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Abatrnet .
i »

w-\ ) .'____;, » /

The purpog@ oi/this atudy Yaa ‘to look further into the verbal

: behavior of mothers as they interacted withvtheir preschool children,
specifically four year olds, beyond what Brady (1969) had done for . |
his doctoral thesis S - : S :' -

A phenomenological approach-was taken entailing an inductive

method to the study of the mother 8 verbal behavior Questions were

the: major portion of the mother s verbalizations and were looked at

1n terms of the functions they served in processing information 4Ehe o
questions were used successfully in differentiating the most control—

linmg from the 1east controlling:mothersf_ Three different kinds of.

'questions were.identified: Imposing Questions, Searching Questions
and-Echo Questions. Imposing Questions were seen as offering least
'freedom for the child to choose from alternative behaviors, and as

H}indicating al 1ow level of distancing ability (Werner and Kaplan, 1967

1 e

P- 42) by :he mother. Searching questions were seen.as offering some

- \
A'freedom for the child to- choose from alternatives, and as indicating

IS

an 1ntermediate level of distancing ability by the’ mother. Echo
, questions were seen as offering the greaﬂgfsz;eedom for’ the. child to
y choose from alternatives, and as indicating a high lgvel f distancingh

_ability by the mother. No relationship was found between the types of

f:'questions used by the mothers and the measures of cognitive deve10p—

fment of the child used in this study. A fairly clear relationship was."
. found between types of questions used by mothers and number and dura—'

tion‘of mutual glances between mother and,child.;

o,

5%.
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_ INTRODUCTION TO THE PROBLEM S s

es..the emergence of a ba'dincuvdmn ‘
favard &novwing. ... i

erner and Kaplan,,K 1963, p. 11) p S . ®

~
(’\

o /w1 would like to bglieve it ponutble for
us to plant the seeds of logtc in early .
chfldhood in ways which foster the interplay
of creative imagination and logicnl rensoning
throughout the course of life:

(Fowler, 1968, p. 36) °

. i : ) AN
The part played by language or verbal ‘behavior in the basic

~

* “
need to ﬁnow and the development of persons with such logico-

~ =]
creative styles as mentioned by ngler (1968) is an intriguing yet
: N o3

-
-~ -

albeit ﬁn important questi&h-
Verbal behavior occurs mainly within a socialxcontext. This
may seem %o indicate that thé environment plays the major role in
verbal behavior. Ddes heredity then have little or no effect on
verbal behavior? Overton (1973, p- 79) referg to this nature-nuture
question as one to whith there are alternative cogmeptions as:

o

(a) decomposable into additive components
versus

o™ (b) non—decoaposable due to strong interactions
-across the course of developnent

s .

. Each is based on a world view that 1is inconpatible with the
R

other,- the first being a uechanistiq,wqfld view and the latter an
. [ i e

K

brganismic‘world view. ?2?,thisvfé330n the question cannot be dﬁgided >
on--an le;rical approach but needs be decided on a rational basis.

For the purposes of this paper, the Yational choice would be the

N\
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tutcracttvo ccncoptiou ‘of the nptura-nutqt. thltton.“tnn or.nnt:ntqo

vorld view. @ L 0 0 s, ‘. .
“ e v 0

v.rbnl bchnvior 1- onn of the lac:or- 1nvolvod in this 1ntct-

action afid plays sn aporna: p.n h etm mme of the cnu'

"

power of rnooning (Turner, p 136). ° it does s0Cas it uoﬁnu and

parcel of r.ha parental control the chil& i- w:yo-od to. Hou npoct,-

r1

fically, the focus vtll bc on thgL pn't u:orml control 1.n‘ku;o

seemg to plny in t!\o cogni:iva dcvclop-tnt of’ the. chlldm

.
o [y .
. a . a, . 3
° c B

Hypo thclcs o, ° o a . 2 .

il

o .0 ] [+]
Thc foregoing conotdqn: iong lud to the (omlation of the

<
v

folloving hyyothcnel. ) ‘ s v e

-}
° I

o

Hypothesis 1: me mlur’t of méterpal coptrol u.ed here will
L ] < to

oigntficantlz dxt’fet&’ntiuo :ho -otheh 1-poting ;uater

maternal cantrol from the loghqu -ploy‘ng le-ler lntemel

b : . . S Y]
control. ° °, Smoe

° [ ¢ 9 [4

Hygothesia II»’ I-pocinsg quelt‘;ona (In 8 Q 8) vill ai;nifi-'

cantly differentute the uocheu inposdng grutgr u:eml

o° . “49 ]

control from the -others mloying 1easer nCeml contrpl.

o

D . . 9-« Q':

Hypothesis QIII' .Segrching queationl (S 3 Q's) N1l not @igni-

ficantly diff‘trentiate :he. -o&her? i-poboiag greatercmdternal
TS J a 00
control from thé mothers employing ‘lesser’ mtermic,controol.
o ™ -] 3 c B 4 o 3

- < 1
Hypothesis IV: Echd que:tionu ¢E's Q's) will aégni‘ficantly
3 . = 9 < 7

(-] . <o
differentifte the nothera Jmposing ﬁreﬁter maternal control ¢

from the -oﬁh&rs enploying lesseu paternal control, E‘SQQ'I

o““hm

-2 o < i ’ o . 3 N o
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7will'he differentially,riTe. negatively, corrzlated:with

maternal control. S ]_
o S T ' ;
o §

 Hypothesis V: Ihsllearnin% style”énd achieVement‘of thehdhild

”Wlll be differentially correlated’ with maternal control. ‘,"
>

(i) Response latency will be negatively correlated

Ve

with-maternal control.
. (ii).?Errors:will’be poeitively cotfelated with o
maternal céntrol. " ” | . 4
_(iii)_ Achievenené will'be negatiyely chrela}enu;ith

k]
’

maternal control.

'rls" Hzpothesis‘vl: Visual behavior wil bennegatively cofrelated

with materndl -control.

eflnitions and Abbrev1ations

14

The follow1ng definitions are those as given in Brady's

@

.r(l969) the31s. _

»Visual behaVlQLtunltS (VBU) .. These variables 1ncluded three'l
i o
’ kinds of visual. beHgv1 dr; mutual glancés, child-mother glances and,

<

fmother*child glances\ \

¢ . Mutual glance (MG).' A'mutual glance occurred=when there was
a directoeye— o—-eye contact between mother and child.

Child—mother glance”(CM) " This glance occprféa when the child

looked{;é the face of.the mother withopt the mother reciprocating»
at the 'sange tﬁme& ) C " ‘h, - '

MOther—child glance (MC). - This.occurred when the mother glanced.

T

% . . T, R : ) —
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ass

toward the face of the chlld w1thout the child reciprocating at the
’

same time.

'-Learqghg stjle. 'Forvthe;odrposes of Brady's (l969)'study,,the
'learn;hghstylekof the chiid Qaslindieated by response latehcy and .
huﬁhet of;errors to‘Brady;s4test of learni;g:styie (see Appendix’c,
pp: 72, 73, o ( o |

Response Latenqy (RL) Thls was the time 'seconds taken

from the presentatioﬁ of a stlmulus ) the 1n1t1al _response of the
B f! - »

.childt e A

A /o . o . K

Errors (q}. Errors were. the number of incorrect choices made..

‘Achievement. This was reflected in the sorting (objective

sort) of blécks on the basis of color‘ shape and' size and the verb- .
allzed comprehen51on of the sort (subJectlve sort) ‘

ObJectlve Sort (OS) This sort was the completed separatioﬁ.of

! /

AL TN

the blocks on the basis of three categorles of color,/shape and size

’

v Subjectlve Sort (8S). This was the‘verbalization of the
, SR , e

s ‘ :
/reasoning behind making each of three categories,of sort.

The follow1ng deflnltlons and abbrev1at10ns are those Wthh

: were adopted for this study ' _ B . g

Maternal contrbl : Maternal control was operatlonalized as

the dlfference between the percentages of Im's g's and E's g's
Warmth. VWarmth was -assumed to be refle%ted ;n the smallest
differences between the percentages of Im's Q‘s and E's Q's. : : g,

Maternal cdntrol language; Maternal‘éonttol language was

assumed,to'be'composed of questions refleeting different amounts of



e

_maternal control. . - = ‘ ,fL

Imposing'duestions (Im's Q's). Im's Q's were questions which

seemed to impose information on the child .and were felt to indicete

the greatest amount of materﬁal control.

Searching guestions (S's Qfs) S'S'Q'S seemed to' seek, obtain

(* or offer 1nformation "and seemed to 1ndicate less maternal control

'than the Im's s g' ‘ " e Ly

'

Echo qpestions (E's Q's). E's-g's seemed to.reflecﬂ informa-

gtion so that the receiver would recheck his own prior statement. .
S :
i

Such'questions seemed to involve the least amount of maternal
control.

Instruction questions (In's Q's). In's Q's.are related to the

’

instructions that were given to the mother: before.she entered into
the experiﬁental situation (for'instructions given to the mother;
see Appendix B).

'Limitations of " the Study

(l) The study was limited to the 1nvest1gatlon of twenty-six
middle soc1o-econom1c_class mothers: and their fout year old ‘child--
ren. | | -

- (2)  The study'was limited to an investigation of-certain

verbal behav1ors employed by the mother in 1nteracting with her
child within an experimental situation. K

a

o (3) The study was. limited to examlning correlations between

o

events and so does not attempt to indlcate casual occurrences.
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(4) The study was limited to ir'\vevst'igé‘t‘;ing“th‘e'_ verbal
behavior of the mother only. e R
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-_Maternal Control

Y\ . CHAPTER 11

-

'REVIEW OF LITERATURE -

.Lw/x\ _ ) .to see beings coming out in their s

_ » being without fetching them out R S
N (Welch, 1973, Preface xvii) o . \\:_-

)

A review of the literature is presented in which two charac—‘-
'teristlcs of the mother-child relationship will be outlined.
|

: Initially, the}material on the-regulatory‘system employed by the

mother or matetnal control, will be\pr:{;aced 'Thi"s will be .
* J o . .
followed by some 1nformat10n on the maternal control language.\-

‘Flnally,the approach 'to be utilized in thlS study will be presented,

- As indicated previously, the interactional conception of'

the nature-nuture question was the rational choice for this paper.

»
~

Such 1nteraction plays an - 1mportant role in the dev Opmen of.the

a N

personality characteristics of the child one being the" developmen"

.

) of cognitive ab111ty The interaction is especially important in

vthe development of the preschool Chlld most of whose waking hours

are Spent in 1nteract10n w1qh the. mother (Kagan, 1964 Levin and

o Fleischmann 1968 Schaefer,'l959 Schmidt 1973). Brady

' (1969) hypothe51zed that it was what the mother does, in her atti—:

tudes and in her language Wthh might hold clues to, the cognitive

>~
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f development of the child. What~the parents‘do‘rather thanVMMatftheyh‘h-

‘(Dave, 1963 Wolf 1964)

are is held ‘to be central ‘to the: setting of the home environment .

o Maternal control was felt to be one: dimension 4n" the attitude

of the mother Maternal control encompae?es the kinds and amount of

_the mother s behavior{that attempts to. E:ntrol the-behavior of her

; child Rebhun (1967) indicated that there is a relationship between ;
~\

thn.(FiJlgnbaum and Jackson, 1967; Rokeach 1960) Maternal control as

.
dogmatism and maternal control Dogmatism, on the other hand qwas

<demonstrated to have a relationship with the cognitive process

a result could be relevant o, cognitive development. Hess and»

-Shipman (1968 p. 93) put it in these words,d“"'

. J....the growth of cognitive prgcesses conducive
" to.success in formal educational settings ‘1s
"fostered in family control systems which offer a
- wlwide range of alternatives of - action and. thought,
e and it is constricted by systems of control which
£ offer predetermined solutions and few alternatives
’vfor consideration and choice..¢ S . o
. : . -1

The “‘home . environment which offers and permits many alternativesp

of action and thought facilitates cognitive gréwth, Those home

milieus which restrict the alternatives of action and thought impede

jthedgrowth of the cognitive processes in the child The question of

,alternatives is an. 1mportant one to which there will be fairly con—'

S stant reference in the development of this thesis.' Getzels and

Jackson (1962) report that children with high intelligence.butrwith -

low creativity have parents who tend to eXert more. control over their o

‘ children than parents of children with low 1ntelligence but with high

o



:results ‘once it is attached to ‘the threat of coercion. In the

creativity. These 1atter children tend ‘to be mgre lgdic and more

.flexible. Starr (1965) found that there was a r 1ationsth between

the authoritarianism of the parent and'the autho tarianism of the :

skills, one -of which wag problem solving (Fillenbaum nd Jackson,

: ’ -

oL 1967; - Rokeach, 1960, and Klein, 1966). Others (Frenk 1—Brunswick,

1948 Blum, 1954 and Starr, 1965) found that materna control

tended to restrict cognitive functioning and such attitudes were

h promoted by the children Wahba s (1971) study Tonfirms the -,

'dysfunctional effects of coerc1ve power . "Coercive power creates

f-inevitable social conflict and reward power produces negative

~

school env1ronment, Allen (l957) discovered that authoritarian

*.teachers were: leSS likely to maintain a stable, productive and

harmonious atmosphere, whereas the non—authoritarian teachers did

4

'In a- sociological analysis of parental authoritarianism, Kohn . (1959)
_reported that, as a result of the discipline the lower class ‘child-.
V'ren encountered they tended to look for external control of their
'behavior whereas the mi&d\e class children - tended to develop ‘intern-

_alized control over their behavior Bernstein (1961) and Hess and

Shipman (1965 1966) came up with similar findings.' Consider the

following statements of Hess and Shipman (1968 P. 103)

Ve

-



The cognitive environment of the culturally-
disadvantaged child 1s one. 1in which behavior
1s controlled by imperatives rather than by -
attention to the {ndividual ch racturisnics
of a specific sttuation, and o;e‘in which
" behavior is ngither mediated by verbal cues. ¢
which offer opportunities for. u&ing language )
as a tool for labelling, ordering ‘and manipu-
lating stimuli in the’ environmentw nor |
“mediated by teaching mt relates events to
one another and the present to the future...
This environment produces a child who relates
to authority rather than to rationale, who
may often be compliant but is. not reflective
in his behavior, and for whom the consequernces
. . of an act ‘are largely considered in terms of
» immediate’ punishment or reward| rather than .
* future effects .and long range - goals. If this
general picture is valid it would seem that
the goal of early’ education is to promote the . - oo
‘ development of strategies or structures for -
" dealing with information, rather than merely
transmitting a supply of- concepts 1nformation,'
~and mental skills.

ernal Control Langgage
T~

‘As this- paper will be concerned in the main with the language
of maternal control there will be & short resume of the verbal = . .
»aspects of maternal control as it has been dealE w1th in a number of
.rstudies (Brady, 1969 Levine, 1974' Hess and Shipman; 1965, 1966;_ '
Greenglass, 1971 Berﬁiteln,-l973 Tar1; 1971) JItris'to‘be»noted
that the non—verbal aspetts ‘are lmportant too, but as the 1n1tia1
1mpetus for this paper was torextend that part of Brady s- study on
‘the verbal aspects of the maternal regulatory systemﬂklt will be

fleft to other stud1es to cover .the non—verbal features of maternal

.(Hore 1968 Brady, 1969 Darrah 1971 Lev1ne, 1974)

Brady (1969) employed a word count approach (Loban 1963
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Hunt, 155} Hore, 1968) in the study of matef%al control. His '

1

. . . V4 . ’
results indicated that with greater maternal controd, there was less

Qerbalization,by ‘the child. When maternal control was minimized,
S . ‘ N ;
'there was a tendency for the child to verbalize as much as the

#

. .mother. This ch{ld'also obtained a higher.respogze_latency and
‘fewer errors, Brgdj's (1969) two ﬁéasurés of cognitive achievement.

Levine (1974), 1in investigating the péssibilities of iﬁter—

irelationships between different ghapneis of communication, ‘found
: » o ‘ w o .
‘three verbal maternal control styles. In the first, termed environ-

ﬁehtal'control,,the mothers influenced their' children mainly,

’

through the use of statements and suggestions. This style was
efficacious'in_promotihg positive consequences in both paréqt—child ‘
{nteraction and child devel¢pment.’ ~For’ the second stylé, he coined

.

the terms attention contrbl; wherein the mother employed many quest*"kf\J&K

E

‘ions and‘élicitors; An'elicitbr, éccording to Levine, was an utter-—

ance 'with questioning intonation indicating a previous questibn'wésw

net.answered" (1974, p. 47 footnote). There might be.two separate

+

processes involved here. Mothers using. questions would have greater
- : o N . . .

control ‘than mothers using elicit ré._ Person control was/ the)third

haternai';ontrol'étyle-eiucidated.
'thﬁ‘"ordgr of'the'aéf" within Fhis style .'He ein wés the.g
amouﬁt of'matérnal controi éxéftgd with muéﬁi
unesé»:esuiting;‘ This was a pictﬁre
facﬁor delineated by ﬁess”andﬁShipméﬁ\ilgﬁé;\pL‘ézzj The tug-of-war /

R . . : i

factor described a.situation wherein a non—attendiné\ghild was~pittéd
. : . R VA

L . | TN




) \ ~ )
against an increasingly impellant mother. Levinre (1974) indicates

that the environmental control style was most able to promote posi™
tive consequenceg‘if both parent~child interaction and child
development. . R

' Hess and Shipman (1968) defined three types oﬂ'maternal

»

ontrol, ;he first of which was’ the imperative—normative. Here, the

appealsrare to the social norms, what is thought’and felt to be

right and proper and, to the power and authority of the person or

persons laying down the rules. Alternatives of action, to consider, .

to compare, to evaluate or choose do not exist. Thinking is not
required, nor is amy complex 1inguistic communication.
In the second type of matetnal control the personal;subject-

» - =g
1ve, it is not wholly an auchoritarian approach for the demands and

norms are qualified by consideration of the motivations, intentions,
and subjective states of the: child Such a regulatory approach
entails a somewhat more specific.and complex form of language; while
at the same tlme, 1ndicating to the child the importance of salient
aspects within his‘particular life-spacer In other words, thete is
some respect shown for the.dignityiof'the child?and'there isvsome—"

what more freedom granted to the child than there was in the’

_perative normative approach

' Thirdly, in the cogA;tive—rational, the manner of control is

mainly an appeal to rationality. There is a con51deration for the

results of a sequence of events, for the long term end result, the

'”advantages to be garnered from it and for the principle which encom—'

v

12
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-

p;sses thé reasons underlying a request or rule. Suéh exﬁlanations
are more'involved than imperative appeals, calling for more complex
\\linguistic\processes, more cbgﬁitive activity and for more attention
\3!1 th?l part of the child. Choice is offered betwixt a number of
-ai;ernatives which could flow from different immediate implementa-
cig?s. ) ' | |
\ This approach offers ways of considering future consequences
and wéys of symbolically manipulating his world. _ Many more alterna-
tives are open for the child to pursue. How the child would behave'
ié more or less léft to his discretion. Such is the approach that

is desérihed in Navarra's little gem'(l955) in which "Little Bpots"

is Offered\many explanations for his numerous questions in a way'

.\which‘pays homage to his being a person in his.oﬁn fight._

)

In.a later study;‘Hess and Shipman (1968, p. 101) found "tﬁat
the tendency to use imperativ; étatementé is nggat;Vely relatea to
. the childus'éognigive,performancé.for both the;ﬁotal group and within
the three working class groups.“ The working class group tended fo
use more imperatives §haﬁ the middle élasé group. The authors indi-
cate t@at Ehe greater the‘maﬁernal coptrél via such imperative state-
_ments, éhé greatgf’the 1imitatibné‘sétvupon the potentiél éognitive~

deveiopment of the child.

* 1

_ Greenglass (1971) -analyzed assertions of maternal authority
(maternal control) in a cress—cultural study involying mothers of
two ethnic groups, Italian and Canadian. She hypothesized that

utterances could be classified under the assumption that there are

13
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four functions of language. These functions are:

v

(1) to convey information
(2) to please (evaluations)
{3) to move others to action (deminds) ;o
[‘} ' (4) to defend oneself (justifications) (p. 686). .
Italian m,Oth"'-w“e found to be using more demarnds, direct impera-
tives, requeats.for oéientation, te;uests for information of
evaluation and communicated less with their childten: ‘Such seem to
bé characteristics embodied in a mother exercising a good deal of
maternal control. Canadian mothers on the other hand, employed
more requests for jus#tfications, more just{f}pétions bLsed'on
normative appeals than concrete appeals. Coné}ete appeals call on
lower iévels of>abscraction whilst normative appeals involve higher
fEQels df’abétraction. Less maternal control appears to Se the way
of the Canédién moghers. It was a descriptive study which did not
question whether maternal control had any effECt'onn thg cognitive
development of the child.> | ‘
| One major research worker in this area of inquiry is Basil
Bernstein. In his investigations of the interrelgtionships bétween
social structﬁres, language and contrdl of behavior (1962‘5, 1970 a), ..
he deiineates two linguistic codes associated with two éppro;ches to’
maternal control»(twolmodes_of-coﬂzrol). Restricted codes which are
. > o
‘sté;eotyped, condensed, of 1m§licit meaning, all of which tend té
limit the‘range andAdetail of ;ny 1nformation inQolved;'is»associ—
- ated with ihé imperative mode 6f control.' This mode of cpnérol seéms
tq leave lit%le»room forfghe child to choose among alternative'forms

' ' : f
of behavior, whether verbal or ﬂ%h—verbalJ The child can only rebel,



1%

withdraw or accept. Sucli verbal codes and_-odou of control are
characteristic mainly, of the politically suppressed or oy “'lower’
soclo-economic levels.' 6 The gecond type of llngulntlé code, the
elaborated, is more p/rociu. more dif ferentiated, moxe specific to
thatb situa‘tion._ person or topic, more explicit in meaning so that
there is a wider more complex range of thought which in turn, mskes
the diffcrentiatioA between cognitive and oretic éontent‘poanible.
The elaborated code is associated with both the imperative mode of
control and modés of appeals. Modes oﬁkappeala are categorized as
positional appeals or personal appeals, Positional appeals refer
the child's behavior to norfts related to status, Suchlappehls are
said to be communalized. Per;onal appeals conaldﬁy tﬁe intention
and disposition of the child. Such.an.appeal is individualized.

An approach encompassing both.restrictéa andbelaborateé codes which
employ-;oth imperative aﬁd appeal modes of control is characteristic
of the '"""middle' socio-economic claés;"

Bernstein's research‘(196l,'1965) indicates that maternal con-
trol based on the 1mper$t1ve‘mode via the restricted code is more
detrimental to the cognitive emotional devglopment of the child tﬁan
maﬁernal control empiofing the two modes of appeals via thé
#» restricted and ;1aborated codes.

In a reiated study to uaternal control and materna1 céntrol
language, ppﬂpaternal child-rearing practices and ifs relationship

with‘achievement mqtivation, Tari (1971, p. 39) found that:
‘ >t
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. i . ' T 0
s even the developmentally highest 1avel, (of 3

father'a child rearing practiées), independ-
. enés granting hehaVvior, suffered when paiced 0 .

/) . wvith dimensions or variables of Control or '

Communicvation (insertions mine).

“ . R © . )

It seems communication may Rave bees employed a great desl of the
J Q ,

time as a control mechanism. Control, of any kind, it would appear

restricts the chfld's attempt to explore and to gain co-pctcncod

a

0n ' “ u . o

a9

I o e
The foregoing“llterature‘on maternal control and daternal °

&

from {(fch endeavors.

control language has highlighted the importance of each in the cog-
- nitive development of the child. The greatest amount o(’na;e;nal
control, partly by way of lapguage, appears to restrict the cbgnl—

tive development of the child. The least amount of maternal control

]

" o Y
_appears to abet and eﬁcourage the cognitive development of the child.

14
i

In the revie; of the literature on maternal control 1an§uage,

o except for‘Cfeenglass (1971) none had consgﬁeréd t;e functional use

’ »of ianguageoin matetgalccont;dl. éreenglasﬁ's stué; might have been
more aaequa;e igishe had not; as she herself notes, overlooked the
educational ba®&ground of the motﬁer;; Bernsteig‘(l973, Introduction
p- 8 himself regréts "that my own@ork until recently was ;nsuf?ic-
iently d:veloped,,wis insufficiently explicit, to<taﬁe‘fu1i°advantgge

.of Hallidgy's researches'. Halliday (1%?0 af 1920 b) feels larguage i“

"is as it is"‘as a result of 'the uses to which it is p

stein, 1973, p. 145). 1Im order to describe the structure of the

»

‘language, we iust needs consider its use. Hallid3y has looked mora

Jeeply into the functiong} use of language- than we feel it is,
. ]

— . v
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| o

=nedéssér§ for the'purpbses 6f;this'pape;; 1t“i; ﬁérﬁ;Aof the
"regulatory fuﬁcfion";‘the'"dq éva tell yé&’fun&tipn" (Bernstein,
1973, p. 350), théﬁ ﬁhe'languaée‘of‘maéérnal?cdntrOIIQill bé;. 
gxamined és ig reflects some dimensions of the mothér's personality.
Also, thefe wili be%an attgmpﬁ‘Fd‘emplq§'aniipdu8Ei§e épﬁroach to !
‘the aﬁalysig of the availabie détaLi Sﬁcﬁ is thé,genefal intent of

this study.,



CHAPTER-IIT

'
'

' X N . . . : -
RATIONALE FOR METHODOLOGLCAL. CONSIDERATIONS
AND METHODOLOGY' ‘

The aim of teachlngf ..is....to lead the-
learner to ask significant questions.... ‘
'Schmidt,’ 1973, Preface xvii. R e

RATIONALE
An idductive approach seemed to be 1mperat1ve when an’ 1nvest1—
I .

gation. into the phenomenological aspectS/of the chlld—mother proto—

cols revealed that it seemed to be. the only way an analysis could be-

carried outh¥ Thls may have been inevitable in the sensé .that there

were no operatlonal direct1ves available for such an 1nvestigat1cn.
The original dntent was to look at the affectlye aspects of

:maternal ccntroldlanguage‘by way of the intonational_patterns.v

Couldvthe intonational pattern shperimposed upon the grammatical

" : . : v - ' . .‘ ". tn , "
structure indicate affect?. Lieberman (1967, p. 2) SuggeSts that it
may.‘ Stoekwell (1960 b) has gone so far as to wrlte generatlve

,,f%

eerammar,rul§§,for suprasegmentals. Reservatlons have been expressed

4

\\L’/) by Lleberman (1967 P- 126) when he suggests that even trained ling—

”

uists cannot agree on some aspects of 1ntonat10nal patterns. One

-promlnent aspect of 1nt0nat10na1 patterns 1s the" rlse or fall at the ‘
end of the sentence,_often 1nd1cat1ng a question had been produced.
On a cgrsory%examination of the protocols, question%«were found to

be the major form of maternal langnage. 'Was it possible to use a

question as a basic unit of investigation? _With'the.emergence of

18 R -



 this query the em?hasis OF the orlginal intent has now been shifted
_from a consideration o£1the .affective to a consideration of the cog—'
nitive aspects ‘of the child—mother relationshlpf
A duestioh is one kind of'sentence. Pike (1967 P 145) notes
'that}‘ | |
Llnguistlcs.in:théApast three decades made

~its most striking progress by dealing w1th
units no larger than 'sentences. .

B, Y

Bloomfleld -(1933 a, p. 170) states that. reaéhtsentence is an
'1ndependent llngu1st1c form, not included by virtue: of any grammatl—
cal construction in any larget llngulstlc form . Isolatablllty 1s‘ .
spec1f1cally é characterlstlc of the. sentence. Cﬁomsky.(l957-é,-p. ’ e
13) notes that | -

From now on, I w1ll con51der a language to
be a set (f1n1te or infinite) of sentences.’ .

A sentence then may be considered as the most general feature
of the structural description, structure-being,”a name for the

effective pattern of gelatidnships"'(Whyte,;19§4, PP- 27,:28).

Questions then, are part of a structur?]_—dgs—ct-ﬂytrtsrrwhi’t,iﬁl—rnay—bwe——~———-~

7]

.

-epplo§ed as basic units-éf‘invsstigdtiQn.'
"On initiél-éxamiﬁation QE a prdtqcolg there were qgestions: S

("true qﬁsstionsf) which;seemed to be°requesting an answer, -or which

seemed tp‘aSk for coﬁfirmation,lboth 6f which were g£ven;-questioﬁs:

to thth_a motor expressive response was»gives; questiops'to!which

no.resﬁonsetwas giﬁeﬁ but wﬁich‘ﬁad beenvuttsred]with the intent to .

elicit a response; questions which were. not finished or completed



‘but-Wh;ch_Were insended.to clarify“the situation;'ano, finally,"
.questions»("psnedoeqoestionsh).which.here uttered with no regard rorn
ns;er'or for‘the child. How could these questions be categorized7“
It seemed as 1f Bloomfield's (1933) approach to the study of language .r
(in this case, maternal control language) was. the only ansver. Hisp
approach was' the structural approach
In looking for other structural,approaches, Owen Thomasfs
(1965,:pp.'l]7—l78)‘careggrfaation of questions Qaslfonnd.o_He-listedb;
/.

seven different kinds (of questions. His last one whs termed the

"echo question” (E'S'Q).’;It-was'a question with rising in%onatibn
at the>ena.f o, g eé?"
- "The boy wasJSleeping/under the t* Such- questions seemed

to ask the rece1ver to review hlS whole statement or 'recheck-his~
whole state oﬁ-readlness or orientatlon. In other words, he (the
recelver) was being asked to recheck hls own formulatlons or. 1nfor—>

matlons; ,Information here was being reflected. The processing of,

information could be con31dered as one. of the functlons of the echo

i

question" (E s_g) Turner (1n, Bernsteln, 1973, p. 146) notes that°
It is important to ‘stress that Halliday ‘ .
argues that most sentences: express a . o o
combination of functions. ‘Mpreover the _ L
- functions are expressed simultaneously. e

- Here it is to be noted' there ‘has been a shift a veering from
. Q .
-~ an eaphasis on' the structural aspects, the overt or observable gram—

matical form to an emphasis on the covert aspects of that grammati—

cal form. With such a shift, relationships not only withln 1anguage’nj

\’\ " ° . Lt o b N - .. -
j _ B R T =,



S aspects could be investigated. This could be done in terms oﬁ,i,/*~"'"
o n terds of

% . ' :
3but relationships with other aspects of the mother—child relation— ‘

ships were: n0w possible.: It would seem as if relationships of _ e

»language with the psychological, sociological or even spiritual
#

° . it f e

‘function, that is, of the use .to which questions could be put.

If thej echo question -can be considered in its relatlon to _

maternal control-}then it would seem there is very little maternal
»control being exerted. The child is given the opportunity to con-~

51der as many, aspects or. alternatives to - the Question as he would
“likes. He is offered the freedom to do so. If maternal control were"

\to be considered as being on a continuum, with the least amount of
. L)

e

‘fmaternal control.being exerted the.~echo question (E S gp, on one '

end of the continuum,,then, on the opposite end of the continuum‘ ’
. .B ’ . Lo .
-‘where the greatest amount of maternal control was ‘to be applied what'

',kind of uestion might be found’v In our 1nit1al analysis of a

protodbl we had noted the pseudo quest&ons which were posed wiéb
| : i
“out any regard for an’ answer or any regard for the child. This_vas

“an .autocentric form of language (Schachtel 1959, P- 8377 ;It may -

be noted in p3331ng, that the interval between the utterance of'the:'
pseudo question and the follow1ng verbalization by the motherrisl,p

“often minimal so that there is no opportunity for the ‘child to. L

_ re5pond verbally or non—verbally. The following is one example;of‘ix

,pseudo‘questions with an aside: e

o -

LN



4 ' ' Do 'you think they are running after the . - B
- S gingerbread ‘man?  (aside. - "Take your hand N -
' : ‘out of your mouth!") "Are they going for -
supper .or ‘are  they going to look for berries - -
. or are they going to look for the gingerbread
" man-or are they just going for ‘a walk or are
1they going to school° :

'"Pseudo questions" seem’ to entail ‘a great anount of maternal control' o
If such questions could be considered from the v1ewpoint of informa—“
,tion processing then here‘ we:could say there is an inposition of
R 1nformation. There are no- possiBle alternatives the child could )
’take for he is not given an 0pportunity to consider the questions,s
let alone have the time to COnsider alternatives.d He can4;'.y rebell
.-withdraw ‘or accept. Such questions could be and W111 $0 be tagged d_
. as "impOSing questions (Im 5 Q__) “So far there has emerged a.
L,and Im's: EL__ ‘:'ﬁ:"':.

A Further analysis indlcated that t'bre might be a third cate—‘

d1chotomy, two klnds of qUestions, E E's

AN

gory of questlons. There were questions Wthh were put 1ntsuch a ‘

- way as to appear to’ seek obtain or offer information. These

.l

questions seemed to highllght salient aspects of the child s.iife_

‘ace———Aiternatives‘fo consider were offered though they were,'
limited. Information was not reflected nor was it wholly imposed.»'

It was partially 1mposed in the sense the child was directed to

" a

'f certain aspects Withln his environment., Such queStions are .as
. follows.," ’

. "Who has ¢ne'of these?" - S
, "What's the baby- doing7"“
o "What about these?"
"~ . "How does 1t work”"



These questions werelreminiscent of'the."true questions" we hadlmet
' fv_vin :our” initial analysis of a protocol Theée appears to be a
.'Qsearching for information. These questions heretofore will be

referred'to as, se%rching questions (S 8 g )

In terms of- maternal control consideration may be given to

Im In's Q as seeming to exert the greatest amount " of materndl control
*i]}by imposing 1nformation on the child No alternative actions were

'ﬁ . o ‘possible ~The S's Q s seemed to ihvolve some maternal control by

Voot

hoffering.or searching for“salient JSpectsvof the‘child's life space.

.'Some alternative actions were possible but were” limited. Flnally
. . A : :
the E s 9 s, with little maternal control being inVOIVed, reflected

the information ~given by the child Such an approach left all

\ipossible or alternativei£0rms.of‘action open for»the child. With o ;QU. .ﬁ?
asuch'a?categorization'of'questions*asﬁa base,.it7w§:1ddseem maternal

B control\and its effect on the cognitive developmen ofithelchildi
could,be assessed The kind and number of questions which emergefinl_

. / 3 R e
the interaction of the mother with her child might help in advancing ' ’

ltmaternal control 1anguage and the cognitive development of the child.

" The . methodélogy of one. such undertaking“will be presented A des-'
. G

_cription of. the sample, experimental procedures, instruments used,-‘

the verbal wariables chosen and the statistical analysis will follovgv

_METHODOLOGY

The Sampf&
The 1967 City -of - Edmonton census data was used by Brady/(l969)

\



"

[N

to fixate an area representative of middlé socio ec0nomic status,

Thirty—two dyads from thiS/area were obtained in order to solicit =

e

their co—operation in the experﬂment. Brady outlined the following

da a in Table I which indicates the representativeness of the -

samp_e according to criteria as se out by Hore (1968) and Blishen'

‘ (1958) . SR P AR
S T TABLEA
EREE TR Dgscgipnvr‘s&uézéenomc DATA
ses o b 0 Means L sa
(Blishen Index) = ' Range:. - ¢ 43 to 75
-,'gombined Average Number  of Yeare B Mean;r» e T 11.5-
Education for Mother and Father = ‘Range:'- e 8 to 18

' Combined4Incoﬁe'6f_ﬁother'and‘Father : Under $5, OOO\X o
P _— - SR per annum L\. N!2

N .. :
) ';’Between $5,00Q ‘
.and $10,000 . .. = :
. -per"arinum S0 UNL2L
C PRUEHEEp. % R : B
. : s 'uver —$165 UUU T .
[ v ' pér annum- C N7
.
I
,\
F -«




Brady s (1969, p. 37) summary of the data fOllOws
Socio—economic data indicated the sample-
was upper—middle class. Hore's (1968) .
sample of high SES and low SES had average
Blishen Indexes:of 71.15 and 45.94 respect-
ively. This sample had an average'Blishen
Index of 54 which fell between Hore's.
sample§ The other two indexes of socio-=
economic status positioned themselves™
“similarly in relation to Hore's sample S
. (1968, p. 25-26). The number of people. =
" earning over $10,000 per annum and the mean

Blishen Index of. 54 for the present sample °

indicated that the socio—economic status

was upper-middle class.‘ .
The children; ranging in age'fromafour years to fpur,years and
. ‘eleven months, hadtnot'had'anz kindergarten experience. The seven- |

teen boys and fifteen girls were ofinormal intelligence._ Their

‘normal intelligence was indicated by their results on the Van

Alstyne‘Picture Vocabulary Test which has a correlation of 0.71 with

the Stanford—Binet for this age leVel " To ensure that bhe‘mothers'

were not below average in verbal ability, the vocabulary section ‘of
the Wechsler Adult Intelligence Scale was administered. All the sub-

\
'Jects met the - foregoing conditions.

25

E*perimental Procedure.

Videotape recordings ot the interaction’between.thirty—two_
‘mother—child dyads in ‘a structured situation,'were-produced by the
‘Audio-Visual Media Department of the University of Alberta in
co-operation with Brady (1969) An initial play period where the
'Chlld was allowed to manipulate a number of toys ‘on the table set

o

the stage for the interplay between the mother and child The t0ys
1

were left on the table for the rest of the time in order to create a



.situation wherein the mother would have to control the dypamics of

- the situation After the play period the mother was tp teach her
.'child how to separate blocks on the basis first,.of color, next, of
shape, and finally, of size. When this was. completed the-mother was
given three Children ApperCeption Test cards, each of which was to
have a'story made up by the mother working in conjunctionﬂwith her
child., When the story telling mas completed- the mother and'child‘ -
’were taken to separate cubicles where, the mother answered the. PARI
’and a small questionnaire regarding socio-economic backgxound. é?he

» o 7\,’

child was given Brady 8 Test of Learning Style

Fod

7The Verbal Variables e

A phenomenological approach to, the analysis of the data,

: helped .to highlight the importance o}%duestions by the mother which

- seemed to, emerge from the interaction with her child. The questions_:
wvere categorized on the basis of hom>they.seemed_to be functioning,

hOW‘they'seemed'to be used,"amd/or how they .seemed to'process infor-

‘mation. Three different approaches to processing information were

26

described herein, onppagesv27-31r Echo questions (E s Q ), search-
ing questions-(S's Q's)'and imposing questions (Im's Q' s) Were'

'placed on a continuum of low to high maternal control E's Q's

o encompassing low- maternal control S s Q's intermedlate maternal

cbntrol and Im's Q's ;high>maternal control,

Assessment of the Verbal Variables

The audio tapes and thelr scripts were analyzed in conjunction,

.The number of the three kinds of questions by the mother were counted. ©



- It was felt that such a numerical count of ' the three types of
'questions would be a way of operationalizing the amount of control

‘the mother used.’

Assessment of Maternal Control

Schaefer and Bell (1958) had devised a test, the Parent Atti-

tude Research Instrument (PARI). of Maternal Control. The PARI is a

bidimensional attitude scale describing maternal social—emotional

behavior on the two dimensions of autonomy control and love-hostil—'
ity. One hundred and fifteen -of the most reliable items out of a

large pool'of items»(internal consistency ranged from .34 to .77,

: \ : : : .
Brady, 1969 P. 41) were chosen, then arranged into twenty-three sub-

scales T A first factor, 'approval'of maternal control of the child",
‘were loaded with sixteen of the sub-ecales; 'Such‘was the aoproech

utilized by Brady (1969) in his assessment of maternal control.

P

For the purﬁgses of this thesis, as mentioned beforehand a

frequency count of the three types of questions (Im s Qﬁs, S's g s

E's . Q's ) was made in order to Operationalize the amount of control

27

the mother employed, 1t was assumed that’the difference between the

total of Im's Q's and the total of E's Q's would help to differen-

tiate two groups of mothers, one, exercising low control, the other,

high cOntrol\and_give us a measure of maternal-control;

Assessmént of Objective and Subjective Sort

'Ine assessment of "obJective sort" (0S) entailed the child's
ability to '"'sort" twelve Vygotsky blocks\a&cording to color, Shepe‘

™ t



\ . . .
and size, OS was the number of blocks correctly sorted according 4
first,. color, second, shépe and finally, size.-

The assessment of "subjective sort" (SS) was more difficult to

. , . ‘
determine as it was arf estimation of the child's ability to verbal-
ize his reasons for making the kind of sort he did. Such verbaliza-
tions were rated on.-a concrete to abstract continuum.':§§_gnd'g§'

were considered as measures of cognitive achievement.

Assessment of Learning Style .

The assessment of learning style consisted of twenty test

\

;cérds. On each card that the child was shown, there was a standard
.design below which wé:é several similar designs, only one of which

wés an exact replica of the standard. The time taken to make the.

-

initial selection and the number of. errors made were considered as a

~

. S .
measure of reflectiveness.

" Statistical Analysis C , . .

~
~

The‘dgfference between the percentages of Im'é\g'g and the

_E's Q's for each mother was used as a measure of maternal control.

N

The motﬁérs'were ranked 1q’order according to this criteria of ”
materﬁal control. The median was used as ;“meaﬁs to divide the
twenty—six mbthers into t&o groups. _Oﬁly twentyQSIximothefs'Gefe
qualifieduas t&o mothers (#l.and #7) had no toy section §n their
tapes or trapsériﬁts;»one k#G) was inéomplefe; sqorés;féf response
latency dnd errors were not recorded for two*chil&;en (#15 and #19).

The distribution of the frequencies of the three kindg of questions

AN



on apother mother (#32) wire such as to be potentially categorized
' quantitatively- as a ncén controlling mother when theoretically it
was potentially qualified to be a less controlling mother (froquonj
cies of Im's Q's - 6, bf}_’_g 's <~ 22). Such bcini the case, it was
assumed it was not possible to cntegoi‘!‘uthia mother on the basis
of our present criteria. 'This cagse was left out of the statistical
anal&sis. ' ‘ ,
The difference between the means of tﬁ‘:two groups of mothers
were tested by the Studéﬁtfs 't' test of significance (Ferguson,
1971, p. 141). Once this was done, 't' tests of sigpificance were
ru# on the three kinds of questions Im's Q's, S's Q's and E's Q's.

The h;;otheses relating to the three kinds of questions were

tested using Spearman's Coefficient ot Rank Correlationm.

Results

Reliability
Reliability of the three kinds of questions indicated satis-
factory inter-rater reliability on t\esa protocols.
Im's Q's = 0.8
s's Q's - =1.0
E's Q's = 0.95 B )

Reliabilities were calculated usiﬁg‘the-Spearman Coefficient of Rank

" Correlation (P).
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Hypotheses " ’ 0
ypothenes : N _ 2 ©
. 9 . a
Hypathesis | " ~ ) '

The measure of maternal control asud here will signi

e

cantly different{ate the mothers tnpoJﬁng greater maternal

control from the mothers employing ledser maternal control.

O o

TABLE 1I o

2]

't' TEST OF SIGNIFICANCE OF THE DIFFERENCE BETWEEN TWO o
GROUPS OF EIGHT MOTHERS USING DIFFERENT AMOUNTS °
OF MATERNAL CONTROL FROM THE TWO ENDS OF
A DISTRIBUTION OF MATERNAL CONTROL

- v
A o

<

[+
. o
Group A (Greater Maternal Control)
- (N=8)

Group B (Lesser Maternal Control) 14.59%*%* .
a

(N=8) s o

Q -0

***Significant- Beyond the .00) Level of Confidence

< , i 1)
o : .
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AO( & .
. G
. ~ ’ﬁ"‘\\. .
W TABLE 11T o e /
\ ' .

"t' TEST Q§ SICNIFICAﬁCE.OF THE DIFFERENCE BETWEEN TWO
GROUPS OF THIRTEEN MOTHERS USING DIFFERENT AMOUNTS
S OF MATERNAL CONTROL '

PRSI &.A | o .. .

Group ‘A (Greater Maternal Control)

(N=13) -

Group B (Lesser'Materhal'Cgﬁtrol)-7.86*** .
(N=13) ‘

***Significagtdgeyond'Ehex.QOI Level;of‘Canidénce'

' The results obtained'were'highly siénificant.

Hypo;hésis I was  confirmed.

31
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. Hypothesis II

Imposing questions (Im's'g'é) will significantly

'différentiape'the mothers'imposing greater maternal control.

9 f}dm'the mothers‘eﬁploying_leése: maternal control.

TABLE IV

't' TEST OF SIGNIFICANCE OF THE-DIFFERENCE BETWEEN TWO
GROUPS OF THIRTEEN MOTHERS;USINGfDIFFERENT'AMOUNTS
OF MATERNAL CONTROL (Imposing Questioens ~ Im's Q's)

»

- 5 o : Gfoup A (Greater Aﬁ:o‘un.tb'of' ié_ Q's)
R ‘ . . L - (.N=l3) : o
" 'Group B (Lesser Amount'of.lgﬁg_gl§) 2.975%%
(8-13) . = =

-

**Significant Almost at :01 Level of Confidence = 2.977

Hypothesis II was confirmed.’’ The correlation of maternal

control with Imposiqéfﬂuestions,was significant.



Q

Hypothesis IIL
Searching questions (S'sﬂggg) will'not signf%icahtly

) R

dlfferentlate the" mothers imp051ng greater maternal control

from the mothers employlng lessér maternal control.
: .o

TABLE'V

X

1't‘ TEST OF SIGNIFICANCE OF THE DIFFERENCE BETWEEN TWO.

GROUPS OF THIRTEEN MOTHERS USING DIFFERENT AMOUNTS = ' °
,OF'MATERNAL CONTROL (Searching Questlons - S's Q's)

Graup A (GreaterfAmount,QfeS's Q's)
L o(N=13)

Group B (Lesser Anmount of s' s Q' 2 -2 23*
' (N-lS)G

*Signifieant etf.05~Leve1 of Confidence 9 » , ' -0
‘;\ " The result was significant. Hypothesis II1 was not®

. . . . © .
confirmed. o . » m -



*‘7R) " Hypotheésis .o,

Etho'queStioﬁs (E's‘Q'é)_wili;significaﬁtly,differen;f

ing leéser'materﬁal'controi. E's Q's will"

. negatively, correlated with maternal

control. L Co N ° /

TABLE VI g -

‘t' TEST OF SIGNIFICANCE OF THE DIFFERENCE gﬁTWEEN WO

Y7

GROUPS OF TﬁIRTEEN MOTHERS USING DIFFERENT’AMOUNTS B B
OF MATERNAL.CQNTROL (Echo QuestiQns —‘E s Q' 3) ‘

; : . I
.o . L . i

Group A (Grdgter Amount of E! E's Q s)
o . (N=13)

Group B (Lesser Amount of E' E's 9 ) -4 47***_ : -
(N=13) . , I U

***Significant'Beyogd:.001‘Level of Confidence .

Hypothesis IV was coﬁfirmed."The results‘were‘signiff-‘

P cant and were - differentlally correlated w1th maternal qontrol.

Results were in the predlcted direction.
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_ XEothesis \'

The learning style and achievement of the child w1ll be -

o

differentially correlated with maternal control

L TN

(1) . Response lateacy will .be negatlvely correlated -

4

o . -
' ‘with' maternal cdntrol

(i) Errors w1ll be pOSitively correlated with maternal

. e

i control
(iii) Achlevement w1ll be negatlvely correlated with

N maternal contrdl.

TABLE VII’

CORRELATIONS OF MATERNAL CONTROL WITH THE LEARNING
STYLE AND ACHIEVEMENT OF "THE. CHILD

Learning Style S o . lAchievement
N=26) 7 L (n=26)
’ A Ca T
RL o E . . 0S. . S
~0.268 . . . 0.088 . * © o 0.30 0

The results were not 51gn1ficant. HypotheSis V was" not
conflrmed The correlation of mapernal control with response
latency (RL) went in the predicted direction but objective

‘sdrt (Q§);d1d not.
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" : A

Hypothesis VI o

H7 Visual behavior will be neﬁatively correlated with maternal

: control.¢~.»“:" ‘ .t,é; L e
e ’TABLE.VILI

CORRELATIONS OF MATERNAL CONTROL WITH ek . ~('
: VISUAL BEHAVIOR VARIABLES ’ '

‘Mutual Glances Mbther—Child _ Child-Mother
A (N-25) _ _'(N:zs) L o (N=25)
Number of VBU.. ’.—0 586** L ‘;0;98-- o =0.204
puration of VBU -0.434%x . =0.447x 1 -0.281

Lk Significant at 05 Level of Confidence
A**Significant Beyond Ol Level ‘of Confldence

q‘("'

(N=25 as there were no results on one mother #11,.f6r_the‘visual:i

’ behavior variables) = e

All the results were in the predicted direction. The'correlaf
tion of maternal control with the number of mother—child glances
. were not signlficant The correlations of ‘maternal control with the

numbers andtduration of child—mother glances approach significance
L) : 5
The correlations of maternal control with- the number, duration of

° . 5

mutual glances and’ duratlon of the‘mother—child glances vere ‘signi-

ficant. ‘Generally, Hypothe31s Vi was: conflrmed

Q



' CHAPTER IV
~ DISCUSSION, IMPLICATIONS AND A CONCLUDINCISTATEMENrii
L edeens one issue of prime interest’ for . .’ e
o study; the different characteristics '
comprising adequate symbolic formulation o
i o . . ‘'undeT varying degrees of interpersonal S i T
Ao e oo distance. P
' e (Werner and Kaplan, 1963, p 49) R s S

» Overview

!y“ CR ) - o ; . B B s

l;mA~ A{deseriptive.rejieyxof what we§-attempte& will be followed'byiA
certain seleeted ‘data taken‘frOm tne'protocols-ofeboth'the greateriand;
‘ lesser maternal control group of mothers. »lhere will'Be an”attemptf.
'l'to discuss the findings in relation to Werner and Kaplan s foregoing
; suggestion.. Some implications flowing from the results found will
ilbe followed by a concluding statement A general view of the- kind of

iwperson we might like to see deve10ped in our culture will comprise
the'conclusion.f . I ‘ '”"j‘

- Voo o ‘

: DISCUSSION S e

.l The basic 1ntention was ‘to attempt to investigate further the
B Verbalaaspects of.ﬁrady 3.(1969) doctoralmthesis.' Brady‘(p._l7)~states”
e Ty B S S P
that: . - - .-}I * . e . . L . :
.;;...Maternal language itself appears’
_ . important. How the 1anguage meshes with.:
R . ‘ the control dimension is less apparent
' ' kbut equally in need of investigation

This investigation was an attempt to make some inroads in this

e N R, ’ R

.direction. . _v“ o -' A S T

On the basis of a phenomenological examination of the protocols

and»theuinductive proeess-involvedﬂ_it was_felt that a deductionAcould

37
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-Jbe made;',It:was deduced that thevlanguage of maternalvcontrol was

open to .a functional interpretation. Halliday (in, Bernstein, 1973

‘145) feels that "in order to explain the structure of language
we need to consider its use";v Halliday (in, Bernstein, 1973, p. 353)

[

'has delineated seven initiq‘ functions of language amongst which one

AN
b

_ ofv@he primary;ones 1s the}regulatory function, controlling the

, language withinfthe[protocols was categorized into three=kinds‘of

e

questions, each category being related to .the amount of maternal

©-38 .

/ TSR e . . A A R
- behavior of others, the 'do as I tell you' function. 'Maternal control

control‘involved. AfnumeriCal count of the‘three different categories;

of questions 'was made to operationalize the procedure 80 that a f

' statisticsl check could be carried out. Statistical results vindi—'

'cated,the viability of such a functional approach to maternal

control.

'The'f0110wing excerpt'from a'representative protocol of the

‘group of mothers employing greater control may reflect the flavour

of the control that was present M = ~mother, C = child)

M.» I don't think so. I think they are doing
something else that little children do at

. school Aots of times when they're outside
having recess, eh? What's that?: (S s SL)

- Hmm? .
C. Yeah. B o :
M." They're running, aren't they" (Im's Ql)
C. -Yeah. -
M. _So they're hav1ng a race and who's winning7'

(S s Q). Yea, can- you give him.a ndme’
(s QM R
C. Don't want to.... L o
.M., Oh, you want to give him a little boy's
. - mname, wouldn't you? (Im's Q) .
*C.’ 0.K. hmmmm..,.......ummmm, ummmm . George.,



M. -George, 0.K. So George is winning the
whole race, isn't he?. (Im s SL) '
Yeah. -

g V‘t is evident here is the paucity of the child's verbal.iz-v
ions.

Of more importance, is the directiveness and the imposition

‘of information placed upon the child The mother directs the line

1

of thought when she 1ndicates that what "little children do at .

‘school" is that "They re running, aren' t they?". When she answers’

her own' question as to who s winning with another question without

~39

‘waiting for a reply from her child, she again is directing the . line ="

'of~thought. Her reply is "Yeah - can’ you give him a name’" The child
| : e

V the opportunity to choose from different alternative answers that
could' arise to the questionsr The mother is imposing information
when she asks "They‘re running, aren t'they°"' ‘ » ‘{

In contrast, the following is an excerpt frbm a representative

protocol of the group of mothers employing little control.

C.:'How do they get the gun startedﬂ e -

" M. Oh, I don't know, how do you get. it
‘ started? (E's Q')
" C. You push this" thing back.dn to press’
the button down and it makes a loud
noise...;.Hey, Mommy , ithis one's
--.° . 'broke, isn't it? \, ‘
M. Its .broke? - (E's Q") ﬁ
' C Yeah look how (the rfst was unintelligible)

In reiterating the child's question of ”How do they get the gun,

'started", the mother relnforces the-child's involvement by asking

o

" "how do‘z 1 get it started " The child is given the Oppprtunity to

structure the situation as he sees it The mother's queStion

-~ . .
' ; - . B ! . -

» . ‘is not given the freedom to express his own ideas, nor is he given‘_"



.

- releases ‘whatever information or‘ideasvthe-child‘may have and she

'eagerly.presente his ideas. The child isiinvolved}'
Nq‘brra (1955 p-. 29) described such a sequence thusly: ‘ >

'.....the child seemed to become self—

involved in meaningful activity.... ! o ,
- became completely involved in what he ’

was doing....child concentrated.... .

- this concentration was probably due to,

the quality of meaning this activity

had from the viewpoint of the.child.....

The, study of play activity....The study . \

of spon&bneous actions seemed to be the :

“only. possible way .to provide for a

necessary ‘wide range of play activity.

-This way a type of 'nmon-directive"

approach allowed ‘the child to- follow

his 1nclinations.

Inltlally it was anticipated that the difference between . the

percentageSfof Im Im's Q's and E's Q's would reflect the amount ‘of

&

- control a mother employed. On‘this basis of maternal control the
“mothershwere;divided'into two.gtoups. A visual representatlon of ,
'the two gtonosris given in'Figﬁre 1. The results 1ndicated that éhe
'
"two groups were 51gnif1cantly d1fferent beyOnd the .001 1evel of
significance. The difference between the percentages of Im's: Q_;
and E's Q's could be used as a measure of.the- amount of control a
mother used. Figure 2 presepts a histoéram Which'illustfates these

. o
differences. S
. ]

- The next question that emerged was whether each of the three

kinds ‘of questions would differentiate the amount of maternal ‘con-

trol employed. It was assumed that both the Im's Q's and E's Q's

should but that there was uncertaintyvas_to'whether the S's Q's

-

/
/
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should, as it seemed 'to be a composite of imposing some maternal

.

control and at the same timelindicating some respect for the child.

As a result, it was assumed that S's Q's would not be able to

“

differentiate the amount of control employed. ‘The results on both

’

Im's Q's and E's.Q:S substantiated the assumptions and the resultg

were in the predicted direction. The histograms 1n'Figures 3 and 5
‘tepresent the differences betyeen the’ two groups‘of mothers in terms
of Im's Q's and E's Q's.. It was something of a surprise to find
_.that the results on the S's Q's notential to differentiate the
amount of maternal control was significant and in the direction
(negatlvely correlated with maternal control) thch indicated that.
-respect'fot the c?ild was paranount to imposing control. , Figure 4

- in effect_is a>pictorial”representation.nf this difference.

The association between the amount of maternal control wi&?
‘firstly, the learning styledand secondly, the achievement of the
child was not significant.- Part of,the 1earning'style.(response
latency)  though not significant, went inppredicted direction. Oor
the basis ofitnese results, there is little indication of a
relationship between maternal conttol and ebgnitive development.
| The.aesociation_between maternal centrol'and visual variables e
.were all in the p;eddcted,direction with the duratidn of mother~
vchild glances and number and duration of mutual glances belng
31gn1ficant. These results substantlated Brady s (1969, P- 4)
theoretical model of the mother—chlld relationship which is as

follows:
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BRADY'S THEORETICAL MODEL . ' L .
» o o ‘ e * e
"Bradye hypothesized that cert&in materna1°cha£acteristics such a% ;

maternal_attigude‘determined the Warmgb-bfgthé mother-child inter-
: : : e i - - L .

action;' Thisfwarmth'would tend to., oth verbal and noﬁ— .
. . . o .

‘ : e .. )

verbal.partic&patiOn. Such parti‘(; : Vould-aﬁfect'theachild'sa

nces océurring betweén' .
3 L - a
the malntenance of warmth 1n

o hde

'the relatlonship. Bradv (1969) hypothe51zed that "high vlsuaL inter-

leafning° The kxnds of learn

mother and ch11d in turn would

actlon 1ndicates warmth whlle low visual interaction might be

expected in :elationships termed as cold." This is_thé nOn—verbal'

reflection of warmth. The results of this study indicate that .the e
: o A ‘

verbﬁlabehaviorb(language) could be consé%ued as another reflection

of warmth.



agar;ah (1971, p. 57) offers a minor change in Brady's theor=
> etical model. . \_ \. o
- . By "'A-.\%
oo , Stage 1
> I ' ’ NP

WARM RELATIONSHIP N ‘
. (Total Communicational - .
Variables, Past and

Present)

- e

a . : ) L : . o
o o ~Maintains Leads to

— \Stage 1T ~ SN
determiness (Participation) '

gtage 111. .7 -
(Learnlng)

=3

~FIGURE 7 .
VDARRAH'S THEORETICAL MODEL

"/ . . N

Darrah was concerned w1th non—verbal behav1or. Now, it‘may-be

expected that the "total communicational variables, past and- present

 would 1nc1upe both non—verbal (mutual glances) and verbal (questions)

o . ' R —
. e o . y
variabl P - . i

Werner and Kaplan (1963 ‘p. 49) further suggest
.....one issue of prime interest for study )
o . the different characteristics comprising
adequate symbolic formulations under varying
degrees of interpersonal distance. T o

'

From the present:study, "different characteristics" could be equated

wlth imposing, searching and echoing 1nformation. ‘It has been noted

that, questions, as symbolic formulations s COuld be used as basic

units of 1nVEStigation and Pike (1967% Bloomfield (1933a) and Chomsky

gl957a) have attested to its adequacy.
AN N ' & °
N7

R— s -

"Varying degrees of interpers-—.

g
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,=InWSchachtel‘s (1959,'p. 83) words, these mochers are autocentric.

: Ehis seems to be the essence of Im s g'

'onal distance" is implied in the amount of maternal control that’ is

present:,wlth the- greater the amount of maternal control indicating

the least amount of - interpersonal distance and with the least amount

- of maternal control indicating the greater amount of interpersonal

dlstance.
Werner and Kaplan (1963, p. 42) speak of the 'primordial shar—‘

ing' situation within which the child is not able to differentiate

Ahimself from hlS mother, there is little or no distancing 1nvolved.

~

ThlS seems to be analogous to the mothers who 1mpose information for

here tOO,'llttle distanc1ng is involved. These mothers are similar
to Bain's (1971, .Abstract'iii) immature perceivers who are: T ~
.....embedded in a world,: with minimal » -
“»  © polarization of his bedy ‘and his world, . = | S B
‘ with minimal consciousness of his body— v ' ’ T ’
as—subJect and body—as—object of
experience. : . . : y e L

°The mother's behavior verbal and non-verbal is egocentric,

}bOund up with her. own feelings, wishes and de51res, in other words-

3 |
there seems qo\be a polarization of 1nterest which is’ focused on. .

herself w1th little or no differentiation: of herself from others.

- ki

Mothers who use S s g' seem to be eble to Shlft more easily

from imposing 1nformat10n (Im's s 9 ), ma1n1y in an attempt to help

the Chlld understand or learn. There appears to be a ''shift of

function .' Now there isesome differentiatlon, the_child is seen as .~

‘another person, someone to>be_consideredf "Polarizatiap' of interest



is in terms’ of ot only oneself but also in terms of the 'other";'
The mother is able to maintain some distance from what is" occurring

and is’able to reflect upon the situation. Schmidt (1973 p 108)
sﬁéaks‘of such'increasing‘reflectiveness as,being associated with

'v.....what we may call distanciating _
oneself frxom what one is experiencing.
By this is meant that instead of being
‘lost in organic . 'sensation or at the.
mercy of strong emotions or undér the
compulsion to act angd react only, in
the course’ of normal growth the child
;bécomes able to reflect on these exper-
iences - that is, to look at them from
a'greater distance.  Language is :
‘extremely important here.

Another "Shlft of function may take place, one most difficult'

(=4

“that from searching for information (S s g ) to that of- echoing or

reflecting 1nformation (E s g ) in such a way. to maintain and rein—
&y

BN

force the child's involvement in what he is doing. Navarra (1955
P 31) indicates that:

.....It should be made clear. that the
‘matter of asking questions was also con-
 sidered a part of the process of building
:rapport. There was a.specific attempt to
avoid structuring questions. which would
be directional and provoke specific kinds
‘of responses. Rather, the stress was on .
_ asking and apswering questions in such a:
way as to elicit further{Flarification of |
_the child's 1deas. '

It 1s difficult to put questions in such a way as "to elicit

aQ

b N

further clarification of the child's’ fdeas. This may have been part .

of the reason for the statistically insignificant results found

between maternal control and "subjective sort achievement. Brady

v



R4

(1969; p. 63) explained the.lack of StatisticaI»significance-on<the:

basis that four year old children did not have the ability to effect-

ively use language to explain their behavior It does not appear to

be simple matter "to elicit further clarification of the child s

1deas. : Itsseems ‘to require an ability on the questioner s part to
\
maintain distance, 50 that flexibiliny, in shifting" from the obJect—‘

Jive stance to the subjective stance or back and forth as the situation

°

51

demands, rieeds to be maintained. Navarra (1955 P- 23) indicates that_

”the investigators language has important effects and influences on

the, responses of the child.

a0

It seems that with the use,of E s g there is the most dist-

'ancing 1nvolved firstly the differentiation between the mother and

her child,-secondly the-differentiation between her: love»forvher

child and the kind of cognitive.activity required to=phrase the‘
T B
"E's 9 s in such a way as to draw out further clarification of thev

- child's ideas; It is not always easy to . maintain the distanc1ng

4

required. ) °
The following sequence on the verbal interaction between-

mother and child is indicative of’ the importance of maintaining
distance on ‘the part of the mother yet; at the same . time, having in _

abeyance, as a kind of backdrop to this verbal interaction, her

respect and_love-for her child.

M. ‘e..eeveeie...0:K., now we're going to put
~. . them in piles in a different way, Cheyrll.
C. Oh, :
"M.._ You just look at these Now I m going to 7 .

=5put these in piles, and see if you can tell -
how they re the same. ‘ 3

,’_
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" C.

M.

Are those the same in some way7 (In’s QL)‘
: g

P

(O K

. i L,
NO * e M g

" Do:you see around re? (S's *)‘ ; -
~Uh 'huh,. uh huh. - " s ' ‘
Do you see this’ (S'gv

Uh huh.

And that? (S's Q")
.Uh huh. o ,
‘And that? (S's Q')

Uh huh. L ; ’

Those are all the same in some way, aren't they?
(In's gn—) ) o Lo a . !
Yes. o SR

Now, look at those.

Uh huh. . : o

Are those the same in some way? (In's QL)

Yes. Yes, yes.

They are? (In' slg_) And what about those ‘two, are
they the same in-some way? (In In's Q%)

Yeah.

And these two” (In In's Q')

"Yeah.  Yes.
.- .0.K. Now shall we mix them up and see if you can
.put them ‘together like this.

0.K. oy
0.K. S
Uh huh, O0.K. Now...

. Now, you see.,.you pic¢ck one and see if you can- find'

others that have something. the same (long’ pause) .

Is that the same thing?

Um huh, these are the same.: And that one now....is
there one that looks like that (In's Q") vyes.

Yes,. it is.. : C S

And that one too? (In's Q_)

Is . that the same in' some way’

Yes. . Now, and those two aren't.

That the same 1n some way7

Um huh. - . . ) . *

Is that the same in some way? '

And that is. Now, can you. tell me. anything about all

the ones in this pile? (S's Q")

This, well, they have circle. . : :

Yes, those have a circi;, don’t they? (E's Q's)’

Um -huh.

What. do we say, they né all.... (8's Q")

Round. N T

They' re all round. Now, do you know, what about

these? (8's Q') - : '
7



" C.- . Um. .
¢ M. How are those alike? (In s Q_)
C. 'Well, those are like teepees.
M. 'They are like teepees, aren't they, both of them.
! - (E's Q" * - , -
Um huh.

Um huh, And are all these the same? (In's Q')

" Uh uh. Yes. . .
In some .way.
Uh huh. And those look like hills.

» Um huh. Do you know what we sday, ‘that in these :

piles they're all different....what? (S's Q')

C. The blgcks. o

‘M. The blocks are different. Um hih.,

C. Lets look at these. ' B

(the bell)

TOZO0OX0O

Whatfmay‘be*noticeable.in thefﬁoregoing seduence is' the care
and the observations the mother/uses'to help the child develop. the
- . oL g

concept of ”sameness in _some way'. It is almost a microgenetic

:process 1n that small detalls are 1ndicated to the child through

her S's Q's. They are, introduced at a pace consonant with' what the '

mother con51ders is .in keep1ng w1th her chlld's ability to conserve
.and utllize the information processed for her child. In 1isteﬁdng
to the mother interacting with her child, it is noticeable how'
clearly and slowly she enunciates the words so that there 1s-as
little room ‘as possxble for mlsunderstanding. This could be seen as
part of the backdrop of her respect and 1ove for her child |
This stndy, so far, has been - concerned with the mother's
hehav1or., In actuality, there is an interactlon between the mother
and the child. - How. may w@ describe the’ child's ability to react to

the general intent of the mother, especially when it is couched in

verbal actlvity, spec1fically, maternal control language. For
[+]
£ d . .
communicatlon to beseffective, personal idiosyncracies need to be

& ) N . . o,
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held in abeyance and to be:subordinated to the impersonal universal
‘ - - Y,

use of language in order'to attaln some measure of consensuality.

. Is it necessary for éuch consensuality to require identical connota-

‘tion of the language for both mother and child° ‘Werner and Kaplan

(1963, p. 50) phrase it in these terms

. «...we do not believe that ‘consensus with
respect to the meanings of verbal symbols .
requires identity of connotations in .the
different participants: the only require-
ment is that the connotations evoked in
both addressor and addressee occupy a
comparable position within éach individual'

1

personal network of meanings. . - \ » ' N

. There is another -aspect whichumay play a part - in the develop—

- ment of relative consensuality. Gon (1970, p( 67) in,her study

N

. \
of person perception, indicates that’ at the early age of five, the

children "are already awate, in some way, of most of the dimensions

[N

" which the sixteen-year-olds use." If’an‘extrapplation may be permit-

ted, éenerally‘speaking,‘it may be assumed that children of.age five

or even youngertappear to be aware of most of the dimensions used in

P

. most ‘areas of functioning It might be assumed that young children

!

often are readily aware of the general intent of the mother's matern—“

al control language.

Concluding Statement ' o o

A question of why Werner and Kaplan (1963) felt that there was

an '"issue of prime interest for study' could arise here. It is

noticeable how pervasive and important was th"concept of distancing;

~

Following on the heels of this thought might be the suggestions of

\
i

investigating other grammatical structures besides questions which

54
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‘could reflect such distancing Also might it be that Werner and
Kaplan's '"igssue" could lead to a clarification of one of the ways
the logico—creative kindrof person'as spoken of by-Fowier (1968,
p. 36)'could emerge? He states;that‘he{‘ ) |
. e would like to’believe.it possible for

us to plant the seeds of logic in early

. &¥1ldhood in ways which foster the inter-

play of creative imagination and logical-

reasoning throughout the course of 1life....
One of the_ways‘to'éttempt:to‘improve wvhatever situation is
uresent.might be through‘further clarification and understanding of'
theAUSe or_function{of_the three kinds of questionsr 'One‘such study |
might be a develoﬁmental‘one, an inVestigation oftthe development of

. ' ‘

‘Athetkinds ofyguestions present from early.childhood.' Further
‘research in relation to the association of maternal‘control in terms‘
: of the three.kinds of questions with the cognitive'development of |
'th; child could be pursued Fowler s (1968) article mentions some>
recent trends in the study of. the emergence of cognitive processes.'
It may be only through working with language (research), taking the
role of craftsman—at—work" that a '"sense of the language_ mayjyet
be gained.(welch;11973)t Not only«may it lead to the discovering of
done way . of fostering social beings with "logico éreative styles
capable of withstanding the stress and strain of our present day

culture but it may also lead to an emergence of an understanding of

how the basic need to know can be fulfilled.
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INSTRUCTIONS

Please listen carefully to these instructions. Y

Because the instructions are 1ong a summary of them is avail-
able to you. See the card'beside you marked "Instructions" When
you bring your child to this room after hearing these instructions
this is what I would like you to do. First, let your child get
used to the room. He may explore the room. Do this until you hear
a bell. ' : :

Second, 'sit your child in a chair marked "C'" and you sxt in
your chair.

Third tell the Chlld what each.one of these toys do. For
example, ‘the gun shoots, the pop-a-ball pops up a ball, the blocks
can be piled, the doll can be dressed, and the ‘maze - the wooden box
has two knobs that can be turned to prevent the silver ball from
falling through the holes. Now spend some time yourself finding out
~what these toys do. ~

Four, ,both of you- play with thése toys but remain seated until'

- you ‘hear ‘another bell.

Fifth, when the second bell rings place the maze over beside
the gup and put the blocks in a clear spot in front of you,

Six, dbw show your child how to separate the blocks on the
basis of color. The square holes can be used to put the separated

" blocks in. Now you practice separating the blocks by color. Place

the different colored blocks in different holes. When you are show-
ing your child how to do this and he finishes,, ask him, 'How do you
know these blocks go here?" Try and get him to tell you that it is
because they are a different color. For example, "all blue", "all
orange', etc.. When he is finished tell him why he separated the
blocks, ring the béll, and I will come in.

’Seventh, now when you hear a bell show ‘him how to. sepatrate all

the blocks on the ‘basis of shape. Each different shape going into a
"different hole. You try it now. The circles go in one hole, trian-
gles’ in another, rectangles in another and the odd-shaped ones in
another. ;When your child completes this, once again ask him, "How
do you know these blocks go there?" Try and get him to tell you why
he separated the blocks ‘the way he did. After he tells you ring the
bell and I will ' come in. S ‘ o

‘ Efght when' you hear’ the next bell, show him how to separate
them on the basis of size. -This part is usually more difficult.
However, notice, that on each group of blocks of a different size

08



there is a name, for instance, 'lag', '"Bik', 'mur', 'cev'. 'All
the blecks of 'lag' are different from those of a different name.
All the 'lag' are tall and large, all the 'Bik' are thin and
large, all the 'cev' are thin and small, and all the 'mur' are
tall and small. You go ahead .and separate the blocks.

You may teach your child to use the name on top of the blocks
but he should also underst#hd the difference in .size. When he has
finished separating the blocks, ask ®im: "How do you know these
blocks go here?" Try and get him to tell you that it is because
these are different in size, for instance, big and large, etc. When
he has finished telling you, ring the bell. , For each different
separation you may show the child but then let him do it~ For
instance, you may give him an example by actually placing the differ-
.ent colors in different holes. However, after you show him place all
.the blocks back in front of him. If_your child does not separate the
. blocks correctly you may correct him by telling him, but do not
remove the blocks yourself.

Keep sitting and work as quickly as possible. All Eight—th%v
iastructions are finished and you may go and get your child. Remem-
ber to look at your instruction :heet if you have any difficulty’
remembering what to do next. /}S‘ ' ' ! :

!

\ ) /

Thank you.
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Plzge the sample card in front of the subject(s) with ghe
array of designs shielded from his view but the standard design
visible to him. Tell the S, "listen carefully to what I say. 1
am going to.show you a picture and I want youw to f¥nd another vne
just like it down here (point to array of désigns finderneath: the
shield)., Look carefully and find a picturel just’like this one
(point to the standard design).. Whem you find -the one just like
this one (point to standard) put. your finger on it." Let the S°
practice on the sample cards. If he makes any error .correct him.
If the S makes the correct choice say 'yes'. and go.on to the next

‘card. If the S fails to make the right answer say "no". Continue
until he makes the correct choice. S ' B
o n
4 “Tl"z.»x

Note ° : — _ R I
— . : S

The tes;‘lé designed so that an odd-evem order of presen- -
tation is possible. This 'Is conveniént for obtaining internal o

consistency measure. Also, the odd-even order of presen&gﬁipn
progresses. from simple to more complex.designs. Tb;refore}/if

-

all designs are to be given during one sitting too many tomsecu-
tive failures are avoided. B . T _ ERNE
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