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CHAPTER ONE
~ INTRODUCTION

~

In 1974 the Canadran Nurses Associaticn es tahlished‘the ye'ar 2000 as

o the target date for the baccalaureate degree in nursmg to be the mmlmum'

educattonal requnrement for entry into the - nursrng p,r,ofessmn This means that

y

Because of this overaII direction in“the nursnng professmn nurses

date all nursing educatton rnstututtons w1l| be of a degree grantlng'

curre tIy holdrng -a degree may be percelved as havmg the preferred credentlal -

‘ for nursing practrce Consequently nurses who hold a diploma may also have -

an 1nterest |n earnmg a degree, eve'| though they W|I}_not need oneto continue

' practrcrng as a registered nurse (R N.) af't&r the target'date has been reached.

That there rs thIS interest among dtploma nucses is apparent in the f4ct that}
many have enrolled in nursing degree‘ programs. Indeed in Canada their
numbers have increased from 1 966 in 105 to 3,591:n 1983 (C.N.A,, 1987 p.
18- 19) ‘

| Given that thek are a substanttal number of dlploma graduate nurSes»

returning to untverSItLo complete degree requnrements many questldns anse '

apout t their experlence with umversrty education, and the mottvatronsﬁ/vhlch

bring th_ese mature adults t;ack to the status of student. Studies of women

T N
working outside the home mature aged university students, and ’R N.'s -

" returning to umvers:ty study indicate that such students have both posmve and .
negatrve expenences and that. there are both rewards and costs attacwed to _ .'

‘these experiences. Employrng Choice and Exchange Theory as a conceptual,

- framework for mvestugatmg such costs and beneﬂts this thesis focuses on the

' expenences of a group of students registered in the Post-R.N. Bach_elo_r of

9
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2

-

Scrence in Nursrng program at the Untversny of Alberta during the 1986- 1987

: academlc term.

L

Nye (1980) "I his presentation of Choice and Exchange Theo\r;/~ applie'd
to the. famtly tndlcates that decisions result from the chorce?avarlab!e More
sSecmcally, the reasons why certaln chorces are made are- based on their - »
percerved tranetr1 The general premise of this theory is that people \make e
c‘holces that bring the most rewards an‘6 incur the least costs. In thls sense '
decisions are made to maxrmlze profits’ or, in other words, so that the benefits

E 4
outweigh the costs.

s

The key concepts of Chonce and Exchange Theory are rewards costs,
and profrt Rewards are defrned as any physical or psychological pleasures or
satrsfactlons rncIJd'ng any status interaction, or relattonshrp that provrde
gratmcatton to the individual, Costs are defined as, "...any status, relatlonshlp
interaction, milieu, or feeling disliked by an individual® (Nye, 1980, p. 2).
Therefore rewards foregone can also be considered costs. Profnt is presented
by Nye in relation to rewards and costs. That is, a profitable outcome is one that

provrde e most rewards m%latton to costs.

The theory of chonce and exchange erI be ‘applied to various types ot

_Benefnts and costs of returnlng to schoolfthat might be antrcrpated by the

~ students selected for this study. Analysis will focus on the relatlonshnp between

_ percelved costs and benefits, including the student S. own perceptlon of whe’t‘ner |

o

or not benefits cutweigh costs associated with engagmg in the degree program.
The operattonallzatrg_gf costs and beneflts for post- R. N students in
‘relation to the baccalaureateanursmg program in question wn|| be derived from *

prewous studres of employed women and mature aged students in post-

o ?

secondary tnstltutrons ‘and also from other studles ot post-R.N. students The

’ \
Q
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: catego‘ries of costs and beneﬂts utilizved for presentation and discussion lnclude_ |
the following: professional adVancementf (eg., | promotions); professional
knowledge (e.g., nursing theory); ‘social relations (' g' time aWay from' family
and frrends) acquisition of credentlals (e g., belief that alI ‘nurses should have a -

| _degree); ,compllance wnth authorlty (e. g degree requrred at place of

emplo'ym.ent) personal well-being (e.g., exhaustion, self esteem) socral status .
L

' &e.g., 'Vrecognmon from others) frnancral !spects (e a. the cost. of attendrng ‘

v unrversrty) and future worklng condmons (e.g., no shift work)

’
b

The followlng research questlons wrll be addressed in-the study:

| 1. What are the percelved costs and benefits (rewards) for students ln-the-

Post-R.N. study group? .

2. How do the costs and benetrts percerved by these students compare to

those identified in other research? | | o
3. - Do certain demographlc/personal characterrshcs (e g., age marltal status,

home responsrbllmes) affect the |dent|f|catlon ot specrflc costs and benefits?
4. Do these students view the program as belng (potentrally) profltable’?

The independent varlables are the 5|tuat|onal and demographlc
characteristics of the students. To the extent that there are differences in
- perceptions of gosts and benefits based 'on. these personal"’ﬂcharacteristics the
independent variables will be takém as tentatlvely explalnlng these drfferences
“The dependeﬁt{”vanables then are the costs and benefits ol attending a. post~
R.N. program as. perceived by. the students,-based on the findings in the
- literature. - \ | | - B
';Mh logy and Limitations of th / - ".'o
The study populatlon consrsts of 239 students enrolled in the frrst or -

i

second year of the the Post- R N. Bachelor of Sc:ence in Nursrng Program at the

> -

@

9



ﬁUniyerSity of "Alberta,._as of Sepember 25; 1986. These students hav‘e all
| preyi0usly ear'ned their‘ dipioma in nursi-ng from a non-uniyersity post-
‘secondary rnstltutlon Ot these, 194 were tull- ttme and 45 were part tlme o
(Faculty of Nursing Post R.N. offrse Unlversrty of Alberta January 1987) L
The instrument used to obtain the data for this study is ‘a self report )
questlonnalre which ‘was admlnlstered to all students compns:ngo the samole
, Permlssron to conduct the study was granted by the Faculty of NursmgsEthrcs ‘
vand Research Commlttee 7
| The" study is essentrally a descrlpttve one, in that the data presented
.pertaln pnmarrly to students perceptlons of costs and beneflts associated wrth o
| the degree program. Given the nature of the sample (i.e., ‘a non- probablllty
sample) and the measurement of attrtudes certaun limitations must be
acknowledged. Any trends found in the data pertam onIy to the sample under
mvestlgatlon An@ﬁ@es are not statlc qualmes one cannot be sure
-that the same results would be obtarn% at another time. It is also for this
.reason that test/retest rellabrhty assessments may not be accurate when
v measunng attltude‘s, feelnngs, etc. (Polrt and Hungler, 1983).
rganization of S : |
. Chapter Two presents the theoretical framework and a discussion of the
: Iiterature. reviewed. Choice and Ex_changeTh'eory is 'prese_nted-and explained
ln terms of i'ts.basic concepts, ge_neral sources ot costs an‘d'rewards,- and
.'aSSumptions. The relevance of this'theory to the Iiterature reviewed and to this
research will;'be clarified. The review of the. literature focuses specifically-on the
costs and benefits that are incurred by'employed women,.maturevstu\dents, and

post-R.N. students v_vho enrollin a nursing'degree program.
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In Chapter Three the research methods utilized in this study are outlined.
The sample survey mstrument and data cotlectaon techmques are descnbed »
As well, the operationalization of the vanables is explalned I

The data are presented in Chapter Four and dtscusse_d' in relatiohvto the ,‘
costs-and benefits, the research questio‘ncs_,» the theoretical‘frar‘hework, and the
Iiterature° reviewed. |

In Chaper Five the data are further dxscussed in relatlon to the research
© questions. Implucatlons of the fmdmgs and recommendatlons for further '

. research conclude this final chapte_r'.- ' LT -



CHAPTERTWO

RETICAL FRAMEWORK AND REVIEW OF THE LIT
e In this chapter the theoretlcal framework that served as a foundatron for
the formulation of the research questrons W|I| be presented in some detarl and
the literature introduced in the first chapter wrll be descnbed more extensrvely. :
hegretical m_ r | ..

c A

The theory th'at serves as the basis for this examination of the b'enefits' o

and costs of attendlng a.post- R N. nursing degree program is Choice and
| Exchange Theory. A theory can be viewed as a "general prrncuple that can
| anticipte and make sense of a large and diverse range of events™ (Nye 1988,
_'-p 1) and consists of a set of proposmons The general principle of this theory IS

, that human betngs participate in eVents that provlde the mOSt rewards, the least

‘costs and maxrmum profit. in seekmg rewards, sometrmes costs are voluntarrly'

_ accepted Also when costs are avoided, there will be some rewards foregone

‘Each person however, will| make decisions based on ter/his perception of

!
re\mards and costs. ]

;-
s

/
th Chorce and Exchange Theory deve|oped’trom two separate

theones- Exchange Theo

_and Kelley (1959) Homan (1961) and Blau (1964)., The theory was formul;at_ed

for.use with small grou s and dyadst and accordmg to Blau, ..."refers-'t.ov '

voluntary actions of in rvuduals "tiat are motivated by the returns they are

: expected to bnng and typically do in fact bring from others” (1564, p. 91). Social-

Y
exchanﬁ entarls actrgns that requrre unspecified future obrgattons In this

orrgrnal torm the exchange aspect referszto what one receives in return torr .

something given.

/\»-"

(Social Exchange Theory) ongrnated with Thibaut o



7
Chorce Theory (rattonal chouce approach) as diScussed by Heath

(1976) begtns W|th the assumptlon that:

..men (snc) have grven ‘wants, goals values, or utlltty fdnctions! It
- then assumes that these goals cannot all be equally realized. Men"

live in a world of scarcity and therefore’ must select -between -

- alternative courses -of action. They will, it is assumeéd, do so

. rationally, selecting the:course of action which is the most eftectlvé"
‘means to their godl (if, for example, they have a single goal) or
selecting the course which leads-to their most preferred goal (it

they have many, equally attarnable goals) (p. 3). . . &

-

__Nye explarns that both theories seem to have usefulness and are based
on the sameconcepts He views Chouce and Exchange Theory as a great
. ‘advance' over Exchange-Theory because both chorce and exchangg are
i mvolved in the dec15|on maktng process. Ch0|ce however is viewed 'By Nye
‘- as the most S|gn|f|cant aspect of the theory since exchange (wath individuals,
organlzatlons or socnety as a whole) ltkely always |nvolves choice whereas
v\ch0|ce will not necessarlly lnvolver exchange Thus, when Exchange Theory
| alone is utlltzed there are ltmltatlons to |ts appllcabrllty smée itis concerned with
actions motlvated by the returns and/or future obligations from others. Attendlng
-a post- secondary program does |nvolve some exchange, but not all returns

expected are from others (e. g rncreased self -esteem). Choiceg Theory on the\\/

other hand is concerned pnmanly w1th the rational selectuon of actlons that will

- provude attamment ot goals L '_ '

For the purposes of this research then Chorce and Exchange Theory
will be employed as a frameWork for examining the percetved costs and
beneftts (rewards) of attendrng a post ‘RN. nursmg gegree program

ng The theoretlcal concepts identified and dtst:ussed by Nye are
not all of equal |mportance in thls research In fact, only a tew are of partncular
relevance namely, rewards costs and profit. Theretore, |t is these: concepts

which will be dtscussed in the next few pages.



_According to Thibaut and Kelley (‘1 959), "By rewards, we refer to the
x’pleasures satlsfaction's ahdfgfatifi;catlons the 'person" enjoys” (p. 12). 4Nye»
elaborates by lncludlng all things. (physncal socnal and psychologlcal) that
- would be chosen by an mdlvudual if there were no negatlve aspects (costs).
determm}e what lndlvlduals regard as’rewards would entail observing behavior
and ‘questioning} them about their iikes and dislikes. By applying this concept to -
the research questions of this study, the students" perceptions of the benefits
; recelved by attending the program as well as the anticipated tuture b’e‘nefits
upon graduation can be determlned This is related to theones of motlvatlon ‘as
| the antrcupated benefits of attending the program and/or after graduation are the
| reasons students give for entering such a program. The terms rewards and
beneflts will be utlllzed synonymously in thrs study
T Costs are deflned by Nye (1980) as any status, relatlonshlp, interaction,
" milied, or fesling disliked by an individual™ (p. 2). He pounts out that hlS work
represents a departure from Thibault and Kelley who looked at costs speciﬁcally
in relatlon to deterrlng an actnvnty Nye e'xplains hov; an actiyity can still -take |
place, even though costs are incurred. He sees two types of costs: thmgs 0§
S|tuat|ons dl_\shked. and rewards foregone. Things disliked are sutuatrons where,- .
for exvample an'xiety, fear, paln or other uncomfortable feelings are~
experlenced These sxtuatlons would bedavoaded if there were -a choice.
However it should be made clear that people may be wulllng to endure costly o
situations if they perceive that the outcome’ ultlmately wrll be 'rewardl_ng. |
Flewards"fo_regon'e is another-type of cost in that, for example choosing one e
actrvrty may preclude the po c5ipility of anc’“ﬂer activity. Therefore, choosmg one
actlvrty incitrs the cost of missing out on alternative activities, |
- When dlscussmg costs m relatlon to attendmg a university program, both

t‘, pes of costs are |mmed|ately/apparent Thlngs disliked, such as amuety over

B
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}exams and frustratlen regardlng the amount of work are commonly .
expenenced Examples of rew,arc;; Toregone include time away from frlends |
and famlly toss of nncome .and Iess 1|me for oneself 7
. Nye utilizes the term profut, descnbed as goodness of outcbme". by
Thibaylt and Kelley. This concept refers to en'outcome for which there is the
be‘s_t relationship of rev\;ards to costs. The assumbtion is that indivi_duals make ..
decisions based on their assess’ment' of what will give them the most favorable
"profifabklye""‘outeome’ The studem attends schopl anticipating more rewards -
_in relat|on tq, the costs that will be lncurred Thus, although frustratlons and
anxieties can be the expected costs of the experience, they are ultlmately not
seen to be as sugmflcant as either thg expected knowledge to be gamed or the.
mc;*sed opportunities for employment after graduat:on

> Qe_e_a_m_ces_o_cp_ite_e_g_rmam Nye refers to some general

. . sources of costs and rewards. These as well as some specmc examples, |

related to ﬁs research, wnll be d|scussed The first source of cost or reward is
social aperoval and includes with it Iove, prestige and respec_:t. Nye noteg that .
social abproval»is indeed a gene_ralized reward since people everywhg ; ie'ek
it. Particuier}'actions and certain manners of dress are 'examples of ways people.
seek -subh approval. Similarly, the student may feel that attending university will
bring, this reward. Socialvdisappioval can then be viewed as a cost. | »
Ambiguity is discussed in relation to how fear- and anxiety about the
o unknown contribute to the inability to prepare. for events that cannot be
anticipated. Predictability may be of mer'e Value te some, whereas to others, a
life that is predictable may lack e_xcitement and interest. A student might, on the
one hand,'conside( how/s/he/he will be e\;alueited (exams and papers) as a fear

and worry but on the other hand, enjoy the challenge that is anticipated.
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._ T.hatsecurity is valued is evidenced by the fact that many people spend |
large amounts of money on various typ_es of insurance, bargain for ‘job security'. |
prefer salaries over commlssion work, and the like. Thus, ina situation.where a
security is a relevant consideration, it may be the important motivating factor or -
reward. Better job opportunites and poss‘ibly'the‘f_i_nancial benefits of obtaining a ,‘
degree may be viewed as measures that offer more poten'tial se_c:urity than\‘
_continuing the statue"quo. | | | | |
- Another .i'r'nportant source of reward or cost is money It is associated with
‘most types of security, and has been termed ' a general relntorcer' (Nye 1980)
in deC|d|ng whether or not to accept a position ot employment many people_k
regard salary as.one of the most |mportant factors. Hence, it is not urficommon .
for people to purs’ue a'university education in order to obtain a better paying job .
with more opportunltles for advancement At the same ttme attendmg unlversuty
costs meney and thls financial cost must be balanced agamst the rewards.
Assum mpti Q s. Nye (1980) discusses several assumptions of Exchange
Theory and Chdice and EitChange Theory. Those relevant to .the research

problem are:

1. Humans are rational beings: Within the limitatioms of the
information that they possess and their ability to predictethe future,
they make the choices that wull bnng the most pi'ofit . (most
rewards/fewest costs). - .

14 ’ ;

2. People must undergo costs in order to obtalﬂﬂ?rewards All
behavior is costly in that it requires expendituf@of energy and
preempts. time that might otherwise produce othe Fowards. :

' specific objects, '4
\gfhin a given society,
most mduvnduals will agree whethefso _ ' %G is a reward or cost -

4. ‘Humans realize that the alter
rewards and costs of other membe . gl
belong. Therefore, they can decling‘@#ivices that would appear

w
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‘profrtable to them in the |mmed|ate sense because they can -~ °
anticipate that, if:the course of action they pursue increases the h
costs/reduces the rewards to other group members,<they will
. reduce the rewards/mcrease the costs to the lndnvrdual -taking the
action (p. 7). N

. An inference that can be drawn from assumptlons three and four is. that '
an individual's own sntuatron and personal characteristics will affect his/her |
perceptlons of the rewards and costs associated with a particular course of
action. , , ' o : !

R rch € _.' n

The answer to a number of research questlons based on Chonce ‘and
' Exchange Theory will be sought in thls study of post-R.N. students These
: _research questions are; " '

. What are the perceived costs and benefits (rewards) for students in the post- .

R N. sample popuation? _ | L
2. How do the perceived costs and benefits of these students .compare to those S
identified in the literature?
3.  Do.certain demographic/personal charactenstics (e. gi—v-age marital status, -
home respon3|bnlmes) affect the |dent|f|cat|on of specific costs and beneflts by

' these students?

4, Do these students view attending th'e program as. being (’p‘otentially)
profitable? . T PR | |

By researchmg how these students percetve therr expenences in-a post- _
R. N C?iegree program it |s ant|c1pated that new msnghts will' be obtalned R
regardang the benefits and costs of attending such a program. These insights
can be shared with potential ’s_tudents and with those educators who teach this

- particular type of student. ;



Literature Review . T S S
Women who attend scliool incur many of the same costs and benefits as-
- women: who are employe‘d. “Fot both groups;.some motivatiens, some .
perceived- beneflts and most famtly concerns ‘are likely to be. srmtlar _For that
reason the. ltterature pertamtng to employed women will be revnewed The -
hterature on mature students, that is, students whd are 21 yearsof age and over
(accordrng to the definition used by the Unlversuty of Alberta) will dlso be

revrewed d By virtue of the fact that the students in th|s study have prevuously

‘obtatned a nursing diploma (the length of time required for thrs after high school o

- would be two or three years) and have often worked prior to returntng to study,
the mature age descnptton will be accurate for. vrrtually all of them And gtven- -
that the students in the study are almost all women, the focus* wnll be pnmanly
-on mature students who are female. Occasnonally research results on both
~ males and females will be reported since |nd|cat|ons are that the benefits are)
the same or yery sumtlar ‘and the costs are at least equ‘al if not greater for

C
females. —Atso literature which looks specnflcally at post R N. education will be

)

dISCUSSGd | _ _

The costs .and benefits identified in the ~literature.revi'ewed Vwill be -
organized under nine categories. - Five of these categorles are drawn from
| . Boshier‘s"Edu'cation Participation Scale (EPS). This scale is'an mstrument that
was dev’eloped.tg\ determine reasons for participation inf adult education
(O"Connor 1979), and consists of seven ctors or\educatron partucupatuon'
|tems The ftve selected factors are: compluance wuth authority; tmprovement in .
social’ relattons professronal advancement professwnal knowledge ' andt
acquisition of credentlals Four addmonal categones have bee\/added as both ’
' .costs and benefits are the focus of thts research and Boshier discussed only

motivational factors (positive aspects) for adult educatton pammpatton. ~The o



| improved workmg condmons

in returmﬁg to school.
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- r.e*su_lting.,categories which‘ aré used here to organize the literature reviewed on -

, costs and benefits for post-R.N. stu'dents are: professional' advancement'

professronal knowledge sccial reiations; acqursrtlon of credentlals compllance '

with authorlty persona! well- bemg social status fmancral aspects and

»

« 1)

Pr Q essi ional ad van gement ThIS category is compnsed of the future v

'benetrts assocnated ‘with obtalnmg a degree in nursing. Students enter.a post-

secondary program in anttcrpatlon ot the opportumtles to advance in thelr :

_ career The Ilterature indicates that thts antlcrpatlon is a major motrvattng factor»

hE
-

. ; [
. ue
Chapman (1986) in his in- depth - mterpretlve study of eight marned

j mature age undergraduate students discusses some of the posrtlve aspects of

o
attendtng umversny He found that for the students in hls study, returnlng to

post- secondary education is related to the anttcrpatron of Iong term+futu.re :

."’benefrts mcludmg greater opportunites for career advancement. Srmllarly,'
Sewall, (1984) m a study of- motlvau;ans of adult undergraduate students found. -

that when the students were forced to chooseg th most rmportant reason for '

contlnumg their educatron over half eelected career orlentexiasons, WhICh

mcluded wanting. to ,adv.ance in present career and hoping to ¥evelop a nfw

- .career '

Mlshler (1983) in a. stuydy of 441 adult gradu'ates anMerceptrons of,

'the benefits of their bachelor's degree listed seven possible goals (with-an

additional category of 'other) from which the students ‘were asked to rdentr-fy

retrospect) those that had apphed to them at enrollment.’ They were asked first = |

to rate each goal as ve'ry |mportant somewhat tmportant or not |mportant To |

Vdevelop a new career was ldentmed by 54% as very important and 26% as.

Y
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- most |mportant To advance in their career was noted by 29% as very important '

' and 12% as most 1mportant (p: 218)

L

{- S A 1982 Unrversrty of Ottawa study undertaken to determme interest in .

o

/ .
| contrnumg education for nurses, indicated that courses that wére of ’prrmary

interest to the nurses were those that were percetved 10 potentrally enhance.

-~

career opportunmes and professronal capabrlmes Lonberg (1984) alsg notes .

that one motrvatron of R.N.s returmng to school |s career enhancement Th!S is

supported by Jacksons study where 195 students in the Post R.N: degree

’ _program at the Umversrty of Vrctorla British Columbia were asked about ther(r'

reasons for returntng for a degree The desrre to obtain a promotton was hrghly

~

ranked

| . - \\
Hart Crawford and chks (1985) dISCUSS their own expenences with a™°

‘post- RN degree program -They note one nurses explanatron regardmg_ :

" motivation for getting a degree: "The competmon tor promotlons |§tough -and

,'nursnng administration tries hard to plck the best nurse for the job: M wanted to

be that nurse (p. 23) Also noted were the: broader oareer optlons open to' |

degreed nurses. Zusy (1986}\concurs observing that nurses.are motlvated o
', go back to school fora B S. N because of the tlght Job market and to enhance .
; therr marketabrlrty especrally in hght of the fact that the future new. graduates' '

| may all have degrees Hillsmith (1978) asked 119 fu|| and part trme post B N'

'studﬁnts why they felt they needed a nursrng degree Reasons grven mclud&j

better jOb opportunities, promotlons and to change ]ObS

To enhance ones career then, is an rmportant motuvatmg factor for_

attendlng a post-secondary educational program Hersom and Smith (1981)

.a study of wgmen in the Canadran Iabour force, note that there is more

Irkellhood that rncreasrng one s education will |ead to changes in one's careef.

-0 . | . ’ I
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where educatlon is tmpoﬁaht for the posmor and th|s is-most. ltkely at the

o

umversuy Ievel ' , o s S
eregg Q al kngw|edge Thrs category includes both posmve and,,.
Qegatrve aspects ‘of the learning experrence |tself and the antrcnpated beneftts
trom the knowledge gatned by. attendtng a post R. N. program.
- Jackson (1984) found that the- major motlvattng factor for post R.N.
students enrollmg in. that unr.versny program was a deStre to tncrease their’
knowledge-of nursrng Jackson also noted that the desrre to be more effectrve

in their present posrtron was a more common responseAftom those po/t-R.N.

, students who were in t‘e—a}Hmiand administrative positions and not iwthe staff

'nurse‘catego'ry Hart et al. (’1985) point out, however, that many degree =

graduates may return to bedsrde nursmg rather than take ‘broader career

optlo‘ns because there are no immediate alternatrves avariable or because ofa

-

L3 .
commltment to th|s type of nursrng These nurses are wtally concerned with -

obtatmng the knowledgetand sktlls that will be useful in- d\%t nursmg care of.

- the hospttalrzed ill, as well as |n other areas of nursrng (p. 22)

Some of the educational beneftts for the R.N. attendmg¢the degree'

program are dehneated by Hart et al. (1985) mclude communrty nursing,

N research teaching, management of. personnel physical assessment Skl“S

- client teaching, theories of organtzatlonal behavror and change theory. Most of

these are related to the content of the program content whrch would not usuatly
be covered i ina dlploma program or a? most covered in les,s depth (
t-}rklsmtth (1978) tdentmes professnonal competence as a motivating factor -
for nurses who attend a post- Ft N. pr0gram She questtoned the respondents in |
her study as to whether or not attendng the program had glven them a broader
SOUnder base for nursing practrce Seventy four percent mdncated |t had noting

such beneftts as: acqumng a broader background developmg better patlent
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'teachlng and leadershlp SkI”S and bemg able to use. ideas from class in the_ o

4 hospltal settmg Two other benefrts that have been ldentuhed mclude mcreased
’ confldence Ievels with the additional educatlonal accomphshment (Chapman.
_ 1986) and growth in ﬁofessuonal competence (Lonborg, 1984;
. Borst and Walker (1986),- |n a study of R N.'s personaJ reactlons to a,
-_'jlocally based post R.N. degree program also note that one of the beneflts an-
‘R.N. mlght perceive from attendlng such-a pro‘gram is professonal growth -
Nurses in this study stated that a degree helped them feel more quallfred and
increased thelrgawareness of the need for growth and change in nursing. .
Balough (1980) discusses the expe‘rienc’es of 12 R.N. students who
return to school for their degree in nuising. Two c;”fﬂt the benefits presented by,.
these students were: - selt. confidence in ability to tunction as professional
nUrses and im’proved»communication skills. This was 'also’ noted by Sabina
. (1985) asa beneflt of post-R. N. educatlon 4 .
Muzio and Ohashl (1979) state that diploma graduates possess prior
",knowledge and. soc1al|zat|on that may enhance new learning. However,
because prior. knowledge may be "embedded in’a system of thnnklng that
| conflicts with the new theoretical framework" it may also ‘act as a barrier to

N\
: learnlng somethmg new. . Learmng to lnoorporate new lnformatlon may invelve .«

rejectlon of prewous assumptron,s Accordlng to Muzio and Ohashi:

..while genenc students are undergorng professronal role
development ‘R.N.s are experiencing the entirely different process
~of role change. For them, prior values, ‘norms, and standards

" must be rejected before new roles can be assumed. This is a
~difficult and often painful task. (p. 531). . . :

"This concept |s\supported by Hart et al. (1985) where "feelings of conflict”
wege reported by students whenever they felt that their- competence and

»*

previous knowledge was under questlon Balogh (1980) also describes ;he
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| ) dIfflCUltleS that post- R.N. students expenence in makmg transitions to. new roles

‘asa cost of attendmg the program Students in Banugh s study also beIreved ) o

that they had changed through their* educatron, whlle thée 'system' (health care)
: had not. This in turn lead to feelings of heIpIessnes‘s, frustration, and anger. ‘
Jackson; (t984‘) addresses another issue related to students who |
. contmue to work in nursrng whrle attendmg unlversny In those cases many
students use two languages the "academic jargon" of unrverjs/rty and the
nursung jargon” at work. If they trled to use their new language at work they
were considered "deviant" (p. 24). s

'I_Ismith (1978) found that in some cases the reason for negative

S

reactions___to po ’R N. study was the content of the degree program itself.
| : ade by respondents were: "l enjoy learning but do not feel I
.am a better nurse because of the B ,.N program but yes, a more aware
person;” "(l) Probably would have done the same without school from journals
Iectures etc.;” and (I) Hayent been_ presented wtth any new matenal'.'. (p.100-
Co101). < | ” " | o
~ . Social relatign s, Both benefuts and costs ot socnaI relatlons are |
associated wrth the expenence of attendrng a umversrty program Beneflts are |
generaIIy related to socializing at school, while costs are generally assocnated
with the ttme away from family and fnends _ ) »

Gove and Peterson (1980), in an article on employment of wives and the
family Itfe-cycle note that an Important ‘aspect of working' outsid the home for
‘women is the soaal contact they experience. . Such interactions contnbute to a

heaIthy sense of self- esteem and feehngs of achlevement Alvarez (_1985), in a _
'study of maternal employment, also found that contact ‘with people was

. ¢ .
identified as a source of satisfaction for mothers employed outside the home. _
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D-urojai'ye and Donald ,(1984) report that mature wo’m‘en stu_dents are'
strongly motiyated to pursue studies because of the need tor both social
stimulus and mental stimulus. Whlle the future financial beneflts of further h
'education were discussed as an |mportant motlvat-lon these authors
commented that, "...the fact that many marned women returners go to college,
for whrch there is no- immediate monetary reward suggests that socralrzatlon"
"~ and self-,,es_teem .off:er, moﬁre s,atrsfactlon than frnancral_gam. (p. 58). Chapman
) (1986) and Mishler (1983) also note that th..e_beneﬁts; for mature?aged'university
studentsfareth}osaessociated with,social contact and 'getting out!
o Many studies of employed women focus on their children Results of
. studles vary on whether or not dual career families are helpful or harmful to
Chlldren but there IS a concurrence regarding gunlt felt by mothers who are |
away trom their chl.ldren while at work which Ilkely also applies to mothers,
attending school, Roland and Harris (1979) for example; report’ that gullt )
feelings of a"working ‘wife-mother are most o.f'ten relate'd to the children.
: _Mlchelson (1985) reports that some of the studled eftects on chrldren whose '.
mothers are employed are that the pre-school chrldren lnkely spend less trme
with their mothers and more time with non kin adults and peers than children
whose mothers are at home. Many career_women, vaccording to Bassett (l 85),
feel the most significant cost of workir;g is the time they have given up with their i
children One of the sentiments noted was the disappointment of missing some
ot the mllestones in young children's Ilv‘es such as first steps and frrst words.
-'bouch 1952)_ also suggesgs lhat pressures of having a tamlly and working
outsrde the home may. reé’ult m parents spendung decreased tlme with their
“. children, and wrth’each other Lieber (1980), in her study of thirty working
N women, tound these women were concerned with spendlng more time with thelr

chlldren and husbands
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;ssheton Smith and Zubot dISCUSS that in order to successfully complete
tralnlng and contrnue worklng a woman ‘may have to wuthdraw from some of her
famrly responsrbllmes "such as attendlng school functlons prepanng for festrve"'

tamxly events and attending to a snck child. She may feel gurlty stressed and

Qﬁufatrgued in her attempt to fulfrII her major responSIblhtles in and outsrde the-, &

‘home” (1984, p. 5). Chapma‘n (1986) also found that students felt quilty about'_
paying Iess ‘attention to family members. Jackson (1984) -as well dISCOVGFGd.'
that post- R.N. students ‘had to contend W|th the tnterference of family
- responsrbrlmes and the losg of socnal and work contacts because of the
demands of studles
/_\qusmgn Qf Qrggg tials. For some students the motivation of attending
a degree program is related to the credential itself and what it stands for. Some
. of the’oost-R.N. students may }feel pressure to obtain.the degree since it may be
a requirementv for new nurses'by the'y'ear 2000. Getting that 'piece of paper'G
may become more important than the learning and experlences that go along
with it. Nurses may feel resentful if they percerve that they are not guven oredlt’
for knowledge associated with their dtploma program an_d years of experience.
It is possible they may be motivated to get the degree in order to 'prove
thernselves.' _Nursesmay also feel thatAha;/_ing a degree is very important to |
retnforce the 'profesSionalism',of nursing and ultimately believe that all R.N.s
should possess a degree in nursing. = . |
Mishler (1983) states that satisfactton of-having the degree was noted by
58% as a very.important and 18% as the rnOSt important bene-ﬁt‘of post-
secondary education to the adult students.in that study (p. 218). Sewall (1984)
also found adult Iearners reported gaining the satlsfactlon of havnng a. degree -

as a motivation for returning to school.

P
04
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ngpliam g with authori rity. ‘This category consists of motivating factors

~ for obtarnrng a degree in nursing that result from complyrng with authorrty It rs

cIoser assocrated wrth the-acquisition of credentrals

Many positions |n jnursing whrch for many years drd not requrre a.

'degree in nursing now commonly do Unit supervrsors home care nurses

_'publrc health nurses and- nursing rnstructors are some examples of nursrng

-

posrtrons that are often filled by nurses who have a degree.” It'is not uncommon

for nurses without a, degree and in such posrtrons to receive Strong-
engte:trra‘gement from their m_anagers to obtain,a'-degree in nursing. “As s't'Jch
po:;sftﬂ'r‘ons become vacant, they are likely to be filled by nurses‘who are degree
holders And those who do not'leave their-positio'ns rnay ‘teel even .m.o.re B
preésure as their co- workers rncreasmgly become degreed nurses. _
Hillsmith (1978) found some of the reasons grven by the post R N.sin her
study when asked why they felt- they needed the degree were: "My head'»

nurse/superwsor urged me to get rt" "l have to have it to keep my present jOb"

- and "Its going to be mandatory anyway

Per sgngl well-Qe ng. The benefrts and costs assocrated with this-

category are many and varred They mclude the personal motrvatrons for -
,ente/mg'such a program and all the posrtrve and negative feehngs assocrated' '

: wrth the expenence of attendlng a unrversrty program

Bassett (1985) ina 1984 commrssroned poll of Canadran career women f |

found vanous non-monetary reasons why women marntarn careers. Some of

those mentroned inciude; feelrngs of dlgnrty, fultrllment enjoyment respect

tndependence recogmtron and self-worth. In fact tulflllment and en;oyment
were equal with frnancral mdependence as overall reasons grvert for workmg
Women in this study also indicated they believed having a eareer made them ‘_

'more int‘eresting'.v-‘ ‘L_ikewise,’_' Alvarez (1985) found that wome_n'gaini_a sense of

o



21

personal autonomy and mdependence from employment Asshet’on-’Smith and

Zubot (1984) in thelr study of costs and beneflts of tralnlng 'welfare’ women,. .

note that such tramtng may help buuld self- confldence and a sense of
_'“achfevement for these women » .

Self-esteem |s oresented by Sekaran (1983) as a positive aspect of‘
‘ employment and it was also noted by Borst and Walker (1986) as an
expectatlon related to- achlevement of personal goals by attendlng a post-R.N.
'»degree program Duro;alye and Donald 61 984), iw a study of female matute
- students, report that self-esteém. and self fulfrllment as well as other reasons
, related to personal satlsfaCtlon were more frequent than * career advancement

- as motuvatlons grven for returning to school-

Personal change or growth was lda,ntrfled by Chapman (1986), Balough
(1980) and Sewall (1984) as. posrtlve aspects of returmng to school for adult
learners. Sewall found that 42% of the students in his study chose a personal
growth goal as the pnmary reason for adult uTergraduates seeking a degree.

Some of the factors included under personal growth in that study were: snmply
| to learn; to achieve lndependence and‘.aysen_se of |dent|ty. Mishler (1983) also
- found that aChieying'independence and a sense of identity were noted as
important goals.for'the adults in that study who were pyrsuing a college degree..

’ uouch (1982) reports that when the wife works marnages can be‘
' '_ strengthened by provrdlng greater oppértumtles for a shanng relatlonshrp |
based on equallty and for personal growth ,and fulfitiment. Couch further
duscusses how»eve-n the _negatrve effects that matgrnal employment may have
. on'the family (in the forms of conflicts and time pressures), in the long run may
. make for more effective family communication. | |
Hillsmith (19v78_) asked the post-R.N. degree students in her study why -

they, felt they needed the degree. Fully 84% indicated personal satisfaction as a
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- reason. These students welre also asked if yvh‘ethe;rvor not; wh‘t!e 'going through .
“the 'B.S.N. program, they felt that they had received personal enrichment and -
development Forty seven percent answered yes and another 47% indicated -
this as‘true sometimes (p. 101). ' “

_ Returnmg to school has many posmve personal aspects assocrated wnth
the Iearnlng process |tself Accordmg-to Chapman (1986), some "of these
include:  the joy and excntement of ‘learning; the university experience as
expandmg feelings of direction, doors opening and accomplishment; “the
catalytlc effect untversrty has on the 'quest for Iearnung mterestlng classes;
Jearning about what is avallable in the Ilbranes the quahty of the 'professors"’the
'seitse of achlevement and. construcnve escaplsm and as an. adventure .
| Similarly, Hart et al.. (1985) note that one of the post- R N. students in theur study :
ind'entified some of the posrtlve aspects of attending school as: there were
lnterestlng and excmng thmgs to learn both in class and out; as well as en]oylng

64’\.»
the challenge and Joy of Jeammg

There are also some negative aspects identified in the hterature related
to the Iearnlng expenence of matute students attendlng a post- secondary .
N mstntutlon ? Perry (1986) noted that studylng, readmg, and paper writing Skl||S 5
.may be Iackrng in these women, dependrng on how Igng they have been away |
from studylng The University of Alberta Task Force Report on Mature Students —.
(1983) indicates these same concerns -as well as the resultmg |ack of self-
. confldence for these students. -

' Sabrna (1985) rntervrewed two post R. N. mature students and found that
some of the difficulties for these students were initially in relation to: feeling
‘unfenor and lacking self-esteem; havmg unreal expectatrons ot a full study load
. and family’ responsibilities; not knowing hovy' they learnedt best; dittering
e)tpectations of 'protessofs and stress related to dealing with several

T
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such a program are often a shock to Nteée s't‘

L !rl/‘*"’
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(Hart et al., 1985) noted the- 24 hour a- d"'. s _
_until May because of ass:gnments ’and deadhne&l&not’her student commented
that it was stressful to be a student“nn the area where one had prevrously beén a

practicing professional. As. prevuously noted in this chapter Balough (1980)

and Hart et al: (1985) dISCUSS some of the difficulties with role transmon that
R.N.s experience when taklng their degree. Hale and Boyd (1981) note that'

frustration and anger are trequently observed among R N students pursunng a.

deg ree.

Gove and Peterson (1980) discuss psychological benefits for women-
‘working oMtside the home ‘such as avoidance of the household role which
women have found to be unrewarding. In their view, working provides a means -

for them to escape the press'Ures of motherhood, marriage, and family. Mishier

(1983) reports' that getting away from the routine daily living was identified‘by
14% of the respondents in that study as an tmportant mottvatmg factor for
returning to school. o

However, attendmg a umversrty program hke employment, results in less

time that can be spent at home, with family and tnends or tn general on aII

23
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other responsibilities. Couch (19'82)"reports'that some of the problems:
experienced.by families are not a result of the women working per se-but rather ~
from the laok of support networks for these women and therr ]amlhes One N

example given is the madequacy of existing chrld care servnces including after :

school care. Bassett (1985) also found similar concerns of working women. For
- mothers, leaving children in the care of someone else is frequently regarded as

-a negative aspect of outsrde employment Daycares day homes extended

.. family, neighbours etc are some optrons but the worry of fmdmg a good ’

caregrver is a serious one for women, who take the major. reSponsmrlrty for .

frndlng caregivers for their children. Durojaiye and Donald (1984), Jackson
(1984), Perry (198(6-), and The University of Alberta Task Force (1983):also
identify child care as an area of concern, specifically for mature female students.

Couch (1982) notes that, alt‘hough husbands may s’ay' they approve of
therr wrves outside employment this support does not become a mera equal
sharing of household responsnblhtles As a result, these worklng women are not
qha}ngmg roles, they are merely adding new ones. For the wlfe-‘mother, the

‘\t“e’sultfol working as well as doing a,'disproportiona{g amount of the household

labour is Iesjs leisure time or 'time for herself." Michelson (1985) found that

women in full-time e‘mployment still spend a’pproximately three times as muchv -

time on “household dutres and child care than do husbands The ratio is larger

when women work part -time and Iarger yet when women are not employed
¥

outside the home. ) ,, ‘.

i

ey

R The desire to work and also maintain all. other prevrously held roles has
led to what is referred to as the 'superwoman syndrome Role overload (Gray

> 1980) or role strain (Morgan and Hock 1984)) are th¥esuh These roIe conflicts

' ~are assocnated with- worry, pressure tensuon guilt, etc. There just does not

© seem to be enough time to engage in all the actrvmes chosen. Couch (1982)

r
N

§ ',‘.»_.
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discusses role conflict or "the hassle* of home and family vs. job™ as bein_g a

problem of worklng employed wives but not employed husbands ln that study,

| wives workrng outsrde the home noted excesswe trme demands &nd leisure
’actrwty sacnflce as major problems they expenenced |

Alvarez (1985) in_his study of 152 families where both parents worked

_ ~ found that many of the mothers viewed their employment as conflicting with their

familial rOIes and responSibiIities Sekaran (1983) dlscusses the stress of

‘ multiple roles related to outsnde employment especrally for the women, _sincetit

is usually the women who devote more time and energy to running the house
_ me\e.l.mi socral obllgatrons and SO on. Hesteryand Dickerson (1981) also

discuss‘ some of the stresses of dual career familles, espec(_ita'lly noting female
role conflicts and the challe_nge of running a home. Leiber (1980), in a studyof
30 working women, asked them aboulole canflict. Most of the.group"did

experience role conflict. Their concerns were primarily with spending more time

with their families, whi-le also finding time for household duties an'd themselves.

Feelings of berng overwhelmed exhaustron guilt and anger were* emotlons
o

& .
reported as a consequence of heavy demands of trme and energy as well as-

 the time away from famrly life due to professional commitments

‘Mature students find srmllar dlftlcultres Disruption of famrly life was also
: 4dent|t|ed in the Unrversrty &sk Force Report (1983) as an area_-of,‘,poncern,.
specitlcally' for the mature female students associated With "mu'ltip'le

responslb.ilites DurOjarye and Donald (1984) tound that the mature women

students in that study balanced heavy tamily- related demands wnth therr -

motrvatron to rmprove ‘their careers. Perry (1986) states that changlng roles and

resultrng contlrcts may result as mcreased demands from attendmg school

cause adjustments to be made by the re% of the family and that most of the "

women do experience’at least some resistance from their family upqn returning '

r 7



to school. Mature students |denttfy many sntuatuonal probtems which affect their -

lives. Time pressure associated with the -balancmg of multiple. responS|b|I|t|es

- was seen as a problem by over three-quarters of the respondents identified"in» :

the Unrversuty of Alberta Task Force Report (1983) DuGas (1985) in a study of

R.N.s conducted to determme their interest in contmumg education, found that

_famnly ‘respon5|b|l|tes were most.often held to be the pnncupal ‘barrier to

continuing their education.

Richter and Witten (1984), in a study-of adult students, found similar

* difficulties for those students including lack of time, home responsibilities, and -

V>

inadequate energy and stamina.. Chapman (1_986) also found that all memb‘ers

of his study group of mature undergraduates and many of their spouses

described themselves as féeling 'overwhelmed' by the situation of attending

| university and trying to maimin their home hfe He comments that "this sense

-of being overwhelmed was n

a simple case of feehng busy from tlme to tlme ‘

rather, it was an experience of emotions and personal resources constantly

‘stretched to the limit” (p. 254). Chapmap found that a number ot students in-his

study indicated that contact with family _and friends necessarily decreased

because of the time spent on. school*and’ other responsibilities. These mature,

v marned students expressed teehngs of gunlt about a number of the changes

assocnated with studymg They feIt gunlty about glvmg up a career to attend .

school not contributing to family income, spendlng rroney, not studying
%

enough, h_ayung 1ss time for housekeeplng duties, and.their inability to ma%a‘un

religious commitmants: (1'«986, p. 479-480). . He also observed frustration and .

anger among this group of mature students ‘ o
‘Because of the perception of feeling overwhelmed tnme contrarnts and
generally a change in hfestyle many mature students expenence uncertalnty,

s

and wonder if the‘ outcome w||l be worth it. As a student ln Balough s (_1980)

SN



" study stated: "Some of us had sacrltlced rmportant aspects of our personal and

’ ‘profess_i'o'nal ltveSMad given us great satisfaction in the past.. At this porn.t |

- we felt that we had received 'Iittle in rett,rn" (p."114). Also, according to L'onb'erg-_

(1984), most of the nusses pursurng a degree do so at great personal expense
~and perhaps with little support. They often ask "Wlll the effort money, and time
it takes from work and personal responsibilities really be warth rt’?" (p: 1297).

Qan_S_tan& Students may return to school in antncrpatlon of lncreased’

L somal status that may come as a result of the value placed on possessung a

degree in nursrng by the professlon Other sources of respect and admlratron of - |

" the student attendlng university might be from famlly and fnends _

| Status and prestige are seen asblmportant psychologlcal rewards for-
~ women who seek employment Hlller and Phllltber (1978), in 4 study of ‘working

| women, discuss how i the. past women_ derived'their status ’from the
occupational attainments of their husban_ds, regardl_ess of their own activities.
However, many changes in to_day's soci_ety vhave contributed to women “‘strivlng
10 achi.ev'e their own status. ‘Larwood, Strom‘berg, and Gutek‘(1_985) also note -
* the increased status for employed women. They argue .that women' who are

employed have more lnfluence wnthrn the home specnflcally in relatlon to famlly

decision- maktng thereby 1ncreas|ng thelr sense of power in the marnage

Chapman's (1986) study found that one of the anttcrpateé long~term e

PO .
beneflts mhe mature students was increased respect and prestige derrved

from a umve@rty degé Jackson (1984) found some of the motlvatlng factors
for returnlng ?o school for the post-R. N students in her “study tncluded
mcreasmg career status by obtalnrng a nursmg posmon that is percelved as
‘havrng more status (such as communlty health and teactgng ) and also :

- increasing and protecting thelr professnonal self |mage Borst and Walker _'

-(1986) also report that the nursmg students in their study belr_eved that aftending

ro.
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3 f:suCh a program would result in gaining a broader, more positive role of the;_

nurse as ‘well as mcreased employment status A student |n Hlllsmtth S (1978) -
study stated that the degree program greatly e_x_panded my attrtude0 toward
nursmg" (. 100) | . - " |
Financial aspegts Many students return to school to obtam a degree in |
antrcrpatlon of a htgher paylng posmon ThIS is an important benetlt to many '
tudents However the financial sosts are also very sugnrftcant .
The flnancral beneftts of employment are obvrous* many women in fact
_have to work because they need the money. - How,everu, Alvarez (1_9_85) fou_nd'» |
th-at women who worked primarily for financial rea'so_ns less often noted
| enjo.ying 'more‘social contact and_ app.eare.d to incur more 'o_f._the, costs of
emp‘loyment thanih'e benefits. | o | | . . | .
' ‘Chapman (1'986“) reports that 'rrt‘ature university students anticipate'a |
~greater llkellhOOd of flnancral rev«gards lgoterms of salary rncreases once they -

complete a umversnty degree Hersom | 981)_ also notes the a_ntnorpated_
-incomé changes. | -

Com

BoothbymSGt discusses the human-capital' model.in relation to'omen"
in which job train-ing is ‘viewed as an lnveStment process ' "Human capltal' |
mvestment can occur either on the job (tn WhICh case |ts costs are teregone
earnlngs) orin. school (in whrch case the direct costs of attendmg schopl must |
- be added to foregone earnlngs)_ (p. 1). However as womenﬁe hkety to remove
. themselves from the Iabour force for penods of trme often I/n relatton to child-
-bearing, and sifce human capltal deprecuates durlng ‘this trme therr llfetlme
, ﬂvestment retum is lowered | ‘

" Hersom and Smith (1981) observe that for women most of their trammg

is done in publrc educattonal institutions at the. taxpayers and students

° expense rather than on the jOb at the employers expense Thrs is because of
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\A‘/omen's}'attachrgents' to'thg'family and"sub’se’quent respons'ibitities; they are not.' |
" viewed as good caprtat mvestments by employers and therefore must bear -
muth of the costs of post secondary educatron themselves. } |
Chapman (1986) found that regardless of the famllys ongmal trnancral
srtuatton almost all of the (am:lres in his study mdrcated stress in relation to
| fmances when attendlng unrversrty Hnllsmtth (1978) Hart et al (1985) Jackson
._ .(1984) and Perry (1986) also note that a major negatrve aspect for post- R N
students is the trnancral cost. Jackson reports that insufficient funds were,
.vrewed to be a major problem and marned students were especially concern&
about contnbutmg financially to their families and the expense of child care.
Jackson goes on to ‘say that many R. N s Ieave a career wrthout promise of a job
upon comple'ton of the degree and may utrlrze all their -savrngs to attend -
-'_VUnrversny Perry (1986) netes that one drfflculty lies in the fact that many women‘
may ,only be abple to‘aftotrd to go to s_chool part-time, yet many programs of

' tina’rj”‘Cial assistance require full-time attendance. Also discussed was the fact

. that when applying for frnancral assrstance the husbands earmngs may not

allow the wife to qualtfy even though the family may not be able to afford the
addmonal expense, | o

It mtghLappear that some nurses are able to obtain tmancaal assistance

or trme off from work to attend school more readily than others. In a survey of

hospltals and health’ mstrtutlons across Canada, AIIen (1985) found that "O_nly~ .

- 20 percent of the respondents said education bL:rSanes are ‘avarlable for st.aff} L

1

'members" (p. 12) When the respondentS}ere asked if employees were given
. ?'b) . .
time off in order to attend classes only ’?e% said yes and of the 20%, 60%
' mducated this was only for nurses in management and admrnrstraﬁon or those

who were clrnrcal specialists. e
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Not anly must the student pay for tuition 'and'.books. bukif the student is
ayvay from work for two yearsf itis unlikely lost wages'wlll be made up 'eve—n
with salary mcreases Hart et al. (1985) note that s.ome of the flnanClal costs for
. R. N s are those resultlng from tuition, lost work tlme and job secunty
Improved - wgrklng ggndltlons. As_well as antlcnpattng increased
monetary beneflts obtalnlng a degree in nuz:g specnflcally is assocnated with
improved working condltlons such as not havmg to work shiftwork. v
Jackson (1984) dlscusses some of the motlvatlonal factors for obtaining a
degree in nursing as h0p|ng to work in commumty health or to teach nursmg
areas_ that experienced staff nurses may perceive as having higher status and
better worklng conditions. Wanting to avoid worklng shifts and weekends was
identified most often by those students between the ages of 2.0 afnd'30 years,
_ Vv and also those students who were stafl‘ nurses. This is ln fact an interesting
motlvatlon since if eventually all new nurses ‘will possess a degree in nursing,
havmg a degree will not n}ecessanly result in a job- W|th regular weekday hours
m h Personal Char i | / '
The llterature lndlcates that certain characterlsttcs of employed womern -
and/or students affect. the benefits and costs that may or may not be mcurred by
them Some of these charactenstlcs and demographlc variables mclude
mantal status, dependents age Iength of time snnce prevuously attendlng an
educatlonal mst:tutlon hpusehold responsnbtlmes other. outsnde employment or |
| extracurncular activities, and the flnancnal sutuatlon Whether or not someone s
married or has dependents wull most certalnly affect costs mcurred when
spendtng time away- from the fam.'v to attend an educatlonal program snnce
they have resporrSIbllltlesto othérs besv,de themselves. Nye (1980)«notes in his

_discusslon of the 'ass_u'mptions of Choice and Ekchange The'ory,'that humans

/,‘.:'
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consider’ rewards and costs to the other members of their- groups when

: c(hoosmg alternatlves

Past experiences- in work or school also affect how one responds to
subsequent expenences... It is by considering. personal characteristics of the
_students, that the interpretation of what constitutes costs and ‘benefits to them |
can be understood. |
mmary -~
Choice and Exchange Theory provides a'framework through 'which
experiences of stugents attending a post-R.N. degree program can be
examined There are many benefifs and costs that may ‘be experienced by the
R.N. who chooses to return to school to complete a degree m nursnng A review
- of the literature has focussed on the costs and benefits experienced by . women
working outside the home, b‘mature students, and by post-R.N. students. _Each
‘student has unique circumstances that influence perceptions of benef-its and
. costs in ’education However students ‘with similar backgrounds will likely

descnbe similar costs and beneﬂts

-
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RESEARCH METHODS

In thrs chapter the study group and the research methods utllrzed will be .

*'presented and drscussed Flrst the semple populatron will.be descnbed as to

srze and Key characterrstrcs Second the ethrcal consnderatrons taken to; this

: study wrll be explarned and'}hrm‘ the development content and admrnlstratron

--of the data collectron mstrument \questronnalre) will be drscussed

Jy.P | i'n. ' .' SR !
The target populatlon was the students in the Post R N Bachelor of -
\»

Scrence in Nursrng Program at the Unrversrty of Alberta These students, who
‘ 4

: are completmg the requrrements for the degree ot Bachelor of Science in. -

Nursrng have all prevrously earned their duploma in nursrng from a post-

secondary rnstrtutlon but not a un;versrty Hayes (1984)_ describes the

‘. 'charactenstrcs of the post R N. group

P

s ~ Such students may have had a vanety of work experlences
G various lengths of time since participating in formal education and
.~ a wealth of alternative learning experiences. - It ‘has agen
4 . demonstratéd that the Post-R.N. group of students exhibits =~ ~
.+~ ..considerable heterogeneity (Ford-and Hayes, 1976; Woolley, 197%8;
© Jackson, 1984), have complex motivations for réturning to scho&\,
(Hillsmith, .1978) ‘andyoften display hostility; frustration and
emotional crises’in attempting to: cope. with the, edug%idna‘l system
®0. . T ;‘ s

L N e . 3

As of September 25 I986 there Were 339 stpdents enrolled in the Post-

: RN Program at the Unrversrty ot Albetta. Of these 194 were full- time and 45

were part tume students The program consnsts ot 24 halt courses and,

' accordnng to the 1986/1987 Faculty of Nursrng Calendar can be completed in

*

two academic y,ears_ plus one -additional ses_sron The courses mclude both

} : e : ) ; A . :
-% . o “ SV o - - >
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‘nursmg and non- nUFSlng (eleCtlves in phrlosophy or rehglous studles polrtrcal
Science or social science) sublect areas. S o
“The lrterature review, mcluded in the prevnous,ehapter focussed pnmarlly
on mature female Students because thesﬁe are the type of students who are’ |
typlcally in a post-R.N. program The Unlversrty of: Alberta has desrgnated

~students 21 years ,,Lag_e an,d over as "mature.” By virtue of the tact that these

~ students have prev10usly o‘o’tamed a nursrng dlproma (length of time at school

averaging two to threer'ﬂ;;, )-8Rd often have worked prior to returnlng to

chool the mature} age Qe r;ptr'n is lrkely accurate.
Although the number of male nurses in Canada 18 mcreasrng (from
0.34% in. 195! to 2. 4% in 1984 accordrng to Okrainec, 1986), the vast majonty of
nurses are female.’ Therefore rt was decrded\‘to address the expenences of
female students only in this Study, although both men and women students in
A ‘the program were mcluded |n the survey.
s_amp_Lg_g_Q_g_e_n_e,r_aLr;a_b_ily_. The sample was determlned by the
accessrble populatlon who attended the classes in whrch the questronnalres
were dlstrlbuted Of 239 possible respondents 119 (So%)_completed the
questronnalre. _Babble (1986) refers to this method »of nonprobabllrty sampling
. as "reliance o’ﬁ availeble ‘'subjects.” The fmdmgs therefore pertam only to the
}‘group of students Who completed the questronnarre However the results may
v‘y'have appllcabllrty to aIl ‘students in- this program as well as other post R.N.
programs. | | | |
hical Consideratic
"Ethical clearance for this study was received from the Department 'ot
uEducati'on'aI'Foundations Ethics;» Review Committee and permissionto ut_ilize'the o
R study popul_ation Vl}a_s obtaine\d from the Faculty_.of{ 'Nurs_ing"s, Ethics and)

Research Committee -

N
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then the o'vuelstion'naire Was administered to the students by the .
researcher the purposes and procedures (questlonnatre data anatySts) of this

study were fully outlined. Conftdenttahty was stressed and assured through

,anonymtty of the. responses (no names to be put on the questtonnatres) The

students were mformed that their part|01pat|on dld not relate to their course work~ -

in anﬁway, and that completton and return of the questlonnatre indicated that

o they understood each is oonfldenttal and anonymous Also, respondents were

informed: at the’ outset that, smoe there was anonymtty of the responses, no =

questionnaires could be returned But the students were advised that they were' 8

- free’ to wnthdraw from parttCtpatlng at any tlme up to the point when thev

questlonnatres were handed in. The ftrst page of the questionnaire (Appendtx a

1) is a letter to. respondents mformmg them of the purpose of the study as well

as thetr anonymuty : e

The seven page questtofnnatre (Appendrx 1) was devised prtmanly from
the rewew of literature pertammg to costs and benefits of employment for_'}--
women, mature students, and po-s__t-.R.N. students. 1t contatns seven secttons.
The first th‘r_ee_ sections provide a list of statements whioh measure costs a'nd~

benefits that might be ‘eiperienCed by st'Uden‘ts‘vin a Post-R.N. degree program.

~The fourth and fifth sections are open-ended questlons aIIowmg the students to '

indicate any addtttonal costs and beneftts that pertam to them Wthh were not

listed in the prevuous secttons The suxth sectlon asks the students to mdtcate |f '

in their estumatlon th,e beneflts outwetgh are outwelghed by, or equal the costs. ‘.

The seventh "”sectton obtatned certaln demographtc/personal ch;actensttcs of' '

the respondents Each sectton wul be descnbed in more detail below. ’ N
Ftve pomt Likert scales were utilized to measure tntenStty of the students ;

feehngs about each statement in the first three secttons The Ltkert scale is
A
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‘common'_ly used to measure: attitude,sv.by\ expressing _de'clarative statements
(positive and ’n'egative) for the respondentS'to score ‘,appro_priately (Polit -and_ 'V ‘
_Hu_ngler, 1983). : 5 L - |
To reguce "t'h.e vnumber of variable's_ to t.)ej dealt with in\t’hi’.s_ study, only
costs and benefits“that were freqUently'identified in the literature were included
| in the questlonnarre Further srnce a questlonnarre rather than, tntervrews was
.' the mstrument used to obtatn the data, items that were easnly understood and
Ieast Ilkely to be mismterpreted were selected for mcIusron
.o The first sectlon measures expressrons of feelings and. thoughts that may
apply to the student engaged in a post-R.N. program The Ltkert scales range :
from 1 for 'strongly agree’ through 5 for strongly disagree.' The second section
lists socral/famlly aspects that may apply to the "student’ smce attending the
program.. The scales conttnue to deSIgnate 1 for strongly agree' through 5 for
-'strongly dlsagree.-, ‘The third section provudes a list of reasons why the students
may have returned“to s-chool (ie. motivations or benefits expected).-' The Likert ,A
scale ranges agarn from 110 5, but the’ descrlpt|on of 1 in this section is
extremely lm'portant and the des_c_nptron of 5 is 'not at all important.’ All the
| statements in _tvhi_s: section are considered benefits since they are, for the most
part. anticipated '_poSitive‘aspects. For example, two of the st'ate'ments identified
4 ,'pr.essure' as a: motivation In these cases, relief from the perceived pressure
would be vrewed as a beneflt |
After each of the first three sections, the respondents are asked to circle
(by' number),_t-he three statements most applicable to therr personal situation.
This ‘was to obtainf-an additional measure of 'the factors regarded as having the
greatest personal |mportance to respondents | ,
Sectlons 4 and 5 are open ended/q@tlons desrgned to determlne if

respondents percerved addlttonal benefits and costs (respectrvely) that had not
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- been identified by the questionnaire. “The }prlmaryfpurpose‘ot this se‘ction was to

determine if the literature review had encompassed all possible types of costs

“and benefits. A secondary purpose was to allow the students an opportunity to

'dISCUSS their personal sntuatlons

in sectlon 8, the student was requested to make an assessment of her/his
own overall costs and benefits of pursulng the program by |ndlcat|ng lf the
benefits outweigh; are outwelghed by, or equal the costs. This was desrgned to
prowde data for the fourth research questlon concernmg whether or not the
student belreves the program is (potentially) profttable
L The final section identifies some specnflc demographic/personal
charactenstlcs that are presented in the I|terature as influencing the educattonal
experlences of these types of students. Data about the respondent‘s. age,
marital status,(famlly, extracurricular responsnbtIrtles/actlvmes work and schoot—
experlences, and flnanc_lal SOUrces were obtained by this part of the ;
To conduct a pllot study, five nurses fllled out the questnonnanre pnor to
distnbutlonto the sample As a result, three statements proved to be be

somewhat difficult to interpret and t'hey were therefore deleted from the orrgmal

questionnaire.

Data Collection

Faculty of Nursmg staff members were consulted regardlng the
appropnate classes for admlnlstratlon of the questnonnanre to obtam the largest
possible sample snze. -The _researcher was admltted to four classes of post-R.N.
students in A'pril of 1987. A brief exoI nation about the - nature ,of the
queshonnaure/pro;ect was glven, 2s well as assurance that partuc»patron was '

absolutely voluntary and the responses stnctly confldenttal

(%4
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In an attempt to reach all students, including those who may rot have

. . . LY -
attended classes in which the questionnaires were distributed, a number of -

questionnaires were left at the Post-R.N. office at the Faculty of Nursing. A
notice was posted on the Post-R.N. students’ bulletin board :s‘eeking volunteers

to complete the questionnaire if they had not previously done so. As noted

previously, 119 of the 239 possible‘respondents completed the questionnaires.

‘Of the 119 completed, 115 were obtained in the classroom setting and four

were from students who filled out questlonnaires they obtained from the Post-

R.N. office. o
Coding Proc edures ‘ . _

9

The responses on the completed questionnaires were coded, as were

<the open-ended questions according to categories assigned by frequency of
~ appearance. .The data on the Assembler Codi_ng-.Forms were keypunched onto
'cards -and therﬁtransferred onto the MTS-(Michigan‘Terminal System)

computmg system ‘The SPSSx (Statistical Package for the Social Scnences)

statlstlcal program was utlllzed to compute and analyze the data

. The initial frequencues were based on the five pomt leert scale. These
frve categones were then collapsed into tnchotomles In the flrst -and second
sectlons (expressions of feelings and thoughts and socnal/famuly aspects
respectlvely) 1 and 2 at the 'strongly agree' end of the scale were collapsed as

were 4 and 5 at the 'strongly disagree' end of the scale “The mid&e category

which is considered neither agree nor ellsagree, was retalned. in the thlrd'

'extrémely important' end of the scale were 'COmbined to create the'?value ‘

lmportant and the two categones at the o"ther end 0Of the scale were collapsed

_“separat\e._ value. (Frequencies for. all five categones are located in Appendix 2.)_

) ©

|

seétio‘n (reasons for returning to school), the first two categories at the |

- and designated 'not important.’ Agam the muddle category of (3) remained as a |
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Some of the categories of demographlc variables (age, marital status, . .

- age of children, years worked as an R.N., year of enrollment, and number of

courses that W|ll be completed at end of thls term), were collapsed for ease of

= , data analy5|s and mterpretahon

Crosstabulations of sgelected dependent variables (statements of costs

and benefits listed in the first six sectlons) and independent variables (personal/

- demographic characteristics in the last section) were computed to determine

whether the perceptions of certain costs and benefits are related to
demographic variables. | |

Summary . - o

A sample of 119 respondents was obtained from the populeti,on of

students enrolled in the P&st-R.N. Bachelor of Scighce in Nursing Program at

the .University of Alberta. The respondents completed a questionnaire which‘

measured their perceptions of selected costs and benefits that they might
expect to experience. Of the 240 possnble respondents a 50% (1 19) response
rate was. obtained. The findings pertain only tq these 119 responcents, as it
cannot be assumed that a non- random sample such as this is representatlve of

the. populatlon in questlon



CHAPTER FQUR
EINDINGS AND ANALYSIS

Intr ion
. The data will be presented as they relate to the four research questrons Those
that pertatn totthe first three questions will be dlscussed together These quest}ons are |

- the foIIowrng rst what are the percerved costs and benetlts (rewards) for students in

the post-R.N. sample populatlon'7 Second how do the perceived costs and beneflts of
* these students cornpare to those tdentmed in othg__r research? Third, do various.
dernographic/personal c-haracteristics affect the ident_ifioat‘ion’ of certain costs and
‘ben'efits?} Finally, the last.research question will be discussed, do these students view
.the program as being (potentially‘)'profitable" | | ‘ |
. Before ‘discussing the research ‘auestlons in relation 10 the. data the
demographtc/personal data collected from the last sectton g% the questlonnatre wrll be
presented in order to provude a descnptlon of the sample population.
* Demographi h | B
Table 1 presents a summary of} the personal/de‘mographic data of the‘
respondents Of the 119 re‘spondents 118 (or 99%) were female. Twenty -three
percent (23%) were aged 20 to 24 years, 49%_)75*;9 aged 25 to 34 years arid 28%,;

‘ were 35 years of age or older _ _ : ’

39
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Gender - female

B : _ - male
| 99% (118) 1% (1)
Age - . - 20-24 25.34 354
o L ' +.123% (28) 49% (58) 28% (33)
Marital Status single . married  other
o ' 50% (60) 39% (46) 11% (13)
Dependents - : yes ¢ : " no
. o | 31% (37) 69% (82)
Type of Dependents . children ,  Other
;oo o 89%(33) Bo10%4)
Number of Dependents -one = two . ‘three
DR L 38%(14) 43% (16) 19% (7)
Age of Children *" pre-school . school
| R 19% (8) " ~ 80% (33)

/
et
L

.o o

S

/////

 they were snnglé, 39% were married and 11% selected the category other

(whrch mcluded divorced,. separated and wudowed) Less than one thrrd of thrs
~ sample had dependents but of thls group, almost 80% reported that their
' dependents were. chlldren Ot these, 38% had one Chl|d 43% had two

. .;’"it':kchrldren and 19% had three children. . No respondents rndlcated havmg more

than three chrldren School age. chlldren (six years ‘and over) made up 80% of |
the total number of chlldren and presohool children (five years and less) tormed

. the _remalnder of this group. No students indicated that they had children under

one year of age. o
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Table 2 presents a summary of the educatlonal and employment data' ‘

obtatned from the respondents Fifteen percent graduated from a dlploma
school of nursing dunng the 19603 32% graduated between 1970 and 1979
and 52% graduated durmg the years 1980 through 1985 Since graduatlng

from a dtploma school of’nursmg over one- th|rd of the respondents have taken |

- other post-secondary courses. VOf this group, 40% took umversrty co&s;;s, 50%

completed clinical specialty‘programs‘ (eg. Intensive Care Nursing)_. 9% had

partaken in _employmévnt related workshops, and 45% had taken various other

courses (eg. management). oo - . . ' T



Year: of*Diploma
Graduatlon

Have Taken Other

Post-Secondary Courses

Types of Post-
~ Secondary Courses
Taken:

4
= 'Stuldent Status

 Year 311‘ Enroliment

" Numbe: of Courses ,

Completed by end of -

Term

' Lasg Ndrslng"Positlon

. Primary Financial
~ Sources While
.- Attending School

. 1960-69
15% (18)

. 32% (38)

Yes
36% (42)

r g

university. -

- clinical specialty

workshop
other

Full-time

© 95% (110)
- 1978-85

37% (42)
1-8 ©9-16
5% (6)

staff nurse

.hospital management

nursing education
other

spouse or family
own savings
scholarshlp/bursary
loan

full-time work
part-time work
other

1970-79

49% (58)

4

1980-85

52% (62)

No
64% (76)

Part-time
5% (6)

1986-87

63% (73)

17-24

 45% (53)
 73% (87)

8% 10)<j

7% (

11% (13)

- 30% (36)

'51% (60)
°/o(
o()
1%

o
21% (25)

(
% (50) . -
(1 )

~
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The respondents were asked to mdlcate Wthh tltle best descrlbes their
last nursrng posm@ Seventy three percent had been employed as staff
| nurses 8% were classmed as hospttal management 7% had posmons in
nurstng educatlon and 11% noted ‘other’ posrtlons such as nursmg consultant
- At the time of the study a Iarge majortty (95%) of the respondents were
tull t|me students The data also mdrcate that many of them contlnue to work -
part- tlme whrle studytng elther in the summer or through the wrnter sessnons
o lndeed 42% mdlcated that part tlme work is one of, thelr prlmary tmancral B
resources whrle attendmg unrversrty ‘ _ ‘ . |
By the end of the (1987) term 5% wrll have completed up to elght:' o
courses (or up tc. one lhl"d of the 24 courses requrred) 49% will have nine to,
: suxteen courses completed (or up 10 two-thnrds of the. reqwred number ar‘ﬁ 45%‘
will have at least 17 of the 24 courses reqwred for their B Sc. N degree In other
|  words, most ot the respondents were well mto the. program at the t\me of thls .
- research
_P\r ived C vn‘inﬁ | |
| | - Frndmgs and analysns wnll now be dlscussed tor the dependent varlables‘
(percelved costs and benetlts) in relatton to the relevant llterature revuewed |
: Where appllcable comments wrttten \by respondents in the open ended_'v"
| sectlons of the questton’natge wull be hlghltghted The percelved benetlts and,.
costs will be dlscussed under the nine: categorles presented in Chapter Two |
These categorles are protessnonal advancement protessronal knowledge.
socral relations, aoqunsutton of'credenttals compltance wuth authorlty (these ttve
concepts were developed and utrllzed by Boshler 1977) Addtttonally, the |
' categones ot personal well belng, somal status, fmancral aspects, and lmproved_ -
| worklng condmons are utulrzed as they relate Specrtlcally to the expenence ofv .

| ‘ attendtng a post R. N nursmg degree program
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Selected crosstabulatlons wrll be présented to ascertain Whether certam
demographrc/personal charactensttcs affect students perceptlons of costs and

benefrts while attendnng the Post R. N program (the third. research questlon)

rgfessg a ad van Qement 7Under the category of professronal

j advancement the expected benefrt of eXpanded opportunrtt&s for nursrng_.
posmons was rdentrfled as; an lmpo‘rtant motrvatlon by 94% of the respondents

and relatedly, the motlvatlon of greater opportunmes for career advancement'

- was noted as tmportant by 95% of the sample (see Table 3) These very hlgh’ =

percentages are of mterest because although these nurses would not be
requrred to obtain a degree in nursnng in order to practtce as regtstered- nurses
they did belreve that a degree ‘would expand thelr opportunmes for positions
and advancement in their careers Thus indicates that most respondents would

like to 'use therr degree to advance and/or expand m thetr careers. As one -

- respondent noted (regardmg completrng the degree program) "It is simply

somethmg to be done order to advance in ones'ga"ee_f ~_-§;‘:' Another student

stated that (thh the degree) Bam able to contmue in a management posrtlon '
' |n the crty WhICh 1 prevuously held |n a smatl town- wnthout my degree

°
kg

¥ . .
o ) . \)‘: .:‘ nOt
) ° Commsmen >
. . .‘4 . . . ‘ ; I R | _ l
1. | feit there would be expanded ‘ _ ' .
- opportunities for nursing positions. 94% - 5% 3 1%

"2 | felt there would be greater oppor- AR
. tunities for career advancement. - 95%.
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. ere§§|Qng| kngwledge Professmnal knowledge is the second category

g of benefrts and costs Table 4 presents the frequencres of this. category The

’ ?‘ ';:-/"“ beneftts of professnonal growth further developmg of commumcatlon SkI”S and
f.}f;vi}*"'ﬁncreased knowledge of nursnng theory had. very. snm|lar percentages of

B , agreement One student noted- that, "It (the program) broadened my scope m. |

nursmg -.generally.” Another cnted the beneflt of . "nncreased knowledge in
specmc areas te physuology" and. another respondent noted the beneflts of

mcreased u;tegratlon of core nursmg SkI”S and nncreased cntlcal thmkmg and |

evaluatron abumes" "and (the) abmty to study many areas |n nursing that were of

' anterest but {1y never had- time for when worklng full-tlme

Tl : e
S
2o
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N feel a sense of profe\ssmnal
,;grth' i .

.2 1am further developmg my - L

-communlcatron sers . 69% S 22_%1 o '9%-
- S Iam mcreasmg my: kno%egge of e S L
'nursmg theory SR = "% 21% - i B%
4. lam mcreasmg my Ievel of B T PP S
- 'cllntcal skﬂls : o 18% 34% - . . 49%
L 'v: . ‘x ! _— i . . I » .
I,' ‘:(! . £~ {;
5 i felt 1 would develop nncreased o PR | % I Bl
cconfidence in' my overaILnursmg S R e o
' .abthty L - 56% . 2% - 19%
6. | felt l would develop more - o oo

competence in 'my nursmg skills. * > 42% ,.32T%.;;; }"_26'%
4 R ‘ | |

. aQre@<--e-rs---w..-indisagree
[ T T

1. ldon't feel | am; Iearmng anythmg

‘new., ' . ) L2 . "-- 5% .‘ i '23.0/0  71°/°, 3
L ’

Although 42°/; of the respondents indicat'ed"increa'sed cdmpetence in’

nursing-skills as a motlvatmg factor tor attendmg this program. only 18% of the .

group agreed that "I am tncreasmg my level of clnnucal Skl"S as a beneﬂt of '
att-endmg the program. . In fact a respondent noted a "decrease in nursmg SktHS .

in practlce because of decreased work" "(nursmg employment) and another" .
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.commented that &ince qwttmg full trme work to enter thts program ~'fMy} :

(nursrng) skllls are now rusty It might be hypothesrzed that such students may

-feel that they achreved the desired level of techmcal’ skll[s from therr drploma

.program and work expenence and that they: percelve the untverStty degree L

' ,program as a devrce for pursumg the more theoretlcal aspects of nursing. In

this sense, the umversrty Iearmng experrence is not vnewed as |nVoIvmg any -

new. nursnng 'skills.' | v |

Hillsmith (1978) noted that students in her study fett they were not belng.' R

presented with any’ new ‘material. Unhke her frndmgs only 5% -of the

' ._ respondents in the present sample agreed with the statement "l dont feel I am
learning anythlng new", and none chose strongly agree." |

Qogﬁuelatp,i The category of socral relatlons has beneflts related to

social contact. The statement "l am expenencrng mcreased socual ¢contact,” was .

- 'agreed to by 34% of the respondents and drsagreed to by 41% of the

' spondents (see Table 5) - This is perhaps because the reSpondents have

mterpreted the questlon to mean increased social contact outsnde of the school
_'expenence (whrch is now) rather than dunng the school expenence One -

example is a student w\wo strongly disagreed wnth thrs statement and yet noted |

‘ ,_"Peer contact and support” in her/his wntten comments on additional beneftts -

Also, the benefit of getting to know other stude_ntS;-_wa.s agreed to by 73% of the
respondents. (Therefore this question should have SOmehow dt‘stinguished 8
| bet,\[een meetmg and maintaining relationships with nurses in the program from

benng able to maintain socuai relationships outsrde the program)

-~



o , ial ‘Relations T
Ben_efits S S - R
Ty o . . agree<e-------.----->digagree '
e B RETRE T
-1 ham expenencmg rncreased : S - R
- SO0cid contact. - . 34% 25% . M%
2. lamenJOYtnﬁemng to know - . S e )
other students . 73% - 20% - 8% :
B Ispend too much ttme away trom PR : S
my chtldren S N - 82% o12% 0 6%

1 2. 1 spend too much tlme away from - o . e
famtly and fnends . : - 69% 21%  10% -

Costs pertammg to socral relatlons mctude the time away trom tamny

and fnends because of attendmg ctasses attendmg study groups and domg

homework. "I spend too much ttme away from my chlldren was agreed 10 by , |

82% of the respondents to whom thls statement was apphcable Bassett (1985) -

found that many career women’ felt the most srgntflcant cost of worklng ks\the

ttme they have gtven up. wuth their chrldren especrally very young chuldren and

" mtssrnga t@gx mllestones such as flrst words and steps Table 6 is a.

| crosstabulatton of those respondents who agreed wnth this statement by the -

3 e ages of therr chtldren Although the numbers of respondents with preschool
o chlldren were relatlvely small all of them agreed with the statement and 80% ot
x",., - those respondents with school aged chrldren agreed that they spend too much
~ time away from their. chlld(ren) One student wrote that, "The eftects of havmg

B Mom away trom the chrldren (have been) detnmental in some respects
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much time _ B ; R : o
. away from peither TS : S 12%
my children. . -e% "a¥ . A s (3)
~ disagree - 8%

- o @)

y .

: n=33

The statement "l spend too much tlme away from famrly and frlends ‘was

| agreed to by 69% of the resportdents The Umversrty of Alberta Senate report g

(1980) cites 'dlsruptron of famrly jife' and ‘thild care’ as two areas of concern, -

'specmcally for the: mature female students Assheton Smlth and Zubot (1984)

| '_ suggest that, |n order tor successfully complete a trarnrng program, women m‘ay _

¥

have to wrthdraw from some of thenr famrly responsmllmes One. respondent in

this sample ,wrote that.*"l have no time. to socrahze with my best fnend, | feelv'

“pulled be’c'au_se, | ;spend lots of time study,ing'and feel- I neglect my home and

children.” Table ‘7'crOSstabuI'ates responses to the statement on spending too

much trme away trom famlly and friends by dependents and their ages’ |

| ,Respondents with: presohool chrldren and school aged children were 38% and

18% (respectlvely) more Ilkely to agree with the statement than ‘those

respcyidents without chrldren e

T
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SO o Iab.lv;_z
Sanglng TQQ Mggh Tlmg Awav From Famllv and Frlgng; Qy Q lld[gg
Chlldren and Ages /
mn@n nreecmm as:hsmLaoe
-, daree |, 62% 100% " 80%
- . S (81 (8). (20)
1 spend too o ST - o
~much time neither 4% 0 T e ' 16%
away from oL * (20). o : L4
family and N o
Arlends. - . disagree ~ 13% . - 4%
R o AN N £
PEAS o v ‘
' AQQLLS!ILQ&Q.LQL&.Q&DI@& Acornsmor\' of credentnals is another category '

| of benefrts assocrated wnth a post- R. N program In th|s study, all'the statementé‘

|n this category were in relatron to motlvatlons or expected benefrts of attendrng L

the program The statement "I felt that all reglstered nurses should possess a

degree in nursrng" was agreed to &0% of the respondents as an |mportant

motrvatlng factor for- obtarnmg a degree in nursrng (see Table 8)

e " Acquisition- of Credentials
: T - S - . not .
') v v i nt<--oee-- >in r -
B | | R ] S |
1. U felt that all reglstered nurses R
- should possess a degree in nursmg 30% - 28% . 43%
2. | felt pressure from the nursing Lo
: assocuatrons to earnadegree o 32% 31% 36%
3.1 folt pressure from the adminis- e |
~ trative body at my place of | o e R -
“employment to earn a_de_gree. - 11% . 22% . 67%
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In Table 9 responses to the belief that all R.N.' s should possess a

nursmg degree are’ crosstabulated with the year of graduatton (from a dtploma

school of nursmg) and children. It is interesting to note that the students who |

had graduated prior to 1970 were 15% more likely. to agree with the statement_ )
_ than students whaad graduated durmg the 1970 and 9% more likely than
‘ ,&% : '3 studeats who had dgated m@ recently (l e., O 1985) More pronounced"
e Jare the' dttfeaenCes tn\)hsagre e ter:tent ’_The stud who had 1
graduated%no"r" 10-1970 were the l‘aStgl-y’tod'tg : thh the statement'

sy " ¢ ¥ .
(17%} ‘whereas students in tt:te two other categ. b ,were 32% and 29%

S respecttvety more hkely to dlsagree that an |mporta:t mottvatton for them
| attendmg this program is a behiuhat aII R N:s should possess a degree in
| nurstng ln other words, the* studefts who had graduated pnor to* 1970 were the
one S most Itkely to agree with the statemeng and the least likely to dlsagree with
Students who. did not havo dependents were 23% more hkely to disagree

’ W|th thts statement than those whd had dependents Since there are mcreased
costs tnvolved in. attendmg untversny |f one has dependents those who'
dlsagree with the statement mtght not be enrolled in the program |

\
A\



" Bellet All R.N.

d Year of Diploma Graduation - . "Dependents 8
1960-69  1970-79  1980%85 = Yes N
| 8 agree. - 39% 24% 30% 32%  28% °
1 felt that ‘ 7 @ - (18) o (12) - (22)
all regls- ' T : - - ) S
- tered - nurses n,e_un_e_[ - 44% 27% 24%. 40%: - . 22%
should* S R (10) (14) < - (15) (a7
possess a A ’ a0 e o —
.. ,degree.ln - ‘digagree 17/% . 49% © . 46% 27%  50%
' narslng. o +(3) . (12'3)’ (27). ; . (1Q) (39)
o n=114 . n=115
p< A7 . o . p<.04

Pressure from either the assoc:atlons or one's place of employment to

get the degree can actually be vrewed as elther a posmve and/or a negatlve |

’ motwatmg factor. Rehef of. the pressure from workﬁhg toward/receavmg the

’ degree can be- perce%ed as a posmve aspect. Alternatlvely, attendlng the
© program because of percenved coercion or force could be v1ewed negatlvely by-

' the student. Pressure from the nursmg assocnatlons was mducated as an

- |mportant motnvatmg factor by 32% of the respondents whereas pressure from

place of emniployment to earn the degree was--lndlcated by only 11% of the

. respondents as an |mportant reason for attendmg thns program _ | .
mmp_uang_e_ﬂnh_aumg_my_. As dlscussed above pressure can be vnewed_ ’

as‘both a posmve and negatlve 'factor Table 10 presents the frequencies of the

statements in this category Pressure from the assocratlons ‘was 20% more -

, ‘frequently mdrcated as an important motlvatmg factor to attend the Post-R.N.

"‘program by the respondents than ‘was pressu.re from one's place of

- employment. This is likely due-to the fact that 73% of the sampla population



' "_generally requnred by an employer
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. were staff nurses, posmons for which' a degree may be encouraged but IS not

- Compliange :With Authority Data

r

| 'Bgngfitgl‘zggﬂs‘ : /}

: S ) Q ) '
1.1 felt pressure from the nursing
' - associations to earn a degree.

5. | felt pressure from the adminig-
- trative body at my place of » i o v _
employment to earn a degree. ‘ U % - 22% L 87%

Personal well- belno Personal well- belng is a broad category of Costs ,

and beneftts as mdlcated by the literature revrew and the types of wntten
. »comments by the respondents in '(hlS study. The frequencnes of the percelved
benefits. of th|s category are presented in Table 11. Response to the statements
»regardung a greater sense of fulfillment, more- self esteem and more self-

‘.
i

' confidence had similar frequency d|stnbut|ons St
' e
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— © . Personal Well-Being Data: Benefits
. Benefits .- A SR
B : o agree<---------zro->disagree
1. 1 have a greater sense of S I
- fulfillment. . . - 55% .. - 30%, nn 14%.
'2;_I'have more_ self-esteem@_v - o 49% o o 2'6°/9 *:25%
' 3. I have more self-confidence. 4% . 20% "24%
4. leela s'ense of?pers'onal growth. - 72% . 20% - -8%
5.’lfee| anvexcrtement to learn S 55% - L 26% 18%
'6. Ifeelasense of accomplrshment‘ e i e
- -.through my school work . . 64% 22% , 14%
7. lam enjoying time away tro'm._m’y L ( e e
_;Ot'her responsibilities. - | . 23% 37% ‘. 40%
8. Iam enjoying the break from the - T ' ' :
£ routine of daily living. - | - 26% .- 32% = 42%
9. | felt the experience would give - = - R AT T
' .me personal satisfaction. o T9% T 18% . 4%
\‘ . “ . lo.’
&i; ) ‘ Forty nme percent (49%) of the sample agreed wrth the bensfit of now
o havmq ;, /self-esteem It was also hoted by one respondent in the o,)en-
' k ended section of the questronna:re <l have a greater teelrng of self esteem and
5 "’U. & .
coi D Heel more posutrve abgut r‘ny future career and by another "t found out | am
e ,umversrty matemt" “Sekaran (1983) posits a likely assocratlon between

] ;A .
teelmgs «et self esteem from actrvmes outsrde the home and an overall

- satrsfactron‘wrth lite.



- f attendlng the program posutlvely lnfluences self esteem then possnbly
the number of courses completed or, in other words how far into the program a’

student is, may also influence this posltlve feelrng - A crosstabulatlon of

responses to this statement (mcreased self esteeﬂa-)—mth—the—number of coursesv o

~that wil' be completed at the end of th|s term is’ presented m Table 12. While

,there is little drfference in agreement with the statement’ between the categorles

L of st: ldents the. e IS a marked difference in dlsagreement with the statement .

' Students who wrll ha& completed trom Al 3&8 courses, were19°/o more llkely to "
dlsagree thh the statement than those’ who had completed from 9-to 16»'-'.
courses Further, students who will, have completed 9 to 16 courses were 14% -
' ‘ more hkely to dlsagree wnth this statement than students in the remaumng thlrd -‘
portion of the program. Therefore the tewer the cours‘es t%ken in thls study)‘the
greater the Ilkellhood of drsagreelng that: the program is fosterlng self esteem It

" appears, then that the teelmg of lncreased self esteem |s related to Qumber of

courses completed. i T e
‘Number of Courses Completed
. L-a . N ’ : - M -
' . agee  50% 45% . 53%
S @ . (26) - (28)
%I have more - R L S SRR
elt est__eem | peither - . 24% . - 30%°
o L R
S ,..-"'t@m,rea"ﬁ';xﬂe ﬂlﬁiﬂl’.ﬁ.& 50% . 31% - v1,7°/9 ‘
BTy A e e (9) -
=117
p.<.20
e

“H )
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Borst and Walker ,1986) found that an expected benefit from attending a
post-R.N. program is the-“-‘achieveme‘nt' of personal goals {both education anda

lifestyle) specifically self-esteem. Likewise as Table 11 indicates in this study

o "the motlvatlon of feellng that the expenence (of attendrng the post- RN..

program) ‘would glve personal satrsfactr?n was rndlcated as lmportant by 79% of-

- the’ sample

- Table 11 also reveals that a sense of personal growth was agreed to by
72% of the respondents Themes of | growth ~‘Were common in the literature
revrew in relatton to posrtrve expener*ces of mature students m post- secgndary
' 'educatron and the post R N. students ll't parttcular Sewall (1984) un a study of -

‘ mottvatrons of adult undergraduate students found that when the students were |

‘asked to choose the most rmportant reason for contrnurng thetr educatton 42% . '

’_!

chose a personal growth goal as the pnmary reason eg srmply to learn, to -
‘ -achleve rndependence and ‘a.sense of ldentrty, and to gam the satlsfactron of

havmg a degreg. Also Lonberg &e?t ldentmes personal goal achievement as

S one motrvatlng factor of R.N.s returnrng to school Balough et al. (1980)-'

| summartze the expenences of 12 R.N. studants who returned to school for their .
degree in nurs%’tg One of. the beneflts expenenced by these students was

personal growth and change

The lrterature on adult learners mdlcates that ILIS the- older student who:’-

‘ has been away from school for a ‘long penod of trme who mlght percerve thrs
sense of personal growth to a greater‘eXtent A crosstabulatlon of responses to-. .
the statement " feel a sense of personal growth" by the year of graduatton from '

a dtploma school of nursmg and. age, of respondent is presented |n Table 13. 7

vv Students who had graduated in"the years-_t 960 th_rough 1969-, and the years

| 1970 through 1979 were 9% anid .?_.7°/:c-,‘vrespecti‘ve_ly"more likely to agree with the

* statement than those who ,had‘more,r_ecent_ly' graduated in "the.‘ye'arsj 1980
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" through 1985 ’ l-low’evier thege was oniy a 'slt"ght"'indication‘( %) that students in

- the older age range agree more often wnth the statement regardlng personal -

vgrowth One of.,the respondents noted that in 'elatlon to her and. hervfamlly. "It

: has meant-chang sa'ic adjustments It has been a good learrnng experlence :
.}

: Another student commented that "(I am) Becomrng more open mmded because' ,

“of content of non- nurslng courses Alternatlve vnewpomts of drfferent aspects of

llte are glven," ‘The trequenmes of“ alt respondents who agreed W|th this

‘ statement were hlgh as |nd|cated in Table 13

. Tabl 1'."

/ Personal Grow'h by Year of Dlploma Gr gguaglgn and Agg .
. v"‘
' Year of Diploma Graduatlon ‘_ Age .
J.9.6£L§2 197079 1980-85  20-24  25:34 35+ -
. agree.. 72%  90% °  63% %  71%.  76%
_ - (13) - (34) (39) . - (20) (41}~ (25).
| feel a 2 L , ' . S
sense of ng_un_e[ 17% 8% 29% o 29% 21% 12% : »
‘persomal @ . (3 - 18 (B (12 (4)
.growth. o S T -0 A
: ; disagree 11%. 3% 8% - 9% 12%
- (2 .+ m B - : & @
A=118 . . np=m9. |

p < .06 . .. . p<.26

- -

’

~ Since women may enter diploma nursing schools (or any post-secondary | -

institution) af various ages, the variables of age -and year of graduation cannot

be used synonymously here. This is also apparent in. Table 13, where there is.

with the statement »regardmg personal growt‘h,_and yet there is a significant .

| ditterenc)'e between the year of graduation from a diploma school of nursing and

"t

".5?&'
not a sugnlfrcant percentage drtference between age groups and agreement -

agreement with the statement. Therefore, the number of years a\;«ay from _' |

v ' - ’ /o
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Response to the statements regarotngy.gtgelmg a- s;e'ﬁse of

' accomphshment through schoo| work and excutement tg 1earn have S|m|jar e

frequencnes (see Table 11) Chapman (1986) notes that the."": gitement.
+ of learmng feelings. of dlrectron accompllshnggent and the view. dt the untvéreyty'
expertence as expanding were some of.the benefits tdentmed by the mature
aged undergraduate students |n hIS study. Hart et al. (1985) also dtscuss a'joy
%f learning' |n relatlon to attendtng a post- R N, degree program In the present .
‘study as Table ‘It reveals, the benettt of feeltng a sense of accompltshment
was agreed to by 64% of the respondents and the statement on feehng an
'excrtement to Iearn was agreed to by 55% of the respondents
| ~ Table 14 presents the crosstabulatton of @sponses to the statement on"J :
' excutement to Iearn by marital status age and year of graduatlon from drploma: :
: school of nursmg The data lndlc‘;ate that there is at least a 30% dltference
: .between the students in- the 20-25 age group and the older age group, in that
- -the older students were more likely to agree with the statement The students -
'.who graduated in the years 1960 through 1969 and 1970 through 1979 were
.'16% and 10% respecttvety more. Iukely to agree with the statement than students ‘
.who graduated in the years 1980 through 1985 Alsq, the marned and other’

(dtvorced sepatated wadowed an‘d other) categones were 22% and 16% |

. (respecttvely)ﬂ'_w""'

-‘ e’

stydents. Therefore the students who were older who had graduated before

-1980 and who were marned were. ‘more hkely than the younger smgle and
" .more recent graduates to agree wrth the statement op feehng an excntement to -
learn. This |mpl|es that the vanabtes age year of graduatlon and marltal status

—

' .‘atfect these benettts expertenced whtle attendmg unrversnty

tlw‘
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As with feelmgs of personal growth the number ot years smce attendlng

school mnght attect the newness “of attendtng such a program Also those
. € .
‘ students who are older and those who

arried may also ftnd that attendmg_
' @ school stlmulates an excntement to le '
J

from school foranumber ofyears. . &

Age Year of Graduation - © Marltal * Stafus

s d : : .
agree %  62% \ey/o 61% 1% 45% 45% - 67% 61%
| feel an. 9) (36  (21) (11) {27) (28) (27  (31)  (8)
exclte- SR B . ) ' . ’ :
ment peither 46% . 17% = 24% 28% 18% 29% 32% 20% 23%
©'e to learn. [ (13)) (10} (8) (5) 7 . (18) (19) & @ -
_ ' m 21% - 21%  12% 1% 10% 26% 2%  13% 15%
s AR ) (12) (4) @ L@ (16) (14) (6) {2)
S n=tfe * 118 - n=119 |
b p<.03. p<.11, BN _ ps.24

B Some of the comments wrltten by. respondents were, "l absolutely love
the learmng and "l have en;oyed the program |mmensely my enthusrasm has-
effected a change in a few of my friends .who are now also nntendrng to take
;‘courses and that the program had provnded "time to interact with scholarly
people and ttme to dISCUSS new tssues Another stugent noted the posmve

'aspect ot” entenng an academic/research oriented ,envnronment.

. <8

Gove and Paeterson (1980) suggest that some of the' psychological
.r'easons for women working outside the home may inclu'de the a‘voidance of th‘e
'w-household role and as a means of escaping the pressures of motherhood |

‘marnage and. famnly In fact,_one_respondent |n this study noted_under» ~

addi_tionai benefits that, "My husband took over the caregiver role in the family
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.and the housekeeprng role.” However the majonty of: students in thts study may

. ftnd that school unlike. work has many added responsrbllrtles of its own. The

‘benetrt of enJoymg‘ time away from other responsrbrlltles»was agreed to by only
23% og;the, respondent@ﬁsd dlsagreed to by 40% of the respondents ‘Table 15 -
presents a cros{@ulatlon of responses to this statement by marital status and

' whether or. not the student has’ dependents Surprlsmgly, there are no '

srgnlftcant drfferences between marned srngle and other categones or |

‘betwesn’ those students who have dependents and those who have not

. \S
ngtg‘ 15
Enlovlno Tlme_From Respgnslpllltlgg by Mar ga sgamg and Qgpggggm;

o Marital Stagjus = . ~Dependents
 single mamed  other - - yes no
lam  agee 24% . 18%  36% YL 28% .+ 20%
enjoying B : (14) o8 )y '.n (TO) (16)
time away . : SRR . ,
_trom my neithei  32% 49% - 18%c Vgt a0%
other 4 ST @ @ e @)
responsi- , ST e':, :
bilities. ' qigagmg,u% ‘33°/°.J,: 45% 7 42_-?/9: . .39%
: o (26) (15 w8yt (s (31)
S ISP
V=115 DRTRRSHEPERE N 5 b
pg.2st* . o T pgB2
R R A
’ . ’ o 113 . . e e
. oLl . g . "%f ‘.'\ -
l.tf T ) j "W . ;I . va "‘ ':'

A snmtlar benetlt of enjoyrngthe break fxom the routjne ot daily living was
"agreed © by only 26% ot the sample and was dlsagreed to by 42%. This ‘may
‘ be ag%enefrt of employmenr that dlffers trom attendmg school since school
-'-",tends to become an extended actlvrty' wrth homework and possnbly evenmg
_classes Many students may not feel that they have any time away from

responsrbllmes or that they are gettmg a break at all.

’
-}’ a
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There are a{so many costs assocrated with the category of personal wél-
being.’ Table 16 presents the frequencres of the statements of percerved costst"

. wrthrn this category

o | ‘Table 16 -
) fPersonal ‘Well-Bemg. Data: Costs "

agree<----—-------->disagree

1 R .
{j &ﬁ}d more frequently N 42% . 3% v 27%
20 m‘:)re ﬁﬁenwfz‘eel angry  44% - 26% 30%
3. I more often feel anxious. ‘ 68% - 17% 14%
4 worry about exammatrons and o L :
papers _ . 80% gta% 6%
5. 1 worry about my study habits. 44% . 23%. 32%
‘6. |feel a sense of internal urmoil |
- regarding the transition from R.N. o : -
to B.Sc.N. . , - 37% - 22% 41%
- » o
7.1 worry about finding caregivers _ ' -
formy chrldren, . - 83% - 18% o 29%
8. 1'more often I%..} xhausted. - 76% 15% 8%
# ; T‘-\-T, . __-' . . v .
9. Jhave a?ot-tefssl _sure time ‘ 85% 8% 6%
10.1 feel | have Zﬁte overload’ ie. too
- little time for All my responsi- - -
»bilities. , - N - 81% 12% , 8%
11.1 feel that | am giving up more than . N -
| am receiving in return. . L 2T% 36%. 37%

q
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@N o The statements on teeltng depressed more trequently and feeltng angry -
more frequently have very srmtlar frequency dlstrlbuttons wrth agreement to the
two statements by 42% and 44% of the respondents respecttvely
‘ Anxtety whtle attendtng@a post R.N. degree program was noted by Hart et | ,
(1985) and Sabtna (1985). In this sample, 68% agreedthat they more often o
%eelanxlous ) o ST o :
o Worry over study habtts wareed to by 44% of the sample and worry o |
over examtnattons and papers by 80% The (1983) Untversny of Alberta Senate' o
"'report was. one source that noted that mature students, especrally those who
. have been away trom educattonal tnstltuttons for a Iength of time and/or have |
, never beer to a unrversrty, had concerns about examination and essa\tvrtttng |
2 o and their study habtts Jackson (1984) found that the academtc demands are’
often a shock to the post -R.N. studepts and that some percerve low grades asa
personal cnttcrsm One student in this study, ‘who had commented on the,'. ﬂ"

’heavrness of the coursework also strongly agreed with the statement on more |

A

‘often teelrng anxious. Another respondent noted that, "There is.a strong teeltng
¢

| of competttron among students rather than cooperation.” |
Table 17 presents the crosstabulatlon of responses to the staterﬁent "I ;
.o worry about my study habtts by age oftrespondents and by the number of ’
nur'étng courses completed It is tnteresttng to note that, in this study group, the |
students’ in the age- -35 years . and over were least: ltkely to agree wrth the
statement and more likely to dtsagree with it. - More generally, the most mature '
lstudents were Ieast ltkely to be concerned wrth worrytng over study hablts

"~ unlike the ltteratur f e tewed Students who had completed 9 to 16 out of the .

"24 requrred numbe ogt:ourses were the most ltkely to agree yet those who had.

- completed 1to 8 we

4

.least Itkely to agree wrth the statement lt may be that
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the students mld way through the program are antrcrpatlng (from experrence)

‘. the work and studylng ahead.

Worry,_Over Study H

Age o Numbe: ot 60urses Completed

’

ZQ'_ZA 25-34 35+ g 18 v edb |
S 46% 50% 3% ... 33,/° oo W % i "{{
hworry - (1) 429 (1) ) (@8 g
about my - T :‘( Chwa e T
ostudy - noither 29% 21% 24% | 33% 3 2é/u E 1Y%k _,‘* e
Thablts. B e (12, @) @ - UE e AT
| dLs_ag_ge 25% - 29%,-'; 2% 33% _26% i ;49%‘" f‘;,'fa,. t .
' . I R (17) (1) @ (15)”’ (21) s xk
: e » - ‘ . _. '..‘ . . ‘ w\«&;
- | het1g ST valygzie 0T e

pear L pEE

. s
E ) é )
. i . .

, Jackson (1984) Musro and Ohashl (1979) and Balough (1980) dlSCUSS

~experienced by thls Ievel of student As Table 16. mdrcates in thls sample 37% o

did agree with the statement on'such lnternal turmorl but 63% etther selected'-

dlsagree or neither agree nor dlsagree

ot ". e

’ The statement "l worry about flndlng careglvers for my chlldren was

p\

agreed to by 53% of thet,respondents to whom thls statement was appllcable |

(see Table 16) Mrchelson (19&5) states that Ieavnng chlldren in the care of

s

B someone else was. trequently reported as a negatlve aspect of workmg outsrde

f .&ternal turmoil regardlng the transrtron from R N fo B N thét mlght be.” |

- the home. Bassett (1985) also reports that the worry of flndlng a good careglver . .'

. IS a serious one for worklng mothers.

Not surpnsmgly, the larger percentage of the students who agreed with

‘the statement on worry about flndlng caregrvers for thelr chlld(ren) ‘have
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preschool chlldren The respondents wuth preschool chtldren then, have more -
costs related to trme away from their children (Table 7) and finding caregrvers

for them (Table 18). However‘ one student commented that at least by gonng to
school and worklng "regular hours and not shrftwork" She/he was able to find
-good daycare In relatton to thrs partlcular cost tor thrs student then

' employment was more costly than attendmg unrversrty

. Table 1
Worry Abdut Caregiv Age of hildren
| | Age *
{ , preschool o schoolage
S agree = 87% S 44%
“Lworry -_ Y SO
Aabout. o } L
“tindigg neither 12% 20%
.- careglvers- N ¢ ) R ().
e .. for my T o _ i 3
chiidren. . ms_agmg o= 36%.
Sl . onaam ot

. opsar

Three other costs tn relatron to personal well- belng are those concernrng _

‘ exhaustron less lelsure time and feelmgs of role overload All three. had hrgh ’
percentages of agreement by respondents . oy |

. »Thea statement o more often feel exhausted was agreed to by 76% of

the respondents (Table 16) Lleber (1980) noted expressnons ‘of overwhelmed

. and exhausted when employed women dlscussed work, Spendlng time with .

| famjly‘ household tasks and tlme tor themselves Similarly, in the present study

: there were frequent comments by respondenfs regardrng the’ 'heavrness of the

program One student who- strongly agreed wrth this statement noted the

: &
program as belng/@ery heavy an endurance marathon

'.&‘:'”*
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| have a lot less leisure time" was agreed to by 85% of the sample (Table |

‘ 6) ThlSu cost was also noted in the hterature rewewed in relatlon to worktng'
| women (Couch 1982 Statlstlcs Canada 1985 Lieber 1980) and maturetpost-‘
secondary students (thhter and Wltten 1984) Studentsawh% attempt to

contmue 0 do all other household and out3|de activities that they had pnor to

ét&endmg school flnd that there is v’ery fttle Ielsure ttme and, in parttcular tlme‘
tor themselves Thls is, of course especrally true if the student also works while
o gomg to school One student in th|s study commented that ’I have to work on
‘. _j. call on weekends which méans: less fime for leisure and S|gn|f|cant others.”
| Table 19 presents the crosstabulatlon of the cost ot less leisure time by |
age, number of dependents and the extent of reSponsublllty”forthe housework.
The oldest. students were 19% more ltkely to agree wnth thts statement than the
“youngest students Perhaps the tolder’respondents took more responsnbllmes-
~upon' themselves in relation to. household tasks and extracurncular acttvmes :
Not unexpectedly students W|th dependents were 13% more Itkely than those _
wn«thout dependents to |nd|cate Iess Ielsure tlme Moreover students whe«todk |
v'/-'pnmary respon51b|l|ty for housework were 14% more ltkeJy to indicate they hadrb
Iess Ieusure time than those who dld not take the prtmary responsubhhty for -
‘housework. = o ST < : _

»

N Y]
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q ) ;‘ Table 1 | ;
YR 2., ) : ;
LA ) re Tim A Dependents and H wor
. | ‘Primary
_ ‘ Responsibility
~ Age’ - Dependents Faor Housework
3 . 75% 86% 94%  95%  81% 89% - 75%
I have | o (21 (49) (30) . (35) . (B5) (79) . (21
Salot oy . _ ~ : , S
 less £ 14% 7% 6% " 3% M% 4% - 21%-
leisure v (4) . @ (M (9 4 (6:
time. ' S o : o
11% . 7% - ’ 3% 7% 7% 4%
@ . (4 (1 (6) R (- B A
n=117 . n=117 n=117

ps.27 ‘ " p<.16 ps.02 .

Sekaran ‘(19‘83) discusses the st‘r.ess of muttiple r.oles on \Arorking women
~dueto the responsibilites Aof ruvnning a ‘household when employed Role
confhcts are frequently noted in the literature as being assocrated with worry,
_ pressure tensron guult etc. There just does not seem to be enough time to
‘engage in all the chosen aotnvlltres. In the present study, the frequenq of
| agreement to the cost of experiencing' role overload dtd in’dicate. differences
“between those who were married, si'nvgle’ Orw_\other, thos‘e with dependents and-
the ages of the children A high percentag){g (81%) of all respondents agreed
with this Statement As Table 20 indicates, the youngest age group |east often
agreed (68%) and marned students were somewhat more hkely to agree with
this statement than srngle students. Although respondents without children also
| had a hrgh frequency of agreernent all those with preschool children agreed'
with the statement One student noted the cost of attendmg the program meant,
"Less time with my husband and ‘e must take addltlcnal responsnblllty in home |
and with chrldren.} Another respondent noted, "I thlnk .havmg to work while

t
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gorng through school and havmg famrly responsrbrlltles lS jUSt spreadlng

oneself too thmly _ l : : o :
Table 20
| oa _ i | u e
‘ "Age - Marital Status ~ Chlldren

L

- 2024 28-34 35+ - single mame_d other none Qr_es_chp_ol 'schogl age
".agree 68% . 88%  79% 78% = 91% 54% '79% 100% 81%

| . i (19) = 61 (26) - (47) @2 @ (67) (8) (21)
ee L T
I 'have. peither 25% 9% 6% 17°fp"-g,{ - 4% 15% ;,A;. 14% q : 8%
'role (7) ® @ - 00 @ (@ 12) ‘ 2
load.’ mﬁagmﬁ 7% 3% ) 15% 5% 4°/o ) 31% % -- 1%
y @ @ (5) 3) (2) (4) (6) - Q)
=119 =119 . n=119 _ .
- p<.03° - p<.00 - . p<.51 : f -
v . i . ) . . . . - ‘:PQ:,
g .

}Parti‘cipants in Balough'}s s'tudy (1980) indicated one;)negative aspect of
attending a post¥R.N. p'rogramv, was feeling that they were givin'g up.m’or‘ethan
they were receiving. This is very much related to a c':os't/benefit analysis |
'Although 27% of the students in this study dgreed with the statement 73 %
| e:ther drsagreed or mdrcated nelther agreement nor dlsagreement .

Sggal_smmi Increased socual status was noted as a motrvatrng factor
for attending thrs program - Table 21 presents the data for this category ,.
Jackson (1984) suggests that motrvatrons for attendmg a post- R N. degree
program are to mcrease career status and protect: protessronal self-image.
Relatedly, Bassett (1985) found that non- monetary reasons such as%ehngs of |
dignity, respect and recognmon motrvate women maintaining careers. Fifty-one ‘
percent (51%) of this sample agreed that they felt more postive about the roles
of the nurse since attendmg the program The statements on recervrng more

recognmon from others while attending the program and the motrvatlng factor of

R
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Benefits

.
. )

| .. 68
mcreased*espect and prestlge were agreed to by 38% and 37% (respectlvely)?

ial St 'D

N

1. 1feel more positive about the -

roles of the nurse. -~ TR ‘51'%_ 32% ' 17%
: 2. | receive more recognmon from , o , FETEE
others , » : 38% - 31% _ 31%
. not
: ‘ - im Nt<--n-oc-- >importan
3. | felt | would regeive increased - ' 1 _ ,
respect and prgstige. : 37% 37% - - 25%
FEinancial aspects. Financial aspects of attending a u-niversity‘pro_gra-m

g;"?

were noted by many ‘authors in the literature reviewed as belng significant.
Fony percent (40%) of this:'féampvle (see Table 22) felt the increased likelihood of

financial rewards was _en important 'motivating factor for attending this progrem.

" - In other words, these nurses hoped that they: would end up with a better paynng

job as a result of havmg a degree.

s <



| | . Financial Data
" Benefits | | S
o o not
. important<-------- >important
T - - 4 - [ b
1. | felt there would be a greater” I R R
likelihood of financial rewards. = - 40% - 33% ., 26% ..
, , aqre%--_- -------- 1 --->d|sadree
- CON R ol
1. 1feel the financial cost of - o

. attending university is great. = - 7% . 15% . 8%

J

-

[ . - - L e

Feehng that the fmancxal cost of attendmg umversuty is great was agreed B
9 .

" to by 77% of this sample (,hapman (1986) noted the mature aged students in

) ihns study expenenced guutt reIated to not oontrrbutmg to famtly income but

%

: spendlng money Chapman also found that, regardless ot‘the famnys ongmal '

financial* sntuatton almost all of the families in his study attnbmed stress among

family members to the expenses mcurred by attendtng umverstty Table 29 is a
crosstabulatlon of response to this statemer‘t by. age of respondents to see if -
there was any sugnmcant dtfferences Students in the middle age range (25 -34

years) had the highest tendency to- agree Wlth the statement 86% of these

_' students agreed that the fmancual cost of attendlng university is great.' -t ‘



: \' ' Financial A
. Age. - o
o agree 68% . 86% . 70%. . "
1 feel the : (19) . (50) - (23)
. financlal - . R T
cost of peither 1% - 10% = 18%
attending : ’ (6) {6) . (6) L .
© unlversity -~ - S ‘ v R oo
‘is’ great. ~ disagree. + 11% 3% 12%
- SRR € I @ @ .
- n=119 %
‘h-L.

ps.23 -

[P

Many respondents in thrs study commented on the trnancral costs of their

a

program. Some of these are: "(} was) unable to get a student ioan for ,rnancnal ‘

‘ asSistance...unive_rsity costs are tremendou " also, "It costs a lct of money e.d.,

RS g
A

”‘COStS_, | have hg"di” ‘ eIf back a great de;xl wrthJstudent Ioans this worries

mea great dq 34 ’ _ke me years to pay them off and | hope that job

"satrsfactron wrllv0utwe|gh this ' facter.” Some students also ccmmented

] | specrfrcally about the frnancral beneflts they Iost when they had to qurt their ]Ob
One;ydent noted the, "Loss of secunty in terms of pensron plan, health plan

and dental plan.”

lmnmm_ﬂolgwm ‘The" rast category to be dnscussed ns“’

-umproved workrng conditions. Table 24 presents the data for these statements

These benefits are motivating factors for attendrng the program. Expanded
. R . !

opportunities for-nursing positions and greater opponunities for advancement -

" were important motivating factors for 94% and 95% (respectivély) of this

gking are a killing;" and "In terms of actual monetarf‘

70



- Thrs research mdtcates areas for furthe: study Three that have been o

identifiéd are: 6 g" " | 4
. Fkrst a éompanson study could be undertaken between a group ot R: N s
enrolled in a degree program and a group of. R N s who have decrdpd not to,y

Y ‘
A "

enter such a program in this way, Chorce and Exchange Theory could be ":" P
utlltzed to assess whether the nurses have entered or not. entered such a R I

program because of thetr perceptlons of its- rewards and costs lt would be '-‘

mterestlng to obtam the: ideas and opmrons from nurses who have dectdef -

agarnst entenng a post R N degree program as to thetr reasons for dolng sO. 2
Second a research study to. abtain’ the percetved costs and benefits
| expenenced by R.N.s (SJmllar to thrs thests) could’be undertaken in whrch the
% data are collected tn an mtervnew s‘btttng on a str numb\er of respondents | 5
.and selected by a probablhty samplrng techntque In this way. students mlght .
be more open and. honest and more actual msnghts tnto thetr expenences mtght o B
be galned wuthout the constralnts of4 pnnted questionnalre whrch may tend to 'j]- ‘
.|ead' their responses | | N s , | i .
| Fmally, |t would be mteresttng and tnformatlve to conduct a study of pos‘ .
R N rstudents to determtne thelr suggesttons and tdeas as to how to |mprove a-
- Post-R.N. degree program to better suit therr needs in the open ended secttons:t"" :
~, of the research at hand many of the: respondents had various suggestlons :' “
related to therr owﬁ personal srtuatrons It seems logncal to allow these students- *._ : _'
to contnbute based on«therr own expenences to tuture programs that would

make other such students expenences more posntlve s

CRNEIN

VA . C .



B , .Theory has been supported by thrs research and that students do balance Y

4

S e
g |

-

o

R T R AR E IR (RO
L A S o \ f_,:’" s /f___ -‘\“_ - : ‘ Q,‘ . I

Accordmg to: Hayes (1984) post R. N nursmg degree students have- |

"!‘complex reasons for returnrng to school and " often dtsplay hostlllty frustratton' o

e and emottonat cnsrs in atternptmg to cgpe with the educatlon system {p. 1)‘

} 'Thrs study suppocts these frndmgs Overall rt lso supports the posmon of}

" Chouce and Exchange Theory, in whrch students who percelve hlgher costs B

. ‘,percerve hlgher rewards trom therr studres The fact, that Chorce and Exchange_ -

. costs and benef:ts |mplres that nursm’g and other unrversrty programs have an";'."
'_ ,obllgatton to‘?ook at the very htgh &3@35 of studyrng whrch many ot their stuttents ‘
“incur. Ways ot meetmg the goals of, these educatlonal programs that are Iess : §

_costly to these students could then be constdered
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,' |'am: a student in the Master of Educatlon program ot thé‘ Unuversnty of -
" Alberta.- | am collecting data for my thesis in- which |.am examining. the -

., costs: and beneflts of attending a post R.N. degree program:as per |ved

i by the. ‘students. My study group is the students m the Post R N B Sc N

program at the Umvers:ty of. Alberta

<o

qUestlonnalre as it relates to your experience -of attending this. ograrn 1
& hope that. the data_will be useful in proviling some ‘insight into the
motlvatlons antlclpated benetrts and problems of the post R N. student

. are confidential, so . names. are not requested. Since there is anonymity -

identified. Along with the: analysis and recommendations,. they will be -

- available :for your purusal, as a copy of. the completed thesrs wrll be

Tt '.»-_-p|a09d in the %ucatlon lerary

j..; '.3 Your cooperatlon }s greauy apprecrated Thanks a lotl

.

'”C‘hristine;Ate'a'h.l:'.'“- B
\ » *\
L . . '_94

R q- e - 7.'-.-"

ould very“much apprecrate y0ur taklng the ttme to an er the

Dear Student P ,' B DR T B oo

g .You are not oblrgated to complete the questlonnalre and partlcrpatlon is
*._not related to’ your course work-in any way.. All returned questlonnalres -

o of responses, no’ questlonnalres can be. returned, but’ you are f{ee to

- Wlthdraw trom partlcipatmg at any tlme untrl the questlonnalre lS handed

':'The fmdmgs wrll be wntten up ln such away so that no: student can be




41, 1feela sense. of awomplrshment

Baneflts (posmve aspects) and costs (negatlve aspects) of attendlng,unrve srty
“can be considered in terms .of; . feelings. and ‘thoughts assocrated wnth' he
expenence socral aspects relatnonshlps and mottvatrons

I B.elow ar%e llsted expressrons of feelmgs and thoughts that may i

y to you
o { Please érrcle the response whrch most
L accwately represents your teelrng SR ¢ , , A C

B ol E oo : H o
. . Lot

R

e Strd.g'ly R strongly
e |

Ty I have agreater sense of fulflllment o '. 1 ST T

<-------h-q-->

9.

4

2
2 i have more selt-esteem o 1 R O
o 3 | Irecelve more recogmtron trom others \ 1 ST 2N

4 i) feel depressed more frequently

ol worry about exammatlons and papars
- l don t teel | am Iearmng anythrng new

} ! worry about my study habrts

' I feel more posrtlve about the roles of the
nurse. I SRR

9 :I feel an excutement to Ieam f: o 1 2 3 -“-'-} "'1449-'» 5
. _*'10;.lfeel | have 'role overtoad'te foo " -~
- lirtle ttme tor all my. responsrblhtles S 2 03 4 6
D through my: school work. - - | 1 . :_‘_Af'2 8 "‘;'4-- 5

,',12-.'lfeeltheﬁnancralcostotattendmg e ) BN
‘-'._'-g,-unrverslty is great R .~1- 23 . 4 K




BRP S

" }7 lam rncreasrng my Jevel of chmcal skrlls j 1

o 1 8 I feel that I am glvrng up more than I am

;’19;& have more self/}mdence SR B
' "-'j":"ﬂ20 | more often ree{ exhausted h " 1
Lo I more often feel angry LT 1 0

22 I am further developmg my communrcatron

‘ “;-_'.'__-'23 lmore oﬂen feel anxrous S ,' 12

Please clrcle (by number) the 3 statemewve that GPP'Y the "',
.ﬁ_m_o_s_t_to yourself o e T s e e

131 feelasense of persoqgl growth _ 1 s
! I feel a sense of professronal growth 1,

! B feel a sense of internal turmorl r@gardrng ot
R Ag‘the transmon from R N to B.Sc.N. .

6. 1am mcreasmg my khowledge of

S L FE I SRS ER S : S Rl

PR (\ S stongly strongfv

- M<.--:g-{--.—;">dl

S ..

nutsmg theory SRR (1 BT 5 -

~

recenvmg in returd. 1

L

Ski”S*‘ ST B

-



- &7 "
Below are hsted soc:anamuIy aspects that may appiy to. you ;mge_m]ummg\\ :

: . -Plaase circle the- response which most accurately

_ represents how yourfeel about eac\h statement’ (‘Please note-the varied posatlons
ok strongly disagree' and stropgly agreg on t&e,,ecale from q’uestron k) {
N/A = notapphcable , B

Lo

[ Yoo
’ . * s S
. ' k\" ' L '4-.'1 ' . . * ' | B
t.:-'. Q‘ ‘. . ." .
- strongly -, | strongly
2 N M Comsmmmemanse >agfee -
v S T (RN IR B
RN RSO ) e e ' ) ' )
1 I am expenencmg rncreased soCnal _ c e SO
_contact | R } IR '7‘ -2, 3,4 T8
R '.;’ . ° - Ci - A ) ‘.a. { / ~ - a . .
RERTER- Ispend too much tlme away from é AL P R
R, 'my chlldren - ';"i . ‘ N/A IR B 1 3 4 <5
o : » f ISR TR "”'.;." T B ;
A R worry about fmdmg caregivers o o ' ' :

e '_;_tor my chlldren o _» v N/A 1 2 % v LB ’

5.
4 Lam en;oymg gettmg to knowother .
,students Lo e T 2T 8 4 S -

"‘»:f-f"'lsl'y,}'rspend too much tnme away trem )amlly coRL L E
~.and fn6nds R o1 2 3 a
BRI Iam enjoymg tlme away from my other SR ' ‘7. B
‘ responsnbrlmes DRI TR N 2 3 4

5

N

5
t havealoHess Iensure tlme S 2 3 R SRt 4

.'; ;'8; Iam enjoymg the "eak from the routrne
3 of dally llvmg R : 4

st
-

. : . e e
4 . N I 4 .
. N , Ot . B . BN N L

: il Please clrcle (by number) the 3 statements above that apply the
L _g_s_t_to yourselt , o A

?



3. Below are ||sted some

Please circle the. response which most accurately respresents the rmportance of

each statement trfy0u personally

- 1 felt: there woulll be: expanded
opportunmes for nursmg posutrons

]

Y
e -

‘associafions to earn a degree.

3. Ifelt there would be greater oppor- -
' ,tunmes for career advancement

4 Hfelt there ‘would be greater '
' hke[rhood of financial rewards

5. 1 telt there would be more opportunmes
to obtain a nursing position that does
g not‘-involve shiftwork

6. lfeltlwould recerve mcreased : -

‘reSpecj and prestnge

" 7. lelt | would develop incredsed
: contldence in my: overall nugsing abrhty

8. ifeltl would develop more' competence |

& in my nursmg skills.

-9, | felt the expenence would grve me -
: personat satrsfactton _ _
. L .4
10. | felt pressure from the admmustratlve
body at my place of employment to

| u earn a degree

11. [ fett that all reglstered nurses should .

p_ossess a degree in nursmg

Please clrcle (by number) the 3 statements above that apply the

m_os_t_to yourselt

S 2. lelt pr ssure from the nursmg - /—J >

1

~ extremely

notatall



T R AT A 99’1-'-..
a. Please list any S|gn|ﬁcant beneﬁts (posrthe aspects) of YOUF return o study

) ‘that were. not' hsted under questlons 1 2 and 3 i e |n any category

—

S AR AL L ".;;_-__.1_

I3 0 Al .
5. Pieas# Ilst any significant costs (negatlve aspects) of,your return to study &
that were not Ilsted under questlons 1,2, and 3, i.e, in any category

3 B
6 .'Z.When considering the beneﬂts (future and present) ot attendlng thls
.. . - —program, | feel that forme; -

&,\/ - (Please circle.the number besude the appropnate statement )

The beneﬁts outwergh the .costs. -‘ ' 1_ - R 3
' The costs outweigh the benefits. -~ 2 DU
The benefits equal the costs 3 L

-

A T, Please cnrcle the number besnde the charactenstnc(s) nsted that pertam to
. you.. - '

= 1 . ender R -femate ' . male 2
L é e B
s 2. o 99 s ..Iessthan 20yrs

L . 20-24 yrs.
AR - 25-29yrs..
RPN L 30-34 yrs.
: 35-39 yrs.

over 40 yrs

i

&msuma

3. ... - mantal status: - -smgte T Rt
SRR ‘ - .. married
: leOfCGd
; ‘separated
idowed
other FI

oCNnbWN

'4. Do you have depende'ntS? Yes

\J

\,\ L



o

SN

e 7 It you have children are they B

. 6.1 yes, are the dependents; = elderly

ta

e _a..@
S

5. Hyes, how many? ‘- . AR EUR T RO

Ly A
e MR

_ : " children—
Lo . . other “_.

.'wr\)e, '

. R Iess than 1 yr e 1 _
SRS _»"7-, A-5yrs.. 20 L
oo . . f-10yrs. 3 R R
oo 1115y, 4 '
Sy f LT e R over15 yrs -5 :‘

NS

8 B‘o you take prfmary responsrbrhty for the houseworlf at home"

Coa e Yes - '14._

RN S

9 Are you an acttve member ofacomraunrty organrzatron" Do
| C.Yes — — Ty T

No. -~ -2

"'10 Do you partlcrpate in regular,,sports/hobbles (extracurncular actlvrtres)

o - 11 What year dld you graduate wuth your dlploma in nursrng"

12 Have you taken any other post secondary courses since you completed
: your dlploma ify nursrgg" (other than those used for this program)

‘Yes - SE R
N2

If yes please spec'fv

) 13 How many years have you worked é‘s a R N. ” o ‘f_u"ﬂ,-time; ‘

’.. : Sy

14 Whrch tltle descnbes your Iast nursung posrtlon'7 ; o S

PRI L
BN .

' . T EUEEEEE I S T

-e T T staﬁnurse \ |

1
- +-head nurse - .~ 2 Lo
. ‘assistant head nurse 3 e
. team leader ' 4 <. T
. '-other S ‘please specity ™

“ AT ” e



ERLNE

-4.",1'_. .»" ) ‘ _tﬂr
EERAE Y What yaear d|d you enroll mthls program" :

»

e L s : e

P

progragn"

o TS | full-ttmeRN
R pa.rt-ttmeRN

1
S s homemaﬁer L3 R
.o 4

R please specufy

;. 16. What is your studént status? 2

R “tutl-tlm_e (3.0r more;c:ourse’s) S
o 5_:.'-\.. part-ttme (less than3courses) 2 -

- .
. ¥ ;o
: EEPE.

t 8 Have you taken any courses through Athabasca Umversrty’? T

. B Yes e
;2‘3::'. l'," e .\‘Nb S T2

‘_19'._‘It yes, how many" SR - SRR

. o 20:.”At the end of thts term how many courses WI|| you have completed

_,,toward yourBScN‘7 s

,"".

«

o 2t JWhat is: your pnmary frnancral source(s) whrle att‘endmg umverstty'?

R

’- S _s'-_'spouse or tamrly 1; s
A, T own-savingy @ 2
R ST ‘scholarshtp/bursary3 I
. : : S . \ _. : -. 2 'Oan . ’ 7«’\"" - '
IR R full-trme work - 5 '
.- part-time’ work 6.’ o
2 other j 7 please specnfy

-

EIIPERE .. . ‘ . . .., C: ..,...__ o — é =

N
Vo - f
ey .

Please add any addmonal comments on your srtuatton m re!atmn to attendmg
th|s program that you wrsh to make or comments about thls questlonnatre ’

o . el

. @

e . L . e Lot

15 What was your employment'status the year pnorto entenng thts R



.
3.
'
»
e
W
1.




'_ '_'_LData are presented as a p_em_n_tage_ of the respondents who answered each questron -
g (unless othenmse mdrcated) B ;

i I Below are Irsted expressnons of feelings and thoughts that may apply to you sm_o_a"

WMM& Please curcle the respoﬁse whrch ‘most accurately-‘
. represents yourfeehng * ¥

»:_ o e strongly istrongly"-"; 5
R ST [ R AT R b I

i havesa greater sense of fulflllment 14 a1 30 1 2
. “ . '\ P D .

I have more self—esteem

'N

2
fii, 38'726‘-18 r?'
Lo 8. Irecelve more recognmon from_ hers ~ 6 '. 32 31 27 ‘4

-4, |fee| depressed more frequently i 12" i 30 3,_*31:-3__' ;,19

R 4

8
-1 worry about examlnattons and’ papers 38 42 B 14 4 2
5

"““””%”ambwmwawmmgmw Vf?,;'5a523.f3e*e

5.

6 “

7, Iworry about my study hablts R N 17 28_:;-1 23 ° .'v_265' 6

’. 8; ~ L\feel more positrve aboutthe roles of thhe | _ . ,"'.;' .‘ |
,' nurse St S o f | _1-1.2. ‘,_;3»9." ,‘.0.32.: ' 13 | .-:_4

-9, lfeel an excntement to Ieam

O

19 36, .26 14 4 °

10. Ffeellhave roleovertoad'ie to EETAe oot
51 29 12 4 3.

Ilnle trme for alI my responsrprlltre .

11+ lfeelasense of aocomphshment Sl e TR

through my scH’ooI work o 18 46 - 22.12 .2
12. lteel thef‘nancual gost of attendng Sl e
o unlversrty is great 6 $0 .27 15 4 3 -



: . N R B A I S - -
CosE SR v e T 104~- ¥
e B . . .o . . - S Dol

= . ) : .. K . . B . . ;. o

Strongly o strongly

‘ 13 lfeelasense of personalgrowth 7 30 42 20 5 . 2
Yo ‘ .- S S o

14, tfeelasense of professmnalgrowth 29 40. A2'v1'j 8 2

15 | foel a seriss ofmtemal turmoil regardmg e e T
thetransmonfromRN toBScN .14 24 07227 25 16
“16. lam. mcreasmg myknowledge of e g . :

- _'_ nursmg theory S _ S 14 877021 AN

17¢Iam lncreasmg my leve\:f etinical skills 117 34. 27 ,2-2'}»,-'--'
- '."18 Heelthatlam_glvmg up. morethanlam AR T o
’ receiving in return .~ - - 8 .19 36 28. 9

9. I'have more self—confldence o 7. 40 22 18 7
o 20. Imore often feel exﬁausted o 35 41 15 a 4
., ” 21, lmore oftenfeel angry | v5~?"18 .25 26 _. ‘2-2,' *8 |
‘22 lam’ further developlng my commurincatn?:n 4 - - : | : o
Coskills g 18 50 227 6 3
| $23. l:‘.more _eftenife’el anxieue, . 29 39 | 18 11 : 3.

-

' ‘Please clrcle (by number) the 3 statements above that apply the
1m9.sl_to yourself : c o R

posltlve ms (35%) - '-n'egatiiié'. #2'0 433%)»

Y o #1487 (26%) SR T #23 (18%) \
SN #22 (18%) Lo T #10-(14%) 0



B ;2 Betow are hsted secnal/famrly aspects rhat may apply to you

S represents.now’ you feel about each statdillent (Please note the varied positions . -
- of 'strongly dlsagree and strongly agree on the scale from questlon 1 )"“" R

| ,N/A : not’ applu’:abte

strongly strongly

Please circla the rasponse which most accurately S

[ <--‘-.".-.-'.a..>m .

R k¥ ".,l am expenencmg mcreased socrat A

,..,,A.Comact SR R 22 19 '.(.252',_7526‘_1- 8

- 2 | spend too much trme away from

e T my children: "~ " N/A (71) 3 iz 21 ‘62

- 3 il%vorry abq,ut ﬁndrng caregwers S R S S
L Jt,'-:for my chlldren L N/A 7)) 29 - 18 .32 21
o 4 Iam enjoymg gettmg to know other o .' . S R
'.-_.;students e = oo r- 7. 20 40 32

e

. 5. I'spendtoo much tlme away frem famnly |

"»_,;»'-andtnends Lo 3 a2 40 29

6. lam. enjoymgtlrge away from my other R S
responsnbllmes B A I 19 21 37 13 10
7 Ihavealot loss lisura time. ~ 3 '3 8 20 65
8 lam emoymg the. break from the routine - o
' ’of dally llvmg L S 20 21- 32 18 8 -

T -

'-'Please clrcle (by number) the 3 statements above that apply tﬁ'e,
,m_q_s_t_to yourselt - | o .: L
_positive  #4 (38%) _"f o negatlv'_e ¥ (60%)
' L #1__,(31%) . ' ' #5 (48%)
'#6.,,’ (19%) i R #2 (18%)

"EJ“ " ’

‘A‘.



3 : ' ,
o . Please circle.the- response which-most aocusately respresents the lmportanqe of -
,each sta}ement to you personally .

10.

11.

B . s -'j; /extremely
s j'.--.},.ﬁ C e lmp_qrtank
| felt there would be expanded = B
opportunmes for nursmg posmons . 51 43 .
1 fe!t pressure from the nursmg ) B -

_ assocnatuons to earn a degree. ] S 7T 25

| L feit there WO Id be gfbater oppor- o
tunities for- career advancement - 53 41
| felt there would be greater y o ‘
Iikeliho‘od of financial reWards .o 160 24

1 felt there would be more opportunmes ®

to obtaiillk nursing position that does o
not mv ve shiftwork. ' 4_; 53 32
| folt I would receive mcreeseo oo : ~

: respect and prestige. ' ' 10 27
| felt | would g&%lop increased Y
_confldence in my overall nursmg ability. 20 36
1 felt I would develop more competence - oy
in my. nursing skills. o 9 33 .
| felt the expenence would give me . | .
personal satlsfactuon ’ .35 44
| felt pressure from the admlmstratuve .

body at my place of employment to o

-earna degree ) ,/ 5 6
| felt that all regrstered nurses should

21

Please circle (by number) tl'le 3 st&tements above that apply the

Below are I”sted some

] Sm
{

possess a degree in nursing. - - 9

mg_s_t_to yourselt

#150%)
- #3 (48%)
- #9 (38%)

. .

' o e Lo to. B -
. A A
Lo 7 . L».(:S?ﬁ.
- J_‘ . RO : e N
o T : R '
. : ‘ -l

31

33

11
.37 .
25
16

~.'22

28

* " not _at all, ,
>important
B R
I
18 18
19 8
ENEER
16 10
118
15 10?@
3. 2
22 45
2 22

32

LN




P 107'
. Please ||st any sngnmcant benefits (posmve aspeds}eLmur return to study
/ that' were not Irsted under questlons 1,2,and 3, i®., |n any category. :
N
"broader knowledge base (9. responses) '
" opportunity to enter a Master's program (3 responses)
networking (2 responses) . : _ .
mrscellaneoum (8 responses)

. Please list any sngmflcant costs (negatlve aspects) of your return to study
that were not hsted under questlons 1,2 and 3,i.e., m any category
"organlzatlon and dellvery of ‘courses (17 responses)
health concerns (4 responses) : ..
loss of senlority (/] responses)
personal: (2. responses)

mlscellaryeous (12 respon'ses) S o
. When consndenng the beneﬁts (future and present) of attendm hlS. |

program, | feel that for me;

(Please ‘circle the number besrde the: appropnate statement)

- /‘" | The'benefits outweigh the costs.. 59

R The costs outweigh the benefits. - 18 -
/. .The beneflts equal the costs o 2 3

. Please cifcle the number beside the charactenstnc(s) hsted that pertam to
. you ' ~ R

1 : genderi | " female | 99 " male 1
;2. - age: less.than 20 yrs. - .
R ' - 20-24yrs. 23 o
| . 2529yrs. 28 oo
S 30-34yrs. - 21 e
- - - 1 35-39yrs. - . - 16" &
, e over 40 yrs. . 12 . f R
| e SRR, S
©3:7 .. martalstatus: . single. ~°  50. "’
oo 7. divorced rF e
T _separated R S W
L ’ o PR w
4. -Do‘you have dependents? .~ " Yes  i5iR
. . - ﬁ
"j



o jto

RN

R

. 12-.-'

It yes, how many? \ 1-38

. l_f yes, arevthe 'depen_'dents; elderly o 5 .

i youhave children are. they, o

2.-43
3-19
(N/A - 70)

chidren- ~ = - .89 .
- other o0 5 ‘ \ S

. less than 1 yr Foaoo T
S - Syrs. " -8 (responses)
e 6-107yrs. - 15, (responses) -

S 11-15yrs.y 13 (responses)
RIS over15 yrs 5 (responses)

'_ : Do you take pnmary responsnblllty forthe housework at home"

Yes 76
No 23

. ;Are you an actlve member of a commumty orgamzatlon'?

R No 15

. -Do you partlc:pate in regular sports/hobbles (extracurncular actlvmes) | .

| Yes a4
No = 55

‘AWhat year dld you graduate wrth your d|ploma in: nursmg? R

1960 - 1969 15 =
970 - 1979 = 32
1980 - 1985 52

Have ybu taken any other post secondary courses smce you completed

. A _-_,your drploma it nursmg” (other than those used for thns program)

Yes 736]*
No .. .64

.‘,-

'["Ifyes please specrfy B unlverslty o ""-}40' -

" clinical’ speclalty 50 ..

R T T, ;"W°’k3h°P e
el e others o 48



o __~"13 Hew many years have yony(rked as a R N '7 o

14,

| '_ -_‘15,", What was your, employment status the year pnorto entenng this -

full tnme

0 yrs._ s

!1 -4 yrs. ¥

S -10 yrs..

11 - 20 yrs.

' part-time

0 yrs.

'1-4’yrs.‘

5 - 10 yrs.
11 - 20 yrs.

Wthh tme descnbes your last nursmg posmon?

o program'7

17.
18.

" 19,

: What is your student status‘7

staff nurse

head nurse
assistant head nurse -
team leader -

~ other

fuI|~t|me R.N.

part-time R.N.
homemaker

other”

full-time (3 or.more courses)
part-tlme (less than 3 courses)

What year dud you enroll in thls program'?

<

If yes, how many? ‘

1978 - 1985

1986 -.

es

‘No

7
54

24
15

48
42
5

Tl DWW N

70

24
5

‘95
5

37

63

;Have you taken any courses through Athabasca Umversnty" |

§5

a5 |

NPat

109 .



e

20, At the end of thns term, how many courses wnll you have completed '
Md your B.SC.N.2 -~ - | | .
9-16 49
17 - 24 45
21. What is your primary ﬂnancnal source( ) while attendmg umversnty"
TR , R pouse or fam:}y ,'305.'
. o ' own savings - - 51
S o scholarsh:p/bursary 9
L , . loan . 21
i \ : ©c 0 fultimework 3
' _ . ~ ., part-time work 42
. : ' ..~ other 1
- {‘.‘L&'




