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_ABSTRACT

In this modern fbchnocratic era we too often reduce the learning
of'fanguages to a technical skill, a linguisticfggde. Suchrlearnlng‘ |
styles alienate themselves from the learning of léﬁguages in the lived-
world experience. To consider language as a instrument or a tobl 6b-
Jectnfles the intersubjective relations which have brought meaning to
our own language and consequently to ;ny oth;r language we choose to
Tearn.

To questlon second language learnlng in the manner of this study
is to question the context in which it becomes experienced in the world
for the student teachers involved. When we Speak of world it is meant
ontologically as what it means for a human to be in the‘worldl The
coherent whole of a world canqot be e*plained except in the way that
Euman‘beings come to accept their being in the world.

In all knowledge of ourselves and all knowledge of the wofld we
~are already encompassed by language. The linguistic culture of each
society‘shapes our being in the process of integration chiefly through
the knowlédge and use of that language. Througg the'$erspective éf
world views we come to see how language influences the minds of those
who use it, consequently how people using different languages clas-
sify their experiences differently. The meaning of words, their sense
-~ and denotgtfbn come to be seen as internal to the language they belong.
Furthermore, the pers;nal development of the individual in this lin-

!

guistically and culturally-bound society invites the conception of that

A\
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person as an integrated whole, a person-in-tact.

Although the process of Integration quo épy society is a similar
process, coming to learn a second language Jannot be considered the
same process, Already integrated into the linguistic culture of our
own societyc a similar and yet gifferent process occurs: similar
in that it‘is the same culturally based socio-linguistic process,
diffgrent in that our roots are already embedded in the linguistic
culture of)‘ur)own society.

The ‘essence of the second language expé?fknce “is explored as a
mode 6f-being where the learner's whole experience (both intet and
intra-mentally) during the second language experience, nurtured thrbugh

. 2
the development of fntersubjective meaning, fac?ﬁitatesAjnfegration,
linguistically and socio-culturally, into the lived-world of the second

lang)pge. i
' F

rom the recorded experﬁences of students in diary form which

provide the information for the study, an attempt is made to bring

to clearer ligh} the original prereflective experience of the second
language learner through meaningful interpretation. Investigating the
experiénce in the hermeneutic tradition takes the form of drawing out
aﬁd reflecting upon themes which emerge as meaning structures of the
experience. Such interpretation is a process of constant movement
bgtween parts and wholelwhere thgré is no absolute startiqg,point and
no absolute ending. For the stﬁdy of human.action and é;pression, the

} . ) 3.
understanding of a particular action requires the understanding of the

context in which it takes place, and an understanding of the context in

’

which it takes place requires an undefstanding of . the actions.

e
2



Understanding built up through interpreter and text develops not
in linear fashi;n but 1ike a circle. The understanding Is essentially
a dialectic born of interplay between interpreter and text. Our own
situatedness In tradition makes possible our understanding but at the
same ti;m acknowledgeslour prejudices. With an awareness of thls, the
interpreter is able to understand the text by being pre?ared for it to
tel]l something new.

'The meaning statements which emerge from the themes constantly
build new levels of meaning.  In this way, the hermeneutic circle of
understanding leads to new insights and new‘questions for as long as
it is wished to pursue the question. Central themes are drawn’as

significant statégqp;;hyzj‘h hint at, and allude to the essence of the

DR

e g S ;
second language'11ﬁg§i {dﬂexperience.
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Chapter |

4

SITUATING AND ORIENTING THE QUESTION OF THE
LIVED-WORLD EXPERIENCE Qi SECOND LANGUAGE LEARNING

Introduction , “

*

There exists in our society the strange and

ignorant belief that the life of the imagination

lies at an opposite pole from the life of the

inquiring mind ... that men can live and know

and master their experience of this darking .
earth by accumulating knowledge and no more

(Johnson 1961, p. 21)

We live in an era of mechanisation, standardisation and homo-
genization, a throw away age. We accept our own de-personalization,
classified as we are by numbers in the computer bank. The technical
age with its objective scientific outlook has permeated the educ-
ational system. Arguments against what happens in schools are ex-
;ected to be couched in scientific terms otherwise they are dismissed
as 'merely subjective' (Apple, 1975). In fact, it reflects the way ’
we thought of schools in the first paft of the century, that is, the
model of ;chool as factory with the child treated metaphorically
and quite literally as an industrial product.

Within the second languagé curriculum tﬁg.sra has reduced the
le;rning of languages to a technical skill, a linQde{jc code to be
mastered with the aid of audio visual, audiolingual eq&ipment and

d
language laboratories. Such learning styles alienate themselves

completely frbm the learning of languages in the lived-world experience.



The all-important question that speaks to this Issue asks why students
of secondwl.ngunges despite years of formal teaching feel the despepate
need to pursue the learning of that language-as-spoken In its own
socloiﬁgifcjal environment, )
’}o imagine that coming to learn a second lamguage can be viewed

in such simplistic terms as language code or structdre lnnwdintely
oéjectiflcs the intersubjective relations which have breught meaning
to our own language, and therefore to any langu#ge as well as denying
the cultural .environment embodied and transmitted thréﬁgh that'lhnguaé:.

The present study attempts to address the truth behind the learning
of a second language by considering the central lmportance‘of language
in human‘existence and at the same time the emergent and dgvelopmental
relationship between our first and second language and our self in the
man‘ stages of being and becoming within the construct of our life.
The study attempts to show that wo/man, language and society can be
.viewed as a person-in-fact:

“It (language) is that attribute in virtue of :;féh a member of
a group is more than merely a member. Hence it refers to a self, ahk
centre of activity and response expressive of a nagion that is its
own, fashioned from a common fund of experience an& value' (Johnson,
1983, p. 42). The study atiempts to extend this perspective. When we
come to learn a second language it is by having éhat secon& language

and all its transmitted values become an integral part of ourself, an

extra dimension of our former unilingual self.

Purpose of the Study

To understand a second language or for that
matter any lanqguage as an objectified tool of
communication, a language code or linguistic



structure may be correct but commits unwarranted
reductionism by transformlng human beings jnto
things neglectful of the subjectivity of the
beings for whom the language is a. second
language.. (Aok|, 1984)

With the above statement in mind, the motivating thruse of the

study WIll be to explore and to bring into fuller view the quuntessence

of second anguage learntng ‘as a 'mode of being' where the learner's

“whole experlence of the phenomenon, ‘extramental and |ntramental durlng
the second Ianguage expernence nurturgd through the developmept of
|ntersubgect|ve meanlng facnlltates |ntegrat|on llngulstlcally and
%%"soc10-cu]turally, into the llved world of the second .language. Essen-

tially a part-whole dialectic, the study will consuder the crltlcal

ihterrelationshig and interdependence of the linguistic and socio-

‘cultural aspects of the process-of inte
ments which arise to hinder the procegs.

her purpose emerges.. The very

=1

At a more fundament;\ level a
_ nature of the study |nvttes ref\ectlohxlnto the possnblllty of a more
humanlstlc and literal educatuon which treats the |nd|v1dual learner as
a whole human belng and, thereby, facnllgatea the learning of‘a second

tangpage'based\onthe'precept¢of unity of self and unity of knowledge
LR aq‘edutation whfth\doeadnotftake its character from the*épirit\of
,hunaanmii; a partial and neager'one:whiéh by that token‘can only
produce partialwand meager men.Tv (Johnson 1983, p. 23) o
- k P S L #

haiS

. The Nature of the Study - .

. ‘ : - 4 LT
The study takes the form.of a personalised version of a hermeneutic
-|nvest|gat|on into. what lies at sthe heart of the second language learn-
ing exper:ence.' It is a specnflcally reflectlve approach to the nature

A
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‘

‘of this lived experience. The information for the research is provided
by the diaries of six student teachers, written during a voluntary

four weeks in Quebec in an'immeréion situation, which record their if

v

. - /
experiences and reflections of learning French as a second language. ’

. /

From this information an attempt is made to make- sense of this paqﬂ/
ticular aspect of human existence, the learning of a seéond‘langg%ge.
The hermgnéutic tradition rejects all attempts to derive all the

phenomenon of. human social life from one,prihciple. Its goaﬂ is

l

not reduction to the unlty -of one prlnc1ple but rather to/dasclose

the whole wealth of that self-given phenomenon in an unb1ased way.

in the hermeneutic sense the investigation has aAtwo fold char-

.“
. ;

; : ,
acter. It is concerned with the concreteness of the lived experience,
. , , / ‘
deriving insight from the actual lived experiencg’of the researcher
£

and others, as well as the essential nature of /that lived experience.
“w /

Investigating the experience-as-lived gékes the form of drawing

out and reflecting uponothémes which emergé as meaning structures of
the experience. From this it is hoped that a better understanding of

the deeper meaning and significance Qf the second language lived-world
/
experlence can be reached so that ps researcher l can better answer the

questnon 'What does it mean to learn a second language?' The essence

£y

of the questlon, said Gadamer (1975) IIS the opening up and the keeping

open of possibilities. For’%he study, researeher -and text are lnvolved
in questioning the Second/{anguage learning experlence by d|alogu1ng
With the experiencés bf/éhe student teachers throﬁgﬁx;hekdiaries unfif»‘
somethiﬁg of its esSenfial hature beginé.to reveal ;fSelf.



Research Questions

The three questions which have guided this study are'ae follows:
1. What is the relationship between language and the quality of
'wo/man'c being En the‘world? |

2. what,doeéxthe second language experience mean for the indi;
vidual already emhedded in the medium of a first lziguage?

3. How does the nature of the research in the study speak to

the conception of pedagogy as related to second language learning?

Orgahization of the Study

Considerihg language to be the unlfylng bond between the multi-
dimensions of’ humad existence and behaV|or, the study will attempt in
the following chapters to bring.to Tight somethrng of the essential
nature of the lived eiberience of second language learning.

The study beglns wnth recollectuons of my own practical exper-

ience of learnnng French as a second language, thereby, situation myse]f

as researcher in that”exper|ence..’ in chapter |1l these reflections

JOln conversatlon wnth related lnterature which |n thematlc form -

, presents a framework for‘the study,‘not only in terms of the central
importance of language.ln human exustence but in terms of wo/man's
4mult|-d|mensuonal nature and:. hlS or her relation with language
The hermeneutic mode of>|nqu|ry'appears mosg?approprnate for

the rnterpretatlon of student- teacher journals which record expertences
‘related to second language learning, Chapter 11} sketches a brief
outllne of contemporary research orlentatnons CItlng hermeneutics

as a valid form of interpretation of the lived world experience by

drawing on the assertions of Heidegger and Gadamer that language and

understanding are inseparable aspects of being in the world.

%
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Within the same chapter the'procedural activity for the development
o ‘ N \
of thematic analysis Is presented. To conclude the chapter, the dial-

ectic which emerges in the process of learning a second language is

discussed with reference to the hermeneutic circle, the circular

movement between languages which leads at every turn towards a greater

awareness of both languages as well as towards a deeper awareness of

’

self. ‘ ‘ ‘ o

The central themes emerging from the student teacher journals are -

discussed and drawn together in Chapter IV as meaning structureé which

through questioning and reflection yield significant statements on the

essential nature of the‘second,language learning experience.

Limitations of the Study

As an interpretation of an egberiential situation the study does
not attempt claims.of any quantftative nature nor that those persons
involved in the study are necéﬁsarily representative of the general
population of student;teéchers'attempting'to‘Iearn'a second language
through the lived-world experience of that language;

The research gatﬁerea as, descriptions of experiences by ose
student teachersjinfdﬁary form permit the researcher and text to build
up an understanaing gradually through self dialogue.

Achieving a meaningful interpretation is a process of constant
movement between pérts and whole where there is no absalufe starting
point and noyabsolute ending. By openfing ourselves up to an honest
awareness an:thpression of our feelinggv ideas and other perspectives

are given the freedom to emerge. {

-
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\ ‘ ,Definitlbn of Terms

\.

\ Culture - Culture Is’yiewed as a way of life for designating all

the peculﬁar valuations, Institutions and systems of orientation and

guidaﬁce such asifolk 1aws, mores, laws, habits, customs, etiquette,

fashions which characterise any social group at a given moment in its
history. (Schutz, 1971)

Motivation - Internal processés which spur individuals on to
satisf& some need.

Essence - Essence is»perhaps best understood in terms of a lin-
guistic construction: a‘degcriﬁt}on‘of a’phenomenon. To seek the
essence of a ﬁhenomenqn - a lived experience - is 'a creative
attempt to capture avcertain phenomenoﬁ of life in a lingui;tic‘D
description that is both holistic and analyt}cal, evocative and.pre-
cise, unique and universal, powerful and eloquent.' (van Manen 1984)

Dialogue - for this study dialogue is taken ;o be a reading
experience characterised aéian encounter between two perSons: reader
and text whichwgradUaflf bdflds up a shared meaning.

The study is a perﬁonalisea version of a hermeneutic investigation.
As such, general ised opinioné are presented in terms of 'we' think, -

consider, etc. The personal -pronoun 'l' is utilized to express personal

opinions and involvement.

-

Autobiographical Reflections

My stay in France 1977-78 seems quite far off now but yet the

experience remains alive in'my mind and a part of me. It is this

~experience which has prompted my interest in this particular area of

study. The story told is of the educator in the experiential world

K

of the second language learner.



As a student teacher | took Engll;h and French as joint majors
considering French to be a minor in my own mind. However, as luck
dictated the Jtmand was for teachers of French énd s0 my career began.
| felt very strongly }hat French as a mode qﬁ living should be taught
é; ﬁuch. There was only one pfoblemi | had been taught French as a

textbook subject and .although my knowledge 6ffbhe French‘language

could be termed proficient, a three month exchange in an école normale

had confronted me with the reality that gett ng by was by no means
speaking the language. If | were to present the language properly to
¥

my students | needed to know a great deal more. N

The idea came to ﬁe to spend a pfolonged period of time in France.
Through the scheme organised by the Central Bureau for Educational
Visits and Exchanges in London it was arranged that | take over the
position of teacher of English at a lycéé in Abbeville, Northern
France for one academic year. The prospect both excited and frightened
me but that experience which Iﬂhad'originally considéred to be a
linguistic exercise gradually brought me togthe realisation that
learning another language was in fact more to do with how | became
absorbed in that language Qnd its world. |

Practical considerations took priority. First.of all | needed
to ;stablish a routine for the family, arrange 54523}5 and create a‘
home atmoéphere in the house we were to stay in for the duration.
Straight away our eatnng hablts had te change to accoémodate the French

“%
pattern of events. f\¥J5|tors would call at 5: 30 P. m.\éb fsnd qs aﬁ ,;5;,

B ,"» ‘ *, »'\
the table and would leave hastyly in embarrassment. Nexx ‘8. 6 00 a m.
_practice drive to my new school put my nerves at rest slwghtly, unused

as | was to driving on the right. Another problem to surmount was the



supermarket. | had to find out what | could buy, for how much, and
then just what | should buy. | spent hours to start wfth Just picking
up different items of food and reading the labels. To be truthful we
had the occasional strange meal when my translation proved faulty. |

¥ v
seemed to spend so much time doing things | would do automatically at

home . ’

A mon}h after my arrival an incident occurred which caused me«‘
great éoncgrn and frustration. My son, Paul, had come to France with
his wrist in a'plasfer cast. An X-ray indicated that it wasn't healing
properly and a further consultation with a doctor left me in terrible
doubts.l I know | understood what he said but 23d,| understood what
he meant? The anxiet*~provedhtoq much for me and rather than find
myself rﬁistaken | arranged for him' to!turn to England and receive
treatment there.

Throughout my stay | recall the fntense impatiénoe~l had with
myself at what | considered my slow mastery of French. 1| couldn't
~understand why .| found it easier to talk to certain beople and not to
others, how different times and places affected my fluency. | dis; .

~

covered to my u;failing sufprise that if | spoke Spontaneously my
French was correct but if | ]qst‘confidence and tried to recallt my
grammatical construction, | invariably floundered. | do remember how
’ ,tl'concéntrated so'hafd all the time, | coﬁld feel my nerves jangling
in‘my-heaq not only with the language but with the newness of every-
thing. .

Emotionally, | seemed to be at oné extreme or the other, elated

when mistaken for a French person or when classes went well or totally

depressed at the slightest failure on my part to communicate effectively,

-
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for example, when | was so tired | couldn't string two French words
together or when ‘the car or the washing machine broke down and | had
to fi;d the means of explalniﬁg the nature of the problem to‘arworkman
who spoke the local dialect.

My colleagues at the ché% were friendly and we were often invited
for meals, etc. This proved highly enjoyable on one hand but exhausting
on the other. Littie thmngs like how long we should stay, what we
should accept or refuse were difficult to assess at first. Table
etiduette was very different and | had to watch the situation’very
closely and quickly communicate with the rest of the family so that we
could conform to the habits of our hosts. The French custom of -
sitting so long at the tab}e'talking in between courses meant | had
to maintain conversation over a long period of time. | found these
discussionﬁ frustrating when my colleagues assumed a far greater
knowledge of French history, politics or current affairs on my
part than aectually was the case.

i At the lycéﬁ, the teaching was, funnily enough, the easiest part
‘of my experience. In the staffroom my colleagues spoke‘English

beautifully and yet for me it lacked heart. | couldn't putﬁm&g?Fﬂggr "

e
; VY gy
on what was lacking. They used exactly the right expressions but: e

| couldn't seem to drgy what}l was desperately looking for in whaf
they~said. |

One particular feeling | did experience which disturbed me was
one of being on my dwn not literally but as if | were surrounded by
an invisible higﬁ barrier. | wished many times the feeling would go
away but although | became increasingly involved with ffench people

and activities the feeling was always there somewhere. There were
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mornings when | actively resented having to speak French yet other
times when a tingle of adventu;é would accompany a successful exper=- g
lence. “
Positively motivated throughout, despite the occasional setback,
"1 found myself increasingly coming to use the language intuitively
rather than mechanically and enjoying.the‘whole process. Instances
;till arose when | found myself‘ﬁgnorant'of what to do or say but by
using the knowledge | had acquired, | waked my way around these
situations more successfully.
My status as teacher overwhelmed me slightly such was the
resp;;f given to the profession in France but | was more concerned
~ that | be recognised and réspected as a berson in my own right, and
here | felt thére was some distance to go. | wanted to be known more

¥

than as the English iady but how much more | had neve} quite analysed. .
Certainly | feel a different person for the experience, more
tolerant and reSpectful of others, mucB more aware of the vast amount
there is to learn about 'people, lénguage and the world. Most impor-
tantly, | haye come to an aQareness that to understand and speak andther
" language means to understand through the people who use that language
how they communicate tﬁeir intent,
] | still feel | have a great deal to learn in order to present
the subject properly to my'stqdents but | can attempt té transmit
through my teachiﬁgfiﬁe enjoyEenf and se]f-fulfilment that accom-
panies the increasing ability to express oneself ﬁaturally‘in another
language.
These reflections of mine have attempted to situate the sfudy'sy
showing through description the significance that the second language

-~

I

\
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learning experience held for me. These reflections join conversation

with related literature on the lived-world experience through language
in Chapter Il together with the meaning statements which emerge from

the students' own experiences in Chapter IV.
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Review of The Literature

Introduct icis

S
s

The review is developed as four interrelated themes which consider

how the linguistic culture of each society\comes to shape our expres-
sion of being in the process of integration, chigfly through the
knowledge and use of that laﬁguage. Although the process of inte-
gration is similar in each society, to learn another language cannot
be consideréd the same as learﬁing our mother tongde. Already inte-
grated into the linguistic culture of our own society a similar and
yet different process occurs; similar in that the integration is the
same culturally bésed socio-linéhfstic procesg, different in that our
roots are already embedded in the linBuistic culture of our own
society. |
‘.—The first theme considers the perspective of world views through
- the phenomenon of language. The second theme investigates the taken-
- for-granted meaning pptential behind the words of any language. The
third theme looks at the personal growth and living experience of the
individual withfnkthis linguistically and culturélly-bound society
bringing together the themes: society, languagé and the individual
as a unified comception, a person-in-tact. The final ;heme then
considers the process of.integration for that person-in-tact into

another linguistically and culturally bound society.

1%



RevieN of the Literature

a’.
A Perspective of World Views Based on the Phenomenon of Language

Since Humboldt (1963) and Herder (in Schaff 1973) modern thinkers
aboqt language have sought to study the ways in which the naturalness
of language reveals itself in th‘ range of differences between languages,
a view contrary to the thinking of radicalism and orthodoxy. Humboldt
b;lieved every language to be'a world view providing the frame of
reference for its speaker. Such a humanistic philosophy of culture
lends insight into the fundamental structure of than activity en-
abling us to come to an(ynderstanding of it as an organic.whole.

From a more existentialist perspective Cassirer (1944) describes
Art, Religion, Myth, Ideology as being the different dimensions of
the historical herigage of a people that form 'thg varied threads
that weave the symbolic net, the tangled wep of human experiences'

(p. 25). Thisigymbolic net provides the foundations for all human

.

experiences: perception, organisation §f7experience, formulation of
4

ideas and concepts and expresaions gf emstion. In this way, §he
language constitutés the structural(scheme by which the wo}ld can be
named, classified and organis@é.

Herqir's thesis states that‘language shapes one's wettenschauung,
moulding and in soﬁe ways restricting the mental process. Presenting
the view that the native language is the accumulation of knowledge
that corresponds to a nation's experience, he states that in the process
of prringing‘we come to understand the world about us through the
intermediary of words which shape our thoughts.

'"The language of a nation fixes its experience on the various

truths and falsehoods which language transmits to coming generations



and thus language molds their vision of the world.'' (Herder's thesis
by Schaff 1973, p. 9). ;

Developing on Herder's thesis, Humboldt extends it to the
volkgeist beiie:ing both to be embodied in language .

Perhaps Grauman (1975) provides a better framework for developing
tﬁe theme of the human dialectic of man as process. From his. perspec-
tive human actions are seen to 'bring forth' the world of human beings
and in turn motivate new modes of activity in which man accepts,
modifies, rejectsior ﬁurpasses the structures brought fortﬁ. (p. 17)

The sociolinguistic perspective is expressed by Hallidgy (1975)
who suggests that it is not so much the linguistic environment in \
the sense of language or dialect ihat the child comes to speak so much
as the cultural environment as this is embodied and transmitted through
the language.

Gadamer (1975) extends this Qeyond the context of one language
and considers the effect of this in the learning of another language.
'""Only because we always carry over whether more or less totally our
own view of the world even our own language into a foreign language
is this achievement not eiperienced in a pure and perfect way.'" (p. 40)
Learning another language by necessity involves the acquisition of a
new standpoint in regard to the view of the world we hftherto,held.

The theme entitled 'A Perspective of World Views Based on the
Phenomenon of Language' has attempted to probe how a language influ-
ences the minds of those who use it and consequently how people using
different languages, classify their experiences differently and have
different outlooks. The following theme entitled 'Language as Meaning'
will attempt to look deeper into the nature of language to probe how

meaning is captured within a language.



Language as Meaning

Moving between languages ... only dramatizes
what happens all the time within our own lang-
uage. Whatever our accent, we do not speak in
the same voice to a baby, a clergyman, to an
old friend to a foreigner. ... If voices are
anything to go by then the idea of having a
fixed form of self Is wildly illusory. (Reid
1963, p. 30).

The most important thing about speaking and understanding our
mother language is that we know it in the sense of knowing how to use
it. We know how to communicate with other people, how to choose forms
- of language appropriate to the situation we find ourselves in. Con-
sidering this as a form of knowledge, we know how to behave linguistic-
ally (Halliday 1975). The meaning of the words, their sense and deno-
tation are internal to the language to which they belong. Each language
has its own semantic, grammatical and phonological structure. Within
the common reality each language selects and combines elements of mean-
ing idiosyncratically as do the language users, more o' less culturally
bound by temperament, personality and experience (Lyons 1977).

Halliday (1975) emphasises that Malinowski (1923) calls the
dependencé of meaning of each word upon practical experienge and the
structure of each utterance upon the momentary situation in which it
is spoken. Halliday's term 'meaning potential' defines alternatives
in meaning for the speaker/hearer. He sees embedded in the semantic
network a pattern of linguistic and sociocultural meanings governing
what a speaker can do linguistically in a given context, how social
meanings are expressed in language, as well as situational, emotional

and lingu&stic features Halliday terms contextual features which are

influenced by the speaker's cultural environment.



To understand another s speech it s not sufficient to understand
the words.v We also have . to understand the thought behind it. Even
th]s»isn?t enough. 'We have to understand the motiyation.f A true and’
full understanding of another's thought is only,possible,when we
unde¥stand fitsraffedtfve volitional basis’ (Vygotski"196é);

Reid (1963) supports this viewpoint. 'We expect those with whom
we are in sympathy with to listén to what iS'behind.our'voice; it is |
'horrif;}%g‘to haveusomegne'listen to'nothing nore‘than the words''

f(p 78) |
| Dlalogue generally presupposes sufficient knowledge of the subject
to allow abbrevtated speech and under certain conditions purely pre-

b

‘dic¥ive sentences., It also presupposes that e derson can see the”

fthe tone of their voice.
,\>?§

which the word is to be

other watch: facnal expressuons and
Inflexnons also determtne the context wnth:
\understood (Vygotskn 1962).

Vygotsk: also makes it clear that thought does not automatlcally
have its counterpart tn words. The transition whether dtrect or

circumspectl§ from thought to words ]eads through meanlng. Paulston

A(1980)1exp1ains the;preponderance of sense'over meaning. The sense of

-~ ,

_aduord is the sum of all the psychorogicalaevents aroused in our con-
sciousness of the word. Meaning by contrast remafns stable through
the,changes.ot sense;> "The‘dictionary meaning of a word is no more,

_ _ ks - , :
than a stone in the edjfice of sense, no more than a potentia]?ty that .
finds diversé'realisation in speech.' (p. 91). |

Anothér'iqbortant aspect of meaning fa brought to view by Merleau
Ronty (1962), People can only speak to us using language we under;

stand. ''Each word of a difficult text awakens- thoughts that were ours

17
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beforehand but their meanings sometimes combine to form new thoughts
A

which recast them all" (p.\101).““Vygotski sums this up eiplicitl;, n;.
‘Words not only play a céntrél paft in the development of thought but
“also in the growth of historical consciousness as glwhole. A-word is-
a microcosm of human éonsciousness' (p. 153).

The theme entitled ‘Language as Meaning' has attempted to explore

" thg‘manner in which the meaning of words, their sense and denotation
*w «'2“’;. : \‘ '

‘ﬁaﬁéﬁinterngl fo the language they belong. The f&flowing theme aftempts
_ to‘:gn§ider the personal development of the individual with}n his/her

Iiggﬁ#éticgyﬁy@éndcultufallyvbound society in terms of a unified con-
‘.cebtidh; a personfin~fact.

£

Language as Being -

Language is.the thread upon which we hang our " - \p p
‘experiences (Miller, 1973, p. 11).

. o
Considerations so far in the study point to the central impor-.

fancé of language in-human existence. In term;.of'liyzng experien;e,

society, language and the individual ér; inextricably linked, in fact

development;lly determined. '‘Language is an evolutio;ary confluence *
of biological, psyghological and soéiologgcalbdeterminants“ (éain,

1974); This is the domain of the felativély young science of Psycho-

liﬁguistic# which, having gajned its fmpetusAthrough fhé lingufstic

works df‘Chomsky(]965); the psychological works of Piaget (1959) and

the'?ociologiéal works of Bernstein (1961) has-co;é increasingly to a

gendkne acceptépse of an integrated approach tolamguage learning.

Eianguage has its real meanfng in the exercise of understanding

between people. Hymes (1971) restates the cultural and social function

~ of language and rejects a linguistic theory which consists solely of

/.
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rules for linking referent;ay/meanlng to sound, 'as if languége was
never organized to lament, rejofce, beseech, admonish, aphorize,
inveigh?' |

It is the medium~fhrough which‘an individual becomes“a personality

as a result of belonging to that society snd ;55uming the'sdciaf roles

nd status bestowed by that society through language. Halliday (1975)
préSents two perspectives of social beings: one looking at the fndi-
vidual as an integral whole in'relafion to his actions and interactions
with the environment and others, the other his biological nature in
réspect to his-dnternal functions. 'Heldefiﬁegythe former as language as
behaviour, the latter as language as knowledéé\ght suggests that one

is embedded in the other and so lanéuage and t\e social being come to
mean lénguage as social behavior. The two perspectives viewed comple-
ﬁentarily serve as recognition of the fgct that!|language and the social
man‘i§ a unified conception as neither one existP without the other.

" Human beings are in constant and active rel%tionshiphﬁith the
wofld, an opposing view to the traditional idea of human beings
reacting to forces, sexual‘and environmental continéencies and human
instincts. Each pe}son ™ a unique individual developing in a cul-
turally ihfluehced environment. Personal experiences are lived out

.in a shared rglatiQﬁship with others frém which that unique individual
is formed and.tranéformed. ~Th;z individual asserts themselves in maﬁy ways.

Earl thn;ohi(1983) states:

Individuality fs the harmony struck on the chords

of ego and alter, for there is no inherent oppo-

sition between working with others and working ’
as an individual. It is the affirmation of one's
obedience to the values of one's culture, and at

the same time, one's will to criticize, to chal-
lenge, and to change it. (p. 43)
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Ailport (1937) defines personality as being the dynamic organisa~

tion within the individual of those psychophysical systems that deter-
-mine his unique adjustment‘to the enQironment. However, it is perhaps
better in terms of the relationship of language -and personality to

consider it as 'a qualitative process of human existence' which dis-

tinguishes a person as a unique being in the world‘with.others. It is

.vé process at once immangnt and transcendent being experienced from
with}n and without as the effect that our actions have on our person-
ality creating and recreat Ag new situations. (Merleau Ponty 1973).

Through personality we tana out against tﬁe backcloth of the"
world existing for ourselves as the focal‘point of the surrounding
community. Halliday (1975) sees language as a form of a person's ;wn
personality playing an essgntial role'iﬁ which tnhe individual first
becomes aware of himself and the development of his personality.’

R\Hdmanists like Maslow (1970) recOgnise thé importance that subjective

Qexperiénces have for the development of héman cépacities and poteh-
tialities.. Tﬁe implications of his hierarchy of needs'are very real

~
b

and have special significance for those trying to fit into another
! \
pattern of living, alienated from their primary idenrification.

Malliday (1975), Sapir (1962), Kluckholm and Murray (1948),
support the view that personality.is only in part determined by her-
edity and is to a Iargef extent the result of the;linguistic culture
of "the cdmmunity‘of people the individual grows up' with. Yet an
individual with geﬁuine empathy for another language will 'start as

. ¥ = '
a child and grow up again,' (Fries 1955, p. 19), the childish and
Py .

LU

nurgz?y rhymes being part of the'experience of another nation and an

extension of the pérsonality being built up.

20
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The most successful learning of “another language is achieved by

those whom Lambert (1972) describes as having an integrative motivation,

a desire to model themselves on members of the other group'énd a
willingness to consider themselves in a sense members of that group.
Ernest Dimnet (1935), a Frenchman who cqme to prefer English to French,
as his literary medium writes: ''| have often reflected on the curious
‘osmose which carries the psychology of a nation into the soul.of a man,
not belonéing to it through language.'' For adults learning a foreign
lahguage by necéséity, he says, there tends to be a veil between theﬁ
and the messages they receive. ''Not so when a language is studied
“from guriosity about the beople‘who speak it ... | learned English

that way through sympathetic curiosity -enhanced by intercourse with
men | wished in many ways to resemble." (5. 195)

Unfortunately fof some, integration intq another language proves
impossible despite their origina] intent. Distancing from one's own
group can engender feelings of stretched loyalties,-homefessness and
guilt at thé dgepening involvement. Such feelings of cultural alien-
ation develop in particular personalities with strong ethnocentric
tendencies and, as a result, bring abod; a fejection of any furthér
attempt to approach tﬁevother 3anguage éroup (Weinréich 1953).

Fortunately for most, however, it is not régarded so much-as an
éncroachment on their orig?nal personality. It is truer to say that
something is being added as an extra dimension to the personality, an
extra mode of behavior. "The desire to become mpre and more what one
idiosyncraticglly is, to become everytﬁing that one is capable of

becoming' (Maslow 1970, p. L46).

The theme entitled Language.as Being has drawn together from

21
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previous themes the conception of the individual as an integrated
whole, a person-in-tact. The final theme probes the possible con-
sequences for that person-in-tact attempting to integrate into an-

other linguistically and culturally-bound society.

t

Towards Integration into Anqupgr Language

The review of literature has so far attempted to show developmen-
~tally how any individual lntegratedwlnto the cultural pattern of any
society througﬁ the language can be considered as an embodimenﬁkof
that culture. . As a newcomer wishing to gain acceptance into another
~society that individual as a persoQ;in?tact requires to come to an
understanding of anéther culture through Ianguage as its scheme of
interpretation and expression in order to becomé a part of its everyday

lived world. The majority's voice is unmistakable. 'If you (as an

individual) want to survive or succeed you will have to learn the rules

 of our game, firstly our language' (Paulston 1980, p..54)..

&

\. The first shock to confront the newcomer in the strange society

is that everything looks different frgm original expectations. The
image 6} the society designed by\the home as a general guide for inter-
pretation prdves to be objective in its terms of reference not antici-
-patiﬂg.subjective interaction with the other group (Schutz 1971).

)  Further complicationsliie ahead. The everyday qccurrgg;gé_
whiéh Max Séhe]e% (1942) describes as being in the framework‘;f the _l

new scheme of interpretation prdvided by’the other culture which is not

Irof course' as;;mptions of the home‘group break down in. the face of the
compafable with the newcomer's own scheme of interbretation (Scheler
1942). Within the home group the world is constructed in terms of

'| know what_to - do' in regard to everyday events, the validity of this

22
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knowledge is taken for granted providing securiEy and assurance (Berger
and Luckman 1967). For the newcomer no such taken—for-granted‘assump—
tions can be made. S/he has, to use the terms of W.l. fhomas (in
Schutz 1971) to define the situation reduiring a complete knowledge of
the new pattern and all its elements. The hesitation, uncertaihty and
distrust experienced by the newcomer in.every matter seems by contrast
to be so simple and,uncompli;ated to those who unconsciously rely on
the efficiency of the unquestioned procedure of their own group which
just has to be followed not understoéd.

Thé newcomer quickly appreciates'fhat to frang]ate the scheme of
,jnterpretation in terms of the home culture is useless.

v

Disoriented and without status in the new group

it is for the newcomer to .come to an understanding
of the interpretive scheme of the new group and

to adopt it (Schutz 1971).

Normally the individual organises knowledge in terms of relevance
to actions and groups the world around him/her as the centre of
domination (Dewey 1938). The newcomer has to accept the role of
'marginal man' outside the scheme of interpretation, no longer at the
centre of his/her environment but dominated by thé §ocial order of the
new society (Park and Stonequist in Schutz 1971).

The means of estabiishing membership and status within the new
society lie in the language through which the newcomer can organise
a new system of knowledge compatible with that group's expérience.
But, as a scheme of interpretatidn and expression it has been éstab—
lished that language does not merely consist of linguistic symbols

or syntactic rules. Every word is surrounded by fringes (James 1902)

~ transcending the here and now and -enveloped in affective values. The

!
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reality of everyday life is an lntgrsubjective world where there is
~ an ongoing correspdndance of meaning between one person and another
as well as a common sense about its reality (Bergerland Luckman 1967).

It is for the newcomer, through continuous intersubjective communication,

to come to an understanding of what is meant through the language.

As Vossler (1925) has shown, the whole. history of the linguistic

o S

group is mirrq;eaﬁin its way of saying things, accessible only to
members of that group.
Schutz (1971) states:

i/ ’

They are not teachable and cannot be learned
in the same way as vocabulary. In order to
command a language freely as a scheme of ex-
pression, one must have written love letters
in it, one has to know how to pray and to
curse in it, and to say things in every shade
appropriate to the addressee and the situation.
Only members of the in-group have the scheme
of expression as a genuine one in hand and
command it freely within their thinking as
usual. (p. 505) .

bnly through continuous interaction with members of the new group can
.the newcomer *hope to achieve such a scheme of expression.

Within any cultural group, members have as parf of their biography
thé history of their group. Although such is accessible to the new-
comer in terms of knowledge to be learnt, it is not an integral part
of him/herself. fhe newéomer can share the bresent and future exper-
ience with members of the new group but;must remain excluded from
such exp;riences of thg‘pégt.

Schutz (1971) states: ”Only the way in which his fathers and
grandfathers iived hecome for everyoné elements- of his own way of
life." (p. 502)

&

Being unfamiliar with the new group poses another problem for the
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newcomer who is inclined to t;ke individual traits aé belng.typlcal

ones (Schutz 1971). On the strength of this the newcomer constructs a
social world of pseudotypicalities which cannot stand the test of
interactive experience. Theonewcomer oscillates between intimacy and
remoteness with the new group until a greater awareness develops.

The integration of the newcdmer into the group is a lengthy and

continuous process of inquiry ana growing familiarity with the cul-

tural pattern through the language until that s;heme of interpre-

;

tation and expression no longer seems strange but becomes an integral

part of that new member within the group.

A Drawing Together of Themes

The four themes déveloped in the review join as oné to re-emphasize
that th; human sifﬁ%tion'can lérgejy be seen to be embedded in the
medium of laﬁguége which is both the creation and creator of man's
experiences (Merleau-Ponty 1973). By acknowledging the linguistic
~ nature of the world at large we are able to consider how, within this
world, language ‘groups form their own worlds apart from’each other.
Born into the shelter of the familiar world of our mother language we
come to accept the réady-made‘scheme of the cultural pattern handed
down by our ancestors as an unquestioned guide to our knowledge and
understanding of the world we live in though we do not fully understand
its original true meaning. The language we learn doesn't‘¢0nsi;t
merely of linguistic symbols, idioms,'jargon and dialect but is rather
a scheme of interpretation and expression. Within each sdc{al context
it takes on a special secondary meaning understandable by those Who

have participated in past experiences, or in the tradition connected

with them. N ~
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Naturally, within this language world we perceﬁve of‘ourself as
belonéing, viéwlng the surrounding world with ourself at the centre
concerned only with what is of relevance to us: our needs and
interests. Such is our familiarity with our mother language we neétle_
in the security of the known, the taken-for-granted, the tried and
proven.

When we learn another language we havé to enter another language
world, a world not only strange but different in its relations. The
hitherto unquestioneé scheﬁe of interpretation we are ;o used to rely-
ing upon within our own group becomes invalid as a scheme of orien-
tation within these new surroundings. This other ianguage world has
fts own culth(al pattern which fulf{lls the functions of such a scheme.
Nor can our perception of self resist this'disruption. As a d{soriented
newcomer we have to accept our lack of status, our ﬁense of belonging,
our feéling of being at the centre of our soéial environment. Init-
ially, at least, we are hovering insignificantly on the marg%n of the
new group. And yet, by questioning and probing, we can gradually
familiarise ourself with this other language world and its scheme of

interpretation so that we can change, as Schutz (1971) describes it,

from onlookers to actors on scene.
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Chapter |11

Conducting the Research

Introduction

This chapter begins with a brief overview of differing
research orientations. From this it emerges that the hermeneutic
method of inquiry appears to be the most appropriate means of addressing
the life world experiences involved in this study. %he hermeneutiz\
method of inquiry is itself investigated in terms of its application

tc :he research pursued in this study.

Contemporary Research Orientations

From. the epistemological perspectives of Radnitzky (1973)>

Kockelmans (1967), Ricoeur (1973/74), and Schroyer (1973), contemporary

research and orientations can be divided into three main streams:

empirical-analytic, interpretive and critical theory. The divfsion
among these three main streams of théqrizing exemplify the broad cul-
tural Qifferentésﬁbf Western thought between thé predominantly dialec-
tical hermeneutic theorizing and the more behavioral research orien-
tations. Radnitzky refers to the‘former as the continental school
and the latter as the Anglo-Saxon stream of researchers.

The contemporary conceptua{isation of the>epistemolbgical dif-

ference between the interpretive science and the empirical analytic

27



- 28

sclences refers back to Dilthey's logical distinction between inter-
pretation and unde;stan&ing in the human sciences and observation and
formal explanation\in the natural sciences (1976).
. Dilthey's tho;atic analysis of the circle of interpretation has
been pursued further in contemporary social philosophy by Gadamer and
Ricoeur. The recognition of this epistemological orientation of
interpretive science has led to formulations of social theory such as
phenomenological sociology by Schutz (1970, 1972, 1974), Berger and
Luckman (1967), ethnomethodology by Barfinkel (1967), cognitive sociology
by Cicourel (1973), and symbolic interaction by Blumer (1969).
Interpretive research differs from empirical analytic research in

the sense that the former tends to study the human beings as subject.
whereas the latter tends to study the human being as object. Empirical
.analytic inquiry searches for an understanding of human experience
but the form of understanding is more &etgched, predictive and of an
explanatory kind which involves fundamental relationships, between
‘social phenomena that expresses hypothetical causal links. Inter-
pretive inquiry has as its main concern the aspects of the human
life world beyond the pale of critical .interpretation and scientific
self-control. On the question of validfty of interpretive inquiry
the call for more rigorous scigntific explanation has been countered
by the argﬁment that the social world is expressive of meanings which
are inaccessible to empirical analytic science and which are in'need
of éxplanations of an interpretive kind offered by such disciplinés
as phenomenology and hermeneutics.

| The task of hermeneutics is therefore ontological rather than

.
methodological. It seeks to throw light on the fundamental conditions
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that underlie the phenomenon of understanding in all its modes
sclentific and non-scientifit alike, and that constitutes understanding
as an event. |In hermeneutics the question is not what we do or should
do but. what happens beyond our willing and doing. The universality
of the hermeneutic search emerges once we are freed of the methodologies
that pervade modern thought and the assumptions regarding man and
tradition. *

,

Gadamer states: ''the differentia between methodological sterility
and genuine understanding is imagination, the capacity to see what is
quéstionable in the subject matter and to formulate questions that
question the subject matter further (Gadamer 1966).

Hermeneutics which can be def;ned as the art of fnterpretation
or the phenomenofogy of social understanding (Gadamer 1970, Misgeld
1975) has as its object of study a text or text analogue which in some
way is confused, cloudy, incomplete, seemingly contradictory or un-
cleaf (Taylor 1971). The task:-of the interpreter is to bring to light,
to make more clear its underlying sense.

van Manen (1984) states: 'Phenomenological research consists of
reflectively bringing into nearness that which tends to be obscure,

that which tends to evade the intelligibiiity of our natural attitude

of everyday life" (P. L1).

Interpretation of Students' Diaries

3

The study aims to bring to light the essential nature of second
language learning as experienced intersubjectively in the life world
so that its intelligibility is revealed. To simply reflect on the
experience recalled in the diaries written by the student teachers

during this learning experience is not sufficient. It is necessary
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to reflect in such a way that the essential aspects, the meaning
‘ %

structures of this experience as lived can be brought to expression

and for this the hermeneutic mode of lnguiry would seem to be the méost

»
o

appropriate.
%
Al} true understanding in the hermeneutic sense involves a fusion

of different horizons of understanding which in turn involves a deep-
ening of the researcher's own understanding. The customary way of
defining the meaning of a text has been to idengify it with the sub-

4
jective intent of its author (Linge 1976). But this is not an adequate

Y

standard of interpretation because it is non dialectical and as Gadamer

shows understan&ing is essentially dialectical born of the interplay

between interpreter and text. For Gadamer, hermeneutics is universaY{

Our own situatedness iR tradition makes possible our understanding but
AN

at the same time acknowledges our prejudices. It is with an awareness

of these prejudices that the interpreter is able to understand the
meaning of a text by being prepared for it to tell something new.
A person trying to understand a text is prepared
for it to tell him something. That is why a
hermeneutically trained mind must be, from the
start sensitive to the text's quality of newness.
But this kind of.sensitivity involves neither
neutrality in the object nor the extinction of
one's self, but the conscious assimilation of
one's fore-meanings and prejudices. The impor-
tant thing is to be aware of one's own bias, so
that the text may present itself in all its

newness and thus be able to assert its own truth v
against one's own fore-meanings' (Gadamer 1975, N
p. 238).

Gadamer refers to this consciousness of the hermeneutic situation as
effective historical consciousness considering that the dialogue
between tradition and text opens up the possibilities for new meaning

in the fusion of the two horizons.

B !J’B
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ion of the*tuo horizohs which takes place in language is ' S
Py ) . : v . )“x..7l
of Gadamer s hermeneutics. The subject matter of

‘the central foc
'any-teit,relates to our being-in-the-world. Language,eé;being and the

fusion of horizons of understanding come to be one and the same process.
. / “

For real understanding, as in the real dialogue, the interpreter is en-

gage¢ by the questlon so that text and |nterpreter are both led by the

l
/

subpect matter, by the Iogos as Plato said.. The real event of under- »

.V

standlng goes beyond what is brought to the understandlng of the other

person s words. what is needed is for the researcher to be able to

T e
envisage rather the mode of belng that the text dlscloses by dusengagnng

theSE\Erejudices, so that s/he max,Open him/herself up to what the textf
attempts to show through its language and carry that interpretation
further.” . o .
. :
‘What emerges in its truth is the logos, which
is neither mine nor yours and hen¢e so*far tran<
' scends~the subjective opinion of the -partners '
to the dlalogue that even the persoh leading
.the conversation is always ignorant. Dialectic
as the art of conducting a conversation is
also.the art of formatlon of concepts as the
working out of the’common meanlng (Gadamer T

1975. P. 331)
i belleve, to achleve a meanlngful |ntetpretat|on is a process
of constant movement between parts “and whoLg in whlch there.is no
absolute beglnnlng or endlng. Ln the.study of human ac&tonvand expres-
sion the'understanding-of a particular action requires an understanding
of the context-withinuwhioh ﬁt takes p]ece requires antunderstanding of
]the partlcular actuons. B | ”

No understandlng can be pursued in the absence of context. In

hermeneutic research understanding is gradually bunlt up through

¢
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dialogue not as a linear or sequential process but like a circle. New

levels‘oAmeanlng are built on the old in this process. The circle

t

of understanding whilst complete is never ending leading to new in-

. l : . : .
sights, new questions for as long as we wish to pursue it.

'

+

Thematic Aﬁalysis

Themes are the stars that make upvfhe universe
of meaning we travel through. It is by the
light of these themes that we can navigate

and explore such universes (van Manen 1984,

p. 20). ' '

Any hermeneutic.interpretation requireslattgntivené%s'to the 1ived
world of others,:critical reflectioﬁ, thpuéhtful duestio;fng and
imaginétion.' In the hermeneutic tradition no single method is used to
achieve the wealth of the Qisclosuresn‘_“ r thé purposes of this study,
howeVer; there doe; emerge a modé of in§Uiry which leans towards such
disclosures: thematic analysis.

‘The -paramount éng of the studf is to bring.into clearer light
the original prereflective experience of the second languagé learner
 and to interpret the essential nature of this experience.’ One way to
do this is 'to let that which showﬁ»itself'be seenvfrom itself in the
very way in.which it shows itself from itself' (Heidégger>1962). By
anafysing the pheﬁoménon we try to detérmine what the themes are, the
experiential’structures that make up that experience; The 1ived

-

experience is the appropriate source for uncovering thematic aspects:

of the phenomenon it describes, Eome‘expefiences yielding richer des-
c~iptions than others. S
Two approéches are used for §ncovering thematic aspects of some
2

phenomenon‘in a text: the high1ighting épproach and the Vine-by-line

32



approach (van Manen 1984). For the former we read a text again and
agaLn"to"see which statements or phrases emerge as particularly meaning-
ful “about the experienfe being described. For the latter every sen-
tence is questioned‘to seek out’its significance in the experience.
Through these procedures certain experiential themes emerge as recurring
}n.the various desérfptioni; These themes are captured in $§ngu1ar
stafements revealing the main thrust of the meaning of these themes.

No single interpretation denies the possibility of another equaliy
rich.interpretafion.

o~

Using the procedural activity of thematic analysis, an attempt
. \
will be made to think through the material provided by the diaries to

w -

bring together carefully selected themes which emerge from the written
descriptions of the second language leagg}ng experience by the six
student teachers involved. van Manen (1984) staté;}
Phenomenological themes are more like knots
in the web of our experiences, around which
certain lived experiences are spun and thus
experienced as meaningful wholes. (p. 59).
Seen as structures qf meaning that gfve the whq]e experience of second
langﬁage learning its special significance not only what is said but
Q. .

B what is left unsaid is of importance for the understanding of the
experignce.

By reflegtiné on these themes it is hoped that the research will

ing_into ciééker light the essential nature of the expérience through

the significant statements. v

WReflection is the courage to nakg the truth of“our own sup-

positions aé@ the realm of our goals into the things that most deserve

égbbe called into question' (Heidegger 1977, p. 116). Through thematic

<
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interpretation as a fusion of horizons of understanding, the research
wil? lead to a final inteﬂﬂgztation woven around the carefully selected
themes and slgnificantvstatements, ﬁot in the sense of presenting a

hypothesis; but by providingba more comprehensive context through which

the whole phenomenon of second language learning can be'unaerstood.

R

The Significaﬁce of Hermeneutic Questioning
_ Aristotle said that men by nature seek to know. - Hermeneutic
questioning speaks in the same way. It reflects a genuine desire to

know in the hermeneutic sense of knowing. Most. methodological question-

ing is inclined to stay within its own defined framework with the

Ut
hig

\ answer predetermined by that framework. Understanding in the hermen-

eutic sense means to seek the fundamental concern that motivates the
text. We understand‘the subject matter of the text which addresses

us when we locate itsuguéstion. We are then in our gWwn questioning

4 z‘

continually transcending the historical horizon of the text and fusing
(it with our own horizon and at the same time transforming our own
horizon.

As Gadamer points out that questioning requires of the researcher

¢

that s/he be ab

‘ disengagé conceptions by allowing what is being

guestioned to be§#aced in the open. But this openness cannot be

. . y
coﬁﬁiagred as absolute because the sense of any questioning alwéYs has
a certain direction. Questioning always presupposes some fore undér-
‘standiné of what is being questioned.” This meaﬁs that the very w&y we
‘ask questions is itself an issue in‘our understanding of the phenomenon.

, - ‘
Problem and method are dialecticallykrelated.

From an initial vague quéstioning‘about something.we’cén, through

1

reflection, further questioning, talkjng to others, etc., rephrase



35

and rethink the initial problem until as Heidegger states, its sense
'stands still like a star in the sky' (Heidegger 1962).

To question'Second language lea}ning in. the manner of this study
means to question the context in which it becomés exgeriehced in the
world. When we speak of wOrid it is meant ontologically és what it .
means for a humaﬁ{to'sz in,thepworld. The.coherent whole of a worid'

cannot be explained except in the way that man comes to understand

_his being in that world.

The Secoﬁd Language Learning Experienceb?rom the Hermeneutic Perspective

Worlds given in language are not mutually ex-
clusive entities; it is the power of language
that such mutually exclusive worlds can merge
in understanding the other world Gadamer says
'what stands against us is not only a foreign
but a relatively other world. It does not have
its own truth simply for itself but also its
truth for us.' (Gadamer 1960, p. 418)

Being rooted in the language of one worfd'and‘seeking the 'truth’
of another language makes central to this study the hermeneutic prin-
ciple. Wo/man as a pért-whole dialectic: Wo/man, language and his/
her situatedness-in-the-yérld,enters the second language world as a‘.
circular route as there ’is a]ways a re-turn to the mother‘language.
The circle is an hermeneutic one, the venturing forth, the questioning
of the new Ianguage,tthe return to the mother Tanguage as a point of
reférence only to venture forth aﬁew, The hermeneutic circle becomes
a fundamental principle of man's Qnderstanding of his own nature and
his ;hangiﬁg situation. Within this dialectic the possibility for

‘ R

greater insight emerges. By questioning the second language'and then

the mother tongue, comparing ahd'contrasting the one with the ot y

\

accepting the one as different from the other, the dialectic provides

-
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for a deeper awareness of self and a

'conditiéhs that shape that self.

\

$uller understanding of the ~
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Chapter IV

A Thematic Analysis of the Second Language
Lived-World Experience of the Student Teacher

introduction

In his study the lamp burns late. He does
not always bend over the pages; he often
leans back closing within his eyes a line
he has read over and over until its meaning
flows into his very blood. (Laurids Brigge
1940, p. 278).

In this chapter, by using the diaries of six student teachers, an
attempt is made through thematic analysis to determine what themes,
experiential structures make up the second language experience. No
single, statement can hope’ to capture the mystery of any experiencé.
As résearcher | can only tentatively allude to and hint at certain
aspects of the experience. Some descriptions have proved richer than
others. However, in the sharing of the experience there is always
something to gather. } ‘ : o

In the #irst stage, by reading each diary several times | ask
myself what statements or phrases seem essential to, or revealing

. . , ,
about the second language experience. Again, by pondering line by
line on the entries made | allow for such statements to emerge.

The reading experience is like an encounter between persons, a

dialogue which gradually builds up a shared meaning. Beginning-as

strangers to each other, the diary and | form an acquaintance, at

37



times a closer relationshlp. Such a union demands that we open ourself
up to an honest awareness aﬁé expression of feelings and developing
ideas. The understa?ding }H;f l§ built up through this dialogue is
not linear and sequeﬁkfgi/fromiseginning to eﬁaubut'fatherlas a circle,
' ‘
a spiral. To understand a particular action requires an understanding
of the context in which it takes place; and tp understand the context
in which it takes place requires an understanding of the partlcular
‘actions. Gradually we come to build new levels of me;ning over the
 old by dialoguing with the diaries, others, mysélf.‘ The circle of
understanding whilst complete is also never ending, léading to new
questions, new insights for as long as we choose to pursue it.

In the second stage, qftgr studying the stafements which emerge
as.revealing and essential to the lived experience of the second
language learner, | find‘myself‘able to discern certain experiential
themes which recur as possible commonalities.

The final stage of the thematic analysis teases out the transcen-
ding theme‘df the second-lénguage exberience and using this | draw an

analogy between the character of Mersault as portrayed by Albert

Camus in his novel 'The Stranger', and the second‘language learner.

~

Essential Statements Emerging from the Diaries

Each diary is cpnsidered separately as a unified whole, a total
experience and the statements .which emerge as the parts which make up
" that unified whole.
' | ”
Sherrey
Reading Sherrey's diary is a look at life itself. It brims full of

2

aspirations, happiness and yet ‘at the same time is fraught with despair

38



and frustration. Perhaps my second language experience have trodden a

similar path for without realising it, as reader, | seemed to build up

"a certain intimacy with this diary.

The words which seem to raise themselves from the pages speak out

to her passion for the French language and the Quebegois. However, the

story whigh emerges through the themes is not a simple, happy one but

that of a young woman driven by a fierce determination to improve her

French and at the same time having to cope with the tremendous feelings

of frustration and disappointment within herself as she sldwly recon-

ciles herself to the fact that it will take a long, long time to achieve

¥

whaflshe Had thought she could accomplish much sooner.
The diary speaks of her warmth and closeness with the French

language and the Quebecois whom she describes as very warm, generous

people (May 3). ''Je me sens tres bien avec les Quebecois autour de moi

et je les aime beaucoup' (May 4). This feeling is expressed on other
occasions throughout her visit. '‘Je me sens a 'aise dans 1'environ-
ment et je pense que‘ce programme vaut la peine" (May 10).I The lahg—
uage and people seemed to come together as one. ''J'ai parlé'avec un
Quebecois ce soir qui m'é donﬁé’une vision de ce qu'est ma motivation
d'apprendre le Francais.' 11 etait etranger a moi au debut mais apres
la conversation il etait comme un frere " (May 16). To love someone
who doesn't‘share this same passion is at the least upsetting. Very
early on Sherrey makes reference to her husband and his attitude |

towards French and the Quebecois. 'Je m'ennuie de Jon et ¢a me fait

39

de la peine qu'il ne partage pas mon amour pour les Quebecois et .leur '

r

langue' (May 5).

Her rapport with the French laqguage,manifeéts itself immediately.

AT



""J'al beaucoup de confiance en mol quand je parle Frangais. Je me sens
plus libre de dire mon opinion. Je m'aime plus quand je parle frangals"
(May 8). The diary eib?esses a strong sense of irritation as what is
.seen as a 'put down' of the French dialect with which she has developed
such an affinity. "I get the di;tiqpt impression that our leaders con-
sider the Quebeéois as ‘an interesting species b”F not ;s a people who
speak 'real French.' [t's like coming here is a compromise. We can't
go to Paris so we'll settle for Jonqui;re.” |

Emerging from theAdiary at the same tiqﬁ is the discontent, the
reasoning with herself and the re-emerging discontent as Sherrey strug-
gles with her increasing awareness that her spoken French is not {m-
proving at the rate she would have wished. '‘Je pense qu je suis
paresseuse et je ne me force pas comme il faut. 11 faut qﬁe je fasse
mieux demain'' (May 11). Despite the repeated praise and encouragement
she receives from{others on her progress her dominant thoughts are in

]

terms of her failure tao achieve the goal she had set hersélf. "Je me
sens tr;s‘frbstret n me semble qﬁe je ne fasse pas de progres.
J'apprends des mots ici et ‘les expressions 1a mais je ne vois pas a
'rémarkable improvement' ' (May 13). An entry défines Sherrey's.goal.
"Je veux gtre si Shl'aise en Frangais que je ne remarque pas en quelhe
langue je parle' (Msy 16) . ‘ o )

As time goes on, despite her apparent Fiﬁency, her ability to |,
communicate at any lével, to be mistaken frequently for a Quebegois,
Sherrey intimates that she feels she has not measured up. ''Le seul
probleme que je prevois pourAmoi c'est l'integration de ma langue

seconde Le Francais ne fait pas partie de moi autant que J'aurais

3
preféré“ (May 25). Entries in her diary indicate that she attempts to

ko
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readjust her horizons. 'Je ne pense plus que c'est possible d'gtre
aussi a 1'alse dans uné deuxieme langue que dans la langue maternelle.
Si je ferais un programme d'immersion pendant dix ans ici ou ailleurs
ce serait possible mais il faut du temp. Ea prendrai presque toute une
vie'" (May 22). Modifications as far as being a French teacher also
have to be made as well as personal adjustments. ''Je pense du'il me
fait ﬁodifier mes attentes personnel un peu. Je suis capable d'en-
seigner, d'exprimer et de comprendre en Frangais mais je ne suis pas
fluent comme en Anglais.

Despite the apparent determination to speak French at al{ times
which comes through in her diary entries, Sherrey speaks of resorting to
English in a crisis. "Jletais tente de parlér en anglais toute le
journéé et plusieurs foislje 1'ai fait' (May 11). A stronger senti-
ment emerges towards the end of her visit. ''Je commence a m'ennuyer
beaucoup de ma vie ; Edmonton. Le Fran%ais perd un peﬁ de son attrait''
(May 25).

The experience albeit & frustrating one seems to have proved
worthwhile for Sherrey in terms of self growth as a person and as a
student teacher. An entry states: ''de toute facon cette experience .
m'a‘apporté une appreciation profonde de moi-m;me. J'ai pris le temps
de reflection ... et je me connais mieux qu'avant' (May 25). This
reflection manifested itself also in suggestions as to how effective
yet humanistic Péarnin§ in the classroom couldgbe facilitated. ‘e
sais qu'il est nééesséire de faire parler les gens mais il doit avoir
d'aufres moyens plus efficaces par exemple ... l'gp@&qragement au lieu '
de la culpabilité ces empathié ... phrases Simplésfé§pliduéés ... une

, . S

~

nouvelle expression a apprendre chaque heure' (Ma9J§). Entries sug-
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gest that final discussla;s with her group brought home with even
greater significance the need for empathy in the classroomz"“l had
forgotten how friéhtening and humiliating immersion can be. | passed
that stage years qgo? (May 26). Sherrey's entries speak to a need to
raise the standard of French teachers in order for French to gain more
credibil}ty‘ln Alberta. "Comment veux-tu que les éleves solent pas-
sione;‘de la langue Frangaise quand les professeurs sont incompetent“
(May 25).

| Diary entries indicate that Sherrey found it difficult to adjusf
to working with others in a group (May 18). This personal p}oblem she
transferred to‘an attitude she needed to acquire as a teacher. '"I'm
learning how to cooperate with others in order to accomplish certain
goals and that | believe is an important part of teaching. A’feeling
of closeness and.compassion for each other is slowly developing . |
had forgotten what it was like to be in a group; at first people are
cautious and anxious to keep up their good side. Then after a while

they relax and be themselves' (May 18).

Pauline
Despite the fact that Pauline did not keep up her diary for the
duration entries maée have a significant message to give. A positive
mood prevails as Pauline begins her diary with rematks concerning her
feelings of beiné'at ease with her Quebec family and her excitement
at the prospect of what lay ahead. 'l w$s able to have an interesting
conversation with Monsieur Renouf in which | felt quite successful.

This was definitely the longest on-going conversation | have ever had

with anyone in French. | was quite excited with my ability to get



along in French" (May 3). Her response to praise received Is a natural
one. ''Monsieur Renouf commented that my French was very good. That
boosted my morale tremendously" (May 3). Reading the diary, however,
differeqt mood began to emerge and gradually a darker and more demoral-
ised tone became dominané.” "Tonight we had a wine and cheese party
followed by a dance. There were government employees from New Brunswick
who were also learning French. |t was embarrassin;\to talk to them
because my French is not good" (May 10). Another entry serves to
emphasizé this‘loss of confidence. '"lIt's very embarrassing when a
clerk asks you‘something several times and you haven'g\bpt the foggiest
idea what she is saying'' (May 12)."

Entries made about this time seem to indicate that in between times
there were more occurrences, hot mentioned, when Pauline felt she had
let herself down by her inability to.gommunicate effectively and this
was causing her spirit to fail. On Mother's Day when relétives came
to the house an entry is ma&e. "Mt first | .was afraid to start a
conversation with theﬁ in case | would get confused and embarraséed.
However, | got out a French book (stof&book) that | had bought for my
own children and a rubber ball and read the story to Linda. She seemed
to undersiand me and she réally liked the book. That gave me confi-
dence and soon | was talking.to her mother' {May 13).

Understanding french at times seemé'to be prgving a problem and
an embarrassment. ''Most of the time (in class) | know what the instruc-
tor is saying ... for a time I'm cluea in and following along, then |
get‘lost for a period and nothing makes sense' (May 2).

An entry the night before expresses embarrassment at an incident

that took gﬁace at table. She had used the literal translation of an
Tale
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English expression saying "Je suis bien plein'. 'M. Renouf informed me
that | had said | was elther drunk or pregngpt. 0f course | was neither
but this was a little embarrassing' (May 3). Pauline went or=to rec¢(d
the correct expression 'J'ai manage a ma faim.' A few days Iater‘an
entry was made. ''Many times when someone tells me a correct térm“or
phrase | forget it i? | don't write it down'" (May 5). Another entry
describes how although she was misunderstood wheﬁ asking a question

eérlier in the day she succeeded in making herself understood later

on. This would seem an achievement but at the same time a reference

is made to her feelings of embarrassment occasioned by her misuse of @@wﬁ

'tu' and 'vous'. : "

‘ . . G
The word 'pressured' appears to creep into the entries made affer

the first few days. 'There is a lot more work ‘than | expected. I
thought it would be a relaxed and enjoyable experience but it's too
pressured" (May 7). Another entry of a similar nature reads "l really
enjoy learning new songs and singing. | don't feelml sing well but |

| find it a profiﬁable.way to learn language and there is no pressure

‘to understand what the other person is saying' (May 4). .

by

For the time being at least the diary seems to become a refuge ihng‘\

where Pauline can express her feelings freely. 'I find® this a very

* emotional experiend@. | have my ups and downs constantlY{h The peoplg
who speak worse than | do frustrate me and the people who speak better
make me feel incompetent' (May 11). An explosi?e entry the day after
states: "l can't handle speaking French all the time. That's ﬁOt
Pauline P. | am an English person. French is just fun right!

| feel as if | am having an identity crisis" (May 12). Aftér two con-

secutive entries expressing faltering confidence, fatigue and disen-
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operators finally. clncked in'' (May 21).

en Frangals avec les numeros" (May 2)..

| s s i 4s

chantment with Quebec City a fiirther two entries, a few lines a piece,

conclude the diary. As reader | can only surmise from this silence that

Pauline felt by communicating any more episodes of what she considered
: . 9 ‘

her own failures ‘she would be letting herself down even further and

reinforcing the idea in her own mind.

Diane's diary is an |nterest|ng one. The story whfbp'emerges is
of a young woman lntent in her purpose of improving her French and
drawing strength for her continued contact wlth‘her English attachments.

It's noticeable that Diane has frequent phone calls throughout

" the visit with her roommates in Edmonton, her boyfriend and her mother.

Althougﬁ no great emphasis is laid on the calls one comment seqms

~significant. "| also feel emp'iness fof some reason today. The

phone wasn't working when | tried to phone Rob. Around midnight the

Throughout the visit English and French seem to be miXing them-
selves up in Diane's mind. Initially she states: ''Je trouve que je

~

parle Francais la plupart du temps, mais juste -apres que je me suis

_ @ 7 7/ :
reveille je parle en anglais sans pensee sans intention' (May 3).

w

After speaking on the phone to her friend, Rob, an entry notes ''J'avais

" les dlfflcultes a pronencer des mots' vite en anglals sans penser ce que .

les mots S|gnlf|ent en Frangalsﬁ>}May 6). . Towards the énd of her vnsnt.

5 ‘the problem hadn't resolved itself completely. "Je trouve que je pense

'la'plupart du temps en Frangais'mais c'est encore difficile de penser

7,

Engllsh appears to be an escape valve in times of emotional crisis.

""Je me sentais vraiment aggressive 2 cause de toutes les choses qu'on



ke -

. , - N :
- doit faire. Ca m'enerve et a cause de ﬁ? Je voulais parler en anglais.

Je 1'ai fait avec trois filles pour une demi-heure. (a m'a beaucoup

aidé’ma mentalite' (May 11). A similar kind of reaction occurs at a

later date. "1l y a une fille qui n'a pas.degganj;res. Elle a invite
elle-meme chez Shirley ef7moi pour e diner. A cause:de gé j'ai parle
en anglais pour enlever ﬁe; frustrations'' (May 26).

 Fatigue plays a parf in the experience sufficiently to be mentioned
on various occasiqns. "Je suis vraiment fatigué’aujourd;hui. Je ne
pense pas que je& puisse éérire beaucoup. li me reste aussi le devoir
a faire" (May 7). .

Entries indicate Diane's commitment to speak French but'ﬁositive

reinforcement has a powerful effect. Recounting an episode when she

.and some other girls were watching a hockey game the entry continues

""deux messieurs qui venaient‘de Nouvelle Ecosse ont pensé que nous
élions Francophones. 1s ont essayé'de nous_parler en Fraqcais. Clest
commique mais ga me donnait la confiance de continuer a ameiiorer mon
francais' (May 15).

From entries;emerge the feeling of a desire to cultivatqwthe feel-

. . ,

ing of closeness she feels towards the Quebec beopl%.l '8 ne sens
vraiment proéhe-; la'population ici_E Quebec. Si seulement mes amis
d'Edmonton;'ma famille ou mes etudiants de l'avenir gourraieht se sentir
la meme chose" (May 15) .

Despite this willingness to embrace the Quebecois, entries suggest

fhat Diane still feels very much the newcomer. ''cependant ala banque

' je me sentais comme une anglophone. Je regardais tout le monde et ils

avaient 1'air des francophones mais moi, je ne sentais pas que je

faisais parti avec eux" (May 10). Describing an incident in a bar later

-
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on one evénlnﬁ'an entry stated: ‘'Nous avons rencontrer un gars mais

t'estldifficult de 1'entendre dans le bar a cause de fatigue, d'essayer

\'/ ..'./. ~ . " 8
a 1'ecouter. J'ai laisse Shirley a lui parler' (May 8).

A sentiment of frustration creeps in at times. 'Je suis un peu

: “ ‘
depriméiaujourd'hui parce que j'ai pense que a ce temps - 13 je pourrais

mieux parler le Frangais. Je trouve que mon vocabulaire a beaucoup
grandi mais ma prononciation et intonation paraissent qu'elles restent
" a meme ﬁiyeau” (May 18). A mild ssrt of panic seems to induce itself
from thisf '"Je me sens que 'time is running out.' | feel fike I'm
.wésting my time every minute that passes. Even though our days are
: paéked full of activities | would like to spend more ‘time concentfa;ing
on my oral language; We are working too hard at the receptive Iével and
.} would likegio work more at the expressive .level.' (May 21).
Entrieslreflecting her own attitude towards léarning‘tacklevcertain ¢
issues. 'Je pense qu'un professeur peut profiter Beaucoup en enseignant
Ie.vocgbulaire d'un sport aux etudiants en'mgmé temps qu'ils jouent B
{ r

le sports (Peut-etre le professeur de Francais et d'Education Physique g

¢3

peuvent faire ca ensemble)’ (May 7). On another occasion when:
> . .

had just acquired vocabulary of the subject of the farm, a top
. ' 9!3
interested her very much it prompted an entry. '""C'est une b

¢ 4 : ~ : . k Lo
pour les etudiants de chercher eux - meme le vocabulaire que les inter-
' !

esse au lieu de pro?%sSeur qui le leur donneﬂ‘(ng 6). Another entry

-

speaks to the same issue in that the best way to learn is 'to do.'

o
""J'ai beaucoup appris eﬁybreparant les repas par exemple messer les
pdmmes‘de lerre' (May 13). o o ’
s A diary entry indicates an awareness of growing discontent withjn

the group towards certain aspects of the course. Diane's maturity is



reflected in a comment made at.this time. '"Apfés le lecture mon groupe

LG

decide de Porter un sourire la plupart du temps et d'gtre optimiste

3

pour le reste du programme'' (May 15).

"QQEE
As reader | found Jose'S diary intriguing in its singuja&Jﬁppanch
to describing events durimg this second language'experience. It pro;
vides a detailed and professio;ally orientedlfritique of the course.
As | interprét the diary‘it is as if it were one of the professors
monitoring and assessiﬁg the progress of  the programme ﬁot the Qhole

/

experience of Iivipg in Quebec. A detached air surrounds the whﬁle
diary with few personalicqmments included.

A very ﬁosifive attitude towards this French experience eﬁerges
as comments indicate a contentment with the course and with the
family. 'Je me sens que‘tout v$ bien avec la famille et_]e groupe.'!

Despite an awareness from entries that Jose has already the
material comments seem to indicate>thét,she is»prep;red to be'batient

T

and wait for those features of the: gGramme . which will ‘help her to

improve (May 9).

‘A sense of her awareness of her superior standard in relation to

others manifests itself from the start. ''Je pensais qui j'utilisérais
plus de Francais mais bien des fois je me t@gyye a m'expliquer en

]

Y
anglais puisque c'est plus facile pour ceux qui comprennent tres peu

i

de Frangais'' (May 4).

Aspects of working with a g?oup come over as being irksome despite
Jose's recognition that it could be an integral part of teaching. '‘une

N . ’ .
personne s'habitue a faire ce qu'elle veut et quand elle veut. .Je trouve

) \‘/
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que je me sgns‘tfés frustcee quand je dois attendre le groupe ou

attendre pour faire les activities. Mais il est certain que je recon-
- centrerai ce phenomene dans 1'enseignement alors j'aurai a m'habituer"

(May 16). ’

w g:“Eeelings o% discontent surface as Jose's entries indicate'that
she has not attained her goals for this French experience. “Abf&s
quatre semaines d'imﬁersion je me sens encork imcompetente en Frangais.ﬂ
Tout le monde me dit que je parle tres clairement et qué je m'exprime
bien mais je ne semble pas avoir leur‘certitudel Bien des fois QUénd
je me sens en train de m'exprimer je me trouve cherthaﬁt dé;égperement
pour un mot hécessaire‘pour communiqﬁer une idee" (May 25).

Neverthelegs the sense bf confidence is not lacking. “Sur une
éé%elle de 10 je trouve que je mé situe aux alentours de 8. J‘ai
) : ’ K

<
encore quelques problemes a surmonter mais je me sens que j'ai la

.

‘meilleur partie conquerie'' (May 25).

’0

Without .geference to reasons for her opinions, Jose's entries
{forcefully indicate certain approaches to second language learning
’which she feels are essential. “unE'ambiance:positiQe est extremement
necessaire pour.lfapprentissgge d'une nouvél]e langue. Si un amateur
se sent mengcé,dans la situation‘l'appréntissage sera moins efficace.
ee. aussi egéépprenant une nouvelle langue 1'enseignement doit toujours

. o _ o

‘- 4. - - 7, . * N ‘ -
encourager 1'etudiant soit en lui felicitant pour quelquechose bien

- fait soit en lui cdfrigeant positivement les problemes' (May 25).

Hannah
" The cheerful mood which prevails throughout Ha_nnéh's diary made a

. . & . '
great impression on me as reader as well as the calm maturity that

[N

manifested itself in her writing.

k9
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A note of positive motivation is present throughout the diary.
After an initial questioning as to the real purpose of her visit'a total
commitment is made. ''Today | got a more accurate indication of what

this trip can/will do for me. The Monod's insistence on' 'Francais

seulement' seems overwhelming unless you.try.'" . in philosophical manner
the entries speak of her aspirations. '"'l've set myself an impossible

task. So I'l1] try to remember the milestones’apd be patfent with the
rest" (May 8). Her motivation takes the form of setting herself goals
and then setting out .to achieve them.g One chh goal was for her billet
to understand her better in the future. A later eﬁtry indicates thaf
she is still pursuing this intent. ”Toaay | was éble to carry on a
passgble conversation with Jacqueline (billet), another stepping stone."
Naturally she finds praise motivating. An entry notes: ‘'Tracy paid

me a very nice compfiment. She said my accent was very good. |

: -
heartily thanked her' (May 9). . <

An awareness of her own improving standafd seems to ée a motivator
to continue her efforts. '"Listening to her (a friend) | realised how
much progress | had made élthough | could by no means answer all the’
quesﬁions‘she posed'' (May 13). ..

However, at the same time emerges feelings of frustrafion and in-
aptitude as feelings abéut her poor use of the language as well as the ’
probléms with understanding come to the surface. . "Noticing that |
wore contacts, Francois asked whether | had the soap that could be used
to clean them. In falterihg French | tried to explain that | didn't
have it with me as | didn't use it everyday. Although | mahéged to

make myself understood it was certainly with no finesse of any sort."

(May 5). Other problems with understanding occurred. ' | attended a
% -Le .
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drama production. | didn't find the actors spoke very quickly but they
used slang expressions and slang pronunciations throughout resulting in

very little comprehension of actual words or phrases' (May 5).

Hannah's entries express the frustration she feels. "It just seems

that | am still unable to put my phrases together correctly and that is
frustrating" (May 7). Undaunted, she uses every course available to her
ln her quest for better‘communication. ‘'Wisit to the hairdresser!

Thank God for the language of gesture. The procedure for explaining
went snmething like this. | would start a sentence and make tne_appro-
priate gesture Qith my hands. The hairnresser would pick up on my ideas
and expand and compléte it for me. It worked! Marion was really cnatty

and willing to help me make the most as regards acquisition in my new

 situation. This is probably because she is bilingual herself”_(May 12).

Another occasion is used when Hannah uses another ploy to help her

‘understanding. '‘The evening broughtwa wonderful dinner with Jacqueline

L

- o g ‘
*and her friend. | was finally able'to understand him. It really helps

when you can see a person's lips' (May 13).

‘ Hannah appears to become preoccupied with finding the precise words

to tit her meaning (talklng about writing her journal) - ''They seem to
take longer now than at the beginning. | think it's because | need to
be able to express myself far more precisely which sends me off at tan-
génts - into the dictionary, grammar books, which seem to take forever;
(May 13). Linked with this is another preoccupation fnr collecting
everyday sayings to flt into her dialogue 'J'aime beaucoup avoir les
exeressions utiles et sous la main" (May 17).

e

Another obserVatlon referred to is Hannah's need to maintain a high

level of concentration when listening. '(Talking to the Quidg on a bus

5]
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tour) Although they spoke fairly.quickly | could understand most of
wha: they said because théy didn't use much slang. HLwever | did have
to listen very closely. Ifm findfng along with others that the latter
is what causes us most to flop into bed each night. It's extremely
taxing to pay such close attention to éverything that‘fgltaid““(May 6).
Constant fatigue that Hannah make; reference to causes hervanxiety.
"| wasn't nearly ;o tired today as | have been but after.today's full
programme | probably will be tomorrow.* That worries me a little bé—
cause the wine tasting promises to be eventful tomorrow evening and |
hope |'m not too tired to appreciate the outing" (May 9).

Hannah's sénsitivity to changes which have affected‘her in her new
situation emerge from ce(taiﬁ entries. lﬁ her comments about following
instructions for a folk ASnce she notes: ''lt was amazing how you have
to THINK‘;bout simple things like tounting up to 16 for the steps or
main gauche, main droije” (May 11).

As a reaction to her own expgriencgs in listéning to a struggling
student Hannah makes reference to'insightS‘gained for the teaching of
French. ‘''This trip of future teachers of ?Eeﬁth should be revealing
to us. | find that without patience and'understanding of the }kills
aﬁd knowlgdge involved in teaching a secoﬁd langﬁagé one should forget
‘tryipg to teach it. When you can émpa£hize with the struggles of anl
other person but also wait and give them a chance to try for themselves
then you have come a long way in haVing the appropriate gear for |
teaching'' (May 14). A certain maturity is reflected in her attitude
toward events within the group. Aware of growing complaints, she is
.affected but. listens and doesn't get involved. ”A‘mon avis, le

A‘ . \
probleme s'agit de jeunesse et communication. J'espere qu'elles se
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. - '
rendront compte quand elle deviendront. des professeufs”elles-mgme
e 7
comblen il est difficile d'organiser.un groupe comme le notre."

De;pfté the early resolve to speak French all the time and some-
wfhing she seems to achieve to a greater extent during her visit to
Quebe; this becomes a }nner battle. "I found that English words of
expressiahs would ju;t pop out of my mouth more than ever before. |
think it was due ;Grfatlgue and perhaps that the brain just needs a
_rest, I don' & know“ (May 14). Another entry makes the comment: '‘J'ai-
tpassé quelques heures seule aujourd'hui et je rehérquais que mes pensé;s
4;§nt en anglais e Fran?ais. C'é;t souve§t une bataille ; forcer mes
pehséés.en Francais" (May 15).

Entries make ndte of particular observations which indicate

Hannah's awareness of{ the distance she has to go before mastering the

new languagé, and ‘her ‘sense of still feeling a stranger to the language
""Today Jennifer and | witnessed a conversation between our billet and
-one of herlfrlends ... l'only understood about 1 out of 3 words. They
spoke ektremely quickly with inflections which made it seem like acaif-
fe}ent language altogether. It was ; first hand experieﬁce of how far
we had to go'' (May 4). The following day another entrx/ﬁyates: "In
the morning we had another occasion to listen to twovFrancophones‘-

our billet and her son. Conversations between mothef and son | under-

stood very lfttle. However, when he atked us questions directly or

answered ours comprehension increased" (May 5).

Arlene’
Every diaty, although involved with the same experience has a dif-

ferent message. As reader, | was’struck‘again and again by the



_
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“

differhELenntions and attitudes which emérged related t9 tﬁg‘different
people and experiences.

Arlene's strong determination to succeed in her spoken French
emerged at once. Dismayed but not daunted at being put in a lower group
she regulated the situation. 'l managed to convince the people to
place me in a higher group. | felt | would benefit more. | felt |
had accomplfshed a lot in doing this because | had to 'show off' my
French" (May 4). |

Her motivation to comprehend and to communicate effectively seems
to have been a driving force and exffeme emotion seem to have been
connected with either her success or failure at achieving this. A;
early entry indicates the pleasure experienced and the importance
attached to understanding French people; "The girl spoke really fast
but | managed to 'get the drift' ofvwhat she was saying.'" Another entry
at a later date comments: ''Today | went swimming and in the changing
room avlittle Quebec girl asked me a question. | felt so intimidated
| couldn't understa&d a child. | just looked at her like | wanted to
cry' (May 21).

vFrustrations at her limitations with the French language léave
Arlene demoralised as well as faeling very much the‘oytsider. "I
had a date with a guy tonight. We went to a bar. It was very difficult
because we kept running into people he kﬁew. l félt so stupid begause

.J

| really didn't know what to say to them. | felt very limited and
depressed" (May 19). M
Throughout the diary references are made to the praise and encour-

agement, she received on her spoken French. These comments seemed to be

important to her. "I went shopping with my girlfriend and her father

54
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(here) and two other Quebecois. Her father said | spoke French ;eallyﬂ
well ... It feels great" (May 25). Th%‘aa?r?achipg end of the
visit seemed to -induce a form of panic. "I ;as talking to all the
family. They said my French has really skyrocketed but | am starting
to get a little scared that | am going to lose it (French) in Edmonton.
| wish | could stay longer' (May 26).

Fatigue and stress seem to have played quite a part in the exper-
iencefkantries through her diary record how tired she felt. "Today
we tookxa long bus tour of the Quebec countryside. | wasn't feeling
well and I was very tired" (May 6). Another entry notes: ''Today |
wasn't feefang very good. | came home and slept all p.m. and evening”'
(May 18). R‘so English pushed its way in at certain times. An ent:y
states: 'l noticed my brain tries to block sut French first th}ng in
the morning. A girlfriend called me at 10 a;m. and | had to speak
anglais because | simply, couldn't speak French" (May 6). A sense of
stress seems to develoﬁ particularly related to certain aspects of the
experience in particulaf the CEGEP courses. ''Today | found my lin-
guistics professor very irritating. | have noticed | can't speak French
in the classqoom. | feel fhat | am under a lot of pressure' (May 23).
Entries indicéte the ability to communicate with certain people rather
than others (May 23). Certain professors make her feel 'nervous and
discouraged' whereas she stresses the difference with the Québéc people.
"] Vike the French people in Jonqui;re becausebthey have a lot of
patience with anglophones' (May 5). "I feel | relate to the Quebec
people' (May 6).

A pattern seems to emerge of a growing dislike for the courses

at the CEGEP and a growing desire to spend more time with her family.



Entries such as the following abound. 'l had another lousy day at the
“CEGEP but | had an okay day at home' (May 9). ''At school today | was
totally exhausted and frustrated. However, | went out with sgverai
people that | live with and their friends. After oﬁe‘b{;re | was able
<to speak excellent French' (May 11). This desire to disassociate her-

self from the English group seems to emerge at quite an early'date.

""Today was a horrible day. | was in school from 8 a.m. - 10 p.m. with
2 hours breaks in between.' I had to work &l'hy theatre and peoplé
didn't get along. | ended up sitting on my own speaking to no oné”
(May 8). |

In relation to her own experiences references are made to improve
methods for the teaching of French. An entry comments emphatically
that learning grammar is not enough (May 26). ''The child is really
harmed by not being able to speak French (May 26). A further point is
made that students should not berinterrupted in the floQ of speaking
French. A final comment on the subject echoes Arlene's feeling that

~—

the teaching of (uel=c culture is essential. 'l can't believe how

e

blind students (including me) are about Quebec" (May 26).

it
T

P
Emerging Central

Listening to these lived experiences of the second language,
talking with others and myself certain experiential themes began to
emerge as recﬁr?ing through all the diaries. The main thrust of these

central themes are captured in singular statements.’

One such theme appears to be the positive attitude brought to the

experience by the students who demonstrate through their diary entries

a verf strong personal commitment and motivation to improve their French.
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Hannah: ''Today | got a more accurate indication of what this trip can/
will do for me. The Monods' insistence on 'Fran%ais #eulemeht' seems
overwhelming unless you try" (May 3). The strong motivation is borne

A
out by the fact that these students have made the visit of their own

>

volition. Also they are gaining no university credits for the courses
‘taken.

) From the very beginning of the visit to Quebec a central theme
with’ various featu¥és began to‘hanifesg itself. One such feature was
the fati'gue experienced by the students throughout the trip.

Shelley: Je suis toujours fatigué; et je n'ai pas d'energie' (May 13).
' K¥lene: At School today | was totalf& exhausted and frustrated" (May
11). Anoéher feature of the same theme as expressed speaks for itself.
vHannahg ""Today Jennifer and | witnesged a conversation between our

_ billet and one of her friends ... | only understood about one out of
three words. They spoke extremely quickly with inflexions which made
it seem like another language. It was a first hand experience of how
far we had to go'" (May 4). A variation on the same theme records the
intense concentration required at all times.

Hannah: "AlthQLgh they spoke fairly quickly | could understand mést of ®

what was belng said bEcause they ‘didn't use slang. However, | did have

A

‘V”g along@w1€h otﬁ%rgﬁthat the latter

e My ¥

. d.‘Waa’ch n lght

it exéremely

oy .
: ag
).“ Another«iQ

Diane: ‘'Je trogbe

c'est encore di {”

L?7;
i Uy
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Hannah: "It i; amaz ing how you have to think about simple thipngs 1ike
counting up to 16 or main gauche, main droite.' Yet another feature of
thfs central theme Is‘expressed in the feelings of pressure and stress
experienced by students.

Pauline: 'l really enjoy learning new songs and singing. 1| don't feel
that | sing w;ll but | find it is a profitable way to learn langdagé
and there is n6 pressure to understand what the other.person is saying"
(May 4). \ i
Diane: 'Je me sens que 'time is running out.' | feel like |'m wasting

my time every minute that passes' (May 2).

Arlene: '"I'm starting to feel a little scared that |'m going to lose

it (French) in Edmonton. 1 wish | could stay longer" (May 26).
The'diarieshﬁre full of comments on the students delight and pri?e

at being complimented on tﬁg level of their French. Eﬁtribs indicate

that students are encouraged by supportive comments and totally devas-

tated by failure on their part to communicate effectively.

Shelley: ‘'Je suis allé; voir une ancienne amie‘qui ne comprend pas

Anglais ... Elle s'est etonné;’de mon niveau de Francais' (May 4).

Arlene: ‘'Today | went swimming. In the chag

ng room a little Quebec
.

girl asked me a queétibn. | felt so intimida | couldn't understand

'ki child andwl couldn't get out f the situation. ‘I looked at her like

I was going to cry' (May 21).

A1l these features unite under one central theme - the measure of

being a stranger. The students appear to be encapsulated in the learner
experience; suffering fatigue and stress, seeking praise and encourage-
ment, requiring to concentrate at all times even on the simplest details.

Closely linked with this theme is another set of experiences which
)

. . i
it P 1



challenge the students' Integration into the new language and culture

and make dpranother central theme -:that of the non-integrated person.

One such feature of this t?e@e is the intrusion of English in the minds
, B

of students.

8

’ / ' ' ’

. Sherrey: '"J'etais tente de parler en anglais toute la journee et

plusieurs fois je 1'ai fait" (May 11).

Diane: 'Je trouve que je parle Frangais la’plupart du temps, mais
juste ap;;s que jekﬁevéuis reveillé; je parle en anglais sans pensé;,
sans intention" (May 3). Occasions provoking frustration, anger
;sually brought oﬁ é desire to revert to English at least for a thle.

Pauline: "'She (roommate) sometimes speaks to me in English when we are

alone if7the communicagfgn becomes too complicated'' (May 5) .
. - _

Diane: 'Je me sens vraiment aggressive a cause de toutes les choses’

. / N ,
u'on doit faire.. Ca m'enerve et a cause de ca je voulais parler en
q _ - ,

. y - f .
, anglais.  Je l'ai fait avec trois filles pour une demi-heure. ga m'a

beaucoup aider ma mentalite" (May 11).

The need appears through comments in the diaries to learn and use '

everyday expressions, and to become more precise in the use of the

language.
fh\; Eéﬂﬂéh: (talking of.jpurqals) "They segm.fo take longer now than at
/ﬁl _the begin&ing.\ | think it's because vocabulary idea wise | need to be -
d ~ able to express mygelf'far.morq‘pfecisely whi;h‘;énds me off atia . ‘@g

" (May 13).

tangent to look up'the dictionary, grammar books which take forever"
. c ' ) »/ N E , R
Shelley: ''Je me sens tres frustre. [I1 me semble que je ne fasse pas
de progress. J'apprends des mots ici et les expressions la mais je ne

vois pas 'a remarkable improvement'' (May 13). Another,fee]ihg within

59



60

this realm is that of students’ awareness of how much more the language-

needs ‘to become a part of them and how Jﬂ%y see themselves in relation

to native speakers.
RN

Diane: “a la banque je me sentais comme une anglophone. Je regardais

tout le monde et ils avaient 1'air des Francophones mais moi je ne

! B

sentais pas que je faisais partl avec eux" (May 10).

Arlene: 'l date wnth a guy. We went to a bar. It was very
difficult }’ -we kept running into people he knew. | felt so
stupid. 1 didn't knpw what to say to them. | felt very limited and

1

depressed“ (May 19).
Sherrey: "lé seul probléme que je.pré&ois pour{moi c'est 1'integration.
‘de ma langue seconde. Le frang;is ne fait pas parti de‘moi.aLtant que
j'aurai§ preferé;" (May 25). The non-integratgd person §énses the need
_té‘becomg more jike the other language group, to improve on his/her
limited use of the language aware also that the mother tongue ha; still

a dominant hold.

Running parallel with these central themes is another, that of

the sense of camaraderie with Quebec; its languagegfnd its people.

Q\EE?Ut the people.
Sherrey: '‘Je me sens tres bien avec les Quebecois autour dé\moi et

Students wanted to go with the accent, discbver mo
R ra 4 .

je les aime beaucoup" (May 4). AR -
: : \ ' ~ ’
Diane: ''Je me sens vraiment proche a la population ici a Quebec'" (May

15).

Arlene: "I feel | relate to the Quebec people’ (May 6).
Another strong central theme which runs through each journal is -
the students dissatisfaction with their progress in French, the feeling

\ .
¥

that they haven't achieved their goal.

W
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Apres quatre semaines d'ipmersion je me- sens encore Incompetente
en francais. Tout le monde me dit\gue je parlé tres clairement et que

je m'exprime bien mais je ne semble pas avour;leur certltude” (May 25).
", P :

Diane: 'Je suis un peu deéprime aujourd'hui parce que j'ali pense que

Y
a ce gﬁﬁis-la je pourrais mieux parler le Fran%ais“_(May 18). - A final

them& Whicp»emerged from the experiences of the student-teachers was

their conefﬁered opinion as to the approach to second language teaching

"in the light of ﬁheir own Iearning‘experiences. As one, they felt

that such teaching should be characterised as holistic and humanistic.
This issue will be addressed in greater.depth in Chapter V.
Even as we consider these central themeé they merge as one

L}

portraying the students at a transitiondl stage of thelr”integggtion"

into the second laggpage. The all consuming 1ntent-of the student-

teachers is not simply to master the words of the new language Rﬁﬁ to
;y}

interpret the meanlng of those words as understood by the new soc;ety.

N [

In so doing they would be able .to achieve the scheme of expressnon
L3 o

sought after. The structures, the phrases, an ease with the language
all contribute to integration as does the motivation to belong to the

new society. The language holds so much. ‘it is the keY to the speék}ng

)

*

the thinking, and the feeling of a nation. .
The student-teachers are all at‘differeng stages of integration -

g :

in tranigggon. They have come only so far. But when you learn a new

language you cannot go back - A new dlmenslon of yourself has been‘

opened up. It has bec0me a part of ‘you and each time you go forth and

Q.
return it becomes a greater part of you. ln between tlmes it lies

dormant. The study has brought forward an awareness Of how the learning

of a second language uncovers the mystery of all that is contained



within any language.

Camus' Character, Mersault, and the Second Language Learnerx o
‘A Comparison :

The student teachers in the study sought the scheme of interpreF,
‘tation and expression of the new language in their desire totintegfate
into that language and culture. The novel 'The $trahger' by Albert

Camus draws a perfect parallel between his character Mersault and‘thém‘

second language learner in their experiences ‘though not in their intentI

Just as Mersault’took for granted his world whieh_ch?lved éroﬁnd
the office, the restaurant, énd the beach so we noréally organise our
li?e around the places and people we chqose. Oniy when this is taken
away do we .realise the impbrtance of what we had hithgrto never
questionéd.

For us as second language learnersvtheifealisat}o; emerges quiék)y
that the attitudes and values of a society are transmi tted through the

languagé and thereforef}ip order to be accepted by a new society it

is‘essential'tp acquire the knowledge of the scheme of interpretation
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. by coming to an understanding of that language. Until this can be ™~

EEUREES . . :
achieved we are destined to remain unaccepted by that society.

i

But what @f we don't choose to adopt the new scheme of interpre-
tation and expression? Camus shows the value that any society places
on its scheme of expression in the way that it deals with Mersault, an

g - : ,

“individual already embedded iﬁ the medium of the language and other

symbols of-his spciety. 'C~K’ :
Mersault, accused of the crime of kllllng .another. man, finds

himSélf<judged not §o.much,on-the crime committed as on his gtrange

’uaxgﬂgudes which manlfest themselves as contrary to the established
\ .

/f%
R

i

£
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order of his society.V
’ As Qg grow up we learn the value of words, that there are ways of
;xpressing ourself in different sjfuations. Certain events and occas-
"ions call‘for a particularly stereotyped form of language and conduct
to express certain sentiments. To some extent we may judge this form
of behavior to be hypocriticaj but nevertheless we conform to the
dictates of society.

Mersault as a person demonstrated a certain passivity towards other
vpéﬁple and thiﬁgs.- In tﬁis fespect he set hihself apart. In addition
he was a purist in.tgrms of‘language. He sought the precise meaning of
every word used. As an observer the others' speech he quéstiohed’thg
exact meaning of their words. ''Aujourd!hui Maman est morte. Ou'peut
Q;re hier, je ne sFis pas. J'ai recu un telegramme de 1'asile, ﬁ;re
decedé;. Enterrement demain. Sentiments‘distingué;. Cela ne veut
4rien dire. C'est peut gfre hier" (p. 9). He even questioned banal
statements such as>made by Raymond. ''Le temps passe vite' by replysﬁg
“dans un sens, c'est vrai!” (p. 55). His ftiends, even his lawyer
recognised in hih this quality "Il connait la valeur des mots" (p. 142).
But if he recogniseé-the value of words he refuses tb follow the dic-
 tates of convention both in 5ehavior';5d language. He will not ﬁlay
- 'the cohﬁedy of words;' As a resgl%;he is gondemnqd as an outcast

: . . ] _
from his society as well as to death for a crime judged not on its own

h=!
merits but on his unconventional conduct.
Before the trial his lawyer had warned him that the prosecution
had learned of his insensitive behavior concerning the recent death of

his mother. He asked Mersault to help_hih on this issue and asked him

again if he had felt any pain on that day. He replied "Sans doute



j'aimais bien Maman mais cela ne voulait rien dire. Tous les etres

sans doute avalent plus ou moins-souhéité'la mort de ceux qu'ils

aima{;ht" (p. 94). | N
‘, Part of his being was the need to remain unfettered by conventfhnal

use of language. Mersault refused tollie. But lying is more than just

saying what isn't., It ;}so inc]udgs saying more than is felt. It's

what we do everyday to/Simplify life. Aga{n, when askéd if he’regrettedu

& "L

his crime rather than follow the convent|onal formula for such a re-
F e
sponse he replied 'J'ai reflechi et j'ai dit que plutét quérde regret

veritable, j'epouvais un certain ennui'' (p. 101). - '

For the second language leafner there is a strong';Ltlvatlon td
adOpt the new values 3f the society as qulckly as ‘possible. Doifg ;o is
to be a stranger to ourself until we can accept those values but the

“realisation is very apparent that unless those new value; are accepted
or ;hown to be accepted as natural, there is no chance of being accepted
by the society as demonstrated by the fate of Mersauft in “LFétranger.”
‘ . v , .

Witnesses at Mersault's trial testified that he had not wished to
éee his dead mother, hadn't shed a tear and had ieft stréiéht after the
funeral. The pfosecution had follerd with even more damning statements.
"Messieurs les jures, le lendemain de la mort de sa ﬁ;re cet? homme pre-
nait des bains, commencait une liaison irreéuli;re et al]ait rire devant
un film comique. Je n'ai rien de plus a vous dire' (p. 133). Mer;ault
is witness himself to the prlmltlve mentality which denounces him as an
outcast in respect to the concgptlon of his society. ”Il (prosecution)

a dehlare que je n'avais rien ; faire avec une societé dont je meconnais-
sais les regles les plué esgentielles et que je ne poﬁvais pas en aphelghﬁ;

. /
a ce coeur humain dont j'ignore les reactions-elementaires' (p. 145).

#xe
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The experience of Mersault at his,grial mirrors that of the s‘cond

' il .,

language learner. For Mersault the és room was a strange world where
he didn't understand the rules of law just as for the second language
learner, the new society looks and sounds different and operates.by a

new and\different set.of rules. Mersault experiences a curious sensation

at the trial. It was as if he was looking at a spectacle and watehfng

N 7’
himself at the same time. 'J'ai 1'impression bizarre d'etre regarde

par moi - mghe“ (p. 122). Although he was the accused it seemed as
if the whole proceedings took their course without needing him. 'En

quelque sorte on avait 1'air de traiter cette affaire en dehors de

moi. Mon sort se reglait sans qu'on prenne mon avis“v(p. 140). There

¥

were times when Mersault wanted to draw attention to his importance,

-

the fact that he was the reason for the trial. 'de temps en temps

. Ta)
j'avais envie d'interrompre tout le monde ‘et de dire 'Mais tout de meme

N~

L

qui est'lﬁaccusé}'.C'est important d'gtre accuse. Et j'ai quelque chose

2 dire! ”i(p. 146) .

| In 1ike fashion it's difficult for the second‘language learner to

accept that coming from a familiar world where one's role and status

is acknowledged that when enterlng a newklanguage and society that‘

status signifies nothing. The newcomer -is |n|t|ally very much a

stranger forced into the role of spectator obllged to observe the new I

order whils{ present .therein. Only through the ablllty to lnterpret
¥

and use the new scheme of expression can one hope to be consndered for

s

membership in that SOC|ety.

Mersault makes hlmself a stranger to his own Soclety because

“although embedded in the medium of his own language and aware‘oj‘its

W« A

'scheme of interpretation he rejects its scheme of expression and in



)

doing so threatens society itself. The gconsequence is grave, rejection
and more. ''J'ai eu une envie stupide de pleurer parce que j'ai senti

combien j'€tais detest€ par tous ces gens—l\a" (p. 127).
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Chapter V

Being and Becoming

)

| live my life in growing orbits which move
over the things of the world. Perhaps | will
never achieve the last but that wjll be my
,attempt. (Rilke 1981).

The threads ot reflections interwoven through the experiences of
the participants in thekstudy weave a tépest;y depicFing a shared
jourhey.. WHere each of us arrives is a reflection of her own and dis-
tinct reality. Each person's experience in life is unique to ?im or
herself. As researcher | drew on the experience of others and from it
produced my own understanding. By transforming this understanding<iﬁto
meéning structures, | have been able to grasp at the fuller meaning of
whatil believe to be the essence of an original exﬁerience.

whaf characterise; research is that if is always in the lifeworld
Qg begin as it is the things of the world we seek to change. Itvis
the world o; the natural attitude of everyday life which Hdséerl (1970)
describes as the original préreflective, pﬁgtheoretié attitude. By
bringing to reflective awareness what we believe to be the es;ence of

6
experience researched we can tﬁgﬁéformsthat understanding into know-
ledge for the benefit of others. '... every new iit of knowledge

increases the scope of what may be imagined and hoped for'' (Johnson

1961, p. 17).
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Tied to this expanding view of knowledge is the view of 'human
the wise', homo s;biens.and 'human the creator', homo faber. Our
bi;alent nature‘is the reason for this precfous ability to think and
t;‘create (Johnson 1961). Thus the role of imagination emerges as
significant. “"Imagination ié the starting point -- a feeling, a hunch,
an intimation of something which is not bﬁt could be, even ought to
be'" (Johnson 1961, p. 20).

Rilke describes the experience of life as '5rowing orbits' where
we expand our kn;wledge and understanding of ourselves and the world
through a process of continuous re-searching and change.

As researchers we explore the complexity,of life wifh an aware-
ness of the need to transcend the 'terribly narrow single -. dimensional
comprehension of what life is, what research and 1ife ought to be'
(Rist 1979, p. 19). While we must have }reedom to choose what aﬁd
how we know, we stand in a dialectical relationship between the
genéric (philosophical) and the specific (discipline)

in engaging ourselves in philosophical in-

quiries, if we forget the specific basis of

our reasoning and arguments, then we might

indeed be classified as armchair phllosophers ’
(Yamamoto 1983).

With this in mind you may ssk, as réader, how the issue of this
s tudy speak; fo pedagogy in respect to the second languagelle;rner.

The student teachers in the study are seen to be 'in evolution', at
yarious’stage; of integration in the second language each one

searching further to achieve her goal. As Sherrey wrffes: "Je veuk
etre augéi ; l'aise en Fransais que je ne rem;rque pas en quelle langue

L

je parles Despite the different realities brohght to the experience

by the student teachers two commonalities emerge: formal second L —
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language instruction and now, the lived-world of the second language.

Without exception these student-teachers speak with one voice as they

1

address the issue of how to facilitate second language learning in the

N

classroom.

Hannah's words speak of the qualities she felt were essential for

a teacher of second languages.

This trip of future teachers of French should '
be revealirg to us. | find that without learn-

ing another language one should forget trying

to teach it. When you can emplithize with the

struggles of another person but also wait and

give them the chance to try for themselves you

have come a long way to having the appropriate

gear for teaching (May 14).

Another thought captured by Diane speaks to the ropt of second
language learning as a part-whole dialectic.

Je pense qu'un professeur peut profiter beau-
coup en enseignant le vocabulaire d'un sports
aux etudiants en meme temps qu'ils jouent aux
sports. (Peut- -eétre le professeur de Francais
et d'Education Physique’ peuvent faire ca en-

semble) (May 7). .

A

Pauline for her part touched on another vital issue, the feelings
of the students involved and their attitudes towards learning-a second
language...

1 really enjoy learning new songs and singing.

| don't feel that | sing well but | find it a

profitable way to learn language and there is

no pressure to understand what the other person

is saying. We sang a new song in class today

and that was my most enjoyable time (May 4).
Thus the issue of the research speaks to the need for more emphasis on
" the humanistic value to the students of the experience and knowledge

gained through second language course.

‘Past records indicate that improved second language programmes need



- B : & 70

to be developed within the school system (Senate of University of

L

Alberta 1981) but technocratic.concqrns with methods, techniques and
curricula must not be allowed to override the importance 6f considering
the human uniqueness of individual students concerned. Programmes and
polfﬁieé may be seen as structures allowing for interaction between
human beings, not replacing them.

L]
The present system is inclined to fragmentize second language

-

learning so that instead of presenting the language as an integrated
whole, a living language it is broken up into disjointed parts standiﬁg
isolated as _verb groups, grammar and vocabulary, flat and expressionless
on the page; of the textbook.

it is for the educator to relate these specifics to the whole and
to present them as such to'students using such approaches as suggested
by HanAah, Diane and Pauline in light of their own experiences when

they encountered bart and whole integrated in the lived-world exper-

ience. Teacher education at the university level should be conceived

‘of_ﬂn this way.
Teachers and students arerco-participants in the educational
experience, not embodied respectively in teaching and learning but
rather as individuals learning and changing‘with that learning. The
teacher as facilitator should seek to enable the student to discover
his or her full potential and capacities_;hrqugh the/learning of the
second language, to discover social conscfousness and international
understanding witr openmindedness through language as a perspective

~on the world. At the same time the educafiop process should be con-

cerned with and involved in nurturing the unique individuality of each

student, "The self is a harp, all of those étrings throb together -
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emotion impul;c ahd réa§on are snmultaneous and lntermnngled part
f‘ nqux’v;rlenc "’ (Johnson 1961)
WN perience!’ {r}

" and unity of se'rf*vtmunltewm% ﬂ?r the:,w
1 g ol

becoming. T ﬁVh SR
For me, ‘as researchek,'lgvolqu wnth the?cggearch it has also been

a process of change. it would be imﬁossnble to remaln untouched and &

s A

R,
detached from the prOCess and |s$ue o#aghe S&%é%rch ‘N wofman is an

ﬂ

|sland and no research can be understood tsnde the context of this

Y
o S

hughly interdependent context. Furthermore no- person, researcher or
otherwise can avoid being first and foremost a human being although

what that person is as a person must inevitably define his or her

measure as a researcher. ''Research is man's reasoned way to get a’
teacher fot himself that he hay grow in his knowing of the way life
comes fully into being known'' (Mooney 1979).

As researcher of this individual study I)can only exhort that as
humans we\stay in awe, wonderment, in puzzlement and perplexity as )
regards any sort of experience in human life, thaf afforded'as we are .
the freedom to create and to use knowledge, that we ;ontinhé th do"goﬁih
the process of becoming. | T : .

| am circling around God, around the ancient x Co
tower, and | have been circling for a thousand . R

years, and | still don't know if | am a falcon,

or a storm, or a great song. (Rilke 1981). BRI ,
N )
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B
" me |n the venture outlined above.

My Master' s thesis éntltled = An Interpretation of The
Second Lahguage Lived-World Experience - requnres as itsg -

cengral component a study of young adults' second language “ y\ o

expﬁrwences

z‘\Thls involves quite simply, the keeping of a language-

"frelaﬁed diary - simply a brief daily entry descrlblng lang~‘

uage exﬁbrlences.

Vlth the kind. permussnog of Dr. Parker, | address
tfe following request: as a past student of French, teacher
and now a gradua searcher into second language learning,
| would ask you @nsnder if you would like to assist

e

¢ | appreciate that your courses are demanding and some
of you may-feel, justifiably, that you haven't the time.

- However, those of you who feel that you yourselves as future

teachers of second languages might benefit in Jg-
sight into second la‘agage experiences and/or w d

to help a fellow Secomtlary Education student, please call
me as soon as possible at 435-7439, S

{ - : b
‘ ‘ ’ With thanks, L '
B U o l;;{l e (L.eﬁ %S .
- ) % , * A *
Angela Lees’

Q-

AR

a |
' 0 :“,a“q" ‘
Y 'DepaPtMent of Secondary‘Educatlon‘
E _University of Alberta '
16th Apr‘i 1; 1984
”;;N‘ » ‘ . . ’ . ) ’ - : | S '
A Request to Students Tdﬁcng The French Immerslon <
Programme in Quebec, H%y‘“éggh S
‘ "v , '.‘,_‘ | t -‘ :ﬂv‘;:;%‘ J»';’- . N
Dear Students, o , f“ff*

*

»
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Note to Student-Teachers

Please treat your diary as your ''confidant.' Note down your
impressions of the past day and your aspirations for the following
day. Feel free to express yourself anyway you like - with graphics
if you wish, g!French or English, or a mixture of the two. -

Include:

- How you feel as a person speaking French.

How II affects you, and others towards you

.x
‘N\ ¢

An eipfessnon of your emotions at your use of the language.

The'catastfophes, successes and failures, embarrassnng moments,
amusing incidents wnthgyour experiences of speaklng French.

- Humour when ever you want. : . - :

Consider these‘barticular questions as time progresses:
1. What could you do (Ilngu15t|cally) today that you couldn't
' do last week? ‘

2. What Pnngunstnc sntuatlon did you get yourself into that yn
couldn t' ggt ‘yourself.out ofn or wereén! o sa;nsfué% that “you
* got yourself out of? .
3. What linguistic situatjon did you get yourself into that you
. managed to get yourself out of? ‘How?

4. (Towards the end of your stay) é%sed on -your experience, ' "‘\
what kinds of thlngs do you think we should be teaching N
students in French classes that we aren't? . AV
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N ~ HANNAH

Hannah Is thirty-one years old and of German parents. As a young
child she spoke German but this changed quickly to English after begin-
ning school. She has sustained a command of the German language by
prectising it outside the home, visiting relations snnglng in a German

choir, etc. Hannah's formal French |nstruct|on began in Grade L and

&

ontinued to Grade 12. There followed a period of seven yeérs when she

/ spoke no French 2 Hannah pucked up her French again just before taking

g

French courses at the Unnversnty of Alberta. She is in her second year

of the teacher training programme. ‘ThlS is her first visit to Quebec -

o

de2 Man 1984

At the alrport I wondered what | had gotten myself into. Alth gh .L-
could understand the Monod's it seemed as though | would never be able
to rattle my thoughts ‘in French the same way

I made extra effort to listen to french |nstruct|ons durlng fllght

.,
Shyed. away from speaklng french until supper. Oﬁﬁered menu in French
made conversation in French. ~The latter digd down a$ we walked through
'Vieux Montreal' because, 1 think, we were §¥ﬁll erlng to stick to
French but couldmit think of how to say it.

Was successful with relatnng some thoughts to peers in french ije., ——
c'etait dommage que nous n etalent pas alle ici d'abord pour manger /(

(we spent a good 1/2 hour trying to decide who was gonng to go eat,
sightsee, when and where) also pourboire = tip.

Unsuccessful:'}“recognize" = ' ?2" oz
o Stralght ahead =

. ~ giving instructions (Fways) of where to gé\ewhere we
u - were go:ng .

A *.
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le 2 Mai, 1984

7
Nous sommes arrive.

Today | got a more accurate Indication of what this tr|p will/can do
for me. The Monods' insistance on “Franqais seulement seems over-
whelming unless you try. Then by jumping in, as well as listening,
1 thlnk my confidence began to build syllable by syllable.

Jacqueline, our billet speaks very quickly, but to my surprise | do
understand much of what ghe says. Except "inquiet.! Thank God for
Jennifer, my billet partner. There was a reason for us two being put
together | envy her command of tenses and grammar and appreciate the
suggestionsfor corrections that she makes.

Today | learned or relearned by speaking and refeqfing to my dict.ionary
the following:

recontrer bois - wood

attendre fermier/cultivateur
" reconaitre pierre
amener - bring :
emmener - take o » ‘
tout droit

malpaysé’f homesick
-« »

| feel that my conversations with Jacqueline proceed rather falteringly
"and slow. Although Jennifer understood my drift, in a couple of in-
stances, | don't think Jacqueline did. My goal will.be that she is able
to understand me better in the future. 1 really do need a lot of

review of .verb conjugations.

Right now | #rly satisfied about vocabulary, considering, but
grammar nee f work. :

ﬁNenthé@ Jennlfer nor-} seem to flnd%any problems tn relating to,
Jacqueline personally. | hope we wtl1l become friends.

B A (ot e B o
*okek A W o

T Te b Mai, 1984

‘ ’ NI ’ : .
Aujourd'hui c'etait tres fatigue'’parce que nous avons recu beaucoup de
nouvelle de votre program. - .
It is somewhat surprising to nate how |'respohd to peers who seem to .
know their french very well versus those who are more at my level. My

billet partner has a much better grasp of tenses that | do. | spent
most of my break time today with the'others | have gotten to know so
far. | think | spoke much more freely with them than | do with

Jennifer or my billet, Jacqueline. Although | must add thag*the latter
two do not inhibit me into absolute silence, it's just a different
feeling.

83
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Today | was glad to be able to understand about 98% oftall\the‘gxplan~
ations ‘we were given (and they" were extenslve ) - %

Our valiant effort to speak Frehch annng ourselves contfhues'étobabl%&
mostly due to the pep talks of’ %he Mbnods.
| find that I'm still searching far 'words but what | find most frus-Q‘Z,
trating is not being able to put things In a correct structure. Ir\ A
sure hope our courses (starting next week) will help in this regard
Today Jennifer and | witnessed a conversatlon between our blllet and» Ty
one of her friends. Was | ever relieved to hear Jennifer say 'l only:
understood about 1 out of 3 words.' They spoke extremely quickly with"
inflections which made it seem like an entirely different language
altogether. It was a first-hand experience of how far we have to go .
PR 2 .
le 5 Mai, 1984
Today was an unplanned day. In the mornlgg we had another occasuon to
listen to 2 francophones -- our billet and her son (he had arrived
unexpectedly the night before). Conversations between mother and son
| understood very little. However when he asked us questions dtrectly
or answered ours, comprehension increased.
Noticing that | wore contacts, Frangois ésked whethér | had the soap
that can be used to clean them. In faltering French | tried to explain
that | didn't have it with me because | don't use it every day. (He -
does use the soap everyday.) Although Imanaged to make myself under=-
stood it was certainly, wnthout finesse of any sort. R

In the afternoon | walked to a nearby mall, puréhased a Mother's D3y -
Card and Birthday Card (English) and a newspaper and asked for :les,
cartes postales, which were not avaulable ‘o
LR
In the evening | attended a student drama préduction. | didn't find
that the actors spoke so very quickly but that they used slang -expres-
sions and slang pronunciationsqggroughout resulting in very little
comprehension of actual words afd phrases. | did understand thé second
half better than the first and was able to get a general understanding
of the plot.

h\ﬁmeting otﬂgr members of our group at the production, | was glad to
discover that Jennifer and | were doing much better than some in the-
amount of Frenctnwe were speaking, especually with one another.

X &k k k& 1‘! s

le 6 Mai, LQBM

Today was a funfni]ed day of sightseeing. we travelled, a; a group,_, S

throughout the Saguenay Ref:on. Our guldes Ha]v112e anﬁgsuy were e

’ . D - 5o s
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R *
informative and very amusnng which made for a thoroughly enjoyable tlme
Although they spoke fairly quickly, | could understand most of what
they said because they didn't use much slang. However, | did have to
listen very closely. |'m finding, along with the others, that the
latter is what most causes us to flop Into bed each night. It is ex-
tremely taxing havong to pay such; close attentaon to everything, that
is said. IR . o ‘ X
Today was filled with a number of enrichingyITnguistic experiences:

/7

-lait battu . . . gtre accoutume o v

laitiere - ‘rnccour6r
creme molle ou dure

erable

moyen petit -
soupe de 1'oignon du gratlnf
1 'eau doux, .

1'eau sale . ' 3
portage, barrage g
w\
| am having difficulty "heari ol some peef who ont peur de parler
&wg. Otherwise, it is reassuring to be

plus fort which | find frust
able to speak to more amd more®people in the group as the days go by.

Tomorrow the grammar lessons begin. Thank God! I am sadly in need of °
a concentrated review and hope the classes will help.

4
* % % % & %

le 7 Mai, 1984

P

/ ’/ N\ 4
Quelle journee! Nous etions tres occupes.

| think the classes are going to be even more helpful that | thought.
| only wish | weren't so impatient with myself. It just seems that
I'i still not able to put my phrases together correctly at all, and
that is frustrating. However if my instructors and my peers can be’
patient (which they surely are) solcan 1. ’

| started a vocabulary list which | hope will help to reinforce the
numerous new words which are continually cropping up.
Things lea¥ned today: / z
' difference plus plus vs trop
quot|d|enne _
dif entre leur et leurs
une etrui
Fargot
'Y am hoping for some time to sit and ponder over my grammaf books,
which has so far been next to impossible. Perhaps tomorrow evening.

T
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-1 did finally find some time to review grammar. However | find myself:
tempted to try to squeeze a never-ending process into a few hours or’
even a few days. Naturally, |'ve set myself an impossible task. So
1'11 try to remember to note the milestones and be patient with the
rest. - S ‘ .

J The courses are wonderful for augmentakion of vocabulary and .reinforce--

*  ment of grammar-details. -

: L

giﬁﬁ was disapfointed to understand very little of an important news

- #mgssage concerning several people demonstrating at the legislature
today. However'when | hear it again &ither in French or English maybe
I will be surprised at how much | actually understood. ,

. / N ‘
I did figure out 'the difference between je suis fatiguee ands j'ai
faim, chaud, mal a la tete, etc. today“(a revelation).

)
Yesterday we discussed our opinions of Quebecois before we arfrived. -
There are some who have conflicting views on the topic. | discussed
it with a number of people including Jennifer ashd Jacqueline. | think
I've come to a decision, but it is one of those circular topics which
really has no answer. g T . -
. :

I was really tired today and tomorrow promises to be very active.
[ * % ‘.* * & , N
/ ‘a " - le 9 Mai, 1984 7

Today | was finally able to carry?on a passable conversation with - ¢
Jacqueline. Another stepping stone. ' : '

oY
| also carried out the interviews required for our classe d'enquete. |
was really surprised at how well | was able to carry on.a conversa-
tion with strangers. We made each other understood.
. X
It was quite a day of political and historical discovery and inquiry
for me. Both in our classe d'enquete et classe de civilisation we dis
cussed the religious and political aspects of Quebec. Many of the facts
related were new to me so | was quite taken with the amount of influence
‘the church used to exert and how’ the province has adjusted to our tech-
nological age because of it, especially in regdrd to schooling.
I wasn't nearly as tired today as | have been, but after today's full
program, | probably will be tomorrow.  That worries me a little be- F'y
cause the wine tasting promises to be eventful tomorrow evening, and | N
® hope 1®m not, too tired to appreciate the outing k
Py o
Our grammar class was particularly enlightening due to the Quebegois
expressions ie., un chai, c'est de valeur, faire de magasinage, etc.

o

»
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. Also we covered the very common problems of dans vs en pendanb depuis,
, pour,vjour vs Journee and placemeJt of certain adJectives

N ]

Tracy paid me a very nice complimént. She sald that my accent was
very .good. | heartly thanked her%

, :
Jennifer anq | stlll seem to be qne of .the duos that stick faithfully
to speakung french.’ There are qu:te a number who do not.

'

-

le 10 Mai, 1984

*\*****

\

. 7 : |
Well the soiree went very well. . We were joined by a groupe mostly from
New Brunswick for whom it was their last night~in Jonquiere. Much of
the music 'we danced to was in English. 1t was actually strange to
listen to English! ’ :

It was very dlffncult preparlng the dialogué for our piece de theatre

for the. flnaléevenlng celebrations. However after a concentratéd effort

in French we did come .up* wuth a reasonable scene and the appropriate

dialogue. ‘ ' S : .
: . L, .

A frnend\remnnded me of the expressnon 'teta vaut Ya peine as | needed

to explain why | wasn't goqu-home t6 ¢tha ge for the evening like most

of the others were. - ' '

.-

1 did get a chance to do some shoppfhg foday. Something which redle

made an impression was the 'Bonjour madame' | encountered in the shops. /
ok £k & % S ‘ o
\ e : : ‘
- le 11 Mai, 1984
In spite of lack of sleep | felt really chipper.today. -1 suggested to
Jennifer that we take a taxi home la§t night. That waé interesting. |
phoned, '‘Je veux un taxi a chez Max.!" Toute de suite|Madame! Sure -

enough he was rlght there ands it cost only $2. 65. We did give the ad-
dress but had to give instructions to the driver as we approached our
house as to which one it was.

I assisted David in grammar class by writing verbs for a or de and
nfinitif on the board. Had problems spelling chousnr, conseiller and
condamner.

{

I

yoo-

| understood the presentation given by the soc:ety ‘for the handlcapped
except when Pierre (a méﬁtally retarded person) presented his story.
Otherwise both the lady from the society and the sl:de/tape were easy -
to understand.

The instructions for the danse folklorique were eaéy to understand but
hard to hear. Learned: .avance recuel? la swing 1 pas ... dosi-doe(?)
talons - point.. It was amazing how you have to THINK about simple things

»



like counting up to 16 for the steps or5mainv§3ughe; main droite.

I I

le lirﬂai, 1984
Another fifst! Vigit to a Frenth hairdresser! Thank God for the
language of gesture. The procedure for explalnlng what | wanted done
went something like this:

(1) | would start a sentence, and make the apprOPFIate gestures
with my hands;

‘(2) the hairdresser would pick’ up ‘on my idea and expand and

' complete it for me.
It #orked. The haircut and styJe are very “close to what | wanted.
Marion (the hairdresser) was reaUy quite chatty and willing to help
.me ‘make the most as regards acqutsutlon of French in my new situation.
“This is propably, because she is b:lungual herself, although we rarely .

4
\

. resorted to EngVish. =~ . "
¢
' The evening brought a wonderful dinner and conversation with Jacqueline
and her friend Robert. | was ftnally able to understand him. It
really helps when you see a person 's lips. Just as ‘in English | 'fell

into' one of his jokes. That is the way it usually goes,with me. How-
ever | do usually catch on, as | did in this case (''super' poisson blanc
de 1'Alberta.)

" W R R W

le 13 Mai, 1984

La %ﬁ#&\;des Meres!

4

Today was a day for catching up.on journal and letter writing as | am

writing | know that | am just about finished what seemed like a never

"ending task. It is now 10:00 p.m. | started at 4:00 with a break for
—~—~supper. | wrote French journals for Thﬁrsday .Friday, Saturday and

Sunday, each about.a page long "~ They" seem to take longer new than at

the beginning. | think it's because vocabulary and idea-wise | need

to be able-to express myself far more precisely which sends one off

on tangents into the dictionary and grammar books which seems to take

forever. | can't wait to get back the corrections in order to see how

the ideas would have been better expressed in french.

\\ . ) K k% % %
" le 14 Mai, 1984
Another first! First time ever in Quebec city! We travelled via coastal

route to Quebec city. | loved every minute. Thepaysage is so pretty,
| didn't care about our inclement weather.
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" beaucoup plus l'anglais ici qu

-

- ‘ _ l
Linguistically, however, | found that English words or expressions would
jugt pop out of my mouth more than ever before. | think it was due to
fatigue and perhaps the brain just needs a rest. -l dgn't know!

| found J could understand most of the commentary as provided by our

- guides however. (They described history, geography’and‘eopulation and

occupations of towns and villages we passed). B " |
Today | spent some time talking with Louide about why she and Cathy
weren't speaking as much French'as they would like and how she felt
about her progress so far. She was reading a fairly easy novel and
explained how since she was the quiet type even in English, it was
particularly hard to express her ideas in French, but she was determined
to try. In listening to her, | realized how much progress | have made
although 1 could by no means answer all the questions she posed.

This trip of future teachers of . should be revealing to us to

find that withost patience and some understanding of ‘the skills and
knowledge involved jin learning another language one should forgét trying
to teach it. ~When you can empathize with the struggles of the other
person, but also wait and give them a chance to try for themselves,

then you have come a long way in having the appropriate gear for
teaching. )

s, le 15 Mai, 1984

11 reste seulement deux semaine. Aujourd'hui,c'étaif‘une journée a pied.

Le ville de Quebec est vraiment pelle. Je m'etonne parce qu'il y a
gég'avais pens€. ~ J'ai commande mon

souhaite pour le diner, pas de probleme. J'ai achete des chausseurs

(en éaoutchouc) .en Francais. J'ai appris le not ''le facteur."

- / o - - ‘- .
J'ai passe quelques heures seul aujourd'hui et remarquait que mes
penséeS‘gont en Anglais et Francais. C'est souvent bataille a forcer
mes penses en frangais.' Mais l'environment les aide.
# .

A & % X %'ﬁ
[ le 16 Mai, 1984

% AN . .
J'ai appris quelquechose avant 8:00 du matin aujourd'hui: ''talons' de
chaussures et 'de toute facon.'

o

. n ’-
Au. restaurant pour le diner, le serveur .,nous a demande quelque those

que veut dire, '""Do you want something from the bar?'' Je lui ai demanﬁé’
repeter la question en frangais mais’ je ne 1'ai pas entendu.

On ne peut pas dire non plus, '"Je me sons comme une truie au lieu de,

"Je me sens comment un cochon' pour exprimer quant on se sent sale.
)

/ N .
J'etais .tres heureuse d'avoir compris les directions d'une dame au

{
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bureau de tourisme. Malheureusement le chauffeur de | autobuszﬁéétalt
pas d'accord J'ai voulu aller a la-Banque du Commerce avec umsguichet
automatnque pour retirer plus d'argent. La dame a telephone m'a donne

1'addresse et ‘les instructions pour eviter de payer $2.00 pour 1'auto-

bus. J'ai pris le numero 11. Mais un peu plus tard, le chauffeur

m'a demande quelle route je voulalsx Je lui a montre 1'addresse et |1

m a dit qu'il faut que je prenne le’ numero 7.

Ce n etalt pas la meme decisi n que la dame et moi avions prise. Mais,
~comme j'ali remarque qu'il n_ aValt pas de choice, je su1s descendue,

de 1'autobus. De toute facon j'ai trouve l'addresse et j'ai demande a

quelques personne le numero de 1'autobus pour revenir a 1'universite.

——

x % % * % %

y le 17 Mai, 1984
o ‘ : - v .

Encore un debut: 1la danse aerobique toute en frangans! (et presque
tout compris) .

Je me suis demandee quelque fois comment on dit ”steps“ pour decrnre.
les directions pour faire quelquechose, etc.. J'ai trouve le mot ''etape'
dans une brochure de la banque de commerce. Est-ce qu'on peut utiliser
ce mot pour cette inteption? ' ‘

Enfin je remarque qu les conjugaisons vont mneux. Quelques autres

points de grammalre sont claire comme de 1'eau de roche. J'aime *

‘beaucoup avoir des expressions utiles et-sous la main. Je me rends
compte maintenant comment le Francais pourra couler de source si je
m'efforcee de saisir toutes les occasions pour le pratiguer. -

(=3

Le dernier mot incite deux questions. Est-ce qu'on peut employe}

"pratiquer'' comme ”practlce“ en anglais? (pour les sports ou pour la 1\ ..

musique) .

Comment dit-on "l give piano (music) lessons?"

x

le 18 Mai, 1984

4 . . .
En ecoutant les autres decrire leurs cours de francais a 1'ecole, “je
me rends compte que j'ai eu plus d'occasions de parler qu'elles. Je,
me sogvnens qu'ils insistaient sur le parler toutes les annees sauf la
derniere. Donc en ecoutant les autres il me ,semble que 1'oral a
changé’au cours des annees.' Je pense que j'ai eu de la chance.

AUJOUFd'huI il y a eu quelques choses specials qul m'ont frappee. En
enseignant je pourrai utiliser les expressions. suivantes: "'revenons
_a nos moutons'' ou bifurquons nous et ""pas de messes basses.' J'étais.
“heureuse d'apprendre ''propic'' parce qu j'ai essayé d'employer ''nettej$
mais naturellement ca ne marchait pas. L' expre55|on “se mettre sur
son 36" m'a frappee’aussu/ J'ai bien remarqué la difference entre

k]
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'usage de ''gens," 'monde,' et 'personne' la queue a la cafeteria et
David 1'a explique en classe. Ce sont toutes les choses qui vont
faire de vendre ce programme un reussite,
. A4

X k k Kk k

\ . " le 19 Mai, 1984
A la soiree hier, j' etais tres heureuse d'avoir eu plusiers conver-
satlons grace auxquelles je ne suis rendu compte de combien de progress
Jj'avais fait.. Pourtant, j'avais bien ecoute pour comprendre les '
paroles du chanteur. ‘

En falsaﬁt l'enquete, les personnes ne semblaient pas avoir eu de
problemes a me comprendre. Pourtant, je suis loin de mon but de parler
courant avec ma mere, Jacqueline, ici a Jonguiére. Que]ques foas je
lui ai expluque ce que nous allons faire. Un peu plus tard je ‘remarque
qu'elle ne m'a pgs compris parce qu'elle demande a Jennifer la meme
chose que nous a&vons dlSCUte. C'est drole, n'est-ce pas?

- - R EEEE
' (

le 20 Mai, 1984

En voyageant au lac St. Jean j'ai remarque la verite de 1'expression
""jeter des pierres- dans mon Jardnn' ""Comment?" En ecoutant les con-
versations des animateurs je pefnise que le sens de cette expression
etait claire comme de 1'eau de roche.

J'ai entendu deux mots qui ont falt rire les autres. Les mots etaient,
"'plat' et 'platte." J'ai demande a quelqu'un de m'expliquer la dif-
ference entre les deux. Elle m'a dit que le mot ''plat" veut dire
quelque chose horizontal mais le mot,”platte” signifie "boring."

Pendant le voyage j'ai eu 1'occasion ‘de regarder dans mon livre ¢
d'expressions. J'etais tres heureuse de decouvrir les mots et les
expressions conneus. ‘

le 21 Mai, 1984

Aujourd'hui, je me suis sentie comme si j 'etais surchargee jusqu'a
1'instant des sports. Je pense que la raison maJeure pour mes sentiments
est les reclamatlons que j'ai entendues. Bien qu'on ne punsse pas

faire plaisir a tout le monde, je m' inquiete un peu parce qu'ils me
semblent etre trop. A mon avis le probléme s'agit de jeunesse et
communication. J'espere qu'elles se rendront compte quand elles -

- memes combaen il est difficile d'organiser ,un groupe comme le notre.

Donc j'€tais heureuse de participer aux _sports aUJourd'hu1 parce que

je me sentais mieux apres.



) N “ .
[ " le 22 Mal, 1984
!
L'experience la plus frappante aqjourd'aul ‘etait d'apprendre ie
. quadrille en Francais: faire l'etoile, tirer Ies mains, allemande
- gauche au coin, etc. Nous avons encore \;ouve les- difficultes qul
arrivent quand il faut communiquer dans uhe langue. etrangere Mavs¢
nous etions tous de bonne ‘humeur et je pense que la danse carree sera
le clori de notre soiree finale.

J'ai essaye de parler avec Jennifer et Jacquel:ne du jardin que mon
amie est bien en train de planter chez moi. - Jacqueline a suggere un
autre mot pour ''to plant” qui commence avec ''s'' mais.

Jje 1"ai oublie toute de suite quant elle a dit 'planter’ Mais en
cherchant dans “mon dictionnaire, Je pense que le mot était peut etre
Yensemer." Elle a appele et j'ai appris ""grains'' pour “seeds.“
Est-ce qu'on 'appelle un jardin de Iegumes de la meme fagon qu'un
jardin d'herbes et des fleurs et des arbres? :

le 23 Mai, 1984

Enfin j'ai remarque de progres quant a les pronoms relatifs. Le
schema que David nous a donne” est utile. Mais sans savoir s'il faut
avoir "a'" ou ''de" c'est encore difficile. C'est pourquon il faut
qu'on apprenne le Francais par coeur.
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PAUL INE
Paul ine is,twegty-six years ald, born in Newfoundland and of
Scottish descent. She is.in her third year of the teacher training

programme at the Univeréity of Alberta. Pauling is married with two
' ;‘hildfen'one of whom is in the French immers ton programme. Her formal
. ' ‘: ’
French instruction began in Grade 4 and has continued through to
J

university. This is Pauline's first visit to Jonquiere. She has

. R ,
expressed a great love for the French language and the desire to

S _
transmit this love of the language by teaching children who are just

beginning to learn French in kindergarten.

le 3 Mai

Cher Journal. %

. , 5. R (, |
Bonjour. Je suis arrive a Jonquiere. Pendant le voyage | alternated
" between worrying about whether the entire venture would be a waste of
‘my time (because of the amount of English being spoken among the
girls) and worrying about not being able to understand the French
spoken by the family | would be placed with. However, now 'that |
have met the family and settled in,,| feel much relieved. | discovered
that the man and woman (Mme. et M. Renour) understand and speak English,
‘but do not do so as a rule. This is an asset because it relieves the
fear of being really stuck in a situation and eliminates looking up
every word in a dictionary. Par example si je dis: Que est -ce que
le mot pour ? it is supplied readily. Mme. et M. Renouf live
-alone and Anne-Marie (my roommate) and | each have our own bedrooms.
The Renouf's are very warm and friendly and Anne-Marie and | feel
quite comfortable. Anne-Marie is making an effort to speak as much
French as possible. She sometimes speaks to me+in English when we ares
alone if the communication becomes too complicated, but | am trying
. to answer as much as possible in French in order to help us both. How-
ever, a few times | just felt | need to speak to her in English (the
flow and speed of communication is hampered in French and becomes
frustrating.) Upon arriving at the Renouf home we sat around and got
acquainted. | was able to have an interesting conversation with
M. Renouf in which | felt quite successful both in extending and

£Y



recelving comurication. This was definitely the longest on-going
conversation | have ever had with anyone in’French. | feel quite
b@xg¥ted about my ability to get along in French (although | still

make many mistakes). This Is something | feel you never realize your
abl1ity -until you are in the situation where you are "forced' to try
it out.. M. Renouf commented that my French was very good. That
boosted my confidence tremendously. ' ‘ .

However, after supper, while we were still seated at the table | made
the comment' '"Je suis bien plein." M. Renouf informed me in French that
| had either said that | was drunk or pregnant. Of course, | was
neither but this was a little embarrasing. He was very kind and
handled it in a joking manner. Because he knew that | meant that |

had had enough to eat. From the experience | learned a new phrase:

"J'ai mangé a ma faim." In‘going to bed, | feel very positive about
this immersion experience and | know | will learn a great deal. | am
looking forward to the classes tomorrow. It bothers me that | have

to write letters to some friends and relatives in English because |
find myself composing them in French in my head during my spare moments.
C'est tout pour aujourd'hui.

Bon nuit Journal.

! le 4 Mai

Bonjour journal.

Today was the first day of classes. However, for the most part we

received instructions. Most of the time | knew what the instructor

is talking about, but sometimes 1'm not sure what is being said about

the subject. - For a while | am clued in and following along and then

| get lost for a period and nothing makes.sense. The instructors need

to speak slowly and clearly and repeat themselves often. When we

change’ instructors it can throw me off because of their different

styles. of speaking. | really enjoy learning new songs and singing.

| don't feel that | sing well but | find it a profitable way to learn

language and there is no pressure to understand what another person

is saying! We sang one new song today and that was my most enjoyable

time in class today. | am finding that when | really want to say some-

. thing | find a way to say it. The grammar is not perféct, but | am
managing fairly lengthy conversations with the family (eg., around the
. supper table). Anne-Marie and | spoke English walking home” from school
today. We were both feeling prepsured and tired of trying to com-
municate in French. We also hadfan English conversation this evening.

- It seems to improve our morale. for the time being. However we are both
working very hard at learning to speak fluent French. | am surprised
at how | can manage to get by in French and at how well my personality
comes through in spite of the language barrier.

' AN
C'est tout-pour aujourd'hui, a demain.

kK k k k&



le 5 Mal -
Bonjour journal.

Today is Saturday. There were no classes. | find myself thinking in
French and trying to put sentences together Tost of the time. Anne-Marie
and | went shopping at the mall today WhiTe driving there | asked
Mme. Renouf if we will be going on a ferry during our trip to Quebec
City. She misunderstood me and though | said something to do with the
railway tracks we were crossing at that time. | left it at that. We
had very little trouble in shopping. Gestutes help a lot. While in

a record store | asked the clerk about which Quebecois singers | might
enjoy. | did not understand all of what he said but | bought one of
the records he pointed out. In the evening | 8sked the question about
"the ferry again and this time | was understogd and | received an ap-
propriate answer. However, many times when someone tells me a correct
term or phrase | forget it (if | d&ﬂ 't write it down). | seem to learn
- best by using both mediums at once. | am in the habit of using the

tu form (with my children) and often | forget to use the vous form.
This is a little embarrasing. Well, c'est tout pour aujourd'hui.

Bon nuit. ' '

ok k ok k%
le 6 Mai
Bonjour journal.

C'est aUJourd'hu1 dimanche et nous sommes alles pour un voyage autour

la region de Jonqunere Pendant la voyage sur l'autobus j'ai appris

les mots pour quelque choses comme un fromagerie et un barrage. Nqus.
avons mange dans un restaurant. These excursions provide many chances
to hear numbers like dollars, miles, population, time, etc. This is
helping me to recognize numbers (ie.,: the meaning of numbers) immediately
when | hear them. | feel that | need to work on my verb tenses and
placement of pronouns in particular. | believe it would be helpful

to learn 4 common verbs thoroughly (ie., all tenses) and use them
regularly. These would be: etre, avoir, faire, and aller. These verbs
are used so often that one can hardly get by without knowing them well.
Today, | spoke French, all day during the trip but this evening
Anne-Marie and | had a good conversation, about our plans for French
courses next year, in English. | think | could speak French all the
time if | was in that sntuatnon, but | don't think speaking English for
short periods is harmful.

Bon nuit Journal.

* % % X % %

e 7 Mai

| stayed up too late talking to Anne-Marie. | am tired. We had an
atelier workshop this evening. We are expected to write daily journals

v
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(personal), compose something for the final journal, memorize poems,
etc. There is just a lot more work than | expected. | thought |
would be a relaxed and enjoyable learning '"experience', but It is too
pressured. y

4

* kK K X %

le B Mai

We went to visit several churches in Jonquiere today. The weather is
depressing: rain, rain. The churches were all different and interest-

ing. The courses for grammar and pronunciation are very good. | am
learning a lot of differences between the Quebecois and the French of
France. | am beginming to tell the difference between a natural

Quebecer and someone who has a native English accent (for example.)
I can understand English people who speak french better than the
Quebecois.

Aok K Kk k%

le 9 Mai
Today | feel good about French, | -understand almost everything that is
said in class. | still have trouble finding words when 1 talk, however

| don't feel intimidated by it. There are a lot of common words and
expressions which | don't need to translate into french. They just come
Sut. Sometimes | am unaware of what language | will say a word in

until | have said it. Likewise | sometimes have to think to determine
which language a person may have spoken to me in.

le 10 Mai

~Tonight we had awine and cheese party followed by a dance. There were
government employees thzze from New Brunswick who were also learning

French. It was embarraséing to talk to them because my French is not
good.
Xk & & % %
le 11 Mai
| find this a very emotional experience. | have my ups and downs

constantly. The people who speak worse than | frustrate me and the
people who speak better than me make me feel |nconetant

Today we wrote an evaluation of thesourse. | found that when | wrote
in English | wrote some words in French. | feel |, can no longer write
or speak completely in either language.

* % % % X X



le¢" 12 Mai

Today is §aturday. We went shopping. It's very embarassing when a
clerk asks you something several times and you haven't the foggiest
idea what she is saying. | feel that |'m not taking this course »
seriously enough.and I'm guilty. | can't handle speaking French all
the time. That's not Pauline P. | am an English person. French
is just for run, right! 1| think |I'm having an identity crislis.

k ok ok ok ok % }

e :
, le 13 Mai

Today is Mother's Day. | miss the kids, | telephoned home this morning.

The Renouf's son, his wife and 3 year old daughter were here for supper.
At first | was afraid to start a conversation with them in case | would
get confused and embarrased. HoWever | got out a french book (storybook)
that | had bought for my own children and a rubber ball and read the
story to Linda. She seemed to understand me and she really liked the
book. That gave me confidence and soon | was talking to her mother.

* k& k% %k * *

le 14 Mai
.

We are in Quebec City tonight. It was a long bus ride here. The accom-
modations are not great and the weather is depressing. We went out to
a little restaurant in old Quebec for a lobster supper. We ordered our
meal in (halting) French and the waitress answered in English. She
continued to speak English to us which surprised us greatly and finally
we were speaking English also. It was disappointing because it would
have given me a certain satisfaction to have ordered a meal in a
restaurant where no one understood English.

T EEERE
le 15 Mai
.

We went sightseeing today but | was too cold and miserable in the rain
to enjoy or understand anything. We walked so much | was exhausted.

£ A & %k £ %
le 16 Mai

Today we visited the convents of the Urselines and the Augustines.
Interesting vocabulary and history.

* kK A K %
le 23 Mai

Today things are going well. Claire-Lise said that my English accent



is not’too strong and that | could overcome It with time and-effort.
We had a good political discussion today. The views here In Quebec are
much different than what we ?nterpret them to be in Alberta, |Its
challenging to take part ip a political discussion in French. there is
so much | want to say and | search very hard to find the words to make

myself understood.



. . D1ANE

Diane is twen(/—two years old angd of Ukranian parents. Although
as a child she didn't speak her parents'~language she has in recent
years made a great attempt to learn Ukranian, She Is in her final year
of the teacher training prongmme at the Q?iversiwy of Alberta.. Her
fqrmal French training begaﬁ in Grade 4 a}d has continued {ﬁ}ough to

. Ay
university. This is Diane's first visit to Jonquiere.

7

le 3 Mai, 1984

Hier, a Montreal, j'ai eu un 'catastrophe' au €éléphone. J'ai demandé
au téléphoniste comment est-ce qu'on dit ""Collect call" en francais et
elle m'a repondu qu'elle est anglophonel J'etais si _fache, mais ce
soir, je n'ai pas eu des problemes au téléphone; ’C'etait plus facile
d'explique que je veux renverser les frais du telephone. <

. .
C'est le premier jour a Jonquiere.

Je m'inquietais sur quelle famille je vaig recevolr. Je pense que je
vais les aimer. 1ls s'appellent Thérese et- Rene Lepage. |ls ont une
fille 3 la maison, Marthe, qui a 21 ans, le meme age que moi., Shirley
Himschoot, qui est d'Edmonton sur ce programme et qui a 19 ans, est

avec moi dans la meme chambre. J'espere qu'il n'y aura pas des prob-
lemes. Je m'inquiete un peu sur la fait. que Bute la famille et Shirley
fument et moi , je ne fume pas. -
Ce soir, avec le pére de ma famille, j'ai eu un probleme de comprehen-
sion. Le pere a vne veille voiture et je voulais lui demander s'il

avait des problemes avec le "RUST!'. Mais, je ne connaissais pas le

mot en francais pour '"Rust''. Pour solver ce probleme jtaidit '"Clest
quant le métal tourne rouge avec le sel sur les chemins en hiver, Rust,
il a compris et il m'a dit te mot.

N ’
Je suis tres fatiguee maintenant.
~ “
Je trouve que je parle Francais, la plupart du temps, mais juste apres
. . . ¢ . . ’
que je me suis reveillee, je parle en anglais - sans pensee. sans
intention. '

Ak A %X & %



Nous avons beaucoup faft aujourd*huf. Trop pour le premier jour au

CEGEP

V. : : : '
Je vals ecrire plus demain - samedi.
e .

' S - le & Mal 1984 .
»
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le 5 Hai' 1984

Aujourd'huu, je‘me rappele des choses droles qui me sont’ passees il
_y a deux. jours. : _ : .

-

"= J'etais dans l'putobus en allant“a Jonquiere et je me suis

S

_ beaucoup 1'expressig

assise avec un_gars, Alan, Je lui ai expllqué que l'autre fois
je suis venue aJd nquiere nouys avons pris le train. J'ai dit
que nous! etuons dans la deuxieme classe et au lieu de dire

- que nous avnons une siége j'ai dit assiette. 1 m'a regarde ,
comme j'€tais un peu, folle,"mais j'ai remarque ce que j'ai dit

n etalt pas correct, alors je me suis corrlgee en disant '"'siege.

Une autre chose drole m'est arrlvee le meme Jour. J'an dit
" "J'ai pris une douche" au lieu de dire*''J'ai pris un train."
Je pense que 1'explicati our cet erreur est que J utllise
"prend  une douche."

Today as a person speaki g French, 1 felt like a real anglophone. R
was tired today and | think tired of speaking in French. All my words
came out bué\wlth
_french-speaking girly i
"theatre''). They wefé very surprised.and glad that we were making this

ore dlfflculty. | felt better when we met two
a theatre - bar (I wanted to put accents on

sacrifice to learn French. (For me it is not'a sacrifice).
) Lo ! ! !

. oo - ' L, ' \ - 7

l‘forgox”YO’mentidn on Thursday, May 3, | learned a lot of'vdcabulary
by watching the NHL (c'est LNH en francais) hockey game with my family.

Tt

-

One thnng |- think we.don't teach some of our, students in french classes

(at least it was this way in mine) is to get accustommed to the

" Quebecois accent (et vitesse), since Quebec is a part of our country.
- This evening there.was one actor who spoke very rapidly and very few
of us could understand hlm.”

-

. ******’.

»

‘ ‘ . le 6 Mai, 1984

4

AUJourd'hun, encor. Je me sentais vraiment anglophone quand je parle-

en francalé. 11 faut me debarasser de cette pensee-la.

Jtai appris beaucoup d'expresSnons pour la ferme comme ‘les grains en
passant par des fermes ici. Je m'intéresse beaucoup dans les fermes,
alors, le vocabulaire pour les fermes en franqats m'interesse aussi.

3 L [ \
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' ' L ~
C'est une bonne chose pour les etudiants de chercher, eux-memes, le
vocabulaire qui les interesse au lieu de professeur qui le leur donne. .

C'est la fin de la semaine et je vals expliquer la relation’ que je me
sens vers la population du Quebec. Je pense un 6.5/10 expﬂique ces
sentiments. - , 7

’
i

. . ' w
Demain on va commencer les cours. . Je suls un peu excntee.
Je suis en train d'ecrire deux autres journaux - un ﬁgur moi et 1'autre
pour Madame Monod. Peut-etre qu'il y aura des chosés dans les autres
journaux qui peuvent vous aider aussi?? )
Une dernlere chose qui m est arrivee c'est que quand Jj'ai parle a mon
chum, Robert, ce soir, j'ai dit "evenement" en,énglals au lieu de dire
'event.! J'avais des difficultes. a prononcerides mots vites en.anglais «
sans penser ce que les. mots sngnuflent en frah?als. Apres 3- S minutes
les dlfflcultes avec 1'anglais ont dlsparu.,

%k % % & & of

/ . le 7 Mal, 1984
;C'etalt notre premier jour de cours, de sports et d'atellers.

Je suis vraiment fatnguee aUJourd'hun. Je ne pense pas que je pulsse
écrire beaucoup. 11 me reste aussn le devoir a ﬁﬁlre.

Aujourd'hui je me sentais mieux ‘en parlant le francais. Je parlais
“plus lentement et a cause de ca les mots roulent plus facnlement

Jlai Joue aw badminton et jtai rencontre des hommes du Nouveau
Brunswuck qui sont aussi ici pour apprendre le fran%als. Je me sentans
plus qu'un francophone avec eux.

Les ‘sports sont une tres bonne facon pour apprendre le francais. En
regardant le match dq/hockey la semaine passee, j'ai appris des mots

comme ''le filet", le/guardien", "la rondelle“, et aujourd'hui, j'ai
encore utilise le mot ''filet", puis j'ai appris beaucoup d'autre mots
tous en m'amusant,’ Par- exemp]e "le volant", '"un smash", "ligne de

service', etc. Je pense qu'un professeur peut proflter beaucoup en
enseignant le vocabulalre d'un sport aux etydiants en meme temps qu'ils _
jouent ce sport. (Peut-€tre le prof. de fréncals et d'education
phyanue peuvéﬁt faire ca ensemble). ¢

Jtai 'telephbner a mes comarades de Chambre. C'etait difficile de penser .
en anglais/sans penser en francais en meme temps. o

* k ok k & k-

le 9 Mai, 1984

\ : ' ' ’ .
Apres un bon sommeil, je me sentais mieux. C'est bon parce que le

| &
\
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Mercredl on a un jour longue. On commence a 8:10 h et finit a
21:30! ‘ -

Je me sens .coupable parce que je n'al pas fait beaucoup d'attention a
ce journal., Je vais mettre pius d'attention apres cette semaine. ‘Pour

nous, cette semaine est encore nouvelle et Je veux m'habituer au plan

de ce programme.
**,****t

Un chose que je ne pouvals pas faire linguistiquement avant, c'est de
prendre |'argent de mon compte, une quittance de retraite. (Quand j'ai
demeurais a Montreal, j'ai fait ceci en anglai§). J'ai appris des
mots comme succursule, compte d'epargne, etc. a la banque. :

le 10 Mai, 1984

N .
Cependant, a la banque, je me sentais comme une anglophone. Je regar-
dais tout le monde et ils avaient 1'air des francophones, mais, moi,
je.ne me sentais pas que je faisais parti avec eux. '

J'etais aussi au centre d'achats et je disais a une vendeuse de garder
une rtobe pour une demie~heure. Puis, quand je suis revenu, j'avais des
diffiéulté% en demandant a une autre vendeuse pour ma robe. Je ne sais
pas ce que j'ai'dit‘était correct, mais j'ai reussi a avoir ce que je
voulais. J'ai demandé pour la robe grise qu'une autre madame a mis a

N N

A ’ Te ok
' cote pour mol.

Ce soir; nous sommes allés pour un souper et une danse au C.E.P.A.L.

IT y avait'des hommes de Nouveau Brunswick avec nous et c'était drdle
d'entendre les hommes avec les accents anglais en parlant le francais.
Pourympi,;C}était;COmigue parce que dans notre groupe, il y a seulement
deux garcons, et ils parlent bien le frangais et nous (les filles)
sommqsiaccgutuméés;seUIement aux filles qui ont un accent anglais.

% % & % %

le 11 Mai, 1984

V4 . : ) : . .
C'etait un-jour longue et dur aujourd'hui. Nous etions occupes depuis
8:10 jusqu'a 17:00, puis @ 19:30 nous avions les lecons de la danse
folklorique. . < :

N P4 - ' "
J'ai remarque que les jours precedents, je n'ai pas bien ecrit dans ce
journal. Je pense que c'est parce que j'ai ecrit tard le soir.
. il 0 o .

s : ~ s
Je me sentais vraime:%iaggre§sive a cause de toutes les choses qu'on
doit faire. Ca m'enerve et a cause de ca, je voulais parler en anglais.
Je 1'ai fait auigurd'hui avec trois .autres filles pour une demie heure.
ga beaucoup aide ma mentalite.
. J ' . . . I
Nous sommes sortis hier soir et en classe -aujourd'hui nous avons appris
les expressions qui exprime le lendemain d'une soiree ou on a beaucoup

A
k3



bu. Par exemple - passer la nuit sur la corde a linge; avoir mal
aux cheveux.

,;i * % k K Kk _
. %
le 13 Mai, 1984

Aujourd'hui, Shirley et moi avons falt un souper pour la fete des
meres. J'ai beaucoup appris en.preparant le repas. Par exemple,
Messer les pommes de terres, e fromage.

Ce matin le groupe de 1'Alberta est alle pour un ‘‘brunch'" a une ecole.
11 y avait de la musique et surtout beaucoup de monde. A cause de ci
beau matin et le souper ce soir, qui a ete tres bien fait, je me sentais
tres proche a la population ici.

Xk k& kK

le 14 Mai, 1984

A six heures du matin nous sommes partis pour. Quebec. Le voyage”é&ait
beau mals il faisait gris avec beaucoup de nuages. On était vraiment
fatlgue en arrivant et Juste apres avojr arrive, nous avons du faire
un tour de 1'université de Laval. Apres un longue voyage in autobus,
qui voulait voir une piscine ou un gymnase?? Pas moi!l

Je me suis couchee de bonne heure apres un petit souper et un crepe pour
le dessert. Au vieux Quebec, j'ai rencontre une fille Sandy, avec
qui j'ai pris un cours de Canadien-francais cette annee ,a Edmonton.
Elle travaille pour le gouvernment de Quebec pendaht 1' ete. (J'étais
tres surprlse?)

Avant de se coucher, J ‘ai fait des exercises. Je trouve que les sports
ou les exercises aldent mon mentalite.

| Ok kK ok k%

le 15 Mai, 1984
Deuxieme jour & Quebec.

On a eu unlecture ce matin qui nous disait d'avoir plus de patience

et d'accepter que le programme ne peut pas p]alre tout le monde tout

le temps. Apres le lecture mon groupe a decide de porter un sourire
la plupart du temps et d'é tre optimiste pour le reste du programme. Ce
lecture m'a beaucoup mern&e parce que toute. la Journee Jj '€tais heureuse!
En meme temps, quand meme, nous étions enerve de decider sur un endroit
dans lequel nous allons manager (pour diner).

Ce soir nous avons soupe dans la Chalet Swisse. L'experience était
memorable.” Nous avons beaucoup ri, surtout aux nos, professeurs.

Notre bonheur a continue apres, a un bon bar, ou quelqu uns de fous
avons regarde le match de hockey entre les Islanders et les Oilers. La -



LA e B

ity avait deux messleurs qul venalent de Nouvelle Ecosse et ils ont
pense que nous etions francophones. |ls ont essaye de nous parler en
francais. C'etait comique mals ¢a me donnait la conflance de cpntinuer
a ameliorer mon francals. ’

Les Oilers ont gagné'le 3 match ce soir. Hurray!

A i o
Apres le match nous sommes dans un autre, plus petit, bar pour/ volir
un chansonnier. Nous y sommes restes jusqu'a 2:30 du matin.

Je me sent vraiment proche a la population ici a Quebec. Si seulement
mes amis d'Edmonton, ma famille ou mes etudiants de 1'avenir pour-
raient se sentir la meme chose ... Mais je sais que c'est mon attitude
qui a les influencer quand je retournerai, et je sais que ¢a va etre
un .bon attitude. ' ;

Y

EEEEER:

5 Je 16 Mai, 1984

Le dernier jour a Queb?c.s o

4 ’ . / .
Nous avons visite les endroits religieux comme le Versulines. C'etait
- tres interessant, mais fatiguant. )

! o b . ‘ ’ .
Toute la journee j'etafs dans la lune. J'etais fache aussi parce
que nous avions encore le devoir a faire - le journal et les questions
a respondre. Cependant, je les ai tous faits.

s
Ces trois jours ont passe vite a Quebec.

Je suis hegﬁeusé;p.q? aujourd'hui j'ai recu mon cheque d'empot. J'ai
telephone a ma mere et elle m'a dit qu'elle 1'a mis dans mon compte.

Je suis tres contente aussi de revoir ma famille a Jonquiere. 1ls
etaient heureux de nous voir aussil

B

* % k % % %

le 17 Mai, 198h:
En classe encore!! (Blah!)

Dans la classe de grammaire nous avons fait une revision du- conditionel.
J'ai essaye d'utiliser ce mode dans ma langue aujourd'hui.

ok k k ok kX

le 18 Mai, 1984
’ s .
Je suis un peu deprime aujourd'hui parce que j'ai pense qu'a ce temps-
la, je pourrais mieux parler le francais. Je trouve que mon vocabulaire
a beaucoup grandi, mais ma prononciation et intonation paraissent qu'

t :
&



elles restents au meme nlveau.

Ce soir, apres un bonne soiree a un club "Norveglan" Shirley et mol
avdns decide d'aller avec les autres a un bar de Jonquiere. Nous
avons rencontre un gar mais c'était dlfflclle de 1'entendre dans le
bar, alors, a cause de fatigue d'essayer & 1'écouter, j'al laiss€
Shirley a lul parler. a8
Je suis aussi deprime parce que Shirley essale d'avoir plus -
g'attention avec notre famlleﬁmﬁJ'ai parle a une bonne amie d'ici sur

ce sujet. Je me sentais mieuxﬁapres cette conversation. Je vals rester
comme je suls. Je suis certaine que la famille m'aime aussi beaucoup
"si je ne compete pas avec elle,

le 19 Mai, 1984
. 4 . -

J'ai passe la plupart de la journee seule.

I1 pleut (comme tous les Samedilll)

7
J'ai rencontre deux filles de notre groupe au centre d'achats.
D'habitude je ne fais pas correspondance avec €lies, seulement en
disant '"Bonjour ou Salut.' Nous avons parle en anglais pour 15 mlnutes.
Je me sentais coupable apres ca mais j letais plus heureuse que j'ai
parl€ plus avec elles que d'habitude.

Les Oilers ont gagﬁé le cup Stanley!! Je suis tres excitee a cuase de
- Ga. Je veux etre a Edmonton a ce moment.

* % % % &k %

b
le 20 Mai, 1984
J'ai’mal a la gorge.

Pas de soleil encorel

Nous avons eu une excursion de la regfon Lac St. Jean. C'était un
longue tour! :

J'etals tres heureuse de voir ma famille pour le souper. J'aimerais
mieux d'avoir le jour llbre pour que Je punsse rester avec ma famille.

. "&.. Ty
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, 1984

Nous avons fait une evaluation du programme Je'sufs‘uh peu faché avec
notre cours d'enquete. Je trouve qu'il n'y a pas d'obJectlfs que

J'animateur n'est pas toujours pret pour les classes. J'ai écrit mes
sentiments dans 1'evaluation.



(Pas de jour de congé pour nous = Vlctorla Day).

Robert mon chum, voulait que je lui telephone ce soir.  Je lui .al
parle hier aussi. Je suils heureusel

Je me sens que "time Is running out " | feel like I'm wasting time
each minute that passes. Even though our days are packed full of
activities, | would like to spend more time cgncentratlng on my oral
language. We are working too much at the receptive level and | would
1ike to work more at the expresslve level.

| also feel emptiness for some reason today. The phone wasn't working
when | tried to phone Rob. Around midnight, the operators finally
clicked in.

EEEEEE:
le 22 Mai, 198k
Il fait beau! Hurray!

\ ’ ~
J'aime Jonquiere. Je suis heureuse. J'ai ecrit une poeme pour mon
chum, sous le soleil. ,

| can't believe where the time went!!

Je pense que le temps est passe si vite parce que d'habitude je marque
dans-un calendrier ce que je dois faire chaque jour et ici, le mois

de mai dans mon calendrier est vide!l .

Je me ient%ls coupable avec ce que J ‘ecris dans 1'evaluation de cours
d' enqyefb parce que le cours etait beaucoup mieux aujourd'hui et
j'espere que le prof. pense que je ne l'aime pas.

Au lieu d'etre fache avec le cours d'enquete j iai apergu que 1¢ cours
de prononciation m'a derange aujourd'hui. La raison pour fa c'est que
la prof. met trop d'importance sur 1'attention, d'etre a |'heure, etc.
La plupart de nous ne sont pas habitués a un prof qui dit des choses
comme ca. (She kept 2 people after class)! C'est bon pour les etud-
iants de Junioﬁ high et peut-etre sr. hlgh mais pas pour les etudiants
de 1tuniversite. 1 find it hard to work in an environment where |
might get pointed out if | happen to look out the window for 2 seconds.
(This didn't happen because | was too afraid it might if | did look

out the window.) Je ne serai pas un prof comme ca.

Je trouve que je pense la plupart de temps en francais mais c'est encore
difficile de penser en francais avec les numeros.

Il pleuvait ce soir. J'aime les eclaires et le tonneure.
Un soir libre!

7/
J'ai reve en Ukrainien ce matin.



Je me sens bien en parlant le frangals. Je prends mon temps.

Ak k k Kk Kk

) : le 23 Mai, 1984

b)

Quand j'é&rls des lettres maintenant, je ne melange pas le‘frangais et
l'a%glais'ausl beaucoup. Je m'inquietait au commencement que_je

n'ai pas melange les deux langues aussi beaucoup que la premiere fois
que ]'€tais dans ce programme d'immersion.  J'ai pense que J.'ai
gasplllé'mon temps mais je crols que maintenant je peux separer les
deux dangues avec moins de problemes.

Fatigue - humidité -. i1 faisait gris.

"En jouant le volleyball, je voulais dire “over'' au lieu du mot correct
en francais. »

* % % % % %

le 24 Mai, 1984
Une chose que %e veux voir’ ici, c'eSt plus de renforcement positive.

Tout le monde veut retourner mais je suis contente de rester ici, si
c'etait une autre semaine. Mainteénant il reste 4 jours.

Xk ok k Kk %
le 25 Mai, 1984
Beaucoup de plbfe!ll

_C!é&ait un bonjour, en depit dela pluie.

J'ai fait du magasinage avec mes amis ce soir e Chicoutime.

~ 7\ . s S, RS s
Apres, je suis alle a un petit cafe avec une amie Eoursuﬁﬂoaﬁgwau ‘
lait. Nous avons eu une bonne conversation jusqu'a minuit et demie

- ~ - /
sur nos vies a l'universite.

Xk k kX x

le 26 Mai, 1984

Le dernier jour pour faire du magasinage. -

Mais avant le magasinage nous avons eu une grande repetition pour la
concert de 1a soiree finale.

11 y a une fille qui n. a paé de maniErés,._Elle a invité eile-ﬁgme
chez Shirley et moi pour le diner. A cause de ca, j'ai par]é en
anglais pour enlever mes frustrations. .



Nous ne sommes pas sortis ce soir. Je suis contente finalement de
-
rester a la maison.

le 27 Mai, 1984
Un jour libre.
11 fait frold, mais i1 y a du soleil.
'Shirley et mol sommes seules dans la malison.

J'ai pensé beaucoup sur la questlon de dire au revoir aux autres.

Demain nous allons avoir une autre evaluation. J'aimerais mieux

d'avour vendredi pour faire 1'evaluation et lundi pour avolir du temps

a dire au revoir a nos amis. Je pense que c'est tres importants pour
une classe d'avoir le temps de dire "Au revoir.'' Dans notre societe,
nous fétons 1'arrivee d'un nouveau bébe, d'un mariage et les gradua&nons
mais nous ne mettons pas assez d'lmportance sur les sentiments associés
avec la mere quand son dernier enfant quitte la maison ou avec les
etudiants a la f|n d'un programme d'immersion. -

J'al essaye de rendre visite ma mere de 1'autre fois que 7j tetais ici.
J‘etals deprimé qu'elle a demanage mais contente que j'ai, au moins,
essaye de la voir.

Shirley et mois, vous sommes allees pour volr notre soeur d'ici qui
etait dans un choeur. Le concert de son groupe etait fantastique. - La,
nous avons vu les Monods et Les Rogers. I1s nous ont dlt que nous

deux avons beaucoup amel ior€ avec notre langue. Je n ‘etais pas d'accord
mais problement ils peuvent remarque un amelioration mieux que moi.

Je disait a Shirley que c'est probablement parce que nous avons toujours
parler en francais ensemble. (Une fois, nous avons essaye de parler

en anglais, mais nous avons arrete tout de su1te parce que-c etait

trop difficile de le faire).

A % % % % %

le 28 Mai, 1984

AII Y avalt un grand dlspute entre les personnes qui voulanent qu'nls
etaient dans un programme ou if n'y avait pas assez de gens qun parlent
mieux le frangals, et entre celles qui ne parlent pas bien, mais qui
sont heureux d'avoir la chance d'étre ici pour apprendre le fr. Je
suis d'accord avec le deux ieme groupe parce que j 'etais dans leur
situation avant, et maintenant J lessaie d'etre plus comme les autres

en parlant le fr.

’ : o ’
Le concert ce soir etait excellent. Tout le monde a coopere sans
hesitation. ‘

11 y avait beaucoup d'autres etudiants qui sont aussi ici pour apprendre

10
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le fr. dans 1'audience. 11s ont blen.aimé le concert et ils voulajent
parler comme nous en L semaines. (C'est leur 2 semaine ici). Je

suls tres flere de tous que nous avons falt pour ce concert - les
danses, les paroles, les chansons. J'ai recite un poeme avec une autre
fille. Le poeme m'a aide” avec ma prononciation et intonation.

/ N ‘ , ’ .
Cl'etait tres triste et dur de dire "au revoir'' a notre familtp. Nous
avons dit bonne nuit, comme nous serons la le lendemain. C'etalt
plus facile comme ca.

* &k k & % *
le 29 Mai, 1984
1V pleuvait, - notre dérnier jour - c'est comme d'habitude.
Y N

Ce matin no;re,péﬁe nous a conduit au CEGEP dans son Cadillac de 1957.
1 (et Aous) etait tres fier! e

b
Q'aime beaug
a nous parkeé

IOt

ok

! N
up mon papa ici. 11 est tres gentille, et toujours pret
et aider. C'est la meme chose avec ma mere.

.

Dans 1'aut ':j'ai dormi.

.
a0 ¥ %

@{é&ait dur de dire au revoir et beaucoup de monde a

A l'a rppoﬁﬁ; =\
. ires "y@&y& allons rencontrer a Edmonton plus tard.

rey) Noi

T,‘.‘L 1+

g ﬁris'ﬂé@
mAh chum,

.

.‘QQ pour aller a Toronto. Je suis impatiente de voir
N

4
Dans le train j'ai rencontre une dame qui a une fille dans un autre
programme inmmersion. Nqus avons eu une conversation formidable et
je vais 1'ecrire. Elle m'a aussi invitée chez elle a Toronto pour un
L4 .
cafe.

3 7 4 . 3 ~ -
Tous a bien éte pour moi. Je suis tres chanseuse d'avoir cette
chance d'aller a Jonquiere et de rencontrer si beaucoup de gens

sympathiques.

Merci Dieu!



" SHERREY
\ —

. Sherrey Is twenty-one years old, of Scottish descent and married.
She began her formal French instruction in.Grade 4 and is currently in

her third year of the t-.. er training programme at the Fa;ulté'St.

\

Jean. Prior to this visit to Quebec, she spent three weeks there in

1979 and again five weeks in 1980.

le 2 Mai, 1984

Very little’Frénch spoken today.. Tout le monde est gené and a peur
. de faire des erreurs. ‘ '

Montreal is cold and damp and" mlserable but the French life is beginning.
- Signs, waitresses, T.V., etc.

* % k % %k %

le 3 Mai, 1984

C'etait une bonne Journee aujourd'hui. On est arrivé a Jonqulere vers
7 heures et a rencontre tout de suite la famille. Etant déja capable
m' exprlmer and de comprendre les autres, Je participe souvent a la
conversation. La Madame me corrige ce qui est merveilleux. Very
generous, warm people. On est tout a fait a 1'aise ici. '

Les Monods nous obligent de parler fransans d'une fagon qui cree de la
tension parmi nous autres. Je sais qu'il est necessaire de faire
parler les gens, mais il doit avoir.d'autres moyens plus efficaces
par exemple:

(a) 1'encouragement au lleu de la culpabilite

(b) empathie ,

(c) phrases simple expllqyees etc.

(d) une nouvelle expression a apprendre chaque heure.

EEEERE.
le 4 Mai, 1984

4 ’
Je suis allee voir une ancienne amie qui ne comprend pas anglais. Toute
» 4 . ’ . ’ N
la soiree s'est passee en frangais et on a parle de beaucoup de choses.
s



‘ ! i
Elle s'est etdqnee de mon_niveau de francals puls qu'elle me connaissalt

tout au debut de ma carriere dans ma langue seconde. e
g

b

Je me sens tres bien avec les Quebecals autour de mol, Je les alme gy
beaucoup . Le language coule partout et deja je reconnals the. Iooseﬁlng
of my tongue. Pourtant j'ai une tres mauvais attitude envers Mme.
Monod qui me fait vouloir parler 1'Anglais directement dans sa face.
Elle est vraiment negative cette femme-1a. Mais rien va m'empecter de
vivre en francais! Je pense que c'est Important de montrer le people
canadlen-francais and leurs differences par rapport aux Europeens

ici a Jonquiere (dans un cours de francais). ‘

i
L

* k k k k %k

le 5 Mai, 1984

J'ai trouve ca plus difficnle de faire l'effort en francais aujourd'hui,
mais etant donné que c 1était une journee libre et que je n'ai rien
fait, c'est comprenable.

Je m'ennui %eaucoup de John et ca ma fait de la peine qu'il ne partage
pas mon amour pour les Quebecois and pour leur langue.

"
1l a nelgé hier and il pleut maintenant et je pense c'est la raison
pour laquelle je me sens un peu malheureuse depuis que je suis
arrivee. J'ai hate 3 1'ete. Je me sens tres parasseuse concernant
mes efforts et cela me derange b&aucoup. !'m still resorting to
English in a crisis. '

* * k % % %

*

le 6 Mai, 1984
Pour la premuere fois depuis qu'on est arrlve, le soleil s'est montre.
I1 fait du bien pour l'esprit - toute la gang était vraiment heureuse
aujourd'hui. Lingunsthuement jen apprend pas encore de nouvelles
choses a l'orale, mais ce que je connais deJa j emplon avec plus de
laise.

’

J'espere que demain dans nos cours, je vais apprendre des choses en
grammaire qui m'aideront plus a comprendre la langue. Le probleme
avec ce program c'est qu'il y a deux extremes: plusieurs sonts tres
competents and capables de s'exprimer and d'autres ont de la misere a
comprendre de simples questions.

* % % k% % =

' le 7 Mai, 1984
"' /.

On a commence les cours €e matin et j ai trouve ca un peu ennuyant

mais pas pire. Je suis toujours fatlguee et Je n'‘ai. pas beaucoup

~d'energie. J'apprend plusieurs expressions nouvelles dans chaque

cours et de nouvelles chansons. °



Ce soir on a commencé'; preparer notre Journal - for once people
seemed to wake up and show some enthusiasm. Problems some others are
experiencing with cultural shock and the continual bombardment of all
the French language don't seem to touch me this time as they did on my
last 2 visits to Quebec. | feel totally at ease although | am not
capable of saying or understanding everything. But there are no major
cataz;rophles.

* k k kX %

le 8 Mai, 1984

David est t;;s bon dans mon cours de grammaire. 11 connait bien la
matiere et est capable de montrer pourquoi on falit quelque chose en
francals. | get the distinct impression however that our leaders con-
sider the Quebecois as an interesting species but not as a people who
speak ''real french." It's like coming here is a compromise: we can't
go to Paris so we'll settle for Jonquiere.

J'ai beaucoup plus de confiance en moi quant je parle en francais.

Je me sens plus libre de dire mon opinion. C'est ridicule, mais je
pense qu'Angela avait raison en disant je m'aime plus quand je parle
le francais. People are impressed with my level and | feel like |'ve
achieved ‘something and | can be proud of myself.

Je suis sortie ce soir avec des amis francophones et ca m'etonnait
que je comprenais tout ce qui se passait. Mon oreille fonctonne
bien - les problemes sont dus seulement a un manque du vocabulaire.

* *x x * % %

le 9 Mai, 1984

J'ai parle avec Martine ce soir, une fille que je connais a Edmonton
et elle ne pouvait pas croire la difference de mon nvx de francais -
bad sentence! 1'm very tired. She could hear a difference in my
spoken french and her praise encouraged me greatly. 11 me semble
que je ne fait pas beaucoup de progress, mais selon Martine ce n'est
pas le cas. - ‘

- Je me force de parler de longues phrases en francais p-9, ca m'empeche
de recourir a l'anglais tout le temps.

* ¥ % x % %

le 10 Mai, 1984

’

Une bonne soiree avec les amis a CEGEP. . Tout le monde est capable

de parler, en phrases simples au moins, en francais.
L M ~ - ) | . ’ ,

Je suis sortie avec une gpere amie d'edmonton qui a remarque une grande

difference de ma capacite de parler en francais. . Ce soir, moi aussi,

| feel like it is becoming easier. | guess that's how it goes after

2

e "




attaining a certain level, |1 n'y a plus grande pas, mals soulement
des petits.

\
Je me sens § |'aise dans |'environment and je pense que ce program vaut
la peine d'etre experience.

‘ * & k Kk % * /

le 11 May, 1984

C'etalt une tres bonne journee aujourd’ huil On s est amuse blen
malgre qu'on étalt tous tres fatlgué apres la soirée d'hier.

J'etais tenté de parler en anglais toute la journee and plusieurs
fois je 1'ai fait. Je pense que je suls parasseuse et je ne me force
pas comme il faut.

11 faut qu je fasse mieux demainl!

Xk k k k k

le 12 Mai, 1984
Resume de 1'evaluation que 1'on a faite vendredi: ce que j'aime

(1) e professeur de grammaire :

(2) 1la varieté d'activites ds le programme
(3) vivre ds une famille francaise

(4) aspect d'immersion

i

Ce que je n'aime pas

(1) comment vs groupes ont ete diviseés. Deux extremes ds
chaque classe.

(2) renforcement negative par rapport au francais parle et
anglais.

(3) cours de civilisation est ennuyant - je connais deJa la
matiere. :

i
% % % %k %

le 13 Mai 1984
Je me sens tres frustréé. Il semble que je ne fasse pas de progres.
J'apprends des mots ici et des expressions la mais Je ne vois pas ''a
remarkable improvement " Maxbe | expect too much. But the last two

times | spent time in Quebec it increased my fluency level by 100%.

* % X &k & %
le 14 Mai, 1984

J'ai decide d'arreter mes soucis de mon progres.> J'apprends quand

‘
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Je fait un effort et-c'est tout. If 1 can't experience a high then /

;50 what, it's been a lovely vacation at least. It Jjust doesn't seem *
the same this time. 1 guess it's because the majorite of people here

are at a leveﬂ (1) lnferlor par rapport au francals parle. Patience -

ma fille! -

I think a helpful suggestion for pnpfessors on Main campus would be

to get their students to’ sgeak more French in class. Their written

skills are good but oral is weak _

1,

- o koK ok ok %

v ~ i | R .- le 15 Mai, 1984 -
Une tres mauvaise journee! Nous avons eu.une grande "Jecture'" de

la part de nos leaders. Tout le monde se sent devalois€ et malheureux. |
Hetreusement, ca ne semble pas affecter la determination de parler }
en francals. " Nous continuons de le parler entre nous et avec d'autres |
gens: Clest curleux!

| have decided never to go on a program wnth anglophones - I'm helpnng
others learn, but am not learnlng as much as 1 would |f | were wnth
Francophones.

le 16 Mai, 1984

Jai parle avec un Quebecous ce soir qul m'a donne _une v15|on de ce
qu'est ma motivation d'apprendre le fvancals. 11 était etranger a
. moi_au debut, mais apres la conversation il était comme un frere.
Je me sentais tres mal parce que Je ne pouvais pas m exprlmer avec
autant de facilite que j'aurais aim€. Je veux etre si a l1'aise en
francais que je ne remarque pas en: quelle langue je parle. | feel N
enthousuastlc agalnl
2 % % % % X A .

. = o 3
' - S - : . le 18 Mai, 1984
Quelle Journee fantasthue' Le cours sont assez plaisants et le
_groupe commence a SOUVf'r, uns aux autres. A feeling of closeness
and compassion for eacb other is slowly but surely developlng. |
had forgotten what it .was-like to be part of a group: at first people
are cautious and anxious to keep up their good sides. Then after a
_while, they can relax and be themselves. It takes a lot of effort:
though to function well in a group setting. Although there are some

.+, things about the program that bother me, for the most part it is a

‘@ tremendously valuable experience; I'm learnlng how to cooperate with

' others in order to accomplish certain goals and that | believe, is

an importantpart of teaching. :

- ) ‘ o ook k ok kK Kk
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‘P-S-V (1'm preaching to myself a$ well).

/ -
le 19 Mai, 1984
o . L R
Une experlence ‘Interessante a reconter: 11 me fallait faire 4 ,
entrevues aujourd'hui avec les jeunes de Jonquiere.  J'ali demande a
une fllle si elle avait 5 minutes pour me parler et j al explique le
but de mon travail. Elle m'a refus€ parce qu'elle ne croyait pas
que J' étais anglophone de 1'Albertal

Cela m'est arrive plusieurs fois pendant mon sejour iel. Je parle
naturellement en francais et il parait que j'ai adopté un accent pas

mal quebecois.

ok k% k k%

«

le 20 Mai, 1984

Trop fatlguee pour ecrire.
"?§

******

le 21 Mai, 1984

C'est un peu bizarre. Moi au debut je me sentais. malade, je m'ennuyais
et il y avait certaines choses que je m'aimais pas dans le programme.
Malntenant tous ces problemes sont regles. 7/

Cependant le groupe comme un tout devient de plus en plus mecontent.
Peut-etre je devrais dire certains members. L'attitude envers nos
professeurs qui essaient de nous aider est souvent assez hostile

et negative. Je me demande pourquon ces filles sont venues se elles
ne veulent pas apprendre ou etre corrigées. Cela n'a aueun sens! .

Je pense qu'on doit apprendre a retirer le bien de chaque situation
et de ne pas toujours chercher l'autre cote. Grass isn't always
greener somewhere elsel *

7

A
* &k k k%

- - le 22 Mai, 1984

"Je ne pense plus que c'est possible d'etre aussi 3 1'aise ds une seconde
langue maternelle. Peut etre si je faisais un programme d'immersion
pendant 10 ans ici ou ailleurs .ce serait possible. Mais il faut du
temps. Ca prend présque toute une vie. ’

E Jé‘yais etre un_bon professeur, mais je pense qu'il me faut modifier

mes attentes personnelles un peu. Je suis capable d'enseigner, de
m'exprimer et de comprendre en francals mais je ne suis pas fluent

comme ‘en anglals.

k ok ok kX *
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le 25 Mai, 1985

L

Je commence a. m ‘ennuyer beaucoup de ma vie a Edmonton. La francais
perd un peu de son attrait. Je ne sais pas si le programme a éte
une reussite ou non pour moi. Je verrai en Septembre quand je fais
mon examen de competence. De toute facon cette experience m'a
apporte une appreciation profonde de moi~meme. J'ai pris le temps
de reflectir sur plusieurs questnons importantes et je me connais
mieux qu avant.

Le seul probleme que je prevons pour moi ¢ est celui d'lntegratlon
de ma langue seconde de francais ne fait pas partie_ de moi autant
que_ j'aurais préfére. Je ne suis pas prete encore a enseigner - memqf\
apres 4 semalnes d'lmmerS|on.

" Concernant la question d'enseignement en Alberta -+- qu 'est-ce qu'on
devrait enseigner? "Je ne sais pas. Ce que je vois ici c'est qu'il

y a beaucoup ”d'enselgnants“ qui re sont méme.pas competents. Je
pense bien qu'll faut commercer par verifier fq niveau du francais,

la capacnte de Jprononcer bien etc. Comment veux=tu que les éleéves
soient paSSIones de la langue francaise quand les professeurs sont
incompetents? French must become more than a token effort in Alberta
 if students. are going to retain . what they learn.

Aussi je pense qu'on n'insiste pas assez sur les petites choses qui
aide a bien parler le francais: 1la liaison, les son nasals, etc. On

a tendance 3 laisser tomber.ces aspects. C('est important que la langue
soit representée dans tous ces domaines.
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Arlene

Arlene is twenty-one years old, of Polish parents and in her
‘second year of the teacher-training programme at the Universify of
“Alberta. Her formal instruction in French began in Grade 2 and has
continued through to university. This is Arlene's second visit to
) Jonqui;re. She has also previously spent six weeks at the University
of Montreal. | m

le 2 Mai

1 felt a little uncomfortable speaking French at the airport, however
| did speak to a girl for one hour in French en route to Montreal.

| took Leslie out to dinner to 'Prince Arthur' for pizza.

| ordered our dinner in French. 1 was totally amazed that the waiter
understood what | was saying!

'y

(1t is very difficult to speak to Leslie because she understands very
little).

*
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le 3 Mai
- spoke mostly French to. everyone, including Lesl:e.

- was amazed .at how | was able to communicate to the famnly. They -
actually understood me, and | them! :

- was astonished that l managed to ask the operator to reverse the
charges!!!

, , | 23 % . & ' \
' le 4 Mai

- Today | accomplished saying 'CEGEP'. | find that word very neat.

11‘7'.



’ ~
| also learned how to say 'Jonquiere' the French way.

Two really.nice Quebecols students drove me to the Banque of Nova
Scotla because when | asked them wheré it was, they said that it is
too far to walk to. The: girl spoke really fast, but | managed to
get the drift of what she was saying.

At la banque, |-managed to communicate totally in French.
At school, | managed to convince the people (M. and Mme. Monod)
to place me .in a higher group because | felt that | would benefit

more. | felt that | accomplished a lot in doing this because | had
to really ‘'show off my French.'

ok ok ok ok ok ok ok ok kK K
le 5 Mai
| noticed a lot of Quebecois little bpyé wear Expos Caps.

Yesterday, a glrlfrlend:of mine told me that the best way to learn
French is by speaking to children. Well, today j'avais ma chance.

_Fanny et Veronique are 2 grand-children to my Madame. | spent the
whole afternoon playing with them. At first it was really difficult
to understand them and them me. | became used to it-and soon en-
joyed it. '

| also had my first 'lntelllgent' talk about Duplesis to Rene and
Sylvain. It felt very encouraging to be able to state an oplnlon

and to fight for it with someone. -

A person on the street asked me for directions. | was very impressed

with myself to be able to tell him.

| was told that | was able to swim from 1:00 p.m. to 4:00 p.m. on the
weekends. When | arrived at the piscine, the girl told me that it
would be closed in vingt minutes (it was 3:00 p.m.). 1| found out

~ that there would be a free swim at 8:00 p.m. that nlght I like -

the. people in Jonquuere because they have a8 lot of patience with
anglophones.

* % % % k& k k k & k X %

le 6 Mai

Weekly Opinion

-1 can't believe the progréss that | have had with my francé}s. I

‘feel that | relate to the Quebec population = 10. | noticed that my

brain tries to block-out French first thing in the morning ie., a
girlfriend called me at 10:00 a.m. and | had to speak anglais because
i stmply cou]dn t think in French. :
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- Today we took a long bus tour of the Quebec countryslde. | wasn't
"~ feeling well and | was very tired, 'so | didn't speak French hardly
at all. ‘

- | had a semi-bad experience. When we stopped at an lcecream palace,
the cashier asked me what | wanted. M. Monod sort of yelled at me
because he thought | butted into the line. | said she asKed me what
| wanted, but he was still ticked off. (oh well). :

& Xk ok kk ok ok ok k ok ok k

le 7 Mai

- A lot of people (including myself).are physically and mentally
exhausted. It's funny because near the end of the day (night),
| was speaking French without thinking. | simply opened my bouche
and it came out. The amazing fact is that | am starting to pro-

. nounce les mots with the right sound (articulation). | am also
starting to use stress and rhythm. C'est bon, n'est pas?

* k k ok k k & % & */j/f
le 8 Mai ™

\
A
- Today was a horrible day. | was in school from 8:00 a.m. - 10:00 p.m.
with 2 hour breaks in between. 1| had to work on my theétre, and
people did not get along. | ended up sitting alone speaking to no-
one. :

* ok ok Kk kkkh ok Kk %

le 9 Mai

- 1 had another lousy day at CEGEP, but | had an okay dé& at home. |
- spoke a lot of fran?ais at home. | played cards with Rene and it
was fun.

* %k k& & k k X k& & % & %

le 10 Mai

- Today | was quite angry because a girl at a store told me that |
couldn't use a Traveler's Cheque, when | used one there two times
before. | got out of that situation by having another girl pay for
one. | did however, put out a little fight.

* ok ok ok k k kK kK K %
le 11 Mai

- At school today | was totually exhausted and frustrated. However,
i went out ¥ith several people that | live with and their friends.
| tell you, there must be french words in biére. After one biere 1 was
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able to speak excellent french. | finally understand, an avis of a
Quebecqis. We talked about Quebec separating, the english language
in Quebec schools, etc. | was proud of myself because | was able to
carry on an lntelllgent conversation in French.

It was somewhat difficult because a guy that | live with started
coming on tqg me. | handled that situation by going home with the
first person who left.

k k k k k k & Kk k Kk k %

L]

le 12 Mai

| had problems speaking the language this morning because | was very
tired. However, | went out with the same people. | had another super
conversation. | also noticed that le gens Quebecois liked it when

| try to speak French. | think it boosts their ego's(7)!

k£ A kX XA kK A X X K

le 13 Mai

Al

I think that M. and Mme. Monod. should consider shortening the days.
Every student that | talked to agrees that they don't want to speak
the language when they are tired. When | had free time, | felt
100% , and spoke a lot of French.

k% %k & & X X %X % & % %
le 14 Mai

| noticed that the countryside around Quebec is very different in
comparison to Alberta.

X & & kX X X & kX & &

le 15 Mai —_—
| spent the.day‘éhobping in Quebec City. | found it frustrating
that people would start speaking English because they knew | was
anglo. | handled the situation by replying in French.
* & Xk kA X & X A & & % |
le 16 Mai
Today when | called home, | asked the operator to reverse the
charges. The lines were busy (she told me in english). | said
pardon?. She then answered (repeated in French). | thought it was

great! ‘
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: le 17 Mal
< o |
- Ivgot angry because a prof‘ accused me of speaking French.to 2 girls»
because | took them aside to talk privately. | handled the situation
by saying ""how do you know | was speaking English. | could have been
telling them a secret!' He was left speechless! |t was great.
ok k k k k k k k k * % //
le 18 Mai
+4Today | wasn't feeling very good. | came home and slept all p.m.
and’ evening
% Xk ok ok k Kk k k ok K Kk &
le 19 Mai

.= | had a date with a guy. tonight. We went to a bar. It was very
difficult because we kept on running into. people that he knew. |
felt so stupid because | really didn't know what to say to them. |
felt very limited and depressed.

¥ Y EEEEEEEEEE.

-

e 20 Mai

Weekly Opinion.

- This week, | notlced that I can speak proper (e) and (E) sounds. |
am also picking up, my Quebecois.

- | am noticing that in our French classes, we need to work on our
pronunciation. We need it desperately.

a

ok k k k k ok kK % K Kk K £ , L

, le 21 Mai
- Today, | went swimming and in the changing room, alittle Quebec
girl asked me a question. | felt so intimidated. | couldn't under-
‘stand a .child! | couldn't get out of that situation. | -just
looked at her like 1 was going to cry.

LS

’ ) EEEEEEEEEER

1S
L

; ' .7 le 22 Mai' .
- - Today | had to go to the bank because my mom transferred some money
into my account. Well as usual, problems. Apparently, the computer
in Edmonton broke down so the deposit didn't register. However there
was a note saying my name and account humber. Of course they couldn't
find it. It was great (not the situation but me). | had to argue
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in French and guess what? | wonlll | felt great speaking French
today.

* k ok Kk k& Kk ok K ko k %

le 23 Mai
- Today, | found my llng“prof. very irrating. | have noticed that |
can't speak French in the classroom.
- | feel that | am under a lot of pressure. | also noticed that it

depends on the professor ie., Claire Lise - University Professor,
interrupts all of the time to correct my pronunciation. Makes me
feel nervous and discouraged. David (her hubbie) - grammar teacher,
If | am in a mood lke speaklng French, | do fine. However, sometimes
| still feel nervous. Anne Claude - enquete teacher, | feel | can
relate to her the best. | have no problems speaking french with her.

* A Kk kk & kA A X X X

N

“ le 2L Mai
- Today, for the first time, | understood 2 little Quebec gnrls
talking. | felt so encouraged! | find my french going so easily
now.

Ak k ok k ko ko k kK&
le 25 Mai

- | went shopping with my girlfriend and her father (here) and 2
other Quebecois. The father said that J spoke french really well.
As a person speaking french, | feel natural | feel like its making
sense to everyone. It feels .great! ‘

* & kx k k & A %k & % & &

/

B s

le 26 Mai

- Today | veyed (slept) all nlght. However, | went to a dinner party
in the evening. | was talking to all of the family. They said that o
my french has really sky-rocketed.. | agree. However, | am starting
to get a little scared that | am going to loose it in Edmonton. |
wish | could stay here longer. I think that 6 weeks would be better
than k because now my french is really snowballung It seems a‘shame
“to cut it off at thns moment ! : ' :

Weekly Opinion

- | feel that our classrooms in Alberta are lacking 3 important areas.

1. ‘We need more French talking. Knowing the grammer is simply not
-~ enough. The child is really being harmed by not being able to T
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speak French. !

2. Teachers must be trained not to discourage a child ie., by inter-
upting. The teacher may think that it will help the child, but
really it only harms them. ' ,

3. The teaching of Quebec culture is essential. | can't believe how
blind students (including me) are about Quebec. :

Final Opinion

| left Jonquiére feeling very confident about speaking Frencﬁf{

| felt a little sad and scéreq because | feel that | am going to
loose my french very quickly.

| feel that | have reached all of the go;ls that | set out for myself.

| have only one suggestion for a French emmersion program - it should
be 6 week$ long because after 4 weeks, my French was flowing. |

feel that/ my brain was soaking all of it in. | felt a little ripped
- off because | wanted it to continue. :
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Jose is twenty-two yearsvpld, of French Canadian parents, and

in her third year of the teacher training programme at the Faculte.

\

St. Jean. Although French has been spoken at home by her parents

throughout her childhood, it was for Jose a language she understood
but didn't use until more recently when, through choice, she sought

to improve her oral proficiency. She has spent varying amounts of

v

time in Quebec over the years.

le 4 Mai

Jusqu'g ce soir je me suis comportéé peut—gtre 80% de temps en
francais. Je pensais que j'utiliserais plus de francais, mais bien
des fois, je me trouve a m'expliquer en anglais puis que c'est plus
facile pour ceux qui comprennent rest peu de frangais. "J'espere d'en
parler plus pendant les prochaines quelques semaines.

! N
Je me sens un peu decouragéé a la lenteur du programme, mais je ne
dojis pas oublier qu'il y a plusieurs etudiants qui sont a un niveau
moins eleve. Ce sentiment se passera quand on commence les cours et
on est divise en groupe.

Mais jusqu'ici tout va assez bien et le programme me semble tres
interessant! ‘

le 5 Mai

J'ai bien dormi et je sens un petit peu plus '‘on top of it' aujourd'bui
Encore je m'ai servi de beaucoup trop d'anglais mais je trouve que

je m'exprime bien plus vite et facilement en anglais qu'en francais.
J'espére d'ametiorer cette situation!

* % X &k % %
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le 6 Mai

Comme le soleil peut changer 1'esprit. |1 semblait que tout le monde
se sentait plus pret a parler la langue francals. On a fait un beau
tour des environs de Jonquiere et de Chicoutimi. Je sens que tout
va bien avec la famille et le groupe. On verra qu'est-ce que se
passera avec les cours demain! 11 me manque bien de vocabluaire,
mais cela viendra. A demain.

\

// * % k 3 % %

Qu'il fait beau! C'est si plaisant quant il fait Jdu soleil ici. Nous
avons commence les cours aUJourd'huu. J'ai trouve qu'ils se sont
deroulées tres lentement mais j'aime bien la matiere que nous allons
toucher. J'essaie d'aider les autres filles que se sentent frustrees
tout en ne perdant pas courage moi-meme. Je trouve que je manque
encore beaucoup de confiance. AUJourd'hui pendant le cours de
civilisation, Je trouvais que j'avais de quoi a dire mais je me
sentais lntlmudee. Je dois me pousser a parler pendant les cours.

le 7 Mai

Nous avons fini 1'apres-midi en jouant au badminton. Excellent!

Ca me faillait de 1'exercise, apres quatre jours d'avion, d'autobus
et d¥ bouffe.

X x A & & %

le 8 Mai

‘Nous avons eu la plu:e aujourd'hui mais pas avant la fin de l'apres-
midi, alors elle n'a pas gaché€ la journée. On doit €crire un journal
pour le programme aussi, alors au lieu d'en €crire un deuxieme, .je
vais seulement en ajouter a celui ci,

La classe dﬂgpquete etait bien amusante. Nous avions a trouver un
mot d'un domaine determine qui commencait avec la lettre ?hdlquee.

Ca nous-a oblnges de trouver et decouvrir de nouveaux mots. C'etait
un bon jeu.

Cette aprEs-midi nous avons visite le centre culturel et les éblises
de la ville. Tres interessant. Mais je me demande ce que les par-
oissiens utilisaient pour egllse avant 1912 si 1'€glise St. Dominique
etait la premiere église constrU|te?

Je suis tres contente que hous avons les sports. Nous avons sommes
bien amus€s au ballon volant, meme si je faisais partie de 1'équipe
perdante! :

EEEEEIE"
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le 9 Mai
\ ) .
Les matins semblent d'arriver tres tot, mais que veux-tul

Tout semble d'aller bien, mais un peu lent. Je trouve que beaucoup’
de la matiere, n'est pas nouvelle et qu'elle fait deja partie de mes
connaissances. J'attends patiemment a ce que nous fatssions quel
que chose qui m'aidera avec mes problemes en francais.

~Je crois qu'il aurait pu y avoir des plus justes divisions\parmi les
groupes. De cette facon, on aurait pu travailler plus lentement ou
plus vite selon les besoins.

s »
Encore une fois, je m'ai bien amusee au sport. ~ennifer fait tres
bien ca!

* % % X % %

le 11 Mai
, . 3 . L3 , - 1
On est rentre assez tard hier soir alors je n'ai pas pu ecrire dans \\
. 3 . ’ - . -
mon journal. Nous avons eu un vin et fromage hier. C'etait delicieux!
. 7 :
Nous nous sommes bien amuses. \\

Aujourd'hui nous avons fait 1'evaluation de la premiEre semaine, Nous
avions 3 dire ce que nous aimions du programme et ce que nous n'aimions
pas. Je pensais que generalement 1'ensemble du programme etait tres
bien pensé. Mais, comme toujours, il y a toujours quelques choses

que ne satisfaient pas certaines personnes. Je ne fais pas 1'exception
a cette regle.

7/
Je pense que les groupes devaient etre plus prézisement divises en
relation aux besoins des etudiants. Si une personne est forte en
grammaire, mais plus faible en prononciation, elle devrait faire
partie de deux groupes differents. On ne fait pas cette distinction
en ce moment. '

Aussi je crois qu'on doit vehiculer une attitude et une ambiance
tres positive pour faciliter 1'apprentissage d'une deuxieme langue.
Mais, il ne semble que ceci n'est pas toujours le cas. Je remarque
que, bien des fois, les etudiants_se sentent frustres. Ceci n'aide
pas une situation qui est deja tres difficile.

N . .
Tout de meme, j'aime bien le programme. Les sports sont ex-
cellents. Nous avons defait 1'equipe du Nouveau Brunswick, alors

"ils out du retourner au Nouveau Brunswick la queue entre les jambes!

Aussi, ‘les ateliers sont une bonne idee. Ca nous donne la chance
d'écrire et de nous exprimer en francais.

C'est merveilleux! .
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le 13 Mai

/
-~~, Nous avons passe une fin de semaine assez tranquille au moins je n'ai
plus de rhume! /

S

Tout va bien et je trouve que j'ai tres’ peu a dire dans mon journél.
Demain le groupe part pour la ville de Quebec. Pkut-gtre j'enaurai

plus long a dire demain. .

Ak k k Kk *

le 16 Mai/le 17 Mai
Trois jours a Quebec! Que la vie est belle ...

A part de potrs manque de sommeil, je.crois que tout le groupe s'est
bien amusee, meme la temperature n'a pas assombrit notre voyage.

~ ~ N '
Je croyais d'avoir aucun probleme a Jonquiere, mais je crois que:
j'avais oublie qu'est ce que c'etait de voyager et de faire un pro- ;

gramme en groupe. Je trouve que plusieurs du groupe sont venus ici e
sans but et sans desir de faire des efforts pour ameliorer leur langue

francais.

Mais il y a tout de meme d'autres etudiants qui mettent beaucoup
d'efforts au programme et a |‘'apprentissage. Ces etudiants recoivent
tres peu de reconnaissance. Oui, il se peut que ces etudiants font
des critiques du programme, mais elles ne sont pas dites negativement,
mais plutot constructivement - pour aider le programme. J'ecris ces’
remarques au sujet de quelques discussions que nous avons eu pendant
notre sejour a Quebec. 11 me semblait que les derigeants croyaient,
que nous n'etions pas satisfaits du programme. Et que le programme
etait un echec. Mais il me semble qu'on doit toujours se }appelér 7\
qu'il est tres difficule de satisfaire quarante etudiants. 11y RS
aura toujours toute sorte d'avis et toute sorte de demande. On doit
s'attendre a cette situation. ‘ :

£ :
Aussi, une personne s'habitue a faire ce qu'elle veut et quand elle
veut. Je trouve que je me sens tres frustree quant je dois attendre
le groupe ou attendra a faire les activities. Mais il est certain
que je recontrerai ce phenomene dans |'enseignement, alors j'aurai a
m'habituer.
Demain, nous avons les evaluations plus long 2 ce moment et j'en ferai
le sommaire. '

*+
*
*
b
*
*

le 18 Mai
. wd
Les cours vont tres bien. J'ai changé'de'groupe pour la grammaire
et c'est tres bon! Je trouve que j'apprends beaucoup plus dans ce
group. ‘ , ‘ ,

l
RS TS ,4'5
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' A

~  Nous avorls ﬁasse une belle vellle au Norvegien. Nous avions un“ﬂ“ \
-«vchansonnier,\des»gateaux, la liquer le foyer ... Mals je remarquahs
que beaucoup des etudiants n' etaient pas bien dans leur peau. Ca :
se peut qu'elles commencent. a s'ennuyer, . t ;

A part de ca, demaln c'est une autre journee ...

x kx ¥ %k % %

W) ] le 19 Mai

C'etait beau nOus avons dormi jusqu a onze heures et demie a.m,' Le
restant de Ia journee s'est pass€ assez tranquillement, apart au RIS
jeu de 'hockey'. Superbe - 5 a 2 pour les Oilers. Bonne partie.

Apart de ¢a tout va bien. ‘ ' ' -

* k Kk £ % & ’ a
. , , ‘ le 20 Mai

' -
Nous avons fait un tour de Lac St. Jean. C'est tres beau. le
sonr, nous avons vu la chorale du Saguenay Formidable!

En effet"c'etqjt une tres valable Journee.' Le groupe semblait ‘etre
un peu fatigue, mais en bonne humeur. :
% % Xk % % .
o «,’() L : N . .\5(
' ' le 21 Mai . :

Nous" avoﬁs'falt Ies evaluations. . Je croyais qu'en general le pro-
gramme allait tcgs ‘bien, mais, comme. tou;ours, j'avais quelques
conseils. . Premlerement les prerequls devaient etre les memes pour
tout le monde. I1 semble que ceux que venaient de Lethbridge
devraient €tre en 3 ou 4 annee et auraient du fait leurs stages,

tandls que Tes autres etudiants du U. of A. avaient tres peu de
prerequns. Je crons qu'il devrait y avoir plus de prerequas.' De Jf
cette facon iln y aurait pas*autant de decalage entre les groupes.

Aussi, je crois que tout le monde devait recevonr plus d‘lnformatlons
avant de commencer. le programme |nd|quant ce que comprise un ‘programme

tel que celleci et les depenses d'un tel programme. Je suis certaine

que plusneurs ne's ‘attendent pas du tout ala montnefde ce sejour! S

R LR B o -

v

le 22 Mai

Nous avons commence’ la Journee en parlant des evaluations. Des tres
bon commentdires ont sorti. (1) Que peut-on a attendre 4€‘plus ‘pour
$350. 007 (2) Pourquoi sommes nous venus, si non pour mettre un
effort a I'apprentisage de la langue francaise? ‘(3) Plusieurs
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&.

o, . , .
s'etaient plaint de logement a Quebec - c'etait seulement un sejour

- de trois jours et c est certain qu'on aurait pu avoir bien plus

pire (nous avons restés a 1'Universite de Laval, mais les accommodations
n'étaient pas mal du tout). (4) C'est tres facile de critiquer, mais
est-ce que ¢a aide 1'esprit du groupe?

Je trouve que j'apprends beaucoup avec M. Monod. Des regles, des
tenses et les modes qu'on prend pour acquis sont maintement fénc-
tionnels plutot que seulement prathues.

Aussi, en prononcuatlon, oqaapprend des regles qu'on utilisent sans
savoir pourquoi. ;

% X* % % &%
e 23 Mai

J'ai travallle sur le journal toute la Journee aUJourd'hU|. Le soir
etalt fantastique. Tout le monde a bien travaille ensemble et con-
sequemment nous avons termine le journal ce sour. Je crois que tout
‘le monde s amusera bien en le lisant. Cela m'a vraiment surpru;e .
ce soir. Nous etlons libres de partir mas: plusieurs sont restes

~pour aider. Excellent effor !. N
| Ik % %
| le 25 Mai
Nous venons de termlner Ies cours aUJourd'hUI.' lncroyable" 11 me

semble que les trois semannes se’ sont defilees tres vite, Je crois
que le groupe commence a avoir hate de retourner en Alberta. Cette
semaine a ete tres stresse - preparer le journal et le spectacle

final cree beaucoup de travail et d'angoisses. Mais le journal a eu

. de bons resultats et je crois que le spectacle en aura autant.

Apres 3 semaines d'lmmer5|on je me sens encore |ncompetente en Frah;als.

‘Tout le monde me dit que je parle tres clairement et que je m'expirime
‘bien, mais Je ne semble pas avoir leur certitude. bien aes fois,.

quand je suis en train de m exprimer, je me trouve rcha désé€s-
pérement pour un mot nécessaire pour communiquer une idé€e. “(eci me

gene beaucoup, mais.d'habitude, en reprenant la phrase et de nouveaux

- mots, je m'en sors.

Sur une echelle de 10 je trouve_que je me situe aux alentours. de 8.
J'ai encore quelques problemes a surmonter, iMais je sens que j'ai
la menleur part|e3conquer| . : .

De ce que j'ai vu pen ant mon seJour au Quebec, je crois qu'une am-

nouvel le\ langue.. Si amateur se sent menace dans la sntuatlon,
1'apprentissage sera moins efficace.

K

_blance/p§S|t|ve est eﬁhremement necessaire pour 1‘'apprentissage d'une
u

i Y
-



Aussi, en apprenant une nouvelle langue 1'enseignant doit toujours
encourager 1'etudiant, soit en lui felicitant pour quelque chose bien
fait, soit en lui corrigeant positivement les problemes.

Il me semblg_aussu que pendant l'apprentlssage on permet d'etudlant
de dire et ecrire des mots incorrectement. 'Je ne pense pas qu'on,
devait prendre cetté attitude de laissez-faire. Si 1'etudiant est
permns d'écrire et de lire d'une telle facon, c'est cette facon qui
s'implantera dans sa memoire et la faute restera avec lui paur \

tOUJOUFS.. v . \i'

‘Je crois que la matiere, comme telle, (de ce que j'en connais) est
bonne et que la méthode d'enselgnement devyrait amellorer.

J'espere que le journal t'aidera. A la prochaine.
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