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Abstract .

. This, research mvestlgates the developmental goals and tasks of rural Alberta youth usmg
the membershlp of the Alberta 4-H organuzatlon as a samplmg populatnon The conceptual
-Imodel of developmental tasks created by R. J Havrghurst in the early 1950's is used to
-develop a 42 item questlonnelre to quantlfy the plerceptlons of 4-H members and thelr '
parents on the presence lmportance and tlmmg of achlevement of mdnvudual
'developmental goals of the members Aggregated into groups the goal |tem responses .
form the data base for the descrlptlon and analy5|s of nine developmental tasks as
perc/enved/ by the research populatlon i R L, oo : R
— Perceptlons of the youth sample regardlng thelr own developmental tasks are

O

contrasted with those of their parents. Slmllarly, tests of assoccatlon between task

'perceptlogs and a-nuthber of socioeconomic attributes are carried out for bo youth
and thelr parents. With an emphasis on the potentlal appllcablllty of the resul;l 4-H
programmnng specufncally and rural youth programmlng in general perceptlons of the
.Jmportance of of a number of aspects of the-Alberta 4-H member's equlence are

' tested for both groups. . .. S .

./ ~ Thé reslts generally valldate Havnghursfs model of youth development although
several of his tasks are dnvnded into sequentlal components and gegments of two. of the

tasks appear to be rather lrrelevant to the rural Alberta populatlon The most lmportant

' tasks mvolve occupatlonal preparatlo em lonaPautonomy, and preparatlon for marrlage

and famuly llfe with lmpdrtance generally ependmg»on the percelved proximity of the

socnal consequences of task accomphshmen A g terms of timing, the percieved personal

‘

“and socnal lmmedlacy of the effects of task accompllshment appear to determine the
accompllshment of the tasks wnth occupatlonal preparatlon beung completed Iatest of the
nine tasks ‘ : ' ) e :

Parents and thelr chlldren tend to agree on the rank prlorltles among the most

lmportanLand least |mportant tasks, with disagreement largely llmlted to those tasks of
mtermedlate lmpo\rtance for both groups It |s speculated that great percerved lmportance L |
of any tasle for elther a youth or hls parents would prompt the seeklng out of- dlscussmn

and interaction between the two regardlng that task, Wthh in turn would lead to a greater

probabrluty; for the creatlon of shared perceptlons

-



O\

o While youth and their parents tend to generally agree on the relative tnming of X‘ ’é
adcomplcshment among the nme tastfs parents percwve every task to be acgomphshea"
: somewhat later than do their chnldran This differential cou|d‘e|ther be due to 6s more , -
realcstic perceptlon on the part of the parents, based on thelr own experience, or toa
very réal change in the tlmlng of the tasks over the Iast generatnon Qurte probably both -
factors shere in the causatnon underlymg thie generalized fmdmg g ’

_ Among the soc:oeconomsc attnbutes. included ln this research, only the age. and

. sex of the youth respondents are found to exhibit patterned or general assocnatnons wnth
the task percpetvons of 'youth ér parénts. Parents more than their chuldren link age with '

the tlmmg of task accomphshmant while youth more ‘than theur parents perceive _

dnfferentnal task :mportance based on their sex. o -

B ) X . - ) . L. . . —
) |
,
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I The Problem and lts Slgniflcance o

‘ Among the many areas of human contemplatlon and sclentuflc eng’eavour, more effort has
been expended on one general theme than.any other. That theme is ‘the study of man
hlmself Tﬁze hst of sc:entlflc dlscrplmes devoted to the study of man's varlous attnbutes
8 lmpressuve Anthropology economucs demography hlstory llngulstlcs medlcme.
phllosophy, psychology and soclology are. among that list, whlch becomes truly 1mmense
if all the subdnscupllnary specnalmes and: mterdusccplmary permutattons are consvdered

E The effort expended i in all these' dlsmpllnes as'in all scnence, is in an attempt to
dlscover generalltles to answer broad questlons llke What is man? and How can we

, understand man?(Agnew and Plke 19694 13). Among hundreds of more specnflc - }
questlons tha have been asked and researched toward such ends ohe whlch has been

\ ¥ o=

_the focu“ for much contemplatlon IS What is the nature of man’s growth and change ,

from birth to death7 The subduscuphne of developmental psycholo y attempts to answer
all or part of this question. '

: EJ } A
A Even Wlthln developmental psychology, of course, mvestl

_ tors hav; derlved a

i varlety of cogmtlve frameworks by Wthh to: understand thelr subj ct matter Plaget
Kohiberg, Erlkson and Allport are among the well—- known researc Eers and theoreticians -
who have contributed their umque but Iargely complementary, pomts of View on human
development They each have conceptuallzed some form of developmental stages °
through ‘which a human mdnvudual passes through the course of his lifetime. Such a

: coneept I%BW many very prlmltlve or ancnent somal orders recognlzed the idea of
llfe stages if only in the dlstmctlon between adult and pre—adult It is with some of_the
.more modern wrlters ahd. mvestlgator‘%-owever that the concept. comes to be ’

.upderstood in terms of specnfnc explicitly detailed charactenstlcs such that elght or

‘more life stages- may be Ioglcally ldentlfled /

-

One relatlvely recently recogmzed life stage is that of youth or ado/escence G S
Hall s classuc Ad.QI.es.QED.QE (1904) was perhaps the beglnnmg of the widespread
popularlzatlon of adolescence asa dlstlnCtlvestage of life (Kenlston 1975) Indeed |t is.
probable that’ only our industrialized and post mdustrnallzed socxal order has allowed such -

an extended transmon between ChlldhOOd and adulthood to develop along with. the

: assocuated extenslon of formal educatlonal practlces over the Iast century (Flacks, 1971



%

“Hall et aI 1973 Konopka 1977:96).

————

Youth as /a concept and as a grouplng of mduvnduals has,in the twentleth century

: ecome the focus for tl“emendeus public thought and activity. Whatever the specific

. "ob jectives for any such efforts, the underlynng societal re‘asorg__.mayobe that "the future o'fi ~
'any society depends on how well it prepares it young people to makethe decisions and
carry out the responsibilities of mature cmzenshlp The task challenges the best
educatlonal efforts of the entlre soclety" (Banning,1970: 22). The fact that our North .
American somety has recognlzed this challenge is evident in |ts early Iegnslatlon regardlng B
compulsory educatlon and in the great array of publicly or pruvately supported agencies ;
andwprogram’dlrected solely, or in part, toward a chentele of youth In the City of
Edmon iton alone there are over 25 private orgamzatlons whose sole or major clnentele is
youth wuth man more WhICh deal with youth amdng other groups as well This does not ,
mclude the many provmcnal or federal government agencies. lndlcatlve o‘f the extent of |
publuc interest and involvement is the’ creatuon in Alberta in 1968 of 2 complete
_Department of Youth Moreover interest in study:ng youth is not limited to the a', B
: lndustrxallzed Western world. From the U.S. S R to Central Europe to the Carlbbearr’ '
research efforts have been devoted toward bemg able to better understand youth, and
A thus to work with them more effectnvely (Slependov apd Knyazev 1976; Rubin and

Zavallom 1969; Schwarzweller, 1968) S ) - _"

e

An assumptlon underlylng most of this research is that; to understand youth lt is ~.

necessary to discover whatever itis that is unlque about youth as a stage of life.
"Furthermore to work wath youth one must recognize and deal with such unnqueness(es)
"Adolescents are not just pre-aduits, pre-parents pre-—workers, but human belngs at an
lmportant stage in their life, with experiences peculiar to it"(Konopka, 1977:97). An
understandmg of the characteristics of youth as a developmental stage has thus become |
‘crucial to society. v ’ ‘
' Regardless of the specific aspect of human exustence to be consndered (ie. Plaget

and Kohlberg look at moral Judgement Allport and Erikson consider p/ersonallty) two of
the underlymg prmcnples'of development are that it "tends to be sequentlal wnth each

added mcrement based on earlier ones", and that "individuals may be expected to be at

: work on developmental tasks approprlate to their stage of



.development"(Duvall 1977 167) Any understandnng of youth may therefore be facmtated
by a recognmon of prevnous developmental achievements plus a reahzatlon of the

' developmental tasks wuth which youth will most hkefy co‘%cern themselves as théy

W

Rrogress through the life stage, I .
Whnle Piaget, Kohlberg Ernkson and Allport among others, have cOntrﬁbuted

ey

greatly to our-theoretucal understandmg of tfﬁ psychologccal processes and transmons

accompanymg an mdwldual's progresmon th{ough the stages of his lufe many of their
concepts are. very dlffucult to operatlonallze and test empmcally ! One writer who has’
atterﬂpted to view. development more in terms of concrete behavnors than in motnvatlons :
is R J Hawghurst He presented a subsequently very popular statement in 1953 on the
specnfnlc behavioral characterlstlcs of six life stages in terms of DeveIOpmenta/ Tasks.
Havughursts developmental tasks mdncate the skills,. knowledge and attitudes to be ' »
achneved In each"hfe stage before the transmon to the next stage His tasks are relattvely o
concrete in nature lie. 'Preparing for an economic career) and concommutantly are
somewhat more easily operationalizable. - S _ ‘ - ,
The three decades from the early/1 950 s to the early 1980 s have beent/n mes of
tumultuous social change especially in the youth’ component of society in North Amenca
and much of the Western world Youth have mcreasmgly come to see themselves as a
misunderstood socnal group, and those in the adult component have been mcreasmgly
perplexed by their own inability to successfully mteract with youth Out of thlsMofold
sense of the umqueness of youth as a part of society have grown the many '

e

mamfestatlons of the youth culture’ beatm s, flower children, youth radicals, and young

cymcs Perhaps it is more crucnal than eve befere for adult socnety to reach an’

understandlng with and about youth.

Wlth such major recent changes i youth’s mternal and societal defmmon it |s _

possvble if not probable, that Havnghurst ‘ develepmental tasks for youth, setforth.in the
early 1950 s, have Jost some of. theur re evance and apphcabahty If developmental tasks

are mdeedJruutful mechamsm by wh| hto understand youth, then there should be -

sngmflcant utility in attemptmg to.redefine them in the- contemporary snuatlon This, then,
For example Erikson has key concepts of autonomy, guilt, lndustry ldentxty, mtnmacy
mistrust, etc. Kohlberg uses a variety/of “orientations” obedience, naive egoism, social -
order maintenance; contractual, prin ipled, etc. Operationalizing such concepts virtually -
demands second- or thrrd—order p foxies, which may have questlonable validity.



P e

/

is the general underlying probiem to be addressed in this research pro 1ect What are the .
deve/opmenta/ tas/cs of contemporary yauth? .
It may weII be expected that developmental tasks will differ between various

I

éubgroupings of the ‘overall youth population HaVighurst himself recognizes variations in
task definition timing and importance between iower middle and u;;er class youth
(1974). Other studies look at race differences, age qroupings, sex differences, and
similarly categorized parameters all recognizing thaiiitiis miSieading to regard ali
adolescents as belonging™o the same homogeneous group” (Anderson, 1974 36) ‘
For the field of rural socnology, one cetegorization of youth has hadt_remendous
impact on the discipline s approach to dealing with, and studying, youth. Sociologicai _ |
literature is reple-te with studies dichotomizing youth as rural.or urban. The emphasis is
generaliy on identifying and describing global differences in terms of personality, A
attitudes. or behaviors between rural and urban youth as internally homogenedus but -
mutually excluswe groupings. However valid ,or meaningful any such differences have "
been in the past, research through the past two decades has cast doubt on their
contemporary validity, with a number of writers failing to find Signifiéant rural~urban
_differences for a number of variabies (Brittain, 1969 ‘Gaier; T 969; Gross and
'Weedin,1924, Reddon, 1980; Schwarzwelier, 1968; Kuvlesky, 1877). There is grovying
evidence to support Kuviesiéy's assertion that "the great diversity existing among and |
within subgrOupings of the rural youth is a\nuch more important and significant object of
study than a focus on rural—urb\ differenées"(1977) it is this internal diverSity within the
population of rural yputh toward w ich this present research study is directed it

developmental tasks of rural youth as’ a population, recognizing

| subgroupings to emerge along a variety. of socioeconomic

"parameters. 'esting for the existence of such internal diverSity is integral to the research -
design . _ )
‘ To define th deveiopmental tasks of rural youth one must, howevei:, look beyond
the rural fouth popula n itself. Developmental tasks have two locations from which
their definition and impdtus emerge The first iies wgthin the individual himself, in which

biological maturation ahd personal aspirations combine into a powerfqueveIopmental

.

‘incentive. 'SecorCly, there is a strong so{:ietal influence on most tasks, determining their
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tim'ing and content,and operating as expectations transmitted to and placed upon the
individual from outside himself. Such a-dual foundation necess:t;tes*tﬁat subjects for the
'"f‘mvestugatnon of rural adolescent developmental tasks be drawn from two populations:
rural youth themselves and their socnetal environment. .
A major mfluence wnthln this enwronment is that which exnsts in the home largely
determlned by parental mfluence This mfluence begms at blrtlland |s present in some
.form and to some degree at least untnl the youth or young adult begins to live away from
~ the home |tself Even thensthere may be a contnnued influence; and almost certamly there -
.are long—lastmg effects of previous at— home parental guidance and pressure. Itis
apparent, therefore that gammg msnght mto parental perceptions of youth's goals and
tasks is an |mportant aspect In the overall determination of developmental tasks
/Addmonally the inclusion of parents in this research is important if only "to get parents
involved, with youth in thinking about life plans, career lines-and educational needs"
(Kuviesky, 1977:25). - | / A A
| The goals and tasks of rural youth are undoubtedly mterestlng from-an academic
ponnt of view alone provrdmg a chailenging focus for research However, such
.developmental tasks also carry rather direct lm_phcatlons to the operatipnal field of rural
vyouth programming, due tohthe_ir underlylng'def,initl;';n in pragmatic, behavior-llnked
outcornes. Therefore “this research study in;ludes the additional ‘objective of‘ providing ’
B mterpretatlons and lmphcatlons ‘of its empmcal fmdmgs for those agencles and
mstltutlons which contaot and impact upon. rural youth. Notable among these, in Alberta
and elsewhere is the 4-H orgamzatnon It brings rural youth together in local
pro;ect based groups, with lts overall emphams focused on personal and social
development Dealmg with young‘ people;‘from age 10 tg 21 from throughcut the
province and froma great variety of socioeconomic backgrounds, the Alberta 4—H
program should certainly benefit'from' indic’ations of the presence' sequence, and
lmpoF}mnce of goals and tasks of rural youth. The research conclusions will be lndxcatlve "
| of the need to either redlrect or reafflrm the program polnc;es of the 4-H organization:
To the extent that. the 4/-H program and chentele are similar to those of other rural youth
agencnes the fmdmgs and conclusnons will be g generallzable and worthy of exam‘lnatlon by

e

-a variety of programmers and those settmg agency pollcy

1

-
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Yin general terms, then, this researth study is designed to ‘deterrhine the current

developmental tasks of rural youth,‘ as defined by rural Alberta young people and their

parents. Additionally, these will be inﬂerpre‘ted,so as to offer program'ar;d poliéy

implications for agencies with a rural youth clientele, with a specific focus on the Alberta
( ) R ) B “

4-H frganization as one such agency.
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0 Concepts Related to the Ressarch Problem: ~
| A Review of the Lit(ernture ' p

A. Youth a‘s a Stage in Human Development

\'[he\con_cept of Youth: Three Approaches

| ‘ Youth, or adolescence, is largely.a tyventieth century concept (Keniston, 19;75; Hill
et al, 1976; Flacks, 197 1). Only with the advent of industrialization could a society afford
the luxury of allowing the individual's assumption of adult roles and responsvbvlmes to be
delayed untrl he was well mto his Ia\te teens or early twenties. Indeed, it may be that
mdustnahzatnon itself created the need, as well as the opportunity for such an ext‘en'sion
of pre- adult socnallzatlon ‘As the pnmltlve socnety uses the peruod of puberty as a
period of special preparation of boys ang gnrls for adM so the modern society uses
the longer period of adolescence for the preparatnon of adolescents to meet the special
requirements of adulthood in a modern technological society” {Des jarlais and Rackauskas,

1975:14).

There are a vanety of criteria bemg used to |dent|f outh as a unique category
within society. Three basnc approaches dominate the! !
- One frequent approach, for research purposes, is“te"define youth as an age
group from a presumed average age for the beginning {or sometimes the"end) of the -

pubertal stage to an arbitrary age in the early to mid twenties. ‘Some writers further
separate ado/escence from youth along similar age boundaries. Flacks (1971) has deflned
children as those under 13 years of age, adolescents as those from 13 to 16, and youth
as those over 16 but not yet in. adult role/status postions. Keniston (1975) chooses |
snmular definitions. Hill et al. {1975) categorize the entire period from puberty to

.adulthood as adolescence, while Powell (1972) in descnm the same perlod uses
'youthl and ‘adolescence’ interchangeably. Obvnously there is mconslstency among the

uses to whlch age categorizations are put. Furthermore such arbltrary divisions, whlle of
operational utility, cannot take into account the substantial individual and subgroup
tdeveloprpental dn‘ferences W|thm any one society, or between societies

(UNESCO 1969:5; Ha\nghurst 1972:52).

’ j /
1 . ‘L .
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A second means by which y

has been defined is that of a list of

characteristics, all of which must be f Ifilled by any individual to be included in the youth
category. These characterlstlcs tend to\be set out as deﬂcvencnes‘rather than as. posmve
attributes: youth are defmed in terms of what they\are r;ot rather than what they are,
Powall (1972 2), in addmon to the age crltena employs such a schematic tool when he
categonzes youth as unmarrled not sconomically mdependent not emancnpated from
parents, and w:th mcomplete [formal] educational, emotional, and mtellectual development
Similarly, this may be seen as the way in which Havnghurst deflnes adolescents ‘those
mdlwduals who have substantially completed the developmental tasks of childhood, but
have not yet completed the pre adult tasks. This type of definition is conceptually
appealing, but, w:th the gradual rather than abrupt youth to—adult transformation, is
rather difficult to apply empirically. Additionally, classification problems inevitably emerge
when dealing with individual possessing some, but not all, of the characteristics.
A third, and less common, definition of youth approaches it as a state of mind,

and is typified by Suchodolski's statement that "youth is there when life seems worth .
llvmg where urgent messages are more important-than dogmatic answers; where facts
an events free sentiments with a new freshness” (1970: 404). While recogmzmg that
there is somethmg qualltatnve e about youth as a stage of life, sucha mentallstlc
definition is again of little operatnonal utility. It ‘would necessitate, for example moment by
moment tallymg of the content of the youth category, with'individuals entermg leaving or

e—entering the category solely on the basis of their |mmed|ate cognitive and affectlve
orientation to life. Perhaps this cono@%uallzatnon should be Better used in the context of
“'youthful thinking' rather than 'youth' itself.

'.‘Common Charagteristics of the Youth Life Stage 4 ' | %%‘
It has become obvious that, "in practice, the somal economlc and psychologncal ’

: s:tuatlons of the young differ so greatly that it is extremely difficult to formulate any ‘
‘general and comprehensn?e definition of the concept of youth” (UNESCO, 1976 6). There .
“are,-however, certain commonalities among the approaches to the definition (perhaps
* excepting the rather umque state~of-mind approach) Whlle youth is g*rally seen as

having a biological change as a point of begmmng (either the onset 3¢ the end of puberty),
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the point of completion is determined by the sociocultural factors of adulthood. In
essence, "puberty is a biological fact, but youth is a social ong" (Flacks, 197 1:9).
Many writers ad;pt this differential approach to the two boundaries to their youth
or adolescence categories (Keniston, 1975; Flacks, 1971; Panel on Youth, 1972; Hill et
~al, 1976; waell, 1972; Havighurst, 19')\(2). At any rate, their conceptual frameworks all
assurne that youth is not the end of development, and is not limited merely to an arbitrary
demdgraphic category, an age range, or the adoption of yduthful -beha\)ior; {Keniston,
1975:20-23) ‘ |
A second major congruence within the Ii‘te(a‘ture on youth and adolescence is the
actual acceptance of either or both concepts as a unique and bodbded'stabe in the life of
an individual. Youth is seen to possess its own unique set of basic socio—psychological
* characteristics, which are generally found to some degree in those individuals within the
category. As nofed, hdwever, these characteristics aré often unsuitable as indicators for
a direct inductive definition of youth —- they are difficult to isolate and measure, occur in
individuals to.widely varying degrées, and change markedly through time as individuals
develop and mature toward ahauithood. Nonetheless, the charactsristics ascribed to youth
in th\e litetature do have some meaning and impact on the youth concept, and are worthy
- of consideration in this discussion. e
T Among all the facefs of youth or adolescence, it has become widely recognized
that perhaps the most crucial andvbasic charactéristic i$ that of an overriding search for
persénail identity. While t}we notion 6f identity is by no means new, or even rjnod'ern, it hasl’ '
been integrated into the conceptualization of human development most successfully by

Erik Erikson, whose emphasis is described as Follows:- . ~

World views become crirical at adolescence, he believes, when youth enters a -
~—— psychological ‘'moratorium’ which Erikson describes as a hiatus between -

childhood and adulthood that allows the boundaries of the self to expand and

include wider identitigs taken from the surrounding culture. ..The 'strong’

emerge from their moratoria with-an enlarged sense of self, ready to assume

the sexual and other roles that go with adulthood. The 'weak’, particularly in

times of profound cultural upheavel, become confused:in their identities and
+either withdraw in isolation or abandon themselves to a mob identity.

y .

Meagazine 1970:85.
- Erikson sees the issue of identity versus identity—cor{fusion as the fundamental
theme a‘nd‘focal crisis of adolescence, with each individual utilizing the experiences of

childhoed as the basic raw material with which to shape a new, and qualitatively different,
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orientation toward himself and his world. The impact of Erikson's wrmngs on youth within
the field of human development is apparent in the subsequent adoptlon of his

identity-crisis' orientation by many other writers:

"
-

To the adolescent, this [self concep&] is one of life's most burning issues.
{Ostrander and Snyder, 1970:27)

One of the central problems of adolescencs is the development of identity.
v {Hill ot al, 1976:246)

The experience of increased self-consciousness is vntal Adolescence is the

time when.one begins to search for defining oneself as different from those

with whom one has been close.
. (Konopka, 1977:97)

It is the general expansion of self, occurring through._adoleecenoe as a long~term
aHd many-faceted metamorphosis, which initiates or stimulates most of the secondary
attributes of youth. Many .of these atfributes are the more socially visible ones -- those
‘whlch easily come“to mind when one is asked to visualize an adolescent or youth. In
categorlzmg these characterlstlcs Wall (1977) has identified five ‘'selves’ of youth ‘each
of which undergoes some transformatnon or development toward adulthood. Each
encompassing a numb f specmd features of youth, these are the Physucal, Sexual,
Vocational Social ag:hlolosophlcal Selves. These 'selves’ individually are complexes of a
variety of related features, resultnng from the mterplay between maturatnon and
environmental factors. Thus each 'self’ is continually pressured toward change, as the
adole@nt’s 'menta!ify afd biology mature, and as new experiences and opportunities
confront him. There is a constant and generalized, but not necessarily hnear qualitative
transformatlon of the child teward the adult "The psychologlcal task followmg the
dusruptcon created by the onset of puberty, thus the task of the-second phase of
adolescence is a reallgnment of the component parts of the psychic structure in
preparatlon for adulthood” (Josselyn 187% 27). Four major aspects of this reahgnment
or transformation have been enumerated by Kemston (1975: 14-20)." -

1. The integration of the self with society. )
A youth not only discovers who and what he is, but also where and how he fits into

the oomp}ex social order of the world of his future adulthooy.

! ‘ BN



The development of interpersonal maturity. t

A youth learns to deal with others as respected equals, especially in relationships
with older adults. Additionally, the potential for, and adoption of, persoml and
saxual mttmacy is deveioped. .

The reaching of a moral 'puk' of judgement.

An older youth (or younger adult) reaches his greatest potentisl for determmatnon of
morality in a relmvnstlc but moral manner. He can orient himself to the dommant
social and cuitural order, but can also mentally step outside that order for evaluative
contemplation. ’
The reaching of adpeak of self-realization. .
A youth emerges from adolescence \;vith more immediate knowledge about himself
and his short-term future plans than at any other time in his life. Of c0ur;e, this
knowlédge is not immutiBle and both the self-—céncept and plans will likely cﬁange
over time,

~

Youth as a life stage is thus a period of marked enlargement and reorientation of

an individual’s personality and store of knowledge, skills and attitudes. The rapid pace and

. - ) +
tremendous scope of the child—-to-adult transition lead inevitably to the existence ¢f the

major socio—psychological attfibutes of youth in our society. In a distillation of a large -

amount of literature, the Panel on Youth ( 197‘has compiled a short list of these

attributes:

1

o s w N

A high level of cognitive ability and ease bf learning.

An urge toward, and behavior féciﬁtating vocational selection and preparation.
An increased sense of independence and autonomy.

A strong attachment to peer reférence group(s).

An increasiﬁgly mature personality integration (sense of identityf

As both products and progenitors of the multltudmous internal and external

forces perceaved by youth, these attrlbutes are maxtncably linked to the deVeIopmentaI

needs of youth and the tasks they face.

f
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fabnc of tbelr conmunltres is bemg rent assunder by tremendous socual economnc, and

over the course of about a century a

boom ln some sectors of the provmcual economy W|th marked declme in others Jobs are

'7":' vreadlly avaalable,,but only for the hlgl%ly skulled Long-tlme resrdents clanm that the soc:al -

| "f cultural changeg that have taken place over the perlod of the Iast generatton In the mldst

: y of thns Albertas youth and rural. youth partlcularly, are attemptmg to fmd thelr way iy

:‘_

toward adulthood and adult roles for whuch the tradmonal defmmons just do not flt. ,

' The hustory of rural Alberta ha been that of an agrlcultural h:nterland growmg :
I a tremendously productlve food resource for

urban markets near and far Such development called f6r masswe Iocal labour mputs m |ts

early stages Twentleth—century mechamzatlon andi more recently automatlon have .

drastlcally reduced the baslc manpower requlrem nts on the farm and changed the need

for relatwely unskllled labour to that for hlghly tra d techmcal proflclency lt is no

longer enough for a so '_: to s:mply plan to follow hts father nnto farmmg Fewer farmers

‘ are bemg requnred to work the a\rallable landand those who W|sh to be successful are -

[

vnrtually forced to contmue thenr educatnon after hcgh school

One outcome of all thlS IS thaf most rural Alberta youth for reasons of educatlon |

’_ or employment or both are-faced wnth the necessrty for at least temporary mngratlon to :

employment that were nonexlstant a few decades ago

urban centres Even thss tre d“

however |s ne1ther umversal nor unchanglng The

/lr;creastng mcudence of rural industrlal development and the contlnued expansnon of the

extract»on mdustnes acros “che provmce are prowdmg optnons for rural youth for local

BERT N
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:; The mdtlstrlal and economlc srtuatlon of Alberta relatlve to other areas of Canada i

" has produced another phenomenon affectmg lts rural youth lmrmgratlon IS a sugmflcant

: factor in the prownce s pdpulatlon boom The dlrect effects are largely felt in the

: exlstlng ul'ban centres but recent ev:dence pomts to a splllover effect lnvolvmg

co youth are found far beyond the rural agncultural settmg

populatlon lncreases in nearby formerly rural agncultural areas (Hornbrook 1981) The

s acreage and small holdlngs boom around almost all major towns and CltleS is one vusnble

reSult ~ ?_. : ', 5 S ye / R

f.' -lmrmgratlon coupled wuth the contemporary ease of transportatlon and

':tron and the prollferatlon of access to medla (especually televnslon) has -

brought rural Alberta youth |nto dnrect contact wrth socral and cultural elements not to be e

found a generatlon prev:ous Attrtudes values and behav:ors are becommg far more ,‘

cosmo olltan as e mevutable result of decreasu rural lsolatlon Role models for rural '
ng

N

The basrc result of -these relatlvely recent changes to the envrronment for rural "

T Alberta youth fs a great dlversnflcatnon of life chonces whlch they face lncreased

envnronr‘nental complexxty undoubtedly leads tc more dlfflcult decrslon making. As optuons o

for rural youth wsden thelr @once of goals slmllaﬂly expands For those mdnvnduals and T 7

- .agenoles worklng wuth rural youth and attemptmg to help them make the decnsuons and

- chorces on thefr mdwudual paths of development a recognmon of the complexlty of the

envnronment m mhlch the cllentele exlsts is a necessrty Slmllarly, effectlve programmlng

_ ?efforts must rely to some degree on a knowledge of the elerrrents of such
o developmental paths and the goals and tasks that are created faced and achleved along
the way to. adulthood - L : :
B Facets o@t"outh Dovelopment _' St SR

] The llterature on youth development whether from an educatlonal soolologlcal

. _‘or psychologlcal perspectnve is replete wrth assertlons and llsts o/fkey elements or’ B
- facets of youth Wthh develop or are developed before adulthood Whlle there may not
"be open dlsagreement among the varlous wrlters thelr mdlvndual tendenmes are to ' |
' ‘accentuate a selected few elements as lmportant whlle lgnormg or deemphasmng others =

L _Desplte thls llmltatlon, it is posslble to derlve a composnte list of those facets of youth

o iy
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: development consrdered important by several mdependent wrlters As all »wrlters do not

consnstently use the same words to d%be the concepts they dnscuss the followmg

P ."remarks are mtended to explam the specuf:c concepts in contexts ldentufled under each

A_facet headmg IR SEU s e -

; Autonomy

The “achlevement of |ndependence from parental control" (Crow and

U _Crow,1956 42) isa fatrly common theme in much of the youth developrnent lrterature

Des;arla:s and Racka&kas l1975 249) wnte of each youth's need 6 "aohaeve an R

_appropnate degree of mdependence from hls/her famlly" Gullan (1970) Havughurst

| 1974a) Konopka (1977) Josselyn (1961) Lucas and Horrocks (1960) and the Panel on

- Youth (1972) all view autonomLas a broader soclal concept not only embraclng

'mdependence from cne s parents and’ home but also mcludlng a developlng sense of

: emotlonal mdependence from, and equallty to, other adults and authonty fxgures in-

' 'general The development of unencumbered and equally unprotected decuslon—makmg e
5 abl'ltYﬂs at the core of both these conceptuahzatuons of autonomy

_ Career Development e e ; = o
Youth as a Ilfe stage ns wu:lely recognlzed as bemg a peraod of preparatlon and
L -planmng for productnve careers in-a socuety s economlc sector Bannmg (1970) Boococka
‘ (1974) Coombs et al. (1973l, Crow and Crow (1956) Josselyn (196 1), and the Panel on
. 'Youth (1972) all agree that vocatlonal preparatnon and selectionis an |mportant element m .
- the lives of most youth and that opportunltles to plan careers and partlcnpate inwork
sntuatlons are a major responsnbllrty of socnety Havnghurst l1953) separates the selec'aon |
' 'of and preparatlon for a career from the achlevement of assure;:@conomlc |
w\dependence although the assoclatlon is so close that in later wntlngs (1974a) these
) elements appear as a slngle task Allport (1961 126) sees: the selectlon of an occupatlon. -
- in the modern Western soclety as "the core of the ldentlty problem for the adolescent" N
,4 ': acknowledgmg the vast strength of the link between occupatlon llfe goals and one s
- sense of personal ldentlty ' '
~C|vlc F/rt?olpetlon “ _ _ _ 5
| Two rela}d concepts appear m the hterature w:th respect to. youth’s partlclpatlon

. in the cuvuc and polltlcal affalrs of socuety These are the attamment ‘of. knowledge about
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pow and admlnlstratlve matters and the development of posmve attltudes toward ‘
partocupatnon in such matters Bannmg (1970) Crow and Crow (19586), Havnghurst (1953),
and the Panel on Youth (1972) recognlze both of these aspects whlle other wrlters are
more narrowly dlrected m thelr approach Boocock (1974 107) notes youths search for o

P

B opportunmes to make a substantlal contrlbutlon to: adult socrety" whlle Coombs etal
(1973 t4l descrxbe the minimum. Iearnmg needs of- y:)as lncludmg the development of
functlonal knowledge and skills. for civic partnc:patlon » : S o
Equlllbrlum B R S R o

The concept of equlllbrlurn as used here IS largely a psychologlcal one Allport
(196 ll a classrcal developmentaj psychologlst and theoretlc:an sees the entlre belng of
an adolescent or an adult set upon a foundatnon of proprnate stnvmg Thts mvolves a
contmuous attempt to mtegrate all prevnous aspects of personallty into a form whnch

‘ mamtams and maxnmlzes unlty in addltlon a strong future onentatlon emerges whuch |s

also. mcorporated into the personallty in balance w:th other aspects "the important ponnt '
is that in adolescence long range purposes and dlstant goals add a new dnmensnon to the

- sense of selfhood" (Allport 196 1*126) Wlth less’descnptnon and dlSCUSSIOh Horrocks
(1965) slmnlarly sees the attamment of both physlcal and p ycholo lcal equnllbrnum as one

- of the fundamental needs of adolescents. \j R o

»ﬁTrust e f S ' el R S

Trust |s the mnt:al major aspect of personallty to emerge ln lnfaney, irf Erlkson s
(1980) eplgenetlc theory ln adolescence the e issue surroundmg trust becomes one of
temporal satlsfactxon - the creatlon of a conVlctuon that the future will be worthwhale '
even lf not perfect Such a reallzatnon goes beyond the mere wullmgness to delay |
gratlﬂcatlon it lmplnes the development of motnvatron toward actual mvestment in the
future L ' ' o R S ///
Femily Orlentation o o e |

In-a slmllar fashlon to the concept of ‘civic partscnpatlon the development in-

" adolescents of a posmve onentatlon to mvolvement wnth future famllles of thevr own has
the dual aspects of gammg functlonal knowledge and SkI"S for ralslng a famlly and :

' operatmg a household (Coombs et al 1973 14) and the development of posntlve attltudes =

toward marrlage and parentboo/ Few wrlters specafucally drfferenti'ate between the two

/“n
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aspects of knowledge/sknlls and attitudes. They speak of wnse mate chouce and marltal
and parental success" (Crow and Crow, 1956 42) or snmply of preparatlon o?)dentuty as
-marital partner and parent (Josselyn 1961) Hav:ghurst however does detail the dual -
tasks of developlng posutlve attitudes and gettmg apporoprlate knowledge ( 1974a59)

| notlng the great.varlablluty of attitudes' among adolescents and the necess:ty for more
formallzed educatlonal efforts regardung marrlage and family:life.

Identlty / --
The issue of the development of a psycho social ldentlty |n adolescence has been
the: sub )ect for much academnc and popular hterature over the last several decades,»so
much so that Enksons 'identity CI’ISIS of adolescence has become entrenched in the .
general North American vo Jbulary The development of a SO|ld sense of personal ego’
S l&ntlty is indeed the focus or plvotal crisis, of development in Erlkson s theoretical
f[amework All other aspects contrlbute thelr subSldlary effects toward the emergmg
_ ldentlty, whlch "brldges the early chlldhood stages, when ‘the body /rld parent lmages
_were glven thelr speclflc meanlngs and’ the later stages when a varlety of social roles -
becomes avaulable and mcreasmgly coercnve" ((Erikson; 1 980 96). Allports (1960)
equnllbrlum prevuously discussed, closely parallels ‘thlS |dent|ty formatlon with the past.
experlences and sense of future potentlals becommg mtegrated mto a balanced hollstlc .
personahty durlng the perlod of adolescence ‘ - ‘ 7) . A -
' Many writers: have alluded to the key aspect of ldentlty development in
adolescents Cohen (1972) sees the identity of a youth growing out of the outcomes of
contlnual expernentlal tests of- hlS ehwronment Des Ja:lals and RackauTkas l1975)

\ Horrocks (1965) and Josselyn l‘lQ 31) all point out the struggle and preoccupation. of
youth wnth defmlng, or redefmlng, thelr self concepts and ldentltles l(enlston {1975),
followmg Plagetlan theory of mtellectual development characterlzes youth as the life
stage in whlch occurs ithe peak of sel’f—dlscovery and self—reahzatlon The self—concept/
lS seen as one of life's most burnrlﬁlg issues” for the adolescent by Ostrander and Lewns
{ 1970 72), whlle the Panel on Youth (1972) ascrlbes to youth an mcreasmgly mature
personallty mtegratlon or sense of identity. For Havnghurst (1975: 87) "the central |
ObJECtIVS 6f a somety for lts youth is that they should achieve a sens# of ldentlty and‘i

/selfesteem R - ST [ - —
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.ldeology | L A ' o l, . s

‘ Th‘e valuss whlc grow through adolescence determlne each mduvndual s attltudes

. and behavior in adulthood and thu/s—::onstntute an |mportant area of focus for youth

programmlng Bannmg (1970: 4 5) acknowledges that ln addmon to meetmg the perso\

‘ developmental needs of youth, such programmlng "must also be determmed’ by the . ).

expectatlons of socnety" and lead to the development of "democratic ways of thlnkmg)

feellng and actlng in relatuon to others”. Coombs et al. (1973:14) snmularly see the need: to-——

.vmstlll in youth positive attltudes toward cooperatlon development and Iearnmg Des jarlals ‘

- and Rackauskas (1975 249) recogmze the relevance of the demands of soct’ety to youth

development statlng that- the adolescent must "make some basuc decnslons fundamental to

| fulflllmg adult responsubllmes to other-ornented values Enkson (1980: 157) glves

|deology the. role of a sbmal lnstltutlon which, offers youth an orlentatlon to the future an

‘opportumty for unlformuty and collectnve experlmentatlon an mvntatlon to non—famnllal
ideals, and an introduction to the realities of the adult world and lts roles. Gulian (1970) :
and Josselyn (196 1) both af firm that youth internalize strong values which create a
massvve push to actively take part |n shaping and defmmg the world of their future

‘ adulthood Konopka (1977 97l describes this process as one in Wthh "exposure [to new, ‘_ .

| value systems] changes into .. a new commlttment New—thlnk;ng and a new view. of the -
world are devaloping". Conformlty with adult expectatlons {Lucas and° Horrocks 1960 .

v-,Havnghurst 1965) and mtegratlon of self with socnety (Keniston, 1975) are other writers’
allusions to the place of |deology in the youth transformatlon Havughurst (1974a69)

‘ separates the development of an ndeology ~— the aqunsmon of a set of values and an |
ethical system -= into the two &uenﬂal components of galmng mformatlon and .-
.understandlng of exnstlng sets of values, and determnnmg ones own set of B

&

behav:or—llnked values and behefs . . ” '

. Leammg

The scope of the concept Iearmng is so vast that it may be said that almost all of ’
b youth developmant results from some form of Iearnmg formal or otherwise. Some

'wnters however attempt to speclfy the forms and degrees of learnmg most relevant to
- adolescence Banmng (1970} mentlons the ablllty and wulllngness to apply knowledge

: receptlvuty to. new |deas and expenences and deswe for llfeIOng learnmg as elements of



e necessrty for- adolescents to come to accept thelr unique physlques and to Iearn to use
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learning to be deve‘lo’p'ed during adolescence. Brunswick (1980) emphasizes the need for
expansion in all areas of life during adolescence Jincluding general knowledge and ‘
competency in testmg tradltlonal wusdom in thelr environment, youth are really
~expressmg thevr "destre for meaning in educatlon .and occupatlon“ {Cohen, 1972 453). For
'Coombs et al. (1973 14), Iearnmg |mplles the generatlon of a scientific outlook an

’ 'understandlng of natural phenomena functional literacy/ numeracy, and a posntlve attitude
‘toward. further learning. Havnghurst (19745,1975) and the Panel on Youth (1972) lnclude
’tb&element of learmng mn most of the tasks they identify: school achlevement the gaining
of ’cognltlve and non-cognltlve skills, and developmg capab:lmes as an economuc and

- sociocultural consumer. Tl |

| Physical Development - e ' - . |

Perhaps because puberty and physncal maturatlon are such pervasive and obwous
elements of adolescent development few writers devote to them more than. superflcnal
and cursory con5|deratlon it |s largely assumed that physucal development will occur N
regardless of effort or mterventlon and that it is t nnecessary to view . this aspect of. »
development as varlable or malleable There is, of course, general recogmtlon of youth's
tremendOus p@occupatlon with physncal oondstlon and growth, and the role thus pléys in
, shaping other tasks or obj jectives, especially those surrounding sexual development
Havnghurst (1953 1974al separates physical from sexual development mdlcatmg the /
~ their nncreasmgly adult physical development effectlvely Horrocks (1965) sumlarly
‘mention’ the fundamental need for adolescents to regain conscious physical control and °
equnhbnum followmg the upheaval of puberty : o o ' Z
Resuslbi lity and Compe&ence '

Mos‘t youth literature recogmzes the need for adolescents to gain experlences
which provnde them wnth a sense of success competence and responsnbllnty Banmng
("lﬁé70 :4-5) states that youth need opportunltles to "puild patterns of purposeful use of
"~ time” coupled with. "leadershlp competencnes" to enable them to deal cooperatlvely and
successfully with others Boocock (1974} points out that youth are constantly looking for '
ways to sngnuflcantly contrlbute to: socnety BrunSWIck (1980:45Q) i is very specific that
adolescence |s a stage ln the llf%pan characterlzed by expanding needs for growth in

. *? .

” . : . o
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ompetency and responsnblhty and the- aqunsntlon of new behavnors to meet these

expandmg needs" Through youths deflnmg themselves by the degree of success wuth
which they test theur envuronment Cohen (1972:456) suggests that "the power young
" people are stn\nng for is the abrllty to experlence' ", and that such testrrrg/éxperuehces _
are a crumal part of any youth developrﬁent scheme. . o

| Gulian (1970: 235,}36) concurs with such a statement, remarkmg that the sense
of responslblhty mstnlled through group expenences leads youth to assume )

il

"clearsightedly and suncerely its sharé of responsibility in the creation of a better world".

¥

Horrocks‘ (1965) concept of. 'self—assertion' as a fundam‘ental need of adolescents to
attempt to manlpulate their envnronment and take responsubmty for the outcomes is
snmllarly enhanced through peer group assoclatlon . —_ .

| Galnlng functlonal skills and positive attltudes for daily hvmg are seen by Coombs *
‘ et al: (1973) as key aspects of the minimum learning needs for youth in any society.
SIMI|8F|Y/ the antncnpatlor;f achlevement is an vntegral element of the posmvely oriénted
adolescent postulated by Enkson (1980: 155-156), who suggests that H—defined -
' apprentlceshlp style experlences both work- ananO'n work related are society's
means of ensurmg potentlally positive outcomes for the youth involved. Havighurst
(1974a) provides lndlcatlons of several task elements in this acga the assumptlon of
SOCIa?ﬁlons and responsublhtues mvolvement m pro;ects or causes |ncreased
awarepness of human needs and the mot:vatlon to help others. Lucas and Horrocks (1960)
sprovnde one of the few exphcnt statements of the close link in Western socnety between
an adolescents general sense of competence and his/her success and achnevement i
school and life in general. ' ' " 4
_R..ole Eiperimentation and Creativity L
, The expanslon of needs and opportunities for. group mteractlon and
" responslbllmes in adolescence creates parallel needjs;\d opponunltles for youth to
demonstrate creativity and flexnbmty in the behavnors and roles they adopt Banning
(1970), Brunswnck (1980) and Cohen (1972) include the concepts of crgvuty and
3 expenmentatnon in the«r dlscussnons of youth needs and the youth culture Erikson

(1980) sees role expenmentatlon as the posmve outcome of youths adoptlon of initiative

»nn the face of complex opportumtles in their envnreknt, whnle Konopka (1977 97) is.
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similarly explicit that "all of these expenences [of youth] flow together mto an mtensuve )

. need for experlmentatlon“ Ostrander and Lewns (1970) concur, with the added proviso |

that it is up to those worklng with youth to prowde the experlentlal environment suitable

e

/self-concepts

perceptions of self- worth and achlevement » .

" Self- Certainty and Esteem ‘ Lo o ,

"Self—esteem plays a major role in the development of a posmve self concept in .

adolescence lDes;arlals and Rackauskas 1975 335) Indeed, self—-certainty is seen by

—_—

Erlkson (1980) to be an extension of the growing. sense of autonomy that develops over

‘the adolescent life stagé. Youth not only come to“sense their ‘own unique individuality and

,independence, but they also come to value what they see in themselves and to depend on

themselves for app(-oprlate decisions. Havnghurst (1975) and the Panel on Youth (1972)
place self- esteem along wuth ldentlty as centrally lmportant achle\rements of youth -
toward which soclety should assist them however possable Along with Lucas and
Horrocks (1960) Havighurist also reeogmzes that self ~esteem receives much causal mput

2
from the general sense of recogmtlon and acceptance that comes from posmve social

experiences (1965: 43). Horrocks (1965) ‘among a host of others (Anderson 1974; Hill et
~al,1976; Josselyn)QGl Ostrander and Snyder 1970; Otto, 1975, 1976; Shenf and

- Sherif, 1964 and Wu, 1968), pomts out the tremendous lmpact and |mportance of peer

3

.. groups and peer relations in the development of the adolescent self concept and’

Sexual Identity and Love ] A |

While it is obvious.that sexual maturity, in the biological sense, is achieved in, |
adolescence; the psychosocnal aspects of sexuality are equally lmportant consnderatlons
4n youth development Crow and Crow (1956) see heterosexual adjustment as the
precursor to wnsekmate chouce and ultimate parental success. Desjarlais and Rackauskas
(1975:249,333) mention the need for each individual to "adjust to hls/her sexual
maturatlon and indicate that the pace Qand path of this ad justment is often linked J'co the
heughtened emotnonalnty experlenced by many <youths The development of a strong

sexual identity is seen by Erlkson (1980) asaﬁecessary precondmon to the adult

o development of the capacuty for psychosociat mﬁlmacy Gulian (1970) dlscusses the ma}or |
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importance of love to yo\uth in several cultures, while HaVighurst (1974a) saparatea love,

and éxper'rence in loving and being loved, from the achievement of a heterosexual social

. role, as twc unique bui related tasks. Josselyn (1 961) generali;es this element of

“ development as the preparation V'of one's identity as a marriage par.tner and parent,
assuming the influence of. sexual preparation. while Konopka (1977: 97) is more explicit:

. "Biologically, the need for sexual outlet is gr"eat”i_Such ouglet,\as Erikson (1980: 1'37‘)A
~ suggests, is often channelledﬁby social ‘institution's and prevailing horms into a
prolongatuon of the psychosaxual moratoruum" such that values commlttments and/or .
behaviors assaciated with aduit sexual activity are: limited during adolescence Lucas and
Horrocks (1960}, from several specific elements of youth needs, abstract as one of their
major. need clusters that of heterosexual affectnon and attent:on

Social Integration - ' -

The “integration.of self with society” (Kenuston 1975: (14) is perhaps the most

generalized of all the facets of youth development considered here. it includes and

‘combines aspects of several other facets, but is important enough in tr@ie literature to
warrant secarate categorization. It in‘volves the création of cther—oriented values |
(Des;arlals and Rackauskas 1975 249) and a wnllmgness to place oneself m the

. framework of socuety s adult productive network (Bannmg,1970 5), Gullan (1970) and
Erikson (1980) both see personality resting at least partially on a sense of one's place in
society and on the development‘of “common -chara‘ct.ericti.cs rathe_r that iodiosyncracieé"
(GUIian,1970:238), Hav’ignurst’s“ {1974a:75) "achieving _01;‘ socialiy responsible behavior"
involves elements of ideology, ,or values, but stresses the rationalization of one's own

: ideoiogy with that of society. Josselyn (196 1) specifically makes a point of the problem

‘ .youtn must overcome in defining an adult. self and the place of that celf in a-Jarger aduit

society. The Panel on Youth {1972:4-5) séparates as a class those objectives for youth

which are ot_h_e_i—divrected, and include in this claSS social experience, responsibility, and

an orientation toward'int‘erde‘pende'nt activity for collective goals. Together these
determine the integrafion of personal values and behavior with societal standards and

objectives. o T | I e

s
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““‘Y\; _The'fifteen general facets of youth development abstracted from the literature

are tabulated in Figure ) 'l'hose authours'who in the selected‘}wor.ks inciude each element -

in their discussions are indicated, making apparent the wide range of umversallty of

acceptance of the concepts. The ‘tabular margin serves as a numerical mdlcator of the
. ‘

relative comprehensuveness of the authors.

Yot is not Qwort that Havnghurst wllose developmental tasks form the conceptual

esearch study includes 12 out of the 15 youth deveIOpment facet!’
lttedly more of his works are ‘included than for other authors. The
conclusuon remains valld however, that his concaptuallzatlon ‘of youth development is as
mt{ch or more complete m terms of the elements dlscussed than any other author
mdlcated The comprehensive nature of his work thus provndes a sound base upon which

<

to develop empirical research.
C. Developmental Ta'.sks;‘ '
Deflnitlon and Ongins :

An understandlng of the concept of developmental tasks is obviously necessary
before any attempt is planned to assess them. Havnghurst explncntly defmes a
developmental task as: )

.

_ ..atask Wthh arises at or about a certain time in the life of an mdlwdual
successful achievement of which leads to his’ happiness and to success in .
later tasks, while failure leads to unhappiness in the individual, dlsapproval by

¢ the. soc:ety, and dlfflculty with later tasks :
b N © Havighurst, 1972:2
‘Developmental tasks are thus personal and internalize‘d jobs to be done by each individual
along his path of development ' . ‘ j
The sources for and the origins,of, developmental tasks are threefold. From the
above deflnmon two of these are apparent 1) the individual and 2) his society. The
' concept assumes an active learner unteractmg with an actlve social environment"
(Havnghurst 1974avul A: compromise position is chosen for this concept in the
| nature—versus- nurture controversy both nature and hurture are assumed to have an
‘effect on development
' Certainly there is explucvt adoption of the notlon that blologlcal maturatlon in |tself

creates demands for actlon and sets out the major cémponents for some tasks. The
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human body does not simply grow during a lifetime. It changes quaitatively.The early
development of the nervous system, the onset of puberty, and the process of aging all
change the capacity of the individual to undertake oarhln haviors hot associated with

R .
cesses set the stage for the

basic size changes At the very Ieast suU

SR '
W oy

developmental tasks to be mastered throughout one's life.

o

Socretal factors similarly play a cwcul part m wmg tasks in any life stage.
The specuﬂcatuon takes the form of norms, sanct»ons and explicit or implicit !
expectations for behavior which are placed upon each individual by his society. "Society
(in the form of peers, aﬂssociates parents, teachers, and all the 'significant others' in his
life) expects and often exerts pressure on the person to conform to the prescribed
ways of behaving wvthm a given culture These expectations and pressures emerge at
times believed appropn in the culture for the individual te functlon in the roles and
- statuses asscgned to hl " (D vall 1977:168)/The™gsks for whrch society exerts
significant control on the time and/or conterX of behavnor are-numerous and occur
throughout each individual's hfespan —— from learning to walk and. talk to ad jusﬁng to old
age and retirement. _ :

As cultures dlffer so do developmental tasks. Each culture sets its own
developmental tasks in terms of content timing and sequence. In fact, such tasks may
vary within any nation or region in which there are multiple cultural influences present
(Duvall, 1977:169). Similarly, as any cuiture changes over »time, its developmental tasks will
paraliel the change: As dominant values and norms are altered, the cultural cues toward
the defmmon of tasks are revnsed Oid tasks may be eliminated, new ones added, or, at
the very least, the relative priorities among tasks will shift about?

The third element in the origin of developmental tasks derlves from the combmed’ ’
) 'effects of the first two resting in the values and asplratrons of the individual. The tasks
which somety sets for an individual often | become personally valuedFy that mdnvndual and
are incorporated mto his array of personal goals and ﬁ)nratlons ¥ he finds himself at an

' appropriate stage in his maturation to successfully accomplish such a task, he is

_personally gratified, as well as enjoying commendation from th®se around him. Such

1n this assertion lies the rationale for a review and redefinition of Havighurst's
developmental tasks to reflect the contemporary cuiture, assuming that it is different
from the culture that he saw in the 1950's.

|
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personal and internal motivation toward accepting, attempting and ultimlt;ly achieving
developmental tasks undoubtedly is influential throughout most life stages beyond early
infancy. | ' )

A developmental task, therefore, may be seen as immediately motivated from
within the individual, although it is often defined or directed in terms of sociocultural
no:ms and expectations. Biological maturation provides the getting of cumulative
competencies for achievement.’ A developmental task is thus very much internalized by
the individual. "It is a gfowth responsibility that the individual assumes for his own

~development as he adapts himself to his life situation” (Duvall, 1977: 169).

Needs ahd Interests as Related to Developmental Tasks
Neeg:ls . ]

The concept of needs is pervasive in the literatur"elof programming in
education and extension. T he'rehas been a widespread adoption of some of the
basic premises upoﬁ which John Dewey's,learnér—ce_ntred 'progré_s\sive education’
is based. Professionals in a variety of'helbing occupations recpgnize-the importance

~ of clientele needs in their programming plans: R

N
The identification of such needs is the all-important first step in Z'/
program development. o ’
T T~ } .

Atwood and Ellis, 1871:210

Thus needs assessmént is not an end in itself, but an integral part of
program planning. . ~—

Campbell, 19805

Needs assessment is the critical first step in educational planning and
accomplishment. ’ : )

Kaufman and English, 1979:203

T

‘The biological component is unique in that it incorporates certain imperative s
prerequisites through time. Social and personal factors may delay the acceptarice and
achievement of a task for which an individual is biologically capable, but such factors
cannot force premature achievement in a bislogically unready individuali,
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lt ls II’OT\IC wuth such an afflrmatlon of the percelved |mportance of needs m '

' program planmng that nelther theonsts nor practltnoners have developed a comrnon '

and comprehenswe understandmg of the concept Atwood and Ellls (1971) from an i
extensnve rewew of hterature lista varlety of elements or. uses of needs as a., i &
concept the servmg of objectlves meetmg of necessntles dehcnencues or - -

obllgatlons mamtalnmg of health and fulflllmg of mnate drlves They further lista

L ';' number of specnal uses of the concept real needs basnc needs educatlonal needs :

/

- Iackmg

' real educatlonal needs telt needs and symptomatnc needs I such llsts are at all C

lndlcatwe of the dlverslty of emphasns in; and use for the concept of needs then it

. |s very obwous that unamrnlty among researchers and programmers |s rather RO "':'

One deflnltlon of needs sOmewhat WIdely accepted IS that' adopted by J P
Leagans who asserts that "people s needs may be defmed as the dufferencesf
between what |s what could be and what ought to be" { 1964 2) D:agramatlcally hls :

approach may be represented as m Flgure 1. The value of such a defmmon hes in |ts

relatlve umversallty The gap (or needl may be seen as a def:cuency, vacancy,,

oy

requnrement obllgatlon or urgency |t is not hmuted to. any smgle mterpretatuon and

s0 is appllcable to a vanety of sltuatlons. S

Leagans’ 'gap approach to needs as well as flttmg a vanety of S e é

cnrcumstances allows for some degree of relatlve comparlson of wnportance

among a set of needs "The nature and extent of needs depend upon the nature and
extent of the |mbalance lbetween an mdwndual and the external forces in hts _
envrronment]‘ (Leagans 1964 2 3) lf some rneans can be devnsed to measure and
quantufy the gaps then companson of these measurements wvll y:eld data on the B

relatlve nmportance of each need compared t,othe others "The wnder the gap the

Aoele



TheConcept ofNeed R S AR oy
What Ought To Be .. = - Desirable (Valued) Situation”.; .
. . Gap 7 Need o

' Present S'itu,ati”o’ni |

) .greater the problem [or need] when the sub;ect is assumed to be )

' umportant “(1964 3) SRy 4
The methodg‘fogioal problems mvolved in measunng needs have gnven nse to

' the specnahzatton of né‘éds asSessment whxch has been defmed as "a formal

process whlch determmes the gaps between current outputs and outcomes and B

“

;requured or desured outcomes or outputs ! (Kaufman and Enghsh 1979 8) This -
defmltuon dernves from the pomt of vaew of the formal educahon system but

: retams the basuc gap onentatlon of Leagans more generahzed vuew of needs
Three partner groups in the educatnon procesgare ldentufled wnthm thls model fom

the- purposes of: needs assessment learners 1mplementers (the school system) and-

’the soc'ety (or oornmuntty) Representatlves of these groups are asked to specnfy, o

P

in terms of actual outcomes, the current sltuatuon for each of the groups as- well as

\

' the deswed sntuatuon m sectors related fo the actuvnty of the school system Their. |

'responses are charted ina format sumllar to that portrayed in Flgure i, wnth the ~
' desured outcomes becomung ob;ectrves for actlon or change N '
E The process of needs assessment usmg thus model, contmues through a

’stage of mtergroup dISCUSSIOn andclanﬁcat:en of the stated outcomes whnch:

come te be defmed m terms of cntena based on socnal survwal and controbutlon‘ :

'The needs are then falrly easﬂy denved from the dlfferences observed between the

. "What Is and "What Should Be outcomes o L _' RS o
\ e E A ma)or consnderatron in this model is the necess)ty to consider external

, reahty—based data on Survwal and contrnBtﬂ:ton cntena for learner outcomes m

———————-—-——;—_-——_—_ 2

. This is the ’Atpha—type assessment of Kaufnfan and Enghsh consndered by them to be , o

£ the udeal from whuch all other tvpes denve
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S Flgurelll

kS 7& Needs Assessment Matrlxa | o T
What Is | . .. WnhstShouldBe
| (Outcomes) i o (outcomes) T e
l.earners P B
/mp/ementers =
Somety '

- Kaufman and English, 1979192

EY

‘e addltson to personal values and aspnratnons The percewed or ’felt‘ needs identified :
'by the partner groups must be snfted through and ;ustuﬂed by a filter of external B -
reallty data (Kaufman and Enghsh 1979 200 277) Thus a potentlal for blas from -

. the partner groups may be damnmshed or ehmmated

Unfortunately .as Kaufman and Engllsh admlt (1977 20 1. our current.

:Atendency [ls] to be preoccupned by deductive approaches to needs assessment and
o -educatcona! planmng" in WhICh goals ob Jectwes and eVen basic needs or need
categones are accepted and merely prlornzed Thls means ”that we wsl! just contlnue &
ﬂ _tha’t whnch ns now go»ng on or only fmd more effucnent ways and means to do what )
3 it ls we are aIready accomphshmg" (19‘77 73) Thls tendency toward deductlon and
' avoldmg cr’e‘atnve mductlon is conflrmed in one rev:ew of needs assessment
B | hterature in whlch it |s concluded that standards or valued states of affalrs are o |

' :generally taken for granted ‘that needs: tend to be measured through the phllosophy )

of the sponsorlng agencues and that needs asses?mgnt usuaIIy favours ad justment

’ rather than creatwtty (Monette 1977)

,_,,

The shortcommgs of such approaches to needs assessment lie in thelr

. mabthty to deal wnth srgmftcant basuc changes in the fabnc and structure of the'
: social envnronment There is llttle recognltlon that "educatlonal needt are soc/ lly
, determmed and are thus changeable@nd mutable" "needs change ln response tda '

L changmg world" (Kaufman and Enghsh 1979 28 20 1) The vahduty and utuhty of goals |

nd methods of the agencnes mvolved in needs assessment processes are assumed R

RN

_and unquestloned - BT e A



_ useful to the mdwldual" (Leagans b6}

E 'lnterests | _

Related closely to the concept of needs is that of :nterests A well stated

: deflmtrbn is gwen by Leagans lb 10) "Interest is the- state of mmd in Wthh an -

" mdlvndual cs dlsposed to act in certam ways for the attamment of an ob;ect whlch

. he. sees as offernng value-or satlsfactlon to him". lnterests thus contain elements of
_conscious reallzatlon specrflc ends and chosen meahs There |s an nmphcut mclusron

of'the” gap element dnscussed ‘with needs. An mdn/ldual s mterest is his conscuous

e recogmtlon of a preferred state comblned wrth a search for and empléyment of

- behavnors (means) whlch he belneves will help hlmto reach that state.

Dewey (1958 91) in his classuc Qemg_gr_agy and Edugan_qn slmllarly
recogmzes the relatnonshlp between mterests means, and ends "The word mterest
suggests etymologlcally what is between - that whnch connects two thmgs
otherwnse dlstant To be means for achlevmg of present tendencies, to be )
between the agent and hts end to be.of lnterest are dlfferent names: for the same

fthlhg" ' ‘ o
8 Interests may therefore be seen as the behavnoral counterparbthe

;

' -concept of felt needs --‘-'-'somethmg [conscnouslyl regarded as necessary by the

\

“

‘and Ellis, 197 1: 212, R ﬁ. o

lnterests and felt needs -are generally recognlzed as bemg crucial to any

) 'person or persons concerned - conscuous desures or surface lndtcators" (Atwood,

formal or nonformal educatronal actnvrty Leagans (1964 b), Monette( 19777’Atwood :

~and Elhs (197 1l James (19561 and Tasaka (1978) all expllcrtly or tacntly agree that

regardless of the classufucatlon used to study needs it should be reCOgnlzed that in

a free somety all needs rnust become ’felf before they can serve as motnvatmg
: forces (Leagans 1964 B). People wnll only respond to pfbgrammlng efforts and will

' '_ only Iearn in educatlonal ehdeavours if they are unterested that i IS, if they percelve |

-the actnw/y as somethlng whnch wrll asslst them toward a personal goal "lnterest

represents an mner—urge for the attamment of an ob ject or an ldea vlewed as

s

Conversely, lt is also wndely recognrzed that mterests or felt needs are in-

;::}

themselves msufﬂcrent mdlcators of darect’ ion for helpmg or: educatmg

'._._ B ',_.- 4,r‘ o
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(Monette 1977 128; Leagans 1964 1 6 Le}ans b3 10) A maior problem in
obiective-setting for such programming is that of rationalizmg the oiientele s
interests or expressed needs the agency s given program gdals and the .

professmnai s sense of the ‘real needs (Leagans 1964 b). Thel actual process of this -

. rationalization is only generally and indirectly described in much of the literature_lL

w/--

\
baSically relies ona process of progresswe app/roXimation tbrough repeated

" contacts and diSCUSSIOﬂS between and among a variety of- profegsionals clients,

~ and agency personnel (Kaufman and English 19789; Leagans 1964 b) The desired

result of this process is a common understanding of the clientele s real needs

which have become perceived or felt, by all concerned and upon which the agency

and its professnonals will base»programming objectives. Of course, a sense of - »

‘ tradition any vested interests or unwillingness or inability to. adapt in any or all of’

' to ‘ci‘eate a personal ancL internal impetus for.

/

| .needs lMa_s'low, 1‘970‘;"Dewey, 195_8).'Develop

the groups and- parties involved will decrease the degree to which such a desnred

- result is actualiy achieved L ‘ o ,’ s Y/

Needs lnterests and Developmental Tasks :

_ Needs mterest;, and developmental tasks-encompass common components

Needs and interests -fj'v_tivate an indiViduaI searches for the gratification of current

)

tal tasks have Similarly been seen

fion in ingjgiguals; they create = _
internalized goals based on sometal and indiVi@al K ectations and capabilities

Second and related tc motivation is the common characteristic of internal

' j .as opposed to c%mpletely environmental, compulsion toward developmental action

AII three concepts rest-on the assumption that there is & posmve growth -

tendency in the [human] organism which, from Withm, drives it to fuller

AL

development" (Maslow- 1970 68). The phySical—vand soCialvenVironments certainly

have Significant influence on the direction timing and urgency ‘of needs interests
L

and developmental tasks Such influence however must become internalized. A’ 3

consciously recognized personally defined goal must be e/tablished before need

PP : I

' gratification the following of an interest or. the accomplishment of a

develo/pmental tasks may be unde/rtaken The ultimate/impetus for action comes
E I .

RS
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'from wuthln the: mdnvndual regardless of any earller external mfluence _
| Whule the three concepts have sum:larltles, they are not |dent|cal Tasks may
-be seen as more general each implying a broad goal covermg a number of _
sub—ob jectlves s Needs on the other hand tend to be rather spec»flc/Each need
,exnsts because of a very specufsc |mbalan€e between the currenfﬁd desnred states
of an lndlvxdual Slmllarly nnterests are each specrflc toa certam comblnatnon or’ set A
of lmtlal statas, avallable means, and des:red ends. In fact, it may be reasonable to
regard a- developmental task as a growth responsublllty toward a broad goal _
‘ comprlslng a number of sub-ob;ectlyes, each of whlch has itg own assocnated_
need(sl and int‘erest(s), dependin'g on thecurrent state of the individual. Thls
association has been recog’nize‘dto some extent by other writers:

0]
»

lnduvuduals groups or institutions have certam tasks to be accompllshed
- These: fre,quently produce needs

»’Atwbod and EIlis, 19’7 1:244

—

Educatnonal needs are those neegds which must be fulfllled so that the
individual can perform the tasks of her role. :

ERRRERI R T V"Tasaka,1.978:25 B
. - /_ B
There is another way in whlch developmental tasks are more general than '
needs and mterests and of wuder appllcabmty Needs and mterests are very much

: mdwldual phenomena—relylng for thelr reality on the base of each mdwldual'

B

.percelved current state. The gaps assocnated with needs and. mterests can only be

/ : ldentlfled by reference to. such personally defmed current staﬁs even though there

may be commonahty in the deflnltlons of deslred or ideal states The choice’ of

'means by which to pursue mterests |s lrkewnse a very md v4dual dGCISIOn

[
- Admlttedly, because large numbers of mdavnduals ina socnety ar

k common experlences some sm'nlanty b/etween mdlwdu ' |s mevutable There wnl

[ ‘es in need structures (Weus et

P

nonetheless remam slgmflcant mdwudual yfere
E ~al,; 1'964 4) and mterest perceptlons 7

& .

e e e et e e et v S e s o e e Vi e s

" SThe specific developmental tasks of youth for example, along with some of theur
- .sub-ob jectnves are enumerated in Flgure v. : s 2

e

e

e



Developmenta( tasks on the other hand are less hmlted to mdnvudualistlc
defmmon (f stated in terms of ob;ectnves to be reached of sknlls knowledge and
~ ' attitudes to be acqunred over each stage in the lives of the mdw(duals m a society, -
~ developmental tasks can have common meaning and utility throughout a soc1ety or |
at the very least throughout the |arge subcuitural divisions wuthm a socrety ’
Rather than requmng a dual basus for é:fmmon (current state plus desired '
state), devslopmental tasks are. defmed wnth a smg(e reference cnternon -
Jexpectecl behavioral accompllshments Indwndua( asplratnons certam(y affect the '
spec:fuc motﬁ onal strengths and prlontues of a set of tasks, ‘but the (arger
soc:etal mfluences on the defnmtuons are unlikely to be slgmficantly altered. In
‘essence, the various sub~ ob}ectnves under any deve(opmental task may be
d:fferentna(ly d@ed and ordered among a group of individuals in the same life '
-stage but the basic task ntself wm have snm:lar meamng and |mpact for all those
mdlwduals b ‘ ' ‘ '

A slmular dlfference in generaluzabnhty between needs interests and

d velopmenta( tasks lies. i in theur respective value bases lt is conslstently / ,,
: emphas:zed |n the hterature that needs may only reahstrc‘ally and functlonally be

: measured m reference to the value onentatnon of the agency domg the needs.

v. assessment, or fer WhICh it is bemg done (Atwood and Ellns 1974/ Monette 1977
Kapyfman and Enghsh 1979 Campbel( 1980) A needs assessment process has ut:l(ty
only if it determines ‘needs in a/eas upon whlch the agency (government commumty

. . Ieague etfmay have (some lmpact ' =

S Whlle needs are mstltutnonally based and largely used as a basas for o
: programmung in the non—formal educatlona( fneld mterests hold 2 similar focal,
position for programmang m the formal educatlon system Dewey recognnzes the o
: ’place of mterests in educahon by emphaslzmg that the only way in whvch educatlon i ' “4
isto be[ effectave is by equatung the: skills and sub;ec’t matter covered by the R
’ teacher wnth endpomts in de\;elopment whlch are desnrable for and deswed by the : |
' students Such reference necessanly means that students wm be /nterested inthe .-
) ‘Eaten{ "The functuon of this materla( m engeglng actuvuty and carrymg tt on. :
. consnstently is its mterest’ (De:vey, 1958&1) Interests thus Imk the present powers




of the student with the distant aim of the teacher. As with needs, a strong “
ass:oﬁationfxists between interest and institutional goals and policies. P
» TWo ~value orientations.operate in'thegenes’is of developmental tasks ;-
that of the overall society, and that of the mdawdual As prewously stated; mdlvndual '
mfluences undoubtedly operate in structuring the sub- objectlves within the major
tasks ’but it is more the’ societal level which influences the deflmtlon of thé tasks :
) themsalves ‘The values reflectedin develo‘pﬁtental tasks are theréfore those of a
! socnety (or subgroup wuthln society) itself. They are not limited by the orientation of
- any one mdnwdual agency, or institution wuthm socnety but are;broadlysgeneraltzabie
--for at least a 5|gmf|cant portnon of the socnety as a whole. . - ‘ ‘
) Developmental tasks are broader in scope than e)\er intere'sts or neetls,
having mean«ng and utmty throughout a ma;or segment of a society, apd being
defmed in terms of the norms and values operatmg wathm that socuety Furthermiore,
developmental tasks are stated as expected cognltlve and behavioral =
accomphshments They are thus far more easily transformed into objective and |
operatlonal statements than are needs or interests, whuch necessitaté ar recognmon
of a'gap’ before any defmltlon of actnon goals may be attempted. For the individuals
.mvolved as well as the researcher developmental tasks are.more readnly stated and
. grasped provndlng easily ldentlfrable goals for action. This is the major reason for
thls researcher s choice of developmMsks over mterests or needs as tbe/
bastc dependent var:able for this study Other reasons include 1) the avondance of
_the inherent conceptual ambtgulty among needs felt needs, mterests desires and
wants, ’al:l 2) the utmty of Havughurst’s cI‘ear and deflnmve discussion of_
developmental tasks as a basisfor. discussion, investigation, andinter_pretation.‘ —

L

v

Developmental Tasks of Youth Lo : VL
Havnghurst’s statements of the developmental tasks faced throughout sequentlal ,
life stages (1953 1974a) are concise and succinct, provndmg clear indications of ma;or a

7 aspects,of each task and for some hfe stages descrlptlons of how the tasks are

.

accompllshed by various segments of socnety

- .
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| ' Nlne major developmental tasks for adolescents may be abstract‘ed from his
‘materlal As has been prevnously dlscLJssed (refer to pp.35~38), developmental tasks are
determined by bcologlcal maturation, socnocultural mfluence and mdmdual values and
-asplratlons usually in concert Whlle there is-often external social mfluence on the timing
and content of a task, the actual adoption and accompllshment ‘of the, task is largely
mternal and mdnwdual Upon its adoption by an mdnvndual the task becomes a set of,
; personal goals andit is these goals which transform the task into behavnoral and
<:ognmve effort Thus the adoptlon of a task is signalled by\the assumptlon of those
goals associated with it T . N 7'
: (While \'the developmental tasks set out by Havighurst are themselves relatively '
clear and stl'aightforvvard;'the follovvlng discussion is.intended to elaborate oh their

congent and their interrelationships with the personal goals.

Task One —— Accepting on’é's physique and using the body effectively
‘ Puberty and blologlcal growth/ maturation are pervasuve elements of
: adolescence Not only must youth adjust physlcagy to their changmg phyanuer they
must also develop pnde or at least acceptance, of such a change and ite result

——

: There are thus three ma ]Ol’ elements of this task.

1

Most obvious is'the need to contunually readjust psychomotor coordnnatlon
to be able to effectively make use of a changing. skeletal frame and musculature.
Typlcally this need is dealt with through attempts to regam and increase skills and

- capabilities in physncal sports and active gama Still in the physical realm, there :s a
need for youth to continue to-gain knowledge and practice in caring for their-
bodues to assure health and successful development. The third element of thls task

i psychologlcal in nature lnvolvmg the need to develop posstlve attltudes toward
'one s own maturatlon comlng to accept and be pleased with an evolving phyanue

and domg what one can o promote physncal development toward a personally

"‘pleasmg end product ltis wvth thls element and |ts accompanylng uncertamtles that

- ! ‘ ’ N | " ) . s
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Task Two —- Achnevmg a satlsfymg and acceptable masculine or feminine social

role. “ . o *

) The definition of an acceptable adult role for a man or a woman has become
less clear over the last several decades, with tradmonal roles opemng to both __/
‘sexes, and some -of the sex-linked role boundaries becomlng blurred or obscure.
This task has therefore become much more difficult as the chou/ces have muitiplied.

" The crucial element remains, however, that of developing in adolescence a

“personal masculine/ feminine adult &go ideal toward which to direct one's
development This element mey be prolonged into youno adulthood, with much role
experlmentatlon occurrmg through the period of youth Once such an ideal begins
to be even vaguely defined, however an additional task element emerges —- that of
learning and anticipating a behavnoral and developmental route toward that ideal.—
Each-youth mostaddress himself to the probiem: lf ‘I want to be like that as an
adult, what need | d‘o to become just Iilfe that?" The choices of ideals and
developmental paths are numerous and increasingly $0 as sex—linked role :
differences dlmmlsh An |mportant element of this task is therefore to learn the
extent of the range of optlons in order to create one s personal composnte
behavioral ideal and route. This is in ltéelf a multl stage sub task, beginning with the
acquisition :af knowledge about acceptable adolescent roles and behaviors. These
concepts are then extended to the adult situation and 'appropriate' developmental
links are noted In ‘essence,one learns, and hopefully comes to accept, arole as a
boy or a glrl before learmng and planmng toward, arole as aman or a worman.

Task Three —- Achieving new and more mature relations with one's age mates.
Here youth face a m'ulti—faceted-task involving learning cooperative group
v‘sklllscacceptance among peers approprtate heterosexual mterpersonal behavior,
and the beginnings of other—oriented attitudes. |
Peer groups have tremendous influence on ycuth development and-
becommg accepted in a group of age-—mates is lmportant to most adolescents and
very lmnportant for their lnterpersonal development Many;l;lls attltudes and

behav:ors grow out of peer group experlences Adolescence is the Ilfe stage when

¥

.

o



/he{terosexoal' contact and social experience become critical in Aestablishing( patterns
' of behavior in dating ‘and 'initial experienc; in foving and being loved that will <
eventually determine adult success in marriage and parenthood. The behavior
patterns-develop through ‘early expenence in adolescent heterosexual groups and
later lnvolvement in more socially u?tu?rtate dating pairs:
Accompanying this growing skill in dealing successfully with members of
the opposit:Sex ts the broader impact of group involvement. Leadership and
followership skills, self-sublimation in Working toward comrndn éoals,
decision—making and problem~so|ving abilities are all"developed. through such
mvolvement These are all essential for successful adulthood ina culture determuned

largely by- hnghly specnahzed socnal interaction.

/\ask Four —-- A:chieving-emotionai independence from parents and other aoults :
Within this task lues perhaps the greatest well-spring of potentual allenatlon
e between adolescents and thenr parents. Independence is.a necessary attnbute to
develop in youth, but/the regulation of the expanding boundaries of youthful

autonomy is an i-dgfined and demanding task for families. The ultimate goal is the -

— —

emergence of a young adult with the knowledge and confidence to ‘make personal
decisions,_ yet retaining a sense of respect and interdependence with other adt:lts,
inc_ludtng parents. | B | | . |
. Sucha goal is only reached through‘ ekperimentation with indeoendence | )
- gradually building in the youth a growmg confidence in his ability to successfully .
. make larger and more lmportant decisions. In many families, it is the choice of. the
decisions for which the adolescent assumes responSIblhty that is the focus for
confth Fortunately, it appears that in most cases the conflict, and its resulting Ioss
- of-mutual respect between adolescent and-parent, is resolved or diminished ' _
markedly_by late youth or 'early-adulthood, allowing the des’ired sense of

autonomous equality to emerge.
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Task Five —- Sqlectmg and preparing. for an occupation and an economic career
Closely related in Western society to emotional mdependence Is economic
indebendence, and related to sense of identity is occupation, Due to these

: interrelationships the pursuit of an occupation and the beginning of a career
assume great importance for most youth. In fact it may be argued that, v

" sociologically, the essence of the youth life stage lies in its role as a moratorium

. before the adoption of adult life roles after childhood is physically over. The actual )
adoption of an adult economic role is traded for an extended period of training and
preparatipn for the later assumptlon of this aspect of adulthood. e

This task for youth thus revolves around the selection o‘: and preparation
for an occupation. Selection is often not completed %:lntﬂ well into adulthood,

- although general areas of mterest and capability are certainly identiﬁed in
adolescence.. The broad spectrum of career.options in a highly specialized somety
adds an element of interest and challenge for youth, as well as an indication of a

' significant point for potentially positive intervention and assistance on the part of
youth oriented: mstitutions The matching of interest, capability and opportunity is a
major step along the path of career preparation leading to an increasmgly focused
'defmtion of areas of emphasis for education, training and job experience This .
definition is not immutable, and changes with the recognmon of new interests and
the creation of new ,opportunities. A Similar, Jf shorter, process eccurs at 'any pount

. of significant occupation or career changes later in adulthood, but the experiences

gained through adolescence retai?thh\e\ir major imbact on the direction, and success,

of the adult productive and economic career. o
Task Six —— Preparing for r/narriage and family life.

If marriage and the raismg of a family. are seen as major roles for most
adults then preparation for such roles should be of great importance during
adolescence. Again there are the dual task elemen}s of developing posutive attitudes |

and gaining knowledge : o : Y

—

The first of these elements derives from the very experience of growmg up

ina posmve family enwronment coming to value such an environment and its

.

A



© recognizing and attempting

. positively an adult role in s rhe ftﬁgture family situation, although the timing and
structure of such a situation may not be ‘'traditional’ in nature. ‘
The aquisition of knowled e regarding marriage, family and home
‘ “managamrent»is at least partLally fulfilled thrhugh the same adolescent experience

|

with family life. in addition, formal institutions of education are increasingly

to meet\\a- perceived need for course offerings in
marriage, family relations, \"‘ d home’h‘taking. The knowledge gained*during
adolescence is still likely tjbe incomplete, so this is one ta’sk element which itself
remains somewhat incomplete well into young adulthood.. Generally, however, youth *
gain enough-knowledge to at least make some preliminary decisions re'ga'rding'their
~future as a marriage partner “‘]‘and parent - |
The quality of such décisions reéts upén the quality and quantity of
knowiledge obtamed so the decasuons are typ|cally tentative in nature, becoming
firmer with time, and perhaps alterad as new knowledge.is gained and attitudes
'contmue to develop. Of early |r~pportance are decisions on the timing of assumptlon '
. of adult family roles, dependm& on educat:onal ‘and career plans or desires.

/
Western society offers a varlety of options to young adults of marriageable age.

“'ara\éi the ch'ome among thes_e is often dep@endent on plannlng and experiences
- occeurring throﬁghout the later ya}ars of adolescence. .

Strongly linked to the atasks of sex- —role development and social maturation
is the element of expenencmg the growth, thrpugh the youthrhfe stage of
. mterpersonal relaﬂonshlps characﬂ:enzed by mcreasmgly complete and posutlve
’4 emotlonal attatchments Bas:cally {thas element involves learning how to love and be
loved in a mature, adult sense, an;i experlencmg ‘satisfaction in such relatronshsps
From childish infatuation through datmg and on to Western society's complfx and

amblguous courtship practnc_es, elationships develop through adolescence Ieading

most ybuth toward adult marriage roles. The increasing capacity for interpersonal

5 o . B
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identity and purpose in life, and guides one,s,p?hzwor.

39

intimacy through such experiences is crucial to suhgequent success as a marriage

partner.

Task Seven —- Acquiring a set of.values and an ethical system: developing an
ideology. n
| The attain’nlentiof a personal guide for behavior in the’form of values and
standards is central to the development of adolescent ldentity. One's values
determine one'’s view of the world, both in ideal for;n and in reality, as well as

largely determining one's response to that world. in adolescence, one questions and

‘challenges the 'given’ adult views which were accepted without reservation

- throughout childhood, searching out new alternatives and ultimatély settling upon a

set of values which best fit one’'s own perceptlons There is a two—stage cognitive
process here. First the adolescent tries to learn about the range of values and
ethical views that exist, and may tentatlvely adopt these sequentially for short
terms, experlmentlng with personal and social reactions. Follownng the bulk of this
exploratory endeavour, which continues in diminished form into adulthood, a
composite 'best—fit’ set of values emergee, which are adopted ona mbre .
permanent basis, although revisions are still probable. A cohplei balante is |
attempted between personal ideals, socnetal norms and tolerances and a dominant

but adaptlve view of reality. The balance prov:des an onentatuon for one's sense of

~r—_
£

Task Eight =— Desiring and achieving socially responsible beril
Parallelling the growth of a persoﬁl ideology is the l'ationalizationﬂof that

ideology withssociety —— one aspect o"@iﬂm‘ balance mentioned above. Personal

ideology and social ideology are viriually inseparable. The lmpol'tant distinction lieg

in the latter's inclusion of the links betvveen personal views, individual behaviors and

societal reactlon Wha%one does, thinks or says in solltude is the result of pereon;

|de.plogy while publlc behawor requires the additive effect of social ideology.
Adolescents thus must go through the process of assimilation ~they must '

learn and prepare to take part in society in positive ways if theya are to be socially .

o



total personal sublumat«on - the dnfference‘ or confhcts between indwxdual

= xdeelogues and sA ’ etel norms are what ummately cause the evolutnon and
developme

well es svm:larmes ehd w:lhngness and responslbtltty to eccept ehd,undersmnd

oc:ety What i requlredﬁs & recogmtlon of such dlfferences as R

socnetal norms even Mlile attemptmg to chahge them The outcome of such a

: urecoghmon is a growmg sense of responsnbmty to and for soo'ety s~a grov\rth of

—

o other-onented values m harmony wvth ahd. complementmg one s personaliy onented

tdeology o g

o actaon §uch actton may be elther posctlve or negatlve-from the somety‘s wewpomt
dependmg on avaalable altsrnatnves Adolescents clo dessre some mput m shapmg the

The growmg soclal responsﬂ::hty of youth is translated nnto commmment to ERER

structure of thenr futur‘ ] adult socuety so ailowance and ehcouragement from adults i" ‘: o

to mmate ana“mdertekepee:twe actlon may help to prevent the frustratton that 5 : e
leads to ﬂegetwe actaen ln e:tiher case a part of thns task for most youth mvolves L
the behavaorel dennonstratlon as weﬂ as the mental and emotuonal commuttment to
conmbute to thelr soclety : _ {_":"

Task Nme - Developmg the skﬂls and sensltwltles necessary for cmc competence

_ in a demoerecy the dustmchbn between socul responsubaluty end cwuc ‘
| competence is verykfmeiyrdefmed CMc cornpetence may be sesd to mclude a sense
. of the ma;or routes by whlchm may developend demonstrate socnal
responsubvllty The equnsmon of knowledge about the iegal polmcal,»economuc and e
socnal mst;tuhone |s thu‘s a key element m thns msk leadmg to B reelsutlon of the : .‘ '

purpose for suc’h mstltuhons md thenrfpotential for bettermg soc:ety

¢ |deas ‘and mformataon Beceuse many orgmnzetxons ire_ goal : t »' 'ected end



N ' S e Eod

- deflne md solve the complex problems of large a'hd small groups S

The combmatlon of knowledge skllls and a developmg soclal responslblllty ‘ »

. leads adoleScents to become more aware of human and socnal needs or problems
- . ;and more motnvated to attempt actlon to meet needs or allevrate problemy :
- lnvolvement m other-onented pro;ects and orgamzed actlvrty |s the flnal expressuonff : _. .
of well developed cwuc competence whlch may not appear untit well mto ok |
RS,

radulthood when greater opporutnmes for such mvolvement are evndent R

. T The developmental tasks of youth outllned by Hav:ghurst provnde a.
: ’ _comprehenswe descrlptlon of the knowledge Skl"S and attl&:,d‘s to be de&loped
o durmg the post-—chlldhood pre*-adulthood life stage in Western soc;uety Thelr
' successful achlevernent greatly mcreases the probabllvty of suecess at later tasks :

: 'of adulthood whlle faulure or slgnnflcant delay in therr completlon prejudlces adult

o task. achlevemerét and’ leads to personal unhappmess and: socnetal dlsapproval The x o

E j'mdlvndual adolescent assumes responsnbnl:ty for a developmental task by settlm
R specuflc personal goals related to |ts achlevement and galrls personal satlsfacthn
! ‘.from reachung these goals as well as socletal approval for completlon of tha task

-Spealfioetlon of Goals and Tosks for Youth | - '3 | o R

' T Flgure lV lllustrates the relatlonshlp between speclflc personal goals for youth N
. and the developmental tasks underwhlch they are subsumed./‘l’he Developmental Tasks ‘
'_ and Goal Statements shown here are oerlved dlrectly from Havughurst’s (1974al
Qmjgpmmm m ang Edugamn and/from Duvall's (1977) Man:mg.e anq Emu

‘ Qexe]gp_mgnt The tt;urd column. m Flgure lV Ouest/onna/re /tems dlrectly parallels the

‘ Goal Statements, restatmg them in flrst-person form and |n words sultable for the youth"

N populatlon toward WthlLthlS study ls dlrected Further dlst:ussnon of the derlvatlon of

- " these ttems, and the use to whlch they are put in th:s study lS found m Chapter lll o "ﬁ
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- Operationallzing “Rural Youth

© 7711, Sources and Procedures for Collection of Data ;
e

3
A. Research Objectives and Questlons

Based upon the ratlonale and significance for this research as discussed i in

Chapter I, and.in llght of the .concetﬂnumerated in Chapter II, the objectives for this -

study, fall mto three mayor categornes S S o
7 First; there is an exploratlon and basnc gathermg oi“nnf,ormatlon What are the

developmental tas,ks of rural Alberta‘youtlﬂ What are tlﬁnontnes among these tasks? = —
 Are there slg‘hlflcant dlversmes among rural Alberta youth regardung their developmental

tasks? If so, are there any socnoeconomnc correlates for _defining rural youth
- subpopulatlcu based on thelr task perceptions? : ‘ <

A second set of research questlons are based on the objectlve of testmg

-
[

Havighurst's modef for developmental tasks. is his list of tasks and goals for youttpahd in

: conternporary rural Alberta? What are the necessary addmons deletlons or modifications

to that list to mcrease such vahdlty? ‘
o _The third major objective i is that of applymg the fmdlngs regardlng developmental
tasks of rural Alberta youth to a concrete programmlng situation. What are the o
| nmpllcatnons of the results and. thelr mterpretatlons for rural youth programmnnLWhat
jpohcy recommendations arise for a rural youth program agency? Specafleally the Alberta
4-H orgfmzatlon is used as an example of one such agency, and recommendahons

'specrflc to its progfam are to be developed out of this research

LoLITLT R

_ B.The Resear‘ch' Populations '

' - To study rural youth, it is essential that one has a clear operatuonal de?nltlon
mdlcatmg the boundarles of ‘that populatuon There are two concepts included in the

"\
L

defmmon orural' and youth‘ L SRR R . e
B Deﬂnmg ‘rural’ has been an ongoing problem for the. fleld of sociology. and rural :

’ somology in partlcular There is no ohe smgle element by which clear 'rural and urban |

dnstmctuons may be made Smnth and Zopf (1870:23- 34) hst nine parameters of rurahty

occupatlon communlty snze populatnon densuty enwronment socual dlfferentuatnon fe

= ‘e



stratification, interaction and solidarity Writers have lndividually chosen to use various

singte and combmed indicators depending on their purposes and information avallablllty

‘Schwarzweller (1968) uses community size and occupational structure to indicate rurality,

whlle Tasaka (1978) uses population densuty alone Hornbrook (1981) reviews some of
the current practices, noting the Canada Census definition of r{al as open country or
“communities with less than 1000 populatlon The comparabl&tllnlted States Census value
is 2500. In his own establishment of rural,_resource, and urban regions of'Alberta, a
Hornbrook uses occupational struéture alone.vFor part of his an'alys-is he relies on the
/lncreasmgly popular metropolltan - nonmetropolltan dnchotomous classification, Wthh
assigns metropolltan status to any "main labour force market area of -a contlnuous
" built—up area havrng 100,000 or more population” (Statistics Canada 1976) ln Alberta
two such areas exist the City of Calgary, and the Clty of Edmonton with ad;acent County
of Strathcona and MD. of Sturgeon. Such a classnflcatlon acknowledges the ever -
decreasmg objective differences between what have tradltlonally been thought of as
rural and urban and Aassumes that major socloeconomlc affects of urbarrpopulatlon
fj{ accumulation o jcur only wuth .very large centres. - oy,
It is apparent that rurality is not a weli-defined concept in the llterature There is
. increasmg evidence that any definition which msnsts,on a sharp numencal or gven

B
conceptual boundary between urban and 'rural is less than. adequate. Rural/urban is not a

dichotomy: Rather rurality is a dlmenslon along a contmuu_rnwnh |deal—type endpomts
One may meamngfully speak. of more rural‘ or 'Iess urban’, white it is conceptually
misleading or meanlngless to speak ‘of rural’ as a sharply bounded class.

The approach adopted in this study results from a combmatlon of two of the
conceptual parameters First, followmg the basnc premlse of the metropolltan -
nonmetropolltan classlflcatlon itis recogmzed that the cities of Edmonton and Calgary
are slgmflcantly more urban than the vast majorlty of the rest of Alberta The objectlves

A

of the study are limited to those youth assigned a rﬁeamngful degree of rurallty, so it is

reasonable to exclude from consnderatlon youth from these two ma jor urbarr centres 1;\

-Secondly, due to the contmuous rather than dtchotomous nature of rurality, an attempt is

made to assess one aspect through the dlmenslon of communlty size. As stated

commumty suze has been used by some wrlters to & chotmlze rural and urban thls S
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‘approach has been somewhat problematlc ln an assessment of rurality in a continuous,
non-dlchotomous fashlon however its use may be more justlflable Admittedly it is
lncomplete measurmg 9 among several aspects of rurahty Operationally, however
commumty size is easily establlshed through existing data sources and is easily and
virtually umversally understood by any who may beneflt from this fesearch. For this ——-
. research study, therefore, 'rural’ is defined as all areas of Alberta other than the cities of:
Edmonton and 'Calgary. b ‘

'_ The definition of ’youth’ is”similarly inconsistent with a variety of approaches
being adopted throughout the literature (refer to Chapter. lI) The' summary
recommenda‘tlon from a report by UNESCO (1969:6) is pertinent here: "It is extremely
difficult to formulate any general and comprehensnve definition of the concept of youth.

Those concerned with human and social problems of this order will therefore do better

to keep cautlously to terms capable of a accommodating a consrderable range of

-

variation. It is for thls reason that a pragmatlc defmltlon of ‘the young as those to whom ~
a socnety assugns that status is sometlmes accepted as a compromise”. For this study that
operatlonal approach is adopted In the Alberta socrety ‘the young' are those toward
‘whom are dnrected a variety of youth development institutions, including the school and a
host of private and public agencies which see their focal cllentele as youth. For this !
study youth ‘is thus nmtlally operatlonallzed as the cllentele of one or more recognlzed ]
youth development agencfes or institutions. :
The most obvious mstltut:on dealmg with youth throughout all of Alberta is’ the
provmcually admlnlstered formal school system ln selecting a research sample it was S
therefore |n|t|ally planned to make use of the publlc school system as the basic
framework for contacts: Two major constralnts make this aiternative unattractlve First,
. 'school attendance is umversal only to age 16 in Alberta with a small but recognlzable :
minority Ieavnng the school system after this age The youth stage of life certainly
extends past age 16, so any sample drawn through the school system necessarlly créates .
mlsrepresentatlon of such a minority. Secondly, and more pragmatlcally, access to the
| school system for research purposes is extremely dlfflcult and time consun:ung, mvolvmg
‘ '.representatlon to many bureaucratlc levels and a mass of documentatlon. Thls time
factor proved to be the major constramt mltlgatlng against the use of the school system ’

o

& . s
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-
as a sampling framework. : | | - ) "
The agency-—oriented aseect ef this study directed attention next to the use of
the 4~ H clcentele itself as a res'elarch populatlon Several attractions became apparent
1. easy access to mgmbershrp files ‘ ‘
widespread geographic distribution of 4—H membership in Alberta ]
3. Congruence of men'rbershipldistri‘butieh with the chosen aspects of rurality —— the
' membershiﬁ is exclusive of»re"sidehts of Edmonton or Calgary, yet includes
residents of all sizes of other communities v ! |
4. Inclusion within the men’ibership of an age range ’co?lering all or rhe/s;t of the socially
accepted concept of youth ——age 10 to 21 years

.‘(Q

' Sarhpling from the 4-H population alonef would, however, lead to some research
/”‘ ‘ - .

\

problems:

1. Generalizability would be seriously reduced. o
S/ampling techniques could allow safe generalization to thev 4-H pepulation, but only
very tentative Eenerahzatnon to the rural youth populatlon as a whole. - M

2. The 4-H populatlon diminishes past about age 16 tg. 17
This would lead to the same problem as school dropouts, with the probabrlrty
existing of systematlc differences between 4-H dropouts and remammg members.

Without careful extensnon of the reséarch design to determme any such

dnfferen\es’ rehabrhty is agam somewnhat compromnsed

A

- In the end, the decision was made to use the 4 H membershlp as the research
pOpuIatlon with a dual reason. First, thls researcher [ professronal involvement and
personal mterest has been in the Alberta 4-H org’amzatron for several years. An ob jectnve
for this study is to provrde policy recommendatlons for rural youth programmmg with

4-H as the major ?ecus Thus the results conclusrons and implications of this research

if dlrected toward 4-H, will have great personal professnonal srgmflcance

W



Second, and growing out’of the first, is the element of access. ‘Thrvo‘ugh
professional association and the interests of others in the Alberta 4-H organization, \
membership files could be made ayailable“ for the purposes of this study, making ‘sample
selectiona much less cumbersome tallk than Woﬂld'be the case if the schoolIQStemlw'as.
approached for access to school or student lists. Thus, finally, the research population of
rgr‘al y\outh was delimited to AItXerta 4-H members, as listed in the 1980-198 1 ‘
membershijp files of the 4-H Branch of Alberta Agriculture.

,

The Societal E'nv(airfmment ‘ s . | o - _
As suggested in the discussion in Chapter Il (see pp. 3(:;(390#)@ genesis of

deve!’opmental tasks of rural Alberta youth involves not only t youth themselves, but

also the external influence of the elements of th_e!r societal environment. For this study,

therefore, some indicator is necessar(y_t'o reflect the societal environment of 4—H

//m\embers . .

A major element in the envuronment of youth is the home setting. Whvle some

S

evidence suggests that the place of a chdd among his snblmgs@ youngest, oldestf‘has »
some effect on his aspu'atlons {Los, 1§77) -there |s agreement among a large number of
wnters that parental inflyence is a ma jor determmant of values, beliefs, and behavnors
- among :5“/ yc@ {Brittain, _1 969; Des;arlals and‘ _Rackauskas, 1,975,_ Gregory ano
Lionbergér, 1968; Lindstrom, 1964;Los, 197 1;.McLeish, 1972; Schwarzweller and
Lyso‘n, 1974). In fact, "studies have show that there is an overlap in the Va’lues of parents
and peer groups, and because of this the adolescent will often retain the moral and,soeial

v

values and beligfs of his parents” (Des ‘?ﬂ‘i‘f@d Rackauskas 1975: 335). _
~ Dué tG’thus observatlon that parental influence is a significant socnal and moral
‘force in the environment of youth the parents of 4- H members were chosen as a
' " population to represent the societal element in the determlnatlon of developmental tasks
of these members. Admlttedly, other elements in the envrronment of youth are mcluded in
the overall external influence on task »c_jeflmtlon and timing. Parents remain a sugnnfucant -
‘elemen/t however,_and pérhaps even the most siénificant one, with the. great majority of |

rural youth living most of- thenr years, at least untnl about age 18 at home and under some

degree of control or supervasnon by their parents

S
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)
)

, In further opd‘“‘tionalizlng this «;lqmmt of parontai influence, trnqunﬂon arose
of wh;sthar both parents needed to be included. intuitively, and from personsl bxporionéo
" with rural families, one parent may “bo expetted to possess a grester influence on a child
v-than the other parent. This dlffcrantml mfluonco is not in the same direction for all
fammos. nor even nmong nn the cmldron in one family. Tm differential is not necessarily
sex-hnked -= gwrs are not aIWays more strongly mﬂuenced by their mothers, nor boys
by their fathers. The observnion remains simply that, for issues of values, beliefs or '
goals, each éhil& tends to seek-out one paronE over the other one for consultation, and it
is this parent which more s:érongly influences the davelopmeﬁt'of the child
‘With this in mind, the opsrationalizaiion of the societal influence éq 4-H .me‘mbers
: was completed° The population representing this influénce was défined as one barent of |
eath mduvnduai in the 4-H member populat'on with that parent mdependently selected by

) _each member

s

. The Unit of Analysis C ‘ ¢
"~ The assumption Sf two resaarch populatlons -~ 4- H members and one of each,
of theur parents —~ created a potential problem of focus for the study. Was it toﬁok at
4-H members, 4—-H parents 4-H famahes or some combination of th‘se? A review of -
~ - the research objectives effectnvely answered such a questnon it was the dpvalopmontal——\i
. tasks of rural youth ugogm\fhtch tha‘study focusad Thus, lt ‘was the 4—H members whtch
constituted the focal population, wrth the mdwudual member being the basic unit of g
- analysis. “The parents provuded a second populatoon by wﬁch to remforce and holp defmo
the tasks of the membara o ' ' : o o
o The questioff of ambﬁguous focus again arose durmg the deterrmnltlon of the
sampling procedure. Contactewas dgs;red with 4-H ‘memb‘ers, but also with one of each
of their parents. In the intereéts of Mimm sample cove‘rage‘ it ;vag deemed desirsble
, o @.@ude only one 4-H member. from families in whach several of the chlldr;q were

o Mrg Thus uf a member was to be mcludad in the sample any of his/her ssph
L JF

X

4
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s was the 1980-—1981 aH club membershlp
re. Thase fl!es were argamzed alphabatlcally
‘ wrth an mdnwdual hstmg of members

v

c on Ltst" (Albertl Mu'umpaLAffmrs 1980) lt was

o E"tW”ﬂ mb numbor of commitnes m G



:,:,undertaken on e club bas:s cather "'fe eech'lndiv:duel:member Thus alltmember . of a
" elub, foq samphng pw’poses, were assmned tofthe communlty 3'29 'stramm’ o f "‘5 central

: ,"J-’.’cemnuﬁ:ty?ifer tmtclub ! ' H‘rs preduced"tlrough thl'f"precedure’weuldr_alv’nosttnlways e

.oceur f!.:r those clubs whose eentral com'mmntles'were near the I wer end. of the

B 'fpopulation range gf a stratum in such eases some of the members, whose own hOme

B uljcommumtles would be in the' next'lower stratum Weuld be mlstakenly asslgned for o '.

o j"',samplmg to the hlgher strat:.m It Was expected that. such errors would be reldtlvely few

,,,,

| and would tend to. be balanced out over ell the strata In any case the exactness of thls .
_ sn'atlﬁcatlon precadure was net cruc:a) to the study lt was mtended ehly te ensure a '
"stetlstlcally useful samp'e slze w:thm each stratum to provnde an adequate base to‘
for dnfferentnal effects of commumty“slze e : B

| " : n\embershlp lnste Each grwp mcluded these

An added bonus of asslgnmem of members to strata by club was 'that the club '

,membershnp llsts themselves eould be used durectly in; the framewgrk wnthout the
»;4-necessrty to tedlouely 9reate e‘ eparate lnst member by member

Fmally then the samplmg;: frmwork'took the form of slx groupsof 4—H club

4—H clubs whose central communmes fell

":'i ":hlnto the commmy snze range lgned te that grnup Before the actuel eemple selectnon

- _' " ‘had very recently been snrveyed wa questlonnalres regerdmg perceptlons and evaluatlons
‘ f%ef vmous nspects {the 4-H progrem and the members ancl leaders use of le:sure




i i Recomzang:me\potentm, for hegatwa reactnon erm 4—H parents sf thsy = S
" wer to be contacted sevaral tvmas becausa of sevaral chlldren:'un 4-H it was
declded to hmut the contacts to a maxnmum of one 4—H member m any famnly Thls

dacmuon would also maxlmnza the dustnbutuon of the sample o‘@ar the 4-H

oj fam:lias par stratum The total mmber of 4—H farmhes in. the samphng" .
» frama‘ 'iork was s;mdarly calculatdd..jn tw _J_way‘s to ensura accuracy sn the
1 balculat;ons anrst ‘the mean nimber of fammes per club . 22) was mumpued by
tha toul nu'n'bar:of clubs':(489)‘ o arnveat a total number of farﬁihes of 5487 e
v Secondly. tﬁe sum was taken of the'calcuhted nqmbers cf fammes in: the snx strata / :
o < which also proved to be 5487,4nd”ncatmg the unternal accuracy of the calculat«on
The ;sutts of thss senes of calcul:uons appear m Table I : S
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Commumty Slze f N”"“bef of ) ct'é_e ﬁf e Proportaon of. S ;Expected |
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Sl
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o= j'. 257 in Imles f_oz Qesetmlmng&mnla Slzeandﬁamn.ln EIIQ.E lPortman etal, 1975) A
L The confldence level of 90% isa measure of the: deswed rellablhty for the . -
' .-,“:research That ls the proportuon of the tnme that the res;arch results mlght not in
- ”?'{‘fact be expected to r-eflect the actual s/tuatuen wnll be restncted to 10% or less
RR _Precnslon of 05 lmplles that there is less than a 5% chance of error m S : _'_
B virepreseﬁtatlveness of the sample to the total reseafch popdatlon Reahiing that- not
‘every mltlal cgntact w:th 4—H m’embers and theur parents would yleld mformatlon
\ 'thelmze of the total «sample was arbm'@lly mcreased to 400 m erder to enhance
g 'T.“:'the probablllty of recewmg at least 257 useful responses " v T
. .‘ To ensure that any famnlys chances of selec’aon to the sample vyere __: _-" .'
'proportlonat&o the slze of nts stratum the proportlon of total familles to be found{
Sy .in each stratum was calculated These proportlons multsplled by the total- desqud
' sample SIZB of 400 y:elded the number of farmlyees to be selected wnhin the strata
The ﬂnal columns of Table I mdlcate these preportlans and resultant expected | '_
sempTeslzes ST SRR ' ERICCI I B
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AQ)Example of the Samplmg Calculatlons/ y L s T ’

To clarlfy the procedure used to deter;mnne the strattfled sample slzesy_, o e

' conslder the case of the f:rst and Iargest stratum - those commumtles

uincorporated or under 500 gopulation: &S v T
gliumber of 4-H Clubs in Stratum = 268 (A) - - ,' Tk Coe
tod N“"Wf of Fam"'es per. Club = 1122 | oo L
‘A”(Bl= uml er of Famllles in Straturn o o e
| 26,3‘3(-1 18223007 Q) R ST
Total Number of ”Famllles m Research Population = 5487 (D) S

| ‘ Deslred Total Sample Size = 400 (F)

’ 54 X 400 216

QB = Pr’oportlon of Total‘?F’amlhes in ThlS Stratum B

3007 /5487 <164 B & L

) X lF) DBSII'Bd Stratum Sample Slze -

e

o .
-

- Selectlon of the 4—H Member/Sample o i "»b.

,zComputer-gengrated random number llsts were obtam,ed( one for each

' ‘stratum wvth the number of mdncated sample famulles per stratum randomly

s _asslgned from /he total number of famlhes per stratum For the fnrst,stratum for o :

example, 216 numbers wer‘e randomly listed between/‘l /and 3007 (see above

- 'each stratum by famlly As the ceunt rea ;-‘

“.example) I R TN Lo

Ve
iR

: lThe famllles wuthln the club membershlp forms of the samplmg framework
were ot mdlwdually Pumbered however so ‘the actual selectnon on.of parttcular

fammes became a rather tedroUs process of manually countlng through the lists of,/

od each of the randomly generated

<2

s ‘numbers on the computer Ilst tﬁat famny was selected into the ¢ sample Cen

3 ', Due to the lnherent error assoc:ated wnth usmg a mean number of famllles

per club (1 1 22) m the samplnng calculatlons, the actual numbers of famnlles in. each »

'> "of the strata proved to be somewl!lat dufferent from the expected number, The

o .'sample sxzes were ad)usted accordmgly, wuth larger than expected /’trata recelvmg E

‘ _’ .a larger than planned number of saﬁhple assngnments Ad;ustments were made by B '

: :f“l.addpng to or deletlng from the random number llsts to comclde wuth the actual

b number of famllles found ln the strata. The d“ fferences enc/untered and the sample




' Semple Aecuracy

’ adequate sample, the followmg points should be conslderad

encountered so the total sample slze decreased flnally numbdrmg 388 rather than
the expected 400 Thls total remamed well above that required for 90% confldence

e One further task remamed ln the 4—H member sample selectton From the- ’
|lSt of famllues a |l$t compnsed of one 4- H member from each of those famllles A
needed to be developed It was at thls pomt that the focus of the research returned
fromthe samplmg vehlcle of the femlly to the 4/-l:lmember hamself For tnose :
selected"?amnlles wuth only one chnld ln 4-H the transfer was~d|rect and obwous -
' When several slblmgs were |n a4-H club,: however the addltnonal step of randomly :
| selectm’g‘ one from thelr number was performed The snmple but effectnve method
of rollmg dlce was used for thls last level of random selectlon ’ . L
The end result of the process of samplmg 4—H members was a droup of s:x.
|lStS of 4 H members (one for each stratum) and thelr maulmg addresses totallmg |

388 in number o

—H Parents :

S -

The research deslgn requnred ho addmonal pre-selectaon of parents The '
- research populatnon compnsed cme parent of each 4-H member in. Albprte so the/

. : sample populatlon became dlrectly parallel to the 4-H member sample Ea,ch v

selec ,ed member was to be allowed to select one of h|s parents,«so contact wcth

: ) T\ i
;the parents would necessarlly be made through the member sample ln essence the

- _one sample llst of members would suffnce to contact both sample populatlons

- - S

To verufy thatthe samplmg procedure outluned produced a representatwe and i

AT

o _"The research populetnon was specufaed as Alberta 4 H members whnch follows / :

fff;"“.jvery closely the._ chOsen deflnlumf rural youth bemg non-—metropolltan m

' f"_coverage and.; . cludmg a large number (over 8500) of young people who are the
cllentele°of a recogmzed youth developmpnt agency ' ’

- ‘* . / B :- R
Thepopulatlon of 4-H membere m Alberta was known lrstable and fmmely bounded ,
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Table 2 ,
v el Sample Drawn for the Study
R
Commumty " Expected o Ex‘pected | Actual
Slze Strata Famrhes <7 Sample- . }amllres\,
<800 3007f’<;- C218 2827
'500=998 .. 840 . 4 x»,.- 544
1000-1998 - 895 - . 44 . 533
2000-3489 303", . 24 208
3500-4999 . 516 36 . ' 660
5000 - . ‘426 | 32 . 432
S . N+5487 n=400 - =5194
R | S
e KRR E
“'d“']< “-_k: é’
=

e Actuai—" i

‘ mptetely exhaustlve smplung framﬁwork was developed usmg the best

»’--a\geilable oftscnaﬁrsjer&?rors in these Irsts could be expected to be small and would

- have been ,detectable oniy through a complete census of all members m all 4-H R

k v clubs m the provmce

3. An adequate total sample stze was drawn toestabhsh a confrdence Ievel of at. Iéast

903@, |

'\,

/The stretnfrcatron m terms of commumty slze ensured representatron from 8 broad

*‘Variation

‘Sample © - o _ from,
e © Expected
209 T ez
.. a3 B
88, . B
:..' 22 | V ‘2 .
41 45
. 34 g w2
. n=388 =12

iz_\spectrum of 4—H members througﬁout the non-metropolitan sectron of the EER o

frural ,urbhn contlnuum Proportronate random samplmg teehrﬂques wnthm the ' ’ : fl .

. .size confnguratnon of the 4—H member populataori “ '

D Methods for Col!ection of lnformnion

..

- - ~ 11

Extensuve readmg culmrnated m ‘the hterature revrew appeanng m Chapter Il lt /was

jthroqgh thue readmg that concepts regardrng youth youth development needs and

,hterature mtroduced the work of Hevnghurst wnth deveIOpmental tasks Further

-mterests were clanfred and therr mterrelatnonshrps estabhshed Most':rnportantly, the o



[
lnvestlgatlon of hls work and conceptual framework lecl to the fmal declsnoh to adopt
"developmental tasks as the means by which to focus thls research on youth development."f
' f Dur‘mg andjfter the hterature review process, a number of dlscusslons wvth
various authorltues on human de;elopment needs assessment, and research methods and -
| deslgn took place These resulted in further clarlflcatuon of’ the concepts su;oundlng the '
resnarch as well as offermg msxght into potentlal dlrectlons by whlch to emplrlcally deal
‘wuhtheseconcepts T R R
_ | Once the decnslon was made to attempt to ldentnfy developmental tasks of yOuth
it became necessary tg;reate an approprlate &nd valid procedure for domg sQ A r’eturn
to Havr/ghurst’s own ‘material. revealed thatyhlfx Sramework of developmen‘/sks was e .
largely based on théloretlcal and conc.eptual level consnderatlons After this basic -
framework was developed Ilmlted testlng was done w:th lntenswe longltudmal study of
"relatlvely small numbel;s of chlldren and youth in various locales Study methods were
' basncally observatlonal mvolvmg post-mterpretatlon of the exhlblted behavror of
sub jects Such methods could Sufflce to show the utmty of the developmental task
hstmgs, and to assugn sub;ects to posst;ens wuthm the overall sequence ef the grven tasks.‘ ,
For the. purpose of thls research study o@j\\ berta 4—H members however the methods
were consldered too cumbersome and tlme—consummg mvolwng Menslve long—term V
‘work wnth,relatwely few subjects rather than extensive contact wnth a large group of
subjects. Just sugh extensnve contact was deemed necessary to. sefely generallze '
vrnformatlon fromihns study to the totel 4-H populatfon and perhaps beyond Two =

emplncal methods were known 1o prowde extensive coverage ,by survey of large groups

. ",‘ .

‘of sub;ects - l.:‘i' j‘. iew and questlonnalre (Babble 1973.3 1—50) ST

The mterwew st a very attractwe alterhatlve dk te the potentnal for o \
*clarlflcatnon of mlsunderstandlngs and the element of personal and rapport in dealmg wnth
sub ject matter that was essentlally personal in nature. However ‘the mtervuewnng of a

large sample of 4 H members across Alberta and one of each of their. parents was seen -
‘ &«

to be far too tume—consummg and expensuve, necessatatlng much travel and the hmng of




— [

_'T‘g'aining'acc‘ess-\to th'e’desired subjects becaUse W'available Sampling“lists offered'onlv
‘rnaihng addresses and not. res;dence I6cat|ons Expense and tvme would slmnlarly remam
as cdnstramts of the mterwew procedure Thus |t was declded to look senously at the

'optlon of a self—admlmstered maﬂed questuonnanre procedure . t_ R
o The dusadvantages of the. mailed questlonnaure ware seen to be’ exactly the
,iconverse of the advantages of the interview. ;There would be no opportumty to deal w:th
'mnsunderstandnngs of the respondents and the hx{estnonnanre tool was deflmtely _/
"umpersonal Even more than the nntervuew techmque mailed questlonnglres would |
‘ mcorporate the element of self-/s'electlon with the researcher hcldlng little effectuve
control over just whvch mdmduals in the sample would choose o req:ond or not to » -
respond ' ’ S ‘ S e 3 S /'\"
The advantages of the mailed: questlomfarre procedure Iay lardely in its’ practlcahty
for easily contactmg a large sample In thlS case maal.ang addresses were- avallable darectly
through the. samphng hsts, and each aé”d'ress would suffice to contact both a 4 H
‘memb:r/and a parent wnthout havmg to prearrange—any appomtments There was no need
to hnre a large staff, because the tasks mvolved in this procedure were few B _
quest:onnalre desngn and constructlon prmtmg collatmg and manlmgAn fact, the only staff_'
‘mput into the mechamcs of this procedure other than that of the researcherb were that
,of a data entry techmcsan who transformed the constructed questuoonnanra mto a’
computer mput suntable for Iarge-scale computer—based pnntmg, and one addmonal

—_—

person ass:stmg wcth collatlng ST _' S S N e
. The crucnat questlon after it was dec:ded that a mailed questmnnanre would make. B
a practical research tooI was how such a tool could be deslgned to provnde vahd data on
‘the variables assocnated wnth the research problem The search for-a solutnon fo thls |
'fquestnon occupwd much tlme and consultetuon wnth authormes and along wnth the -
'decnsnons regardmg basnc research questtons ‘was the plvotal process upon which the

\entu;-g outcome of the research study was to rest ) L T l

¢



~ E. Questlonnaire Deelgn ‘J.' : l . o ) ‘ . ’
“The Nature of the Dependent Varlnbles o )
As prevnously dlSCUSSGd developmental tasks are measureable lndlrectly Tasks
become translated ‘within the individual into, personal goals, anditis these goals which
. serve as mdlcatOrs of the assumptuon of elements of specific developmental tasks
A major element of data therefore relates to personal goals identified by -
. individual subjects The dual mput into the oruglns of developmental tasks —— mdlvndual
~ and societal —~ necessntate the extensron of data into some area representmg the . —
' “societal expéctatnons placed upon the mdlvudual mfluencmg their-definition of the tasks
and resultant goals For this study of the developmental tasks of Alderta 4 H members,
k the,socnetal lnfluence is represented through questlonnmg of their parents B -
The determmatuon 3 whether or hot the goals. mducatcve of a certain ' ]
developemtnal task are held by a youth is enough to udentlfy his assumptaon of the task,
and its reality and vahdlty for him. Such mformatlon however ‘is limited in lts potentlal for ‘
' analytlcal mterpretatlon To. determlne the dlfferences m force or promlnenc:e:mong a
| . variety of |dentnfled goals or their mdncated tasks another dmensuon of the questlon
must be addressed This mvolves a subjectlve assessment on the part of each youth of
» the lmportance he places on eabh goal By aggregatmg the assessments for all the goals
B related to a slngle task an mducatnon of- overall percelved lmportance o‘ff that task lS -~
establnshed IR ”/' S R e
‘In addmon to the presence and rmportance of each goal it is nmportant to
dlscover its temporal nazture - when lt was or is expected to be reached
Developmental theory suggests that young adolescents w:ll likely: vaew many tasks as ‘
locng-term in nature to be accompllshecf several years m the future while older youth will ‘
consnder more of the goals already reached and tl{:s more tasks as already accompllshecb——'-»
Cin a samnlar way to both the presence and |mportance of goals, the temporal aspects of
| related goals may be aggﬂegated to gam an mdlcatton of th&everall temporal nature of
the related developmental task. . ‘?7"' LT A ' »
v Wh:le rural youth may be questloned darectly about the presence |mportance and
. - .

tnmmg of the goals they have set for themselves the socnetal lnfluence orﬂhenr '

developmental tasks as measured through thelr parents |s testable somewhat more

R



. x - »“ .
mdureotly Basncally, the key mformation hes in the value’j Judgements of the parents .

-

. regardlng the goals and tasks of youth which are transmltted as expectatlons ptaced

(Refer to Figure IV, pp. )

upon their chtldren Thus parents may be questloned about what they percelve should be . -
the goals of their chlldren as well as associated perceptvons of importance and tlmmg
Such valuations provide an equltable basis for companson and contrast with the

)

assessments by youth themselves. - ; S o ' =
- Pursuqnt to the preceding consrderatlons the conceptual Ievel dependent vanable

for thns research is the set of developmental tasks assumed by each youth and his parent

Each task is analyzed through a set of persor;al development goals, derwed\f_om, the

literature on developmental tasks, largely Havighurst (1953, 19744) and 'Duvall'l197‘7')..

Dependent Variables: Questionnaire Items

Thlrty seven individual goals subsumed under nine developmental tasks, were '

derrved from the Ivterature Because the sample of 4-H members ranged in age from 10
“to 21 years it ‘was necessary to evelop for the questionnaire one or more statement(s) :
.for each geal Wthh would appea in a form and a vocabulary clearly understandable to

respondents throughout such an ag range The flnal product after »many drafts and a

' pretest, was a list of 42 goal stateme ts, which appear in the third column of Flgure V.

. r-.]'
Undoubtedly there are |mperfect|ons remammg |n the phrasmg of the goal statements

4

_ Recogmzlng the dlfflcufty of maklng each statement simple enough for a ten-year—old to

understand yet not so simple as to be offenswe to'an enghteen- or twenty year—old

and of ensurmg that each statement was largely unamblguous it was smply decuded that

: at some point the list would have to be consldered adequate This pomt came after a

succesful pretest of 12 .4-H members from age 10 to 16 of whom none mdnéated any
'problems W|th understandnng the, goal statementS\or of reacting negatwely to them

‘ The research destgn necessrtated recevvmg a parallel response from parents to__
the same list of 42 goals to represent the mfluence ‘of the socnetal envnronment on the -
vdevelopmental tasks of the 4-H member respondents The hst of goal statements was -

/thus reworded in the thnrd person for the parents c;apy of the questlonnalre basncally

A replacmg,“l". with ffyour chnld’. and f'me” with "hlm/her". The twp coples of the’ _° ‘

A

[ . . ) ! -



D L S -

| | o T
x : e ' .
questlonnalre one for the 4-H member and the other for ] parent appear lh Appendnx i

I_ For each goal statement, the mformatnon rtequlred from each respondent mdluded
‘an. mdlcatlon of whether or not the statement does indeed represent a peroeived gdal for
him or hls child and, nf so, how mnportant the goal was and when it was expected tcrbe
reached The mntnal draft of a format mtended to capture sl.lch mformatlon appears in
Figure V. v ¢ o (N '

A varlety of problems arose in attemptmg to use that format in an initial test on a. |
small group of adults and youth. The check—off system to mdncate that-a goal statement
was not percenved as a goal by the respondent (Column D) proved quite adequate ez:l_ no Y,
problems were encountered wnth it The other three columns, however, were as a gro .

: ,rather dif ficult for the test respondents to understand and use. The’ basrc problem w\
appeared to be that they were being asked to consider two dimensions of a goal at the
fsame’the - tummg and impartance —-— and respond to these two dlmensmns on

|mportance scales embedded in a tlmmg scale The timing scale was not even

" unidirectional, wsually gomg from near future (Column’ Al to dustant future (Col ﬁ‘e) to -

the past lColumn Cl ‘
From the researcher s pomt of view, an addntlonal problem with this forma
‘appeared when attemptmg to code and- guantrfy the responses The line ‘
. |mportance (Colurins A ancl B) provided ambiguous mformatuon which 'was very dliflcult
to code even using a clear overiay- Wlth the scale line subdnvrded and numbered. For
example in the illustration below it would be a very sub jectrve chonce between coding ’

the response as a "4" or a'5"

A coarser scale, usmg less than tive dlwslons, ‘could have allevnated the problem but R
' would have too- greatly lumlted the statistical varlablllty “of the responses e o ‘
The result of the initial test Was the redraftmg of the item format mat into a plattems L
which was to prove much ‘superior. from, the pomts of view. of both the respondent and |

;_the researcher Thls format was used in the fmal questnonnenres For claruflcatlon in thls
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discussion and comparisonjwith the initial draft format, psrt of the questionneires .~
regggduced in Figure: ML g‘( ‘ .

f oy

The ehqck-off "es : nse to indicate that the statcmqnt was not perc'oiind asa

# catogones being ;uxtq;oud ina smgla i :
4 # ‘ ’!;'Oﬁal scalo\e alcmcnt of timing which’ the respondent wag,askod to conﬂdor

: "b’&:anﬁé mucr more Clear. Rathor than choosing one of three larg. célqmﬁs as was the
7. case with thg first drm the resbcndcnt was asked only to choose bno of three w

oy

dheskc‘f%"arl utled within a single column : ' e
The mportance response was directed to Columwa contamnng 8 fnve pomt
--§cale in. which each category was umque and giscrete. The use of dlsorotc cateqones\
allewated the problem of ambagmiy whnch resutted from the comlnuous scales of the e

s
first draft The catsgories were numberod from 1 to 5, offering the rosrgondent an

intuitive sense of the or.dinalityb of the scale wim:me-dimension of importance increasing -
with htgher nuﬂbars o - | T

. " To remferce this cognitwa ordonng, the ondpcmts of the scale were labollod
"Sllghtly important” and "Very important”. Thus again was a change from the first draft, ; ,
whnch had scales' ‘ranging from "Very Unimportant” to "Very lmportmf' This change
resulted from the realization that any response mﬁm coiumn would necessarily indicate )

~_ that the goal was perceived, and camed some degma ofwortufce Thumportance '
scale thus bocomas wdwecbonal to match the concapx of importance itsolf rocogmzmg
that there was no nuyatwemde to wnporm norany neutral valua Importance was
either tobo seen, if only n:'Shbhtly I rtant”, or it was not to exist at all, in which case
menemwouldbe"NotAGoﬂ" Themmtsofﬁwoscale,raﬂmmmbemqm

opposstes @s became mmm\al aﬂd maxwﬁal Mdvcat:ons of spm porcmved degree of

4

P

Y

% .

X 4 ﬂ

i Inmeagmalopumon ofthen;ev.;dd qaesﬂonmtra araspendg\twmudruda

. _
goal statement and first decndo whethor or not it was a goﬂfor himxer shoufdm been
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'was based cn lts locatlon at a reasonebly short dlstance fcr delwery and puck up of the R ~'
queeﬁonnaires the willmgness ef the club leader to essnst wuth the pretest adequate ]

f,“ - number of famllles m the club the age range of lts members, and its heldmg club

meetlngs at a sultable tume for the pretest ln fact |t was the fourth club contacted whlclt S
setlsfactorlly satisfied all of these conclltuons . DRI ;: ST

' ‘_ s |n order to approxlmately snmulate the actual response’ condltlons yefto aveld Sy

é

o unnecessary delay, lt was declded that the researcher would not personally superwse the
completnon of the questnonneures Rather they would ’be d:strlbuted to the 4-H members .

e " : *et one ; club meetmg completed at home, end collected at the followmg meetlhg two _
‘ weeks later Dlstnbutmn and collectlon was dcne_by the clubleader who mstructed the o "~
| , menriii)etsrand parents to note any ttems or mstructlons thh whlch they hedﬂifflculty in* o

| ‘ understandmg or, rmple;mg After collectlon, _the researcher met w:th the club leader to

“fp

examme the returns and dlscuss the parents and members reect!ons S S _
| Twelve sets of questug)nnalree lmember and parentl were completed wuth the - . ’

members ranglng in age l‘rom J&to 16 There were apparently no senoesproblems

encomtered in completmg the questhnnalres although in several cases the ycunger '. -
DU members asked thenr parentlsl to conflrm f
As thls/sort of parent-member rllaboratlon _

el

potentlal blas m the responses the covernng‘ '




. Admlnletratlve Proeedurce R : ,
s Followun§ the pretest the iuestnonnelres end covering letters were printed in -

- - | quantuty Aleo et‘thls tlrne a computer~gener;ted set of mailnng labels was obtamed wuth S

| one addmonal set in enttclpetlon of 8 follow—up\mallmg . Pt L " -

”" : A_e:# The package mailed to each 4—H member in the sample mcluded one copy of the “

» members form of the questlonnarre and one copy of the parent's form eech with uts B

! . covenng Ietter along wutlmestamped and addressed return envelope all of Whlch were in

- one large mvelop/e on whlch wqg efflxed the mallmg label and postage Both coples of

the queshonnalre were to be returned in the seme envelope to ‘allow for tl;e matchlng'of
. . L -
parent and member rexponses e T T T

\

Each package was sent to the 4—H member hrmself ln*themember s covenng

IR letter he was mstructedato gwe the parent‘s copy wath lts attatched letter to ohe of hlsf

—_——

- parents the cholce of whnch was hns. Both: covermg letters*explamed the\purpose and L —

l

v v 'ortence of the study, and urged non—collabpratton betmeen member end parent in”
B completmg the questlons After wpletlon both cbpié’s’v«erd to be feldpd and returned

untheenvelope prbvnded : Sl I N
T T ffwe'eks aﬂer the’questnonnalre packages were malled/a one-pege follow-ug

@l” the 38§ mrtral peckages nlne were returned undelivetedrend two were SR

| retur’&.from 4—[;l famllles who declmed to part:cnpate Wlth these deletlons, the |
sotential sampl rombered 377, S ,' o e
o eeks after the follow-up letter was- marled atotal of 129 returns had(

‘ , ¢ recewed bfor a response of 34 2% Whlle a larger response would ld.have been
- _.__._ ‘.——r»w-f-deswable ﬂ’lls.»tetalwarconsrderediccepﬁble espe' :éll"y m it d‘f the colncldentel
R onset of fhe ’trm' oi—heavy spr?gv arty work andfyeart end school 'ectlvrty both of whnch

would tend to reduce the. tlme end?or wrllmgness of potentzal respondents to complete (g

T

JELSESg)

and return the questronnaures R e L e




,/' . e

o printlng on both aldes of
: contelned at least one fully blank slde qulte obvnously due to the respondent slmply

o / . l, . :
Suesu,tud Proosdural Auor-tlonsf Lt o
o ln retrospect three alteratlons to. the data collectldn procedure are apparent !
which vyould have potentlally lrnproved the number of responses and the confldence in

thelr relrablllty L L ‘ EERE

‘‘‘‘‘ . e f

The flrst changewould be a slmple format chenge in the questlonna:re from ] '

h.p age to prmtlng oh one sidé’ only. Two responses -

|

_turl'ﬂng past” lt-as the questlons were completed Addltionally, the issue anses of Whether

‘ (the questlonnalre wnth prmtmg on both sudes, mlghtnotJaeve appeared too complex for -,

lsome of the potentlal respondents to even attempf to complete it. One‘suded pnntmg

T could have relleved thls apparent complexnty although addmg!(o the apparent length byrf ssss

' _;"mcreasmg the number of pages The addltron o‘f‘page would also have mcreased prmtmg

".—x"ahdmalltngccsts : f"_.‘: L /

w e

e

Secondly, antlcnpgtuon ‘of the detnmental effects of sprung farm work and school
year-end actwsty would have led to elther an alteretron of th(scheduhng of the mallouts

or an. mcrease |n the size of the mmal mallout Etther of ﬁ1ese optlons coul"d have the

=
F \/'

- effect of lncreasmg the tbtal number of responses o f?"_- L S S ,'

. response Jt.here remagned
- from the sample ‘?lnst Had ' 1

f:';opulatuon under stuclythout such assessments, only llmlted conclusmns of " { o

For

representatlyéness may be rnade, based on comparnson of respondent charactenstlcs

’

Thlrdly and perhaps mpst lmportantly some mechanlsm was necessary by whlch -

's to’ ldb@tlfy elther respondentsgr non-respondents

;tlflcatlon been posSIble, dlrect contact with a .

e

wlth %‘novx(n populatuon“parametem Of course, any mechamsm to- ldentlf“y‘respondents T

arrlee_‘ , fown risks. lf known to the' respondents *ﬁﬁay wellreduce the response rate

~ ‘even further i hldden from them, the researcher faces a deflnrte »eﬁwcal problem o

. "‘
. B - . w, " '\ N

.



e Relllblllty and Validity of Empirios! Data IR L
' As, dlscussed the external rehabllity of ‘the date frorn the questionnalres may be

- : -

k2

sommhat uncertann due to the inherent meb:lify to test for systematlc response bias R

NS

rbwever as the dlscussnon of the socuoeconomuc charectenstncs of the sample wnll
mdscﬁte (sse.Chapter V), there are certem congruencues between ;he semple data and
known populatton deta. Thus, the external rehebmty, while remmmng essentailly uhcertam
may be essumed t6 be within accepteble hmnts - ‘
T Internal rehabmty of the questuonnalre data is’ somewhat more dlrectly testable

‘ Comparusons of the responses between sumnlar ntems can’ generelly 4dent|fy those

" mdividuels who completed the queetlonnalres by random or patteérned responses “In th|s
‘! ~study,’in whnch respont_i/nts were asked questuons about subject mat’ter with thch they
’W%w#ere Iargely familiar and knowledgeable or. ln which they had some personel mterest '

,‘ wrat:opat 61' frwolous responses sh?uld have been few. In fact, no such responsés wereQ

detected The comparlsons were made between sumnlar :tems in each\T‘the three S

, sectlons of the questlonnanre for both the~members and parents. . - B . / »
';/};— ‘ Vahdlty of the data is ‘a much’ more dnfﬂcult céndmon to evaluete mvotvmg an -

- assessment of whether the questtonnalre ttems dnd mdeed represent the vanables and

o concepts as nntended The. socnoeconomuc data is rether strelghtforward with very dir_e_c_t 7
+Jinks between the questlonnelre |tems and the varubles themselves Snmtlarly, the sectlon R
on percepttons of the |mportance of aspeCts of\4"H programmmg is Iargely -
non*problematvc Potentlally mvaWponses could occur in thns sectlon lf the Py
respondents mnsmferpreted the items or in fact were not knowledgeable’ about some of
thertems Agam m retrospect the mclusnon of a resndual category for a Dont Know"
response cou[d have perhaps made the vahdity of thns sectnon more cer.tam in most
——?—“j_ - cases, noweverﬂhe ltems wprebroad enough and clear enough thet vurtuatly any 4-H

v member or parent would recogmze them as exnstmg or pote\tlal aspects of therr a-H

E R e @*‘f > ‘\nce There-was certamly no mdncatnon from the pretest or from theactual

S, e

responses of any problems in thls regard K .
) S It is in. the cruenal thnrd section of the questloma:re. deelmg\ lth the goels of 4-H

n:ember that the escrlptron of vahduty becomes leaet defimte Due to the hck of pernuel

resu'ohof utortture us:ng thestor other qods 88 means to wdenhfy and asseu ‘

PN . -



gosted that thc third uctséh of thg quostnonnm doas mmquatdy roﬂoct

parmtarsofﬂngodsofyouﬂ\ mmmmmmcamﬁuarmombhmd

. vﬁhd bams for the mvestiglt:on aﬂd discussion of tho;r dovolopmmw tuka Thu is not to
- : imply that the mmsmthe qmsﬂemmrwa without tmporfactvom i
L gaﬂg’s_ral, they solicit responses ai"‘thoy viere imgndqd’md providﬁ tho ‘it}\f i .
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lmpor}l element of the. study is the determlnatlon of relatlonshlps between and among
. \. ¥
La vanety -of the responses The relatronshlps to be tested are omlmed in Flgure Vlll

R ;l’here are ln essence two separate but related dlrectlons in- whlch relatlonshnps
\ 7
are tésted amo;)g the varlables The ﬁrst of these lnvolves those relatlonshrgs between

- \

the entnre group of socreconomlc attnbutes and»the pereepttons of both 4-H members :
. =

and parents of the lmportance and tlml@ of, developmental tasks for the members as

2 3

“well as the presence of goals- Wlthln those tasks The purpose of these tests |s to

_ attempt to defnyre exrstmg subgroups wnthln the sample populatlons besed on thelr '

| attrrbutes and ta\sk perceptlons ‘The knowledge of such subgroups could have slgnlflcant

nmpact on»the desugn and delLecy of 4= H and similar. rural youth programs '
C /

‘ The second dnrectlon for testmg mvolves relatlonshlps between direct 4~ H

membershlp attnbutes and the perceptlons of members and parents of the lmportance of -

3

B vanous elements of 4-H progammlng Due to the study’ s dlrectlon toward 4-Hasan
5 _ o

organlzatlon |mpl|cat|ons and recommendatlons specnqﬂc 16 4 -H are desurable outcomes.

Thus a detalled m\'/estlgatlon of the 4 H membershlp cdl'relatlons wuth differential

,.___,_—

% \—)S,-;thlons of the 4-H program is ;ntended to provnde very specific and dlrected

rmation from whlch\to draw such conclusnons

I

«

Of course, the variety and the scope of the vanables lndlcated in Flgure Vil create - -

. the potentlal for the testmg of numerous reTatlonshlps not rnclﬁded in thls study Rather
than attemptlng a comprehenslve and exhaustlve study at thns tlme this research effortis:
e entended to provcde an mlt\l base of lnformatlon from Wthh to assess the current -

- ‘idevelopmental tasks qf Alberta 4~ H members and other rural youth, as well as to provide
\ " some baslc recommendatlo\r\s 1o the Alberta 4-H orgamzatron Further research makmg '
}e ‘of the da,,ta from thls study or extendlng it, and with. knowledge of the utility of the
- questlonnalre deslgn used here, may weII add much to any understandmgs derlved from

.thls research and certalnly should offer on detalled in- depth mvestlgatlons of many of

, the basic relatuonshlps uncovered here.

Within the scope of_thls study, however a dISCUSSIOn of the analytlcal tools )

. employed tfo reac conclusnons from the raw data provrdes a base upon whuch to set the

' fmdmgs and éonc usions themselves R ceme T
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- attnbute variables constitute the bulk of the descrnptlve dlscussmn For approprlate

C. Statistical Procedures o A SR S

SOCQOOHOMIC Attributes

R 4

' With one exceptuen all socioeconomic and attrnbute questionnaire iterns are

-

treated as individual vanables The exceptuoms in mother s and father’s education

"

: responses which ane collapsed for statnstucal analys:s mto a umﬁ;d parental educatuon

variable taking the value of the mean of the two responses The levels of measurement
~ for all these mdependent vanables which partially determme the approprlataness of :

various statlstncal tests are presented in Table 3.

~

‘While more of the variables {i. e. age, grade gommunlty size) could be dealt wnth as
mterval data, categorlzatlon into unequal but ordered categories necess:tated their being
-V

'analyzed as ordinal data. ' " oy - o | |

The proportlonate response frequenmes for the-various c’ategones of the
b‘

varlables (Le. age, numbef of children; etc) a me\asure of cerl:tral tendéncy the arithmetic
mean’ of the frequency dnstrlbutnon provndes a sm‘e numerlcal mdax to summarize the
--fmdlngs As these fmdlngs essentlally constitute a description of the, sample
Characternstlcs compdrisans with known characterlstlcs of the overall 4-H member
populatlon for some of the vanableSLprowdes a megans of assessmg the

~

~representat|venessof this sample, and thus the rehabullty of the lnformatlon generated in

’_thestudy : e o o ‘

Perceptions‘ of:4-H Programming

The descrlptlvevin'formation desired regarding the perceptions of the impértance .

o

‘.of,elements of 4-H prog;'am is basically of two types. First, within each of the sample

"populations of 4-H members and their parents, the a_bs‘oluteirnportance of each element,

- —along with the relative priorities among the elements, provides information by-Which the

Q

|mpact and relevance of the programmmg may be assessed. Second, information of value

- inthe promotlon and direction of the various program elements rests in the comparison

between the two sample populatuons if 4 H members and their parents, as groups dlffer

in thelr ascrlptlons of absolute or relative lmportance among the aspects of 4-H '

programmmg, ‘then implications -appear for the emphasis, and the dlrectuon of emphasis,

a;

]
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Tab’le 3

Y L

, - -Levels of Measurement Attnbute Varlables

>

" Nominal I Ordinal -~ .~ ° Interval
: , Sex ‘ ' Age @ . " Yearsin 4-H -
Place of Residence L Community Size ' Number of Children
LRRegion . T Grade - o

Student Status L Parent Education

4-H Club Type - v : oo o .

Family Strucuture»—~ j _ L ) : S
¢ ' L4

A\ | o

in promotmg and explammg these aspects to the two populatnons
' With the |mportance here of comparlscm between the percelved |mportance of

' the various aspects of 4-H, and between these perceptlons from the two sample

* groups simple frequency dlstrlbutlons are insuffigient. and tGo cumbersome to serve as
comparative tools. For these varl_ables, therefore, a measure of central tendency of the
response distribution is used as a standard index for_comparative purposes. Choices for
this measure include the median, the mode and the mean. The median, or middie category
in the 'r»ange of responses, is of»very limited use when a maxlmum of five 'respgnse
categornes are avallable Slmllarly the mode, or most common response, provndes only a .
\7ery gross mdex of the dlstnbutlon The mean, howeyer, is not numerlcally limited to the
lnteger category . values and is thus capable of exhlbltlng a much fmer and more ’precnse

- value, providing a more adequate basis for comparlson -

The' valldlty of calculatmg ‘the mean of an essentlally ordinal variable is somewhat
controversial in statlstacal theory and practice. However, Labovitz (1970,1972) very
yconvmcmgly présents emplrucal exan‘lples of the assngnment of interval values to ordinal
scales, with subsequent correlational analysis. His cc;nclusions are that the treatment of
" ordinal scales as interval does re;ult m negllgrble error if category values are assngned in
kesping’ W|th the monotonic nature of the ordmallty and if such values are nelther hlghly
skewed nor artificially dlchotomous Also, error increases with scales whlch have very
large numbers of categories. ' . .

For the index computatlons consndered in this study, the cetegory values are ,\

%
assngned in monotomc order are equndlstant unskewed and non-— dlchotomous Thus if

AN



Labovitz’ ar'guments are accepted, limited treatment of the ordinal séﬁl'es as/"interval is
-valid and jUStlflable Thus, the use of the anthmetlc mean as an mdex is deemed to be as
acceptable as‘any alternatlve desche technique, and is more easnly and mtuutlvely
understood, as well as more meaningful. The use of heans also allcs\ws direct
comparisons between the variables, opening the way for further anaIySIS.

On the basis of these arguments, the mean importance rating for each of the

« elements and activities of the 4-H progrgn.is used as the index by which to make -

~. comparisons ¥etween the elements and between the sample pdpulatfons;,

A

(AN

b

bevelopmental Tasks : _ PR , . X

o

Task Indices

v
——

The resperxses to the 42 goal statement items, from 4~H members and

parents, constitute the data base for the variablés dealmg with developmental ta;((

- elements. Each stazment mvolves a response on three sub iterns correspondmg to

.

Columns A, B and C in the questionnaire.-in ef-fect each statement represents three -

varlables assocnated with a smgle goal tlmmg nmportance and ‘goal/ no goal status

\ Tnmmg and |mportance are scaled ordmal varlables whvle goal/no goal status’is a-

dichotomy : . » ’_ .‘ )

dne co’m’"posnte response at the basic input level there are two hundred flftv two

o

kY

- Woth the completed questionnaires from a member and his parent treated as -

varlables in this section (42 goal statements X 3:variables each X 2 sample groups)
_Responses to these goal statement varnables\are summanzed in Append|x i, but are

_ not mdnv:duam used for analysis. '
Whtle individual goal statemenﬁdata could provide lnformatlon and msnght it

must be remembered that the overall focus of this research i 1s on the larger

—_— ~—

developmenta| tasks of rural Alberta youth. Each goal statement is presented
. mdependently to the respondents but in reaht{?e“bresents one sub goal among a )
| group ‘of others Together, these comprise the elements of a developmental task
" To deal wnth the data in terms of developmentartasks therefore necessitates the '

rec‘.o}mbmatufon and aggregation of a group of goal statement responses.
o ' 4

-



’

,

L4

-

AS previously indicated in Figure' IV, from tyvo to feven goal statements -
represent each of the nlne adolescent developmental tasks For each task, it is
necessary to aggregate the responses from its constituent group of goal
statements for the three vanables-——tlmlng |mportance and goal/ no goal status
Each task may “thus be analyzed by a single lndex on sach of tr\tose three varlables

'
1

. : ¥~

A

The Timing Index . ' .
The timing index for each task is constructed by summing the values of the

constltuent goat statement timing responses for each respondent and dlvudlng this

—_ total by the number of statements mvolved.Mlssmg responses, asslgned a value of

.

zero, are excluded from this computation, with the denominator adjusted

accordingiy, to avoid confounding the lnde‘i?The-t'iming index thus derlved may be
treated as a Kenited continuoUS\\iaria ‘ varying betvyeen the values of " l" and "3";
with Iower values mducatmg a greatiroportlon of constltuent goals seen as
already completed and hlgher values indicating a greater proportlon with expected\’ -
completion further: in the future. An index valuewof " 1" would mean all goals are
percenved as already reached wh:le a"3" value would mean all goals are expected
to'bé reached after more than two years. In essence the tlmlhg index for each

developmental task prowides a numberlcal mdlcatlon of the percelved sarliness or

lateness: of antucnpated accompllshment»of the task as a whole. Separate mdexes are

calculated for members and for parents fo fa llt@ mtergroup comparlsons

Reduced to essent»als the calculatnon rocess is one of determining the

“

" mean of the timing responses for the constitusnt\goal statements of each task. The

rationale for the use ofthe mean with essentially ordinal data has been;discussed
prewously (see pp. ). |

Wlthout negatlng the valldlty of Labovutz arguments but reahzung their
controversial nature, the calculation of indices through the use of means is the
extent of non—ordinal treatment of the-data. Furt_her ‘analysis uses nonrparametrlc |
t\echn.iques suitahlel to nominal and ordinal data, thus erring, if at all, in. the direction

of statistical_ conservatism...



The Importance Index } _

The index for ‘importance for each of 'the nine developmentsl t‘asksfis
constructed through the same process as for the timing mdex summing the
non-zero importance responses for the constituent goai statements and leidlng
by the number of those responses. The range in this case is between " 1" aqd "B",
with a low valug indicating less |mportance assigned to a task than a high value. |

. . L '
LS o ‘ !
The Goal/No Goal Index .

The aggregatlon of the goal7‘no goal responses requ;res different treatment ‘
bue to the dichotomous nature of the input variable. The arithmetic mean is of '
limited use due to its restricted range from Oto 1, witha value of 0 mdlcating aiI

statements are considered goals and a vai of 1 indicating no statements are seen

“as goals A‘summary of task mdu;e.s usmg this method appears in Table 3Q.

&

Uitimateiy the sumples# fi ‘. ;? aggre ation is- summatior‘i WhiCh is also very

member respondent for each developmental task. For comparative purposes the

sum ispiaced ina fractionai proportion of the number of goal statements

constituting the overall task These proportlons are the ones used for descriptive

- puﬁposes in the' Lscussmn and mterpretation of the data, while the mdnces
| produced by the use of'the means calculation provide th;;asis for analysis of
relationships. . . ‘ IR |
' Analysis of 'Relationships ,

! To move from the area of basic descriptlon of mdivudual variable. frequencms and
interpretive comparisons between like variabies requnres a statistical shift into some
form of multivariate analysns. For par_arnetric interval data the common standard_ is -
Pearson's product-—momen't coefficient of correlation r. Howeuer, to deal with
non-parametric ordinal and nominal data, other zmsgws of association are

necessarily put to use.
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By treatmg all the developmﬁwtal task variables (timing, |mportanc_e and no- goal
proportuons) as ordinal, a minimum of standardlzatnon of statistical testing is estabhshed
However, as noted in Tablef 3 v_eanjher in this Chapter, the mdependent variables are not
similar in1 terms of level of measurement. While they coulo all be transf'o(med to nominal
level, the resultant Toss of information could hardly be justified. Hoyyever., by tre.atiog_'
'years in 4-H and ’number-'of‘“children' as ordinal variables, little ir;‘formation is lost and -
. only two Ievels of: measuremem are Ieft for anglysis: nommal and ordinal. .- ~ ‘

. One aspect of the multlvarlate analysig”’of ‘this study .myolves measuring the

'as'souat:on between the set of independent attribute variables and the set of oepehdent
developmental task vafiables. As the indeperﬁeot variables ar'e' themselves of two types .
-~ nominal and.ordinal -— two different measures of association are indicated.

.'For relationships between two ordinal measures, a measure of :association which
is cloee!y analogous to 5eerson's ris Kendall's rank-order ooefficient‘tau (). Tau varies
from ~1 to +1 with large absolute values ir;dicating strong correlations. For all tests of @
~ association in this study using the ordinal indgpandent veriebles, the tau statistic is"*ueed.

For relationships between ordinal deoﬁendent variables and nominal multi-category
independent 'variables, the Kruskal-—Wat]is test ofb aseooiation provides an appropriate

statistical methodology For large samples (n 15), this test modnfues the chi- square

statistic to measure whether or not the variaBle ,dlStrlb

een groups, or nominal

ationships in thﬁ m

which |nvo|ves pominal mdependent variables. S o m

,,1:‘ 'y
categ,prves are different. The Kruskal-Wallis test is used foli

g A third type of relationship to behested in this research is that between the

. developmental task response patterns of 4-— H members and their parents, as two distinct
population groups. The dependent variable in such a relationship remains the task indices,
but the independent variabiz is actually a dichotomous nominal variable with categories of
‘parent’ or member In this case, the Wilcokon matchedpalrs signed ranks test becomes

] approprlafeNadaptmg the Z-statistic, for sample suzes over 30, to test the snmllanty of- )

ordinal distribution characteristics between two sample groups. ¢
For the analysis of relat»onshlps of the two 4-H membership attribute variables

with the 4-H programming'impoftance rating, similar measures of aseociation are . s

employed. Recognizing that the importance ratings are ordinal in nature, the choice of



\ 80

statistic depends op-the attrubute Val'lab|85 If "years in 4—H" is treated as ordinal, then

v

Kendall's tau becomas appropnate 4 ~H club type’, however, is nominal, so the chosen
measure is again the‘ Kruskal- Wallls test. -

Féﬁ@ll tests of association, some measure of the signific'ance (Iikelihdod of errof)
must accompény the statistic before inter‘pretation becomes meaningful. in this study, the
commonly used chi-square test of signiflicance is employed, with the .05 layel of
significance chosen as 5 basis for det;rmining the existence of relationships. Thus any
: relationshipsuexhibiting sigpificance levels of greater than .05 anle treated as
non~relationships in the‘disc‘ussion, under the éésertipn that a probability of error in
excess of 5% is. unacpep’fﬁb’le irt any establishéd relationship. |

(For the statistical tésts mentioned in Jthe‘pre'.ceedi_ng discussion, clear
explanations, rationales. and examples are presented ih Maéon {1978), Nie et al. (1979),
Hull and Nie (1979) and Meddis (1975)) - |

-

Iinferential Interpretation

N

°

~ The description of variable frequencies and bivariate relationships can certainly
increase the store of factual knowledge surr/oundmg the subject items, but cannot remain
as the totahty of any research effort.

The gathe’rmg of.data in this research study is ther‘qfore designed to providé an
empirica! basis, supported by other stus:iies and theoritical considerations, by which to
develop conclusions regarpliﬁg the developmenfal tasks of rural Alb_e;ta youth, and from
- the“se to determine implications for rural youth programming. The focus on the 4-H
' orgamzatnon is partlally an‘end in itself, but is also partnally directed toward a broader

°

generéhzatlon to rural youth. ‘

/ With this in mind, the relationships found and, eqt.:ally, those not found in the data
“underly the conclusions arowd implications to be drawn. Any suggested relatmnshlp has
meaning beyond the mere fact, anditis th:s meaning which is dealt with in the way of
conclusuons or, occasionally, speculations which provide impetus for further research
endeavours .

Whule many of the mdlvudual conclusnons are mcluded wuthm the discussions of :;" '

the data results, they also appear in summary form in Chgpter IX following these |

-
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discussions, as do the resultant implications for 4-H programming.

N



V. Results and Discussion: Sociosconomic Attributes

The characteristics of the sample for this study may, in themselves. provide the basis for
direct implications for 4-H policy Additionally, they create a background image of the
people whose perceptions are discussed in sections to follow. The correlations between
these characteristics and perceptions then form the underlying dafa for most of the
policy implications. ‘ -

| Where populaiion data exists, the sampl'e characteristics are compared with those
of the overall 4—H membership in Alberta From this comparison is gained a sense of the ‘
representatiVen;ass of the sample and the reliability of the Qanerqlizations. All 4-H ‘
.populati‘on data is derived from Alberta Agriculure’s "4—H Clubs in Alberta Statisiical

L]

Information for the Year 1980-81"(1981).

A. Age and Sex -

Table 4 portrays thg‘age/sex composition of the youth responder;ts‘ Almost two
thirds of the sarﬁple are female. The age 'structure is essentially similar between the
sexes, with almost half the’responderfs between ages 14 and 16, and about one quarter
in each of the older (>16) and ybunger (10—-13) age groups. The mean age is 14.75 years.

| Jii comparison to the Alberta 4—H population, the sample is slightly

overrepresented with females, although the pop(;lation doss itself have significanﬂ;
larger female than male memberships. The basic sex structures of the sample and the
population are-thus largely similar.

in the age distribution, however, several striking dissimilar{ti_es appear. Tpe sample
is définit’ely undefreprésentéd with fhe younger age category and overrepresented with
the older group. Mid- and upper—age groups of females are most seriously
overrepresented. |

The age n;iis.,representation\ could have severgl possible explanations. Older 4-H
members are-perhaps more.interested in the subject matter of this survey. As already
mentioned, the format of the questionnaire, with two-sided printing and relatively small
type characters, could be somewhat daunting to younger 4-H members, with either
themselves oritheir parents deciainé it would be too difficult for them to complete. In
any case, the differences appear to be too large to dismiss as-a hormal random ‘selection

o~

92
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Table 4
"
Age and Sex of Respondentg
— | /
SEX
Male ~ Female . Total
AGE  Sample Alberta  Sample Alberta Sample Alberta
10-13 1.7% 221%  18.0% 32.9% 29.7% . 55.0%
(15) ©{23) » .
14-16  148% 149%  313% 191%  46.1% 34.0%
{19) (40) . . .
>16 86% 4.9% 15.6% 6.1% 24.2% 11.0%
— (1 : (20) |
35 1% 41.9% 64.9% 58 1% 100% * 100% A
{n=45) (N=4067) in=83) (N=5652) n=128) IN=9719)
error.

For analytical purposes, age is a much—-used variable in this study. The sample
variation‘ fro;n the population is Ja}gely non-problematic iq those tests in which age itself
is one of the variables, because categoriéall age divisions are made. However, a number
of indgpendent variables (i.e. grade, y;ears in 4—H, student status) may well be themselives
influeni‘:ed by age. To minimize any bias resulting from age misrepresentation, tests

‘ im)olving such variables are conducted with a parallel test for the age variable.

"' The age and sex distributions of the 4—H membaership are of obvious impértancé
to the type and level of programming to be offered in the or_ganii’ation. Policy
implications may be derived very directly from this data Sample an‘g population data
agree that membaership diminishes sharply after age 16, indicating that the 4—-H
organization either should direct the great' majority of its programming effort toward
mémbers 15 or younger, or should rédesign some elements of its program to a}:beal
directly to those 16 or old/er. The age of 15 or 16 years is well-refognized as a major
milestone or turning point in the developmental psycﬁology of youth. It may well be,

therefore, that the 4—H organization should offer two different, separate, and only

partially sequential brograms—-one for youth from 10 to 15 years old, and one for



those 16 or otd&r‘ While thc‘ data suggest the potential utility of such a division, more '
than mere facts will nocnqlmly have a pm to play in-the decision Tradition, vntod
mnrnt in current emphags, futuro plans md quas{-political considerations will sl hav.
some impact in the decision-making process by 4-H policy makers
/

B. Residence Location

Table 8 indicetes that an overwheiming majority of the respondents (>80%) live on
farms, with the remainder almost squally, sphit between acreage dwaellers and thc;so trom
a village, town or city. ) ' “

The saﬁwple distribution gn this variable aimost exactly pirullels that of the 4-H
population, although the sample shghtly ovcrropras'ems village, town or city residents
Such a di;‘ference 1s shght, and the sample to population representativeness in this case is
well within acceptable limits .

The proportionate remdenfe locations of 4-H members iargely reflects the
history of the program and its traditional rural farm base Inrecent years the 4-H
.organization has put much effort into diversifying the program beyond the ferm
population, although the data suggests results have been of only limited success. The
decision facing the organization now is whether to continue its efforts to increase its
non-farm membaership, which is‘ in effect, an attempt to paraliel the overall provincial
populatuon trend of a decreasing proportionate farm population. The alternative is to -
decide that 4-H as a program will be aimed basucally toward a farm membership, with the
corollary that organizational emphasis should therefore be directed toward projects and
activities"c;f special significance to farm youth. Mere facts cannot direct this decision——it
must be left to tﬁe larger consideratiohs of the 4—H organization's policy makers

themsaelves.

C. Size of Home Community
The size of home community for the respondents varies greatly, although, as
Table 6 indicates, aimost three quarters of the sample live in or near communities of less -

than 2000 population. Only, II% live in or near larger communities with populations over

5000 . J

e
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Wuth the relatwely small home commumfy snzes of most 4-H members and thus

A hmlted local membersh1p potent(al large 4 H clubé are generally @mg to appear only

- when members from several small commumtues are wullmg and. able to congregate at

'CL

- some cantral communlty In. fact this is the general pattern of most 4-H clubs m Alberta

o

St wnth tHe exceptlon of those_drawmg Iocal members almost exclusuvely from a smgle

_ -'vlarge commumty e
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‘ Aga/n the 4-H orgamzatlon must choose whether to pursue membershlp in
currently inority elements-—ln this case communltles over 5000 populatlon Wlth the
jv‘e'ry large"i /portlon of Alberta comgtumtles with populatlons less than 5000 (almost

N _91% of m/:orporated commumtles (Alberta Municipal Affairs 1980)) it would seem that
, this may é)e unn‘essary as an op%ratlonal pollcy The exustlng 4-H club format is w\ell
_adapted/to the sltuatlon of smaller communmes and these commumt:es themsel\)es hold

much’ exlsﬁng potentlal for membershlp growth. Of course, large urban centres offer

N

their own potentual for program growth with almost 62% of Alb<erta s populatlon living |n o

’ centres with populatlons oyer‘ 10,000 (Alberta Mumcnpal Aff‘arrs,, 1980).

a - : R
Y "(A, . .
i.

D. Reglonal Drstnbutlon .
‘The. reglonal geographlcal dustrlbutnon of the sample‘is shown in Fsgure IX. The
-sample is quute representative of the 4~H populatlon on thls parameter with large ‘
,b proport|ons of membershlp in Barrhead Calgary”and Vermilion reglons and the smallest
proportlon in Grande Pralne reglon No one reglon is sugmf:cantly misrepresented.
N Dependlng on the decision made regardmg the future scope of Alberta 4+H in
terms of lts farm, rural non—farm or small-town clientele, the regional Jstrlbutnon
figures, compared to- the overall,reglonal populations of the. selected pjtential cliente'l'e,.
can |nd|cate to 4 H pollcy—makers those regions’ in which the most potentlal for ‘

'expansmn exusts By malntalnlng such a comparlson on a longitudinal basis, the

effectlveness of promotlon and recrultmen/ t activities can be assessed and compared
A

-

L

between the reglons

E. Student St,atus and Grade ) v .
: The great/ majority of:the sampled youth {(82.2%) are tull—time students in formal -
institutions of education. The di's,tri‘hution.by‘ grade: as shown in Table ‘7, parallels -the age
‘ .,distribution “with three qu"art#rs of the r’é‘spondents having most recently' completed one
of- grades 7 to 12 {This would approxlmately correspond to the age range of/ 14 to.18)
" The very high proportlon of 4-H members _who are students between Grades 1
and 12 should mdlcate to the 4-H organlzatlon that both it and the publuc/separate school

. systems are basncally dealing with youth m the same age range Tremendous potentlal for :
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ﬁ ' Figure IX
« »Regionai‘Sample'Disffihution
- e \ - FousIoR .
R \
o ]
Q.
"(n=7) 5.4%
Alta.=7.3% N
Grande Prairie'
Alta=15.3%

Barrhead

((n=24)18.6% S

n=34 26 4% )
( ) | *
Alta.= 22.7% :
Red
. Deer*

(n~17) 13.2%
'1ta =14.3%

ermlllon 1

. Stettler
(n=20) 15.5%
Alta.= 11.8%

T B (n—13) 10'1% R
(Regional S Calgary_ *V\\i;;_;J'
boundaries are  \A1ta= 13.6% :

approximate.).

» Lethbridge 1
" (n=14)10.9
‘Alta.=14.9

A (*alta.’ percentages 1nd1cate the' provinc1a1 4-H
membershlp proportlons for the reglons ) :

e
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| Table 7 ' | .
" Schoo! Grades Completed
Co_mpleted o Freguency - %
Grade - ~ _ o , ' ' ‘ '
110 6 x | 33 25.6
7t09 | . 46 o - . 357
10 to 12 ‘ 47 } o 364
Post . | : 3 .o o 23
Secondary - o , ‘ : :
. - n=129 | - 100.0

cooperative effort is-thus revealed. The school system wuth its far more’ extensnve and
exhaustive coverage of the population in that age range is an ideal pgtentral resource for
4- H promotion and recruutment Conversely, the 4-H program can offer to the school —
~program the potential for a wsde varlety of less formal after—hours enrlchment activities.
- The sharlng of personnel and material resources could be very extenswe a\ d could
-reduce costs for both agencnes At any rate, it is certam that the 4-H organ zatlon should
gliminate or minimize any tendency it mlght have to offer programs or actiyities

redundant to school programmlng The compulsory nature of school attendance can only

make 4-H the Ioser in any- mstances of duphcatlon i )

F. Yiears of 4-H M.embership'
| ‘The number of years of 4-H membershlp similarly parallels the age dnstrnbutron
As indicated in Table 8, one quarter of the sarq%e have 2 years or ‘less of 4-H
membershlp and less than 10% have more than 6 years. The mean years of membershlp

| s 4.3. » I "‘

- “The differences between .th_e sample and population distributions -.is as dramatic on
this'variabl'e as ut is witn age First year members are greatly. underrepresented in tne

* - sample, w1th all other membershnp categorles especnally 4th to 9th years, being
overrepresented Similar possible reasons present themselves in thns case-as with age.
More experlenced members; wnth a greater time commltment and ‘perhaps vested -

mterest in the.4-H program may ba more motivated to respond to the questnonnanre than
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- ' ‘ Table 8 -

‘ . Yearsof 4-H Membership Lo

Years ... Frequency Sample Alberta Cumulative Cumulative
“in ) % 4-H % Sampie % Alberta %
3 37 23 40.7 2.3 o 40.7
-2 28 22.7 19.2, =~ 25.0 59.9
3 24 188 12.8 438 727
4 21 16.4 9.7 60.2 824
5 14 < 109 7.0 711 89.4
6 13 ' 10.2 5.1 813 945 -
7 12 84 34 . 90.7 - 879
- 8 8. 6.2 1.4 - .96.9 . 983
‘9 4 31 0.7 1000 100.0

n=128_ . 100%: 100%

' Missing Responses=1

. s . \ ) ) . .} -

.'g\, ¢
ones with little experience. As.will be seen, age"is strongly correlated with number of
years in 4-H, so less experienced members, being younger, may also perceive the
questionnaire as too difficult to complete.

i spite of the sample—to population differences in distribution of 4-H
experience, both the sample and popolation‘ data agree that a gr;eat majority of 4—H
members have relati\)ely.little experienice with the program, and that few members remain
"~ inthe program fot more than 3 or 4 years. Similar figures have been broyght to the
attention of the 'Alberta 4-H organizati‘on. for several yelars._ The reaction t _sbeer\ an
operat-lonal poli“cy'of attempting to entice existing 4—-H members into re ining in fhe
organi/z_ation longer. Special activities and awards are designed for older and/or more
. experienced‘ members. The da‘ra indicatee that these efforts have Iargely been in vain.

An alternatiVe approach to dealing with the information would be basic -
acceptance of the fact that, with the existing 4—H. program the organlzatlon can expect
to be in contact with its members for only about 3ord years It remains then to dessgn
'the program in such a way that the maximum benefnt to the members can take place
wnthm that tsme span The existing exceHentﬂvents for older and more experienced

members can be redesngned or replaced W|th aptlvmes more suited-to younger members

with fewer years in the program. To malntam contact with those members who do remain

‘n
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/’('5 in 4-H for ouer 4A years, and to extend the ben.efits of the organization t6 a wider
clientele group, a second and separate-4-H program may be designed for older youth,
~with a nﬁnimum age of about 18. This parallels and supports the recommendation based "
on the age data, slightly modifying the age drvns:on'between the existing and proposed

new 4- H programs. / . S .

G. 4-H Project Membérship o

-

~A wide range is evident in the type of 4-H projects wnth which the sampled youth
are involved. Over 90% are members of only one pro Ject group, and fully half of these
arein the beef pro;ect as shown in Table 9. ‘ '
' The project distributions are Iargely congruent between the study sample and the
4-H population. The 4-H Branch data do not differentiate between membership in a

S

multi~ pro Ject club versus membershlp in more than one club, and with that conssderat:on
the sample to- populatnon match becomes very close indeed.' e

—— The traditional 4—H projects of beef and clothing retain Iarge proportionate
membershi_ps, \;vith the recent rapid growth in popularity of‘the light horse project
reflected in its large membership as well With the other single projects (over 25in
number), multi-projects, and multiple club memberships together constituting legs than
one third of the total membershlp it is clear that 4-H pro ject popularlty is far from
evenly dlstnbute\d

In terms of projects to be offerred in the program the 4-H orgamzatnon must ;.

make a choice between two basic approaches

———a

1. Offerlng a hmtted number of available project (probably less than 10) toward -

which all the staff and material resources ma be directed, and chosen on’ the basns
of current popularity
oo v
2. Mamtammg a diverse offering of projects. ,
The first option would allow very high qudlity projects to be developed and

supported through a concentratnon of efforts and resources. Selection on the basis of

current popularlty however would largely limit the program to a rural farm orientation .
~ which could be in opposition to the policies developed from some of the previous"

recommendations. Similarly, it would be difficplt to assess future changes in the interests'_g
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Table 9
Respondents’ 4-H Project Membership

Project Type Frequency % Albgrté
Light Horse | 20 155 15.8
‘Dair 5 39 2.8
Bee ' B8 45.0 419
Clothing ' .13 101 7.6
Other Single Project 8 6.2 7.8
~ Multi-Project ' ‘% 13 2101 241
>1 4-H Club — 12 9.2
30% T00%

~ n=129 ' 1

bf the clientele ‘which could indicate the need to redirect project emphasis into new
areas. : | o L o : - .

' Thé second 6pfion would spread available resources over a larger number of
projects, probably resuAlt‘ing in somewhat Iess"quality or quantity of material and staff
' subp'brt for any one project. In addition, mainténénce of inventory materials for a large
‘number of prbjects would be costly, and there would té a tendency to neglect
devejopment gnd updating of non-popular projects with the r~esulyt that, even when
interests would\emerge, project materials would be‘ unsuitable or of pbor quality. This
second 6ption wopld therefore be viable only if exfensive project promotioh was
undertaken in sectors of the Alberta population other than the éurreri’t 4-H clientele. A
majority of 4~H members are involved in only one project and likely have significant
vested interest and mvested resources in that project Thus the current clientele would.
be unhkely to support a large scale project dwersnflcatlon and the organization would
E necessar;ly have to seek new members to _become involved in some of the currently less
popular pro Jects N ' |
A compromise between the two optlons is perhaps possible. By ehmmatmg those

s

project possubllmes wthh after careful scrutiny, have little or no currep membershlp or
pro Jected short— term membershlp potential, some resources could b&g annelled toward

_mcreased promotion and support for the currently margmal projects. These projects

would be those for which significant membefship potential would be forseen in new
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clientele sectors. Existing popular projects could be maintained with existing resources -

and support. Under such an arrangement, new projei:ts would be  developed basically on a
demand basis, and regular membershnp/mterest‘revnews wouid mdncate need€ to r reassign

v
or ad just staff and material support among the pro ject inventory.

A\l

H. Family Size and Structure

Of the families re;;resented in the sample, Table 10 discoses the range in the
number of children, w1th a mean of 3.7 children per family. Aimost 80% of the families
have 5 children or less.

Virtually all the families (35%) have both parents present. Cc;nceivably, this

_ response could be biased by single parents being less willing to complete and return the

' questionnaire. However, based on the researcher’s experience with Alberta 4-H families .

e

in three of the seven regions, lt is much more likely that 95% is indeed a close represe:L

tation of the proportion of two—parent 4-H families in tlr;populatlon : 4
Again, an observation by the researcher is that one child from a fa'mily becoming

involved in 4-H is offen soon accompamed by others in that famlly as they reach the 4—H

membershlp age. If, as the data suggests, the majority of 4—H famrhes have from 2 to 5

children, the attraction of any one men]ber into the 4-H program is likely to have

something of a multiplier effect within a few years: This observétioh in itself. is a strong

v

indicator for the value of increased 4-H 'promot'ioh;outside the eXisting membership.

- S T

l. Parent Sex and Education

- Over three quarters (77.5%) of the parental responses are from mothers. (The

choice of parent was intentionally not specified in the instructions.) This proportion is

_ possibly due to the effect of a. varnety of factors: greater avallaelhty of time for

questionnaire compietion by mothers versus fathers on the farm, gn’eater interest in

_development of Lchildren by mothers over-fathers, greater affinity of the sample’s

. 3
majority of girls for their mothers over their fathers, or an interaction among these
factors. In any case, the reasons aré\hot specifically important for this research. A total
of 22 fathers are included in the parental respbnées, proViding an adequate base for

analysis.



Table 10 R >
Number of Children’in Families
" Number g Frequency % Curhulntiv'e
of.. , - < ‘ ' 1 %
Children _ ’ . °
S R 8 : 6.3 6.3.
-2 24 18.8 25.1
-3 ‘ 28 21.9 47.0
4 33 258 72.8
5 21 16.4 89.2
6 5 39 831
7 6 47 , 978
8 2 - 1.6 . 994
9 . 1. 0.6 ‘ 71000
T n=128 T00% )
Missing Rasponses=1
Table 11
Edbcatiénal Levels of Parents  ° ‘
1
Father L - . Mother
Final Educational Frequency % Frequency %
Level . '
No Formal Education 1 08 0 00
Grades 1t0o 6 ' 2 1.6 : 1 . 08
Grades 7 to 9 45 389 12 94
Grades 10t0 12 36 295 62 48.4
Technical/ 31 254 & 22 17.2
Vocational , ‘ —— - N
University D 7 © B8 31 | 242
n=122 T00% n=128 T00%
- Missing C : Missing
responses=7 . ~ responses=1

<

Table 1.1 offers a comparison of levels of education between fathers and

mothers in the sampled families. Mothers tend to be more highly eaucated than fathers,

i
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with proportionately four times as many mothers as fathers having some university
education. Similarly, thé proportioh of ;athers with less than Grade 10 education is
almést 4 times that of mothers. Intuitively, in the past, males may have left the educational
system earlier thar]_f‘le‘rhnales, prabably, for this sample, to begin farming, arid leaving a ’
much simaller proportion of the male population to continue to high.er levels of formal
educétigl Such findings and conclusions can be found in the existing literature in the
field of brur‘al\soci‘ology, in which farmers have quite cohsistently been found to be less
educated than their wives. ’ ‘

_ For the 4-H program, the dif ferential mother—father education levels has
irﬁplications for promotion, project support, and adult Ieadership trair{ing. A group of |
fathers and/ot male 4-H levaders séeking information on any project will likely be less
educated than a group of interested mothers and/or female leaders -O;‘ course, it must be
refnembefed ‘that !e’Ss educart’ion is not necessarily equivalent t6 less knowledge!

EssentiallyfthéQe findings suggest that inf;rrhation, trairiing expériences and
project materials directed toward fathers may have to be in a different format, use a
different vocabulary, or adopt a different apbroach,to that directé.d towarq mothers. The
4-H organizatiqn should remain cognizant of the need to cons.ider uch differences in

the design and implementaétion'Ef\activities and support effort toward the aduilts -

involved in _4—'H.
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VI. Results and Discussion: Developmental Tasks

The major objective of this study ig_\t»o”identify and describe the developmental
t‘asks ofv rural Alberta youth, using the 4-H menjbership as the sampling population. The
4-H members and their .parents who to‘,ok partin the study responded to staterﬁents of
pgﬁjble youth goals which, in groups, form the Snderlymg structure for assessment of
thé»developmenta:l tasks. The goal statement Fesppnses, as Well a§ the calculated.indices
for the dévelobmental task, are all informative,b and are included in tabular form in the
f‘ol[o“wing discussions: Simﬂarly, within the scope of each of the nine developmental tasks
lof ybuth, relationships with the socioeconomic attributes of the respondents are also
discussed. |

“To avoid repetitive lengthy phraéing, and to provide a textual means of describing

the data, the following descriptors are used to identify rating levels of timing and

-

importance:
TIMING =)
Already reached the goal past accomplishments
Within two years - 3 short térm future
After more than two‘ yeaf.é long term Ifuture
IMPORTANCE
Rating of 1 or 2 ) k low importance
Rating of 3 or abové | importance
‘Rating of 40r5 v | . high importance -
Rating‘of 5 't}%} . very high importance

A. Task One -~ Accepting One’s Physique and Using the Body Effectively
Description . ]
Basic congruence exists between the member and parent tifning responses for

S

- Task One, with over 70% perceiving themselves (or their child) as having already reached

&)

~

" the set of goals comprising this task. No members see this as a long term task,

105 ¥
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contrasting with a small minor hy (<A%) of parents.

There is a significant rAlationship between member and parent ascriptions of
importance( =.172, p=.03). VWgll over 65% of parents and 75% of members rate this
task as highly important. Mean r@sponses are members: 4.225 and parénts: 4.039.

Somewhat more memiAers than parents find one or two of the four goal
statements of this task not to b& goals, although over 80% of both groups see all four
vstatements as_goals. \

Of the goals within thfR task, the One considered leéast important by 4—H members
and parents, and also the one "0ached earliest, is that of gaining skill in sports and active
. games. As well, this goal is th& Ong for this task which is host often rejected by
members (see Table 12). The Qemonstration of physical skill is apparently the least
prominent of the elemepts of this task, and can be dealt with fairly early in the youth life
stage. - - | ' Vk

The only marked memReP—parent dif ference in goal perceptions lies in the
importanée of a personally pl@sSing body image, which is much greater for m‘embers than
their parents. Youth generally *iQd personal appearance and physique to be a cruciai
elemeﬁt in their evolving self-"cQncept. while their parents, perhaps recognizing the
transient nature of the importAnQe of appearance, reduce their emphasis on this goal for
their children. ’

.The four goals of this task are each accepted by er“ over S0% of the members
and parents, ancf this task as @ Whole may be considered.to be generaily accepted.

Task One, dealing with physical deyelopment, skills, and the care of one's body, is
understandably important to y Yth and their parents. Today's society is ekceedfngly
physically oriented, with exter hal personal appearance being a major component in-the
media advertising industry anA likely a significant preoccupation for maﬁy individuals.
Youth may be particularly sus@ehtlble to the external compulsion for beautiful bodies.
Their self~ concepts are undef ¢Qing a continuous revision and reaf firmation. With such a
large part of the external defihition of each individual being so strongly linked to physical
appearance, it is iittle wonder that the éearch for identity induces in youth a strong sense

of importance for this task.
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Table 12 '

Task One
Goat Statament Responses

Timing Index . Importance “Not a
Qoal”
Index Responses
Goal Statements Member  Parent Membeu" Parent Member Parent
To have a body which c‘y 175 1.76 4.02 350 6 6
pleases me
To have somae skill in 1.21 . 1.32 374 3.37 8 4
sports and active games
To learn how to take - 1.36 1.34 4.08 433 4 2
. care of my body
To do all the things 154 148 4.10 4.05 7 5
which will make my body '
healthy

-

] -

The timing responses indicate that, even with the importance of this task, it is one
which is accomplished relatively early in the youth Ife stagé. In this sample, with a mean
age of less than 15, over 70% of mémbefs, and their parents, feel they have aiready
achieved a\satisfa_ctory stayg of physical appearance and skill. Thus this task is quite
important for most youth, but only until they reach the age of about 16. Parénts view the
task largely in a similar manner. V
Relationships with Socioeconomic Attributes

~The impo&nce of the task is rélated td the sex of the member, with over 83% of
the female members assigning high importance Eating compared to less than 70% of the :
. males. Physicaﬂl appearance, skill and care, while rather. importa’qf for youth as a whole,
SN
For _parents, the timing of this task, along with all tha other tasks, is associated

are of greater concern for girlsthan boys.

with the age of the member and those variables closely related to age —— grade, student

status, and years of 4—H membershnp Thus is to be expected with the parents of older

¢



Aspect

Timing

Importance

"Not a
Goal"’
Proportion

Category

Aiready reached
this goal

Reach within 2
years

Reach after <2
years

Missing
responses

Slight?y
Important
2

3

4

Very Important

Missing -

responses

0/4

1/4
2/4

Table

13

Task One Summary

Froqumy
Member Parent
91 88
34 33
0 4
4 4
1 S 1
4 9
24 32
78 75
22 12
.0 0
106 116
21 *,
2 4

Member
728

272

08

31
186
605
17.0

822

163 |

1.6

108

Parent
70.4

264

32

Vs
70
248
58.1
93

89.9

7.0
3.1
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;' members seelng them as havmg already reached more of the goals than parents of P
‘ .vyounger members The somewhat surprnsmg fmdmg is that such age dlfferences are not _
,,.‘”apparent to the members themselves That is, older_members do not see themselves as..
; “_havmg accomplnshed slgnlflcantly more of the goals: than do younger members Only for '
parents but not for members does the members ages affect perceptlons of Task One's .
\-".vtlmlng T ‘ s |
. Parental perceptlons of the tlmmg of thrs task varies wnth the sex of the parent
| _respOndent Less than 60% of fathers but almost 75% of mothers, see theur child as
E ‘Thavmg accomphshed thns task in the past Addxtlonally the range of tnmmg responses is
.:'greater for mothers than fathers wnth over 4% of mothers seelng th:s as a long term e
' task whnle no fathers take such a vnew Thus mothers generally see this task as bemg
u}accomphshed earher than do fathers although there is greater vanabrllty among the tlmnng
/ -perceptlons of mothers than fathers Such a concluslon is open to speculatnve
mterpretatlons one of whlch is that mothers may be basmg their tummg perceptnons on
© their own personal physlcal development in the past WhICh as females would tend to be
o faster and completed earlier than that of - fathers \ ‘ *
o _ Place of resndeng&f’? also related t6 parental perceptlons of Task One in terms. of {
|mportance The task iS seen as mcreasnngly uanportant by parents from respectlvely
facreages farms and vrllages towns or cities. A posslble explanatlon for the relatlvely low
|mportance ratlng by parents from at\(eages could lle ina des:re for thelr chlldren to be
| ) mfluenced nelther by the rugged ‘rural’ stereotype nor by a percelved urban ‘
: preoccupatlon wnth physncal appearance whlle these very stereotypes could be
operatlonal for farm and more urban parents This study cannot vernfy such an
' explanatnon whuch may be more frwtfully tested m furthetr/osearch
a ) LTgsk Two - Achlevlng ‘a satlszlng and acceptable masculme or feminlne social
role '

' Descnptlon i " 'a:::. . o - S T R _ f LT
: Member and parent responses on the tnmmg element of Task Two are strongly related ,
»\t -269 sng 003) wuth less than 30% of. both groups seemg the constltuent goals 8

alr dy reached and over 60% antlclpatmg the goals bemg reached wrthln two years A
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notable mlnorlty (5-10%) of both groups see this as a more long term task.

Slmllar congruence ( = 235 “sig.= 003) exists between member and parent.

' |mportance ascriptions. Well over 60% of both groups rate this task as hlghly lmportant o

:, ‘with over 90% assngmng meanmgful |mportance There is a tepdency. however for
.parents to rate thls task somewhat more lmportant than members with the means belng
“members: 3 908 and parents: 4.175. , ‘

_Over 15% of members and 10% of parents flnd one or more of the four goal
‘statements assomated with this task not to be goals for them or thelr Chlld Agam
however well over;&O% of both groups see all four statements as goals and wrtually all

. respondents see two or more of the statements as valid goals The two statements whlch
are most often seen as non-goals are "To learn what actlons are accepted for'aman ora
lwoman and -"To learn what actlons are accepted for a boy or a girl” (see Table 14).

lt is worthy of note that wh|Ie the development of. asex— -role model and- the

'galnmg of knowledge and experlence ‘suitable to approachnng such a model are seen as
‘-goals by vnrtually all parents and members, there is a notable proportion (7~ 12%) of each
' group for which gaining knowledge of the acceptable range of adolescent and adult
'sex-role behaviors is not a goal It may‘ be that th.e range of adceptability is currently so
wide that knowledge of the Irmxts is seen as rather unnecessary. Alternatlvely perhaps
-mdlcatuons of the limits are so’ pervaslve as one matures through Chl|dh00d and
adolescence that there is really no need perceived to set personal goals in this regard. In’
‘any &ase, further mvestlgatlon of thlS aspect of youth development is lndlcated

' The task of. developlng an appropnate socnal role by gender is moderately
|mportant for youth but is seen as somewhat more’ lmportant by their parents. The
dlfference may be rooted in the growmg congruence between masculine and femlmne
.roles. Such a weaken ing 1 of role dufferences is Ilkely more readily apprecnated by youth
than by thelr parents, whose mores and values developed from the’ socuety of several
‘decades | ago _ ' ' |
A Today s youth have wntnessed such phenomena as sex change operatuﬁ’ns the .
pubhc and pubhcxzed vusnbullty of homosexual subcultures and the tremendous expansmn
- of media use of sex and sexuahty in advertlsmg and entertainment. 'Womens Lib' and 'Gay -

nghts are examples of recent movements Wthh have Ied this somety, and especially its

' . -
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d : | . Task-Two
' ) Goal Statement Responses

Timing Index Importanca& . "Not av‘”Goal'f
S Index '~ 1 yResponses
Goal Statements  Member  Parent Member Parent Member- P_areht
. Toknow whatkindof 227 219 391 ‘403 4 2
man or woman | wishto - - : . : o
become Tt ’
To learn what | haveto . 197 232 - 347 ' - 4.14 6- 0
do to become the man o » ’ ’ X
= or woman | want N
" To learn what actions are 164 175 342 371 15 12
accepted foramanora . - : ‘
woman -
To learn what actions are . . "1.29 . 1.39 3.41 375 13 10

accepted for a boy ora’ ‘ S
" girl-

B

youth, towsrd a redefinition of Sex'.rol'fe bouhdar‘ies- The effects of the 'anything goes"
morality of the’ 1960 s, in conjunctlon with some of these newer social movements leave p
youth with a sense that the selection of a sex role, whlle of some lmportance does not '
rely on any rigidly defmed socnal standards or boundanes but draws from a variety of

- mtermmgled Optlons _ ) ‘
; For both members. atﬂi parents thls is a task to be accomphshed later rather than
earher in adolescence. The d!scovery and adoptlon of personal role patterns is a relatlvely
_llong—term task requnrmg extenswe expernence and exposure to potentnal role modellmg
‘mfluences Expenmentatlon wuth options is-a time consummg but mdxspensable process

| : throughout much of the youth hfe stage: It is only in the Iatter part of that stage that
mduv&duals,fmd,themselvesu possessed of enough expehence and knowlddge to feel they
have edequately determined the major faoets of their present and future social ahd'.sex

.

~roles.
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“Timing

]

"Not a
Goal"

Proportion -

Importance -

Table 15

Task Two Summary

Category

. Already reached .

this goal

Reach within 2
years

Reach after <2

years

‘Missing
responses

““Slightly
-Important
2

3
4

RN

Very Important

. Missing

responses.

0/4

1/‘4
2/4
3/4
4/4

- Ffeduency
‘ Member  Parent
35 - 34
82 77
7 12
5 6
3 2
9 2
33 . .30
69 76
13 T
2 0
108 114
9 6.
1= 0.
2 0

Member

282
-

" 66.1

5.7

24

7.1
- 26.0
543

102 -

837

70
7.0
0.8
1.6

112

Parent

27.6
62.6

98

1.6
16
232
589
147

884

47
7.0
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Youth program ag cies can incorporate the options"of their cliantele for this

task into their. programming by providing. opportunmes for dlscovery and discussion ny

the issues surrounding adolescent and adult sex-roles.

\

Relationships with Socioeconomic Attributes

The ag‘e'“of the 4-;H members is related to the timing perceptions_ for this task of
both'parents and the members themselves Older members see themselves as further
advanced in the achievement of a satisfying sexual and- ‘social role than do younger ones,
with parental perceptions following the same pattern Thns is the expected. fundmg for all
the tasks —— it is those tasks for which this is not the pattern that unique mterpretatlons

need to be found. Similarly, the age—correlated attributes of student status, grade and ’

years of 4-H membership show relationships to timing perceptions‘of Task Two,

although for members only. the grade association is statistically sighificant

The sex of. the members is not: related to elther the timing or |mportance of this

-task, for either members or parents, mdncatmg that socnal and sexual role development is -

a very similar task for both male and female youth . s -
Member timing perceptions are related, however, to the place of reeidence of

those members. Markedty different timing response patterns are seen betvveen_ the three

| residence groups. Of the farm youth, over 25% feel they have accomplished this task,

almost 70% see accomplishment within two years, and Iess than 5% see this as a
Iarger térm task. For the urban (vnllage town or cuty) members, equally sized. groups of

over 45% each see goal accomphshment in the past or near future, with less' 'than 8%

_ percelvmg a long—term nature of this task. Members living “on acreages Iargely see thls ‘as

a future orlented task, with over 66% antncupatmg accompllshment in Iess than two years

N\
and over 22% in more than two years, whlle Iess-than 12% feel they have already reached

the goals-The task of explorlng and estabhshlng an acceptalbe masculine or feminine
. socnal role is seen as bemg accomphshed earllest in adolescence by members from farms

) and latest by ac‘reage dwellers. It must be remembered,-hovyever, in this and the following-

discussions, that small sample sizes for the acreage (n=10) and village, town or city -
(n=13) categories preclude complete confidence in broad generaliiation'of these

findings.
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* The later perceived achigvement of a satisfactory sexual social role by members
f’rom acreages may derive tro their somewhat cosmopolitan environment. Exposed to
the models and stl:ndardsfrom both the farm and urban populations, they may in fact
perceive a larger choice of role options than either o'f‘ the other two grodps who each
tend-more to see only thelr own close env:ronn\ent Alternatnvely members on acreages

y take an extended perlod of time to resolve :jerceuved conflict in role choices’
begween what they see in their neighbouring farmand urban ‘environments. _
The early perceived achiegement of’:this task by farm members may also be
\ directly- attributed to their environment, which remains semewhat traditidna[ in terms ot _
social and sexual standards and models. While this is certainly a diminishing characteristic,
there 'yet remainsvin the rural farm community rather well-defined traditional male and
female role standards. However‘ because this entire residence rﬁlationsnip to Task Two.is
not parallelled in the parent perceptuons one may speculate that parents themselves are
attemptmg to limit the |mpact of traditional standards on their children, and that it is
largely fﬁe members' perceptlons of traditionalism that lead them to earlier role

establishment.

The rmportance f the task\of acceptable sex role devetqpment is unrelated to
any of the other socnoe onomic attributes for euther 4-H members or their parents. The

relative srmllarlty betweenXhe mportanceperceptlons of members and)parents coupl_ed

&
w:th this lack of attribute— Imked variation, suggests that thls task is well— recogmzed
throughou_t rural Alberta, commonly acknowledged and accepted as having some degree

of importance by youth as well as throughout their societal environment.

C'.vTask Three -~ Achieving new and more mature refations with one's age mates
Descnptlon R | . | |
A Marked dlfferences are apparent in the-nmmg responsmo this task between
members and their parents While neither group perceives this task as‘'one to be i
| accomphshed after any more than two years, 20% more members than parents feel they
have already reached the constituent goals Over twice as many parents as members see

this as a task still to be accompllshed wnthm two years

P
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Over ;35% of both members‘and parents rate 'faslt Three as important. However,
somewhat~ more-members than parents ascribe to this task the higher levels of
importance. There is a slight difference between the means of‘members: 4.188 and
parents: 4.0389. : . ' v

Over 75% 'of memberas and parents see all seven of this task’s goa| statements_as-
personal goals, white Iess than 4% of both groups rate more than two statements ‘

A

non—goals. The two statements most often seen not as yoals are "To get dates” and "To
be at ease when | am on a date”. )

Dating as such is apparently the Ieast important aspect of Task Three to both
members and their parents. Their emphasis' is placed more on the goal of interpersonal

. emotional maturity and the development of experience in heterosexual friendships.

This Task involves a variety of Felated goals dealing with aCceptance in a group of
frnends group skills, heterosexual fne:dshup and successful datmg It is-considered quite
' |mportant by both members and parents but slightly more so by members Throughout
,adolescence, peer groups are exceedmgly influential vehlcles for social and personal
development Through peer group involvement, youth learn social skills necessary for
successful adulthood, and recelve a large part of the input into their self~concept This
|mportance is transferred to the mdnvrdual through a keenly sensed ne&d to belong and be
accepted -
Part of bemg accepted as an adolescent today mvolves not jUSt maklng friends,
but making friends with members of both sexes. Heterosexual fruendshnp is being
. . expected of youth by. their peers at a younger age than( for many decades. The transition

-

is soon. made from being part of a heterosexual frlendshlp group to a datung pair, and

—

- success in both these sdclal actuvntnes is very mporta}for youth o -
While parents realize and aécept the |mportan of peer group mvolvement and
heterosexual frlen:shlp they may be uheasy at the 'early’ age at which pressure toward
dating and other socially sophlstlcated actlvnty appears. ThlS uneasiness would at least
“partially account for the parent—member difference in the timing for this task, although
parents do apparently reahze that the accomplishment of this set of goals should hot be
delayed too long intor later adolescence Similarly, yOuth tend.to emphas<ze the . ’

. importance of the elements 'of this task more than their parents, if for Ko other reason
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Table 16

. Task Three
Goal Statement Responses

Timing Index Importance
o Index

Goal Statements ‘Member Parent Member Parent
To join aclose group of 117 __ [1.22 384 3486
friends my own age ' .
To make friends with 1.19 129 - 436 426
both boys and girls '
To get dates 150 ™ 153 357 343
To love and be loved 150 136 ~ 418 419
To learn to work 121 1.36 398 421
‘together with other ) :
people my own age .
To learn how to solve 143 181 3.33 360
problems in a group of ) :
people my own age
To be at ease when | am 1.56 170 366, 323

on a date

-

!

acceptance and friendship with both sexes.

116

“Not a Goal”

Responses
Member . Parent
7 . 9 —.
1 1
14 25
5
1 0
137 5

11 18 °

_than that they are more |mmednately and personally mvolved in the burnmg,Jssues of peer

The number of "Not a Goal" responses to the two statements regarding dating,

- from.both parents and members, is at first glance rather surprising in light of the

importance of thls task as a whole Upon reflectnon however the very universality of )

opportunities for most youth today to enjoy heterosexual contact and friendship may- _

create for some youth, and their parents, the lack of a perceived need to set a personal

goal in this regard. Additionally, there is a recognized minority of youth who turn their

attention elsewhere-than on dating, occupying their time with other interests and pursuits,

» enjoying group experignces, but d_elaying dating experiences into veky late y‘outh or early

.

~
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‘Table 17 - '
Task Three Summary
: A8p§cf ’ Category . “Frequency %

s , Member " Parent Member . Parent
Timing = -  Already reached 109 . 85 858 69.1
I this goal -' - R

Reach within 2 18 - 38" 142 3ds9
years - : . ’
Reach after <2 o, ~ 0 . 0 0
years . ) '
Missing . 2 6 -
responses o &
Importance Slightly 0 0 o - 0
. important .
. ) 5 .4 39 31
3 27 39 209 - 302
4 85 80 65.9 62.0
“ . o ‘ -
Very Important 2 . 6 8.3 4.7
» N ‘ ‘\\
_Missing . .0 0
fﬂ"re's\ponses ’
"Nota 0/7 100 99 ' 775 764
Goal’ : ' ' - , e
"~ Proportion ’ . L
/7 14 18 10.9 14.7
‘ . ' T~ tL L S
2/7 10 7 8 . . 7.8 6.2
3/7 3 2 23 16
47 2 o 16 T08»
\\ |
Q,
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adulthood.

While learning to coexist in a group setting and dévelobing‘heterosexual ,
f’rnendshrp patterns are both considered very important by parents and members, they are
also seen to be acc‘omphshed much earlier in adolescence than other goals of this task. It
is with some of the higher level social skills that youth and their parents assocnate longer

; terrﬁs, recognizing the requirement for extensive experimentation and experience to
i develop the skills and attutudes to reach these goals JInterestingly, the highest level of
_ . importance in Task Three is assigned by both members and parents to the goal of loving

" and being loved, which is in reality the essence and crux of the entire task.

Relatvonshlps wnh Soc|oedonom«|c Attributes
A similar relationship of the member and parent trmmg perceptions wnth age and
age correlates is found with this task as with Task Two. Older members are closer to

percelved accomphshment than younger members. i

This task of maturity in age relations exhibits greater |mportance for female
members than males, with 80% of females but less than 70% of the males assigning high
importénce. Girls see peer group relafio_nships, heterosexu\al friendship:s and dating as
more crucial to their development during youth than do b:c>ys. One rationale for this
6bse§vation is that males in Western society can successf(xlly and acceptably remain

_individualistic far longer and more 'easilyr than females. Boys can exempt themselves from.

the dating situation with less sbcial stigma from their peers than girls. Indeéd, itis fa‘r .

. . more common for males to reach young ad‘ulthood with little or no experience in dating
or even close het’grosexual frigndships than for females. For girls, then, ghis v;ho!e.task
éssumes rather more p}oi'nineneeand is of greater concern to them than it is for goys.

B Un‘like. youth themselves, parents do not relate-the importance of Task Three to
the sex of their ch'gldren. Maturity in age relations is as imp\éFfant in their view for their
~sons as for their daughters. However, the {ask is differentially important to mothers and
'féthers. While over 70% of mothers rate it as highly important, only 40% of fathers do

’ likew.ise.' This task is markedly more important to mothers than fathers. It may bé

speculated that it is the' mothers who, of the two parents, are more aware of the need

for their children to develop social competence to ensure adult success and happiness.
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Fathers, on the other hand, may b‘e“more oriented toward the development of skills and
occupationgl\p\otent‘ial.

Such an’interpretatlon, however, appears to be contradicted by the presence of a
relationship between parental importance ratings for Task Three and the level of parental
" education.‘All of the low education parents (Grades 1-6) assign highimportance,
compared to only 7 1% of middle education parents (Grade Y- 12) and less than 54% of
higher education paren{s (postsecondary), of whom none assign the highest importance

ating of 5. Conversely fewer lower education than hlgher education parents opt for the
low |mportance ratmgs It is very clear that the development of mature mterpersonal peer
relations and heterosexual frlendshlps in adolescence is a much more important task for
" parents with low education than for those with higher education. Parents with higher
~education apparently look more to other tasks by vv_h_ich their children may equip
themselves to be successful aduits, while parents /witn low education perceive peer
relations as a very important vehicle for adolescent development

With mothers generally belng more htghly educated than fathers, one would
expect from the above conclusnon that mothers would attach less lmportance to this task
than fathers. As has been observed, this is exactly opposite to the findings. The apparent
contradiction mey occur because the sex differences in perceived importance are large
enough between parents to overshadow the educational differences, although
confurmatuon of su\h);n mterpretatlon remains to be found in further research.

b. Task Four - Achieving Emotional independence from Parents and Other Adults
Description v ' " |

as having already reached the goals. While over 50% of the parents view this as a tas

&,

for their child yet to accomplish, only 35% of the members see it thus, and no members

Again in this task, notably more (27%) members than parents perceive themse,l'jes

see it as a long term task.
. Task Four is very important for both members and parents, with only slight
relative differences in the importance ratings. Well over 80% of both groups have high

importance.ratings. The means are very similar for members: 4.406 and paren_ts: 4.437.

-
e
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Ninety percent of both groups perceived all four goal statements /as existing
personal goals, with no respondents seeing less than two of the statements as goals

Each of the goals of Task Four are accepted by aimost all members and parents
Two groups of two goals each appear in terms of the timing of accomplishment. The
goals dealing with youth's emotional reaction to oarents and adults are perceived to be
" reached much earlier than the goals of actual autonomy and independence from parents.

From the point o.f view of both youth and their parents this task has two (’
sequential stages. First, youth must come to like, accept and respect their parents and
other adults, even while still Iargalyvdependent on them. Upon‘that emotional and
attitudinal base, youth can then develop the skills and experience necessary to become
autonomous in their decision—making. : e

| This conclusion indicates that neither youth nor their parents generally see

independence being achieved through rebellion. The process nis much less abrupt and'
more extensive and developmental. The potentlal remalns however, for intra—familial
~conflict, as indicated by the rather higher umportance aSS|gned to the goal of autonomy
by members than by their parents. '

in the differences bet\&een member and parent parceptions of the timing for
these same goals of independence, and for the task as a whole, one finds further
evidence of the potential for conflict over adolescent autonomy. Far more members
.consider-themselves aiready independent than do their parents, while parental responses
indicate a tendency to see this as a longer—term objective for their children. Parents
recognize the need for th_eir children to become at.ltonomous, but are reluctant to
withdraw control as early as adolescents might like. On the other hand, youth de‘sire
independence, yet still recognize to some extent that autonomy cannot come quuckly or
easily, wnthout expenence and knowle#ge.

The rapid pace of social change serves only to exacerbate lntergeneratnonal
'conflict, with parents finding themselves uncertain of their understanding of the actual
realities of their children, and unsure of how much control to attempt to exert The
obvious tendency is fon parents to attempt mora control then theirrchildren would like,
ano for the children to attempt to limit or subvert parental control whenever possible.

From the data in this reséarch, it is at least evident that there is some dissimilarity
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Table 18

P

Task Four
Goal Statement Responses

Timing index Importance “Not a Goal”
* index . Responses
- & ' ) [

/ Member Parent Member Parent Member Parent
Not to be dependent on 198 216 3.98 388 5 5
my parents for most
thingsin my iifg. . . , ' .
1 like my parents 1.18 1.11 436 4.36 5 5
To learn to make most 184 207 425 383 2 .4
of the decisions to run .
my life -
To learn to respect 120 132 4.04 4.39 3 1
adults and have them - :
respect me

. , - ,
between youth and parent perceptions of the presence and potential timing for youth's
indépendence. fhere is no &oubt; however, that both groups recognize and agree on the
~ crucial nature of the task for successful completion of the youth Iife. stage. | ' -
ﬁélatiohships with Socioaéonofnic Attributes _
i Task Four carries the relationship of age (and age correlates) to timir{g
perceptionsﬁ of pérents and members that is common to most of the developmental tasks.
Addi'tionally, members véry in their perceptions\o’f this task's timé of ‘
™~ accomplishment depending on their geographical Iocatio‘n\i\n‘thev_ province.
" While in ‘none of the regibns did any members feel they would take more than
two years to accomplish the task, three alternative patterns are apparent among the
regions for the relative proportions of past énd short-iterm future timing aséignménté.

The predominant pattern, seen in the Lethbridge, Red Deer, Stettler and Calgéf‘-'y regions, ~

has from 66% to aimost 90% of the members feeling they have reached the gbals of



Aspect

Timing

Importance

"Not a
Goal”
Proportion

Category

‘Already reached

this goal

" Reach within 2
years

Reach after <2
years

Missing
responses

{

Slightly
Important
2

3
a4
Very Important

Missing
responses

Q/4

1/4
-2/4

Table 19

Task Four Summary

Frequency
Member Parent
81 59
"y
ag b 59
0 5
4 6
0 1
5
14 g
77 84
33 ' 33
0 0]
117 116
2] 11
2

Member
648

35.2

39
108
59.7
25.6

90.7

122

Parent
480

480

T 40

08
16
69

65.1
25.6

899

R
16
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.'emotlonal mdependence wsth the mmonty remamder seemg task accompllshment wnthm |
two years Thls compares very closely the overall member ratlng proportlons of e
65%/35% for the Task as seen in Ta‘ole 19 A somewhat dnfferent pattern is apparent in.
the Vermlllon and Barrhead reglons wuth a much smaller majorlty of about 55%

-

'percewmg the goals already reached and about 45% antlclpatlng short-term task
-accomphshment The truly notable exceptwn to elther of these pattems is seen in the“
. Grande Pralrle reg:on with less than 15% of the members percelvmg past
accomphshment and over 85% lookmg to the short-term future to’ reach the goals of this
'task While no concluslve causatlon may be establlshed from thns study one possuble L ‘7
explanatlon for these results Il“es in the relatlve tlmmg of hlstorlcal estabhshment and past
’settlement of the reglons » B & ' B
‘ Under the very broad assumptlon that the agrlcultural sector of Alberta s socuety .
‘was hlstorlcally settled generally from the ‘south to the north one reahzes that those
southern reglons whach have longest been settled and establlshed mto agrlculturally
productlve commurlmes exh:btt the: tlmmg pattern in which a slgnnflcant ma;onty of the
'members feel they have reached the goals of emotlonal mdependence In the central and
northern regrons however one approaches geographlc areas relatlvely less hlstorucally
' establlshed and/or on the ma ;or remammg agrucultural frontuers m Alberta If ong ‘
. generallzes that the Grande Prame has the greatest frontner aspect then the provmcual
»pattern of tlm:ng for Task Four becomes meaningful. The bas:c relatlon ls that greater
: 'frontler aspect of a reglon is assocnated with a greater proportlon of members vuewmg
emotlonal mdependence as a task yet to be accompllshed At present of course th:s is .
only a very tenuous aSSSI’tIOI"L Further study'is necessary to conflrm or dlsprove lts e .
valldlty and to. determme whether dufferent perceptlons of the tlmlng of emotlonal
mdependence are due to d:fferent degrees of external opportumtues for mdependence
‘or to dlfferent degrees of the need to mamtaln youthful dependence and famoly L lf IY

'solldarlty or to some combmatuon of these and other factors | T
Parental perceptlons of tlmmg for thlS task are. found to be related to the size of

thelr home communltles The relatnohshlp is complex and bl-model in nature wath two
e o

parallel patterns of tlmmg ascendlng wnth communlty s:ze One such pattern operates for

‘smaller communmes less than 2000 m populatlon wuth parents from the smallest of
AL a N . : ’ L . ,'3.

¥
D e )
o0 .
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those communmes seelng thls task as accomphshed earlier by thelr adolescent chuldren 3

- than parents from the largest communmes in the group A snmnlar pattern is ev:denced by

commumtles over 2000 in populatnon with the tlmxng of the task bemg seen as more -

long term as communlty size mcreases The very abrupt and marked demarcatlon between
L3

- ‘the two groups of commumtnes l<2000 and >2000) suggest a very fundamental

dlfference between them. lt is certamly worthy of future research to determme whether A

; such a drfference eXlStS and if so, why |t does not ‘emerge for other tasks and for .

members as well as parents Once such questions are answered, it may be possnble to .
delve further mto the SpGleIC ascendmg tlmnng relatuonshnp common to both commumty
suze groups for this task of emot{onal lndepe/ndence Such a relatlonshlp suggests that -
there may be a factor of resndence in larger communmes Wthh leads parents to desure
retentlon of control 0ver thelr adolescent chlldren Ionger than parents in smaller ‘
communltnes o : IR — g -
Task Four | lS snmllar to Task Two |n that none of the socnoeconomuc attributes are
related to either member or parent ratlngs of its lmportance Agam the obVlous :
conclusuon is that there'is rather ‘complete and common agreement throughout the youth

and parent populatlons on the. very hlgh lmportanee of thls task Such a conclusion could

- well be antacopated lntultlvely for successful adults emerglng from successful

L

development as youths must be able to make thelr own dec:suons for. many aspects of

thelr exrstence and cannot remam dependent on others for such decnslons B

E Task Flve - Selecting and Preparmg for an Occupatlon and Economlc Career
Descrlptlon ER ‘_ TR | I

Less than haff as many parents as members see this as a task Wthh is already
completed While the largest portlon of both groups l59% 64%) see thls as a short term.
task, notable numbers of both groups percelve a longer term aspect ln thls Iatter
category however there are four tlmes as many parents as members | } '
: “Great lmportance is attached to Task Flve by both groups, with over 80% of
members and almost 90% of parents ratmg |t hlghly lmportant/liss than 2% of each

group ass:gn it low lmportance Means are members 4 437 and parents 44 1 3

L



Goal Statements

To learn about jobs and

- kinds of work | may be

abie to do

To choose a kintf St
work | can do and |

would like L

" To find out.whatj&rrds
of work 1-would like to:
do and am able to do

" To Iearn how to get a

jOb

~

To work in-'some jobs |

might choose as a career

To learn how to do the :

jOb I choose

Member  Parent
1.98 2.19
206 232
193 219
186 2071 1
200 216
210 . 233

Table 20

< Task Five
Goal Statement Responsesr

* Timing lndexk |

~ Importance

"4.15

- 433

-

|ndex‘
Member ’ F"arent
. 432 439
. 4.37 439
4.15, 412
415 4Q2

381

4.41
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""Not a Goal” -

- Responses

| Membe‘r Parent
o .. 0O
3 1
2 o
1 6
4 6
2 2

Less than 10% of enther members or parents see any of the six goal statements '

’not as goals, with less: than 3% of elther group rejecting more than one ‘statement.

The mos\"n%table lmpressmn gamed from exammmg the patterns of responses to

mduvadual goals i that of a remarkable congruence between member and parent ratings

" of both ttmm_g and smportance.a Parents 'do nottceably see sach goal as requiring longer to

. reach than-do’ their children' but the difterences aregenerally very small. 'In ir'nportanc'e:

perceptlons the two groups are even more similar. Notable also is the fact that:mot one

of the goals is re jectad by: even 5% of etther grc@p Such generahzed agreement is, of

course, understandable#one consuders the place of job or occupatlon in an mdnvndual s

personal and soc:al exastence

[



Table 21

-

Task Five Sum;nary

Aspect Category

Timing Already reached
L this goal

Reach ‘within 2
. .years

Reach after <2
years

Missing
- responses

- Slightly

Importance.
' , important
: 2

3
4

ok
Very Important’

m L Missing”
. o responses
"Nota 0/6
Goal" ‘ o o
" Proportion ‘ ‘
. /6 -
2/6
3/
4/6

0 56

- Frequency

Member

38 18
79 74
8 .82
a 5

h

-0 1
2 0
20 14

76 90
31 - 24
0 0

124 118
.3 8
0
0" 1
1 0
1 0.

Parent

Member .

304

&

632

6.4

155

589

24.0

23

08

96.1. =

08

126

Parent

145

59.7
’
258
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-

In contemporary Western society, having a job or oc‘cupation has tyvo-fold
impact on an individual. First, a very large part of one’s adult identity IS vested in what one
does for a Iiving..-Secon‘d, a job is the ultimate symbol of adult independence. In many
ways, the /finat transition from youth to adulthood may be seen to occur vyith the
assumptnon of the flrst permanent JOb | |

Thus it is very much to be expected that both members arid parents see this task

‘as one of great |mportance Parents want their chlldren to be successful adults, and see~
succes,s as very much«hnked to occupational capabmtles. Youth view career preparation |n
a similar light, wjth the added impetus ofna,job's contribdtion to their sense of

" independence. For youtheveri"more than for their parents, occupational preparation thus
assumes tre.mendous importance.

For more and more’ youth, getting a jobputside the family is not something that
waits until adulthood but is somethmg desnrable and available fasrly early in adolescence
During summer hohdays or after school, young people are takmg temporary and:
part—time work with mcreasmg frequency. Thus, for many ‘youth, occupational
preparati‘on assume/'s an immediate or short—term perspeotive.

__Many parentsh, as the data indicates, see occupational preparation as a much more
Iong-—term task. Two elements probably influence this parenta‘l perception. First, parents
use their own personal experie'nce as a standard Certainly in their youth out—of¥fa'mily’
work Iargely walted untll they were able to leave home and assume fu}l adult responsnbll—

' |toes Second parents may look a bit farther in their children's futur ,ﬁgtmg that, with
‘the exceptlon of student part-—tlme and temporary jObS rrfm‘ost modern occupatlons do
require preparatlon which {akes one |nto very late youth or early aduilthood. Youth
themselves may be less cognizant of this, or- may sumply see their current occupattonal
posmons as more sugmflcant than do thelr parents.

Relatlonshlps with Socnoaconomlc Attrlbutes

The observation that Task Five is seen as relatuvely long term by both members
and parents is further supported by the very strong relat:onshxp between t:mmg
perceptrons ‘and age. In fact, this is the only task which is significantly related in timing to

[

_age and all three age correlates —— student status, grade and years of 4-H membersh:p '
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-— for bath members and parents The experuences r‘eceuved during one's passage
—through the youth life stage are obvnously seen as very important toward occupational .
preparation. Older youth far more than younger are perceived-as-being closer to the

accomphshment of the task. ' |

»

No attrubd‘tes other than those related to age are assocnated w:th member_or
‘parent perceptlons of timing for Task Flve The task of eccupational preparatvon is thus
seen to take equivalent time to accomphsh for all youth of like ages throughout the, rural
Albertaﬁpopulation. — ‘
| Similarly, this task is seen as uniformly important throughout the poputation by
members and parents, across the categories of all the socioeconomic attributes with one
exception'. The pattern of parental‘importa_nce perceptions yaries with the rplace of |
residence. © | | X | ‘ .

In this case, farm parents see the task as much kmore important than those from
acreages or villages, town\swandAcities, with acreage dwellers attaching the least
-importance of the three groups. The great importance attached to occupational
preoaration by farm parents- may well be a reflection of their perceived lack of

information resources and opportunitiesforrﬂTerr children to explore and ultimately find.

worthwi’hile jobs. More urban parents tend to be very aware of the competition for jobs

“and the relative underemployment in their environment, while-parents from acreages may -
be:perceptuatly isolated from both of these .ob'servations or may in fact 'realistically have

a more optlmlstnc view of their chuldren s occupational opportunities. Acreage dwellers

are often more wealthy and more orlented toward mobility than eithdr farm or urban
dwellers so parents from acreages may Justtflably expect fewer dlfflcultles for their
‘children in fmdlng jobs and startmg careers.

. Irrespectnve of these residence—based dufferences however, the task of > -

occupational preparatio remalns generally one of high'importance for youth and pm“ents

throughout rural Albertal, ~ . . - L /
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F. Task Six - Preparing for Marriage and Family Life.
Description . . : _ ‘
Genera’l agreement exists between member artd p’atent views"ef the timing for
this task, with‘less than 4% of each group ascribing to it\Iong term completion, and over
-50% of each group seeing it‘as a task to be accomplished in less than two years. There is v
a definite teﬁdency, however, for parents to perceive an overell longer term aseect, with
ohly 72% as if::any parents as members‘feeling that the goals are already reached, and

over 15% more paréents than member's assigning some degree of future completion to
the task. - v ) ' |

Task Six.assumes great mportance for both groups, with well over 80% of ‘
~ members and parents rating it hlghly nmportant.Parents percelve_greater |mportance than
members, however, with' 25% more pafents than members assigning the highest rating of
5, and only half as many parents as members assigning low importance. Mean _importance

ratungg are members 4.381 and parents: 4.451.

. Over 80% of. both groups see all five goal statements wuthnn this task as goals

2 6% of each group seeing ‘more than one statement not as a goal. The two

"|ch are most oftep rejected, especually by parents, are"’To learn about
getting merried, havinga home, and familv.y‘life“ and "To decide when to ‘f;nisr: my
education, when to marry and w:hen—-to do other tasks of a young adult”™. _

. _ Less than half of both members and parents see this task. as one which is already '
substantially accomplished, with a majority of each droup feeling the goals willbe
reach_ed w'ithin two years. This is'understand’ab_le, in that Task Six involves extended
experience and enjoyrﬁ’ht of\fan’tilly, living, gaintng knowledge about adult family roles,
and long range decision-making about early adulthood plans: From their own experience,
barents may be more aware than their ehildreh of the. Io’ng—terrﬁ implications of this task,

“and thus desnre them tc; take full advantage of the experiences and learmng of the youth
life stage before making any decisions ar_1d reachnng the goals. More youth than parents

 feel they have alreaey 'reacrtee such goals, althOugh it is possible"thet in"fact 'more' .....

expenence will lead them to modlfy their attutudes and decusuons regardmg thelr future

roles as adult famlly members
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Table 22 ‘
L - " Task Six
Goal Statement Responses

From the goal statement responses T able 22), jt becomes apparent that Task Six,
in a»s»mllar way to Task Four, may almost be seen as two seperate tasks with markedly
. . . : S ;
different timings. Two statements are perceived as being accomplished early, are

generally very irﬁportant, and are seen as goals by virtually all re'spondehts. These

‘statements involve immediate elements of current family. membership. The three
~statements of this task that reflect preparation and decision—making for future adult .
“family roles, however,‘ all display basically long term timing responses, somewhat less

’ importan'c,e, and are seen as non—goalsby up to 10% of the members of the two semple

especiaily by parents. it is these long range goals for which parents are concerned that
the:r children receive the maxlmum benefit from youth experience before maklng the
decnsnons that will chart the course of their adulthood Not surprusungly, among-all goals

of Task Six it is these three Iong-—term goals‘whnch parents see as notably less ylmportant-

‘e

= Timing Index . Importance . "Not a Goal”
' Index - Responses

Goal Statements Member Parent Member Parent Member Parent
7o enjoy being a part of 1.27 121 426 450 2 1
my family _ ) - - L
Tolearnabout getting + 238 234 376 370 g . 12
married, having a.home,” . ©L L
and family life
To be pleased in loving - 1.66 182 403 401 -7 . 9 -
and being loved by ‘ : - ST
someone - . |
To decide when to finish 220 212 401 372 . 8 13
my eduction, when to . S - \ ‘ Ve ,
"marry, when to do other o : ’
tasks of a young adult o o —~
“To-enjoy helpnng others " 125 146 415 . 431 6 . 1
inmy family * - '



Aspect

Timing

Importance

“Not a
Goal"
Proportion

~Category

Already reached

this goal.

' --Reach within 2

“years

- Reach after <2
o . years

Missing
_ responses

Slightly

important

3
4

Very Important

Missing
responses

- 0/5

1/%
2/5

T~ 3/5 .

Table

23

Task Six Summary

Frequenéy /
. h T
Member Parent
59 43
65 76
2 4
3 6
0 2
6 1
15 13
84 81
24 32
0 0
106 106
16 15
3
1 5

—

Member -
46.8_

516

16

47
11.6
65.1

. 486

822

124
47
0.8

Parent

35.0
618

32

Y
0.8
10.0
62.8
248

1822

11.6
2.3
39
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than do thelr children, and which are most often rejected by them as suitable goals for
- their children. This aspect of the task is apparently one which, for some families,
‘assumes meaning and impaortance o’nly late i youth or perhaps not even until early
adulthood. )
'Relations'hips with‘ Socioeconomic Attributes .
For, pargnts, Task Six has the cornmonly found relationship between timing
perceptions and age of the 4-H members, along with the three correlates of age. For the
members, however, no such agé relationship appears. Older members do not feel they
have reached significantly more of tne goals than do younger members. faking the task
as a whole, such a finding may be a reflection of the division between the two major -
éecfiq‘n‘s of {he task, one carrying ascriptions ‘of~long—tarm accomplishment and one
short term aacomplishment. Further testing between members’ age and their timing rating

Y

of each of the individual tasks would be necessary to uncover the inner effects of such a

divisjon, and could provide a point of departure for future research.

No additional associations of the timing perceptions of either parents or membe’rs o

with other socnoeconomlc attnbutes are ev:dent Apparently, Task Six is seen as belng \\J
accomplished at a common tlmé durtng the youth life stage by youth and parents
throughout the rural Alberta population possessing a variety of characteristics.

One miéht intuitively expect the task of prepafing for marriage and family life to
be mofe important for girls than boys. The data indeed support such an éx‘pectation. i
Almost 25% of female members, but 4Ie_ss<than 9% of malé membe‘r's assign the highest
,impoftance rating of 5. Conversely, over 22% of the males but less than 13% af the |
females see this task as béing less than highly important Marriage, and one's future role
as an adult family membér, does indeed carry siénificantly more importance for girlg_gnan )
for boys. In rural \Alberta,' it remains the wife and mother who is givén primary -
' responsibililty for; the internal operation of the home and the family, while the husband's
and father's concern is more on external resources. While this family role difference may
be c\hanging, rural youth still percqiye its exirst'enc'e. It is notable, howaever, that their

- parents do not share this d|fferent|al perception based on the members’ sex. it may be’

that in thls case the parents conscnously do not want to see their children unthinkingly
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enter tHe traditional role patterns, or perhaps parents.more than their children have come
to recognize through expariénce the need for the husband and father to take a mote
active and equal role in the internal. affairs and maintenance of the marriagé and the -
family. C o

A 4-H member's status as a student or non-student also a%fects his perceptions
of the importance éf Tasl; Six, in this case somewhat independently of age. Over 15% of
students see the task as less than highly irrportant, while all non—students do assign high
importance. The traditionally adult roles of marriage partner and parent are of greater
importance for non-students, who have, by their non-student status, signalled
assumption of other adult roles, at Ieast,in'termé of the end of pre'—adt.;lt education and
the start of productive endeavour. Even though the timing for this task is not sigthicantiy
r'élated/to student status, the greater importance attéched to it by non-students may
indicate that its goals assume mdre personal 2and s‘ocial p\rOxifnity,,rafther than temporal
immed'_ac 7or this group than for students. ' P \
For parents, no testedvsé‘cv:ioeconomic attributes are related to importance

evaluations, indicating that preparation for adult family.roles is seen as uniformly

important throughout the rural parent populétiqn."

I

~ B

G. Task Seven-j Acquiring /a\Set\of Va’i'ﬁés and\an Ethical Sysfem - Developing an
Ideoclogy | | i | I
Description . .

Member and parent perceptions of. the tilp\ing of this task are ‘closel'y related
( =.253,sig.=.003), with 36% to 39% of each group assigning short—term,cbmpletion and
less t‘han.;ZQ% viewing this as a long term task. Somewha(more members thé;b'ar.er;ts

_feel the task is already accomplished, with the r’eversie rélation‘ship existing for the Io?g
term timing éétegofy. ' 5

| There are notable differénces in the importance ratings between members and |

-parents. While ovér_ 95% of each group rate this task as important, almost twice as many

parents as merhb,ers ‘assign véry high importance. Means are members:"3.981 and parents:

4.267.
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Table 24

Task Seven
', Goal Statement Responses

Timing Index importance “Not a Goal”

Index Responses
Goal Statements ‘ Member Parent Member .Parent Member Parent
To decide what is right 164 165 408 439 . 3 2
and what is wrong for ' :
the way | want to be
9 .
To learn what others '1/.%25 1.59 2.89 345 - 25 14
think is right and wrong o »
- A4

X ‘ \ . .
While’ra‘I\most 80% of the members and even more of thé’%'arents see both of the
statements associated with this task as légitimate goals, over 20%/<of the members énd
12% of the parents reject one statement. The statement most rejectéd by both groups is
' "To learn what others think is right is wrong". |
Task Seven, dealing with the development of a personal ideology in light of |
expérience and understanding.:of existiné values and value sets, is perceived as
l;noderately important by members and somewhat more so by their pare‘ntsl. While only
two statements are used as gqalé to réflect the accompl-ishment of this task, these are
neither simple goals nor easily reached, in\nolvihlg the mental.compilation‘of extensive ‘
exper;ence and educatlon {(formal or otherwnse) regarding values and value systems “The
noticeable dlfference between member and ;;arent importance ratings may reflect the
. struggle that today's youth has-in creating their personal ideologies from the vast array of
visible, and often conflicting, values and ideals. The reaction to this struggle for some i
youth is an ambvvalence to the whole issue. Addmonally, youth are still dealing with the
‘Imgermg vestlges of the 1960's and 1870's! anythnng goes’ and 'do your own thing’
individualistic philosophy. Thus, for some members, there may be a very consclous sense
that they are operating' under a currently valid set of values w1i\_jch are sufficient for their

present existence, leading them to feel they have reached their goal of a personal

.ideology and do not need.to explore further or refer to the values of others. Their
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1Aspeo::t .

~Timing

-

importance

"Not a
Goal”
Proportion

€

Category

Table 25

Task Seven Summary

Already reached:

this goal

Reach within 2
years

" Reach after <2

years
Missing
responses

Slightly
Important
2

3
4

Very Important

- Missing
responses

0/2

1/2

/  Frequency

. ember. Parent
62 54
47 45
14 \ 24
6 | 6
2 2
4 A4‘,
36 17
59 54
27 51
1 1
102 113
26- 16
1 1

2/2

Member

504
382

114

16
31
28.1
461
211

791

202

08

138

Parent
4389
36.6

185

16
3.1
"133
422
398

876

‘ 4
1 2.4
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parents, on the other hand, feel that the realization and adoption of gsets of valuss suitable
for adulthood is somawhat further in the future, seeing their children's current ideologies
as temporary, incorlwplete or inadequate.

\ Inspection of the individual goal responses (Table 24) reveals that it is indeed in
the goal of discovering the values of others that members place much less importance
than their parents, and reject the goal more often. -

For parents as well as members, however, the decision regarding a personal value
set is a much more important goal than experience or knowiedge of the values of others.
There is a strongly individualistic attitude evident in this distinction, ar\d a very definite
separation of these two task elerrrents. While intuitively it is ob\rious that one cannot
develop an ideology in isolation from the values of others, some respondents apparently
are determined that external influence on value choices should be minimal.

Thére is some indication, therefore, thpt Task Seven ha! become somewhat
truncated, and that the perceived need for youth to acquire information and » .
understanding of the ethical systems of others in the task of r:reatirig their own ideology
is less recognized and seen as less important today than several decades ago.
Relationghips‘ with Socioeconomic Attributes -

Again age of the members is associated in their parents’ view with the timirig of
~the development of an ideology, and again this association |s not recogmzed b ‘the

members themselves. While parents see yonger youth as further from task completlon

than older youth, youth do not see themselves ln the same manner. Perhaps this is

another reflection of a perceg by today’'s young people that‘whatever set of values

one is using tﬁe mome_nt iactory, and that therefore younger youth are as
adequately. equipped with sl as are older youth. T
For members, however, the timing of this task /s associated, perhaps
unexppctedly with their geographical locatlon

A similar but less obvuous'relatnonshlp appears here as that between tirhing «
perceptrons} and reglon of residence wuthm Task Four. Again Grande Prairie region
exhnbtts the highest timing mdex with iess than 15% of its members seemg the task as

N

. already accomphshed ‘while Lethbndge region, with 66% of its members in tha same

- T~



: "tmmng category Was the lowest mdex Between these geographuc and stat’stncal extremes,_

: v'_"'however the results are somewhat mlxed wvth Calgary reglon showl?\g an anomalously

. *;hngh proportlon of lts members percewnng a long term aspect of thls task However, the -4- ‘i

:"‘?smal _,category suzes, wnth reglonal sarnples as low as 7 could easaly create such

| anomalnes wh:chmould tend to obscure basnc relatlonshlps Agam further :essarch//
mdlcated to show whether_cr not tl;\e 'frontler nature of a geographlcal area has any

‘j‘ ',.:valldeltyas 8 explanatory factor ln the perceptlon by members of the ﬂtnmg of ‘

'-accomplnshment of thls task | MR R ‘,-,A - e 3 :

_ “ o n terms of lmportance for members the relatlonshlp of thenr evaluatlons to any

il “attrtbutes is ltmlted to that of therrsex Over 25% of the/ female members but. Iess than

B : 12% of males see the task as. very hughly lmportant Proportlonately twuce as many males

i as females rate the task as Iess than hnghly lmportant Girls. thus see the adoptlon of a

: "v::_ 'personal set of values and ethlcs as carrymg sometvvhat greater mportance than do boys

‘ One suspects that agam thls result may reflect the dlwsuon between the two goals
of thls task. It is llkely that- glrls who hve: been seen to place hlghel' emphasls on peer .

: group mvolvement and acceptance also would see the goal of determxmng the etl'gcs of

B . those around them to be of hlgher amportance than would boys. As prevnously duscussed.
| _ Amales can acoeptably be more md:vnduallstlc than(fem:les, and such a tendenc; could

4 very well carry over mto the task of formlng an |deology Detalled research into SpBlelc 1
":_ﬁgoals and their relatlonshlps wnth attrlbutes is aga:n mdlcated e o
SEe Task Seven is the only task m Whlch age of the member has any assocsatlon wcth

h lmportance ratmgs in thls case those of the parents Here the relatxonshtp is inverse,

i .'wrth parents of older members seegng the task as Iess lmportant than paronts of younger

. members Thus cOuld be lmked to the age relattonshlp WIth parental timing perceptlons

o Thus, parents of older youth see thelr chlldren as benng closer fo accomphshment of the

3 - _task than do parents of younger youth ar;d so feel that these oldeﬁ/yomh need concem
‘l.themselves less wnth the task as a whole The age relatlons”hip here is rather weak, ' o
' vnhoWever i ?- 1342 p=. 037l/§o mferences md@enerallzatlms must be somewrxat '
.j-tentatlve untll further research conflrms the results pr offers more detalled and pecmc o

@

. .':lfmdmgs R RSP e



'H Task Elght - Deslring and Achlevlng Soclally Rasponslble Behevnor
- Descrlption c . ‘ v
‘ Tlmmg responses for thns task by members and parents are generally related ‘
f( L= 184 sng 04) However over 20% more members than parents feel the goals have -
: ‘,already been reached whlle the converse is true for future-ornented tlmmg categones
k- ‘ Member and parent mportance ratmgs are almost congruent ( = 248 slg x 002)
. thh over 80% of both groups seelng the task as hughly |mportant and Iess than 4% of”
' elther group assigning ohly low lmportance The mean ratmgs are very snmllar for ' _ .
_members 4304andparents 4263 SO 'T_' o { T
. ‘ Over 85% of members and almos&QS% of parents perceuve all four goal |
j’*statements wnthm thls task as goals Almost 10% of members however re;ect one ,' .
statement wuth the rejected statement most often beung ”To do thmgs that wull help my .
~ country, 'my town or mLhome S T
Task Elght deala with the lmplementatlon of personal standards in accord w:th ’
| /sometal values, and responsrble partncupatnon m and comm:ttment to dnes socnal envuron; .
| ment it is consrdered rather lmportant by both members and parents mdlcatlng that youth
B -are well aware of their socaal obllgatlons and that their, parents feel this should beso
» The specrflc goals of thls task are spllt into two groups by the tlmmg responses
_ espet:lally those -of the parent group (T able 26) Statements deallng wnth the youth‘ N
mterfaCe with those |mmed|ately around hlm are seen to reflect goals WhICh are echleved |
-f much earller than those represented by statements dealung wuth more global personaf and
‘socnal oblngatlons Such a broad concept as responsnblluty to town and e,ountry is in fact _
3 :the one element rejected by almost 10% of the members and is seen as much Iess e
. |mportant by both members and parents than the other goals of- thas task ‘, IR |
‘ The dlvlsuon wrthm Task Elght reflects the dlfferentlal lmportance of those goals
wnth close visible mterpersonal lmpact and those wnth a more subtle, long term and long
range effect. Parents more than thelr children percelve the importance of the latter but
: even parents see the patruotlc dedncatlon to home town and country to be least ;
unportant of all Broad personal goals regardlng the durectlon for ones Ilfe are very
,nmportant,to youth and parents alike, although both groups and especnally parents see
o 7 e necesslty for a lengthy extended perlod of expenence before theattannment of 3uch )

fet




‘ Goal Statements

To learn to act ina way .

i that will please me and
those around me

To decnde what I' want to
do with: the rest of my
life”

To help others around
me

(To do thmgs that will
help my. country my
town or my h%le ’

"

~

3 Table 26
Task Eight

. "'v

 Goal Statement Résponses

Timin’g Index-

_mm?

Member
1,47 :

1205

1.35

1.81

- Parent

‘152

243

1.36

197

Importancee ‘

Index

Member “Parent
412 4.12
446 439
411 - . 410
357

367

1ae

_”Not a Goal” .

goals The goals of commmltment and responsubrllty to those in one s |mmedlate

Res“ﬁo'n‘ses
. Member ~Parent
4 2
-3 0
4 3
10 _ .5
‘.l

o envnronment are certamly not unlmportant but are see@@ accompllshed relatlvely *

earller ln adolescence than the other element of thls task.

.

Relatlonshlp wlth Socioeconomic Attributes :

e

The tlmlng response to Task Eught by parents is assot:lated in.common wrth aII

' :other tasks wnth the age of the 4- H members and the three age correlates For members

&

“themselves however ‘there is no such assocuatuon of tlmmg perceptnons with age. That is,

_‘,older members see themselves at about the same level ot”ccomplrshment of socnal

' responsublllty as do younger members. The anamoly of the dlfferentlal lmpact of age on

| 'jtask tlmtqg perceptlons between members and parents for this task and others is

‘ certaunly one: outcome of thls study that is very worthy of further research

’l’ he pggcéptnons of Task Elght for members, are assoc:ated only wuth thelr :

‘/student or non-student status In very obvnous and defunlte% relatlonshlps both tlmmg and

e
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o T Task Eight Summary -
Aspect v Category Frequency.
o ‘ .M_ember__' : 'Pafenf‘
Timing . Already reached . . 63 48
' ' ; this goal
. Reach within 2 58 67
L years o ‘
s Reach after <2 3 9
= years T o
. ~ 'Missing 5. 0 5
- responses ﬁ
lmportance" Slightly' 0 o -
. Important o A
- 2 2 - 4
P o3 18" 21
) ) ~ : L s
P Ba /
.‘ ) " Very important ©.25 20 -
: - Missing 0 0
-responses
“Not a ' 113 . 112
Goalll. . B .
Proportion = - ,
i o 12 5
3. 1
1 1
' s

140
Member ~  Parent
~—508 387
468 - 54.0
24 73
o 0.
s 3
140 163
6651 - 65.1 -
193 15.5
876 ..946
93 39
23 "\ 08
08 08

T .
-y Bk
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s

" mportance ratlngs of members vary between the two status categories. Less than 50%

- of students feel they have already reached the goals of this task, while all of the

non students see thls as a past accompllshment Similarty, wh;le all non-—students rate the

: achlevement of socially responsible behawor as highly important, over 16% of students

"

ass;gn it Iess than hrgh importance. . - o - , .
Socral responsibility and the ratnonallzatlon of one's personal values with those of

society, is significantly more lmportant for those yoyth who have chosen to ieave the ..

forn'el educatlon system than for those who elect to remain students Non-students

similarly see this task i terms of past achlevement while notable numbers of student

youth feel they have yet to reach such goals By leaving school and presumably

/attemptmg to ;om the permanent Iabour force non-— students behavnoralty have mt)ved

- closer to the assumption of adulthood thanstudents, who are in more ways still

i

! . . - T . . e

preparing for adulthood. Thus it is to be expected that non—students attach greater
importance to the task of a‘ssimilatihg‘onesel'f, effeotively into the adult society, and

similarly perceive themselves as‘havin‘g already accomplished this task by their very act

'of leaving the school »system and entenng the productlve roles of adulthood.

Parents of yputh on the other hand, do not see the same importarice dlfferentlal

?

‘based on the student status of thear chcldren In fact parental |mportance ratmg for Task

. Eight are unrelated to any of the socnoeconomuc dttributes. While the tumlng of the »

achnevement of socially responsnble behavuor is seen by parents to depend on the ages

of their chlldren they\pnetheless see it as unlformly |mportant for all, youth throughoqt

the rural Alberta populatron

A

IS - . : . .

- I. Task Nine - Developing the Skills and Sensmvmes Necessary for Cmc

Competence “

Descriptlon ' ‘. . R C *-‘

r

Whale less than 5% of members or parents see the accompllshment of thls task as

" moge than two years in thg future, almost 40% more members than parents view the

' goals as already reached Conversely over.25% more parents than members anticipate

‘accomplushment in the near future

e

S 10

>
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The importance ratings for members and parents are highly related in Task Nine
{ =254, sig=.002). The task is seen as onW’rﬁoderately important, with over 50% of
| both groups assigning an importance rating of less than highk importance and less than 5%
of either group assugnmg very hngh lmportance Mean ratings are members 3. 782 and
parents: 3 874. ‘ . ‘

Over 80% of parents‘; but less than 70% of members, perceive all six goal
- statements as goals. Over 25% of the-members and almost 20% o\fb ~the parents reject -
fFem one to three/of the statements Most often rejected are statements "To Iearn about
the way. my country works" "To learn what peop|e need’, "To learn how to help peopie
. getalong wrth each other”, and, "To help others do what they\really want with their lives”.

' Relative to other tasks, Task Nine is given Iow |mportance by both members and :
parents Deahng with the gaining of macro~ and micro- polmcal knowledge, development’
of helpmg skills and attitudes, and formal organizational skills, thls task reflects a
phrlosophy of personal mvolvement in and commrttment to formal processes to mamtam
and enhance the socnetal good. ' ,

' The: elements of this task directly involved WIE‘I ldent|fy|ng and ameliorating human
p‘robllems are rejected by a notable portion (5—20%) of both groups, especially: members.
Even tor’tho'se who acBept these as'goals,' their importance ‘remains rather low. Modern
| society may be such that any goals involving personal betterment must take precedence :

over tho 0558 aimed, toward helping others Slmrlarly it may be basic to human nature to

adopt the phllosophy of ”Look out for yourself flrst" Thls appears to be especnally

~ evident for the members, of whom a significant portron (>5%) reject each of the goals of

this task, and whose mean |mportance ratmg is lower than that of either group for any of
the other tasks. - o o g

Commumcatnons skill, one element of Task Nine, ns seen by both groups as rts

: most rmportant constntuent goal Addmonally it is seen to be accompllshed relatively \
earher than the other goals. This is the goal wnthm the task Wthh is least rejected by \\
enther group a|though parents accept it more readrly than members and assign |t greater
lmportance Two aspects of thrs goa| set it apart from others in the task. First, itis more

a goal toward mcreased personal capability than the others and thus may be seen as-

) carrymg more lmmedrate and personal beneflt. Second the 4-=H program has a hlghly , j
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Table 28
Task Ning- :
Goal Statement Responses , ‘
A ) . Timing Index Iimportance "Not a Goal” N
‘ ' S - Index ' Responses
Goal Statements . Member Parent Member . Parent” Member Parent
To learn about the way ~ 1.77 208. 306 355 1. .5
my country works o 1 ?
. To learn what peop,e v 174 196 3.34 3.54 14 7
need ‘ : . .
’ . & o ) - -
“To learn how to make 142 - 149 373 383 - 7 2
®eople understand what | : 4 ‘ P o
"~ try to tell them
Tolearnhowtohelp 151 -~ 1.91 356 372 116
people get along with o o :
each other »
To help others do what 170 - 201 291 285 25 17
they really want to do L S :
with their lives’ e B
‘To help others evenif it 143 . 162. 364 373 8 6

does not help me

'wszbl% publlc speaking and commumcatnons emphas:s whnch may lead this sample

through exposure and expenence to evaluate it as a worthy and umportant goal
Throughout the goals of Task Nine, consynstently more members than parents'

' reject the goal 3tatements or, if actepting them as goals, indicate eatlier timing for

‘accomplishmertt In most cases, member importance ratings are lower as »well.. ’P'arents

‘apparently more readily appreeiate the valie oﬂfpth:eeéoals but recognize ah elamenf of ,

Ionger term-experignce and education before such goals may be successfully reached by .

S
the|r chlldren
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Table 29
i D "~ TTask Nine Sufnmary =
V Aspeci ‘ . Category S Frequency “ o %
— 7 . o Member Parent Member © Parent
' Timihg - Alreadyreached ~ © 86 . 40 524 325
' ' ‘ ~ this goal : | —~ ‘ g
N " Reachwithin2 ., 58+ 78 460 . 634
. T years ' _ oo '
Reach after <2 - = 2 5 " »16 41
: years: o : PR
Missing 3 6 - , ' /
b . responses - ,‘ SR 4 :
Importance  Slightly 3 1 . 23 .08
- _ ' - Important - . '
" : T2 1 N9 . .85 - . .70
' 3" * B8 - 8 450 - 426
- 4 53 58 - . 411 450
M - Verylmportant -~ 4 . 8 3 - 46
\‘ Missing = O . 0 . —~
responses T
“Nota - . o - 90 104 . 698 806
— Goal" T A ‘ : S
Proportion T S e SR
S 6 20 - 13 165 10.1
216 6 7 47 . 84
, I, 8 4 - 70 31
 4/6 3 1. - 23 08
5/6 1 0. 08 0
4 -
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Relationships with Socloeconomm Attrlbutes
The familiar pattern of association for timing responses is Iargely evident, wuth a
b ’sur'prising exception.-é'ental timing perceptions are associated with age of the
’ 'members, and with the.age correlates of grade and years of 4-H membership.
Statistically significant association is missing, howe\yer, with student status. Parents do
not see non—students as having‘ gained the skills for c\:ivic competence to any greater
degree thah ;tudents, even ihough they do see such a:difference between older versus
younger y‘?ut'h Youth’s assumption of some of the roles of adulthood, as represented by
I thelr choice to Ieave the education system, is apparently less linked in the view of parents
\.to civic competencaesihan is their age This task is seen by parents to mvolve other
characterlstlcs of youth than student or non-student status. o
Task Nme is one of the ‘few tasks for Wthh member timing perceptlons are
. unrelated to any socioeconomic attrtbutes {The only other such tasks are One and Six.)
“The gatning of skills for civic competence is apparentiy seen by youth _to occur virtually
independentlﬁy of the influence of environmental impact on the time of accomplishment.
?erhaps youth see this as such an ginternarl and individual task that even within each
: attribUte cate__gory significant variation will exist in the timing of accomplishment
In a similar fa_shion, parents apperently feel this task is uniformly important across
“the categories' qt_the tested attribut’es. No significant relationships appear between“
parental importance' ascription's and any of the socioeconomi¢ attributes. Civic
competence while not considered very important rélative to other tasks is glven
moderate mportance by parents and m\seen tobe a umversal task for their chlldren
: ‘rngardIees of external characteristics. Thus, while feehng that youth should concern
them'selve? more with other develobrnehtal tasks, parents realiie that civic comp‘etence is
worthy of some attention by rura]'Alberta youth throughout the population.
For members only their sex has sngmflcant nnfluence on their mportance
per'ceptlon's of this task. Over 50% of the femalevmembers/Eut less than 30% of the_
males evaluate the task highly imoortant The skills of 'commu’nioation formal group

lnvolvement and political awareness,-as a whole are sugnlflcantly more lmportant for girls

»

than ‘for boys Thus conclu;;en is in keeplng with the more general trend-for gurls to be

_more aware and concernedwnthm the whole area of social relationships and group -



" 146
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participation or involvement. Within the specifics of civic competence skills, this
generalization is expressed through notably higher importanoe ratings by girls. Even ina
task which.would intuitively be expected to be common throughout the population, youth
see a sexual 'oifferentiation in importance toward girls. Of course, this conclusion must
| remain within the ovérall context of the relatiyely low importance\plaoed on this task as’a
wholle‘ L o - ‘ / -
J. Summary of Results
Task One - o ,
| The task of accepting one's physique and using one's body effectively is seen as -
rather important by.youth and their parents, although more so by youth. It is however,
accomphshed relatively early by most youth G:rls see the task as somewhat more
important than boys. The task is given most importance by parents fr‘?m villages, towns,
or_cities and least importance by pa[ents from acreages.
: fask One ts recognized -as valid throughout the rural population yyith little
rejection of any task elements. -
o y . . | ,
Task Two A _ : . ’ R

The achievement of a satisfying and aoceptable sex role is also ‘seen as highly -
important, but somewhat less so by youth than their"parents perhaps because of
contemporary relaxatuon of sex—role boundanes The overall task is seen by both youth
and their parents to be accomphshed rather late in the youth life stage.

A major dxvusnon wuth Task Two is perceived by the rural populatlon The decnslon
on a personal adult ideal sex role |mage is highly important to youth and their parents, and
is not made untrl late in youth. The gammg of knowledge on the range of acceptable youth
and adult sex role behaviors is less umportant, is accomplished earlier, and in fact is
rejected as a go'al. by a hotable‘ minority of youth and parents. There is thus an indication
that thls is not a smgle task but rather two related and sequentnal tasks i

Older youth see themselves as much closer to the accomphshment of this task

_ than do younger members Similarly, youth hvmg on farms feel they accomphsh thls task

earher than do youth in cities, towns, or vmages, while youth on acreages see

3



accomplishment latest of all.

Task Three

Maturity in peer relations is given high importance by both rural yout'hand their
parents, alt\hough'youth ascribe somewhat mlore prominence to the task. Accomplishment
occurs quite early in the youth lif‘e stage, vyith parents tending to feel it will take
‘somewhat longer to reach the goals than do their children' |

The goals surrounding the actual ‘behavior of dating are seen by both youth dand
their parents to be less important than other aspects of this task, such as generallzed
pe? acceptance and heterosexual frlendshlps Datlng also occurs later in youth than

PN |
those other task elements but the perceptual division is not so great as to conélude that

dating is a task in itself. It may well be ‘that dating itself |s so pervasive inrural youths -
social environment that specific goals in the regard are not seen_as necessary.

"Task Three is seen as closer to completlon by older than younger youth, as' well
as by their parents It is a more important goal for girls than for boys, and srmllarly is
seen as more important by mothers than fathers. Parents with lower education place
more importance on this task than parents.with higher education

In ‘general Task Three is accepted throughout the rural population as a valid t?k

- for the youth within that population. - C o

Task Four

The task of achieving emotlonal mdependence from parents and adults is seen as
uniformly highly_ lmportant by rural youth and their parents Itisa task which youth feel t‘»'\
they accompllsh relatlvely early while parents see achlevem;nt taking rather Ionger

Youth and parents both perceive two major elements within this task. The goals of
actual autonomy areless lmportant and are reached later than the goals of establlshmg
satisfying emotional rapport with parents and adults tis in the aspect of autonomy itself
that substantial dlsagreement and potential conflict is found between youth and parents,

especially in terms of the timing of youth's xndependence. »

Youth in the northern re'gions of Alberta see this as a more Iong—term task than

do their more southern counterparts, perhaps related to the relative newness and
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historical 'frontier’ aspects of the north. Related to the general timing pattern, oider youth
more than younger youth feel they have already accomplished the task. There is a
complex association between communnty size and parental timing perceptions, with
parents of larger c_omnimnitie,s seeing ’youth ae’renomy' occuring later than those smaller
communities. . o ‘\\\5 |

In terms of importance, Task Four is unif'o/rmly important throughout the rural-

population, and is seen as a valid task by almost all rural youth and parents.

Task Five
. Occupational preparation is hlghly lmportant for rural y%uth and theur parents ahd
is the task that is achieved latest in the youth life stage. Even so, youth see |tvbemg
accomplished notably earher than do their parents.
X The long term nature of this task underlies the finding that, in the perceptlons of
both youth and their pa<em,s older youth are much closer to achieving the task's-goals .
than are younger youth. O/ccupatlonal preparatn(:n is seen to take uniformly the same L

amount of time to agcomplish for all youth of like ages throughout the rural populatlon

In most respects, the task is seen as umformly very important throughout ‘the

" . population. For parents, however, there is less |mportance vested in the task if they live

on acreages than elsewhere, while farm parents pereeive the most importance of the -

residence groups. ‘ ‘ . o & .
. ’ N . 4 —\ Q . . )
Overshadowing these differences, however, is the overall universality of the

importance of eccupational preparation, which is an aécepted devel'epmental task for

“youth throughout rural Alberta. N - ‘ .

L

ki r
Task Six - -

Great importance is given to preparation for marriage and 'farnily life by parents
and, to a slightly lesser degree, by youth. Parents see the task extending over a longe

term than youth, aithough for neither group is accomplishrnent,seen to Ii'r;ger into th‘é‘

later years of the youth life stage.

.

This task is in fagt a combmatnon of two ieparate elements. The flrst dealing with

a satisfynrgg involvement in one's current famlly sutuatuon, is more |mpor.tant and is

'
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o | \ .

A
A

accomplished earligr. Thé second, which involves preparation for future adult family
roles, has a longer term but is seen as less important by both youth and parents, and is
not even recognized by some as valld } N
Youth see the tlmmg of Task Six in similar ways throughoutu their population, while:
parents see older youth as be:ng closer to task completlon Girls find the task more
|mportant than do boys and non-—studgnts attach more importance to it than do students
Parental ascriptions of importance are uniform throughout rural Alberta -
Task Seven e ;
The development of an ideology\ is»perceived as rather less important by youth
than’ by their parents although both see it as a more than moderately lwtask which

{

Youth and parents see the lmportance and valnduty of this task lying in the

is accomplnshed before the later part of the youth life stage

selectlon of one's own set of values much more than in-the dlscoypry and exploratlon of
extern/al\ethlcal systems The task is thus oetermmed more mduvrduallstncally than by
: sugmfucant exploration of envnronmental optlons . : 7

Whlle parents perceive older youth as closer to completion of Task Seven than "

younger youth:. dlfferentnal tlmlng perceptléns for this task among youth themselves are a

' ~ associated only wnth their geographical location. Again there is a trend toward perceived -
Ionger term accomphshment in'northern areas of Alberta compared to the southern
“areas. | I ‘ ’

The importance of this task is seen'as vgreater by girls than by boys Parents
however feel only’ that younger youth should be more concerned with the development
of an ldeology than older youth »

Task Seven ls " somewhat limited in the perceeptlons throughout rural Alberta to the
selection of a personal ideclogy wuthout the need for reference to external ethlcal '

systems. Within thls restrlcted scope, however, it is well recogmzed as_a vall_d

developmental task for youth.
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Task Eight .

Achieving social responsnbmty is given relatively htgh importance by youth U\C{
their parents. Youth feel they will accomplish the goals earlier than do their perents but
for both groups the task is one to be completed over a short term in the youth if ge.

" ‘The element of patriotic endeavour is the least important one within Task Eight,
which is generally divided into two parts. Youth's relatiohship and social interface with the
immediate social enviror\ment is a relatively short—-term concern for youth and their
parents. The development of a more expansive sense of one's future direction and place
in society is a more important aspect of the task, and is accomplished :c(ew:at later.

Parertts seeﬂ youth's accomplishment of social responsibility to b more distant

- for younger ‘)youth, while for members differential timing rests on their, stdtus as a
‘student or non-student, with students assigning a longer term to. task completion :
Snmularly students fund the task lass important than non— students For parents this tasps

| umformly lmportpnt through the rural populatnon ‘
1  With the recognuzable division between its two major aspects Task Eight is
generally. regarded as valid by rural Alberta yduth and their parents.
o o
Task Nine ‘ ° s o -

Youth and parents rate the developrnent of skills for civic competence as only

moderately mportant although they recogmze that it i is one of the later youth tasks to be

completed ' : e ) -

o The most important of - ﬁs goals for youth and parents is the gaining of sknlls in
communlcatlon which is also seen as the goal first to be reeched Each other goel in Task
Nine i is- re jected by a notable number of youth opperents or both.

. Oider youth are seen by thetr parents to be closer to accomphshment of thus task
than are younger youth Among youth,.themselves howaever, the tnmmg of the task |s seen
as uniform throughout'rural Alberta _

Girls see thns task as more mportant than do boys, while parents percewe
common nmportance throughout the poPulatlon - , J; : o

L) ) L)

youth in contemporary77 rural Alberta Other than the very specific. goal of gaining

a b
.o

'! .
Thel task of develepung civic compglince is least nmportant of ali the tasks for

~

a

v
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VIl Fldsults and Discussion Comparlsons Among Developmental Task and

- 7
. Attributes '

{ T

e A*‘Dlvelopmen'taal Tasks R | h

- “When wewmg all nine developmental tasks- together several notable comparlsons

5‘&{- “and contrasts become apparent S

Importance o T ‘
The lmportance ratings are’ somewhat mlxed and are not separated |nto
well-grouped clusters (see Table 30 and Flgure X) One group of tnree tasks, however |s
|dent|f|able as the most lmportant from the points of vnew of both parents and members
Varnat:ons |n the mternal ‘order wnthm thls group are present but become rather |

: |n§tgnrf|cant inlight of the very narrow range of the mean |mportance ratmgs l4 348 to 4

‘ »437 arange. of less than .09). These three tasks involve emotlonal mdependence from

- adults, occupatlonal preparatlon and the formatnon of positive adult _ttltudes and

knowledge for marriage and family iife. =~ . — Co

Here is an apparent demarcatlon in type between persona_lly,pro;umate and
non—prommate goals and tasks. The task of emotno,nal mdependence when accomphshed
leaves the individual wuth a flrm lnternal sense of self—-worth and autonomy Coupling this
‘with the outcoma of reachmg the goals of occupatlonal preparatnon the individual further
gaire ex_ternal socletal verlflcatlon.of hls,tndependence and value by aquunng apermanent
job and joining the economic sector that is so, 'dominant in Western society. Additionally.

however, sacietal expegtations and personal aspirations lead most individuals to enter

~ and continue the"institutions of marri‘age and family, ‘further solidifying their adult

ldentltues ,and creatmg an acceptable and successful nlche for themselves in thelr

-
' |mmed|ate socual envrronment ~

Thus |t is evndent that the three adolescent developmental tasks selected as most h )
|mportant by both members and parents are mextrlcably linkéd to relatlvely |mmedlate

personal success and 1dent|ty consolldatlon early in adulthood lt |s the fruits of these

- tasks upon whuch the others may.. add embelhshments and round out the adult self but the

7 foundatlon of the adult rsonallt lies reco mzably within the scope of these three
P? V g

~

developmental tasks _

i -]
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Among the other tasks, only-one notable distinction is apparent, at the opposite ‘ B

end of the importance ratings. The development of skills and attitudes toward civic

competence is rated noticeably less important than all o'ther tasks by both parents and _
members. in many ways this task is thie most socna!ly dlstantTJT ally and this perceived
remoteness may be the ma ]OF factor underlymg the low |mportance rating. There is llttle ,

|mmed|acy or even ob jectnve impact on the individual in today s society of the sknlls’end i

" attitudes mvolved wnth civic competence The constituent goals touch that part of the

-

]
mdwudual which Ieans toward agrunsm and this is certamly not one of the most hlghly

deveioped aspects of the modern ‘Western _personality. While some degree oL_

importance is attatched to the task, it does not. compete in the perCeptlons of youth and

parents with the tasks Ieadmg to lmmedlate direct-or objectively v:snble personal

T / PR

betterment. | B . o : »

? o
The differences between member and parent |mportance ratmgs are evident in

P

Fugure X, and are tested statlstvcally through the Wilcoxon matched pairs sngned ranks

test. Thls test is a form of dn‘ference of means test, ‘and deteriines the significance. of
observed dlf‘ferenc:s between the rank orders of the two groups —— members and
parents Tasks .dne Two, Three, and Seven produce significantly (p<.05) different
vmportance ratlngs between members and their parents, with the difference for all other .
tasks stattstlcally msngmfucant This test thus confirms the mformatlon as presented in
tabular form in Table 30, as-the mean index differentials are indeed much less for the

other five tasks than for those inducated by the test '

-

]
Itis noteworthy that those tasks for which’ member and pareﬂt lmportance ratmgs

are basacally slmnlar are euther the most |mportant gtoup or. the least |mportant task. For
,4,
{@ grbu tof hnghly |mportant tasks, it is. hkely that thenr very |mportance in the minds of

yout;t and parents would lead to extensive nnterplay and discussion between these two

‘ groups m deflnlng the tasks and their goals lndeed hlgh percelved importance likely leads

to great task-oriented mteractton between youth and theur whole socnetal environment,

‘with theresult that youth and environmental elements find themselves in close

’ congruence regardlng the lmportance of the tasks

i

.  For the least xmportant task —- civic competence -~ itis very possnble that yduth

- and thelr parents by agreemg that it has some :mportance but that i ut is least lmponant of

€

¥

{
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all the taLSQre in fact together recogmzlng that, in Western socuety, one cannot exist as ’
an adult wnthout some minimal awareness and competence in civic matters. Conversely,

. they recognize that it |s not essential to become deeply involved in such affairs to enjoy’
successful adulthood. The common and widespread nature of such attltudes could lead
youth and thelr parents ‘to evaluate thls task in a highly similar manner. i

“In general then, youth and parents agree on the importance of those :
developmental tasks they see as very important poss:bly due to extensuve mteraction o
between youth and their socnetal environment with respect to those tasks. Only for
developmental tasks of lesser |mportance can either youth or their environment allow
themselves the quury of sustained dISSlmllal’ltISS in task percepn;\s. If either youth or ____
some element(s) within their environment percieved such tasks as carrying great

’ importance, they 'would be forced to attempt to initiate ,such interaction as would "

. ultimately result in shared perceptions. f ' —_—

—_ . . ’

)

Timlng
‘In general terms, members and parents are in agreement over the relative timing -
: of the tasks. Four tasks are seen as belng accomplished relatively early in the youth life
stage. These deal -with satisfactory physical development adequate peer group :“T
mvolvement, emotional autonomy, and ideology. Such tasks are aimost all basically o
individual. and lnter.nal. in nature,_while peer group success-grows quite directly.out of
childhood. skills and experiences’ In dny case, this group of tasks involves béhaviors. and

" attitudes which are relatlvely mtimate and are immedlately evaluated in the adolescent s

mternal and nearby social enwronment -
A second group of tasks are rated by both members and parents as slightly more°’

long—term These inciude the developemnt of socnal responsibility and civic competence
the adoption of a satusfactory and acceptable sex-role and the emergence of g_smve o
attitudes toward marriage and family life. The slmllarity among this set of tasks lies in \
their relatively extended nature, thr_ough either so_cial or t.emporal distance or both. The )
“degree of accomplishment of the»goals of these tasks determines each ihdividual‘s future

- social success in less dlrect less |mmed|ate and more global ways that those of the first :
group of tasks. The effects of these tasks becomes apparent over the long term through L

.

——
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the individual's ensumg life stages, and it is apparent that both youth and their parents feel

that relatuvely long term adolescent preparatlon is necessary for their successful 4

.

completuon -
T The one somewhat anomatous task is that of career and occupatuonal preparat:on, ‘
~with both members and parents seemg it as a task to be accomplished | rather later than
‘any of the others For members the timing dltference between thlS task and the next
most long-tem one, sex-role estabhshment, is only :nargmal,: whlle parents perce}ve a |
much larger timingdifferential between these two tasks. There is apparently a recognition-
+* by both groups of the crucial role of occupatnon and job for sach mdlwdual in modern
society. Thns recognltlon is reflected by an assumption that Ionger term traunmg and "

T

preparatnon will uitimately be benﬁ:nal to success With this task. Parents are sngmfncantly g
f a relationship between the Iength of occupatlonal

more cogmzant than their chlldre
preparation and future career success and thus emphasrze to ag\eater degree the Iong
""term nature of this adolescent task . K ' '
It is mterestmg to note from Table 30 and Flgure Xl that for every one of the nine -
tasks, parents assngn a more Iengthy time-for task accompllshment than do their ch:ldren
’ Qne could perhaps attrlbute thns to youthful jmpatience, or alternatlvely to parental
| eonservatnsm and overcompensatnon The underlylng causes for thns phenomenon must
await further research, howeve::, before any causatnon may be ascrubed with certaunty-
~The results of the Wilcoxon matched—patrs signed ranks test confirm some of
the observatlons summarlzed in Table 30 and F:gure X, S:gnlfncant scores (p<. 05ifor thls
statistic, mdncatmg a sagnif:cant dlfference between parent and member tnmmg ,
ascriptions, appear far Tasks Three, Four, Five, Eight and Nine. Referrmg back to Figure ‘.
XI, one easily observes that it is these tasks Whlch do indeed exhibit the greatest mean

index dlfference}between members and parents T

s Here there is no apparent relat;onshlp between member\parent agreement and
the tnmung priorities themselves. On the one hand, Task ane whnch has the highest timing
_xndex for poth sample groups shows marked dlssnmularlty between the groups.
A!ternately Tasks Two and Slx both of Wthh exhnbat hlgh timing mdu:es show close
-congruence of member and parent timing percepttons. For tasks with low tum:ng, mdlces,
a similar mix of congrience and non—eongruen‘oE“appears between membet a’n'd,parent‘ _'

~
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ratings. There appears to be no explanation for such findings which can be deryi‘vedv from--
‘the data at hand. Future research, _di'rectefd# ‘s‘pec'i‘fi'cally toward timing of developmental
tasks, may uncover some of the underlying relationships whose effects appear in this

T‘ study.

~

B. Socnoeconomic Attnbutes

Of the many optlonal formats for \the presentatnon of the varied relatlonshlps to
be found between the sociosconomic attribute variables and the developmental task
responses, clarity is preserved through the individual discussion of each of these
variables in turn. A, summary of significant relationships appears in Figure XII. »

\

Age ‘ ‘ \

" Not unexpectedly, age shows strong relatlonshlps with most of the timing indices,
for both members and parents. Younger members and their parents see the past/future
accomplishment aspectof developmental tasks differently from older- members and their |
parents. In essence, this tends to comfirm that the tasks are mdeed/sequentlal and that
development contlnues throUghout adolescence wnth sngmfncant variation’ w1th|n the span
of the youth life stage ' S )

For: parents, the age of thelr chlldren is s:gnlflcantly p<. 05) assocuated with the

tlmmg lndlces for all nine tasks The values of tau here range from -.1451 to - 4315, The
negatlvely sngned values serve to indicate inverse relationships as expected. That is, as

' members get older, their parents see more of the tasks as already accompllshed and

- fewer to be completed in the long term future ‘

For members, not all task t|m|ng perceptlons are sngmfucantly assocnated with age.
Only Tagks Two, Three, Four and Flve carry age correlations w1th “timing. These tasks o
mvolve respectively, social and sex; role development mature age relatlons emotlonal
mdependence and occupat:ortal preparation,; with the latter belng most hlghly related to
age. For the otherfive tasks the inference of the non-assocnatlon wnth age is that older

| youth see as many of the goals of those tasks in the future as do younger youth whlle
youngeLyouth feel they have accomplished as many of the goalstasdo older ones. Of.-

" course, such an inference is co"mpletely.v justifiable only in the case in which o ° .

~ . . s
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relatlonshnp whatsoever is evident. ThIS occeurs wuth none of these flve tasks, so one may -’t
only conclude that age is less of a factor in youth perceptlons of these tasks than for the
other four, as well as being less of a fpotor for youth than for their parefits in these five
tasks. | | " C |
| The statistical correlation between age and the timing indices of developmental
tasks is further supporte_d by the results of the T—-test dif’fere\_ncf of means ‘
,computatio'ns. These require a two—cate,gory independent variable, so age is ‘
dichotomized into two groups: <16 years and 16 years. Significant differences- between
the mean tiﬁ\ing indices for these two grou'ps'are found fors-members in Tasks Two,
Three and Five, and for parents in all tasks exc:eptlng Six and Seven. ‘The vanat:on
between these resuits and the measures‘ of association prewously reported is due to
relative variations in the sugmflcanceﬂevels as well as the arbctrary dichotomization used
in the T—tests Those tasks with which age is sugnlfncantly correlated using the tau
statistic, but which are excluded from these T—-test results (Task Four. for

members responses and Tasks er and Seven for parents responses) are those for which
the tau statistic's significance level is greater than .02 but stlll less than .05. “i'hese are, in

effect, the least sugmfucant of the relationships found although they remain well wvth

the significance tolerance selected for this research .

~ Sex _
There are dlfferentual assocuatnons present between sex of the member and

his/her lmportance ratnngs of the tasks, but no parallel associations with the parents'

_importance ascriptions. In fact, five of the member importance variables are the only |
dependent variables with which ‘sex of the rnember has any significant relationships. |

~ The relatlonshnps between fvve of the task importance indices for male and
female members are further confirmed through a T-test dufference of means calculation.
Tasks@ne Three, Six, Seven and Nine exhibit srgnnf:cant dnfferences of means (p<.05) .
between the rmportance ratmgs of male and female members Similar dlfferences are not

found for_ member rmportance ratings of the other tasks, nor for any of the parental

impartance ratnngs. .



more concerned then boys with those tasks whach involve 1 " ‘g i -

L]

acceptance and social awareness and partnc:patuon Becaus& y (1

to giris Iargely due to’the tradmonal dnffq[en

in marruage and famlly mamtenance

. . , g i

The lack of relationship between sex of the member and parerﬂﬂ nmpmmce ‘T"

ratings or either parent or member timing perceptions indicates that parents ”5 tHe s i
as very similar in both respects for their. daughters as for their sons, and thgt yodth feel‘?‘a

‘that boys will take as long as girls to reach the goals of the tasks.

Other Attributes_
As’is evudent in Figure XII most of the other socioeconomic attnbutes are found
to be related to isolated task nmdlces of umportance or tlmmg in-a non-patterned fashion.
These relationships have all been discussed within the scope of each of the individuat
developmental tasks. The notable exceptions are discussed below. .
The three attributes of 'student status’, ‘grade’, and 'years of 4-H membershlp are
©all sngmfncantly related to age, and tend to exhibit parallel relat'onshlps to those of age. |
- This tendency’ is most notable in the parental task timing perceptions, in whuch, with one
exception, age’ anc all three of these age correlates are significantly’related for all tasks.
Snmllar but less extensive parallels are seen in the relationships with member tnmmg |
perceptuons . The matched correlations among age and these three attnbutes makes |t
very dlffucult to assess the effects of the attnbutes mdependently Further statustucal
' analysls beyond the scope of this study is necessary to separate the effacts of age
« from those of the three attrlbutes and would provude more meamngful data from whlch
to deruve conclusnons and |mplucat|ons ‘
Another set of soc:oeconomic attrlbutes exhlblt patterned association with

developmental task perceptions. These mclude the type of 4-H club to whnch the

, member belongs, the number of chnldren in the ‘family, and the famlly structure, none of
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which are ;igniﬂcmtly relsted to any task Meu for ﬂma or pl’m va the .
» Ctegories used to assess these ‘nrlbutu ol d-vﬂopmmw tasks are perceived similarly °
within the popufation of youmlndtmlr parents. Suchfhdm ofwhttarommortu\n "
determirishts of the tasks are equally useful and notable to thou that are’ impomm. I
. searching for implications, ono may conciudo that Wom: to dealing with the

perceptians of youth snd g\oir parents regarding one or all of the devsiopments! tadks

(R

7 med not bo vamd from one catoqory of the populauon to anothor within such -
, non-r.b'mql ntriﬁuu& o

&






(as permmb .;. 

o -:fLeaderahap Tmmng (Members)

o ,Pubhc Speakmg md Commtcatnons Tralmng Wembers) - : O

V' _‘ .‘jProject Trammg Mars)

»Leadefshfp Trammg (Adutts) S g

| 4 " szanship Trammg A -'_; S
. }Prg;act Trammg (Adults)

- aremore portmt to membeswme -fskfs'f' orented e

‘\"of~4—H'Areas‘of Emphasu SLoL e
ers and parents) i ARP TS

o "Publlc Speakmg andcomnmmcatlons Trammg (Adults) . ; ' i

g
o

énts."tﬁrv more importance for




s
.,

especlally soclal or developmental in nature, promotron tO’members may be most ﬂf :
effectlve Sklll orlented mformatnon and that deallng wnth adult leadershlp development ls

o ‘beet lssued dlrectly to the parents themselves , : :
' Flgure Xlll presents the lmportanoe ratlngs dragramatucally hlghllghttng the

i ' dlffﬂrences betw“n parent and member T mhgs on the elements of PUbhc speakmg and
e commumcatlons for members and adults. leadershlp tralnlng for members and somal | .

o .'expenence thtle dlfference betw?een parent and member ratlngs are evndent for pro ject
,,l,:.d Qitl;ansh!p tralnlng ‘ln

= ,sprte of the dtfferences in re/atrve ranklngs these elements are. seen as slmllar m - R

o =
tramlng for adults ahd‘l‘ﬁembers leadershlp‘trammg for adul.t ]

o abso/ute umportance by 4-H members and thelr parents

"_..jB 4-H Activities and Events -

F n Relatwe rankmgs by mﬁortance of speczhc 4—H actlwtnes and events show both

strikmg sn'n:larmes and marked contrasts between members and parents As, revealed m

.-' _“Table 32 both members and parents place the greatest lmportance on project

et

| achuevement days and both groups see workshops more 1mportant than contests in the
prog'ammmg of publlc speaklng events However both elements of publlc speakmg rank '
L much%lbher for parents than for members relatlve to other aotlvmes Both groups rank

\'provmolal level members events at or. near the least |mportant of all the actl\ntues

. - although such events remaln moderately lmportant in. absolute terms -s' : f, .

Agaln ls seen- the contrast between member and parent rankmgs of somal RO i

elements in 4-H, Socaal events exchanges and tours assume sngmflcantly more

f_lmportance for members than for thelr parents Perental emphasls on adult leadecsh:p

o .skllls ls apparent threugh the much hlgher raﬁli“ a5|gned toJeaders workshops by parents o

than by the Hnembers

. ""Actlvmes wuth slmnﬁcant soclal and developmental contﬁ,ts ltours exchanges. soolal

e ; event and reglohal sumr campsl are conslstently ass:gned greater lmportance by /

‘v . 'membere tl‘lan by parents Conversely, aklll~orlented actwutles lpro;ect meetnr}gs and
_workshopq, pu:llc speakmg contests and workstTopsl carry weater percerved ‘

Flgure XlV reconflrms some of these gﬁerallzed mernber-parent dlfferences =

lmportance for parents The very hngl mportmca ratlngs for achuavement days by

_’—-fb'

e g
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Figure XIV .
' Importance of =
- 4-H Activities and Events -
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' the whole years pro;ect work in any 4-H club, a_

£

’ parents is veﬁ.y ev:dent |n the data Obvsously, the :

- 4 H act:vmes and event’s :
P Tables 33-and 34 Of thos i

s

Fw%e S both members and

Y s one e%t well :

orgamzation s staff

Slxteen respond . ‘| ‘raddmonal categones for areas of emphascs and/or

dd ~ional categones belng mentnoned more. than once the

T;\- \ » - . )
. | " R e v' .
Relative Importance ¢ "
- {as perceived by
" Activity 6r Event ~“ Rank” - " Hank N
e T e B TR /1 L IRyt / U R
e -Merg'bersa,‘ Perents)
| Achlevement Days e , L o Y 1‘ ’
~Socual\Events e , 2 7 }W, v
Pro;ect Meetmgs and Workshops R B ' . ‘ : 3 ‘ 2.0 &«, .
 Exchanges ‘_ » 4 8 |
: v,AReguonal\S\xrnmer Camps _ SR _ S 5\w o C 8
" Tours R : T /"ﬂ‘ . : qr “j6‘ ' 10
| Public Speakmg borkshops ey : T 3 -
Publlc Speakmg Coné&ts o " o ' e 8 = ‘ 9 o
B Leaders\xyVorkshops RIS : B : -2 5
fProvnncnal Members’ Cam, ps and Workshops - e 5_ 10 9 _
s . T - o S 3
L

ce"Ve as |mportant These categornes are enumerated in

emphasls tends t\o be on program elements related to socnal growth and responslbshty P

w;th a secondary emphasus appearmg on practncal skullmnelated to pro ject work These '
[ .

two broad dlrectnons of emphasls closaly

' llel the premously dlscussed major R
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L g Addttlonplecq’}egories fer&:-H A;eas of Em hasas R
‘(suggested v member and parent resp enté)

' '.

s

" Category - . i .- ; g

’ ) Number of
T } _ R Times
PR S _ e Mentloned

L

‘-Self lrnprovement/AWareness T ‘ 2
RecordiB_.oeks SRR R 2

B Responeihiiity. ‘

Cornpetition; . R SN S T
Pnac'ncal Pro;ect Work . R L » » ? - - 1.

;Exchange f)pportumtnes o BEEEE S e 1

j B Table: 34

Additional Categones for 4-H Actnvmes and Events k‘ : ;r_é :
‘{suggested by member and parent respondents) L B

"Cetegory T A TR = NU"'b"' of ';J‘
R o coa . Times . - Lo
o = AU © ¢ Mentioned

-
3 . .

-,Cémmumty Work R QR e P P

' TFurrA(;twltles S ’ S o g
: lnterclub Actwmes» , ”"'- . ; ]‘;.: 1
.';'[ranl Rldes"v | o o ' N |

C Relation*ps wlth 4-H Membership Attributes

? ln addltnon to the pracedmg descrnptuons of 4 H member and parent ascnptcons '
‘ of smportance to the varuous elements of 9-—H programmmg the research clesngn mcludes

promsnons to add further scope for snterpretatton by exarmmpg the assocaatrons wuth the
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\ Years of 4-H Membershlp Co e "~ " /

two vanables of 4-H membershrp ettrnbutes

Tests of these relatuonshlps between the percenved cmportance of 4-H areas of

; emphas:s actvmes and events and 1)the type of 4 -H club and 2)the number of years of

R

4-H membersh:p show surprusmgly few significant correlatlons In Fact there are no,

[

L;.:.ases of sngmfucant relatnonshlps (p< 05) bstween the nmportance ratlngs and the type of -

4~ Hclub ' S )

4- HClubType o L

For both members and thenr parents there 1s no: systematnc hnk between the type .

of. 4 H pro;ect carned by the member and their. perceptlons of the lmportance of 4-H

programmmg elements The member and parent dgferengatlon of |mportance of skllls
versus personal growth is general throughout the clu\types and does not appear more
for example wntl\beef club members than clothing club members.

One mnght have hypothesszed that mem re who are attracted to one 4-H project
over the others would s:rmlarly show a partncular prsorm{ asslgnment among the 4-H
program eiements Thls us not m fact the case Pnorxzatnons c;ross the boundarxes of 4~ H ‘
membershup pro 1ect groups ' '

For the 4-—H organiz&'lon it is apparent that the nmportanceend prlonty of

.‘?‘

' program elements |s Iargely common among the pro jects There is no md:cated necessuty o

., to dnrec actlvmes or events dlfferentlally arnong the pi’o ;ects and overall program

g
efn“phas‘is can be standardlzed throughout the range of the clubs%nd pro jects.

MRk ks . -
Ty s u,,v‘w A

The few relatnonshrps between |mportance ratmgs and number of years in 4 -H

Z\-

are ltemnzed in“Table 35 Kendalttau is the correlatlonal statvstrc suitable to ordinaldata,

: and the only relatlonshxps reported in the" table are those wnth sngnlfucance Ievels <.05.

Slmllar tests’ Wlth age ire also’ mcﬁed because of the vel’y strong cor’relatlon between o

age and years m 4-H (r = 6934 p<001) : : .
Only two relatnonshlps appear between years |n 4 H and/ importance ratlngs
wnthout substantlai contrlbutlon of the age factor For b’oth the member ratings . of pubhc‘

. speaklng contests mMe parent ratiws of the whote area of pubhc speakmg and

o ~  o S _ el



Table 35

\' Relatnonsh:ps Between lmportance Ratmgs

.- Rated Items

Aress of 4-H Emphasis

Public Speaking and
. Communications
(members) member

ratings
-Public Speaking and

- Communications

(members) parent ratings - -

| 4-H Activities and
- Events

Public Speak?ng

Wp(kshop's--member ratings.

Public Speakmg
. Centests member ratmgs

" Leaders' Workshops: |

-member ratings

'_,;; * parent ratlngs

‘ actlvmes for. older members becommg mcreasmgly mereetructured and the contests
mcrea:Zm |arge scale For those members and pjrents wuth some mterest or |

' mvolv ent nﬂthns area, the objectwe ogportumtles and rewards are greater for

: Achnevement Days:

12097

"1795. -

Years in 4-H, and Age.

, .Y.'ears ind4-H -

2006

2595

1526

-.1355

1

002

001

0002

.03

01,

o4

’_ to the apparent sngmfucance of the relatronshnps

2277 -

2546

- ..2731

-.1824

B Y

exgervenced than nov:ce members, leadmg to greater ascrlptnons of |mportance

& .
N .

S e
e
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01

.006

.04

: ‘nle aspects of pubhc speakmg and commumcatxons are understandably related to

4*—H expemence, The program for publlc speakmg educatnon |n 4-His sequentlal wsth the

L
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lt is |mportant for the Q—H orgamzatnon to note that perceptlons of the

. \

lmportance and pnonty of program elements vary with member experience only wnthm

the public speaklng program. For all other elements members with much expernence and
their parents assngn similar prlorltles to members with little expenence and their parents

Of course, such a COHC|USl0n\lgh0reS the age factor, Whlch parallels the extent of 4 H

expenence

Even the mc\usmn of th\e age correlations; however leads only to the ll"lClUSlOn of
two ltems of programmmg other than public speakmg with whlch the 4—-H tenure is
related Older more experlenced members attatch greater importance- to leaders
workshops and thenr parents attatch less lmportance to achlevement days than do
younger, less experlence members a'nd their parents There may be-arealization with
mcreased 4—H tenure that theA H project ltself ceases to be the focal pomt of 4-H

involvement, and that the value of membership lies more in the non—-project areas Wthh

' are far more subject to variabllity in qdalit'y under good or bad_club leader ship.

While these mduvndual relationships are worthy of attentlon the basic concluslon

remalnsthat for most elements of 4~H programmlng with the exceptlon of publlc
; \

'speakmg, the lmportanoe of those elements to 4-H members and their parents is slmllar

-

: regacdless of the type of pro;ect or years of experlence of the member

.



IX. Conclusions and implications

A!Conclusions . o | ‘ R .
| The followmg conclusions constitute aﬁmmanzatlon and aggregatuon of the

results of this study and their mterpretatuons For the 4—-H organization |tself the . '

, research resuilts are dnrectly apphcable to the. programmmg and pohcy settmg process.

- To the extent that Alberta 4-H members are representatlve of the general populatnon of
rural youth, or even youth in total the conclusuons /may be generalized beyond the

' _resear@ popdlatuort That such representatlveness is not perfect or complete is well
n recognized by the researcher. it is left to. each reader to determine now readily the
results and vconclusions may be used for_consideretion of the popu'lla‘tion(s), or
sub—population(s) of youth with which he/she is interested. “ ‘.}”

- ‘\,

<

Developmentat Tasks R ) - ‘ "

1. . Havighurst's conceptuahzatuon of the deveIOpmental tasks of youth finds substantlal p
) ‘acceptance in contemporary rural Alberta; wnth all nine tasksbeing percewed as at

least moderately m;uportant

2. | The tasksnncluded in this study are mdeed temporany developmental in natua w:th
_rurai youth generally, progresswely accomphshmg more of the tasks as they’ grow
: older Parents have a. much stronger perceptnon of 4his developmental and

S sequantnal nature offEhe tasks than do youth themselves.

iee
e - . el “~
: ) .
: 3

3. The nmportance of any’ developmental task to youth and parents is related 1o the

&

percelved proxumlty of the sacial consequences mplishment, w:th

proxlmate tas!t_s hav:ng the greater ,|mportance. '

. 175
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The overall relative nmportance of developmental tasks of youth to rural youth and

theur parents may be summarized as follows:

Most importance

Intermediste Importance

Least Ii_'nportanc'e .

s
-

"
d‘t':‘ﬁ-

o

- Oc¢cupational Preparation

. Emotional Autenomy

Marriage/Family Prep.

§——

Social Responsibility

~ Personal Ideclogy

Satisfactory Physique IR Y

- Mature Age Relations

- Sex-Role Development

Civic Competence

more immediacy leading to earlier expected accomphshmant Tasks for whnch

expected accomplishment.

v

S 178

—

The expected‘timing of ac’:cémplishment for any developmental task Is related to the

'percewed personal and’social’ nmmeduacy ofTra efchts of its accomphshment wath

P

’accomphshment may not |mpact/ on the mdmdual until later in adulthood have la_tér :
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6. The relstive perceived timing of aocotn‘pllahment of deveiopmentsl tasks of the
youth life stage, for rural youth and their perents, may be summarlzod as follo\;vm
B Eorlloet Timing ' o , , |

o | . -Satisfactory ll’hysioue “‘ - :
/\/ * “ Y Mature Aggf.l‘?lolatsdpsv - o
| Emotioml&'bmmy | o )
A Personal loeoloqy . |
Intermediate Timing - o B - IR

Social Respansibility !
,’ " Civic Comoeter;\ce i—&_‘.,ﬁ Y
v ' v " Sex-Role Develooment‘ | |
S Marriage/Family ér“ep_ - o

Latest Timing

Occupational Preparation

*

7. PRarents ses all the tasks as being acomplished somewhat later than do thelr gl

/
L BN

8.  Parents do not lmk elther the tlmuhg or the importance of developmental
the sex of. thelr child, while youth themselves percewe some sex-—linked ' g
dlfferences m task importance. Girls tend to attatch more lmportance than boys to

' those tasks mvolwng elements of peer group acceptance and socaal awareness or
‘ partncnpatnort Tasks- which glrls percelve as affécting. their. socgal status or success
arg. slmllarly more highly emphaslzed by them ’

‘”ﬂ!' v -

9 ;NG socnoeconomc correlates other than age and sex of youth are lmked to any
substantnal general trend or pattern of dcfferentml perceptnon of developmental :

3

' tasks by either youth or thenr parents “

'-.U.',_A - - s - - L R -

2



Poroqmono of 4-H Propummlno

1. "In 4-H programming, m«opmrowwwmm«monmo»rm
dealing wnth gonordiud personal development and oocw intnrlction Ptm on
'mowhmd.maubrmstmmmmoutmoffmdnct : v
acquismon of skills and knowlodgo, o ’ ‘

2. . Member-oriented 4-H progr-\'mhg is genecally perceived sy more importmt than
o mt—omntod prowmninq by both mm: md m

¥ L . :

3 Achoovoment days lnd pro;oct maotn&s/workmops are ro‘ ‘voly moro wnportant

~ than mogt other 4-H activities &nd events to.members and parents. Provincial -
: annmbors cmps and prcgrm ra’,pat in -mpornnco ovqnll Generally, then..

Tocal chb actwltns are much more ﬁ\ppmntmanprovmcwl .ctn\vmas llthou&\ no

‘ sleménts of4-H wogrmng are percowod as anythnng loss than modcrmly ’

g mportmt forboﬂ'tmemmrsmdplrm

L

¥

4 Both members and parants porceavo work‘ihops moro rmportant than contests in_

Apubllcspukmprogrmmg D C N S

5 The type of club or 4-H pquoct in wh'ch a mombcr is mvolved doas hot affact the |
o -momber’s or has parents perceptrons of the unportance of 4 Hprogrammg hrus
‘ or actwmes ' ‘

W

A -1 }Older 4—Hmembars and ndre 2 ’:membors along with their paranu B
o gonerauy percosve gruter ® in tho pubhc spesking progmn thm do
yomger Jess expmencod membors and M paronu

B lmpllodtloﬁs -H and Voulh Prommlnn _ ; .
. Thefdk(v\mgmuu}:cnt mmarocmbmmmmﬁcdy
- towardthb-rtad»-HorguumonHowm mamwnytdﬁncm R

mncdnnhmofmofﬁmommmmwwmw , ,
R A

L4



e ;\invot\ied_‘i’nyoh’tth or rural youth pro ra'rnmin'g.‘f-t*jif S

\ lmplicatlons of Soomeconomno {\ttrabutes KR ,
o ‘ 1. 'Two major options are avallable to the 4 H orgamzatlon to adapt to the age
‘,structure of até current. clientele, ;. - .- veoooot
RN ‘A a. The exnstingbrodram should be Ilmlted to youth of less than about 15 years
o \°f@9e or B L ff‘ _
j

N b " Two separate programs should be developed -= one for 10-to
4-year‘olds and one for those youth 15 or older Such programs may
generally be sequentlal in nature but the latter program should not be

e o . restncted to prevnous partncnpants in the former )

~.

~ o T e b T

: ! 2. B Two snmllar optlons for decasmn-—makmg arise from the resndence Iocatlon data:
| : a The>4 -H program should be Inmxted to ,thecurrent Iarge ma;ornt’y oﬁ its -
T g fchentele = farm youth ~=in Wthh case sele‘cted pro jects may recelve
' | \'greater emphasls and orgamzataonal suppcrt to appeal dnrectly ﬁg this cllentele

| b . The @—H program %hould coptmue to dlverslfy its, appeal to thOSe youth from

e :\‘acre:-o::/ay from vnliages towns\and cities.if hght of recent populatlon

F trends ornbrook 1980) which mdncate a contmued relative decrease m the

e populatubns of agrlcultural areas except those areas m ciose proxumlty to .

‘ i b urban c’entres ‘this second optron would seem more conducuve to Iong term
g L vuabthty o«f the 4 H program Option 1 would effectlvely limit the orgamzatxon -

o to: an ever—decrea'.;mg potentnal chen"?&le Extenssve pubhclty of both the o
- ’pro;icts and the program wnll be necessary and suchr publuc:ty and promotnOn

should\extend far beyond the current program chentele for maxlmum
\ R 'effeotaveness s ey B
-3 The chouce of whether or not to act;vely expand the 4- H program mto Iarge

.o populatuon centres depends mltnally on the outcome of the decrsxon regardmg the
T e " k'. N

prevnous optvons &f the program |s hmfted to a farm cluentele Iarge centres

L T S . Ry Co
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obwously do n?xt enter the scene. However |f the leGl’Slflcatlon optlon is chosen, .

potentlal 4—Hjl|enteje may mclude the entire provmcaal youth populatson or may be
restrlct'ed to resudents of communlt?es with populations below some arbitrary. llmlt |
Cons1derat|ons bere include the observatnons that the extstmg club—style o/
R orgamzatgl may not be suntable for all sizes of communmes and that the ex:stlng A
publlc image of 4-H in Alberta remalns that of.a rural based organization, .
' ,tAddltlonalIy dlverslflcatlon into very, large centres couId create a number of hlghly/
i concentrated geographlcally small groups of 4-H clubs and clientsle, whnch cob}d
. requnre orgamzatnonal manpower adjustments. PI'IOI" anﬂcnpatlon and preparatlon for. ,
such adjustments is a‘hecessary antecedent for success in any major effort t/b
Vi\‘dwersnfy -4-H into larger populatlon centres g ' RN ' /
. ‘ o

/e

. The organlzatlon should actlvely seek and support both [ocal Ievel and ' \
v orgamzatnonal -level mteractlon and cooperatlon with the school system
“Programmmg should be co- desugned to be mutually complementary, and duphoatxon
/should be avonded The almost t complete inclusion of the 4~H clientele within the
school population vvrtMmands that the 4—H organlzatlon soltcats the ‘ (
coOperatlve support of the schools and offers tremendous Iargely untapped, —.

. potential for mutual support in'terms of staff materlals programmmg atd 7 v s

- »

- promotion. T

4

~.

rThe exustmg 4- H program shoul'd be redesvgned tooffer the maxumum beneflt to
'-members who remam in the orgamzatlon for only 3to 4.years. Rewards for
extended membershup have. largely been mneffectlve in encouraglng the majorlty of

members to remain urahe program for any longer thah such a perlod

In con;unct:on wuth the prevnous recommendatuon regardlng cllentele age, |

the creatlon of a two- stage 4-H program is strongly supported by the data on

' ; membershlp tenure Stage One, for members under 15 'years of*age would offe
lntensnve relatlvely short-term mvolvement whlch would beneflt those member ‘
- who.would remam with the program for only a few. years Stage Two, for me ‘
15 or older would allow contmued mvolvement ata h|gher level of sophlstlcatlon s |

i s
. I B
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for those members Wfshmg to extend thenr tenure in thls type of organlzatlon, and

v+ . could attract new, older youth clnentele mto the program v
B f‘ln terms pf projec'ts‘tobe offered, again a choicd i§"indicated for future 4-H
p\.olicy. The data coul_d be seen to justi‘fy elimination of. the least popular projects .
| and the concentration of 4-H orgamzatonal effort mto the provusnon of top quﬂlty
support and trammg for those reiatlvely fevmpro jects whlch attract significant
membershup These pro ;ects are notably some of the more rural farm orlented
ones.
.‘ The alte,(nattve pohcy |s one of drversrflcatlon whuch could be supported
T : ~through extenswe promotlonal efforts regarding some of the currently less popular
_ pro;ects Such promotron would have significant effect only if it was directed
“largely beyond the existing 4-H member ship. thh a gre!at ma;orlty of 4- H ‘

g | members takmg only one pro Ject and llkely rather aommltted through mterest or '
mvestment to tha one the pqtentlal for dcverslfymg within the existing mefmbershtp
is rather Ilmlted rowth of these other projects will thus have to‘ely on an influx '

: 'of new members S B ' - (
A combination of the precedmg two alternatlve pohc:es forms a v1ab|e and
v attrac:trve thlrd optlon Those pro Jects W|th mmlmal membershlp or percewed -
organizational support, wnth popular projects retalnlng exnstmg forms and support .
' serv:ces ‘and the intermediate pro;ects bemg slated for expansnon and given

kS

mcreased promotlon and support potentlal
S
>7.' Promotnon of 4-Has a famlly program should be extended beyond the exustmg
chentele into new potentlal cllentele populatlon sectors The entrance of one. chnld
into the 4- -H program is often followed by entrance of his/her siblings; so |
promotlon and recruutment whuch reaches youth beyond the current clientele group

_holds hldden and mulhphcat:ve program benefit in terms of membersh:p expansuon '

5 o . . . 3 R
. . . ~

8. - Promotional efforts, project support programs, and adult training programs iri 4-H



s . o 4 : . .
should be des:gned and mplementdd m recognmon ‘of the somewhat ngher

‘ -
educatlonal level.of 4 H mothers over fathers While not every mateLal |tem or

" every event need necessarnly reflect such a dlfference desngn and implementation

\ staff should remam cogmzant of the poter;tlal need for variation in the format e
T

-

. vocabulary and presentatuon of mformatlon between |tems and programs dlrected'
- to fathers or mothers Agaln it” |s worth repeatmg that this educatlonal dlfference
should netbe mterpreted as a d:fferenc(‘ in the Ievels pf expertlse knowledge or,

capablllty in those matters whlch lmplnge on the adults lnvolvement in 4 H.

. NS T - /
c , ‘ . o

\ lmpllcatmns of Deve|0pmental Task Perceptlons B

9./},‘ 4-H programmmg should be developed or enhanced Wthh deals with knowledge

skulls or attltudes relevant 1o prepara‘gon for job and career adolescent emotional

autonomy and self- sufﬁcnency and preparation for adult roles in marrvage and

famlly life.” o S - . e

‘e ,
i

10 \lf the development of skllls and attltudes conduc:ve to civic competence is retalned
as one area of emphasvs-m 4- H programmmg substantlal effort will need to be
directed: toward developnng m members and parents a sense of the |mportance of

°

: such skxlls

1. Programmmg for. younger 4-H members should be dlrected toward physncal
development group Skl"S ina heterosgxual setting, the development of personal
) decgsnon maklng ability, and the exploratlon of values and ethncs For- oldér .
members the emphasus should Shlft to the assumptnon of obllgatlons and’ ,
extra—personal responsrbllltles experimentation and rdle-takmg regardmg sexual
and social roles, skllls for formal group lnvolvement and partlcpatnon mvestlgatlon :
‘and discussjon of aduit famnlfy roles and the gathermg of knowledge and

experlence for future occupatlonal postions.

N
-

4

12 Opportunmes should be provided, and partlc:patlon encouraged for members and

theeir parents‘to dISCUSS and exchange perceptlons regardmg the deveTopmental

@

9
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goals of the members and progress toward reaching those goals Emphasus on N
parent-member perceptual disparaties and the reasons for these, early in any such

N

.Programs could provide the ca%aLyst for discusSITn\sleadmg to greater

understandmg of the goals and acoomplishments between members and their )
parenits. A B

A}

13. Program staff should recognize that female 4-H members are likely to be .more

L)

AN

mterested m and concerned wuth the social aspects of 4~H events than are male
members. Attempts to. increase such involvement or force social bshavior on the

part of the male participants may meet wrth littte success. While opportunities for
LY
social mteraction heterosexual or otherw:se should certalnly be present in all -

programmm&\for both male and female members response to such opportunitles

: should be expected to be greater for females than for males

Implications of Program Perceptions -

14. . The promotlonal audience must lnfluence the content of promotion and publicny _

efforts For promoi;\n aimed largely toward poténtial members content should
\ 2 .

emphaSlze those aspects of 4~H which involve group activity, social interaotion and

generalized personal development lf promotion is aimed toward. parents of

potential members, more emphasis should be placed on the role of 4-H in skill

o development and knowledge at:qu}smon especnally in the areas of pro;ect training.

-

. ‘and publlc speakmg

<

15.. Adults and parents. in deoisipn—making positions {ie. councils) should be made aware
of the possible differences between the perc'eptions they hold and their members’
perceptions of what is important in 4-H programming. The effectiveness of the

organization will depend on the devgomnent and maintenance of a balanoe of

¥

programming between the skill-oriented activities which appeal to adults, and the ,

soc:ally—oriented activities deemed lmportant by the members.
"~ 716. - For all promotional activity, emphasis shouldfe on member rather than on adult
Y = : | '



17.

18,

19.,

20.

184

&

P

beneflts Promotlonal effort dvrected toward exnstmg 4-—H famllles may however

successfully add some emphasls on adult leadershlp trammg

[3

_Elements of emphasus w:thvn the overall 4-H program should be similar for all types

of 4~ Hpro,;ects Indlvudual pro;ects ue beef, clothing, woodworkmg, etc.) do not \

requnre differential approaches |n terms of the relatlyp Afrommence of the various N |
aspects and elements of 4~ Hprogrammlng _ R '

,
LI

Greater programming directed toward adult leadership training Would be.
well- recenved by exustmg 4- H parents, and any such programming should be
promoted and pubhcnzed directly to the parents rather than through the members

4
y

1

- L4
g

Sﬁbstantlal programmmg effort should be drrected towarﬁocal level pro ject.

~

educatlon and support and assustance sppuld be offered g maintain or upgrade the

quality of 4-H achievement days ' . Y
While existirfg resoUr.ce committment to provincial level programs should hot
necessar:ly be reduced, it should not assume a posmon of pnorlty over more

Iocahzed commlttment

-~ e

C 22

younger/less expernenced 4 H m ers in the publlc speakmg and communications

program. Small scale, very Iocahzed fie. dlstrlct—level) semmars and workshop?a/ :

be effectlve In this regard ‘ ’ /

4 - . @
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C. Concluding Statement

el
o

This research study has been intended to provide an initial investigation of the
developmental tasks of rural youth in Alberta It has made use of a previously untested
" data collection tool which has proven rathér useful although modifications in format have
been suggested. The tool..-_— a multi-item, self-administered questionnaire —— has ,
prodUced a data set allowirig the deveiopmental 4asks of the respondents to be define‘d
and priorized, and has permitted the comparison of like date between youth and their
parents. Sim“IarIy correlations between deveiopmental‘task perceptions and a variety of
socnoeconomic attributes have been tested and dlscussed This general expioration and

gathering of data constitutes the core of the research and has met its primary objectives.

The conceptual modei for thi

study, Havighurst's various works on
developmental tasks through the life tages has been tested for validity in the
perceptlons of the research populatio' For some of the

\
lelSIOhS have appeared, and possnble interpretations‘?\avp

lopmental tasks SpeCIfIC

X

aofferred. For others, it
has been observed that significant elements of WQM" § 1

k‘\ Al o L b

invalid in the rural Alberta popuiation A

From the findings and conélusions regarding the deveiopmental task perceptions
* and the socioeconomic attributes along with some very specific data regarding program

orientations which were added to the research desngn implications for programming in

one rural youth organization, Alberta 4-H, hayg been developed. This constitutes the
applied’element of the study, which was very important in the mitial objectives. _
While all of the research ob;ectives have been approached in the study many of
" the interpretations have remained esentialiy tentative. The broad scope’of the research,
and its somewhat exploratory nature, make’detailed investigation and interpretation of ¢
. many of the fmdings and reiationships impractical or |mpossibie Much sbope for further,
more narrowiy directed research has been indicated throughout the study. If such -~

research is mdeed stimulated tprough this study then by ohe measuremant it certainly- will

be considered successful. \
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. DEPARTMENT OF RURAL ECONOMY¥
The University of Alberta N
Edmonton, Alberta Té6G 2H1
Phone: (403) 432.4225:

/

S , A . May 11, 198]

- . ol
Dear 4-H Member: ‘ a \’7//)’

This package contains two booklets of questions~~this one is for you and the other is
fof one of your parents. Please read this letter and then give the other booklet to cne of your
parents. (Either parent is ok . "

- The questions are part of a study looking into the goals which are important to young
pecple in Alberta. Your answers are very important. They will help discover directions for future
Alberta 4~H programs. ° ' , . S ' R

The first section of this @ok'lét has a few questions about your background. These will
help me make the best use of the information. : I

) , . :
The second section lets you show what your own goals are, and how important they are
tc you. | do not ask for your name, so please tell me what you really think. ™ . :

/  The booklet for one of your pareﬁts_ has aimost the same set of questions, to show what
he or she feels your goals should be. It i§-very important that you and your parent fill out your
booklets, Please do not fill them out together. ‘ e

After you and your parent compléte'the questions, please fold them and return them to
me in the envelope provided."Your answers will be of most use to me if you return them to me
BEFORE MAY 25, 1981. ‘ ) . .

Thak you for your help with this study. Your answers will help make the Alberta 4-H
program even stronger. : o -

¢
s -

Sincerely, - <L .
v, &g”;%
WA :

Brian Maitland - : '

Regional 4~H Specialist {on leave)

g

GOPIE DE QUALITEE INPERIEURE .

N

e g o e

L4 .
Faculty of Agriculture and Forestry _ ‘ o N
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4-H Member Sg.;fvoy

- 'l. BACKGROUND QUESTIONS

1. Whatis your age? __ years

2. . What is your sex? (check one) { ) Male ( ) Female.
3. ‘Where do you live? h |
( ) Farm { ) Acreage ( ) Village, Town or City ’ 5

4. Whatis the name of the Village, Town or City that is in your mailing address? (ploasew print)

~

5. The 4-H Region in which you live is:

( ”) Lethbridge ’ () Stettler
( ) Grande Prairie . { ) Calgary

( )Red Deer ~{ )Barrhead | -
( )Vermilion (") Don't Know

6. Are you a fpﬂ—tifne ‘studer’\t?' #

( kYes " { )No
- 5 .

“What is the last grade you have completéd?v
{ )/Grade 1t0 6 o

N i\.) Grade 7to 9 .

- ).Grade 10to 12

() Technical School, College or Univers}y

{ ) Other

7. Counting this year, how many years have you been.in 4-H?

-

years

8 The typé of 4-H club you are’in is: ‘

() Lightﬁ'rsa' () Clothing - . -

( )Dairy = () Multi-Project

( ) Beef !  ( ) Other _ : _ : —‘
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W

9 Below are listed some areas of emphasis in 4~H. Beside each one, circle the number that shows
. how important you feel that area should be in the 4-H program.
The higher the numbsr, the more importance it s&;tovys.

Not . Very
important important
Project Training — mWrs L 3 4 5
Project Training — aduits 1 2 3 4 5 .
Public Speaking and . . )
Communications ~ members 1 2 3 4, 5
Public Speaking and o
Communications — adulits - 1 2 3 (/4’ 5
Leadership Tra‘q\ing - members - 2 3 4 5
Leadership Tréining — aduits | 1 2 P—f_// a 5
Citizenship Training ' 1 2 3 4 5
) , ' .
Social Experience 1 2 3 4 5
N : ¢
Other: . _ 1 "2 3 4 5
Other: _ 1 2 3 4 5
’ ¥
10. Below are listed some efents and .activities in 4—H, Beside each one, circle the number -
- that shows how importaht-you feelgt should be in the 4-H program.
The higher the number, the More importance it shows.
( Not E Very"
Important o Important
Project Meetings and Workshops 1 3 4 5
Tours Y o 3 4 .5
Achievement Days L N 3 - 4 5
Public Speaking Workshops? : 1 - 3 4" 5
Public Speaking Contisxs L ’ 3 4 5
Ekchanges o B _ 1T~ 3 4 5
Social Events . - 1 ‘ 3 4 5
* Regional Summer Camps | ' ) 1 3 la .5
‘Frovincial Members’ Camps -
and-Workshops ‘ P 3 - 4 5
Leader's Workshops 1 . 3\ - 4 5
Other: | 1 2 3\ 4 5 .
. i N - £
o Other 1 2 .3 4 5

N
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DEPARTMENT OF RURAL ECQNOMY

The Umversity of Alberto . ‘

Edmonton, . Alberta  T4G 2H1. ;7”" o :
+Phone: (403) 432-4225 - /. .

™
N\

WI a9e|'

“

Dear 4- H Parent i

The enclosed qupstionnaares are part of & study mvestngatmg the goals 4~ H members and

thecr parents feel are important for youth. Your response, and your child's, are very amportant as
Fth\e wm be used to discover some ’future directions for the Alberta 4-H program B

o This study is bemg conducted as part of a ‘Master's Thesis at the Umversny Sf Aiberta |
am completing a program in Rural Sociology while on Isave from-the 4-H Branch of Alberta
: Agruculture wsth whom | was Reglonal 4-H Specuahst in Verrmhon for 3 1/2 ‘years. .

o There are two questtonnarres enclosed--one for you #nd one for your chuld in4~H, to . .
wham this package was addressed. Each copy has 2 sectro?> s——one containing background
questions and one asking about your child's personal goals. Please feel free to glance through *

-. both copies before your child completes his/hers. You can. assist e by making sure your child
understands the instructiong and the questions; but | ask that you.and he/she-complete the :
questionnaires separateI / to be sure-that each parent and child indicates his/her own
personal feelings. Of géurse, yo\\may wish to discuss the:questions after the two copies Have
been-completed and {eturned in 1§ stamped envelope provnded Please mail the completed
quest:onnalres back t EFORE MAY 25, 1981 ' . .

o7

Please mdxcate what

U reatly thmk in each- questlon 1 do not ask for your name or any o
otherkind of |dent:f|catuon to :

r confudentnahty

Thank y0u for bemg mvolved in this study Your tlme should be well-—rewarded vmth an

even stronger 4-H program in Alberta v . S
o é

Smcere!y - '

-Brian Mmtland RN : . ' : o
Reglonal 4-H Speczahst (on leave) ‘

“Focul'ty of Agriculture' and Forestry ~~
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. N
. - \ 4-H Parent Survey
.;_l. BACKGROUND QUESTIONS
B N How many- chzldren are in your famuly? o
2. Whatis your séx? (check one)( )Male( -) Female
3. In'this family: 'X' P
() Both parenfs 'arev:,';rese-ht' .
S (_*.A) Only the mother is present - _
) Only the\\ather is present ; ’ -
| )Other g .
4, | in tﬁis’ fa_rhil‘yj t.\he>l'1ighe'."<st, level of education reached by each parent is: |
e " | Father Mother
- . 4 (f Present) " (If Present)
‘ No formal schoehng o ) S ).
) /'Grades1-6.'_ . () )
7 ‘Grades 7 -9 o { )" ().
~* Grades'10 = 127 S0 (BN
B Techmcal/vocatuonal college ,/. () A | ) |
Umversuty Ch ()
Other o / : B 1 -
\ ) oo
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5. . Bel w are Iisted some areas of emphas:s in 4 H. Beside each one, cnrcle the. number that shows
«-how important you feel that area should ba in the 4~H program.
The higher the number the more. Importanca it shows

‘ Not = R Very
_ . L . Important . . . , . Important
Project Trammg members o R 2 3 ' 4 .5
Pro;ect Trammg-adults S | : 3 M T2 3 4 5 a
E:l?nhgtsrgg:?r?saf%afnbe}s o 1 2 3 4 5
Public Speaking and o . \ A - -
Communications —'adults 1 2 3 4 Vg \
Leadershlp Tr_ammg - merﬁbers o . L ] 2 3 -4 v5
Leadership Training - aduilts- : __,' | Sy 2~ 3 4 5
Citizenship Training o | o 2 3 4 5
Social Experience L , N I 2 3 4 5
Other _ . o 1 2 3 a8
- T R

. 6. Below are hsted some events and activities in 4—H, BeSlde each one, circle the number that show'

how important you feel it should be in the 4—-H program.
The higher the number the more importance it shows.

.

- “Not - » Very . N

o . Cn , i important . o © - important
Project Meetings and Workshops =~ N 1 2 3 P {:5' .
Tqur.s__n ot ST, U 1 2. 3 -5

' Achievemnient Days o . 1 2. 3 4 5
Public Speaking Workshops - o 2 37 4 5
Public Speakmg ContesQ I 1 2 3 4 : 5 .

- Exchanges ‘ A 1 2 3. 4 "B
 Social Events L SRR 1 2 < 3 o 4 5
'Reg'ional.Su'mmer Camps Q» o o 1~ 2 3 4 5
Provincial Members’ Camps . L T o '
and Workshops . R | _ 2 .3 b 4 5
Leadgrs-Workshops_"' e B . o - T2 T 3   4 g 5
:‘Orther: : ._ R . R ‘,_ L " . 2'  »- ‘ 3 4 5

T 7 »

r o~
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"5¢'Infthe~pa§$~ wnﬁweeks you §ﬁvuld have rece1ved a survey package fi”fiaf;ff%
- study on:the .of. rural Alberta youth. ' This ‘package con-’v'fz_f\I?;;f1¢

two: nes-~one for. a 4-H member and one for a parent--j B

‘Feturn e : . _ S

T urge you to comp}et? the RS
n"the envelope provided.. A]thouqh v'°_;’”
May 25, 1981, it is still not too = "

, esponse 1s 1mportant -F w111 continue to jnclude
y ,11 qu st1onna1res,retu“ed,to ‘me “before June Bth, 1981 i
: ‘ 1ake: sure you have.a part 1n j‘“ I

| etiens_for’future_AlbertaTi-H programs .

. “th nttrai package, please contact me at\\_
-see that you gét one as soon as p0551b1e

_ “ou ma; have aTready completéd the quest1onna1res and retunned
them 0‘me.:,vaSO'LI tha k- gu for your 1nterest and attention. Your




