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ABSTRACT"

The purpose of this study was to gain an
understanding of the attitudesltoward reading of grade
six students enrolled iF a literature-ba;ed lahguage
arts program. The class was observed over a period of
four months, and six.students of différent ability
levels were chosen to provide extra information via
interviews and examiﬁation of their notebooks.
Interviews with the teacher and four parents furnished
additional information.

In order to arrive at a holistic piéture of the
students' feelings and understandings aQqut literature,
a qualitative approach was used. The :éseércher
generally adopted the role 6f5§$ssive pérticipant.
(Spradley, 1980, p.59) | \

The characteristics of‘thé language arts program

that seemed to be most significant were use of whole

.language approach, group discussions of novels,

teacher's oral reading and interes;;}n'éhildren'é
novels, and a readily aqceésible dispia§;of novels in
the classroon. «' :
Students seémed to enjoy the op@oitunity to
discuss novels and frequently talked,of their own

experiences that were similar to gﬁe;events‘in the

s

SF

iv



novel being read. These diséussions:seemed to élirify
misunderstandings and help students empathize wiﬁg
characterg in the book.

All of the students in the program had
difficulties choosing books, frequently relying on
their teacher and friends for assistance in this area.
Many of the students also commented on how the amount
of noise and distractions in the room made it difficult
for them to concentrate on their reading.

Despite these problems, all of the students had read
numerous novels during the year.

The students in this program seemed to have a
positive attitude toward reading. This type‘og
lanéuage.arté program séems'to deserve more

consideration than it has been receiving.
Fe
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CHAPTER I

. TN
INTRODUCTION — RS
If we teach a child to read, yet develop not
- the taste for reading, all of our teaching is p

for naught. We shall have produced a nation
of "illiterate literates" - those who know
how to read, but do not read. (Charlotte
Huck)

"A positive attitude toward reading on the ‘part
" of the student nust be'pregent before the goal of
making students lifetime r%aders can be realized."
"(Kennedy and Halinsky, 1975, p. 519)

' The importance of attitudes toward reading has
often been recognized.k In 1971, Estes wrote that "how
students feel about reading is‘as importént as whether
they are able to read, for, as is true for most
abilifies, the value of reading ability lies in its
uses rather than its posseséion." (p. 135) This
statement is supported by many othefs (Grémbs, 1959;
Mangi;ri; 1974; Alexander and Filler, 1976; Ribovich
and Erickson, 1980; Saracho, 1984). Attitudes toward
réading may also affect héw quickly students learn
(Mill, 1%960) and how well studenﬁs learn (Mill, 1960;
Greér, 1972; Quandt, 1977; Maigan an&'Culver, 1978; and
Fredericks, 1982).

This study is an attempt to arrive at a holistic

understanding of children's attitudes toward and about



reading in the hopes that better understanding will
contribute to instructional practices that cultivate

positive attitudes.

PURPOSE OF THE STUDY

The purpose of this study is to reach a better
undérstandinq of students'. attitudes toward and about
reading and their interactions with literature in a
literature-based language arts program. It is hoped
that this study will offer insight into children's
reading attitudes and how these attitudes are affected

“by the type of language arts program they participate

in.

RESEARCH QUESTIONS

This research project'focuses on several
questions.

1. How ;é the language arts period organized?

2. What are the children's attitudes toward
themselves as readers? For éxample, do they éee
themselves as,ab}e readers capable of evéluatingﬁthe
quality of a novel?

3. What is the nature of student interactions

with the reading materials? How do they relate the

material they read to their own lives?
=



4. How do the students feel about language arts
and particularly about reading’ How are these
attltudes reflected in their work habits, their talk,

-and their leisure activities?

-DEFiNITIONS OF TERMS

For the purpose of this study,_the following
definitions will\be used:

Attitude toward reading: - Teale (1980) defines
attltude toward readlng as the "dlsp051tlon to respond
“in a favourable or unfavourable manner to reading"
(p.-87). This definition encompasses se&eral different
constructs., Teale and Lewisl(1981) break attitude into
three Cbmponents: Individual Development, Utilitarian,
and Enjoymeht Individual Development refers to
reading do e for the purpose of galning insxght inﬁb t;’
life experjiences. Utilitarlan refers to reading | e
related tg success in school and en the job. Any
reading %bne purely for enjoyment fite into the third
componenf The terms attitudes toward reading and
readlng/attltudes are used 1nterchangeably —

therature—based Language Arts program: A

language arts program that uses children's llterature

(i. e./trade books) as the instructional material.



DESIGN OF THE STUDY
This study is an attempt to gain insight into

<hfldren's attitudes towards reading. The reséarcher
observed one upper elementary classroom where the
language arts program was literature-based. Data was
collected using direct observation in the classroom and
library and writgen field notes were kept. A tabe
recorder was also used whenever possible. These
observatioﬁs wefe supplemented with formal and informal”
interviews with a number of ﬁhe students and the
teacher, and an examination of documents pertaining to
the childfen such as lists of books read, comments
about these books, and exercises completed.

The researcher adopted the role of passive
participant, defined by Spradley (1980) as one who is
"present at the scene of action but does not
pafﬁicipate or interact with other péople ﬁo any great
extent." (p. 59) From this position inferences were
made from students' behavior. These inferences were
later supplemented by formal and informal interviews
focussing on thé participants' motives, intentions, and
interpretations.

Spradley's (1980) DeveIOpmehtal Re;;;rch Sequence

method -of accomplishing participant observation was



used. This sequence involves observing and asking
ethnographic questions, collecting data, analyzing
data, and writing the research report. Spradl®y states
that this prossdure should be treated as a cycle since:.
the analysiéwéf data and the writing of the report lead

to new questions.

ANALYSIS OF DATA

- Spradley (1980) indicates thatfﬁe need to deal
with three fundamental aspects of human experience§3 Y
cultural behavior, what people do; cultural artifacts,
the things people make and use; and cultural knowledge,
what people know. He states that cultural knowledge is
of fundamental importance and that it exists at two
levels of consciousness: knowledge that is explicit and
that people are aware of, and tacit knoyledge that is
outside people's awareness. Tacit knowledge must be
inferréd £;;ough observing cultural behavior, use of
cultural artifacts and listening to what people say
(speech messages). (p. 10) -

"Analysis of any kind involves a way of ﬁﬁinking.
.It refers to the systematic ex;mination of something to
determine its parts, the relationship among parts, énd
their rélationship to the whole. Anéiysis is a search

~

for patterﬁs." (Spradley, 1980, p. 85) In analyzing
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the data for thié fesearch, Spradley's technique of
domain analysis, a search for categories of meaning;
taxonomic analysis, a search for the way-cultural
domains are organized; componentiéi analysis, a search
for the attributes of terms in each domain; and theme
analysis, a search for relationships among domains;

—

were used.

SIGNIFICANCE OF THE STUDY

in 1969, Hansen noted that "Little research has
been done which investigateS‘Qhat factors in a child's
life significantly affect his attitude toward reading
and his ability to read." (p. 18) Saracho (1984) and
Levine and Singleton (1983) have recently noted the
same lack. Furthermore, the vast majority of such
studies depend on quantitative assessment in the form
of various reading attitude scaies. Levine and
Singletdh state that "Qualitative research...can
enhance understéndings already established in research
and measuredﬂby standardized instruments." (p. 2) It
is hoped that this study will help broaden our

understanding of affective factors influencing

children's reading.

o
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attltudes toward reading.” In 1959, Grambs stated

"Teachers, surely, would like to know why reading
activities, though induléed in for twelve years of a
student's life, do not result in continued reading on
the part of many." (p. 218) This review of the
litegature will examine the nature of attitude ﬁowa;ds
and about reading, assessing reading attitudes, the
~importance of reading attitudes, and program

development to improve reading attitudes.

THE NATURE OF ATTITUDES TOWARD READING

Before 1975, most studies did not clearly define
attitudes toward reading. Teale and Lewis (1981)
suggest that: -

It seems likely that this lack of definition.
has occurred because it is generally felt
that the nature of the construct is quite
obvious and straightforward. As a result it
has more or less been taken for granted that
an individual has an attitude toward reading
and that this attitude can be located at some
point on a positive-negative continuunm.

(p.95)



It has, however, become apparent that the construct of
attitudes toward reading needs to be clearly defined.

Teale (1980) defines attitude toward reading as
the "disposition to respond in a favourable or
unfavourable manner to reading" (p.87). This
definition, however, encompasses several different
constructs. Teale and Lewis (1981) broke attitude into
three components: Individual Development, Utilitarian,
and Enjoyment. 1Individual Development refers to
reading done for the purpose of gaining insight into
life experiences. Utilitarian refers to reading
related to success in school and on the job. any
reading done purely for enjoyment fits into the third
component. Teale amld Lewis (1982) found that although
these constructs seem to be valid for secondary
students, students in grades one to six do not appear
to differentiate between items on the Individual
Development and Utitilitarian scales.

Wallbrown, Brown, and Engin (1979) broke reading

attitudes into eight dimensions.

Expressed Reading Diffjculty -measures the

exzent to which students perceive of
thémselves as having difficulty with reading
and are willing to acknowledge the existence
of a problem; Read as Direct Reinforcement
measures the extent to which students
perceive of themselves as receiving direct,
extrinsic reinforcement from their friends,
classmates, parents, and teachers for



reading-type activities; Reading as_Enjoyment
measures the extent to which students
perceive of themselves as valuing
reading-type activities for their intrinsic
value as a source of information, learning,
and emotional satisfaction which is
independent of outside influence; Alternative
Learning Modes measures the extent to which
students prefer to use alternatives other
than reading when they are faced with a
learning task; Reading Anxjety measures the
extent to which students become emotionally
upset and/or experience unpleasant physical
sensations or feelings when engaging in or
thinking about reading-type activities;

measures students' attitudes
toward their reading group and the
instructional materials used in that group.
Sllent vs QOral Read measures the relative
preference of students for silent reading
activities as opposed to activities which
require oral reading; and Comjics measures the
extent to which students enjoy reading comics
and devote their time and energy to this
activity. (p.260)

Using the above dimensions and com. nents of
reading attitudes allows for an examination of the
research literature in terms of whether it is dealing
with the reading interests of studepts or the way in
which they do or do not value reading. |

' For the purposes of this research, the definition
by Alexander and Filler (1976) will be used.
"Attitudes will be considered to consist of a system of
feelings related to reading which causes the learner to

approach or avoid a reading situation." (p.1)
/
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MEASURING AITITUDES TOWARD READING -

Attitudes are mental constructs. They cannot be
seen and cannot be measured directly. Because of this
they are difficult to measure. Pierson (1984) suggests
that some of the problems are a degree of ambiguity
within the construct, that attitudes tend to be
unstable and to lack evaluative consistency, and that
"attitude toward reading is a multivariate construct
which tends to be measured in a univariate way."
(p-2365)

Many measurement techniques have been devised to
measure attitude; toward reading, but all of these have
weaknesses. Teale (1980) states that the best way is

to gather data by using more than one source and then

to interpret the data by cross-checking. (p.92)

Obs on

Iﬁ is frequently agreed that observation is one of
the most valuable ways to assess reading
attitudes. (Alexander and Filler, 1976, Healy, 1965,
Heathington and Alexander, 1978, Saracho, 1984, and
Teale, 1980) Some of the strengths of this method are
that it can be used unobtrusively over an extended

period of time, no reading or wriﬁing on the part_of

the student is involved in the assessment, and that it



11

examines significant behaviors. The greatest weakness
of this method is that its accuracy is highly dependent
upon the skill of the person doing the observing.
Being aware of how parents, children, and teachers
assess attitude toward reading should be helpful in
deciding what behaviors to observe to determine
students' attitudes toward reading. Ransbury (1973)
completed a study where she had sixty fifth and sixth
grade children, their parents and their classroom
teachers complete a questionnaire asking them to
describe the reading behaviors of one person who
apparently enjoyed reading and the behaviors of one
person who did not seem to like to read. She found
that the children judged attitude toward reading by
listening to verbal statements about reading and the
amount of reading material possessed. Parents judged
reading attitudes by the frequency in reading and the
diversity of materials read, and the teachers judged
the child's attitude toward reading moétly by the
child's intelligence. Being aware of how parents,
children and teachers assess attitude toward reading
should be helpful in forming and assessing
observational checklists used to determine students'

attitudes toward reading.
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'\Self-Report Instruments

\
! Self-report instruments may take one of several

\f%ormats; interviews, questionnaires, activity

i

/. \preference techniques, oy reading attitude scales.
| Some of the advantages of these mephods are tha&_they '
ér% quicker and easier than using observatiqﬁ: with the
exception of interviews, they are.easier to score; and
\\\\they usually do not require speciél training fbr proper
.&ge. on thevother hand, there are limits to what
information these instruments can réveal, and students
tend to tell teachers or reseérchers what they think
‘teachers or researchers want to hear. The-studénts'
responsés may 5150 vary dependenﬁ upon how they feel on

PREYRVR
NS

a particuiar day.

THE IMPORTANCE OF ATTITUDES TOWARD READING

If one endorses the premlse that a primary

... goal of.a teacher is to produce a competent
reader and one who becomes a lifetime reader,
then now is the time to reflect upon the
following question: Of what value is it to
provide students with the skill to read, if

« in the process, we destroy their will to
read? (Mangieri, 1974, p.4)

Several studies have addressed the question of
what makes a person}a'lifetime reader. Robinson and
Haase (1980) gained insiéhﬁ'into this question by
interviewing oldenﬁféaders. They noted that fetirement

did not bring significant changes in’previous,reading
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!précticgﬁ‘%nd that "among those olderipeople who
indicated reading had been a sighificant part of their
liveg there almost always was reference made to a
classroom teacher's influence on developing this love
for reading early in life." (p.2) Buswell as quoted by
Rikovich and Erickson (1980) studied the reading habits
of men in a home for retired veterans. She  found that
it was impoésible to'get men who did not read -
interested in any kind of book and, theréfore,
concluded,that reading'in old age is a continuation of
lifetime readgnghhabits. Ribovich and Erickson
interyiewed‘thirty retired’pérsons in regards to their
reading habits. They found that attitudes toward
readihé duriﬁg’childhood and adolescence were similar
to those during the middle years, and that the quantity
of'reading during later years was similar to that
during childhood. During the middle years, the
quantity of réading seemed to drop, pos;ibly b;cause of
other commitments. They also found that a more
positive attitudeo;owafd reading seemed to correlate
with an increase in education and whether the person
had had a professional or nonprofessional job. It
appears, then, that attitudes developed during
childhood and adolescgnce may affect a person's reédihg

habits for the remainder of one's ljife.
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In addition to having an effect on lifetime
reading habits, attituaes towérq reading seem to have
some relationéhip-to%prd reading achievement. Mill
(1960) states that students who are positively oriented
toward the subject matter will work "with greater
vigor, learning more, more quickly." (p. 213) Morgan
and Culver (1978) support this by stating that~‘
"internélly controlled students make the greatest gains
in reading achievement. " (p.. 404) |

€ramer (1980) looked at the relationship between
mental  imagery, reading attitude, and comprenéhsion of
124 eleventh and twelfth grade students. By using a
standardized reading comprehension test and attitude
survey, he found that there was a positive correlation
between comprehension scores and reading attitude
scores. Irwin.(l979) did a very similarvstudy with
college students, and he also found a positive’
correlation between reading ability and attitude toward
reading. (p<.001).

Some studies have indicated that there is no
" relationship between reading ability and attitudes
toward reading. Parker as quoted by Dwyer and Joyu
(1980) identified the ten best and ten weakest readers
from classes from grades two to six. She found that

there were no significant differences in attitudes
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toward reading between the two groups. :Greenberg and
others as quoted by Alexander and Filler (1976) also
found no significant difference between achievement and
attitudes in their study of 115 black, fourth grade
children from a severely depressed urban area.

There remains some question as to whether improved
attitudeg lead to improved achievement or whether
improved achievement leads to improved attitudes.
'Askov and Fischbach (1973) studied first and third
grade pupils from two schools. They used a reading
attitude iﬁventory developed and validated by Askov
that had the children choose between pairs of pictures.
‘In eighteen of the thirty-paifs, the pupil had to
choose between a child reading and a child involved in
another activity. The pupils also completed the Word
Reading and Paragraph Meaning subtests of the Stanford
5%%}evement Tests. Askov and Fischbach found no
cg?}elation between the scores on the Word Reading test
and the attitude score, but they did find a positive
correlationv(p<.02) betwéen the scores on the Paragraph.
Meaning test and attitude score. They concluded that:

Since it was demonstrated in this study that

attitudes toward reading are more positive

with improved achievement, programs that

focus on improving attitudes are perhaps

misplacing their efforts. Since attitudés

may become more positive with improved
reading abilities - particularly those
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measured by comprehension.subtests of
standardized achievement tests - perhaps our
efforts should most properly be directed to

the improvement of reading skills and
achievement. (p.4) ,

Askov and Fischbach did not show a causal
relationship in their study and, therefore, their
‘conclusion may be unfounded. Other studies indicate
that this/may indeed be the case. Bernstein (1972)
evaluated the Right to Read program, where children
volunteered to stay after school for extra insﬁructicn
in reading. She found.that although the childfen
improved in achievement, they did not improve in
attitude toward reading. She suggested some possible
reasons for this could be that the attitude test was
invalid, that the children were overly enthusiastic at
the beginning of the year when the attitudes were first
measured, or that the teachers emphasized achievement
rather than attitudes.

Other studies indicate that a change in attitude
may lead to a change in achievement. In 1959, Johnson
(cited by Athey, 1976, p.366) found that categorization
of first grade children as "eager" or "reluctant" '

.readers allowed him to pfed}ct their reading success in
grade two.

Healy (1965) completed;a longitudinal study on the

effects of changing students attitudes toward reading.
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She had originally initiated a program that improved
grade five students' attitudes toward reading as |
determined by using.a tim%rsampling'technique,
recording the length of time it took an individual to
begin reading af?er piay period, observing reading
behavior, and through use of a questionnaire. When .
these students were at the juﬁior high level, Healy
again assessed their reading achievement ana attitudes
toward reading, this time using the California
Achievement tests and the number of books read by each
student in the first semester of the year respectively.

She found a significant difference (p<;01)‘favoring éhe
experimental group both.in feading achievement gains
and in number of books read. According to this study,
an improvement in attitude toward reading in grade 5
led to imprpved compreheﬁsion several years later.

Méthéﬁéon (1976) 'in his discussion of the

relationship between attitude toward reading and
reading achievement, used five components, attitude,
motivation, attention, comprehension, and acceptance.
He defines attitude as being based upon evalﬁative
responses to three aspects of reading input: content,
form, and.format; and motivation is defined as the
proceés of a??using action. He suggests that

comprehension is directly affected by attitude and
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motivation. "If attitude is favorable and the
motivations are appropriate, comprehension works at
peak efficiency. 1If, however, aftitude is unfavorable
or if motivation is inappropriate or not éresent,

comprehension becomes . inefficient." (p.663)

CHANGING ATTITUDES TOWARD READING

In view of the above research, it becomes apparent
that teachers should be attempt%ng to improve students'
attitudes toward reading. This will be discussed under
three headingé: children's comments about reading,
teachers' attitudes toward reading and the effect of

different reading programs on attitudes toward reading.

children's Comments About Reading

Certainly if we hope to improve childfen's
attitudes toward reading, it is im%bftapt that we
listen to what children have to say about reading.
Several recent studies have attempted to do just that;
Mendoza (1985) had 520 children aged five to thirteen
respond to a questionnaire about reading. She found
that the majority of children liked to be‘read to,
preferred to be read to in groups, liked to read to
other children; liked to talk about a book after it had
been read,-and liked to look at a book after it had

been read to them. Reiff (1985) had 65 grade three



19

children coﬁplete reading style and reading attitude
inventories. She found that although tﬁe students

. .generally had a positive attitude toward reading;ufhey
preferred playtime and television. Eighty-nine percent
of the students preferred a quiet room fbr reading, 36%
thought that reading at school was work, and 62%
enjoyed reading at home. This is supported by Brinton
(1984) who found that many children found it difficult
to read silently at school and preferred to read on
their beds or thg hearth rug at home. Reiff and
Brinton both also foﬁnd that many children often start
a book without finishing it.

In an attempt to determine positive and negative
influences on children's attitudes toward reading,
Nimon (1981) interviewed 34 good and poor readers from
years 5, 6, and 7 inﬂthe Australian scbool system. She
found that children rely heavily upon the help of
teachers and librarians in choosiné books, and that a-
frequently mentioned positive factor was the influence
of a special teachér. Several ehildren mentioned a
silent‘;eading period as a positive influence, and
several ?thers mentioned oral reading by the teacher to
tﬂe cléss as a negative influence. Bruckerhoff (1977)
had 191 high school students answer questionnaires

about influences on their attitudes toward reading. He
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found that frequently mentioned positive influences
were teachers who were excited about books, teachers'
oral reading to the class, being encouraged to talk
about stories, and free reading periods. The negative
influences most often mentioned were book reports,
reading aloud in round robin fashion, and ability
grouping. Johns (1972) and Johns and Read (1972)
examined the attitudes of fifth and sixth grade
inner-city and suburban ;tudents toward teachers' oral
reading. In both groups, ﬁhe majority of the students
did enjoy. the teacher readiﬁg orally, however, the
suburban students liked to be read to more than did the
inner-city students (significant at the .01 level). It
appears that certain behaviors are seen by many
children as promoting positive attitudes toward
reading.

Neuman (1980) had 313 students from grades three
to nine write essays about why they liked to read. 1In
analyzing her results she found six basic reasoﬁs for
reading: relief from boredon, instrumentai learning,
éscape, cognitive stimulation, convenience of
consumption (could choose own time and place), and
enjoyment. The most common reasons in grades three to
eight were to learn and for enjoyment. 1In gradebnine

this abruptly changed, and the most frequent reasons
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became escape and relief from boredom. Awareness of
the reasons children read should guide teachers when

they are making choices about books for children.

‘Teéchers' Attitudes Toward Reading

A review of the literature revealed a limited
number of studies examining specifically teachers'
attitudes toward reading and how this affects children
although this was mentioned indirectly in several other
studies. .

Héathington and Alexander (1984) surveyed 101
primary classroom teachers in an attempt to assess
teachers' perceptions about attitudes and the
importance they attach to developing positive attitudes
toward reading. They found that while teachers rated
attitudes toward reading as second only to
comprehension, they spent only 8.6% of their classroom
time emphasizing the deQelbpment of positive attitudes.
Furthermore one-third of the teachers made no attempt,
even informally, to asSess students' attitudes toward
reading.

Flanders (1960) engaged in a two year study to
determine how the behavior of teachers affects learning
in the classroom. He observed 32 grade 7 and 8

teachers teaching in the areas of English, Social
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Studies, Math, and Science using time-sampling i
techniques to determine if the teacher was a direct
(gave orders, lectured, criticized) or indirect (used
student ideas, questioned, praised) influence. He
found that both attitude toward learning and
achievement scofes were significantly better (p<.01l)
when teachers used indirect rather than direct
influence.

Gray (1981) examined the effect of teacher
attitude toward reading on students' attitude toward
reading. She had specially trained r;%ding tutors work
for six weeks with elementary pupils who were having
difficulty ‘in reading. Each pupil was asked before and
after the six weeks of tutoring'how s/he would teach a
younger child to read. This study was exploratory in
nature and no firm conclusions could be drawn, however,
it was interesting to note that at the end of the
experiment more of the pupils stressed use of easy,
interesting materials, oral reading by the teacher, and
a positive self-image.

In Ransbury's study (1973), however, the teache;f
was not seen by the parents, teachers, or students as
an important influence upon reading attitude of the
students. Ransbury suggested that perhaps this

resulted from the expectation that it is the home
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environment that provides the will to read, while the
school's main task is to teach the children how to
read.

More research is needed before we can say with
conviction that teachers' attitudes toward reading will
affect their students' attitudes, but early research

indicates that this may indeed be the case.

The Effect of Different Programs on Attitudes Toward _

Reading

In reviewiﬁa the literature, many articles can be
found discussing programs that will improve students'
attitudes toward reading, however, little research has
been completed to indicate whether these claims are
justified. Rupley et al (1982) state that:

Teachers labor under the unfortunate
assumption that the major task of motivating
students to read can be accomplished by
providing activities aimed at making reading
more fun or interesting. The efficacy of
such an approach is questionable, precisely
because students differ in how they react to
such activities. Some students may approach
the task with enthusiasm, others may avoid it
entirely, and some may be indifferent about
it; these differences are illustrative of
what is meant by the concept of motivation.
(p. 143)

In other cases programs which common sense and the

current beliefs indicated would be a positive influence
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have since been tested and the claims found to be
unjustified.

-Gurney (1966) used the SRA individualized reading
program for fourteen weeks to induce more positive
attitudes toward reading in fourth grade students. The
control group used the more common hasal reader
approach. Reading achievement was determined by a
standardized test (Gates Reading Survey) and reading
attitude was measured using a reading attitude survey
where 39 activities were paired with reading and
students were asked to choose the preferred activity.
Pre- and post-tests were given. Gurney found thét
while there was no significant difference in reading
achievement, there was a difference ip attitude toward
reading, however, this difference may have been caused
by factors other than those that were controlled. The
difference in attitude was caused as much from an
increased negative attitude on the part of the control
group as from an increased positive attitude on the
part of the experimental group. The experimental group
were visibly proud of the distinction of being the only
class in thg séhool using the»sRA Laboratory which may
have affected their response on the attitude survey and
may also have affected the response of the control-

group.
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Askov (1970) also did a study to determine whether
a year long individualized reading program would
improve achievement and attitudes toward reading. His
experimental group participated in a skill development
program where each child worked with materials at
his/her instructional level in order to acquire the
skills that s/he needed to progress to more difficult
materials and more complex skills. Individual folders,
in which the skills were outlined sequentially,
provided a record of eacﬁ)child's skill development.
Reading achievement was determined by using a
standardized reading test, and attitude was measured by
using Askov's Reading Attitude Inventory. Askov found
no significant difference either in achievement or
attitude toward reading and suggested that it may take
more than one year of this program to significantly
affect these variables. l h

In 1972, Levenson (as cited by Alexander and
Filler, 1976) compared the attitudes of 30 sixth
graders from high reading groups with 30 sixth graders
from low reading groups and found significant
differences between the two groups. He concluded that
ability grouping may contribute toward negative

attitudes toward reading.
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Seaton and Aaron (1978) attémptgd to improve
attitudés toward reading by using positive
reinforcement scheduling. Twenty teachers and 543
grade three tﬁrough seven students took part in this
study} Teachers were asked to reward good reading
pfactices by using praise, peer rgqognition, physical
proximity, and facial attention. ,Students were
pre-tested using Estes Attitude §tdle and were
poSt;tested, using the same test; three months later.
- Teachers were ratedaﬁy usiné trained observers
immediately after the teachers' initial training and
again just béfore post-testing cf the students.
Rgsuits indicated no signifiqant cotrelation between
the teachers; reinforcement schedule and pupils'
attitude toward"reading.

~Although the above studies did not result in
" significant improvements in attitude -toward reading,
other programs - have succeeded.

Healy £1965) used different instructional
practices in her ownlgradg five classroom cduring three
consecutive years, thf first year being a pilot study.
The Weekly Reader silént reading test was given in
January and May ofveach’year‘to determine if there was
‘any'signifiCant differehcewin achievement level between

classes. Changes in attitude were assessed by using a



27

time-sampling technique measuring the length of time it
took a student to start reading after playtime, by
bbserving»:eading behavior, and by use of a o
questionnaire. One gfoup of sgudents (Plan A) were
allowed to choose ree;di‘ng groL& according to interest,
select reading materials from a wide variety, elect
child leaders on a {9tating basis, and plaﬁ creative
activigies. Plah B students were grouéed accordiﬁg to
ability, were permitted to select own reading material,
and were assigned individual or group projects. Healy
‘ found that the Plan A students made signifiéanfly
bettef gains (p<.0l) in both readin@ achievement and
attitudes. As mentionéd earlier, two years later the
Plan A students were still scoring significantly higher
than fheir counterparts in both échievement and number
of books read. |

‘Bullen (1970) tried using a books exposure program
to supplement thé basal reader program. For one year
volunteers workeg with children from grades one to five
for thirty to sixty minutes -a week inVolvig’pthem in
activities which inc¥ided reading to them, field trips
to the local library, drama, and creating their_owﬂ
books. The students' attitude toward’reading was
assessed by using a questionnaire where students were

asked to select preferred activities from a number of
a : .
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choices. Bullen found that this program resulted in a
‘'significant improvement in attitudes toward reading.
Anoéher instructional practice that seems to
improve attitude toward reading is sustained silent
reading (SSR). Bartelo (1979f>incorporated ten minutes
a day obeSR into her daily instructional practices
-with students in the grade six to eight compensatory
reading program, a program for students whose reading
level was judged to be two or more years below grade.
level. Students were allowed free selection of reading
;material and the teacher served as a model of reading.
The remainder of heerrbgram emphasized vocabulary
‘developmené, comprehension, study skills, and
functiopal reading. Bartelo noticed an attitude change
in 81% éf her students and their improvement in
achievement as measured by a standardized reading test
was significant (p<.01).
; Mangvother studies have looked at the effects of
%g,‘the %?R program. Sadoski (1980) in his review of the
liteégture on this topic cites LaBrandt'é 1§36
longitudinal study of 57 high school students enrolled
in a free reading program. Twenty-five years later he
found that the same subjects as adﬁlts were still

A . motivated and active readefs.” Sadoski also reports

-

| o \ P \
that the most positive effect of SSR seems to be in

W

o o -
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improving attitudes rathervthan in‘achievement. Moore,
Jones, and Miller (1980) in their review of the
literature on SSR, indicate that SSR leads to
improvement in both attitudes and achievement but that
changes in achievemé;t are not noticeaBle in studies
that last for only a few months.

Rehder (1980) examined the effects of an eighteen
week high school course where students were required to
read nine paperback books from a teacher-chosen
selection. Students were required to complete one or
more assign and pass an objective test for each
_ book read. nﬁ conferences were held for groups of:
fq@? to six students. Students reported their owﬁ
attitudes toward reading both before and after the
course. Before the course well over half the class
. reported that theg‘did not read for enjoyment at all,
but afterwards a similaf number indicated that the most
valuable part of.the course had been to learn to enjoy
reading.

Manning and Manning (1984) combared three models
of fecreational reéding: sustained silent reading, peer
interaction in which students interact with théir peers
about their reading, and individual teacher-student
conferences about students' reading. Their sample

included 24 teachers and 415 hetergeneously grouped,
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grade four students. A reading‘attitude inventory was
developed and admiq}stered to the students at the
beginning and the end of the year. The reading subtest
of the California Achievement Test was used to assess
reading achievement. All three groups allowed students
to select their own materials and pace of reading. All
three experimental groups madé better gains in both
achievement and attwitude than the control group,
however, the students in the peer interaction group
obtained significantly'higher gain scores (p<.0l) in
~both achievement and attitude than the students in the
-other experimental groups. Smith ;nd Ggllo (as
reported by Squire, 1969) support this finding by
indicating that discussing a book with peers is highly
important in encouraging young people to read. ‘
| From the above research, it is apparent that some

reading programs are effective»in improving attitudes
ﬁo;akg reading. More research is needed to determine

\ .
the most beneficial instructional practices.
\ ‘ :

. SUMMARY

Several patterns seem to emerge in reviewing the
literature. It appears to be important that materials
that appeal to s£udentsfbe used. Eller (1959) states

that "one of the best ways in which a teacher can
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reward and strengthen a pupil's interest in reading is
through personal effort to locate materials which will
be likely to appeal to the pupil." (p. 120) Cooter and
Alexander (1984) concur with this statement by telling
teachers to "insure a proper match between interests
and materials" (p. 100) The importance of using
appealing materials is also supported by Belloni and
Jongsma (1978), Crawley and Mountain (1981), Groff
(1962), and Ransbury (1973).

"Exposing sfudéﬁts to reading activities beyond
the basal text is crucial in developing positive
attitudes towards reading." (Fredericks, 1982, p. 39)
This statement is widely supported. (Bartelo, 1979:'
Bruckerhoff, 1977; Bullen, 1970; Eller, 1959; Healy,
1965; Moore, Jones, and Miller, 1986; Nimon, 1981;
ﬁehder, 1980; and Sadoski, 1980) It seems that in
ordef to best promote'positive reading aftitudes we
must encourage students to read other materials in
“addition tvor instead of basal readers.

Students should be allowed to share their reading
experiences with .peers aﬁa adults. eBullen (TE?O),
Healy (1965), Manning and Manning (1984), Mendoza
(1985), Rehder (1980), Sadoski (1980), and Squire
(1969) all ﬁave foﬁnd that sharing book experiences

" helps to im?rove attitude toward reading.
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Other instructional practices that should help to
improve reading attitudes are: using materials in which
the students can succeed (Alexander and Filler, 1976;
Gray, 1981), oral reading to students (Bruckerhoff,
©1977; Johns, 1972;vMendoza, 1985; and Nimon, 1981),
avoiding round robin reading (Bruckerhoff, 1977; Nimon,
1981), and avoiding ability grouping (Bruckerhoff,
1977; Healy, 1965).

Reading is an important part of many édults'
lives. By helping children see reading as an enjoyable
activity, teachers are introducing them to a pursuit
that will be important and useful throughout their,

lives.



CHAPTER ITI

METHODOIOGY

In planning and implementing a research project,
many decisions about methodology and design must Ee
made. Each of these decisions affect, both directly
and indirectly, the outcome of the study.

This chapter will describe the methodological
framework for this study as well as the practical

implementation of the design.

PURPOSE OF THE STUDY

The purpose of this study is to describe thé
nature of a literature-based language arts program and
the nature of the students' attitudes toward languége
arts and their interactions with literature in‘this
program. The research focuses onvseveral qué%tions:

1. How is the language arts period organized?

2. What are the children's attitudes toward
themselves as readers? Do they see themselves as able
readers capable of evéluating the‘quality of a novel?

3. What is the nature of student interactions
with the reéding materials? How do they relate the

material read to their own lives?

33
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4. How do the students feel about language arts
and particularly about reading? How are these
attitudes reflected in thelr work habits, their talk,

and their leisure activities?

GAINING ACCESS

At the beginning of January, 1986, I began
visiting classrooms of teachers whom, I had been told,
were using literature extensively in their classroonms.
After several visits, I found a class that seemed )
appropriate for my purposes and épproached the teacher
with further explanations about my study.

Hammersley and Atkinson (1983) discusé the
difficulty in setting oneself up as an 'unknowledgéable
observer'. They suggest that "It may be very difficult
for the ethnographer to establish credibility if hosts
expect some sort of 'expertise'. Such expectations ;
clash with the fieldworker's actual or cultivated
ignorance and incompetence." (p. 76) Since using
literature is not thg usual apgroachrfor teaching
language arts, I was able to explain that I had not
previously had the opportunity to observe such a
program, hoping that in this way I could establish
myself as an "acceptable incompetent". (Lofland as

quoted by Hammersley and Atkinson, 1983, p.89) Ms.
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Samuels was involved in promoting her language arts
program in her school district and said that she often
had visitors in her classroom to observe. She seemed
pleased that someone was doing research on this type of
language arts program.

I explained further that I wished to be an
observgr in the classroom for a period of about three
months. during thig time I hoped for some informal as
well as some formalw;ontact with the students so that I
could discuss their feelings about the language arts
program and about reading and writing. I did not wish
to be involved with any discipline. Ms. Samueis
assured me that this would not be a problem and
suggested that it might be valuable to contact parents
about students' behavior at home as well. - I found this
to be a useful suggestion.

The next step was to gain permission from the
principal and superintendent to complete the research
in Ms. Samuel's classroom. This was done quickly and
easily by phone. Both men seemed pleased to have me do
the study, and the superintendent éommented, "If you
wished to see a good language arts class, you have made
an excellent choice.".

I approached the students several days later.

After explaining what I hoped to do, I sent home a
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letter requesting permission for participation from

parents and students. These were collected on my next
visit to the school. /

However, aé Hammersley and At;inson (1983) rightly
”Aote, "Access is not simply a matter of physical
presence or absense. It is far more than a matter of
the granting or withholding of permission for research
to be conducted." (p.56) It took several weeks of.
observation before the teacher and students Pbegan to
relax and take on more natural roles when I was in the
room. For example, I noticed during the first three
weeks that when the teacher wished to discipline a
student, she would accompany him/her out to the hall,
speak a few,moments, and then they would both return.
Gradually, Ms. Samuels reverted to té?king_to
misbehaving students quietly»at their desks, and by they
time I had been in the room for six week;,wshe would

make her comments from wherever she happeneh to be in

.the classroom.

ROLE OF THE RESEARCHER

Establishing my relationship with the teacher
presented few difficulties. She seemed, from the
beginning, to accept my role as observational. On one

occasion, approximately two months into the study, she
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asked if I could give her some feedback about the
information I was collecting. I explained that I would
be most willing to discuss the information when the
data was all collected, but that I would rather not
talk about it at that point. Ms. Samuels accepted that
and did not mention it again.

Ms. Samuels frequently told me to feel free to
talk to the children whenever I chose provided that it
wasn't during silent reading time. Because of the way
the class w&s organized, I had more opportunity for
conégct with the students than I might otherwise have
had. Except for the first half hour of the day, which
was Silent reading for fifteen minutes followed by
silent writing for fifteen minutes, the children were
encouraged tc interact with one another whenever
assistance was needed. They moved freely around the
room to find a different place to work or to find
someone to conference with them about their work. The
table I usually sat at was frequently used for
teacher-student conferences, for student-studeht
conferences, or as a work place.

The students seemed toqaccept my constant writing
in my notebook as natural. They knew that I was
writing a book about their class and occasionally would

ask how man& pages I had finished. When I explained
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that I was not writing the actual book yet, they
suggested that I was still grain-storming, something
that they were expected to do before and during
writing. I agreed that that was basically what I was
doing.

At first, students would often change their
behavior if they noticed me watching them. For
example, students who weﬁb talking, but were supposed
to be reading, would glance my way, see me watching,
and quickly look at their books. I tried to avoid eye
contact with these students but that did not help much.
Gradually, when it became apparent that I would neither
reprimand them nor inform their teacher, the students
began to include me in their pranks. They began to
smile at me when they knew that I had seen them. One
day, Jerry and Mark were having a contest to see who
could hold his breath the longest. They held their
books as though they were reading so Ms. Samuels would
not notfﬁe. I inadvertently sat beside them. Jerry
looked at me, then Mark, and continued to hold his
bréath. When he finally had to take another breath, he
looked at me and asked if I had ever held my breath for
two and a half minutes. Ms. Samuels looked at them at

this point, and both boys quickly returned to reading.
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Another comment was made late in June. By this
time, I had finished collecting data, but I returned
for a couple of hours to thank both teacher and
students for their hedp. Just before I left Ken said,
"You know, at first I felt uncomfortable when she was
‘in here, but last week, when she wasn't there, I missed

n

her. She's part of the class."

RESEARCH SCHEDULE

My first contact with Ms. Samuels was on February
€, 1986. By February 21, permission had been gai‘lﬁ
from all parties and I was ready to begin my study. a

I observed in Ms. Samuels's class three times
weekly for a period of fifteen weeks. Twice a week, I
observed the language arts class which was held during
the first hour and ; half of every day. At these times
I arrived fifteen minutes before class and stayed for
recess so that T could observe the children during
their free time. I attended the students' library
class which was a half hour once a week. There were
also ten days when I was able to attend the class for
the whole day.

For the first month, I observed the class as a

whole, spoke informally with the students when I could

do so without interfering with their activities, and
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interviewed Ms. Samuels both formally and informally.
During the second and third months, I focused more on
six students, interviewed them both formally and
informally, and collected copies of language arts
materials thac they were working on. I also continued
to collect observazional and tape recorded data on the
whole class. Dﬁring the fourth month, I continued to
focus on these six stldents, but I also conducted
.interviews with several parents, and had the class

complete a written comment on how they felt about the

class.’

a

' DATA COLLECTION - e T

| Hammeréley and Atkinson (1983) state tnat )
triangulation of data ﬁe}ps to provfde a ve&idatipn
check. . f

In social research, if one relies on a single

plece of data there is the danger that ,“
undetected:error in the data-production

process may render the analysis“incorrect. - . -
If, on the other hasl, diverse kinds of data FREE
-lead .to the same conclusion, one can be a R
little more confident in that conclusion. ’
This confidence is well founded to®:the degree

that the different kinds of data: have i

different types of error bUllt lnto tﬁém. ,

(p.198) @ s

§@? A &
In an effort provide this type Qf valldat;on check,
I gathered several types of data. Extensive fleld

notes and-tape recordings were taken of students'



behavior and cqmments in the ¢lass during both.
instructional time and at recess. Students, parents
and teacher re interviewed about the language arts
program ahd the progress and reactions of the studehts.
Children's novel study notebooks, lists of books read,

and samples of their writing were collected. Students

o

were also asked to complete a reading attitude
inventory and answer, in writing, some general

questions about reading.

Field Notes e

"There is a.sense in which it is.iﬁpossible ever
to record all the data acquired in the course of
fieldwork." (Hammersley & Atkinson, 1983,'p. 144) 1In
making any observations therevis‘sohe-selection of whét
is and is&not important.

In order for fieldnotes to be as accurate as
possible, it ismimportant that they.be written as soon
after the action as possible. Hammersley and Atkinson
(1983) suggest that, "The ideal would be to make notes
during actual participant observation." (p.l46) In
most cases, I was able to do this. Because the’ »

students wrote frequently throughout the languagebarts

b4

period, they were not upset by my writlng "In fact

one day in the llbrary when I was not wrltlng very-
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much, one,bdy approached me and sympathized, saying
that "Writing all the time is tiring, isn't it?" On
some occésions it was impossible to take fieldnotes
during the action. For example, while walking to the
staffroom or as I was leaving, Ms. Samuels would
sometimes make comments that reflected on the study.
These comments were recorded as soon as possible,
either immediately upon réturn to' the class or ‘in my

- car. | | N

.Tape recordings also were used to gather data.

Ms. Samuels had frequent conferences with'éingle
@y,

students or with small groups of stddeﬁts, and theﬁ
were recorded as often as possible: The étudents alvw~'ﬂ
regularly engaged in group discussions about novels‘
which I was frequently able to record. ﬁbst of the
time, three tape recorders were‘being used
slmultaneoﬁsiy.' |

- The classroom seating arrangement was organized so
' that‘students usuélly sat in-groups of four orAfive, i:
tried leaving a tape recorder on these desks to pick up -
informal discussions amongst ﬁuéils, however, they
would stop talk&gg-whenever the tape recorder was on
and would’ ve t; another area of the room to talk. I

found it more helpful to try to occasionally eavesdrop

on these conversations and jet down what I heard.

L
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Fortunately, thé students reacted more favorably
when taped while participating in an assigned
discussion. During group novel studies, students were
expected to carry on a discussion about their readings.
Again, at first; students seemed uncomfortable with the
tape recorders. For examélg, one day Mark decided to
play news reporter with the microphone and would hold
it up to eéch person as they quke.' Obviously/ the

W

10

students had a difficult time co

trating on the

conversation. After the tape reéorgers had been used
for a while, however, the conversations becamé much
more natural glthough I expect students probably stayed
on topic more with the tape recorder ru?@}ng that they
might have without it. One exception to”this was
Daryl. I néver saw‘him work well in a group
discuséién, but when the;tape recorder was used; he was
- much worse} Twice Ms. Samuels had to remove the tape
recordér ffom the‘group in o;der to get them back on

task. 1In both cases, the group continugd};o misbehave

even after the tape recorder was removed.

Interviews
Spradley (1979) discusses in detail the procedures -
for successful ethnographic interviewing. He iays that
( .

there are two important processes that work togéther
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for a successful interview: deve;oping rapport and
eliciting information. "Rapport encourages informants
to talk about their culture. Eliciting information
fosters the development of rapﬁort." (p.787)
Déscriptive questions are important in starting
interviews and help keep thé’informa;t talking.
Descriptive questions are asked in order to elicit a
general dﬁdefstanding of the topic.

I used mostly descriptive questions in structuring
my interviews with the teacher and students. The !
teacher and the student informants were interviewed
formallyjpn severalﬁoccasions. Each interview was
tape-rec§¥ded and analyzeg before the next interview
with that informanf{ :

Unfortunately, parents'were not as readily
accessible and were only iﬁterviewed once. These.
interviews weredconducted after the initial interviews
with teacher and students and were somewhat moére

focused.

Documents

The students were expected to keep a number of
records in the course of their regular classwork. Some
of these were useful to me. For example, in the front

of their novel study notebook was a list of all the
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——books that had been read, either at home or at school,
during the year. Also in this notebook were exercises,
summaries, and comments about some of these books. The
students.were also required to keep a file folder
filled with all thevwriting done during the year. This
‘included brainstorming, rough copies, final copies, and
conference notes.. References to books were‘sometimes
made in this folder, and the influence\of some authors
wés sometimes apparent in the w;iting. Students also
provided general written comments abdut the language

arts program and reading.

SELECTION OF PARTICIPANTS

Throughout this study, observational data was
collected by observinqlthe class as a whoie, however,
in order to arrive at a better understanding of the
perceptions, intentions, and attitudes of the stud;nts,
it was necessary to stﬁdy in depth a few key
informants. Several factors were examined in choosing
these informants. Firstly, it was necessary to choose
children whose parents wefe"willing to be interviewed.
Only nine families were wiliing to participate to this
extent. Secondly, I preferred to choose students who
were reasénably_articulate and were willing to spend‘

the extra time talking to me. This narrowed the field
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to six children. 1In previous discussions, the teacher
had identified three of these children as 'average'
students and three as f;bove average' students. I
selected a boy,hnd a girl from each grouping.

One monthfinto the study,wa new studeﬂguaoined the
classroom. From his notebooks;.it was apparent that he
had geen previously attending a+ more traditional type
of language arts elass. His ;ggding notebook was full
of skill development types of exercises and answers to
comprehensi L questions. His language notebook had
many gfamma and punctuation exercises. ‘According to
Ms. Saﬁuels“ Daryl had reported not writing any stories
this year, nor had he read any books. I decided to
iﬂclude Di Yl as one of my key informants since his
adjustmen% to this class could yield valuable
info:matién. Hammersley and Atkinson (1983) suggest
that one kype of important informant ii:

2 The/rookle, who is surprised by what goes on
and notes the taken-for-granted things that
the acclimatized miss. And, as yet, he may

have no stake in the system to protect.
(pP.116)

-3,

.£ that Daryl could fill this role.

another boy, David, was also added to my list of
key informants at about the same time. From the
beginning of my study, David would converse with me

frequently both about his and my work. When I started
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to interview my key infofrmants, David asked me on
- s
numerous occasions when I was going to Xﬁterview him.

1

1 decided that I would rather interview him than hurt
his feelings. -
Nefrther Daryl's parénts nor David's parents were

available for interviews, -

ANALYSIS OF DATA

Spradley (1980) indicates that we néed to deal
with three fundfmental aspects of human experience:
cultural behavior, what people do; cultural artifacts,
the things people make and use; and cultural knowledge,
what people know. Hé states that cultural knowledge is
of f;ndamental importance and that it exists at two
levels of consciousness: knowledge that is explicit and
that people are aware of, and tacit knowledge that is
outsiae people's awareness. Tacit knowledge must be
inferred through observing cultural behévior, use of
cultural artifacts and listening to what éeople say
(speech messages). (p. 10)

"Analysis . of any kind involves a way of thinking.
It refers to ﬁﬂé systematic examinatidn of something to
determine its parts, the relationship among parts, and

their relationship to the whole. Analysis is a search

for patterns." (Spradley, 1980, p. 85) 1In this study,
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data collected from observations, interviews, and
documents was carefully examined throughout the study.
This ongoing analyéis led to new questions in’the type
of cyclical pattern suggested by Spradley (1980):“
asking ethnographic questions, collecting ethnographic
data, making an ethnographic record, analyzing
ethpographic data, back to asking ethnographic
questions and so on. (p.29)

In this study, the attitudes and perceptions of
six students provided the central focus against the
background context of a literature-based 1ahguage arts

class.



CHAPTER IV

THE LANGUAGE ARTS CLASSROOM

There are some classrooms where children's

responses to literature are livelier and more

positive than the average, and where their

choices seem to be made with more care. Such

places are not just happy accidents. They

are carefully structured environments that

reflect a teacher's commitment to literature

as a natural medium for children's reading

and language learning as well as a source of

fun and satisfaction. (Hickman, 1983, p. 1)
Hickman goes on to say that the characteristics of
these classrooms are: the teacher is excited about
children's books, "books are not merely accessible,
they are unavoidable'" (p. 3), a regular period of
sustained silent reading is scheduled, new books are
introduced both to the class and to individual students
by the teacher, books are the subject of much comment
and discussion, and students' work is valued,
displayed, and shared.

In the classroom observed in this study, all of
the above characteristics were apparent. 1In this

chapter, I will introduce the classroom, the language

arts program, and the key informants in the study.

49
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HE CLASSROO

. The first thing I noticed when I walked into the
classroom was the abundance and proximity of reading
materials. A table supporting an array of novels stood
near the teacher's desk. Two nonfié%ion~books about the
human body were displayed on the blackboard ledge. 1In
the back of the room a bookshelf separated a small
corner from the rest of the class. Novels and comics
were arranged on its shelves, and books about volcanos
and Japan and the Phillipines stood on top of it. A
magazine rack and another cupboard filled with books
formed the other two sides of this corner. A
three-sided cardboard display case of students'
'published' writings stood in one corner.

During the course of my observations, I noticed
that the students handled these reading materials
frequently. Whenever students were waiting in line to
go to another class, some of them could be seen
handling books; sometimes only to run their hands over
the covers, other times flipping through a book
stopping occasionally to examine a picture or notation
or to show a friend a pafticular page. Also when 3
students were finished an assignment, they would often
pick up and read or scan a story or report written by a

classmate,
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Many posters and bulletin boards in the classroom
also xeferred to reading and/or writing. A copy of

Where the Wild Things Are was laminated and displayed

on one wall. Close to the teacher's desk were posters
on plot, setting, and'characters, each covered with a
mosaic of pictures which were sometimes referred to by
students looking for a topic to write about. Posters
about the writ rocess and genres of fiction were

also displayea.

3.y
[®iting this

During the four months I wa
classroom, the books and some of tgé“displays were
changed on a regular basis to support the material -
being studied in social studies, science, and health.

The deské in the classroom were mostly organized
in groups of four or five, but sometimes a few students
sat by themselves. In the back of the_room, two areas
were separated from the main part of the classroom.

The story corner, furnished with cushions, was an area
where students could go to conference with each other
or the teacher, to read, or to share a story or book
with the whole class. Three carrells, small niches
with desks, composed an area where students could work

.privately and relatively undisturbed.’ The teacher's

desk sat beside these carrells. A table, which was
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often used for group conferencing, also stood at the

baéﬂ of the room. (see figure 1)

INTRODUCTION TO THE LANGUAGE ARTS PROGRAM

Ms. Samuels had completed her teacher trainiﬁg in
England‘and had subsequently taught children aged four
to nine there for four years. She then mgved to canada
where she completed her Bachelor of Arts in Toronto.
While in Canada, she had taught for nine years in
grades one to six. She was currently teaching Grade 6

1

in a small town* approx1mately a half hour's drlve from

a larger city

Ms.

indicated that s@é ad already read every novel in the

classroom in ordér td’be able to dlscuss them

effectlvely w1th“:pe students.; Often'yhen students
EAREE £ - '
“discuss w1th her or show her, she

brought books t

would take them: g:to read;~aﬁd WOuld'diséuss them

“with the stude - she was fiﬁished. Ms. Samuels
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frequently directed studénts' attention to pakticular
A , ’ . s N

books that she thought would appeal to .them.
The morning language arts period followed a

regular pattern.- Students went to a centradl area in

°

“the school for a geQSFal assembly every morning at
'8:55. When they reﬁufned to the classroom, usually - ]
between‘9:ob and‘9:05, they wouldwbégin a silent
readfng time which lasted until 9:15. This silent -
reading period was éppérentiy conventional throughout
the school. Students were free to read the material of

their choice at this time. Most students would read

nbvels, but others would read stor

ies written by other

.

students, comics, magazines, or look through nonfiction

books. Other students would sometimes write, or

'_quietly work or look at something at their desks. This

was rarely cOmmentéd on by the teacher provided that
the student was notldisturbing anyone. The\Feacher

also usually engaged in reading, although occasionally

. she would talk quietly to a student or circulate around

o+

the room. SHe told me that she found that the students

attended to their reading better if she was also

reading., Occasiéhally, Ms. Samuelé would read a short
. ol ‘
story or introduce new books to the class during this

~time.-
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silent reading was followed by fifteen minutes of
silent writing. Students would retrieve their writing
folders from a box on a cupboard by the door and
continue working on existing writing projects or bé;in
new ones. These writing projects were never assigned.
Thekstudents chose what to write about, what format
they preferred to use, and whether or not they wished
drop it and begin a new

/

to continue with a piece or
one. During the silent writing period, students were

encouraged to work quietly on\their own, however, they
would frequently confer with each other or Ms. Samuels.
These conferences were only: interrupted by Ms. Samuels
'when they became qulte noisy or if several students
/were involved.

Twenty to thirty_minutes of general writing
followed the silent writing period. During the second
' part of the writing period, children were free to talk
wzth and help one another provided that they did not
become too disruptive Students were frequently
observed readlng their stories to a classmate. Other
students would sign up for conferences with Ms. Samuels
by puttung their names on the appropriate area of the
biackboard and she then held conferences with as many
of‘th;m‘as p0551b1e. Durlng these conferences Ms.

*Sémuels would either help the student with the problem

o j—

&
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s/he was facing or suggest another student who could

help with the problem.

Mobility of the students was encouraged in this
class. Students were usuaily permitted to work =

anywhere in the class where they felt comfortable and

!

were not disturbing other students. Students felt fr_eg.:ﬂ

A

to seek assistance from other classmates, from their
teacher, or from this obsgrver. It was not uncommon to
see a student reading his biéce.to another student,
students conferencing about their writing with each
other or the teacher, éfudents writing ;uietly at their
desks or the carrells, and students wéndering abodt the

*
room searching for a topic to write-.about all at the

M

-same time. : g

@P4ting period was generally followed by

approximately ten minutes of *sharing', where several

students would read their pieces df‘writing, in various
o :
stages of completion, to the class and receive the

comments of .their classmates. The comments were

R

' dgenerally positive, some astute questiens were asked,

. and occasionally a piece of writing was criticized
|

o

fairly heavily. Ms. Samuels would allow the criticism,
but ensured that the student who was sharing the
writing had adequate time to respond to all the

B ’ ¢ . b4 N R R ’
comments, and that the same criticisms werez not

)
&



57

repeated too often. ’Sharing time was popular, and
usually there was not enoﬁgh time to hear every student
who had signed up for that day. Ms. Samuels said that
some students wished to share several times a week,
which meant that cher children would be unable to
share. Theresore, sometimes studentsnwho had signed up
to share that day were required to wait until others
who Qefe less eager.had’taken their turne. Another
Eerm of sharing, ealled Author's Chaif, occurred for
half an hoer every Friday morniﬁg. All the grade four,
five, and six students iﬁ the school would gather ‘in
the auditorium and two students from each class would
read finished pieces of‘writing to the group. Two
students were chosen to chair these meetings and were
the only ones pefmitted to comgeqt on-the pieqes read.
These'comments were genefelly Eositive and superficial
in nature.’ ; |

After sharing;time,Jthe students wotked on novel
: studiés'fer approximately 25 minutes until recess.
N%;;lﬁ%tudles were of two types, group and individual,
\generally done on alternate days. In individual novel
studles, the students chose any book in the classroom
or, w1t§l he teacher ] approval a_bopk from the
llbrar; They were expected to Wwrite a summary and/or

a response‘to the book when they were about halfway
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through reading it, andt—again when the boqok was
finished. Upon completing the novel, the students were
also expected to do three activity cards which they
chose from a selection of over one hundred samples, or
to choose a written format with which to respond to the
novel. The majority of the activity cards dealt with
reading skills, for example: Find three words that
have the prefix 'un'.~~Find three synonyms. Written
responses could include such things as writing a letter
to the author, writing a different ending to the story,
or writing a poem about the story.

In group novel studies, the teacher would -

introduce several novels to theﬁcldss, and students

* nE,

would write down their first, second and third choices.
Groups would be selected by the teacher who‘tried to
honor as many choices as’possible. Group meetings were
held three times a week alternating with individual ‘
novel studies, and théy usually followed a pattern.
Eadh member was expected to'come_to the meeting with a
summary of the chapter jusg read and two 'thinking
questions' (defined by the class as questions that
required more than a one word ansQér) prepared.’
Students would read their -summaries of the section just

completed and discuss answers to the prepared

questions. Ms. Samuels was sometimes able to join part

- &
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of this discussion. Finally, the group would decxde on
the amount of reading to complete before the next
meeting.

One student commented, "This year, because you get

- well, it's a different sort of program andvyou

get to - to learn more about books and everything.

And she (Iong pause) and you get to - um - group

novels and you answer questions and everything

that other people ask and you learn more about the
questions‘and the people in the book than you do
in the other case (the prevdous language arts
program] ."

In the afternoon, the students often had another
half hour to work on their reading. This-was usually
spent in independent work, either on their individuail
or group novel study. |

Ms. famuzls also read to thé students evefy day.
Short stories or poems wergjsometimes fead during the
course of the day and the last flfteen minutes of the
day were always spent readlngkirom the current novel
that was chosen by the taacher. Whlle ‘Ms. Samuels was
reading, the students would often contribute sound

.agfects, ask

' 'sectibns t
Ve \

o

tions, make predictions, or read
b - .

fth the teacher. For example, while

- ) . : ' ] .
leadlng The t.and the Pussycat, Ms. Samuels held the
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book so that the students could see it and they all
read togethef. When reading The Hobbit, the students
would often chime in with, "and not for the last time."
whenever the authof referred to Bilbo thinking aboﬁt
his hobbit hole: The students seemed to enjoy the oral
reading sessioné. One student commented, "Yeah, it's
good because she puts a lot of expression in and it's
easy to understand it when she reads it than harder
books when we have to read them ourselves."

On Wednesday afternoops, there was a thirty minute
library period which was managed by the iibrarian
although Ms. Samuels was usually in attendance; During
this time, the students usually either looked .for books
or free read, but.occasionallf,'the libfarian would

intrqducg new books and/or read to them.
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INTﬁODUCTION OF THE STUDENTS

Jerry !

Jerty was an energetic, well-liked twelve-year-old
boy. Both his teacher and his mother considered his
ability in language arts to be well above average.
Before Jerry started grade one, he and his family wéré
members of the Assodiation for Bright Children, and at -
that time, one of Jerry's stories was published in
their magaiine.

This was Jerry's second year in grade six, the
repeat being at the request of Jerry's pafents even
though his mother said, "hié marks were good and
everything.!" His mother suggested that the reasons for
keepihg_Jerry back were his maturity level and that "he
was reading well ahead but not really...able to put it
down in words."

Jerry's home environment was quite book oriented.
Both parents read regularly ;hd they had read to Jarry
when he was younger. His mother menﬁioned that Jérry
was beginning to ého& an interest in the type of books
that his father read, saying that, "He [Jerry)] feels
that he should read some of the books that Dave [his
father) readéQ .. .He bought a book for Dave just the

other day, and Jerry wants to read it." Jerry also
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frequently bought books for his own collection, (he had

all of the Fighting Fantasy series). Jerry informed me

that his collection was rather small but his mother
falf it was large. Jerry went to the local public
library once a week, but sincévthat collection was
small, his parents also took him to the Edmonton public
library occasidnally.

Ms. Samuels said in an interview,

"Jerry was fluent and expressive from the minute
he came'into the .classroom. He just loved
reading. If anything, he seems to have, not
orally reading, but in his enjoyment of books, he
seems to have goné down. He - um - at tha
beginning of the ?ear, he seemed to always have a
book in his’hand, and yet now- I've noticed he a
lot of the time doesn't régémduffng silent
reading. He wants toﬁwrite instead. He wanders

in and out of the classroom. But he's - his

reading itself l§ fluent and expressive."

However, Jerry's mo ”et indicated,

"He has really%‘you know, 1ncr;;;ed the volume of
reading more and can, you know, he goes through a
book in a gouple of days, and then he's ready to

read something else. And, you %@Fw he gets a lot

"QV

of pleasure out of the readlng "
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In talking about the program, Jerry said,

"Well, I like the writing. Sometimes it gets

boring and I don't really like the reading very

much. I liked it better when we had to - had our

- we chose our own novel; and we'd’ just write

summaries about them. ... Well now we're sort of

li%e in a group thing, with groups, and we're

dis§USsing,stuff instead of - um - instead of
. writing your summaries and paésing them in. And

the group sometimes doesn't work out too well and
sO..."

In my observations, I noticed that although Jerry
did not read very often in class, he always had a book
on his desk, frequently two or three. During the
fifteen weeks of my stay, I observed Jerry readinévin
nineteen different books. From listening to his
comments to his friends, teacher, and m;éelf, I gelieve

that he completely read the vast majority of these

books.

Rhonda
Rhonda was a tall, somewhat shy eleven-year-old
girl who was considered by both her parents and her

teacher to be somewhat above average in her language



¢ 64

arts ability. 1In gradé five, Rhonda had pa;ticipated
in a similar type of language arts\program.

Rhonda's parents supported the children's reéding
at home. They had read to their children regularly
when they were younger, and encouraged the children to
read to them and discuss their books now that the; were
old enough to read on their own. Her mom indicated
that, "(Rhonda's) always saying, 'Mom, let me tell you
about this story.' Whatever it happens to be that
she's reading, she wants to share with us." Rhonda did
not, however, -have her own’co}lection of books, nor
were there many books in the home. Her mother
explained that,

"We don't have, like a large library ourselveé

We feel that there's an adequate [public] llbrary

This is what most of her reading is. Like she

will bring home, either from the school or the

public library."
Both parents often read before going to bed at night.
They were beginning to notice a similar behavior in
Rhonda.

Rhonda enjoyed reading.

"[Books] get me in a good mood and stuff and I can

l?ugh about some of them, and some of them make me

sad. I don't know, I like ones that have lots of
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feeling in them, where the person talks about

their feelings and stuff."

Rhonda's'fathér called her "a compulsive bookworm". I
observed that Rhonda frequently read during spare
moments during the school day, in the morning before
classes started, when she had completed her work, and
‘sometimes at recess.

Rhonda's parents had noticed a recent change in

the types of books she read.

Mrs. E: She was a lot into the younger-

Mr. E: Originally-

Mrs.’E: younger preteen girl kind of books. Judy
Blume, that kind of thing. Nopw she'd
rather-

Mr. E: She dropped them herself. ‘I{d say over
the past year..

Mrs. E: Well, even over the past six months I can
see a difference; too. She wantsv
.something more gripping, with mére story
to it.

Rhonda had also noticed a change in her reading habits.

Rhondgg‘ Well, I usually stuck to family ones and
- um ~ real life, but now I'm trying to

have a variety so I can try other - um -
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read other books and see what they're

like.

Nancy
Nancy was a shy, quiet eleven-year-old girl %ho

was considered by her teacher to be average in her
languaqe arts ability. Her mother felt that she had
previously had some difficulty with comprehension. She
told me that,

"[Now] She reads nightly and she reads to herself.
And before it was a struggle to get her to read.
I found I had to read with her because she would
just skip over the words and she would never
retain what she had read. She just, um, read and
then didn't really think about it. She wouldn't
know where she was in the book the next night or
anything that she had read before."

Nancy's mother had read to her or discussed books
with her at home on a regular basis up to the end of
grade five, Her parents did not read regularly
themselves, but did éncourage all of their children to
read.

Mrs. N: I did (talk to her about her books] in

the past though. Not in grade six, but
the first five grades. It was always a

struggle.
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L
Nancy had access to several magazines at home and

kept a collection of comic books under her bed. Most
of the novels she read came from the school collection.

Nancy had noticed a change in her reading habits
over the last year. "This - this program makes me want
to read more books that I haven't read before, because
before I (lowers voice) barely ever read any books
(laughs). Well, I couldn't find any bZoks in the
library."

T noticed that Nancy would start to read
’immgdiately during reading periods and would also read
i Qreéuently dﬁring her free time. She wad often easily
distracted from her book, but these 3’ferru§tions would
last only for a brief period. She &Eaally kept both
" her individual novel study book and her group novel

study book on her desk, her page designated with a

bookmark.

Robby

Robby was a well-behaved, conscientious\g@
eleven-year-old boy. His teacher félt that he was
about average in hi$ langquage arts ability, ggd she had
noticed an improvement during the year in how much he

enjoyed reading. His mother had also noticed an

improvement during the year.
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o Mrs.'M: JFrom what he's dohe since the beginning
of the year, he's drastically improved,
especially in his reading. ... Well, he
wouldn't read anything_at the beginning

, - of the year. Comics was just about it.

No® he's really proud of his" |

accomplishmentsnand reads me lists of

2 ‘, o ".A', what he's read‘ | S

d ’At heme, Robby had a large collection of books

and. his parents bought books for hlm frequently, but he
did not often read at home. His mother Sald "I still
have to push him a bit to get him to read at home but
he's reading such a lot 1n school right now that I'm

not going to: push too hard for fear that I'll push hlm\
over the edge." Robby also spoke about readlng at
- home. , - {u © ;',;.'h“' o '

Ri:.Earller 1n the yea: and last year, they [hls

“/parents] made me vead at home -.a book from'

homé/’and'l{d’hafe'to read at least halfwanl
«"‘t‘ hour ta an hour a nlghta 1
“1: Do you stlll read At nlght’ o L .
)zt Nof because my mom knows that Ms. Samuels

’

makes me read a lot
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Robbie's parents did not. read reqularly at home .and

Robbie's“mother mentioned several times that she had

not given, Robbie much support in his reading.
_ Robby preferféd wr#flﬁg to read!hg When asked if
he llked readlng, HngequnQed 4 | o
Yeah, I guess, sometimes. It's the adventure and
suspense andkstuff like that. ...Well, you get to
. see what people go: through sometimes, see funny
‘thlngs and =, you get to (long pause) you get,to
learn about the book or somethlng like that. N
His mother said,
v I thlnk he - he Ylkeg;?bookg,, but I think he's

surprfsed when he gets 1n§o a book, that lt'

' good You know? I think because he hasn't - he

wasn't a reader before this year, you kan, I
think. they were all boring after the first page.
W1 noticed that Robby always compieted hls reading

O
as51gnments on ¢1me. When I first jolned the

'-classfoom,_I frequently observed Robby readlng, but
.towards June Robﬁ§ read less and less ofte , and whenh

‘he dl# read he more and more commonly chose comlc‘

:,‘a, Qqa% a

' books. o IERAE . N k& % e

3
AL » -
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David
David was a moderately overweight eleven-year-old
boy who ofteh had difficulty getting alqng with his
'classmates. David had problems s£3ying on task and was
frequently seen wandering around the classroom. His .
“teacﬁer considered him a low average student.

From the beginning of my visits to the class,

bDavid Z&owed a great‘deal of interest in talking to me,
either‘about my’study or about his work. He would
oeeasionally work:on Qés reading or writing close to
where T ;as sitting, epparéntly epp;eciating the
companionship.

David was not one of my original selections as a
'key informant since his pafents were‘not willing to be
interviewed, however, he was so enxious/to be )
intérviewed that I decided to include hinm.

Davxd liked reading and told me that he would
ofteg read when he got home from school and then
wouldn't go out to\play. g
"Cause lots of tiyes when I don't have anyone to
play with, ;;11 sit down and read a book and then
when I'm readlng someone calls to play w1th me and

I don't want to play with themﬁcause I 'm intodmy

book. (fgﬁﬁhs)" T
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However, at school, he was often frustrated during
hovel studies and claimed to prefer whichever type of

novel study he was not working on.

Daryl | | W
Daryl was a twelve-year-old boy who moved into the
' class about one montn_ffom the beginning of my
dobgeryations there. ‘%his move was appafently the
second ﬁove for him that ye&r, and at the end of June,
the, family moved again. Daryl told me, "I sort of feel
. upset when I move because I always lose all my friends
and have to make new ones." Daryl's parénts vere
unwilling”to be interviewsd. |
Déiy;'had é difficult time settling in, often
qausing diéruptions while Ms. Samuels was confergncing
. with anpther student ané‘during group work. He,ﬁo;d me

. . )
that he felt out of place and rather incompetent in

this class.
I: Umhmm: (pause) Do you like doing that
(writing)?

Dr: No.
< D

I: You don't like doing that. How come?
Dr: 'Cause I'm no dgood. ‘
I: You're no good at it? 'Cause you're out &t

‘practice?
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kbr: Weil, I'm just new at,it, and I'm not very

good. I'm not too fond of it.

Daryl didn't like reading. He was the only
stndent in the class who was frequently observed
prete‘ahng to read. He would,hold his book in front of
his face, quickly scan the‘%age, ‘an® then turn to the
next page. This behav1or was sometimes accompanied by
furtive looks to see if 5&e teticher was watching
~Daryl was also seen holding a book upsidedown making
frequeét checks to see if anyone was wabching him.
'Duﬂéng my -stay, Fm;arely saw Daryl involvef ih a book.

3 &
& g
One exception was with Dear Mr. Hensgg_ which‘%e

started as .a group novel study at the beginning of
June. Although he . rarely completed hi; reading and )
assignments in time to work with the gf&g:, Daryl did
become relatively 1nvolved in the novel . on several
occasions. He‘would read for periods of fifteen or '

twenty minutes without interruption and'would‘ignore

.mogt distractions. K

SUMMARY - | d .

This chapter has explored the key characterlstics
.of the language arts program that was. observed The
teacher was keenly interested in children s books and

shared her interest with the students, books were
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-readily available, books were talked .about constantly

in both informal and formal discussions, students' work

was valued anq.thg tudents had a set time to read.

The his class were of varying %&

*n

‘abilities “unds and the key 1nformants

. reflect th Four of the key informantsihad

been in the program since September, one had been in
¢he program or one simila: to yéwfor two Years: and one
:Joined the program while the stﬁdy was in progress.

+ e .

. The parents interviewed were all fairly positive

about the program and théir children's progress during

t .
he vgaF
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titudes Toward '“:ni@'g e
Teaching someone to read is.imparting;as ' e
skill, while encouraging and stimulating the e
.pleasure of reading and teaching the - AR
k mportance of reading impart a value. We are
‘demching the skill, but are we teaching the
alue? (Levine, 1984 p. 1)

thild5en s attitudes toward<sead1ng can be

4
assessed using many different instruments. Some of the .

instruments squested by Levine and Slngleton (1981)
and used in this dy:are: 1nteryiews w1th students,
students logs, observation, interviews with teaohefs,
*frequency counts .of books read or checked out of
library, behavioral gservation of faci/a\l,wre

body posture, and nomwerbal behaviors. Through using
all these instruments, an attempt has been made to;x

@mrive at a holistic picture of the child andéﬁthher

attitude toward reading. :
- | o ‘""ﬂ‘&

- NUMBER ' OF BOOKS READ w8

It seems that the number of books ‘read by children
is an indicator of their attitude toward reading
~ Those children wﬁo actively engage in reading probably
have aspositive attitude toward reading, ~and those

\

74
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children who engage in reading only when forced can be
‘assumed to have a negative attitude.

All the children in the stud; were required to
complete two hovel studi;s in the first part of the
year and at léast three novel studies between Christmas

‘ ‘holidays and juna In addltlon, they were expected to ..

kil S Mg g W R

completé‘af least one or two ind1v1dual novel studles
L4

In this class certain behaviors seemed to be
consistently engaged in by many members of the class.
Throughout the déy, most’ students would have one dr
more novels, each marked with a bookmark, sitting on
théir desks. At one point, one student had nine books
~itting on his deéi. I askéd him about the books and
ne claimed to be reading all of them. When I v
questioned him furfher, he explaihed that four éf them
were his 'fantasy baoké' and he,ole’read a part of
them at a time. He was reading, each of éhe‘étherg.
‘-One was his novel for gr;up studieé, one was for

individual studies, one was his library book which he

was. just starting, one was Secret of Nimh (he had

"indicated to Ms. SamueIS‘thaﬁihégwas not enjoying it at

&, . ]
present), and one was Fellowship of the Ring. He was

i . .
in a boring spot in this‘book right now but was anxious

to reach the part about the bridge which Jerry had told

by

hlm about.
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Most of the students had kept lists of books read
during the Qear. I received copies of lists of books
read throughoué the year from fifteen of the twenty
students participating in ‘ﬁe study. The numberé%éf
books read by these students ranged from three, «read by:

-

Daryl who had joined the class on April 4, to 44

by a girl who was cdnsidered onehdf the top students by
&s; Samuels. These students read a total Qf 467 books,
averaging 31 novels each. The median wa§ 34 books
read, and thirteen of the fifteen students had £ead
fifteen noveis or more.

’ With the exceﬁtion of Daryl, the student who had
read the least number of books during the year was Ken.
Ken was a student who was experiencing great difficulty -
with language arts. \The previous year, hé had been
enrolled in a speciai class to help him in this érea of
'study. Ken had read seven books during the year |

including Anne of Green Gabieﬁ which he was readiﬁg oh

the day I first joined>the class. When he was asked to

-

comment on one of the books he had read durihg the
year, he wrote the following statemént.
I 1ike(£ookes that make you feel thes is hapen
rite in front of your faés like in anh of green
gabales it semed}as if you were wofing it in front

o
of you and the cerater semed as reall pepal to
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day. the Book was grate. I like the way the
auther rote 4t. It realy semd reale.
Despite Ken's difficulties in language arts, he was
able to read and undersﬁahd the group,novels and make

valuable contributions to'group discussions,

Jerry

Jerry usually read more‘thén one book during the
same time period; At one time, he was’readiﬁg five,
Sometimes during the fifteen minute silenﬁ regd}ng
period in the morning, he would-shift from one ﬁéqk to
-~ another part way thpéugh. .WhenI began my/iﬁte%Qiew
with Jerry's mother, he‘was sitting onvthe~c§uch in the
next room reading The Blue Sword. Part way through the
interview, I noticed that he changed to‘réading Return
of the King. Wwhen I asked him th he could switch from
one book to another like that he replied that he was in
a boring spot ‘in The Blue Swbrd and thought that he

needed a break so he switched books. He said that

Retu:n of the King was also in a slowfmo‘iag spo;{‘
Jerry did not keep track of the books that he:read
-during the year even though Ms. Samuels had asked the
class'togg% so at the beginning of the year. When
asked how many books he had read during thé year, Jerry

said that he thought he had read eighty to eighty-five,
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but he wasn't sure. During my stay, I séw Jerry

reading or heard him talking abqut nineteen different
novels, including advanced n‘.als like J.R.R. Tolkien's'
Fellowship of the Ring and Robin McKinley's The Hero.
and the Crown. In aédition to these he had, during the
year;vcompleted novel studiés on five other books, and
whenr asked to complete a list of books he had read, he
indicated t es of thirteen other ngvels. In
-addition to‘g novels, he indicated that he had

read some nonfiction' and 127 comf%s.out of his

collection of 630 ?Archie"aggmiggﬁﬁgvj wis h

Jerry felt that he had a poor collection‘éf
novels. ' "I just like reading books over and over again )
cause I don't have very many books. I have lots of
comic books, but I don't have veéry many reading books."y
However his mother disagreed. |

N

I: Is his collection large?;‘ R
Mrs. W: Jerry's? Oh yeah, you know, he's, uh, he
buys a lot of books for him;élf and
again, they're all the, uh, um children's
books that you find, the uh, let me ge ,
the different adventure books that azge
v : becomipg'é series now?

I: Dungeons and Dragons?
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Mrs. W: Dungeons and Dragons, not really Dupgeons

and Drajops. What are thode, Jerry?

Choose vour own Adventures?

J: Fighting Fantasies.

Mrs. W: Fighting Fantasies and

J: I don't read those anymore because I've

got all of them and they're boring.

I: And they're what? Oh, they're boring.
J: They're boring now because I'ye finished
them, e
Rhonda

Rhonda read a great deal, both at home and at.
school. Her fathgr called her "a compulsive bbokworm“
and her mother indicated that she always had liked to
read. Rhonda, h;wever; felt that her interest in .
feading had grown during the past two years when she

had been in classes wher8 novel studies were used in

the language artsfprogramu

I: Do you read more%thisﬂyem

¢iaSt year or the y&l >

R:: Yeah. In grade 5, % \

s ST ‘ Com e
° lot because in grade 4 I didn't like .réading
, SR .

at all and then I had a different teacher and

a different pfogram and stuff and then when we
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had novel studies I&ﬂﬁ!rted to enjoy books a
o™ “ »
lot.

Rhonda and her parents Had all noticed a change in

the type of reading Rhonda had engaged in _during the

year.

A

R: I - I really used to like realistic ones and
stuff, but now I'm starting to like\ science
s fiction a lot more, cause it makes yoy think
and it has all these different things ‘hat you
" never think of and it's pretEy neat. like
lots of the Monica ESghes stories - sdience
fiction - she writes a lot of science fiction.
I like mostly all books though. 2
Rhond; had 49 books written on her list of book§
read during tge year, ranging from books like

Anastasia Morningstar, A Place for Margaret, and

Here She is, Ms. Te®ny Wonderful read during the

first half 3f the'year to Watcher in the Woods, The

Tomorrow City, and The Wise One read in April, May

-

of difficulty apd included many genres. -
Rhonda indicated to me thaﬁ she did not like to
read more than one book at a time. \’

I:  Do you have trouble when you read more thah

- one book? Keeping. track of which one is

e - . .. “"‘,:, ',.L“»": s . . .““'V'li'k_ L - i . B
: 'and Junel. The books ‘liSted were at varying levels ¢
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R: Well, T usually read one and then read the
other. Like I read one book and finish it and
then read the other.

I: So you don't like reading more than one at a
tinme. .

R: No, not really, no moreﬁ.han two anyways.

Desbite this statement, Rhonda re?d in at least two
books most’days that I observed the class. At one

point in June, she was reading four novels, and reading

excerpts of other books to decide which to read next.

A\

Rhonda did not have a large collection of books at

pome. Her parents felt that the school library and
public library had adequate collections. Rhonda
apparently went to the public library every two weeks,
but she usually depended more upon the books in the

classroom for reading material.

Rhonda did not like reading comic books. SQe said

they were, "not really much Of a story. Just talking
and stuff." Her parents indicaQZd that there weré no
comic books in the:home and their family raréiy

17 \

bothered to read the\comics in the Saturday newspaper.

|

/

Nancy : J

Nancy's mother had noticed a change in ﬁancy\gw

reading behavior during’ the year.

E
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Mrs. N: She reads nightly and she-reaas td,, '
-~ "herself and before it was a struggle to
get her to read. I_found I had to read
withhher because she would just skig over

the wqrasiand she/would never retain what

T .she had read (paﬁsej. _She just‘— umj;

.

read and then didn't really think about
it. She wouldn't know where she was:in’
the book the next night or anything that
she had'read befére.‘ ;. |
I: So she didn't really remember anything.
It &as only reading for the sake of
getting throuéh feading?
Mrs. N: Reading because I told her she should
fead and (pause) Like - she Qasn}t'
getting ﬁhe encouragement fo feaqﬂgeﬁorg.
Like I tried to encourage her but she
wasn't_being encdurﬁged froﬁ<the school.
Now, well I don't even know how she “
reads. She reads because she Qants'to‘
Eead or becéuse she has to read for
something that's coming up in écﬁgol the
next day. ~ But there's no struggle about

\;t it. She does it and that's it.
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¥

Nancy, like most'other students'ie the claesp
would read two or three books‘aaring the same time )
?tperiod I asked Nancy if reading more than one book at.
Stime ever confuted her. '
\> N: I don't {have'trouble]:\.:Cause sometimes ‘you
;/ y start reading one boqgk an thenﬁyeu remember )
B -about the other book but It doesn't fit in. |
'ﬁancy had 34 novels on her list of books read
étring the' year. This list did not. include six of the
novels that I had observed her reading and had |
discussed with her. The novels were mostly easy
reading, for example, ha:lotte s Web, The Best _

Christmas Eageant Ever, Tales of a Fourth Grade Nothlnq :
etc.. She did, however, start to read more difficult

books towards the end ofitﬁe“}ear; novels like,

i

Building Blocks, Summer of theﬁSQans, and The_ Tomorrow
city. . - '

Naney also enjoyed reading comics, particularly

"Mickey Mouse" and "Donald.D#ck". l‘She kept a
co;lection of these under hér bed so that if sﬁe ran
out of reading material she didn't haQe'to get out of
bed and let gpe bed get cold. Instead, she could just

pick them up.

L

bend over an

/
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Robby
Bothlgs. Samuels and Robby's mother "hhad noticed a
great improvement in the amount of reéding Robby did
durinq’the year and his apparent enjoyment of his
vreading. Roﬁby's mother was pleased with the change.
Més. M: From what he's donevsince tée beginning
of the Qear, he's drastically improved
especial;y.in his reading. -
I: . Umhmm. In what way?
Mrs. M: Well, he wouldn't read an&thiné aﬁ the
. beginning of the year. Comics was just
about it and now he's really proud of-his
accomplisﬂments and reads me lists of
‘'what he's read: |
I: Oh; that's nice.
Mrs. M: And he says "43 books now, Mom" That sort
of thiné. He's really plegsed wi£h
himself. And’ﬁe's getting a lot more -

enjoyment also out of it.

Robby did not like reading more than one book at a

mp———

)
time. He said he "didn't have time for it." He also

felt that sometimes he became confused. I noticed_that

when Robby was reading more than one book, he often put

off reading the second book, for example, he would take
e - .
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’

his second book to the story corner to read, but he
would end up reading comic books.

Robby was very proud of the number of books he had
read during the year; When asked about this, he always
ans&ered with an exact number; in &une it was 27. When
I looked at his list of books read, however, I found
that it included_three‘books that Ms. Samuels had read
to the class and that Robby had not read, three booksk
that Robby did not complete, and two shorﬁ stories.
Tw; béoks, one of them a collgption 6f sport stories,
'that I knew Robby had read were not on his list. ‘

Robby frequently read comic books. He would go to
the story corner carrying the book that he intended to
read, but once he was there, he would sometimes try‘to
read for a few minutes and then;take a'eomic book from

the shelf. Robby also indicated that he often read

comic books at home.

David

David also usually réad between one and three
books during the same time'éeriod. Hé indicated that
jthis usua;ly didn't confuse him although he remembered
one time that‘in talking about a book he "got all mixed

up about which characters were in which one."
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David had 36 boo#é on his list of the books he had
read during the year.. This list did not include the
Dungeons and Dragons series books or the "Archie"
comics, "the big thick ones," that he collected and
read frequently at home. He said that these were '"not
really kinda good books." The list also did not
include several books that I saw David reading in the
classroom. One of his favorite authors was Gordon
'Korman. David told me several times that he had read
every Gordon Korman ;ovel except the new 6ne, and some
of. the others he hadvread more than once.

David did not make use of the public library, but

he said he had a large collection of comics and books

‘ai home. e o

Daryl
Daryl had not done a great deal of reading before

“he joined the class in April. He frequently mentioned

reading the books 01d Yellar, It's Me, Christie, and
Gang Wars. He told me he had read 014 Yellar three
times and had seen the movie quite a few times as well.
Alfhough he usually indicated that he had read Ig's’Mé,_,
Christie‘himself, on one occasion, he told me that lis
previous teacher had read it to him. Daryl had read

Gang Wars:atAhome.'
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I: Do you read at home?

Dr: Yeah - sometimes. I read at home. I liked
it so much - like Gang Wars - I liked it,56 \
much I couldn't put it down.

I: Umhmm. When was that?

Dr: Before I moved here.

I: Have you read any good books recently that
were so good you can't put them down?

Dr: No. ‘ ,

I: No? | ;

Dr: It's really the only book4§.peally ever did

like. ‘ _

The first book Daryl ¥ereed to’'read after he
joined the class was 0l1d Yellar which he read as a
group novel study. He often had trouble concentrating
on reading the book in class, sometimes, sitting looking
at the open book.for five minutes without turning a

page. He did eventually complete the novel and his

chapter summaries, however. Duripg'his three months in

class, Daryl also read King df‘tne'éiizzlies, Mary of
Mile 18, and Dear Mr. ﬂensgaw. ae started a novel
‘called Kept in the Dark, but never completed it. He
claimed to have read It's M ; ggg; stie again as well,

"but I never saw him reading it inwclass, and his
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summary of the book sounds very similar to the summary
on the cover of the book.
Daryl also did not enjoy reading comics. He felt

' that they were "just boring."

Summary

Most of the students in this class read more than
the required novels; some students reading over thirty
‘books during the year. The difficulty of the books
read depended on the students, with some students
consistently choosing to read novels that were well
within tha.range of their reading ability and other
students choosing to read more challenging novels.

Of the six students interviewed, four of them, two
~above average students, one average student, and one
below average student, regularly read moré than one
‘xBSBk\athartime; Robby, an average student found it
confusing to.read two books at once; and Daryl, who
joined the class in April, preferred not to read at
all.

Four of the six students enjoyed reading comics
and had large collections of comic¢s at home.‘ Rhonda, -

one of the top students, felt that comiés didn't really

tell a story:; and Daryl felt that comics were boring.
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CHOOSING A BOOK TQ READ

It is probable that some of the frustrations

children experience while reading novels are a result
ity

_poor’ choices are made too'c

Lt
(f e
\ children will gradually develop a poor attitude toward

ind

reading.

Most of the children in the class usually chose to
read books that were displayed in the classroom since
there were many books of various genres readily
available there. Some of the children also signed
books out of the school library and the nearby public
library. | -

In the library, advice and help from teacher,
librarian, and other students was often sought.
Students also made frequent use of the card catalog
looking under categories such as fantasy and advéntﬁre.
Students checked on the shelves under particular
authors or just browsed the shelves looking for titles
that might catch their eye.

Once an initial selection was made, most students
would check the write-up on the back cover or the
overleaf of the book. They also frequenfly spoke to

their teacher and/or other students about the book they
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were thinking about reading sometimes making decisions
in concurrence with the advice.given and other times
not heeding this advice. Students would frequently
{piek up a book and leaftf éhrough a few pages or would
\sometimes take several books back to their desks for

further contemplation.

Jexry ,

Jerry made fréquent use of the school library and
the public library as well as the class collection. He
often brought boocks from the public library to read in
class and show to his teacher and friends. His mother
was somewhat concerned that by the end of the year,
Jerry had nearly outgrown the local library.

I: Do you have any concerns about Jerry's

reading ability?

Mrs. W: (péuse) Uh, not really. Uh, I don't think

he'll ever)run out of things to read.

That would‘be my only concern. (laughs)
g7 Well, you know, the local library, yeah,

the local librarfwls kind of haré to keep

- he's read a lot of those books through

the years, you know. And even from the

public library, like in the city, you

know, we don't go there on a regular
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basis, but after a certain period of time,
well the local library, he's pretty well
read everything he's wanted to read there,
and I think that we'll go into the city to
get more. .
I: ' You said that you go to the iocal library
regularly. How often do you go?
Mrs. W: Oh, gt least once a week.
Jerry: The local library, it's not as -
Mrs. W: Well, it tries to cover everything, you
see. |
Jerry: They don't have many good books.
In the school library, Jerry would either browse the
shelf with a friend, go directly to where a particular
author was, or refer to the card catalog.
Logbook, Aprii 23: Craig and Jerry are at shelves
before they are dismissed to look for books.
Jerry has card catalog drawer in hand, his finger
marking a spot. He takes a book, flips through
ii, holds it up to show Chris. Chris says, "Oh
no, I already read that.”
Jerry; "Is it good?" , -
Chris; "Well, no, not really."
Jerry continues to look at book, then puts it
back. He takes card catalog to another area of

the shelf. Takgy?book off shelf and over to
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librarian's table. Jerry wanders around ;ith card

catalog drawer and book in hand for some time and

then goes and signs out book.

In choosing a book, Jerry generally read its cover
thoroughly. One day, he brought a novel he had signed
out from the local library up to Ms. Samuels to show
her the comment written on the back. He was quite
excited because someone had written that that author
was the greatest fantasy writer since J.R.R. Tolkien
and Anne McCaffrey. Ms. Samuels was skeptical, and
Jerry later abandoned the book when he was about half
‘way through.

Jerry often relied on his friends and teacher to
help him choose '‘a book.

J: Well ~ uh - well I choose one - choose some

that my friends really like, and I see if I
like them and I read then. Sometimes they
come out boring and - or really dumb, but -
And (pause) well my dad likes mystery books
and before he said that I should read - um - a
James Bond, those big huge funny books
(lduéﬁs). But I couldn't because they're just
too big. And the printing was tco small and
I - A |
I: ‘Lord of the Rings is as big aé some of them.
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J: I know but it's - I like Lord of the Rings but
I don't really like mystery novels. I like
fantasy better. "

Jerry spoke about the influence of his friends on

another occasion as well.

J: Well, sometimes I might get a book that I
think is really, reélly neat, apd I start
reading it and then my friend or somebody says
that this book really isn't very good, and it
sort of gets me discouraged of reading it.
Like sometimes, I just don't want to read it.

Most of the books Jerry chose for himself were

fantasy novels. For group novel studies, Ms. Samuels

often chose humor and real life books. Jerry enjoyed
these books as well and seemed to think that whatever

book he was currently reading was “almost better than

Lord of the Rings."

ond
Rhonda repeatedly depended upon advice from her

teacher and friends in choosing a book to read. There

was only one novel that I saw her choose without
assistance, and it was the only book that I saw her
abandon and not finish. After seeking advice from her

friends and teacher, Rhonda would generally sit down
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with two or three books and examine each of them more
thoroughly. She would read the back of the book, the
chapter titles, and would scan through parts of the
novel. Occasionally she would read-the first chapter
or two of the books before making a final decision.
when she did make her decision, it was often a matter
of which book to read first rather than which book to
read. _/
Rhonda would sometimes\xgad books that Ms. Samuels

was reading to the class. She started reading The

1

Hobbit when Ms. Samuels was nearly finished it.

I: How about reading the same baok that Ms.
Samuels ! :s read to you?

R: VYeah, I'm reading it right now. I went back a
ways cause parts of it I didn't understand.
parts of it I missed and stuff and so I'm
reading back from the part when - I just
finished when the ~ the - um - the eagles had
carried the dwarves and Gandalf and the hobbit
to - um -~ off in another land. Like away from
the mountains. And - um - that's where I left

P off.

I: Do you find it easier to understand when

you're reading it or when she's reading it?

-



R:

o5

Well - um - I guess when I'm reading it

P

'because I can go back and I can read as slow

o

as I want.

Toward the end of April, Rhonda started to -

tcollect’

books.

She was reading four novels at the

time, but she Would go to the book dollection and read

parts of books that friends had told her about.

told,me that she was trying to decide what to read

next.

Nancy

She

i
iy

Nancy depended upon her friends and Ms. Samuels to

help her choose books to reéd.
the shelves in the 1iﬁiary,

signihg'ogt a book.

When she just browsed

she often left without

Logbook, May 16: [Library] Nancylbrowses shelf.

™ ,
She pulls books off shelf, looks at cover, puts

themuback. She takes one, examines front cover

anduputé it back. Nancy waits to speak with Ms.

=Samuels. She leaves without signing out_a book. .

In talking about ch0051ng books from the llbrary, Nancy

gave furgher ev1dence of her uncertalnty

N:

. Beverly Cleary books cause they re -~ I like

I-don't know. Sometlmes I look for - um -~

(24 ]

“herlbooks and I like mystery books and I think
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there's some over there (poihts ggffiction
area), I'm not sure. 'And there}gre a few
books over there (points to spélf), I just .
somehow fipd thesj And Gorggn Korman books
are ové%>there; | ;:
I: What would make you pic&;a.book off the shelf?
N: I don't know. I think it's the cover
somet%mes. I<know yéu're not supposed to
judge’a book like that, but I do some%ime;.
Y#. Nancy often sought tﬂe assiétance of Ms. Samuels
and her friends in selgétihg a novel to reaa.
Logbook, April }é§~ Nancy and Ms. Samuels talk at
the book tablg/ébout what book to read. Nancy

takes two baék to her desk, reads the back of

them. 'Nangy looks at front covers of the books.

/ . .
She asks Denise something abowt The Tomorrow City,

flips through it and then takes the other book

-back. She flips through The Tomorrow City again,‘

then turns to the first page and starts to read.

‘Nancy liked to read novels that other people had
told her about. "If when people fell me about it, then;v

I think they're good?' Then I read."

~ Robby
Robby experienced,great difficulty in choosing a

novel to read. In the library, he often spent an
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extensive amount of time browsing the shelf and usually
left with a book that was unsuitable, either because of
reading level or interest 1e§e1. ;\\ -

Robby knew that hé had difficulty choosing a book
and it was one.pf the things he didn't like about
reading. | '

I: 'ﬁow do you feel about the material you're

fgreadlng° How do you feel about readlng
~‘;novels? |

Rb: Fun. Causé that way you don't have to go ﬁo

‘1the llbrary all the time and choose a - cause
thén I ‘don't have. to ;ook around for a book.

Robby had trodble judging the 1ength and reading
level of a novel. On one occasion Robby decided to

read an\a;thology o§%§hort‘stories which Ms. Samuels
had been reading to‘tﬁe class. The ségries-were folk
tales writteh at ;bout a grade three 1evel. He seemed
to enjoyvreading these, becoming Quickly engrossed in
the book during sustained silent reading and library
perlods. on othef‘occasions, he tried to reaﬁ books

like The Blue Sword and Fellowshlp of the Ring and had

to abandon them because they were too difficult. Once
1 observed;him trying to choose among three. novels '

recommended by Ms. Samuels.
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Logbook, June 11: Group novel studies. Robby is

‘the only one in his group who is finished. Ms.

Samuels helps Robby find a book for individual
studies. .David goes to talk to Robby who is
trying to decide which book to read. Robby looks
on tﬁe back of the books he has on his desk. He

is' debating between THe Great Escape by Paul

Brickhill, The Book of  Three, and Thé Kestral by

- Lloyd Alexander. He looks at the table of

contents in Thé Great Escape and says, "This book

isn't very long." When he turns the page and sees
that there is another page of contents, he changes
his mind [And indi;aﬁes that the book is too 'long

to readj.

Robby often decided whether or not to read a novel

on the basis of how interesting the first two pages

were.

I: Do you have trouble finding a book?

Rb: Yeah. I look for a book and it's gone. I
just.— I can't think of any other book I want
and then I choose a book that looks good and
I read the first two pages - like after I

sign it out - and it's pretty stupid.
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Robby started books and later abandoned thenm,
sometimes when he was about half way through the book,

O
put more often before he completed the first chapter.

David

David genefally chose to read novels that were
displayed around the room, novels that he had hea;d
about, or noveIs written by Gordon Korman. On several'
occasions, I observed him pick up a book that was
standing on the back shelf of the room and take it to
his desk and start to read jt. When he spoke to me
about how reading influenced his writing, he mentioned
a "little short book that I found one night on a
. table.... It only took me about ten minutes to read."
on other occasions, David would take nonfiction books
off the display table to read during the silent reading
period.

David also read books that he had heard about.
For the first ﬁart of my study, the students were
participating in the Alberta Book Awards program, and
were éhcourqged to read these books, since aéter they
had read ten books, they were allowed to vote for the
one they thought was best. At this time, David usually

chose books from this program to read. Afterwards, Ms.

Samuels was reading The Hobbit, and David started to
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read it on his own, but did not finish it. On another

occasion, the librarian spoke to the students about the

novel, Kavik, the Wolf Dog. David approached her for
the book as soon as she finished speaking.

When browsing the shelves in the library, David
would always check for books written by Gordon Korman

and for books in the Dungeons and Dragons series.

Usually, he was unsuccessful in this search and would

leave the library without a book.

Daryl

Daryl would often pick up books that were
disp}aygd around the room and glance through them. He

would generally read the back of the book and then look

A

- : .

o

: N N
e - "\;0~V1

to 715 desk to peruse them further.

-

When Daryl was looking for a book to read, he
tevLed to choose books that he'had previously read or
bopks that he had been told about. Otherwise, he would
u%e the information on the back of the book and/or the

glctures to base his decision on.

/
/

/ In the library, Daryl would have a cursory look at

/the fiction shelves and then he would generally choose

a magazine or a primary story book to look at while he

conversed with his friends.
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summary
The six key informants in this study all had

‘difficulty choosing a book by browsing the library

shelves. When they did sign out a novel that they

found in this way, they usually abandoned the book part

way through.

The influence of friends in choosing a book was
quife apparent. Jerry only started reading fantasy
novels after talking about them with Chris. Rhonda

frequently checked with a friend before making a

‘decision about which book to read. Nancy also liked

read books that her friends had told her about. The
teacher was also a strong influence on book choices.
Dévid, Robby, and Rhonda were all seen reaaing books
that the teacher had read excerpts from. The other
three students were also observed cﬁecking with Ms.
Samuels about what book to read. |

Five of the students interviewed relied heavily
the classroom selection of books for their reading

material. Jerry had moved beyond the book selection

to

on

offered in the class and depended heavily on the public

library and book stores.
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‘TIM HILDR READ

Children's attitudes toward reading may be
"reflected in the use they make of the time allotted for
reading. Such behaviors as the speed with whicﬁ the
child settles down to reading, the amount of attention
paid to(the novel, and the use of free time for reading
may be “indicators of the child's attitqde.

The students were offered a number of periods of
time during the day in which they could read. The

first ten to fifteen minutes of every day was' set ‘aside

2
bl ,’)

for silent reading. Although this was generally a
quiet time, some students frequently did not use this
time to read. Some students occasionally wrote, others
sometimes sat in pairs and flipped through magazines or
nonfiction books available in the classroom, while a
few stﬁdents would daydream or fiddle with something at
their desks. v

Students were also encouraged to read during
ihdividual novel study period or after completing group
discussions during group novel study period. These
times we?e spent reading bg most students who seemed

-

anxious to complete their aésignments. Students could

v

also read after completing work in other subjects or

during a half hour free period on Friday afternoons.
=
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The use of these times for reading varied from student
to student and sometimes seemed to depend on the novel

the student was reading at a particular time.

Jerry | -
Jerry generally did not use the silent reading
time in the morning for reading, but preferred to spend
it writing instead. It wﬁs this behavior that prompted

Ms. Samuels to indicate that she felt that Jerry had
"gone down" in. his enjoyment of books. I asked Jerry
about this. |
I: What about reading in the morning? The first
fifteen minutes?
J: . I write usually. (laughs)
I: Yeah, why?
J: That's . usually a quiet time. And then I can
get settled down and do my work. But then if
I read and then it's writing time, I'm not - I
just want to - well, you know - fool around.
Well, not fool around, but just do something
“ else. ’I just don't want to write.
It seemed that Jerry had difficulty septling down to
writing during the time period following silent reading.

because it tended to be somewhat noisier. However, if

he started writing during the quieter time, he became
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involved enough iq his work that he could continue

working even thoufih there were more distractions.
BN .

When asked{Whbn he' did like to read, Jerry

nﬂa.% "

replied: %Ex'
‘ :n."\] F \\th
J oA RSURLY ﬁg' e afternoon and the evening.
5 g

\use the zﬁﬁ@ relaxed and I want to read.
Some - in the morning, sometimes before -
before I go to school - um ~ I read. That's
if I'm in a normal mood. I didn't read today
because I'm in a hyper mood today. .

Jerry's mother agreed with this stating that "He’

5

(Jerry) will always read before he go;s to bed or.
sometimes when he comes home." I intervie;;d Jerf?“s
mother from 7:30 to 8:30 in the evening. When I
arrived, Jef}y gnd his younger brother were in the
living room. Jérry's brother was watching.television,
but Jerry was sitéing on thé couch, his back to the.
television,‘reading a book. He read most of the‘time
that I was there, stopping once to switch books.

At school, it was unusual to see Jerry reading for
more than fivelminutes at once. Jerry also felt that,
he did not often find time to read at school.

I: What about.at school?

J: Sometimes. Other times - um - well I doh't

really get much time to read. We don't really
4
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because - On Friday, we get - there's - um -
that free period; I read sometimes there, but
then sometimes, somebody asks me to go do
something else so I just - There was one day,

I was reading The’Two Towers. They were at

Helmsgate. I think it was last Friday, I
think. And then - and then - um - Mark wanted
me to come play - uh - uh - well I can't
remember what it was called. Yeah - but - um

- so I just went to play and didn't read.

Rhonda
At school, Rhonda read whenever the opportunity
~ arose. Frequently she would start to read before.
assembly in the morning, and upon returning to the
class after assembly, she would immediately start to
read again. Rhonda made good use of any class time
éllotted for reading, generally starting to read almost
immediately and often continuing to read for a few
seconds after the time period was over. She often read
when she completed her work in other subjects as well.
At home, Rhonda also read on a regular basis. She
an$ her parents agreed that she generallyyread for _

about half an hour before going to sleep. Rhonda also

liked to read on Saturday mornings.
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R: I like to read early in the morning in my bed
(laughs) on Saturday morning when I'm lazy,
and I like to read at night too. Mostly in my

bed though.

Nancy

Nancy usually made good use of the sustained
silent reading period. Upon returning from the general
assembiy, she usually proceeded directly to her desk
and would begin to read almost immediately. Most of
the time, she would read until a few moments after the
bell rang at 9:15. On some occasions, however, she did
have difficulty settling down to read. These times
seemed to correlate with starting a new book or with
reading a book that she was finding difficult or

boring, for example, The Sea Egg.

N: It took me two weeks to read that one. It was
‘really skinny.

I: So you struggled throggh. Were there a lot of
words you didn't understand in it?

N: Well, it's not the words. It's kind of the
content in it really. What was happening in
it.

Nancy also made good use of her novel study period. As

soon as her group was finished discussing the section
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read, she would go to her desk and start reading
promptly. She sometimes would continue reading part
way through recess in order to finish the agreed upon
section. Nancy told me that she didn't take her novel
study books home very often since she usually had time
to read them at school.

Nancy read regularly at home, usually before going

to bed.

N: Well, if I'm reading and it's around 10
‘o'clock, my dad comes down and tells us we
only have five or ten minutes and we have to
go to sleep, and - but usually I read until
ten.

I: And so what time do you go to bed usually?

N: Um, 8:30.

Nancy's mom also commented on Nancy reading at home.'
I: So 'she reads most every night then?
Mrs. N: I think so - yes - not on the weekends as

e

much. Sometimes - like this weekend she
just sat out in the sun and read a book
while we were windsurfing and she sat
down and grabbed a book and so -

(laughs). I don't know if that's

progress or regress, but it's different.
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Robby

Robby did not always read a novel during the
silent reading period in the morning. Sometimes he
preferred to write, and at other times he looked around
the room, talked quietly with a friend, or read comic
books. *During novel study period, Robby usually read
quietly sometimes continuing part way through recess,
preferring to complete his reading at school rather .
than taking it home.

I asked Robby when he liked to read.

Rb: In the morning. I'd like to read in the

afternoon cause that'd take up most of our

(...) cause the afternoon's all hot. Instead
of work.
I: Isn't reading work?

Rb: Well, yeah, but it's funner than math.

I: Ok. What about at home?

Rb: Well, at home I don't usually read that much.
Well, I read but - sometimes I just take home
my book and read some of it and -

According to both Robby and his moﬁ, =obby did not
often read at home. Only occasionally would he read

before going to bed.
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When ;-first'started observing in-the classroom,
David was often unabie to concentrate on pis novel
- during the silent réading period in thg morqing. He
would often flip throughva nonfiétion 5obg?or a
magazine lgoking‘at the ﬁicturesﬂdr glancz through
ahother student's 'published' writing. TowardS'the'end “
of the échool year, however, it seemed that.he more and
more often would read during this time. In May, there
were times that David would’read steadily for ten té
fifteen_minutes,~and he wouid_frequently continué
reading for one or two minutes after the béll rang to
end the silent reading pgﬁigd._

David also génerally Qéuld read throuéh'mqst of
the allotted time during novel studies, sometimes
ﬁ@espite interruptions. On several occasions, David
stayed in ét the beginning of recess to finish a
chapter that he was reading.

I asked David when he liked to read. ./

D: Well, it depends, causé lots of times when I

don't have anyone to‘play Qith, I'1l sit down

and read a book, and then when I'm reading

someopé“calls to play with me and I don't want

P
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- # " to play with them cause I'm into my book.
(laughs)
on* another occasion, he replied:
.D: Yeah, I read evefy night when I go to bed and
my .mom doesn't know about it.
I: 'I‘won't tell her.:
D: My bedtime is 9:30 except she says I can read
if it's a good book - liké not a comic - till
10. So I just read until 12; (laughs)

' David also indicated that he read the newspaper most
i

-

mornings. B ‘

Daryl

I asked Daryl when he liked to read and he
fesponded, "Oh, when I - I don't like to read. When I
have to." The only time I evér saw Darylvreadinq at
the.beginﬁing of his stay was when he was required to
do so - during silent readiﬁg period or during novel
study_per%od. Often he oniy pretended‘to read during
‘these times as welly Daryl was“the only student in the
class that I saw frequently pretending-to read. Other
students who didn't choose to read at a particular
time, did not bother pretending, but would rather take
something else out to work on. Daryl would.frequently

sit with his book open, sometimes upside down, held in'
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front of hié face in such a.wayvthat it was difficult
to obsefve what he was doing.

Logbook, Apwmil 29: Daryl holds book in front of _
face again. - His éyes:move back and forth in a

reading fashion but too fast to be reading.

Occasionally in June, Daryl would read for longer

periods df.timeu one day he read Dear Mr. Henshaw for
the entire silent reading period. ‘The students went to
the library immediétely after silent reading that day
since they had missed their library period the previous
day. Daryl took Dear Mr. gégshaQ with hf& and read for
most of the half hour'libréryyperipd as well. A few
days later, Daryl read thelsame novel in the story
‘corner during silent reading despite numerous
interruptions from his friends.
Logbook, June 9: Daryl starts to read Dear Mr.
Henshéw\ Daryl is réadiﬁg this morning despite -
interference from Mark, Shaun, and Jerry who are
discussing cl@ss piétures. When bell rings, he
looks over’thelpage he was on before closing the
Fbopk and returning to his desk.
‘When asked if he read at home, Daryl indicated

that he sometimes read before he went to bed, but that

he preferred to watch television.
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With the exception of Robby and Daryl, the

students in this study preferred reading.at home over
reading at school. They found the soise and movement
in the class distracting when they were trying to read.
Robby and Daryl preferred to do other things at home,
so even though‘they also were bothered by distractions
at school, they tried to finish their reading
assignments there. |

Despite the fact that the studen=s preferred
reading at home, most of themvwere able to read
successfuily At school, sometimes during sustained
silent reading énd more often dutring novel étudy
period. Je;ry.and Daryl were the only students who
were rarelylseen reading at school; Jerry because he
found it difficult to concentrate and preferred reading
at home, and Daryl because he did not like reading.

All of the ke§ informants were observed at some
time during the study reéding in their free time,
either for part of recess, after they were finished
their work, in library class while other students were

choosing a novel, during their free period on Fridays,

' or before classes started in thé\gorning.
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WHER N READ

Where students choose to read may be a reflection
of their attitudes toward reading. For example,
students who choose a noisy area of the room may do éo
pecause they really do not want to read or because they
can concentrate on their reading despite the nofge.
Oother children may choose a quieter area of the room so

that they can concentrate more completely on their

novel.

The children in this classroom were p;rmitted to
sit wherever they chose when they were reading. Many
students frequentlg chose to read in the story corner
where there were c;shions to lie on. Others felt that
the story corner was too noisy and woﬁld sit on the
floo: under a desk or table or in another quiet area of

the room. Some students would remain at their desks.

qeggy
Jerry frequently chose to read in the story
corner, but at times he would read in his desk. When

asked about his favorite reading place, he replied, "In
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the story corner, cause you have cushions and sometimes
it's quiet. I like that." At home, Jerry liked to
read on his bed, "cause it's comfortable" or on the

couch in the living room.

Rhonda u

Rhonda preferred to find a quiet, relaxing piace
to read. When I was obsérving her, she usually read at
ﬁer desk, but occasionally she would sit in the story
corner.'

I: Where do you like to be when you're reading?

R: Somewhere quiet and where nobody can disturb
me. That's - uh - sometimes in the classroom
it's sort of hard to read. And'- um - I don't
know.

I: Ok. If you'ré in the classroom, where would
you go?

R: Story corner probably. Lots of times I sit in
my desk though because ;eople are<£alking in
the story corner or there's not enough room or
somethihg. |

I: Ok. What about if you're at home?

ﬁ: Um - somewhere were I can relax, like in a
chair or in the couch or in my bedroom.

_Somewhere quiet.



115

Nancy
At school, Nancy usually read at her desk.

N: I don't like reading in the story corner
because too many people go back therevand they
get talking and I can't get to sleep - I mean
read. [Our previous conversation had been
about reading before going to sleep.]-

Occasionally, Nancy would go to the carrell area to

reéd, or would sit on the floor in a quiet area of the

room.
'At home, Nancy liked to read in bed or by‘her‘Fat.l
| I: What other places do you read?
N: I read by my cat. You know there's a chair
that he lies in. He sleeps in there and I sit
beside him and read. It just comforts me .
because of his fur.
Robby

Robby rarely read at his desk. He usuéily would
read in the story corner or woula find angther quietei
area of the room, sometimes on the floér uhderneath his
desk. Even when reading in the story corner, Robby

would sometimes try to separate himself from other

students."

A ]
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ngboek, March 7: Robby takes book to story
cofner.: He.blocks himself off from the room with
a chair and begins to read.
Later that morning: Robby reads on cushion on
floor. He has isolated himself - on the floor
behind a desk. i

Being interrupted while reading was_onehthing that
upset Robby. v

Rb: When someone - like sometimes I get sort of

angry when I'm reading and someone .comes and

bugs me when I'm in the story corner.

David

David usually looked for a quiet area where he
would not be dieturbed when he read. He would often
sit on the floor in a small corner between the
teacher's desk and the book table 6ther times, he
would go to one of the carrells or sit at the table I
usually sat at. On the occasions that he sat in the
story corner, he wou}d usually look through a maga21ne
or comic or talk to jone of;the other students 1nstead
Qf reading a novel.

When I asked David where he liked to read, his

response was, "At/home." When asked for further
/
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clarification, he replied, "Cause at home not all the

kids in the classroom are screaming and everything."

©

Daryl -

Daryl generally hurried to the story corner
whenever it was time to read. Once he was in the story
corner he usually spent his time talking with his
friends rather than reading. Ms. Samuels sometimes
sent him back to his desk when he wasn't reading. Once
he was at his desk, Daryl would sometimes read, but

usually would not.

Summary
All the students in this study preferred to read

somewhere comfortable and quiet. It was difficult to
find this combination at school, so four of the six
students préferred to read at home.

.The students tried various stratégies in the
classroom to find a place to read. David would take a
cushion to a quiet corner of the room and read there.
Nancy and Rhonda generally read in their desks where
they were less comfortable, but there were also less
distractions. Jerry, Robby, and Daryl all preferred to
read in the story corner wheré”they were comnfortable

but also more frequently distracted.
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HOW CHILDREN READ

Cchildren's body language and behavior while they
are reading can give clues to their attitudes toward
reading.‘ The child who is restless and frequently
looks around the room while reading is probably not
very interested in the story. On the other hand, the
child who is not easily distracted probably is enjoying
the novel. Although this behavior may change from
novel to novel and also from section to section within
one novel, it is likely that the child who more often
beéomes involved in his book is the child who has a

better attitude toward reading.

Jerry
Jerry's reading beha?ior changed slightly
depending on whéther he was reading a story he wrote or
a novel. In my notes on March 21, I described Jerry
rereading a story that he had written:
Jerry takes his story to the story center. He
reads through his story, mouthing the words as he
reads, occasionally making changes. Jerry seems
very.involved in the story. He hasn't been
distracted when students gathered around the_anole
tank which is sitting right beside him or when

various upsets have happened around the room.
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on May 23, I described Jerry as he was reading

Fellowship of the Rings.

Jerry starts to read Fellowship of the Rings.
David calls him several times, but Jerry continues
reading. He reads quite quickly - moves neither
head . nor lips,‘sitting in d;sk, holds book against
his chest. He reads up to pfge 378. (He started
on page 363.)
when Jerry read his own work over, he read slowly,
mouthing the words, checking carefuliy to make sure the
work was correct. When he read a novel, he read
quickly, not moving his lips. During a novel study,
one student commented on the speed of Jerry's reading.
Ken: You - You read like greased lightning. 1In
ten minutes you've finished the three
chapters.
J: - Ohhh right.
Ken: You always do that. ?nd then you give it
(the book) to me to read and it takes me two
days to do it.
Jerry's mother also noticed that Jerry was reading
QGite quickly noting that, "He goes through a bogk in a
couple of days, and then he's ready to read something
else." When I asked Jerry about the speed of his |

reading, he replied that sometimes when he read slowly,
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he didn't remember what was happening jould read
faster.

Jerry often had difficulty concentrating .on 'his
reading in the classroom. He frequently would start to
read only to be inte;rupted by a friend or by a
disturbance in the class. He would often stop to

listen in on Ms. Samuels conferencing with a student or

reading to a small group of children.

Rhonda

Once Rhonda started reading she was only
infrequently disturbed by things‘happening in the
class. Sometimes she would pause to»look around the
room when she finished a chapter. Other times when she
was having difficulty understanding a book as with The

Sea Egg she would be more easily distracted.

Nancy

Nancy usually started feading as soon as reading
period started and would concentrate on her novel
throughout the allotted reading time. She did have
difficulty concentrating on reading, however,.whenever
she started a new book.

Logbook, April 1l: ([First day back after spring

break. Nancy is starting a new book, Building

Blocks] Nancy stares into space and then talks
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with group. Nancy sits with book open but looks
in desk and talks to Denise. The door has been
making noise. Nancy gets up to fix it. She
returns to her desk and starts to read. Nancy

talks to Denise again.

Robby
Robby seemed to have difficulty settling down with

a book. He often spent a few minutes positioning
himself and another few minutes flipping through the
book and looking around the room before he started
reading. Once he started reading, however, he would
ignore distractions and sometimes continued reading
after the allotted time was over.
Logbook, April 1: Robby goes to story corner and
begins to read. Jeff goes over, pulls book away
from Robby to look at it, talks to him for a
moment. Robby move§ away and begins to read
again. Robby is several times distracted by Jeff.
Each time he answers then goes back to reading.
Robby puts‘book away when Ms. Samuels calls for
attention.
Later that morning: Robby starts to read. Jerry

pillow fights with Mark who throws pillow on
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Robby. He leans on the pillow and continues

reading.

Daryl

Daryl had a difficult time concentrating on his

reading.

_Logbook, April 8: Daryl sits quietly, book closed
on desk, staring around the room. Finally he
picks the book up, opens it and begins to read.
Daryl sits with book open and looks around the
room. He starts to look at book again. Reads one
page, stares around room. Daryl picks up his book
again, turns to a picture and looks at it.

on those occasions when he was able to read for a short
period, Daryl was still quite restless.
Logbook, May 28: Daryl is sent to his desk during
SSR [silent reading) because he is disturbing
other children. Daryl is now reading at his desk.

He moves around in his desk‘as he reads. ‘He movaes

his book from his desk to r;ght in front of his

face and then back to his desk. He moves'his*headﬁ

¢
back and forth as he reads, and mouths the words.

Summary
The six key informants in this study all had

difficulty concentrating on their novels at various



123
~

- ’ s

times. Somegzﬁéi\they had more problems concentrating
on a book when they were just starting it or when they
were at a‘slow-moviné point in the story. At these
timéé,_they Seeméd to be distracted by almost.any'
occurrence in the classroom. At other times) they
would become quite engrossed ‘in. the novel and would not
seem to notice what was going’ on around them.

It seemed that the four boys were more easily
distracted than the th girls. All the boys at times
chose éo read in the story corner where students often
talked or fooled around when they were supposed to be

_reading. Furthermore, each of these boys were

frequently the cause of the disturbances.

' ANXIETY AND READING

. students become anxious and upset while readimg———
for varidus reasons.i'éy‘examining-theSe reasons, we _
can arrivé at a better understanding of children's |
attitudes toward reading.

The key infgrmapts in this study were all asked
about being anki?us or upset when reading; When first
asked this, no fﬁrther explanation of when they might
feel anxious or upéet wés given by the interviewer

although on further pfobing examples were sometimes

offered.
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Jerry
When asked this‘question, Jerry could readily

offer several examples of what made him anxious or

upset when he was reading
I: Do ?ou‘ever feei upset or anxious when you're
reading?

J: Yeah./ Cause (pause) Yeah I do. Sometimes
wﬁen I'm.reading a ﬁbok,'l jdst want to skip
ahead a couple of chapters to a real
interesting part, if I know of an interestiﬁgﬁ?‘ﬁ
part, and just read that....I felt anxiousj

S wﬁen I was almost at the last part of The Two

Towers because I wanted to see if Frodo was

really dead or not and I jus£ read real fast

Sy

Sy

and - but it was a relief when they said that

he wasn't dead. He was just knocked out. R

I: Yeah.

J: And that's when I feel anxious. I feel upset
S feel énxious when - um - when a real u
excitipg parf of the book - I get to a real
excit;;g part of the book and then like I have
to stop reading fof some reason and it's sort

of like suspense and then I can'hardly wait to

get back and start reading again.
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Ok. How about getting upset about - um -

having trouble reading? Or do you have
trouble reading? |

I don't really. Sometimes I don't understand
it. ‘Like when I”first started reading Lord of
the Rings. I didn't - I didn't quite get what
was hépgeniné until I read a couple‘of

chapters.

Rhonda sometlmes ‘had dlfflculty understanding the

novels she chose to read, partlcularly toward the end

of the year when she was intentionally choosing types

of books that were unfamiliar to her.

R:

Yes

The most problems I have is understanding the

plot cause I can undefstand most of it but

sometimes I'm so - I'm concentrating so much

on it that I'm not letting my mind open up.and
thinking about”the plot and stuff.

Umhmm. So what do you do?

Well I usually just talk about it over again
and say what'é'happened and then I write down
what's happened in steps ahd stuff.

So it's important to talk to someone about it?

\
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I: Does it have to be someone who knowsrthe book?

R: Well, lots of times I just talk to myself and
other times I talk with Ms. Samuels, so
probably, yeah.

When Rhonda was reading Watcher in the Woods, she

couldn't understand certain events.
R: But sometimes’I don't quite understand the
book cause I find it too hard and stuff so Ms.
v Sémuels will read it and then we'll have_a
discussion on it. 1I'll tell her what I
nought about it and then she'll say what she
’ ‘ought about it.
'I: Does that help?
R: Yeah, cause there was this one book. It was
too difficult for me to,undérstand and she
read it and explained it to me. Then I stk- I
sorta - like all the strings sort of - I don't
know. It made more sense. All that stuff
that I thought she never saw the problems, buf
she did. The author.
Rather than gétting frustrafed with the type of novel,
Rhonda asked Ms. Samuels to suggest another book of the’
same type so that she ;ould improve her understanding
of fantasy and science fiction. Ms. Samuels suggested

The Tomorrow City. Rhonda had some difficulty wiih
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this novel and decided partway through to reread a

large portion. After this she understood the book and

indicated later on that she had enjoyed it.

Despite Rhonda's difficulties with reading, it was

not this that made her anxious or upset while reading.

I:

Do you ever feel anxious or upset while you're
reading?

Yeah. I felt upset when - um - I forget what
it was called. I read it for group novel
studies and it was about this girl that got -
um - a bropch for her mom. She saved money to
get it. And I didn't like ;t when - she
didn't give it to her mom by herself. The -
uh - newspaper bought it for her. Aand I think
- wefl - if it was me, I was imagining that
the girl was me, and I thought, "Well, if

that's me, I would want Eo do everything on my

own." I don't know why. I'm just like that.

(Next inﬁerview)

I:

Is there any other time you get upset or -
anxious when you're readingé

Well, I get anxious, but well, sometimes I qét
upset, when - um - something happens,
something happens to a character. Like if he

gets hurt or something, then I get upset, or



128

»

if something doesn't turn out the way I want
it to. (laughs) |

I: What do you get anxious about?

R: Um- if it's a mystery or something, I want to
find out - um - who killed someone or

whatever...

Nancy

Nancy felt anxious whén she had to stop reading at
‘an exciting part af the book. She said that sometimes
she "just read a paragraph on the next page." On
another occasion, she indicated that she felt "sort of"

frustrated when she read The Sea Eqq because she

couldn't understand what was happening. Despite this,
however, she read the book carefully and tried to
understand it. |
Nancy's mother felt that réading had previously
been difficult for Nancy.
I: So you feel she is enjoying her reading’
this year as compared to before?‘ -
Mrs. N: Umhmnm, yés, she knows what to do with a
book now..... ’
I: Do you read to her, or?

Mrs. N: No, not any more. She reads to herself.

I: Did you used to?
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Mrs.-N: I used to but I don't any more.

I: ' Talk to her about the books?

Mrs. N: Not really. I don't know. I just leave
it. It's up to her now. I did a lot in
the past though. Not in grade 6, but the
first five grades. It was always a

struggle.

Robby
Robby felt that two things made him anxious or

upset when he was reading. The first was having to

stop reading at an exciting part of the story.

I: Do you ever get upseﬁ or anxious? .

Rb: Um - Um no. Uétil I finish the chapter. I
usually read a paragréph more.

I: Oh. Does it help to read a paragraph more?

Rb: Yeah, because then I'm not in suspense.

The other thing that would upset Robby was being

disturbed when he was trying to read.

David

David said that he got upset or anxious.whénr
readiﬁg interfered with something else that he wanted
to do.

D: Like when I have to read and I'm doing

something else?
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é: Umhmm.

D: Like when i'm really into my writing and I
have to change over into novel studies?\

I: Umhmm.

D: aAnd I feally want to do some more writing?
Then I get upset. And then on some days when
I'm wfiting, I can't write nothing cause I

want to read. And sometimes I'll read a book

in writing.
» e

Daryl
| Daryl had—difficulty reading, and it was this that
made him anxious or upset while reading.
I: Do you ever get anxigps or upset when you're
reading?
Dr: Yeah, like when I was doing that owl report?
When I was reading, I'd have #p put up my own
words. They had such big words, I couldn't
understand it so I'd get so frustrated and
I'd just get mad. I just left it and I
couldn't finish that much more information.
It had such big words I couldn't understand
it.
On another occasion, Daryl explainéd, '"Well I don't

-

really feel upset, but I kind of feel mad when the
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book's boring and since I alfeady chose it, I have to -

I can't - I have to finish reading it."

' Summary

Four of the six students in this study suggested
‘that it was the content of the book that made them
anxious or upset. They became anxious to know the
éutcome during an exciting part of the novel,
particularly if they had to stop at that point in their”v
group novel .studies. Rhonda also became upset when the
characters did something she did not agree with or when
things did not work out the way she wanted them to.

Robby and David both found situations 6utside the -
book upsetting. Robby did not like to be bothered by
other students when he was reading and David did not
like being told to read when he was working on
'something else.

Daryl and Nancy both found it frustrai:ing tq read '
material that was too difficult. Nancy had difficulty

.following the plot in The Sea Eqg, but she finished

reading it anyway. Daryl found that he could not
understand the words in‘the nonfiction books he was
using for a report. Because of this difficulty, he

left this information out of his report.
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Daryl was the only student who mentioned feeling
upset or angry because he had to finish reading a book

that he felt was boring.

COMPARING A BOOK AND A MOVIE

Children today are constantly exposed to
television and movies. This form of entertainment
takes little effort on the part of the observer and
:elies heavily on sight and sound. By examining
students' understanding of the differences between
movies and novels, we can arrive at a better sense of
their appreciation of reading.

The students in this class had all had at least
one experience with reading a book and seeing a movie
éf the same book since Ms. Samuels had read Bridge to
Terabithia to them and then shown the movie during
classtime. Because of this, most of the students, when
asked to compare a book and a movie, responded that the
book had more detail and the movie left some things

out.

Jerry
Jerry commented on the difference in the amount of
detail and use of imagination, but he also added some

further insight.
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Compare reading a book'to seeing a movie. Not
necessarily a movie of the same book, just a
book or a movie.

Um, books are better.

Why?

It depends. Cause in a book you can have the
detail and you have, you can tell what they're
thinking. In a movie, they don'g‘- you can
see the detail, but you - sometimes you can't
understand what it is. In a book, it can tell
you - and you can't - and you can't really -
um - tell what he's thinking. 1In a book, you
can.

Tell what the character is thinking?

Yedl. (pause) Sometimes, well, at first in The
Hobbit when Bilbo went%pown again into the
lair of Smaug and the dwarﬁés tcld him he was
crazy and all that and I sort of agreed with
them and I wanted to knoﬁwﬁhyAhe was doing ®
that, but then it told avlittle bit farther on

in the book.

When I first asked Rhonda to compare a book and a

movie, she quickly responded that she preferred the



134

novel. She later had an experience which made her
change her mind somewhat.
I: when you were doing author's festival, how did
you choose what you were going to read from

anne of Green Gables?

R: oh, I was just - I just - um - daydreaming for
a second. I thought of all the stuff that I
enjoyed the most and most of it was funny
parts. Um - but - I was thinking of the movie
so I went and looked it up in the book, and
that's why I'm saying that moviés are funnier
cause just thinking of that one. Because lots
of times - um - you'd read parts of the book,
it wouldn't have - um - the people talkiné to
each other making big scenes. You'd just have

the - um - have the author saying how mad they

were. So it wasn't as good, I don't think,
that part, as the movie - which surprises me.
Despite this, Rhonda felt that in general books were
better because they gave more detail and told more

about the characters.
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Nancy did not like to read a book and see the

movie based on the book; she preferred to do one or the

other.

I:

.

What's it like to read a book or gee a movie?
Could you compare them?

I like reading the book. It depends which one
I do first. 1If I read the book first, I'll
probably like the book better. But if I saw
the movie first then I just don't want to read
the book.

You would or you wouldn't?

I wouldn't. It just spoils it somehow. Cause
usually I imagine my own dharacters in my own
mind, but if I see the movie it just ruins my
imagination.

Ok. What about when you réad the book first?
You said you like the book first., why?

It has more detail. Sometimes they skip out

parts that are really interesting. And Bridge

to Terabjthia like they were supposed to have
a rope to swing across. Instead they had a

tree. That didn't seem right.
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Nancy had a similar difficulty when Ms. Samuels

read to them. She didn't like reading books that Ms.
Samuels had read to the class.

N: I don't - well - some - well when Ms. Samuels
reads, she, she reads, I don't know, but I .
can't read like her. She 'emphases'
everything like that. Only sometimes I do
that. And then it sounds really good, but
when I read it doesn't - it doesn'g happen to
me. Only in books that she hasn't read, it
happens sometimes.

Apparently, once Nancy had been in contact wi.? one
version of a novel, she found it difficult to q’nstruct
her own interpretation and, therefore, preferred not to

reread books that she had already been exposed to.

Robby

When asked to compare books and movies, Robby at
first replied that books were better because they had
more deta:.! and movies left parts out. Upon further
probing, however, it became apparent that Robby did
prefer the movie version.

Rb: Yeah. Well something like Back to the Future

well if a book comes out after that, the book
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will be ﬁo good. Everybody will think the
movie's better.

I: Why?

Rb:. Well, I don't know. Cause you can't really
Qrite a book 6ff a movies It would be too
hard to remember anc all that. Get all the

‘details.

I: So you prefer watching a movie to reading a

-~

book.
Rb: Watching the movie. | ‘ |
I: And what is there you like about tpe%ﬁ?ﬁfe _;ﬁy
that a book wouldn't have. | ; ;:ﬁLL L o
Rb: .I don't know. The book doesn't have seuna

effects, what the car would “1ook llke. You

can't imaglne what the car looks like and you

T need movies far tﬁet; -

/

\Robby also preferred watchlng telev151on to o
reading a novel becpuse "It's more excxtlng,vand it ,f?i“

doesn't take as long to watch somethlng "  The tlme

element dld seem to be’ signlflcant to ‘Robby. He
LI Q_i =

frequently stﬁted that he did not read because he

. B !—.&.')
: didn't §§$; time. ' , ,f"h
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David

BQ&ES volunteered some information comparing
movies and novels when we were discussing his novel
study group who were }eading 01d Yellar at the time.
I: You enjoyed working with that group?
D: ; éched tﬁe movie two nights ago.
I: Yeah, it was on "Walt Disney" wasn't it?
D: Yeah, the book's.a lot better. 3
I: Is it? Why? |

.D: The movie is so different. It figrgets the

things. Like you know when Travis fell off
‘ ' \

that sand cliff? . e
I: Umhmm. |
D: Onto the hogs? He fell off a tree in the
. movie. And in the book, he wasn't able to
run. He crawléd over? |
I: Yeah.
D: He was just running like this. (demonstrates)
as fast as he could with his legs.

David seemed quite disappointed with the movie.

oy 14

Daryl : s A "

Daryl found-mgwies,easiegjtb understan® thdn

reading.

I: How do you feel about the books?

[
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Dr: Oh, I prefer seeing the movie instead of
reading béoks. Then I don't have to think
and I just enjoy myself, looking at the film,
what the people look like, you know.

I: Are you thinking-of 0ld Yellar when you say
that? What kind of things would you notice

in the movie that you wouldn't notice in the

book?

Dr: Well, what the people looked like and, how ..

terrifying it was when EEZ bull was at

Jim and that you could see how it Qa;
[L T~

instead of just thinking it.
Daryllalso commented on television.
Dr# I like television better (than reading)
because I - it gives you more - it gives you
just as much detail - but - and I don't have

to read.

Summary
All the students in this.study except for Daryl

felt that novels provided information that movies left
out and that novels stimulated the imagination. Daryl _
found thétjhe could not understand the mood in a book

as Qﬁil as he could in a movie.
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Four of the students commented on ways that a
movie was better than a novel. Rhonda found that the
movie Anne of Green ngles‘was funnier than the book
although she did not notice this until she tried to
look up particular incidents in the book. Nancy found
‘that she preferréd the'version that she was exposed to
first. If she saw the movie first, it ruined her

ability to create her own images and, therefore, she

i

did not wish to read the bq§ _but if she read the book

first, the movie was disappé' ting. Robby felt that
movies had better sound and visual effects and took

less time than reading a book. Daryl found movies

)

easie; to understand.

Jerry preferred to read noveiﬁ%because he could
then tell what the character was'thinking. He also
méntioned that in a movie sometimes it was difficult

for the audience to determine what was being shown on

‘the screen.

CHILDREN VIEWING THEMSELVES AS READERS

' Students' confidence in themselves“as readers may
affect their attitude toward reading. fhey begin to
compare certain events in the story to 9vents in their
own lives and are disappointed when the novel does not

: : 0. o
seem realistic. They learn to expect certain things in
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a novel and begin io criticize the writing if it does
‘not fulfil their expectatiéns.

The studénts in this class often used their own
experiences to arrive at a better understanding of
events in the novel they were reading. In the
following excerpt, th#ee boys discuss the amount of
damage they think will be caused by the upcoming
hur®icane in the novel, The cay. buring the ;
discussion, the boys draw upon previous experiences and
knowledge to come to a better understanding of the
event. By the time they finish discussing, all three

boys are anxious to complete the book.

}

_é; Jerry: But it's not - It doesn't suck anything
up. T%at's a tornado.

Ken: Yeah, but I think with the - with the
heavy rain going against the rope and all
that, the rope will come off or fall to
the ground and then with the waves coming
over the island, I think.it'll just blow
it away.

Jerry: But they made - they made it on a high

' cliff so the wavéé can't- .

Craig: 40 - it's only 42 feet.

' Jerry: 'Yeah, but they don't have tidal waves.

Well not in a hurricane they dbn't.
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Jerry:
- Craig:
Jerry:
Craig:

Ken:

Craig:

Ken:

Craig:
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Yes they do.

No they don't

winds'cause waves.....

They'll only have a wave 20 feet high. No
higher than that.

They'll only be ankle deep. I've - I've
seenvwaves 20 feet high on normal days.
I've seen them. Cause I've heard of cases
where they've had huge waves.

Lake Superior

Like tidal waves and things due to.the
wind.

Lake Superior, a wave went over top of the

light house.....

These discussions seemed to help the students'

understanding of the novel, but they also appeared to

stimulate interest in reading the book. Frequently

after discussions of this nature, group members would

agree to read thirty to forty pages before the next

group meeting, which would be in two or three days.

During their group discussions, it became apparent

that students had certain ideas of what to expect in A

novel.
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Student 2:
Student 3:
Student 2:

Student 1:

Student 2:

Student 1:
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Wwhy do you think that he's going to
find out? That she's going to find
out? -

Cause

The problem has to be solved in the
story. *“¥

Cause otherwise it wouldn't be a very
good stg;y.

Well look. On the other hand, she
could go the other way and find out
that it was Nadi who did it and she
does the opposite thing.

Yeah, but, she - um-

What I'm trying to say is that the
author could go the other way. ‘

Instead of everything being a happy

ending, it could be a sad ending.

On other occasions, students became quite critical of

the author's use of foreshadowing.

Student 1:

Student 2:
Student 1:

Student 2:

Do you think the author gave away too
much?

Yes.

Oh, throughout the whole book?

Well not in this chapter, but a couple

of chapters afterwards.
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Mwstudent 1: I think in all- the chapters he's
giving away too much and in this
chapter he's really bad.

Because the sEpdents had been well exposed to novels,

they were able to use the clues in the book to

dékermine how the story would end and were disappointed
when the ending was too obvious.

The students in this class also>Seemed to view the
author as a person who had to work at his/her writing
and could make mistakes. In one conversation, Ken and
Jerry discussed the research done by the author of The
cay.

Ken: Do you think that this would take a lot of

research and how wouid you do it?

Jerry: It would’take a lot of research. It would
because (pause5 No I don't think it
would. It might though.

Ken:' But I think the first bit is all research
and I think the second is just kinda - is
just kinda ouf of your own head.

on anothgr occasion, several students discussing Summer

»

of the SWans felt that the author needed to improve her

ending.
Student 1: Well did you like the book?

Student 2: Yeah, I think it was exciting.
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Student 3: Yeah, I like the book only I didn't
like the ending.
Student 2: Nor did I
Student 3: Like it was sort of a good ending
cause like they found Charlie and
everything, but I didn't really like
it cause it was like she had forgotten
something and would keep adding things
like that - like the last chapter.
Ms. Samuels: What kind of fhings. Give some;
Student 3: Like after they found Charlie. I
thought the book was over, but she
added a chapter like when Joe asked
her if she wanted to go see the card
game and stuff like that. I thought
they didn't really need lt.
The students were able to discuss and evaluate the
novel and did not feel threatened because the author

was a professional and someone they did not know.

Summary

Discussions about the novel being read seemed to
help the students come ta a better understanding of the
events in the novel and to stimulate interest in the

chapters not yet read. The children in this class were
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able to approach a novel with certain expectations and -
could evaluate it in accordance with those
expectations. When students are confident in their
ability to read and evaluate a novel, it is likely that

their attitude will be more positive.

HOW CHILDREN FEEL ABOUT BOOKS

How children feel about the books they are reading
can be inferred both from their behavior and from what
they say. In this class, the students working on group
novels would decide on how much they would like to read
during the next two or three days. These conversations
often seemed to reflecﬁ an enthusiasm for reading.

.Craig: Let's read to the end of the book.

Jerry: Wait, this is (turns pages) That's 1 - 2

That's another five chapters.

Craig: Look, I'll just count how many pageé it

is.

Jerry: 144 minus 111.

Craig: That's not much.

Jerry: That's a hundred and thir - that's 33

pages.

Craig: "Well last time we read -

Ken: 33 pages. And this is really exciting.



147

yJerry: Last time we read 33 pages and the time
after that we read 33 pages.
Craig: So? Let's read it then.
Ken: Yeah.
Even poorer readers like Ken seemed anxious to fead

through the group novels. -

Jerry
Ms. Samuels felt that perhaps Jerry read less

toward the end of the year than at the beginning. She
had observed that Jerry read less and less in class and
he tended to either write or talk to other children
more. This conclusinn was not supported by either
Jerry or his mother.

Jerry's mother, in fact, felt that Jerry had

increased the amount of reading.

Mrs. W: Uh, changes not with diff - more in
volume. Ok? He has really, you know,
increased the volume of reading more....
He gets a lot of pleasure out of the
reading. 0k? Which he's always had but
- again - there were periods of time when
he wouldn't read that much or - you know.

I: Umhmm. When you talk about his ypleasure

in reading, how does - how do you know
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that he is getting pleasure out of it -
his reading?
Mrs. W: (laughs) 'Cause he can't get his nose out
of the book!
Jerry's mother had also noticed that Jerry read more
fiction this year than he had previously. This was
something Jerry also commented on several times.
J: Ok. Novels, comic books, I've read a lot of
£ + books, like before I - like I only got
reading fantasy books when I came into
this school becausiﬁ@%ﬁh - Chris, he-he really
liked them and thé%QQQMshowed me some of the
books and I started reading them and I never
knew that I really liked fantasy books cause
“all I was reading were non-fact like - no not
non-fact, nonfiction. (laughs) And now I
know that I like different kinds of books th%nw
just nonfiction books.
On another occasion, Jerry stated:
I never - I never really wanted - I never really
liked to read before. I read a lot of comic books
before and I read just fact books and - but now I
want to read a lot more.
When asked about his favorite type of reading,

Jerry replied, "Well either novels or comic books. I'm
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not sure. 'Cause I like reading something that's

really long. I like reading real long books."

Rhonda

Rhonda enjoyed reading.

I: So you enjoy reading?

R: Yeah.

I: What do you enjoy about it?

R: Well, it's relaxing. Tots of times when
instead of watching t.v. like my brother does,
lots of times I just read. When'I'm mad about
something or - I just - I don't know - or when®

I'm bored, I sometimes I just want to read.
_ S ‘ &

On anotherﬂoccasiqu sh . was able tor exp@nd further on

ikreadlng materlals tbat e talked about you
"usaid that You liked books the besf ' Why’ '
R: qul becauset- um’= T likemreadxng a lot of

fjc .

I d¢ R know but the klnd that I read. And -

a
2

on. and that's mostly wnat books I - well

a‘\r

T they have a lot of feeling in them, and

tﬁey re written to make you - um - feel

ﬂn

éd and sad and - um - you want to read

and stuff.n I don't know. Lot's of them
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are true experience. Reminds me of me
sometimes.

When I observed Rhonda starting a new book, she
never appe§red to have difficulty getting involved.
She would become immersed in the novel very quickly and
only rarely interrupt her reading to look around the
room or talk to other students. When I spoke to her,
however, it seemed that she had mixed feelings about
both starting and finishing a“hovel.

I: What's it like to start a book?

R: Well, I think it's pretty fun because you

don't know what it'ssgoing % b ‘about and -

,um - sometimes it can be boring. Some books
are pretty bofing at the beginning - but - I
don't know it's - it's pretty good.

I: What's it like to finish a book?

R: Well sometimes you feel sad - um - you want to
read more - you don't want it to end. And
sBmetimes you're glad cause you don't like it
that much and you're glad to get through it
and - uh -~ " 1

I: Can you give me an example of a book that*xpu
were sad to ginish?

R: Well - um - it was the last one from the Laura

Ingles Wilder -~ These Happy Golden Years or

something like that and I was sad because
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there wasn'tpany‘mofe books to read and ;'&h - it
ended really nice. waofgét how it ended but
I kébt on reading it over and over again.
'I: The di of it? .
R: Yeah; “ | ,
Rhonda's parents alfo félt that Rhonda e;joyed-
reading. Her mother commented that Rhonda frequently
-liked to share héf books with the family either'reading .
an excerpt aloud or rendering an account of the section

she was currently reading.

Nancy
Nancy felt that her reading behavior had changed

T p
over. the year. : v ' g

-I; DQFYOU do more reading at héﬁe? More than you
used £o?‘ |

N: Yeaﬁ, cause this —»this program makes me want.'

to read more books that-I haven't read before,

because before I (lowers voice) barely ever

read-an} books. (laughs) Well, I coulén?t

ever fiﬁd any booﬁgiin the library.

When tal&ing‘about various books that she had read

during the year, she made comments:like, "Tt's fun to

read,ﬁ and, "All of the books so far that I read - good .

novels, were really good ones." .- >
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Nancy did not like finishing a book.

I:

N:

Robby

what's it like to finish a book?

I don't - if it's a real good book, I don!t
want to finish. I want to keep reading it
because it just makes me, uh, read more and
more. And sometimes if there's a sequel, it's
not as.gooq as the first book.

So what's it like to finish? When you have to
put it down?

i ddﬁ't like it.

Why? R

Cause it makes me feel sad cause I have to

stop reading it all the time.

’

Robby enjoyed reading comics, but he was quite.

neutral in his attitude toward reading novels.

I:

£

Do you like reading? . _
Yeah. * “

Like it a lot, likevit a little? 1It's ok?
If T have to?

Probably in the middle. .

., on ‘another occasion, %n response to the same question,

v ﬁobby had a little more to say.
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Rb: Yeah, I quess, sometimes. -It's the adventure
and suspense and stuff like that.

,

I: ‘How's that? B

Rb: Well, you get to see wﬂat people go thiough

sometimes, see fﬁnny things and Qou ge%@??

(long pause),you}get to learn about the book

or something like that. |

Ms. Samuels felt that Robby”had made some definite

imprévements during the year. ; .

Ms.. S: But, as far as enjoYing feading,‘I think

that - I woe}d say that of the four of
them ([Jerry, Nancy, Rhonda, and Robby],

B
Robby seems to me to thave improved the

most, in enjoyment.
| Ropby‘s mother also commented on the change in Robby.
Mrs. M: -You know, I think he likes books, but

he's - I think he's surprise& when he
gets into a book that it's good. You

. know, I think because he hasn't - he

wgsn't a reader before, he thought that

they were all'borihg after the first page

- if you don't getninto it then you put .

it back on the shelf.
3
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EQen,at the end of the year, Robby was still having

difficulty "getting into" a book. He often would

choose a book, read a few pages, and then abandon it.

David

David liked reading, but he seemed to view it as

something to do when nothing else was available.

‘ »I:

'you can go and read.

Do you like reading?
Yeah.
What do you like about it?

Well it's. fun cause books are not a waste of

‘time and stuff. When you're bored or -

something, like gdu-have no one to play with,

—

He responded in this manner on several occasions when

. he was asked if he liked reading.

Daryl

I:
:#& : Dr:

"I

N

o

Daryl did noﬁ;énjoy.reéding.

Do ybu enjoy reading?-

L™
RS

No. ,
Umhmm. Do you want to tell me about that?
What don't you.like about it?

Oh - uh ; sometimes'i think it's’ a waste of
time. I mean i’iike to read books like about

interesting things like that guy [a
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meteorologist] said.today and things like
that.

I: Umhmm.

Dr: Like science books, I learn a lot.

I: Umhmm.

Dr: And I just don't like reading books - story
books like that. |

I: Ok. .1§ there anything in particular abott
story books that you don't liké?

Dr: Well, I don't like reading cause - I just
don't like reading. I like it when the
teacher reads,itf

I: Unhmm. What do you like about it when the
teacher reads £§ you.

Dr: Well I just - I don't have fo think so much.
I can just sit here and relax and think about
what the book is. about.

I: Umhmm. So you have trouble thinking about

what the book is about when you're reading

it?
4
Dr: Yeah.
I: So you're concentfating on what, when you're

reading? __
Dr: The words.
Daryl's dislike of reading seemed to be related to the

difficulty he was-haviﬁa with it.



There were two apparent e#ceptions td thie‘. -
attitude. Daryl told me that when he read gégg Wars at’
his previous school, "I liked it so much I couldn't put
it down." Also, although he only said that Dear Mr.
Henshaw was "Okay," when he was teading it, Daryl
seemed quite unaware of things that were happening

‘around him.
, -

Summary

Jerrg, Rhonda, anvaancy seemed‘tq enjoy reading
for its entertainment qualities. Jerry and Nancy
‘increased the volume of their reading during the year.
Rhonda and Jerry had started to enjoy different types
of literature that they were 1ntroduced to.

David enjoyed reading because it relieved him from
boredom. Robby tended to be neutral in his attitude
toward reading. He didn't mind reading at school and
sometimes enjoyed the suspense and adventure, but at
home he had things he would rather do. Robby did enjoy
reading comics, however. Daryl did not like reading
himself, but he did eﬁ&éy listening to the teacher read

to him. ' ' .

HOW CHI DREN FEEL ABOUT THE LANGUAGE ARTS PROGRAM .

1 the students tended to be quite .

._iibent the language arts program. All of the

H
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students I spoke to indicated that they preferred this
program to their program of the previous year, a
language arts program that used a pasal reader and
workbooks. Jerry's comment was fairly typical.
| I: Tell me about your language arts program. How
do you feel about it?

J: I like.it.

I: Why? -

———3J7 Well - it's a lot better than worksheets and
workbooks and vocabulary and stuff. And it's
funner. |

I first asked Daryl about the reading proqram a few

weeks after he arrived in the school. He was confused

8
-

about what I meant. o
L , It How about reading?

Dr: T didn't like reading. I like it h- We don't

get reading here do we?

I: I don't know. Do you? C

Dr: ,Nd. In my old school, we had to do like - do

like um vocabulary and all that. And I

didn't'like it. r
By this time, Daryl ha ha;fféfL;WO noVéls,'-
Niﬁcy was qu1Qe‘_ about why she 'liked the

languﬁggaarts ‘program.”
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N: ...If you get to choose your own books, you
get to find-what kind of books you like
instei@ of always reading one kind.....You get’
to —/{%:IEarn more about books and everything,
and{;gL - and you get to - um - group novels -
and - um - you answer questions and everything
that other people qék and you learn more about
the questions and the pecple in the book than
YOU do in the oiher case.

Although most of the students felt that they

learned more when they discussed the novels, they also

found that they were sometimes frustrated with their
novel study groups. Qften students did not complete
their work and were therefore unavailable for
discussions. At other times group members would agree
with anything said in order to complete the discussion
quickly. Several students menti‘)ned that they were _

glad that the groubs changed everytime they started a

new book so that they had a chance to work with and get

to know different classmates.
Nancy also appreciated the positive comments that
she received from her teacher.
Nancy: ...and she says you're getting better at
reading books so that makes you want to read more.

What she saYs.
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Many students commented on the writing portion of
the language arts program. They appreciated being able
to write on any topic they chose and for as long as
they chose. Rhonda mentiogeq}gﬁat\she felt her writing
was better quality when sh§ dfdﬁnqk have to meet a

deadline.

summary

The students in this study liked many aspects of
the language arts program. They appreciated being able
to choose their own books to read and their own topic;
to write about. They found being able to discuss
novels with their peers valuable. When they were
working in groups, many students found it frustrating
that members of their group sometimes did not complete
their work. o

H'H

CHAPTER SUMMARY

Children's attitudes toward reading are reflected
in their behaviors and their comments about reading.

Most ofé&he students ia this class read more than
: Vg
fifteen noveksi

N 4
X3

uring the year. Despite the number of
books read,%hli six of the key informants often

experiegﬁ%d difficulty in choosiﬁg a novel to read and
usuallyidépended upon recommendations’from-friends and

teachers. s
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All of the key informants had difficulty reading
in the classroom because of the distractions caused by
other students. The distractions in the classroom
seemed to affect them more when they were starting
their novels and when they were at a slow-moving point
in the plot of their bogks. Four of the six students
preferred to read at home where they could have both
eemfort and quiet. At school, they often found that
they had to choose between comfort or relative quiet
since the story corner, which was furnished with
cushions, was often occupied with students who were
talking or misbehaving. The other t@o students
‘preferred to read at school since: they felt they had
better things to do at home.

With the exception of the student new to the
pregram, all the key informants rarely became anxious
because of difficulty with reading. It was generally
the content‘of the novel that upset these students,
although one student commented that he was upset when
other students disturbed him while he was reading. The
two girls both hadidifficulty reading the novel, The
Sea Eqdg, which they were reading for the Alberta Book

Awards. Neither of them, however, expressed anxiety

about reading the book, and both eventually completed

it. | /
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In comparing novels and‘%ovies,‘four of the six
students felt that there were pdsitive aspects of each.
The other two students preferred to watch a movie over
reading a book. Of the six students, only -the boy who
was reading the most difficult novels commented that a
novel gave more insights than a movie did into a

&

character's feelings.

Students were able to use events in their own
lives to help them arrive at a better understanding of
the novel they were reading. They also had an
understanding of the structure of novels and were able
to use this knowledge in interpreting and evaluating a
new book.

Four of the key informants enjoyed reading, one
had a neutral attitude toward reading, and the student
wﬁé was new to the program disliked reading. Four oé
the students claimed to enjoy reading more at the end
of the year than they did at the beginning of -he year.
This feeling was accompanied by an increase in the
amount of reading and/or a change in the types of
novels read. Of the other two students, one enjoyed
reading but had not noticed any change in his attitude.

All of the students interviewed felt positively
about the language arts program, some of them

.preferring the writing portion and others preferiing

J
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the reading portion of the class. ;The students valued
the group discussions of novels ev;n though they found
it frustrating when some members of the group did not
complete their assignments. Students also appreciated
the choices they were allowed in both reading and

writing. One student commented on.the importance of

positive comments received from the teacher.
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SUMMARY

our assumption is that enduring reading habits

will develop if young people, through their years

of schooling, are continuously @xposed to a rich
environment of books. (Grambs, 1959, p.l5)

This chapter provides a brief overview of the
study, a discussion of the major findings and
implications of those findings. Suggestions for
furthef study are also made.

OVERVIEW DY

The purpose of this study was to reach a better
understanding of students' attitudes toward and about
reading and their interactions with literature in a .
literature~-based language arts program. In order t;
accomplish this, the researcher spent fifteen weeks ‘
‘observing a literature-based laﬁguage arts class.
Several types of data were collected; extensive field
notes were kept, group novel discussions were tape
recorded, student notebooks and lists of the books read

during the year were collected, and the teacher and

selected students and parents were interviewed. An

163
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attempt was made to find themes and patterns within

this data. , i~

LN X

Research Question 1

How is the~language arts period organized?

The language’arts class used in this study was
using the whole language approach. There was an equal
emphiasis on reading and writing. During their writing
time, students were encouraged to choose their own
topic and form of writing. Student to student and
teacher to student writihng conferences occur;ed
frequently and at all stages of writing. Students were
expected to -'share' their writing with friends, the
class, and with aother classes in the school, both by
reading their work to these people’and by 'publishing!’
their writing. ':!;

Reading was taught through the use of both group
and individual novel studies. In group novel studies,
the members of the group would decide on the amount to
be read, write summaries of the section read, and
prepare three questions to ask and discuss with qther
members of the group. . Group conferencﬁ@ would involv;
reading these summaries and discussing the questions.

During individual novel studies, studqﬁts would read a

novel that was selected in consultation with the

L)



0

165 : \

.
teacher, write two summaries of the novel, one when

“they had read- half the book and one when they had

finished reading the book, and then either ‘complete
three actiVity cards or make a written response to the
réading. In addition to novel studies, the students
had about fifteen minutes a day to read materials of
their own choice. The teacher also read to them daily

A & .,
The teacher showed an interest in novels, o

' frequently reading new books herself and discussing

them with the class. Books and,other reading materials

were disglayed throughout the classroom.

Reseangh Quest;on 2

‘What are the children s attitudes toward |
themselves as readers? Do they see themselves as able
“eader&.capable of . evaluating the quality of a novel’e'

"Five of the students in this study seemed to have

“confidehce in them lves as readers.; They felt little‘

. SR A , %
_.anxietly about thedr ability to read. The_things ‘that

did‘upset‘them'While/they'verefreading were usuallylthe

events in the novel‘or the disruptions in theA

classroom. In attempting to read a novel that was too

advanced for them, two of the students were. able to

identify the SQurce’of difﬂicuity and plan an approach °

L . 1
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that helped them finish reading and come to some
understanding cf the book.
" The student who joined the class in kpril felt'

g
“that e was 2 pod?greaQer. He sometlmes became

frustrated when hgihag dlfflculby understandlng the
words. 'He,found that while readlng he was: o
concentrating on the words’ rather than on the events of
fthe,nobell Becaﬁse of this, -he preferred to have
,someone‘readvto him so‘that he could listeit to and

understand the story.

Most of the students in the class expected novels

‘g'm
to maet certaln crk§er1a? They understood that the
¥
author was able to maniﬁulate the plot, and were ' %A

 therefore able to make realistic predictions and
judgements based on their previous expkriences with

-

novels.

Research Questlon 3

‘

What -is the nature of student interactions with . i

‘ therreadinqsmaterials?rﬁﬁcw,do théy*relate the material%r‘
read,tc their ov}n' lives? : - o |
o Students usualiywhaéi?%ffhgg}ty cgoosing a novel
’?to read. They: often d&gﬁmgzd qPoE§the teacher .or

friends to helpAghem w1th thelr choxces. When they
g
chose books w1thout this adv1ce, the% were often

" o - {7

+
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L

dissatisfied with them. The poorer readers generally

-3

read oniy one or two pages of_a novel before abandoning

2

‘ it. More experienced readers often read a large

portion of a novel befére deciding that it was

unsatisfactory.

. Students were able to utilize 'their own
experiences in discussing the novels. By examining

comparative situations in their own lives, they could
5 ‘ o - o
jcome to a better understanding of the events and

characters in their readinggﬁ These group discussions
were comprehensive and the students demonstrated an

ability to make reasonable decisions.

Research nggﬁign 4

" How do the students feel aboutllanguage arts and
particularly about.reading? How,K are these attitudes
-reflected in their work habits, their talk, and their
-leisure éqtivities? | |

Most of the Studénts in this language arts program
, o - r '
had a positive attitude toward reading. They read a

large number of books in the course of the year,’and

many of tgem read these books in théir leisure time at

o

" home. Most students were séen;reading during their

)
o . S

leisure time at school at léast onca whileI was

- observing in the alasggoom.

£
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When children were reading, their behavior varied
depending upon how involved they were in the novel.
Each. of the students at some time during my
observations was interested enough in. pis/her reading
to ignore distractions. This ability to read despite
disruptions in the classroom did not appear to be
related to reading abi“ity or attitude. The boy'whd
was considered the best.;eader by the teacher and who
read voraciousiy at home was as easily distracted as
the boy who did not like reading.

The key informants' comments abeut readihg were
generally positivegk Four of the students enjoyed
reading, and enjoyed talking about reading. Of the
other two students, one did not minad reading, but
preferred to partic1pate in more active progects. The
‘other student who joined the'class.in Aprii did not
like to read. The.four parents who were interviewed
all felt that their children had\increased the amount

or the variety of materials read during the'year.

IMPLICATIONS

For language arts ﬁrograms to be more é&febtive in -
encouraging positive attitudes toward reading, it is
important that we give our students more: exﬁosure to

and help with reading novels.' After a year,of;reading
' ™~

-
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novels, the students in this study Qe;e still having

_difficulty choosing and starting to read a book. Some

of these students may not have become interested in

reading\nOVels without the assistance this type of
%.ro‘gram o'ff\e‘rs. .‘

Teachers should he fami#iar with a variety of =~
"children's nerls so that they can helyp children chdose
hooks to read. %J?ce i€ is apparent that students do-

. experience difficult¥ choosing books that are suitable
m.dnd interesting, .it is important that teachers and’ ﬂ
parents axe willing and able to help ﬁhem with these i

" y & o PER ;3@

choices. ; "

v

The positive effects of group novel discussions
%h
are also apparent. 1In’ ‘this’ way, students are able to

!

\ discuss and clarify their under!%gnding of a noveb in a

; non-threatening_environment, These group meetings also
seem to stimulate an interest in reading the novel
under discussion. This is important since many | .
students seem to have difficulty ;eading through the |
first section of a novel. o | C ;

Problems aroee in‘this cIase.because of

( disruptions while students were tryinq to read.
-Teachers should bé aware that good readers often prefer
tg read at hgme yhere they can‘have\both comfort/and
Aduiet. These conditions may-be‘duplicaﬁed to some

-
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extent in a classroom, but it i¢ impossible to

P

eliminate all distractions. Teachers should, however,

try to minimize movement and noise while students are

in a literature-ba§ed 1anguage arts program for one

year. The positive attitude toward the brogram could
\bevdue‘to,the novelty of fhe approach. It is importanf
to discover if students who experience ﬁhis type of
language arts program for several years are still as
nthusiastic about réading and abouﬁ the program. -
- It has been suggested that people w“’ learn to
enjoy reading as a child will develop lifelong reading
habits. (Grambs, 1959, Ribovich and Erickson, 1980,
\Robinson and Haase, 1980) A longitudinal study to

determine if literature-based language arts programs

_would have a .lasting positive effect would be valuable.

CONQLQDlNGisTATEMENT i

. fhié_sﬁudy',sed‘a‘qdelitative approaeh in an
'ettempt to afrive at a better understandifg g@a"‘g
children's attitudes toward reading in a -
literatgre-based language artglclass. In dsing a

‘qualitative approacb;vfhe researcher,was able to study

o N S, o . .
! L3N . . Ly

.
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the whole Chlld exaqining both what was sai® and what

was done, and the relationship between thei&Wo types of

information. . {” - ;%},‘

oy

LN ) '
A literature-based language arts Rgﬁ@f does .
appear to stimulate a positive attitude toward readlng $;jﬁ

in grade six students. Factors that- appearedaimportant

“@ere the teacher's interest in children's novels, her

ability to help students ohoose suitable feaoing
mat%rial, small group diségssions‘of novels, and_
encouragenent to read from.both home and school.

It i Y portant to remember that the teacher plays
a crﬁtia; role in the classroom. When asked what she

thought was the most important part of the language

arts program that her child was in, one mother simply

. L
replied, "Thﬁteacher." % @m

-5 5
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INFORMED CONSENT FORM -
: February 18, 1986

Dear Parents:

I am a graduate student working on my master's thesis at the
University of Alberta. I am interested in studying a
language arts class, where the students read primarily from
novels. I would like to find out how students, parents; and.
teachers feel about the effects of such a program.

To gain the information I need for this study, I will
observe language arts periods, look at students' written °
assignments, talk to students when it is possible to do so

- without disturbing their work, interview some students and
their parents, and ask students to complete a reading
attitude inventory. The reading, attitude inventory asks for
students' opinions and therefore there are no right or wrong
answers. There will be no achievement test given as a part
of this study. All participants in this study, teacher,
students, and parents, will remain anonymous. ' -

I would like your son/daughter to take part in this study as
-a member of Ms. Samuels's class. If you and your _

' son/daughter are agreeable to this, please sign the consent
form below and return it to Ms. Samuels by Friday, February
21l. Thank-you for your assistance. "

Faye Symon -
Master's student,
University of Alberta.

I, ' , , (am willing, am not
, s student's name -
willing) to take part in the study described above.

' signature .
My son/daughter, ’ : : , ’
student's name

ll

(may, may not) take part in the study described above.
é -

signature
I, » (am willing, am not willing) to
parent's name ’ :
be interviewed as part of this study.

signature .
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IRANSCRIPT OF INTERVIEW WITH DARYL
So, tell‘me what you think about languageﬁarts.

Hmmm, it's not bad.

It's not bad. 1It's not bad here’ It's not bad at

your other school’

Yeah, it was bad at my other school 'cause there
we were learning about ‘'verbs and nouns.

What's wrong with that?. %

It's boring. |

wﬁat's boring about it? ,
Well, y- y-you-you learned it alreadQtho years in
a row. Now you're 1earning it again o

'Yeah? . So you figured you knew it pretty well?

v

' Yeah. !

How about reading?

I didn't like reading. I 1like .it h- We don't get
reading here do we? » )

I don't know. Do you?

No. Iﬁ\;§\oid'school we had to do like-do stuff

like um vocabulary and all that. And I didn't

like 1t.v

Umhmm. Did you read anything, like out of YQur
textbook or? :

Yeah I read a whole bunch of stories like um It's
e, Christx and um... » R

Is that a‘book or short story?

Oh yeah, I%'s‘Mel Christy, that's a book.

That's o. k., you re doing fine.

Ummm-mm-mm and uh, um-m-m I can't remember 'en.
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©.k.. Did you, like It's Me, Christy?
““‘,, 4-;._‘;!’

No. (sl go

Why? - -

{Vell, it's boring.
What was boring about it?

Well it was- like there was no excitement or
-anything, there was just like....borihg.

Boring. O0.k.. What are you reading here?
Right now you mean?

Umhmm.

Uh, The King of the Grizzlies.

-

Is that a good book?
Uh huh.

LA

What's good about it?

It's about a grizzly bear who takes its - it's :
about a momma grizzly bear-who takes his three

cubs hunting and this, I mean, um, down to a river
and stuff and then this hunter shot two cubs and,

um, the mother left one cub on its own.

Yeah, so that's where you are right now?

: Yeah.

How did you decide to read that book?

Um, the cover looked good and then I read the back—

and it seemed pretty good.

Was that a book from the class, or is that a
library book?

From class.

From the classroom. What are you reading for your

novel study?

T
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That's ‘it.
i .
For your group novel study. ‘-

oh, 0ld Yellar | ‘

014 Yellar, how about that one. 1Is it good?,

v

Yeah, I've read it twice though, and I saw the
movie twice.

" Umhmm. Which would you rather do, read it or see

the movie? ’
See the movie. oo \

How come?

) 1

Well, 'cause, well I'don't like reading 'cause I
have a hard time reading. (pause)

So what do you think of 0ld Yellar? Would that be
a good book? e

Yeah. (pause)

Umhmm? (Pause) O0.k.. ell ‘-me what you know about
the language arts progrim in this school. I know
you've only .been here a'm nth, but what do you do
in language arts here? S

What do you mean? well we like, for language we
uh do.novei"étudy, and we read, you get a book and
you read it then we write a half summary, half a
summary, like half the book we read, and then we
write, uh, the end of the, the rest of the book.
Yeah, and then you get to, when you're done that
you get three cards from this thing, three
different cards and you do something on them,
activity cards.

What kind of things are on the activity cards?
Well, there's like word search, um, attack words,
like we find prefix and suffixes, then, in the
book, in your book, and then you have to write
another one that has the same prefix and that.

Umhmm. N
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Also there's gr- there's vocabulary. A whole
bunch of them.

Umhmm.. O.k.. How about writing?

Writing-writing-writing. Do we get writing? oh
yeah, writing-writing-writing. oOh well that's
pretty fun like you do whatever you like. All

sorts of things,~like you write stories or you can

do crossword puzzles, word search, unm, poems, um

~everything.

Umhmm. (pause) Do you like doing that?
No. -

Youndon't like doing that. How come?
'Cause I'm no good. —

You're no good at it? 'Cause you're out of
practice?

Well, I'm just new at it, and I'm not very good.
I'm not too fond of it.

Umhmm. Well, it takes time. Well that's very
helpful, Darcy. Thank-you until next time.
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TRANSCRIPTION OF INTERVIEW WITH JERRY
Ok, Jerry. Haybe we could start by you telling me

about one of the books you're reading right now.

Yeah. Um - I'm reading Beware the Fish by Gordon

L )
Korman. And I'm reading Lord of the Rings.

(pause) And -

Tell me about them.‘

What the story's about?

Sure. Or how you feel about the stbry.

I'really like The Lord of the Rings a lot%'cause.

it's like fantasy and it's exciting. Sometimes it

.gets boring and you sort of want to leave it, but I

got past that part. (laughs)

What do you like about fantasy?

(pause) Um -~ like how they have different people -~
not real people, like the hobbits and the monsters.
(laughs) I like monsters. And stuff 1ike that.

And I like - it's just exciting.

How about Beware the Fish?

It's funny. I also like funny. books, but nct as

much as I like fantasy. e
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What are you reading for your individual novel

study right now?

Beware the Fish

What about your group novel study?
Um, 0ld Yellar.

How's that?

Sgd, some parts.,

Are you finished it yet?

"Nope, not yet. I'm at the part where 0ld Yellar

gets torn apart by the hogs. And I {Pause)
What do you think is going to happen in the end?

Well, I think he's going to catch that disease.
And theqﬂthey'll have to shoot him, I think. oOr

somethf%g like that.

Any barticular reason why you think that?
Because I saw the movie.

Do you ever reread books?

Umhmm. Yeah, sometimes.
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Why would you reread a book? Is there a particular
book that you reread? |

. o . ) k
Well, I read them because they'reg- um'f very
interesfing. I sort of like to‘rgad them over and
over again.b Sbmetiméé I'read'them over again to

understand them more. 'Cause sometimes you don't

B ) ‘ ) . ) J

can you think of a'partiéular'book.that you've read

‘more than once?

- (pause) Um (pause) I read - I read The Hobbit three

or four times. I really like that. I think it's
better than Lord of the Rings. Well I'm only on

the first part so I don't know really. But, um,

I've’read Our Man Weston. It's by Gordon Korman.
I've read that three or four times.

-4 . -

I

Do you learn sométhing new each time you read it?

:.‘So;t‘of. Like, I don't khow, but sometimes.

-\
N
Y

Can you.give me an example.
R
(laughs) Um - well you sort of see it from a

different point of view.

‘Yeah.
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I can't - I can't.

;
That's ok. (pause) How do you choosea book to
read? f}

Well - uh = well I choose one - quOSe some that my
friends really 1ike,~ahd I see i% I like them and T
read them. Sometihés_they come out boring and - or
really dumb, but ~ And (pause) well my dad likég
nmysgery books .and before pé/said_that I should read
- um - a James Bond; thgéé big huge funny books
(lauéhS) But I couldnﬂt/beéause'they're just too

/
/

big. And the printiﬁé was too small and I -

Lord of the Rings is as big as some of them.

/,

I know, but it's - I like Lord of the;Rings but I

v

don't really like mystery novels. I like fantasy

bette;: -

Umhmm. How about when you come to a library? How

do you choose a book tO“takehbut here?

Well - um - (pause) Well, I don't know, I just

look at books.

Umhmm. What do you look aﬁ? Do you look at the

© back of the cover, or the titles?
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J: Titles, mainly.
- I: What are you looking fot?

J: Something that's interesting. Like something that

4

sounds really neat.

I: And if you found something that sounds reallL

interestlng, what would you do?

J: Look it'ovéfy7fééuse“likg-if it doesn't have
anything ohlthé_baCk;‘then I look in the front

cover,
I3 --Umhmn, —_ - ‘4‘

J: Part. And I - um-~ on the front cover part if they

have an overleaf or on ﬁﬁe back.
'I: Do you ever start a book and then not read it?
J: Yeah.
I: Can you think of an example?
J: (long pause)
I: Ok, why, why would you leave a book? © 7

J: Sometlmes 1t gets really borlng - like ¥t eallz

— boring. Like my mom - I can think of an example -
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an egaﬁple, but it's not mihe. Like my mom, she
tried to read - she started to read Lord of the
Rings but she dropped out on the first couple of
pages because she said it was really really boring.

She thought it was stupid.

How much would you read before you stop.

Usually a chapter, a coupﬁe of chapters or so.
Umhmm. Good. Do you ever have trouble reading?
No.

Never? Never had a book where you ran into -any-

probiems?
Not really, no.

Ok. Do you ever feel upset or anxious when you're

reading? ' : -

Yeah. Cause (pausé) Yeah I do. Sometimes when
I'm reading a book, I just want to skip ahead a
couple of chapters to a real interesting part; if I

know of an interesting part, and just read that.

" And - v
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o
What about when you're reading a sad book like old
Yellar?

wéll, I don't really like sad books, but I sort of

- well, I don't know, I have to read it. Like I

don't have any choice, so.

Do you get upset when you're reading it?

No. No. It doesn't - it doesn't do anything to

. me.

5

./,

Ok. How do you feel when you start a book? ~What's

it like to start a book?
Um (long pause) I don't know. Uh (pausé)

What about when you're opéning the first page? Do
n .

you feel like reading it? Are you anxious to get

into it? Are you wondering if you're going to like

it? wWhat does it feel like?

I'm wondering if I'm going to like it because I've

read a lot of books. Some of them I don't really

like at all, some of them, they're ok. I couldn't

read znevSword in the Stone because I couldn't

]

follow what was happening.

How much of it did you read before you stopped? —~—

N
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About two chapters, I guess.
~ ’ ‘

So you gave it a good chance.

Yeah.

Do you have trouble starting a new book? When you

" finish your old one and you're going to start a new

one, do you have trouble getting started.

Umhmm.

JWhat causes the ﬁrouble?

’

Well, sometimes I might get a book that I think is

really, really neat) and I start reading itgqhd:* fﬂﬂ
then my friend or somebody says :-that this bédk 1 w
really is 'E_Zgry good, and it sort of gets m; o
discouraged of reading it. Like sometimes, I just

don't want to read it. (pause)
!/ .

!

/
What's/it like to finish a book?

/
/

!

Reliey&ng) especially if it's really long because

I'm 7/0k, I'm finished it!

/
/

So you'te anxious to get finished?

Yeah.
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Ok. Do your friends support you in your reading?

-

Sometimes, yeah.

In what way?

Well, (pause) ggll, I never iéally liked fantasy\
until I came tp'this school, because a friend in
the class, Chris, he really likes fantasy and he
showed me some of these books - I can't remember
what they were but - and I looked at them and I
thought they were really interesting so. And noQ I
really like fantéSy._ I used:to read just ~

nonfiction, like fact books. Those are interesting

tg\me,‘but not anymore.

Ok. How about your teacher, your parents? Do they

support you with your reading?

[ 4

Sometimes. My ﬁgm'and‘gad don't really, but my -
uh - Ms. Samuels does iike becéuse she - she mostly
picks out humor books. Well she mostly picks humof
books and real life stories for novel studies and
individual - well - she doesn't pick individual.

She just picks novel - like group novel studies.

Umhmm. Do you ever learn things from what you're

reading?
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. .”
Yeah. When I was reading ‘nonfiction - like fact

books, then I learned a lot, about stuff.

Umhmm. Hﬂf about fiction books? . , N

i

J
Not really, no I don't learn much.

How,about‘about yourself? Do you learn about

yourself when you're readf;g? _ LA

'NO .

-

\

How do you prefer to get your information about
something? If you were to learn” about owls. How

would you prefer to 1earn about owls?

Um - um - I look in World Books,, encyclopedias.
Usgally they have lots, but sometimes they don't

have anything. And I‘ask my dad ' cause he knows

: loté about animals, and look in the library, the

public in Edmonton.

' So you prefer getting information from books rather

than from films or your teacher?

<= -

Yeah. ’ . <

Good. That's good for today. We should be able to

finish next time.
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TRANSCRIPT

Ook. Where dld\& g &ast time? Oh, we were
pud t " ‘tip‘set when you read. Have

4 X .@(”;’JB?
you thought of another time that you get upset Qhen

you're reading?

No.

No? Do you ever get upset because you're having
trouble understanding what you're reading?

No. These books are pretty easy ~ that < havel
What about when you're reading nonfiction?

(...)

Like for your owl report.

I sometimes - like in the encyclopedia‘and -
everything},l get troubles reading that - I get my
mom to help me or Ms. Samuels or someone else.
Yeah. Do you get upset about it?

No, not unless the whole thing I can't understand -
then I just get frustrated. -
Umhmm. How do you feel about your ndvel study .
group?

Sometimes - Well it's good sometimes cause only

Tracy, I or Ken is always done - is always done our

work and then Ye only have a-small discussion and

then it's just so small that Ms. Samuels comes and
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asks us questions like - and it just doesn't seem
right for Ms. Samuels to ask us questipns} We
should have our own and the rest of the group
should be done. They should ask us their
questions.-

So you get upset about that?

Yeah. Cause I don't want to talk. (laughs) I don't

“know. It's just if not everybody's there, then I

don't want to talk cause not eve:ybody's talking
with me.

So you feel like you're dominating the
conversation?

Yeah. ,

Why doﬁ3t yoﬁ like that?

I don't know. cCause I run out of ideas.

Ok: How do you feel about the students in the
groué?

Um. They're a good group, cause Kén and Mark and
Robby,. well not really Robby, but Ken and Mark make
a good)discussion because sometimes they always
argue gnd thenﬂye argue with them, you know, and so
i£ sometimes makes the discussion more interesting.
Robby doesn't have very much to say.

Umhmm. Does Robby not talk because he doesn't know
what's happening, or because he's shy, or what do

you think? . '
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I think because he's shy because he usually doesn't
talk.

Umhmm. How about matergals you use for reading?
How do you feel about them?

I don't know. I think it's good. I don't know.
Ok. What's good.

The way you have to ask questions and she used to
give us questions and we had to answer them. Now
we don't have to do that. We get to ask our own
questions and answer them.

Umhmm. Ok. What other materials do you use for
reading?

We use the book

Ok. How do you feel about the book?

Depends. Well all of the books so far that I read
- good novels, were really good ores so.

And you have a choice in what books you read?
Ye;h.

Ok. Do you prefer to silent read or oral read?
Silent. Cause when I oral read, I get m - w -
words ;;xed up all the time and I get nervous all
the time./ People who are better than me probably
think that I'm not a very good reader. It just

scares mne,
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Umhmm. The words that you get mixed up on when ycu
oral read - are those words you don't know, or?
Yeah, well sometimes I can't pronounce them cause
I'm scared all the time but -

Well what would you do if you ran into those words
when you were silent reading?

I wqpld probably know which words they are.
Probably. Cause I can just say them in my mind all
the time and if I don't get it I'll just read it
over and over. Or I'll look in the dictionary and
;ee what it means. Or ask Ms. Samuels maybe._

Do you think that, um , sometimes the words we see
in writing all the time sometimeé we know what they
mean but we don't know how to pronounce them?

Yeah, sometimes, cause when I was reading The
Iomg;:gw City (...) I don't know. I think I could
so I know some of the words I can't pronounce. I
know what they mean. My sister does that
sometimes. You know, "I can't say that word" and
then I ask her what it.means aﬁd she knows.

Ok. How do you feel about reading comics?

I like reading comics sometimes =~ um - I like

reading "Mickey Mouse" comics or "Donald Duck" They

. make me laugh all the time.

Umhmm. Do you have them at home or?
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Yeah, I have them downstairs under the bed.

Under your bed? Why are they under your bed?

Well, usually I'm comfortable or whatever and I
don't like getting out of bed. If I can't reach
anything to read, then I have to get out of my bed
and then the bed gets cold so that's why I put them
under my bed and then when I want them, I just bend
over and pick them up.

Ok. What's your favorite type of reading?

Books?

Books, magazine, newspaper?

Book, um, mystery.

Can you list off a few of the things you read?

I read comics, and I read, sometimes at home I read
magazines and Ivhave my novei at home, I read that
and the newspaper I read.

Do you read other students' books in the classroom?
No.

You don't?

The ones at the back?

The books that they publish.

Oh, yeah, I read that. And my brother, if he's
reading some sort of book, I'll read the back
because I just want to.

Ok. So out of all those, what's your favorite?
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Um. Comics and suspense books. 'Cause the comics
you have the pictures and you can sort of see

whatﬁs happéningvif you don't undérstand something.

'And then the suspense books - the suspense - well

it just makes me want to reéd; by

&)

‘When I'm in bed. " ' .

Ok;_ How long do you usually have then?

2 ﬁéll, if I'm reading and it's around ten o'clock,

my dad comes down and tells us we;only have»five or
ten minutes to read bécause it's_getting late and
we have to go to sleep, and - but usually I réad
ﬁntil ten. | |

And so what time do you go#to bed usually?

Um 8:30., - | |

8:30? So you réad for an hour and a'half?

vean, |

Why do youlgo to bed so early?

Well I'm tired. Yesﬁerday IAwaé really tired. I
cghldn't‘do the dishes cause of swimming. -

Yeah. 1It's so hot too.

And my bad sheets are so cool.

" Yeah.— What other places do you read?

—
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: . I readgby’ my cat. You know there's a chair that he

lies in. He sleeps in there and I sit beside hijm

anderead. It jusﬁ comforts me because of his fdr.
Ok. And at ;chool? |

At my desk. I don't like reading in the stéry
corner becs 3e too many people go back there and
they get talking and I can't get to sleep - I mean
read.

Can't get to sleep either. Are you comfortable at
your desk reading? |

Yep. ﬁ |

Ok. How do you feel‘about sharing a book with a
partner?

No - nobody feaily asks me anything so I don't
know. Well one person asked me. I don't know who

it was but I told him about it.

How about people telling you about it?

v

I don't read - I'll start reading - I'll read a

little bit and see if I like it probably. I think
I usually do read that book if it's good.

Umhmm. What about the two of you reading a book
together? |

I don't like that because sometimes if they ask you
what you;ve read - what page you'fe on And then

they start to read faster and you just try to catch
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up to them so it doesn't - it makes you rush the

book. It makes you rush and then you den't

. understand it. &

Ok. Thank-you Nancy. If you think of anything
else come and talk to me ok?

ok.

4
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TRANSCRIPTION OF INTERVIEW WITH RHONDA'S PARENTS

Mrs.

Mrs.

Mrs.

E:

I would just like to start with you telliﬁg me
your perceptions of .the language arts program,“
what you think about it, that sort of thing.
Uh, the one thing we noticed that's a little

different this year has been novel studies and

-using their own ideas to help put interest in.

I think it's been very good at putting
interest in. They do mﬁéh better, I think.
We've been really pleased with Rhonda's
progress. |

What brought that to your attention first?
Was it=-?

Well, maybe at the beginning of the year
actually, the different, 'um, topiocs. They
were allowed to choose the topics they had
wanted to'kind of, choose their own. So it
really startea at the beginning of the year.
Would Rhonda talk about that at home, or?>
oh yYeah, we heard lots about it. (laughs)
What kind of fhing di@ you hear?

Um, she had a little,trouble'to begin with,
definihg-a topic, like&narrowing it down td\\

-~

what she wanted to do. Um, we kind of helped
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her with that, suggesting different things,

and then from there, she'd go to the library

and see what was .available. Sometimes it was
\ )

really confusing, or, um, kind of tough

because she couldn't seem to find what she

wanted, or maybe she'd pick too wide of a
subject and once it got narrowed down a bit,
then - |

That would be a common problem of a starting
writer.

Yeah, yeah, that's right.

What about book choicés?w

Um, you mean for her reading?

Yeah, when she chose a book, how did she
choose it?

Uh - (husband comes in to join interview and
is introduced.)

We were just talking about the language arts

program and what your perceptioh is and what

"kind of things Rhonda has said at home.

(Rhonda comes in) So what about the book
choices? what kind of comments did you hear
about book choices?

You mean the books that she chose to do or

what was assigned?
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Both. Books that she

l/

that she was doing fo7"novel studies.

i

Very positive. Anything that Rhonda was
. j

involved in she really enjoyed. We théught
' J

that she was given lot of choices as to what

she could do .in no/;1 studies. This kind of

thing. I think tWZt she probably enjoyed most
of her novels, d;/h't you? ! /

Yeah. / '

Yeah, I think, I/ think that t;_hey; wer given a

whole lot more freedom as to what they could

do than I've ever seen in the grades before.

Umhmm.

Basically, beftre it was you will do thié

vs what you're going to use for
resources. -Um,\it might be a little harder to
begin with when‘Xou give them such a broad
area to cover, but that's really good. .,
But you think she has responded positively?
Oh, very much so. '

She's handling the choices well?

Yes, I.think so.
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I: Good. What kind of cﬁaﬁges in Rhonda's
reading behaviqr have yoﬁ noticed over the'
pést year, if 5ny? "

Mrs. E: Well, Rhonda's always 1ikéd to read so maybe
not drwhole lot, but she's - |

‘Mr. E: She's a compulsive béokworm, so I don't think
she had aproblem with anything like that.

I: Umhfim. What about types of books? 1Is she
reading all the same type of book or?

Mrs. E: She was for a while. .She was a lot intp the
younger-

Mr. E: ofiginally- .-

Mrs. E: younger preteen girl kind of books. Judy

L ﬁlume, thaﬁ\kin& of thing. Now she'd rather-

Mr. E: She dropped them herself. 1I'd say over the

past year. ‘

Mrs. E.: Well, even over Ehe past six months I can see

a difference, too. She wants something ‘more

gripping, with more story %to it. .
I: Kind of adventure, or mystery or that kind of
thing? “ 3 .

Mrs. E: Is that what you like?

Rhonda: Yeah, adventures and fantasies.
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But, what was-there about it before that you
didn't enjoy? You must have tried some of it.
I didn't really ﬁhderstand it. It took too
much concentration and I didn't want to spend
the ﬁime. I don't know. (laughs) I just wanted
to relax.

Now you're willing‘to stop and think about it,
are you?'

Yeah. (pause)_ ‘

Whét is Rhonda's usual schedule in the
evening, or is there such a éhing?

Not, we doh't have a setAschedule. Normally,
she'll come home from school and she'll have
her hour just to unwind and do what she wants
to do and then she has piano practice. That's
usually before supper. If she's got homework,
she'll do some of it before supper, time
allowing. And then she has some o
responsibilities, too. éhe loads the
dishwasher} and sets the table before supper,
and after supper, .she cleans up. Then usually
it's homework again and then free time.
Depending, like there are some nights that she

just has a lot of homework if there's a
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project due or something. She's_excused from
some of her duties around the house.

Umhmm. What would be favorite activities
during free time?

Oh (pause) I don't know. She 1ikes to be
outside, riding her bike around. This kind of
weather is just right.’ ’

Umhmm.

Which is a nice outlet. She, um, wili maybe
watch t.v.. Usually in the evening, not very
much after supper. The time she likes t.v. is
@hen she comes home. 1It's just kind of a nice
break for that hour. But a lot of evenings,
Rhonda will never watch t.v.. she'll just go
‘into her room and close her door and she'll be
reading or writing letters to her friends or

whatever.

Umhmm.

:. So she kind of likes -being on her own for a

few hours.
And that time is spent doing? Besides
reading and writing, what else?

Dreaming. (laughs)
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I: (laughs) Yeah. What kind of materials do you
have available in the home for reading?

Mrs. E: We have National Geographic. That's probably

» the main source of Rhonda's reading as far as

what is in our home. Um, we don't have, like
a large library ourselves. We feel that
there's adequate library. This is what most
of her reading is. Like she will bring home,
either from the school or the pu#lic library.
There's always ladies magazines around.
Which, she'll pick those up occasionally. .N6t
very often. But shefll look at styles in
there, new styles, that kind of thing.

I: You mentioned the public library. Are you a
regular attender?

| Mrs. E: I'm not so much myself; but the kids, both the

kids are.

B About how often?

Mrs. E: About evegy two weeks.

I: Do you accompany the kids to the library?

N

Mrs. E: Not so much now. Even our son, he's seven,
he's been going on his own for about the_last
six months or so.

Mr. E: Originally, but not as much now.
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If I go, I tend to direct what I think they
should read. And so I stopped doing that
because it's them that are interested in it-
That's right and they should have free choice.
And I'm not interested in what he is. And
iﬁ's all been magic. First it was dinosaurs,
now magic. And Rhonda, 1 think most of your
stuff comes from the school, doesn't it?

Yeah.

Other than, uh, resource material for her-
Well, a lot of it I get Trom Ms. Samuels's
room.

Yeah.

What other types of reading materials does she
read at home. You mentioned magazines, but
what other materials?

We read the newspaper quite often. 1In the
morﬁing, we'll take out the newspaper. She's
got fifty minutes before she has to go to
school. Other than that, there's not much
other méterials that she reads other. than her
books from‘school.

No comic books or anything like that?

No.
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We don't have any lying around. (laughs)

Mrs. E: We never read even the comics from the Saturday

I:

Mrs. E:
I:

Mrs. k:
I: -
Mrs. E:
Rhonda:

paper as the weeks go by and we never even
look at them. And she never really - well I
think for a while you were getting that one
magazine. What was it called? (...) or
something? It was a teen magazine.

Does your daughter like to read?

Yes.

How do you know?

Because she talks about it. She's always
saying, "Mom, let me tell you about this
story." Whatever it happens to be that she's
reading, she wants to share with us. And
that's one of the ways. And then she just
spends a lot of time in her room looking at
bboks.

Umhmm. What kind of comments might she make
when she talks about her book?

Oh, just something about how neat it is or,
um, ﬁow much she likes it because and then
she'll go into detail about it, what she likes
about the book.

When I was reading Anne of Green Gables, I

remember reading the parts that I liked.
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Oh, yeah. VYeah, I enjoyed her reading.
Actually, it was just like reading it all over
again.

Umhmm.

Rhonda can really get into detail at times.
OE, boy. (laughs)

So she tells you in detail about her books.
Right. o

How often would she read? 1Is it regularly
every night, or?

Well, I don't really know any more because as
I said, Rhonda, in this last six months has
really liked to go to her room and read there.
So how much reading she has done - other than
I see the change in books she Brings hoA;
quite often so I know that - and we're
discussing them, so I know that she does a lot;
of reading, but we don't actually sit with her
or see her read. No.

Rhonda, how often do you read?

Um.

Every night? Once in a while?

Um, well I read quite a bit. Well I read half

an hour before I go to bed.
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Pretty well every night?
Yeah.

Yes, that's true. I've seen her doing it.

‘Do“you like to réad?

i

have-énough time any more ;o“fbad as much aé
I'd like to. I always pick ﬁpfé book, laying
in bed after the news at night; and I might
gét fifteen minutes‘and my - eyes close.

Umhmm.

But Ed of course loves to read andee used to

gdoké lot of reading when we were just two

people. I mean, we didn't even care about a

t.v., we'read,_especially in the winter. We
do more reading in the winter than in the
Umhmm. i; there a favorite typelof reading
that you like?

I'm not, uh. I read solely to be entertained.
So it's got toﬂbeVSQMéthing‘easy (...) That
kind of tifing. = |
Umhmm. k\ -

Mind you, I'1l1 feadfjust about anything. I

enjoy history, that kind of thing, I have to
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think too hard to read. So it's, to me it's
not relaxing.

A: How about you?‘;

Mr. E: What kind of reéading I lig?

I£ . ‘Umhmm. |

Mr. E: I'm the other way around.

Mrs. E: Yep, he's‘totalgy opposite.

Mr. E: _(laughs) I like History. - (long pause) I

. really dop't like any kind of fiction. I'm

not a fiction buff for some reason oertﬁer.
(long pause¢) I think my next most favorite
kind is-

Mrs. E: You love anything about travel, different

| EPunﬁries and |

Mr. E: gravel is entertainment too. Sort of

.entertainmént,‘I guess.

b da: I've also Seep you (...) and you pick it up
and you read it and (...)

Mr. E: Which is th;t?

" Rhonda: Science fiction gooks.

Mr. E: Yeah, and science fiction books if I have

time, but I never have the time unfortunately.

I prefer reading cther things.
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"
’

I:. Yeah, when you're pressed for time you leave
then.

Mr. E: That's right, that's right. You set your
priorities.(...) | |

I: Umﬁmm. So are you able to read on a regular
basis, or?

Mr. E: Ummm - I would say that perhaps - not as much
as I'd like to. I spend all day with fféures
and books, screens, computer screens, and
microfiche screens and this éort of thing so
by the time I get home, I don't really feel
like“looking at books. v |

I: Yeah, I can understand that. Do you ever read

) wiéh Rhonda? (pause) Together, or oral read or
whatever?

Mrs. E: Ummm. Sometimes. She reads to us more now.

Mr. E: ‘We;used to.

. E: Yeéﬁ, we used to.

Mr. E: | (cn0) ' !

I: Apout when did you stop docing so?

Mrs. E: Oh abﬁut grade three or grade four.

Mr. E: Grade two or grade three. Right‘in there.

%rg. E: Yeah, I suppose so.

vi: Once they start reading on their'ownj-

wh
i @ ¢ S
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Mrs. E: VYes. When they really get {htON}eading, then:
theré's less - it's not (...)

I: Umhmm.

 Mrs. E: 'Wé\fiﬁd that with Nathan now, too. ﬁe's in

grade one, and just the last, oh couple of

months, of course he wants a bedtime story,

that's tradition, but now he's reading more

than Qe are. And it's feally nice to see.

It's nice to see them like to read at that

age.

Mr;%ﬁt - Yeah. ‘
o .

AN

Mrs. E: .it'really is. )

Mr. E: We find that even with him now, instead of
picking up a toy a lot of the time, he's réady
to pick up a book.

Mrs. E: But the kids héve always been used to seeing
us. read in bed. When weugo’to bed, it's just
I suppose natural for éhem (...) to wind down
after a busy day.

Mr. E: We do it every night.

Mrs. E: Yeah, so it is encouraged.’

I: Is theré-any other reading materials that

Rhonda is exposed to in the home?

1 -~
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Mrs.. E: Ummm. We don't buy a lot of books as I said
beéause I thi;k our libraries are'pretty good.
(pause) I can't think of anything, I don't
know. . She's never seemed to have.lacked for
interesting material. JIf I felt that there

“ wasn;t available, we'd certainly, you know,

have-something. .

I: Umhmm. Do you send them to the library or do
‘they go on their own?

Mrs. E: Oh no, they go on their owﬁ.

I: v And fhey go when they're -

Mrs. E: When they're finished their book. Or when
it's.dué usually, which is tonight with
Nathan's book. 1I'd better scoot him out of
hére.

I: Any concerns about Rhonda;é reading ability or
writing ability?

Mré. E: No, af.the'beginning of the year, she did 'have

! sone -‘some problem drawing her thoughts

together. She knew what she wanted, but it
was to get it all, together.

I: Umhmm.
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&here's been just so much improvemeﬁ%?p She's
much more self-confident about being able to
do it now. '

What about reading?

Reading is no problem.. Uh, I don't think it's
ever been a problem with Rhonda. Her
interests are just expanding more all the
time.

Umhmm. Are &od concerned at all about skills,
for example, vocabulary building, word

decoding, that sort of thing?

: " No. I haven't uh - I'm not aware of any great

problem in that area. She seems - %ike she
reads back to me sentences that she's
structﬁred and I think she's got them put
together.  -I think they're quite - quite

average for a person her age with the

experience she's got.

4 "\

Umhmm. And you have no concern about that the
school's been lacking in develdping those
skills then?

I think they've done a fairl@ commendable job.

Judging from what I see here at home.
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I: Umhmm. That's good. Are there any other
- comments that you - like Rhonda's been in this
program for two years now, hasn't she?

Mrs. E: Umhmn.

)
-

I: Any generalgcomments you have ébout thingé
that you've seen - any differences you've
noticed over the two years. Or any comments
you've heard about the program or?

Mrs. E: We}l, we've just been very satisfied. I
'suppose it depends on the studeht, too. Maybe

| if our son was in it, we'd have a different =«
view on it., If he wasn't responding as well,
we'd look into it more closely. I think
parents often do that; Whenvthings go along
fairly well, we don't delve into it as much

, because your éhild is gétting what he needs.
But we've been very satisfied with it because

. she's - she's had her rough spots where she's
been kind of disappointed and didn't think she
could handle it, but‘she's had a lot of:
support from Ms. Samuels and it's worked véryﬂ

well.

I: Were you in Ms. Samuels's room last year,

Rhonda?
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Rhonda:' No, I was in Mrs. McKay's.

"I Oh, you were. (pause)

Mrs. E: I think the teachers expect a lot. I’think
tpex set their standards pretty high.

I: - Too %igh?

Mrs. E: Wel%; sometimes maybe, but then that's

| speaking as a parent. I think you're always

thinking that maybe they're a little hard on
my kid. But they seem to have, as a group,v
h&ve done very well.

I: Even from the beginning?

Mrs. E: VYes,.

Mr. E: I think Rhonda, uh, was a little bit concerned

about the program and various things. She was
<3
feeling frustrated and was sometimes a little

hard to live with.

——

I: Umhmm. What parts would cause more
~ frustration?
Mr. E: (long pause) Can you answer that one?
. , 9

Rhonda: Well does this have to do with language arts?
I: Yes. What parts were most frustrat}ng?
Rhonda: Well, a lot of the difference - well I had
this program last year too - and I'm just

starting to enjoy report writing.
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Umhmw. Why is 4hat?

Well, I get - I gét so frustrated because I
have all this information and (...) and I
can't seem to get it done. (...)

It's somethi?g that (...)

I think someéimes most of us get frustrated
with that.

Yeah, I have this story too and it's taking me
months té get it done. (laughs)

And you haQen't read it in author's chair yet,
or did you?

No, I'm going tomorrow.

You're going tomorrow. Good for you.

And al;o choosing topics was something I was
really frustrated about because I was - like I
wrote a story about my brother and a story
about my cousin and they were both nonfiction
and I wasn't satisfied at all because I wanted
to do something —.um-- (...) and uh, Ms.
Samuels juét ga§évme a sﬁ;éestion to do a
mystery story and I wrote about the Herb House
and -

You've been doing a lot of work on that one.

Have you had a chance to see that?
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Oh ves. I'vé heard it in quite a few forms.
And how do you feel about it;’ Her story?_

Oh, I - I think it's super. Because I compare
it to whét I could do and it's far better than
what I could do. It just never was my strong
subject. (laughs)

(laughs) I know what you mean.

So I just think it's super and there-there'll
be times when she's used a particular word to
describe something and maybe we can find a
word that's more suitable, and let her think
of what it might be. But that's the only
input I've had is, you know, she's come up
with the whole idea and progressed along the
way and I've found it very entertaining. Of
course, I can relate to it becaqse I know what
she's talking about and I just really enjoy
it.

It's good that you're able to share that.

Yes, yes, she asks us all for different topics
so- “

And you told me you don't support her very

much in her reading.
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Mrs. E: Well - (lpughs) I think you - I think I can
always suh@orﬁ\her more than I do, but then on
' the other hand too, I feel they - they know
- that we're here to support them but they have
to work through it too. I wouldn't dream of
sitting down and doing the project for my
child becausekit's‘wrong for me and it's more

. [\ N
wrong for them.

4

I: And somewhere we have to meet those
frustrations and overcome thenm. |

Mrs. E: Exactly. So why wait until we get to high
school to find out that, you. know, w; have to
learn.

I: Well thank you very much. You'gg been ve;y

o

helpful to me.
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TRANSCRIPTION OF GROUP NOVEL STUDY - THE CAY

Part I of the transcript was recorded on June 4; Part

»

&
II was recorded on June 9. C(Craig was absent on June 4.

PART I - JUNE 4

Jerry:

Ken:

Jerry:

Ken:

Jerry:

I don't understand when ﬁhe author has sort of
skipped from a torpedo blowing up the boat to
when - to when they were on the island. I
didn't get that. That's what I have.

You mean in other words i; went too fast for
you? Like-

Well the first part it went shwup pow and then
he was on the island.

No - I think - I-think it was an explosion,
then on to the raft/, then the islaﬂd. That's
how I remember it going. (long pause)

(reading) "We were torpedoed (...) and the

offiger" (mumbles) "about a long time." It
justbéaid, it just went (reads) #the boat
tilted downward and the next thing I ‘knew we
were all in the water. I saw my mother near me
andvI yelled to her. Then something hit me

-

from above. A long time later, four hours I
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was told, I opened my eyes to see a blue sky
above." And that's the way I -

Well he, I, no it's not the island. I think-
No.

He must have been hit on the head but did you

read the - is that where the chapter ends? ‘
No. .
Well, just, just -

Well when you read on, see, its' the (reading)
"Young béss, how you feelin? I turned my headk
I saw a very old Negro sitting on the raft neara
=" Oh. (laughs) Ok. I just didn't get that
part.

Sometimes you have to search over a part onerr
two times to kinda click in your head. (pause)
I thought it was interesting that ‘the author
wrote on the subject.. That's what I have. I
don't know. Let's go to the'next one.

Ok. Um - Do you like this book so far?

It is - it is quite interesting because most
people write books where they, you know, it's
kinda easy to find the research on and all
this, but -

But this is pretty hard.
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Yeah, like, World War II and, World War I,
that's, that's quite hard to write on, and I
think it'l1 behizfsgesting to find out how he -
how the story builds up.

Ok. You ask a question.

Ok. (pause} I.shouldn't agk this cause you
already said in your summafy. I said, "Do you
like the boo- Do you like what you'ré'féading'
so far? If so, wry? You already - you already
told thét in your summary.

Oh well, it's,‘ip's, it's great. It's - I
think it's one of the - -

Good books, right? ‘
(sounding surpfised) No, I think it's the beét"

book I've ever read. It's gﬁeanettefﬂﬁyan

Lord of the Rings, I'd say. .

‘Why do you feel that it's thefbeéf book you

ever read?
) R . : g L “ :;"- w” : )
I've read a lot of books but - um - I just ~
. . ;9: o 4 i B T

This one seems to -

This - this - this is really good. 1’
Do you like theégay the author séf'iégﬁﬂﬁ or
what? = & T T Sy
What’ W ' - \ o m“

Yeah, I like everything about\it,‘itis géeat,¢

. ¢



Ken:
Jerry:
Ken:
Jerry:

Ken:

Jerry:

Ken:
Jerry:

Ken:
Jerry:
Ken:
Jerry:

Ken:

Jerry:

235

Interesting. \

Ok. What do you think will happen next?

After g{i.j?ft?
Yeah.

Well - I have a feeling they'll drift for a

long time and from the cover, I know they'l1l

reach the igland. From the cover, I know
they'1ll re:j;\bhs island. )

You read this book?

No (pause) no, but it's kinda easy to tell that

thef'll reach land fromvthe cover. -+

Yeah. ' What do you think will happen after ™

that? »

I don't know. I think that'll be quite hard.
Yeah, ok. (Loudly) Ms. Samuelsh.we're done.

I haverr't asked my last question yet.

oh. ok. |

Do you think that - do you think this would
take a lot of research and how Would you do/it?

It would take a lot of research. It would

cause (pause). No I don't think it would - it

-

might. It would be kinda hard I think.
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But I think the first bit is all researched and

I think the second is just kind of - is just

kind of out of your oQﬁ head.

Yeah - Well I guess that's it for discussion. .
How ﬁuch\; how muc¢h do - |
Three chapters, three chapteré.

Let's check how long the three chapters'-

Ok. Ok. ,

We just shouldn't have big, big chunks-

Yes, we should have big, big chunks. o0k, h

(flipping through pages) ok, four, five, six -

not very long. g

How many pages?

ok. 1,2,3......13 - 1le.

Pt
That's'oniy three more pages right? .,

16?2 , )

The last chapter ends on 15. Thevother chapter

"is only 3.

Yep.

Ok. What the heck.
ok,

Ok. I enjoygd‘iﬁ.

All right. " &
Three Qége chapters - Ahhh!

1,
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PART II =~ JUNE 9

Jerry:

' Ken:

s,
¥ graig:

Jerry:

Ken:

Craig:
Jerry:

Ken:

Jerry:

Ken:

Craig:

Ken:

Jerry:

Ken:

gerry:

Ken:

What chapters were we supposed to read?
7, 8, and 9.
I remember you reading them, Jerry.

I know. I did read them.

‘But you didn't do your stmary and questions.

Right?. Right?
Cause he's got to re-look at.them.

No.

You - you read like greased 1ightning.' In ten .
minutes you've finished the three chapters.

Oh, rigﬁfk

You always do that.  And theh you gi%e it to me
to read and it takes me two days to do it.

Well, where's your book?

I don't know. It was on my desk one day ‘when I
went home and when I came back it was gone. ,
Oh, ok. I read -this. This is when - when th;y‘
get on the island and they have to maké’the
raft and - I mean they're making the-

Shelter.

Shelter. ‘

And he's got to get used to the island because

0.
he can't see a thing. -
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I - I know why.

Yeah. He got mad at the old maﬁ.

Let's read up to chapter 15.1 I've read the
book before.

1572

Yeah, I've read the boo# before “and those aré
the mose exciting chapters.

Five g?apters?__

No, yéah five.

Five chapters?

It'ékaweSOme. Look through them. 1It's awe -

it's really neat.

. aﬂ

Oh, ygah.
Where;d we leave off?ffWe left off at -

Chapter 10.

It starts - at the end of chapter 9. Like they
just started being friends again after - they
yelled at each other‘apd then-

Ms. Samuels, I didn't é&fmine.

Then you . can't join the group d@écussion. You
: 0

know that. Hurry up.

I know. I know. I read it, buyt-

I'm done.

Ok, you two are done?
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Ken: i always seem to be finished. I don't know
why. ‘ )
Ms. S: So today - it's just been you and Jerry. Today
it'11 just be"you and Craig. Let's see if you
can have a really good discussion like you have

been.

Craig: Ok. 1I'll read my summary.

Ken: No, let's do your questions first.
Craig: Ok.
Ken: q?k a question. L

Craig: Question. Do you think Phillip's opinion of
the Blacks has .changed? Wwhy? i

Ken: I - I feel fhat his opinion has changed because
- um - he has to - he has td depend on hf; - he
has to - like - just, you know - he hés to
depend on Timbthy a lot mére th;n he would on ~ ~
any other person. So bec;use hg's —gﬁe's going
past.the color, cause he's blina so it'é just
like saying - talk - say you could be pink with
purple polka-dots. -I-could be blind and I
vthink you're a perfectly good persbn, but then
when I saw you, I go - yech - you - you know.

Craig: 1Is it a nice purple?

Ken: Well, you know. I think he has changed.
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I thipk he has yellow stripes..

My question?

You - you could think a peréon wearing a yellow
polka-dotted bikini was ugly and then you look
and you go "Wow!™"

(laughs) ﬁ%

ok. You read your question,.

Ok. What migh%‘have been%?éu reaction when -
when they hit the island. You know, when they
gst to the island. What,gpuld%yod - what would
your peaction be?

Oh. I'll tell you my reaction the first time I

read it. The first time was they said it was

‘really neat - I thought it was good because

there might be a storm or something. I think
it was better for them,’cause on'the raft they °
could hit a hurricane or something.

Yeah, and I feel - yeah, and I also think that
the island is a lot better.’ Because the raft -
the space was so limitgd, cause from what they
©a2id the raft was say another one of these
"2bles put together - about that big. And
that's not a lot of room. I know on the

island; they'll be a lot safer because, you
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know, they have room to wandef’;round/and
stretch a;; there's trees and coconuég around.
Craig: About a mile, yeah. <
Ken: Umhmm. “And I think they might find a - I think
there might be some rock formation or something
where fish or - a
Craig: Coral. They said that in chapter -
Ken: Oh, that's right. Dumb me. ‘Oh, well. OK.
Ask a question.
Craig: Would you able - Would you be able to survive
~on a deserted island? Do you think you would
\ bé?
Ken: D« - Depends on the situation. can I see or
can't T see?
Craig:’ You can see, yeah.
Ken: Oh, ok. I probably - I don't know. I think I

, could survive on a deserted island probably.

Craig: I could. I could survive on a deserted island

if I had one tool. Like with a - like with one
togl-‘

Jerry: Hi. é}a

Craig: Like if I had a knife or if I had - um - a'
sharp rock. That's all I'd need. But if I -

if it's - if I don't have - like -
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All you really need is say -

A sharp rock.

Yeah. Now if you had to keep me on the island
one - one deserted island for a month with one
thing, give me one of those Rambo knives.
Those would be handy.

Yeah, I got - I can get those.

Survivai knife.?

You know how much they cost? I looked up -
Ten bucks.

In the back of the (...) guide. The cost is

about $22. I can get them fdr'SS. I know

where. 1It's at a mail order - from Oxford.

I know I've seen them for $10, but -

Can I read my summary? |

No - sure, sure, if you want to.

Ok. Summary. They made it to the island and
they were starting to make a shelter by weaving
fibre together. Timothy made Phillip do work
even though he was blind and - they - and
Phillip yelled at Timothy and - and now they're

mad at each other.

1
’

Umhmm. Summary =~ ask a question.
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éow do you think Timothy feels after Phillip
yelled at him?.

Happy. (laughs) No. It says at the end of the.~
chapter they're still friends. It says that at

the end of the chapter.

- Yeah, but I feel - I feel - I think I feel that

Timothy feels —‘I don't know - kind of - I
don't know =~ like kind of a big weight's been
liféed off his chest because - what's the quy's
name?

Phillip

fhillip. Phillip yelled at him because, I
think Phillip had a whole bunch of anger inside
of him, just waiting to blow up. That's what I
feel. 1I feel he was just really, really mad
and he had to get it out.

I don't think that he had a bunch of anger
inside of him. I don't because, I don't know
why.

I tnink - I think it was - um - to see if he
said that - if‘he said what he did, he'd prob -
he'd - he'd think, "Oh, Mom was right." But
once he said it then he found out that his mom

was wrong.
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Ken: Yeah, I think he feels a lot better about
saying that. Even though he did get mad at
Timothy, I think he feels bett;r inside.

Jerry: Well my question was how does T%fothy feel.

Ken: Oh, Timothy. Well -

Craig: Well he feels - he feels -

Ken: I think -

Craig: I think he guessed that - um -

Ken: He was going to blow up eventually -

Craig: That there was a-

Jerry: Cause my question said, "How do you think
Timothy feels after‘Phillip Yyelled at him?"

Ken: - Well, I think that Tiﬁothy says, "Well, I was

~ expecting this and here it came."

Jerry: Well, I don't think he was expecting it.

Craig: Well, he was - he was exﬁecting like -

Jerry: Well?

Craig: Sométhing - Like he seemed kinda tense. T

| think he thinks that - um - what Phillip thinks
- um - I got it out that he's going to like
black people from now on. -

Jerry: Ok, so we answered that question.

Craig: I asked my two.

Ken: You only asked one.



* Craig:

Ken:

Craig:

Ken:

Craig:

Ken:

Jerry:
Craig:

Jerry:

Ken:

Craig:

Jerry:

Ken:

Jerry:

245

I've asked two.

Ok (long pause) Oh, yeah. Do you - Do you
suppose - suppose Timothy - Do you suppose
Timothe is treating Phillip as if he was
higher? If so - Let me say this again, ok? Do
you suppose Timothy is - is treating the boy as
if he was hiaher? 1If so -

He was unt: ' * . end of the chapter. Now he's

calling him "Young bass" 3.y o

He always calls him "Young bas *mg

No, now he calls him "Philleepe' -

Oh yeah, that's right, that was a dumb
question. . Philleepe.

Philleepe -

Philleepe

Philleepe

I always - I think it's neat, the way he talks.
He goes, "Philleepe, Young bass, Spell with de
rocks."

Ok. Let's go. 1I'm done.

Wait, I haven't askea my second question.

Ok.

Do you think they will become friends again?

Why or why not?
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That was answered in the last sentence,
"Timothy, will you be my friend again?" "Yes
Philleepe."

No, it doesn't.

It says, 6Yes, I've always been your friend."
Oh, ok.

And then - see it says right around here
somevhere.

Ok, ok, ok;

Let's read to Chapter 15. 8

I'm wrong l‘ - ,
Why not. . .
To chapter 15"4

It's really short

pages it it It's

See it says;h'Yay~£hllleepe. In my book ‘
7 [

- K““

U E )

someone wroﬁg at ‘in.- 6k. )ﬁow many ‘pages is

o

that?

1

Well, it's ﬁe_vaCh-%

\ﬂ».‘rv‘

How many pa@pS’ How many pages from about

5
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Jerry: 33 pages.
Ken: Oh, geez. That's a lot of reading.
Craig: That's one chapter in our -

Jerry: No it isn't. That's one chapter in Lord of the

Rings. One chapter.
Craig: We - that's what we read last time.
Jerry: Yeah.
" Craig: It was, cause these chapters are really short.

That's what we read last time. The sa

amount. Look.

Ken:H Ok, I don*t know. Ok, I don't know. This is

, “gn interesting book anyway.
Jerry: Ok.
Craig: It'll be easy to do, Ian.
Jerry: I get to read.

Ken: Yeah, you get to read first.



