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',spec1f1c o role 1n th1s area. Although h'}y

o wr1t1ng for learn1ng that does occur 1n SChGO]s'fzhér]?-**

H

ABSTRACT

Much prdfesstdnal \11terature suggest

powerful tool for 1earn1ng and thatjﬂf.

1nd1cates that learn1ng sAou]d be an 1mp°Ptant'””

a'

wr1t1ng in schoo] very few stud1es have examhned the

'C

they attempted to descr1be the context,1n_wh1ch 1t happenh

The purpogg of th‘s StUdy was to descr1be hongft*”b:rﬁ

eXper1ence of. wr1t1ng was shap1ng students 1earn1ng and tofff*fﬁﬁ

o

./
descr1be the c]assroom context in. wh1ch th1s was occurrlng

Effort was made to $1nd a. Jun1or h1gh school classroomftf

where wr1t1ng for learn1ng could be encouraged and to mod1fyfb
the env1ronment to further promote 1t Key 1nformants wereﬂ;
also carefully chosen in order to f1nd#those who were most?i
11Ke]y to use the1r wr1t1ng in: order to learn ‘ -

Th order to f1nd how 'wr1t1ng was . shap1ng ]eaPn1ng,w'“

student wr1ters were -observed 1n the process of wr1t1ng,f}ffﬁjﬂ

7

' thelr wr1t1ng products were exam1ned and the students Werefiﬂgfﬂ'

also 1nterv1ewed Assert1ons were made about hOW‘students

wr1t1ng was shap1ng theTr learn1ng and these were cheCKed'*“.Tn

w1th the students In exam1n1ng the context of the wr1t1ng,,

desor1pt1ve observatlons were made,' and the teacher andd.f;,fj

students were 1nterv1ewed to d1scover their percept1ons

-

(4

The study 1nd1cated that ,the‘ 1nformants used Jthe1r“' ‘

wr1t1ng to, deal w1th pr1vate concerns to purge and ¢

fee11ngs and to solve personal problems Writing a]so aided’

v,

ar‘1fy-4-_‘f.:"-":"



genenat1ng and.clar1fy1n 1deas,,fied -them-vd'

aSSumpt1ons and ,ra1se further

needed an -
audlence,

1n order to use Wr1t1ng For learn1ng F1nd1ngs-n:

W

andﬁlpurpose‘

'aleof_ndicated that the teacher s; be11e?s and strategles”'

""fmany ;ways w1th what much current profess1ona1

\ -

}11terature descr1bes as good contexts for41earn1ng to wr1te

N

. :
;and wr1t1ng to }earn Even 1n thls env1ronmen[ however, the

{iwr1t1ng for 1earn1ng wh1ch occurred was a small part of all-

wmhng done by the students

I8
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I. ‘INTRODUCTION" N

it turns”OUt-that those very features of the
wr1tten word wh1ch encourage awareness oﬁ language
may also encourage awareness of one s own th1nk1ngv

‘sand be relevant to the development of 1ntellectual¥;‘

self control w1th 1ncalculable consequenses for thef"

.id?]all Klnds iof‘_ th1nk1ng
\,enaldson 197slp?95) 347?’,-_"so,~ -

o - -
had R

LR

, poss1b1lwt1es for what wr1t1ng can do for. the wr1ter_ have

}never been fully developed Wh1le schools have trad1t1onally

concentrated on help1ng students, use wrtt1ng largely fo-aq'

.rcommunlcate »_effect1vely, _ they have seldom consc1ously
'vpromoted the other maJor funct1on of wr1t1ng, that ls'”its
,role in helptng students to learn _”g '. |

A great deal of l1terature suggests that there ,tsi.a

strong l1nk between language and learn1ng and that wr1t1ng

o

-plays a un1que role 1n th1s area. Because our thoughts ,and,

3'exper1ences are_ symbol1zed by words, we use language to

.represent the world to ourselves S1nce‘ we also use the B

;ﬁstructure ‘of language to class1fy and organ1ze and thus to

_ see, relat1onsh1ps .among our-‘thoughts ‘and exper1ences,v

¥

Wr1t1ng has long been taught ;inh“schools,- but the',;t?ﬂ

o

language also helps us'. to learn about .the world byyshap1ng S

:our exper1ence w1th it We also use language to share _what

'We have learned w1th others, but ~as, ‘we' shareb these: .

~exper1ences and thoughts, we make cho1ces about»lwhatf to

share and the ‘language tovuse andrwe alsojget input ‘from



B

~ have

‘while we communicate through wr1t1ng ' »‘H{W g ) ~ng

h/ﬁ*

- tanguage “helps us to further ,shape our. thoughts as-we

&

'commugicate just as ‘we use 1anguage to communTcate what we

]
earned: = 4 / , .

'others which makes us adJust our thinkwng In this ‘way,

'Loommunicate, so that we _use 1anguage to 1earn ‘as we

dWriting{"because it is a very édncrete and permanen)k‘

-form of 1anguage allows us to exam1ne' and man1pu1ate “our
R f1deas in a. d1fferent way from talk-and thus 1t-can~p1ay.a
-very 1mportant ‘role in both 1earn1ng and communlcat1on When

‘we write our ‘thoughts down, we can~go:back.overwthem to

examine . them to see 1if they make sense, - and we - can
A : : ' R v

’

in 1nforma1 express1ve 1anguage where we have the freedom to

hypotheS1ze and shape our- 1deas w1thout worry1ng too 'mudhd

:fwr1t1ng to make our ~ ideas more exp11c1t lfor .a, spec1f1c

Ty

' Because the connect1on between-language,and 1earhing'ts'*

.part1cu1ar]y for practlce in. schools, however,:very”Few

studies have" looked at the use of. ilhguage for ‘1earning

7[schools Wh11e a ﬁ@w stud1es have exam1ned the role of ora]

-language in students 1earn1ng [for example, Berry(1982)

o~

ﬂ;_showed grade f1ve students us1ng exp]oratory ta]K across

V;r?several subJect areas in order to exp1ore mean1ngs of schoo]

,.'-’ -

physicatly-mantpulate them to create new ideas. This process

Ausua]ly beg1ns as we 'rough draft" our ideas for ourseTQes"

-ffabout-,who w111 be ’readmngqtnt However as;wevreVise our.

g aud1ence,, we- often further shape them and thus a]so Lﬁgrn

a re]at1vely new' area for educational research and

-

TN
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‘tasks and ihtroduce new content'relévent to the task’ and

Seﬁrle(1980) exam1ned f1ve grade ten students us1ng talk to
&

".a1d 1n class1fy1ng and narrat1ng for learn1ng] v1rtuallyw§'

A ——

none have» looked at writing as. learning. 'Indeed the few

stud1es that have looked at writing for learn1ng in schools
conclude that 1t seldom happens ' - ¢ _ o _
Britton(1975) for .example, in\his study of ngxty;ftveujw
Br1t1shsecondaryschools,‘foumdg;zdingbeind used fot*yﬁby'
Alinited,purposes.vAn.exaninattonvof 2000 pieces"of‘ stUdent

writing found that the vast majority up to the endlof yeak '

'hjfive was  for 'reportlng, 'recbrding"land classifying o

~

'information,, whwle very l1¢tle was used for "’ speculat1ng anda

\

Gntheor121ng Wr1t1ng, which Br1tton class1f1ed as be1ng used‘

-

’to explore new ideas made up only six per cent of the ,d*

'wr1t1ng;jn year one jand declined to four per cent, by_ year:

.. ~ . _ o LT,
seven. o ;_ S - T S

Br1tton also found that the students perqe1ved a vepf‘
narrow uSe f the1r wr1t1ng. They cons1dered.that,their

writing'was;done for the teacherajnothe‘role;ofnan,,examiner
About half "the. time. . They also felt ‘that  almost 'a_.-l:.l of the
::rest of the1r wr1t1ng was done for the ’teacher but-Ain ah
teacher/learner dialogue. The study d1d not f1nd any samples

'lwhere students saw themselves as an ud1ence_‘ theLp_'

”,wr1t1ng

Applebee et al(1981) in a study  of fgrades nlne fand
E eleven in two Amer1can .schools,' over a twenty five week

. period, found s1m1lar l1m1ted uses of wr1t1ng In the firstnu

\ :
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place,'they found ]1tt1e wr1t1ng occurr1ng at al] with onTy_.-

“three _'per cent' of students class, t1me -and hOmework
v assignments.1n a]T sub ject areas 1nvo!v1ng Wr1t1ngb and 1ess
than ~three _per‘ cent Ofa the"observed ~apd homework time:
.1nvo}V1ng the wr1t1ng of a paragraph or longer{ In add1t1on |

forty- elght rperA. cent of,f‘the wr1t1ng samples were"

1nformat1ona] wr1t1hg to the teacher as exam1ner

In the fo]]ow up natlonal sample of teachers attitudes

toward writing, wr1t1ng : tasks ass1gned .oandi .related:
;uinstrUCtional' activi es, 750 ninth andafeleventh ‘grade

'teachers across subject areas ‘and nom1nated as good teachers

by pr1nc1pals were surveyed. Seventy per cent of these were

- found to stress writing about subJect ~area 1ﬁformat1on in

R

'wr1t1ng -ass1gnments, while’ 51xteen percent -were primarily .
- A .. ' N ' o ) .
concerned with persona] experience. These 'teachers also .

'stressed a very ]1m1ted audience‘ tor the1r students as

e1ghty e1ght per cent of all wr1t1ng samples sUppl1ed by the

- teachers were c]ass1f1ed as 1ntended for teacher as exam:neryv,

and fewer than ten per cent of teachers in the ‘nat1ona1,

[

-sampte reported that student wr1t1ng was read regularly by'tsw .
3 ’ . . . . [+3 _"' .

other students.

Three studies done in Canada found very s1m11ar

results. dackson(1982) looked at the wr1t1ng of 259 grade'f“

seven, e1ght and n1ne students 1n three schools This study

-'falso found that students wrote very 11ttle dur1ng the course
ofl»a typ1cal schoo] day produc1ng an average of 214 words

da11y over a]l subJect areas. F1fty-f1ve per' cent of _the

SR
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.p1tems con51sted of less than ten words wh1le the mean length
of all 1tems compr1sed 23.8° words The wr1t1ng in thts study
tended also to be rather 11m1ted in .scope as . s1xty per : ent'
of  all wr1t1ng was in. response to quest1ons, w1th student
essays, stor1es and poems maklng up 1ess than ten per cent.
of the items. Purpose and audlence for the wr1t1ng was also

_very.iimited_w;thvstudents u51pg e}ghty-stx,‘per- cent of

"t their writing to demonstrate nnformation with ninety-three

““percent of thi writing ‘apparently intended for’ the *teachef
n

: ;as audtence addition the study showed that 87 5% of the

wr1t1ng required students to transcr1be 1nformat1on or ideas

<

from other 'sources wh11e less than f1ve per cent 1nvolvedv

creat1ng an argument or creat1ng ltterary e’pnesswon
F1]]1on(1979) looked at s1xty e1ght students in grades
. &

rseven to th1rteen in. three schoo]s over a two week per1od

4_»j.Forty three per cent of the wr1t1ng in ail subJect areas was

-

”3hszd1rected(answeﬁs to text or teacher auest1ons)_ wh11e_-a'

:"»further- thirty- ome vper cent - on average ‘was cop1ed On]y

”utwenty per cent of the wr1t1ng in two - of the .schools and
th1rty s1x _per cent in the other school was class1fied as
und1rected(show1ng some degree of or1g1na1 thought) ‘

' McTeague(1980) in an extens1on to F1ll1on s study,
exam1ned 125 students from grades ning to. “th1rteen_ in' one :

school_'fpr ‘nine days He had very s1m11ar results, f1nd1ng’

that students wrote on average two short pieces of . Wr1t1ngp

per day. Approx1mately one. third of the wr1t1ng was cop1ed SN

with. e1ghty five per cent of all wr1t1ng cons1st1ng of shortff:'u

-

1]



/answers,‘mathematical calcuiattonS, test ttems, Short notes,
: defihitions ‘and qgimplevvexposftioh.‘ The majority of this
'wrttihg was'alsohfor_the teacher as examiner ahd writteh “to
‘,demonstrate‘acquisttion of information. |
Not only is the type, ourpose.and audﬁence’For writing
in ischools_ stereotyped- out_ Sear1e‘ and Dii]oh(1980) also
fouhd‘ the teachersf ’respohse to ‘stddent 'writing'; very
1imited. In examintngs_the “written responses to.studenﬂ§
wrjtthdfof twelve grade four - to six teachers in five

elementary‘schOOTs, they d1scovered that s1xty nine per cent

o of‘the comments were ‘to form wh11e only th1rty one per cent

were to contentt In add1t1on e1ghty four per cent of thed
. comoents o content cons1sted;of a general commenthwh1ch wasv,
"?hot; dtrected to anythtng specific=ihfthe writingeand etghty
;per:.cent, of all “resoonses"consisted Ofr’checkmarks or

. didactic corrections.

A. PURPOSE AND SiGNifICANCE OF THE STUDY

) These studies show that nschools tend to dse:writing
'a]most exc]uswvely as an evaanti&é tool where astudentS’
.wr1te 1n order to record 1nformat1on or to demonstrate thatf‘
"1nformat1on or sk11]s in'-the subJect area have" ' been
'ireta1ned but that l1tt1e wr1t1ng to fac111tate 1earn1ng of‘

~subject matter is ev1dent - By~ focus1ng on us1ng .wr1t1ng ‘

»

pr1mar11y for,/demonstrat1ng what the writer a;:erdy Knows,
the schools have often neglected to allow th wr1ter to

drscover what.}he knows,vwhat he does"not_knor and"what-he‘ E

Y, ' ' . . A



n'fneeds to Know . S1m11ar]y by focus1ng on: the surfaee features;

“of wr1t1ng such as_ correctness of. form, structure ﬂand.“

' mechan1cs, rather than on the compos1ng. schools have tended
to emphas1ze Know1ng about wr1t1ng rather than ‘using wr1t1ng
to help the wrlter know more about that wh1ch he 1s wr1t1ng

| However bleak the outlook the research that has been-
done shows that there are a. few cases where students are
us1ng wr1t1ng fo purposes_ other - than demonstrat1ng'

1nformat1on for the teacher."Few stud1es though, have

followed up on' this to examine the wr1t1ng -that“ these~ :

students'are doing and how.it relates to'th r ]earning. nor

“have they examlned the c]assroom context 1n wh1ch th1sv'typa

- sof wr1t1ng occurs The purpose of th1s study, then is to
exam1ne one Jun1or high school c]assroom where_-students(

]earn1ng is be1ng shaped by the1r writing, in order to

i

describe what the experlence of writing is doing for the =

wr1tersn and to ‘describe the context in;‘which thisxts
- R : ‘ ' ' ' : S s
bappening. - R

s

'B. RESEARCH QUESTIONS e L ! ,‘
How is the expertence of wr1t1ng shaping the students'

learn1ng7 | | .‘.

What is  the ’c]assroomt‘context like in which this is

occurring?
: S
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-

'.tabout their percept1ons of the teacher s act1on o In

b

7conf1rm any hypotheses

C. METHoDOLOGY =~ C
b'This' study Was “carried out using_ an fethnographic

dapproach”Tnv'orderr to‘best‘understand‘the meaning that. the

-

exper1ence of wr1t1ng had for the part1c1pants and to best'

understand the culture of the c]assroom 1n which. the wr1t1ng :

: -

was occurr1ng Ah attempt was made to f1nd a classroom wheree .

wr1t1ng for 1earn1ng would be encouraged and to choose

' student 1nformants who appeared most 11Ke]y to be using
wr1t1ng in’ th1s way. In add1t1on. tlassroom activities were
deS1gned spec1f1cally to encourage students tO'=U5e-»their'1

' wr1t1ng, in order to Tearn. Students were observed in the‘

process of-composing,‘the1r wr1t1ng products were “exam1ned

:f_andt the students Were 1nterv1ewed about the1r wr1t1ng and.a'

4

additton, the teacher’'s 1nteract1ons w1th the students were

\>

observed and she was 1nterv1ewed in order to ‘discover her:

bel1efs ahd perceptﬂons Further 1nterv1ews withrthe teach.

and Key 1nformants were made after data analys1s in order tov

-; }3 ;t‘i;:v_fh .i w, K ({



Yoo I BACKGROUND 70 THE STUDY

tuM:Jhe‘ related l1terature suggests that not only is there:‘
~an'1mportant corre]at1on between 1anguage and 1earn1ng, buti
._that- writing has an 1mportant role to p]ay ~in this
re]aticnshipy dames Br1tton is representat1ve of, and‘ has
uf greatiy"influénced ‘much of the th1nk1ng in th1s area as he
:has 'deVéioped h?sn 1deas by draw1ng‘ from ‘theor1sts in
1inguistics - psychology and ph1]osophy a11ke S1nce Br1tton'
; 1s cons1dered to be ‘a benchmark cf th1nk1ng 1n the area‘ of
language and 1earh1ng, ansyntheSJs of his ideas will be used

as the basis for-the.theoreticafkbackground to this study.
A. THEORETICAL . EBAMEWORK?t 'ﬁZNéUAQE._' LEAéNING. hAND"
'COMMUNICATION | "
Brtttcn suggests that. we use language as one way of
represent1ng the wor]d to ourse]ves Events we part1c1pate“
fin'jaref‘represented structured organ1zed and 1nterna11zed“'

.1n words wh1ch are symbo]s_. or these exper1ences "Since

'*_1anguage- conta1ns ‘such relat1onsh1ps as sameness, opp051te,

tand consequence -we not only use it to store exper1ences but
also f&éé its structure to organ1ze\and c]ass1fy them By'
whelp1ng us to'categor1ze our exper1ences, Ianguage allows7us‘
to seef relationships between them and thus allows us;tof‘
a1nterpret“and make sense of them |

Through these _categor1es '.we bu14d up a framework-by.
th1ch we. 1nterpret the world. As we encounter new thasgs, we

,uneed to make sense of - them SO. we relate them to what we

P
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Doa T

'a]ready Know Because encounter a vast array of newv?;
) W%’

'exper1ences, Jt s 1mposs1b1ev to attend to and thus make

sense of all of'them, so we need to select from andh ‘shape

the ;new‘expeﬁﬁences in order to make them'meaningful or fit

»

them .tntO"our_ world view. - Through lahguage, we can

hypothesize - and creatggexpectat1ons so we are able to bu1ld

into our framework or - world ‘“view those features of our]

environment - for which .we have expectatioqs.'ln other words,

we attend to those things'tor which we . can make meaning
'based on the representationaT ‘framework of our 'past

'exper1ences In this way  then, ‘we.‘not only represent

exper1enoes throughh‘1anguage.-but we a]so shape them and

this shaping also allows us ‘to vSee‘ re]ationships-,between»

: isolated events, and thus see mean1ng in them

m Co

¥ In add1t1on to he1p1ng us to. make sense of anticﬁpated

exper1ences,-.1anguage helps us to shape exper1ences“that we .

have'at.tended to. ,wé-'neéd to do this when we find that an

J

.

'exper1Fnce does not ﬁgﬁ into'our framework or‘into the‘way
that %e 1nterpret‘the wor1d. Since " language a]]ows us to
’store/-our exper1ences'symbo]ically,-weiare able. to go back

. over [these representations of experience andfchange them in

"orde to make them more'meaningfu1 to’us. In some Caées we.

may change our representat1ona] framework or wor]d view. thatv'

*

fﬁwe have bu11t up through prev1ous exper1ences in order to

'ai mmoaate the conf]:ctlng 1nformat1on Forfexample when a

vch1]d encounters 1nsects such as mosQu1toes, he may come to*

7e11eve that 1nsects are- a nu1sance to man. However, a story

)

. .



about bees mak1ng honey may force h1m tob re-evaluate this

construct/’a/d A dJust 1t so that he can- accommodate the newiﬁ“

1nﬁormatton that 1nsects are useful to man. He - may" adJust it
‘so ,that he comes to bel1eve that some 1nsects can be useful
and others a nuisahce or the new: 1nformat1on may lead h1m to’
-th1nk“ about other aspects of 1nsects role in nature, such'.
Tas the1r place in the .food cha1n and he may change hts world_
i v1ew to believe that all insects are useful in some way Inud
e1ther case, h1s construct system has had to change . in some‘v
way to accommodate th1s new confl1ct1ng 1nformat1on |
At other t1mes, rather than chang1ng the framework we
~may need to work on the way that we represent ‘the exper1ence
'1n order to make 1t f1t - For: example some ch1ldren bel1eve
that because the sun is always there when’ they travel that .
~1t follows' them -around.” Th1s is probably beoause th15'
representat1on of.: the exper1ence f1ts 1nto their world v1ew:
-that events always happen in relat1on to them Therefore,
-dthey have represented or "languaged"'the exper1ence in such
a way that it f1ts 1nto th1s construct ~system rather than
chang1ng the1r world view ‘to accommodate the new. exper1ence/.
In these ways then we use language to.learn about }thé=r

world through represent1ng exper1ences symboltcally, and by

‘ 'mak1ng relat1onsh1ps between »these symbols l1n order 'toff:ixff

"fcreate a way of 1nterpret1ng exper1ences and by constantly;

'adJust1ng th1s frameworR and adJust1ng the way we represent

>,the world to ourselves in order to learn more about the

world around us and the way that we relate tD 1t



N We also use language to share w1th others the Way that?»

‘:We represent ‘the world S0 that language is- used not only tor‘r

'learntng about the world but also for’ commun1cat1ng what  we

have learned These twin: funct1ons of language are of course"

:not mutually exclus1ve but are jn fact - 1nexorably
1ntertw1ned We learn through language even when: our pr1mary
'mot1ve is to oommun1cate As ‘we commun1cate, - we get 1nput’

from others about the ways that they 1nterpret the wor 1d and

. therefore we need to go through the process of accommodatxng'

'the exper1ences of ‘others*in our: world v1ew In add1t1on,:asr

- we share our exper1ences with others, we further shape them

by choos1ng whlch parts of the exper1ence to tell about and
by select1ng wh1ch words and structures to u5e and thus -we

'.shape the exper1ence as we share 1t

Thev-1nterdependence of these tw1n funct1ons -~ of

language-- learn1hg and commun1cat1on-- -are demonstrated by

Br1tton in h1s mode 1 of la;jVage functlons He sees what he

calls express1ve languag

and commun1cat}en funct1ons of . language Express1ve is .the* e

llanguage‘ wh1ch is closest to us‘ﬁﬁhe language we feel most
scomfortable us1ng because it is t1ed closely to the context
'3xof what we. are do1ng It 1s 1nformal language much of wh1ch
s 1mpl1c1t because it i often for ourselves If 1t is 'for

- an vaud1ence, it is for people we know well and 1s dependent

on thelr knowledge of us: or what 'are referr1ng to,

t the core of both the learn1ngf“‘

'"fBecause in express1ve language we don t need to worry about'

- form and convent1ons and about organ121ng_'ourw ideas ‘and =

B
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expla1ning ourselg&fjk, 'is what we. use!’to“'deaﬁf with

¢

. experlences that are unfam111ar to us. or to rough draft new

'1deas ‘We Can be hesitant, less prec1se. and lessf exp11c1t

because ‘we assume that our aud1ence Knows about us "and what':

' we are referr1ng to Therefore we are - able to hypothes1ze

and wonder through exper1ment1ng w1th 1anguage unt11 we'

: ' ( ' 4§m
d1scover what we are try1ng to say. 'g'y R ff5 '

wﬁs' young children, we begin with eXpresstye language’

and. as our language situations become more complex and

-e§p11c1t; our language deyelopsl We need to use Tanguage to
1ex"ainj tovperSUade{;to tell stories and as we use it to

fu]fi]l' these funct1ons, we become progress1ve]y more adept

at using it d1fferent1y We learn} to organ1ze .1deas nu

.different . ways, ‘ito -make fewer, .assumpt1ons about ‘our

audlence s Know]edge of us and thus make our mean1ng more{

exp11c1t and we learn to use d1fferent forms and payﬂmore'

attent1on to”;the‘ convent1ons of language in order to

' communlcate our ideasg to a w1der often unknown audience.

- As we develop these sk111s we move away from expre551vef

'language An e1ther d1rect1on along a cont1nuum depend1ng on

-

the funct1on we need 1anguage to’ fu1f1ll If we w1sh to use . -

language in. order to part1c1pate .in'.the wor]d or ‘get

3}
»someth1ng done, such as xnform or persuade we movej toward

‘*_what Br1tton ca1ls transact1ona1 1anguage If on the other_

' hand we use 1anguage 1n order to recreate exper1ence and to
1ook bacK on our “own or someone else’s exper1ences as a

-k‘spectator,'we move the other way ;from »express1ve toward

£
7

1
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-commun1cate

poet1c "Bltﬁ.ﬁ;A.ﬂ;..7express1ve ’ C
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 poetic ﬂanguage If -we move far' enod@h teward poet1c'

language, we create a verbal obJect -or' a p1ece of

"11terature. In Britton's.model\ih:n language is used toi

communicate in ,two different “ways.: At~ one end of the'g

continuum is transactional which“we use .to partﬂc1pate in

events, -and at 'the 'other'lend . is poet1c wh1ch we use to

,_reflect on"events after 'they are - over, »However s1nce

) express1ve ]anguage 's'.at the core of both we also use-’fv

language to shape our exper1ences while we are us1ng it to '
S
‘ _ y : v

: As OUF 1anguage develops these other funct1ons, we do .

not g1ve 'up expre551ve ]anguage Not only does it serve a

1 h1gh]y developed functaon of commun1cat1on in its own. r1ght o

such as in 1nforma1 converst1ons and personal letters, but

L we often use it when we are strugg11ng W1th 1deas or deallng".

w1th th1ngs we are not very fam111ar w1th For examp]e we

N often beg1n wiriting express1vef; .to rough draft our ,1deas,'
- even if our' 1ntent1on is to eventually produce a p1ece of

poet1c or transact1ona] wr1t1ng Here also 1t 1s ‘not s1mp1y.

a; one 'wayJ movement from express1ve language to poet1c or
transact1ona1 as we’ further shapef our ideas . in order to

commun1cate wnth others but we move baok and forth_a]ongtthe'“

‘continuum as we alternately struggle with ideas and Shape

them toward: a ‘vvspecific”vform " The following diagram with
lettered exahp]es' is 'one way of represent1ng how this v'

movemen’ a]ong the cont1nuum can happen

;.;1.;;.transact1ona1 ;
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Examp]es A and B are two drafts of a song wrltten by 3

“Steve, -a f1fteen year old boy He had no def1n1te 1deas of

what he would do w1th the song once he had . f1n1shed and had -

not  even. dec1ded if hev would show it to anyone He_was -

wr1t1ng pr1mar1]y for h1msetf/‘because he 11Ked to -write

b efsongs Example A is the f1rst draft in which he Jotted down

any 1deas that .came’ to his mind in order to‘_remember them
1and seIectAfrém:them 1ater ‘when rev1s1ng |
: Example A | _ |
~ What started as a 1ife.has grown_up toha‘depression
";1t affected us tremendously |

They endure the pa1n that you enfl1ct ‘ : 7' ;.r'
" push them much to far. no theres. | |

;no stopping. them' the Damage . |

is done is %t worth 11v1ng a 11ve thats

'fnot f11]ed wi th fun

Chourus It happens Ye] qu1ck r1ght

.before your eyes it Doesn t g1ve :
_you tlme to real1ze That 1t : |
‘,'can hurts a lot A lot to |
make al] the pa1n 1ns1de to
h-come to an end.jv‘_ ) |
v}So"you'gave'them a11‘y6ur<1oyés,f
So why can’ t you understand '
,you don* t have the1r future s
: Dlanned o S I -_‘hf Zh‘f:

You have made your m1stake

-




| it's only you who make's
® it ache. inside where its =
- Dark and’cold' b

Since Steve was attempting' to createhra p1ece of
11terature, example A is on the left. s1de of the cont1nuum
,however it 1s st1]1 very close to express1ve wr1t1ng Wh1le’

he has used. some of the'convent1onsf of a song-- »stanzas,
'some rhyme,v a chorus; a.sense of rhythm. in p]aces‘and some’
imagery-- the wr1t1ng is st1]l bas1ca11y express1ve It is
for h1mse1f and an aud1ence who Knows him very well, Thei
“writing is also»very informal. It is essent1a]1y a Jottjngs
down -of ideas before ,th?y- aren fu]ly formed. These are
fragments of 1deas in no Speciftc orderh-and 'wtth 1itt1e

!',

_'relat1onsh1p ‘among thez and’ ‘as suqh there is no sense that~g

“the p1ece contains a who]e mean1ng The wr1ter 1s strugg]1ng

’3gﬁh fragments of mean1ng, attempt1ng to create a whole.

“Finally, there is 11tt1e attempt to use form and conveﬁt1ons;'

- to make the p1ece understandable to a w1der aud1ence
tExamp]e B
‘L1fe starts out young and brave .
,who Knows it may end up in a grave
“You give them 1otsAof‘]ove : _
and give thep all yoorloare'butVtts_ :
Itne pa1n'1nsi§e that they cannot

sttnd to bare .
/. : Lo :
Why Does it happennwhy Do they -

S

Steve §-revision is more pol1shed | SRR
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~end a 11fe Bad emot1ons the solut1on
) _nbt a kn1fe | |
Chorus’
It happens SO qu1ck r1ght before . 3 f
your eyes it doesn t give you_t1me to\ft
;relize.”That there living in fear N
: mLThey’re'pain is realithey hUEt' ‘ A
fa lot to make a]] of 1tcome to end
"t Now there lives are over gone’
the start of a new Dawn.
Throw away your feeling Don’ t - run and
- Cry causeJyour l1fe s not over’ you 11
| probably make it by .
‘The future was SO good but now 1ts . ‘_
‘not there. Tell somebody Do th1nk that they w111 care
_because 1t happens so qu1ck
" right before your eyes They made -
'fyou bel1eve all there 11es So pleas%;
Don t cry or Don t run and I m safe '
r1ght here though your not by my
s1de

The_ second draft is further along the cont1nuum toward

poet1c because we can see that Steve has shaped th - 1deas'

more | 1nto fthev form of a song The content is much more

"'..'

udeve]oped and put in order so that he has crafted 'what he -

: wants h1s 'song to say, rather than ]1st1ng his 1deas as’ he~'

'dtended to do in the f1rst draft In add1t1on, he 'has pa1d.,

P
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“to a w1der audience. h “. ; L '\;\\a
: her same t1me one can. see in the song the tens1o

-

‘.more attentionT to makKing the rhyme ahd rhythml‘ work

| develop1ng form and structure to make h1s song more su1table

N

W,

“between the writer d1scover1ng what he wants to say and

shap1ng ‘the p1ece o say.Jt'effectlvely. Thus the movement.

on the . continuum backf‘and forth - toward each funct1dn

expressive and -poetic. We. can see the wr1ter s v1deas

'changing as - he shapes his language ‘into the 1anguage of

..

. poetry-'—The ‘lines and words change as he changes his 1deas'

’so that the who]e mean1ng changes as the p1ece deve]ops He

beg1ns the - second draft in the ‘same note that he ended the

f1rst talk1ng about the pa1n 1ns1de that dr1ves one.'toward~

su1c\de,,:but w1th 4lessb host111ty_ toward 'the peopJeAand"\

circunstances which may»have,promptethhe act.‘_Through'xthe'

song ‘the tone ,continues‘ to .Chahge; :By<]ineFSTX; ﬁt'has

‘ changed'to one of questioning- whyxfsuicide ’mightj-happen

rather than assum1ng that it 1s someone s fault He seems to

have reverted bacK to wonder1ng why anyone would comm1t

'su1c1de rather than worK1ng on the assumptlon that there 1s,
a:. rational _reason that the person ts',suffer1ng from -

depression or, from pressure from soc1ety or parents By the

end his attitude has changed to 1nd1cate that the v1ct1m is

probably happ1er' than he: was-in life and a tone of. comfort-

' 'and hope is created

This 'new' mean1ng e rged from the wr1ter a]ternate]y,'“

strugg]1ng w1th what to say .and shap1ng fit' to_ say it



-

- effeCtTVely As ‘he chose new words wh1ch would rﬁymé?*

T

I

f1t 'ther rhythm,.‘ and words and phrases ‘wh1ch would_vfw"'

effect1ve]y express. what he felt  the 11nes 'changed and =

somet1mes seemed to taKe h1m in- new d1rect1ons For examp]e,

1t is 1n 11ne s1xteen, the start of a new dawn | that 1the
mood of the song changes to one of hope LIt may be that he -

chose th1s Jine - .to rhyme w1th the word " "gone" - ih-ﬂtpéf

\ previous ‘line, or{lit ‘may have been’h' phrase that'he;'

remembered from somewhere e]se and fe]t that oitf would be:
' v
effect1ve here In any case, 1t seems p1vota1 in chang1ng

: the d1rect1on of the song toward$Tfé‘new mean1ng

Wr1t1ng the second draft also helped to tr1gger,

memor1es of other exper1ences with su1cﬁde which Steve tr1ed';‘”:

Ato' 1ncorporate ;1nto the song Wr1t1ng about su1c1de caused,t

' h1m to recal] a telev1s1on show that he had" watched wh1chﬂ7~‘

exp]ored the 1ssue of the fam11y of su1c1de v1ct1ms go1ng on

~with their 11ves This seemed to help h1m quest1od\ h1s

) or1g1na1v 1dea that the v1ct1m s fam1ly 1s to blame, and

IooK at the issue: from the po1nt of v1ew of ‘those ]eft
beh1nd What he ended w1th was d1fferent from what he saw on

te]ev1s1on, but also d1fferent from vth' “ideas. he startedv

‘with, Thus ~in mov1ng back and forth between the expressive

' ' 'and tic funct1ons of language Steve was able to create a
‘\%\\\\ngczejf 11terature wh1ch created new mean1ng for h1mse1f as

swell as..expressed a unified mean1ng for any ‘poss1b1e_

audience.

“and -
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Example C from Mart1n et a] (1976),.shows the movement‘

‘the :other' ﬁay on the contanuum,_ toward transact1onal"

- : : d .
;language where _a student is also us1ng wr1t1ng for both‘

\,
learmng and J)3c>mmumcat10n The examp]e is an excerpt from a
set of observat1ons made by N1colette, a second year student

.

in secondary. school 5 . . )

We " put the rabbit on:ua‘tab1e He sn1ffed around and

olooked over the edge of the table He tw1tched h1s nose

v;and ears a;d]he Kept Jump1ng énto a neﬁrby box gThen we“
t

'dput two‘rab s together The Rabb1t that we had first

put- on. 'the- table sn1ffed at the new rabb1t and.they;_>

“stayed close together tw1tch1ng theTr ears and _noses.
- Then we: separated them they tried to get around the book
which was d1v1d1ng the tab]e 1n two they tr1ed ‘to get
.over the book and sn1ffed at the bottom and edges of it.
We then let-them go back together aga1n, -they didn’ t
~ seem to take any not1ce of each other So we th1nk that'
';Rabblts commun1cate by tw1tch1ng the1r ears and nose. 1f
they are fr1ghtened they jump. and w1ggle. We think that
. rabb1ts when they are alone and twitch ‘their nose and
ears. are commun1cat1ng Tonlyness, and when they are
Vfr1ghtened they wr1gg]e }their‘ tails and jump‘ They
.j-communtcate fre1nd11ness when UM%/ﬁlCK and n1bble one

another.
: . ‘ L4 : o
- Martin describes the writing as transactional but with
expreSSiVe.features}

The ‘writing is dominantly transactional, focussing



B on‘-What ‘1s happen1ng but we th1nk that N1colette s"’“"

' }1nterest and 1nv0lvement in what shg is observ1ng‘
comes through -She goes further than. Just”record1ng
what she sees, she th1nks about it and trles -to work

;out 1ts s1gn1f1cance (Mart1n et al 1976 P. 75)

The wr1t1ng, therefore, is transact1onal in that 1t ls dOne'l

'to commun1cate what N1colette observed as well as to report

her conclus1ons In add1t1on, it 'isﬂ also su1table .fOrg“a

‘wider aud1ence ,than the self or someone who knows the .

"y

,student well since’ convent ions of wrwtten language' are,
followed[ to, a ogreat,'extent ‘and th "observat1ons _are

expljoit.‘This‘is 'gulte different then .from~,expresslvef;

notes tohr'cord th1ngs for one’s self. However, a nUmber.of

.. expressive- features are also present : The conclus1ons ‘are -

rather tentat1ve as one can see her trylng to work out what

£
.her observat1ons m1ght mean, rather than simply _report1ng

. her concTusions. The language is also informal and tentat1ve

1ndlcat1ng the use of language to work out’ mean1ng for'ﬂthe
‘self Wthh i's more of an express1ve func1on |
From these examples then. one can- see ’that 'the
exoressive,_ transactional and poet1c funct1ons of language
are not mutually exclus1ve but that we often move back and

forth along a cont1nuum of language use in order to work out

medning for ourselves wh1le, at the same t1me, attempting to

communicate this meaning to a wider audience.

PRt
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% " B. THE SPECIFIC ROLE OF WRITING IN LKNGQAGE-"AN&'.LEARNiNG " j
o | Within this"shaping--of Tearning through language,
v 'writingy'plays _a unique rote ' Br1t on(1971)suggests that'
' "because wr1t1ng is more: premed1tated than speech and because'"
there is 'a greater t1me 1apse between utterance and

reception, that the shap1ng process may be deeper -sharper

e T e e

bﬁand fuller | When we wr1te we aﬁe drawihg on exper1ences“' o

‘v:}hat we have already shaped and 1nterpreted through language
and further shape them by wr1t1ng them down This shap1ng‘of
t experiences by writing is related to two features which are
d1fferent from’ ta]K ~writing’'s ooncretenZss and permanence
‘Thesé features of writing allow us to generate new_1deas and
extend thtn&ing by creating new re]ationships.among'oop
ideas, maK{ng our. tbem 1ess vaguet andhgabstract and by |
helping us questiontour aSsumptions. | |
uThe'fact~that writtng’is permanent’vmay‘ allow us to
generate new ideas. Donaldson(1978) suggests that s1nce the
mind can think only of one th1ng at a t1me,__wr1t1ng the -
thought down:_stores it for»us,so that it isfnot'torgotten'
vand,allows the mind to thtnk of other, perhaps eretated or
more.spec1f1c aspects of the 1dea : | ’v | |
" Secondly, wr1t1ng may help us to consc1ous]y ref]ect on"
andfftheor1ze about igur experiences. Murray(1984) argues
that wr1t1ng our 1déas, fee11ngs and exper1enoes down allows
us. ‘to  stand . bacK from them,- examtne‘ them,gand see:
stgnificance' in‘ someth1ng that is . close to'_usfv',This

_ separation of our thoughts from ourselves may allow us to
. ¥ ‘ ' . : ‘



7v;gw them in ,a, more"detached,way‘or become observers of
them anB“thusvwe'may be’abltho'theorize‘ab0ut' them__in a
‘*way that we can't wh11e talk1ng or th1nk1ng |
v Beyer(1979) suggests that the permanent 'natUre of
wr1t1ng also altows us to revise our views. Since wrtting~isb
L a graph1c record j“1t allows .us to_ looK back}'over our
th1nk1ng to,see if” 1t makes sense to us and to change those

‘th1ngs that don t. In add1t1on, shap1ng our 1deas 1n wr1t1ngﬂ

'.in..order to share them with others helps us ‘make them less

abstract andqyague In commun1cat1ng,'we are often forced to-

-1nc1ude more details -and examples in order to expla1n what
we mean to someone outs1de of our immediate context ,0ur:
ideas thus often become more precise as we clarify them for

'OUrselves in the process of wr1t1ng ‘them for someone else.

‘fWrtting. for another_person may also lead us to question'and;>

A Y

re-examine some of our assumpt1ons In. anticipating . the g

comments quest1ons .or. arguments of the reader, we may need

E]

to re-examine what we had always paken for granted and never
. L4 . - .
questioned.

The fatt that writing is contrete . is another reason
that it may shape.*our learn1ng 'Emig(1977)argues that
wr1t1ng cons1sts of concrete symbols of our 1deas, _and ‘Van

Nostrand(1979) ‘ suggests -that wr1t1ng is a process. of

creatwng re]atlonsh1ps among these 1deas While writtng.»'we

reorder, structure - and restructure and thus .physicaTJy
' mﬁgipulate'our ideas Van Nostrand argues then that as the

“gﬁumiter, composes, he creates new re]at1onsh1ps between these

&
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:bits,fot_ informatlon many of which;never-exlsted untithhe_b

writer created them; and further' ‘that ‘writ'ing allows 'the;

k

writer to become aware of these relat1onsh1ps Thereforef‘

simply by Writing, the wr1ter Knows more than he d1d before

he started

Wr1t1ng may help us to reflect on 1deas and 1nformat1on

rece1ved from others Br1tton(1980)argues that we don’ t-

really understand 1deas unless we can put them into our own'

" words. When we use: wr1t1ng to th1nk about idegs we have read

.;n
or heard about we ' often translate the ideas 1nto our own

words and thus maKe ‘them more personal This may help make

the ideas_f1t.1nto ‘our framework by which we 'lnterpretV

'experiences, as well ‘as allow them to connect more easily

with other exper1ences we - have had We may ~then understand
them better | "t: R - o St

Some l1terature suggests that shaping »writing“toward

the poetic mode serves a specialized. "functidn' in. our

learning. Martin et al(13876) believe -that the poetlc modep

_ glves different types of'insights .Knowing through poet1ci

wr1t1ng allows one to see not 'so 'much ‘through aﬁ§l1ngar

log1cal set of connect1ves but is 1nstead a subJect1ve v1ew.
of the world where we explore our feeling5~ about ‘and our
place in the wor 1d. -

V).

Because poet1c wr1t1ng is often a 'reshaping' of real

exper1ences, it may also g1ve us new 1ns1ghts into these

experiences, helping us to clarify them,,Br1tton(1972l lsays

that;mjpz\poeticfwriting, the writer}offers his_value'SyStem
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up -for exam)nat1on and in order to compare it w1th others |

and in do1ng so. clar1f1es it for htmself One way that we

can compare our values w1th those- ‘of others in add1t1on to"‘

offer1ng them in a way that 1nv1tes a response, 1s to wr1te
in the ,roles of other‘ people By creat1ng f1ct1onal
characters, we can exper1ment by attempt1ng to see what the
wor 1d m1ght Took l1ke through the eyg% of someone else, thus,
help1ng 1o expand and clarify our own v1ew of the world

~In add1t1on, poet1c wr1t1ng can. help us to res olye‘
inner conflicts and feelings ~about our exper1ences by -
helping us to reshape them One way we -do th1s 1s to 1nclude[
‘confl1cts or: problems from our own l1ves in our wr1t1ng by
e1ther putt1ng ourselves into :‘ story or 1nclud1ng real"
‘conflicts for one of our fictional characters to deal w1th.
Accord1ng to Martin et al(1976), since in wr1t1ng-about
exper1ences we haventhe power to change thet'events ‘or-'our
htreaCtHons to them to whatever we want, we may resolve the

-

: problem or our feel1ngs aboutf an experience to 'ourv oWn
sat1sfa91on,, thus turntng. a painful dexperience ’intg ah'.
enjoyablé%Story, o :’ U ’

The _poetic functlon is Ealso important _becausef‘as)
.}Brttton (1982) says, it g1vé§Jps thev freedom to" daydream
.reflect and contemplate w1thout the pressure to do anyth1ng

aba@’ it. Where transact1onal wr1t1ng is language to get

“'th1ngs done by persuad1ng, expla1n1ng or report1ng poetlc

‘

wr1t1ng is to reflect on past exper1ences or to 1mag1ne :and'

: thus stretch the bounds of poss1b111ty Therefore in poet1c
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) Wrtting,3 rel1eved from ‘the pressure . to conv1nce or explain, -
“the m?hd may. be freed to wander and may go further in-

1mag1n1ng the p0551b111t1es

PR

The structure of pogtic wr1t1ng,"part1cu1ar1y some

s T

poems, may-v also contr1bute: to this freedom. Where -

’ transact1onal writing lends itself to ' a structured -Iinear-~“'

way of setting down thoughts poet1c wr1t1ng can somet1mes
focus more on enJoyment of the sounds and rhythm of 1anguage'

" so that the thoughts can be: more random Ch11dren espec1a11y

,r.seem to be able ‘to exper1ment and play with words, rallow1ng‘u

this to taKe them in new d1rect1ons w1thout worrying too
'much about form and structure In- exper1ment1ng w1th the-
‘Ianguage then they »may structure the1r thoughts in new

: ways, allow1ng themdto see th1ngs they have ‘never thought of -

before. - - .%??551 B -
C. RESEARCH ON CLASSROOM WRITING INQTRUCTiON _

o Research by’ educators such as Graves, Murray, Britton,
Martin and Applebee suggests, that _1earn1ng to write and
~writing to Jlearn develop in conjunction w1th wr1ters
',intenttons The1r conc]us1on is that teachers must _ftrst:
'work' on students intent ion to’urite then find: techn1ques
to help them deve]op their wr1t1ng However they also point
out »that the tclassroom can stifle student 1ntent1ons andJ
»'.thus can. hinder wr1t1ng deve]opment as a way of both

3

communicatjng‘and learnlng.
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App]ebee(1984)Feéie that¢ t fﬁthent1on is. .

oo

3stUdentsl;are 11m1teH to gsupply1ng K 1sngted
1nformat1on, the1r Know]edge Jna«y remam 1so]ated or Oi:dy

' &3

}s1nce there is 11tf1e need to¢ré1§ge th1s Knowedge
. ,-" s $~.

"many of the 1mportant sk1116

o ‘mv Py

subJect area 1earmng, the students may come to rely on this- D

structure prov1ded by the teacher and never _1earn to use

L

their own language resources for working out mean1ng

Mart1n et a] (1976) also d1scuss the 1mportance of

b

,intent1on,v ca111ng 1t the mot1vat1ng force for thinking and
~action. However, they.also feel that'student A]ntent1ons ‘1n.
secondary schoots.are‘fragjle,and easily become‘subservient

_to the teacher’s intention. One of the ‘ma jor reasons this

happens is because‘ -the teacher is often the only aud1ence
for the student s wr1thg They feel that™ the student’s
jstruggTe to say.what he wants to say @s counter balancedlby'
the. demands of his audIence The_;tﬁdent,needs the security
and  freedom of a. non- evaluat1ve :audience so he can draW'

fully on'his lTanguage resources._ In -this situatiOn the

audience can sltp‘.into 'the background, as Mart1n and her

fu’gkr contro]s'i
‘ «:_” %h

_co]leagues say, "lea}hm;,the"writer_“free; tO’ pursue the‘u

mean1ngs " he wants to get down-on paoer;“(MartTn-et al 1976,*' B
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-

In schools however, s1nce the wr1t1ng is initiated» by

@ L

- the teacher~ much of the time, he becomes‘ the pr1mary_

aud1ence for the wr1t1ng When th1s happens. espec1a1]y when,

the teacher 'is evaluat1ng the wr1t1ng, the aud1ence is.

"1nt1m1dat1ng and rema1ns in Athe foreground so_ that the
student" cannot open up ful]y nor tdke r1sKs 1n order to :

‘discover- what he wants to ~say because he is too concerned'

about plea51ng the teacher It s poss1ble'thét this happens

B -Te} frequently in secondary schoo]s because students are more

)\

getting'good marKs is to douwhat the'teacher wants them to

.do. In addition, many still ‘have ' the Fee1ing'that'the
: teacher Knows more than they do so they naturally try to do

3 what ‘they th1nK the teacher wants them to Thus no matter

’=.‘

how good the 1ntentlons -‘are on the part of thgg teacher if

he is the primary aud1ence, 1t is easy to take over the
'student's piece of wr1t1ng so that the ’student is wr1t1ng

for the teacher 5 1ntent1on rather than h1s own

‘Jideither deve]op1ng or h1nder1ng student 1ntent1ons ~ He

be]1eves that students must wr1te for each other and that_

deVelop their: own 1ntent1ons because they wr1te for - the

L4

cognizant of marks and they anw that the best wav ofA

-

Graves - (1985) also sees the 1mportance of audieﬁce"in.

;the1r worK must be d1sp1ayed Students can then more eas1]y'

'sat1sfact1on that ‘comes, from shar1ng their work and seelng'

their wr1t1ng in pub11shed form rather than Wr1t1ng forgfthe.

k4

teacher ,; o f : - R ; jS |

Ao



not to develop stUdents' own

- Graves(1976) also bel1eves that 1ntentlon 1s affected

I
~

‘ by the type of response gwen to the wr i ting. He asays tHat

wrﬂters must be encouraged to seekfresponses when they need

:lthem and must get them from sources in’ add1t1on to‘ the '

teacher "} »th1s atmosphere, children take ownership and

-respons1b1l1ty f0r ‘their own _learning rather than a]ways;;x" .

rély1ng on the teacher and therefore will have control over. )

the writing process They@re_able to deve]op their  own
1ntent1ons of: what they want to say and rev1se the1r wr1t1ng’

to fu1f1l] these intentions. They.wrwte because they have
, ‘ :

dsomething ‘to ‘say, and through.feedbacklfrom the teacher as

well as peers, they are able ég.evafhate whether they have

got their}message across.and how clearly thef_have ne so.

In classes where the ‘are d@pendent on the teacher

for ‘responses -as .we11 for topics, and time limits

however, they write in orYer to match the teaCher’s

intentﬁons. <Accordtng to aves; revisions are‘then‘made,
t | oice but;pare"an 'attempt to
match what they th1nk the tea her/Wanjst o |

The type of response can also affect:intention because

different types of wr1ters'may require different types of
responsesi accord1ng to Graves(n d.) He suggests that there
f-are two types of wr1ters, reflective and react1ve React1ve
’-wr1ters somet1mes requ1re rehearsal before wr1t1ng wh1ch can

take .the form of such act1v1tes&as draw1ng, conversatlon or'

some type of play In reflective writers, on the oé%er hand

~-

rehearsal is go1ng on all the t1me through reading, personaT%'
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expeﬁiéﬂces'"and te1ev1son Wh11e react1ve wr1ters may need

. 'ysk1l]ful per1od1c quest1ons' to help them develop their

1ntent1ons, reflective writers can be pushed harder. by
teacherﬁ_questionS»lto”*encourage them to, 1nc1ude,h more?
infoamation or detail ' to c]arTfy what they mean. It'seems,

from, ‘what d%%ves says, that s1nce reactive writers’

'1ntent1ons appear/ to be} more frag11e@ SOmefltypes of:;v

questions at critical times could move thev”task; tromffthem
child’s intention to the teacher’'s. o ”@d.'
Searle and Dillon(1980) a]so mentlon the 1mportance» of

teacher response in deve]op1ng the wr1ter s 1ntent1on Theyl

‘suggest that an over emphas1s on_‘ ‘response . to - form

~

demonstrates_ a concern with how - things are said rather than.
what is said and this can’ sh1ft the_.focus away from - the
child's purpose in order to meet the'requ%rements of the
form The ch11d’s pr1mary focus in wr1t1ng is then.\jiifted'

to getting th1ngs’ r1ght"'rather than -on developing Lt'he

Wants tovsay. ”
Martin et al (19%%5 are also concerned about teacher

response'hindering student intentions and stress fthe nee

for al]ow1ng chwldren to use the1r own 1anguage rather than.
always correct1ng them. They suggest that 1f Knowledge s

personal, .and established by means of our own - 1anguage then .

"ch11dren s 1anguage needs to be encouraged as- a cruc1a1 part

7z

of 1earn1ng In order to encourage 1ndependent ]earn1ng,
teachere must'accept this 1anguage ‘both in speaking and

writing, “especially while students are-strugg]ing with néw
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t‘rideasﬁv They_nfee]'<that - over-emphasis. on‘-errors.preventsb'

- "students from taking risks.,Students try'to hide what_'they‘

don’t know by relying on the 1anguage'0f the text or the

teacher and therefore fail to.make connections be tween their

own 'experience' and TknoWIedge and the new 1nformat1on By: o

-

"us1ng “the language of the’ text or the teacher they report .or
'record the new 1nformat1on tnstead of putt1ng 1t in the1r
own WOPdS, thus maKing it the1r own &
| Graves(1983) fee]s that modellng appropriate'writing-
-:behav1ors can fur ther encouragé students to use their own
‘;,1anguage and ‘take risks. ' He suggests that teachers must
twr1te themselves and demonstrate the craft of wr1tjng for
the studeqts ‘and  secondly that the teachers must haveva
Vf{craftman’s v?éw\pf writing= that it tstAnot "wrong”  but
"merely unfinished; In this atmosphere students‘can see that
_;the teacherfs.writtng'does not do exactly_what.he} wants it
'to on the first. try  They can see the processwof false'g.
starts b]ocks and errors tgafgwr1ters go through as they
‘ struggﬁﬁi}to maKe and convey meaning and therefore are 1ess
,J'11Ke1y to@sttempt to mode] what they perce1ve as perfect‘
wr1t1ng o the1r first draft. In add1t1on, if 'students see ‘
the1r wr1t1ng as unf1n1shed rather than wrorq they are more.
d11kely to take more r1sks and attempt new - th1€ps, Know1ng
| that they will have a chance to%khange the wr1t1ng rgther
than have it marked wrong It s in th1s type of an

' atmosphere that students can use‘the Writing to exper1ment

and hypothes1ze and thus use 1t as a way of learn1ng rather’

»
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_ Ownersh1p and learmng can tr‘fore come" w1th theéreedom

~ than use it to demonstrate their learning of information or

.form.

Choice of topics is also deemed - necessary by Graves 1n

development of 1ntent1on

..writers write _best on itopics theylreally“care
about. Thus freevtopics'allow cnildren”tgﬂ do their |
best work...An excited writer is one who is not only.

. motivated -~ but also 'receptive' to new ideas sand

techniques. ‘Tne‘ Atkinson data showed that children

“worKing on topics'of specialvinterest often acquired

v

sever;l new cencepts inﬁ one “burst. (GraveS'and.
Stuart 1985 p.90) 4 \f

e

°

to chose what to wr1te about s1nce students can the write

about what really-1nterests or concerns them. 1f "they have

to write about what the teacher deems is .important, it is

~

'd1ff1cult to develop the1r own 1ntent1ons

Martin et al(1976) also bel1eve in  the importanCe- of

freedom- /T% students» to explore top1cs and accord1ng to

'them the teacher must then f1nd ways of help1ng students

w1thout 1mpos1ng a structure on the1r th1nK1ng They suggest

that this might be done by allow1ng the student- the cho1ce

and freedom to explore a topic;Swnile the Ieacher'attempts.

to detect underlylng themes.-The;teacher must . also refrain
from criticism until the student gets the topic under

control' After this, the teacher may challenge the student

~or give alternate op1n1ons
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JMartln ~and- hervcolleagues also feel that teachers can
. ass1st ch1ldren by help1ng them see connectlons between what :
they already ‘Know" and the new Knowledge they encounter |
1f he can,encourage his pup1ls»to-f1nd»the points of_-'
,v:contact between ‘the. unfam1l1ar and the Known, in-
terms of their own needs and 1nterests, he will be"
- ‘he'lping them to extend thelr 1ns1ghts 1nto the world - -
‘around them and their own relat1onsh1p to 1t which
"after 'all¥1s what.teachlng/qs all about. (Martin et

al 1976, p.83) | « I v
lthus ~if teachers encourage students to maKe th1s connect1on
vtn thejr wr1t1ng.‘they can then more easily use 1t to help
:them 1eaan " | i
' ’However although Mart1n and her colleagues th1nk that ,7
_classroom cl1mate is’ 1mportant to the development of wr1t1ng y ;
_to learn they also suggest that another very con&lex set of
~, | o
nfluences is at work in each plece of - wr1t1ng How the
5vstudent v1ewshh1mself as @ learner 1nfluences “how he uses :
"wr1t1ng .and thls"1s dependent not only.oﬁphow the present
"teacher v1ews or treats him, but 1s also dependent on past
exper1ences w1th other teachers and students, and w1th past
'writing exper1ences,' Therefore ‘a dch1ldv m1ght be in a

classroom environment “which enCoUnages learning through

~wrttlng_bUt may be_inhibited from uslng it in this way

- . o 5 )"'-:: ' s

becaUSe . of . previous expé'jences . or because  of.
‘ '.’_ :_/\ ‘ ' ‘

m1s1nterpretan1on of- the teacher %S 1ntent1oh In this way,

raccordwng to -Martin et 4 wrong .language policies can -

(e

1

-
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prevent learning but  the right policies don’t necessarily
produce it. - |

-1

D. SUMMARY

Language 1s a powerful tool for ltearning. It allows hus
to represent our exper1enceé symbo]1ca11y. to c]ass1fy and‘
see re]at10nsh1ps among them and therefore 1nterpret “and‘
make 'sense - - of them We‘ also dse‘ 1anguagev to ‘-share
exper1ences, but as we’ share we a1so shape them and thUs;
: 1.nguag§.ns_used to,learn wh11e we commun1cate. Accordinglto:
'éjitton‘ this is so because express1ve language which is the
laﬁgﬁage of ‘1eann1ng_ is at the heart of both of the major
communicative functions, transact1ona1 and poetic. As. we
shape four: language toward the - transactional ~or poetic .

‘ funct1ons in order to commun1cate we also*JOftent-discover

. what we want to say-1n the process, and thus we move back_

and forth on the cont1nuum .away from and toward4 express1ve.
Ianguage vas wev worK ‘out: mean1ng for ourse]ves wh1]e we
attemph~te_commun1cate this meaning to others

_Writing plays'a specific roTe in learning becaUse ithts:
- “concrete and permanent'and because thehe'is often a greatet‘
: time »Tapsé' betweénf utteiance"and. reception WPiting can
a1low us to store 1deas 1n order to. free the m1nd to think;
v?,_further, ‘can help us distance ourse]ves;from our expebiencev
:in order to a]Tow us to theortie,‘ can allow us to put
othehs* ideas 1n our own words SO that they can connect more.

easily with~ our own experjences and can . a]low us'ﬂto

¥



physically "manipulate our ideas-'to put theﬁ into new
SW re]at1onsh1ps and thus create 1ns1ghts

Research into wr1t1ng 1nstruct1on suggests that wr1t1ng

to learn and learn1ng to wr1te»are best encouraged where.the:

.;wo functions interact and where"student intentions are .

encouraged Student 1ntent10ns appear to be qu1te frag1lev"
and are affected by the1r past exper1ences w1th Wr1t1ng 'SO
vthat‘ strateg1es‘ des1gned to ~encourage 1earn1ng.-through
writing may,not atways bé'effective. Teachers  can .nowev;r,
encourage learngng‘.through writing “as. wel] as ‘Wf{tihg-
'deVelopment by providing a variety of audiences for .student
| writing. and not overemphasizing their own role as examiner‘
Teacher‘response to writing should emphasize. content as weit
as form and the teacher must take care not to push students-'
too ‘hard and thus take over ownersh1p of the task " In
add1t1on, mode 11ing appropr1ate wr1t1ng behav1ors, provﬁd1ng'>
‘a choice of topics, encouraging sharing . of -students -own
Jaexperlences, and» using “their own 1anguage -encourage good
wr1t1ng as we]l as - the use of wr1t1ng to learn |

K} .
Tl



“111. METHODOLOGY

A, RATIONALE‘AND'ASSUMPTIOﬂ§?0F ETHNOGRAPHY |

| In- order.to eXamine uhat‘the experience of wbiting was
doing;for-student_writers and‘to .describe the context in
‘which& this uas' happening, -it waslnecessary to attempt to -
find~ the meantng that 1the,k experjenceu had _foh' the
panttCipants.s'For this reason; an ethnographic approach was.
used. l ) | |

The ethnograph1c )approach to research assumes that in

exam1n1ng the soc1v3ﬁwor1d we are study1ng not .onTy 'facts,

. _events and data w1th1n ‘our observat1ona] f1e1d as we do in

v.study1ng the natura] phyﬁ@ca]) wor]d but we are* exam1n1ng
.facts, events and data which have already been selected and

1nterpreted by our 1nformants As Schutz argues,

-

.:!The constructs used by the soc1al sc1ent1st are,

3

so. to speak, constructs of the second~degree, ame ly
f,constructs of. 'the constndCts made by actons:on the~
' socra] scene, whose behav1or the sc1ent1st observes

and“ tr1es to exp1a1n- jn_ accordanﬁ@J‘

igth the
procedura] ru]es of hts sc1ence (S@hutz 1962 p. 6)
;Schutz defines the select1on and 1nterpretat1on of facts and_
the assumpt1ons man, makes about - the way the wor]d operates.;
.as h1s common sense th1nk1ng or “his . taken for - granted .

mean1ngs wh1ch allow h1m to funct1on "in eVeryday' 1ife

Second]y,~ he argues that 'man funct1ons 1n the wor]d by

"bas1ng h1s act1ons and 1nterpretat1ons of the wor]d on h1sf_"

Iy
v -
. : ~
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‘stock of knowledge . which is grounded in his own personal
Ve;beriences asi;e]] as those of his predecessors which have'
been handed doﬁn to him Thevjob of the researcher then, isf’
to observe his. 1nformant s actions and behav1ors as Well "as

talk_ to h1s informant 1n order to understand h1s stock of"

ﬂﬁknowledge which determines thqgﬁ‘behav1ors.
. . R i

p

Schutz' also ‘argues that man’s actions in any social

51tuat1on are meanungfu] to h1m in- terms of his motives.'

.-These mot1ves are of two Kinds: "in- order to- mot1ves théh_

,are the prOJect1on of his actwons before the fact and which

are ‘based on his knowledge at .hand, and his because

“motives which,exp]ain what‘determiqedtﬂim;tO'go what he _did’

. . | .
and are based on his . knowledge on hand after the event.

Schut;',theh,'argues dthat” in observing anyf*action,v the

. observer “cannot Know the total context of the action, but

only the fragment he observes, and in addition, that if  he

does not share‘_the; stock of know]edge which 1s taken- for

, granted_ by the 1ns1ders. he may see the  action as

nonrational. Thus it”:is important for the'vobserver to

: attempt to see the act1on from >§:v{/potnt of view “of an

~insider and‘-attempt to‘determ1ne he actor’s “in-order-to"

and because motives to see the event as‘meaningful within

= the 1arger context

Schutz also suggests that whi]e' perform1ng the act,,
the .actor has only his 1n—order¥to mot1ves ava1]able to

him Therefore on]y when the event .is over 'is‘ he able. to

'exam1ne his because mot1ves and then only as an observer

K2
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of - himself. h’In additioh he claims that the actor cannot -

have - Know]edge of h1s"§‘txons while performmg them,. since
as soon as he thinks about what he 1s doing, the present has

t”become the past that is, he has comp1eted the act1on Thus'

the 'actor ‘cannot have total exp11c1t Know]edge of his ‘own

u‘.

4aotjons. Howéver, it 1s-poss1b1e for an observeruto see"andr
think about the aotions of dnother whiTe they . are‘in
,progress Therefore the observer can. desCrib& this  action
and é&%sent -~ to ‘the part1c1pant in order to'attemptuto.

determ1ne h1s'tacit‘Know1edge It seems 1mportant then for’

e et

the observer to be an outs1der as well as an insider in the

AL

social s1tuatfbn 1n order for h1m to understand it.

v

Sprad]ey(1980) suggests that the way  to a1ternate -

a

_ybetween this. 1ns1der and outs1der experience -in ‘order '}o¢?

“f1nd the under1y1ng mean1ng beneath the taken-for- granted :

assumpt1ons is through partlc1pant observatjon.. Agar(1980trtr

suggests,<'that in  entering the field in participant

-

observation, the reseacher is p1aced‘in'a situation where he
does’rnot‘knowithe rules and what is. expected of him, and as
hhis assumptions“are stripped away “he may _.be 5abTe' to
understand the s1tuat1on in a new way. | v“ |
Rapport is also essent1a1 1f the obServer ts to enter“
into' what_ Schutg calls a consoc1ate relat1onsh1p w1th his
infdrmants. ’This consociate re]atlonsh1p, accord1ng - to’
'Schutz(1962) 'is‘ the best chance to grasp'the 1nd1v1dua1-

m_un1queness of our fellow man and see the other s thoughts as

pf:they ~ are ,bu11t ‘up step-by-step. Thus in part1c1pant

A
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”observation; the researcher part1c1pates 1n the culture as ,
T an instder tn’order to attempt to’ observe his '1nformants
»while'.sharing' some- of the stock of common Knthege;andﬂ-_
seetng the mottves. of"his informahts from ta' cOnsooiate
relationship. However at- the same tihe,'he also partioipates'A
“as an outsider who can sometimes see things that ‘are taken
for granted by the insﬁders

Through part1c1pant observat1on accOrding to‘Spradiey,
the~ researcher makes 1nferences about cultural Knowledge
(the stock of shared Know]edge) by observ1ng his 1nformants
' ‘behayjor,. artifacts(what he uses) and speech-messages(what'
he says)’ He suggests that thev:ihterehces are ~at first
hypotheses but that they are tested over and over until they
become. relat1ve]y certa1n descr1pt1ons of the cultural
~knowtedge . Th1s mak1ng and test1ng ofkhypotheses is done by ;
_maK1ng descr1pt1ve observat1ons 1nterpret1ng the data and

checKing it through “further observat1on,

'B. DESIGN

This study* was carried ~out us1ng an’ ethnographic

e approach and’ tooK p]ace 1n a grade eight language arts class'

over a_-six week per1ody',F1nd1ng‘,a_ local Juntor high
c]assroom where the teacher” was consotous]y 4encourag1ng
students to .use' writing as a - way -of learning wouldvbe‘
d1ff1cu1t,,acoordihg to the results ofgthe researoh -Studies
cited - earljerﬂ 1t was therefore necessary to find a

.Jolassroom where the;wrttjng‘program provided a poss1b1l1ty

1

]

L
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that students m1ght be us1ng wr1t1ng for this . purpose even'/
though 41t was not being consc1ous1y encouraged 1 felt that

vth1s poss1b1]1ty would be greatest in classrooms which met

the follow1ng cond1t1ons : {'<

|
!

B Students wrote for purposes other than to demonstrate
acqu1s1t1on of information or wr1t1ng sK11]s
2. Students had some cho1ce 1p the wr1t1ng tasks so that
pthere was a poss1b1]1ty that ‘the writing was be1ng done
| to meet the1r own 1ntent1ons and not Just the teacher’s.
3. Students had‘the opportun1ty to write for aud1ences
other than teacher as examiner . '
4. Focus of instruction was on Content of the’Writing
and.not_only on form, structure and mechan1cs
A junior:‘high schoo]"languagel arts teacher who met th1s,
criteriaﬁagreed to participate in the study and we. worked
together to choose one ‘of her 'fiye claSses toSobservei
”ﬁvAssumfng that‘studentS"whOJ showed the mos t interest‘: d
iinvolvement in their learning. would be most likely to use'
their Writingtas axway of_ learnnn%//“ﬁgvfobserved;‘the two
_classes which it into_the“times‘available'to seeéianhich_,
1 pone students seemed most eager-to_discuss~tssues, hring’ in
persona1" exper iences and volunteer reSponSes.vIn addition; |
theewritino”of students in both - c1asses was examlned for
ev1dence of v01ce and amount and types of rev1s1ons s1nce we
vfa]so felt ‘that ev1dence of a persona] voice in. the;ﬂwr1t1ng .
“showed theh' student s 1nvo]vement in 'the' taski“‘white
rev1s1ons. part1cu1ar]y to content .showed evidence'that the
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students’ ‘ideas were chang1ng as they wrote gnd that-»the
'wr1t1ng may have been contr1but1ng to these changes. .

' The ‘class chosen consisted of twenty seven students of

m1xed ability from a var1ety of ethn1c and, economicf
s backgrounds} At'tipes:the students satyin rows, f§g1ng the

- front of‘ the classroom and at other t1mes they were moved
into pairs or sma]l'groups for act1v1t1es wh1ch requ1red‘_
) discussion or collaborationtb Some of the act1v1t1es which
were done in small groups were prewr1t1ng discuss1on, peer'
ed1t1ng and revns1on and response to 11terary se]ect1ons
The teacher stood at the front of the class to talk 'to .the
ent1rerwoaassr and dur1ng who]e-class discussion but moved
around the room talking to groups or to work with indjyiduale
- students while the ‘students were writino'or taiking Oral
directions to the class were often supp]emented by wr1t1ng'
*the d1rect1ons dﬁ%fthe chaleoard Samp]es of student work
along with posters and p1ctures were’ d1splayed around the
21561assroom Students had been writing Jjournal entr1es on a:
.regular bas1s once a weeK all year ;nd the teacher read and
i responded to the journals of al] c]asses every week.

The teacher organ1zed the curr1cu1um around ihemat1c“
un1ts wh1ch 1ntegrated reading; wr1t1ngr speaK1ng, 11sten1ng
and v1ew1ng activities. Dur1ng the unit wh1ch I observed she
stopped hav1ng. students wr1t1ng 1n,the1r journals because
she felt that she didn’t have‘ enough time to read and

| réspond: to'them‘with a]T the‘other‘wrjting they‘were‘doing.

In addition, she felt that'she didntt'have'enough mapks for



4~the5report_card, 'sinced'thewzsc oottzpolicy requ1red Zthat
student' narks for each reporting pertOdebe'based on between
five and ten'major pieces of student wrttingr; The _teacher
indicated "that she needed to_gtve stUdents ﬁore assignments
that could be narked so that there Wasn’t enough tﬁmexto' do

journals as-WeiW,‘

ane;this:classvhad_been selected a‘further attemet'was.
made5ffoh_create a suitable enyironment for 1earntng through
writing to- qccur.f_A: unit on tDi]emﬁas", planned 'tn
cooperation with‘the teacher, was designedeso that students
‘could read, talk and write apout dilemmas which ~would . be

“interesting to them and retevent to their lives. We assUmed‘.

if students were encouraged to do some decision making

o 'through dealing with dilemmas, if'they were encouraged to

vwr1te'about the dilemmas and if not all the writing was

:marked' that they-would taKe some risks in their writing and

that they m1ght use 1t to come to some of the dec1s1ons " The . .

un1t ‘then, 1nc1uded some literature in which the characters
were. faCed with physical and moral dtlemmas Students were
'then asked to d1scuss the characters“ cho1ces, encouraged toz
put themselves in the- p]aces of ‘the characters and _d1scuss
what _they m1ght do - n the1r places -and to thtnk about -
similar . types of d11emmas they had been in. Studentsitwere _
also encouraged to 1mag1ne d11emmas they might encounter and
discuss what they m1ght do. In add1t1on students Wereﬂaskedb
to write .about these d11emma5' in a var1ety of forms

1nclud1ng Journal entr1es, poems and stor1es o :
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In1t1ally Audrey, Michelle, Col1n, dack1e and Valerie
were chosen as Key '1nf9rmants on' the bas1s that the1r.
writingoshowed the most voice and revisons and we.felt that
these five students would most llkely be us1ng ‘their writing
4 for learning. In the course of both the observat1ons of the
'class and the exam]nat1on of fhe writing of.all students
however, it became clear that 1earn1ng through writing ' was
-»occurring 'for - some of the otherwstudents while it was not;f
happen1ng for some of the Key 1nformants The focus of the
observat1ons on how the wr1t1ng was shap1ng the 1earn1ng was
.then‘fchanged. to those students where learn1ng through
}writing - was ‘occurring_ an8 Audrey, doey, Raul Michelle,
Tanya and Teresa became the Key 1nformants for this part of
the study. In exam1n1ng the context of the writing, however,
. 'the original key 'informants were retained and the newc
'1nformants were ‘added thus mak1ng nine Key. 1nformants for
th1s part of the study - |

In order to 'see how tn&,,wr1t1ng was shap1ng the

v./

" 1earn1ng for the six Key 1nformants in the f1rst part of the

study,;‘L‘ observed them dur1ng the process of wr1t1ng;

'"i_examinedAthe1r'wr1t1ng pr0dUcts and'interviewed 'them - Some

”“if were' 1nterv1ewed before wr1t1ng 1n an attempt to determ1ne

what the1r 1ntent1ons for the p1ece were, what they ‘were’

wr1t1ng about, why they were wr1t1ng, who 1t was - for, and\‘“ .
o, 4 ! }3?

e
how they would attempt to fulfill the1r purpose They were,b,»ﬁ’“,

| then observed in  the prqcess of wr1t1ng and a desgrﬁ“'; ‘
was made of. what they were doing and how they :

-



about”it[ with any anses and changes noted. The. students

- were then interviewed. again after the writing‘episode to

discover'whylchanges were made, and what they were thinking

about‘or'doing‘during the _pauses,. to see if their intenttbns

changed. as the writing progressed and to see if the wr1t1ng-

did anyth1ng for them in shap1ng their 1earn1ng

U '
'Since this process was- very time’” consum1ng, it was

poss1b1e to focus on only one or. two students for each

Awr1t1ng epwsode and so samp]es of &r1tnﬁ} were also -

co]lected from other students and examined for evidence of

maJor changes in the d1rect1on of {he writing. Students who

made these changes were then interviewed in order to find

Y

the reasons for them ~as. well as the1r reasons for. wr1t1ng‘“
‘and what thetwr1t1ng did for them In addition, during the

course of thé’1nterv1ews, I d1scovered that some .of the

students were us1ng wr1t1ng at home 1n order to help them
solveapersona1 prob]ems and deal w1th powerfu] fee11ngs, SO
these students were asked to bring samp]es of the1r wr1t1ng

f*The samp]es ‘were then‘ analyzed and ther,students ‘were

writtng.

In_'order to understand the classroom context in. ‘which.

the wr1t1ng was occurr1ng, 1 part1c1pated in the c]assr both

_.as a teacher and as an observer of the teacher and students

;As a part101pant I attempted to become an . 1ns1der and v

Share %n the common stock of Knowledge by taklng part not

on]y in: p]ann1ng the un1t but also in- p]annjng lessons,

interviewedf'tn‘ a .manner .similar' to that of the 'school



' reasons for any changes 1 also inter

| s

_teaching some lessons and responding to stugents’ writingtffi

In addition, 1 'partioipated as an "Outsider“ by.obServing
the-teaoher’s,and'studentsf actions and the interactiony‘in-
the class. oo T - : . Q ;

S1nce 1 also felt that 1t was necessary to understands
the teacher’s 1ntent1ons, how the students 1nterpreted the.
1teacher’s »aCtTOhS and to_ discover the teacher:ss; andi
stddentsf' be]iefs'about,writtng‘and learning, I'fnterviewed'
the»teacher and tnformants to'understandftheir‘"in-order-to“'

and "beoause“ motives. I therefore interviewed the teacher

in order to determ1ne her beliefs.as well .as to determine

what she 1ntended to ‘do in the class and how she m1ght go
aboutfit. I then made descr1pt1ve obServat1ons of her
actﬁons “and diScussed- them with her in order discover her

perceptions oF;the_'lesson and' to COmpare: what actually

' 'happened in& the class to what = she had planned and find

'ewed-the student Key

nformants in order to d1scove_xthe1r bel1efs about wr1t1ng,

' and to understand‘their percept1ons of what.' the teacher‘

.'expected as we]] as the1r 1nterpretat1ons of her directions,

adv1ce or" quest1ons

In addition, 1 attempted to’ make 1nferences about what

-was .happening and’ . test these 1nferences whxle 1 ‘was
o observing. bata ana]ysis was theref0re ongo1ng dur1ng the
| periOd of.obserVation. Descr1pt1ve notes* of the classroom
'-observat1ons as - Wel] “as the 1nterv1ew“ transcr1pts were

e ana]yzed for recurr1ng 1nc1dents or common assert1ons_ made
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by the teacher or'students and these were‘then'listed These

| were then checked through further observat1on and by further

1nterv1ew Hypotheses about what was- happen1ng were then

made,_ checked through further observat1on and presented to

‘the.teacher and Key 1nformants. This was done not on]y “in

:'order”tobfurther test the hypotheses but was'also an attempt

to he]p make ~the participants’ ‘tacit knowledge of - the

situation mdredexplicit and'thus learn more from them. Once

‘this was done, I felt that the hypotheses had become

re1at1ve1y certain descr1pt1ons of the classroom context in
wh1ch he wr1t1ng was be1ng done
Analys1s of the way writing was shaptng the learn1ng oﬂ'

the students was done in a similar. fash1on In' addition to

observwng the process "and - products of'fwriting and

1nterv1ew1ng the students about changes in the1r writing,_
the"lnformants were also asked what. wr1t1ng in general d1d
for them. These effects of wr1t1ng were ‘then 11sted and

specmecv p1eces .of wr1t1ng were ana]yzed “for ev1dence of

AR the f resu]ts Any hypotheses’ were then tested by check1ng

3§"}L_Q xwith the 1nformants It was pOSS1b]e tp check some Of

*"ﬁ;ﬁsértions in this way.x_however it jwaSQ$d1ff1cu]t “to

511 “of .them since in order to do so itvwould.be
. - - : : o .

‘necessary for the informants to have explicit Knowledge of’

their own mental processes. Some of ~the  assertions,

therefore,“were made as. desCriptions- of how - the 'writing

W

shaped'the students’ 1earn1ng while others were 1eft as. less

~certain hypotheses.

Efd
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C. SUMMARY

| in' order to- understand how the students learn1ng was
be1ng ‘shaped by the1r writing it was necessary to understand
the students : menta] processes and thus to. attempt to

understand what was happenlng from the1r p01nt of view. In

‘hadd1t1on4, in order to descr1be the classroom conteRt‘tn

"which  the ~writing was oCcurring, it  was necessary to
understand what the teacher was attempting to-do as well as
to understand how * the .students, Jnterpreted her‘ act1ons.
Because an ethnograph1c approach'eXamines ‘experience from
the po1nt of view of the part1c1pant as well ‘as from that of
‘an outside observer, it was felt that th1s wou'ld be the . mostl

useful approach o : S - . :,%

The study was designed fto. set up the-best5possihle'
c]assroom situatjon for learning’through writtng to occur; A
teacher ‘was chosen" whose 'betiefs and?strategies‘matched‘
those Which'the profeSSiona}‘ literature suggested shou]d '
préomote classroom learnjng through wrtting. In addition,‘the

.class which demonstratedvthe most.inVolvement and ‘interest
in wr1t1ng was chosen and w1th1n th1s class, key 1nformants
who demonstrated some use. of wr1t1ng for 1earn1ng were
chosen.f Finally, aan1t des1gned spec1f1ca]1y to encourage

the students to use their wr1t1ng to‘thwnk'through problems

was set up. In‘order tq,discover hew the Writing was,shaping

. the_learning,-student Writers were observed in the process-

’

of writing, interviewed, ne: wr1t1ng products were exam1ned‘

and the writers were 1nLerV}ewed. In exammn1ng the classroom

Y
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chtext, descrfptive obsérvafions were made, and confirmed -
'thh. tHe teaéher;'gﬁd the 1eachef was interViéwed in'order
to discover héh’beiiéfs'as well as her péfceptidns‘ of what
she was doing. Nine Kéy informahfs from aﬁong'the students
- were also intérviewedvin,ordef to discover their bgécéptions
of  the téacherﬂs_‘acgjons. The data,IWés_ aqaiyzed and
aééértgons were cHécKedvthrough,fﬁrtheflobservatfgps4and 'by
éonfirming them with the’.teachervaﬁdistudéntsh'unfil the

hybotheseé*became relatively certain desbriptions.

o
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IV. FINDINGS: THE NATURE OF WRITING FOR LEARNING

The students in this study used express1ve, poet1c 'and ,

© 'some transact1ona] wr1t1ng, both 1n school and at home in

order to explore and ,come - to terms. W1th issues and

relat1onsh1ps, which were personal]y 1mportant to them.

Through these K1nds of writing they ‘were able to discover,

‘and understand fee11ngs and extend the1r th1nk1ng Some of

the students began wr1t1ng from the1r own 1ntentyons, out of

a need to wr1te_ to deal’ w1th an urgent personal concern

~;’;Th1s wr1t1ng tended to be done outside of the schoo]

"f?f{context " Some® writers, howevér did .not do this type'of

ialso used to some extent

Wr1t1ng at a]T, but 1nstead took "school tasks which

1n1t1a]1y 1ncorporated someone else s intention and adapted

vthem so that they took over ownershlp of - the wr1t1ng and .

were ab]e to extend the1r th1nk1ng about 1ssues of persona]

: relevence Most students used poems and songs in order to

deal w1th their cShcerns, however Journals and stories weref

-~

B ’ . «h’ }

2yl

A AUDREY _L,;lw?wv o ,

Audrey wrote songs ‘or pcems at home when she felt a"

[ need to express her fee11ngs lhe wr1t1ng acted as a release

'dfor her fee11ngs and thus,_ she often felt better after

e .
“writing . She also used ‘this out of- school wr1t1ng to help .

,‘her explone(ﬁher fee]1ngs and to he]p ‘her . think  about

¢A¢“,
problemsy and 1ssues that were on her m1ﬂ61land in one case

to coMe to a dec1s1on about a personal concern.

49 l' R .
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" her .-

» "Audrey’s use of wr1t1ng as @

1s ev1dent in one p1ece of wr1t1
i

frustrat1on? and angerv that had b
" a LR S l*-..-

Anger?' Anger’  throbs th?oUg
“ throughing sticks and stones.
The ;stupid ﬁwaccume cleanerf

" ackes . and my head is hurt1ng

‘Pa1n, Pain rushes through my veins'like'a blood on a

- &
“t1]ted plane g Lo

‘

jHéfI need to express her fee11ngs b

she d1scusses her reasons for writi

"_’] B 4

‘1 ywas Just mad*- just- mad at

‘. . - | \‘
A i o ‘ "

. ” ) o e , ‘ .’,

o o
: #

re]ease for her fee]1ngs

ng where she expressed
een bu11d1hg up 1ns1de of

LN

h my bones,: just "like

P

RS
n wr1t1ng is ev1dent when
ng

everyth1ng-- and mom:

~

,wasn t in the greatest mood ‘and rshe' asKed mg

3

vacuum. 1 was try1ng to vacuum but 3t wouldn t p1cK

up the stuff on the rug | Just

went 1nto “my ' room
4

‘and kicked the door and then Just started wr1t’ng

The wr1t1ng acted a5 cathars1s for
these feelings made her fea] better
her to d1ss1pate her anger the
helped. her in her re]at1on§h1p w1t

the short term:

I felt a 1 better when I

once I was in a better mood; my ‘mom was ina better .

mood, SO 1t he]ped us . a]]
A1thougi 1t was clear to' Audrey

problem helped hgr to dea] w1th_1t,

her s1nce wr1t1ng about

In add1tlon, in helping
wrtting also‘ indirectly
h her mother athleast in

@

came out. And I guess.

that writing about her .

'shefcould*not;artiCUTatéj:

50

isn’t working, my stomach .
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what it - was aboUt the wr1t1ng that made her feel better

However several features of the p1ece as well as what

.'Audrey sgid about  her wr1t1ng 1nd1cate- what might have-

'Ehapﬁghed.

L
sz

'Inb the first .p]ace ‘the form of wr1t1ng she chose to
use‘may have helped her to deal with her fee11ngs 'The
writing is express1ve but is be1ng shaped toward the form of
a song or poem and in shap1ng th1s poem she. used metaphor
and simile which are powerful dev1ces for develop1ng prec1se

1mages Creating these_1mages to help her describe how she

 felt may have made- her more aware of what. she was angry

about so that, rather than simply feel1ng general 'anger at
the  world, the 1mages may have spec1f1ed the . ‘anger for her
“and thus a]lowed her to focus on what was botherlng her

>
.Thus it appears that a he1ghtened awareness of her prob]ems

' 0m1ght have g1ven her some powe§3ﬁVer them so. that- she was

ab]e to d1ss1pate her anger ‘
| The permanent nature of writing may also have helped
,her to A1dent1fy the bad feel1ngs and reasons for them. She
v1nd1cated that wr1t1ng somet1mes stored 1deas for her *jnf.a
‘way that talk could not do s1nce talk is not permanent‘
Once the problem was written down, she coudd go back over it
and this somet1mes triggered more ideas, thus extending.her
thinkKing. | ’ | |
.you thinRv harderv when you. wr1te it down-- ]ike
. otherw1se you th1nk about 1t then forget about it--

fbut if you ,wr1te it .down, you sort‘of*remember it
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“-and maybe you write later and remember that and use
it ...t ,[reading it over] : usualty tr1ggers
someth1ng else... you get more and more ideas.

One gpn*see where th1s may have happened in this p1ece of.

wrﬁbtng Wh11e the - f1rst 11ne is an expre591on of how bad]y‘

she feels,:the second line is a 11st1ng»of_reasons, why she

is fee]ing. so badly. Thus Writing:down_the first line may

have triggered more ideas_for her about the reasons for her

anger; 'The. writing»may also have crystallized her feetings>

;so that she was able to become aware of what was bothering

her. Rather' than go1ng over the same feelings in her mind,
writing down how she felt ‘could store the prob]em for her,
clearing her m1nd to th1nk further about spec1f1ca1]y,What

was bothering her. Once ‘she had done this she would feel

:betterf about her problem; :because;’ rather "than merely

feeling genera] anger, she.had tdentifiedfthe-source of »her
unhapp1ness and felt as if she had done eomething about tt
Audrey also recogn1zed that wr1t1ng for herself allowed

her . tOeyexpress herse]f more than if she were shar1ng her

‘,fee11n§§f%1th someone else "1 think that when you'’ re having

a conversat1on. that _you don’t = share as much‘ashwhen you

write'a;diary{” Thus since this writﬁng was intended\ to be

completely. private, Audrey felt'no restricttons on what she
. _was'able to put'down}on the paper. In this way the writing

was able 'to act as an‘out]et for her feejﬁngs whereas‘in

talking to someone else about the problem, she may have felt

" more inhibited and not, been able.to express_her'feelings’
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h expl1c1tly %gi;%vf'%'ﬁ ﬂ%"_ . |
| . In anothehﬁﬁnstance Eﬁdrey‘wrote about a ‘relationship
and in this case, the wr1t1ng not only gﬁov1ded an outlet;
for her feel1ngs but also made her thlnk Simore a ut the
- relat1onsh1p and come @b a‘oéo1s1on about it. ‘
D11emﬁa o:tu:en the Head and .the Heart
Don’t talk anymore . | |
We. Just see each other in the halls.
'My heart goes out to you at each s1ght
But its t1me I let him go though
I don’ t want him to 1eaVe’
He w;l]-always be a.part of‘me
Her reasons for writing were simifar to the first'oiece She
was’upeet about a relatiohship, th1s time w1th her boyfr1end
ahdhgfelt a need’ to wr1te about it. ’ghe descr1bed how she
came to write th1s song. | »
I was going out with‘this guy and then he broke up
‘and he didn”t»ta]k'to he..Thatvreally_hurt. iI_'just
like him a lot ...When I wﬁote this song, I was
‘1lsten1ng to this song, like this is a title of a .
song-- . well it 's not a t1tle but it’s one 11ne in a

song by Chris. DeBurgh I was Just‘11sten1ng to -the -

~song and: it made me thlnk3about it'andvl just wrote. 4

In describjhg what writing about this did  for  her,
indicated that writing about the relat1onsh1p he]ped,her
d1scover what her true feel1ngs about it were:

B ;.}itv'made me think about .1 thought -- we]l F
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he"doesn’t want s to talk to me then he probably‘
- _doesn’ t like me. Then he ‘started talking to me
.again.'.lt just‘made mégwhinkﬁ-is he worth al]‘this
worry . v | - |
fhe' decision she came to shows ud/1n the second stanza of

Vthe song She suggests that it was/here that she came to

‘terms -with .her problem: "“That's. where~l decidedﬁ‘WeT] I,

still like him a lot but he's just not»wortgtworrying about-

just det’ him go on his Swn $and  don’

anything." S ‘1'
, : : v

‘pesten"him or

k]

'When Audrey told why she wrote. the song, she indicated

_that writing about the relat1onsh1p d1d more for "her than

vs1mp1y” thinking about it. *When I. started thinking about it

I just started to cry becaggk .1 was so upset.|[but wr1t1ng] 1

just got it out
L1Ke the prev1ous piece of wr1t1ng then thiS'ooem also
"stored her' prob]em for her 'so that her m1nd was clear to

think more in depth about- 1t In” this case, the wr1t1ng
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allowed her to purge. her feelings so that she was able to_ i

sort through the problem and make her decision, "while s1mp1y:

th1nk1ng about it made;her sad without really dealing with :

* the prob¥em.

fB MIGHELLE

.~ Like Audrey, Michelle used writing Qto help her deal
with her feel1ngs and make her feel better She also wrote a
. number of poems outs1de of school for' this reason.
o
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y%chelle s sense of how the wr1t1ng he 1ped her was. also in

(some ways similar to. Audrey’ s Dne peem was wrltten because‘

T,
roo .

she was upset at conflicts w1th,her parents as well as with

a peer at sch 1 .
';"'. 1 don’ t térstand
i ) .3 w L
: .why can\f1o§3rs QT$W_?“;FEj'

aftep ra1n7‘

Why'can graséﬁthrn green’ﬁw
) | %?fer a.storm?
B ‘.'Why can’ t people KNow, . i
4“:“ thedfee]ings of hurt, X
“.‘;?' ‘..57 after a tigh.t | '
- i:don’t understand”i V,Q‘_
why strangers can love me,
and my barents can’ t.- ﬂ
n ‘explaining her 'reasons;‘foﬁ 'writingf this poem, she \);2/5
'expreesed a sense ofhbeing overwhelmed by her»_feeiings and |
‘by'not‘being able to understand whyvpeople close to her were
act1ng the way they were ‘ | h
- For one thing my dad’s transm1ss1on broke down and
‘we had to pay a who]e bunch of money and I have to
get glasses and we don’t have enough money for 1t——
Yo} everybody s been in a bad &ood and my mom s ybeen
»s1ck‘ and in a bad»mood-- and "I'm not in a bad mood,
bUt-justnupset because of it all-- that s ' part  of
the'reason4- and.then there’s this girl,thatvgoes tot:

the school and she's trying to steal my .best
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‘friend... it's kind of a question”'about: I dan't f
understand why-peop]evget mad... I go to youth grog!i
sometimes‘and eVerybody was upset With--??—because
her ”famiiy‘s“ better off and I got upset because my
dad and I don't get along and this guy before he.'.
left he said ’I love you T real]y do’ and that'’ s why

I said ’I don’ t enderstand why strangers can 1ove ‘me

"and myrparents can' t.

‘When Michele talked about what writing poems did for her, -

she' indicated that simpiy writing for herself about "bad

.feelings helped her to put them out of her mind so that she

disn t have to think about them ‘anymore.
It just kind of empties.outvthe feelings ‘and maKes

- me feel wbg&ter"about it all....just putting your

h feelings down on paper instead of Just haVing them-
like most of the poems Iiwrote seemed to to be-sad:?
instead of holding‘it inside, I just put it down on
paper and it makes me feel better

In addition to purging the bad fee]ings, the writing he]ped

',Michelle to think more about her feelings and the reasons

for them. Shevused her poem»_to pose questions about.‘the :

things' that were 3bothering, her and to wonder about her

situation. She indicated that writing served a sihi]ar
function for her as talk did. It/externaliaed'her thought s
mand‘fee]ings and allowed her to sort them out much a:
talking’ to ‘her friend did for her. It also provided‘a safe

enVironment for her to express herself and thus say



everything she felt, and haVing it out" seemed to fhee herﬁ‘

N " mind to go deeper 1nto the prob]em
| 5

*
>

Well when I th1nk about it, they Just al] mi x up Tin -
my head .and there's on]y one person I can rea]]yi‘
talk to about it that will understand --he’s ;an
older guy and “he 11ves far away so I can t really'
talk to h1m about it so'1 just write 1t down. |
Michelle not on]y recogn1zed that‘th wr1t1ng made her. feel

'better and helped her to‘: 1nk about her problems but also

.recognized that it was® r read%ngvover of the poems that
contributed most to her; thinking: f,tfit [reading her
writing over] nelps you think deeper'into the problem:’"

'In this case then, it'did not seem to beb the changing
of"ideas around on the .page to create new ideas wh1ch 1ed
her to seg things in a new way, since she did wvery little
revising on these poems Rather it seemed that the act of
recording her thoughts on paper in an ordered uay ~so  that |
she could exam1ne them led to her 1ns1gh@a She wrote as if

‘the"thoughts were dtrectly from"her subconscious mind and
she ‘was not aware of what she had wr1tten until she read it
over: o R O ", a .f{ﬁ

.if'I’m'inhaisad»mood, I just write.down-?-L?don’t
‘think about it, it just comes out. I don't  think
about it; I ‘Just write one line and from then on,
I'm just wr1t1ng and I don’ t ~even know what I'm

]

writing. Then when’ I‘m done, I read it and I find
out what it's about. '
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- dto a problem by wr1t1ng about” t;;f'
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) Wr1t1ng about her. problems in- the form of a song or poem may

have contr1buted to Michelle’s. new 1ook at the problem In

"us1ng an 1mage or an extended metaphor, she put her quest1on

into a ]arger context She began by wonder1ng why v1olence

in nature creates beauty or good then wondered.about -human

'relat1onsh1ps in the same way and  finally moved' to a

persona] view, putting her own prob]em into the same type of

.quest1on It was perhaps the puttwng of her own prob]em into

a broader perspect1ve that helped her to th1nk about it in a |

dtfferent way,; and, thus, she had some 1ns1ght into it and
was beglnn1ng to deal with it, even thqugh she was not vyet

able to answer the questions.

r

’Teresa also wrote poems about her fee11ngs and 11ke“
Audrey and M1che]1e, she wrote poems at home when she felt a

need to - purge strong feel1ngs or the need to think about a

'problem"ln one. poem, Teresa was abﬂe to d1scover an answer

14

A
‘agpéx's1ngle blade of grass

"‘“fand every flake of . -Snow

9@‘ l
Is just a wee b1t d1fferent

there’ snﬁo two alike you Know
Fgom‘sonething small like grains‘of sand
'To.that gigantic star.

'Alleere‘madefwtth this in mind

to be just what they are
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How foolish then to imitate-

How'useless to pretend! |

Since each of ds came from a mind

whose ideas never end H _ o n R
" There’ 11 only be justsone of me

To show what $ can do
And you should also be quite proud N
There s on]y one of you. o

In d1scuss1ng what wf1t1ng this poem d1d for. her, she sa1d

that she was: trylng t f1gure out why she d1dn t ‘have many -

frnends in th1s school and in wr1t1ng the poem, she decided

that she Just had to be herself and the kids would 11Ke her .
L1Ke M1che]le ’ Teresa used the form of a poem to put her

pnoblem 1nto a Iarger perspect1ve by beginning to write

;uab0ut nature, then. f1tt1ng her ﬁrob]em 1nto it. Hers,

©

;wr1tten about 10 a more genera] way as she does

.-Writes"' about  the solution, that dtfferehcesl; - and

1nd1v1dua]1ty are good 1n all things

ﬁ%

?y The form she wrote in was also 1mportant to Teresa,‘ as.
'1 was, on]y poems that he]ped her d1scove" her fee11ngs In

xhscuss1ng why.she 11ked wr1t1ng poems at home, she said,

v;"It just tells me how I feel 1ns1de. If I'write a story I
'know it won’t tell me How I fee1 but you write a poem

you re gett1ng a]] your feel1ngs out

Teresa also recogna;ed that writing seemed to do more
‘ 3 ‘(‘9

for ‘her’ than_taJK Ifﬁuas ab]e to help her externalize her

- - : . .
e -

*® - . L hbe O
R e
B Tt

‘directly to what is troub11ng her. Insteadzshe,
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,vfeeltngs.‘and sort them out 'and-a1so prthded'a'concrete
record of her th1nk1ng Th1s allowed her to go back over her
1deas and th1nk more abodt them, wh11e Jh talk the 1deas
were gone as soon as they were uttered ’
"It's d1fferent when you wrlte everyth1ng down cause.
‘then you read it over and over but you can t real]y
think: back on a conversat1on 1f it’s a'problem or
someth1ng, it [read1ng it over] helps you unders tand
" what the problem is and you can f1gure it out
D. TANYA N
Tanya did ~a little writing at home as well but also
used some $chool time to write about a pnessing personal_
- concern, although it was not oart of any school task. During
a time Wh%ﬁj the class was involved in a . large’ group
dicussion, 'Tanya' beganA writing  about a topio which was
~unrelated to the top1¢ be1ng discussed and as soon as .she,
finished wr1t1ng, “she showed it to me and asked if I couldi

understand ‘what she meant , Y
Confused
Sometimes 1’11 stop th}nktng
and I‘get a weird fée]ing |
that Im be1ng watch
This fee]1ng is awful to me
it terrifies my thinking about
peoote and the rest of the wor id

A‘Myrfeeling is very difficult



~
- to understand

I have tried to exp1atn~te others
but .on]y e’\few sofrt'?understand‘ ,
it o

I’m very terpified because this
Feeling is unkbown end‘noone
Cen_sqlve it a |

For ‘me : . B
‘Tabya usually found talk eesieﬁ thah writing as a way

|
helping her to so]ve her prob]ems

Somet1mes you can’ t wr1te th1ngs down -though, ‘some

th1ngs are maybe too long to wr1te on a piece of -

paper and you think, ‘oh I don t want to wr1te th1s

doWhi .--]iKe when I have a really bad problem, I go

to my friends, sometimes,my'parents--but it'q:'nbch

“easier when I just tell them.

..O‘
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‘ HoweVe;QEOnce faced with a'problem that seemed so complex

tbat- she Adtdn‘t seem 1o be ab]e to talk about it, Tanya

attempted to wr1te about dt: .

1 thought hav1ng ‘this feeling is something maybe
other people‘ave but A1 didn’ t know that and I

_wanted' a solut1on to th1s and wanted to Know why I
felt this way or why I'm hav1ng this so 1. thought'

'maybe writing it down, since I cou]dn’t talk it to

somébody because it's too hard to understand-- maybe

wr1t1ng it could exp]a1n 1t

Wh11e she, like Mlchelle, Audrey and Teresa, wrote in order"
. , . N . p .

e



"to clarify her feelings, Tanya's pu :';“ose wasv sl'.ig‘h»uy'

g
different. The other girls wrote - 1n order to purge bmjl;

fee11ngs, or in order to discover how thg¥ fe]t wh11e Tanyam

‘)

seemed to Know in her own m1nd exact]y whit the fee11ng was,

'» I

but was wr1t1ng in "order ﬂb seek va11dat1on f;

order to f1nd out why she felt this way. In aﬁd;tlon# ghe::‘”

way she used the wr1t1ng was sT1g§tTy d1fferent The 'other‘

"g1rls- used the wr1t1ng 1tse1f to help them understand the1r

'fee11ngs or d1scover so]ut1ons to the1r probTems wh11e Tanya
used the wr1t1ng 1n an attempt to he]p her talk about her,

problem more effect1ve1y She tended to use ta‘K more than

wr1t1ng as 'a way of dea11ng, with her.fee11ngs and her
problems and thus she tended to use;_writ{ng 'in’,Order‘ to
share her .feelings with someone‘egéevrather than USing it
directTy to sort them out or heTp her to think about them.
Writing then became a w%y of communicating hervteeltngs in
order to talk- about them rather than a . way of disCOVerind

them

The ‘type of _writing Tanya'"did ‘was. ‘also"somewhatf

~'ri l)' .
L Ae2

different' from that which Audrey, M1chelle and Teresa d1d |

Wh11e al] the othér girls used express1ve wr1t1ng wh1ch ,was_l

4be1ng ‘shdped' taward the poet1c Tanya did not Seem to be

creat1ng a 6]ece of 11terature ATthough the form looks Tike‘_.

a poem : Tanya d1d not'create a metaphor for her feeling or

put. 1t 1nto a Targer context as some of the other g1rls did,

-but 1nstead attempted to wr1te an exp]anat1on of " her

fee11ng One can see when she wrote how she felt about her

‘o

o : : e b .
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contusion, her attempt to explain it in a form of written
down talk. "This feeling is awful to me" and later "I'm very
‘terrified because this feeling is Unknown‘ and noone can

solve it for.me". gfkv

~The writing is expresgw;:fsince’ it  is like a
conversation wr1tten down, as if she were talk1n% d1rectlyA
':to the person she was wr1t1ng to, but does not seem to bé.'
mov1ng toward the poet1c since she attempted to expla1n her'
feelings in a rational way in a part1c1pant rather than
speotatortrole.(i N 1

"Tanya also did not seem.to have the same awareness ‘Of '
. what wrifing could. do for . her that the other gitls had.
Whlle the others talked about the writing: getttngv rid of
'r“bad"‘ feelings or 'heloingv\them' to. think aboht"their
problems, Tanya never ment1oned these outcomes The' closest

" she came to th1s wasluhen she talked about wr1t1ng to share

' ':her 1deas with her fr1ends, "1 can write my feelTngs ‘down

and - share them with- my friends and they can uhderstand

them." | | . ‘ |

-‘.,Writihg; about her problem‘didn’t‘seem to work as well .
,;for»Tanya as she never seemed to be able to explain. exactly

-what’she meant’, e1ther in wr1t1ng or in talk One reason why

fthe wr1t1ng may not have worked as well for -Tanya is that
she did not have the same understand1ng or exper1ence of the

".personal potentlal of wr1t1ng and thus was not as: adept -at

hus1ng it to help her explore her’ feel1ngs Another reason_

‘!lh
why the wr1t1ng was not very effectwve may be related to the
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 she had them, and seek validation for them, Tanya.

64

way she used the writing Attempting to explain her'feeiings

- to someohe e]se 1nstead of wr1t1ng for herself may have

pré@ented Tanya . from Just ]ett1ng go and 1os1ng herse]f ing

a

the r1t1ng, wifhwy ideas com1ng from the subconsc1ous as
y ™

happened at t?&es w1th the other g1rls when they d1scovered-

an 1ns1ght 1nto the1r problems.

‘While Tanya did not than that » writing 'about her *
problem he Tped her very much.in'understandtng or so]ving'it,
there was some benefit to her. By putting her fee]ﬁngsr down
in a -concrete 'form.invorder to‘sharevthem, understand why
y ‘ ‘was able
to find a starting ‘placeb for talKing‘about her fears in
order to allow someone else'to‘understand and he]p»her:‘

Well no one . knows“what th1s fee]1ng is, I.don’t‘

S

: . ¥
'.

‘think. Well, 1 know whqﬁ is I rwas try1ng
wrtte it down but 1t d1dn t really worK . 1t worKed
a 1itt1e You f1gured 1t out® ",Lff{ffi”
| : o & ‘.v« o _; ‘ i v. s “f. i r .
o . . ’..' . ;%f Co ..,lu. . . K - 'FA'
E. PAUL o P PRLT N

.2
&

Wh11e some of ;the' 1nforments exper1enced d1scovery
pr1mar11y in the1r wr1t1mg outs1de of school aSs1gned tasks,
Paul exper1enced 1t quy through wr1t1ng wh1ch was done for
school purposes He‘ d1$covered wh1le wr1t1ng about

S “

personal d11emma that the wr1t1ng he]ped h1m to

a

about the consequences of a s1tuat1on he often found himself

in. In th1s_p1ece of wr1t1ng, the students were asked to
write . about. 'af'personal: dilehma that‘ they . had found - -

[ 4

th1nk more’"
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themselves,' realhor imagined Before they wrote they'workéa:
in small groups to come up w1th some possible 1deas to wr1te?
-about They were also asked to try to think of all s1des to
- a quest1on before com1ng .tov a decision of what to do.
Students wepe ~asked 'to-lwntte in whatever form “seemed
appropriate for their dilemma and some different forms ’weret
. suggested by Students.during'class discusston» Pau] wrote,.‘
“The 11ghts were bright and the music was loud but my own"
thodgﬁté JLnd inner arguements out did both of them Il
‘,WQQ‘%€ aw%1co w1th muy friends, they were Just about to
leave ﬁar the pizza place and -were urg1ng me to go w1th'
tthem Scott the person who was dr1v1ng had had a couple
of beers and was just a 11tt]e t1psy but ﬁ lTooked oKay
W'Th1s was when 1 started to th1nk of all the

consequences First I said mom told me to be home at 11

:and it was 20 to 11 now so if I went I wou]dn t be ab]e: f}

to make 1t home on t1me Whould my friends understand  if o

I went: home w1thout going to the élzza p]ace or would

L they ,,bug;f"j s about it all my 11fe° What would happen if

~ Scott had anbacc1dent and ‘1 was in- the car. I would
probably be;ﬁ'n tons of trouble. Just then Scott left.
shutt1ng the door ‘and . saying rather 1oud1y, "hurry up if
you're coming."” I returned the answer by say1ng "Just a
moment 1 be there in a second 'I' thought about what
whou]d ﬁappen ifd I was 1ate AN the consequences
flashed before my eyes in seconds each one more horrable
than the f1rst Untql I ‘came to the only log1ca1_

-
b JN
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solution. the oniy one where I would fee1 great about
myse]f I opened the heavy hard carved ~oak door and

waved to my fr1ends and sa1d sorry

In this piece of wr1t1ng, Paul created a story into which he

‘placed himself as the central Character.‘He startedywriting

' with no'real idea of how i\ would go or how it would end,

but ’simplv began by ohoosi K setting he was famiTiar_with

and descrﬁbed how it 1ooKed and‘sounded' He then added ‘the.
. , - P .

dilemma 'that his friends- were there and wanted him to go

with them but one of them had drunk a coup]e of beers He

said that he rea]]y 'did not  have this in mind when he

:started,writinglbut pdt it in,rin ~order to add a .little

flavor The dilemma ‘that he needed to come to a decision
about was one that he had found h1mse1f in before -- that he

had- to- be - home by a certawn t1me but felt some” pressure to

: go with his friends.

In talking about the piece of writing, ,Paul claimed

that it was the only piece of writing that he had ever done

‘which helped him to ;understand‘ or make a decision, and

discussed how it helped him:
1t makes me think ‘twice when 1 do sdmething- think
.about'all» the c:onsequc—:-bnce_s...~ t; he]ped me ,think
aboutveverything that coqu‘happen a-how I‘cou1d get
~in ‘troublie, get in a car acc1dent my dad cou]d f1nd
?mel down} at %%e pol1ce stat1ont-1t wou1dn t be’ very

good-—who knows what  "will ~happen  on tthe

A.street-:maybe»run out of gas or somethin@o\
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‘ One of the factors which may have helped Paul use th1s p1ece'

'of wr1t1ng to make a dec1s1on ‘is related to the way he went

about structur1ng the wr1t1ng A]though 1t 1s essent1a11y a

'narratlve which is on the poet1c s1de,;1t has transact1ona]

'features, such as. where. he th1nKs about the consequences of_f

his act1ons by 1opk1ng at both s1des 6f the argument L;;,p ¥

F1rst %I sa1d ~ mom to]d me to be home at 17 and ft
%
‘was 20 to 11 NOW SO i1 went I wouldn’t 9% ab] ¥ ?b~,,

ﬁﬁ -
4make it home on- t1me WOutd my fr1ends undeﬁstand 4J

1 went home w1thout go1ng «to‘ the p1zza place or @ﬁ'

wou]d they bug me about 1t for the rest of my 11fe°'-'
What would happen if Scott had an. acc1dent and I was

in the car? 1 would probab]y be 1n tonsébf troub1e

d1"

| one can see h1m th1nk1ng about both S1des of _the B

ﬁhna before returnlng to the narrat1ve whefe he makes h1s‘

_dec1s1on, In addition to 11st1ng some arguments ~fori both .

sides of the quest1on Pau] wrote about h1s dec1s1on be1ng a

logical one, wh1ch also 1nd1cates that hel looked <at the»

'problem in a systemat1c way in order to dec1de wh1ch va]ue
was most 1mportant to h1m "...1 came,to the_ on]y; lochal

-

vsolut1on

- This use of ratlonal argument' and log1c w1th1n'§the

o narratrve may- have he]ped'*the' discovery ‘to take;place

»L1st1ng arguments for both s1des of his dllemma a]lowed h1mig

v to see' them '1n concrete form and this may have he]ped h1m;

‘decide 's1nce he coqu go back and exam1ne and - compare them"

which may have been harder to do.:in talk or in Just th1nk1ng

e
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S ‘ : ~ » -
~ about the issue.- At the'samettime,ggatting hijeIf into a
story aitowed Paul to 5writel'aboUt ‘an. issue which. was
important"_to him  while looking at it from’ anotherc>
‘perspective. It may have.been almost ltke a form of vro]e
pﬂaytng in - which he was ab]e‘to”act-out the situation in the
_role‘of_a charaoter and,thus.see 'ft as an _outstder, yet
.st111 deal with somethtng'-that' was. part of his everyday
life. It may:havefatlowed hin'to beoone,a spectator to " his
.'own.%prob]em_ and thus experience. it from another point of

view;
| It ts» also possible that'writing-rather than_tatking

'I‘was useful becauSe it allowed Paul the freedOm' to explore:

"x the issue’ pr1vately If he d1scussed it with his friends, he

C{nay have been r1d1cu1ed and it may a]so have been difficult
”,:to d1scuss 1t with h1s parents sxnoe it involved . 11quor and
-ﬁ:ghe was under age However s1nce "he needed to show the.
\ Iwr1t1ng to no one else it could prov1de him w1th a forum to
': work out the arguments and f1nd a sout1on w1thout' worry1ng
| about what other peop1e m1ght th1nk |
' '*tpf

v #lfJOEY o "; o

h lee Paul doey d1i.11tt1e wr1t1ng on h1s own outs1de
'of school and had never exper1enced any sense  of d1scovery
- through h1s wr1t1ng before In two of his school ass1gned
'31tasks xhowever he became qu1te exc1ted about what wr;t1ng

do1ng ﬁbr him. The wr1t1ng that doey d1d was initiatad

“iby the teacher and 1t was 1n1t1a1]y not ‘someth1ng that. he
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_ was 1nterested in do1ng As he wrote however, he was ablef
to takev ownershlp of the tasﬁ)and become very 1nvo]ved 1n

4

it. As he wrote, 1deas began to come to h1m ‘Trom other
.p1e0es of l1terature,a and as,he put these 1deas dowh//'he'
déscopé of the wr1t1ng began £o change so that' by the t1Me heﬁ
nhad finished, he was quest1on1ng and wonder1ng about issues
_wh1ch went far beyonduwhat he had or1g1na11y been wr1t1ng

. The two p1eces of wrtt1ng were related and arose out of

. a story thef students had wrltten about a phyS1ca1 di lemma
they had exper1en¢ed or cou]d 1mag1ne After wr1t1ng the:

story, they ‘were asked to’ try to turn it 1nto a poem Before

doing thvs,"however they 11stened ;g@ the titles and

summarres of three short poems about di lemmas, then wrote

: wh1ph they thought they would 11Ke best and why; After
shar1ng the1r ideas w1th the c]ass, they ltstened to the |

A?1rst stanza of feach and vdlsoussed related ' persona1
_experiences' thén" otted down any quest1ons they ‘had about
:the poem. Students then ]1stened to the rest 6f the poems‘
and worked in’ small groups to generate quest1ons that were
“not answered by the poems and came ép with some- poss1b1erh
answers.. After d1scuss1ng their quest1bns ‘and possib]e\t

answersgwjth,the‘-class;‘ students\ aga1n 'worked qtn 'sma1j‘w

groups tobf,examine ' the‘ poemsi’to come up with some

s1m11ar1t1es and d1fferences and to d1scuss whether - or not

'they wére a]l poems This led to a d1scuss1on of‘what a poem

. ﬁs and how 1t 1s d1fferent from other forms of wr1t1ng Joey
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very'inVO1ved'in the discussion and was . one of the

th1ssub3ect and wrote by th1nk1ng about what had
'in the‘preV1ous c]ass and by try1ng to think of
new po1nﬁ§jfo make'. | '

1. A poem"is usally trying to get a meaning across to
“you. So they make it so you have'to find it and explofe
o o _ | : _
2. Tne best peome are the ones no one, but the writer,
understands : A gdod peem 'can usually change sOmeones
outlook on ]1fe ‘ | | | v
3; Story‘can be about everything like' the cat next doof.
But poem givee'you-an»innocent out look en a problem or a
theory. 4. Stories are sometimes from the outlook of
God. So everything is there,ltney “are facts. ‘But the
poem,. as. I said befene is%from an inneeent outlook. So

fact are given as observations and are indirect;}

. . _ . .

Studenfe were then asked te wrife their own poen . Before
doing th1s they were g1ven a copy of a poem written by Rob
one of. their classmates, who had gone ahead and f1n1shed h1se
poem a1ready The etudenfsvaga1n worked in small groups to
generate quest1ons that were not anewered by~thev poém then
asked Rob - these quest1ons{ After this,’they:wereiaeked-to.
]ook et‘the form of the poem- and dfécuSs any features of it

-



_ they notiCéd. Students were then asked to write their! own
‘poems using ideas fﬁbm their sioriés.doey'wrdte,,
Death

The distant wolves howled in the night

a moon beam shined thfough the»scafterid c1ouds
fear pushed me_Further'and further
1 ran for:z.dxp aimless goal '
footsteps chased me in the darkness )

terror. was érdund‘evéry?cqurner

| dn éveby deciéion
, v in every attempt
I fought to with-ho]d confro]y,
| | é deadly battle

:awomngb%tmv

 may the fittest survive by divine right .

“this made no diversity between good and evil
o a classic battle
| a constant battle
bhay the¢uwho livesjgg the sword, |
die by the sword echoed
with my predator a skilled. killer
'and:me, a mere son of God . |
I thned around to face death‘itself
ih, diséussing‘ the writing of fhjs  pdem as well as the
expréssive piece of writing aboqf what .poetry is, 'doey‘
falked 'about.expefiending a feeling of discovery similar to

.

"that which he had felt before only in talk or in reading.

o

¥
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".,.ideas,mey be in .people’s minds’ but they Qet
‘ stirred up ‘that’s what you re doing now [ask1ng h1m
questions]. Ideas are com1ng to me now and that's
what writing the pOem did for me... just ]ike reading
poems stirs up'ideas.“ , o ' L

His discussion -of what the Writing did for him also éives

‘the impression of the ideas ga1n1ng more clar1ty and

'becoming more concrete as he put them on paper He g1ves a

sense of the ideds com1ng d1rect1y from. the subconsc1ousr to
the paper so that wr1t1ng his ideas down seemed to give him
a vehio]é to méke his ideas concrete or give them form SO .
that»they become o]earer, o
‘The ideas didn't'become ctear in my mindr untit I
started writing. I just wrote, just like the poem, 1
dug up something that I felt that I didn’t even Know .

before. e

Some of the ideas that doey "stirred up" in writihg the poem.

dealt with 1ssues that he had been struggling with before

Writing the poem cha]]enged an assumptxon he had prevwously'

made .about poetry He had wr1tten'"The best poems are the

ones no one but the writer understands" but said that = after
writing the poem, he would change this to “The best poems

are those that no one, sometimes not even the writer

“understands,” since he reelized that he didn't understend

much of his own'poem Writthg the poem helped him to see

’more c]early the complex1ty of poetry and reallze how an

image can have a var1ety of mean1nqs even to the wr1ter
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{"ThFIIthjnk it's'a]most all of it. Iiunderstand all this
[the  beginning] ,1t's ?a]l -,physioal—-the‘ ~end:
half--it's there but it's all like a puzzle-- -it's

all there‘ but there’s pieces missing --you gan’t
‘tell what the picture is. | —
| Writingr the poem not only generated more 1deas for writing
and changed his ideas about poetry, but4 also 1ed him to_
-think about his own1life. He had begun wr1t1ng by d1scuss1ng
a phys1ca1 confl1ct (lines one to seven) However as he
continued’ wr1t1ng, he got away from te111ng about a phys1ca1

confrontation. As he wrote, doey was able to generate more

'1deas from var1ous sources . and these ideas began to make h1m ‘.

'th1nk about other thlngs Phrases and‘ﬁmages began to creep
in from yar1ous sources(]tne_nlne_from a dames'Bond movie
and line e}eyen'from the Bible) and these Tines began to
. move the' poem vaway from more of a narrat1ve account of a

battle to,a.possibTe:dlsouss1on of.who should 11ve and‘ who
shoutd die By the last line, doey had: begun to th1nk about
'h1s poem in terms other than another form for a story about_
a '11fe - and death struggle He d1d not purpose]y change it
but had written whateven.came to-his mind. w1thout th1nk1ng
consciously about~iteverylmuch. However; onCekhe had_written‘
the pieoe, he began to realjze that_the 1ast line,mjght mean'
more thanHWhat he had begun'to‘Write about, Hevreatized that
.he had set.up -a -conflict in- the poem . that' hen%asw fhe
protagonist couﬁd not win No matter what he d1d or what he

‘stdod.for, he would 1ose the confl1ct~and d1e I.was on - the



good.side'but I didn’t have a chance At. thie point it made
no difference what you were and what you were f1ght1ng

'for--I was going to . lose anyway This led h1m to think

. about the,1nev1tab111ty of death; that no matter who we-are:t

 or what we stand for, we all face death eventualiy

‘ wTh' end-—thie could be two' things--l was be1ng
‘chased phys1cal]y or 1 was h1d1ng from death 1ns1de-.
myse]f. That s what I was saying about 1 stirfed
~sohethtng up ir my mind. Ivjust wrote this--I:didn’t
think dbout it too mu_ch.:v‘s.-vit"stikrgdl up- -it was

_just like I wrote this and it stirred up that .he

could - “155:aliied when I got to school‘thatyjt

: a]ways there. It’s'jdet that its

: antohin;?j5 Wie . . .death was always there but now
it's catoi-ng”up to me. . \

vTh1s revelation then 1ed Joey to th1nk about other issues 1n

h1s l1fe Issues which were beyond the‘scope of what he’ had

begun wr1ting' about were raised after he had f1n1shed the

poem. He descr1bed how on his. way to school "he was still

'th1nk1ng about» the - poem, and began to think about fate, -

'wonder1ng 1f events in his. 11fe were: predest1nedvand that it

wasvs1mp1y.a matter of t1me before_they happened.
‘I thought’about that eVerything'in your'tife was set
up--1ts JUSt a matter of gett1ng to it and wh1ch way
you re go1ng to get to it...it's gonna happen--1t_s .

when 1t happens and how it happens

Th1s then- ]ed Joey to think about_ h1s future. and abodt

74 -
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- poss1ble challenges'1n h1s "life. _
I don't Know if - ‘this. has anyth1ng to do w1th it but
L thought that everybody I Know has cha]lenged me in
some way. I th1nk that some time I'm go1ng to- be.

chal]enged in 11fe—-l1ke a big cha]]enge

.1, Thus 1n doey s case, by leading him to quest1on assumpt1ons

‘and wonder - about issues that he ~had never really thought

‘ o
'_much about before, _the*' writing - was leading to“ a
. »y - .5“
R re%tructur1ng of his 1deas vHe had yet’ come to- any

vvconclus1ons‘but the wr1t1ng had started him on h1s way by
‘ ghelp1ng h1m to th1nk about th1ngs in a d1fferent way .
o
.G. SUMMARY - S EE
| A]? of “the informants used wr1t1ng tor".simt]ar
purpose;,: to’,explore personal concerns, but there were a
; number of d1fferent ways that the1r 1earn1ng was shaped by

'Ihe wr1t1ng *Jaul and Joey developed the1r own 1ntent1ons a

w1th1n school ass1gned tasks “in ordem, to c]aa#%@ 1deas,
raise’ further 'quest1ons and extend their th1nkrng about"

personal concerns On the other hand Audrey,i Michelle hand

[

Teresa used se]f 1n1t1ated wr1t1ng partbcularﬂg songs,'as a .
/)type of cathars1s when they had very powerful feel1ngs thatj

they wanted to purge Thg\wr1t1ng served as an outlet for*"

.- -

the1r feelwngs‘and aLIowéd them to exp]ere them when wrwtlngn;

<]

about personal problems such as re]at1onsh1ps wwth parents

Y

and peers. SO that they often fe]t better after wr1t1ng The -

?; Wr1t1ng ‘?or Audrey ‘and M1chel]e seemed to - store _the



-probtem for them and cleared thear m1nds in order to allow

K ) them to th1nk further about the 1ssue and in orle case for

}‘ T Audrey, - it he]ped her to come to a dec1s1on For Teresa and

] a

Michelle, the wr1t1ng he 1ped them to clar1fy the1r prob]ems i
They used the wr1t1ng to put the1r prob]ems into a larger
context through an extended metaphor wh1ch a]lowed them to
view them in a different way . Tanya, on the other hand, used
writing‘inian~attempt to olarify her problem sO she was
better able to -ta]k'a.‘boutt‘it. & P
In many cases the writingf.seemed to make 'tactt
Know]edge ; exp]1c1t.‘ The students.’seemed' to have 'the"
_;-~ . ~?Knowledge impticijﬂy,and,the writing was a"way,ot drawing'tt g
from the subconSCioue’ Thus Michelle wrote‘wtthout being
very aware of what she was wr1t1ng unt11 she read it over.

@

and’ Paul began wr1t1ng w1thout any 1dea.of what he would

'wr1te about but was able to generate ideas. as he wrote. The

wr1t1ng seemed to br1ng to the‘surface?'for Paul persona]_
ongern that had been at the back of h1s -mind but that heh
j thought. much about before. S1m11ar1y, a]thou,gb\doey

S 'began wr1t1ng w1th-§ome 1deas in mind, his wr1t1ng took h1s’:

’th1nk1ng 1n new d1rect1ons sO- that he d1scovered new . mean1ng 3

im what he héd wr1tten

' ‘The pr1vacy afforded by wr1t1nq seeﬁed to be 1mportantc'
““1n7h54p1ng .some of the stuoents exp]ore ) Thus ’tn; wrttlngw\h“

.about prese\ng persona] concerns, many 1nformants wrote at“;'
., ;f',‘thome where they fe]t they had. the flex1b111ty to wr1te about

what »they wanted when they wanted and where they needed to'



show 'it; to ‘no one else This pr1vacy seemed part1cularly
important jn how Audrey s learn1ng was shaped by her
wrltlng, s1nc% it allowed her to express all of her feellngi

N
wi thout 1nhfb1t1on and thus clear her m1nd and for Paul who

was able to find the freedom in a school ass1gnment to sort

out a problem that he would l1kely not want to share with
parents or fr1ends | |
” The fact that wr1t1ng is permanent and ‘concrete_ was

~also 1mportant to the learning -of  some students,,These

features helped M1chelle, Teresa Tanya and Paul externalize

thelﬂ\ thoughts, prov1d1ng a concrete -recOrd' of their

th1nk1ng which they could go back over and further explore

'The form of wr1tlng chosen also seemed to be 1mportant-

in: shaplng the students learn1ng Aﬂthough _students wrote
some‘ narrat1ve and exp051tory pieces, it-was the poems or.

' ~songs wh1ch seemed to help them d1scover the 'most about

";‘themselves Perhaps.'tt is' the form of a poem’ 1tself wh1ch

-~

V'lalleed th1s'fto‘ happen Wh1le»,narrat1ve,,and expos1tory}

'_wrht1ng ‘are: dependeht ‘on seqUenCe' a poem has no-such‘

”~restr1ct1on Expos1tory wr1t1ng espec1ally is ‘dependedt on.”
;wdrk1ng an argument through log1cally and 1n a rat1onal way-

.Poetry, on the other: hand generally does not bu1ld up ei )

'mean1ng b1t by b1t but h. mean1ng 13 contalned in theiv'

a,overall effect that the poem creates It is. more of a ’totalﬁt

- L]

oexper1ence wh1ch is arr1ved at by the wr1ter or. the reader

L4

in creat1ng or d1gést1ng the whole poem and emerges more ;asi

‘a. flash of 1ns1ght" than belng bu1lt up ina loglcal org
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-_step-by4step"process. Since the.‘problems these students
- wrote about were very;personal and the studehts were quitel

‘“%mottonal-'abOQt ~them, they may not have been able to thinK\

“?about them;ratlonally. Therefore,‘writing”about them in an

»

expository fOrmynmay not have helped. HoweVer,‘since they»

wrote in the context of purging their feeling, _wlthout

worrying about. trying to. think about the problem rationally

and without trying to maké it‘understandable'to others, some

~ were able to create pieces of literature which they could

later look back on in order to f1nd meaning. As they createdh

the poems, . they also created mean1ng even though some wenre

‘not aware of what that .meaning was until they read the' poem

oveéer,

The words and phraseé they chose for connotatlon or to

- y
b a
'5hmi_g:

they: created helped shape meanlng as they created

the poem Some were also rem1nded of other th1ngs they had

read heard seen and‘wr1tten and th1s fur ther shaped the1r

‘ 1deas as they wrote Thus 'some were "able to .read the1rh;

fv\

_ J
' wr1txng almost as outs1ders SO that the 1mages they created
: v LY

n allowed themwto see - th1ngs in a new way.andkunderstand in

flash of 1ns1ght the new mean1ng they had created or hadj'

drawn from the surface from w1th1n themselﬂés " - .

.‘r

R ‘ T
oL : R § ST

Ahyme and rhythm as well ,as the metaphors “and



V. FINDINGS: CONTEXT OF THE WRITING

A;'TEACH;R BELIEFS AND‘STRAJEGIES_ |

The teacher of thtsvclass felt that writing was very
'impcrtantvand’wrote‘herself for several purposes;¢5he’képt a
~p/rivate journal which - she used-as.a_way of tﬂ'nktng.about

personal concerns. She ‘had also wr1tten .an_ article for.

publication in a profess1ona], “journal, - and she wrote in.

“class- -in order to model writing: for her students
She expressed ‘the feel;ngwthat‘pr1yacy in writjng,wasér*
33 of paramount importance. In dtScussing her own journaL
writing she said thatﬁshe~would never want - anyone to read
nher»journaT and that, if there was a'’ chance that someone
coutd, she wou]d“neven write the "same.Kinds of things” cr
write in the same way In her class ' she -had several
i-strategies tp ensure. her students prlvacy in some of the1r
writing. Not all p1eces of wr1t1ng were read"and marked
VJSome were not co]]ected wh11e some - were, co]]ected but
fstudents were told that the wrlt1ng was be1ng read on1y vto‘
‘}see. what they were do1ng and how they were . respondvng, but
~that. the Wr1t1ng 'would not‘ be marked The teacher td1d
mhowever *eel someﬂ pressure to mark much of the students
’ _Tu—“"wr1t1q§*sunce 1t was a school po]1cy to have; between five
' frgftTZfand «tqh magor ass1gnments marked for each report1ng per1od"
. and she expresSed fhe concern that she d)d not have\nenough _

. re o« . ) ..
gi_ marks for the upcom1ng report cards o “f7

:. o . ? . B o ,"“- . »,.b..‘ | B : ’ .'.

o 4L . .
o A o B &
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| Another strategy»the teaCher" used ' which :allowed,-ther‘
students'vspme. privacy 1was not forcingvstudents to share
their writing. éhe' askéd for volunteers to read their
i writing to the class and asked spec1f1c students 1f they
would read . but students were told that they did not have to.
| read if they d1d not want to. .
| ' The teacher herself had experienced the feeling vof
d1scovery through wr1t1ng and felt that 1t was an 1mportant€
’ aspect<of wr1t1ng She l1kened her Journal wr1t1ng to a l1nk

to the subconsc1ous where she somet1mes wasn 't really aware

:}of what she wa& wr1t1;l;,unt1l she read it over. In

" d1scuss1nqﬁ helplng 'St\“ B\ use:’ writigg’in this way, she

expressed the feel1ng tha;u chool wr1t1ng was too d1fferent,

from: th1s K1nd of writing and it would be . very d1ff1cult tol

_ create a s1tuat1pn in  school '1n wh1ch there was enough .
o , s . |
. pr1vacy for st ents to open up enough “4n the1r wr1t1ng to
P _
make any d1scover1es aboutjvfeellngs,‘_She-lment1oned that

students : often forgot ftheir“VSChbol Journals - in  the
J;L@& classrooms SO that any student could read them »In' additioni
lj;£“~ she felt that us1ng Journals for self- d1scovery in school
o .was\a kind of contr1ved s1tuat1on In school- students cguld' E
not s1mply ds a Journal entry whenever they felt the need tou_
Wr1te s1nce they would he. 1nvolved 'in other tasks In | _
';;hﬁ;_ add1t1on the Journals were set up so that students wrote 1n‘ a
':ér;i;; ‘them at a scheduled tlme and the students m1ght not feel “a‘i;éi

need to wr1te at that part1cular tlme

o o : y e ) Ceb o
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Thef teacher also used the ~school Journals for - a .

d1fferent purpose from that of self d1scovery She l1ked the"'

idea that journals set up a spec1al lJne of communjcatyon

\

between hersélf and thefstudentsvand she ‘could' learn manyr;

r

: things abdut them through - the journals and develop a

personal relat1onsh1p by wr1t1ng back and forth 1n order to

have the Journals accompl1sh this purpose. she felt that she

must read and respond to them on- a regular basis ' and -thus

the students had less oppor'tunity and less pr1vacy to use

X the Journals for self- d1scovery the way  some used their

b
out-of—school Journals

Another ma jor belief that the teacher expressed was the

importance . of - choices. = She felt that, alternatives made

fth1ngs. more interesting and enhanoed' thinking"'skills,3
| ent1on1ng that one of her}_jobs was .to'“makevthe Kids ~

thlnkﬁ;TXShe also felt . that "alternatives.‘.created an

>

poppOrtunity for students to Wrtte about thtngs Whlch were

¥

mean1ngful to them and expressed the feel1ng that this was

very 1mportant in the1r want1ng to wr1te r;7“

- There, has to be some k1nd of personal 1nvolvement or

comm1ttment. They have to feel they have an 1dea -

._that means-someth1ng to3 them<;_ tHat K1ndﬁ»of-- _h'
Ayeah’ *feeling "~ and then: they re ‘insptred -to
»"wrlte it's someth1ng they feely and’want to".share _

_ il - .
_.ul m, wa1t1ng for somethlng to hlt them It ‘might

gj'"be somethtng they th1nk of tr_ someth1ng -someone

-

ﬁelse th1nks of ;r the more 1deas there are floatlng"’
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around the more opportun1ty or.chance there 1s to
.,x :

th1nk of one ;:'7-§’.'"

her classroom there was an emphas1s on a]ternatvves and
; ?fstudent che1ce rather than on r1ght or wrong She .had'

- students do ‘a variety of th1ngs 1n order to generate 1deas

-i for Wr1t1ng, saying that she. wanted to show them that thereu

"fiwere a number of ways of gett1ng ideas and she wanted'them-

‘to use the ones that worKed for them and d1sregard ‘the - ones
fpthat d1dn t. In‘ prewr1t1ng act1v1t1es. students worKed in

?groups or 1nd1v1dua11y to generate several 1deas of what ,to.

¥“fg'wr1te ~about as well as to generate a number of. 1deas wh1chg

’5f;they m1ght choose to use in their wr1t1ng In_add1t1on '.sheﬁ

”fﬂmodeled alternat1ve beg1nn1ngs to pieces voF'-wr1t1ng by
'beg1nn1ng a story on the cha]Kboard and then g1v1ng th
other ways of wr1t1ng it. Students were also asked to wrlte;y
_ two a]ternate beg1§%1n%§ to their stor1es and to choose one
they 11ked best.

TChoices-were also“emphaéized”tn topics and"forms ’of
writing' although students were not g1ven ent1re free cho1ce-
“'1n.’hat to write- about or the form, to use. Rather tnqy ‘were
given vsome cho1ce w1th1n a structured asswgmment Sometlmes,
i the top1c was st1pu1ated but students werebg1ven some cho1ce»--
wxﬂot the form -1n ’wh1ch to wr1te ?Féfa example 1n one
ass1gnment students Were asked to ;respOnd to fa' story by_
" wr1t1ng in the ro’e of Bne of the charaoters and by wr1tlng

' what that»character mlght say about one of her' experlences

-m_‘ t‘ne story. They ‘were then' told *t"hat they might use

-




- to use one of'them

.writﬁng “was also. empha‘

wrote using a wide variety of
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pudia]ogue'~or 1etter forh‘ in the1r responsef In anoiEe

Q/fgjnstance, a form of wr1t1ng was spe01f1ed but students' were

; . g

,"giveh some choice 1n,how they might write. about the topic.

Students were asKed to wr1te a story about a d11emma, but it

cou1d>'be a rea] exper1ence or imaginary. D1fferent\K1nds of
d11emmas were . then bra1nstormed anj\students ‘were encouraged

\

The.]dea,of alternaxives in. purposes and forms of

:ed more by glv1ng the students a
great“variety'ih the IypeS}:? tasks they were asked ‘to do

rather‘ than g1v1ng them a free cho1ce Students wrote for a

number of<d1fferent,purposes whjch nanged from jotting down'

instructtons of what to ddi ir r‘groups, to personal

writing, to extended writing of ure. Students also
ﬁhich included poems,

stories, journals,. letters,_'not_ aragraphs,‘ parts of °

R stories, 11sts, quest1ons,uand diaTogues.q' R E

t

Focus-\Tn response to. literature. was" also - on

1a1ternat1ves ' ’students d1scussed dlfferent pred1ct1ons N

- about what m1ght happen d1fferent actions characters cou]d

‘:ﬁ&&:vel taken and- a]ternate end1ngs to stor1es Studénts;were»

‘also »encouraged to ‘ask  their own quZ’t1ons of  the
w5,11terature’ For 1nstance, in d1scuss1ng po ms, students Were
asked to" WOPK 1n groups 1n order to cage up w1th questvons_fh;"

-.fthey had thCh were not answered by the poems

Thms focus on atternat1ves through quest1ons w_as""also~

seen. in class dISCUSSIOHS A'common.strategvaas to ask for -~

N
&
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student‘ responses,; then ask for students who had djfferent
answers to .resoond Teacher response Vto' answers was
‘ generally to get students to tel] why they thought as they“
.bd1d ,rather than to Judge the answers r1ght or wron’
| A]ternat1ves were’ Lstessed also in eﬁam1n1ng form and'
structure of 1anguage.'fHWhiTe dea]1ng ‘with sentence
.ﬂstructure, the' .teacher ' had students comb1ne sentences and
. discuss the var1ous ways they could be tombined, rather than
focussfhg on correct1ng the students sentences.
| The Importance of improving wr1t1ng and,  the role of
irev1s1on in ~th1s process were -a]so»centraltbeliefs The
d.teacher talked often to her students about the lmportance of
' reYJs1on, te1]1ng them that changes are good because it
5means you are 1mproving your‘wr1t1ng " She also referred .to
ag‘piece'she‘hadfoubﬂished. and sa1d on rereading it after a‘
t1me that there were many things she would st111 change. She‘
X encouraged the students to wr1te mu1t1p1e drafts, say1ng
¥

'that wr1t1ng was never f1na1 and that i one came back to a"

p1ece‘ of wr1t1ng, even ‘a so- ca]led f1na1 draft, he'would'

R
still change it if he- wanted to do someth1ng else with it. 5;5%?%%%

In add1t1on to ta]K1nQ to her students about rev1s1on | %;é;?
the teacher also used several strateg1es to encouragge TJ{IA n
She used both teacher 1nput and peer rev1s1on in order,qéivf ibﬁ;
help students make changes in the1r wr1t1ng In add1t1on_~:dii£¢j£f

‘,respond1ng. to frrst drafts WIth questlons and by,he1p1ng
students to ldentrfy errors, she encouraged peer 1nput by,

havwng pa1rs of students exchange theur wratmng in order to

e -
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- give 'advice to each other., Students were encouragediio g1vq
~ advice on what parts of the wr1t1ng they 11Ked best asmugll'

as ‘to help each other see parts of the. wr1t1ng wh1c? were{“

confus1ng or - not developed enough Somet1mes. specific

revision sheets were . used  in wh1ch ,specific input was-
" encouraged. After students had revised thetr\work. she had
~them‘c0unt the number of revisions they had made. After. they

had shared their‘writing}fshe asked how many students 11ked’

each other’s' revised drafts and how many liked their own

revised draft better than the first. In add1t1on to this,

'the teacher also gave marks fér changes in the writing in

some ass1gnments .

Although the teacher encouraged much 1nput by others to

her students wr1t1ng, she felt that they shou]d make the

f1nal dec1s1on about what to change since- she felt that
ownersh1p of 1earn1ng was crucial.
You can be your‘own best teacher. Kids need feedback
from their peers and they also need some yKindn of
teacher feedback, but the ultimate judge is.the

person writing it.

‘1Student oWnership of the1r wr1t1ng was then encouragedvas

- the teacher empha51zed that the students‘ should choose to
“,_t1nc1ude .j the1r wr1t1ng the rev151ons they 11ked best and

'fnot 1nc1ude changes Just because soﬁione e)se 11Ked them
This strategy was also used with alternate story beg1nn1ngs‘

'where students were told to choose the one that they llkedﬂf

-’4

gbest even though they had dlscussed the chOICes w1th the' -



-
o

gghey might do in certain situations.
.‘”( . A . )
S The teacher believed that the first respose té student

teacher and their peers.

The teacher also expressed the .belief that students

should be‘ marked on their performance in language'skills

_rather than on the1r Knowledge about language She talked to

her students ~about this in preparing them ‘or their final

exam explaining that there was no list of terms or facts to

“memor i ze ~and drew an analogy tO'sports.whereiparticipants

were judged on their performance, not given a test on what

PR

! w;i%ing should be to content. She said that she tried to

stay away from focussing too much on mechanics so that.

studentS‘would not judge theﬁg'wrtting by this feature.

I don't want .- them to.think that = their 'writi'ng is
“good  or bad béééhgé of the spel]1ng A couple of
years ago 1 gave the Klds a wr1t1ng 1nterv1ew I had
'and it was_ Do you - th1nK you re a good wr1ter7 Why°5
AWhat do you think could 1mprove your: wr1t1ng?’ At
that point a ]ot\bf Kids said 'my wrlting is reatly.
"messy and | make a lot of spelling mistakes’ and I
guess I don't ‘want Kids to th1hk their wr1t1ng 15'

,good or. bad because of the1r penmansh1p )
<

‘Emphasls- in her response to students wr1t1ng was prvmar11y

Tt.on content both in comments and questions and in grad1ng the'

writing. In respond1ng to student Journals,'#she\ made

- comments and asked questions about the experlences the

»

.students were - writing about and made no comments about or

Al
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1earn1ng 1nto experiences which were familiar and relevant :
~ A

to students “She- said that she tried to give students a

corrections to the‘writing itself. In addition her marking

of student aSSignments ehphasiZed content Qbre - than
N ' ' '

expreSSion, organization or mechanics. For %xample, in one

'assignment, students were given fifteen marks, seven. for

content, -four for otganization}and four for mechanics. In-
giving marks for re isions, she'alSo gave up to three marks

for changes to content but nOne to other ‘Kinds. of changes

The~teacher also encouraged students to respond first to thed

conten%fvof each other’s writing by asking questions and

'making comments about what was said, before giving advice on

{
form structure and mechanics '

.'i‘

hook to hang‘ thinQS;,on in «order to make - the schobl
experiences:hore meaningful. This was evident in severa1
activities. The .teacher chose literature which she thought

wouid be relevant to students’ ]iYes‘and their interests. dn

discussing reading seiections, the teacher also brought'up‘d

recent news items which were relevant to the selection and

which students might be familiar with. In addition, she *
frequently asked if students could recafi: personal

L experiences' which were re]ated to what was being read,
. H , . ,-\

s

discussed or written about
Another of 'the teacher s beliefs was hav1ng students
share their writing There was an'\attempt to have  the

students-”share} with an audience other than the.teacher

‘87i

The teaoher also made ‘a conscious effort to t1e school .

b
. Vg
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although ~she. e%phessedY_tHe,feeiing that she was not happy'
wi th the amount ofvpublishing“and sharing she was having the
student do and that it was sdmething she planned to work on -
next yearl Student# frequently read'their‘ writing to each

other, and there was some display of wr1t1ng 1n the room as

“well as in antho]og1es of_‘student wr1t1ng which were

schoo]-Qide publications.

s ' _ . a

B. STUDENT BELIEFS AND PERCEPTIONS ABOUT WRITING

One of ‘tﬁg ma jor percept1ons of the students
1nte£v1ewed was that ‘they had to be in "the proper mood" ih.
order . to be ab]e to wr1te well and in order for the wr1t1ng
to "do-anythjng for them. Being in the modd to’ write was

dependent on the‘ahdunt of freedom and flexibi]ify afforded'

. by the (1) topic} (2). purpose and -(3Y aud1ence for the -

;,erting; The amount,_ of flex1b111ty needed however varied

t.

. among the.students._Wh11e,some needed comp)ete freedom _te\a

é,ﬁ;-deyelop fheir own intentions, others wereiabTe to take oveh

tasks‘that were assigned and deveTop their own -intentions.

1. TOPIC o e L

. Choice in-what to write about seemed to be crucial in
develop1ng student 1nten§&ons Students who wrote on the1r
oWn, outside of the schooi‘ context, found this type of

writing easier than school wr1t1ng and stressed that the

reason for th1s was the freedom, to write whatever they’ :

~wished when they were in the r1ght frame of mind to write..

o .
)



‘Thisnfreedom'tn chofce'ofxtopic ano time for'writtng aTlowed?

"‘them toﬁuritevabout_isSues:that were of vital concern to

"“them. .

N . . g
R 'Y ) B . A
-~

- Audrey found that the more. cho1ce she had, the' easier -

it was' to write: "It's edsier ,when.there s more topjos

"

v‘because you can‘wrtte about what you think'aboﬁt the story]&;

Yike p1cK a toptc that’s more what you th1nk

Jackie was also adamant about need1ng a lot of © freedom o

in deve]op1ng her own top1cs. She felt;that*thqs freedom not

only made writing easier but also allowed her toidevelop the® -

: writing. more and ‘improve . the. qua]dty: ATthough she had'

- choices.-at school, she- fe]t thaf\\this was sométimesv not

‘t»enough

t @,
that she needed to be able to- wr1te about anyth1ng

Like at school 11Kg if- you don’ t want to. write on a

'”subJect then " you 11 do real]y terr1b]y on 1tnAIf you

. don’ t want to wr1te on it, you ]1 Just qu1t-- you” .

-don’ t want 'to add other stuff and’ spec1a1 th1ngs,

tbut'jf it's someth1ng-you wantvto wr1te on, you 11

just

»
Keep going and going and ideas Just pop in.

iths eas1er as long as__Jt s tnot one- topic that,‘

everyone is wr1t1ng 'about?;'I haté thafa-lfzthinK-:f»'

-

'when we have stuff like that [choice of topics] we

sho?Ad have anyth1ng we want-- like anyth1ng to don.v

“with it... for example, - 1et s say she wanted us to

do a poem‘or=somethingf- we oou1d just pick whatever

we wanted to do instead o6f her picking. a topic.

Teresa

also needed a lot of freedom in choice of topics and
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-~ able to do” the sameith1ngs
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’about her fee11ngs S '“gs'v, hfthhf;ifhfhti:“
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‘felt-»that the wr1t1ng she d1d had to su1t the mood she was?f{;h':

'tb -

in. Therefore,51f she was asked to WP1te aBbut top1cs that{;;fwfﬁ

did not f1t in w1th hér mood at that tﬁne she would not be]ﬁ]iﬁhf

_ ‘,4 ER .‘ o
< . Coy, - .

R T
»

';» *You have to chbose a top1c that su1ts your mood that B G

”'day or élse. 1t won’ t work L1Ke that t1m6‘flf wrote

h"

*'those d1fferent poems-—:1f I wasn t in the mood 1

couldn’ t: WP1te someth1ng 11ke that 'y _;i;ﬂ’*

I,\,s. T

Michele a]so felt that the tOplC of wr1t1ng had to su1t herth"

mood and most of her se]f 1n1t1ated wr1t1ng was done when
she was unhappy when she seemed to have the need to wr]te - ,

., “When T get home-- 11Ke 1fI'm happy or someth1ng —-__1
like most of the  time’ ‘I*m b"n_ depressed moodff~

'because of someth1ng that happens 1 haven t got oneh |

&

- single happy poem in that. I guess when I'm happy 1i7535}f?fff5

don’t feel like wr1t1ng, but when I'"m sad RS wa¢t3*4“

. g . e PR ® . .v
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\é 'PURPOSE‘

nge of the- students saw wr1t1ng as very péhsona] -and

someth1ng which cou]d be used to deal w1th prob]ems or:.'

“overwhelm1ng feellngs, When asked what wr1t1ng, was for, -

these students tatked ahout its_ va]ue- in sorting out

thoughts and fee11ngs daokie~'talked:‘about _the wvalue . of

persona] wr1t1ng‘1n problem soiving:l_" DR . -
. ¥ S A

to get your mind to work... if it's for yourself,

e

o



'ﬂ5;itfsﬁto get‘your ehotions . you're ,thtnkingv about:’, _.;'

‘someth1ng that you want to write about--that’s

,actually how you get in the mood-- say if you have a -

;fb1g problem that you need ito solve r1ght now so you .
'-fth1nK ok I have to write this down’ ‘...I Keep .
t;edtany somet1mes and ‘JUSt wr1te everyth1ng 11Ke
'Jﬂthat. Af you have a prob]em Just wr1te Jtnon paper -
B , y o oo -
e and 1t s gone : r. : t@ﬁ - N
Mtche]e 1n1t1a11y talKed about us1ng wr1¢1ng as a hobby'
:or«fasdd way of F1111ng up time. "dust recentty T started”
,.wr1t1ng them [poems} on my own as a \:obby or hab1t ’or'
: hsometh1ng ﬁln d1scuss1ng why she‘ wrote a co]]ect1on of

poems,.she talked about wr1t1ng because she had noth1ng else.

]to do or noth1ng e]se she felt 11Ke do1ng _" RS

s 1 guess T was Just Kind of~ bored—-someth1ng to do .
h!w1th the t1me 1 ‘had. I was at. home 1 was, K1nd of
‘;'bored and cou]dn t f1gure out what to do so 1 Just N

fstarted wr1t1ng-—. cause 11t s the f1rst th1ng that
‘ S ten
came. to my. m1nd“ . “

' »

HOwever M]chelle also used writing'to“make hebée]f feel

-better when she was unhappy She seemed to have a need to

= -wr1te ~when someth1ng upset her and used the: wr1t1ng to rid

herself of the negat1ve #ee11ngs v S T

. X o Y .
' .It’.s 11Ke when 1 . get  home or some%1 ng Uad your
‘ p .

‘parents are in a bad mood and they make me 1n a bad
or sad mood so 1 go npsta1rs(and 1 can "t figure out

what to do SO - 1 Just start wr1t1ng--'and they end up

"v]_d
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?¥: ;as depressed Or sad poems--'1t‘s Just what happens

~honte=.- . when I get hOme 1t k1nd of emptres out
.J$what I’m fee11hg 1ns1de—-‘1 feel better, then 1 come .
;t downstalrs and do somethlng else 1 . : l_ | \'"

, Audrey also saw wr1t1ng as auway of clearlng her m1nd '"The.er.
A Journal you have at home y0u wr1te~personal th1ngs I Jugfe
wr1te whatever comes to m1ng Just to get 1t out oF your~'
'vm1nd 'lln add1t1on to clear1ng her mJnd Audrey saw the"

value of wr1t1ng 1n deal1ng w1th ‘her feellngs as she- talked

about how a spec1f1c plece of wr1t1ng made her feel better

It [the writingl sbrt of rel1eved the tension, cause it ‘was
‘ bother1ng me, . sO I f1nally just - sat ‘down and wrote 1t down

However Audrey also seemed to see the wr1t1ng as an end'

'tn 1tself “An add1t1on to what 1t could do for her Wh1le

the others mentloned only the purposes of wr1t1ng as Ways of t“d

problem solv1ng and dealang w1th feel1ngs, Audrey also_

talked about wr1t1ng in order to create.. someth1ng 'She

talKed f1rst about the pUrpose of wr1t1ng 1n develop1ng her

_ craft ”"[people wr1te] to express themselves, to pract1se

' .1 what they can do ) " ‘ | N |

She then talKed Aabout ’wr1t1ng be1ng for develop1ng

personal exper1ences and feel1ngs 1nto p1eces of l1terature
Wr1t1ng is also for translat1ng your feelings 1nto
someth1ng eTse..t say someth1ng really m1nor_
happened to'tyouaaltke you stepped. oh " bug or
something,v‘and thendyouﬁtranslated that into a real
‘big’storyt;tusing.what'happened to youlbut-'sort of
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| expand1ng 1t B 4 v
Some of /the students saw the purposes of school $¥1t1ng as
somewhat d1fferent from the per%:na] wr1t1ng they ’d1d on
“'che1r own. ,Theyf-tended 'to se school wr1t1ng as a way of
recordtng, remembering vand proce551ng 1nformat1on whjle -
dOwnptaytng its role {tn deatlng w1th personal concenns
Jackie expressed the d1fference as wr1t1ng in schogg aboutv
1nformat1on»and writing at home ‘about- emot1ons |
V' In Soc1aL we take ' notesr'abbut someone who-edied
_ eighteen ' years ag05.rWe 'answerv questions—;just
;factua1 K1nds of wr1t1ng 1f it;sid file or
somethyng, 1b's tb get 1nformat1on down, but if, 1t"”
o for yourse]f,-1t s to get your emot1ons
:Tanya felt: that wrlttng in 'the_ contentA areas: Was"tox :
demonstrate t the teaoher that she knew the//;nformat1on,'
" show the teacher you understand Say you ve been gett1ng
h'an‘ass1gnment out of a book you d 1ook for the answer
| Mjchelle,‘ howeyer, . saw wr1t1ng -as a way of show1ng |
hérse1flthat_she'Knew the infdrmattonr "You sort of ShOW‘r
“,yourse1f 'that you can Iearn something 1f you want to 1earn'
| about it- sorL of do better on it. I v

L 2 [
dack1e a]so saw the wn1t1ng as a way of learn1ng .or

°

rememberJng as well as record1ng the 1nformat1on “"It’s Kind

e
of 11Ke a typewr1ter lee when you wr1te it down .itqkindf
»

of goes in there too—-it goes p here [to the braln]
“Jackie and Pau] both fe]t that wr1t1ng the 1nf9rmat1on down'-

-vhelped them to understand it as we]] as: remember it.
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| Kudréy‘a]so saw‘how schooT writing helped her to:deYeﬁopyhérfi'

£

thinking: .

Before,fI~juSt wanted to-get it overaanda‘doneffwtth Lri”

but this year: I find that I start writing and
ith1nk1ng wh1]e I'm wr1t1ng-- 1t helps me to th1nk
C.now 1 put more thought to my Wr1t1ng;;ﬁj1ke even'
- when you get an ass1gnment e st111 lake: a '
'ass1gnment but you' think. more about 1t

. Most stugentsasaid that they would or coqu not do - any

writing about pr1vate matters in school wh11e Tanya said fl

‘that she could. do- th1s Kind of wr1t1ng in school only 1f she'f
did 'not get caught, Audrey felt. that she could not use :
'school wr1t1ng to.deal with persona] concerns because sheg

*_v1ewed ‘school and home wr1t1ng qu1te d1ffFrent1y "You re-

w, th1nK1ng of school as work and - when you're at home,\ you‘re

_Just “th1nk1ng about what_ happened durtng,the»day and you;
‘ wr1te it down | | - k ' ' | 'H
dack1e was the: only student who reca]]ed us1ng a schoo]--

:assgnment as a way of dea11ng w1th her fee11ngs "We ‘had fto‘f

--‘wr1te about nuclear war. I got out all my fee11ngs about it.

'lt made me th1nk about qt

v

3. AUDIENCE

Students wrote for a var1ety of aud1ences “and the type .

of - aud1ence seemed to make a d1fference in how the students“'

.were,abl to use the1r wr1t1ng They tended to do- more

writing for themse]ves and for se]ected trusted readers in
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: 'thew—-obt of school wr1t1ng and more wr1t1Q for a w1der o
aud1ence 1n the1r school wr1t1ng o
Some- students eXpressed the need for- complete pr1vacy
;'vin order to use wr1t1ng to explore prlvate concerns They
k Vneeded Lo wrwte for themselves, w1th the opt1on of show1ng

" the wr1t1ng to a trusted other person 1f they chose Because(
\hey wrole ma1nly for themselves at home and shared it with

L3

very few people, they felt free to write _whatever they -
pleased _Both  Michellé and dackie va}ued privacy in their

- out-of- school wr1t1ng dack1e Kept a d1ary tehome Whioh no -

.

'one else ever "read, ,but she ‘did occas1onally show her

Lf . .
fstories to other people M1chelle exchanged her stor1es w1th

)

. one fr1end§ who l1ved in another part of the c1ty She also

5‘saw the t her as a trusted reader of some of  her. wr1t1ng.

'and showed it to her‘ for n'1nformal rather than formal

evaluation: " I Just wanted to show them to see” what she

*

thought .of them but I don’t plan on dolhg_anyth1ng with . .
them. " | ' R
ln'their.schoOl,wrlting,'Students tended to“write'for'a

wider'audience Although doey saw himself’7a ’the primary -

audlence\\for\all his wr1t1ng, other students saw themselves

;as writing for the teacher or the1r classmates in gnuch  of
their wr1t1ng T'h fact that someone else woulfread
1nh1b1ted some students from wr1t1ng about pr1vate' matters
‘at school Audrey was one" who was most 1nh1b1ted by hav1ng

ySOmeone else read her journal

The' Journal. you have at home you write personal



'things' ""yoa‘.h'd to be'carefu}_What you-put‘fin o _
-the schoolKJourn"Z :--‘cause} ift you ~-‘th ’th"ere"s ,
Cthis real]y cute guy. you can’t put stuff ﬁ1ke thatif L’ﬁ.;“
‘bi(ause she s going to read 1t ..$hf 1 ever get ’1
that [us1ng wr1t1ng to sort out pr1vate matters] I - St

just change the name- like put *Sally Jane- but' T -
¢>WOutdn’t exadtly say it was‘me I wou]d change some -
~of the things so that she didn’t know!

Jackie felt that hthe school Journal was not 1ntended for

pr1vate wr1t1ng because of ‘the aud1ence She saw it more as .

an assignment: "She reads 1t and marks you on .it. She sa1d
.not to'put stuff 11ke.that-f Just what you do wnth your life /
. .how your weekend was." _ 4 : R SN

The different audiences for - school and home‘ writing
- seemed to also make a difference in the amount and type of

)

'.revisions'the'students,made {he students who wrote at home g ‘

'often did Ttttle with ‘the p1eces of wr1t1ng aFter the _,tt'

tnitialldraft;"They sometimes just 1eft ,;Ye- wr1t1ng,: not £
v

.snowfng it to ‘anyone and somet1mes not en go1ng back to

>

read.it over. There was a]so 11tt1e ev1dence of rev1s1on

_dubihg” the writjndﬁh?S‘ there were few changes made on the R
_pages.‘Miche1e.mentioned that she. somet1mes proofread her:y
mout-of;school wr1t1ng if someo e was go1ng to read 1t but

sa1d she made few maJor changes dack1e was - the only one who j" -

: ;sa1d she made ‘Many changes in her out - of- school wr1t1ng I

'5~additjonj none - of _the students ment1oned >the value of

frevision in he]p1ng them sort: out what they were try1ng to



. say. It was sometimes as i _the wRiting had served dts

‘ purpose the moment the original thoughts were out of 'the

- mind and on the paper and the p1ece of wr1t1ng was thenﬁ

forgdtten. fn-fact Michele saw mak1ng changes as tak1ng her

)

away from her or1g1nal 1ntent1on
I just wr1te it down"and don’t .change‘ anything
because I don’ t th1nk it can pe changed cause when I
Cwrite it d0wn it just grows out but when I start 'tov"
‘fchange -th1ngs, Cit's. Just not the same 'so 1 don’ t{

ﬁi'change anyth1ng

~

The students‘ tended‘to maKe qu1te a few revisions 1n thetr,
:school wr1t1ng, however ~A compar1son of first- and. second’
_‘drafts in one p1ece of wr1t1ng from Co]1n, M1che11e, dacktev‘
',and. Audrey showed that thej average “length went from -
twenty-two tof twenty nine T un1ts and they made an- average-

y- of seventeen maJor changes These changes ‘were def1ned as

‘add1t1ons, delet1ons or changes to content In add1t1on,

students we?& asked by the teacher at one po1nt to count

.'maJor changes to. the1r stor1es She de?1ned maJor changes as

r

;_addlng or de]et1ng a sentence, putt1ng a sentence somewheref
Stye1se in the story, or. chang1ng the mean1ng of a sentence by'
-add1ng, delet1ng or -changing words . Students who volunteered'_
_answers said they had ‘made many of these changes 'A]bert hadr
‘ made s1xteen and had gone from approx1mate1y one quarter oth

. a page tg three quarters, Paul had made seventeen and Joey

1 had made twenty e1ght .

e

o/
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For moSt'studénts,,haVing the'teacherh as - an " audience . -
'didn’t 'seem 'to “overly 1nfluence the rev1s1ons they ‘made.

.-Although they were aware of the teacher as on§ aud1ence for

“much of the1r writing, they seemed to make rev1s1ons to meet?

B

‘the1r own 1ntentlons or for a wider aud1ence rather than»

STmply to please the teacher Wh11e dack1e somet1mes saw the’f

'teacher as the pr1mary aud1ence and was aware of her 1nput L

"on31dered; the changes ‘she_.made 1mportant for any{ji“$\f

'.-‘n' ; '*',_

P

_audience

PR

':”:At f1rst 1 Just put down my 1dea that I have, 1n

1case 1 forget them After a. wh1le I th1nK if I wrlte‘_ ,ﬁf-f“
‘:dth]s down itﬁsf»not‘ go1ng to - make sense to the _7'%71
'person ‘who! s reading it. Then -1 Just change 1t

tdShe seemed to have g wider unknown aud1ence 1n her m1nd as
: she'rev1sed and showed that she was aware that anyonei whot
”was,‘read1ng' her wr1t1ng may not understand 1t unless she i
vmade it more exp]1c1t ,_;“;"v' B -
. . Before. 1 put ’Just 11sten1ng to us’ and I thought if
,“I put that maybe you 11 th1nk--ag1ve the npersonu&a
' better 1dea of where we - are UUSI;1” caSe.someone'“{'
was'[read1Ng 1t] ‘so they’ d know'what was happening
nIn addition ‘she showed that she somet1mes made revisions to L:
'su1t her own 1ntent1ons rather than ﬁor any iaud1ence Sheb;
’ 1nd1cated that she was deve]op1ng a true sense of aud1ence
so that the aud1ence for her- wr1t1ng .was st1]1 in thei‘

, background‘ but 'she was beg1nn1ng to create her own mean1ng

rby maK1ng changes because she was aware that they needed to
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be made._She was not just‘productng" them  to meet someone
else’s - demands. In d1scuss1ng why she nade changes to~a'
: spec1f1c'p1ece,~she d1scussed the teachqr’s 1nput but ’also
d1sCussed maK1ng the rev1s1ons becausé she wanted to o
)“She [the teacheﬂ] sa1d to put how you . fe]t and 1
didn’ t put _anyth1ng of how Ilfe]t » 1 Just put Ilcék\“
- felt scared' So in- th1s one 1 wanted to put how 1
felt and 1ike when you' re - dy1ng,uhow you fee]--‘]ikey
rwhen you re scared and stuff. ' | ' vb
‘Audrey a]so did not see the teacher as the only aud1ence for~
her school wr1t]ng. She talked about wr1t1ng var1ous drafts

withlitheh'first for herself: "At f1rst you JUSt write and

thenhwhen she makes us do a second or th1rd copy you re'

-~

writing for the teacher That's when you start th1nk1ng _N N

L 4
-'about 1t [the audience]. '

Audrey also d1q not thinki that = she needed to_make

rev1s1ons to please the teacher -but 'taiked instead about

»fmak1ng changes to suit her own 1ntent1ons o

| You don,t.haye to change it. ‘Sv,he Just wants . you ﬁ
change it ‘jfn‘you want to... ﬁi ange it i nta
doesh’tf make»,Sense; if something‘tdoesn’t"50und

. right- 11Ke it has’ to sound rﬂght to me and if 1t

ﬁyalerie faﬂso talked about mak1:g rev1s1ons to su1t her own

) R

'tntentions It SEEmed to be the tlme 1apse between drafts:
. ..

~‘which a]]owed‘her to see-. the need for rev1s1ons rather than

doesn’t I Just change it

7,*d put from other peopPe\b"Well the f1rst t]me.~l' wrlte}fd‘
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don\t have twme to th1nk>about 1t but- you go home and think

about it and you come back: and put 1nrd1fferent 1deas
’—v

about‘making- changes because the wr1t1ng d1dn t i ound

',right" toathem'

Albertgalso ment1oned making ;hanges because "th1ngs.

'.‘didn t  make 'sense to h1m wh11e Paul and doey boyh talked'

For a few students, however hav1ng the teacher _as: ant

¥

~aud1ence was somewhat ‘overwhe]m1ng dack1e somet1mes made

.- /scHod1 . you' re writing for the teacher." She saw the teac
/’ - t. - a .

changes because the teacher would be read1ng 1t V"At home it

s

not going to let the teacher read ity 1t won t matter

_ only ~really has to maKe sense for you, because 1f you are

M1chele saw the teacher as the pr1mary aud1ence for hern'

\

schoo] wr1t1ng "At home’ you're wr1t1ng for yourself-—“ atf

as; the most important reader of -her’-writing{ because

the

teacher could See' things the other studentstouldn’t.or

wouldn’ t: 4 }‘ifb‘ N
"}The teacher si Qot' more brains”than'the studentsj4
Tshe 11 flgure 1t out—-‘what makes sense 'aﬁal what
~doesn t, but the students just don t care” they read
: 1t over and give you a comment and hand it back

tSee1ng the teacher as the main aud1ence seemed to put some
™

'constra1nts on Michele’s schoo] wr1t1ng as  she somet1mes c

:Afelt she had to make changes jn response to the teacher s

>

_questlons and that these changes somet1mes led her away from\

_her own 1ntent1ons

Sometlmes it s better and somet1mes 1t’s worse—- say

\

'_A;cr;
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- you 11ked YOUP story in. the beg1nn1ng but then ' she

;;j' makes you do another one -f and ypu have quest1ons

and you have to angwer them- and put them into the

.story and then you de your th1rd one and there-s

Mi more-questrcns Pretty sooh 1t.sf not' the- way .you

‘1\Wantedvfit“tn the beg nn1ng because the way‘theF

Aquestionsb were, 'cHAﬁéég it .totally. Z'When#tjygu

answered . the questions_so'thatQit:madeusense, it's
‘tcta11y changed e | B .

oy

Although she could see that some of her. or1g1na1 draft wou]d

- not make sense to a. outs1de reader she feﬂt that fShe -had

to make spec1f1c changes to. answer the teacher s questions .

and th1s was - what changed her piece aWay from her- -own

. ‘ LY
intentions. ~ .

Well she wanted to know why and it waS‘,‘Kind of
. stupid- because i didn’t“exblain it so:it‘would have

been“confusingf-ythen:when you write ,the stcry to
fﬁmake 'it'nake”sense, it's d1fferent 11Re when she'

: asks ‘you the quest1ons to make more sense, you~\have
%

A

“to changef 1tw ;f she wants me . to change it, I }5j5

-

don’ t 11Ke it because 1t’s .hot the same as 7;t wasﬂu

before

] . - .
T

Co]1n also made changes in his wr1t1ng because of he,
teacher somet1mes -mak1ng changes because he was aware of~

getting marKs for them "That s because if -you- don t make""v‘

.hls f1rst draft andx}herefore he d1d not want to maKe many.

: R
. 3

1changes | sh takes marks off " He was often sat1sf1ed’w1th

. ,\\
A oo
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‘changeéz "Mosf of the t1mefyou Just leave it because i% js:
good- enough. You get your best ideas at the beg1nn1ng " Hev
could however see that these changes somet1mes made his-
vwr1t1ng better “IF therefs‘-a weak part in the story, it
~makes it better. / f;"_ ' e z
C. SUMMARY AND DISCUSSION |

/ The classroom context matched to a - great extent- wtnh
'that which the 11terature suggested should promote 1earn1ng
to wr1te and wr1t1ng for’ 1earn1ng The teacher was aware of
and used both functions of wr1t1ng-—those of legrning " and,'
“"COmmUntcation :She belteved strong]y in. giving students
a]ternatives and believed that this made’them think more as
'well as ‘helped them to take oWnensh1p of . ° th81P 1earn1ng

-3

,Thts be]1ef was reflected %ﬁ her teach1ng as she used a

f{;f:fnumber of sp4c1f1c strategwes tofencouﬁhge cho1ces Some of

e :
K sthe strateg1es she used 1ncluded bra1nstorm1ng 1deas dur1ng

°_fprewr1t1ng and encourag1ng students to choose one to write
about hav1ng them wr1te alternate beg1nn1ngs to stor1es and
chooSe the best one,. enourag1ng alternate- answers to
,questions: and focuss1ng on alternate ways of’ construct1ngj
sentences Students were also g1ven the cho1ce of whether or
'not to share their wr1t1ng -
Some,cho1ce‘was also g19en in 'the ‘forms; topics ,ahqva

'_purposes for writing. althougr focus was more on variety;ﬂ*

_wh1ch ensured that students wrcte in a number "Of d1fferent3a' .

_ways. Choice. was thus g1ven as hav1ng students choose from?fi'
L. X . j,‘ ) St
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several atternatives within a structured assignment.
The teacher a]so be11eved in 'revfsion ~as a way of
1mprov1ng wr1t1ng and used teacher and peer ‘input. in order'

o .
to he1p students revise their worK Some marks were also .-

‘ g1ven to maJor changes to content ’

Some of the other teacher beliefs included marking‘
_stUdents on  their performance rather than'knowledge abqpt
wrttthgj ty1ng wr1t1ng to relevent student ‘experiences and
having students write forvvar1ous»aud1ences[”5trategies were
?150 used which matqhed‘these beliefs. z | | | |

The informants’ beliefs and percept ions about writing
'mere quﬁte similar. One'of’thetr ma jor perceptions was that
'they‘.needed a lot of freedom in their writing, particularly
1n cho1ce of topics. They fe]t' that -freedom in topic
-,se]ect1on allowed them to deve]op the1r own 1ntent1ons and .
made the writing easier so it would turn out  better.
ATthough all students 1nterv1ewed felt they needed freedom
in order to wrltef the amount of freedom needed.. to develop
- their 1ntent1ens varied among students Four of the-six
dlnformants found more freedom in the1r out of schoo] wr1t1ng f
‘and tended to use th1s wr1t1ng for 1earn1ng Two students
did f1nd enough freedom in school ass1gned tasKs to use “this =

writing to 1earn o o

| Genera]]y the 1nformants saw the purpose of, wr1t1ng asv
a .way of sort1ng out thoughts and fee11ngs—jThree of the
students, however, perce1ved a d1fference 1n school wr1t1ng.

'and ‘saw “the purpose of it as most]y a way gf,recording and.

"-'i;: : ) ) o



proce551ng 1nformat1on and 1earn1ng content mater1a1

\
N\

. The aud1ence also made a d1fference in the way th'
wr1t1ng was used and in the development of 1ntent1on Two of

the 1nformants expressed the need for,‘complete pr1vacy in

»

" order to use wr1t1ng to exp]ore pr1vate concerns or problems_ .

and felt they cou]d not do th1s type of wr1t1ng .at school.
Ainh add1t1on. students seemed to make many more rey151ons 1n;
their school wr1t1ng than 1n that wh1ch they did at' hOme
~While their rev1s1ons as such d1d not seem to 1nf1uence
their use of wr1t1ng for learn1ng, thewr percept1on of whoi
the rev1s1ons were for, did" make a dtfference The ‘two
 .students who fe]t that ‘they were mak1ng rev1s1ons to p]easer
the teacher Saw the1r wr1t1ng taK1ng a d1rect1on they d1d
not want it to thus los1ng their own 1nvent1on
It is d1ff1cu1t to draw def1n1te conclus1ons about how
“the: context influenced . the way. wr1t1ng was. used for 1earn1ng"
because w;tt1ng.\f r‘,]earntng is u1nfluenced by so. many
" factors outsidetot the immediate context and var1es W1tht.
d1fferent writers However d1ff1cu1t it is to be‘defintte;;
;1t does seem l1ke1y that thid context did influehce the
__wr1t1ng fOr' learn1ng .of some students in various ways. In
:the f1rst place, the teachér s _be]nefs ‘about wr1t1ng ~and
about 1earnjng, as, well as the thematic focus'on”djleﬂmas,
and_some the‘strategies she used probably a]iowed someﬁy

writing for 1earning to occUr Since the maJor percept1on of

the students was that they needed the“”reedom - to do what-~

.7.they;»wanted 1n order to use wr1t1ng for d1scovery, ‘and thei
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; tbese strateg1es allowed some students to develop the1r own
v1ntent1ons Her strategy of g1V1ng a cho1ce in top1cs and

,forms of wr1t1ng seemed to allow Paul and doey the freedom

i

”to _ impose the1r - own structure on, the ass1gnment and thus

take over ownersh1p to use it for the1r ‘own PUrposSgs . S1nce

neither boy wrote on h1s own outS1de of_the school context

1t s poss1ble that ne1ther would have used wr1t1ng as a way

A

of :learning, bad he not exper1enced it in h1s school
T v :

"writing Thus the classroom context contr1buted dlrectly to

' th1s happen1ng

It is also~likely, however, that since sO*littlefof the

writing examined showed evidence of writing fO?‘*fj:hi”g;

: although an effort was made to set up the\ best 'pGssible

.51tuat1on for it to occur, that the schooa context inhibited

writing for learning In the f1rst place the. way most of the
&y

' 1nformants used wr1t1ng for learn1ng d1d not: f1t well 1n;\§§ o

'school context They used it to deal wnth very . pr1vate

matters when they felt an 1mmed1ate “and urgent need to solve’

'~personal problems or to purge- poWerful feel1ngs In a school

context there is not much pr1vacy. since other students can

[ S

.quite’eas1ly see . the - wr1t1ng, so——many ~would not feel

comfortable open1ng up to fully eXplore private concerns in

this context. In add1tlon, in thls classroom as in many,‘the-

T

'teacher read much of ~the ’wr1t1ng and th1s could further

'1nh1b1+ students from wr1t1ng about prlvate concerns

o

;teacher ~emphasized the idea of cho1ces, 1t 1s l\Kely that e

,

W

';fﬁf



F1na1]y, a schoo] context se]dom a]lows the flexibilty

- of t1me to encouragev-students to write about pressing

concerns whenever they fee? the need In th1s‘school, as. in .

‘;mostf4Jun10r.h1ghuschoo]s, the studeqts‘Were,in the Language
Artsfciass for only:a small part’of their”day and even‘while
they were'in this'ctass, st of the1r t1me was taken up by
v’do1ng tasKs wh1ch were an1t1ated by the teaqher ' Therefore5
it s ‘un11Ke1y that many students wou]d feel they had the
freedom to wr1te about a press ng concern wh11e they were
Dexpected to be work1ng on another task. The only time th1s
was observed to happen was when Tanya wrote about a persona]
"problem wh11e the.rest‘of the class was involved in another
task, and'even she expressed the feeting_that-shevshould‘not
- be do1ng this. type of th1ng | ‘ | 1 .

It a]so seemed that some 'student’si5tnterpretatton of

the }teacher’s 1ntent1ons h1ndered the1r use ‘of writing for

'1earn1ng Wh11e 1t was the teacher s stated '1ntent1on that o

N

nstudents ’should use the1r Journals to" wr1te about whatever o

they wished, one student fe]t that they were supposed to use
':Journals to record da1ly events in the1r ]1ves In add1t1on,
. while the teacher stated that she wanted ’the stUdents to:
rffrev1se only those p1eces of the1r writing that they w1shed;
;to. that -the flnal decision to revise was the author s,' two
students fe]t that they had to revise to maKe_sure the
-teacher’vs quésticﬁs.werev'”answer;ed-. A | |
bﬁThjs“bnistnterpretation mayb'haveb been a _stult of

students’ past experiences with:journal writing or ‘revising .
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- or could alsoﬁbe.due‘ﬂb eiperiences.with ‘writing in . other -
‘classrooms. However, some“misinterpretatton may also have

‘been because "of'confncts among the. different '-goals the:

e

teacher had for her students* While- she wanted to encourage :
)

.student ownersh1p and used severa1 strateg1es to encourage:
this, she also‘ fe%% other goa]sv-were 1mportant and.the”
strategies she used-to encourage these. may have _hindered
students”’ 1ntent1ons For . example.' there may have been a
‘conf]1ct between encourag1ng student 1ntent1ons and ensur1ng
the students were exposed to fa. wide range of wr1t1ng
‘experiences While students were always g1ven chq1ces to
' encourage’ intention, these were ' often - in thelftorm of
n_alternate.topics, formsvorvpurposes”to‘ensure that‘they had
a variety of experiencés SO thatttthey' seldomh hag’ a
comp}ete1y freehchotce At times some students .stiﬁl felt

~

that there was';not_ enough. freedom so that they could not

, a]Ways_write on a topic‘which suited them;__;',\ |

 The vgoal _ of\\ ustng | the journa1s as"a way of
commun1cat¢hg and bu11d1ng re]at1onsh1ps w1th her stUdentsd
may also /have been in- confltct w1th studentsb “use of

;“ Journals ﬁor 1earn1ng Since they tended to use wr1t1ng for’
/

f]earn1ng/‘when dea11ng with very pr1vate matters, the fact

'sthat the teacher would be freqent]y read1ng and =respond1ng

th Journals would probably d1scourage these students

S

:«'teacher‘Aasked students to make a note 1f they did not w1sh y

her to read'certa1n‘parts, they..st111 ‘may not' have felt;

from us1ng the Journals for this purpose Even though 'the]i%"-.
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-comfortabte Writing’privately in this'context h' B ?/1
F17a11y,- Khe teacher s goal of 1mprov1ng the students //"
wrbt1ng through revision may have . come into conflict w1th a‘A
few 's}udents ‘ u§e of wr1t1ng for\]earn1ng. In the f1rst
Blaoe, while—the teacher'S‘emphaSis on‘revision was probab]y
resp%nstb]e for the extens1ve -revision ‘most students d1d in
her class, and seemed to help some students clar1fy the1r
writing for. an aud1ence,-1t d1d not seem to contr1bute to
. the way some students were uswng wr1t1ng for 1earn1ng ' Many
_students d1d' make very~many—rev1s1ons to their wr1t1ng in
“class but they seemed to see the vatue of these rev1s1ons in
’uclar1fy1ng the1r wr1t1ng ffor ,aﬁ‘ aud1ence and not in-
_c]ar1fy1ng thoughts for themselves. On the other hand the'.'l
)p1eoes-~of ‘wr1t1ng which seemed to contr1bute most to’ the
‘students’ learning'appeared to conta1n-veryykfew' revws1ons,»
indioattng that the writers were not consctousjy usinof
“revision as a strategy to contr1bute 'to their-“learning
While 'some ”pieces of wr1t1ng tookﬂ‘the students in new
dtreotions ’and thus, rev151on in the1r thinKing was _tak1ng
plaoe, thesev students d1d not_appear‘to,consc1ously_moye
" bits of 1nformat1on around add or delete 'tnformation' or
choose dlfferent words, a]] of wh1ch m:ght Tead them to see,
tth1ngs d1fferent1y and thus 1ead to d1scovery Instead, most
v'of‘ the .students - 1earn:ng seemed to occur wh11e they were
”uSﬁng“the}'writing to c]ear their -minds and 1n mov1ng
thoughts' from the subconsc1ous to the paper where the 1deas d:

were in concrete form<so that they could'q%scover what-these



. ideas were or cou1d reread the writing and make ‘sense of

R their ‘thoughts ‘ S1mp1y wr1t1ng the ideas" down seemed to be

a]] that was . necessary The d1scovery came in ‘the wr1t1ng of

the~ problem or‘ wh11e they read it over so that it was not

necessary to revise- the wr1t1ng to d1scover further

»_In,.a few cases the encouragement of revision actua]ly
h1ndered the- development of thel student s own '1ntentwons i
since Qitw seemed 't lead few students to bel1eve that~'t

1mprov1ng the1r wr1t1ng was more 1mportant than wr1t1ng the

“way- they w1shed to. They made theAchanges suggested by the

_ teacherdﬁince they felt it.was the ‘best - way of improving

-

.bfheir'Wrtting'but as they did so, the ownership of the piece

- was transferred at 1east in part from student-‘to teacher.

Therefore it_ appeans that the context d1d 1nf1uence the

students wr1t1ng for - 1earn1ng, sometlmes by encourag1ng

and. somet1mes byl1nh1b1t1ng it.



.VI: DISCUSSION OF FINDINGS AND CONCLUSIONS

o Although through this study, I have been'able\to answerV

some quest1ons I had about what wr1t1ng for learn1ng loo@s )

T :
11Ke and what seems to be 1mportant 1n bts occurence, 1 am

sti]l wonder1ng about several 1ssues ar1s1ngf from - my.

.1nvest1gat1on and strugg]1ng w1th the 1mp11cat1ons these : may'

./(’l

have for teach1ng Because I- Knew ﬁrom the~ stud1es of
L s

Britton ,and others. vthat very 11tt1e wr1t1ng for ]earn1ng.'

hgenerally occurs in schools, in sett1ng up th1s study;”1~

"tr1ed to create the best poss1b1e env1ronment to ensure that

‘St d1d occur so that I would be able to study- 1t I chose a

' teacher who I felt would have a c]assroom env1ronment which

_promoted the freedom for risk taklng ‘that 'is‘ necessary. . tob

the development of student 1ntent1ons,.andc therefore.of }

«

vlearn1ng through wr1t1ng We created a unit7 whichh-would-_

:encourage students to use »the1rawr1ting;topthinkaﬂhrough

issues. On- top .OF“that;'lwe workédfvtogether' to choose
'”.*studenfs4 who seemed interested in writing and committed.to"

the learning activities I'even .changed ;1nformants during-'

. the study, choos1ng new students who showed more prom1se of

-

. using: their wr1t1ng for learnTng and 1. expanded the focus of

'my study to 1nclude wr1t1ng wh1ch took place outs1de of the

c]assroom In add1t1on to th1s,'the; teacher' seemed ‘to be

| do1ng all the r1ght th1ngs wh1ch the 11terature suggested
"should promote“learn1ng through wr1t1ng Yet', with all this
‘preparatlon, the wr1t1ng for learning. wh1ch did occur was

”7st111 a very ‘small part of the total wr1t1ng wh1ch was done
- . L ‘ ,

110 -
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erhe_,finst guestjdn I am faced withfthen‘ts, why did'SQ
little writtng for learbing occur, evén “though 1 went to
'smch great lengths to f1nd a suitable context7 Cou]d we have
done more to promote 1t° Would more' wr1t1ng for’ learn1ng'l'

have occurred had we created a better unit, or}asked better

quest1ons or chosen d1fferent‘11terature, or responded to

C . the ~students 'difterent1y7 1f that were the case, Ibtwould

‘probab]y be a relat1vely s1mp1e matter to examine what K1nds3d

-

of changes are necessary in- the enw1ronment and to recommendn

N R R IR

that teachers. 1mplement these changes in order to promotef.T"

\ 1 .
writing for ,1earn1ng. However, it seems]that.students' use

of writingtfor tHis purpose is dependentuon sovmany:Acomp]ex
- factors, thatdit is’very difficult to foster. Nno matter hou.r
‘suitable the context. This then ‘leads to a number of "ot_her 3
questions ahoutkgthef nature ofg ertjng_,fon learntng in
schooIsyt' | - ) | |
A DO STUDENT ATTITUDES TOWARD WRITING INTERFERE WITH THEIR |
USE OF WRITING TO LEARN’ 'f‘ A : ‘
In the first. p1ace,:student 1ntent1ons, as‘Nancy:Martin
(1976) says, seem to be very fragile. The 1ntentionito write,'
and to use wr1t1ng forh the purpoiﬁi of ]earn1ng is not
someth1ng that can be produced in a few weeks or months‘ of
encouragement ‘ espec1a]ly »when thef teacher _is, probab]yv; t
_uattempt1ng to- counter student att1tudes wh1ch have bu11t up-
hiovep._years 'of re1y1ng -onr the; teacher s 1ntent1ons.;lf.:
‘students‘vteu”the-teachertasfsomeone in controli.of:“gheir'
| | N *t: f;.‘g;}_._:.‘ | ‘
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writing andhtheirvfearning, it is l1ke1y very d1ff1cult for

~ them to :develoo the1r own 1ntent1ons.'even 1f the teacher

wants them to.‘It would also be easy td m1s1nterpret the-
'teacherts | urposes ‘wh1le try1ng to please h1m For example
f1n this study, some stude/ts m1s1nterpreted the teacher's

questlons to encourage rev1s1on, probably because they

. v1ewed her as 1n control of the learning. These students

"felt,'thatl they had to answer the teacher’s quest1ons about

their;wr1t1ng, even though she had told them numerous times

that the final decision.on what to revise was the author’s.

It seems then that sometimes, even when we think\ we Are-*

'promoting rstudent’ 'ntentions;f"VWe, may be unknow1ngly

h1nder1ng them because students have m1s1nterpreted what we

v

1mean

In add1t1on,/if we. can generalize the findings of

Br1tton(1975) | and"”simtlan‘ studies, -most students are

vun11ke1y to have much exper1ence 1n us1n§\ wr1t1ng for1cthe,r

é?urppse‘ of- 1earn1ng In fact most of the1r exper1enCe w1th'

_wr}t1ng is ]1kely to be in using it to commun1cate to 'the}

'teacher what they have 1earned usua]]y for the purposes of

6 "

veva]uat1on. When students ’ares' aceustomed dtO’_ wr1t1ng

' prtmartly. for the teacher ‘and in order to.get marks, 1t.as

somet1mes d1ff1cu1t to pursuade them to wr1te at_ a]ti 1f‘;

;the1r wr1t1ng isvrnot be1ng marked, s1nce they can see noﬁ -

- other reason for W"1t1ng Under] these C1rcumstances, tt
,.’would be very unusual 1f a great number of students did usej

wr1t1ng for‘ learning in school . sihce it would counter

R



.yet deve]opmentale ‘ready

i1s

' previous experiences of what writing in school is for.

A

I:B. ARE  JUNIOR HIGH STUDENTS DEVELOPMENTALLY READY TO USE_

THEIR WRLTING IN ORDER TO LEARN° ‘ S _a
. A]though students. in this - study made discoyeries as
they wrote, 1 wonder if many;ésnior high - students are'_not‘
o)

.use writing for_thiS'purpose

' and that 1s why wr1t1ng for'rlearn1ng is SO d1ff1cu1t to
-f1nd At th1s age, many students. are st111 not prof1c1ent
: wr1ters, even though we somet1mes seem to expect them‘ to

wr1te to 'the' standards of adults. Many are mov1ng for thef

)

f1rst t1me from express1ve wr1t1ng toward more commun&cat1ve’

funct1ons Some are st111 exper1ment1ng w1th different

sentence structures /by expand1ng '»and Jo1n1ng ‘s1mp1e7,.

sentences Some are just becom1ng aware of appr riate~use

of mechan1cs and many are try1ng new forms of w'1t1ng for

the f1rst t1me W1th all of these new experiences, is it any

' wonder that few students are further‘,exper1ment1ngi with a
.'new =funct1on of wr1t1ng7 Even many’ adu]t wr1ters ‘who have_y
:'sorted out these K1nds of 1ssues in the1r wr1t1ng and who o

'Eshould ﬁwnd 1t much easier to use wr1t1ng in this. manner do

" ot do’so,

L

B ICI DOES WRITING INSTRUCTION IN SCHOOLS PREVENT WRITING FOR

LEARNING FRdM 0CCURRING°

It Ei' poss1b1e that there is’ someth1ng about the way

fthat we teach wr1t1ng that counteracts 1ts use for learn1ng
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We Know:that'tocussing too. much on the wr1t1ng product
whinders student 1ntent1ons, but perhaps the new emphasfs on
.prgcess is JUSt -as conf1n1ng for ‘some students I began to
worry about th1s after I had asked my own students to write
.‘me a short note to tell me about how th1ngs had gone _for

them dur1ng the year, what they had enJoyed do1ng, and what.

”chey might do d1fferent1y One of my morea consc1ent1ous

'"students brought - her - note and asked me to respond so that
»,she could do a f1na] draft She had come to see the process‘
1a5‘ someth1ng she was supposedyto'do4rafher.than;thinking
about’why she m1ght maKe_nevisions"or edit oﬁ7 do ‘a’ new
. draft , Perhaps it ‘was :because At emphas1zed the wr1t1ng
'bprocess too much and th1s led her to .be11eve that it was
‘1mporu§nt to do a]l‘ of the steps at alt t1mes, no matter
“what the purpose or context ‘“ *
Eyen though we ~Know that ‘a wr1ter does not always go,.
- through .a processi of - dFaft1ng, vrev1s1ng,\ ed1t1ng, and
.ipubijshing, ‘t th1nk that we may tomet1mes force students
into going through that process and pressure them to make
:”rev1s1ons before they are ready, or before they see a need .
to because we want them to fit 1nto' what we fee] is the'.

proper wr1t1ng process. S1nce we know that th1s process s

suggested by much of the profe551onal l1terature, and s1nce,'

e

it seems to make sense in terms of what we have exper1enced »

in wr1tdng, we adopt 1t as a method of teach1ng - When thJS-;

ihappens,' the‘ process often becomes less a usefulgway of

.'th1nk1ng about writing’dr a way of hetpinngome'stUdents bat‘.
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some t1mes,_and more of a prescr1thon wh1ch is 1mposed on,

all students for all of the1r wr1t1ng The‘more orthodox thevl-‘

O\

'_;;method becomes, the maore it lends: 1tse1f :to teachers

controlltng the wr1t1ng and therefore the less 1t encou\ages

~ the students own 1ntent1ons What may result 7isf that thg
‘»process‘ and the wr1t1ng ‘become ours rather than the -

author’s.

‘)Perhaps the- way the ent1re 1anguage arts program is .

deaﬁt w1th in schoo]s is 1n oppos1¢1on to students - use-. of

wr1t3ng “to '1earn S1nce the pr1mary focus of ]anguage arts -

programs ts ]1teracy._the content becomes less important

~ than. Wearning to read or: to write. Writing for 1earn1ng‘

’therefore makes Tittle sense in th1s context 'since ‘we may .

legitimately ask, Wr1t1ng§gto Jearn what? If_what students
learn in language arts ctasses ‘séémS" to be of less

vimportances than deVe]oping- 1ttera¢y;,:At is d1ff1cu]t to

. _encourage them to use their writﬁng to.Jearn

4

'D. ARE THE TOPIES STUDENTS CHODSE IN THEIR WRITING FoR -

- LEARNING ‘NOT SUITABLE FOR‘SCHOOL CURRICULA’

It is also poss1b1e that students se}dom use wr1t1ng to
1earn in Jun1or h1gh because the types of j

concerned with do not seem tq\igi 1nto any schoo] curr1cula

For examp]e}.the issues raised\d their wr1t1ng by - students7-ni

in this study such as problems-.with boyfpiends, makinéj'ﬁ%

fr1ends, or’ s1mp1y dea]wng w1th be1ng in a bad mood are'not
o

trad1twona1]y -dea]t with in schoo]s Wh1le schools do have

ssues - they aref‘



health and gu1dance programs 1ntended to help students dealf
.'w1th maJor prob]ems, ‘the types of issues wr1tten abouf byv""
’these students don t ,seem to fit 1nto th1s category and yet

""’they were V1ta11y 1mportant fo 'th 'lstudents . 1s there a -

;place, then in - the schoo] curr1cu1um for these k1nds of'n

t1nd1v1dual and often very pr1vate 1ssues°.

' The 1anguage ‘arts. class m1ght actually be. the best

p]ace to encourage. students to do some th1nk1ng about 'suchvl

1ssues After a]l many teachers use Journals and encourage,

the1r students to wr1te about ?haf\Ts 1mportant to them “and -

"‘ihe teachers reSpond iny:the role -of aj trusted adu]t

;Simtiar]y, it seems that. one of the most usefu] aspects_ ofrii

'Titerature‘ is- self- d1scovery and awareness. " These. are

-

certainly outcomes that " many of us ideriye‘.fromlireading .

1iterature,_ just as they are often reasons why authors

write. L1terature can he]p us to see 1mportant 1ssue 1n a .

’new way-, whether those 1ssues are very pr1vate prob]ems or

?

bnoader more 1ntellectua1 quest1ons

I am not sure though that encourag1ng the use of5

:read1ng, wr1t1ng, talk and v1ew1ng in-school to deaI' W1th,°

| these pr1vate _concerns’ would worK. The problem'of lack of
?

“ pr1vacy in. school might m1tlgate agatnSt it. Even though

‘some students in my study had stumb]ed on the use of wr1t1ng'
to solve personal concerns, in the1r wr1t1ng outs1de of;}n.

school | they d1d not use their schoo] wr1t1ng for th1s

»

purpose partly because 1t was not prlvate enough

»~

[
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In add1t1on to the fact that there are so‘ many peopte:f
around in a c]assroom that ;t is very b1ff1cu]t to Keep them
fébm seelng ‘each other s wr1t1ng, there can be a’ conf11ct
between @#;' need for pr1vacy and the need to share wr1t1ng'
"in school. As th1s study 1nd1cates, some students will. t
_ obenv up and take 'thef ‘same r1sKs and wr1te about what S
impontant to them unless they are ensured. some pr1vacy
theirv writing They need to §now that not everythwng they
{lwrité is open to pub11c scrut1ny, that some of the 'wr1tnng~

is',their; exclus1ve doma1n ’and that they may or may not

'éthse.to allow anyone to read it Th1s problem ‘ar1ses,”

iespecfal]y 1n the Journal wr1t1ng students do in schoo] ln";"

~most Cases tﬁe .writing is written for the teacher albeit in *

'the role of a trusted adu]t rather than an eva]uator of thef
_wr1t1ng However, even this aud1ence can 1nh1b1t some
students fromawnittng about what is rea]]y’on thetr.minds.

- 0On  the ,other Fhand; Sharing‘fis one:_of,hthe prime
motiyators‘ fbrttwritingv SO ‘that students‘need‘to-bejgiven
':every-bpportunttyfto‘share what they havenwritten; not only
with the“'teacher but also with each other: tn pairs, in_'
Small groups, wjth_the entirefctass,,or,wjth chers outstde
bf the c]assrodm. This emphasis dn‘sharingrmight‘tead some
~ students to think that school is not a place for any kind of
.private writtng and therefore not useftheir wrttinghtdr this
purpbse | r |

As1de‘ from these 'difficulties,.language arts c]asses

probably st111 cou]d be places where students could attempt
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.td‘sort out 1ssues of pr1vate concerns. Hdweveh,' 1,'5m not
:'totally conv1nced that school is an appropr1ate p]ace to do
tthns. In the first place, the.nature of schools,' espec1a]1y j
'jgn%or highs,;vseemsnto Tead to Tearnihg beooﬁtng'bnoken'up
) into parts,.with a ;speoifiC' time andv often+ a- dttferent
. teaoheh'"for _each pteCe' of 1earn1ng IF students Vtew .
;1earn1ng as compartmentalized with spec1f1c t1mes -torh each
d1fferent type, it could be very d1ff1cu1t for™~them to make_
..any connections beween the1rt concernsk-and the type of
~learning that‘1s supposed to be happen1ng at that part1ou1ah -
t1me ‘In add1t1on when all act1v1t1es are“ scheduled it
-would bei very d1ff1cu1t for students to f1t the1r concerns
‘in. How cou]d they wr1te about a concern ra1sed 'in‘ soc1a]
“stud1es c]ass 1f the t1me foh soc1a1 stud1es was over or if
it was not t1me for wr1t1ng7

It also. seems that whenever someth1ng becomes part- of a
_:sohoolncurr1cu1um.‘ it becomes r1tua1:zedl and }oses TS
“original value. The original intent otythe'Silent;Sustained‘
Readtng Progham for example, was to encourage S$tudents %Eﬁ
read‘ However, in inplementtng it, schools weredfaced with
the prob]em of what to do with students who d1d not Tike to'f
read or did not feel Tike read1ng at that part1cu]ar t1me of.
.the day. Simtlarly there'weie‘decisions to be made abouf
what was acceptable reading materjals Shou]d magaiines or
:_comtcs. be allowed ~or what aboutt' heading' textbooks,
:especial1y if there was an exam next per1od7 What somet1mes

'happened was that'rules were made to cover each instance and




S R -ﬁﬁﬂr:' e .u.. R
a — '*f . " o 119“
- applied to‘each*student equatty so that theiprogram thatrwas
ortgina11y intended to promote ptea@@rable reading_sometimes
became a chore for both’ students and teachers '. .

“ Journal 'wr1t1ng in schools often suffers a s1m11ar
fate. Every student must wr1te at the same-‘t1me .and. mus t
show the writing | to prove that something 1is being
accomp11shed By 1mpos1ng th1sh samenessv on Student5,3‘a'
-_‘program wh1ch is destgned. to encourage " free" wrtting

tbecomes someth1ng students must do for the teacher Land in‘
: some cases it actua]]y d1scourages wpﬂt1ng If we treated a
program des1gned to help students dea1 with pr1vate concerns_‘
' in th1s-way, it wou]d be worse than useless. Wou]d we. force
students to have a concern at’ ten o' clock every morning so .v

they could‘wr1te about it? If they d1dn t have concerns, how:

would we- Know they were accomp11sh1ng or '1earning"wanything»f

~ E. WOULD A FOCUS ON EXPRESSIVE AND POETIC RATHER THAN

dur1ng th1s t1me°

‘TRANSACTIONAL WRlTiNG :ENCOURAGE' MuﬁE WRITING FOR
'LEARNING? | o | |
Thts “study also led me to wonder whetherIWe‘focus too -
”tmuch on transact1ona] wr1t1ng in schoo] The * sfudies' of-
k Britton and others %aye certa1n1y 1nd1cated that this 1s'the
vpredom1napt mOde of wr1t1ng in ‘many schools Perhaps ~itr'ts
“hbecause adults find this type of wr1t1ng to be 1mportant'and-
can usz2 it for d1scovery as well as forv commun1cat1ng that

4

. SSbiety' tends to stress it as the most important type of




120 .

whiting -vIt may be that because schools often reflect th1s

w..

b1as that we push students 1nto this type of wr1t1ng before -

they -are“,ready and curta11 their use of express1ve and :

33poetic Wr1t1ng -wh1ch mlght be more va]uab]e in th61P

_ 1earn1ng Wh11e transactlonal wr1t1ng 1s usually emphas1zedﬁ'“

in Jun1or h1gh poetic wr1t1ng is often thought. of as -a

fr1]1 e It is_ somet1mes .seen as' "merely"” creat1ve writing
ik wh1ch is good for deve]op1ng creat1v1ty but is not a]] that
useful in ‘the rea] wor 1d. - In th1s study, though poetic -

' wr1t1ng was more va]uable than transact1ona1 writing ih \the':

1earn1ng of at 1east some of the students Only one of the
- .

students could have been 1nterpreted 'as' mov1ng toward a

transact1ona1 mode in her wr1t1ng to so]ve a problem and she

found that it did. not worK all that well for her The type'

'shaping theit 1earn1ng was express1ve wr1t1ng wh1ch was
be1ng shaped toward the poet1c part1cular1y poems . Although
some pieces of writing had tnansact1ona1 features such as

‘1isting =arguments'nand examin;ng both'sidesfof an argument,
wh1ch seemed to contribute to the students’ learning,d these
pieces. of wr1t1ng were st111«§as1cally poetic. The students

. seemed to find poems eas}er s1nce they could create a tp1ece

'ofv wr1t1ng by simply wr1t1ng down their thoughts and

feel1ngs w1thout attempting to f1gure them out.  They were

§

. ab]e in many cases to wr1te w1thout really mon1tor1ng whatv

ﬁ“slthey were writing, and the 1earn1ng occurred as the - wr1t1ng7

~~

purged their fee11ngs ~or  as they d1scovered mean1ng'1n7

A

of Lwr1t1ng these students seemed to f1nd most useful in/

\/



121

reading over,theirvwrttingL_Perhaps poetry’is easier'pecause'
- the thinking ot some . adolescents 'has; not ~yet ~deVeToped'
enough for a logtcal, sequential, rétiona]:typelof‘approach-

'S

- which is more important in transactional writing.

F. DO PRESSURES ON TEACHERS PREVENT‘THEM FROM ENCOURAGING
| WRITING FOR LEARNING7 |
- There ‘are 'a_‘nomber'-ot:fpressures' on teachers which
~counteract encouraging writtngv for leérning, in,~ their
classes. As a'nteecher . feel that I should 1nc]ude in.my
‘progran numerous strateg1es based on my read1ng, ‘research,
:and other sources of profess1ona] development As a resolt.
I somet1mes try. to do too. many th1ngs and push Amy students h
too hard-and perhaps expect too‘muchvof them. I'm sure that
this kind ofﬁ pressure"on stUdents is not condUcive‘,to
reflect1on or exper1mentat1on since they feel that they must
' get a]] of these tasks done. | | | e
I, -also’ feel pressure from the pub11c to maKe sure. that'
my students are 1earn1ng in ways'that are demonstrabIe.- One
of the.'bigvgest pres'stu'res is to mvakev sure stu-denﬁ ard good
:-writers.:Theoretically;wthe,goals.of writing improvementband
; writing for ‘leérning' should reinforce each other s1nce’
v-wr1t1ng 1mprovement shou]d grow out of students wr1t1ng to
.real *aud1ences for their own purposes, about topics wh1ch
are mean1ngfu1 to them-- all of wh1ch should also encourage

B wr1t1ng " for fearnlng To do th1s, however means’ to give

'h”students control over the1r wr1t1ng and the1r ]earn1ng, ndv
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7‘wh1le th1s focus on student ownersh1p means that they-fhave'
. more freedom to exper1ment ‘and take r1sks, it also means'.
| that the1r ]earn1ng may not a]ways go in’ the d1rect1on that
':fteachers; parents, and adm1n1strators fee] 1sr1mportant. Itl‘
also meanstthat;they may notpachieve'what‘we-eipect them to‘
and ‘sov we feel :uncomfortablef giving“up,controt of‘their
v]earning.v | | ® o v |

In addition,.as students are at]owed to expertbent.with
SUChl'aspects asf organizatiOn,“ spelltng;' and  sentence
structure, their. product might actually appear to get worsed
before they learn what works best S1m1lar1y, f]uency might "
suffer as . teachers g1ve up contro] of topics and students |
strugg]e w1th what to write about s1nce ‘they can- no longer
rely ‘on the ‘teacher for topics. Teachers,fmtherefore, o
somet1mes feel uncomfortable in encourag1ng ownersh1p since. s
they m1ght see apparent regress1on in a- curr1cu]um area that
the pub]1c focusses on. )

“ “ . . -

N We; seem espec1a11y re]uctant to g1ve up th1s control

when student work 1s for a pub11c' audience. _'for' examp]e.’
“this ﬁyear 1 had my- students wr1t1ng stor1es which would be
' placed in the schoo] 11brary, to be read by younger
students ' Even though \{ﬂe s1tuatlon shou1d have been all
that was needed for my $tudents to see ‘the need for rev1s1on
dg}d ed1t1ng, I was' still uncomfortable with some of th
products, feellng that some students cou]d make them better.
In some cases, 'I 1ntervened and pressured the students to.

| maKe further changes to the content style,and-mechan1cs of
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. ﬁheif wrftiﬁg; éVen ihOOgh 'fhey' Wefé fsatisfieé' with t
,qriginal.'-AsA:I did this, i‘tOoK*oVer the intention, making
.”redensibilityvffq;‘-the writing Iminé ~‘ipsteadH‘\of the
students;,“. . : ... | | e _
, Sqmetimés then, if We sthesgﬁﬂWfitihg improvemeht féof
4ah§h; we take dyeflcontPOI 6?.the studehts’»leabhing.¢Which'
prevents them.fPOm‘using writing_fqr.their oWn;pu}péées; ‘We
' sometimes ‘spécffy -Fdrmé'ahd.tobics td,ensure‘that students
a'mﬂﬁrife in these ways.,of we encourage fheﬁ‘ to make éhanges;
"they’ do :not'éeg the,neéd'fo}, all of whfch takés away‘ffom
their choice, -hinders fnténtion,‘ahd prevents writing for
| learning.. ‘;v
Another pressure wHicthreVents teacheré from a]ISWing
studénts' tbl'Stfggturé their OWH- learning is_fhe ﬁéed:fd
'foliOW"curricdﬁhQEénd ke 1p studénts héet'common standardSIOn 
school, djstriéff'and proyﬁhciaI test$. It isxmuchfSafér for.
teachers to_éohtfol~and épeéify:the'learning ahd therefore -
make sure everything is "covered" if our Students must
“dembhstrateathaté%specific skills and _content' have been
1earned;'. | . | - | . .
G. WHAT IS THE PROPER BALANCE BETWEEN FREEDOM AND STRUCTURE?
'.The‘lasfvprﬁbieﬁ 1 see is thét of:méeting‘the‘differehtw
~and often cohf]icting;heéds.ofva11 of duf stddénts in their
’( use,lof writing for learhingiL.Whijé it is- sometimes a

relatively simple matter to find Tjteratdr@ or activities

.. that ~almost all studénts cah enjoy, thﬁs does notwappeab



”,suffvc1ent to- engage them;4j?' : pfwrittng”to
jlearn What we as teachers mQSt Flnd t%s' ' '

in  the structure.we 1mppse-on ﬂearn1n';l& 2 °udents arey

s
Yo V'l

allowed to deve]op 'the1rx oun .ff‘ - - ; e;ﬂstitl,;.ﬂ
'encouraged to r1sk 1nw the1r ,:; ; e "3 would not

ord1n;?11y try Th1s balange becomes‘ev to
"f1nd because it 'appearSeto be qu1te d1fferent f ar1ous\

students Some students seem }o

need complete ;“
P “’ . "‘.‘!\'f, ’4'_\3& S . . A
topic; fOrm~\~and -timeu L wr,

their own 1ntent1ons

students may do tHg t:as‘K but . aréaunable to use it for t‘hen"*

. 3
own intentions, wh1chuneans they cannot use 1t for learning.

: ’What' may result is empty, voiceless, wr1t1ng wh1ch lacksmany

1nvlovement on the part of the student and wh1ch they wJust.
seem to do for the sake of gett1ng it done. * a

| On the‘othenhhand some students have troub]e with .- too
much freedom. They 1ack d1rect1on and don 1 Know what to do,
-poss1bly because they are used to rely1ng on the teacher for
" the .intention to wr1te What may result aga1n is- empty,
v01ce1ess wr1t1ng or no wr1t1ng at all.

On top of everyth1ng else is the problem of ma1nta1n1ng,
scontrol Somet1mes the freedom re J%red to promote using u
ewr1t1ng to learn might 1ead to a 1tuat1on where any Kind of:
. 1earn1ng is un11kely Wh11e some’ students can benefit from
th1s‘ freedom others s1mp1y see 1t as ]1cence and can cause.-
prob]ems for the rcst of the class because they do not have

enough to do or enough structure
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.. Some 'struCturing of learning. then, is necessaryt and
for some students, it can actually fac111tate 'wr1t1ng for
1earn1ng An ass1gnment can spur!' students to. experlment w1thh‘
© new ideas 1f it meets fheir needs and '1f they ane given
enough - freedom _to take over ownersh1p of the task ass1gned‘
‘to them. Th1s is what happened with two of the students in
my -study There seemed to be the ri Jht balance for them of
freedom and structure so that they could adapt the task for
;thetr own .purposes and ‘use the1r wr1t1ng 1n order to
discover. It seems;’then that a]though we - must continue to
~ structure. some of the 1earn1ng by ass1gn1ng sométtasks to
'nudge students 1nto new exper1ences, we must also be aware
of giving as much choice as poss1b1e within .the tasks {na
order to allow students to develop their own{intentions.
H. FINAI".",RAEFLECTIONS S o
‘In this chapter I have discus'sedﬁr some of  the
difficulties wh1ch arise when we try to encourage students
‘to use the1r wr1t1ng in order to learn. 1n schoo] -I do not
however 1ntend to suggest’ that the task is 1mposs1ble tn-'
“my own class,.for the past few years,.°1 - have _consc1ous1y.
e attempted to .help' my students'”use'their‘wrtttng'forithed'
- purpose of Tearning' I tried'towgiVe'them more. fneedom' to
structure their own learntng and to gﬁbe them more pr1vacy :
- to explore 1ssues that were 1mportant to them 'iIn; Journal

er1t1ng , for-examp]e, i have encouraged my students to take

the 1n1t1at1ve in dec1d1ng what to _wrlte aboutg-and -have\

o




Semohastzed{that stUdents chOOSe what to _share w1th me or ’
w1th each other Nat all of the1r wr1t1ng is for shar1ng At* ‘
.,'“the same ‘time I have encouraged volunteers: t? read aloud
v‘:“what they have wr1tten and to share the1r writing in pa1rs_ﬁ
| SO - that they cou]d take the1r cues and receive the impetus . @ﬂ!
to write from one another rather than from me. I_also;v\ &
. attempted to- make my students learning in_.school re]event
to their own 11ves Qy_‘letting_ them ’takec_the, lead in -
'inttiating discussion or writtng. about ‘issues that were
,'important’to them. | | ‘h i ' .
/LWhile I have stuggled with trying to find appropr1ate
- balances between freedom agg structure and between the need

.to share and the. need for pr1vacy, I have been able to see”

some of my students, at t1mes, us1ng the1r writi rn order

tohJearn.‘lt seem appen most when 1 enouraged students -

(‘tov'Write./about a numbe ~of - events in the1r 11ves and tod

choose a few of ‘these to create an autob1ong

hy, andrwhen I

’tencouraged them to resp d in. wr'tmng,' o ]jtepaturé‘by h

exploring their.théughts an feelﬂ gs/about thev,characters

and .issues’ arising ”fromf ak st y;ﬂ_or teliing about
xexperiences“they had;which Were similar. _- _

‘sz/thinKZ tt; ts necessary to rea11ze though that this
¢ywrtting for» Iearntng that occurred was very sporad1c.
s somet1mes happen1ng when [ 1east expected 1t and somet1mes

not happen1ng when I thought ;} wou}d Wr1t1ng for learn1ng
f_js noti somethtng that can be forced and §§1th’a]1 the

ﬁc1rcumstances~that may m1t1gate aga1nst it, welcannot'expect'
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happen for a]l students at a11 t1mes or when we w111"'1t to

\“.vhappen.

'*un White attempting to promote. students’ writing: for

1earn1ng can be very d1scourag1ng since 1t sometimes seems

R

too much of our students or ourselves by 'expecttng it to-J"

‘that\’our %Pest effqrts are e1ther in va1n or are'actuaiTyt o

1nh1b1t1ng our s}udents from us1ng wr1t1ng in this manner 1

-

th1nk teachers ca have a role to play The best we can

probab]y do is to create a su1tab1e and worKable env1ronment

in order to 'encourage writing for 1earn1ng The key 1s

: probably recogn1z1ng -when vwriting- is tapping-'a' genu1ne»

;concern on the part of students and accept it, eVen'tf'it

does not accomp11sh what we expect or does not fulfull the.

assngnment We need to try to 1gnore the pressures that

are put on us to take short cuts in 1mprov1ng our. . students

wr1t1ng by tak1ng over the ownersh1p and forcing them to do

what_we see asovaluable, If we truly want them"t ‘ 1mprove

their writing, they must see the value in'doing this. It is

not someth1ng we can ggrce on them. In other words, we-hCan'

~not give them the power to deve]op their own intentions, but

we may allow them to taKe it by not push1ng them too hard o .

too fast

I ‘think we also need to" realize that the ,magic inv

teach1ng 11es less in the- strateg1es and- methodo]ogy than 1t

'~ does Tn‘the rapport we have-w1th our students. Iron1cal]y;

the tinme when I felt most effeotive as a teacher was in my

role of researcher for this study. 1 did not “WOrry~'about.

7
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_what‘methods‘were most.effectiye in he1otng the students

”1eann, and 'didn’t‘vhave to worry about eva]uat1ng them orJf
: about reporting on how well they were do1ng Instead 1
R could talk to the students about what was really concern1ng
'them find out what was working for them and encourage themx
to extend “what they were d01ng 1 was able to galn their
'trust in a way that I never qould as a teacher s1nCe I ‘was
able to find . the t]me to discover their rea] concerns and
':could respond to the1r wr1t1ng in aﬁéiay that demonstrated'
this. If 1 cou]d now f1nd the ¥lex1b111ty in my var1ous.
4teacher ro]es'of eva]uator parent subst1tute, reporter and
;(even po]1ceman and focus more on the role of trusted adult,
.as I d1d in my role as a researcher, 1 am sure that I cou]d
better promote wr1t1ng for 1earning among my students; e

N,
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