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Dedication

This manuscript is dedicated to all those students who are
silently suffering the fear, humiliation, pain, and helplessness
that may result from school violence. It is hoped that the
results of this and future research leads to an increased
awareness of violent behaviors and a commitment by our
politicians, educators, parents and community to provide all

students with a safe environment for learning.



Abstract

This thesis reports the findings of an Alberta-based
study which explored perceptions of 231 students and 28
administrators as to the nature, frequency and management of a
broad spectrum of violent behaviors in their junior high

schools.

Findings point to a significant difference in student and
administrator perceptions of: (a) the extent of violent
activities, (b) student satisfaction with the treatment of
perpetrators and victims, (c) teacher awareness of school
violence, and (d) the extent to which students would report

victimization.

It was found that administrators do not always avoid or
deny that a problem may exist. In many cases, students are
simply electing not to report their victimization. Although fear
of retribution from perpetrators of violence were factors, the
relationship between the victim and the perpetrator, whether
others were witnessing the incident, perceptions students’ had
of how effectively victims and perpetrators were dealt with by
school staff, the perceived seriousness of the behavior and the

perceived ability to deal with conflicts were also key

contributing factors.
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Chapter 1

INTRODUCTION

In Canada the number of violent criminal incidents among
young people has increased in recent years (Statistics Canada,
Canadian Center for Justice Statistics, The Young Offender in
Canada, 1988-89, cited in Jenkins, A., 1993). Some studies and
statistics seem to also indicate that school violence has
increased in degree and frequency (MacDougall, 1993; Newark &
Kessel, 1994). Unfortunately, this perception has been formed
based on data gathered primarily from administrators, (e.g.,
Wall, 1995), teachers (e.g.,BCTF, 1994; Wall, 1991); and police
(e.g., Newark & Kessel, 1994), but not extensively from students
themselves.

The literature indicates that school violence is often
understated by school staff (Heath, 1994; Pepler, & Craig,

1994), and that students themselves are reluctant to report
incidents of violence (Ryan, Mathews, & Banner, 1993). Little
data has been collected in Alberta to either support or refute
these claims.

As part of the on-going commitment of educators to provide
students with a safe communitv of learning, it is meaningful to
understand the extent and context of school violence, from the
perspective of the students.

Violent behaviors have existed in our schools since they
were first built. A generation ago, the school yard bully was
physically intimidating: a person who everyone knew should not

be agitated. Today, that bully may still be the "big guy," but



he can equally be the “little guy” with a “big gun” or “big
knife.” Offord (1994} argued that in many incidents of school
violence, fists have been replaced by weapons, such as knives,
and guns. Walker’s (1994) study on weapons use in Canadian
schools found that 42% of police agencies polled reported
seizing knives from youth aged 12 to 17 years within schools and
on school property. This figure increased from 35% reported the
previous year. For the same time period, 74% of surveyed school
authorities, representing sixty-nine school boards across
Canada, reported seizing knives from students; up from 58% in
1992.

In the past 20 years, it is believed that not only has
school violence increased, so too has the nature of that
violence changed. The Canadian Teachers’ Federation, in its 1993
report, {(cited in MacDougall, 1993) agreed that violent
incidents over the past five years were on the increase and
added that the perpetrators were becoming younger.

The violence observed in Canadian schools cannot be viewed
in isolation from the violence prevalent in a society that has
changed in many ways over the past decades. Thiz genzration of
youth has faced an almost indifferent acceptance of violence. By
the time a person is 18, he or she has viewed 28,000 murders on
television; a woman is sexually assaulted every 6 minutes in
Canada; the biggest users of pornography are boys petween 12-18
years of age; four of every ten sexual assault victims are
children, four are teens; of the 150,000 street children in
Canada, 94% have been physically abused, 80% sexually abused.

Thirty-five percent of the criminal caseload in Canada is



comprised of Young Offender Act violations and represent crimes
that are committed both inside and outside of the school

(Newark, & Kessle, 1994).

Purpose of the Study

The problem of school violence is of widespread concern in
Alberta’s communities, reflecting increased alarm over societal
violence. Over the past nine years violent offence charges among
Canadian youth have more than doubled (Statistics Canada, 1990-
91). Statistics have also shown that the highest-risk group for
violent offences is represented in junior high schools with
children aged 13 to 15 years (Ryan, Mathews, & Banner, 1993).

These statistics can lead to much discussion as to the
safety of our schools today, as compared to a decade or two ago.
The danger of concentrating on comparative statistics alone, is
that it can divert attention away from dealing with the current
problem.

Shaver (1981) tel’~ us that it is often the perception of
reality that drives action more that the reality itself. A study
of students’ perceptions regarding school violence, its nature
and extent, would therefore be a useful first step to
understanding the problem as it presently exists for our
students. It was with the intent of establishing such a
reference point and contrasting students’ perceptions to those
of administrators of junior high schools, that the study
reported herein was undertaken.

nccordingly, the purpose of this study was to explore the

perceptions of students and administrators of Alberta's junior



high schools with respect to the nature, extent, awareness, and
management of violent behavior in their schools. Data were
collected from students about their understanding of the nature
and frequency of school violence as well as their perceptions of
teacher and administrator awareness of and response to such
violent behaviors. These student data were compared to
administrators’ perceptions of the extent and management of

violent behavior in the schools.

Subproblems

In general, the questions of students were directed at
determining: (a) how safe they felt in their school; (b) whether
or not they perceived their school as an environment of
violence; and if so, (c) what they perceived to be the nature of
the violent incidents experienced. Questions were framed to
examine circumstances under which students would take
responsibility for informing an adult, teacher or principal, of
a violent incident that they had witnessed or were victims of.
Data were gathered so as to allow analysis on the basis of many
variables. including (a) grade, (b) gender, (c) the
characteristics of the perpetrator, (d) the victim, and (e) the
perceived seriousness of the incident itself.

Questions related to the management of school violence
addressed how satisfied students were with the manner in which
either victims or perpetrators of violence were dealt with by

the school administrator and teachers.



Significance of the Study

The problem of school violence is of widespread concern in
Canadian communities. Unfortunately, much of t-e literature to
date has focused on perceptions and statistics as drawn from the
media, teachers, politicians and law enforcement agencies, not
students themselves.

Notwithstanding the need for collaboration among students,
teachers, administrators, parents, police, the courts, and
government to reduce youth crime and violence, there is a strong
belief that society’s best investment lies in the education
system.

In order for schools to improve continually and develop
new strategies for dealing with violent behavior, they must
first understand the nature and extent of the problem.
Ascertaining students’ perceptions of school violence, as well
as better understanding how and why students, as victims and/or
perpetrators, experience and respond to violent behavior would
be beneficial in this regard.

Thus the practical significance of the study resides in
the potential for the results of this and related research in
the area of school violence to lead to the cevelopment of new
programs or to enhance existing programs of violence prevention
and intervention.

The theoretical significance relates to the focus of this
study on student perceptions of violence, a matter little

explained in recent literature.



Definition of Terms

The following definitions are used in this report.

Junior High School

“Junior high school” refers to those schools offering
instructional programs authorized by the Alberta Department of

Education, with students in grades 7, 8, and 9.

Violence

Historically, school violence has been synonymous with
criminal activities that occurred at school: gang wars, illicit
drug use, vandalism, weapon possession and personal assault
(e.g., Marvin et al., 1976). This view has progressively changed
and grown to encompass a far broader range of inappropriate
behaviors, including more than crimes dealt with in youth court.
Current definitions include physical and non-physical acts,
harassment, verbal slurs and threats of injury (Jaffe, 1993).

At a recent Canadian Conference on Violence in Schools
(1994), the context of violence was expanded further to include
"anything that denies human dignity and leads to a sense of
helplessness and hopelessness" (attributed to Martin Luther King
by Lalonde, 1994). Within this framework, school violence is not
limited to schools in large urban centres. Surreptitious, and
often subtle forms of violence such as intimidation, harassment,
and discrimination can occur in any school: urban, rural,

public, separate, suburban or inner-city.



Assumptions

The primary assumptions underlying this study are
summarized as follows:

1. Students and administrators will provide truthful responses
in their questionnaires.

2. Valid data regarding student and administrator perceptions of
the nature, extent and management of violence ir junior high
schools can be attained by means of a questionnaire.

3. The instruments used to measure student and administrator
perceptions of the nature, extent and management of school

violence are appropriate for these purposes.

Limitations of the Study

According to Fraenkel and Wallen (1990), the use of
questionnaires presents the following concerns: (a) unclear or
seemingly ambiguous questions cannot be clarified; (b) the
respondent has no opportunity to expand or react verbally to a
question of interest or importance; (c) selection-type items on
qguestionnaires may exclude choices that the respondent would
have included. Advantages of using questionnaires, as outlined
by Gay (1992), are: (a) they are more efficient, requiring less
time, and expense; (b) they permit collection of data from a
much larger sample; (c) there is greater confidence in the
anonymity of a mail-out, if used.

Through a pilot study used to pre-test the gquestionnaire
on students and an administrator, efforts were extended to
minimize the disadvantages of using a questionnaire in this

study. As well, the researcher personally administered the



questionnaire to students, thus was available to answer any
questions of clarification. This advantage was not extended to
the administrators, who ccmpleted questionnaires without the
researcher available.

The study explored the perceptions of the respondents only
at the time the questionnaires were administered. The limitation
that this introduces is that there are many variables that could
impact both students’ and administrators’ perceptions of the
nature, extent and management of school violence at a given
time: personal problems, time of school year, recent isolated
incident of violence.

Third, there were a small number of students {9) that had
responded to the open-ended question using very offensive
language. In one incident, there had been a false disclosure of
child abuse, a statement written onto another student’s
questionnaire. In these instances, it is reasonable to conclude
that the written portion of these select few questionnaires had
been sensationalized. At the same time, it could be presumed
that any study of this nature-- questioning junior high students
on their perceptions of school violence-- would generate
responses from both victims as well as perpetrators. The nature
of the comments written in the nine offensive questionnaires, in
conjunction with the reasonable responses given to the Likert-
type questions, supported the belief that these were indeed the
perceptions of perpetrators of school violence. For this reason,
they were not discarded from the study.

The study size and selection of the sample introduced a

fourth limitation. Approximately 36% of the (108) total junior



high administrator population in Alberta were selected for the
questionnaire. Of the 120,000 junior high students (data
obtained from Alberta Education) in BAlberta classes, 231
students in five junior high schools were selected. Therefore,
while it may indeed be the case, it is not claimed that this
sample is representative of the Alberta junior high school
student population.

Finally, the schools for study were selected by the
central office administration of the respective boards, the
rationale of which was not shared with the researcher. The
specific classes to which gquestionnaires were administered in
each school were chosen by the school administrator, the
rationale of which was also not provided. For these reasons, the

sample cannot be considered to have been randomly selected.

Delimitations of the Study

This study was delimited in three ways:

1. For purposes of convenience, the study involved students in
junior high schools with grades 7, 8 and 9 of three
districts located in the Edmonton and surrounding region for
a period of one month in the Spring of 19595.

Only theose administrators of junior high schools in the three

V]

schools boards that were studied, received mail-out
questionnaires. Only those who were willing, responded.

3. The list of violent behaviors used in the questionnaire was
generated by reviewing a study of students on school
violence conducted in Toronto (Ryan, Mathews & Banner, 1993)

as well as consulting a group of junior high school students
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prior to the pilot study. It is felt that this consultative
prcuess resulted in a more comprehensive list of violent

behaviors and one that the students could relate to.

Ethical Considerations

In March of 1995, a Research Ethics Review Application was
submitted to the Department of Educational Policy Studies
outlining the following: (a) the objectives and procedure of the
study, (b) the nature of involvement of human participants, (c)
a procedure to address anonymity and confidentiality issues.
Having complied with due process, ethics approval was granted.

One week prior to data collection, students were verbally
requested by the researcher to participate in completing the
questionnaire. At that time they were apprised of the nature of
the research and the requirements for their participation, as
well as the option to not participate that would be made
available throughout. A letter explaining the nature of the
research, its potential value to education, and the estimated
time for completing questionnaires was distributed to students
and their parents for consent purposes.

On the day of the data collection, only those volunteer
students who had returned a signed consent form, completed and
submitted a questionnaire. Once again, students were told by the
researcher that they could refuse to participate prior to, or
during the time allotted for the study.

Participants were assured that the final research report

would not identify any person, school, or school jurisdiction by
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name. Ouestionnaires did not request any information that could

potentially identify any participant.

Organization of the Thesis

This thesis is organized into chapters based on specific
topics. Chapter 1 contains an overview of the study, its
purpose, significance, assumptions, limitations and
delimitations. In addition, a definition of terms and a
discussion of ethical considerations are provided.

A review of related literature appears in Chapter 2
focusing on the following: (a) the meaning of school violence,
(b) the statistical trends related to youth violence, (c)
findings of previous studies on school violence, (d) the legal
and moral duties of educators to provide safe schools, (e)
strategies that have been used to effectively deal with school
violence.

In Chapter 3, the research method is reported, including
data collection procedures, the research instrument, the data
analysis methods used, validity and reliability of data.

Chapter 4 provides a summary of the data analyzed from the
students’ and administrators’ questionnaires. In addition, the
implications of the findings are discussed with regard to
related literature as well as personal considerations.

Chapter 5 includes a summary, then discussions of
implications of the study, conclusions and potential for future

research. Chapter 5 concludes with a section titled: "“Personal

Reflections.”
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Chapter 2

REVIEW OF THE LITERATURE

The literature which is reviewed in this chapter is
divided into topics as follows: (a)school violence as an
emerging research topic, (b) redefining school vieclence, (c} the
role of perception in assessing the extent of school violence,
(d) constraints on reporting school violence, (e) the extent of
the problem, (e) school violence and societal violence, (f)
gender and age variables, (g) legal implications of school
violence, and (h) a review of strategies to address school
violence.

The themes discussed in this chapter were chosen to frame
the context of violence as applied to schools, assist in
identifying relevant trends, and offer possible explanations for
emerging similarities or differences among the findings of this

study.

School Violence: An Emerging Research Topic

During 1993, 93% of Canadian adults said that violence
against staff and students in elementary and secondary schools
was of concern. When ordering issues of educational concern,
respondents ranked violence first overall (Environics, cited in
MacDougall, 1993). A recent survey of British Columbia secondary
students indicated violence and drugs were two of the most
commonly cited weaknesses of public schooling (cited in BCTF,
1994).

Violence in schools has been of concern for over 30 years

in the United States (Marvin, McCann, Conneolly, Temkin, &
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Henning, 1976). Whereas Canadian social institutions have
focussed on the problem primarily in the past five years,
Alberta has only recently begun formal dialogue on school
violence (&lberta Education, 1983).

In the past 20 years, Offord (1994) is convinced that not
only the amount of school violence has increased, so too has the
nature of the violence changed. He further believes that fists
have been replaced by weapons, knives, and guns. Michael Weeks,
Director of the Oxford County Board of Education cautioned that
"unless some remedial action is taken, in 5 to 8 years our

secondary schools could resemble war zones" (cited in Alberta

School Boards Association, 1994, p. 5).

Redefining School Violence

Trying to distinguish between youth violence and school
violence committed by youth is problematic. The statistics that
are gathered on either are very much dependent on the definition
of violence; a definition that has expanded over the years to
include more than crimes dealt with in youth court.

In a 1976 U.S study (Marvin et al.) school violence was
broadly defined as "any event that significantly disrupts the
education of students...vandalism, personal assault,
gangs...intruders and weapons" (p. 16). The problem with framing
violence in such narrow, legalistic terms is that it remains a
law enforcement issue (Mawhinney, 1995). Broadening the
definition to include physical and non-physical acts,

harassment, verbal slurs and threats of injury (Jaffe, 1993),
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recognizes that there are victims of many unindictable,
deliquent behaviors.

At a recent Canadian Conference on Violence in Schools
(1994), the context of violence was broadened even further to
include "anything that denies human dignity and leads to a sense
of helplessness and hopelessness” (attributed to Martin Luther
King by Lalonde, 1994). For many, the meaning of school violence
has evolved beyond definitions found in the Criminal Code. It
encompasses “anything that affronts a child or teacher or staff
member’s ability to function in a safe, conductive learning

environment” (Wiseman, 1993, p. 3).

The Role of Perception in Assessing School Violence

Johnson (1987) identified several key questions to
consider in educational research: “...(c) how accurately do
perceptions portray reality? and (d) are perceptions shaped by
identifiable and commonly occurring factors?” (p. 209).
Reviewing conclusions researchers have drawn on the topic of
school violence should therefore take into account the role
perception had in determining those views. For example, not
everyone is in agreement with expanding definitions of school
violence. West (1993) stated that such broad definitions of
violence serve to distort and unduly escalate the “moral panic”
associated with school violence discussions. Wayson (1985)
suggested that much of the hysteria has come from grouping
behavioral or discipline problems together with crime and

violence. Furthermore, he challenged the assumption that
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violence is a critical deterrant to effective learning in

school.

A report by Wall, (1995) suggested that statistics which
indicate increases in school violence, even in the broader
context, are not indicative of what is truly occurring in
Alberta schools, which are largely safer than the media and
public believe. Wall contended that his data support Wayson
(1985, who maintained that school violence is used as a term to
elicit fear in communities, by self-serving groups of parents,
teachers, and politicians to stir up mass hysteria and are
therefore greatly exaggerated. Recent headlines (e.g., “Fear in
the Halls”, Calgary Herald) in Canadian newspapers (Stewart,
1995) seem to support those who suggest school violence is
largely a product of media hype serving to inflame perceptions
of a problem that has remained stable for years.

In Kasian's 1992 survey of teachers, (with the exception
of weapons possession) no observable differences were found in
respondents’ recollections of increases in school violence over
the past five years. Kasian hypothesized that violent incident
rates have remained unchanged over the years and only appear to
have escalated due to heightened awareness and increased
attention directed at the topic of school violence.

Murdoch-Morris (1993) argued that regardless of whether
there has been an increase in violence, staff and students must
work diligently towards maintaining a peaceful school. Non-
action was not an option and would be viewed as signaling a

message to students that violent actions were condoned.
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For Mathews (1994), the largest impediment to effectively
dealing with school violence is not non-action, it is denial:
"that code of silence that permeates the student and staff
population and minimizes the true number of incidents that are
taking place every day" (conference presentation, 1994). This
silence can lead to as much as 50% under-reporting of school-

based violer = (Ryan, Mathews, & Banner, 1993).

Constraints on Reporting School Violence

The code of silence Mathews (1994) refers to among the
student body, is primarily motivated by a real fear of reprisal
(Heath, 1994). Children often feel peer pressure to accept their
victimization or take matters into their own hands in the form
of retaliation (Newark & Kessel, 199%4).

Garofalo, Siegel and Laub (1987) found that some children
may feel that adults are inept or disinterested in protecting
them from bullies and therefore consciously choose to keep their
victimization to themselves. Observations by Craig and Pepler
(cited in Pepler & Craig, 1994) found that teachers were
relatively unaware of bullying incidents and responded to
approximately four percent of incidents observed by the
researchers. Children themselves indicated that 22% of them
would never tell their teacher that they had been victimized,
whereas only 50% would occassionally tell.

Walker’s study (1994) on weapons use in Canadian schools
asked police to rank reasons for the reluctance of schools to
report weapons. Of the thirteen possible answers, "“denial or

avoidance that a problem exists,” “not recognizing there is a
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problem,” “the school was able to deal with issues themselves,”
wdifferences in educators’ and police’ philosophies” we - the

four most frequently top-rated factors (p-17).

Extent of the Problem

Many researchers and educators believe that over the past
20 years not only has the school violence increased, so too has
the nature of the violence changed. For example, the Canadian
Teachers’ Federation, in its 1993 report (cited in MacDougall,
1993) agreed that violent incidents over the past five years
were on the increase and added that the perpetrators were
becoming younger.

Statistics Canada data (1994) provided by Day et al.
(1995) indicated that “23% of all violent crime victims were
teenagers between 12 and 19 years, double their representation
in the 1990 Canadian population... 23% of those accused of
violent crimes against younger teen victims were 12-15
themse.ves and a further were 16-19” (p.1l0).

With respect to the use of weapons, young people (aged 12
to 17) were more likely to “use firearms (5%) and knives/other
cutting or piercing instruments (12%) than adults (4% firearms
and 9% knives) (cited in Smith, Bertrand, Arnold,& Hornick,
1985, p. 4).

Statistics suggest that Alberta's youth are not immune to
the violent crimes that were once thought to exist only in large
urban provinces such as Ontario. In 1988, Alberta led the way 1in
numbers of young people appearing in youth court. Of the total

12-17 year old population, offenders represented 4.6%. Minor
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assaults, for example a punch or kick, represented 40% of all
violent offence cases in youth court in 1990-91 (cited in
Alberta School Boards Association, 1994).

Canadian data on the nature and extent of violent
activites in schools is very recent and limited. The data that
have been gather. . suggest that physical and non-physical acts
of violence are committed by students on a regular basis. Ryan,
Mathews and Banner (1993) found that 29% of grades 6-9 students
had been threatened, 31% bullied, and 16% beaten-up while at
school.

The most recent statistics of youth school violence come
from a study in Calgary’s junior and senior high schools Smith,
Bertrand, Arnold, & Hornick, 1995). Of the nine types of
victimizations: “something damaged, something stolen, something
taken by force, threatened, slapped or kicked, threatened with
weapon, attacked by group/gang, someone exposed themselves,
sexually touched against will;” something stolen (55.6%),
something damaged (43.6%), threatened (42.3%) and being slapped
or kicked (37.1%) were the most prevalent amongst students. With
the exception of weapons threats and being attacked by a gang or
group, all victimization rates were higher while at school than
while not at ;chool. Weapons possession was also highly
correlated to fear of victimization; 31.7% of students who
expressed a high degree of concern over being victimized at
school also reported having had a weapon.

Walker’s (1994) study on weapons use in Canadian schools
found that 42% of police agencies polled reported seizing knives

from youth aged 12 to 17 years within schools and on schecol
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property. This figure increased from 35% reported the previous
year. For the same time period, 74% of surveyed school
authorities, up from 58% in 1992, representing sixty-nine school
boards across Canada, reported seizing knives from students.

A recent Calgary study (Smith, Bertrand, Arnold, &
Hornick, 1995) of students in 20 junior and senior high schools
found that 2.6% of the 962 students surveyed reported having had
a handgun at school wit.ain the past year. Interestingly, weapons
possession was strongly correlated to victimization. Forty-nine
percent of students who reported a high level of victimization
also revealed that they had a weapon at school.

smith, Bertrand, Arnold and Hornick (1995) also found a
strong relationship between victimization and offenders. Over
one half (52.2%) of students who indicated a high level of
victimization, also reported substantial incidents of their own
delinquency. The field of criminology has looked extensively at
the linkages between victims and perpetrators, as well as the
characteristics of chronic offenders. Caputo and Ryan (cited in
Ryan et al., 1993) discussed a possible link between child
victimization and later adolescent and adult offending,
theorizing that continual victimization may lead to a perception

by the child, that violence is a normal part of life.

School Violence and Societal Violence

Thirty-five percent of the criminal caseload in Canada is
comprised of Young Offender Act violations and represent crimes
that are committed both inside and outside of the school

{Newark, & Kessel, 1994).
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The violence observed in Canadian schools cannot be viewed
in isolation from the violence prevalent in a society that nas
changed in many ways over the past decades. This generation of
youth has faced an almost indifferent acceptance of violence: by
the time a person is 18, he or she has viewed 28,000 murders on
television; a woman is sexually assaulted every 6 minutes in
Canada; the biggest users of pornography are boys between 12-18
years of age; four of every ten sexual assault victims are
children, four are teens; of the 150,000 street children in
Canada, 94% have been physically abused, 80% have been sexually
abused.

Campbell’s study (1993) reported a significant potential
for the influence of media violence. The findings suggested that
by the time children completed elementary school, television
viewing had shown them 8,000 murders and over 100,00 acts of
violence.

The Ledingham, Ledingham and Richardson report (1993) on
“rhe Effects of Media Violence on Children,” strongly implied a
1ink between media violence and aggressive behavior among
children. British researchers (Black & Newman, 1995) caution
that there is no evidence to support that viewing violence on a
screen alone will directly cause violent behavior. However, the
use of aggression as a problem solving strategy is learned early
in 1ife and is a resistant to change. The media, among other
factors, such as witnessing family violence or being a victim of
school bullying, are all influences that reinforce the

acceptability of aggression (Lantieri, 1995). For this reason,
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Black and Newman urged parents to closely monitor their
children’s exposure to media violence.

It could be argued that school is simply a reflection of
the violence that is seen and experienced in society. However,
Smith et al. (1995) found that victimization rates were higner
at school (81% at school and 69% elsewhere), thereby challenging
some educators who contend that youth violence is a problem more
prevalent in the larger community than in schools.

An Ottawa teacher’s strike in 1992 provided an interesting
statistic that would support the need to address violence in
schools. When 25,000 students were unable to attend school the
youth crime rate dropped substantially, despite community
misgivings about the large number of young people “on the
streets.” The crime level rose again when the strike was over
and students returned to school, and dropped once again during

the summer months (Wiseman cited in Orbit, 1993, p. 3).

Gender and Age Variables

Ryan, Mathews, and Banner (1993) found in their survey of
an ontario middle school, that female and older students were
more likely than male and younger students to report
victimization of violence. At the same time, it was the male and
younger students that personally experienced higher rates of
victimization. A fear of retaliation and a belief that they
could handle the situation unassisted, were primary reasons
given by these students for their failure to report incidents.

A similar pattern emerged in the findings of Smith,

Bertrand, Arnold and Hornick (1995). In their study of youth



violence in Calgary, victimization decreased in higher grade
levels indicating that younger students were more likely to be
victims. Of the 962 students who took part in the study, 84% of
males and 79% of females reported experiencing victimization at
school and more males than females reported delinquency.
Kasian’s study of grades 8-12 students in Ottawa (1992)
also found that more males than females experienced all violent
behaviors, with the exception of sexual harassment. Physical
conflict was most prevalent in grade 8 students, the least in

grade 12 students.

Legal Implications of School Violence

School administrators’ moral and legal obligation to
provide violence-free schools are complex (Solomon, 1994).
Pursuant to the Alberta School Act (Sec.l15-e, 1988) educators
must maintain order and discipline in their schools;
effectively, they are bound to deal with an incident of violence
in the school. Administrators may be found liable for negligence
in supervision, for example for allowing violent acts to occur,
especially if there is evidence of a student’s violent
propensities and no steps were taken by the administrator to
intervene (Wenden v. Trikha (1991), 116 A.R. 81 (Alta. Q.B.)).

The Common Law standard of care owed to students by
administrators, is that of a reasonably prudent or careful
parent in similar circumstances (Keel & Goto, 1994). The options
available for prudence and care are complex, involving both

civil and criminal law, federal and provincial legislation.
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The legal framework relevant to safe schools can be found
in the Criminal Code 1985), the Young Offenders Act (1985), the
Constitution Act (1982), the Canadian Charter of Rights and
Freedoms (1982), the Alberta School Act (1988), and Common Law.

A decision to follow provincial school act powers to expel
a violent student for the protection of the student body, for
example, can be challenged on the basis of depriving the
offending student of the basic right to an education under the
Charter (Doctor, 1994).

The legal framework recognizes not only the necessary
steps to respond appropriately to violence, but also addresses
the obligation for on-going strategies of prevention. The Young

Offenders Act states that:

...young persons who commit offences require
supervision, discipline and control, but, because
of their state of dependency and level of
development and maturity, they also have special
needs and require guidance and assistance...

A Review of Strategies to Address School Violence

As continued research focuses more attention on the area
of school violence, educators are recognizing the increased need
to review the effectiveness of past practices. Strategies have
increasingly recognized that effecting a reduction in school
violence will require efforts at introducing pro-social behavior
as much as suppression of delinquent behaviors. The American
Psychological Association (cited in Day, et al., 1993)
recommended that school boards revisit current programs and
policies on behavior and discipline. These programs are centred

on three key areas: prevention, intervention and response.



Prevention/Intervention

Some of the most beneficial strategies for reducing school
violence have been in the area of preventative programs (Rock,
cited in Violence Prevention, 1995). School curricula have
successfully integrated the teaching of pro-social behavior such
as listening, problem solving, peaceful conflict resolution and
self control skills (Guetzloe in Day et al., 1895).

Increasingly, school boards are recognizing the need to
develop conflict resolution programs for their staff and
students (Wright in Orbit, 1994, p. 25). To date, however, few
changes to traditional policies outlining behavior codes and
consequences, have been noted in Alberta (Day et al., 1995).

Ideally, behavior codes should lead to intervention
programs which reduce to zero the number of violent behaviors
that already exist in a school.

This same national survey (Day et al., 1995) on school-
based violence prevention policies reported that fewer than 20%
of respondent school boards in Alberta had “early/ongoing
identification (10%), aftermath programs (10%), procedures for
policy/program evaluation (10%) ...screening curricula for

violent content (0%)” (p. 66).

Response

Historically, policies have identified expectations of
student behavior and listed the consequences if these
expectations were not met. The behaviors typically included
alcohol and drug abuse, theft, truancy, and disrespect shown

towards teachers. As the term “violence” has broadened in
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definition, policies are also expanding to include intimidation,
bullying, threats, and harassment (Day, Golench, MacDougall,
Beals-Gonzalez, 1995).

As Bareham and Clark (1994) pointed out, résponse to
school vioclence should combine an obligation to provide for
incident reporting, meaningful followup as well as a commitment
to deal fairly and effectively with both the victims and the
perpctrators. Response to school violence also requires a
commitment to address codes of behavior and discipline policies

from a sense of compassion, not punishment, fear or retribution

(Heath, 19%4).

Summary

Notwithstanding the limited amount of current quantitative
research on the nature and extent of school violence, references
were drawn from contemporary Canadian sources as much as
possible in order to provide a contextually relevant picture of
what is thought and known about the topic.

Specific studies conducted with Canadian students (e.g.,
Kasian, 1992; Ryan, Mathews, & Banner, 1993; Smith, Bertrand,
Arnold, & Hornick, 1995) were not available until after the data
for this research were collected. However, the information
gained from a review of that research did provide direction for
the analysis and interpretation of the findings presented in
this study.

Reviewing the historical develcopment of definitions of
violence was deemed an essential first step in interpreting

studies of school violence. The list of behaviors such



definitions encompass played a major role in the development of
the instruments through which data on the nature and extent of
violence were collected.

Although there is some disagreement (Wall, 1995; West,
1993), the prevailing view on defining school violence is that
it encompasses bot!. physical as well as verbal aggression.
Within this context, both the nature and extent of violence in
schools is considered by many researchers to be under-reported
and underplayed (e.g., Walker, 1994; Heath, 1994; Pepler &
Craig, 1994; Mathews, 1994). For example, Kasian (1992); Ryan,
Mathews & Banner (1993); and Smith et al. (1995) found that
victimization rates were higher for students in lower grades,
and in particular, male students.

The use of weapons in settling disputes was reported to be
increasing, (Walker, 1994; Smith et al., 1995) with knives as
the preferred weapon by perpetrators as well as victims (for
protection).

The consensus in Canada amongst educators (e.g., Ontario
Safe School Task Force, 1994; Alberta Education, 1993; BCTF,
1994) researchers, (e.g., Smith, et al., 1995; Ryan, Mathews &
Banner, 1993) and the public (e.yg., Environics, cited in
MacDougall, 1993) is that schcol violence is an escalaling
problem bcoth in its nature and extent. What is not as readily
agreed upon, are the root causes of this violence and who should
be responsible for managing and reducing it in schocls.

Although the Alberta School Act (Sec. 15-e, 1988)
specifies that educators must maintain order and discipline in

their schools, there is a view that school violence simply
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mirrors societal violence and must therefore by addressed
through a multi-disciplinary approach. Moreover, as Schmidt, et
al. (1990) argued, schools cannot solve all of society’s ills.
The important rcle that schools play in influencing the lives of
young people can not be disregarded, however. For this reason, a
number of educators (e.qg., Auty, 1993), researchers (e.g.,
Mathews, 1994) and police (e.g., Newark & Kessel, 1994) believe
that schools must develop and expand policies and programs to
reduce school violence. The Ontario Ministry of Education and
Training (Violence-free schools policy, 1994), the British
Columbia School Trustees Association (Bareham & Clark, 1994) and
the Alberta School Boards Association (MacDonald, 1994) have
strongly encouraged educators to implement strategies of
prevention, intervention and response to assist in dealing with
the problem of school violence.

To date, the majority of school boards across Canada have
not developed formal policies in the areas of early and on-going

intervention or prevention (Day et al., 1995).
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Chapter 3

RESEARCH METHOD

In this chapter, matters related to the research method,
including data collection, research instruments, procedures,

data analysis methods, validity and reliability are discussed.

The Research Instruments

This study was exploratory in nature, given the limited
amount of research conducted on Alberta students’ perceptions of
school violence. Its primary purpose was to develop the
beginnings of an understanding of the issues through
quantitative methods and explore areas for further research.
This study did not seek to advance generalizations on the topic
of school vioclence or more specifically, violence in Alberta’s

junior high schools.

Student Questionnaire

The student questionnaire (Appendix A) solicited the
following types of data: (a) personal data regarding the
student’s grade and sex, (b) data related to the types of
violent behaviors the student had cxperienced &nd/or observed at
school, (c) the perceptions of the seriousness of specified
violent behaviorss, (d) perceptions the student had of the
principal’s and teachers’ awareness of school violence, (e) the
perceptions the student had of their personal ability to deal
with specified conflict, (f) student perceptions of the
conditions in which he or she would inform a teacher or

principal about witnessing or being victim of specified violent
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behaviors, and (g) an opportunity for the student to provide

additional comments regarding school violence.

Administrator Questionnaire

The administrator guestionnaire (Appendix C) requested the
following types of data: (a) personal data regarding the number
of years as a- administrator, and as an administrator of that
school; (c) the demographics of the school; (d) perceptions of
the seriousness of specified violent behaviors; (e) data related
to the types of violent behaviors the students had experienced
at school; (f) the extent to which specified violent behaviors
were considered a problem in the school; (g) a perception of
students’ satisfaction with the way victims and perpetrators of
violence were dealt with; (h) how aware the principal felt he or
she and the teachers were of violent activities in the school;
(i) how confident the principal was that students inform staff
about witnessing or being victims of specified violent

behaviors; and (j) an opportunity to provide additional comments

regarding school violence.

The Pilot Study

One grade 8 class in an urban K-12 school in the Edmonton
region was selected on the basis of convenience. The demographic
data indicated that the class represented a predominately white,
middle-class population.

This pilot study had as its goals: {(a) to explore
unforeseen aspects of the data collection methods; (b) to

explore the nature and level of interest from students and
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administrators in the study of school violence; (c) to provide
information about the strengths, weaknesses and concerns related
to the questionnaires; (d) to determine if the student
questionnaire would be too lengthy and intense for students to
complete in the designated time; (e) to determine if data
findings would lend themselves to statistical analysis.

All four goals were accomplished. After all guestionnaires
were returned to the researcher, the students were asked to
provide comments and or suggestions on the usefulness and
clarity of the questionnaire. Although several students
indicated a preference for more open-ended, essay-type
questions, the large sample size anticipated in the final study,
would have made analysis of a large amount of open-ended
questionnaire data a difficult task. The questionnaire was
redesigned however, to include a larger area for students to
respond to the one open-ended essay question at the end of the
questionnaire.

In discussion with students participating in the pilot
study, the questionnaire was determined to be understandable and
thought provoking to the respondents. Only three typographical
errors were brought to the researcher’s attention.

Student questions for clarification were varied, difficult
to anticipate and considered best addressed through researcher-
student communication during the data gathering period. For
these reasons no additional explanations were incorporated into
the questionnaire instructions.

Although only one student remarked that the questionnaire

was lengthy, the researcher sensed that due to the intensity,
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energy and resolve that the students demonstrated in completing
the questionnaire, it should be shortened if possible. For this
reason, in the final study, of the ten possible behaviors
students in the pilot study responded to as having experienced,
“being spat upon” was removed in the second half of the survey
(those questions pertaining to conditions for telling of an
incident as a victim or as a witness). The decision was made on
the basis that this was the only behavior consistently
considered “minor” by students.

The researcher was overwhelmed with the students’
enthusiastic willingness to participate in the pilot study, and
their diligent completion of the questionnaire. Several students
approached the researcher afterwards to express their
appreciation for having had their opinions of school violence

solicited. One student wrote on his survey, “wow, this is a huge

topic.”

Data Collection

A gquestionnaire was used to collect data from principals
and students of selected junior high school students in the
greater Edmonton area. The timeline, population, sample and data

collection methods are described as follows.

Timeline

The timeline for data collection was as outlined below:
1. April , 1995: Pilot study;
2. May - June, 1995: Data collection;

3. June - August, 1995: Data analysis:
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The Population

The respondent group included five junior high schools
from the three participating districts. The central office
administation of two of the three school districts selected the
junior high schools that could be used for th study. No
rationale was solicited or provided for the selection of these
schools. The first principal contacted refused to participate in
the study after receiving a copy of the student questionnaire.
This individual stated that neither he nor the staff of {[school
name] would be interested in having the researcher “come into
the school and have students answer those types of questions.”
The district’s central office was again contacted to provide an
alternate school.'

The Superintendent of the third district asked that the
researcher contact all the junior high school principals and
discuss which of them would be willing to participate. During
this process, one administrator declined on the basis of having
been “over-researched” in the past year. The administrator of
the second school contacted agreed to participate. The reseacher
received a telephone call from a third administrator regarding
clarification of the administrator mail-out gquestionnaire that

had been receieved. During the course of this conversation, the

''In a telephone conversation with a researcher from the Central Toronto

Youth Services who had been involved in studying school violence for
several years, the author was advised that entry into schools to
question students on school violence would be “fraught with
obstacles...you will have to resort to near cloak and dagger
methods...just realize that it is not a welcome topic from the view of
administration...good luck.”
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principal asked if the researcher would be willing to include
his school in the study; the offer was accepted.

A grade 7, 8 and 9 class and the principal were asked to
participate in each school. Administrators of each school were
requested to choose three classes, one of each grade 7, 8 and 9.
The researcher was not advised of the reasons the selected
classes were chosen. In School E, a grade € class was not
selected to participate; in School B, two grade 8 classes were
selected. Both administrators offered explanations of
convenience in scheduling as rationale for their decision.

Participation rates varied amongst schools, largely
dependent on the cooperation of school staff in reminding
students to return their consent forms. It was noted that
schools in which the principal demonstrated positive enthusiasm

for the study of school violence, had the highest participation

rates.

The Questionnaire Sample

The sample of students completing the questionnaire was
dictated by three factors: a) school selection by district
central administration; b) class selection by the schools’
principals; c¢). individual student participation determined by
signed and returned student and parental consent forms. Hence,
the sample of students and principals was not randomly selected.

Although this sampling procedure weakens any case that
could be made for generalizing findings to the entire population
of junior high students in Alberta, the sampling procedures

served the purposes of this exploratory study. A study seeking
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to establish generalizations would have required a different
sampling technique.

Questionnaires were mailed in early May to the 39 junior
high school administrators of the 3 districts used in the
student study. Because administrators whose schools participated
in the study completed the guestionnaire on-site, they were not
included in the mailout.

Two follow-up telephone calls, one week apart, were made
to remind administrators to complete and return questionnaires.
At this time, five school secretaries advised the researcher
that the administrator had received the questionnaire but

decided not to complete it.

School-based Distribution and Collection of Questionnaires

The administrators of the pre-selected schools were
requested by telephone contact to participate in the study. One
principal refused on the grounds that he found the questionnaire
and the topic to be irrelevant and offensive. The district
provided the researcher with an alternat¢ choice. Principals of
the preselected schools who agreed to participate offered to
provide the researcher with a grade 7, 8 and 9 class for one
period at a pre-determined date to complete the questionnaire.
One week before administering the gquestionnaire, students were
verbally requested by the researcher to participate in study.

They were apprised of the nature of the research, the
requirements for their participation, as well as the option to
not participate that would be available throughout. A letter was

given to the students with the request that they take it home
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for consent purposes. Teachers volunteered to collect consent
forms for the researcher.

On the day the gquestionnaires were administered, only
those students who had returned a consent form signed by a
parent or guardian were given a questionnaire. Three students
had parents provide verbal consent over the telephone. Seven
students without signed consent forms completed questionnaires.
After these students informed the researcher of their lack of
parental consent, their questionnaires were torn up and not used
in the study. The student questionnaires took approximately 20-
40 minutes to complete. Students were allowed to ask questions
of clarification throughout the time alotted. With the exception
of four classes, all students completed their surveys at a desk
in silence. Four classes were administered questionnaires in the
library, seated in groups. It was during one of these occasions
that the nine questionnaires with offensive written comments
were completed.

The Administrator of each participating school was
apprised of the request to complete the guestionnaire during the
time that students were administered theirs. On the day of data
collection, the administrator’s questionnaire was left at the

front office, and collected after the researcher was finished in

the classrooms.



Mailout Distribution and Collection of Questionnaires

Identical school-based administrator questionnaires were
mailed, accompanied by a covering letter to the 39 ‘unior high
schools of these districts used in the student study. The
participants were requested to complete and return these
questionnaires within two weeks of receipt. Three weeks after
the original mailing date, telephone calls were made to all 39
schools, to remind those who had not completed their
guesticnnaires to do so as soon as possible. At this time, five
schools responded that they were not interested in participating
in a study of school violence. Participation rates are listed in

Table 3.1.

Table 3.1 Percentage Return Rate for Administrator Mailout Questionnaires

District Number Mailed Number Returned § Success
1 21 15 5.5

2 el 4 44.4

3 B A 1on.n
Total 39 iy

Data Analysis

The primary goal of this study was to explore the
perceptions of students and administrators of selected junior
high schools as to the nature, extent, awareness and management
of violent behaviors in their schools. Therefore, the data were
analyzed so as to address the following purposes: (a) to
summarize the data related to the types of violent behaviors

students have experienced in scheocl; (b) to summarize the
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perceptions students have of the seriousness of each violent
behavior; (c) to summarize the data related to the students’
perceived level of observed and personally experienced violent
behaviors in their school; (d) to summarize the data related to
students’ perceptions of the administrator’s and teachers’
awareness of school violence; (e) to explore the variables which
influence students’ decisions to tell a teacher or principal
about witnessing or being victims of school violence; and (g) to
compare student data to administrator data on the nature, extent
and awareness of school violence.

Cuntent and statistical analyses were used to interpret the data

from the student and administrator guestionnaires.

Statistical Analysis of the Questionnaire Data

A number of methods were used to analyze questionnaire
data. First, frequency counts and percentages were derived for
each question. Second, comparisons were made of responses based
on grade and sex to determine if differences existed among
groups: gender, student grade, students and administrators.

To test for significant differences amongst pairs of data
e.g., male/female, administrator/students; t-tests were
performed using SPSS Release 4.0 for Macintosh. Significant
differences were determined at levels of p<0.01 and p<0.001 (x =
0.05). Between-group as well as within-group means were compared
using the SPSS ONEWAY Analysis of Variance (Norusis, 1990), in
order to test for the null hypothesis that all of the groups

have the same mean in the sample population.
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Anzlysis of variance between grades used the Scheffe
procedure of multiple comparisons, determining significance at
p<0.01, p<0.05 and p<0.001 (x = 0.05). This was done to determine
which pairs of grades (7, 8 or 9) had significantly different

means.

Content Analysis of the Responses to the Open-ended Question

Written responses were analyzed on the basis of emergent
“themes” related to issues identified through the review of
related research. Selected comments were used to enhance and

supplement relevant statistical findings.

Interpretations of Findings

There were a number of findings from the student data that
were difficult for the researcher to fully understand. Although
it was not the intent to psychologically analyze student data,
it was meaningful to attempt to better understand some of the
students’ responses. To this end, tie researcher questioned a
small group of junior high school students on the rationale
behind their perceptions of the nature and management of school

violence.

Validity
Shipman (1981) has cautioned that the use of one method of
data collection can lead to “a one-dimensional snapshot of a
very wide and deep social scene” (p. 147). Although multiple
methods of data collection are often used to increase confidence

in the validity of the data collected, this study was limited to
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data collection by a questionnaire, due to constraints of time
and access to students.

Fraenkel & Wallen (1990) suggest that the quality of the
instruments used in research greatly influence the validity and
usefulness of the inferences made from the data collected. These
inferences must be appropriate, meaningful and useful. For this
reason, several strategies were utilized to increase the
validity of the research instrument: (2) 7 junior high students
assisted in the development of the student guestionnaire in
language they considered appropriate for their age group; (b)
the student and administrator questionnaires were pre-tested in
the pilot study; (c) the researcher conducted a review of the
relevant literature as well participated in conversations with
fellow graduate students, principals, teachers and a
superintendent to validate the study’s clarity of purpose,

method, and research instruments used.

Reliability

According to Gay (1992), the Likert-type scale
questionnaire attempts to determine the beliefs, perceptions,
feeling or attitudes of self, others, activities, and
situations. As this study was not designed to determine the
actual number and nature of violent incidents in each of the
schools studied, the use of Likert-type questions was deemed an
appropriate way to probe students’ and administrators’
perceptions on the tovic of school violence.

The primary disadvantage of this type of research

instrument is that it is difficult to ascertain “the degree to
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which the subject’s responses reflect his or her true attitudes”
(Borg & Gall, 1989, p. 312). While statistical tests of
reliability are available (e.g., test-retest), these were not
applied primarily due to the exploratory nature of the study as

well as scheduling constraints in recollecting data.
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Chanter 4

FINDINGS AND DISCUSSION

This chapter provides a summary of the data analyzed from:
(a) the student questionnaires; (b) the administrator
questionnaires, mail-out as well as those who participated in
the on-site study. Students’ and administrators’ comments have
been .ntegrated where appropriate. In addition, implications of
findin 's are outlined with regard to related literature as well
as personal considerations.

The data wvere analyzed in relation to student perceptions
of: (a) how safe they felt in schnol, (b) how they classified
certain behaviors, (c) how effecively they could deal with
conflicts, (d) the types of violent behaviors they have
experienced at school, (2) the oxtent of observed and
experienced violent bkehaviors in their school, (f) how aware
their school principal and teachers were of violent behaviors,
(e) the degree to which students were satisfied with the
treatment of victims and perpetrators of school violence, (e)
under what circumstances students inform teachers or their

principal as victims or witnesses of school violence.

Demographics

A total of 231 students completed the questionnaire, 56%
females (130) and 44% males (101). The data in Table 4.1
outlines the student participation rates as 87 grade 7 students

{37%), 71 grade 8 students (31%) and 73 grade 9 students (32%).



Table 4.1. Frequency Distributions of Students who
by School, Grade and Gender

Participated in the Study

School Grade 7 Grade 8 Grade 9 Total Participation
Male Female Male Female Male Female Male  Female Rate

3 9 I 10 7 i 16 20 34 72%

: 9 15 14 18 4 6 27 kL 64%

o 3 5 7 10 12 6 22 21 52%

H 2 12 3 3 3 b 7 20 38%

S 11 10 6 14 6 14 25 16 84%

Totals 34 53 33 38 3 73 T 1o T

Students’ Perceptions of Feeling Saie at School

In general, as data in Figure 4.1 suggests, students felt

safe at school. There were no significant differences found

between female and male students, or among grades in student

responses to this question.

Do you feel safe at School?

Never | indecided

Sometimes 4% 2%
% r

Alweays

Most of the
ume
83%

Figure 4.1 Students’ response to feeling safe at school as a
percentage. Students ranked feeling safe on a S5-point scale;

4= Always; 3= Most of the time; 2= Sometimes; 1= Never; Undecided
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Eighty percent of students felt safe “always” or “most of

the time,” whereas 19 % responded as “never” or "“scmetimes”

tfe 1ing safe at school. A report by Wall (1995) suggests that
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statistics which indicated increases in school violence, even in
the broader context, are not indicative of what is truly
occurring in Alberta schools. It would appear that the results
of student responses in this study to the question “Do you feel
safe at school?” support Wall’s (1995) conclusion that Alberta
schools are much safer than the public and media believes.
Approximately 34 (19%) of the students who provided
comments on the questionnaire, wrote positively about their
school, indicating that violence was not a problem. This number
varied by school from a high of 28% in School C to a low of 9%

in School B. These comments include:

I think right now its [school violence] not a big problem
because it really doesn’t effect me. (grade 9 female)

I don’t think that violence is a big problem at cur school.
I’'ve seen and heard about a few fights, but nothing major.

{grade 8 female)

School violence isn’t really a problem in our school, except
for the few odd people. (grade 7 female)

I think that in this school violence is almost non-existent.
However, racism is, I‘'m a victim of it and I don’t like it.

(grade 7 female)

A number of student comments (over 60% of the 75% who

wrote comments), reveal concerns that cannot be easily ignored

by the seemingly positive statistics:

Elementary school I feel is pretty safe but junior high
seems to be a big step and is much more dangerous. If
junior high is this dangerous what is high school going to
be like? (grade 8 male)

It [school violence] has increased and more girls get
involved. People are more tough and some people are scared
of getting beaten up. (grade 9 female)
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I think school violence sucks because it makes people afraid
to come to school. It makes people more self-conscious. You
coordinate your wardrobe or do your hair differently just so
you don’t become a victim for being the way you are.

(grade S8 female)

Grade seven student comments also suggest that Alberta

schools may not be as safe a haven as Wall (1995) argued:

I think it’s not fair because alot of people get beaten
up.

I think school violence should be stopped before someone
here is seriously injured.

There is alot of violence in our school and some of the time
no one is being caught for it.

over 75% of students felt safe at school “always” or “most
of the time.” And yet, 45% provided comments that indicated
personal concerns over school violence. Due to this possible
incongruity between students’ written comments and students’
response to the question “Do you feel safe at school?,”

perceptions of school safety have been analyzed on many levels,

as the following pages describe.

School Violence Experienced by Students

Survey question 3 asked students what they had experienced
at school. The researcher was asked for clarification by several
students, whether their response could be in the affirmative if
“experienced” meant “experienced as a perpetratcr” snd/or
“experienced as a victim.” Students were told th.' the guestion
should be interpreted as “experienced as victim o1 perpetrator.”
In order to better understand the statistical differences

between both interpretations, additional questions (questions 7
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and 8) were asked to probe the extent of victimization versus
that of witnessed school violence. These findings are discussed
later in this chapter.

Students were asked to indicate from a list of ten violent
behaviors what they had experienced, either as victim or
perpetrator, at school. Responses by students in different
grades (see Table 4.2), indicate a number of significant
differences: “punching, hitting, grabbing,” “ethnic conflict”
and “sexual harassment” being more prevalent amongst grade 8§
students. These results are consistent with those found in the
Ottawa study (Kasian, 1992) indicating higher levels of certain

types of violent behaviors amongst grade 8 students.

Table 4.2. Percentage and Frequency Distributions of Students who have
Experienced Behaviors by Grade.

Bchavior Grade 7 Grade 8 Grade 9
(n=87) (n=71) (n=73)
% freq. %o freq. %o freg.
Fights 44.8 39 59.2 42 50.7 37
Threats with weapons 13.8 12 14.1 10 19.2 14
Verbal threats 66.7 58 71.8 51 60.3 44
Things damaged or stolen 60.9 53 64.8 46 63.0 46
Bullying 425 37 50.7 36 54.8 40
Punching. hitting, grobbing 40.2 35 62.0** 44 60.3 44
Scexual harassment 16.1 14 324 23 233 17
Spitting 23.0 20 29.6 21 329 24
Teasing,swearing,name calling 793 69 85.9 61 86.3 63
Ethnic contlict 16.1 14 338 24 274 20
Other? Il 1 28 2 55 4

Students were ash -~ to mark with a check (V) from a list provided, what they had experienced at school.
Significant difference at ** p< 0] * p<05 (a =.035)

°  Students who marked “other” were also asked to specify the behavior.
Responses provided were: “smoking”, “taking drugs or alcohol”, “burning
someone’s hair or the bottom of their pants with a lighter.”
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as data in Table 4.3 indicate were
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also found, with male students experiencing a higher percentage

of “fights,” “bullying,” “punching, hitting, grabbing,’

threats” and “ethnic conflict.” In all but “teasing,

’

swearing,

“verbal

and name-calling,” more males had experienced violent behaviors

than did female students.

contended that viclence in schools is not a gender-neutral

topic. Ryan et al.

(1993)

These data support Jaffe

also found that male and

students were subject to different forms of school

males experiencing more physical violence than did

Table 4.3. Percentage and Fregquency Distributions of Students

Experienced Behaviors by Gender and Total.

(1993)

female

violence;

females.

who have

Behavior Female Male Total
_(n=130) (n=101) (n=231)
% freq. % freq. %o freq.

Fights 354 46 71.3*% 72 511 118
Threats with weapons 12.3 16 19.8 20 15.6 36
Verbal threats 60.0 78 743* 75 66.2 153
Things damaged or stolen 63.1 82 62.4 63 628 145
Bullying 36.9 48 64.4%** 65 489 113
Punching, hitting, grabbing 40.0 52 70.3%** 71 53.2 123
Sexual harassment 277 36 17.8 18 234 54
Spitting 28.5 37 277 28 28.1 65
Teasing,swearing,name calling 83.8 109 83.2 84 8315 193
Ethnic conflict 17.7 23 347** 35 251 58
Other 31 4 3.0 3 3.0 7

Students were asked to mark with a check (V) from a list provided, what they had experienced at school.
Significant difference at *** p<.001 ; ** p<.0}; * p<.05 (« =.03)

Although the current findings are consistent in

demonstrating significant gender differences,

affected students is higher than the 23% of males and 8% of

female bullying victims found in the Pepler & Craig (1994) study.

the percentages of

A total of 49% of students surveyed had experienced bullying, a

number slightly higher than the 31% found by Pepler & Craig
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(1994) and much higher than that found in Toronto (Ryan et al.,
1993), Japanese (Hirano cited in Olweus, 1993), British (Smith,
1991) and Spanish (Ruiz cited in Olweus, 1993) schools.

Fifty-one percent of the students had experienced
fighting, 53% grabbing, punching, hitting. In contrast, only 16%
of students had reported experiencing threats with weapons; a
finding that does not support Offord’s (1294) suggestion that
weapons have replaced fists in settling student disputes.
Weapons in this study, however, were more prevalent than the 4%
cited by Pepler & Craig (1994), 8% by Ryan, Mathews & Banner
(1993), or 5% by Smith et al. (1995).

Data analysis and student comments indicate that weapons
are a concern in certain schools more than others. For example,
only 3.7% of School H students had indicated experiencing
“threats with weapons,” contrasted with 29% of students in

School S. Several student comments also reflect differing views

on weapons in schools:

I know at least 10 kids at [schocl name] that carry knives
for protection but never get caught for having them.
(grade 8 male)

...popular people beat geeks up and I think people should
start carrying weapons to protect themselves.
(grade 8 female)

I guess school violence is a large problem because most of
my friends carry weapons and I know alot of self defense.

{grade 8 female)

I think there is alot of school violence around but everyone
fights and has weapons. Kids enjoy it and its mostly just
fun. (grade 9 female)

Violence at my school is not a large problem, but I'm one to
talk since I carry a f...in’ blade. (grade 8 female)
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In previous paragraphs, it had been mentioned that
students were encouraged to answer the question: "What have you
experienced at school?,” from the perspective of victim and/or
perpetrator. Written comments suggest that respondents were in

fact a mix of victims and perpetrators:

Alot of students are being bullied. attacked, and having
racial comments towards them because they are different.
(grade 7 female)

I don’t like school violence. I'm a victim of teasing. It
makes me feel really bad. I’'m one of the unpopular kids.
(grade 7 female)

I think part of the f__.in’ problems are from the Lebs and
Italians. They think they run the f...in’ school...there are
so many fights after school because of them. Sometimes even
bring a blade... {(grade 8 male)

They [teachers] should worry about me blowing everyone’s
brains out with my 9mm... I wish I had unlimited ammo so I

could kill every single one of the f._.in’ Italians.
(grade 8 male)

Students’ Classification of Violent Behaviors

Students were asked to classify a list of ten behaviors as
minor, major or undecided (see Table 4.4). Approximately 60% of
the students classified “threats with weapons,” “things damaged
or stolen,” “sexual harassment” and “ethnic conflict” as major
or serious infractions. “Punching, hitting and grabbing” was
considered a major behavior by over half of the students, and

yet “fights” was ranked as minor by 56% of students.
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Table 4.4. Percentage Distribution of Students who Classified Behaviors as
Major or Minor Conflicts

Hehavior Percentane Percentaqe Undecided
S e e "Major” . TMinor” —
Fights 37.7 56.3 6.1
Threats with weapons 71.4 19.9 8.7
Verbal threats 30.2 61.9 7.8
Things damaged or stolen 63.6 30.7 5.6
Bullying 37.z2 52.4 10.4
Punching, hitting, grabbing 51.9 44.2 3.9
Sexuwal harassment 71.9 21.2 6.9
Spitring 14.3 75.3 10.4
Teasing, swearing,name <alling 30.3 64.9 4.8
Ethnic conflict 61.0 o 26.0 13.0

Students marked with a check (V) 1f they would classify behaviors as minor,
or major conflicts, or were undecided.

Several students commented on an almost complacent

acceptance of school fights:

If someone is beating you up you have the right to beat them
up. {grade 9 female)

There are some fights at lunch or after school and people
get hurt but I think the fights are funny and fun to watch.
{grade 8 male)

People shouldn’t fight for no reason but fighting does solve
problems for us so adults should just stay out of it, we can
handle it ourselves. (grade 9 female)

I think that school violence is everywhere and there’s so
much of it that it’s normal to watch a fight...it’s
everyone’s source of entertainment (grade 8 female).

No significant differences were found with respect to
gender with the exceptions of female students classifying
“sexual harassment” as more major than did male students
(p=.004) . Kasian’s (1992) study of Ottawa students from grade 8-
13 showed similar findings, with sexual harassment being rated a
more serious behavior by female than male students.

Grade differences were only significant in the
classification of “fights;” more grade 7 students considering
“fights” major (p=.016) and “being spat upon,” considered more

major by grade 9 students (p=.027).
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Students’ Confidence in Dealing with Conflicts

Students were asked to indicate their ability to deal with
specified conflict situations. Twenty-eight percent of students
responded “never” to their ability to deal with “threats with

weapons” (, = 2.26). Sexual harassment (x = 2.55), stolen or
damaged property (x— = 2.66) and ethnic conflict (x— = 2.73)

were rated lowest by students in their ability to deal with
effectively. Slightly over one half of students “always” or
“most of the time” felt that they could deal cffectively with
bullying (, = 2.79), fights (4 = 2.74), and verbal threats (yx
= 2.91).

Gender differences were evident as the data in Table 4.5
suggest. In all but three situations (spitting on someone,
ethnic conflict and sexual harassment), males indicated a
significantly higher confidence in their ability to deal
effectively with conflict. This is in support of Hart (1993) who
maintained that male violence is learned and normalized within
modern society.

Grade differences were not as pronounced as those between
gender, with one exception: grade € students indicated a higher
perceived ability to deal with “punching, hitting, grabbing”

effectively (see Table 4.6).
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Table 4.5. Extent to which Students Perceive their Ability to Effectively
peal with Conflicts in their School by Gender.

Mean of Ezxtent of Perceived Ability to Deal with Conflicts

Behavior Female Male P
. e I o (n=123) .. in=96) .

Fights 2.58 2.96%* . 601
Threats with weapons 1.98 2.60%+ . 000
Verbal threats 2.73 3.15%+* . 000
Things damaged or stolen 2.50 2.86** . 004
Bullying 2.64 2.96%* .008
Punching, hitting, grabbing 2.59 2.98** . 002
Sexual harassment 2.36 2.81*" .008
Spitting on someone 2.68 2.88 .143
Teasing,swearing,name calling 2.89 3.04 .220
Ethnic conflict 2.60 2.89 .051

Students ranked awareness on a 5-point scale; 4= Always; 3= Most of the time;
2= Sometimes; 1= Never. Significant difference at *** p<.001 ; -* p<.0l; * p<.05

{ @ =.05)

Table 4.6. Extent to which Students Perceive their Abil.ity to Effectively

Deal with Conflicts . ‘' ~ir School by Grade.

1 of Extent of Perceived Ability to deal wi®* conflicts
Behavior Grade 7 Grade B Grade 9 <
e e dp=84) _ (n=67) {n=c8)
Fights 2.73 2.79 2.72 .858
Threats with weapons 2.22 2.20 2.36 .612
Verbal threats 3.01 2.8¢9 2.80 .306
Things damaged o o 2.4 2.7 2.61 .094
Bullying 2.P4 2.8 2.74 .176
Punching, hitting, grawv ... 2.' 2,97~ 2,19 .033
5exual harassment 2.56 2.8z Z.4H . B804
Sptting on somecne 2..4 2.534 2.87 .295
Teasing,swearing,name calling 2.81 3.05 3.00 .146
Ethniz conflict 2.54 1 PIA -092

Students ranked awareness on a E:Ebint scale: 4= Always; 3= Most of the time;

2= Sometimes; l= Never. Significant difference at *** p<.001 ; *+v p<.0l; * p<.05 ( @ =.05)

The question asking students about their ability to deal
effectively with conflicts did not probe into their methods for
dealing with violent behaviors. However, several students wrote

about using avoidance and coping with fear as alternatives:

Sometimes in the morning coming to school or passing a
different Jr high or high school I feel insecure. I try to
walk by quickly or get to class. When someone tells me
someone is out to get me. I get scared. I look around before
I go outside and look inside the bathroom before I go.
{grade 8 male)

...they punch you for no reason and attack you on a field
for no reason. I can’t defend myself or he’ll get more of
his friends that are tougher then mine. (grade 9 male)
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I think that school violence should try to be stopped,
because some people are afraid to even come to school,
because they think they’re going to be beaten up.

(grade 8 female)

I think school violence is a big problem ...when one of my
friends have been beaten up I‘m afraid to come to school the
next week or so...I was so f...ing scared that I'd be next
and it would be my ass they were kicking. (grade 8 female)
Violence stops us from talking to people cause the more
people you know the more likely you are to get in a fight.
{grade 8 female)

I think people should start carrying weapons to protect
themselves. (female grade 8)

Students’ Perceptions of Teacher Awareness

Students did not perceive that their teachers and
administrator were always Lware of violent behaviors at school.
Data presented in Table 4.7 suggest that the differences are
selective, based on the specific behavior and to a lesser
extent, gender differences which were also significant for

“fights” and “threats with weapons.”

Table 4.7. Extent to which Students Perceive their Teachers and Principal
to be Aware of Behaviors in their School by Gender.

Mean of Extent of Awareness

Behavior Female Male p
(n=129) _ =3

Fights 2.57+ 2.33 .020
Threats with weapons 2.41¢*~ 1.9% .004
Verbal threats 2.27 r.0ns .0C3
Things damag:d or stolen 2.0 D.el .810
Bullying 2.22 205 122
Punching, nitting, grabbing 2.23 Zowm 602
Sexual harassment 2.73 R L4744
Spitting HI 1.7 Lan2
Teasing,swearing,name <aliing Y R . 164
Ethnic conflict o 2.38 Do . 168
Students ranked awareness on a 5-poiht scale; 4= FAlways: 8 Most o the tame;

2= Sometimes; 1= Never. * significance at p<fO.ub; ¢ padu0l {a uby

Grade differences (see Table 4.8) were only significant in
the following categories: “verbal threats;” “punching, hitting,
grabbing; “sexual harassment;” “teasing, swearing, name-

calling.” Grade 7 students consistently responded that they felt
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teachers were more aware than did students in either grade 8 or

grade 9.

Table 4.8. Extent to which Students Perceive their Teachers and Principal to
be Aware of Behaviors in their School by Grade.

Mean of Extent of Awareness

Behavior Grade 7 Grade 8 Grade 9 P
S B (n=g4) (n=67) __In=68)
Fights 2.40 2.44 Y .389
Threats with weapons 2.35 2.02 ¢.19 .239
Verbal threats 2.46%*" 2.01 1.99% . 000
Things damagea or stolen 2.76 2.717 2.53 .142
Bullying 2.217 2.12 2.03 .159
Punching, hitting, grabbing 2.38°*" 2.21 2.00 .006
Sexual harassment 2.56%* 1.94 2.96 .001
Spitting on someone 1.74 1.81 1.59 .280
Teasing, swearing,name calling 2.33+%" 2.31 1.94 .004
Ethnic conflict 2.48 2.19 __z.15 .115
Students ranked awareness on a 5-point scale: 4= Always; 3= Most 2f{ the time;
2= Sometimes; 1- lHever. * Significance at p<0.05; ** p<0.0i; <** p<2.001, (a =,05)

The following comments also reflect a belief that there is

a gap between students’ and teachers’ awareness of school

violence:

I think that there is alot of conflict within our school.
There is so much going on, and yet no one does anything
about it. (grade 8 female)

I think alot of things are not noticed by teachers,
principals. (grade 9 male)

Some things are so common that they are ignored...teachers
don’t care enough about name calling. ethnic fights, teasing
and stealing. They only care if blood is spilled so they
can’t be charged. Name calling can be hurtful but nobody
cares. (grade 8 female)

Teachers should be more alert and aware of some of the

categories so that they could help solve it[school

violence]. (grade 9 male)

I think the teachers could do more and not sit in the staff

room {and] eat donuts and drink coffee they should look for

more violence. (grade 7 male)

As indicated in the preceding comments, this perception by

students often leads to frustration and a belief that violence

is ignored.

The data in Table 4.9 clearly show a difference between

student and administrator perceptions of the extent of school
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violence. Without further analysis of student reporting of
incidents, however, it is difficult to determine if these
results confirm the contention by some researchers that violence
is underplayed by school staff (Heath, 1994; Ziegler & Pepler,
1993) who are often unaware that it exists due to the failure of
students to report incidents. Or perhaps, the problem lies as
Mathews (1994) suggested, in an intentional underplaying of
violence that actually is reported by students to their

principal and teachers.

Table 4.9. Extent to which Students Perceive their Teachers and Principal to
be Aware of Behaviors in their School as Compared to Administrators’ Response
to the Same Question.

Mean of Extent of awareness

Behavior Students Administrator g

(p=221) _  {n=28) e
Fights 2.47 3,434~ LU0
Threats with weapons 2.20 3,32« . 000
Verbal threats 2.17 2,89 .00
Things damaged or stolen 2.69 2.79 .35
Bullyins 2.15% .71 Q00
Punching, hitting, grabbing 2.21 L2.BZv e . 0uo
Sexual harassment 2.17 O A A LuG0
Spitting 1.72 MY - A e .00
Teasing, swearing,name calling 2.19 Q.75 L 000
Ethnic conflict 2.28 . 3.18%*v ... .. -0v0
Students and Adm:inistrator ranked awareness of violent incidents on a 5-
4= Always; 3= Most «f the time; 2= Sometimes; 1= Never; Undecided

~ Significance at p<0.05; ** p<0.0l; *** p<u.00l, {a =.05)

For example, the differences between perceived awareness
of “threats with weapons” on the part of students and
administrators (see Table 4.9) could support findings of 344
Canz. -1 police (Walker, 1994) that some educators deny or avoid
that a weapons problem may exist in their school. However, this
difference could also be attributed to principals and teachers
not being informed of weapons’ threats by student victims and
witnesses. The finding of this study indicate that over 50% of
students victims, and one third of student wiftnesses would

“never” or “sometimes” tell teachers or their principals about a
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weapon’s threat. In this study, duiial or avoidance of a school
weapons problem are not reasons supportzd to explain the
statistically significant differences between students’ and

teachers’ awareness of “threats with weapons” (see Table 4.9).

Student Victimization .nd Witnessing of School Vicience

Students were asked to indicate what they perceived the
extent of certain violent behaviors were at school, based ou

observation and personal ~vperience (see Tables 4.10, 4.11).

Table 4..0. Percentage Distribution and Means of Students’ Perceived Extent
of Observed School-based Violence.

Perceived Observed Problem $fregq . Mean

Very Big Big Littie No Frobiem
I $ . ] % .
F1ghts 1.4 31.6 50.2 4.6 2.54
Weapons 1.0 8.8 36.1 44.1 1.87
Verpal Threats 19.5 29.4 45.0 5.2 2.4
Theft/Vandalism J0.9 36.5 39.6 3.0 2.75
Kullyirg 16.5 39.3 36.7 7.4 2.6%
ir'unching,hitting,
grabbing 20.4 31.3 44. 1 3.9 2.68
Sexual Harassment 11.0 17.1 0.8 35.1 2.04
Spitting on someone 4.9 i6.8 49.6 28.8 1.98
Teesing, swearing,
name calling 32.0 35.1 27.3 5.6 2.94
Ethmc Conflict  ____12.8  __ 11.6 45.4 . 2a.2 .19
Students ranked extent of violent incidents obk.merved on a 4-poinT A very big
problem; 3= A b:g problem; 2= A little prcblem; No problem.

The three highest ranking problems were: “teasing,
swearing, name calling;” “theft/vandalism” and bullying.
Contrary to the recent media hype (Stewart, 16 1995) “threats
with weapons” was perceived to be & “little problem ” or “no

problem” by over eighty percent of student respondents.
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Ta. le 4.11. Percentage Frequency Distribution and Means of Students’ Perceived

Extent of Personally Experienced School-based Violence.

Perceived Experienced Problem $freq.

Behavior Very Big Little

L 8 )
Fights 8.4 .0 37.0 32,4
Weapons 6.6 .0 31.4 58.0
Verbal Threats 15.8 .6 42.0 20.6
Theft/Vandalism 12.7 2 44.5 19.7
Bullying 11.0 .3 34.8 30.8
Punching, hitting,
grabbing 11.6 3 38.2 28.9
Sexual Harassment 8.80 . 27.4 54.4
Spitting on someone 4.4 .5 38.1 50.0
Teasing, swearing,
name calling 20.6 46. 8.8
Ethnic Conflict 10.8 30. 47.1

No Problem

Q -

Students ranked extent of violent incidents pexsonafly experieny: |
1-

4= A very big oroblem; 3= A big problem; 2= A little problem;

Gend<er was = tactcr only in one

viclent behsviors (see

“sexua. haras<ment”

srudents. Females were

“sexual harasument”

Table 4.14).

Mcan

’

.06
.ha
R
29
-]
.lo
.13
L 66

.

.57
.1., . - PR

A d4-point scale;
preblem,

85

itegory of observeu
Female students observed
be a larger problem than did the male
consistent in that they alsc ranked

a bigger problem based on personal

experience. Males ranked ~nly the problem of “fights” as a

bigger problem based on their personal experience (see Table

4.12).

Tabie 4.12. Students’ Perceived Extent of Personally Experienced School-based

Violence bv fender.

Rehavior

Fights
Threats with weapon:

Yerbal threats

Things damaged »:r stolen
Bullying

Punching, hitting, Jrabbiarg
Sexual harassmenrt

Spitting

Teasing,swearinq,name <allinn

Ethnic conflizx
Students rankes
3= A biq problem; - A j1t°
v p<0.6OL, fa <.

extent of vioslient

2.5
1Lk
R ELO0 RO LAl PN

e prorjem;

Maje
SV

1
H

Mean of bPersonally Ezperienced
Fomale

. L

v,
¥
YN

R

R
Qa2
-4l
L0
U6
D REL
Y 4-poxht>ucui¢;

vl em, Siagnafacsn o

P

L
L e
Labd
Y
L
L340
L hOn
Ll
L I4H

A

poteie et beemg

ERTIRPAY R S (LA L) I



57

There were no significant differences in students’
perceptions of the extent of violence vis-a-vis their personal
experiences. However, based on personal observations, grade 7
students considered “verbal threats” to be a bigger problem than
did students in either grade 8 or 9. This is an interesting
finding in that data from question show that significantly more
grade 8 students had personally experienced “verbal threats:-
“punching, hitting, ing;” “bullying;” “ethnic conflicti:"
and yet did not consider these behaviors as “big” or big”

problems (see Tables 4.13, 4.15).

Table 4.13. Students’ Perceived Extent cf Personally Experiencecd School-based

Violence by Grade. R
Mean of Personally Experienced viclence

Hehavior Grade 7 Grade 8 Grade 9 P
e An=B4y {(n=67) {n=rF]

Fights 2.0} 2.19 2.0 .414
Threats with weapons 1.5¢9 1.62 1.57 . 931
Verbal threats 2.39 2.40 2.14 .176
Things damaged or stolen 2.24 2.40 2.23 .479
Bullying 2.21 2.06 2.15 .622
Punching, hitting, qgracbing 2.08 2.21 2.18 .689
Sexual harassme: *. 1.62 1.77 1.81 .452
Spitting on sc. < une 1.69 1.59 1.7 .614
Teasing,swearing, name cailing 2.62 2.69 2.40 .154
Ethnic conflict e 1.72 2.04 1.8i .13/
Students ranked extent of wvislent incidents on a 4-point scale; 4= A very big nroblem,

3= A big problem; o= A iit'le problem; 1= No oroblem. * Significance at p<0.05; ** p<0.01;
¢+ p<0.001, (@ =.05)

One possible explanation for this difference could be
that, although grade 8 students expe.ience more, they have been
condit’oned to have a higher tolerance for violent behaviors and
therefore do not consider them to be a big problem. The Ryan et
al. (1993) study found similar trends, hypothesizing that as
students get older they begin to interpret violence as a
“normal’” part of their school experience. Several student

comments would support this view:
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I think we get used to “bad stuff” because it happens so
cften. (grade 9 male)

I'’ve seen so much of it [school violence] that it’s hard to
tell what’s a problem and what isn’t. (female grade 8)

Violence is a part of this world and most people have come
to accept that and deal with it by taking self-defense
courses and carrying weapons. I‘'d like to see how you try
and change the way people in the world today think.
{female grade 8)

Table 4.14. Students’ Observed Extent of School-based Violence by Gender..
Mean of Observed violence

Behavior Female Male p
(n=129) (n=97)
Fights 2.62 2.43 . 058
Threats with weapons 1.91 1.82 .502
Verbal threats 2.66 2.61 .669
Things damaged or stalen 2.71 2.73 .19
Bullying 2.68 2.61 . 486
Punching, hitting, grabhing 2.74 2.61 . 251
Sexual harassment 2.25 1.77 . 000
Spitting 2.07 1.86 .51
Teasing,swearing,name calling 3.02 2.83 126
Ethnic confliect . .17 2.22 PN
Students ranked ex t f visnlent incidents on a 4-point scale; 4= A very Lo poobleny
3= A big problem; 2= ;i iit:ie problem; 1= No problem. * Significance at pe i o0is =s pon vy

$ve p<0.001, (@ =.05)

Table 4.15. Students’ Observed Extent of School-based Violence by Graue.
Mean of Observed violence

Behavior Grade 7 Grade 8 Grade 9 p
S (n=84] . 1n=67) o An=n8) e

Fights 2.59 2.56 2.4% .H29
Threats with weapons 2.03 .81 1.2 .109
Verbal threats 2.89%> 2.45 2.51 .001
Things damaged or stolen 2.87 2.72 2.64 .181
Bullying 2.67 2.50 2,17 .158
Punching, hitting, grabbing 2.75 2.58 RS . 431
Sexual harassment 1.97 2.10 L0l L6613
Spitting on someone 2.01 1.94 vaal .B64
Teasing,swearing,name calling 3.05 2.89 2R L340
Ethnic conflict 2.07 0 2.40 e e 20T
Students ranked extent of viclent incidents on a 4-point scale; 4= A very biqg problem;

3= A big problem; 2= A jittle problem; 1: Ho problem. * Significance at e 0.0b; ¢ pen.ol;

vee p<0.091, (@ =.051

Data found in Tables 4.16 and 4.17 show differences between
students’ perceived Extent of “observed” versus “personally
experienced” school violence. Considering violent behaviors to
be more problematic in school on the basis of observation rather

than personal experience would support Mathew’s (1994) belief
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the majority of students are not involved in violent activity
and are “passive observers of violence in schools” (p. 39).
Section 2 of the student questionnaire asked students to
indicate under what circumstances they would inform a principal
or teacher about witnessing or experiencing victimization of
school violence. If more students witnessed violence than were
victims of school violence and many of these violent activities
were never reported, the gap between administrators’’ and
students’ awareness of incidents could be better understood. The

following section analyzes the data from these questions.

Table 4.16. Comparison of Students’ Perceived Extent of Personally Experienced

School-based Violence versus Observed Extent of School Violence.
Mean of Extent of Problem

Behavior . . _ Observed __Exper:enced |
Fignts z.55 2,06 . 000

Threats with weapors 1.686 1.59v~ . 000
Verbal threats J.E4 KA L0000
Things damaqged o1 stalen 2.7% 2.29%" L0090
Kullying 2.67 Z.1q e . 000
Punching, hitting, Jraciirneg 2.68 Z.16%v~ .006
Sexual) harassment 2.05 1,734+ .000
Spitting 1.%9 1.867¢v~ .000
Teasing, swearing,name zaliing 2.95 Z.57 >~ . 000
Ethnic cenflict _ . __ 2.19 _1.860c 000
Students ranked extent f viclent incidents on a 4-point scale; 4= A very big problem;
3= A kiqg problem; = A l:ittle problem; 1= No problem,

* Significance at pe0.05%; ¢ p<0.Gl; v p<u. (01, 1a =.05)

Table 4.17. Percentage frequency Distribution of Students who Felt Beshaviors
were “very big” or “big” problems in their School Based on Personal wnXperience

vs. Observation.

Personal Ev erienace Observation

“very big” or “very big” or

“tiqg” problem “big” problem
Behavior 2 3
Fights 30,4 45.0
Threats with weapons 10.6 19.8
Verbal threats 35.4 49.3
Things damagoed or stoler 35.8 57.4
Burlying 34.4 55.9
Punching, hitt.,mgy. Jrabbang 32.9 51.7
Sexual harassrent 18.1 28.1
Spitting 11.9 21.7
Teaq iy, swearing, name calling 45 2 67.1

30.4

nflict
ranked tehavioars on a depoint ale; 4= A \.;é};/_‘fv_ig pxobfém;m
vo A big probiens U R Ihttie problen; 1= No problem.
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Students’ Management of School Violence

Students were asked to complete a series of gquestions in
tabular format, framed to examine <1rcunstances under which they
would take responsibility for informing an adult (teacher or
principal) of a violent incident that they had witnessed or were
victims of. The variables were: (a) the type of violent
behavior; (b) the relationship to the perpetrator as a witness
or as a victim; (c) the relationship to the victim as a witness;
(d) whether the victim, perpetrator or witness was older,
younger, female, male, popular, unpopular, physically larger,
physically smaller; (e) whether others were witnessing the
victimization or not.

Regardless of their relationship to, or characteristics of
the victim or perpetrator, 35% of students respcnded that they
would “never” tell if witnessing violent behaviors. When
including “sometimes,” this number increases to 70%. There are
some notable differences, regarding sexual harassment, and
threats with weapons, which had larger percentages

{approximately 40%) of students thel would “always” tell as

victims or witnesses (see Figures 4.2, 4.3, 4.4, 4.5). This
number is slightly reduced to 30% for ethnic conflict. These
numbers are comparable to the Ryan et al. (1993) study which

found a total of 38+ of all students who indicated that they had
been victimized and yet did not report the incidents.

Students were most “undecided” about reporting saxual
harassment (7.3%) and ethnic conflict (8.8%). Interestingly,

students also responded that teachers were least aware of sezual
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harassment (see Table 4.9) and victims were not dealt with

effectively. Students respo}mded that teachers were largely aware
of ethnic conflict (see Table 4.9) and at the same time, victims
as well as perpetrators of ethnic conflict were considered to be

dealt with effectively (see Tables 4.18, 4.19).

Comparisons of Conditions in Which Students Would Tell about :

0
46
40 A Vicum& Perpetiator 1
35 |Witress & Vicumis
Physically]
smalier QOWitress &Perpetrator s

% students that would
"always" tell

A friord Yourger Popuw Others Physically
Variables wstehg bger

Filg_l_,l_lie 4.4 . students were asked to mark with check(V) conditions 1n which
tell a teacher

they would “Always”, “Sometimes”, “Most of the Time” or “Never”
or principal about being victim or witnessing a fight.
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OWitness & Perpetrator

Figure 4.5. Students were asked to mark with check (V) conditions 1n which

they would “Always”,

“Sometimes’”, “Most of the Time” or

“Never” tell a teacher

or principal about being victaim or witnessing stolen or damaged property.

A number of students commented on several rcasons for

their failure to report witnessing or being a victim of school

violence. One of the most common themes expressed related to

fear of retribution; a finding consistent with other studies

(e.g., Ryan et al., 1993; Kasian, 1992):

Kids are scared to rat on other kids because they will get

the shit kicked out of them. This is wrong.

things would change. {(grade 9 male)

I wish that

I have seen the victims and witnesses who had told on the

person making the fifght,

(grade 7 femele;

who have been beaten up for it

Fioghts are really brutal and nobody tells becaust« then
they’ll get beaten up. ‘rade 9 female)

Student Satisfaction with Treatment of Victims and Perpetrators

Students were asked to indicate their level of

satisfaction with the treatment of victims and perpectrators of
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violence in their sChuwol (see "al es 4.18, 4.19). Student
perceptions were cignificant'; Gifferent from those of

administrators (see Tables 4.20, 4.21).

Table 4.18. Percentage Distribution and Means of Students’ Satisfaction with
the Treatment of Victims.

% Satisfaction with Treatment of Victims Mean
Always Most of Sometimes Never
the Time

o o 4 % % %
Fights - 9.0 31.6 46.7 12.7 2.37
Threats with Weapons 25.4 26.0 24.9 23.7 2.53
Verbal Threats 12.1 25.1 39.7 23.1 2.26
Theft/Vandalism 13.0 24.0 34.1 28.8 2.21
Bullying 8.2 26.9 40.4 24.5 2.19
Punching,hitting,
grabbing 12.5 27.4 40.9 19.2 2.33
Sexual Harassment 19.5 21.3 27.2 32.0 2.28
Spitting on someone 6.9 18.3 39.4 35.4 1.97
Teasing, swearing,
name calling 10.4 26.9 36.3 26.4 2.21
Ethnic Conflict 19.4 21.7 30.3 28.6 2.32

Students expressed their satisfaction wilh the treatment of victims on a 4-point scale;
4= Always:; 3= Most of the Time;, = Sometimes; 1= Never; Undecided

There were no significant differences noted by gender.
Grade differences were found only in student satisf-.<. »n with
the tre tment of perpetrators, not victims. Grade 7 . _udents
were happier with the way perpetrators of “threats with
weapons,” “things damaged or stolen,” and “ethnic conflict” were

treated.

Table 4.19. Percentage Distribution and Means of Students’ Satisfaction with
the Treatment of Perpetrators.

% Satistaction with Treatment of Pr.petrators Mean N
Always Most af Somet imes Never
the Tame

_________ ) s R %
Fights T TILLw 5 7 7730.% T TS
Threats with Weapons 30.7 30.2 2.68
Verbal Threats 9.2 36.2 2.19
Theft/Vandaiism 15.4 30.4 2.23
Bullying 7.6 40.3 2.18
Punching,hitting,
grabbing 11.8 31.1 42.9 14.2 2.41
Sexual Harasisment J2.h 24.9 23.7 29.0 2.41
Spitting on someone 3.1 23.7 36.0 1.2 2.11
Teasing, swearing,
name calling 8.3 26.4 38.0 27.3 2.16
Ethnic Conflict 20.7 2.6 23.9 22.8 2.51

Studerts expressed theoir satisfaction with the treatment of perpetrators on a 4-point
scale; 4= Always; 3: Most of the Time; 2= Sometimes; l= Never; Undecided
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Table 4.20. Extent to which Students and Administrators indicate Satisfaction
with the Treatment of Victims of School Violence.

Mean of Extent of satisfaction with the Trecatment of Victims

Behavior Total Students Administrators p
{n=221) . _{n=28) - e
Fights 2.37 3.14%%¢ .000
Threats with weapons 2.53 3.52%* 000
Verbal threats 2.26 3.00%*~ 000
Things damaged or stolen 2.21 3.00%e¢ . 000
Bullying 2.19 2.93%+s 000
Punching, hitting, grabbing 2.33 2,96 . 000
Sexual harassment 2.28 3.23¢% . 000
Spitting 1.97 2,78~ 000
Teasing,swearing,name calling 2.21 2.86%*" . 000
Etlinic conflict 2.32 3.10%* - 000

Students and Administrator ranked awareness of violent incidents OHAEMS:BSiH( scale;
4= Always; 3= at p<0.05; ** p Most of the time; 2= Sometimes; l= Never; Undecided

¢ significance <0.01; *** p<0.001, {a =.05)

Table 4.21. Extent to which Students and Administrators indicate Satisfaction
with the Treatment of Perpetrators of School Violence.

Mean of Extent of Satisfactinn with the Treatment of Perpetrators

Behavior Total Students Administrators

o220y o JinceB) P .
Fights I ERNe RS B nr
Threats with weapons . .68 3,30 U
Verbal threats J.19 3. 070 L OuH
Things damaged or stolen 2,29 3.0 L
Bullying l.18 3.0%v-" .00
Punching, hitting, grabn:ng r.41 3,00 L
Sexual harassment 2.4 3,019 L0nn
Spitting on scomeone o.11 2,010 L 000
Teasing, swearing,name calliny 2.16 2,89 e~ L 000
Ethnic conflict ) I B A b0
Students and Administrato: ranked awareness of violent incidents on a S-point scale;

4= Always; 3= Most of the time; 2= Sometimes; 1= HNevear; Undecided
* Significance <0.01; *++ p<0. 001, (a =.05)

For the most part, students were less pleased with their
school’s response to violence than were the administrators. A
number advocated changes to the Young Offenders Act, more severe
punishments for perpetrators, a focus on societal violence and a

fairer treatment of victims:

If you can help get school violence like bullying out it
will feel safer except that often you will tell on someone
they will want to fight ...so you have to protect the
victims. (grade 8 male)

The teachers need to be more strict with worse punishments.
I know my brother causes some trouble and he does it because
he can get away with it. (grade 8 female)
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1 think that the kids should be punished more because of
their bad behaviors...I think that the law should get
involved in certain situations, because when bad stuff
happens to you, it doesn’t just blow over, its with you
forever. {(grade 8 female)

The first thing that must be done is getting rid of the
Young Offender Act. It is too lenient and it gives kids the
idea that no one can touch them and that they can do
whatever they want because they’re protected by this Act.

(grade 8 male)

Sometimes the principal never does anything. I was
threatened by alot of popular people, that is why I never
want to be popular. (grade 8 female)

There should be more open discussions about it [school
violence] . (grade 8 female).

If you want to help us out you should fc us on violence at
home and what kind of parents you get. Because if a kid is
messed up in the head he doesn’t care what the punishment is
going to be. {(grade 9 male)

It is interesting teo note that not all students
recommended increased intervention on the part of school staff.
In fact, several students suggested that teachers “mind their

own business” and leave students to cope with violence on their

own terms:

I guess school violence is a large problem, because most of
my friends carry weapons...I don’t really want anything done
about school violence. I think this is the way that people
learn how to stick up for themselves in real life. Violence
itself is a part of this world, and most people have come to
accept that and deal with it. (grade 8 female)

Fighting does solve problems, problems for us so adults
should just stay out of it we can handle it ourselves.

(grade 9 female)

I think you should just let the kids deal with it because
they’re in junior high already, they know how to take care
of themselves. I think the teachers and principal should
keep their noses out of kid’s business. (grade 7 female)

Nothing will happen to you 1f you have backup like tough
friends or older brothers. If someone does something get
your backup or connections and get him beaten up even if
hospitalized. (grade 7 male)
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P~sults of Administrator Majilout Questionnaires

Twenty-eight junior high school administrators completed a
questionnaire, representing both public and separate school

districts. Demographic data are represented in Table 4.22.

Table 4.22. Demographic Data of Administrator Respondents

School District Public Separate Urban  Rural
e S A 27 . S
Student Population <250 251-500 501-1000 >1000
o e S R . 2. !
Years as Administrator < 2 2-5 5-10 >10
2 4 7 16

Analysis of variances between administrators’ and
students’ guestionnaire responses showed significant statistical

differences as summarized:

1. Administrators perceived school violence was les.. a problem
than students did (see Table 4.25).

2. Administrators considered stuaents more capable of dealing
effectively with “threats with a weapon,” but less capable
in the categories of ‘“verbal threats” and “teasing,
swearing, name calling” (see Table 4.23".

3. Ncministrators perceived students were more satisfied with
the treatment of victims and perpetra:crs of viciznce (see
Tables 4.23, 4.21).

4. Administrators felt that they and their staff were more aware

of school violence than did students (see Table 4.9).
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5. Administrators were more confident of students informing
school staff .ocut witnessing or being a victim of school

violence (see Table 4.24).

Administrators and students did not differ significantly
in their respons«s from one another in their perceptions cf:
(2) how safe students felt at scheoo'; (b) how much of a prcolem
weapons threats and spitting on socmecone were at school; (c)
teacher awsreness of theft and vandalism.

A comparison of responses to the classification of

behaviors was purposely omitted due to an ck- .ous

- €

misinterpretation of the meaning of the question on the part

“w. . -

the administrators. For example, several responded that “.
with weapons” were “minos.” It is believed that a number ot

administrators considered the question as ‘'sking how prevalent

these bechaviors were.

Although administrators ccnsidered .. v own schools as
relatively violence-free, several comments point-~ to their

“aking the topic of school violence seriously:

If we do not take inwediate and severe action, then we are
giving a message that it [schcol violence] is not serious.
By our responsc < demonstrate the dagree of
acceptability...scical violence does affect learning and

should not be torerated.

Bullying and th' .ats elevate to violence of the highest
order.

Take a stand that students who seriously contravene the law
and school requlations will lose their right to a public
education. The rafety of the majority far outweighs the
rights of the serious violartors.

Of the comrments received, 19% suggested a community-based
resolution; 26», & need for a greater awareness of school

violence; 31% advocated greater consemiences for offenders; 23%



of respondents sought a move towards a zero tolerance of schooil

violence and 42% felt solutions lay in more student rules and

clearer behavior expectations.

Table 4.23. Extent to which Administrators and Students Perceive Students’

Ability to Deal with

“.nflicts Effectively.

Means of Extent of students’ ability to deal with conf.ict

Behavior

FI;nts T ——
Thrests with ‘ C

varbal thre.

Thing:s .amaged ¢ ‘en
Bullying

fune 1ing, hitting, grabbing
sexual F  assment

Spivirn

Teasing ring,name callirg

Ethnic cc.. icx

Total Students

Administrator

(n=231) (n=28)
2,74 2.%9 -
2.26% 2.90
2.91 2.50%~
2.66 2.15
2.79 2.64
2.7 2.68
2.55 2.87
2.77 2.87
2.96 2.71
2.73 2.91

P

Y
006
.01
510
. 394
L4380
.08]
.633
.024
406

Students and Aoministrator ranked students’ abili y to deal effurfxvdfyqﬁfzn

confiicts on a 4-point scale;
* Significance at p<C.05

Table 4.24.

e o .
_ph. o
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e e 0,00%,

Extent to Which Administrators and S

vould Report Victimizatien.

of the time;

=.05)

Means of Extuent of Stuc nts

’

Behaviour Total Studente«
An=E3l

Fights 2.4

rhreats with weapons 2.267"

Verkal threats 2.31

Things damaged or stelen 7.66

Bullying 2.79

Punching, hitting, grabbing 2.77

Sexual harassment 2.59

Spitting 2.71

Teasing,swearing,name calling .96

Ethrnic cunflict 2 T3

Students and Admini-“rator responded on o~ d- 0 e

ihe time; 2= Fometimes: 4= Never. AT RS LI

(aa =.05)

‘scale; 4
coanre at p<().l)F,;

Reportamg «f e

Administrator

__n=28) _

1A
.00
.50¢+
.15
.61
.68
.82
.81
D
.91

NN R W W

N B3N

~N

Alﬁnyb:

Somet imes; 4=

e Ol

Hever o

ndents F~raceive Students

sation

P

27
LU06
. 001
.510
. 394
. 480
.08,
R
004
L4086
Most of
e o prnLond,
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Table 4.25. Extent to Which Administrators and Students Perceive the Observed
Extent of Sch0l Violence

Means of Extent of Observed Extent of School Violence

Hebavior Total Students Administrator P
=230 (n=28)
Fights 2.55 2.18* .021
Threats with weap~rs 1.86 1.7¢ -648
Verbal ths~ats 2.64 1.21*** .000
Things damaged or snunlen 2.75 1.96%** . 000
Buliying 2.67 2.15** .003
Punching, hitting, gratwing 2.68 2.11%** . 000
Sexual harassment 2.05 1.64+*+ . 004
Spitting 1.99 1.68 .428
Teasing,swearing,name calling 2.95 2.297+% .000
Ethnic conflict . .m.as l.46°++ - 000
Students and Adminicirator responded on a 4-point s:ale; 4= Always; 3= Most of
the time; 2= Sometimes; 4= MNever. * Signiticance at p<0.05; **_p<0.01l: *** p<0.001,

(a =.05})



Chapter 5

SUMMARY, IMPLICATIONS, PERSONAL REFLECTIONS, CONCYYSION

The fcllowing chapte: provides a summary of the findings
presented in the preceecing ' apter. Thevuretical and practical
implicat® >ns are also outlined together with the potential for

futivr~ esearch, and personal -&i ‘. tions.

Summary cf Findings

The purpose of this study was to explore the perceptions
of students and administrators with respect to the nature,
extent, awareness, and management of violent behaviors in their
schools. This purpose was pursued through a questionnaire study
of 231 students and 28 administrators representing junior high
schools in central Alberta.

The enthusiastic resnonse ¢’ _students who provided data
pointed to their genuine interest in the topic of school
viclence. After completing tneir questionnaires, several
students apyp-oached the researc!.er to express appreciation for
naving had their opinions of school violence solicited. One
studaent wrote on the survey:

Getting our input and our ideas and opinicns was really a
good idea. Not many people want our opinion. Theanks.

From all indications, the topic of school violence is
relevant to this age group, (12-15% year olds) which dominates
the junior high school studeni population.

Administrators who participated in the school-based study
also showed interest, although of a different naeture. During

conversations with the researcher after the school administered
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questionnaires were completed, administrators expressed genuine
sympathy and support for the study of school violence. At the
same time, administrators participated in the study with
trepidation. Concerns were expressed, for example, that

participating students might cast an uncomplimentary light on

their school:

1’11 be very interested to sze what my kids say. We have the
ovdd problem, nothing serious... school violence isn’t a

problem hers.

You know how teens at this age are, always challenging,
pushing our buttons... it would not surprise me if some of
them blew things out of propo.:ion on their surveys.

Kids may think we [th. staff] don‘t know what’s going on,

but we have a pretty sherp eye on things. We know pretty

well everything that they’re up to, even when they think

otherwise.

Although only a small percentage of Alberta’s
approximately 120,000 juniecr high school student population was
represented, manv of the ey findings of this study were
consistent with those of other Canadian researchers (e.g., - n
et ai, 1993; Kasian, 1992; Smith et al., 1295; Hart, 1993).

The specific findings of the study ail relate to the
general research questicn which was “what are perceptions of
stucents and administrators of Alberta’s junior high schools
with respect toc the nature, extent, awareness and management of
school violence. From the list below, numbers 1 addresses the
subproblem ot “how safe students felt at school.” Numbers 6, 7,
16, 17 address the subproblem of “whcther or not students

perceived their school as an enviroremnt of violence.” The

subproblem regarding “what do students perceive to be the nature
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of the problem?” was addressed by numbers 2-5, 8, 9, 10, 15, :8.
“What are the circumstances under which students would inform an

adult of a violent incident?” is answered in numbers 11 to 14.

1. A majority of students responded that they felt safe at
school, always or most of the time.

2. Students reported observing more violence than personally
experiencing it; < ae highest observed behaviors being
“teasing, swearing, name calling,” “things damaged/st..=n,”
and “punching, hitting grabbing.”

3. “Teasing, swearing, name calling,” “verbal tilrcats,” and
“things damaged/stolen” were the b2haviors students
indicated they perscnally experienced to be most prevesant;
“threats with weapons,” the least.

4. Over one half of the siudents were dissatisfied with the way
victims of school violence were treated, in particular the
victims of “bul'  :ing,” “things damaged/stolen,” “teasing,
swearing, naine calling” and “se¥-al harassment.”

5. Students were least satisfied with the way perpetrators of
“teasing, swearing, name ccllirg,” and “bullying” and sexual
harassment were treated.

6. The majority of students classified “sexual harassment,”
“threats with weapons” and “things damaged/stclen” as major
behaviors.

7. Female studerts indicated that they were becoming
increasingly more involved in violent behcviors.

8. School violence ''as 1ot a gender neutral topic, and affected

male and female students differently.
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in.

11.

12.

13.

14.

15.

1€,

Student confidence in staff awareness differed between
grades; grade 7 students more confident than either grade 8
or 9 students that staff were aware of school violence.
Students considered staff least aware of “sexual harassment”
and the most aware of “things damaged/stolen,” “fights,”
and “ethnic conflict.”

“Threats with weapons” was considered the least observed or
personally experienced problem by students, a behavior

they considered teachers relatively unaware of, the type of
conflict situatior they could not effectively deal with and
an incident they would most often report &35 victims or
witnesses.

3tudent victims and witnesses of school violence were
unlikely to repost such to the degree that school staff
presumed they would.

Witnesses of school violence were more likely to report
incidents to teachers i. there were no other witnesses
present.

Students would report viciimization more readily if the
perpetrator was not a friend, was younger, physizally
smaller, unpopular, and no one els: was watching.

The highest percentage of students undecided about whether
to report witnessed violence were those who witnessed
sexual harassment and ethnic confl.ct.

More male students indicated that they were able to deal
with conflict situations than did female students.

over 50% of students had personally experienced fights,

st~len or damaged property, punching, hitting and grabbing
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at school, 23% of the students had experienced sexual
harassment and 15% threats with weupons.

17.Sctudents commented on t.eir frustration with the lack of
teacher response to violence, a belief that little coui: be
done to reduc™ this violence, a desire for more effective
discipline of perpetrators arizi better awareness and
treatment of victims on the part of teachers.

18.Individual school <ifferences were must pronounced in
students’ responses to the extent of observed violence and

their perceptions of teacher awareness.

Administrators pesoeptions were markedly different from
students in a number of key areas:

1. Administrators felt students were more capable of dealing
effectively with conflict, especially “threats with weapons”
and “ethnic co’ ©ii.bt."

2. Administrators cc..- dered the extent of most violent
behaviors at school ta re less than students did; the most
prevelant being “teasing, swearing, name calling,”
“bullying” and “fights.”

3. Administrators weres more confident of their own and their
staff’s awareness of school violence, especially “fights,”

“threats with weapons,” and ‘ethnic conflict.”

4. There was a bulief by administrat»ors that students were
genr ally satisfied with the manner in which victims of
“threats with weapons,” “fights” and "“sexual harassment’
were treated. This was consistent with students’ responses,

except in the case of “sezxual harassment.”
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5. Administrators responded that students’ satisfaction was
greatest with the treatment of perpetrators of "threats with
weapons,” “fights” and “ethnic conflict;” consistent with
student responses.

6. Administrators presumed that more students would inform
school staff of witnessing school violence, especially
vethnic conflict,” “sexual harassment” and “verbal threats.”

7. Administrators responded that students would generally report
victimization of “verbal trreats,” “threats with weapons”
and “sexual harassment.”

The guestion asking “Do you feel safe at school?” el ced
as positive a response from students as did the similer question
posed to administrators (“Do your students feel safe at
school?”).

Although the data collected in this study suggested that a
majority of students generally felt safe at school, reponses to
more probing questions provided an expanded perspective of what
students perceived to be occuring in their schools. For example,
although 79% of students felt safe “always” or “most of the
time,” ove. one-half of male students had experienced phys '.cal
forms of violence (e.g., fights, bullying, punching, hitting,
grabbing), verbal thieats and theft or damage ¢f property. One-
fifth of male students indicated that they had been *“ ceatened
with a weapon at school. Sexual harassment was experienced by
sver 25% of female students, whereas ethnic conflict affected
one-third of male respondents. Despite the fact that only 4% of
students responded that they “never” felt safe at school, 20% of

students observed weapons and over 50% considered bullying to be
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“very big” or “big” problems; thus indicating that observing
violence did not influence perceptions of “feeling safe.”

For the majority ~f questions, stiident responses were
significantly d:lfer~nt from those of 7 'ministrators. In many
ca3es, these differences in perceptio ~f the nature, extent
and management of school violence could have been attributed to
students intentionally not reporting their victimization;
administators were seldom informed. Fear of retribution was a
common explanation provided but certainly not the only
consideration in students’ failure to report incidents of
violence. The relationship of the victim to the perpetrator, the
witness to the victim or perpetrator and whether others were
watching the incident were also contributing factors in

tudents’ willingness to report school violence.

Students were mcderately satisfied with their schools’
manner of dealing with pervetrators cf violence, often
expressing a preference %ur 'ictims < .ing matters into their
own hands in the form of r« :1.ation. The treatment of vicuims
was deemed less satisfactory than that uf perpetrators,
reinforced by a belief that teache .. werc largely unaware of

violent activities at school.

Implications

Although there have been several re~ent individual school
and district studi=zs conducted across Canada (e.g., Kasian,
1992; Ryan, Mathews & Banner, 1993; Smith, bertrand, Arnolid, &
Hornick, 1995), there is still much to be learned regarding

students’ percepfions of the nature, extent, and management of
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school violence. For the most part, previous work («z.g. BCTF,
1994) has focussed on determining teachers’ perceptions of

v Liscr or not youth violence in _chools has escalated over the

s+ . number of years.
Undoubtedly, such information is useful and plays a role

in understanding the issues from the perspective of those

entrusted with maintaining “order and discipline” in a school

(Alberta School Act, Sec. 13-f & 15-e, 1988). However, as

Hochberg (cited in Johnson, 1287) and Litterer (1973) cautioned,

one of the weaknesses of having only fragmentary information is
that “ individuals are frequently cbliged to make perceptua.
assumptions and hold personal expectations which lead them to
perceptions that diverge from reality and from those of other

~ o \
G
PO L P

witnesses” (cited in Johnson, 1987, p.

The findings presented in this study indicateu that

studen® and administrator perceptions « I .:hool violr ~ce did
differ significantly in many aspects. Sevz® .. :wnlic-lions arise
from becoming aware of this “perception cap,' ihe most obvious

ol whiich is the need for continued research in the field of
school violence.

On a similar vein, if current practices were developed on
the basis of administrator or teacher perceptions and
assumptions of stud*ac:’ perceptions of school violence, how
effective can these praccices be? If, as indicated in the
findings presented in this study, students are not satisfied
with what tcachers perceive to be effective consequences ror

bullies, a positive outcome could be an evaluation and possible

modification of prevailing policies and practices governing
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student discipline. In their 1995 survey, Day, <nlench,
Macdougall & Beal-Gonzalez found that fewer than 20% of school
boards in Rlberta had alternatives-to-suspension programs (a
common punishment for repeat offenders e.g., chronic bullies).
In light of some of the comments from both students and
administrators in this study, it would thus appear advantageous
for boards to consider the merit of pursuing alternative and
more effective consequences for perpetrators of violent
behaviors, such as bullying.

Students expressed an even greater dissatisfaction with
the treatment of victims of school violence, in particular
victims of bullying and sexual harassment. A number of salient
comments were provided by students expressing their feelings of
frustration related to their belief thet little could be done to
change positively the anxieties and fears that are part of
actual or expected victimization. Unfortunately, aftermath
suppnort services which are designed to “address the trauma
experienced by victims and witnesses of violent acts” (Day, et
al., 1995, p. 191) do not exist in any of the surveyed boards in
Alberta. As well, not one recommendaticn that applied to victims
was offered by administrators who participated in this study.

Policies designed primarily to provide a list of
consequences for perpetrators of lnappropriate behaviors ignore
the relationship researchers are finding (Smith, et al., 199%;
Mathews, Caputo & Ryan, 1993) between students experiencing high
levels of victimization and later demonstrating thelr own
delinquency. In support of this contention, a number of students

expressed a preference for “taking matters into (their] own
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hands” through reteliation, if “aced with victimization. In this
regard, it would be interesting to determine if increasing the
effectiveness of response to victims of school violence would
substantially reduce the number of incidents.

With regards to spscific incidents of violence, a
substantial amount of Canadian research has bheen devoted to the
study of weapons in schools. The findings from this study
suggest that weapons were considered a small problem by students
and administrators. Most often, weapons were carried for self-
protection rather with intent to cause harm. Students in this
study rated the use of 2+ pons as a serious offence that they
would 1 port as eithei victim or witress of. Furthermore,
students indicated a high level of satisfaction with the way
victims and perpetratcrs :..¢ weapon threats were dealt with by
school administration. As regards the 231 students in this
study, therefore, extensive efforts to address weapons would not
be o uceful or relevant as educating students on sexual
hz. .ssment, an activity students considered teachers largely
unaware of, victims of whi:'., were not dealt with effectively
and, which students indicated reluctance to report as witnesses
or victims.

In summary, this study highlighted the need to identify
and resolve differing perceptions students and administrators
have on the nature. extent and management of junior high school
violence. Analysis of the data together with a review of related

literature provided a reference point from which to advance from

exploring students’ and adminstrators’ perceptions of schoel
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violence to future research that seeks to identify and reduce

constraints to providing students with violence-free schools.

Areas for Further Research

This study focussed on the perceptions of junior high
school students and administrators as to the nature, extent,
awareness and management of violent behaviors at school. Further
comparative studies on school vioclence could be conducted on the
perceptions of teachers, supp»>rt staff and parents through
similar questionniares.

Individual school differences were noted in the findings
of this study. It would be worthwhile to explore the cffects of
cultural, ec "=~mic, social and administrative differences among
tk :se scho- - a2 may have contributed to differences in the
nature ard -zienc cof schcol violence.

The configuratior of the junior high schools used in this
study was grade 7, 8 and vy. Grade differences were noted in
responses provided to many of the guestions (e.g., grade 7
students were more confident of their teachers’ awareness of
school violence.) It may be worthwhile to investigate schools
with various orade configurations (e.g., grades K-9 and 6-8) in
order to determine if different student age groupings within a
schuol signiiicantly alter student perceptions of school

violence.

"

Much has been said 1n the literature regarding the "“code
of silence” (Mathews, 1994) that exists amongst stafi and

students which underplays the true nature and extent of violence

in schools. The results of this study suggest that the nature of



this “silence” is multi-faceted. Administrators do not simply
avoid or deny that a problem may exist. In many cases, students
are simply electing not to report their victimization. The
findings of this study indicated that fear of retribution was
only one of a number of contributing factors in students’
failure to report incidents of violent activity. Probing the
factors which most inflaence students to take responsibility for
informing adults (teachers, administrators or support staff) of
violent incidents they witness or are victims of at school may
help to expand theories regarding the moral dilemmas, fears and
challenges faced by those students who are victims or witnesses
of school violence. Likewise, it would be interesting to explore
further the nature and extent of this “code of silence;” who
else knows what and is not telling whom and why?

Future research questions could look at which variables
most increacse student reporting of both observed as well as
personally experienced violence (e.g., treatment cf victim,
treatment of perpetrator, increased staff supervision, percelved
seriousness of the behavior, relationship to the perpetrator).
Such knowledge would provide direction for redesigning current
school practices and policies that may no longer be effective in
the prevention and response to violence

Prior to the study, the researcher was challenged by o
number of educators as to the reliability of collecting data
directly from students. They wondered whether students could be
credible informants. Given that the findings of this study were

consistent with those found through similar research across
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Canada (e.qg., Kasian, 1992; Ryan, Mathews & Banner, 1993) there
is reason to suggest that in fact, students can be credible
informants. To alleviate concerns regarding the reliability of
student data, it is recommended that future studies use
triangulation’(e.g., interviews, direct observation) to further

explore students’ experiences of school violence.

Personal Reflections

The following is an analysis of the findings presented in
this thesis from a personal perspective. These views are an
integration of personal beliefs and opinions formulated from a
review of relevant literature, past experiences, as well as

reflections on the findings of this study.

Challenges for Schools

Undertaking to study the problem of school violence is not
an easy task. Dr. Mathews, one of a number of professionals
across Canada who have been sounding the alarm on school
violence, finds the task often daunting and discouraging. We as
adults would simply not accept such conditions as exist for an
increasing number of students in our schools. "Imagine being
racially taunted, or insulted because of your body size, sexual
orientation or accent. Imagine being shoved up against a wall,
being knocked to the ground, or bei .g attacked by a group of

colleagues who take your jacket or sweater or shoes as a trophy"

(1994, p. 38).

' The term “triangulation” is used as defined by Borg & Gall (1989) to
define a method of “using several different kinds of data-collection
instruments... to explore a single problem or issue” (p. 393).



85

Does there exist a “code of silence” that serves Lo
downpiay the true extent of school vieolence or is there as West
(1993) argues, an overstatement of a low-key problem motivated
by political winds? At first glance, it may appear as though
only a small minority (4%) of the students in this study were
affected by school violence to the extent that they “never” felt
safe at school. However, if this number is found to be
indicative of provincial trends, four percent of the
approximately 120,000 junior high school students in Alberta
translates to over 4800 students. If we include the students who
responded that they felt safe at school “sometimes,’” this number
increases to 22,800 students (4% plus 15%)!

It is certainly not my intent to stir up mass hysteria or
elicit fear, as Wayson (1985) and Wall (1995) accuse many people
of attempting to do when discussing school violence. At the same
time, it is difficult to ignore the potential implications of
the findings presented in this thesis.

One of these f{indings points to a marked difference in
students’ and administrators’ perceptions of the magnitude and
nature of violence in schools. If these differing views are
generated by an under-reporting of school-based, who 1is not
reporting what and why?

Several possible explanations are offered, primarily as a
result of this study. Students are not always confident in their
ability to respond effectively to certain behaviors. Moreover,
they are often undecided akout whether to classify the behavior
as a major or minor offence (e.g., punching, hitting, grabbing).

Very often, as the students indicated, they are reluctant to
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report incidents of violence from a real fear of reprisal.
Perceptions of ineffective consequences or the perceived lack of
teacher awareness and concern are additiocnal factors which exert
pressure on students to accept victimization and develop
alternate strategies such as taking matters into their own hands
through retaliation.

Lack of awareness among staff, together with students
being unwilling to report episodes of violence seems a “recipe”
for the kind of “code of silence” Mathews (1294) speaks of as so
often distorting knowledge of the extent of school violence.

How is it possible to break this code of silence and work
towards solutions? At the very least, there needs to be an
acknowledgement that school violence does exist ancd that often,
its nature and management 1is perceived quite differently by
students and administrators. Second, schools must recognize that
they have a legal and moral duty to deal effectively with
violence in schools, regardless of its root and underlying
causes.

Boards must be provided with a clear understanding of how
safe or unsafs their schools are. Questions such as those used
in this study could be asked of staff and students in order to
explore whether or not there is a problem of school violence and
the nature and extent of whatever problems do exist. Staff must
be encouraged to speak freely to the realities of what is
occurring in their schools, without fearing that this will lead
to reprisals.

In some ways, teachers and administrators are faced with

an almost impossible task. The elected school board and the
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public expect that their educators maintain violence-free
schools. Therefore, any initiative taken by the schools to
reduce violence is often perceived by the community as a failure
of administrators to have “maintained order and discipline” as
legislated by the School Act. Quite often, boards and the public
assume that their schools are already at the optimum in terms of
student safety. Such pressure to maintain a positive image
constrains administrators’ motivation to request resources for
school violence reduction. Effectively, any movement to address
violence on the part of school staff is seen as an admission
that a problem exists.

In many ways, it is the differing perceptions (e.g.,
media, public, teachers, students) of the nature and e«tent of
school violence that perpetuates the “code of silence” and
influences response. As stated by Johnson (1987), “perceptions
shape human attitudes and behavior; their impact is pervasive
and unavoidable” (p. 206). Perceptions are also developed and
shaped by many factors, including societal, cultural and
personal values. Although it is defensable to attribute violent
behaviors in schools to a combination of causes, the danger lies
in “perception bias” or “conflict of perceptions” (Johnson, p.
217) leading to inaction. For these reasons, our politicians,
and our public must be prepared to applaud those who ask for
research, policies or programs that will effect a reduction in
the extent of violence in their schools.

School boards must actively pursue their obligation to
provide schools that are safe communities of learning by

encouraging and empowering their staffs to identify the nature
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and extent of a problem that unfortunately arrived in our
schools. Such strategies should be divided into three areas:

response, intervention and prevention.

Response

Response to school violence combines &an obligation to
provide for incident reporting and meaningful follow-up as well
as a comm:twment to ceal fairly and effectively with the victims
and the p.rpetrators. Response must be fair, compassionate, yet
consequential. The success of any process to deal effectively
with schocl violence will depend largely on a common
understanding of expectaticns and limits of tolerance.

ontario, for example has gone to great lengths to adopt a
“Violence-Free School Policy” (1994), which communicates a zero-
tolerance philosophy on the part of the Ministry of Education.
Zero tolerance is not a focus on punishment and it is not
premised on "fixing bad kids."

Zzerc tolerance suggests a philosophy that sets limits, by
clearly articulating to studenis and staff that there are
consequences for vioient behavior. As indicated by students
themselves, there is a growing desire for movement in this
direction. Students in the study wrote: “kids need stricter
rules,” “more consequences for bad behavior,” and “worse
punishments for those who cause trouble because they know they
can get away with it.”

In its application, zero tolerance will only be effective
if it is two-sided and equally applied. Therefore, it becomes

just as intolerable for a student to utter a racial slur, or a
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group of boys to whistle and sexually harass a girl, as it is

for a staff member tc walk by and ignore it.

Intervention

Ideally, intervention programs should reduce to zero the
number of violent behaviors that already exist in a school. In
order to achieve this goal, the first reguirement is to break
the “code of silence” and identify if a problem exists.

For principals, this may mean a concerted effort to “get
in touch” with what their students are experiencing; a survey of
students such as the one used in this study, is often a useful
first approach. The antecedent in uncovering the nature and
extent of school violence is that a climate exist within which
staff have the support to resist the political pressures of
their community to maintain a good public image at all costs.

Intervention programs focus on the coordination and on-
going assessment of available community resources such as police
liaison officers, social services, counsellors, community youth
programs. In his study on youth gangs, Mathews (1993) reported
that the overwhelming conclusion cf all participants (youth
workers, police officers, youth gang members, school
administrators, parents) was that “little progress can be made
[on youth gang violence] until school officials acknowledge the
problem” (p. 59).

The Ontario Violence-Free Schools Policy (19%4) describes
intervention as a two step process beginning with an early-
identification practice aimed at identifying those children that

are at risk of being perpetrators and/or victims. After
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identification, the focus would be on helping those children
develop anpropriate social skills.

Initiatives may also include support programs that are
developed for students who require temporary withdrawal as a
rest. t of suspension. The most common reason for major student
suspensions in 1991 was "conduct injurious to the physical or
mental well-being of others in the school” (cited in MacDougall,
1993). Traditionally, disciplinary measures have involved the
removal of a student for violent behavior. Incre asingly,
students themselves are urging educators to adopt positive,
rehabilitative measures that will teach the offending student
alternatives to violence and effect a safer school upon his or
her return. Participating in community service or school
fundraising are examples of constructive discipline that
students themselves suggest would be beneficial:

Maybe they’ll [perpetrators] realize that they are a useful

part of the school community, too, as opposed to being

outside or separated from the school community, in a

classroom marked Detention Room.

(student cited in Polanyi, 1994, p.11)

Violence Prevention

Onz of the best investments we can make is in prevention
programs, rather than simply spending dollars on treating
violent offenders (Wright, 1994). Prevention programs begin with
an understanding of those elements that make a school safe. Hill
and Hill, (1994) found that a safe school has a sense of being
anu purpose,and the students feel a part of a community whose
membership is known and accepted. Safe schools typically have
programs that teach students how to deal with anger and how to

mediate conflict. In safe schools, discipline is consistently
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applied, behavior standards are known, staff are involved and
there is zero tolerance of verbal and physical violence.

Strategies aimed at prevention have included: the
development of pousitive behavior programs that recognize the
exemplary acts of students, resources that enable teachers to
organize extra-curricular activities to promote a team
environment amongst students, student involvement in behavior
plan formulation, initiation of school programs that recognize
community service as an integral contribution by students,
curriculum that teaches students the skills needed for peaceful
and co-operative problem solving.

Preventative strategies must also involve a commitment by
parents and their community to promote clear and consistent
behavior standards; behavior not tolerated in the classroom
cannot be condoned in hockey arenas, soccer fields, baseball
diamonds, corner stores, or malls, for example. School violence
can only be eliminated if community members commit to work

collaboratively with schools and homes to address societal

violence.

Reflections on Method

This study used a questionnaire administered by the
researcher to students in onz of 2 settings: (a) students sat at
individual desks in a classroom, completing the questionniire
alone and in silence; (b) students were seated in a group
configuration, sharing extensive dialogue with their peers while

completing their questionnaire.
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It cnuld be argued that students who completed a
questionnaire in a group setting did not necessarily provide as
individual a response as did the non-group students, nor were
all questionnaires immune from tampering (as discussed in
Chapter 3). At the same time, students who were in groups showed
more enthusiasm for completing the questionnaire. The
discussions amongst those students were animated, questions that
were asked of the researcher were probing and often provocative.

It is my opinion that a beneficial method of gathering
information on student perceptions ¢ school violence is a
combination of both group and individual data collection. In
such a study, students would be asked to complete a
questionnaire individually at their desks. At a later date, the
same group of students would be requested to participate in
small group discussions, focused on the key findings as obtained
from their questionnaire data. Such a method could provide added
perspectives and insights into a broader understanding of
students’ experiences of school violence.

A number of participants in the study would not fill out
their questionnaires until such time as the teacher had left the
room. Several students also asked the researcher repeatedly, for
reassurances that their responses would not be shown to the
principal or teachers of the school. For these reasons, it is
recommended that only the researcher administer a student
questionnaire on school violence and that students be reminded

several times, that their anonymity will be preserved throughout

the study.
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Conclusion

The purpose of this study was to explore the perceptions
of junior high school students and administrators as to the
nature, extent and management of school violence.

The data collected from the 231 students suggested that
they generally felt safe at school. Students who indicated
behaviors were more than a “little problem,” did so on the basis
of observation, not personal experience. This finding confirms
the belief of many administrators and researchers (Mathews,
1994) that there are more student observers than victims or
perpetrators of violence. What the results of this study did not
establish however, is whether this majority were merely, as
Mathews stated, “passive observers of violence” (1994, p. 39).

Indecision about the gravity of certain behaviors, a lack
of confidence in knowing how to deal with potentially serious
conflicts (e.g., threat with a weapon), hesitation over
reporting the witnessing or victimization of violence, and fears
of retaliation are findings from this study that guestion how
“passive” these observers truly are.

Undoubtedly, for the 4% of students who indicated that
they “never” felt safe at school, there is a serious need for
schools to identify and deal with the problems that have led to
this perception. The more important challenge for educators, is
to recognize that school violence may affect far more students
than is realized. An enhanced awareness of how student victims,
perpetrators as well as observers respond to school-based

violence would be invaluable. Such insights could be
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instrumental in determining which strategies and programs best
address response, intervention and prevention of school

violence.

Schmidt et al. (1990) cautioned that schools were already
overburdened with society’s expectation that they will cure all
of its ills. Nonetheless, as Auty warned: “problems arise when
prevailing attitudes dictate that the maintenance of a safe
school is somebody else’s job.” (cited in Orbit, 1993, p. 22.)

Having to play a pivotal role in addressing youth violence
can be viewed by some educators as yet another added
responsibility schools must assume that rightfully lies in the
hands of others, be they parents, police or the larger
community. HNotwithstanding the legitimate frustration this must
bring to administrators especia.ly, there needs to be a
recognition of the tremendous potential for schools to effect
positive change.

As the data collected in th.s study imply, school violence
does exist in Alberta’s junior high schools. Moreover,
victimization is often suffered in silence with long lasting and
traumatic effects. For example, a recent article ia the British
Journal of Medicine (Dawkins, 1995) urged doctors to recognize
that bullying was essentially a form of child abuse that could
lead to high levels of distress, school absenteeism, and often
suicide. Dawkins (1995) further stated that teachers, parents
and other adults typically underestimate both the prevalence and
effects of bullying, but “to ignore bullying is to condemn
children to further bullying and may prejudice their academic

achievements and adjustments in adult life” (p. 273).



I believe that the problem of youth vioclence can be
mitigated through a multi-disciplinary approach, with schools
playing a leadership role through their efforts to address
violence in schools. Heather-Jane Robertson, Director of
Professional Development with the Canadian Teachers’ Federation,
summarized the need for such a collaborative effort:

Alone, no individual ir sufficiently powerful to counteract
the practices and beliefs that are nourished in a culture of
violence. Yet, every act, however small, that challenges
this culture weakens its hold on us.

(Viole=w..~ Prevention, 1995).

Certainly, schools have in many ways become a mirror of
society; youth crime and violence spilling from streets to
classrooms and vice versa. This should not preclude schools from
positively influencing and leading society. Programs which focus
on prevention, intervention and response must be on-going, in
any effort to reduce and eliminate school violence; th?y must
become a daily part of the curriculum; they must work towards
facilitating a more peaceful and safer learning environment.
Efforts in the area of school violence reflect a commitment to
students that their safetv and well-being is of paramount
importance.

In response to the open-ended question in this study
asking students what they felt could be done about school
violence, numerous suggestions were provided ranging from
preventative measures to more effective response towards victims

and perpetrators.
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One comment in particular served to emphasize the urgency

for increased attention to the study of and response to school

violence:

Us students have seen alot of bad stuff. But everything goes
when you adults turn your bark on us. We don’t want you to
watch us all the time, but jast experience how much we’ve
seen through our years of schooling. But we live with it. We
don‘t let (it) show that it bothers us. {(Grade 8 student)

Left unchecked violence spreads, and to allow students to
accept violence as a natural part of growing up, is
irresponsible. As educators, our efforts to deal with school
violence must be rigorous and have as their focus, a clear
understanding of and compassion for children and the struggles

that they are facing. In the words of Mahatma Ghandi:

If we are to reach real peace in this world...
we shall have to begin with the children.
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STUDENT SURVEY

CONITBLNTIAL INTOKITION

Sequential Nuzters

Student Data

#i. rade: male O Female O

please mark (X or V) to the survey questicns

#2. How would ycu classify these behaviozs?

N
[

noanonoannan

[RERR SRR RN AR AN
nooanonnnen

achniz

43. Please mark (X oz v ) what vou have excerzenced a:t schoocl:

reats with weagens
veszal thrzats
gs damaged or s
pullying
purched, h:t, gracce<
sexual hkarassment
sgas ugcen
teasing, swearing,
ethric cznllict
other (please indicatea:

oOoooDonnanno
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#4. Are you happy with the way wvictima of these activites are dealt with at achool ?

fights: AlwaysO Most of the timed SometimesD Neve: 0O un rdedld
threats with weapens: AlwaysO Mgt of the timed  SemetimesD NeverD) Undecrdedd
verbal threats: AlwaysO Mozt of the timeld SometimesD Neverfd  Undeatded

thinga damaged, stolen:AlwaysD Most of the timeld ScmetimesO Neve:D Undecidedd

bullying: AlwaysO Most of the timed ScmetamesD  NeverD undecidedD

punching, hitting, AlwaysO Most of the timell SometimesO NeverD  UndecidedT

grabbing

sexual harassment: AlwaysDd Most c¢f the t:meld sometimesD Neve:(O Unidecidedd
AlwaysQ Most of the t:meD  ScmetimesD D UrdenndedT

spat upon:
Mewe:TH Unde rdedfd

teasing, swearing, alwaysO Most of
rame calling
Mcat aof timeld  ScmerimenO Moo 01 Uride oy ted

45, Are you happy wxth the way students that cacse thezne

with at scheol?

fr3hzs: AwaysO

threats with weapens: AlwaysO

AwaysO
awaysO
ayss Mgzt ¢f =
sunched, hit, AlwaysQO Mast =f T e
gzacted
sexual harassment: Moss ¢f tho Timell 1o tenC
sgat upon: e dpall
Teasing, SwWesrLng, nevce s UnaesidecC
name calling
e} teve:D UndecideczC

ethnic conflict: alwaysO Most of the timell



#6. Do you know how to

fights:
threats with weapons:
verbal threats:
things damaged, stolen:
bullying:

punched, h:t,
grabbed

sexual harassment:
spat upen:

teasing, swearing,
name calling

ethnic conflict:

#7. From what YCU HAVE

weapons are: A
things damaged

¢z stolen is: A
tullying is: A

sexual harassment: A
sgitting 3¢ A
teasing, swearing,

name call:-ng is: A

echnic conil

deal with conflicts?

AlwaysO Most of tne timel] Sometimesd  NevezD
AlwaysO Mcst of the timeD SometimesD NevezO
AlwaysO Mese cf the timed SometimesD NewverD
AlwaysO Most of the timell SometimesO NeverO
AMwaysO Most of the timed SometimesO Newverld
AlwaysD Most of the timeld SometimesO NeverD
AlwaysO Most of the timed ScmetimesD NeverO
AlwaysO Most of tha timel Scmerimes(d  Neve:D
AlwaysO Mest cf tme timeld ScmetimesD Neve:G
AlwaysO Most ef tme t:mell ScmetimesD  Newvarl
OBSIRVED iz your achecl

% zig pooorenmic s

N frzogrstlemdd A

ES Alizule
verw big gzoklenm A iz zroblexnC A lizzle prozi
very TLz ~

~ ciz preclemt Ale
very big greblemll 2 b:g coeblexDT A lictle groool
very ZiZ =
very tig problenC A £z croblemC A
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UndecidedO
UncecidecdD
UncecidecdO
UndecidedDd
UndecidecdO

Undecidedd

tndacideds

UndecidecC




#8. From what YOU HAVE PERSONALLY EXPERIENCED, in your school:

fights are: A very
weapons are: A very
vaerbal threats are:A very
things damaged

or stolen is: A very
bullying is: A very
punching, hitting,
grabbing is: A very
sexual harassment: A very
spitting is: A very
teasing, swearing,

name calling 12: Aovery
ethnic conflict 15:A very

¥9. My teachers and

big
big
big

big

big

big

big

big

big

big

f:chts:

threats wiih weap
verbal threats:
things damaged, st
bullying:

punching, hit::ing
grakking

cns:

olen:

sexual harassment:

spitting

teasing, sWeaIiing,
rame call:ing

erhnic canfly

problexD
problend

problenD

problemO

problerd

problerd
problemld

problexD

AlwaysD

AMwaysO

AlwaysO

AlwaysO

Alwaysd

AlwaysO

AlwaysO

AlwaysO

.- -
Aswaysl

AlwavsO

A big preblemd
A big proklexD

A bi1g problerO

A big problemD

A big problerm(d

A big proplemld
A big preblerd

A big prontemD

Uzgc o zhe zimel
Most cf the wumel

Mosz cf the timel

A

A

lrttle
l:ttle

lictle

little

little

problemd
problesd

probleml]

rroblemd

problesd

preblex

problexnd

- propleni?

cemerinesT neen: O
Semezimess Mae s
Scmetimes(C NavarD
Scmer.mness SETEE 3 ]
Scmeszimenld Hern
Scmetimesl vaverld

Ne

No

No

No

No
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ProbleaO
Problem(d

Probleml)

problenl)

Problend

Probleml
Problenld

problerD)

problenl

Problens

Unteciaeds

s

Uncecidedil

U
e

Uncacia

zezidedl

siae il

edC

tnaeiaeal

UncesidedD

Unia

Yoleol

1decl

C




# 9.If YOU ARE THE VICTIM, would you tell the teacher or principal about:

If | was a victim of
FIGHTS

1 was a vicam ol.
VERBAL THREATS

if  was a victim of*
THINGS DAMAGED
OR STOLEN

108

| would tell a teachar i, Alvays *oet of the Time Sometimes | Never | Undecided

Person causina behaviour is:

A friend

Not a friend

Younger

QOlder

A boy

A airl

Popular

Unpopular

Others are watching |

No one else is watching |

Physically biager than vou |

Physically smaller than you | ! ! O

| would tell a teacner (. Alwavs TMcs: githe Time | Ssmeumss | Never jUncec:ged !

Person causing behaviour is: I | I |

A friend : 1 | |

Not a friend | | ! f i

Younger | | i ] i ]

Older ! ' ! | ] |

A bov i ! | : | ;

A a! ] | 1 ] | J

Fceoular i ! !

Unoooular ! i | i i

Others are walcning | i | i | ;

No one else 1S walcring i ! ! : | i

Physically bigcar than veu ] . | i | .

Fhysically smaller than vcu ! ; | ! ] |

I would teil a teacher if [ Alwavs | Most cf the Time Sometimes | Never | Uncecigec |
] |

Person causing behaviour is:
A fnend

Not a friend
Younger

Older
A bov

A airl
Pgooular

Unoooular
Cthers are watcang

No one eise is walching

I
|
I
|
I
!
i
|
I
!
i
!
|

Physically biggef than you

Physically smaller than vou



It 1 was a victim of:
BULLYING

If { was a victim of.
FUNCHING, HITTING
GRABBING

1 1 was a victim of
SEXUAL
HARASSMENT

If | was a victim of.
THREATS WITH
WEAPONS

108

| wouid tell a teacher if.

Alwavs

NMost of the Time

Sometimes

Never |Undecided

Person causing behaviour is:

A friend

Not a friend

Younger

Older

A boy

A girl

Popular
Unpopular

Others are watching

No one else is watching

Physically bigger than you

Physically smalier than you

| would tell a teacher if.

Always

Nas: of the Time

Sometimes

Never |Undec.d2u

Person causing behaviour is:

A friend

Not a friend

Younger

Older

A boy
A gir

Pooular
Unocpular

Others are watching

No one else is watching

Physically bigger than you

Physically smallar than vcu

| would tell a teacher if.

e of the Time

Someymes |

Mever [Unger2za |

Person causing behaviour is:

A fnend

Not a friend

|
[
|
!

Younger

I
]
I
!
|
!

|
|
!
|
|
|

QOlder

A boy
A girl

Pooular
Unpopular

Others are watching
No one else 1s watching

Phvsically bigaer than you

Physically smaller than ycu

t would tell a tezcner if,

Aiwavs

Mest of the Time

Someumes

Mever | Undec:ced

Person causing behaviour is:

A friend

Not a friend
Younger

QOlder

A boy

A girl

Popular
Unpopular

Others are watching
No one else is watching

Physically bigger than you

Physically smailer than you




i1 1 was a victim of.
TEASING,SWEARING
NAME CALLING

11 was a victim of
ETHNIC CONFLICT

#10.If you werc

If 1 was a withess to
FIGHTS

110

MNever | Undecic2d

Always

Most of the Time

Someiimes

) would tell a teacher i,
Person causing behaviour is:

A friend
Not 3 friend

Younoer
Older

A boy

A gul

Popular

Unpopular

Others are watching
No one else is walching

Physically bigger than you

Physically smaller than you

f would tell a teacher if.

Alvavs

Most of the Time

Sometimes

Never | Undecided

Persan causing behaviour is:
A friend

Not a fnend
Younger

Older
A bov

A gl
Popular

Unpopular
Others are walching

No one else is walching
Physically bigger than vou

Fhysically smaller than vou

A WITNESS would yocu tell

the teacher or crzncipal arout.

Aiwavs

Moss ¢f the Time

| Scmetmes | Never |Ungaciceai

| would tell a tzacher If.

victim is
A friend

!
!
[

Not a friend
Younger

Older

A boy |

A girl

Popular

Unoopular

Others are watcning

No one eise is watching

|
i
i
|
i
|
|
|

Physicaily bigger than vou

Fhysically smaller than vou



111 was a witness to
VERBAL THREATS

If I was a witness to:
THINGS DAMAGED
OR STOLEN

f1was 3 winess to
BULLYING

{1 was a witness to:
PUNCHING HITTING
GRABBING

Always

Most of the Time

Sometimes | Never

Undec:ded

| would tell a teacher i.

Victim is:

A friend

Not a friend

Younger

Older

A boy

A airl

Popular

Unpopular

Others are watching
No one else is watching

Physically bigaer than you

Physically smailer than you

Never

Undeciced

Always

Most of the Time

Sometimes

| would tell a teacher if.
Victim is:

A fniend
Not a friend

]
!
|
.
i
i

Younger
Oider

A bey
A airl

R
!
I

Feoular
Urpopular

Cthers are wetcrurg
No one else is watcning

Fhysically bicger than veu
Swyeicaily smatler than vou

Someumes | MNaver

2{avs

o2 Time

{ would tell 3 teacaar !
Victim is:

!
|
)

A fnend
Net a fnenc

Ycuncer
Clear

A bov
A el

Fcoular
Unpocular

Cthers are walcinc
Mo one eise is waicning

Fhvsically biacer than veu
Fnysically smailer than vou

Somenmes | Never

Undecc2:!

~leavs

Mos: of the Time

I weuld tell a teacner if.
Victim is:

A {nend
Nct a fnenc

!
|
I
!
|
f

Younaer
Clcer

A bov
A girl

PG JURES SRS U SN SHU SNNG

!
[
!
|
|
|
!
!
|
|

Faoular
Unccoular

QOthers are watching
No one else is waiching

Fhysically bigger than you

Fhysically smatler thar vou



if i was a witness to
SEXUAL
HARASSMENT

If 1 was a witness o
THREATS WITH
WEAPON

1f 1 was a witness to
TEASING,SWEARING
NAME CALLING

1{ | was a witness to.
ETHNIC CONFLICT

Never

Undecided
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Always

Most of the Time

| would tell a teacher if,

Victim is:

A fnend

Not a friend

Younger

Qider
A boy

A girl

Popular

Unpopular

Cthers are watching
No one else is watching

Physically bigger than you
Physically smaller than you

| would tell a teacher i,

Always

Mos: of the Time

Never

Undecided

Victim is:
A fnend

Not a Iniend
Younger

Qlder

A boy

A airl

Pooular
Unpopular

Others are waiching
0 cne alse IS watching

]

Physically bigger than you

Phvsically smaller than vou

Undecided

| would tell a teacher if.

| Alovavs

I Most of the Time

Never

Victim is
A friend

Not a fnend

Younger

Oluer

A tov
A gt

Fooular
Unpopular

Cthers are watcning

No one else is watching

Phvsically bigger than you

Srysically smaller than you

1 would te!l a teacher If.

i Alwavs

Most cf the Time

Never

Undecided

Victim is:
A fnenc

Not a friend

Younaer
Qider

A bov

A qirl

Popular
Unopopular

Cihers are walching

No one else is watchirg

Physicallv biager than you

Physically smailer than you



#11.If you were

If | was a witness to:
FIGHTS

it { was a witness o’
VERBAL THREATS

If § was a withess to.
THINGS DAMAGED
OR STOLEN

If | was a witness to°
BULLYING

A WITNESS would you tell the teacher or principal about:
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| would tell a teacher if,

Always

Most of the Time

Somelimes

Never | Undecided

Person causing behaviour is:

A friend

Not a friend

Younger

Older

A boy

A girl

Popular

Unpopular
Others are watching

No one else is watching

Physically bigger than you

Physically smaller than you

| would tell a teacher if,

Alwavs

fsiost of th2 Time

Sometimes

Never | Undacidsd

Person causing behaviour is:

A friend
Not a friend

Younger
Older

A boy

A qirl

Popular

Unpapular
Others are watching

No one else is watching

Physically biager than you

Physically smaller than vou

| would tell a teacher if.

Alwavs

| Most of the T.me

Scmeumes

!

Never | Unceniged |

Person causing behaviour is:

| !
!

A friend

Not a friena

Younge!

|
!
|
|
!

Older

A bov

A girl
Popular

Unoopular
(thers are watching

'No one else is waiching

Physically bigaer than you

Phvsically smaller than vou

Urcecided

| would te!l a teacher if.

Alwavs

|Most of the Time

Somet:mes

Never

Person causing behaviour is:

A friend
Not a friend

Younger

[
I
[
!
]
!
|

i

Older

A boy

A qirl
Popular

Unogopular
Others are walcning

No one else is watching

Physically bigger tha:: you

Physically smalier than you



if | was a witness to
PUNCHING, HITTING
GRABBING

It { was a witness to
SEXUAL
HARASSMENT

It | was a witness ic
THREATS WITH
WEAPONS

it1was a witness o
TEASING,SWEARING
WAME CALLING
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Undecided

Always

Mos: of the Time

Sometimes

Never

| would tell a teacher if.
Person causing behaviour is:

A faend
Not a friend

Younger

Older

A boy

A girl

Popular

Unpopulas

Others are walching

No one else is watching

Physicaily bigger than vou

Physicallv smaller than you

Never | Undacided

| would 121l 3 teacher if.

Aine2/s

| Most of tne Time

Person causing behaviour is:
A friend

Mct a fnenc
Younger

!
!
!
|
|

Qlicer

Atcv

Aacqd
Pocgular

tingosular
Others ara watching

Mo cra eise 15 waitliind
Fhysicallv biccer than vcu

Physicallv smailer thzn ves

Y im o sm

| Never (Lnszlizas,

| would te!l a teacher if

A lnenc

Person causing behavicur is:

Nct a nerc
Youncer

Clcer
A bev

A on!
Fooular

Unoooular
Others are watching

No one else is watchine
Fhysicallv tigger than veu

Fhysiczlly smailer than veu

| woulc teid tf

A fnienc

Person causing behavicur is:

Not a fnerc
Younager

Older
A boy

A qirl

Popular

Unpooular

Cthers are watching

No one else 1s walching
Phvsically bigger than you

Physicallv smaller than vey



115

alwvays ozt clthe Time | Sometmes | Never {Undeciged

)i 1 was a witness to. ) would tell the teachz! it
ETHNIC CONFLICT Person causing behaviour is:
A friend

Not a friend

Younger -
Older ’
A boy

A girl

Popular [
Unoopulzr o !
Others are watching I R
No one else is watching i T
| 1 | {

Physically biager than ycu SRUURUUUR. I
Physically smaller than vey | | [ I A !
#12. Do you feel safe at school?
Always O Mesz cf the zime T Scmatimas S S [ s
§13.What do YCU THINK atout schzel wislence? Wnat can e < HE e U Wl S .
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Cover Letter -- Students
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May 15,1995

Dear Parent:

As part of the requirements for my Master's degree in
Educational Administration at the University of Alberta, I am
conducting research in the area of school violence. Short
questionnaires are being randomly distributed to junior high
students and administrators throughout the province in the hopes
of better understanding the nature and extent of the problem.

I will be personally supervising the completion c¢f
questionnaires for those students whose classes have been
randomly selected. The teacher will not be present during the 15
rinutes raequired. There are 12 short questions, all related to
school violence, with no personal data requested other than the
sex of the student and grade. Anonymity will be preserved as the
results will be analyzed and presented as a group, not
individually.

I have discussed this study with your son/daughter's class
today and am requesting that they understand that they are not
required to participate and that they may choose to opt out at
any time even if they first consented to complete the
questionnaire.

I would like to thank you for taking the time to sign this
consent form, thereby allowing your daughter/son to participate
in completing the gquestionnaire next week. The results will
hopefully gain a better understanding of the extent and nature
of violence in Alberta‘'s junior high schools. As well, it is
hoped that this increased awareness will translate into more
effective resource allocation that will assist educators in
their task of ensuring that staff and students can thrive in a
safe learning environment.

Please complete the enclosed consent form, if you agree to
have your child participate, and return it to the school in the
enclosed envelope within one week of receipt. Your participation
is most appreciated.

For any questions about the research, please contact me at:
(403) 922-2296.

Sincerely yours,

Irene M. MacDonald BSc.
(Graduate Student, University of Alberta Faculty of Education)
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Appendix C

Questionnaire for Administrators



ADMINISTRATOR SURVEY

Please mark (X or v }

Schoo! data-
Urban
Rural

Separate
Public
Other

Student Population:

under 250
251-500

501-1000
Over 1000

Sequential Number

Professional Data

I have been an administrator for:

Under 2 years
2-5 years
5-10 years
Over 10 years

I have been an administrator in this

school for:

Under 2 years
2-5 years
5-10 years
Over 10 years

#1. Do your students feel safe at school?

Always O Most of the time O

Scrmetimes 3 Neve: O Undec:ided [

#2. Please mark (X or ¥ ) what vour students have experienced at achool
o

tighs
threats
verbal threazs

things damagez c: siolen
bullying

punched, hit, grabbec
sexual harassment
spat upon

teasing, swearing,
ethn:ic confl:ct
other (please 1ndicate;

with weagpons

O0DO0OO0oODOOOCOo

tknife,cun,z

name calling

#3. How wouwld yvou classifv these behaviours®

fights

threats w.th weapon:

verbal threats

things damagea or stolen
bullying

punching,h:tting, grabdbing
sexual harassment

spitting

teasing, swearing, name call:ing
ethnic conflict

Mazor O Minor O Undezidee O
Mi30: O Minor C Uncecidea [
Maro: C Mmnor O undec:ded I
Mazor O Mino: OO Undec:ded (3
Major O Minor O Undecided (1
Mator C Minor O Undec:ded O

C Minor O Undecides O

c Minor O tncec:idea G
Haier O Minor (2 Undezidea
Maycc “inor O Undec:cdey O
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£¢ In your school
fights are A very
weapons are. A overy
verbal threats are:hA very
things damaged
ot stolen 1is: A very
bullying is: A very
punching, hitting,
grabbing 1s: A very
sexval harassment: A very
sSpitting 1s: A very
teasing, swearing,
name calling is: A very
ethnic conflict 1s:A very

#5. My staff{ and I are

fights:
threats with weapons:
verbal threats:
things cdanaged, stolen
bullying:

punching, h:itting,

grabbing
sexual harassment:
spirting

teasing, swearing,
name call:ing

ethnic conflice:

bi1g problemO
big problemO

big problemO

big problemO

big problemD

big problemO
big problemO

big problemO

big problemO

b:g problemO

AwaysO Host
AeaysO Most
AlwaysO Most
AlwaysO HMost
AlvaysO Mcst
AdwaysO Most
AiuaysiD Most
AmeyvsD Most

2lvaysO

AlwaysO

avware of wvhat goes on

of
of
of

of the

©

problemO
problemO

problemO

big problemO

big problemO

big problemO

big problemO

big problemD

big problem{

big problemO

litcle
Ianttle

lictle

lattle

little

little
licttle

little

little

little

in the school:

the timeO

the z:me(d
the timel

time

et

{ the

t the

Somet:imes]
Somet:mesO
scrmez:imesO
scmecimez0
Scmez:imesO

scmetimesO

Scmetimes0
scmezimesO

Scmet:mes(O

scmet:mesO

protlemD
problemO

problemD

problem

problemDO

problemO
problemO

problemO

problemO

problemd

NeverD

nNever(d

Never
ieverl

rveve:O

tieverd
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Preblean(d
Problemd

Problem(]

No ProblemD

No ProblemO

Protblem{d
ProblemO

Probler(

ProblemO

Problexnl

Undec:decO
UncecicecT

Unceciceczd

UrncacycesTl

@]

Urecec.cec

Uncec:desld



6. Students 1n your school are satiafied with the wvay victims of these activites 121

are dealt with?

fights: AlwaysO Most of the timel) SometimesO Never (D Undecadedl)
threats with weapons: AlwaysO Most of the timelD Somectimes(] Neve:{) Ungecided()
verbal threats: AMwaysO Most of the timeld SometimesO NevetrD) Undecidedll

things damaged, stolen:AlwaysO Most of the timed SometamesO NeverQ Undecided]
bullying: AlwaysO Most of the timeD SometimesD Neverd Undecidedl)
punching, hitting, AMwaysO Most of the timeD SometimesDD  NeverO Undecided(]
grabbing

sexual harassment: AlwaysO Most of the timeO Sometimes() Never[D Undecided(]
spat upon: Always0O Most of the timed Sometimes(] NeverO Undecided(]
teasing, swearing, Always0O  HMost of the time[d Sometimes()  Neverl) UndecidedO)
name calling

ethnic conflicet: AlwaysO Most of the timed Sometime-0 Never{ Undecidedld

7. Studenta are satisfied with the way perpetrators of thesec behaviours are dealt

uvith at achool?

fights: FlwaysO Most of the timel] Hever[d  Undenraecl]
threats with weapons: AlwaysDO Mcst of the timeld hever(d Unced aen!)
verbal! threatls Always(d Mown cf the tamel e e Hoteee taseetl ]

things damaged,stolen: Always(d Most of the timed Scrmecvimes(] Never{D  Undecided(]

bully:ing: AlwaysO Most of the time[d Scmetime:(] Hever{d Uncec.aeall

punched, hit, AlwaysD Most of the time(d ScmerimesD) Never{) Undec:den(d
grabbed
sexual Rarassment: AluaysO Most of the time[ Scrmet.me-(2 e (D

AlwaysO Most of the timeld <foretimesis Heve ()l Unae ol tend

spat upon’

teasing. swearing, FleaysD Most ef the timeOd Sometimes(] Neve:O Undec:deal)
name cailing
ezhnic confl:izo: rlwaye0 Mecst of the z:me[d S:metimes() e ce[D 0 Undes i renl]



#8. Do your students

fights:
threats with weapons

verbal threats:

things damaged, stolen:

bullying

punched, hit,
grabbed

sexual harassment:
spat upon:

teasing, swearing,
name calling

ethnic conflict:

Flways(]
AlwaysO
FlwaysD
AlwaysO
AlwaysO

AlwaysO

AMwaysO
AlwaysO

AMwaysO

AlwaysD

Mozt

Most

Most

Most

Most

Most

Most

Most

Most

Most

#9.Student VICTIMS 1in the school would

fights:
verbal threats:
threats wath weapons:
things cdamaged,stolern
bullying:

punching, h:tt:ing,
grabbing

sexual harassment
spitting

reasing, swearing,
name calling

ethnic confl:ct.

FluaysO
fiwaysO
FluaysO
t.vaysO
AuvaysO

FiwaysO

esvsO
HiwoysO

fenwsC

s =ays

Most

HMost

Most

Mest

HMoszt

Most

Mest

of

of

of

of

of

of

tell a

of

cf

the time(d

the timeD
the timeO
the timeO
the time(d

the timel

the timeO

the timeD

the timeO

the timeD

teacher

timeO

the
the t:meO

timeO

timeO

zime(d

ihe

¢ :me(]

the
timeO

—
Thne Timels

2 .meld

kncw how to effectively deal with conflicts?

sometimes O Never O
sometimesO Heve:O
Somctxmcsb HeverO
Sometames O Never(D
Sometimes NeverO
SometimesO NeverO
Sometimes(O NeverO
SometimesO NeverO
Sometimes. Never(d
SemetimesO NeverO

Undecided(
Unde~i1decO
UndecidedO
UndecidedO
UndecidedO

UndecidedO

UndecidedO
Undecided

UndecidedO

UndecidedO

or the prancipal about:

SometimesO NeverO
sometimesO Neve:O
scmetimes0 Neve:03
- — -
Sommtimes T DRI AN
Somet:imesO Heve: O
SometimesO NeverO
ScretimesO Reve:C

ScmetimesO Neve:O

Scmetimes

Scmetimes(d

Uncecicedd
Undec:decO
uncec:decO

~zaz:cecC
Undecidedd

Uncecidec

tUndec:dedO
Undec:decdO

“ncec:cec
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£10.scudents vho
principal about:-

fights: AlwaysO
verbal threats: AlwaysD
threats with weapons AlwaysO
things damaged,stolen AlwaysO
bullying: AlwaysO
punching, hitting, AlwaysD
grabbing
sexual harassment: AlwaysO
spi1tting hlwaysO
teasing, swearing, AlwaysO
name calling
ethnic coenflict AlwaysO
111. In ocur achool, stafs
survey’

less than 253 a
between 2%3-503 O
between 50%-179% O
sver: TY- ]
12 what oo

WITNESS such behavicer

Most

Most

Most

Most

Most

Most

Most

HMost

Most

Most

are avarm of wha:z

an

The

the

the

The

the

the

the

the

the

the

peling

the school

t

t

T

t

14

4

t

t

14

t

wauld tell a

imed  Somet ymes()
1ime)  Semetimes(]
1med SomctimesO
ime{d ScmetimesO
1med SometimesO
imed Sometimes(]
1med SometimesO
1ime0  Sometaimes()
1meld Sometimes{]
ime3  Sometimes()

centage of behaviars

violence?

teacher or

the

123
Severl] UndevidedD
Never O unceciaea!)
Never(D Undecidedl)
Neverl) Undecidedll
Never(J Undecided()
Never{O Undecided
Neve([) Undecided!)
teverld Undecidedl]
Never[d undecided()
Neve:[J UndecidedD)
l:iated 1n thas

THANT

¥vO00 FOR YOUR ASS5ISTANC

1
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Cover Letter--Administrators
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May 9, 19895

Dear [Principal’s Name]:

I am presently conducting research in the area of violernce in
Alberta's junior high schools. Short questionnaires are being
distributed to students and administrators within the Edmonton
region in the hopes of better understanding the nature and extent
of the problem.

This study is part of the requirement necessary for my
Master's in Educational Administration at the University of
Alberta. Your anonymity will be preserved, as the results will be
analyzed and presented as a group, not individually. As well, no
personal information 1is requested that will identify you
personally, your school or your jurisdiction.

Please complete the enclosed survey within 2 weeks of receipt
and return it to me in the enve ope provided.

I would like to thank you for taking the time to assist me in
this important study on school violence. The results will
hopefully commence a larger discussion on the effects of societal
violence on the staff and students of Alberta schools. As well, it
is hoped that this increased awareness will translate into more
effective resource allocation that will assist educators in their
task of ensuring that staff and students thrive in a safe learning
environment.

For any questions about the research, or request for the
executive summary, please contact me at: (403) 922-2296.

Sincerely yours,

Irene M. MacDonald
(Graduate Student, University of Alberta Faculty of Education)
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Consent Forms



PARENT PERMISSION FORM

I give my son/daughter consent to participate in completing a
School Violence survey for the research described above,
conducted by Irene MacDonald.

(Signature of Parent) (Date)

STUDENT PERMISSION FORM

I, , agree to participate in
completing a survey on school violence as explained to me by the
researcher, Irene MacDonald.

(Signature of Student) (Date)



