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ABSTRACT

The purpose of this study was to look -at the spelling

achievement §$s7ﬁts of a group of students over a period of

five years to see whethet" there are identifiable trends . in the
acquisition of - a spelling vocabulary
In addition to this, a smaller group of students was
. interviewed to qbtain thelr perceptions of- spelling programs

and the instruction which they received over the corresponding S

4

five year period a ] .
The students included in the study were those whose

spelling achievement scores’ were on record at the elementary

school which they attended Only those students who were

\

available for the post test were included in the study The
}

smaller group of students_who participated in the,structured

-interview was selected‘at random from the larger sample.

‘The ‘mean of the achievement scores in spelling was

recorded for each of the groups at each grade level. -A .

post-test was administered to all students and the mean score

“was calculated for each grade lewel.

The recorded spelllng achievement scores and the scores

.optained‘from.the post_test’provided the data for making
‘several‘comparisons. S ' .

The achlevement scores in spelling were compared from
one grade’ level to another The scores indicated that all

Ve

groups increased in spelling achievement from one year to the

. iv : ' . //)
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next. ‘TheNgr atest gain oceurred at‘the.Grade 3 and Grade 2°
levels 'The east amount of gain occurred at the Junior
highschool level.

The spelling achievement 'scores of the girls were
compared to the scores of the boys at each grade level :It"
was found that there was almost no difference between the
scores’ of:the girls and thegscores;of the boys in the |
elementary grades; fTheddifferencéfln'the.achievement scores
inereased- in the Junior highschool grades in favour of the
girls .

The spelling achievement scores of the "good" spellers
were .compared to the scores of the "poor" spellers. Both
groups made gains from one. year to another The difference
in their‘scores became.greaterfin,the junior highschool
grades. | . | |
o There were almost the same number of boys and girls who
A_wereAWgood"_spellers but twice as many boys than girls who
were "poor" spellers. L . S |
. " The stbuctured interviews provided some interesting
insights aé to the percéptions which students have about
spelling programs and instruction in the elementary and
junior highschool grades.

.The findings from this study give some indications as. to
:how spelling programs and instruction might be re-structured

to provide for the "good", "average" or "poor" spellers

within each classroom at the different grade levels.
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THE PROBLEM

T Introduction ' l}v’

Whenever we wiSh to set down our thoughts and feellngs:
in writing, we engage 1in the ‘act of spelling (Hanna,
- Hodgés, Hanna, 1971, p. 3).

;fHelping students to become proficient in spelling words
:.correctly in their written communication 1s still one of

y the aims of basic education Whenever society raises
questions as to the efficiency of public schooling; the level
of competency in. written communication is most often a focal
'point of scrutiny and correct spelling is still'deemed to be
. .an important ingredientain written expression. There are

'some educators who seem to maintain that correct., spelling

. 1s not important as long as the ideas are original however
at some point most educators ‘would agree that incorrect
spelling detracts greatly from original writing and

,“‘“diminishes ibs quality and credibility : Hanna (1971) ~

o -'.7 [ Y .

Summarizes e _ et S T
3" The, &bility to acquire and use the skills basic to
~ . written communication is a requisite in modern
'society, and . indeed it 1s to some extent baslc to all
forms of ‘human communication _ Orthographies (writing
systemskupermit mén 'to record his thoughts and
feellngs for use at a later time or to communicate
~ with. others who may be beyond the range of his
"~ voice. In short, written communication extends the
functlons of human speech over space and over
time (p. 3) . :



.

- A recent reseéarch bfief for teachers, prepared at the

University of Lancaster on The‘Teaching of Spelling: (1981)
reflecfs the bublic concern fdr Spé;ling achievement when
1t states: ' |

A casual regard for spelling ability is certainly not
‘shared3by'the'&ommunity'at large, particularly the
prospective employer, for whom it sometimes appears to .
symbolise the applicant's whole educational standing
(p. 2). . cec , 4

The written word is still a major vehicle for sharing

. 'knowledge, feelings'and ideas, so there is good reason fof’
keéping its parts in good repair. An additional reasdn for
‘CQFrect spelling is also cited in the above mentioned report:
*ﬁ:for glving attention to spelling is
that /the creative qualities of free writing depend on
it. Unless a child's spelling is automatic, predictable
and infallible, he will lose confidence when writing and

express himself less competently and with diminished
 impact (p. 2).. . ' ‘ '

A separate reaso

There are many factors which contribute to.the success
or‘failufe of students in spelling.  One of these factors
concerns tHe method of teaching,'aanthere has been continued
debate over the yeagé as to which méthod achieves the best
rééults; In addiﬁﬁon.to this, éach student possesses a
.ﬁniqué éombﬁnaé;On ofastfengths and.needs at various stages
_Qfﬁdgvelopment,;whiéh greatiy affect the faté of learning to-
kspellﬁand acquiring a spell;ﬁg vocabdlary. Consequently, iﬁ
é&efy q;assroomw£heré é;é those stﬁdents’who seem fo be able
tq_spell efficlently without much effort and othef students

: , , )

who find it extremely difficult. " .

In spite of the fact tﬁat a great dgal of reséarch has



been conducted in the area of spelling throughout this
century, the controversies continue gnd many questions remain
unresolved. This study proposes an investigation of several
questions pertaining to students' progress 1n spelling over a

period of time and across grade levels, from elementary to*

Junior high school.

II.__Purpose of the Study -

The purpose of this study is to look at the spelling‘
results of a group of students over a period of five years to
see,whether there are identifiable trends in the acquisition
of a spelling vocabulary

In addition a group of students from the larger sample
€;l& be interviewed to ascertain their perceptions of
spelling programs and the instruction which they received
/over the corresponding five year period. Specifically, this

study will consider the following questions:

1. How do scores for the'same students on the Morrison~

McCall Spelling Scale vary over a period of five
vyears which extends through the elementary grades
and into the junior high school setting?

2. Are there discerniblé stages over the five year
period at which there is more, or less, growth in’
spelling achievement ?

3. Ave there difcernible differences in progress ‘

between male and femsle spellers over the five year

period? N
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M;f Are there discernible differences in progress
between "good" and "poor" spellers over the five
‘year period°

5. How do students perceive the'spelling programs and
instruction which they have received over the five

year period?

fIII Definition of Terms Used

For the purpose of this study the following definitions .
are assigned to these terms .
" "Good" speller: A good speller will be any student who
| ranks within the top 25 percentvof‘his/
ner particular grade group. These
students will be referred to as being
in the "first quartile"
"Poor" speller: A poor speller will be any student
whose rank is'uithin the bottom 25
percent of his particular grade'group.
These students will be referred to as
being in the‘"last’quartile" =
(irade score: A grade score will express the level of
| '.achievement attained by a student or
group of Students.. It is expressed in
terms of the whole number representing -
the grade and each tenth representing

one month, A grade score of 5.3 means

hp\]'{ng attained a leyel eqniyaglent te~



three months in‘Grade 5.
Gain: . The amount of growth or improvement made
ny a student or group of students{ This
is'expressed,in the same way'as the
grade score.. A "gain" of 1.2 indicates
a growth of one .school year and two

months or a total of 12 months.

IV _The Experipental Design
. ' - e ,

The sample for this study consists of 138 students who‘are
presently in Grades 5, 6, 7, 8 and 9, and whose previous
spelling scores are on record as part- of the standardized
assessment of the elementary scneol %piQh they attended in the
period from 1977-1982. Only those'students4are included who
were confirmed to be presently attending one of the three
sehdels inrthelCounty of Strathcona, where the original
'_elementary school 1s located.

“ A smaller group or sub-sample of 20 students, 4 from each
'érade groubi was sejeotod at r;ndom to narticipate in a
structured interview.

The structured interview schedule was developed from
4nformation gathered during a pilet study prior to the data
ooTIGCtion for this study. |

.The Merrison MeCall “pelling “~ale wns administered by
the researcher to the ]?9 students in the sarnple in a
classrnom setting. The students were given t"hel_’test in g'r‘.gﬂp

QI”OUPC‘ With the came dirornt i qnAd sr) the eame mannory as n



previous years. Thils part of the design is referred to as

the post-test.; s

Thé raw séore'was fecoraed féfieach studeggff The faw
score ﬁas'%hen cohvgg%ed to the-gradé score;'basedton the
norms as established for the MorrisoniMcCQil Spelling Scale.

Tﬁe\mean of the grade scores was calculated fprzeach
group for each year of the avariabléQSCores forfthé fi&é year
period. | |

, The gaiﬁ in the mean grade score waé calculated for each
group afleach particular grade level over .the five year

period.*

.

Students in_éécﬁ gradé gfoup we;evcategorized into male
and female grbups to carry out a comparisbn of_thé=grade
scor'e means at each gradﬁ &éVel oVér'thé five year period.

A rank.order of students was ;stablisned by calculating
the mean grade score for each student.. - The students who |
placed In the top 25 percent of’their ﬁarticular'group are
categorized to ge "good"‘spe}lers, aﬁg wili be referred to
as students in the first quartile. The students who placed
in the lowest 25 percent of their pafticular group are
categorized as "poor" spellers, andg Qill be referred to as
.‘!ff“i’ld‘?ﬂt‘; 1.nl the fourth quartile.

The tared interviews were trankcribed and a protocol
analysis of the informatien was carried out. Further -
comparisons were made hetween male and female.;nd’"goodﬁ and
."poor" spellers fram the ﬁnfﬁrmatﬁoﬁ~gathered from theéé

-~

Interviewsa
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V Limitations of the Study

The following factors may limit the generalizability of

this study to situations beyond its pardmeters:

' 1. The sample of‘students in this study ‘is ma&e up of
students from ooe elementary school in one ‘county
system. |

2. The students.in this stud& will be from a non-
transilent population in that only students Qho have
remained in toe same area for the.past five'yéars
will be includeo in the stuoy.

3. The size of the sample (20 students) upon which the
interview'dats will be based,‘may be a, limitation.

4. The use of the Morrisdﬁ—McCallepelling Scale as

the testing instrument may be a limitation since it

only tests the students on a limited 1ist o% words

ratherithan the full extent oé thelr spelling
vocabulary in writing S1tuations.

5. ResultS'Are not available for all five years for ail.

“
groups.
6. The data available for tabulation differed from one

group to another.

-

VI Significance of the Study

Since spelling f= a part of language, the acquisition of
A spelling voecabulary is a part of the written language

development of students. Acquiring the ability to spell



correctly the words which are needed for written communication
‘is a developmental process which takés several years.

By looking at the spelling results of students over.a
period~pf Five years, discernible trends in the patterns of.
.spelling achlevement among students with varying spelling
ablliity may indicate 'more strongly the need for
differentiated teaching methodsAor program adjustments at
the various grade levels. |

By interViewing a sample of students as to their
‘perceptions of the spelling‘programs and instruption. new'
insights may be gained from the students’ perspectives on this

topic which may indicate changes in the teaching of spelling



Qhapter lI

REVIEW OF RELATED LITERATURE - j

| This ohapter will examine four areas'of spelling B
research. The first part ;ill be an overview of how word
lists for spelling have been’ developed Secondly, a summary
_dof the various metﬁods which have been emgloyed in teaching
-students to spell will be given. The third part deals with
the characteristics of students-yho are "good" spellers or
"poor™" spellers and finally, ijdiscussion of the levels of -
aéhievemeé% of different groups of students will be given.
Fach of these parts concludes with a summary of the resq’rch
in these particular areas of spelling

I __Research on the Development
of Word Lists

~Concern about spelling during the first three decades
of tHis century often focused on determinihg w%ich words
students should be required to learn. Several fesearchers
and authors concentrated their efforts on developing these
word lists. Rome of" the earliest of such "word lists" were
compiled by Ayres (191%) and extended by Buckingham (1918)
and Tidymanﬁ(1991). The criteria for selectiné words for
these 1ists was hased upon the frequenoy with which they
were used In a wide selection of writing samples of adults

from vnr1onsiwelks of 11fe and enrtal sitaagions. Thorndike .
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(1921) published his well—known,Teadhef's Word Book and

‘extendeqahis original 1list ffom 10,000 -to the 30,00Q.most
commonly used words with two further editigns. Fitzgerald
(193%),.Smith (1935) and Cates (1937f provided the research
for th¢ well—known'list compile{ by Dolch (1942).

!

E. Horn (1939) identified the adult writing needs in his ﬂ

book, A Basic.Wfiting Vdcabulary, from a tabulation of words . f‘
from busineés letters, personal leb%ers, letters to néwsbaﬁers,
letters of'applicétion; minufes of meetings 1in many areas of
employment_and compared these-with the earliér'lists. ,
_According to thed Encyczggga}g of Education Research (1969)~
The speiling needs of children have been determined by
tabulating samples of .children's writings in school, ?

such as themes and letters composed as school
assignments and letters written outside the school

(p. 1284). | | - ;
One‘of~t5e most extensive studies was Rinsland's (1945)
examination'of children's writing samples at different grade
1eyels wheh hg prb&ided an énalysis of more than 6 million
words of discourse. Most studies of children's writfné have
1.
shown‘{ncoqsistencies In the frefquency rate when a‘gfade~by~
grade analysis is car;ipd ont and 1t is only the first 100
most commonly used words such as "the'™, "to", "was" whien
appear conslStently at every grade level.
o In spilte”of thousands of samples of_hoth children's and
adults' wrilting, there has been 1ittle.agreement as tn which

words are used with the greatest frequency pnet the first

7,000 most éommonly used words.  Horn (1954) statec that the
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first lOO'most_commonly'used words'comprise 60 percent of all
‘words needed in writing. and the first 2,000 words make up
95 percent of words needed by_édults and children. O'Leary.
(1960) states that:
Therefore, since no one can’ predict accurately or..
« . reveal clearly which words will be used beyond the

one thousand commonest words, since spelling books

dlsagree so widely as to what the extra words should

be, since children and adults continue to mis-spell

the commonest words, it seems reasonable to concludeée

that a smaller spelling vocabulary to be taught

directly can be both justified and definitely
recommended (p. 16). :

There wés, at one time, sSome concern that most .lists
were compiled from adult writing samples and school speliing
books drew thelr lists from these sources. Davis (1954),
however,'compared the 3,000 highest frequency words from the
Rinsland (1945) research which was based on children's
writiﬁg with those of Horn's and Fltzgerald's adult
vocabulary and found that only about 7 percent of the
Rinsland 1ist did not -appear on the Horn list.

The Fneyclopedia of Educational Research substantiates
this when it states .that:

"It 1s apparent from examination of data reported in

studies of adult writing vocabularies and written

vocabularies. of children that there is considerable
averlapr hetween child and adult writing (p. 12R83).

Thomas (1974), 1n an effort to update earlier studies
and make them more relevant t~ a Canadian context, conducted
an exren91VP project in Alberta in 1972. By gathering
25,000 crmpositions from 35 school Jurisdi~tions acr~se the

grades, then choosing 200 compositicns randomly from aanh

/j)‘
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grade, he analyzed the frequenéy of usage with the aild of
‘a computer. With regard to this study, Thomas (1974)
"states: '

These results tend to support previous findings
concerning core vocabularies. In this regard the

- 100 words most frequently written by Alberta
children accounted for 58% of.-all words used;
whereas Rinsland's data indicated 60% for the
corresponding word group (p.. 14).

Thomas (1974) went on to identify the 2,000 most
frequently written words 1in Grades 1-6 in Alberta, as well
as ldentifying the group 4 most commonly misspelled words
by Alberta students in each of the elementary grades.

The placement of words frém the lists into assigned
grade levels presented some prohlems sinece thare s mieh
nvarlap, espéoialiy In the néed for the words most

'frequent]v used by stundents at 'ever\' p_"w‘,'\t‘ln laym ] . Th omas
(1974) states:.

Even fhough most spelling series 4o ass‘gn certain

words (fo particular grade levels, there is very

little consistency among publishers wi resrect to
this type of grading (p. 39). '

Horn (1954) said the grade placement of words derends
on the following factors:

/ . ) ) ‘

. their ‘spelling difficulty; logiral principles,,

including the development of phonetic generglizations

and the progressive buillding of derived forhs frem
base words; the lwportance of words in adult writfoe-
and the frequency of use in the wpiting of s h. |

children (pp. A-7).

Thomas (1Q74) summarizes this when he saye that -

the primary principle for selection of words for
a glven grade 1ig .the frequency with which words are

written by children in that grade. “iving pri-rity to
this criterion assures that students will have numerous
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.meaningful opportunities ‘to apply these words throughout
the school years (p. 39).
‘Thefe are, however, séveral speiling\series‘that.gnoup
words according.to bhonetic'similaritiésﬂ ‘These éu@%qrs
base their selection bn the research carried out athtahfdrd
University by Hanna et al., (1964). With the aid of

computerized ahalysis, this group of 1inguists puts  forth

the idea that since there'are definite patterns 1in the

" spelling gf,English words, phqnic;generalizations should be

a iogicél éﬁd more efficilent way of .presenting a spelliﬁg
vocabulary as long as these words Are also a bart of ﬁhe
already identified security segment of the spelling
vorahulary.

Horn (1960) reminds us that 1t Is nﬁt necdssary tn he
able tn spell all tﬁ° words we can read, and as adnlts ye
rarely do, but 1t is necegsary to spell oﬂrrectlg the words
whirh we neeéd for our written communication.

In conelusion, 1t can be stated Fhé%.a1though a great
deal of research has been carried out witgiregard o fthe
identification of which words shnuid'be Tearned hy all
étudgntﬂ, there is 11+tié ~onslstency heyond the first
1,000 most frequently used words. Since, ar-ording tn‘“
Thomae (1974) 0 students also almnst consistently m1ssr511

many ~f these words, 1t wrrld srcem Toglcal that these wnrdna

.

sha1d form the nuelens o1 care of 1 v 3g ta he 1o gy1ned in

the el pmant vy gralee
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IT Méthods of Instruction .

Another area of spelling’research has dealt with problems
’:of methodology or how spelling should best be taught

Controversies as to whether spelling should be "caught or

-taught" (Peters, 1973) ‘bégan ‘when Rice (l897) ana Cornman-
(1902) advocated that a spelling‘vocabulary couldtoeracquired
"incildentally" or without instrdctionl_ This viewpoint_wasﬂ
taken up bty some'end is still held by a feﬁleoueators. As a
result, a trend in schooling emerged which minimised the

' e

i{mportance of formal instruction ir’ spelling.  For the’ most-

part, however, the concern of the general public, parents and

o

educators for students' profioienoy in spelling has resulted
; p :

in the large numher of stn‘ies in spellinz research-which deal

~

with dAmproaving the methods of instruotion in this area.

The typical format for these studies has been the use
of an\experimental,design where the "traditional" or
"eanventisnal" method of fol]ow{ng an arrroved hésal series
1s used for the oontrol group and a new nvr innovative‘method
is used for the =xperimental gnoupL ‘Two examples of this
tvpe of srellin§ vesearch are those of Nixon (10A5) and
Reid (1966). The problems en~ountered ih‘researgh of this
tyvpe have 'argelv been due to the varliation of'the methodsvr
Fhemselves dne to differences in teaching style and teacher
personality. M~re ' ften, however, the effect of the néw

"nmethod “m students’ spelling_has proven insignificant

hecause the result~ ~'~re based An the short term effeact nf
’ 4



the treatment. Nixon‘s (1965) findings were based on an
eight month period. The acquisition of a spelling
4‘vocabulary takes several years, and it»is dependent upon the
individual's rate of learning, as well as the degree of
utility which he has for .particular words. Henders»n and'

- Beers (1980) substantiate this when they state tha

Over an extended period of time children internalize
what théy know about thelr languages. They. construct. .
tentatlve rules based on their knowledge and apply
thqose rules to the spelling of words. The studles
presented here reveal that a child's knowledge about
wrltten words 1s acquired systematically,
“developmentally, and gradually. The acquisition *
process 1s too cémplex to be l1imited to serial

learning or word memorization. We know children do
learn the English spelling system. - What needs more
investigation however, 1s how they learn the
complexities of the system (p. 45). -

An issue which is often referred to as "the great
debgte" in spelling is the dichotomy among educators and
researchers as to whether spelling should be: taught by
teachlng rules of phonics referred to as generalizations or
whether the spelling of each word must be learned essentlially
in isolation due to the ‘many irregularities iIn the spelling

: {

of English words A ‘leading author on one slde of the

debate 1is. Horn (l95&) who stresses the futility of trying

to teach phonetic generalizations. On the opposing side are
Moore (1951) and Hanna (1953) who, with the support of new
and more technically sophisticated research in the area of
linguistics have gathered substantial evidence to point

out that English spelling is 87 percent regular and to learn

thersystem of generalization% is time well spent.

{
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Relatively fey stu@ies,.hOWEVer, have dealt with the-
processaof spelling as a QhOle, especially as it occurs |
differently during the stages of academic development;
Personke and Yee (1971), in designing a model of the
spelling process, .put forth the faea that we employ not just
a single, but a .variety of channels in spelling words
correctly They state that

Research and instruction in spelling have been
concentrated on the.relevancy or use of one part of
one channel of processing behavior. This model
.indicates that instruction in spelling should include
the mastery of all channels of processing and skill
at choosing the most suitable channel for the ‘
particular situation. .When each instance of spelling
behavior 1is viewed as a part of total spelling
behavior, present conflicts in spelling theory may

be revealed as paper tigers (p. 23). ‘

The acquisition of a spelling vocabulary is

.developmental and'this lends credence to the viewpoilnt that

1t takes several years to .achieve a level of proficiency.

«1

Also, it would seem evident that the strategles whichga very
yoUng student might‘employ will differ'considerably from
those of an older studentt Whatever method of instruction
\‘is used, the chaice cannot be maoe‘wﬂthOUt consjdering*the
students. Hodges"(l§825 states:

For most spelling studles in the past have not taken
account of how learners themselves view the orthography,
but have been undertaken to examine such matters as
learning rate, perceptual processes, and other factors
that are peripheral to a knowledge of the orthography
(p. 286). e e e e e L DU

- s e g -.,."_"' - - - e -

PYC

. Ji-»Due to the many Variables in spelling research designs
Such as téaching 'style, teacher .personality, student

‘characteristics and choice ~f materials and hooks, there is
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no conclusive evidence as to which method will bring about

the best results. Research studies, however, have helped
K]

to identify, describe and define the various approaches
or methods of teaching spelling f Studies dealing_with
methods of instruction in spelling comprise a large areaiof
spelling research. A brilef deseription of these methods is
given here’ h | |
- One of the problems is that the different methods are
often not defined clearly enough as to the specific steps
,thich are followed in the teaching procedure As a result,
many variations of each method have evOlved over the years
due to teachers adapting a method to their individual
teachlng style and to the'Uniqueness of their particular
teaching situation. The prohlem however, is not the
variation of the methods w1thin themselves for this in fact
may be desirable, but rather In the labelling of the various
methods. For éxample, the "conventional" methed, with.ovl'
a small difference in th;\procedure, very much resemhlen
the "Test-Study-~Test" method. Yet that small variation
represents A major difference in philosophies as to how
spelling should or should not he taught which wartants a
separate label or name- for each. Another problem in
’"discﬁssing Spellihg methodology iS'that researchers .and.
‘educ;tors sometimes devise catchy" name s in labelling their
f methodsAi.names which upon clossr examinafion represenr only

3 smal], insignifioant dlfference In the terms used, hut

wh-{qh Other’WiSe é]ﬂe gxanlji'\' [IRE¥ f:y\m;‘\ na Aan ayi‘?f’ing method
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An example of this is the "Word Perception with Test Method"
which has all of the elements of the "conventional" method
'bdt calis the word study skills "word perception®.

There are, however, a few methods that have very
diéﬁinct characteristiqs which are representative of the
ﬁain philosophies on how children learn to spell. Prohahlv
the first four meth5ds discussed in this study are
rebresentative of the spelling methods which 9%e most clearly
identifiable and most often employed with var#atimns made tn
accommndate teacrhing stvle as wel; as the rarticular needs

of the student~ in +hat ~lassroom,

Methods:

1. Conventional or Traditional or Study-Test

This methnd 1; prohably the most widely used and =sti1)
most prevalent in maﬂy schnol systnhs, TtHe mogst
distinguishing feature 1s fhat there Is a prescrihed and
Aauthorized bas=al series or texthook for asch grade level.
fometimes the preseribed series is in hard-cover texthook
form whers the stundents Aa all the exerncises ?n the
notehdbka.whereaﬂ.some.sérieﬂ.appeaf In vqnéumablb Workhook

tinés”where'all th? Qnrk Ts done in the book. A fey ssriés
. -~

Bave hoth teXr and workBaok and 1t ie 1afh . tothe teacher's

di=cretion »a to which combihatjon will he useﬁ In his/her

classreom.  The text and,’ar workboolk has a veeckly word 1ist,

a set of AQuestiona or activifice pertaining ta werd snalyat.

(AN ] r,‘}""'\" ra LTI Ve oand '~_|)Q:Q-r.\f*f'(_\/} f':f‘«\r\c' lrwy (oo Yy - il oy



" learning the words in the list each week. . Tt usually
éuggests a test at the end of each week to see that the list
words have been learned‘and provisions are made for a review
unit at monthly or six-week intervals. The words in the
weekly liéts of each lesséh are words which, according to
research, children use and need most often 1n their writing
At that particular grade level. Most, of the current spelling
series have compiled their liéts based on the research of
Rinsland (1G645) from ”A’RasiC»Writing Vocabulary of
Flementary School Children" and Horn (1927) 'on "The Rasic
Writing Vocabulary". These studies identified words most
commonly used by students at a particulsr grade level.
Sometimes the words were grouped According o ecommon phonica
"o cbtruetural elements.

Nixon (1965) refers to the "conventinnal’ method for the
control ogrour in his spelling remearch hy stying "thoy stndiea
commen lfets of spalling from an aubh ri-o0 o sl ol ety
Frhn traditiong]l one group mebthad" oo

(a) Study-Test -Study

The ﬂhmywt'oqr-‘s‘-tud& vartation f the conventiong]
method u<ually means that the studsnt myet TRty aec b the
evde he mjﬁqba on the tent

(h) Woerd Perception with Test

This methn? need the haaal Jiet poart Aadtded and app]ied
word peve ptien el 10e avah ag yoral substitution, cancinant

Sliat aype IEEEE BRI pre R A A I 10
. N A\
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(¢c) Word Perception without Test /

This method is the $#me as the afore-mentioned method
from research by Reid (1966) with the exception that#mo
'weekly test was used.

2. Test-Study-Test

This method is sometimes a variation of the "conventional"

method and as such it differs only in that the word list is

given as a test prior to study and students conéentrate in
learning only the wérds tThey have'misspélled. The

students are retested at the end of the week to make sure they
have learned to spell those words correctly which they had

»
misspelled at the beginning of the week. Sometimes the hasal

text or workbnok is used as the given Tist of words.

Sometimes, as in the Edmonton Fublic Sehonls, the lists are

N
, 15

selected from the Horn (1950), Thomas (197h) or Fitzgeral-

(1051) studies thﬁh glive the mnst ecommonly nsed wordae in

stndent writipg and assiegned to grade leyels based on the

Rineland (1018) researeh. The "study" portion of this

methnd a‘fo variega Sometimes the student m°r°1y does

whate ey he/she finds necessary »~r mnst appropriste to deo, in

order to Jearn the spelling of a word., This may be bv himself

arwith he1lp frem the ffeqcher, a skudent partner sr.g parent .

frmetimes this part of the lesson for the weelt simply means

dotng the set ~f Aquestions, a~tivities or ward study slki11ls

in the teyt ~r workbhmelk whicech usually deale with the

struontaral analveda or phonetie aspectae ~f the werds At the

end of the worle . the test 1a repeated tn~ see whether all the
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words have been mastered, Sometimes only'thosejfords'Which. -
' had heen misspelled are.retested by having the students work
with a partner as they dictate the words to each other.

Reid (1966) uses this labhel for a variat{gn of this |
method in’ his research "They used a basal text, dictation—
type testing, oral proofreading and reportiné-of test scores"
In the "study"'portion, "teachers -did- not make appllcation -of
generallzed spelling skills" (p. 77). |

3. Individualized

This was the method used by Nixon (1965) for the
~experimental group in his research projeotr.‘He described it

as:

the learner is constantly locating hils own
spelling errors and attacking these errors on a
strictly individual basis under guidance of his
teacher. Words for personal spelling lists are
gathered from individual errors on basic core 1lists
dictated to the entire class by the teachers and
from errors on written assignments. Thus the
student studies only those words which he cannnt
pe1] (p. 2).

(a) Tndividualized Group
2 .

The following two methods are described In reasar~h dane
hy Guileér (1955). The author alsns called this the
"Systematicm methand, A dlagriostiec self..teat made it
Dossibl% for each student to discover which woards In aach
unlt caused him At fficulty. The diffiouit spot In each of
these words was underlined and the student econcentrated hir
study on the difficult spots. The entire ola§s~4e”e1ved

instruction and practice on those words with which the

majority had diff1ou1t1es. When a limited number of students,
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had difficulty with a word ﬁhe téacher provided individual

22

" instruction as to how best it could be learned (Guiler 1955,

p. 234), - .. :
. (b) Uns&stematic
In using this method the students had a- spelling book
iwith no brovisions made for self testing or diagnosis of the

words -in various units- (Guiler 1955, D. 234).

b Proofreading and Correcting

fhis.method,involved writing,a composition each day,
then having classmates'proofread it“for-efrors Then the
. errors. had,to bhe conrected and. the composition .was presented
"td~the class ef;ll; zReidQ’légél Bis%dp (1965) used a
variation*of-this~mefhpd-es:wellw,;HQweVer,‘sne.made the
pfoofreading‘meﬁhdd "an-integralfparf of‘a spelling program
rein;ZToed by stydy of the sound- -symbn 1 relnfionships of our
anlish 1anguag9" (p.- 32).

(a) Incidental //

>
3

This methrd has the student proofreading al1l of-the
writing be.’she Anes and record errors and learn the correct
spelling. Tt 1s a combination of the "individualized" and
the "pronfreading” methods but n» hasal text or word 1isfs
are used qnd there is no tearher 1nvolvement in the learning
process.  Horn (1937) states that "the drawback 1is that
children are“limited in their ability tn probfréad their
compositions and so 1t 1s proofreading ability whiech must he

lncreased" (p. 5).
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‘' 5, Direct
The following two methodd were used in Englénd by Winch
(1916). The first one involved writing the word on a -
separate sheet .of cartridge paper (11 in. x 15 in.);iholding
i1t up for the students. They prbnounced the word éudibly -

with the teacher, then spelled 1t silently for themselves

/

several times.  Then the word was withdrawn ahd the student -
was asked to write it on hils“paper. After four days"the

students were glwen the WOrds for dictation (b. 93).

)

6. Indirect -

e et e b . - .

‘.

The teacher chose words from the list which‘cbuld"be used

»

_together im poimting out pecullarities in the words, eig: the

silent "k" in "knock" dnd "know". However, no "direct"

spelling was done by the studerits nor the teacher. Afper‘

forr days the stuydents were given “he words for Aletation
v " v

(Ul 1016, pL 93) .
7. Diagnostic Method ] ‘ t

This method 16 described by Spache (1910) “when he'rﬁfiﬁ;ﬂ

a method of analyzing the errors which students make on

- -2 . . . ) .
spelling tests or 1ists. He suggests that'a dlagnosis fAn L

only he made 1f fhe giyven 1ist is .from 100 +n 200 words. The
resulting erraores are then rategorigzed as ta whetﬁ_ar the
. . !

. . . . ' . ,
errdrs are due fon omissions, reversal of, K leftters, vowel "r

[4

. v . -
consonant clusters, or otHer tyres of PTTOrSs . When the

categartes are tahulated and 1t is ri@..t‘,r-’r'rn‘lv‘"“'i.,.w}\c’r;a moeat

Y )
errors occur, remediation is prescrihef hased on the diagnnsis

. 4

of ¥he errors. .



self-correcting 1essons which the students used individual]V

8.'Maéhine—Instructed or Programmed Spéiiing :

3

24

S

-

TR

Friedman (1967) used pfevprogramméd leasons‘which students °

and at their own pace.

used to-learn the spelling Iiats”

- The program had built-in -

-

The following is a summary chart of some of the various

methods and their distinguishing features usedlin'teaching .

gpelling.

Spelling Methods

-

ol

,'Method

Variations

Main Characteristics

1.

-

‘Conventional
(traditional)

Test
Trat

-

Sfudv‘

Tndd

Pro
an A

viAualized

fr@ading
Ay yryaent 1ng

.- study- test—study
-word .perceptdon
with test .
word perception

. without test

basal series (text
or workbook

weekly word list

set of questions or
word study -skills
for each lesson

Test of words at end
of week

basal series mav he
used

sometimes other word
lists (Thomas, 1974)

-are used for dictaw
-tion
_studénts are teqted

fipqt and: study on?y
those words missed

a.

systematic or
Individualized

group
vt eveteomatyn
Ine~tdental

N

- v

Learner locates and

‘"records his own

spelling errors and
studies »nly those
recorded errors may
come from errors on
lists or written
assignments

involves prbbfread~
ing of all written
assignments ang
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-Method -Variations Main Characteristics

recording and/or
- . . correcting the
s T T T 7 errors

5. Direct R "~ in studying the

_ : S words .the student
P e T “actually practices

¢ writing 1t ° :

6. Indirect ~ 1in studying the
' words -difficulties
. in spelling are
- . looked :at but.-the
. : -word is not written
down )

e e e v e e A e = = e Svm e e ——— s

7. Dlagnostioc ~ teacher analyzes

. and categorizes

' errors and pre-
' scribes remediation
basSed on this
dilagnosis

L)

o m—

f. Machine In- - pre~-programmed self -
structed or correcting, In-
Progyammed o dividualized lessons

' to learn spelling

lists ‘

Cm—— - = - - e e e e i s et oy e s o e

’T‘he. P'Y-g.hf methinds of t;aﬂw‘ing spralling whidh have been

jdenti fied hére are hut a few of fpé_methods described tu
, . ' .

ﬁpelling'texfs. r?éea%ﬁh prnjects angd art1é]es'Writtengon the
subjert, %tli§ Ahvicus that the terms, lahels, Ar names naed
to diffeérentiate the varidos metheods and fhgﬂr'deéorifESBHP
are very lcosely defined and there 1s much nverlag of
procedurea as weoll. The followiné results Fna findings
tdentify acme nf the merits and,/or drawbacks of the various-

methods. . »

1, Nixon (10A5) feund that there was no indication tha

v
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the ”IndiVLdualized" method was %uperior to the.

L Y

"Conventional” method., He added that Et wornld
appear thatrpug}ls 1n:the~1o§'grpup hoﬁefit ;he
leaéf wﬁen lgft,ﬁo stu?xupq thelir own. Children of
low:abiliﬁi_éppéaf\tﬁmﬁeed;mo?e‘def1nite direction
éﬁé teaching.: An, enthusiastic teachBr appears tn

be tbe key to success of é'spelling program and

varietieq of procpdure nften generate enthusjasm

.regardleqs of which pnoifio method is used

Winch, (1916) gummarized'that in dAi~tation at least,
the "direct" method prnduces hetter results but that
perhaps in OT*gina7 compos if*ﬂn an “indironh”'mpfhéﬂ
prodiyces hetfﬂr results, Ve also stated that

~

lessons nsing the "dirert" method are shorter ard

4

”V““'mora profitahle and that even after a lapre -f

two anthsffhé JdiééotL;WﬁﬂﬁN;ﬁme superior,

Reid (10RF) f:ﬁlli’id t}mfl nf o the five rnot",}\;wic: nEead tn
his researvrch, (l\/TesffStndy~Tes“; (7\ Word o
PéTFQPtidH ifh Test, (3). Word Fﬂvoepf1nn without

Test (“\ Promfrpqding and Correntjng, (5) Tho

'Workbook, n s of thé methnds was oonsistently

SQDErinr t.o the otherg‘énd the resnlts varied from
garade *to grade, The resnlts dié not agree with what
might reasoﬁab]y haVe been'bxpeéted ~ namely thgr
ﬁht of five methods, surely one ﬁé%hod wonld have
proved itself to ach{eve better results than the

cthers, However, in lanking elasely at his

26
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descriptions of the five methods. we find that a
bagsal text word list was used for all of the methods
except "proofreading and cprrécting", therefore, in
effect, the students were in fact studyi;g the =ame
’ . \
words in four of éhe five.methOds on a weekly basis.
Perhaps this accouﬁts for ths fact that no method
was "consistently superior". As to the method whi-h
nsed proofreéading and correcting but nn Tists, the
nrrnrs‘to be studied were derived from each student ' =
composition and many of. those swards would ke common
to the 1ist words at that grnde Teavel, Ha atateg
Fhat, "The fart that nene ~f the methnds was
consis tonfly superior "o fthe others suggests fthat
Feachers te encouraged tn dev91op a method whinah preh
fool th\ nan emr]ovvmost adequately” (p. R2).
vanrﬁan (V0RTY ., in Aetermining "the effectiveness
of manhine Instruction in the t@ahhing of qenond and
thivd grade spelling” (p. 366), frund that whereas
the grade thren group was more success sful than the
gvﬂvp using fhp conventional mefhod In the grade
twn group *the eﬁnveptiﬂna1 method praved ﬁ@ré
succescful than the group using machine incftyuatian
hu*lﬁr (1O0R8) feuna Fhat students wh  were T o g
fn Fhe svstematio methadg - f Trellt g baned o
locating ;h° "hard apntes 4n their misspelled worde,
made mich greater impravement thHan Fhe FZrarp hetng

Fanght hy the "rconventi~nagl" methnd.



In addition to these findings, there are many other
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authors who have evaluated their own research as well as the

work of their colleagues in the field of speliing. ,Horn-

(1957),

for example, who is one of the most familiar names in

- 8pelling research. makes these ropments which are summarized

here .

1.

o

A

Aaapentg

El

Testwsfndy~ﬁest methods aﬁé more effective tﬁan stydy-
test methoAds,

Individﬁal records éf students' spelling are an
effective motivational deviae. |

Meanings of words must he knewn before the worde are
given for spelline mastery.

Tesaching rhonetic analysis is only a Timiteqd

fechnique 1in teaching §p0111ng.

The final corrected test 3= ane nf the moat effentl:-

single devyices 1n learning to npell

Studying words in 1ist ferm “a mere e ffeori-o Fhan

stiudying them tn conteyt . %
Ahout 1'% m'nuteg 1 o1 wnele 1. rugeested na allottred
time .

Dtetisnary sktlls may he an atidq 1. Tearning o spell
The self selection of w rda tn an tndi 1 uali-=ed
meth -4 e 1 '\jnsz program maat ecome Faom s coye Tigk aa

well aa Fhe atydent'e writ'ing.

vombar of pes R inant o comment e regardinege Fho yarionsg

of enelling meth AT gy are foand I Fhe Encyclopedia

of Edqg > ional Researob. foma A f theer are summarized here



very brieflyf
1. High frequency vocabulary in children's and adults'
writing is very similar (Davis, 1954). .-

j | 2. It 1s a waste of time to develop local 1lists of
spelling words sinee research shows only slight
variaﬁions in the words ueed from one area to
another (Horn, 1967). ‘

&

3. The seriousﬂy retarded speller usually has. difficulties

- in other areas of language arts,

4. Sound;letter generaliéations in learning’to spell
correc¥ly is a'feasible method (Hanna, 1966).

5. With regara-to hqmonymé, there seems to be a EIight
advantage‘to teaehing them eeparately.but this varies
from grade to grade and for'particuiar words. Fef

ﬁ%example,~the ﬁord "two" may be required at fhe Grade
1 level eut it 1s not necessary or even advisable that
"to" and "too" should be taught at the same time,
~7yhereas it7m1ght be quite appropriate.to teach
?"their" "there" and "they're" at the Grade 5 level.
6. ,Attention to "hard sprts" is a doubtful practice 1n
/learning to spell (Roesmeirr, 1965) and may be
" harmful (Tireman, 1930).

.7. Distfibuted'léarning, that 1=, short lists of words
at a time, is more effective than mass learning or
long 1lists glven less frequently. Reviews which
occur at short 1ntervals as well as at long intervals

are more effective in the retention »nf wrrds
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10,

11.

12.

13.
4.

15.

16.

' poor spellers or e;owﬁfearﬁefgﬁfFernwald,-l9%2).‘ '

. '.'ﬁ e . A. - o

Visual presentatidh of‘syllabied wg;ds has no
advantage (Horn 19M9) 'nor does the syllabied oral
pneeentation of words (Horn 19563. Lo e

The use of the dictionary depends on the ‘initiative

of the Student as to how he is motivated to spell

‘correctly. I “‘ﬁ C o
Kimesthetiohaooroacﬁ (tracing) 1s successful®wigh ..
A =X €

Rt

Games, crossword puzzles and apellathone are a

motivational device but not a substitute for

instruction (Hildreth);//f/" ,
With regard to rules ok generalizations for spelling

words correctly, they should be introduced only one
rule at a time and systematically applied and

reviewed (Hofn, 1960). The emphasis should be on

the' use ofﬁthe rule rather than on the rote

memorization of the rule.

Test-modifled- septence reoa]] 1s the best method of
S

giving spellingazactation (Brody, 19ul).

Test-study»test methed is more effentive from Gfade 3

and up (Gates, 1031).

Test"stddy and study test methods are almost equally

effective including Grade 2 (Horm, 19058-60).

Corrected test ~ probabhly the most affective (Tyson,

1953), provided the student -

(a) wunderstands purpose

'(WOodwatn'ahdechiSsbéréjﬂl?Bw)ﬂ'““"” TR e
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e = - (by ~"'c;"or-r:ect’:'s:tferr;or's*’-:me‘ecliaﬁ:-e':l.y

=

s

(¢) understands that attention to corrections will

h R  feau¢é?ebf6;é.‘:"' Lo | L
This ﬁethod is méfé‘é}feétiJé Qitg'ﬁéttér spellers
(Schoephoerster, 1962, p. 1286).

The cholce of method and how individual teachers vary.
each one to suit thelr teaching #tyles and personalities is
depqugnp uQPnchenag§ group, ability and type of stgdentg tEn
which 1t 1s applied. Whether it is the "traditional" approach
of using one of the approved basal series or oohp171ng Tistn
of words which the students must spell correctly to be ablea &~
function well in éﬁeir‘Written communication, the cholce of
method and lts wvaristions must be apprropriate for the students
and anomnoda.to Fhe partionlar neesds of rha 41044 yf.dng] .ﬂ"nfihlnt
”’“hin‘that group. Hnrnp QLOKO‘ states:

' +

T P S
Enthusiastic, sympathetic cYaSsroom teachers often get
good results ewven though they do mot otherwise make
use of the most efficient learning procedures. Teageh--
who use potentlally effi~ient proecedures but in a
mechanical way, get pcor resnlts. There is no rea=on
why enthusisam, sywroaihy and efficirney ah 1d not he
comhined «p. 1307 )

III Characteristics of Students

Another area of spelling *esearch has hean armeeyned
with Frying to determine which fantars contrihonta mnat tn the
Al fferences hetween "good" and "poar" spellers. Since in our
educational system, the student s prenpred with rthers in

'
~lasses ~r grades, 1t 1s nseful to look af the different

groeuninegs In order to cefe how the individual funétions within
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that group during the process of acquiring the skills of
correct spelling. Are there certain identifiable

characteristics within the student whicd

-

help him to acquire

these sk{lls more efficiently? ‘Are tpere common elements
found in groups of students who are proficient spellers, and
thirdly, ave these factors rcommonly lseking among poor
arellers? ,

& .
This part will summarize some of the researeoh which has
hbeen carried out with regard tn these questions.

Many edinecators and rersons ﬁnvoived in spelling reseavech
have tried to detect and isnlate tHe factors which ~enkribnts
most fo students being gond spellers and whether a Taek\of
abi1tty in these can e the cause for =some students beineg
pony ere]lere | Qinte 11 apelling worde o rrectly we 1ise
mainly “he anditery and vi1gsnal reroeoptinan skillo, 4t ie
fantoras related to thee ekil's that maogt oy ten o e g
‘”\“‘A"Y ""71.';1(1'-“'1'91",%\1\ fry stuvdy and regeoreh

Harﬁmap (1031) wanted teo find ant chabkher the ovi Sl ler
nf auditory percoptive capaeity plays a mare domipant raje
than the visual. In other woards, is spelling ~bility mor-

~losely associated with the renctions mediated by the ea

fhese dnvelceivg the -ye? From a sample of 634 ernnoxtﬂ,
\

\

Hartman chore 2N top apellere, 21 average epellera and 18 . ¢
the poorest spellers. Thece students ware ~hnaen ng
r@p?msenfqtiva cases after the 636 students had been given n
word list from *he Thorndile an‘’d Horn Werd Bf)nixg‘ The K‘g

cheosen stndenta wvere Fhen giren fany Fegte Ao ldne w1 - tanald
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perception and four tests dealing with auditory areas og,word

-
perception.

P

The findings showed that in the visual series only one.
test which dealt with perceiving words presented af sef
intervals on a tachistoscope, discriminated the three groups

of students from each other. The remaining visual tests and

all of the auditory tests failed to Aiscriminate bétween the

R .. < . - N o " e

_tthe”fypes af sdélkersw L e T e e e
Based on these findings: 1t would eppear that speed and
acourao§ of immediate visual recall or perception is one of
the dominant faofO%s'in‘sbe11ing pfofﬁeiency. Also,
spelling ability is nn more a function of general visha1
perception than 1+ 15 of general auditory percoption. Hartman
statea  "Spelling ahility 1= largely derendert upon one
spanial ferm ~f ~isual reaection ad pot upsn gener-]
f!‘lpc:}'{(\r‘t-.v In any ~cnme medal by (7v~ "DO%] a commor gt oagpaby e
e Ty (r . 600D
fates (102F) alen attemptad to apprraise the funetdions
upon whicrh goed reading nd epelling dependg and tn digeccver
Fhe correlati 1s hetweern anrhelaatin proficiency and sperial
oreganiec "nd fluncrinnal exne1‘enwea (p. "133). For hita atody
e chose 310 s~ahaol ohf1dpren 40 Gradee 1 Yo € and
qdminis*ﬁ'nﬁ A sgerire ~f teacts to measure nertain mental
funetions suech as apeed ﬂhﬂ ac~nracy in the perception f
At ffer-nt V‘Y’nﬁé o f H'c"‘ms~ The tanford Binet wa= given tn
get f“ intelligence rating -n the atudents. T'w r\!’hpf' teats

were mmed ta o yield mengures of capacity as to deficienciss tn

v
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the assooiation mechanisms such as auditory or visual memory .

His findings showed that only»the_tests whidh.used WQrds if.'
~as“materials-gave substantial correlatiodshhith reading and
spelling. Mental age is correlated most‘highlyfwith reading
and.spelling and'the~other verbal tests. There was vepy
little correlation with the non-verbal tests. When the
tintelligence factor was eliminate% the correlations of
'reading and spelling with one’ area of word perception remainéd’
relatively high. The tests of associative learhing, that 1is, s
those dealing with geometric figures visual and auditorv
symbols are not oloselv related with Jevels of spelling
ablility. Gates oonnluded therefore that of the abilitieq
studied, "word perception is most c¢Tosely assoclated with ~ -
spelling ability whereas intelligehce has a reasonahle aﬁohht‘
of oorrelatiwn". Tests of perception of geometringl filgures
~f Afffegent sorts, digits ard as~ociative learning of .

auditory and visual symbaole. show "Mly a =]1ight ecorrelatinn

vith spelling ability. Q
.

Russell (1055) 1n a =imilar study, wanted to "¢ompare
good and poor spellers on auditory disorimination abilities;J
specifie viaual perception, vooabnlary and eertain mantal
abitities. For his stndy he used 250 students from Grades 5§
and A, matehed faoy sex, mental ahility ano chronnlogieal age
hut A ffering 10 spelling abilityv.  The students were divided
Int two grours of goed and poor spellers. They Werp'ngP”
k?o Taffrey Tests nf Anditory Diserimination, a test of

visual discriminatieon, a ferias ~f voeabhnalary treta | the
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California Readlng -Test and the S. R. A. Pfimary‘Mental

' _Abilities Test

His findings showed that good’ spellers at the fifth and
sixth grade levels tend to have superior auditory and visual
perception. ~They ‘also scored higher in reading comprehension
and on the wilde variety of vocabulary tests. They were

supefior'in perception, reasoning, and the total scores .of

" the -Primary.Mentdl ‘Ab¥lities Test. The highest correlation

with spelling scnres were those of the oombined auditonv-
visual and total vocabulary scores. In his conelusion,

Russell adds to a previous study of good and poor spellers

ks

and states that auditory and V1sual disoriminafion‘abilifies

o
N

seem t o be oloselv related to spelling ability around the
tHird and fonrth griade level, but naf sg olos°ly related at
the sevanth ani.eiéhth grade levels. Tn this partieular
study ~f Grade & an4/5 studeﬁts, he found that the upper °j
rercent of ?50 students, significantly exceedaed the Tnwer
é7 percent on all 15 tests admin}stered.

Byers (1963) set out to find if there is a rewlationship
between the "use of Manuscript or rsive handwriting and
Aceuracy [ Spellinzl . For the study, 2l Grade 3 teachers in
the "Santa Barbara City Schoo) System volunteered for the
project .  Grade 3 was chosen hecanse the students would Have
devslnped a5 comfrrtable competence in cursive writing, since
the exper‘iment took place 1n May, and alsn Fheir 9xpe-r'im;nn
with manhscriptlwritingnwas not toe Fa; remaved s The sahnnls

were ~lassified intn twa grours’, A and R, with esach group



I T = B T 3

T
»comprising a spread in socio economic level. A four sentemce

paragraph was~dictated and students were- askeq to write 1t
using manuscript style _ Ten-days later the students were:.
asked.to write the paragfaﬁh again buf thié time in cursive
writing. Byer's original hypotheéia Was that cursiva.wfiting
would be more conducive tb spe;ling‘acquracy than manuscrfpt,
but this was not so. The difference 1n accuracy in tﬁe gwo
handwritihg styiéstas:étatistically 1nsign1ficaﬁt. |
" Bradford (I954) ‘found that pupils with faulty speech

hablts particularly in pronunciation, were frequentily fnnﬁd
qmoag poor speliers.

Ahderson'(1963) Statesfthat sex diﬁfenences‘geqefally
favor girls over boys in the whole language arts afea;

*

payticularly in .cpa1_1i_}'xg.

The factar of home conditions ropnrted as heing
significantly r@]afad taQ ape111ng achiovemenf very 1ikely
has ba,n effect o A student's overall wark habhita (/\fikh’]s,
ngaY,

Two of the stndies lonked at student attributec apd hoy

. Y
this affected their achievement in spelling.

MeGovey (193A) conductaed researdh with 3 gronp ~f 11
element ~yy achonl students who were poor spolievs hut had
average ~r higher 1nte]]1gean° The reason was ' hry tn
determine why these sfudents were poor apellerns, :T‘mﬂ-c- were
chnsen and econstructed to measure the factors whinh ~onktribate

£o peor spelling. Some of the factors which were evamined

were handwriting, speed of writing, phoniers abjlity, anditory



ﬁand visual acuity; perception and memory The poor Spellersnw

performances on these tests _were compared wilth, 14 good

:

spellers. It was found that - 13 of the 14° poor spellefe sa ored

poorly on the tests of visual analysi§ anq recognition of

<

word-like characters and all of them had wesknesses in at

. , .
least two or more of the subtests, whereas the gond spellerc

’
showed a slight but consistent qpper{brity in all of the
tests. She conecluded fthat poor spellers with average and

[}

higher intelligence show weaknesses 1p two or more areags ~f

the favtors whicdh contrihmte to spelling a%h%eiement.

ﬁuesell (1958) wantefl to ~xplofe further k}% feWa*ﬁoﬁéniP
hetween nudTrLrv abilities and spelling arhie ement in the
Primary eradee. He ﬁnclhdéA Rg genéoﬁté'frqm Credes 1 -3 t
atndy Tn Nalilandg (‘a]1f67‘71,1ﬂ The .c:‘t‘,nrion‘f' ttare given o
number of stondardiced resta and 53 aerisa of terfts dagline
specifieally with Aanditory J9 ser ﬁnﬁrfﬁf'tﬂr) Hie firdings
showed thnt reading testsg Wh1th ~mphasizo déeoﬂinq rnf“er-f%~~
praragraph maanting ~nrrelat'ed more }“.gh]y virh el lding Fhon
A1d the indAividusl apwditory tests. Noaweyer . the aomhined
bat terys ~f anditory tagta snrrelated g hichly with sp=]tinge
A 114 the reading fesgts dealing with wrrd peangnition.

Tn econainstaon 1t wonld gseem that thereo are certoin

fAdent {1 fiable fantere whinh farilitnte the Aequtait ian f

~competone: In apelling faor inAdAfvtidnan]l etrnd-ntae ma w11 Aan
mpas of ek deanta, Oond ensllere nanng) ly haye few wealimnga e
frv vyianal ang gnd!fr)r"v reroeption. Thew are nan]"ly high in

Teeabulary gskille and mare cften higher n Tntelligrnes 1 han
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'°poor spellers j In addition to- these factors there are those
'nwhich perhaps play a lesser role in determining a student
_ability‘tonSpell'competently,"yet'intcombination with other

weaknesses result in lack of achievement and a~ventually =

oompeunding nf problems for the student .

L)

IV Achievement Levels of Students

v

Tn what extent are students achieving at'an arceptahle
level .~f competency in ?p;llﬁnz? This question 1s often
raiseé»&henever fhe success »r failure nf rohli- schoaling 1=
sﬂ"\]"lni'zed.

T.ow aerhievement on spelling terates andg mr'\ro tmp oy bant 1y
wriften worl that s Titteved with ane] Iing erroyre | 1o b

: ' . ?
Fhe cnnearn of rarents, studente and ednentors alile

This prart wifl sum{nari?e faome ~f the ryeeony oh and
findinqs whioh hévo ~oncerned themaerl toa WI‘H Aohieyemrant 1y
spelling and secondly 't will Aeanribe =eme ' f the fn o tpa
thnﬁ Spom.th affnﬂh ;he ﬁn;IQVQmﬂnt fn ;hjc sl-i]171.

Thres ctndina Tanled at the Jeuydlg of Achlevement in
el 1 Yng A

Viher Harrie (TQUQ\"nvestjgatnd Fhe ecpelling ashiayemet
lovel of l’ﬁﬂ“ fecnndary anhanl ~tndanta Iy tha F]nqvflolﬂ,
T'nmmyl'/ah‘a S hool Alecrriet | he fannd 1+ tm~ be 1w, T bia
summpary of the rvyagylts, the anverage a~hieyement level! waes {00
Fhrea to o wearag helaw the atndent 'a satipa) rrade lee]

arenrAding te the norms of the taatr The wtdeat pgap aooiqyred

fyom (Tyades 1 LR ANA | | A r';('\u?mvlt_t: w}\r\"‘,g nveyage acrere In 81\0111"1[‘1'
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was - at a Grade 7 level. TIndividual scores ranged from below
}sécgnd grade level to a substantial high school-lbvel. He
‘concluded that progress in spelling tended to deceleréte when
éysﬁematic instruction in spelling was ferminated, whiech
probably 1s the case at the ﬁigh-sohoo} level anﬁ the laow
achievement iS probhahly the pradunect Af abtgdenta’ cumnlatbtiye
st exqfri@ndn.

Pprégnké (1966) wanted to compare the prliiﬁg achievemant
~f Scottish and American children to see if there was a
significant “ifference in ach}evement levels . 1le glson
attemptaad f£o énffno fhe pramtt caa that wmight he .nqpong{fln
for anv ohser-ed Aiffornnﬂma For this stvdy he selaoted 300
children with ages 7, 11 an' 14 §n JgAkWnn, My r~rhigan, and foe

v

~hiTAvren matohed 1n age and séyx tn West Tathisn Cennt
Qe tiand. The gamples wepre Arawn frem r obitns erhoola gy ]y ﬂnd
of a similar s‘io-’-jr;(7v\r)rn‘i(‘- baclktgronnd, The yeanlt- Tndloatr
q nlear ﬂuvojﬂﬁfify in spelling achiermént far bFho 7abkialh
atndentq . Fayannke conoalnded that the fof'ar'on':os in Jevela
“f achlevement are af least partly Age ﬂif'erenors in
ins'ruﬁtion” On; ”f‘“he matiory Aifferencres ho ';Gnd was that
the Q“HP;TQH children ave axpored to mwa h mare t tma ﬁr3;lﬂd t
f“P ‘eaching of phenfoa anefqlivn*waq "ot omar e ‘mpﬂr'nn‘IV,
that thare evylste + oloaa Inteaematdmapn o f rhaoantca yenling o
cpeltling At 1 fa A pv!m‘r%‘ rrad e ITn yqy' tonlan Thye
frbegration of theae altl]la for fhe Qodtlah abndrn’ o won
tmpdw that Fhe phont v geaneraltogb oana oo ro)ea are applied b

Beth the decndtag g cneoding povnmeacace o laarning wevie
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‘Tn the American éohoo.ls, there( is a de-emphasis on Pphonics
"sk1lls and spelling patferns of words. Another difference i
that Scotﬁsh' ~hildren start .sohool a year earlier and have

ﬁher'ehy had an extra year of exposure to these skﬂ'ls. An
addit'ionaﬁ factor whirh Personlr.e f~1+ may h;{vo influenceA
achiriement levels in favor of thro, Scottish ehildren, is khat
fhere ts a ~ultural demand plac~d -on Scottish f‘}'.')il(ir'pn'q
ach'evement 1n Spé]j1né, Aus Ee reqguired nn#rhn;: Gvamin;fiﬂns
M3 tenchay ~mphnasts, which mﬁy'no% he rrévalanP in the 112 A

N etudy was nﬂwdﬁohmd in ﬁﬂmnntnn, AMberta (1Q79) (e
“"“"rﬁwr‘;? nelievement in reading, arithmetta and 'qrvgn’éﬁ M enan
of Grade Y sfndents I ths public &nhal avatom with Fhe
resutbks dn tlege ﬁnhjaé'g from 1957, With rbgavﬂ t ceee b
Ty trae f md that the r e won A 12" rar ent Invienda 1),
ﬁ.[r‘ll;'-g Debhitouvrmant  fram 1ORA Fa Q77 foay heth hoye "'\1;:‘1
girl s, cven th agh ‘he 1077 granp mf Nrada 3 stndente vas o
V"ﬂ; vhonpen gTho Tmery aveont in ﬁr“l}$ﬁ€ ac e o feap caph
any and o ot by goeyce (A1 o ambe o e Ty R B IR I

iy medye (p 000

Thesae ar~ hut = small asample Af v rgear h e sjecta gt o0

I3

haue e el Fhiemac Tyee apeaf Flag] Ty wif iy b 1o /
el ling achlavement Af of ndens E- R BYA - RATEIY- N N for

”~
N P N A PN IR TR R SO R s eme f N TR
"[*m]"ng e ot footrndey Vorve b e e r o lmrt -
man: Ae rqdea Feyfedierally | Trestl e ars vateed B o Aacgdem!

Aand induatbtrtal fave gy fons ae well ac hy cnncoeyned prarent -

" eastel At darge | ac ta whethey there fs. In fant . =
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growlng de'ter'ior"ation in students’ ab“ility' fto spell words
correctly in thelr written chmmur;j.cation. The Fdmonton study
would appear to dispell thils ~oncern as far as looking at
Average achievemant levels of a3 very large gronp of Orade 3
students allnws. Ferhaps a greater conecern is whether t}wis;
would he feund tn he consigtent [t Bf'iwer' grade levelgs as well.
hut"‘ more fmpoartantly, the crneern {g mare for 'he individuail
stnudent's level of srelling a hiesvement ~9Ithin Ehat claseronn
!

T help egeh student attiatin a reacanahle lewunm! of prafictend:
In spelline ‘wh*lﬁh will enable him o fagetion adeqgquntely in
sehanl and an A member of soa'ety . da vetann cpough e 1ol
mnrye clo~gely a" fartarg o \\ R O I R A S T S S
Dbt e bk apelling.,

Th r"n‘vf"lc‘fwd'n cf "Ancatiinnl Do car 1y (17°09Y) 44 g
tems o f fhe faoato v-'.kr SE REIEE B S P LR P
te e relliios
There fa A Vtgnslr o f conalcteont aonmd aymbe!
neaneiattan i f e Qrelling of "':\1‘\\' werdg =ign 1) e
Alphabet «ansiste of “F aymhola oLt b oapre o0 1 0
reprosent abant 2000 g da
Many Af the s de In Fhe Frnalish Janpgnoge are oo
f'f)T‘O‘Tgn ("Y‘igin, mainly fram the Frenoh oot alean fyoo
Caltg Tn"!v\, "'nqrwi'na"'iqn a3 oy n o an g lTonenagec
The apelltng f\'f came of thoae wordg hiqe b 0 ot !
Aand atheye have heap ndapted ¢ F‘,v\gl.¥s}u
? There wna "1gelk ~f .(wmnrarn oY ag:v‘oamm.nt e bt what

nonat T gyt ad standari crel Yiv)g: o the part ~f ~ayrly

12
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writers and printers" (p. 1283).

Tn addttri~n £tn these fackhrs, there are, ~f course, thé
whole rvanpge nf varighles found in the =students themselves, any
e o merve o~f which an greatly affect the level of
Attty nt. Some of these are:

Organic or phys'ea! dAtsab'Tities such ae impaired
“Hieioen hearine oar cpeech facilities ~r the lack of
rdequats fine motar ontrol In prodncing hh"'p’wr'i*""on
avmboda affieieontly. The lach of ro-ordination
helween seetng words visually. then Vebrmdﬁoinq Ehem
in privting r wrtting in the proper sequence.
Nieabitifies which "ve less nbut: s and "'hP'T""ff;r'o mare
d‘iff{qU‘]_f t det et~y 'Hq;_z'\f“%(‘-', Anreh na poer visual
~voandlibors porception :1*‘.'*;'v Y' tnat i-n and memory .
Tﬂ\’*w\‘rg' 911y haged prohlemn dgilru are ~nftren t.on
gvbtle b TenYate gnd cemediata In thé‘normal
nlnanreroeen mbbing, for cwample . reltahing any added
Atiomtion from bhe teather hy Aoine very prorly.

Tvy lemg wi'h a";nn:]{nq [T ]rpnq,\'|q.veff-}7°r- becanse

bhe eode Te e TTOEE Yt or the atndent 18 othevwige

rr=ooeapted with pral lema o f a4 mare perssngl n%

which wonld se:  mare imposr!iagnt at the Fime .

The Fhegel pedia of Paasarional Researsh (1060 suggests
fhat onae a-qer gl Chere micht ke a docline fn the ]cv”Lg ~ i
A hieyomant 1 the 707 4 fs that after HGP”'“‘P"-‘PhoPP va e
A greater emphagis S cotenece gnd mathemattere in sehenls.

"The dyap In interert and relatnrd Aartiyity in qpp']‘[{ng 7];')t‘.3d-
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in the‘1960*§ may,.in'part, explain evidence indicating phaﬁf‘

. spelling aéhiévement in the United States may have declined by

N

midﬂéentury"‘(p. 1283).

E. Horn (1960) adds several other reasons as to why

spelling achievement levels may have declliped, or at least

abpear to have declined. .

1.

In spelling researcﬁ there are great differences in
the sample populdgiqhs'aﬁd in the sampling procédures
used, in the.;arious studles. This often not qnly o
makes comparison of the results more difficult,lbut

1t greatly 1limits the extent'to_whichigeneralizé@ibns
bagéd on the collected data can be made.

The spelling ability of stu@gnts has a 1$wer prestige
value than}aéhievement in sﬁbjedts Suqh as

mathematics or reading. . h

! >

'There are differences 1n the number and the type of

w.pdé 1ncludéd in spelllng lessons. Some teachers
stress the cdrreét spelling of specialized words from
the content areas to the neglect of core.words whieh
the student requires fér all wrltten work. .Most

oy

achlevement tests in spelling, however, are comprised

B

of basic or core words. wAlso, some teachers teach

short lists of words very thoroughly whereas others

‘béliéve in exposing students to a greater number of

<

words but do not expect students to master them,

There has, in some caSes; been a decline in the.

’

systematic teachling of spelling due to conflicting
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views or philosophies as to”how students learn to
speil. This could be :the reéult of erroneously
interpreting the values and limftations of incidental
leafning. r : o Ca,
Even though research has shown that cerpaih methods

.

have be;h found to achieve better results, there 1s
still a general use of instructional proced;res'which
have'béeq shown to be inferior.

There haS‘been a decline in the amount of studeht
compositions due to an ;nérease in short anéwer or
cbmpdter;scored examinations and assignments which
réquire less ﬁse of the spelling skills than before.
There 1s conflicfiﬁg evidence resulting in confusion
as to whether it 1s more, or 1esé, efficient to teach
phoneme-~grapheme felationéhips in learning to spell.
There has been a lack of systematic appraisal of

spelling aohievement levels and results are often

unclear as to the implications which they hold.

Fvidence from some of the research would seem to indircate

that there is indeed a decline in the spelling achievement

levels of students. Most words found on earlier spelling

scales or word lists, now have lower accuracies for Grades 2-8

(Green,

1954). MAlso, theve is an apparent decline in the

spelling abi]ity of high school students (Harris. 1948; Ayer,

1951; Furness, 1956).

In answer to the question as to whether students are

« -

achieving dceeptable levels of spelling proficiency, there are
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conflicting viewpoints as well as conflicting findings from
research with evidencé‘for both éides. The Edmonton study
seems tp indicate‘that ag Ieast in the Edmongon Public School
System, the Grade 3 students. are a#hieving.better,results
than thelr counterparts-in 1956. - Probably thé only way that
this question can be answered is by further study and research
across grade 1eve1s and school systems. ) } .
.Périodically,iit 1s of benefit to the student Ehat the
level of achievement in spelling be assessed specifically.
Résults will determine whether a particular student regalres
further or specialized diagndsis and remediation before
weaknesses are compounded through the accumulation of
nnmastered skills. Assessment of student achievement alsn
helps the teacher to decjdg whether she is méeting the needs
of students in her elass'with the existing progfam or a
parfioulé£ method ~f instruction. Tdkewise, information.al ont
student achievement bfovides fhe administration nf sehanla ani
school systems with some data as to the effectiveness of
current metheds, programs and materials, tut most Important v,
whether learning obiectives have bogn met and the geals of
edveation are being ﬁajntéined. Occasionally too, educatara
must take the time to answer the guestiocons of parents angd
soriety as to whether .Q*:udents(n"o learning the =k1171s hasic
Fo an ednratian, and achievement levels which student« have
Attained can provide a basis for some of the answers. By
Tnoking at ras%;ts in the appropriate pogsppﬂfive, chénges fAan

he inftiated 1n programs and methndr of inatryet Tan hyt alse

4
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the results may be used to substantlate the feeling that
learning 1is taking place for the students and the- goals of
education are belng met.

In reviewlng the research available in the area of
spelling, four areas have been examined; compilation of word
lists, methods of instruction, characteristics of Ggood" and
"poor" spellers, and levels of achlievement. Each area has
numerous aspects which require clarification and further
study. Reséarch has added a great deal tp the knowledge but
many quést;ons remain as to the actual pfocess of how we

o -

acauire the skill ~of heing abhle to‘spell conrrectly.



Chapter TII
RESEARCH DESTGN

This chapter describe§:the résearch design which was
used t6 examine the spelling aohiévement and reflections of
students over a flve year p%riod in the elementary and junior
highschool. First,vthere is a‘description oféthe backgroimd
to this study; followed by a detailed account of the
selection of the sample. Next | fhe'testing inétrument is
do§0r1bed and the struectured interviéw sghcdu]e 1s presenteoA
A description of the procedure is glven in detail and frhe
chapter cnnéludés with an a"néunh »f how the lats freom tha
vAar lons nparts of this stydy was tregted.

‘ # .
I _Background to this Study

©

The f~llowing is a brief descriptinn of the harkgronmd t-
this study, sinee a part of the dnta for this stuly was
obtained frdm previonsly recorded togt regylts of atudent e
In the gample.

Tn 1077 =2 new elementary schenl was opened in the Ceointy
of Strotheona. The administration, staff and students were
new to each otrther | ITn addition to the core testing program
af the county, a graoue spelling survey wWas condné%ed as part
~f the agsassment faor ench student . The spelling test used
was the Mnrrrison-MeCall Spelling Scale SYnee the schonl
“onsisted ~f only elght eclassreems it grades one Fo fiye .

“7



the ass%§3§9; principal administered the tests to all
cléssrooms so that the procedure remained standardized and
fhe diféctions were the same for each group of students.

Thls spelling survey was continued each of thé.subsequent
school'years as part of the student's assessment. The results
were recorded and retailned on file in the school office. As
the enrolment and staff fncreased, it was no lnnger feasible
 for one person to administer the tests to all classes.

Therefore, one teacher from each grade level was trained by =

Fhe assistant principal in the standardized procedure and

-

¥ 14

specific directions, to administer the test to the classes at
Fhat particular grade level;y The spelling survey was
ronducted each year during the cecond week nf every ather
month, starting with the second week nf Septemher. The te=t
results for ea'h student were achecked and recorded as part ~f
each student's academic vecord. Tt 's ‘he s ares from the
SQeptemb:y apelling ~urvevs from 1977 to 1781 ghtah ar jyeed
Ne oyt s the Aata iy thiie st udy |

[1 S3electlon of Sample

The numeriecal dnta for this study is ~ompiled from the
spelling achievement scores ~f th' main ~r large group of
, :
stundents and the derceriptrive dars 'n devilvued fram 3 amalley

gronn or aubr anmple o f atnydents,

Main Sample

The main ~amprle for thie gh”dl\v ie wmade np ~f ]QR Iqt-u'(ipnﬁg

,
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who are presently in grades 5, 6, 7, 8 and 9, and whose
spelling scores are on record és part of the standardized
assessment at the elementafy school which they attended
between 1977 and 1982. Only those students are included who
were coﬁfirm;d to be attendinglthe.same elementary schnol 5r
either of the two particular Junior highschnols in the County
5fYStrathcona in order that they could participate in the
post-testing carried out in May, 1982.

Coples of tﬁe officilal school registers were obﬁaingd
from the prinecipal of the elementary school.for the 1977--7R
schonl year. This provided the naﬁes nf students enrolled in
grades 1-5 during that year, The five grmdps were lagbhelled
A, B, O, D and F, and togetﬁpr they comprise the main aampl-
f sfllﬁorwi's for this ~tudy.

Table T

Number of Students in Each Grade Group
and Those Included in the Sample

Aroar  # Reglster~d # Students % Registered Grade Grade

Atndent s Available Students in in

for Study Avallable 1977 1981

for Study , -78 -82
A "8 36 75% ) ‘5
R A3 27 N34 2 6
o 61 28 467 3 7
D 54 23 3% H !
E . 55 24 Lyg -5 9

Total 281 . 138

49g% -
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Sub-sample

A smaller group or Sub—sample of 20 students was chosen
~at random from each of the groups in the main sample. These
'studentS‘participated in g structured interview in order that
the students' perceptions of spelling programs and instruction
might be obtained.

g No atﬁempt was made to separate the bhoys and girls in
each group for the random selection of iﬁterviewees.' This
accounts for the dilfferent numbers of boys and girls éelected
from each‘group who partiﬁipated in the interviews. Tﬁe
fotal murber of students interviewed is the sub-sample nf
students for this study.
Téh]e TI
Humber of Boys and Girls from Each Group

Who Participated in the
Structured Interview

._? . . C—— P

Graﬁp #oof Béys # of Girls Total
A 2 ) )
B 2 ? I
C 0 I I
N 3 1 h
7 3 » 1 Wy
Total 20

IIi__festing_Instruments

Tr provide the data for this study . twe dIngtruments were
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/
used. The numerical data used to caleulate fhe mean grade

scores for the students in the sample, are derived from the

>

Morrison-McCall Spel]ingJScale. The descriptive Aata uigd

to obtain infarmation abo&t students' pemgeptinns o S .
3 Bg Cd

-
E]

spe1ling nrograms and ‘instruction 1= summarized from student

responses tn g structired intervicw -~ lodnlas e coloped o e
. ) V ) cam T " . et
Awring the pller sendy . R -~ S
< ’ " e ‘ ..-‘ 2
Morrison-McCall - | T o

v

The =spelling scnres recorded for students in this stnd:
Ara bhased on resylts obtained from the Morri=son MerMall
Spe'Ting Seale. A copy ~f the test 1a foupd in Appendtx A

'he hest 1s deescrihed in Ruros (1953) In tha falTowing uav
Frinted in booklet form it consists of a manu=1 of
directions »nd eight word lists of eguivalent averag-
difffculty. All 1li=ts are 50 worde in length. Fa~h
list <ontailne words which range in difficulty from
words judged easv encugh for rrimary errade purils fn
werds? consldered suvitable fo: treting ~apahle Fong oo
higheohnnl puptile ‘D. 208

H'Tf—h recrard to Ohe _qn]m(\fj]m" o f [ RN (BRI IR KR R B EINPTIN | BRI S

Tars s (1083) firthay atgbaeg that - .

Words in this scale were seledted from fhe "Buckingtam
Extension ~f the Ayres Spe!'ling Scale". “nly wordns
were among the filrst 5,000 in Thorndtle's original
"Teacher's Word Bork" were included. The reviecwer
checked one of the lists against Hern's (1927) list ~f
10,000 words most commonly written by adults .and the
Rinsland (1945) 11st based upon children's writing.

Of the 50 wordes analyzed, 9% were am~ng the, first 5,007
on Horn's list and 78% were among the fi-st 5,000 ords
which Rinsland's re<earch shows arc used by eighth gra':
pupils. This lends suprort to the concl 'sion that the
test words 2re. f r the most part. those commonly v-

In "he wrtittae of aqpiia a0y iy R R ER N R R D
ol AKA LA .

~—



With regard to the use of a standardized test in
épelling in general, several auvthors such as Horn (1950),
Hiidreth (1955), Bruechner and BRond (1955) and Rlair (lo=F"
corfirm its nssfulness »s a part of student assessment .
ND'Leary (1960) wha nged the Mayyieon -Mf"*ﬂll'SpeT“";’ Tenle
her study statec that - @3
» Strickland (1957) maintained that standardized spelling
. tests have a place in the evaluation program because
‘leigi children ‘learn some spelling without direct teaching.

d 2 standardized test will give some indicatinn ~f 1+
o% fhat has heen gainedsin spelling (p. 30).

Phr the purpose of this study, the grade eqnivalent
senres based ~p the norms of the Morrisaon-Me'al! Spelling
Or e ,qrv‘c; need 1y rvopaort ing fthe f‘n""“gf‘ SR R R N vy ] et

a1 e data,

The n rma of bh‘ Morpriean Moall “pellt g Togl arn b

‘o Jaypge ,q"m’p]— ~f arygydent<e in hbe cqatbteyy oot T bt al ae

wiewing the + <':(-,v Bilr ns (10';3\ atatea:
The tatles of norms aré based o» scores frem 57,333
pupils Jn the rural and village schools of Mew Ycor"
State. The normw group includ~ d abont 8,0 0 pupil- '»

ognh gradn from 219 avq ahye ot 1 (pon Hﬁv\fl» groder -

‘p 205).

Thore Js, h - oy dar e " Sl bt AL A
e AL .

Th: finltnge In thia atagds qra LECE SYATN Jr- PR B B NP g
A sanre ~f 1 ] mpeang ne fent! nf a g1 aho o~ ograde fany
Tinve the gchnoenl yenr haa ‘ean et he 4 an alan he atat e
Fhat -+ h ;on"h Yooy '%“I"‘t'g ISR EANELIEAR N IS o NPT SHNNY- SN SEN B EPRRR IS BTSN PRNEPAPE PN

i
[ ) | N [N “ o [ Y o ad . [ ' (
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five and three months. A gain of ten mntha denpakrma mne

"
.

grade level]l and is recorded as 1.0.

The Morrison Mefall Spelling Seals was echnsen hongﬁsm v
e one of the fev standardizeq spelling achlevemenf .-tests
that s ~ndtahle tr toat f‘hr-.‘» crelling ab“‘"l‘lf'i' ~“f a wide

range o f ot nd ta (fy m oraie t tn the nrper ninth @ 2im
en wWo 4

with manageab-le 1i~ta of 50 words. n the ~ther hang L )

this fearnre whiioh feo o di&éﬂvanfgg“ In araling th yvyaw socon
Eey grade 1evuel niovme Rurng (10F ) ovplaine Tt §n 1y 1a wWay

whor he Btateg: [

3

Because the same wrrds are used in testing puplls wicrlv
separdted in prade classification, the norms reflent '
sharp scaling made necessary. This plaNes great

empha "is up~n the ¢ rrect sprelling of na ¥1ngle test
word. Thus » p 'pil corre~tly srelling %1 werde ear -
grade stotus of 8.0 while a rpil sp-ll'ne 'wo wore

Wweer e e rr""‘jv A g gy Al at b o f 8OO Ay
' o, SN
A vt fha Moy Te B ] e T e ) LR T A
[ SR e vy the 11 ta T P TE| te Tonaael Wer s e e )
: 3 ! .

fromw T Do bt phar By oepetons o f (e Twree Tr 1ltng © a0a

rhit ol Te abt 1l e aa b e R RER S Forvrmer v 'y meny o

yoerovmgy ot adt,ra an ol e Mt ) [ v ' e e ' ! BN

L LT 1Vrmqg Spr‘l]‘ng

The Mo pieon 1Al aa crorcetally  al avrte 0 ) ta

e~ rV¥|~-"r1 [ LUK IE TP R ! “ri1eg ~f tea! tng ‘v).htfr'fﬁl" f17
'y n pre’ toet el yintd. Piros 7197 3Y ~uha’ ant aep;e e
whth thomnent T s g mdnubbtedly been g yataar 0
vy T by gy g "1ocertnatn Tt hen and n-*' cor: s

i R B ) 4- ! R . (1 910).



Interview Schedule

A strustured interview schedule

- 8

(cdl

informarinag gafhm}%ri;hlr1ng the pil-~
rchedunle consisred onf a5 set nf ques’
A guideline f~r the discuastieon wifrh
~ach interview ta abtain infearmatdeon

was developed from

t atady . The intervieow

ions whinh w-re 115ed as
carh g'ndent "'hv'\'.l_]gh"“",
apbrut

the studentg!

pereapt i na ~f spp]]ﬁnq prrograms and 'he inatrueckiaon tn
apellive whit h they ;°*°1vaﬂ cvery the cgorpesponding 1 - “
! L The ‘ntjqz”""" sohedinle s fer g In A et e N
; g
I Trocedupe

The paooe oy whioh wae f 1 Vawed 'ty bt oad frg 'he v
v Phile otnmde te Joanyibed v dealtog et e gtih g
Py~ boome v v oy 3 ey Y g, R ey : 11 2
1 et et Ve ](*r-' anct 0y 1) LN

(X8 T B AR [ TY N S oy !

" orded Spelling Scores

[‘}}9 g(\a?l(‘ng a~chieyereant o 1o ub ekl had b~ v
A gyade as gy e YT Iante bha g (K N orpe f
L N MY W bt et s gy b I tye fren ‘ 1,

! Nty v e ! v mgoeh At deants Ty [ANERIN I

] o o y o 1 hbeen reniydrad by bty lemant o
B L L R RRER IEE o F o B S UVR PN T S 5
L T S T Y B IRTR N TN e cAach ot the f1 -
[2 SURRE A UL A (RS v ari A4 F o RRIERRRT TR ~ [ v
Ry~ RS R " v RO oaenpes Tr

%f
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frbm§1971~1980.e For Group C, scores were available from
1977-1978.  For fOrecop D, scnres were avatlable for 1977 and

TPTR. For Sroup B, ~anly the ~cges Cram 1077 vy e aquntlallo

Posf-test Spelling Scores

ATl =tuydents in the sa@b1° were given the Mor»iam:.
MaCall Spelling Seale {n May 1082 This pravided the (et
test rgsn]ts oo be nged as part of hh; tata for this st Av.

The same standardized testine proceira was ysed ac for i

rrevions'ly reecord:d apelling sanresg "hes» =carss  are
rorted In ogralt o cant clente iaest o 4 me ' 12
T Tt y '

Tahle 177

frnup and Ye%' for Which Spelling = -

were A Jahle F-v Fhis " ndy

' T2pt Sapt Tapt Tapt Sept Tnel —test
T L A "7 TR '8 ' 178 o
A — _ —
A /V \( v v v
P Y Y v v v
; X ¥ v %
a . \q\éﬂ
n v X TR X
| &
F v - - - : s X
- .
Tt The "X" ‘'enotes "he reay wnd g ade grour f r which ‘pe
srp]_]’vlp yoooevay T b e . ' ' Yoo 1 D R AR B eyt o, oo LI I P
IEEURE I Y

T R ed Interviews

Fav v V380 Yoy LR R name v and Anta y oo e d fo'y t‘his S"’”/“V
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information gained from the structured interviews with the
20 student=s nf the sub sample was ysed to repsanrt studerifs’
percepfions of spelling programs and Instruetiqgn. The

e

random aeloation was moade he aggign{nq a nimher ﬁﬂ each
atdent in °aohvgrown’ th~n selecting four nombhers fyeam aarh
o o the five croups, Farh gtijdent !'hnr-ef“«"\:n' within his he
grade groyvr. had gn aqual aohangé wf beling chosen far the
interv !t~ The rrepnrerd 1nterview seheduls was nged with

. . &
wmoely Intay _"lnwgo e \ tgped recwr‘ﬂ"ng v et Y F e

T Tat gy o vt stk eyt ew
V. Trectment of Nata

e b eatngnt of Aatg 1a deser ihed in 'hryeo parta.

, .
X N R .
LN N S L R I L. A tr-atrent N ke po - teug iy

v dnd gpeltine ceca e the s oond rar ' deals wilh the
. - )

r et f-nr;t e vlf-/ . LA A R ' vy b Ty b © -3 t'n'r‘ibpg - hven

Freatb et - A e o ' ' v S s ey e

'Y]t',‘”' | BN

"~evrded fpelling Scores

Theer o ey 11 r\ﬁ\l"ng EYaR '{nvm'nnnh grad~ o yea ape
Y B N R D 2P ach ara oyt in “ach eryen at the YV fferant
or vl 1o 1A Thia mn’l/1 crade v Yo, nal alatq Far eaoh
l
or vy ot ek oyt iy o grale laye |l The mesn grala anny -

fg ralondagted oy cach grade laye] . The mean grade grsres at
cach grade Jevel are compared in order o drtermine 1f Fher a

'~ tdentifiable trends in,.the grade ~" res fram sne grade tno

1



another.
‘The amount of gain'onﬂimprovement=in'the grade score
- from one.grade’levelvto another is recorded for each group.
~ The mean score of ‘the amount of gain is'palculated‘fOr each

grade level. » These scores are used tO'compare the amount/%f

t o . . . ,
(4 . ) . v

gain'which occurs at the.different grade levels.

.The mean of the grade scores was calculated for the'boys
in each group and compared to the mean grade scores of the
glrls in each group, at each particular grade level.

The amount of gain made by the boys is compared to the
4amount of gain made by the girls in each group and at each
grade level. B

The difference in the amount of galn made by the boys is_
'compared to the amount of 'gain made by the girls at each
'hgrade level. : = ' ; .- o - *h";
In order to establish a rank order’ of students from high
to low, th@ mean of each student's available grade scores was
calculated. The- students who ranked in the top 25 percent of
each grouptare referred to as the first quartile and those
who ranked in the bottom‘2? percent are referred to as the
fOurth.quartile. The'meanvgrade scpre@ of students 1n the
first quartile wereﬁcompared to the‘mean grade scores of
students in the'fourth quartile at each gradedlevelt
Theoamount of gain made by students in the first
quartile from che grade to another was calculated and ‘
compared to the amount of gain made by students in the fourth

quartile.

N
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., The range-of the mean grade scores for each group was
“calculated by identifying the highest grade score and the
lowest grade score achieved by a student at a particular
‘grade level and then calculating the difference between

these two scores.

Post-test Spelling Scores

- The grade scores for eath student in the study were
tabulated and recorded. The mean grade score was calculated
for each group adg recorded for each grade level.

The amount-of gain made'per year since the last time
- of testing was, calculated for each group at the different
grade levels | )
The amount of gain made per year by students in the
first quartile was compared to the amount of gain made by -
students in the fourth.quart?le.
| The amount of gain made;per year by the boys in each
'group is compared to the amount of gain made by the girls
- in each group at each grade level.
The amount of gain made by each group in five years
from the first test to the post-test was calculated.
The amount of gain made by students in the first
quartile in five years was compared to the amount of
gain made in five &ears by students in-the fourth
quartile.

The amount of galn made by boys in'five years was

compared to the amount of’gain made by the girls in the five‘
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\

year period from the first test to the post—test.'
The grade.score means are compared to determine if there
are identifiable trends in the progress of students over the

five year period.

Structured Interviews

] #
4

ﬁ@he questions and responses froﬁ the tape-recorded

4

':intérQRéWE Weré'pabulaxedfé%vanvoutline correspbndihg'to'the
structured iﬁtervi?W'schedulir _The responses were
' categorized according to thé question to which they refer,
with thefactual‘short phrases ,of the'students' replies. The
respoﬁses to each of the questions in the structured interview
scﬁgdule are summarized in thevfindings. |

Thls chapter Hés been a description of'fhe research
'désign used for this study, with regard to'the bhackgroun ,\\
the sgmple,'the testing 1nstruﬁents used, the procedure and
”Mfinaily, how g&e data was‘45eated in summarizing th? findings

and coneclusions.
-



Chapter IV
ANALYSIS OF DATA AND SUMMARY OF FINDINGS

This chapter is divided .into five sections The first

sectlon contains the data oshfhe recorded spelling achievement’
\

~ean scores of five groups of students at different grade

- levels over the five year period. Section two contains data
used to COnpare‘the spelling achievement mean scores of tPe
boys to the mean scores of the girls in each of the groupslét
the different grade -levels over the five year period. The
third seétion contains the data used to compare the spelling
achlevement mean scores of students in the first quartile to
the mean scores of the\students in the fourth quartile at’
each grade level over the five year period. The fourth
section reports the information obtalned during the str;ctu;ed

. /
interview and the final seectinn s a summary of the findings.

.I__§QER§21§Qn.OQNQE§Q§W§99r9§“QY??wElY§w¥Qé§§

Table IV contains the data of the reeorded s¥elling
aohievement mean grade scores for the five groups of students
as they*occurred at the different grade levels over the five
year period. Fart (a) qhowe the mean grade scores for each
of the groups A, B, ©, D and F, which were calculated from

scorer made avallable from school records of each student

wtt@jn that groie. The mean grade secnre for each grade level

\ |

12 A0

.



is calculated and indicated for each grade in this table.
The increase in the ‘grade score mean at each grade
level 1Indicates that all groups‘made gains or improved from

-

one year to another in that they achieved a higher grade

i

Score ;han the previous year. Due to the variation in the
Jmakeup of each group, the mean grade scores vary from group
to. group at eaéh particular grade level. CQnsequently,
Group B achieved a mean grade score of 6.2.in Grade 5,
whereas Grpup D achieved a mean grade score of 5.5 in the
same grade.

Part (b) of Table IV shows the mean grade scores
aoh§°ved by each group on. the post- test administ@red during
May, 1982. | ”

These Scores indicate that alllgroups had a higher grade
sgbre since they were last tested. Again, due to the
variation of students from'one group to another, Group B had
A higher mean score in Grade 6 than Group C who are in
Grade 7.

Table V shows the amount of gain made by each group at
the different grade levels.

Part (a) indicates that the largest gain for the
combined groups occurred at thé Grade 3 level (1.4), and the
second largest gailn occurr;d at the Grade 2 level (1.3). ' The
least amount of gain for the combined groups occurred at the
Grade 4 1level. )

Part (b) shows the mean gain made by each group In each

vear since they were last tested. This was calenlated by

L
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taking.the last available score of each group and the results
of the post-test and dividing the difference by the number;
of years which have elapsed since the last test. |
lThe scbfes indicate that Groups B and D made theimost
galn per year since the last time they were testéd-({8).
Group A méde the least gain but thié perhaps 1s due to the
fact that there is. not a fu;l year between the last time they
were tested and the post;test in Méy- Except for this
slight disadvantage for Group A, the gain per year for each
géoup is very similar. No group made a full gain of one
year during each school year since the lagt time they were
tested but there is a rangé,of -4 between.-the group
which made the_greatest galn per year éﬁd.the group whieh
made the Jeast amoﬁnt ofigéin.

Fart (c) éhows the total mean gain made bv each group
over the fivé.;ear perind, from the first time they wer;
Fested In 1977 to the post-test in 1087, Only Group R
gained five grade levels in five years. ''he mean gain for
all five groups over the five vear period 1s U4.2. There are
several f3ctors which may be contributing to the results of
these findings. First of all, Group R 1is somewhaﬁ unique 1in
that their scores throughout this study were higher than the
; other groups. Secondly, as to the lack of five year gain
over five years for the oéher groups, it may be due to the
type of spelling programs currently in use in the schools o»
the limitation of the Morrison-McCall Spelling Scale in

failing to test the full range of spelling ability of top
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students, thus affecting a celling in the gfade scores 1In
the upper grades.

< Tatle VI shows the mean amounts above gréde.at which q
eacﬁ »f the groups Punctioned at each® particular grade level.
The s:ignificance of this information is that students are
groupeda 1n the sehool system according to grades, which in
most cases, correspond with the chronologiral age of the
students ratfer than their ability fto cope with the ;
pérticular program which 1s offered in that class. Spelling
programs used in schools are designed for the "average"
studént in that particular grade level. A student whose
spelling ability is muchplower thaq the rrogram with which he
must cope 1s ag a great diéadvaﬁtage. A group of students
where many within the group are weak 1in spelling ability, -~
fnnﬁtio;ing much below grade level, are offten defeated bhy
Fhe difficulty of the rrogram, and unless fthey aré endowed
with an aware fteacher, w11] ¥ind 1t diff1nn1r £ make the
*xperted progress.
Fart (a) shows th; amount above grade leval for earh

grade. The <rores indiecate that at the Grades 2, 3, 4 and
*h leval, the groups 1in total functioned almost one year above
grade level. The highest score occurred at the Grade 4 level
- .
where the mean for fthe combined groups 1s 1.0 or an entire
school year. ' ' {
% :
Part (b) shows the amount above grade level for esch of

fhe groups based on the results of the post-test. The srores

indleate that the amount above grade Jlevel diminishes as the
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grade level inéreases. %he exceptlon is Group B who\remain

the highest group above grade level, whereas Group D,

according to tﬁe results from the post;test, are

functioning six months below grade level. Groups C and D

end up being below grade level, even though they started

out in the elementary ggades as beilng above grade level.

This cnuld be attributed to the spelling programs used

in the schools which 11mit the progress of the Hhopr stndents

since they are designed for the "average" student and

do not adéquately ac~commodate the low students, Also,

1t may be due to the oompresséd norms due f£o scaling

of the Morrison-McCall Spelling Scale. which accurs ninre

@ 3t the upprer éradg levels *han‘fhn lower grafe Jevel -
Part (e) shows the means ~f fhe amonnt abhove grade

level ;or earh ~f the groupe | Gronp B funectianel gt

1.7 or ove year aheaye grade Je el wh~regg Grovp D was

at .1 or ~nme manth aboeve grade level . This {s n 1yoe
of Q ~y ~ n'j”m ""‘Ylth" r1‘ff‘e7 o'.,‘.R “\Qtweey. "hane SRR
gronps ., *

In comparing Part (b) and Par+ (¢), tﬁe scorcs indiecagt -
that the mean of the ammunts ahnve grade level in the lowe:
grades 1= .8 whereas In fhe upper grades 1+ Te 1 whioh {1
a difference of stven months, ’

Th's concludes the section on ~omparing the grade
scores, amount of gain and the amount ahove grade leve) %nr
each of the five grours at the diff°w5nf grade leyalsg ~Avar

the flve yeqr p@?iod.
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Comparison of Boys' Spelling
Scores and-Girls' Spelling
Scores

The frllowing section will deal with the comparison of
the boys' spelling scoras in each group and the girls’
spelling ecores In each gr-up at the differént grade leverls
~ver the five yvear paring. The comraricsons will be mgde in
Ferms of the ~mount ~f gajn nf hoys and girls, the diffe: ance
fn thg scores f the hoys and girls and fhe amount whi -3 s aop
Frome s ahave grade laye]l in the vapions grades.

Table VII (Aa) shows the maan grade Jeynl conrrog fnr bhe
bovs in wach.group At each partiecular grade leve] Tah'e
VITT (ap =hows these =rnres for pqe girls in each g ~up
cerch poartteular prade le-el,  The mean ' ade -- Co
r
cImest o tdet $00] foy the Ewo RToups .

tabh e TT (hY ehrus fhe mean grade lay~' acirog for the
bO)"’. haascd o the reaultg of the poat beat Talhlae UTTH (};\
shows these geopee for the glyla {n oaoh group baas 1 Apn
veanltras of th~ pect et The cenr-e indicate ' hat +the
Y fferance In the mran prades sonres hetween the h ya and rhe
girle, is very S%na_]_] in fhe elementary grades and ineryenaee

v fderably din Grades 7, R and o 1o “avor of the girie

Tahle IX (a2} ah ws "Vhe amnunt ~f Al fferoenpe hctwpnn tr-
mean grade "Tonypra of tha hoyae and the mean grade a-rrog ~f
the glyla, The seoras {ndicate that from ”;ﬂ499 a *“\5\‘
thare {2 a 2 Aifferrance af maat in favour of the giris at

'he Nyada 5§ Jeyel Thera 1s no 41 ffaren-~ ' tha 0ynde g
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. level and only a .1 difference,in.Grades 2 and 3. With
vregard to the differences from oneﬂgroup td another, the
difference is almost consistently in favour of the girls
except fqr Group B where it is in favour of the boys

‘ ..

-‘Table IX (b) shows the difference in the mean grade

3 scores based on the post test ' The difference increases

¢

directly with the grade in favour of the girls except for
Group B where the boys again have a higher mean grade score.
There is no difference in the mean grade scores of the boys
and girls at the Grade 5 level »In Grades‘7,18, and 9,~the‘
difference in the mean grade scores'is increasingly’higher f¢£
the girils. | o o i ' | l :
‘ Table X (a) shows the gain made by the boys atqeach
gradevlevel Table XI (a) shows the gain made by the’ girls
at .each grade level The scores indicate that ther§ is a one
month difference in gain between the boys and girls at the
Grade 2 and Grade 4 level The gain 1s the same for both at
‘the Grade 3 level. . Both boys and girls made larger gains at
‘the Grade‘2 and 3 level than at the Grade 4 level. The
scores of the boys and girls are almast identical. A
h cTable X (b) and XI Qb) show the gain‘made each year from
‘the last test to the post- test in May of '1982. 1In each group
there is only a difference of ope month at the particular

grade levels

é

. . - .
Tables X (¢) and XI (c) show the gain,made by each group
~of boys and girls insthe five year period from the. first time

The scores

.
R

they were tested to the post-test Qp May, 1982
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Qary from group to group wlth Groups A and B boys making the‘
greater gain than the girls in,these.groups ahd in Groups C,
D and E the girlsqmaking the gfeater gain. Over all,
hewever; the girls made.a'greater galn of nine months than
fhe boys. There is no consisteﬁt érend ih the differences.

Table XII shows the difference in the amount of. gain
made by the boys and the amount of gailn made by the girlsaﬁ

Part (a) indicates that the difference‘in the amount of
galn between the beys and girls in eech éroup is very small
at the Grade 2 and 4 levels._ There is no difference in the
amount of gain at the Grade 3 level.

- Part (b) of the table indicates that based on the post-
test; the emount of gain made per year by boys 1s almost
identical to the amount of galn made per year by the girls

Part (¢) 1ndicates that in Groups A and B the boys made
a larger.gain'than the girls 1 the five years from the first
fest to -the post;test. FO: Groups C, D and E, the girls had
the greatef amount. of gein in the five years from the first
test to the poet-ﬁest.

Table XIII shows, the amount above grade 1evel at which
the boys functioned at each grade level Table XIV shows the
amount above grade level at which the girls functioned at
each grade level. |

o The scores in Tablee XIIT (a) and XIV (a) indicate that
in Grades 2 and 3, the girls fuanioned one month hilgher than
the boys. At the Grade U4 levelwuboys and glrls were the same,

whereas in Grade 5 the girls were two months higher than the-
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[

boys.
The scores in part (b) indicate that Group A boys were

the same amount abdve grade level. 1In Group B, the boys were

four months higher than the girls. 'In Groups C, D and E,

the girls-?unctioned higher above grade level tha;'the boys.
Overall, however, there are no consistent diffefences in

‘the amouht above grade level at which the boys scored ih

comparison to the girls. Any variation which is indicaped by

the eeores may be due to the difﬂerences l; the groups.

~

Comparison of Spellers in the <
First Quartile to Spellers 1in 4
the Fourth Quartile :

This section blll deal wlth the comparison o spellers
in the first quartile tb spellers 1in the fourth duartile.
The first part shows the number of students 1n edch quartile
whose scores are used to make the nomparisonq and the number
of boys and girls whose scores placed them in the first and
foarth quartiles. A
. Tablé XV indicates the nuﬁber of stndé%%% whose scores
were used to compare the spelling achievement scores of
students in the first quartile to the spelling achievement
soores of students in the fourth quartile 1in each group and
At each particular grade level. In all the scores ~f 35
students 1in the first. quartile were eompared to the scores
of 35 students in the last quartile. Altogether the scores

of 70 students were used 1n the comparison of the two groups

at the different grade levels over the five year period.

2
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Table XV

Number of Students in the First and Fourth Quartile

Y -~

# of Stu&ents in ’ # of Students in

Group - Flrst Quartile Fourth Quartile T@tal

A 9 Q 18

B 7 7 14

C 7 7 14

D 6 6 ‘12

E 6 6 12
Total 35 | 35 o .

Table XVI

Number of Boys and Girls in the First and Fourth Quartile

-

Top buartile " Bottom Quartilev

Groupﬁ . éﬁaeys Gi%ls} ‘ B?zs Girls .

A, 6 3 7 .2 .

B s 2 7 5 2

C ) 6 3 4

D 3 3 4 2 ¢

E 1, 5 y 2 *
Total | ' - 16 5 19 ‘lp 23 12 70
Average # ' : . n , .
Per Group ., 3.2 3.8 .6 2.4




but_the difference in the -
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Table XVI indicates that in the first quartile, there
are almost an equal number of boys and girls, whereas in the
last quartile there are almost twice the number of boys'than .
girls. |

. -‘The number 6f boys and girls in the first and fourth
quartlle varies from one group to anothe;.f In Gpoups A and
B there are more boys in the first quartlle and also more
boys in the fourth quartile. 1In Group C fhere are more glrls
in the ,first quarﬁile and an almost equal number of girls in
the fourth quartile. 1In Group D there 1s an equal number of
boys and girls in thé first quaréile whereas in the fourth
quartile th;rp are twlce as many boys as girls. 1In Group F
there are more girls in the firstvquartile and more boys in
the bottom quartile.

The following compares the mean grade scores of students
in the first'quartiWQ to the scores of students in the Jlast
quartile at each grade level over the five year period, This
is followed by a comparison of the amount og galn which each of
these groups-made at each grade level §ver the five year
period. | y '

. Table XVII sShows the J?%e sgorg means of spelleré In the
top quartile at each partiéﬁ%&é.g;%de level.

| Table'XVIII-éhows the ﬁééﬂ‘giqﬁe scores of sbellers in-
'the‘low quartile at éagﬁégépt;pQ%ggdgrgde Iével., !

The scores indicéte;?hé&f@?%h groups increased their
grade scores as they pfoéeeded“éfam one graéde to another,

2 -

) sgrade scores becomes greater -

TR R
. - . “ . N YN v TN
A . . UV - . .'_v.
- ’ Cowm T
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with each grade.

Table XIX show§ the amount of difference between the’
scores of spellers in the first quartile and in the scores of .
spellers in the fourth quartile.

Pant (a) scores indicate that the difference increases
or becomes greater with each grade. In Grade 2, the
difference betWﬂeﬁ'Spellers in theltop quartilezand spellers
in the low quartile was-one year, one month, and by Grade.S
the difference increased to three years. '

The scores in part (b) also indicate an increase in the
difference between the spellers in the topfquartile and
scellers in the low quartile. Grouﬁs B and C are the
‘exception to this, yet a5 groups they follow the same trend
There seems to'be a lack cf growth fcr students .in the first R

quartile as indicateAd by the mean’ grade scores of the post-

test. This may be due to the lack of more:challengin:F

norms. Sometimes too, the. Stude~»
receive remedial help. ﬂ ; B
The mean of the difference at~‘he‘Gf3des 2;5 level is
two %2/?8’ one month whereas-the meah of the difference“irféa -
‘the Grades 5 to 9 is three vears, five months. |
- Table XX shows the gains made by Spellers in the‘top'
quartille at each particular grade level

Table XXIshows the gains made by spellers in the 1ow

quartile at each particular grade level

. . i . N ‘
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The scores in part (a) indicate that spellers in both .

the top quartile and low duartile made gains as they

'progressed from one grade go another Both groups made the

largest gain at the Grade 3 level In Grade 2, the spellers

in the top quartile made twice the‘gain as .the students in

‘the low quartile This indicates a rapid gain’ for students

in the first quartile.

The scores. in part (b) of Tables XIX and XX indicate'

T

that spellers in the top quartile made almost the same gailn

per. year as- the spellers ‘in the low quartile with only a

\

diffeqﬁnce of one: month -The gain slows down for students in
the top quartile until it .is about equal for both groups

The scores in part (c) of Tables XIX and XX indicate
that the spellers in the top quartile made a gain of four~
years, nine months, whereas the spellers in the low quartile
made a gain of three’ years, 5 months during the five year
period. Since this is only a difference of 1.4 over the
five year period it 1s surprising that thére is not a

greater difference in gain for the students in the first

Tquartile.

*

e

Tanes XXIT and XXITI show: tHe amount that spellers in the

top quartile and spellers in the low quartile are above (or -

below) grade level at various grade levels.

.= The scores in part (a) indicate that the amount above
' . 7 ’
grade level inereases with each grade level for the spellers
S

in theﬁiop quartile in Grades ? 5 For the spellers in the.

l?& quartile there is an increase in the amount O drop

s
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below grade level from Grades 2-5. S in the top

quartile have a.mean scome of 1i§'above_ in these’

rade ley
. grades, whereas spellers in the low quartile have a score of
two_months below grade 1e§el in these grades.

Part (b) of the table indicates that spellers in the top
quartile stay above grade level in Grades 5= 9 whereas
speller®®in the low quartile drop even further below grade ’
level in these grades ‘

Table XXIV, part (a) indicates that the range of scores
increases wilth each grade level: in Grades 2 5. The narrowest
range, 1s indicated at the Grade 2 leVel (2.2) and the widest
range occurred at the Grade 5 level (5. by, The mean range inf
the elementary grades’is 3.5. '

Part (h) of Table XXIV indicates s, that based on the post
test results, the range in'Grades 5-9 varies from"onexgrouo
fo another. Group D had the widest range (8.0) and group B
had the narrowest range (5.6). The mean of the ranges of the
post-test results indlcates a range of 6.4 for Grades 5-9.
This 1s almost double of what it was in the elementary grades,

«
Summary of Findings of Numerical
Data

In considering the numerical data of spelling achievement
seoves of these groups of students dat various grade levels
~ver the five yvear period, several ohservations can be made.

(1) The mean grade scores of all groups inereased from

one year to another at eacrh grade level althdugh

the amount of gain varied from one group to another
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.at the particular grade levels;» Thé\gain;seems to"

. vincréas? up-to'Gfade‘N and gradually decreaées,
'particulariy at'the.ju;ipr highscﬁool grades..

(2)" The spelling achiévement_scores of boys 1s almost >
J1dentical to the scores of the girls. in Gfades 2;6f
There is a difference }nbfavour of the girls.at the
Grades 7—9 leve1s. |

(3) In'comparing-the spelling‘achievémént scores of

| studénts in the first_qua tile to the scores-of
‘students in the.fgurfh quarfile, the«difference
‘increasés with each grade and 1s highest at thé
Grade 9 level. Tﬁére are. almost the same number of‘
boys as girls fn the first quartile but twice as’
many bhoys than éirls'in the last quartile.i'This
would indicéte that there are as many boys who are
"good" spellers as girls but that there are mﬁre
"poor" spellers th;ar@ 5oyé.

This concludes the analysis nf the numerinal Aatna of this

study. : N &

Analysis of Interviews

The Fﬂl]ﬁwiﬁg is a summary of tﬂo responses which
students made during the structured intapyieu. .fhe purpnse of
the interview was to sscertain the students’ perceptions ~f
spelling programs and the Instruction vhish they reoniyed over
\

the corrasponding five year period.

The nine questions developed during the pilot study were
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used as a guldeline ;pr the interview scheduleﬁ ‘A summary of h)

~—

'the students' responses will be given for each of the questions

‘ \
:'Question #l Do you consider yourself a "good"(speller or a.

IR "paor" spelﬁer°

Most of the students (14 out of 20) stated that they
' thought they were "average" or "in between". Three said that

they were "good" and one described himself/herself as "above

average", The four students who described themselves as good -

and above average were indeed students

.

the top quartile of. their group. None)

e scores fall in
"“ibed themselves
- as "poor" and even those whose scores»b"oed them in the Iow
quartile of theilr gronp replied that they thought of
themselves as being "average" or "in between" or "okay".

When quest}ons as to what they based their opinion about
themse1ves In srelling, most answered, "T do pretty grnod on-
sﬁnl1ing tests™ or "T don't have many spelling mistakes when T
hand in reports or essays." _&;

Question #2: What do you remember about how you were taught
spelling? : o =

Mast of the students responded with "by sounding them
out™; others added "breaking them into syllables" or "just
memorlzing them." A few students immediately recited a
specific rule such as "1 before e" ete. Three students said

)
they learned to s=pel] because of the many tests they had and
~ne <aid a speliing "kit" tanaht him to spell. Severai

replied that they could not really remember any‘ways but that

fhey had their own ways of remembering such Aas "secretary"
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starts’ with the word "secret" or "if there! s a silent

L

vowel you sound it to yourself but not out loud Others

:

\mentioned just "learning 1ists of words" or "writing the

-

words over and over." o /

!

Queétion #3: How do you go about learning to spé]l a new

word°

The most common reply to this question was, "T just look

at 1t and try to memorize ift." Some édded, "I sound it out"

or "look for parts or patterns that ére the same"” or "think:

of others that are the same" or "try to remember the

exceptions." Several replied Fhey "think of the meaning" and

some said "I write it out." ’ .

Question #4:

vemembsr” hut when given some time to think, they were able

o

spelling? Tell me about it.

At first many of the students replied with "T san't

reflect on several wAays thoy had of learning to sppl]

Do you remember how yon first started to learn ,

Again several mentinned "rules", "sounding 3t out", "blending

letters together" or "We started with easy words like 'oat'

and 'dog'." One said "I used to read a lot a0 I knew a 1ot
of words"’ and another replied, "my sister three years ~l1de-
Faught me to spell." Seversl added. hhy writﬂon Phem et
and 'nﬂm ‘iz ing them,

Ouestinn 47 What do you do when vou are wriitine and yon

A"m't know how to spell a wnrd?

The answer most commonly given was "look 1f up in the

dictiondry" and secondly, "ask thé teacher" or "ask my
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parents." = Many, however, replied with "I try it fifst"‘orﬂ

"I try sounding it out first and 1if 1t doesn't look right I

look #t up." One student sald, "I write it syllable by

sylléble"‘and énother replied,)"I writé it in'different ways

?

that I'thipk it @ight be."
‘Question #6: What do'yoy think about spelling? TIs it
important or not? .Have yoJ‘alwayé felt‘that‘
. way or has your 6pinion changed over the_years%

Most of the studénts felt that spelling is'important,
esbecially.foﬁ‘"ybur education." A few thqught It 1sn%'t so -
important hecsuse "in some jobs vou don't need it." Some
félt thev had alwavs thonght about’ spelling as Fhey do nrw
but mere ~f the replies indicated that their opinion had
changed .as they éot nlder. "1 used t~ rhink 'what do we have
to know this for?', but now T know 1t's important."” One
student dindiecated rhat "yon can he amnrit and not know hew tn
spa11 - 1ike Galileo ™
Questinn #7: Do vonu have cpelling ge 13 subjret now? How

wft°87 What da you da in that time?

The gnswers t~ this question varied w'th the different
grade 1nw;1w. The Gradn S group indicated thot they haye
spelling as n =ubject "slmost every-ﬁﬁy Yo Tv fArade F i uan
"three 'dmen a weak" ag part of Fhe Iangugee pering,  Tn
Brode 7 1 paae Tabaut onees g weel in a ITanguage period" and
by firades | and 0 the students replied "nm, we ~nly ha\;é

4

fests once {n a while in spelling hut nn esesons or tayt

"

bnoks.
<

-t
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As to what 1s -done 1n the spelling perlod for those

" students who have it as a subject), the Grades 5 and: 6

”

,usually have a standard type of textbook which contains a
weekly word list, questions pertaining to word study skills

and a test at the end of the week of the words on the list.

_Those that have spelllng as part of language three times a
week usually Have a pretest of the lfst words then do °

questions or exercises pertaining to that lesson and are

+
,
.

(
finally tésted agaln at the end of the week.

]

'
>

The students 1in Grédes 8 and 0 usually get word lists
-

in language arts but the emphasis 1s on ib7abular§ or

“

meaning, rather than correct spelling; but several of the
students stated Tiite definitefy. "we sti17 have to spell:
them rieht tno " Aside from the<e vacabulary lists, they are

~ o " : e
gilven larger =spelling tests ("up o 190 wordas or sn") about

Y

three. times = vear.

Question #8- Was teaching helped or made a difference.? How?
% . .

OF the 20 studonte Interviewed, 119 indicated a firm

"ves" that teaching has helped ~r made a A3 fference. They
Added that "1t helped me figure ont new wovrds", teachers told
. . ‘

me the basic rules for spel]ing“, "{f ir's on the'bdard NASMS!

.

rememhered it botter",,"thewtaﬁnhar helned us wi‘ﬁ the
. {

meanings" ar "she'd make us 17 el ur the words." Most nf
fhese students indinated that they "~onld nat have done i1t .on
my own," '

Two students stated that they learned to spell on their *»

d

own and teaching really didn't helé)them at all.

/



98

;Question‘#9: What would you change‘about#the teaching of
h ‘ spelling or about spelling‘programs° )

About half of the students felt they would not change
‘anything, ‘that "it's okay the way it is"‘or "I don't. know ©
“what I.would like to see changed These were students who
were average" to "poor" spellers - v

- The other half. had numerous suggestions. Several made
ithe,comment that the texts; or lists were too easy, "they
should be more‘challenging", "we had,those words already in

Grade 3", "it’s\really'boring to write words over and dver .

that you already know" "the exercises in the lessons are
‘useless." Most of these comments were made by the "good"'

spellers.

Some felt?there should be moreﬂteaching especially in

the upper grades. "I don't,. have trouble“'bu/ for lots of kids -
it 's not enoughl“ '"There could be more fun things like
contests or beés"; "there should*be more time to learn the

Awdrds'—-not just look at them and‘here's the test.

” i
F

"Spelling is boring because they give us words like 'cat' and
'dog ' They should find out’ frrst what we kno% and teach us
. what we don't know. " “
" In conclusion, it was found by interviewing this group

of students that their perceptions about spelling programs»
‘ and instruction vary from grade to grade as well as according
‘to the students'@achievement“level in spﬁlling ‘The "good"

,spellers had stronger feelings that the spelling programs

"were too repetitive and unchallenging It was also evident

2



xthat the emphasis for spelling as a subject diminished at
the upper grades. 1In viewing themselves as spellers, almost
':all of the’ students placed themselves in the "average" range.
’;Most agreed that instruction had helped but many admitted that
they had their own strategies for learning words O0ften the
"poor™ spellets cited more rote- type strategies such as
\fggpeated writing of words Early recollections of how
spelling was taught usually recalled "rules" about sounding
or syllabication. ~Almost everyone felt that spelling is
important. |
£ more specific ltemized 1list of the responses from the
different students in each group is found in Appendix C.
This concludes the findings of this study In summary,
'they indicate that spelling achievement Scores increase for
all groups from ‘one grade to another. Secondly, there is
very little difference in the achievement scores of boys and
girls at the elementary level but that this differenoe
“Wincreases in the junior highschool grades in favor of the
girls. There are almost the same number of boys and girls
’who are "good"'spellers but there are almost twice as many
'boys who are "poor" spellers, as there are girls who are
"poor" spellers. Thirdly, the difference between the "good"
-spellers and the "poor" spellers increases with each grade
level. Lastly, thevinformation gleaned from the struectured
interviews gave an indication'of'the students!’ perception of

spelling programs and instruection at the various,grade Tevels,



C ter v
| “&%

FINDINGS, CONCLUSIbN§ AND IMPLICATIONS
| .

\
\

This study examined the spelling achievement of students
over a five y®ar period. It has also recorded‘thevreflections
of studeﬁts'and their berceptions about ‘spelling programs and
instructibn which'ﬁhey rQEeived‘during that five year period
iﬁ the elementary and junior high school. Comparisons were made
between the spelling achlevement scores of boys and girls and
the achievement scores of "good" spellers and "poor" spellers.
The conolusions are based on an analysis of the data which was
presented in Chapter IV. This chapter summarizeq the findings,
fhe nonoluqionq based.on these find1ngq the ]imihatlons of the
findings and the implications for the teaching of spelling and

recommendations for further research.
I Findings and Conclusions

Spelling Growth Over Five Years

Question #1.

How do scores for the same students on the MOfP*Q“H‘M0P21]

Speiliné Sca]e Vary over a perilod of five years whirl

extends thrf\ngfh the e"lnme‘nf',ar“,' grades and into the fondor

high =chool setring?:; )

A1 groups -mahde gains or improved f“rom one schonl year tn
. o :

Another in that eash groeup achieved 3 highar gande cnnrae than

the provisga year,

100
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There was some variation in the mean'grade score from ‘one
‘group to another at each particular grade level:

Question #2 -

-

N

Are there discernible stages.over the five year ‘period at
which_there is more, or less, growth in Spellihg

achlevement?

Findings

The largest gain for all groups: occurred at the Grade 3
level. Due to the var;ation In the makeup of each group, the
amount of gain Varied with each group at the various grade
.levels. Only one group gained five grade levels in the five
year perlod. Tn the glementary grades the mean grade score was
almost one year above gfade level. :This diminished considerably
in the junjor'high school level, ;

The greatest gain in one year (1.3 and 1.4) occurreq et the
Grades 2 and 3 levels which may be the point at whirh there i
‘the greafeef emphasis on spelling ekil]q At no_other grade
Tevel was there a gain Af one year in Grades 4-9. %ﬁ each of
Fhese grades the mean gain 1s .7 or about half of wpa% ooouured
In Grades 2 and 3. Tt 1is pecssible that this is due to the
Cdifferent Eype of wpelling nstruction which takes olaee *u Fhe
nprer grades . -

The Tark of a five year gain 1in the:?ive years would seom
ta indteate H::;'f' the MOI”T‘iS(Wn M~ Call Sppl]"ng; Seale may fatl t-
f--o.cf‘; Fhe full ranece Af spelling po'enting, aspecially ~f the

heat tteoy SP’]"“!,’T_ T o1 alse B o b [RRRE I B REN S SRAN BRI IRV Y egrr ameae
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may 1imit the acquisitipn of an extended spelling vocabulary.
Students in thé elementary grades have a mean grade score '
of almost one year above grade level, whereas in théfjunior;'

high school grades this diminishes, in that the mean grade score

. is slx months below grade level for the group in Grade 9. This

could again be due in part to the scaling effect of the
Morrison-McCall Speiling Scale or due to the nature of current

spelling programs.

Comparison of Boys and Girls *

Question #3

Are there discernible differences in prégress between male
and female spellers over the'five year period?
. T

There 1s almost nn difference,in.the mean grade score of
the boys as compared po the girls in the elementary grades. Tn
the junior high school grades there {s an inecreased A1 fference
in the mean gr5d° seorvesanf hoys and girls in %av“r ~f the gir§ﬁ.

The nmounf nf gain for h&ys and girls is almost identical
Fhrenghout  the grades.  Althapngh the mean grade Péores ot boys
Aand glrle are almost fdentieral in thépelemﬂntary grades | there
“‘-’ an inecreaged diffarence in faynr mf Fhe girles 10 the junier

v
high asrhaonl grades . Jinece bt h groups are expnred to the same
4

teaching methnda and =polling pregrams pérhnps it 1s the mere
Intena've atrean i apeetfie apelling alills in the elementary
grgﬂgq whieh ULeope thin acdhlayement arareas Af hoays and girls
“lneey togatihes T the Junier high scheol whefe tha ctvyotnr. 3

lp."."‘.«'”q jr] SI\C" ']17v¢- r?an-Tn{r-‘v‘ Hlyeny j"q a . T o e f° Y
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scores; One explanation might be that perhaps girls make
greater use of spelling skills in. the language arts areashu
-whereas boys tend to lean more towards mathematics and
sclehce activities in the upper elementafy and Junior_high
school grades. There are more boys who are poor.spellers‘

than glrls who are poor spellers.

[ .
w & . ~.

Comparison.of "Good" Spellers
and "Poar" Spellers

Question #4

Are there discernible differences in progress between

"good"qand "poor" spellers over the flve year period?

There are;almost an equal number oOf boys and girls in
the first quartile whereas there afe twice as many boys in
the last quartile;

Although spellers injthe'first quartile and spellers in
Fhe fourth quartile show a gain 4in the mean grade score at
cfach rarticular grade level, the differenoe in the mean
grade score becomes greatef withreach grade.

There 1= a;decrease in gailn for studente in the fipraf
Mmartile In the juninr hipgh schogl grades.

Roth =pellers In the first quartile and spellers in

Fhe fanrth quart 11+ made the nl'*si" gain At the (fradae 3
level
Speallers In the ton mrartile are above gradewlevel.
even In fhe fanior high sehenl grades whereas spellers
‘ j o
In the fourth anarttle 3300 avan further helnw grade

level ) >
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‘Structured Interviews

Question #5 w _—

"How do Studehts perceive theﬂspelling proérams and
‘instructibn whihh.theyfhave recelved ove% the five
year period?’ | | - '
Most students considefed themselves to be "average"
spellers.s This seemed to indicate a kind of modesty
in the top students ehd perhaps an unrealistic view of
themselves for the poor spellers.
Many could‘not remember hew'théy first learned to
spelliput.often reoited rules or jingles whieh they
remembered beihg taught .- ;
Almost all students reélized the importance of spelling
in written.work but admitted that it was in the last few
J‘kears that they came to this realizstion. "
The amount of instruction ahd structured spelling
lessbhs diminishéd Alrectly with each grade leve],  yet
Aalmast all students felt strongly that tesnhing had made a
di??erenne in. hecoming better spellers.
Many students commented on the tediousness of
writing words "over and aver” and several felt that
spelling wasvhorﬁhg berause the same worés necurred grade
After grade, These are but a few of the highlights of
the onmments made by the students during the strictured
’

*ntervﬁows. A more detatled account in found 1in

Appendiwx M,
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ITI .Limitations-of the’Study

This study should be considered in view of the following

, kimitations:

1. The Morrison McCall .Spelling Scale was the sole'

instrument used .to measure the spelling achlevement
of students in ‘this study. This probably ‘did not
measure the full extent of sbelling abilitf of the
students. Also, since this instrument is an older
test, some of the words may be utilized lessA
frequently by today's students,-agein cauSinglthe
scores to be sonewhat;depressed, partioulérly in the
upper grades. |

The norms upon which the grade scores are besed may

\ /
be outdated since they were established many. vears

A

age and there is no estahlished evidence of Fheir

he

‘present day validity.’
3. The sample for this study isithe‘non—transient‘grmnp
of students enroled in one particular elementary

school .u
£ .‘) N

". Tn éompariwg Fhe hrys' and girls' achievement

feares, no gttempt was made to match the intelligence

- | | @
quotient of students within the groups.
- The sire r\f” t 1y Sﬂmp1° (?O Sf—udonﬁs\ npen whtel Flhs
Interviow 4ntg ia haaed mayv ke n Vimitab g,

II1 Tmplications

¥In nge"w of the findjngs of this study. the follrwing

f
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implications may be indicated:
1. Provisions\§h0uld be made within each classroom for
“differentiated instruction and programs to groups

within classrooms or grades who aré'"good" spellers,

P

]

"average" spéllers, and thoée who need special help.

2. Provisions should be made for more challenging |
~spelling proéfams_gér "good: épéllers to use their
skilﬁé‘rathér than continually reyiewing words thoh
they already know how,to spell.

3. Teachers should recognize thé‘individuality of each

student's.strenéths and wéaknesses and that

conslderation in planning Insqons and remgdial work
is given to help each student achleve fo g&e Jeve]
nf his ability.

p--to-date Instruments for ftesting the srelling

achievement ﬁ% sfudents at various grade levels might

be developed and m6r9 rerent naorms established

Toecally. ) * .

5. Struc%ured and planged instruction in spélling
shoulé,continue Into the juni~r highschool and
highsehnnl grades.

£ The range ~f acores at the different grade levels
would seaem tn indicate differentiated spelling
programs to accommadate the "top", “avaramﬂ" and

"

"Jow" spellers at ansh grgde leve] .

’
Many uranswered quegtions remain A= to the most
. PO

F”\r\r«“rriﬂt-p methev 3 fovy f“mﬁ(‘h'17\g_ §p°711npj 1n\OT'd°.T' to
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‘accommodate differencés in teaching styles ef personalities

of.teachers, individual differences in.students, as well as
the variéd needs of groups of students at different grade
levels. When these three factors have been caféfully
consldered, a se%ection of A\method most suitable to the
particﬁiar situationvw1ll probably come closést to achleving

o

the desired results.

Iv Recommendapions_ipy_Furthef Research

; Updn the compiéti@n of this study, the-Following ;
recommeddat1mns'f0r further researah 4n the flield of épeliing
may be madé: ’ ' ' s ‘
1. In view P the deserihad metheds of teaching spelling
ahd the variatign%,of each, whafl methods /are
currently being»uééd in the elassrrom?

“éﬁ Is a rarticular method mores widely nsed at rertain
érade lev¥]s than ~ther methods?

Q. Noes the echoice of mathed refleet the provinaini
gnidelihes of the curriscnlum or is it based on
recommendations hased ~n the more 1ncal philosophies
of language arts ohunu1f3nfﬂ, and adminiestrataora

) founmd within sehnel avetams ar 1ﬁdi”1d”ﬂ]"9mhum]u?

b, Are there schocle oy sahnan ayatema wherns nne ¢
certalin methods af teaching epelling are practices
COT]SIR*‘"“!\hly? How Aneg Arhiecvement +- .ﬂr"a"l]‘ng;
compare with sehonle e ayatems whi ol G natk e

these methnds?

L
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5. " What are the defining characteristios of the various

methods and what philosophies about the teaohing o f
! spelling do these characteristics represent?

6. What is the achievement level in spelling of students
gEaduating from high school and what percentage of
graduates receive diplomas, yet: are deficient in this
skill?

7. What happens to the aehievemeht levels in spelling as

¢

a4 student progresses through school if the studeht
7 . .

is:

(a) low in the primary grades,

(b) average in the primsry grades.

() superior in the primary grades.

In other words, dnrgs Instriction make a difference?

. Are thev;x1ﬁﬁihg Instroments nsed t~ assessa gpﬁ1i1nw
achlevement ontdated and should new fanhmigques far
measureﬁent he developed?

9. Since there are difforonnnq ‘in visual and aﬁditorv
ab'1i+ies among fop spellers and poor =nellers, can
1t be dateprmined whiech Finds ~f methi ds will 9~ more
Foofaster Impravement (a1 the poor apellere:

Afnee learning jtaelf fa n bighly individugiiati. Procese

it 1s 8 Aifficult task for the elassrnom Lear~her with 20 +ma 10
atndente o accommodate the Individual needs and At flerynpneen of
cyery s“ndmvt,. Sometimes at best, varions grouplirea -f F‘*"”"‘?Ht“
with similar needs can aehipve some ghod resulta At times 5

clovme diqmmfic ~f sp=2lling ~rrors in; student’'s wark can

~ 2
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point to a plan for remediation. It seems evident however, that
in 'every classroom there are students who seem to be able £n
spell correctly without any great effrrf on their own or the
teacher's part and those s?udents who find spelling extremely
difflcult and as a result, fequﬁre a great deal of Instructionai
Ingennity from the tearher, bhut a‘much gfeafer alfert from

@
themselv~a .
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Pages 116 to 127 have been removed due ta lack of
availability of copyright permission.

These pages contain a description of the Morrison-McCall
Spelling Scale, AdAirections fof administrating the test, the
saoring pr'oﬁodwlre. as well as the directions far interpreting
the scores. The actual word liﬁfs nf tests 1-8 are alsn
frrmd In this .f':cot'lon. ol

Nocopy of this material may be found in:
fnneman, Wally. Thé Spelling Achievement and Reflectinns »f

Studént.s Over a Five Year Period in the Elementsary and

Junior High School, Unpublished thesis, Unfveraeity of

Alberta, FEdmonton, Alberta: Spring. 1983.

"leary, H.F. An Experiment in Small “roup Plans for Speiling

Instruction. "nmpublfshed thesta, "miveraltey - f
""mvw‘r"""‘\\“. LR TQ/’\(\
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Appendix B

V’Interview Schedule

-

The following questions as deveioped_from a pllot study,

used for interviews conducted with 20 students:

1.

I,

-_—

Do you considerfyoﬁfsélf a "good" spel;er-dr a
"poOr"vspeiler?

What do y@n remeﬁbéf'about how you were taught
spelling;

How doeyou gd about learning»go Spell_a:pew~wora?>:
Do youfremémber how you.firstdéﬁarféd to!#éarn
spelliﬁg? Tell me about ift. ' . f "
What éo von do when you are writing and you don't
know how to =spell a word?

What do you think about spelling? Ts it {mportant
nr not? 'Havp vou always felt that wav <1 has your
opinion rchanged aver the veaye?

No you have spelling as a subject oy A A
What do youu 30 in that t{me"

Has teaching helped »r made a Alfference” How®

W}].‘t w(\]_]'Vd y()” (\})q71g.p (qhouf t ¥y l,-\r)r-}|1y\q (\.l SI. l‘lv‘y);r

croabtemt ey el Mty prcegrama”
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Appendix_g ' : N
Student Responses from Interviews

Question #1: Do you consider vourself a "good" speller or a

"poor" speller? '

- éverage, on tests that we have, tests I do falrly well,
most of my reports 1 doﬁ't have sbé111ng mistakes,
gobd, oﬁ‘language tests T usgal%y do good,
average, my marks‘are pretty good. | N

- above average, my.tests and'reporpé afe okay.

- dverage. .T QOVp¥g£by good on tests. Y )
good; T do good on spelling tests and % haze few
mistékes on ass&énménfﬁ:
in Pl'\nfwncan' my mark e nv-*ralq-n D B L R R L B R G
gored o ment nf Fhe timee T dn wer 7,

Average 1T Aan't get hav 3 g RR ol B B e
feAcy Anes right |

average, therve's a v 1d wheo's he"ter than me.

Average . T oonly qet A feu wriomg n Faste the ~@9 +ime 1
get conme wrang

“kar T guecne Trelltne Togot l~l\f';:/; I P e

not great,

< in }\gt‘wnon
In hetwaen, my marks are ~kay .

- above Averags . T gét gnoed marke

-~ prettx gnod, my teste are okay. "
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average.

pretty good, my -marks are. okay.

3

in between, on tests I pass but not great on
assignments.
in between, I pass them - marks are in the ﬁiddle.

average, tests - srelling is nkay.



o

.

Quesﬁion #2: What do you remember about how vou Were~téught
speiiing? ‘

—- spell 'em out, put into syllab%qs; lots of tests,.
thaf'snﬁndihé 5uf'mé£;s lt é 1ot eas{erbor hreaking
into syllables.

- qanfﬁ.reﬁeﬁber.aﬁy ways.

= sound out words, write thom down.

~ sound 1t onut,

- 1T ean't remember .

-~ T caﬁ't’ﬁh1ﬁk hack that far.

-~ T rememher Grade 5 'cause vou taught 1t
Iistf given to memorize ﬁr.
vou had a kit yeu did s test, you had fg Tearn ghe
words mostly by sound. |
I'hra the vowels and how yoau proicim ca ke
I just vnnrnor'ivmdﬁt"-c‘m_

T Yantt kpovw .

- hy f!r‘|;r)divwé A R A R L SRR ST way ., If o Fhere'a 3 cren
vou dAnn't snund.

- F'ns“nahf ~ s8ilent "e'.
1'Vve cecretsry 4 14k« the beglinoning ~f e,y
1 WWQ Kind of alaw, T el Dy 6 ot Aan
T ean't remember:,

T3 breal {t dnt~ syllahles.
Tesehers help you - if yonoget 1t wrong.
Started with long letter words.

iles and a1l the exrceptions. T
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- rules/i before e/how to Spe‘(j some words.

- tests - sentences -~ writine over 4nd over again,

-
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N

Questi-n A3 How dn von go abhant learning f£o spell a new

word®

nsually T Jook 1+ up in tHe dietionary, 10 ' at
meaning, look a* how to spell 1t Alffarent

Pronunciations.

t

I either s~und it out agaln or “hHinl A Fhe mean g
I rememb~r how to spell 1t

T elther cound it A0t av thi~" «f tle meaning,

"

came aa T ey e et gt et e Ty g
nhes) .
I Gyt Krvw T ecan £ s cmampeg

T Tl 1t oeay brv o cemopiee

.

T plriees therve '« coertaln yiyy3lea

vk in 1 he Afet tonnry

.

hrenal TH dnt o 91 lab s oy Tem 46 b - Flhiree ©tlage g
B
Tavoalkk at T+,

J(\/)L( f vy r\thqr oy e B Y.l ot !—«-r-ns T1° teem foon Py ""“(‘T.

« -
warde sy avli1av.

3
™

writing it ont .

f
Flre wor 1t semde o ovanpt tone oy by Y eme s e ) g
T say 'ém RTINS BRTRYE K
Tojaat try 3t B E R R PRR ST A R B
a gt hen nt
I ay sl 1 4 R RN CR e ) oot o, LI IR SN

Seomet fmea 1 dnet fyy¢ 1
Tl dnst ettt there and Tanl At i+ . say it

1 "yl\' tev mamertos tE L [ny ]('" ctady oy g ot
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slmmd it out/if they don't look Tright I think of others
that sound the same.

1f T get it wrong o oA fest T look 1t up.

T Just stvdr the way tthe let! -1~ 20/T look at them.

[AKAS EEEERE RN BN vy b Ve ey ey
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Question #4: Do you reﬁember hbw you first sfarted’to learn
spelling? Tell me about it. | N

~ glve us a word, spell it out a few times, &5k certain

>peop1e in classnto spell it out.

- I.used to read a lot of books.

- I know a lot of words. ‘

- try to souﬁd 1t out at first/I was frustrated.

- they g;ve you the fules.k$r‘

~ we had texts with big print. :

- 'write i% out —‘spellers, write sentences.

- wght by howﬁthey look. o

- looking at it anda rehembering~it,

—.rules - like the ﬁilent "é", prbnounce the wowels.

- I learned to spell 2-letter WOrds, then 3-letter words,

I think. R |

- started out easy -~ ~ne letter at a time - sounding. it.

- tried to memorize the hard onés.

- can't think back that far.

- easy words 1like cat and dog.

- cue card§ - over and over again, say 1it/spell it/hoth,

- T just lgarned the basic sounds and blended them.

- think about it. |

- don't remember.

- theré was a T.V. thing - putting‘lgtters tngether,

- my sister three years older taught me.

- write them out a couple of times.

- using colors - I think I learned those first.
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Question #5 . What do you do when you are writing and you'u‘ ®
G »

e - A

don't know ho%‘to dpell a. wor'd‘> Tt
: - look it up in a dictionary/try to th;pk of the meaning/
try to find another word.
- I think about it/look it up.in diqtioﬁary/sound it out/

think about the sound.

kd o 4

.

- look ip a dictapnary:

-7 é%k@;he teaoheﬁk o oo
- ask the teaché;, ibok)gé.ﬁg.in a_dicfioﬁéry? -
- ﬁh a dictionary/sometimes I ask teacher.
- T write 1t out in different ways that I think it might
be spelled -~ 1f it déeSn’t look right, T lonk 1t up
in the dictionary. |
- try to souﬁd it out.
- look In the dirtionary/sound it out.
- look it up in the dibtionary/ask teacher.
- look in the dictionary.
I try 1t first then T lonk 1t up.
- first I sound ;t and try writing 1t then T use =2
igate
dictlonary.
- T use a dictinnary/sometimes T trv to think how it
looks.
T take it syllable by svllable, then lonk it up.
T ask a teacher/Jook in the dietionary.
- sound it out/look in dictionary.

~ on a rough copy T try it, on a gond rcopy I look it up

s,
or ask someone.
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> = look ih"a-dié¢tioriary/I giess at 1it.
- = L ask my dad/look in-a dictionary.
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Question #6: What do you think about épelling? Is it
~important_or not? Have you always felt that
way? Or has 1t changed over the‘yeéréé‘: |

1t's lmportant at schonl/T've always felt that way .
it is impbrtant. Tf you're a had apeller.the hoss
won't give you a jab.
- Jt's yes, important.

)
-~ 1t's changed - T used to think "why An T have tn Unnly

A

this stuffor
b@09U901y0u can't 1e3]ly get that far without learning
how. *n apell words. Doing o VQP;T” vorr nerd oo ogpel
.h\

come pretty hip worde.
onece Ton o get older tecchers expent van o bhe oab
spell wverds Nt gat an wiakaleeo Irres o
ver 1 Tilhed it o 1o
"101*-'17\'10 o v hera Yoo e O T T R
Arastieally fmportan
TE'a grnod £ ha e,
feor sebecl 46 "a Amportant | atudente ahonld knew how e
Afdn’'t Fhiinlke abont it In the yv~nnger grad-s 1
wonlered "Whi 1. oyl have ta noaw ﬁ"\‘rw"&gr\ I e i
ha~ ohanged

- It Pores me to sit there and write aut + - Tame  woyd
I'd say 1t's fairly important.
T haven't really thonght abf\;lt T that mneh . Qv o f
always have felt Fhat way

not rbn"l'l_y fhat dmpertant .
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- no, won't need it - welder. . 4
-

»n'lﬁthinkiit'5jvery,impentant,-aif-yo& write-amn essay -

and “you get it all Qrdngqpébﬁlénﬁéhft-kﬂé@iwéat“you
mean. They'll get a totally different view of 1it.

~ T've always thought so.

- yes, T've always thought %t was.

- on‘your_edudatlon,yog,§e§d’b? quw;howtghgsperr{q" oo

R Maggeﬂin :as;béli.§og dﬁﬁ': have to know. I used to
think 1t‘was the only subject. Math and Science are
more important.
1+'s not 3mro?tant - Galjlen . very “mart .hut ﬂidn't‘

know how tno gsepl1.

coanatirnetior world gpp’]‘ing hen "

Pos

if voar'rae g grownnar von necd te Vo hew b epell o
pet a inb. o
T e dmr rEant Changed Tn Orade T T Q3140 F  vny ¢ Hare

toeralt for different i bs.

'_V‘"Q. i1f e trying _’"I]V‘\]ivf“ the euy Aakea MNEATANEE oD
fI1Y cat g 3w Chiang-3 I thonght 4t warn 't pealls
mp o bant | - ‘-"‘

- ver . alwave Ehonght an .
It ™ bat 7 ueed ba b quNd,'nnw T'm vyt T misserd
spell'ng peri- ds fehallenge),
In my reparte 217 tha comment e are 1Tt uonl ) hettey
1f apeliled
changed my mind - why de T have te learn this.

- yes Important . need it to get good marks.

~



not important earlier.

v .

‘yés imporﬁaqt.,

changed because my little brother has problems.
yes, 1it's important - élways.
1f you're a secretary you have to know how-tQ spell. .

a truck driver doesn't need to spell.

@ - . . o - -

RN w W PR PN . - 4 - - e -
~spe111ng-doesn’t-inbenest~me‘;.A~ N

’

yes - if»you write a letter you have to spell right.

did not think it was important, be a teacher.

yves -~ 1f you d~ a report . ) : /
yes - you need 1t for a job.
ves - T've changed my mind - at flrst It didn't seem

~

important, then in Grade 3 1t started"hitting me-
yas - if's dmportant - 1f voen're going £t wyrita g

~heque 1t's embarqgssing.
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'QUestiohm#7iw'5o'you havsfspellihg as aﬂsubjéct‘nOW?‘:How"

;6fteﬁ§f‘What'do‘you do<in,that'time?"

.

- usually have 1list of wbrds a week, Writefout questions,

list of words. ‘
- language (one 40 minute period/week), use a text/

questions we get wrong we write out three times. -

- no - we have language - we do a word list - have test.

—————

about once eVery ‘two weeks. _

IR v ® . -~
-

- we did exercises out of a workhnnlk.

-

- yes -~ worksheets/every day.
e évery day -~ - tést; exercises, questions.
no/in language - 1ist gf words/looK ub m@éningg/ﬁﬁgn
we finish a novel we got a gdiz, we lgnk up words,
’df'ff’er'ent mom\‘inp:s, ne Eext - should give kids more
Ceredir,
- nn/we havé vooaﬁulary tests/move for mgqnipg'v“ Eevf.
- no/ﬁH‘téx%/qo periond..
- nh7spelling Fests Aa_few times a year (threa rimes 2
year).
. ygS‘— séntahces. sheets/Monday, Wednesday, Friday.
ves - five davs a week (wnrk sheets). We just wtrite

our lessons ~ T Jike the tests in language - exercface

some - for esme {1t's easy but some need more t{me.

i ( )
Monday test | wnrk an questions’/fast An Friday/ves we

had a rext,
- yes, three times a week - with text, qs

- yes -~ twn fimes a week -~ we do the units.



'ﬁext.is.uselesé.

1y
o~

yes - three.times a-week. : e
1n language/not now/ once a week/ words aré too-easy/
| ‘ . . .

v

language - three times a week, we have a list.

three times a week. n

i



:Question #8._ Has teaching’helped or made a- dzi.f‘fer'ence'>

‘make me lbok 1

o

¢

o

yes. -

I,just

more words.

marde
veos o T ont

yer.

up,

used to-just

Afffeorepnnrs,

cactay

v a =~

do it by myself.

Freaching %n1pﬁd on my ~wn T eanldn’
well. v
1t helped but I don't ¥new haw i+ hae
eounldn't do it on my own.
T ﬁnderé*and the wordn bettor
'&PS. but T don'f knorw bow,

¥
for seme war da nath ing belprd  tvognhe
oA r'.H\t'
T think 7 »nuld have doane 10 o e
ft helpreAd fhat it dta 1t
Ty aee 1t An the heoapd Yoo rememhen
if vour inst ]’7f;].( it up Yt ot Gtat o o
yre -~ T A-n't know hot .
T 1 arned "o spell an my - wn Rt =ome
1N he Iped - N At ed oy my.  oawn,
Voo . 1f T hadn't been ¢t anght | 1 wor)rn !
T oouldan ' + ham Tearpsad i+ nn My oawn
teachera help yan Taaw . Bhes e
fraymat ang ryyle=,

wiley

oo mpalt o

or give me the meaninp

You

i T 15

How?

helped- figure out” WOrds I ﬁon't know/br'they'd

pot to learn

have A ne ne

helrnad,

Tt het tor tlhinn

(4

1 Pq"r AEaRE!
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-~ no, couldn't bave“dbng'it.

has helped/in language she says words and you have to
spelI.:‘

\

- yes.
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o

!
Question #G: - What would you change ahout the teaching of
spelling or about spelling programs?
more spelling/bees, contests, a 1ot of the kids findg

1t easy, more periods because for same 1t+'s not

ennugh, ' . i .
- we used fo bave 5 1nat af tactga, tFhey ere g nd. W-
2 Shonld have more oSf bhaees the aayyttoe 4"\(1'?‘ veenl 1y

help mueh.
rrohably tale more time te lesrn - all we ''n is co
’ } "
of lo~k them over and thaon we hnie n tagt
write b woyde [YECEENE I e BN of SRR Yie Ty 302 IRREE L (RS [
werde oy nvew e by I
Pt ' heor Ing.
g‘ T thes leide h(\rfng verdae (ibre oAt " " Tevg 't IR

At }\_Qw micrh Uide knew ffir et | tearsh t ham what o1,
’ed o Tnow | ~heoaldg glve lfde mey ARV I B
T_Vrf;i'-n'f’ Fhnow T dent it oace w1 oad o SN 1Y A
not malle any changes
- ot really T dAentt 1
not “hange ~nv*hing
I hate Wrtting acont n ca
they "ye TASy " r me contad b a ey R
vAam mbeoy A dng Fhiot et o f .. Ty ades
LA 'f"a‘ly (AR G S N e L C Y I RETE
TP obhangs ' he toaybk +. ., mary oSaes g )
noe change portede chinhige them,

foor vy brother all)l theea efgne op top o f Jottere



. 1Hh8
P
confused him. ) . .
- phothing sﬁoﬁld be changed.
~ Shonld he sontinued.

~ change the wav teachers fuat tael) yonotoe °f”dy T

T Yyen cyny T oae sy s T aa



