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- ABSTRACT ‘ o
[
Volmteer Programs in Commuruty Schools: Structure, ‘

Tasks, Goals, Percewed Satnsfactlon,‘and Inprovement

The prxmary focus of this study was to examine volunteer programs

"~ in designated commumty schools in Alberta The speclfnc toplcs of

organization of' volunteer ;programs, pe’rceived frequency ard

appropriateness of volunteer tasks, importance of volunteer prograrn goals,

and satisfaction w'ith volunteer programs were explored.

i

r..!
o

2"
L

.. w

The data were collected through the use of qoestlormalres and"

interv:ews Duestlonnalres were sent to prmcnpals of communlty schools in

Alberta “ofhmally desngnated as such by .the lnterdepartmental Commumty

School Cbmmltt_ee}as well as_‘to teachers and volunteers in three

\

‘comnTumty' schools selected byvl.the author,” In acﬂiition, the' principal,

’

community school oordinator, three teachers, and three volunteers in each

. of the three selected schools were lntervnewed

* planning for volunteer involvement, but few had done an analysis of staff .

The data were compiled and analyzed using the University of
Alberta computer services. —Single -classification enaly.sia of variance was
used to compare perceptions of respondent groups regarding tasks, goals,
and satisfaction with volunteer pro%rams while the remaining data were
presented through frequency distributions.

B The findings revealed that the majority of designated community
schools in Alberta were either Elementary or Elementary/Junior high

schools, the largest number had been designated for two vyears, and 20

percent had no volunteer programs while nearly half had -had volunteer

programs for five years or more._.u Most schools had done some initial

PR

readiness ‘or . developed frecruit'rnent,;planéff and policies. Only 35.1 percent



of schools had screened volunteers vand personal qualities were considered
more valuable - than academic skllls Two-thirds of volunteers had an
onentatlon, usually of. one half day or less, whlle only 297 percent of

schaols had a teacher orientation, The community school coordinator was

identified as bemg‘pnmrlly responsrble for volunteer programs.

Slgmfncaﬂt dlfferences regardmg how fret;uently selected categones
of tasks were pérformed by volunteers occurred among groups of prmcxpals,
teachers, and volunteﬂs in - three of five categories of tasks. Teachers
generally noted tasks' as;occurrmg less frequently. Tasks most approprlate
for volunteers were identifled as general non-instructlonal by principals,

clerlcal by teachers, and mstructlonal by volunteers. ¢

leferences regardmg selected goals of volunteer programs occurred
Lol

~ among groups with . four of seven selected goals,

While satlsfactlon levels ’with volunteer pro'granis were generally
high, srgmfncant dlfferences occurred among groups |’n elght of 26 selected’

program variables. - Teachers were _generally .the least satisfied of tp;é .

L3

.. three groups.

" Training' and orientation of teachers was most often mentioned as an
: v A
area of possible improvement, closely followed by volunteer orientation and

* -

" teacher attitude and acceptance, v oo '+

Major conclusions of the study include: 1) volUntee'r programs are .

-

haphazardly organi;zed»'when compared to the standards reported in the

Msuk\) general dlsagreement exlsts about how frequently tasks are

performed by volunteers but not about approprlateness of tasks, 3) general
dnsagreement exists regarding m'portance of selected :program .goals, 4)
although satisfaction with volunteer programs was generally hlgh, prlncrpals,

‘were most satlsfled and teachers least ‘satisfied, and 5) various aspects of.



i
volunteer programs need improvement with teacher orientation most
frequently mentioned.

"Major “implicat'ions “included; '1) the haphazard ,organization of

volunteer_ programs' may" indicate a lack of khowledge about volunteer

programs or a lack of commitment to . them, 2) teachers seem to wantv
volunteers to: pérform ‘mundane _tasks rather than mstructional tasks, 3)
' disagreement' about goals Aimplies that the purpose of-volunteer involvement
'ie not yet clear, pregrams .may be difficult “to evaluate',_:‘and group
rnoti\;a't'ions “may 4differ, ‘and 4) teachers are’ leas't satisfied withh volunte'er

) .programs and have not yet fully accepted volunteer involvement. Finally a

_number of suggestions for further research were delimited

i~
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CHAPTER-ONE

Introduction

The use of vo,lynteers in schools seems to be growing both in
magnitude and -a(:ceptarice.

_ Durir"ug the past ten years, the number of school systems using
~ volunteers has increased astronomically. While the size of the
program -varies greatly - from a few' volunteers to over a thousand -
all programs are alike in their belief that volunteer assistance can

make a difference in the quality of education. (The Recruntment B

Leadership, and Training Institute, 1975:5)
There is geeerel egreement‘bin the litereture that 'although it is a High risk
activity, it is a_good thing anc‘i even necessary to the survival of.' the
publie'school _(quer, 1982:267). Despite this, more information about %aﬁ
happens in schodls that u?'se'voluntee?s is needed in order to better

understand the dynamlcs of adding another group of people to - the school

orgamzatlon and to make better decisions about how' to effectlvely use

=

volunteers in the school__ setting. Lazaruk (1982:16) says that,

Volunteer tasks need to be defined and incentives need to be

created. More emphasis, as well; should be- placed on recruitment,
selection, training and placement of volunteers.” Not only could
volunteerism be an effective way to integrate community resources
into the classroom, but it can also provide parent and community
members with additional skills, knowledge and "job satisfaction.:

The Problem

Statement of the Problem ‘

The: purpose of,this study is threefold:
1) To - determinie the structure of volunteer pregrarhs ~in  community
N '

schools at the present time as well -as how and why volunteers are

involved in these schools.

I

s



" 2)

\

To determine satisfaction levels of school - principals, teachers, and
i

volunteers with present valunteer involvement.

3)

To discover Ways of improving volunteer involvement in schools as

.

perceived. by school principals, teachers, and volunteers.

The restatement of the problem into sub-problems posed as questions will

form the basis of this study.

Sub-Problems

In addition to the\“\ three general problem areas delineated. above, a

number of related qhestion\s\ are examined., These include:

” \ ) ' :
1) a. How are -volunteers \recruited, screened, trained, and placed in

' 2)

3)

[

- schools? Who is inv,olvgd in the process?

c.

‘of selected goals?

\

- A\ ‘

How frequently do volunteers perform selected categories of tasks?

What- are the most app\rdpriate tasks as. perceived by school
N . X A\

principals, teachers, and'\volunte.ers? Are . there significant

- .

-differences among these grour\)s in terms of perceived frequency and

appropriateness of tasks,perform\ed by volunteers?
How important are' selected goals\ of volunteer involvemenf in schools
for 'school  principals, teachers, and volunteers? - Are there any

significant differences among these \groups in perceived importance

How satisfied are school principalg, teachers, and volunteérs with

various aspects of volunteer involvement in schools? Are there any

significant differences among these grqups with respect to

- coordinators, teachers, and volunteers?

satisfaction with aspects of volunteer involvement?
Are there any aspect7 of volunteer involvement\in schools which can

be impfoved ,acccirdi.ng to . school principals,ﬁcom~-- + school




Significance of the: Study.

.
This study will add to the limited -amount of research that has been

~ voluntéer programs,

conducted on volunteer involvement in Canadian schools. Although
information exist’s contl.:e'rning volunteer involvement in schl&{ols, much of it
is' ‘of a testimonial natul‘re. The. increasing involvement omolunteers in
schools requires that ir;formation be gathered .con'c'erning' \g‘\z.at actually

goes on in schoolé where volunteers are present. Hedges (1972b:1)\says

that,

Since the late 1960's a trend towards the greater use of volunteers
in schools has become. apparent. Unlike the earlier involvement of
one or two volunteers per school, who assisted mainly in clerical or
technical work or on field trips, the current pattern includes fairly
large numbers of parents and other adults, and involves them in a
wide variety of classroom functions, including instruction. This
trend is “duplicated in many places in the United States and in
several Canadian provinces. To date, many volunteer programs have
been poorly planned, organized and maintained, and almost none of
them have been carefully evaluated.

\

This study will provide baseline 'data concerning some aspects of how

volunteer programs are estab\liéhed' and organized in community schools in:

Alberta. These data should pe useful in understanding: the processes that
schools have gone through in getting volunteers. involved.-
! : : : : T ‘
Similarly, it is important for those people involved in volunteer

programs/, namely principals, teachérs,{ and volunteers, to ég_ree on what

" tasks are appropriate- for volunteers. This study prm}'rdes', some i'nSight into

what tasks are deemed as being appropriate according to those .involved in

~

The literature also identifies the need for and-importance‘ of

evalfation. One “would suspect that some agreement on basic goals must

exigt among the stakeholder groups if this evaluation is to be possible ét

This study indica_tes the extent to which such agreement exists.

R

[ 4

AL I:.'i"'.‘ Aihaen T PRSP
SRt ke



S1re
1
L)

- Data concerning how satiskbd principals, teachers, and volunteers

are with various aspects. of volunteer programs prqvide insight into what
i \ )

things are working well and where improvement might be necessary. This

",“may be useful to those wishing to involve volun;teers more effectively in

C o fhx
E & Tl

a4

of this study.

* schools and to those wishing to establish'volunteer. programs.

Finally, this  study.  serves to stimulate interest in the topic of
9

volunteer involvement in schools and hopefully, as a ‘result, to generate
more research in the area. -Henderson (1980:63) indicates that .

The more is known by professionals about volunteers collectively and
individually, the better will be the strategies developed to reach the
- goals of the organization and of the individual volunteers. :

P

Definition - of Terms , ‘ .

s

Certain terms will be used throughout this text and to | avoid

it

misunderstanding should be defined. The term "volunteer",:-"s";e'ems_

f

particalarly, nebulous in that it is ‘often used interchangeably.’ with"'t'he:

terms "teacher aide"  and "para-professional". It is hoped “that - the .

definitions below will add some ‘clarity to the discussions to 'follo’w“.a
. N

Volunteer. Volunteers perform a variety of tasks within the: schoo_l, ‘but #

are not paid for their contributions.  They work either for individual *

o

teachers or the school in general. Volunteers do not belong to®a

par,tict:lar group with respect to sex, sge, race, or religion. 'Theym’may'

work in the school on an'ongoi'ng basis or may be involved only with

special projects.

Teacher. Aide. Teather aides perform"‘ a variety of ~functions'within the o

school normally in concert with -a teacher. Teacher aides ‘may either be

paid or voluntary but” will be regarded as bemg the latter for the purposes

&

o
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Community School. The definition of a community ‘school as ‘provided by
L . , . . '.!;4 . .

0 -

Alberta Education (1981:1) is, that;‘ o -ﬁ"‘ o

Ll
14 “.“

=

. ' i LN L
‘volunteers from each school were interviewed,

A commumty schiool s a school where, wnth_the —endorsation—of “the
School Board in co- operatlon with' ‘othet .local authorities and on
behalf ‘of the community, there ‘i& a formal commitment to the use
of the educatiopal process’ . for .both individual and community
‘betterment.. Tpere is .also a formal commitment to conscmusly
.orient the schodl to the commumty |t serves.

S :«"? ’ g )
’ o o W
Delimitations of “the Study

T

~ For the 'purposes of ‘this study'only community schools designated as

“such by the lnterdepartmental Gommumty. Schogl Committee as of Januacy

1983 were - surveyed Prmmpals of all’ such desxgnated communlty schools

S

were - asked to complete the questlo\nnalre.f ) .

The study was . further dellmltedﬁ to . three communlty schools where

. J

not only the prmcnpal but}i also- teachers aﬁd volunteers were’ asked-to

'S
complete the qoestlonnau‘e. These scheols were chosen ‘as a result of

bemg : 1dent|f.|ed as havmg excellen[, volunteer programs. The schoolslv

. .
£ 1 . s ?r

-selected represent all grade levels from 1 to 12 _that “is, they were an

urban’J/um’or/Semor 'hlgh scl'Lpol, an urban Elementary/J_unxor hlghlschool
Sy o Lo Y . N o . \ .

“and - an - ur;?an ¢Elemen"tarl'y?.\'-f school, There‘fore,‘. altho’ugh all . principals 'o'f V

a . e
désngnated commumty schools were asked to complete questlonnalres only

[ -
teachers and volunteers from the three selected schools were asked to

complete questlonnalres. :

Intervrews regardlng th_e perceptlons of school personnel and”

volunteers ~as” to what aspects of volunteer programs could or should be;,

lmproved were also hmlted to \he three selected schools. Only the

‘-

prmclpal,» community school coordinator, ~three 'teachers, ang' three



No attempt was made to examine students' perc'eptions of volunteers '’

°

" .or volunteer programs.

Limitations of the Study

The major limitation of the study centers around the fac_t' that

, S ‘ :
volunteer involvement in community schools only. was examined " As well,

‘only the pnnclpals .of ‘all desngnated communlty schools were asked to

1’) Bl

, comple te the questmnnalre.

in only three selected commumty schools " were sollcnted Further‘,\

interviews regarding possible lmprovement of volunteer programs  were

carrled out only in the three selected schools as well As a result

~..

_ certam blases present in a partlcular school may be emphasnzed more than :

would ordlnarlly be “the case.

’ /
/
/

One final limitation 1% lnherent in the use of the questlonnalre and

~ e

ki
Q)

the interview ' as major ddta collectlon devxces. The pOSSlblllty of

respondents mlslnterpretmg questlons or not bemg ab\e to fully express

‘thelr opmlons w1thm the hmltatlons of ‘the questlonnalre is always present.

A

g The mter\ylew is’ difficult to carry. out well and the possxblhty of blas or"

“'lack of sklll gn the - part of the 1nterv1ewer does exist.

o Assumptlons

This study is based on a number of assumptlons'
‘l) v':That because of- 1ts orlentatlon, the commumty school would provide

A ,the best example of volunteer mvo_lvement vand»orgamzatlon -of

volunteer programs.

2)"1 That although ‘the rnajorlty of the hterature deals wnth volunteers B

A further llmltatlon is that responses from teachers and volunteers‘

and volunteer programs m_ the * United States, the pomts made :

R



N .
concerning volunteer involvement in schools would be; appr

'

. : & app op\iate for

the Canadian setting. ‘ S
That what informants say about ’involvement of volunteers, that is
their ,pverceptions,

3)

both as

indicated in .r
questionnaires and in interviews, is indeed true in fact

in responses on the

0
R

This chapter

Orgamzation of the Thesis
significance. |

has ‘

|dentified

and analyzed the problem and its.
In addition, an operational definition of terms. and an outlme
of the scope, llmitations, and assumptions of the study have been provxded

The followmg ‘chapter summarlzes the related literature. Chapter
Three discusses the design of the study.
upon the 'instrument

Particular emphasns is placed
the .nature of the'resp‘onses, the treatment« of the
data, and the\,statistlcal procedures employed

analysrs 'of- the data.

Chapters Four to - Six mclusnve report the findings and dlSCUSS the

,{(.

Chapter Four provndes a description of various

volunteers,

aspects of. volunteer programs and who is responsnble for them.
concerned w1th pre planning for volunteer involvement, recruntment of
screening

It
- of

"is, o
volunteers,

: traming-
teachers and volunteers, and placement of volunteers.

and orientation of both

Chapter Flve deals

w1th frequency and appropriateness of volunteer tasks, goals of volunteer
programs,‘and satlsfaction wnth various aspects of . volunteer programs as.
perceived by prmcnpals,‘

teachers, and volunteers.‘ ‘ Chapter Six ;
concerned wnth perceptions of prnncrpals, community school coordmators,
teachers, and volunteers : relating ‘to. possrble
involvement in schools.

improvement of volunteer

R
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"The' flnal chapter includes ‘a summary of the study, the conbluslons -

*and 1mpl|catrons, and -some suggested dlre ﬁons for further research
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. CHAPTER TWO

Review of the Literature = o \

Parent mvolvement in educatlon and the related 1dea of the use of’

e

volunteers in educatlon are toplcs that seem to be of current mterest and.

\

concern. B Certamly, volunteerlsm in educatlon has ex15ted for some tlme.
and seems to be growmg o chkey (1978 66) says that "The “use of_‘~

"_volunteers ln Amerlcan schools has a hlstory dating back to the very flvrst Lo

"_\-c

_colomal -.schools. ] Many early schools,- in . fact, were admlnlstered by"

VOlunteers."‘ - The use: of volunteers in educatlon today is a w1despread»

o

) phenomenon (Johnson, Gumagh Bell and Estroff 1977) and the extent of i

P

' lt can be— seen in the number and varlety of programs that-exnst' .

q

~‘i~partlcularly in the Umted States (Janowntz, 1965 Shank and McElroy, 1970,,:1_ v
'_Cap 1981) Varlous clalms have been made m faVOur of the use of;"::
' volunteers, even to ~the extent that Parent volunteerlsm may mdlcate

‘...some sort of general shlft in the relatlonshlp between schools and

» ,socnety" (Beattle, 1978 41)

l'\

‘exte_snvely as in the Unlted States,{‘ varlous developments ,m CanadJ

t’-_no Aably the growmg number of communlty schools, have promoted ths/ev

-

"equmng ."... a well orgamzed admmistratlve structure manned by spec:

l

"(Gatewood 1974 4) 2 Gayfer (1976 49) mdrcates that "..; about 80 per cent

)

o of communlty school programs/ are run by volunteers."- Z Th.e"

/

" Interdepartmental CommumtVSchool Commrttee responsnble to Alberta‘

-7

[N

ly

Although volunteers in Canadlan schools do not seem to be used as B

volunteers. Commumty educatlon has been descnbed -as complex :/wd’g'
1

'tranned professtonal personnel and byJ volunteers from the communlty"
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“Education, Advanced -Education and Manpower,.<Culture, and Parks and

‘Recreation has developed a series of ten chara‘cteristics "tha’t'*, the

_commumty school in Alberta is. supposed to exhlblt One- of 'tbese ten

characterlstlcs sayg that, "There is an effectlve mvolvement of parents and'_“;

 other commumty members ln helplng to develop the curnculum of the . L
'.school and in helpmg teachers through appropnate voluntary “service" .+ B

.‘_:A(Alberta Educatlon, ‘1981 n. RETES N |

The llterature on volunteerlsm in. educatlon has somethmg to say on

,I

: :I;.,.:,th"e: followmg toplcs whlch wxll be dealt w1th_ -this revnew..., 1)
Recruntment 'and Sele@klon,"lv"'} Tramlng and SLpel'VlSIOI'l,.})' Dutles"’ -

T Performed 4) Program Mamtenance* S) Advantages and Dlsadvantages, and ,

N

6) Evaluatlon. o

,_:_}Recruntment and Selectlon L - - S

_ , ) ‘

Both admmlstrators and teachers Should be pnvolved to 'varying-
) degrees, in the recruntment and selectlon of volunteers for use in the FON \
: IRPUR Y P . ~1 . o . ST

I Ar P I
.

?'-“school Before l‘.hlS process ls lnltlated however, the questlons of what'.. K

v*the actual school needs are, how volunteers w11[ be xncorporated mto the.
""school orgamzatlon and whatl groups are avallable for volunteer work in «
~ -the-- school should be dealt wnth (Shank and McElroy, 1970 7) All school

""l,personnel should be mvolved in the entlre process of plannmg “and

- «:lmplementmg a volunteer program in the\school (Jackson, 1977 78). Teacher

support and commltment to the ldea of usmg volunteers must be secured if ,. i' - K
"the program is to’ survxve and grow (Falola and Rivo, ‘1978 21)

Onoe, the, support ‘of- teachers \\has been secured ahd a needs

»assessment "'completed‘ r'ec'runtment ‘a‘d -selectl_on . begln. The\\
) ‘

'responslblhty for recruntmeht wrll usually fall to the prmcnpa[ »’a

volunteer coordmator who works in conjunctlon wnth the prmcxpal (Johnson

- . N . R . o . . DS A



ét al., 1977:18-19). Initial recruitment must be ‘carried out in a systematic -

“fashion if it is to be successful (Johnson et al., 1977:'1%‘ Volunteers may

be recrunted either by ' direct pUbllC appeals of varlous types or. they may" '
v »
be dlrectly recruxted by the prmcxpal (Moyer, 1982 285) _ At fll"Sl‘.‘

volunteers may only be drawn from one |dent1f|able ‘group, such as parents. L

o

However, ‘once the program has started _word of mouth may be ah.
important way of famrllarlzmg other societal groups w1th the volunteer ‘,

" program and of recruntmg them (Janothz, 1965 80).~ Although\*recruutment

is an lmportar\t s'tep ln establlshmg a volunteer program, lt should be noted

R B

- that the . leadershlp and .commltment demohstrated by the prlncnpal"m,,
. organlzmg an effectlve.. volunteer program~ is more important than
recruntment itself (Johnson et al., 1977.19) '/_ |

It_ i’s' t‘het admmlstrators responsibility tc\ develop a selectlon' '
crlterlon and the actual selectlon may be one of the more lmportant tasks
_that ‘the admnmstrator is faced thh (Shank and McElro_y, 1970 2, Moyer,‘
1982‘285) ‘ Although the vanety of skllls that volunteers bnng wnth them; o
into the school may be an lmportant conSIderatlon, the llterature ldentlfles:’
the qualltles looked for in selectlon as: generally bemg more human than
: academic." Schmi'dt (1979:79) .identifieswthe' qualities of.: "... "warmth,_’ '

"sens.itivity, the ablhty to- relate to' people,"a-non‘competiti-\'/e ‘-attitude
} towards teachers and a genurne interest in- llttle chlldren" as among, the
.most lmportant qualltles looked for. Others |dent|fy ‘the need to be
seﬁjtwe te. the needs of chlldren, the ablllty to necogmze the impact that -
‘vfaml-ly and <‘3C¢h9°l have had, the w1llmgness to ,deal, with wide variations of-
‘. ipersonal behaviour (Janowi'tz, 7"»1965'66-:67), ‘g'ood ch'ara'cter, va‘riety‘ of

N

.vmterests, neatness of appearance, good use of Enghsh, secretarlal skills,

-and experlence in workmg wrth chlldren (Snow, 1970.9) as- bemg/defsnrable.

g \l\/



. Og . -
‘Moyer (1982 286) mdlcates the ’ lmportance of the personal qualltres that ‘a

‘ volunteer has byiﬂnotmg that in some cases the personalrtles of volunteers

have rumed the  effects of careful planmng, to the detrlment of everyone

' In order to prevent thls, Janow1tz (1965 BS) says that those people ‘who

~wish to volunteer but are mentally dlsturbed "or- otherwnse dlsorgamzed_

must be screened out at thls tlme
N : ) ’ 4 .._ ‘ . . ' “
Tra‘lmnj and Supervnsron C

| A ‘ .
Once volunteers have been recrunted some kind of orrentatron or

tralmng ‘must be undertaken for b\oth the volunteer and ‘the. teacher.

"Whoever the volunteers are and whatevet thelr backgrounds, they all need’

some onentatnon and, supervnslon" (Janowrtz, 1965: 80) Trammg programs o

. ‘\ .
should not. stop at' _trammg of volunteers' but ‘should also "includé. _the

.o

o te‘acher.'

should be mtervrewed by the prmcupal and perhaps by teachers to drscover .

Jackson (1977 75) suggests that volunteers who haVe been. selected

.' what they would hke to do ln the school. Orlentatlon sessnons whlch, o

--__explam the" school' phllosophy and gundelmes,v.the lmportance of

'¥"'conf1dentlallty of lnf’ormatlon, dlsmplme procedures, dress codes, smoklng
-regulatlons, and ° parkmg, lunch and -phone accommodatlons should be
bundertaken to preclude the possnblllty of any confusron. l Johnson et al.

'(1977‘19) also suggest that volunteers' roles and the - role of teachers
. g '
should be made clear, ahd mservu:e programs or workshops should be

~

._undertaken whrch wnll lntroduce volunteers to the actlvmes expected of

them and show them how to use thelr talents m worklng wrth children. :
- -Janowrtz (1965 Bl) suggests that. the basic - orlentatlon should be embodled

by a klt of matenals of a written statement of some - kmd since- volunteers .

L

start their 'activities-'at various pom}ts during the school year. Of prlmary'

2y
>

!



importance is that the' training be meaningful to the'volunt'eer. This is

" possible if tr\aining .. is.tailored to the volunteer's needs, builds on his or

her present‘ abilities, stimulates -new interpersonal relationships, ‘and "

13

provides him or her opportunities for self growth and development"
(Nathan, 1979:74).
Traxmng of teachers ‘with regard to volunteer utlllzatlon should not

- be ignored F'amlharlzatron with Assocnatlon pollcy and tralnlng in the

effectlve use of para-professionals for the teacher are essentlal (Alberta

. -Teachers' Assocratlon, 1982: 176)

... teachers, long accustomed to acceptmg the sole responsnblllty for
-all facets of the educational program in their classrooms, seem to
require assistance 'if they are to make a smooth transition in a
supervisory role with other adults. (Balderson & Nixon, 1976:4)

-

Hedges (1976:12-13) makes the - point that dlfficultles with volunteer

programs ‘can be favoided if teacher readiness is viewed as a oriority item,
' Johnson et al (1977:20) say that,

The tralnlng for ' teachers consists of gettmg their suggestlons as to
‘what- role they " want. volunteers- to perform; expla;mng what to
expect from volunteers, discussing the workshops and' other training;
and instructing .them what ‘to do-in the event there is a personality

clash between the two, The major purpose of this orientation is to

_inform teachers of the skllls volunteers have and to- assnst them in
.knowmg how to use them.

: Moyer (1982 286 287) descnbes the trarmng of volunteers as the
-most tlme-consumlng actrvnty, but ‘one whxch is the best mvestment‘&" of
veffort. " In a study of staffmg prac{lces in Alberta in 1976 Ratsoy,

| .Balderson, Haughey, Holdaway, Ingram, Mrklos, leon, and Seger come to a

srmllar conclusion. "Of major: nmportance to a successful program was the

time and efcfort needed to -plan for and train personnel before the start of

s

" the program" (1977 44)



l'\
. Supervision of volunteers and the volunteer program should also be

carried out on an ongoing basis ‘since the needs of students, teachers, the

school, and volunteers themselves may change’ over time.

14

' Duties Performed S

The proper placement of volunteers within a school is an important

part of  establishing and maintaining a successful volunteer program.

Balderson and Nixon (1976:4) state that it s not,sufficient for the '

administrator, who holds ultimate responsibility for the deplovrnent of

volunteers within the school, to simply assign a volunteer to a teacher.

A

The teacher must be consulted and the_needs and. abilities of the volunteer A

must also be’ taken into- consnderatlon The 'Alberta Teachers' ‘Association

\ -

(1982: 221), in a position paper on voluntary and pald teacher s aides, make

\

the polnt that each mdrvndual ‘school and each individual~ teacher must-

retain the right to decide whether to use aides or not. Thus, there are
limitations to the placement of‘volunteers within the school based on the
follownng° school and board polif:y, policies of - “the professional
orgamzatlon, needs of the school and teacher, and needs and ablhtles of

the volunteer.

In thFll‘ 1976 study on stafflng practlces in Alberta schools, Ratsoy

et al. (1976 57) ldentlfy four ‘major types of volunteers at work in Alberta

‘schools. They are, in order of |mportance 1) School Aldes/General Ardes,‘

2) Teacher's Aides/Instructional Aides, 3) Resource Centre Aides, and 4)

14

Slpervrslon Aldes. He'dges (1973: Appendix Item #2) lists numerous tasks

performed by these volunteers and groups. these tasks under five rna)or
“areas: ‘1) Clerical, 2) Classroom mamtenan}_and admlm_stratlon, 3)

General non-instructioonal, 4) Audio-visual assistance,. and &4) Instructional.

Hedges (1975:12) also identifies what he‘considers_ the three major types of”
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\ :

volunteers: 1) regulars, 2) on call -group, and 3) talent bureau. This

\

" typology, in contrast to examining functions performed- by volunteers,

‘identifies them according to how much time they spend in the school and *\

regularity of contact wnth__the school, Re‘g‘ardless—of—function “or—time \
contributecl, Johnson et al. (1977:20) report that most teachers were \
pleaseo ‘when volunteers would take the; initiative and work within the

- routine ol‘ the olassroom without. being toid what to do. all' of the time.

The variety ”J)f volunteer programs and tasks -that' exist in the United ‘
States indicates just ~how"rnuch velunteers can do and what is possible.
Jacksont(l'977:;76) describes a Miagmi based program where volunteers act as
"listeners" or sounding boards for those student‘a exhibiting4 self-def;eaht)‘ing .
behaviors. Cep' (1981) deseribes the variety of ways in which aenior
citizens can be involved in volunteer programs in education. ‘Whate'}ver ,
tasks volunteers are assigned, | |

The notion that volunteers should be recruited merely to do the jobs

. teachers do not wish to do fails to recogmze the motivations and
resburces of volunteers. The long-term success of the program

-depends on the principal's ability to dovetail classroom needs with

the motnvatlons of *volunteers. (Hedges, 1975: llt) : : A .

Program Maintenance‘

Faiola and Rivo (1978 21-22) identify two things that must be
consndered if a volunteer program is to survive. Fnrstly, they recognize the.
1mportance of plannmg ln that admnmstratlve and teacher SLpport are cnted
as prerequxsntes for- program survnval Secondly, the needs, feelmgs, and .
concerns of volunteers must also be recognlzed and dealt with,  Janowitz
'(1965 S) says that volunteers should not* be given the erroneous. impression
~that they w111 make a . ma]or contrlbutlon in the life of the child, nor-

should parents be coerced into participating. To do either is to mislead or

‘ rnani_pulate people.



2

Zenko (1980:5) states that although volunteers are not paid, they

still expect some kind of compensation.  This compensation is usually

intangible apd difficult to detlnevbut still very real. Henderson (19(81,0:62)

16

comments that

«."expectancy theory" suggests that people make choices based on
their goals and whether or not- they think particpating ... will lead
to these goals .. One particular expectancy theory suggests that
there are three major reasons that may be applied. to the selection

of volunteer activities. These are the need for achievement (need -

to accomplish something), the need for power (to have control), and
thee need for affiliation (the concern about one's ‘relationship to
others),

Zenko (1980:5) indicates that the major reason anyone volunteers is

probably to help others. Other’ major ‘motivations listed by Zenko‘ are in -

agreement with Henderson's ideas Some of the. motivations mentloned are:

a sense of accompllshment a desnre to meet and know other people, the

experience of learning something new, the desire to gain some experience

in the field, a feeling of involvement with a team, a desire hto change an
undesirable condition; a hobby, and a commitment to- citizen particiption.'
Volunteer coordinators must make every effort to fit the ‘task to the
volunteer's motivation and . must '_be aware that the motivation for
volunteerlng may be qunte dlfferent from the ‘motivation for contmumg

~ (Henderson, 1980:63). " The changing and evolving needs of the volunteer

must be considered if'the program is to be successful and the volunteer

satis'fied Maddelena (1980: BU) ‘agrees -that the most ~ effective way to

manage volunteers |s to ldentlfy and fulfill thelr mdnvndual needs - Theory
Y management Commumcatlon is also essential in keeping volunteers. They
must be kept'lnformed and up to date (Maddalena, 1980:85).

Johnson et al. (1977:21) state that ob]ectlves should "be clearly

_deflned and understood by all partrcnpants, and Janowit2 (1965 85) . adds'_

- that those volunteers,who are unwilling ~to meet the basic T sponsrbll_ltles



' required of them should not be asked to return. Regardless of volunteer

" needs,
\

If volunteers work in opposition to either the home or the school,

they can only contribute to a child's difficulties, He does not need

17

or his teacher for his loyalty. (Janowitz, 1965:79)

"

Fop those volunteers, however, ‘who are effective,. rewards' are needed -

" (Johnson gt al., 1977:20). " myolunteers need to be recognized ahd'thapked

by being ‘-told- that they are appreciated;' (Janowitz, 1965:86).

Advantages and Disé‘dvantages

The topic of volunteers in education is an emotional one, with views

of people in the field varying between those who are anxious tp emphasize’

<

all of the virtues of volunteer involvement to those who are-,;’jat best
‘ ‘ ' E

hesitant to- endorse the -utilization of volunteers "in the schools. Various

advantages and dis'adv.ar_ltages of using volunteers are ‘evident in the

literature. The majority of writers, howev‘er, seem to stress the positive

aspe% of volunteer involvement,

Advantages. Hickey (1978:66) enumerates a number of reasons as to

why volunteers have been used in the past and why they sthld be used:

1) Volunteers (':an."reduce‘ operational ‘:' costs in periods of economic

dvifficulty, 2) They 'may~ be used as tempo'rary‘substitutes when professionals

are unavailable, 3) They may be .used in situations where full-time help 4is

not required and pa'rt-tirhe help is difficﬁlt to get, 4) They may be -used to

r‘neet'noncon'tihuing' sbécia_lized needs, 5) They may be more readily able ‘to

" identify with the chiid‘s béckg{ound and thus reach d_isadvahtagéd learners4'

'in-pax;ticular, 6) Theyvextend the number of pebp,le,'available to teach and -

thus help better the student-teacﬁe’r ratio, 7) The’y,"pro,vide a -diversity of

<o .

skills that teachers n'\ayAnot ‘have, and B) Volunteering'has 4_an_ ef_feét on

a—figure—of —authority—who—wants—to—compe te—with—either-his-parents-



the volunteer himself. Nathan (1979:73) identifies

.. four major gains for schools rnaintallniang a strong volunteer
program: resources increase in number \and variety; volunteers

provide stimulation, support, encouragement, healthy criticism and
new ideas for staff and students; meaningful parental involvement

18

increases, and community/school relations show improvement.

In addition to these all encompassing advantages of using volunteers,

other writers mentlon specific advantages that may arxse. Gerarda ‘and . .

- O'Reilly (1978:68) indicate the two main advantages as . belng a slower

growth of the educational budget and that teachers are freed to do a

better ]Ob Schmldt (1979: 21) agrees that while there is no savmg of time,

the teacher has more opportumty to - dlagnose, prescrlbe, and evaluate in

_order to provide better service. Because of greater progrem-

individualization, Ring (1980:415) says "that students will benefit in 'that

they will get lmmedl\ate feedback’ to their responses; they can be
introduced to material or revnew and practlce wrthout holdmg back others.

Although the improvement of. academlc competence “on the part of the

student as a result of the use of ‘volunteers has not been verlfled,.

Janowitz (19.6'5°79'-80) indicates ‘that. another advantage rnay' be 'an improved-

attltude toward school for the student and that this lS a valld achlevement

" as well, The Alberta Teachers' Assocratlon (1982 220) also recognlzes that :

volunteers can assrst ln the motlva'tlon of students. ‘ - R

Although teachers have tradltlonally been lsolated from other adults".

in the practlce of thelr professmn, the use of volunteers in educatlon may

benefit them by helpmg them to overcome thrs hlstorlcal lsolatlon (Alberta
. Teachers' Assocxatron, 1982.221)_. Balderson and leon (1976 4) pomt out

that this ,iso_lation m_Ust be overcome if teachers are. to use teacher andes'

effectlvely and to their full potential.
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' Advantages as Percewed by Commumty School Proponents. Those,

71
B

people who support the concept of the commumty school also see certam

advantages to using volunte'ers'-in the school.. Indeed as Gayfer (1976'5)

points—out, "The— whole—pomt‘—of—the compmunity— school o 1s—rts process of

" involvement and partnc;[lpatnon." Bottrell (1957:13-14) adds that- - : /
(A r-
- Drawmg upon the commumty and its resources (lncludlng its people)
is-a way of making teaching and learmng more effective, vital, and =~
interesting.. .Using commumty resources in teaching is a means of
helging the schools remain close to - the people themselves and of . . .
helping the people keep close to - their “schools.,
' Hedges (1975 5) states that parental assrstance in. the. schools helps
to mcrease both the amount and form of communlcatlon between the home 3
R and the school Although measurements of parents attltudes are based -

'only on thelr statements about attrtudes, they show posntlvely (Hedges,'

21975 7) Parents' msnghts about the: school and learnmg also lmprove as a

-yresult of contact 'accordlng to Hedges (1975 8). Fmally, although the .

fmdmgs are not conclusnve, Hedges (1975 ll) mentlons that the PloWden '
_,Reeearch Study dld indicate ' a correlatlon between parental attntudes and_ =
student achxevement Hellyer (1974°v) mentlons anot-her‘advantage of ‘.
| mcreased knowledge about and support of schools in that lt seemed to be

a factor whlch contrlbuted to teacher morale. e i

Dlsadvanta_ges. Although the advantages of usmg volunteers seem to :

be many, varlous groups express concerns about thelr utlllzatlon.‘ The ﬁrst '

ma]or problem seems to be w1th the - teachmg ‘act 1tself (Gerarda and

~

O'Rellly, 1978.68) o ,_7 co ', A

Part of the complexlty ‘of the teachers ardes issue lnvotves the ORI
nature of the. teachlng task.... The fact that- some “duties- have been -
‘taken over by aides has contributed to role confusion in the mind of
" the public and ‘even - among aides and ‘some " teachers; many : people- '
“wonder - what - ‘the duties of " the. ‘teacher are and ‘how. it is that the -
teacher ‘is - really different from the volunteer or paid alde (Alberta‘- :
.Teachers' Assocnatlon, 1982 219) o :



The A.T.A. posrtron paper on teachers aides goes on to say that m the

areas of llbrary and remedial servrces, aldes are undertakmg wbrk that

'should be performed by professxonal teachers (1982 219). The professronal

!
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'-organlzatlon is alsoconcerned wrth maklng a dlstlnctlon between the

e

vteacher—pupll ratlo and the adult-pupll ration The utlllzatlon of volunteers

should not result in an increase of the teacher s class load whrch would, m* |

effect,hegate the be_neflts to the ‘stud_ent in: terms . of lndlvldual-contact -
'time ‘, -wi‘th the ‘professional ~ teacher (Alberta. rTeachers_Y.‘ Assocration,

' 1982:218)."

Gerarda and O'Rellly (1978 68) mdlcate that there s some resrstance', '

on - the -part of teachers .to volunteer mvolvement Some teachers see .the

’volunteer as a threat to thelr pOSlthﬂ as a w1elder of bureaucratlc and“'

»professlonal authorlty. Teachers also fear that volunteers may not be .

: _'.competent, may cause them more work or - may be used as an excuse to

o and ‘are more wrllmg to ‘use lay asSIstance. o o -y»’-‘{l”'()

'.“change the pupll teacher ratlo. In a study on teacher s .’:udésL Balderson ’
.that they had to contmually prove that they would not detract from VZ

. ] $ .
' '“.them by teachers. Gerarda and O'Rellly (1978 75), however, do ponnt out

,that as teachers become more competent in theoretlcal knowledge and_'

‘:' and leon (1976 4) reflect these concerns when they show that aldes felt‘ o

'teacher autonomy and would conflne thelr actmt:es to those assrgned to. :

achreve hlgh standards of accompllshrnent they seem to feel less threatened"vf

A

Other dlsadvantages “or- problems With "the'fuse of 'volunteers

of different standards wnth dlfferent chlldren, personallty confllcts betweenr

l
|

o Vmentloned m the llterature are.. lrregulanty of attendance, volunteers' we o

"teachers and volunteers (Nathan, 1979 75) lssues of confldentlallty,." _’

’ questnons of pubhc relatlons, legal and lnsurance consuderatlons (Hedges,‘, SR



w

- 1975: 3), commumcatlon and."feedback to volunteers, vcoordination “of

,volunteer serv:ces, deflmtlon of volunteer tasks, dlsc1plme by volunteers,

4

" and parental and pupll mlsunderstandlng of the volunteer role (CUSsons,

.g,bl

975)

the followmg advrce for_’_ those examlnlng the use -‘ of'-» volunteers in

,educatlon '"The questlon then of help or. hlndrance must be determmed on
the basrs of the potentlal benefnts and dlsadvantages to at least " four .

groups 'of people “the pnncnpal the teachers, the volunteers, and the‘l» -

'students " v Consnderatlon should also be glven 8s to' the relatlve

flrnportance of each group “in the process. Hedges (1975 7) goes on to say. .

: ,that gelzerally,

L In view - of the effects of volunteer - help, as documented in’ ourj

. study,-%n -providing for mdrvxdual attention in the classroom and on

. the reallocation “of teacher time we contend that volunteer help in-. "
schools is not only an’ interesting innovation ‘in the school ‘ but - may"

hv,._

"\ft‘self become the catalyst for other mnovatlve practices..

- Evaluatlon

The need for some sort of evaluatxon of volunteers and volunteer- o

'programs is an . 1mportant aspect of volunteer mvolvement 1n educatloni

l

“-Shank and McElroy (l970.79),comment that well thought out, " _valld-;'j» a

bevaluatlons can’ be useful to’ all partles mvolved in that the fmdmgs can‘i .

’ ,be used as. a basns for decnsnon makmg

The questlon of who wnll do the evaluatlon is- ansvvered in:a& number;
" _ﬂof vvays ln the hterature. ; Shank and McElroy (1970.3) polnt out that ) :
) teachers are, to some extent responsnble for evaluatmg the contrlbutlon of'»-i'

| the teacher alde ln relatlon - thelr lmproved teachlng .They state,":

" »'I'however, that the ultlmate responsn, llty for evaluatlon should fall to the.’

: bunldlng admmlstrator slnce . it-:’ is he or. she who is also ultlmately

Summa_y of Advantages and Dlsadvantages. Hedges (‘1975':4_) gives .

Rk



alone evaluated the program based ~solely on his needs, the use of

volunteers may be regarded as a nuisance at -best. The evaluation- of.

v:/;,,

volunteers, then, should be- bt th on-gomg and should provnde some formal “

opportumty for the school asl a whole and the communlty to assess the

L value of: the program (Gllbert 1974 ll)

| The factors to be consndered in evaluatlon, as 1dent|fled ‘by varlous-‘

" authors, seem ‘ta contaln some common themes lebert (1974'11) suggests ’
‘th\at cons:deratlon should be glven to whether staff and volunteers are
comfortable wnth the program, whether trammg for staff and volunteers

has been effectlve, what long-term problems need to ‘be: met, and of what_

beneflt the program has been to the chnldren. chkey (1978 68) states that

‘-“_'Whlle same.. consnderatlon should be glven ‘to the success of students: .

~in ‘relation “to the: effort of the volunteer, it must be born in mind

that such- thlngs are most- difficult to measure and may, at tlmes, be

~misleading.’ Perhaps ‘it is better to. ask the.questions:.

L Are 'classroom teachers happy wnth what the volunteers .are :‘
~ . .doing?" i
2. . How do students seem to respond and relate to the" _

o volunteers presence and. interaction with them'?

3. . ls the volunteer happy: in his work? :

" The answers to. questions . such as these, ‘while subjectlve in nature,
_ “may provrde ‘more accurate answars than ’ any empmcally based
".'.evaluatlon scheme. SR = - : '

_ ,;'Although the above vnews on evaluatlon of volunteers in’ educatlong :
. " seem falrly stralghtforward Rosener (1978 457) says that '

‘the - 1ncreased debate has not resulted ln consensus about the’

"_goals and objectlves of.. cxtlzen partncupatlon, or in -our ability to -

: _.‘evaluate its - effectlveness “At best what ‘we. have is’ a growing N
number of case. studies,”‘listings. of defmltlons and -techniques,

schemes for lmplementlng partncnpatlon programs, and a few. studies.

,whlch do focus ~on partrcnpatlon in. terms of effectlveness..-- o
The mam problem accordmg to Rosener (1978 458), is that the concept IS a
3 very complex one and : begm :to understand ity we must ask the;'

Journahstlc questlons of Who, Where, What How, and »When.» In other

a-. "»/

words, we' must consnder who to mvolve in the process, what goals andf“_‘_"

R
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_ objectlves are mvolved and when certam people are to be. mvolved

The questlon of goals is an lmportant one.. Rosener‘(l978 :458) says ..

that thhout this knowledge of what we w18h to accompllsh effectlveness .

cannot be measured

If it <citizen part101pat|on> is seen prlmarlly as an end . in ltself, it
is relatively easy to measure its -effectiveness.. - We' can' count the

- their partlmpatlon.... The measurement of participation which’
viewed as a means to an end’ requrres looking closely at' the . causal

relatlonshlp between . a participation program ‘or actrvrty and some_"'
o desired end (Rosener, 1978 459) O :

It seems, then, that although there is agreement as to. the need for;- :
'evaluatlon and ‘some basnc concurrence on what should be evaluated the'
toplc of volunteer or crtlzen mvolvement m educatlon lS a complex one.

The goals and ob]ectlves of all stakeholder groups should be consrdered andl .

- _m_ust_ be ,clear_rf‘ evaluatlon is to be possxble. S

R :

_selectnon, and orlentatlon must be estabhshed and malntamed ‘The needs

"Sumva‘ry'

A1

~number - of people....” We can . measure participant. attitudes about*'

Although the llte‘rat'uré points out that 'fthe' Tuse{ﬂ of vol'unteers in

g advantages of -usmg ‘the : human ‘ resources of ,the" commumty more

-successful utlllzatlon of volunteers lndlcates that the concept has some

= -;‘-'merlt in the eyes of .many people and should be consxdered carefully.

N

',educatlon is not a panacea, varlous wrlters do make many clalms as to the.

effectlvely.' The fact that the literatur’e lS replete w1th examples of ’

It ls clear that plannlng is an essentlal flrst step m establlshlng a_

.vo_lunteer‘ p_ro_gram._ : ‘School personnel : should be ' consulted, _prepared 'and

- ,;-lnvolved' in- all‘, stages of lmplementatlon. Methods : of. recrurtment-"' o

__and motlvatlons of all partles concerned must be consndered and addressed';

lf the:program is subseque.ntly'to be.fsuccessfullfy -mamtamed.



.
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As well, the _go’al's and objectives of .Lnsing"vOluhteérs in schools must.

.be_madé, clear and agreed upon by everyone in?ol&ed. If this is not done,

there. is some indication ' that evaluation will be difficult"a’nd'perhaps even

24
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CHAPTER THREE

"Research Design

volunteers. -~ . e T _ R

’Thechapter commences with a description of the development of

- the lnstrumentatlon used in the study. Followmg thls is ‘an explanation of
the selection of' the sample. A dlSCUSSlOI'l concerning the collectlon of the

data, the response rate, and data ‘treatment »cornplete the chapter.

Thrs lnvestlgatlon descrlbes the structure of volunteer programs in

: -communlty schools in Alberta as well as respon31bll|t|es for various aspects
_’of the programs.v' It also examlnes the ‘frequency and approprlateness of .
volunteer tasks, goal”s of volunteer\ programs, " and satlsfactlon wnth aspects

" .of volunteer programs ‘as percelved by prmmpals, teachers, and volunteers.

LaStly, the _study was -mten,ded _to discover aspects of volunteer programs

that could. or ‘s.hou.ld be *improved according to principals', teachers, and-

3

-

8 . _ ‘
: Instrumentation

" The instruments used .in. data collection consisted of ‘a questionnaire

and an interview schedule.

The Questlonnalre R ' _ .

The questlonnalre consnsted of a letter explalnlng lts purpose and

':felght pages of questlons concerrung. 1) type of respondent, type of
: _‘,school length of tlme school had had desxgnated status, and Jength of time

.'school had had a volunteer program, 2) the structure of the program

mcludrng coordmatlon of volunteer actlvrtles, pre-—plannmg for volunteer

25

—a



involvement ) recruitment' and screemng - of volunteers, tramlng ‘and

. orientation of teachers and volunteers, ‘and . placement of volunteers, 3)‘

frequency and approprlateness of tasks performed by volunteer3° 4) goals of

26

volunteer programs; and 5) satlsfactlon with aspects of volunteer

.involvement in schools,

4

Principals were asked to complete all sections of the question‘aire,»

0

sectlons dealmg ‘with tasks, goals, and satisfaction, This- was d"one‘

prlmarlly because lt was felt that  principals would have the. greatest
- knowledge about organization of programs- and to‘keep to a minimum. the
, number of questio'n"s'any group'would have 'to_answer,'

In_ the " construction -of the questionnaire various  sources of

‘afcrmation were USe‘d.' Two sources were used most ex'tens'ively. In the

cunstructlon of Questlons 6 21, the'. primary sources used were Extendmg

'Volunteer Programs in Schools (1973) by HG Hedges and Volunteers in

Educatnon- A Handbook for Coordmators of Volunteer Programs (1975) by

The Recrurtment Leadershrp,,and Tralnlng Instntute of Phlladephla. The

typology of tasks performed by volunteers as presented in Questron 23 was

R

taken from Hedges. The goals of volunteer programs llsted in Questxon 21{
_were taken from the publlcatlon by the Recrurtment Leadershlp, and
",Tralmng Instltute of ',Phlladelphl_a. ' Guestlons 25- 50 contaln various facets
‘.of. _the‘ i‘nvolvement of volunteers "ln. schoolsl ’ These v_are -not. 'taken from any
:one so'urce ‘but rather are' commion 'to(many sources.‘ . ’ |
: : - ‘
. The decnsron to use a. questronnalre as a data collectlon mstrument

: for part of the study was based on - a _number of reasons.-'; Flrstly,'

~community &scho_ols- in- "Alberta are spread over a large geographicv area.

" whereas teachers and _volunteers were';a'sl<e'd'-0nly to complete those -

S A £ e v £ BNl
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: Furthermore, the type of information being sought lent itself to the use of
a questionnaire. , , - .

The ﬁnal'_dr.af_t__o_f_the;ques_t,ion_nal‘re completed by respondents was ‘in

27

'

fact revised a number of times. The questionn'aire was validated by six
students in the Department of Educational Administration who had been or
were teachers and prmcnpals and by two members of the general pubhc

.before the final draft was prepared _ The final draft of the questionnaire

1

took thexr Cl‘ll’.lClSmS and recommendatlons lnto consnderatlon. -~ Appendix ‘A

includes a copy of the instrument.

The Interview

-One sectxon of the study depended ‘on the mtervnew as the main

'data’collectlon technlque. The main purpose of the mtervnews conducted

was to collect data concernmg areds of volunteer lnvolvement in schools

_which could be lmproved Three questlons were developed usnng a ‘wide

Y

ariety'of sOurcesUwith the mtent ‘that they gwa focus, to the mtervnew

"‘whlle allowmg enough flexlblllty for the respondent to add ldeas as they
, occurred hence the descrlptlon of the lnterv1ew as seml-structured

.'_.The respondents- consnsted- f the pnncrpal commumty school

_'coordmator, three teachers, and three volunteers from each of the three

_*»‘selected_ ,commumty:schools." Thus ‘a total of three prmcrpals, three

s I

'community"school coordrnators, mne teachers, and nine volunteers_‘.was'

-mtervrewed Each was asked for permnssron to tape the interview,

- explamed the purpose of the mtervnew, and assured of the" confldentlallty‘.

'of their responses. - i R R .
"1 The: mterwew techmque ‘was used for thls portron of the study

_because it was felt that thls would be the best way to gam 1nformatlon

" about- what areas of volunteer programs needed lmprovement lt ‘was felt :



that the, questionnaire was too limiting an instrument or device to use for
this part- of the study. ‘

L The questions used in the interview were distributed to. each

28

respondent and a copy of the sheet used is provnded in Appendlx B. The

tapes of the 1nterv1ews were transcrlbed and analyzed, and a transcipt of

4

one of the interviews is also included in Appendix B in order to show how

- the interviev73 were conducted. -

Selection of the San'lple

Based on the assum.ption' that community schools would provide the

best example of volunteer lnvolvement, it was demded to limit the study.

to designated commun‘lty schools - only. A list of all desngnated commumty

schools »wlas ‘obtained from - the - lnterdepartmental Community _School_
Committee in. Janu:ary of 1983, @ The "princip\als of all" .58 . designated

community schools were_cont_acted with the 'ekc‘eption of five schools which

Teet toe

" declined to take part in the .study. Thus, a total of 53 schools was

contacted' '

From the total number of schools contacted three schools'vvere-

selected where not only the prmcnpals but also teachers and volunteers

would cornplete questlonnalres. Personnel from these schools were also‘

'asked to '-take\p"art in the interviews conducted there. The schools.Were
' selected on the basns of havmg excellent volunteer programs ‘a8 percelved

vby an - objectlve observer lnvolved w1th commumty schools but were also

selected in- order ta- represent all levels of schoollng. The schools selected ,

were therefore an urban Elementary school an. urban Elementary/Jumor

high school and an urban Jumor/Semor high school

R



—————malllng llst—of—the—LDC S.C.,—were—contacted—either— by_mail_or_ by_phone

Collection of the Data

All designated community schools in Alberta, as identified from the
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to ask if they would take part in the study. Copies of correspondence are

to be found in Appendlx C. Only five schools |mt|ally decllned to take

" part,

Questionnaires were sent out by mail and were numbered to make -

follow-up possible. One.follow-tp._Was conducted approximately one month
after. t‘he initial mailing. A cut-off.‘date"for:" receipt of usable ‘responses
.l;vas ‘set at eight weeks after the initial n;ailinlgs.‘ . |

In the case of» ‘the" three selected schools, questionnaires were
delivered ,to ‘the. communltyf school cdordinators . who' distributed‘ and
colle'cted' 'them. o The commumty school coordinators also_arr‘ang'ed- for

mtervnews with consentmg school personnel and volunteers. .

The Response

Of the - total of 53 questlonnalres that were sent to pmncrpals of

communlty schools, lt6 usable responses were recelved for .a response rate .

A of 86.79 percent. Of the total of 70 questlonnalres that were dlstrlbuted

.to teachers in -three schools, 37 usable .resp_onses ,were rece:ved for_.va_

respo,nse rate of ' 52, 85 percent. Of the'total of 70 queStionnaires that )

- were dlstrlbuted to volunteers in. three schools, 41 usable responses were‘

. recelved for a response rate of 58 57 percent

The high' response rate from prmcnpals rnay be partlally due to. the :
advance ‘work ’done in contacttng both he' pr-lnclpals and- either .
supermtendents or research offlcers. The . relatlvely lower response rates

from teachers and volunteers may be due to" the fact that the majonty ofv



research was conducted in May and Ju_ne,‘during which time schools are

_traditionally very busy. (

30

Data Treatment

The .data presented in this study are .both descriptive and
. comparative in nature, -Survey data related to demographic characteristics,

coordination .of volunteer activities, initial planning, recruitment and

screening of .volunteers, ‘training and orientation of. volunteers and

‘teachers, placement of volunteers, and numbers of volunteers employed are

vpr'esented by the use of ‘relative frequencies. Analyses of relationships

among respondent attitudes wnth regard to tasks performed by . volunteers,

" goals of volunteer programs, and satlsfactlon with various aspects of

volunteer programs were accomplished through the use - of F tests or smgle

classrfncation analysns of variance.v‘_ As‘Popham and Sirotnik (1973:152)

. point out,” Mo analysis of f'variance... LY nothirag: more than a clever'a

o statlstlcal method of testlng for. significant . differences between means- of ’

 two _or_more groups." A Scheffe procedure was used to analyze the nature '

of differences between groups relative to type of respondent. Survey data

_,collected through the’ mtervnews relatmg to possrble areas of improvement

with regard to volunteer programs is presented through the use of relatlve

: ',_frequencres supplemented by a qualltative analysrs of the transcnpts from

the mtervrews. -

The decrsnon to .use parametrlc procedures was’ based on a number of

factors. »Popham and  Sirotnik '(1973:270) note that e parametric'
procedures are often markedly ‘more powerful than therr nonparametric-r

.counterparts" and have the added advantagev of greater' f_lexibrlity. Popham -

and Sirotmk (1973 70) also note that,

The. abllity to categ:ornze variables in such a way as to'



»1nterv1ewed as. well. :

simultaneously study relatlonshlps between a dependent variable and :

many different independent variables, as well as interactién
’relatlonshlps betwaen such variables, is tremendously advantageous.

In addjtlon,__smce most_of the data was_recorded on ordlnal scales, the ‘use .

of parametnc procedures was approprlate

A number of emplrlcal studies” have ‘demonstrated that, when
-parametric procedures have been. employed with ardinal data, they
rarely distort a relationship between variables which may be present
in the data. (F‘opham and Sirotnik, 1973: 270) '

“The actual analysns of the data- was done wnth the aid of the"
l Umversrty of Alberta' 8 computer. services using the 'S.P.S.S. computer '
program. The. only exceptlon was the analysns of data collected through '

-the mtervnews whlch was basucally qualltatlve in nature.

.

Summary

- The data for ‘the study' were‘ collected by .the use of an: eightv page«

questlonnalre as well as a series of. 1ntervnew questlons developed by the

author. lnput regardmg the questlonnalre from prmcupals, teachers, and

members of the. general publlc was sought and thelr recommendatlons were ‘

‘conSIdered m constructlng the fmal draft of the questlonnalre.

All desngnated communlty school prmcnpals in the provmce of

'»Alberta were surveyed excludmg five who declmed to take part m the

survey : A’s well teachers and volunteers from three selected desrgnated_

,'/

i‘commumty schools “were surveyed Prmmpals, communlty school-

coordmators, teachers, and volunteers from the three selected schools were -

Analyses ‘were done wnth the assistance of the SPSS computer

.;_pr@grams .at - the AUnlverslty of ~Alberta. ; ‘Parametrlc procedures;we_re used"' ’

in.the data _analysis with - the exception of - the data regarding'*struc_ture of

_"volunteer programs and possible areas ' of - improvement of volunteer -



programs, '_A detailed presentation and analyéis of all data fo.livl“qws' in the

next t‘hreé} chapters‘. :
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. CHAPTER FOUR

' Organlzatlon of Volunteer Involvement

:77';3}‘.‘5;‘.-" This 'chapter'is addressed prlmarlly to~th'e questlons "How are

Nolunteer programs structured'?" and "Who is- responsnble for varlous aspects
. of volunteer programs?"- ) The ‘data presented are descrlptl__ve ln nature ‘and

focus -upon pre- planmng for volunteer, involvement, - recruitment and

. screening of volunteers, ‘training and orientation of teachers . and

: volunteers, placement of volunteers, coordmatlon of volunteer actwntnes,

and number of volunteers lnvolved in. desngnated commumty schools. ',In';_'

‘addltlon, some.demographlc data concernmg type of school length of.

desngnated status and length of exlstlng volunteer programs are, prlssented

School Characterlstlcs

'r : LS

Gluestlons pertalmng to school characterlstlcs were placed at the' l
"beglnmng of the questlonnaxre in order to ascertaln what type of schools:_“
had become»destgnated communlty schools, how long they had beenm'

. ;-"desngnated and whether or not they had some type of volunteer program =

in the school It was felt that lt would be pomtlelss for those prmcnpals

‘-‘."who had no exnstlng volunteer program in_ thelr school to complete the

: .._-,entlre questlonnalre and those mdncatmg the absence of a, volunteer_

program were asked not to go on wnth the remamder of the questxons.

_Type of School

As mdlcated ln Table 1, desxgnated communlty schools the

provmce of Alberta are prlmarlly Elementary or Elementary/Jumor hlgh,'

'»schools. Of the 46 respondents, 30 4 percent were Elementary schools and

e
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‘\283 percent were Elementary/Junlor hlgh ~schools for a total of 587

percent Junlor hlgh schools, Semor hlgh schools and Junlor/Semor high -

34

schools accounted for only 17. 3. percent of the total response. "

1

Schools lndlcatmg thelr orgamzatlonal st‘ructure as belng other than

that mdlcated above accounted for 239 percent of the total response. '

- both the Elementary and Junlor hlgh school for 13 percent of the total

two schools whlch mcluded all. grade levels for 4.3 percent of - the total

. and three schools whlch were Grades B~ 12 ECS - 6 and ECS w1th Grades '

- 10 12 for 2 1 percent of the total each

L & welN = |
. [ - N ‘

: : -‘Deslgnated Status

The length of tlme each commumty school surveyed had been a

-deslgnated school varled consxderably, as mdlcated in Table 2 The largest‘
.smgle group of respondents was those schools whlch had held desrgnated-

‘status for two years as of June, 1983 No school had held desrgnated"'

Included in- this group were snx schools whlch mcluded some elements of )

Table l
Desrgnated Commumty Schools '
o N=4 -
‘Type of ‘Sch'ool o IR AT - o F‘requ'en'cy‘ %)
e S o ‘ R Do ST s
. Elementary . . - .. 3004
.. Junior High R sl
. Senior High ~ - o e
Elementary/Junlor ngh o LT e 28 3 o
;.'Jumor/Senlor ngh ‘ Coo 87 "
. Other', TR '_,f e e 239
‘\rTOtél ;'hst‘filutd,:. .'.:;. o .':”hT e T'lODsULF



o,
status for four years. The remalmng schools were dw1ded faxrly evenly in

"‘;terms of length of tlme that they had been deSIgnated

‘y.,'in*"’. Ry T Table 2 |
'_ Desngnated Status as of June, 1983 . C-
| N'= 46'4 ' , .
l__'_e,ngt'h-'of'. time o : Lo L Fr,e'que_ncfy"(%)‘_" ,
' 1‘.‘_,Less ‘than 'on;e' year - '. DR L 15,2
2. One’ year T TR I A S 19.6
3. Two years ST o e - 34,8,
4, ‘Three years S ISR 19.6 .
) 6. Flve ,ye,ars or more : L S 1'0.‘9 e
Cotal . o0 - oa00%0
Exrstlng Volunteer Programs o -

Respondents were asked to lndlcate how long thelr 'hool had had'a_'x” '
‘volunteer program. The results, as dxsplayed in- Table 3, lndlcate the two'

: ‘,largest groups bemg at the extremes._' Respondents 1ndlcat|ng that thexr»’_"-

‘Tschool had no. exxstlng volunteer program accounted for 20 percent of the‘:;

. ,"total response.__ ThlS was unexpected m that lt was assumed that most'

communlty schools, because of their’ orlentation, would have some l<|nd of -

volurlteer lnvolvement._ The largest group of respondents mdlcated that

’thelr school had an. ex18tlng volunteer program that had been m operatlon""_ =

E for ﬁve years. or. rnore.. ThlS group accounted for 467 percent of the B
total response. Smce only 10 9. percent of respondents had mdncated that
‘,"g‘thelr school had been deslgnated for flve years or more (see Table 2), it

;



seems as though many - schools had a volunteer program in place before

- they became a recogmzed or deslgnated commumty school

NV B W N
[ ] L ] -

Table~3—
Exlstmg Volunteer Programs o
N = 4%

Length df'time vl , o & o ;( : ‘.Freq'uency. (%) '
;»No ex1st|ng volunteer program 20;‘0
.‘",.One year . S ‘ ' ' S 11.1
. Two years . . PR § B S

Three y'eab_rs‘_l" T S _ - '_ 6_".7' )
.;';F’our~yea'rs P S L. SRS R 4.4
Five years or more =~ . 46.7 ﬁ

Total .- -~ S . 100.0

Imtlal Planmng for Volunteer Involvement

'The"literat-ure ldentlfles pre-planmng for volunteer mvolvement in
schcmls a's~"one element of establrshmg and mamtalnmg a successful o

'volunteer program. Respondents were asked to mdlcate what steps where-'.;"

: taken m pre—plannmg and»who was prlmarlly responsrble for thls aspect of ’

- "volmfeer programmmg.‘ Slnce nme respondents had lndlcated thelr school'

' ,T,haa no exlstmg volunteer program, they dld not complete the remamder of -

g the questlonnau‘e. As a result total number of responses for all remalnmgi

questrons was no greater than 37
\ - I ¢ t- : : . . . o

1 Elements of pre-planmng

As mdlcated in- Table 4 only 54 percent of respondents mdncated" .

' A\
that no pre-plannmg ‘'was done before volunteers became mvolved in the

-»school. The actlon that was’ undertaken most frequently by respondents



was dlSCUSSlOl‘I of the potentlal of the volunteer program among the staff '_

-.w1th 756 percent of prmmpals lndlcatlng that thls had been done.

%l%—~»However,—only-—24 3 percent—of_~respondents_._mdlcated that_an analysls_of

staff readmess had been undertaken at the same tlme._

Table 4
= Steps Taken’ in Initial Plannlng SRR C /
 for Volunteer Involvement /
o N = 37 i
‘Elements . D 3 | L ‘Frequency “(%)_
1. Analysns of staff readlness.-" -~ 24..3‘>

2. Discussion. of potentlal of volunteer o
' program among staff IR Lo 15,60

£ 7,
3. Identlflcatlon of the major needs‘,.' L S
of the, school ‘ , ST oo 54.0
4, Ident_lflcat“lon of alte‘rnatfve 's_o»l~u'tion's“"'7" e :
~to major needs of the school mcludi_ng-j Loy,
volunteer assnstance.»' : L LT, 27.4
5. Decision to proceed with plan and AT o
-1dentlflcat|on of partlcnpatlng staff

members. e U 40.5

.f 6./Agreement on ob)ectlves of the program.f' - '~35{1_m
7}[Identlflcat18n of gundellnes for, ' ,' Lo
~lang-range" evaluatlon of the program., S A3es
B.IDevelopment of volunteer selectlon crlterlaa‘ TJZl(é
9Q¢Preparat|on of " llst of lnltlal tasks for e

- '“volunteers.-, T R Co e 54,0 -

. 10.Nene. \-,'4‘7',7' B N o see

11.0ther o oo

' T
®

leerse, 54 percent of respondents lndlcated that ‘the major needs
.'-of the school had been ldentlfned but - only 27 percent mdncated that a
‘ ,number of alternatwes, mcludmg volunteer assxstance, had _been consndered

" 'Less than half of the respondents (40 5 percent) mdlcated that .an actual'



‘ planm_ng.

decnsnon was made to proceed with’ volunteer mvolvernent

Only 351 percent» of respondents mdxcated that there had been'

mltlel agreement—-—ron the—ob)ectlves-—of_the program and_-only_13. 5_percent -

38

’ mdtcated that gurdelmes for long range evaluat|on of . the program "had been

_ ldentlfled

A llst of lmtlal tasks for volunteers was prepared by 54 percent of

o

! the schools that had a-~volunteer program but only' 21.6 percent.mdlcated»

vthat there had been some. development of volunteer selectron crltena. _

ltems mentloned by the 108 percent of respondents who mdlcated

. _that other things had been done in the 1nxt|al plannlng 1nclude specnflc

A

mservnces regardmg volunteer 1nvolvement and the estabhshment of a

'Vsteerlng commlttee to plan the volunteer program

. "Rejonsnblhty for‘pre-planmng ; | e ‘. | P

Table 5 mdncates who was most responslble for the lnltlal plannlng ‘

.vof the volunteer program The prmcnpal was . |dent|fled by 41. 2 percent of -
"respondents ‘as . belng solely responslble for pre-planmng When thls.,

-,‘percentage 1s combmed w1th those lndrcatlng that the- prmcnpal worked in

a.

co!ﬁjunctlon w1th enther teachers ar)d/or the communlty school coordmator,k_

" .,"'some way wnth the lmtlal planmng.

- 70. 6 percent of respondents lndlcated that the prmcnpal was mvolved m' o

PN The commumty school coordmator was ldentlfled by l7 6 percent of"'._ "; (.,‘

brespondents ‘as havnng been solely . responsnble ‘f,for‘ »lnll:lal planmng.
) Respondents m\fho mdlcated that: others had also been mvolved m mltlal__ ’
'plannlng accounted for ll 8 percent of the total response. Volunteers and.

E the v1ce-pr1nc1pal were xdentlfled 8 aldlng other school personnel in mltlal”

‘."_5

T



Table 5
— o :
. Responsibility for Initial Planning and

39

Introductlon of Volunteer Program

N = 34
. tPosition',gv BT i a3 Loy B .. Frequency’ (%)
s R - . .‘;]_v - .
- 1. Prlncipal ‘ : o L wx ; - - 41.2
- 2. Vice- Prnnctpal L e i - 0.0
3. Teachers e T o : o .'h:ZU.O
4, Prlnclpal and Teachers = : 1407
s, Communlty School Coordlnator ’ - ' - 17.6
6. Prlnclpal and Cowmunlty Schoo'l. Coordlnator o 8.8
7. Principal, Teachers,vand Comnunlty ‘ -
" /. School Coordinator - . ' 5.9
. 8. Other =~ - UL - 11.8
‘Total . . T - 1000

Recruxtment of Volunteers

Thns sectlon deals wnth the toplc of recruntment of volunteers.'

L Specrf:cally examlned are what steps were taken by the school in plannmg

recruntment, what methods of recru;tment ‘were employed and who was

Ed

e prlmarlly, respon_slble fox; recrultment-oﬁf, vol_unteers.»

. Planmng for. recruxtment

All respondents lndlcated that some - plannmg had taken place thh ,

regard to recruntment of volunteers, as 'is shown by Table 6 The step

~ ~most frequently taken in planmng for recrurtment of volunteers was the‘v

3,1dent1f1catlon of possxble sources of volunteers thh 864 percent of

respondents mdlcatmg that thls had been done. ~However', only 51.3

| percent of respondents mdlcated that an lnformatlon meetmg had been held'”

¥..
ni
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A
w:th potentlal volunteers. A large number of respondents, namely 81
B 'percent, mdlcated that a flle of potentlal volunteers was developed but..

agam only’ 43,2 percent mdlcated that a current mventory of the need for -

‘volunteers had been malntalned — ' ‘ E wr
.
It is noteworthy that only 21.6 percent of respondents lnd|cated that
.oa decrsnon on recruntment pohcnes had been reached and only 24, 3 percent
lndlcated a recrmtment plan had been developed
Téble 6
Steps T_ak.en; m "Planning for-
Recruitment_‘of Volunteers . o Wi
= 37 ' ' .
) l-:ler’nents~ _ S e ) Frevquency (%)
: .. : - — > - ,v : ". - P—
. Iden‘tlfylng possrble souroes of volunteer‘s._‘.' .86.4”
.2."General lnformatlon meeting with parents ‘ ) o
vand other potentlal volunteers. v 51..3
3. Marntalnlng a file of potentlal volunteers. ‘_8]_..0

4.‘-Malntaln1ng/current mventory of the :
-need for- volunteers.‘ o : . 43.2

T s, iDe lSlOl"l on recruntment polncnes. o 21,6
6. »De elopment of a recruxtment lean. ’ S 2403
e T Nohe, NG liw'i‘ ,7"'__‘¥..h T 0.0
8. Other .| = = L e
Methods of Recrurtment R .

.7ﬂ@51 : o . ; _
Table 7 mdlcates the methods of recruitment used by respondents.‘-

' oo ] -
The most popular rnethod of voluntejr recrurtment as ldentlfled by 89.1'.'? o

W'percent of respondents, was individual- or personal recruxtment. In
. . N Y e g ) ’ . ’ ; Tl

'.recruxtment, and “)other methods

ih?f&'- .

&

S

o Tt T AL

decreasmg order - f_, xmportance" ere, "pubhc recrurtment delegated"‘



[

- by respondéhtsﬁ, were home visits by teachers, a p’(l‘blic meeting or open

R

/4

* "'"-'ho"use’, the use of recruitment forms at. registration time, and
' ad\)ertise;rnen_ts_._, :
e Table 7
Methods of Volunteer Recruxtment
N=37 °

‘, Method‘- used Freduen(:y , (%)
1. Inc'l‘ivwidual "ort"p'er'soneﬁlj‘r‘ecr_uitmve:n(t T 89.1

2. Publnc recruntment e o .. 70.2

3. Delegated recruntment S 32,4
4. Other: T 1305
Responslbllnty for Recruntment ‘ ‘ o oy

Table 8 shows who was prlmarlly responSIble for recruntment of

. \volunteers in communlty schools. The cornmunlty school coordlnator was "

ldentrfled ‘as bemg solefy responsnble for recruntment by 417 percent of :

.respondents.~ An addntlonal 13 9 percent of respondents mdlcated that the

5 communlty school coordnnator was lnvolved wnth recruntment ln con)unctlon
. with: the prlnmpal or the prmé;pal and \teachers.
: The prmcnpel m conjunotlon wnth teachers, was 1dent|fxed as . the

.‘second major person : holdmgv- rasponsnblllty- for re_cruntment- with 22.2- .

v .
K4 . : ’

percent of respondents lndlcatlng such

-Those respondents who lndlcated that someone other hed'lbeen ;

o, s e

- pnmarlly responsnble forv ‘ recruxtment mentloned a volunteer commitee
_workmg along w1th the cor@nmumty school coordmator, the advnsory councll'

o ) conjunctnon w1th school personnel the counsellor, and the secretary.



Table 8

" Responsnblllty for Recrurtment of

42

Volunteers-
| N =36

_Position . ) : o ‘v‘7. © Frequency (%)

1. Prxncrpal .. S C - 5.6

2.  Vice-Principal B 0.0

3. Teachers - . w2

4. Prnncnpal and. Teachers - i o I 22,2 .

5. Communlty ‘Schooll Coordxnatortf L 41,7 S

6 Prrncnpal and Communlty School Coordlnator . 5.6 o ';,/»4

7 Principal, Teachers and Communlty School ' o . N
o Coordlnator _ ‘ - ‘ - 8.3 oo
'8.'Other L e 13,8
CTotal . ... 100000

Screenlng of Volunteers

ThlS sectlon deals w1th the questlons of whether or not volunteers
were screened before becomlng lnvolved in the school and lf so who was",

responsnble for screenlng and what qualltles ‘were cons:dered desxrable ln--_:.

*_the volunteer. It is noteworthy ‘that only 35 l percent or somewhat more

L than one thlrd of respondents, mdlcated that volunteers had been screened )

‘-_:-’prlor to becomlng lnvolved m -thelr schools. Those who responded ln the
- negatlve ‘were - not asked  to answer the remalnmg questlons deallng w1th
screemng. Consequently, the number of respondents for the remalmng two

questlons 1s no greater than 13

s B




Volunteer gualltles

Table 9 indicates what qualltles were looked for in volunteers durlng "

the screemng process._ A knowledge of specnflc skllls‘and personalu

qualities were the mas

A

decreasmg order of 1mportance came. commltment to’ volunteer work, past

:experlence', ‘and agademlc skll‘ls. -Academlc-skllls were easily c_onsndered to

be leastAimpo‘rtant with only 7.6 oercent of respondents ‘indicating that _i't,

h'ad‘abeen one of the qualities looked for ‘in the soreening process.

oL Table 9
Gualltles Looked for in - Volunteers :
> N =13
D‘e_svired‘ quali»'ties ' Frequenoy (%)
1. Personal R o 92,3
'2."Con'm1tment to volunteer work . ' - .':"84.'6:'
3. Academlc - oo S 76
4. Past Experlence R R T 53.8:
5. Knowledge of. spelelC sknlls L g 923
- Responmblhty for screemng volunteers R ) ' .

As lndlcated in- Table 10 the person most responsnble for~ screenlng

of volunteers was the commumty school coordmator.A Of the respondentsb'

gwho did . screen volunteers, 538 percent mdlcated that the communlty__ :

"‘school coordmator was solely responsnble for thls actnvnty.

Nearly one-quarter, or 23.1 ,percent of respondents mdlcated that o
. someone other than, those 'listed' ‘was - responsnble " for screenmg -of‘v- :

vdlunteer_é. _ Those mentloned ‘a8 bemg responsnble 1ncluded the secretary,’ ‘

43,




the com'munity‘ school coordinator- in conjunction' with the liaison teacher,

and any school personnel who needed,‘the services of volunteers.

Table 10 = - <.

b4

B ersponsnbulty for Screenlng of Volunteers .
N =13 ' -
Positlon 1Frequency‘(%)
1. Principal . Lo - 0.0
2. Vice-Principal - ~ . . 0.0
BJVTeachers » ' IR o L N 0.0 .
4. Principal and Teachers - =~ . 1T
5., Community School Coordlnator .‘ E . S 53.8
6. Prrncnpal and Communlty School Coordlnator ; -O.UT
. Principal), Teachers, and Communlty Schoolﬁi S
S Coordinatdr ' , : . B 15,4
8. Other ~* . 230
- Total s M 100.0

Tralnmg/Orlentatlon of Volunteers

5 Thls sectlon deals wnth the questlons of whether or. not communlty

schools w:th volunteer programs have ortentatlon sess:ons for volunteers, ‘
,what tHB duratlon of orlentatlon sessmns 13, what the elements of these i
'sessmns are, and who is’. responsnble for volunteer orlentatxon.-v Exactly_.
.two thrrds,»or 666 percent of respondents mdlcated that . some type of
tralnmg or orlentatlon was provrded for volunteers. Those who mdlcated

that no volunteer orlentatlon sessnons were held m thelr schools ‘were not.

“
v

) 'asked to complete the remaumng questlons regardmg volunteer orlentatlon.

: Consequently, the total number .of respondents for the remalmng questlons‘

/

.v'ln thls sectlo‘n does not exceed 24



" Duration of Volunteer Orientation

Table 11" deals. with _the amount  of. time,that' was spent on -

: orie'ntation. of volunteers. It is. noteworth)" that: _t_he' majorityI of -

respondents mdncated that very:. llttle tlme was spent n onentatlon for
vol‘unteers. , One ,‘half day __or less_» ‘was{ spent on" th_ls._ -tE,‘,Sk, ‘by 58.3 percent:

.of-.» respondents and. no o_n'e' , sp'ent tvyo iday's or. . _.rnore . o.n" . \{olunt‘eer ‘
»orientation. | | | - |
| Ongomg orlentatlon of volunteers was carned out by 20 8 percent of. .
respondents. Those who_ mdlcated that " the duratlon of volunteer
orlentatlon was ‘other than what was presented in. the questlonnalre all :
jlnd(;,cated that .a short mtroductory orlentatlon sessron was held but thatv

..volunteer orlentatlon ‘was also an ongolng process.

o uf"'_'_"_*Tébblll‘f

‘ Duratlon of Volunteer Orlentatnon Sessxons
' N = 24 R S,

' Tirn_e:.spent.' PRI L o SR Frequenfoy.v (%) -

1, One half day or less: e a - g 583 :

2 One day - ‘_"..3 e R 4.3
3 Two days or more S : S ) R 00 U v
4. Ongoing Lo oo

Total - e . : | 1000 o

i

Y
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Elements of Volunteer Orlentatlon Seesrons
A\

Elements mcluded m volunteer orlentatlon sessnons -are mcluded“m

A

E ,‘we‘r‘e_"poli'"c’ies and procedUres‘“of_the“school—and_deﬂmtmn— -of —the

46

‘,‘Tab"le 12, -.The" most popular elements of volunteer orlentatlon sessnons-

.‘volunteers role in relatlon to the professnonal staff w1th 87 5 percent of

- .respondents mdncatmg these as belng part’ of the\lr volunteer orlentatlon.

I3

Closely followxng in' order of frequency of'-‘ mclusnon N 1n volunteer »_

.'.

'orlentatnon sesslons were deflmtxon of volunteer tasks, objectlves and alms

volunteer, descrlptlon of the characterlstlcs of people the volunteer wlll be'l

3. ‘Sunmary of development and. operatlon of the R
. school " lncludlng its problems ;and needs -,41'.‘6_;':

4 General characterlstlcs of - the group O‘r

- lndlvxduals that the volunteer wxll be

assrstlng S e ‘ : 'f'¢"' _tS&:l'T"
‘5. Definition of volunteers' rote'ln relatlon_ e
© to the professronal staff S 8T.5
" 6. Definition of. staff memberS' role,lnf\lml_,':f_'«“
.. relation to the ‘volunteer: - SR T 6646
’,7 Deflnltlon of tasks volunteers will perform'*; 83.3

8 Other_'," S o L Co 4.1,

of the program,‘deflmtlon “of staff members role |n relatlon to the

' assnstmg, and a summary of the development,uproblems, and needs .of the ~ '

v.:school 3 o e, oL LT
Table 12
Elements of Volunteer Onentatlon Sessrons ~'
Y N2 | :
‘Element . - . Frequen_cy n(%v)
'l.'v"Objectlves and alms of the program ‘. :‘ .' 79 1.
'2..'Pollc1es ‘and procedures of ‘the school = - 87 5 e
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_Responsnblllty for Volunteer Orlentatlon

‘Table 13 lndlcates who ls most responsrble for\Uthe :orientation 'of
: volunteers in communlty schools. - The commumty schol coordmator was
‘. . a N
"‘ldentlfled by 458 percent of respondents as bemg ‘'solely responslble for !l
-volunteer orlentatlon. ‘ In addltlon, another 25 percent of respondents |
' mdlcated that the commuhlty school coord:?tzr worked in conjunctlon wrth"v;n
R the prlnclpal or both the p_rmcrpal and teAchers in the area of volunteer
_orlentatlon. o L
. X E .
Those respondents who mdlcated that others were also mvolved in
the - orlentatlon ‘process ndncated that experlenced volunteers were'
'.f'responSIble for orlentatlon of new volunteers ln conJunctlon with the .
commumty school coordlnator.‘ Also mentroned was - the process wherebf o
=y those who needed the volunteer _were responSIble for the orlentatlon.
'Table- 13
- ResponSIblllty for Volunteer Orrentatxon
o N.= 2& R -
- &
. Pesition o T T Frequency (%)
i2 'Vlce Prrncnpal L S o 0.0
3, Teachers_ T L R 0.0
- 4.3Pr1ncipal and Teachers e LT 4.2
5. 'Corrmunlty School Coordlnator AR v _45.’8_;", -
6
7

Principal and. Conmunlty School Coordlnator;»_—»t"";- 4.2

.'Prmcrpal Teachers, and Corrmumty

__School_Coordlnator‘ R L ?08 “
x B -‘ Other‘ . L ‘ . .' . . e . N .v .‘ A )l ”.").. »7 " ..fd l 16. 7 |
"fFTotal | Tu'.-t;‘ S T S I . 100.0
V@



Trammg/Orrentatlon of Staff

. Workmg with’ Volunteers o - - g

Thls sectlon deals wrth the questlons of whether or not commumty

S48

'_ schools with volunteer programs have orrentatlon “sessions for te“t‘hers who
work wrth volunteers and what the elements of ‘these sessmns are.‘ Less

than one—thlrd of respondents, or 29 7 percent, lndlcated that some type of

onentatlon sessron swas provrded for- teachers who would be workmg wnth '

_volunteers. Thls frgure is noteworthy when compared to orlentatlon of

volunteers where two-= thlrds, or 66 6 percent of respondents lndlcated it as

bemg part of therr program.
Those who mdlcated that no teacher orlentatxon sessrons were- held -

"m therr schools  were, not asked to respond to the rernammg questlon on:

'teacherorlentatlon. Consequently, the total number of respondents for the '

remarmng questlon |n thls sectlon does not exceed ll.

~Elements of Teacher Orlentatlon Sessrons

Elements lncluded in orrentatron sessrons for teachers who work wrth

lvolunteers are lncluded in:Table’ 14 Those respondents who lndlcated that
.such orrentatlon sessnons exlst rn thelr schools also mdrcated that most. of
‘gthe program varlables llsted were - part of therr programs. Deflmtlon of
‘program actlwtles whlch-»can ‘ be carrred : by mlunteers lunder

ﬁ'professlonal supervnsron, dlSCUSSlOﬂ of goals and . structure of the volunteer

program, dlscusswn of assrstance avarlable to staff members, and dlscussmn

__'of procedures for dealmg w:th major dlfflcultres were mcluded in teacher o :

.‘__orlentatlon sessnons gy 90.9 percent of respondents._ lt is™ rnterestlng that
drscusslon of evaluatlon cntena as well technlques for fostenng
;mterpersonal relatronshlps were only asslgned a second trer status when

: {

, the lrterature ldentlfxes them as benng 1mportant. : However, 81% percent

v

-\ .
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'A,Varlable‘s cons:dered in placement of volunteers '

Table 15 shows what elements are consxdered m the

> . "

volunteers ln commumty schools m Alberta. /Teacher r quest was; the mostc;ﬁ.t—.ﬂi '

= \

'1mportant varlable wnth 945 percent of respondent_
: o

mdlcatmg thlS wasA o

_.consldered rn volunteer placement. It xs mterestmg to note that the least' '

- L g

vlrrportant varlable conslderecé in placement of volungeers was volunteer-’

: ’ A

'»‘of'respo'ndents did note them as being part of teacher orientation.
Table 14
= Elements of Teacher Orlentatlon Sessmns ) n
e} . . '
Elements -~ * -« , S IS Frequency® (%)
_-\l.“Deflmtlon of program actnv:tles which can
. be carried out' by volunteers under _ :
professional supervusmn. e \ . 90.9
2. Discussign of goals and structure af- » : ) ,
_.vo,lunteer program. L , ST 90.9
3. Discussion of technlques for fbstering U
o lnterpersonal relatlod'nshlps wi th- volunteers., . 81.8
. 4., Discussion of assistance avai lable to staff R b
members worklng with volunteers.,. L .. 90.9
5. Discussion of evaluatlon crlterla for. '
"volunteer program. . Sesl - 81.8
6.'D|scussmn o'f procedures for deallng w1th f"‘,..- Lo
~ major’ dlfflcultles.w»- : SR o 90.9 . -
7. Other IR PR - 0.0
.. Placement of Volunteers o Ty
Thls sectlon wnll deal with’ the questlons of what elements'are_' o
"considered in the plaoement of volunteers and who 1s respons:ble'- for .
‘ .""p‘,l'acement‘._ L e '. : _



o
A

- o

' request -btwith' 72,9 ‘percent  of respondents vindicating -that ' this "had been

taken mto conmderatl o

Only 8.1 percent of respondents lndlcated that other thmgs had also
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)

. been taken into consnderatlon in volunteer placement ltems mentioned "

wer‘e' student needs and skills for a specific project. ..

Table 15_

Elements Considered in PlaCement of

wvio& W N

Volunteers
N = 37
Variable- : ' E j‘ o t - © Frequency (%)
{iTeacher requeét L ' - j; hi_ ":_ 94,5
. General school needs o T B6.b
. Volunteer skills . B - 2 A
,'Volunteer request Y o . ‘.: : 4_-72;9
Other Ce o o 8.l

- volunteers "in'k communlty schools-' in.: Alberta. 'VThé commumty school -

Responsnblllty for ;iacement of volunteers L

Table 16 mdlcates who ‘was prlmanly responsxble for placement of

'.coordmator vvas ldentlfled by 405' percent olfv;res_pondents_ as .bemgqq_“

prlmarlly responsnble for volunteer placement.. In addition; '24 3 percent? of

' respondents mdlcated that the commumty school coordlnator, ll'l conjunctlon '

¢

""w1th the. prmc:pal or. the prmmpal and teachers, was responsnble for‘ g

placement The—; next most lmportant mdwndual in volunteer placement waa'_"-i’,“

thhe prmcnpal who was ldentrfled by 16 2 percent of respondents as bemg L

. e

_solely responsrble for thls aspect of the volunteer program.

e



Only 10.8 percent of respondents 1nd|cated someone. other than those
listed as . belng responsnble. In these cases the,' commumty schoo

coordmator worked in COﬂjUﬂCthﬂ with the commumty school currlculum
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ncoordmator, the llalson teacher, or a volunteer commlttee.

o S “v, o Table 16

Responsnblllty for Placement of Volunteers
N =37
Position . TR - " * Frequency (%) .
l.lPrlnclpal ‘ fl'~f' S . I o 1642
,_2.*V|ce Prnncxpal L : N S ‘ neU.O
3. Teachers . E , 2.7
-'4}:Princioal and Teachers L. o 5.4
5. Communlty School Coordlnator - , 40.5
6; Principal and Communlty School Coordlnator 8 5.4
7. Principal Teachers, and Communlty_School | .
4 Coordlnator N ‘ _ T o Ce 18,9
"~ '8 Other - . o o10.8
Total . o . 10o.o
R ST L L e }

~ Responsibility. fo‘r"Coordination of

Volunteer Activities

~ Table 17 indicates - who is primarily responsible- for. 'coor_di'nal:io'n of .
'volun'teer‘ 'activities' in community schools in Alberta.i The "'cornrhonity.-
IUIRE I A

. school coordlnator was ldentlfled by 65 2 percent of respondents as bemg{

solely, responsnble for coordmatlon of volunteer actnv:txes In addntlon, the

-~

Y in coordlnatlng volmteer act:vxtles. :

_.v‘».coﬁmumty school coordmator was. 1dantlf|ed by 8 7 percent of respondentsh

l-_as ‘working . in conjunctxon wnth the prmc1pal or- the prmcnpal and teachers



Although the communlty school coordmator was identified as bemg
'.'iresponmble for‘ coordmation of . volunteer activmes by a majorlty of

respondents, 174 percent of those completlng ‘the questionnalre assngned

»
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respons»ibility for thlstask- to someone other than those li§t d. People

identified as being responsnble for this aspect of ‘the volunteer program '

I

: were the commumty school secretary, both teachers and the communlty

'

school coordinator,' the v1ce-prlnc1pal and' a volunteer, the community

- school coordinator ~a'n,d_ the liaison ‘teacher, and a volunteer. committee :

o supervlsed by the. community- school coordinator. .
Table 17 -
Responsibility fo'r..COOrdination -o:f_ "

Volunteer Actwnties A :
TN=6.

vIPoSitio'n‘ L .' a B ' V"Z'F;requen.c_y“_(%)“-v'

'1‘“Pr100lpal hf_'. EREE L :{l;" S 4.3
2;_Vice Pr1n01pal | _f_ PR B j 'ﬁ’ﬂ.=;v e f73 -;O.Q N
3}'Teachers:, ,c-' - hf:' ﬂf::."' ‘l_lx, 43
4. Communi ty School Coordimater - . . - N © 65.2
SleVolunteer o —w;k>-i‘.; .:f'?:if_ R :v»,b-vnTU.O_.'
‘S.VPrincipal and Community School Coordinator ji_%.ﬂé,su
7 .

.‘»Princip‘al Teachers, and Conmunity School o “
“-_Coordmator U Y O e

&




Number of Volunteers .‘

Respondents “were asked to estlmate the number -of volunteers

currently worklng in’ thelr school Some - respondents had dlfflculty in:
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e n

and other such volunteers ‘as. well ) ‘1

. Aof the prog\g
’ Some general observatlons ,and conclus_lons - are lmpllClt in.
. presented regardmg _ structure , _':of and 3 "re'spo'nslblllty, fo.r

"lnvolvement ln commumty schools. Specnflcally these. are: -

; planmng for volunteer mvolvement o ,' Tt g

: respondmg to this questlon as a result of the variety of tasks volunteers
,perf.orm.' These respondents lndi'c,ated on’ -the questionnaire that they were

_unsure about whether to mclude only regular volunteers or guest speakers A

- The data obtamed from thls questlon lndlcates that the mean number i
. of volunteers mvolved in commumty schools in /Alberta is 39 (rounded)

‘ The number of volunteers in schools ranged from a low of zero to a hlgh .

of 150.

Sum mary

The purpose of thls chapter has been to preseht\data conc,ermng I

both the structure “of volunteer programs ‘in Alberta comm'mty schools as .

well» as. to 1dy the person(s) pnmarnly-responsnble for v l‘lOUS aspects'

".\rl :
S e® > Y

Elementary or Elementary/Jumor hlgh schools. Asg’ well rnany desngnat’ed e
.commumty schools had operatlng volunteer programs before they were"
granted desngnated status. ,: _'. ;5" o

| 2. Most - deslgnated communlty schools in Alberta dld some lmtnal'»"

o

Some demographlc data have been present d. as. well.v
e ‘;data

‘volunteer

"L ‘Most desrgnated commumty schools '_in Alberta “are " e'ither'



. jA‘ll 1;déslgnated commumty schools in’ Alberta dld some . plannlng for

."11 "
N 2 N

.recruntment of volunteers. However, only a few of these schools made

.‘\ u
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literature ‘as bemg part of such an orlentatlon. A . e

ueusxons regardmg recruntment pohcnes or—developed a- plan—for recruntment

unll

. of volunteers. Personal ,or. mdlvndual recruntment of - volunte’ers - was_

identified as the most popular method of volg‘nteer recrultment

AZ

4, Only sllghtly more than’ one- third', of respondents lndlcated that .

' RE

volunteers v'Vho were mvolved in the school had been screened . When
/

3 rj;i'

volunteers were scl-eened personal qualltles an_d a knowledge of specnflc

skllls were conslder

consndered least lmportaﬂt. 4" @“’9@‘%

§,‘, "fiyo-tl,yrds “'f.
lc

programs mdlcated that ’some kind of tralmng/orlentat‘?on'v

b

for vol,mteers. uOver half of these respondents mdlcated that these sessmns

a

'-'the most common, . ) _ .‘_' - ,

N
6. Less than one- thll‘d of desxgnated commumty schools havmg

'volunteer programs have tralnmg/Orlentatlon sessrons for teachers who work

: ."

with vglunteers.‘ Those havmg teacher orlentatlon sessnons, however," .

"‘indicated that- they mcluded most of the elements mentloned in - the”"

’ S

[ 7
- L]

7. The most mportant element in volunteer placement ‘was’ teacher

RSP .

,"request w1th the, least lmportant bemg volunteer request. -

oo 1y
)

I8

: : »prlmarlly responsrble for recruxtrnent and screemng of‘rvolunteers, ‘volunteer

- g S
onentatlon, placement -ofi volunteers,f .and coordmatlon of ‘volunteer_

4;

P s - '
LI ! : ) LS .

‘. demgnated communlty ;*h ls Fpﬁavmg volunteer
g P .

_'(st llmport%’tg@meréx&academlc skxlls were,_;

sessmn was held .

er

. U . .
u'lasted‘ for one half day ‘or less; Orlen.tatlon of"volUnteers lncludedf.a

'deflmtnon ‘of the volunteers role in- relatlon to the prdfessxonal staff bemg o

.number of elements wrth pohcnes and - procedures Of‘-the .school and

8. The t;gcommumty school coordrnator was : ldentmed ‘a fbeing




]

of the volunteer program ‘where the community school coordlnator did not. .,

mtroductlon of the volunteer program. The prnncnpal was ldentlfled as

‘ln Alberta varled consnderably. However, -&e» general |ndlcat|on is that

'many volunteers are actlve m these schoo.ls as ;s evndent by the. mean.

[
X

activities by a large portion of the reapbnd'uig princ‘ipals., The only area
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have prlmary respon31bllltmas—rn—the area—-—of—lmtlal—planmng and

havmg prlmary responsnblhty in this area. by a large portlon of the'

respondents. ‘

9. The number of volunteers actlve in deslgnated communlty schoola

. e

(number of 39 (rounded) reported by respondents.

to use these tables ln the prlmary dlscussmn was made as a result of the'

kAlthough the results reported in thxs chapter dxd not dxfferentlate |

l\'

among dlfferent types of achools, such an analysns was . also carrled out and"ﬂ

7 ,
the results are presented in- tabular form in Appendlx D.‘ A decxslon not :

very ‘low number of respondents avallable in the Jumor/Semor hlgh school

‘~-category. o B ' oo
-’:J:\?. '
B ’.\_ . Ry
\_;‘1
- R e
R TR b
Vo )
N . - q.
:’.» ul
N 13 T +
,,,,,,,,, _ PR
. L, <

.
b




'CHAPTER FIVE -

)

- 'I'_asks_‘o,f‘_\/,olrun'tee,l:s,_'GQa_ls_o'f‘ Volunteer Programs,

, o
“

. and Satisfaction w_ith Volunteer'l?rograms

Thls chapter deals with the perceptlons of prmcnpals, teachers, and
volunteers regardmg tasks performed by. volunteers and - goals. of volunteer
' programs. Reapondents were asked to report the , . relative frequency and

approprlateness of selected volunteer tasks as percewed» by them. ©In

’ addltlon, they -were asked to rank selected goals of volunteer programs.

accordmg to thelr perceptlons. Lastly, levels of satlsfactlon w1th varlous,

‘ aspects of- ‘volunteer mvolvement 'in commumty.t schools relatlve “to

kY .
: respondent groups are réported T R

The responses of each group were compared usmg the F test to

determme lf dlfferences exlsted among the . respondent groups. A _Scheffe

LI

o procedure was - then employed toy_determme .where‘ dlfferences among grouos L

- <.

" had occuffed. N o
Tasks Performed bL Volunteers

R

] Lop
.

Q*“ ' 'followmg volunteer tasks. l) Clerlcal (e.g., averagmg and enterlng marks,

a3

cLe

; \
supervnsmg seatwork, arranglng study . areas, helpmg w1th coats, etc ), 3)

) , class newspaper, smervnsmg fxeld trlps and club meetmgs, etc )y 4) Audlo-"

L f The volunteer tasks enumerated m the questlonnaxre are taken from

a typology developed by H.G Hedges (1973),. aThe typology consnsts of the o

typlng and dUpmtlng stencnls, keepmg inventory - of matenals, etc.), 2)',

Classroom mamtenance and admnmstratlon (e. Gey arrangmg bulletm boards,g

General non-mstructlonal (e. g., collectlng tests and homework, proofreadmgb_

e W
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visual "assistance (e.q., operating' projectors, maintaining AV equipment,
reViewmg films/filmstrips, ete. ), and 5) lnstructional (e.g., pre’parihg
——““—objectwe“*tests—checking—homework—teaching~~-a-—’gr‘oub- tdf”g}ay——ar ' —

nstructional game, tutoring indiVidual students, listening to: students read
e

e etc) ~ Although this typology may not be all incluswe, it does prov1de for

-

R

‘a broad variety of tasks.‘ '

F.requency of Tasks- Performed by -Volunteers ,_

4Respon’dents‘ were asked 'to ‘indicate how frequently volunteers
. g 3

performed certain selected types of tasks in their school '“?he responses

i

- were. recorded on a five pomt scal@ ranging from (1) Never to (5) Very
th_en." The F test was then applied to determine if there were any

‘ significant differences,w among prinCipals, teachers, ‘and voluntee._%’
-»Scheffe proéedure 'was used to determine:the nature of these differences.’

- The- results are summarized in Table lB.

. A ’
PrinCipals identified general non instructional types of tasks as being

‘ performed most: frequently by volunteers and tasks involVing audio-—Visual
‘aSSistance as being performed least freQUently. Teachers indicated that s - S
instructional tasks - were’ performed most frequently and 'classroom' v
o maintenance and administration tasks Qeref@éﬁformed least frequently. L
| Volunteers noted\that they performed insbilufly_“al tasks most frequently‘

:U LBSkS involvmg audio-Visual asswtar&igﬁhst frequently. Group means

~ for "other" tasks were discounted in - this analySis because of the great

=

diverSity of other tasks listed by the respondent groups. "ji‘@ L

~r

E i ; _.,i,»,x," s _._‘:‘. . .
e - Significant diffei-ences (P( 05) among groups »wer%' ﬂexis_t% -
< thh regard to three of . the types of volunteer tasks listed., ! iee ©

I T
instances, results indicated that teachers perceived the tasksZ as being

. - e
2R Al e

performed less frequently than either princi als or’ volunteers. \ EE

KRN : -

o gt s S s

/



leferences between

teachers

and volunteers,

and

-teachers”
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and

prmcrpals accounted for the sngnlflcant F ratlo with regard to. classroom ©

malntenance and admlmstratlon tasks. Prmcnpals and volunteers percelvedl

W

R N
i

thls type of task as belng perfonned more frequently than teachers did.’

8 Higher means

*» pl.05

‘indicate tasksg

T Table 18
Percelved Frequency ‘of Tasks Perfonned by-.
- . Volunteers by Respondent(Broup
“Task _Respondent Group- Group"Mean:a Frvalue-eProb,
1. Clerical 1. Principal - 20720 . .
S 2. Teacher . . .2.58 . 0.1l 0.892 -
. 3..Volunteer .- . 2.66 ° T g
20 Classroom ﬂr'Prtncipalfﬁf 2,9i' R
- Maintenance and 2. Teacher © 2,08 5.75. 0.004*
Administration 3, Volunteer - . 2.79 " e
'3, General Non- 1. Principal - 3.54° I
Instructional = 2. Teacher 2,47 6,73 0.001*-
' 3. Volunteer: 3.02 : e
4. Audio-Visual  1.°Principal’ 1.97 e
©. Assistance 2. ‘Teacher 2.13 0.99 - 0.372:
S S 3. Volunteer 2.38 - oo T
° 5. Instructiopa] _;1.~Principaj J;ij.QOF e T
-'2. Teacher TU2.79 - 3.24 0 p.042%
Aer“Vﬁl“"feerﬂk " 3,60 oo S VR
6. OtHer "o _,1;abrihcipal‘ o 75 L
Sy 2. Teacher 03,77 . 2,79  0.078.
: ” 3§;V01unteer"” ‘ ‘3 70



T prrncnpals and'volunte_e_rs.

Drfferences between principals and teachers accounted -for the

“ srgmflcant F ratlo wnth regard to general non mstructlonal types of tasks.‘. o
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Oncemagam, prmcrpals percerved thxs type of task to be performed more - .

fre.quently than teachers.dld.-b :

’

leferences between v’olunteers 'and teachers accounted for the.

) ,sxgmflcant F_' ratlo thh regard to lnstructlonal types of tasks.‘ Eyen

though teachers ldentrfled volunteers as performmg mstructlonal tasks more
_'than any other type, volunteers perceived themselVes to be performmg._
" lnstructlonal types of tasks far mare frequently than teachers dld.‘ Thls.“

may be partlally due to the fact that lnstructlonal tasks are - sometlmes' L

onsrdered to lle entlrely ip the professronal domaln.

]

PR

.

"_"Atasks volunteers perform "in[ schools.'f»., Teachers generally percelved-_"_'

. } .
Vo lunteers to be performmg the selected tasks less frequently than dld
' YL S :

'..- A

’Approprrateness of Tasks Performed by Volunteers

v

Respondents were asked to rndlcate how approprlate the selected,"

'_tasks were for a volunteer.' The responses were recorded on a flve pornt"

Thus, there seems to be -some dlsagreement regarding . what types of,

'*f.scale ranglng ﬁrom (l) Very mapproprlate to (5) Very approprlate.»- The o

"';’"':test Was the‘n applxeda to ~sletermme wthere were 8"')’ sngmfncant

.-T" »-;#\‘,E'.u-; . \,'v'

drfferences among respondent groups.- A Soheffe procegure was. used to"'-

' determme the nature of these drfferences.-’ The results are presented |n"

'," & :
*’ Prrncrpals |dent|fled general non lnstructlonal types of tasks as bemg-

-most approprnate for volunteers and tasks lnvolvlng audro-vrsual assnstance»

i»as bexng least approprlate. Thrs rs ln keepmg wnth prmcrpals perceptlons

‘of what tasks are performed most and least frequently by volunteers.

R Y PR PR Ny R R
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| Table 19

Percelved Appropnateness of Tasks. Perfo ned by o

' Vohxneers by” Respondent broup —

“Task“x”_‘ ‘ . __Reébondént.Gfonp Groﬁp‘Meana!F-vélué Prob.
{;;.fClérica1““;x<_

principal . 331 . ¢
Teacher - 3.26 0,75 - 0.474
“Volunteer -~~~ 3.24 o L

) . .

LGN

Prlnc1pa$f_, 3,700 0 . I

. . Maintenance. - . Teacher. o 3.03  2.55  0.082:

>, and" : 3. Volunteer . - 3.40 e e
’ Admxnlstratnon SR VT

IZA”CIASSroom

N

. Principal 3,97 - < .
Teacher - -~ .. 3.24 3.0l . 0.053
“Volunteer: =~ 3.60 . . - -

3.nGeneral Non-“f'
I .Instructnonal

R

" ' -'}'i L .
. ; R I

vd;:Audio‘v{9ual., ;1;4Pr|nC|pal‘ < 2,93
-Assnstance _'.:2.KTeacher Tt 03018
C s *3,_Vqlunteer,'. 5;'3 35

Qo

195 0.387

SipinStnuctiqna[iT“I;~Prlnc:pal’“H.. 3.88 g
SRR 20 Teacher 30300 1077 0,178 4y o
"”3.quluntaerg Lo EmBUT6. o .g?f;f’_-,"ﬂ'f;_f: §

6. therf'f'n' iL1‘I.QPrInCIpal o fﬁ;83~"f',ﬁ:* N
T - .. 2. Teacher . - - 4,22 3.77° 0.035% -
I R Volunteer Sl 3,400 E R Lo

® Higher means indicate more appropriate tasks.. o oo
*;P<,05. SRR T RS T e ey
. ; X

'Teachers lndlcated ﬂ1at clerlcal tasks vvere rnost approprlate for volunteers'

and classroom mamtenance and admlmstratlon tasks were least appropnate.w

w& a-

It is’ noteWnrthy that whlle teachers mdlcated mstructlonal tasks as., bemg_‘v |

TR ISR

performed mos't frequently they felt that c[erlcal tasks werg rrlostf_ -

N

e G




appropriate. Volunteers feltth‘at instructional  tasks were most appropriate .. .

and» 'clerical “tasks were least' »approp:riate for - them. In this instan'ce', "

L 61

b

approprlate tasks for volunteers. Group means for -"other"- tasks were '

. dnscounted in thls analysls because of the great dlverslty of’ other tasks

llsted ’by respondent groups.

Although there are trends toward sngnlflcance (P( 05) wnth respect ;

' to two of the selected types of tasks, there ‘are sngmflcant drfferences,'

. -0
. among» groups ln.only’ one. The sngnlflcant dlfference occurred between

prmcnpals and teachers :l the "other" category : However, ' smce

respondents were asked to wrlte in specnﬁc types of . tasks there is no

constant and the result is therefore dlfflCUlt to. lnterpret

9 R . Goalsbf Volunt’eer p',-o'gramsﬂ‘ C "

[ .
[

: This. section. deala Wbth‘ 'g‘Oals of volunteer'programs.-, .”The purpose- of

thls part of the study was to dlscover the relatlve lmportance of selected

goals to prmcrpals, teachers, nd volunteers as well as. to examlne whether o

there were any srgnlflcant dlfferences in 1mportance of selected gﬁfﬂsyh

B

Y ,
among the respondent groups. Respondents were asked to rank selected

- L evolunteers_andAteachers_ were dlametrlcally opposed 1n thelr perceptions of -

goals from most to least 1mportant. The F' test was then apphed to_'_;.-.‘

.: dlscover whether there were any sxgmflcant dnfferences among groups. A

B

Scheffe procedure was used to dlscover where the srgnlflcant dlfferences"gl.‘"

o R 1;
Lo occurred -

i

Table 20 mdlcates the mean rankmg of goals of volunteer programs L

e

T.\\accot‘dmg to the prmcrpals was to enrlch chlldrens school experlences'f

L3

>

S

was to relleve teabhers of many non—teachmg tasks and du]tles. Teachers

by respondent group. , The most 1mportant goal of volunteer programsﬁ'

through\ umque resources contrlbuted by volunteers and the least lmportant'- SR



e Table 20

| _ ‘Mé_an Ranking of Goals of Volunteer Programs e,

Relative to'Respondeht Groﬁp Lo

Ce : R " Principals Teachers - Volunteers
' Goal ‘Statement - - o Group Grou ;.b'Gnqu~ b
' ‘ ' . Mean® Rank  Mean  Rank~ Mean” Rank

1: To assist teachers
in providing more
~individualization
and enrichment of o _ '
" instructign to their . . L e
| *rclasses." SR 3.63 3 2,87 -2 -2.27 1 -
2. To. increase chnldren 8 SHE PN o , ,
' motlvatlon for learnlng.‘ 4.94 .6 4112 4 3,22 .2

3. To enrlch chlldren s school
.experiences through unique’

.- ’'resources’ contrlbuted ' AR - IR R
by volunteers. - S ..02.50 1. 2.85 1 3,72 3

””Ti4{>To‘rel|eve teachérs‘df'“’“
© many .non- teaching tasks’ _ o 1 " ‘ S
“and’ duties. . . 5.20 7 . 493 6 4.86 5.5

5. To. provxde an opportunlty_[t
... for interested community, o _
" .members to participate. .- . e
_effectlvely in a-school's S TR _ N
program.,‘/; A Py S - 3.97 3 4.25. -4

-6,:To strengthen school-.
ﬂtcmnnunlty relatlons through - SR oo S o
‘positive parttcnpatlon. 3,22 .2 4.30 5. - 4.86 5.5

R . oy C

ST A To build an'undepstandlng-,’ﬂ" SRR .Alq-;:gi,'

. .-of schogl problems among ' . T e T

,; citizens thus stimulating
‘widespread involvement

~in the total educatlonal e
process.. S T 5., .4.94 -

O

4.88 7.

N

B N B

6.20° B -

'-«/8 e - .
b - Lower means ‘indicate more lmportant goals. o o
Nbst lnportant goal = 1. Least xmportant goal = 7 or 8.~

DR e e A
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[ ’ . s ' o

4

agreed %lwithv principals with regard 'to the most‘i'mportant"_goal but

63"

mdlcated that the least |mportant goals were to bulld an understanding of

\

school problems among c1tlzens thus st|mulat|ng w1despread mvolvement in

the total educatlonal process and those they llsted in “the "other" category..

Volunteers lndlcated that the most lmportant goal was to assxst teachers in

fclasses but ag“reed wnth teachers as to the - least 1mportant goals.
When the F- test was applled, sngmfi’cant dlfferences (P( 05) among_

respOndent groups were found to exlst Wlth respect ‘to. four goal

. state'ments. The resultsoare summarlzed |n Table 21. . L

Dxfferences between pnncnpals and volunteers accounted for . the.

¢

'\SImelcant F ratlo wrth regard to the fll‘St goal statement (1 €., to assnst

teachers in provndmg more- lndlvnduallzatlon and enrlchment of mstructlon

: jto thelr. classes) Volunteers ranked thls goal more hlghly than . the othér . -

H,-prmcrpals accounted for the sngmfxcant F ratlo w1th respect to the secondf'

two, groups._' S R -,," . L i.

a4

leferences between volunteers and teachers, and volunteers and

.goal statement (i e., to lncrease chlldrens motlvatlon f‘%@rnmg) Oncef-.
&

provndlng more mdnvxduallzatlon and enrlchment of lﬂStl‘UCthl‘l to -their °

' ,agam, volunteers ranked thls goal more hlghly than the other two groups.» L

' leferences between volunteers and prmcnpals, and volunteers and_
: teachers accounted for the sngnlflcant F' ratlo thh regard to the thlrd_b

goal statement (l.e., to enrlch chlldrens' school experlences through umque"‘

ﬁ_hlghly than dld the other two groups. -

‘resources contnbuted by volunteers) Prmcnpals ranked thls goal more
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N | Table 21 B
Differences -among Respondent quups R‘e:lative to
‘vhnportanceJof Selected”VQlunteef Program Goals l _ .
TGoék Statemenf-'”‘, Respondeht' Grqﬁ “F;// o
Cgw ~ Group Mean” “value Prob.
l{lTo assist*téachers,iﬁ”‘ 1. Prlﬂcnpal Ifﬁj . '
- - providing more indivi-. '2.<Teacher, 2.87 - 3.98 0.021*
~ dualization and enrlch- 3. Volunteer 2.27 : e
" ment of instruction ‘to o : SRR “
-~their-glas$gs, C R
. 2.3To increase éhild}énﬁs_;}  ii;?Pfin¢ipal 4.94 S SO
- fnmtlvatlon for learning. 20 Teacher = 4.12- 9.74 °0.000*
o : ' ' 3. Volunteer 3.22 . - o ‘
3. To enrich chlldren s - 1. @rincipal 2,50 - o -
- . school experiences through 2. Teacher :2.85 6.03 0.003*
" unique resources contrl-'- 3;Mvdlqgieer 3,720
,,ﬁ'.buted by volunteers. : B b S -
o ”4,'To relleve teachers of l.!PrinchélfS}zo'“ §‘ S L
’ many. non- teachlng tasks .2, Teacher = 4.93 .0.20 .0.817
and - dutles.“g . .3, Volunteer 4.86 . o
"5. To provnde an opportunity 1;'PrinCi§al;3;77.f‘ f; S
for interested community . 2. Teacher  3.97 0.61 0.544
. members to participate. . *3,- Volunteer 4.25 = o
‘ effebtlvely in a school's™ . L R - - .
‘a6}iTo strengthen school-' 1, Priﬁcipal’} 223}‘>f{: S
e communlty relations’ through 2.. Teacher . 4.30 9.13: 0.000*
,posntlve partlcnpatnon. .. "3, Volunteer 4.86-. . . T
7. -To build an understandlng. Qll*Priﬁcﬂpal_4;77'gilv P
- of .school problems. among 2. Teacher 4.94 . 0.06 - 0.935 .
. wcitizens thus: stimulating -.3. Volunteer 4.88 - IR
- widespread involvement in® . - e R
" the total educational ™ § L
S process.i - o 5 L
'8.4Oth§r;'"’ . 1. Principal -.-- = ‘
IR S o R 2. Teacher 6.75 0.15 "0.701 "
LT u.35-Vqluntber 6.20 ‘A = -
8 Lower ﬁeans:fndibéfevmbre nmportan} goals. .
. .'j . ; L
;i -ii,§§5, - o
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leferences between prmcrpals and ’teachers, and - princip'als ~'and

volunteers accounted for - the sngnlflcant F ratio w1th regard to the snxth'm

65

posntlve part]cnpatlon) Once agam, prmcnpals ranked thls goal more hlghly‘

than the other two groups.

“- "

Other goals mentloned by - teachers were to expose students to other
professnons that they may  not know about or understand and to provnde.' -

sk-?ﬁed demonstratlons of crafts\ These other goals seem somewhat hmlted

#w

and ~seem to vnew the volunteer as performmg prlmarlly as a guest speaker..

Volunteers mentloned other goals as belng the opportumty\ to be 1nvolved

thh ones “own chlldren more and to be able to- help them more, -the
opportumty to enrlch the volunteers' expenence through worklng wnth :

“‘he opportumty to experlence a teachlng atmosphere when'

N

Satrsfactlon wnth Vanous Aspects

e Lt of Volunteer Involvement ﬁ'f;

—

Thls sectlon deals w1th satlsfactron levels of prlnclpals, teachers,‘

and volunteers relatwe to varlous aspects of volunteer mvolv,ement

e

_,desngnated communlty schools.v The purpc7)se of thls part of the study was —

'_'to dlscover how satlsfred or dmsatrsfled the @espondent groups were w1th .

+

'”',aspects of volunteer mvolvement as well as to dlscover whether there o

were any srgmflcant dlfferences among respondent groups w1th respect to >
e satlsfactlon., Resp\onses were recorded on a “five. pornt scale ranglng from.
(1) Very dxsatlsfled to’ (5) Very satlsfled The F testf was applled to

dlSCOVBl‘ whether there were any slgnlflcant d:fferences among groups.: ._A'

___goal_: statement Ai.e. 'strengthen school-commumty relatlons through

N

e s et 3 S L A




Scheffe 'prooedure was used to discover where

occurred.

%)

_ Table 22 summarizes the results.

. - 6 6'4

the,ﬂgnlﬁoant;oﬁferences

TR

Table 22

Satisfaction with ’V‘arioue'. Aspects of Voluntger

‘InVolvernen'vt"b‘y Respondent.Group,

-

P S
e

4

.‘ﬁ}%ects Of ngrams Vo

- Respondent

Groupﬂ -

- -
oo,
B

Gfoupé
. ‘Mean

F

@'Varuej'

- _11

Tasks performed by
olunteersv,~ﬂ

I
. . X

-

”PrlnClpal
“Te#cher
- Volunteer

456
3,94
407

~

.nz

\\1 ; )
Matchlng of volunteer

-lnterest and: ablllty
w1th tasks T

Principal
“"Teacher. -
,'Volunteer

4. 05
3. 75“

3. 9ﬁ

1.16

'0.315

. Variety" of tasks . »
'jp0831ble for volunteers_?

Principal
“Teacher

Volunteer

#*

3,67

S 2,51
c4.09

V;QQ

- 0.085

T BTN

V’Deflnltlon/clarlty of -

’volunteer tasks

“Principal
_Teacher .
. Volunteer

3047
3.86 1
-3.68.

Volunteer selectlon

fprocedures

R
Principal"
.- Teacher:. .
-Volunteer

3.80
3.80 |

':1:4}£1“'

e,

Comoetenoefofgef i

. volunteers e'gfi N

fPrnncxpal

Teacher

Volunteer

4'10*
3-83

6.092°

j_Rellablllty of
>'volunteers

%fPTlnchaL-4rlng
“‘Teacher .
‘Volunteer

3,84
3 65—

gyolunfeer'turnOVer/
‘gtabilityvof volunteer

le}etaffzv‘:

Prnncrpal-) 56

" Teacher:
. Volunteer

3,44

3.42

0.234




) “Table 22 (cont.)

a Satisfection‘witn"Verious Aspeets of Volunteer - . : S . P

: Involvement by Respondent Group

: T el Respondent 'CtpupB"F_ R
Aspects Ofquograme, : R Group ° Mean . Value Prob.

"9..blarity;of goels for . -,luiptincipat.B;BSJ, .
volunteer program 2. Teacher 3.75  2.01
Lo o 3 Volunteer 3.75 '

10 Clarlty of roles for the 1. PrlnCIpal 3,59 o
’.uvolunteer LA .- ., 2. Teacher.. 3.77 0.52 -
T D : ... 3. Volunteer '3.75 '

'11 Clarlty of: teachers L Pfinetpél}3;45. S -
.role ‘in relatlon to the 2. Jeacher = 3.60 | 0.87- . 0.421
‘volunteer N L _3;7Vbluntéer 3,790 - . o 7

Pﬁanenpal 5.2 .-
- Te eﬁ 3.69 . 3.27. - 0.041% -
Voi eer 3.70 .

12, Orlentatlon/preparatlon 1

' 2
S F e TR s
1 : : : _

2

3

of volunteers

;1 '513 Orlentatlon/preparatlon Prinejbal'3.00~' TR R
.~ of staff to.work with Teacher  3.52 ~4.42 ~ 0.0l4* '~
R jvolunteers L ‘Volunteer 3.48 .0 - SN

:la Volunteer placement o "1,.Pr|nc1pal 3. 64 - N R "} %@. ,
procedures,‘.- : -~ . 2. Teacher  3.68 0.16. 0.847 . e
R ie.}t;Volunteer 3.75 . S DR

. IS,PrncedufesnfntVdealtng-", it;Pflnbibal 3;?4f_fff_]hn B o
with major-difficulties ' -2.-Teacher.. 3.52 .°0.18 'p.828 -
S o j,‘},,Volunteer,3r63 S e

S,

16 Coordlnatlon of volunteer i;'PrnnETpal 3. 977‘ S
vices... ... . ... “2. Teacher’ 3,91  0.26 . 0.768 I -
T *'3.;Vo1uq;eer 3.85 .

[P
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; . ;- e - ¥ 69,
,.ﬁ‘_ T _ : . S
|‘{4El » tv/
’4' Lo o : ‘ lnvolvement by Respondent Group ‘
o o V Aﬁ”" . RV b e , *
. ~, I'.'u ot - o " . M . o . . 4
. —_— o T B . . i
P . ‘ R 'l,, . Respondent ' Groupva Foo T
Aspects of P;rograms .'r_zjt;‘ Group - Mean,  Value Prob.
EL : w T i ) ;ff,‘. T : S ¢ ‘_‘. -7
Qe g RS ‘. |
o 25 Beneflt of volunteer ! l,,,PrlnCIpal 4,27 - o e
G 3 preogram to teachers S ,_.*.2' ‘Teacher: - . 3.88 ~'3‘.4‘7J'-." 0.034% ‘
. e T s 3 Volunteer 3. 9& ‘ W o
. MG IR LT, En s N PETIPET SR -

s _4‘ 26 Beneflt of volunteer{ b .,l.- Prmcupalw;a 45 B “lg__ Lo
o o program to .school . .2, Teacher By 22% 2, 50 . 0.086
S 3 Voluntéer 412 e

oo o ‘A‘ R o N ‘ - : ,

SIP

\ ngher means |nd|cate greater satlsfactlon‘,.,é%l,'--‘;-'.'”-;

B * p< 05 S P -° . . , Do o 3 ) .
‘-r . . ) ~ . 4. . .. 'v '—_ . ) . -“ e - " .' bee v . . :

LEL e s i gy

- 'The general satlsfactlon leye,ls o‘f all respondent grdups wnth aregard

: - ,\. g
5 ..(,_ "y 2 l. T ,.,.' v . "}E‘ ol e ‘r

;‘ o tb aspects of’ volunteé‘l‘ mvolvement were quxte hlgﬁ No grou’_

..below ;3 00 whlch nls l

T

k

| R '-‘"_"group‘means were all toward the posntlve or satlsﬂed 'end sg the scale ’ B
';. generally satlsfled wnth b

lme o "' et &w/

- . .

fp‘ u,,-» “.— By

cght\‘dlfferences (P( 05) werefv‘tétQWever,." ftlfled ln 8 of 26 ( .

N a-'.

Slgnlf;

aspects of volunteer mvolvement. A furtheirsgrﬁve aspects lndlcated trends L

““.‘7“.* S

. T :
(AR : [T R {

toward slgmﬁcance.

v “a

FE R '; 3 / leferences betw. and teachers,' and prmcrpals am‘]“"‘ig |
AL o b - : Ay o~ A
B A /volunteer;s accounted for the sxgmfrcant F ratlo wrth regard tcr tasks

- e
L !

performed by volunteer’s. "“Of the three respoqdent groups, prmcnpals were
'l

iy , n B v @
D
S Ymost satlsfled w1th thls aspect of voluntaer qulvement whereas teachers
S AR . ERREE DI S
e .‘ ) . U . . ,:' o ', fu . ) ,»‘, K o Vet ‘.» o S
-t were; least satlsfled. RS :
: .::m ':,. i._ .]‘ S e
AT % . -
: R : - - NS
JY ey’ . %, PR v
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. A . g : , . ‘ A
. F o lffeclnces' between - principals and teachers,’ ~and principals '_and" .
-volunteers accounted for the slgmflcant Fr ratlp w1th regard to rellablllty
< B P A ,
*&L . = of \rolunteers. Of the three respondent groups, prmcnpals were onr.;e agam o

mdst sattsfled and teaﬁhers‘ were once again least satlsfled wrth_ thls
. » N B . m".
P aspect of volunteer lnvolvement. S

°

Slgmflcant dlfferences among respondent groups also occurred with -

\: ,.regard to orlentatlon/preparatlon of voluntqers‘_ and staff workmg thh

af .volunteers. Volunteers Were most sa‘tlsfled 'tl:\«zdrlentatlon/preparatlon%5
S D oo e 1

',e they had reCelved whereas prlnmpals wersr the~ le‘ast\,s'“atlsfled of the three - «f'

.- e g.roups. ‘ ‘The sngnlflcant F ratlo for thls aspect of yvoluﬂteer mvolvement is |
o!& : ‘a result of dlfferences‘between group means of prmcnpals and volunteers._,ﬂ

Interestmgly eno,pgh teachers g‘ ”,.also‘ rnost satlsfled w1th 3 the

A. e . v 1. - k '}a'
-~ ‘solf'lentatlon/preparatlon they - had recelved to prepare themm for worklng wnth ‘ ﬁ' é

'.:.,g - 'volunteers.b;v Prmc1pals, @ the othelt hand wer,p :tﬁe l‘ea.st isatlsfled of - the S
’g‘ three respondent gt‘oups w1th thlg, aspect as Well;, 'l:he slgmfxcant F ratlo W
. S? ﬁwas lcaused by dlfferenr,(es between pnncrpals and teacheJ:S, %t;g prmcnpaISx_ |
o " and volunteers._ e | \ R ” ‘

-',\ Satlsfactlon w1th re‘latxonshlps between voluntébrs and ,staffi and -‘.‘ ;;ix

3 - T I .
A A S

volunteers and students was also sﬁgmflcantly d|fferent among r*espondent‘

il . .. ﬁ

Q;roups. o Prmcxpals wafre most satlsfled w:th 'relatlonshlps between "; :

volunteers and staff whereas @achers- were 3least satlsfred %Tbe

R .
v ‘o »

srgmfxcant F ratlo occurred as ‘a- result ofﬁiithe dlfferences"'between these g

: & R Sy ‘ o, . -,“
-'“‘two groops. ‘Wlth regard to relatlonshlps between volunteers and students,,
A, e R
pnnclpa"l’s we&'e .agam the rnost satlsf:ed group wherEas ltgeach‘érs were least
L ! ‘ B K




La‘stly, slgnlflcant dlfferences "_in ..Satisfactions“among respon‘dent
bone . rgroups occurred wrth respect to the benefit  ‘of the volunteer program to..
. ' ' : .fc . P

volunteers and to- teachers. Volunteé\“s were most satlsfled with beneflts of

'the volunteer program to themselves and teachers were least satlsfled with

this aspect of volunteer mvolvement. The srgnlflcant F ratio ‘was, caused »

v
. "

"‘.by -dnfferences between teachers : and-prmcnpals, and teachers and

volunteers.. Wlth regard to’ beneflts "t’eachers from -the volunteer -

.o . ¥
o . v
v B 9

- program, pnncrpals were the rnost satlsfled _and' teachers were ﬁne least

v

satisfied of -the'three groups. ‘ The sngmflcant F ratlo was caused by L

dl’ffe;rences hetWeen '."‘._pals and teachers., .

. . . Y ‘ ) . R

. . ‘é;n | | Thls chapter has had a threefold focus.gyl-'lrst, the” tws Pel‘fmméd_ R

RN by volunteers were examlned relatlve to frequency and- approprlatenesi§~*as;_; .o

S T . ‘

o percemed by the three respondent groups., l\lefere:des in perceptlons ~‘ r
.1{ ; _ ...-~zr—° % _ ‘

qé levels of Ehe respondent groups wnth regard to vahousﬁ%specis Qf volunteer %},
‘ : | _ e lnvolvement were examlned and dlfferences among groups were analyzed‘ | /

%‘ '._;?.-:" ) ks ?"u’._i;_ q'here wa’s consnderable dlsagreement among respnndent Qroups wnth".»

‘tasks performed. Prmcnpals lndlcated.-'

respect to frequency of volunt

n

general non-mstrUctlonal tasks were performed most fr;equently wblle .

tﬁg&tﬁrs and volunteers ldentlfxed lnstructional tasks as bemg performed' ‘
M < ‘, .. b"
Prnncnpals‘iand volunteers- lndlcated that tasks lnvolvmg ,1,

\

"tance%were performed 'by volunteers leas_t frequently whlle .. , ’

B e o ' '
i "lﬂ ated classroom malntenancee and admmtstratlon* tasks were Fe
g B PR Ll

v performed least freﬁhentlya Sngmflcant drfferences (P( US) amona groups e

/
1
°
5
»
L)
2
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‘i

| G R . : _ 6

occurred wrth regardﬂ t_o classroom malntenance and adfmmstratlon tasks,
' . ""r‘ i I Lo

general non-mstructronal tasks, and mstructlonal tasks. . wmers generally

rdehtlfled selected tasks as occurrlng less frequently than did prmcrpals or.
’rl_ - volunteers. ot ' L o
. Q 2 . . ” . N . o

A.v : . e
. .

_While there was more agreement regardlng approprlateness of tasks L .
rﬂ X

[ Emong respondent groups, it“is noteworthy that whlle teachers felt clerlcal

tasks _were . most approprlate for vo\lunteers, volunteers regarded clerlcal

l

‘ tasks as berng least appropnate. . ' L . f'r’?’

La

i
!
!

TR There was also consrderable druagreement among respondent groups

i wrth respect to goals of . volunteeﬁprograms. Srgmfrcant dxfferences P< 05) o
[, ?& : Lit ’
' occurred among groups m four of the 8ix goal statements llsted ‘ )
%

Although satlsfactlon 'tlevels "f ro. varmus ) aspects. of vo'lunteér

. . 'll . \.hé . A
lnvo‘lvement in commumty schools ‘was generally high among all respondent

groups, srgmflcant d|ff°erences (P( 05) in terms of satlsfactron were found- s

T 2 S nr )

to exrst ‘l‘or elght ltems.‘ Of the thre& groups, prmcrpals were most

4"1 . .
« 1

satlsfled wrth tasks performedo y volunteers, rehablllty of v\toateers,

. LT ", 'I - - .
S relatlonshlps between volunteers and staf’f relatlonshlps between volunteers _ S
. = {

. and studentsa, amd beneflt of the program to teachers. At thei‘s’ same 'tlme, E
) ‘téa_ch PRt e. 1Least satls*hed wrth these aspects of volunteer mvolvement.

. : i .
o, Ly 2 ...:( -

therr orrentatlon/preparatlon to work wrth volunteers. f In thrs case, - LIV
K ‘ X R 71 R o B, o . ‘,".,'.‘
' prmcrpals were the least satlsfled Volunteers were the most satrsfled

group with respect to thelr orlentatwn/preparatron and benefrt of the - P

M oA

program to them. Prmcrpa’ls were the least éatxsfred gmuﬁ wrth regard to =

volunteer orlentatron ancL téachers were least satrsfleg. wrth beneflts gau‘led g’ .

\by volunteers as a result of the voluntaer program.“_' The dlffere.nces )

pals and teachers-m terms of#%atls actlon wrth volunteer ;b. , 5:,,
: SR LS : e et




,'progr,ama‘ may indicate différing outlooks ‘regarding volunteer involvement

»

o betweep‘thése'two,fgrou'ps‘. ' é‘ : e e

ey L - -
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S CHAPTER SIX | . 3

Perceived Are'as"of Possible Irrlprovement in

Volunteer_Programs b_y_R.espondent Group ;

wi .‘;:j".“r .
g e e , . o | .
e ) 3 -
R EE This chapter deals wnth areas of volunteer involvement m desngnated
,‘! ”:v”' ‘1& ;
ST ,communlty schools that coLlld . or should be lmproved as percelved by
; &

pnncrpals, commumty school coordmators, teachers, and volunteers. People

.'representmg each of. these groups were mtervxewed in each of the three IR
“selected de 1gnated communlty schdols. In each school the prmcnpal

community hool coordlnator, three teachers, and three volunteers were -

' .

‘lnterwewe. usmg the mtervxew 'schedule contamed m Appendlx B _ These
~ Sy ' -

mtervnews were recorded and transcrrpts were rnade from the tapes. ‘A

-

L ,V"transcrip of one 1nterv1ew is’ also provrded m Appendlx B 1n order to

: - ‘J j"‘ -
o ‘show haom the mtervnews were conducted . The transcrlgts wereq analyzed ]
o S ;.d‘, SR e Do X
. and th esults are summarlzed in- Table 23 o T R
, . e . R ‘ SRR IR PR
Ten aspects of volunteer programs were 1n|t1ally ldentlfled from the >

. 3y
. llterature and lncluded m‘ the mtervnew schedule 1as ‘areas that mlght need

» .
v

lmprovement élmply because they were elements of volurlteer programs. s
-~\£ L A- ...\"‘»f N " »

,respondent groups, and %’hds“wzth areas least

RE

: B 4
"‘m, need of lmp ‘ve'ment‘
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» . :
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J¥E. . Table 23

Perceived Areds of Possible lnpr0vement in-Volunteer S

A oo L S . Programs by Respondent Group

B Progrem'Va?nébles o Principelﬁ Community - Teachers Volunteers Total

. ' o . ‘School » e _
Yoo S ‘ . P © 72" Coordinator o o
. ' : - . ! > . N =3 N =3 A N =9 N ="' 24
4 : s : R _ . : .
R 1. Pre- plannlng for o ' - o I 4 EEREA ) - L
) volunteer.anodvemenL. S T N o S
. , ‘ e e TR - EPERSE ;
) 2. Recrbitmeht of . o . . - v 6 e
- volunteers. L Lo ) 7‘{‘ . ;,'f o S : L .
3. Selectxon/Screenlng - -.‘i‘ T P i' 3 FL- A U f"6 . ’
: of volunteers. L o ' oo e A s :
4.. Training/Orientation . .1 R U
o of volunteers. - ’ . L

Ll 5. Trannung/Orlentallon A B RS U
v - - of teachers., : A

6. Plaoement-of voluntee$s., T

R “Tasks performed by N
@ * volunleers.

S 8. Evaluatlgn of volunteer i”’ij,i . : ;‘ -
R 1_‘j'.: programs: ‘ ’ ) E

9.«Rout|ne procedures for S :,‘-" -

. smooth operatlon._~. ) S
A R : e . o
o8 10; Recogn:}xon of’ volunteera. - : R
SR Teachea*lnvolvementlleader-.f'2 o2

W '; shlp of volunteer program.,' B S .

- Q

-\':f':P 12 Volunteer leadershnp uf. 2 -2,
L e :3.fvolunteer progtam. .

« 0 i T S

N 13 Communn.atnon emdng . L2 i

SET parthTpants. R N .
: LT - R B RN *s

-

;:,= BTy Teacher ewareneaa/ S e e ) A . Lok e
w T :atglhyde/acceptancew _ ,,v”'.ﬁ*,_»,v o e




fTrarmng/Orlentatron of Teéchers : N : N

( o Tralmng and orlentatlon of teachers was ldentlfled by the greatest
. "
" number, of respondents as 'being an. area ‘where 1mprovement was needed or . E3
0o ,‘ B

- was;possible- App_r_oximately »one—half of teachers ',and volunteers'
. mtervnewed ‘and _one- -third of ° pnncrpals _ and ‘co'ord'inators' intervi_ewed
'mdlcated that they ‘would llke to see lmprovement in thls area. e N

‘o

Teacher__s mtervnewed md.lcated that to make the program work‘

. teachers had to be informed.,

s If the people yvho are gomg to use volunteers o@t know about it
S f-‘_ or can't - visualize using the volunteer then 1t's like: sprttmg into the :
.wind; lt just doesn't WOrk : ST :

v - .In fact, teachers seemed to mdxcate that ‘a major part of the teacher
-

'orlentatlon sessnons would mvolve nog only mformlng teachers about the‘.

. volunteer program but gettlng thelr acceptance and approval as weﬂ

: : e Thls tralnmg/orlentatlon of te o:h%p I thmk is qun:e vnmportant,- :

e ~  because if ®you're’ going to has(e 'VOlunteers in the schopl, you have .

" ) “to. have "the staff behind. yoff to “support that and 1 think'that.

,‘ telachers as & whBle would have to be educated before you even .
started ‘on something ' like that..... | think that if you-present it in a . "
Vposrtrve way and -let teach see how they'd benefit, how the'

& o school would benefit, ¥hen 1 can't see any problem. 1 think _lt ‘would

& ~ be quite. welcomed _, L . e

et

_'Teachers also felt that they needed to be mformed about how to- work» .

X o 7 Sl _
wrth volunteers and" how to use volunteers effectrvely. Lo

LoEe -I thL %hat “probably trarm%g is somethmg that's difficult. "How do’ -

ol S -1 use her effectively?" an "How - does . she - work effectxvely with . 0

o me?" s maybe  something that should be, worked on...becaus e

‘.~ sometimes it's| as much a fault of my not knowmg what I should b

Volunteers who felt that trammg and org té}a’oﬁ of '.teachers ’COu"ld o

1—'!

-;be lmproved also felt that teaohers needed to be educated m how to use . -
.y% . _‘:‘ ;-:,":_:A ; .;;» :_ . . o 4 T -?:'Tvi_ >

""f""_.'a ':volunteers. Dne vOlunteer explalns. \‘ AR » ?K

"'-f"“*The teachers should be - mac‘leg"'more - to know reallyn) what the '
voluntears .can . do for lthem. A":vlot-”_are unaware, a‘ lot r&glly dqn t; L




. r

'.“>‘ . ‘ . ‘. .‘ v" ﬂ

‘4
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o . want to use them or use them ‘to an extent when they could be - -
. ‘used- more.‘ - ‘ S '

In addltlon,‘ volunteers felt that rf there were some kmd of orlentatlon
]

sessions for teaohers, not only would teachers learn how to more

DR

Mg

effectwely use volunteers, but teachers resxstant to the |dea mrght become

' more open to the ldea of volunteer mvolvement

i
'l"/. “

- as. an area where lmprovement was necessary or possrble. j

-~

ch ees <I>f they ‘had, some. klnd of meetrng ‘session where they explam ‘to
- the teacher what the volunteer would be doing and how ‘- you know,’ ,
- those kind of thmgs - then_ the. /taacher might be willing to talk to ..
-,the volunteer, get"to know them @nd treat them properly ’

')

-The commumty school coordmator who felt ‘that teacher orlentatlon '

N 1

- could be |mproved noted that wnth greater understandlng,"‘teachers mrght
‘have fewer complamts about the volunteer program. ' |

<I>f they have the- orrentatlon to understand some - of the more

human components of the program, I think they'll usually be ‘more
_readlly able to- accept the fact that we're going to have .
"absenteeism and- that deSplte the facts that you're ready for the _
volunteer, maybe their child - got srck or. thmgs llke that : LT %

N

Teacher aWareness/attitude/ac’ceptance e

o R LT Ly i
Teacher attltude, - awareness, and - acceptance ‘ of VQl’unteer

.

mvolvement in® communlty schools was ldentlfled by: nlne of 24 respondents
/

**’a

hrs ldea was RS-

@

closely related to tremmg and or:entatlon “as- one way ’ofv’*overcommg

“

e

negatlve feelmgs that ‘some. teachers had regardm er lnvolvement
i 'olSv = o “
, The major difficulty in terms of . teacher e~ % regardnng the
volunteer program, as 1dent|hed by‘ lunteers; was that teachers drd/ not Q
‘ treat them asd equals.-..i Volgnteers‘ reported that teachers percerVed L
themselves to be "mtellectuals" and treated volunteers as. mferlors. . O‘ne .
. ' B

oo

volunteer mtervrewed made the pornt that

v

Although the volunteer may not have thelr educatlon, we're stnll
domg a. ]Db here and we’ should be treated as part of the-: staff.... I

S el T e e e e
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Ca thlnk they treat me @as someone below them in that way., 'They

' ' don't really take much notice of - me unless I'm actually in their ~
class. * That. could be chariged, because jt seems.like I'm treated like

-an outcast....,l don't feel part of the staff...._O .

s

Aﬁother volunteer -put the pomt rather succmctly by saylng ...volunteers n

_stlll haven't made it |nto the llttle cnrcle...."‘ Volunteers generally agreeo.’lv

that teacher acceptance of volunteers and the volunteer program was an .

i

essentlal part of havmg, a’ successful volunteer program, but that thls area' L

&?’

| needed lmprovemgnt and that thls would take tlme. _ ,‘
- The teachersaﬂgwterwewed who felt that teacher attltude needed‘ve

lmprovement lndlcated that the major hurdle to be overcome was the_‘

»

e

: ‘.teacher s fear of outsnders. : = . \ .

<T>he...thlng is” gettu;:g* over teachers fears of out iders almost, A
like, ‘judging them:..... you have to want to do it and: so.‘ v
don't want- outsrders in -their’ classroom or’ ‘they--don't find- f

St because )lt s a waste of time.. - So- lt 8 an attltudmal th

"*Some commumty school coordlnators mtervxewed -also noted h_.‘.

Tresrstance of teachers to volunteer lnvolvement and lndlcated the problem"‘f

I guess °the area where ‘we get the most remstance in puttlng 25 N

volunteer ‘in the classroom -is from teachers, . They re really sensif e N

.about thelr professronal standlng and - any suggestlon that a per,son\ ,

who is"a commuml:y or-lay person could instruct in an area betfér - -l_‘

than they ..they - feel  quite . resistant "~ to ‘the idea. -~ So . that™
. resistance takes the forms of, "Well, I have. a very busily compacted ’ _
"'currlculum. L can't. .afford a day even though.l know my students. .
 would .enjoy havmg _someone’ else in. and spend tlme and talk about \ Q
BT .. this kind -of ,thing. "I think that” area is - one: that has to. be‘ L
. - ¥ overcome, the nervousness of teachers. : . _ o e

P o - L S L A, :
; L]

' A commumty school coordlnator also mdlc&d that the at@tltude that

' _volunteers should do the 1obs that teachers dlshke stlll needs to-ﬁ)e
CRNEE R :‘ S _;.""Ji__
overcome and a dlfferent plcture of the volunteer must be presented .

: @ ' The attltude of people wlm are lookmg for volunteers in. ‘a school -ibf
[t <. .. they. are still “under. the impression that they “should get~ some little" L
B housewnfe from somewhere vgho i ;ust bgred sxttmg around home._ <

Rt S .

P’
R L
fh-b‘:“.' -

= -:." S | . oo " F ”’...- :~ ‘G L




think of. going to work and she'll ‘come¥ in ~and do “all the - "schluff"
-';]obs. All. the" supervxslng and you ‘know, . ‘the - clerical, the really .
- horribly tedious ‘jobs: that - they don't want to do. Well, I think -that

‘a.lot of what's being done is to say, lrsten, people who volunteer

« agre on the whole educated, etc.”etc., and have something they'd like

df ‘course her husband makes sof’much money she wouldo't even L

-to-give,—-not-some-little— houmw:fe who_has_nothing. better_eto_.do So
'that klnd of.an. attltude has to be promoted MOr€.uees - JRSN

that teacher resrstance to volunteer mvolvement should be”overcome

.slowly. _,.A,tn."_was felt that tezachers could not be pushed mto workm‘g w1th
-,o‘d"." W‘\ g . .

mformed of the beneflts and by bemg shown examples of volunteers and

,n'

Tralmng/Orlentatlon of Volunteers " S T ‘;,}-‘.;;;,:

‘.
S

»_Both commumty school coordmators and prrncrpals agreed however, ‘

. . ’ . .. . : L. N L .
ST teachers worklng together successfully. Lo e =f;3_, ,,

-""’Tramlng and’ orlentatlon of volunteers was also rdentlfled by nme of :

; volunteers,‘,rather they must be mduced to change thelr attltudes by bemg '

.)A'Q'
i

v .24 people mtervrewed as- an area where some lmprovements could be made."» -

‘v.

I *#‘
B »
B

Lo perqeptlons of what"dlrectlon the trammg and ornentetlon should take.

Volunteers felt that the orlentatlon should perhaps mvolve teachmgv

e e

",,them some skllls or show them ther-e they could be most useful : .The-'

‘.ornentatlon mnght be more detalled then what exlsts at present but should"_

.

o I th’fnk,&:hat r would hke to know a httle ‘bit: more bef: %
I .-?lntO the;- schooI7 and_~ saymg &hls is what you do” or at léadt-
»"somebody..tell you about “this program. ThlS is what volun '

g P_‘:-Indeed* as Wrth the two prevrously rnentloned aspects of volunteer g

;;programs, all‘r respondent groups beheved that rmprovements ‘were: possnble

m thls area. § However, all groups seede to dlffer shghtly m thelr

u"e' ‘gomg"_‘ N -



that's belng pald When he goes. to apply for : jOb he ‘wants. to
know ‘what the ]ob is about. R g

S

Teachers agreed wrth volunteers to- the extent : hey _believed

the expectatlons of the school toward the volunteer S clearly s'et

e

T "'.'fivolunteer ‘and .then another one comes in and they have to do the . |

N

e o

out. However, “this. vrew was expressed somewhat g F ‘stridently- ‘by

i

""'teachers as the followmg quotatlon lllustrates. : '.'i
'.g-., .

”'1 thlnk volunteers have to know what the parameters of thelr
ctivities are. They’rcant go in and ‘organize - everybody and endﬁ-& up.
belng more of a pam in the -rear than a- help

av'

2

Teachers also felt that the routlnes of the school~

shdu‘la’f't’;‘é' ‘ri'wqrg‘a_zgf.ull'y" B

' 'understood by volunteers. R \\ RS e |
L < ' BN A "'« ST Cap

The prmcnpal’* and commumty school coordmator “who - noted that""-’_‘-;-{-_

- ,v;ol:unteer or ; "ld be lmproved were mamly concerned wrth they'::"'

-l.' - '\

¢

_| content They were:: respondmg

- mechanics of .

“to .requests madeb e e,rs m devv'v""

: volunteer orientativon. The followmg cont by e prmcrpal lllustrates"the

l .

problem and general solutlon. _— o
‘) - . E B . s .

‘ ','...<T>he teachers...were ‘sayingd- that they spend dee @ lot of tlme w1th' R
" each volunteer sort. of training them, takmg class time’ to. train this . = |

‘;,;fsame thlng and kind of go through this thing. a ‘number of times with"

éach’ volunteer. So- theyre .wondering . if we can- develop sort of a :
. school gener_al training ‘program  so -they can get away from takmg ,.t,:

R ,.v-'-class tlme to orlent these volunteers.... } A_‘. e S ', ST

_ o ..‘ o g

In thxs achool parents would be tralned to orlent all mcomrngy‘ volunteers. o a o

Teachers, of course,'would Stl“ be expecte

T . e >
orlentatlon of volunteers specrflcally asslgnéd to them. ’ ¢ -
[ . ;‘ L AT S [ Toe e
i Commumcatron among Partncnpants F ) R T e
Greater communlcatlon among partxcupants |n' the volunteer program"

was zdentlﬁed by elght. of 2& rEspondents as- an area needmg m!provement

o : g U
Prmcxpals, ‘ t@ﬂhél‘sy ;Wd commhnrtr school eoordmators «mdncated that S
. ‘ : R o é’ R L.
- ,'_.. o "@\ s
v : :-_\::“ g T "



' possrble area of mrprovement.

‘greater commumcatlon among all groups was necessary, v?hereas volunteers

[

-t

,ldentnfled only commumcatnbn between teacherg and themselves as belng a

“ ' " !‘d

o__‘ 4

One of the prmcrpals—mtervxewedwmdlcated that-_commumcatlon is."'

81

Y

e

always a problem m anWschool The problems of commumcatlon in ’a.‘

"volunteer program mvolve mforrnlng teachers about what resources are-

avallable and what volunteersgtare avallable as well as fmdmg out fro‘m'”:'mw' T

s e

teachers what therr needs are. and from volunteers what thenr skllls are.

'th greater feedback from teachers regardmg thenr

W L
One of the teachers mt vrewed made r’nuch the same ‘paint by saymr that,

.»'l thmk |ts a ‘%tter “of. communlcatlon, that person <. e. theo

'-communlty school coordmato?ﬁv° talking -to teachers and finding what,
they want and rnaklng suggestlons.... .So: rt's a. commumcatlon asped‘t
_that needs to. be lmproved a lot. o
‘i Some teachers also lndlcated that volunteers should have a. hlgher

ol e » G ‘

proftle in’ the school o that teac“hers could get to Qnow them-better. As;. A

)

.4' »
mdrvrdual volunteers before ’beglnmng to work thh them., :

;-

Id llke to have a good deal of tlme to. chat wnth that person and‘-“

they perhaps wouldn't be mte;;ested in :doing, - llkp say,... if. ‘they're.:
‘,‘ an artsy - krhd of, person’ who would be "able to.make games-and so. '
“ ONuses.. I - lgnow the’ .sheet that comes ‘out -on the- volun eers s;gmetrmes._’

“doesn't’ 'necessarlly |t¢llsts hobbies® and things:
thlngs may sometlmes come out that” aren't lrsted
B A

The feehng that greater commumcatlon, bétween

'actlvmes was A

B T A

desxrable. \One volunteer states thls very clearly by saylhg,

RS n,@ -

v_.g’t,eedback because .they learn *from” that and thats volunteers§ ;
. aren't, ]ust? to. glve therr sershoes but more than that They want to

lbarn.... R : SHe

see what sorts of “things they like domg and what sorts of " things >

well one teacher mdlcated that lt was also necessary to get to know- L

ike - tigat %% but;_'--‘_;{.'”‘
‘k’ @ ',jf,é; o

v teachers and Sy T

. . .. P e
‘|.. KRS "._.~t.

. ....I thmk that what lot qf volunteers would hkef’to "see’-is u "



*—\—-vo\lunteers—was—an area that_could be_,(lmproved, lt was prlmanly volunteers :

, Vprmcrpals nor commumty school coordnnators\ldentlﬂed thls as an: area .

Y 4

o Pre-planmng for Volunteer Involvement

\

who rggarded lmprc}vement as bemg'necessary m thls area. Nelther

7

Recruntment of Volunteers

/

o \\ Although elght _of 24 respondents indicated ‘th'at recrui’tment " of -

82

T

-~ -
-~ . N3 \\ ‘.

needmg 1mprovement.”_' 'Al__lvrespondents who felt that recruntment of

‘ ,volunteers could be rmprOVed mdlcated ~that thelr main’ concern was to .

- recrmbed.gas. well.,

.‘\ )

\

N

- Another teacher 1nterv1ewed , also lndlcated that establ:shlng the :

e . groundwork for good lnteractlon among partrcnpants was nmportant but was,,'

attract more-volunteers',-to the school. - Some volunteers also felt that in

- -

"'recrurtmg volunteers ’the- school should reach more wrdely mto the_'

fvcommumty s0 that not only parents but semor crtlzens and others would be

"~ N .
‘ . . . . >

R

-

e -

i
r

. rno_st-.lackmg be_ca_us_eyof tlme constramts.

mvelvement ‘as an area where |mprovement was possrble. All respondents“:

SN

mentlomng t;hls as an area of concern were enther teachers or volunteers.

S

mprovement mdxcated that ganmng the goodwrll of teachers was one of"'

s

the most 1mportant aspects of pre-plannmg., A comment made by one ofv‘_,'-’*'

the teachers lnbervnewed lllustrates -the pomt. R a

The ﬁrst one, Pre-planmng for volunteer mvolvement -1 thmk that' :

S0 rmportant. If you don't ‘want teachers “to .think. something..

-being forced down thelr throats, they have to be mvolved rlght from__"

the start. - 1;,

'

Of Zl& respondents, ‘seven ldentlfled\pre-plannmg ‘for:'volunte‘er'-"-

Respondents who ldent|f1ed thls as belng an area “of possnble

oy



One volunteer mdrcated that pre-planmng was unportant in that 1t

7\.

—

. /would facnhtate a smooth transmon mto the school for the volunteer.

P

Pre-plannmg for volunteer mvolvement - I find that that's 1mportant.

Jrespond’ents as belng an area of. posmble |mprovement However, five "of: the

'.Selectlon/Screemng of Volunteers

: ('

I think. that .more -work" should be done there—and=so—the—volunteer
doesn't ]ust come in here and_right now you. go to work type of
thmg. - TN . . -

\

- Selectlon and screemng -of volunteers was percelved by six of 24.

\

3|x respondents came from one school wh\ere there had be\en a serlous_

.
"problem wnth one of the volunteers ‘who. had been workmg in the school'

As ‘a result of thxs problem, personnel of this school felt that screemng

“","procedureS/ﬁﬁould be |mproved to prevent a reoccurrence of such an -

‘.-"'mmdent. The prmmpal of the. “school summarlzed the problem wnth

*;selectlon and screenlng~ of volunteers m the followmg manner:

Thats a- tduchy one though because we're ~ask|ng people to come in
. on their, own time. -and. they're not- paid.... I -think -it's"a .very good
~point that. if you re going to make them’ jump too many hurdles

.. they're \not- going to ‘want to be a volunteer either.  You know,

frespondents as * an area of possnble 1mprovement. The prlhcnpal commumty'

~they! re\glvmg of . their ' time freely so- we're goxng to have to be a .

llttle careful m this: regard N N

Tasks Performed by Volunteers

. ~school *coordmators, and teacher who tall%ed about volunteer tasks with

~

-._v.'\\ - K

‘.j 'respect to 1mprovement all mdlcat/ed that volunteers hould be glven a

“varlety of tasks and should hot be expected to do ta/sks that they don't

) 'want to do., The comments of ‘a prmcnpal mtervnewed underlme the pomt

- having ‘some sort of meaningless task . just so they have to be -there.
' They start.to get - ‘turned ‘off and tuned.out. I'm nat- .saying that
] happens all' over ‘the- place, but ‘it". does happen and.- it_happens in
e ',schools where there- are no volunteers and there Jis an effort to

v

T a

Tasks performed by volunteers “was "identified. 5by'.\ 'fivei 'of' 24 -

: -»"'Theres nothmg ‘worse than a volunteer slttmg in a classroom and .



"

improve the climate of the school. ' Quite often, many administrators
accept the fact that having the parents in the school will have

. something to do with their climate within ' the nelghborhood'

however, it tends to backlash on them because they do come in and
... the volunteers are put into meaningless kinds of tasks. They
'eally—don't—know_why_they re_there....

84

Volunteers .were generally satlsfled wnth the kind of tasks. they were
asked to perform wnthm the selected schools. However, one volunteer did

"make the comment that volunteers should be -allowed to choose the areas

)

they would llke to work in.
\

b1 dldn't have a chorce. They needed somebody here and 1 came and’

.1 did thise.. This is fine for mé. They needed somebody and I came

. and I 'ehjoy it. But let's say there were: two or three different
volunteer jobs, I would,want to have a choice at what [ would want
to dOh\ I think it would be nice to have a choice....

»
~

. Teacher Involvement/Leadership 'lﬁ’f Volunteer Program

Of 24 respondents, five lndlcated that lmpro“vement in volunteer *

»

programs could occur if there were greeter involvement on : the part " of
teachers and 1f teachers themselves provided the leadershlp for volunteer

programs in: schools. This seerjned to be primarlly a concern of prmcnpals

and community - school coordinators. No volunteers and only one teacher

mtervreWed ldentlfned thls as an area of possnble lmprovement. -

’I

- One” principal lndlcated ‘that. people such’ as the curriculum

coordinator and community school coordinator had been initially identified
as those oeople providing leadership for the volunteer program . in the

school. . However, he weént on to say that, _
\

e XIDF it's going to work now, if 1t s really going to work, the next -

step is just imperative and that i they have to take over. They

have to take over the responsibility for getting those -volunteers

trained and actively working either within their classroom or
outside. : o ' -

As indicatevd, it was felt that _firstl'y teachers had to become more involved

in the volunteer program and- that secondly teachers would eventually have



.
.

to assume responsibility for the volunteer program.

Volunteer Leadership of Volunteer Program | 7

g Tﬁe idea of volunteers providing leadership for school volunteer

. 85

programs is somewhat related to the idea of teachers providing leadership
in this area. In both cases, pedblé who are most closely involved with the

program, would provide the ‘leadership. Of 24 respondents, four indicated

. ] ¢
this to be an area of possible improvement. Once again, this seemed to

be primarily a concern of principals and community school coordinators.

Npii;her teachers nor volunteers indicated a need for improvement in this

area.

S

"Respondents ina\iéated that volunteer leadership could be provided in
training and orientation of voluntee.rs‘.‘and other - areas. Oné of the
principals interviewed expressed his v‘it.ewsv on the .kide‘é in the following
manner: |

| ... I think if anything is.going to work' very effectively as another
direction to:take at the school... it's very, very important that you
decentralize the tasks and that anybody who has a part or is
expected to play a part in a- school be given the opportunity to
stick ‘their neck out and develop some stake in that part, and that
. works not only for the staff. but for the volunteers....It's only when
you can shift that leadership back to the people who are actually
responsible for carrying it through then it really is working.... The

leadership people, they set up the organization and they set up the -

structure. They do the groundwork, but then the true leadership

people ®nift and they ghift it back to the people "who are
\ responsible: - and it's those people who are going to be most
. \ . affected by the decision that should be making the decision.

Thué, some respondents felty_that teachers and volunteers should be "

“~providing some leadership in volunteer programs.

_ e ‘
Reliability of Volunteers
|

\ Reliébi&@ty of volunteers was identified by four of 24 respondents as
an area requiring improvement. Respondents were either teachers or

" volunteers and all came from the same school. The problem identified by

| |
| _, N

§



L
]

all four respondents was one of absenteelsm of volunteers as a result of a

- perceived lack of commntment to the volunteer program. The comments of

one teacher seem to summarize the feelings of all four respondents: .

!

I think that , some people—volunteer—when—they tre—not—" ‘reallv

cpmmltted and then they're not reliable. You're expectmg them to
come work with 'some children. You've got everything set up and
nobody turns up, and 1 find that. difficult, 1 thlnk that's the worst
«se It's hard to tell how committed people are gomg to be to their
jobs. It's one of thgse things. If you're a volunteer you don't have
to show up, so sometimes they don't, :

F'Thts criticism .was not directed at all volunteers,' rather the four

respondents rnentlomng rellablllty of volunteers cntlized only those few._
i

volunteers who > obligated themselves and then di
¢ R

obligations. =~ ~ ‘ \

. Defining Volunteer Roles

not fulfill' their

vOf 24 responder_\ts,' four noled that volunteer.r_ol.es‘ should be more
clearly deflned These resoonoents felt thal: this would improve volunteer
programs ‘because the function or role of volunteers in the school would be
clearly understood by everyone.
The comments of one teacher interviewed are indice'tive. ":of the
)

viewpoints of all respondents who felt that volunteer roles should be more

clearly defined. He says,

n

The problem ... is deflruna the role. What is their purpose. in

school, 1 think. What is the teacher going to be doing? The whole
aspect. What's their role? Are they going to be a helper? Are
they going to be an advisor on certain subjects in expertlse they
_have? It's defining that role between -teacher and the person
coming in. : #

Both the teacher and the volunteers indicating volunteer roles . should be.

more clearly defined noted that this might allow for more relaxed
2} ‘ . L. _
interaction between teachers and volunteers ‘since each would. be aware of

what their responsibilities and limitations were.



Recogmtlon of Volunteers

The majority of people interviewed felt that volunteers‘ere

suff:crently recogmzed for the services they performed in schools. Only

87

three of 26 respondents—mdlcated that—volunteer_recogmtnon could: be -

improved.' The two volunteers noting this .simply stated' that recognition of
vi (
volunteers should be consldered important - because it was one way to

attract more volunteers mto the sc_hools. One teacher felt that volunteers

’

-

should be glven greater rewards.
: a

Recognition  of volunteers could be improved too. 1 know we give
therh a gift at the end of the year but compared to the number of

T man-hours they put in, it is totally token.

» 63 .
K3
" Most volunteers seemed to get a great deal of satisfaction from.

" working in the school. =~ Some mentioned that they liked working with .
students - or ;?/ that they were learning about and aiding their vown'*f

children.. Othgrs felt that, they were gaining skills through volunteer work}.>

One volunteer, when comparing his school involvement with other volunteep
work he had done, made the following statement: _ P

When -all is said and done  there-wasn't half the satisfaction - like
for instance, the mayor came along and said, "Gee you did a good
job. 1 certainly appreciate it" - that isn't half as satisfying as for
a kid to come along and say, "Gee, thanks for giving me a hand, I
' got good marks...". -

‘Evaluation of Volunteer Programs

"Only one of 24 people mtervnewed mdlcated that evaluatlon “of
volunteer prograrns could be improved'. Th;;: principal who felt that
evaluation could be improv.ed 'noted‘ that_ many programs_ have either too

many objectives or no ob)ectlvesx at all If a school attempts to work at

too many things at the same tlme, rnomtorsng becomes drfflcult. If there .

are  no ob]ectlves,_ or disagreement .about objectives, evaluatlon becomes

o . A e _ Ly
impossible. One of the comments made about evaluation was that,

. v
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One of the biggest problems that many programs have is that
they're not sure whether they. want to go to A, B, or C and then
. they come up with some of the most fantastic forms of evaluation
that you've ever seen and they're completely and totally
meaningless. You know, you do lt and then you store |t somewhere.

-~ You put it on file.

88
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““:; . Summ ary RN

Thls chapter has dealt with the perceptlons of . prlncrpals, commumty‘

school coordmators, teachers, and volunteers. regardlng what ' aspects of_

,n

volunteer programs cquld or should be lmproved The pnncnpal communlty,

school coordxnator, three teachers, and three volunteers. were mtervrewed

in each of three selected: demgnated community schools. .An interview,

schedule was prepared and respondents were asked to identify ltems from a

ten pomt list’ of aspects of volunteer programs that they felt needed

|mprovement. Respondents were also encouraged to mentlon other areas of

" volunteer programs where lmprovement was needed or possnble. As . a

result, 8ix addltlonal items were identified and appear in Table 23 as items
: ‘ ) x.
11 through 16. - . - g _ /

Although the espects of'volunteer programs are interrelated; they

were dealt wnth separately Jp the analysis for purposes of clarity. The

tralnmg and orientation of teachers was |dent|flgd by the greatest number

of respondents as an area of possrble lmprovement Other ltems dlscussed ,

i
in order of how frequently they were ldentlfred by respondents as needlng

e

improvement were teacher awareness/attltude/acceptance, ‘training and

orientation olunteers, commUnlcatlon among partlmpants, recruntment of

volunteers, pre-planning “for vol_unteer‘mvolvement,‘selectlon and screemng
of volunteers, " teacher . involvement/leadership of volunteer programs,

volunteer leadership of - volunteer programs, reliabil_ity of volunteers,

o

defining volunteer - roles, rebogﬁltxon of volunteers, and evaluation of

0

e

o
s

.;’;‘

’
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vollunteer programs. The placement of volunteers and routine procedures
for smooth operation were not mentioned by any 'respondents in terms of

needing improvement..

Although the_majority of items had some response from all groups,

89

sofhe were. mentloned only by specnflc groups. Pre-planning for VOlunteer

mvolvement recruntment of volunteers, recognrtlon of volunteers, and "

reliability of volunteers were mentloned as possible areas of 1mprovement
only by teachers and volunteers.l Volunteer leadership of volunteer.
programs was identified only by prmcnpals andi colﬁmunity sChool
coordmators, and evaluatlon of volunteer programs only by one pnnolpal

' Although this chapter focused on the negative aspects of . volunteer‘

programs, that is respondents were asked to ldentlfy areas that needed

lmprovement many of- the people mterv:ewed 1ndlcated their belxef ln the

posntnve aspects of volunteer lnvolvement and volunteer programs. Eveh'

the most ardent supporter of volunteer programs, however, noted that-

v

improvernent was always possible.

’



CHAPTER SEVEN .
. Summary, Conclusions, Implications, and

Su;gestlons for Further Research

L3

Thls chapter provrdes a brlef summary of -the preceding chapters as

- well as a- statement of conclusnons drawn from the results. In addltlon,

“he lmpllcatlons of the results are. dlscussed Flnally, some suggestlons for

ks

~ther research regerdmg volunteer lnvsflvement in schools are provrded

o Sum__grv

, Py ‘ :
Volunteers have been ac,tlve ‘in schools for some tlme, hOWeVel‘, their

involvement in_ schools seems to be growmg both in terms of numbers of

olunteers an>d\var|ety of functnon. Commumty schools, in partlcular, seem

to be encouraglng volunteer partrcnpatron as a result of thelr orrentatlon .

and phllosophy. The purpose of this study was to examine the currentl

“state of volunteer mvolvement in desrgnated commumty schools in Alberta.

-volunteers. The personnel responsrble for varlous aspects of the volunteer" '

More specrflcally, this study sought to examlne the structure of volunteer

l'l

programs ‘with respect to pre-plannlng, recruntment and screemng, tramlng

\

o

and ornentetron‘of both volunteers end teachers, and " placement _of__i

‘rogram were  -to- be rdentlfxed as" well “In addltton, perceptlons of

b .

prlnmpals, teachers, and volunteers were sought regardmg frequency “and -

g?,

approprnateness of selected tasks performed by volunteers,' relatrvei'
lmportance of selected goals of volunteer programs, and satlsfactxon wnth : V
varlous aspects of volunteer programs. Flnally, 1n order that the study not_

merely descrlbe what exlsts, perceptlons of pr1nc1pals, communlty school'

ot
-

‘



coordinators, teachers, and volunteers were solicited regarding how
.7 | : :
. volunteer programs might be improved.

. ~ . , :
A review of the literature and research regarding volunteers ‘in

A

'educatlon was undertaken. The specific topics of recruitment - and

. -
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selectlon, tralnlng "and supervision, dutlbs performed program mamtenance,
advantages and dlsadvantages, and evaluatlon were 1dent|f|ed and dlscussed
The fact that more/mformatlon regardmg volunteers ln educatlon was
"available~from the Amerlcan than the Canadlan perspectlve was’ notedt

It was evident from the llterature that many people belleve that
various benefnts accrue to schools that ’na'fé valunteer partncrpatlon. It

-was also evident that careful planmng was requisite for a successful

‘volunteer program. .The llterature polnts out that school personnel must

|

acceot'thé idee of volunte’er involvement and the puréose of the program |

v.'should be evnc&ent to all 'involved. - As, well, 'comp‘rehensive‘ procedures
'should be 'esta“bllshed and malntamed with ‘reep'ect Gto -_recruitment,
screening, {lentatlon, and placement of volunteers. ‘ |

The data were collected usmg a comblnatlon of - questnonnalre and

b_alntervrew methods. Guestlonnalres were malled to " all prmcrpals of

[

: g
desrgnated commumty schools._ in - Alberta except flve who declmed to take

_part. Commumty schools were chosen for the study because xt was - felt

'that they would provnde the best 1ns:ght into volunteer 1nvolvement .in

. schools as a result of thelr orlentatlon. Demgnated commum schools were"

,ldentlfned from a: mallmg llst provnded by the Interdepartmental Communlty -

School Cornm_lttee in _Ja_nuary ‘of 1983.

- -In addition, three designated'»cornr'nunity schools were selected, on - =

- the. basis of . having active yglunteer' programs, for more intensive study.

These schools were an ‘urban Elementary school, an drban

[y

-~
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Elementary/Junior high school, and an urban Junior/Senior high school. In -

@

addition to the principal‘ teachers. and volunteers at the three selected -

schools were \asked to complete questlonnalres. :

- Teachers and volunteers were . asked only to complete those sections

v

‘distributions. Parametnc prgcef.ldres were [used with some ‘of the data. '

"The F - testwand Sch

of the questlonnalre—dealmg —with— tasks‘performed_by_volunteers,_goals of

92

volunteer programs, and satisfaction with volunteer programs. Prlnmpals,

.on the other hand were asked to complete all sections of the

questlonnalre. This was done because the llterature identifies the bunldlng

admLmstrator as bemg ultlmately responsnble for volunteer programs. Thus,

T

it was felt. that the\prmcnpal would have the most intimate knowledge of

program structure.

“An lnterwew schedule was used as a data collectlon device for the

fln‘al part of the study. The prmcnpal communlty school coordmator, three

g teachers, and three volunteers. from- each of the three selected schools‘

J

were ’interviewed, to discover “their perceptlons of  what aspects .of .

)

AN
volunteer programs could be lmproved

Data were analyzed usl" . the SPSS computer program at the
W
Umversnty of Alberta and are J,f}resented prlmarlly through frequency

(

s

-—v‘\l

flcant dlffer'eﬁ(:e

Zim

reggrdgg)perce'
by vo]t@,teers, A 'rela/"t‘

among prmc|pals, teachers, and volunteers

v%;‘ﬂmportance of volunteer programs, and satrsfactlon

wrth varloas asped"ts of volunteer programs. . ‘, o

-~
o,(.

The data were arranged into three groupmgs, these bemg. 1) the:

organization of -volunteer;” programs, 2) ‘tasks - of volunteers, goals -of

volunteer programs, and satisfaction with’ volunteer- 'programs; and 3)

eﬁ”e ?roeedure were used to discover if -any sngm- :



- perceived areas of possible improvement in voluntepr programs. A summary

~of the results follows.

Organization of Volunteer Programs

'.f‘“ Data analyses relative to type of ,school, length of designated' status,

length of .existing volunteer programs, mrtnal—planmng, }recruxtment,

screening; training and orientation of teachers-and volunteers,’placement,

coordmatlon, and numbers of volunteers revealed that:

1. The ma)orxty of deslgnated " community schools in Alberta were

' elther Elementary or Elemental'y/Junlor high schools. d

‘-.: 2. The largest . number of respondents (34 8 percent) mdncated that
thenr schools had held desngnated status for two. years-as of June, 1983
3. It is noteworthy that 46.7 percent of desrgnated commumty

schools SUrveyed indicated " that their school had had an exlstmg volunteer

program for five years or more whereas only 10.9 percenlt lndlcated they .

had held de31gnated status for flve years or more. Surprislngly, 20 percent
of schools surveyed had no exlstdlg volunteer program. '

4. Only 5.4 percent of desrgnated commumty, schools with volunteer
programs mdlcated that no pre-plannmg had been done. The ltem
ldentlfled most frequently as part of .initial plannmg by schools v?as the

dlSCUSSIOI‘I of the potential of the volunteer program - .among staff (75.6

r

percent). Over half of the respondents indicated that the_ major needs of

. the séhool had been identified and a list of initial_,.,tasks ’for_ volunteers had

4‘been prepared Less than half of the. respondents noted that a decrsron.’ '

' 'had been made to. proceed thh the plan, objectwes had been agreed upon,

Aalternatlve solutlons had been dlscussed staff readmess had been analyzed

volunteer selectlon crlterla had- been developed or that gurdelmes for

long-range evaluatlon had been developed The person prlmarlly respdnsxble

\

[
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for .initiel planning~of volunteer . involvement was the principal, according

L]

'to 41.2. percent of respondents.

-~

S.'In planning for r%prmtment of volunteers, respondents indicated
that ldentlfylng possnble sources - of volunteers (86.4 percent) and

maintaining a file - of potentlal volunteers (81 percent) were Steps most

94

often taken. 1t is noteworthy that the development of a recruitment plan
(24.3 percent) end a decision on recruntment policies (21 6. percent) were
steps least often taken. The method of recrurtment favored by the largest
number of re'spondents. (89.1 . percent) was mdnvxduel | or_ personal
recruitment. . The community school coordinator was identified by 41.7
percent of respondents as being prlmerlly responsible for recruntment. '

6. Of schools which had volunteer programs, only 35.1 percent

lndicated thet volunteers had been screened. The most destreble skills

ccordmg to 92.3 percent of respondents who ‘had screened 'volunteers ‘were

.-personel quelltles and knowledge of specific skills. Only 7 6 percent of

respondents lndlcated that academic skills were con81dered important in

screening. The majority of respondents '(53.8 percent) ‘who indicated that

volunteers hadvbeen screened noted that the community schaol coordinator’ ~

was prlmarlly responsnble. ' 3 /

. 7. Two-thirds (66.6° percent) of respondents with active volunteer

RN

programs noted that some kind of training and orientatlon sesslons were

-

" held for volunteers. The majorlty (58.3 percent) also noted. thet the

duration of these sessions  was one half day' or less. Items mentloned as |

most frequently bemg part of volunteer orientation sessions were pohcnes
and procedures ‘of the school (87 5 percent), definition of -volunte,ers' role

in relatlon to professnonal staff (87. 5 percent), definition of volunteer tasks

(83.3 percent), and objectlves and aims of the program (79 1 percent). The,

~



-,commumty school coordmator was ldentlfled by the greatest number (45.

1
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- actlvmes. .

school..«.

revealed that- o

‘orlentatlon of. volunteers. i R . S cf

8 Only 29.7 percent of . schools with volunteer programs mdlcated

\

that tralmng and orlentatlon sessnons were held for teachers who work

wnth volunteers. ‘. Of these respondents, 90.9 percent lndlcated that_”"
dlSCUSSlOﬂ of procedures for deahng wnth major drfflcultles, dlSCUSSlOﬂ of

""asmstance avallable to staff members, dlscussmn of goals and structure of

0

-'the volunteer program, and - deflnltlon of program actlvmes which can be

\ . - ©
o

“»carrled out by volunteers were part of ‘teacher orlentatlon. -

9. Desngnated communlty schools w1th volunteer programs lndlcated'

_percent) of respondents as bemg prlmanly responslble for - tralnmg and'

that teacher request was most often consndered |n placement of vo-lunteers L

\
(945 percent) and volunteer request was least often consndered (72.9

B ‘percent) The commumty school coordmator was ldentlfxed by 40, 5 percent'.'u |
‘ffof respondents as bemg prlmarlly responsnble for volunteer placement.

10 The commumty school coordlnator was - |dent1f1ed by 65.2 percent N

of respondents as bemg prnmarlly responsrble for coordmatlon of volunteer

—-

A 11 Respondents estlmated that the mean.number of volunteers--‘

l,_

-

- . Lo S ,

-Tasks of Volunteers, Goals of Volunteer Programs, and

‘ Satlsfactlon wrth Volunteer Programs

An analysrs of frequency and approprlateness of tasks performed by

‘

:volunteers, goals of volunteer programs, and satlsfactron wnth volunteer

. Aworkmg m desugnated communlty schools ln Alberta was 39 (rounded) per .- B

programs by respondent groups (l.e., prmc1pals, teachers,‘ and volunteers) .

B ‘c':r—'n

\
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l Prrnc:pals lndlcated general non lnstructlonal types of tasks as-

belng performed most frequently by volunteers and tasks*mvolvmg—audlo—

vnsual asslstance as belng performed least frequently Teachers noted that

by

_1nstructronal tasks_ were. performed most frequently - and classroom .

-malntenanca and admlnlstratlon.tasks were performed least frequently.v,.;

i
.

) .‘Volunteers felt that they performed lnstructlonal tasks most frequently and

‘tasks mvolvmg audro-vnsual : asslstance least frequently. . Slgmfncant
-/ )

;’dlfferences (P( 05) were found among respondent groups w1th\espect to

‘e

’ classroom mamtenance and admlmstratlon tasks, general non- lnstructlo’hal

LAY

tasks, and mstructlonal tasks.- In all three 1nstances, analysns lndlcated

S . a

l‘that teache,rs percelved these tasks as bemg performed b)’ volunteers less'w

'6'_frequently than elther prmcnpals or volunteers dld

¢

2 Pnncxpals lndentlfled general non mstructlonal tasks as belng most' -

' ‘.approprnate for volunteers dand tasks mvolvmg aUle-VlBU&l assrstance as'

N 1

bemg least appropnate. Teachers lndlcated that clerlcal tasks were most

!

:','approprlate and classroom mamtenance and admmlstratlon tasks were least .
approprlate. : Volunteers felt that mstructlonal tasks were most approprlate R

‘ '-and clerlcal tasks least approprlate._ Slgnlflcant dlfferences were found to-

tasks performed by volunteers. Thls result was dlscounted because of the '

lack of a constant., S T .
. [

3 Prmcnpals and teachers mdlcated the most lmportant goal of a

-.fvolunteer program as bemg enrlchment of chlldrens school experrences

; ’v'through unlque resources contrlbuted by volunteers._ Prmcnpals saw’ the

; ‘.:least rmportant goal as bemg rellev_lng teachers of many non teachmg tasks .
-",and dutlea. Teachers saw the least lmportant goal as belng the‘ promotlon, ’

-of',undé;rstandlng ‘school problems among . citizens thereby stlmulatlng‘

Ly . . . . - . N4 }
B . . i . . . . S o 4

. . o f . .o . |
PR 2 . . : v ’ o

exrst only in’ the category where respondents were asked to descrlbe other o

LN Rl



wides‘pread interest .in v‘the~educatlonal process. .\ﬁ/olunteers felt that

:‘/-.

g ,»whlch was abelled as neutral—on the- flve pomt scale used Slgmflcant

97

7

h mst:uct

' a’ssistir\ teachers in provndmg more |ndivi“duali'zation—and.—enrichmen,t—of‘
XQ to thelr classes was the ‘most xmportant goal .and agreed wnth
teachers as to the least lmportant goal. - Slgnlflcant dlf—ferences (P( .05)

were found to exnst among respondent groups w:th respect to the’ followmg

‘goals' to- assnst teachers in provndlng more mdnvxduallzatlon and enrlchment .

. | , ,
. of mstructlon o" thelr classes, to lncrease children's motlvatlon for

learnmg, to mcrease chlldren s ,school experlences through umque resources

contrlbuted by volunteers, and -to strengthen school-commumty relatlonsy

‘ through posntlve partlcrpatlon. )
X

A

4. Respondents seemed generally satlsfxed with all aspects .of

‘volunteer programs in. that no group mean fell below a ratlng of 300

!

dlfferences (P( 05) were, however, found to exnst among respondent groups

v.‘wlth respect to tasks performed by volunteers, I‘ellablllty of. V°lunteers,

‘“onentatlon/preparatlon of volunteers, onentatlon/preparatlon of staff to

"»'work w1th volunteers, relatlonshlp _between volunteers : and staff

relatlonshlp between stude\nts and volunteers, beneflt of the- volunteer

program to volunteers, and beneflt of the volunteer program to teachers.,

Teachers were the least satlsfled .group w1th respect to 'six of the elght

.elements llsted They were the most satlsfled group with respect to thEll‘ ' /

own orlentatlon and preparatlon. Prmcnpals, on the other hand, were the
~ most satlsfled group wnth respect to five of the elements llsted " They
'--were least satlsfred w1th ornentatlon of volunteers and orlentatlon of
teachers. Volunteers were the most satlsfled group wnth respect to their
.own_orientation and_beneflt of the program to themselves.

-

&
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e A <t R -

AN

s



Areas-of Possible Irm')'rovement in Volunteer'Programs

’

When__transcripts__made__ from__taped interviews with principals,

98

qo‘r‘nmunity. school coordinators, teachers, and volunteers were analyzed, the
) followmg results were dlscovered - - N

l.. An additiénal six ltems were added to the ten items orlglnally
presented on the ° interview schedule. ReSpondents indicated that the
- followmg were also in need of improvement: teacher lnvolvement/leadershlp
of volunteer pragrams, volunteer leadership of volunteer programs,
communication'among particip‘ant's, teacher awareness/attitude/acceptance,

rell\tnlity of volunteers, and defining volunteer roles.

2, The trammg and - orientation of teachers was. ldentlfled by the

greatest number - of respondents as an area of posssible lmprovement The -

follo_wing remaining items” are listed |in descending order of meéntion as
areas needing improvemen_t: teacher' aWareness/attitude/acceotance, training
and orlentatlon of 'volunteers,. eommunication’ among participants,
recruitment of volunteers, pre-plannmg for volunteer mvolvement, selection

and screening of volunteers, tasks ,performe’d‘_by volunteers, tea_cher

nvolvenﬁent/leadership‘ of volunteer programs, volunteet leedership of

volunteer programs, reliability of volunteers, defining volunteer roles,

'recogniti‘on of volunteers, and . evaluation of voluntee‘r;programs.' The

<«

placement of volunteers and routine procedures for smooth operation were

not mentioned by any resoondents as needing improvement.

3 Pre-plannlng for volunteer involvement, recruntment of volunteers,

_recognition of volunteers, and rehablllty of volunteers were mentloned as

possnble areas of 1n'provement by teachers and ‘volunteers only. Volunt:eer
EN

leadershlp of volunteer programs was identified only by prmcnpals and

Ia)

NS
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community school coordinators, and evaluation of volunteer programs only

i

99

by one pr,incipal.‘

Conclusions

The conc.lusi\ons fo follqw are bgsed on trends that are implicit in
the reseal"cr‘\" data.\\‘ Because the conclusions are based on tren‘ds; they
should not be rega\fﬁ\ded as.virrefutable fact..  Since the sfudy surveyed
principals of designatt\a‘d comknunity schools only ancj énly/‘ surveyed teachers

and volunteers in thre;\ community schools, generalizations "should be made

\

with caution. \_

-

l.l There are fewer secondary schools than Elementéry or

-

AElementary/Jumor high schools which are designated community schools in

Alberta.  As well, many d\eagnated communlty schools have had active

volunteer programs before the>\were-granted designated status. However,"
'wh‘e‘n one “'cohs'iders the stated \philosophy of the community, school, it is -

surprising that 20 percent of de\signated ‘schools do not have volunteer.

programs. a ' N

2. The organization of volunte\er prbgrams in 'desighated community

séhools 'in Alberta is somewhat haph zard when compared to what the -

literature has to say. Hedées (1975:12-
and i:eacher readiness must be. reé’arded as a priority item. Recruitment
should be. carried 'out in a systeméti;: féshio ‘.(Johnsd‘n et al., 1977:19) and
it 1s the admmlstrators responsnblllty to d velop selectlon criteria to
"screen out volunteers who are not appropriate ( hank and McElroy, f970.2,
~M0’yer, 19_82:285). Training and orientation of teachers. and volunteers is
ti\me-consuming but : essential (Moyer, 1982:286-2¢ v

volunteers must consider many things including the

the volunteer. . - ' . \

) says that planning is important. .



N

In contrast, although most desrgnated communlty schools which ‘have

volunteer programs did some pre-planning, . this appears to have been

100

e

minimal. For example, only sa percent identified major school ngeds and
only 27 percent looked for alternative . solutions. ‘lightly more than one

third of respondents (35.1 percent) were in agree ent on program

objectives before program lmtlatlon. Only 24.3 percentgof schools did an’
A '

analySIs of staff readnness. Only 135 percent of schools \developed‘

v

‘guidelines for long-range evaluation. In terms of recrultment, onlv 24.6

percent of schools developed a recruitment plan and only 35.1 percent’

screened vblunteers. Two-thirds of schools'wwith volunteer programs had
some kind of volunteer orlentatron but in the majorlty of cases it was only

one half day or less in duration. Only 29.7 percent of schools with

~

volunteers have teacher orientation. = Teacher request and school needs

were considered more often than volunteer'skills and/or request in:

placement.

3. The commumty school coordlnator is most responsnble for. the

volunteer program in community schools. The prmcrpal was 1dent|fled only

S

as being prlmarlly responsible for initial planmng ThlS is in contrast to a

~ general operatlo al model developed by . Hedges (1973 Appendix Item #l)’

-who indicates & much greater mvolvement of staff, adrmnlstratlon, and

volunteers.

4, Hedge (1970 4) reports an average of 8.2 volunteers per school in

"schools lnvolv'd in hlS study. This contrasts wrth the mean number of

38. 6 reported in this study and lndlcates elther that volunteer involvement

in schools is/ growing or that community schools involve greater numbers of

»

volunteers.

. - e ey e =
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5. There is considerable disagreement among principals, teachers, and

volunteers regarding how frequently rselected tagks are performed by

101

. 0 :
mentioned here as well as students. -

volunteers in desngnated .community schools. | lnterestingly enough, both
volunteers and teachers indicated that mstructlonal tasks are performed
most frequently. However, teachers generally indicated these tasks as
bemg performed less frequently than the bther two groups.

6. There was general agreement amongw respondent groups regarding
the appropnateness of volunteer tasks. Howeverr, |t .is noteworthy that
clerical tasks are consxdered most appropnéte for volunteers by teachers

and least appropnate by volunteers.

7. The l|terature mdicates that consensus about‘goals and objectives

£

is ‘essential not only for proper evaluation but also’ for the smooth y
operation of a. volunteer program (Rosener, 1978 458, Johnson et al.,..;l
1977: 21) ThlS study found consnderable dlsagreement ampng respondent
'groups regardmg the lmportance of selected goals -of volunteer programs..

The disagreement that exists among respondent groups, may indicate that "

a2
the purpose of volunteer involvement in schools is as yet tlncleag .
o

8. Although satlsfaction_ wnth- regard to volunteer programs “is

[

generally high among respondent groups,‘ significant differences_ among"

a

groups do exist in termsa of satisfaction levels with ‘respect ‘to -'some
‘ aspects of volunteer programs. Prmc1pals are generally ‘more satisfied than
'teachers, w1th volunteers generally taking a ‘position between these two

-groups.  The dlfferences among groups are noteworthy in that Hedges .

(1975:4) lndicates that the potential advantages and disadvantages ‘of

volunteer involvement in schools must teke into account the three groups

T

it
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9 Although the ma)orlty of ltems inherent in a volunteer program
,1::

were identified by respondents as - needlhg lmprovement, a -certain ‘trend
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" . does exist. Teacher awareness and ,acceptance as well as trammg and '

orientation b. of both/ teachers and volunteers seem in need of most

s 1mprovement accorﬂnng ‘to »respondents. - This® is in keeping with the

- '

hterature whlch rdentlfles teacher cqpmltment to the program and training

@

and onentatlon of personnel as belng extremely lmportant It is

“

noteworthy that evaluatlon was mentloned by only one person as needing

'y

o lmprovement whereas the data and l"the hfaterature seem‘to suggest that
t ) ‘5.
proper e_valuatlon has not been generally practlced and may not - be possrble
at present in any case._. e S d .
_” ce R \\ Impllcatrons i ’

’ L

The results of thlS study, in- concert with the literature, have
. ¥ S
certa;n 1mpllcatlons for volunteer partrcnpatlon ln commumty schools.

Because .*‘of the small amount of research that has been done - wnth respect
_ to volunteer mvolvement |n schools ln ‘general . and in commumty schools in

lpai'tlcular, these lmpllcatlons are presented wnth consnderable cautlon.

@1 The underrepresentatlon E?f secondary schools among desrgnated

- 4 1

_ commumty sca'\ools may suggest an dnwnlllngness on the - part of secondary '

w v

-, size of many secondary schools and the fact that secondary students tend'

. : f .
. to come from a wider geographlc area or ‘a- number of communltles may'~

& o R
L% )\

' also explaln ‘this phenomenon. |

o

. 2 The fact that a number of )schools surveyed had exlstrng,

vo\unteer programs before they recelved deslgnated status may mdlcate a
oo \\.
growmg acceptance of the value of volunteers on. the part of . schools other

than commumty schools. , The grantlng of deslgnated status and the monies

schools to take part ‘in greater mteractlon wrth the communnty. The large

Wl



that go with it may slmply be - encouraglng those schools Wthh already

have a predwposntnon to the communlty school phllosophy
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3 It is. somewhat surprlsmg that_20 percent—of desxgnated communlty

schools indicated that they had,no exlstlng volunteer ‘program. , However,‘

the mvolvement of volunteers is only one of ten characterlstlcs of a

'_ ,communlty school as percelved by the lnterdepartmental Communlty School

Commlttee. It may ‘be that some communlty schools are concentratmg on'_

developlng other characterlstlcs of a communlty school or are stlll m the -

'initial planning phase wnth regard to volunteer lnvolvement.v'

4, Certaln lmpllcatlons also ‘arise out of the seemmgly haphazard‘ '
approach to orgamzatlon ‘ of volunteer programs evrdent in desngnated B
” communnty schools in Alberta at’ present. .. The burldlng admlmstrator, Whom '

'ithe llterature ldentlfles as belng ultlmately responstble for the organlzatlon -

of volunteer programs, may elther lack the knowledge necessary in settmé

Lp volunteer. programs or may lack cgmmltment to volunteer lnvolvement ln\

S -\

more about volunteers and what they can do ‘qnd lt is possxble that .

fﬁprmcnpals and others lnvolved ll"l program orgamzatlon also lack detalled
knowledge of volunteers and volunteer programs. ‘- On the other hand

i 8y
. R

‘_'_'haphazard organlzatlon may lndlcate a lack of commltment to the 1dea of

' volunteers in schools and an unwﬂlmgness to commlt too many Tresources to

" beneficial ln some . way but may not be convmc;ﬁ\enough to become

_mvolved in detalled planmng and organlzatlon. Thus,” vinv'olve'menlt of -

) _voluntee(rs becomes an experlment which doesn't use up too many resources‘

,'and._can‘ be abandoned if it doesn't work out.'A

e~

\,'

NN
schools._ The . results lndlcate that teachers feel that they need to know

o - the pro_gram. Prnncnpals may accept the idea that volunteer lnvolvement is =



— ;_v.‘llmpllcatlon may be that teachers would prefer volunteers to do the tasks_:’

104
v i “" ‘
'5...The leadershlp role that the commumty school coordm’tor plays
- o - .
wrth respect to” volunteer programs contrasts wnth the lnterature whlcht. s e

1dent|f|es the prlnmpal and staff as playmg ptlmary leadershlp roles’ w1th»- R

I

respect to volunteers. Thls leadershlp role, which seems to have been-
created 1n the commumty school may . have ~|nterest|ng lmpllcatlons in

terms of the leadershlp role that the prmcnpal has in a commumty school _
as: Opposed to other. schools.‘ T e o R ' ES

| 6. The dlsagreement among respondent groups regardlng frequency of .

'tasks performed by volunteers 1nd|cates dxfferlng perceptlons..am’ong» . - ., ;
R respondents regardlng what volunteers do in commumty schools.‘ The fact |
that teachers generally mdlcated tasks as belng performed less frequently )
than dld the other two groups may mdlcate unwxllmgness on the part of

' teachers to admlt to greater volunteer mVOIVement m schools.

7 Although there wfas greater agreement among groups in terms of‘
approprlateness of volunteﬂer tasks, volunteers regarded lnstructlonal tasks
) as belng most approprlate whlle teachers consrdered clerlcal tasks as most
approprlate. ThIS lncongruence may mdlcate dlffermg percept|ons, between
,these; two groups’at least regardlng what volunteers should do ln
' commumty schoﬁls. | Volunteers seem to want to become more 1nvolved bln ,

xnstructlonal types of tasks whrle teachers seem to be resnstlng thls.v The .

they may not wrsh to do. Hedges (1975 14) mdlcates that a problem exnsts
'rn thls area and that lt may affect the long term success of the program. | : i

| 8 The lmplxcatlon that the purpose of volunteer mvolvement ."' l
’ commumty schools i unclear arlses out of the consrderable dlsagreementi_ | .
 among respondent groups w1th respect to relatlve lmportance of goals. As'

‘we_ll thls dlsagreement 1mpl|es that evaluatlon of - volunteer programs at




, this pomt is at best dlfflcult. Finally, -differences in importance of goals

of volunteer programs rnay lndlcate that the motlvatlons of - each group

-7-,_w1th respect to mvolvément in VOlunteer pl;pgr‘ams may be quite dlfferent.
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’

9 Although satlsfactlon levels regardlng volunteer programs are.

generally hlgh among respondent groups, dlfferences among groups do ex18t.

Teachers generally seem less satlsfled than other groups w1th respect to
‘ -S/olunteel' programs. Implled is that up to thls polnt teacher expectatlons'
have been least ” satlsfled whereas expectatlons of prmcnpals have been.

most satlsfled Teacher expectatlons rnay not have been taken lnto prOper .

-

, -

5

account to thls ponnt. o That teacher satlsfactlon ls necessary for the‘-y".

g success and survnval of volunteer programs is. lmphc1t

10 The 1mpl|cat|on that teacher expectatlons of volunteer programs'
g have not been fully ‘et lS relnforced by the fact that the greatest‘

percelved lmprovement m volunteer progr,ams llBS ln the areas of trammg. .

N

and orlentatlon of teachers and volunteers, and teacher awareness and', g

«

_ acceptance..: It appears that teacher commltment to the volunteer program
has not yet been secured : It may be that l.p to l’.hlS pomt volunteer
mvolvement m commumty schools has come about largely because ‘of the;' '

. B4 .

pr1nc1pal and that teachers are not yet convmced of the value of"

volunteers to themselves. .

Suggestlons for Further Research

_‘ The’ relatlvely small amount of. research that has bEen”'done;.

)
e

: regardmg volunteer lnvolvement in- schools, partlcularly ln Canada, sﬂggests
that th|s rnay be a fruntful area for further research. The mvolvement of:" '
volmteers : in‘ schools seems to be a growmg phenomenonland more‘

1nformat|on regardlng volunteers in educatlon could be useful both to




practitionerstand theor_eticians. Specific areas of possible future research

fo llow.

1, —Thls_t,,study has focused on volunteer lnvolvement in commumty

106

“schools only. - A broader study lnvolvmg other schools could refute or

&

substantiate the 'flndlngs of thls study. The questlons of ~who provndes '

leadershlp for volunteer programs and how programs are structured may be

answered dlfferently in-’ dlfferent types of schools. It may Valso“ be

N,

V'lnterestmg to see whether communlty schools regard volunteer lnvolvement_‘

dxfferently from other schools., ' "
A

a2 Several questlons regardmg the effect of volunteer mvolvement in
_'schools stlll need to be emplrlcally proven. Does volunteer assnstance' ,
‘lmprove the quallty of teacher mteractlon thh students" Is student'

' achlevement, motlvatlon, or. satlsfactlon affected by volunteer mvolvement'7

,Are school-commumty relatlons affected by volunteer mvolvement"' The
B refmement of 'research .mstrumentatlon may 'alad in answerlng these

questlons. e e

e A a

3. The motlvatlons -of- prmcrpals, teachers, -and . volunteers regardmg.»

?

volunteer partncxpatlon 1n schools are ‘not yet fully understood A study of

o these motlvatnons may prove useful m understandmg jUSt what each group

: hopes ‘to- galn through volunteer partrcnpatlon.' Thls understandmg may

"'prove useful in. terms of reducmg teacher anxnety and creatmg lncentlves

for volunteers.

l& One of the flndlngs of thls study was, that teacher awareness “and

,acceptance of volunteers could possrbly be 1mproved through tralnlng and

- orlentatlon.~ It ‘may be’ useful to dlscover whether greater knowledge about - .

-.volunteers and volunteer programs ns a factor m reducmg the percelved

*

'teacher anxlety about velunteer mvolvement

e S it e b2

S e

SRR e S



-5, The community school 'coordinator seems to play a major role in

'community 'schools  with respect to volunteer ptograms. A .greeter.

understandmg of the role of the commumty school coordlnator generally '

,lo7 .

. might be interestmg. Wha,t kmd of people occupy thig po.smon? In whet

. ways does: the \commumty school coo'rdinator complement the school

admmlstratnon? What other leadership roles are embodled in this posnt:on”

What ‘services does the community. school coordmator provnde for~ teachers"

)

N
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DEPARTMENT OF | | .
EDUCATIONAL ADI\/IINISTF%‘ATIDN | |

o/ f\ FACULTY OF EDUCATION

WY 22 THE UNIVERSITY OF ALBERTA - ‘ -
£C 3 . ’ : ,
MGLE g . ‘ &

. //"

: The purpose,of this question aire is to elicit
v the views of principals, teachers and volunteers
' . regarding the manner in which volunteer programs are
structured and how satisfied people| are with respect
to volunteer involvement in schools

, All responses to items on the questionnaire
-will be regarded as being confidential “and ‘this
confidentiality will be maintained in the reporting
of the results. ,

I realize that community -schools in particular
have been bombarded recently with questionnaires and.
‘other enquiries; therefore the questionnaire is designed
: for ease of answering and hopefully will take a minimum
amount of time for you to answer. v \\
To ensure that the descriptions of volunteer
programs and the views of all groups, involved in this .
-study are as accurate as possible, it 1is requested
that you respond to all items except where otherwise N

indicated. . , 4 o .\\

R Thank'you_for your cooperation.

Harry Wagn : -
Graduate student (M. Ed Program)
Department of Educational Administration
.University of Alberta - B N

-~ 7-104, EDUCATION NORTH, EDMONTON, ALBERTA, CANADA  T6G 2G5 . TELEPHONE (403) 432-5241

.



DIRECT%ONS:

'

!

Please CIRCLE the number to the right of the -
most appropriate response or place a CHECK

MARK beside appropriate responses where

indicated

It may not be necessary for you
to respond to all questions.

indicated by a direction to skip ahead to

1.

2.

3.

4.

anothen_question.
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OFFICE USE.
ONLY - DO .
NOT WRITE IN

THIS SPACE

1

i

Your current position in tnis school

~Type

4 -

//

Principal....d.;....:.....u..;f:;:L

of Scnpol.

. Teacher (Skip to Question #23).....
Volunteer (S kig to Question #23)...

Elementary (1=6) ..t eeceseecesonnnns
Junior High (7=9) ce vt veernnnernns
Senior High (l10-12)..csceveecenoenn

Elementary/Junior High (1-9).

Junior/Senior High (7-12)..........
Other (Please specify)....v.ccncenn

Who coordinates volunteer'activities'in

Principal.l...;..,...;..;;.:..;ﬂ..,
Vice-Principal.s.ceeeeeeanaconncenen

. Teachers.....................;,;;,.
Community School Coordinator.......
Volunteer.ceeeoedsessdoossoascncens

: Other_(Please specify).cevieeceenns

Length of time your sohool'nas been a,designated
community school as of June 30, ' ' :

Less than .one year.........
ONe YeaT..:ceeesoacnosnanes

‘TWO YEATS:e e evesoaccsonsess
"Three yearS.eesseeseesoasss

Length of.time your'school

FOUT Y@ALS.e oo esvsononsascns
Five years Or MOT€..c 40 aios

1983:-

e

has- had a volunteer

‘zﬁNo existing volunteer'program (See note

heloW) eeeeveniisiennesinn

‘One .year...ceeessvesccccecs

TWO years....'.g....‘....-...‘

Three yearS.secessecosecesons

'FOUY yearS..:evseecee sooes

_'Note:,

Five. years or more....(...;

for your cooperation.

® e 8 ¢ 8.0 0.0 0 89 o0

e s e e e e

DR R Y I )

1f your school has no volunteer program, you
are finished the Questionnaire.

This will be
RO .-.".‘1
. A
. e e ee o3
. R |
. e eeneel
.o J R |
e . e h
.o e seeeed
.. ] -bo6 [
this school?
AU B
. ereeesd
.o R
. el
Ceeecsaered
L “. ...(,6 v‘
.o e .;; .1
. Y-
e P
o.o . o 0-04
.- eeee e d
S
.orogram}
e eesD
. o' ovl
lu. . . L] .2
.
'y . o.-‘o ...'4-
. e .lv ---5
Thank you T -

1\2 3 Card

“cc 5

cc b

cc 7

.cc'8
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p. 2 : o . _ - | Do not

’ write in
: oo T g o | this space

6. Which of the following (if any) were done before\the i -

volunteer program started? Place a check mark bﬁside

all items that apply:

£
i

- Analysis Of staff readiness....veeeos oo soro__ —cc 10—
~ .Discussion of potential of vélunteer program. R ,
' among staff................................ | eec 11__ -
.Identification of major needs of the school. 5 ce 12
sIdentification of alternative solutions to

- major needs of the school including L
cc 13

cec 29

.~ volunteer AS SISt ANCE . oo rasssonaneinensonn .
.Decision to proceed with plan and ’ ‘ LT
-identification of participating. staff S R ’
members.................................... - ce l4__
. Agreement on objectives of ProOgram....coeesos ce 15
“Identification of guidelines for long-range : s
. evaliation of Program....ceceeecinoaessesnns 1 ecc 16
-Development of volunteer selection criteria.._ — - ce 17___
-«Preparation ‘of 1list of initial tasks for. . u e
volunteers.................................'- : ce 18
- +*None (Skip to Question #8)w...cceceiiieionns . ce 19
‘«Other (please specify)......................} cc 20_.
7. Who ‘was primarily responsible for initial plannlng
‘and introduction of the volunteer program’ ‘ “
Principal......................;.....;.;.....17
Vice—Principal.....................{....,....2
TeaChETS . vessssverneanssasivscesassonassasnssd
‘Principal and LEaCherS.useivevecssossseiaseadh
Community School® COOTAINAtOT voeveesenboacinsand o .
Other,(PleaseVSpecify)..;;;....;.;...n.w.....6 ce 21
8. Which of the following steps (if any) were taken prior.
to recruiting volunteers7~ Check. all items that apply
.Identifying possible sources of volunteerS...-" o cc 22?;_‘
-General information ‘meeting with parents = = B B o
or other potential volunteers...v.....svop- . pee 23
+Maintaining a file of: poteritial volunteers...._ . _ cc: 24 - -
-Maintaining a current. ‘inventory of the R SR
need for VOLUNLEETS..i.ouensonesanssoonnas - "f CC 25___
.Decision on recruitment policies...i.wveeenoee & cec 26_
; °Development of a recruitment: plan.f....,..;-. ] ce 27
+None  (Skip to Question FLlL) i veeeevonarowonmas - .5 | CC 28__;‘

. -Other (Please specify).c.ccevuocenionnocinnnne,

-




. p. 3

‘How were volunteers recruited?
apply: - ' @ -
-Individual or personal recruitment...........
+Public recruitment using" 1etters, etCivseesnns
sDelegated recruitment (churches and other
agencles_making . appeals)

--o--o-o-o--aoou.

. Check all items that,

--o-oo.oocoo-o//oo--_-lcc

-Otheﬁ;(Please specify).

i
7

10. recruitment

Who was primarily responsible for the
of volunteers? : e

Principal....................}...r.....
Vice—Principal.....‘.}......;.;;;,.,..;QL,.Q
Teachers.....................,.L..,,.QQ..;..
Principal and TeacherSe.aeesosineass
Community School Coordinator...i..g‘.,,...,11
Other (Please specify)... g '

VMR WRE

11. Were potential volunteers screened through interviewsfr

.. or other methods?-

...;....s-....'.....,...b..']. .

Yes.......{.......i{,
No (Skip to Question #14)...};

12.~Who”was primarily»responsible for»screening'volunteers?

Principalaeeceeees devesiossnsasassndaoeaensens
_ .Vice—Principal.............l;;..
'4_Ieachers................a.;g;l..

Principal and Teachers....
. Community School Coordinator...;

jOther (Please spec1fy).......,

LRV S W N

s e v o v 8 50 0 s e

o--.‘--'-'ou_auno--..o-

What qualities were 1ooked for in volunteers

13,
S the screening process’ Check all items that

apply.

"-°Persona1 (warmth 'ability to’ work well with
" others, .etc. )..;.............
~ » Commitment to volunteer work...
'-Academic......................;
‘_.~Past experience................
. +~Knowledge of specific skills...
,-Dther (Please specify).....,...

')"‘" ...'\. .'-:. .lh-
....,...Ls....

14, Are any training/orientation sessions held for'"'
L volunteers in. your school? S

YeS....-...'...‘..‘q\.-.-.-.-..............'..'...‘.u.b

No- (Skip to Question #18)..................u

ereees2

duringr:
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cc 30
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.

of

thaq duration were the VOlunteer'training sessions?

/
o

One half day OT.L1eS8..esseeenensanaeneasseessl’

One day...............................;.,;.,;2.
~Two, days or more.............................3
OF e T T 4.

16,

7.
‘v‘ori

18

b

Who
. wol

Whi

"Are’.
~ “"who -

- No. (Skig to Question #20)...............r..,.

--Objectives and aims of the program...........

J-Summary of development.. and operation:of the

117
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.Other (Please specify).............,.....;...5_

e

is primarily responsible for orientation of
unteers in your school?

Principal.....................r;;.QL.;.}.;.
Vice=Principaleceeeeeeeeisoeossnacnnnsoninns
Teachersi.eee eiveseniveneineeeeasoealinnns
Principal and tedchers..covaeevevivhiedoen s
Community School Coordinator.......c.veceiven.
-Othery(Please specify).;;s,..;.;;...i..;;..r}

ch of the following are included in volunteer
entation sessions7‘ Check all items that apply

-Policies and procedures of the school.......,

school: including its problems and needs....

. General- characteristics of the- group or

individuals that the volunteer will be .~
_ assisting...............................L.}j-
Definition of volunteers' ~role'in relation i
to the professional staff..........,...;...

>-Definition of staff members' role . in

relation to ‘the volunteer...............;.{

-Other (Please specify)............,.........;gf

“

any training/orientation sessions,held for staff
will be working with volunteers?jll S :

Yes............;...}ﬂz.;......... ...?.....1

2 0

Definition of tasks volunteers will perform..j?fﬁ—vt

“ce 50

. cec 51

cc 44

tc 45

| ce 46
Cce 47

ccl48

,}éc 49

Pl

cec 52_
ce 53_°

cc:54~
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19. Which of the following are included in teacher o
*orientation sessions? Check all items that ‘apply:

'Definition of program activities which ‘can

"be carried out by volunteers under v
Professional supervision................... -l .cc 55
. ~eDiscussion of goals and structure Of - T T ' -
 volunteér’ program.................QJ;....;r~ .} ce 56_-
"')Discussion of techniques for fostering . ey A
L interpersonal relationships with : o
Ce : y :volunteers.......................LL.....;;;T cc 57___
LT -Discussion of assistance available to staff . S
‘members working with volunteers_........... .o ec 58 "
'-Discu581on of evaluation criteria for . - o
~volinteer program.......................;..”'*‘ - | ee 59__
V-Discussion of procedures for dealing. with ~ o 60-
ce -

-major difficulties..y............,.,.....;.

s-Other (Please specify).............,.......,." R 1C¢'6l

.20.- Which of the following are: considered in the
;placement of volunteers’ Check all’ items that
apply ’ : - - ‘ ,
"-Teacher request..{...;;;rig.L.g;,;;;;t..,....'- o | ec62
sGeneral sSchool needsS..uv.esitoeeeesioiasoasses | -cec 63
. +Volunteer P T - T R O L ec--64
,/l . <Volunteer request....;.;g;....:.f;;.g};....,)' ] ec 65
S ‘5.-Other (Please specify),._.;....,;yy.;;,,..,,. " o cc 66

e

TITTT

21, Who is primarily responsibleﬂfor“thegnlecement of
o volunteers? ‘ L s :

. '.. .

IPrincipal.ﬁ..l.....f.{.}..;.ILg;;yt,;..;;J,;
_ jVice—Principal...............;,...g,.gg;,y;.
-HTeachers......................;;;;;....11;;.
*Principal and teachers....;....;;.y.;;;,:”.y
-~ Community School Coordinator....icsewcesesis
-<40ther (Please specify).......;;.5;};;...;},,

'ﬂQCi6?

Y- - REED . R, . A

.22}] How many people currently act as:volunteers..# B TR IS j3~h:f
in this school?......;...........;...........1.;ﬁ,Fv e _°9>68{59r79

. .

BN
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.- (eg. - collecting testd:and
‘homework .proofreading:’ class

'etc )

o

Clerical (eg. averaging and -

. ‘entering marks, typing and -
“duplicating stencils, keeping |

]inventory of materials,.etc:)

<Classroom maintenance and

o ' o

'Tasks Performed by Volunteers

p. 6;

'In this question .you are asked to .do ‘two things.

(1) ‘using the FREQUENCY KEY shown below indicate (to -

- the best of your knowledge) how frequently volunteers .
perform the tasks 1isted by circling. a number in .
. the frequency. column to the right of the item, and

© . (2) using the APPROPRIATENESS KEY shown below

—n—ww_——indicate“the_appropriateness

by circling a number in the appropriateness column to -

the . right of the item.

FREQQENCY‘KEYPI

" of the task for a volunteer_[

-

o

Dovnot
write 1n

=1
|

19

‘this space.

Card

APPROPRIATENESS KEY:

'~ Very often ™ 5
Often - ' : oA
Occasionally o -3
Almost’ never ‘ : © 2
Never“h ’ 1

ar
ru

1
l

5
.4
v 3 -

2

1

5 - Very appropriate :
' Moderately appropriate
Neutral -

Moderately 1nappropriate' .

Very inappropriate

“administration (eg. arranging;

'*,areas, assistlng with coats,
-etc ) o .

'General Non-Instructional:

bulletin boards,-supervising
seatwork, ”arranging study: .

‘Audio visual assistance’
(eg. operating projectors,
maintaining AV equipment,
gg»wreviewing films/filmstips,
T et el) ‘

newspaper, supervising field
trips and club meetings,n.

A B ‘.q‘»,

Instructional (eg.‘preparingf;‘

- objective: tests, checking :
‘homework, teaching a group to-:»'i”

'listening to pupils read
'f,etc ) .

play ‘an . instructional game,
tutoring individual- students,

Other (Please specify)

FREQUENCY

APPROPRIATENESS,u"

{1 cc
T ee

1 -¢ccC:
1} ce
| cc
de

15
16

13
14

:fipl1f1ey1;__
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p. 7

.Goals of Volunteer Programs

Rank the following general goals or aims of a. . .
Volunteer program in the order of. their importance'

Car. v

"to _you. Do not use the same number twice (1 = more ' i
_important, 7 or 8 = less impqrtant) -
+To assist teachers in providing more f. 2
~individualization—andmenrichment o
~of ‘instruction to their classes.........,.." cchl7__;
«To increase childrens' motivation for A
learning..;..........r...................r.' cc 1§_l_
*To enrich childrens' 'school experiences . ' ' s
through unique resources contributed by R
‘ volunteers.........................,....... ce 19 __
«To: relieve teachers of many non- -teaching - » R
,tasks and duties..........4......;.....,.;.» g Cc‘zoil_
+To provide an’ opportunity for interested . . . '
community members -to partic1pate . S » c e
effectively in a school's program...ie..... ;CC.ZIe,;
~To strengthen school-community ‘relations . AR
' through positive participation.;1..........;i. ce 22
«To build ‘an understanding ‘of school problems: : '
among. citizens thus stimulating widespread .
involvement in the, total educational - 1 7 ..
R process.....;.........Lt,.;,..a............ ec 23 -
'~°Other (Please specify)................;....r;' F°.24_;_"”
Using ‘the "’ SATISFACTION KEY shown below, respond to each item:j|
by - CIRCLING the appropriate number to the right of the item:"' S
S ATISFACTION KEY: 5. - Very satisfied L
' ' s 4 -.Satisfied L g SRR
L 3'3'Veutral - SR
52‘r,Dissatisfied"_ S _ '
1= Very dissatisfied o S
VTasks performed by volunteers..t.;.;f..f};;ﬂﬁ'4"3 2 “99125—++
_'Matching of volunteer interests and , > SRS R R o
“abilities with BT CSRRREC UL I AR ce 26
ariety of tasks possible for volunteers.l;.5~4g3f2f_' ﬁC°~27;e;'
’.fDefinition/clarity of volunteer tasks..y}..25;433'2' : ?9‘28_;;
Volunteer selection procedures.......r;};,rJS'4'3'Zf. lcsizgé——
Competence df volunteers.....r...r.r.....};;S'4h372 1. CC_SOc,i
iReliability of volunteers........,..t...;;.rﬁb4i3‘2\;‘1 cee 310
' ’ d R S
‘Volunteer turnoJer/stability of volunteer o ._-é; 52. ;
. o 4

26

25.

. 120
Do : not
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3000
31,

32,

Staff....-.......---..-...........-..-....‘..5 4 3 2
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p. 8

- Very satisfied

. SATISFACTION .KEY:

5

4 - Satisfied
3 - Neutral
2
1

i
|
o

121

Do not write
{in this
;space

faﬁissatisfied' -
- Very dissatisfied .
33, Clarity of goals for the:volunteer program. .5 cc 33__
, 34.‘-Claritviof'roles'for the volunteer.' ..... L ...5 ce 34__
35. Clarity of,teacherSf role in relation to.; - :
R volunteers..iu., ..... Ceseeee e s PRI e 0D ce 35_
@36, 'Orientation/preparation of volunteers .5 ce 36_;;
‘*.37.f Orientation/preparation of staff to work - - ' o
with volunteers .......... G eve o -....,..,..t:..S ce 37_.
38. Volunteer placement procedures...;.;...ﬂ;..lS -CC'38_;;
39. Procedures for dealing with magorl' ‘ o ‘
vdifficulties R I T Ve eeasesd j .cc 39_,_
'40; iCoordination of volunteer serv1ces,a:¥Lt;;f.S ‘oo 40___-
41. 'Relationship between volunteers and staff,Q;S;: ' C°x41_;_
42;';Relationship between students and e o o
‘ ’ 'volunteers ..... e sa s e eien e ....;..f,.:J ...... « 5 cc 42
43. Communication among volunteers, staff ' _
'~ -and administration..;.;.... ..... P ce 43____
‘.;44.;fTeacher commitment to volunteer program....;g;x 'C¢’45""
't45,1 Recognition of volunteer services .......... '45_' nCC‘45_;;
. 46. Evaluation of volunteers and volunteer o . o -
g program... ...... s emas s vee e et en e sa e 5 ;CF 46;__
pﬁ?t ”Benefitpoffvolunteer program to students..;QSp C?nazl_l
. &é.ﬁcﬁenéfit'otlvolunteer Program to volunteers 5 - -;'?CF.ASf_;
l49;;.Benefit'of:volunteer program to teachers ,.5~‘ cc 49
"SOQT_Benefit~of'volunteer program to school }fS.” cc ?0_e5 .
T . L T '[3f‘ﬂ i"z,
"******** R SR S
T e e B R T o e T
. END OF‘QUESTIQNNAIREu—feTHANK'YOU1FOR?YQUR A$SISTANCE”: : : RN
’-4.1_ r/_ __—-——/’
. “\ﬂ” ‘
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"he followmg questrons deal—wrth areas of__volunteer_rny.olvemean

123

.schools and whether there are - any aspects of volunteer mvolvement that

could be lmproved These questlons‘are not meant to be an assessment of

the volunteer program in your school rather, you are. asked to think about

the mvolvement of volunteers in schools “in general Your responses wrll.

of - course, be confldentral

If any of the above need lmprovement, how could this be done? -

1.

i,

What aspects of volunteer involvement in schools could be- improved? B

" How could ‘volunteers. be used more effectlvely m schools" What

’ ,problems Gif any) need to be dealt wrth to accomphsh thns'7

T g ww A

A

' _ The followmg are parts of volunteer programs'

a). Pre-plannmg for volunteer lnvolvement'.‘f

b) Recrurtment of -volunteers.j

c) Selectlon/Screenmg of volunteers. R e

‘ vd) Tralmng/Onentatlon of volunteers. RISy

’ v o .

- e) Tralmng/Orrentatlon of teachers/

,‘//

o

Ef) Placement of volunteers. R
q) Tasks performed by volunteers.
'h) Evaluatlon of volunteer programs.
i) Routme .procedures,,for smooth operatiohéi

']) Recognltron of volunteers.

D
-~

- .
T et e e i S
o




The following transcrlpt is."an example of the mtervnews that were

_-conducted .as part of the data collectlon for this thesns.‘ Thls transcrlpt is

124

o

provnded as-a typlcal example of how the mtervnews were conducted. All‘

»v people mtervnewed were glven a ‘copy of the questlons before the start of
Le . . .

- the mtervnew. _

- An elllpsls occurs in the transcrlpt whenever somethlng has been

ommitted to preser\/_e -confidentiality.

- Inferview ‘with. Teacher .

' ;Interi'/iewer: 'f This is basically just a-'gu'ide that I've‘developed;'just" a few

questlons about the general area and we can start w1th the first questlon. .

Frﬂm your’ perspectlve as a teacher, are there any aspects of volunteer

- anOlvement in the schools that you think could be xmproved'?

o Teacher: That's in ‘the*classroom itself.’? .
Interviewer: Or in the school.

- Teachers Well one aspect that has really 'improved’ is the use of

volunteers in. the phys-ed program. They re havmg coaches come in,

. outsnde coaches to help them, Wthh -is really good “In ,the_classroom ‘

.|tself'l' thlnk part of the problem is thls whole ldea of that's rny'

o

classroom and what happens there lS lp to me totally. 1 think : that's -

Apartly the problem because teachers haven't been expOSed to. volunteers

’enough : Theyre not qunte sure what to expect because I haVe come

o across cases: where volunteers have come in - more or. less )ust to snoop or . T

— -

crntrcnze rather than be smcerely mterested The second point : wnth that

is so much of what is happenmg in socnety today lS dxvorced from schools

g e

and we have “to. bnng the schools mto that, 1 thmk It's more that just-

3

readmg and wrltmg today. It‘s a total awareness and I thmk the blggest"?

[INEN
e
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improvement is making teachers aware of what's available. Because you're ‘

—;L>4-:--lso_busy;dolng_ﬁyoUr_',lesson_'plans,_vtryi,ng_to cover your course, you don't .
'have time to do the research to find out what's avallable. In this school -
‘we have ‘a person downstalrs who will try and fmd resource people for you

if you tell her what area you want.

Interviewer: 'That being the'community SChool\coordinator?

Teacher: - Right and that has helped" a great deal éut I think it's a
matter of communlcatlon, that person talkmg to teachers all of the time-
and finding - out what they re domg and what they want and makmg‘~
suggestions. _- Because. sometlmes you're ) busy you' don't have - you don't E
think about it. Y'_ou"re ‘caught up in the.olcl rut of "getting"this work
flmshed ~And ' sometimes "'that person talk's. to you and lets, you know -'
flnds out what you're doing and lets: you know maybe what's avallable.
r-You mlght start plcklng up on it. So, a lot more comunlcatlon. between-‘
fteachers and that person. 1 thmk that’ person has to, lf she has the tlme,,
vthat person has to talk to. the teachers at coffee breaks, lunch hour, after' ‘
'.school, you know, ‘m the hallway,v ask them what they re teachlng rlghtb
a now._ Atmospherlc pressure - "Oh gee, ['ve got some people who mlght be’. o
able to c&me m" or "I've got. a. fxeld trlp that. you, could go on" So lt s a-
commumcatlon aspect that needs to be 1mproved a lot more. The problem\.‘
l‘? _ .‘3 ‘we haven't: gotten lnvolved enough really to know about the ‘aspects

.. that c_ould be dealt_ with.

" Interviewer: . Okay, do you think .that there's some way, from. your
perspective, that-volUn‘teers could particip‘ate more effe‘ctively' in schools?

'ATe"acheré :‘Yes, ‘T do. The problem there is deflnmg the role. What is’

their purpose in school, I think. What are they gomg to be domg" That



whole aspect. ‘What's their role? Are they going to be a helper?'- Are

they going to be an advisor on certam subjects in expertlse that they

126
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have? It's deflnlng that role between the teacher and that person commg

in. See in phys-ed there' s no problem because of the nature of the phys-.

- ed program, whether rt's basketball or football because lts teachlng a
skill and these. people are very well qualrfled and there s no confllct But
yau get. into a classroom and so many people think anybody can teach. [
can walk into the classroom. I can do that job, and they dont reallze
' that w1th the constramts and the pressure put on teachers, who bhave to
'_vconform to certaln Tules ‘and, regulatlons, that - theres a lot of thlngs that

we'd llke to do but we cant because of legallty or because of constramts

put - on by the school board. Very often people who come in as volunteers :

K

tend to cr_iticize, 'so it's defining ,that_ role. Where do they fit’ into this

here program? And then the second thing is getting over teacher's fears'

o‘fr outsiders, -almost like, .judging them.‘ You know }what; 1 mean?

Intervrewera | So would you ' say that\ teachers themselves have to..

'understand the role of the volunteer a llttle more clearly? .

" Teacher: - Yes, and vice versa, because I find. especxally today, even from
'when 1 went to school 20 years ago, things are much more defmed You

walked mto a classroom, sat down.v You had a workbook and text and you

d|d your work Today, thrngs have changed S0 much in terms of teachmg, .
'what they want us- to do in classrooms.” Kld's attltudes are SO dlfferent .

. The thlngs they have today are thmgs we would never even have thought,*

‘of . having.” §

Interviewer: In this third question, I've put ‘down some titles of things _"

that ‘people who write about volunteer programs and people I've talked to



N

say are being done in places and are part of volunteer programs. Do you

sée a need to improve any of the items that I've 'listed?

127

Teacher: - The first one, pre-plannlng for volunteer 1nvolvement 'l'think'-

that's so lmportant. If you don't want teachers to “think they re being

forced into somethmg, somethmg is bemg forced down their throats, they
have to be involved rlght from the start Now, I flnd the problem w1th.v'
the academlc ‘high” school - people is that they're requnred to teach a certam‘

'-course and ,.ri_’ght now- it's so heavy they almost don't have time ‘for things -

like films or speakers' or even field trips..‘- They don't have time' and if

we're gomg to have departmentals on that core matenal they'll even have,
less time. from what I understand I ‘teach veoe “The - plannmg is veryb

vlmporrtant, pre-plannlng, lettmg everybody know what is gomg to happen ‘

" and. that whole ldea.‘- That's the most 1mportant right there and the

second recrurtment of volunteers, that's a lot’ of work Just trylng to find
9

,__people and get them in is .a lot of work | Selectlon and screemng,v .

s

- -‘need one person who can devote thelr whole tlme to it like we have in

~ this- schoo[ here. 3 Because you don't have tlme yourself, you just don'tl

have tlme. The tralnlng of teachers, 1 thlnk wrth the younger teachers -

o they re much more open to - people comlng in, -1 flnd the older teachers-

are much more . standofflsh , They say thrs is my llttle world I'm not”'

’»rnght here 100 percent but I fmd younger teachers are much more open to

'people comlng m because I thxnk that when they went to. school they had

speakers commg m and they re much more open to lt. ] Evaluatlon, tasks -

tasks agarn refers back - to what's the role of: that person. Is lt ']ust

T

._mforlnatlon giver or are they gomg to plan a whole lesson" What exat:ftlyi

' ~;are they gomg'to do? Evaluatlon of volunteer programs, that would be, I" '

tramlng, -actually "b" "c" and "d" those three rlght there. -You almost*



'"l" “recognition, is veryrlmportant~t'oo. lf these people—feel‘that they re}

else that's not mentloned but [ think is very xmportant, when 'you tell

have an outsnder come.,in,: they llsten more mtently. They thlnk well

128

guess, between all: three people, the person who comes ln, the coordlnator, '

and the teacher to see where |mprovements could’ be made on that. And :
valuable, llke they re lmportant they mlght come back.’ And somethlngl;

vstudents somethmg, let's say it's a religion class and you re talklng about

| 'behavror, morals, from you they expect that -so it's ho-hum. But if you,

maybe there is somethlng here. T flnd thal: lt doesn't matter what\;area,

-you have a lay person comlng in, a carpenter or mechamc, and he says the

Teacher: And also, it's very good to 'teach'some of these'students V'things‘

y Teacher: n f‘number 3 there? | - -' L

Interv‘i'ewerz'-b Yes.

. jUSt someone saylng somethmg because they re supposed to say that ,

-

o like courteay and manners. I flnd that's one thmg that ‘a lot of students

* same thlng the.. teacher's saymg, they l|sten a blt closer - because lt's not, ‘

'Intervlewer: T_hey,_have. credibility' ano: they . lend you-credi'bilit-y‘as w_éll.?

today have to 1mprove on and that' rnanners and havmg these volunteers,

A_‘come in, lt forces them to be a blt more - pollte, to work on that aspect.

1n need of lmprovement m terms of volunteer programs/themselves'7

ST '. o

S

'of it, and we can go down there and ask her to help us and m one course

'Interwewer.- Of any of these thlngs whlch would you say would be most L

| . Teacher.. I thmk the/ "a" one, pre-plannlng. As far 8s I understand 1t’."’-~'
. e '
nght now in. thls school we have a young lady{j who helps us get speakers :

,Eand she'll help us w1th fleld trips and wrth ﬁlms That's my. understandmg - |

I had last year lt was. a great help. But lt almost has to be where that‘



vperson will . snt down wlth you personally and say "Whats your program"" _
"I'll say,. "Here lt ls, A ‘to Z" "Okay where can we f|t volunteers m?" Or._

-g-maybe I should go_ down_‘to‘_her and say, 'Okay, where can we flt

129

volunteers in? I'm domg somethlng on agrnculture and farmnng., What do
" you have m ‘your httle book there" Is there a farmer we can brmg m” Is
there a dlstrlct agnculturallst? Is there a trade farr’?" You see, and then:_"
' ‘she could start thrnkmg about that and looklng for lt along wnth myself'-"
| :and then ‘come to me . and say here is. somethmg you can do for thls here
. program.‘ But lt's pre- planmng, her bemg famllxar wrth what you re domg

' nd you knowmg exactly what she can do for you Communlcatlon, that‘ .
. If you have a good plan set Lp and people know exactly what's happemng"
S

‘t,hat- e ,. o S

- Interviewer: Well, '_-‘un_le:ss v,you‘; have " something 'el,se;?"to add T thinl{'lvwe're

done here.'. L

-;‘Teacher. No, that's about lt I thmk the bnggest problem, at least in" thrs ‘ ‘

’ 'school we re not really famlllar enough wrth what we can and can't do. X

S

'fsee teachers more famlllar thh the prossxbrhtres"

Teacher°' And thats Lp to us. i We should srt down w1th the person and-
talk it over. Its ]ust a matter of commumcatlon. It's not leSt somethlng. .
'v‘,'..where the prlncrpal can send a memo and say all teachers wrll now do
-a b,c d. It's not that kmd of thmg. You have to want to do lt and some-‘- ’
. teachers don't want outslders m thelr classroom or they don't fn)d a need

‘ '.'for it because they thmk lt's a waste of tlme, 'S0 1t's an attltudmal thlng- :

'-pre-plannlng for volunteer mvolvement thats the most lmportant I thrnk S "

vand what they can do, a lot of that stuff w1ll run pretty smoothly after‘f'\.:‘*

: Intervrewer' You'd hke to see some “more- famnltarrzatron" You'd llke tov_.'-".' o



.\.

‘too, l thmk thats really lmportant, that attntudlanal thmg But from my -

_pomt of vnew, 'I thmk educatlon happens Just as m h outsnde ‘the

classroom_as mSIde and e8pec1ally, w1th cnal studles /hterature, scnence.
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I

To make. lt -relevant we have to bnng t lngs i

A ’-_,lnter'vie,weri : And that‘ would be volunt e'rs_pri’rnax:‘i'ly?j ‘

T'eacher" Yes, hke we | use, ‘we use fxlms now, we use. vndeotapes, .but.ﬁ T

k theres so many people out there,

'thats )ust one snde of it and I thi

| especxally today when 30 many of th m don't have jObS, that could come A

and do somethlng.



./‘
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EHEFUAFTTD/HEPJT’CDF
EEDLK:AUWCHV/\L‘AIDRAHVH3113A¥HCDBJ

R A\ FACULTY OF EDUCATION'
Q’q @ THE UNIVERSITY OF ALBERTA

e T E I SRR TP -_;vAp:il,zs;;1983_

. I am’a graduate student working on my- Master s thesis in
the: Department “of Educational Administration at the University -
of Alberta.‘ The research I am doing ‘involves aspects: of. . the ’
_ vstructure of: volunteer ‘programs in community schools and
‘j;perceived satisfaction with volunteer involvement. K

o , My request is that I be allowed to ask the principal of
- the designated community sch001 'in your Jurisdiction to complete
la- questionnaire that I have developed A copy of the questionnaire-'
‘is enclosed ' : : : .
>
- _ If there are any difficulties or questions please contact
' me at either 432-4913 or 434-1393 in: Edmonton. 'I-will.be
*uqsending the questionnaire ‘to. the. principal one week . from’ the date
'of this letter if there are no objections to my request._

Thank you in advance for your help and cooperation in this
matter. T o ; . v SR

S ',V{WH;“YOurs sincerely, —_
'5;?3ftfffﬁf u%%,LKLLO.:
‘ "EHarry W%gner‘fx"A

4 ... .. . Graduate student (M. Ed. Pr°gram)
S : ST LR -University of Alberta

Lo . S . ?;', . : Co
7 104 EDUCATION NORTH EDMONTON ALBERTA\CA.\NADA TBG 265 TELEPHONE (403) 432 5241
. o/ .

\

~"’;_J“
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DEPARTMENT OF : o
* EDUCATIONAL ADMINISTF—!ATIDN_: '

(S A\ FACULTY OF EDUCATION ~ ks,

N ¥ - ;
-' THE UNIVERSITY OF ALBERTA = -#:.3
. ECUMQuE S L ) T v

. ‘May 4, 1983

I am a graduate student working on my Master s thesis in‘

- the Department of Educational Administration at the University-
. "of Alberta:. The research I am doing involves aspects of the
" structure of volunteer programs in. community schools and perceived
. “satisfaction with volunteer involvement.__‘ R '._,&,‘

S I would appreciate your completing this questionnaire and

" returning. At in: ‘the. envelope provided Your: superintendant'

-has been: sent-a copy of the questionnaire as well as an .
‘.-explanation of the purpose of my rgsearch. - T

Thank you in advance for your help and . cooperation in
this matter.-w.. DR ;

‘YourSvsincerely;”

.:.f". de bnlrj »{r\;".

[ . . (
- 3 ' '<nHarry Wagner ., S
. - Graduate student. (M Ed _Program) .
= - ,tUniversity:of Alberta ST

e

7.104, EDUCATION NORTH, EDMONTON, ALBERTA, CANADA  T6G 2G5 - TELEPHONE (403) 432:6241 .

. ol



- FACULTY OF EDUCATION

' DEPARTMENT OF. EDUCATIONAL

| ADMINIIQTKATIONA .
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THE UNIVERSITY OF ALBERTA ,

. EDMONTON, CANADA .
TEG 2GB

.

‘,Department of Educat1ona1

Administration =

7-104, Education North
- Un1vers1ty of Alberta
~ Edmonton, Alberta

-~ T6G 265 . .

" May 26,.1983

: I am a graduate student work1ng on my- Master s thes1s in the Department

- of Educational Administration at the Un1vers1ty of Alberta. The. research I
_am doing involves aspects of- the structure of’ ‘volunteer programs in commun1ty.
schools and perce1ved sat1sfact1on w1th vo]unteer 1nvo]vement :

In case you have not rece1ved or have m1sp1aced the earlier quest1onna1re.
I sent you,. I in¢lude another for your convenience. '

1 would appreciate your -

- completing this questionnaire and returning jt.in the enve]ope provided. - :
“Your superintendant has been. sent .a. copy of the quest1onna1re as we]] as an

exp]anat1on of. the purpose oﬁ my research

-h:Encl,'.

Thank ybu in. advance for your he]p and cooperat1on 1n th1s matter. ‘

Yours s1ncere1y, S

H'cwg/ \,b Cuzwﬁfx.

'w;-,wHarry Wagner S
- - Graduate student-
~ . M.Ed. Program )
i _Un1vers1ty of A]berta
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N = 46

. Designated Status as of June, 1983

Length of Time-

SAbselute” Frequencxf*

Sthool: Txpc

136

Elem. Elem/Jr.H

Jjr/Sr.H. -

Other

-

e )

oﬁm.kuw

Less than one year;.

1
“de years = . o 6]
. R

'Thfee years

One,year.;

Four years

Five’ years ‘or more: 2 . 1

W & NWwW

U I

N oW s

Total .1 13-

1Y

.

’Tabb'DZ

Exnstmg Volunteer.a Programs .

N = 45

Tt

.Length of Time

.Jr/Sr.H.

‘Other

N VR WS N

“Two. yearé

: ‘ : RN AR S
No exnstlng volunteerA s 1. .2
Rprogram. e e : ‘

One year

NN

vThree years

Four years. = - - -
,ane years or more.,> R R

- A

N

Absolute Frequencx - ScHool Type"‘
Elem. Elem/Jr H

T
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' Tabm D3 o - j S @

Pre-Planmng for. Volunteer Involvement
N =37 |

. i . R T m PR
- . ) . . ‘ el
= - " Ter

71"vElements ; C - AbsdlUte'Frequeney LISéheol'Type
AN . Elem. Elem/Jr.H Jr/Sr H. Other
-~ - N=13 N=11 ~ ~ N=4 *N=9 .

r 4
S

l Analysns of staff ; 3 i 2 E 1 n~;< 3
readinesss. ¢ o o A D .

2. Discussion, of potentlal 8. .9 4 ' i ‘
volunteer program among C MR I ‘ o
staff ' : » S i

3. Identlflcatlon of major 7 , o ) 4
“needs of "the school. - B SR S TR
Identlfncatlon of alterna- 3 “: - .}‘J S R T ‘L°
tive solutions to major o ' T o o

needs of. the school inglud- i S
* ing volunteer assnstance.:_'}' I - Lo e

o
N
\n

5. Decision to proceed with 4 - 6 - . 2 S

- plan_ and identification . v e o
- af . partlc1pat|ng staff ' R

- members.. .. L e

_ 6. Agreement on ob]ectlves»,t?5~$' 3 1 4

, of program. Y ‘. . -".. T .

:7, Identlfncatlon of gunde- 1 1 R
lines for long-range: , . C ‘ BRI,
evaluatlon of program. <

8. Development of volunteer™ 1 A - o3
selectlon criteria. - S Y AN L i
9. Preparatlon of Ilst of 7 ' 5. 2 6
. “initial- tasks for- vole U e
e unteers. ' Ty R o
S 10.Nene - ol -
0 ll.gther. .. 2 -

Hn e
s .

oy 7t L A - Lo ., | : . .
E A= I I . . . . .
B 2 : . v o Lo -
P ' T o [ . R 2 - g : o L s
L S . IS T TR . Vo L . ‘ . - bl e
. Ny A o e . R L : - S . . /
Ty Do oW e it . . e T 3, T c .
" . . o A i P
. I
i
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. Table D4

' :-'lResponsibit'y for-Initial'Plahning and . RS A

o Introductlon of Volunteer Program
: 34 .

Position . . Absolute Freguency - 5°h°°1 TVPB-
T el Elemarn ar/sen. ower

i Prnncnpal R s 5 S 5
2. Vice- PrlnC|pal o Then T s o e -
- 3. Téachers ,:PL"  k3‘ ‘ : - e . ?f»f* ;
Q.ZPrlnClpal and Teachers . 2 e "-_‘vf S A
5. Community. SchooL Coordl- D S T 2
, nator;v_ : . ) B e o
‘6;_Pr1nc1pal and Communnty e T N
School Coordlnator _ o - ‘
'I.,Prlncxpal, Teachers, and. 1~ .1 =~ - -
: 9-’Commun1ty*School Coordn-' R - ‘ N
) nator i
~. 8. Other .

‘fTétaL 




"~ Table D5
Steps Taken in Plenning'for

Recruntment of Volunteers

139

. N= 37
-~ | / .
;lemdnts’ Absolute"Freqoency"
| Elem. Elem/Jf.H Jr/Sr.H.
N=13 N=11
:1.‘Identlfylng.possible 12 -8
- sources of volunteers.'.' o ’
ZU.General information .6 P
meeting with parents or’ ) . '
cother potentlal volunteers.
3. Maintaining a file'of . 11 . 7
- potential volunteers. .
'4.ﬁMelnta|n|ng a current - 6. s 3
. inventory of the need for - :
: volunteers. ,
S. Decision on recruntment n'l,: o2
. policies. S o '
Development of a recrunt-; 2 -”-}" :2”

ment plan.
None.‘ : ‘ L R s
Other. | T . -




Table D6

Methods of Recruntment

N = 37

140

Methods Used

’Absolute‘Ffequency

- School Typev»

4.,

Elem. FElem/Jr.H Jr/Sr.H. Other
N=13» SN=11 "N=4 ~N=9
1. Individual or personal 12 10 4 7
recruitment, : o '
. Public recruitment. - 8
. Delegated recruntment 4
. Other - ¥ | 1 -
. <
Table D7 _
Responsnblty for ‘Recruitment of Volunteers
. [‘\] 36 .
Pbsitfon;e ' Absolute. Frequency . School Type
' ' '_ Elem. Elem/Jr H Jr/Sr H. Other'e
_i.vPrlnCIpal 1 1 - -
2, Vlce PrlnCIpal - - - -
3;'Teechersv , S e - - 1-
Principal and Teachers: = 3 - 4 - 1
S.eCommunity School. 6 4 2. 3
: gCoordlnator. o :
' 6._Prnncnpal and Communlty 1 1 - -
. TSchool ‘Coordinator. ; ' ) -
'7.'Pr1nc1pal, Teachers, and - 2 - - -1
- Communlty School Coordx-'<' : o
' nator. - : S o -
8. Other - - 2 -3
‘Total _ .13 o - 10 4 9
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Table D8.

‘Were Volunteers Screened? . : L
N = 37 '

<

Variable I o Absolute Frequency -'School Type .
| o Elem. Elem/Jr.H" Jr/Sr H., Other

doves o oz o330S
2. No e S E |

CTotal o1 4 9

- Table D9

Gualltles Looked for m Volunteers
0 N = 13

4] )

'iDeSired Quaiities_ ;.  l ‘ Abeotute FredUehcy”- 565001 Tybe_
' S Elem. Elem/Jr.H .Jf/Sr}H.‘\Other'
S 'N:Z R .N'=3 e ,N;3 ' ' O N=5S.

lf‘Personal o f-‘;'.zeh} 3 2 S -
2. Commitment to volunteer.; blfsf‘, ._3@_ . |
“work " o K : v

- 3,”Acadeﬁic;a"ns've'e S REPE R .fi.-;'_ i e

4. Past experience. o2 | ‘
'.SQ_Knowledgetbf specnflc 2 3 g

oo oskills. o : : T o

' 6. Other. -~ .. B L
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Table DlO

'lQesponSIbnnty for Screenlng of Volunteers :
N 13

Position o I ‘Absolute.FrEQUencya-1§chool Type
Elem. Elem/Jr.H Jr/Sr.H. - Other

. Pfihcfpal;a",'l   *. > -‘  ~ - - -
.UVice-Principal.f‘i’- : LA T -

" Teachers. . PR - R -

Principal and'Teacﬁérs. Coe 1 R R -

woe W N ]
. . )

Community School - a2 23,

iCoordnnator.J o . ;
" 6. Principal and Communlty - - - =
lSchool oordlnator.w' o :

v*u7.]Prlnc:pal Teachers, and .
o Communlty School Coordl- .
.nator.;' : !

8. Other. 2o o BT
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Table Dll -
Are Tranungﬂ)nentahon Sesmons Hekifor ..f R 'f.l"ﬁ" )

Volunteers'fv PR R AT

;'.V‘a.rie,ble Lo " Absolute Frequency, - School Type S
P .. Elem. _Elem/Jr.H Jr/Sr H. Other

a\‘

1. Yes "v..ﬁ s " S '.j_‘10‘ Lo eéff{:{fﬂf'fl o

Total =" o1z T a e

@

>

o _ Tabb DlZ o
& S
Duratlon of Volunteer Orlentatlon Sessnons

Lo IN=2

Tirne_‘ Spent |V o Absolute Frequency - School Type |
e T . Elem. Elem/Jr H Jr[Sr“H ‘Other L

1L One half day orsless 6 E e 1& 1 3 L
,2;.One day : y <’f‘}®,'__3oxfhrbf«.5if:;;i'“» .f.:fi:y hhj;;:n:'
3. Two days or more SRR _ A = - e
. _Ongomg e 3 o 1 R SRR
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’Tabmfoli

Elements of Volunteer Onentatlon Sessnons -
N'= 24 , ‘

‘Elements‘ - f‘ T Aosolute Frequency—'—SChool Type wm"__;;

. Elem. ‘Elem/Jr:H - Jr/Sr.H. Other
N=10- N=6 Nzl . Ns7T

4.

‘. FISO

Objectlves and aims of : “g‘j‘ - 5, TQA i e  T -
.the program.e~:u. . , o AUt E RRR
" Policies and procedures ;;‘e'_g 5 FEREN R 7
of .the school.. .. " e T

“ Summary . of\deielopment e s 2 SR

and operation~of the school . - L S
‘including its problems ' T R SR
.and needs. " o ,

General characterlstlcs of 6 1 'e;e‘,2':i o jl‘f’ Y/ S
the group or~xnd|v1duals - L T -

_that the volunteer w1ll

be assxstlng . , :

‘Defintions of volunteers'~ 8 .. 6 . 16
role in relation to the [ IR o
professnonal staff, R o "
Definition of staff ' ;g.“ 8.;f;fﬁ' 3'., j7l"l»e~:f e
~members' role -in’ relatlon_' L e RSNV

'to the volunteer.»‘x,e‘< Aa-.ii}fffvff , A‘k&ifﬁﬂl'¥e* @‘

Deflnltlon of tasks:afgnf_ﬁﬂe N 5 ‘5.1571f-.“ *7=5"e'i-7]
-volunteer wnll perform.,.yf, e co T Lo

Other. 1

7
e
]

1
[}

TN [P




_ Responsxblllty for Volunteer Onentatlon ", ,
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. Table D14

[
.

N 24

- &V,
% &

. L‘. ’ - ‘
'-'

s
T

Position—

Absolute Erequen@gg} School Type_m_f__;;A
E_lem._ Elem/Jr H Jr/Sr Hoo Other '

’1V1ce PrlﬂClpal e “ 45 { ‘..  A T e
,:‘ 3; . . o L e
o b

.Coordnnator..

.Pr1nc1pal

“Teachers.

Prlpclpal and‘Tea¢her."‘ 1 ih‘g = ST Ll

Cohﬁuhity”School , .:’Q»;S S "2» \" e L 4  ‘]#

Prlnc1pals,

Y B

 Prlnclpal and Communlty'f B T R R
‘School" Coordlnator.‘ S . o R

Teachers, . 2 .2 .. o1 oo

and- Community School'"

fCoordnnatorL
‘fOther.»

Total .
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Table D15

Are Tralmng Sesslons Held for Staff Members'?r
: R N = 37

N
‘\~

. ™,
v

S A R T ~ ' :
'~ Variable_ s ______Absolute Frequency -\School Type -
: ' o _Elem. Elem/Jr.H Jr/Sr H ‘Other

Table D16

‘ 0
Elements of Teacher Onentatlon Sessnons
s ' N = ll S AT

'Elehentv;;:yf o ffﬂ‘ ro~-voso1ute Frequehey -'§chool;Twpe
' ‘ o S Elem. " Elem/Jr H - Jr/Sr.H.  Other
CON=4 0 N=3 U N=l N=3

S, . - e . . . = . . . B ) B R L "I L P ) .
. . % 1..Definition of program. e 2 *"(_ - 3
T 4’,;act1vnt|es “which ‘¢dan be o S SR o R
“carried out by. volunteers
.. under. professnonal
-lf;superv1310n.;'

AN

e
W
1
N

2, Discussion, of goals and
" 'structure of volunteer

| program, . %o

"~,.}.;D|scu381on of technlques o3 o2 oy Y o 3
. for fOSterlng interper- o o : e

‘gonal’ relatlonshlps wnth

.volunteers..,: ,

e, DlSCUSSlon of assnstance;',a~ 2 st s 3

“. " available’ to staff members .~~~ " q

A,worklng wnth volunteers..f“’,; R

\\N ‘

15;ﬁDlscu3310n rof’ evaluatlbn 3L R 25_f{ fval'
. eriteria for volunteer T S e
" . ' program.

'* 6;-D|scu3s1on of procedures 4 fZ’{;'f'_ ”1~m}.:q 3
 ‘for-dealing with maycr L R T
,u.7d1ff1cult1es.~' R T B T o




. Table D17 K
Elements Consndered in Placement of Volunteers ' 0
‘N =37 . : o

‘3¥ﬁgiabjp§ -~ " . Absolute Frequéncy - School Type'

: o . T Elem. Elem/Jr.H Jr/sr.H. Other
. o T T NEl3 o N=ll N=4 . N=9

o

RN Y- BV V.

1. Teacher reqpeSti - - 13
" 2. General schoollneedé' .13
3. Volunteer skills - B
f‘h. Volunteer request , ‘li g _

~N O~ O
NN W R

Table D18
-Y'Responsxblllty for Placement of Volunteers
N.= 37 e

-

‘fPosTtion._: b’_ : _-'*'n;-'Abéblute Freghenéy - Schdol Ty'pe,':'~
' o ~ Elem. Elem/Jr.H Jr/Sr.H. Other

1. Principal -~ _‘..*3 o 2 .. 1 - 11
2. Vice=Principal “© .~ - I
'.3.'Teécher , SRR RS S - e

A'_'4;vPr|nClpal éhdﬁTeachers o 1*“1' 2 e -
-5, Community School Coordl-f°'5_ B : 2 :,. 4
v ”.',nator. , o : S - o S
‘ 1'6,5Pr1nc1pa[ and Comﬁun?ty'ff~l , : _.s;‘j: . Ia:_’ el
o .”'[E_School Coordlnator. o SR _ L - -
AR 7. Principal, Teachers, and - 2 - R TN - 4
' .. Commuhity School Coordl-.t’h‘. - [
. fnator. ’ o R ‘ SR =

A

Tdt31~i"..‘-f-,}.” . ;‘131» pff11; g f 74; ‘j fQ-%“'

: @:;5 s AR e )



Table :'Dl9' |

»-Responsnblhty for Coordmatlon of Volunteer

Actlvmes

N = 46

) -

148"

‘Position

 Absolute Frequency

- Schooi_Typel

Elem. :Elem/Jr.H  Jr/Sr.H,‘;Other
1. Principal 1 1 - -
‘2.-Vice-Principal - - - -
- 3. Teacher _ ’ - 2. - -
4, Communlty School 9 7 6 8
o Coordlnator R : -
5. Volunteer ‘ _ - - - -
61'Pr|nC|pal and Conmunlty 1 - 1o 1.
- -School Coordlnator - e ' "
‘7. Principal, Teachers, and = - 1 - -
- Community School N S L S
Coqrdinator L T - . o
8. Other.” 3 i 1 2
 Total 13 8 . 11




