R

L

. The quality of the copy is heav11y\\\\

- indistinct print.
- received.

TN

o

a

" INFORMATION TO USERS

THIS DPISSERTATION HAS BEEN
MICROFILMED EXACTLY AS RECEIVED
i P : '

This copy was produced from a micro-
fiche copy of the or1g1na1 document.

dependent upon the quality of the
original thesis submitted for
microfilming. Every effort-has
been made to ensure the highest
quality of reproduction possible.-

PLEASE NOTE: Some pages may have
"Filmed as

4

&

Canadian Theses Division
Cataloguing Branch
National Library of Canada
Ottawa, Canada- KIA ON4

A

- Ottawa, Canada

: S

AVIS AUX‘USAGERS' < ‘

. \'\ &\_‘ /u.
LA THESE A ETE MICROFILMEE T T

TELLE QUE NOUS L'AVONS RECUE -

Cette copie a 8té faite & partir
d'une m1crof1che du document
origxna] . La qualité de 1la copie

’depend grandement de la qualité

de 1a thése soumise pour le .
microfilmage. Nous avons -tout

~fait pour assurer une qualité

supérieure de. reproduct1on

L
y

NOTA BENE: La qualité d'impression
de certaines pages ﬁéut laisser &
désirer. Microfilmee telle que
nous 1'avons regue.

\
\ )
I3 \ ¥

.Division des théses canadiennes
" Direction du catalogage

Bibliothaque nationale ‘du Canada
K1A ON4

\



IN PARTIAL FULF|LMENT OF THE REQUIREMENTS FOR THE DEGREE :

“f A DESC)‘RIPTlON«OF GRAQL IO‘STUDENTS' READING

“THE UNIVERSITY OF ALBERTA

-

COMPREHENS!ON OF SOCIAL STUDIES MATERIAL -
'ABOUT PERIODS OF ANCIENT ‘MEDI_EVAL
ND MODERN TIMES

by

-

DONNA CLARE FEDORATION

A THESIS - -
SUBMITTED TO THE FACULTY OF GRADUATE

STUDIESAND RESEARCH o

OF MASTER OF EDUCATION

=~
1

 DEPARTMENT OF ELEMENTARY EDUCATION

EDMONTON, ALBERTA

FALL, 1976

<



)

ABSTRACT

-

Previous research has esfabhshed fhat hme is a dlfficulf area

of Iearnmg, whlle the literature suggesfs thai' wrmen social studies -

material presenfs reading preblems for studenfs at all grede -levels."

Thus', it ‘muy be that Grade 10 students expe’rience difficulty wifh

socnal sfudnes readmg, the‘ topu: of wh:ch cencems hisforncal penods

kof hme The purpose of I'he presenf study was to ussess Grode 10

‘smdents' reading comprehennon of socual siudles passages ebouf specufnc,’

pengds- ef Ancrenf, <Med|ev/el and Modern Times and to subsequently
ekplore bydescripﬁo’n of student responses in the test sutuohon,‘ the
nspects of such mafenal which may mfluence reodmg comprehensnon |

3,

The test population consfsted of four Grade 10 social sfudnes

- _classes frem th'ree high schoels of fhe Edmonfon_Cdfholi_c School System.

The final sample consistedvof 81 'subieets for whbm éomplete sefs of .

deta were obtmned All sh)dents were guven The Gates-MacGlmhe

Reod ing Test, Survey F Form 1 and three socnal sfudles pussages

pprepered m cloze test form Life in Anc:ent Athens, Life on a MedieveI

Menor, and A World Divuded b1 a Ccld Wor Interviews ‘were carried

1

"out vmh 21 sub|ects from fhe final- semple in an aftempf to gain mfor-

;'meﬁon about fhe factors which mey have mfluenced the level of reedmg




MSWMam on’the cloze ‘tes.ts.q The a\nalysrs of dafa revealed the
followmg major fmdmgs-
'_l.' Grade 10 students' highesf achrevement on cloze tests
’ construatea‘ to measure readmg comprehensron abouf Ancrent Medreval
and. Modarn 'l,'rmes was on rhe passage concermng Modern Trmes, while
fherr Iowasf achravement was on the passage cconcermng Ancrent Trmes
Scores mdlcaﬂng a level of mdependenf reqdmg comprehansron were -
achreved by 21 students on the. passage concerning Modem Trmes, 9.
studenfs on the passage concermng Medreval Times, and 7 students on . . |
the passage concerning Ancrent Trmes ' |
2, Overall Grade ?0 grrls demonstrated a hrgher level of
readina achrevement than Grade 10 boys on the cloze tests. .
|
\

3 Usmg the Pearson Product Momenf Correlahon, correlahons‘

of 644 813 and’ 806 were found between The Gates-Machme

!ﬁ Test, Survey F Form 1 and the cloze passages concermng
Anc?ent Medreval ancl Modern Times respechvely. | -
4 Students appaared to perform besf on the frgurahve expres-'
sions dalehon type and worst on rhe hme concepts delehon type
The techmcal ferms delehon type evoked the highest instance of no

response.

'5. lntewlws wrrh Grade 10 students resulted m fhree kinds -

of rnformahon their fqelmgs abour socaal sfudres readmg, their approach

2
s : . .
. . H . .
: ) . . i L N o
- oo .
N - 2 N

V.
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e cloze tests, and their-reasoning for responses to specific deletions.

to
: /

_ _‘."’The implications of these findings for authors and teachers

- of social studies were discussed and suggestions were made for future

research..

-
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CHAPTER | /
INTRODUCTION AND STATEMENT OF THE PROBLEM

Reading must be .a serious consideration for every high school
social studies -feu_cher since studies of peoples and places removed in
- - tire and s‘pace increase students! depehdence.on reading as a means
,‘-of clccumdlaﬂré information and forming concepts. Unforfunately,
social studies. reqdiﬁg asiénments, in the experience of the invesﬂga.tor,
~cause mt;my high school sh:;dents to re?:oil. Why? s there something
| about soi'éial.sfudies.'mferial in print that ﬁr'esents 'specifit.: problems |
“for "high school students? | | |
Though students m;y appear fo rasp social studies concepts in
an oral miliev wil:h tﬁ‘gber ,;uppor:igt\cannof be assum;d that they are
f:blo fo)o;k/i;ﬂ/epﬁ;nﬂy with f!\ese same concepts in the printed

//

[

¥

,'/T%fnedium. An ‘examination of social studies passages and a review of/

articles by puthc»_ritiés in the social studies field reveals t ritten
‘ 2 ; ‘

the presenice of social studies concepts, a special vocabulary, a
‘ purﬁ_/cular writing style, and the assumed need of background experience

in 'tbe reader.



Undersfahding of a spdn of hisforicﬁal" time is one vital concept
) | ! Y]

w . heS

which pervades the entire social studieslcurriculum and reflects these

characteristics in combination. The suggestion has been made fhaf_‘o

N

sense of historical perspective does nof begin'ito devei\@p Uﬁﬁl age
eleven (Ock&en and Sturt, 1922; J.enkinsoh, vl962). A question there-
fore arises.” Can Grade 10 §fudenrs, four years later, read social sfixdies
,p-asm‘ges,abouf ;pecific periods ovftﬁme with upderstanding? A‘nd what
ar'e"’fh‘e factors which s’éerﬁ to assi;r.t or prﬂeven:f their reading compre=

a

‘ hgnsibn of such material?

E Purpose of the Study

The purpose of the study Iwas to assess Grade 10 studeﬁfs" reading
comprehehsioh of social studies pa';wges, the content of which dealt with
‘Specific; periods within Ancient, Medieval, and Modern Times and to
subséquenﬂy explore, by description of student responses in the test
situation, the factors which may assist or bprevenf comprehensibn'of such
' ,mdAte(riaLv . : : . .

L]

Research Questions

In accordance with the purpoé_es of the study, the following
general questions were posed to assess cofnprehensidn and to subsequently

gain an understanding of the factors which may assist or prevent Grade 10



<

students' reading comgrehensio?x of social studies passages obgu"f specific
periods wi'fhin'Ancienf, Medieval, and Mode‘fr)“"’Times.
1. What level of reoding"uchievemen:t do Grade 10 students

demonstrate on a cloze test constructed to measure reading comprehension

‘of passages about Anciem Medteval and Modern Times?

2. Do Grade 10 girls demonsfrafe a hugher level of reading
'dchievement than Grade 10 boys on a cloze test constructed to- measure
reading comprehensiqn-‘of passages about Ancient, Me&ieval and Modern‘
Tirqes? - | | B

Co3 os péyrformance on a standardized test of general reading

‘comprehension a predictor of performance in social studies reading? -

4. In an analysis of student performance on cloze tests, on

. whic'h déletiori ‘ty“p;es did students (a) perform best, (b) perform worst,

and (c) make the least response?

Whaf, if any, addmonal information may be gathered from
;elecfed sfu,(\ients' in an interview snuqhon, to suggest fu;fher factors
which may affect the level of ‘reading achievement otra-cloze test
constructed fq‘ measure reo.dihg' c§m§rehension of passﬁge;~ about Ancient,

Medieval, and Modern Times ?
. _ S .

-

Definiﬁon of Terms

For the purpos'e# of this study, the meaning attached to certain

terms was as follows, ; : i



Cloze Procedure 7 -

N

Reading Achievement -

K

Social Studies Materials -

Ancient Times .-

Medieval Times =

~Modern Times o -

refers to the technique whereby a

N redding passage previously unread is

¢

mutilated by the deletion of every 5th

word and administered o subjects who

attempt to restore she missing words.

‘refers to level of student performance

on the comprehension section of the Gates- -

MacGinitie Reading Test, Survey F, Form 1.

ary

refers to those w ials used for

instructional burpose& to give students an

understanding of the relations of human

beings to one another ‘and their physical

surroundings.

refers to a pehod of time whose boundaries

are arbitrarily dei:ined a; fhe’prehistoric
ages ban‘d 399 A.D. |

refers to a peri§d of time whose boundaries.
are arbitrarily defined as 400 A.D. and
499 A.D. .

refers to a period of time whose boundaries

~are arbitrarily defined as 1500 A.D. and

the present.
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Design and Methodology of Study

The test population for the study consisted of four Grade 10
social studnes classes in three senior hlgh schools ass|gned to fhe
mveshgator by the Edmonton Cafhohc School Dlstnct The final test

sample consisted of 81 sub|ectz for whom complete sets ‘of data were

-obtained.

Data Col lection

On the first day of the testing procedure all subjects received

the Gafes—MacG_ihitie Reading Test,l Survey F, Form 1 as an assess-
ment of r_eading' achievement, o

On the second day of,,,the testing procedure, all sfuder‘{rs received
fhree social studies readmg passages deahrg with specnfac periods within )
.Ancrent Medieval, or Modern Tlmes. These passages had been prepared
as cloze tesfs, whereby ever); ‘5th word was delered and the sub|ecfs
fask was, to supply the words missing as they read through fhe passages

for the first time. The three cloze tests were taken by the subjects

| during one class period of 60 minutes.

Analysis of Data

The cloze tests were scored by the exact word deletion method



‘ 4 | “

to be further described in Chapter 111. The level of ‘reading. achieve-
menf demonstrated by the subjects was dqscribéd by reference to
Bormuth's research (1967). vThe Peorsb'n. Product Moment Correlation

was used to calculate correlations between student ach‘ievement‘oh the

Gates—Machme Reading Test and on each of the three cloze passages.

This mgormahon was used to suggest whether there is a relahonshnp between

general reodi’ng- comprehension and social studies reoding.

Respoﬁses on ‘the cloze tests were placed into categories in order
to serve as a basis for description of the factors which may affect the

}eqding comprehension of social studies passages concerning periods within

'Ahcienf Medleval and Modern Times.

: Intervuews wuth a selected number of sub;ects were used to supple—

~

ment the informgtion obfcuned from the dlffuculty analysis of responses

.

e

‘given on fhe cloze test;.

Assumgﬁo'ns

1. A major assumption bdsic to the study is that cloze procedure

is a valid and reliable means of testing reﬁding comprehension. The

assumption is held on the basis of evidence presented by a large body

of research.

2 It is also assumed that the nature of the reading passages vsed

»

..



" for the test instrument in this study are characteristic of social studies
" reading material. This as'sum_pﬂon is held in light of current teacher

. practice to usekmany s'upplemon"tary 'mtérials as opposed to one text-

) book The passages used have ‘been. |udged by the nnveshgotor, as a

‘jformer feocher of hlgh school socnal studles, to be ‘“:‘:‘Pf"’ble f°r °|°“'
s '-_rroom use at fhe Grade 10, level

3 It is- also assumod fhot the test mstrument was used- by the

B sub|ects in good fcufh smce fhe wnfer s ossessment and descrn' ion of
readlng comprehens;qnof. sdc:al sfpdies material is based on the further
dssumpt‘i-on' thatrespbnses to’ *he cloze itefp;f. ,re»fle'bct the st_p&énts'
thoughf processgg whulereudmg s't::ch’mt:erijal.

' >. This‘ assbr-n'pﬁon'is basg” opthe mveﬁugafors personal ‘observ‘ahons
.bmade durmg the admlmstrahon of the test lnsfrp;pents Sfudents were.

| cooperahve, complefed all work ussngned and appeared to work dnhgently

‘fhroughout the teshng sessaons. )

'Lfmifﬁffohs of fhp Study

The smdy is hmlted to a group of 81 sub|ecfs who hod to be
in aﬂendonce on two dlfferent school days in order to give complete
sets of dato. Absence by a number of sub|ects on one of the given

_A days reduced the sample from 120 sub|ects to this size.
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No aﬁempf was made to account for lnchwdual d\errences in

' mtelloctual obnhty, reading achvevemenf attitude, per nuluty, or

socio-‘economic status or school experience of the sub|ects " Rather,

the sample was viewed globaily as a grou'pv of Gfade 10 social studies
students within the Edmonron Cothollc School Dlsmct I-t v<as the
mveshgotor s intent to oarry out fhé study ina seﬂmg as clo.\se as
_posslble to the real condmons encounfered by sociql studies f&achers
One such condition is the heferogenenty _l\n any one class. It is under-"

. stood thof any géne?dliz;tiom which might be made from ;his study must

be limited to a simbilur‘populuﬂor;.‘- | . o
The amount and lﬁualify of information gained during sfud'enf

_interviews may be ‘limi_:ted B'y the invésﬁgatof's unstructured approach

and lack of experience as an interviewer.

§_i_gnificuncé of the Study

The ﬁndinés of this study could have implications for teachers
of social studi'es at fhe'Grade ‘IO Ievél; ' StOden,t reoding problems in

the expenence of the mveshgotor, often become an obstucle to fhe

~ fulfilment of a teachers and stuclenfs' goals in the socnal studies,

~ Specific mfomahon. wlnch may pomt “: the source of sl'udents' problems

and frustrations in social studies reading muy lead to teachmg strategies



which acknowledge potential reading problems within instructional
matenal and ‘thus prevent or correct the occurrence of such

lt is also hoped that the findings of thns study may say something

to authors of socnal ’studles reading material. " The drfflculty analysis

of . student responses may point to the need for expcmded d|scuss|on of

certain concepts and vocabulary as well as a re-evaluuhon of the style

" _in which such’ material is presented to students.

. l‘*&

' The Organization of the Study -

-/
{

Chapter | has given a general introduction to the research problem

: and: the rnetﬁooology of the study. Chqpter i presentsv a'revi'ew of

the research and related ||terature on reading comprehansuon, the noture

“of written social studles matenul und the problem of the concept of

. time which served both as the stlmull and theoretlcol bases for the -present |

" study. The deslgn and methodology of the study is described in

Chapter- 111 ond mcludes a descnptlon of the student sample; an outline
of the data collected; choice of the research instrument and the sub-
sequent selection and noture of social. studies reading passages for use in

the study, and the adoptlon of the cloze procedure. In addition, the

~ scoring and clnalysas of the data is grven "while the chcpter concludes with

" a dlscussmn of the pnlot study. : Chopter v reports the performance of

" the sub;ects ond presents the findmgs of the study. Chapter V summarizes




the invgg‘ﬁgdtion and notes possible implications for the classroom teacher

as well as makes suggestions for future research.

\\
N
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CHAPTER 11

REVIEW OF RELATED LITERATURE AND RESEARCH

This .chapter'presents a reytew of related literature o‘nd_re_seorch

which ”'ser}/ed both as a stimulus to and a theoretical basis for the
- . \ * :
present study The noture of reodmg and reading. comprehension..is
dnscussed since t’ms study attempts to assess ond describe Grade 10 students
reading comprehens‘:on on a test of wntten socnol studues material..
| Because thus study concerns Grade ij students readmg comprehension of |
socml studies material whose topics deol W|th specnﬁc penods of time,
| a d|scussxon is presented on temporal |eormng and the subsequent reodmg
problem time concepts may present when they appeoar in written language.

‘ Sociat st'udies motériols about penods of time are seen to present
‘many other posslble obstacles to reodmg comprehensnon Thus, in
addition to the d|scussmn of time concepts, a sechon of this chaoter is

‘

devoted to the nature of socuol stuches material ond |ts inherent features
~ are seen o' be possible foctors affectmg reodlng comprehension. A
number' of these features wull be Ioter used as categones for purposes of

describing students' responses to the social studies reading test. The

chapterb edncludes with a report on research substantiating the investigator's



choice of cloze procedure in the construction of a test instrument to
assess and describe Grade 10 students' reading comprehensi_on of social

studies material about specific periods of t‘imo.

The Nature of Rmd&and Reading Comprehension

There seems to be as many_definiﬁons or descriptions of reoding‘
 as there are "readrng experfs No area of the school curriculu'm has

received as much ottenhon or created as much controversy (Jenkmson,

.\\ & )

1973). It seems possiblc to categonze reading definitions into three
' types 1). those thof etquofe reoding wifh interpretcﬁon of experience
generally, 2) those that equote readmg wufh interpretation of grophlc

& \ L
symbols, and 3) combmahons of rypes l) and 2), (Dechont 1970). -

l The most common of defrmhons in professronal texts seem ijo correspond.
with fy'pe 2. | |
Bond .and Tinker (1957) wrote that reading in\iolves t.hc:rec'ogni—
tio'n of 'prinred or \rvrirfen symbols which serve as thc stimolif for the
recall of meanings built up through the reader’s post experience, -Read-
.lmg is a form of thinking fnggered by pnnt symbols (Jenkmson, 1973)
The reoder in a dynclmlc mental process must use his expenence and J— -
"’knowledge to construct the concapts presented by the writer. As he |

encounters each word or phrose he must -take into account the total confext

fhe problems,o the perplexmes, ond fhe novelhes of the ldeas presented



13

There must be Vsystemnﬁc (exeminatienoof the ideas put forth and e _

recnprocal exchange between reoder and writer. Thus, a view ef

readmg as the process of getting meomru from the printed page is not

adequate. Bringing meaning to the printer.l page reflects more eccurotely

the reciprocal process between the printed.'symbols and vthe mi_nd of the
reader, : The construchon of ‘meaning is basic to all other aspects of
 reading but it is remembered that comprehensron also mvolves emlyzrrné, : ~
| duscnmmcmng, |udg|ng, evalucmng and syntheslzmg

For Goodmon (1966), reedmg is a psycholmguushc process whereby
the reader goes from wntten Ianguuge, v:sually percelved roward rhe

reconstruction of a message whuch has been encoded in written Ianguage/,,

" by the author. The author s mode of encodl' |_this—message becomes an
. ’ N B - ///
impor_etnntingor- readi he - sage is a product

of ‘his own'v’ideas ] These ideas and_ ‘concepts are. expressed

within words, sentences, and parogruphs so constructed by the author to N
| convey hns intended meenmg. ,Stbsequently, the read M

ge must eﬂempt to reconstruct the \author s

- the aqfhor s wri

message- as 'nearly as pos,sible.' - The extent of one's readmg skn s/

'ma|or factor in thls reco the author's messege An adequate

vooabulary is necessary to understund the author's chonce of words, an
adequate understanding of synfocﬁ_c structure is necessary to understand
the author's threading efsepurute words into whole and meaningful

- . ) |
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, sentences. And finally, within the larger unit of'parogmphs, the reader
must be able to identify main ideas, 'supporting-details, relationships,

inferences, and author's porpose.

ough reading skulls are of major nmportance, readmg comprehensmn

' demands an adequate expenenhal bad(ground on the part of the rwder

relafed to the toplc of djscourse. The aufhor s wrmen languogé musf

shmulate appropnafe ideas and conceprsfm/ the mmd of fhe reader to

correspond with_those of - l-ns own at the hme of wntmg Thus, Goodman

et T N S

(1966:188) wiote: . o RN T
‘/‘/'////"’/”/. The arrqy of gmphlc marks, famlllar pafferned cues,

signals and symbols which are the words in context call forth
in the reader's mind previously acquired associations,
expenences, and concepts. '

The reader's ownfund of associations, experiences, and concepts

o be an essential facforv in the abilify to achievev comprehension

and agam it is sfressed thaf) these, prevnousii acqunred become the

"

"raw maferuals" of rg:dug{mprehenslon. The |dec|s and concepts that

, fform This ra raw mateﬂal become, through the process of readmg, refined,

developed, and arranged info new paﬂerns of combinations and associa-

/
/

tions (Walker, 1968). )
The em st on the reader's mental resources is recurrent in the

||femfure. Gmy (1960g wrote of rhe :mportance of the reader's
mterests background expenence, biases, preconcephons, processes of

'
|
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cieor, thinking, and sound judgment. Competent readers must be
equipped with mﬁny experiences, understandings, and skills. Goodman
(1966) wrote that comprehension is the end product ;.ofq a long chain of |
pﬁor'exrée‘riences, conceptual ‘devalopment‘s and language learning on

the part of the reader. Or as Frank Smith (1975) more recently and, suc-
cinctly wrote, comprehension means relating new experience to the
already known.

R;pmfirﬁ, in surhmar);, comprehension in this sfu&y isdséen as a
thinking process, stimulated by"fhe printed symbol, - The Gradé 10 students
in the study were required in, this process to L;se their experience and
khowledge to construct the concepts presented by "fhe writer. They |
yparficipofe;d in this prc;cess throu.gh the cémglefion of cloze tests whose

content dealt with Ancient, Medieval, and Modern Times.

Time in the Social Studies Curriculum

Introducﬁoh - e

The clear comprehensuén of time has always been cons:dered an
lmporfanf facfor in the mterpretahon of hustoncol datu The need to
understand and deal with concepts of hme cmd chronology pervades the
enhre socnul sfudles curnculum Other soc:al sfud:es concepfs ‘cannot
' be fully developed wi thout reference to time and chronology Text-

books in fhe socuul studles area ore, in fhe mveshgafor s. experience
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as a socual studles teacher, crammed with concepts relahng to hme, ,
“yet little is known about the ability of high school students to under~
stand and use these terms effectively in working with written social
studies material. There is need for teachers of the_sociol studies to
become conscious not only of the concepts of soCiaI'sfudi;es, but how
the concepts vc‘re expressed thréqgh print.

T‘eocher,s should be able to analyze both students' language and
instructional mﬁterials in order to develop tecching :sfrctegies’which may

improve the understanding of time and related concepts.

Resec;rch Concerning Students' Understaﬁding of Time

Research efforts concerning students’ und@nfling of time appears

to have produced two. distinct types of information. One. line of research,

b
discussed in this chapter, has pursued a khowlédge of »whct time concepts

are found to be developed in chnldren at various age levels. Such

research would seem useful in poinfing out what time concepts are under-

stood or misunderstood and could influence the writing of social studies

material &nd the development of ivns‘fructional strategies for teaching
time concepts as an integral part of the social studies curriculum.
Another line of research seeks to determine the effects
of systematic kin%trucﬁon about ti’me at various age levels. Though Iifﬂe

research has been done .in either of these topics at the secondary level,

]
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it should not be interpreted to mean that the ne¢d does not exist. This
is especially true since 1) history }éourses tend to be very concentrated,

and 2) widespread misunderstanding of time concepts have been found

at this level (‘Decaroli, ]972).‘//
’ i

Development of Time Concepts in Children
!

The sense of chronology which deals with events in sequence and

-

which is so indispensable to the study of the past comes late with children.

Knowledge of conventional time is a slow process, starting at age four.

17

Children appear to learn first the meaning of time words in ordinary use, ~ -

for example, days, and weeks.  The understanding of chronology and
the arrangement of historical periods is a culminating point in temporal
learning which is not reached until adult years and it is said that some
never reach this level of understanding (Pisfbr, ]939)

The ‘power to think of the past as different from the present does
not séem to develop before the age of eight. Most children are eleven
, s . , '
years old beforg/ﬁ\ey have a full understanding of reckoning time and
most do an-l'}ave any sense of chronology before grade six. (Qakden
and Sturt, 1922; Pistor, 1940).

Preston ' (1958), wrote tHat students are sixteen years old before

they catch up to adults in their understanding of time words and dates

and it is not until grade twelve that they seem to acquire a satisfactory
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!

perspechve in being able to ‘number events in chronological order.

Spuro (1948) noted the inability of bothArbnlor and senior high school

. T %
students to cope with social studies/problems involving time relationships.

)

Though he did not cite-the octuul,Jsurveys, Spiro referred to instances
in these where "a significant percentage" of high school graduates and
college students- could not date the middle ages, nor see the relation- -

hY

ship between 1066 and Feudalism, interpret. time phrases of a ger'\erql_

_ nature, recoghize the word decade, nor associafe prominent Americans
with the period of fwheir contribution to national development. Wesley
~and Wronski (1958) report a study ‘where 204 high school students and

233 college and graduate students were asked to respond to phrases

w:fh a specuflc date, The college students showed a greafer grasp of
/
chronology and mofunty was assumed to be d considerable factor in the

developmenf of concepts of hme. The mveshgators reported a "sur-

pnsmg number" of occurrences where people did not know the meonmg

of words like decade, modern time and where expressions such as soon,

. in_the past, .centuries ago were loosely inferpreted. A frequenily cited

study by Friedm;:ﬁ (]945) attempted to get an over-all picture ofbstuden;s'
time comprehension. The study involved 667 subjects from grades seven

through twelve. Friedman's study, as did the Wesley and Wronski sfudy,.
conceded that general maturity is the major factor. in the’ updérsfanding of

of time since students were seen to progress in their understanding of time



19

with each succeeding grade. |t ‘wos.rep;f‘;ed that students “approach
maturity” in comprehension of time concepts by the fenfh grade. The
data also (evedled low relafion#hips beﬂveen scores on tests dealing with
time and 1.Q., Qex, and socio-economic status.

Bcsi:cully, fhén, the I'i'ferafure seems fo emp-hasize a difficulty in
the undersfaﬁding of time co.ncepts and coﬁcludes that this Ur;derstondingv

' o
is a slow developmental process. :Eyen at the high school level, there
- remains a question’c}:s to how well this qnde?sfanding is deyelo‘ged..
What fh;n is the level of understanding'of Grade 10 students’ when‘ they
are c&nfr'onted with social sfudie; passages with t;em;es surrouﬁd_ing periods
of time? - Cén these students be. expecf_ea tc_ﬁrexhibit an ‘c.ldequo.fe appre-
ciation of the évolufionﬁry rela'ﬁonships béfween other periods of fi";me
and our own? Qu'esfions vrelated to the difficulties of such mdterial,
and the'sk_ills and abili}ies needed to work with such mcfe‘lf_ial remain unasked
and unanswered.

It is because of these questions fhclf this investigator attempted to
assess Grade 10 students' reading comprehension of social studies passages
whose content dealt witE Ancient, Medieval, and Modern VTin‘\‘e‘s and to
subSéquenfly‘ explore, by description of stuﬁent responses in the test
sifuofi‘on, the factors which may affect com;)reh"ension pf @terial whfch

is so concentrated with 'concepts of time and ‘concepts dependent on an

understanding of time.
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»
A

The Nature of Social Studies Readiqg Material .

Introduction

As stated previously, the reader's cognitive processes dand matura-
tional level in language and_cognition are important factors in his attempt
(

to comprehend written material.

However, certain™features within written social studies material may

“present obstacles to reading comprehension. The following section considers

those cbaracferisﬁcAs of social studiés reading maﬂtericxls‘» which may -in
fhemsel\)es be sources of reading problems for the Grade 10 student. A
number of “the _feafurés cited here as ch@racferisti&s ‘of social studies
reading ‘material will later bt; used as the basis for categorization ofi '
deletion types in‘- tBe cloze"fesf’s."i The r_esultingr catégories'will be used
for purposes of descriBing students' responses to the social studies rgoding
test. | | |

A number of authorities in the social studies field have shown

k]

concern in their writing for the enormous vocabulary load in social studies

rmte_.-rialh- (Wesley & Wronskf, 1958; Pvr_esfon, . Schneyer, & Thyng, 1962}
Witty, 1965; Jarolimek & Walsh, 1969,

Technical terms. A portion of the vocabulary load consists of

technical terms: those words of restricted use and meaning within the

social studies field. Such words ‘moy presen.f reading difficulties since
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their meanings cannot qlways be determined through contextual clues.

For example, "The serf took the grain to fhe mlll "

Figurative expressions. ' There are also figurative expressions:

‘those having a different cbnnotqfi’on.from the literal meaning u_sua’ll‘y
associated with the terms themselves. These can be a ’so’urce of coﬁfusion
_ as sfudents often use the literal rather than the intended mecu.wing.‘ For
‘exumple, the sfatement "Indm was the J__iof the Brmsh Empire, "

|||usfrofes a use of fngurahve longuage whnch many students may find

confusmg as they regd social studies material.

Multiple mednings.’ Social srud-ies material also'containsman
P ']Q__ Yy

words with mulhple meanings and thus, the chonce of appropriate meamng
depends on fhe context. For example, Preston, Schngyer & Thyng (.1963:
39) cited the wqrd "power" used~in.fiye differ_ehf ways within one history
: téxfﬁ |

The Supreme Court had no power to :ssue such an’ order.
.. .smaller buying power. ,
.Europe’s military power. ' [
... the policies.and interests of foreign er.
The Republican Party was then in pow

Social Studies concepts. . Finally, there are words which denote

social .studie\ﬁ concepts specifically. Table 1 presents Wesley & Wronski's

(1958) dtfem‘pf to delimit the maj ‘classes of these conéepfs dealing

¢

directly with human relationships. It would seem that an understanding
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TABLE ]

WESLEY AND WRONSKI'S MAJOR CLASSES OF

SOCIAL STUDIES CONCEPTS

B

Concept . ; Example
1. Action (serve, entertain, thinking, reveal)
2,  Agency (company, mediator, clerk, ticket)

- 3. _ Behavior - (worship, lawless, beg, lying) . ,
- 4, Belief _ (democracy, deity, capitalism, scientism)

- 5. - Change ~ (new, develop, large, improve)

6.  Communication (publish, poem, newspaper, speak) -
7. - Custom (holiday, bow, game, ftitle)

'8, " Entity (gift, man, flag, custom)

9. Group (class, army, board, team)

10. ldeal (truth, respect, order, happiness)

11, Institution - zumversnty, marriage, rehglon, governmenf)
12, Instrument street, barn, strike, sword):

13. Invention (legislation, discovery, constitution, lrrugahon)
14, Obhgahon (obey, .taxes, debt, renew)

15. Place (island, beyond, China, far) _

16, Problem . (crime, delinquency, unemploymenf war) -
17.  Process - (voting, impeachment, packing, recreation)
18.  Profession - (doctor, lawyer, minister, teacher) '

19.  Quality (loyalty, respect, pure, kindly)
20 Relationship - (Husband, - cousin, captain owmar)
21. Situation ' (pnsoner, opportumfy, blind, wﬁness)

- 22, Status - (poor, fortunate, private, health)

23. Time

(long, century, quuckly, whenever)




.of these conceprs is dependenf on the reader's bdckground of experience
and mafur_i.ty. (Jarolimek, 1'963)_.‘ .
Ceriuinlyfthe'studont mu's_f’hdv.e an understanding of both the author's
and the field's vocabulary in order to succeed with socici studies reading.
In confronting this speciolized vocosulury, studcnfs may Bave two difficultiés:

first,- vocabulary that is unknown to fhem, and second vocabulary that consists -

- of famlllor words fhof become incomprehensible in a new contexf

Passages such as those used in the present sfudyﬁ where the topics concern
, : 1 ' ;

. fifth century Athens, the medicilal manor, },cmd the cold war, because of their
descriptive explanurory nqture, would be expecfed to contom many exdmp|es
of words used in ways peculror to the penod and fhe purpose of the aufhor

in his discussion of the poriods. _Thus, confronted wifh technical terms of
Iirnired usage, words with various meanings, and'\‘Nords whose ’foncﬁon is to
evoke concepts on inadequate social studies voccbulary may seriously lmpede

. Grade 10 students' attempts to reod and secure the intended meaning of

pdsscgos dea_ling wjth periods of time which are outside the realm of his

direct experience.

ConcegrLood ' . - o o
Socral studles courses are overlooded cmd overly—compressed with
| concepts (Preston, Schneyer, & Thyng, 1962). The concepfs in text books
.cmd courses of st - numerous to be masfered by reqdmg‘or any other

means, ‘Wesley and i8) attempted to delimit the cofegones of

S w

social studies i pecenied a list of twenty-three major classes of
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concepfs while noting that they do not cover the entire range. The number |
of word§ that can fit into these classes is overwhelming. The reader may havg
many difficulties as he attempts to ocquiré concepts through tHe printed medium. -
- A" word may label an expérienc_e he has not had; it may be worthy of more t};on
one inferpremtién;/or it may be highly abstract, figuraﬁve, even facefiou.s,
insincere, rhetorical or érroneous. Facéd with all thes‘e.diffvirculﬁes, students
sometimes fail to respond. They may vaguely postulate a meaning and proceed
- as though they pndeﬁtdnd,’ thus impairing adequate reading cémprehénsién. '
This would certainly seem to pose a reading hazard ir; social studies
passages dé_alihg with topics like fifth cenﬁ:ry A'thens, the rﬁedievol manor,
and the cold.wur which Grade 10 students may view as défached and remote
from humﬁn_ life. ,Becduse such éassages exéioih and describe specific periods -
of ti'me., they would be expected fo invplve many of thé major classes .of
social studies Conéepfs as delineated by We_éley and Wro;s;ki (1958).- If.
sh:aenfs 'are"limiféd in their personal gxper#ente with tEesg concepf§ or
lack-in maturation of these same concepts, reading this fype of 'rb;xferiql rﬁay |

present problems in terms of understanding and interpreting the selections.

 Specific Concepts of..Tim\e 6nd Place

Because the binyesfi‘gator views the coﬁcépfs of time and place to
be so vital to i‘he’underktqndinQ of social studies material about periods
of time,. they are discussed separately frc;>m f‘he general discussion of |

social studies concepts.



25

Social studies material is, to a great extent, historical; it
inevitably focuses on the past since prése_pf time is but ‘insfantaneous.i
Thus, the concept of time is one that ‘pe’ivodes the entire social studies
curricuflOm and is bf fundamental importance in social stﬁdies reading
material. Though the vocabulary of ﬁme-concebts, is notJ,espet.:ially

large, it is in constant use. Wesley and .Wrog{ski (1958) cite the

‘occurrence of over one hundred time concept words in The Teachers'

Word Book of 30,000  Words, by Thorndike and Lorge (1944). The more.

‘recenf American Herifqge ‘Word Frequency Booi<, a survey of 1,000

bublished texts for grades three to nine, (Carroll, Davies, & Richman,
1971) records the frequency of occurrence of time words important to

the' present study. The words time, ancient, medieval and modern

occurred 8,490}  531; 43; and 75‘1 :times respe.ctively.

Most time expressions are iﬁciéﬁniteﬂ and as such are subject foi
mi;iﬁterpretofior; by the reader, Expressions such as "anciénf times, "
"medieval days" and many others must be accurately understood by the
reader or *he misse; imporfqnt elements in T1"he aufhc‘br's‘commvuniccﬁon
to him. A reali_:'zqtion of time oﬁd the concepts that 'indicafe‘it would -
seem to be an essenﬁél.elemenf in social studies reading.

Wesley c#nd qunski (1958:445) quotea von Herder, the German
geographer, who. termed .his.fory and geogralphy:-b |

the stage and book of God's household-=history the
book and geography the stage ...whoever studies one without
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the other uhderstdnds neithe} and whoever despises

both should live like the mole, not on, but under the

~ earth, ' '

As indicated _obove,' time and place concepts are inseparable
in history and g@raphy. Time and ‘ploce furnish the twc:: specific elements
that make events fangible and significant dond su.pply.f% differentiating
aspects that make ‘eoch event unique, S;)cial studies materials make .
consfcmf use of words that locate places upon the earth's surface and
those proper >nouns that are used to indicate a definite area or space.
~Students must be prgpared in social‘ studies to read gr'id bundersvtand words
which describe when.qhd ‘wherev hyisfor} was rf;:de in order to appfeciate
the periods under discussion. Many topics within_ social bs‘tud»i‘es material
require an understandi‘ng of both f‘ime and place if the reader is to
achieve a clear understanding. For example, a passage éonce;ning fifth
century Athens would ahave only'vnge rﬁeani-ng if the recdér hus.‘no
'oppreciaﬁon of}\ho‘v'v long ago the fifth century wmhof conditions
' - were choraqfe'ristic of that time or where Athens is. Similorly, topics
_concerning the rﬁedi'evol manor and ‘fh‘e cold war wéuld nécessifafe ’
location of ev’énts witBin a certain tirﬁe and place if they are to be
clearly Undgr;fogd.

Writing Sfyle

Nature of style and content. -Authorities in the reading field cite

distinctive characteristics of the writing style of social studies material .

-+
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which may be a source of difficulty for students (Fa}, Horn, & S
McCullough, 1‘961). Mo;t social studies mteri§| is expository yet the
reader must be prepared for shifts in the nature of the style and content.
Mc;t.erial may be at one time chromlogiﬁol (it is gbing somé@here);
descriptive (telling the characteristics of ;omefhing); explanatory (telling
why or how);‘ .cc;mparative or contrastive (telling how two things are’

;:Iiké or different). |

N
gy

_Lack of personal references. Another characteristic of social

studies writing is its lack of personal references. Time, place, evenfs,
and their interrelationships are given prominence while information about
‘ . . ’ | - - - - “\‘ = . - . 0‘

romantic characters is often incidental. The emphasis is on social

‘patterns and the reader must orient his thinking to” consideration of a
whole society; its characteristics, vulu'es‘, and its relation ‘to contemporary

' .
as well as preceding and succeeding societies. ”

e

“

‘Grammaﬁcal constructions. In social studies material, grammatical
constryctions havg much ‘_to do with the ease of inferpretcfién and undér-
"-standing by sfudent reader-s.l Material which is logically vpresenfed, r_équires
a special mind. set for reading. For example, connectives are often
used‘h': join dO'nfrc;‘S?ing_sefs' of dol;a‘cnd this necés’si‘fa‘tes uwaTeness of the ~
shift in meaning and retention of one set of data as items of the secoﬁd

are presented. The reader must also be alert to-parts of speech used

o
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in uncom}r\on ways such as starting sentences with connectives, using
fumfliar prepositions in unfu;niliar ways, and using adjectives to modify
qdiec_ﬁves. It is important that punctuation and notation be noted and
used. 'Italics may signal the use of a foreign language, a technica'!“
term, or emphasis. Abbreviations and symbols must be learned. fhe
colon frequently alerts fhe reader to a list; the 'comma offen.s\ets up
an apposifive; and ﬁuren'fheses gnclose a pronounciation, definition, |
explanation, or an aside. Avc;'oidance of ‘these und_‘o’ther additional
‘cases (headfngs,_ underscoring, notes, _foofnores) in sole favour of the
,usué:l prihf may .depri\}e the reader of info'rmati.on which contribufes to
| greater understanding of the mdterial being presented (Fierber, 1970).

It would seem that éas;ages about ‘fifth century Athens, the
medieval manor, and the cold war may pose reading difficulties for
Grade 10 students. The nature of such material with its varying shiﬁs
from chrbnology to description, .to ,explanafion,ri fo comparisons and
contrasts o[oné with the‘,grom‘matical consfrucﬁonhs o%fen used‘fo make
these shifts require .a cerfai; logical mind set for reading which Grade
10 studeﬁt§ may not have. THis materi;l which lacks the .humo'n élemenf,
‘ imag,?ry, and rélevancy i'n' ifs.\, discussion of times, places, and condi‘tionsv
of tl;nbe past which they qan'no: know first hand, may pose reading pfoblem;
for students of tHé "now" generation who may not be .sufficienfly mc:tﬁred

to have a true historical perspective.
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Summary

The test of social studies reading in this study involved three

cloze passages: Life in Fifth Century Athens, Life ona Medieval Manor,

and A World Divided by a Cold War.  If time is viewed as a con-

tinuum, these passages can "be seen to consider periods of time within
the whole continuum. These periods of time are seen by this writer

to have boundaries along the time continuum and are noted historically
bécat{se fhéy invdlve outstanding, specific happenings, specific people,
and specffic life styles wiﬂixin certain geographic locations.

These concepts themselves have already been discussed in this
chapter as potential problems to Grade 10 student readers of social
studies. But it would seéem that the reading of social studies material
aBouf peu/'iods of past time may present a more complex problem fhcp at
vfirst indicated. It would seem that to understand material about past
“time, students must move themselvéi from their own place in fimé to
the period'fhl.a.y aré‘readi-ng. about. They must be able to "ffcnsplcnt”
fhemselves to that period and in order to read with understanding, they
_A must live. jfhdt period as fﬂe p;0p|e of "fhe period. They are forced, -
for éxample, to contend with vocabulary ‘specific tc; the description

of that period, and sometimes descriptions; of life ;fyleé with which they

»

-

have, in‘,ma_nyvcus‘es, no experience, The Qtudents involved in this study

.?\
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had yet another task fo’acvcompﬁsh“. They moved back from their own

o

historical point of reference in f974 to three distinct periods. within

Ancient, Medieval and Modern Times. Furthermore, it was occasionally

l X
-necessary to move from one period of time to-another while reading the

same passage. For example, ih the passage Life on a Medieval Manor,
they sentence, "Probably the Roman in 100 A.D. used more advanced
methods “than did fhez:?';erf of leOb AL.DY.,» " ;'equired the sﬁ:denfs to adjust
, j v

their "fime gears” while reodil'wg. ' |

It hq‘s‘been seen fﬁqf the reading of social studies material is a
'Jcompleic process. |t cannot be assumed that Grade 10 sfudenf; will
automatically léarn .ne‘w connotations of familiar words, grasp new c%ncepfs,
or understand f:hronology. By examination of their résponses on the
cloze fe.?,i', it is expected that certain patterns of response may suggest
thé types of words which cause .Grcde 10 social studies sfuaenfs reading -
comprehension problems as they attempt to understand written material

about topics removed from their personal time and space.



CHAPTER HlI

DESIGN AND METHODOLOGY OF THE STUDY

This chapter describes the test sample, the test instruments and the

data collection. - A rationale is presented for the investigator's use of

The selection and nature of the reading passages

i

cloze procedure.””
chosen for the study is ’discussedv as well as the adoption of cloze
procedure for the same passages. In addition, the procedures for the
scoring cnd‘;ffeofment of data are given. The chapter concludes with a

report of the pilot study. N

The Sample

The testing population consisted of four Grade 10 social .studies
classes (120 studenfs') from three senior high schools assigned to the
’invesfigafor‘by the Edmonton Catholic School System. These schools
were described by an official of the school system as a representative
_cross section of the students attending the high schools of the Edmonton
Cofho“c. School Sysferﬁ. Oné school draws students from an average
socio—economic areaq, énother from both - high and low socio-economic
areas, and the fhird, due to the multiplicity of programs offered, draws

students from all socio-economic areas of the city. ;

31
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The final test sample consisted of 81 Grade 10 students from the
four social studies classes. No attempt was made to stream for inaividuol
. differences in intellectual ability, attitude, personality, socio-economic
status, or schéol experiencé of the subjects. Rather, the sample was
viewed élobally as a group of Grade 10 social studies students. It was
the investigator's intent to carry out the study in a setting as close as
;
possible to the reql cc_md_iﬁons encountered by social studies teachers.
One such condition is the heterogeneity in any one class. |
The test ’“sa‘mple was smaller than anticipated by the investigator.
This was due fo the absence of a number of students on one of the two
C]tesﬁng days, Aﬂen_ddnce at both‘ sessions was necessary in order to obfain
complete sets bf da.fa. Testing occﬁrred in the final weeks of May and
first week oflJune in 1974 and 'this apparently is a time when high schools
.experience attendance problems. | a |
The s\\fudenfs in the final test sample of 41 girls and 40 boys‘ ranged

from 15 to 17 years of age. This data was obtained from class lists

and record sheets completed by students,

The Tesfing Instruments

The Standardized Reading Test

The Gotes—M;cGinitie Reading__Tesf, Survey F, Fc;rm 1 was the J

standardized test chosen for the assessment of general reading ability,
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This test consisted of three parts: Speed and Accuracy, Vocabulary,

and Comprehension. The final data analysis used only the results of the

- comprehension section. This section of the test measures students' obilify

to read complete prose passages with understanding.

This 1969 Survey F test is a recent addition to the well known

series of Gates-MacGinitie Reading Tests covering Kindergarten to

" Grade 12. Beqabse the latest Sixth Mental Measurements Yearbook dates

to 1965, the new Survey F of the Goﬂé“MocGin'iﬁ-e ‘Reading Tests has

ngf‘ been reviewed. However, this in;/eslgi‘ga}or finds many of the comments
in the 1965 edition's réview written by George Spache to be opplicable'
to Surve).' F.

Spache found the Gates-MacGinitie 'Read‘ing Tests to have a good

format and to be a useful instrument for determining the leyel of competence
iﬁ recdiné of a group of pupils. The material in the tests has face:
val_idify and the reliability coefficienfs are ;atisfccfory. (The Technical
Supﬁlemént of fhe°]969 test repo:fs a .91 reliability coefficient for the
compreHension section at Grade 10 level). He refers to "minor limitations"
of fh‘e test, for example," vague direct-ionsk aﬁd lack of information on the
establishment of norms. Examination of the 1970 teacher's manual shows
improvéci directions to students and the feéhn?‘/(cy/c:ll;qlsupplgmenf»contqins

e -

detailed information on the procedures for establishing norms. Spache

concludes that the Gates-MacGinitie Reading Tests will find Wide and

profitable use in survey testing and in evaluation of reading programs.
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~'Th'¢.a Cloze Tests

Three social studies passages, Life in Fifth Century Athens, Life

on a Medieval Manor, and A Wérld vaided by a .Cold War were. chosen
and prepared in cloze form for .udministmﬁon to all ;tudenfs. | The
roﬂqnale for the use of cloze procedure qnd the selection cnd  ncfure_of '
these social studies passages\or.e discussed Iloter in this chapter. Samples

of cloze tests are included in Appendix |. Ry v

The Interview

Within 10 days of "f‘he admiﬁistraﬁon of the cloze tests, twenty-
one students \-N.erev inter‘viiev;red to discuss; in retrospecfv,' their reasoning
for ranswers to sp"ecific deletions. To choase candidates for the interview,
students were ranked according to. their performance orv\‘ lfhe cloze tests,
and the total sumplg divided into thirds. The resulfing three gr;Ops
were c-ldssified.as High, Middle, and Low. Seve;.n students from each
group were chosen to parhcnpate in recorded mfervnews with the investi-
gator. The,seven students chosen came from the high, middle, and Iow
positions within their-respective groups. Data concerning the interviewees'
performance on ;II aspects of testing is summarized in Table 1.

The delehons chosen for discussion were the result of an "eyeballing”

of the data and were perceived by the mveshgcfor at the time to be -

represenhhvef examples of the deletions causing frequency of confusion



TABLE W

IDENTIFICATION AND BACKGROUND DATA
OF SUBJECTS |NTERVIEWED '

Rank of Gates— Rank on
MacGinitie  Cloze Tests _ ; o
Within Total Within Tofql Raw Scores on Cloze Tests

Subject Group Sample Sample Ancient Medieval Modern
_ - 72 79

1 High 7 k 1 - 31 32 40
2 " 4 2 - 36 . 44 43
3 " 3 - 3 - 36 39 4
4 " 10 : 10 L34 35 M
5 " 18 . SN 31 - 35 37
6 " ' 11 19 - 31 31 32 .
7 " 27 - 20 24 32 35
g Mddle ‘14 30 8 32 3
9 w37 3 27 - 18 36.
10 - 29 - 32 ' 26 27 27
11 X 39 22 20 - 34
12" - 25 - 42 22 37 26
13 " 45 47 v . 24 32
14 " 52 50 20 24 25
15 . low 58 55 18 28, W
16 " 67 56 18 19 26
7o 75 60 BV 20 24
(|- 28 63 14 - 19 24
19 " &3 : 65 ' 22 24 8
20 no 56 73 , 18 .18 12

. 2] " 76 - 75 : 17 17 13
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as the students read the passages. Interviews were conducfeﬁ with reference
to cor.nplefed clpze tests. The examiner pointed fo specific responses and asked
the students to v_efbolize their reasoning for chqice of that respopse,_whether
it was correct or incorrect. All interviews were recorded, fronsr:ribgd, and
subseque'ntly‘onalyzﬂ‘ed inan offempf to gc?in further i~nsights into the thought
proces;eQ operating as students read the passages. |t was hoped that student
» verbalizétibns aBout their written resporiﬁes might yield infdfmcfion concerning
their achievemenf or breakdown of comprehensio.n'. The transcript of one inter-

|

view from each of the three groups is included in Appendix II.

The Data Collection
Two testing sessions were held with each of the four classes participating B
“in the study during the final weeks of May 1974, All festing sessions were con—

ducted by the investigator. On the first fesfing day, students rééei_ved the

Gates-MacGinitie Reading bTesf, Survey F, Form 1 as an assessment of general

reading ability. Though the test consisted of three parts, Speed and Accuracy, .
'V.olcabulory, and Compr\ehénﬁién, the final data and}lyéis usea only the Compre-
hension section. The Technical Supplement sqpplied\wifh this test indicates
‘f.hof it is best to use the comprehensio_ﬁ score if a.single index of a student's
reading‘ubilit;/ is. desired; Als.o,' ins section ‘of‘the fe;t. was felt by

~ the ihvesﬁg‘afo'r to be most re‘lafed to the‘quésfions being poséd in the
stuc‘ly.' The test was given under fime& conditions as specified by'the

test manual,
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Af} the second ‘testing session, students were given the series of
three cloze passqées. Because of time limitations, the possages were
given as pre-reading cloze tests, that is, the students had not read
the passages in their unmuhlated state before receiving the cloze fesfs
The tests were given during a snxfy m}mufe ;serlod the Iength of time -
having been concluded as adequafe following the pilot sfudy The tests
were presenfed to the sfudenfs in a stapled test package. These test
packages were asslgned through .use of a random number procedure.' This
proce::iure had been previously carried out as follows. ' The sfudents
names on the class lists of the test populqhon were numbered consecuhve!y
Meonwhule, the contents of the fesf packages had been arranged in the .
six possible orders and stacked so that each vcnafion occurred at every
sixth position. Then the table of Random Numbers in Kerlmger (1973)
was read “horizontally and as a student's |denf|fymg number furned up,
- he was assigned the fesf package at the top of the stack. Each sfudem"s‘>
jname was written -on the test package he was to receive. This |
procedure was used to compensate for any lecrmng effect which may have
quen place dunng complefion of the cloze fesfs Students were msfrucfed

to do fhe tests in the order in which fhey appeared in their fest pcckcges

The Use of Cloze Procedure

In a presidential address to the National Reading Conference (1974), Rankin

stated that, in spite of some limitations, the cloze ‘procedure, after twenty

¢
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years of use in research, had still much to recommend it as a basic
technique for studying language and reading. Since the intent of this
study was to explore by d‘escripfion, both the process as well as the

product of reading comprehension of social studies material about periods

-

S

of time, the cloze procedure was chosen by the inves.ﬁgafor as a fnethod
of obfcininé data. It was felt that this procéclure_ had the greq_fest.
potential of revealing the students' operative thought processes du.‘ring fheA
'readin/g act. As Jenkinson (1957) related, past methods 'of testing reading
compfehension have usually equated the ability ‘fb answer qu-esﬁo.ns either
spoken or written with “cb.mprehension. This presumes that the siﬂdenf has
understood the question §ccurote|y. Muylfiple—choice‘ tests, while aiming
at obiécfivify in marking, inyolve a process of elimination or different
précesses other fhan the ability to form a reply. Jince the investigator was
inferésfed in the underlying éro’cesses which assist or prevent cqmprehénsion,
it was therefore concluded thaf The clozé test procedure and subsequent
data obtained from interviews mighf provide‘\;&he information sought.

" Cloze procedure Ls\xa technique infrddbced by Wilson'Taylor in 1953
and :Hcs been described as having frefnendo”us potentialities for practical
use in the field of reading. The term "cloze" was coined from the Gesfdlf -

) . N

‘ . ~
concept of closure--the tendency for an organism to fgrm‘;l complete

whole by filling .in gaps in a structure. Taylor (1953) defined a cloze

unit as any single occurrence of o successful attempt to reproduce accurately

¢
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a part deleted from a message {;y deciding from the contexf that remains,
what the missing part should be., In general, then, cloze procedure is
_ a means of measuring the degree éf correspoﬁdehc_e BeMeen the languog.é
of the message and the language system of -the reader. | To the extent
that the reader's language facility allows him to utilize the semantic and
syntactic information ‘in a passage, he is able to complete the clozé
task éﬁd communication (éorﬁprehension) is assumed to have occvurbr.ed.
e Thus, if the encoder produding a message and the decoder receiving it
~ have highly similar semantic and grammatical systems, the decoder ought
to be able fo predict or anticipate what the enc':oder will produce at
each moment with copsiderable accuracy. |r;| other words, if both meﬁ\bers
of - the ’commur\\ication act shcré' common associations qf\d co.mmon' tendencies,
“they ;hould bé able to anticipate each other's v'e'rbalizdtiorixs‘ (Roﬁkin,
1959). ‘Conversely, a passage that uses vocabulary or grammfxticol patterns
“2— unknown to the r_ead;ar is difficult to ;6mp|efe, and . thus comprehend.
A review of research was carried out ‘fov establish the validity of

the cloze procedure as a measure of reading comprehension.

-

Research Relating to Cloze Procedure as a Valid Measure.

General and Specific Readfng Comprehension

A substantial research base exists in the literature establishing the

empirical validity of the cloze procedure for measuring readability, intelligence,



40

and pre-reading knowledge, as well as several components of reading
comprehension (Rankih,‘ 1959). Literature on reading ¢ompr§hension

considers ‘fhe use of cloze procedure as a measure of general and specific
con;prehension qnd the use of cloze procedure as a measure of reading

| compréhension as an on-going process. The review of reseérch presented here
‘éonsiders these two' topics.

Cloze procedure can be used to construct tests for the purpose of
measuring either general reading combrehension as measured by standardized
reading tests or specifié comprehension of a particular qrfiqlé.

The cloze pr_oceduvre has been extensively exémin.ed as a technique
for measuring general reading éomprehénsion as ﬁmeosuréd by »sfa'ndcrdiiled
reading fesfs..' Jenkinson (1957) wo;kiné with studénrs in Grades 10, 11,
and 12 was the first.to report correiations between cloze scores and a

standardized reading test. Using the Vocabulary and Comprehension sub-

tests of the Co-operative English Test, C-2, she obtained correlations of

of .78 and .73 respécﬁvely. Inhis doctoral dissertation, Rankin (1957)

used the Diagnostic ‘Reading Test, Survey Section as a criterion of general

readiﬁg skill and obtained correlations of .29 with story comprehension;
. 68 with vocab‘ulary; and .60_wi}h paragraph cémprehénsion when cﬁrf'
relations were made with cloze s_cores.' |

Ruddell (1963) reported correl'qt'ions of .61 to .74 béfween‘ cloze

scores and the Paragraph Meuhing_jub—fesf’of the Stanford Achievement
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Test. In an investigation involving Grade six students, Schneyer
(1965) correlated cloze scores on 10th word deletion exercises and

the Gates Reading Survey and obtained correlations of .63 and .74

with vocabulary and . &0 and .68 with reading compréhension. Correlating

- 20 cloze tests with the Reading section of the Metropolitan Achievement

Eif_! Friedman (1964), in an inv’esfigoﬁon »of the use of cloze procedure '
for imprl:ving the reading c,ofnpreheﬁsion of foreign studénfs, ol;tained
correlations ;r’onging from .63 to .85 with vocabulary and .71 ‘fo.’. 87
~with the total score. The results repérted here show a s-ubsfqn'fial
relationship between clozg test scores and results of standardized reading
tests. . e ‘.‘, ' . .
In order to determine the validity/ of ”the cloze fe.st’ as a
meosdre of specific c:Smprehensiqn; cloze scores have been correlated
with ;:o_mprehehsion test scores,é&ering the same material and fhe‘con-
clusion_‘is that - cloze procedure i’s"clso c'validrmeqsure of specific rgdd-
ing co‘m'preH‘ension., ln'fact, it appears . to be ov'n.\ore cccufcfé,heosyre
of specific reading ‘comp'r.ehe'nsion .th.cm\1 of general ‘readi‘ng comprehension
as measured by standardized tests. In th‘e previously mentioned study
. Jep‘ki_nson. (1957) reported a correlation of .82 between any word de_lefion
cloze rest’:resulfs and oBiecﬁve questions based on the same material.

"R‘onkin‘ (1959) bbfafned coprrelcnﬁons of .78, .86, and .78 between compre- .

hension tests and cloze tests. More recently, Bormuth (1963) ~reported‘



correlations from .73 to .84 between nine cloze tests and nine compre-
hension tests, as well as a correlation of .93 between the total scores
of the comprehension tests. On the basis of the studies reported here,
cloze procedure appears to produce tests which tend to measure specific
comprehension of an article better than general comprehension. This

, I | .
supporfs the investigator's use of cloze procedure as a measure of reading

comprehension for three social studies passages concerning periods within

Ancient, Medieval, and Modern Times.

Research Relating/to Cloze Procedure and lts Use for

Measuring Reading Comprehension

€,

as an On-Going Process

v

Rankin (1959) saw the greatest pbtc::nﬁol of the cloze technique

for its use in measuring reading~¢omprehension as an on-going process,

N

that is, a learning précess which takes place during the reading of a

passage.  Taylor (1953) aﬁd _chkin‘ (1957) measured readfng compre= |
hensioﬁ as a. léarning process ond obtajned gain scores between pre

;md post fes;rs at .001 leveIIOFI ;igniffconce; [n order.to measure the
omqu‘nf learned fh;;o;.;gh :reoding a’ 'pq‘ssoge two cloze tests based on
samples‘ o‘f"::n article were vpre'pdréd and administered one before and
one after rveadingl the passag?. | LA o

Jeﬁk_inson (1957)ifused cloze procedure to study rédding process

42
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in yet a different way. Based on cloze test performance on three literary
passages, she interviewed a select number of students in Grades 10, 11,
and 12 and had them take another cloze test while simultaneously
verbalizing reasons for cloze responses. A‘nolysis of interview data revealed
students’ recognition of syntactic clues, sensitivity to style, fusion of
separate meanings info ideas, recognition of implied meanings, verbal
flexibility, knowledge of word meanings, ‘and longudé;e structure.  This
use of cloze procedure;" thus yielded mdny insightful findings concerning
the uﬁderlying factors involved in the process of reading. Again, previous
research(s;\fsfanﬁates this investigator's Qse of cloze procedure and

L {s
subsequenf{:i;\ferviews‘as a valid means of explorikng factors )influencing
reading comprehension while now extending the investigation into fhe“orea

of social studies. Furthermore, Ronk‘in (1974) has indicated that work ﬁ',

concerning the use of cloze over a broad spectrum of age levels has been

done and it is now concluded that cloze exercises or testsigan be
administered to readers from Grade one to adult years. The procedure
’ q

was further deemed to be an appropriate method of testing for Grade 10
students, a
Having substantiated the use of cloze procedure, the investigator

then selected the reading passages which were to be subjected to this

procedure for the present study.

s



Adoption of Cloze Procedure

“ollowing selection of the passages and coniro! for reqdchbiii%y each
was prepared as a cloze test. Deletions were made throughout the-entire
articles by use of the oBiecﬁve méfhod introduced by Taylor in 1953.

. This m'efhod{ of omitting every fifth word was supported by MacGinitie's

1960 siudy (cited by Bormﬁfh, 1965) in which experiments varying the

numt . woo . oze test items were done. The findings indicated
the : : ‘nore words of co:im‘f’inuous‘confexf’cppecred on
et - oo sy ifem's difficulty was unaffected by the
Cder _ e the tvésf.
deletiony o e present sfudy were treated like words for
PUrpOsL R \md,werej replaced by blanks of 15 type spaces in
length. 1 passages used i":n this study were preéored as every fiffh ‘

worc deletion tezis. The number of deletions for each test were;

sH: Life in Fifth Century Athens; 72: Life on a Medieval Manor; and

70: A Werld Divided by a Cold War. Taylor (1956 suggested that = -
P ; . . . s . L

50 word deletion tesi contained o sufficient number cf items to atiain
the ievel of precision neced ! in experiments involving cloze procedure.
More recently, Rankin (1974) has stated ihat the conventional 50 item
cloze test does not always result in high enough relichility for individual

use anc that longer tests should sometimes be used. 1o cloze tests used

L, ni s study meef that criteria,



Selection of Social Studies Reading Passages . .

- Three differenf passages with topics concerning specific periods
within Ancient, Medieval, and Modern Times were chosen for wuse in

-the study. The selection, Life in Fifth Century Athens, reports a

specific period of time marked by a characteristic life style. Life on

a Medieval Manor again concerns a specific period of time marked by a

life style peculiar to the time and this is described throughout the

passage. Similarly, A ‘Wo;ld Divided by a Cold War describes an
ihporfcnf éolifical deyellopm'ent_* over a specific period of time. .

To read passages about specific periods ovF time may mcke“ great
demands 'oﬁlGrcde’ 10 students. The material used in this study concerns
the eyenfs ffbm'Anci'enf, Mediéval, and Modern Times. A éonsidem-
fiﬁo.n vof fHe odole'sc‘e‘n’fs' ;e.r-\se‘of:: .ti‘me_ and social gfudi-es concepts Ieadg
fhgz ihvesfigof@r to susbecf that' this Kind of nvx:xteriovl frequently used E‘n
the classroom may pése reodiné problems. To make sense of Fifth Gentury
.Athens, the Medievci'\Mcnor, and the Coldv War, the student reodgr
probably falls back on c;mpuriso;i and analogy with his own exg:;er‘vience
‘an‘d the concepts which regulate it. B;Jf he cannot do this effectively
until his thinking hqs reached some maturity. This takes years and the
midadoi.:cent stage is very formative in this respect. (Burston &
Thompgon, 1967).

lr; fight of current teacher practice ‘to use many suppleiﬁ;g:ntary

\
/

/ ' J
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should be read with ease and at which the averag
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materials as opposed to one textbook, three passages for this study were

selected from Our World Throughout the Ages, edited by Platt and

~

Drummond (1961). The investigator, as a former teacher of high school

social studies, judged the material to be acceptable for classroom use

at the Grade 10 level. A detailed description of the nc;}ur»e"é‘fwfhe'se
passages is given later in this chapter. ~  The investigator chose a text
which was felt to be unknown to the students participating in the study

so that memory would not be a factor in the subjects' completion of the

cloze tests. - The passages were approximately the same in length as

indicated in Table 11l. The Flesch Readability -Formula (chre,.]963) was
used as a means of guaging the ease with which the passages might be
read. The estimaie is expressed in a grade level at which the passage

sdent will be able

to answer three quarters of the questions concg detail, appreciation,

import, - vocabulary, -and concepts on a readip ';:ri’pfehension test. Thus,

a score of 7.5 for a passage indicates materiat {haf can be handled by
a student who .is in the fifth month of grade seven.

" Inon attempt to control the readability levels, the three passages
Qere altered slightly, sometimes by shortening sertences or rephrasing to

cut the number of affixes. The resulting readability level. calculated by

the Flesch Formula ranged from grade 7.5 to 7.9 as shown in Table IIi.
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In a discussion of readership, readiﬁg.cbility, and readability
formulc#, Dale and Chall (1956) stated that written material at afapfoxi—
mately Grade seven level Will reach a gréat majority. With the
readability levels of the passages in this study ranging from Grade 7.5
to 7.9 it was 'assumed that the Grade 10 subieci; would Be able to work

with the social studies passages in cloze form.

The Nafure‘ of the Socicl. Studies Reading

Passages Selected for the Study

Thé three passages selected for use in t.hé study were considered
by the mveshgator to be representahve of social studies reodmg material -
as described in Chapter 11, Though each of the possuges is described
as fepresentative of social studies reading material, it cannot be claimed
that each is comparable, one with each other. The previously described
dwqracf;risfics of social studies material are evident throughout the three
passages but the occurrence and blend of these. characteristics is some-
thing unique to each.\k‘\{hough it is a-ccepfed that .the characteristics of
social studies material, m‘ themselves, pose reading fproblems, no research
qppedrs to exist describing\év appropriate blend of characteristics so that
social studies material might be wriffen in a ménner more palatable to

student -readers.

Examination of the passages used in the present study illustrates

-
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the occurrence of the previously cited characteristics of social

studies reading material.

Vocabulary

Technical terms. All three passages contain several examples of

technical terms which have restricted use and meaning within the

social studies field. An example of such is found in Life on a Medieval

Manor: "The economical basis of this feudal system..."”.

Figurative expressions. Words having different connotations from

=3

“the literal meaning can be found. ' An example of such is found in

A World Divided by a Cold War: "...Winston Churchill accused Russia

of dropping “an iron curtain..." It was noted that figurative expressions

do not appear as frequently as other types of specialized vocabulary. -

Multiple meanings.  Words with various meanings occur, the

understanding of which is based on context. An example of such is

+

found in A World Divided by a Cold War: ", ..countries which have

become known as soviet satellites...’

Social studies .concepts. All three passages confain many examples

of words which specifically denote social studies concepts. A sentence

\

fragment from.Life on a Medieval Manor provides examples, MConstant

warfare and obstacles to trade...’
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Concepf Load

All three passages are overwhelmingly laden with words .that can

be cdtegorized as social sfud‘ies concepts as delimited by Wesley and

Wronski (195.7).. ‘For example, in Life in Fifth Century Athens, the |

sentence fragment, "To pay for its imports ’Afhehs:sold pottery. ..
contains the five major social studies concepts of obligation, process,

place, action, and entity, vrespecﬁvély.'

yoo.

Specific Conc_epfs of Time and Place

‘Because fhe‘:coheepfs‘of fim_e and place ere viewed bf the
unvestlgafo; to be s0 vufol in socnal studxes maferlal concernmg perlods
of hrhe fhey have been selecfed out from the genercl dlseussnon of .
socnal studies concepts. H' _:s- seen that ref'eré-nces to time qhd place
,maAy vary in number from ‘ipassage tor pvq‘ssdge. The di.sedssion of the'fop‘ircs
in three passages exh;blt the mferrelahonshlps of hme, plcce “and |

events. For example, fhe reader to undersfqnd Life on a- Medxeval

Manor must know the meanmg of the time reference medievcl, os well

as the location and extent of Europe in that time.

Writing Style

Nature of style and content. The three passages used in this

study show variation in the nature of Sfyle and content.  Life in Fifth

»
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Century Athens is basically a descriptive passage in that it describes

the characteristics of fifth century Athens in terms of its business and

frdde, housing, manner of dress,. and eating habits. The pas;dge has

little direct referenée to éhronology but if is comparative-contrastive

in its refetence. fo. contemporary life as a means of deeper explanation
‘of the period under kdisc‘ussion.

'

Life on a Medieval Manor begins ‘as an explanation of medieval -
feudalism and shifts to description in its illustration of the occupations
of those who lived there, the physical set-up of the land, ‘and methods
of fqrming'. fhere is little reference t§ the‘chronological order of events
but fhi; passage is also comparative-contrastive in its reference to farm

methods of - 100 A.D. and 1000 A.D.

A World Divided by a Cold War is an explanatory passage in its
‘explanation of how the cold war started. Yet, it is also chronological

‘as it lays out the evolution of this war in chronological sequence,

“Lack of personal references. The lack of personal references in
social studies reading was previously cited as a style characteristic of

this type of material. The three passages in this study exhibit this

. L |
- characteristic.  Only one person, Pericles, is mentioned by name in

Life in Fifth Cenh)ry Athens while Winston Churchill is mentioned in

A _Wdrld Divided by a Cold War. Life on a Medieval Manor mentions
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no person by name. There are few pronouns or nouns of personal nature
in any of the three passages. The emphasis in the passages is really on

social patterns as time, place, events, and their interrelationships are

given prominence.

&

Grammatical constructions. Connectives were previously cited in

Chapter 1l as one type of function word signaling relationships in social

studies material. The occyrrence of connectives is noted in all three

passages, for example, in Life on a Medieval Manor, "Medieval feudalism

was neither a system, nor a scheme, nor a plan."

Scoring of Data

»

Students used separate answer sheets to record responses to the

Gates MacGinitie Reading Test. These tests were handscored by the

investigator through use of the scoring key provided in the test package.

Alfernaﬁve r‘ne"fhods of *scoring c|§zé tests have been suggested
based on the exqcf- word or synonym re,plaéemenfs. Taylor (1953)
compared the propc;rfions of total scores associated with fhree‘ c.loze‘
passages on an’ exact deletion cgnd synonym count. Althugh syhbnym
count increaéed the -fofal score, it did not improve the discrimination
between passages and he contl_ude&_thct evaluation and scoring of
synoﬁyms' was unprofitable. Ruddell (1963) examined the reliability

and validity of cloze comprehension tests when cloze responses were



scored by an exact deletion method and a synénym count method, No
significant differences at .01 |eve‘| of confidence were found between the
reliability coefficients in the cloze tests sco;ed by the two methods, with
the exception of one test and Ruddell explained this result with reference
to Figh frequency patterns of language structure in that particular ‘fesf.,
The validity coefficients were calculated by cbrrelofing each set of scores
(exact versu}é synonym) with the paragraph meaning test of the Stanford

Achievement Test. Following calculation of significant values between the

two sets of correléfions, no significant difference at the .01 [evel of
confidence was found between the correla?ion coefficients., Ruddell
concluded that there is nc; siénificd‘nf differen'cé‘ between exact word and
synonym scoring in terms of validity. In a further study to determine
which methoa of scoring .yielded the most valid measures of oAreader's.
comprehension ability éormuth' (]965) classified responses obtained from
twenty passages into seven categories. "He’conc!ud»ed‘fhcl:t when cloze
tests are used qs’k rheasurés of fndividuol differences in ré;lding ability,
‘scores ochined by counting fesponses exactly matching the deleted words
seems to yield most valid scores and wheyn' cloze tests are used as mecsu‘res
of éomprehension difficulties of 'f)osscges, scores obtained by c_ounfing.
fésponses exacfly"mtching,delefed 'wbrds seems to ?lield the greatest

amount of discrimination among passage difficulties. Rankin (1974) also

reported that the objective scoring system results in measurements which

E



are as valid as a "subjective"” scoring system. On the ba;ig of the
research cited here the ?nvesﬁgafor elected to use the exact word method
of scoring in this study. In alddiﬁon to confidence of validity and
reliability of pdssages scor‘ed in tHis way, the method can be uséd with
- ease and assured objectivity. The investigator scored the cloze tests
by hand. | | |

- Treatment of Datq

All ,fegt scores and student data were punched on data cards and
processed through the computer facilities of the Di.vision‘ of Educational
Research, Faculty of r'duc‘ofion, Unlversufy of Alberta. |

To answer research question. one, concerning sfudenfg' reading
och'ie'vvement oﬁ the cloze tests, the raw scores for all students’ cloze

responses were placed on computer, and test means, sfondard‘deviabtions,
and mean pércenfage scores were colculafed Using thls dafa, descriptive
statements were made with reference to studies relating cloze percentoge
scores fo corresponding reading levels. Bormuth (1967) reported that

73 fourth cmd»fifl-‘h grade\children obtained cloze scores of 38 per cent

and 50vper cent Which corresponded to comprehension scores of 75 per

cent and 90 per cénf 'respecfively on passbges concerning literature,

history, and s;:iencev. Betts (1954) stated thai‘ scores of 75 per cent and

éO per cent on multiple choice tests were representative of students’

- instructional and independenf reading levels respectively. Peterson, Paradis,

& Peters (1972) reported a study carried out to determine if Bormuth's
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findings' were applicable to students in more advanced grades. A total
of 196 hlgh school sfudents provided data for the study which concluded
results to be consistent with previous findings from other age groups.

To answer research question fwo,% concerning girls' and boys'
reading achievement on ;i:he cloze tests, ‘the raw scores f;r girls' qnd
boys' cloze scores were placed on compufer, and test means, standard
deviations, and mean pgr_cenfage_'scor'es Weré‘culculafed for each vc‘lose
test individually, Test mecm‘s, sfandurd deviations qnd mean percémage
scores were also calculated for the cosnposife cloze séore;

To answer résedrch question three, ccsncerning tHe relationship *
Befween general reading comprehension and social sfudies‘ ret‘:vding, Pearson

product moment coefficients of correlcfidn were calculated between the

Jmprehension scores on the Gates-Machme Readmg Test, Survey F,

Form 1 and each of *‘3*% cloze tests.

To answer rese@rh quesfibn four, concerning student ;serformance
in deletion types, all rjaw scores for each deletion of eﬁch cloze test
were coded for "corﬁputer use and a frequency count was made of correct
response, incorrect response and no r_ésponse. These wéfe expressed in
mean percentage form, |

| For purpsases of discussién and descripfion of student performance, all

items on the cloze tesfs were ccfegonzed as delehon types. The cate-

gonzahon of deletion types was based on the prevuously described

. cho;acfefisﬁcs of social studies reading passages discussed in Chapter I,



The resulting categories were: technical terms, figurative expressions,
multiple meanings, social studies concepts, time concept; on& pldce
concepts, The investigator elected to identify a category not ‘discl'Jssed
in the literature. 1t “wa'sl noted that words expressing quantity occurr”ed
in the passages in this. sfudy and that such words were of both definite
~and indefinite nature. The_invesfigqf(;r wished to determine whetHer quanti-
tative expressions were‘d.‘sou.n':e of‘éonfusign to-Grade 10 student readers.

The investigator .considered the correct response for each deletion

and assigned it to the cppropril:te éofegory. Words not fitting the given

A» categoriés were clsassified as. miscellaneous. These included word; such ‘-
as pronoun;, prepositic;ns, connectives, /_prepositidns, indefinite articles
and auxilic;y verbs,

Table ‘IV reports the occ‘:urrence‘ of fhg deleti;)n types tFroughouf the
three cloie passages. Appendix Il contains the class}fiéqfion of all words
deleted into their respective categories.

To answer research éUesﬁon five, concerning information o-bfuined
from sfngn_t:interview's, fhe"inviestrigofor's personal (vexaminafion'cnd analysis

‘ c;f ihfé‘wi;Q }frqnsc:r,ivpfl;ig.;vév‘ rise l'o three kmds /of inf>ormc|fion: Grade 10
sfuder_\fs”eipr"ess;edj fee_li“r_m._i{;(s; abbuf ,;oéici §fudie‘s“-“ré§.‘ding; studé'ﬁfs' approach_
. f?’) the qlq;e fesf} and reasomng ff°,!'. responses to specific deletions.
. Pilot Sfudz

A pi !dt'sfbdy%/vos condycted to-give the investigator practice in the

A

'vddm‘inisf}ati'oh‘ of tests and to establish the approximaté time required

‘
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for .completion of tests. The pilot was also intended fo provide indication

aror whether studenis' responses fo suck o rest would

provide data worthy of analysis and description.

The 25 subjects for the pilot ‘consisfed of one Grade 10 social

studies class in a high school of the Edmonton Catholic Schoo! District.

The pilot was carried out in two testing sessions. On the first day the

Compréhension&ub—i’esf of the Gates-MacGinitie Reading Test, Serey F,
Form ] was administered. Or; the s’ecohd day the siudents took the
“cloze tests d‘uring' a class period of“Forfyhfiva minutes.  [nformation pro-~
vided by the students indicated that a sixty minute peridd shéuid provide
gdequai; ”fime for the completion of fh? thres cio'ze‘ tests.
The results of this initial adminisiration of the cloze tests enabled

b

the investigatc: o score and éxamine the kinds of responses made by

[&]

‘. L : H - - . s :'A-
students ic the deleticns.  The nature of the respomses, in many cases,

suggested difficulty with many cinscis of reading social
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schools, . All students received the Gates-MacGinitie Reading Test,

Survey F, Form 1 and three cloze tests, Life in Fifth Century Athens,

3

Life on ¢ Medieval Manor, and ‘A World Divided by a Cold War, The

data from these tests was analyzed by use of frequency counts, Pearson
Product moment coefficients of correlation, and subjective analysis of

interview tfranscripts.



CHAPTER 1V’
FINDINGS OF THE STUDY

This chapter pfesenfs fhé findings of the investigation as revegléd'
by the data .analysis of the 5‘rénd§rdized reading tests and cloze rests.
The description and discussion of the fipdings are presented in relation
to the five research questions.

1. Achievement of Grade 10 students on cloze tests constructed
to measure reading comprehension of passages about Ancient, Medieval,
mrd N\oder’n Times.

2. Achievement of Grade 10 girlsr in comparisbn to Grade 10
boys on the cloze tests.

- 3. P@lcxfionships between general reading comprehension as

meazured by the Gates—MacGinitie Reading Test, Survey F, Fcrim i

and comprehension on fHe cloze tests as shown by Pearson product
moment correlations.

4, Analysis éf student performance on cloze tests with reference
to studeni responses to dgle?ions.

) ‘

5. information from student interviews with reference to

student responses to deletions.

60
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Achievement of Grade 10 Students on Cloze Tesis’ | ‘

Measuring Comprehension of Passages about

Ancient, Medieval, and Modern Times

Table V reports the number>of students taking the cloze tests,
the student group to which they belonged according fo their achievement
on the standardized reading comprehension test, <the cloze fésf means,
fhe_;fandord deviations, the range of scores and flhe mean percentage
scor.es.‘ The results prese'nfed here ‘indicate that all three éroups acL\ieved |
their best performance on the passage céncerningv Moderf;-Times, while
their lowest performance occurred on the passage  concerning Ancienf
Times. | |

: Though it was possible to fabel performance on specific passages

as the "best" or the ”lqwest"' a further examination of the data revealed
a more qécurm‘e and somewh.dt startling -Engight into the students' actuc!
performance. |

Research by Bormuth provided clarification here. dn a 1967 study
involving students in Grades f'our,“‘fi\)é;cnd six, he éevised com‘pa.rqb!e
cloze an;i muh‘iplg choice comprehension test scores. In fact, he devised
a table, Wh%ch givesvfor each of several cloze test percentage scores
fhe‘mo‘slf like!y\gqui\./cxlen'r score on d 'rﬁuifiple choice iest on the same
'pasvsage. The more recent study v Peterson, Paradis & Peters (_3973)

indicates that the use of this table is aiso applicable tor high school
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‘sfudenfs.. I.Qeference fo Bormuth's table indicated that a 50 per cent
score on a cloze test would be equivolebnf to 90 per cent on a multiple
choice test. Independent ;_éoding has been defined by Betts (1954) as
that level at whfch fluent reading takes élace and 90 per cent compre-
hension is achieved. Re,éexaminaﬁjén of Table V re’veol‘ea that a very
small number in this present samp!e: were able .to read the giveﬁ passages
: !

with 90 per .c_ent understanding, the criteria for andepentiv ‘zading.

It was observed that the performance of the students improved as
the passages moved closer in time to the preseht.

This finding may well relate to the view of reading comprehensi‘o‘n
- presented in Chapter Il, where it was stated that the reader mu;s-f use
"his experience and knowledge to construct the codncepts presented by
fhe writer (JenkinsoAn, 1973). The best perfbrmahce on the passage
m::sf recent in time may have been due to the students' actual proxirﬁity
in time to the event described. F;)r example, students' personal knowledge
and experience with the cold ,v.var may have influenced the more success~
ful attempt at completion of the passage describing it.

For purpose of discussion students were ranked according to their
performdnce on the standardized reading test and fhe total savmple divjded
into thirds, The resulting groups were classified as Higiw, Mviddle, and

Low. 1t was observed that those who scored high on the standardized

reading test received the best scores on the cloze passages, and those .



who scored low on the standardized reading test scored worst on the

cloze passages.

Comparison of Achievement of Grade 10

- Boys ‘and Girls on Cloze Tests

”Toblé VI shows the achievement of all boys and all girls on each

of the cloze passages. Table VIl indicates the overall performance of
Boys and girls on the three cloze pdssages. Both girls and boys showed
their best performoncé on the passage about Mbdern‘ Times. The boys
perFormed.worsfy on the pdssage about Ancient Times, while the girls
performed worst on the passage.abouf Medieval Times. "It is noted,
h’ﬁ)wevér,_ that the girls' performance on the passages concerning Ancient
~and Medievlabl Times differed orily by 0.581 - per cent. The boys' ,cc;hieve-.
;\)menf was higher than the girls on two of three passages (Medievcl- and

Moder’n Times)‘whilé the girls surpq.;.sed the boys on only one passage -

(Ancient Times). Though the girls wére seen to perform better than

the boys overall, their achievement differed by only 1.019 per cent.

Relationship Between -General Reading Comprehension

and Comprehension on the Cloze Tests

Table VIl presents the correlations between general reading

comprekension (cs measured by the comprehension seciion of the

Gates-MacGinitic Redding Test Survey £, Form 1) and comprehension
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.

as rﬁeas’ured by cloze tests about Ancient, .Medie\‘/al, and Modern Times.
ThevPearsc‘m‘ Product Moment correlation was used in these calculations.
Significant and positive relationships were found fo exist befw;aen
the standardized measure of reading comprehension and fHe cloze fests
used in this study. These correlations are consistent with other studies
, feported p?eviously im‘,Chap_tér [l (Rankin, 1957; Jénkinsoh, 1957;
Fietther, 1959; Ruddell, ]9<.53;.Friedman, 1964; and Schneyer;.]965). 1t
would seem that general readfng comprehension was a significant factor in

student achievement on the cloze tests used in this study.

 Analysis of Student Performance on Cloze

Tests by Deletion Type

Table 1X shows the student perforrr;ance on';he cloze tests accord-

ing to deletion type. The- se}ting up of deletion types was discussed
in Chapter Ill.  Performarnce is recorded “cccording to the mean per~
cﬂenfage correcf, mean percentage incorrécf, c.x‘nd mean perceh‘mgg of
no response. This information was examined to determine o;j which
blank types students (a) Aperforméd best; (b) performed worst, and (c)
madé the ‘least response. ther cbservations cboﬁf this data re
alse given.

“ Examination of Table X appears to ‘e that the students pérformed

.

best on figurative expressions, where a 59.:671 mean percentage correct score was
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';deinéd;,;h‘:v This_might .;,.uggest a knowledge of such terrrl\“sj;;hqwever, it
was noted that i'hls tyipé: of i;em- ®curred only fhre‘e times. Thus,‘ it
is nof‘ possible for the,.invesﬁg"d‘for to Eresume to draw any conclusions
or make generalizaﬁqns‘g’@gpf Grade 10 %tudents' ability to understand
figu;rafive expressi‘ons‘i‘b"in«ﬂgocia| studies reading. Had the.posscges used
'c"on‘f‘ain a gredter numb;f olf figurative expressions, this‘invesﬁgotor, )
in-fact, would expect . to see students demonstrate difficulty with this
typé of term. |
“\‘:& The students' worst performance appe~:ed ro be on fhe:’: deletion type
inyolving time concepts where an 88.:889 mean ”percea’:‘irtzge errf:ir score was
recorded. He’}é, alsé; ‘it was difficult .ro interpr - neaning of these
results since only two deletions of this type apr=are  ir ine passages
given. The invés'rigafqr, suppor_ted' by Decdrpi? 1972} « . others cAifed‘. :
in Chapter 1l wouid suspect that other spécific . onre designed to
probe Grade 10 students' uﬁdersfonding of fihe ce . pis in social .s,t‘udies
reading would ovedl weoknesses_ .,in vfhis ’arvea.
The h"ighes‘r mean score of no response was 23.405 per ceni . —This
was recorded for technical terms. Al other iﬁsfcnces of no response ‘“
~ were under 20 per cent and it Qould appear that students preferred to
attempt response rather than not respond to the delei"ions.

Some tentative observations were made about other deletion types.

_Sfudénfs prodﬁced a high mean correct score of 37.378 per cent on the

70



miscellane . v+ in comparison to performance on other types of dele-
tions. Ti .:he zchievement in this category may have been due to
the existence ot simp.e function words like articles, pronoun§; prepositions,
cuxiliofy verbs and x:or'mecfives. ﬂ

The low percentage of correct scores on the social studies concepts
categories would seem fov indicate that i:hese'pose a very reol‘ reading -
problem to Grade 10 sfudenfs when they boppeor in print. The social
studies concepts in these passages concerning three different time periods
may have been so remote in time from the subjects’ personal time reference
poin.ts and experience as to cause lreadirjg problems.’ The density of
general socialb studies concepts (72-)> in .these ‘fhre; short passages would
appear too n‘umerous for mas‘fery‘ and their numbers may serve f::: compound
reading problerhs.

Similarly, fFe concept of place seems, on ,,&hed?as.is of the mean
correct score of 20,057 per cent,.fe)'_ ho\ve been a specific prcblerﬁ for
the Grade 10 studerifs. The student inf‘erviews, to be réported_lofer

i

in this chapter, reveal very imprecise knéwled’ge of geographic locc
Such a lack of knowledge Qould seem ’rovallow students to corhe a&kfpy
with little appreciation ﬁnd vcgué nQﬁon$ of fhé topicg cxbo;:r which
they have read.

The low performance on technical terms would seem to indicate a

tack of khdwledge oi words of restricted .use and meaning within the social



studies field. Such words must be understoo: cading since their
mzaring.connot necessarily be determined through comrextual clues.

Examples causing difficulty in this study wers the. word feudal in the
f ] 4 7

highlighting any ong

Ty
R

¢’ the categories as the maior problem in social studies reading; hcwever,

i does appear that the cormoined effects of cight categories of celetion

vpes within the

comprehension by Grade 10 students.

nformation Obtained from Student Inferviews *

Ly X
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¥

hic section uses information sathered in the fwenty-ong ctudernt
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Grade 10 Students' Expressed Feelings about Social Studies Reading M

When asked to verbalize their feelings about social studies reading,

the students interviewed, though not eloguent, made fhe literature

et in Chaprer o1, concerning fne naiure of wocial

come alive. Feafures of sccial studies cited as potential reading problems

by the investigator in Chapier |l were frequently mentioned by the
P Y ,

_ students. The excerpts given here are representative of comments made
S . _‘%..» .

throughout «the interviews. For purposes of reporting > int oviews, sub~
o 1 . .

e Tl ‘ e o
jects ‘hcve been identified by S and a number. This number and back-
ground “ota on the subjects is found in Table I1.  The researcher is

identified by R.

R ...the first thing | want to know is what you think
cbout social studies reading. :

At -t e N . . ) . .

i This year | really liked it. 1 usually find it rzally
soring cnd 1 liked it this year. | really like our
~ourse ... [beforel | nrobably wasn't interested

¢ ooy of the topics,
5 What about torinolegy? Do you iins ithere

¢ specicl set of terms for social crudien?

s mostly just usuclly the language | use ordinarily

it's not really hard s i usually undercinnd
I - v
ST ‘
; Ihe you 55 reading in scono
ohmor e you fin

ending 2 whal P reading.




! o
R Any particular subject area that makes it more
enjoyable for you?

i

74 Well, I'm parficularly interested in World War {1,

o

R ...Do you find that fhere are some fhmgs that mcke
the reading more difficult?

S¥4  Well, something that you're not interested in.

R ...Do you find it has its own special language
.. .special terms?

_S’J"ﬁ Sometimes.

R Do fhey, throw you over?

§’_"‘£ Somefimés. '

R ‘Do you like social studies readi‘ng in general?

_§i”l_§ No.

R | Why?

$%3 | don't read very much at all. | guess | don't mind

it, but | don't go out and read the newspaper.

Is there- anything about social studies reading in ...

| o

- /s
rtizular that turns you off? /
§i2 /i1 the stuff with g fot of facir and figures.
2 Lo you fing ihat there's specic: terms vsed thot
throw you...?
L g e 3 . R .
$73 | don't think so. | don't have much irouble.
™~
R .do you like cosic! studies reading?
£ . 5 N - - i
$S75  Well, last yeur | really didn't like it at ali.

enijoy it this year... the cssays aren't bad and
like rthe stuff on urbanization o bit and | was
interested in that. ..
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S#18
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Do you:find that there's anything hard cbout
reading social studies material?

Not really. Some of the stuff like I'm not really
interested in and | find it hard.

...what do you think about socia} studies reading
in general?

Well, myself {'m not a very good reader, but 1'd
rather prefer having it more oral and more discussions

and things like that.

...Social studies reading, how do you find it?

....it depends on what it is, ..

When it is difficult, what do you think it is
that trips you.up?

Reading the dates and we have to memorize th
some of the -names are hard.

Dol you find anything particularly difficult about
social -studies reading?

ft's not too bad.
1}
Do you find it pretty easy?

Not really. 1'm not the greatest reader,

When you read social siudies vhai is it that

gives you difficulty?  ...something about the way it's
written perhaps? ; '

Yes, it depends on the zunient and the voccbulary
they use,

.How do you find it lsocial studies readingl?
Sl t aoElo 3 o -
| think if's pretty easy.

Can you see that there's anything in if that could
cause difficulty for comeone?

75



$#10 ...oh yeah, some. of the harder words and
stuff like that,

R What do you think about social studies reading?

S*11  It's kind of boring. . .the issues are kind of boring.‘..
"cuz we don't really understand and there's some
kids who don't understand anything.

R Do you think that there's something about the
way social studies reading is written that makes
it harder to understand when you're reading?

S$#11  It's kind of dragged out. . .like if they pick out
one point of an issue they drag it out for pages
or something... If you don't know what it's about
really, basic stuff, it's complicated.

R ...whgt do you think about social studies reading?
$#20  Nothing really. |'m not interested in it.

...do you find that type of reading is difficult?
$20 In parts . ..some of the topics ....he [teacher]
picks out a topic that we're supposed to.jvidy v
for a couple of weeks, just the ngme, - %un't fike
['m not interested in.

...do yuu find special words in social studies?

Iz &

does that bother you sometimes?-
5#20  No.
R ...is there anything about social studies, the
way it's writien, that makes reading hard for you?
i .
$713 | don't ¢} so, like what we've been reading
mostly is ...what Mr. [teacher] has written up,
and it's his own version which isn't complicatec
with a bunch of words that you don't know.
R ...1'd like to ask you what you think of social studies

reading.
L]



S?21 | hate social. -
ce.why?,

5721 1 don't know. | just hate it... | hate reading

too... I can't keep my mind on it.

R -..Do you find that there's anyihing difficult
about social studies reading...

$'8  Not recily, except sometimes it's written fairly

dry. They use a lot of terms, but generally it's

\< | -~ a dry thing to read.

Some tentative observations can be made ofter reading the
studeﬁnf comments above. Subiecfs 1, 4, 5, 11, 20 apd 21 mentioned
'in'feres"f as a factor in their feelings about social studies.  Subject 75

seemed to suggest that one's interest in the material is rela 2d to

4

one's\ percepfign of vfhe‘ difficulfy:cf the material, Interest ard
achievemAent may also be relaied. Those who expressed some positive
interest in. social. studies were‘aiso noted to.be the higher achievers of
those infer,viewed for the mos‘?'pcri'. Subject 21 who "hates" social

studies reading achieved the sixth lowest position overall on the cloze

o
iy,
i
A

rests,

Three students from the lowest group of “cricvers made commern.

which suggest ¢ ~elationship between geiie. b reading comprehension and

R

social studies reading comprehension.  Such siatements can be seen
illustrative of the significant and positive relations noje- earlier in this
. - 2

chapter between general comprehension on g standardized reading test .

and the cloze tests used in this study.

-
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Nine of the twelve students cited here made some reference to

"words, " "terms " or "vocabulary." It is noted that Subject #1, who

was the fop achiever overall in the cloze tests consider]ed social studies
terms as wifhin his ordivary language repertoire. All the others found
vocabulary within social studies to present reading problems.. It is
interesting to note that Subject #13 felt thc~ his teacher had alleviated
this problem by rewiiting material "wnich isn't complicated with =~ bunch
of words you don't kniw, " L |
Refe;ence was also made to the content and style of social stud‘ies
“reading material. Subjects #3 and #18 cr‘e plagued by- facts, figures,
hard names, and jziafés to be memorized. Subjects 78 and #11 made
- reference to the writing sf"yie in social studies material and refer&;d o
it as "dragged out" and "dry." This could be inferp;efed as referznce

to the expository nature of social studies wriiing which students may find
- ot /

loth difficult and uninteresting.

Students Amgroach fo the Task o /

. The investigator observed - sng e weonts Inferdlewed, o number
of comments wh}c}"y may be @ggesi’ive oi their approuch to'the given rask.
These paﬂ;erns are discdssea under the hgadir’js of task completion,
unjustified response, awareness of ervois, use of zomteri and reference

\,

io background experience,



Task complefion. In a number of cases, fhe students, when
questioned on their reasoning behind a certain response, could only
i-ndicote that their objective had been to fill >the blank,» to complete
the task. Jen!<inson.'(l957) nofing such a pattern, referred to this
as vérbc:f closure.  {n many cases an "anything goes" attifude s

suggested by answers which lack not only semantic but synfactic

meaning. . These responses led to imprecise if not total lack of compre-

hension.  Excerpts from the interviews are given below,

Passage:‘ A World Divided by a Cold War -
R -+ - .American democracies?

_S_'/’il I.just put it in.

Passage: A World Divided by a Cold War

R ...an lron bomb?
st7 | just couldn’t think of anything else to put in there.

I was thinking and 1 inking and jusi gave up.

Passage: Life on a Medieval Manor

R -/.you said, "the manor had its carpenters and heipers..."
s718 . just tried to think of something and put anything down,

“assage: Life in Fifth Century Aihens

"...imported girls?"

SP11 1 don't know. | just couldn't think of anything and thn!

was the firsi thing that come to mind. ! was kind ¢&f
siumbling on that one.

.
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Passage:  Life in Fifth Century Athens

R "...imported the lumber? "

S720 It was the only word that came to my mind,
Passage:  Life on_a Medieval Manor

R "Conquerin.  ‘hese chiefs ., 2"

S#21 don't know. | wasn't really reading thes.

I
I was just trying to see what word rould fit
in there.  Any-word that would come to my head,

Unjustified response. In a number of cases, iae subject, in
refrospect, could give no reason for g particular arswer, Tha answers

-

given in such cases of

¢n lacked syntactic as well as semanti~ accept-

~

ability and were deterrents to comprehension.

I/ ) L.
513 I can't really ooy why | ouf it down.

o ., '

575 I don't know. It doesn't sound that good.

7 i,

ST1T 0 Well | don't reclly know, | think | was “hisiking
about what we were rcadwg before, .,

S22 just...l don't know,

. 3579 Athens is, well...I don't know.
£t St

reness of Errer.  In g number of instances, the subjecis, when
ai - was called to a specific deletior, noted their orror and then

in some cases, gave the correci ansver.  This ability of the siudents to
A

give ‘an accurate answer in refrospect, caused the investigaior to

speculate about students' lack of psychological aitention during reading.



Excerpts of such conversations are given below.

]

Passage:  Life in Fifth Ceniury Athens

R

- Sini8

R

©s#18

R

s#18

"The yearly climate kept them outdoors." Why
do you suppose you put yeariy?

Fdon't think that muoios zense,
Now that you read it again, what do you SUppose

would be more appropriate? Do you know where
~Athens is? : '

in Greece somewhere.

1

Yes and what would you expect the climate to ba {ike?

Nice and warm or something,

Passage:  Life on the Medieval Mangr

. :

S#11

.-.You didn't put a reply, but i you thought about

it again, what type of plow do you suppoie they'd have?

Woeden, horse-drawn.

Passage:  Life in Fifth Ceni_ry Athens

R

- Now, down here you have that they used machine
oil.  What type of machines do you think they had?

I'm not really sure now.

Does it moke sense to vou?

No,

Why i make sense?

Well, when | fhi>nk of ‘it now, you know, fike they

didn't have machines like we do row, vou know, il
don't squeak or anything.
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Passage: ~ Life on a Medieval Manor

R ~ ..."Conquering of chiefs often made grants of land."
Why did you use of? ° :

S#10 1t seemed to fit.
R . Do you think it fits now?

5710 No.

Passage: A World Divided by a Cold War

R .. you ... described the Revolution of 1917 as the
Industrial Revolution. ‘

é@ And that wasn't too briéb’r.

AN

Use of contex Many of the studenis iafervicwed meonvionad use

of confext as a [actor in determining their response fo deletions.  Excerpt
? -
¢ from such conver-ations follow.

R Whean you were getting the answers whai lid you use

o help you?

S 1 Just different things ihai mocde sense in the parcgraph.,
R Car. you remember why you used ih. word medieval?

‘he whole thing is talking aboui the madieval maner
and this sentence is expluining this system of -what the
paragraph wee talking about and | figured it fust had fo
Se that. '

R ...where were you getting your clues waen you
were guessing?

S
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5#9 Well, | always just try to get it from the context .
of the sentence... if something | know a little
bit about it, | just well, look at the context of '
the sentence and | could find a pretty good answer
for it, but sometimes it's a little harder and | have
o think about it. -
R ~you tell me why you chose past tense in both
<i these cases? ‘ ‘

S720 1t makes sense. it fiis the sentence.

Use of background bexperience. Comments made by several students

indicated that background experience was a factor in their choice of.

. O .
response and overall performance. The experience cited was sometimes
personal or that which could be described as vicarious. However, since
the overall achievement of subjects was so low (as described previously)
it would appear that many of the students did not always capitalize or,

the experience cited, Excerpts making reference to background xneri-nce

are given here,"

S# l've heard a littie about it and | remember we
. studied it
514, Well we took it in grade nine so...! read up

quite a bit on it. :

‘
/

P . s

SiE Mosi of all the pictures I've seen are sunny.. . ou know,
[a] tairly mild climate. Probably it's the sur vhot made
me feel it would be a wdrm climgic. ‘

Ha y . .. : .

S#15 enoy if. = My .parents they come from Europe and

they talk about quite o few things like that. . .about
wars and my grandparenis weie in wars, ..Again my
~answer came from home. My aunt, she came from
Russia and my dad hadn't seen her for sixteen years.
It ‘was really something. '

YRR RN
‘
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$#9 . ..In giade six | had a real good social teacher.

o It wasn't all book work, like it was more projects,
it was more working on your own,:.and not too _
much studying and stuff like that. It was a lot
Lelier. We used to make model buildings and

ctol” it ¢ that and it was really interesting. . ,
:j% i4 vas realing ‘an article in Time Magazine.
S#2 i reri a book about that.

#.4 " l've heard it. | believe | heard it on a Newsweek
.pe program at fimes and in my reading sometimes, too.

T

ShﬂJdery' “+.ponses _to Specific Deletions P
In di.scussing their answers to 'spec;,ific deletions the sfudenfgshed

some light ‘on why certain category types were difficult and why 'compre;

hensian scores were iévx; on the cloze tests, Specific examplg:s/from

categories of deletions will be used to illustrate students’ problems.

v

Place concepts. ‘When questioned on certain deletions requiring

knowledge of place, a number of students showed that they lacked krow

ledge of riese corivepts so importantito the understanding of material

about periocs cf fime. Students, to undersiund periods of time should

have been cble to envisage the situation in thz pasi,  7ei “hew students
proved sadlys lacking in this area, I :urpic from zonversations 1 Lira-
- fing fhis appecr below.

Passage:  Life in Fifi‘ﬁ Cenfury Athens

R Do you  now where Athens is? in what present day

counfry



S¥10  No.

R No? Have you heard pf Athens before?
/
/
S*10  Yeah. -/
I ‘ (
R But you don't know| whd country it's in? ..

Do you have any idea generally what part of the
world it's in ... noith, south, east, west?

FVS#IO Well, it's near the equator,

Passage: _!:ife in Fifth Century Atheris_

R ....do you have any iden, by the way, where
! Athens is?.,. ’

5720 MNo.
R Do you expect it to be in iorth" America?

4

$720  Yes.

Passage:  Life in Fifth Ceniury Athens j

R Why did you choose the = ard hot to desciibe s
B climate of Athans? - o Y
B ‘ - s ' '
That's cuz | really don't knovw -where Athers is. and /
as a rough guess, | think i somewhere close o /
Africa or something like thai, and | don't kn - |
the name jusi sounds hot to me, . ///
R ...Do you know where Athep is7 ’
‘ /
SP14 |b's real:y.on a map, b don't <now.
R © Yeah. ., can you tell-me vy counies s ey

it . R - . . s .
ST14.° Athens is in...not raaiiv., R
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SN R .
) Pc'assag‘ne:‘ Life in\#iﬁth Century Athens . ‘
( R Where is A/zvené dnyway" In what present day g
couni'ry’i> . ' B ‘ .
“ s¥12 In ‘Greece.
§ . In Greece good And where is Gre;ce')
$12  It's near Rome, like rear Noples. | think.
R Where,-is Afhéps’yﬁ?’,” In what country is it located?
' Do you‘_know?' ‘ o
$#8 | really don't honesﬂy reqll_y know. ~I'd have

to guess in the Roman area,

Possugg_:_ Life on fhé Medie‘vdi ‘Manor -

R

- st17

- R

st17

Do you have any ldeo what type of, people mcy
have been Ilvmg over the land here”

"

Indnans.

Indians? Where do you fhlnk Hxs whole thmg

happened?

In Saskatchewan.

* B

: Time'conceﬁfs In order to have odequqtely undeistood the

social sh)dves mnterml obouf penods of time, sfudenfs should have had

a-time. reference. Agam, in dlSCU‘SSan, studenfs revealed a very vagué

understonding‘ 9f words or - events "denofing periods of time. Su(:h vague

cbncépts of time may have negatively affected reading comprehension.

*

*Students' comments illustrated the lack of connection between time

and events,



&

i .
&

%

Pas:sog e: Life on a Medieval Manor -

Do you have any idea, speokmg of [a] medtevol
manor, when medieval times were? ! -

_gt]_é Um, g:e wh|z‘. | A ‘

R It doesn't have to be. that exact. .. v -

_§_f___l° Sixteenth vcgntur-y,.vfifteenth century, &\ f»;gt_/?’“

g - ‘

Passage: - ‘Life in Fift.hb Century Athens |

R Why would you achobsé sf’e’e'l':’

s*18  well, | wﬁs ﬂ’h\k ing of buildmg mafermls cctua”y.
and | fhcught of steel.

WPoss&ge: Life o,n a Me&i’eyol Manor

R When was rr’iedieval‘ﬁme_on}'wqy‘? .

ﬁl | don't knbw o, | e

R But yoU heard the expressuon before, dldnt you?

, Can you harbour o guess? o A

s#11 About 1760 or somethmg like, that. |

Paséage Life on o.Medievc;l ’Manor.

_l} _[50 you have ony’idea whén, Medieval Tim_e; occurred?

s#20 Quite a ways back. |

_B Y"eah . could yéu put a rough date on it..
something approximate? .

s#20 1875 roughly,



Rassogé~ Lufe on a Medlevol Manor

.t

_l_i\ ‘ do you have any" |dea when medueval times ware?
sfo We“ | don't (\eqlly even understand whut medleval is. »
27 ea what 1 ‘

" i \
. ) + s i \

Life on a Medieval Manor

§

h Have you heard the word medieval before? - <

Yea’h.i . o -

| 7o

What does it mean to you? .

s¥14 M.edi_eval. ..Um, ., medn

&

Passage: A World Duv:ded by a Cold War | | : |

R .you tc!k about the American Revolution [of - 1917]
Ccm you tell me why you chose ‘the word American?

st9  Well we took about the American _Re,voluho'n and the
British, no not the British, but the French, had come
in'the thirteen colonies. That was the American
Revoluhon when they fought for mdependence with
Fronce. .

°
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FlQumhve expressnons Though there were few figurofi‘ve expressions

in the socml studues passages in this study, students found them to be
a source of confusuon ‘and thelr comments indicated Iack of famlhcmty
or knowiedge with them - Some understood the meaning but did not '

~ know the term. Those who knew the» expression -cited bo.ckground

experience as basis for choice of response. Excerpts of conversation on

this toptc are given here. .



&
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K

-

, Passage: A World Dividéd by{d.Cold Wark

R 0O.K. Now down here you said "Churchill accused
“ g Russia of dropping an iron hand from the Baltic to .
4 to- Atlantic." What did you mean by that? -

$#5 | didn't know what to put in there, but an iron hand,
well, kind of & restriction or something like that.
~ That's what an iron hand geans, something strict
- or something like that. .That's what an iron hand

means, : -

T |
R -You'll notice that this is in quotation marks. . .Did
- you realize that it's some special expression? < -

. _S__#__S Well», | ‘heurd ﬁeg tull.dng it's t:h'e .lron Curtain, | :

don't know, | just put hand. , \

Passage: A World Divided by a Cold War o

R ...what do. yoy mean by iron Boundary?
s#20 1t diyided the country. ) N\

"R Do you mean he actually put ;é\vething there?
s#200 No, it's just an imaginary line, He just wrote it -
on paper that the boundary would be there:

R | ... that's a?z;(%ression commonly expressed as Iron -
o Curtain.  Have you heard that befo;?"_
$#20  Yeah. L | |
. ’ “{ B . é .
U : ]

Passage: A World\bivided:b' e Cold War .

3
-

R - «.why an iron gate?.
S*9  Well, Russia kind of tried to keep information from
- going in or out, you know about their way. of living.

Tike, and | just remembered about the |ron gate,
_sort of, # : : o
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R Was it a real gate? .

sf9  Well, |'ve seen it on movies where rhey have the
lron Gate, but | don't really think it's a real gate.
“It's just an_ invisible barrier between somebody like
) ~ if two people didn't like each other, they'd try and
,qvoid each other

Passage: A’-Worl’d Divided by a Cold_War .

l=0 -

...Iron Curtam--how dnd you hoppen to know thot
expresslon?

s#15 Agum my'oﬁswer came from hc’:me. My aunt she
'ccme from Russia and my dad hadn't seen her for
sixteen years. It was “really: something.

- R And she came out from behind the iron Curtain?
sf15 Right.  *°
R éfKT Is the Iron Cuttain a reol fhmg?
s#¥15 Oh, no. Its a government thing, | fhmk, so that R
“the people took a lot to get her out of the country. -

o The government pfevanfed people to go freely from
country to country,

@
~

Passoge: ~ A World Dnvnded by a Cold War ;\ -
_ B .
.R = O. K and again you ‘knew a word thqt not too

many people knew and that was this termmology,
. "lron Curtum '

_Sfﬁ | read up quite a bit on it.

'Words With multiple mearii@. “Comments by some students indicated

thot they were not ulways aware of the mulhple meomng of words,

especxally rhe aspect of meaning which pertomed to social srudnes

‘
¥ Yo
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Sor;&hmes understandmg was mducoted though the term was not known
.Yet ofhers showed no concept at all \of the idea expressed. Some excerprs

of conversation give evndence of this, during discussion of the delefion

.requmng fhe response, Sovuei‘ satellites in the pussage, A World Divided

Igy a Cold ‘War.

R have you ever heard the word satelllfes, Sovnet
- satelllfes? '

s*15 ,Whlch is like, you know, I'hmgs in the sky that
are orbmurg around the world? :

If 1 told ypu.»\this térrﬁ, Soviet suvtellifes‘...have
‘you head that before? |

o

S¥19 | heard satellites, but not Soviet satellites.

R - O.K. Over here we're talkmg about Russia helping

. to put communist governments in countries which '
~ became known as...and you say Soviet Union. - Why -
~ did you put Union there?

~>

sF11  "Well, they kind of needed to. go to the countries and
pelt them under their powet to be -one giant. ’

J

R O.K. Have you ever heord fhe express:on Soviet
satelhtes? . S :
11 Yeoh. ‘

hat was the correct answer really. Do you know
t Soviet satellites are?

S 11 Well, they' re ‘countries: that are really run by the
~ communists, Russm and Moscow

R . ...now, over égre, seveml people talked about Russia
helping to put commumsf governmenfs in counfnes

N



sty

whnch became known as the Sovuet Union, .
Can you fell me why ‘you chose the word Union there?

\

‘.That s fhe name Russm had befc)re it was named Russia,

| think.

»

Technical terms. Technical terms were expecfed to cause problems

for smdents becouse there is usuolly little: mformahon in the surréundung

contéxt to explam the term. When ‘dsscusung' the deletion requiring

the word feudal, in the passage, Life on a Medieval Mundr, studeﬁfs

- gave evidence of lack of underétond_ing of this term.

P

st

“ manor and all the area around ‘it

v

...you used theword, Elmmve system .but there
was a word there which is a special language word,

> feudal.

| was gonna use that, .. 5

‘Were 'you? What does feudal. . .mean fo you?

Well, usvally | think of some kind of o fight that .
just keeps on. .1 know it means with a lord and

Have you heard that expressi,gn, feudal?
"1 was thinking of that but | couldn't re}ngmbér the name.

" What does it mean to you?

Two opposing sides. We", history and. ..
Now here, you have the economncal basns of this
new system.,

New system? 1 think up here it said something about |
it was a new thing so that was the only word | thought

fit ‘in- fhere.-

\
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R ... in social studies you may come across specual _
expressions and the special express:on to be used here
was feudal feudal sysfem

S*5  Oh yeah,

R What does it mean to you...?

S5 Kinda like two opposmg people or countries or -
somethlrg like that, having a feud over some
history or somethlng like that

. R Did you ever think of it as a rype of land system?

S#Sv " | don't know. .
Y ~ ™~

a;md "the economic basis of this developed
..." can you tell ‘me why you put that? \

[no response]

R

O.K. Now, if 1 tell you thof the correct response
was feudal.. have you heard this word before?

s*1g ‘Ye,ah. | heord it, but | don't know what ir means,

SOmmory of Findings‘
Anqusus of ‘the data produced the followmg findings m response

to the questions posed in Chapter I

Cy

.. On cloze tests constructed to measure reading comprehension
f (,j ‘ ) » . . ) . .
about Ancient, Medieval and Modern times, Grade 10 students' highest

och:evement was on the pqssoge A World 'Duvuded by a Cold War,

wh:le thelr lowest achlevement was on the possage Life in F.frh Century

Athens. ' . T
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Only 21 students achieved a level of indepebdent reading compre-
hension on the Modern passﬁge; while 9 did so on the Medieval passage,
and 7 did so on the Ancient passage.

2. Grade 10 girls demonstrated a higher level of reading achieve-
ment t\han‘_Grqde 10 boys on thg total cloie test; however their perférmanceb
‘tdpped/the boys by only 1.01‘9 ‘p_er cenf.

- 3 ' Using the Pea'rson Product Mom;;mf Correlutidn, correlations

of .644, ,813, and .806’_were found between the Gates-MacGinitie

.Reoding Tes‘t,wSurvey F, Form | (Comprehension Section) and the Jﬁloze'
~pc,sso905.°n Ancient, Medieval, and Modern Times’respective‘ly.

| 4. Sfud;:nts perforr.n'ed‘best on the figurative expression deletion |
type where a 59.671 médn péréenfqge corréct score was recordéd. The
~students' worst pefformunce was on the time.concept deletion fype \.vhere"
an 88889 mean pe’rcen'vfaée. error score was récorded. The highest mean
pqr;:entage. of no ’nresp’ohse was. 23.405 on the . technical terms
déletion' type. ] K . | | |

) 5.';7_; Interviews with ¢ra‘d_'e 310 :stud.enf;s resulted in three kinds of
'inf?rmaﬁon, their feelings about social ‘srudie‘s reading; sfudenfs' dp;;roach
to cloze the fe;rs; and reasoning fbf resLdrise# .to'spécifi‘c deletions.

-

Students seemed to suggest a connection between interest and achievement

in social studies reading. Others' comments indicated a connection between
~ general reading compféhensior:a and social studies reading achievement.

Problems in social studies reading mentioned by students were words, terms,

- vocabulary, content and style of writing.



-

A number of comments made by students suggested their means of
approach to the cloze test. Some students indicated that their choice
of»respon‘se was motivated only by the need to respond, to give ‘som"e
answer, in fact any answer.  Others made responses that could not be
justified in f.catrospecf,. whilé others showed ~c‘:‘:)\lwareness of errors in
retros.pect. | Contex4r clues were menti'oned- by some as the means of
arriving at res;aonse. jz Background expéri?nce both personal .and vicarious
was a facfc;r in choice of r;sponse for s§me students.

‘ Discussion of spgcifie responses by- ‘s;;;denfs revealed problems‘ Wifh -
time and place éoncepfkr-f)guruh\&e ;expres'.sio‘ns, technical re?msr and
multiple meaning \:vords. The cb;nment;s 'mode by sfudenfs, if indicative
of their thobght prpce:sses durir;ng redd_ing WOQId seem to suggest why

there was vague understanding of the passages read.



CHAPTER V

SUMMARY, MAIN. FINDINGS, CONCLUSIONS, IMPLICATIONS

AND SUGGESTIQNS FOR FURTHER RESEARCH

Surﬁmdrz

R_e_seo‘rchoprevibusly cited in this study has indicafedufhof time is a
difficﬁlt area of Ive“‘orning for students at all grade Tevels. Th_e pyrpose .
i.of» this study was: to assess Grade 150 stude‘ntsf ;redding ‘comprehension of
ol
) social studues passages, the content of which dealt with specnfnc perlods
| wuthm Ancnenf MedleU cmd Modern Ttmes and to subsequently exploreA_
by descnphon of student.responses in the test snfuqhon, the aspecls of
: such motenal whlch moy mfluence readmg comprehenston
Five resem."ch questions were posed and an onalysns of data wos‘.

made in the attempt to answer fhe following'quesﬁons.

1. What level of reodlng achlevement do Grade 10

o
b -~ -

' studenfs demonstrute on a cloze test construcfed to
meosure.'reodmg comprehensnon of passages about
*  Ancient, Medieval, and vModern Tfmes?
2, . Do Grade 10 girls demonstrate a higher lével of |

réoéing qcﬁie!emem than Grade 10" boys on a’



cloze test constructed to measure reading compre-

hension of passages about Ancient, Medieval and

Modern Times? w

3. Is performance on a standardized test of general
‘reading ‘comprehension a pr?dictor of performnce/,)
on social studies reading? |

4, In an ;:n‘olysis of student peﬁormnce' ovn the cloze

tests, on which blank }ypes did students (a) perform
best? (b)’ >perform worst._? : (c)- make the least
)
response? |
5. ' What, if any, additional information may be gathered
| fr;‘r.n. se‘lected students in an in,ferv‘iew situation to
_suggest further factors which ‘moy ihflu/ence the lev.el

of reading achievement on a cloze test constructed

-

“to measure reading éomprqheﬁsion of passages gbout

Ancienf,i- Medie\/al%and odern Times?

BN =
The test population consisted, bf four Grade 10 socigl studies classes -

in three senior high-schools of {the Edmonton Catholic School S);stem;

The final test sample coh_sisted of@ subjects for whom complete sets
of data were obtained. : ‘ \

All students’ general reading comprehe/nsion was measured by the

comprehension section of a standdrdiz

test, The Gates~MacGinitie

Réoaig Test, Survey F, F 1. . Reading comprehension of social studies

® <2
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material about periods of Ancient, Medieval, and Modern Times was

" measured by student cqmpleﬁon of cloze ta;ts on each of these topics.
These cloze tests followed an every thﬂword deletion pattern. They
were scored by the exact word deletion method. The level of reading
achievement on these cloze tests was described‘ by referenc® Bormuth's
research (1967)‘. . The Pearson Product Moment correlation was used to

calculate correlations between- student achievement on the Gates-

MacGinitie Reading Test and on each of the cloze passages in order to
-~ suggest whether there is a relationship between general reading compre-
hension a'nd soci’cl studies reading.’

Response; on the cloze tests were placed into categories by the
iu:\vesvtigofor in order. to serve as a basis for description of the alpects
of thése: passages wﬁicﬁ may have affected reading comprehensior; of
social studies material concerniné Ancient, Medieval, and Modern Times.
Interviews with a select number of subiecf; were used to supplement

£y

the. information obfaingd from the difficulty analysis of responses given

on the cloze tests. . “ .
-4

Main Findi[_\gs

The main findings of the study have been summarized in relation

to the five research questions.

1. On cloze tests constructed. to measure reading comprehension

about Ancient, Medieval, and Modern Times Grade 10 students' highest

N



© achievement was on the possage concerning Modern Times, A Worlid

Divided by a Cold War, while their lowest ochiev’em'ént was on ‘the

* i

passage concerning Ancient Times, »dife in Fiffh-Cenfury Athens.

Scores indicating a level of independent reading comprehension
were achieved by 21 students on the passage conc‘erning‘ Modern Times,
? students on the passage concerning Mgdfeval Times, and 7 students
“on the. pcssdge coﬁcerning Ancient Times,

2. | Overall, ‘Grade 10 girls demoqsfraf:ad a h%gﬁer level of reading
-achieveme';ﬂ than Grode 10 boys on the cloze tests; however, their
‘ F;er%ormqnce .toé;)ed the boys by only 1,019 per cent.
3; ’U'sing the ‘Peorson lsroducf Moment Correlation, correlations

of .é44, .813, Ac'md .806 were found between the Gates-MacGinitie

. Reading Test, Survey F, Form 1, comprehension section, and the cloze
passages concerning Ancient, Medi:avol, and Modern Times respectively.
This inciicotes a significant and positive ‘requionghip between general
reading corlgp(ehension cqa each of the cloze tests,

4.  Students appeared to perform best on the deletion type,
figurc;five' expressions, @h'ere the mean correct score was 59.671 per cent
The= students' wors‘f performance appeared to be on the deletion type,
time concepts wher'e an 88, 889 per cent error score wa; recorded,
Deletion involving technical terms evoked the least re‘sponse from students

~in 23.405 per cent cases,



5. Interviews w:th Grade lO students resulted in three kmds v

of mformcmon - their feelmgs about socnal studies readmg, their approach
o 1 ’

to the cloze tests, and fheir‘redsoning for responses to specific deletions.

- - 4
I
L}

Conclusions
=onclusions

From the findings listed above, the(followihg conclusions were
drawn, | .
1. . It\would seem rhcf soc:al sfudnes passages about perlods of
hme present readmg problems for Grade 10 studenfs Achlevemenf of
comprehensnon of written material concernmg periods of time seems fo

v

be related to the p_assage s place in time Comprehensaon 3:ppecrs fo‘
be greofer if fhe passage is close to the students' hme‘“reference The
| farther removed in time is the topic of the passage, the lowér cofnpre;’
hension appears to be.. ngher comprehens:on of material in which fhe
content deals wnh events closer to the studenfs own time reference may
 be a result of greofer personal or vicarious experience wi.fh the topic.
For example, some of the students interviewed cifed media exéosure and
family experience as previous asso;:iafions with the cold war.

2 No. \;alid conclusion can be made from the finding that
Grade 10 girls demonsfrcfed a hngher level of readmg achievément on
the' cloze tests than Grade ]0 boys The difference in their overall"

performance was too small to suggest or warrant any conclusion. There is

no previous research on- Grade 10 students' reading comprehension of

{
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social stud|es material about periods of time to whuch fhe mvestogator <

(
can relate this flndmg The finding, howeVer, seems to be consistent
with research previously cited (Friedman & Marti, 1945; Spiro, 1948;
Wesley & Wronski, 1958) which repdried high school students' low under-’
standing of time concepts. In these studies sex was not a significant

, ,

factor. '

3. General reading comprehenslon as measured by a standardized

.reudmg test is seen to be q significant predlctor of the obnllty of Grade-

10 sfudenfs to comprehend social stud:es material about pcssoges of time,

ThlS seems to mdlcate that fhe transf®and apphcohon of general
reading skllls to social studies is ne’cessary for reading profl.cuency in
ihis curriculum area. |

4. No valid conclusion can be made about‘vthe deletion types

on which students (a) péﬁO(med best; (b) performed wZ#sf,and (c)
made the Iléast res;;;nse. Though students appeared to perform best on"‘/y
~ the f‘igurativ.e expression deletion types, it must be qualified that this
type qf item .occurred in ohly‘one passage and in three instances therein.
It is .fe4llt that ‘the occurrence of this deletion l'ype-was not frequent enough . .
to generalize about Grade 10 vsfuc‘!enfs' oi;iljfy to under#tand figurative
qxpressions within social studies passages. | |
Though rhe students' worst ‘performance appeored té be on the deletion

type mvolvmg hme concepts, it must be qualufued that this type of urem

v’/
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1

occurred in only two instance;. It fs }felt that I:I"\re occurrence of thi.s
blan fype was- not frequent e.nough to generalize about Grade’ 10 '
students' ability to 4Onde‘rstand time concepts witiﬁn social studies pa;sogés. .
Should this type of deletion have occurred more frequently, previously |
cited research (Eriedman & Marti, ]945; Spiro, 1-948; We;ley & leonski,
1958_) would seem to suggest fhuf Grade 10 students would demohsfrate a |
significant weakness in the qndersh:r"nding of -time qonéepfs. :

“Wifl'; the exception of blank types involvingvfec.hni‘ca_l ;erms, all
instances of no response were under 20 per cent and it _v;/ould appear |
that students preferred to attempt a resp;nse rather than leave the blank
unfi"ed. Because of the limited occurrence of blank types in‘\:o'lying ‘
technical terms, no ‘qoriclusive sfotement'cq‘n be que,‘c;bouf students'
resisfclncé to deal with these kinds 6f-del;fion§. .

5. Comments obtained from the intér\ﬁewswere considgred‘v .
underl three generql headings, sfudenfs" feelings about social studies
reﬁding, their approach to the cloze tésfs”‘, and fhéir .réasoning for responses '
fq speciffc deletions.

N ‘Sfudel‘-its" cémmenfs‘\aﬁou‘t social studies confirmed stofem'enfs in .the,
literature céncerniﬁg réad?ng in the sc;ci"al sfuc\'iies.“ Sfud;ant,s spoke of the
.rélationshipbefwée_n one's fn@rest and one's subsequent achievement in
sociél stﬁdies reodi'ng‘. This would séem to indicdtg brhat motivation is

a personal factor affecting a students' willingness to work with such material



in on attempf to g"mSpv ‘the -wthorv's meohing and formdlafe :n‘e%v thoughts.
Other comments made by students were suggeshve of their approoch

to the.cloze test.. Some students odmufted making responses sumply to
complefe the task, others made responses that could not \be \‘i\ustified in |
re;rospecf, while others showed oWurer;ess of errors in rehj'os\‘pect. This
information seems to indicate -tl;nqt many students do not a'ppro‘achbsociall
stddiles reading with she, serious ivnfent and purpose _of eomolunimtirg with

| fhe author through the pff'nted page. - Such an opproach seems to indicate
a lack .of moﬁ'vqtion-, oho a lack of precision 'in 'tBe studenfs' thinking .
“os fhey' reod social studies material. It would seem thof many prefer to
proceed with thelr reodmg rather thon stop to locate a place on the
‘map, or seek ‘the definition of a word wh‘lch is new to them. '

Y

Though some sfudents cufed background experuence as a factor in thenr

choice of response,‘ this did not necessanly lead to @ ,correct respOQse. It

\\

- would seem that students do not always cupltuhze on bockground expenence
so that it becomes an aid to reodmg comprehensnon. |

Discussion of responses’ to specafuc deletions revealed -sMenf difficulty\

with time and p}loce eonc’epts, 'fi‘guroﬁve expressiohs, technical terms and -

multiple meaning WOrels. These kinds ‘of.“wor.ds which are so chorocteristic

7 Cof wntten socml studles mo:erml are seen to pose specific comprehension

problems to Grade 10 sqcial sfudles reuders. '



Implications for Education

This study has educotlonul lmpllcotlons for both authors of social L
studres mtenal and classroom teachers of - Grode 10 socrol studues. |
Authors of social. studres motenol should be more aware and
‘cogmzont of students for yvhom they write. Authors tend to write in
a complex, mrmtlve style whnch has l|tt|e appecl<to Grade 10 readers,
This study 'used‘ material in the state in which teachers would present
it to their students The findirgs . of the study indicaje thot' this material ®
is laden with concepts cmd termmology with- which de IO:students'
are nct familiar. Authors, therefore, must be prepcred to glve greoter/
explanutlon .of toplcs by way of defmmon and specific relatlon o
- students' point of reference. R
L.Classrcon\ o chers slvould closely examine the reading. matenal _
they intend to“ use in thelr social studies clussro‘om_s Students must be |
! luuéht how» to cope with the styleond" content of SOCIOl studies. Instructlo.n‘
\ should be given in the reudiré of complex, narrative material. IThe‘
= present study has revealed'.thot Grude 10 pshidents‘experience difficulty'
;,wnh the specmhzed vocubulory of social studies reodmg as well as with
socral studies- concepts specrfrcolly those of tume and place.‘ These items
are deservmg of mstructlonal focus. New SOCICIl studies voccbulory should
" be introduced and dlscussed pnor to readmg. " Greater use of teuchmg
aids such as maps, timelines, ‘and other illustrative material may promote
the development of social studles concepts. . Students should be taught how

to capitalize on personal and vicarious experience as aids to reading
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comprehension. The teacher must attempt to moﬁvo\e his tudents as

~ mpuch as possible so that .they want to read the material, want to com- -

indy.
Teachers may fih;i' cloze pméedurﬁ, ‘as‘ uséa in this study, a valﬁable

diagnosl'ic teaching oid. Amlysis of resiaonses to q-cloze'flfesfl prepored.'

over a socml studnes pussuge may give focus to areas of dlfflculfy wuth

'specaﬁc vocabulary and concepfs Answers could be d:scussed in retrospect <

so that students' mlsconcephons could be corrected and fq;ther explom—
tion provided whare needed. . \\ "

. Suggestions for Further Research

4

_ Af the compleﬁbn of tﬁi; Sh.ndy it is'felalf that- reading compfehen—
sion in the social sfudues is a topic: deservmg of furﬂ\er exploration and
reseurph. The followmg suggestuons are put forth to future researchers.

L The present ‘study indicates that Grade 10 students expenence'
dlff:culfy in readlng socml 'studws passages about spec:hc penods wuthm
Ancuent,_ Medleval ond Modern Times. The investigator suggesfs thqf
. a~‘§mcfféal line Id" curriculum reseuvh be pursuéd whiéh would develop
‘teachmg umfs chusmg on areas of dufﬁculty in the reading of studies
muterial by Grude 10 sh.adents l

‘2.‘ The mvesl'igotor, in the present study, used an’ mfervuew

o
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" procedure to examine the reasonir'c ‘of s_fud.ent'spfor t..h.eir responses_ to
specific deleﬁons in retrospect. An inferesﬁﬁg/’/s'tudy might involve a .
smal | number of tested ",good""and "poor" readers who would verbalize
rhe:r responses as they worked through social studies passages prepared

" in cloze form. A qualltahve companson of fhelr responses ‘might give

insights into the dufflculhes expenenced by poor readers,

3. lt became apparent during the cafegonzahon of deletion

"types in this sl'udy that SOCIOI studles matenal has a great concept densrty.

'An mterestmg research pr0|ect mughf be the formulahon of a readablhfy
‘ .scale specrflcally for social studies based on the contenf aspects of the

_ materlal for example, the number of socral studies concepts as 0pposed
to the- basls of many exlshng readabrlnty formulas which consider the °
mechamcs of the rnafenal such as senfence length and counts of multi- h

syllabic words. o : N

"‘Sumrnaq Statement o s

~ This sruay gives evidenpe that the reading .°f social studies"rnaterial
about periods_ of time presents many prolslenus for Grade 10 students. ., -
Further attention to and study of reading in the social sfudies at the
'secondary schoo| level |s warranted by researchers, texfbook wnters,

and classroom teachers. ' C
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INSTRUCTIONS TO STUDENTS

1. You have three social studies passages which have some

. words missing.’ Each blank stands for ONE word and one

word only. - .
2. You are to decide which word is missing from the blank and
write it .h,

Example
Wifh. his pan in b_a_rﬁ the miner soughf a E_l_g_ge_ on.
the bank of the sfre&n. Then he filled it with soil“ ’
and water ln_c_l began to move fhe‘ &rin a it:»ircuilc:xr
motion. He waited hopefully for éoldvr_\_u_g‘_gfﬁ to
settle to the bottom. | |

3. Though more than one word/may seem to fit a blank, you
should always w;'ifé the one you think fif: best.

4. If you cannot think of the word for a particular blank,

| go on to thg next and come back to it later.

7

5. Please do the passages in the order presented.’
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LIFE IN FIFTH CENTURY ATHENS

Under Pericles the port at Piraeus hummed with activity
for ‘Athens.was then the business  center of the ‘Mediterranean
" world. Its leading competitor, an ally of Persia, had been defeated.
To furnish the many craftsmen  with materidls Athenians imporféq
metal , lumber, \and wool while rich , luxury-loving Athenians
- V | | - r - - ‘
received perfumes , fine cloths, \Qilenfal rugs and Persian

~slippers brought on ships  from the east.

To _pay for its imports Athens sold  pottery, metal products,
wine, olive  oil, furniture, and cloth. The small shops in which
Athenian  craftsmen worked each specialized in .manufacturing a

single product and slaves and non-citizen freemen  did most of this

work . Athens might have been‘ more, prosperous if.more had been ‘
known. about banking and business  but vany. ;noney made  was stored
rc'lther than being in;/esfed . The nﬁ_iorify of Athenians ‘erre '
~ farmers who specialized in roisigg\ figs, grapes, and pliyes by
use‘of crudeh equip}ﬁenn ‘ o ”}
_lb_g_ average Athenian lived in _a_ simple home f;:éing aQ

narrow  garbage~strewn alley which had no sidewalks. Since most
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Y,Houses' had no window;, ébbrtyuul'ds- had to supply light and. ¢
_air . There was usual‘ly no~ floor  but the earth though o
few rich Homeﬁ had . flodfs and walls of mosaic hles . “These
‘wealthier dwellmgs usually _had porches with columns and  were Y
' often equnpped w:fh plumbmg __‘ll__ were also decomted with

handsome vases, . tapestries, and sfafues. ___B_u_t_ in general,

living in _a fin'e house seems to have ‘meant hfﬂe to the Athemcm

l

rich or poor. The sunnz chmate kept him oufdoors, usually - in

the market place or open air assembly Instead of spendmg
money on a _ beautiful  home for humself a . pafriotic  Athenian -

conffibqted to the consfruchon of .magnificenf public buildings”

to  share with his fellow ‘citizens . L e

8 Greek .food was much like odrs.v For swe/el'ening theyv
| _used honey. Both men and women _dr‘ape’dI loose flowing linen’
gufm'ents around their bodies and wore  sandals. WomeAnrwore
vfheir hair in waves, drawn back _and fastened into a knot with

bone”or ivory hair ~ pins .
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4L.|FT/‘E' 'Qh’i A MEDIEVAL MANOR

Medieval feudahsm was ne:ther syﬁem, nor a scheme,
_hor ' a plan. Nér was it exactly;the same in everz "areq of
By Europe.‘ It _was a dévéloémenf out of necessity . "Whén the
Roman" empire b_e_Qan to crumble many farmers turned over their
lands to Ewerful Icndlords in exchange for Erofechon Mony
reltglous persons turned _o\{gr_‘_ their Iands to the Church and
Were granted the right to cultivate fhem.’v Conquering German
chiefs off‘er’n‘ made grants . of land to their followers ___11_ refu’rn'
for continued support, .i_T_h_e_; | economical basis of this feudal

system was the lord's estate - called the manor.

Constant warfare . and obstacles to trade . caused the

- medieval manor to _strive  for self-sufficiency. But then as

now complete. self- sufficiency  was impos.?.ible because people

had to import such things as  salt and v'spices, for preserving -
their food and iron  for making tools.
On the _manor besides the castle, there were peasants'.

7

huts, a church, workshops , barns and pérhops a mill

Stretching for miles around _the castle were strips of neatly

~ cultivated fand looking'l'ike' ‘ cheékérboords. The manor had its ‘ )
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ers and carpenters, millers and _brewers and shepherds,

shoe
~but over _ninety per cent of the people "were farmers. All work

was done by serfs ahd free peasants for it was considered a

disgrace for a _noble to do any manual labour . '

A

' Probably the Romn“farnier. in_ 100 A.D. used more advanced
methods  than did the serff of 1000 A.D. All manorial land _capable

of cultivation was divided into_three fields.’ Each farmer was given

A

“strips of land, some good, some poor, and scaftered , throughout

three fields. 1f _one peasant neglected any of _his strips, his

weeds ;night grow. over and spoil the croeé on another man's

strip. _Medieval farmers had little kanledge of .the value of
fertilizer. ~ Neither did they know how to '. effecfiv)ely use the
. / ’ ) .

’principle _oL_";.rqlufion of crops. vTh'e.y.v fhc;ghff ~ that fhe,best wq‘y
_to 'resfore fertility vigé.to leave one of ‘fhe three fields |
uncultivated tach .yeor. 'Their wo/oden‘ .p'logg_ly, sic';les, and other
tools  were crude. And there wos “no scientific brééding ’of farm -
animals. Bécquse gqoa cmd ____b_q_é'vstmi’n's ‘of: cattle .roamed in ,comm‘o"n

C AN
‘pasture, their offspring was often scrawny and puny.
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IR A WORLD DIVIDED BY A COLD WAR

- it is hard to believe thqt the 'U‘ﬁited States and‘-‘the
Sovuet Umon ‘were alhes in World “War Il. _For  shortly after
the war, _the the world seemed to split ___l_n__t_t_)____ two hostile camps
 that _of the‘U.'vS;‘und rhqr_gf__’ the U.S.S.R. Beh)t/een: these
E_a_m__e.i_ 4whvat is called a " cold \)fqr,\" t\as been fought icr”eating b
peraéa‘of world- wide ’ten;ien The cold war _has been fought
.not on the battlefleld but wuth such Ens as name—collmg,
'propagandu _as muhtury and financial aid _to alhes One
example shows _the extent to which propagonda has been used in
the cold war, . -A Russmn qccusatlon g_ggested that Amencans had

mfested German potato ﬂelds W|th beetles order to hcwe a

market for surplus Americon'pétutoe‘s. e

v

.

In_ a sense the cold war dotes back fo the Commumst
" Revolution 6#1917 and the suspncnon between the commumst and

copltuhst countnes thereafter Even while they were'o'llnes during

v

' World War 1, there was _some - mistrust between Communist Russia

“and it quitnlist AHied. Russicm leuders announced to ‘helr people

N

ar}d_ i id that Great Bntum and the United Stutes were

v _and . were preparmg.wfor war _against  Russia,




\

121

The United States denounced the Soviet Union for intensifying its

spread of Commumsf pro'pogando- _cmd for using "H'\reuts and vi_olehce

-to try to _dominate its neighbours. lnf1939‘~ and 1940 RUsz::q had

rregai'ned much of the ferrifory lost.__as- a result of World War |,

Shorfly after \Abrld War _1I, the Rusuons helped to w' commumsf -

. governments in countries which became known as Sovnet vsafellntes .

‘ ‘,Méqnwhile,‘ the Afneri?:ans; and | British wer‘e'bi;fer Bec;:luse
kusia _had  not I‘ived' up to _its a‘greemenf to permit freé ‘_election's.
.inllother countries of _ Europe.  Russia encouraged the spread _of
qomrﬁunism in some countries _and Creqfed Commupi;t government in

others .. All thf;’ cﬂormed fhé’.we.stern .dén‘\oc,mciers; They accuse_d |
Russ?o ;:f "Red |mper|a||sm. " It became :difficult for publications
or visitors from the democrohc world to reach the péoi:le of

Communist Russia = or its safellnfes Because _of this, Winston Churchill -

- accused Russia of dro ing an "iron curtain " from the Baltic
Russia PPing _curtain _ |

to the Adriatic Sea

-
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INVESTIGATOR"S INTERVIEW WITH SUBJECT #2

s#2

s#2 -

s#2

s#2

s#2

First of all I'm wondering what you think of social studies

reading? How do you feel about it? .
T qpeﬁds on the topic, but’ usu'a‘& I find it easy.
What is it that makes it easy for you?

Oh, I don't know. | just find it easy. | like to read.

- Yeah, that helps. Do you have an interest in it to

. 'begin with?

Yeoh.

. O.K. Now, | was léoking at your performance and Basiﬁally'

you made the same on»-two' passages——one was A World Divided

..Yeoh, O.K.. That's good. Have you known yone who's

by a Cold War and the other qu Life on a Medieval Manor.

Now why “do you think that your score on the cold war

o

- would have been better than your score on ancient Athens?

Any-idea?

Well, I heard about the cold war. And ancient Afhens, well,

| never really studied it. -
travelled to Russia or seen very much about Russja on T.V, ?

Yeah.

2

Do you find that this helps your reading when you've seen

something"\ like that and then you find something written?
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s#2

s#2

st2

"y
Yeah. It helps to picture it in your mind.

And do you find that picturing things in your mind adds

to your understanding the material? Have you ever noticed

that?
Yeah. It will help you. Like for something you would
normally understand, you can picture it in your mind. -

O.K. Let's go bdck;and look at some of your responses.

You did very well on the test and in some cases what we're

going to do is look at your responses and see if you can
remember what you did. wa;ghere, ‘we were talking
about things that Athens imported and you were one of the

few people who realized that Athens -im'porf.ed\mefal.

" Do you know why you were able to ‘come up with that

./

response?

It seems like ‘the logical thing. | heard it before.

Yeah. You know that from before. Anything around this -

~area in the paragraph also that helped you figure what

should be there?
| heard about a lot of those. | _ v \
What about down hefe, they were talking about things that

Athens sent out and again you were one of the few. seople

.who realized olive oil. 1| had all sorts of answers for that.

-
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st2

" It's on.the Mediterranean. /

125

How did you know olive?

Oh, | got a book at home, The Country of Greece, and

it talks about olives, that they had a lot of olives, so

1 realized it.

" O.K. Good. Coming down here | want to look at some

verbs, Here you have were and down here yoﬁ‘have had.
Those verbs are in the past tense and you made the correct
consistent choice of past tense all the way through. Why
Ll

did you use past tense?

| don't know. | just felt it should be past.

’WI'l\y ~would you not put "The majority of Athenians are..."

or "The allies whicl\hare. LU?

Well, you know, because it's in the past and you have to

put the past tense there,

Good NoW"over here you talked about fhe pleasant

climate in Athens. Where"is Athens, onywa)"?' How do you

-know what 'kind" of climate?

&

O.K. Now.let's go over to the medieval manor and you

S

did. quite well on that one, too. Can you put an approxi-

. mate date on medieval times? " Like what does medieval

times mean to you? - o .
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s#2

s#2
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s#2

"It would be about 500 A.D. to about 1200 A.D.

That's good, Now coming down here, the only thing that
seemed to trip you up in the ones that |'m wondering about’
is the one on the chiefs. Did you have any idea what you

wanted to put in there, but did not know the name?

Well, the first thing | thought was Indians, then | thought

tribal chiefs. | looked around to see if there was anything
that would help, but | couldn't find anything.

Yeah, actually they were German, German chiefs. Does

that surprise you?

No.

Coming down here you were one of the few people who knew
the term feudal.

Well, 1've read about it.

o Yedh, O.K., and you got a little tripped up in what types

of people might have been on the manor.

I don't know. I»v just thought of that and | couldn't really

place anything besides that. It had fhg. millers Gnd that, and _
‘then 1 couldn't really think. |

~ Yeah, O.K. Now, over here we're talking about the things

B

A
that they used on the farm. You used the word small to

describe plow. .‘C(vm ydu think of .ony other thing?

126
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R

What other ideas might youlhuve about the plows?
Primitive, | ”
Yech, very primitive. Whof might they be made of?
Wood, stone as a plow, and very crude.

Yech, that's good. Now you

sed the word imelements.

Some students were using the wor
think, that your choice of implements 'mig'Ef have been
more oppfoprié;e than their choice of rmchinlery?

Well, like there it was all muscle power. They didn’t
have machinery yet. When you think of implements, you
think of ;omeflxir}g;; you work™ yourself,

That's good. Now, for the last section, we move over to
the cold war. Now here you have (notice we're talking
about tense cgcinl) the correct tense, you have "The cold
war nas been fought,” Why did you' choose has instead of
had?

I~ hoppened in the past, but it stilf goes on.

ood, Now you ialked about (| think you mean) the
Bolshevik Revolution. Some-students looked at it as an
‘.merican Revolution or Industrial Revolution. How come
you knew?

1

Well, | thought it was the Bolshevik Revolution.

chinery. Why do you

)
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O.K. Then over here you were one of the few people

again who knew the term satellites.

Well, I've heard that being used a lot, when people talk about
Soviet satellites in communist countries.

Very good. And also you were one of’ the.few people who

knéw the term westevrn den';oc(racies. What do we mean when

we talk about the western democracies?

Well, usually the western democracies are the North American

countries and fhe/ countries of Europe fBat aren't communist,
d.K. " And again you were one of the few people who
knew the term iron Curtain.
| "read a, book about that.
YeaH. | ’ 3

v e
And | read about different places of communism.
Now you seem to get cloné fairly well in socicl) studies
reading. Can you see anything about it that ‘mighf éogse
difficulty? 1'm sure you have lots of friends who maybe think
thuf‘sc‘)cial is a drag? You're quite interested and as
you say, you know that you are a compefehf reader, bl;f
can you see though what might be a problem in social studies

\ b
Well, a lot of time when you first read large words. You \»

reading for other students? /j .
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know, for lots of people those words have no meaning
because they haven't seen them before and they don't

know what they mean.,

O.K.

Or else show one concept and use another one. Lots of
time people haven't seen it before.

©.K. That's great Glenn. Very good.
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I NVESTIGATOR'S INTERVIEW WITH SUBJECT #8

s#8

~ sfg

stg

stg

- use a lot of terms, but generally it's a dry ‘fhinét\oread..

Now what I'm trying to discover here is. what you feel

~about social studies reading. What do you think about

it in general?

The previous reading | don't Iike’. | don't like to have

a lot of reading a?ﬁo;é time, you know, a little bit of

" reading at a time. You know, just small sections taken

at a time, and | don't like to be forced to have a lot

*of wbrk.

. When you do it, do you enjoy social studies reading?

I don't lie. Like sometimes | like to go by a teacher's
guidélines cuz otherwisé | sluff off, but it's something |

don't db too well.

Do you find it interesting or is there some other kind
of readlng that you'd rather do?

Yeah, | like science a lot, a matter of fact.

s

Do you find that there's anything difficult about social

studies reading, the \nFy it's written? ST

; \
Not really, except sometimes it's written fairly dry. They

e

s
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Yeah., You mentioned terms. Do you notice that there
are special terms used.

| understand most of them.

You do? O.K. Now let's look at how you did on each

of these things. First of all, the one you did best on was

the one on the medieval manor. Any idea why that one would
| . T

We've taken up some -of this in class and | recall some of it

Yeah. And then the one that looks like your least favourite

was the one on fifth century Athens.

Yeah, | haven't had a lot on that.

O.K. Now let's look at some of jrour responses.  First of

all, the one on fifth century Athens. [Herel , they're
!ulkirig about the different iihings that were brought into

Athens, | see you used the word spices. Why did you

choose spices there?

| hadn't really known what to put down. | thought spices -

- spices will be alright. It was just a guess.

O.K. Now down here you used olive oil. It was correct.
Not too many people got that. How come you knew olive oil?

It's the area. | felt Athens and olive oil clicked.
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R Why did it click?

A ‘
S*8 *  The general area, | guess.. It was the general area of

Athens, the Roman area, and you usually hear olive

oil used.

R - O.K. Cov‘m‘ing down here you had to find two verbs, which
you had correct in both cases. Those verbs are in bdsf

tense.. Do you know, what | mean by pait tense?

stg Yes.

R Why did Xyou choose ﬁast- tense?

s#g - | really don't _kﬁow. 1t fusf sounds right.

R What about if | had said "The maio.rify of Athenians are -
farmers. "

What would you say then?
\ 5¥8 | don't know. 1 guess in my case it's just a matter of

R,

opinion. |'d rather use were than are,

R - " Well, what's the difference between present and past tense?
- st8 Well, it has .happened and it is now happening.

. | .
R Umm hum. And what was the case up here?

- s#8 Well, I don't recall the entire paragraph, bu;,opparen‘fly
| must have found that, well, | "were farmers," this _happehed

o

in the past, | guess..
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O.K. That's good. Now over on the other page you were |
L : .

describing a plow and you used the word pulled. How did

you arrive at that decision to describe the plow as pulled?

| really. don't know, As a matter of fact, 1'd have to read

s . .
the entire thing to let you know.

Do"yop ‘think whe.n' you were reading these passages, that -
you were thinking about thé rimel and Nplece- in whicﬁ ‘ir\
happened'? | |

Yes. I wﬁs creating a picture of it; you know, trying to' get |

a picture of ‘it.

"Hmm... Where is Athens? In what country is it located?

Do you know? »

| really don't Hoﬁesfly really*know. 1'd have to guess in

_the Roman area.

i

O.K. That's a good guess. You think it's down there? How

~do you think the climate might be?

Hot always, but I don't know, I just didn't think that out

- properly. | can see where | went wrong there now. Sort of

‘ridiculous, but. anyhow,

That's good.  Now' let's look at the medieval one. You're not

thei only one who's making these mistakes. They're quite common.

L

N
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-Now, -over here, "Conquermg (blank! | chlefs You

didn't fill in that blank so | see you did have difficulty
with it, Lookmg back at it now, we're talking about the
medieval manor, do you know when medieval hmes was?

I dont know if I can place it. 1 can think of whaf it mlghf

‘have been like, but l can't place the dofe

'Yeo_h, well, “could yqu,gwe‘it a stab? -

15th cenfur); or something?

O.‘K; ~ Now about the time that you were thinking, what

types of chiefs mlghf hcwe been coming in and mvadmg?

The term chiefs doesnt seem fo fit.
What would you have said?

I guess lords, or something.

l. see. Very interesting thof you gor this word correct,

' 'How did you know feudal”

That 'was‘faken up in social class and it reminded me up

here, medieval.

Oh, good. What-does feudal mean to you anyway? . You

 have the feudal sysfem

| don't know the meonir'g of .the word, I've just taken it

. in class and it happened to come to me--feudal, lords, feudal

system.
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And you can't really remember what the word or term v

means?

N'o.

O.K. N'ow down here you had a little bit of difficulty
trying to figure out the fypes of workers that were on the
manor, When you were thinking about the manor d{d you
realize I'haf‘if‘v'm; d small community whére they were
tryibg to suppor'; themse lves?

No. Manor gives me the impresAs.ionv of a large sort of

- estate type.

A large estdte, oh, you mean like a big home?

quh.

You didn't think of it in terms of a village then?

No.

O.K. Then over on this side, I'no‘%iced that you were

. ‘ N
' going to call the plows crude, then decided not to.

Yeah, cuz it sayy here, "Their crude plows, sickles and

other tools were crude."

Thinking back about it now, what type of plows do you

think they would' have had?

Probably horse-pullen.

- Out of what would they have been made?

135
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Perhaps iron if they can get it.

‘Yeah, do you think they would have had iron?

Perhaps, you know, yeah, I -think if they could afford

‘ a '
it, or if they could just get a hold of it.
Yeah. Now you chose the word tools here which is the
right wofd. Some sfudents used the word chnnery Why
would you choose tools as’ opposed to ma chmer[’

They didn't have anythlng that really compored to muchlnery

‘Tools are a simple sort of mechamsm, or not even mechanisms,

I don't know what to say. Machinery generally does something--

it has a -pu‘rpose. ~ You 'know,v it does it by itself. A tool,

somebody . picks up and he uses. it. A machine, you turn

if;.on and it works.

~ Yeah, that's a good _"fhough‘f. Now, on the cold war, | asked

you about verb tenses before. We have a sentence here and _

~ you did insert the correct answers "The cold  war has been

fought. " - Why would you say "The cold war has been Foughf°
Why didn't you say "The cold war hod been foughf” "

| think because the cold war hds been fought.

And you. were fighf.

| don't know. It has, it was, | don't think of it as a past tense,
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had put communist governments in countries which became known
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When you think of the cold war, you think of what period

- of time?

1 think of the 16th cevntury._ I picked this up from my

reading. bt
O.K. Now down here, you and_ q'number of other students
described the Revolution of 1917 as the Industrial Revolution.

And. that wasn't too brigl'xt.

Why wasn't it too ‘bright?

"I couldn't think of the hroper word.

But why now would you tell yourself ‘it wasn't too bright?

>

~ What was the Industrial Revolution, do you know?

I don't know the period, but this is where fh.ere'.s alot

~of technological advancement all of a sudden.

Yeah, and was it before this or around this time?

~Oh, | don't really know. | think it was after,

¢ .

Really. This term is called the Communist Revolution of

1917,

That, | don't know. | know. very little of thé cold war,

O.K. Now over here, and again, you might first glance down, \‘

we're talking about shortly after World War I, the Russi_dns

4.

as "Soviet republic." What is republic to you?
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| put vf.he word down simply because | felt if was the only
thing that | céuld bring to mi_nd and it sounded at the

momen‘t right. | felt fhot it was ‘wrong anyway.

What is a republic? Do you know?>

| really dor;n'f know.

Yeah. ‘Do you thmk éf it as a number of countnes?

I tf\ink that it was just a guess. | feel that a repubhc is .

a community of: lofs of mtiong, | don't know, it's hard to say.
I'd h_ofe to say anything and then provhe. myself .wroﬁg. I'm
not sure at all.

No, you're cerfqin!y néf going to be pen?:liz’ed or anyfhingb.
Down here you have "All this ﬁlarrﬁ‘ed the united devmocroc'ies. "

Who do you suppose you were thinking of .when you said

-unjted? I )

' THe 'Unifed Nations, ‘the ~L¢ague- o; N&fions.
Oh, yeah. F‘Then down here you had a term fhafAr‘\ot too.
m.any‘peo‘plcle kpow., "Iron curtain. " How did you know that?
" Oh, | heard it. I-‘Beli.eve | heard it on a Newsweeklfype

=,

. program and in my reading sometimey, foo.
- i

‘Now somethmg that | probably asl‘(ed you repeofedly, but now
we 'l sum up. When you 're confron%d with ‘some readmg like

this, do you try and puf yourself bg)tk and rellve and think

about how it probably was? f\ . a
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- To an extent,'yeoh tdo. - ' \J'
Do you like to read about thlngs in the 60's rather

A thon f|ffh century Athens?

I believe fifth century Afhens, the pomts that were shown in

r

Vflffb century Afhens, that we should ple up foday, you

certomly should get some hnstory on thot I'm sort of

A

'~ more for current events, not that | wouldn't want to know

~ about Athens. , L e

Thghks a Iol'/.
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INVESTIGATOR'S INTERVIEW WITH SUBJECT #16 o ;
R What do you think about ‘sbciol studies reading in
general? | ’ 3
s#16  Well, | find social pretty difficult. o
R What is it gbout s;ociol sthie; reading that you think
cai{ses difficulty, not only for you but for an awful lot of
- other people? |
s#16  Well, for me if's-vocubuléry.' | don't u‘ndersra‘nd that.
R : O.K“. Are ,you. _infere‘sted‘ in it? Do you find/'n/intgresfirig?
S#,‘;é /‘Yeah, preﬂyi‘qteresfing’. | |
R " . Now, the pdssage that you did the buesf on was this one,
‘A World Diviaed by a Cold Wcr..' Do you ;;qye any ide " i%
why you did betteg ond\that one tha A ‘y) otgér orig ’ ﬂ
st16  No. | guess \it \‘NG/S pretty interesting. ;
R Yeah, and sﬁe::king about the other oh:e‘s,ﬁ the on;z that
seemed to give yéu the most . treuble was the one on the
medieYal manor. | Any reason why that .woul.d'hﬁdve been
_the lower one? . :b ,
sH16. 1 didn't understand i, E
05 . Now Rq;sia, whic_H was your best one,--have you

studied about it before, read about, seen it on T.V., or seen

onyfhin‘g about it?
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S#16 Last year in social we took it up.

R Yeah,

516 So | got pretty well most of the answers from fHen.

R Yeah, that's gécxﬂ. Do you find»fhct it helps if you falked

" about something before you read it?
5716 Yeah.

. K. LLéf’s look at some specific responses. Now | wan? to
if you can remember what it is that helped you arrive
use Hvarious answers.  Some of them will l?e right and

sy of them will be wrongl But i"hg important thing is
7, and find out what made you think that. Okdy?

K. |

lere we're talking about things that were brougF;f into

Athens and you mentioned tools. \f&/hy' do you think tcols?
SV 16 Well, just dow‘n_fu%tfxer or up further it has something cbout

wetl, it's ancient and you expect “hem to use tools,

don’t know realiy.
™

\.

i 0.1, And do?m here we'rc; talking about Athens sending
out oii. What type of oil do you think it might have been?

T 56 [ don't know. "

R Any idea?

5716 No.
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Roughly‘.
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Now, down here you used thé\verb had which is correct.

i

Why do you use the past tense?

Well, that happened. Like it went on before and now it's

finished, it's gone,

" That's good. And then over here you talked about the ’

climate of Athens and you used the word bequﬁful- to
describe the climate. Do you know where Athens is?
What would have made you, think about the climate bei'ng
becufifui?. |

| don't ;know, i guess‘l was ir; a hurry or somefhihg.
Yeah. Do you know what country Athens is ’in?

No.

What part of the world?

Probably in Eurépé or something.

You're right. Any idea what part of Europe?

No. .
¢

O.K. Athens is in Greece. " Do you know where Gresce

is?

e

O.K. Now let's look at the medieval vne. You were

- close in this one, but not quite. You had conquering-Rome...,

e
L

you probably meant Roman flﬁiefs. Viéhat ‘made you fhink of

Romion chiefs? '
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516 ~ Just some stuff | heard before like Roman Empire and all
that. |

R Yeah, O.K. Actually, the answer was German,  Then
. you had "'The ‘ecvonomicql basis of this medieval feudalism
system." O.K. Now your answer isn't quite right.’
Achal!y, the answer‘_was:afeudul. But i'm iﬁferesfed to

know that -you did know something about feudalism. Do

you remember why? =

$#16 ~ No. | saw it up here and it wds about the only answer
| could think of. “If was a guess.v

R Oh, well,‘ that v‘va; a smart cue cuz sometimes we can fake
a cue from other fhi’ngsﬂ that qré in the material, Have you

heard about feudalism befg;

s#16 Not tjhu’t I can rememh

R " O.K. Then comii;g “ere we were talking about people.
on the farm or on fhe"m;éevalt manor. You héd "helpers"
but you seemed to have a !iftle“ bit of difficulty. Was it
because you didn’t know about the medieval manor?

sf16 N‘o, | nevel; had anything on ‘it and | had to guess that,

It was pretty hard and | didn't know anything that was

going on.
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~ Over here we talked about the \plows that they used.

‘"\\\ L - ‘ ]44
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Now, the word that was going to go in there would play
what part? What would it do to plow?' What part of
speech? ‘

| guess it would kinda describe it's, use.

Yes, be an adjective, right?

Yeah.
This was in medieval times. Do you have any idea as to
when medieval times might have been? Or can you tell

from the paragraph?

It would be pretty long ago.

Yes. Would you try“an approximate: date?
No.
O.K. Now, knowing that it was a preﬂ'y long time ago,

what type of plows might hfhey haveqhod?

~ Pulled by oxen or so.me_fhir\g_.‘

O.K. What ,do you think they would have been made out of ?
Probably out of some kind of v;/ood and ‘vines.

OG.K. Then going over to the iusf one, to the cold War.

And | thiﬁic this |s the one that yc;u. did the best on. First

of qll,\ws were talking gbout the cold war and you have here

"was been fought. " What would you put now?
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ic_;l_ béen fought. 7

O.K. The cold war, "had been fought. " Now hc_n_c_i is past
tense. Why would‘ you use had? |

Well,  the passage would belong to the past,

Now down here we're talking about a revolution and you

talk about the American Revolution. Why did ybu choose

that one? .
It's about the only one that | could think of.
You mean inbferms,, of revolutions?

quh. ‘

The only one you've ever heard of?

| Yeah. -

 When you were reading did you notice that over here it

says "...Revolution of 1917"? P
No, | don't think so. All I got fo was "Revolution.”

O.K. Now if you had noticed 1917 do you still fhi'nk you

_would have put American?

Mo.

N

Why? When was the American Revolution?
| don't know when it was. It was sooner than the Russian

one,

Yedh, O.K. And_ what do you think, now, this revolution

was? Do you have an idea where the revolution took place?

\
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~ Well, probably in Russia someplace.

Yeah, this is known as the Communist Revolution of 1917,
Umm hum,
Now, over on this side you and several other students used

the expression "Soviet union.”  We're talking about the Russians

~ helping fo put communist governments in countries which

became known as "Soviet urion." Why "Soviet union'?

| guess | was in a hurry and | put it down. | hear about

Soviet union and my grandpa comes from this and ‘all this, so....

- O.K. Now,' what does the Soviet union mean though? When

we talk about the Soviet union, what are we really talking

about?

About the communist countries.. It's a whole bunch of

" ¢ountries together,

O.K., and then finally we're down here fdlkingvabout the

democracies. We're talking about how' Russia had moved
in and set up communist governments in other places and
all this alarmed the "U.N. democracies." What did you:

mean by "U.N."?

Well, | put down anything,

. What democracies do you think might have been upset by

this?
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| don't have any idea,
O.K. And then you were one of the few people who. knew

this expression "lron Curtain.” How did you know that?

\
B
i i
~

Cuz we took about it last year,

Yeah, What does the Iron Curtain mean to you?

‘Well, kinda like fleeing the country, something like that.

Do 'ybu think it was a real curfain?
| - Tx
No.
Yeoh, O. K. Some people had "Iron wall" so | was just |

wondering if people thought that this-Iron Curtain was a real

" thing, instead of an expression?

Umm hum. _ : ' oo

O.K;_ So- basically fvh‘én ybu find social studies reading a
Iittlé bit more difficult than others?
Yup. - |

And it's the vocabulary- and language and that type of .
thing? |

Yeah. ’

Do you find that if 'you hear sdmefhing on the radio or see

it on T.V. and then go to read it, it helps‘ any?

Yeah.

Thanks. ~ That's good.
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CLASSIFICATION OF DELETION TYPES IN CLOZE PASSAGES

D\elefion Types

Word Deletions |

Technical Terms
“Figurative
Expressions
Multiple Méanings

Gen&al Socful
Studies Concepts

/

Time Concepts

Place Concepts

Quantitative
Expressions

_ Miscellaneous

ally, craftsmen, freemen, pufriofic, citizens
feudal, allies, market, propaganda, western.

cold, cold, curtdin

' church, camps, satellites

,' business; ‘defeated, metal, rich. perfu_nies, ships,

pay, sold, olive, work, business, invested,
raising, narrow, air, floor, floors, tiles,
handsome, sunny, beautiful, construction,
women, garments, hair, pins, wore, used,

necessity, began, twined, -powerful, protection,

right, warfare, caused, strive, sufficiency, -
preserving, neatly, checkerboards, shoemakers,
brewers, people, free, considered, . noble,
labour, methods, capable, scattered, grow,
crops, thought, leave, wooden, tools, farm,
believe, creating, wide, weapons, suggested,
war, Communist ‘world, leaders, denounced,
intensifying, dominate, War, I, put, difficult,
reach, ' ‘

medieval, while -

world, Athenian, houses, Athenian, German,
esfate, manor, workshops, mill, fields, German,

. Great, States, _Bi'iﬁsh, Europe, Russia, Russia

more, every, ninety, some, one, some, much

. at, for, and, the, in, and, been, was, was,

were, by, the, a, had, had, a, had, were, they,
but, a, have, usually, or, of, to, like, and, with,
a, nor, it, was, over, of, in, the, then, had,
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CLASSIFICATION. OF DELETION TYPES IN CLOZE
PASSAGES (continued) -

~ Deletion Types , ‘ Word Deletions
Miscellaneous .
. (continued) . -as, for, were, the, was, in, of, into, was,

his, of, neither, to, of, to, was, had, in,

was, and, for, the, into, of, of, has, the, and,
to, the, has, in, the, and, and, and, and,
against, and, and; as, which, had, its, of,

and, others, of, from, of, the,




