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N ABSTRACT |
Adolescent pregnqncy is a ma)o\\soc1al and medical
" concern ‘in Canada;;bhe r%te of unplanned prégnancies ig
stead11y 1ncrea51ng along w1th\a decrease 'in the age of the
'adolescent who is becom1ng pregnantn The risks to the mother
and child are 51gn1f1cant and well documented Most . agenc1e5‘
"and specxal programs focus upon nutrﬁtronal medLGGI{ and
educat1ona1 factors, lagging has been research on, | |
1nterventlo§ in terms of soc1a1 and emotlonal d1f£1cult1es.
vThe purpose of thlS study was to evaluat% changes 1n
‘assert1veness,;se1f—esteem, and lo@us of control-as a result
of participation in an assertion training program.

T enty SUbJects with an age range of 14 to 2L completed'
pre and post measyres of the Modified Raﬁhus ASSert1veness
§Schedule\ Coopersmith's Self-Esteem Inventory, and'Rotter 6
Internal External Locus of Control Scale. After pretestxng,
the adolescents were-randomly aSS1gned to\elther the s

exper1mental or the control group Eleven subjects were

1nvolved 1n an assertlon tra1n1ng program which met- twice a

week for- f1ve consecutlve weeks for a total of t::h:?ntact

hours. The*nlne subjects in the control condition met for

|

the same amount of tlme, and - comgleted values clarification -

A - .
- .
3 . oY

\ -

exerc1ses.§»
o 5 P

51x hypotheses were developed to assess change between‘
~pre and posttestlng as a result of. p5r§§c1patxon in the
Kssertlon tra1n1ng program To test: these,~a tvo way

a aly51s of varlance w1th repeated measures .on .one factor

~



was gerformed on each var1able.. | , | -
. “u-The dxfference petween the groups was not s1gn1flqant
on the assertxihﬂess measu:e, nor was there any 1nteractlon

effect. The results of tﬁﬁtéﬁaly51s on the self esteem

- groups experienced -a shift on the locus of contrbl\sfasure
'té a more internal. orientation; nelther cond1t1on was mere

«

r'effect1ve in fac111tat1ng thls change.

The writer concluded from th1s study that an assertlén
tra1n1ng program is effectlve in enhanc1ng the pregnant |
_adolescent s‘self-esteem as well as alterlng her locus of
control. The results were aléo'suggestive of an increage,}n

a tendency to behave and communicaﬁe assertivelyu Thué,‘ ’
assert1on training is con51dered to be a pract1ca1 and Py
v1able method to modify def1c1t% assoc1ated¢w1th pfégnant

adolescents. PR -

vi .
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, 1. lvnt_roductio'n . |

“Adolescent preqnancy is 2 continuing problem both in
Canada and the Unxted States, hpcoming more obv!ous as )
birthrates in the older age groups decrease and numbers of VA
, adolescent pregnanc1es, abortions, and chxldren bo:n out ot
wedlock increase. In the United Statesp it 18 estimated that
one out of every ten girls will becomo pregnant by their\
ezghteenth birthday (M111er, 1983). Baum (1980) provxded‘an
1dent1cal estimate for the Toronto area,.and generaiized’it
to the rest of éanada. In Alberta, it is known that
approx1mately five out of every hundred adolescent gxrls e
become pregnant each year (Melkle, Pearce, - Peitchinis, &
-Pysh 1980). Due to 1ncomplete record1ng of birth ’
1nformat1on, and the posszb1l1ty of leavxng the provxnce for
abortions and/gr childbirth,’ thls.latter statistic should be
aconsidered to oe a consernative estimate of.the actual rate
‘of adolescent‘pregnancy ip Alberta.

Concurrent with this 1ncreas1ng rate of adolescent
',.pregnanc1es has been a decrease in the age .of the adplescent,
. as yell as an increase in the number of adolescents who are
choosino to keep their child; As such,” the current emphasis, f\~
within the province is .upon Both the prenention of -
pregnanc1es as well as the pronsion of support and services
to those adolescents who have become pregnant o ; “f
. The 1mpact of an Unwanted pregnancy on a young woman' s

~life can be overwhelming, ‘and the risks to mother and ch1ld

are significant and-well‘documented. Concurrent with the



. . s N . - . . . . . * -
. R ; . . A b . . ! - :
o ' - . - o . -
: ¢ b K i ' . ' Y.
' e " " . ‘
. B v . : | :
. . o ) +

[ © . - R e
A ' [

20

SN

- P . -

S greater awareness of thlS problem xas been an 1ncrease in

r

the number of spec1al agenc1es and programs geared to deal
exc1u51vely W1th thlS pgbulat1on Much*of the focus of these
programs has been on nutr1t10na1 and med1ca1 factOrs (Berg, )
Taylor, Edwards, & Hakanson, 1979 Klerman, 1980--Russell,"<:
1982)‘ as well—as spec1a1 educatlon classes (DeRose, 1982?>
Wallace Gold Goldsteln, & Oglesby, 1973) A 1esser focus
has been on remedyzng*or lessenlng soc1al and emotlonal
problems that these g1rls encounter. Baum (1980) noted that
c,much of the psychologlcal , nselrng that pregnant
1 adolescentsqrecelve 1nvole:*the decfsionktouabort regaln,
or‘relinQuish and’ 1n terms of ‘skills tralnlng, focuses upon'
chlld‘care and parentgng While all of’thls 1s very
o 1mportant, 1t 1s felt that addltlonal 1ntervent10n:maght
| proue to be valuable which focuses upon problems ﬁhat%e

pregnant adolescents chz;actEf?stlcally have.‘Bedgefj%1980)

&

= and Jekel (1981) both argue that any pro%ram for pregnant

L 2

<adolescents should 1nclude a ba51c tr1ad of serv1ce5°

medacal,,soc1al/emotlona1 and educatlonal There isa- need

. -

for a truly comprehen51ve set . of serv1ces wh1ch 1ntegrate .
. .

thls basic "three It is to the emot1onal factor that thls

. ,j study w1ll be dlrected
E ey /;.
A. Nature of the Preblemh,v.
MUCh of the earller research on pregnant adolescents
has been largely reduct1onlst1c 1n nature. Some researchers

haye attempted to develop.a-profllevof the'adolescentn'

-



°suscept1ble to becomlng pregnant (Gold‘arb Mumford Schum,

Smlth Flowers & Schdm, 1977; Horn &/Turner, 1976), while

"other haye stressed erlying expianation or problem
condit1onpas cau51ng,unwanted early pregnancy (Cobllner,
1974} curtis,j1974)Q Recent research however, refutes the
notionﬂo; a_common‘pathology among adolescent‘mothers.~
Baﬁzerman,;Sheehan,rEliison,f&'Schlesinger (1974) Schinke,
| lechrrst& & small,, (1979) and Ph1pps Yonas (1980) all
argue that there rs no unlque profile common ‘to all qr'even
most pregnant adolescents. However, 1t 1s generally agreed
that ma»y factors appear to comblne to create that 2
partlcular s1tuatlon in wh1ch an adolescent is gost likely”.
to get pregnant (McKenry, Walters, & Johnson, 1979). ‘These
factors appear repeatedly in studles wh1ch are conducted on
adolescents from d1fﬁer1ng~soc1oeconom1c‘hackgnounds, |
Dcultures, ahd_geographic locations. Of interest td the |
present study are the5emotional/gsychoiogdcal factors which
»appear tO’be‘aSSociated with adoie5cent pregnancy.
| Appearlng in- the l1tera¢ure w1th a h1gh frequency \A=
athat ch11dbear1ng adolescents tend to have low self-esteem
W(Baum, 1980; Meyerow;tz‘&,Malev, 1973; Zongker, 1977),
| feeiingsyof»inadequacyi(deAnda,‘1983, Juhasz, 1974),glower
;ﬂggghallgommunication;fJUhasz, 1974),ias_well as an_external
locus of control‘(conholly, 1975;'M¢Kenry, Walters, &
Johnson,’ﬁ979; Phipps-Yonas, {580). A failure to_maintain
.:erfectivelcommUnrcationlhas also beenﬁrelatedfto unwanted
adolescentrpregnancieS'CCampbeIl‘ﬁ Barnlund,'1975),'Pre350re

Vo

FPE. Ce



/from thé-malex(Baum, 198q; deAnda, 1983) and the inability.

fto say‘no‘on the‘part of the }oung; single woman .
/Q\ (Fensterhelm & Baer, 1975) appear\to be 51gn1f1cant factors
/‘ _ ;n unwanted prom15cu1ty, which often leads to unwanted |
| ;,pregnanc1es. Although studies support1ve of the above ‘ o
~>//\'cont1nue to be reported in the 11teraturé lagglng has beenva
’ the development and 1mp1ementat1on of programs to. deal w1th
' these social and emot1onal problems. : T [_. 'y
It was hypothe51zed that many or at'least‘some of-the
above fadtots whlch are associated with unwanted pregnancy
. and are found frequently in pregnant adolescents might be
l,remed1ed through an assertlon tra1n1ng progranu,Assertlon_j

training is a compllatlon of technlques spec1f1cally

sde51gned to deal with dysfunctlonal 1nterpersonal behaV1ors,
and to ass1st the c11ent to behave in more socially
outg01ng, productzve, and appropr1ate ways. Assertlon .
TN~
tra1n1ng treats 1ntrapsych1c or med1at1ng varlables of
‘ behavaor as wellvas,spec1f1c, overt behav1ors. As such
assert1on tra1n1ng.1s séen as a ph1losophy of life a1med at

acqu1r1ng greater self respect and dignity for the

1nd1v1dualqliiitle:, 1975, p. 20). As will be noted in
h

‘

chapterrlI, t erliterature;suggests that assertion tralning

might be an effective niethod to change soheﬂof-the deflcits,
or problems that appear. to characterlze the populatlon of

‘ pregnant adolescents. I



behavior" (Jakubowsk1 Sﬁ

N

"B, Definition of Major Terms , . o ’

2 . v

Assertive behavxor in this study Wlll be def1ned as

that type of : 1nterpersonal-behav1or in ,which. a person stands

up for her legitimate r}gh in suoh a way that the r1ghts
- . \ T /

. . ‘y‘ . ‘;’ . .
of others are not violated. It-:is "an honest, direct and
S . ) Y . [l
appropriate expression of one'sgfeelingsh beliefs and’
, T : ' —
opinions. It communicates respect (not deference) for the
/

other person, although not necessarlly for that person s

,_Or, 1973, P. 76)

Adolescence is defined as the developmental perlod

roughly spannlng the years between ages eleven to twenty

(Adams, 1980; Mitchell, 1986) Adolescence begins with

pubescence, the t1me when a young person becomes capable of

‘ reproduct1on- this may occur sometime between the ages of ___

ten and fourteen. The;end p01nt of adolescence is adulthood,
the time where the individual has basically attained adult
growth -levels. in the physical,,mEntal,‘psychological, and
social areasftthis should occur‘by age twenty—one (Mitchell,

- 1986) . Adolescence is a tran51t10n period between ch1ldhood

and adulthood dur1ng whlch the 1nd1v1dual is weaned from //’

child#sh traits and is prepared forvthe respon51b111t1es of

adulthood (Mltchell 1975).,

-

Pregnant adolescent 1n ‘this study w1ll 1nclude those

adolescents who are currently expectlng a child as well as

those who have very recently given birth. It is assumed that

'~ the pregnancies i these adolescents‘were either unwanted or

unplanned.

t

.
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c. Purpose of the Study . B f\

The purpose of th1s study was to develop, implement,

and evaluate an assertlon tra1n1ng program w1th pregnant
» . .

adolescents., Moreospecifically, the effect1veness of

n,assertlon tra1n1ng as compared to a, control group completlng

“1nstruments used to measure th\se were the Mod1f1ed~Rathus

. < ;
Assertlveness Scale (vaal & McCulIagh 1977), t e

S dependent measures appears in ehapter III.

1978) was assessed ut11121ng three dependent measures. ‘The

}dependent measures 1ncluded pre— and post- measures of .

'Coopersmlth Self-Esteem Inventory (Coop smlth 1981), and  ° g

'Rotter s‘Internal-@xternaﬂ Locus of Control

values clar1f1cat1on exerc1ses (Slmon, Howe, & Klrschenbaum,'

.

assertlon, self esteem, and locus of cohtrol The
<

ale (Rotter,

19669,  respectively. Morexdeta{led'description of .t

experimental and control treatment packages‘and‘the’

° &

‘D Importance of the Study - : ) D .

As has been previously noted the incidence of

adolescent pregnancies is 1ncrea51ng; as well, there has

_been a shift to.a greater number of pregnancies Wwithin a §°:

‘ younger age range. While. the optlmal long. term 1ntervent1~e‘

goal is that of preventlon\\provzslons must be made for

those adolescents who are currently pregnant. Pregnant

\

adolescents exh1b1t d1verse characterlst1cs and problems; .

vhowever, it would appear plau51ble that an assertion

! .
tra1n1ng.program m1ght provide a more'general intervention

[
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which“might lead to valuab1e<changes'both'refated»to their
pregnancy, to their positions as adolescents in general, and

p0551bly mlght have effects whlch could carry over into - °

Vfutnge decision maklng and behaving.

ﬁvIt is antaclpated that part1c1pat10n in an assertlon

training program w111 lead to an 1ncrease 1n assert1veness

‘wh1ch w1ll be malntalned “after termlnatlon of tra1n1ng

Fensterhelm & Baer (1975) outl1ned the followzng four

¢ I

characteristics of the truf& assert1ve person-'
He feels tree‘to ;evaal hzmselt. Thrbugh words and
actions he makes_the statement,'"This is me. This i§
'what I feel think, and nent."‘” ,’k - ZA
| He can commun1cate w1th people on a11 JSVels -with
v\e.strangers, frlends,_famlly. Th1s communication 15'
, always open,‘direct,.nonest,'and anpropriete.

He has an_active'dhientation to life. He goes after

what he wants. In contrast to the passive person who

ttempts to make

2 . [

waitssfor things to happen,’he
things happen. | ' |
He acts in a way ‘respects. Awarehthet he
cannot always &in, he adcepts his Iimitetiéns.
~However, he always str1ves to make the good try so
that w1n, lose, or draw, he ma1nta1ns his

self- reSpect. (p. 8). o

Such characteristics as those descrlbed above would appear

to be desirable for an adolescent female.



‘ﬁjqi”ldditionally, an increase in self-eStvem as well as"a”

ehxft in locus of control to-a more interna orientatiOn
would. suggest grelter psycholog1cal adJustment in terms of -
.both personal and soc1al functxonlng (Coope smith 1981-

_ Rotter,°1966 Waksman, 1984b; ZOngker, 1977). The llterature
has documented these as some of the addlt1onal effects of an
'assert1on tra1n1ng program ‘(Alberti & Emmons, 1978 Norem,
1978- Shaw, Wallace; & LaBella, 1980 Waksman, 1984a) .

Assert1on tra1n1ng 1nvolves teaching 1nd1v1duals both

verbal and nonverbal components of respondlng via d1dact1c
instg%ctionJ,modeling;vand role play. With thiSAactive
learning orientation, assertion tra{n}ng.leads to‘an
improvement in‘communicaﬁion skil&s as well as an increase
in the participant's sat1sfactxon 1n thelr relat1onsh1ps
w1th s1gn1f1cant others. Thus, assertlom ura1n1ng can lead

""

‘to an immediate change in the partlcxpants, and might also

. "'." l,_'.,a . e,
P

"haye_SOMe des1rable and long-term effects. These would be
A;iogicaﬂly ant1c1pated yet are beyond the realm of the

e

*current study. | ’ <
r Some~ant1cipated long-term positive effects of
assert1on tra1n1nng1th pregnant adolescents can be
claé}xfled 1nto three areas: future relatlonsh1ps with
boyfr1end5° prevent1on of subsequent pregnanc1e5° and. Chlld
rear1ng A number of researchers have suggested that
adolescents ‘who have unwanted pregnancies lack control in

their relationships (deAnda, 1983), feel powerless

(Mexerowitz & Malev, 1973), and succumb to peer pressure for

0}
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sexual relations‘(McKenry, Walters,r& Johnson, 1979) .

’///Perhaps assertlon tra1n1ng m1ght equip these adolescents
W

;///;

ith the bel1efs or knowledge of personal rights and verbal
SklllS to control thelr relationship. Add1t1ona11y, xt has -~
been noted that effect1ve contraceptors tend to be better 0;
. communlcators, 'more assertxve. and have an.1nternalﬁlocus of”
- cqpt:ol (Phipps-Yonas, 1980; Steinlauf, .1979). ;
\5\\\\; Lastly, for those adolescents.who choose to retain

12

custody of their infant, knowledde of assertive

L4

communlcatlon mlght fac1l1tate control of the ch11d and

-

'prevent the abuse of the child due to an 1nsuff1c1ent
k ability to deal with him (Mlller, 1983). Women who bear
‘children during their adolescent years tend to be

dfsp;oportionately\feptesented in relation to statisties.onwr

.abused children (Baum, 1980; Jekel, 1981; Simkins, 1984).
Jakubowski ¢1977) and‘Rathue (19?5) feel that this might in
part be due to the mother rlcochetlng between nonassertive
and aggressive behav1o: with her child - denylng her own 7
vneedS'by.sacr1f1c1ng herself for her child and then
aggressively over-reacting to her feelings of'helplessﬁeSS

» and inedequacy which ateAtriggered when tﬁe child cries or
is digépedient and constantly méﬁéng demands of her. Perhaps

if the mother were to adhere to an assertive philosophy or
ﬁey of relating, communicating, and getting her own heeds
met, ‘she mlght be better able/prepared to deal with ihe

‘demands of parent1ng ‘J



:‘pregnant

; S 10

To summarize, assertion training appears to be an
intervention program whi®h could remediate social and
emotional difficulties of direct relevance to' the population

of pregnant adolescents. The benefits of the training would
P”‘ '

‘:appear to "be both immediate and delayed, or long-term.

llE.‘0ver¢iew of the Study

In this chapter, an introduction to the study, the
nature of the problem,‘as well'as'the purpose and'importance
of the study are presénted Chapter IT is a rev1ev of the

- »

literature relevant to the study 1nc1ud1ng research ‘with
‘.)‘

i}dolescents (general, correlates of sexual activity
and subsequent pregnancy, self- esteem, locus of c0ntrol
assertive communication), and research on assert1on tralning.
(history, important components, use with g;oups and =,
adolescents, benefits or effects of assertlon training). The
hypotheses to be tested are found at the end of this
chapter. Chapter III describes the methodology employed in
the study,‘and includes descrlptions of the subjects as well
as the dependent measures. Chapter IV includes tne data
analysis and.results.'cnapter V. conSists’of a discussion of

the results, 11m1tat1ons of the study, conc1u51ons, and

recommendat1ons related to the study.

e
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.11, Review otynelateﬂ Literature o s\"
' This chapter begins wi@ha-review~of geherél,reseetch'

. which- has been completed withﬁthildbearing edblescents,"
particularily focusing upon personal, EOciai, educational,
aqd economic consequenees of eérly, unplenned_ﬁregnanCy;»

This is followed by a presentation of correlatés of

adolescent, sexual hehavior and ptegnancy. A more in depth
consideration will be given to self-esteem, iocus of
control, and assettive co&munication. The latter party of
. - 4 ‘
this chapter will focus on assertive training, specifically
the following areas: thethistoricel development of assertion
tfaihing;_assertive behavior; the effective cemponenté of w
assertion training programs} maihtenance“of assertive
behavior; assertion.training in groups and with adolescents-
and lastﬂy, thegbenefits of assertion tra1n1ng as appl1ed to
the current study.rThls chapter concludes with an overview
. of the-hypotheses to be tested in the current study.
L . \‘.
A. General Research With Childbearing Adolescents

The probiems associated with becoming preénant as an
adolescent a¥®e significant aha well documented; these fall i
generally into the areas of pefsonai sbcial' edmcationel,
and economic consequences. Studies indicate that health \\ -
problems, disrupted or truncated educat1onal progress, ’ .
inadequate vocational training, economic dependency, marital
instability, ch%id‘abuse, an increased birthrate, ‘social

isolation,rhhd slower overall development for the child are

- L 11



- sequels to adolescent ch11dbear1ng (Chilman, 1980;0Olson &

vwh1ch are s1gn1f1cantly related to the various compllca§1ons

WOrobey, 1984- Phipps-Yonas,-1980). As Campbell (1968)
noted, an adolescent . who becomes pregnant and chooses to

retain custody of her child suddenly has nznety percent of

. her life script written: for her; un!ortunatelyr much of th1s‘

~

R o
tends to be negatgve, o * '

Pregnant adolescents are known to be of obstet;ic

high-risk. Biological immaturity of the adolescent is
thought to be a factor of risk as it signifies incomplet«,

bzologzcal and emot1ona1 growth Other ?elevant factors

that accompany adolescent pregnancy 1nclude lower

'soc1oeconom1c status, par1ty, nonwhlte _race, marg1nal

nutrmtlonal_status, emotional stress, and. delayed or

inadeguate prenatal care (Baizerman, et al., 1974; Community .
‘ -

. Task Force on Maternal and Child_Health (CTFMCH), 1981;

; L
Graham, 1981; Hutchins, Kendall, & Rubins, 1979; Klerman,

v

.1980; Phipps-Yonas, 1980). Toxém{a; preeclampsia, eclampsia,

anemia, cephalopelvic disproportfon, and p;olongedtlabor are
a few of the many medical complications frequentlyiciggc
with respect to adolescent'pregnancy. Nuperous.researchefs
havé commented that age alone is not the significant

criterion, but that these negative health outcomes are

[N

largely the result of ‘low sociqpconomiC'status and the

associated inadequacy of prenatal care (Klermanﬁ4)980;

McKenrx, Waiters,‘&ﬁJohnsonJ 1979; Russell; 1982). Barring

'this,'however,.the conseneuslappears to be that, regardless
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of socioeconomic status or quality of prenatal care, thé\\

=

younger adoleScent is consastently at greater risk of o S\\gv

négative health outcomes (Cooper, 1982)
v, ‘
ﬁregnancy durxng adolescence also has an effect on the

‘adolescent s educatxonal achzevement future vocat:onal

4

asp1ratlons as well, as capacity to be self- suff1¢;ent._?'

Furstenberg (1976b) noted that pregnancy is the most comm&&

_reason for girls failihg to cqmplete high school, with

" between .fifty to six;y;sgven pggceht‘of’the female dropouts

being pregnant. The result of this is often reduced earning-

- power, and dependence on public assistance and the social

cwelﬁare system‘(CTFMCH, 1981) . Although these effects are

. ) ‘\' ' .
lessened when studies'control for'socioeconomic facters, age

at flrst b1rth remains a 51gn1f1cant factor (Card & Wise,

"1978) Most of the glrls who drop out of school due to

pregnancy fail to return- when compared with the1r former

classmates five and eleven yea;s later, they rema;n

aignificantly less educated (Card & Wise, 1978; Furstenberg,
1976b). Chilman (1980) ‘noted that early pregnancy alone was -

not ¥sufficient to'destroy an adolescent's futureveducational

‘.plansj and that a strong ambition .to continue would‘ptomote

i
(

\ a return to school by a pfegnant adolescent. It is not\clear

whether most adolescents drop out of school because’ they are
\éregnant or become pregnant so they can have .an excuse to
akop out of schoo., or drop oyt of school,£1rst, and then
bebome pregnant. It appears, however, that those who are

\
lesa\connnected to the school system and have little faith
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that their education will give them further options are npre
llkely to become mothers. |
Early childbearing has advense effects on later
employment-’the adolescent perent typxcail holds a less
prestigzous job which pays poorly -and prou{des little job

satisfaction to the holder. Tnis noldsvtrue for both. the

female as well as the adolescent male who chooses to remain
involved in the reariné of the p;emaritally conceived child .

(Baum, 1980). .The combination of poor 'edugation as well as

N

d1m1nxshed qual1f1cat1ons and exper1ence for . Jobs 1s thought
to be'a s1gn1f1cant factor in the teenage mother's
dependency on welfare (Ph1pps Yonas, 1980). Chxlman (1980)

offers yet another explanation; since many of the young,

unmarried mothers come from "welfare. families' initially, it

4

is plaus4b1e that they pight have contxnued to receive .

publlc ass1stance tegardless of whether the{)became
unmarriéd mothers. Whatever the cause, whether cyclical or
otherwise, it is apparent that adolescent pregnancy and
Ehildreéringiare costly to both the adolescent, and society
aS'ehwhoie.

One of . the alternatives to single pagent1ng chosen by
>

adolescents is to legitimize their relat1$nsh1p w1th the

child's father through marriage. The major1ty of marrlages

/

between couples who had premaritally conceived or borne a
”ychild, however, tend to be affected by family instability

and marital dissolution (Russell, 1982). Sixty percent of

adolescent brides seventeen years‘of)age and under divorce -

¢
,”/
YZR
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within six years; twenty percent divorce wi}nini:welve

months (Furstenberg, 1976a). Thus, for most, this appears

not to be a very positlve choice as it tends to increase the

stress in their lives. . \D ‘ ‘
Adolescent pregnancy has also been associated with

negative parent1ng styles and a higher reported 1nc1dence of '

cnzld neglect and abuse (Baum, 1980:‘Bolton, 1982; Scheurer,

- 1981), Evidence for this, however, has not been established

clearly as the studies tend to be based on small and

p0551b1y b1ased samples (Slmk1ns, 1984). Available studies

suggest, hovever, that the younger‘ﬁhe parent(s); the hipher

the;risk‘of‘child abuse; the abused child is predominantly

the.result of an unplanned‘pregnancy (Oatea, Davis, Ryan, &;/ @

Stewart, -19797. Adolescent mbthers typically demonstrate

little knovleoge of the normative development of children;

have unrealistic expectations'of early development and

behavior; appear irritable, impatient,'and insensitive; and

are prone to using _physical punishmenr (QeeLissovoy, 1973;

Roosa, 1983). It hae.been shggested that, in addition to ;

teaching adolescents the stages of development in chlldren,J

tra1n1ng in assertlve verbal communication might prevent the

adolescent parent fron resorting to harmful methods of

' dealing with their child (Miller, l983; Osofsky & Osofsky,

1970). . |

Over and above all of the prev1ously mentloned
dlffxcultles associated with an early, unplanned pregnancy

is the fact'that women who commence ch1l§bear1ng'1n their

~
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teens cont1nue tOwh;ve a h1gh fert111ty rate, have more ‘o

unwanted«chlldren, ;jh have thelr chgldren closer together

Al

,".than women who delay the1ﬂ f1rst blrth (Melkle, Peltchlnls,w».
i & Pearce, 1985 Meyerowltz & Malev, 1973; Slmklns, 1984) In o
f'_a follow up study of adolescents who gave b1rth between the‘
| ages of twelve to - flfteen, Mlller (1983) found that w1th1n

elghteen months post partum, one out of flve had another

N l’

pregnancy - Keeve, Schlesxnger,,& Wrrght 1969) reported that

sxxty percent of their sample of adolescent females who

- del1vered before the" age of seyenteen had repeat pregnanc1es jf

pr;or ‘to the age of n;neteen. Hutton (196 ) fouﬁd that for‘

e /

1] an. und15closed per1od hls one hundred and thlrty seven

': " teenage subjects averaged one birth a- year. It would appear

\fertlllty rate is' 1nversely related
S - N

from these studles that

A3
to age.

Although there 1s ev1dence of an assoc1at10n between

B schoolfattendance, soc1oeconom1c status and av01dance of

4

second pregnanc1es (Chllman, 1980), pregnancy prlor to age '

seyenteen appears to‘be the strongest predlctor of" future
SR

"reproductlve behav1or,‘apparently stronger than elther race |
or socxoeconomlc status (Meyerowltz & Malev, 1973;v

Ph;pps Yonas, 1980 S;mklns, 1984) In add1t1on\to.

\

- exacerbatlng the demands ahd streSs placed*upon the i -_\,
'adolescenf mother and 51gn1f1cant others, second pregnancfes

durlng ado}escence are assoc1ated w1th hlgher rates. of

)

prematurxty and per1natal mortal1ty than f1rst pregnanc1esv

L (Bedger, 1980 Jekel Klerman,.& Bancroft T973).

Ql
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The economic, educational and social coniequences of
1n1t1at1ng ch1ldbear1ng in adolescence, couplede1th the
uadded effects of subsequent chlldren, can be extenslve angd ¢ %

i &
l*

far- reachlng perhaps lastlng throughout the rest of the

young mother 'S l1fe..It is 1mportant to note that many - of
ki

the negative

1ndependent of color, 1ntelllgence and soc1oeconom1c~status

-n% ‘
,1n that adolescent chlldbearers from relatlvely prosperous

,affluent bac}grOunds (Melkle, Pe1tch1nls, & Pearce, 1985)
Ny Thus, ltvlS of greatest 1mportance to develop 1ntervent1on
- programs geared’to the preVentlon.of both 1nrt1a1 and |

subsequent preonancies. Foraguidance in this, it is

Iimportant.to‘understand th adolescentsfendage ih Sexual;'_
”behavaor, and subsequently have unplanned pregnanc1es

desplte the avallablllty and relatlvely éasy access to
zcontraceptlves. \ |

.B;:Correlates of Adolescent Sekua1~Behaviorfand Preénancy

| There are ‘many complex, 1nter;%ven'variables'that-

,-fappear to be correlated with the 1ncrease 1n.sexual act1v1ty

and pregnancy among adolescents. Researchers have varlably

3

‘attrlbuted th1s to phy51ca1 factors, cogn1t1ve functlon1ng,.

a lack of blrth control knowledge or refusal to consxstently

utlllze b1rth control ‘communlcatlon problems, fam11y

dlfflcultles, .and psychologlcal factors such as self- esteem,

locus of control ~and lack of,assertlveness,

i
L}

ffects of early chrldbearlng are found to be "

fam111es are just- as serlously.affected as those from less f'

#
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. Some wrlters have indicated that one possible cause of
the earl1er 1n1t1at10n of sexual act1v1ty is the decllne fn
the age of menhrche (CTFMCH 1981- Slmklns,-1984),‘wh1ch on‘n
average commen&es at approx1mately twelve years and nine \
months (Llebert & Wicks-Nelson, 1981). Add1t1onally,msexual
act1v1ty in general has 1ncreaseo amongst-all social classes .
and races, and'is occurr1ng between adolesqents of ’
wlncrea51ngly younger: ages. Melkle, Peltch1n1s, & Pearce
(1985) noted- that the periods between fifteen and“sixteen
. and betweéen seventeen and.eighteen,are the. times when ’
adolescents are most likely to\begin_engaginoihn
intercogrse;'some may beQin as yoUng'asueleven. These early
years are a time when many are'not‘emotlonally or ‘
cognltiQely prepared to'deal,with lntimate‘relationships and
the1r consequences. Wh1le soma hxgh schools have prov151ons|
for sex education courses, these are typlcally made |
* available at a time after ahlch many~adolescents have,
already initiateo coital actimity;‘ ‘
“The strhcture of family life‘has also been imlecated‘
" as an 1mportant correlate of adolescent sexual act1v1ty

G

‘(Bolton,,1980, Chllman,r1980). Wlth an 1ncrease in the
’Aivorce rate,:many-adolescents live in.single paremt’homes,
"usually w1th the mother. For economlc reasons, the’ mother is
frequently absent from the home, thus 1ncrea51ag the
opportun;ty for coital act1v1ty In addltlon to a lack of
superViSlon:Qithin.the home, 1t‘was noted that sexual

,activitg”wasfspmetimes engaged in to solve problems such as

v -
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.that of a family breakup (Juhasz, 1976) or lack of a close
relatlonshlp w1th the parents (Jessor & Jessor, 1975).

de»stUdies point 'dlsrupt1on in the famlly as a

contrlbutory factor in adolescent sexual’ behav1or. Russell

- (1982) found that,‘1n a study of ‘two hundred and

thirty- e1ght adolescents who became pregnant'’ prlor to the1r
\slmteenth blrthday, flfty five percent had obv1ous famrly
problems before the occurence of the pregnancy. These |

problems included separatlon or d1vorce betweﬁp the parents,

an alcohol1c parent ‘a close family history of 1lleg1t1macy,

or a chilg, in care. Mlller {1983) in a study of ch1ldbear1ng

adolescents between twelve and flfteen years of age found.
that only eighteen percent of her sample of two hundred and
seventy- f1ve glrls were l1v1ng w1th both natural parents;

. -

flfty one percent re51ded with the1r mother alone.;

‘Changes on a soc1etal level have also been 1mp11cated

}

in the 1ncrease 1n'adolescent sexual activity. Televlslon

and'otherfmass media have greatly increased their use of

-

sexual material. Adolescents are currently being exposed to

- ° . = . _ ' g 4 C
-~ a tremendous* bombardment of explicit and implicit ®&xual

\

‘material without’being offered ‘any meaningful guidelines On'f

how to interpret this materlal or on,how it appl1es to thexr

own lives (Baum,‘1980) Ih addition to an increase in open
sexuality;‘there have been rapidIChanges_in women's
attitudes toward the role of women in society. One\major'

change is the movement toward equal1ty w1th men 1nclud1ng

‘the area of sexual behav1or. Therefore, there is now greater
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independence and freedom for women-to make their own
dec151ons about,when, where, and .with whom to engage 1n
co1taknact1v1ty (Bloom Coburn, & Pearlman, 1875;

L1ss Lev1nson, Coleman, & Brown, 1975 Osborn & Harris,"
1975). If: these are the social rea11t1es confrontlng today S
'uadolescents, it 'is llttle wonder that there is an 1ncrease‘

@
in sexual act1v1ty

" In addition to phys1cal familial and societalﬁ'
factors, researchers have studled factors within the ‘
1nd1v1dual wh1ch lead o engagement in sexual act1V1ty.
Important varlables wh1ch surface repeatedly in the

llterature 1nclude low\self esteem, absence of l1fe goals,
'.lower soc1oeconom1c status, low\educatlonal attainment, and
m1nor1tyrrac1a1 status (Chllman,j1980} Cobliner, 1981;
Juhasz,V1976- Nadelson, Notman, & Gillon,‘19809. The -
increase in sexual act1v1ty durlng adolescence is well
documented- concurrent with this has been an increase in the
.use of contraceptlves, number of abortlons, as well as. an‘
‘1ncrease in the numBer of unplanned adolescent pregnanc1es.
The reasons for the latter are as varxed ‘as the. reasons for“
”1n1t1ally engaglng in sexual act1v1ty. |

: Assorted authors have postulated that the increase in

the number of unplanned adolescent pregnankles is due to the
follow1ng lack of knowledge about bodily functlons, lack of
' contraceptlve knowledge or a refusal to properly utlllze
contraceptlves;"1nadequate_commun1cat1on w1th s1gn1f1cant

others; cognitive function¥ng; or that it's related to their
, , : - D
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. current stage of development. .
There are strong 1ndxcatxons that many adolescents are

elther unlnformed ‘or m1s1nformed about their own bodxes,

ﬁ

reproduct1ve funct1ons, and contraceptlve methods ‘(Ddyfoos,
1982 Me1kle, Peltch1n15, & Pearce, 1985; Roosa, 19 33) .

" Although the famlly, partlcularlly the mother, is popular1ly
-viewed as’ the maln prov1der of reproductlve and birth
control;1nformat1on, 1nterv1ews tndicate that the major
source of sex informatlon.for adolescents is their peers, of
‘'which the‘level.of accuracy is low (Meikle,‘Peitchinis, &
Pearce, 1985; Reichelt &-Werley, 1975; Rogel & Zuehlke,
1982). Although the parents are the prefirred source of
1nformat10n, Dryfoos (1982) noted that due to den:al of the
existence of the1r child's sexuality, not only are many r
;parents reluctant to speak to the1r chlldren about sexual
;;tters, even 'if they were w1111ng, parents are? not always

: better 1nformed or knowledgeable in this area. Thus, this
view holds that adolescents are becoming pregnant,due te a
lack of'reproductive‘and»contraceptive knouledge. The’
problem is clearly more compllcated than 51mply a lack of
1nformatlon, though There is a s1zable group who know about
contraceptlon, have access to cl1n1cs, are aware of the
consequences of pregnancy, and yet contlnue ‘to have coxtus
without protectlon. To better unders{and these 1nd1vrduals,
a‘number ofreésaichers have: turned to- soc1oeconom1c,

' personality,‘and mot1yat1onal varlables that are related to-

. ) ) o
nonusage of contraception. . . o o -
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M1nd1ck & Oskamp (1982) found that efchtlve use of
contraception 1s related to .adequate soc1a11zat1on, pos1t1ve
self- concept a disposition to seek and use knowledge, and a
w1111ngness to look ahead and plan for future cont1ngenc1es.

There is ev1denceij§lso,‘that effectlve contraceptors are e
more assertxve (Ph1pps Yonas, 1980) and are more internal‘in :
thelr locus of control (Ste1nlauf 1979).‘Contraceptive
tdlscontlnuatlon or nonuse has been assoc1a€§d with actual or
feared 51de effects, 1ncorrect knowledge about use,.dt
oplnxpns that contraception interferes with sexual
spontaneity‘or enjoyment (Jones &‘Philliber, 1983; Nadelson,'
Notman, - & Glllon, 1980 Rogel & Zuehlke, 1982) Olson &
Roll14$ (1982) explored several varlables presumed to be
associated with psycholog1ca1 barrlers" to contraceptlve
‘use among unmarrled, adolescent women.,They found that N
actual avallabfllty was not a good 1nd1cator in terms of
family plann1ng, but that many women perce1ved the most
effect1ve methods to be unsafe or dangerous, and thus, as °,

"psychologically unavallable . Thus, avallablllty appears
not to be a good predlctor of actual usage.‘Add1tlonally,
amb1va1ence about acknowledging one s sexua11ty has been
reported to xnterfere with successful contracept1on-(Roge1 &
Zuehlke, 1982), The use of contracept1on forces one to admlt
his or her sexual1ty, somethlng many young people are not
comfortable doing. Risking p\égnancy may be less
psycholog1cally stressful than admlttlng sexual1ty by

3

contraceptmg.

{
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Better communication with parents, peers, and sexual |
partners has also emerged as predictive of consistent g
contraceptive use, later age at initiation of sexual .

activity, and avoidance of pregnancy (Chilman, 1980;

S/
Thompson & Spanier, 1978). Campbell/é;Barnlund (1977) found '
'51gn1f1cant differences in 1ntLrpersonal communication
patterns between never pregnant women’ and women who had had
two or more unplanned pregnanc1es. They concluded that the
problem of unplanned pregnancy ISu‘at least in part, a_
consequence of failure to ma1nta1n adequate commun1cat1on
with S1gn1f1cant others. Sphlnke,>61lchr1st,.& Small (1929)
‘noted .a paradox of adolescent development related to this:
"normal,development_equipa adolescentebfor physical p
intimacyr but often leaves them without the communication
‘and interpersonal skills necessary to regulate‘intimacy" (p.
83). In addition to deficits in communication skilfs}
researchers haQe'examinedethe'cognitive‘funCtioning of
adolescents yho risk or succeed in becomingkpregnant.
lnformation‘on contraception is readily available as is
. access to- approprlate devices. Why, then, do so many
adolescents engage in coital act1v1ty unprotected7 Although
reference has. been made in the literature to an funconscious
desire.to get pregnant' (see Mitchell, 1986),‘the great
majority of Sexually active adolescents.who beCome.pregnant
are not,pregnant intentionally (CTFMCH,‘1981). Cognitive
functioning-has been examined as a factor in explaining-why

A

" adolescents are.continuing to becomé pregnant (Baizerman,

.
A o L ]
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1977; Jones & Philliber, 1983). Specifically, reéearchers
have drawn upon Piaget's theory of cognitive development to
better understand adolescents’ inability.tofeerctively

prevent pregnancies.

{

Piaget (1973, 1975)-fé;t that_cognitive de?élopment
proceeded throué%'four distinct ‘'periods. Of fele%ance to
aéplescence are the latteé two. During the period of
concrete operatiéns (apprbximately age seven to eleven
yeérs), the child is c#pable of performing operations
réléﬁéd to é%ncréte objects, develops a more objecﬁive view
of the world, and develops a more-fealistic concept of
causation. Beginning with preadolescénce,'individuals begin
‘tQ:display the abflit; to engage in formal reasoning on an
‘absgradt’level. The period of formal operations begins‘&f’”)
5etween‘the‘ages of'eléven andrfifteen, and within this //V
level of functidniﬁb, the adolescent gshgble\to draw
hypotheség,fron‘x.’;{ﬁflobser\fa'tionsf imagine hypdthetical as
well as real evehfS}fand to consider all possible “
explanations ﬁo'aiprob}em;.Cobline;'(1974) studied the role
of cognitive function in adolescents with unplanned
'pregnahéies, and conclided that adolescenﬁs,who.became
pregnant'wére not able"tb anticipaté cause and effect as
related to Piaget's operative th{nking. Cobliner felt that
this had a'direct impadt upon the adglescent's nonuse or

) .

misuse of contraception, as effective cont%aception requires

‘one to implement action in terms of means and ends._Coinner
. ] Fi . . '
believes that all contraceptive methods, except the IUD

@
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require operative thinking.

Egocentric thinking has also been implicafed as a
significant factor in adolescent pregnancy. Adolescents who
exhibit this might explain thelr pregnancy in terms of
Elkind's personal fable, "it wouldn't ‘happen to me; I
-dthOUght I wouldn't get‘pregnant“r(Baizerman, 1977; Cobliner,

1981; Elkind, 1976). These individuals believe that they are
invulnerable, end conéeouently take chances. Cobliner’
(1981); in a study of oneghundredﬁand fo;ty—thtee‘
'adolescents who ‘had unintentionall} conceiyed, found tnat
the great majority (éeventy—one percent) of them ptovided a
reason or circumstance that dlrectly reflected egocentr1c
thought as the justification for the1r engaglng in sexua}
act1v1ty without protection. The conclu51on to be.draw? here
is that adolescents'are poor contraceptors because'thegp
cognitlve processes'lead to unrealistic'thinking, a,genetal
lack of plannin,, and conseqguent risk taklng,

Sexual act1v1ty and childbearing are seen by some :
adolescent women as a source of self-esteem (Cobl;ner, 1951;
Kanév& Lachenbruch, 1973), as fulfilling a need)fong
acceptance (Barglow, Bornstein, Exum, IWright,,&'Visotsxyﬁ
1968), and as prov1d1ng a socially acceptable role b
(Phipps-Yonas, 1980). Erikson (1950) noted that the central
' deVelopmental tack ofradolescen;e‘1s tne development of a.
sense or feeling of identity; this involves an assimilation
of the elements of identffication - capacity, ideals, and

opportunity, into 4 viable self concept. If this is not
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‘ accomplished, the adolescent faces the dange} of an identity ,

crisis, as well as the failure to develop a sense of self
worth, Erikson wrote that role diiqu§On could occur,if.-

~ there was doubt as to one's sexual_identity. This would -
result in the adolescent over 1dent1fying with the peer‘
group, with a loss of her individual 1dent1ty An add1t1onal
concern is the adolescent ] need to find anﬂaceeptable role
or career in socxety The fact that the materhal role is
viewed as acceptable, if not highly desirableh and also
provides a definite role (notherhood,.panent)\for the |
adolescent female hasg been implicated as a_reason‘yhy S0
many adolescent females fail to nse cdﬁ%@aceptives and
consequently conceive by default (Miller, 1983
Phipps-Yonas, 1980; Von Der Ahe, }969) It is plau51ble that
.adolescent females see few options open to them, and thus,q'
choose motherhood. Support for thlsaldea might be ga;nzced‘
from the fact that between seventy:five to ninetyvpercent of
pregnant‘adolescents,fetain‘custody.of_their infants -
(DeRoOSsE, 1982: Lightman & Schlesinger, 1982), and also that
those adolescents who are leSS'connected’to the school
system andvheve‘little\faith thef their education will give
them further options are more likely to become‘mothers |
(D}yfoos, 1982), In order to bass sucCEssfhlly.through this
developmental phase, the adolescent must devote herself to
the‘tasks of gaining control over her impulses, separating'
ftohlher parents, finding a new- love object, and working

toward appropriate educational and vocational goals. Perhaps

]
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tpother‘héod‘provides#@te‘sdlution to this.
Whether e;plaining sexual activity, céntracéptive use,
‘or pregnancy, important‘changeable or modifiable variables
| include §elf-e§teemn locus. of control, and assertive
¢6mmunic;tionf The next three sections will explofe each of
tbese in greater depth és they relate to the problem éf

adolescent pregnancy.

- ~
-

C. Self-Esteem
(: PR

4

Self-esteem is "a set of attitudes and beliefs that a
person  brings with him- or herself when facing-the world"
(Cooperémigh, 198],‘p. 1)Y. An individual's cbncepfion\of

‘himself influen¢es his behavior, his style of interaction,

—_ ~
-

with‘otﬁers,‘his attitudes, motivations, and level of h
functioning within spociety. It is often stated thafﬂa
positive\sélf-concépt is vital to an adolescent's well
being, and that adolescents' behééior aﬁd experiehces are
largely determined by their self—concepts (Ropers, ]97%), It
is further asserted that adolescence mayvbe t‘e "opt imum
fime" for making efforts to enhance self-conc pts'(ﬁitchell,
1975;{Rogers, 1977?. . ' ; o /
. The relationship between self-concept and‘self-esteeq )
has béen delineatgd‘by Calhoun’ & Morgse (1977). Seif-cohbebé '{j
is the way an individualygerceives himself-and his bghévior f/
and his opinion_of how others view him, while the . TN
satisfaction with that self-concépt is identifiedlag? |
self-esteem. This distinction is very important wher the _

¢

~
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rei@tive~st;bility.of‘self—conéept and self-esteem are
cohsider;d. The self-concept can apparently\be altered only
gradually, while self-esteem is a more v@riable‘indicator of
satisfaction witﬁ one's self, and may be consiéered as an‘
index of mental health related toﬁpersdnal comfort, |
strength; and ability (Coopersmith}']981). | '

A high level of self-esteem is typi;ally associated,
wi;h psychologiEaI.adjustment.‘Dorr, Rummer, & Green (1976)
found linear‘relationships between scores on a self-esteem
inveﬁtony and personal and soéial adﬁus;menp. It has been,
well,éocﬁmentgd that prematqrely éexually,active and
childbearing adolescents teig\to’have a negative
self-concept,'and low self-esteem (Juﬁééz, 1974 ; MeyefowitZ‘f"

A

& Malev, 1973; Olson & Worobey, 1984; Ralph, Lochman, &r%
Thomas, 1984; 2ongker,,19?7). - -
K;mbail (1969) contends that adolescent mothers,
withoug exCeptipn,&are ;haracterizéd by low self—concepg‘and
very'littl% belief in their abilit§/to win affection or,
respect frqi others. Zongker (1973) found.that qghpa;ed to~-a
control group, pregnant adolescents exhibited poore£
self-esteem, greater feeiings of inadequacy and .
dnwor;hiness, and mprp dissafisfaction with family
relationships and body image. Finally, Képlan, Smith, &
Pokorny (1974) found in their study of pregnantfverkes
'nbnbrggnqnt'adolescenté that the former groﬁp was légs able_

t .
to cope with threats to self-esteem, tended to: view

%

experiences with familq, school and peers as devaluing, and

S
-
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were less likely to dieplay'self—accepting attitudes.

An important question reletiﬁg to this area shoold be
addressed. 1s this low level of self¥esteem a result of the
negat:ve reactions of seIf and others to the pregnancy, or
did it ex1st‘prtor to the pregnancy? The results of a number
of studies suggests that the low self-esteem is a precursor
to the engagement in sexual aotxvity and subsequent
pregnancy (Abernethy, Robbins, Abernethy, Gruenbaumt &
Weigs, 1975; Kaplan, Smith, & Pokorny, 1974)., It is evident
that level of self-esteem ' is a eigniticant factor ln the
willingness to engage in premarital sexual activity, the
risk of an unplanned"pregnancy, and the subsequent decision
to becone an unwed mother, with all of the negat1ve
consequences that are associated w1th it, As,a modifiable-
factor, it'appears‘plausible that an increase in self—esteem
might lead to better psychological adjustment in pregnant
adolescents as well as pOSsibly play ‘a role in the
preventlon of a rapid repeat pregnancy. Another factor,

" locus of control, has also been related to this, and w111 be
examlned En the next section.
D. Locus of Control

Rotter's locus of control construct is a classification
, A 1S% 18

of individuals according -to the degree to which they accept

_personal, responsibility for what happens to them-‘it
reflects their or1entat10n or be11ef about the nature of the

world. Internal control refers to the percept1on of pos1t1ve
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and/or nega% ve events as belng consequences of one g own-
s‘; ’ . )

' act;ons and therefore under personal control° external

o

: control refers to the perceptlon of pos1t1ve and/or negatlve

§

eve%ts be1ng unrelated to one' 'S own behav1or, but the result

- of chance or fate, and therefore beyond personal control
N . ' . ( . .
* . (Rotter,~+966). IR

R "ic' Con51derable research has been completed on the,

y - o

a’-' . . “

construct of locug of control the majoraty of Whlch

‘ Attempted to'deflne characterlstlcs or other factors'

!

. assoc1ated WIth "1nternals as’ opposed”to externals . The
val1d1ty of the construct 1s under questlon as a result of
5"some confllctzng flndlngs pertalnlng to the homogenelty of

the external factor (Hersch & Schelbe, 1967) as well;as the

A ~

f1nd1ng that 1nternals do: not always have a- more p051t1ve‘;-

apprioach ‘to l1fe (Hawklns, 1972-'Janzen & Beeken 1973)

”

has generally been acceptedb however, that an 1nternal

SR . orlentatlon is- de51rable as it tends to 1nd1cate a pos1t1veh

well- fﬁhctlonlng 1nd1v1dua1 Ashton (1974) suggests that
"g.1ﬂternal dontrol is a cr1t1cal factor in determlnlng degree

T .

of mg;1vat1&n Johnson & hllmann (1975)§notcd that 1nternals‘

5

are more conf1dent in the1r eb1l1t1es to solve’ pigglems,
. 3

| awhlle Lefcourt (1976) found that internal r ;g;s of locus

| " of control correlate Wlth health???”ﬁ?yeh6{i:jq€l adjustment
% l: and greater school achlevemept Overall 1t would appear
that an 1nternal or1entat10n-1s a p051t1ve attrlbute, and

e i

the 11terature is suggestlve that 1t is a mad1f1able

construct ‘ o o
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in the llterature relatlng to adolescent pregnancy With the
except1on of a study completed by Segal & DuCette (1973)

| comparlng black and wh1te pregnant adolescents, the

l1terature qulte strongly p01nts to the fact that

‘adolescents who become pregnant tend to have an external
locus of control (Connolly, 1975 Meyerow1tz & Malev 1973'
McKenry, Johnson, & Walters, 1979 Seeley, 1976° Stelnlauf

‘1979) In explalnlng thls, researchers have p01nted to |
stuples on effectlve versus 1neffect1ve contraceptors, these -

'conclude that effectlve contraceptors tend to be more

Lnternal 1n thelr locus of control and thus, feel

personally respon51ble for the effects of thelr actlons. As

was prev1ously noted the;locus of control varlable 1s,a.~-

'mod1f1able construct-flt would appear that a Shlft 1n C

@rlentatlon 1n pregnant adolescents from external to more
1nternal m1ght-beva pos;t;ve factor in thelr future use‘cf
contraceptives, and;thus, perhapslprevent the rapid,
subsequentipregnanCleSruhich are known to be very

detrimental. o | |

E. AssertivevCohmunication ;. g SR . o

The need for?the'develogment ofmassertivecommdnication.

',skills.or/greater;assertiveneSS‘in g ’eral‘in’Childbearing |

adolescents has been noted both directly and 1nd1rectly in y'$V/a

the llterature4 Much of th1s pertalns to the adolescents

relationships with 51gn1£xcant others,vpart;cularlly her.
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sexual partner.‘As has been previously noted, adolescents
experlence more pressure today than 1n prev1ous generatlons
from peers and the medla to experlment w1th sex. Adding, to "f

’

the chfus1on is the fact that llttle communication soccurs.

\ o o : S . AR .
~-within the family FbQUt sexual matters. A recent.study by -

Jorgensen, King, & Terrey (1980) revealed that the less’
lnterpersonal'power'and influence an adoleSCent femalevhas
-in a heterosexual relatlonshlp, the greater the pregnancy

~risk she faces. This is a function of both 1ncreased
frequency3of sex, and a decreased utlllzatlon of
contraceptionr R ‘

Pressure from the male- (Baum - 1980; deAnda,;19d3; .
Sacker &‘Neuhqfi, 1982) ‘and the'lnahility'to say no on\the‘
~ part of the young, 51ngle woman’ (Fensterhelm & Baer, 1975)
‘appear to be 51gn1f1cant factors in unwanted prom1scu1ty, or”
'sexual act1v1ty wh1ch often leads to unwanted pregnanc1e$
Hass (1979) in a survey of female adolescents, found that-
forty exght percent of those aged fifteen to sixteen years
< had unwanted sexual contact because they felt pressured X
“'1nt1m1dated and ‘were unable to say no. In Furstenberg s ﬂ

-f(1976a) study, the majorlty of pregna%t adoleﬂi%nts -é"
partlcularlly the youngest in the sample - 1nd1cated that
pressure from the male vas a major 1mpetus towards sexual ‘
’{ activity. Lastly, asJFox &\Inazu (1980) fOU@d in a study of

adolescent females, the 1nformat1on they wanted most was how

‘to handle boyfrlends in 51tuat1ons before the@polnt of

1ntercourse. It would appear that the. younger the‘:
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adolesoent, the mofe‘difficult,it may;be for her to employ
‘the,aSSertiveness necessary to Exett>sufficient controlioyer
the relationship ana‘its consequences for her" N

Adams (1980) noted that adoiescent.females need to. '
'become more'asseftive in pursping professional assistanoe
(ie:lﬁor contraception) and aLso asseftive in encouraging
the‘involvement of their partner; Arnold (1972)'foundmthat
only seventeen percent of sexually active couples in hlS
study had discussed birth control. A double standard in

Y

',,qontraceptivetbehaVior sti}l appears to be much in evidence
(SCales,‘1977) It is plausible that learning and ptacticing
to assertlvely communlcate wlth others, 1nc1ud1ng parents
~and helplng profe551onals m1ght develdp greater feellngs of
contr‘bl and power w1th1n adolescent females, whl‘ch in turn '
'mlght decrease the p0551b111ty of .them engaglngéln’c01tus in |
less than optimal c1rcumstances R
| Pregnant adolescents are beé@ served by a
muit1dlsc1p11nary team because of the1r multifaceted needst
It is plau51ble that psychological 1nterveptlon in the form
vof an assertlon tra1n1ng program m1ght assist them by
1ncrea51ng their self esteem chang1ng the1r ‘locus of
control to a more 1nterna1 or1entat1on, and teaching them'

assertive communication skills.

8 R . : . )
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F. Historical Overview of Qgsertion Training
The concept of assertiveness training has its roots in

behavior therapr although its history’began with the

publication off
4

drew Salter s book Conditiéned Reflex

%

Therapy in 194 . most o;.the current practices follow from

‘the work of Wolpe (1958; Wolpe & Lazarus, 1966),vand‘more.
recently, tne:ﬁorf of Alberti & Emmons#(1978),,Galassi‘§
Galassi (1977), and Lange & Jakubowski (1976) The current
trend is”to view assertion training as an amalgamation of .
the behav1oral and hum@nistic approaches (Cotler & Guerra,

]

¢1976) the training 1nvolyes a wide variety of behavioral
ptechniquea to achieve a basically humtanistic goai,vto
acquire greater seif¥respect and_dignityifor the individual,
| Salter (1949) initially" developed this procedure %5 a

treatment for clients with neutotic social anxiety. His

essential proposition was that lack of ‘assertiveness was due '

_to inhibition, and on this baeis, outlined six "excitatory"
. exerciSes wvhich were meantvto reduce this inhibition. |
Salter's approach was. not well accepted by practicing
clinicians for‘sevéraI reasons. Salter's extreme attitude
that assertion training should be usediforfvirtnally every
psycnological disorder, as well as his blatant dieregard for
“the consequences of spontaneous, impulSiQedself-expression,
offended most ciinicians who might” otherwise have used hisg
technique. ‘ | | -

| The. practice of assertion tralning did not reappear.

'until Wolpe presented his theories. Initially, Wolpe (1958)

. \
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assumed that lack of assertiveness was the result of

maladaptive fears, and that these fears-werevreciprocally‘

1nh1b1ted by engaglng in. assertlve behav1or. In’ add1txon, he
ma1nta1ned that assert1ve responses could be programmed 1nto

the cllent s behav1ora1 rtperto1re to e11c1t the 1nh1b1ted

response as well as prevent the anxlety reactxon. In later

wrlt;ngs_(Wolpe_& Lazarus, 1966), he allowed that clients

may also be non-assertjive "not because .of anxiety, but
. . A\l J . o . 3 . .

. because thef have never had the opportﬁnity'of acquiring the

hecessary habits" (p. 40). o
WOlpe's.conceptualization-of assertion was .not as

extreme as that of Salter. First of all, he did not assume

~Rhat every client was in need of assertlve tralnlng. Rathé?,

4

he v1ewed lack of assertlon as a separate problem, dlst1nct

,from other maladaptive behav1on§ Secondly, he d1d not view

‘assertlveness as a generallzed tralt as d1d Salter, but

1nstead realized that an 1nd1v1dual could be assertlve rn

one situation and not in another. Flnally, he was more’

+

w1111ng to recognlze the consequences of uncontrolled

1

s assertlon. These factors, comblned w1th}the fact that

c11n1c1ans were now ready to accept b hav1orally or1ented

L 4

theorles, account for the acceptance of WOlpe s technlques.
Assertiveness tra1n1ng S populartty rose dramat1cally
in the 1970s, as ev1denced by the nun&er of books and

studies published durlng thlS time @eriod (ie: Alberti &

Emmons, 1978;-Eensterheim &hBaer,;1975V.d1n”spite,of this
N . v ’_ . 5 L "k PR T )’v B
increased attention, though, the concept of assertiveness
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has not bean defined in“a concrete manner nor -does there

exist awstructured,'systematic assertionvtraining programr

The definitioh‘of assertive behavior which was fevored for )
the present study was presented- in chapter I. It is: |
1mportant'to note that, regardless of whatever definitional
difficulties currently,exlst,ythevba51c procedure of

‘training assertine responses is fairly weli.accepted. o

»

Following will be a‘diSCussion of what constitutes assertive

" behavior.

vG._Assertive Behavior - 4,";“

Different. types ‘of assertive behavior have ‘been
delineated in the literature. It is assuned that a
ﬂcomprehensive assd&tion training program‘will include'
~prov151ons for development in all areas.’ Wolpe (1969)
differentiated between "hostile" 'asserfive responses and

commendatory .assertive remarks"noting.that the fotus of
many orograms‘has heen on the former. Steel'&_Hochman (1976)
separét ‘the verbal responses into two categories:'active
and reai?iVe. Wolpe's typology isfshared equally between
each of these groups. Galassi & Galassi (1977) propose a
three way categorization of responses into the following:
expre551ng p051t1ve feelings, self—affirmation, and
expressing negative feelings. Regardless of how the verbal
responses are categorized most current assertion training

2

‘ packages have Provi51ons for‘teaching each type of response.
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Many. writers feel that nonverbal components of
assertlve behavior merit equal attention, and prov1de
expl1c1t methods/ exercises to train part1c1pants in th1s
area (ie:, Alberti & Emmons, 1978; éorber, 1922; Steel &
Hochnani,1976). Typically, the.nonverbal'components which,
are focused upon include eye contaoﬁ, body posture, facial
‘expression, handymovements, latency of'rgéponse, loudness,
affect, distance, and fluency of spoken words. In general,
pigh-ass;;£ive éubjects‘;end'to.maintain‘eye contact, have a.
relaked‘body expression, appropriate or congruent facial
expression; decreased latency of resoonée with greater
affect and volume while maintaining an appropriaoe distance
_from the other person (Eisler, Hefsen, Miller, & Blanchard,.
1975& Shaw, Wallace, & Laﬁella, 1980). The néxt section will
‘explore the effective components of assertion training
programs. . |
"H. Effective Components of Assertive Tra1n1ng Programs"
Rich & Schroeder (1976), Eisler, Hersen, M{ller,
Blanchard (1975), and Sansbufy (1974)'haye pointed out that
jassertive responding involves'the coordinated delivery of a
variety of verbal and nonyerbal behaviors. Thus, the
devolopment of assortiveness is a relat&vely complexn
undertaklng and as such the methods or techn1ques employed
to teach assertion are equally as involved (Hersen, Elsler,

& Mlller, 1973; Rathus & Ruppert, 1973,,F:1edman, 1971).

_Generally, assertion training programs incorporate
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instruction, modeling, role-play, performance feedback, and

*cognitive-behavioral modification.

Sl ..
i

)

"lpstrpction
Instructional va;igbles intlbdq a vast array of ideas
;nd'céncepts that surround the'ph{loéophy,.theory, or
_'fatfonale behind'a;sértion tfai?ing. In this category, one
' might include é'stétement qf tﬁe values that the trainer
feels underlies assertion training; or a diffe;entiétioﬂﬂ
betweep selfjintefest and selfishness. One pobular method
for phis is bibliotherapy,-or the dispersal of selected- -
reading material to explain various concepts, such és basic
human rights, irrational bgliefs, ways to self-evaluate |
on;'sfprqgfess,’br other educatiqf resources. Examples of
this can be found in Stael &vachkan (1976) and Galassi &

Galassi (1977).

7
2

"Behavioral Moéelind ‘ ' " e
Many}of the sﬁuﬁiés;offthe indi@idual coﬁpénents of tﬁe
training package have inéorporated‘modeling procedures as
one of the Qariables.‘Behavio;él modeling'is the process
whereﬁy the facilitatorcplaYSjthe trainee's role in a
specific situation in order to modeL or demonstrate ;ays in
-which the traiﬁee'might appropriately_respond‘in that
situation.,Albert'B%ndura (1977) haintéins éhat most . human
behavior is learned observationalljcthropgh ﬁodeling."

Modeling has been demonstrated to be an effective technique
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in facilitating the'learning of complex new responses in a
wide variety of areas. As such, modeling is{felr'ﬁo be an
ideal adjunct to training in assertive behavior.

‘Modeling has been employed as an effective therapeutic
technjque'ro alter nonasserribe behavior in adults,
psychiatric patients, college students, and adolescents
(Friedman, 1971- Hersen, Eisigr, Miller, Johnson & Pinksroo,
1973 McFall & Llllesand 1971;.Munire & Thelen, 1983;
Stake, DeVillei& Pennell, 1983).\Difﬁerent ﬁodalities have
been utilized as part of the treatment for developihg q
assertlveness- these include 11ve models (Friedman, 1971),
aud1o (tape recorded/ models (McFall & Lillesand, 1971), and
film-videotape modelsx(Jakubowskl—Spector, 1973). Available
‘evidence does not proyﬁde aunequivocal suppore;for.ooe
modality over abother. . o ‘ )

Studies wh1ch have assessed the relat1ve merits of
modeling in assertion training have produced confl1ct1ng
results. Some"ﬁvestlgators have reported strong modellng
‘effectsf(Eisler,‘Hersep, & Miller, 1973;“Kazdih, 1974:
Young, Rimm & Kennedy, 19;3); others‘haVe-found‘no'modeling
effects (McFall & Twentyman, 1973). Fglling in betweenﬂare
investigators who have obtained mixed results of one kind or
another (Fehrenbach & Thelen, 1981), :% o /~

Save for the McFall & Twentyman (1973) study, all of
the others found that modeling, either alone or paired with

another technique, had a significant effect in teaching

assertive behavior ‘as compared to the control conditions.
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Fehrenbach & Thelen (i981) found that the additional '
information provided by assertlve models was benef1c1al on
the trained situations, but did not- facilitate
generaliza’tionmovel role-played situations; thus,
modeling's benefits were quite specific in scope. McFall &'
Twentyman (1973), in a series of four experimeﬁts assessing
the centributions of rehearsal, modeling, and coaching to an
assertion training program, found that sjmbolic modeling
added little to the effects of rehearsal aléne or rehearsal
plus coaching. This effect,ior lack thereof, reméined‘
‘regérd{gss of the type of assertiQe models employed (tactful
versus abrupt), or the media employed in ‘presenting the .
models (audiovisual versus audio). This result was nott
explained; a pbssible reason for it could have .been the lack
of reinforcing conseqquQés foIlowing‘the modeled behavior.
Also, modéling alone ;as not a condition in this study to
assess whether it would havé beeﬁ superior to the'controls.

Geherally, it appears that modeling is a useful adjunct
to any assertion triining program, and its effects are ;?en
greater when paired with instfuctions (feedback) or
reinforcement. Thevmodeling_literature suggests® that
modeling.eﬁfects may be enhanced by modeling displays that
Ere vivid, novel, and that contain severalvmodels\of the
$ame sex and age as the observer}rpy displays éhowing models
-of.high Statué, competence, and power; bf models rewarded
for engaging in asserti?e behavior; and by displayskthat

&

contain instructions to attend to relevant cues (Randura:
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1977).

P

Behavioral Rehearsal ,

" Behavioral rehéarsal has also been an impértant
technique in the treatment of nonass;rtive‘behavior; Lazarus
(1966) note§ gﬁat it is one of the major techniques used

during a typical assertion training prOgﬁ%ﬁ.‘Behavioral

‘rehearsal, also referred to as role-playing or response

practice, appears to be one of the most promising, yet least

studied of the available therapy approéches. McFall &

Mérston (1970) offered three possible reasons for this lack,

of systematic research. First, the behav}or rehearsal

treatment procedure appears to be complex, uhsystemhtic, and

unstandardized, relétive to other behavior therapy .

techniques. Second, the behavior rehearsal technique is

typically applied to behavior classes that lack sufficient

definition or specificity. Third, it is difficult to obtain
satisfactorily reliable and objeéiive laboratory and/or
real-life measures of the behaviors typically treated with .

behavior rehearsal. McFall & Marston suggest that a

. successful experimental investigation of behavior rehearsal

will partially depena.upoh the development of a standardized
treatment proceduret‘l |

The méjor difference between behavioral rehearsal
procedures and modeling procedures for behavior change is

that the subject is usually required to.participate actively

in Avart+ varhal anA aAasetrnral hahaviar Anrina hehavinral

SRR e
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réﬁ?aréal and‘not"during moé;ling (Friedman, 1972). McFall &
Marsﬁon (1970) found that behp&iorql rehearsal either with
or without performance feedback was effective in teaching
| aésertive behavior, with the former treatment condifion
, having the strongest effect. Hedquist & Weinhold (1970)
found that a béhavior rehearsal group emitted more assertive
verbal responses thén"a placebo control gtoup. Fina11y;.
Eisler, Hersen, Miller, & Blanchard {1975) uéing role-played
situationé, found significant diff;reﬁces on a number of
verbal and nonverbal componenﬁ behaviors related go
assertion between high and low assertive Subjects.AThe;
results indicated tha; high assertive spbjécts tended to
talk longer, with greater affect and speech volume, and *
smiled less frquently than low asseétive subﬁects. .
Behavioral rehearsal is importént to the parxicipabts‘in,
tbat it enables them to practice new responsé‘modes in'a
relatively “safe".environmeﬁb. o

P L J

Performance Feedback »

First attempfs at‘assertive responding are likely be
Qross, avkward, énd inefficignﬁ (WOlpe, }969). Thereforég
operations which are designed to réfine‘and stabilize the‘
response are often included in'the training procedures.
Performance‘feedback~in the form of audio or video playback,
‘therapist coaching, group reinforcement, or mere personél

reflection on one's own performance have all been employed

2 mAl A LM 8 L o a L .l e . tae - - ‘u



- o 43

#

Mille;, Johnson;ia Pioﬁston, 1973 McFall & Lillesand, 1971;
McFall & Marston, 1970; McFall & Twentyman, 1973). 811 of
the above‘can’be considered to be response shapino or
streogthening operations. |

No research has focused solely on the relative value of
these forms of feedback for assertiveness training, but a

" number of studies are suggeétive of &mr additive effect.

A J

HeTrsen, Eisler, Miller, Johnson, & PinkstofMiA1973) foung:

that a combinatiop of modeling and instr was superior
wn teaching five out of eeveq components ertiQe
behayior,'whilé instructions alone was best to promote a
chanée in loudness of response. Young, ﬁimm, & Renoedy
(1973) found that‘modeling with or without verbal
reinforcement was superior in improving assertiQe behavior,
but that verbal reinforcement did not significantly audgment

the effect of modeling, 1 .

Kazdin (1974) exam1ned the effects of covert modellng
w1th or w1thout relnforcement (favorable consegquences
resulting from an assert1ve response)»ln develop1ng
assertive behavior; He found that both cond1t1ons were
effective in teach&ng assertzve skxlls, but that the. v
relnforcement cond1t1on showed the greatest effect. McFall &
Twentyman (1973)- in their series of four exper1ments,
reported that ‘the tralnlng/ omponents of behavioral

rehea*sul and coaching both made s1gn1f1cant addlt1ve

contr1butlons to improved performance on ‘self- report and
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Both external and self relnforcement systems are likely

}to ‘be: 1nvolved 1n promotlng and strengthenlng the assertlve,

°

response, 1n some case5<the subject is actually taught

‘ prlncxples of self relnforcement (Rich & Sbhroeder, 1976)

'More often, though verbal re1nforcement in the for

‘pra1se and acknowledgement from the leader or group members

IS
.

serves to strengthen the response. The strongest ' N
re1nforcement however,‘is likely to occur as a ConSequenCe
~of successful attempts at assertlvenesscin\the real-life

g . :

settlng 3?th 51gn1f1cant others. o o B .(:T‘

‘
" Cognitive Restructurlng o S ;ev T e .
Many wsmters in the area of assertlon tra1n1ng con51der
cogn1t1ue_restructur1ng to be an 1ntegral part of ahy |
_assert1on‘tra1n1ngvprogram, Althoughkmost of the earlle;
gstudiesydid'not address this oomponent,directiy, later
wrxters have 1ntegrated some form of cogn1t1ve and |
expectancy manlpulatlon 1nto thelr tra1n1ng procedures.

-g

‘f Subjects 1n assertlon tra1n1ng groups are typlcally

- given a ‘rationale about the 1mportance.of assertlver- Y
behavior;‘how'nonassertivehor aggressiVe behavior'is L
‘learned, why elther of these are malntalned desplte thelr

maladapt1veness, and "how assertlve behav1or can be, learned

and nonassertlve or aggre531ve behav1or ellmlnated Thus, - ‘:;3’-
- ' N v "_ ¥ B
vassert;ve behavior is construed-as a>h1ghly,des1rable,

f[:perhapsyessential‘behavior (Rich &‘Schroeder,-1976),_



Some therapists (Laaarus, 1971; Steel & Hochman, 1§76)'

‘=‘employ ratlonal emot1ve procedures as part of assertlon
pi]
'tra1n1ng.‘€11ents are made aware of covert verbalrzat1ons

and derlvatlve cogn1t1ve sets. (1e' unreal:st1c approval

‘needs) that are ma1nta1n1ng nonassertlve behavror. The

1

client is then often taught new "self-talk" to maintain

newly acqulred assertlve responses. Ell;s (1975) has noted
: !

that ratlonal emotlve techn1ques can alsp be used w1th

bW
.

positive results with adolescents. » N
Jakubowsk1 Spector (1973) also. empha51zed the

‘1mportance of bu11d1ng a personal bellef system wh1ch would.

help the cllent to support and justlfy thegr actgng ‘1 ”’

;assert1vely. She noted that thlS is 1mportant so that the

believe in their right to act
fstly cr1t1c1zed for their
‘1“1rrat10nal gu11t whlch‘;{ght occur: as a result of hav1ng
‘asserted onese1f° can be pleased and proud of thelr
-Jassertlon even. 1f others are’ not pleased wlth thlS behav1or-

"yl

n';ln the futu e* w1ll be more l1kely~to assert oneself.-
/7 ' . Y - - R B

'nvlmportant part'of this belief‘system”concerns

. the cllent s acceptance of certain basic interpersonal

K>uﬁrlghts. Examples of the integration offthis component~into

agsertlon tra1n1ng programs can be found in Lange &

: / 'rJakubowskl (3976) Wolfe & Fodor (1975) ~and ateel & Hochman
e (1976) - o R
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i program generallzatlon into these experlments. In studles
m

'm'hlch restrlcted assessment of transfer to those behav1ors

j1971) developed a surreptltlous method for asse551ng the

”‘bothvfollow-up studles, ‘the dlfferencengethen the';

b i . . w R o
o : : . C . )

[ - . T

- Geheralization of Training Effects - .

'The goal of assertion training~is obviously not only to
teach the subject to behave assertlvely w1th1n the conflnes
of the experlmental ar tra1n1ng settlng,_but also to 1nclude

prov151ons for the transfer of tra1n1ng to teal life

situations, Without<prov151ons and opportun1t1es~for clients

'to test newly acqu1red SklllS under real 11fé cond1t1ons
that are llkely to produce rewardlng consequences transfer

is l1kely to, be m1n1mal (Bandura,<1969)

1

Very few of the earl;er studies. attempted to assess the

B . l 3

generallzatlon of treatment effects and transfer of tra1n1ng‘

1nto dlfferent contexts. These found ev1dence that - only

kl

311m1ted transfer of training takes place._McFall and hlS

assoc1ates (McFall & Marston, 1970 McFall & Llllesand
feffects of assertlve tra1n1ng 1n\wh1ch subjects reactlons.‘

to'a confederate “hlgh pressure salesman:Were_obtained;.ln

Y
E}

. agperlmental and control groups were. not 51gn1f1cant bﬁf'

Jlthe results were 1n the expected,dlrectlon. *In ldght of the

“ 3

s B = %3
brev1ty of treatment in these _yplcal analogug%experlments,
,,’ " ','.k-m ’
though it 15 not surprlsln ,that the results were

\ [ 12
re}atlv@ly weah Furthegmore, no attempts vere made to
{

,ac ually man1pu1ated durlng treatment p051t1veﬂtransfer was; -

*noted (Kazdln, 1974ﬁ%McGu1re &.Thelen,_1983?. It is. evident,
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their owh lutlons to assertion challenges. ' Cee

47

then, that employing, treatment of 'a more realistic.length‘

‘along withﬁalloﬁind the practice of newly acquired assertive

/behavzor in the subject s natural env1ronment would’ be more

‘ conduc1ve to transfer ‘of tra1n1ng effects. Prov1sxons for

thls are made in the current types- of.assention tra1n1ng

programs. , ' A ‘ggf’f,s,,

ot N e
4 "

Eisler, Hersen, Miller, & Blanchard (1975) hoted that

assert1Ve behavior is quite hlghly situatlon spec1f1c, thus,.

PV

it would appear that role-playing a w1de varlety of

situations would maxlmlze general1zat10n. Frledman (1971)

I f,,.

noted that al‘om&ng for 1mprov1sed role- playlng leads to

greater_tr of effects as opposed to directed

" role-ply . S greater'transfer lfkely results from*;he

gfea onsihility by clients during therapy to devise

An additional method by whlch tp 1ncrease '
generallzatlon is the use of homework a551gnments (Galassi &
Gdlassi, 1977).§C11ents are ;nstructed'to selffmonltor
situations in, whichkassertive'behavior would "be appropriate,
"their typlcal response to the situation, thelr attempts at
belng more assert1ve, and the consequences that assert1ve
behavior produces (Rlch &. Schroeder, 1976),‘Rea1-11fe
exper;encestare_then dlscoseed in the group; and'suggestions
and«recommendations are provided P |

Graded structure is typlcally employed in. these

transfer operat1ons. Tge subject f1rst attempts to be

assertlve in 51tuatlons that are non- threatenlng and l1ke1y :

v



'Y

e

to produce reward:ng consequences before attempting to act

assertive in more dlff1¢ult and anxlety produc1ng

’51tuat1ons. Slgnlflcant others in the subject s real- 11fe

Y

=
env1ronment may be taught to relnforce his or her newly
acqu1red assertlve behav1or to fac111tate generallzatlon and

transfer (Reece & W1lborn, 1980). - o

Assert1on Tra1n1ng Treatment Package
' To 1ntegrate the above, all aSSertlon tra1n1ng programs
-

-

should have prov151ons for response acqﬂlslt1on via

"fmodellng, response reproductlon via behavloﬂal rehearsal'

-

_procedures; and finally, the transfer to real life via

1nd1v1dual components (Frledman, 1971; Hersen, Eisler,

:responSe shap1ng and strengthen1ng via p@rformance feedback

coachlng, ‘and re1nforcement' cognitive gestructur1ng via the

deveﬁopment of a bellef system and ratiohal-emotive

i
l‘\}

oy

homeyork assignments‘and'fo&e—piaying in a variety of
situations. ' s f‘q . .

. QMostfresearchers who navemcombined theﬂvarious
treatment compohents of_aSsertion'training have found tnat

the stongest effects occur with combinations as opposed - to

1

1

' Mlller Johnson, & Plnkston, 1973; Ka?din, 1974; McFall & .

- Lillesand, 1971; McFall & Marston, 1970;'McFall'& Twentyman, -

1973; McGuire & Thelen, 1983). It is plausiblé that

comb1n1ng components has an add1t1ve effect which promotes

. the greatest effects As an 111ustrat10n Friedman (1971)

tpo1nted out that'"the hypothes1zed med1at1ng var1ables to
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u

'
’ : )

account for the efficacy of modeling and ‘directed

role-playing f(covert berceptual-cognitive images, covertﬂ

rehearaal overt rehearsal) may summate- and- consequently

foster greater changes in- assert1veness than in e1ther of

these cond1t10ns separately (p. 166) .

\v

\ I.-Maintenance'of Assertive Behavior"f

‘\
There is ev1dence avallable which suggests that once
o
)
assertive skills have been learned and incorporated into the

subject's behavioral repertoxre, they are mafngained well

‘after the 1nvolvement w1th the program. In a one year

follow-up of subjects whd had recelved assertlon tra1n1ng,

Galassi,.Kostka,v&‘Gala551 (1975) found that the
experimentaliand contr'ol groups were still 51gn1f1cantly
dlfferent on both self- report and behav1oral;measures. They
1nterpreted these results as an 1nd1catlon of long term

effects’of assertlon tralnlng.

Stakei Deville,‘& Pénnell'(1983), in a three'month

‘followrup of an assertion training program with_high school

adolescents, also found that the girls maintained their new -

assertive behaviors. Friedman €1971) trained male and female

-~

- college students with low assertiveness,'and completed a

follow up assessment of their assertive behav1or two to four
veeks after: term1natlon of the training. He found that the
e;ber1mental -groups not onk% ma1nta1ned their self- reported
and behav1oral levels of assert1veness, but that some

subjects actually demonstrated an even hlgher level of
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assertive behavior at follow-upj

v The results from the above ment1oned studles prov1de

' support that the change in assertlon appears to be
relat1vely enduring, and that with time and perhaps
4continuedvpractice'of assertive behavior, levels of it can
increase.- Perhaps through this process, assertive responding

. becomes a more natural and spontaneous part of the

1nd1v1dual s behavioral repertoire.

» J. Asseértion Traininguin Groyps - * o .i

A\

: Assertlon training 1s a compilation of technlques which

are de51gned to help the inhibited or aggressive cllent

—

behave in more soclally outgolng, productxve,'and
approprlafe ways. While assertlon tra1n1ng can be conducted
on a one-to-one ba51s, the soc1a1 nature of it suggests that
it would be partlcularlly effectlve in groups, and a numbqr

- of researchers and therapists prefer to.conduct assert1on
treining jh the context of a group (Alberti,&‘Emmons, 19783
Cotler, :1975; Osborn & Harris, 1975; Wolfe & Fodgy, 1975).

Alberti & Emmons (1978) have noted the advantages of .a

group setting in that feedback re1nforcement, modeling, and-

~~support from other members sharing\similar difficulties may
betprovided By utilizing the'group setting, the sub-ect can
obtain. the much needed support and encouragenent from others
as he or she beglns to ma ke progress and try out new
behav1ors. There is some evidence that group consensus
cbncern1ng what is appropflate behav1or may carry more

R
I . .
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» we1ght than the therap1st s single v1ewp01nb (Cotler, 1975;
Rathus, 1975); and group probTem-solving may provxde a wider
raﬁge of suggestions concerning possible‘responses-to a,
given situation. In eddition, members‘eassertive skills may
be etrengthened through’their modeling assertive responses
for .arfother group meimber (La;ge & 3;kubowski, 1976),ror'
haying the ooportunity to ﬁcoach"‘other members (%iowers'&
Guerra,. 1974). The group provides a sefe atmosphere in which"
artempte at asserfiog are encouraged and reinforced;
. immediate response/feedback can be attained in a group, and
‘the impact of getting reinforcement from several peers at
one time 1ikely3makes a greater impéct o; the individual,.
The availability to practice assertlve beo?vrors with a
Avarlety of 1nd1v1duals may serve to fac;lttare the
generallzatlon of practlced assert1ve behav1ors to others .’
outside of rﬁe group (Lange &'Jakubowski, 1916).

- A contrerrsy in the literature pertaining’to groupsv
‘deels with the question of which type of group composition :

B

is more beneficielz hohogeneohs or heterogeneous. Lazarus
(4971)'noted'£har groups\ihfcﬁfere"relatibely homogeneous

-are more effective éhd also easier to conduot. It was thus
recommended by Steel & Hochman (1976) that fac1l1tators .

select gpoup members accordlng to factors such as 51m1lar1ty 4@
in age, sex, socioeconomic background, race, 1nte11ectual
level, and interpersonEI defjcits.‘This-type of seleetion
“would have benefirs in terms.of similar content in .

- role-plays and perhaps a setting more conducive to modeling
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effects.\

A number of researchers are proponents of heterogeneous

" composition of the groups, though (Cetler; 1975;“

Hollandsworth & Wall, 1977; Sansbury3‘1974). Hollandsworth &
'Wali'(1977).noted“that there i$ support for the assumption
that women have problems being aséertive that are uniqﬁelyf
.dlfferent from those of men. However, if groups are composed

éentirely of members of the same sex, the areas of concerp

~will be similar, but the exclusion of one sex from a group

' .
denies the opportunity for -role-pldying situations involving

the opposite sex. It alaé reduces or eliminates the
opportunity to observe lfve; same-sex models deal
assertiVely with an opposite-sex confederate. The same can
befsaid_about‘age and backgroﬁndr Thus, it would appear that
a heterogeneous composition would be sdperior"for behavior
rehearsal.. The use of hpmework assignments might aesiSt in'

[

offsetting rhis bias in’contact with dissimilar individuélé
for 1nd1v1duals in a homogeneous comp051t10n group

To: summarlze, many reseérchers feel that a group
approach to assert1on training is super1or to one- to one
work for a number of reasons. There appears to be benefits
to hav1ng elther a heterogeneous or homogeneous group

composlt1onf further research is needed t& unequlvocally

state which is superior.
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K. Assertion Training With Adolescents o
,Assertibn training has béen'demonstrated to be '
‘effective in increasing the degree of ‘assertiveness in *
social situations with\a variety%of pppulations including
psychiatric patients (Hersen, Eiéler,{Millér, Johnson, &
Pinkston, 1973), juvenile delinéuents (Garnett, 1977),
MexicanrAmeriéan mothers (Land%pv& Paulson, 1977),
Asian-Americans (Hwang, 1977)€fmaleppollege studéntsy
M(Fehrenbégh & Thelen, {9815,f&;malé~¢ollegé stu&%ntﬁ
(Raﬁhué}ff972;-¥oung, Rimm &;kennédy, 1973),-fe@ale adults
; (Adams,.1979; éioom, Coburn, ‘& Péariman, 1975),;and children
‘(ﬁashbaum-Selig, 1976; Thoft, 1977). All of the above |
studies employed group training progcedures, and“maﬁy of them
reported positive chaﬁges in thg,par;icipants over and above
- the changes on the asserfion.meaéures. This will be
elabdrated‘on in the next éectionvof this chapter.
.Of.importqnce to the éurrent stgdy is research on the
_Efficacy of aésertion'traiﬁing with adolescents. A number ofA
'researchers-havevdeveloped.and“implemented assertion
.training'programs with adolescents (Breidenbach, 1977;
McPhail, .1977; ﬁorem, 1978; Rathus & Ruppert, 1973; Reece &
Wilborn, 1980; Stake, DeVille, & Pennell,; 1983; Waksmgn, ‘
1984ab). With the exception of Norem‘s (1978) study, all of
the above researchers found increa;es iﬁ assertive behavior

3

in the participants as well as changes ih ‘other areas. Norem

(1978) found no sggnificant changes on the Rathus

Assertiveness Schedule, but found that the assertion group

tr
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,subjects.demohstrated an increase on, the Tennessee

Self-Coagept'scale as vell as a shift to a more internal//
6rienté§&on on the Rotter Iﬁéernal~External scale.
V/;hesreseardhers who havg reported on adolescent
assertion training groups noﬁe that thé same éenerab o
procedure and technidues utilized with adults are effeétive
with édolescents'(ie: modeling, behavioral rehearsal,
performance‘feedback, cognitive restructuring). Howevér,
they caution that thé content of the program must be
~developed to suit the unique réquiremeﬁts of the specific
population with whom the trainer is working. In terms of the
populétion of pregnéat adolescentg,vonly one study “has
reported on the effectiveness of assertion training.
.Schinke, Gilchrist, & Small (1979) utilized assertion
t:aining with a group of'pregnant,adolescents to assess
whether it woﬁlg provide skills which might be useful in the
- prevention Of’subséquent unvanted ,pregnancies. They foﬁnd |
that assertion training alone vas a promising, but °
fcomplete app:oacb:tb providing the adolescents with the
skills necéssafy for p;evepting unwanted pregnancy, and-felt
, _ = _

that adding a cognitive behavioral component:.was much

superior in imparting and personalizing information

regarding contréceptiva use. These researchers'did not
examine any other effects of the assertion tgaining;"

‘ In'sum,‘it is evident that ;ssertion training is a _ .
usefpl approach for changing behavior and teaching skills in

adolescents; the next section outlines some additional
_ " a ; .



\
benefits of assertion training over and above the increase
in actual assertiveness.

[l

L. Benefits of Rlserbxoanraxnxng - Therapcutxc

! L .

In a review of the literature, Hersen,'ﬁ‘kler, & Miller

Effectiveness

(i973) noted thet assertion training can be an effective
treatment approach for a wi@e range of disorders.including’
sexual deyietion, self-mutilation, i&potence,ncrying spells,
and'a variety of. interpersonal problems.. They Eelt that the-
reason for the effeCtiveness qof assertion training'is that
the'above conditions all have a.'common element uﬁderly}ng
them* that the patlents or cllents are characterlzed by
.moderate to severe 1nterpersonal deficits, and that
assertion training teaches them new social and interpersonal
skills which facilitates successful functioning ih |
interpereonal reletions. : N

The effects‘of assertion training appear to go beyond
the learning of an assertive way of behaving and responding.
Rathus (1972) found that assertion training reduced college -

women's fear of social confrontations as_measured by the

Temple Fear Survey Inventory. Fehrenbach & Thelen (1981) aﬁe

Hewes (1975) found that assertion training was effective in
deereasing aggressite resporiding and the expression of
anger. wllllams (1984) noted that individuals who
demonstrate h1gh .levels of assertxveness tend to be less

conforming than low assertive 1nd1v1duals to both,h;gh and
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low status oonfederates.vlt\is plausible that'a gtéatef o
self-confidence accodpanies higher assertiveoess, and that
‘this migﬁt provide a buffer against peer_}nfluenoégpnd 4
}conformity. ' ' ' |

Briedenbach (1977) reported that ado}égoents who

received assertion training reported enhanced feelings of

-self-worth, perceived themselves in a more positive manner,

wére better satisfied'with the way they perceived

sy

themselves, and felt personally more adequate. This is
cons1stent w1th the literature that reports an ~improvement.

in subject s self-concept or self-esteem as a result of .

L=

assertion training (A;berti & Emmons, 1978; Cotler & Guerra,
197é° Notem, 1978-‘Percell 1974; Waksman, 1984b5r Not only
does the part1c1pant s self- esteem improve. subsequent to the 3
training program, but follow up studies 5uggest that the
increase in self—esteem is maintained (Reeco & Wilborn,
1980; Stake, DeVille, & Pennell, 1983; Waksman, 1984b).
Assertion trainiﬁg has also produced qﬁangés in iocué

of control orientation. Steel (1976), utilizing assertion -

training with groups of women found that upon completion of
assertion training, a gain in asseftiveness was*accompanied
by a corrésponding shift ayay from an external locus of‘
control toward a more internpal locus of control. Waksman
(19544) found that %t'waévpossible tq.change adolescent's
scores on a}locus of_oontrol measuregthrough,a four-week
assertioh‘training programt‘He attributed thiétchange to the :

positive opp%gfdnity to explore alternatives to their usual

**;w | d:); |

e
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,responseé to interpersonal problemtéituations, and their
realization of the control that they hadioyer consequencea.
To summarize, asserticn training appears.to Se an
effective method to change problems. or deficits associated .
with interpersonal functipning, such as self-esteem, locus

of contr01' and honest, ‘direct or assertive communication.
{

L]

These same varlables are found repeatedly xn the pregnant

uadoiescent literature as factors assoc1ated with sexual

act1v1ty,‘1neffect1ve contracept1on, commun1cat1qn‘fa1lure,
and subsequent pregnancies. It.was the contention of the

2

writer that, based upon the l1terature, pregnant adolescents
‘could benef1t from an assert1on tra1n1ng program ‘as part of

s

%? preventlve/lnterventlve program. This study was an "
s

2

kt..; ﬁjﬁﬂoraﬁégn of’the effect on the pregnant adolescentﬁzf
' in ;1n an assertlon tralnzng program. Followlng
€ é@ﬁeral hypotheses which vere developed to

I

":”hﬁslthewlnfluence of the treatment program.,

; “flaypothesesfv ‘

| /'Hzéothes's 1: Pafticipants in the assertion training

*;program will demonstrafe an increase in self repdrted ot

'tassertlveness on th\‘¥661f1ed Rathus Assertiveness Schedulea’

Hzgothe51s 2: Participants in the assertlon training

" program will achieve an increaeeﬂin their level of: ‘
self-esteem on the Coopersmith SeIf-Esteem'InVentory;

| Hzgothes';'B: Part1c1pants in the a§sert?on tra1n1ng

L ~i[program w111 ‘bgcome ‘more internally oriented as, 1nd1cated by

uewowu

e
SERT
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1. Research DeSign anthethodology‘ o
A, The sé'n;p1e | N

The group from which the. sample was drawn con51sted Qf
those adolescent females re51d1ng 1n Woodside Home, ‘which is
- a re51dent1a1 facrllty ‘with the“capaclty for‘forty—one girls
| designed7to‘prOVide'Services ano support to the 51ngle,

expectant mother. After: prescreenlng the populatlon at4

H

‘ .
_WOod51de to exclude those girls who were approaching term, -

'depart1ng w1th1n the next flve weeks; or»so'low'functioning

/

or emotlonally dlsturbed as to he unable to complete the

' )

!‘ ¥

questlona1res or comprehend the/content of the group, thlrtv p

1

glrls vere 1dent1f1ed who coulq part1c1pate in' the 1n1t1al
‘testlng All thirty completed the pretestlng measures, but
Qdue’to ‘hospitalization or dep rture from the Woodside
‘program, the'total-n:rber of ubjects who participated ln

) { . . . O
the final testldbfwa twenty.) The description of the sample

n

e

and evaluation of change as "resplt-of participatiOnvin the

'groups w1ll thus ‘be based oﬁ the twenty subjects who

: . A
remalned - ) - !
i . ‘ . , o ¥
rs

. ) "% '
" The subjects ranged in-age from 14 years to 21: years
(mean=17.17, S.D.=1.58). All“were unmarried, -CUrrently

\eﬁrolled in school and were, pregnant w1th their flrst

N

; Chlld Thelr grade levels ranged from B to 11 (mean=10,,:

an' . ','

= 95) and in terms of re51dence, 50% each re51ded 1n ax

: rural or urban 1ocatlon pr1or to enterlng the wOOdSlde .

program. Thls sample was not stratlfled in, terms'%f race or
- 59 R o



parent's level of education. Sixty percent of the sample“*

“were caucasian 20% vere full blooded native, 15% were‘mixed

‘,natlve wh1te, and 5%, or one glrl was VLetnamese. A

spec1£1c breakdown was not avallable regardlng the glrls

parent's educatlon, however, well ‘over half of the sample
were ‘being funded by Soc1al Allowance, and the majorlty of
occupations noted for thelr mothers and fathers were,
respectlvely, housew1fe and tradesman/laborer.
Demographlc ‘information was also collected on rellg1ous ¥
,afflllatlon, 11v1ng arrangementS'pr1or to Wood51de and
,parent s marltal status., Forty percent of the girls llsted

>

their rellglon as Roman Cathollc, 20% as Protestant 20% as

I

other“ (Angllcan, Lutheran,fUn1¢ed‘ Jehovah s Witness), and

the rema1n1ng 20% listed "none!. Only thlrty percent of the

i
subjedts werenZe51d1ng with both parents prior to enterlng

WOods1de' 25% lived with the1r mother only,_10%‘11ved with )
7

' the1r father,land 35% noted alteEnggeﬂ%Tzfngda;;anaemeﬁgt’/:

’v(for example' group/foster home,\boyfrlend Solicitor
General r,YDC ﬁﬁnally, 60% of the subjects parents were
diQorced 35% were marrled and 5%, or one father, was a
,w1dower. These fam ly characterlstlcs are very similar to~

those which have bgeen repeatedly noted 1n the adolescent

‘pregnancy‘llterat re (see chapter.II).



B. The lnstruments o o o i

In the present study, each SUbject was required to

complete pre- and poStmeasures of‘three'Self—report,‘ -
paper-and-pencil inventories: the Modified Rathus .

e
'

'ASSertiveness Schedule, Coopersmith's Self—Estee% Inventory,
and Rotter s Internal External Locus of Control Scale..

Followxng is a descrlptlon of -each of these 1nstruments.
t

by

%& 2 }
~ Modified Rathus Assertlveness Schedule . . o
,_The original Rathus_Assertlveness,Schedule«(RathUsﬁ : >
1973) is a thirty item schedule designed to assessﬁthe' - J

ubject's gener&l level of sel&-reported assertiveness; it

3
has been successfully used to assess change in unassertlve
women. Vaal (1975) modlfled the orlg1nal schedule by
;reduc1ng the readablllty level to low grade seven, and
tested it on pre adolescent and adolescent students The ose'
c-of thl: mod1f1ed ver51on w1th adolescents was conflrmed by -
Vaal & McCullagh (1977) DU "f' - ST,

| The’ Modlfled Rathus Assertlveness Schedule is also a

thqui ;tem schedule designed-to measure self reported hf

'level

of assertlveness. The 1tems are self-descr1pt1ve "
ﬁ K )
s o
poin®®’

- statemernits to wh1ch the _subject responds on a’ S1x
- scale rang1ng from extremely descrlptlve of me" i
"extremeiy nondescr1pt1ve of ‘me"
'~.by adding the value for each of the 1 ems (after rever51n%§'

dthe 51gns for 17 of them) 1t -can range from -90 (extreneiy

1
unassertlve) to +90 (assertive in all 1xsted 51tuat1ons)

>
- e ¥ ) '

y
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The or1g1nal Rathus Assert1veness Schedule demonstrated

\
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moderate to hlgﬁltest retest relxablllty (r=, 78) and
split-half rellaballty (r=.77), and validity was found to be
sat1sfactory (Rathus, 1973) Vaal & McCullagh (1977) found

¥

»moderate to hlgh teSt retest rellab111ty'(r— 76) as well as

spllt half re11ab111ty (r=. 767) on the mod1f1ed 'version of'
/

€he schedule. Valldlty 1nforma€hon was prov1ded by McCullagh

(1982) he assessed the factor struqture and va11d1ty of the

A

-schedule on two hundred and g;%ty f1ve students between

grades six to ten, and" fouad seven factors accountlng for
'the varlance. Assertlve oonfrontatlon and self- expre551on
were convergent between female and male adolescents while

y

oﬁbnness to scrutlny, conversatlonal assertlveness,

self control, apprgVal s§ek1ng, and vexbal demands emerged
for females. McCullagh concluded that the mod1f1ed schedule
demonstrated validity as a measureﬂof assertlon in

' adolescents}'and notedtxhat these results are con51stent
with earlier,experlsents conducted w1th the orlglnal

Vschedule and college students. The results of the above
suggests that this mod1f1ed versian can be rel1ably ‘and

valxdly used in research w1th adolescentsf _

h lqoopersmith SelfsEsteemflnventory""s; |

The Coopersmlth Self- Esteem Inuentory (Coopersmlth

] 1981) is an. 1nstrument des1gned to measure evaluatlve
'gattltudes toward the self in personal soc1al, academlc,‘and

fam1ly areas of exper1ence. It is a self repor't 1nventory

e
* .
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consisting of fifty self-esteem items plus eight additional
1tems const1tut1ng the Lhe scale, wh1ch 1s a measure of the
subject s defensiveness. The answer1ng procedure involves
check1ng a box for each self descr:pt1ve statemént as being
m1ike 'me" ‘or "unlike me". The Self-Esteem Inventory yields a
total score reflectlng the overall level of self- esteem -as .
well as four subscale scores. For the" purpose of this study,
only the total score vas utlllzed for the analy51s.

) Coopersmlth (1981) reported a high test- retest
rellab111ty 723 88) Rob1nson & Shaver (1973) noted a
split-half reliability coefficient of .80. A study completedl
by Kokenes (1978) confirmed the construct va11d1ty of the
_subscales proposed as measurlng sources of self- esteem. ‘Her
1nvest1gatlon 1ncluded school children in grades four
through elght and was de51gned to observe the comparat1ve
'1mportance of the home, peers, and school to the global
ﬁ'self -esteem of preadolescents and adolescents. Getsinger,

Kunce, Mlller, & Welnbegg (1972) reported satlsfactory

convergant valldlty (.60-.63) between the Self- Esteem ;
“Inventory and two other measures. The Coopersmith

Self-~ Esteem Invhntory was chosen for the present study

because of 1ts age and readlng level appllcablllty, the
~length and format, as well as the acceptable rel1ab111ty and

‘valldlty measures.
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W, ““ﬂ : v . ’ - ) ‘ : ' X ) 1
¥ “ ' '
%ARoﬁger Locus of Control Sca

‘v"
LR ~Rotter s Internal External Locus of Control Scale

\
‘

§1966) 1s measuré’of a subject s perception of contlngency
relatlonsh1ps between- hxs own behav1or and events which
follow that behav1or. ThlS 1nventory consists of

twenty-three statement pairs, us1ngia forced- ch01ce format,"
plus six filler pairs to make‘the purpose of the.test
somewhat more ambiguous. This yields a‘sihgle'score réng&ng
from zero (most internal) to twenty three (most external).

" Rotter (1966) reports the rellablllty of the instrument
with a varlety of samples to be .79 (spllt-half corrected by.
’the Spearman—Brown formula), and 69 to .%G'for

Kuder-Riohardson tests of‘rellablllty. In terms of
conyergentrvalidity) thehliterature indicates that there are
individual differences in perceptlion about~one'sscontrol o
over'one's destiny, and that this soale,is sensitive.to |
‘these differenoes‘(Lefcourt, 1976; Rotter, 1966). Divergento
val1d1ty has‘been assessed ut111zlng soc1al de51rab111ty
scales"these studles have - reported correlatlons ranglng

—o-?

from -.42 to =.70 (Cone, 1871; HJelle, 1971) While this

scale has- most frequently bgen used with college students -

' [3 : X -4
P . PRz

and adults, ut111ty has also‘bébn demoqs%s;fed w1tp a
adolescents (Robinson & Shaver,°1973): k;:, "

-
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C. Research Design and Methodology

—~ L4

The design of this Study followed a pretest~posttest

control group de51gn (Cqmpbell & Stanley, 1963) . ThlS de51gn

\
was sglected in an attemptbto control for threats to

_wntérnal validity, as well as to allow grdhxer confldence 1n
attr:butlng the cause of the observed changes to ‘the actual
treatment. Although part1c1pat1on 1n the study was
voluntary, the glrls ere strongly.advrsed to consxder

-'attendance as Woodside would l1ke to 1ntegrate thls gnoup

procedure into their current program. All of the g1rls

1 . . po

identified after prescreen1ng completed the pretest,n '
measures; Upon completion of. the thrée pretest measures,’the'
glrls veze randomly assigned to either the experimental or =
the control group. Orlglnally, flfteen glrls were ass1gned
ﬂfto each group, four left within the first week, and the
'other‘sif followed at a more sporad1c rate. A departure from”
the Woodslde program was’ the reason for 1eav1ng the groups,
the reasons for departﬁiet;:re var1ed thus, there is no
1nd1cat1on as to whether se gijirls were in any'way Sk
systemaEQCally dlfferent from. thelr peers vho chose to
remain, No subjects spec1f1cally left the experlmental ’

1'groups, but remained at WOOdSlde.

The experlmental group completed an assert1on training

i ﬁ'v

Q#program (see Append1x A) whlle the control group completed,
-hjvalues clarlfrcatlon exerc1ses (see Slmon, Howe, &

'ﬁ%t* Klrsch nbaum, 1978). It was felt that the lattervtasks had
,g facé valld1tytonly, but were relatively dinnocuous in terms
&):O‘ i . : . - * : <t P ) ' ' ’ L
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of the variables of interest. The groups met twice a week
'for five conseoutive ueeks for a total of ten contact hours.
Both groups were exposed to the same leaders: the writer,
and a child care ‘counselor who had eXtensive‘previous group‘
-wort experience. In order to minimize the possibility of °
experimenter bias, the'writer predominantly conducted the ,
assertion training group, while:the other leader had ‘much |
greater 1nvolvement with the control group At completlon of
- the program, all of the subjects completed the three
posttest measures. They were told that "the research was to
determine any changes'that may -or may not have occurred as a
result of participattop in the group". No specific reference
~was made to the constructs.uhder study. For both gﬁ%ups, the.

time‘span between pretest and posttest was approximately

~ five weeks.

D.  Data Analysis .

The writer performed two-way analyses of variance with

repeated measures on one factor (Winer, 1971) in analyzing

the data from the pretest and posttest measures on the three

. 4

instruments. Computations were completed utilizing the

"

‘ANOVZG Statistical software package from the Division of
3

Educatlonal Research Serv1ces (DERS) library. The minimum
crlterlon for sxgn1f1cance was set at the «, 05 level
Addltlonally, Pearson product moment correlatlons were

computed ut11121ng the DEST02 package from the DERS llbrary

These wene carried out}on each of the groups to examine the-

3
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relatlonsh1ps, 1fxany, between the followlng' age,d
educatlon, and pre/posttest results on each of the three

4

measures. The follow1ng chapter w1ll present the results of

\‘,,
W

the datalanalysls.

8

Lo
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IV, Resulﬁs
This evaluatlon focuses on three constructs which are
believed to be mod1f1able as a result of part1c1pat10n in

the experimental, assention training program. Aséertiveness,'
self-esteem, and locus of control 1nstruments recordeé gre
and post}treatment measures for the eleven subjects in the
exper;mental group, end the nine subjects in the control

group,ﬂ?be éata'eccumulated were\snbjected to the
ﬁvstatistical analjsis,described in‘the preQious ehapter to
ascertain the tenabyllty of the hypotheses which were |
developed.for the study. Below is @ summary of the ‘
'hypotneses which were tested in the\present study{ They'
reflect” the general hypotheseg,which nere pneeented in\, | \
.'chapter 11, but have been exp nded and stated in the null

form so as to be amenable to s atisticalfanalysis.

A. Summary of Hypotheses Tested
zgothes1s 1- There will be no 51gn4f1cant dlfﬁerence
in scores between the experimental group and control group
on the Mod1f1ed Rathus Assert1veness Schedule. R
‘Hypothesis 2: There will be.no group'by‘tlme of,testing
interaction on the assertiveness- measure'._ | ' ‘
Hypothesis 3: There will be no significant difference
in scores betweendthe experimentél group and control group

on the Coopersm1th Self—Esteem Inventory

zgothe31 4: ‘There w111 be no group by time of testlng

‘interaction on the self-esteem measure. - '
. i3
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" Assertiveness Schedule for the two groups. A two-way
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ts

1
[

Hzpotnesis 5: There will be no significant difference
in scores between the experimental group and control group
on Rotter's Internal-Extarnal Locue of Control Scdle.:
zpothesx 6: There will be no group by time of testxng
1nteract10n on the locus of control measure. -

!'To test the equivalence of the two groups prior to
treaument the cr;teria of age, education, and pretest
measures. were useﬂ For comparisons on all measures, t tests
'for independent groups were computed ut11121ng the ANOVIO
program from the DERsAlxbrary, Analyses revealed that there
were no signrficant)diﬂferences On_any of the measures
between the experimental and control groups, although'the
difference between the two'groups on the ﬁotter Locus of
Control Scale approached s1gn1f1cance (see Table 1)
summarize the const1tut1on of the groups, it can be stated
that they were not different with respect to age, education;

, : |
or: pretest measures, '

. B. Findings Related to Change in Assertiveness

1t was hypothesized that there would be no éignificant

£

‘difference in scores on the Modified Rathué Assertiveness

Schedule (MRAS) between the exper1mental and control groups

I

as a result of the former group S part1c1pat1on 1n ‘the 7&%4

NN

assertion tralnxng program, An absence of a group by time
interaction was also hypothesized. Table 2 provides the

means and standard deviations of the Modified Rathus

a
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Table 1 ‘ : -

Comparison of Means Between Groups on Age, Education, and Pretest Measures.

jre
1o

" Varigble ‘"Mean . SD. .

“Exp.  Caontrol Exp. Control
Age (mos)  205.56 206.44  18.95 21709 -0.09 0.929
Education  10.18 978 1.7  0.67 0.92  0.370
MRAS . 455 . 311 - 2421 2520 013 0.898
CSEI 68.18  68.89  21.33  15.33 -0.08  0.935
Rotter 9.64  12.22 3.47 259 -1.85-  0.081

Note. Exp. = experimental group. Mos = months.
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! analyszs of var1ance w1th rqpeated measures on -one factor
was performed and the results are presented in Table 3.
The F values in Table 3 indicate that. for the two
, groups, no evidence emxsts for the rejectxon of the

hypotheﬁxs that the observed frequencies are any greater

jﬁ than chance, or that any significant 1nteractxon;oqcurred.

Thus, hypotheses 1 and. 2 were not able to be rejected.
) - ' . i “‘.‘; ‘l L .’ (‘:‘L‘

C Findings Related to Self Esteem c | .

It was postulﬁted that ﬁhere wpuld be no s1gn1f1cant
¢ 41,

dlfference between thegﬁxperrmental and control groups; w1th

L]
"

respect to the1r scores dn fhe Coopersm1th Self Esteem‘
*Inventory (CSEI% Oty any anteract1on effect. Ta&le 4

A g
contalns the means and standqrd dGV£at10nS for the two
: i}j; é .
groups, and Table Sfprovwées 3 summary Jof the analys1s of

\ P
' [ Tt .
3 N -y » A :a L Y - S ‘ v
o, : w .

var1ance. iy ST TS o
* k "“cji“l"’l‘ oo ’ lt
For this measure bypotheses 3 and 4 were both

. "40\ d'*,,
rejected As can be seen Ln Table 5, there is a 51gn1£1cant
main effect over tlmeeasswell as an’ 1nteractlon ‘effect .
Ny A 'ﬁ
between group and tlme Essentlally, both groups were

equ1va1ent at pretestlng, but the assertlon tra1n1ng group

v

‘exhibited a greater overall level of self reported

AN

’self esteem?at posttestlng A careful examination of the
;nd1v1dua} subjeqtsArevealed that 82% of the experlmental
group increased'in their seif—reported levelrof seafresteem
o as compared w1th 33% of the control subjects.‘The rema1nder

;_elther ma1nta1ned the1r prev1ous 1eve1 or decreased Thus,.'
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. Table2.' . v

.

A}

‘Measures. . . -

T Meéns' ‘and .._Standard.:,D.e\)i.a;fi‘“c)ns, Asse»rtiVeness",Pretest and Posttgrst

[

[ o, N N .
) - a N Yoo

e N

N [N
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« B

° 3

«
.

T

" Mean

-

S .8D

’ 'Pretest Z e

A

.
\

»; 0

- Posttest

Mean” - SD

Contro) - o311

T

»

. Expie‘r;iment_a(' "4;545“, '

r

24.209

125.206 A

>
1

o
&

C1vetE 27517

| 5556  22.159%

»

" Table 3- -
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' ‘vshzh\'m'éry\ of Two-Way Analysis of Varia

R
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A : ‘
- :"\\ . . N"’g M Co o
nck on' Assertiveness Measlre.

. Source - : MS [

Coa
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P
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Table 4" S B

Means and Standard Deviations, Self-Esteem Pretest ahg Posttest Measures.

\

R

Group i Pretest A Posttest
(' , i " > - . . . “ N

‘Mean SD ‘ - Meén - SD S ,

2 ) ] - : ' ] y ) . Ty O
o - - - - —— — PR s

Experimental. ~ 68.182  21.325 76.909 . 18.338

s o . )

~ Control - 68889 .. 15.333 % .68.889 - 15.268

Table 5 M«‘* S 6‘” g, ¢

e £

. Summary of Two Way Analysns of Varlance on ~Self gém Measqre

‘Source - uMSCgf - FL 4

v - Lo
e )

CA(Group) 432490 . 7 0217 0647
B (Time) Yegesr - 4 . spis 0038
"A'XB -, 188832 '° 1 _ ' ' 5006 -~ 0038 ¢

Lo ¥
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" the aSSertlon tralnlng program appears to be effect1ve in

-

1ncreasrng thquart1c1pants self reported 1evel of - T

self esteem. .
7. v . N '?«IV’ ) ." .‘

-
F

..D. Findings Related to Logus oi'Con‘trol
v >

The hvpofhesxs that part1c1pat10n in the assertlon

RN tra1n?ng program would result 1n no d1fference in scores

o the Rotter Locus of Control Scale was also rejected The
e ”~ . .
hypothe51s of no 1nteract1on effect was retalned however.

‘Table 6‘pre5ents the'means~aﬂd

)

two grodps, and T?//eﬁ? prov1des assummar

,of varxanbe. ’ : N\ <

e It wa§~ppéV1 sly,noted at the retest scores bet een
L /“\_N,(/Q'U\J E. Y "

RO S
o -the enperlmental and control groups¢dppr\ached s;gnlflcance '

TN

o T on thls measure £ e Table 1). ThlS partlally explalns the
s1gn1f1cant ma1n ffect bet‘w'he groups that emerged Of
greater 1nterest, however 1s the 51gn1f1cant ma1n effect I
0ver t1me wh1ch occurred tp the exclus1on of an 1nteract10n

) effect. Both‘the experlmental and . control groups shlfted to

l’-ﬂf ~a more 1nternal'orlentatlon*as)a result of parEic1pat10n ingy | .f ?f

: their respectme programé‘ Nelther program appeared % be: of

: \greater worth 1h effectlng th1s change. Thus, the hypdkhes1s ;

W

"" ‘ of :no dlfference 1n scores was rejected due to the T

c L’”a,51gn1f1cant F values noted in Table 7 however, nelther R ;33,

%&F X treatmenh.was more effectlve in sh1ft1ng e subjects 1ocus e 1%

4
\y_( '

of control thus, hypothe51s 13 of no 1nteractlon was/ Co e

K

~

éfﬁgzx retazned T o f'v e
R AP ER S AN TE NP S



Table 6 . . B S

‘Means and Standard Deviations, Locug of Control Pretest and Posttest Measures.
» AN ‘ o . , . . . . ] » ' .

. . \
N .
i, .

¥

Group _ Pretest o Posttestf

_Mean . SD..- ~ Mean -~ so -

»

4

‘EXperimental- ~ 9.636 3.472 g

.

- 8091 v 883

~a

Control 12223, - 2587 11,000

e ,
7 ‘ » i ‘ - .
. ‘ ‘ ; s 4 “m o S - oy
Note. A lower score indicates a more: intetnal f-.;;‘.,' A ey
—_— 3 ., . ‘ . O lﬁ Y b
o~
\
Table 7
ro. ) @
. ) . . 4. T B L. ‘ 4
Summary of Two-Way Analysis of Variance on Locus of Contrd‘t"ﬁeasure.‘
Source MSj aof- - F , P -
I . .
. ' - ¥

-

A (Group)- - 74731 1 4412 +0.050
B (Time) 18.956. . 1 - S 1,730 S 0.012

AxB 0.263 . 1 L0407 . 0.747
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E. Ancilliary Findings

! ' pearson product momeént correlations were computed by
o R | . b
group to determine the relationships, if any, -among the pre

‘and posttest measures of assertiveness,fseifiesteem, and
locusxof control as'wellvas age'and education.‘The‘ ,
D@;:correlat1on matrix for the asfert1on tra1n1ng group is L
2 ’pt_'esen‘t*ed 1'"; frable‘S. ’ “" o . P .

%rainiﬁg sgbjects,‘the variables, of

assertlveness and . :esteem’§ere SJgnlf;cantly correlated
this may be 1nterpreted*to mean‘that gh dhcrease in the’
'tendency to be assertlve will be accompaﬂﬁ ’ﬂhy an 1ncreaseQ
in self esteem. For this group, locus pf c;htrol vas noébi Vo
s1gn1f1cantly correlated WIth assertlveness or‘self4€stee * ,
but ‘was . related to educatlon level Add1t1onally, ) | .“ v~<:>
;;self -reported assertlveness on the posttest measure was .'r\ |
\=~lsxgn1f1cantly correlated w1th educatlon level; this has o
\ "ram1f1catlons in terﬁs of deduc1ng who m1ght be most.
irecepp1ve to or affected by exposure)to ‘an assertlon :

tra1n1ng pregram. Thls W1llxbe~d1scussed further in chapter

Y° E _— : : S L

The correlat1on matrlx for the control group is

presented in Table 9. For. thls group, there was no

51gn1f1cant correlat1on between the varlables of L - .f\
: i ' , : ,

assertlzeness and self esteem, but ﬂﬁbre was between e 4
- { N -

' g;if> teem and locus of . contnpl Thls suggests that- for
B v:’? : \
group, an 1ncrease in self-esteem w111 tend to be

accompanzed by a move toward a more 1nternal locus of

‘Av a‘jo'. ./ ", " R ‘ . ‘ .
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control or vice versa. It is of 1n\e\fst to note that fo;\\wuﬁf.*

l

rnls g‘.up, age and educatxon were slgn}%aﬁﬁntly correlated S

D) P , “

. gwh;le r the assertlon tra1n1ng group, the correlation was
e
B .8 o *”‘

“.quite low,

the results p‘bsented in thls chapter. In sum py,. | S
. o el ‘3&
hypotheses 1 and 2 concern1ng asser¢1venessaecores and group

'!“
by, tlme 1nteract10n were not rejected but hpr!heseso3 and

,4, 1nVOLV1ng self esteem scores an wlnteract1on between

group meﬁbershlp and t1me of‘:lwtlng, respect1vely, vete

rejected Hypothe51s 5, iih1ch” tated that there would be no .

vy
dlfference in scores on: the locus of control measure was s ‘

also rejected but due to a lack of lnteractlon effect,

«h;‘!'& gas retalned Discussion Qof the results and o

1mplocatlons will ge presented in the followlng chapt .
B Ica.»‘ e "
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- V. Discussian #6d Implications
P’ | ‘ 3? s . * |

i

L

A Overvxew of study -« ' ;

-

' The purpose of this sgggg was to 1nvestlgate the effect

on the pregnant adolescent ot:pgrtwc1pat1on in an assertion
p Yy t ok
o trazn1ng program on self repiﬁ%g%;levels of~assert1veness

self esteem, %ha@ps q; control Nwwenty subjects completed '

\gghe Md@%f1ed Rathus Assert ne‘

'§s Schedule, the Coopersmlth

Self Esteem Inventory, as 8 Rotter's Intern%ieExternal

Locus of Control ScaLe Eiéwgﬁ'of the twenty, the
experlmenta} group, ere ahhpived i a ten se551on assertlon

tra1n1ng program._Thz&pemé;n1ng -fiine comprlsed the control

b
. grQup,. afid compldﬁjd ueSMCIar1f1catlon exérC1ses also for
) i
ten se551ons. The" §x§i§ ) stt;st results were analyzed

ystatlstlcally us1h§ ‘a wo way‘Z alys»s of Nar1ance ‘with
e,

va'

h
. repeated measures.on one.fagzor° sif Hypotheses were tested
¢ e -,. -
This chapter w1lP begin wlth‘a d1scu351on of the outcomes of"
. W s \ R .
’ tne study, and will ‘cénclude wzth a presentatxon of the

. I
'

'11m1tatlons, and the 1mpl;catlons of this study. . ’
z("
B. Discussion'of-Resﬁlts
| . The . results of the present study prOV1de some ev1dence
of the effect;veness of assert1on tra1n1ng procedures w1th N
pregnant‘adolescents.‘Cons;stent‘wlth prevxous research
fNorem, l978e Young,'Rimm; &‘Kennedy, 1973), the.analysis of
variance on the data from the present study d1d not reveal
ist;txst1cal sxgnxfxcpnce on the assertxveness measure at

{ »

[P . . . [
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. posttesting. There are two possible explanations for this.‘-

The.number of SUb]eCtS in eamh group was qu1te a b1t lower

than that which is pnkfenred for statlsthal analysxs.'

“‘. .‘l .

kddltronally, the var1ab1b1ty W1th1n each group was qu1te‘ .
h1gh.:The probability of a Type I1 e;;or (concludzng that an ‘
ilntei‘atrentxon is 1neffect1ve whe@ it is in fact effective)
1%§reases w1th a small subject-pool an atyp1cal group, and
- 1e® than perfectly rel:able 1nstruments (Posavac & Carey,
1985).vThus,,it is plau51ble that random variation had a- -
"irole in.producing an.inEignﬁﬁicant resglt, possibly being a
.-Type ‘11 error. ‘ | - T e

Secondly, 1t is p0551b1e that the full. iffects of
"assertlon training are not entlrely apparent at posttestldg
Studies completed by Reece & wllborn (1980) and Stake, .
bevllle, & Pennell (1983) found m1n1mal to no change betweeén

¢

Vpre and post measures of self—report assertlveness measures.

.
.

However, after a three month de;gy, follow-up posttest1ng
]

revealed 51gn1£19ant increases. in levels. of asser®iveness.

Waksman'(1984a) found significant differences on an | ,/Q e

‘l

"assertlveness measure at posttestlné’, an&' noted that after a
sevefi-week follow—up perlod, some of the‘subjects scores.
.\i.ncreas;c?rﬁlflcaotly from their posttest level. It 1s o g
possib” that the posttest/follow up measures are revealxng
. ani attltudxnal laq‘ w1th1n the subJects, that as, that y
behav1or changes may ‘oceur before one recognzzes those
changes’and is able to report them. Thus, optxmally, a
delayed»posttest1ngesessxon should be employed as with time,

~ , ) q R , .

.
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gihh the subject will‘have'incorpora&cd their new skillé'}nto

A

'their behavioral repertoire, will have had greater
\ . L' .

L ‘, . ‘ v ¥ N
opportunities to practice' them, and will conceivably have

’

begun to feel the pe)sonal beneflts of 1ts use. The present

9&::: did not 1ncorporate a delayed posttest 1nto its design
'as was felt that many of the subjects would be dlfflcult o

¥ ! -
RS tdelocate after a numbcm of monﬁhs had nhssed -
s A#51milar proposltlon could\be made for the varlables
.,ﬁ of self-esteer®and locus of control In the present study,

Saxd
) ) ”

wﬁ; | subjectsvln the assert10n~tra1n1pg group 51gn1f1cantly .
A 1ncreased their levelidf self+esteen as compared with =~
., & sgbjects ing ‘the control cond1tlon Both groups expi?ienced a

@ 51m1lar shift in locus of oontrol to'a more 1nterna1
orlentatzon, with neither group. be1ng szgn1f1cant1y greater :
than “the other. In’f??ms of the assertion tra1n1ng group, it. |«
is plaus:bl( that fhe changes resultederom the subjects AN —

'; learning and” pract1c1ng«alternat1ves to their usual K
. r:;;ohses for i erpersonal problem 51tuatxons. By observ1ng

/,__,,,/6ﬁaﬂgract1c1ng these alternat1ves, they perhaps realized the'

‘extent of the1r %ncrea51ng sense of control in.interpersonal

\

S1tuat1ons as well as a d1fference in the' mode of

;nteract1onsgw1th‘51gn1£1cant others. Trls m1ght have ﬁed_to

'

more p051t1ve self- appralsals of competencb and control It

\
is probable that assert1on training sets in mot1on p051t1ve

»

'changes in self-esteem~and a greater sense of peraonal

™
a

control over consequences vhich cont1nue after traxnxng, and

may xncrease v:th xxme " These are two areas that the )
R I



o “”2"‘. 83

‘ M . } .

,literature identified as deficient,in the population of
pregnant adolescents' both var1ables were linked with

1nappropr1ate co1tal act1vzty, unprotected 1ntercourse and

subsequent pregnanc1es.
It was noted in chapter IV that the control group-also -

f,experieﬁoedva shift in locus of control orientation that g

'paralleﬁed that of thevasgzrtion training grouﬁﬂ This is
similar to the f1nd1ngs that Norem (1978) reported in h1s
T study of the effects of participation in an assert1on
| tra1n1ng ‘program with grade 12 studen:s Nordﬁ"also utzlxzed ‘ \

« . . values clar1f1cat1on exerc1ses in his control condxtion, and

[N P

found that both groups shifted to a more internal locus of '

g «uwﬁ‘Kpbntrol orientation ‘This is likely a function of the <
_ . _

‘process Ehat 1s invplved with the values clarxf1catxon

a roack\ t r ires that th n vxdu ls loo bo thin '
e PP equire a e i d1 a k tQ/#T , B
themselves at ;heur ﬁflues, ch01ces that they make, and —

the1r dec1!1on -making} process as well.as how their thoughts,

values, and attltudes dlffer from the1r peers and -the group
’ ‘j leaders. ‘*\ L IR '

» C. Conclus1oms R T voros .
fou

Qhe results ofxthe presbnt study provlde-ev1dence of

X

the 1mmed1ate effectzveness of a short terﬁ assert1ona}
tra1n1ng program w1th pregnant adoles:ents. ftr;;smpqsslble (
to s1gn1£1cant1y 1mprove pregnant adolescents scores ot 2

el -esteem measure and a locus of control measure thrOUgh 3

Qfxve—veekﬁ ten sesalon program. A trend toward greater



.

‘essert1venese was also ev;dent. Over and abdve the )

paper-and penc11 asservlveness measure, it was apparent to
the writer from observat1ons of and 1nteractlons with- the

subjects that the spec1f1c objectives of the assertion

training program vere met, (seeJAppendzx A). Thus, regaré%eﬁE/f

W
*

of whether or not ‘the aubgects will choose to.behave or

commun1cate assert1vely in the future, they at least . have -

the~choxce to 1nteract a;sertlvely as the skxlls have been

<«

g
learned and at least partiiily 1ncorporated into the1r ‘
behav1orq} repert01re.. ‘ ‘ﬂ . ‘ ' '

MIt can be concluded that the assertion traxnxng prqgram

~

is effect1ve in deve{gplng feellngs of 1ncreased self esgeem

>end assert1on, as wefl as foster1ng the pregnant

adolescent g be11ef in her own capab111t1es in dealxng

effectxvely w1th both 51tua&?Ihal 1nteract1ons and intimate

'-relatxonsh1ps. Ba51cally, the assertlon tra1n1ng program had

-

effect in modlfylng three central aspects of

adequate socNal funct1on1ng which are typlcally con31dered
to b@ deilgﬁipt 1n the pregnant adolescent What the - N

long‘term etfects of thls program wzll be is beyond the
: PR :

- Ak

v_*or 1mprove upon.the galnssthat they o

\

, Onal ad]ugtment behav1or vfthln 1nt1mate relatlonshlps

perhaps the1r future famlly planning. , ol

e
o

tudy gﬁt is antzclpaﬁedaﬁng, should uyyiﬁ‘

«



“ the unplanned pregnancy is but one of a*series of llfe s

e

Fa

M-/

‘ adolescents uho ut%llze Woodsxderﬁome,s*;acllltlesegre

",

is meant that many or all of the adole5cents who enter

' / 4 ‘ 8 5’
v . S . :.‘;.Iu:“ ) ‘
S J‘\e " ’ o — °
D. L1m1tat1dns of the Study . o NEEE L}
! Although the f1nd1ngs of the preSent study replxcate e

those'of stud1es Rth nonpregnant adole3cents (Norem, 1978- )
- Waksman, 1984a), ;nte:pretat1ons or general1zatxons should

be made with caution due to some limitations 1nherentv1n‘the c
present study. The Sample size was small, and the group was
chosen as a matter of conven1ence rather than be1ng
representat1ve of the popnlatlon of: pregnant adolescents or

a random sample of the same. As such, general1z tions to the
total populat1on of pregnant adolescents cannothe made “The
group at WOOdSlde Home tends to be 2 mult1p1e droblem subset|
of the total populat1on of pregnant adolescenté ‘by this, it

WOodS1de Homie have hag-rrumerous. past and~‘ngo1ng

difficulties 1nc; ; g‘broken homes phx_zcal and/or sexugl
ébuse,‘drpg and>alcohol abuse school fa11ure, runn1ng afay,

‘truancy, and.prom1scu1ty to name a few. For mgny of th'

probltﬂs. Accordrng to. Chr1s Penney, Dzrector df WO s1de

Home (pemsonal commun1cat1oﬁ January 20 1986) ~1f/one

R

looks at a rangi from no pr%?lems‘a;) A'end'(for * }’

',.7

example an adolescent,wﬁo~ggts pr gnant due to B fa1lure oﬂ

the{h1rth contr ]'otxonal/tamzlxal problems) to

an aaoroséent who exper1ehces multxple pnoblems in all areas’
(personal soc1al famxlxal) at the lovwer~ end,ethe q;oup of

/1
generally from the bottom twenty—f;ve percentl kddxtxonally._

1
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~the group utlllzed for the present study were not stnat1§1ed

in terms of demographlc varlables' a-d1sproportxonate number

were nattves of low-income famllles, and from broken or * -
"dysfunctlonal homes. Thus, €he flndlngs are of ngcessrty (
) restrlcted to the group studled, add _might . not Be valig for
".other ethnic or 1nzome level ‘groups... _" o Y
The lack of a. follow up evaﬂuatlon mlght be c1ted as a RN
:l1m1tat10n of thlS study. The reason for th1§ omxssxon is’
chat SQ% of the subjects were from rural areas,. and 35% - RO
:re51ded in places other than the parental ‘home. As such, it
was ant1c1pated that a follow up posttestlng se551on mlght
.only include. 20 to\40% of the subjects. Thﬁs, the dec1s1on
"was made.not to 1ncorporate th1s 1nto the des1gn of the.
present study.
imp11cat1ons for Future: Research
. Although the 11m1t1ng faotors noted in the preced1ng
sect1on should be con51dered in mak1ng generalxzat1ons
applicable to the, total populatlon of pregnant adolescentsy

the study s results have 1mportant 1mp11cat10ns for all

agenc1es prov1d1ng support/1nterventlon for pregnant.’

~

’adolescents as well as general prevent1on prlor to'f |
!pregnancy, perhaps at- the level of the school It has been
erepeatedly noted in the llterature that a lack of o
lassertlveness, poor communlcatlon skllls, low self esteem,,'
1and an _external locus of control are s1gn1f1cant factors in

.

the psychologlcal and soc1al adjustment of the pregnant

LY
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/
adolescent,\and that these factors arE‘Strongry assoc1ated
N 4 ,
with- unwanted or 1nappropr1ate sexual act1v1ty, Lneffectlve
\ -
contracept1ve ‘use, and poor communication” w1th elr sexual
!

partner, parents, and profess1onals. It would appear tha%'ip
assertxon training- program would be a very pract1calo
structured; 1nexpensr\\\\and effect1ve method for 1ncrea51ng

.'w.

the'adole5cents' assertlv acommunlcatlon skxlls,"enhanc1ng o

their self esteem,'and developxi .2 sense of Qersonal
' 4

control and respon51b111ty for the1r actaons and outcomes.

¥

To the extent that the instruments utrluzed in the present

;

study mggsure assertlveness, self- esteem and locus of

.

- Y o
control such effects as .those mentﬁoned ab?ZE/EEEE/tha%nean

- = /,"» . . \ R RS

~The reSults of theqpresent,study prov1ded a number of

in thls study
‘suggestaons for future research or 1mplementatlon of ‘7
”assertlon tra1n1ng programs wlth pregnant adolescents.'
First, the effect of group slze could be fxamlned It would
appear that a small T group 51ze, perhaps of six to
Aadolescents would be more effgctlve than a larger numbfgo AS'
‘\was prev1ously noted, the adolescents at w°ods1de Home:.

ﬁtyp1cally have mult1pfe problems 1n all areas, as such they

1p1txa1;y appeared to be very defenslve,andbd;strustful, and-‘

dia not:begin to ﬁeei a sense of group-membership or

- co esiveness untnl a number of sessions had passed, When

: IS
¥%woqk1ng in: small groups, -though, they tended to be more’ open

and active. mhe questlon for future research 1s, is thlS a

l

‘chat acterrstlc of multi- problem pregnant adolescents, all

/,
»
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pregnant adolescents: or adolescents in general? -

K Secondly, future research should allow provisions for a
{delayed posttestlng sessxon, as, well as long term follow up
of -the’ subjects. The purpose of . th1s would be to assess the
*malntenance of change on the measu}es as well as’ future

\

adjustment (for example,,ln relatlonshlps, and whether thereg«

a

were subsequent pregnanc1es) Although the suggestlon was )
-made that some of the effects of assertion tra1n1ng mxght be;

to delay subsequent pregnanc1esoas well as to ma1nta1n more
'pequltable,.openx and honest relatlonshlps, it is -
acknowledged that there are many add1t10nal uncontrolled

factors Wthh mlght supersede the changes that occurred as a

o

' result of-the assertlon training program, and lead to rap1d
’ N

;repeat pregnanc1es. R ' ,'v

The th1td sugg st1on for future research is to '
1mplement an: assert1on tra1n1ng program w1th a less
‘problemat1C|group of pregnant adolescents, preferably those

whose pregnancy is not assoc1ated w1th a pattern of

'?\f\\ 51gn1f1cant psychologlcal or fam111al d1sturbance. It is

valid for more affluent group of pregnant adolescent5°‘b

/

\

’ conversely, the changes mlght be' much greater. It was noted
in- chapter v that thére was a 51gn1f1cant pos;ttxe

,”correlat1on between educatlon level, and 1ncrease in

fself reported assertlveness at posttestlng Th1s suggests

'that “the adolescents who benef1t more from assertlon

vtra1n1ng are those in h1gher grade levels. Perhaps these

'

’
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o adolescent5¢have a. strongenu uture orlentatlon and are ablé
‘>to see the long term benef1 of the assert1ve\::§als over -
and above the here and nou. It is also posslble that they

were better able to understand and incorporate the |

| .
ph1losophy hghlnd assert1on tra1n1ng, as. vell as the 1deas, .,

1]

\concepts ~and mater1al Whlch was presented Further research,
f is needed to\ident1fy whxch characterlst1cs of pregnant

~1dolescents lend them to be more receptxve to and'benef1t1ng<
ﬁrom assertron tra;nlng. .° R ’ "‘g'»";" N

L4
C

The last suggestlon for. future research involves one of
the 1nstruments whlch was ut1llzed for the pre- and "
_posttestlng measures., The Mod1f1ed Rathu Assert1veness
'Schedule purportedly has a. readab111ty 1dve1 in the low

vugrade seven range' yet ' many -of- the subzécts in the grade 9
:to 11 range had d1f£1cult1es w1th some of thex1tems as well_-

as the response mode. Perhaps the MRAS could be re- modlfled

to eliminate difficult or confus1ng word1ng, and could ‘ o

L

'1ncorporate a much sxmpler response format w1th clearer

_dlscrlmxnatlons between res onse ch01ces as well as a f .
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The assertipn training program which was run at

o wooaside Home consisted of ten one-hour sessi ns which were

held twlce weekly for f1Ve consecut1ve veeks, ach Session

had a spec1f1c "theme an& the format of the se551ons
1ncluded a mixture of 1nformatxon giving (lect re), group

d1scuss1on modelzng,-and role- play1ng Th1s comb1nat1on
[+ 25N

tended to keep all group members !nvolved and requlred each

member to focus on her own behavior in concrete rather than

T

/abatract,terms.*The content of the programcreflectei'the°
: requirements%outlined by a number of authors for the optgﬂél

;assertion traihing program,rand also was in accordanoe with
”& ‘the principles for eth{bal.pract{ce of assertive behavior
training * | T
In teachlng the responslble use of assertive behaving
“.and respondlng, emphas1s ist placed upon the recognltlon that
- . assertion is quite different than ?ggre551ono and that the
rights of others are as 1mportant €s the rights of the

if.‘assertxng person.

b R -

A . .
;ﬁ,f’ The content of the se551ons, or the themes, can be -

:}5*~broad1y placed into’ four categorles. Sess1ons 1 to. 5
involved the express1on of positive feellngs as well,as/some_
basic communication %kills.'Session 6 and 7 involved stating °

or affirming one's position, point of.view, or rights when

kd' .

the s1tuatxon or context is approprlate to do so. Session 8
1nvolved the most problemat1c area for most 1ndlv1duals -
: P

.
express1ng unpleasant or negatlve feellngs about a person to

lthat person. This is a very important area as it is felt
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that the ability to expresé negativevfeeiings assertively

' decreaseswthe‘likeliheod of Strongrunfavorable reactions

¥

from others. Session 9 involved an examinetion of

A

aSsertiveness'as it related to preghant aéoiescents;'the
focus was on relationships and sexuality. Session 10

involved an integration of the material presented es-well as

a closure to the group. P

The specific ob1ect1ves of the program were'

1. For the participants to develop better verbal and
nonverbal communication skills; -

2. For ‘the participants to be able to discriminate between
nonassert1ve, aggre551ve, and assert1ve behav1or-

‘ .

3.. For the participants to become aware of their rights in
a variety of interpersonal situations relevant to
adolescents, and also to be sensitive to the rights and

feelings of others; ceS
TP -

“

4§j for the\partieipants to develop aseertive behavibrs‘
through modeiing, betavior{rehearsai, ‘\'
instructione/coaching, and - performance teedback, and for
them to be agle to emit assertive responses

approprlately in sxtuatlons ‘external to those that they

'will practice within the QYOUP;

LT e
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5. For tne participants to be able to express their
thoughts end’feelings in a direct, honest way;

6. Fqr the partic1pants to Teel both better about !
themselves and in greater control of their behavior,
‘which ostensibly might lead to an .improvement in’ their

personal relationships.

Following is a more detailed breakdown of the‘indiuidual
sessions. R -
Session 1: An introduction to the group; what will be

done in the -group and how (emphasis on ac‘t.:'avepi

« oo

“participation); development of group norms for* behavior &nd

?eﬂpeggetions. The. participants introduced themselves, and

greeted'others;'Examined”direct versus indirect
communication, and different waystpeople éet what they want.
Compietedian_exercise in giviné and receiving compliments.

| Session 2: Breakdown of nonassertive, assertive, and
aggressive hehavior: definitions and examples of each;
role-plays of situatiohs with various responses; |
discrimination test. (examples) to assure that the
participants understood the difference between the: three.

Se581on 3: Focus on nonverbal components of

communication including eye contact, body posture, facial

. expre551on, hand movements, latency qf response, loudness,

affect, distance, and fluency of spoken words. Used modeling

to demonstrate assertive use. of each Had the parficipants

! »



' complete a "listening"’exercise. |
Session'4° The focus of this session was on initiating v

‘and ma1ntaln1ng social conversat1ons. Add1t1ona11y,.a video
was shown on communzcatlon skxlls and assert1veness. A

‘"bragg1ng exerc1se waSadone to get the part1c1pants to

focus upon and talk about poszt1ve aspects of themselves.

the group considered the express1on of posxt1ve feelﬁ”’

(liking, loving, affection).

v Session 6: During this session, consideration was given

to standing up for one's legitimate rights; “Every,woman‘s

Bill of Rights" was,presenttd and discussed, A'Qisualization-

exercise‘Was‘used,for the participants to imagine and feel
”the‘difference between.havingﬂa-basic,right, and being in a

\ ' : C oy
- situat oQ\where that right was taken away. Albert Ellis'

thoughts, on 1rrat19nal bellefs were presented ‘as some

possible - "blocks to act1ng assert1ve1y.

' ession Z:rExpressing personal opinions was discussed i .
durino the beginning of this session.tThe participants then
completed self awareness exerc1ses focusing upon needs,
wants, shoulds, and "have to" versus choose to The
participants al%o developed constellations of their
relationships witn significant others in terms of importance:
da,of the relationship, status, and distance. |

" ‘session 8: The expression of negatfve feelings was the

)

focus of this se551on° particularily, the express1on of .
. R PN
2
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justified annoyance and displeasure, and the expression of .

 justified anger. Great care was ‘taken to insuerhhat the

partic1pants understood the potentlal problems whéﬁn/could
" occur, as well as an acknowledgement of the approriateness

of the s1tuat10nal context in which this mlght occur. .

\

Session 9 Durlng this 'session, the part1c1pants
_ reexamined the relat1onsh1p conStellatzons from‘Sess1on 7,
part;cularlly with respect to dominance in relatxonsh1ps,

and their typ1cal mode of response w1th the various

‘.

imdividuals (assertive, aggrlessive, nonassertive) Discussed
power and control in relat1onsh1ps, the meanlng of "no in
society and in 1nt1mate relationships; dnfflcultles

expressing love and commitment; and the lack of dlscu551on\

of needs, wants, and basics such as blrth control -

-

Session 10: Wrap-up of the program; any further,

- \v

3 —

R personal role- plays or personal situations were dealt with,
. and an 1ntegrat1on of all of the materxal presented - , N\
occurred. Posttest1ng on the three measures was completed at

“ the end of this session. ‘ ' - ¢k



