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ABSTRACT !

The -purpose of the study was to investigate what facets
within minor spoft prograﬂf contribute to or detract from
enjoyment . *ore specificélly, the research investigated !
whether there were differences between sport groups with
ré’a‘r“d to factors that :ffected en joyment and whether there
were differenfes between age groups within a single sport
with regargl to positive and negative factors that affected
en joyment .

A questionnaire was designed to measure the peﬁceived
impor tance of: ten‘;actors thought to be related to
children’s enjoyment of sport; four items related to
.perceived importance of different outcomes from minor sport,;
and twenty-six factors thought to be détfimental to sporf
enjoyment. After pilot testing to ensure that the instrument
was reliable and appropriaté for the age gr&:p involved in
the study, the questionnaire was administer to the sample
under controlled group testing conditions.

Fifty-four pa}ticipants from baseball teams and 113
participants from soccer constituted the sample for the
study. Teams from both sports were selected from the
south-east section of the City of Edmonton. The soccer teams
were chosen at random across three age divisions, while the
basebalil teams used in the study represented the total

population of teams from the "majors” age division in that

area of the city. Toe
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The data focusing on the ten enjoyment factors and the
four perceived importance factors was analyzed using a
paired comparison scaling procedure. Frequency distributions
and t-test and 6ne;;y'dnalyses qf varianace procedures. were
utilized to analyze the data pertaihing to factors disliked
about the sport exper1ence

The results for the ten enJoyment factors showed that
those factors seen as being most important to sport
participants were those that were related to the
individual’'s desire to play the game wél]. Factors that
focu@on skill development (eg. doing the skills of the
game, Improving the skills of the game, comparing skills
against others) as well as achievement of a sense of
personal accompl ishment were seen as being important
contributors to sport enjoyment. This was the case for
baseball participants and for the two oldest age divisions
in soccer. The youngest age division participants in soccer
enjoyed winning the game and receiving tangible rewards the
most when playing the sport.

For the perceived importance factors, both sport groups
indicated that playing well and having fun were more
important than playing fairly and winning the game. For age
groups, wlﬁning the game was rated as being the most
important by the youngest age group, while playing well and
pléylng fairly were the most'important to the middle age
group. The oldest age group favored the factors having fun

and playing well.
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With respett to aspects thought to be detr1mental to
spcr?renjcyment it was found that Ecllect1vely.
participants Frﬁ% both sport samples (spanning all ages)
felt that the majority of the factors were not detrimental’
to sport EﬁjD;mEﬁt. Although participants seemed relatively
satisfied with their qurt program, an examination of .the
responses on an individual basis revealed that many of the

variables were detrimental to the enjoyment of a certain

percentage of children.
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I. STATEMENT OF THE PROBLEM
A. Introduction and Importance of the Study

In today’s North Aqerican society, people place
considerable importance on making good use of their leisure
time. To occupy this time, pecple choose to take part in a
multitude of Fecr:atianal activities ranging from sports to
socio-cultural activities (Kleindienst and Weston, 1978).
However, recreational activities are not just time fillers:
they also serve as particular engagements that are
self-rewarding, in and of themselves (Driver and Tocher,
1970). As a result, a person engaged in such an activity
will attain Feélings of inner satisfaction (Deei,\1975) and
ultimately have an enjoyable experience (Csiks2entmihalyq,
1975). For school age children, some of the most popular
recreational opportunities are found 4in organized sports
programs provided by schools or by local communi ty

EDrgaﬁizatigﬁs (Coakley, 1978; McPherson, 1978 b).

Organized sports programs that are provided for
children outside the scheél are important in that they
provide supervised activity for children during leisure
time. In addition, sports programs give children
opportunities for: |

The development of the fQ;éamEﬁtal skills of
movement so necessary in all daily activities;

e ‘essential contributions to the physiological
deve lopment of the human body; an understanding and

knowledge of the care needed by the human body to
enable it to function at peak efficiency; the

1 &




development of interests and playing skills in a

variety ofywholesome leisure-time activities. and

the realizption that recreational activities are one

of the best avenues of education leading to group

understanding and cooperation. (Kleindienst and

Weston, 1978:17)
Although these various positive outcomes of youth sport
programs may be possible, they presuppqseia period of
regular involivement. It then becomes important to study the
whole question of motivation for sport involvement in order
to better understand factors related to regular
participation.

It is generally acknowledged that people participate in
recreational activities for varied reasons (Driver and
Tocher, 1970; Wankel, 1980). Children involved in sports
programs may participate in order to learn how to play the
game, or they may be involved for the more subtle,
social-psychological characteristics that underlie an
activity (eg. being with friends, release of tension,
learning to play fairly and cooperate with others) (Gould
et al, 1981; Robertson, 1981; Webb, 1969). In most cases,
the child may have several reasons for being involved;
however , some reasons are predominant over others. The
varying reasons for participation may be further affected by
such factors as the age of the child, or the child's ability
within the activity (Orlick, 1972}.

It is not adequate to merely view the concept of
enjoyment as a single entity. Generally, writers have been
content to indicate that participants like their sport

because "it’'s fun." Such a general comment, however, is of



little value to the program organizer or coach. To more
effectively enhance positive experiences of sport or to
ensure "fun,” more specific information must be identified
as to what generally leads to these experiences.

One of the major impediments to increased Knowledge
both about the negative as well as the positive aspects of
the minor sport experience is the lack of appropriate
research inétruments for investigation in this area. Ash
(1978) has noted that there has been a tremendous growth of
competitive sport programs for children, but that ]igtle
analysis has been attempted to measure the effects of those
programs. There is not much systematic research avagiablefpﬁs

The purpose of this study was to address this latter
problem, and consequently assist in the development of a
research instrument appropriate to this area of research.
This was accomplished by investigating the reliability and
validity of a new Minor Sport Enjoyment Inventory (MSEI)
which has been developed (see Appendix A). The instrument
was then used to investigate differences between sports and
between age groups concerning the importance of factors
affecting enjoyment of the minor sport experience.

B. The Problem p
- There were two major facets to the prépesed study - one ©
pertaning to the development of the Minor Sport Enjoyment
Inventory (MSEI); the other pertaining to the use of the

inventory to investigate factors related to sport enjoyment.



From these two facets, the following specific purposes

were addressed:

1. To investigate the test-retest reliability of the Minor
Sport Enjoyment Inventory (MSEI);

2. To gather information pertaining to the validity of the
MSE] by investigating the comprehensiveness of the
enjoyment factors included in the inventory through
performing a content analysis of responses to open-ended
questions pertaining to factors most enjoyed and least
en joyed about sport involvement:

3. To investigate differences between age groups in
reported positive and negative factors affecting the
minor sport experience;

4. To investigate differences between sports (soccer and
baseball) in reported positive and negative factors
affecting the minor sport experience. '

C. Delimitations

The study was delimited to male children aged: 5-7
years (Mini-Mite level); 8-9 years (Mite level): and 10-12
years (Peewee level). All children were members of organized
teams within the South-east region of the City of Edmonton,
Alberta. "

The study was also delimited to the organized sports of
ba'seba.il and soccer.

The study was delimited }é the boys reaction to
specific items'.that focused on Eﬁjajmgnt of sport. No

detailed examination was undertaken concerning the



interpersonal relationships between the child and

significant others {egQ o coach, parents).

D. Limitations '
| The study was 1imited by volunteer bias on the part of

the participants. Although all team members were reques ted
in advance to be present for the testing sessfon, in many
instances, some of the players failed to appear on the day
of the testing. As a result, it was impossible to determine
the exact reasons why certain sport participants were
present as opposed to others who were not. (qu example, it
cdnnot be assumed that those who did not takg part in the
study chose so because they did not like the sport).

Despite the presence of trained researchers during the
testing sessions, the study was limited by the ub jects’
interpretation of the itéms given in the questigénaife, |

The study was limited by the subjects’ personal
perceptions about the sport at the time of the testing
session. As a result, it was possibl; that an individual may
have emphasized‘ceftain items over others on the basis of a
recent good or bad experience rather than appféachiﬁq all
the items on the basis of how they pertained to the
individual’'s general feelings about the sport.

A fourth limitation of the study resulfed from the
scheduling of the testing sessions within the sport seasons
of Baseball and soccer. In order to test all teams at their

convenience, testing occurred at different time per iods
)



during the season. It was possible that sport participants
tested early in the sport season felt differently about the
sport than those tested late in the season, on the basis of

knowledge such as game outcomes or personal performances.

E. Definition of Terms

ENJQYMENT - Feelings of pleasure and inner satisfaction
derived from engaging in an activity or behavior.

EXTRINSIC MOTIVATIQN - For any given behavior or
activity, an individual is said to be extrinsically
motivated if the activity is per formed for reasons that are
not internal to the activity itself. The enjoyment items
considered to be extrinsic in thig study were: being on a
team, being with friends, recelving rewards,. winning the
game and pleasing others (as similarily defined by
Csikszentmihalyi, 1975; Robertson, 1981: Uétson, 1975).

INTRINSIC MOTIVATION - For any given b;havior or

activity, an individual is said to be intrinsically
motivated if the activity is performed for no apparent
reward except for the satisfaction of doing the activity
itself. The enjoyment items considered to be intrinsic in
this study were: excitement. of the game, personal

accompl Ishment, doing the skills of the game, compar Ing
skills against others, and Improving the skills of the game
(based on Csikszentmihalyi, (1975); Robertson, 1981: Watson,
1975).



LITTLE LEAGUE BASEBALL - The sport of baseball
organized and supervised by .adults for children of various
age groups. Some of the major characteristics of Little
League Baseball in.the City of Edmonton during the 1981

season were:

1. The season ran from the middle of April to July
' 1st.

2. There were 8 zones across the city that
sponsored Little League Baseball (Confederation
Park; Hardisty: Mill Woods: Northgate:; Ottewell;
Sherw?od Park; South Jasper Place; West Jasper
Place).

.3. Each team usually played two Qgames per week.

4. Playoffs led to City and Provincial
championships.

5. The maximum number of players per team was 15.
A1l players dressed for each game.

MINI-MITE LEVEL - A division of minor soccer in which
children who participated were under 8 years of age at the
time of registration. '

MINI- ER - A modification of the Fequ1§r game of
soccer for children aged 5-7 years of age.' The number of
_players on the field was 7 per team; the game was played
with a smaller ball, with smaller goals, and on a field that

was half the size of a regular field.



MINOR SQCCER - The sport of soccer organized and
supervised for children by adults. In Edmonton, the sport
was controlled by the Edmonton Minor Soccer Association.
Some of the major characteristics of Minor SGGEEP as

conducted during the 1981 season were:

1. Soccer teams within the city were divided into 5

zones (North-East; North-West; SouthEast:
South-West; Millwoods). ,

2. There were four divisions in each age category.
Division 1 was considered to be the top
division, however, there was a fine line between
the abilities of the children in each division.

3. Each team usually played two games per week.

4. Teams registered up to 20 players. However, only
16 could be dressed for and play in any one
game.

5. In the Mini-Mite category, the season ran from
May 1st to June 30th. Playoffs occurred within
each zone and division, but there was no
city-wide championship. In the mini-mite age
category, districts were given the option of
playing either mini-soccer or regular soccer.

6. For the other age cat ories, the season ran
from May 1st to June 3 th, then from September
1st to mid October (the latter was Known as "The
Fall Cup"). Playoffs occurred within each
division and zone, with all divisions leading to
city championships. A Provincial tournament also
existed for the City's 1st and 2nd Division
winners.



MINOR SPORT - A competitive, institutionalized game
demanding the demonstration of physical skill. Participants
in minor sport were placed on teams within a structured
league organized specifically for children (18 years and
under ) by adults, wherein they practiced and competed
against other teams on a regular basis.

MIYE LEVEL - A division of minor soccer in which
children who participated were under 10 years of age at the
time of registration.

PEEWEE LEVEL - A division of minor soccer in which
children who participated were under 12 years of age at the

time of registration:



I1. REVIEW OF THE LITERATURE

In order to understand what factors are related to

activities. Thus, this chapter is divided into three major
sections. The first section examines the motivational
origins that underlie general involvement in ;ariags
activities and, more specifically, the motivations

under lying children’s play ac{ivitigsi The second section
addresses the nature of organized sport éragrams for
children. The third section deals with the various
characteristics associated with arganizeﬂ sport that affect

children’s enjoyment of these activities.

A. Motivational Origins

Motives have been defined as being the causes or
reasons that explain a given behavior (Jung, 1978). Extreme
viewpoints see behavior as originating either totally from
within the individual, or as being dependent totally on the
environment (Pervin, 1975). More conventional theories see
bé%avier as being influenced by factors from within the
individual &8s well as from the environment, incorporating
the notion that the behavior is displayed in order to -
achieve some sort of goal or end (Koch, 195%: Shaver, 1975) .
A1 though research has liﬁked human motivations to those of
animals (Hariéw,‘igsD; Koch, 1856), a major distinction from

the animals which gives credibility for man's ability to be

&> 10
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internally motivated is his "capacity for intellectual
activity - his ability to relate a vast number of
perceptions to one another, to abstract, to learn and to
communicate® (Nash, 1970:305).

The development of cognitive structures in human beings
begins with displays of emotional behavior. Although all
forms of animals are capable of displaying some form of
emotional response, man "elaborates and e;riches it and is
capable of a wigder range and greater depth of emotional
feeling than any other creature” (Nash, 1870:306). This type
of behavior first begins in infancy; for the first two yearé
of lifei'disp1ays of emotional behavior are the primary
means by which a child expresses his needs. However, as the
child grows older, pure emotional behavior is suppressed as
he begins to use vocal speech ( language, vocabulary,
grammer) to communicate. Communication via the use of
language represents the emergence of inte]]eetyai activity
from an innate state to an active functional state. As
language is continually utilized, a child's motivations
toward activities originate ;s’a result of cognitive

processing.

Language embodies the "ultimate structure of
“thought,* but TYanguage matures earlier in child
development than intellectual Ccapacities do. . . .,
[However , ] when language becomes an instrument of
thought, thought becomes verbalized and . . .- [as a
result] extends the capacities for thinking in an
infinite variety of ways. (Nash, 1970:354) -
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One theory in developmental psychology that examines

Motivations of Children

the change of an individual’s cegnitive processes is
Piaget's Theory of Intellectual Development. A major notion
thaf is crucial to this theory is that people of all age
levels are cﬁﬁstahtlygseekingAta organize and adapt specific
behaviors. Piaget used the concept “organization” to refer
to the individual’s ability to organize his/her physical and

o / o ) ,
psychological processes (conscious and unconscious) into

coherent sins . For .example, the physical organization of
an individual cguld be demonstrated by the number of

uncorscious st beires a child employs to enable him to run

i

wherr he pléys “tag."” For the psychological organization of a °

child, one example might be a situation wherein a child is
able to integrate the two separate structures of abserving

and holding an object into one action, such that he sees an

object and then immediately reaches out to grab it (Einsburgr

‘and Opper, 1969).

As an individual develops, these organizational
processes become more complex. In order to organize
behaviors though, an individual must be able to adgpt to the
environment. Piaget described t®o mechanisms which enabied
adaptiéﬁ to occur: assimilation and accommodation. These two
processes are part of th dialectical relationship which %
enables the progressive development of higher cognitive

processes. s

id

. v
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Assimilation refers to the use of existing cognitive
structures to interpret new situations and/or objects
experienced within the environment. For example, an infant,
with limited developed structure, might examine an unfamilar
small object by shaking it or biting it, while an adult
would classify it through a comparison with other already
familar objects that had become part of the existing
cognitive structure. Accommodation refers to the
individual’'s ability to alter his structures in order to
utilize or integrate néw objects or knowledge. Assimilation
and accommodation must interact together if intellectual
growth is to occur. In other words, "intellectual activity
is the active, organizedépracgss of assimilating the new to
the old and of accommodating the old with-the new" (Nash, “ i
1970:360) .

As with many theories dealing with personal develop- |
ment, Piaget’s theory emphasizesrthatgas an individual -
develops intellectually, he must pass through a sequence of ' |
stages. In Piaget's theory, each of the three stageé is |
characterized by a specific set of psychgiagigai thought o

processes .

An individual of any age must adapt to the .
environment and must organize his responses
continually, but the instruments by which he ' o
accomplishes this - the psychological structures - 6}
will change from one age level to another. For ’
example, both the infant and adult will organize and
adapt; but the resulting psychological structures
are quite different for the two periods. (Ginsburg
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and Opper, 1969:23)

The first period of 'Piaget’s theory represents the
sensory-motor stage of .intelligence, which is thought to
basically extend from birth through the first two years of
life. Durihg this time, the child experiments with his
innate motor coordinations; through extensive trial and
error, he develops some bodily control, as well as eye-hand
coordination. nggver. he cannot yet exhibit thought
processes that depend on symbolic language.

The second period, the period of concrete operations,
occurs geﬁeraily-between the ages of 2 years and 11 years.
This period is divided into three sections. The first
section is the symbolic function, which occurs from the ages
of two fhrough four. The use of language begins here as the
child becomes capable of understanding that words or mental i
symbols can represent something that‘may not be physically
present. ?ch ages four through seven, the child passes
though a stage of intuitive thought, where the child begins
to reason, but is not yet able to reverse his thought
processes. In other words, “"the child can think from
proposition A to proposition B but not back from B to A"
fNash. 1870:362). The third section in this period is the
stage of concrete thought that ranges from ages seven :
-throudh eigggn. Here, thé child bgcgmesgégéaéie of 7
displaying logical thought. Moreover, he is now capibie of
reversal of thought. For example, he is able to understand



that eight balls may become one group of eight balls or two
groups of four balls.

The last period in Piaget's theory is the Formal
Operational period, which spans an individual’'s life from
age eleven onward. Here, the child is now capable of
reasoning by forming hypétheses, In other words, he ié_né
lonqer satisfied with whether a statement is merely true or
not. Rather, questioning occurs as to the variéus v
possibilities of occurrence, with thé‘pﬂssibility of more
than one solution existing for a given problem.

Piaget noted that one of the most effective ways of
measuring a éhild's éeweiapin& cognitive processes was to

observe the child’'s reactions during play. He noted that:

In play, [the child] is assimilating objects and
activities to his own satisfaction. "Just for fun”
he builds castles out of sand, or pretends to fly
like Superman. Such activity is no 1 er an effort
to learn, it is only a happy display of known
activities. (Pulaski, 1980:82)

white (1959) noted that in play, a child not only
enjoys his activity, but may engage in such an activity for

other reasons. Young children often engage in such

activities in order to seek novelty, whereas older children,

as a result of gained experience, often attain feelings of
mastery and competence through participation in play
activities. In both cases, the child is constantly

organizing his perceptions and adapting them to the

'
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EﬁV%FGnmEﬁt: however , the child is, in addition,
participating in the activity because of an internal
interest in the activity. When this concept of internal
interest toward ag activity manifests itself to the point
where the activity becomes an end in itself rather than
means to an end, the activity can then be said to be

intrinsically motivating to the individual.

Intrinsic Motivation

Involvement in any given behavior is said to be
intrinsically motivated if the activity is perfcrmgﬁ for no
apparent reward except for the satisfaction of doing the
activity itself. An activity is said to be extrinsically
motivated 1f external reasons within the environment are
suspected or become evident (Deci, 1971).

According to Deci (1975), intrinsically interesting
activities are those that provide the individual with
feelings of competence and self-determination. Feelings of
-caﬁpetgnce refer to an individual’s perceived ability to
deal with his environment (Hunt, 1965; White, 13959), while
self-determination results when an individual exper iences
feelings of satisfaction as a result of a successful
interaction between himself and his environment (Bandura,
1977; Dect, 1975; White, 19%59).

In order to achieve these feelings of competence and
self-determination, Deci (1975) noted that people will
engage in behaviors where they will seek out situations that
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provide some form of challenge. Then, through the optimum
use of their abilities, people will attempt to conquer the
challenge that they encountered. In other words, "the need
for feeling competent and self-determining motivates two
kinds of behavior: behavior which seeks optimal challenge
and behavior which conquers challenge (Deci, 1975:57). For
children, this form of behavior has been seen to be a
‘desired result from engagement in play activities (White,
1959) .

The 1ink between competency and intrinsic motivation
has been shown to be important for individuals who
participate in sports activities. Weinberg and Ragen (1979)
found that among young adults the experiences of success and
failure both had effecfs on a person’s intrinsic motivation
toward a competitive motor activity. Those Qho achieved
success in the activity saw it as being more intrinsfcally
motivating than those individuals who ex?erienced failure.

Similar results have also been observed among children.
McCaughan and McKinlay (1981) found that females aged 12 to
14 who had competqg in an activity (a dodge-run course) were
more intrinisically motivated after success than after
experiencing failure in the activity. They found that -the
subjects measured their competency toward the activity by
the degree by which success was attained: success was seen
to contribute toward a higher level of self-esteem. In_
addition, the i;dividuals had greater feelings of
. satisfaction and enjoyment from pafticipating in the
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activity. Conversely, failure in the activity generally
resulted in a lack of perceived competence and a lowering of
self-esteem.

Roberts, Kleiber and Duda (1981) found that
participation in organized sport by children aged 9 to 11
years was generally associated with desirable psychological
and physical development. Through a questionnaire
administered separately to each of 143 children, the authors
discovered that children who participated in sport were
higher in perceived competence (both cognitive and physical)
than non-participants; in addition, sport participants
generally had better feelings toward their persaéai
self-worth.

Based on the above findings, the authors also found
support for the hypotheses that sport participants (who were
higher in perceived competence) "had greater expestat‘iéns of
doing well in the future . . . and would persist longer in
the face of failure than non-participants” (Roberts et al,’
1981:214). In this regard, sport activities provided an
opportunity for children to demonstrate their competence
toward mastering an gct}vify, Children who participated in
sport were found to generally have a high degree of
perceived competence; the reverse was found for
ngn—pgrtigig;nts.

* Perceived freedom is one quality which has been shown
to be important for intrinsic interest in an activity. When

an individual engages in an activity, the more freedom the
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individual feels he has will often be interpreted as
feelings of control over the activity (de Charms, 1968).
This, in turn, will be reciprocated by greater feelings of
intrinsic motivation for the activity (Iso-Ahola, 1980).
However, a loss of perceived freedom will result in a
significant drop in internal motivation and often will be
replaced by external attributions, as the individual’'s sense
of control for participating in the activity also deminishes
(de Charms, 1968; Iso-Ahola, 1980; Scott and Yalch, 1878).
This viewpoint was supported in a study by Thompson and

’Hankel (1380), who tested the hypothesis that participants
in an exercise program who had a choice in their activites
would persist in the program and enjoy it more than those

participants who were not given a choice. The results from

the study confi;med this:

The subjects in the no- ice condition became
progressively more discouraged by the perceived lack
of choice and subsequently decreased their
attendance, while the choice subjects with a
perception of continued choice of ‘activities
maintained their attendance level significantly
better. (Thompson and Wankel, 1980:441)

Driver and Tocher (1970) noted that aspects of
intrinsic intérest were maximized for individuals in
-activities that were.vieQed asrrecreational in nature.
Participation in these activities generally result from

personal choice, and are self-rewarding to the individual.
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The concept of intrinsically interesting activities has been
expanded by Csikszentmihalyi (1875), who saw this type of

-

activity as being autotel ic in nature.

Autotelic Activities

Inherent within the definition of intrinsic mbfivation
is the view that an activity is enjoyable for its own sake
(Csikszentmihalyi, 1975; Harris, 1978). Csikszentmihalyi
(1975:21) has used the term autotel ic to classify those
activities which "maximize immediate intrinsic rewards to
the participant.” In addition, autotelic activities
"“required formal and extensive energy output on the part of
the actor, yet provided few if any conventional rewards”
(Csikszentmihalyi, 1975:10).

In an attempt to explain the phenomenon of intrinsic
motivation and internal rewards, Csikszentmihalyi (1975)
developed his model of the flow experience.

According to Csikszentmihalyi, there are six glements
that characterize an indi&idual emerged in a flow state
experience. The first, and most primary element of flow, is
a mergence of action and awareneé#. where the person is
aware of his actions within the activity, but not of the
awareness itself. In other words, the individual knows what
he must do in order to do the activity; however, he
accomplishes the behavior through unconscious action. He

does not stop to question his actions.
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In order to attain this mergence, up to five additional
elements may also be present within the experience. First,
the person’s abilities must be equal to the situétions or
challenges of the activity. Second, the individual must be
able to focus his attention directly onto the task or
activity at hand. Third, a person in flow will experience a
loss of ego, where he is so involved in the activity that
all sense of time and space is virtually unnoticed. Fourth,
the individual’s involvement is so intense in flow that he
'unconsciously exhibits a sense of control over his actions
and the environment. Fifth, when /n flow, a person will be
constantly demanding ;ction and feedback; however, a person
does not stop to evaluate the feedback, as he is too wr apped
up in the experience to stop and reflect on it.

The key to achieving a flow.state experience is to
achieve a mergence of action and awareness. In order to
reach this mergence and get into flow, Csikszentmihalyi
emphasizes that there must be a balance between the action
capabilities (or skills) that.the individual has as compared
to the actfon opportunities (or challenges) of the activity
itself. If there is an inbalance between these two factors,

four other experiences could result:

When a person believes that his action opportunities
are too demanding for his capabilities, the
resuiting stress is experienced as anxiety; when the
ratio of capabilities is higher, but the challenges
are still too demanding for. his skills, the
experience is worry. The state of flow is felt when
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opportunities for action are in balace with the
actor’'s skills; the experience is then autotelic.
When skills are greater than opportunities for using
them, the state of boredom results; this state fades
into anxiety when the ratio becomes too large.
(Csikszentmihalyi, 1975:49)

A model of the flow state experience is presented in Figu;e
One.

In his study of the flow state experience among adults
involved in five different activities, Csikszentmihalyi
(1875) found that eight factors that helped to define what
was enjoyab!: about the activity varied™in rank order
depending on the activity. for example, the most important
enjoyment factor that existed in the sport of basketball was
the element of competition:. however, in the activity of
dancing, that same factor was the least important element
for measuring enjoyment in the activity.

By definition, autotelic activities will be enjoyable
to an individual Secause of the intrinsic rewards associated
with them. However, Anderson and Moore (1960) noted that for
children, autotelic activities must have two additionil
requirements to fully enhance the child’s'enjoymnﬁt of these
activities. First, the activity szt have aspects within it
that wtll be relevent to him in his confinued deve lopment .
Secondly, the activity must be one that a child may make
mistakes in while learning, but concurrently is not.an
‘activity whereby these mistakes will endanger him or others
around him. In o(her wprds, the child must be in a position

where he works toward achieving some type of goal, and
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attaining tﬁe saljsfactions resulting from his learning.

Organized Spﬂrté for children can be demonstrated as
being autotelic activities. Kleindienst and Weston (1878)
noted that organized sport provides children with an
opportunity to enjoy and express themselves, while at the
same time teaches them sKills and abilities which will aid
them in later life, both physically and socially. However,
prior to participating in organized sport, children first
become aware of the benefits of autotelic activities through -
more generalized types of behaviors cateéarized as play
behavior.

Play Behavior
The concept of play behavior has long been recognized
as being an important facet of a child’'s development, yet it
remains a phenomenan that is continually difficult to
classify (Ellis, 1973; Harris, 1978). However, the root of
play behavior is that the behavior is both pleasurable, "and ™
not motivated by any qgther motive than seeking the reward
inherent immediately in the activity itself" (Ellis,
1973:14). In other words, play behavior is by definition
enjoyable and intrinsic in nature. ) '
Play behavior is something that begins in infancy and
continues right through the 1ife cycle: what changes over
time is the way the play behavior is expressed (E11ise, 1973;
Hur]aﬁk,a19805 Pulaski, 1980). Prior to age five, children’'s

play is for the most parf, spontaneous and unorganized; by



| age six or sewen though, play begins to become more
structured and organized. Play activities often take the
form of being games with rules (lso-Ahola, 1980). Games are
playful activities that have outcomes which are determined
by physical skill, chance or strategy, employed singularly
or in combination (Roberts and Sutton-Smith, 1962). This
form of play behavior is the type that persists into adult
life, and is further distinguished as being largely social
in nature (Iso-Ahola, 1980: Pulaski, 1980).

Lamme and Lamme II1 (1879) found that in a test on
children’'s play activities, age was a significant factor for
participation in specific activities. Using chi]égen whose
ages ranged from age three to ége twelve, this study
determined that organized games that had complex rules (such
as football, tennis and soccer) were popular among the older
children, while loosely organized-play activities (such as
jump rope, hopscotch and tag) were popular among younger
children. These changes in preference may be related to
deve lopmental chang%s ih}that as cognitive processes develop
with age, activitigs;ﬁﬁféh are simple (such as tag) no
longer provide‘sufficient interest for older children.

Eifermann (1971) conducted a massive observational "%‘¥
study with Israeli school children to measure the degree of
participation by age in two categories of play: games with
rules and compet’itive games with rules. Competitive games
with rules were ciassified as games that carried sanctions

when violations of rules occurred, while games with rules
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emcompassed cooperative games and inﬂiividua'l games that did
not carry any sanctions for rule violations. The ages of the
children used in the sample ranﬁed from age six (grade one)
to age four teen (grade eight). Eifermann found that there
was a steady increase in participation in both games with
rules and competitive games with rules as the children who
parjicipated in play activities got older (frém age six to
age thirteen). However, at age fourteen, there Qas a slight
decline in participation. Eifermann felt that the degree of
Jparticipation was related to the challenge of the actifity
itself. As the children grew older, there was the increased :
desire to excel and gain prestige within competitive games,
while the chalfénge of achieving precision and excellence
was an incentive in non-csmpetitiveggames. Eifermann (1971)
also noted that the decline in participation at the later
agé;‘was partially due to a loss of the objective challenge
- of thé game to the participant, or to socio-cultural
p;essures pl#ced on the @artieipant..

l.One‘o? the most popular forms of game activities for
children and adults alike is sport. The%f activities are ( .
.~formally defined as being a multitude of institutionalized
games that demand a degree of physical ability on the part
of the participants (Loy, 1978). Loy (1978) has tried to
differentiate plf&ﬂ games and sport by plotting all three on ,
a continuum. In this manner, he Hﬁcﬂ%gﬂ that sports are a
subsel of the larger set of games, while games in turh are a

subset of the broader classification of play. In other
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: words, "all SpGFtSVEFE games, but not all games are sport,
and all games are,play, but not all forms of play are games"
(Loy, 1978:73). Thus, sport can have particular
characteristics unique to itself, while retaiﬁing some of
the more inherent properties of games and play behavior.

ﬁieiber>l1979:50) observed that the concept of play
shifted somewhat when placed within a sport context:

Play can be turned into sport quite easily - by
organizing: taking a group of Kids who are playing
on their own in a park; for example, and forming a
park team that competes regularly as part of a local
and regional program.

In addition, several studies have noted that as play.
behavior becomes increasingly organized:: the spontaneity of
the activity that previously existed for children tends to

disappear (Devereux, 1976; Vaz, 1974: Wats 1974),

However, as the child ages and develops cAjilitively and

physically the spontaneity of simple play activities, which
at one point held so much attraction to young children, no
longer pﬁavides them with any éhal]gﬁéé! It is at this point

where games with rules become a more interesting and

chaiieﬁgingvalterhat§ve for chilidren (Puiaski,ffééé)- For

many of these children, the most; popular classification.of .. ... '

Qames with rules are those which have been previously -

_ defined as being sport activities.
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B. The Nature of Organized Sport Programs for Children ‘'

In North America, organized sport programs have become '

a very popular pastime for children between the ages of six
and thirteen years (McPherson, 1978 b; Rarick, 1973;
Seefeldt et al, 1978; Smith and Smoll, 1978). Organized
sports are classified as formal programs sponsored by
established agencies such as schools, municipal recreation
departments, parent groups and national organizations that
provide structured instruction and supervision for children
from six years of age onward in a multitude of popular

‘sports activities (AAHPER, 1968). Although many children are

first exposed to sport activities in school (McPherson, 1978

b), most organized sport activities are out-of-school
programs centered in the community (Seefeldt et al, 1978).
These lattef programs have been conservatively estimated as
attracting four million children in the United States, with
some estimates going as high as twenty million participants
(Coakley, 1978). In Canada, although there have been no
statistics compiled that indicate the mass numbers of
children Earticipiting in all avai]ibie sports, figures from
individual sport agencies indicate that there is widespread
interest in sport participation. The Canadian Amateur Hockey
Assaciaticn reparted that in the 1977-78 season, 483 170
ch1ldren between the ages of twelve and eighteen | '
participated in organized hockey (Hil]§on and Christie,
1979). In 1978, Figures from the Canadian Soccer Association

indicated that 173,000 youth players aged eighteen and under

\
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were registered in soccer programs across Canada. In 1981 in
Alberta alone, 27,978 players in this age bracket played for
organized soccer teams (Pipe, 1982). These estimates show
that‘therg clearly is both interest and demand for these
programs both by adults and children. However, these figures
do not clearly expiéiﬁ the benefits tggt these pfggrgms

- provide for the children participating in them. This section
will examine, in more detail, how children might benefit as
a8 result of participating in organized sports activities.
The Effect of Early Sport Experiences on Adult Sports
Involvement

Some résearch has indicated that early sport

experiences may be an important factor affecting later

involvement. For example, several authors (Ciuciu, 1974;

1974; Roberts and Sutton-Smith, 1962) have indicated that
play, games and sports organized for children are a means
swhereby fhe child learns essential skills and behaviors that
he will need as an adult.

Current adult involvement in games and sport has been
traced back to involvement during childhood (McPherson, 1978
b; Skubfc, 1956; Sofranko and Nolan, 1972). Nettleton (1980)
noted that adults who participated in sports as'childran
tended to be more active overall as adults than those who

did not participate in sports as children.
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Also, parents ﬂﬁa participated in sport as children can
serve as mﬁdeis:that may be influential in regard to the
child's curénnt participation. Orlick (1972) found that
‘children who were currently participating in sport had at
least one parent who had participated in sports as a child,

or was currently paﬁtizigatfﬁgi In general, Overman and Rao

for part1cipat1an in organized sports by high school
students were the parent’'s roles as socialization agents. In
particular, those students whose fathers participated in
athletics in the past were more active in organized sports
and were participating ﬁnre in order to receive social
approval. ‘

Balazs (1975) found that female athletes that
participated in olympic calibre sports as adults had a
strong drive to achieve as children:

-

)
They internalized this need early in childhood and
set a goal for themselves to excel in a sport. The
wish to perform on the highest level was intense and
remained constant throughout the years, even during
adolescence, when the majority of girls would -
abandon such wishes. (Balazs, 1975:270)

Another aspect of a child’'s eariy sport experignces
that is critical to his céﬁt1nued partic1pat1an is the

attitude that he has toward the activity.
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Children’s Attitudes Toward Sport

For any activity, the attitude that a person displays‘
toward it is an important aspect that can influence the
individual’s continued participation and enjoyment of that
activity. In the area of sport, the following studies have
indicated that children generally display positive attitudes
toward sport.

Smoll and Schutz’s (1979) study of children’s attitudes
toward sport revealed that as children grew older, their
attitude toward sport remained positive. The children noted
that sport was beneficial in providing a social, aesthetic
and ascetic experience, as well as contributing to their
health and overall fitness. Although Magill and Ash (1979)
failed to discover any outstanding qualfties that explained
why children had favorable attitudes toward sport, they did
note that 83 percent of the sport participants indicated
that they played a major portion of their games .

A study done in Michigan on youth sports programs by
Seefeldt et al (1978) revealed that participation in various
. community sponsored sports by boys and girls were thought by
the participants to have made a positive contribution tawafd

their personal development. ' . §§§F

-

------------------

'To measure the effects of these sport programs, the s tudy
was divided into two phases. In the first phase, o
questionnaires were sent 6ut to 109,000 randomly selected
students throughout the state of Michigan who were between
the ages of five and seventeen years. Questions that this
phase sought to answer included: 1) what types of sport
programs were available; and 2) what was the frequency of
participation in these programs by boys and girls. The
results of this phase indicated that 93,993 individuals

.
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' Ten personal and social atiributgs were previougly
identified by the authors. 0f these ten, five attributes
were found to be significantly important to the majority of
athletes. In order of importance, these were as follows:
eighty-three percent of the athletes felt that sport
participation contributed highly ™o their performance Tevei:
79 percent felt sport participation contributed greatly to
their desire to attain a good skill level; and 69 percent
and 68 percent of the athletes saw sport as physical
participation, to be an influence toward their development
of fitness and self-confidence, respectively.

7 However, the perception of what sport is can vary
between children and adults. Staniford (1978:32) noted that

there are conflicting viewpoints as to how Canadians view

play:

The majority equate play with organized hockey and
baseball, and children are plunged into organized
team spart leagues at a time when research says they
are not ready for externally imposed rules. This
then is play for adults but not play for children.
iAnd it 15 no wonder that the children themselves
' (cont’ d)part121pated in some type of organized sport.
Twenty-five sports were identified in Phase One. In Phase
Two, 1422 athletes were randomly selected from the 93,993
participants previously identified to determine what effects
participation in sport programs had on their personal
development. From this initial sample, 1162 athletes
returned questionnaires. In order to get representative
responses- across all twenty-five sports’ the sample of
athletes varied according to the popularity of the spart
with the more popular sports having more athlete
representation. The results reported in this study were
combined totals across all sports. No differences between

sports were repgrted
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drop out after a few years, and some never get over

their negative feeling about themselves in sport.
[Instead] children need an opportunity to

practice skills and impose their own rules.

Although the program goals of prcmmtingAphysigai fitness and
feelings of well—beiﬁé for participants are commendable, the
major criticism of these programs .is that organized sports
force children to take the games too seriously as a result
of beginning sports specialization too early (AAHPER, 1968;
Seefeldt et al, 1978; Skubic, 1956).

As an activity, sport plays an important role for both
children and adults in the promotion of physical fitness
(Bailey, 1973; Ponomarev, 1974). In Canada, although the
Participaction program along with other influences has
generated a high degree of awareness among_ individuals
concerning the need to be physically active (Jackson, 1975),.
statistical information on participation has indicated that
inactivity is the norm for ﬁsst Canadians (Statistics
Canada, 1978). Many yeuﬁg people in Canada from age six
onward are also very unfit; this has been at least partially
attributed to the lack of eﬁphasis placed on pﬁysigai ‘
education programs within the school (Bailey, 1973; Sarner,
1976) . ) |

Thus, although sport as a whole is viewed to be
1mporfént. thé 6véhall lack of fitness among Canadians
- dictates that a more detailed examination must be done
within the time period when individuais first become exposed
to physical actiQity. this being childhood. This examination
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can be best accomplished by outlining the various facets
that presently exist within organized sport, since there are

many such pﬁégrams currently in existence for children.

C. Characteristics Within Organized Sport Programs Affect ing

- . Enjoyment

Competition

One of the most frequent areas of discussion pertaining
to the conduct of organized sports programs for children
centers around the role of competition. Scanlan and Passer
(1981) found that both successful outcomes and failure
outcomes resulting from competition can have effects on an
child's self-esteem and iﬁtriﬁsi: motivation toward the
sport. Theg Féund that male soccer participants aged 11 and
12 years exﬁerienceé greater selif-esteem and anticipated
future wins more often when thgre was a successful outcome
than when a failure was engountered. For children, this
balance between success and failure in sport is influential
in' determining how competitive a child may want to be. For
example, Scanlan and Passer (1981) found that losing players
with Tow self-esteem expected to be defeated by the same
opponents in future cente;ts. while losing players with high
sé!f!esteem were optimistic about future contests.

D&spft; the success/failure connotations associated
with the concept of competition, this aspect of sport has
some positive attributes. Martens (1978) notes that for

children, competition through sport is an important
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mechanism that gives children a chance to test their limits
and spirit in the face of a challenge, and from this
‘challenge, attain some feelings of satisfaction and
achievement. Scaﬁigﬁ (1978) found that children used sport .
é;tiviti%s as a ﬁeans of compar ing themselves against
@thérsi:and that gamparati§e and éémnetitive behavior
increased with age throughout the elementary school period.
Several variables were identified that closely
correspond to the aspects of competition that exist in
organized sport. These included cooperation, winning, aﬁﬁ
effect on physical and ﬁsychalgggéai well-being of
participants. These variables will now be examiﬁeﬂ,g
Competition and Cooperation. There is some evidence
that the emphasis placed on competition is a product largely
derived from the North American enviromment. For example,
Roberts arlttm-&mith (1962) found that children from
fifty=51x‘AFrican tribes participated in play activiiies
that stresséd cooperation rather than competition. Similar
activities among Inuit (Eskimo) children were observed by
Orlick (1978). Coaskley (1978) also noted that in China,
- competition in sport is de-emphasized in favor of other
aspects that include friendship, g;ersiée and physical |
~ development . b
It has Seen found that as a result of socialization,
there is a shift from cooperative gstiviiies toward
activities that are more competitive in nature as a child

grows older. Typically in North America, if a child is given



a2 choice between being competitive or being cooperative, the
older child is more likely to choose the former, while the A
younger child will tend to choose the latter (Hurlock, 1980;
Kagan and Madsen, 1971; Staniford, 1978).

In addition, studies by Madsen (1967) and Kagan and
Madsen (1971) found that children from urban centers got
overly competitive in an activity to the point ;HEPE any
cooperative behavior was totally su?pressed. Further, this
display of competitive behavior wisrﬁhaan to h;ve become a
hindrance; when given a choice betﬁeen cooperative and
competitive behavior for a given situafieﬁ. shildr;h were
seen to have reacted competitively, even when the best
alternative was instead to be cooperative. Madsen (1967)
pointed out that this competitive reaction could be related
to the child's environment, as children from rural
environments were far less competitive than those from urban
envfnonments. Parents were also seen to be possible causes
for competitive behavior in children, particularly for those

children from urban enviromnments.

Aggressive and competitive behavior may in many
instances be seen as necessary and indeed desirable
by the parents. The parents in turn will tend to .
reward aggressive and competitive behavior in their
children or at least provide a model for such
behavior. (Madsen, 1967:1319)

ngpggiligg and Winning. Martens (1978) observed that a
heavy emphasis on the importance of winning has overshadowed
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the other aspects of competition. He notes that many adults
feel that when winning becomes the major objective within
sport at the expense of other factors such as fun and equal
participation by all players (regardliess of ability), then
sport can become a destructive pastime for many children. ‘

Webb (1969) found that as age increased in children,
there was a greater desire to acquire Spec1f1c skills and
achieve success. not only }n formal exger1ences (most
notably, the classroom), but also in their play activities.
As a result, children’'s perceptions toward sport activities
were seen to shift dramatically from the play orientation to
the competitive Qrientatian as their attitudes became
professional fzed. The sanﬂde frame used by Webb consisted of
male and female children from grade 3 up to grade 12. Three
important factors that demonstrated %his shift in perception
within sport activities were defined by the author. fhese
factors were: personal accompl Isf’nent playing the game
falrly and winning. ;he children uEFé asked to rank the
three factors in order of importance.

In regard to the age groups used in. the present study
(éradgé 3 to 6), Webb found that winning became less

became more 1mpartant as age increased. Playing the game
; fairly was found to be quite tmpor tant to children from
these age groups.

Through the use of the same instrument, Maigﬁey and
Petrie (1972) obtained substantially parallel results to



Hgbb;S (1969) overall finding concerning professional ized
attitudes. However, because their sample frame was 1imfted
to school éhiidFEﬁ from grades 9 to 12, no inference can be
mage regarding their results to the sample frame used in the
present study.

Fait and Billing (1978) stated that an over-emphasis on
winning could result in it being Qigﬂeﬂ as as extrinsic
reward that could undermine a child’'s enjoyment in
participating in sport for its own saKe. <They noticed that
children who see winning as the prime reason for
participating in an activity m;y decline to c@ﬁtinué if
circumstances no longer make winning stsibTE;

Cgﬁggtitigﬁﬂggg'iég Effect On the Child's
Too much emphasis on the importance of competition and

Well-Beir

winping in organized sport can have a disasterous effect on
children’s psychological health, as well as affect their
enjoyment of the activity. Although Rarick (1973) found that
participation in sports by children of elementary and junior
high schoo! age contributed significantly to maintaining
good health and fitness, he noted that high pressure ;spécts
as a result of intense cﬁmaetitive play was undesirable for
the participants’ psychological development. An

- over-emphasis on competition was found to distort the
children’s sense of values toward the activity, while at the
same time it undermined wide participation in sport by
children of varying abilities by focusing on the
‘athletically talentadxfgwi
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Research has shown that an over-emphasi; on competition
not only causes mental strain, but physical strain as well
(Bucher and Cohane, 1963; Scanlan anq/Passer, 1978). Qpe of
the major symptoms of physical strain is a loss of sl;ep on
the part of the participants due to the pressures resulting.
from game situations (Seefeldt et al, 1978: Skubic, 1956).

Bunker and Rotella (1977) observed that coaches who
over -emphasized competition and winning often produced young
athletes who were constantly unhappy and dissatisfied with
their performance, because pressure was exefted on them in
order to raise their aspirafions to unrealistic heights.

Gelfand and Hartman (1978) found that participation in
competitive sports produced some unattractive aggressive
responses in children. They.felt that competitiveness in
sport should be de-emphasized in favor of mass-participafion
by all children, and that recognition should be given for
participation effort or improvement rather than for winning.

The detrimerital effects resulting from an over-emphasis
on competition can in some instances, be so severe that they

cause a child to drop out bf_sport.

Drop-Outs From Sport

In many'instances. an over-emphasis on competition can
lead to a decrease in the number of children participating '
in sport. Orlick (1972) found that high competitiveness in
organized sport resulted in non-participation by those
individuals who did not have a lot of athletic talent. These
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children githeriéﬁuid'ﬁat be involved at all throughout a
g;me or Héérd be placed in a situation where they would be
 given a minimial amount of playing time when they were
inserted into the game. Orlick observed that "a system that
makes EéingAgaéd a prerequisite to playing would not appear
‘t@!fcster mass participation” (Orlick, 1972:140). In a
follow-up study, Orlick (1974) found, that many young people
dropped out because they did not get a reﬂard{ﬁé Experieﬁ;e
in doing the activity either as a result of not being fully
competent with the skills of t?e gani?%w—by!nét getting a
proper chance to participate. 7 '

;{gjhaékey. Hansen (1970) noted thal™g

there was a decline in participation beg

s boys grew older,

se of the high
emphasis placed on the ability of the ch11d In aﬂd§%1aﬂ,
too much involvement in the sport from too early an age
caused many boys to become disinterested in the sport,

_ réiuiting'infsubsequeﬁt dropping-out from the sport.

children through a combination of people (coach, parents and
friends) and/or aspects of the sport itself resulted in
children who dropped out of sport. They were either burned
out or had been lacking development in other aspects of life
Vdue to thg heavy concentration within the sport.

Cgrrall (1970) discolered that drop- cuts in sport were
not limited to those participants wh§ were lacking in skills
or ability,. Reports from athletic drop-outs who had aghieved
a hiéh degree of performance revealed that the pressuresr
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'fréntbutsidé écfivities fnotably work) caused them to view
athletics as being too time-consuming. In addition, the
-emotionalgstra;n connected to the dedication required of an
athlete also was a contributing factor leading to a
discontinuance in the sport. | _ _
Among younger children, Mitsui (1878) also found that
ability was not the only factor associated with dropping out
of sport. Within a Waterloo soccer league, he found that
33.3 percent of male soccer players between the ages of
eight and twelve years, who had been selected for the
b all-star team at their age level, did not participate in the
sport the following year. The major reasons for dropping out
centered on the competitive emphasis of the sport. Fifty-six
percent of the expressed reasons showed that there were
problems within the sports program (such as: Too much
travelling; Not fun anymore), while 36 percent alluded to
the inadequacies of the coach. Only 8 percent of the reasons
for dropping ouf were related to a conflict of interests.
Pooley (1979) found that drop-outs iﬁ soccer resulted
'from severa)l factors that were directly related to the heavy

~ emphasis placed on competitiveness. According to the author:

The taller and heavier the boy, the more successful
he is (exclusive of skill); the smaller the boy, the
more intimidated he becomes for the sheer weight and
power of some of his opponents inhibit skill
devedopment and he resorts, or tries to resort, to
kicking and running as his larger opponents do. . .

. [In addition], the younger the players, the more
likely certain players are to play the whole game



42

- without touching or scarcely touching the ball (this
is especially noticable of wingers and full backs).
How can soccer be learned under these conditions?
(Pooley, 1979:78)

In a follow-up study, Pooley (1980) discovered that in
addition to competitiveness, males dropped out of soccer -
programs because there was little or no feedback from their
coach, either in regard to receiving praise or tips on i
self-improvement. A conflict of interest was also mentioned
as a factor, indicating that the quality aftthe game was not

strong enough to warrant continued participation.

Adult Domination In Children’s Sport Programs

A central component within organized sports for
children is the presence of adults, either to organize the
activity or to supervise it. However, too much arganizatiéﬁ
and iﬁvaivemggt can be instrumental in reducing the amount
of enjoyment children derive from £h3‘activity (Devereux,
1976; McPherson, 1978 b).
; In Minor Hagkéy. McPherson and Davidson (1980) found
that an enormous amount of influence was exerted by adults
on children to the point where hockey became a business to
entertain adults rather than a game. Vaz (1974) noted that
children }nvclved in sport were so afganizgd in regard to
their practice and'game schedules that the éﬁqrt looked more 7:
like work than play. |

Watson (1977) found that a significant number of

parents of Little League Baseball players were present at
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games, either at the organizational/managerial level, or as
spectators. A high amount of game involvement was discovered
through the amount of communication directed toward the
players as well as discussion amongst other parents focusing
on aspects specific to the game itself. In hockey, Larson,
Spreitzer and Snyder (1975) noted that the parents of hockey -
players were more than spectators; they were, in fact, a
special Kind of participant. The authors observed that the
children’' s achievements in the sport are viewed by the
parents as a reflection GF themselves. In other words, the
child's actions are extensions of what the parents
themselves would 1ike to accomplish. Through a parent
questionnaire, the authors discovered that parents felt that
the major objective of yauth.hﬁgkgy programs focused on
winning, followed closely by the teaching of competitive
behavior and the development of hockey skills. To the
parents, the aspect of having fun was not considered
important. What parents consider important for participaticﬁsﬁ\'
in hockey is important when one examines what children enjoy
about sport, to this effect, the authors note that "a ten or
eleven-year old son is still at an éqe where his behavior is
!iﬁ large part an extension of his parents” (Larson,
Spreitzér and Snyder, 1975:58).
Fry; McClements and Sefton (1981) found that the

their sons than they themselves realized. For example, 76

percent of the boys still playing hockey reported that their
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parents yelled at the participants® in‘a game while only 7

percent of the parents reported this behavior.

Presence of Significant Others

There has been some research within children’s

organized séart prcgréms that indicates that the presence of
significant others is an importantrmatiVatar for children’s
rﬁarticipatién in sport. Watson (1975) found that children
felt that the interest of the parents in regard to the sport
of baseball was a very important factor in their continued
interest in paftiéipgtinq in the sport. Orlick (1972) found
that parents who participated in sports got their children
involved and by showing continued interest, tended t%ggj/f
maintain the child's participation in the sport.

Smith, Smoll and Curtis (1978) found that Little League
players, whether they participated on winning teams or on
losing teams, all tended tg looK up to their coaches, and
generally expressed favorable attitudes toward them.

Although no study was found that specifically examined
the importance of frie;as within children’s organized
sports, a study by Cacioppo and Lowell (1981) found that
both men and ‘women who participated in a team sport with
Frieﬁds enjayed the activity more than part1:1patin§ with a
persen whc was not a friend. Further, it was found that
cooperating in a team effort with a Friend was more
enjoyable than when the individual had to compete Igaiﬁst a
friend.
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Existence of Rewards 1

The presence of tangible rewards such as ribbons,
medals and trophies has traditionally been part of sport
competitions as a way of showing recognition and
achievement. However, some investigations ﬁave suggested
.that the existence of such rewards within erganized sport
aimed at children are unnecessary motivators which seem to
add to the overall pressure exerted on the participants
(Singer, 1977). Gelfand and Hartman (1978) and Thomas *( 1978)
concurred that sport for children could be improved by the
elimination of tangible rewards, as these seemed to separate
winners from losers. '

Some research has been conducted that deals with the
effects.of rewards on chiidren’s pi%y activities. Studies by
Lepper, Greene and Nisbett (1973) and Greene and Lepper
(1874) hypothesized that the presence of an external reward
for engaging in an activity thét was intrinsically interest-
ing would undermine Furtﬁer interest in the activity when no
Eeward was present. In both studies, prééschacl children
were randomly placed into three groups. Children in the
first group were told that upon completion of their task
(drawing pictures), they would receive a reward for their
efforts. The second group performed the same task and were
not told abaut’thé reward, but received it uﬁéxpe&t&d]y upeﬁr
completion of the task, while the third group neither
expected nor received a reward. One to two weeks later, the

children were invited back for a day and jnformed that they



could spend the time playing with arvariety of toys
{including the task a;tivﬁty)i It was found that the
children from the expécted reward group showed significantly
‘less interest in the task activity than the children from
the other two groups. Both studies concluded that these
resg1ts suppc;ted the hypothesis that the introduction of an
external reward undermined a previéusiy defined intrinsic
activity; in other words, the chiid perceived the activity
“as a means to an end (the rewafd)i-ratﬁgé than engaging in
the activity for its own appeal. |

Contrary results to the above studies were proposed by
Boggiano and Ruble (1979). They found that rewards made
contingent on displays of su:ce§sfu1 per formance and
competency in a given task maintained intrinsic interest in
an activity for children. They also noted that information
that most effective]y sustained interest in an acgivity for

children depended on the developmental level of .the child.

It is not until 7-8 years of age that children
derive feelings of competence from comparative
standards of excellence; however, even very young
children (e.g., preschoolers) are assumed to make
evaluative judgements re?arding thetr level of
competence based on absol/ute performance standards.
(Boggiano and Ruble, 1979:1463)

~
In a related study to Lepper, Greene and Nisbett (1973)
and Green and Lepper (1974), Orlick and Mosher (1378) used

children between the ages of nine and eleven years to test



the effects of external rewards on children’s play
behaviors. -The results of their study supported the
hypothesis put forth by Lepper, Greene anﬁ Nisbett (1973).
D;lick and Mosher found that the presence of external
rewards in a sports-related task underminded the child’s
further intrinsic interest in the activity.

Thomas and Tennant (1978) conducted an experimental
study using elementary school age males to see if external
rewards caused any changes in children’s motivations toward
‘athletic tasks. Wsing information obtained from previous .
studies (Greene and Lepper, 1974; Halliwell, 1976; Lepper,
Greene and Nisbett, 1973; Shgltz. Butkowski, Pearce an§
Shanfield, 1975), the authors hypothesized that for a/'give,fi
“intrinsic activity, two theories known as the additive
principle and the discounting principle could be used to
demonstrate that the effects of rewards on children's play

behaviors varied depending on the age of the child.

Children will use the discounting principle more
with increased age; whereas the use of the additive
principle will decrease with age. In essence, this
means that young children using the additive rule
will see their intrinsically motivated behavior as
fun, while viewing the external reward simply as a
bonus with no undermining effect. However, older
children tend to use the discounting principle in
causal analyses, which results in discounting of
their own intrinsic interest in the activity and
.viewing their behavior as motivated by the external
causes. (Thomas and Tennant, 1978:130¥

A total of one hundred and'FéFty=Fcur children aged 5, 7 and
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9 years of age were asked to participate in four athletic
tasks (dribbling a basketball, tossing bean bags, walking a
balance beam, and throwing balls at targets); with the
exception of the control group, each .child received a reward
(ranging from 8 cenfs to'a maximum of 32 cents) upon
completion of the throwing balls at the target activity. Two
weeks later, the child returned to the testing area where he
participated in a session where he was free to participate
in any of the original four activities. The results of this
exper iment supported the additive and discounting
hypotheses. For the young children (age 5), the presence of
external rewards did not reduce a child’'s enjoyment of an/
athletic activity; for'them, a reward was seen as a bonus.
'HoweQer. as the age of the children increased, the reward
was perceived as a bribe, and subsequently resulted ina -«
decrease in future participation of the activity when no
reward was given. Based on their findings, the authors noted
that an extrinsic reward could be used to increase intrinsic
motivation in the activity (such as acknowledging a child’s
peqﬁormance). but that it was possible that further displays
of motivational behavior coula bg directed toward attainment
of another extrinsic reward, rather than enjoyment of the

activity.

Personal Accompiishm.nt
Within activities, a very important reason for

participating in any activity is the attainment of feelings
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of accomplishment gained through involvement in the
activity. Kazdin (1975) indicated that people will tend to
participate in activities that are enjoyable or pleasent (a
form of positive reinforcement) and avoid those that are
aversive. Similarly, Wankel (1980) suggested that continued
involvement in an activity was very dependent on the
individual deriving personal satisfaction or enjoyment from
“the activity.

For children, deriving positive feelings of
accomplishment has been seen as being an important factor
for their continued participation in sports activities. For
many children, sports activities are a means where they can
fulfill desires for achievement and thus obtain personal
satisfaction (Roberts and Sutton-Smith, 1962; Rushall and
Siedentop, 1972). '

chpeﬁg(1977) found that majér reasons for involvement
in football by players aged 9 to 15 revolved around the need
for aeecmpiishmEﬂt through factors such as getting in shape
and improvement of skills. Y

Des ired Outcomes Resulting from Participation in Sport
Although participation in a sports activity can be
highlighted by one or two factors, it s most often a
combination of many factors that determine the extent by
which ﬁﬁi?drgn obtain an enjoyable experience through their
involvement in the activity. Wood (1980) found that male
participants (aged 11-15) ;n basketball and swimming viewed °
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sport as an opportunity to acquire feelings of success,
agression and power. Sapp and Haubenstricker (1978) found
that children aged 11 to 18 years who participated in sports
programs jainéd for varying reasons. The most important
reason for joining a sports program for both males and
females was to have fun. The remaining reasons given became
more specific; in other words, they served to define what
made the sport enjoyable. In order of importance, these
reasons were: learning new skills, physic#! fitness,
participation by friends, meeting new friends, parental
influence, nothing else to do, and feeling important.
E Watson (1975) divided the various reasons children had
for participating in baseball into four meaningful |
dimenstons. These dimensions were: Social Reciprocity (being
with friends, being on a team); Achievement Mastery
(winning, playing well); Extrinsic Rewérds (pileasing others,
getting trophies); and Intrinsic Rewards (fun, excitement,
feeling good, getting fit). He found that the factors which
existed within the dimension of Intrinsic Rewards were '
'perceivad as being more important than any of the other
three dimensions. ) |

Robertson (1981) conducted two axtgésivg surveys over
two years among seventh grade children in Australia to find
out what ch%iﬂreﬁ égrived from participating in sport. Qsing
infarmatisnrbased éﬁzﬁreviaus studies, he examined the
satisfactions which attracted and maintained the interest of

children in sport, as well as factors within organized sport
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that children did not enjoy as a result of participation. -

Using the categories derived by Watson (1975),
Robertson found that the most popular motivaton for sport
involvement by children were factors found within the
Intrinsic Motivation category. Approximately 70 percent of
the males and 66 percent of the females indicated that they
pirticipated in sport in order to derive feelings of
satisfaction and accomplishment. The next most popular
category was the A:hievement Mastery category, as 13.9
percent of the males and 13.6 percent of the females felt
that a!ﬂécts such as winning and playing well contributed
toward their overall gﬁj@yﬁéﬁt; The remaining categories
identified to be possible motivators were the areas of
Social Récipracityi followed by the area of Extrinsic
Rewards. Dﬁiy.a very small percentage of the males and
females felt that these two categories contributed toward
their overail enjoyment of sport.

Robertson (1981) aiso found factors that soured the
children’s enjoyment of participation in sport. The major
reason children disliked sport was that there was'tée much
competitive emphasis within the sports programs themselves.
Approximately 38 percent of the males and 41 percent of the
females indicated that this area was over- gmphasizad and
thus was viewed as being very detrimgntnl toward sport
enjoyment. The remaining areas which children felt deterred
their enjoyment within sport were, in order of importance:

danger of injury, too much adult involvement, pressures from
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peers, and miscelleneous elements (such as bad weather and
improper facilities). Excluding the last area, the three
other categories all had factors within them that emphasized
competition over enjoyment of sport for its own sake.

A study by Gould et al (1981) on the participatory
motives of competitive youth swimmers also found that tﬁg
intrinsic values inherent in the sport were far more

important than the extrinsic values. Specifically:

Fun, staying in shape, a desire to be fit, skill
Improvement, team spirit, and challenge were the
motives rated most important. In contrast, energy
release, parents . or friends want me to, tension
release, to be popular, and travel were the lowest
rated motives. (Gould et ad, 1981:3)

~

" Age Differences and Desired Outcomes From Sport Involvement
It was noted earliier in this chapter that several
authors (Ellis, 1973; Herock, 1980; Pulaski, 1980; Lamme
and Lamme 111, 1979; Eifermanq, 1971, Staniford, 1978) had
observed that the age of a child was an important variable
that determined what type of play (or sport) agtivity he/she
p;rticipated in. However, this variable was also important
in determining what a child enjoyed the most sbout a
particular activity. Several studies have indicated that
children of different ages desire different cﬁtccmgs as a

result of their participation in sport. Vaz (1974) found
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that as children who participated in hockey got older, the ,
importance of winning as a measurg of personal accomplish- *

ment and satisfaction decreased cansiﬂagably,ilnstead; the

the technical skills, such as passing, skating, and
shooting. In separate studies, both Watson (1975) and Gould
et ai (1981) have indicated that the younger children valued
extrinsic rewards asijndicatdﬁs of perséﬁaliggcgmpiishmgnt
to a much greater extent than older athletes. However , both
studies also noted that as the children §ct older, intrinsic
values such as stayl/ng in shape, excl/tement and having fun
were more important variables that defined personal
satisfaction and accomplishment than extrinsic rewards.
Similar results were also obtained by Webb (1969) with

regard to age groups appropriate to the present study.

Susmary

This chapter has noted that there are mgng facets ' 4
within organized sport that influenck a ¢hild’'s enjoyment of
the activity he is involved in. Some factors are currently
viewed as being over-emphasized to the point where their
presence is more detrimental than beneficial, while other
factors are not emphasized enough. )

Within organized sport, there must be a better | @
uﬁderstandiﬁg that age differences of children can result in
different perceptions as to what makes the sport enjoyable
(Gould et al, 1981; Vaz, 1974; watson, 1975). Orlick (197?)
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nctéd that various sports should be adjusted to better suit
the size and age of younger children. Other research
(Barnes, 1979; Bunker and Rotella, 1977; Bucher and Cohane,
1969; Scanlan and Passer, 1978; Seefeldt et al, 1978; |
Skubic, 1956) has pointed out that improper considerations
of a child' s age anﬂ;stgge‘gf{mentai deve lopment can result
Jn unnecessary physical and emotional stress which often can
lega-to-the child’s withdraw! from further sport activities.

ﬁsﬁithaugh Qrﬁihized sport has{ in thevﬁasti been handled
almest exclusively by adults, perhaps the lack of greater
input from the child participants themselves is an aspect
that may be inhibiting the development of SPQFIS‘pF§gFamS.
The purpose of the present study is to determine, from the
ehiidfeﬁ’s perspective, those aspects of sport that are most -
enjayabie to them and as a result, should be emphasized
"more, as well as those aspects that are perceiveé by

children to be detrimental and thus should be de-emphasized.




II11. METHODS AND PROCEDURE

A. The Instrument

Since the study was concerned with determining what
children enjoy about participation in orgamized sport, a
prepared questionnaire, thé Minor Sport Enjoyment Inventory
(MSEI), was developed to tap tﬁis information.

The 6rginal form of the MSEI was develbped through
open-ended interviews with playground participants (Uankel
and Pabich, 1981). The current questionnaire was a revised
version of that instrument modified to accommodate changes
indicated by results of earlier testing. In the present
study, all information wasApackaged in two formats: one for
baseball, the ofher for soccer. Both formats contained the
same ordgr. wording and number of items. The only difference
was that the name of the sport was specifically stated when
reference to the sport occurred. For maximum clarity, all of
the items in the MSEl were stated in the vocabulary of the
children.

In it# entirety, the questionnaire contained 107 jtems. -
The MSEl was divided into five sections in order to
adequately cover the factors that contributed or,detracteq
from a child’s enjoyment of sport. These sections were:
personal feejings about sport 1nvol§ement: specific |
enjoymenf factors in sport; specific ﬁon-enjoyment factors
in sport; values in sport; and factors pertaining to

encouragemenf for involvement in sport. The first four

55
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sections will be discussed in turn. The fifth section is not
included as it is not relevant to this study. All of the
_items within these five sections of the MSEI can be found in
Appendix A. | ‘
Open-Ended Ouest fons <

The first section of the guestionnaire consisted of ten

the participants concerning the sport they were involved in.
in addition, two GpEﬁ;Eﬁﬂed questions were inserted at the
end of the queétianna1re to facilftate responses with regard
to thuré involvement in the sport. Open-ended questions
pertaining to enjoyment or lack of enjoyment concerning the
minor sport experience were inz1uﬂeditc cross-validate the

structured questions on these aspects.

Factors Enhancing Sport Enjoyment

The purpose of this section was to measure the
importance of ten factorg which were previously determined
to be important to sport enjoyment. The ten factors
. comprising this seclion were five items considered intrinsic
to the activity and five items considered important, but
more extrinsic to thgxspgrti The intrinsic items were:
performing the skills of the game, comparing one’'s skills
with others, achiéving a sense of accomplishment, the

excitement of the game, and improving one’'s ability at the

game. The extrinsic items were. winning, being with friends,
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getting tangible rewards, pleasing other people, and being
on a team. The ten items were incorporated into §=
Thurstonian paired comparison inventory which required that
a respondent select fhe grgferreﬁ enjoyment factor from each
of 45 possible pairs. The items were stated in a manner that
indicated that chitdren enjoyed both items from which the
respondent was asked to pick his preferred choice. This
format has been suggested for minimizing social desirability
effects (Harter, 1979); In keeping with this concept of
equal desirability, all ten factors were arranged in such a
manner that each factor occurred first or second
approximately equally in the item pairs on the

questionnaire.

Factors Detracting From Sport Enjoyment

In this section, an attempt was made to measure the
importance of factors wﬁich might detract from an
individual’'s Fnj@yment of sport. Twenty-six factors were
identified and arranged oma five point Likert Scale to
measure the subject’'s perceived feeling concerning that
factor. For each of the factors, the subjects could choose

one of the following responses: ?

2The exception in this format occurred with the Mini-Mite
Soccer sample, where a three point scale (agree, undecided,
diagree) was used to maximize clarity and understanding for
these very young children.
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*

“ = 1 strongly agree with the statement.
- 1 agree with the statement. o -
- I am undecided about the statement.
" I'disagree with the statement. | .

- ] strongly disagree with the statement.

The twenty-six factors used in this portion of the study are

summarized in Table One.

 Factors Perceived as important to Sport Involvement

In this section, a scale modified after research
conducted by Webb (1968) was used to measure the perceived’
-impor tance of faétors related to sport involvement.
Originally, this scale contained three items that related to
the perceived importance of different emﬁhases in playing a .
game. These were winning, playing fair and playing well.
Individuals were asked to rank these {tems in order of
impor tance. However, questions about the legitimacy of
treating the ordinal level of measurement of the original
scale as if it were an interval scale led to the decision to
alter the scale format to a Thurstonian paired comparison
‘{nventory which would provide an interval level of
measurement. In order to do this, a fourth item had to be
dided to the inventory. Since the present study was

concerned with sport enjoyment, the fourth item added was



Table 1
Factors That May Reduce Enjoyment of Sport

a)
b)
c)
d)
e;
f)
g)
h)
i)
3)
k)

m)
n)
o)
p)
q)
r)
s)
t)

")

V)
w)
x)
y)
z)

"Dislike Losing A Game

Don't Like Gcing To Practices
Don't Like Getting Hurt _
Sport Is Too Time Consuming !
@'tidkehrqﬂaﬂﬁ%lﬁ'hyug'mem

Always Waiting Around During A Game

Not Part Of The Action Very Often

Playing Time And Pogitions Are Not Fgual Among Team Members
Dislike Ea::rg Campared Against Other Players
Always Being Told What T Do

Tearmates Don't Take The Game Seriously

Same Players Are Too Good

Same Players Are Not Good Enough

Coach Is Not Knowledgable About The Sport
Sport Takeg Too Much Energy - Get Too Tired A
Teamates Get Mad When Athlete Does Not Play Well
Parents Want Athlete To Be Better Than What He Is
RefmnakeEEdCallsmrmAGiE
Unreasonable Rules

Dislike Playing In Bad Weather
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having fun. Respondents were required to select the
preferred item from each of six possible pairs. The
arrangement of these items in the questionnaire was
conducted in exactly the‘gépe manner previously outlined in
the "Enjoyment Factors” section in this chapter.

Pilot Study of the Instrument

Prior to the present study, the MSEl was utilized once.
In this instance, an earlier version of the MSEl was used in
a pilot study conducted during September, 1980. During this
period, 45 participants from 6 soccer teams in the
south-west zone of the city completed all sections of the
questionnaire. This pilot study was useful in identifying
potential problems iﬁ administering the questionnairée and
established that the instrument could be effectively
utilized with the desired age group.

Test-Retest Reljability of the MSEI

A test-retest procedure was employed using twenty-three
students from Grandview Heights Elementary School, located
in the south-west section 6f.the city.'There were two |
requirements for participating in the test-rétest procedure.
First, the students who were involved had to be between the
ages of 7 and 12 (the range required for the actual sample).
Secondly, alf of the students’had to be involved in at least
one sport outside of school time within the past year.
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For the test-retest, the students were asked to answer
two parts of the MSEl .on two separate occassions with
respect to their favorite sport. The span of time between
the two sessions was a period of one week. .

The two parts of the MSEl used in each sessién included
the first nineteen items from the Thurstonian Paired |
Comparisons on enjoyment of the sport, as well as 311"
twenty-six Likert Scale "dislike" statements.

The reliability e; the Thurstonian Paired Comparison
items was +0.73, while the correlation coefficient derived
for the Likert Scale items was +0.77. Although these figures
.were somewhat lower than desired, it was felt that by more
carefully standardizing the test instructions and tést
conditions (two different researchers admiﬁistered these

tests), reliable data would be ensured.

Validity of the Instrument

Horrocks (1964:61) has noted that "face validity is an
indication of whether a test agrees withia subject’'s ideas
of what the content of the test ought to be." Face validity
was built into the MSEI by the procedures utilized in its
development. Wankel and Pabich (1981) conducted interviews
with playground participants to get their views on what they
en joyed anq!did not enjoy about organized sport and théﬁ
utilized these responses as the basis for items included in
the MSEI.
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The procedures utilized in developing the paired
comparison scales within the MSEI ensured that the scales
had a degree of face validity. To this effect, Thurstone ®
(1967) 5oted that the statements that are arranged in pairs
should be arranged‘such that all items have an equal chance
of being selected by the respondents. In the present étudy.
the items used in the Thurstonian paired comparison sections
were all stated in such a way as to indicate that they were
important to some boy;. Between two items, the child was
able to decide which item was most relevant to him. In
arguing for this type of question format, Harter (1979)
stated: h

The effectiveness of this question format lies in
the implicatjon that half the kids in the world (or
in one’'s reference group) view themselves in one
way, whereas the other half view themselves in the
[other] manner. That is, this type of question
legitimizes either choice. (Harter, 1979:2) ’

.
In the area of sport psychology, Fisher (1980) has
noted that the use .of the Thurstonian paired comparison

method is an effective method of ordering different factors

"that are all important within a particular dimension of

sport:
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Thurstonian scaling assists in the solution of that
problem because the ranking process is s1np]if1ed
only two items are presented at a time. This is
particularly appropriate for less sophisticated
subjects or young children. It is much easier to
answer the question, "Which activity do you prefer?®
when the activities are presented in pairs rather
than in a composite list. (Fisher, 1880:159)

The Likert method is a simplified version of ‘the
Thursténg techniqug of paired comparisons (Jahoda, Deutsch
and Cook, 1951). The Likert attitude scale technique has
demonstrated face validity through its simplicity (Edwards
and Kenney, 1967). For a given item, the Likert scale is
useful in tﬁé "person’s do differ quantitatively in their
attitudes, some being more toward one extreme, some more
toward the other” (Likert, 1967:91). In other words,
attitudes toward a given item will vary to the EXtEﬁt that
it becomes uséful to measure people’s reactions on an
established continuum. For example, in measuring attitude
toward physical activity, Kenyon (1968) found the Likert
scale method was eFfective for asse§5inq and ordering
various reasons for participation in physical activity by
men and women on five out of six scales.

The validity of an instrument may be negatively
effected by the language and gresé%tatign of the items that
are to be measured (dJahoda, Deutsch and Cook, 1951). Since

" the presgﬁt study was measur{ng chi]dreﬁ‘s opinions about
sport involvement, all wording in thé questionnaire was )
geared toward a child's iéve] of understanding. Through the ‘

pilot study, the inventory was pre-tested in order to modify
e
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and ihﬁmeve clarity and understanding of the items in the
questiaﬁﬁairei )

A check on the concurrent validity of the s%igctured
scales was provided for in this research by including
open-ended questions at the beginning of the questionnaire.
With open-ended questions, the respondent is allowed to give
spontaneous answers where he can express his feelings in his
own manner, rather than cgnfining him to pre-selected
choices (Kamkausgr, 1951). Through a content aﬁgiysié of
}these responses, concurrent validity is established when the
answers given correspond to items that have been previously

—i

determined within the questionnaire (Horrocks, , 1964) .
= ’ -
B. Subjects _

The sample was drawn from baseball and saecér sport
teams that existed in the south-east sector of the City of
Edmonton, in May, 1981. The area was selected as being
represenative of others in the city. d; ,

The two sports used in the study were selected for two
primary reasons. First, both sports were évai];ble to ;
children in the south-east sector and both were popular
participation sports for boys. Secondly, both sports
operated during the same mgﬁthé of the year. Due to prictice
and game commitments, this meant that the child could only
participate in one of the 5§erté, thus preventing the /
'prabiam of dual sport participation within the sample

{

(Krol11, 1870).



An attempt was made to draw a representative sample
from each sport. However, there was a variation #n total
numbers and method of sample selection, due to the
iﬂd&peﬁdeﬁt organizations responsible for mgkiﬁg the
participants available for the study. For this reason, a
shor t des:riptian!@F the selection of the sample will be

done separately for each sport.

Selection of the Sample for Soccer

The Edmonton Minor Séc;er Association (E.M.S.A.) is an
autonomous voluntary body responsible for the organizat fon
and coordiriatten of the'community league soccer program in
the city of Edmonton. The program is spread out over four
zZones. A varying nﬁmber of comunities/districts within each
,Zone sponsor soccer teams. The communities differ in the
number of teams that they have, both within a given age
category and across the full spectrum of age divisions. {

There are 6 age categories within the E.M.S.A., these
being Mini-Mite, Mite, Pee-Wee, Bantam, Midget, and
Juvgn;le. For the purposes of this study, only participants
from Mini-Mite, Mite and Pee-Wee teams in the south-east
zone were used. These latter categories covered elementary .
school aged children (ages 5-12). For many of thése
a children, tparticularily the Mini- Mites) @layiﬁq on a
soccer team represented their initial involvement in an

organized sport.



66

Eight teams from each of the.three age categories were
initially drawn at random from the total pgpujatiaﬂ of
soccer teams in the south-east zone. The abilities and
standings of each team were unknown at the time the sample
was drawn._Coaches'from each team in order of selection were
contacted by telephone until five teams from each of the
categor ies were secured.

There were two major difficulties in securing the final
sample for the study. The first difficulty occurted when it
was discovered that many of the existing soccer teams were
made up of male and female participants. The presence of the
female participants meant that there was a reduction in thet-
maximum number of male partfzipants that could be obtained.

The second difficulty surfaced during the actual
administration of the instrument. During theKtesting period,
three teams (one from each category) were unable to take
part in'the study. Therefore, the final sample ;@ﬁsisgeé af
four soccer teams in each age!catgggry; A maximum of 144
participants were eligible for the study. Of these, 113 boys
(78.5%) took part in the study. The cquletE age group
" breakdown for the soccer sample is shown in_Table 2 (page
69). ’

;loction of the Sample for Basebal)
The Edmonton Little League Baseball Association, the

predominant youth baseball organization in the city, is

spread across nine zones. The structure of the league




differs from soccer in that each zone has its own league

area. There are four age categories in Little League
Baseball: T-Ball (age 6); Minors (ages 7-8); Majors (ages
9-12); and Bantams (ages 13-14). In order to compare this
sport with the sport of soccer, it was felt that teams
should be represented from the T-Ball, Minors and Majors
Categories.

fThe only zones situated in the south-east section of
thé city that coincided with the soccer sample were the
Dttgue}I and Hardisty areas of the City of Edmonton,
Alberta. Upon investigation, it was found that the total
population of basebal]l teams from both areas were 6 teams in
the Minors section and 10 teams in the Majors section. It
was decided to use the entire population of baseball teams
in these two zones as the baseball sample.

As with the soccer sample, coaches from each of the
teams were contacted by telephone concerning the nature of
the study. After this initial contact, with the -exception of
one Minor league coach, all of the coaches agreed to take
part in the study. , ' |

The one major difficulty with securing the final sample
for the study occurred during the actual administration of
the questionnaire. Many of the teams were Uﬁﬁﬁﬂﬂﬁfativeliﬁ
regard to actually assisting in the data collection. In the
final sample, nine teams from the Majors section

participated in the study. None of the teams from the Minors
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segction were represented. Appr@ximateiy 50% of the
participants who wer:eligible took part in the study.?® The
complete age group breakdown for the sport of baseball can
be found .in Table 3 (page 69). | |

C. Collection of the Data L
After the initial sample was selected, contact was
esiablished by telephone with each individual coach in order
to explain the study and to gain the coach’s permission for
his team to be involved. The arrangement for completing the

questionnaire was done for each team at its GQﬁVEHiEﬁéE;
during a time that the coach felt would draw the team
members..All coaches were thanked for their cooperation and
told that a sumnafy of the major findings would be mailed to
them upon completion of the study. ' )
For both sports, each team was given one separéte
testing session of one hour in duration. A1l testing
sessions were held during a practice time or immediately
following a scheduled game. All testing was completed in an

unoccupied classroom in a school adjacent to the team's

- completed a separate questionnaire.

Due to the tight Schedules of the baseball and soccer
seasons, as well as overlaps in testing sessions as gEPESU]j

of accommodating each team's time preference, it was

------------------

*The exact number of participants in the Little League
Baseball zones was not recorded by the League Prestdents.

W]
4




NUMBER .

AGE - (N=113) PERCENT OF SAMPLE

5 7 6.2

6 6 5.3

7 13 11.5

8 16 ‘ 14.2

9 21 18.6

10 21 18.6
u 23 20.4

12 6 5.3

113 100.0 %
e _ T
Tible 3
Baseball Sample by Age
NUMBER N 4

AGE (N=54) PERCENT OF*SAMPLE

9 . 5 9.3

10 13, 24.1

11 18 33.3

12 17 31.5

13 1 . 1.9

» B
54 100.0 § ™
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necessary to obtain five additional research assistants to
aid in gathering the data. All aésistants received training
prior to the data gathering and were given standardized
instructions. | |

The data used in the study were collected during the
month of Hay,’igsifhﬁhis was approximately the midway point
of the soccer and baseball schedules. At the beginning of
each testing session, the children were informed that their
team had been one of those chosen to have its players
express their views as to what they Tikgd-cr did not like
about the sport they were involved in. They were also told
that their contribution would result in further Kknow 1 edge
about what boys liked or disliked éb@ut the sport which
might assist in suggesting changes that would make the sport
more enjoyable for all those involved. To put the children
at ease, they were then informed that thgré were no right or
wraﬁg answers in the questionnaire, and that all information
obtained was strictly confidential.

For all of the testing sessions, the questionnaire
administrator read each item in the questionnaire aloud to
the participants, giving some time between each {tem given
to allow them to write down their responses. This was done
for three purposes. First, this methad Kapt all the subjects
warking at the same rate and in an crderly manner . Second,
"this allowed the researcher to exp]gjﬁ specific instructions
for sections, as well as interpret the mélhing of particular
Jtems to the group as a whole, rather than becoming
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»
repetitive. Third, this method prevented the children from
communicating with one another, thus allowing each child the
chance to decide on each item without influence from his
peers. All sections of the queStionﬁaire’were completed.
Upon completion of the questionnaire, the children were

thanked for their cooperation and allowed to leave.

D. Analyses of the Data

Upon completion of the testing, all data obtained from
the questionnaire were manually coded on to data sheets
using a specially prepared codebook. With the exception of
the information from the open-ended questions, all data were
then key punched by Data Entry Services at the UniQ:rsity of
Alberta. The information that was applicable to the
open-ended questions underwent a manual content analysis

- procedure.

Dosériptivo Statistics

Descriptive statistics (frequency counts, percentages,
means and standard deviations) were obtained for the
demographic variables and for the Likert Dislike variables
using the Statistical Package for the Social Sciences (SPSS)
~program FREQUENCIES.

Thurstonian Paired Comparison Analysis
The scales consisting of the ten sport enjoyment items

and the four Important values of sport items were anaiyzéd
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using the Division of'Educational Research Services (DERS) .
program SCALO1.4 This program produced proportion matriées,,
z value matrices and scale values (standardized scores) for
each group of factors. The 'scale values were then ranked in
ascending order of importance.

This program was used for the soccer sample and the
baseball sample to compare the rankings of the Thurstonian
items between sport groups. Although all participants from
the baseball sample were used, the soccer sample was limited
to 71 pdrticipants (those who ;ere age 9 or older). This was
'-done so that the age groupings for the two sport‘samp]es
would be similar. Within the soccer sample, additional
analyses were performed to compare the rankinds with respect
to age groups. For these runs, the entire soccer sample (f13
participants) was utilized. CoefficientsAof agreement for
each of the rankings were calculated using Kendall's U
statistic and chf—jguare. This wyé done to determine 1f
there was significant agreement .among tﬁe respondents in the
rankings of the Thurstonian items (Edwards. 19

Likert Scale Analyses -
The responses to the twenty-six items pertaining to -

factor!’disliked about the sport experieace were qnaiyzed by .

celculating the frequency of various responses, ana‘by]

‘The DERS statistical programs are designed and located
within the Faculty of Education at the University of

Alberta.
%
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significance (i.e. t-test and F-test).?®

A test of means was 'performed on each of  the twenty-six
 Likert dislike variables tardetermiﬁe whether there were any
differences between the children involved in soccer and
those children involved in baseball. The level of
significance necessary for rejection of the\null hypothesis
was p<.05.

Values of t were calcuigied for each variable using the
SPSS program T-TEST. Pairwise deletion® of missing data was
used with this prégr;mi In addition to these calculated
fivaiges, for each of the tHEﬁty%sii variables the SPSS
program T-TEST also calculated the number of cases for each
sport, as well as means, standard deviaticﬂg and standard
errors. i |

A one-way analysis of variance was performed on each of
the tﬁentyﬁsixbLikgrt dislike variables to determine if
there were any differences across the ;Qrée age groups of
children ;ha participated in soccer. The -SPSS prggrﬁm ONEWAY
was used with SCHEFFE ca%trasts to test all possible pairs

of gr@ﬁp means. The level of significance chosen fof

5A factor analysis employing a hierarchical iteraFion using .
varimax rotation was performed on the scores for the :
twenty-six ‘items in an attempt to reduce the number of
separate items; however, the .best factor solution reached
did not account for a significant part of the overall. .
varjance. -Further to this, four of the six derived factors
were not interpretable. Hence, no further reference will be
made to the factor analysis. - .
®In pairwise deletion, \a case is omitted from the
statistical calculations if the value for one of the pair of

variables being analyzed contains a missing value.



deletion was used with this statistical program.
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IV. RESULTS AND DISCUSSION

In this chapter, the results and interpretation of the
data will be presented in four sections. The first sectton
presents a summary and discussion of the open-ended
responses.. The second section focuses on the findings and
interpretation of the factors enhancing sport enjoyment. The
third section deals with the results and discussion of the
essential values important to sport, uhile.the fourth
'section presents the results and interpretation of the
factors detracting from sport enjoyment.
A. Open Ended Quest ions

This section of the chapter presents information on the
soccer and baseball participants’ responses to open-ended
questions pertaining to the following topics: ‘

1. What was enjoyed about the spor't::
2. What was disliked about the sport;

3. What the participants would like to change about their
sport;

L &

4. Why participants would not continue with their sport the
following season; i

\

5. Wwhy participants w‘!d not continue with their lﬁx:rf in

L * 75
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future seasons.

Enjoyable and Nan—Enjay;big Aipi%tﬁ of Sport

" Table 4 presents aspects that soccer players felt
contributed the most toward thefr en joyment when
participating i% the sport. In total, fourteen categories
with a range of thirty-seven responses to one response were
identified as being enjoyable aspects of sotcer. The most
popular of these categories was scoring, as indicated by
thirty-seven participants (32.7% of the sample). Although
these results indicated that scoring was an important aspect
for the participants’ enjoyment of the sport, there were two
substantial reasons for not including it in the enjoyment
inventory. Firgt, it gas apparent that the specific event of
scor ing was not independent of several of the items included
in the inventory (eg. doMil the skills of the game,
compar ing skills against others, aﬁhlev!ng‘a sense of
pe:“ssn,al accompl ishwment, pleasing others). Second, all
participants do not score; hence, the inclusion of thisf??gg‘
would not be appropriate for all soccer pdticipants.

The nex? three categories, in order of popularity, were
having fun (18 responses, or 15.9% of the 3ample). doing .the
'skills of the game (14 responses, or 12.3X of the sample),
and getting EKEFE}SE (10 responses or B.8% of the sample) .
The only other categories that were mgﬁtiéﬁed by more than
one respondent were: challenge/exci/tement (7 responses);

playing favorite position (6 responses); being wlth friends
B I B



Table 4

~ Factors That Athletes Enjoyed Most About

. © Playing Socoer
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¢
(4 responses) ; pléylng well (3 responses); ﬂﬂrticigﬁfin@ (3
responses); winning the game (3 responses); and being on a
team (2 responses). '

The responses to this question lend support to the ten
factor Thurstonian paired comparison inventory, as seven of
those factors‘surfaced within the fourteen categories. In
addition, two further categories identifed by the
participants (having fun and playing well) were already
incorporated in the four factor Thurstonian ﬂgired 
compar ison inventory that dealt with what the participants
thought was most important in playing soccer.

Table 5 presents the factors that participants from the
sport of baseball reported enjoying about their sport. The
mos t frgquent]y reported item was havigﬁ fun, which
generated twenty responses (37% of the sample). The
-chal lenge or excitement of the game, and doing the skills of
the game were the next most freqﬁent raipﬂnsgs, as each was
reported nine times (16.6% of the sample). These categories,
as well as the categories playing well (3 responses), belng
on a team (2 responses) and being with friends (1 response)

~ were already incorporated within the two Thurstonian paired
compar ison inventories defined in the questionnaire. Four
additional categories not difectly included in the
inventory.:which were identified by the baseball
participants as contributing to their enjoyment were:

" favorite position (5 responses), scoring (1 response),
participating (2,respons§s). and Jearning the game (11'



Table 5

Factors That Athletes Eijqﬁ Most About
Playing Baseball
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response). However, these items could be seen as aspects
within the broader categories already incorporated within
the established scales (i.e. doing the skills of the game,
personal accompl ishment, excitement of the game) .

The next area within the open ended section of the
questionnaire asked the participants what they disliked
about theiE sport. Tables 6 and 7 report these responses for
the sports of soccer and baseball, resgectivelyi For beth
sports, the majority of the athletes indicated that there
was néthiﬁg that they could think of that they disliked

- about their sport. This was the case for sixty-seven
-[athlgtgi from the soccer sample (59.3X), and for
twenty-seven of the baseball participants (50% of the

- sample). | : /

. The remaining participants from the soccer sample
identified fauﬁéaan variables that detracted from enjoyment

of the sport. Of these, the most frequently reported item

. was getting hurt, which generated thirteen responsds (11.5%
of the sample). Losing the game was the next most frequent l
response; this was reported by seven participants (6.1% of ¢
the sample). The only other items that had more than one
response were: no cholce of position (5 responses); certain

rules (5 responses); penalties (3 responses ) ; bad

responses); sport /s too time consuming (2 responses); and.

get teo tired (2 responses) |
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Table 6
Factors That Athletes Disliked Most About
Playing Soccer
NUMBER
FACTOR (Rml113) PERCENT OF SAMPLE
NOTHING 67 59.3
GETTING HURT 13 11.5
LOSING 7 6.1
NO CHOICE OF POSITION 5 4.4 1
CERTAIN RULES 5. 4.4
PENALTIFS 3 2.7
BAD CALLS/CFFICIALS 2 1.8
NOT PARTICIPATING 2 1.8
SPORT TIME CONSUMING 2 1.8
GET TOO TIRED 2 1.8
UNNECESSARY PRESSURE 1 0.9
CAN'T DO SKILLS 1 0.9
GAME RITUALS 1 0.9
TO0 EASY 1 0.9
BAD WEATHEF 1 0.5
® 113 109.1 &




Table 7

) B
Factors That Athletes Disliked Most About
Playing Baseball
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Players from the bgseba11 sample produced eleven
non-enjoyment variables, eigh§’é? which-were covered within
the Likert scale. Of these, the most frequently reported
item was bad ;alis/sfFieiais. as indicated by seven i}
participants (12.2% of the sample). The next most Freqégnt
response was the item unnecessary pﬁéssuﬁe.guhieh was
reported by five participants (9.2% of the sample). The
rgmiiﬁiﬁg iggms that generated more than one response were:
team Is not serfous enough (3 responses); can’t do skilm (2
responses); and not participating (2 responses).

For both sport samples, all but three of the items
cited by the participaﬁts as detracting from sport enjoyment
were already incorporated within the Likert séaie section of
the questionnaire. For both sports, the three items not
covered in the Likert scale were: can’t do skills, game
rituals, and too easy. However, these items were not
frequently reported by participants from either sport.

Dvergb@th sports then, the resuli; from these two
open-ended questions provide concurrent validity for the
maKe-up of the structured instrument for assessing sport
enjoyment. The open-ended questions were given to the
participants before they had read the remainder of the
quéstignnaire; ;husi these responses were iﬂé&ﬁﬁﬂdéﬂt of the
structured questions. Since most of the participants’
responses matched items that were aiready'éavered by the
questionnaire, the restlilts of these ngn?endeﬂ quest ions

were an indication that the instrument was measuring what it
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purported to measure..” 5; fe

Table 8 presents the ideas that the baseball and soccer
players had concerning changes for the sports ‘in order to
make them more engoyable for all participants. The majority
of the participants from both sports kSEVEhty—five responses
comprising 66.4% from soccer an&ythirtyéthree responses
nothing that they wanted to §1ter within their sport.

From these results, it can be concluded that the
majority of the sport participanté were quite satisfied with
the current sport program. However, a suffi:itnt response
from both sport samples also indicated that changes could be
made with regard to aspects within the sports themselves. Of
those respondents who felt that changes should be made.f
thir;y-t?ree respondents from soccer (29.2% of the sample)
and eighﬁeen respondents ;rgm baseball (33.3% of the sample)
indicated that these should be directed toward aspects
within the sports themselves. Suggestions that were given{tc
this effect included: the alteration of certain rules (such
as allowing the use cfshands in soccer and allowing
lead-offs from bases in baseball); changing the present
scoring system; the alteration of certain penalties; and
having adult referees. Five participants from soccer and one
participant frcm basebali also suggested that the sport

: - € . .
could be more enjoyable if external pressure on the children
was lessened or if the games were made safer for children to

play.



Table 8

Facters That Participants Would
Like to Change About Sport

(N=113) _ OF SANPLE

— & — .

NDO CHANGES 75 66.4
AME ASPECTS

alter rules, st:s:rl:g .
system, penalties,

have adult refs.,

lead-offs (baseball),

use of hands (soccer). 33

i
[T
[

hJ

make the game 5 4.4

MISCELLANEO X "
indoor play, alter
uniféorms 0 0.0

18

33.3

1.9
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Table 9 presents the rea§ons.that‘sp6ég ﬁarticfpaﬁ%s".¥;;;
gave for not continuing in their sport the following. season.

. Only nine soccer players (8.9% of the sample) and five ) --)

baseball players (9.3% of the sample)- indicated that they

would not participate in their sport dgain the following

‘v
? . L

< ’ ’ , \
Of the nine soccer players, the most frequent response

season.

for not continuing was the desire to part1t1pate in another

sport (4 responses). Ihree participants dvd not indicate why
)

_they were not continuing, while two participants felt that

the spott was creating too much physical stress.

Of the five baseball players, two ?é:ponses were given
for the reason having no time, while two participants did
not give reasons as to why they were not continuing. One
participant indicated that the sport created too much
physical stress. |

For the participants who indicated that they would be
playing their sport again the following season, Table 10
summar izes the reasons as to why they might stop
participating in their sport at some future date. Within the
soccer sample, thirty responsents (26.6% of the sample) did
not answer the question, while twenty-four participants
(21.2% of the sample) had no idea. For those participants
who had reasons, the most frequent of these responses was to
play another sport, as indicated by fourteen athletes (12.3%
of the sample), while twelve soccer players (10.6% of the
sample) indicated that they would’stop participatiég in the

«



* Table 9

Reasons Given by Athletg for Not Playing the Sport -

REASAN GIVEN ° (N=113) t‘f SAMPLE (N=54) OF SAMPLE

,57 i
113 100.C & 54 100.0 %

LﬂEe individuals indicated that ﬂq would.be paruclpa‘hn; in the
‘sport the following season (See Table 10).

S



1S

Table 10

1 3

Reasons leen by Athletes for &:t Playmg the Spm—t

,,,J;i:remi:l'EFuture

‘ SOCCER

REASON GIVEN

NUMBER  PERCENT

(N=113) OF SAMPLE

ND RESPONSE 30 26.6 6 1.1
NOTHING?DON'T KNOW 24 21.2 6 11.1
OTHER SPORTS 14 12.3 8 14.8
GETS TOO SERIOUS 12 10.6 _ .7 13.0
NOT APPLICABLE! 10 8.9 5 N\o.3
GET HURT/SICK 9 8.0 5 9.3
OTHER ACTIVESIES 6 5.3 12 2.2
NOT ENOUGH TIME 4 3.5 3 5.5
BECOME Dismm 4 3.5 0 0.0
NOT GDOD ENCUGH 0 0.0 2 - 3.7
113 100.0 % 54 100.0 %
_ _ ] _

¥

the sport the following season.
are recorded in Table 9.

J"Ih%e ln‘iuflduals indicated that they mgmt be gaftlclpatug in
'The responses for ’!‘JESE irdividuals

K
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sport if it got too serious. Other reasons given by the
soccer participants included: getting hurt/sick (9
- responses); other activities (6 responses), not enough time
>(1 responses) and becoming disinterested (4 responsesy .

For baseball participants, the most frequent response
for not playing the sport in the future was that other
activities would take precedence over the sport, as
indicated by twelve of the respondents (22.2% of the
sample). Eight of the players 114.8% of the sample)

"ﬁ\)mentioned the possibility of other sports replacing
baseball, while seven participants (13% of the sample) felt
t%gt they would stop participating in baseball if the game
got too serious. Other reasons given by the baseball
participants jpcluded: miscellaneous or no answer (6
responses); no idea (6 responses); getting hurt/sick (5
responses); not enough time (3 responses) and not good
enough (2 responses).

As noted earlier in the review of literature, the
possibility of the sport becoming too serious was a ma jor
‘criticism of organized sport programs by many authors
(AAPHER, 1988; Seefelidt et al, 1978; Skubic, 1956). In
particular, Skubic (1956) noted that in baseball, the early
emphasis on specialization of one sport and the long sport
season was educationally unsound. The findings from the
present sfudy seem fp support this stance, as partic{paﬁtsr
from both sports felt that viable reasons for not

partictpating in the sport (either now or in the future)



7 resulted from the sport becoming too serious and thus
denying @em the opportunity of participating in another
sport. : :;

 The results from these questions concerning future
involvement indicated that participants from soccer and
basebal)l were generally positive toward their sport. .

7 Participants who planned to terminate their participatieﬁx
(either now or in the future) were doing so because of the
attfactivehess of another activity or sport; being
dissatisfied with the present sport was not a primary reason

for quitting.

L1 =

B. Factors Enhéqcing Sport Enjoymant

This section presents the findings and discussion
concerning the ten sport enjoyment factors that were
incorporated within a Thurstonian paired compar ison
inventory. Table 11 presents the degree af'impartaﬁge that
soccer and baseball ﬁarticipéﬁts placed on each of the ten

factors. The ordering of these factors was accomplished

through the use of z scores’ that were adjusted by the

remoyj! of all negative scale values.?

"For each distribution, the z score was determined by
converting the means of each distribution to zero, while the
standard ﬂeviat?gns were set at units of one above and below
the mean. The use of the z score allows the rank orders of
the ten enjoyment factors to be compared between sport and.
age distributions, because the means and standard deviations
are equal.

*According to Edwards (1957), in a Thurstonian paired
comparison inventory, negative scale values are judged to be
less favorable to respondents while positive scale values
are seen to be more favorable to respondents. In order to
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For each sport, and for the combined sample, Kendall's

U statistic was used to measure the coeffiftient of

the respondents in the rank order of the factors. "I1f U
takes'on any positive VBYQE whatsoever, then there is a.
certain amount of agreement amnng the Judges !ﬁEduards
1957:78). Through the use of the Chi-Square distribution, it
was found that there was significant agreement among the
participants as to the rank order of the ten enjoyment
factors at the .001 level for each iﬁdividuai sport, as well
as for the combined sample from both sports.

The scale values indicated that the ten enjoyment
factors separated into two categories;‘factcrs that were
intrinsic in nature, and factors that were extrinsic in
nature. The five factors previously noted as being intrinsic
in nature were more important to particip;nts from both »
sport samples (és well as the combined sport sample) than
the five factors noted as being extrinsic. This finding ﬂésl
consistent with previous rgsearch'caﬁdgctgd b; Gould et al |
(1981), Robertson (1981) and Watson (1975).

Although the most notewor thy observation was that the
intrinsic factors as a group were more important to |

-----------------

s (cont’ d)el1minate this psychological bias, a constant is
added to all the standard scores to make them all positive.
This constant does not chan?e the distance betweeh any of
the scale values. The most ical constant to be added is
the scale value of the scale 1taﬁ‘with the largest negative
deviation. As a result th1s valus becomes zero, while all

,,,,,

i

agreemgpt; this determined whether there was agreement among'
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1he z scale values in this table have been adjusted in' each distribut-
ion by adding the scale value (the lowest ranked factor) with the lar-
gest negative deviation (i.e. its positive inverse) to each of the re-
maining scale values. This value takes on a score of zero, while the
values for the remaining factors all become positive. The largest
negative deviation was: Baseball= -1.82, .
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enjoyment than the gxtriﬁéic factors for both sports, a
closer examination revealed that the intrinsic factors
variéq'in their order Qf importance, depending on the
partiéular‘Spgrtl‘The ex:itemen% of the game was the most

. important factor for baseball participants, whereas personal
accompl | shaent was more impor tant -for the soccer

¥ participants. The scores for doing the skills of the game,
Improving the skills of the game, comparing skills agalinst
ofhgfs and personal accomplishment were all quite similar in
for the baseball par}i;iaahts and were comparable in
magnitude to the soccer participanté’ scores on the factors
improving the skills of the game, comparing skills against
others and excitement of the game. The factor doing the
skills of the game was rated as being of lesser importance
by the soccer participants. |

In regard to the extrinsic enjoyment factors, an
examfgix}gﬂ Qf.ﬁhEiitGm scale values for Fhe two sports
inportancgiaﬁ social as;::gefs (Eeiﬁg on a team, being with
friends) and pleasing others than did soccer players. For
both sports, the factors winning the game and Fecelging
rewards were the least important contributors to enjaymgﬁf
of sport. | - i ) *
In a comparison between the sports of saécer»and»

baseball, there were no outstanding éiffereﬁces i

degree of importance placed on the ten enjoyment fyctors,
with the possible exceptions of the factors seen as being
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thé most important ﬁithiﬁ eacH é%crt! For bi;gbal;iplayers.
the enjoyment factors that were the most impportant focused
on the inner appeal of the game {tseif (the excitement of
the game, Jorng the skills of the game), while soccer
-players favored Facta}s that focused on the individual's
need for pQPSOﬂETEdEVE‘GngHt (§§?Sﬂhai accompl | shment ,
improv ing the skills of the game, comparing skills agalnst
otheré). In addition, the scale values for the factor
pleasing others revealed this as being more important to
participants in baseball than to those involved with soccer.

For both sport samples, the degree of imparténce placed
on the intrinsic factors over the extrinsic factors was
consistent with Csikszentmihalyi’s (19?5) and Deci’é
(1971:;1975) concepts on what Reﬁpsian individual interested
jn an activity. Csikszghtmihalyi (1975) noted that an
{ ividual would enjoy an activity if hig skills matched the
challlenge of the activity. The emphasis-placed on skill
deve lopment, personal accompl ishment and the excitement of
the game.by participants in the present study corresponded
to Csikszentmihalyi's'findingsg Similarly, Deci (1975) noted
that aspects which helped define an activity also tended to
make an activity interesting to s given individual. In
sport, doing the skills of the g§mfjgnd Imgﬁﬁving the sklills
Of the game wére aspects that helped to mothvate the
individual to take part in and continue the activity.

With regard to the extrinsic factors, the low amount of

1ﬁportance[placgd on the factor recelving rewards, aiiheugh




perhaps somewhat surprising, was consistent with Deci’s
(1971) view that extrinsic rewards were not a nesesiity for
an 'individual to be motivated to take part in am activity.

Table 12 presents the distributions of the degree of
impor tance placed on the ten enjoyment factors by the three
different age groups in the sport of soccer. As in the-
previous table, the ordering of the factors was accomplished
through the Qse of Z scores that were adjusted through the
addition of the positive inverse of the largest negative
score to each of the ten factors. For all aée groups,
Kendall’s U statistic and its associated chi-square value
1nd1cated that there was agreement among the respondents
with respect to the rank orders of the gnjcyment factors at
the .001 level of significance. '

Although ‘there was some variation in the order of the.
factors, participants from the peewee category (ages 10-12)
p more importance on the intrinsig FaétQFE than the

Finsic ones. The mite age division (ages 8-9) almost fell
into the intrinsic/extrinsic patterning of the enjoyment
factors, with the exception being an exchaﬁée be tween thé
intrinsic factor excitement of the game and the.extrinsic
factor Delng on a team. Partic1pants from tgg mite division
séw_the Mitter factor as being third in order of importance,
while the former factor was ranked as eighth.
 The major exception to the irtrinsic/extrinsic

dichotomy ‘ocourred within the youngest age divisign,
mini-mite category (ages 5-7). With the exception of twp
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factors (the intriﬁsi;;Factér personal accompl stment and
the extrinsic factor pleasing others), the impor tance given
to the intrinsic and extripéis factors was reversed. In°
other words, the mini-mites felt that the factors defined as
being extrinsic in nature were more important than those
factors noted as being intrinsic. This finding was
consistent with previous research conducted by Gould et al
(1981), Robertson (1981) and Watson (1975) that focused on
age differefices of children with respect to aspects of sport
enjoyment. In the present study, the mini-mite age group
felt that the factor winning the game was clearly the most
imp@étant. with the second ?FSt important factor centering
on recelving rewards.

In a direct comparison between age groups, there was a
certain amount of consensus as to the order of three of the
eﬁjaymEﬁt factors. There was considerable agreement as to
the high importance given to the factor personal | %
accompl Ishment among all three age categories. Similarly,
the factor doing the skills of the game fell in the middle
of .the scale for all categories, while the enjoyment factor
pleasing others was viewed by all three groups as being of
lTittle imﬁcrtance.

However , thére were also striking differences between
..the age groups. The peewee category placed a high smount of -
importance on the exc/tement of the game, while the other
two age groups attributed relatively little importance to
that fgctar. Ninning the game was séeﬁ as being very
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important by the youngest age group (mini-mites), while it
was given only minor importance by the mite and peewee

categories. Further, the mini-mites judged two factors that bt

focused on skil)1 development (comparing skills against
others, improving the skills of the game) as contributing
relatively@ittie to their enjoyment of the sport. On the
other hand, these latter two factors were seen as being
among the most important factors contributing to the
enjoyment. of the sporf for the mite and peewee categories.
The differences between age groups in Soecer for the
.tén enjoyment factors may be interpreted as follows. First,
there 1; a certain amount of consistency as to the
importance of three of the items (persogal accomp! 1 shment ,
dofng the skills of the game, pleasing others) across all

o ,
age groups. However, the diversity between some of the other

items, particularly between the youngest age group and the
other two, older age divisions: suggests that there are some
underlying shifts in enjoyment with age. According to
Piaget’'s stages of intellectual development that were
discussed earlier in the review of the literature (Pulaski,
1980), childréﬁ between the ages of four through seven are
Just bedinning to reason.lbut still desire immediate
“gratification (often in the form of concrete or tangible
gbalsi"when they pursue an activity. At the older age
levels, the need for immediate gratification and tangible
rewards lessens, as the child begins to questigg.and sees
the inherent, enjoyable :zpé;:ts of the acti‘self.




99

Some of the shifts in enjoyment with age are consistent
with predictions from such a cognitive development
perspective. For the participants in the youngest age
category, winning the game was an immediate outcome, as was
the act of receiving rewards. These are also more concrete
factors, which is consistent with a cognitive development
interprgtat;ani Attaining feelings of personal
accompl ishment was aiéa a necessity, for without these
feelings, the activity could lose its attractiveness, and
might subsequently be abandoned (Csikszentmihalyi, 1975;
Deci, 1975; white, 1959). However, it can be seen that as
age increases, the need for immediate (and concrete)
gratification diminishes gradually in its intensity of
importance. The factors winning the game and receliving
rewards that were seen as'being very important by the
mini-mites were still somewhat important to the next age
group (the mite category); these factors were minimal
- contributors toward enjoyment of sport participation by the
peewee age group. These shifts with age may indicate that as
cognitive development occurs, children begin to place more

improving the skills of the game, comparing skills against
others). This is consistent with Bogianno and Ruble’'s (1979)
hypothesis that children of different ages have different
perspectives with respect to competency (and enjoyment) of

an activity.
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The increasing importance -on the abstract aspects of
the game }n the present study is also consistent with
Eifermann's (1971) findings. She noted that as children grew
older, there was an increased desire to excel and achieve
personal excellence in an activity.

l : A
C. Factors Perceived as Important to Sport Involvement
| This section presents the results and interpretation of
the four factors perceived as important to sport involvement
that were incorporated within a Thurstonian paired *
comparison inventory. Table 13 presents the 5egree of
impor tance that éoccef and baseball participants placed on
the four values. As in the previous two tables, the ordering
~ of these factors was done through the use of Zz scores that
were adjusted by the removal of all negative values.
Kendall’'s U statistic, combined with the associated chi--
square value, indicated a significant amount of agreement at
the .001 level for the combined sport sample and the
baseball sample, and at the .05 level %@r the soccer sample.

It is evident from the table that all three samples ﬁ
displayed total agreement as to the order of these four
factors. In examining the scale values for boths sport
samples, it can be seen that participants géve considerable
impor tance to the factors playing well, having fun and
playing fairly. Winning the game was consistently rated as
being less important than the other three.
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" Table 13

Ej@tﬁ?&:ﬁ@@rmzmvﬂﬁ amd Rank Orders
for Four Factors Perceived as Important to Sport
Involvement for Soccer and Baseball .

WINNING THE . 2ME 0.32 4 0.00 4 0.07 4
PLAVING FATRLY 1.25 3 2.06 3 1.78 3
HAVING FUN 2,35 2 2.27 2 2.30 2
PLAYING WELL 2.92 1 2.51 1l 2;69 1
KENDALL'S U +0.02 +0.15 +0.06
CHI-SQUARE 12.81 55,04 51.61 '
"Significant at p < .001
Kk
Significant at p < .05
l'I"’E positive inverse of the largest negative deviation has been added
to all scale values in each ﬂ;ﬁtf;ﬁ.ltliﬁ This value was: Baseballw=
-=1.71.
|
® .
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The participants’ ratings of the importance of these
four factors was scﬁs{stent with previQQS studies présgﬁted
in the review of related literature (Gould et al, 1981; Sapp
and Haubenstricker, 1978; Robertson, 1981; Watson, 1975).
The above studies all noted that having fun and playing wel]
were among the most important reasons for a child's |
cont inued partiéipatiaﬂ in sport.

An examination of the rankings of the the four factors

three different age groups in the sport of soccer can be
found in Table 14. Adjusted Z scores (as discyssed in the
previous three tables) were used as the basis for the
érdering of these values. With the exception éF the peewee
age category, the level of significance obtained in terms of
agreémEﬁt for Kendall's U and chi-square was .025. The |
peewee category obtained significance at the .05 level.

An examination of these four factors for the three age
groups revealed égmparabie findings in regard to the already
revealed orders of the enjoyment factors. The values playing
well and playing fairly were both viewed as being consistent
in their importance aéfass,aii three age groups. However,
the aspect of winning the game was viewed as being the most
important of the four items ?ar the mini-mite category,
while it was seen Qy the other two age categories as being
“the least important. The only factor that totally varied
between all three groups was the Factc& having fun. The
importance attached to this factor increased with age.
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The differences fdund between age groups with respect
to the factor winning the aaﬁe was consistent with the
previous review of the literature (Vaz, 1974: Webb, 1969).
This difference can be explained as being due to cognitive
differences between age groups. Boggiano and Ruble (13879)
noted that on the basis of age, children varied in their
definition of competency in an activity. They noted further
that older children tended to feel competent in an activity
as a result of a comparitive standard. Young children,
however , made evaluativé\judgements based on an absolute
-standard.

In the present study then, winning the game was an
absolute goal which young children recognized as an
)unediate outcome. On'thq other hand, older children
perceived playing wel] as being a more important outcome of
sport involvement. To this effect, rather than measuring
- their performance on an absolute "all or notﬁing'.standard.

these children preferred to evaluate their per formance on a

comparative, personal standard. This was consistent with the
earlier findings that focused on the ten factors assoc

with enjoyment.

D. Factorggootracttng From Sport Enjoyment

This section focuses on an identification of the
differences that occurred between sports and between age
groups with items that were associated with non-enjoyable

aspects of sport. Table 15 presents the means, standard
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deviations and percentages of agreement that existed for the
soccer and baseball participants on the twenty-six stiike
items. In a comparison between sports, there was very little
difference between the two sports in regard taithe amount of
agreement/disagreement given to the majority of the items.
For the most part,. the participants indicated that the these
variables were not influential in eroding the enjeyﬁent of
their sport. |

For many of the items, it was discovered that the
percentage distribut%ah from both sports was positively
skewed. In other words, there tended to be a low percentage
of agreement with the items by the sport participants. This
was the case for eleven of the variables: coach criticizes
(25.9% agreement among baseball, 28.6X agreement among
SDECEP):‘SEQFf Is too time consuming (11.2% agreement among
baseball, 19.8% agreement among soccer ) hate being watched
(9.5X% agreement among baseball, 18.3% agreement among
soccer); walting arocund (13% agreement among basgbéili 7.1%
égregmeﬁt among soccer ); not part of action (14,9% aqreemént
treatment (29.7% agreement among baseball, 24% agreement
among soccer); no cholce of position (22.6% agreement among
baseball, 35.7% agreement among soccer); team is not serlous
onough (20.8% agresment among baseball, 21.2% agreement
among soccer ) ; ;ﬁme players are too good (20.7% agreement
among baseball, 22.9% agreamgﬁt';mang soccer ) ; cagsh!}s
unknauleﬂgab(; (5.6% agreement among baseball, 21.1%
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Means, Standard Deviations and Percentages of Likert Dislike Items
for the Sports of Soccer and Baseball
: ST.

PEOPLE WANT TO BBALL 2.89  1.40 28.3 1 2 7.C
WIN TOO MUCH SOC  3.86 1.08 1.4 14.3 14.3 37.1 32.9

HATE LOSING  BBALL 3.04 1.45

CRITICIZES SOC  2.60
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BETNG ORDERED BBALL 2.33  1.26 31.5 31.5 16.7 13.0 7.4
ABOUT | soc  2.87 1.39 18.7 29.6 16.9 16.9 18.2
PEOPLE BBALL 3..3 1.91 22.2  14.8 14.8 24.1 24.1
CHEATTIG soC 53 1.24 9.9 2 14.1 36.6 35.2
ND GIDICE BBAIL .24 W9.34 41.5 18.9 17.0 2.4 13.2
OF BOSTTION SOC  2.65 1.45 1.4  26.0 12.9 2.0 15.-
TEAM NOT BBALL 2.5. 1.3g 30,2 24.5 24.5 5.7 15.1
SERIOUS soC., 2.4 1.2 296 29.6 19.7 12.7 8.5
PLAYERS TOO  BBALL 2.27 1.35. 45.3 15,5 18.9 13.2° 7.5
o6 - soc 2.4 1,37 31.4 31.4° 14.3 10.0 12.9
FLAYERS NOT BBALI, 35,33 1.4] 14.8° 14.3 20.4 22.2- 27.8
00D SOC  2.94 1.49 24,3 18.6 17.1 8.6 21.4
NACH BBALL 1.69 0,93 53,7 * 31.6 4.3 3.7 1.9
UNICIOWLEDGABLE SC  2.1C 1.49 5.3 12.7 9.9 7. 14.1
TWD BOOS BBALL" Z.46 1.46 . 36.5 21.2 13.5 15.4 13.5
soC 3.0 1.3 26.6 15.6 14.1 15.8 23.0

BRAIL 1.62 1.00 65.0 22.2 5.6 7.4 1.9

sOC 2.3, 1.54 48.5 13.. 13.2 &,2 16.2

BBALL 3.06 1.46 8.5 22.2 18.5 16.7 24.1

SOC  3.i4  1.42 20.0 14.7 15.7 21.4 18.6

BBALL 2.07 1.22 42,7 35.2 . 5.6 13.0 5.6

SOC 2.53  L.55 39.7 16.2 13,2 13.2°'17.6

BRALL 4.19 )..0 5.6 3.7 7.4 373 30,0

OC 4..7 1.23 4.2 8.5 4.2 32.4 =0.7

BBALL 3.9 1.1¢ 18.5 #3,0 18.5 27.8 22.2

SOC - 3.4 1.36 1.2 16,3 16.9 22,5 32.4

i
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BAD VEATHER BBRALL 3.22 1.42 .5 13.0 18.5 27.8 22,2
soC 3.23 1.47 21.1- 11.3 14.1 31.0 22.5

BBALL refers tc the -sfx:vrt of P ehall (ages 9-13) N = 54, '

SOC refers to the sport of soccer (ages 9-12) N = 71,



agreement among soccer); and parents want a better
performance (18.6% agreement among baseball, 30.8% agreement
among soccer ).

The means for the above eleven items for each sport
sample were all low. However, it can be seen from the above
percentages of agreement that there were'individual‘
differences present among the paﬁticipants themselves. The
results of these findings indicated that certain items can
- cause loss of enjoyment for individual cbi}dren within
sport, despite the fact that the derived means indicated

that for participants in general, the items do not
negatively effect sport enjoyment.

Three variables from the distributions of soccer and
baséball were negatively skewed; for these items, there was
a high percentage of agreement among partjcipant§ from both
sport samples that these items reduced enjéyment. These
items were: bad calls (87.3% agreement Ambng baseball, 83.1%
agreement among soccer); bad weather (50% ag;éement among
baseball, 51% agreement among soccer); and dumb rules (50%
agreement among baseball, 54.9% agreement among soccer).
These items represented aspects within the sports which éan
be frustrating to participants, but for.the most part,
merely reflect personal grievances which may or hay'not'bé'
justified (dépending,on the situational circumstances).

In order to determine if there were differerices between
the two sport; in regard to the disliké items, a test of

means was performed on each of the twenty-six variables.

109
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Table 16 presents the}s{;nificént values of t that indicate
the disiike items for which the scores of the baseball and
soccerAsamples were different. In total, six of the original
twenty-six variables were signi?icaﬁtiy different between
the two sports at the .05 level. The complete t-value
statistics for the non-significant factors can be found in
Appendix B. - |

An examiration of the differences between sports:-

-

ne?ealed that for the mafarity of the dislike statemEﬁtgi a
greater percentage of soccer participants agreed with the
jtems than was the case -for baseball; however, for the

ma jority of the items the differences in the means Pf the
items between the two sports were ﬁat statistically
significaﬁt. The t-tests indicated that soccer and baseball
participants differed significant1y_in their responses to
the items: (people want to win too much; dislike practices;
get too tired; people cheating:; being ordered about; and
being compared against others (Table 16). The means from
this table indicated that soccer players tended to agree
with the all of these items more than baseball participants.
SErowever. among soccer players, only two of the items (peaple
want to win too much, people cheating) had high means to
show this agreement. Although statistical differences were
-~ also found for the other four {tems, the means from the
soccer participants, although highet than the baseball
participants, nonetheless indicated a rather low amount of .

égreement in support of the variables.




Table 16

Significéﬁtl Values of t Measuring Between
for Likert Dislike Items

111

Sport Differences

2420 9513 p=.000
23,14 119.76 p=.002, .
-2.93 116.38 p=.004
2,78 101.49  p=.006
2.27 119.33 pe.025

'Y

-2.18 118.61 p=.031

Lme significance level was set at p< .05 for re
hypothesis. _
21'»‘;1'.:wise deletion was used with this program.

jection of the null
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The tendency for soccer panficipants to agree more with

~ the negative factors than do basdball participangs cannot be
readily explained. In fact, this/finding is quite surprising
in view éf the greater number of\boys participating in the
sport. Whether these differences eflected different
response tendencies on tbe part of the two groups of
participants, or whether there are real differences in the
organizatioﬁ and conduct of the two sports is can not be
determined from the current data. |

The one difference which might be interpretable on the
basis of structural differences between the sports was the
factor get too tired. Soccer involves much more running, as
the nature of the game is for the participahts to move the
ball up and down the field. In conjunction with this finding
was the observed tendency (although not statistically
significant) for the baseball p?rticipants to report greater
'a reement than the soccer dartiéipants with the waiting

nd item.

Table_17 presents the means, standard‘deviations and
percentages of respondents from the three age divisions ih
soccer agreeing with the twenty-six Liké;t dislike items.

For the three age groups, the percentages of agheemént and
disagreément within the frequenoy distributions of the
Likert dislike v;riabIes revealed some similarities between"
all three age groups. ' |

As in the previous table, most of the variables were

not influential in affecting sport enjoyment. Ten of'thg
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categories of soccer participants (i.e. low means were
obtained, which indicated that participants tended to
disagree with+the variables). These items (along with the
percentages of agreement from each age group) were: coach
criticizes (19.2% mini-mites agreeﬂi 40.5% mites agreed,
30.6% peewees agreed); sport is too time consuming (38.5%
mini-mites agreed, 24.3% mites agreed, 14X peewees agreed);
hate being watched (19.2% mini-mites agreed, 16.2% mites
agreed, 18% peewees agreed); waiting around (15.4%
mini-mites agreed, 21.6X% mites agreed, 8.1% peewees agreed);
not part of action (19.2% mini-mites agreed, 27% mites
agreed, 18X peewees agreed); unequal treatment (19.2%
mini-mites agreed, 27.8% mites agreed, 20% peewees agreed);
being compared against others (15.4% mini-mites agreed,
37.8% mites agreed, 32,6% peewees agreed): team /s not
ser fous enough (34.6% mﬂhﬂfmifgs agreed, 18.9% mites agreed,
24% peewees agreed); coach 'is unknowledgable (11.5%
mini-mites agreed, 27% mites agreed, 18% peewees agreed);
and parents want a better gerfagmsnﬁé (42.3X mini-mites
agreed, 32.4% mites égreed. 27!72 peewees agreed).

As was the case for participants between sports,

although the general consensus among participants was that

these items (as indicated by the low means) did not strongly .

detract from enjoyment of sport, the percentages of
agreement of the items were quite high for one or more of

the age groups. This demonstrated that across age groups,



some iteﬁs were detrimental to sport enjoyment for
participants on an individual basis. | )

For all age categories, three items were found to be
negatively skewed (i.e. participants tended to agree that
the items disrupted their ;ﬁja)ment of sport). These items
were: people want to win too much (50% mint-mites agreed,
70% mites agreed, 66% peewees agreed); people cheating
(61.5% mini-mites agreed, 78.3 mites agreed, 70X peewees
agreed); and bad weather (69.2% mini-mites agreed, 54X mites
agreed, 50% peewees agreed).

A oneway aﬁaiysigﬁéf,variince was performed on each of
the twenty-six variables t,“dé%EFmiﬁg if there were any
digferenges between tpérf;fég age groups. Table 18 presents
ten variables on whicﬁzf;é or more of the groups had
significantly different scores. The complete oneway analysis
of variance statistics for all twenty-six dislike items can
be found in Appendix C.

Briefly, the ten iteﬁs that were significantly

different between two or more of the age groups were as .

follows:

1. Bad calls by the referee, crowd booSs, feéz’imstes get mad
L
when the participant does not play well, some players

are not good enough - These items were different between -

the mini-mite and mite divisions, and between the
mini-mite and peewee divisions. The peewee and mite

participants disagreed more with the first three items
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Table 18 (continued)

ME 3
FACTOR DIVISIONS? MEAN- 'ST.DEV. F RATIO SIGNTF.
— — - — - = - — e —— = - — —— 7; = - —— = g s i S —
HATE PRACTICES M 1.73 ab  0.92
MT 1.41 a 0.76 ,
P 1.98 b 0.90 4.68.  pw.01}
OOMBINED  1.73 0.89
PLAYERS NOT GOOD M 2.62 a 0.75
MT 2.03 b 0.91 , .
PW 2.06 b 0.93 4.67  p=.0l1
CMBINED 2.5 .91
GET TOO TIRED MM h.19 a 0.90
»  Mr 1.74 ab  0.95 , -
PwW 1.57 b 0.82 4.27  p=.017
CCMBINED ©  1.77 0.91

l’ﬂ'e sngmiy:anse level was set at p < .05 for reger:tlm of the null.
hypothesia.

2?«::: the analysis of variance program, all items for each of the age
groups was measured on a three point scale.

Pairwise deletion was used with this program.

MM refers to the Mini-Mite division (ages 5<7) of the soccer r;:'c:;rn.
MI' refers to the Mite division (ages 8-9) of the soccer program.

PW refers to the Peewee division (ages 10-12) of the soccer prqgran

3
- f subscripts (a,b) are different, the means are, lefEﬁEﬂt a::mfduq
tw Scheffe post hoc test. _
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than the mini-mite participants; the reverse was true

for the fourth item.

team too serious - This item was different between the
mini-mite and mite divisions, and between the mite and
peewee divisions. The mites tended to agree with this’
item to a greater extent than the other two age

divistons. '

- . N
no choice of position - This item was different between

the mini-mite and peewee divisions, and between the mite
and peewee divisions. The peewees tended to disagree
with this ftem to a greater extent than the other «two

age divisions did.

dumb rules - This item was different between the
mini-mite and mite divisions. The mites tended to agree
with this item to a greiter extent than the mini-mites

did.

some players are too good, get too tired - These items
were different between the mini-mite end peéuee
divisions. The mini-mites tended to" agree with these
items more readily than the peewee participants.

dis] ike practices - This item was different between the -
mite and peewee divisions. The peewee participants
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tended to agree with this item more readily than the

peewee participants.

The differences between the three age groups with
regard to the above factors cannot, for the most part, be
readily explained. It uas-possib;e,that these differences
just reflected different response tendencigs on the part of
the participants. However, it was also possible that )
significant differences could have occurred as a result of
the large number of comparisons Kat were made In the
anaMsis of variance procedure. twenty six tests were
performed. As a result, the probability of attaining" .
significant results by chance was increased s stantially.

One of the factors found to be s!qnificantly different
between age groups can be explained as being due to
cognitive differences in the respondents within the
different age categories. In a comparison between the
mini-mites, the mites and the peewees, the frequency data
and the anaiysis‘6f vérjancé both revealed that bad calls
was a distinguishing variable that bothered the older
participants more than the younger'ones. This may be due to
the increasing familiarity with the relatively complex rules
of soccer with increasing age, and hence awarene#s of poor

officiating calls. With mini-mite players, there may be

‘little real understanding of the rules, and hence little

questioning of‘their application by an official. Older
children also mey be generally more willing to question



authority figures than younger children {Hurlock, 1980;

Pulaski, 1980). It was also possible that the differences

~ between the age groups with respect to this factor was a
result of the rules of the game being more stringentily
enforced with the older children than with the younger ones.




V. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

A. Summary of the Study
This study was des1gned tcf1nvestigate the var1aus
aspects within sport that might explain what ch1ldren en joy

"and do not enjoy when they participate in’ grganﬁied sport.

*Tcrsuéstantiate the study, a Eéﬂ@?éhéﬁSiVExFEQiEH of ‘the

litérature’nas éarried out to determine if aspects
identified by other researchersi Several studies were
uncovered that examined the possible reasons children had
for participating in organized sport (Eifermann, 1971;
RabértSéﬁ, 1981; Sapp and Haubenstricker, 1978; Seefeldt

et al, 1978: Watson, 1975} Wood, 1980). For example,’
Robertson (1981) and Watson (1975) found that aspects such
as Fﬁﬁ, excitement, competing, winning and pisying well were
factors that contributed toward a child's enjoyment of
sport. Sapp and Haubenstricker (1978) found that that &
children participated in spart }a have fun, Iimprove their
sport skills, gef fit and make new friends.

.Other research has also noted that age differences of
children can account for differences with regard to what
makes a sport gnjéyable ch]d et al, 1981; Vvaz, 1974 Webb,
1969). For example, Watson (1975). and Gould et al (1981}

others were popular indicators of enjoyment for young

children, but lessened in importance as the children grew

123
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*

older..

In addition to factors associated with enj@yméﬁt. many
of the above studies (Gould et al, 1981; Robertson, 1981;
Sapp and Haubenstricker, 1978; Watson, 1975) also noted
factors that were detrimental to sport enjoyment. Aspects -
such as being criticized and yelled éf. getting Injured, bad
off iciating and bad weather were mentioned by children as ;
being detrimental té their enjoyment of sport.

On the basis of the review of literature, a
quésticnnaihe was developed in order to measure three areas
pertaining to sport gnjaymént! The first area in the
,questianna{rg dealt with ten specific aspects within sﬁart
fthat were thought to contribute to children’'s enjoyment. The
second area looked at four QEﬁEFa1hFaGt§rs perceived as

being important to sport involvem , while the third area |

presented twenty-six factors thou “to be detrimental to

sport enjoyment.

After pilot testing of the instrument to ensure its

e

reliability and appropriateness for the age group involved

in the study, the questionnaire was gdmiﬁistared to the
sport samﬁle‘usinq a standardized testing procedure.
3Fifty%Fch bgsebal1 participants and 113 soccer participants
constituted the sample for the study. All teams for the‘
sampig.wé}e drawn from the south-east section of the City of
" Edmonton. The soccer teams were selected at random across
three age divisions, while the baseball teams in the sample

represented the total population of teams from one age




division in that area of the city. .
It was found that the participants from the sports of
baseball and soccer were b@th-ggﬁeraily satisfied with their
minor sport experiences. In regard to the ten specific
factors focusing on eﬁjéyWEHti it was QEﬁEFa119 discovered
that aspects inherent within the sport itself (eg.
excitement of the game, doing the skills of the game,
comparing skills against others Improving the skills of the
game) were more important to participants than external
variables (eg. winning the game, pleasing others, receiving
rewards). This was the case for participants from both sport
samples, with the exception of the mini-mite age category in
soccer; participants from this age category tended to favor
the external (or extrinsic) factors more than the intrinsic
ones. Although all §artici§aﬁts valued the attainment of
feelings of personal accompl ishment, the mini-mite
participants expressed this through the achievement of
receiving tangible rewards or winning the game. However, the
éther participants in the study attained feelings of
personal satisfaction through the accomplishment of the more
absﬁrast concepts inherent within the*sparts'themsel?es
(most notably by Improving the skills of the game, comparing
skills agalnst others and doing the skills of the game).
Soccer participants also mentioned that s:ﬁr!ng goals was
another factor that contributed to tgeir enjoyment. of sport.
The results concerning the four perceived importance

factors substantiated the findings pertaining to enjoyment.



Between sport groups, both the baseball and soccer players =
placed an equivalent amount of impor tance on the fééters
playing well and having fun, and les; importance on the
factor playing fairly. Winning the game was the least
important factor for both s@e:z groups. Between age
divisions in soccer, winning the game was very important
only to the mini-mite participaﬁtsi The mite participants
placed the most importance on the factors playing well and
playfng Faiﬁiy, while ihe peewee participants viewed the
factors having fun and playing well as being the most
impor tant.

For the twenty-six factors thought to be detrimental to
enjeymEﬁt of sport, the results of the study revealed that
in general, participants seemed éuite satisfied with their
sports. The study found that across both sport groups
combined, the variables bad weather, dumb rules and bad
Eé?ls by the referee were the only three aspects of sport
that the majority of the participants felt were detr1m3ﬁtal
to their enjoyment of the sport. For all the soccer
participants (across age), the only items that were
detrimental fé the majority of participants were the factors
_people want to win too much, ﬂeaple cheat ing and bad
fmeather'

Althguah many variables were seen as not beiﬁg
detrimEﬁtal on the basis of their derived means, an
examination of the percentages of agreement and disagreém&nt

revealed that there was agreement with most éF'the items on
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an individual basis. Across bdth sport groups, this was
particularly outstanding for the items coach criticizes,
unequal treatment, no choice of position and parents want a
better performance. Across the thfee soccer age divisions,
this finding was evident for the above four items, as well
as the variables sport is too time oonsnir;g. being compared
agalinst others and team is not'serious enough .

Although statistica) differences were noted for six of
the items (people want to win too much, dislike practices,
get too tired, people cheating, being compared against
others) between the two_sport'broups. the only aspect that
could be readily interpreted was the factor get too tired.
The reason for this difference was attributed to the
structural differences between the two sports, which
necessitates that soccer blayers move much more co&stantly
than baseball players. Between the soccer age divisions,
statistical differences‘here noted for ten of the items;
however, the only item that was rehdily interpregable was
the factor bad calls by the referee. It was found that this
factor bothered the mite and peewee participants to a much
greater extent than for the mini-mites. Two interpretations
were offered for this result. First, a developmental
perspective was offered wherein it was suggested that the
. mini-mite participents mey heve iimited conceptualization of
the rules and hence, the referee's decisions would be
accepted mpre readily by this age group than by the older
participants. Secondly, it was possible that the rules of




128

.
the game were enforced to/a greater extent for the older

participants than for the“-younger ones.

B. Conclusions
On the basis of the findings from this study, a number

of conclusions may be stated:

1. Overall, it was found that the participants from the
sample frame used in this study were satisfied with the
spcéti , :

S j

2. In regard to factors associated with enjoyment, it was
found that intrinsic aspects that were inherent to the
sports themselves were viewed by the majority of the
participants as being more important contributors toward
enjoyment than those factors that were mare externél to

the activigy itself. It is therefore evident that most ’

participants are attracted to the sports essentia]]y‘?br
doing the sports themselves, rather than for externa®

L] .
reasons (such as attaining status or rgyafgjgf

3. In this study, Qgry young participants in soccer (ages
5-7) measured enjoyment of sport as being aspects within
sport that were concrete and more extrinsic in nature.
The most popular measurers of enjoyment for this age

group were in the form of Eeseiviﬁg tangible rewards, or
!

¥ .
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winning the game. Winning the game was also seen as an
esseatia] value for sport participation by this age
group. However, as age increased, those participants
that remained with the spgrt began to view enjoyment of
sport in terms of the iht;{hsic aspects rather than

extrinsic ones.

4. In regaéd to the factors perceived as important for
sport involvement, the majority of participants felt
that playing well was important in their sport. This
finding was consistent with the participants’ views
regarding the ordering of the specific factors related
to enjoyment of sport. ' |

5. I#h regard to factors detracting from sport enjoyment, it
was found that overall, the gajority of the items did
not affect the participants’ enjoyment of sport. Despité
this overall finding, it was noted .that a considerable
number of individuals indicated that many of these

factors would in fact be detrimental to their enjoyment

of sport.

wdat ions for Sport Programs

On the basis of the results of this study, it is
suggested thgt in order to maximize the en joyment derived

from minor sport programs, program organizers should
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consider the following:

2.

3.

4.

Emphasis should be placed on having each child attain a
sense of personal accomplishment. It should be realized
that this aspect is very important for a child's

continued participation in sport.

Coaches and sport organizers should encourage the
.child's attaimment of personal self—improvement through
the provision of opportunities in sport for doing the
skills of the game, comparing skills against others and
improving the skills of the game.

It‘might be desirable to de-emphasize the extrinsic
factors recelfving rewards and winning the game (if they
are currently emphasized), as these factors were seen as

being relatively unimportant to the sport participants.

It must be noted that tpe results concerning the
enjoyment factors were compiled totals from responses by
the sport participants; however, it must be realized
}hat individual children vary in their preferences
toward sport enjoymbnf. As a result, coaches and sport
organizers should be flexible enough to alter their
program to best serve the needs of the children that
they are directly dealing with, to ensure that the

children are attaining as positive an experience as

bis
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5. The non-enjoyment variables people want to win too much
and people cheat Ing were seen by the majority of sport
participants as being detrimental toward an individual’s
enjoyment of sport. It is therefore recommended that

- coaches and sport organizers be aware of these prc:blan

areas, and try to control them as much as possible.

6. Although particifp;aﬂ-ts (as a total sample) were generally
satis‘?ied their sport programs, it was discovered that
on an individual basis, many of the variables
(particularly no choice of position, coach criticizes
and being compared against others) were seen as aspects
that disrupted children’s enjoyment of sport. As a
result, efforts should be directed toward coaches and
program organizers to bé aware that individual
Edifferences among children exist; in other words, do not
assume that certain aspects of sport that do not bother

some children will not bother others.

D. Recommendations for Further Research
Based on the results of this study, the. fellowing. - .. --

. "
recommendations are made concerning further research:

1. The sample used in this study was small and thus



differences between participants on the basis of sport
and age. Further testing should be done with a larger
and more representative sample to see if there is
consistency in the ord;rinq of the enjoyment and dislike:
Factors obtained"jn the present study.

2. Research in the area of enjoyment of sport should be
directed toward the analysis of female In\fclvmnt in
sport. Comparisons coc:Id then be examined between sexes

to determine if certain aspects of sport appealed more
to one gender than the other.

3. JResearch should be conducted into the enjoyment aspects
' sport for older age groups (i.e. Bantam - ages 13/14;

Midget - ages 15/16; and Juvenile - ages 17/18, and
adult participation) and also for other sports.
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UNIVERSITY OF ALBERTA
MINOR SPORT ENJOYMENT INVENTORY

PERSONAL PROFILE SHEET

Team

Sport
PART
1.

2.

Bageball r .
= — - = B -

| PERSONAL FEELINGS ABOUT SPORT INVOLVEMENT

Do you like playing baseball? Yes ___ No

What do you like the BEST about plaving baseball? (One reasomn only)

'1s there anything else that you like about playing baseball?

Is there anything you don't like about playing baseball? Yes __ No

If "yes" was ansvered for question 4, what do you dislike the MOST about
plaving baseball? (One reason only) - ] _ _ o

Is there anything else that you dislike about playing baseball?

10,

Is there anything you would like to change abo.: ba;eb;li? Yes _ No
If "yes", what would this be? . e

Whose decision was it that you would play baseball this year?
A Yours
Your Parents'
You & Your Parents'

Did anvone influence you or encourage you to join baseball? Yes  No

1f "yes" was answered for question 9, who was 1t?
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HaT | Envoy Asour PLAYING DaserauL |
True SAMPLE STATEMENTS True
For Me 7 For Me
a. ——- Some boys erjoy playing baseball BUT Other boys enjoy playing baseball r———ﬁ
because they get to have good because they get to play on :
—— officials. different fields. —
. ~— Some boys enjoy playing baseball BUT Other boys enjoy playing baseball §==- '
, because they get to play witk because they get to have good o '
L—— good equipment. officials. —_—
N — Scme bovs ernjov plaving baseball s ®iC Ocher sevs enjor piav.ng basaball [——
l cecause it gives them a chance becausme it gives them a chance l J
t¢ be with *riends. I ge: rewards. L
12 Some bovs enjov playing baseball BUT Other bovs enjov plaving baseball
because thev like doing the ° because they feel good when
skills of the game. :hey ve played well. -
13. ———, Some boys enjoy playing baseball CBUT Other bovs enjov playing basebail . e
f l because they like the excirement because they like to improve |
of the game. their ability at the gawe. ——
e .
14 Some tovs enicv plaving baseball BUT Other bovs enjov plavingbaseball ,&’ ;
t I becuusc thev like to win. ' because tnev- like to re®t--their
-- abilltv against other plavers. L ‘
i>. Some rovs enjov plaving baseball LT D:hef bovs enicy pléy;néb;s;ball —
{ | pecduse they like to pe a memoe: L/a&.;ause ir gives them a chance '
J ot a tear. te be with friends, ' o
lo. [ Some - tovs enio ;ayiﬁg baseball EU™ Other bovs engav;%-ﬁ.;i‘pgbg;zb:ll — ,
L_ J tecatse thelr pls‘uﬂg pleases because it gives/tHewm a chancé-g J
b= others imporrant te them. to get rewards, ' Jﬁ;‘ )
a7 T Sore Povs of oy plavaing baseball ~ kU~ u:ner bé}js enjcy’ plav;ngbﬂghlll -
| l Becausc Yreév like to ‘"n*n - ~ because :,h‘f“ iike ﬂﬂ;hg ti
Ftheir arilltt 4t the pame. TR g ITTE AT the game T M e Sl
. ) : : i
8. T Zore hevs enier plaving baseball [ Jeher bevs enjoy playing baseball !
‘L l he dusSe o like to test their ’ because Lres 1iLe the excitement
T Pilitr gpainst- other plavers ~f the gave. = = -




23,

[
[,

26.

27.

28.

29,

Some boy= enjoy playing bameball
because they like to be a
member of a teanm.

baseball
chance

Some boys enjoy playing
because it gives them a
to be with friends.

baseball
chance

Some boys enjoy playing
because it gives them a
to get rewards.

baseball
the

Some boys enjoy playing
because they like doing
skiils of the game.

Some boys ernjoy playing baseball

because they like the excitement

of the game.

Some boys enjoy playing baseball
because they like to win.

Some boys enjoy playing baseball
because they feel good when
thev've played well.

Some boys enjoy plaving baseball
becayse they like to improve
their ability at the game.

Some boys enjcy playing baseball
because they like to be a
member of a team.

Some boys enjoy playing baseball

bgigqgg they like to win.

Some boys enjoy playing baseball
because it gives them a chance
to be with friends.

BUT

BUT

-]
~
]

BT

BUT

BT

BUT

*Pecause they feel good when

.

‘becausq they like doipg the skills
of the game.

. because they like the gmim;

147 True
~ For Me

Other boys enjoy playing baseball
because they like to win.

Other boys enjoy playing baseball )
because their playing pleases
others important to them.

Other boys enjoy playing baseball

they've played well.

Other boys enjoy playing baseball
because they like to test their
ability against orther players.

Other boys enjoy playing baseball
because they like to b: a member | |

of a team. |
Other boys enjoy playing baseball o
‘because it gives them a Eﬁlﬂt! o
to be with friends. |
Other boys enjoy pla}ing baseball B
because their playing pleases : o
others important to thém. P
Other boys enjoy playing basebail
because it gives them a chance f ‘
Lo pget rewvards. oo 77;

Other boys enjoy playing baseball

Other. boys enjoy playing ba:eh;ll

[

qf the _game. :
Other boys enjay playing ba;-ball

because they feel good when . [
they've played well.




th
(op1E

30.

31.

32.

34.

35.

36.

37.

38.

39.

40.

Some boys enjoy playing baseball
because their playing pleases
others important to them.

p

Some boys enjoy playing baseball
because it gives them a chance
to get rewards.

Some boys enjoy playing bassball
because they like doing the
skills of the game.

Some bovs enioy plaving baseball
because they like the excitement
of the game.

cyie
Some Wjys enjov playing baseball
because they like to improve.
their ability at the game.

Some boyﬂ;;nggy playing baseball
because they like to test their
ability against other players.

Some boys enjoy playing baseball
because they 1ike to be a
member of a team.

.-

So-é_%‘.wtys enjoy playing basebsall
because they like the excitement
of the game. .

Some boys enjoy playing baseball
because it gives them a chance
to be with friends.

Some boys enjov playing baseball

because they feel good when
they've played well. :

Some boy: enjoy playing baseball
because their playing pleases
others important to them

Copy

BUT

e

EEJEHI;E ,

-~ 148
Other boys enjoy p.aying baseball
because they like to improve
their ability at the game.

Other boys enjoy playing baseb.ll
because they like to test their
ability against other players.

Other’ boys enjoy playing haseball
because they like to win.

Dther bays enjnv plSYiﬁg baaebgll

ta be ﬂith frignds,

Dther boys ‘enjoy plaving b;;gbjll

:hgy ve plgyed HeLl,

Other boys enjoy playing baseball

because Lheir playing pleases
othets important to them.

o

Other boys enjoy playing baseball
because it gives them a chance

 to ger rewards.

Other boys enjoy playing baseball
because they like doing the
skills of the game.

Other ijﬁgs entoy playing baseball
because they like to improve

:hgiir #bilicty at the game.

.Other  boys enjoy playing baiebill
- yecmosw they like to test thetr

ability against other players.

Other boys enjoy playing baseball
because they like to be a member
of a team.

True
For Me




.

£].

42.

44,

45.

46,

47.

49.

50,

51.

-

L]

]

O

U

Some boys enjoy playing baseball
because it gives them a chance
to ger rewards.

Some boys enjoy playing baseball
because they like doing the
skills of the:game.

Some bﬁy=en3zy playing baseball
because they [like to test their
ability againsy other players.

Some boys enjoy playing baseball
because they like to be a member
of a team.

Some boys enjoy playing baseball

" because they like to win.

Some boys énjéy playing baseball
because they like the excitement
of the game.

Some bovs enjoy plaving baseball
because it gites them a chance
to be with friends.

Some boys enjoy playing baseball
because they like to improve
their abilitv at the game.

Some boys enjoy play;ﬂg’bgszbaili

because they feel good whe:
they've played well.

Some boys enjov playing baseball
beeause their playing pleasea
others’ impuftgnc to them.

Some bcys enjov playing baseball
becauss it gives them a chance
to gét revards.

o
bt
-3

BLT

BOT

BUT

BUT

BUT

BUT

BUT
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deher boys enjoy playing baseball
because they like to win.

Other boys enjoy playing baseball
because it gives them a chance
to be with friends.

Other boys enjoy playing baseball

- ‘becsuse they like to improve

their abilitv at the game.

Other boys enjoy playinhg bageball
because they feel good when
they've played well.

Other boys enjoy playing baseball
because their playing pleases
others important to them.

Other boys enjoy playing baseball

because it gives them a chuance
to get rewvards.

Other boys enjoy playing Pa&eball_
‘because thev like to test their

abilitv against other players.
(

Other bows enjoy playing baseball

because theyv like to be a member
of & team. . .

Other bovs enjoy playing baseball
because thev like to win.

Other boys enjoy playing baseball

_because thew liké the excitement

of the game.

Other bovs enjov plaving baseball
because -hey like doing the
skills of the game.

For

True
Me

=




w
L]

53.

54.

L]
R

. because thev like to

, Some boys enjoy

SEEE boyvs enioy pliyin; baseball
test their
ability against other players.

because they like to improve
their ability at the game.

Some boys enjoy playing baseball
becausc they fee? good when
they've plaved well.

Some boys Eh]ﬁv p;aving gaspbail
berat their plaving mleases

Playing bageball -

BU'T

150

Other boys enjoy Pllyinﬂ bagebsall
because they like to be a mber
of a team.

Other boys emnjoy pla *’b;sgball

because theyalikg to in

Othar- tﬂys enjoy playing baseball
because they like the excitement
of the game.

‘Other bovs enjoy playing basebail

because they ljike doing the
skills of the gane.
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WAT | Don'T Endoy ABOUT BAsEBALL
SAMPLE SENTENCE
-~ o Stronély Agree Undecided Disagree Strongly :
. Agree Disagree :
Some kids don't, enjoy playing baseball because ) ’ '
the skills are “too hard to do. ¢ a b c d e
v . ' 4
ONE THING THAT I DON'T LIKE ABOUT BASEBALL IS THAT: = S.A. A. U. D. 5.D.
. ’ [
56. My teammates take the game too seriously. ' a b c d e
57. People alwa&s want to win téo much a b c d e
58. When I play, I don't like losing. ‘ a b ¢ ' d e
59. The coach criticizes too much. . » a, b ¢ . d e
60.. I don't like going to practices. . . a b ¢ d e
61. .1 sometimes get hurt. ' . a b ¢ . d e
62. The sport takes up too much time - I can't . a - b c .4 e ‘
do other things that I like to do. :
) . -~
63. I don't like people watching me play. a b c d e.
L :
64. 1'm always waiting around during a game.’ a - b ¢ d e
65. 1 don't get to be a part of the action a b c d e
very often. : .
. , : : o
66. Playing time and positions are not equig : a b. ¢ d e
among team members. O '
67. 1 am always being compared’ against other a b c d e
players. _ < '
68. I am dlways being told what to do; I don't a b c d "~ e
get much chance to do things own my own.
69. Some people don't play by the rules. - - S PR R YN DA NI
70. I don't get to play the position that 1 want. s b ¢ d e
71. My teammates don't take the game seriously. a b c d e
72. ?ome of the players are too good. a b ¢ d e
73. Some of the players aréh't good enough. ’ a b c d e

74. The coach doesn't know the sport very well. " a .b ¢ d e
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S.A. A, D. S.D.
75. The crowd sometimes boos or razzes us when a b d e
wve play.
76. The sport takes too much energy; I get too tired. a b d e
77. My teammates get mad at me if I don't play well. a b d e
[
78. My parents keep wanting me to be better than a b d e
what I am.
79. When our team plays, the referees sometimes a b d e
make bad calls.
80. There are some dumb rules. a b d e
81. I don't like playing when the weather is bad. a b d e




True
For Me

Y SAMPLE SENTEMCES

%

Some boys ‘think it is imﬁartanc

to learn the skills of the game.

Some boys think it is important
to have good equipment.

Some boys think it is important
to have fun playing the game.

Some boys think it is important
to piay the game fairly

is important

Some boys think it
-beat the other

to win the game-

team.

Some boys think it is important
to have fun playing the game.

Scme boys think it is important .

to play as well.as they can.

‘Some bovs think it is important

to win the game--beat the other
team.

- Other boys think it is important ’J
BuUT to have goofl equipment. L
Other\geys think it is imporefht
BUT to be team member. _
i Other boys think it is important r‘;_z
BUT to play as well as they can. L
b T sl s o f"j
_ Other boys think it'is important .
BUT to have fun playing the game L
- Other boys think it is important . |
BUT to play as well as they can. .
Other boys think it is important
BUT to win the game--beat the other . |
team. .
. BUT Other boys think it is impgrtaﬁt .
/ BUT to play the game fairly. ? |
q =
B ) »V : * i = = . = . vh
, - Other boys think it is important
B’T : fai F'Y. ' : BN ’

to play the game

-

=y




To what extent do these people give you praise, encouragement, or approval for
playing baseball?

88.

89.
90.

92,
93.
94.

95.
96.
97.

99.

100.
101.

103.

104.

NEVER SOMETIMES REGULARLY (at least once for each game)

Father

i — - - -
Mother . . - ]
Brother(s) - e —— i
. Sister(s) —_ —
Coach — . _ _ g
Teammates — ] _ _ —
Friends _ - - —

important is it for you to please the following people when playing baseball?

Not at all Somewhat Very
~ Important Important Important

Father

Mother _ _ ) _ -
Brother(s) _ R _ .
Sister(s) . _ - — — -
Coach o _

Teammates _ o ——
Friends _ _ I

How important is baseball to your fawily? (Check one space only)

Not at all. lmportant
Somevhat Important
Very Important

k3

ou have a sports idol in baseball? ° No__ Yes_

Compared to other boys your age, how.good do you think you are at playing

*baseball?
. - Below MVerage

Average

Above Average k



<ut,

105.

106.

Do you plan to play baseball next year (season)? MNo__

I.F "m‘;&", thi

Yes_

THANK YOU FOR YOUR ASSISTANCE
PLEASE RETURN THIS BOOKLET TO THE RESEARCHER
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APPENDIX B T VALUE STATISTICS OF THE LIKERT DISLIKE
STATEMENTS FOR THE SPORTS OF BASEBALL AND SOCCER



Table 19
NDFFS;@;fltZ:antl t values of Likert Dislike Items for
the Sports of Soccer and Baseball

2.78 1.1 I o
2.94 1.2 =0.76 115.44 'p=.447
4
4

3.04 1 =N 0 B = %3 .
3 29 1 0.94 - 115.:3 p=.351
2.44 1 e e 94
2 60 1. 0.60 114.73 p=.549
2.70 1 1 €7 108 8€ = 00"
3.16 1 -1.67 ,le:SE p=.097
1.62 1. Cy an van em e

1

1

D =
.

1.22 e TE Y e oam
134 -1.16 3,19.6\% e 248

+0.66 114.62

~1.30 * 113.98 p+.196

. +0.42 106.82 p=.678

Y. I T N
[
.
e
o
e

1.35 0.76 112.69 p=.449 -

+1.49 116.92 p=.139

HO Sl ek S DLW bO MO

D L W
P\
il
W‘

P R RIR RN DR MM

© =1.90 118.69 p=,060.
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Takile 19 * (continued) .
~T -
2 S c ALUE  DF et
FACTOR SPORT MEAN ST.DEV. t VALUE ©DF  PROB.
CROWD BOOS BASTNL 248 146 ) g J11.73 pe.068
TEAMYATES | BASEBALL  3.06 1S -0.33 112.46 p=.739
PARENTS WANT B{gg&‘b g:g; igé _1.81 120.00 p=.073
BAD CALLS REF BASDALL 419 L0 +0.0t '115.31 p=.936
o s ooER 4 L L3 1045 pee2
wowmm  memu 2E L8 o s e

=

hypothesis. . : | ;

Tpairwise deletion was used with this program.
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APPENDIX C ONEWAY ANALYSES OF VARIANCE STATISTICS OF THE
LIKERT DISLIKE STATEMENTS FOR THE AGE DIVISIONS WITHIN THE
, SPORT OF SOCCER
[
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Fhil Kreisel
Dept. of : ehreatlar Adnirn,
UCofA’ f
April 3, 1981 ' 5

¥r. George Hallett 7

c/o Zdmonton Ninor Soccer Association, . : .
¢« 10070-151 Street, : - » ;

Edmoriton, Alta. !

—ear Vr. Hallett: , . !
]

I am writing to you and your Association in regard to = Jiu:s- ’
that I am doing as part of the program requirements for nm
graduate degree in Recreation Administration at the Urive
of Alterta. My study is focusing on what young childr:r lik
and dislike about socce:, Greater numbers of "c“ﬁFﬁters

are involved in. this sport each year, yet no one has attémphed
-to find out what they Envmy about the spor= that they partici-
pate in. Noreaver, Frevious studies have *ended to focueg on

the more negative aspects of minor sport, particular;‘y deal- .
ing with why crildren drop out of sport. I'm focusing on the

positive aspects of sport, since many thlldren are involved in
these programmes.

1

wouli like %o appeal to the ;\r.a.A for your suppor-: in inis

study. Ar endarsemenh. 1ndlca;1ﬂf your support, on t osy)

ielterheald would aid ir my comple<ion of thic wor=<hv
Yor yvour convenience, I have drafted a sample le*tter Lr
the type of support the Z.%¥.3.A. could g€ive .€or the =*us
Tree to make.any changes that jcg feel are recessary.
I have enclcsed an RLIZR sample of "the quéshlaﬁrgirt has
paﬁtlclpartg will comrlete for the study. ’*hg ques tionnai

| approximately 1 hour (per tear) 4o complete. Minor re

( wording are surrently te;qg mace to ;mprgve the instrumers 1
' technical wording is teing removed, and teing rezlac eﬂ jabes
words that youngsters can more éasily uﬁders@a,,.

A

1 s;ncevelb Fcpp that sou uiil coneider prs.;;;
letter z:;gartlrg the £ ud:® - Thank vou very euch

[ ]
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EBareowrew 166

10070 - 151 Street
EDMONTON. Alberta T5P 1Y3 Telophone (403) 483-181 1

March 6,1981
Mr. Phil Kreisel
Department of Recreation Admlnlstratxon
University of Alberta
Edmonton, Alberta

Dear Phil,

Please find enclosed some information on minor soccer in Edmonton
and some brochures etc. on youth soccer in Canada. There  are two
excellent resource people in Edmonton you may wish to contact re-
garding you study, Bert Goldberger is the Technical Director for the.
Alberta Soccer Association and one of their programs is a summer
school for players in the age group you indicated also the new
Administrative Director for the Alberta Soccer Agsociation , Kevan
Pipe ray be able to supply you with further information. Kevan was
the Director for the Canadian Youth Soccer Associ®#tion up until
February of this year and and I am sure could:provide you with some
valuable information. :

If I can be of any further assxstance please feel free to contact me
at :483-1i511.

Good luck with your study.
Yours truly, - - _ : - ) R | o
George Hallett . | .

Adninistrative Assistant
Edmonton Minor Soccer Association

«

Encl.

P.5.» The telephone number of the Alberta Soccer Association is . "
458-7111. (Percy Page Centre, St, Albert)

’

AFFILIATED WITH: Atberts Soccer Associstion

Canedian Youth Soccer Associstion




10070 - 151 Strest ”
EDMONTON, Alberta TSP 1Y3 Telephons (403) 483-1511

April 22nd, 1981

Mr. Phil Kreisel,

Dept. of Recreation Admin.,
University of Alberta,.
EDMONTON, Alberta.

Dear Phil:

Please find enclosed a covering letter from E.M.S.A. in
support of your study. We would like to wish you well
with your study, and ask that a copy of your completed
study be forwarded to the Edmonton Minor Soccer Associa-
tion office for our records and to aid in-further pro-
gram improvements, .

It is our understanding that the interview you will be
using will be very close to the one forwarded to the
E.M.5.A. office on Apr;l 3rd, 1981, and the covering
1 etter of our support is given.to you on the under-
standing that you will advise this office of any ma;er
changes in the interview questions.

I1f we can be of further assistance please let me know.

Looking forward to seeing your completed results. T
Yours truly, :

Gegrge Hallett, _ .
Administrative Assistant. . o

&

AFFILIATED WITH: Alberts Sococer Associstion
Canedian Youth Soccer Associston



10070 - 161 Street
EDMONTON, Albarta T5P 1Y3 Telophone {403) A3-1811

April 22nd, 1981.

Dear Coach and Parent:

As you know, the Edmonton Minor Soccer Association is an autonomous
voluntary body dedicated to the promotion and improvement of soccer
among the youth of Edmonton. This is accomplished through our organ-
ized community league programs, which gives your children an oppor-=
tunity to properly learr and play the game of soccer. 1In addition

to this, the Association feels that equal importance should be plac-

ed on, the erjoyment aspect that each chi’d derives from his participat-
ion in the sport.

The study that Phil Kreisel is undertaking as part of the program
requirements for his graduate degree in Recreation Admiristration
at the University of Rlbterta will examire the likes and dislikes
that the players have about the sport of soccer. The information
that he will obtain will serve to enhance the importance of the
soccer programs currently in existence.

I would like to take this opporturity to encourage ycu anﬂ your team
to assist him by taking part in what the Edmonton Minor Soccer Associat-
ion feels is a very worthwhile study. '

Sincetély. , ’ - )
o ; : s . . ‘A
er Hildebtandt; )
-Prgsident.,

AFFILIATED WITH. Alberta Soccer Assocuation

Cansdien Youth Soccer Associsthon



