrqugh the Continuing Education Divis;on of the Edmonton

N t

_Public Schools. A profile of respondents' general characteristics was.

—_— s
ey -

'débéiopéd and their motivétipnal orientations were determinea.
Information relaﬁ?ﬁ Fo home sewing and\preQious pa;tiéipationvin adu1£
education was élso,cgilkééed. The theory of patte;ned participaiion
(Knox & Vidgbeck,-19§3) Qas used as ﬁne‘ba;zc framewdrk for the study. -

The data collection was done through the use of a two-pért*survey

consisting of the Education ?articipatibn Scale (EPS) and a

questionnaire designed specifically fpr;this‘study. A total of 32
adult sewing classes were surveyed during the Fall 1986 Ccontinuing

Education Session. Of. the 304 questignnaires’which were distributed,
. . . y . Y

2

1200 were returned. Descriptive analyses were used to ﬁevelop the

-profile of-respondénts and also to report on haome sewing andaprevious

-

participation information. Analysis of ‘varidnce was used to determine

if relationships existed between EPS scores and the independént

-

variables: The respondents in thg_Cogpitive Interest and

Social/Professional orientations were compared using percentage

>

distributions and cross tabulations. ' _ . s

103> ' .
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' The respondents'were found:

to be similar in many ways although

differences did exist. More tnaQ]QOZ of the respondents were women and
. 4 ] 4

over 75% of those surveyed wepg #étween the éqes of 20 and 39 years

. : : ”g ) t
old. ~ ApproXximately 65% of the 'dﬁgondents w7qe married and more than
. . - | 0 . . .

' B

one-half of respomdents had Those who did have children

4 W
mostfconnly had onéw

completed by the mqjoﬁ

{%. The level of education -

#

, was at least high school and

approximately two—thirds of them had gone on to do post-secondary study

. .\ . 1
at colleges, technical institutions or universities. Approximately 70%

of the respondents were employed either full- or part-time and most
. L ' .
commonly in sales or cler¥cal positions or as professionals. The
VR § . :
income of 23.5% of the sampl)e was between $30,000 and $39,999. Most

respondents did not travel far to attend .their tlasses with almost 65%

s

travelling 10km or less. 'Over.QOZ of the adults surveyed ,owned their

+

. . v
own sewing machines. . 4

.- The most common ‘spurce of initial sewing instruction was junior

v

or senior high school home ‘economics classes (37.4%) followed by self-

taught (19:325 and mothers (18.7%). The three most common reasoéons for .

" .sewing, in descending ordeg, were because it gave respondengs/ifgxnse.‘-ﬂ
B <

—

qQf acqomplishment, because they enjoyed it and to economize. , The

largest single group of respondents (45.5%) considered sewing to be a
. - " :
‘ leisure activity. - L s

Most of the respondents'had taken twp or more adult education
— . ) ) - . .
" classes at .the tgme of the survey and almost oné—half of them had taken

P

classes in.a variety of subject areas. )
L '

1

-

-

J
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L) N ' 4 ~

The majority of respondents (782)2scored highest on the Cognitive

No significant relationships were

A

"Inferest orientation of'ﬁhe EPS.

found between respondents' stated teasons for sewing and their

\\

motivational orientation. When all EPS sgdres were analyzed

significant relationships were found betweeﬁ‘Cognitive Interest and

R

age, Social Contact and income and occupation, Social Stimulation and
income and third reason for sewing, Professional Advancement and

income, occupation and number of adult classes taken, Community Service

. A
A *

and income and hours worked per week and External - Expectations andy

’

v o (
incqpe. The amount of variance in the EPS scores explained by the

independent variables in each of these relationships was relatively,

small.

When only the highest EPS scoreshwére analyzed, significant but ,

weak rq};tionsnips were found between éognitive(lnteres; and age and

age -of youngest child. Strong and significant relationships were found’
A ‘between Professional Advancement and occupation and type of éctivity

.‘sewing was considered to be and between Social Contact and source of

»
[

'sewing instruction. These results, however, had to be viewed with

“caution because the relationships could have been exaggerated due to
™ ' . »
the small number of cases involved.

A comparison of the characten&stics'of the respondents who scored

highést in Cognitive Interest ‘with those of the respondents who scored

- !

hignéﬁt in all other o?}entations (Social/Professiqnal Interest)

-~

revealed that the two groups differed in. several ways. A greater

e a -t

proportion of gespondents in Cognitive Interest were éb;years old or -

3

- et . - ( . . . . . v,\
older, male, professionals 6} unskilled workers, lived in the southern’

3
©
3 [N
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[s]
half -of the city, taught themselves how to sew and considered sewing to

be a leisure activity than did respondents in Sorial/Professional

o

Interest. A greater proportion of the respondents in’ ’

~N

Social/Professional Interest haq earned a univérsity deg{:e, l%ved in
the northwest area of the City, travelled between 20km and 40kh to .
atte;d their classes, had been taught to S$wW by their ﬁazners and
considé}edrsewing to be“gomething other than housework or leisure than

1

did respondents in‘pognitive Interest. \
/

B. Conclusions

The 'first objective, to determine whether the adults enrolled in
Edmonton Pgblic Séhbols Con inuing Education sewing classes in the Fall
1986 séssibn were basical;y similar;‘was accomplished by developing a
profile of the respondents' general cnaractefiséips. Additional
info;mation regarding‘ﬁome seﬁing, previous adult éducgtion

participation and motivational orientations was also included.

Respondents,in the sample were generally similar but the most obvious

B

similarities were that they were mostly women (97.42), had enrclled in

their classes for Cognitive Inserest reasons (78%) {(to lgarn for the

. - e

sake of learning) and owned their own sewing machines (93.7%).

2

.

0 .

f
The second objective was to determine if any’relationship ex}sted

£
\ .
\ between a person's motivational orientation and reasons for sewing. No

k4

. :
>\;elationsnips were found when analyses of variance were calculated

\ . . :
using each respondeptf highest EPS score and their reasons for sewing.

] | A\
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A significant relationship was found between respondent's third reason

for sewing and the Social. Stimulation orientation, when all EPS scores

were considered for analysis, héwever, it was not discernible from the

- ~

available data why this relationship existed.

The third objective was to compare reésults of this study, in
reiation to the EPS, with the normd% which had been established by
Boshier and Collins (1983). The mean scores .in the present study were
con51sten£1y lower th;n those found by Boshier and Collins‘(1983).
however, in both studies the Cognitive Interest score was the highest
and the External Expectations Score was the lowast. Analyses of
variance révealed significant relationships between the E?S scores and
siX of the independent variables. Similar analyses by'Boshier and
Collins (1983) revealed significant rélationships for most of the
variables tested. In both studies none of- the independent variables
accounted for a large amount of variance in the EPS scores although the
amounts of var;ancglaccounted for in the present study were generally
gfeater'than for the established norms. The rgiationships between EPS
scorés and age, income and bccupat;gn revealed similar tendencies .in.
both studies. The remaining'tnreé indeﬁg;dent vafiableg which were
significantly_rélated to the EPS scores, number ég:zdult education
Classes taken, the number of hours worked per week and the third‘reason
for sewing were uniqueé to the present stud&. Tnerresﬁlts éflthe

N

present study reaffirm the conclusion that Boshier and Collins (1983).

drew that since no life-cycle or sdcio-economic variables accounted -for

large amounts oOf .variance ir EPS scores, the EPS measures can be

' - considered to be "reasonably indeperident of 'marker' variables that
. . i _

TN .
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often overlap'W1th and_thus confound psychological variables,"
(p. 175).

When the analysis of EPS scores was modified to include only the
highest score for each respondenﬂ. three relétionships which were Jbt
only significant but also for-which large amounts af variance were
explained#;gre found, however, the numbfr of cases in each of these
analyses was small (petween 7 and 14). While the Eesutfg may have been
ind;cative of a trend or tendency aﬁong tnejrespondents they were
likely distorted by the small number of cases consiﬁgqu. The amount
of variance explained was again small for two other significant
relatiénships found (Cognitive Intereét and age and age of youngest

. - / .
child) and the number of cases QSE“Eonsiderably larger (156).
The last objeétive was to compare respondents’ reason; for

sewing, the type of activity they perceived sewing to be and their

major sources of sewing instruction with the results of the Blenkarn

(1986) study of Edmonton home sewers., Respondents in the present study

chose to sew because sewing gave ihem a sense of accomplishment or
becausé they enjoyed sewiﬁg more often than to economize whereas L
Edmonton home sewers (Blenkarn) chose.to sew to economize more often
'thgh any other r%ason. The adu%;s in the present ;tudy "re also more
;nclined to consider sewing as $>leisure activity (45.5%) than &ere
Edmonton ﬁéme sewers:(3é.52). A greater ﬁropo?tion of respondents in
the presenﬁzgtudy (20.1%) considered sewing to be sémething other than
housework/p% leisure than @id Edmonton h;me sewers (13.2%) (Blenk&rn).

There is nothing in the avaia'ble data in either study to indicate what

these respondents did consider sewing to be.

*
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Generally, the respondentsf;n the present study were'similar to
‘gach other as well as to sevéral otner'groups witn whom they’were'

compared As a gr5upw their EPS scotes resembled relatlvely closely the

: norms establxshed by Bosnler ‘and Colllns (1983) ‘Th? majorlty of the

;responden;s‘soored njghest‘in‘tne COgnitlve Interest or;entaﬁion‘as did -

- .

respondents in theﬁBoshier_and ¢ol;inSj(1983) study. Even’ though their

mean ‘scores :for all-orientations tended to be lower than tneﬁnorms the

general trend or pattern was similar. Thls 1nd1cated to the researcner

w., . . wt"

that t adults m the present study were nOt 51gn1f1cantly d:x.fferent

£ pOm ﬁdults who participate»in other areas of adnlt education. i
C ° . : \ . T m -
' The women in tle study also appeared to be representative of the

‘

"Alberta population of'women'wnen compared in regards to employment.
Kany similaritieS'Were also found'between Edmontoh“home sewers
i . . .
(Blenkarn 1986) and proflles of varlous groups ofﬁadult educatlon‘

part1c1pants (Devereaux, 1985; Mount, 1980) and respondents in the

& 7 4

present study. From the data avallable, it appeared that respondents

..

'reasons for part1c1pat1ng in adufi education were most often related to.
‘their physical resou{ces and soc1a1 roles and- stabu%%% as deflned in

. the theory of patterned part1c1patlon (Knox & V;debeck 1963)

o . ‘ v, . i - Y . o > .

2

\E
%
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Cs Recommendat,ions.

Tne‘purﬁége of this study, as stated in tne‘introduction‘.was to

Al

gain insights intO'whd the adults were and why they partlc%Pated in

’ adult sewxng c;aSses. T@e %ollow1ng are recommendat1ons for future -

Q.
-research which have implications fO[ home economists and adult

. ‘education agencies.

”

1. Repeat the present study using subjects drawn from other areas of

home economics as well as clothing construction. i

Since ‘t..e samp;e'qu drawn exclusively from adults enrolled in
» ’ ’ ~ )
sewing-classes it is ,Jnot known if Simii&  2sults would be found among

3

\addlts in other‘home economics‘relanl; Tl 288, By repeatlng the

(A

-~

present study with subjects from otner .areas, of home economlcs as well

, S Sob _
as sewing, comparisons can be dgawn between the different groups and
. . . \i , .

information can&be compiled about participants in home economics

©

courses ge?érally. This informagﬁon will be useful to adult education

adminisﬁrators_in_planning ﬁneir.programs“és well as home economics
() ’ . N N . . *

faéulties:%s they prepa:eltheir graduates for employment in adult;\

- education settings.

oy . ’ . ’ R . . .
i2. Identify types og activity, other than heusework or leisure,

v . 4

,which sewing is considered to be.

. Approximately one-fifth of the samplé_indigated that they viewed

L'sewind-as something other than housework or leisure. Further

/ ) — A ' »
~investigation into the type of activity adult participants in sewing

education pefceive sewing to be, Witnvempnasis orr those whb view it as

rd

-

A

—
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something other than housework or léisure,'will provide“valuable
. v » : .

‘information for adult education program planners.

3.5 quitor enrollments ih junior and senior'high school and. adult’
sewiné classes. ‘ | : | , bv ) | S

The most common source. of initial sewiﬁg instructiﬁn indicated by'
respondent’s wasLhoTe‘économics classés,—%ewever, it has been reporﬁéd

that enrollments dre presently declining. If enrollment in the public
. | . ’

schools is declining and more people are choosing .to learn to sew when

they are adults, then there will be an increasing demand placed upon

adult education agencies td’ find qualified pefsoﬁnel_who wiil be able

to provide this type of instruction. ‘
4.  Profile the educational backgrounds of current adult sewing
instructors.

»

A‘profile of the’ gducational backgrounds of cui*-renﬁ adult,

‘ , . v
sewing instructors will~EFovide'valuab1e information for educational

[%

administrators who make curriculum decisions' in regards to the

‘preparation of future adult home economics educators.

8

5. Monitor enrollment trends and participant profiles in Continuing

3 © ’ ) ’ Dd*‘
Education sewing classes by repeating similar studies at regular

5
1

intervals.
This .study énopldkbe repeéted‘at reqular intervals in order t05
monitor enrollment trends and maintain-an accurate profile of adult

participants in Cdntinuing Education sewing classes. Changes to the.



- v
v

qﬁestipnnaire should be made to collect more home sewing information

including the kinds of, sewing done, intended use of the knowledge i
' . " ?

w e

"gained in the classes and. the degree to whichfparticipahpé' new-found ;

knowledge affected their sewing activities. This information will be.

-meaningful to program planners.

©

6. lnvestigaﬁe the psychological reasons underlﬁing adults'

, ‘ o .
decisions to participate in sewing courses.. . :
~ Knox and\Videbeck (1963) stated that an individual will not be

able t6 take advantage of all educational oppoftﬁnities'avallable and -

; O
i

will have .to choose. This choice will depend .upon the person's own

=

psycnqlogical orientétions towar% gnq evaluation of the objectlQe
opporﬁunities pqesented by'the‘envi;onmeht. ThiS'isuclosely related to
HBosﬁier'é (1@77) iiféispace and life-chance theary based upon Maslow'é
hierarchy of needs as well as HcClusky'§ (1970) poyer~load—ﬁargin

theoty. A study of aduits in sewing classeé tP‘investigate the

psycnologicairreasQns underlying their decisions to participate would

’ 3

providefé greater depth of understanding into why they do participape

and would be valuable to adult education program administrators.

-

, @3 .
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This survey is part of a study being donc under the supervision of
v ' r; ' N
Dr..Nelima Feotterman of the Clothing aﬁé Textiles Départment at the University

of Alberta. The study is—designed to address such questions as why adults,

like yoursclves, participate in sewing @ourges, why people sew .and whether
/

they view sewing s hoysework or as a leisure time activity. In order to .
: <
gain some insight into these questions participants in a variety of sewing

-

courses offered through Continuing Education will be asked to complete a

~

two part questionnaire.
14

The first part in an Education Partifipation Scale ( numbers 1 to 40
|

& .

on your answer sheet) which is designed to determine why you have decided
~~

to participate in this course. YOWM are asked to rate 40 statements on a

scale ranging from no influence to mdgch influegéerin relatiop to your decision
to take this course. Instead of circling'the approbriqte category on "the

scale itself, pleasebindicate your answers divectly on the optical scoring
sheet (answer sheet) using the pencil which has been provided. On your

answer sheet mark A for no influence, B for little influence, C for

modefate influence and D for muck influence. Choose only one categorv for each
' . . . 3 .

statement. There are no right or wrong answers.

The ;econd ﬁarc‘of the questionnaire asks for demographic information such
as age,‘sex. mqrital status and in%bme as well as sewing information such as
why you ;éw ana where you learned to sew. Téese questions are to be aﬁswéred
on the aaswer she;t using numbers 4| to_60.‘ PLEASE NOTE THAT ALL ANSWERS ‘ARE

- -

TO BE RECORDED ON THE ANSWER SHEET PROVIDED AND NOT

ON THE QUESTIONNAIRE.

Y
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‘There is an information section on the optical scoring sheet that T
has a place fqr your name, sex, birthdate, identification number and special

codes. PLEASE LEAVE THIS AREA BLANK! All responses will 2e kept confidential

~

and since we ask that you do not give .your name it will be impossible to,.

identify individual respondents. , .
».You‘may decline to complete this questionnaire if you so desire.

YOur responses are important to the success of this study, however,and -
your help and cooperation will be greatly appreciated.. . .
: i . N

Please complete this questionnaire during your coffee break and return the

optical scoring sheet and the orange Education Participation Scale to your in-

structor. If you are not able to finish this evening please complete them .
. . t

at ‘home and return them to your instructor at your next class.

Thank you for your coopera}ion.

Instructor:

Please place completed questionnairés in the envelope which his been

B

provided and give it to the in-school coordinator to send to Pat Stebliyk
/ X
ia the courier service. Please seal the envelope to prevent loss of

the contents. - .
AN )

Thank you for your assistance and cooperation.

Sincerely,

Alison Drohan

Graduate S;udenc

J

<
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Please continue to use the answer sheet and
. a lead pencil to record your responses to
.the following questions.

Fill in the circle which corresponds to the

iE - letter beside your choice. )
.41, Swx | A, Female 1. . B. Male
‘ @ - .
42, Age A 17 =19 years

B. 20 - 29 years
.C. 30 - 39 years
“D. 40 - 49 years
. E. 50 - 59 years -. .
e F. 60 years and over '

A T ;
-~ 43.,Marital Status ’ ’
A. Now married (excluding separated) |,
B. Separated - : '
C. Divorced
" D. Widowed o
E. Never married (single)
F. Common law _ . &
G. Other

e s : ") ’ , 44, How many children do yoh have
v : ' living with you?

A. none . F.5
B. 1 ‘ G. 6
C. 2 : H. 7
D. 3¢ ' I. 8
J. 9 or more

E. 4

. 45, What is the age of your youngest .,
child in your household? '
A. 1 have no children
B. Under 1 yedr
C. 1 - 3 years L E
D. 4 - 6 years E
E. 7 = 12 years
. F. 13 =16 years
G. -17 years or older

46. What is the highest level of educafion you have COmpleted2

A. elementary school - e T

B. junior high school - ' : : . e
. C. high school ‘

D. technical diploma program. &

E. college diploma/certificate

F. university (less than a degree)

G. universityvundergraduate-degrééx

H. graduate degree .



47. How many hours per week do you work for-pay outside your home? 125

A, none . - —
B, 20 or less -

C. 21 - 35 (but not full- time)

D. full-time -

48. If you are employed outside of your home, what is your occupation?

A. not employed outside my home
B. unskilled ﬁ

C. clerical/sales .

D. manager/adminisbrator o , /o
E. technical L

F. educational \ :

G. professional,

QB . ' A. less than $10,000 E. $40,000 -~ $49,999
: 'B. $10,000 - $19,999 F. $50,000 = $59,999
‘ : C. $20,000 - $29,999. G. $60,000 and over

&
J

49. What is your total yearly familyﬂincone before taxe:

_ D. $30,000 - $39,999
"_ .' : . 50. In what area of the city do you 1li
; - . - :

A. northwest

; — . B. northeast -
ﬂ ‘ - C. southwest
¥ Mp I . ' D. southeast _
~ - . ) ‘E I do not live in Equhton
. )

9

51. What 1s the distance between your home and—the location of this class? -

A less than 1 km . D; 11 - 19 km
B. 1 ~-5km E. 20 - 40 km
C.6-10km . - -  F. more than 40 km
.'.52;'Dd you owh a seﬁihg machiné? - A. yes . B.mo N

53. What or who was your ma jor source of sewing 1nstruction when you were »

learning to sew? o
‘E).
Ag mother o {.
- B. .friend or tive ‘other than your mother

“C. self-taught;,g g,,‘%sing books on'sewing and/or pattern 1nstructions
D. evening or continuing education courses, -workghops, or seminars
E. college or university clothing courses
F. courses offered by fabric, sewing chine, or departmentbgtores
G. courses or information offered by di trict home economists
H. TV or %ideo sewing programs
I. home economics classes in junior and/or senior high school

. J other ' S

@,



‘ 126
To help you 1deﬂt1f¥ your level of aeving skill three descriptions follow.
Beginner. I am able to sew straight seams’ and. construct simple
items. I do not have much confidence in my ability to
sew.difficult items well.

Intermediate: I am able to insgrt zippere, apply collars and
cuffs, and set in sYeeves. 1 am able to construct more
complex crafts and fome decorating items. I am somewhat

o confident of my ability to sew difficult items well.
ST : A
Advanced: I am able to make tallored garments with accurate
- detailing. 1 am able to add original design features
‘to items I sew and can construct’ complichted crafts and

home decorating items. I am confident in my ability to
sew difficult items we11.

54, Using the above descriptions as a guide, please indicate (which. of

the follohing categories best describes your level of sewing akill
. " .

A. non-sewer
'B. beginner
C. beginner - ‘intermediate
D. intermediate
E. intermediate - advanced
F. advanced

-« : . ‘
. The following is a 1ist of reasons hosie sewers give fog aeuing. Please
refer to this list to answer quest s 55, 56 and S57. )

¢
‘ssion or a creative outlet for me ¢

[

A. Sewing is a {orm of self-
B. To obtaim %’r\iginal items
C. Because 1 enjgy:sewing

D. To repair, maTntain, or alter: clothing and houb&hold items

. E. To save money. (economize) | .

o F. To obtain clothing which fits better ' i )
G. Sewing is necessary because there are items “which I cannot purchase
H. I°get .better quality if I sew, rather than buy, items '

I. Sewing gives me a sense of accomplishment or achievement
J.-Other .

’55.fFrom the list above, which is your most important reason for sewing?

56. If you have more than one reason for sewing, what is your second most
-{mportant reason for sewing?
(If you have only one reason for sewing, go to #58.)

L, B o . 8

57, If you have more than two reasons for sewing, what is your third uost
i-portant reason for sewing? 8
(If you have only two main reasons for sewing, go to #58 )
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58. How many adult education classes (including this one) have you taken

in theApast 5 years? , .

A. This is my first one. F. 6 - 10

B. 2 (including this one) . G. 11 - 15

C.’3 _ . Hs 16 - 20
‘ D. 4 I. more than 20 R
' E. 5 '

. {
59. If you have taken other adult education classes in the past 5 years,
please indicate the subjett’area(s) of the other class(es).

A. I have not taken other adult education classes.

B. sewing
C. family life/personal development
D. foods

E. a variety of home- economics classes‘
F. a variety of classes from different subject areas

. 60. What kind of activity do you consider your sewgné to be?

/
v {

A. housework ' .

B. leisure ’

C. 50% housework and 50% leisure.

D. 25% housework and 75% leisure

E. 75% housework and 25% leisure

F. something other than housework and/or leisure

2

' Hany thanks for your participation. 1 appreciate. your cooperation:
very much, ' :

If you would be interested in the results of this study, please let me
know by leaving your name and address with me or contacting me at
the following address :

Mrs. Alison Drohan

Room 115 Home Economics Building
University of Alberta

Edmonton, Alberta T6G 2M8

or by cqntac{ing my ddvisor:

Dr. Nelma Fetterman ‘
Room 223B Home Economics Building
University of Alberta _
‘5%1 Edmonton, Alberta T6G 2M8 ' .
= Talonhane:s 412<18112 -
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