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ABSTRACT

&

In thlg dissertation [ report thg findings of a case study designed to

identify explanatory variables in the differential occupational

socialization of young people fgom middle-class and working-class
/“ o :Q * B
! backgrounds. In short, thefktudy addresses, in differgnt terms, the
'/' +

/ .~

/

./ question posed by Paul Willis 1n Lﬁarnfng to labour: "Why do working-class

kids get working-class jobs?;
Preliminary fieldwork and a review of literature related to cluass
differences in primary and secondary socialization suggested a number of
variables (including value dimension, general priorities, attitude to
Schooi, attitude to{wopk, occupational concerns and occupational ~
-
orientations) that could be expected to contribute to the differential
occupational Scuialization'bf young people. from m}ddlw—class and
working-class backgrounds. These variables were incorporated 1nto éwan
propositioﬁs to Serve as an organizing framework for the study. The
proposed thesis was thét these variables, together, contributed to a
distinctive perspective on the wérld of work which distinguished young
ople from middle-class and working-class backgrOunds( The ddta for the
//ifidy were collected by administering questionnairés to 498 students in 4
large senior high school. Comparison of the sample with a national sample

\ 'F\.“ .
suggested that it represented the soclo-economic categories of é%hadian

soclety satisfactorily. A ;\\_~/[

Analysis of the data, coqducted primarily through cross tabulations, 7
revealed that, although the predicted class diffefences were apparent,
‘particularly for males, when some of the variables were examined
individually (especially, value dimensiop and attitude to work), the

iv ’
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difterences were not sufficiently stronyg to warrant the formulation of a
‘moxdel which claims that, together, such di fferences constitute class

specific ;wrspéx:tivvs on the Rorld of work, and that such perspevtives help

to explain the low rate of inte ”k;[’lJT"dtﬂ)ﬂ&l occupational mobility 1n
' 2
Canadian socliely. ‘
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PREFACE o N

— -
This study arose (TR my 1nterest 1n the conceris o young prs el s

}
they anticipate life as an adult and prepare for the world of work. As

such the study 4s related to the general ared of aInquiry concerned wiith the

fel

4
transition from school (o work.e  Yet 1t 1s not the transition 1iseld but
the attitudes of young prople to school and work, thelr values, thelrn
occupational concerns and orientations, and thelr general priorities xts

\
this time of 1ife to which the inguiry 1s directed.s 0D short, the study
<

focuses on the perspavtives of young people as they antleipate The

transition fran school to work.

The project ovolved as a result of two concerns, Mirst, A= with all
research, the general objectives of the study suggested the direction 1
would take, and the technilgues that could be used. But | no less amportant,
was Ihy Mistory ot the project and the background which [ brought to 1t
The rescarch desceribed 10 this thesis 1s the pesult of o punber of Al tmphs

To study younyg people as they antlolpate the transition from sohool to

work. Though sume might prudently refer to these carller attompls as priot
'}
studies, 11 is probably more accurate to refer 1O Thim s i series ol
s ’ :

e £

v ‘
tr'x:jl—and—ernpr” proJedts.  However | sinee these carly attempts have

infuenced the outcome of the study it «@s relevant to outline the major
' \

~

stages in the history of the project,
My decision to conduct rescarch related to the transition from school
to work developed from a long-standing involvement with educational

institutions. [ have been involved 1n the oducational system, elther ds
Student or teacher, for most of my lite. out of this background, partly by

design and partly by chance, th& sociology of ~ducation has emerygexd as o

"
y



primary focus of anterest. In parti«‘ulei%}l\, 1 have found myself attracted to
1ssues which rwl:x‘tw 1o the effects of different socio-cul tural backgrounds
of vouny, people’s .‘\'vh«x)li,ng eXpeerience and ;wrfonnan\ﬁw:. Another particular
area of interest which has attracted my attention 1Is the sociology of work
and lersure.  How young prople came 1o take ap certain jobs —-— The provess
ot occupational socialization -- 1S a tople which 15\}?'11\)1*%«1 by. both of
these areas of 1aterest,  One other point is relevant here - @.V S
predisposition towards qualitative rvSt)zxr\:h\‘. This arises partly as a
Ly from early experiences wit.h mathematics,  But also, more positively,
1t arl.\s«u«; fram my (,-unle;llmn that gqualitative research has more advantages
(5
and tewer disadvantages than 1ts methodological rival.: I have found little
sox-iological research that gets closer to the vssential elements of social
otructure and soclal interaction than theoretically grounded and o
A .

historically informed ethnography. It will become evident in the following
pages, however o that thls stance is ironic in 1ight of the content of the
thesis: "You can't always get what you want,” as a popular refrain goes.

These interests and predispositions were some of the factors that
1nt luenced me as ] ‘\swzxrvhui for an appropriate toplo a'nd a4 sultable
methodological approach for my dissertation.  The transition fram school 1o
work presented itself as an im.ercstmég area of ingquiry because, 1n

r .
addition to its relevance to my personal interests, 1t s a tople that 1s
jowated at the boundary of two vital institutioms - those of education and
work. leaving school and entering the labour market also marks an
important developmental stage - that of the recognition of adult status 1n .
CONtemporary S.O\tivt.y.» At a timeSwhen vocational programmes and concerns m
over the televancy of school curricula are freguently discussed, 1t seomed

.

timely to direct research to the transition from school to work. In my

4
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;xpprmm‘f: o7 the tople 1 considersd 11 amportant to attempl Tw cule Toodn

/, » -
understanding of the young persan’s pelspeviive on this transitionalfpesiod
- “F
rather rhan/hu;;i:i_;x\-luslvwly l\n‘lB the "objective” findings. and Theory

construction of the detached sortial seientist. These 1INClinations wel::

otrepgthened after a reading of paul Willis's study of working olass lads

i

in their last one or two vears of schooling.  In fact, my 1nitial

Intention, naive as it mow seems, was tO replicate willis's study :mo
closely as possible 1n a Canadian setting.  As | attempted 1O formuiyte

L3

N ~
research proposial, and explorad the possibrlity of pgalning aceess T
/

¢

/
xev)trlr{g and group sultable for such a study, the 1dea - replicating

willis's x\xti}mogmphy seemed less and less pratical. 1 devided my initial

5
<

plan was unreallstic and began to formulate an alternative.

The mxi1fied research plan took the form ot a more general study of

/

the objective and subjectlve aspauts ot the process of transition from

-

school to work. The weneral plan for the study at thls stage was 1o

tdentify and describe young people’s per'spectlves and situate them 1n thelr
> ! o

Soclo—cul tural context. [ owas especlally interestod 10 contrasting the

: A : -
perspectives of young people: fho had successful school careers wit hOSH

~—

who had less success, and in comparlng the perspectly gs<ui‘ 71\:21(‘1(!1":;@(111}’ and
non—academically oriented students. In this modified plan, 1 proposed  to

oxamine the transitional stage of young people's lives through a mul tlple

data-collection procedure comprised of interviews, friendshlp-group

,discussions, fieldwork," and family ‘discussions. The plan was put 1nto
practice beginning with the structured interviews. But the information

. . /’
collected in the course of these interviews did fot begin to get at the

subjective categories that interested me. This was, [ realise 1n

hindsight, largely because of an 1nsu_tfi\:i~nt awareness of what These

A viii
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categories migh% be.  The research was begun with the optumistilc assunptlon

)

that the relevant categories-would reveal themselves in the course of the‘
. \ :

interviews. During this time ft also bevame apparent that the organisation

of the SChOJIf}Uﬂ@—(ablﬁ Wi s éuﬁh that it Would'pFOve difficult to meet

friendship;grquﬁs for discussion. When. these issues became apparent I

dropped the modified plar;.‘

The neit stdge evolved out of fie-ldwork in another school that |
originally intended to use for comparative purpoées. An alternate
‘prugrmnne offered-for a group of fifteen boys and girls between the ages of
15 and 19" years, who had dropped out of regular school,'prov1ded the
setting fof this stage in the development of the project. The director of
the alterﬁate programme took a particular 17 =t i the sty ar o 1 owas
allow;ﬁ'to\gead the group sessions that were a regular part of the
progranme.  Since the group meetings were used to talk about concerns 7
were of gene?al interest to memb-rs of the group, and mattors o dted 1O
leaving school and starting'wvrk were Do o from the o theenhts, 10 was
fairly ea;y to explore some of the issues that particularly interested me.
This arrangement worked well, for the group were used to talking together
and seemed relatively willing to talk freely about the issues.that I wanted
to know about. 1 learned a lot from our discués@ons é@? became sensitized
to a number of issues that have helped in tbe planning of the study
réported in this dissertation. Later on in this phase of the project, I
had the opportunity of conducting discussions with small groups. (6 - 10
Eembers) fram threg different Grade 12 Business'Studies classes. This
added to my background knowledge and furthered my understanding of some of

the issues young pedple face at this stage in their lives., The wall in

this phase of the project appeared when, as I reviewed the data, 1t became



5§

* ) ‘ -
apparent that the collection of data h%g beon too unsystematic, and [ osaw
no way of substantiating an accoufit of the perspectives of voung pﬁ)gl@

. , | ' : ) .
fran the evidence available. This was the third time the project had got

the better of me. So [ decided, reluctantly, to pursue another topic for
. 41() .
the dissertation. Work on a new‘tOpiu was begun but, about eight months

later, 1 found mysélf agaln returning to the concerns tnat had first \
.attracred my attention.
‘ The general objectives of the study in its fourth stage of deyvlopﬂant

were as follows:

1) To identify and describe the perséectives held by young people as

i i . S
they anticipate the transition fram school ‘to work; and
2) To extlore the relationship between Sooio—uulturaKDbacggroundgand
the perspectives of:Loung people towards the transition.
The basic elements of the discussion from whiLh these objectives arose,
which are desgriéed in detail in ‘the review'chapter, were as follows.
Adults,louated in differ;nt positions 1n thg occupational hierarchy, who
{ .

have their Qwn distinctive eXperiencés of work, family interaction and
uonnunity relationghips develop différent ways of viewigg the world. Their
resul ting viewpoints provide particular ways of interpreting everyday
exXperiences, infonning decision—ﬁaking and guiding”action. These
viewpoints which\;re, at least in par%, transmitted to uhildrén in the
context of the amily setting,.areilikely to have a uonsiderable impact on
the educational and occupatioqal careers of young peOple. The first part
of “‘this general explanatory framework has been demonstrated in a long
tradition of research, ;nd parts of the equation have been amply supported

with statistical evidence, But the question of what it is in the

background experience of young people that influences them to take

8
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particular, and often predictable, occupational careers remains largely
¢ . - ,'/
unexplained. o . ip
part of the explanatory framework I have referred to above is reported
in the work of Melvin Kohn (1968) and the considerable body of research
that has;arisen from his study of values. Kohn's work provides one way of
explaining the effects of different socio-cultural backgrounds. By asking

parents to choose the qualities they would like to see in theirichildren,

. /
Kohn' was able to identify two dimensions - sélf—dire@(éon for middle-class_

and conformity to external standards for workingtclass pa - that were

prevalent in middle-class and working~class family backgrounds. hes§§two

-

dimensions, Kohn argues, contribute to the differénces that have been

. observed in those fram different class backgrounds. Since differences in

educational performance and occupational attainment are so often

"explained" in terms of the differences between middle-class and

working-class backgrounds, and becauég Kohn's work has so often been

w2
P

supported in subsequent research, it seemed important to examine whether
. A

the. values arising from different class backgrounds had a significant
influence on young people's perspectives.

When 1 began to talk” to young people in the early stages of the
projéct I was impressed with the significance of the outlook théy had

acquired to life in general, as demonstrated by their priorities, and to

wd%kqin particular. It became clear to.me that, by the time young people

begin to cons%ﬁer the alternatives that are realistically operr to them

¢

after school, they have already acquired a generél set of priorities in
life. Whén questioned about what was important in their lives, the young
people I{Spoke to answered mainly in terms of concerns which were related

to social relations, leisure activities, work, education, money and

2
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possessions and selfconcept. The ordering of thelr resgonses, and the
mmber of respolises inoa partlioular catepgory, bepan To pives sane

of the variety ol perspectives adopted by young people at this d

,
thelr lives. 1 wonden<d whether thils el of prlorities would provide sone
Indication of the way 1T which youny pruople approached the world ol work.

My carly discusstons with young people supgpestod that they had
definite but largely undevelopsd views about the world of work. Whi Lo o
of them knew what sort of things would be amportant o them ot work in

ES
goeneral terms, many of them were unable to transtate these sort ot
preferences 1nto real «n‘x'upeﬂ tonal opportunliles. A surprislog manber ot
young pedple, even at the Grade 12 Tevel, bad o ooleag l(h‘u\\dl)\)ll( whiaa U The
wiantedd to do when they bett schools These preluninary findings prompted e
. \

to explore youny prople’s oveupational concerns and priorli les, atnd thearr
proposcd careers nogreateor detatle In addrtron, [ odevided Toomake use Of
the attdtudinal tnstrument developed by Magulre, Ronaniuok and MacRury
(1979), so that | had some Tormal means of conparing youny, preople’ s
attitudes towards work,

From the young peeople 1n the ;xltvx:mit« prog e | orevelved Tirst hand
Information aboul how frustrating sclxol could be for a student who could
not adapt to the requlranents of the school regime. This made me consider
the significance of a pegative or a posthive attitude to schood on o youny
pﬂ‘smﬁ's developlng ideas about thee /\imx‘ld of work.  So oyounyg prople’s
attitudes towards school was another varlable considersd in the study
reported in this dls.\«x‘te:tl.un.

These . then, were the Issues that ] brought fran the preeviiows. work

and which | decidedd to take nto the tourth phase of the projecto A

general interest in the prerspevtives ol yvouly, people s they prepare o

A



cnter the world of work, and my preliminary work with young proople had Tod
e o 4 more spavible set ot concerns. The umbrella tenn Uyouny, preople’s
poerspretives as they anticipate the transition from ~chool to work™ had now
[STRNE I 1(1(;1111I1ul>1;- as A spevitle set of concerns: namely youny people’ s

general priorities o bife, thelr values, thelr attitudes towards sotixol]

and work . and their occupational concerns and prioritices,

My 1nitial attempts al the project had made me recons ider the

oxd, grounded-theory approach.  The frustratiog

advisability of jan opeh-ell

Cime 1 had had o impose order on @ mass ol qualitative data foreed
e to constder alternative ways of golng about the rescarch. And | now had
st speac 1T le concerns whivh 1owanted to explore, and sone proviously
testod attitudinal gquestions which were relevant toomy 1nterests. So |
deviaded to provide a clear stracture To the inguiry by usling &
questlonnaire to collect bases Tine data which, when analyzed, 1 hopedt would
provide the foous that had previously tn»wn lacklng in my interviews and
discusstons with young prople.

In t_,hv tourth stage of the project a questlonnal e was designed Lo
provide general information about younyg prople's perspectives and 1o
provide diata on the spevlfle concerns [ohave already discussed. The
veneral 1nformation acquired fran the survey was 1o have: been used as a
vulde tor interviewlng. By using both the deserlptive data tran the survey
and the casc—studles developad from the interviews 1 Heelieved 1t would be
possible to tdentify and describe young prople’s perspectives, and provide
an cxplanation for how these perspectives caee to be adopted.  But only
prt of this fourth phase 1s described 1o the disscertation.  Work on the
survey ook more e than 1ohad anticipated andd so, for the purpose ob o the

dissertation, | decided to rely exclusively on the data from the survey.

xid



Heteo The irony of this study in terms of oy oplblons reyarding gqualrtative
MY \ ! )

Cy
and quantitative pegearch. Nonethreloss o
\

N\
tnportance of gqualitative researche While

coftvieesD ot Thee
survey data can saceesstully
the losaphits, of

map-out the poneral contours, socviadl resoanrch o requiles

gqualitative analvsis.
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CHAPT R

Intronduc tlon, The persprecbIves ob vouny freaoples

ar they antloapalo The won Lol ot woke.

In learnming to pabour bPaul Willls sels out to Show Dow and why

work g clans tads pet working. olass Joteo M anweer 1 Thind Thieev oA T

Acvecpt working class gobs through thetr own apparcnt cholee anoa resaltool
“aopartial cultural penctration of thels own Feeal condl trone o and a
mystitied celebration of manuwal work whiloh nevertheloess proserven s thlne

’

ot a4 colleoctive rational I}mu;{h lnmm})l--l.-‘ fon 1!

B

1Y Isho . The
CeXprerlences, celationshinpe, and caetnbless o systdmat i Tupeess ol
relationship” that arise an e workiny clase counter sehoaod «'1111\11«~‘Ir|;x1
Willie describes and analy ces set partloular Chotees' aasd Sdeo s lonstoad
Cruclal thmes . and structure, both reslly and cxpertent Lol by | how Thesee

CCholoes' come about and are detinesd 1o the trrst o places Thilc context

produces "o subjective sensae ot it b Fabe eggowe i an ol Jec e

\

denviston to apply 1t 1o manuid work, "
It 1s here owhere working olass thomes dare medlated to
individuals and groups 1n thelr own determinate context and
where working class kids creatlively develop, trans. forn and
finally reproduce asprots of the larper culture in thelr own
praxis 10 such a way as to formal ly difeot than Lo cortaln
kKinds of work [ 19770,

Willis's study i1s a sensitive and detalled cthnography ot Twee Lo

non—academlc working olass lads as they propare to o onter The world of work,

Five other groups ol young working olass males al oo st lar st n ther
school caresrs, 110 the same school and In two nelghboring schools | provide
comparative data,

The e-thnographilo account  that Willhis provides leaves one wlth it

& :
AL that the partloular cultural forms that Tvpily o working-ocloss,



counter school cul tnee v been vdentrbreds And the aocampaiy 1y,
theoretieal dlscussion sugpests that 1t 1n prossdble to penerial bne bheyond
Willtie ' s twelve Jads and comparatlve groups Iu/\gu‘}\lll:. class culture an the
larpor contomporary Industrial setting. My own field work contimed that a
suntlar working class, connter - school culture was ddentiflable an a
canadian setting.  However 1 found this cultural fonn to bHhe restrlieted o
ol l minority , and came Lo questlon the assampllon that such aomlinority
could tonn the cornerstone of 4 genceral explanation of how young prople
Proan workimy o lass backgrounds come to take up workiny o lass occupatlons.
Although Willis ~killtully answers thee q\n-:{tlwn Tor o small group of
non-acaduntc, ~disat tectad, working o lass boyvs, and conscoquently provides
mmportant 1nslpghts and direcilon, the goneral mn-xﬁun retialns problonatie
how atcd why oo vouny, prople from working olass backg rounds
Msproportionately take up working- class occupa tlons an i desnoerat e
politieal systom which prantses oquality of opportuanlty?

A related substantlve concern, though set an a gqulte difterent
methodologeal tradition, 1s the extenSive Jiterature that has developod an
relation to the tople of status attainment.  Referring to the "Wisconsin
M«xivl"l (Sew-d ) Haller o and Portes, 1969, 19705 Sewell and Hauser, 1975,
Jencks claims that 1t "1s probably the most intluential Jrte cyele amxdel of
the dactors affooting vouly, meh' s oducat lonal attainment | ocoupatlonal
attalnnent and carnings” (19833,  Canmnenting on the research tradition
that has ovolved around this model ) Brelby (1981) goes as far as suggestlog,
that the Wisconsin Moxdel 1s as pooxd an example of Kuhnian patradipm as
eXx1sts 1n the soctal sclences.  The evidenee s persuasives the publication

of U basio pageers ol the Wisconsin status attalmoent model 1in 1969 and

1970 have genvratad mors than SO0 subscquent papsers (CampbeeTD 0 1983) .



While 1t accampl ishments are generady recopiilsesd the model e not wi thout

1t 10 howse critlon,  Blelby o anscensing the contribation of this pescearen

tradi tron, canments, /

Compared toswhat we Kilew 10 years ago, our acoampllshments
arc remarkable, but.. o there are also aspects of the statae
attainment provess tor which our knowledge 1 gqulte
problematic.  Indeod the seomingly paradoxieanl juxtaposition
ot the cumulative knowledge pained by onesand cone halt
devades ot Unommnal o sclence” rescarch with the feeling ol
many that the tield 1s in a St Of crisis sugpests that o
critical cexamination of the accomplistments of status
attalnment rescarch s tndeod n order (10814

& »

fn oo suntlar veln, Feathermnan wi les:

Desprte the signal importance of The Sewe D Blag Dunean

tradition for the screntitic development of stratifleaton

Fescarch. . oin the last decade . this ine of rescarch has

provided few answers to somc fundamental questions. That

students of stratttication address 1981379 .

The Wisconsin nxxiel providess us with o knowledye of bhaste determnants,
P the attartnment proaess 10 Tndleatos the e lationshilp of tamily
backg round, schooling , academic ability ) aspirations, motiviet oo, il
various soclal psychologloal variables o the status atltalnment provess.
But there are several dssues which arise repeatodly and which may be o more
cffectively dealt with using approaches outside the relgning paradigm. bor
cxample, the Wisconsin mode]l assunes that socialization takes place bul
does not constder the process Tiselt o Purthermors, relatively TTTte s
known about how young prople percelve the occupational structure . how they
comme to decisions aboul occupations, or how clearly they see the Tinkoage

" " ¥ W

between " job™ and "status”. Canpbell 1o his discusslon of the tuture of
status attainment rescarch suggests,

It one could show, by whatever means, that tamlly backy round

atftects the asplration formation prooess 1o terms of tining,

clurity and tocus, and the ways 1o which 10 occul's, he or

she world make a stgnitficant contribution | 1TORE: 60,



Willis' s fearning to Fabour has mitcho Jusst o such a contribution but it
pn open Lo futule Fesenreh to determine the extent to which hiis findings
can e pencralized from the work1ngp class Tads he sthidied to other

work 1ng o Jass cornunl ties and other contemporary industrialisoed settings.

,

The research reported an this dissertation 1s a tentatlve step 1n this
Al tion.  More specaitfically, |l cxamine a ounber ot variables which
appeattd on the husls of findings reported an previous rescarch and on the
Liamls ol my preliminary freldwork, to be plausible explanations of class
Al tterentiation patterns in ocoupat tonal sociatization.  These explanations
iy b stated In propositional torm as tollows:
Proposition 1A particular tamily background, def 1nesd 1n terms of the
occupat tonad }xml‘tlwn Of the father, exposes a youny persof to
Jistioetive value dimension which 1s slynlflcant in the provess ot
Oceupa Llonal soctalbization.
Proposition 2o A youny, person” s Attetude To o solol 1s signifrcant i the
process of occupational coclalizatlon. A positive attitude to school will
make post-secondary schoollng (a prevequist te tor most middle—class
oveupa t fons) likely, while a negatlve attitude to schooling will make:
post-seeondary education unlikely.
Proposition fS:‘In the course of primary and scceondary socialization youny
people develop a set ot priorities which is distinctive according to class
background, and siygnifilcanat in terms of occupational soviallzation.
proposition 4 1o the course ot primary and secondary soclallization young
people develop attitudes to work which are distinctive according to class
background, and signlficant in teams of ovcupational sovialization.

k)

proposltlon 5o Youny people 1n the course of thelr sociallzation develop

particular occupal Lomal concerns and priorities: these conceris and



prioritres are o distinetive i terms of thelr class orpins and andlcative
ot tuture occupational location.

Proposition 60 Together these various oloments (value dimension,
priorities, attitude to school, attitude to work, and occupational concerns
and orientations) contribute to a distinetive perspective on the world ot
work which distinguishes voung preople from middlo-class and wok Ing - lass
backgrounds.

}’ro}mm’t ion 7+ The collective outeome of these various tacets of
occupational sovrallzation 1s the p'l‘}wr'uatls;n of the class .\ﬁ/x'uvtur‘x-.

Young people from middle-class backgrounds Tearn a vialue dimenyplon, develop

v

priorities, take up particular attitudes 1o school zm@lvw;k/,/:md adopt
oceupational concerns and orientations which direct than towards, and mikee
it probable that they will enter, middle-class ovcupations., similarly
yOoung, ;M)plx; from working o lass backgrounds learn a vidue dimenslon,
develop priorities, take up particular attitudes to school and work, and
adopt occupdtional concerns and orlentations which Girect them towards, and
make it probable that. they will enter, w<)r‘king~«'iﬂuss occupations.

These proposlitions gulded the study, the major objective of which cin
best be desceribed as an attempt to identify explanatory variables 1n the
differential occupational socialization of young people from middle-class
and working-class backgrounds.

The dissertation 1s organized as follows.  In the next chapter |
consider a variety of influences in the socialization of young people that,
on the ba’sis of previous research, could be expected to contribute to the
development of a perspective on the world of work. A considerable body of
literature attests to the differences of growing up in middle-class and

. 3 - .
work ing--c lass backgrounds, (onsequently the review focuses on class



difterentiation, 1n both primary and scecondary sociallzation settings, as
1t relates to occupational socialization.  The role of the family and
schooling is considered, and previous research which indicates the
distinctive Sxperiences of young people from different class backgrounds 1s
reviewed,

Chapter 111 is concerned with methodological isSuw?. In 1t [ report
the selection of the sample population and its characteristics, explain how
the occupational «-lassifi(‘gtiwn of the parents and their class affiliation
was arrived at, outline the developoment of the guestionnaire, discuss the
methodological procedures employed in the study, and <)lﬂltlint‘ the forms of
statistical analysis used in the study. |

Chapter [V examines various aspects of the schooling of the young
people who comprised the sample.  School programmes, school performance,
and the oducational aspirations and expectations of both young people and
parents for their children are described and analyzed in relation to class
and gender variation.

Chapter V considers young people's priorities.  Priorities derived
fram the responses of an open-ended question are reported and analyzed iﬁ
terms of class and gender variation. These priorities include social
relations, education, self concept | quality of life, work, leisure,

religion, money, future-oriented concerns, human qualities | and

,
7

POsSsessions.

Chapter VI considers young people's attitudes toward work. Each of
the fifteen scales that Maguire, Roumanuik and MacRury (1979) utilize 1n
their instrument were used in this study. The findings are reported in

this chapter and analyzed in relation to class and gender -variation.



In chapter VI[ [ consider the preparcdness of youly prople tor the
world of work. [ consider how much young people have thought about what
they want to do, and whether thv‘y have made decisions about what they want
to do after high school. I also consider the sources from which they have
received occupational advice and thelr assessments of the usefulness of
this advice.  Finally | 'indi(:atu thelr expected occupational futures,
(lass and gender variations are analyzed for cach of these conslderations.

In chapter VIII [ consider to what extent a young person’s tamily

background influences his or her occupational conctrns and orientations.
B

The intrinsic and extrinsic work gqualities which Kohn (1977) ident 1fies for
adul ts are shown to be applicable to the occupational concerns of youny -
rpeople. Young people's assessment of fifteen occupational concerns are

reported and factor-analyzed to generate five occupational concern factors.

~

These five factors are then used to group young people's priorities (their
 three most important occupational concerns) into five occupational

orientations. Fach of these — occupational concerns, priorities and
orientations - are analyzed in relation to class and gender variation.

Chapter 1X examines the applicability of Kohn's (1977) thesils on value
orientations to the central concern of this study - an atlempt to 1dentity
explanatory variables in the dift'vryntial occupational socialization of
young people from middle-class and. working-class backgrounds.

Finally, in chapter X, 1 rev—i‘ww the findings of the study and discuss
them in rela‘;ion to previous reséar«;h that is relevant to the central

concern of this dissertation.
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NUTES

Campbell (1983) in his discussion of the Wisconsin model suggests that
it poses the following questions: 1) What are the relative impacts ot
family background and schooling on subsequent attainments? 2) What 1s
the role of academic ability in the attainment process? 3) How do
aspirations and motivation deternine attainment, and what ls the role
of family and school in providing support for aspirations? Do soclal
psychological variables merely transmit the effects of family
background and/or ability, or do they haye an impact of thelr own?

In his discussion of the model Campbell tescribes 1t as, "an attempt
to explore the concepts of ascription and achlevement.
Conventionally, ascription refers to those aspects of family
background and immutable social characteristics over which one has no
control while achievement refers to one's own attainments 1n school,
the labour force and elsewhere which are perhaps restricted by
ascriptive variables but which reflect at least in part one's own
efforts and abilities” [1983:47].

See Campbell, ibid.: 59-60.

The concepts "middle class™ and "working class” are problumatic.  In
this study, "middle class” is taken as referring to those from
non-manual occupations while "working class"” applies to those from
manual occupations.  This does not make the terms any less problematic
but it does make them more expliclt.  These terms are discussed and
vxplained more fully in Chapter 3.



CHAPTER 11 \

-~

Sovtalization and thee Development of oo
Perspective on the World ot Work

1. Introduction ‘ )
Introductio Y

The, time of transition fran school .Iu work 1s @ cratieal period an the
Ife of a youny person: 10 1s a chance to break away trom the restrictlons
Ot hame and sclexol . the 1nstitutions most responsible tor shaplng carly
F1te. It is a time of opportunity which promises independence and the
recognition of adult status.  Yet 1t as also a time of ancertalnty, tor
there 1s an awarencss that the relatively wel l-ordered and prodiuictable
world of family, triends and school must soon be exchanged tor the less
well-known and more unpredictable world of work.  Not all young people
enter the labour market directly fron school, of course.  For some, the
transition tran school to work 1s postponed by college or university,
svtt\ings which provide additional tiune to acqulre more knowledge, lLearn new
skills, mect new people, and generally adjust to the imminent dednands of
the adult world. But the majority must make the transition without this
extended preparation.  Decisions which have considerable ampact on adult

3 .

life must be made gquickly. All this occurs as the youny poerson attempts to
come 1O terms with the changing seltf-concept which dnerges with inereasing
maturity.

The transition is also a vital phase 1n the construcfion and
reconstruction of the sovial formation; 1t 15 a tine when the regulrefents
of the labour market direct a new generation of workers to the occupational
positions that are essential for the continuation of the existing soclal
structure.  -n short, the transition 1s a process which holds the potential
for self-direction, yet carries with 1t the Limitations of structural

constraint.,



The provess of transition from school to work has attracted
cons1derable attention in recent years.  [ts relation to concerns about
unemployment | the preparedness of school leavers fram the demands ot the
latxour market, and the relevancy of school programmes tor young people
preparing to enters today's work foree, makes 1t an espevlally signifieant
tople of inquiry in the current conditions of industrial society.

In the following review of llterature I oexplore the various influences
that shape young people's perspectives as they antlolpate the world of
wm"k.I More precisely, the review constders the socializdtion of young
preople for the world of work prior to thelr entry into, full-time
employment | and betore any specific vocational training has been
undertaken.  Before proceeding, however, 1t will be helpful to huv‘; SR
general outlipe of what 1Is involved in the process of transition, and to

1dent 1fy its major components.  Kiel, Riddell and Green (1960) provide such

an outline and their framework rominds us ot the range and complexity of

‘\>\~
the factors involved in the transition.  They identaty seven interrelated

aspects of the transtition:

1) the sociallzation of the young person to the world of work;
o Ig} . . . i §
2) previous work experlences;

3)  general social experiences;

1) the formulation of a set of attitudes towards work and expectations

associated with work,

L3
o) the actual job entry; ,
6) eXperiences as a worker; and
7) the adjustment/non-adjustment of the young woI'ker.
et

These seven aspects of the transition interrelate in the process | leading
o
to occupational attainment, which may be outlined as follows.  As young



prople approach the time of ntry anto the world ot work they carry with
them a range of background experlences which influence their decisions at
the time of transition.  Family, nelghbourhood ) school | and preer-group
1tluences provide the most fundamental components of the youny person’s
sovlallzation to the world of work. Against this background other socinl
1nfluences, such as communications medla, and religious and political
attirliations, as well as the experience of work palned from part-time and
summer Jobs | or other contacts with the occupational world, have their
cffoct on the young jeerson's developing attitudes and expectations about
the world of work.,  These attitudes and vxpmitati(‘)ns intluence the youny,

person’s entry 1nto the labour market.  Job entry is accomplished when the
t
{

first full-time Job 1s secwssd. Onee 1n the job, experlences as a worker,

;
11 relation to the attitudes and expectations that have been acquired in

“the process of soclalization, result In the young person's adjustnent or

lack of adjustment 1o the work setting.  Both "formal” and "intormal”
intluences are discernable and these, together with the seven aspects of

the process of transition, as ldentified by Kiel | Riddel and Green, are

presented in the table below (Table 201).

RESN



TABLE 2.1

Table showing blements Of The Transition From School To Work, and the

Informal

Influences Affecting the Transition

FIFEMENTS OF THE
PROCESS OF TRANSITION
FROM SCHOOL, TO WORK

Socialization of the
young person to Uhe
world of work

JOb =l e
eXperIale as a
worker, at
adjustment n-
adjustment .7
young worker

T

I NFORMAL, INFLUENCES
AFFECTING THE TRANSITION
FROM SCHOOL, TO WORK

Family: econonic level; social class;
sibling pressure; ftamily tradition;
degree of parent aspiration for
the young person.

Neighbourhood: type of residence;
residential area; stability of
residence.

School: type; area; attitude of teaching
staff to pupils as individuals and as
group members; school cul ture

Poer group: ages; occupations, 1f any,
social backgrounds:; activities,

part-time jobs:; industrial visits; work
experience; observations of working
life.
p
Camunications media; political and
religious aftfiliations.

Expectations of life as a worker:
positive/negative; hopeful/pessimistiy;
realistic/unrealistic aspirations.

Attitudes to life as a student:

positive/negative.
Core attitude: intrinsic; extrinsic
career. -

Work situation: c¢ontent of work done;
conditions; payment; hours; training;
relations with authority; relations
with other workers. !

Home situation; relation with family;
savings, possessions.

leisure situation; friendship patterns
and activities; spending; relations
with opposite seX.

Formal = -luences affecting the transition from school to work include:
teache: vocational guidance counsellors, careers literature, youth

=t owork.

<:rvices while at school; and personnel departments and trade

12



The following review will focus on what has been referrosd to as the

\

\

“informal” influences of the process ot soclalization for WOTK . \<1
particular, it will consider the influence of the family and school on the
formation of young people's pvr{sp«ctiw»s as they prepare for the adult

world.

2. Socialization for the World of Work

Socialization, 1n its simplest terms, Is the process through which
people learn to become members of a particular hunan group and soclal _\\\
formation. The socialization of the young person for the world of wOork 1s
part of this general process.  Soclalization is also part of the process ot
sx-1al differentiation -~ the allocation of members 1n a group or soulety
to particular positions in the social formation. The process>to which
burkheim referred to long ago as the trend "to train them d1rf~rently,in
the light of the different functions they will be called upon to f1ll”

(1964 :43) , starts informally as soon as the child begins to interact with
others, and formally as soon as schouling begins.

By the time young people entel’ the labour market, they have bven;)

!
schooled in a carefully planned and administered prdeess of ingtruutiQn,
evaluation, and selection which significantly influences their point of
entry into the iabour market. But this formal aspect of socialization for
work is not thevonly factor which is important in both educational and

occupational careers. Attitudes, beliefs, values, language styles, and

personality characteristics also make their impact on the worlds of school

and work, and consequently affect the process of transition.

Formally, young people are instructed and evaluated, and thelr

pertormance at school is used as a criterion of allocation to particular

locations in the labour market. At the same time, though, through an

\
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informal process, which begins in the home and 1s continued 1n the
commmity and at school, the young pérson acquires @ particular outlook on

the world which also has important implications for occupational cholce.

3. Primary Sucializatiun for the World of Work: The Influence of the
Family

Most children grow up 1noa family context which provides them with a
particular outlodk on the world. They learn attitudes, beliefs, values,
2

and a language style which are incorporated into a perspective” with which

“
to face the world and tackle its problems.  An important aspect of this
perspective ) in terms of thelr adult lives, is tfie attitude they acquire
towards work. Work has come to assume a particularly important place id
ihdustrial socicty, and there are many studles which testify to the
significance of occupation in the family seﬁtingl When I refer to
occupation [ refer to it in the sense of Hall's broad defipition of the
concept.  He defines an occupation as a "social role perfoymed by adult
members of a society that directly and/or indirectly yields social and

financial consequences and that constitutes a major focus in the life of an

adult” (1975:6).A

Before pngééding to a consideration of particular studies, it will be
helpful to note a nuﬁber of general observations regarding the relationship
of occupation and the family. The conditions of contemporary industrial |
societies eméhasize the importancéyof occupation as a meéns of locating the
inéividual within the ébcial fonnétion. Commenting  on tﬂis relationship,
Blau and Duncan write, "In the absence of hereditary castes or feudal
estates, class diffcggnces Come  to rcét primarily on occupational positions

and the economic advantages and powers associated with them" (1967:vii).

Similarly, Hall argues that "occupation has become the most reliable
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tndiceator tor placoment o in the stratibieatton sy tom and that cncupatilon

s dndicative of and olosedy relatod To o other andieator: sach as cdueation

Or 1heone . that omipht beoweesd™ (1000 20y o ovvupa bion then o 1= i
convenlent  measare of soctal posation. Purthermore . there e cons dderabide
agreement 1o North Anerlean o loely over the ranking ol ocoupations.. The

sunllarity of ranklngs of oveupatl lonal prestlye seores elons tan IR D
(Hoxdge, Tretman . and Rossip, 1966 ;un%; ACTONS ape pIoups (Omnon:s. aid
Hoscenberyg o 1971 has been convine ing ly demonstratod, ovcupit Loni
3

posttion, and primacily that of the husband-tather, cortelates tophle with
the placome-nt of the tamlly 1o the stratitleallion strueiabe ol contotngorary
tndustrial soclelles,

[0 what follows | oxamine the relatonsbit, between faml by onand

ovcupatlon 1o twe ways. The tirst, whiich Tocunes on structural variablos

’

conslders, the relationship betweeno famt by hackg roand and o cupatronal
pliacement. The second, which s more conceried with sonpad prevehiodop toadd

variables | examines sames of  the family prosesses whivlZar seon To
N \

)

contribute 1o the relarionships dl=cussest 1o the Drrs U Sectlon.

4.1 Fami I)Z St I'»ll«‘f}iljt'réill(i Oceupat ton

The signtficance of the tamlly 1o transniti L soclal o pradtion o
3 t i
voung, people 1s generally recogiiized an the socioloyloal Trteratare-,

Wrlting trom o tunctional ist prerspoee Tive - Goade (1900 1) Phocludes Tatatae

pl;imﬂwm” as o of e tour tunctions of the® tantly.  He sagpests thiat

this placvment sorves (o link the structures of stratifleation, kinship,

A
and mate cholee In cvery soclety. Stalus 1s ascribed To an tntant on the

hasts of his socializing apcnts, nsuadly hirs parents “Hach arbitrary
connectlon of the chilld with prersons who already have a0 statun in thee

Soe1a) structure imnedlately gives the antant gnoembership o the oo ety and



place an the sy tom of statuses” (havie ) 1950 97 )0 More

.“}"'\'lIl\‘iil ly, Parsons desoribhes o "broad correlation betweenn dlreact

roles, and the

ovaluation ot oceupatlonal roles ) tocanes derivesl trom these

status of the tamilles of the tncunbents as collectives 1n the seale ot

stratitlcation” (19031200, Or, as Otto puls JUmore succinetly, Ustatunes

are rooted n tamily cxperlence™ (1975 320) 0 A reason tor this Linkage 1=

provided by Seott who suggests that “tamibies are antluential oo the

process of status placoment through ascriptlon because the tamily has the
child tirst) [and] theretore ) has the longest tumne (o tratn him tor

statuses regquaeiny bengthy assooctation” (1972,

Pursous (195 1) and Goode (1959) both recognlze that the 1 lnkagss

Deetweenn tamily and status make the famlly, and particularly the hiighs statae

Pamily a0 "vonservative™ torce an the soclal tomation,  An Parsons puts,

[t
2

FUoas strictly atvoncervable that wost of the men highily
placed a0 the ocoupatlonal sphere ) should tarl to share
whatt thelr 1ncdanes can buy with thelr families  and that
they should not share thetr prestige. o JThus, as long
as there 1s a solidary Kinship unlt. o Jthere s an
tnherent limit to the development | not only of
absolutely eqgualitarian socicties, but even of complete
cquality of opportunity [ 1951160 ].

However whitle the functionalists regard the family as a fundamental arca
of status ascription, and thus recognlze 1Us conservative intluence, they
also make the Tiberal assumption that the occupational system under
Caprtalism, with 1ts emphasis on universalisn and achicevement, counters the
family s conscervative placanent function.  For cxample, 1n oa typleal
functionalist aceount | Williams wrltes:

In Ancrican soclety the relatively shight cmphasis on
Kinshlp as @ oriterion of class position militates
agalnst tamily continuity and thereby 1s functional
ftora mobile open class systom sStresslng persond
achlovement as a primary criterion.  In this dspect ) the
' o

Wi kheea )T s ottt e o st v R Amear e Lo



fnstitutlons 1= dnteprative with the cultural prancipler

ot upward sovial omobrlhity throuh individuad

oveupational achievement. This 1s another way of saviy

that a4 kinship sys=toem with strong Tnterpemnerational

continuity would be ancompatible with the Tlandity ol

Sontlal classes that has becn one ot the remarkable

Peatures of Amcerloa i the past [ 197062 ],
SoL o trom e tunctionallst peerspeective, whitle the family miay be tnt loeat il
1n status ascriptlon ) tts oleet e ol fset n the condition:s of
contaiporary industrial o soctetioss The teatares of contomporary oty
which contribute to social mobi ity ave desoribed by Davis and Moo
(1915, who provide a classie tunctional st ratlonale of stratiflcation 1o

temms b Uee tune tlonal amportace OfF posdtions and soarclty of personne L

They arpie that tThe oocupat tonal posttions that are mont essential fTor the

malntenance of  the systom must Pecelve suftlolent rewand sothat
croentlal oocupsattions will not comnprte suceenstal by Tor personnel .
Pakewioo | peoplo who are mos U quicl THLed ) by virbae ol talen U aand tracindg,
must beomotivated to 111D the more cenential ovenpatbonal posTUrons and To
periorm wdoquatoc-ly o them. In short o distributyon of state ds a0 fune b lon
ot .\}‘blxﬂl Nevds and ocoupational pertormane. The ntlaence of fam by

o
t)avk;;“r‘uumd, according 1o the functionalist prorspor Tive | s weak boeonnse

,

\

"tulv;i‘t" ‘)15 dispersedd throughout the soclty and Jtrainiog” oocurs throuh
an open o educational systom,

For many, the functilonal Qntwrpr»‘t;xl 1on of =stratitlcation has boecoine
syhonymous with fact,  But there is a consaderable body of cvidence whieh
sugZgests otherwise, [t os questionabl- just how much of a "mobi e
Oppen-class systom™ North Aneriea really 1s. hogott (1953) ) 10 her study of
mwt)lllly Over two Tlmee poet loxds be-fore World War 1L, (1(‘\\'1”;'«‘(1 SOl

mobl ity ratios which measurod the cxtent to o which mobrlity tran oo

oceupallon to another surpassodd or tell short of "chane: " She reported



that 1 Lot fune poiiodss nons welie diote Pikely to enter therr father
ocupa tlon thar any other sty e ovcupation. Blan and Duncan (1967)
ctnploy oy, The sauic measuts 1 analyzing o national wample ot men’s omobih
trom f1rst job to thelr 1962 ocoupation, cone luded that ovcupationad
Loherd tanee 10 all cases s preater than could be expec ted on the

assumptton of ndependence between father's and son' s occupation.

Ty

A relatod coneern is the extent o which the oveupational rank ob sons

toxday «1«‘},«‘11(1\.& ol (o less)y on occupational rank of origin than
proviouslyelnoa replication of Rozott's study with 1966 and 1968 data,
Tully, Jackson, and Curtis (1970) reported a shight Tneredse in mobility

Cinee 19040, But they notoed that Man Incvase 10 upward mobirlity may by

aceompanlod by o decrease T opeiliess an Indexeal by the Tevel of dependenee

Ot ~on's oon father's \x‘\‘lxpiitl«)ll” (1970195 . Blau and Duncan had conmen tod

o this kind of apparent 1ncolsisteney carller

The apparent contradietlon may well e a resultoof the

fact that the amount of mobllity, even when presunably

standardized | 1s pot the same thing as the degroe to

which son's status depends on father's. The

cxceptionally large amount of occupatlonal mobility in

the United States, a resullt ot the structural changes

that have- occurrid with rapld industrialization, han

inelined people to ignore the degree 1o which social

orilgins influcnce oveupational achicvements hoere as well

as 1N other societies [1967:435].
Occupatronal mobility Is pot synonymous with social mobility. While they
are related, the first does not necessarily lead to the second. Hall
cmphasizes this distinetion when he comments  “Blau and buncan's findings
Indicate that there  is a high rate of oceupat lonal anheritance and that
what movement there 1s tends to beinto adjacent cvcupattonal catoegories”
(1975270 .

[t the studles on antergeneratlonal mobllity are examined 10 more

detall, we find that the extent Of the association between tamlly



Dacky round anud children s occupational achievement varles according to thee
tamily's position 1o the cccupational status hierarchy. Ropot T found that
oveupdtlons which ale cliher highest (professional or :‘«11)1p1‘<)r«~.\:\1xmul) or
Jowest (unskillod manual o fanning, serviees) 1D the rewards which they
Ofter werc highly selective o natures; “They Fecrul ted thelr personieel
disproportionately fran some ranks to the cxclusion of others™ (1953140
Oveupations i the middle ot the hicerarchy (clerical | skillod, semiskllodn
Showesd an cven distribution of mobility throughout the population,
Lrresprective of o soclal orgins., Similarly, Blau and Duncan (19670177
reportesd that the highest  white-collar octupations and the Towest

Dl collar occupatlons exhiiblted Tess variation an son1al o origin than
intermediate-ly rankad occupations.  The relationship ot the tamly and
Oveupat lon 1s o summalsed well by Aldous , Osmond and Hicks when they wrlte:

Fami ly background influences son's occupat tonal

destination, but this relationship s conditioned by

the rank of fathers in the occupatlonal status

hierarchy.  When these ranks are cither high oor low the:

occupattonal statuses of the fathers are highly and

posttively associatad with the occupational attalnment

of sons.  When these ranks are at intermediate levels,

the assoclation Is greatly reduced [1979:230 ).

We should note at this point that there 1s a consensus of agrednent
about status being rooted in family experience and the tamily, belng i
conservative foree in the social tormation.  But the functionallist's rider
{0 this obscervation 1s that the tfamily's conservative function Is

//\'
counteracted by the achievement-oriented characteristios of the b .
contemporary occupdatlonal system.  However, this is not consistent with
mich of the empirical evidence, which suggests that intergensrational
mobility is only apparent in the middle categories ot the oceupat lonal

hicrarchy. s there a theoretical posttion which is mor: consistent with

the avallable evidencee?



An alternative to the functionalist account of stratification in
melation to family and occoupation, which we have seen 1s not consl stent
with much ot the evidence, 1s provided by conflict theory. contlict
theorists argue that talent and tralning have a greater intluence on the
distribution of rewards than does the functional importance of the

-~
occupation to the sysStdn. In addition, they suggest that the contexts of
talent training can be controlled by certain groups (by families, elite
groups or o soclal classes).  Some, like lenski (1966), argue that the
structure of the stratification hyhT;ﬂ takes its form, and occupations arde
yiven particular statuses, hevause of the power of elite groups to control
crucial aspects ot the social formation. Others, like Wright (1978)
explain the same characteristics of o the stratifreation systom by reference
to therr position in the cocial relations of praduction, and degree of
control of the occupational setting.

Conflict theorists regard social placament as 4 tunction of the
control of particular wLiLe groups or sovial classes.  Recognlsing that
"per formanee” h>asmxdah«iwithxxwuwﬂmunul;msﬂion, they go on 1o
stress the importance of the opportunity M?;xnjknﬂh And the chance to
perform- is highly related to educational attainment. Functionalists
maintain that as societles industrialize, the transfer of stutus,
inheritance mechanisms from the family eto the oducational system results In
a change from asceriptive to achievement criteria for social plamfhvnt (et

Parsons, 1951; Moore, 1965; levy, 1966; gnelser and Lipset, 1966). In

contrast, conflict theorists argue that either through their control of the

educational system generally, or as a result of the quality and quantity

of education that they can obtain for their children, certain sovial groups

Y

have better aceess to higher status oceupations than others (of., Jencks
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and Riesman IS’N}H; Rogers 1969 Jencks ot al. ) 1972 Boudon, 1974y,
Conflict theorists argue that while occupational achievement may bee
nw(‘iiarnilby educational opportunity | 1t 1s not conditioned by educational
experience.  Higher occupational status in contemporary lndustrial
societles confers power partly through the comand of higher 1ncome
(Ienskl, 1966).  Families pass on thelir advantages by using thelr income to
provide thelr children access to hlgher levels of education.  Fven when the
effects of student ability are controllad there are systomatic |
differentials among status groups in access to higher education (ot

Rogoft, 1953;

’

Sewell and Shah, 1967; Folger ot al., 1970). Morgan -t al.,
I a cross—sectional, national sample of the noninstitutional population 1n
the United States, report th@gr@thvir analysis "supports the hypothesis ot
transnission of characteristics from one generation to the next and revedls
a powerful impact of background factors on educational achicovement”
(1962:369) .

Sumnarising the findings of the research that has been coxamined, there
sedns Lo be a lack of evidence to support the r‘um:t,iunalilst. argument |
regarding the influence of education on intergenerational mobility (i.e.,
that educational experience conditions the association between fami ly
background and «xccupational attainment). |n contrast, the conflict
theorist's claim that students take up occupational pof;ltiiuns commensuratc
with thelr family background, is well supported in the research Titerature,

We have seen .that there is a clear relationship between family
background and occupational destination, and that this assoclation is
mediated by educational opportunity (rather than being conditioned by

education experience, as the functionalists suggest). 1t is relovant to

@ .
consider the variables contributing to this association.  Blau and Duncan's
(1967) theoretical model and findings are helpful in this respect.,

4
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Blau and Duncan (1967) tdentifred three magor stage-s in the carly

SO loeconamic career which may be reterred to 1o terms of family, tormal

ceducation, and occupation., Their axxlel, simplified 1o show only the
, I ) k Yy

Ldentifiable contributing variables and relationships, 18 shown below

(Table 2.2).
'I‘ABI,I:I 2.2
the Variables

Diagram Showing Blau and Duncan's (1967) Mxiel ol
[nfluencing karly Socioeconanic Career (Simplified ).

Father's son' s son''s
Fducation Fducation Ocoupation
(1962)

son's
Ovcupation
(first job)

Father's
(Occupation

Blau and Duncan's findings in relation to varly socloeconanle career have
134 Y

bhe stated propositionally as follows:

Fathers' education and occupational status both directly

and indirectly, through educational attaimment of sons,

atfect sons' occupation in first job and son's future

occupational achievement [Aldous et al., 1979:232].

One» explanation for the differential effects of social background on
occupational position is linked to differences in parental pefrt,i\;ipat.iun/in
the act of child-rearing. Tha_t, there is a difference is well established
(Komarovsky , 1962; Rainwater, 1965). In working-class families the
division of labour 1s such that the mother is usually assigned
responsibility for the x:knildf‘c.r.l. If attainment and education are to be
encouraged in early life then it is the mother that must encourage them.
Carcer comitment is stercotypically more masculine than feminine, and
consequently the son will not usually have a strong oceupational role model

if the most important parental figure has been the mother.



11 1=~ ovident tranm the avatrlable ovidenoeo that the fat

Important part 1n the development ot his chiddren's cducational and

ovcupationa]l interests. Werts (1968 and Crites (1962) have shown that

the son's ldentification with the father 1s a4 critical tactor o the

development ot oceup2tional interest. Mortuner' s (1970 tinding s show the

signd fleance of social background in father son relatlonshlps Tor
ovcupational direction.  summarlsing her Pindings she writes

the combination of a prestigilous paternal role model and
a cluse father-son relationshilp engenders the most
cffective transhission of vocational values dand the

clearest impacts on son's occupational declsions,
[ 1976253 .

The studles | have reviewed demonsttate a strong relationship between

»

sovial background and the occupational attaioment of youny preople.dn

partlcular the rescarch evidence tndicates a strong positive corvelation

Dotween father and son's oocupatlonal position.

L3

3.2 i"uml_lx Interaction arnd (vcupation

v

The focus of the d‘ls\:usm\m» now turns to constder the provess ot
interaction in the family setting, and its influcnee on occupational
cholee.  Given that the father's occupational ;;umt.mn signt flcantly
influenees the son's occupational cholee, 10 is mportant to ask how this
influence 1s exerted. One answer | which arises from the work of RKohn
(1959) , suggests that occupation determines basic Tife values, and that

these, in turn, 1nfluence how parents will treat their ohildren.

3.21 (xccupation, Values, and barent-Child Interaction

Kohn (1969:8) argues that the belicfs ) values and tdvologies that

people hold, together with thelr behavioural expressions, can be traced to

thedr position 1n the social structure.  Drawlng on oo natironwide UoS. o

survey | he shows that the characteristics of the Job o an which so mueh Chne
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and cnergy 1s ospent, resaltoan dittersnt o values, and 1nfluence what as
considerasd important

Mombers of difterent soctal classes | by virltue of
enjoying or suftering difterent condirtions of Life come
1o s the world difterently - to develop ditferent
conceptions of soclal reality, different asplrations and
hopes and fears, difterent conceptions ot the desicable
[1963:471 .

Kohn tdentifies three aspoots of occupations that are critical an the

4

tormation of these worldviews: 1) the closeness and degres of supervision

2y the nature of the work - whether it involves the mablipulation of 1deas,

symbols, and interpersonal relations, or whether 1T 15 monv to do with thee

i
manlpulation of physical objects and requires less interpersonal skills;

and 3y the degree of seltf-reliance required by the Job.  Middle—class
oceupations ) Kohn argues, typleally require initlative, thought |
Independent Judgement , and the ability to deal with people; whereas

wolkIng class occupatilons equlle that the worker deals wlth thee

manipulation of physical objects, and accomxxdates to The standgrdlzatton of

N

work and accompanying closeness sd degree of supervision. (ungequently
~_
middle-class workers are more Likely to stress values which support

self=direction, such as freedom, individualism, initiative, creativity, and

selfoactualization, while working-class workers are more likely to stress
values of conformity to external standards such as orderliness | neatness,
and obedience, B
Kohn maintains that the value orientations towards self-direction or
(:onfonnity‘ana reflected in the style of parenting, especially  in matters
of discipline. Middle—class parents, because of thell danphasis on
self-direction and internal ;tzmdar‘ds of conduct, are more likely to

discipline the child on the basis of thelr interpretation of the child's

intent or motive for acting as he does.  Working-olass parents, on the

P
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other hand, because they place more dmphasis on contormity,ar o Irke-by
to react on the basis ot thee «‘t){),\t'qll't‘r)«‘n‘.‘& of the child's behaviour.  In
briet, parcntal values tend to be extensions ot the moxles of behaviour that
are tunctional tor pzxr‘wﬂn 10 their ocoupational setting, and becomes
apparent 1n the context of s\.x'llely,utllwn. Kohn's theory c:uu‘i the
Interrelationship between s major concepts can be repesented
dragramat leally (Table 2090, :

A TABLE 2.3

Mool Showing the nterrelationshlp of Variables In Kohn's

' Theory of Value Acquisition.
£ o
CONDITIONS OF PARENTINC
| LIFE ASSOCTATED , BEHAV TOUR
SXXCTAL WITH OCCUPATION VALUE DIMENSTON Support, control
CLASS selt direction punishment
(onccupatiional conformity

posttion)

Kohn's basic thesis has been corroborated by a substantial body of

rescarch.  There is strong cmpirical support for the relationship between

position in the social hierarchy and parental valoes, and for the redason

o

for that link - that is

’

the influence of occupational conditions (Kohn,
1969 Kohn, 1971; Kohn and Schooles, 1973).  While Kohn provides no direct
ovidence for the link between conditions of 11fe associated with occupation
and parental behaviour and values and parental behaviour, there s
considerable indirect evidence.  The majority of the research which
considers class ditferences inf parental punishment ) for example, I\‘wp)I‘I,\

that working-class parents are more likely to use physical punishment,
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whereas b s parents rely more on "psychological technigues" such
withdrawal, appeals to guilt, and reasoning with phw

Ko inmets, 1979). This is in keeping with Kohn's findings. [t
middle-class parents would be more likely to use punishment

which take into account the child's internal dynamics, since

Fo.o 2 higher value on the development of sel fodirection and 1nternal

ther ¢

&
stanc @5 of conduct: and that working-olass parents, with thelr greater
vmphe ©0 on conformity and obedlence, would rely on the most direct means
of pur 2ing the child.

~

K 5 theory of the relationship betosoo “ocial (occupational)
position znd values is further strengthened by indirect evidence from

theories =g2oh explore family structure and process as intervening

varlableiy“‘ on osocial position and socialization.  These structural
theorie: wzintain that the conditions of life assoclated with social
position affect the structure and tunctioning of families which, in turn,
atffect the way in which parents ralse thelr children.  For example, Elder
and Bowerman (1963) and Scheck and Hperick (1976), in their studies of
adolescents, report that as family size lncreases, parents are seefl to be
less communicative and more controlling, more likely to use physical
punishment, less likely to give praise and Suppsrt, and the father is more
likely to be percelved as the authority in the family. In a more focused
study Rosen (1961) examines the signifleance of family size and
socioeconomic status on achievement training and achievement motivation.
Rosen detines achievement training as socialization practlees where
"parents set high goals for thelr child to attain, when they indicate a

high evaluation of his competence 1O do a task well, and impose standards

of excellence upon problem solving tasks, even 1n situations where



standards are not explicit™ (1961:574). In small tamilies children wihl
experience greater achicvement training than children fron darge rum1}st
because the parents can devote more time and attention to each child. By
contrast, "the large family is more likely }u value rvsp>nsibilltf above
individual achlvvement | cooperation and obexdicence above individualism”
(i96l:577). This parallels Kohn's findings. The effects resulting from
acenialization i a large family are very similar to those Kohn describes 1n

o working-class family context. In keeping with this obscrvation, there
ls an inverse relationship between social position and family size (ot
Hollingshead and Redlich, 1958).

Indirect support for Kohn's findlngs is also to be tound 1o the
sensitive qualitative studles of working-class 1ife provided by sSennett and
Cobb  (1973). Through their daalysis of a working-class communitly in

O :
Boston, the authors show huw\féélings of interiority and dissatisfaction
arise.  They show how working class people come to view thelr woI'ld as one
in which they are accorded less consideration than they deserve, and
demonstrate how such clroumstances aré frustrated by their feciding that
there is ﬁothing that can be done to change them. [n attempting to
summarise the feelings of the people they talked to Sennett and Cobb wrote:

s

All these people feel society has limited thelr f reddom

more than it hag limited that of middle-class people -

by which they mean society has limitexd their freedom to

develop powers inside themselves, not just restricted to

how much money they can make - but they are not
rebellious in the ordinary sense of the word; they are
both angry and ambivalent about thelr right to be angry.
[1973:79].

Sennett and (bbb capture the impression of what it feels like to be
working-class and compare life's fortunes and misfortunes with those of the

middie class. Kohn's work shows the outcome of these (affective:) valiues in
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torms. of the (cognitive) values with which working-class people face the
practical problems of everyday life.

3.22 Open and (losed Role Systems and Linguistic Codes

The work of Basil Bernstein (1964, 1970,- 1971, and 1973), which is
perhaps the best known and most fully articulated structural theory linking
the effects of social position and socialization, is, in a sense,
complementary to Kohn's work on soclal position and value dimension.
Bernstein has identified different language styles, or linguistic codes as
he calls them, which correspond to different positions in the soclal
structure.  Linguistic code is defined by Bernstéin as "the principle which
regulates the swlcv%ion and organization of speech events” (1970;31). He
distinguishes Sctwv«n two types on the basis of degree of complexity,

concreteness, and explicitness: restricted code and elaborated code. In

the restricted code, the range of meanings and syntattical alternatives is
more limited. Meanings are usually imgiguit and context speuifiu in the-
sense that much is taken for granted by the speaker about the degree 1O
which meanings and assumptions are shared. Describing the restricted code,
Bernstein writes, "Such a cqnnnniuétion uodgjwill emphasize verbally the

communal rather than the individual, the concrete rather than the abstract,

The substance rather than the elaboration of the-process, the here-and-now’

§1'%

rather than explorations of motives and intentions. . 4£1970:29). In

contrast, the elaborated code is comprised of more complex language (1.¢.
larger vocubula;y, greater frequency of modifiers, greater use of
subordinate olauses, greater grammatical accuracy and sentence compiexity);
meanings are elaborated and explicit rather than assumed, and relatively
context free,  In passing, it is significant Fo note that the

characteristics of the olaborated code make it a potentially more powerful



and sophtsCreatod medium ot coomunteation, P e not ol Tow | howeve g

i
that all speakers using claboratod code conmunieabeo mote et ioective by Thia
spreakers using, res trle o codes AN Pabrov (199700 s demons trateod o oo
1 the claborated coxde can e verbose s platitudinous, and weak ap o 1t

logteal straeture. Bat the claborated conde s potential by belter st tedd o

communleat ion concertied with totnporal, spatial and oy leal e lationshin e,

The pestrieted code 1s Teses analy e and g sab Joctive
Bernstodn foruses oh ool class difterenees o conmian ot lon

pat terns between parent and chinld, modes Of socvtal o control exercised by the

}

paarent ,and parental approaches to Soachime thee ot ld, In hs analve s ot

these phenaoena s Bernsteln suppeets That social clases 1o Dinked e
Progurst e coxdess He argues that the tTwer coxdes e e Peesd 1o Twos
ditterent typeess of soclal relations charactoriatioe of the proug.
Iesceribing the condiilons which pives flse To o pestrie b conde s Horme tedn
wItl e

A restricted codes wi b arises whero the formm of ol
redatlons 1s based aporl closcly shared adentitieations,
uporl an extensive ramge of shared expectallons, upon a
range of camnon assunptions. Thus o restrietod conde
emerges where the culture or subculture radses the Twe”
above the "[". 0 The use of a restricted code creates
sanclal o solldarity at the cost ot the verbal claboration
of individual experience [ 1970327

In contrast . the soclal relations which penerate an olaborated conde

t 4

emphasize individual isn over conmunal ity where the 7 Toprevalls over T

" v

Wee Describing the conditions which glves rise to an elaborated code
Bernstein writes;

[An elaborated code] will arise whoervver the antent of
the other person cannot be taken tor granted.  [nsotar -
as [this 15 true], then-speakers are foreod to elaborate
thelr meanings and make them both explieort and
specttios s This pressure forces the speaker o se oot
among syntactilcal alternatives and encouriages
difterentiation of vocabulary {1970 33,



One cexplanation for the elationshiip boetween socral e lass andd Jrmpustic
Coxden 1o drewacliatosh witho the orpaniratlon and Ilw,\ll\nllty ot soncral o roles
10 the society, 1o ponctal oand the tamily, 1 particular.  bBernsteln
dlstingulshes between open and closed role systans (1., those whioh peormbd
a range of alterpatives for the expression of meanings versus those whileh
Fesfices the range of alternatlives), In a4 closad role systam meandnps, are
Likely to be assigned A}Vllﬂ‘l'&‘?l?a' 10 an open role syston, those al temp Uiy To
mect the requiroments of The role have more Opportunl ty I()‘\‘I'\‘Eit,x‘ new
O}n-zmlngs\ by explainlng and extendling thelr roles. Blue-collar cocupat tons
fend Towirds closead role systoms, whercas whlte-collar ovcupations als ot
Fikely to toster openl role systems. The proetreeption and experlence of ol
syslomn which i poersot acqulfes o oveupal tonal settings Yre Likely to be
Fotlovboad and eproducad 1 the organlzatlon ot tamily roles.

The oo systom ot the Tamily s the key mechanl=m for binklng sonclad
class and Plopulstie codes 1o Bernstein’ s explanation. He dist WSTEAVE WY ST
Detwesen twas tamlly typess positilon orientod tamilles and person oriented
tamy lies (1971181 -80). In L{’;il_.‘,li’i‘f_‘ﬂ'}f_'“I_‘JQ_ vr'zx_nll l):;: theItv 1s o«
seprogation of roles and a tormal division Ot areas ol responsibility
according to the status of the family member (that as. i ters Of Sex
ape) . Fanily roles are relatively clear-cut and intlexible, and tend to be
dascribead. The authority structure tends to be authoritarian. in
prerson ortentead familles the distribution ot tamily power and intluence 1s
@ tunction of the qualities of the family members rather than thelr tormal
status. Achicved status becomes more important 1n these clroumstances.
The role systom s more flexible ) and changes according to the difterent
Intercest and attributes of  10s members, The- ;mthurl‘ly structurs tends o

be more domocratile.  Bernsteln relates these two tamlly types to lingulstie



TARLE 2.4

Mool Showlng the Relationship of Variables in Poernsteln' s

Soctolinpulstie Thoeory

SOXCTAL COMMUNTCATTON

CLASS FAMILY STYLES PARENT -
ROLE, (HILD
SYSTHEM INTERACTION

Therv 1s controversy over I&)x‘n’xtwln's sociolinguistic theory. The
cmplrical evidenee that may be crtod an support ot his theory Is not as
Impressive as the cvidence for Kohn's theory.  However, the relationship
(hat Hernsteln 1dentifios between soclal class and family role systoms, on
the one hand, and x«x‘l;m‘l class and comunication styles, on the other, has
Indirec U suppor't in other rescadch. Duvall (1946) distinguilshed bhetween
traditional” and Cdevelopmental® family types, and Bott (1957) Tdent 1t 1o
“oeprogiated" and Ujornt” marital roleso Elder (1949) and Connpors ot al.
(1951) have corroboratexd the aorclal elass assoviation of Ttraditional” and

'

"developmental™ tamily types.  Bach of these typologles dichotonises in
terms of rigidity, conventionallsm, and an cmphasis o the past; and
tlexibility ) openness to change, and willingness to exXperiment on the basls
ot present and pereelved contingencles. o Inothis respect these typologles
arv similar 1o Bernstein's position-orlented and person-oriented famlly
role systems.  Supporting vVidvm;v for the link between social class and
Jinguistiv cude canes from the work ot Cook-Gumpeerz, (1973, who found a
similar relationship to t.h; one reported by Bernsteln (1960).  Schatzman
and Strauss (1995) reported that middle-class speakers ‘:wvr‘w more Tikely to

constder the perspectives of the Tistener, and more Tkely toclaborate

thelr statements than working class speakers.  Lawton (1968) reported



preater use of adjectives and other mxdltrers 1n the larfpuaye of

middle-class speakers. Therr tindings are in kewping with the general

thrust of Bernstein's theory of social class and inguistie coxdes,

The supporting evidence tor the rolationship bhetween connunleatlon

styles and parent-child anteraction, though not as strogy as that tor the

more general aspects of Bernstein's theory, 15 to be tfound 1o the work of

AN

Cook Anampeery (19730 She reported thaPythe claborated code indieators had

a4 substantially wider pattern of assoviation with jrersonal control

strategios than the restricted code indilcators.  However, the restriebed

code indicators had only a slightly greater assoclatlon with positional
control stratediles, and imperative control was unredatedd to elther
Fingulstie coxde

There are UL many uneesolved probloms associatod with Bernsteln' s

soclo Dingulstic theory (s Rosen, 1974) 0 However there is sutfioelent

supporting cvidence to wirrant the acceptancee ol Bernstein' s conlirmbution
}

to ther T terature of cultural transmission until an eqgually, .\«>;)ll1.\(l~‘:x{x‘<1,

alternative theory 1s avallable.  Tts complementarity, with Kohn's work on

soctal class and values Ly further cvidence in o support of 1ts valldity, and
makes 10 particularly significant an this review. \

3.23 i)ii_’li‘f:f_ Job Sat 13_r’m~x 1on and 1 he- _}:axlnt_—r(‘m Id [nteraction

The studivs reviewed so far clearly” demonstrate a strong re-lattonship
between structural variables such as soclal background, particularly the
father's occupatlonal position, and the ovcupational attadnment ob young,

poople. These studles also provide some Insight into the nature of the

~

Interaction processes 10 the family setting that contribute to the

reelationship between social class and oceupational attalnment.  Heviewlny

these structural and social -psychological explanations has provided us with



a general overview of the cultural trangnission provess as 1t redates to
cveupational socialization.  As well as these studles tron the L1terature
ot sociology, thers i1s rescarch in the ficld of psychology that 1s reele-vant
to the tople of discussion. [t s neither possible nor appropriate to
review the range of this rescarch here, but 10 ds dmportant to be coghlzant
of the psychological dimenston of cultural trangnission and, 1n keeplng
with thls recognition, one of the more detalled theoretleal studles in thee
area will e constdered.

MoKinley (1964) combines a parsonian functionallst view ol soclely
with a neoo Freudlan conceptlon of personallty to account for variations 1n
parcent -child interaction.  More speacifleally, he utilizes the
frustrat ion -aggression hypothes1s to account for differences o degles of
parvntal supportiveness, agglvession, and severity towards the child. He
arglues that soclo-ccondnic status 1s negatively related to the degree of
frustration experlenced 10 the oveupational sphereowhich in turn, affects
the degres: .wf h«'Vx:‘!:;-lIy, aggression, and authoritarianism in parent-child
Interacton.  McKinley's argument | 1n summary , goes Like this.  He takes as
g1ven that there 1s an achicvement cthos in Aerilcan society, which
provides the major basls for evaluating individuals and allocating goods.
In short | esteam, wealth and power are allocated on the basis of
achicvement.  An outcome of this achivvement othos is that work becomes
central in determining one's position in the soclal suatxficft,ion systedn,
Success, or lack of suceess in work, as measured by one's occupational
position, has psychological consequences.  MeKinley argues that low
b’k)&‘i()»x‘\i-()nx)ml'\t status results in a state of frustration tor several
reasons: it denies T,l"ltf individual a sense of worth and approval; 1t denles

him the material rewards that are the consequences of higher occupational
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position; and 10 places him g position where others have control over i
signiticant part <>t. his [1te.  This state of frustratlol arlsling fraan
occupational cirroumstances 1s olten displaced to the funlly because there
arc fewel constraints on the cxpression of anger 1in the tamly setting than
at work. This displacanent of frustration-anger 1s partleularly evident 1o
the performance of parenting roles. It follows that th soclallzation
technilgques ot lower soclo-coonomle status parents would be "more soverss and
aggressiyely tinged” than those of higher socio-ccondmnle status.parents.
Similarliy, 1t is argued that the degree of power that the parent exercises
over the child would be inversely related 1o socio-cconomie status, as
would the amount of warmth and anotional support 1n the parent-child
redationship.

McKinley provides no direct evidence for thx\v unportance of frustration
as an lntervening variable between soctal l)m'kgr‘:‘ﬁuxnj and sociallzation.
[nstead he relices on indirect evidence to support his theoly ey, class
ditfercnces 1 work catisfaction (Boeers, 1993, Kornhauser, 1938), rates of

1\
mental fllness (Hollingshead and Redlich (1958); and dmphasis on
traditional malv role (Stycous, 1955). EM\'Kinlvy's data are concerned
spevifleally with the effect of frustration on parental behaviour, and are:
derived primarily from a questionpalre z{(nnml.stun—«i tAw high school boys.
Using degroe of work satisfaction and degree of wOT'kK autonomy (m prereetved
by sons) as 1ndi°«:at,ur's of father's frustration, McKinley tound work
satisfaction to b;' 1nversely related to father's "severity of
socialization” of the child.  This finding held across sOClo-economie
categories - the influence of work satisfaction appearsd to beopreater than

that of soclo—economic status.



MoKinley's work on the ot foct of work frustration on soclalbization
patterns s congruent with Kohn's (1969) fiondings, though the explanation
£

(trustration - aggression hypothesis linkexdd to a functionalist view of
soctety) s quite diftferent from kohn who, as we have scen, relates
condrtions of occupation to parental behaviour through the value-dunension
acquired at work,  There is also congruency between MeKinley's work and
Bernstein's (1964) frndings, though Bernsteln's explanation redles on

comnunication styles 1n different settings instead of psychodynamics.

4. Secondary soclalization for the world of work: the l_nfluvn«’::_ﬁ_ﬂjnx)l

[n this chapter, so tar, 1 have presented a review of Literature which
constders the provess of cultural transmission as it reldates o
occupational socialization, [0 has been argued that the family, the
primary agent of socilalization, has 4 strong influence on a youhg (xrson's
occupatlonal carcers  fn oshort, 1 have suggested that the tamlly provides a
setting 1n whilch a young person learns a particular outlook on Tite | part
of which Is related to the way 1o which the world of work 1s perceived by
the young person.  But the school ) one of the most powerful smtundu:‘y,
agents ol soclalization, is also important in this process; school also
p_rvsvnts a sel of values which is closely related to the world of work.,
Thig school walue system arises fram the function that school is seen to
serve in the construction and reproduction of «-<>11f,(111;x)r‘z11‘y industrial
socleties.  To understand the role of schooling in the occupational
soclalization of young people 1t is necessary to explore the general
significance of schooling in contemporary society.

Schooling, the technical-democratic model of oducation suggests,
provides the assurance that the hierarchical structure of contemporary

industrial societies arises falrly in the course of o meritocratic
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1o be xlrungf"r. Generalising trom the findings of Puropean and North
Aieer Lo an ,\Iud.lwr«, 1t can e shown that ) by somee criteria at least, oquallty
of cducational opportunily has Inercascd.  For eXample ) Tigures on hl‘g‘f"l
school graduation, and attendance at post-secondary educational
tnstitutlons all indicate that more students from worklng—class backgrounds

and from minority groups afe represented than ever bvﬂ)l‘v.H However, with
the "1nflation” of mi\n'utluxl;xl qualitications, 10 1s doubttul whether this
means that youny people fran working-class and minority backgrounds have
any boetter access to education than betores There is ovidence to suggest
thz-xlt all that has really  happened 1s that these youny people have tended
to "cateh up’™ with those tron middles class backgrounds 1 those credentials
«
which no longer have such high prestige.
schooling represents | in microcosm, the recelved values of
contemporary industrial socletles.  Part of this systan of values holds
that overyone who has the abllily and necessary determination can
accomplish whatover they st out to accomplishe U 1s this tenet which
under]ies the formal valuee system that the child is taught at school.  But
other values Whllxl‘ they are less often acknowledged, are apparent 1o the
schooling system.  To apprwclate these implicit values 10 is necessary Lo
review the contribution of writers who are critical of the existing
structure of schooling and 11s processes, a literature which takes a more

overtly political stance than has so far been considered.

It has been argued by sone that school |, far from pranoting eqguallty of

opportun 7 is an integkal element 1n the reproduction of the class
structoy contemporary industrial socleties.  Bowles and Gintis, for
example, e
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The odducational svetom certainly has a Tife of 1ts own,

but the experience of work and the nature of the olass
otructure arc the bases upon which educational values
are tormed, social Justiee assessed, the roalm of the
possible dilineatod 1n people’s consclousness | and the -
wxtlal relations ot the cducational encounter cj}‘:\
historteal Iy transtormsd [ 19761267,

Sehooling . they argue, bevause of belny primarily concerned with

,

N

Integrat ing youny prople 1nto adult work roles, 1s unable to tultil 11
predagog 1o objjective of porsonal developnent. Prepariing younly prople o
that they may be successtully integratoed within the existing l:xlmm‘ toree,
and extonding oducation, understood as providing The nevessary support for
personal ogrowth, are antithetical.

Fxplaining their posifion, Bowles and Gintis point out that
contempordary industrial scasletles abe characterized by a complex and
re-latively stable pattern of power and property relations whivh must be
actively malntalined 1t the eXIstling soclo-evonomld ordeer s To survive,
Partieular social relationships are necessary to the security ob profits
and the stability ot a capttalbist division ot labour.  These sonclid
relationships include: patterns of <i<§111r1z111‘~“ and subordination an the
production process,; the distribution of ownership of productlve resources;
and the degrees of social distance and solidarity among various seoetions ol
the population such as those between male and f\‘ﬂl&f’l??':; workers, and manual
and non-omanual workers.  The Law, backed by the coerclve power of the
state, 1s an important contributing factor to the maintenance o this set
of social relations.  But liberal-democratic systons fely on canpliance for
the maintenance of stability; coercion 1s used only as a last resort. The
I‘x_)pl‘()dl)«'t,i«)n-<)f the social relations of production depends upon the

reproduction of consclousness.  As Bowles and Gintls 1ndicate:



L., the consclousness of workers - beliefs, values,

self-concepts, types of solidarity and fragmentation, as

woll as modes of personal behaviour and development -

are integral to the perpetuation, validation, and smooth

operation of ceonomiv institutions. The reproduction of

the social relations of production depends on the

reproduction of consclousness [ 19761277,

Schooling, Bowles and Gintis argue, plays an important role in the
reproduction of consclousness thal the exlsting relations of production
demand: 1t "tatlors the self-concepts, asplrations, and social class

rdentifications of individuals to the requirements of the social divislion
ot labour' (1976:127). Bowles and Gintils identify two prominent objectives
10 the «ducational policies of*a daninant class: the production of labour
power | and the reproduction of those institutions and social relationships
which facilitate the translation of labour power into proflts. These
ObJectives are accomplished in a numbeer (‘)I Wiy
1. Schooling produces many of tThe techmical and cognltive skills
required for adequate job performanee;

2 Schooling helps to legitimate economic inegquality, fhrougzh the
promise of meritocratic selection and equality of opportunity;

3. Schooling provides rewards and labels personal characteristics
relevant to the staffing of positions in the hierarchy;

4. Schooling, through the pattern of status distinctions it fosters,
reinforees the stratified consciousness on which the
fragmentation of subordinate economic classes 1s baséd
11976 129] .

:ntial of schooling to reproduce the conscioushess oOf workers

Sowles and Gintis refer to as "the \;urr-esgx)n(hem:e principle™.

argue, contributes to the integration of young people into

ten through a structural correspondence betwen 1ts own

social relations and the social relations of production:
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The structure of =ocial relations in cducation not only
nnures the student to the discipline ot the work place
but develops the tvpes of personal demeanor, modes of

selfopresentation, self-image, and soctal class

jdentifications which are thvyuruxjml tngredlents ot job

adequacy [ 1976131 .

The social relations of schooling ) Tike those boetween administrators and
teachers, teachers and students, students and students, and students and
therr work replicate the hierarchical division ot labour.  Hicrarchical
reelations are retlected 1o the vertical lines of authority from
administrators to teachers to students:; alienated labour 1s retlectod 1n
the Institutitonalized competition among students.  Bowles and Gintls
suggest that ) "By attuning youny people 1o a set of relationships simllar
to those of the workplace, schoollng attempts 1o gear the development ol
personal neods to Its regulrapents” (1976:0151).

But schooling does not just replicate the hlerarchical division of
labour 1o the school setting - 1t also contributes to the reproduction of
thee division of labour Itselt.  itferent  Kinds of schoollng propar:s youny,
prople to enter different sectors of the labour market ) and thils
preparation extends beyond the etftect of programee content,  owles and
Glntls emphasize that, as well as teaching a particular content, tha).uls
play their part in encouraging the appropriate types of "behavioural
regulation” for the VUIWg)\i\?IlLXiIi«)I]&il settings.  For example, 1n high
school, vocational and general routes emphasize the rule-followinyg and
close supervision characteristic of manual occupational settings, while thes
academic route tends towards a more open atmosphere oinphasizing the
internalization of noms characteristic of pon-manual occupational
settings.  These different sm:iulisatiun_ patterns in the social relations

£

both among and within schools, in part, reflect both the social backgrounds

»

ot the student body and thelr probable future oconomic position.

/l\-



Randall (uvillins (1971) though writing trom a different thm)rvlt'-htul
posltion presents a similar argument.  His discussion, which is also
critical of the recetvesd view of education, emphasizes the importance of
the nwn—t«-vhr)}v;il aspects of schooling.  Drawing from an analysis of sonlal
difterentiation which focuses on "status groups” and "struggle for
advantage” ) (Ollins suggests that the main activity of schooling is that of
teaching partlcular "status cul tures”.

The: concept status gx‘uupsl(), for (ol 1.1115, represents the basice units

of soctety: associational groups sharing comon cultures (or subcultures).

Describing the concept, he writes:

The core of such groups 1s families and friends, but
they may be extended to religious, educational, or
ethnle camunlities.  In general, they comprise all
persons who share a sense of status egquality based on
participation 1n a common culture: styles of language,
tastes in clothing and decor, manners and other ritual
observances, conversational topics and styles, opinions
and values, and preferences in sports, arts, and media.
Purticipation 1n such cultural groups gives individuals
their fundamental sense of identity... [1971:125].

These status groups are derived from a number of sources: dLI"r\:rwm:vs in
l1temstyle based on econanic situation (1.e. class); ditfferences in life
situation deriving directly from cultural conditions or institutions, such
as geographic origin, ethnicity, religion, wduca.tion, or intellectual or
aesthetle cultures.

(‘ullin§ argues that our lives are dominated by a struggle for
advantage; the continual struggle in society for various "goods" such as
wealth ) power, and prcstige.“ Though individuals may struggle with each
other, the focus of struggle is between "status groups” rather than within
them.  Struggle between status groups is more likely because individual
ldentity 1s derived primarily from membership in a status group, and

P

because the cohesion of status groups is a key resource in the struggle



apaninst others. The strupy e tor wealth power Aand pres Uy Lo calrlesd

out primacily through and within, orpanlcalions.  Ovpanloational clr e

attempt Lo control subordinate: Ly solecting thelr noew metnbrers and kesy

assistants fram thelr own staluns groups. [ omddition, they a7 enpt Lo

Sovure lower Tovel cmplovess who are at beast Tndoc trinad.
cultural supertority of the elite’s status calture.

Building on this neo Webertan contliot thoeory ol stratitrcation,

(ollins argues that the maln influcnce of sobools s To teach paartronli

status cultures both 1o and oulside the chansriasu, Thowh sohoao s man

impart tevhnleal Knowledge, this s leess mnpor tant

c..svhools prunarily teach vocabulary and ot leetion,
styles ot dress | aesthelle tiaslens, values and manhe s,
The omphasts on soctabi ity and athletios tound o many
schools 15 not extrancous but may beat the core ol e
status culture propagated by the schools. Where schools
have a4 mxorv acaderolc or veeat lonal vaphasts This
cmphasts may tselt be the content of o particular
status culture, providing sets of vabues , materials fon
conversat lon, and shatod activities Tor an assoelal 1o |
pronp making clalms too d part Tvular basis tor status

[ 071 480,
Frank Parkln (1975) . froan a similar pasailon, argues that schools play

an  dnpxortant roles 1o omaintatning the oxIsiing sooclal strue ture: Ly teachiny

A\
youpg people to cane to terns with the educational career They e

experiencing, and the occupational career ahead of them.  (riticising o
voluntaristic explanztion of sovialization bParkin wrlles:

4

There are after all a number of ways 10 which /
individualas are encouraged to taltlor thelr expectations
in lime with their class posttlon, and which are not
determined by cholee of reference group. The role of
the educational syster 1s especlally swnificant in this
respect [ 1975:57 .

Heo presents evidence to suggest that during ~chooling chitdren come to
Narrow thelr soclal horlzots.  As a4 part of thls prosess they becoase

membrers ot particular reternee groups. whilch are Tappropriate™ o therr



41
cXpevtations reparding future position in the labour market. By the e
theyv enter the labour market they have becone acoustamed to not consadering
the advantagZes ob the prividepod for purposes of camparison. Buch o
conparison would Tead o dissatisTactlon and untost., lnstead ) mxost will

.
N

have Learinsd to acoommxdate to the soctal position their occupiation will
»

altord thom.
1T 1= evident that there are aspects of both the tormal and hidden
currieuluns which cocourage young, people 1o "narrow thelr soctal horezon™.
These exis=t alonyg wilh experlence and instruction in knowledge and skis
that are amportant to everyone.  dn the course ol oducational expanstion,
vhang tny curricuala, and changing scohoot and classroom organtzation,
progtens has been made towards providing worthwhil le expertences al Schoaod
whilch «-rn-f)ur:xg,w all young preople to develop thelr abilities and potential,
[T remains true, however that schoollng now, as always, 1s most ot fective
1 belplng the pravileged to malntain therr privileged posttions.
Restpoation and acceptance 1= not the only Tesponse to those who find
thetnse lves on the way to unskl b led occupations and thelr aceaupany iy, Low
rewards and privilepes. The formal socialization ot schoolling 1s not
chnough to always bring about a willing acceptance ot low status and rewdrd.
parkin suggests that there is \'un:ﬁldvr‘abl‘;/"rr#r{ion at the point where new
recrults are 1n the process of taking up thelr positions 1o the
"underclass". The most obvious signs of this tension at the school level
are to be found 10 acts of vandal lsm, Juvenile delinguency, and 1n absentec
and drop-out rates.  "This type of activity”, parkin writes, "ocours
precisely at the stage in the life cycle when the realities of inequality
are at their sharpest; nanely | at the point of entry to the market for
manual labour”™ (1975:61). Cloward and Chlin have described thils sltuation

for adolescent males In the following way:



It s during adolescence that decisiones reyarding
occupat tonal selection and routes to ovoupat lonal
success must be made. The adolesceont male 1o The Tower
class 1s theretfore most valnerable to pressares toward
deviance arising from the discrepancies boelween /
asplrations and opportunities for achievement. .o The
pormanent quality of this dilenma makes 10 all the more
acute. . We suggest that many lower olass male adoloscents
exprerience desperation horn ot the certainty that thear
position n the economle structure 1s redatively Tixed
and rmmutable a desperation made all the more potgnant
by their exposure to a cultural ddeology o which
tallure 1o orlent oneselt upward s regarded as ocmorad
detet and tailure to bevcomne mobile as proot ol 11

[ 1960 106 .

Another important contribution to the baody of Titerature which
addresses [tselt o the torns and processes of cultural transmisslon s the
woI'k of Prerre tourdlew (1967) 0 The cultural role o schooling s
tundamental to his analysis.  For Bourdieu, symbolie :1}/.\&111:‘ nelve i
political function as "strcctured and structuriog instrmments ol
conmnunleation and knowledge™ o Institutions Tike schools help o taltl
this political functlon by actively concealling, of producing o
"mlsrevcognltlon” of the class relations upon which thelr own syimbol e power
rests. Inequality Is legltimlzed by making 10 appoear natural o talr,
immutable, and by Justifylng the particular location ot individuals and
groups within the social hierarchy. At the sime Uime, this symbol 1o power
buttresses the unequal power relatlons which sustaln 1t by adding 1ts own
power to the relations of dominance while, at the same Drme, sunul tancously
reproducing 1tselt.

Bourdileu argues that thesce symbolice systems are produced, distributed
and consumned in oa set of relations which are relatively antonanous from
those which produce the economic relations of production. Thus o
distinctive 1ntellectual fleld exists which has 1ts own Togie and

provesses, 1ts own 1nstitution cxemplltled an the cducational systam, 1ls

TN



own hicerarchy, and 1ts own tdeology of andependence and autonomy . But
Insplte of 1ts relative autonomy, this intellevtual field does not exist
1ndependent of thee class structure,  Bourdieu recopgilses oo division of
labour within the dominant class between agents who possesspolrtical and
coonomle capltal o on the one bhand, and those who have cul tural capital, on
thes other.  Though the former are danlnant ) the Jatter have saoimee measure of
independence esprclally when 10 s recognlsed that they have control over
the educational systom, whilch Is seen as the major tnstrunent of cultural
reploduc tion,

Symbolle power | tor Bourdieu, 1s the focous Oof & class struge el Just
as subordinate and dominant classes compa-te over the distribution of
CeOlCALe capllal | oso there s a sty le over how reality should be
symbolically de-tine<d.  Bourdleu argues that such struggles take place
clther direatly 1o the symbolic confllcts of everyday Tife or 1ndirectly
through the struggle waged by speciallsts o symbolie production (fal l-tume
producers) 1o which the object at stake s the monopxoly ot symbolbie
violence - that 1s (o say, the power to lmposes (and even tooineudeate)
instouments of knowloedge aid expression of social reallty (Taxonomles)
which are arbitrary (but unrecogiised as such) [1977]. Seenan this way,
the f1eld of symbolic production is a microcosm of the strugg les between
classes.

The llterature on schooling that has been r‘t'viv%q to thls polnt has

N\
cmphasised that schools are 1nvolved 1n the processes of -Sovial and
cul tural reproduction.  The concept "reproduction” helps to renind us ot
the power of existing institutions to safeguard their own interests, and
dnphasisvs the way in which these institutions are able to reconstitute

themse lves and reinforee each other. It also rominds us that 1t o1s
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possible to gontrol the communleatlon of knowlexdge about  the sociad
otructure, and thus the v@ry way we think about society. In these ways the
concept Mreproduction’ pornts to the ways an o which the soclal o structure is
Fevonstitutiad so that the advantages of a daninant class are maximl zed.
But, at the same time o the potion of reproduction can be anterpreted to
mmply ¢ soctal determinisn o which there can bee NG oslgntfleant resistanee
to such power ) and no place for voluntary action.

One writer who recopnlses the inportance ot the school i the
matntonance of the relations of productlon, yet does not uhderestimate The
signt fleance of actors living their Lives and, 1n o part, creating thelr own
cul ture 1s Paul Willis (1977).  Ia his study [earning to [abour, willis
cncapsulates the dialectie ot determined strueture and ivesd culture when

he winl tes

CLuthere 1s o a moanent - oand 10 only necds to bhe this for
the gates to shut on the tuture - o the working cliass
cul ture when the manual giving of labour power
represents both a freedon, election, and transcendence,
and a preclse nsertion 1nto a systdn ol cxploltation
and oppresston tor working olass people. The former
promises the future ) the Jatter shows the present. 1t
1> the future 1n the present which hanmers fresdom into
inequality in the reality of contemporaly capltalism

[ 1977 :120] .

\
L3
4

[U is the provess durlng whilch this Mmoment” s creatod that 1s so
graphically depioted and caretfully analysed. Willis sets out to explain
why , in the context of the class structury of contomporary industrial
Ssocletios, sume working-class pupils voluntarily lock themselves 1nto
personaltly unrewarding and low status, manuxl, labouring Joubs. This

phenamenon oceurs desplte a schoollng system which ostensibly provides some

P

opportunities for social mobility, and desplte a genulie concerti ol the:

part of many teachers and counsellors to help the young prople 1n thear
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In the study some important gquestions are asked about the way 1n whilch

Thee thomes within the "lads™ subculture decisively reflects and helps to

roproduce the Tived experience of these youny, people both within and
- A

\

outside the school.  Willis shows us the various olafents of an ant1l-school
cubcul ture which is contioually being actively created and reconstituted
with all 1ts 1nner spontancity, tenstons and contradictions.  The lads
regect the andividualistle and competitive vthm;\fﬂi,-y arv expectod to
contorm to at school.  They avold intellectual work, and resist the
uiticelal rationales and Justificat lones of the way the world 1s.  Instead
they substitute thelr own meanings, rituals and pimtlmws which have little
to do with schooling.

Having presentod o detarled ethnographte account of this anti-school
subcul ture, Willis goes on to show how these apparently oppos1 tional and
antagonistice attltudes towards schooling are unportant components of Thes
way 10 which the class structure is legltimated and sustained.  He cxplains
How YA themes within the subcul ture, linked as they are with broader
aspracls Oof working class experience, in reallty, work to sustain the
exlsting tramework of capitalist production and 1ls accompanylinyg patteris
of domination and subordination. For cxample, he describes the lads!

2
contempt for the conformist pupils who work hard and aspire for individual
mob1lity in contrast to thelr own celebration of masculinity and physical
prowess.  His acvm’mt. emphasises how this upturning of the \:unventiunul.
ranking of mental and manual labour serves precisely to perpetuate and
reinforce that very distinetion between mental and manual labour which 1s
an important aspect of class ihequality under capitalism.Sumilarly, Willis

reveals the way in which the sexist and racist themes within the

. ) ’ ,
ant i-school subculture reflect and reproduce the divisions within the
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workiog olass.  The lads define mental labour as ctteminate and interionr,
and Willis explores this link between patriarchy and caprtalism,

Wlllll.\'.\ central thesis 1s that 1t 1s the Ulads™ ownenlture which
most et tectively prepares thoan for the gaving ol manual Tabour powers  In
this Willls sees "an clement of seltf-damnation 1n the taking of subordinate
roles 10 Western capitallsm”.  But, paradoxically, this same “dompation” 1
cxpoertenced by the lads Mas true learning, aftirmation, approprilation, and
as a form of resistance”.

oo Sovtalization and the development of young people’s prespes tives on e

world of work

[h this last section | review the madn concerns ol this \-impt‘-x‘ i
rerlate then 1o ‘Ihx‘ forrus of the dissertation,

Al the outset [ oomphasized that the tune of transilion trom school to
work 1s a tume of contradiction.  on the one hand, 10 marks o turning ’;mm
whenh youny, peeople have the formal opportunity to Hreak away from thee
Intlucncoe of the tamily and school - a chance tor self-direction. But, on
the other band, 1t 1s a tune of uncertalnty aid, 1 reality o time when
family background and social environment  Impose restrictions that arce
difficult to overcomne.  An mmportant tactor in the provess of transition 1>
the sovialization of the young person for the world of work,

-

Socialization for the world of work was viewed as one daspect of The

. |
more general process of cultural transnission.  In this provess, prople not

only learn how to become mumbers ot thelr own human group; they also becane
aware of the position of thelr group in relation 1o other groups. In other
words , sociallzation into one's cultural heritage 1s, at the swne Time, an
initiation to the sovial hierarchy.  Sovialization occurs inomany contexts,

but the family is usually the primary agent of soctalization, and there is



o reason to regard schooling as the most potent secondary socralizing
agent in contemporary industrial socleltles.
In the tamily the youny person 1s antroducad tooa set ol attitudes

bhoediets, values, and a language style which are all 1ncorporiated into a

porspective with which to face the world and tackle its problums. Because
of the pervasive antluence ot work 1noour lives, the oveupatlonzl position
ot “the parents, especially the father, has a signitficant effect on the
family setting, an intluence which carries over to tuture ’generatmns. As
the youny person matules various aspects of this perspective are modlfied
1n the coubse of expericence in particular settings, especilally that of the
school.  The instruction, evaluation, and selection provedures o school
tormally differentiate students and, in the process, direct them to
S

ditfterent Jocations in the lJabour market.  These tormal ovents have thelr
intormal corollary 1o the young person’s developlng perspectlve on the
adul toworld. ‘

Next, the Jiterature on the role of the family in soctalization,
esprclally as 1 related to occupational soclalization, was reviewesd,

i

Functionalilsts argue that although the family s influential in status
ascription (the passing on of soclal position from one generation to thee
next), this conservative force 1s offset in the conditions of contanporary
industrial socleties, conditions which promote universalism and
cachlevement s and consequently encourage soclal mobility. - dn industrial
socrieties, the functionalists argue, the distribution of rewards is based
on the functional importance of the occupation.  But 1t was noted that this
position is not consistent with much of the evidence, and a conflidt
perspective was introduced as a more satisfactory theoretical framework in

which to articulate the evidence. (onflict theorists regard social



plicoment as a0 function ot the control of particular clite proups of o
o1l class. While conthict theorists aceept thal occupationad position
ts relatod to performiance, they repard The opporiuilty fo prertonn ae bheliy

Felated to educational and occupational attalmment, and soe certadn

N

privileged proups f;'% having bhoetter acoess To cducational opportunitles than

others.

The studies reviewed demonstratod o clear relationshilp betwesn tamlly
background amnd ocoupational attalnment, and sugpestad that the ansooiatlon
Wit ”'ifi,lf”,‘,“ by :i}lx_\‘zi_l;l_(?ylji_l opporitunlty (rather than betny conditroned by
cducational cexperlence).  In particular, the father's oducation and

oveupatton were ddentified as the most s1gnihleant daspects of tamily

bac kg round .

Kohn's work provided a starting point for an understanding of The
tamily 1nteractions that produce the assoclation l)*‘TW\‘x';l faml by backg round
and occupatlonal attainment. His work showed thad parcntal valaes tend to
bee c-xtenslons of the mxdes of behavior that are approprlate for the
Occupational settimg 1n which they  the parents work. Such vithues becone
apparent 1n parentlnog behaviour.  Middle class patents tend to o stress

-

values which support selt-direction, while working-class parents alo giols

lkely to stress values of conformity.  Other studles were reviewead which
support Kohn's general thesis.,

| went on to suggest that Bernsteln's work on Diogurstie condes
complements Kohn's findings.  Bernstein's theory ot lingulstie codes argues
that two role s;stdns (open and closed) have developed 1o contemporary
soclety.  Working-class occupations tend towards closed role systemns ) whileh

reduce the workers opportunity of fanding meaning in therr Jobs. On the

other hand |, middle-class occupations are morte likely to toster open role

o



cystems, which permit o range of alternatives for the expresstion ol
meaning.  Bernsteln argues that these role systons, which are cbexddexd 10
the organlzation ol work, are Pt Lec tod and reproduced 1 The organtzation
of tamily roles.  Closed role systoms dn thes work setting tend To be
reeflected dn the famly setting as ;m.\lt1<)n~-u1‘1vntmi tamilies . in which
there is o segrepgation of roles and a tormmal diviston of areas of
responsiblllty according to the status of the family memberor Open role
systems 1n the work setting tend To be reflected 1n the mnn}\/\ﬁqttmg as
\L -
prerson-orientod families, 1nowhich the distribution of tamlly power and
Influence is a4 functlon of the talents ot tamlly members rather than formal
\
Slatus.  Position-ortented families tend to generate a cloused camunleatlon
style ("restricted Lingustie code™) ) whereas person-orlented families tend
to generale all open coamunleation sty le ("elaborated Dinguistie code™).
MeKinley's work suggestod much the saoee kind of sovcralization
L4
Influences as the work of Kohn and Bernsteiln, though the explanation wis al
a psychological Tevel. McKinley, drawing attention to the achlevanent
cthos 10 Ancerican soclely, polnts to the central dmportance of work in
allovating wealth, power and selt estean. The Nigh self esteom assovlated
//
R . . . -~ ., R
with higher occupational position results 1n\gatistaction and a positive
climate in the family setting.  Low selfeesteon, resulting fran lower

aoccupational position, results in frustration and aggression, which have

“r the family setting and parenting behaviour.

NerZa tIVe Conseguencss

> ' . . :
When viewed together, the work of Kohn, Bernstein and McKinley begilns

to give us some insight 1nto the process tHEL leads to the
intergenesational occupatlonal patterns that Blau and Duncan, and others
have deseribed.  Thelr rescarch suggests that occupational conditions are

reflected 1n the faplly setting, and that the outcome of this influence 1s
e .

™



apparent an the vitlies . role mocdeds ) behaviour patteras, and linpulstic
styles that are prosentod to younyg prople 1n the famlly setting. Koho' s
value orlentations ot oselt direv todness and «uf'liupnlly; Pe-rns Lol

poerson- ortentod and position orlente<d tamllles (which tend To enconrage
claboratod and restrletedd language codes o respracd tvely ) and MeKinley's
positive and pegatlive climates dn thee tamily all cmerge trom the
dlstinetion the rescarchers make oetween middleeclass and working o lass
(ocupat tons. The outeame of The cltects of occupatlonal conditions on the
tamily scetting has an important signlileance for the petrspectives ob youny
prople prowing up i these tamllles.

After the family, schooling is the most unportant soglalizimg agent 111'\
nyouny prerson's bt while thls-nmy chaange as the youny, person matures, /
and soclallzing agents Tike the poor group and the communl ty brecasne: ’
Inereastiogly important ) the offect of the schooling eXpreriencs ot s
important intlucnce.  Inothe latter part of this chapter 1oconslderad the
role of schooling 1n the soctlallvation ol the youhy poelsofl.

Sehooling, according o the technleal-democratie taadel ot cducation
provides youny people with the Skills and knowloedge they require as adults
in contemporary sovlety. Through a caretully adiminlstedd provedure ot
instruction, ovaluation and selectlon, the prooess ol schooling supports
the liberal assumption that the hierarchleal structure ot contanporary
industrial socicetles arises tairly 1o the course of a meritocratic
selection praocess.  The extonsive Titerature that could be clted o suppxort
this liberal view of schooling was not constdersd 1n thls review. Instead,
[ focused on 4 rescarch tradition which takes a mors overtly political

ctance in analysing the role of schooling in contunporary industrial

socleties,  Fron this position, schooling tar from being a democratie
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procesy comduc ted 1n the interests of equality of Oopportunl ty . 1s seen as
an 1ntegral eloment in the reproduction of the existing social hicrarchy.

Bowles and Gintils regarded schooling as belng primarily concerned with
preparing youny, }A\;})Ix‘ for their adult work roles. But 1t was not on the
conventional role of training in technieal and cognitive skills that they
Fovusasd s rather, they omphasized the pax;t that schooling plays in the
"reproduction of consciousness” . Schoolling, through the patthrn ot status
distinetions 1t fosters, and the culture it teaches, reinforces the
otratlficd conscloushess which legltimates the soclal relations of
contemporary Industrial societlies. T went on to suggest that the work ot
Collins, parker, and Bourdileu, in their own way, support thils
interpretation ot the role of schooling in contumporary socielles.

Finally, 1 revelwed Willis's study of "how working-olass klds get
working olass jobs."  His dwt,;xllg‘(rn)tl111x)gr‘a;>lly and analysis ramind us of
the complex1ty of the process of-cultural transmission. (ul ture is not
Just hmldui on, 1t 18 livesd.  Fach gwnvrat.io’glxzrgatvs its ownl culture out
of , and within, the culture 1t Inherits, Willils showed that thee
counter-school culture he studied, while sedning to be an oppositional

{

cul ture, in fact, was 4 culture which contributed to the perpetuation of
D

existing relations of production.  But this was not shown as a

’

determined relation.  Schooling may well have the effect that Bowles and
Gintis, (ollins, pbarkin, and Bourdieu describe, but the effect is not
simply imprinted into the experience of young people.  The experience of
schooling 1s interpreted through the lived culture of young people.  As
such, the young person's career need not b\v as determined as writers like

Bowles and Gintis suggest.
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NOTES

"Occupational cholee™ here refers W the way a person oplts when fiaeed
with conerete alternatives between difterent jobs, or a gob and
unemployment . The term is commonly used as a label” for the freld ot

nquiry which deals with the entry of young people 1nto the world of

worIk.

The use of the term "vocational cholee” should not be taken to mean
that entry into a particular occupation i1s just @ matter of personal
preference. Personal preference is oonly one of a nunber ot ovarlables
which 1nfluence occupational cholee (see Williams, 1974).

The term "perspective” is used here to mean " .o.a co-ordinatod set of
ldeas and actions a person uses in dealing with some problematic
sltuation...a person's ordinary way of thinking and feeling about and
acting in such a situation” | Becker, 1961].

The majority of studies assume, both implicitly and explicitl that
the occupational position of the husband-tather 1s the primary or oven
the sole determinant of a tamily's status in Amerlcean soclety (of.
Warner, Meecker and Pkfs, 15?4&); Parsons, 1955 Lipset and Bendix, 1962
Barber, 1957; lenski, 1966; Blau and Duncan, 1967). The expgnt to
which wife—mother's occupation plays a role in soclal placom®it in the
family has only recently been addressed. Bvidence at this time
supports the assumption that male's occupations gre the primary
influence on family status (cf. Rossi et al., 1971; Felson and Knoke,
1974) .

y ’
Y

The complete Blau and Duncan (1967) model ot variables intfluencing
edI'ly socloeconamic career, showing path coetticients, is shown below,

Father's Son's Soil' s .
Fducation Fducat ton (xcupation

Father's son's
Oceupation (xcupation
(first .Job)

[t 'would be more correct to recognize "social class” here as position
in the social stratification order (see Kohn, 1977:xxv1i).

e
©
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10.

11.

The general trends reported by Blaw and Duncal (1967) have more
recently been confirmmesd by R Hauser, "Temporal change 1n occupational
mobility . Fvidence for men in the U.S." American Sociologieal Review
1976 (O tober) 1H8H-08. .

For Britain see J.M. Rla}gu (ed.) Mobility 1n Britain Reconsidered
(Oxford: University pPress, 1974).

See S.M. Miller, "Comparative social mobi1lity.” In A.P.M. Coxon and
C.1,. Jones, Soclal Mobility (Harmondsworth: Penguin Books, 1975).

See (..). Hurn. The Limits and Possibilities o Schooling (Boston,
Mass.: Allyn and Bacon Inc. 1978).

Commenting on the concept Collins wl . tes: "Status groups should be
regarded as 1deal types, without implications of M& distfnct
boundaries; the concepts remain useful even In the case where
assoviational groupings and their status cultures are fluid and
overlapping, as hypotheses about conflicts among status groups may
remain fruitful even under such circumstances” [1971:125]).

(Lilins emphasizes that “the postulation of this stryggle for advantage
makes "no assumption that every individual is motivated to maximise
his rewards; however, since powel and prestigt* are jpherently scarce
commod1 ties, and wealth is often contingent upon them, the ambition of
even a gnall proportion of persons for more than eyual shares of these
goods sets up an implicit counter-struggle on the part of others to
uv\)qQ subjection and dl;'sc:st.vun” [1971:126].

.
~—



CHAPTER T
Mo thoxdo oy
1. Rescareh Proposttions
The magor objective o this s tudy hias been Joencrihed s Tan at tompt
ldent ity explanatory variable: 1n the drtterential occupatlonal
soctalization ot young prople :x:\m mlddles class and workng v lass
backgrounds".  These variables and thaar tntorrelationshlps can b states

A

proposttionally:

Proposition 1o A particular family backg routid ) det lned 1 I«fnn:—. ot the
«)&'up&tlunzil position Of e father, oXposes a4 youny, pacisoi Tood
distinetive value dhmension which is siynlflcant an the proness ol
oceupat tonal socrallizatlon.

Proposi (on 2 A youny person’ s attitude to o school s slpgniileant an thiee
proccess of crcupi tronal .‘\m'l:x‘ll/_nt Lot A postUive attitude tooschool wl
make post sevondary 5\711\)«>11:xgt‘(f: prorequlistie tor most mldd e o lnes
oceupations) lTikely, while a neyative attitude 1o sohooliog will mike
post-soevondary education unlikely.

broposition 3: In the course of prunary and secondary soctallzatlon voun
people develop a set ol priorities which 19 distinetive according to cla
background . and signiflcant 1o terms of occupational soclalization.
broposition 4- In the coukse of primary and secondary = lalleation your
people develop attitudes to work which are distinctive acce®brding to clas
background, and signitflcant in terms of occupational sovtallzation.
broposition 5: Young pm)pl& 1n the course of their sovialization develog
particular occupational concerns and prioritles: these coneerns and
prioritles are distinctive in terms of thelr class origins and indicativ

of future occupational location.
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Proposttion 60 Together these various clementss (value dimension,
priocitics, attitude to sohool, attitude to work, and oveupatlonal coneerns
and orlentations) contelbute to a distinetive perspective on the world of
work which distingulshes young people from middle-class and working-olass
backg rouids .
Propositlon 7 The collective outeame of these various tacets ot
cocupational sovialization Is the perpetuation of the class structulse.
Young jrxople from middle-class backgrounds learn a value dimehsion, develop
prioritles, take up partlcular attitudes to school and work, and adopt
occupatlonal concerns and orlentations whivh direct than towards, and make
1t probable that they will enter, middle-class ovcupations. Younyg prople
Froan worklng -olass backgrounds Tearn a value dunension, develop priovities,
j
take up partleular attitudes to school and work, and adopt occupational
conceris and ortentations which direct tham towards, and make 10 probable
that they will enter working class ovoupations.
L. Research setting
The data reported 1o thls study were collected by the author during
the Jatter part ot 1982 and the beginning of 1983 from young people
attending omne sentor high svhu;l. The school, Milton High S\‘,h\)wll, 15 4
large high school situated on the outskirts of a major Western Canadlan
c1ty. Students attending the school come from a wide range of occupational
backgrounds and are offered a correspondingly wide cholce of programmes.
In addition to the regular acadanic (matriculation) programme, students can
select any one of the following programmes: business, business—
matriculation, general, vocational aud\l/ouqlfmniil—matrigulation.
. N 7 .
Consequently Milton High School prepares young people for a variety of

tfutures including admission to university and colleges, enrollment in

‘-\‘ on ",». ~”



cohoolss ot toechonology , anvolvement an applontloeshilp proy P, and
cntrance directly 1nto the world of work,

Milton Hiph Schood was solvetod for thils study on fhe Dacl ol iwo
crlterla i tabllity of the school population and o pospiive Fe-senroh
cnvironment . First, the objectives of the study demandedd oo sanple that o winn
sutficiently heterogeneous o Lerins O oveupktt lona b backy round. Thee
students ot Milton High Sohonl s s we shal ! see el thls erlienria,

Sovond . 1t was lmportant to tiod a school wherss the adminrstration oo
teachling statt were not aerely tolerant but also supportive ot The
roesearch . sinee data collection necesst tatod ropeatod visatn to the st
fo adiinlslor an cextonsive questlonnalre toocach o The partielpa Ty
classes separately. Milten High School met this crliteria s Toa most
admirably. Initial ontry to reguest the school s pormlsson to condie U The
Pesearch was tade easier by previous contacts brhad ostablishedd ot the
oohool wheen [ oworkesd braetly 1n one ot 1t alternate progragmee:.. Lowes
Fortunate: to secure the approvil of both the principal and the publie
schoul board.  The support and co-oparallon [orevelvesd from the principal,
.

teachers and students Involved 1n the study exceeded my expectations oboa

supportive: environment for the research.
3. Sampl.

The samplc was comprised of 498 students Trom Soclal studies classes
of which 242 (48.67) were males and 255 (H1.4%) were temales,  Soctal
Studies lasses were chosen because the administration judged that these
classes, which were comprised of students from all the school programes,
would best meet my regquirements of g helerogeneous sample, with the least
disturbance of the school time—table. Since the study was concerned with

anticipating work 1t was not difficult to introduce 1tito soclal studles

8



classes 10 which such matliers were constderod. o ters of grades | 216
(3.1 ot the students were trom Grade 10, 131 (28.3%) were Trom Grade 11,
and 14D (28359 were trom Grade 1200 The ages of the students range<t fram
14 1o 21 years, with the majority (84.3%7) falling between 16 and 18 years ot
BYLIEN 'I‘k‘w 498 students comprising the sample constitutod approximately 4
third of the school population.  Thougl this was not a randon sample there
1= o reason 1o beldieve that 1t was ot rvpx'r;wm;nlvv b the sobool as o

v
whodesl ™

The table below (Table 301) shows the occupational distribution for
the fathers of the youlg preoples who constituted the sample, topether with
that ! a national sample. A cuomparison ot the two samples 1odleates that
thee sample drawn tor the present study shows a similar distribution to that
of the national sample, though there are some clear difterences.  comparad
to tr)vr(':madmn Mobllity Study ((MS) sample the sample for the present
study 1= high 1o 1ts proportion ot anployed professionals, tforvmen, and
Skl cratts and trades. U 1s low 1o its proportion of fanmmers, larm
labourers and unskil led manual workers,

3. Occupational classifleation and class atfiliation

Since family occupational classitication and class affiliation are
central to the topic of inguiry I will examine the basls on which such
categorlzatlons were made In some detail.,

4.1 Oveupational classification
The occupations which young people reported for thelr parents and as

~

thelr own expected occupations were coded in g two stage process. First,



TABLE 3.1

(laparison of the ovcupatlons ot the Fathers of Youny People
Surveyod with the (M5 Sanpl

Porcentage of Males Reportlng
Fach (atepgory

Occupa tlonal AWWS (M5
(ategory (N—=170)) ( N=16885)

1. Self-employed professionals 1.0 1.0
. Mnployed protessionals 8.1 S Ty
5. High-level managoment 2.1 2.y
4. semi-professlionals 4.0 3.2
5. Tevhnlelans 1.5 1.6
£y, Middle manag«ment 5.3 B
Y. Supervisors K. .7
8. Foremen 11.9 7.0
G Skilled clerival sales service ST 4.0
10. Skilled cratts and trades 20 .4 1 X%,
11. Farmers ‘ 1.4 Vol
12. Srﬂllﬁklll"d clerical-

SAleS—seTrvVice [ S
13. Semlsktllexd manual 11.9 12,72
14, Unskilled clerical salesgserviloe 1.5 20
15. Unskilled manual 10.0 15.9
16. Farm laboursrs 0.0 Db

cach occupation was coded acoording to the 1980 standard Ocoupational
Classitication (XX). Next, the SOC deslgnation was coded according to the

categorles suggested by Pinex, pPorter and McRoberts (1977).

4.11 Standard Occupational Classification (S(X7)
The SO is a revision of the 1971 ccupational Classitication Manual,
which was designed to provide a systematic classification structure to

identify and categorize the entire raoge of occupational activity 1in
(anada.
Y

The fundamentals underlying the provess of classifidation in the

manual are described as follows:



o
The basic kind of classitication in the SOC 1s that ot kind
ot work Ef_ﬂff?’.‘,’d‘ Ovcupations are therefore rdenti Frefl and
Zrouped primarily in terms of the work usually performned,
this being determined by the tasks, duties and
responsibilities of the occupation.  Factors such as
materials provessed or used, the industrial process used, the
equipment usexd, the degres of respotisibility and complexity
of work, the products made and services provided, have bewen
taken as indicators of the work performed when combining job
into oveupations and ovoupations 1nto groups [ SO0, 1980:11 7.

The olassifleation structure consists of four levels of occupatlonal
catepgorles, cach providing successively floer detail. For example a meat

~
cutter would e allocatod 1O major group 81/82 - "processing occupations'.

As 11 1s a job which Is @ member of the "food, beverage and related
procvessing occupations” 1t 1s catcgurizvd 821/822.  And, finally, brvause
1T s found among Cslaughtoring and meal cuttlng, canning, curling and
packing operations” 1t 1s coded 821500 The coding procedurss was carried out

as outlined 1n the manual (sex pp. 19-21)-
/‘ P
1.12 Pineo, Porter and MeRoberts socToetQuomi e classitication of

N oA
¢

R LIonS ~

Pinevo, borter and MCRObeT s (1977, who address thamsclves to the task
of constructing an occupational code spevitieally designed for
stratification research, provide a soclioevonanic classification schesne
which can be derived from the SOC.  Acknowledging that more sophisticated

»

scales of sociloeconomic status, such as those developed by Blishen® (1908,
, i -

w?

alternative classitication "to complement the Blishen Scale" [p. 100].
Using the Unit Group of SOC as a basis, and drawing from a previous
ocvupational classification code (Pinco-Porter, 1967:25), the authors

construct a socioeconomic category comprised of 16 categories ranging from

sel f—employed professionals to unskilled mapual workers.
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Pineo, Portar and MeRoberts daponstrate that the cateygories of thelr

classification schome alc more DOIVR e Desous 111(11\‘:1%\”'5\ ol sovial standaing
than arv the (ensus Ma)or Groups.  Therr classitleation pernlts The
organlzat1on o socliovondanle calegorles into "a neal pertect gradient of
average prestige scores from self-employed protfessionals down to farn

labourers” [ p. 98]. It this were the end of 31U, then this method ot

classitieation would not be owell sultexd to the presenl study, which focuses

on oceupational differences pel se rather than prestlge drfterences,
However | Jones (1981) rdports that thils classitlcation Is al=o a

satistactory ordering <8 occupatlonal categorles 1n re-lation to skill.
Consayuently  the socioeconamie classification schome developrd by Pineso,
3

Porter and MecRoberts provides a practical method of reorganlzing The SOC

codes into categories which ar- well surtedd to stratifleation rescarch
which focuses on ovoupational characteristiles as major deeterminants ot
sooclal ditterentiation.
4.2 Class atfiliation

As my concern 1n thls study 1s to identity differences in the

porspectives ot young preuple from middle-class and working-olass
»

backgrounds, as they relate to the world of work, 1t 1s Devessary Lo colie

to a decision over the basis of the distinction that 1s to be made over
middle—class and working-class occupations.  The literaturs abounds with
complex debates and contradictory findings on the class aftiliation of
particular occupational groups. There are a number of competing models
which attempt to identity the main groups in the class structure of

, i _ .4 - ‘
contemporary industrial socletles. One of these points to the fuhdament

cleavage between manual and non-manual occupations. As it is this

distinction that [ will use to differentiate between working-class and

al
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middle—class occupations it 1s approprlate at this stage to present a case
for the manual -nonmanual divide as a characteristic feature of the class
Structure of contemporary industrial socleties. )

The traditional distinction between capltal and labour on the basis ot
the ownershlp of the means of production 1s as well defined and H’k‘éﬂll;lgfl)l

toxday as 10 was in the days when Marx was wrlting. But, alone, these twy

’ )
classes cannot account tor the class structure of contemporary industrial

G letles.  Many workers taday cannot be sltuated 1n these Two polarized
class categollies: there are many who cannot be unambiguously asslghed o
clther the owners of capttal or to propertyless labour. It is this class
“1n the middle”™ which must be carchully examined 1f the class allegilances
£33

of workers 11 vo?l%rmp)rary industrial socleties are to be correctly
determined.  As Gagliani argues the determination of the dividing 11lne
“lies 10 an empirical concept, to be explored on the bhasis of theorsetical
arguncnt L 1981278 )0 The basls of such a theoretlcal argunent | tor
Gaglianl, 1s the criterion of equallzing pay differentials: "Jobs paying
m\)I‘v\Ihéiﬂ compensating wages are likely to generate in thelr holders

j

Interests distinet fron those which pay less than compensating wayes'

[lbld.].5 He suggests:

The most convenient . though necessarily rough, way to trace a
divide on this ground is to use the manual-nonmanual
distinction. The reason is that the presence of
noncompensating differentials between these two groups of
occupations is related to the occupational structure of
production and the social mechanisms deriving from 1t and
leads to different sets of interests and different "global"
experiences of work and lefsure [Ibid.].

i}

The differcnces between manual and nomnmanual workers have always been,
and continue to be, pronounced. Manual workers are exposed to fatigue,
dirt, smoke and other harmful substances, nolse, and heat, and to risks of
disease, injury and death unknown to nonmapual workers.. Role of

%
absenteeism for illness and accidents is higher for manual workers, job



catistaction i= lower, as as thelr Hitfe expevtancy. Nonphysieal conditions

arc also much worse for manual workers: their unemployment rate s higher

they are more subject o discipline and work medasurrment practloes, annd
thelr career patterns are more Limlted [see Gaglilani | 1981 267 .
The table below (Table 3.2) shows the ocoupalions :15.\1@,“\{\11 o cach

group and thelr proportlonal representation in both the AWWS and 0M5

samples. Middle-class occupat tons are over-represented and working -class

oveupdatlons alfe under-representod anong the fathers of the youny prople who

CUNPITl s thes present study.
TABLE 3.2

ccupations Assigned to Middle- Class and
Working-Class (Ategorles

' Preroentage of Males Repror Ul
4 Fach Category
Ovcupational
amd (Class AWWS MY
Categorles 2 (N=171) (N-1688H)
g e _ _ I
i

MIDDLE (LASS

Sl employedd professionals 1.0 1.0
Employed professionals 8.1 5.6
High level management 2.l 2.3
Semi-professionals 4.5 3.2
Technicians 1.5 1.6
Middle management 5.3 3.8
Supervisors 8.3 6.7
Skilled clerftal-sales-service 5.7 4.0
Semiskilled clerical-sales-service 7.2 6.1

TOTAL &7 - 34.3

WORK ING (TT.ASS

Foremen 11.9 7.0
Skilled crafts and trades 20.4™ 18.4
Farmers : 1.3 7.7

Semiskilled manual 11.5 12.2
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e Development of questionnaii

The anstrunent used in this study was developed 100 the course of the
freldwork conduacted in the carly stages of the project deseribed 1o the
preface. The questionnalie was admlnlstered 1o its pre-test form to Ol
SStudents in Grades 11 and 12 In September, 19820 The fi1nal version was
admimistered o separate classes of 19 to 35 stadents during a regular
Sonclal S‘tudlvu periad. After a short preamble in which [ointroduced myself
as Ma univeErsity student who was doing research to tind out about the
various sorts of things tlat influence young people'’s decisions about  what
to do when they Teave school™, the questionnalres were distributed.  The
study was then formally introduced by reading thee short 1m"rm1uvt1«>n tox
Jquestion 1, and stuq«'«’ﬁt,s procecded to answer cach guestlon. | oanterrupted

e

cach class onee, atter fifteen minutes, to ask than tO consider U
prioritles they had listed 1n the first question Ty ask them to rauk  thelr
prioritles 1n order,of importance,  The \:kli.l-[)lx'tlwll tile for the:
questlonnalre rangod from 30 minutes to more than an hour.  The majority
(BO.U%) of the sample reported that they found the questionnaire

. . ,.»2;‘/_"’ ¥
interesting t.\)/,\-\xn/pldtu,.

S L
b. Statistidal analy$is

The dcnﬁnant fOrﬁ of éhé&ysis in this study is through
crosstabulations.  (rosstabulations present a conclise sumnary of the
patterns of relationships in the vapi;biés being examined. Their evase of
presentation and intcrpretq&ion make thgm an efféctive basis for
discussion. ,

Factor analysis was used, when appropriate, to determine the variables

that could best be combined to form a factor that could be used in

discussion to simplify the presentation of results.
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Milton High School s the pseudonym useal throughout the study tor the
Sohool in which the rescarch was conduc tod,
The pereentage ot students and thelr GPAs were similar to those
reported for the school populiation an geoneral,

"An occupation 1s defined as a collection of Jobs sutficrently sunilav
to thelr maln tasks to be groupsd under a common title tor
classitication purposes. A gJob, in turn, encompasses all the tasks
carrled oul by a prarticular worker to complete his/her dutles™ [Sedc
1980:11].

For oxample, sco the works of Noopoulantzas Polltical Power and Sovial

(lasses (Tondon: NLB, 1975) and E.O. Wright (‘1&5:&;‘}31}2 ind_t_h‘

State (london: NLB, 1976). .

Gagliani dilscusses the theory of canpeosating pay difterentials an
some detail.  But 1t 1s the outvame and implications of the theory
which are of more concern herc. In this regard the following extract
1s of 1nterest: "...barriers to entry prevent the actual strueture of
pay differentials between mapual and nonmanual oxcupations from
conpensating for their different conditions of work...in other words,
glven the present structure of pay - nonmanual jobs are preterred o
manual ones by the great majority of the working population.

This dovs not mean, for instance, thatl a relatively highly paid
manual male would choose to leave his job for lTower-paylng clermeal
work. ..t means, 1nstead, that on average both manual and nonmanual
males prefer thelr sons 1o perform nonmanual jobs, given present
disparities and the existence of sexual disdrimination.  Thelr hopees
represent ) respaactively, advanganent 1o or preservation of status,
deriving fram the comblination of higher pay and better condltions of
work, and the social Judgement those two factors tend to bring with
them" [1981:273].



(HAPTER 1V

Sehooling

1. Int I"xl‘_{tft-l‘)[’

Schooling , accordlng to the technical cdemovrat 1o mxxdel of education,
provides young prople with the skills and knowledge they require as adults
in contemporary sociely.  Through a carefully administered })I‘«)\_:t*(il%‘xf ot
instruction, evaluation and selectlon the provess of schooling supports the
Liberal assumption that the hierarchical structure of contemporary
industrial societles arises fairly in the course of 4 meritocratic

selection process.  Educational and occupational selection can take place

tairly so long as opportunity is given to all to develop thcé(’p)tent.lal
and -(1‘1mn\st.x‘utu thelr abilities. The liberal position asswné:s thatl bevause
schooling 15 an cducational experiefce common to all dnhnvﬁ,itwﬂl
enable all children to realise thelr abilities, develop thedr talents, and
. :
enter the labour market to find the jobs they are best sulted to pertorm.
Bevause young people ar'n seen to have had the same opportanities as thelr
fellow students 1t 18 argued that cducational and occupational selection
has o‘\:curr‘ed falrly and meritocratically.

Critics of the diberal, technical-democratic model of education, as I
have shown in a previous chapter, are sceptical of the degree of openness
of the educational system. While accepting that there is formal equality
of educational <'>pi)ortunity they deny that this formal equafity of
opportunity is practically realised in the précess of schooling.

Although the formal aspects of schooling are\peripheral to the
discussion (since my concern is with influences onggbuﬁg people's

perspectives which lie outside the formal processes of instruction,
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cvaluation and sclection) they are relevant because detalls of schooling
help to o sittuate and dentity the young poople at Milton High Sehools A
knowledge Ot \-vx.‘tum asprts of the schooling of these young peoples will
provide us with an indication ot their canparability with other reported
schoul populations, and provide a backdrop for my discussion of thes® young,
prople’s educational aspirations and expectations. jn this vhapter then, |
consider school px\,grzmmt;s, school perfermance | «lucational aspirations and
ecxpectations, and the educational aspiraffons of parents for their children

as each relates to the young people from Milton High School.

<
»

i {

2. School programne ) ra A

S

Milton High School offers six different programmes to its students:

academlc, business, business—-matriculation, general, vocational and-

’

~
7

vocatlonal-matriculation.  The majority of students camprising the sampl
o

were enrolled in elther the academic or general programmes.  The enrolment
reported for each ph)gramnv was as follows: academic 39.8%, business 5.3%,
business-matriculation 11.6%, general 22.9%, vocational 12.9%, ' -
vocatlonal-matriculation 7.5%.
2.1 (lass variation | .

The table below (Table 4.1) shows the proportion of young people from
middle—class and working-class ba\:kgrounds enrolled in the progranmes

W . o
desceribed in the school calendar. Clear differences are- apparent between

the two ¢lass groups.

Young people fran middle-class backgmtfnds were conslidcrably mbre
likely than young people from working-class backgrounds to be enrolled in
the academic programme: almost halt (49.8%) of those from middle—class
backgrounds compared to less than a third (30.3%) from working-class

backgrounds were enrolled in this programme.  Young people fram

4
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working—class backgrounds were more 1ikely to be enrolled in
TABLE 4.1 "
School “Programmes in which Young People

From Middle-Class and Working-Class Bd« kg rounds
Were Fnrolled C e

e ——————— e ————— e 4

Percentage [isting Programme

Middle- Wo%king
School ("lass Class
Prog ramme: (N = 203) (N = 264)
Academic 49.8 30.3
Business 4.4 6.1
Business—-matric ulatlon 7.9 “715.2
General 20.7 25.0
Vocational 9.9 15.9
Vocational-matriculation ‘ 7.4 * 7.6

e e e e e e e e e o et e b o P e e e e e e T T e e e e —

business-matriculation, general , and vocational programmes (i.e. 15.2% of
yOung pt,’()'i;)lr.‘ from working-class backérounds x;ompareq to 7.9% of those fram
middle-class bé(:kgr'n,>lu1ds were enrolled in the t)u.%ir}css—matriculation
progrannn;,ZS% of them compared to 20.7% from middﬁe~class backg rounds were -

enrolled’ in the general programme, and 15.9% of those from working-class

backgrounds compared to 9.9% from middlefclass ?dukgrounds Were enrolled in

the vocational programme). There was llttle class varlat on for the other

programmes (i.e. business and vocational- matrlpulatlod programmes) .

\\
‘ \
The table below (Table 4.2) shows &he proportion of young males and

2.2 Gender variation

\

females enrolled in the programmes offered at Milton H1g>\§bhool Clear
gender differences are also apparent. | \
\\

/
Young males were more llkely than females tQ be enrolleg/in the

vocational and VOLat,aaal—matr&Luldt1on pfogrmnnes (1 6. 721.3% of young

F

i T . Z-‘ e
// Z 7
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males compared to 5.9% of young females were enrolled on the vocational
progranme, and 12.1% of young males compared to 3.5% of young females were
enrolled in the vocational-mariculation programme). On the other hand,
females were more likely to be enrolled in business and
business-matriculation programmes (i.e. 10.2% of

TABLE 4.2 .

School Programmes in Which Young
Males and Females were Enrolled

Percentage Listing Programme

SCHOOL, ] : MALLE FEMALE

PROGRAMME; (N = 240) (N = 254)

Academic ' 36.7 1 38.2

Business 0.4 10.2
Business-matriculation 7.5 15.7

General O 22.1 26.4

Vocational 21.3 5.9 —
Vocational -matriculation 12.1 3.9

young females compared to 0.4% of young males were enrolled "in the businéés
programne, and 15.7% of young females conpared to 7.5% 6f young males were
enrolled in the businesS-matriculation programme). There was little ggnder
variation in the remaining programmes (i.e. academic and general
prograrrxne@. |

2.3 (lass variation within gender \

Programme: enrollment varies acoordirﬂg to both class and gender. There
' I
was class variation among those enrolled in the academic,
business-matriculation, general, and vocational programmes: and there was

gender variation among those enrolled in the vocational,

vocational-matriculation, business, and business-matriculation programmes.
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To. what extent are these differences specific to class and gender
separately, and to what ¢éxtent is there an dnteraction between class and
gender?

The table below (Table 4.2 shows the school programmes in which young

'

males and females from middle-class and working-class backgrounds reported
being enrolled.  The class variation reported previously for those enrolled
in the academic programme (where there were more young people from
middle—class than working-¢lass backgrounds) is evident for both males and
females but it is considerably more pron«mnvré inf the case of males (1.e.
53.5% of middle-class males compared to 25.6% ’\)I’.M)I‘kLng—vl’ZiS&, males were
enrolled in the academic programme, whereas 46.1% of middle-class females
canpared to 34.8Y9% of working-class females were vnrollcigi in the same
programme) ., And the slight class variation
£ .
’ ' TABLE 4.3
Schaol Progranmes in Which Young Males

And Females Fron Middle-Class and
Working-Class Backgrdunds Were Enrol Led

Pereentage Listing Programme

A
MALE ' FFMALLE

Middle Working * Middle Working
Scehool (‘lass (lass ('lass (lass
Programme (N=101) (N=129) (N=102) . (N=135)
Academi ¢ 53.5 %25.6 46,1 34.8
Business 1.0 0.0 7.8 11.9
Business-matriculation 3.0 11.6 . 12.7 18.5
General 17.8 24.8 23.5 25.2
Voational 14.9 24 .8 ‘ 4.9 7.4
Vocational-matriculation 9.9 13.2 4.9 2.2



reported previously for those enrolled in the business-matriculation o
programme (in which {heru\wvre moTe young people from working-class than
middle—class backgrounds) QE also evident for both males and females (i.e.
11.6% of working—c}ass males compared to 3.0% of middle-class males and
18.5% of working-class females compared to 12.7% of middle-class fc%ﬁles
were enrolled in the business-matriculation programme). However, the class
variation reported for those enrolled in general and vocational programmnes

3

(in which there were more young people from working-class thanmmiddlc—class
backgrounds) 13 specific to males (i.e. 24.8% of working-class males
canpared to 17.8% of middle-class males were enrolled in the generAlz
programne , whereas 25.2% of working-class females and 23.5% of middle-class
™~

females were enrolled in the same programme; and 24.8% of.workihg§class
males compared to 14.9% of middle-class males were enrolled in the
vocational programme, W@ereaa only 7.4% of working-class females and 4.9%
of middle—class femaled were enrolled in the same programne) .

(‘lass within gender variation was not apparent among the remaining

categories (i.e. business and vocational-matriculation programmes).

3. School Performance

Grading at Milton High School is on a five-point scale (A - E).
“School performance was determined by asking each young person "What were
nost of your grages or marks at the‘end of the last school year?" While
self-report of s¢h0@l performance is not as reliable as obtaining this
information from school reéords, the distribution of grades suggests that
students'’ reportg of their performance is a good indication of their actual,
performance. The distribution of grade point averages (GPAs) tﬁroughout

' the sample was as follows: A (75% and over) 23.7%, B(66 - 74%) 27.7%, C

(60 - 65%) 31.1%, D (50 - 59%) 14.6%, and E (under 50%) 3.0%.
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3.1 C(Class variation
There are clear class differences in school performance among the -
TABLE 4.4

. School Performance of Young People
From Middle-Class and Working-Class Backgrounds

———— ————

Percentage Indicating GPA

Grades at ¥ Middle Working N
End of Last " (Class Class
School Year ‘ (N=204) (N=266)

Mostly 75% and over (As) 0.4 16.9

Mostly 66% - 74% (Bs) . . °7.5 27.8

Mostly 60% - 65% (Cs) . 28.4 33.8

Mostly 50% ~ 59% (Ds) 10.8 18.4

Mostly under 50% (Es) 2.9 3.0

.young peéple at Milton High School. The table abové (Table 4.4) shows the
-, proportion of young peéple to report each grade as beilng the one that
fepresénts their performance in most subjpcts at the end of th;ir last
school year.

. It‘isA;pparent that young people from middle-class backgrounds were
more likely to bbtain high grades and less likely to obtain lower.grades
than those from wgrking—class backgrounds (i.e; 30.4% of young people from
middle-class backgrounds compared to 16.9% of those from working—clasg
backgrounds reported a GPA of 75% or more, whéreas 13.7% of young people
fram middle-class backgrounds compared to 21.4% from working-class :
backgrounds reported a GPA of 59% or less). Young people from middle-c}ass
bickgrounds were also slightly more likely than those frqn working-class
backgrounds to obtain mid-range grades (i.e. 61.6% of young people from

middle-class backgrounds compared to 55.9% of those from working-class

backgrounds reported a GPA of 60 - 74%).

\



3.2 Gender variation

.
N

N

Gender -di fferences were also apparent though they were not as
pronounced as class differences. The table below (Table 4.5) shows Uhe*

proportion of young males and females to report each grade as being the one

- v
that represents their performance in most subjects at the ‘end of their last
" school year. : ‘ () -
TABLE 4.5

School Performance of Young
Males and Females

Percentage Indicating GPA

Grades at . .
Fnd of Last MALE FEMALE
School Year (N=242) .(N=256)

Mostly 75% and over (As) 19.0 24.6
Mostly 66% - 74% (Bs) 24.4 29.7
Mostly 60% - 65% (Cs) 33.5 30.9 \
Mostly 50% - 59% (Ds) 17.4 13.3
Mostly under 50% (Es) 5.8 1.6

Young females were more likely than males to have high grades and less

likely to have low grades (i.e. 24.6% of the females compared to 19.0%.of

the males reported having a GPA of 75% or more, while 23.2% of the males

compared to 14.9% of the females reported haveing a GPA of 59% or less).

£

3.3 C(Class variation within gender

School performance varied according -to both class and gender. To what
extent is there an interaction between class and'gender? The table below
\
(Table 4.6) shows the proportion of young males and females from
middle-class and working-class backgrounds to report each grade as beiﬁg

the one that represents their performance in most subjects at the end of

their last school year.
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The class variation reported previously for school performance (in
which young people from middle-class backgrounds were more likely to have

high grades and less likely to have low grades than those from

working-class backgrounds) is evident for both males and females (i.e.
" _ B

28.4% of middle-class males compared
¥ .

&o 12.1% of working-class males

TABLE 4.6

School Performance of Young Males and Females
: From Middle-G¥ass and*%bg&ing—Class Backgrounds

& v
_ L S 2 R SR
Percentage Indicating GPA

- MALE _FEMALE .
Grades at Middle .. Working Middle Working
End of Last '~ (Class 'Class Class Class
School Year (N=102) (N=130) (N=102) (N=136)
Mostly 75% and .
over (As) 28.4 13.1 32.4 20.6  n
Mostly 66% - 74% (Bs) 25.5 25.4 - 29.4 30.1
Mostly 60% - 65% (Cs) 30.4 34.6 26.5 33.1
Mostly 50% — 59% (Ds) 9.8 23.1 11.8 14.0
Mostly under 50% (Es) 5.9 3.8 0.0 2.2

reported a GPA of 75% or more, whereas 32.4% of middle-class females
compared to 20.6% of working-class females reported a GPA of 75% or more).
This class variation differed little for high grades but working-class

males were more likely to have low grades than their middle-class

//;;Lnterparts (i.e. 26.9% of working-class males compared to 15.7% of

middle-class males reported a GPA of 59% or less). There was little class
variation for females in the lower grades. In the mid—rgﬁg%’males show
little class variation but cla§§ differences are apparent for females.
Working-class females were mo?e likely than middle-class females to have
grades in the mid-range (i.e. 63.2% of working—cléss females compared to

55.9% of middle-class females reported a GPA of 60 - 74%).
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4. Educational aspirations and expectations

It is i&portant to attempt to distinguish both conceptually and
empirically,, between what a person wants,(aspiration) and what a person

expects (expectation). Such a distinction is based on the contention that
{

aspiratidns Tepresent thd normative order ("the why things should be")

whereas éXpectations\repre p;ﬂﬁhe‘factual order ("the way things are" or
"the way things are likely to/be").1 In my early discuséions with young
beOple during fieidwork I found that young people were cognizant of this
distinction, aﬁd ConSequgntly’I phrased questions about educational plans
accordingly. The question "How far would you like to go in school?" taps
the normative order (i.e. their educational aspiration) while "How far do

P

you think you will probably go in school?” taps the factual order (i.e.

their educational expectation).

4.1 Class variation A .

Class differences exist in relation to level of education both in
”

° 3

terms of what young people want and 1n terms of what they expect. The

~  table below (Table 4.7) shows the educational aspirations and expectations

: ‘ /

of young people fram middle-class and working-class backgroungs.
-

Most striking is the finding that, apart from one exception, all the
sample both wanted and expected to go as far as grade 12. There was little

> class variation among those reporting Grade 12 as the lJevel of education



TABLE 4.7

IS

Fducational Aspirations >
of Young People From Middle-Class
and Working-Class b

’ Percentage Listihg Level

Middle Working

V' (Class Class
level of {N=204) (N=264) ’
Education Aspiration Expectatiop Aspiration Fxpectation

a

Grade 10 0.0 0.0 \ 0.4

Grade 11 0.0 0.0 0.4

Grade 12 16.7 16.2 22.6
Apprenticeship 8.8 18.0 18.9
Camunity College 23.5 23.3 26.8
University 51.0 42.5 30.6

they both wanted and efpected to achieve. More young peoplée from éf

working-class backgrounds reported wanting and expecting to go 1nto an
apprenticeship (i.e. 18.0% and 18.9% of young people from working-class
backgrounds campared to 8.3% and 8.8% of young people from middle-clabs
backgrounds, respectively, reported apprenticeship as their educational
aspiration and expectation). There was litfle class variation amonyg those
reporting comunity college as the level of eaucation they both wanted andg
exgeéféé~gg achieve. Young people fram both middle-class and working-class
backgrOunds(were slightly mo;é likely to EXpect,‘than to want, to go to
kfcnmuﬂity college (i.é%‘éﬁ.S% éf those f;an middle-class and*26.8%Aof.those
from working claés baisgrounds reg?rted that they exg%cted to achieve o
camunity college, whereas 17.2% fram middle-class and 23.3% from
working-class backgrounds wanted to achieve comunity college).
The most pronounced class wariation in relation to educational

[ ®
aspiration and expectation for these young people 1s among those reporting

™~
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University in their ;duuational plaqu University is also the mos
frequently reported level of educa%égﬁél expectation and aspira®fon fo
both class groups. Considerably @%HF ;Oung people fram middle-class
backgrounds than.frOﬂ working-class backgrounds planned (their educational
aspirationfwas) to attend university (i.e. more than a half (60.3%) of all
young people fram middle—class backgrounds canpé;ed to 42.5% of young
people from working-class backgrounds planned to attend university).
Aspiration exceeds expectation for both class groups (1.e. 60.3% of young
people from middle-class backgrounds planned to go to university while 51%.

expected to go, and 42.5% of young p$oble fran working-class backgrounds

planned to go to university while only 30.6% expected to go).

4,2 Gender variation

| &

Gender differences were also apparent in the .educational plans and

]

expectations of young people at Milton High School. The table below (Table
4.8) shows the level of education young males and females reported when
asked their educational aspirations and expectations. Young females were
more likely than young males to plan to go no further than grade 12 in

their education, a pattern that was repeated in their educational

expectations (i.e. 20.7 of females compared to 10.3% of males planned to go

~
1 ~
-



TABLE 4.8

Fducational Aspirations and Expectations
of Young Males and Females ©

T -

4 <
- ¥ N Percentage Listing Level
. .27 MALE : FEMALE

Level of (N=242) (N=256)

Education Aspiration  Expectation Aspiration  Expectation

Grade 10 . 0.0 0.4 0.0 0.0

Grade 11 0.0 0.4 0.0 0.0

Grade 12 : 10.3 16.5 20.7 O25.6

Apprenticeship 25.2 25.6 4.3 5.1

Community College 14.5 21.1 26.2 > 28.3

University ' 50.0 35.5 48,8 40.9

L

no~further than grade 12, and 25.6% of females compared to 16.5% of males

5

expeéted tO go no further than grade 12). Young females were also more

likely than males to plan (educational aspiration) and to expect
, ) /
(educational expectation) to attend community college (1.e. 26.2% of

females compared to 14.5% of males plénned to go to community college, and

28.3% of females compared to 21.1% of males expected to go). On the other

© ;{\‘\
hand , males were more likely than females to plan to téke up an

apprenticeship (i.e. 25:\% of males compared to 4.3% of females planned tO
N
take up an apprenticeship). There was little dif{ference bet: i aspiration

,/éhd expectation in the case of those expecting 'to enter apprenticeships.
; Males and femalés showed much the same intentions in terms of those wanting
to go to university - about half of them said they%would like to go to
university (i.e. 59% of the males and 48.8% of the females). .Aspiration
exceeded expectation for both males and females but the difference was-much

more pronounced for males. While slightly more females planned than

expected to go to university (i.e. 48.8% of females planned to go to
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unviersity.ang 40.9% expected to go), conéiderably more males pianned than

&

expected to go to university.(i.e. 50% of the males plgnned to go to

university whereas only 35.5% of them expected to go).

)

4.3 C(Class variation within gender

\

Educational aspffapiéng and expectations varied according to both’
class an@ gender. To whét\extent is there an interaction between class and
gender? ’The table below (Table 4.9) p;BSQDtS'the proportion of young m§1eé
and females fram miédle—class and working-class backgroundé to report each
level of educational aspiration and expectatioﬁ.

There was little class variation apparent in educational aspirations,

TABLE 4.9
) Educational Aspirations and Expectations

0f Young Males and Female& From
Middle-(lass and Working-Class Backgrounds

pd ( Percentage Indicating Level
, MALE FEMALE
Middle Working Middle Working
A Class Class Clacs Class
Level of (N=102) (N=130) (N=102) N=138)
Education i
Asp xp Asp o Asp i Asp EXp
Grade 10 0.0 0.0 0.0 0.8 0.0 0.0 0.0 0.0
Grade 11 0.0 0.0 0.0 0.8 0.0 0.0 0.0 0.0
Grade 12 10.8 13.7 9.2 16.9 17.6 19.6 Z22.8 - 28.1
Apprenticeship 14.7 15.7 32.3 33.1 2.0 2.0 4.4 5.2
Community . ( 2;? o
College - 13.7 22.5 14.6 20.0 20.6 24.5 31.6 33.83
University 60.8 48.0 43.8 27,7 59.8 &3 41.2 = 33.3

- and expectations at the grade 12 level when class differences were examined
generally. This tendency remains only for males when class differences are

examined controlling for gender. Young females from working-class /

o
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backgrounds were more likely than £Bo;§,fron middle—class-backgrounds to
both'want and expect to g0 no furtﬁer‘than a grade 12 devel of education \
(i.e. 28.1% of working-class fematds compared to 19.6% of middle-class
females expected toO rgach no n;re than a’gradeilZ levelkof"éduc;iion, and
22.8% of working-class females cpmpared to 17.6% of middle class females
wanted a grade 12 legel of eaucétion). »

In addltlon to this LlaS; variation w1th1n edULatlonal aspiration and
expectation there are class differences between aSplratlon and expegtatlon
The gap between aspiration and expectation is greater for young peqple from
working- class backgrounds than for those fram middle-class backgrounds
(i.e. whlle 16.9% of working-class males expected to go no further than a
grade 12 educatlon only 9.2% wanted a %rade 12 level of education whereas
while 13.7% of middle-class mahes expected to gé no further than a grade 12
education -nl— 10.8% wanted a grade 12 level of educatg%n; énd while 28.1%
of work1ng~class females expebted to go no further than a grade 12 level of
education only 22.8% wanted a grade 12 1evel of education whereas while
19.6% of middle-class females expected to go no further than a grade 12
education only 17.6% wanted a grade 12 level of education).

.Thé’class variation reported earlier in relat&oﬁ to an apprenticeship
level of educ;%ipnal aspiration (Hn which more yoﬁng people from
) working;class backgrounds than from middle-class backgroundé expressed an
interest) is, as we should expect having examigéd the gender differences,
confiﬁed t?fﬁhles (32.3% of working—qiass!males compared to 14.7% of
middle-class ﬁales reported that they wanféa to take up an apprenticeship,
while only 4.4% of working-class and 230%’of middle-class females reported
apprenticeship as their chosen le;el of education). There was.virtually no

difference between aspiration and expectation at this level of education,

Those who wished to apprentice expected to take up apprenticeships.
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At the level,of community college class variation is apparent, when
gender is controlled for, that was’not épparent when class was consideredj~

generally. While there is little class vdriation in the n;pbgr’bf males

14

reborting camunity cgllege as thei£ chosen level of’education, more " .
females from working—ciass backgrounds than those from middle—class.
backgrounds reported that tﬁey both wanﬁed and expecﬁedvto go to community
college (i.e; 31.6%-0of working-class femaleé compared to 50.6% éf

middle-class females reported community college as their chosen level of
¥

- | )
education, and 33.3% of them compared to 24/5% of middle-class females

reported cammunity college as their expected level of education). While Qg
) ) \ ’ | |
there @as little difference between aspiration and expectation® for females,

T
i

.

this was not the case for males. .Young males from both middlef‘qu

. working-class backgrounds reported community college as their expected
level of educétion rather than their chosen 1evei of education (i.e. 22.5%
of middle-class males and 20.0% of working-class males reported cannuhity

~ college as théir éxpected level of education, while only 13.7% of . ﬂ%
middle-class,males and 14.6% éfﬂworkinglblass males reported community
college as &heir chosen level of education). i

As was the case when class was considered separatelyf the most

-

pronounced class variation is apparent in the proportion of young people.to
: ¢ . -
report university as their intended level of“education. The class

variation previously reported is apparent for both males aﬁd females (i.e.
60.9% of males and 59.8% of females from middle-class backgrounds compared
to 48% of males and 41.2% of females from working-class backgrounds

reported university as their chosen level of educ tibn). The class

variation is pronounced for both males and female$ but considerably more so

for females (i.e. there is a 17% variation for males and a' 26.5% variation

]

~
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for femeles). Differences between educational aspirations and expectations
are also pronounced except in thé case of middle-class fomales.  Inoall
four g;gups, however, aspiration exceeded expectation (1.e. 650. 8% of

middle-class males reported university as their chosen Tevel of education

while only 48.0% of them expected to go; 43.8% of middle-class fy o
% N %

reported university as their chosen level of education whereas only 27.7%

~
/

expected to go; 59.8% of middle-class females reported university as their
chosen level of education compared to the 53.9% who expected to go; and
41.2% of working-class females réported unlversity as their expected level
f education whereas only 33.3% of tham expected to g0). (learly these
young people have got the message that ecgyvation after high school,

preferably at the university level | is important, bul many doubt their

ability or intention to follow through.
e

s . ’
5. parents educational aspirations for their children R

previous research has demonstrated that educational attalinment is
. A\

influenced by parent's aspirations for their children. [ was interestoed to
knok to what extent young people differed in their perveptlons of thelr
parent's educational expevtations for them, and asked "How far would your

parents like you to go in school?"

5.1 C(Class variation : -

Young people from middle-class backgrounds, compared to those from
working-class backgrounds, perceived thelr parents as having higher
educational aspirations for them. However, young people's perceptions of
their parents aspiration for them was h_igh for both c¢lass groups. |

The table gelow (Table 4.10)‘shows the edu\:itlonal aspirations of
parents for their children as reported by sons and daughters. Parents

aspirations for their children are, in general, unrealistically high:
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considerably more than half the young people from Milton High School
reported that their parents wished them to go to university.4 More youny
people from middle-class backgrounds than from working-class backgrounds
reported that their parents wished them to attend university (l.e. 78.3% of
young pevple from middle-class backgrounds and 60.0% from working-class
backgrounds reported "university" in answer to the question). At all other
levels of education less young people from middle-class backgrounds

TABLE 4.10

parcnts' Educational Aspirations For Their
v Children* According to Class Background

Percentage Indicating level

Middle Working
level of (Class (Class
Fducation (N=203) (N=265)

irade 10 0.0
Grade 11 0.0
Grade 12 ¢ 17.7
Apprenticeship 5.4 9.1
Community (ol lege ‘ 6.4 13.2
University 78.3 60.0

*  As percelved by sons and daughters.

than from working-class backgrounds reported parent's educational
aspiration for them (i.e. 9.9% of young people from middle-class
backgrounds compared to 17.7% from working-class backgrounds reported

"grade 12", 5.4% of them compared to 9.1% of those from working-class

backgrounds reported "apprenticeship”, and 6.4% of young people from

middle~class backgrounds compared to 13.2% fram working-class backgrounds

"

reported "community college"” in answer to the question).
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5.2 Gender variation

Parents appear to have equally high aspilrations for both sons and

TABLE 4.11 '
) \
/ ' parents' Fkducational Aspirations For
( Sons and Daughters* ’
N
Percentage Indicating Level
[evel of ™ SONS DAUGHTERS
Fducation (N=241) (N=255)
Grade 10 0.0 - 0.0
Grade 11 0.0 0.0
Grade 12 a 14.1 16.5
Apprenticeship 14.9 2.4
Comunity (Lllege 4.6 14.5
University ' 665 .4 66.7

*  As perceived by sons and daughters.

daugthers for well over a halt of them (66.4% tor sons and 66.7% tor
daughters), according to young people’s }n:‘;'ktt‘})t,i\)rlb, wantvxd theinr children
to go to university. Similarly, there is little génder‘ variation at the
grade 12 level (14.1% of young tfemales compared to 16.5% of “young males
reported "grade 12" in answer to the question). Diffefenues at the other
two levels reflect differences in the type of training offered rather than
gender variation.  Thus while more mal«fs‘t,han females reported that thelr
parents wished them to take up an apprenticeship (14.9% for males compared
to 2.4% for females), this difference reflects opportunities in

apprenticeship rather than gender differences per se. The small gender

variation at the level of comunity college can be explained similarly.
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5.3 Class variation within gender

The table below (Table 4.12) which shows parents' educational
aspirations for their sons and daughters according to class backgréﬁnd
supports the findings that have already been reported. Differences in
parents' occupational aspirations for their children are explained by class
background in the case of ed;cational aspirations to the grade 12 or

university level, and by differences in the nature of the educational or

oceupational training programme to the apprenticeship or community college

leverl .
TABLE 4.12
~Parents' kducational Aspirations For Their
Sons and Daughters According to Class Background
A
Percentage Indicating Level
SONS ~ DAUTHERS
Middle Working Middle Working
[evel of Class Class Class Class
Fducation (N=101) (N=150) (N=102) (N=136)
Grade 10 0.0 0.9 0.0 0.0
Grade 11 0.0 0.0 0.0 0.0
Grade 12 10.9 16.2 8.8 19.3
Apprenticeship 9.9 16.9 1.0 1.5
Community College 2.0 6.9 10.8 19.3
University 77.2 60.0 79.4 60.0

Young people from working-class backgrounds'at Milton High School
neither aspire nor achieve as highly as their middle-class counterparts.
Those from middle-class backgrounds were more likely to have higher GPAs,
more likely to be in the academic programme, and more likely'tb both wish
and expect to go on to university. In contrast, young people froh -

working-class backgrounds were more likely to have lower GPAs, more likely
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tg be in general and vooatiqnal programmes, and more likely to see high
school or comunity college as their final level of'education: This class
variation was more pronounced for males Fhan for females.

parents' aspirations for their sons and daughters showed the same

trend as those of the young people themselves. Middle—class parents were

perceived by sons and daughters as being more likely than working-class

a

parents to want their sons and daughtets to go to university.
These findings supbort the radical critique 6f schooling that was
outlined in a previous chapter (Chapter 2). Schooling does appear to
Qarrow the educational horizons of young people from working-class
backgrounds (or, more precisély, it does ngt prevent ‘the narrowing of

educational horizons). In contrast, schooling serves the middle-class well

¢

1n terms of preparing them for occupations which demand post-secondary
education.  The majority of young people fram middle-class backgrounds are

"

prepared to go on to college or university: "-——schooling, as always, is
most effective in helping the pfivileged to maintain their privileged

positions". ¢

6. Attitudes to School

My discussion with young people during the early stages of the project
gave me a clear indication of how frustraf?hg school could be for some
students. The following extracts from my fieldwork indicate the negative
way in which some young people came to regard school.2 &

SomeAyoun% people came to regard thJJl as an unpleasant and futile
rouqd of frustrations in which teachers use their authority to humiliate
students and subject them to dameaning experiences. The simple routine of

moving from class to class, if not performed strictly according to the

timetable, can become an occasion for a series of events reminiscent of the
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inevitable progreésions of a Kafka novel. Talking about one of these bad
e&periences in a group discussion about problems at school one girl, who
had returned after dropping out of school, said:
Jane: By the time I got to that teacher I was ldte so I
had to get a late slip. 1In my next class I got shit
for being late because 1 had to go to the office [to
pick up the late slip]. And then I had a detention
for being late that, and the teacher sent fQr me
after class to/tell me that, and by the time I got-
to my next clgss I was late for that. And it just
continued on,
Young people who find regular school intolerable reportya wide variety
Oof experiences which make a trouble-free day at school unlikely, if not
impossible. The reputation of an older brother or sister In the same

school can lead to problems. As another girl, who had opted for the

alternate programme because she "couldn't hack regular school" explained:

Lisa: ...1f you've got an older brother and he goes to
school tqo...like my brother - he was a real shit

r— disturber at school, eh? And then, like, say when

S I, I camd into the school: [mimicking a teacher] 'Ah

Evarns, yog have a brother eh?' Then it reflects on
you.

It may be thought that sdch labelling is a harmless enough occurrence which
most studentS can take ip their stride. But whether or not students take
it in their stride depqnds upon how the comparison that is made with their
brother or sister makes them feel about themselves. The following comments
from Lisa, who had both a brother and sister at the school before her,
suggest tﬁé'more serious potential consequences of careless comparisons of
young people from the same family:
Lisa: My brother was a real shit disturber. He got kicked

out of school so many times...he told off so many

teachers. My sister comes to this school - she's a

goody-goody. She don't do nothing wrong. Then I

came into school. 1If I get one thing wrong, I'd get

told I should be like my sister. If I did something

good, then they'd say, 'I'm glad you're not like
your brother.' Like I feel like nothing!

KN \




Young people who have had bad experiences of school also
1
expectations of some teachers that pupils be deferential. As
{

commnents suggest, some young people are Crgtical of teachers'
shape their behaviour through the practices of awarding marks
"right attitude." .

John: Well another thing at school, its your attitude,

a TN X
'

[...]

John:  See, “'cause, like, I was in metalwork, and I did
my metalwork practices right and everything, and
looked at mine and said, "That's not very good."
And 1 said, "Why?" 4And he said, "Because, um...
don't know." And then I said, "Is it because of

90
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my

attltude?" And he said,” "That has something to do

with it."

Dick: Yeah, they bave... Something like ong quarter of
mark is towards working attitude. '

- Grant: Yeah, they have...theyvﬁéVe an attitude mark.

By

Grant:® You could have an 'A', you could have...you could

have an 'A' 1n your worrking habits, 'A' in your

picking-up how to do it, like, and all that. ~__

MI: Yeah, but what's égod attitude mean?
Mary: For them you can't...

Grant: Suck up to them.

Mary: Yeah, suck up to them.

Dick: Be a real suck-up.

[Chorus of agreement]

Mary: That's what you got _zte

John: You can't be
Mary: Yeah.
Grant: You have to be like, 'Yes M'am, No Sir.'

John: You've got to be a suck-hole.

the

-
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Boredom is also a common complaint among young people who view school

-

negatively: f
MI: You said ‘you were bored at school, but don't you get
Just as bored though if you...er...skip off school?
[Chorus of no's and laughter] ; .
Many: No way! A . \ .
MI: Why?

Mary: Go into the park and get high or something.

Grant: That's the idea behind it. N
[.isa: You go and try and find something that's...
Mary: Exciting. -

John: Even if you play dead all day, it's more exciting
than school.

[Raticous laughter from most of the group]
Grant: Alright!
Dick:  Yeah, but after a whilg it does get kind of boring.
You know, 'cause all your friends are at school, and
you're the only one sitting at home.
John: [talking about the time he was suspended]
What T used to do.[after being suspended] was visit
the school (laughing) and talk to my friends. And
the principal would say he'd call the police.
Young people who have these sort of negative impressions of school are
unlikely to regard schooling as an important part of their lives. Not only
will they be unlikely to take up post-secondary education, many of them
will not complete high school.
In the questionnaire I asked Milton High %fhool students to respond to
. N
seventeen statements which were designed to df%yerentiate between a
negative and a positive attitude to school. The Bgble below (Table 4.13)

shows how young people from Milton High School reSpoﬁﬂgg to each of these

statements. i

(4



TABLE 4.13

Attitudes to School
#

Ve

Percentage of responses
in each category

Statements A\ Strongly Agree Uncertain Dis— Strongly

about Schooling v Agree : agree  Disagre
\

Positive statements
Learn a lot 29.9 08.2 6.4 5.2 0.2
Teachers-are friendly 23.5 65.9 6.4 3.6 0.6
Important part of my life 44.5 44.1 8.5 2.2 0
Makes me feel good about myself 10.7 43.3 33.8 10.9 1.4
On the whole I guite enjoy

school 11.4 56.2 21.3 9.2 1.8
Teachers are interested 1n 5

what [ think 3 4.6 40.8 35.8 14.5 - 4.2
Prepares me well for work 17.3 44.8 22.8 13.1 2.0
Most teachers are helpful 11.6 73.3 8.6 5.6 ()Qi
I'm glad to get back after

holidays 6.6 28.3 23.3 26.5 15.3
Most teachers encourage me 2 8.4 55.2 24.1 11.2 1.0
Most teachers take an : . .

interest in me 3.2 33.9 37.1 22.1 i]A
Helps me grow up 15.3 59.4 15.3 8.6 144

Ve

Nggétive statements -
Most lessons are a waste

of time 2.8 8.4 18.7 54.0 16.1
For the "A" student 1.4 10.0 14.1 53.8 20.5
Treat you like a kid 4.8 11.6 18.7 53.8 10.8
Always the same 11.4 32.9 13.1 37.8 4.8
I can't wait to get out of '

school and start work 17.1 25.1 30.3 21.5 6.0

The great majority of students at Milton High School were positive 1n

their attitudes to school.

Over half of them "strongly agreed" or "agreed”

) with all but three of the positive statements. More than. three—guarters of

tﬁgm "strongly agreed” or "agreed" to the following statements: "I learn a

lot at school™; "Most teachers who teach me are friendly"™; My time at
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school is an important part of my life”; and "Most teachers who teach me
are‘helpful”. Milton High School students were less af}irmative about the
more personal aspects of student-teacher relations. less than a half of
them thought that their teachers took an interest in them as people, O
wele interested in wﬁgt'thvy thought (37.1% and 4512%‘re§pectively replied
"strongly agree” or "agree” to the two statements; "Most teachers who teach
me take an 1nterest in me as a person” and "Most teachers who teach me are
interested in what . think"). About a half of the students (54%) "strongly
agreed” or "agreed" to the statement "School helps me to feel good about
myself". In summary, then, it may be said that although students were more
cautious about their responses to statements which reflected personal
£oncerns relatc& to their identity in the school setting, the great
majority of them responded positively to statements about fheir teachers
and the functional importance of schooling in their lives.

A small number of students at Miltodjﬂigh School had negative
attitudes to school. About a tenth of the s&nple answered "strongly agree"
or "agree" to the statements; "Most lessons at school are a complete waste.
of time", "School seems only to be for the "A" Stgdunt, and "Most of the
time at schooi they treat you like a kid" (11.2%, 1i.4% and 16.4%
respectively).  Two other statements Qere regarded as negative statements
about .school though they could be seen otherwise.3 Thé first, "School is
the same, day after day, week after week" found agreemen+ (”strongly agree"
or "agree") with nearly half (44.3%) of the sample, and apother 13% were
"undecided". Similarly, nearly half (42.2%) of the sample were in
agreement with the statement "I Qén't wait to get out of school for good

and start work'. Another 30% were undecided about the statement.

N



6.1 Class variation

Class variation in attitude to school is small thodgh students from
middle-class backgrounds show a slight tendency to regard schooling more
positively, and students from working-class backgrounds tend to regard it
more negatively. The table below (Table 4.14) shows how young people from
different class backgrounds responded to each of the statements.

Students from middle-class backgrounds responded more positively than
those from working-class backgrounds to all but one of the positive(i}
statements about school. It 1is i'teresting.to note that the one exception
is related to work; gtudents from working-class backgrounds were more
positive than students from middle-class bégkgrounds in their response to
the statement, ”Scﬁool prepares me well for work”. When they are more
poéitive about school, then, students frcmAworking—class backgrounds are
;ositive in relation to the significance of school for work. Students from
working-class bdgkgrounds responded more positively than those from
middle-class bacQgrounds to three of the five negative statements about
school, It is apparent that class variation in attitude to school is not
prondunced, but it is consistent and in the predicted direction. Young

people fram middle-class backgrounds tend to view school more positively



TABLE 4.14

Attitude to School of Young People
Fram Working-Class and Middle-Class Backgrounds

Statements - Mean Score for Group
about Schooling

Middle-class Working-class

J.

Score S Score S
Positive Statements ?
Learn a lot 4.2 0.7 4,1 0.8
Teachers are friendly Q 4,2 0.7 4.2 0.7
Important part of my life 4.4 0.7 4.2 0.8
Make me feel good about myself 3.6 0.8 3.4 0.9
On the whole I quite enjoy school 3.7 0.8 3.6 0.9
Teachers are interested in what :

I think 3.3 0.9 3.2 1.0
Prepares me well for work 3.6 1.0 3.7 1.0
Most teachers are helpful 3.9 0.6 3.9 0.8
I'm glad to get back after \

holidays 2.9 1.2 2.8 1.2
Most teachers encourage me 3.7 0.8 3.5 0.9
Most teachers take an interest

in me 3.1 0.9 3.1 0.9
Helps me grow up 3.9 0.8 3.7 0.9
Negative statements*
Most lessons are a waste of ‘time 3.8 0.9 3.6 0.9
For the "A" student 3.9 0.9 3.8 1.0
Treat you like a kid 3.5 1.0 3.5 1.0
Always the same 2.9 1.2 2.9 1.1
I can't wait to get out of

school and start werk 2.9 1.1 2.7 1.2

* The values of theée statements have been reflected so that a high score
represents a positive attitude to school, not a high score on the
individual item. '

than those from working—clasé backgrounds.

6.2 Gender Variation
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TABLE 4.15

Attitude Towards School of Young
Males and Females

Mean Score for Group

Statements ° Males Females
about Schooling Score S Sasre S

Positive statements

Learn a lot 4.2 0.8 4.2 0.8
Teachers are friendly 4.1 0.7 4.1 0.7
Important part of my life 4.4 0.8 4.3 0.8
Makes me feel good about myself 3.5 - 1.0 3.7 0.8 |
On the whole I quite enjoy school 3.7 0.9 3.8 0.8
Teachers are interested in what .
I think ' 3.2 0.9 3.3 0.9
Prepares me well for work 3.6 1.0 3.7 1.0
Most teachers are helpful 3.9 0.7 3.9 0.7
I'm glad to get back after
the holidays 2.7 1.3 3.0 1.1
Mdst teachers encourage me 3.6 0.9 3.7 0.8
Most teachers take an interest .
in me 3.1 1.0 3.2 0.9
"Helps me grow up. 3.7 0.9 4.0 0.8
Negative statements

Most lessons are a waste of time 3.7 1.0 3.8 0.9
For the "A" student 3.8 0.9 4.0 1.0
Treat you like a kid 3.5 1.0 3.5 1.0
Always the same 2.9 1.2 2.9 1.2
I can't wait to get out of ’

school and start work 2.8 1.2; 2.8 1.1

6.2 Class Variation within Gender

The table below (Table 4.16) shows class variation in young people's

attltudes to school c:;fzg;;ln for gender. Cbntrollihg for gender reveals
tion.

little add1t10na1 inf Young males and females from middle-class

backgrounds were Alightly more likely than their working-class counterparts
to view school sitively. However there was some class-within-gender

variation whichl\deserves further attention.
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4

Young females from middle—cla§5vbackgrounds were mnore likely than
those fram working-class backgrounds to respond positively‘to the
statement, "School helps me to feel good about myself”. Females responded
more positively than béys to this‘statement and young females from
middle~class backgrognds seemed to be more positive than those from
working—class backgrounds about the effect schooling had on their
self-identity. Young males, on the other hand, were more likely than
females to respond positively to the statement, "Being at school helps me
grow up," and fhis was more noticeable among young middle-class males. In
“the case of one statement, "School is the same, day -after dag, week after
week," the class variation for males.and females is in the opposite
direction. Middle-class males were less likely than working-class males to
suggest that school had little variety. In contrast, young females from
middle-class backgrounds were more likely than those fram working-class
baéakgrounds to suggest that school had little variety, Mi@dle—claéé males
seem to find school more interesting than their working-class couhterpa;ts,
whereas middle-class females seem to find it less interesting than

middle-class females. These differences are not pronounced but they

deserve further attention.
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TABLE .16

Attitude Towards School of Young Males and Females

“ ;»
b

from Middle—Class and Working-Class Backgrounds

Mean Score for Group

N
MALE FEMALLE
Statements Middle Working Middle Working
about ('lass (lass (lass ("lass
Schooling
Score S Score S Score S Seole S
Positive statements
Learn a lot 4,2 0.8 1.1 0. 4.7 0.7 4.1 0.8
Teachers are friendly 4.1 L7401 0.7 4.2 0.6 4.0 (.
Important part of my
life 4.4 0.7 4.3 0.8 4.4 0.7 4.2 0.8
Make me feel good o
about myself 3.5 0.8 3.4 1.0 3.8 0.8 3.5 0.8
On the wholel [ quite
enjoy school 3.7 0.8 3.6 0.9 3.8 0.7 3.7 0.9
Teachers are interested
in what I think 3.3 0.8 3.1 1.0 3.3 0.9 3.3 0.9
Prepares me well for
work 3.5 1.0 3.6 1.0 3.7 0.9 3.7 1.0
Most teachers are
helpful 3.9 0.6 3.9 0.8 5.9 0.6 3.9 (.7
I'm glad to get back
after holidays 2.7 1.3 2.7 1.2 3.0 1.1 2.9 1.1
Most teachers
gncourage me 3.6 0.8 3.7 0.8 3.6 0.8
Most teachers take an %
interest in me 3.0 0.9 3.1 3.2 0.9 3.1 0.8
Helps me grow up 3.8 0.8 3.5 1.0 4.0 0.7 3.9 0.8
Negative statements* {
Most lessons are a
waste of time 3.8 0.9 3.6 1.0 3.8 0.9 3.7 0.9
For the "A" student 3.8 0.9 3.7 1.0 4.0 0.9 3.9 1.0
Treat you like a kid 3.5 0.9 3.5 1.0 3.5 1.0 3.5 1.0
Always the same 3.0 1.1 2.8 1.2 2.8 1.2 3.0 1.1
I can't wait to get
out of school and
start work 2.9 1.2 2.6 1.2 2.9 1.0 2.7 1.2

* The values of these statements have been reflected so that a high score
represents a positive attitude to school, not a high score on the
individual. item.
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6.4 Attitude towards school scale
[f the score of the "attitude towards school items” are aggregated

then we have a score for young people's attitude towards school.  The table
below (Table 4.17) shows the class variation in young people's attitude
towards school controlling for gender. (lass variation is slight bu\t, in
the predicted direction: young people from middle-class backgroun:\ds. ére
more likely than those from working-class backgrounds to be positive about
school . \
TABLE 4.17

-~

Attitude Toward School Scores for Young Males and Females
from Middli—Class and Working-(Class Backgrounds

/ Metn Score
MALE FEMALE
Middle Working Middle Working
(Class Class (Class ("lass
Score S Score S sScore S Sceore 8

Attitude Towards
School Scors 60.7 7.8 59.0 9.3 62.2 7.4 60.7 8.4
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NOTES

Mizruchi (1964) discusses this distinction and suggests that younyg people,
being cognizant of their life chances, can and do take reality tactors into
consideration, and claims that their statements of expectations more
readily reflect these factors than their statements of aspiration.

Kuvlesky and Bealel (1966:273) 1nsist that expectations should not tre
egquated with aspirations because the object involved with an expevtation 1s
an anticipated ovcurrenes and, as such, need not Le desired and, tbherefore,
newd not beoa goalk, —

These extracts are not from students attending Milton High School.  They
are fran the schools in which ] conducted my earlier fieldwork, and are
included to demonstrate the negative attitude toward school that 1s
apparent among some student populations but is not pronounced in the AWWS”
sample. -

"Sehool is the same, day after day, week after week” need not be seen as &
negative attitude O school.  Some might regard regular routine as d
virtue. But the sense of the st.at%nent is to suggest "school 1s boring' .
Such wording would have been preferable.  The statement "1 can't wait to
get out of school for good and start work” could be interpreted more as 4
positive school attitude to work than a nagative attitude to schooling.
However, since the general impression of these statanents is not supportive
of time at school 1 have classified them as negative attitudes to school.



CHAPTER V
Young People's bPriorities

1. Introduction

By the time young people near the end of their schooling and begin to
‘think about the world of work they have deveIOped particular outlooks on
the world; various aspects of theldr lives have come 1O assume greater
importance than others —- priorities have begun to appear.  In thig chapter
[ describe the priorities of young people as they anticipate the world of
work, and consider how they vary according to class and gender,
2.0 Priorities |

My early fieldwork had given me an indi&ation of the sort of things
that young people consider important as they near the end of school. The
young people 1 spoke to in the course of interviews and group discussions
answered mainly in termns of concerns which were related to social
relations, lelsure activities, work, education, money and possessions, and
self-concept.  In the questionnaire I formalized the process used in the \
interviews and group discussions. Each young person was asked to consider
the question, "What is important to you?" An explanation followed which
suggested that, after the basic necessities of food, water and shelter,
different people have different ideas about what is important in their
lives —— different people.haVe different priorities. An open ended format
enabled the young people to list whatever they considered to be important
in their lives. Although there were a few flipant remarks, such as
"survive this questionﬁaire"vand "Monty Python" from a student who
explained that he "refused to take this sort of thing seriously”, the great

majority of the responses were serious. When everyone had completed

101
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listing their general priorities they were asked to look back over the list |
W

]

and decide which one they considered most important, which they considered
second-most important, and so on until they had ranked all their priorities
in order of importance.

Answering in one word or a sentence, according to theilr preference,
most (91%) of the young people from Milton High School listed five or more
priorities. Over half (57%) of them listed eight or more priorities and a
minority (22%) listed between eleven and twenty priorities. Each priority
was coded according to both a spguific and a generic category. 0Over seven
hundred specific categories were recorded in the process of coding. These
were recoded into ninety-five specific c;tegories and sixteen generic
categories.1

The table below (Table 5.1) shows the proportion of young people to
report items in each of the major priority categories as their most
important priority.2 Reéponses related to social relations accounted for
well over a third (42.2%) of all the priorities selected by young people as
their most important priority.3 Responses related to education and self
concept account for another quarter (27.1%) of'ygung people's priorities,m
and responses reiated‘to quality of life, work, leisure, religion, money,

and future—oriented concerns make up another quarter (26.8%) of the

priorities reported.
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TABLE 5.1

Young People's First Priority

Percentage Indicating
Priority Each Category

Social relations
Education

Self concept

+ Quality of life
Work

Leisure
Religion

Money

Future oriented
Human qualities
Possessions
Other*

[ RS
— O NWh OIS — 0N

.

.

I DO N N s W

* "Other" includes the following categories: animals, place, existential,
global or national, and miscellaneous.

2.1 Class variation

Class variation is evident in only two categories of priorities;
social relations and religion. The table below (Table 5.2) shows the

priorities of young people from middle-class and working-class backgrounds.
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J . TABLE 5.2

First Priority of Young People From Middle-Class and.
Working-Class Backgrounds

Percentage Indicating
Each Category

' Middle Working

\ Class Class

Priority . (N=204) (N=265)
Social relations 37.7 45.3
Education 14.7 15.8
Self concept 12.7 10.9
Quality of life 7.8 6.0
Work 4.9 6.8
Leisure 5.4 - 3.4
Religion 7.8 ) 1.5
Money 3.4 3.8
Future oriented 2.0 2.6
Human qualities 1.5 1.5
Possessions 1.0 0.4
Other 1.0 2.5

Young people from working-class backgrounds were more likely than

Vs .
those from middle—class backgrounds to report responses which were

categorized as being related to social relations (i.e. 45.3% of young
people fram middle-class backgrounds compared to 37.7% of young people from
working-class backgrounds reported items categorized as social relations).
On the other hand, young people fr6n~midd1e-c1ass backgrounds were more
likely than their working—ciass counterparts to report items related to
religion as a priority (i.e. 7.8% éf young people from middle-class
backgrounds compared to 1.5% of those from working-class backgrounds
reported items related to reliéion). In both éases the variation is slight

and in the case of religion the numbers involved are small.
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2.2 Gender variation
~

Gender differences are evident in two catdgories; social relations and
educafion. The table below (Table 5.3) shqws e proportion of young males
and females to report priorities in each category. Young females were more
likely than males to report priorities related to social relations (i.e.
50.4% &f females compared to 34.0% of males reported priorities categorized

TABLE 5.3

2 »
First Priority of Young Males and Females

Percentage Indicating
Each Category

MALE ) FEMALE
Priority (N=241% .. (N=256)
Social relations 34.0 50.4
Education 18.7 12.9
Self concept 10.8 11.7
Quality of life 5.8 7.4
Work n 8.3 3.9
[eisure 6.2 2.0
Religion 4.6 3.5
Money 6.6 0.8
Future oriented 1.7 2.7
Human qualities 0.8 2.7
Possessions 0.8 0.4
Other 1.7 1.7

as soclal relations). On the other hand, young males were more likely than
young females to report i tems related to education (i.e. 18.7% of males
compared to 12.9% of females reported priorities related to education).
Males were also slightly more likely than females to report money and work
as priorities though the variation was slight and the number of responses
small (i.e. 6.6% of males compared to 0.8% of females reported money, and
8.3% of males compared to 3.9% of females reported work as priorities). 1In

all other priorities the variation was minimal.
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2.3 C(lass variation within gender

The class variation reported previously is only apparent tor males
when males and females are considered separately, wherevas the slight
differences reported for religion are evident for both males and fwma&$s.
The table below (Table 5.4) shows the proportion of young males and fénales
fn&n middle-class and working-class backgrounds to report priorilies in
each category. ¢

Young males fram working—class backgrounds were more likely than those
from middle-class backgrounds to report social relations as a priority
(1.e. 38.0% of working-class males compared to 26.5% of middle-class

TABLE 5.4

First pPriority of Yoﬁng Males and Females From - -
Middle-Class and Working-Class Backgrounds T

Percentage Indicating
Fach Category

MALE FEMALLE

Middle Working Middle Working

Class Class ("lass (lass
priority - (N=102) (N=129) (N=102) (N=136)
Social relations 26.5 38.0 49.0 52.2
Fducation 17.6 20.2 11.8 11.8
Self concept, 12.7 9.3 -12.7 12.5
Quality of life 7.8 3.9 7.8 8.1
Work 6.9 10.1 2.9 3.7
Leisure 8.8 4.7 2.0 2.2
Religion 8.8 1.6 ! 6.9 1.5
Money 4.9 7.8 2.0 0.0
Future oriented 2.0 1.6 2.0 3.7
Human qualities 1.0 0.8 2.0 2.2
Possessions 1.0 0.8 1.0 0.0
Other 1.6 1.6 0.0 2.2

males selected social relations). Females were more likely than males to

rate social relations as a priority but showed little class variation (i.e.
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52.2% of working-class females compared to 49.0% of middle-class females
selected social relations).  The class variation previously reported for
religion is apparent for both males and females.  Young people from
middle-class backgrounds were more likely than those from working-class
backgrounds to select items related to religion as a priority, though the
numbers involved were small (i.e. 8.8% of middle-class males compared to
1.6% of working-class males, and 6.9% of middle-class females compared to
1.5% of working—clasé females selected religion). The class variation in
other categories was minimal.

Since fsocial relations” was the most important category when
priorities were considered it is appropriate to consider items reported in
this category in more detail. The method used for coéing priorities allows
us to do this. The table below (Table 5.5) shows the specific priorities
within the generic category social relations. Only in priorities concerned
with family and relatives is there any evidence of class variation. Young

TABLE 5.5

Social Relations Priorities of Young People From
Middle-Class and Working-Class Backgrounds

Percentage* Indicating
Each Category

Tecial Middle Working
Relations Class Class
Priority r (N=204) (N=265)
. Family and relatives 2201 29.3
Boyfriend or girlfriend 1.0 2.3
Social relations (general) 0.5 1.1
Friends 7.4 7.5
Love and support 6.4 4.5
Altruism 0.0 0.4
Attitude and behaviour 0.5 0.0

-

* This percentage reflects the proportion of items reported within this
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people from working-class backgrounds were more likely than their
middle-class counterparts to report priorities relating to family and
relatives as their most important priority (i.e. 29.3% of all the
priorities chosen by young people from working-class backgrounds as their
most important priority were related to family and relatives whereas only
22.1% of all the priorities chosen by young people fram middle-class
backgrounds were related to family and relatives. Since special attention
was paid to the ordering Qf\these briorities (i.e. young people were asked
to rank each priority after they had recorded what they considered to be
important in their lives) it is reasonable to attach some significance to
this variation. C(lass variation is not apparent &P any of the remaining
six specific social relations categories.

3.0 Concluéion

)

The open-ended question on priorities did not show the class variation
that had been anticipated on the basis of early fieldwork. Class variation
was clearly apparent in only one generic category (scial relations), and
in this case it was confined to males. Working-class males were more
likely than their middle-class counterparts to report concerns in the
social relations category as their most important priority. More
specifically, it was in concerns related to family and relatives that these
differences occurred. -Slight differences were apparent over religion,
which both males and females from middle-class backgrounds were more likely
to report as a priority than their wdrking—class counterparts. But the

numbers were small and the variation slight.
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The data presented allow us to conclude only that working-class males
attributed greater importance than middle-class males to family concerns.
Females from both class groups rated family equally important and more

highly than males. p
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NOTES

The 700 original categories, and 95 specific categories into which
they were recoded are reported in the appendix. \

The most important priority has been selected for purposes é{ analysis
because it displays the greatest class and gender variation. \ The data
related to priorities were analyzed in a number of ways (i.e. the
first three, five, and eight priorities were analyzed) but the class
variation was slight, and disappointing for a variable I had
anticipated would prove to be important in explaining class variation
in young people's perspectives on the world of work. Even when only
the priority ranked as most important is considered the class
variation is slight for most categories.

For ease of presentation I will, in future, refer to ”prioritidg

selected by young people as their most important priority” siﬂ@ly as

"priorities”. \
. o



CHAPTER VI

Attitudes Toward Work

1. Introduction

As Maéuire, Romanuik and MacRury indicate "attitudes toward work" is a
term which relates to "a continuum that stretches fram personality
characteristics that relate to job selection to opinions about work
activities" [1979:4]. Occupational preference scales, such as the Strong
Vocational Interest Blank, attempt to relate personal values to job:
descriptions} Many of these séales are designed to reveal values or
attitudes related to work which are relevant to counselling and
occupational ghidaHCe. Toward the other end of the continuum are
occupational preference scales which attempt to identify opinions about
work actiyitieé. In this area the most important feature is a person's
perception of self in relation to the world of work.1 It is this area on
which Maguire, Ro&ain and MacRury focus. Noting that "little work seems to
have been done directly on high school students' perceptions and
anticipation¥ about some aspects of the world\of work in spite of the
nunber of occupational preference scales and work value scales that exist”
[1979:5], they developed an instrument to assess student attitudes towards
work. The development of'the instrument was based on an extensive
literature review'aﬁd the guidance of a project steering ccnmittee.2 In
its final form a scale was created of 75 items grouped into 15 scales of. 5

3

items each. The scales were described as follows:

1. Preparation by School: Students scoring high on this scale perceive
their preparation for entrance into the world of work as being
adequate. School preparation is seen as appropriately job related.

2. Interest and variability in Jobs: Students scoring. high seek jobs that
are interesting, challenging and varied.
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3. Diligence: Students scoring high express attitudes favorable to hard
work | regardless of supervision,

4, Laziness: Students who have high scores on this scale iondicate
attitudes of getting as much as possible for as little effort as
possible.

5. Job security: This scale describes students who value job security,
often over other characteristics of jobs.

6. Positive employer characteristics:  Students scoring high on this
scale view employers as honest, fair individuals who look out for the
interests of the anployees.

7. Independence: Students scoring high on this scale rate the
preservation of their own independence above that of other job
characteristics. ‘

, RN

8. Money: Students scoring high on this scale view saldry as being one of

the most important determinants of a good job.

9. ambition: Students scoring high on this scale view striving tor
success as more important than other considerations like fricnds.
) { v ) : .
10, Iocus of Control: Students scoring high on this scale view obtaining
and holding a job as belng largely a matter outside thelr control o.g.
luck or knowing the right person.

11. Confidence in succeeding: High scores on this scale cxpress confidence
of their ability to find a job and be successtul in it

12. Negative fmployer (Characteristics: Students scoring high on this scale
see dmployers as being greedy and unfair and as being mostly concerned
with looking out for thelr own interests,

13. Social Relations: Students scoring high on thHis scale view social
relations as being important determiners of job'satisfaction. They
prefer working with people and being part of a team. '

14. Attitudes Towards Unemployment: Students scoring high on this scale
indicate that unemgloyment is undesirable, even shameful.

15. General Attitudes Towards Earning a l.iving: Students scoring high on
this scale have a positive attitude toward carning a living, typified
by the statement "] am looking forward to earning my own way".
Maguire, Romaniuk and MacRury acknowledge that several of the scales

are similar to scales found in existing instruments (e=.g. Independence,

Salary, Job Security, Working with People, or Socwal Relations all appear

in value scales). But their instrument is specific in that "the items



hemselves are desighed to provide information on student opinions

irectly". As they explain: "Whereas in previous studies, the scales were

r/f"::
ntended to have psychological significance, in this investigation they are
swd to aggregate the views of groups of students” [n.d.:5-6]. Their

nstrument is, therefore, particularly well-sulted to the requiraments of
his study.
L. Attitudes toward work
The final version of the Attitudes Towards the World of Work
nstrunent (Form 1) was incorporated in the questionnaire designed for the
resent fjlluiy. In this chapter 1T report the results obtained fram
dninistering this instrument. I also extend the scope of the original
nalysis by consldering class variation, as well as gender variation, in
ttitudes toward the world of work. ,
1 Class variation

The table below (figure 7.1) shows how young people from different
lass backgrounds score on the fifteen scales.  Young people from
Mddle—class bavkgruudhs show a clear tendency to score higher than young

A\
xople fran working-class backgrounds on two scales (interest and

rariability in jobs and diligénce). More specifically, those from
11ddle-class backgrounds we(e more likely than their working-class
ounterparts to value jobs thag‘are interesting, challenging and va{ied
i.e. they scored 20.3 ana"19;% respectively on the interest and

/

rariability scale).



FIGURE 6.1

Attitudes Towards Work of Young People From
Middle-Glass and Working-Class Backgrounds

MEAN SCORE FOR
EACH 1TEM

Middle Working
(lass (lass
ATTITUDES TO WORK (N = 203) (N = 269)
Mean Mean
SCOTe: S SCore S
Preparation by school 18.6 2.5 18.2 2.7,
Interest and variability in jobs  20.3 2.5 19.7 3.2
hillgence 21.1 2.7 20.6 3.0
[aziness 10.1 3.1 10.6 3.6
Job security 18.8 2.6 13.49 2.7
Positive employer chardacteristics 17.8 3.1 17.7 3.3
[ndeprendence 18.9 3.0 18.5 3.0
Money 16.3 3.4 17.0 3.1
Ambition 17.6 2.4 17.6 2.0
Lavus of control 14.2 3.4 14.7 4.3
AN
’; Contidence in succeeding 17.2 2.8 17.1 3.3
a
( Negative employer characteristics 15.2 3.0 15.7 3.0
\\\
Social relations 19.3 2.8 19.1 3.5
Attitudes to unemployment 16.0 3.4 16.1 3.6
General attitudes to
earning a living 17.9 2.9 18.3 2.8

They also scored higher on the diligence scale (1.e. young people from
middle—class backgrounds scored 21.1 while those from working-class

backgrounds scored 20.6), indicating that young people from middle-class
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backgrounds are more likely than their working-class counterparts to hold
attitudes favorable to hard work, regardless of supervision. A class
variation in the direction of the middle—class was apparent, though slight,
in two other scales (preparation by school and independence).  More

speci fically, young people from middle-class backgrounds were more likely
than young people from working-class backgrounds to regard their schooling
as adequately job related (i.e. young people from middle-class backgrounds
scored 18.5 while young people from working-class backgrounds scored 18.2
on the preparation by school scale).  They also showed themselves more
likely thzm\ their working-class counterparts to rate the présarvation of

their own independence above that of other job characteristics (i.e. young

people fram middle-class backgrounds scored 18.9 while young people from

S

working-class backgrounds scored 18.5 on the independence scale).

Young people from working-class bm:kgrounds show a c¢lear tendency to
score higher than young people from middle-class backgrounds on four scales
(laziness, money, locus of «:.ontn)l, and negative employer characteristics).
More spevitically, young people from working-class backgrounds were more
likely than young people from middle-class backgrounds to adopt an attitude
of getting as much as possible for as little effort as possible (i.e. those
from working—class backgrounds scored 10.6 whereas those from middle-class
backgrounds scored 10.1 on the laziness scale). In passing it is relevant
to note that what is defined as flaziness“ by Maguire Roﬁanuik and MacRury,

might be seen as a "survivalist" attitude to work if the perjorat¥ve term

were removed. Money was of more concern to young people fr working-class
backgrounds than to their middle-class counterparts (i.e. young
working-class backgrounds scored 17.0 while those from middle-class

backgrounds scored 16.3 on the money scale). Young people from
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rking-class backgrounds were-also more likely than young p=ople from
middle-class backgrounds to view obtaining and holding a job as being
largely a matter outside their control -- a matter of luck or knowing the
right person (i.e. young people from working-class backgrounds scored 14.7‘
whereas those from middle-class backgrounds scored 14.2 on the locus of
control scale). And they were more likely than their middle—-class
counterparts to regard employers as belng greedy and unfair, and as being
mostly concerned with looking after th@ir own interests (i.e. young people
from working-class backgrounds scored 15.7 whereas those from middle-class
backgrouhds scored 15.2 on the negative employer characteristicé scale).
Though not as pronounced as the four differences discussed above, young
people fram a working-class background showed a slight .tendency to have a
more positive attitude toward earning a living than their middle-class
counterparts (i.e. young people fram a working-class background scored 18.3
whereas young people from a middle-class background scored 17.9 on the
general attitudes towards earning a living scale).

On the other scales (i.e. job security, positive employer

characteristics, confidence in succeeding, and attitudes to unemployment)
there was little or no class variation.

2.2 Gender variation

Gender variation is more pronounced than class variation in relation
to young people's attitudes toward work. The table below (figure 7.2)
shows how young males and females scored on the fifteen scales. 'Young
“males showed a clear tendency to score higher than females on six scales
(i.e. laziness, independence, money, locus of control, negative employer

/
N ) £~
characteristics, and attitudes to unemployment). The most pronounced
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TABLE 6.2

Attitudes Towards Work of Young Males and Females

e e e e e o o e e e e e e e e e e e e e o o e e e et o e o e e

MEAN SCORE FOR EACH ITEM

MALE FEMALE
ATTITUDES TOWARD WORK (N = 240) (N = 256)
Mean Mean
Score S Score S
“

Preparation by school 18.0 2.8 18.6 2.5
Interest and variability in jobs 19.6 3.2 20.2 2.6 %
Diligence 20.7 3.1 20.9 2.5
Laziness 11.2 3.5 9.7 3.2
Job security 19.1 2.7 18y7 2.6
Positive employer ;

characteristics 17.7 3.6 17.9 2.9
Independence 19.1 3.1 18.2 2.8
Money 17.2 3.2 16.1 3.1
Ambition 17.8 2.5 17.4 2.4
Locus of control 15.2 4.2 13.9 3.7
.Confidence in succeeding 16.8 3.4 17.3 3:0
Negative amployer )

characteristics 15.8 3.0 15.0 . 42,9
Social relations 18.8 3.5 19.6 2.8
Attitudes to unemploy%ant 16.7 3.5 15.6 3.3
General attitudes to earning

a living 17.7 2.9 18.6 2.7

difference was in relation to laziness. Males were considerably more
likely than females to adopt attitudes of getting as much ds possible for

as little effort as possible (i.e. males scored 11.2 whereas females scored



9.7 on the laziness~dcale). They were also much more likely than females
to view salary as being one of the most important determinants of a good\\
job (i.e. males scored 17.2 whereas females scored 16.1 on the money
scale). Likewise, males were more likely than females to regard
“uhemblbyment as undesirable or even shameful (i.e. males scored 16.7
whereas females scored 15.6 on the attitudes to unemployment scale). eSS
pronounced, but still marked, was the greater liklihood of males, compared
to females, to rate the’preservation of their own independence above that
of other job characteristids (i.e. males scored 19.1 whereas females score
18.2 on the-{gdependence scale). Males also showed a greater tendency tha
females to regard employers as being greedy and unfair (1.e. males scored
15.8 whereas females scored 15.0 on the negative employer characteristics
scalé). Males score slightly higher on three other scales (i.e. males
scored 19.1 whereas femahes scored 18.7 on the job security scale, they
scored 17.8 whereas females scored 17.4 on the ambition scale, and males
scored 17.8 while females scored 17.4 on the ambition scale).

Young fanalesrshowed a clear tendency to score higher than males~on
two scales (social relations and general attitudes towards earning a
living). Females were considerably more likely than males to have a
positive attitude toward earning a living (i.e. females scored 18.6 wherea
males scored 17.7 on the general attitudes to earning a living scale).
They were also considerably more likely than males to view social relatior
as being. important determinants of job satisfactioq (i.e. females scored
19.6 whereas males scored 18.8 on the social relations scale). Females
were slightly more,likely than males to regard school preparation as belng
adequate for work, and to value jobs that are interesting, challenging anc
varied (i.e. females scored 18.6 whereas males scored 18.0 on the

@
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preparation by school scale, and they scored 20.2 while males scored 19.6
on the interest and variability in jobs scale).

Only two scales (diligence and positive employer characteristics)
suggested that there was little gender variation in these work attitudes.
Males and females were equaily likely to express attitudes favorable to
hard work, regardless of supervision, and to view employers as honest, fair
individuals who look out for the interests of thir employees.

2.3 C(lass within gender variation

In the previous two sectiéns young people's attitudes to work were
considered in relation to class and gender separately. Both class and
gender differences were evident though the latter were more pronounced. In
this section I consider whether or not there are interactions between class
and gender. To what extent are the class and gender differences noted
previously attributable to class and gender alone? And to whatl extent are
differences in class and gender emphasized or obscured by variation in the
other variable?

The table below (figure 7.3) shows the mean scores of young males and.

females on each attitude toward work scale. Young males from middle-class
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FIGURE 6.3

Attitudes Toward Work of Young Males and Females From
Middle—Class and Working-Class Backgrounds

MEAN SOORE FOR FACH [TEM

MALE FEMALE -
Middle Working Middle- Working
(Class (lass (lass ('lass
ATTITUDES TV WORK (N = 100) (N = 128) (N = 102) (N = 136)
Me2an Mean Meean Mean
Scors S Seore S Score S Score S
Preparation by ’
school 18.0 2.6 18.0 3.0 19.0 2.3 18.4 2.5

Interest and
variability in jobs 20.0 2.6 19.4 3.7 20.5 2.5 20.1 2.7

Diligence 20.7 3.0 20.6 3.3 21.4 2.2 20.7 2.7 |
lLaziness 10.9 ‘ 2.9 11.4 3.9 9.4 3.0 9.9 3.3
Job security 19.0 2.5 19.1 2.7 18.7 2.7 18.6 2.6
Positive employer

characteristics 17.5 3.4 17.7 3.8 13.1 2.8 17.7 2.9
I ndependence 19.2 3.()\ 19.0 3.2 18.6 2.9 18.1 238
Money 16.5 3.4 17.7 3.1 16.0 3.4 16.3 3.0
Ambition 18.0 2.4 17.8 2.5 17.2 2.4 17.5 2.5
Locus of control 14.9 3.8 15.4 4.5 13.5 2.8 14.1 4.0
Confidence in

succeeding 16.6 2.8 17.0 3.7 17.7 2.6 17.2 3.0
Negative employer

characteristics 15.7 3.1 16.0 3.1 14.6 2.8 15.3 2.8
Social relations 18.7 3.0 18.7 4.0 19.9 2.5 19.5 2.9

Attitudes to
unemployment 16.4 3.7 16.8 3.4 15.6 3.1 15.5 3.5

General attitudes P

to earning
w @ living 17.0 2.8 18.1 2.8 18.8 2.7 18.4 2.8
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backgrounds score significdantly higher than working-class males on only one
of the fifteen scales. They were more likely than young males from
working-class backgrounds 1o seek jobs that are-interesting, challenging
and varied (i.c. middle-class males scored 20 whereas working-class males /
scored 19.4 on the interest and variability in jobs scale). Young males
from working-class backgrounds were considerably %ore likely than theilr
middle—class counterparts to have a positive attitude towards earning a
living and to regard salary as being one of the most important determinants
_of a good job (i.e. working—class males scored 18.1 Qhereas middle-class
males Sc;red 17.0 on the general attitudes to earning a living scale, and
they sCored 17.7 while middle-class males scored 16.5 on the money scale).
vyoung males from working-class backgrounds Yere slightly more likely than
young males from middle-class backgrounds to score higher on four other
scales (laziness, locus of control, confidence 1n succeeding, and attitudes
to unemployment scales). More specifically, working-class males were
slightly more likely than middle-class males to adopt an attitude of
getting as much as possible fo; as little effort asvpossible (i.e.
working-class males §éored 11.4 whereas middle-class males scored 10.9 on
the laziness scale). They also were slightly more likely than middle-class
males to regard obtaining and holding a job as being largely a matter
outside their control (i.e. working-class males scored 15.4 whereas
middle-class males scored 14.9 on the locus of control scale). Working
class males were slightly more likely than their middle-class counterparts
to express confidence in their ability to find a job and be succeééful in
it (i.e. working-class males scored 17.0 whereas middle-class males scored
16.6 on the confidence in succeeding scale). And they were more likely

than middle-class males to view unemployment as undesirable or even
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shameful (i.e. working-class males scored 16.8 while middle-class males
scored 16.4 on the attitudes to unemployment scale).

Young females from middle-class backgrounds scored slightly higher
than young females from working-class backgrounds on four of the attitudes
toward work scales. They were more likely than their working-class
counterparts to regard school preparation as appropriately job related
(i.e. middle-class females scored 19.0 whereas working class females scored
18.4 on the preparation by school scale), and to express attitudes
favourable to hard work, irrespective of supervision (1.e. middle-class
females scored 21.4 whereas working-class females scored 20.7 on the
diligence scale). Middle-class females were also more likely than

\

working-class females to rate the preservation of their own independence
above athat” of other job characteristics (l.e. they scored 18.6 while
working—glass‘fcmales scored 18.1 on the independence scale) anc O express
confidence of their ability to find a job and be successful in it (i.e.
middle-class females scored 17.7 while working-class females scored 17.2 on
the confidence in succeeding scale).

Young females from working-class backgrounds were slightly more likely
than their middle-class counterparts to regard employers as being mostly
concerned with looking out for their .own interests (i.e.‘working—class
females scored 15.3 whereas middle-class females scored 14.6 on the
negatiye anp%%yer characteristics scale). Working-class females were also
more likely than middle-class females to regard ;etting and holding a job
as being largély a matter outside their control (i.e. working-class females
scored 14.1 while middle-class females scored 13.5 on the locus of control
scale), and to indicate attitudes of getting as much as possible for as
little effort as possible (i.e. they scored 9.9 whereas middle-class

N

females scored 9.4 on the laziness scale).
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NOTES

ki re, Romain and MacRury explain this perception of self in

| to the world of work "is not a value because it is not an
k. underlying psychological construct. On the other hand, it
¥ than a transitory opinion about a particular job" [1979:4].

. 1ation to the development of the instrument Maguire, Romain and
JFrury report: "An extensive review of the literature indicated that
- most common salient properties of jobs appeared to be: salary, job
curity, working with people, self development, working conditions,

deas independence, interesting work, creativity and fringe benefits.
T eSS common were such characteristics as being in cammand, adventure,
F company reputation, sex discrimination, recognition, and way of life"
[n.d.:2]. -

P

Four other dimensions were suggested by the steering committee (six
vocational counsellor - researchers (excluding the authors)). "These
dimensions which wer based on previous experience in working with'

& high school studgnts included (a) attitudes towards earhing a living;
" (b) perceptions about employel expectations; (c) perceptions about
 svailable opportinities; and (d) m>1-vance of school preparatic o~
‘mployment” [Ibid\:2]. T

3. “he development of the instrument is explained fully in Maguire,
zomaniuk and Macrury (1979; n.d.). :




CHAPTER VII
Preparing for Work

1. - Introduction

Work emerges as an increasingly important concern in the lives of
young people as they near the end of school. Indeed, many young people are
already members of the labour force before they leave school. Close to a
half (44.4%) of the young people from Milton High School had part-time
jobs, and almost three-quarters (70.6%) of this employed group worked for
more than ten hours a week.l  The majority (74%) of those with part-time
jobs reported'enjéying what they did. Many young people, then, have
first-hand experience of the world of work before they enter full-time
employment, and such experience may well influence their developing ideas
about future occupations. But, as well as this practical experience that
many young people have acquirgg, they have also received information and
advice fram other people: éézeﬂts, aunts and uncles, brothers and‘sisters,
schoolfriends, teachers and counsellors, to name the more obvious, all have
stories to tell and advice to offér about the world of work. In this
chaptef I consider young people's thinking about the world of,work (how
much they have thought about it ;nd whether . they have made a career
choice). I then go on to examine the sources of occupational advice and
how helpful young people judge this advice to have been. And, finally, T
report the occupational expectations of the young people from Milton High
School.

o e

2. Thinking about the future

By the time they near the end of high school most young people have
" given a good deal of thought to what they intend to do when they leave

school.

124
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2.2 Thinking about after school

<y

The table below (Table 7.1) shows the proportion of young people from
middle-class and workingeclass backgrounds to respond to each of the
"extent of thought about occupation" categories. In answer to the qﬁestion
"How . much have you thought about what you want to do after you.graduate or
leave school?" over three quarters (82.8% from middle-class backgrounds and

. TABLE 7.1

, Extent of Thought About Occupation By
Young People From Middle-Class and Working-Class Backgrounds

Percentage Reporting Answer

Middle Working
Extent of Thought Class Class
About Occupatidn (N=203) (N=266)
A great deal . 54.7 53.4
Quite a lot . 28.1 29.7
-Sometimes 13.3 12.4
Not much 3.0 3.4
Not at all 1.0 1.1

83.1% from working-class backgrounds) of “the young people at Milton High
School answered "a great deal” or "quite a lot". When class is considered
separately it appears that there'is little class variation in the degree of

concern about work am?ng young people. “

bt

On the other hand: when gender differences M
seem to be some quite pronounced differences. The table below’ (Table 7.2)
shows the prOportion of young males-and females to‘respond'to'each of the
"extent of thought abqut occupatio;: categories. Females appear to have '

thought more about their futures than males. Considerably more femalés

than males indicated that they had thought "a great deal" about what they
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wanted to do after school (1.e. 61.3% of the females compared to 46.9% of
the males answered "a great deal™). The gender difference is still
apparent if the first two categories at the high end of the "extent of
thought about occupation” continuun are included (1.e. 88.3% of the famles
campared to 77.6% of the males answered "a great deal” or "quite a Jot® ;0
the question "How much have you thought about what you want to do after you
graduate or leave school?™).

TABLE 7.2

Fxtent of Thought About Occupation
By Young Males and Females

Percentag: Reporting Answer

Extent of Thought VALE FEMALL,
Aboqﬁ (Occeupation (N=241) (N=2566)
A great deal ' 46.9 61.3
Quite a lot 30.7 27.0
Sometimes 18.3 7.4
Not much 3.3 3.1
Not at all 0.8 1.2

When class wfthiﬁ gender variation is considered a class difference
emerges which complicates ghe gender differences that héve been reported
abéve.) The table below (figure 7.3) shows the proportion of young males
and females fram middle-class and working-—class backgrounds to respond to
each of the "extent of thought about occupation”rccategories. Males from
working-class backgrounds appear to have given more thought to their
occupational future than males from middle-class backgrounds (i.e. 50% of

working-class males compared to 42.6% of middle-class males answered "a

great deal"” to the guestion "How much have you thought about what you want
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TABLE 7.3

Extent of Thought About (xcupation By Young Males and Females
Fram Middle-Class and Working-Class Backgrounds

Percentage Reporting Answer

MALE FEMALE

Middle Working Middle ’ Working
Extent of Thought (Class (Class Class - Class
About Career (N=101) (N=130) (N=102) (N=136)
A great deal 42.6 50.0 66.7 56.6
Quite a lot 33.7 - 28.5 22.5 30.9
Some: times 19.8 16.9 6.9 8.1
Not much 3.0 3.8 2.9 2.9
Hardly at all 1.0 9.8 1.0 1.5

to do after you graduate or leave school?").  But this trend is reversed
for females. Females from middle—class backgrounds gppear to have given
more thought to thelr occupational future than females from working-class
backgrounds (l.e. 66.7% of middle-class females compared to 56.6% of
working-class females answered "a great deal” to the same question). This
c¢lass trend for both males and females is maintained, though the variation
1s slight, when the two categories at the high end of the "extent of
thought about occupation” continuum are considered together (i.e. 78.5% of
working-class males compared to 76.3% of middle-class males, whereas 87.5%
of working-class females compared to 89.2% of middle-class females answered
"a great.deai" or "quite a i;t” to the question).

Females do appear to have given more thought to their future than
males since the smallest proportion of females to think "a great deal”

about occupational matters is still greater than the greatest proportion of

& -
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males to think similarly about occupational matters (1.e. 56.6% of females
fran working-class backgrounds compared to H50% of males from working-class
backgrounds). But beyond this basic gender difference there are class
differences.  Young males from working-class backgrounds were more likely

'

than their middle-class counterparts to have thought "a great deal” about
what they were going to do after school, whereas temales from worRing-olass
backgrounds were Jess likely than females from middle-class backgrounds to

have thought "a great deal” about whzg\{ they were going to do after school.

2.2 Ixeisions about after school

wWhen they were asked whether Ehcy knew what they wanted to do after
graduating or leaving school about two-thirds of the young people from
Milton High School answered affirmatively. This varied according to class
and gender.  More young people fran working-class backgrounds said that
they knew what they wanted to do after leaving school or graduating (i.e.
74.2% of young people fram working-olass backgrounds compared to 65.7% ot
young people tfrom middle-class backgrounds answersxd "yes" to the question
"Do you know what you want to do after graduating or leaving school?").
And more females than“ males said they knew what they wanted to do after
school (i.e. 75.3% of females compared to 65.1% of males answered "yes" 1o
the same question). Once again, these class and gender differences are
caomplicated when class and gender are considered together. Most of the
class variatioh is accounted for by the difference shown by young males.
Middle-class males were considerably less likely than their working-class
counterparts to have come to a decision about what they were going to do
when they left school (i.e. only 56.9% of middle-class males compared to

72.1% of working-class males answered "yes' to the question "Do you know
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what you want to do after graduating or leaving school?™). The variation
for females was slight (i.e. 74.5% of middle-class females ccmbared to
76.3% of working-class females answcred "yes" to the question) as was the
variation between females fram h}th backgrounds and males from
working-class backgrounds. Young males from middle-class backgrounds seem
considerably less certain than the other three groups about what they- .
intended to do on leaving school: well over a third (42.1%) answered "no”

° -

to the questions "Do you know what you want to do after graduating or

"

leaving school?" compared to the quarter (23.7% - 27.9%) who answered "no

r

in the other three groups.

3. Advice about work

The table below (Figure 7.4) shows the sources of occupational advice
for young people fram different class backgrounds. Understandably, mother
and father are the most frequently reported sources of occupational advice.

3.1 Sources of occupational advice

While both parents are the two most frequently reported sources of
occupational advice, mothers appear to give advice more frequently than
fathers, and middle-class fathers appear to give advice more often than
working—class fathers (1.9. 92.1% of young people fram middle-class
backgrounds and 89.1% of those from working-class backgrounds report
receiving advice fran mothers compéred to the 86.2% of young people from
middle—class backgreynds and 76.7% from working-class backgrounds who

reported receiving advice fram fathers).
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TABLE 7.4

Sources of Occupational Advice Recelved by Young People From
Middle-Class and Working-Class Backgrougds

Percentage Indicating Source

Source Of - Middle working
Occupational Class (Class
Advice (N=203) (N=266)
Father 86.2 76.7
Mother 92.1 89.1
Brother 40.9 39.5
Sister 37.9 36.8
Other r=latives 33.0 29.7
Teacher 63.5 56.4
Friends at school 66.0 58.6
Friends at work 30.5 30.4
School counsellor 40.9 39.5
Friends of the family 39.9 38.3
Neighbor ' 28.6 31.2
2 13.9

Other 19.2
parents are, by far, the most frequently reported sources of advice. After
parents, friends at school and teachers, in that order are the most likely
sou;ce of advice. In both cases young people from middle-class baukgrouhds
were more likely than their working class counterparts to have received
occupational advice from these sources (66% of young people from
middle—class backgrounds compared to 58.6% from working-class baokground$
reported receiving occupational advice from friends at school, while 63.5%
of young people fram middle-class backgrounds compared to 56.4% from
working-class backgrounds reported receiving occupational advice from
teachers).

After parents, friends at school, and teachers, four sources of

occupational advice are reported with much the same frequency: brother,
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sister, school counsellor and friend of the family. There is little class
variation in the fréquency with which these‘four occupational sources were
reported. The other four sources of occupational advice (friends at work,
Oother relatives, neighbor and "other") were reported by a third or less of
the young people at Milton High School.

When gender differences are considered the same four groups (i.e. (1)
parents, (2) friends at school and teachers, (35 brother, sister, school
counsellor and friend of the family, and (4) friends at work, other
relatives, neighbor and the "other" category) are retained though gender
differences are more pronounced than class differences when class and
gender are considered separately. The table below (Figure 7.5) shows the
sources of advice for young males and females. Mothers and fathers were
the most frequently reported sources of occupational advice for both males

TABLE 7.5

Sources of Occupational Advice
Received by Young Males and Females

Percentage Indicating Source

Source of MALE FEMALE
Occupational Advice (N=241) ‘ (N=256)
Father 83.4 73.8
Mother , 88.8 91.8
Brother 45.2 37.9
Sister 40.2 36.7
Other relatives 32.4 29.3
Teacher 66.0 54.3
Friends at school 56.4 ¥ 68.7
Friends at work 33.6 30.1
School counsellor ' 40.2 42.6
Friends of the family 42.7 37.5
Neighbor , 35.7 26.9

Other 13.7 17.2
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and females. While mothers were reported more often than fathers by both
young males and young females, more males than females reported fathers,
and more females than males reported mothers (i.e. 83.4% of young males
compared tg 73.8% of young males reported fathers, and 91.8% of females
canpared to 88.8% of males reported mothers as the two most ffequcnt
sources of occupational advice). In the second group m?ldS'Wn © more
likely than females to get occupational advice frdm’their teachers (i.e.
66% of males compared to 54.3% of females had received advice fram their
teachers), while females were more likely than males to get advice frém
school friends (i.e. 68.7% of females compared to 56.4% of males had
received advice from friends at school). 1In the third group while young
males were more likely than young females to have recelved occupational‘
advice fram a brother (i.e. 45.2% of males compared to 37.9% of females had
received occupational advice from brothers), a comparable gender
relationship is not apparent for sistefs. Males and females reported
receiving occupational advice from sisters Qéth much’ the same frequency.
Finally, in the fourth group, young males reported neighbors as a source of
occupational advice more frequently than ﬁ?males (i.e. 35.7% of males
compared to 26.9% of females reported having received occupational advice
fran a neighbor). In other sources ofAOCCUpational advice (other
relatives, friends at work, school counsellor, friend of the family, and
"other") there was little gender vaﬂiation_

So far the sources of occupational advice that young people received
have been cdnsidered in relatign to social class and gender separately.
Both class and gender differences were evident. To what extent are the

class and gender differences reported above attributable to class and

gender alone? And to what extent are these differences influenced by



interaction effects? The table below (Figure 7.6) shows the sources of

advice for young males and females from middle-class and working—class

backgrounds.

TABLE 7.6

¢ y
Sources of Occupational Advice Received by Young Males and Females

From Middle-Class and Working-Class Backgrounds

Percentage Indicating Source

MALE FEMALE
Source of . Middle Working Middle Working
Occupational Class Class Class Class
Advice . (N=101) (N=130) (N=102) (N=136)
Father 86.1 83.8 86.3 69.8
Mother 91.1 86.1 93.1 91.9
Brother . 43.6 45.4 38.2 33.8
Sister : 39.6 38.5 36.3 35.3 \\
Other relatives 37.6 29.2 28.4 30.1
Teacher _ 66.3 64.6 60.8 48.5
Friends at school 55.4 55.4 76.5 61.8
Friends at work 32.7 32.3 . 28.4 28.7
School counsellor 40.6 37.7 41.2 41.2
Friend of the family 39.6 43.1 40.2 33.8
Neighbor 30.7 36.9 26.5 25.7
Other 16.8 14.7 21.6 16.2

There is greater class variation over sources of oqcupationai advice
among young females than among young males. Young females from
middle-class backgrounds were more likely than those from working-class
backgrounds to report‘tbeir father as a source of occupational advice (i.e.
86.3% of middle-class females compared to 69.8% of working-class females
reported their fathers as a source of occupational advice). No such class
variation is apparent among young males. On the other hand, young males
fram middle~class backgrounds were more likely than those from

working-class backgrounds to report their mother as a source of
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occupational advice (i.e. 91.1% of middle—class males compared to 86.1% of

working-class males reported thelr mother as a source of occupational

7

advice). This variatiéﬁ, although‘slight, is relevant in lighf of the
absence of class variation for females in this 1tem, and the cla%s trend
that has been reported for fathers. v

Young males from middle-class baukgrounds}xyre more, likely than those
fram working-class backgrounds to have received advice from other
relatives, whereas working-class males wele more likely than thelr
middle—class counterparts to have received occupational advice from
neighbors (i.e. 37.6% of middle-class males compared to 29.2% of
working-class males reported receiving advice fram other relatives, whereas
36.9% of working-class males compared to 30.7% of middle-class males
reported receiving advice fram neighbors). Females showed little class
variation on either of.these 1tems.

Young females from middle-class backgrounds were much more likely than
those fram wérking—class backgrounds to have received oceupational advice
from teachers and friends at school (i.e. 60.8% of middle-class females
compared to 48.5% of working-class females reported baving received advice
from teachers, while 76.5% of them compared to 61.8% of working-class
females repprted having received advice from school friends. Young femaleg
from middle—class backgrounds were also more likely than their
working-class counterparts to have received occupational advice from
friends of the family and from those in the "other" category such as uncles
and aunts, cousins and boyfriends (i.e. 40.2% of middle-class females
compared to 33.8% of working-class females reported having recelved advice
fram friends of the family, and 21.6% of them compared to 16.2% of

working-class females reported having received advice from someone in the
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"other" uategofy). Males did not show the same class viriation in these
four items. And little class wvariation among males or females was evident
over other sources of occupational advice (i.e. brother, sister, friends at
work, and school counsellor).

3.2 Helpfulness of occupational advice

In thé last section (Section 3.1) I presented the sources of
occupatiqnal advice young people reported, and the proportion identifying
cach source. In this section I examine how helpful young people considered
this advice to be. - |

When it was reported (i.e. by about 15% of young people), the "other”
category was the source of occupational advice to be given the highest
‘rating. This is not surprising since this category, when it was used, was
generally used by young people to emphasize influences which had been
especially important to them in their thinking about occupational plans.
Frequently these influences could have been classified as "other

relatives"  as in the case of cousin, grandparent, uncle, aunt and

brother—in—law: Other inflgences cited in this category included boyfriend
and girlfriend, psychologist, God, books and research, teacher, cO-workers,
and seeing’peOple in need of help. Next, in terms of helpfulness were
parents or other relatives. Young people fram middle-class backgrounds
were more likely than those from working-class backgrounds to rate "other
relatives" more highlykthan "parents" as important sources of occupational
advice. Young people fram working-class backgrounds, on the other hand,
were more likely to rate their mothers' occupational advice more highly

than that "other relatives". Mothers were rated more highly than fathers

as sc.:ces of occupaaional advice by young people from both class groups.
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Teachers were the next most highly rated source of advice and they were
more important for young people fran both class backgrounds than brothers
or sisters, friends at school or any of the remaining categ;rics. These
rankings, in terms of the ratings of sourges of occupational advice, should
be interpreted with caution. Although "other" (which can usually Q@%

1)
interpreted és other relative), "other relatives", and "mother” and
"father" are the most highly rated sources of advice, apart from "other
relatives” (when taken as including the "otggr" category), these categories
are not clearly distinguished frém the remaining ihfluenc?s of leading
importance such as teachers, brothers and sisters, and friends at school.

Class variation in the rating of these sources of occupational advice
was slight. The table below (Table 7.7) shows how young people from
middle-class and working-class backgrounds rated the helpfulness of the
occupational advice they had received. In none of the categories was there
a pronouncedvclasé variation though small class differences are apparent in
the ratings of "other relatives” and "sister”. Youhg people from
middle-class backgrounds were more likely than those from working-class
backgrounds to rate "other relatives" more highly (1.e young people from
middle-class backgrounds rated other relatives' advice at 3.7 while those
fran working-class backgrounds rated it at 3.4). On the other Hand, younyg

people from working-class backgrounds rated sister's advice more highly

I

than those fram middle—class‘backgrounds (i.éf:young people from
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TABLE 7.7

Helpfulness of Occupational Advice Received by Young People
From Middle-Class and Working-Class Backgrounds

Mean Score and Standard Deviation
For Each Category

Middle Working
Class Class
(N=203) (N=265)
Source of
Occupational Mean Mean
Advice ‘ Score S Score S
Father 3.4 1.2 3.3 1.4 ‘\\
Mother 3.6 1.2 3.5 1.3 :
Brother 3.0 1.5 2.9 1.4
. Sister . 2.7 1.5 3.0 1.3
(Other relatives 3.7 1.0 3.4 1.3
Teachers 3.1 1.2 3.1 1.2
Friends at school 2.9 1.2 2.9 1.2
Friends at work 2.4 1.2 2.5 1.3
School counsellor 2.6 1.4 2.8 1.4
Friends of the family 2.6 1.2 2.7 1.4
Neighbor 2.1 1.3 2.3 1.5
4.2 1.2 4.3 1.2

Other

-

working—class backgrounds rated sister's advice at é.O whi1e$§oung people
fram middle-class baékgrounds rated it at 2.7). In other sources of |
occupational advice categories there was little or no class variation.
Gender variation was also slight. As for class there were no
pronounced gender differences. The table below (Table 7.8) shows how young
males and females rated the helpfulness of the occupational'%dvice{the§‘had

received. Small variations are apparent in two categories: friends at

4+ 1 and school counsellor.




Received by Young Males and Females
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TABLE 7.8

Helpfulness of Occupational Advice
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Mean Score and Standard Deviation
For Each Category

MALE FEMALE

(n=240) . (N=254)
Sources of
Occupational Mean Mean
Advice Score S Score N
Father 3.4 ¢ 1.3 3.2 1.4
Mother 3.4 1.2 3.6 1.2
Brother 3.0 1.4 2.8 - 1.4
Sister- 2.8 1.5 3.0 1.3
Other relatives 3.4 1.3 3.6 1.1
Teachers 3.1 1.2 3.2 1.2
Friends at school 2.7 1.3 3.0 1.1
Friends at work 2.5 1.3 2.3 1.1
School counsellor 2.6 1.4 2.9 1.4
Friends of the family 2.6 1.3 2.6 1.4
Neighbor 2.3 1.4 2.1 1.4
Other 4.2 1.3 4.2 1.1

Young females rated the helpfulness of both friends at school and school

counsellors more highly than young males (1l.e. young female$ rated friends

at school at the 3.0 level-while young males rated them at 2.7, and they

rated school counsellors at the 2.9 level whilg young males rated them at

2.6). e

Class variation is more apparent when gender is controlled for, though

the differences remain small.

The table below (Table 7.9) shows how young

males and females from middle-class and working-class backgrounds rated the



"helpfulness of the occupational advice they héd received. The class

Helpfulness of Occupational Advice Received by Young Males and Females

TABLE 7.9 .

From Middle-Class and Working-Class Backgrounds

- 3
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Mean Score and Standard Deviation for Each Category

: MALE FEMALE
Middle Working Middle Working
Class Class Class Class
(N=101) (N=130) (N=102) (N=136)
Sources of
Occupational Mean Mean Mean Mean
Advice Score S Score S Score S Score S
Father 3.4 1.2 3.3 1.3 3.4 1.2 3.2 1.5
Mother 3.4 1.2 3.5 1.3 3.7 1.1 3.6 1.3
Brother 3.0 1.5 3.0 1.4 3.1 1.4 2.8 1.4
Sister 2.6 1.6 2.8 1.5 2.8 1.4 3.2 1.1
Other relatives 3.6 1.1 3.3 1.5 3.9 0.9 3.6 1.1
Teacher 2.9 1.2 3.3 1.2 3.4 1.1 2.9 1.2
Friends at .
school 2.6 1.1 2.8 1.3 3.1 1.3 3.0 1.1
Friends at work 2.5 1.3 2.6 1.3 2.3 1.0 2.3 1.2
School : .
counsellor 2.3 1.4 2.7 1.5 2.9 1.4 2.9 1.3
Friends of X :
the family 2.5 1.2 2.7 1.4 2.7 1.3 2.6 1.4
Neighbor 2.1 1.3 2.4 1.5 '2.0 1.3 2.3 1.5
Other 4.1 1.4 4.4 1.1 4.2 1.0 4.2 1.2

variation reported previously for "other relatives" is apparent for both
males and females (i.e. middle-class males rated ."other relatives" at the

3.6 level while working-class males rated them at 3.3, and middle-class

females rated "other relatives" at the 3.9 level while working-class

females rated them at 3.6). On the hand, the class variation reported

previously for sister's advice was confined to females: young females from

working-class backgrounds rated sister more highly than those from

middle—clasé backgrounds (i.e. young working-class females rated sister's

advice at the 3.2 level while young middle-class females rated them at

2.8).

N
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Class variations which were not previously apparent also ocour in the
following categories when gender is controlled for: brother, teacher,
school counsellor and in the "other" sategory. Young females from
working—class backgrounds rated their brothers as usetul sources of
occuypational advice more frequently than their working-class counterparts
(1.e. middle-class females rated their brothers at the 3.1 level while
working-class females rated them at 2.8). A similar class variation was
not apparent for males. A class difference is evident for miles in their
assessment of school counsellors. Young people from working-class
backgrounds rated the occupational advice of school counsel lors more highly
than their midd1e~c1a$s counterparts (i.e. working-class males rated the
advice of school counsellors at the 2.7 level whereas those from
middle~class backgrounds rdted it at 2.3). The same class trend was not
apparent for females. Males also showed a class difference in thelr
assessﬁent of the helpfulness of those in the "other" category (i.e. people
who are usually specific relatives such as an aunt or uncle). Young males
from working-class backgrounds rated the advice of "other” higher than
tho-° from middle-—class backgrounds (i.c. working-class males rated the
advice of "other" at the 4.4 level while those trom middle-class
pbackgrounds rated it at 4.1). Class variation is apparent for both males
an&*females in their assessment of the helpfulness of tcgchers, but the
class trend is in opposite directions. Young males from working-class
backgrounds rate the occupational advice of teachners more highly than their
middle-class counterparts (i.e. working-class males rate teachers advice at
the 3.3 level while middle-class males rate them at 2.9). On the other
nand, young females from working-class backgrounds rate the occupational

advice of teachers less nighly than those from middle-class backgrounds
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(i.e. working-class females rate teachers' advice at the 2.9 level whereas
middle~class females rate it 3.4).
4. (ccupational expectations

The occupational expectations of young people from Milton High School
were obtained by asking each young person what they expected to be doing
one year and five years after entering full-time employment. By asking
young people to report what they expected u;%§zdoing at the beginning and
end of the first five years of full-time employment, I hoped to be able to
discuss expected mobility trends.

The table below (Table 7.10) shows the expected occupations of young
people from middle~class and working-class backgrounds after one and five

TABLE 7.10

Expected Occupations of Young People From Middle-Class and Working-Class
Backgrounds After One and Five Years of Full-Time Employment

pPercentage Indicating Each Type Of

i Occupation
YEAR 1 YEAR 5
Young Person's Middle Working Middle Working
Expected Class Class Class Class _
Occupation (N=175) (N=235) (N=164) (N=210)
Non-manua l 78.9 64.7 : 81.7 69.0
Manual 21.1 35.3 18.3 31.0

_______________ . ‘ S

i

years. The occlipations chosen were coded and allocated to class groups in

the manner previously described (see Chapter 3).
Young people from both middle-class and working-class backgrounds have

optimistic expectations of bbtaining middle-class (non-manual) occupations.
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As their educational expectations suggest, more young people from
middle—class backgrounds than from working-class backgrounds expected to
obtain non-manual occupations (i.e. 78.9% of those fram middle-class
backgrounds compared to 64.7% of those from working-class backgrounds
expected to be working in non-manual occupations after a year of full-time
amployment). The class variation is much the same when the occeupation they
expect to be working at after five years of full-time employment is
considered. Expectations of mobility over those five years are slight but
more pronounced for young people from working-class backgrounds than for
those from middle-class backgrounds (i.e. 4.3% of thos$e fram working-class
backgrounds compared to 2.8% of those from middle-class backgrounds see
themselves changing fram manual to non—manual occupations).

Gender differences are pronounced. The table below (Table 7.11) shows
the proportion of young males and females who expected to obtain manual and

TABLE 7.11

Expected Occupations of Young Males and Females After One and Flve
Years of Full-Time Bmployment .

Percentage Indicating Each Type of

Occeupation
YEAR 1 YEAR 5 °
Young Person’'s Male Female Male Female
Expected Occupation (N=200) (N=232) (N=180) (N=214)
Non-manual 48.5 89.2 52.8 92.5
Manual 51.5 10.8 47 .2 7.5

non—manualfoccupations. The great majority of young females (89.2%)

expected to have non-manual occupations after one-year of full-time
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employment.  This high figure reflects the make-up of the female 1ab9ur
market, but it is surprisingly high. Young males were divided fairly
evenly in their expected occupations (i.e. 48.5% expected to have
non-manual occupations after a year of full-time employment). The expected
ovcupation after five years reveals much the same class variation, and
evidence of expected mobility is slight. -
The table below (Table 7.12) shows the proportion of males and females
from middle-class and working-class backgrounds who expect to acquire
manual and non-manual occupations. The class variation reported earlier 1s
confined to males. Males fram middle-class backgrounds are considerably
more likely than those from working-class backgrounds to expect to be
employed in non-manual occupations after one year of full-time employment
(i.e. 65.1% of middle-class males compared to 39.1% of working-class males
expected to be doing non-manual jobs after a year of full-time employment).
TABLE'7.12

Expected Occupation of Young Males and Females from Middle-Class and
Working—Class Backgrounds After One and Five Years of Full-Time Buployment

Percentage Indicating Fach Type of Occupation

YEAR 1 YEAR 5
Young MALE FEMALE MALE FEMALE
People's
Expect- Middle Working Middle Working Middle Working Middle Working
ed Occ- Class (Class (Class Class Class Class Class Class

upation (N=83) (N=110) (N=92) (N=125) (N=76) (N=98) (N=88) (N=112)

Non-—
Manual 65.1 39.1 91.3 87.2 69.7 42.8 92.0 92.0
Manual 34.9 60.9 8.7 12.8 30.3 57.2 8.0 8.0

The class variation for males was much the same when they reported what

occupation they expected to be employed in after five years.
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Little class variation is apparent for females. The majority of
females fram both middle-class and working class backgrounds expected to be
amployed 1n non-manual occupations.

S. Conclusion ”

In this chapter [ have examined the extent to which young people have
considered what they want to do after school, whether or not they have made
a career choice, who they have recelved occupational advice from and how
helpful this advice has been. Finally, I considered the occupational
eXxpectations of young people. - |

By the time they approach the end of high school most young people
have given a good deal of thought to the sort of career they want. Young
people from different class backgrounds report varying degrees of attention
to career choice, and th; direction of this class variétion changes
according to gender. Young working-class males had given more thought than
middle—class males to what they wanted to do after school. But young
working—-class females had given less attention to career conuefns than
middle-class females. Overall, however, females were more attentive to
career concerns than males.

Working-class males were also more likely than middle-class males to

have reached a decision about what they were going to do after school. And

again, as with attention to career choice, young females weTe more likely
than males to have made up their minds about what they wanted to do after
school. There was little difference between middle-class and working-class
females over career decisions.

Parents are the most frequently reported sources of occupational
advice, mothers more so than fathers. Mothers Yyré—fhg most frequently

. . / .
reported source of occupational advice fiﬁfmales and females irrespectiye.

i

\
\
A

\



145
of class background. Middle-class fathers gave advice more frequently than
working-class fathers. And fathers were reported more frequently by young
males while métbers were reported more frequently by females. Furthermore
worg;ng—class famales were more likely than middle-class females to have
reported fathers,>while middle-class males were more likely than
working-class males to have reported mothers. There are interesting
parent—chilngendgr interrelations which.require untangling, and further
study to elaborate.

Young middle~class males were more likely than working-class males to
have received occupational advice fram rélatives,_whefeas working-class
males were more likely than middle-class males to have received advice from
neighbors. On the other hand, females from middle-class backgrounds were
more likely than working-class females to have received occupational advice
from teachers, friends at school and friends of the family.

When it comes to helpfulness, mothers and fathérs are not always rated
as highly as other relatives such as uncles, aunts and cousins. Yéung
males and females from middle-class backgrounds were most likely to rate
gﬁher relatives more highly than any other source of advice. Young !
Qorking~class females rated mother and other relatives equally highly,
while working-class males rated mother before other relatives as their most
useful source of occupational advice. Other differences in the way young
people rated the helpfulness of the occupational advice they had received
were discussed, but class variation was slight.

Finally, in.this chapter, I examined the occupational expectations of
young people. Young people from both middle-class and working-class

backgrounds were more likely to report non-manual than manual occupations

as their occupational expectation. And young males from middle-class
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backgrounds were more likely than those from working-class backgrounds to
report non-manual occupations. There was little class variation for

females.
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NOTES

More specifically; 10.6% reported working 1-5 hours each week, 18.8%
worked 6-10 hours per week, 23.4% worked 11-15 hours per week, 24.3%
worked 16-20 hours per week, 17.9% worked 21-39 hours per week, and 5%
reported working 40 hours or more each week.

Y



CHAPTER VIII

Young People's Occupational Concerns
and Orientations

1. Introduction

In a previous chapter (Chapter 2) I reviewed part of the extensive
literature which challenges the liberal assumption that the hierarch&cal
occupational é%ructure of contemporary industrial societies arises fairly
in the course of a meritocratic selection process. Instead of this image

~of a well-adjusted, self-regulating system in which people are educated andg\
prepared for work according to their abilities, many young people sedm //)
destined to follow careers similar to their parents irrespective of their
abikities. There is eVigﬁan\Which suggests that the experience of young
people ih the family and the:séﬁbol m}litates against intergenerational
mobilitf:\sio/whaihexggn{/is this experience already apparent in the way in
which young peopie regard the world of work before they enter the labour
market? .

1t is reaéonable to assume that young people assess jobs both in terms
" of the occupational conditions they might ideally want and in terms of the
alternatives that are realistically open to them. But their perceptions of
the conditions théy ﬁighp ideally want and the alternatives open to them
arise from an experience in which family background is a dominant
influence. Do young-people acquire judgements about work which reflect the
class values bf their'family experience?

Kohn's data show that middle-class men are more likely to assess jobs
by intrinsic qua}ities, while working-class mén are more likely to judge
them by extrinsic qualities:

...the higher men's social class, the more importance

they attach to how interesting the work is, the amount of
freedom you have, the chance to help people, and the chance

148
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Lo
to use your abilities. The lower their class position, the
more importance they attach to pay, fringe benefits, the
supervisor, co-workers, the hours of work, how tiring the
work is, job security, and not being under too much pressure .

[1977:76].
Are these assessments (regarding intrinsic and extrinsic work qualities)
already apparent in the occupatioﬁal concerns of young people before they
leave school? In the early stages of the project 1 had the opportunity to
talk to small groups of young people fram (Grades 11 and 12) about theif
ideas of what constituted a good job. The following extracts from my
fieldwork are fairly typical of the kind of exchanges that took place

during such discussions.

MI: What makes a job a good job?
Phil: Intaiest.

Jane: People.

Mick: Good Pay.

Jane: Good Pay.

[Chorus -0f yeahs and laughter]

MI: Anything else?

Liz: Doing different things.
MI: Variety?
~
~ Jane:. Yes.
Andy : Yeah. ’
Pat: A chance to...ah...acquire a higher paying job.
MI: " Pramotion?
Pat: Yeah.
Andy: :gﬁa get experience.
) '
[ Pause] .
MI: Lets talk about modég. Wien you go into a job, how

important is the money? You've told me that money is an
important consideration of work. Tell me about money.
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Jane: You need enough.
MI1: What's enough?
[Laughs]
Jane: Enough to meet your expenses and have some left over.
MI: What sort of expenses. -
Pat: Housing, food...
Jane: Bar money.
‘Pat: ...clothing.
Iiz: [uxury 1tems.
[...]
Andy : You have to have money to enjoy yourself -- you can't

see guys living in slums having a great time.

[Laughter]
MI: So you've got to have money to enjoy yourselt?
Pat: Not always -— you don't always need money -— like ‘you

don't have to spend ten dollars to see a friend.

MI: [Talking to Andy, who had emphasized the importance of
money | .

0.K. What do you feel about that? You've just saild you
need money to enjoy yourself.

Andy : Well, yeah, not all the time, you know, but it cones in
handy once in a while,

MI: Alright, so how important is money?

Phil: Quite important.

Liz: It's not top priority but you need it.

{...]

MI: We've got money, we've got interest, and you reckon
people is another. Would they be the top three for all
of you? .

Phil : Satisfaction is sort of with interest.

Mick: Promotion, éxperience.
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Andy : The only reason you want to get pramoted is to get more
money .
MI: Let's go round in order, how would you rank them?
Jane: People, money, promotion.
Liz: Same.
pat: Money , pnanotionl interest.
Andy: People, money, b;anotion.
phil: Interest’ money, people.
;
Mick: fﬁ%?y’ promotion, experience.

These sort of discussions provided a straightforward way of finding
out about what young people regarded as important in a job. Their answers

gave me an impression of their occupational concerns and show that young

¢
N

people do - think in terms of some of t@e“intrinsic and exf?insic qualities
that Kohn reports. For example, Mick seems to regard work in a very
pragmatic way and, for him, extrinsic work qualities are clearly a
priority. Phil, on the other hand, ranks intefest —— an intrinsic work

ﬂ quality -- kefore money, and includes pebpiénas one of his occupational
priorities. Jane and Liz both rank peog}g bg{ore any ofher concern —— a
priority that is not shared by any of fﬁ;ﬁmaigs. But even on the basis of
many such discuSSi?ns it is difficult to systematically consider class and
gender variation 1é'occupational concerns.

2
A fixed-choice item in a questionnaire provides a more systematic

though less sensitive instrument for considering variations across class
and gender. Two items in the questionnaire I administered specifically
address occupational matters and their relation to intrinsic and extrinsic

work qualities. The first, which ﬁjrefer to as occupational concerns, asks

'
Vi

~ young peoplg to rate fifteen occuﬁ&tional corcerns on a nine-point scale.

The second which I refer to as occupational orientations, asks young people

g
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to select from these fifteen occupational concerns the three they consider
to be most imporfant. First, I examine the occupational concerns of young
people. Then 1 go on to consider thes% CONCerns more specifically as
occupational orientations.

2. (Occupational Concerns

The fifteen occupational concerns that were assessed in the

questionnaire are presented in the table below (table 8.1) in order of

24

TABLE 8.1

Young People's Occupational Concerns

Mean Score
Occupational Concerns ' (N=490)

Chance to use abilities
Interesting work

Chance to get ahead

Pay

Job Security

.

Chance, to help people

Amount of freedom the work allows
Supervisor

Hours worked

Not being under too much pressure
How clean the work is

How tiring the work is

How highly the work 1s regarded
Fringe benefits

QO OV NI~
* & o o -
OO IO ONO O

The range of the mean scores (8.8-5.5) is sufficiently broad ‘to indicate

that distinct preferences were being shown in the responses to this item, .
and the way that these scores are distributed suggests three separate

categories of occupational concern. The first category is comprised of two

occupational concerns (the chance to use one's abilities and interesting

‘ work) which were considered to be "vefy important." The similar score
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given to them (8.8 and 8.7 resbectively) suggests that they were regarded
as more-or-less equivalent in importance;t They also appear to be cleafly
distinct from the next two occupational concernss The secohd category
(canprised of thehchance to get ahead and pay), were also rated highly (7.9
and 7.7 respectively), though considerably less highly than the two primary
concerns. r

In these first four occupational concerns two outlook§ on £he world of
work are apparent. The first two occupational concerns (the chance to use
abilities and interesting work) suggest a focus on intrinsic work |
qualities. . The second two (the chanée to get ahead and pay) suggést a -
focus on extrinsic work qualities. The third category (comprised of tﬁe
remaining eleven occupational concerns) is a heterogeneous group of )
concerns which includesi%oth iptrinsic and extrinsic work qualities.

These two work qualities (intrinsic and éxtrinsic) were,; of course; a
feature of the research design Kohn's items were d851gned to reveal these
two qualities. But the hlgh mean scores of the first four occupatlonal
concerns, and their ranklng suggest a finding that is not merely a
reflection of the research-&§§ign. Young people from Milton High Schqpi;-
rated four occupatlonal concerns partlp tarly highly, two of which are |
tiﬁtr1n31c work qualltles and two extr1n51c. Intrinsic ‘work qualities wé;e
clearly rated before extrinsic work qualxtles wben these young people weQe

asked to evaluate the fifteen occupatlonal concerns.

2.1 Class variation

en the occupational concerns of &oung people are considered_in
relation to class background the feature that is most apparent is the
overall similarity of‘their concerns. Whilé young people from middle-class
and working-class backgrounds do show some differences in their

oOccupational concerns, the similarities are more striﬁing.

-
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The table below (table 8.2) presents the occupational concerns of
young people in relation to class background. Both the mean scores and the

ranking of these occupational concerns are much the same for the two
124 p

groups.
TABLE 8.2
Occupational Concerns of Young People

Fran Middle-Class and Working-Class Backgrounds
Middle _ Working
Class Class

\ . (N=2033) (N=262)

| Mean Mean

OCCUPATIONAL CONCERNS Score S Score S

e e i e . o . =P . T, ot A S e e o S P e e e R e . o S e, . e i i s o o e o e P o e o T e T e S e e e e e e

Ch&ﬂce to use abilities

8.8 1.5 8.7 1.5

Interest - 8.9 1.3 8.5 1.6
Chance to get ahead 7.9 2.1 7.9 . 2.1
Pay 7.6 1.9 7.6 1.8
Job Security 7.3 2.2 7.1 2.2
Co-workers 7.2 1.9 6.9 2.0
Chance to help people 7.1 2.4 6.9 2.5
, Amount of freedom work allows 7.0 2.0 6.7 2.1
Supervisor 4 7.0 2.2 6.3 2.2
Hours worked | 6.6 2.2 6.5 2.2
Not too much pressure ‘ 6.4 2.5 6.3 2.4
How clean the=work 6.0 2.7 5.7 2.5
How tiring the work 5.7 2.3 5.5 2.4
How highly york is regarded 5.4 2.6 5.5 2.5
Fringe beneflits 5.3 2.3 5.6 2.3

Young people fram middle-class and workinéfglass backgrounds showed a
clear tendency to rate intﬁinsic work qualities (the chance to use thelr
abilities and be employed in interesting work) more highly than any other
occupational concerns. But, while both class groups regarded these two

concerns as "very important” and gave them considerably higher scores than

any other occupational concerns, they were rated differently by the two



o

groups. Interesting work was rated most highly by young people from
middle—class backgrounds and second most highly by those from working-class
backgrounds, while the chance to use one's abilities was rated most highly
by young people from working-class backgrounds and second most highly by
those from middle-class backgrounds. After these two intrinsic work
qualities, the next most highly rated occupational concerns were the chance
to get ahead and pay -- both extrinsic work gualities. Young people from
both class backgrounds regarded these two occupational concerns as
"1mport§nt", and thererwas no difference in the degree of importance that
the two class groups attached to them.

While young people from both backgrounds rated intrinsic work
qualities before extrinsic work qualities, those fram middle-class
backgrounds valued interesting work more highly than their working-class
counterparts. Thus, while both groups of young people showed their
preference for interesting work which would utilize their abilities, young
people fram middle-class backgrounds showed a more pronounced concern for
intrinsic work qualities in their evaluation of‘the importance of
interesting work., There was no class variation over the pragmatic concerns
of what the job pays and the chance to get ahead.

Class differences are also apparent among a number of the remaining
eleven occupational corcerns. Yéung people from middle-class backgrounds

valued all but three of these concerns more highly than young people from

working-class backgrounds. They regarded occupational concerns related to
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(+0.7) that young people fram middle-class backgrounds attributed to the
supervisor. In their concern with the importance they attached to the
hours worked and how highly the work is regarded young people from the two
class backgrounds showed little difference. Only in their concern over
fringe benefits did young people from working-class backgrounds show a
higher regard (+0.3) for an occupational concern than their middle-class

counterparts.

2.2 Gender variation

While there are overall similarities in the pattern of occupational
concerns of males and females there aré‘some distinct and even pronounced
gender differences.l The table below (table 8.3) preseﬁts the occupational
concerns of young people, fram both middle-class and wdrking—class
backgrounds when they are considered in relation to gender.

TABLE 8.3
Occupational Concerns of Young Males and Temales

e A e e e o o e e ko A e o e e

MALE FEMALE
(N=238) (N=252)
. ‘ Mean Mean

OCCUPATIONAL CONCERNS Score S Score S
Chance to use abilities 8.6 1.7 8.9 1.4
Interesting work 8.7 1.9 8.7 1.5
Chance to get ahead 8.1 2.0 7.8 2.2
Pay 7.8 1.8 7.5 1.8
Job Security 7.5 2.1 7.0 2.3
Co-workers 7.0 2.0 7.0 1.9
Chance to help people 6.2 2.5 7.8 2.1

Amount of freedom work allows 7.2 2.0 6.6 2.2°

Supervisor ' 6.5 2.3 6.6 2.2
Hours worked 6.3 2.3 6.7 2.0
Not too much pressure 6.2 2.5 6.5 2.4
How clean the work 5.4 2.7 6.2 2.4
How tiring the work 5.4 2.4 5.9 2.4
How highly work is regarded 5.6 2.6 5.4 2.5
Fringe benefits 5.8 2.2 5.1 2.3



157

Both males and females showed a clear tendency to value intrinsic work
qualities as their primary occupational concern. They rated the chance 1o
use their abilities and interesting work moreAhighly than any other aspects
of work. But females showed a tendency to value the chance to use thelr
abilities more highly (+0.3) than males. No gender variation was apparent
over the importance of interesting work.

Secondary occupational concerns are more clearly differentiated for
gender than they were for class. While the same two extrinsic work
concerns were rated highly by males and females alike,.they were rated more
highly by males than by females. Males rated the chance to get ahead and
the importance of pay more highly (both +0.3) than females. The chance to
get ahead was the third most highly valued occupational concern
irrespective of gender, but for females this extrinsic work quality is
shared, in terms of its importance, with the chance to help people in one's
work -— an intrinsic work quality. Considering these differences in more
detail, extrinsic work qualities (in particular, the chance to get ahead
and pay) were clearly the second most highly valued pair o% occupational
concerns for males (with mean scores of 8.1 and 7.8 respectively). While
these concerns were alsQ valued highly by fgmales they were rated lower
(with mean scores of 7.8 and 7.5 respectively) by females than they were by
males. More striking was the tendency for females to value the chance to
help people as highly as the chance to get ahead .(both received mean scores
of 7.8 and were rated as the thifd most importance occupational concern).
Females rated the chance to help people much mofe highly than males (+1.6),
for whom this aspect of work did not appear in their first nine most highly

valued occupational concerns.
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If primary and secondary occupationél concerns are considered together
it is apparent that intrinsic work qualitles are more highlx;valued by
females than by males. Three of the five most highly valued concerns for
females are intrinsic work qualities; for males, only two of their first
five concerns are intrinsic.

Gender differences are also apparent when the remaining occupational
concerns are considered. Males value the following occupational concerns
more highly than females: job security (+0.5), thé amount of freedom the
work allows (+0.6), how highly the work is regarded (+0.2), and fringe
benefits (+0.7). Females value the following coﬁCerns more highly: the
hours worked (+0.4), not too much pressure (+0.3), how clean the work
(+0.8), and how tiring the work (+0.5). There is little or no gender

variation over the supervisor or co-workers.

2.3 Class variation within gender s

In the pfevious two sections ﬁhe occupational concerns of young people
were considered in relation to class and gender separately. We saw that
although there were some class diffefrences in young people's occupational
'concerns{ there were moresStstinct, and sanefimes quite pronounced, gender
differences. To what extent are these gender differences attributable to
gender alone? Are there interactive effects of class and gender,which
alter the picture of young people's occupational concerns that has so far
been presented? In this section I consider the occupational concerns of
young people in relation to class and gender.

The table below (table 8.4) showslthe mean scores and “the ranking of
the occupational concerns of young males and females from middle-class and
&orking-elass backgrounds. In their most highly valued occupational

concerns both groups showed a tendency to rate intrinsic work qualities
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(chance to use abilities aﬁaﬂiﬁteresting work) more highly than extrinsic

‘qualities (the chance to getUahead and pay). But working-class males rated
the chance to use their abilities more highly (+0.2) than middle-class
males, while middle-class males rated interesting wofk-ﬁore highly (+Q.4)
than working-class males. The chance to get ahead and the importance of

TABLE 8.4

Occupational Concerns of Males and Females Fram
Migdle—Class and Working-Class Backgrounds

MALE FEMALE
Middle Working - Middle Working
Class Class Class Class
“(N=102) - (N=130) (N=101) (N=136)
) Mean Mean - Mean Mean

OCCUPATIONAL (ONCERNS Score S Score S Scere S Score S

Chance to use abilities

8.5 1.7 8.7 1.7 8.9 1.2 8.8 1.4

Interesting work 8.9 1.3 8.5 1.6 8.9 1.3 8.5 1.6
Chance to get ahead 8.1 2.0 8.0 2.0 7.8 2.2. 7.9 2.2
pay 7.7 1.9 7.8 1.8 7.5 1.9 7.5 1.7
Job security 7.6 2.1 ~7.4 2.1 7.1 2.3 6.8 2.3
Co-workers 7.2 1.9 516.9 2.0. 7.3 1.8 6.8 1.9
Chance to help people 6.1 2.4 "8.1,72.5 8.1 2.0 7.6 2.2
Amount of freedom work i P .

allows 7.4 1.9 6.9— 2.1 6.6 2.1 6.5 2.1
Supervisor 6.8 2.3 6.3 2.2 7.1 2.2 6.3 2.2
Hours worked 6.3 2.4 6.3 2.3 6.8 2.0 6.7 2.0
Not too much pressure 6.2 2.6 6.1 2.5 6.7 2.3 6.5 2.4
How clean the work 5.6 2.7 5.3 2.7 6.4 2.6 6.1 2.2
How tiring the work 53 2.1 5.5 2.5 6.1 2.4 5.6 2.3
How highly work

is regarded 5.5 2.6 5.6 2.5 5.4 2.5 5.3 2.4
Fringe benefits 5.6 2.2 5.9 2.2 5.1 2.3 5.2 2.3

4

conform to the general direction of the class differences previously

reported. -
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Class differences among males were also apparent in other areas of
occupational concern. Young males from middle-class backgrounds, showed
more concern over: job security (+O.2), co-workers (+0.3), theddimount of
freedan the w;rk allows (40.5), the supervisor (+0.5) and with how c¢lean
the work is (+0.3). All five of these differences conform to the class
trénd noted earlier. Young males fram working-class backgrounds, compared
to those from middle-class backgkrounds, showed more concern with: how
tiring the work is (+0.2) and fringe benefits (#0.3). In this conccrn'over
fringe benefits young males conform to the generalkclass trend.  In theilr
concern with how tiring the work is, however, males differ fram the class
trend noted earlier -- the class variation is restricted to males. Over
the remaining occupational concerﬁ (the ho&rs worked) there was little

Y

variation among\maﬁéﬁ. This is in keeping with the general class trend.

We have seen tgat when the first fé;r most highly valued occupational
concerns are taken into account, although males from both class backgrounds
valued ?EfﬁlnSiC work qgalities more highly than extrinsic qualitifs, and
both regarded the importance of the two extrinsic work qualities in much
the same way, they differed in their assessment of intrinsic work
qualities. Working-class males valued the chance to use their abilities
more highly than middle-class males, but middle-class males valued the
importance of interesting work more highlyvthan their working-class
counterparts. Middle-class males, then, have a more pronounced tendency to
value intrinsic work qualities than working-class males. This tendency is
maintained when all four intrinsic work qualit%es are considered together.2
But middlchlass males also have a more pronounced tendency to value

extrinsic work qualities more highly; they valued job security,"co—workers,
]

the supervisor, and how clean the work is more highly than working-class
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males. Working-class males only rated two extrinsic work qualities more
highly thaﬁ middle—class males: how tiring the work and fringe benefits.
In the remaining five extrinsic qualities (chance to get ahead, pay, hours
worked, not much pressure, and how highly the work is regarded) there was
little or no difference between the two groups. This is in keeping with
the class trends previously reported.

As was the case with males, in their most highly valued occupational
concerns, females from both class€backgr0unds showed a tendency to rate
intrinsic work qualities (chance to use abilitiss and interesting work)
more highly than extrinsic qualities (chance to get ahead and pay).
However, middle-class females showed a tendency to rate the two intrinsic
work qualities more highly than their working-class counterparts. This
tendency is.further emphasized by the third most highly valued occupational
concern whic@gis the chancefto help people (&n infrinsic work quality) for
middle-class females and the chance to get ahead (an extrinsic work
quality) for working-class females. Moré specifically, middle-class
females placed greater value than working-class females on the chance to
use their abilities (+0.1) and interesting work (+0.4). The same tendency
is apparent in the importance middle-class females attached to the chance
tb help people: middle-class females valued this intfinsic work quality
more highly (+0.5) than their wbrking~class counterparts. However, there
1s no corresponding tendency for working class females to value the two
most highly valued extrinsic qualities more highly. In the concern over

pay and the chance to get ahead there is little variation between the two

]
v

groups.

In all but one of thesé four occupational concerns the class

3%

differences among females conform to the general direction of the class
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differences previously reported. Only in their concern with the chance to
use their abilities do females differ franm the class differences reported
earlier. The tendency for middle-class females to value the chance to use
their abilities more highly than their working-class counterparts is a
class variation which was not apparent as a general class trend.

Class differences among females were also apparent in other areas of
occupational concern. Young females from middle-class bzgkgrounds,
campared to those fram working-class backgrounds, showed ﬁore concern over:
jobisecurity (+0.3), oo-wo€kers (+0.5), the supervisor (+0.8), not too much
preSsure (+0.2), how clean the work is (+0.3), and how tiring the work is
(+0.5). Four:of these differences in the evaluation of occupational
concerns (job security, co—wérker's, supervisor, ankjb ‘how tiring the work is)
conform to the general direction of the classwdifferences réported
previously, and were more pronounced for females., The other two
occupational concerns (not too much pressure and how clean the work is)

show little variation fram the general clasS‘trend repbr&ed previously. In

)

) -
all the remaining occupational concerns (amount of freedom, hours worked,

how highly the work is fegarded and fringe benefits) there was little or no

*
class variation for females, -

v ' o
We have seen that females, like males, irrespective of their class
background valued iﬁtrinsic work qualities more highly than extrinsic work
qualities; but middle-class females value intrinsic qualities more highly
than their working class counterparts. This tendency is maintained in all
four of the intrinmsic work qualities. As for males, middle-class females

, : - i
also show a tendency to value extrinsi%ggork qualities more highly th&%

their working-class counterparts.
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3. Occupational concern factors

A factor analysis of these fifteen occupational concerns,suégests five
factors; work conditions, pragmatic, social relations, intrinsié, personal
autonamy. The table below (Table 8.5) shows the variables comprising these
five factors. Three of Kohn's intrinsic qualities (how interesting the
work, chance to help people, and the chance to use abilities) remain intact
ihifactor 4, while the fourth (amount of freedom work allows) stands alone
in factor 5, which I refer to as personal autonomy. Factors 1, 2 and 3
inclade those qualities Kohn refers to as extrinsic work quaiitiés in

~ TABLE 8.5

Occupational Goncern Factors Generated By Factor Analysis
(Varimax Rotated Factor Ana%ifis)

FACTOR , FACTOR LOADING*

1. Work Conditibns
how cIean the work - 0.64887
hours you work - 0.62624
how tiring the work /) . 0.63742
not too much pressure ¢ " . 0.39569

2. Pragmatic - -
pay ) 0.64066
fringe benefits 0.53035
chance to get ahead 0.54406

3. Sogial Relations X
supervisor o & - 0.73141
co~workers.' ¢ 0.67257

) S R @

4. . 'Intrinsic - -

' how interesting the work - 0.43275

chance to help people . : 0.40090
chance to use abilities _ 0.73069

5. Personal Autonomy '
amount of freedom S, 0.41234

* Factors loading below 0.4 were rejécted. At this level two items (how
highly people regard the job and job security) did not load on any
factor. .
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addition to two other qualities (chance to get ahead and how clean the
work) which Kohn does not allocate to either category.

A two factor solution, while it resembles the intrinsic/extrinsic
distinction, genera£es different work qualities than those suggested by
Kohn.3 Factor 1 includes six of Kohn's extrinsic qualities (1.e. pay,
fringe benefits, how clean the work, and not being under too much
pressure), but excludes three of them (i.e. fringe benefits, supervisor and
co—workers), and adds one‘other (how people ré%ard the work). Factor 2

n’;g(i.\_

includes three of Kohn's intrinsic qualities (i.e. how interesting the . w

© work, chance to help people, and chance to use abilities) but excludes one
of them (amount of freedom at work), and adds two others (supervisor and -
co-workers). These discrepancies make the original f;vesfactor*§01nﬁion a
more satisfactory one fof the data presented in this study. }

In the previous section i analyzed the occupational concerns (that were
apparent when young people were aéked to rate the importance of fifteen
different aSpectéﬁof work. By calculating the mean of all the scores for
each occupational concern and then consideriﬁg how Ehis mean varied across
class and gender it has been possible to gain an—appreciation of the

N

various occupational concerns of young males and females from different 7
class backgrounds. But there are some broblems with thig approach. First,
there is a problem in the fendengy for young people to rate most of the
occupational concerns they were asked to considér relativéﬁy’highiy. The
consequent, limited range of scores, while it is large énough to show that
young péOple have distinct preferences, tends to‘minimize the differences
in the rating of the importance of these occupational concerns. The

limited range of scores is further exaggerated when the mean score is

calculat~i fo. wvach occupational concern. This procedure not only tends to
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minimize differences in the rating of occupational concern scores, but ie
may also mask pronounced variations. For example, in the case of the
importance of the chance %o help people, in reading that the mean score for
this occupational concern indicates that it is "important"”, it is easy to
overlook an -alternative interpretation. A mean score of 6.0 may .indicate
that the majority of the sample regard it as "important", but it may also
mean that the majority of the sample is equally divided over this concern,
same regarding it as "very important" while others regard it as "quite
dmportant”. In askiné young people to select what they regard to be the
three most important occupational concerns fram the list of fifteen it is
possible to avoid such problems. | ‘

The table below (Table 8.6) shows the proportion of young people who
rated:each occupational concern, groupedAaccording to the faq?g; analysis
\

described above (section 3), among their three most important| concerns. I
) |

: i
refer to these particular concerns as occupational priorities.

Four occupational concerns (interesting work, pay, the cﬁance to use
abilities, and the chance to get ahead) rated clearly'aé the predominant
occupa;ional priorities of young people from Milton High>School. Together,
ihese four occupati¢hmal concerns comprise more than hélf (62.1%) éf all the.
occupational priorities selected. The next most highly regarded

occupational concerns (the chance to help people, co-workers, and job

o
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TABLE 8.6

Occupational Priorities of Young People
: ’ . l

Percentage Selecting
Each Occupational
Concern as a Priority

Occupational Priorities (N=481)
T .

FACTOR 1 Work Conditions

Hours you work 14.1

Not too much pressure 5.6

How clean the work o, 2.9

How tiring the work 1.9
FACTOR 2 Pragmatic

Pay 54.7 )

Chance to get ahead ' o, 27.7 ° g{:

Fringe benefits ) 4.0 * d% ,
FACTOR 3 Social Relations *

Co-workers 20.6

Supervisor . ' 7.5
FACTOR 4 Intrinsic _ .

How interesting the work : 66.1 '

Chance to use abilities 38.5

Chance to help people 22.7
FACTOR 5 Personal Autonomy 7

Freedom work allows 11.6 ’ -

. . o, 4, -

RESIDUAL

Job security - 17.0

How highly work is regarded’ 4.0 ¢

security) account for another fifth (20.1%) of the occupational priorities
selected by these young people. These seven OCCupational concerns

represent the majority (82.2%) of the occupational priorities thaf these
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young people chose when they were asked to select tﬁetthree most important
fran the fifteen. occupational concerns listed in the questionnairg.
Theltwo most fpeﬁuently reported occupational priorities (ihteresting
work ahd‘pay) accounted for more than a third (40.3%) of all the =
occupational concerd§$se1ected._ Although interesting work was selectea
more frequently than pay (inté}eéting work ac%punteﬁ for 22% while pay
accounted. for only 18% of these young people's occupational priorities),
these two aspects of work cammand similar attention as the leading
“occupational priofities of young people from Milton ﬁigh School. We see in”
these two priorities the work qualities méntioned in the previous section:

a concern with the significance of interesting work suggests an intrinsic

focus, while a concern with the importance of pay suggests aﬁ'extrinSic

o

focus.
The next two most frequently reported occupational priorities (the
. o . ,

chance to use one's abilities and the 'chance to get ahead) account for

[ wy

nearly a quarter (22.1%) of all ocCup%tional priorities selected. In these .
two priorities the same two work‘qualities are present: the occupational
concern over the chance to use one's abilitiés suggests an -intrinsic focus, -

while ‘the chance to get ahead suggests an extrinsig focus.

/

. / o :
,There is an interesting difference between the ordering of the

) : . . / o
occupational concerns; which were discussed in the previous section, and™. -
H. L /’ !

b

the ranking of the occupational priolif

es thif are being considered here.
Although'the‘iour most highly valued occupational concerns also rate as the .
first four occupational priorities, the ranking of the two differs. The

occupational concerns with interesting work and the chance to use one's

abilities (both intrinsic work qualities) were clearly the most“highly'
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valued aspects of work when yo;ng people were asked to rate all fifteen |
occupational Concerns scparately. Yet when they were asked to consider
which were the three most important occupational concerns, while
interesting work was the most frequently included priority, the concern
with pay was a close second. This pattern is repeated in the third and _
fourth most frequently selected ouéupationgl priorities, where the chance
to use abilities (an intrinsic work quality) i§ followed by a concern fér
the chance to get ahead (an extriwsic work quality). It appears that
pragmatism steps in when a choice has to bé mgde between the importance of
intrinsic and extrinsic work qualities. Alfhough interesting work (an
intrinsic wofk quality) remains the most highly valued oégﬁpational
concern, the importan;e of pay (an extrinsic work qual;ty)'replaces the
chance to use abilities (an intrinsic work quality)\when a choice has to be
made among occupational priorities.

3.1 Class variation

The table below (Table 8.7) shows the percentage of young people from

-

middle-class and working-class backgrounds to select each occupational

concern as a priority. Class variation is apparent in young'people's
responses m>uWaeofth&%EkmmmUomd priorities. Young people from
working-class backgrounds sele&tcd the ."hours you work" slightly more
frequently than their middle—clasé counterparts (i.e. 17.4% of young people
from middle-class backgrounds compared to 10.8% of young people from
working-class backgrounds selected the hours you work as a priority). On
the other hand, young people from middle-class backgrounds were more likely
to select "how interesting‘the work" and the "chance to use abilities" than

those from working class backgrounds (i.e. 70.3% of young people from



TABLE 8.7

Occupational Priorities of Young People From
Middle-Class and Working-Class Backgrounds

™

o

?erc;%tage Selecting

Each Occupational Con-
cern as a Priority

Middle Working
Occupational Class Class
Priorities (N=195) (N=259)
~ y; S N
FACTOR 1: Work Conditions
Hours you work 10.8 17.4
Not too much pressure 4.1 6.9
How clean the work 3.1 3.1
How trying the work 1.5 1.9
FACTOR 2: Pragmatic
bPay 52.8 56.8
Chance to get ahead 28.2 28.6 -
Fringe benefits © 3.1 4.2 ?
FACTOR 3: Social Relations
Co-workers 20.0 21.6
Supervisor 9.7, 6.2
FACTOR 4: Intrinsic
# How interesting the work 70.3 63.3
Chance to use abilities 41.0 35.5
Chance to help people 10.4 11.7
s )
FACTOR 5: Personal Autonomy
Freedom work allows 4.6 6.6
RESIDUAL
Job security 16.4 15.8
3.1 5.0

How highly work is regarded

middle-cléss backgrounds compared to 63.3% from workiqg—class backgrounds

selected "how interesting the work", and 41.0% of them compared to 35.5%
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fram working-class backgrounds selected "chance to use abilities"). These

trends are in keeping with those reported previously (section 2) for

occupational concern scores.

ohs



3.2 Gender variation

Gender variations in océupational priorities also support the trends

1

R}
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reported for ocoupatibnal concerns. The table below (Table 8.8) shows the

percentage of males and females to select each occupational concern as .a

priority; Males showed a clear tendency to select the extrinsic work

A

qualities
TABLE 8.8
Occupational Priorities of Young Males and Females
Percentage Selecting Each
Occupational Concern As A
Priority
Occupational MALE - FEMALE
priorities (N=234) (N=247)
FACTOR 1: Work Conditions
Hours you work 14.5 13.8
Not too much pressure 6.0 5.3
How clean the work 3.4 2.4
How tiring the work 1.3 2.4
FACTOR 2: Pragmatic
Pay 60.3 49.4
Chance to get ahead 28.2 27.1
Fringe benefits 6.0 2.0
FACTOR 3: Social relations
Co-workers 21.4 19.8
Supervi 2 8.1 6.9
)
FACTOR 4: Intrinsic
How interesting the work - 64.5 67.6
Chance to use abilities 31.6 44.9
Chance to helpf people 11.1 33.6
FACTOR 5: Personal Autonomy :
Freedom work allows 14.1 9.3
RESIDUAL .
Job security 23.1 11.3
How highly work is regarded 5.1 2.8

N
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"pay" and "job security" more frequently than females (i.e. 60.3% ¢ males
compared to 49.4% of females selected pay; and 23.1% of males compared to

11.3% of females selected job security)..

3.3 Class variation within gender

thn"éiass differences-withiﬁ gender are considered it becomes
apparentlthat the previous reported class variation is‘confined to males.
The’table\bglow (Table 8.9) sﬁows th%kpercentage of young males and females
fram middle-éiass_énd working-class backgrounds to select each occupational
concern as a priority."Young males from working—ciass backgrounds were
more likely'thag thése fram middle-class backg:mnds to select :hours you
work" as a pfiorfty (i.e. 19.5% of working-class males compared to 8.2% of
mid&ie—class,males selected "hours you work). There was little class
variation shown for this priority. Young males ffom middle-class
backgfbqus were more likely than their working-class cdunterparts)ﬁo
seiectu”how\iu§¢resting the work" and "chance to use abilities" (i.e. 69.1%
of middle-class males compared to 60.9% of working—class méles selected
"how interesting the work", and 36.1% of them compared to 28.1% of
_worki;g—class males selected "chance té use‘abilities”).v Once again,
females show less .pronounced class variation for these two priorities,
though'the trend is in the same direction. One other class variation
becdmes apparent when gender is‘oontrolled for. Working—class males were
more likely than middle class males to select “pay" as one*bf their
priorilies (i.e. 64.1% of working—ciass males compared to 54.6% of

middle-class males selected "pay"). Females show little or no class

variatgon on this item.
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TABLE 8.9

Occupational Priorities of Young Males and Females From N
Middle-Class and Working-Class Backgrounds

Percentage Selecting Each Occupational

3 Concern as a Priority R
MALE FEMALE L
. Middle Working Middle Worki -
Occupational Class Class Class Class
Priorities (N=97) (N=126) (N=96) (N=130)
FACTOR 1: Work Conditions
Hours you work 8.2 19.5 13.3 15.3
Not too much pressure 6.2 6.3 2.0 7.6
How clean the work 4.1 3.1 2.0 3.1
How tiring the work 0.0 2.3 3.1 1.5
FACTOR 2: Pragmatic '
Pay 54.6 64.1 51.0 49.6
. Chance to get ahead 30.9 25.8 25.5 31.3
Fringe benefits 4.1 6.3 2.0 2.3
FACTOR 3: Social Relations
Co-workers 19.6 24.2 20.4 19.1 \
Supervisor 11.3 6.3 8.2 6.1
FACTOR 4: Intrinsic ‘ ?
How interesting _
the work 69.1 60.9 71.4 , 65.6
Chance to use ’
abilities 36.1 28.1 45.9 42.7
Chance to help people 14.4 8.6 33.7 - 32.1
FACTOR 5: Personal Autonomy
Freedom work allows 13.4 - 14.8 8.2 8.4
e '
RESIDUAL -
Job security 23.7 21.1 9.2 10.7

How highly work
is regarded 4,1 6.3 2.0 3.8
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As well as asking them to Select occubational priorities the
questionnaire asked young people to seiect the three work concerns that
they considered to be least important. The table below (Table 8.10) shows
the percentage of males and females fran the two class backgrounds to

‘ v ;
select each occupational concern as one of their three least important

occupationai concerns. For most concerns the‘class variation is slight.
However, middle-class males were more likely than working-class males to

g N . < e -

select fringe benefits as ggf ®f their three least %Tportant concerns (i.e.
' 35.1% of middle-class males compared to 25.4% of working-class males
selected "fringe benefits"), whilg working-class males were more likely
than middle-class males to select job éééurity as one of their least
important occupational concerns (i.e. 15.9% of middle—class compar?q to
5.2% of working-class males selected "job security"). The same trend is
apparent for females, though it is less pronounced (i.e. 51.0% of
middle-class femaleé compared to 46.9% of -working-class females selected
"fringe benefits", and 20.0% of working-class females compared to 12.5% of

middle-class females selected fringe benefits). -

4.0 Occupationai orientations

A
>

If the percentages of young people indicating the itéms to constitutue
each of the factors are aggregated, a cumulative percentage for'each factor
can be obfained. I refer to each of these factors (i.e. work conditions,
pragmatic, social relations, intrinsic, énd personal autonomy) as
occupational orientations. The table below (Table 8.11) shows the
'proportion of young people from middle-class and working—cla52§gackgrounds,

to select all the priorities constituting each factor.

«
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v

i) ' TABLE 8.10

! .
© Least Important Work Concerns of Young People From
Middle-Class and Working-Class Backgrounds
, :

A

Percentage Selecting Fach Occupational
Concern as One of Three Least Important

. FEMALE
v Middle Working Middle Working
Occupational Class Class Class Class
Concerns o (N=97) (N=126) (N=06)  (N=130)
FACTOR 1: Work Conditions
Hours you work ‘ 25.8 20.6 18.8 17.7
Not too much pressure 24.7 21.4 19.8 19.2-
How clean the work 43.3 44.4 32.3 30.0
‘How tiring the work 40.2 36.5 - 38.5 35.4
FACTOR 2: Pragmatic  ~°
Pay ' 7.2 5.6 9.4 10.0
Chance to get ahead 7.2 8.7 13.5 9.2
Fringe benefits 35.1 25.4 51.0 46.9
FACTOR 3: Social Relations :
Co-workers 12.4 13.5 10.4 8.5
Supervisor 21.6 19.8 17.7 21.5
\ &
FACTOR 4: Intrinsic
How interesting the work 1.0 4.0 3.1 1.5
Chance to use abilities 2.1 3.2 0.0 , 2.3
Chance to help people 22.7 24.6 5.2 &9
FACTOR 5: Personal Autonomy
Freedom work allows 10.3 14.3 18.8 . 21.5
RESIDUAL .
) Job security 5.2  15.9 12.5 20.0
How highly work
is regarded 39.2 39.7 49.0 46.9
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The table below (Table 8.11) shows the proportion of responses made by
yeung -people from middle-class and working-class backgrounds in theilr
TABLE 8.11

Occupational Orlentatlons of Young People From ~
Middle-Class and Working-Class Baukgrounds

pPercentage of Times Chosen

Middle-Class * Working-Class
Occupational . responses responses
Orientation (N=193) (N=259)

Work conditions 6.5 9.7
Pragmatic 28.1 30.0
Social Relations’ ' 10.0 . 9.3
Intrinsic 45.2 39.9
Personal autonomy 3.6 3.9
}

RESIDUAL

Job security 5.5 5.3
How highly work is regarded 1.0 1.7

selection of the priorities which constitute each occupational orientation.
Similarities between the two class groups are more evident than
differences. C(lass variation is apparent in only one occupational
orientaéion. Young people from middle-class backgrounds were slightly more
likely than those from working-cldss backgrounds to adopt an intrinsic
occ?patlonal orlentatlon (;Félb45 2% of young people from middle-class
backgrounds compared to 39.9% fram working-class backgrounds selected

Lz
3 - - . . = . - - > ‘
priorities constituting the intrinsic orientation). N

o

Gender differences are more pronounced than class differences. The
table below (Table 8.12) shows the proportion of male and female responses
constitlting each occupational‘orientafion. Females are considerably more

likely than males to adopt an intrinsic orientation (i.e. 48.8% of females

S | ~
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canpared to 35.9% of males adopted an "intrinsic" orientation). On the

A ™

other hand, males were slightly more ikely than females to adopt a S
pragmatic orientation (i.e. 31.6% ofﬁiamescanpared to 26.3% of females
adopted a pragmatic -response).

TABLE 8.12

Occupational Orientations of Young Males and Females

pPercentage of Times-Chosen

‘Océupational N Male responses Female responses

Orientation (N=699) ’ (N=738)

Work Conditions

8.4 7.8
Pragmatic . 31.6 26.3
Social Relations 9.0%¥ 8.9
Intrinsic 35.9 48.8
Personal Autonomy 4,7 3.1
RESIDUAL
Job Security 7.7 3.8
How highly work is regarded 1.7 0.9

rl

When classvvariation within gender is considered the previously
reported class difference is confined to males. The table beiow (Table
8.13) shows the responses of males and females from working-class and
middle-class backgrdﬁnds in relation to occupational orientations. Young
males fram middle-class background are more likely than working-class males
to adopt an intrinsic occupational or;entation (i.e. 39.8% Qf middle-class
maleé cbmpared to 32.8% of working-class males adopted an intrinsic
orientation). Though the trend is in the same direction the class

variation for females on this otientation is slight.
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TABLE 8.13

Occupational Orientations of Young Males and Females
From Middle-class and Working-Class Backgrounds

-

= I -
, > Percentage to choose items within
. LN this orientation
MALE RESPONSES FEMALE RESPONSES
Middle Working Middle  Working
Occupational ) Class Class Class Class
Ofiég%gigons (N=291) (N=381) (N=292) (N=392)
. 3
Work Conditions 6.2 10.5 6.9 9.2j
Pragmatic 29.9 33.3 26.4 27.8
- Social Relations v 10.3 10.2 9.5 . 8.4
Intrinsic ' 39.8 32.8 50.7 46.9 ,
Peripnél Autonamy 4.5 5.0 .7 2.8
RESIDUAL |
Job Security ' 7.9 7.1 3.1 f 3.6
" How highly work is regarded 1.4 2.1 0.7 7 1.3

5.0 Conclusion
In this chapter I considered the occupational concerns, pfiorities and

orientations of young people, and showed how they vary according to class

kY

LN

and gender.‘»

Males and females from.both middle-class and working-class backgrounds
rated intrinsic work qualitigé (chancé“fo use/dbilit{é§ and intez,sting
work) more highly than extrinsic qualities (chance”to get ahead and pay).
Class variation was apparent but slight. Young males and females from
middle-class backgrounds tended to rate intrinsic work‘aualities more’
highly than their working-class counterparts. Through factor analysis
these work concerns were grouped into five factors (work conditions,

pragmatic,. social relations, intrinsic, and personal aytonomy) which were

then used to organize the preséntation of findings on occupational
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priorities and.orientations. Young males from working-class backgro&nds

.ok

were more likely than their*middle-class counterparts to regard the hours

[ ? )
of work and pay as occupational priorities, whereas males from middle-class

backgrounds were more likely'than working-class males to regard how .
interesting the work and the chance to use their abilitfés as occupational
° A

priorities. Females showed lésggprondhnced class variation than males.
N .

Class vari%tions in occupatiénal orientat%on (qreated by aggregatiné '
the perceﬁ;agé'selecting<§Pe priorities generafed for each-factorf were not\
pronounced for tpébinstrinsic'occupational orientation. Middle-class males
were more likely to select pfiorities fram the intrinsic factor than Ui i

working-class counterparts. While the class variation is in the same

direction for females, it is slight.



NOTES
Gender differences are almost three times as pronounced as class ¢
differences when class and gender are considered’ independently. The total
variation over all occupational concerp scores considered together is 0.44
for gender and 0.16 for class. e ' ¢
’X} s

The mean of tﬁe total score for the chance to use abilities, interesting

work, cliance to help people, and the amount of freedom the work allows is

7.7 for middle-class males and 7.5 for working-class maleS. s

The two factor solutioﬁ@T%aded the variables as follows: Factor 1 was
comprised of pay (0.58522), fringe benefits (0.49302), how clean the work
(0.45545), the hours worked (0.58773), how tiring the work (0.54582), how
others regard the work (0.40706), and not too much pressure (0.44548); and"
Factor 2 was comprised of how interesting the work (0.49636), supervisor,
(0.45073), co-workers (0.55647), the chance to help people (0.45793), and
the chance to use your abilities (0.47847). Three items (job security,
freedom work allows, and the chance to get ahead) loaded on neither factor.

A
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Value Dimensions: Conformity and Self Direction

1.  Introduction . : . s

»

In reviewing the literature on socialization and the development of a"
perspective on the.world of work I referred to a‘variety of sources which ;
enpha51zed the 51gn1f1pance of family background in relation tb
occupational attainment. Among these, Kohn's (1968) work on class and
conformity was central. Kohn, it @ill 6e remembered, was bnpre;sed with
the parellel between the occupational cenditiOns that were characteristic -
of each socgal class and the values that parehtslfran)each class would like
to see in their children. He argued that middle-class parents, becauig
they -perform occupatlons which denand a greater degree of self-direction,
ape\mbre likely to emphasize self—direction‘ln their cbildren's behaviour.
In contrast, working—class parents, who work in occupézzznal conditions
which require thatlthe individual conform to rules and procedures
established by aythority, are more likely to emphasize conformity to
external standards' in' their children's behaviour. But tovwhat egtent are
parénts' value-orientations transmitted to their children? ‘'If there is a
clear link between parent's’and their children's yalue orientations the
cycle is cgppletef occupation influences workers’ value—ofientetions;
workers; as parents, adopt the value-orientation they become aepustomed to .
-at wdrk; parents emphasize self direEtion or eonformity~to external
"ét;ndards,”accordipg fo their occﬁpational eXperience;'yOung people adbpt
similar value-orientations to their parents; and these vélue-e;ientations

~ predispose young people towards occupatlons which are similar to those of

their parents. \ThlS sort of pattern of sooﬁal reproductlon would help to
§

180
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explain the relatively low integenerational occupational mobility rates
described by writers like Blau and Duncan. In ordgr to test the efficacy

of this sort of cycle of social reproduction it would be necessary to

demonstrate that the value-orientations that Kohn has shown to be p
in middle-class and working-class parents in U.S.A. are applicab}e i
Canada, and to have data on both the parent's and the young people's
value—orientations. Two stuéies (Coburn and Edwards, 1976; Pineo and
Looker, 1983) have replgcated Kohn's work in Canada and have shown that
occupational st_atus1 is related_to'barental values, and that the strength
of the relationship is similar to that reported for the United States.
Although data on the value-orientations of young people were not collected
in these studies, another Canadian study (Looker and Pineo, 1983) has
examined the relationship betweeq;ghe values of young people and their
parents. The‘éuthors concludefl that variation in self—dirgztion/oonformity
values had begun to develop among yéung people and that this variation was
congruent with their occupational expectation (Looker and Pineo 1983:1216).
It seemed reasonable, therefore, to pursue this line of inquiry in the

present study.

2.  Most important value items

4

Kohn asked parents to select the values they would most like to see
embodied in their children's behaviour. Parents were asked to select the

three mosp desirable and the threeAleast desirable characteristics from a

2

list of thirteen items.® In the questionnaire I administered I asked young

people to select the qualities they considered to be important. They were

asked to select the three most important and three least important items

3

from the following: . , \
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1. have good manners
2. try hard
3. are honest

4. are neat and clean
5. have good sense and sound judgement
6. have self control

7. are well behaved
8. get along well with others
9. obey their parents well
10. are responsible

11. . are considerate of gthers

12. are interested in how and why things happen

13. are good students
Five of these items (good manners, honesty, neat and clean, obeying
parents, and good student) are related to the value orientation Kohn refers
to as conformity to external standards. Another five of the items (good
sense, self-control, responsible, considerate, and interested in how and
why things happen) are related to the value orientation to as
Self—dircction.j No theoretical expectation exists for the other three

itams.

2.1 C(Class variation

]

The table below (Table 9.1) shows the proportion of young people from
middle—class and working-class backgrounds to include each of the thirteen
items among the three qualities they considered to be most important. If
young people from Milton Hiéh School do acquire the value dimension of
their class background (i.e. where those from middle class backgrounds
acquire a valu; orientation towards self-direction and those from
working-class backgrounds acquire a value orientation towards conformity to
external authority, as Kohn's theory would predict) we should expect to
find distinct class variations on the ten items reflecting‘the two value
orientations. Although there is some indication that young people from

working-class backgrounds are more likely than those from middle-class



TABLE

9.1

. Kohn's value Items for Young People From &
Middle~Class and working-Class Backgrounds (Three Most Important)
, j

/
‘

do e e

Value Jtems

Good manners*

Try hard

Honest*

Neat and clean*

Good sense+

Self control+

Well behaved

Get alone well with others
Obey parents*

Responsible+

Considerate+

Interested in how and why+
Good students*

Value Item Among First Three

Percentage Selecting Each

Middle Working
Class Class
(N=199) (N=263)
8.5 12.2
45.7 41.1
41.7 39.2
9.5 18.3
30.7 25.9
13.6 15.2
6.5 7.2
30.7 29.3
6.5 9.5
57.8 54.4
22.1 22.8
5.5 6.1
18.6 -17.5

* Jtems indicating a value orientation of conformity to external

authority.

+ Items indicating a value orientation of self-directedness.

‘A%
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backgrounds to select items which reflect a value orientation towards
conformity to external authority, the tendency is not pronounced. There is
no systematic class variation in items which reflect a value orientation

towards self-direction.

Young people from working-class backgrounds were more likely than
their middle-class counterparts to select one of the conformity items among
their three most important values (i.e. 18.5% of those from working-class
backgrounds compared to 9.5% from middle-class backgrounds selected neat
ana clean as one of their most important values). While the class
variation in two of the other conformity items (good manners and obeying
parents) was in the predicted direction, the difference is slight.4 In the
case of the other two items related to conformity (honesty and good
student) there is almost no difference between the two class groups.5 In
relation to items indicative of a value-orientation of selffdirection no
clear trend was apparent. Young people from the two class backgrounds
showed much the same tendency to select qualities reflecting
self—direction.6

2.2 Gender variation

While there is no theoretical reasoﬁ in Kohn's work why there shouldb
be gender variation in the value-orientations of young people, I have
included this section.for completeness) and because the variation that is
apparent between males and females, while it does not have a bearing on
Kohn's value-orientations, does relate to other findings of this study.
The "table below (figure 9.2) shows the proportion of young males and
females from both class backgrounds to include each of the thirteen items

among the three qualities they consider to be most important.
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Gender variations are apparent in five of the thirteen value items.
Two of these differences relate to items which relate to neither conformity
nor self-direction value-orientations. Young males showed a more

TABLE 9.2

Kohn's Value Items for Young Males and Females
(Three Most Important)

Percentage Selecting Each

. Value Item Among First Three

~ MALE FEMALE

Value Items B (N=222) (N=234)

2\ g N

Good manners* 10.6 9.9
Try hard 47.2 38.1
Honest* 33.6 48.4
Neat and clean* 16.6 13.1
Good senset 26.8 27.8
Self control+ 14.5 14.7
Well behaved 8.5 6.0
Get along well with others 25.5 34.1
Obey parents* 7.7 8.7
Responsible+ " 58.7 52.8
Consideratet 20.0 24.6
Interested in how and why+ 6.4 15.6
Good students* 21.3 15.1

* Jtems indicating a value-orientation of conformity to external
. authority.

+ Items indicating a value-orientation of self-directedness.
'“pronoun;ed tendency than females to select the value item "£fy hard" among
their three most important valués (i.e. 47.2% of males compared to 38.1% of
females selected "try hard" as one of their most important valuess.
Females, on the other hand, showed a more pronounced tendency than males to

select the item "get along well with others" (i.e. 34.1% of females

compared to 25.5% of males selected "get along well with others" as one of
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their most important values). There is some iq?ication, then, that males
are more concerned with the importance of sﬁccesé (try hard), while females
are moré sensitive to the importance of social inte}action (get along well
with others). Males showed a slightly mofé pronounced tendency than
females to select the value item "responsible” (i.e. 58.7% of males
compared to 52.8% of females selected the item "responsible" among their
most important values). They were also more likely to select the value
item "good students" (i.e. 21.3% of males compared to 15.1% of females
selected the item "good students" among their most hnportant values). No
self-direction/conformity trend is apparent since the first of these items
reflects a value-orientation of self-direction, while the second réfleéis a
value-orientation of conformity to external authority. Females showed a
more pronounced tendency than males fo select the value item "honesty"
‘(i.e. 48.4% of females cﬁmparedlto 33.6% of males selected the item
"honesty" as one of theig\most important values). This item reflects a

value-orientation of conformity to external authority. While it is

apparent that there is some gender variation in these items, the variation -

&

is not systematic in terms of Kohn's value-orientations.

2.3 C(lass variation'within gender

Same of Kohn's value items do vary in significance for young people
from different class backgrounds. There is also some gender variation in
the way in which these items are viewed. In this section I consider clasé
variation while controlling for gender. The tabie below (figure 9.3)
shows the proportion of yéung males and females from middle-class and
working-class backgrounds to‘seleét each *of the thirteen items as one of

their three most important values.
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. ¢
When males are considered separately class variation is more apparent

1
‘than when the class group in general was considered. Young males from a
: ( :

middle-class background showed a more pronounced?tendehcy than their

working class counterparts to select items that were indicative of a value

orientation towards self-direction. And working-class males were more

likely than middle—;gla,;s_s“ males. to select items which reflected a '

value-orientation of conformity to external standards.

Ea

TABLE 9.3

Kohn's Vdalue Items for Young Males and Females From
Middle-Class and Working-Class Backgrounds (Three Most Important)
. o ,

-
-y

Percentage Selecting Each
Value Item Among Fgrst Three

MALE FEMALE
Middle Working Middle Working
. Class Class Class Class

Value Items (N=94) (N=121) (N=94) (N=123)
.Good manners* 8.1 12.5 9.0 11.9
Try hard 45.1 48.4 46.0 34.1
Honest* 30.3 33.6. 53.0 44 .4
Neat and clean* 10.1 21.9 9.0 14.8
Good senset 36.4 20.3 25.0 31.1
Self control+ 13.1 16.4 14.0 14,1
Well behaved 8.1 7.8 - 5.0 6.7
Get along with others 28.3 24.2 33.0 34.1
Obey parents* 4.0 10.9 9.0 8.1
Responsible+ 65.7 53.9 5040 54.8
Considerate+ 17.2 21.9 27.0 23.7
Interested in how and why+ 8.1 5.5 3.0. 6.7
Good students* 23.2 9.5 14.0 15.6

.

* $tems indicating a value-orientation of conformity to external
standards.
+ Items indicating a value orientation of self-directedness:

Young males fram middle-class backgrounds showed a more pronounced

tendency than young males from working-class backgrounds to select two of
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. the self-direction value items (good sense and responsibility). More
specifically, 36.4% of middle—class males compared to 20.3% of
working-class males selected "good sense and judgement", and 65.7% of them

compared to 53.9% of working-clgss males selected "responsibility" as one
of their three most important\galues. In a third item indicating ‘ ﬁﬁﬁﬁ?
self-di?ection (interested in how and why things happen) the class
variatién, although slight, was in the predicted direction.7 In the
remaining two items (self control and considergte of others) the class
variation, although slight, wés opbosite to the predicted direction. More
“specifically, 16.4% of working-class meles compared to 13.1% of
middie—class males selected 'self control', and 21.9% of them compared to
17.2% of middle-class malés selected "considerate of others" as one of
their most iﬁbortant values. However, thé prbportion of young people
selecting these items is relatively small, and the class variation is
slight. |

Young males from working-class backgrounds showed a more pronounced
tendency than young males from middle-class backgrounds to select two of
the items that were indicative of a value-orientation towards conformity to
external standgrds (neat and clean and obey parents). More specifically,
21.9% of working-class males compared to 10.1% of middle-class males
selected "neat and cleahh, and 10.9% of them compared to 4.0% of those from
middle-class backgrounds selected "obey parents" as one of their most
important values. While there is spme class variation in these two item%
the proportion of males-from each élass background selecting these items is
relatively small. In two other items indicating a value orientafion,

towards conformity (good manners and honesty) the class variation, although

slight, is in the predicted direction. More specifically, 12.5% of
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working-class males compared to 8.1% of %iddle class males selected "good
manners'" énd 33.6% éf them compared to 30.3% of middle-class males
selected "honesty" as one of their three mogt\important values. 1In one
item (good stﬁdents) the predicted variation was reversed in direction
(i.e. 23.2% of middletlass @alés compared to 19.5% of working class males)
selected 'good student', a cOnfonﬁity value-orientation, as one of their
most important vhlues.

Class variation for females does not follow the same pattern that has
been reported for males. Females do got show the predicted class variation
in sélf—direction and conformity. Young females from middle-class
backgrounds show a slightly more pronounced tendency than young females
from working-class backgrounds to select "considerate" (a self-direction

3
item) as one of their three most important values (i.e. 27.0% of
middle-class females compared to 23.7% of working-class females selected -
"considerate" as one of their mbst important values). But there is little
clas£ varaiation on three of the other self-direction items (self control,
responsibility, and interested/ﬁn how and why things happen).8 In the
remaining self-direction item young females from working-class background
showed a more pronounced tendency to select it than feé;les from
middle-class backgrounds (i.e. 31.1% of working-class females compared to
25.0% of middle-class females selected "good sense and jﬁdgement" as one of
their three most important values)., The class variation on the conformity
items is also not in keeping with the predicted variation. Middle-class
females were more likely than working-class females to select 'honesty' as
one of their three most importanf values (i.e. 53% of middle-class females
caﬂbarﬁg to‘44.4% of working-clas females selected honesty as one of their

[y

most important values). The predicted direction of the class variation in
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this case is reversed. Only one conformity value-item is in keéping with
the prédicted direction: young females fram working-class Lackgrounds were
more likely than those from middle-class backgroundé to select "neat and
clean" as one of their three most important values (i.e. 14.8% of
working-class females cémpdred to 9.0% of middle-class females selected
"neat and clean"). In the remaining three "conformity" items (good
manners, obey parents, and good students) there was little class variation
among females.

3. least important value items

As well as being asked to select the three value items they consigered
most important, the young people from Milton High School were asked to
select those they considered least important,

3.1 C(Class variation

The table beldw (Table 9.4) shows the proportion of young people from
¢ o

middle-class and working-class %&ckgrounds to include each of the thirteen
value items among the three qualities they considered to be least
important. ‘Only one value item ("good manners") shows a‘distinct class
variation, a variation which is in the predicted direction. Young people
fram middle-class backgrounds were more likely than those_from
working-class backgrounds to consider good manners as unimportani - perhaps
because they are taken for granted (i.e. 33.5% of young people from
middle-class backgrounds compared to 20.1% of those fraﬂlworking—class
backgrounds selected "good manners"” as one of their three leasf important

value items). Other value items showed little class variation.

4
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TABLE 9.4

) Kohn's Value Items For Young People From Middle-Class and
Working-Class Backgrounds (Three Least Important)

»

Interested in how and why+
Good students*

Percentage Selecting Each
/////1/,_\\\ value Item Among Last Three
; . Middle : Working
Class 7 Class
Value Items (N=188) (N=244) '
, 9%
“Good manners* 33.5 20.1
Try hard . 11.7 11.5
Honest* 3.7 5.7
¢ Neat and clean* 36.2 34.0
Good senset 13.3 18.4
Self control+ 35.6 30.3
Well behaved 22.3 23.0
Get along well with others 8.5 14.8
Obey parents* 31.9 28.7
Responsible+ 2.1 4.5
Considerate+ 5.3 9.0
0.5 0.4
6.7 6.9

W
W U

* Ttems indicating a value-orientation of conformity to external
authority.

+ Items indicating a value-oriehtation of self-directedness.
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3.2 Gender variation

D

Gender variation, once again, is more pronounced than class variation.
The table below (Table 9.5) shows the proportion of young males and females

to include each of the thirteen value items among the three qualities they
: . N v
consider to be least important. Five value items show distinct gender

\‘vo"

variation; good manners, try harq, neat and éiean, interested in how and
why and g;od students. Males were more likely»than females tb éonsider
good manners, being neat and clean, and being good studegls’to be of “least
importance améng the thirteen items (i.e. 31.5% of males campared to 19.2%
of females selected "good ménners", 39.2% of males compared to-31.6% of
femaies selected "neat and clean", and

TABLE 9.5

Kohn's Value Items for Young Males and Females
' (Three Least Important)

!

V3

/.
Percentage Selecting Each
Value Item Among last Three
MALE FEMALE
Value Items (N=222) (N=234)

Interested in how and why+
Good students*

[FS IRt
8N O
Ll

Good manners* 31.5 19.2
Try hard 7.7 14.5
Honest* - 5.4 3.8
Neat and clean* 39.2 31.6
Good sense+ 14.9 18.4
Self control+ 32.0 31.6
Well behaved . 25.7 20.9
Get along well with others 13.1 10.7
Obey parents* /P 28¢8 32.5
Responsible+ 3.2 4.3
Considerate+ o 0.8 4.3

2.8 6.8

3.3 1.1

* Items indicating a value-orientation of conformity to external authority.

+ Items indicating a value-orientation of seif—directedness.

-
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33.3%'of males compared to 21.1% of females selected "good studentsﬁ as one
oflfheir least important'value items). On the other hand, females were
more likely than males to select "try hard", and "interested in how and
why" as one of their three least. important value items (i.e. 14.5% of
females compared Q5'7.7% of males selected "try hard", and 56.8% of females
5y

compared to 42.8% of males selected "interested in how and wh

3.3 (lass variation within gender

Mucﬁ the same class variation is apparent when gender is controlled
for. The table below (Table 9.6) shows the proportiontof young males and
females fram middle-class and working-class backgroundg to include“each'of
the thirteen value items among the three qualities they consider to be
least important. The one value item iﬁ which thére was class variation
when class was consideréd sepayately (good manners) is apparent when gender
is controlled for, though it is considerably more pronounced for males
(i.e. 41.5% of middle—glass males compared toO 24;8% of workihg—class males,
and 25;5% of middle-claéé females canpéred to 15.4% of working-class
females selected good manners as one of their least important value items).
One value item shows a class variation, when gender is controlled for that
was not previously ‘apparent because the trend for males and:females is in
the opposite direction., Young males from middle-class backgrounds valued
being neat and clean less highly than those fram workiné—class backgrounds
(i.e. 46.8% of middle-class males compared to 33.9% of working-class males

selected "neat and élean" as one of their three least important value

1
e



Kohn's Value Items for Young Males and Females From

TABLE 9.6
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Middle-Class and Working-Class Backgr iinds (Three Least gmportant)

Percentage Selecting Each

|

Value Item Among last Three |\

Good students*

. MALE FEMALE
Middle Working Middle Working
Class Class Class Class.
Value Items (N=94) (N=121) (N=94) (N=123)
Good manners* 41.5 24.8 -, 255 15.4%
Try hard 7.4 8.3 "~ 16.0 14.6
Honest* 3.2 . 7.4 ' ‘54.3 4.1
Neat and clean* 46.8 '33.9 5.5 34.1%* ﬁ
Good sense+ 11.7 - 17.4 14.9 19.5 |
Self control+ 34.0 29.8 37.2 “30.9
~ Well behaved . 23.4 27.3 21.3 18.7
Get alone well with others 8.5 15.7 8.5 13.8
Obey parents* 29.8 28.1 34.0 29.3
Responsible+ 2.1 4.1 2.1 4.9
Considerate+ 7.4 13.2 3.2 4.9
Interested in how and why+ 40.4 44,6 60.6 56.1
‘ 37.2 30.6 36.2 43.1

*  Items indicating a value-orientation of conformity to external

authority. -

+ Items indicating a value-orientation of self-directedness.

items). But young females from working-class backgrounds regardeq being’

neat and clean as being more important than those from working—class

backgrounds (i.e. 25.5% of middle-class females campared to 34.1% of

working-class females selected neat and clean as one of their least

important items).
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Kohn arrived at a score for "conformity" and "self-direction” by

aggregating the five items which reflect each value orientation. Fach item

sas scored so that the Jeast valued item scored 1, the second and third

least important items scored 2, items which were not rated among the three

most important or three least important scored 3, the second and third most

jmgantiumsaxai4,amiﬁmnwm;mmmtmn item scored 5. The table

below (figure 6.4) shows the class variation in conformity and

self-directedness scores for males and females separately.

TABLE 9.7

Self-Directedness and Conformity to External Standards Scores (Kohn's
Scale) For Young Males and Females From Middle-Class and Working-Class

Pes

Backgrounds
,__,_,_--——~T7& ——————————————————— T s S T
MEAN S(ORE
MALE FEMALE
Middle working Middle Working
Class (lass Class Class
(N=102) (N=130) (N=102)[ (N=136)
Jalue Mean Mean Mean Mean
Dimension Score S Score S Score N Score S
N . P o
elf directedness 15.6 1.8 15.1 ( 7151 1.8 153 1.9
T
Conformity to '
eXternal
standards 14.1 1.8 14.7 1.8 14.7 2.0 14.8 2.0

———

As is to be expected, the general scores for the two value

orientations reflect the pattern of class variation that was observed when

the value items were considered separately. Males show some class

variation on both valuye orientations. Young males from working-class

backgrounds score more highly than males from working-class backgrounds in
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3

self-direction (15.6 and 15.1 respectively), whereas working-class males
score more highly than middle-class males in conformity (14.7 and 14.1
respectively). Little class variation is apparent for females in either
self-direction or conformity scores.
Conclusion ‘ >

In this chapter I considered to what extent young people from
middle~class and working-class backgrounds showed the trends in
self-direction and conformity to external standards predicted by Kohn's
thesis. Young males fron middle-class backgrounds were more likely -than
working-class males to select self-direction items, and young male§ from
working-class backgrounds were more likely than middle-class males to

select conformity to external standard items among their three most

/£
/

important value items. Similarly middle-class males scored higher on the
self-direction value dimension scale and working-class males scored higher
on the conformity to external standards value dimension scale. The class
variation, though slight, is in the predicted direction. Yo;ng females,

.

however , do not conform tdo the predicted class variation.
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NOTES

Both studies were conducted within the framework of social status
rather than social class, but their findings are applicable to the
class categories that have been outlined in Chapter 3.

Kohn's list of items was as follows:

has good manners )
tries hard to succeed

is honest

is neat and clean

. has good sense and judgement

has self-control

7. acts like a boy/girl should

8. gets along well with others his/her age
9. obeys his/her parents well

.10. is responsible

11. 1is considerate of others

12. 1is interested in how and why things happen
13. 1is a good student B

S U W N -

Having good sense and judgement was not theoretically predicted by
Kohn to be a measurement of self-direction, but his factor analysis
suggests that it is similar to the other "self-direction" items. It
is also consistent with his conceptual definition of self-direction
[see Pineo and Looker, 1984:298].

For good manners the variation is 3.7% and for obeying parents the
variation is 3.0%.

For honesty the variation is 2.5% and for good student the variation
is 1.1%.

The class variation for items reflecting a self-directedness value
orientation ranged from 0.7% to 4.8%.

Throughout the chapter "in the predicted direction” refers to the -
direction predicted by Kohn's (1968) findings relating to value /
orientations if they are applicable to young people. -

The little class variation that . there is is in the opposite direction
to that we should expect if young females conform to the
value-orientations described by Kohn. That is, working-class females
were slightly more likely than middle-class females to select these
three items.



CHAPTER X

Discussion of Findings: Consideration of the Explanatory Significance
Of the Occupational Socialization Variables Examined in this Study

1. IIntroduction

The major objective of this study has been descfibed as an attempt to
identify explanatory factors in the differential occupational socialization
of young people from middle-class and working-class backgrounds. *

In this chapter I review the findings of the study and discuss.them in
relation to the findings of other research that has focused on related
concerns. First, I consider the characteristics/of the sample commenting
on its suitability in terms of its representation of the class groups under
discussion. Next, through an éxamination of the educationél perfo;mance,
aspirations and expectations of the sample and their occupational
expectations, [ consider how typical they are in relation to previous
findings regarding middle-class and working-class differences. Then I

consider each of the propositions stated in the introduction (Chapter I) in

light of the findings of this study.

2. Characteristics of the sample

Since class affiliation is central to the concerns of this study it is
important to comment on the suitability of the sample in terms of its
representation of middle~class and working-class backgrounds.

Comparison of the Anticipating the World of Work Study (AWWS) sample
with the Canadian Mobility Study (CMS) sample suggests that most |
occupational categories are appropriately represented in terms of their
proportional representation in the Canadian occupational structure. But

the AWWS sample differs fram the CMS sample in a number of important ways.

D

198



199

First it is apparent that farmers and farm labourers are under-represented
among the parents of the AWWS sample. This is not surprising in a sample
of young people from a high school situated in a major Western Céﬁadian
city. The only "farmers" in the study were fathers who had small
market-gardening businesses. Likewise, the slightly higher proportion of
sel f—-employed professionals is in keeping with the urban context. More
importantly, employed professionals, foremen and skilled craftsmen were
slightly over-represented in the AWWS sample while skilled craftsmen and
tradesmen were under-representea: ‘ This suggests that the students of
Milton High School came fram slightly higherwsocio-economic backgrounds
than we might expect from a representative sample of Canadian high school
students. These differences are more’apparént,when class affiliations of
the occupational categories are considered. The young people at Milton
High School came from family backgrounds which, in relation to a national
sample, is over-repreéentativeﬁbf middle-class occupations and
under-representative of working—cléss occupations. This small but distinct
under-representation of young people from working-class backgrounds may be
impoftant in the interpretation of the findings of éhi?vstudy. If it is
argued that unskilled manuai‘wofkers are most representative of the
working—élass, and that foremen and skilled craftsmen and tradesmen are the
least representative of the working class, then a case could be made that
the AWWS sample’is not suificient;y representative of the working-class
population (since unskilled manual labourers are under-represented and

foremen and skilled craftsmen are over-represented). However, if the more

' prestigeous occupations within the working-class community are seen to be

held by those who represent the vanguard of the working-class, and thus by

its most characteristic representatives, it could be argued that the
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under-representation of unskilled manual labourers is not as significant as
the over-representation of foremen and skilled craftsmen and- tradesmen. |
But since there seems to be no evidence in the AWWS data to suggest a
graduated response across.occupatipnal categories for the variables
considered,bI will assume that there is no systematic difference between
the occupational groups that comprise the working-class category. This

assumption aliows us to move beyond the most serious complication arising
fran the AWWS sample. But the problem of proportional class representation
remains. Young people from middle-class backgrounds are over-represented
and those fram working—class backgrounds under-represented in the AWWS

sample.

3. Educational performance, aspirations and expectations of the sample

When young people from middle-class and working-class backgrounds in
the AWWS sample were compared in relation to their educational programmes,
plans (aspirations) an& expectations there were clear differences between
the two groups. Young people from middle-class backgrounds were
considerably more likely than those fram working-class backgrounds to be

enrolled in the academic programme. Young people from working-class
backgroundsvwere more likely to be enrolled in business-matriculation,
general and vocational programmes. While this class difference in
programme enrollment is apparent for both males and females, it is
considerably more pronounced for males. Over half the middle-class males
were enrolled in the academic programme, whereas only a quarter of the
working-class males were enrolled in the same programme. ‘Even in their

enrollment into programmes, then, young people are already showing signs of

moving towards occupational careers that are similar to those of their
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fathers. Enrollment in the academic programme, deéigned for those intended
to enter university, is an early indication of a middle-class occupational
expectation. Because of the increasingly important relationship between
post-secondary education and middle—class occupations there is an implicit
expectation that those with a university background will obtain
middle-class occupations. Likewise, young people from working-class
packgrounds are already showing a greater likelihood of entering
working-class occupations since the programmes in which they are most
likely to be enrolled (i.e. business-matriculation, general and vocational
programmes) provide them with less opportunity to enter post-secondary
education, and hénce middlégglass occupations. Different kinds of

/

schooling prepare young people to enter different sectérs of the labour

market.

B If we accept the arguments forwarded by writers like Bowles and Gintis

(1976), Collins (1974), and Bourdieu (1977) these differences in schooligg_w
ex?end beyond the.inflﬁence of programmes and programmne content. Different
programmes not only havé d}ffereﬁt content but they encourage different
modes of conduct. Bowles and Gintis suggest, for example, that the
vocational and general programmes emphasize the’rule-following and close
supervision that is characteristic‘of manual occupational settings, while
an academic programme tends ‘towards a more Open atmosphere emphasizing the
internalization of norms that is characteristic ofvnon—mdnual occupational
settings. These differences in secondary socialization are, at the same
time, responses to and extensions of primary socialization; young people
are schooled in relation to their family'b%;kg§9und, and this schooling has
a direct relation to their future occupational position. Unfortunately,

however, it seems that the effect of schooling is accumulative on family
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background rather than egalitarian or culturally—relatéd. Working-class
‘kids get treated like working-class kids, and middléIClaSS kids get treated
(sometimes Sy the same teachers) like middle-class kids. This is part of
the process which contributes to working-class kids getting working-class
jobs.

But my data cannot provide the necessary qualitative support for such
a theory. What the data do show is that the group of young people in the

j » e
AWWS sample were enrolled in programmes that reflect the class differences

in schooling that such a theory predicts. .

In their performance at school the young people from Milton High
School also showed distinct class differences. Young people from ,
middle-class backgrounds were almost twice as likely as those from
working-class backgrouﬁds to report a GPA of 75% and over (As), while young
people from working-class backgrounds were more likely to report a GPA of
65% or less (Cs, Ds and Es). Again, this is a distinct class variation,
apparent for both males and females, though it is considerably more
pronounced for males when iower GPAs are considered: working-class males
were more likely than working-class females to report GPAs of 65% or less.
Unless one is prepared to account for this variation solely on the basis of
differences in the intelligence of middle-class and working-class
populations, it is reasonable 7@ assume that such differences are, at

least, partially generated during the process of schooling.1 This need not

be interpreted to mean that schools manufacture working-class failure -

P

though this has been argued by some - but simply that the conditions and
mode of conduct of schooling favour middle-class success. Or, as Samual
Bowles has argued, "...the structure of education reflects the social

relations of production" [1975:64].
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The educational aspirations of young people from Milton High School
were high. Close to half of thém reported that they would like to go as
far as University in their schooling. In keeping with the class variation
reported for programme and school performance, yoﬁng people from
middle-class backgrounds were considerably more likely than those from
working-class backgrounds to want g& go to university, and less likely to
want to apprenfice. This variation was more pronounced for males than for
females. And, as we might expect, the difference between wishes
(aspirations) and expectations was greater for young people from
working-class backgrounds than for those from middle-class backgroﬁnds.
Not only were young people from middle-class backgrounds more likely than
those fram working-class backgrounds to have their sights set on
University; they were also more confident of realising their plans to
-attend University. This cla;s variation is pronounced fpr both males and
females, but considerably more so for females. In other words, while the
diﬁsrepancy between the aspiration and expectation of entering university
is genefally high both for young males and females from working-class
backgrounds, it is considerably higher for working-class males. Though
many wish to enter university they are not confident of their chances of
being able to. £t is clear that many of these young people have accepted
the significance of acquiring a post-secondary education, preferably at the
university level, but a good number of them doubt their ability to do so,
or their intention to follow through.

Young people's perceptions of parents' educational aspirations for
them were, as we Should expect,>in keeping with the class variation in
educational aspirations and expectations that have already been reported.

Young people from middle-class backgrounds, compared to those from



working-class backgrounds, perceivgg their parents as having higher
educational aspirations for them. However, it should be notgd that young
people's perceptions of their parents' aspirations for them was high for
both groups: well over half the young people fram working-class
backgrounds, and three-quarters of those from middle-class backgrounds
reported that their parents would like them to attend university. This
marked class variation is not altered when gender is controlled for.

In sumary, the éducational aspirations and expectations of the young
people in the AWWS sample were generally high. Having said this, however,
it is clear that there are distinct class variations. Young people from
working-class backgrounds at MiltoniHigh School neither aspire nor achieve
as highly as their middle-class counterparts., Those from middle-class
backgrounds were more likely to be enrolled in the academic programme, more
likely to have higher GPAs, more likely to both want and expect to go to
university, and more likely to perceive their parents as y}shing them tO
attend university. In all these characteristics the young people of the
AWWS sample follow the patterns of class variation that have been
demonstrated in the schooling of young people in contemporary
industrialized societies. 1In spite of reservations that could be made
regagging the representativeness of the sample, then, the young people in
the study responded to questions about schooling in the way that a
substantiai body of literature would predict.

°

4. (Qccupational expectations of the samplé

L]

In considering the occupational expectations of the AWWS sample I
indicated that young people from Milton High School generally had

optimistic expectations of their future occupational positions. But, in
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keeping with the class variations we have seen in educational aspirations ,
and expectations, young people fram middle-class backgrounds were more
likely than those from working-class backgrounds to anticipate entering
middle-class (non-manual) occupations. However, this glass difference {s
primarily confined to males: the majority of females anti;ipated entering
middle-class (non-manual) occupations. Young males from middle-class
backgrounds were considerably more likely than those from working-class
backgrouhds to expect to be employed in non-manual occupations after one P
year of full-time anploymént. This class variation was further'emphasized
when the class‘gistribution of young males' occupational expectatlions was
Cohpared to their fathers' occupation. There is a definite upward mobility
trend for young éeople from both class backgrounds, but it is twice as
pronounced for m&ddle—class males.

L]

5. Discussion of propositions

e

proposition 1: A particular family background, defined in terms of the

occupational position of the father, exposes a young person to a
distinctive valqe dﬁhension which is significant in the process of -
occupational socialization.

There is some support for this extension of thn'é thesis (i.e., that
young people from middle-cldss ba;kgrounds acquire a self-directed value
dimension and those from working-class backgrounds acquire a conformity
value dimension) in the AWWS data, though, the variation is slight and
confined to males. Using Kohn's items to assess thecvalue—dhnension of
young people at Milton High School, it was aparent that young males from
working-class backgrounds were more likely than those from middle-class

backgrounds to regard conformity to external standards items, such as
<
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obeying parents and being neat and clean, as important, Those from
middle;élass backgrounds were more likely to regard self-direction items,
such as good sense and responsibility, as important. While the class
variation in these items was statistically significant, value dimension, as

- measured by the Kohn items, explained very little of the class variation.
In other words, although young males from Milton High School showed some
evidence of adopting the value-dimension predicted by Kohn's theory, their
tendency to do so was not sufficiently pronounced to be able to regard
value-dimension as a major explanatory variable in occupational
socialization. But there are a number of issues which complicate this
finding.

First, there are some impértant differences noted in the studies that
have compared findings from Canadian settings to Kohn's original findings
 'n and Edwards, 1976; Looker and Pineo, 1983; and Pineo and

'« Coburn and Edwards (1976) in their partial replication of

Prk in a Canadian context found some support for Kohn's "central
‘{on" that a specific life condition, that of having the opportunity
frcise self-direction in one's occupational life, underlies the

rel@v}nnship between occupational position and parental values. However,

‘;;borrelatlon between working conditions and parental values was
COi;lderably weaker than 1n the American research Pineo and Looker (1983)
corr.rm “his trend in the Canadian data. Furthermore, the American data
lead to . rediction of the direction of the dif'fferénces for nine of the
value-dim- ion items, whereas in the Canadian conte?t Pineo and Looker
report that the prediction is suqcessful for fathers in only eight of the
nine izems. Pineo and Looker aléo found that all the items measuring

self-dire. ..n were chosen more frequently by the Canadian fathers and,
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with the exception of “good manners," all the items measuring conformity

3

were chosen more frequently by the American fathers. Consequently the

self-direction score is appreciably higher for Canadians.4

Given the generally accepted view of Canada being the more "conformist

5

society,"” to claim that Canadians are more self-directed than Americans
would be a surprising conclusion, Wright and Wright (1976:531-32), in
explaining the differences they found between Kohn's data and those from
the NORC General Social Surveys, suggested that social change may have
taken place between 1é64 and the 1970s. Pineo and Looker accept this (//
explanation and, using Bronfenbrenner's research (1958) to support theirw““
position, suggest that differences may reflect "a‘continent—wide trend
toward further emphasis upon self-direction in parent values" (1983:306), a
trend which they suggest Canada has shared and perhaps, even led. Although
apparent national differences in self-directedness may be explained by
social change throughout North America, one value-orientation item,
obedience to parents, appears to have different significance for American
and Canadian parents. It is worth quoting Pineo and Looker in full on
this:

Canadians appear less concerned than Americans that their |

children exhibit obedience to their parents. Since it is

often the value of being a "good student" which appears the

more important to the Canadians we would venture the

hypothesis that Canadians are willing to cede more authority

over their children to outside agencies, such as the school, ,

and correlatively see the responsibility for control of the
child less exclusively the obligation of the child's parents
[1983:308].

It is important to take note of the apparent North American trend towards
self-direction in parent values and the tendency of Canadian parents, in

relation to American parents, to downplay the importance of obedience.
b

These considerations will be relevant in the following discussion of the
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value-dimensions of young people at Milton High School. But, before this,
it is necessary to consider the research of Looker and Pineo (1983) which
specifically examines the role of social psychological variables in the
process of occupational socialization. One of the variables éonsidered in
 this research is the valuation of self-direction and conformity.

Kohn's researéh'énd the subsequent work based on it, as we have Seen,
explores the extent to which middle—classAparents enphaSize self-direction
and working-class parents emphasize conformity to external standards in
their children's behaviour. Looker and Piﬁeo focus on the extent to which
these parental values are transmitted to their children. More‘
specifically, they set out to "test the extent to which parent'valuesqof ‘
self-direction or conformity are transmitted to the éhildren and the extent
to which these valuesvinfluence the vocational expectations of children"
(i983:1197). Their fiﬁdings demonstrate that self-direction and conformity
are” linked to occﬁpatiénal-position (Kohn's centralfthesis),>though the
correlation is lower than Kohn_repbrts; Looker and Pineo go on to sho@
that because intergenerational consensus on self—direction/conformity was .

6

weak,” these particulaf measures do not play their expected roles as

intervening variables in intergenerational transmission.7 But later they
indicate:

...that variat;gn in these values had developed among the
teenagers and was congruent with their oecupational
expectations. The expected relationship had already ~begun
to develop among the teenagers, perhaps through a process of
anticipatory socialization [1983:1216].

~ Young people, according to Looker and Pineo, did show some tendency to

adopt the value—dimensionkassociated with their parents' social class, but |

this relationship was not as pronounced as_expected.8
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Let me restate the main findings of the studies that have explored the
significance of Kohn's thesis in the Canadian setting. Coburn and Edwards
(1976) found some support for Kohn's central conclusion that the conditions
of work underlie the relationship between occupational position and
parental values, but this tendency was weaker in the Canadian context.
Pineo and Looker (1983) corroborate this finding and suggest that, while

Kohn's thesig appears to be applicable to the Canadian context, the
strength of the relationship has been lessened by two influences. First,.
they suggest that in the course of social change in North America over the
last decade or so there has been a ge;é;al swing towards a more
self-directed value-dimension. Second, they suggest that Canadian parents
place 1es§ importance on obedience than their American counterparts. Both
of‘these differences serve to weaken the distinction that the early
Amerigan research found in the conformity/self-direction value-orientations
of middle-class and working-class parents. Looker and Pineo (1983) report
that intergenerational consensus on self—direction/ conformity
value-dimensions was weak, but that the variation that had developed in
the§e values in young peopie was congruent with their quupational
expectations. Lobkexwand Pineo, having discounted fheveffect of
intergenerational transmission of value orientations, on the basis of their
findings, suggest that such orientations may have developed as a result of
anticipatory socialization. An alternative interpretati5n is possible.
Given that work conditions are the most important shaping influence of
conformity/self-direction value-dimensions, we would not'expect there to be
a high correiétion\between parents' and children's value orientations. The

observation that "the expected relationship had alread® begun to develop

among the teenagers" (Loocker and Pineo, 1983:1216) but that
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intergenerational consensus was weak is quite in keeping with a theory
which proposes that the workplace is crucial in the formation of
value-dimensions. So, while Looker and Pineo's findings do not indicate
that young people's value-dimensions are closely related to those of their
parents, they do not allow us to discount the significance of
value-dimensions for they were congruent with occupational expectations,
Data from the AWWS sample on young people's value-orientations is in
keeping with the findings Looker and Pineo regort for the Canadian setting
except in one important aspect. The small class variation that was
apparent in the value-orientations of young people followed the predicted
pattern only ;n the case of males. Young females showed no systematic
class variation.

In the AWWS sample, if males and females are considered together, the
variation for young people fram middle—class and working-class backgrounds
is in the predicted direction for only five of the value orientations, and
is statistically significant for only one of these (neat and clean).

0 :
However, if gender is @dntrolled for, males show a variation for seven of
the nine items in the predicted direction, of which four (neat and clean,
obey parents, good sense, responsible) are statistically significant.
Consequently males show a more pronounced class variation than females on
the conformity and self-direction scores. Middle-class males score higher
on self-direction and working-class males score higher on conformity,
whereas there is no clear trend for females.

Two interesting findings emerge, then. First, data ffun the AWWS
sample suggest that young males have begun to adopt the value-orientations
of their class background as they prepare to enter the world of work.

Previous research has not identified gender differences, and the AWWS data
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indicates that unless gender is controlled for the class variation that
exists could be overlooked. This suggests two questions for future
research: (1) Do young males &nd females have different value-orientations
which cut across the conformity/self-direction value-dimensions identified
by Kohn? The high importance of concerns related to social relations among
young females in the AWWS sample suggest that this may be the case. (2)
Are males the transmitters of class identity? It would appear that males
tend to adopt their fathers' value-orientations but that females do not.

Another concern raised by the AWWS data is the significance of the
importance of obedience in the working-class family setting. Young males
from working-class backgrounds clearly thought that obeying their parents
was an important priority, yet Looker and Pineod suggest that obedience 1s
not as strong in the Canadian family as it is in the American context.
This apparent discrepancy requires further examination given the role that
authbrity relations in socialization has played in the soclalization
literature.

Proposition 2: A young person's attitude to school 1is significant in

the process of occupational socialization. A positive attitude to school
will ﬁ@ke post-secondary schooling (a prerequisite for most middle-class
occupg%ions) likely, while a negative attitude to schooling will make
post—éécondary schooling unlikely.

Although the class variation in young people's attitudes to school was
in the predictedldirection, the variation was slight. Young people from
middle-class backgrounds were more pééitively inclined towards school than

their working-class counterparts, but the variation was not as significant

as anticipated. A number of explanations are possible.
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First, compared with young people in the two schools in which I
conducted early fieldwork for the study, the students at Milton High School
were considerably more positive about their experiences at schooi. Milton
High School students, irrespective of their class background, on the whole,
indicated that théy had a positive attitude tdowards their school. So the
school itself may be unusual in providing programmes which the majority of
students find relevant, and in cultivating an atmosphere in which most
young people feel comfortable. In relation to this it is significant to
note that being in the school was more like being in a busy work setting
than in a school. For example, there was no bell or buzzer to mark the
beginning and end of classes. Students were responsible for arriving in
class on time and seemed to do so. Class periods, which were one hour and
twenty minutes long, encouraged a more relaxed atmosphere in class which
both teacher and student appeared to benefit from. In most cases, teachers
and students seemed to share a friendly relationship. The frustrations
that Jane, Lisa and John expressed (in another school setting), or the
outright conflict that existed between Willis' lads and their teachers was
not evident in Milton High School students' attitude to school. But that
is not to say it did not exist. A small group of students at Milton High
School did not regard school so positively. And, had I interviewed this
small group, I may well have found opinions that were more in keeping with
Jane's, Lisa's and John's, or even the lads'.

These observatidns reaffirm the difficulties of meaningful social
research. The social research enterprise is complicated by a basic
dil . To begin to come to terms with what is essential'to an
undeystanding of human interaction and social structure it is imperative to

consifier the cultural experience of the group being studied. It is
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important to have a phenomenological appreciation of the actors' world.
But this in itself, though it will’provide us with rich ethnography, will
not enable us to speak of general trends. To begin to do this we need the
skills of survey research to enable us to collect evidence on a more
representative basis. But then we lose the richness, and this loss may be
more than a qualitative loss. In applying the formal techniques of survey
research we may lose sight of the social meanings which constitute the
social structure we are investigating.

Proposition 3: In the course of primary and secondary socialization

young people develop a set of priorities which is distinctive according to
class background, and significant in terms of occupational socialization.
The open-ended question on priorities did not show the class variation
that had been anticipated on the basis of early fieldwork. I had expected
that young people from middle-class and working-class backgrounds would
have quite distinct and different priorities at this time in their lives.
The data do not support the proposition. What they do show 1is the high
value given to social relations by females, irrespective of class
background, and the tendency for working-class males to regard social
relations (and more particularly, those with family and relatives) more
highly than middle-class males. This is in keeping with the findings of
previous studies in Canada, Britain and the United States, which ﬁave shown

v

that working-class families interact more often than middle-class families

9 They tend to live closer to each other, and

as an extended family unit.
to be involved in a pattern of frequent visiting with relatives who live in
the neighbourhood.

Why were there so few.differences in the priorities of young people
4

fran different class backgrounds? That there was sufficient representation
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from middle-class and working-class backgrounds has already been
established. However, it might be argued that, in a relatively new
neighbourhood where little sense of community has been established, young
people will be more likely to respond according to generational norms than
to class norms. Furthermore, it mav be that, at this time of life in |
particular, young people are more open to the influences of the media and
their peer group. These are explanations we might consider if we accept
that our findings are indicative of the reélity young people from Milton
High School experience. An alternative interpretation is possible. )
The findings may be more a reflection of the inadequacies of the
instrurent, or the. methodology, than of the lack of substantive
dif%érences. It is possible that asking young people to indicate their
prid}ities by recording fhem and priorizing them, is an ineffective way of
collecting such information. A possible remedy would be to design é more
discerning instrument. ‘For example, statements of preferences could be

used as a basis for an attitudinal measure which might be more
¢
discriminating. But a more serious concern is that "pencil and paper"

techniques may not begin to get at what are really cultural processes.

Priorities are the product of lived experience. Our real priorities are

lived not written about of talked about. Willis has 'stated. the problem

———

well: -

Direct and explicit consciousness may in some senses be our
poorest and least rational guide.. It may well reflect only
the final stages of cultural processes and the mystified and
contradictory forms which”basic insights take as they are
lived out. Furthermore, at different times it may represent
the cultural conflicts and processes beneath it. 1In this,
for instance, it is unsurprising that verbal questions
produce verbal contradictions. Not only this but practical
consciousness is the most open to distraction and momentary
influence. Repetition of given patterns, attempts to please
the other, superficial mimicry, earnest attempts to follow
abstract norms of, say, politeness, sophistication or what
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is taken as intellifence, can be mixed in with comments and

responses which have a cultural resonance. Survey methods

and all forms of methods relying basically on verbal or

written responses, no matter what their sophistication can

never distinguish these categories [Willis, 1977:122].
If we accept the position Willis takes, there is little that can be said
with any’éertainty from the evidence that we have about the priorities of
young people at Milton High School. The open-ended question, which asked
young people to list and priorize what they considered important, revealed
gender variation in the significance of social relations. Females reported
priorities related to social relations more frequently than males, and
working-class males reported them more frequently than middle-class males.
But, apart from this, there was little class or gender variation.
Accepting for the moment that the differences are real, and not the product
of the research act, does thiaynean that there are no other differences in
the priorities of\ﬁgles and fggales and youné people from middle-class and
working-class backgroundé at Milton High School? Does it mean that this
part of the research instrument was undiscerning? Or does it suggest that
a survey research methodology is unsuited to the sort of information that I°
was trying to collect in this part of the study? The questions come easily
but the answers are elusive. |

Proposition 4: In the course of primary and secondary socialization

young people develop attitudes to work which are distinctive according to

class background, and significant %? terms of occupational socialization.

Class variation in attitudes 55 work was apparent;gmong young people
at Milton High School, and for two items it was pronounced for young males.
Young males from working-class backgrounds tended to have a more pragmatic
approach in their attitude to work than those from middle-class

backgrounds. They were considerably more likely to have a positive
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v
attitude towards earning a living (i.e. they were looking forward to going
. to work), and were much more likely to consider salary to be one of the
most important aspects of a good job. This pragmatic attitude to work of
. young working-class males is in keeping with their educational and
occupational expectations. We have séen that young people from
working-class backgrounds are considerably closer to the world of work than
their middle-class counterparts: they plan to finish school earlier and
start work sooner. Consequently, we should expect them to have a more'
pragmatic attitude towards the world of work.

Young males fram middle-class backgrounds were more likely than those
from wquing—class backgrounds to be anticipating jobs they regarded as
interesting, challenging and varied. While this variation was not as
pronounced as the pragmatism of working-class males, it was significant;
And it is supportive of the previously discussed findings relating to
value-dimensions: a concern with occupations that are interesting,
challenging, and varied ig suggestive of the value-dimension of
self-directedness that has been reported to be characteristic of
middle-class males at Milton High School.

The class variation for females is more difficult to interpret.
Females from middle-class backgrounds were more likely than their
working-class counterparts to regard their schooling as éppropriately Job
related, and to express confidence in their ability to find a job and be
successful in it. In short, middle-class females fé& better prepared for
work and more optimistic about their‘chances of succeeding at it. They
were also more likely to express attitudes favourable to work, i;respective

(4]

of supervision, and to rate the preservation of their own independence

above that of other job characteristics. The emphasis of the last two
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' attitudes to work is suggestive of the value-dimension of self-directedness
that has been noted previously for middle-class males. But there is little
evidience of class variation for females on the Kohn value-dimension 1tems.
There is not the same consistency between the relevant attitudes to work
and the value-orientation for the Kohn items that was apparent for males.
Females appear to have attitudes to work which are suggestive of
independence and autonomy, yet they do Aot show a similar tendency
(self-directedness) on the Kohn value-dimension items.

Propostion 5: Young people in the course of their socialization

develop particular occupational concerns and occupational orientations

which are distinctive in terms Qf their class origins and indicative of
future occupational orientation.

Young people at Milton High School selected occupational concerns
which,5uggésted that they‘valied intrinsic gualities, like the chance to
use their abilities and interesting'work, more highly than extrinsic
qualities, like pay and promotion. While young people from both class
backgrounds regarded the chance to use their abilities and interesting work
as '"very important"occupational conc;¥ns, it was those fram middle-class
backgrounds who val ;E*these intrinsic qualities most highly. In contrast,
there was little OP\QO class variation over extrinsic qualities: young
people, irrespective&pf class background, regarded pay and promotion as
"important" occupational coﬁéerns.

Much the same trend was apparent when occupational prioritieslo were
considered, and when an occupational orientation index11<was calculated:

young people from middle-class backgrounds were more likely to adopt an

intrinsic occupational orientation than their working-class counterparts.

Q\
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Given the choige, evef;one (1t seems reasonable to assume) wants an
occupation that will provide them with the opportunity to use their
abilities. Hopefully, the "dustbin myth" and its corrollary, that Harold
Entwistle (1970) drew attention to some time ago, are not still with us.12
But already, even before entry into the world of work, young people from
working-class backgrounds show less concern than their middle-class
Counterparts with the intrinsic qualities of work and more concern for its
pragmatic concerns. Although the trend is not pronounced in the data from
this study, it is in the direction Kohn's work would predict, and therefore
supports the observations that have previously been made regardiqg Kohn's
thesis (see proposition 1).

At least two explanations are possible. First, it is possible that,
during socialization, young people fram wofking-class backgrounds, compared
to those. from middle-class backgrounds have come to regard extrinsic work
qualities more highly. While this does not change their overall rating of
intrinsic qualities before extrinsic qualities, it does make their
evaluation of intrinsic qualities lower vis-a-vis young people from
middle-class backgroundsx 'Alternatively, it could be argued that the
indication that young people fram working-class backgrounds value
"interest%ng work" less highly than those from middle~class backgrounds
significes the dégree of realism with which young people view the world of
work; It could be that young people from working-class backgrounds are
already beginning to become aware that they may not find work that is -
interesting: to find work at all may be difficult. Once again, survey data
cannot begin to provide answers to these more complex questions.

Proposition 6: Together these various elements (value dimensions,

priorities, attitude to school, attitudes to work, occupational concerns

and occupational orientations) contribute to a distinctive perspective on
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the world of work which distinguishes young people from middle-class and
working-class backgrounds.

Interactionist theory regards thought and learning to be a funétion of
the breadth of experience and the perspective formed as a result of this
experience. Warshay (1971) in his consideration of the concept defines
perspective as a capcaity or potential that the actor brings to a situation
which determines the kind of meaningful responses possible in that

3
situation. Becker and his colleagues have used the concept 'perspective’
to refer to:

...a coordinated set of ideas and actions a person uses 1n

dealing with some problematic situation,...a person’'s

ordinary way of thinking and feeling about and acting in

such & situation. These thoughts and actions are

coordinated in the sense that the agtions flow reasonably,

fran the actor's perspective, fram the ideas contained in

the perspettive. Similarly the ideas can be seen by an

observer to be one of the possible sets of ideas which might

form the underlying rationale for the person's actions and

are seen by the actor as providing a justification for

acting as he does [Becker et al., 1961].

Though perspectives are used by the individual to organize his activity,
they are a collective phenomena arising from a particular structural
setting, and fram various situations and interactions in which a group
comes to share common or similar goals.

If there are distinct class variations in the way that young people
_from middle-class and working-class backgrounds anticipate the world of
work, then we shoq;g expect to find definite middle-class and working-class
perspectives on the world of work. While the data from this study indicate
that there are some class differences in young people's performance at
school, educational and occupational expectations, value dimensions,

attitudes to work and occupational concerns and orientations, the class

variation is not sufficiently pronounced to support the proposXion that
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these aref'“"'ﬁcnts which contribute to separate middle-class and

working-f .otives on the world of work. That there is class

variation’ :ﬁelements is evident, but the degree of variation across
is not sufficiently pronounced to suggest that they may

¥ of a characteristic perspective.

The collective outcame of these various facets of

Young § ;pléifran middle-class backgrounds learn value dimensions, develop

priorii take up particular attitudes to school and work, and adopt
occups” Nl concerns aﬁd orientations which direct them towards, and make
it prot;\%g?that they will enter, middle-class occupatiops. Similarly,
young pes @ fram working-class béckgroundn ~.arn value dimensions, develop

priorities, take up particular attitudes toward school and work, and adopt

L ~~~corns and orientations which direct them towards, and make

>UwaL they will enter, working—class occupations.

The major objective of this study was described as "an attempt to'
identify explanatory variables in the differential occupational
socialization of young people from middle-class and working-class
backgrounds." A review of literature on socialization and the development
of a perspective on the wofid of work suggested that, in the process of
socialization, young people not only learn how to become members of their
own human group, they also become aware of the position of their group in
relation to other groups. In‘other words, socialization into one's
cultural heritage, is at the same time,'an initiafion into the social
hierarchy of western capitalist societies. 1 reviewed research which

suggested that, in the contexts of the family and the school, young people

acquired value-dimensions and adopted attitudes to school and work which
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made it likely that they would enter occupations. that were similar, in
terms bf class location, to that of their family background: that is, young
people from working-class backgrounds tend to get working-class (manuai)
jobs while ybung people from middle-class backgrounds tend to get
middle-class (non-manual) jobs. The study reported in this dissertation
was premised on the assumption that inherent in the course of occupational
socialization is a process of social and cultural reproduétibn which
perpetuates the class structure of Western capitalist societies. It was
the objective of the research to identify variables that might explain this
pﬁenanenSn. That there was class variation, which was in keeping with the
theoretical assumétions of the study, is apparent in the discussion of the
preceeding propositions. There was some support for certain variables
(e.g., value dimension and work orientation index) being considered as
explanatory variables, but the class variation was not pronounced. Because
of the tentative nature of the conclusions relating to each variable
separately, it was not possible to support a proposition which relies on
the integration of these various elements. The last two propositions
(propositions 6 and 7) cannot be suprrted by the data from this study.
6. Conclusion -

In terms of fulfilling the major objectives of the study -- to
ddentify explanatory faétors in the differenfial occupational
socialilzation of young people frantniddle—clasé and working-class
backgrounds -~ the r§§ults of the study are disappointing.h Though thefe
was a strong indication of cléss variation in suéh basic variables as
school programme, academic pefformance, and educational expedtations, class
variation in the proposed explanatory variables (for example,

@

value-dimension, occupational orientation, and general priorities) was not
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sufficiently pronounced tO support the mbdel of occupafional soé;alization

suggested by .the propositioﬁs discussed above. However; the data revealed
N :

a number of interésting findings in the light of previous research.

Data froan the AWWS sample relating'to the value-dimensions of
self—diréction and conformity are in keeping with the findings Looker and
Pineo (1983) report for their Canadian samplé except in one important
respect. The small class variation that was apparent in the
value-dimensions of. the young ﬁeople in the study followed the predicted
pattern only in the case of males. Young females showed no systematic
class variation. Consequently, i; males and females are considered
together (as was the case in the Looker and Pineo study) class variation
will be understated.

Two interesting. findings emerge. _First,'data from. the AWWS sample
suggest that young males have begun to adopt the value~orientations of
their class background as they prepare to enter the world of work. -
Previous research has not identified gender differences, and the'AWWS.data
indicates that unless gender is controlled for the élass variation that
exists may well be overlooked. This'suggeét two questions for future
research:

1) Do young males apd females have differé%f value orientations which cut

.

across the conformity/self direction value dimemsion identified by Kohn?

3

The high importance of cdﬁberns’related to social rejgtions among ‘young
\“ . "i‘ =l B !

females in the AWWS study suggeSt\that this may be tne case.

2) Are males the tranéhitters of\ class identity? It would appear that

males tend to adopt a similar value-dimension to their fathers but that

females do not. ‘_ x



Another concern raised‘by-the AWWS data is the significance of
obedience in the working-clash family setting. Young males from
working-class backgrounds clearly thought that obeying thelr parents was an
important priortty, yet Looker and Pineo suggest that obedience 1s not as
strong in the Canadian family as it is in the American context. This
apparent discrepancy requires further examination given the role that
authority relations in socialization has played in the socialization

literature.
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NOTES

AN

Jencks et al. 1972 have estimated theNnvolvement of intelligence in
both educational and occupational attaifiment. While 1Q accounts for
sane 10 - 25 percent of the variance in income and occupational
attainment, much of this effect is indirect via educational
attainments. For a discussion of the role of IQ in educational and
occupatinal attainment in the Canadian context see T. Williams,
"Fducation and biosocial processes.” In Education, Change, and
Society (eds.), R.A. Carlton, L.A. Colley and N.J. MacKinnon (Toronto:
Gage, 1977).

Looker and Pineo report: "Their Canadian data [i.e. that of Coburn and
kdwards] produced a correlation between working conditions and
parental values of .16; the American correlation is not given but' is
presumably in excess of .34." "Social psychological variables and
their relevance to the status attainment of teenagers.” American
Journal of Sociology 88 (1983)-:296.

[Looker and Pineo, ibid., 1983:304.

Self-direction score = 13.41. Conformity to'external standards score
= 11.70.

See Lipset, S.M. The First New Nation. (New York: Basic Books 1963);
porter, J. "Canadian character in the twentieth century." Annals of
the American Academy of political Science 370(March) 1967 :49-56;
Naegele, K. "Further reflections." IN Canadian Society: Sociological
Perspectives. 2nd edition, edited by B.R. Blishen et al., (Toronto:

Macmillan of Canada, 1964:497-522).

Correlations for intergenerational consensus range from .24 to .28 for
fathers, from .16 to .36 for mothers and from .17 to .26 for young
people (using vocational expectations).

Not only do Looker and Pineo find that young people fail to share
their parents' values, they also misperceive them.

Kohn has addressed this issue and, because of the complexity of the
process, he does not anticipate high levels of intergenerational
consensus in values (see Kohn, ibid., 1981:276-277.

See P.C. Pineo "The extended family in a working-class area of
Hamilton." In B.R. Blishen et al., (eds.), Canadian Society:
Sociological Perspectives. Toronto: MacMillan, 1971; M. Young and P.
Willmott, Family and Kinship in East London, (London: Routledge and
Kegan Paul, 1957); Paul C. Glick, American Families, )New York: Free
Press, 1957). ‘

Occupational priority refers to one of the first three occupational
COncerns chosen by young people.

The occupational orientation index was arrived at by aggregating the
proportion of young people to select occupational priorities in each
of the five factors. generated by factor analysis.
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The "dustbin myth" is a vestige of the nineteenth century spectre of a
camunity in which too many people might be raised too far above their
station in life. Such a position is apparent in the words of a
correspondent to a popular British newspaper who, under the heading
"Who will collect rubbish?', writes: "If our educationists have thelr
way and give all children a super expensive education from what source
in the future will we obtain the following kinds of workers: navvies,
bargees, dock and other labourers, fishermen, seaen, Sweeps, refuse
collectors, sanitary workers, grave diggers, blacksmiths, lorry
drivers, farm workers, etc.?" [Daily Express, 6th November, 1961].

The corollary to the dustbin myth is supplied by no less than a
professor of Education: "On leaving school many of them will enter the
world of the conveyer belt. In this world young persons are living
two lives at the same time - a nut—tabping life and a dream life. The
problem for teachers is: How shall we enrich the young worker's dream
life? And the solution...probably lies in richly educated emotions,
so that whilst he is turning his screws and she is filling her
cigarette packet, day-dreams arise from a healthier subconscious"
[Castle, 1961:200]. For a discussion of the issues see Entwistle
(1970).
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APPENDIX ONE

Young People's Priorities: Development of Categories

The sixteen general categories listed below were derlved as a_ result
of recording, analyzing, and coding young people's answers when asked to
consider: "What is important to you at this time in your life?" Over 700
different. responses were coded into 95 specific categories which were in
turn, coded into one of the following sixteen categories:

1. social relations

2. self conept

3. leisure

4. education

5. work- related

6. possessiohs

7. ~money

8. quality of life \
9. human qualities

10. future oriented

11.. religion and beliefs

12. ' animals

13. place and personal space
14. existential concerns

15. global and national concerns
16. miscellaneous.

The responses were recorded verbatum in cases where it was necessary to do
sO to keep the meaning

1.0 SOCIAL RELATIONS

1.1 Hame, family, relatives

family, parents

rélatives :

home, home life

able to communicate with parents
getting along with parents

good family relationships

safety and wellbeing of family

trying to get parents back together
mamking paren%s/ﬁgppy

pleasing parents o
impressing parents o

obeying parents

that mother and stepfather get married
helping parents

getting on with sister/brother
brother/sister '

quiet disciplined home life

support from parents

trust of parents .
writing letters to relatives '
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1.2

1.3

1.4

1.5

1.6

girlfriend

L ’ 236

Boyfriend, girfriend

boyfriend

fiance

sharing my 1ife with someone » Ty
meaningful relationship with a boy/girl '

to be able to love one person on the earth more than yourself

'Social relations - general responses

social relations

social life -

companionship

people .

meeting new people

relationships with others .
getting along with everyone

share ideas

involvement with right people
understanding others

canmmunication between people
participate in cammunity

acceptance in society

having older people around to talk to
learning about other people

Friendship /} ’

friends . _

friendship ' : : .
activities with frlends |

be around pebple who care

stay in contact with friends S

Love and support needs -

love

affection

support from others
to be needed
someone to talk to about problems
someone who will listen

attention

being understood

guidance

moral support

Altruism

helping others

giving love

taking care of others

being considerate to others
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taking good care of my daughter
caring about one another
loving all people

1.7 Attitude towards others

respect for others

attitude towards others
_pleasing others

making others happy

not upsetting others

how I treat friends

how I treat family

being a good friend

respect for eldérs

obedience towards others

to influence people around me

leading people

not to hate anyone

talking with (not just to) people and listening

understanding young children

caomunicating with young children

1.8 Avoidance

getting aWay from my parents and relations
getting my parents to leave me alone

2.0 SELF CONCEPT

2.1 Personal autonomy

my freedom

independence

stating my own opinion

to be able to say what I feel

my opinion

being allowed my own opinion
individuality

be myself

freedom to express my emotions

acting like myself

to be myself

right to do what I want

chance to make my own decisions

stand up for my rights

being able to make 1t on your own

knowing when to say 'yes' and 'no’
confidence in self

trust yourself

able to take care of myself

able to live the way I want



2.2

2.3

2.4

Health and personal well-being

health

personal well-being

state of being

not letting the world get me down
being able to cope

state of mental health

good mental condition

being emotionally secure

good nutrition

health habits

Presentation of self

reputation

the way I present myself
appearance

behaviour

being a samebody

what others think of me

to be admired
respect from others

Personal qualities

good judgement
personal qualities
personal skills/abilities
to be liked

to be popular
personality

good personality
losing my accent
clear headed

good judgement
responsible
dependable

trusted

reliable

self control

open minded

to be a good girl
creative

friendly

polite

ambitious

mature

pride

honour

acadeamic

having class
personal artistic talent
to be a good person
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2.5

2.6

2.7

to be honest
sense~-of humour
sal€able qualities
ving sexual attractiveness
t having any major handicap
engdurance

Aégomplishment

l
personal accomplishment
making myself useful
achieve fullest potential

"to be successful

to be famous

to be samebody special

being satisfied with your place in society
making right decisions

doing what I do well

excel in all I do

accomplishing personal goals
rising above the mundane norm
achieve my goals

winning

not being a loser

being proud of what I do in life
improving my musical abilities

Physical fitness

lose weight

diet

my weight

fitness

keeping in shape

being active

testing my endurance
improving myself physically

Identity

Identity

self concept

emotions

how I feel

feeling good about myself
self confidence

self respect

self esteem

to be accepted as I am
personal development
experierce

finding jout more about myself
understanding myself

to be treated like a 15 year old

b
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cultural roots
me
myself

3. LEISURE

3.1 Sport, Physical Activities, Dance

3.2

3.3

sport
physical activities
rollerskating
hockey

dance

dance classes
soccer
football
tennis

golf

rugby

body building
basketball
curling
skating

self defence

Qutdoor Recreation

" outdoor recreation

skiing
nature
fishing
hunting
boating
hiking
saling
ski-dooing

Music

music

rock music
stereo
accordian
music playing
guitar

songs

piano

playing cello
forming a band
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3.4

3.5

3.6

3.7

Revelry

alcohol

beer

booze

drugs o
parties '
partying

dances

dirty jokes

Entertainment, media; spectator activities

entertainment
movies

literature
reading

books

arcades

playboy magazine
playgirl magazine
local hockey team
v

video games
comics

radio

Stanley Cup
particular TV program
drive-ins '

Art, Hobbies, Handicrafts

ar
hobbies

photography

ceramics

making things in the workshop
model building

cooking

Guys and girls

wanen
girls
men
boys
guys
sex
dating
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3.8 Driving and riding

car related
driving
learning to drive
motor cycling
bikes

v car racing
racing cars
warking on car
fixing car/truck

3.9 Free time

leisure
freetime
recreation
weekends
vacations
holidays

summer vacations
fun activities
meditating
resting

3.10 Other leisure categories

travel

air cadets \
computers
stores
writing

4. FDUCATION

14;1 Schooling

school

schooling

graduation
matriculation

getting diploma
completing high school
finshing school
education

good education
schoolwork

keep up with school
good marks/grades

doing well in school
excellence -

going to a school I like
to go to all my classes’
stop missing classes



4.2

4.3

4.4

4.5

good teachers

getting along with teachers
good attitude towards school
extra-cirricular activities
work harder at school
acceptable marks/grades
passing grades *
passing grade

understanding school
understanding what I'm taught
doing my best in school
enjoying school

having fun at school

my school years

good learning facilities
yearbook

hamework

Vocational Education

specific training
getting an education I can use
camercial art classes

learning about what I would like to do
taking, courses that will help me decide what to do as a job

enough education to choose a future

Specific subjects |

history

philosophy

history of art

languages

working in school workshops

Further Education

further educaton
graduate degree
going to bible school
university

Knowledge

knowledge

learn new things -

find out what I'm interested in
learning about the world
intellectual stimulation

thinking

knowledge of past, present,. future
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4.6 Counselling

counselling

4.7 Schooling - negative

getting out of school
4.8 Basics
able to read and write

WORK RELATED

5.1 Work-general

occupation
career

work

job

employment

work experience

5.2 Specific career or occupation

(specific occupatlons were not coded since a spe01flc question
dealt with this goncern) £

5.3 Part-time work

finding part-time employment
part-time work

babysitting

working neighbor's farm

&

5.4 Finding employment

£
finding employment B
getting a job
job opportunities

5.5 Work Satisfaction

-

good job

good career
interesting career
enjoyable work
getting a job I'11 like
work relations

take pride in my work
do a good job

be good at my job -
where I work
challenging work



5.6

5.7

5.8

o9

5.10

5.11

!

success in chosen career/occupation
getting the job I want

Career preparation/choice

making a wise career choice
making a proper career choice
making a suitable career choice
opening doors to the future
career preparation

Vi
Work training

apprenticing
learning a trade

Prospects
good paying job
able to make a living

job prospects

Work security

to keep a job
job security’
steady job
Work status

high status in work

‘'self employed

prestige in my job

Other work-related concerns

early retirement

not working while I'm at school so I can devote my time tO

education
keeping house clean
‘business connections

POSSESSIONS

6.1

Possessions - general

property
possessions

belongings

having something that's totally your own

luxuries
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6.2

6.3

6.4

6.6

LN

Personal Possessions

clothes
fashion
shoes

Jewelry

Transport

car
truck
transport
specific car
motorcycle

Sport-related

boat
ski-doo
ten-speed
rifle

Media/music relatéqr_

camera
stereo
videogames .
guitar
records

Other ,

haouse )
facilities
apartment
waterbed

MONEY

7.1

Money for specific purpose

money to spend

money to do things

money to use as I please

paying debts

money for Chrj thas

helping with ?inanc1al problems at home
mchey for education
money for clothes

A

money for my children's educat1061§ 2

money to retire on

money for recreation
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7.2

7.3

7.4

247

Money and savings

money

finances

expenses

income

enough money

sufficient funds

never short

financial security

savings

bank account

making a little money during school
able to support myself financially

Wealth

prosperity
good money
well off
weal thy
rich

make a good.living :
making godd money

- good income \

Money management /

money managanent
using money wisely

8. QUALITY OF LIFE

8.1

8.2

Good times, enjoyment, happiness

good times

havinig fun

enjoying life

good times at weckends
good times at parties
happiness

happy life

chearful life

laughter

enjoying my youth

Fullness of Life

living life to its fullest
spending time wisely
quality of life

appreciate life

to be aware

to be at peace with yourself



8.3

«Q

8.5

grasping the moment

new experiences

active life

lifestyle

understanding life

living the best way I can
adventure

accepting life as it comes

Outlook on Life

try hard

do your best

not being rushed

keeping busy

having something to do
strive towards what you want
achieve a better outlook on life

not to take life too seriously

caring about what you want to do

please myself as well as friends and family
work hard

following the things I believe in

being realistic .

chance to learn from our sdccess and failure
to feel contented with the way I am living
learning to cope with problems

being able to accept life for what it is
having a good outlook on life

to take each day as it cames

not having too heavy a schedule

not doing anything unless I'm sure

being optimistic

carefree but responsible i
not too many responsibilities RO
not to be influenced by others

Do's and Don';s

stay out of trouble

stay on the straight path

to not smoke

to not take drugs

to not drink -
never to have to fight in a war
not fighting

not to have a criminal record
not swearing

Safety, Law and Order

reasonable laws/rules
security, protection
safety, safe camunity
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8.6

8'7

8.8

HUMAN QUALITIES

9.1

902

249

Resolutions

accomplishing what you want

living a long life

manories to last a lifetime

to do what is best

fulfilling my dreams

change my life so its not so mediocre

Specific Qualities

Ve

few problems

satisfaction

not growing up too fast
challenges

excitement

privacy

gocd food

endurance in everyday life

Freedom fram Restrictions ;

. having special privileges in and outside home

able to stay out late
to have no restrictions

Responsibility

resbonsibility
reliability

Social Awareness/Conscience

trust

sharing

seeing other's viewpoints

cooperation

togetherness

loyalty

leadership

forgiveness ' , .
kindness

" caring

9.3 Honesty

A
\

honesty
truthfulness



10.

9.4

Behavioural/Physical

,good manners

- well behaved

9.5

9.6

9.7

neat and clean
people's behaviour
respectability
cleanliness

Abilities

canmon  sense
intelligence
understanding
organization
awareness

Individual Attributes

optimism
humour
reasonable
hope

- not being hypocrltical

Sincerity of

MOralitx

morality
morals

scruples

FUTURE ORIENTED

10.1

110.2

Future - general

future

faith in the future
steady future:
secure future

planning for the future

a pranising future

day dreaming about the futfire

not having to worry about future

hoping -everything will be fine

knowing where I am going to stand jin the future

making saomething out of my future

direction for future

Ambitions Goals

‘anbltlons

setting goals and trylng to reach than

my dreams

250
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owning my own construction company someday
goal in life

visit Israel

knowing what to do with my life
becoming a great musician

becoming a good guitar player

move up in life - become someone special
travel to England to meet relatives
know what I want to become

wish to be remembered .

to travel when 1 grow up

get a horse

10.3 Marriage, Family, Childlren

getting married
having a family
good marriage
adopt a child
give my child a good life :
. whether or not to marry ' ¢
children getting happily married
to provide for my family
my family's-future

10.4 Career

what to do after school

planning my career

my first step into the real world '

knowing whether to continue career when I get married

10.5 Personal
working now to ensure a future later
stay single

remain unattached
becane more patient

10.6 Aging B
keep active when older
11. RELIGION

11.1 Church related

church youth activities
church
contribute to my church

i’i
3
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11.2 God

God

faith in God
relationship with God
living for God

11.3 Christ, Christianity

being Christian

Jesus Christ -

belief in Christ

Christianity

to grow in my Christian life !

11.4 Religion and Beliefs - General

religion

being able to choose religion or not
my beliefs -~ to live up to them

my values and ideas

12. ANIMALS

animals

pets
wild animals

horse \
cat |

dog
bird
13. PLACE, PERSONAL SPACE

13.1 Place to live

place to live

house

where 1 live

knowing where. to live when I!m on my own
live in the country

finding an apartment

getting a home of my own

our -house ‘

place to call home

live in Europe

moving out East

to live in the mountains sometime
nice city to live in



14.

15'

13.2

Place - General

going to different places
stability - staying in-one place

space

13.3

going places
getting away once in a while

Personal Space, Privacy h

my room
privacy

moving out of parent's house

getting out of the house

a place to go and think

a place to go when in trouble

EXISTENTIAL OONCERNS

life

living

freedom

knowing what to do about death
scared to die

survival

GLOBAL AND NATIONAL CONCERNS

15.1

15.2

15.3

Human Rights

rights

food for all people

children's welfare
rights/privileges of old people
equality |

political justice

Societal, National, International

economy

society

government

politics

my country

Canada

provincial affairs

world affairs

adapt to economic problems

Environmental, Nature

nature
agz;ionment
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15.4 Technology, Resources

rapid technological advancement
natural resources

15.5 Ideolggicgl

socialiam
Zionism

15.6 Crime

criminals in jail
crime in my area

15.6 Global - general b

! being able to understand the world the way it is
learning the true origin of man and the earth

16. MISCFLLANEOUS
16.1 Abnormal
weird
abnomal .
interesting things out of the ordinary

16.2 Services

police
_firemen

- 16.3 Fantasy, Dreams, Imagination

dreams
imagination
fantasizing

16.4 Personal Concerns

my problems
to be ahead of myself
memories
obligations

16.5 Miséellaneous - other

survive this questionnaire
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APPENDIX TWO

HIGH SCHOOL STUDENTS' PRIORITIES

This questionnaire is part of a study which sets out to discover what
s important to young people 'at high school. With your help, I shall be able
o write about what young people think is important at this stage in their ‘
ives, and the sort of things they are looking for when they leave school. I
ope that this information will help young people, and those who try to help
hem (like parents, counsellors, and teachers), to make the most of their
pportunities at this important time.

When you are answering the questions, remember that it is not like a
est. There are no right or wrong answers. I am interested in what you think

bout various issues, so it is your answer that is important.

Please read each question carefully ard if there is anything you are
ot clear about ask me to explain. ’

255
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PRIORITIES

E\reryoné would agree that food, water and shelter are essential to our
survival. After these, people have different ideas about «what is important
in life; different people have different priorities.

< ﬂy

What is nnportant to you at this time in your life?
(You can probably think of 10-20 answers to this question, perhaps more.)

Please think about what is important to you, and write your answers below.

WHAT IS IMPORTANT TO ME

NS




2.

257

SCHOOL

. Listed below are some statements about school and teachers. Perhaps;you

have said same of tpem
How much do you agree or disagree with each statement?

Please circle the answer which best shows how much you agree or disagree
with each statement.

Strongly agree = SA
Agree = A
Uncertain = U
Disagree = D
= SD

Strongly disagree

(1) I learn a lot at sc:hoél. ) A U D
(2) Most teachers who teach me are
friendly. . sa A U D
(3) My time at school is an mxportant
’ part of my life. SA A U D
(4) School helps me to feel good )
about myself. sa A U D
(5) On the whole I quite enjoy school. SA A U -D
(6) Most lessons at school are a
canplete waste of time. SA A U D
(7() Most teachers who teach me are
interested in what I think. Sa A U D
(8) School seems only to be for the .
‘ "A" student. - 8a A U D
(9) School prepares me well for work. sa A U D
(10) Most teachers who teach me are :
> helpful. . s a U D
(11) I'm usually glad to get back after
the holidays. , SA A U D

(12) Most of the time at school they
treat you like a kid. ' sa A U D

sD

SD

SD

SD

SD

SD

SD

SD

SD




(13)

(14)

(15)

(16)

(17)

Most teachers who teach me
encourage me.

School is the same, day after day,
week after week.

Most teachers who teach me take an
interest in me as -a person.

Being at school helps me grow up.

I can't wait to get out of school
for good and start work. :

g

L2

&

SD



THE NEXT FEW QUESTIONS ASK ABOUT YOU AND YOUR FAMILY.

Month Day Year

3. vhat is your date of birth?

4. What is your sex? (Circle one number) Male ....... 1 Female ..
5. How old are you? (Circle one number) 13 14 15 16 17 18 19
&

6. At what grade level are you taking most of your subjects this year?
(Circle one mumber)

Grade 8 .....ccieieececen 1 s

Grade 9 ..i.iieveiencannn 2

Grade 10 ...ceevenenonnnn 3

Grade B 4 )
Grade 12 .......ccvecennns )

7. What were most of your grades or marks at the end of the last school
{Circle one number)

Mostly 75% and over (Or A'S) ....iiveceenenns 1
Mostly 66 - 74% (OF B'S) .iiiieiiiiieennn.. 2 '
Mostly 60 - 65% (or C'SP .......... e, L3
Mostly 50 - 59% (or D's) ..... R AL 4
Mostly under 50% (or E'S) .«..icieiiiecncenns 5
.
8. What programme are yoy in? (Circle one number) )
| ACAdEMIC ..iiniesiivenn.s 1
BUSINESS ..ivevierrncnnennnss 2
Business-matriculation ...... 3
GENETAL veuurernnneneeeennnns 4 ,
VOCREIOMAL  vuvrerriionenennn. 5 |

Vocational-matriculation .... 6.

259
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9.

10.

What is

260

your position in the family?

Please indicate your position in the family by circling the appropriate

nunber.

First-born and/or only child ........ 1
- Second BOIM  ccveverceecoccennnnnnanns 2
Third bOIn .icivveeiercrcecnencaanens 3
FOurth born .c.ceeeieceeececaecennnnnne 4
Fifth DOITI .teteccecerenecnnnnenncaes 5
Sixth, or later born ......ccievvnnnn. 6

What is the make-up of your family?

You can show réﬁe make-up of your family by circling the appropriate numbers
as shown in the example. l

E'XAMPLE’

o & |

If there are three children in your family, and you are the fJ.rst—born male,
your sister the secon@/bom, and your brother third, your answer would lock

like this:
Male Fenale
First-born and/or only child ........ \1/ \,) 2
Second DOrn  ceveveiiiiiinnnninnnnnn. 1 27
TRIrd BOTN  vweressenennennenneanenn L1) 2
Fourth born ..c.eeiererereiinnnennnns \-i 2
FLfth BOMN vevernenerneennnnnnnnnss 1 2
Sixth, or later born Geeesecaaa.. PR 1 2 =

154

*
&
L4

Now please show t;‘he make-up of’ YOur family by circling the approprlate

m.mbers

[REMEIVIBER m INCILUDE younsm ]
' o x ' Male Female

First-porn and/or only child ....,... 1 2

Second born- ....cciiiiienn. I 2 .
Third DOYNI veeeveceeioconcens PO | ‘ 2

FOUrth BOIM weeveceeveennnn.. terenee. 1 2

Fifth DOIN eevleeeceevecnennn.. eeaes 1 2

Sixth, or later born...........c.. .. 1 2 A

.
e



11.

12.

261
What is your father's job or occupation? If your father is no longer
working, put down what he used tO do when he did work.

Please be as specific as you can: tell not only what he does but also what
kird of place he works in.

- he operates a punch press in a metal shop
- he delivers mail for the post office

For ﬂle:

- he sells insurance for a large campany

What does he do? (e.g., he operates a punch press) ’ -
’ A

In whht sort of place does he work? (e.g., in a metal shop)

$

Does your father supervisé anyone at work? (Circle one number)

YOS teercicncnccennoanaans D> 1f you answered "Yes" please answer
NO cieiiiieiennnneenannann 1 .the following question.
Don't Know ...eveeennnenss 8

How much do you thirk your father

How many people does your father
supervise at work? (Circle one answer)

J B

enjoys his job? (Circle one 11 -5people .ccoe.... 2
number) 6 - 10 people ........ 3
Very muchr ....coeeevucann. 1 11 - 20 people ....... 4
Quite a bit ..iieieeviennnn 2 21 - 50 people ....... 5
Not MICh +evvveieevnennnns 3 51 - 100 people ...... 6
He doesn't like it ....... 4 Over 100 peopl'eb ...... g] ;
Don't KNOw .eieeevvennnnes 5




14.

15.

16.

262

Does your mother now have a job outside the home? (Circle one number)

Yes, she has a full-time job .ceceeeece. ceesscnescnscses 1.
Yes, she has a part-time Job .ceeveeeerecerennn [ 2
No, she does not have a job outside the hame .......cete 3

If she is working or has ever worked out51de the home elther part-tlme or
full-time, please descr:.bé—hEr job. :

For le: - she is a keypunch operator in a bark
- she sells clothes in a department store
- she ‘used to be a school teacher

What does (or did) she do? (e.g., she is a keypunch operator) g

-In what sort of place does (or did) she work? (e.g., in a store)

’ ’ TN .
Does (or did) your mother supervise anyone at work? (Circle one number)

Yes Liiiien... [P *——> If you answered "Yes" please aqswer

the following question.

How many peopj.e does . (or did) your
' ‘ mother supervise at work? (Circle
How guch do you think your mother one number)

enjoys (or enjoyed) her wq;gk” . : . o
(Circlé one number) 1 - 5 people ...... ee 2
Ve.ryrrmch Ceeeerceneneiennan 1 6 - 10 people ...... . 3
Quite a it .eeeerreen.niid. 2 |11 - 20 people L...... 4
NOt MUCh  +venvenernrepnennnns 3 21 - 30 people .....vo
She doesn't (dldn t) like it 4 51 - 100 Mle cesesd 6
DON't KNOW  evneeneennrenenn. 5 Over 100 people ...... 7

ﬁ < a
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How far did your parents go in school?

Please spow the highest level of schooling each has. t
(Circle one number for each parent)
' Mother Father
some elementary SCHOOL  .....eeeessscsenncnes 1 1
completed elementary school ....... cecesanes -2 2
some high SChOOl  t..eeiivnienerooacsenascnnns 3 K8
campleted high SChOOLl  tvveennnns £ eereenaees 4 4
some technical training after high school .. 5 5
completed technical training e iveeeseen 6 6
SOme COMMMity COLIEGE  vevuenveasevorenss e 7 T
completed community college ....eeeeeciciinn 8 8
some wniversity undergraduate studies vi..... 9: o 9
bachelors' degree or equivalent ...... teeeea 10 107 46
some post-graduate SEUAEES .« feenieeennnns .11 11 .
professicnal post-graduate degree (e.g. law) . 12 12,
rasters degree .........e... e eeeeeann U 13
'Ph D decree or Other GOCEOTAtE ., +:eeessess. 14 S VRS
GEREE  +enveeeeemeeeeeneeiaananrananeeans el 15 15
please describe for: ‘
Mother : 2 | ] ,,' .
. . ;ﬁ:&,
Father""
3
AON'E KNOW  tvveterosscsccncnnsccsase ceeeane 2 16 16

i

T

bt ki

i st st i e e i e D LB 24 umanens Rt

e b g e g
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4

TMPORTANT QUALITIES

Here is a list of some of the things parents have said when they were. asﬁed‘ »
what qualities they would most like to see in their children. C

They thought it was important that their children: .. . w
have good manners
try hard

» are honest : : - ¥

are neat and clean : : .
have good sense and sound judgement f ' A .
have self-control - - o ‘ ' ‘ 3
-are well-behaved . : o , .
get along well with others ‘ . N S A
obey their parents well ' ' ' P "
are responsible o
are considerate of others , _ L :
are interested in how and why things ha . S
are good students . . , o : .

DLEASE REFER BACK TO THIS LIST AS YOU ANSWER THE NEXT SIX QUESTIONS. '

(1) Which three qualities in the list do you think your parents would think’
were most important for you? B : o
Please lock at the list carefully and then write in the spaces below

the three qualities you reckon your parents would think were most
important for you. . ' " —

|
i

Most important

Second most important

Third most important . : : - /

three qhalities do you think ; -

(2) Now, look at the list again please. .
rtant for you? Pl se write

your parents would consider were 1
these in the spaces below.. :

J

Secord least important

Third least important T




(3)

t

(4)

(5)

265

Now, what @ you think? Which three qualities do you think are most
important? ' '

please look through the list again and write in the spaces below the .
three qualities you think are the most important.

Y

Most important

-

Second most important

Third most important

~

You can prabably guess what's caming! Which three qualities do you
think are least important?

please look through the list again and write in the spaces below the
three qualities you think are least important.

—
Least important

Second least important

Third least important

what about your teachers? Which three qualities do you reckon your
teachers would think were most important for you?

—

Please look through the list once more ard write in the spaces below
the three qualities you think your teachers would consider to be the
most -important for you. ’

ke |

7

Most important

Second most important

Third most important
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(6) Which three qualities do you reckon your teachers would think were
‘ least important for you? :

‘ Pléase look through the list for the last’time and write in the spaces
below the three qualities vou think your teachers would consider to be
the least important for you.

iy

Least important

Second least important

Third least important . ‘

Y

. p ! \
N

18. SCHOOLING

(1) How far would your parents like you to go in school?
(Circle one number) .

t

Grade 10 .....icieeienn 1 Apprént_iceship ............... 4
. S
Grade 11 ............. 2 Commmity College ............ 5

Grade 12 ............. 3 University ...vooeiiieioiiann .6

(2) How far would you like to go in school? (Circle one nmber)

V Grade 10 ......veevens 1 Apprenticeship ............... 4
Grade 11 .....ccocinen. 2 Community College ............ 5
Grade 12 .iieiiveenn-. 3 UNAverSity seeceeecevcenaennnn. 6

(3) How far do you think you will probably go in school?
(Circle one number)

Grade 10 ..ocveenecans 1 Apprenticeship ......... e 4
Grade 11 .....c.v..-.. 2 Cammmnity College .......... .. 5

Grade 12 .......i.eeen 3 Univers Ity veeii e )



19.

WHAT IS IMPORIANT AT WORK

267

A

(1)

¥

We all have dlfferent ideas about what we think is Jmportant in a job.

What is important to you about a job’> For example, how much difference
does the pay make in how you rate a job?

Please put a cross on the scale to show how important you thmk each
of the following is. . N

Yol 7 @?f &

5
7

<

%
6’%

the pay L | l L J
fringe benefits 1 1 1 J
how interesting the work is L | | 1 J
the supervisor L ] 1 1 |
your c&workers L I | | |
how clean the work is L l i [ 1
the hours you work L | 1 [ ]
how tiring the work is | | 1 ! |
how highly people regard the job |___ 1 | 1 J
jab security L | 1 [ |
the amount of fréedom you have L | 1 [ ]
the chance to help people L 1 1 L | ]
. not being under too much pressure | | | 1 1
the chance t& c%et ahead L l 1 ] ]
the chance to use your abilities | _ 1. ] | ]

£



(2)

(3)
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Please look back to the list of different aspects of work. If you had
to make a choice, which three of the aspects listed on the previous
page do you u think are most important? .

Please write your answer in the spaces below.

Most important

Second most important

Third most important

=

look at the list once more please. Which three of the aspects of work
listed above do you think are least important?

Please write your answer in the spaces below.

Least important

Second least important

Third least important




o
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ADVICE ABOUT WHAT TO DO AFTER GRADUATING OR LEAVING SCHOOL

269

In trymg to decide what to do after graduating or leav:.ng school, mst of
us receive advice.

N

Please show who you have received advice from (by checkmg the box), and

then say

appropriate number) .

-

Oooo

Friends at work .....

School counsellor ...
Friend of the family

Neighbor ....eececeee

C

K

oooooooooooo
oooooooooooo
oooooooooooo

oooooooooooo

...........
............
............
............
............
............

Anyone not included above (Who?)

25 &
& &

t 2 3
2 3
2 3 |
2 3
2' -3'
2 3 ‘
2 3
2 3.
2 3
2 3
2 3
2 3

how helpful the advice from these people has been (by circling the |

4 o
S 853
4 5
VN
4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5
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. 22.

23,

A

How much have you thought about what you want to do after you graduate or -

leave school? (Clrcle one murber)

a
I've thought about it a great deal ........... ceeeg 1
I've thought about it quite a 1ot ................. 2
I've thought about it SCEEIMES eveeesseresseenss 3
I haveg't thought about it mxch  7 e 4
I've hardly thought about it at all ..... eieee 5

Do you know what you want tcho aftéP~graduating or leav1ng school?

(Circle one number) '
£ >

NO cevnennns U | (If you answered "No" go on to question 24- )

~

What has been the most important influence for you in caming to a decision
about what to do after graduating or leaving school? (Circle one number)

talking with friends at school ............... RIS ceeee 1
| talking with friends who have Started work .....e.esseeseees.s 2
talkingwi’chmyparents LR R LR LR R 3
talkingwithmybrother‘........; .............. e 4
talking with my Sister ...cieeieieieieinnnnnennnenreeneoennnnna v 5
‘talking with other family mEmMBErS ......c.eeevnevvenseeneeens 6

(please say whb)

talking with my bayfriend/girlfriend .............cvveuvvnnnn. 7

my own 1deas. .....ceeeveeans Cetetteeineisanaananonn eeseaeaenn 8

some other Influence .......e.eeveveeennn. e teetetereieaaa, 9
‘(please say who or what) ' w-g

[N



24. WORK EXPERIENCE

(1) Do yolu presently have a part-tife job? (Circle one number)

A
No ....de.. 1

Yes .ceeee 2———3

If "No" please (2)
continue’ to
" question six’

What is your part-time job?

Please describe briefly what you do.

¥
(3) About how many hours do you spend on
your part-time job each week?
hours
(4) How long have you been doing this job?
months
ST - (5) Howmﬁhdoyou enjoy your part-time
job? (Circle one number)
Very Quite  Not Not
"t much a bit ~ much at all
1 2 3. 4
Y, ~ -

~ (6) what is the total number of months that you have worked at paid

%EQME if you add up the part-time and vacation jobs you have done?

Circle the appropriate number) 5
, : . 5
NOME cevoveceacscacasasasnssonssssosasanss 1
T MOMER  eeeeinnenneensnsaccnnasnnansassns 2
2-3months ....ieiiiiiiiiiiiianeeraeee 3
: 4 = SIONEHS  eeunerneennnecnncensnsasensss 4
6 - 10 mMONthS ...eeeeeeieenteesecnronanans 5
11 - 15months ....cveeceicencnes leeessensns 6
16 - 20 MONENS  ciieiienreccrsetocenavonans 7 &
21 - 25 mONthS  ci.cvnieevenerconncesacannns 8
Over 25 MONths = ...ieineerieirenerenacne. 9



25. WORK EXPECTATIONS <

(1) what occupation do you expect to be doing when you first enter
full-time employment?

"¢. - Please be as specific as you can.

(Name the jaob or describe it as fully as you can, and say what sort of
place you expect to be workmg in.)

- ~
v

y

(2) W®What occupation do you expect to be doing five years after entering
full-time employment? . '

Please be as specific.as you can.




1)

2)

3)

4)

5)

6)

7)

26. OPINIONS ABOUT THE WORK PLACE

&

A

. \“. P4
The next few statements are what various people have said about different
aspects of work. How much do you agree or disagree with each of the

statemerits?

Read each statement carefully,

statement to show how much you agfeelor disagree.

Most decisions taken by foremen
and supervisors would be better

if they were taken by the workers’

themselves.

Most management have the welfare
of their worke:s at heart.

Full teamwork in firms is imposs
-ible because workers and.manage
-ment are really on opposite
sides.

Managers know what's best for .
the firms, and workers should do
just what they're told.

Most major conflicts between
management and workers are
caused by agitators and extre-
mists. . , ‘
All management will try to put
one over on the workers if they
get the chance.

lemg workers more say in

. runing their firms would only

8)

9)

~make things worse.

Industry should pay its profits
to workers and not to share-
holders.

The worker éhould always be .

loyal to his firm even if this
means putting himself out quite
a bit.

%

then put a cross on the scale beside the
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27.

WORK

-~

d

This section asks you to think about many different aspects of work in
relation to your ideas about the sort of work you would like to do.

Please read each statement carefully and ask yourself how much you agree or
disagree with each one. How close are the statements to your own ideas
about the sort of work you want to do? ’

e

Please circle the

with

each statement.
I AR (;&

4
L

(1) I would like a job where you can

do your own thing.

(2) I would like a job where I would

-~
{
AN

~deal with other pecple.

(3N I would like a job that I can

(4)
(5)

(6)

(7
(8)

(9)

(10)

i‘«‘:brk at for several years.

&

I would like a job with hish pay.

T would like a job that is still
mine when other pecple are being

laid-off.

Ermployers ‘are always trying to
push their employees to work
harc}e‘r.

To be unemployed is shameful.

In getting a job, itsis nore

important to know sox%hbody, than

know something.

There are jobs available for

.those who want them.

The first job that I get will
likely be interesting.

—
4 ]

sa

SA

SA

SA

& |
/A4

A

;f

s

U

rd
0

f\)

&7

which best shows how much you agree oOr dfsag‘ree

. {@7’*

SD
Sh

SD

SD

SD

sD

SDh



&

1) Most enployers think that pmflts
are more, important than staff
benefits.’ ,

- (12) Most employers are flexible about
the way in which their employees
.dress, provided that the arployees
" get the ‘ﬁob done. -

(13) Earning a\hv:Lng should be fun.

(14) A person s major responsn.blllty is
support his or her family.

(15) I would llke a job where the harder
you work, the higher your salary
becares.

(16) I would like a job which is a
challenge to my abilities.

(17) I wculd like a job where the boss
lets you decide how something
should be dore.

S (18 /speaklng skills are good enough
for me to be suocessful in the job
that I choose. *

(19) I thi:ﬁ( that I will be able to‘ meet
the requirements of the job that I
choose. ‘

(20) A person should feel a little
ashamed for doing sloppy work.

(?l) The more work experience you have, |

the higher your salary should be.

(22) One of the most important things
about a“job is to know that what
you are doing is the best you can
dOO . ’

(23) One of the nost important things
about a job is to be able to keep
it as long as you want it.
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How is it going? Remember if there is samething that you don't understand
just ask me to expla:uQ

(\

Please continue to circle the answer which, best shows how much you agr%e or
disagree with each statement.

’

(24)

(25)

(26)

(27)

(28)

(29)

(30)
{

(31)

- (32)

(33)

L
.

A

[ M ,A;) . )
Few things in life are more
important than a big.salary,

There is very little that is
taught in high school that will be
of use on the job.

Most employers don't want to get
to know their employees very well.

I would rather have ‘a job with low °
pay that I liked, than a job with
better pay that I did not like.

Opportunity for growth is more.
important t-an making frlends on
the job. }
To be 'a success you must have a
job with a high salary.

Sometimes a person will have to
make sacrifices in order to get
dhead in the job. ‘

Sametimes you have to choose
between having friends, and getting
ahead on ‘the job.

Schools are pretty good at.teaching
you about how to look for a job.

Nowadays thefe is not enough work
to go axbdnd for everyone, so I'll
not worry too much about getting a
job.
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(34)

\(35)

(36)

(37)
(38)
(39)

(40)
(41)

(42)

(43)

»
& R

I would like to find a job where
you have to keep your mind active.

I(vouldlﬂceajobthatallowsyou
to daydreamwlule yourwork.

I would like a job that is
mterest.mg.

I would ln_ke a job where you work -
in a group with others. -

I am look_mg forward to supports_ng
myself by gettmg a job. .

I see that a first job is really a
stepp:.ng stone for a career.

If my jOb got boring, I would qm.t.

I would like a job where ypu can be
your own boss.

I would like a job that allows you
to make lots of ove.rtima pay.

Employers are prepared to pay good
wages in order to keep quallfled

' staff happy.

(44)

(45)

(46)

(47)
-~ -a fair wage for an honest day's work .

~ e

Employers: sédemed concexrned only with
getting as much out of their employ

-ees for as llttle as poss:ble

I would llke a job where it is
difficult to be fired.

I would like a job that has some
excitement associated with it..

Most employers are prepared to give

Most employers are prepared to reward
good effort.
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Please cohtinue to circle the answer whlch best shows how much you agree or
disagree with each statement.

(49)

(50)

(51)

(33)
(54)
(55)
(56)
(57)
(58)

(59)

(60)

(61)

To have a job is the duty of every
Canadian.
Getting a good job is usually a
matter of luck - being in the right
place at the right time.

I would move away from my home
town in order to get the job that
suited me.

I would like to work as part of a
team. ’

kS

All people should work.

when I finish my education, I'll
be able to get the kind of job
that I want.

Wasting time on the job wouldn't
bother me very much.

Most jobs are pretty interesting.

It's better to hold on to a boring
job than to risk changmg to a new
ore. .

Most employers don't want enployees
who have minds of their own.

One of the most important things
about a job is to have the respect
of the other people who work at
the same place. '

More than ever before, there is a

greater variety of job opportunities.

To be successful, it is important
to krow someane in the right place.
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(62)
(63)
(64)
(65)

(66)

(67)
(68)

(69)

(70)

(71)

(72)

(73)

- (74)

(75)

Most employers are prepared to give
their employees credit for original
ideas.

Most jobs are campetitive, so you
have to do a better job than the
next person.

It is unlikely that you can get a
decent job if you don't join a
union or association.

Earning a living is the nost
irportant thing in adult life.

After you have worked for several
months, you have every right to
quit your job and go on unenployment
insurance.

I think that I know what the
requirenents of most jobs are.

It's usually possible to get the
training needed for a job.

A person should try to do a good
job whether or not the boss is

around. £

I am preparea to work hard for
good wages. ]

When I am ready to go to work, I'll
probably have to take what is
available rather than what I really
want. ‘

I feel confident that I will be able
to handle the next step in my train-
ing.

One of the nost important things in

a job is to have friendly co-workers.

I would like to be free to move from

o

one company to another as my interests

change.

Frankly, when I get a job, I-don't
really want to work very hard.

7

SA

SA

279

4
A U D
A U D
A U D
A U D
A U D
A U D
A U D
A U D
A U D
A U D
A U D
A U D
A U D
A U D

SD

SD

SD

SD

SD

SD

SD

SDh

SD

SD

SD

SD



280
\

COMMENTS ABOUT THE QUESTIONNAIRE

&
Did you find that it was interesting to answer these questiohs?
(Tick the appropriate box) %
N R . \

i

o [

Did you find that answering these questions helped you to think about the sort
of things that are going to be important to you when you finish school?

Yes [ ]
oo []

Do you have any other comments about the questionnaire? If you have, write
them below.

THANK YOU VERY MHCH FOR YOUR HELP IN THIS STUDY. I SHALL BE VISITING THE
SCHOOL AT DIFFERENT TIMES DURING THE NEXT FEW MONTHS AND I WOULD BE PLEASED TO
TALK TO ANYONE WHO IS INTERESTED IN FINDING OUT MORE ABOUT THE STUDY. YQU
COULD CONTACT ME THROUGH THE TEACHER WHO TAKES THIS CLASS.

THANKS AGAIN.



