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Dedication
This thesis is dedicated to all those who seek to increase the effectivencss
with which Bible colleges equip their students to serve others. Mav this study

help them in fulfilling their calling,



Abslract

Postsecondary institutions are increasingly required to demonstrate that
they are achieving their objectives. Student oulcomes assessment (SOA) is one
technique that institutions can use o ascertain the extent to which students are
attaining the program goals of the institution and the personal goals of the
individual stuci-nt. This study investigated the use of SOA activities in
Canadian Bible Colleges. Particular attention was given to the nature of the
activities that are emploved and the use of the information obtained in
institutional planning.

The population of the study included the member colleges of the
Association of Canadian Bible Colleges. Data were gathered in three ways:
(a) a questionnaire was completed by the presidents of 31 colleges to obtain
data with respect to the kinds of SOA activities, institutional characteristics,
administrative structure of SOA, and use of SOA information in planning;
(b) a questionnaire was completed by 66 faculty members and 74 administrators
from 30 colleges with respect to involvement of faculty members in the
administration of SOA activities, use of SOA activities, and use of SOA
information in institutional planning; and (c) 22 interviews were conducted
with 10 presidents, § academic administrators, 3 faculty members, and 1 other
person from 10 colleges with respect to the organization of SOA, use of SOA

activities, and use of SOA information in institutional planning.



The major findings were as follows: (a) there was considerable supporl
t -1 SOA within Canadian Bible colleges, (b) several colleges emploved well-
designed SOA programs, (¢) some participants were unclear about whal
constitutes SOA, (d) much of what was considered SOA was actually student
evaluations of the facilities and services of the college, () minimal attention was
given to assessing the ministry readiness of students, and (f) personnel in the
colleges desired increased use of SOA activilies and information.

A conceptual model for the use of SOA in planning, based on Astin’s
(1991) Ir,pui - Environment - Outcome model and Provus’s (1971) discrepancy
evaluation model was developed. Specific recommendations for practice and

further research are included.
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CHAPTER 1
INTRODUCTION
The purpose of this study was to investigate the extent to which student
outcomes are assessed in Canadian Bible colleges and the extent to which
information obtained from student outcomes assessment (SOA) is used in
planning in Canadian Bible colleges.

In the 'ptjl tical and social environment of the 1990s, highur education

universities are 3CCD!]’!p“Shiﬁg their goals and nhjc\clivesj are denmmling
atcauntabilit}!. Governments are interested because Lhc‘y pmvidc the majority

Dstsecandary institutions demonstrate thc:-y are pruviding quality instruction

"'J'"U

se thev often provide a major share of the tuition and other costs and are
concerned for the future of their children. Employers want to ensure that
prospective workers have the necessary abilities for the workplace. Members of
the general public are involved because they ultimately provide the taxes which
are used to fund public higher education and because higher education has
always played an important role in setting directions for the future through the
impact it has on the future leaders of society. Students, whose interests should
be paramount, want to know that the education they receive atl an institution is
appropriate to their personal goals and needs.

In addition to external demands for accountability, institutions have
plans to accc:vmplish certain goals and to strive to fulfill their mission. In order

to assess their progress they require information on student performance. SOA

is often used to pmvndé such information.

tuition, the same concerns of similar kinds of stakeholders are present.



Therefore, private colleges must consider donors and students as important
stakeholders. Donors, like governments with respect to public institutions, are
concerned with demonstrated value for their contributions. Canadian Bible
colleges, as private higher education institutions, need to demonstrate they are
accomplishing their missions in order to attract students and donors.
Major Purpose of the Study
The major purposes of this study were to determine these two aspects:
(a) the methods used in Canadian Bible colleges to gather and report data on
student outcomes and (b) how information from SOA is used in institutional
planning,.
Specific Research Questions
The specific research questions were divided into two sections. One set
of questions dealt with the SOA methods employed in Canadian Bible colleges
and the level of satisfaction with such practices among faculty members and
administrators. The second set of questions addressed the use of SOA
information in institutional planning and the levels of satisfaction with that use
among faculty members and administrators in Canadian Bible colleges.
SOA Practices
The specific research questions were as follows:

1. How are SOA data gathered in Canadian Bible colleges?
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2.1  How are SOA data reported internally in Canadian Bible colleges?
2.2 To what external agencies are SOA data reported by Canadian

Bible colleges?

3. What relationships exist between selected institutional characteristics of
Canadian Bible colleges and the methods used to gather SOA data?
4. To what extent are college administrators and faculty members of

Canadian Bible colleges satisfied with how SOA data are gathered in

their respective colleges?

[



Use of SOA Information in Institutional Planning
The specific research questions with respect to the use of SO
information in institutional planning were as listed below:
5. How is SOA information used in institutional planning decisions in
Canadian Bible colleges?
5.1  How is SOA information used in resource allocation planning, in

Canadian Bible colleges?

wu
(S

How is SOA information used in academic planning in Canadian
Bible colleges?
5.3 How is SOA information used in personnel planning in Canadian

Bible colleges?

Bible colleges?

o
\Urm

How is SOA information used in student planning in Canadian

Bible colleges?

5.6 How is SOA information used in planning for accreditation
(including re-accreditation) in Canadian Bible colleges?

6. '0 what extent are college administrators and faculty members of
a

C

inadian Bible colleges satisfied with the extent of the use of SOA

information in institutional planning in their respective collegoes?

Significance of the Study

The need for this study was established by the lack of exisling rescarch
on the topic, recommendations from related research, and the growing need for
Canadian Bible colleges to perform SOA and to use the information gained
from that in planning.

A review of the literature did not identify any previous studies of the
nature and use of SOA in Canadian Bible colleges. However, other studies in
related topics or jurisdictions indicated a need for research into the nature and

use of SOA in Canadian Bible colleges.



Sawchenko (1991) investigated the nature and extent of institutional
research in Canadian Bible colleges. His study did not include anv mention of
SOA as one aspect of institutional research, but he recommended that
additional rescarch was needed lo determine the impact of changing demands
by constituents on the nature of institutional research and the best forms of
institutional research for affecting institutional decision-making. This studyv
incorporated Sewchenko’s recommendation by exploring the impact on
Canadian Bible colleges of the demands for SOA and the use of SOA
information in institutional decision-making with respect to planning,

A study similar to this thesis research was conducted by LEasley (1987)
with respect to Canadian and American Bible colleges accredited by the
Accrediting Association of Bible Colleges (AABC; formerly the American
Assaciation of Bible Colleges). Part of Easley’s research explored the nature of
Bible colleges” altempts to gather SOA information. Easley also attempted to
identify the perceptions of the college faculty and administration with respect to
the adequacy of the SOA praclices of their respective colleges. Three key
differences occurred between Easley’s study and this study: (a) Easley made no
attempt to differentiate between Bible colleges in Canada from those in the
United stales, (b) his research did not address the use of SOA information in
institutional planning, and (Cj his population included only Bible colleges
accredited by the AABC. This thesis research, on the other hand, investigated
the extent to which personnel in accredited and unaccredited Canadian Bible
colleges were satisfied with their college’s use of SOA activities and SOA
information in institutional planning,.

An important difference between Easley’s (1987) study and this project

was that when Easley was gathering his data in the spring of 1986, the AABC

the AABC, an accredited Bible college or one seeking accreditation “must



provide outcomes data that will show it to be achieving the objectives specific to
each program, major, concentration, and emphasis offered” (AABC, 1094, p. 7).
AABC accreditation procedures require that institutions submit “an
institutional planning document” (AABC, 1994, p. 85) along with their self-
study report. Thus, for the 18 Canadian Bible colleges (AABC, 1995) that are
seeking or have received AABC accreditation, SOA and institutional planning,
are required.

SOA is generally viewed as a lool for providing inpul to enhance
planning. Therefore, it can be argued that there is a need for Canadian Bible
colleges to perform SOA and to make effeclive use of the resulting information
in their planning. Thus, this study investigated the use of SOA information in
the planning processes of Canadian Bible colleges. Whether or not Bible
colleges are involved with the AABC there are still compelling reasons 1o
implement SOA procedures and utilize the information obtained from those
activities.

Within the general postsecondary sector in Canada there is increasing
expectation to use SOA to verify that students are achieving whal is expectled.
For example, Alberta Advanced Education and Career Development in its
October, 1994, White Paper, entitled New Directions for Adult Learning in Alberta,
indicated its intention to require all institutions receiving public funding or
program accreditation through the Private Colleges Accreditation Board to
demonstrate they are meeting acceptable standards through the use of
performance indicators. With the increased use of SOA in higher education,

whether in the form of performance indicators or otherwise, Canadian Bible

kind of information on the degree to which their students attain their intended
educational outcomes. As Banta, Lund, Black, and Oblander (1996) observed

there is increasing pressure not just from accrediting agencies and governments

1
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but also “from students and parents and from truslees and emplovers .. . to
convince academics that they need to provide tangible, systematic evidence of
what students know and can do as a result of their collective college
experiences” (p. xvii).

‘This study explored the nature and extent of the use of SOA in Canadian
Bible colleges. By so doing, this study has provided information about whether
these colleges are responding to the changing expeclations for postsecondary
educational institutions.
Terminology
“Bible college” is used in this study to refer to a postsecondary

institution in which there is a core of biblical studies, an emphasis on Christian

oriented to preparation for vocational ministry.,

The term “student outcomes assessment” (SOA), as used in this study,
refers 1o actions taken by the institution, or a section/department of the
inslitution, to attempt to assess the degree to which students, collectively, attain
the general and professional educational goals of the college as well as student
development goals.

“Senior academic administrator” is used to identify those respondents
who responded to the question about their current position on the Individual

Personnel Form as either “President” or “Academic administrator (Dean,

Associate Dean).”
“Other administrator” refers to those respondents who indicated on the
Individual Personnel Form that their current position was “Institutional

research officer,” “Student life/affairs administrator,” “Librarian,” “Registrar,”

e
w
o

“Non-academic administrator,” or “Recruitment/enrolment administrator.”
“Administrator” is used to refer generally to any and all personnel

holding administrative offices.



The use of the term “faculty member(s)” with reforence to respondent(s)
in the study is limited to those who marked their current position on the
Individual Personnel Form as “Teaching faculty member,”

“Ministry readiness activities” is the term applied in this studyv to those
SOA activities included on the questionnaire which were deemed 1o focus on
assessing professional competence of students, The SOA activitios included in
this category were Christian service reports, ficld placement reporls, emplover
surveys, and doctrinal defenses.

“Academic development activities” includes those SOA activitios
considered to be used to measure academic skills and knowledge fains or goal
attainment. SOA activities classified as academic development activitios woere
pre- and post-tests, standardized Bible content examinations, comprehensive
examinations, portfolios of student work, theses/ projects, standardized tosts,
and locally produced subject examinations.

“Student satisfaction activities” refers to those SOA activitios which
could be used to assess current and former students’ perceptions of the
effectiveness of the college’s programs in attaining ils goals or those of the
students. Student satisfaction activitics were locally produced alumni surveys,
commercially produced alumni surveys, locally produced student surveys,
commercially produced student surveys, graduating student surveys, and
withdrawing/non-returning student surveys.

Assumptions

Several assumptions needed to be made for this rescarch project to be
accomplished:

1. Canadian Bible Eollege administrators and faculty members knew and
understood what was happening within their respective college with respect to |
SOA.

2. The literature related to SOA and institutional planning was applicable

to Canadian Bible colleges.



3. The respondents openly, honestly, and accurately provided responses to
the questions asked.

4. ‘The five-point scales used in the questionnaire are interval scales.

Limitations
Several limitations were inherent within the design of this study.

1. The results oblained in the study were limited by the nature of the
methodology. Because the study used questionnaires, interviews, and
documentation only, other kinds of data available through alternative
methodologies were not included.

2. The interviews were limiled to the period of January and February,
1996, and by the intention of gathering additional insight into the methods
being employed in SOA and the nalure of the use of the information resulting
from SOA in institutional decision-making,.

3. The lack of similar research limited the comparability of the findings of
this study.

4. The perceptions of the respondents, possibly because of lack of
awareness and bias in their roles as administrators and faculty members within
Canadian Bible colleges, limited the generalizability of the findings of this
study.

5. The decision to limit the study to Canadian Bible colleges which were
members of the Association of Canadian Bible Colleges (ACBC) meant the
findings were not generalizable to other Canadian non-ACBC member
institutions nor to other Bible colleges outside of Canada.

6. The focus of the study on Bible colleges meant the findings were not
generalizable to other postsecondary institutions in Canada.

Delimitations
The study had several delimitations which were imposed in order to

cnable the study to adequately examine the nature and use of SOA information

in Canadian Bible colleges.
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I. Only Bible colleges which were members of the ACBC were included in
the study. While other Bible colleges operate within Canada, identification of
them is difficult. For this reason including all Canadian Bible colloges was not
possible. Therefore, in order to survey the entire population chosen for the
study, only members of the ACBC were included.

2. The study focused on the kinds of activities used in SOA and the use of
SOA information in institutional planning. The study did not address (a) the
nature of the student outcomes, (b) the level to which Bible college students
attained intended outcomes, nor (c) the nature of the educational program and
activities (process variables).

3. Data on perceptions of faculty members of the Bible colleges wore
limited to that received from four randomly selected respondents per
institution.

4. The study obtained perceptions of administrators and facully members
regarding the adequacy of the utilization of information obtained from SOA in
institutional decision-making. However, other stakeholders are involved in the
decision-making processes of the institutions and planning is only one
application of such information.

5. The study was limited to data gathered between August 1995 and
February 1996.

6. Interview data and document analysis were only used to provide
additional insight to the data gathered by the questionnaire.

Organization of the Thesis
The thesis is divided into nine chapters. Chapter 1 has provided an
introduction to the study, a statement of the problem, significance of the study,
definition of terms, assumptions of the study, limitations of the study, and
delimitations of the study. Chapter 2 presents a review of the literature related
to Bible colleges in Canada, SOA, and the use of SOA information in planning,.

In addition, chapter 2 provides the conceptual framework for the study.



Chapter 3 outlines the research design and methodology including an overview
of the population studied, instruments used, and timeline followed.
Additionally, the analytical procedures used and the issues of reliability,
validity, and ethical considerations are discussed. Chapter 4 gives the
characteristics of the respondents and the colleges from which they came.
Colleges are described in terms of location, age, affiliation with a denomination,
affiliation with the AABC, and size. Individuals are described by position held
and institutional affiliation. Chapter 4 also outlines the organization of SOA
procedures in terms of administrative responsibility, status, and procedural
patterns. Chapter 5 furnishes the findings of the study with respect to the

methods used for gathering and reporting SOA data in the responding colleges.

activities. Chapler 7 presents the findings of the study with respect to the uses
of SOA information in planning. Aspects of planning considered included
academic, personnel, resource allocation, strategic, student, and planning for
accreditation. Chapler 8 outlines the study’s findings concerning satisfaction
with the use of SOA information in planning. Chapter 9 concludes the thesis

with an overview of the study, summary of findings, conclusions, discussion,

and implications.



CHAPTER 2
REVIEW OF RELATED LITERATURE

This study addressed the use of SOA in Canadian Bible colleges, In the
social and political climate of the 1990s, postsecondary institutions are expeciod
to demonstrate that their students are attaining the expected outcomes.
SOA is important. This literature review focuses on three topics: Bible colleges
in Canada, SOA, and the use of SOA information in planning in higher
education. This chapter concludes with an explanation of the conceptual
framework which guided this study.

Bible Colleges in Canada
This section of the literature review deals with these three topics: (a) the

history of Bible colleges, (b) the nature of Bible colleges, and (¢) research on

colleges.
History of Bible Colleges
Witmer (1962) reported that the first Bible college, initially called The
Missionary Training College for Home and Foreign Missionaries and
Evangelists and today named Nyack College, was established in New York in
1882 by A. B. Simpson, an expatriate Canadian. Wilmer identified Ontario
Bible College, established in 1894, as the first Bible college in Canada. Brereton

(1990) concluded that the early Bible colleges, which she noted generally

distinguished by these five characteristics: (a) brevity of program — usually
under two years in order to get trained workers inlo service quickly,

(b) practicality —such that every program included a substantial ficld
component, (c) efficiency —which meant that only those elements deemed
essential were dealt with, (d) accessibility —because many of the students

lacked financial resources customarily associated with higher education at the
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time, and () anti-classicism in educational content and methodology — because
“jt was not appropriate for recruits to the mission fields; it took too long and
sometimes dulled their zeal” (p. 62). The forerunners of today’s Bible colleges

did not altempt to be equivalent to secular higher education institutions.

training schools apart from the other religious higher education institutions:

(a) worker training, (b) bibliocentric as opposed to philosophic in approach,

(¢) inclusive of women, and (d) inclusive of laity. The latter two elements were,
according, to Brerelon, motivating faclors in the early schools. In the first
instance, few, if any, women were admilted into most seminaries nor were they
generally eligible for ordination. Regarding the second characteristic, those
who did not want to seek ordination but still sought to serve in religious
vocations were not eligible for admission to seminaries because ordination was
the basic objective of seminary preparation.

Further, Brereton (1990) outlined the transition of Bible colleges from lay-
oriented, non-academic institutions to accredited, degree-granting institutions
the institutions which eventually became Bible colleges experienced enrollment
increases, as well as program expansion and lengthening, between 1915 and
1930 as the institutions became more permanent and developed substantial
support bases. After 1930, Brereton argued, conservative institutions developed
into Bible colleges and began to seek academic credibility. At the same time,
she asserted, the missionary training institutes and the more liberal Bible
training institutions lost their unique roles as seminaries began admitting

women than men. Brereton noted that during the 1940s many of these

institutions began offering baccalaureate degrees, raising their entrance



requirements, increasing their library holdings, encouraging faculty membors to
pursue advanced degrees, broadening their curriculum to include more liberal
arts offerings, and seeking some form of accreditation. In 1947 the Acerediting,
Association of Bible Institutes and Bible Colleges was established to moeet this
need (AABC, 1994). In 1957 the Association dropped “Bible Institute” from its
title. In 1973 it was changed to the American Association of Bible Colleges, and
finally in 1994 it reverted to the Accrediting Association of Bible Colleges
(AABC, 1994). Some Bible colleges in the United Slates also sought
accreditation from the regional accrediting agencies there.

Several of the accredited Canadian Bible colleges have negotiated
affiliation and/or transfer agreements with Canadian universities. However,
by and large, accreditation by the AABC has not benefited Canadian Bible
colleges in terms of recognition of their degrees, diplomas, certificites, and
courses to the same extent as it has their sister institutions in the United Stales,
One reason for this is because the AABC is recognized in the United States by
the Commission on Recognition of Postsecondary Accreditation, and by the
Council on Postsecondary Accreditation before that. A second reason is the
virtual absence of accrediting agencies in Canada. A third faclor is the long

tradition of private postsecondary educational institutions in the United Statoes.

as legitimate institutions of higher education.

According to Sawchenko (1991) the ACBC was formed in 1968 lo
promote the interchange of ideas and research results among Canadian Bible
colleges. The 1994/95 Association of Canadian Bible Colleges Direclory (ACBC,
1994) listed 40 member institutions. In addition, three member colleges were
not included in the directory (C. Bates, personal communication, August, 1995).
(By summer 1995, one college had ceased operations.) Of these 43 inslitutions
14 were accredited, 3 were candidates for accreditation, and T was an applicant

with the AABC, according to the 1995/96 AABC Directory (AABC, 1995).
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Nature of Bible Colleges in Canada

The nature of a Bible college appears to have changed over the last 15
years. In 1980 Gazard affirmed the definition articulated in the early 1960s by
Witmer (1962) that a Bible college is a postsecondary institution focusing on
preparing students for vocations with churches or other ministry related
organizations “through a program of Biblical and practical education” (Witmer,
p. 26). Atabout the same time, Rose (1981) adopted the then current AABC
baccalaureate degrees intended for people preparing for vocations within
Christian churches or ministries. However, Dr. Randall Bell, Executive Director
of the AABC, related that during the 1980s the role of Bible colleges was
reexamined by the AABC (R. Bell, personal communication, June 1996). In
1990, he noted, the AABC revised its manual and modified its definition to say
a Bible college is “an institution of higher education in which the Bible is
central” (AABC, 1994, p. 16). The revised definition added that a Bible college
also has as a primary mission “the development of Christian life and ministry”
(p- 16) in its students. For the AABC the distinguishing characteristics of a Bible
college are that every program includes (a) a core of Bible courses such that
every student has at least a minor in biblical studies, (b) a general studies
component which focuses “upon key concepts and philosophical issues. . . .
which form the basis of the worldviews held by those to whom [students] are
called to minister” (p. 38), and (c) a Christian-service component. Furthermore,
the AABC declared that all learning experiences of Bible college students ought
to integrate “a biblical worldview with life and learning” (p. 16). The revision
demonstrated that, for the AABC, the definition of Bible college has become
somewhat broader. 7

Millard (1995) argued that some Bible colleges began expanding their
curricular offerings as early as the 1950s. He noted that some Bible colleges

converted to seminaries, liberal arts colleges, and universities at that time. In



his recent study of changes in the role of Bible colleges affiliated with the
AABC, he identified these three types of colleges: (a) “traditional” Bible
colleges (approximately 25% of his respondents) which have maintained a
church-related vocational focus, (b) “evolving” colleges (15%) which have
expanded their curricular offerings and are becoming increasingly diverse
institutions, and (c) “progressive” Bible colleges (60%) which have maintained
the characteristics of a Bible college while expanding into other non-church-
related vocational programs. Millard concluded that the continued expansion
of curriculum offerings threatens to change the fundamental nature of the
“progressive” colleges.

Despite these changes, studies of Canadian Bible colleges in the 1990s
have continued to emphasize the professional preparation orientation.
Sawchenko, in 1991, affirmed Witmer’s (1962) definition of a Bible college. In
his 1993 study, Penner first defined a Bible college as “a postsecondary
institution with a program of studies in which Bible and Bible-related subjects
form the core of the curriculum” (p. 9) which appeared to allow for a

broadening in the curricular offerings. However, he went on Lo adopt Gazard’s

Wallace (1994) defined Bible colleges as “small, privately-funded, Christian
colleges which prepare students for Christian ministry” (p. 1).
Every Bible college, it seems reasonable to conclude, is expected to offer

programs designed to prepare individuals for professional ministry. At the

curriculum offerings by authorizing Bible colleges to “offer programs to
prepare students for various forms of employment” (p. 35). Even the modified
AABC definition maintains an employment orieniation. The lack of reference to
the modification of the scope of Bible college curriculum in recent studies of
Canadian Bible colleges may be reflective of the differences between the United

States and Canada in the abilities of private postsecondary institutions to offer



programs in such ficlds as business, education, or social work. Alternatively, it
may be because Canadian Bible colleges have maintained their traditional focus
in distinction to liberal arts colleges and Christian university colleges. On the
other hand, Sawchenko’s (1991) study was based on research conducted in 1986
and Penner (1993) collected his data in 1989, so they may have been simply
using the definition in their studies that was current at the time of data
collection.

in light of the foregoing discussion, for the purposes of this study, a Bible
college was defined as a postsecondary institution in which there is a core of
biblical studies, an emphasis on Christian living, a Christian service component,
and a curriculum which is predominantly oriented to preparation for vocational
ministry.

Researcht Literature Related to Bible Colleges

There is a growing body of research literature with respect to Canadian
Bible colleges. A search of Dissertation Abstracts International since 1985, the
Universily of Alberta library holdings, and a Bible college library catalog
resulted in finding 15 theses completed in the past 17 years which used
(1979) thesis on the relationships between Bible colleges in Canada and other
postsecondary institutions. About the same time, a study of credit transfer
agreements with public institutions was conducted by Gazard (1980), and Rose
(1981) reported on the development of the role of the board of trustees in the
governance of a Canadian Bible college. In the middle of the 1980s, Thiessen
(1985) considered the attitudes of personnel in Bible colleges affiliated with the
AABC toward different categories of music instruction and Kinvig (1987)
explored methods used by Canadian Bible college instructors to integrate life
experiences of students with classroom-based learning. In 1991, Howard
completed his thesis in which he looked at the role of the academic dean in

Bible colleges affiliated with the ACBC. During the same year, Sawchenko



(1991) defended his study of the status of institutional rescarch in Canadian
Bible colleges, and Schneider (1991) reported his findings on how autonomous
Bible college students were in making moral judgments. In addition, a
sociological study of the beliefs, attitudes, and values of students entering
Canadian Bible colleges was conducted by Bredfeldt (1991). Bredfeldt

compared his findings with what faculty perceived the students’ belicfs,

beliefs, attitudes, and values of Canadian yvouth in general, In 1992, Palfreyman
defended his doctoral thesis on the extent to which key leaders of colleges
affiliated with the ACBC were mentoring other leaders. In a separale study
which also investigated issues related to leadership in Canadian Bible colleges
Penner (1993) addressed the roles and attitudes with respect to presidential
Hiebert (1993) studied the impact of enrollment in a Bible college, as opposed 1o
a public university, on faith development, while Gust (1993) compared choral
music programs and attitudes of choral directors in Canadian and American
Bible colleges. One year later, Gibson (1994) reported on his exploration of the
attitudes towards aboriginal students in three Canadian Bible colieges, and
Wallace (1994) wrote on her study of the impact of learning strategics of first
year students on academic attainment. FHowever, none of these studics
addressed the use of SOA in Canadian Bible colleges.

Two studies have been conducted in the last 10 years with respect to
SOA in Bible colleges in the United States: Easley (1987) and Enlow (1988).
Easley investigated the perceptions of various stakeholders of Bible colleges
wi-th respect to the immportance and attainment of 55 specific student oulcomes,
In addition, he obtained data regarding the kinds of assessment instruments
and activities used by these Bible colleges. Easley surveyed the éxcaiileniic deans
of all 86 Bible colleges accredited by the AABC in 1986 in the United States and

Canada as well as a sample of 32 student deans from 30 selected Bible colleges,
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130 faculty members from 10 Bible colleges, and 184 alumni from the same 10

considered most important and most attained, while academic knowledge was
viewed as least important and least attained. His study also identified that the
instruments used most often by Bible colleges accredited by the AABC to

measure student oulcomes were student and alumni survevs, Bible content

tests, the Taylor-Johnson Temperament Analysis, the Minnesota Multiphasic
Personality Inventory, and the College Level Examination Program.

colleges in the United States in general education through the use of the College
Oulcomes Measures Project instruments. He compared the results of Bible
college students with those from students in five Christian liberal arts colleges
and United States national norms. He found that the Bible College students
compared favorably with the other two groups of students. His study focused
on specific outcomes and the determination of whether a sample of Bible college
students were able to achieve as well as non-Bible college students. As such it

was not comparable with this study.

and research literature related to Canadian Bible colleges.
Student Outcomes Assessment

Another key aspect of this study which warrants a review of related
literature is student outcomes assessment (SOA). A search of the ERIC database
of entries between 1984 and March 1996 using the descriptor “assessment”
resulted in 26,092 citations. Narrowing it down with the descriptor “outcomes
assessment” still produced 331 citations. Adding the descriptor “student
outcomes assessment” produced 63 citations. When additional resources and
other descriptors such as “self-study,” “quality assurance,” “performance
evaluation,” and “performance indicators” are considered, there is clearly a

large body of relevant literature. A review of such a large body of literature



was beyond the scope of this thesis. Therefore, this lite~ature review focuses on
key resources dealing with the theory and definition of SOA, its development
and use in the United States and Canada, and its use in Christian higher
education.
Theory and Definition

The concept of measuring and evaluating the student outcomes of higher
education has been part of the nature of such institutions since they began. Yet,
after nearly two decades of promotion by institutional rescarchers, stale
legislatures, and accrediting agencies, Banta et al. (1996) concluded that “it is a
fact that most faculty still have not considered the assessment of student
outcomes seriously” (p. xvii; emphasis original).

While noting that reputational ranking of universities began as carly as
1910, Cave, Hanney, and Kogan (1991) argued that these rankings lack
systematic application. Similarly, Borden and Bottrill (1994) believed that
systematic rankings systems of higher education institutions began with the
Gourman Report of 1933, and they also attacked the use of ranking systems
saying they are based on an inadequate conceptual basis. They maintained that
early reputation ranking systems were biased in favor of the established |
institutions while later systems based on peer comparisons and resource
allocation were inadequate because they failed to provide data that could
demonstrate whether or not the institutions were affecting students positively.
They claimed that these studies could not determine whether other factors such
as maturation or selectivity at entrance contributed more to the nature of the
student outcomes than did the actions of the institution. Astin (1987) also
discounted the value of reputational and resource-based assessment because the
former is really just a “popularity contest” (p. 90) and the latter measures only
the inputs of the institutions. He noted that

the research on student development indicates that having a great
reputation and abundant resources does not necessarily guarantee
excellence in the educational program; indeed, some of the most effective



undergraduate education occurs at institutions with very modest

reputations and resources. (p. 90)

With the exception of the popular press, current literature does not
supporl evaluation of institutional effectiveness based on reputation or
resources alone. Muaclean’s (1995, November 20) special issue on university
rankings for 1995, for example, used 20 to 22 measures in ranking Canadian
universitics. Only two of the elements in their model, and those only worth 2%
a.-d 3% of the total, were related to outcomes (graduation rates of second year
students “within one year of the expected time period” (p. 31) and success of
students in winning national academic awards). The remaining measures were
based on resources or reputation.

The current literature supports two views of assessment. Halpern (1987)
exemplified one view when she said that assessment refers “to the outcomes of
higher education and can be used to reflect educational gains when appropriate
comparisons are made between freshmen and seniors” (p. 6). Astin (1987)
coined the term “talent-development” to refer to this kind of assessment which
altempts to measure the value-added by involvement of students in college.
Astin said talent-development assessment is of greatest interest to educational
institutions because it provides the data necessary to make program
improvement decisions. Likewise, Bogue and Saunders (1992) emphasized the
fact that student outcomes

center on student growth—on changes in knowledge, in skill, in

attitudes, and in values. The question is whether there are differences in

knowledge, skill, attitudes, and values from college entry to college exit.

This is the “value-added” question of quality assurance. (p. 161)

The second view of assessment was defended by Erwin (1991) who
focused attention on the degree to which students attain the performance or
competency levels desired. Astin (1987) called this “outcomes” assessment. He
maintained that this is the only concern of employers. He observed that

employers are not interested in whether the student has made substantial gains



toward the desired objectives. Rather, he argued, their only concern is whether
a student has acquired the necessary skills, attitudes, and knowledge for the
work regardless of where or when they acquired them. Erwin explained that
this approach is relevant in the current social and political environment because
it focuses on accountabilitv. Governments endorse this approach when they
propose performance indicators systems to hold postsecondary institutions
accountable. Nedwek and Neal (1994) were critical of this lack of concern with
where the gains occurred. They argued that most assessment programs do nol
adequately assess the process aspect. In fact, thev staled,

one of the major leaps of faith in the field of oulcomes assessment is the
often untested assumption that the academic program, instilution, or
organizational culture was in fact responsible for, or explains variations
in, student outcomes and performance, (p. 83)

In effect, the value-added approach is more formative and the outcomes
perspective is more summative.

Students are probably interested in the resulls of both types of
assessment. However, in a pragmatic sense, when their reasons for enlering, a
an outcomes approach.

McLeod and Atwell (1993) maintained that measuring student oulcomes
is “probably the key essential in institutional effectiveness nmasurenuén(“

(p. 37). Similarly, Borden and Bottrill (1994) concluded that outcomes
assessment has the ability to provide information that may lead to conclusions
about the effectiveness of an institution, or a unit of an institution, in attaining
its objectives.

Notably for this study, Easley (1987) clarified what is meant by
assessment within a Bible college when he defined it as “the process of localing,
students” (p. 10). Clearly, he adopted the outcomes assessment model. Because

of the predominance of professional preparation programs in Canadian Bible
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outcomes assessment,” as used in this study, refers to actions taken by the
institution, or a section/department of the institution, to attempt to assess the
degree to which students, collectively, atlain the general and professional
educational goals of the college as well as student development goals. This
definition is not intended to deny the talent-development approach. Instead, it
was considered important to first address whether outcomes were being
assessed al all, before investigating whether Bible colleges in Canada area
altempling to measure the value-added by the college experience.
SOA in the United States

SOA appears to be an accepted, if imposed, practice in the United States.
As a resull of a 1993 survey, El-Khawas (1993, as cited in Banta, 1993) reported
that 97% of American colleges and universities were or planned to be

conducting outcomes assessment activities. Hutchings and Marchese (1990)

noted that by 1990 nearly 40 states had mandated SOA. The prevailing mood in

the United States has been to hold postsecondary institutions accountable for

public and private money that they spend. The tradition of private and public

institutions having to demonstrate effectiveness and stability through regional

accreditalion procedures may have created a climate of acceptance for SOA.

States "in the 1980s with discussions focusing on campus-level educational

quality, undergraduate instruction, and assessment of teaching and learning.

developed, and largely voluntary in nature” (p. 6). Neal went on to say that

the call for accountability in the 1990s has changed tone, however. Public
policy makers, for example, seem less interested in the issue of
instructional quality and more concerned with issues of productivity and
efficiency. In addition, earlier assessment initiatives based on voluntary

participation have given way to mandated systems of institutional
reporting. (p. 6)

]
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Furthermore, he observed that

independent colleges and universities in the United States are also facing
new demands for accountability through increased governmental
regulations such as State Postsecondary Review Entities and expandod
assessment demands by accrediting agencies. Concurrently, most
private institutions have developed strong boards of trustoees composed
primarily of corporate executives. These corporate exccutive officers
often bring a different management philosophy to their academic
institutions, with greater focus and emphasis on reviewing quantitalive
data, productivity ratios, and a concern with institutional efficiency:,

(p.7)
These observations demonstrate that a shift occurred from a talent-development

approach to an outcomes approach in assessment as government mandating of
assessment systems increased. Government devised systems supplanted the
faculty developed approaches which focused on talent-development.
SOA in Canada
In Canada, calls for SOA have not had the same force as in the United
States because of the absence of a unified national voice from government on

education issues and the absence of accrediting agénfie& In addition, rescarch

context. For example, Evers and Gilbert (1991) noted that despite the vast
amount of research that occurs in Canadian universities, very litile rescarch has
been conducted by these universities on the characteristics and progress of their
students. They observed that “apart from the type of university degree and the
final grade point average, universities know little about other specific outcomes
of education such as cognitive and affective co1v 2quences” (p. 54). Also,
Nadeau (1992) reported that the study of “qua’i.7 and excellence in Canadian
college and universities . . . is practically non-existent in Canada” (p 2).
Nevertheless, there are demands for accountability and the use of SOA in
institutional planning. For example, Alberta Advanced Education and Career
Development’s (1994) White Paper, New Directions for Adull Learning in Alberta,

indicated the Alberta government will “require providers to measure and

12



report on performance through an accountability framework to advise
Albertans of results achieved in publicly funded learning opportunities”

(p. 17). The document indicated that performance indicators will be used to
facilitate this reporting. McLeod and Atwell (1993) distinguished between
otitcomes and indicators by clarifying that outcomes are results of a process and
whereas indicators are data that can be used to demonstrate whether an
outcome has been achieved. The use of performance indicators will focus
altention on assessment of outcomes as opposed to the talent developed. In
addition, the White Paper stated that “providers will be expected to
demonstrate how information from these indicators is used to improve the
future quality and availability of learning opportunities” (p.16).

detailed follow-up studies of former college and technical institute students in
British Columbia conducted since 1988 (e.g., Strategic Information Research
Institute, 1994; GDA, 1996). These studies provided data from former students
approximalely one year after leaving the college or institute with respect to
their perceptions of the adequacy and appropriateness of the programs they
had taken as well as the gains in skills they had acquired in the program. In
addition, the surveys obtained data with respect to employment, salary, and/or
further education of the former students.

While Bible colleges in Canada are not directly accountable to the
government for public money, as a result of government initiatives such as
those described above, their stakeholders will come to expect postsecondary
institutions to perform, use, and report on SOA as standard operating
procedure.

SOA in Christian Higher Education

Within Christian higher education, the literature on SOA is developing,.

One important work is Assessiment in Christian higher Education edited by Lee

and Stroiks (1994). The essays in this volume provide both theoretical and



historical perspectives as well as the results of research projects conducted

within Christian liberal arts colleges and universitics in the United Stales and

Canada. Stronks and Lee (1994) noted that assessment has been motivated in
part by accreditation requirements but argued “it also arises from an honest
attempt to determine the extent to which the stated or implied goals for student
learning and development are being met” (Introduction, n.p.). While the
student outcome goals of Christian colleges and universities are different from
Bible colleges, the two types of institutions are alike in their claims “that they
help students think about how their Christian faith relates to every arca of life”
and “that their brand of higher education leads to changed lives” as Stronks
and Lee said (Introduction, n.p.).

Brandt (1994) put forward a stewardship argument as a philosophical

basis for conducting SOA in Christian colleges and universities. e said that

evaluate it to make sure that [they] are effective as God’s agents in the world”
(p.5). He contended that because of the affective goals and claims to achieve
them, SOA in Christian colleges and universities is necessarily more
complicated butl also more necessary than it is in secular instilutions.

Since 1990, AABC accreditation requirements have included the need for
the development and execution of SOA procedures and the use of SOA
information (R. Bell, personal communication, June, 1996). The AABC manual
adopted in 1990, the criteria of which were still in effect at the time of this
study, required SOA to be conducted as stated in these two criteria:

A.3.1. Outcomes relating to institutional goals

A college must provide outcomes data that will show it to be achicving

its institutional goals.

A.4.1. Outcomes relating to objectives

A college must provide outcomes data that wiil show it to be achieving

the objectives specific to each program, major, concentration, and

emphasis offered at the college. . ..



The means of assessing educational effectiveness must be broadly and
accurately publicized. These means should include activities such as a
review of student portfolios, graduate or professional school test results
and placements, placement rates in program-related employment, and
employer evaluations, and, specifically for colleges in the United States,
evaluation of senior theses and standardized test results. (AABC, 1994,

p.17)

In addition, SOA information was required to be included in the annual
institutional plan submitted by all candidate and accredited colleges.

In summary, there are two kinds of assessment supported by current
literature: talent-development and outcomes. Talent-development assessment
concentrates on determining the gains made by students as a result of attending
college while outcomes assessment focuses on validating that students have
attained the intended objectives. Both are useful for providing feedback on the
effects of a college on its students. Both are necessary to understand the impact
of a college on its students. However, for the reasons stated above it was the
outcomes approach of assessment which this study investigated.

This section has surveyed the literature with respect to the definition of
SOA and the development of SOA practices in the United States, Canada, and
Christian higher education. The two dominant views of assessment were
explained and a working definition developed. As well, the review has
surveyed the factors affecting the development of current practice.

Use of SOA Information in Planning

This section of the literature review deals with the use of SOA
information in planning in higher education. The section begins with a review
of literature about the kinds of use for SOA information, then deals with
principles for effective use of SOA, and concludes with examples of specific
uses of SOA information.

| Kinds of Uses
In their discussion of the uses of SOA, Ewell and Jones (1994) argued that

“information about performance makes little sense in the abstract. To be useful,
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it must be embedded directly in a visible management or decision-making
process” (p. 27). Halpern (1987) distinguished between SOA programs on the
basis of the use of the information. She idenlified three categories: (a) program

improvement, (b) gatekeeping, and (c) budget decisions and accountability. In

clearly, in at least the first and last of Halpern’s types, it is used as a planning
aid by providing information about the state of effectiveness of the educational
enterprise. Ewell (1983) also pointed out that assessment as developed in the
last 30 years is viewed “as part of the process of rational resource allocation and

program decision making” (p. 4).

refinement of the educational process” (p. 2). Jacobi, Astin, and Ayala (1987)
referred to the key benefit of conducting SOA as being lo “point to directions
for improvement” (p. 1). The value-added approach, they rightly maintained,
is necessary for program development. As they pointed oul, oulcomes
assessment does not identify the effects of the educational processes so does not
provide the kind of data necessary to guide corrective actions.

Jacobi et al. (1987) also argued that SOA needs to be more than a

response to mandated accountability. They identified four areas in which SOA

He argued that such a perspective is too narrow because it does not adequately
deal with the diverse issues in higher educational institutions, is limited
.. methodologically, and places undue limits on institutional autonomy. He
maintained that the primary purpose of SOA information ought to be providing
input for institutional decision-making.

Stufflebeam and Webster (1981) classified evaluation studies into three

major classes with eleven sub-categories. Elford (1996) identified Stufflebeam



and Webster’s objectives-based studies, accountability studies, management
information syslems, and accreditation/certification studies with SOA. For
Stufflebeam and Webster the purpose of objectives-based studies “is to
determine whether the objectives have been achieved” (p. 73); for accountability
studies it is to demonstrate that some externally set criteria of quality are being
met; for management information systems it is to provide “information that
managers need to implement their management responsibilities” (p. 75); and for
accreditation/cerlification studies it is to ask whether “institutions, programs,
and personnel are meeting minimum standards, and how can their performance
be improved” (p. 76).

While distinguishing between data and information, Ewell and Jones
(1994) observed that SOA information can be useful in decision-making in so far
as it is meets these three tests: (a) it is appropriate to the particular needs of a
decision-making situation; (b) it possesses face validity from the perspective of
the decision-maker which, in their opinion, often precludes sample-based
studies and those using statistical manipulation; and (c) it suggests a course of
action that will improv~ performance. For example, they suggested that
information about the time students spent on specific activities “may be of far
greater decisional utility than generic test scores” (p. 27).

McLaughlin and McLaughlin (1989) used a matrix model to identify
barriers o the use of information from research and evaluation work in
institutional decision-making. On one axis they identified these five
information support activities through which information from research and
evaluation can be used to influence planning: (a) selection—determining what
data to use, (b) capture—collecting and storing data, (c) manipulation—
analyzing data and producing information from it, (d) delivery — the actual
presentation of the information, and (e) influence— the value placed on the
information by the recipients. On the other axis, they placed these three levels

of organizational planning: (a) strategic— planning which addresses the overall
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focus of the institution, (b) managerial — planning of resource allocations so as to
attain institutional goals, and (¢) operational — planning related to operating and
monitoring institutional processes. An adaptalion of their conceptual
framework is presented in Table 2.1. In their model they identified
representative barriers for each of the five activilies involved in bringing

research and evaluation information to bear on cach of the three types of

applicable to the use of SOA information.
Table 2.1
Barriers to the Use of Research and Evaluation Information
in Organizational Planning

Types of planning

Information Strategic Managerial Operational
support activities
Selection Shifting goals Communication Inadequale
gaps measures
Capture Governance and  Interdepartmental  Technology and
politics competition standards
Manipulation Inappropriate  Mismatch between  Lack of technical
frame of reference  user needs and  skills and resources
analyst
Delivery Structural rejection Technology Inappropriate
apprehension liming,
Influence Conflicting Unethical uses Powerlessness
purposes

Note. Adapted from McLaughlin & McLaughlin, 1989
Ewell (1989a) outlined these four ways in which SOA information can be

used in institutional decision-making:
1. Identifying problems. Ewell (1989a) argued that discrepancy
evaluation can be used to determine the degree to which an institution is

achieviﬁg its goals.



2. Develop a context for a decision. This is the same concept as
environmenlal scanning as used in many strategic planning models. Ewell
(1989a) maintained that evaluation information indicates limits within which
decisions can be made and illustrates interrelationships of and impacts on the
various aspects of an organizalion.

3. Induce closure. Patton (1978) concluded thal decision makers oflen
reach their conclusions early on and then seek for justification or verification of
the decision. Ewell (1989a) believed that concrete information may give them
confidence in their planning and induce closure. The information should also
be presented in a timely and appropriate manner.

4. Promotion or selling of a decision. Ewell (1989a) also contended that
information can be used in selling a future course of action.

Principles for Effective Use of SOA

Astin et al. (1993), with the sponsorship of the American Association for
Higher Education’s (AAHE) Assessment Forum, developed nine “Principles of
Good Practice for Assessing Student Learning.” Based on their own experience

and a knowledge of the literature, the 12 authors articulated these principles
which can guide both how to effectively implement a SOA program and how to
maximize the use of SOA information in planning. These nine principles are
used as a framework for outlining the main themes of the literature on effective
use of SOA.

1. “The assessment of student learning begins with educational values”
(Astin et al., 1993, p. 1). In other words SOA fargets and methodologies ought
to be institution-specific within the framework of each institution’s mission.
This requires, according to Banta et al. (1996), a clearly articulated shared
understanding of “what the institution is, what it values, and what it aspires to
be” (p. 4). They observed that many institutional mission statements are too
general to provide effective guidance to SOA. However, Brandt (1994) found

that small church-affiliated colleges often demonstrate a clear understanding of

[
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their mission, a finding which Banta et al. suggested reveals that “these colleges
know why they exist and what impact they hope to have on students, especially
with respect to intellectual, spiritual, and psychological learning” (p. ). For
Aslin el al. and Banta et al,, as well as Ewell (1985), Pace (1979), and Wollf
(1992), what matters most in any postsecondary institution relative to SOA is
student learning. And, clearly, to Banta et al., this is what ought to matter most
to students, parents, faculty members, administrators, trustooes, donors, and
governments,

2. “Assessment is mosl effective when it reflects an understanding, of
learning as multidimensional, integrated, and revealed in performance over
time” (Astin et al., 1993, p. 1). Therefore, Astin et al. concluded that SOA must

employ a variety of methodologies for acquiring data upon which to make

(1996) and Krueger and Heisserer (1987). Astin et al. suggested that such
methods need to include “actual performance” (p. 1) of students. All three sots
of authors maintained that this principle requires SOA to take place in various
settings and al various times throughout students’ enrollment in an institution.
Banta (1992) said

any comprehensive approach to outcomes assessment should include

multiple sources of information, since no single indicator has sufficient

reliability and validity to serve as the sole source for decision making
about individuals or programs. While most current faculty activity is
concentrated on developing and improving measures of student
achievement in general education and major fields, student satisfaction
and perceptions of their own growth should also be measured as parl of

a comprehensive approach. (p. 1691)

3. “Assessment works best when the programs it secks to improve have
clear, explicitly stated purposes” (Astin et al., 1993, p. 1). The AAHE group
included this principle in order to point out the importance of a statement of
rationale and philosophy for SOA. Arguing that SOA is a process by which
observed outcomes are compared with intended outcomes which are derived

from the mission of the institution, the authors of the principles proposed that



SOA can provide the impelus to develop clear aims and standards as well as o
the scope and sequence of a college’s curriculum. Similarly, Krueger and
Heisserer (1987) recommended that “when building an assessment program, a
university needs Lo build a program uniquely adapted to its own mission and
goals” (p. 46). Implicit in that statement is the necessity of explicitly stated
oulcomes,

4, “Assessmenl requires attention to outcomes but also and equally to
the experiences that lead to those outcomes” (Astin el al., 1993, p. 1). Astinet
al., as well as Banta et al. (1996), believed that SOA is only useful for program
improvement purposes when appropriate data on the nature of the instructional
processes and student experiences are also available and relationships between
the process and oulcomes are identified. Astin (1985) proposed a model to
explain differential changes in students on the basis of the degree of their
involvement in the various aspects of the college experience, which he
summarized by saying: “students learn by becoming involved” (p. 133, emphasis
original). His model suggested that differences in the quality and quantity of
student involvement, because of both student abilities and attitudes and
institutional opportunities, explain differences in student outcomes. He
maintained that the appropriate institutional actions were to create
opportunities for student involvement.

Banta et al. (1996) pointed to the “Seven Principles for Good Practice in
Undergraduate Education” developed by Chickering and Gamson (1987) as
examples of research-based processes which can enhance student learning,.
Sorcinelli (1991) provided additional research support for the efficacy of these
principles. The seven principles said that

good practice in undergraduate education;
1. Encourages contact between students and faculty.
2, Develops reciprocity and cooperation among students.
3. Uses active learning techniques.
4. Gives prompt feedback.
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Ul

. Emphasizes time on task.
6. Communicates high expectations,
7. Respects diverse talents and ways of learning,

Banta et al. proposed that measuring the degree of use of such processes should
be a focus of institutional research aclivities and that the data obtained should
be related to the outcomes observed.

Pascarella and Terenzini (1991) provided an exhaustive compendium of
the findings of over 2,400 research projecls on the cffects of college on students,
They concluded that college attendance has a relatively strong positive offect on
certain academic skills, attitudes, values, and psychosocial development. Whilo
between-college (i.e., between different types of postsecondary instilutions)
effects based on differences in structures, resources, or qualitative variablos
were not as substantial as the impact of simply attending college, Pascarella and
Terenzini still argued that the effect of differences in the college environments
on student learning is substantial on the basis of within-college (i.c., inter-
departmental) differences in the changes in students.

Pascarella and Terenzini (1991) also concluded that the rescarch they
reviewed supported these six instructional behaviors as improving student
learning of the subject material: (a) having a good understanding of the content
and presenting it with enthusiasm, (b) clearly explaining conceplts,

(c) structuring and organizing class time well, (d) presenting clear learning
stimuli such as examples or analogies, (e) avoiding vagueness and convoluted
language, and (f) developing rapport by being open to student opinions and
encouraging discussion. In addition, they argued that the body of correlational
research they synthesized strongly supported the idea that the qualily of
students’ interaction with the learning opportunities provided, being tutored,
having to teach material to others, and student self-perception as affected by
social and academic interactions within the college are also important factors in

the degree to which students attain desired outcomes.



Other recent research has also pointed to the importance of the college
processes, setting, and culture on the impact of college on students. Two
examples of research supporting the impact of different college experiences are
Terenzini, Yaeger, Pascarella, and Nora’s (1996) study of the impact of work-
study participation on cognitive developmenlt and Sax and Astin’s (1996) study
of the impact of college on volunteerism. Both studies found that the nature of
the college experiences affected students” post-college behavior and attitudes.

5. “Assessment works best when it is ongoing, not episodic” (Astin et al.,
1993, p. 1). The impact of SOA on improving an institution is far greater, Astin
ot al. said, when it “entails a linked series of aclivities undertaken over time”
(p. 1) rather than as isolated research or evaluation projects. This view
essentially sees SOA as a means of providing formative feedback in on-going
institutional development. As Bantia et al. (1996) pointed out it would also

provide the necessary input for what Total Quality Management proponents

SOA is too often considered only when institutions are conducting a self-study

or accreditation renewal. As Banta et al. remarked,

overall educational mission. And it focuses, very simply, on learning.
The questions important to address in assessment concern: What should
be learned? How will this learning occur? And what will be done with
that which has been learned? (p. 30)
When used in this way, Banta et al. believed, an institution becomes what Senge
(1990) called a “learning organization.”

6. “Assessment fosters wider improvement when representatives from

across the educational community are involved” (Astin et al., 1993, pp. 1-2).

possible in the design of a SOA program so as to enhance the quality and



breadth of the data. A second implication is that involvement is necessary for
implementation of a program, based on the premise that change will only take
place as people are aware of the need. Banta et al. (1996) insisted that the key

stakeholders to involve are faculty members:

Successful assessment programs create an atmosphere in which faculty
not only learn about but take ownership of institutional assessment
efforts. However, ... many faculty members are simply not well
prepared to assume the difficult tasks of assessment. Accordingly,
institutional resources must be devoted to faculty development. (p. 30)

Chaffe-Stengel (1992), based on her experience at California State University,
Fresno, echoed this same reminder but noted that faculty involvement is a
necessary but not sufficient condition for the success of SOA programs.

Banta et al. (1996) listed these four benefits of increased involvement in
SOA: (a) reduced resistance to change because the need for it is cloar,
(b) improved communication and collaboration among key stakeholders,
(c) greater faculty enthusiasm about their teaching role, and (d) increased
support for SOA. Banta (1992) also argued that

the process of bringing faculty together to discuss the goals for
education, the supporting curriculum and methods of instruction, the
quality of student learning, and means of improving all of the foregoing,
constitutes the single greatest benefit to be derived from assessing
outcomes. (p. 1688)

7. “Assessment makes a difference when it begins with issues of use and
illuminates questions that people really care about” (Astin et al., 1993, p. 2).
Astin et al. also said that information from SOA must be perceived as “credible,
suggestive, and applicable to decisions that need to be made” (p. 2). Banta et al.
(1996) pointed out that data must be turned into information by tying them to
specific, important issues and by ensuring that the data provided are
appropriate. Jacobi et al. (1987) and Ewell and Jones (1994) pointed out that

policy makers must consider the data valid and reliable if they are to make use

of them.
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Ewell (1989b) provided these four guidelines to enhance linking
information to planning: (a) provide information in a manner suitable for the
audience considering the perceptual style, sophistication, and position of the
audience; (b) tailor the information to the level, phase, and significance of the
decision and the necessity of further manipulation of the data; (c) choose the
medium for presentation with altention to the need for credibility, accessibility,
and interpretation; and (d) maintain a view to the next steps in the decision
process, the inherent costs, and potential additional information needs.

Kinnick (1985) discussed an extensive list of technical and organizational
factors which she considered as potential impediments to the use of SOA
information. These are presented in Table 2.2. She also recommended that
information be made accessible to planners by using these four presentation

stralegies: “disaggregating the unit of analysis, using comparative formats,

student outcomes information with other data sets” (p. 101).

Table 2.2
Factors Affecting the Use of SOA Information

Technical " . 7C)rgaﬁizatianal
Readability; a focus on findings Access to the information
Organizing data around problems, Linkage between data users and data
issues, institutional processes developers and managers
Data integrity Incentives
Face validity Organizational structure

Timeliness

Interpretability

Excessive bulk

Organizing data around reports

Note. Adapted from Kinnick (1985, p. 95).
8. “Assessment is most likely to lead to improvement when it is part of a

larger set of conditions that promote change” (Astin et al., 1993, p. 2). The



conditions Astin et al. envisaged included strong leadership which values
effective teaching and learning and the centrality of improved student outcomes
et al. (1996) said that “assessment and decision making should go hand in hand.
... Linking the two may very well be the most crucial aspect of successful
assessment practice” (p. 50). This point is echoed by Ewell and Jones (1994) and
Astin (1985). However, Ewell (1989b) added a cautionary nole when he said
that “good analysis and good decisions are not necessarily related, and the
seemingly straightforward process of providing sound information for decision
makers is layered with complexity” (p. 85).

In order to maximize the use of SOA information, Kinnick (1985)

suggested that such information be “incorporated into an ongoing institutional

budgeting, or ... [be] focused on a particular problem such as student
recruitment or retention” (p.98). Ewell (1989a) argued thal organizational,
researcher, decision-maker, and information characteristics influence the
utilization of information in planning. The interaction of these four factors is
illustrated in Figure 2.1.
Organizational Setting

- Structure of Power

- Organizational Culture

- Structure of Communications

Researcher Information Decision Maker
Characteristics ___o| Characteristics PN Characteristics
- content
- medium

Figure 2.1. Interaction of Factors Affecting the Use of Research and LEvaluation
Information in Decision-Making (Adapted from Ewell, 1989a)

9. “Through assessment, educators meet responsibilities to students and

to the public” (Astin et al., 1993, p. 2). Astin et al. viewed public higher



education institutions as accountable to society for its outcomes because of what
they saw as the “compelling public stake” (p. 3) in those outcomes, Therefore,
they considered reporting on SOA a legitimate demand on such institutions.
Examples of Uses of SOA Information

‘The literature contains many examples of the uses of SOA information.
Banta et al. (1996), for example, presented 165 short case study examples which
outlined 46 kinds of assessment aclivities in 33 subject areas, 11 program areas,
and 26 student development areas. The publications noted here are
representalive of many more. Gentemann, Fletcher, and Potter (1994) and
Barak and Sweeney (1995) discussed the use of SOA information for academic
program review. Ewell (1988) indicated that “there has been an increasing
tendency to formally incorporate information on student outcomes into decision
making. Forexample, ... budget making and program review” (p. 55). Banta,
Rudolph, Van Dyke, and Fisher (1996) noted that the universities and colleges
in Tennessee have used SOA information in planning for institutional
improvement, accreditation, and student retention because of state mandated
incentive funding being tied to such use. Krueger and Heisserer (1987) wrote
about SOA information use as a strategic planning tool to provide on-going
feedback by which to evaluate the achievement of strategic goals. They also
identified the use of SOA information as an input in capital budget plans.
Banta and Moffett (1987) mentioned most of the aspects of planning above as
having been affected by SOA information and added donor development and
service improvement. Ewell (1983) identified student recruitment as another
aspect for which SOA information is used.

Conceptual Framework

From this review of the literature the following conceptual framework
was developed to guide this study.

Astin (1991) developed the Input - Environment - Output (I-E-O) model

based on systems theory. The I-E-O model attempts to explain the connections
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between college inputs and oulpuls, According to the model there are many
instances in which students are changed through interaction with the college
environment. In other instances, outcomes are attained by students withoul any
impact of the college environmenl. The latter would be an example of
maturation or times when the student arrives at the college with the desired
outcome already achieved.

In line with this model, several authors (e.g., Nedwek & Neal, 1994;
Banta et al., 1996; Astin et al., 1996; Pascarella & Terenzini, 1991) have identified
the need for SOA to focus not just on the outcomes, as the name implics, nor on
the inputs as most of the reputational assessments have done, but to include (he
nature of the learning experiences, both within and outside of the classroom, in
the assessment of an institution’s effectiveness in achieving ils mission. In this
regard Astin’s (1991) concept of environment can be seen lo include not only the
situational factors of a college such as the location, facilities, and class schedule,
but also the learning processes which affect the students. Astin’s purpose was
to draw attention to the impact of the postsecondary environment on the
learning of students as well as input factors such as student ability, background,
and attitude as opposed to a narrow focus on the events within the classroom,
the planned learning activities assigned as part of a course, or the inputs of the
institution such as library resources, faculty credentials, or endowments. e
referred to assessment of the impact of the total college experience on students
as “value-added” or “talent-development” assessment (p. 34).

One potential weakness in the I-E-O model is the possibility of reducing
the complexity of student learning over the course of a postsecondary program
to the equivalent of an industrial process. However, the elegance of the model
should not be confused with simplicity or reductionism. Other models have
been suggested which can be understood as expansions, with different
emphases or from different perspectives, of the three basic elements of Astin’s

(1991) model. Inputs would include pre-college background traits ,
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characleristics, experiences, intentions, and commitments of the student
emphasized by Pascarella’s (1985) general causal model, Weidman's (1989)
model of undergraduate socialization, and Tinto’s (1987) theory of student
departure. Aslin’s environment construct is similar to Pascarella’s structural/

organizational characteristics of institutions, interaction with agents of

plus parental socialization and non-college reference groups (environment is
not limited to the on-campus setting); and Tinto’s academic system and

integration, social system and integration, intentions, and commitments,

the present study because none was as elegant as Astin’s I-E-O model and each

dealt with other (or more limited) aspects of college experience than SOA —

socialization, and Tinto’s with early leavers.

Bottrill and Borden (1994) used the general sense of the I-E-O model
when they provided an extensive list of performance indicators which they
found in the literature. They categorized them into 21 groups and identified
whether they were indicators of inputs, processes, or outputs.

Another example of a similar model was provided by Cave et al. (1991)
when they described higher education in terms of “transforming inputs
(notably of students’ time, academics’ time, consumables and equipment and
buildings) into outputs” (p. 24) within a larger social framework. They divided
outputs into three categories: (a) direct consumption benefits (e.g., a skill or
knowledge gain), (b) intermediate outputs whiih become inputs into other
social systems (e.g., trained personnel for industry), and (c) long-term or
indirect outputs (e.g., consumer products derived, ultimately, from initial basic

research at a university). These categories of outputs provide different points at



which SOA becomes relevant. Cave et al. argued that performance indicators

derived from SOA are appropriale to provide feedback as to the suitability of

the student outcomes of higher education at any and all of these points.
Astin’s (1991) I-E-O model was adapted in three ways, as shown in

Figure 2.2, in order to provide a basis for the conceptual framework for this

this study focused on the use of SOA information in institutional planning.

Furthermore, Astin’s reference lo the “environment” included aspects of

i

this reason, the conceptual framework limited the “environment” to planning,
decisions with respect to processes, setting, and cultural aspects of institutions.

These three aspects refer to various kinds of institutional decisions affecting, all

of the college. The third change was to include feedback linkages from

outcomes to planning decisions about process, selling, and culture and about

Planning decisions about
process, selting, and (& --------;

cullure Student

\k outcomes

— assessment

: provides
; feedback
Plaiﬂmng de;‘ismns about| Oulcomes
inputs and resources

Figure 2.2. Conceptual Framework for Using SOA in Institutional Planning,
(Adapted from Astin, 1991)
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The transformation of SOA dala inlo information also entails decisions
made about the appropriateness of the outcomes. For this purpose Provus’s
(1971) discrepancy evaluation model was adopled (Figure 2.3). By applving
this model, SOA can be understood to be the process of determining the
discrepancy between intended and actual student outcomes. The decisions

made as to appropriateness then provide the feedback to guide planning

decisions,

Intended
student
oulcomes

=

Student ,
, Planning
oulcomes ———— —  pui .,
decisions

assessment

-

Actual
student
outcomes

Figure 2.3. Relationship Between Intended and Actual Student Outcomes,
Student Outcomes Assessment, and Planning (Adapted from
Provus, 1971)

The conceptual framework developed for this study combined the
elements from these two models. This framework is shown in Figure 2.4. The
and then, taking into account the inputs and resources available, plan curricular
and instructional/process activities designed to achieve those outcomes. SOA is
used to evaluate the degree of attainment of those outcomes. Feedback, in the

form of SOA information, is then used in institutional planning for revision of
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Figure 2.4. Conceptual Framework for the Use of Student Outcomes
Assessment in Institutional Planning



the intended inputs, processes, and outcomes. The interpretation of SOA data
involves determining the degree of congruence between intended student
outcomes and actual student outcomes. The framework indicates that the
criteria for judging the adequacy of the inputs and processes are the intended

student outcomes. Used in this way, SOA information provides feedback to

institutions are effective in attaining its desired ends. Specifically, SOA
provides feedback with respect to the degree to which (a) the inputs and
resources, both directly and as mediated by the processes, setting, and culture,
and (b) the processes, setting, and culture independently contribute to the
desired outcomes.
Summary

The literature reviewed for this study provided an understanding of the
institutions involved and the concept and use of SOA.

Bible colleges are postsecondary institutions which have developed out
of missionary training and Bible institutes of the last century. At the end of this
century their mandate has been called into question, and they are adapting to

changes in student enrollment patterns, vocational interests, and constituent

remains on preparation of students for vocational church ministry. The need to
verify that students are appropriately prepared for this vocation, together with
the general trend toward accountability in society, have made the assessment of
student outcomes imperative for Canadian Bible colleges.

Institutional assessment has taken several forms in this century, but two
forms appear worthy of continued support: value-added and outcomes. Value-
added assessment provides data on the degree of growth that occurs during
students’ attendance at college, while outcomes assessment focuses on the
degree to which students have attained anticipated objectives. From the

perspective of employers or graduate educational institutions, outcomes
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assessment is more important. However, if the desived oulcomes are not
attained, such information by itself is meaningless, Therefore, value-added
assessment information, which includes data on the processes, is a necessary
tool in institutional development.

The literature furnished a considerable resource of case studics and

handbooks that give practical guidance in developing SOA programs. Banta et

evaluation. The conceptual framework identified SOA as the process of
comparing anticipated outcomes with observed outcomes so as o provide

feedback to institutional planning.



CHAPTER 3
RESEARCH DESIGN AND METHOD

‘This chapter identifies the population and research design and
methodology of this study. This study was what Borg and Gall (1983) termed
personnel in Canadian Bible colleges with respect to SOA.

The Population

‘The population for the study was all the member institutions of the
ACBC. The 1994/95 Assaciation of Canadian Bible Colleges Directory (1994) listed
40 member institutions. The secretarv-treasurer of the association stated that
three colleges were omitted from the directory (C. Bates, personal
communication, August, 1995). In addition, one of the colleges included in the
Directory ceased operation at the end of the 1994/95 academic year. This college
was not included in any aspect of the data collection. As a result of a follow-up
phone call in October 1995, the president of another institution included in the
1994 /95 direclory informed the researcher that his institution was no longer a
Bible college. This institution was then removed from the data-collection
process. For these reasons, neither of these institutions was included in the final
population. Of the 41 colleges in the population, 14 were accredited, 3 were
candidates for accreditation, and 1 was an applicant for accreditation with the
AABC during the 1995/96 academic year, according to the 1995/96 AABC
directory (AABC, 1995), and 23 were not affiliated.

Research Method

The study was conducted using questionnaires sent to the entire
population of Canadian Bible colleges and interviews with selected personnel
from those Bible colleges which report substantial use of SOA activities. Borg
and Gall (1983) maintained that questionnaires are an appropriate means to

“collect descriptive data” (p. 354).
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Questionnaires

Two questionnaires were developed in order to idenlity current SOA
practices and attitudes of college administrators and faculty members in ACBC-
member Canadian Bible colleges. The literature identifics many techniques for
gathering dala on student outcomes, For example, Underwood (1991) used a
questionnaire to identify the extent to which 25 SOA activitics were being used
at New Mexico State University. In the questionnaire that Easley (1987) used in
his study of SOA in AABC-member Bible colleges, he asked respondents to
identify which SOA instruments were used from among, 11 commercially
produced SOA instruments and eight locally produced instruments. e also
included four spaces where respondents could name other kinds of instruments
used.

Two questionnaires were developed for this study taking into account
the nature of the institutions being studied and the types of SOA methods
suggested in the literature (Appendices A and B). The first questionnaire, the

General College Information Form, was designed to identify the kinds of data

information in institutional planning. Twelve aspects of planning were given,
and respondents were asked to describe ways that information from SOA was
used in planning for each aspect. The 12 planning aspects were program/
curriculum, strategic planning, planning for accredilation, instruction, advising,
of students, recruiting of students, retention of students, alumni/donor
relations, tenure/promotion of staff, recruiting of staff, operating budget/
resource allocation, and capital projects.

The second questionnaire, the Individual Personnel Form, was
developed to identify perceptions of individuals with respect to their agreement

with the current use of SOA activities and of the information from SOA in



order to determine the perceplions of respondents with respect to the adequacy
of current practices for gathering and using SOA.
Pilot Studies

Pilot testing of the questionnaires was conducted with 14 administrators
and faculty members from five institutions: a non-ACBC and non-AABC
member Canadian Bible college, an AABC member U. S. Bible college, a
Canadian Christian Liberal Arls college, and two Canadian seminaries. None
of the participants’ institutions were members of the population but they were
of sufficiently similar nature to provide for face validity and content
appropriatencss. Several grammatical and wording suggestions were received
and modificalions were made to the cover letters and questionnaires. Other,
more substantial modifications were made as a result of feedback from the pilot

study participants: (a) clarifying the administrative participants to include vice-

“Not applicable” options, (c) revising of response labels to provide for clearer
distinction, (d) clarifying of student and facully count procedures (the AABC
definitions were adopted to provide uniformity with other data), (e) adding
“Theses,” “Written/oral doctrinal statement/defense,” “Christian service
reporls,” and “Field placement reports” as SOA activities, (f) deleting SOA
activities deemed not applicable, and (g) clarifying the definition of SOA by

Timeline
Packages containing the questionnaires were sent in August 1995 to each
president of the 42 Bible colleges which were considered members of the ACBC
as of August, 1995. One General College Information Form was provided to
each college. A general cover letter and instruction sheet (Appendix C) were
included in each package. The cover letter asked each of the presidents to

complete the General College Information Form and one of the Individual



Personnel Forms and to distribute the romaining Individual Personnel
questionnaires to all academic administrators (i.c., vice-presidents (academic),
provosts, academic deans, associale/assistant academic deans, departmoent
chairs, etc.), other vice-presidential level administrators, and four randomly
selected faculty members. The instruction sheel was provided to guide
presidents in selecling the four faculty members from an alphabetical list of the
full-time faculty members by using a list of random numbers. Each General
College Information Form also had an accompanving cover letter (Appendis D),
» Individual Personnel Form recipients were provided with an envelope
and a cover letter (Appendix E) which asked them to place comploted
questionnaires in the envelope, seal it, and return it to their president. The
presidents were asked to return all questionnaires from their institulions using
a pre-paid, pre-addressed envelope.

Follow-up phone calls were made to the presidents of non-responding
colleges starting in October 1995. By January 1996 the General College
Information Form was received from 31 colleges for an institutional
participation rate of 75.6% (31 oul of 41).

Usable Individual Personnel Form questionnaires were received from
146 individuals from 29 colleges. The number of potential returns could not be
determined because of the varia bility in the number of administrators and

faculty members in the population. Two colleges returned only the General
the data-collection period and the forms remained in his in-baskel. Upon his
return, there was not time to distribute the other forms. In the other case, the

president reported that because there were no full-time faculty members and

General College Information Form.

LY
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Interviews

Twenty-two follow-up interviews were conducted with selected
personnel from selected colleges where the questionnaires indicated extensive
use of SOA, Colleges were selected for inclusion in the interview phase of the
study on the basis of having conducted eight or more SOA activities in the 12
months up to August 1995. This represented approximately the one-third of the
respondent colleges (11 out of 31) which were most active in SOA in 1994 /95,
Participants in the interviews were from 10 colleges. Interviews were held in
January and February 1996 with all 10 presidents (See Appendix F for interview
schedule) and with 12 other individuals who were identified on the General
College Information Form, or in a pre-interview discussion with the college
president, as having primary responsibility for conducting SOA in the college
(See Appendix G for interview schedule). Two colleges reported a shared
responsibility. In those colleges interviews were conducted with both
individuals. Eighteen interviews were conducted on-site at the colleges and the
remainder were conducted by telephone. Table 3.1 shows the distribution of
positions of the interview participants. All interviews were taped, with

permission, and transcribed for analysis purposes.

Table 3.1
Positions of Interview Participants
n=22
Position type f

President
Senior academic administrator
Facully member

Administrative assistant

The purpose of the interviews was to explore more fully the nature of the

SOA practices and the use of SOA information within those colleges. Some

quolations from the interviews have been included to illustrate aspects



addressed in the questionnaires. Some of these quotations have been slightly
paraphrased in order to improve readability, without affecting their meaning,
During the interviews participants were asked to supply any documents
which may provide evidence of the nature and use of SOA information. These
documents were examined to gain understanding of the nature of SOA
activities and the context in which SOA information is gathered and used

within the institutions. Documents were provided by participants in cight

‘l"i

olleges. Documents received included surveys, interview schedules,
instruction manuals, college catalogs, lests, reporls, policy statements, and SOA

program rationales.
Data Analysis

Data collected from the questionnaires were analyzod using descriplive
statistics to determine frequencies and means for all respondents and as
classified by position of respondent, institutional affiliation with a
denomination, institutional affiliation with the AABC, and instilutional size.
Interview data were content-analyzed to provide explanation, corroboration,
and expansion of the questionnaire findings.

Validity

The validity of a research instrument is concerned with whether the
instrument actually measures what it claims to measure. Therefore, the
validity of descriptive research is concerned with the degree to which the
record of observations and descriptions actually correspond to the reality
observed. Fox (1969) argued that content validity is the key issue for
questionnaire and interview data collection instruments. Mouly (1978)
maintained that establishing content validity requires that each question on an
instrument must be related to the problem, that the questions taken together
provided a broad coverage of the issues, and that there be a clear definition of
the terms and clear wording of the questions. Each question on the

questionnaires and interview schedules was related to one of the specific

5]
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research questions, Exisling instruments and the literature were reviewed to
ensure that appropriate SOA activities were included. Existing instruments
reviewed included Underwood’s (1991) survey of SOA activities at Eastern
New Mexico State University; Johnson, Prus, Andersen, and El-Khawas’ (1997)
survey of student assessment programs in colleges and universities in the
United States for the American Council on Education; Gill’s (1993, June)
oulcomes assessment survey of institutions in the Middle States Association of
Colleges and Schools; and Easley’s (1987) survey of SOA in Bible colleges in the
United States and Canada. In addition, the pilot study provided a check on the
breadth and clarity of the questionnaire instruments.
Reliability

Reliability has to do with the degree to which the research can be
repealed lo yield the same findings. Reliability of a instrument used in an
exploratory study can be established by several methods. Thorndike
(1982/1988) stated that reliability can be established through the use of
equivalent forms, retests, or internal consistency. However, Mouly (1978)
rescarch, use of a pilot study, and review by experts such that “ensuring
validity might be a better investment of one’s time and energy” (p. 195). The
problems inherent with Thorndike’s procedures and the nature of exploratory
questionnaire research made additional reliability checks unproductive.

Justification for the Selected Method

The research methodology appeared suitable for the research questions

for the following reasons:
1. A broadly based questionnaire should provide data to indicate the

perceptions of a wide variety of stakeholders on the nature, adequacy, and use

of SOA in Canadian Bible colleges.-



2. Interviews provided corroboration and/or further understanding as to
the nature of the methods of SOA and the use of information obtained by SOA
in institutional planning.

Ethical Considerations

This study was conducted in accordance with the cthical guidelines of
the University of Alberta. The research was approved by the executive of the
ACBC and a letter of support was provided by the 1995/96 president of the
ACBC, Dr. Larry McKinney. The AABC commillee on Professional
of support was provided by the Executive Director of the AABC, Dr. Randall
Bell. Copies of both Dr. McKinney's and Dr. Bell’s letters (Appendix 1) were
included with the questionnaire packages sent to the presidents of the colloges
in the study.

Summary

This chapter defined the population of the study and oullined the
methodology used in the study to address the specific research questions. ‘I'he
population consisted of 41 operational Bible colleges which were members of
the ACBC in the fall of 1995. Two questionnaires were developed to gather
data: a General College Information Form and an Individual Personnel Form,
Usable General College Information Forms were returned by 31 colleges, and
146 usable Individual Personnel Forms were received from personnel from 29
colleges. Interviews were conducted with 10 presidents and 12 other
individuals from 10 colleges which indicated using eight or more SOA activilios
in the 1994/95 academic year. The interviews were used to provide illustrative
and confirmatory data to complement the questionnaire data. Descriplive
analysis procedures were used with the quantitalive data from the
questionnaires. Content analysis techniques were employed with the open-

ended and interview data.



CHAPTER 4
DESCRIPTION OF THE RESPONDENTS

T'his chapter describes (a) the characteristics of the responding Bible
colleges, (b) the characteristics of the individual respondents, and (c) the
organization of SOA activilies in the responding Bible colleges. The
institutional characteristics and organization of SOA activities were identified
on the General College Information Form. Also, some information on
institutional characleristics was gathered from the Association of Canadian Bible
Colleges Directory 1994-1995 (1994) and the Accrediting Association of Bible Colleges
1995-96 Directory (1995). Information about characteristics of the individual
respondents was oblained on the Individual Personnel Form.

Characteristics of the Colleges in the Study

The following characleristics were used to classify the respondents:

(a) date institution was established, (b) type of institution, (c) size of student
body, (d) size of faculty, (e) location, and (f) relationship with the AABC.
Distribution of Colleges by Year Founded

The distribution of the Bible Colleges in the study by vear founded is
given in Table 4.1. Over three-quarters (77.4%) of the colleges were established
before 1950, Only two of the colleges were established during the 1950s and
1960s, whercas 18 were established during the decades which included the

Great Depression and World War IL

Table 4.1
Distribution of Colleges, Classified by Year Founded
(n=31)
Year founded o - r %
Before 1930 6 194
1931 - 1950 18 58.1
1951 - 1970 2 6.5
1971 - present 5 16.1
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Distribution of Colleges by Type of Institution

Colleges in this study were categorized into one of two types for this

non-denominational. Most (19 = 61.3%) colleges were sponsored by a
denomination.
Distribution of Colleges by Size

The size of the institutions was categorized both by full-time equivalent
(FTE) student enrollment and by faculty member FIE. All of the colleges in this
study were small by comparison with the typical public postsccondary
institutions in Canada. The largest college had a student FI'E of 673, 'The
quartile break points were 241, 98, and 42.1 FTE students, The 31 institutions
had a total of 4,978.5 FTE students.

Faculty sizes were small. Many university departments have more
faculty members than do the majority of Canadian Bible colleges. The largest
faculty FTE reported was 31.1. The quartile break points were 14.3, 8.2, and 6.1
FTE faculty members.

The small size of Bible colleges in Canada has implications for SOA
practices. On the one hand, there are fewer students to assess which makes
population-based studies viable. In addition, lechniques such as graduating
student interviews may be more manageable than in larger institutions. On the
other hand, resource limitations due to size may make the implementation of a
multi-faceted SOA program difficult. Certainly, there are fewer personnel (o
share the workload than would be the case in larger institutions.

Distribution of Colleges by Location

Bible colleges in this study were located in eight provinces from Prince
Edward Island to British Columbia. Table 4.2 shows the distribution of colleges
classified by location. Nearly three-quarters (74%) of the colleges are located in
the prairie provinces. Despite having the majority of Canada’s population, the

provinces of Ontario and Quebec account for only 13% of the institutions.
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IHowever, the proportion of the total student IFTE attending colleges in Ontario

(22.6%) was higher than its proportion of colleges included in the study (9.7%).

Tablec 4.2
Distribution of Colleges, Classified by Location
(n=31)
%total FTE
Province { %f students
f'\lh(fii"iil 10 32.3 ZEH; o
British Columbia 2 6.5 5.7
Manitoba 5 16.1 11.8
Ontario 3 97 22.6
Quebec and Maritime 3 9.7 4.0
Provinces
8 25.8 29.3

Saskatchewan

Distribution of Colleges by Affiliation With the AABC
The 1995/96 AABC Direclory (AABC, 1995) listed 18 Canadian Bible

accreditation, and one was a candidate for accreditation). Two other colleges
were considering enlering into affiliation with AABC during the 1994 /95
affiliated with the AABC as compared with 45.2% of the institutions from which
responses were received. Most (17 = 54.8%) of the colleges were not affiliated
with the AABC.
Characteristics of Individual Respondents
The institutional affiliations and positions of the individual respondents

are reporled here as identified on the Individual Personnel Form.
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Institutional Affiliation of Individual Respondents
Responses to the Individual Personnel Form were received from 1o
individuals. Two colleges did not participale in the Individual Personnel
portion of the study. Table 4.3 shows the {requency of individual respondents
participating in the study classified by the FTE number of students in their
institution. The mean number of respondents in each participating college was
5.0. Larger institutions had more respondents than smaller institutions.

Table 4.3
Frequency of Individual Respondents, Classified by Institution Size

Size of institution Frequency of Mean of
(FTE students) n respondents respondents
<42.1 Small 8 29 3.6 -
421 - 98 Medium-small 7 31 4.4
98.1 - 241 Medium-large 7 31 4.4
> 241 Large 7 55 7.9
Total 29 146 5.0

Positions of Individual Respondents
The frequency of positions reported by respondents to the Individual
Personnel Form is given in Table 4.4. Faculty members constituted the largesl
group of respondents (47.1%), followed by academic administrators (12.1%) and
presidents (10.0%).
Organization of SOA
This section outlines the findings of the study with respect lo the
administration of SOA in Canadian Bible colleges. Administrative
responsibility, status, and procedural patterns for SOA as reported by
respondents are given.
Administration of SOA
This section reports the findings of the study with respect to primary
administrative responsibility, presence of an office responsible for SOA, and

responsibilities of such an office where one exists.



Table 4.4
Frequency and Percentage Frequency of Positions of Individual Respondents
(n=140)
Position title ( %
Faculty 66 471
Institutional resecarch officer l 0.7
President 14 10.0
Student life administrator 12 8.6
Librarian 7 5.0
Registrar 7 5.0
Non-academic administrator 10 7.1
Academic administrator 17 12.1
Recruitment/enrollment administrator 2 1.4
4 2.9

Other

Primary Administrative Responsibility

In the Bible colleges in this study the primary administrative
responsibility for SOA was generally given to a high level administrator. Table
4.5 shows the distribution of administrative responsibility for SOA. The
president and vice-president (academic) were the positions most frequently
identified as having sole primary responsibility for SOA. Eight colleges
reported that the academic dean had primary responsibility although in three of
those colleges that responsibility was shared with either the student dean or
enrollment manager.
Offices Responsible for SOA

Respondents in eight colleges reported their college had an office
designated as responsible for SOA. Two respondents named the academic
dean’s office, and there was one response each for main office, field education,
administrative assistant, office of institutional research, and president. One

respondent did not identify the title of the individual responsible for SOA.



Table 4.5
Frequency of Primary Administrative Responsibility for SOA
Classified by Position Held

(n=27)

i

Posilion held
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Vice-president (Academic)

(]

Academic Dean

)

Academic and Student Deans
Academic Dean and Enroliment Manager I
Director of Institutional Research I
Field Education Coordinator l
Faculty member I
All faculty |

Administrative assistant |

Responsibilities of SOA Offices

Table 4.6 shows the responsibilitics of the SOA offices. Four of the eight
provided technical assistance for SOA activities. The other four respondents
reported from one to three responsibilities regarding SOA activities. In all cight
cases the office was responsible for coordinating SOA activitics,

Table 4.6
Frequency of Responsibilities of Offices Responsible for SOA
(n=8)

Wﬁespansibi lities 7 o

Plans student outcomes assessment activities 6

Coordinates student outcomes assessment activitics 8
Provides technical assistance for student outcomes 6

Conducts student outcomes assessment aclivities 5

Note. Multiple responses were allowed.



Status of SOA

The status of SOA refers to whether Bible colleges are required to
perform SOA by some external or internal policy directive. Twelve (38.7%) of
the respondents reported that their college was required to implement
procedures 1o assess sludent oulcomes. Of these 12 colleges, 9 were required to
do so by external agencies, 1 by internal policy, and 2 by both.

Table 4.7 shows the distribution of colleges which respondents reported
were required to perform SOA, classified by the college’s denominational
status. A grealer proportion of colleges with denominational affiliation (47.4%)
were reported as being required to implement SOA procedures than were
colleges with no denominational affiliation (25.0%). Denominational colleges
may have been more likely to have an external agency (i.e., the supporting
denomination) requiring them to demonstrate effectiveness through SOA
procedures than non-denominational Bible colleges which lack this form of
external accountability. On the other hand, non-deneminational Bible colleges
may have been more likely to have internal requirements to conduct SOA in
order to provide prospective students and donors with evidence of
effectiveness. However, respondents in only three of the nine denominational
colleges which were required to assess student outcomes stated that their
sponsoring denominations required their college to implement SOA
procedures, and respondents in only one of the three colleges not affiliated with
a denomination which were required to assess student outcomes reported that
their college had internal policy requirements for SOA.
institutions were required to implement SOA procedures, classified by status
with the AABC. Respondents in colleges affiliated with the AABC (64.3%)
reported their college was required to perform SOA more frequently than did

in 35.7% of the colleges affiliated with the AABC reported no requirement to



6l
perform SOA was an unexpected finding in light of sections A.4.1 of the AABC
(1994) criteria for accreditation which required cach college to “provide
outcomes data that will show it to be achieving the objectives specific to cach
program, major, concentration, and emphasis offered at the college” (p.17). In
addition, the annual report that was required to be submitted from all colleges
affiliated with the AABC included a section asking for a report of newly
implemented means of assessing whether inslitutional academic, affective, or
psychomotor goals have been attained.

Table 4.7
Frequency of Requirement o Perform SOA, Classified by
Affiliation of College With a Denomination
(n=31)

Affiliated with a denomination

SOA required Yes No
( % o
No 10 52.6 9 750
Yes 9 47.4 3 25,0
Table 4.8
Frequency of Requirement to Perform SOA, Classified by
Affiliation of College With the AABC
(n=31)
Affiliated with the AABC

SOA required Yes No
f %[ W
No 5 35.7 14 824
Yes : 9 64.3 3 17.6

Patterns for Conducting SOA
Respondents were asked about procedural patterns for conducting SOA
on their campuses. Table 4.9 shows the frequency of procedural patterns for

conducting SOA activities among the institutions in this study. There was great



variability in the SOA procedures both between and within institutions,
Respondents from 12 institutions reported that “Assessment is conducted across
campus but in different ways in different sections/departments,” 9 indicated
that “Assessment varies from year to yvear in approach and extent,” and 6 said

that “Assessment is conducled as a units in some sections/departments but not

in others.” In 8 colleges there was a common approach to assessment.

Table 4.9
Frequency of Procedural Patlerns for Conducting SOA for All Colleges
(n=29)
Procedural palterns Frequency

Assessmenl is conducted across campus using a common 8

approach
Assessment is conducled across campus but in different ways in 12

different sections/departments
Assessment is conducted as a unils in some sections/departments 6

bul not in others
Assessment varies from year to year in approach and extent 9
There is no assessment of student outcomes 3
Other 4

Note. Multiple responses were allowed.

Table 4.10 shows the distribution of responses regarding procedural
patlerns for conducting SOA classified by size of institution. Respondents in
larger Bible colleges reported less variability in procedural patterns from year
to year while those from smaller colleges indicated less likelihood of a common
approach to SOA.

Table 4.11 shows the distribution of responses regarding procedural
with the AABC. The reported use of a common approach to SOA was
substantially greater in colleges affiliated with the AABC than in Bible colleges

not affiliated with the AABC. On the other hand respondents in colleges not



Table 4.10
Frequency of Procedural Patterns for Conducting SOA,
Classified by Size of College
(n=29)

Irequency

Small  Medium  Medium — Large
colleges  small large  collepes
Procedural pattern colleges  colleges
(n=8) (n=7) (n=8) (n=0)

Assessment is conducted across 0 2 3 3
campus using a common approach

Assessment is conducted across 4 2 3 3
campus but in different ways in
different sections/departments

Assessment is conducted as a unils in 2 3 I 0
some sections/departments but
not in others

Assessment varies from year to year 4 3 0 2
in approach and extent

There is nc assessment of student 0 I 2 ()
outcomes

Other 3 0 ! 0

Notes. Multiple responses were allowed.
Small colleges = < 42.1 FTE students
Medium small colleges = 42.1-98 FTE students
Medium large colleges = 98.1-241 FTE students
Large colleges = > 241 FTE students



Table 4.11

Frequency of Procedural Patlerns for Conducting SOA, Classified by

Affiliation of College With the AABC

(n=29)
Affiliated with the
AABC
Yes No
Procedural pattern (n=13) (n=16)
f f
Assessmeoent is conducted across campus using a common 7 1
approach
Assessment is conducted across campus but in different 4 -
ways in different sections/departments
Assessment is conducted as a units in some 2 4
sections/departments but not in others
Assessment varies from year to year in approach and 2 6
extent
There is no assessment of student outcomes 1 2
1 3

Other

Note. Multiple responses were allowed.
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affiliated with the AABC reported more variability both with respect 1o intor-
department or inter-unit variations but less variability with respect to vear-lo-
vear changes than did respondents in colleges affiliated with the AABC,
Summary
The Bible colleges in this study were small postsecondary institutions
concentrated in number in the prairie provinces. Most of the colleges have been
operating since the 1930s or 1940s. The majorily were sponsored by a

denomination, and many were relaled to the AABC.

institutional roles with the largest group being faculty members, Respondents
in larger institutions out-numbered those from smaller institutions both in
absolute and proportional terms.

The primary responsibility lo ensure that SOA is carried out was piven to
senior administrators in most colleges. Few inslitutions had a specific office
responsible for SOA. In those that did have such an office, the office typicatly
planned, coordinated, and conducted SOA and provided technical assistance to
other offices performing SOA.

Most of the colleges had no internal or external policy requiring them 1o
implement SOA. The majority of respondents in colleges affiliated with the
AABC reported such a requirement, although a sizable minority did not secem to
be aware of the AABC requirements. TFew non-denominational colleges or
colleges not affiliated with the AABC reported being required to conduct SOA.,

The Bible colleges included in this study showed a high degree of
variability in the procedural patterns for conducling SOA. Larger colleges and
| colleges affiliated with the AABC reported greater use of a common approach
to SOA across their campuses. Smaller colleges and colleges not affiliated with
the AABC indicated more year-to-year and intra-campus variation in

procedures for SOA activities.



CHAPTER 5

METHODS FOR GATHERING AND REPORTING SOA DATA

T'his chapter presents findings of the study with respect to the methods
that were being used to (a) gather SOA data and (b) report SOA data in the
responding Canadian Bible colleges as indicated on the General College
Information Form. Illustrative statements from interviews are also included.

Methods for Gathering SOA Data

T'he uses of various kinds of SOA activities were identified on the
General College Information Form. The frequency of use and frequency of
intended use of SOA activities are reported here.

SOA activilies were classified into these categories: (a) ministry
readiness (those which evaluate ministry skills to determine the degree to
which students atlained the professional goals of the college), (b) academic
development (those which attempt to measure academic skills and knowledge
gains or goal altainment), and (c) student satisfaction (those which assess
current and former students perceptions of the effectiveness of the college’s
programs in attaining its goals or those of the students). SOA activities
classified as ministry readiness activities were Christian service reports, field
placement reports, employer surveys, and doctrinal defenses. Academic
development activities included pre- and post-tests, standardized Bible content
examinaltions, comprehensive examinations, portfolios of student work,
theses/ projects, standardized tests, and locally produced subject examinations.
Student satisfaction activities were locally produced alumni surveys,
commercially produced alumni surveys, locally produced student surveys,
commercially produced student surveys, graduating student surveys, and
withdrawing/non-returning student surveys.

Current Use of SOA Activilies
This section outlines the findings of the study with respect to the current

use of SOA activities. General findings are presented first followed by findings
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with respect to the three categories of SOA activities included on the General
College Information Form: (a) ministry readiness, (b) academic development,
and (c) student satisfaction. The section concludes with findings related to SO
activities identified only in the interviews.

General Findings

Respondents were asked to report whether their college had procodures
to assess student outcomes. Of the 31 responses, respondents in 20 collopes
(64.5%) reported that their Bible college had SOA procedures, one (3.2%) said
procedures would be implemented in the 1995/96 academic year, and sis
(19.4%) indicated plans were being discussed bul no firm date for
implementation had been sel. Thercfore, a total of 87.1% of the collepes had or
planned to have SOA procedures. Three (9.7%) reported their college had no
plans. One respondent (3.2%) did not complele this question.

The General College Information Form also asked respondents about the
use of specific SOA activities. Response calegories given were “Do not use,”
“Used in last 12 months,” and “Have used but no longer use.” Frequencies for
responses that indicated SOA activities had been “Used in last 12 months”

(i.e., in the 1994/95 academic year) are given here. The range of SOA aclivities
performed in the 1994/95 academic year was from 2 to 14 activitics. There were
29 usable responses with respect to the use of SOA activitics. Twenty-three
respondents (79.3%) reported their college had performed five or more SOA
activities in 1994/95. Respondents in 11 colleges (37.9%) indicated their college
had conducted eight or more SOA activities. Of these 11 responses, four (13.8%)
said their college conducted 10 or more SOA activities.

In the interviews, respondents were asked about the motivation for
initiating SOA. In 9 of the 10 colleges where interviews were conducted, one or
more of the respondents indicated that the college was motivated, al least in
part, to conduct SOA because of the AABC requirement. This was truc even in

three of the four colleges where interviews were conducted which were not
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affiliatod with the AABC in 1994/95. In each case they were motivated to
conduct SOA during a time when they were considering applving to the AABC,
This comment by an academic dean was typical:

We did a survey around 1997 that was partially instigated by the constituencies
question whether we should pursue accreditation, and so it was more of an
acereditation survey. That was the big question of the survey.

Another academic dean said his college felt

we had 1o do it, if we were going to be in the accreditation process. 50 we
decided, let’s do it. And that meant tiere was a flurry of activity for about two
years. | do nol think we ever dreamed we would take it as far as we have. | tink
initinlly we just did it because we felt we had fo— because everyone has to do it
Jor accreditation, and people were asking 1s lo gel accredifation.

These statements indicate some respondents were confusing needs assessment
and decision support activities with SOA.

Table 5.1 shows the frequency of reported use during 1994/95 and use in
the past of SOA activities in the responding colleges. In order to determine
which category of SOA aclivities was most frequently used, the frequencies for
locally and commercially produced alumni surveys were combined as were
those for locally and commercially prod uced student surveys. On this basis,
65.5% of the responding colleges indicated SOA use of student surveys and
37.9% reported SOA use of alumni surveys. Using these frequencies, the
average responses were as follows: (a) ministry readiness activities was 53.4%;
(b) academic development activities, 36.4%; and (c) student satisfaction
aclivities, 45.7%.

Table 5.2 presents the frequencies for SOA activities as reported in the 10
colleges where interviews were conducted both in the interviews and on the
General College Information Form. With respect to student satisfaction
aclivities there were no substantial differences (i.e., more than two mentions
different) in the number of mentions in the interviews and questionnaires. With

respect to three of four ministry readiness activities and all six academic



Table 5.1
Frequency and Percentage Frequency of Current and Past Use of SOA Activitios
(n=29)

Used in last 12

[Tave used bud

months no longer use

SOA activity T T

Christian service reports 25 86.2 0 00
Field placements reports 21 724 0 0.0
Surveys of employers 7 24.1 I 3.4
Doctrinal defences 9 310 0 0.0
Pre- and post-tests 10 34.5 2 6.9
Standardized Bible content examinalions 13 44.8 3 10.3
Comprehensive examinations 15 51.7 0 0.0
Portfolios of students” work 7 24.1 0 0.0
Theses/ projects 10 34.5 0 0.0
Standardized tests 1 34 0 0.0
Locally produced subject examinations 18 62.1 0 0.0
Locally produced alumni surveys 11 379 ¢ 20.7
Commercially produced alumni surveys 0 0.0 0 0.0
Locally produced student surveys 18 62.1 ! 3.4
Commercially produced student surveys 4 13.8 | 3.4
Gradualing student surveys 15 51.7 I 3.4
Withdrawing/non-returning student 8 27.6 1 3.4

surveys

Other 1 3.3 0.0

| ]
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Table 5.2

Frequency of Use of SOA Activities by Colleges
Where Interviews Were Conducted

(n=10)

" S0A aclivity

f

Interview Questionnaire

{

Student surveys (includes commercially and locally

produced surveys, focus groups, and interviews)

Gradualing student surveys (including interviews,

questionnaires, and focus groups)
Alumni surveys (commercially and locally
developed)
Course evaluations
Standardized Bible conlent examinations
Field placement reports
Pre- and Post-lests
Entering student surveys
Survey of employers
Withdrawing/non-returning student surveys
Faculty self-assessments
Job placement/further education follow-up
Christian service reports
Theses/ major projects
Portfolios
Comprehensive examinations
Locally produced subject examinations

Doctrinal defences

10

[wn

[N R OO S 1

| S T L T LN T ]

lo o © = — —

10

3,,

Notes. 1. Multiple mentions by interview respondents in t

counted only once.

he

same college were

2. Only activities mentioned at least twice in an interview or

questionnaire are included

3. n.a. = not asked because either the literature or piiot testing did not

support inclusion
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development activities there were substantially more mentions in the
questionnaire than in the interviews.
Ministry Readiness Activities

Findings of the study with respect to the use of Christian sorvice reports,
field placement reporis, survevs of emplovers, and doctrinal defences are

presented below.

Forms was Christian service reports (86.2%). Christian service is defined in the
AABC Manual (1994) as active involvement “in some aspect of ministey” (p. 1).
Christian service has long been considered a characteristic of Bible collegoes.
Witmer (1962) reported that “practical Christian service as a vital part of
education for Christian ministries has distinguished Bible institute-college
education ever since the first schools were established” (p. 136). Brereton (1990)
observed that the practical “clinic” or “laboratory” aspect of the educational
methodology of some early Bible colleges was so important “that it might
properly be argued that the classroom learning supplemented” (p. 107) the
application aspect. This characteristic seems to conlinue to be an important
aspect of Bible college education in Canada as reflected by the use of the reports
on students” Christian service for SOA. Similarly, 72.4% of respondents
indicated that field placement reports were used for SOA purpaoscs.
Respondents in all 10 institutions involved in the interviews indicated on
the General College Information Form that Christian service reports were used
for SOA, and respondents in 8 of those 10 instilutions reported field placement
reports were used. However, when asked, “What student outcomes assessment
activities are performed on campus?” only one interview respondent mentioned
Christian service reports and four respondents spoke about ficld placement

reports.
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One respondent, for example, slated that

one informal student ontcomes assessment activity is He practicun aspect where
they work wnder one of the staff members, The staff members have a weekly
meeling of the people in that practicum for evaluation of how it is going.
/\nl/llimg; can be brought up there.

When asked if there were written evaluations, this respondent commented that

the studenls are required to keep a journal of the practiciim. That is not
eouluated, but it is noted that it has been handed in.

Such use of field placement reports was not only very informal, but also subject
to bias because of its reliance on anecdotal evidence and ad hoc procedures to
bring information to bear on planning. Another respondent noted that field
placement reports were

the only major thing we do at this time to try to measure, and monitor in an on-
woing way, the development of a student’s professional abilities.

A third interviewee stated that students in field placements

do their own evaluations that goes to the supervising pastor and to the college.
They conluate what they have learned, how well they have learned it, and what
they still need to learn. These provide Hew with the opportunity in their senior
year o structure their program — perhaps taking an independent study course or

fwoo,

Surveys of employers. Surveys of employers were reported as having
been used in nearly one-quarter (24.1%) of the colleges on the questionnaire.
Respondents in 5 of the 10 colleges involved in interviews discussed the use of
employer surveys in the interviews. Two of the interview respondents
admitted that this was a critical element which they had not yet, but planned to,
include in their SOA program. One of these respondents provided this
overview of the elements of his college’s proposed SOA procedures:

All of your outcomes need to be tested to see if you are achieving the outcomes in
the lives of your students Hat you intend. I think you research that in Hiree
wm/s ( 1 ) you nsk -;fudazufs HI(’IHSEIEIES as to Hre:r pc’r phc)n Df it, (2) JDH nsk

These comments demonstrated a clear understandmg of SOA.



Another respondent, a vollege dean, reported that a survey of employoers
had been conducted for SOA use:

We developed a litHe questionnaire for enployers of graduates to et their
perceptions of the institution ~ the strengths and weaknesses that the Y have
found in the gmdunlvs-jmm here. The results are supposed 1o Ielp us in
developing changes in the program.

Doctrinal defences. None of the interview respondents said anything,
about doctrinal defences although three of the colleges indicated such use on
the questionnaires.

Academic Development Aclivities

Findings for the study with respect to the use of pre- and post-tosts,
standardized Bible content examinations, comprehensive examinalions,
portfolios of studenls’ work, theses/projects, standardized tests, and locally
produced subject examinations are presented in this section.

Pre- and post-tests. Apart from the use of standardized Bible content
examinations discussed below, only one interview respondent discussed the use
of pre- and post-tests. The interview provided evidence of an extensive
program involving pre- and post-lests in Bible contenl knowledge, effective
essay writing, and general studies. The dean slated that the effective essay pre-
test was

essentially a brief essay which asks students entering the colloge 1o lmm;nu how
they would respond as a senior if someone asked them what they learned jrom

this Bible college.

The dean further explained that the general studies pre-test was

a series of five essays that deals with five areas: their vicws about physical well-
being and its role in their lives as Christians, the area of life science and fheir
Jaith, psychology and faith, fine arts and their faith, and the question of the
environniental movement. This last topic provides a little bil in the area of elhics
and critical issies.

He said the college did this
for two reasons: (1) to have then give a sense of their level of fuith in relution lo
somme issues in those five areas, because those five areas basically live up with the

general studies components that we have in our curriculum; and (2) so that we
can weasure where tey are when they come in and then when they leave this



place lo'see if Hiere has been sonte movement in their ability to integrate their
Christian faith with, say, fine arts or the idea of physical well-being. So what we
are trying 1o test is lhe sense of movement in understanding and to see how that

really integrates into their daily lives,

The post-test portion for both the effective essay and general studies

it by u,mlcmg mmmenls on whelhz:r they still Imld fo Hm::e views or whether ,Huzy
have grown in their understanding. 1t is a very introspective and subjective
process. Essentially, the post-test is taking the original one and reflecting on il

Standardized Bible content examinations. Six interview respondents

examinations. Three respondents identified how they use it as a pre-test with
new students and again as a post-test with students who are completing a

program. The other three respondents identified Bible content examinations as

SOA actlivities but did not use them to determine the abilities of students at the

end of their programs. Rather, one interviewee said

liml has !HA::u plm e.
Another reported using it

as a challenge exam for two very basic Bible courses — essentially survey, content

courses — that we offer. vVe allow students to take the standardized test as a
challenge exam. So we do not require them to take it, but we do allow it.

The third commented that the college used it

fo sce wherz: the smdrsnfs are nf unHz res;:aecf to Hu:zr kna?uledge af Hze szle

Hmn ona pc*rn?nmgg bns:s Wc’ Estabhsh a base nmrk unth it. Then when we
record their marks we tell them that their mark was above or below the base mark
without telling them what the base mark was. In other umrds “You have gained
or have not gained relative to where you were at entry.” VWe have always said we
would like to do a re-test with the standardized test at the end, but we never
think of it at the end of Hie year.

Comprehensive examinations. Comprehensive examinations were

reported on the questionnaire as having been used as SOA techniques in the
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1994/95 academic year in at least hall of the colleges (51.7%). None of the
interview participants mentioned using comprehensive oxaminations even
though seven reported their use on the General College Information Form.

Portfolios. Portfolios were mentioned by one interviewee. A college
dean said the college

asks students, at the end of their thivd year, before they get ready to go on their
internship, to put together a portfolio. Il is part of our internship manual. 11
includes: their owon assessment of their strengths, weaknesses, and call 1o
ministry; what they hope to do afler college; their gouls for their internship; and
activities that they belicve will contribute fo their learning. "This is sent to the
church at which they will intern and to the inlernship superoisor.,
Theses/projects. Theses were not mentioned by any of the inlervieweos.
Projects were discussed by one interview participant who indicaled that
Bachelor of Theology students

as part of their senior seminar are required to do two major projects. Those
would be done in the last seniester of their senior year. One of thew is lo present
an in-class seminar on a topic of their choice related o ministry. 1t could be
anything fron pastor-spouse relationships, to how lo raise children, 1o how 1o
handle church conflict. The second project is to develop a theology of ministry
paper. This follows a very prescribed outlive. It is written in full, and then
presented as a paper to Hie entire college community, including fuculty, staff,
and students, and then we invite our local paslors, our area pastor, and SO

of their learning — basically saying, “Here is what I have learned and here is

what I belicve about ministry as 1 gel ready to leave the college.” They are told

integrating activity.

Standardized tests. Except for the standardized Bible examinations
discussed above, the only example of a standardized test provided in the
interviews was of a commercial reading test used in one college to determine
base-line reading comprehension scores. One of the respondents in the college
indicated that they used the base-line scores as a reference point for course
grading, but did not use the same test as a post-test. As with the use of
standardized Bible content examinations as a pre-test without a follow-up post-

test, this use of standardized tests does not fit the definition of SOA used in this



study because: (a) it only provides a baseline measure without an outcome
assessment and (b) it focuses on assessing the learning of individual students
rather than the development of students on a collective basis.

Locally produced subject examinations. Locally produced subject
examinations were also reporled on the questionnaires as having been used as
SOA techniques in the 1994 /95 academic year in at least half of the colleges
(62.1%). Again, none of the inlerview parlicipants noted them as a SOA
activity, vel on the questionnaire six of the participating colleges said they were
used, While itis undoubledly true that the colleges use locally produced
subject examinations, it is far less certain they are used for SOA.

Student Satisfaction Aclivilies
commercially produced alumni surveys, locally produced student surveys,
commercially produced student surveys, graduating student surveys, and

Locally produced alumni surveys. In the questionnaire responses most
rcspnndenls (58.6%) reparled their Cﬂnegé either used IDC‘a”}’ pI’QduCéd alumni
survevs in 1994/95 or had done so in the past. The interviews provided
evidence that some of these surveys were conducted only once every few years,
often in conjunction with a self-study for accreditation with the AABC. For
example, a president of an accredited college, when asked about the ways that
SOA information is linked into the planning processes, responded that

there is a fairly good link this year because we are in the process of an internal

self-study in preparation for an external team visit [from the AABC]. In this

case the expeclation is that the information will be shared with faculty and staff
and that there will be reaction fo it.
He also noted that

basically what we are doing in outconies assessment is tied directly to the

accreditation process and is motivated by that.

Respondents in three other colleges said their colleges used locally

produced alumni surveys to obtain data on perceptions of alumni about the



degree to which their college experience had either assisted them in developing,
the skills, knowledge, and attitudes they needed after college or provided them
with experiences that enabled them to meet their poals or those of the colloge,
For example, the dean of a college not affiliate  with the AABC indicated that

an alumni survey had been conducted at five-yvear intervals, Thatl survey asked

and the degree attained during college with respect 1o 46 knowledge and
ministry skill objectives. As well, the alumni were asked to respond to three
questions with respect to 7 spiritual development objectives, 11 academic
development objectives, 8 socio-physical development objectives, and 9
professional development objectives. The three questions related these aspoects
to (a) the degree of need they had when they entered the college, (b) the
effectiveness of the college in preparing them, and (¢) the potential effectiveness
the college could have had in preparing them.

In another college, alumni were asked to provide feedback on the same
objectives used in the graduating student survey. The alumni were asked 1o
identify the degree to which they needed each of 26 skills, knowledge, or
attitude objectives and lo assess the degree of preparation provided by the

college. The alumni survey in a third college had a similar format but asked for

~

esponses with respect to 63 items. All three of these alumni surveys were also
used for gathering evaluation daia on the services and facilities of the college as
perceived by alumni.

Commercially produced alumni surveys. No inlerview participants
mentioned the use of commercially produced alumni surveys. Likewise, none
of the questionnaire respondents in colleges where interviews were held
reported any use of commercially produced alumni surveys.

Locally and commercially produced student surveys and graduating

student surveys. The findings of the study with respect to the use of all types



of student surveys excepl withdrawing/non-returning student survevs are
combined in this section because of the overlap in the nature of their use.
Interview respondents in all 10 colleges told of using student survevs and in
nine colleges identified using graduating student surveys. Locally produced
student surveys (62.1%) and graduating studenl surveys (51.7%) wore used as
SOA techniques in the 1994/95 academic year by at least half of the colloges
according to the questionnaire responses.

The interviews and document analyses indicated that some student

surveys and graduating student survevs were used to gather perceptions ol

goals were being met. An academic dean of a small college, for example,
explained that
the mission stafement of the college is certainly one of the fundamental
statements that we have that guides outcomes. We actually break down either
the mission statement or the goals of the college to such things as, “to learn to do
critical thinking.” Then we ask the student very specifically, “Flow did we do in
that area? Do you feel that you are a better critical thinker than you were when
you came?”
Graduating students in this college were also asked lo provide their perceplions
of
every area of student activity in the life of the college and then 1o respond as o
how those aspects helped to shape who they are as they graduale. "They are asked
questions like how they feel about being prepared for job inferviews. Do they feel
confident abe::t that? Do they feel confident aboul moving on to seminary?

In another, larger college a paper and pencil survey for all students
completing a program —whether one, two, three, or four years — was used. The
survey instrument asked students to respond to three separate questions with
respect to 36 learning objectives covering the cognitive, affective, and

psychomotor domains: (a) “Before altending [name of college], I would rate my

e

competency in this objective as;” (b) After attending [name of college], I would

rate my competency in this objective as;” and (c) “I would rate the importance
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of this objective in my Chrislian walk as.” For each question the students were
. I" [‘ 183 l...il,—grl~— e —lr —.ri'iN, LI #H e b d
provided a four-point scale response plus a “No opinion” option.
Analysis of other student surveys and gradualing student surveys as
woll as interview comments showed that in some cases the content of these

surveys dealt with students” perceplions of various aspects of the college’s

holdings, chapel programs, and Capital develapments from these surveys. One
college president, the only one to report using a commercially produced student
survey, noted that the survey indicated students

want to eat whenever they want. They are tolally frustrated with being told they
lave 1o be there from 1his lour to this hour. Wiat we have done at lunch is put
in a soup and sandwich line where they can go grab their thing. And they love

it.

Another rspondent said faculty and administrators interviewed new students
I 3

asking them to give us some assessmenl, based on their experience in their first
semester, as to whether their expectations had been met.

This interview was based on a short quesﬁannairé that students were asked to

“Lixceeded expectations.” The 10 areas were quality of school, family
atmosphere, friendships, spiritual growth, cost, quality of instruction, music
program, drama program, athletic events, and residence life. Students were
also asked to complete these two épen—ended questions: “If you had the power
and authority to change one aspect of [name of college], what would it be?” and
“What has been the most helpful aspect of your time at [name of college] so
far?” These questions generally asked for students' perceptions of the inputs or

seuing of the fallege rather than the students’ perceptions of the outcomes of



One of the faculty members interviewed reported on the use of
graduating student focus groups which were
asked to check over the library, the food, the residence services, the acadentivs, amd
spivitual Tife. Hopefully, they hit eacl of these headings. But | forumd it to be
very, very weak system in Hmf you get a kind of mob psychology. So if one
person, who happened to be fairly verbal, was upset with something the whole
group wenl off in that direction.
This faculty member related that the focus group reported to the faculty by
having all faculty attend a reporting session:

The student who headed this up would hace these comments on flip chails and
present it to the faculty. Some faculty refused to go, bul that was the plan. e
majority of the faculty went. We found that it was sorl of a “bash focully” kind
of thing. Or I did and some Df my colleaguies did in the faculty. Ve finally snid,
"We find no Il';LﬁlI purpose in this at all. We do not find it helpful. The kind of
information we're getting seems so nonspecific that we can not use it. It seems
that certain people are getting bashed, and we are suppcmni to just sil there and
listen to it. And in many instances we feel the bashing is grossly unfuir."

In addition, a second concern expressed by this respondent revealed additional
confusion about the nature of SOA in the lopics addressed in these gradualing
student surveys. Students were reporting on “things that bothered” students as
opposed to assessing how well goals had been atlained. The respondent said

that a second problem with the process

was the loop was being closed way too Inte. The outconies survey idenlified
things that bothered some graduates from their first year. If we had heard in the
first year that this was something that was bothering them, it could have been
corrected just like that. Bul, after four years it was too Infe.

Interview participants from four colleges mentioned that entering
students were surveyed and interviewees from all 10 colleges reported they
surveyed students generally. These surveys tended to be designed to determine
the degree of “customer satisfaction” among students and/or the expeclations,
interests, and attitudes of students. A third categery of questions focused on
the effectiveness of various recruitment practices of the colleges. These findings

were demonstrated both in the comments made in the interviews and by a

30



81
review of the documentation provided. LExamples of these uses include this
comment by the president of one college:

We Imm* Iulmn %Il)?l(’_/b af ”IE 'afmll’lll% because wefell ver 1/ mzc’ﬂ%x/ Imznng ]6
:Inss V\/P hnzw lo Arep Ilm number ﬁf (C!mpul'im If COUrses in our p; ng: ‘ams down
and for financial reasons we have had to keep our staffing down. So we did
surveys lo respond fo thal, because we feel that is not an optimal learning
situation. Our surveys lell us that incoming students want to have a close
personal relationship and do nol want big-ness. We can not fully satisfy those
desires bul it reinforces our need to create at least some settings that are smaller.

Another respondent in the same college outlined the nature of the surveys the
college conducted. He reported that they

ask high school studenis what they really want in a Bible school, Then, those
students who actually come here and sign up for classes, prior to them actually
Iu?mg ina (lns;s, are nsl\ed ”Whm’ are |/am ex pm tations as _/cm come hem? LWznl

The president of a different college éxplamed what his -:c:llege was dmng with
student surveys for SOA purposes by saying:

To use crass terms, we have to have satisfied customers. To have students come
fo this institution, we have to be incredibly sensitive or aware of what they are
feeling, what they are thinking - areas of satisfaction, areas of dissatisfaction.
We are committed to meeting the needs Dfpeaple not only faculty and staff, but
also the needs of our students. If we are going to be need-sensitive, people-
sensilive, or student-sensitive, we have to be doing some kind of formal or
informal oulcomes assessment. Probably more times Hhan not it is informal, but
the botton line is you want to lave your ear pressed to the ground — you want to
know if people are happy and satisfied — you want to know if you are doing what
you say you are doing. )
Later in the interview this respondent identified some of the topics that the
surveys focused on. One of the topics was food services:

Al least once a semester students fill out a written evaluation form, not just on
the quality of the food, but appearance, cleanliness, service provided by the
personnel. Now that is something quite basic where students had a written
assessment,

This last statement indicated that SOA was being confused with student
evaluation or assessment of the services of the college. A third president

responded that student surveys are used because the college



needs to know what students are looking for, what are their needs, and how does
what happens here relate to the real world out there, Certainly, 1 think all that
data increases your awareness of what we need to be doing here.

Withdrawing/non-returning student surveys. The only interview
participant who discussed withdrawing/non-returning student surveys said
they were used to identify reasons for withdrawal, especially looking for points
of dissatisfaction. Most of the questions were the same as those used on
graduating student survey in that college.

Other SOA Activities

Several other activities were identified in the interviews as being used for
SOA purposes. Those which were mentioned by interview parlicipants from at
least two colleges are discussed in this section,

Course evaluations. Course evaluations were mentioned by

literature and pilot testing did not support their inclusion. No questionnaire
respondents added them under the “Other” category, yet in the inlerviews mosl
respondents (14 out of 22) identified them as a SOA actlivity or as a source of
SOA information. In all but one case, an analysis of the forms revealed that the
course evaluations only provided feedback to instructors about their classroom
management, preparation, grading, assignments, and delivery style. Essentially

they were evaluations of courses and instructors rather than SOA instruments.

of students identifying the degree to which they had attained to the course
objectives on course evaluations. The individual responsible for SOA in this
college provided a summary of the instruments used for SOA which stated that

in addition to the usual items of course content, methods, assignments
and instructor, there is a section for evaluating how well each specific
course objective was addressed. These ratings can then be compared

objectively reflect fulfillment of specific course objectives.

52



Statistical summaries are compuler generated for each course, or
teacher or all results. This lalter summary . . . is reviewed particularly
wilh rn;r;ud to (]Ut‘sllGnS rréle;vant tD fDllf:ge and pmgram Db]ECth("i (for

Job placenmnl/furlher education fﬂllﬂWsu;p_ One college dean reported
that his college offered a specialized program for which the provincial
government requires job placement data. These data are used by the
government +long with student loan defauli rates to determine whether the

graduates of the program will be certifiable in the field for which they are

training,.
One respondent in another college noted that the college had done
an informal check two years ago of whetlier our graduates for the previous tiree
years had found jobs, but no real outcones assessiment in terms of their abilities,
strengths and so on. What we did was attempt to follow up on all the graduates

we 'ill” had contact with and determine whether they were working, and, if so,
whetlier that work was in the area for which they had been prepared.

The president of the same college expressed dissatisfaction with the lack of

information on the quality of performance provided by job placement rates:
The only way we are going to find out if we are doing what we say we are, is to
check with the people who graduate. It is not enough just to say, "Yes, in the
last ten years we have graduated 100 people who have gone into the ministry."
So what? How well are they doing? They might all be failing miserably, doing
a terrible job, or just performing at a mediocre level. How do we know if we do
not find out? And ifwe find out, we might find out we are not doing as good a
job as we thought we were doing.
One interview participant reported having obtained job placement and

further education success data in an even more informal manner by
talking to former students about where they are working and by asking other
students | talk to things like, “Hey, by the way, how is your friend down in
Ontario? What is she doing now?” | hear about forimer students that way, but
that is the extent of it.

In this case anecdotal evidence appeared to be acceptable as SOA data. There

were other examples of willingness to accept anecdotal evidence. An academic

dean commentled that
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there is an awful lot of student npprmml for what gocs on here, We hmoe reports
from people who visit us on occasion, just because the Wy are inferested in some of
the specialized pr ograms that we run. These people have stayed four or fiowe
nights with students in dorms. They have come back to us astonished becanse of
iheir own experiences clsewhere in the past. They have said 1o us, “1 have lioed
in that dorm for a whole week, mixing with students, and they were
rmlmrﬂzmiug Hmir' hc*m"f% nlmu’f anir ?(riéin‘s /br lhv i'uim'f mi.i all uﬂlml "
l;:;fgdfmg nll kinds qfnvguhmz_/: nihmi\jmm the students, .f\zm' that 511_!/5- a lot,
That gave us a reading, an informal reading of what goes on in the students
general appreciation of what happens here. 11 was of a very high order.

A respondent in another college said that there were

a lot of alumni coming around the school. So thal gives us an opportunity lo
lave some feedback. There was just one in here a few minules ago whow | haoe
not secn in years. So, I asked him, “What are you doing?” He suid, “Well, | am
starting a theology club and the Bible study methods class you taught me is

lielping.” That is an example of the voluntary information that is cominy,
One president responded that he received a great deal of what he termed SOA
input from
proactive talking witl people, surveys, and our feelings as we are rubbing
shoulders with local church people.
Another president added that
we make statements up front as to whal we would like to see happen 1o onr
students as a result of being in our institution and, if we do not assess al the
other end to see if something has taken place, we can be simply kidding ourseloes
as to ?nlmt nngllt be lmppenmg to ch‘ smdeuls ullm Imm‘ bz'(*n coming lu*n' fora

ever Jdﬂ _j abserantzan and in fgrzm:w situations.

Faculty self-assessments. Respondents in two colleges staled in the
interviews that faculty self-assessments were used for SOA purposes. One
respondent explained that faculty self-assessment meant that

at the end of the semester faculty are asked to assess for lhemselves low well ey

are doing. For example, if we said that in this class studenis would learn 1o do

this, did they? And if not, why not and what can we do about it? So facully

submit one Df those for each class they teach. And it fits info studen! outcomes
assessment in my mind because it determines how the facully can improve,

The other college respondent reported that faculty self-assessments were a form

of faculty evaluation where the faculty members compare their performance “to

8



(wal
o

what they are expecled Lo doin their job description.” As used in these two
colleges, faculty self-assessment was a formative evaluation tool designed to
provide an opportunity for sell-reflection on the performance of faculty
members.

This section has provided an overview of the frequency and nature of
SOA activities used in the colleges that participated in the study. The following
section provides findings of the study with respect to the variations in the
number and kind of SOA activities used according to selected characteristics of
the collegoes.

Characlteristics of Colleges Using SOA Activilies

Differences were noted in the number and kinds of SOA activities used

denominational affiliation, and affiliation with the AABC. These differences are
presenled here.
Differences in the Number of SOA Activities Used

Size. Table 5.3 presents the frequency and percentage frequency of the
number of SOA aclivities conducted in the colleges in this study during
1994 /95, classified by size of college. Larger colleges tended to have had more
SOA activilies conducled in them than in smaller colleges. This increased level
of SOA activity in larger colleges may reflect greater specialization in personnel
and accessibility of more resources.

Denominational affiliation. Table 5.4 shows the frequency and
percentage frequency of the number of SOA activities conducted in colleges
included in this study during 1994/95, classified by the denominational
affiliation of the college. More respcndénts in colleges with no denominational
affiliation reported their college used more than eight SOA activities than did
respondents in colleges that were denominationally sponsored. This may

reflect the need for independent Bible colleges to have information to



demonstrate effectiveness so as to support recruiting and donor development

efforts in the absence of traditional support enabled by denominational lovally,

Table 5.3

Frequency and Percentage Frequency of the Number of SOA Activities

(n=29)
Small Medi u}n Modi um | .n;'gv
colleges small large colleges
SOA activities used in colleges colleges
1994 /95 (n=8)  (n=7) (n=7) (n=7)
(Quartiles) (% f % [ % %
<5 n=6 2250 3 429 1 3 0 00
5-6 n=8 2 25.0 2 28.6 | 14.3 3 42,9
7-8 n=§ 3 375 l 14.3 3 42.9 I 14.3
>8§ n=7/ 1 12.5 1 14.3 2

28.6 3 42.9

Medium small colleges: 42.1-98 FTE students
Medium large colleges: 98.1-241 FTE students
Large colleges: > 241 FTE students

Table 5.4

Frequency and Percentage Frequency of the Number of SOA Aclivilies Used by

Colleges in 1994 /95, Classified by Affiliation of College With a Denomination
(n=29)

Affiliation with denomination

Yes No
SOA activities used in 1994 /95 - (n=18) - (n=11)
(Quartiles) f %f (%l
<5 n=6 4 02 2 18.2
5-6 n=8 5 27.8 3 27.3
7-8 : n==8 7 38.9 ] 9.1
>8 n=7 2 11.1 5 45.5
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sense of dmmminaunna! enmuragmﬂem for SOA through the presence of a
denominational leader on the college’s Board of Governors who

constantly usks us, " Are you aware of the kinds of things that pastors need to be
prepuared for in this day and age?” and “How can [ know as a denominational
leader that these issues are being addressed in the curriculum somewhere?”

8

On the other hand, a senior academic administrator of a college not affiliated
with a denomination said the primary reason for conducting SOA was to
ke sure that you are accomplishing your mission, to make sure that you are
not just kidding yourself regarding what you are acliieving.
AABC affiliation. Table 5.5 shows the frequency and percentage

frequency of the number of SOA activities conducted in the colleges in the

study during 1994 /95, classified by the affiliation of the college with the AABC.

Colleges affiliated with the AABC implemented more SOA activities than

colleges not affiliated with the AABC. In light of the requirements for

conducting and reporting on new SOA activities, this result is not surprising.
Table 5.5

Frequency and Percentage Frequency of the Number of SOA Activities Used in

5
Colleges in 1994 /95, Classified by Affiliation of College With the AABC
(n=29)

Afflllatmn thh thé A ABC

Yes No

SOA activities used in 1994/95 - (n=13) (n=16)
(Quarhles) o f O %f f %F
<5 n=6 1 77 5 31.3
5-6 n=38 4 30.8 4 25.0
7-8 n=8 2 15.4 6 37.5
6 46. 2 1 6.3

=8 n=7

Differences in the Kinds of SOA Activities Used
Size. Table 5.6 shows the frequency and percentage frequency of the
kinds of SOA activities used in 1994/95 in colleges in the study, classified by

size. Student outcomes were assessed in larger colleges by the use of locally
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Table 5.6
Frequency and Percentage Frequency of Use of SO Activitios in 198 /05,
Classified by Size of College

(n=30)
) Sl"m;rll Modium x\lvd’iruii;\ l j;l:!_';.‘,l,‘- B
colleges small large colleges
colleges  colleges
SOA activity 77(11i’=x§) 7 (n=7) - (n=Y) (n=7)
{ %{ { Wl { Yot t Sl
Christian service reporis 7 875 6 857 6 730 & HS?
Field placements reports. 5 625 6 857 6 750 4 57,
Surveys of employers 2 250 0 00 X 375 2 2806
Doctrinal defences 3 375 1 143 ¢ 00 5 714
Pre- and post-tests 2 250 1 143 5 625 20 2806
Standardized Bible content 3 375 1 143 6 750 3 429
examinations
Comprehensive examinations 5 625 4 571 3 375 3 429
Portfolios of studenis” work 3 375 1 143 1 125 2 28.06
Theses/ projects 4 500 2 286 2 250 2 2806
Standardized tests 0 00 0 0.0 I 125 0 0.0
Locally produced subject 4 500 4 571 5 625 5 714
examinations
Locally produced alumni surveys 1T 125 2 286 4 500 4 57.1
Commercially produced alumni 0 00 0 00 0 00 0 0.0
surveys
Locally produced student surveys 4 50.0 3 429 6 750 5 714

Commercially produced student 1T 125 0 00 I 125 2 286
surveys

Graduating student surveys 4 500 3 429 4 500 4 57

Withdrawing/non-returning T 125 1 143 4 250 4 571
student surveys

Other 0 00 O 00 O 00 1 143

Notes. Small colleges = < 42.1 FTE students
Medium small colleges = 42.1-98 ITE students
Medium large colleges = 98.1-241 FTE students
Large colleges = > 241 FTE students



returning student surveys more frequently than in smaller colleges. More
comprehensive examinations, field placement reports, and theses/ projects were
used in smaller colleges for SOA purposes than in larger colleges.

Of the 10 colleges that participated in the interviews, five used interview
techniques and the other five used pencil and paper forms for conducting
student and graduating student surveys. Of the five colleges that conducted
interviews with students, two were sxnallg_ one was medium-small, and two
were medium-large in terms of FTE students. Three of the five colleges that
medium-large.

Denominational affiliation. The frequency and percentage frequency of
the kinds of SOA activities used in colleges in the study during 1994/95,
classified by denominational affiliation, are shown in Table 5.7. Respondents in
colleges with denominational affiliation reported a higher frequency of use of
locally produced student surveys, surveys of employers, graduating student
surveys, and field placement reports for SOA purposes than did respondents in
colleges with no denominational affiliation. Standardized Bible content

-examinations, pre- and post- tests, and theses/projects were noted by
respondents as used for SOA .in colleges with no denominational affiliation

more frequently than in denominational colleges.

frequency of use during 1994/95 of SOA activities in colleges, classified by
affiliation with the AABC. More resp@ndeﬁts in colleges affiliated with the
AABC reported using locally produced alumni surveys, standardized Bible
content examinations, locally and commercially produced student surveys,
cmplover surveys, graduating student surveys, doctrinal defences, pre- and

posi-tests, and withdrawing/non-returning student surveys than did



Table 5.7

Classified by Affiliation of College With a Denomination

(n=30)

SOA aclivity

Affiliated with a denomination

Yos

(Iiifl,s,)

- No
(n=12)

[

Yl

[ Yt

Christian service reports
Field placements reports
Surveys of employers
Doctrinal defences

Pre- and post-tests
Standardized Bible contenl examinations
‘Comprehensive examinations

Portfolios of studenls” work

Theses/ projects

Standardized tests

Locally produced subject examinalions
Locally produced alumni surveys
Commercially produced alumni surveys
Locally produced student surveys
Commercially produced student surveys
Graduating student surveys
Withdrawing/non-returning student

surveys

Other

15
14

5

[

0O
9

WO R R N %
MRS NE N N e
W e e

S W B
=
—

I
[N

[
N
[N

7 8.3
2 16,7
Ny 333
4 50.0
7 58.3
0 50.0
3 25.0
6 50).0
0 0.0
58.3
141.7
0 0.0
41.7.
2 167
4 33.3
3 250

¥

LS ) BN |
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0 0.0
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Table 5.8
Frequency and Percentage Frequency of Use of SOA Activities in 1994 /95,
Classified by Affiliation of College With the AABC

(n=30)
o 7 Affiliation with the AABC
Yes  No
SOA activily (n=17) (n=13)

%S ( %f
Christian service reporls 1 sd6 14 824
Field placements reporls 9 69.2 12 70.6
Surveys of employers 5 38.5 2 11.8
Doctrinal defences 5 38.5 4 235
Pre- and post-lests 6 46.2 4 23.5
Standardized Bible content examinations 8 61.5 5 29.4
Comprehensive examinations 6 46.2 9 52.9
Portlolios of students” work 3 23.1 4 23.5
Theses/ projects 5 38.5 5 29.4
Standardized lesls 1 7.7 0 0.0
Locally produced subject examinations 8 61.5 10 58.8
Locally produced alumni surveys 7 53.8 4 23.5
Commercially produced alumni surveys 0 0.0 0 0.0
Locally produced student surveys 11 84.6 7 41.2
Commercially produced student surveys 3 23.1 1 59
Gradualing student surveys 8 61.5 7 41.2
Withdrawing/non-returning student 6 46.2 2 11.8

surveys

Other 1 7.7 0 0.0




?
respondents in colleges not affiliated with the AABC. No SOA wore reported as
used more in colleges not affiliated with the AABC as compared with the use in
colleges that were affiliated with the AABC.

Intended Use of SOA Aclivities

than that for other questions on the questionnaire. Some respondents may have
been confused as to the necessity of responding, to this question because of the
way it was presented. It was included in an extra column beside the response
columns for the frequency of use of SOA activities. Respondents may have folt
that they were only to indicate intended use if they inlended Lo initiatle an
activity., Eight respondents completed the current use section but did not
answer any of the intended use questions. Two others responded to intended
use questions only with respect to those activities that they also marked as “Do
Not Use.” They may have assumed thal marking the “Used in Last 12 Months”
response implied continued future use. Nonetheless, the activities receiving,
eight or more intended use responses were Christian service reports (14), field
placement reports (11), standardized Bible content examinations (11), locally
produced alumni surveys (10), locally produced student surveys (10),
graduating student surveys (10), pre- and post-tests in at least one subject/arca
(10), and surveys of employers (8). Table 5.9 shows the frequency of intended

use of SOA activities in responding colleges.

activities in order to show the relationship between paﬁt use and future
intentions. Most respondents indicated they intended to continue using those
SOA activities used in either 1994/95 or previously. Exceplions were

(a) commercially produced alumni surveys where the one institution in which it

was indicated there was intended use had no record of prior use and (b) pre-

and post-tests where 40% of the respondents who indicated they intended to



Table 5.9

Frequency of Intended Use of SOA Activities

(n=19)

SOA aclivity

Christian service reporls : o T
Field placements reports 11
Surveys of employers 8
Doctrinal defences’ 3
Pre- and post-lests 10
Standardized Bible content examinations 11
Comprehensive examinations 6
Portfolios of students’ work 5
Theses/ projects 5
Standardized lests 0
Locally produced subject examinations 7
Locally produced alumni surveys 10
Commercially produced alumni surveys 1
Locally produced student surveys 10
Commercially produced student surveys 3
Graduating student surveys 10
Withdrawing/non-returning student surveys 8
0

Other




Table 5.10
Frequency of Intended, Current, and Past Use of SOA Activities

(n=19)

Intend to  Used in Have used
use in last 12 but no
SOA activity future months  longer use

f f |

0
0
|
0
1
l
0
0
0
0
0

= 1

Christian service reports 14

o—,
=,

Field placements reporis 11

|5 T

Surveys of employers 8
Doctrinal defences 3
Pre- and post-tests 10
Standardized Bible content examinations 11
Comprehensive examinations

Poritfolios of stleents’ work

fam B T ¥ 1 B - T 3 B

Standardized tests

6
5
Theses/projects 5
0
Locally produced subject examinations 7

Locally produced alumni surveys 10

=W
93]

Commercially produced alumni surveys 1

—
=
—
-

Locally produced student surveys 10
Commercially produced student surveys 3
Graduating student surveys 10
Withdrawing/non-returning student surveys

Other

o oy oo e =




being considered. An academic dean said his institution had a five-year plan to
develop a series of focus groups. To begin the process he had

initinled a pilol project that will run from [anuary, 1996, into the last part of
April, putiing a panel group and then a focus group together to begin to look at
one area — the performance of people who are now in youth ministry that conie
oul of this college. There are a lot of different reasons, but one of them is,
obviously, lo see how our curriculunt is functioning now, a second is to see if
there are areas we need to look at to improve or add.

into actual job placements andfor students that go on to graduate work or

seiminary from here. And we are looking at entrance scores at some of those

places o give us an assessment of how people are doing.
Methods for Reporting SOA Information

Table 5.11 shows the frequency of reporting methods used for internal
communication of SOA information in the colleges in this study. The most
frequently used internal reporting method was printed reports to faculty (17)
followed by oral reports to Board and oral reports to faculty (14 each). Fewer
institutions reported lo students either in written form or orally (8 each).

As evidenced in the interviews, reporting of SOA information ranged
from capsule reports provided as part of a general progress report to detailed
reports including data, analysis, and summary recommendations. One
academic dean said that

at present the reporting mechanism has simply been, of course, supplying a

siimmary of the results plus all the empirical data to Board members so they can

see it and study it, and then, second, giving a written and oral presentation to
our Board of Direclors meeting semi-annually.
He stated that the faculty council also received the same report as the Board.
On the other hand, a dean of a small college reported that the president and
dean annually interview all graduating students concerning strengths and

weakness of academics affairs as well as
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student life in general, coerything from chapel to health care to campus security,
Se it gives us a good chance fo get at all of those 1ssues and o respond, A
stmnary and analysis of the outcomes assesspent inleroivio are presented to
botl the board and the curriculum contmitiee. That alloios the Board and
curriculum conmittee to think about what we need fo do. That material is given
consideration in terms of future planning and development.

Table 5.11
Frequency of Internal Reporting Methods for Information From SOA Activitios
(n = 18-25)
Freq m;nL v - ]
Reporting method Used in last year Never used  Used in past but
not now
Printed report to Board 12 10 . 1
Printed report to faculty 17 6 2
Printed report to students 8 11 0
Oral report to Board 14 5 2
Oral report to faculty 14 5 2
Oral report to students 8 11 0
Reports to relevant 12 5 |
committee, task force, or
administrator

One president responded that SOA information was being used with

various sub-groups in the college by sharing information with thent and having
that information go into the plans they make to implement theiv programs. For
example, the director of research will be meeting with the Student Life staff in the
next week or so and sharing his recent survey with them. Thal particular survey
has to do with some of the ethical choices and lifestyle issues that the young
people are struggling with. And our Student Life staff needs to know that.

In addition, this president stated that

we share all of this with our Board and with its various sub-commitiees: the
education connmittee, the student life conmittee, and the finance commitice,
Second, we share all this information with our whole constituency. We repori lo
the two conferences [denominations]. Third, we had all this information in hand
when we did our strategic planning with the Board.
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Of the 26 responses wilh respect to exlernal reporting of SOA
information or activities, 12 indicated they reported to the AABC, 10 said they
made no external reports, 5 indicated sponsoring denominations, 3 mentioned
donors, and 1 identified government agencies. Six respondents identified more
a report was made to the AABC was only considering affiliation with the AABC
in 1994 /95 and was not counled as a college affiliated with the AABC.

An unexpected finding was the fact that respondents in two colleges
affiliated with the AABC did nol indicate they reported on SOA results or
activities to the AABC. One respondent stated that external reporting was not

applicable and the other only mentioned supporting denominations. One
Pl ) &

respondent in a college affiliated with the AABC did not respond to this
question. Three of the respondents who did say they reported to the AABC also

indicated they were not required to conduct SOA procedures.
Summary
This chapter presented findings of the study with respect to the methods
used to gather and report SOA data.
Metliods Used to Gatlier SOA Data
Nearly 80% of the colleges were reported as having conducted five or
more SOA activities in 1994/95. Ministry readiness activities were cited as

being used most frequently, followed by student satisfaction, and academic

development. Specifically, the SOA activities employed most according to the

General College Information Form responses were Christian service reports,

surveys.
Differences Between Questionnaire and Interview Responses
The interviews produced different results with respect to academic

development and ministry readiness activities. For example, only one of the
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interview respondents mentioned Christian service reports despite the fact that
respondents in all 10 of the institutions where interviews were conducted had
reported that Christian service reports were used for SOA purposes on the
General College Information Form. Christian service reports were undoubledly
made, but the degree to which they were actively incorporated in SOA is
questionable in light of the lack of comments by the interview parlicipants,
Likewise, seven of the General College Information Forms from colleges where
interviews were conducted had comprehensive examinations marked as used in

the last year, but none of interview réspfmdents mentioned their use,

interview respcndems in9 Bf the 10 talleges as having been used, while
respondents in only 8 of those 10 colleges indicated using gradualing student

urveys on the General College Information Form. Student surveys, graduating,
student surveys, and alumni surveys appear to be have been actively used for
student evaluation of the facilities and services of the colleges. However, only
three interview respondents provided evidence that graduating student surveys
or alumni surveys were used for SOA.
Confusion With SOA

The difference in interview and questionnaire data with respect to SOA

activities may be explained by the use of a prompted response item in the
questionnaire and an open-ended question in the interview. When provided

with an activity on the questionnaire respondents marked it, but when asked to

identify the SOA activities these sanie responses were not made. Questionnaire
respondents may have simply marked those activities conducted regardless of
whether they were used for SOA purposes. Interview respondents, on the other

hand, were not given a list to choose from but were simply asked to state the
SOA activities performed. These individuals discussed student salisfaction

activities with a similar frequéncy as the re pandents on the questionnaire did,



questionnaire—some of which are not SOA aclivities, and they identified other
activitics with a substantially lower frequency as compared to the
thinking of those activities they considered to be SOA activities.

The interviews provided a number of examples of confusion of about the
meaning of SOA. Teacher and course evaluations, “customer satisfaction” type
student surveys, and entering student perceptions, background characteristics,
salisfaction” surveys do not fulfill the definition of SOA used in this study
unless the “customer” is directly asked about the extent to which institutional or
personal goals are mel. Entering student intents and background information
provides bascline dala for use in the talent-development approach to
in isolation.

In summary, respondents seem to have been confused about the
designed to gather student satisfaction data or student desires and interests as
SOA activities and talked about student satisfaction activities as SOA activities
Queslionnaire respondents seem to have neglected or not understood the
definition for SOA on the form and simply marked off those things their college
did whether they were used for SOA purposes or not.

Anecdotal Data
anecdotal evidence for SOA purposes. In the examples given, this kind of
evidence lacks the rigor necessary to provide reliable and trustworthy data.
Effective Use of SOA
At the same time as confusion, abuse, and neglect of SOA activities were

demonstrated, some participants in the interviews demonstrated use of SOA
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activities in well-conceived and implemented programs. In the intorviews and
documents from these colleges there was evidence of a strong link between the
mission of the college and/or the objectives of the students and the criteria for
assessing the adequacy and appropriateness of oulcomes. There appeared to boe
three colleges among those interviewed which had such a mission- or objective-
focused SOA program.

Differences in the Use of SOA Activities

Differences in the use of SOA aclivities were noted on the casis of the
size of institutions, affiliation of the college with a denomination, and affiliation
of the college with the AABC.
Size

According to the General College Information Form replies, fewer SOA
activities tended to be conducted in smaller inslitutions; however, some of the
most active SOA programs were in smaller colleges. SOA activilies emploved
in smaller colleges were generally more labor-intensive in administration,

ubjective in terms of analysis, and open-ended in terms of responses such as

‘m‘

ﬂ
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omprehensive examinations, field placement reports, and theses/ projects for

administered in groups, could be scored in volume or by machine, and
produced quantitative data such as locally produced student surveys and
graduating student surveys, in the form of questionnaires, were more likely to
have been conducted in larger colleges.
Affiliation With a Denomination

More SOA activities were reported as having been performed in colleges
not affiliated with denominations than in denominational colleges. Greater use
was said to have been made of student satisfaction activities in denominational
colleges, while in non-denominational colleges there was more use of academic

development activities noted.
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Affiliation With the AABC

While the AABC required that SOA procedures be practiced, there was
not total compliance among its affiliate institutions. Nonetheless, respondents
in colleges affiliated with the AABC recorded a higher frequency of SOA
activilies carried out in 1994 /95 than did respondents in colleges not affiliated
with the AABC. Respondents in colleges affiliated with the AABC said their
colleges assessed student oulcomes to a greater extent by means of surveys,
standardized Bible content examinations, doctrinal defences, and pre- and post-
tests than did respondents in colleges not affiliated with the AABC. Non-
affiliate colleges were not reported to have been substantially higher in their
frequency of use of any SOA activity in comparison with colleges affiliated with
the AABC.

Reporting of SOA Inforimation

SOA information was reported most frequently to faculty members,
governing boards, and the AABC (where applicable). Donors and students
received the fewest reports. SOA information, when reported in this fashion, is
likely being used for planning and accountability purposes rather than as a
recruitment or constituency building tool.

External reporting was conducted in about half of the colleges. The
AABC was the most frequently identified external agency to which the colleges
reported. This kind of reporting is probably used to demonstrate
accountability.

Conclusion

Much of what was done under the rubric of SOA was needs assessment
and operational evaluation, However, there were examples of SOA activities
used to determine the degree to which students attained institutional or student
goals or developed in skills, knowledge, and attitudes as a result of their

attendance at the college.



CHAPTER 6
SATISFACTION WITH SOA ADMINISTRATION AND ACTIVITIES

This chapter provides (indings of the study with respect to satisfaction of
administrators and facully members from the Canadian Bible colleges in this
study with these two variables: (a) the extent of faculty involvement in the
administration of SOA procedures and (b) the methods of gathering SOA
information as reported on the Individual Personnel Form.

In this study, personnel were classified as (a) “faculty membeors” if they
identified themselves as “Teaching faculty member;” (b) “senior academic
administrators” if they identified themselves as “President” or “Academic

administrator;” or (c) “other administrators” if they identified themselves as

“administrator” refers to both senior academic administrators and other
administrators. Satisfaction with respect to faculty involvement in the

administration of SOA was determined by comparing the frequencics and

means of the responses on the degree to which faculty “Are” involved and
“Should be” involved. Satisfaction with respect to the methods of gathering
SOA was determined by these methods: (&) a direct question on satisfaction
with the use of specific SOA activities and (b) comparing mean responses Lo
questions on the perception of current and ideal use of the same SOA aclivitics.
Faculty Involvement in Administration of SOA

Respondents were asked to identify the degree to which faculty members
were and ought to have been involved in these four aspecls of the
administration of SOA: (a) planning, (b) directing, (c) implementing/

operating, and (d) evaluating. The results, classified by position (faculty

provided were as follows: “Not at all involved” (1), “Slightly involved” (2),

“Moderately involved” (3), “Very involved” (4), and “Highly involved” (5).
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‘Table 6.1 shows the percentage frequencies and means of the responses

colleges with respect to the current and desired degrees of involvement of
faculty members in aspects of administration of SOA.
Degree of Faculty Involvement in Administration of SOA

Table 6.1 shows the responses of participating faculty members and
administrators from Canadian Bible colleges with respect to the current degree
of involvement of faculty members in aspects of the administration of SOA
aclivities in their colleges. The means for both administrators” and faculty
members” responses indicated they perceived faculty members as about

“Moderately involved” (3) in the planning (mean of faculty members’ responses

implementing (2.8; 3.0) aspects and between “Slightly involved” (2) and
“Moderately involved” in the evaluating (2.6; 2.8) aspect of the administration
of SOA activities. The highest mean for degree of involvement was reported for
planning (3.1 by both faculty menibers and administrators). The lowest mean
for degree of involvement was reported for evaluation (2.6 by faculty members;
2.8 by administrators).
Satisfaction of Faculty Memnbers With Faculty Involvement

As shown in Table 6.1, faculty member responses of “Very involved” (4)
and “Highly involved” (5) were lower by 16.6% to 39.2% with respect to faculty
involvement as compared to desired faculty involvement in the four aspects of
SOA administration. The greatest differences in the percentage of faculty
member respondents marking “Very involved” (4) or “Highly involved” (5) for
involvement of faculty in SOA administration as compared to desired
involvement of faculty were 39.2% (66.7% “Should be” vs. 27.5% “Are”) for
evaluation and 31.8% (72.1% vs. 40.3%) for planning, while the smallest
differences were 16.6% (50.0% vs. 33.4%) for directing and 19.7% (55.7% vs.

36.0%) for implementing,
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The means for the responses of faculty members for all aspects of
administration of SOA procedures were substantially (2 0.3) less for current
degree of involvement as compared with desired degree of involvement. The
difference in means with respect to planning was 0.8 (“Should be” 3.9 vs, “Are”
3.1), directing 0.5 (3.4 vs. 2.9), implementing 0.7 (3.5 vs. 2.6), and evaluating 1.1
(3.7 vs. 2.6). Responding faculty members seem to have been dissatisfied with
the lIevel of involvement of faculty members in these aspects of the
administration of SOA procedures.

Satisfaction of Administrators With Faculty Involvement in
Administration of SOA

perception of the current and desired degrees of involvement of faculty
members in aspecls of administration of SOA procedures are given in Table 6.1.
Between 25.8% and 32.0% fewer Bible college administrators responded that
faculty members were “Very involved” (4) or “Highly involved” (5) than
indicated they believed faculty members should be involved at those levels.
The greatest difference in administrators’ responses of “Very involved” (4) or
“Highly involved” (5) with respect to perceived involvement and desired
involvement of faculty members in SOA administration was 32.0% for
was 25.8% for directing (67.5% vs. 31.7%).

The highest mean response by administrators with respect to the current

degree of involvement of faculty members in aspects of SOA administration

involvement of faculty members in administrative aspects of SOA was for

planning (3.8) and the lowest means were for directing and implementing (both

3.5).



The means for administrators’ responses on desired involvement of

higher than the means for involvement. The difference in means with respect to
planning was 0.6 (3.8 “Should be” vs. 3.1 “Are”), directing 0.6 (3.5 vs. 2.9),
implementing 0.5 (3.5 vs. 3.0), and evaluating 0.9 (3.7 vs. 2.8). Administrators in
the responding Bible colleges appear to have been dissatisfied with the level of
involvement of faculty members in these aspects of administration of SOA
procedures especially with respect to faculty members role in evalualing of
SOA activities.

One college dean identified faculty involvement in SOA administration

as very crilical to its success and expressed the desire for

greater involvement in student oultcomes assessmen!t by facully. We need a

student oulcomes assessment. We need to broaden the involvement of our
faculty in the process. Up to now it has been a small circle. Unless the faculty
members have a sense of ownership, I can sit here and memo them until | am
blue in the face and it is not going to have any impact.
Speaking with reference to course evaluations, one faculty member
demonstrated the impact of lack of involvement by saying
I suppose every teacher needs to be encouraged a bil more to ulilize it, rather
than to simply be handed the paper and told, “This is how they viewed your
course.” | must admit that while I like fan mail and like people to say I an a
great teacher, | do not like criticism too much. So, I have been given these
reports sometimes and thought, “Oh, look at these.” I don’t really take hold of
them and do something significant with them. I always gel around fo reading
them, but maybe not in ways that expect change. Sometines il is just, “Well,
lets see how the class looks tiis year.”
The president and dean of another college noted that faculty were not

very involved and recognized the importance of their involvement, but did not

perceive them as being interested. Therefore they concluded that

administrators had to initiate the process and direct the use of SOA information.

The president observed that the impetus for SOA

being faculty driven has all sorls of problems, so we are very administralion
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driven here. Sowme of our facully do struggle with that. But il depends on
administration. Administration does gels some divection from: faculty —nol that
we omil the faculty in the process because they are very critical, tiey are the
middlemen that make things happen and they all have to buy in. But, most of
them lend nol lo. They are more worried aboul their historical books and their

ancient hislory.
The dean commented that

faculty are not info oulcomes assessment much at all, at least not in onr
institution. |suspect that is the way it is gEHEFﬁHJ Linless our faculty are
unique. So the main usage of the results is in administrative meetings,
discussions, curriculum planning and the like. If administration does not push

it, then very little will be done with it.

Satisfaction of Faculty Members and Administrators With
Faculty Involvement in Administration of SOA

As shown in Table 6.1 mean responses from faculty members and
administrators were not substantially different (2 0.5). Both administrators and
facully members seem to have perceived the current degree of faculty
involvement as having been less than the desired degree of faculty involvement
in planning, directing, implementing, and evaluating of SOA activities. For
example, only slightly more faculty members indicated that faculty members
should have been “Very involved” (4) or “Highly involved” (5) than did
administrators with respect to planning (faculty members, 72.1% vs.
administrators, 68.0%) and evaluating (66.7% vs. 65.4%) of SOA activities.

Satisfaction With SOA Activities

Data about satisfaction with SOA activities were gathered in two ways.
First, the participants were asked to indicate the degree of satisfaction they had
with SOA activities. Second, respondents were asked to identify their
perception of the current and ideal use of SOA activities. The differences
between perceptions of current and ideal use were analyzed to assess the
degree and direction of satisfaction. This analysis is based on these two
premises: (a) that discrepancies between perceptions of ideal and current use

indicate dissatisfaction with current practice whether the differences are



positive or negalive, and (b) that the direction of the difference is indicative of
the respondents’ desires to sec increased or decreased use of an activily,
Analysis of Satisfaction Mcans

This section provides the satisfaction means for SOA aclivities. The
findings for all respondents —classified by position of respondent, institutional
size, affiliation of the college with denomination, and affiliation of the college
with the AABC—are presented in the following sections,
Satisfaction Means for All Respondents

Table 6.2 shows the satisfaction means wilth SOA activitics for all
respondents on the Individual Personnel Form. The response calegorics
provided were “Very dissatisfied” (1), “Somewhat dissatisfied” (2), “Neutral”
(3), “Somewhat satisfied” (4), and “Very satisfied” (5). The highesl satisfaction
means were for locally produced subject exams (4.2) and Christian service
reports (4.0). The lowest satisfaction means were for surveys of employers and
means (14 out of 17) were between “Neutral” (3) and “Somewhat satisfied” (4),
two were slightly lower than “Neutral” (3) and one was slightly above
“Somewhat satisfied” (4).
Satisfaction Means Classified by Position of Respondent

The distribution of the mean responses relating to satisfaction with SOA
methods, classified by position of respondent, are presented in Table 6.3.
Substantial inter-group differences (= 0.5) in satisfaction means were observed
with respect to these six SOA activities: (a) commercial alumni surveys (faculty
members, 3.4 vs. senior academic administrators, 2.8 and other administrators,
2.5), (b) comprehensive exams (faculty members, 4.1 vé. other administrators,
3.5), (c) standardized Bible content examinations (faculty members, 3.7 and
other administrators, 3.8 vs. senior academic administratlors, 3.2), (d) portfolios
(senior academic administrators, 3.7 vs. other administrators, 3.1), (e) theses/

projects (senior academic administrators, 3.9 vs. other administrators, 3.2),
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Table 6.2

Satisfaclion Means for SOA Activities for All Respondents

SOA éctivit}T 7

Christian service reporls
Field placements reports
Surveys of employers
Doctrinal defences

Pre- and post-tests

Comprehensive exams

Portfolios of students” work

Theses/ projects

Standardized tests

Locally produced subject examinations
Locally produced alumni surveys
Locally produced student surveys
Commercially produced student surveys

Graduating senior surveys

Withdrawing/non-returning student surveys

87

Note. The scale used was 1 = Very dissatisfied, 2 = Somewhat dissatisfied,
3 = Neutral, 4 = Somewhat satisfied, and 5 = Very satisfied.
(Not applicable was also provided, but not included in the analysis.)
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Table 6.3
Satisfaction Means for SOA Activities, Classified by Position of Respondent

SOA activity

hl Qiil’!

Senior
Faculty  academic Other
members administrators administratlors

(n=21-52) (n=8-28) (n=20-52)

Christian service reports
Field placements reports
Surveys of employers
Doctrinal defences

Pre- and post-tests

Standardized Bible content
examinations

Comprehensive exams

Portfolios of students” work

Theses/ projects

Standardized tests

Locally produced subject examinations
Locally produced alumni surveys

Commercially produced alumni
surveys

Locally produced student surveys

Commercially produced student
surveys

Graduating senior surveys

Withdrawing/non-returning student
'~ surveys

3.9 4.2 3.9
3.7 4.3 3.8
2.8 3.2 2.8
3.7 3.7 3.3
3.2 3.2 3.4
3.7 3.2 3.8
4.1 3.9 3.5
3.4 3.7 3.1
3.5 3.9 3.2
2.9 3.1 3.3
4.4 4.3 4.0
3.1 3.5 3.0
3.4 2.8 25
3.6 3.8
3.6 3.5 32
3.7 3.8 3.5
2.9 3.1 2.7

Note. The scale used was 1 = Very dissatisfied, 2 = Somewhat dissalisfied,

3 = Neutral, 4 = Somewhat satisfied, and 5 = Very salisfied.
(Not applicable was also provided, but not included in the analysis.)
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and (0 field placement reports (senior academic administrators, 4.3 vs. other
administrators, 3.8 and faculty members, 3.7).

Satisfaction Mcans Classified by Size of College

Mean responses from the Individual Personnel Form on satisfaction with
S0A aclivilies, classified by college size, are given in Table 6.4, Satisfaction
means by respondents in medium-small colleges (42.1 to 98 FTE students)
tended to be lower than for respondents in the other size categories of Bible
colleges. Of the 17 activities identified on the questionnaire the satisfaction
means by respondents in medium-small colleges were lowest in 10 activities.
Respondents in small colleges (< 42.1 FTE students) recorded the greatest
number of highest means (7) with respondents in large colleges (> 241 FTE
students) next (5).

Substantial inter-group variations (means differing z 0.5) occurred with
respect to the means reported on 13 of the 17 activities. The greatest range of
difference in means was found between respondents in small colleges and
medium-small colleges with respect to the use of commercially produced
alumni surveys (difference of 1.5—small colleges, 3.8 vs. medium-small
colleges, 2.3), standardized Bible content examinations (1.3—3.9 vs. 2.6), and
withdrawing/non-returning student surveys (1.2—3.4 vs. 2.2).

Small colleges’ personnel obtained substantially higher satisfaction

commercially produced alumni surveys and surveys of employers, and
substantially higher satisfaction means than personnel responding from large
colleges on standardized tests. Satisfaction means for respondents in small and
large colleges were substantially higher than were those of respondents in
medium-small and medium-large (98.1 to 241 FTE students) colleges with
respect to commercially produced student surveys. Satisfaction means for
personnel from large colleges were substantially higher than those for

respondents in (a) all other size categories of colleges on locally produced



Table 6.4
Satisfaction Means for SOA Activities, Classified by Size of Institulion

CC””C‘;,L size

Medium Medium

Small  small  large  Large
SOA activity n=6-23 n=7-27 n=12-29 n=19-49
n Mean Mean Mean Mean

Christian service reports 120 38

43 39
4.2 3.8
2.6 2.7
34 3.0
34 3.3
3.8 3.7
3.4 3.7
3.5 3.1
3.4 3.5
3.3 2.6
4.3 4.3
3.5
Commercially produced alumni surveys 45 3.8 3.3 3.0
Locally produced student surveys 112 34 3.5 3.7 4.1
Commercially produced student surveys 53 3.8 3.1 3.1 3.6
Graduating senior surveys 101 3.6 3.6 3.2 3.9
Withdrawing/non-returning student 87 34 2.2 2.8 3.0
surveys

Tl
D T

Field placements reports 105 3.8
Surveys of employers 79 3.6
Doctrinal defences 83 37
Pre- and post-tests 89 3.0

Standardized Bible content examinations 99 3.9

i
S

e
> W W oo

Comprehensive exams 90 43
Portfolios of students” work 70 34
Theses/ projects 71 38
Standardized tests 45 3.6

Locally produced subject examinations 115 4.2

W
—_— D T S DI

Locally produced alumni surveys 109 3.0

NN A
e~
o

Notes. Small colleges: <42.1 FTE students
Medium small colleges: 42.1-98 FTE students
Medium large colleges: 98.1-241 FTE students
Large colleges: > 241 FTE students
The scale used was 1= Very dissatisfied, 2 = Somewhat dissatisfied,
3 = Neutral, 4 = Somewhat satisfied, and 5 = Very satisfied.
(Not applicable was also provided, but not included in the analysis.)



alumni surveys and (b) medium-large colleges on graduating senior surveys.
The satisfaction mean for respondents in large colleges was substantially higher
on locally produced student surveys than the satisfaction means for
respondents in small and medium-small colleges. Responses from respondents
in medium-small colleges resulted in substantially lower satisfaction means
than did responses from personnel from (a) all other size categories of colleges
on commercially produced alumni surveys and standardized Bible content
examinations and (b) large colleges on portfolios of students’” work. Satisfaction

means for respondents in small and medium-small colleges were substantially

lower than for respondents in medium-large and large colleges with respect to
comprehensive exams. Respondents in medium-large colleges obtained
satisfaction means substantially higher than did respondents in medium-small

colleges on field placement reports and substantially higher than did

colleges, together with those for personnel in large colleges, were also
substantially higher than was the satisfaction mean for personnel in medium-
small colleges on withdrawing/non-returning student surveys.

Satisfaction Means Classified by Affiliation With a Denomination
Satisfaction means for SOA activities, classified by denominational
affiliation of the Bible college, are shown in Table 6.5. Substantial differences in

satisfaction means were reported between respondents in colleges affiliated
with a denomination and those from colleges not affiliated with a denomination
with respect to the use of 4 of 17 SOA activities. The satisfaction means for
respondents in colleges affiliated with a denomination were substantially lower
with respect to commercially produced student surveys (3.1 and 4.0
respectively) and withdrawing/non-returning student surveys (2.7, 3.2) and

substantially higher with respect to standardized tests (3.3, 2.7) and field
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Table 6.5
Satisfaction Means for SOA Activilies, Classified by
Affiliation of College With a Denomination

Mean

Affiliated with a denomination

SOA activity Yes No
(n=25-77) (n=18-14)

Christian service reports 4.1 3.7
Field placements reports 4.1 3.5
Surveys of employers 29 2.8
Doctrinal defences 3.6 3.6
Pre- and post-tests 3.3 3.2
Standardized Bible content examinations 3.5 3.8
Comprehensive exams 3.8 4.0
Portfolios of students” work 3.5 3.2
Theses/ projects 3.6 3.3
Standardized tests 3.3 2.7
Locally produced subject examinations 4.2 4.3
Locally produced alumni surveys 3.0 3.4
Commercially produced alumni surveys 29 3.2
Locally produced student surveys 3.8 3.8
Commercially produced student surveys 3.1 4.0
Graduating senior surveys 3.5 3.8
Withdrawing/non-returning student surveys 2.7 3.2

Note. The scale used was 1 = Very dissatisfied, 2 = Somewhat dissalisfied,
3 = Neutral, 4 = Somewhat satisfied, and 5 = Very satisfied.
(Not applicable was also provided, but not included in the analysis.)



placement reports (4.1, 3.5) than those for respondents in colleges not affiliated
with a denominalion.
Satisfaction Means Classified by Affiliation With the AABC

‘Table 6.6 shows the satisfaction means, classified by affiliation status of
the college with the AABC. The satisfaction mean for respondents in colleges
affiliated with the AABC was higher than for those in colleges not affiliated
with the AABC with respect to locally produced alumni surveys (3.5 and 2.5
respectively) and locally produced student surveys (4.0, 3.3). The satisfaction
mean for respondents in colleges affiliated with the AABC was substantially
lower than for those from colleges not affiliated with the AABC with respect to
comprehensive exams as instruments for gathering SOA information (3.6, 4.2).

Analysis of Means for Ideal and Current ise

This section describes the findings of the study with respect to
salisfaction with the use of SOA activities as measured by the current and ideal
use scales.

Means for Current Use

Mean responses for the current use of SOA activities as reported on the
Individual Personnel Form by all respondents and as classified by position of
respondent are presented below.

All respondents. The means of all responses on the Individual
Personnel Forms with respect to the current use of SOA aciivities are shown in
Table 6.7. The SOA activities with the highest means for current use (between
“Moderate use” [3] and “Frequent use” [4]) were locally produced subject
examinations (3.8, on a five-point scale), Christian service reports (3.5), and field
placement reports (3.4). Standardized tests (1.1), commercially produced
alumni surveys (1.2), commercially produced student surveys (1.4), and surveys

of employers (1.8) received the lowest means for current use (between “Do not

use” [1] and “Slight use” [2]).
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Table 6.6

Satisfaction Means for SOA Activities, Classified by
Affiliation of College With the AABC

- Mean
Affiliated with the AABC
SOA activity Yos 17\7179; )
(n=28-73) (n=16-50)
Christian service reports 4.0 39
Field placements reports 3.9 3.9
Surveys of employers 2.8 3.0
Doctrinal defences 3.6 3.6
Pre- and post-tests 3.4 3.0
Standardized Bible content examinations 3.7 3.4
Comprehensive exams 3.6 4.2
Portfolios of students” work 3.2 3.5
Theses/ projects 3.5 3.5
Standardized tests 3.0 3.2
Locally produced subject examinations 4.2 4.2
Locally produced alumni surveys 3.5 2.5
Commercially produced alumni surveys 3.0 3.1
Locally preduced student surveys 4.0 33
Commercially produced student surveys 3.5 33
Graduating senior surveys 3.7 3.4
Withdrawing/non-returning student surveys 29 2.8

Note. The scale used was 1 = Very dissatisfied, 2 = Somewhat dissalisfied,
3 = Neutral, 4 = Somewhat satisfied, and 5 = Very satisfied.
(Not applicable was also provided, but not included in the analysis.)
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Table 6.7

Means for Current Use of SOA Activities

SOA activity n Mean

Christian service reports 126 3.5
Field placements reports 110 3.4
Surveys of employers 111 1.8
Doctrinal defences 111 2.3
Pre- and post-tests 123 2.1
Standardized Bible content examinations 120 2.7
Comprehensive exams 125 27
Portfolios of students” work 111 2.0
Theses/ projects 104 2.3
Standardized tests 103 1
Locally produced subject examinations 127 3.8
Locally produced alumni surveys 122 24
Commercially produced alumni surveys 97 1.2
Locally produced student surveys 125 29
Commercially produced student surveys 101 1.4
Graduating senior surveys 122 2.7

114 2.1

Withdrawing/ non-returning student surveys

Note. The scale used was 1 = Do not use, 2 = Slight use, 3 = Moderate use,

4 = Frequent use, and 5 = Extreme use.

(Do not know was also provided, but not included in the analysis.)
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Classified by position of respondent. Table 6.8 presents the means of
responses with respect to current use of SOA aclivities, classified by position of

respondent. Substantial inter-group differences in means for current use (= 0.5

examinations (other administralors, 2.9 vs. senior academic administrators, 2.4),

(b) comprehensive exams (faculty members, 3.0 vs, other administrators, 2.4),

and (d) theses/projects (faculty members, 2.5 and senior academic
administrators, 2.4 vs. other administrators, 1.8). Other administrators’
responses in each of these four cases showed that they perceived the use of
these SOA activities substantially differently than at least one other group of
respondents.

Means for Ideal Use

This section presents the mean responses for the ideal use of SOA
activities as reported by respondents on the Individual Personnel Form. Mcans
for all responses and as classified by pasilian of respondent are presented
below.

All respondents. The means of all responses on the Individual
‘Personnel Forms with respect to ideal use of SOA activities are shown in Table
6.9. All but four of the means for ideal use of SOA activitics were 3.0
(“Moderate use”) or higher on a five-point scale. The SOA activilies which
received the highest means for ideal use were locally produced subject
examinations (3.9), Christian service reports (3.9), field education reports (3.9),

locally produced student surveys (3.6), graduating senior surveys (3.6), locally

surveys (3.5). The SOA activities which received the lowest means for ideal use
were commercially produced alumni surveys (2.2), commercially produced

student surveys (2.2), standardized tests (2.2), and theses/projects (2.8).



Table 6.8
Mecans for Current Use of SOA Activities, Classified by Position of Respondent

B ~ Senior
Faculty academic
SOA activity members administrators  administrators
n Mean n Mean n Mean
Christian service reporls >4 34 31 3.6 41 34
Field placements reporls 4 34 28 3.6 38 3.3
Surveys of employers 4 1.9 27 1.8 40 1.7
Doctrinal defences 52 23 25 2.4 34 2.1
Pre- and posl-lests 53 22 29 2.1 41 2.0
Standardized Bible content 52 27 27 24 41 2.9
examinations
Comprehensive exams 60 3.0 24 2.6 4] 2.4
Porifolios of students” work 52 21 26 2.2 33 1.7
Theses/ projects 50 2.5 25 2.4 29 1.8
Standardized tests 41 1.1 23 1.2 39 1.2
Locally produced subject 58 3.9 27 3.6 42 3.9
examinations
Locally produced alumni 49 24 30 2.5 43 24
surveys
Commercially produced alumni 39 14 22 1.1 36 1.1
surveys
Locally produced student 56 2.9 28 2.8 41 3.1
surveys
Commercially produced student 40 1.4 22 1.5 39 1.4
surveys
Graduating senior surveys 50 2.¢ 28 2.7 44 2.6
49 21 26 2.1 39 2.1

Withdrawing/non-returning
student surveys

Note. The scale used was 1= Do not use, 2 = Slight use, 3 = Moderate uise,
4 = Frequent use, and 5 = Extreine use.
(Do not know was also provided, but not included in the analysis.)
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Table 6.9

Means for Ideal Use of SOA Activities for All Respondents

SOA activity n " Mean
Christian service reports 129 39 o
Field placements reports 119 3.9
Surveys of employers 17 3.0
Doctrinal defences 115 3.0
Pre- and post-tests 123 3.2
Standardized Bible content examinations 122 3.4
Comprehensive exams 120 3.1
Portfolios of students” work 101 3.0
Theses/ projects 101 2.8
Standardized tests 100 2.2
Locally produced subject examinations 124 3.9
Locally produced alumni surveys 129 3.5
Commercially produced alumni surveys 97 2.2
Locally produced student surveys 129 3.6
Commercially produced student surveys 100 2.2
Graduating senior surveys 129 3.6
117

Withdrawing/non-returning student surveys

3.5

Note. The scale used was 1= Do not use, 2 = Siiznf use, 3 = Moderale use,

4 = Frequent use, and 5 = Extreme use.

(Do not know was also provided, but not included in the analysis.)
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Classified by position of respondent. Table 6.10 shows the means for
ideal use of SOA aclivities, classified by position of respondent. Substantial
differences in the means for ideal use reported by the three classes of
respondents were observed with respect to these two SOA activities:
administrators, 2.8) and (b) theses/ projects (faculty members, 3.0 and senior
academic administrators, 2.9 vs. other administrators, 2.4).

Difference of Means for Ideal and Curreni Use

This section presents the results of the analysis of the difference between
means for ideal and current use with respect to SOA activities. Results are

All respondents. Table 6.11 shows the differences between the means
for ideal and current use of SOA activities for all respondents. It is reasonable
to conclude that the larger the difference between the means for ideal and

current use the greater the level of dissatisfaction with current use.

One of the weakness of the satisfaction scale analysis is that, while it
an aclivity, it does not provide an indication of the nature of dissatisfaction. By

analyzing the differences in the means for ideal and current use the nature of

was understood as indicating desire for reduced use. No difference, or an
insubstantial difference (< 0.5), between means for ideal and current use was
considered to indicate relative satisfaction with the current extent of use.

For 13 of the 17 SOA activities the mean for ideal use was substantially

greater (= 0.5) than the mean for current use. This indicated that the



Table 6.10
Means for Ideal Use of SOA Aclivities, Classified by Position of Respondent

Senior
4 Faculty academic
SOA activity members administrators administrators
n Mean n Mean n Mean
Christian service reports 56 3.8 30 4.0 43 3.9
Field placements reports 51 3.7 27 4.1 41 1.0
Surveys of employers 53 3.0 26 3.0 38 3.2
Doctrinal defences 56 3.1 24 3.1 35 2.9
Pre- and post-tests 54 3.2 29 3.4 40 3.1
Standardized Bible content 56 3.4 26 3.4 40 3.5
examinations
Comprehensive exams 60 3.3 22 2.8 38 3.1
Portfolios of students” work 54 2.8 21 3.3 26 3.0
Theses/ projects 51 3.0 23 2.9 27 2.4
Standardized tests 46 2.1 23 2.2 35 2.2
Locally produced subject 57 3.8 27 3.7 40 4.1
examinations
Locally produced alumni 56 3.5 28 3.5 45 3.6
surveys _
Commercially produced alumni 42 2,1 20 2.0 35 2.3
surveys
Locally produced student 60 34 27 3.6 42 3.7
surveys
Commercially produced student 45 2.0 21 2.1 34 2.4
surveys
Graduating senior surveys 59 35 27 3.7 43 3.6
Withdrawing/non-returning 53 3.5 24 3.4 40 3.5

student surveys

Note. The scale used was 1= Do not uise, 2 = Slight use, 3 = Moderale use,
4 = Frequent use, and 5 = Extreme use.
(Do not know was also provided, but not included in the analysis.)
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Table 6.11
Differences Between Means for Ideal and Current Use of SOA Activities

Difference between means for

SOA activity ideal and current use

n; n Mi-M.
Christian service reports 129 126 0.4
Field placements reports 119 110 0.5
Surveys of employers 117 111 1.3
Doctrinal defences 115 111 0.7
Pre- and post-lests 123 123 1.1
Standardized Bible content examinations 122 120 0.7
" Comprehensive exams 120 125 0.4
Portfolios of students” work 101 111 1.0
Theses/ projects 101 104 0.5
Standardized tests 100 103 1.0
Locally produced subject examinations 124 127 0.0
Locally produced alumni surveys 129 122 1.1
Commercially produced alumni surveys 97 97 1.0
Locally produced student surveys 129 125 0.6
Commercially produced student surveys 100 101 0.8
Graduating senior surveys 129 122 0.8
Withdrawing/non-returning student surveys 117 114 1.4

Noles. Mi-M. = Difference between the means for ideal and current use.
n; = number in the subsample for ideal use.
n. = number in the subsample for current use.
The scale for current use was 1 = Do not use, 2 = Slight use,
3 = Moderate use, 4 = Frequent use, and 5 = Extreme use.
(Do not know was also provided, but not included in the analysis.)
The scale for ideal use was 1 = Do not use, 2 = Slight use, 3 = Moderate use,
4 = Frequent use, and 5 = Extreme use.
(No opinion was also provided, but not included in the analysis.)
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reports, comprehensive exams, and field placement reports) the means for ideal
and current use were not substantially different (z 0.5) or were equal indicating
respondents were relatively satisfied with what was current practice. None of
the differences between the means for ideal and current use were negative.

The largest differences between means for ideal and current use were
reported with respect to withdrawing/non-returning student surveys (1.4),
surveys of employers (1.3), locally produced alumni surveys (1.1), pre- and
post-tests (1.1), commercially produced alumni surveys (1.0), standardized tesls
(1.0), and portfolios of students” work (1.0). The mean for ideal use of cach of
these SOA activities was greater by at least one category on the response scale
than the mean for current yse. The respondents seem to have been indicating,
they desired greater use of these SOA activities.

Comparison with analysis of satisfaction means. These differences
were generally consistent with the results for the satisfaction scale. The seven
SOA activities with the greatest difference between means for ideal and current
use also received the lowest satisfaction means. The four SOA aclivities with an
insubstantial or no difference between means for ideal and current use also
received the highest satisfaction means.

Classified by position of respondent. Table 6.12 shows the differences
between the means for ideal and current use of SOA activities classified by
position of respondent. The differences between means for ideal and current
use varied substantially (= 0.5) with respect to these three SOA aclivities:

(a) standardized Bible examinations (senior academic administrators, 1.0 vs.
other administrators, 0.5), (b) comprehensive exams (other administrators, 0.7
vs. senior academic administrators, 0.1), and (c) portfolios (other administrators,

1.3 vs. faculty members, 0.8).



Table 6.12
Differences Between Means for Ideal and Current Use of SOA Activities,
Classified by Position of Respondent

13
i

Difference between means for ideal and current use

Senior
Faculty academic Other
SOA activity members administrators administrators

n ne M-M. n, no M-Mo ni ne Mi-M.

Christian service reporls 56 54 04 30 31 04 43 41 05
Field placements reports 51 44 04 27 28 05 41 38 0.7
Surveys of employers 53 44 11 26 27 1.2 38 40 15
Doctrinal defences 5 52 07 24 25 07 35 34 08
Pre- and post-tests 54 53 1.1 29 29 13 40 41 1.1
Standardized Bible content 56 52 07 26 27 1.0 40 41 05
examinations
Comprehensive exams 60 60 03 22 24 01 38 41 07
Partfolios of students’ work 54 52 08 21 26 1.0 26 33 13
Theses/ projects 51 50 05 23 25 04 27 29 05
Standardized tests 46 41 10 19 23 10 35 39 1.0
Locally produced subject 57 58 -01 27 27 01 40 42 02

examinations

56 56 1.0 28 28 1.1 45 43 1.2

Locally produced alumni surveys

Commercially produced alumni 42 39 12 20 23 09 35 36 12
surveys

Locally produced stvdent surveys 60 56 05 27 28 42 41 07

Commercially produced student 45 40 07 21 22 34 39 1.0
surveys

Graduating senior surveys 59 50 06 27 28 10 43 4 1.0

Withdrawing/ non-returning student 53 49 14 24 26 13 40 39 14
surveys .

Notes. Mi-M. = Difference between the means for ideal and current use.
n; = number in the subsample for ideal use.
n. = number in the subsample for current use.
The scale for current use was 1= Do not use, 2 = Slight use,
3 = Moderate use, 4 = Frequent use, and 5 = Extreme use.
(Do not know was also provided, but not included in the analysis.)
The scale for ideal use was 1= Do not use, 2 = Slight use, 3 = Moderate use,
4 = Frequent use, and 5 = Extreme use.
(No opinion was also provided, but not included in the analysis,)
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Summary

This chapter presented findings of the study with respect to satisfaction
of the respondents with the degree of faculty member involvement in the
administration of SOA activities and with the degree of use of SOA activitivs.

Responding Bible college faculty members and administrators perceived
faculty members as having been “Slightly involved” (2) to “ Moderately
involved” (3) in the evaluating aspect of the administration of SOA activilies,
and “Moderately involved” (3) in the planning, directing, and implementing,
aspects. Faculty members and administrators perceived faculty members as
having been substantially less involved in all four aspects of the administration
of SOA activities than they would have liked faculty members 1o have been.,

The largest difference between involvement and desired involvement responscs

faculty members indicated faculty should have been “Very involved” (4) or
“Highly involved” (5) in the directing and implementing aspects of the
administration of SOA activities. Faculty members appeared Lo want more
involvement in the planning and evaluating aspects than in the actual doing of
SOA.
Satisfaction With the Use of SOA Activities

Satisfaction with the use of SOA activities was determined by a direct
question and by analysis of the difference between means for ideal and current
use. Both kinds of analyses yielded similar results. In addition to the results
from all respondents, responses were analyzed on the basis of the position of
respondents, size of college, affiliation of college with a denomination, and
affiliation of college with the AABC.
Satisfaction Means for All Respondents

Respondents appeared to have been moderately satisfied with the use of

SOA activities. The SOA activities with the highest satisfaction means were



commercially produced student surveys, commercially produced alumni
surveys, and surveys of employers received the lowest satisfaction means.
Satisfaction Means Classified by Position of Respondent

Satisfaction means with respect to most of the SOA activities did not

show substantial variations when analyzed according to position. Some

Faculty members had substantially higher satisfaction means than reported by

one or both administrator groups with respect to commercially produced

alumni surveys and comprehensive exams. Faculty members also reported

administrators on these two SOA activities. Faculty members apparent
satisfaction may have been based on a misperception of the level of use of these
two SOA activities.

Satisfaction means for senior academic administrators were substantially
higher than those for other administrators with respect to the degree of use of
portfolios, theses/projects, and field placement reports. They also obtained
substantially higher means for current use than other administrators with
respect to these three SOA activities. Other administrators’ satisfaction means
for these three activities might have been higher if they were aware of the
higher levels of use.

Satisfaction Means Classified by Size of College

Satisfaction means with respect to most SOA activities were substantially
different among respondents in various sizes of Bible colleges. Only four SOA
activities (locally produced subject examinations, doctrinal defences, pre- and
post-tests, and theses/ projects) received substantially the same satisfaction
means from respondents in all sizes of colleges. Respondents in medium-small

Bible colleges reported the lowest satisfaction means on the most activities.
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Respondents in small colleges reported the highest satisfaction means on the
most activities followed by respondents in large Bible colleges.
Satisfaction Means Classified by Denominational Status

Respondents in colleges affiliated with a denomination recorded
substantially lower satisfaction means with respect to commercially produced
student surveys and withdrawing/non-returning student surveys and
substantially higher satisfaction means with respect to standardized tests and
field placement reports as procedures for conducting SOA.

Satisfaction Means Classified by AABC Status

Similarly, satisfaction means varied when analyzed by the affiliation
status of the respondents’ colleges with the AABC. The satisfaction means for
locally produced alumni surveys and student surveys were higher for
respondents in colleges affiliated with the AABC than for those from colleges
with no affiliation to the AABC. Higher satisfaction means may have resulted
from these techniques being used more and, thereby, being scen to be used, as
part of a college’s self study in the accreditation process.

Current Use of SOA Activities

Respondents indicated “Slight use” (2) to “Moderate use” (3) of most
SOA activities. No means for current use were at or above “Frequent use” (4).
Other administrators reported substantially different means for current use
with respect to standardized Bible examinations, comprehensive exams,
portfolios, and theses/projects. The other administrators may not have been as
aware of the actual implementation of these SOA activities as the faculty
members and senior academic administrators.

The reported means for ideal use indicate that respondents wanted more
use of locally produced subject exams, Christian service and field placement
reports, locally produced student and alumni surveys, and surveys of
graduating and withdrawing/non-returning students than of commercially

produced surveys, standardized tests, or theses/projects. Respondents



appeared to prefer SOA activities which were traditionally used, locally
produced and/or controlled, and dealt with perceptions of students as opposed
to standardized pre-packaged methods which may measure aspects of
achicvement in a way that provides comparison to other institutions.
Ideal Use of SOA Aclivities

Mecans for ideal use were substantially higher for 12 of the 17 SOA

activities than means of responses for current use. Faculty members’ and senior

have wanted to increase the use of comprehensive exams and to have sensed
that senior academic administrators were not as supportive.
Difference of Ideal and Current Use of SOA Activities

The analysis of the difference between means for ideal and current use
produced similar results to the analysis based on satisfaction means. On the
basis of the differences between the means for ideal and current use,
respondenls appeared dissatisfied with the degree of use of most SOA
activities. Respondents wanted substantially more use of withdrawing/non-
returning student surveys, surveys of employers, locally produced alumni
surveys, pre- and post-tests, standardized tests, and portfolios of students’
work. On the other hand, respondents were generally satisfied with the extent
of use of locally produced subject examinations, Christian service reports,
comprehensive exams, and field placement reports.

Conclusion

Respondents were dissatisfied with the involvement faculty in SOA
administration. While they recorded moderate levels of satisfaction with the
use of SOA activities, as compared to the ideal levels of use respondents were

dissatisfied with the current use of SOA activities.
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CHAPTER 7
USE OF SOA INFORMATION IN PLANNING

This chapter presents findings of the study with respect to the use of
SOA information in planning in Canadian Bible collegoes. These findings were
gathered from respondents on the General College Information Form and by
interviews.

Use of SOA Information in Institutional Planning,
Respondents were asked to report on ways that SOA information was

1sed in specific aspects of planning in their respective Bible colleges. Because

-

responses were open-ended, content analysis was performed to calegorize
them. Some responses appeared to reflect either misunderstanding of the
question or the meaning of SOA. This misunderstanding was evident for all
responses of some respondents and for some responses by others. Usable
responses were obtained from 15 colleges.

Unusable Responses

Responses from 16 colleges were unusable for several reasons. I'his
section explains the reasons for not using them.

Two respondents provided information about personnel involved in
processing SOA information in response to questions in the entire section. Their
responses reflected a misunderstanding of the nature of the questions. 'The
expectation, and experience in the pilot lesting, was thal respondents would

provide examples either of the impact that SOA information had on planning,

such as these listed below:
President and Board (capital projects)
An advisory council representing clirches guides us here (strategic planning)
Advisory council (meets once a year), alumni (instruction)
Responses provided by four participants did not describe how SOA

information was used in planning. Instead, these four respondents gave
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(a) information aboul the college’s operational procedures, (b) criteria used in
evaluating the quality of planning decisions, and /or (c) another kind of
inappropriate comment,

Some of the responses which provided information about operational
procedures are presented below:

We nse our general church office, pastors, faculty as resource people for leads.

(recruiting of staff)

Our curriculunt is geared lo student needs —academic and practical. We work

closely with our students to help then reach their goals, Each student is

assigned a faculty counsellor. (advising of students)

Through ministry tours by students and staff, youth retreats, and attendance at
oarious church gatherings and conventions. (recruiting of students)
Two examples of responses from these four respondents providing criteria for
evalualing the quality of planning decisions were as follows:
Al least 50% of the estinalted cost must be in hand prior to beginning. (capital
projects) '
We are in the midst of a major building program. We operate on a ’'pay-as-we-
build’ principle. We will soon have a debt-free, new 1-million-dollar ‘plus’
fucility for training. (capital projects)
These respondents also gave unrelated or inappropriate responses such as those
recorded below:
That we all “own the vision.” The length of stay is very encouraging.

The challenge of fulfilling God's call for their lives (retention of students)
Toward Christ-like character — effective evangelisin (strategic planning)
We are limited in our financial resources which makes long-termn tenure difficult
for many. However, we do have a health benefit package. (tenure/promotion
of staff) ‘
Whether these responses resulted from respondents misunderstanding of the
question or SOA is not clear. These four respondents were from small
(< 42.1 FTE students) colleges not affiliated with the AABC.
Responses from the six respondents discussed above were not included

in the data analysis.
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Ten other questionnaires did not contain usable data. ‘The General
College Information Forms from three colleges were comploted by
subordinate/acting personnel by phone or e-mail late in the data=colloction
phase of the study because of personnel changes or illnesses, These individuals
were not asked, or did not feel prepared, to provide responses to this section,
Four respondents left this section of the questionnaire blank with no commonit,
Two others wrote “Not applicable.” Both were from colleges with no SOA
program. For one of these respondents the questionnaire raised the issue of the

value of SOA , as reflected in these comments given below:

Student outcontes is a neglected area by our school. A “scientific” approach may
reveal that we are not accomplishing whal we think we are!!

One respondent did not respond to this section of the questionnaire excepl to
say that

very little formal relationship is made between student outconies assessmen! and

any of these areas. Evaluation/assessment takes place with cach student in o
personal interview before graduation. Also the facully/bourd meetings coaluate

the general tone, work, and direction of eacl year and prepare for the nex!.
However, very little formal assessment lakes place in the form you suggesl,

A more intentional assessment process should take place. In a small
school informal assessiments are made often and are shared in conversation,
church/constituency meetings, etc. But Hese have not been well planned or
intentionally developed.

For the above stated reasons, the responses from these 16 colleges were
not used in the analysis which follows.
Usable Responses
Fifteen colleges provided at least some responses which appeared
relevant to the questions asked. However, some of these responses appeared to
reflect either misunderstanding of the question or the nature of SOA. The
characteristics of these 15 colleges which provided usable responses to this

section of the Ger’neral College Information Form are shown in T'able 7.1.
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Table 7.1
Characterislics of Colleges of Respondents Providing Usable Responses Lo
Question About Use of SOA Information

(n=15)
Respondents’ " Total
Characleristic colleges colleges
% f % [

Size

Small (<42.1 FTE students) 26.7 25.8

Medium-small (42.1 - 98 FTE students) 26.7 25.8

Medium-large (98.1 - 241 FTE students) 20.0 25.8

Large (> 241 FTE students) 26.7 22.6
Affiliation with a denomination

Yes 60.0 61.3

No 40.0 38.7
Affiliation with the AABC

Yes 53.3 45.2

No 46.7 54.8

The colleges from which at least some appropriate responses were
received, were, on the basis of size, affiliation with a denomination, and
affiliation with the AABC, reasonably representative of the colleges in the
study. However, the data should only be viewed as indicative of ways that
SOA information was being used in planning within the Bible colleges in the
study due to the low response rate and possibility of misunderstanding of the
questions.

Illustrative data for this aspect of the study were also gathered by
interviews. Eight of the 10 colleges participating in the interviews were
represented within the 15 respondents providing usable responses on the
questionnaire. Somie of the responses provided were not classified. The
responses given below are examples:

Helps to form the nonformal instruction. (Instructional planning)
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The president is made aware of the results. These too are used in determining
administrative changes. (Strategic pla nning) '

The findings with respect to the use of SOA informeation in planning in
Canadian Bible colleges are presented according to these categorices:
(a) academic planning, (b) personnel planning, (c) resource allocation planning,
(d) strategic planning, (e) student planning, and (f) planning for accreditation.

Academic Planning

Data on the use of SOA information in academic planning were acquired
by two questions on the questionnaire relating to (a) program/curriculum and
(b) instructional planning. Findings of the study on these two questions are
given below.
Program/Curriculum Planning

Most respondents on the questionnaire (13 occurrences; n = 15) indicaled
that their Bible colleges used SOA information as an inpul into decisions related
to revision of curriculumn or development of new programs. Examples of the
responses received are given below:

Student evaluations and evaluations of student outcomes assessments ave part of
the data considerations in every program/curriculum discussion.

Recently had substantive influence on revising curriculum.

Through the mechanism of regular faculty meetings, we have adjusted our
curriculum in response to perceived deficiencies, e.g., more clusses in personal
and corporate worship.

Helps shape the curriculunn and new programs from a student perspective.
Four of these 13 responses forused on the use of student input—which was
either implied or stated as having been gathered by surveys—to guide
programmatic planning. The two responses recorded below are examples:

Exit interviews and alumni and student surveys resulted in new academic
programis.

We use a lot of surveys and course coaluations as feedback for instruclors so as lo
“fine-tune” our programs and to determine who gels credit for whal.

One additional respondent stated that this question regarding use of SOA

information in curricular or program planning was “Not applicable.” One



other respondent said, “Matching with seminary entrance for BTh.” There was
insufficient detail in this response to enable it to be categorized.

The interviews provided additional evidence of the use of SOA
information in curricular planning. For example, the president of one college
related how

through a number of sludent outcomes assessiient instriments it was shown

that we were not giving enouglt attention to oral communications and public

speaking. 1 can rementber the discussion we had in the faculty about that. They y

said "Well, maybe we should make the oral communications course mandatory."

And "Yes, that is a good idea." And so that becawme a part of the basic

curriculum, the core currviculum. And, others said " Are there modules in other

courses where that could be stressed and students be given opportunities for oral
expression?" So, that was agreed upon and incorporated.
A dean declared that SOA information was useful for

validating or revamping curriculum and curriculum design. It helps in

ﬂssessing needs ﬁir curriculum design or program development.

(8 occurrences; n = 15). Two other respondents mentioned both the use of SOA
information in instructional planning and as an input in faculty evaluation,
whereas two more indicated that SOA information was used in faculty
evaluation only. The comments provided below are indicative of those
received:

For example, if weaknesses in any instructional area become apparent through
assessment, definite changes for improvement are implemented.

Faculty evaluation — students have input.

Instructors regularly use their assessment of student outcomes to reshape
instruction.

Supcsrmsars use dnt as pﬂrt of ﬁzculf Y par{fahos fo _]DIH Hy assess
strengthsfweaknesses.
Two of these 12 responses seemed to indicate that colleges used SOA

information as one means to determine the effectiveness of instruction

o



enabling students to altain the instructional goals. These were the FOSPONSES
given:
Compare instructional gonls with perceived outcomes.

Assists us in assessing the quality of instruction in the classroom; therefore,
whether course objectives are being met and to what exlent.

One other respondent said students were pre-ltested as a means of providing
individualized outcomes goals and then post-lested 1o assess whether they had
successfully completed the program. This use was for individual student
assessment as opposed to collective assessment of the degree of goal attainment
by students. One response provided an example of procedures used to
communicate decisions or promote discussion of issues identified by SOA. This
respondent said that

president’s chapels often address issues coming out of student assessment,

When asked about the use of SOA information for instructional planning,
most interview participants related how course evaluations had been used in
instructional development. As discussed in Chapter 5, only onc instance of
course evaluations could be shown to be used for SOA purposes. For this

reason most of the interview data were not helpful to undelslandmp this use of

questions on the degree to which course Dbjectives were attained, the president
did not cite any examples of the uses of that information in instructional
planning.
Personnel Planning
Two questions were used on the General College Information Form to
identify how SOA information was used in personnel planning. They were

with respegt to (a) tenure/ promotion decisions and (b) planning for faculty
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promotion decisions was the most frequently given response (3 occurrences;
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n = 9) with respect to the use of SOA information in tenure/promotion of staff.
While student evaluations of faculty may be an integral part of faculty
evaluations they do nol fit the definition of SOA used in this study because they
are not a means of measuring the degree to which students, collectively, attain
the goals of the institution. The following were the comments received:
Faculty coaluation by students somewhat.

Very casual here. Since there are so few teachers and so little turnover, each new
person becomes a case in point. Nobody cares about promotion, but we do rotate
dutics 1o keep fresh. Student responses help us determine which courses each

teacher is best suited for,

Student evaluations and outcomes data provide information whicl is used

formatively, and may be used summatively.

SOA information may have been used as an input into faculty
promotion/tenure clecisions in two other colleges:

Student assessment is Hie primary source of faculty and staff evaluation on Hs

campus,

Only if the student outcomes affect a stafff/faculty member significantly would it
be considered for promotion/tenure. It would never be considered in isolation.

However, there is no evidence in these statements that the concept of SOA as a
collective measure of student attainment of instructional goals was clearly in
mind.

This comment given below reflected a lack of understanding of either the
question or SOA, because its relationship to the use of SOA information is
unclear:

There is no official tenure system in place; but those areas deemed the most needy

are given highest priority.

Two other respondents said that SOA information was “Not used” or “Not used
extensively” in staff promotion/tenure planning, and a third reported that this
question was “Not applicable.”

Similar to the input with respect to instructional planning, those
interview participants who provided examples of staff promotion/tenure

planning impacts referred to the use of course evaluations. Since all but one of
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reflected the sense of SOA used in this study, the comments were not relevant.
Staff Recruitment

Nine responses were received with respect o the use of SOA information
in staff recruitment. One response appeared lo give data clearly related to the
use of SOA information in staff recruitment:

Our pool of part-time faculty comes from a limited group but they are chosen by
their demonstrated proficiency in addressing issues pinpoinied in the outeones
assessment procedures,

There were two responses of “Not applicable,” one of “Nol used,” and

44% of the responses received to this question. The other four responses to the
question relating to the use of SOA information in staff recruitment evidenced
either misunderstanding of the question or of SOA. They are presented and
discussed below.

One respondent said that

the description of the outcomes we seck is an inlegral part of recruiting stuff.
While this response mentioned the use of outcomes, it is unclear how it relates
to the use of SOA information in planning. The identification of oulcomes is an
aspect of curricular planning but it is not a result of SOA, rather, it is an inpul
into SOA. This response was difficult to categorize because il was too vague:

Major input here. Survey resulls affect recruitiment.
The remaining two responses spoke of instructional strategies as criteria for

hiring. If the need for the instructional strategies desired had been determined

strategies) these would be appropriate answers. However, the source of the
desired attributes and their connection to SOA was not clear in these responses:

The need to have all instruction related to ministry (lay or professional) is an
important consideration in hiring staff.

The need for an interactive style of teaching in recruiting fulture instructors.
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In an interview, one president noled that the use of SOA information in
personnel recruitment was often indirect. As program or curricular changes are
made, personnel needs are naturally involved in the planning, but little direct
application of SOA information was evidenced in the interviews. Another
president responded that SOA information had not been influential in a recent
decision to create a new position. When asked if the addition of a staff member
to strengthen the Biblical studies area had been made because of SOA
information, this president replied that

the facully themseloes recognized the need for it. [t was more anecdotal — niore a
recognition on the part of faculty and staff that this had to be done. It was niore
that the faculty felt there was a real need for a Bible college to have a strong
biblical department, rather than a decision based on a sense that students were
not gelting an adequate understanding of Bible content and theology.

Resonrce Allocation Planning

Three questions on the questionnaire sought to ascertain how SOA
information was used in resource allocation planning by addressing these
topics: (a) donor/alumni relations, (b) operating budget/resource allocation,
and (c) capital projects. The findings of the study with respect to use of SOA
information in resource planning are presented in this section.
Donor/Alumni Relations

Twelve responses addressed ways in which SOA information was used
in alumni/donor relations. The most frequent responses recorded (three
occurrences) related to SOA information being used to solicit support from
alumni or donors through the demonstration of impact on students by their
coliege experience. However, impact seemed to be demonstrated by use of
informal anecdotal evidence or perception data taken from alumni surveys
rather than assessment of competencies and attitudes of students attained
through their college experience. These responses were received:

Current student stories are of great importance to botlt alumni and donors.

Donors are often interested to know what dividends their investinent in students
has paid. We use alumni survey dataftestimonials in this area and also to



10

A major tool for assessment is the Alwmni Survey. Experience demonstrates
greater confidence on the part of Alunmi who know we are quality-driven, using

- M . N
assessment to reveal areas for change.

Two other responses simply noted that alumni survevs were conducted.
These told how assessment was conducted as opposed to how the information
gained was used:

This (an alumni survey) has only been done once formally. We do Imoe a strong
base of alumni with whom we connect informally on n continuons busis,

Alumni survey in conjunction with AABC self-siudy.
One respondent wrote that SOA information was useci to guide the decision of
the alumni association in resource allocation by identifying arcas of need. This
response, while it appeared appropriate, did not provide sufficient information
to determine if there was understanding of the concept of SOA information:

Has assisted Alumni Executive in allocating their resources toward needed areas
of college development.

Two respondents said that this question was “Not applicable.” One respondent
indicated that SOA information was “Not used” in planning for alumni/donor
relations.

The interviews provided examples of the ways that SOA information
was used in alumni/donor development more that in the planning for it. One
interview participant noted, for example, that the college

did some limited reporting back to our constituents through the alunmi
information magazine. We did not do it to the extent that we had intended but
we did lift out some key ideas. For marketing reasons we pulled out the positive
and said, “Here’s what people say about this college.” We are not going to share
our dirty lauindry with them, obviously, but we said, “Here are the positive
things that came out of this.”

An academic dean remarked:

We can go back to our stakeholders and say to them, “This is what you told us
we should be about, this is what we think is what we are aboul, and this is the
degree to which we are succeeding in that mission. And, at a more earthly level,
we are worthy of your support — constituents, you are getting your money’s
worth. It is a promotional tool. You can say that so many graduales are
achicving in these areas and that is tied back into our constituenls’ desires about



what we are. There are imany spin- r)jfr[/z*c[sfmm a promotional, public
relations, fund development, fund raising perspective,

The president of that college added:

Cer I(HNII/ ] fulk nhoul Hml in pubhc plLSCHlnhOHS lf wa isa trcnd that 15(3::

soue Lime mm']ual did iml have the dﬂfﬂ lo suppml it, then | ?ucmld quole Hmf
Operating Budget/Resource Allocation

‘Ten questionnaires contained responses with respect to how SOA
information was used in operating budget/resource allocation planning,.

‘Three respondents answered that SOA information influenced their
college budgets by providing direction as to where changes, and monetary
commitments necessary for those changes, were needed. These responses
staled that SOA information was used to guide budgeting decisions:

C)f course uascssnmnl nnd Implcnmn tnhan Of Clmnges demmlded by it have

Bmlgel durisicms are influenc ed by the outcomes we seek and by our perception of
where we are succeeding and where we need to upgrade.

Annual budgeting procedures are weighted toward those areas considered to be
most needy by the faculty. This decision is aided by Hie outcotnes assessinent.

Two resnonses showed evidence of confusion with either the question or SOA:
F q

The President and Board Chairman in consultation with staff work out d{ﬁ’éren!
levels r:xf ,sril'nry depending on lours s;uznt.

This response gave evidence of a link between SDA infcrmaﬁcim and budgeting,

but provided few details:

A comprehensive survey done of all Alumni every five years is used extensively
in our strategic planning process. (Budget tied to Strategic Plan).

Two responses indicated that SOA information was “Not used extensively” or
“Not used directly” in budgeting. Finally two respondents said “Not
applicable.”

In an interview, one of the college presidents said that

budgeting decisions have not been made on objective kind of data. What we have
done is react to needs when they arise. It has been more like emergencies where
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we have to respond to the need. But in terms of saying, “Okay, we are Qoing to
assess all the different areas of the institution and objectively say, “This area
needs this amount of funds and this area needs that amount,”” — that kind of use
of outcomes nssessment information has not occurred.

Another president concluded that

it certainly should be. How does it at the moment? The pr ogram changes we
have made imean we have had to budget for more fac ulty hours, for example,

This comment indicated that the effects on budgeting may be indirect similar to
the impact of SOA information on personnel recruitment.
Capital Projects

The response observed most frequently (five responses; n = 11) was thal
SOA information was used as input into the identification of capital projects
and/or the setting of priorities on those projects. It was not clear in any of the
responses how information about students’ attainment or lack of attainment of
institutional goals was used in identifying projects or in setting priorilies. In
fact, as can be seen in the following examples, four of the five responses
indicated that student surveys were used to provide input here:

Surveys have indicated needs re classroom problems, and changes have been
made.

Student surveys don’t make much difference except in setting very general
priorities. Otherwise we just spend when we have money and specific needs.

Highlight student perceived needs.

Athletics/recreation very important, our survey helped show the need to
construct a gym (leased one being demolished).

Student assessment about the adequacy of facilities seems to have been the basis
of decisions rather than the need for facilities to house programs required to
attain institutional goals that were not being met or needed to be enhanced.

The fifth response in this category was vague as to the nature of the assessment
activity used to gather information that guided such capital decisions:

Assessment may/will reveal needs for major capital projects, and can assist in
process of project prioritization.



I'hree respondents indicaled that the question was not applicable and a
further two stated that SOA information was “Not used extensively” or “Not
used directly” in capital project planning. One comment resisted categorization
and appeared to be inappropriate to the question:

A comprehensive survey done of all Alnni every five years, is used exlensively
in our strategic planning process. Several courses have been impleniented,
several dropped, and several redesigned on the basis of this input.

This response appears to be related to curricular planning.

Apart from responding to student needs assessment information which
some interview participants confused with SOA information, the interviews did
not provide examples of direct use of SOA information on planning for capital
expenditures.

Use of SOA Information in Strategic Planning

The use of SOA information in strategic planning was addressed in one
question on the General College Information Form. Fourteen responses were
recorded.

Six respondents’ comments indicated that SOA information provided
input from students on their perceived needs and that such input had an impact
on strategic planning. Another four seemed to indicate a similar contribution,
but they emphasized that SOA information was one of the inputs into the
strategic planning process. Comments typical of these 10 responses included:

In discovering client expectations; discovering weaknesses in programs.

Part of the data package reviewed in tle strategic planning process.

Assessitg wlhy students come to our school, what their expectations of this

experience are.

Information is considered as part of the basis for determining college direction

and emphasis.

Student input/recommendations received in formulating a long-range (strategic)

plan.

A comprehensive survey done of all Alumni every five years is used extensively

in-our strategic planning process.



Responses to the questionnaire indicated student expectations and
attitudes toward the college that were ablained by entering sludent surveys and
graduating student surveys, which were considered to be SOA information
instead of baseline data or evaluation input, were the kinds of information used
in strategic planning. Evidence of this tendency was found in these two
comments from the questionnaires:

Student assessment helps us to nieasure “felt needs” and to plug in better at that
level,

Srlggesfians and criticisms from studen!t exit inlerviews are taken seriously.
One interview respondent specified that one of the problems with the use of
SOA information was that it was not well linked to strategic planning:

There is not a specific procedure written down in policy on how we are Qoing to

do strategic planning, so there is not a mechanisnt right now that guaranfees

that something that is done in a survey will be taken inlo the strategic planning
process.

One respondent on the questionnaire responded by stating “Not
applicable” and one other said that SOA information was “Not used directly” in
strategic planning. Another respondent indicated that SOA information was
beneficial with respect to assessing key performance areas or indicators which
provided guidance for future action in those areas. This individual reported
that SOA information

ongoing processes are helpful or new initialives may be needed.
Student Plauning

The use of SOA information in student planning was addressed in three
questions relating to (a) student advising, (b) student recruitment, and
(c) student retention. The findings of the study on these planning issucs is
given in this section.
Student Advising

The first question dealing with use of SOA information in student

planning asked about uses with respect to student advising. The nine responses



were quite disparale in nature. Two respondents spoke this way about the
impact of SOA information on student advising in their colleges:

For example, graduating students indicaled a perception that more carcer
counseling would have assisted theni; career weeks were esiablished each
semester. This is one example of many that could be cited.

Rewview of response of studenis to our faculty advising program.

Two others indicated that SOA information was “Not used directly” or “Nol
used extensively.” One additional respondent wrote “Not applicable” for a
response.

Some confusion as to the nature of SOA seemed evident in these two
responses which spoke of using SOA information to (a) identify a need of
advising assistance or (b) assess progress in field education requirements. Both
of these uses dealt with individual students, as opposed to students on a
collective basis:

Since our college is small, the faculty advisors are able to give personal altention

these students.
Internship and field service evaluations are used twice each semester in the
/

process of measuring progress and ensuring desired outcomes in both personal

and professional development.
Two other comments were not easily categorized. Both spoke of an informal
process but were lacking in sufficient detail to be understood more fully. One
comment was “informal input only,” while the other was “on paper and
informally through interviews.”

information was used in his college for gatekeeping purposes with respect to

student advising. He related how students had to apply for admission to the
third year of studies. Part of the advising procedures involved a review of SOA
information from field placement reports, course grades, and student life

reports. He reported that the intention of the procedure was to give



some counsel amd guidance in lerms of affirming or cautioning students on their
choice of voc nlmnnl goals and on continuing o prursue those ouls. There is also
ai opportunity to address spivitual concerns that we might haoe,

Student Recruitment
Fourteen responses were received with respect to uses of SOA
information in student recruitment. The two mosl frequent kinds of FOSPONSeS

were (a) use of surveys to determine reasons students gave for coming so thal

future recruitment activities could be impmvc‘d (ﬁ\'i‘ occurrences) and (b) use of

students (five). These 10 responses indicated that colleges used ancedotal
evidence of the impact of the colleges on studenls or perception survey resulls
on reasons for c:ihamsing the college in recruitment materials and presentations.
Such practices are reflected in these responses:

Prior students’ outcomesfevaluations are often he Ipful i conveying loa student
prospect what hefshe may benefit from at [this Bible college]. We use alumni
surveys/lestimonials in recruiting.

Assessing wlhy students come lo our school — what molivated them = divectly
impacts our recruitient methods in subsequent years,

The courses and ministries students value the greatest are often given priorvity in
our promotional malterials and verbal “sales talk.”

A survey is done as to what issues were most influential in choosing [this Bible
college].

Helps us know their expectations of a Bible college.

We survey incoming students each year to determine key factors in recruitment,

Promotion of our education by featuring some of the outcomes (positive ones) lo
prospective studenls.

The use of statistics related to graduate placements for recruitment
purposes was referred to by one respondent. The use of graduate placement
rates is clearly an example of the use of SOA information. However, this
respondent did not clearly state that placement rates were used in recruitment
planning as opposed to recruitment promotional activities:

Statistics regarding graduante placement are used in admissions.

(B



One respondent indicated that the impact on student recruitment of SOA
aclivitios was direct. Yel, this individual appeared to be saying that changes in
programs resulting from SOA information had an impact on recruitment:

Vs a direct effect on programs AND on recruitiment,

One respondent responded with “Not applicable,” another said that SOA
information was “Not extensively used” in student recruitment, and a third
said that the impact of SOA information was to guide changes in admissions
policies,

Interview participants provided four kinds of comments. In the first
place, one respondent simply noted that there was no use of SOA information
in student recruitment planning. Second, an interviewee observed that the
college used comments from former students about the challenging, but
valuable nature of the program, which was considered to be SOA information,
to help convince polential students to attend. Third, two presidents identified
the use of data from surveys which identified specific, effective recruiting
praclices in the planning of future recruitment campaigns as a use of SOA
informalion in recruitment planning. One of these presidents reported that

coery year when the new students come, the question is asked, “What influenced
yout to come fo this college? Was it alumni? Was if someone on staff? Was it a
presenl student? Was it your parents? Was il the warmtl and enthusiasm of
Hie admissions staff?” We track the answers from year to year to determine the
major factors influencing students coming to the school. That would be a good
example. We are always asking what is most effective in recruiting. Is it
sending music and drama groups to cliurches? Is it going to conferences,
retreats, or camps? We are always evaluating our recruiting economically.
What worked well and what did not? What gave the best bang for the buck?

Finally, two presidents observed that SOA information is u seful in recruiting, as

opposed to planning for recruiting, because, as one of them said

onr recruiting pmpl; can go out and say, "We have it on record that our
graduates do well in seminaries, graduate schools, and we have it on record that
our students are doing well with mission agencies and para-church
organizations, We can tell you that if you come and go through our program —
we cannot guarantee you a job, we cannot gun’nmtee you a placement — but we
cant provide you with an education that is going to fit you for this and for that

147
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and we know it. 11 is not just a guess. 1Ve've got the data to back it up," 1t
certainly gives our recruitment people confidence that they are, agnin crassly
put, selling a pretly good product —one that they can promote with a great deal
of confidence. We do not have to be afraid that students are going to come and
say, “This is not what I thought I'was getling."

Student Retention
SOA information was used was student retention. Eleven responses were
received.

SOA information was reported by two respondents to have been used to

being more satisfied so staying longer. These comments were placed in this
category of response:
Student input on programs result in changes positively affecting retention.

Student dissatisfaction comes through in exit/midprogram inferoicws. If deemed
significant, this is addressed and greater student satisfaction will produce greater

determine how the information was used:
With grads, a review of wiy they stayed; with dropouts/iransfers, a revicw of
why they left.

A third pair of responses indicated that SOA information was used lo improve

student advising;:

Information from assessment outcomes gives the faculty a basis wpon which to
provide academic and personal counsel.

Three responses evidenced misunderstanding with the question or SOA and
were not easily categorized:

Used to assess student satisfaction in co-curricular areas.
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External ontcomes assessments becone the means of building efficacy for
ministry and further study.

We conducted more detailed atlritionfretention research last year —including
contact with students wio did not return.

One respondent said “Not applicable” and one replied that SOA information
was “Nol extensively used” for student retention purposes.
One president replied in the interview that SOA affects retention because

the word filters down that we are listening and thal if students have gripes or
beefs or even mild dissatisfactions, that if those are articulated, they're not going
to be squelched, that we really want to know. And that not only do we want to
know, but we intend to take action if it's a serious kind of a concern.

Another president said much the same thing about identifying student concerns
in response to how SOA information was used in planning for retention:

We always think we know what bothers students, what they like and do not like.
But, when you finally let theur tell you, your eyes are opened. One of the very
simple things that bothered our students was being shuttled off to this place and
that place when they needed some help. Well, our students were completely
frustrated by not knowing where to go. So, we amalgamated some offices and
that solved half of the problews right there. A very simple change that has
brought greal satisfaction.

In other words, if students are satisfied they will stay longer and listening to
them and being responsive will produce more satisfaction. While this may be
an effective strategy for enhancing student retention, it is nota use of SOA
information in planning for retention.

Plauning for Accreditation

One question was included on the questionnaire to obtain data with
respect to the use of SOA information in accreditation planning. Six of the 15
respondents were from colleges affiliated with the AABC.

Three of the 15 respondents simply noted that their colleges were
required to perform SOA activities for AABC accreditation purposes. They did
not indicate what impact SOA information had on planning for accreditation.
Three others responded that the question was “Not applicable.” One of them

said “Not applicable” despite the college having been affiliated with the AABC.



The other two explained that the question was not applicable because their
colleges were not interested or eligible in accredilation. Another noted that
although the college was not eligible for accreditation there was an atlempt o
maintain standards which would allow student to transfor courses to some
other Bible colleges. One reply to this question about the impact of SOA
information on planning for accreditation was that

several courses have been implemented, several dropped, and seoeral redesivned
on the basis of this input.

appeared to provide insight into the way that SOA information was used in
planning for accreditation. One of these indicated that the connection with
accreditation planning was integral with the overall improvement of the
college:

Outcoies Assesstent recomnendations become part of long term planning for
institutional intprovement which has acereditation implications,

The second response was that SOA information

assisls us in validating/assessing institutional/program goals and objectives,

Interview respondents did not address this issue directly. Rather, it was
generally implicit in their responses depending on their relationship to the
AABC. As noted above, most colleges reported that AABC accreditation was an
important factor in their initiating SOA procedures and SOA procedures were
often implemented to coincide with and provide data for the self-study stage of
the accreditation procedures.

Summary
This chapter presented the findings of the study with respect to the use

of SOA information in planning in Canadian Bible colleges.



Data Quality

Unusable data, confusion about the meaning of SOA, and brief responses
affected the quality of the data gathered by the questionnaires with respect to
the use of SOA information in planning,.

Unusable Data

‘T'he data gathered by the questionnaire with respect to the use of SOA
information in planning were very limited in quality. There were three serious
problems with the responses to this section of the questionnaire: (a) low
response rales, (b) lack of understanding of the question or the concept of SOA,
and (¢) high frequency of short responses which were difficult to interpret or of
“Not applicable” as a response.

Because of inappropriale responses and no responses, usable data were
gathered from only 15 of the 31 returned questionnaires. Even within the 15
usable forms, some responses showed evidence of a lack of understanding of
cither the questions or the definition of SOA used in the study.

“onfusion With SOA

nol appear to have been based on an understanding of SOA, as defined on the
questionnaire. The definition given was that SOA referred

lo actions taken by the institution, or a section/department of the
inslitution, to attempt to measure the degree to which students,
collectively, attain the general and professional educational goals of the

college (e.g., competencies in general education, biblical/theological, and

students and alumni on the value of the curricular offerings of the college or
success of the college in attaining its goals. In addition, some responses showed
apparent acceptance of anecdotal input from students and alumni on the value
of the college experience as valid and reliable SOA data. Some respondents

apparently confused entering student perceptions and individual assessment



techniques with SOA. These issues were evident in the questionnaire and
interview responses.

Many of the questionnaire and interview respondents classitiod the use
of data obtained from surveys of entering or graduating students as the use of
used to (a) establish baseline attitudes, skills, and knowledge to compare with

graduating student attitudes, skills, and knowledge to assess the value-added

compare students’ outcomes to determine the degree to which their goals were
attained during the time they attended college. Graduating student interviews
and questionnaires can provide dala with respect to (a) the value students place
on the instruction received at the college and/or (b) their perception of the
relevance of their experiences or degree to which they have attained their goals,
However, according to the questionnairc and interview responses, very little
SOA use was made of entering student surveys. Generally, these surveys were
used to identifying students” motives for attending college, background
characteristics of students, the impact of recruitment techniques on students’
decisions to attend college, entering students” attitudes toward certain issues,
and the first impressions of students with respect to the college’s facilities,

student surveys, as mentioned or alluded to in these responses, were used o
ascertain their evaluation of the colleges’ facilities, services, and administrative
procedures or policies. No evidence was present in the questionnaire responses
and very limited evidence was obtained in the interviews (see Chapter 5) that
Brief Responses

A third issue affecting the quality of the data acquired in this portion of

the study was the high frequency of use of brief responses such as “a survey

was done,” “Not extensively used,” or “Not used directly” as responses to these
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questions. These kinds of responses are of marginal value because they do not
provide any real insight into the kind of actions taken. Another response with
low value that had a relatively high frequency was “Not applicable” without an
explanation as to what made the question so.

Uses of SOA luformation in Planning

Some insight into the nature of use of SOA information in planning that
has been made in at least some colleges is possible, despite these problems.
Although the responses did not allow for a quantification of the colleges using
SOA information as defined in this study, some examples were obtained. Data
from the inlerviews appear to be more reliable and probably more valid in this
regard. SOA information appears to be have been used in these ways:

1. to guide academic planning through giving feedback to instructional
and curricular evaluation such that strengths and weakness were identified and
were able to be addressed;

2. 1o provide validation of student outcomes which were then used in
constituency and donor development, student recruitment, and student
retention; and

3. as part of the input into the self-study process for colleges affiliated
with the AABC.

Limited use of SOA information, as defined in this study, was evidenced
in the participating Bible colleges with respect to these aspects: (a) operational
budgeting and resource allocation, (b) capital projects, (c) personnel planning,

and (d) student advising.
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CHAPTER 8
SATISFACTION WITH USE OF SOA INFORMATION IN PLANNING

This chapter presents the findings of the study with respect to
satisfaction of administrators and faculty members from the responding
Canadian Bible colleges with the use of information from SOA in planning as
reported on the Individual Personnel Form. As in Chapter 6, satisfaction was
measured by (a) mean responses on the satisfaction scale and (b) the difference
between mean responses on ideal and current use scales.

Analysis of Satisfaction Mcans

Respondents were asked their level of satisfaction with the use of SOA
information in 12 aspects of planning. The findings for all respondents and for
respondents classified by position, college size, affiliation of college with a
denomination, and affiliation of college with the AABC are given in this section.
The results for the 12 aspects of planning are presented in these six calegorics:
(a) academic planning, (b) personnel planning, (c) resource allocation planning,
(d) strategic planning, (e) student planning, and (f) planning for accreditation,

Satisfaction Means for All Respondents

Satisfaction means for all responses with respect to the use of SOA
information in planning are shown in Table 8.1. The highest satisfaction means
were recorded with respect to these three categories: (a) planning for
accreditation (3.7 on a five-point scale), (b) academic planning (curriculum/
program, 3.5; instructional, 3.7), and (c) strategic planning (3.5). The lowest
satisfaction means were reported for these categories: (a) resource allocation
planning (donor/alumni relations, 2.8; operating budget/resource allocation,
2.8; capital projects, 2.9) and (b) personnel planning (tenure/promotion, 2.9;
staff recruitment, 3.2). Most satisfaction means were between “Neutral” (3) and
“Somewhat satisfied” (4). Satisfaction means for resource allocation planning,

were between “Somewhat dissatisfied” (2) and “Neutral” (3).



Table 8.1

Satisfaction Means for Use of SOA Information

Aspect of planniné

Academic planning
Curriculum/Program planning
Instructional planning

Personnel planning
Tenure/Promotion decisions
Staff recruitment

Resource allocation planning
Donor/ Alumni relations
Operating budget/Resource allocation
Capital projects

Strategic planning

Student planning
Student advising
Student recruitment
Student retention

Planning for accreditation

102
97
91

118

119
109
115
90

3.5
3.3
3.2
3.7

Notfe. The scale used was 1 = Very dissatisfied, 2 = Somewhat dissatisfied,
3 = Neulral, 4 = Somewhat satisfied, and 5 = Very satisfied.
(Not applicable was also provided, but not included in the analysis.)

1

(53]



Satisfaction Means Classified by Position of Respondent

The satisfaction means with respect to the use of SOA information in
planning, for respondents classified by position, are presented in Table 8.2,
Satisfaction means were reported between “Neutral” (3) and “Somewhal
satisfied” (4) for (a) all 12 aspects of planning by senior academic
administrators, (b) 9 of 12 aspects of planning by faculty members, and (¢) 7 of
12 aspects of planning by other administrators. Salisfaction means for senior
academic administrators were the highest with respect to all aspects of
planning. Satisfaction means for other administrators were the lowesl with
respect to all aspects of strategic planning and personnel planning, and two of
the three aspects of resource allocation planning. Faculty members obtained the
lowest satisfaction means with respect to planning for accreditation and two of
the three aspects of student planning. Substantial differences (= 0.5) were found
between the mean responses of senior academic administrators and other
administrators with respect to these four aspects of planning: (a) tenure/
promotion of staff (senior academic administrators, 3.3; other administrators,
2.5), (b) staff recruitment (3.5; 2.9), (c) operating budgel/resource allocation
(3.3; 2.6), and (d) capital projects (3.2; 2.7).

Satisfaction Means Classified by Size of College

by the size of college, are given in Table 8.3. Substantial differences (= 0.5) were
found between or among mean responses with respect to 7 of the 12 aspects of
planning. The satisfaction mean for respondents in large colleges was
substantially lower than for respondents in small colleges with respect to the
use of SOA information in instructional planning (3.5 and 4.0 respec’livevly)_ ‘The
satisfaction mean for respondents in large colleges was substantially lower than
for respondents in both small colleges and medium-small colleges with respect
to planning for tenure/ promotion of staff (2.6 for large colleges and 3.1 for both

small and medium-small colleges).



Table 8.2

Respondent

Mean

Faculty
members administrators administrators
n (n=42-56) (n=15-28) (n=26-39)

Senior

Other

Academic planning
Curriculum/Program
planning
Instructional planning

Personnel planning
Tenure/Promolion decisions
Staff recruitment

Resource allocation planning
Donor/ Alumni relations
Operating budget/Resource

allocation
Capital projects

Strategic planning

Student planning
Student advising
Student recruitment
Student retention

Planning for accreditation

121

122

83
89

102
97

91
118

119
109
115

90

3.4

3.6

2.9

3.4
3.2
3.0
3.6

3.8

3.2
3.7

3.6
3.5
3.3
3.9

3.4

3.3
3.8

Note. The scale used was 1= Very dissatisfied, 2 = Somewhat dissatisfied,
3 = Neutral, 4 = Somewhat satisfied, and 5 = Very satisfied.

(Not applicable was also provided, but not included in the analysis.)

157



Table 8.3

Satisfaction Means for Use of SOA Information, Classified by Size of Institulion

College size

Medium Medium
Small  small  large  Large
(n=15-27) (n=9-25) (n=20-26)(n=30-47)
n  Mean Mean Mean Mean

Academic planning
Curriculum/Program planning,
Instructional planning

Personnel planning
Tenure/Promotion decisions
Staff recruitment

Resource ailocation planning
Donor/Alumni relations
Operating budget/Resource

allocation
Capital projects

Strategic planning

Student planning
Student advising
Student recruitment

Planning for accreditation

121 3.7 3.5 35 34
122 4.0 3.6 3.8 3.5

91 3.2 2.8 3.0 2.7
118 3.6 3.6

I\
w3

3.1
3.0
3.5

119 39 3.6
109 3.5 3.0
115 3.3 3.2
90 3.7 3.3

oW
— I R

Notes. Small colleges: <42.1 FTE students

Medium small colleges: 42.1-98 FTE students
Medium large colleges: 98.1-241 F1E students
Large colleges: > 241 FTE students
The scale used was 1 = Very dissatisfied, 2 = Somewhat dissatisficd,
3 = Neutral, 4 = Somewhat satisfied, and 5 = Very salisfied.
(Not applicable was also provided, but not included in the analysis.)
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Two aspects of resource allocation planning had substantial differences
in salisfaction means when classified by size of institution. The satisfaction
mean for personnel in large colleges was substantially lower than the
satisfaction means for personnel in small and medium-large colleges with
respect to donor/alumni relations planning (2.5, 3.1, and 3.3 respectively). Also
with respect to donor/alumni relations, the satisfaction mean for respondents in
medium-small colleges was substantially lower than the satisfaction mean for
respondents in medium-large colleges (2.8; 3.3). With respect to capital projects
planning, the satisfaction mean for respondents in large colleges was
substantially lower than for respondents in small colleges (2.7; 3.2).

The student advising and student recruitment aspects of student
planning had substantial inter-group differences in satisfaction means based on
the size of the respondents’ college. With respect to student advising,
respondents in large colleges obtained a substantially lower satisfaction mean
than did respondents in both small and medium-small colleges (3.1; 3.9; 3.6). In
addition, the satisfaction mean for respondents in medium-large colleges with .
respect to student advising was substantially lower than for respondents in
small colleges (3.4; 3.9). The satisfaction mean for respondents in medium-
small college was substantially lower than for respondents in small colleges
with respect to student recruitment planning (3.0; 3.5).

Finally, with respect to plannirg for accreditation, the satisfaction means
for respondents in medium-small and large colleges were substantially lower
than the satisfaction mean for respondents in medium-large colleges (3.3; 3.5;
4.1).

In 6 of the 12 aspects of planning the satisfaction mean for respondents in
large colleges was substantially lower than for respondents in at least one other
size category. With respect to 10 of the 12 aspects of planning respondents in
large colleges obtained the lowest satisfaction mean. Similarly, the satisfaction

mean for respondents in small colleges was substantially higher than for
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respondents in at least one other size category with respect to 0 of the 12 aspects
of planning and was the highesl with respect to 10 of the 12 aspects of planning,
The satisfaction mean for respondents in large colleges with respoct to all three
aspects of resource allocation was belween “Somewhat dissatisfiod” (2) and
“Neutral” (3), while the satisfaclion mean for respondents in small collegos was
between “Neutral” (3) and “Somewhat satisfied” (4) with respect Lo these
aspects.

Satisfaction Means Classified by Affiliation Witl a Denomination

Satisfaction means with respect to the use of SOA information in
given in Table 8.4. Satisfaction means showed no substantial differences (> 0.5)
based on the affiliation of the respondents’ college with a denomination.
However, for 11 of the 12 aspects of planning, the satislaction mean for
respondents in colleges affiliated with a denomination was higher, although nol
substantially higher, than for respondents in colleges nol affiliated with a
denomination. The single exception was with respect to the use of SOA
information in capital project planning.

Satisfaction Means Classified by Affiliation With the AABC

Satisfaction means with respect to the use of SOA information in
planning, classified by the affiliation of the college with the AABC, are given in
Table 8.5. The satisfaction mean for respondents in colleges not affiliated with
advising than for those respondents in colleges affiliated with the AABC (3.8
and 3.2 respectively). Satisfaction means obtained by respondents in colleges
not affiliated with the AABC were higher, although nét substantially, than
satisfaction means recorded by respondents in colleges not affiliated with the

AABC with respect to 8 of the remaining 11 aspects of planning.



Table 8.4
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Satisfaction Mcans for Use of SOA Information, Classified by

Affiliation of College With a Denomination

f\fT iji:;} ted \;vii thia denomination

Aspectof 1 ing Yes " No
n (n=54-75) (n=29-47)
Academic planning
Curriculum/Program planning 121
Instructional planning 122 7 3
Personnel planning
Tenure/Promotion decisions 83 3.1 2.7
Staff recruitmenl 89 3.2 3.1
Resource allocation planning
Donor/ Alumni relations 102 2.9 2.8
Operating budget/Resource allocation 97 29 2.8
Capital projects 91 2.9 3.0
Strategic planning 118 3.5 3.4
Student planning
Student advising 119 3.6 3.2
Student recruitment 109 3.3 3.2
Student retention 115 3.3 3.0
90 3.8

Planning for accreditation

3.4

Note. The scale used was 1= Very dissatisfied, 2 = Somewhat dissatisfied,
3 = Neulral, 4 = Sonewhat satisfied, and 5 = Very satisfied.

(Not applicable was also provided, but not included in the analysis.)
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Satisfaction Means for Use of SOA Information, Classified by

Affiliation of College With the AABC

Aspect of planning

Mean

Affiliated with the AABC

Yes

No

n (n=48-68) (n=29-55)

Academic planning

Curriculum/Program planning 121 3.4 3.6

Instructional planning 122 3.6 3.8
Personnel planning

Tenure/Promotion decisions 83 29 3.0

Staff recruitment 89 3.2 3.1
Resource allocation planning

Donor/Alumni relations 102 2.7 2.9

Operating budget/Resource allocation 97 2.8 3.0

Capital projects 91 2.8 3.1
Strategic planning 118 3.3 3.6
Student planning

Student advising 119 3.2 3.8

Student recruitment 109 3.3 3.3

Student retention 115 3.1 3.3

90 3.8 3.5

Planning for accreditation

Note. The scale used was 1 = Very dissatisfied, 2 = Somewhat dissalisfied,
3 = Neutral, 4 = Somewhat satisfied, and 5 = Very salisfied.
(Not applicable was also provided, but not included in the analysis.)
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Analysis of Means for Ideal and Current Use

The findings of the study with respect to satisfaction with the use of SOA
information in planning in Canadian Bible colleges as measured by the
difference between the current and ideal use means are presented in this
section,

Meaus for Current Use

Mean responses for the current use of SOA information in planning
aclivities as reported on the Individual Personnel Form by all respondents and
as classified by position of respondents are presented in this section.
All Respondents

Mean responses (rom all respondents with respect to current use of SOA
information in planning activities are shown in Table 8.6. Most of the current
use means were between “Slight use” (2) and “Moderate use” (3). Current use
means for the two aspects of academic planning were highest (curriculum/
program planning, 3.2; instructional planning, 3.4). Current use means for the
two aspects of personnel planning were lowest (tenure/ promotion, 2.1; staff
recruitment, 2.3).
Classified by Position of Respondent

Current use means for the responses from all respondents with respect to
SOA information use in planning activities are shown in Table 8.7. Other
administrators obtained the lowest current use means for all aspects of planning
except (a) planning for accreditation where they reported the highest current
use mean and (b) student recruitment planning for which all three groups’
current use means were the same. Other administrators’” current use means
were substantially lower (2 0.5) than faculty members’ current use means \;\fith
respect to both aspects of personnel planning (tenure/promotion, 1.8 and 2.3
respectively; staff recruitment, 2.0 and 2.6) and the capital projects aspect of
resource allocation planning (2.0 and 2.5). The current use mean for other

administrators was substantially lower than for senior academic administrators



Table 8.6

Means for Current Use of SOA Information

7 Aspect of planning 7 n Mean

Academic planning -

Curriculum/Program planning 124 3.2

Instructional planning 126 3.4
Personnel planning

Tenure/Promotion decisions 96 2.1

Staff recruitment 99 2.3
Resource allocation planning

Donor/Alumni relations 102 2.4

Operating budget/Resource allocation 101 2.3

Capital projects 96 2.3
Strategic planning 121 2.9
Student planning

Student advising 121 3.1

Student recruitment 112 2.9

Student retention 118 29

103 2.9

Planning for accreditation

Note. The scale used was 1= Do nol use, 2 = Slight use, 3 = Moderate use,

4 = Frequent use, and 5 = Exireme use.
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Table 8.7

Means for Current Use of SOA Information,
Classified by Position of Respondent

Senior
Faculty academic Other
Aspect of planning members administrators administrators
n Mean n Mean n Mean

Academic planning

Curriculum/Program 55 3.2 30 3.4 39 3.1

planning

Instructional planning 57 3.4 30 3.4 39 3.3
Personnel planning

Tenure/Promotion decisions 46 2.3 21 2.2 29

Staff recruitment 45 2.6 22 2.2 32 2.0
Resource allocalion planning

Donor/ Alumni relations 45 2 25 2 32 2.3

Operating budget/Resource 44 2 24 33 1.9

allocation

Capital projects 42 2.5 24 2.4 30 .
Strategic planning 54 2.8 29 3.2 38 2.8
Student planning

Student advising 55 3.2 29 3.3 37 2.8

Student recruitment 51 29 26 29 35 2.9

Student retention 50 2.8 28 2.9 40 2.8

2.9 31 3.1

Planning for accreditation

47 29 25

Note. The scale used was 1= Do not use, 2 = Slight use, 3 = Moderate use,

4 = Frequent use, and 5 = Exfreme use,
(Do not know was also provided, but not included in the analysis.)
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did with respect to donor/alumni relations (2.3 and 2.8) and student advising,

(2.8 and 3.3). Other administrators’ current use means were substantially lowoer

than both senior academic administrators’ and faculty members’ current use
means with respect to operating budget/resource allocation (1.9, 2,7, and 2.4).
Means for Ldeal Use

This section presents the mean responses with respect Lo ideal use of
SOA information in planning activitics as reported on the Individual Personnel
Form. Means for all responses and as classified by position of respondent are
given below.
All Respondents

T! 2 ideal use means for SOA information in planning from all
respondents are shown in Table 8.8, All ideal use means were between
“Moderate use” (3) and “Frequent use” (4). The highest means were reported
for the two aspects of academic planning (curriculum/ program planning, 3.9;
instructional planning, 4.0) and the three aspects of student planning (studentl
advising, 3.8; student recruitment, 3.9; student retlention, 3.8). The lowest ideal
use means were recorded for the two aspecls of personnel planning (lenure/
promotion, 3.2; staff recruitment, 3.3).
Classified by Position of Respondent

Means for ideal use of SOA information in planning classified by
position of respondent are given in Table 8.9. Ideal use means obtained by
responding faculty members, senior academic administrators, and other
administrators were not substantially different (= 0.5) for any of the 12 aspects
of planning,.

Differences of Means for Ideal and Current Use

This section presents the results of the analysis of the difference between
ideal and current use means with respect to the use of student outcomes
assessment information in planning. Results are presented for all respondents

and as classified by position of respondent.
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Table 8.8
Means for Ideal Use of SOA Information
Aspect of planning n Mean

Academic planning

Curriculum/Program planning 132 4.0

Instructional planning 134 4.0
Personnel planning

‘Tenure/ Promotion decisions 105 3.2

Staff recruitment 111 3.3
Resource allocation planning

Donor/Alumni relations 116 3.7

Operaling budget/Resource allocation 116 3.4

Capital projects 110 3.3
Strategic planning 129 3.9
Student planning

Student advising 129 3.9

Student recruitment 126 3.8

Student retention 128 3.9

1m 3.5

Planning for accreditation

Note. The scale used was 1= Do not use, 2 = Slight use, 3 = Moderate use,

4 = Frequent use, and 5 = Extreme use.

(Do not know was also provided, but not included in the analysis.)
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Table 8.9
Means for Ideal Use of SOA Information, Classified by Position of Respondent

Aspect of planning

Faculty

academic

Other

members  administrators  administralors

n

Mean

n

Mean

n

Academic planning
Curriculum/Program
planning

Personnel planning
Tenure/Promotion decisions
Staff recruitment

Resource allocation planning
Donor/Alumni relations
Operating budget/Resource

allocation
Capital projects

Strategic planning

Student planning
Student advising
Student recruitment
Student retention

Planning for accreditation

59

61

L ) |
o g

57
56
53

3.9

L
=~

WL
‘UG W\

(.

[
[E]

fud
T

Tocd [P
O

[ S
o W

29
26
28
24

4.0

4.1
3.7
4.0
3.5

34

3.8
4.0
4.1

7 Mean

3.7

Note. The scale used was 1= Do not use, 2 = Slight use, 3 = Moderale use,
4 = Frequent use, and 5 = Lxlreme use.
(Do not know was also provided, but not included in the analysis.)
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All Respondents

Differences belween the means for current and ideal use of SOA
information in planning reported by all respondents are shown in Table 8.10.
As in Chapter 6, the magnitude of difference between current and ideal use
indicated the degree of dissatisfaction with current use, and the direction of
difference indicated whether more or less use was desired.

All of the differences between means for ideal and current use of SOA
information in planning were substantial (z 0.5) and all showed the desire for
more use. The greatest differences between ideal and current use means were
with respect lo SOA information use in all aspects of resources allocation
planning (donor/alumni relations, 1.2; operating budget/resource allocation,
1.1; capital projects, 1.0), personnel planning (tenure/promotion, 1.0; staff
recruitment, 1.0), and strategic planning (1.0), and one aspect of student
planning (student retention, 1.1). The smallest differences in ideal and current
use means were with respect to planning for accreditation (0.6), all aspects of
0.6), and one aspect of student planning (student advising, 0.8).

Comparison With Analysis of Satisfaction Means

As shown in Table 8.11, the results of analysis of the difference between

analysis of salisfaction with respect to the use of SOA information in planning.
The four aspects of planning which received the smallest differences between
ideal and current use means (instructional planning, 0.6; planning for
accreditation, 0.6; curriculum/program planning, 0.8; and student advising
satisfaction means (3.7, 3.7, 3.5, and 3.4 respectively). The four aspects of
planning which received the largest ideal and current use mean differences
(donor/alumni relations planning, 1.2; operating budget/resource allocation

planning, 1.1; student retention, 1.1; and tenure/promotion planning, 1.0) also



Table 8.10
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Difference Between Means for Ideal and Current Use of SOA Information

Aspect of planning

Difference between means for
ideal and current use

n; n MM

Academic planning o

Curriculum/Program planning 132 124 0.8

Instructional planning 134 126 0.6
Personnel planning

Tenure/Promotion decisions 105 96 1.0

Staff recruitment 11 99 1.0
Resource allocation planning

Donor/Alumni relations 116 102 1.2

Operating budget/Resource allocation 116 101 1.1

Capital projects 110 96 1.0
Strategic planning 129 121 1.0
Student planning

Student advising 129 121 0.8

Student recruitment 126 112 0.9

Student retention 128 118 1.1
Planning for accreditation 103 0.6

111

Noftes. Mi-M. = Difference between the means for ideal use and current use.

n; = number in the subsample for ideal use.

n. = number in the subsample for current use.

The scale for current use was 1 = Do nof use, 2 = Slight use,

3 = Moderate use, 4 = Frequent use, and 5 = Exir¢bie use.
(Do not know was also provided, but not included in the analysis.)
The scale for ideal use was 1 = Do not use, 2 = Slight use, 3 = Moderate use,

4 = Frequent use, and 5 = Extreme use.

(No opinion was also provided, but not included in the analysis.)

The information for this table is drawn from Tables 8.6 and 8.8.



171

Table 8.11
Comparison of Results of the Analysis of Means for Ideal and Current Use
of SOA Information With the Analysis of Satisfaction Means
for Use of SOA Information

Analysis of  Analysis of ideal and
satisfaction current use means
means
Aspect of planning  Difference of

Mean Rank means Rank
Planning for accreditation 3.7 1 06 2
Instructional planning 3.7 2 0.6 1
Curriculum/Program planning 3.5 3 0.8 3
Student advising 3.5 4 0.8 4
Strategic planning 3.4 5 1.0 8
Student recruitment 3.3 6 0.9 5
Staff recruitment 3.2 7 1.0 7
Student retention 3.2 8 1.1 11
Tenure/Promotion decisio=s 29 9 1.0 9
Capital projects 29 10 1.0 6
Operating budget/Resource allocation 29 11 1.1 10
Dunm/Alumm relations 2. 8§ 12 1.2 12

Notvs. The satisfaction scale was l = Veri y dissatisfied, 2 = Samewlmf dzssnhsﬁed

3 = Neutral, 4 = Somewhat satisfied, and 5 = Very satisfied.
(Not applicable was also provided, but not included in the analysis.)
The information for this table is drawn from Tables 8.1 and 8.10.
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were among the five aspects of planning recording the lowest satisfaction
means (2.8, 2.8, 3.2, 2.9). The exception to this generalization was capital project
planning which received the third lowest satisfaction mean of 2.9 but had the
sixth smallest differences between ideal and current use means (1.0). Removing,
the capital project planning aspect from consideration resulted in no aspecl
being more than two places different in rank between the two analyscs,
Classified by Position of Respondent

Table 8.12 shows the differences between ideal and current use means for
SOA information use in planning, classified by position of respondent. Other
administrators obtained larger differences between ideal and current use means
with respect to all 14 aspects of planning than senior academic administrators or
faculty members did. The differences between ideal and current use means for

other administrators were substantially larger (= 0.5) than the differences

four aspects of planning. The difference between the means for other
administrators” wa- greater than (a) senior academic administrators with
respect to tenure/ promotion of staff planning (other administrators, 1.4; senior
academic administrators, 0.8), (b) faculty members with respect to staff
recruitment planning (1.3 and 0.7) and capilal projects planning (1.3 and 0.8),
and (c) both senior academic administrators and faculty members with respect
to operating budget/resource allocation planning (1.4, 0.8, and 0.9) The
difference between administrators’ (senior academic administrators and other
administrators combined) ideal and current use means was larger, although not
substantially, than the difference between faculty members’ ideal and current
use means with respect to 10 of the other 11 axpects of planning. Only with

respect to strategic planning were the differences equal.



Classified by Posilion of

Table 8.12
Differences Between Means for Ideal and Current Use of SOA Information,

Res

pondent
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Difference between ideal and current use means

Senior
Facully academic Other
Aspect of planning, members  administrators administrators
ni ne MeMeo ong ne AM-Me ny ne WMi—M\-
Academic planning
Curriculum/Program 59 5 07 30 30 07 43 39 09
planning
Instructional planning 61 57 05 30 30 06 43 39 07
Personnel planning
Tenure/Promolion 55 46 09 22 21 08 30 29 14
decisions
Staff recruitment 5 45 07 22 22 1.0 34 32 13
Resource allocation planning
Donor/ Alumni relations 52 45 12 26 25 1.0 38 32 14
Operating budget/ 54 4 09 24 24 08 38 33 14
Resource allocation
Capital projecls 51 42 08 23 24 1.0 36 30 1.3
Strategic planning 58 54 10 29 29 08 42 38 12
Student planping
Student advising 58 55 06 29 29 08 42 37 1.0
Student recruitment 57 51 08 26 26 07 43 35 1.1
Student retention 56 50 28 28 1.1 44 40 1.3
53 47 24 25 06 34 31 0.6

Planning for accreditation

Noltes. Mi-M., = Difference between the means for ideal use and current use.
n; = number in the subsample for ideal use. :
n. = number in the subsample for current use.

The scale for current use was 1 = Do not use, 2 = Slight use,
g +

3 = Moderate use, 4 = Frequent use, and 5 = Extreme use.

(Do not know was also

provided, but not included in the analysis.)

The scale for ideal use was 1 = Do not use, 2 = Slight use, 3 = Moderate use,
4 = Frequent use, and 5 = Extreme use.

(No opinion was also provided, but not included in the analysis.)



Current Use and Salistaction With Use of SOA Information

This section presents the findings of the study with rospect o the
relationships between the reported level of current use of SOA information and
satisfaction with the current use of SOA infc mation in institutional planning,

All Respondeats

The aspects included in academic planning, planning for accreditation,
and stratcgic planning, along with the student advising aspect of student
planning, received the highest means from all respondents for current use of
SOA information as shown in Table 8.6, and the same aspects received the
highest means for satisfaction with the current use of SOA information as
shown in Table 8.1. Similarly, the aspects making up resource allocation
planning and personnel planning received the lowest means from all
respondents for both satisfaction and current use of SOA information,

Classified by Position of Respondent

When the means for current use of SOA information, classified by
position of the respondent, as shown in Table 8.7, were compared with the
means for satisfaction with the current use of SOA information, classified by
position of respondent, as shown in Table 8.2, the perceived level of use of SOA
information appeared to be related to the level of satisfaction with the use of
SOA information. The aspects under academic planning obtained high current
use and high satisfaction means for all three position types. The aspects under
personnel planning were ratcii low on both satisfaction and current use by
other administrators. Both faculty and other administrators recorded low
satisfaction and current use means for SOA information use with respect to
resource allocation planning. Other administrators’ responses were high for
both current use and satisfaction with the use of SOA information with respect

to planning for accreditation.

-
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Classified by Size of Instilution
Table 8.13 shows the means for current use of SOA information,
classified by size of institution. When these results are compared to the means
for satisfaction with the use of SOA information shown in Table 8.3 there are
similar relationships to those identified above. The means for current use and
satisfaction with the use of SOA information for respondents in all sizes of
colleges were high with respect to the two aspects of academic planning,
Similarly, the means for current use and satisfaction with the use of SOA
information for respondents in all sizes of colleges were low with respect Lo hwo
of the three aspects of resource allocation planning. One notable exception was
that the means for current use and satisfaction with the use of SOA information
for respondents in large colleges with respect to planning for donor/alumni
relations were dissimilar. The mean of current use of SOA information for these
respondents was relatively high while the mean of satisfaction with its use for
these respondents was relatively low with respect lo this one aspect. Means for
current use and satisfaction with the use of SOA information for respondents in
small and medium-large colleges were also both low with respect to both
aspects of personnel planning. Likewise, means for current use and satisfaction
with the use of SOA information for personnel in medium-large and large
colleges were both high with respect to planning for accreditation. However,
the mean for respondent in small colleges with respect to the use of SOA
information in planning for accreditation was low and the mean for satisfaction
with the use of SOA information for these same respondents in planning for
accreditation was high. To summarize, where high use of SOA information was
reported there was generally high satisfaction, and vice versa.
Classified by Denominational Affiliation
Table 8.14 shows the means for current use of SOA information,
classified by affiliation of college with a denomination. When compared with

the satisfaction means for current use of SOA information, classified by



Table 8

A3

Mcans for Current Use of SOA Information, Classified by Size of Institution

College size

Medium Medium

Small  small large  Large
Aspect of planning (n=16-26)(n=17-26)(n=21-26)(n=33-49)
n  Mcan Mean  Mean Mean

Academic planning,

Curriculum/Program planning 124 3.3 3.3 2.9 3.3

Instructional planning 126 3.7 3.3 3.6
Personnel planning

Tenure/Promotion decisions 9 2.1 2.2 2.1 2.1

Staff recruitment 99 25 2.4 2.0 2.3
Resource allocation planning

Donor/ Alumni relations 102 2.6 2.8 2.6 3.1

Operating budget/Resource 101 2 2.2 2. 2.3

allocation

Capital projects % 24 2.2 2.1 24
Stralegic planning 121 3.1 3 2.6 2.9
Student planning

Student advising 121 3.5 3.3 2.8 3.0

Student recruitment 112 3.1 2.9 27 3.0

Student retention 118 2.6 2.8 2.6 3.1

103 2.6 2.1 3.4 3.2

Planning for accreditation

Notes. Small colleges: <42.1 FTE students

Medium small colleges: 42.1-98 FTE students

Medium large colleges: 98.1-241 FTE students
Large colleges: > 247 FTE students

The scale used was 1= Do not use, 2 = Slight use, 3 = Moderate use,

4 = Frequent use, and 5 = Extreme use.
(Do not know was also provided, but not included in the analysis.)
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Table 8,14
Means for Current Use of SOA Information, Classificd by
Affiliation of College With a Denomination

Moan

Alfitiated with a denomination

Aspect of planning Yos No
n (n=58-74) (n=38-H3)

Academic planning | - )

Curriculum/Program planning 124 3.3 3.1

Instructional planning 126 3.5 3.3
Personnel planning

Tenure/Promotion decisions 90 2.2 2.0

Staff recruitment 99 2.3 2.3
Resource allocation planning

Donor/ Alumni relations 102 2.5 2.3

Operating budget/Resource allocation 101 2.3 2.3

Capital projects ' 96 2.4 22
Strategic planning 121 3.0 2.8
Student planning

Student advising 121 3.3 3.0

Student recruitment 112 2.9 29

Student retention 118 2.8 2.9
Planning for accreditation 103 3.1 2.7

Note. The scale used was 1= Do not use, 2 = Slight use, 3 = Moderale use,
4 = Frequent use, and 5 = Exfreme use.
(Do not know was also provided, but not included in the analysis.)



affiliation of college with a denomination shown in Table 8.4, palterns similar to
those found above were observed.

Respondents in colleges affiliated with a denomination rated the use of
SOA information and the satisfaction with the use of SOA information high for
both aspects in academic planning, the student advising aspect, and planning
for accreditation. These respondents also obtained low means for the use of
SOA information and satisfaction with the use of SOA information with respect
to the three aspects of resource allocation planning. Respondents in colleges not
affiliated with a dehomination reported the same relationships between means
for current use and means for satisfaction with current use of SOA information
with respect to the instructional planning aspect (both means were high) and
the three aspects of resource allocation planning (both means were low). In
addition, the means for both responses were low with respect to the
tenure/promotion planning aspect from these respondents. There were no
instances of high means on one response and low on the other.

Classified by AABC Affiliation

The means for current use of SOA information, classified by affiliation of
college with the AABC, are shown in Table 8.15. These means were compared
with the means for satisfaction with the use of SOA information, classified by
affiliation of the college with the AABC shown in Table 8.5. Means for current
use and salisfaction with the use of SOA information for respondents in both
classes of colleges were high with respect to both aspects of academic planning
and were low with respect to all three aspects of resource allocation planning.
Means for current use and satisfaction with the use of SOA information for
respondents in colleges not affiliated with the AABC were low with respect to
both aspects of personnel planning and were high with respect to strategic

planning and the student advising planning aspect.
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Table 8.15

Means for Current Use of SOA Information, Classifiod by
Affiliation of College With the AABC

Mean
Affiliated with the AABC
Aspect of planning Yes No
n (n=51-71) (n=40-50)

Academic planning

Curriculum/Program planning 124 3.2 3.2

Instructional planning 126 3.4 3.4
Personnel planning

Tenure/Promotion decisions 96 2.2 2.1

Staff recruitment 99 23 2.4
Resource allocation planning

Donor/Alumni relations 102 24 24

Operating budget/Resource allocation 101 23 2.4

Capital projects 96 23 2.3
Strategic planning 121 2.8 3.0
Student planning

Student advising 121 3.0 3.3

Student recruitment 112 29 29

Student retention 118 3.0 2.7
Planning for accreditation 103 3.3 24

Note. The scale used was 1 = Do nof use, 2 = Slight use, 3 = Moderate use,

4 = Frequent use, and 5 = Exfreme use.

(Do not know was also provided, but not included in the analysis.)
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One noteworthy difference between responses from respondents in
colleges affiliated with the AABC and those in colleges not affiliated with the
AABC was noted with respect to current use and satisfaction with the use of
SOA information for planning for accreditation. Means for both current use
and salisfaction with the use of SOA information for respondents in colleges
siidliated with the AABC were high with respect to planning for accreditation.
[ towever, for respondents in colleges not affiliated with the AABC the mean for
satisfaction with the use of SOA information was high but the mean for current
use was low. While different, both findings were expected. The use of SOA
information in planning for accreditation in colleges affiliated with the AABC
would be expected to be higher than in colleges not affiliated with the AABC.
Personnel in colleges not affiliated with the AABC would be satisfied with a
lower level of use of SOA information for this purpose than would those in
colleges affiliated with the AABC. These findings provide evidence of internal
validity of the queslionnaire.

Current Use of SOA Information and Use of SOA Activities

Table 8.16 shows the means for current use of SOA information,
classified by the frequency of use of SOA activities in 1994/95. Responses from
respondents in colleges which reported eight'or more SOA activities and, thus,
were eligible for inlerviews were compar‘e.d with those from respondents in
colleges which performed fewer than eight SOA activities. No substantial
differences (= 0.5) were found with respect to the use of SOA information in
planning, except with respect to planning for accreditation. Respondents in
colleges in which eight or more SOA activities were conducted in 1994/95
reporled substantially more use of SOA information in planning for |
accreditation than did respondents in colleges in which seven or fewer SOA
activilies were used. This is probably due to the fact, noted in Chapter 5, that9
of the 10 colleges where interviews were conducted were affiliated with the

AABC or had begun conducting SOA, at least in part, because they were



Table 8.16
Means for Current Use of SOA Information, Classified by
Frequency of Use of SOA Activitics

Mean

Frequencey of SOA activitios

Aspecl of planning <8 8
. o n (n=4.1-59) (n=48-67)
Academic planning B - | | R 7
Curriculum/Program planning 124 3.2 3.2
Instructional planning 126 3.4 3.4
Personnel planning
Tenure/Promotion decisions 96 2.1 2.2
Staff recruitment 99 2.3 2.3
Resource allocation planning
Donor/Alumni relations 102 2.3 2.5
Operating budget/Resource allocation 101 2.3 2.3
Capital projects 96 2.3 2.3
Strategic planning 121 29 2.9
Student planning
Student advising 121 3 3.0
Student recruitment 112 2. 3.1
Student retention 118 3.0
103 2.5 3.3

Planning for accreditation

Note. The scale used was 1 = Do not use, 2 = Slight use, 3 = Moderaie use,

4 = Frequent use, and 5 = Extreme usc.

(Do not know was also provided, but not included in the analysis.)

151



considering AABC membership. In addition, the other college which reported
conducting eight or more SOA activities, which did not participate in the
interviews, also was affilialed with the AABC. In other words, this finding is
probably reflective of the impact of AABC affiliation on the frequency of
conducting SOA activities and on "he use of SOA information for accreditation
planning rather than of the impact of the frequency of conducting SOA
activities on the use of SOA information for planning for accreditation.
Summary

This chapler presented the findings of the study with respect to
satisfaction with the use of SOA information in planning in Canadian Bible
colleges. Satisfaction with the use of SOA information in planning was assessed
by analyzing mean responses to the satisfaction scale and differences between
means of the responses to the current use and ideal use scales on the Individual
Personnel Form.

Satisfuction Means for the Use of SOA Information in Planning

in all aspects of planning for accreditation, academic planning, strategic

planning, and student planning were between “Neutral” (3) and “Somewhat

resource allocalion planning and personnel planning were between “Somewhat
dissatisfied” (2) and “Neutral” (3).
Senior academic administrators obtained the highest satisfaction means

on all aspects of planning and these means were substantially higher than the

personnel planning and two of the three aspects of resource allocation planning.

Satisfaction means were not substantially different when classified by affiliation
of college with a denomination. One aspect of planning (student advising) had
a substantial difference in satisfaction means when classified by affiliation of

college with the AABC.



Several substantial differences between satisfaction means were evident
when classified by the size of college. Satisfaction means for respondents in
large colleges were substantially lower in 6 of the 12 aspects of planning than
they were for respondents in at least one other size category. Similarly,
satisfaction means for respondents in small colleges were substantially highoer
with respect to 6 of the 12 aspects of planning than they were for respondents in
at least one other size category. Large organizations are generally more
complex administratively with more administrative levels and arcas than small
organizations. Planning may occur in larger groups (e.g., facully meelinis) or
more remote from the point of implementation (e.g., president’s cabinet),
Therefore, large institutions often have higher demand and need for tinely,
appropriate information to be provided to top level planners. At the same time,
large organizations, because of their complexily, may require more information
which may be more difficult to acquire, interprel, and provide. Likewise, large
institutions may suffer from negative perceptions regarding the validity and
reliability of SOA information because of the remoteness of the students and the
increased tendency to use questionnaires and other paper and pencil kinds of
data-gathering techniques as opposed to classroom-based or personal methods.

Current Use Meaus for the Use of SOA Inforination in Planning

Current use means for SOA information in planning were reported as
generally being between “Slight use” (2) and “Moderate use” (3). The highest
current use means were reported for both aspects of academic planning and the
lowest for both aspects of personnel planning. Other administrators’ current
use means were generally lower than the current use means reported by
respondents in the other two position categories. In particular, other
administrators’ current use means were substantially lower than at least one of
the other groups’ current use means with respect to all aspects of personnel
planning and resource allocation planning. As compared to faculty members

and senior academic administrators, other administrators may be better able to
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determine how much use is made of SOA information with respect lo these
kinds of decisions especially as they relate to non-academic budgeling and
personnel planning. Faculty members and at least some senior academic
administrators may have been aware that SOA was being conducted and have
assumed that the information obtained from it was used more widely in college
planning than was the case.

Ideal Use Meaus for Lhe Use of SOA Information in Planning
Ideal use means were all between “Moderate use” (3) and “Frequent use”
(4). The highest ideal use means were recorded for all aspects of academic
planning, student planning, and strategic planning. The lowest ideal use means
were reported for all aspects of personnel planning, resource allocation
planning, and planning for accreditation. Senior academic administrators, other

administrators, and faculty members reported no substantial difference

agreement as to the level of use of SOA information.
Differences Between Current Use and Ideal Use Means

All ideal use means were substantially higher than the respective current
use means indicating that respondents desired increased use of SOA
information in planning. The largest differences between ideal and current use
means were with respect to all aspects of resource allocation planning,
student planning. The smallest differences were recorded with respect to all
aspects of planning for accreditation and academic planning, and the student
advising and student recruitment aspects of student planning.

Other administrators’ ideal and current use mean differences were larger
than those from the other two position groups on all 14 aspects of planning, and
were substantially larger than the difference from at least one other group on
the three aspects of personnel planning and two of the three aspects of resource

allocation planning. Similarly, other administrators” satisfaction means were



substantially lower than senior academic administrators’ satisfaction with
respect to the use of SOA information in these same aspects of planning. In
addition, other administrator’s satisfaction means were lower, although not
substantially lower, than faculty members’ satisfaction means with respect to
these aspects of planning. Also, all the groups reported essentially the same
ideal use means. Other administrators appeared, on the basis of these fj ndings,
less satisfied with or less aware of the current use of SOA information in these
aspects of planning. On the other hand, other adminisirators may have desired
increased use of SOA information in personnel plauning and resource aflocation
planning so as to enable staff planning decisions and resource allocation
decisions to be more “strategic” and to avoid potential conflicts resulting from
budgeting and personnel decisions being perceived as based on personal
preference rather than demonstrated need.

Both administrator groups recorded larger differences between means
for ideal and current use of SOA information in planning with respeci to 8 of
the 12 aspects of planning, although not substantially larger, than the
differences recorded by faculty members. Administrators reported larger
differences with respect to all aspects of academic planning and planning for
accreditation and with respect to two of the three aspects of student planning
and resource allocation planning. Administrators may have desired greater use
of SOA information in these areas of planning because of greater involvement
in institutional planning and increased awareness of both the need for and the
lack of adequate information on student outcomes to guide planning decisions.

Relationship of Satisfaction With and Use of SOA Information in Planning

Higher levels of satisfaction with the use of SOA information tended to
occur in those colleges where there was a perception of higher use. The
exceptions to this finding were in those instances where there was probably a
low level of use desired. In those cases there was higher satisfaction with thaﬁ

low level of use.



Overall, respondents indicated a desire for greater use of SOA

information in all aspects of planning in Canadian Bible colleges with an

emphasis on its use in resource allocation planning and personnel planning.
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CHAPTER 9
SUMMARY, CONCILUSIONS, AND REFCOMMENDATIONS

This chapter provides an overview of the study, a summary of the
findings, conclusions, implications for theory, and recommendations for
practice and rescarch.

Overview of the Study

Canadian Bible colleges, like postsecondary institutions generally, have
been subjected to demands for accountability from students, donors, employers,
and, in some cases, accrediting agencies. These stakeholders ave concerned that
colleges provide programs and seltings that are cffective in enabling students to
attain institutional and student goals. Students and donors also want Bible
colleges to demonstrate value for the time and money they invest. Emplovers
are particularly interested in assurances that graduales of Bible colleges are
adequately prepared for the positions they are sceking. 'The twin issucs of
effectiveness and efficiency can be addressed through cvaluation studics. One
form of evaluation that focuses on effectiveness is studeni outcomes assessment
(SOA). This study investigated the use of SOA in Canadian Bible colleges as a
means of providing evidence of goal attainment.

However, as Banta (1993) pointed out, the use of SOA for accountability
purposes alone is insufficient. The degree to which goals are attained also
needs to be an element in institutional planning so as to improve the future
effectiveness of institutional actions in attempting to fulfill the institution’s
mission. Therefore, this study also addressed the question of the use of SOA
information in Canadian Bible colleges as an input into institutional planning,

Specific research questions were developed to guide the Sttlcly. These
questions were divided into two sections: (a) the methods used in Canadian
Bible colleges to gather and report SOA data, and (b) how SOA information is

used in institutional planning.
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collect data by which to address the specific research questions, Two
quostionnaires were doveloped and pilol tested in July 1995. The final versions
woroe senl fo the 42 member institutions of the ACBC in August 1995, One
college president informed the researcher that the institution was no longer a
Bible college. Usable General College Information Form questionnaires were
roceived from 31 of the 41 remaining institutions for a return rate of 75.6%.
Usable Individual Personnel Form questionnaires were received from 146
respondents in 29 colleges. Inlerviews were conducled with 10 presidents and
12 other individuals from 10 colleges which indicated having used eight or
more SOA activities in the 1994/95 academic year.

Summary of Findings

The major findings of the study are summarized in this section. The
findings are presented as they related to each of the specific research questions
which guided this study. The presentation of the findings is divided into two
soctions: (a) SOA methods, and (b) SOA information use in planning.

SOA Methods

Specific research question 1. “How are SOA data gathered in Canadian
Bible colleges?”

1. Respondents reported that most colleges (79.3% ) involved in this
study had performed five or more SOA activities in the 1994/95 academic year.
In addition, 87.1% of respondents indicated that their college had conducted or
planned to conduct SOA. Respondents in over half of the colleges said their
college used Christian service reports, field placement reports, locally produced
subject examinations, locally produced student surveys, comprehensive

2. Ministry readiness activities were reported as used most frequently
followed by student satisfaction activities and academic development activities.

However, the interview and open-ended questionnaire data provided



contradictory evidence that student satisfaction activitics were more frequently
used than ministry readiness or academic development activities.

3. Respondents noted little intended modification in the type or nature
of SOA activities. In other words, there was little inlent expressed to be
innovative or to expand the definition of SOA.

4. Faculty members were more involved in the four aspects of the
administration of SOA activities (planning, directing, implementing, and
evaluating) in colleges with high use of SOA activitics than were faculty
members in colleges with low use. This finding indicated that there may be a
relationship between faculty involvement in the administration of SOA
activities and degree to which they are used.

5. Responses showed high variability in procedures for conducting SOA,
This variety of procedures may have been indicative that there were locally
developed approaches being implemented.

6. Respondents in 19 of the 31 colleges (61.3%) reporled their college had
no requirement to conduct SOA, including respondents in 5 of 14 colleges
affiliated with the AABC which placed such a requirement on its members.
This finding was surprising in light of the fact that it is a requirement for
accreditation by the AABC. Clearly, the AABC accreditation criteria A3.1 and
A.4.1 (AABC, 1994) required SOA, and yel some respondents in colleges
affiliated with the AABC stated that there was no requirement to conduct SOA.

7. Primary responsibility for SOA was given to a senior academic
administrator, according to 22 of 27 respondents (81.5% ) who answered this
question. This was consistent with Sawchenko’s (1991) finding that senior

administrators with the ability and positions to influence decision-making were

their other responsibilities.
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8. Light colleges had designated offices responsible for SOA. Only one
of which was an office of institutional research; the others were existing
administrative offices.

9. Only one questionnaire respondent indicated there was an internal
policy requiring the college to conduct SOA. Interview participants from three
colleges said the college had established policy that guided SOA. Each
demonstrated the college had well developed mission- and/or objective-
focused SOA programs which were organized and established on a formal
rationale and policy base. Most colleges, however, appeared not to have formal
policy which established a rationale, accepted activities, reporting procedures,
minimum frequencies, levels of standardization, or scope of use for SOA.

10. Anecdotal evidence was accepted as apparently valid and reliable
SOA data in some colleges.

Specific research question 2.1. “How are SOA data reported internally
in Canadian Bible colleges?”

1. Printed reports to faculty members and oral reports to governing
boards and faculty members were the most frequently cited internal reporting
methods for SOA information. The reporting methods and audiences were in
line with those generally used in colleges and universities as noted by Banta
(1985).

2. Reporting to students was done in less than half (42.1%) of the

responding colleges.

Specific research question 2.2. “To what external agencies are SOA data
reporled by Canadian Bible colleges?”

1. The AABC was identified most frequently as the external agency to
which SOA information was reported, yet that was by less than half of the
respondents (12 out of 26; 46.2%). Few respondents mentioned reporting SOA

information to donors (11.5%) or government agencies (3.8%).
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gather SOA data?”

1. More SOA activities were performed in large colleges than in small
colleges. In particular, SOA aclivities which could be administered and scored
in group seltings and provided quantitative dala were used in larpe colleges
more frequently than in small colleges. On the other hand, SON activitios
which were more labor intensive in administration and scoring, required more

subjective analysis techniques, and provided for more open-ended responsoes

2. More SOA were performed in colleges nol affiliated with a
denomination than in colleges affiliated with a denomination. Respondenls in
colleges affiliated with a denomination reported more use of student
affiliated with a denomination. The data indicaled more academic
development SOA activities were employed in colleges not affiliated with a

denomination.

3. More SOA activities were performed in colleges affiliated with the
AABC than in colleges not affiliated with the AABC. Specifically, respondents
in colleges affiliated with the AABC reported using more student salisfaction

Specific research question 4. “To what exlent are college administrators
and faculty members of Canadian Bible colleges satisfied with how SOA data
are gathered in their respective colleges?”

1. Administrators and faculty members considered that faculty members
were “Slightly involved” (2) to “Moderately involved” (3) in the evaluation
aspect of the administration of SOA and “Moderately involved” (3) in the
planning, directing and implementing aspects. Both groups of respondents

expressed dissatisfaction with the level of involvement of faculty in all four
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aspects. Faculty members were especially dissatisfied with their involvement in
planning and evaluation aspects, while administrators desired increased
involvement of faculty members in the directing and implementing aspects.

2. Administrators and faculty members expressed moderate satisfaction
with the use of SOA activities, but they also indicated desiring higher levels of
ideal use than current use for all but one types of SOA activities.

3. Respondents in colleges which reported higher numbers of SOA
activities also recorded higher means for satisfaction, while respondents in
colleges which indicated lower use of SOA activities showed low satisfaction.
The four activities which were most used (locally produced subject
examinations, Christian service reports, field placement reports, and locally
produced student surveys) received the highest satisfaction ratings. Likewise,
the satisfaction ratings for the four SOA activities which were least used
(standardized tests, commercially produced student surveys, commercially
produced alumni surveys, and surveys of employers) were the lowest.

Use of SOA Information in Planning

Specific research question 5. “How is SOA information used in
institutional planning decisions in Canadian Bible colleges?”

1. Analysis of the open-ended responses from the General College
Information Form was inconclusive because of the high proportion of unusable
responses. Weakness in the wording of the question and/or misunderstanding
of the concept of SOA made the data from this section of the questionnaire
particularly suspect.

2. SOA information was used differentially in planning in the
responding colleges. Some colleges had developed specific procedures to
incorporate SOA information into planning, others had only informal
mechanisms, some seemed to rely on anecdotal evidence, and some did not use

this information because there was little or no SOA being conducted.
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3. SOA information was “Slightly used” (2) to *“Moderately used” (3) in
institutional planning. Information from SOA was used most in academic
planning and leasl in personnel planning,.

4. Other administrators reported lower levels of use than faculty
members and senior academic administrators.

5. Interview participants from all 10 colleges where interviews were
conducted reported the use of surveys which gathered data on student
evaluations of college services and facilities. The general use of these data was
for institutional research purposes unrelated to SOA.

Specific research question 5.1. “How is SOA information used in
resource allocation planning in Canadian Bible colleges?”

1. Selective use of positive SOA information was made as a means of
encouraging donor support in some colleges.

2. Little evidence was found that SOA information was used to direct
resources to areas in which students either were not achieving the desired
outcomes or were already achieving well.

3. Data on student satisfaction and perceived needs were used in some
colleges participating in the study as an input in resource allocation planning,

Specific research question 5.2. “How is SOA information used in
academic planning in Canadian Bible colleges?”

1. Input from course evaluations was used in most colleges in planning
for curricular and instructional change. Such evaluative input was frequently
confused with SOA information.

Specific research question 5.3. “How is SOA information used in
personnel planning in Canadian Bible colleges?”

1. Course evaluation responses were considered in personnel decisions
in some colleges. Formative evaluation uses included providing guidance for

determining areas for faculty development.
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planning. The evidence from the study indicated that SOA information was
used in only a few colleges to determine areas of instructional deficiency which
could then form targets for recruitment of faculty members.

Specific research question 5.4. “How is SOA information used in
strategic planning in Canadian Bible colleges?”

1. Participants in the study reported that SOA information was used for
environmental scanning and problem identification. Confusion of needs
assessment with SOA was evident in several interview responses.

Specific research question 5.5. “How is SOA information used in
student planning in Canadian Bible colleges?”

1. The major use of SOA information was as a recruiting tool to provide
potential students with current and former students’ assessments of the quality
of the program. In two cases current and former students’ perceptions of the
degree of goal attainment provided evidence to support claims that the college
could provide an appropriate program to match with certain potential students’
goals. The majority of respondents who mentioned this kind of use, however,
spoke of such things as testimonials and student assessments. No evidence was
obtained to suggest that SOA information guided planning regarding the
characteristics of students for recruitment or retention efforts.

2. Limited use of SOA information for student advising was evident.

Specific research question 5.6. “How is SOA information used in

the attainment of specific student goals, which indicated the respondent viewed
SOA information as a means of providing data for the self-study mandated by
the accreditation process. Conversely, another recipient indicated that SOA

information was used to identify areas in need of improvement which then
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became components of the institutional plan to prepare the college to meet the
accreditation criteria.

Specific research question 6. “To what extent are college administralors

and faculty members of Canadian Bible colleges satisfied with the extent of the

1. Respondents desired increased use of SOA information in planning,
The desired level of use of SOA information was substantially higher than the
current level with respect to all aspects of planning. Means for satisfaction with
the use of SOA information were between “Somewhat dissatisfied” (2) and
“Neutral” (3) for four of the five aspects of resource allocation planning and
personnel planning. The greatest dissatisfaction with current use was with
respect to the use of SOA inforination in resource allocation planning. Less
dissatisfaction was expressed concerning the use of SOA informaltion in
planning for accreditation and academic planning,.

2. Satisfaction with all 12 aspects of the use of information from SOA
was higher (substantially with respect to five aspects) in colleges which

reported higher uses of SOA activities.

and, therefore, would understand it best. However, their involvement with
SOA adds potential bias to their perceptions of the aclual use of SOA
information.

4. Respondents in large colleges reported the lowest levels of satisfaction
on 6 of the 12 aspects of planning and respondents in small colleges reported
the highest satisfaction levels on 6 of the 12 aspects of planning,

In addition to the findings related to the research questions the dalta

suppartéd these findings:
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I. Interview respondents confused student evaluations of institutional
facilitios and services, including teaching and course evaluations, as well as
entering student intentions, background characterislics, and interests with SOA
activitices.
2. Questionnaire responses and interview responses with respect to the
use of SOA activities were contradictory indicating confusion about the

meaning of SOA.

3. Respondents were confused with the questions about the use of SOA

have been additional evidence of confusion with SOA, or it may have been
because of poor wording of the question.

4. Three interview respondents provided evidence that their colleges
had SOA programs with both outcomes assessment and talent-development
aspects. These programs were closely tied to institutional mission or objectives,
had rationale and philosophy stalements, and produced information used in at
least some aspects of planning.

Conclusions

study:

1. Many of the respondents misunderstood the meaning of SOA. The
extent of this misunderstanding could not be determined.

2. At least three of the Canadian Bible colleges involved in this study
had exemplary mission- and/or objective-focused SOA procedures; most,
however, performed little or no true SOA.

3. The data indicated that Canadian Bible colleges involved in this study
were conducting substantial amounts of institutional research, much of which

could be easily modified so as to provide SOA data in a very cost effective way.
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4. Only a few Canadian Bible colleges had offices responsible for SO,
and in those that did it was generally the responsibility of a senior
administrator.

5. Most Canadian Bible colleges gave minimal attention to ministry
readiness SOA. Rather, most colleges focused their atlention on student
satisfaction activities.

6. Most Canadian Bible colleges did not indicate that they were
conlemplating changes in SOA aclivities.

7. Faculty members in Canadian Bible colleges were perceived Lo boe
under-involved in the administration of SOA by administrators and faculty
members.

8. Some Canadian Bible colleges which were affiliated with the AABC
were unaware of the AABC requirement to conduct SOA.

9. Few Canadian Bible colleges have developed the basic policies
necessary for effective SOA.

10 Differences in size of Canadian Bible colleges was associaled with
differences in the conducted of SOA, but size was not a predictor of whether
true SOA was used.

11. Affiliation of Canadian Bible colleges with the AABC was related to
increased use of what these colleges considered to be SOA activilies.

12. Personnel in Canadian Bible colleges desired increased use of SOA
activities and information.

13. SOA irformation had limited use in planning within Canadian Bible
colleges in this study.

14. Few Canadian Bible colleges used SOA information to identify
aspects of institutional effectiveness which then guided planning so as to

improve that effectiveness as appropriate.



Discussion

The discussion of the findings and conclusions of the study is organized
around the following themes: (a) understanding of SOA, (b) use of SOA
aclivities, (c) organization and administration of SOA, (d) reporting of SOA
information, (¢) use of SOA information in planning, and (f) satisfaction with
the use of SOA activities and information.

Understanding of SOA

Perhaps the key conclusion of the study is that there was a general lack
of understanding of SOA by participants in this study. Neither Astin’s (1987)
talent-development model nor the outcomes model of assessment allow for the
usc of the kind of course/ teaching evaluations or “customer satisfaction”

surveys which were reported in this study. SOA use of these kinds of

(talent-development model) or goals achieved (outcomes model) as a result of
the college experience. The AABC (1994) accreditation criterion reflects the
oulcomes model. Yet, even among colleges affiliated with the AABC, there was
specifically referred to the use of portfolios, employer feedback, further
education admission rates and grades, and related employment rates as SOA
aclivities. Still, there was little evidence of these being used effectively in this
study.

The lack of understanding clearly limited the validity of the other

were truly SOA activities, their perceptions of use and satisfaction with both
SOA activities and SOA information cannot help but be based on false
assumptions. Despite this limitation, there are implications for practice, theory,

and research as indicated below.

m

The manner in which this misunderstanding was uncovered supports th

use of what Lincoln and Guba (1985) referred to as triangulation. The
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interviews in this study were used to provide illustration of activitics and
practices. Inso doing, they also afforded a validily check. The analysis of the

interviews first alerted the researcher to the presence of the misunderstanding,
c P

as if they were SOA activities began to reveal the misunderstanding. ad the
interviews not been part of the research design this study would have suffored
even more serious effects from invalid data.
Use of SOA Activities
In 1993, El-Khawas (cited in Banta, 1993) reported that 97% of public
postsecondary institutions in the United States had indicated they had or
planned to have procedures for SOA. The finding in this study that 87.1% of

lleges were using or intended to use SOA compares favorably with the level

L]
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of use El-Khawas reported. There were no comparable figures available for

L]

Canadian postsecondary institutions.
Despite the reported high frequency of use of ministry readiness

activities on the questionnaires, the colleges in this study appeared to actually

This is consistent with Donald’s (1993) finding that the only thing students are
typically asked to measure in universities is teaching quality.

However, for a professional training institution, assessment of
professional readiness (in the case of Bible colleges, ministry reacdiness) is an
essential feature of a properly conceived SOA program. Banta (1985) noted that
the development of SOA techniques at the University of Tennessce, Knoxville,
for major field achievement was predicated on the conviction thal test scores
were insufficient to measure professional readiness so that additional
information was needed

from one or more other sources: evaluation of comprehensive student

achievement by faculty, external reviewers or both; end-of-program

assessment by seniors reporting perceptions of their own achievement;
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retrospective assessment by alumni of their own achievement; and

years afler graduation. (p. 22)
Bible colleges may have reported that they focused on ministry readiness
assessment aclivities because the key function of Bible colleges is professional
ministry preparation. This role would likely be highlighted in those Bible
colleges with denominational affiliation. These colleges have a vested interest
in effective professional preparation and, probably, an inquisitive constituency

to which they are accountable. Questionnaire respondents may have felt that

describe the impact of SOA information on planning on the questionnaire or
when queried about the use of SOA information in the interviews. Instead, they
gave uninterpretable responses or mentioned student evaluation or student
satisfaction information.

The evidence in this study indicated that Bible colleges were using the
information available from Christian service reports and field placement reports
for SOA purposes to a very limited extent. These sources of data could be used
more effectively for SOA purposes at very little extra cost to the colleges.
Williams and Rizzo (1996), for example, explained how a social work program
used existing field placement reports as SOA instruments. Conceptually, SOA
of ministry readiness aspects of the curriculum ought to involve field placement

. reports because they reflect the professional context and they involve

experienced professionals in the evaluation process—providing a “reality

Kuratko (1996) developed as an assessment program for business students in
which students were required to develop a viable business plan and then to
present it to a group of typical investors in an attempt to convince them of the
plan’s merit. Kuratko believed such an assessment was valid because it was

grounded in a “real-world” setting.



Many of the “customer satisfaction” and course evaluation instruments
could easily be modified so as to provide SOA data. Additional questions may
be necessary, but mostly, changes in the nature of responses sought would be
sufficient. Ewell (1985) suggested that most postsecondary institutions already
have, although they might not recognize it, substantial SOA data, although it is
not usually in the appropriate form and the institution may not recognize it as
usable. What Ewell said is needed is that the data be identified, organizoed,
analyzed, and reported.

The study found that there was litlle evidence of planned innovation in
the responding Bible colleges. However, the literature supports the use of
additional techniques not reported as being used or being used extensively in
this study. Several authors (e.g., Black, 1993; Banta & Fisher, 1991; Courls &
McInerney, 1993) have suggested that portfolios are a very useful SOA activity
for assessing both professional competence and academic skills. Banta and
Fisher also recommended the use of in-baskel simulations as effective SOA
activities. Satisfaction with the status quo in terms of SOA is a recipe for
disaster when coupled with the lack of understanding of SOA, because colleges
may be satisfied thinking they know something about how effectively they are
achieving their goals, when in fact they have inappropriate data.

More SOA activities were performed in colleges not affiliated with a
denomination than in colleges affiliated with a denomination. Respondents in
colleges affiliated with a denomination reported more use of student
satisfaction and ministry readiness activities than did respondents in colleges
not affiliated with a denomination. The latter reported they administered more
academic development activities. Personnel in colleges affiliated with a
denomination may have a vested interest in focusing on ministry readiness
because they see their college’s mission as serving the professional ministry

needs of the denomination.- Student satisfaction data may also be obtained for
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political reasons in order to keep aware of the attitudes of the denominational
base.

Respondents in colleges affiliated with the AABC reported performing
more SOA activities, especially student satisfaction activities, than did
respondents in colleges not affiliated with the AABC. Higher use in colleges
affiliated with the AABC scems reasonable in light of the AABC requirement.
However, use of true SOA activities was low in most colleges. Personnel in
both colleges affiliated with the AABC and those not affiliated may not have
been convinced of the benefits of SOA for institutional improvement. Banta et
al. (1996) found that increased faculty involvement in the development of SOA
activities enhanced support for SOA. Exposure to the results of SOA in the
form of improved teaching and learning, if only through model programs as
opposed to personal experience, may overcome resistance.

One possible reason that other administrators reported lower levels of
use than did faculty members and senior academic administrators is that they
may have been too far removed from the administration of SOA to know what
was being done. They might have only seen the impact of SOA information on
planning decisions directly affecting their areas. On the other hand, senior
academic administrators, who generally are responsible for SOA, and faculty
members, who are more directly involved with students, would have seen more
of the SOA activities happening and have seen more direct use in academic
planning. Therefore, they may have made the assumption that more was
happening in other parts of the institution than actually was.

Organization and Administration of SOA

There was no one pattern of organizaﬁon and use of SOA among the
Bible colleges in this study. The literature (e. g., Banta, 1992; Banta et al., 1996)
contains numerous examples of a rich variety of methods and patterns of SOA
procedures. In fact, there is strong support in the literature for the development

of varied, locally developed procedures for SOA. Fong (1988), for example,
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argued that assessment techniques need to be flexible enough to allow for
diverse educational missions between various instilutions. As carly as 1980
Lawrence and Green said that diversity in higher education must be recognized
in assessment which implied the need to use a variety of measures and criteria.
The lack of uniformity in SOA administration and organization can be
considered a strength in so far as it reflects local development of SOA
procedures which are developed with the context, mission, and neceds of the
college in mind.

The fact that some respondents in colleges affiliated with the AABC did
not report a requirement to conduct SOA activities reveals a need for continued
communication of the nature, purpose, and use of SOA among, Bible colleges
affiliated with the AABC. Despite having at least one werkshop on the nature,
use, and implementation of SOA at eight of the annual meetings of the AABC
between 1983 and 1994; providing an extensive bibliography in the association’s
guide for accreditation; and having the criteria for accreditation debated and
passed at the 1990 annual meeting, more effective communication on this lopic
is needed.

Ewell (1985) concluded that development of an effective SOA program
requires the adoption of a conceptual framework to guide implementation. The
establishment of a policy statement which includes a rationale and procedural
expectations may help to standardize the use and frequency of SOA aclivities.

Centralization of administrative responsibility to a senior level
administrator as this study found was the case, can provide the leadership
which Astin et al. (1993) believed crucial to the success of SOA programs. On
the other hand, centralization can work against the wide involvement that Astin
et al. recommended. However, centralization does not necessarily lead to
uniformity and limited involvement. Banta (1985) provided an example of a
centralized but diversified SOA program at the University of Tennessee,

Knoxvillé. The role of the SOA office personnel is critical. Banta observed that
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SOA was mandated and crileria for its development and use were centralized.
ITowever, she noted that the actual SOA activity development was
decentralized and personnel from the Learning Research Center provided
technical assistance only. The responsibility for the development of the various
SOA activities remained with faculty members within the various departments.
Certainly, Ewell (1985) considered top level administrative support

critical for the successful implementation of SOA procedures. The cooperation

and desire for SOA. Clarification of the nature and role of SOA for those who
do not fully understand, ought to enhance the senior administrative support
already evident.

In addition, Ewell (1985) recommended the establishment of an office to
oversee SOA because he believed it was an important factor in successful
assist in the development of SOA by fulfilling these four roles: (a) serving as a
clearinghouse for projects and ideas so as to coordinate efforts, (b) providing
lechnical expertise and advice, (c) conducting some research, and (d) promoting
the use of SOA within the institution by effectively communicating its role and
findings. Many colleges are experiencing severe budget limitations, so may not
be able to afford to hire or train qualified SOA staff. Alternatives to the
institution having to hire additional staff or train existing staff were illustrated
in three of the interviews. One participant said his college used consultants to
assist in design and analysis of SOA activities. Another reported that he found
one of his staff members already had experience with outcomes assessment
from another field and was able to apply the principles from that field in
education. The third respondent reported that the college acquired the
necessary skills through one of its staff members pursuing further education on

an independent basis because of a personal desire for an advanced degree.
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The study found that increased faculty involvement was associated with
more use of SOA activities. This finding is in line with the argument of Astin ol
al, (1993) that broadly based involvement increases the use of SOA.

Substantial dissatisfaction with involvement of faculty in administration
of SOA was evident in this study. Astin et al. (1993) and Banta et al. (1996)
argued that faculty involvement in the development of SOA activities increases
the sense of confidence in the process and results. That confidence, they
contended, will lead to increased use of the findings in planning. Kinnick
(1985) maintained that this kind of lack of face validily is a serious impediment
to the use of SOA information. Faculty participating in this study appear

There was some evidence of role expectation conflict with respect to
faculty roles in the administration of SOA. Administrators” desire for increased
faculty involvement in directing and implementing could be in conflict with the
faculty members’ expressed desire for more involvement in the planning and
evaluating aspects.

Reporting of SOA Informaltion

The study found there was limited reporting to students. Aslin et al.
(1993) considered reporting to students part of the way that institutions fulfill
their responsibility to their students. Because students are the source of much
of the SOA data and are the providers of a large portion of the income of the
college through their tuition payments, they ought to be informed of results.
Anecdotally, the past experience of the researcher suggests that reporting
results to students leads to better response rates and effort on future assessment
activities because students perceive that the information is altended to and
makes an impact on college planning.

In addition, there was little evidence of reporting the results of SOA
outside of colleges. Likely, the lack of reporting to government is a result of the

independent, religious nature of Bible colleges. However, reporting to donors



is a means of accountability and of good public relations. Astin et al. (1993)
argued that public inslitutions owe such reports to governments as the source of
their funding. For the same reason, Bible colleges are accountable to donors.
One interview participant echoed the position taken by Brandt (1994) that
integrity in reporting is necessary for a Christian institution to fulfill its
slewardship mandate,

Use of SOA Informnation in Planning

The use of SOA information in planning varied greatly. Whereas some
information. Kinnick (1985) believed that carefully developed procedures are
necessary lo incorporate SOA information into the regular planning processes of
an institution. In this study very little use of SOA information in resource
allocation, personnel, or student advising planning was reported. Ewell (1989a)
asserled that SOA information can be used to identify problems. The
idenlification of problems is the first step in determining priorities for
operational and capital budgeting. As a tool to increase the rationality of
planning, SOA information can be used to allocate monetary and personnel
resources where needed to fulfill the institutional mission as opposed to
responding to the proverbial “squeaky wheel.”

Satisfaction With the Use of SOA Activities and Infonmation

In general, respondents were dissatisfied with the use of SOA activities
and information. Dissatisfaction with the status quo could be used as a change
lever. Hence, modest levels of satisfaction may be a basis from which to
motivate faculty to improve the educational processes of the college.

There was some evidence to suggest that higher levels of use of SOA
activities were related to higher satisfaction. More frequent use of SOA
activities may have increased the awareness of personnel and provided greater
potential opportunity to see benefits from its use. This is a tentative conclusion

based on these two findings: (a) smaller institutions used more comprehensive



exams than larger colleges and respondents in smaller colleges were more
satisfied with their use than those from larger institutions, and (b) larger

colleges used more surveys and were more satisfied with locally produced

contrary indications: (a) smaller colleges used more field placement reports
than larger colleges, but were not as satisfied; and (b) small colleges used more
theses/ projects than larger colleges, but reported no difference in satisfaction
from larger colleges.

The study found that there were lower levels of satisfaction in larger
colieges with the use of SOA activities as opposed lo higher levels of satisfaction
in smaller colleges. Respondents in larger institulions may have had higher
expectations of the use of SOA information than did respondents in smaller
institutions with limited resources who are more accustomed Lo “making do
with little” and so appreciate what little they have.

Implications and Recommendations

The implications and recommendations of the findings of the study for

theory, practice, and research are presented below.
Immplications for Theory

The findings of the study supported the conceplual framework (Figure
2.4). Figure 9.1 is an expanded conceptual framework which incorporates the
findings of this study. These findings demonstrated that planning in Canadian
Bible colleges involves input from boards, administrators, faculty members,
donors, alumni, and employers. While strategic planning pervades all aclivities
related to academic planning, resource allocation planning, personnel planning, .
student planning, and planning for accreditation, the focus of this model is on
the use of SOA information in the various planning processes of the colleges.
Therefore, it treats strategic planning as one aspect of planning,.

As depicted in Figure 9.1, intended student outcomes are developed

from the interaction of the expectations of the college, students, and employers.
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College expectations are established as the college mission/vision is developed
in strategic planning, the program and course goals are sel in curricular
planning, and the lesson objectives are set in instructional planning. Student
expectations can be identified by enlering student surveys, and their
expectations may affect student recruitment planning,. Employer expectations
can be revealed through employer and alumni surveys. Each of these sets of
expectations influences the development of the other two. The intended student
outcomes provide the basis for planning for student learning and the criteria for
the assessment of student outcomes.

Planning related to inputs and resources focuses on providing the
appropriate students, faculty, facilities, and resources to accomplish the
intended student outcomes. Planning aspects pertaining to decisions aboul
inputs and resources are student recruitment, lenure/promolion, operaling
budget/resource allocation, capital projects, and donor/alumni relations. To
the extent that colleges intend to use SOA information for program revision
they need to ascertain baseline data on student attitudes and abilitics through
such measures as entering student surveys, portfolios, standardized tests, and
pre-tests. Baseline data allow value-added assessment to be conducled.

Planning related to the processes, setting, and culture is intended to
provide appropriate learning and co-curricular experiences so as to fosier the
planning, instructional planning, student advising planning, and student
retention planning affect the processes, setting, and culture.

The inputs and resources both independently and as mediated by the
processes, setting, and culture produce the observed student outcomes. The
framework lists those activities identified in the study that were used to provide
SOA data. Those SOA activities which were most preferred, as identified in
Table 6.9, are ranked accordingly. SOA involves comparing the observed

student outcomes with the intended student outcomes. The resulting,



information can be employed in strategic planning processes and planning for
accreditation (where applicable) through board meetings and faculty meetings,
as well as in other administrative venues.

Overall, the study found that respondents used substantial amounts of
fecdback data in planning. Despite the evident misunderstanding about the
kind of information considered to be SOA data, the findings supported the
conceptual framework’s conlention that the various aspects of planning need to
include feedback on goal attainment as measured by SOA.

Astin’s (1987) view that there is strong appeal for talent-development
assessment through pre- and post-testing among educators received support in
the use, or intended use, of pre-and post-testing of students with the AABC
standardized Bible content examinations. On the other hand, the argument that
the outcomes assesshent perspective is important to faculty members interested
in assessing professional preparation programs and to employers and students

received support in these two ways: (a) several colleges specifically tied SOA to

with student satisfaction.

The findings of this study also provided support for Halpern's (1987)
conlention that SOA information is useful for improving programs (see also
Jacobi et al., 1987 and Nichols, 1991), gatekeeping, and budgeting and
accountability. For example, several respondents identified specific program

improvements which were predicated on SOA information. Similarly, in an

student advising purposes with respect to whether individual students should
progress on to the third year of their programs. In addition, several
respondents provided examples of the impact of SOA information on several
planning issues which had budgetary implications. As well, the use of SOA
information for accreditation purposes in colleges affiliated with the AABC was

evidence of the accountability function. In line with the finding of Banta,



Rudolph, et al. (1996) that SOA information can be used for acereditation
purposes, several respondents provided evidence of the use of SOA information
in planning for accreditation.

As Jacobi et al. (1987) maintained the findings of this study provided
evidence of the use of SOA information in strategic planning in several collegoes.
While most respondents said they used SOA information for determining
student aspirations or evaluations of the college, one respondent mentioned that
SOA information was profitable for indicating strengths and opportunitics.

Furthermore, there was support for well’s (1989a) proposition that SOA
information, as a form of discrepancy evaluation, can be used to identify
problems. For example, one college president referred to employer surveys as a
means of identifying areas where the college needed “fo be doing a better job of
preparing our graduates.”

Respondents in colleges with exemplary SOA programs provided
support for six of the nine principles set out by Astin et al. (1993). Al least one
respondent in a college with an exemplary SOA program mentioned:

(a) using the college’s mission statement to guide the development of SOA
activities; (b) employing several SOA activities; (c) making intended goals the
criteria for assessing outcomes; (d) including process data, by means of course
evaluation responses, in SOA; (e) having developed an ongoing sequence of
SOA activities; and (f) linking SOA information to planning issues because of a
strong commitment to its use by the senior administrators.

Recommendations for Praclice

Several recommendations for practice are based on the findings and
conclusions of the study:

1. Inlight of the general lack of understanding of SOA, Canadian Bible
colleges need to provide inservice training so that their personnel can develop a
proper understanding of the meaning, value, and role of SOA. Bible colleges

need to ensure that they use the data available to them from Christian service
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and ficld placement reports in SOA. Bible colleges need to place more
emphasis on assessing the academic aspects especially as they try to establish
academic credibility.

2. Canadian Bible colleges need to employ additional methods of
assessing student outcomes. This will require the formalization of SOA
procedures, which in turn depends upon the development of a rationale.
Furthermore, it will entail the adoption of innovative SOA activities such as
portfolios and expert panel assessments.

3. Canadian Bible colleges should consider establishing a specific office
responsible for SOA in order to ease the burden on senior administrators,
standardize the use of SOA, provide continuity and technical assistance, ensure
consistency of reporting, and increase understanding and commitment among
other staff members. In order to accomplish this, administrators should
consider alternatives to simply hiring new employees or training existing
employees such as the use of consultants.

4. The AABC needs to continue to clarify its understanding of SOA and
communicate that to its member institutions. The development of a guide to
SOA, identification of resource people for in-service training, and continued use
of workshops at annual meetings should be considered.

5. Canadian Bible colleges need to increase use of SOA activities and
information so as to validate the accomplishments they are making and to
identify those areas which need improvement.

6. In order to increase the effectiveness of their educational efforts
through reliable and valid feedback and the likelihood of implementation and
use of SOA practices and information, Canadian Bible colleges ought to increase
the involvement of faculty members in the administration of SOA especially at
the planning stage. At the same time they should also clarify roles for faculty in

a consultative manner so as to avoid possible role expectation conflict.
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7. Canadian Bible colleges should establish clear guidelines, policies,
and procedures for use of SOA activities and information.

8. Canadian Bible colleges need to establish policies and procedures
designed to increase the use of SOA information for all areas of planning,
Requiring the inclusion of SOA data in all program evaluations, strategic plan
updates, and individual personnel plans may help to increase its use.

Recomunendations for Further Research |

The findings of the study suggest these questions and issues for further
research in Bible colleges and other postsecondary instilutions:

1. What is the relationship between use of and salisfaction with SOA
activities in Canadian Bible colleges? That is, to what extent does increased
exposure to and experience with SOA affect satisfaction with SOA?

2. What do faculty and administrators of Canadian Bible colleges
understand SOA to be? This study found that the definition of SOA used was
not understood by many of the respondents, but it did not identify whal they
did think it was.

3. The findings of the study suggested that personnel in Canadian Bible
colleges do not perceive SOA as beneficial to their institutions. A study that
investigates the benefits accruing to the Canadian Bible colleges which are
using SOA in planning could assist others to understand what SOA is and to
perceive its value as an institutional improvement tool. |

4. A further study that identified factors which enhance the use of SOA -
activities and information would assist administrators of SOA programs lo
maximize their efforts.

5. This study addressed the current use of SOA and satisfactlion of
personnel in Canadian Bible colleges with that use. Additional research to
investigate the satisfaction of students, alumni, employers, and constituents

with the SOA activities of these colleges and the information these stakeholders
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receive would assist in gaining an understanding of the use of SOA in Canadian
ible colleges.

6. Do administrators of other private and public postsecondary
institutions in Canada also evidence the same confusion regarding the nature of
SOA? In other words, is this misunderstanding specific to Bible colleges or is it
ty pical of Canadian postsecondary institutions?

7. Do personnel in Bible colleges in the United States evidence the same
confusion regarding the nature of SOA or is this reflective of the lack of
allention Lo SOA in Canada?

8. Resecarchers should use triangulation techniques to provide validity
checks on the data and include their use in research designs.

9. Further rescarch is needed which identifies (a) the inputs and
resources variables and (b) the processes, setting, and culture variables
(sce Figure 9.1) as well as the relationships between these variables and student
oulcomes.

10. Researchers conducting descriptive studies should make use of
extensive pilot testing, including interviews, in order to ensure that their
instruments are comprehensive and unambiguous.

Personal Reflections

In this section I present some of the things I have learned while
conducting this project. This research project is one aspect of a doctoral
program that has allowed me the opportunity to visit and observe several Bible
colleges —some of the smallest and some of the largest; to discuss with many

key leaders in those Bible colleges regarding the nature and future of Bible

Bible college administration and teaching. In addition, I have been able to
interact with key aspects of the literature on educational administration as well
as'with intelligent and challenging researchers, faculty members, and fellow

students.
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I'have had the privilege over the last two vears to simply have time to
study, write, talk, and listen. As a result of these opportunitios 1 have attendoed
three academic conferences, presenting papers related to issues raised in and
around this research project at two of them. At the next annual meetings of the
AABC and the ACBC I will present the findings and conclusions of this study.
This time has also afforded me the privilege to write a paper related to the use
of information in decision-making which has been published in an international
journal. Thave been challenged to inlegrate my world view with my
understanding of educational administration and my practice of il.

Probably the key questions I have heard with respect to Bible colleges
can be stated in these ways: “Where are Bible colleges headed?” and “Will they
survive?” These questions continue to surface in coffee times and classroom
discussions, in stralegic planning sessions and residence meetings, in alumni
newsletters and board meetings. This research has given me a new perspective
on that future.

In the first place, 1 see that in many ways Bible colleges are healthy.
Much of what takes place in them is, I believe, effective and efficient.

Learning —effective and sustainable—is occurring daily within those
institutions. Lives are changed and students are equipped for service—
vocationally and avocationally. All the student testimonials are not just pubfic
relations pieces.

However, there are some signs which are not as positive. Bible colleges
are balkanized. They are small and often isolated. Their faculty members are
often stretched to teach in areas for which they are not fully equipped and to
lead students into areas they have never been themselves.” Far too oflen,
theological distinctions are used to segment and divide. Competition and
trying to do it all in each college are much too prevalent instead of cooperation

and complementary specialization.
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Observations I have made, some peripheral to my research and some
from my own experience, raise a number of questions: What is the role of
acereditation? Does accreditation stimulate institutional growth and
specialization or cloning of an anachronistic model? Should Bible colleges seek
to gain credibility via the academic model or should they follow the lead of
universities and community colleges and embrace a coop, internship, or
apprenticeship model for “training God's army” (Brereton, 1991)? How much
impact is the AABC able to have when such a large minority of leaders of

Canadian Bible colleges affiliated with the AABC can seemingly be unaware of

unclear about the meaning of SOA when the AABC has done so much to clarify
it? What kind of impact would assessment of student outcomes have on the

future of Canadian Bible colleges? What role should Bible colleges play?

role betler played in stronger partnerships with churches and ministries? Is that

role better played by churches and ministries? Is a Bible college which expands

liberal arts college? Is that necessarily wrong? Ido not have answers for these

questions, but believe further investigation is warranted.
colleges which have chosen not to be accredited, there is a compelling case for

demonstrating that students do achieve the outcomes intended because of

processes, setting, and culture that need alteration. Operating by hunches is too
inefficient, especially when resources are limited.

SOA is clearly not a new approach for many colleges, especially those

affiliated with the AABC. That made the finding that there was
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misunderstanding of it all the more surprising. The process of discovering that
misunderstanding revealed the weaknesses in the research instruments and
methodology I used. While disconcerling, that is part of learning. U revealed
the weaknesses of questionnaires with supplied answers to chose from, cven
after pilot testing and supplying the definition of SOA. It showed the value of
triangulation and allowing participants to offer relatively unguided feedback,
Both methods have blind spots, which makes the complementary use of both all
the more valuable. Of course, the reason the interviews were included in the
research design was to provide just that verification,

Perhaps the most significant contribution this study makes for those
outside the Canadian Bible college scene occurs in the questions it raises about
the implementation of theory into practice. One could argue that the AABC has
done just about all that could be done by an international accrediting agency to
educate its members about SOA, yet many have not learned. To the degree that
they have a misconception about SOA, they will be unable to properly
implement it. A cursory evaluation of the success of the AABC policy on SOA
might say that SOA has not fulfilled its promise. One could easily blame SOA.

One could easily dismiss it as just another fad —a good sounding theory, but not

really useful.

to transfer new knowledge to the practitioner level. If my own experience is
any guide, administration of  iible college is a demanding vocation. There is
little time for serious reflectio.. -n the latest research on administrative
behavior, let alone the latest evaluation tools or theories or curricular proposals.
I doubt that many administrators in any field have large quantities of spare
time. Often the problems for which we try to provide solutions are complex
and urgent. We look for, and often are offered, quick solutions —administrator-
proof programs. Could it be that many of the implementations of theory which

have been declared failures have been prematurely evaluated? How long does



it take for an organization to educale all its members in a new way of

operating? How long does it take for habits to be changed? How long for the

behaviors? How long, for individuals to make the learning transfers from the
theory ta their particular situation? How long for the impact of the changes to
manifest some results? How long before the implementation processes reach
the point of being adequately refined and automatic? Perhaps, longer than we

wanl and think.
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Student Outcomes Assessment in Canadian Bible Colleges
General College Information Questionnaire

Please complete this questionnaire with respect 1o the last academic year (i.c.. September,
1994 - August, 1995). ‘

The term student outcomes assessment as used in this questionnaire refers o actions taken
by the institution, or a section/department of the institution, 1o attempt to measure the degree to
which students, collectively, attain the general and professional educational goals of the
programs) as well as student development goals (e.g., altitudes, personal growth, and
socialization).

SECTION 1
IDENTIFICATION

1. Coliege name ____(Tnis item will dnly be used to

coordinate information from individual personnel questionnaires.)

2. Date institution eslablished ) _

3. Type of institution: (Check one)
Denominational _____
Non-denominational ____

Other __ _ Specify: I

4. Student body size on September 30, 1994:
(Count on-campus {main, branch, or extension) students only. Do not include students
enrolled through distance education, e.g., correspondence, teleconference, elic.)

4.1 Number of for-credit students (head count) ...............c.occoeeoiiiiiii i
4.2 Number of full-time students (12 or more credit hours or equivalent)................ ____
4.3 Number of part-time students (11 credil hours orless) .............ccccceoe.... e o
4.4 FTE of part-time students (total part-time hours divided by 12) ...............ocoo..

5. Faculty size:
(Include all personnel who have some teaching load):

5.1 Number of full-time faculty members in September 1994 .................ccoeivvvns
5.2 Number of part-time faculty members in September 1994........................... v

5.3 FTE of part-time faculty members in September 1994 ....................... e
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SECTION 2
ASSESSMENT ACTIVITIES

6. Whal procedures are used to assess student outcomes, as defined above, at your college?

(Mark all that apply.) (
Assessment is conducted across campus using a commaon approach.

Assessment is conducted across campus but in different ways in different
seclions/departments.
. Assessmenl is conducted as a unit in some seclions/departments but not in others.
Assessment varies from year {o year in approach and extent.
. There is no assessment of student oulcomes.

Other (Please describe)

7 Please indicate which of the following assessment activities your college either used in the
last 12 mzjnlhs or has used mcxre thsn 12 manths agc but no lcmger uses. ln ihe lsst

future
For each activity, ‘Mark,
B ] | please mark one response. |lif applicable
‘Do Not Used in Have Used Intendto
Quteomes Assessment Activities Use Last12 ButNo || Useinthe
Months  Longer Future
Use
cally praducéd alumni surveys z = = ¥

3 Slandardi;:ed Ehble canter\t exammatlcns (e.q., T T
AABG)

5 Cammerclally produced studem surveys

students (e,g.. Graduate Rec;ard Exam, C‘.Dllege
Level Examinatign F-‘r’aject)
examinations
11. Wrmenlaral dm:trmsl statement/defense

12. Pre tests of studems |n flf’“‘t year and post -testsin

13. Evaluatmn Df portfolms Df students wnrk
14. Withdrawing/non-returning student suweys

15, Evaluation of Christian service reports
16. Evaluation of field placements reporis

17. ThESES/I’ﬂEJGF projects
18. Other: (Specify)




SECTION 3
STUDENT ASSESSMENT STATUS AND ORGANIZATION

8. Is your college required to implement procedures to assess student outcomes?
. No (Please go to question 9.) Yes
8.1 If Yes, in what year did/does the requirement go into effect?
Year19__ Notsure ____

8.2 If Yes, what authority(ies) requires the student outcomes assessment program?

9, Does your college currently have procedures to assess student outcomes?

1 Yes (Please gc to question 11) i No (Please go to question 10)
10. What plans are there regarding assessing student outcomes at your college?

i1 There are no plans for student outcomes assessment in the college.

3 There are plans to implement procedures to assess student outcomas within the next
academic year (i.e., 1995/96).

71 There are plans to implement procedures to assess student outcomes one or more
years from now (i.e., 1996/97 or later).

{1 Procedures to assess student outcomes are under discussion bul no date for

implementation has been set.
After answering question 10 please go to question 12 on page 4.

11. Who has the primary responsibility for ensuring that procedures for assessing student
outcomes are carried out? Check only one.

LI President

{1 Vice-president for ____ _
ODeanof ___ R

3 Director of institutional research (or equivalent)

(1 Other: (Please specify)




]
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SECTION 4
ASSESSMENT PERSONNEL

12. Does your institution have an “office” which is respansible for coordinating/assisting
assessment of student outcomes?

.. Yes - If yes, what is the exact name of that office?

-, No - If no, go 1o question 14

13. What functions does that office perform with respect to student cutcomes assessment
activilies?
Check all that apply.
.. Plans student outcomes assessment activities
_; Coordinates student outcomes assessment aclivities
[ Provides technical assistance to those who perform student cutcomes assessment
aclivities
i 1 Conducls student outcomes assessment aclivities

SECTION &
USE OF ASSESSMENT INFORMATION
14. How are the results of student ocutcomes assessment activities reported within your

college?
Please indicate whether each of the following methods is used or nol.

) “Usedin last Neverused  Used in past

___Reporting Method _ i year but not now
Printed report to Board { I
Printed report to faculty 0 i
Printed report to students [ 0
Oral report to Board " = L
Oral report to faculty o z Dﬁ
Oral report to students 0 - o
Reports to relevant committee, task force, or 0 = O

administrator

15. To which external organizations or agencies does your college report concerning your
student outcomes assessment aclivities or information?




16. In what ways is information obtained from student outcomes assessment used in the
following planning activities?

16.1 Program/Curricutum: Please describe.

16.2 Strategic planning: Please describe. B 7 -

16.3 Planning for accreditation: Please descr;be‘ ﬁ ] 7
1E§47lnstru§ticﬁ: Please describeﬁi 7 7 )
157_579&1;!;5;!19 ;f students: Please describe. ) 7 B

16.6 Recruiting of students: F’Ieasé d%scribei B o

16.7 Retention of students: Please describe. - _




16.8 Alumni/donor relations: Please describe.

16.9 Tenure/promotion of staff: Please describe. 7 7 - 7; -
16.10 Recruiting of staff: Please describe. o o
16:1 1 Operating budget/Resource allocation): Please dE;cnbe 7 7

1;12 Capital Projects (i.e., major expenditures): 7?—'%35& describe. 7 o

SECTION 6
OTHER COMMENTS

17. Please provide any additional relevant comments that you wish to make about this topic.

Thank you for your time and effort. This information will be used to assist Bible colleges to be
more effective in fulfilling their missions.

Chris Elford, Department of Educational Policy Studies, 7-104 Education North, University of
Alberta, Edmonton, AB T6G 2G5
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Student Oulcomes Assessment in Canadian Bible Colleges
Individual Personnel Questionnaire

Please complete this questionnaire with respect to the last academic year (i.e., September, 1994 - August, 1995).

The term student outcomes assessment as used in this questionnaire refers to actions taken by the institution, or a
section/department of the institution, to attempt to assess the degree to which students, collectively, attain the
general and professional educational goals of the college (e.g., competencies in general education,
biblicalltheological, and professional programs) as well as student development goals (e.g., attitudes, personal

growth, and socialization).

All responses will be kept confidential and no responses will be reported in a way that will identify a particular college
or individual, Please identify your college and type of position so that comparisons can be made between responses
according to different types of institutions and roles. This way only one set of questions which describe the size,

age, and nature of your college has to be completed by one person, the president, at your coflege instead of by each

person,

1. College name

2. What is your current position? (Check only one--the position which occupies the largest portion of your time.)

i | Teaching faculty member "~ Registrar

i1 Institutional research officer ~~ Non-academi¢ administrator {Operations, finance)
I'I President . Academic administrator (Dean, Associate Dean)
['1 Student life/affairs administrator .~ Recruitment/Enrolment administrator

{ | Librarian Z. Other (Specify )

3. For each of the following aspects of the collection and use of student outcomes assessment information, please
indicate in the first fine the degree to which faculty members are involved in your college. In the second line
please indicate the degree to which you believe faculty members should be involved. (Check the appropriate

box for each activity.)

Student Outcomes Degree of
Assessment  Faculty Members  Highly Very  Moderately ~Slighty — Notatall  Not
Activities Involvement  |nvolved  Involved  Involved  Involved  Involved Applicable

1. Planning and Are =~ - - - - o
designing student
outcomes assessment  Should be - z - z z o
procedures
2. Directing student Are z - Z " z .0
outcomes assessment
procedures Should be = z - z - 0
3. Implementing/ Are = - = - z C
cperating student
outcomes assessment  Should be - It - - ] O
procedures
4, Evaluating student Are = z Z z z 0

outcomes assessment
procedures Should be & - = Z O 0
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August, 1995

The President
«College_Name»

Dear President:

This is a request for your participation in a research project. As part of my Ph)
program at the University of Alberta I am investigaling the use of student
outcomes assessment information in Canadian Bible colleges in institutional
planning. In order to study this issue I am asking vou and individuals in your
institution to complete the enclosed questionnaires. All member colleges of the
Association of Canadian Bible Colleges are being asked to participate.

Information gathered will be kept confidential and all reporting will be done in
such a way as to ensure your anonymity and that of your institution. Copics of
two questionnaires are enclosed:

e one copy of the General College Information questionnaire. Please
complete this form yourself with assistance from thosc who best know
the information requested.

e several copies of the Individual Personnel questionnaire (please make
more copies if necessary). These are o be filled out by the president,
all academic administrators, all vice-presidential level administrators,
and four randomly selected faculty members. (See the altached
Instructions for Distributing Individual Personnel Questlionnaires.)

The results of the study will be available through the ACBC and a presentalion
of the findings will be made at a future annual meeting. If you wish to receive
an executive summary of the findings, please complete the enclosed request
form.

The second stage of this study will involve interviews with individuals
involved in collecting and using student outcomes assessment information. |
will contact those people separately.

Please collect the completed questionnaires in their separate, sealed
envelopes and then return them to me in the enclosed pre-addressed,

stamped envelope. Instructions are enclosed about how to pul the separate
envelopes into the large envelope so as to keep the width within Canada Post

limits.
Thank you, in advance, for your cooperation in distributing and completing the
questionnaires as soon as possible.

Yours sincerely,

Chris Elford



Instructions for Distributing Individual Personnel Questionnaires

Administrators: One questionnaire is to be completed by the individual who
sorves in cach of the following positions (or the equivalent). Anyone serving
more than one position should {ill out only one questionnaire.

« President

e Academic Administrators:
(Examples only)
¢ Academic Dean

Registrar
e Department Chairs
« DProvost
o Vice-presidential level administrators:
(Examples only)
e Business Administration
e Student Affairs

ty: Four faculty members (include all personnel who teach at least part-
lmw) are 1o complele a questionnaire, To ensure a random distribution please
use a faculty list arranged alphabetically by last names. Please cross off any
names on that list which are included in the positions listed above. (If four or
fewer faculty members remain please have each complete a questionnaire.) Use
the following list of random numbers to identify the four faculty members who
will complete a queslionnaire.

1. Select names as indicated by the random number until you have 4 names.
2. Skip any number which is larger than the number of names you have.

The random numbers are: 16, 6, 22, 39, 34, 15, 29, 35, 49, 12, 33, 14, 17, 41, 2
50, 18, 47, 4, 26, 16, 44, 20, 46,5, 19,43, 1,27, 7, 39, 48, 26, 25, 19, 28, 32,37, 1

1, 36,
3,3
Example for a college with 8 faculty mewmbers on the list:

Select names 6, 4, 5, and 1. All the intervening numbers are larger than 8.

Example for a college with 21 faculty members on the list:
Select names 16, 6, 15, and 12. All the intervening numbers are larger than 21.

If you have any questions regarding the distribution of the questionnaires
please contact me. My e-mail address is celford@gpu.srv. ualbex ta.ca. My
phone number is (403) 464-2185.

Thank you for your help.

" Chris Elford

I
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President «LastName» August, 1995

«College. Name»

Dear President «LastName»:

Please complete the attached General College Information Questionnaire.
Please involve whoever can best provide the information as you gather the
information required lo complele this questionnaire. Pilot testing indicates that
completing the questionnaire should take about 30 minutes.

In order to provide a reasonable length questionnaire to most individuals, the
General College Information Questionnaire is the only questionnaire which asks
delails of the policies and procedures followed in collecting student outcomes
assessmont dala. In order to be able 1o link the responses on the individual
questionnaires with the policies and procedures I am asking you to identify
your college. Information gathered will be kept confidential, and all reporting
will be done so as Lo ensure personal and institutional anonymity. Participation
in this study is voluntary. Please do not answer any questions you do not wish
to answer. 7

Student oulcomes assessment refers to those actions taken by a college to
determine how well the students, collectively, have attained the intended
attitudes, values, beliefs, knowledge, and/or skills after attending a college.
Student outcomes assessment is increasingly expected of postsecondary )
institutions in Canada and around the world. It is also important to determine
how the information obtained by student outcomes assessment is being used in
institutional planning.

Your cooperation in completing and returning the questionnaire in the
enclosed, pre-addressed envelope as soon as possible is appreciated.

Thank you, in advance, for your cooperation, participation, and support.

Yours sincerely,

Chris Elford

Department of Educational Policy Studies
7 - 104 Education North

University of Alberta

Edmonton, AB T6G 2G5
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Recipients of Individual Personnel Questionnaire August, 1995
Canadian Bible Colleges

Dear Recipient:

I'his is a request for your participation in a research project. As part of my PhD
program at the University of Alberta I am investigating the use of student
oulcomes assessment information in Canadian Bible colleges in institutional
planning, In order to study this issue I am asking you to complete the attached
questionnaire. Itshould take about 20 minutes to complete. Personnel from all
member colleges of the Association of Canadian Bible Colleges are included in
this survey.

Student outcomes assessment refers to those actions taken by a college to
delermine how well the students, collectively, have attained the intended
Student outcomes assessment is increasingly expected of postsecondary
institutions in Canada and around the world. It is also important to determine
how the information obtained by student outcomes assessment is being used in
institutional planning.

Participation in this study is voluntary. Please do not answer any questions you
do nol wish to answer. Information gathered will be kept confidential and all
reporting will be done in such a way as to ensure your anonymity and that of
your institution.

The results of this study will be available through the ACBC. Presentations of
the findings will also be made at a future annual meeting.

The second stage of this study will involve interv.ews with individuals
involved in collecting and using student outcomes assessment information.

I will contact those people separately.

Your cooperation in completing the questionnaire is appreciated. Please put
your questionnaire in the enclosed envelope, seal it, and return it to your
president who will return all the questionnaires from your college in their
scealed envelopes.

Thank you, in advance, for your ca@peraﬁéﬁ; participation, and support.

Yours sincerely,

Chris Elford

Department of Educational Policy Studies
7 - 104 Education North

University of Alberta

Edmonton, AB T6G 2G5
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President Interview Schedule

Whal was the basic motivation for beginning to assess student outcomes?
How lang has the college been assessing student outcomes?
What linkages exist between the student outcomes assessment program
and institutional planning in this college?
What are the links between student outcomes assessment activities and
decisions regarding the following matters? Please give specific examples
of decisions affected by information from student outcomes assessment in
each area.

(a) curriculum development and/or improvement

(b) budgeling

(c) hiring personnel

(e) quality control

(N instructional improvement

(h) studenl retention
(i) capital projects

What are some of the positive impacts of the student outcomes assessment

program in this college?

How is the student outcomes assessment program in this college positively

affecting planning?

In what ways could the student outcomes assessment program in this

college be improved?

In what ways could the impact of student outcomes assessment program

on planning be improved?

(a) What is your rating of the overall level of success of the student

outcomes assessment program in this college? Please use a scale of 1 to 10,

(b) To what extent are faculty in support of the program? Please use a

scale of 1 to 10, with 1 = not supportive and 10 = highly supportive.

(c) To what extent are administrators in support of the program? Please

use a scale of 1 to 10, with 1 = not supportive and 10 = highly supportive.

Is there any other information you think is relevant to understanding the

nature of the student outcomes assessment program in this college?
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Interview Schedule

Queoestions:

(5]

Please describe your role and that of others with respect to student
oulcomes assessment in this college. Specifically, please identify:

(a) How long have you been involved with student outcomes assessment?
(b) What are you responsible for in student outcomes assessment?

(c) Who else is responsible for aspecls of student outcomes assessment?
(d) Whatdo they do?

Please describe how student outcomes assessment in this college is
organized. Specifically, please identify:

(a) How it fits into the organizational structure?

(b) Does it involve all students and departments?

(¢) At what stages of students” involvement with the college are
assessment procedures performed?

What are the goals for student outcomes assessment?

(a) Is there a statement of philosophy/objectives for student outcomes
assessment in this college?

(b) If so, what is the philosophy/What are the objectives? (Could I have a
copy of the statement(s)?)

(a) Whal studenl outcomes assessment activities are performed on
campus?

(b) How frequently do each of these occur?

(¢) How are these activities coordinated?

(d) How are faculty involved in the activities?

What happens to the results of the student outcomes assessments?

(a) In what ways are people informed of the results of student outcomes
assessment in this college?

(b) Who is informed about what results?

(d) In what format?
What are some of the positive impacts of the assessment of student
outcomes in this college?



)

10.

In what ways could student outcomes assessment in this college be
improved?
(a) What is your rating of the overall level of success of the student

1 to 10, with 1 = not successful and 10 = highly successful.

(b) To what extent are faculty in support of the program? Please use a
scale of 1 to 10, with 1 = not supportive and 10 = highly supportive.

() To what extent are administrators in support of the program? Please
use a scale of 1 to 10, with 1 = not supportive and 10 = highly supportive,
Is there any other information you think is relevant to understanding the
nature of student outcomes assessment in this college?

I
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Alberta Bible College

Bethany Bible College

Bethany Bible Institute*
Briercrest Bible College*
Canadian Bible College
Canadian Lutheran Bible Institute
Canadian Nazarene College
Catherine Booth Bible College*
College Biblique Quebec
Columbia Bible College*
Covenant Bible College

Eastern Pentecostal Bible College
Emmanuel Bible College*

Full Gospel Bible Institute
Gardner College*

International Bible College
Living Faith Bible College
Maritime Christian College
Millar College of the Bible
Mount Carmel Bible School*
North American Baptist College
Northwest Bible College*
Ontario Bible College

Pacific Bible College

Peace River Bible Institute
Prairie Bible College
Providence College*

Rocky Mountain College*
Steinbach Bible College

Winkler Bible Institute

Note: * indicates participation in an interview

P
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.0. Box 1523 + Fayelleville, Arkansas 72702-1523 + 501-521-8164 + Fax 501-521.9202

MEMORANDUM

TO: AABC Momber Colleges
FFROM: Randall Bell, Executive Director r{? t{_’éﬁé
SUBIJECT: Dissertation Project of Chris Elford

DATE: August 4, 1995

I am writing to encourage your participation in the dissertation project of Chris Elford.
Enclosed are self-explanatory materials relating to the study.

I believe that Mr. Elford's project, "Student Outcomes Assessment in Canadian Bible Colleges"
will be helpful to the entire Bible College Movement. I have personally reviewed the proposal
and believe that it is worthy of the support of the AABC membership. The AABC Committee
on Professional Development has also reviewed this project and expressed its enthusiastic
endorsement of it, '

We are grateful for your participation in this research, and we thank you in advance for your
cooperation with this endeavor,

fr



