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| ABSTRACT
- _,’ADMINISIRA:TOR‘schoAc'mNQ‘mACHERSg » i.';, ) )
. INSERVICE STAFF DEVELOPMENT ~ *

Edward Calvin Fraser ”

Admrmstrators m Alberta have in recent years been - faced :

| _"__wrth mcreased demands for - accountabtlrty and‘expectatrons thata

t‘hey wrll monitor’ classroom performance

'downplayed or ignored this part of the. JO'Y in favour

‘.purely bureaucratrc chores | They often lack the specral‘ized .

trarmng to do this part of thelr job. Inr addrtiOn-.;many-vhave ‘been .

_in the field. for several _years ‘and are only margmally aware of

~.some’ of the newest research on effectlve teaching. They are |

looking for help in accomphshmg thelr JOb more effectlvely

This study assessed for the frrst time an’ " Alberta Teachers s

Assocranon sponsored ‘course that is—A desrgned to help
admlmstrators and . others work effectrvely in momtormg and .

1m_provmg classroom effectiveness. The study mvolved a ‘group of |

“thirteen administrators and one classroom teachergln the study of

r
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Chapter One
Introduction

The '.Study | | .
One proposed-way'to make an administrator m'ore"effectit/e-.
in the staff development part of his role as rnstructtonal leader is
coachmg Coaching is a method of staff development that links
Xclassroom observatron “and - feedback, integrated - teacher coach
decrslon makmg, and. research based knowledge of effectrve
teachmg practtces The coach works with a teacher to bring about
',mutual ada-ptatton of the research based knowledge and thé
v_ teachers 1nstructronal practrces ‘ The coach can be a colleague, a
s_uper’v‘rsor, or an external consultant. - For this study “the
participants trained were, - with oned exception. administrators.

A Other "studies have vex‘a-mined coaching 'as a successful _
‘method of transfer of tratnmg (Showers 1982, ‘l983) and as _a'
method of inservice training (Joyce and Showers 1980, 1983)."
These studles have foqussed on tmprovement in.f student

achrevement as a measure of success Thns study focussed on the

participants in_a coachrng program, and in partlc‘lar on their

3
5



gattitudes, beliefs‘and"behaviours‘ Attltudes were- 1nferred from
‘the stated behefs -and the recorded behavrours of the pamclpants .

}’I‘he Problem o

1
’

The study was an exploratlon of admmlstrator behavrour as

it is affected by the program Coaching Iggghgrs 10 H]gher Levels’

- of Ef{;g;-jvggess _(Barkley, 1985) offered in Alberta under -the

'sponsors'hip of the Alberta Teachers Assocratlon T-he purpose :
was 0 ide'nt'i'fy“ ch'angles if any, in the amtudes beliefs, ‘and-_
behavrours of ‘the admlmstrators partrcxpanng in the prOJect and 1
._to compare the. fmdmgs wrth the stated goals of the program |
| ‘Data gathered prov1ded mformatlon» -pertment, to t’he. |
followmg ‘broad: questrons | |

1. What changes m attltudes behefs and behavrours

" occur to administrators enrolled in the ATA sponsored
 program Coaching Teachers to Higher Levels Of
Effectiveness (Barkley, 1985) 7~ _

2. To what extent do participants in the- prOgram believe
that the course has contributed to 1mp%ovmg their
effectweness as mstrucnonal leaders ” '._

3 To what extent does the program live up to its stated _

goals 7



Limitations

| The study had—'four l'irni'tations e
.1 The study was restncted to- members of .one school dwrsron
Thrs 18 typlcal -of thts course partrcularly when it . is offered in a
rural area and-therefore was a reallstrc test of the -course.

2; All partrcrpants were volunteers Agaln this s typrcal of this
cour_se It is offered by the Alberta Teachers Association stnctly
.on a voluntee_r bas_rs Therefore this’ too was a realrstlc test of the
course. R A
3 The researcher and the coutse mstructor were the same - person.
- As . there were at this trme only four active mstructors ‘in- the
provmce thlS was unavordable |

4. The course  was offered throughout the ~months of April and
May - not 1deal time for admlmstrators who are already worrymg
‘about next - year- This trmmg hmrted the mvolvement of the
admtmstrators m in-school coachmg pl’O_]eCtS This tt@ of the
course was necess1tated by other events taking place in the School

Divisign.

Significance of the Study

Administrators in Alberta and elsewhere have in the past

few years been faced wrth 1ncreased demands for accountabrltty%
‘and expectatrons that they wrll monitor teacher classroom -
performance. They must bala_nce this request with_the" increasing

&4
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‘ professronahsm of teachers and therr own desrre to retaln a warm
collegtal relatronshrp Coachmg propoSes to offer them a- system of

staff supervrsron that will ‘meet these demands

Inservrce and staff development budgets are stretched to

-the limit in this time of economrc recesswn It s 1mportant to

.vertfy that staff development programs offer suff1c1e drrect

. benefits. Coachlng is a system of . 1nserv1ce staff deve opment that -

'proposes to offer benefits in terms of i ovattonal

tmplementatlon drrect improvem‘enta ip tnstructlonal

effectiveness, expanslon of the' decision-making base, and .

mcreased umty wrthm the school. The contribution to knowledge

‘of thlS study was. an assessment of the coachmg program offered»

by the Alberta Teachers Assocratron

Summary
This chapter presented a general overvrew of the study
The chapter outlined the problem, 1ts limitations, and "its

) . v

significance. i
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administrators, consultants and ‘supervisors to _participate in

"Chapter Two
‘A Reéview of The Literature
Coachxirg
ThlS éhapter wxll prtﬁent a rev1ew of the literature related
to coachmg as a method of mservxce staff development Flrst a
need for inservice supervision  for 1mprpvem~ent~ ‘will  be

8

establrshed " Then, a - review of the ‘material based directly on

COachmg, as well asc matenal based on the individual components

‘of- coaching, and on related research IOplCS will be presented

Sécondly, a revxew of the literature on each of the toptcs of

the course D hm Tes her Highe : Effectiveness . will

be presented. Thlls" includes communication skills, nonverbal

_Acommunilcation,‘ ‘questioning, learning  styles, and the perceptory

learning system SDLOC..
A‘n‘ increasing need for staff 'dev'eloipment,-.

The. last two decades have seen “increasing demands for

instructional improvement programs.  The. role of the staff

supervisor or principal has increasingly become one of



N _1nstructtonal leader 'Young and 'Heichb'e'rger‘(1975)"‘in a' study of
'- teachers of rural and urban ‘New. York fOund that 82% of the
teachers saw a need for staff supervision. - - Nickel "'.'l‘raugh and
Txl@ord (1976) studled a . group of first- year Jumor hrgh school
’teachers -and found that they wanted administrators to spend far‘ '
"more ume thh teachers Q the classrooms Dramond (1978: 91)
acknowledged thls demand for 1ncreased téacher . supervrsron with
the qualification that desplte the fact that "there is still no widely
~accepted agreement about what effectrve or productive teachlng
is. . teachers are less and less 1nc11ned to respond seriously to
SUpErvisory. authorlty unless it is coupled with competence and is
of value in the 'c’lassr‘oom'.i' . Di.émorid's(1978: 93) ' definition of
teacher supervision illustrated current  beliefs ab:out'f the
- supervisory role: o o . |

| Superyision_can'be seen simply as the Ameans by which
‘a system enhances the teaching-learning situation

through the input of others than the classroom teacher

in order. to provide for growth in the effectiveness of

instruction and * improvement ‘in the quality of the
experience of the learner.

» Thrs demand for 1nstruct10nal leadershrp was remforced
by"research that shows the pnncrpal ‘to be most effective when
he .functions,,. as mstructronal leader. Lipham (1986:2) llSth frve '
'essential functions of ‘the principal; the -first js 1mprov1ng the
instructional progam” and the -secondi workmg eff‘b&wely with
staff." = Young (1980) explarned a very effectlve supervrsron

]

- program m the Vellejo Crty Umfred Sch00l Drstrmt that has the

‘s':'. )

pnncrpals primary role as an’ mstructlonal leader

“ -



' Learning ma.gazine.4(August,,. 1980) predicted the trend of
“the eighties to "be a move - toward‘ linking research-based

knowledge on effective. teachmg and classroom perfoxmance The

’amcle suggested that the move wou\d be through first tralmng'

‘the admlmstrators- who  will be respon51ble for deve]oping‘

effectiveness in others. It said, Those Who are responsxble for

increasing the effecnveness of others teaching must develop skills ‘

in observmg teachmg, analyzmg that observation, and, - from that

‘analys1s determlmng those teachmg\decmons and ‘behaviours

that need labeling and reinforcing and those teaching behaviours -

‘which need changing "and/or elimination."

3
S

The demand for effective on-site instructional - leadership

first became p‘rominent with® the development of*_ Cllmcal

Supervxslon by Morqs Cogan and others from Harvard University

in the 1950's. Reilkoff (1981:-30) cited Cogan (1973); Goldham‘mer
(1969); Wilhelms (1973); Mattaliano (1977); _KrajeWski (1976);
Hégglunﬁ>’(1978) and others ‘whose .criticisms  of clinical
Superv'is.ion included"'t.ime, rigidity, .expens,e, complexity, lack:;
einpaxhetic intercourse on ,t'he part .‘of the supervisor and’
'supervisee. ‘and ‘failure to "consider 'tea'che.reh' 'growin

professionalism.” Desplte these -criticisms the basic acnvmes of

clinical supervnswn pre-conference, observation and p_ost-'

conference remained present in systems developed later. Often

“lt was the focus of the observation and discussion that made one

‘system 51gn1f1cantlyo different from others. _Cllmcal superwsxonﬂ

concentrated on teacher behaviour, Flander's Interaction ,Analysis

.
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Pa

- (in . /Amrdon and Hough 1967,. 103 ff. ) concentrated on

'student/teacher 1nteractton Berltners Time On Task (1980) on

vstudent engaged trme ~and Retlkoff' Supportrve ‘Supervision _

(1981) on student performancev Joyce and- Showers coaching
conc‘eptvb occupied mtddle ground lmkmg teacher behavrour and

~student performance.

The Tre’d to Coa3ching In Alberta ’

Teacher growth has been. seen as an rmportant on—goin_g

abrlrty essenttal to teachmg Joyce and Showers (l983'3l)-
.suggested that a lack of growth in- tea'her's is more damagmg than

ca, lack of growth in any other profes onal group One important

Alberta educational— phenomenon, o “the 19805 was been an

awakening awareness ‘that there is a 'body ‘of knowledge

supported by ‘research, about many of the classroom behavrours '

of successful teachers. Thrs awareness was accompanred by

s -

: attempts to _expose practrsmg teachers to the nresearch based

knowledge

Phi Delta Kappa brought to- its members mformatton about a

Caltfornta

‘based program called TESA (Teacher Expectatrons and Student :

Achtevement, Kerman, 1980). Many Alberta school .boards,

' including the Yellowhead Scho‘ol'\ Division and the East Smoky

School Division) spent heavrly“armng trarners and workmg
teachers through the program | |
Madeline Hunters work from UCLA was brought to Alberta

through her own presence at many conferences and conventions

ey
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‘prarsed py tramees for therr abtltty

"effectrve teaching skills.

and by pmate concultrng ftrms such as Thressen and Assoctates a -

Moose Jaw, Saskatchewan ' based prtvate educattonal consultmg

~ firm. Many school boards. mcludtng the Red Deer Public Schoolﬂ

P,Drstrlct spent - heavrly tratnrng prtncrpals and consultants to pass','

thlS 1nformat10n on to the teachers

,—-‘-

" The Alberta Teachers Assocraud{ became Nojved by

Voffermg the courses desrgned by Performance LI).earmng Systems_

. of New Jersey - PrOJect T.E.A.C.H. PRIDE ‘and ’I‘eachmg_ Through |
" Learnmg: Channels (Hasenstab, 19

9717, 1984)

All of these eff ctiveness pro ‘ams

ach research based

And yet, all of these programs stopped
short of ensurmg that the skills bemg worked on are actually
rntegrated into the’ teachers acttve repertorre - The desrgners of

many Qf  these - programs have “joined other researchers in

i .

‘recognizing - coachmg as a way to ensure lhlS mtegratton Hunte\r

(1985360) Berlmer (Brandt 1982:14), Barkley (1985) and ldyce :

and- Showers (1983 19) - promoted coaching . as  an extremely'

»:effecttve way to - transfer the research -based knowledge rnto

>practrce A number of Alberta school drstncts have implemented

programs based on coaching. The Edmonton Public School Dtstnct'

Teacher Effecttveness Program is a ‘large scale coachmg program
H(Maynes, 1982). o

In 1985 the Alberta Teachers' Assocratron mvnted Steve_‘
Barkely from Performance L;mng Systems of New Jersey tow-'

present an intensive, one week" workshop to admrmstrators at

have been hlghly' |
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thetr annual Summer Conference The course C_Qﬁg__um

lo. H]gh;r_ Lev els of Effggn eness, (Barkfey, 1985) orrgmally
developed at the request of the Unrversrty of South Florida, was‘,
’_well recetved Post -course evaluatron forms showed thaté the,
partrcrpants belreVed the concept would work and planned on
'1mp1ement1ng coachln; programs In addrtron to 1:='”tra1n1ng ‘a

numbe_r

; Alberta teachers as rnstructors in thrs course “the ATA
' coachmg program at the 1986 Summer Conference
"‘Thrs program was locally developed and offered by . personnel

<

from the Edmonton Publrc School Drstnct (Harnson in pmnt)

"\

" The Coaching Process o . . B : - .l | T
The term coac‘:hing'" was’ frrst proposed by Joyce and

aShowers (1980 384) as a systematrc process for teachers to

g ‘analyze content to . be taught to tailor the approach t"o be taken, )

‘and to - make very specrflc plans to help students adapt to a new
7 .

teachmg approach

' Late; Joyce and Showers (1981 170) expanded the concept‘b

. g
to showwrts rnclusron of an. observatron and feedback cycle in

l. %

which the @eacher and the coach together exammed where to use
~

, 'certarn ”ﬁr%tes,, cvaluated their use as observed and planned |
o

-‘fo;-' impro_ -~ This collegral approach recogmzed the need to

help teachers'%}tur new leammg beyond the skrll learmng level.
that is, help with the adaptatton process T

. Still later Joyce and Showers (1982: 6) stated ‘éven morev
strongly the need for a coachmg* component in teacher trammg to

ensure the effectrveness of the tratmng They saw coachmg as
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havmg flVC major functrons provrsron of compamonshxp, grvrng of .

techmcal feedback analysts -of the apphcatron adaptatron to theo, 3

students and persona] facxlrtatton They saw, too, ~ benefits for the‘
coachmg partner who can mOre easrly see the problems'of'
‘ omxssron and confusion. when someone else is doing the teachrng
“and who collects and- expands hrs 1dea§\as a result of the

observatlons

aCoac’n‘his four maJor components ) -confe ncmg.

observatron feedback 1ncludmg the gtvmg of mformatwn and an‘g'v','“

-onfgomg cychcal nature. ‘A’ key element m the dlregtlon of eafh.
component is. the purpose of .the coach at each stage Shower |
~(1983b: -3- 4) §ays that the "ﬁrst functton of coachrng is to provrdev
v support and encouragement to another person durmg a drffrcult

process._ ' Next is the prowsron of techmcal feedback about Wthh

\s'he _says, Feedback 1mp11es/ no Judgement about the overall

qualrty of teachmg but is . confined to information: about the

executron of relevant slulls or strategles

Conference trme and teacher coach commumcatron must be

centered ‘on an objectrve ’ There may also be lesser goals, but

these must not be allowed to lnterfere wrth the prrmary objectlve'.
(Hunter 1980 408) The pre conference may have as its‘

/pbjectwe the burldmg of tr\rst and rapport or confrdence | lt may

be a planmng %onference in whrch the coach helps the teacher

-work new strategies into his lesson desrgn erther by helpmg to

-'match strategtes and mstructronal ob_)ectrves, or by locating and

~orgam~zmg matenals and preparmg; teacher statements. and
o B ' , R 4 : ' ! : :

1.
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*strategres The lesson desrgn conference may even ‘become. the

‘. focus of the coachrng (Showers 1983 25). : : j | ‘ -

” Ob_servatton is ~_cr1t1cal: 0 c_oachrng. Sergiovanni (1'984:3”“60‘.)
discussed ‘the ob.ser\'/ati'on and reportmg phases “of teacher
ev(aluatlon' His comments “relate. equally ‘to coachrng ‘He noted -

" Zat both the teacher and the supervrsor- ) brtng therr own
1

-

alues and. vrewpomts to .the teacher 0 servatron These multrple’

el

brographlcal aspects must be con&\dered and +as much as possrble
set asrde - '\ |
. Mireau (1983) and Hunter (1982) note the 1mpdrtance ofy
'comments'-,follow_rng observatron» to be based on ~ob(served-'
: ‘behav.i_ourv. It i'S“ne"cessary‘-for- the observer to havel an accurate -
1mage of specrfrc behavrours that occurred. This may_invo}ve' the
" use of audlo or video recordmgs or note taking, The least
: problems appear to be associated with the use of either anecdotal '
or script-taping notes.  Using either system the,;, coach tries to
record in writing what takes. pl'lace during a lesson. - He records
teacher 'and[, student verba)ks; and noan'er al 'behaviour'sv,
-interaCtions classroom “climate, seating. arrangementsu,teacher" :
proxemlcs student mvolvement - everything - possrble It is much
easier to 1dent1fy problems when someone else s domg _the
teachmg Thus - the coach is able to be objectlve and to provnde "
help. After he has done observations of many different teachers
.try.ing new. strategies the coach will have 'a wide knowledge of
~

‘how the ’LSlnll can ‘be’ used _and thus he has more to share wrth |

'each teacher Atjter the olﬁervanon but prlor to meetmg wrth the

« - oy -

s
%



teacher, the coach reviews his notes and chooses specrfrc

13

'observed situations and behaviours as recorded upon which to

base his coachmg comments, questrons, ‘and suggestlons. The

-advantage of this method is that while it reveals most, of what

exrsted in the classroom, it allows the coach to work only from

those behav1ours whrch relate to his purpose.

It is these specific “observed behavrours whrch are shared in -

the’ post -observation conference. The conferénce may have one of
, many purposes (Hunter, 1979). This may be one of a progression
of COnferpnces aimed at long-term- growth It may be entrrely
posmve and 1dent1fy only teacher strengths It may reinforce the
teacher's use of effectlve skllls and is lrkely to promote contmued

use of these skllls It may provide a foundatron of mutual respect

upon whlch,growth can occur.  The conference could also expand'

'the teachers effective skills or allow erther the teacher or- the

--coach to 1dent1fy areas - of necessary growth, Whatever the

xntended objective of the conference coaching conferences. are

characterized by their positive,. supportive nature, . their
 nd

diagnostic and prescnptrve potenual the use of behaviour specrfrc

examples, and the on-going structure - (Hunter, 1980).

v

Approaches -to. Coaching

There are two basrc a“)roaches to coaching, freld dependent

or field 1ndependent.-« The field dependent approach- may be as

‘broadly based as the teacher and the‘oaéh'ag‘ree upon. - The field

independent approach is much narrower in its approach.

.



»chools the -coach records behavrou

" be predefined by the coach and the teacher or leftla the
e

‘There are two variations in the field dependent approach.
In both the 'coach must be prepared to enter the classroom. with

an open mrnd prepared to accept whatever he fmds as a base

-_upon whlch growth can be bmlt In the frr;t varrauon as offered

by \Q:/formance Learning Syst‘ms at the 1985 ATA Summer
Conference (Barkley, 1985) and as in gie now in several Alberta

fmds worthy of praise,

14

behavtour about which he has questions, and makes suggesuoqs’

for growth based on the behavrours that- he has prarsed and -

discussed. . The coach must remain positive and supportive

throu'ghou‘t'the process. His role is that of‘pedagogical e'x_pert

-ready to provrde lnformatron or to help find 1nformatron

on any teaching behavmur that comes up. in the drscussmn

In the second field - dependent variation b_ased on t{he work

of Joyce and Showers and Jane Stallings (Mohlman, '1983:37) the

coach enters the classroom with the intent of diagnosing-problems

and prescribing’ soldtions for them. The selectron of problem may |

mple,

~ discretion of the- coach. . The teacher and coach may, for e:

agree before the observation that the coach' will restrict his

- comments to - dlscussron of the teachers questlomng techmques_

Or they may agree to let_lg,coach choose any behavioural area in o

whrc_h he sees rgom ‘for_jmprovement and feels confident of being .

able to help

The field dependent approach may requrre a great deal of

wQk trom the coach who must be trained in a wide variety of
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teachrng skrlls and approaches and who  must be prepared to
‘help the teacher research wrthm thrs wide variety . of skill related |
” knowledge. This approach has a very positive and,, suppo.rtive':.
. focus an«l allows the teacher and ‘the coach to develop .a, strong :
collegral base ‘of respect through ‘which growth can .occur, . |

The field mdependent approach involves coachrng from a
research proposition base Madeline Hunter is one proponent of
" this style of coachmg (Lambert, 1985). . The coach first trains the T
| teacher tn a research-based .pr’opositi‘on about effective tear:hing
.behaviour, ‘then observes the teacher applymg the new behavrour
,dragnoses ‘and“ prescribes improvement ~of ‘the skrll, and
determines when the t.each'er‘i‘s ready to move on to another
proposition. | | |

. Again, fhe field mdependent approach requires a supportlve
. coach. There 1S less need for a w1de vanety of outside resources to
be avarlable to the coach as the selectron of teachrng behaviours
* open to dlsctmsron is more limited. * The coachmg process begins as
the teacher moves the new skill from the tralmng to thé‘*classroom ,
(Showers, 1983:3). - A
| The selection of which approach or. model to choose may
.depend.on',the _situation, the coach, or the teacher. - The coach’ may
_choose one model at one time and another later. He may.prevfer»_' to
develop- his. open mode] LI o : |

&

, : (e
,meetv srtuzmonal needs - There is support in research for 8’!“ o

-,



| Where Coachmg Helps s
N Joyce and Showers (1983: 30) and Thomas Gordon (Maynes
'1982) expressed concern about the tremendous dtscor_nfort
| expertenced "by teachers faced thh the need for change _’I“hey'
'suggested that the greater the need for change ‘the -greater th‘er,
dtsco_mfort it will cause. “Gordon - showed the movement of |
.tha‘chers— i}n training from 'a level of blissful lgnorance
_unconscmusly unskllled to an awareness of deflcxency, conscxously
unskilled, to an acqulsmon of the def1c1ent skills, conscno_usly
. skilied, and finally to the addition -of those 'sk.ills to . ,one's
“deli‘berate active repertoire, unc%nscious'l'y skilled. ': Showersg
suggested that training may also, brmg about discomfort as it
"awakens an awareness of skills exlstmg unconscrously before""
trammg.f These skllls are. brought back to a conscrously skilled
level -before” being returned to. the unconscious level where'they,
can be cho'sen deliberately' instead of ra’ndo;nly ‘ |
"Showers (1983b 3) indicated that coaching program

parncnpants must recogmze that "the qualigy of performance'

~ dlmmtshes during the period of transition Jrom skill acquisition to
| 'complete vertical transfer | Coachmg, accordmg to Joyce and
Showers (1983:17), can be an efﬁclent way to overcome the ~ .
~ discomfort of. this decreased efficiency. They suggested that there
Jis a particular need when the retra‘ining adds new. skills :vto a |
" .repertoire as opposed to fine tuning»existing skills' (See Figure

One). . | -
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FIGURE ONE

” DISCOMFORT
_ ZONE

UNCONSCIOUSLY
SKILLED

"~ CONSCIOUSLY
" SKILLED

CONSCIOUSLY = . RN
.| UNSKILLED - B

- UNCONSCIOUSLY,.-
~ UNSKILLED -

Adapted from the work of Thomas Gordon as used in. the - N
Edmonton Public School District Teacher Effecuvencss '
ProgrdfR%, - (Maynes, 1982).

Trensfer and Executlve Control _ 5
'_'Joyce ang« Showers (1983:5)! vreferred‘ to ‘ho_riiot'ntal trans::;fer
as the ‘shviftin‘g' of a skill 'difectly from a training situation to a
problemvselVihg situation. When t_hei'e is little difference between
work and trainirlg situatiors, horizontal transfer with little need
:for adaptation is sufficient to allow a teacher to use the new skill.
| ' When the training 51tuat10n dlffCl’S from the work sntuauon‘
it is more difficult to transfer the sklll to solving problems A
great deal of adaptauon may be requ1red to enable a new Sklll to
merge with an existing repertoire. Some exlstmg skills. may be

dysfunctional for the success of the new skill. The extension of_'

the learnmg required to make new skllls useful is called verucal

transfer
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' Successful verucal transfer of a skill bnngs it to a level of
executrve control - This rncludes the understandmg of the purpose :
and the underlymg theory of a sklll the knowledge of how to
adapt the skill in 1ts various uses, and the abrlrty to 1ntegrate it
smoothly wrth other skrlls The development )of}executrve control -
~of a:skill is essential to the continued s‘ucce'ssfu‘l.use‘ of the _skéll in -
the classroom' K Joyce and ‘Showers (1983:26) suggeste_d -cvoa'.ching,
as a way to achieve vertlcal transfer | e
" Joyce, Hersh, and McKrbbln (1983 142) su.g'gest'edv 'that_h,
trarnmg for 1mprovement has in current practice. four major_>
stages The frrst is a knowledge onented component that offers ,
theory and mformatron about the new skrll They suggested that.
fewer than ten per .cent_of teachers’ w1ll acquire vertrcal transfer
of the skill to their- repertorre with this level of trarmng In a
‘separate review of the research on staff development, Joyce and
Showers (1983:16) suggestednthat as few as five per cent_ 1(‘)fl
~teachers would fully in,tegrate new knowledge after thisf‘le'vel-o\f,_l_: '
training. | | | | b | . | )
Thebsecond stage of current training is a modelling stage in
which teachers see the new information be‘in‘g” demonstrated.
joyce'andv‘ShowerS‘ (1983:16) believed that this identification of
the new skills in use w1ll contnbute to retention of the knowledge, .
but will be of little . value " in - achrev“lng vemcal transfer. They
suggestfthat not many more than ten per cent reach mastery - at

this level of training.
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The thrrd stage. of ‘current _training -is the addmon of a safe
practice session accompamed by feedback from instructors’ or .
‘» from peers who are also studytng the new skill.  As many as -
.twenty per. cent of teachers achleve ver\ttcal transfer of t‘he new
skill at this level of trammg | »
The fourth levef ‘of current tr‘aini»ng' is the addition. of
) coachmg at the point of 1mplementatton as the teacher attempts to
use the new Sklll in hlS own work suuatton This coachlng may be I
. prov1ded by others already - profrctent in the skill’ or, gy others. who
- are also in the process of achlevmg vertical - trans(f;r"ot’” the skill. A
‘_teacher is helped wtth .1nt_erpret1ng, student responses to.the skill,
and  with .a.daptat-ion -as th'é_ adju'stment to the new skill .is
achieved. Showers (1983a:26) found that teachers did not achieve
vertical transfer "without coaching” but suggested that coac'hing.
_provided a near’ guarantee of vertical transfer. _-She ‘stated, '.'Whil"e%
. this experlence happened at dxfferent time’s for different” teachers
: dunng the coachmg treatment the Ttesult was falrly umform.
(1983b: '16) " |
| Who can. coach seems to be of less importance than the
use of the coaching approach Joyce .and Showers (1982:7) and'
Hunter (Brandt, 1985:65) agree,_;'th_at 'coaching' can be provided by
;Vpeers,‘trainers, supervisors,\_c’t{y_.llege professors, or admini.s_trato'rs.
Hunter believes that the~'coach can'l be anyon‘.e with the skills
necessary tohelp so}meone else perform better.  She believes ' too
that the coach need not be famtltar with the content of a lcsson to

1mprove the teachmg process Joyce and Showers- see as ideal an

¢



erivironment in Wthh every teacher s free to coach eVei‘y other o

- teacher. - They would establrsh coachmg teams of four. “go» .srx -*

o~‘

teachers who would observe one another and prov1de‘ lv‘:zf
\e" <

P

1nformatlon and feedback o They would each recewe:»-
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the demonstratlons of thelr colleagues | o o
- Although Joyce and ‘Showers havr/:"-concerf'trated '.their.work
on the use “of cpoaching to __improve the transfer of training, vother_s
have. used coaching to diagnose what current practice is for a
teacher,-and to prescribe and facilitate the impro_vement .of that
 practice. Htmter (Brandt; 1985:64) described coaching as a way to
‘}1dent1fy that a teacher "knows this and he's ready to learn that".
Jones (1985) descrtbed the use of. the coachmg methods to help_,
admmtstratorsl Each school prtnc’(tpal in the district developed a
's,upervisionv policy m.,cooperatlon‘ with . his school staff.  As. the
principal or vice-principal 1mplements the policy, he is observed
and then coached by district personnel The use of a posmve
collegial abproach at all levels is emphasrzed |
Showers (1983 25) in a study on the use of coachmg found
‘tha_t/\* teachers admitted candidly that coach'ing was their
encouragement to use the. new skills. Without'the ‘coaching they
would have drscontmued the use of ‘the new strategres before they .
were successfully mt-egrated. After a study of peer coaching
‘~(ShOWCI:S' 1f984'50)' vte’achers-r coachmg ~teachers,  Showers
recommended that all teachers should be coaches. |

Hunter (Brandt 1985) Joyce and Showers (1982) and Barkley‘i

2T
I
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which "not one of them suggested changmg his or her behavrour

.vbrmg about the desrred change "co-optation" in whrch adaption o
- the project design occurs but no change on the part of the staff ' \‘:’

‘the institution, and “nonimplementation” in which- the project

-
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(1985) see the prrncrpal as a teacher motivator and therefore as a |
'teacher coach. All see staff development as'a major functron and
“recommend coachmg Berlmer (Brandt 1982 14) suggests that

2 prmcrpals and central offlce supervrsors should concentrate their

staff development efforts on coachmg

A (1983) explarns the Edmonton Pubhc School Drstnctl
fectrv&ness Program in whrch consultants prtncrpals

and later teachers are trained” to be coaches " The success . of .the

program show in its survwal and expansron wrthm the district.

.‘.9 J

- The 'Need For Coachmg Identrfred in Related Lnterature

ral

RPN 1s not . easy to brrng about change in schools Showers:‘
(l983b 5) concluded from the research on - teacher training thatv
' most of the skrlls -and knowledgel gamed by teachers .in rnservrce, :
programs are never rmplemented in the’ classroom and thereforc
have no opportumty to rnfluence student learning." | Lreberman
‘(1982.249) wrote of the myth that paper statements, broad 'goals‘

and -money can radrcally alter the - way schools work “  Barth

- (1985: 356) reported a conve:satron with twenty prrncrpals in _f‘.‘*j

'_to compl,l more closely wrth the research f1ndmgs McLaughlrn’

, (1976 169) identified , two~ 1mplementatlon processes that do not

- either breaks down or 'is ignored. The 'promise of co’aching and

L Y . <:y‘ T
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) therefore the chorce of coachmg as a staff development system is
con51stent wnh fmdrngs 1n many related studles

| 'Thomas Guskey (1985:58) used research done by
,others showmg that teachers became commrtted to a “practice only ’
after they had been successful w1fh it in thetr own classrooms.
His new model of staff development (see Figure- Two) considered -
-the claims of Joyce "and Showers (1982) that teachers murrede
-'trme and experimentation to fit new skills to their. classroom
situations and the ‘need for mutual adaptatron of the teacher and
jthe sklll as shown by Berman and McLaughlin (1978)

Guskey saw a need for a system such as teacher coachmg to -
~ help bring about change in classroom practices as a teachers own
lbelrefs and. attltudes are often not entirely supporflve of change.
.Thrs need is supported by Joyce, Hersh and Mcﬁlbbm (1983 142) |
who speak of the ‘habit of growmg and the hablt of being
wrthdrawn and the need for staff development leaders to work on °
,encouragmg and/or changing teacher habits. :They are both

] ggesti_ng that before skills and habits.'. of teachers are .changed,. it -
15 necessary to make _the teach'e_r successful with the new
knowledge gand practices. ,. o . | &

Joyce and McKibbin (1982: 74) categonzed teachers 1nto five -
: growth states: omnivores' who use every available aspect .of the . - 3
* formal and informal systems for growth for improvement, active
consumers who make use of some of 'the__systems .availlable' to
them, paSsive consumers who will make use of what is brought to
them resrstants who actrvely or surreptmously oppose change,

win f
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and wrthdrawn teachers who avoid mvolvement in rmprovement )

aCthllleS ' ' ‘ =

Figure Two

.

GUSKEY MODEL OF STAFF DEVELOPMENT

" CHANGE IN
THE TEACHER'S

CLASSROOM
PRACTICES

~ '
BELIEFS AND
ATTITUDE
e !

"Learnihg Outcomes” in the - model refers to. whatever
evidence teachers use to )udge the effectiveness of
~their ‘teaching. '

s

Joyce and McKlbbm ( 1982 78) also looked at the socral
env1ronments of schools They concluded that where an - mformal :
- social system of a school is influenced by a resistant or wrthdrawn
teacher, it is virtually 1m‘possrb‘le- to implement’ a "lschool-wrde
'change or growth program. .Staff; developrnent in such schools
must be doné on an individual basis. ,
| Glickman (1980:178-179) found that teachers passed
through up to 'three 'stages in .‘th'e.ir professional growth throughout
their careers. Begmmng teachers operated at a survival level

lookmg for ways to succeed rmmedrately in the classroom Once

assured of succesik teagchers move to. a classroom and student

. 3



‘that to bring about growth in teachers it is necessary to vary the

oriented stage that focuses ‘on: expandlng the educational - .

'opportunmes and expenenc§ for students .‘The' third "st-a' is an

"'dltl’UlStlc state of trymg to improve educatron for ‘th ‘scollective )

group of - students and teachers | thkman (1980 179) concluded

W

amount of supervisory responsrbrltty from teacher to teacher and

from trme to -time changmg the approach from dlrectlve to -

.'collaborauve to nondlrectlve m accordance w1th ‘the level of

‘professronal development -each has achreved

Joyce and McKrbbm and Glickman concluded that to be -

effectlve ‘m f staff development work has to be done on an ’

'mdmdual basis. Coachtng is one system of staff development that :

encourages work with 1nd1v1duals and that is suffxcrently flexlble

+

in .approach. to meet 1nd1vrdual n%ﬁs and differences. » z:.

Kuzsman and Harte (1984) called for a change in teacher
3uperv1sron practtces to ensure a’ foﬁgs on’ improved performance'

through lcarmng theones, reality strategles, and 'teachrng‘

- methodologies. = They note that current practices encourage

“continuation of mediocre teaching practices by rewarding them

with acceptable reports'. Coaching may .overcome this problem. |
.Sweeney‘-(l982:350)" attributed the level of effectiv'eness 'of}_. .
a school _to the principal.  He concluded -that principals -must

emphasize-instruction be assertive, be results orlented and

'nﬁmtam an atmosphere conducive to leammg@ Coaching has been

"‘v'suggested as one way for the prmcnpal to” fulfill these role

v

expectauons : . ' -

¢
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o McCormack Larkm (1985 34) in descrrbmg a successful

school effectrveness prOJCCt noted that it 1ncluded a_

- dependrng on goutsrde educatlonal experts to 'e‘cognizing ":tvhe‘-
'expertrse wrthm 1e coachxng for . staff dev vopment mstead of

one-shot * workshops w1th outside experts.

Coa . S

Berlmer, (Brandt.lt}), who has worke prtmarrly with . the

‘conc’ept of#% increased student time on tsk belreves that. my

prmcrpals and cerﬁgm :
e on coachmg .
ion, (Wise, | Darhng- -
’Hammond McLaughlm and Bernstem 1985 11) ldentlfred one of‘

t‘eacher's will benefit from coaching and th
‘\
‘office supervrsors should concentrate their ti

The Rand study. acher _Ev

the purposes “of evaluation as individual staff development from a
formatrve vrewpomt-.’ The same study (pages xr - xiti) propose,d a
number. of conclusrons and recommendatrons - Coaching s
'consrstent with all of them Coachrng has varied approaches whrqh_:‘
allow supervrsors to compare teachtng consrstency with »_
'requrrements and then brmg about a closer match. ‘It represents__ :

a commrtment of resources far beyond a minimum standard It

provrdes for the apphcattgn of research based knowledge to &

extend effectlve practrces and' to remedrate meffecttve ones.
'Whrle aIways dtrected ‘towards t'he.purpose of mdrvrdual
1mprdvement. coaching will 1nevrtablyabrmg about school
‘iﬁiprovement Coachmg 1nvolves the teacher at all stages of
.,examlnatron of his performance “and grves him' a realistic picture
: of hlS strengths and weaknesses It is 1ntended to provide a way

to direct 'resour_ces.«t'o 1mprovement of specific behaviour as



. obscrved in the classroom It is an allOcation- of resources based -

on need and is’ desrgned to - promote 1nd1v1dual acceptance of;

”change.

Goodlad (1982) found that teachers use a very small

number of strategies in their teaching. Coaching not only’ exposes
,_ teachers to research based"‘k“nowl'edge of ways to expand their
,repertoire but also provrdes them with support and guldance to
match the * skills wrth the;r objcctrves | v F '

Hunter (1979, 1980,51,984, ‘Brandt, 1985) labelled teachers
as decision makers and state_cjs"that _teachers need helip' knowing

-~ what ‘to consider ‘before acting and therefore r-quire sound,

research -based theory\ She recogmzed the 1nab111ty to transfer_

teacher intuition, and the need to change * intuitive based

‘knowledge into research based ‘knowledge; She_saw coaching as

the. best ‘way for teachers to grow professionally, and criticized

herself for not promotrng and utilizing coachmg earlier.

Glickman (1984) 1dent1f1ed _four rcasons for a  lack of

‘improvement of instruction. A coaching program would prox‘de ¢
soluttons for threé of his reasons, and help w1th the fourth The g,

mvrs:bthty and 1solatton of teaching would be eroded as the'

teacher recelved a great deal of attention from the coach. };he

lack of professronai draloguc would be overcome as teachers"‘and

problems The ‘bureaucratic and restricted choices /
~teachers would be expanded as teacher -and coach ex'

ways to deal with old problems. The fourth prob}eﬁi of inverse

26
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teacher "responsibilities would be at least partlvy alleviated 'by
havrng a-more expenenced coach to share in the decrston maklng

After an examination of the research ~on -school effectrveness
Huddle (1985 62) proposed etght messages from the research .that
would 1mprove current practices. Coachrng isvone of his
suggestions. - It is also consistent with hrs .:seven "remain.ing
) recommendations. ‘ , . _

" Kindsvatter and "Wile’fn (19“81:‘525—529) developedf the -
conference category system of alnalyzin,vg conferenc’esv for
' i-rnprov‘ement.‘ :The;' “identified nine skill ,areas of conferencilng
that can be examined and improved.' ‘The nine lncludc:"l_) climate
building, 2) target setting, 3) questioning, 4) commentary, '5')
‘praise, 6) nonverbal commumcatron 7) balance 8) sensmvrty, and
9) closure They also 1nclude an instrument by which an observer
: _could help a coach rmprove h_rs conferencrng skills with teachers.
Even coaches can be coached | I

Kemmrs and McTaggart (1982: 7) expand on Lewms system7
of "actronresearch that is also consrstent with coachrng They
'-Speak of four basrc aspects of the process

-to .develop a plan of action

-to act to implement the plan
- to observe the effects of action in the
. context in ‘which it occurs .
* to reflect on these effects as a basis, ' -
for future planning, subsequent actron;
and so on, through a succession of
cycles.



Importantly, Kemmis and 'McTaggart'said, "the action researcher'
'vw‘ilt"l 'carry_ out the fo'urv‘activ_ities” collabcralively. , involving others
affected by the action research pr'o'cess " From the use of the
actton research process they saw' three beneflts the improvement
of practice, the improvement of understandmg (mcﬁvrdually and
collaboratrvely) and the_ 1mprovement’ of the srtuatton in which
}'the action takes placet - (9) | ,
. Lteberman (1982 251-255) .identified several factors that
prevent 1mplementatton of change.  First, the pressures. of having
"to deal with a group ‘at” the same time. as hajmg 'to deal . with
each chrld} as: an_tnd1v1dual" caused Lieberman to conclude that = -
"teacher -style gets forged in the dailiness of work” and that
teachers will | protect their, style mtlttantly "(251) Secondly, the,
isolation of the _]Ob makes teachers susptcrous ~ "So pervasive is
the. tsolatron of teachers that -one mistrusts other adults outside
”,ones own domain." (252) Thrrdly, teachers strongly demand -
somethlng practical.ﬂ "something concrete that works now." ‘(252)
Ready application of the | |
learning to.. the teacher's own situation is essential. -Fourthly,
teacher satisfaction is so heavrly denved from their students that-
"it often leads teachers to protect their classes vocxferously and be
mistristing of other adults."253 ,Lrebe,rman saw this result in "the
’schizophrenic nature of.teaching. One is always lookingl for new

ideas, yet one is closed to ‘them.) (255)
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1mprovement projects was gtven by Barth. He noted that adults
wsually act on thetr {own]" conceptrons of qualtty " (198S: 357)
The. failure of many pro;ects in the 1mplementat10rr stage

/h_gs ‘led researchers to .knowled_ge abou-t what  will ‘wqr-k;.

‘ 7',@%aughlin (1976: 168) stated:' | S DT ‘: oo )

4 Because classroom orgamzatron projects require . .
T teachers -to work out their own styles and classroom .
techniques within a broad philosophical framework,
~ innovations of this type -.cannot be fully specified or

. packaged in adyance.. - Thus;, the very mnature: of these -
projects requires . that 1mp1ementatlon be a mutually

adaptive process . ‘Specific project godls and ‘methéds.
- must be made concrete by“the users themselves. as

they acd‘uire‘the skills appropriate to the innovation

¢

-McLaughlm also identified "debate concermng Who should make '

project . operatlons more spec1f1c how 1t can be done and when g

specificity should be mtroduced " He ‘notes - tHat one. approach

»

wants "more specrftcrty prtor lotal 1mt1atton (177) »t-‘o_.

;standardrze 1mplementatton regardless of the settlng . The other
approach found most effecttve by McLaughhn assumes ‘that local
varrabtltty is not only. 1nev1table but a - good thing." (178) In
support of this second approach he noted that' the Rand Change
Agent Study "found that all successfully tmplemented prq_tects m
our study went through a process of mutual adaptatron ‘to some

extent." (178) »l

Barth (1985: 358) offered -+
' “two workable strategies for 1mprovmg the schools i
1) somehow get teachers and pnncrpals to work on closmg

2
K N

&/

Another reason . for the fallure of teache)‘s to tmplementf

-

‘

s

ﬁviv’w,}.‘_{\;‘.‘\;"x‘“
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" the gap twe>n the ways- their schools ‘are, and the way
people ou‘fs:d/ their schools. would have them be or
" 2) work téward closingthe gap betweem the way the

schools are and the away _those wrthin the sthools would
lrke them to be. - ' RPN

K

To bnng about change wrthm the schools there must  be
motivation for teachers to Want to change Lelthwood and
MacDonald (1988 115) listed. eight categones of teacher needs that

functton as motivators. Four are related to student learning, two

30

are based on keeping teaching to manageable proportions, one is.

,fecognition of others, and the last is fulfilment of ,s‘velf.'?"Bent_ley

(1986: 31) used other but dco‘mp'l’ementary research to reach‘-_her |

‘conclusion that, "The- three major factors that contribute to teacher

motivation are . a) participatory management, b) inservice.

education, and c) supportive evaluation (Ellis, 1984; Brodfnsky
and Neill, 1983)." - | |
Heibert and Farber '(1984:24) ‘cit_ed Coates and Thoreson
‘3_(1976) Bensky et al. (1980) and: Schwab and ‘Iwanicki (1982')}in
: reachmg theirﬂi conclusion that “teachers who hav.e‘ mastered a
.variety.of teaching strategies will find their jobs less stressful "
Pratt and C&)wther (1986) found that effectrve principals
play an active role in helpmg teachers with mstructron " (3) They
. cited Pitner (198; 6) who found that "the degree to which the
,prrncrpal works closely wrth teachers on lnstructron correlates

.posmvely wrt'h teacher _|0b satlsfactron and positive attltudes

They alsm’rted Kelsey (1983) whose “research in British Columbia

has mdlcated that leadershlp in the mstructronal program and its-.

N

&



orgamzatlon gi.the most sallent dlmensron in supenntendents
reports on sc‘hJool pnncrpals (3) Lastly, Pratt and Crowtherﬁ
“examined admlnlstrator tralmng They found that admlmstrators
ranked courses in: ~mstruct10nal managment as flrst m necessrty
,(out of sthirteen standard toprcs) second in usefulness and .second
last in llstmg courses they had studred (5). Thrs lack of trarnmg'
‘and confidence in therr ab111t1es to be effectlve at analyzmg
 teacher behavrour and. helping to 1mprove 1t prevents fprmc1palsn:
from berng wtllmg to enter mto mstructlonal 1mprovement~
programs.' Betty S. Young(l980 11) reﬂectmg on he:l‘ days-as a
principal said that "l wasn't so sure I could ‘be all that helpful to
teachers. - so other matters took a larger share of my t1me Then.‘
- as | learned to 1dent1fy, label and teach to .some specific

instructional . practices, - I found. myself spending - more. time in

classrooms and with teachers Such comments show a need for

courses such as Coaching Teachers to Higher Levels of

ffectiven €ss (Barkley,‘;l985') to prov1de administrators with
common labels and Specmc proven rnstruct“nonal behavrours to
| ‘develop.

\
’

Current Programs -

~ On-going staff development programs in Edmonton (ereau
1983) and in St. Stephert, New Brunswick (J_ones, 1985) have
already been identif_ied.f Mireau’also referred to similar programs‘_
in existence in - Toronto, Pittsburgh, Virginia, Wiscon'sin North }-
Carolina and other ceg?rters. Servatius and Young (1985) descnbed.v\'

-

.
N N \\
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a coaching p'rogram in operation in Santa Clara County, California; 4
This program is based directly on‘t'hegwlork of Joyce and Showers.

The. level of satisfaction was sol, high that the writers ‘wished never
again_ to ~offer 'st'aff“.cheloprnent program without “coaching.

Young (1980) explained . the Vallejo City Unified District
(Call;_fornia) program in which "the superi»ntendent, was in

__classrooms one day each week and princlpals worked with two
| tea'c-.her&‘ each week prOmoting teacher effectiveness - Centrall
‘>OfflC€ personnel observed the principals throughout the process

and provrded them with feedback to help them improve and.
- expand their repertorre ‘ o «

'The ATA coaching course offered in the summer of 1985

.(Barkley, 1985) resulted in many school- based coachmg programs.

The Ycllowhead School Drvrsron is expandmg its mvolvement and;-
the Fort McMurray. School District brought Steve Barkley of

_Performance Learning Systems for an 1nserv1ce to expand 1ts"
lnvblvement A second ATA course on Coachmg was offered in

v ,' August 1986 (Hamson 1986)

L)

Opposmon to the Concept

| Some opposition to . coachmg surfaced in the lxterature Ruth
Wadc in a mega analysns of 225 research studies on teacher; )
mservrcc practlces concluded that coachmg was no " better than an
average way to approach instructional 1mprovement %S;pe srngled

out coachmg as one method that did not have ‘the potentlal-

promised by . other researchers.-Shc stated "the evidence is
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beginning g0 mount that coachrng, as an mstrucuonal technrque'

. does not have S;/potenttal to alter teacher behaviour.” * She

.'f"

: taught in

. suggested that it may in fact at trmes not even be effecuve (Wade.

1983:53). Wadé continued to cite Levmson who prOposed four -
reasons why coachtng ‘might fail: the lack of time todevelop a |
relationship based on; mutual 'respect,'. lack of toleranee for‘gi‘ving‘
people time to 'grovl/ (including the use of ‘negative information for .

evaluation before growth occurs), lack of.'knou/ledge in how. to

foster ind_ependence, and- the universal feelings of—rivalry and*

-

'inferiority'.

Commumcatron .Skills

- “The communication skills taught in g:Qggh' ng Teachers To

Higher Levels of Effecttveness have a double.purpose. They are

taught to supervisors as effective skills to-use in conferencing
with teachers and‘a.s 'effect'tve sk‘ills to teach to ’teachersj to use
with students An assumptlon is berng made that “what- are
effectlve commumcatlon sktlls wrth students are -also effective

commumcatron sktlls wrth adults. -All of the communication skills'

have been taught smce 1973 in Project I,E,A.Q,H, and cvaluatlons |

of thrs course have shown the success - of .the skrlls wrth adults as_

well as students - The course 'trains partlcrpants"m listening to the

other person, responding, and directing a conversation. It -trains

‘congruency among phrasing, tonality, and body language.
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Knapp - (1974) showed that "ho:w something i sa1d is)
frequehtlf whatv is understoo_d Hxs research mdrcated that voice
tonality, body language and umntended covert .srgnals can be‘
‘what‘ is understood ‘instead of the words. This forces a
5concentratlon on mamtammg congruency between words spoken
and tonality and bpdy hnguage |

Teacher responses to- student questlons and answers +had

..

A,recerved much cnb\msm - Good (1981 416) listed. twelve ways in
~-which, teachers .communicate lower expectatrons ‘to low achieving
- students.. Dunkm and Biddle (1974) Sizer (1984), Goodlad (1984)
and Sadker and >Sadker (1985) all have ~criticized the ways in
which teachers q}xestton students listen to students and respond
. to théir answers Tgey report a hlgh percentage of acceptance for
answers “that are unrelated to the qudstron asked szer (1984 :
.156) crmcrzed the whole educatlonal system whlch is geared to
accept the mlmma gemally applied.” He cr1t1c1zed typical school
requrrements "to/e ?attendance to be quiet, orderly, and
predictable, andl to pass tests of multlple choice questron.s of
easrly drvmed nature - IR R R
Dunkin and Bxddle (1974) showed the uses of open and
closed ended quesuons to increase the pr.obabrhtles of -recervmg' 4'
~ the kind of. response desired Closed-ended questlons mamtam
control of the dxalogue with the questioner who selects the toplc
for dtscusswn through his questions. The responses are limited to

specrfrc information or facts. Open -ended questions transfer much

of the control of the dlalogue to the person respondmg ' Open-
: . B . '
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ended questions permit much greater freedom of respanse and

permit the conversation to reveal much more of what is. of

concern to the respondant. They showed too, that the use of

- summarizing techniques - at the end of: question-answer sessions
k4 ) :

raises' student achievement. Gordon (1975), and Rogers (1951)‘

’have also shown that the use of conflrmatory paraphrasmgv

" increases a persons feellng of bemg hstened to and understood

and thereby reduce feellngs of threat, defensxveness, aggres_s_ion,

anger and hosttllty Numbers of agreements reached are

Thcreased and dlalogue participants are left with feelmgs of

warmth even when agreement s not reached Conflrmatory
paraphrasrng can be used to clanfy facts attttudes or feellngs of
. ypartrcrpants ' B

It is important that teachers communicate to students therr

respect for them. Gear (1979) showed the llnk between teacher

acceptance ~of student ideas and positive student attitude..

Chamberlm (1981: 6) stated that teachers. needed to.vbe aware of

how to help students recognize' their own potential, and noted that

"attitudes are changed by information not punishm’ent " ‘Alvord

and Glass (1974), Cole (1973: 332), Caplin (1969 13) and Gnagey o

- (19), showed that posmve self-concept xs dtrectly frelated to_‘

achtevemen; and motlvatlon - Casavantes and Neary (1969:3) :

stated, 'That sense of accompltshment and self-fulfillment may -

well be the single most lmportant goal in the educ_atronal, process."
(Berens,on_ (1974) showed that being aware of the level of self-

~ concept of a student allowed prediction of his success. Alvord and

\

¢ )
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- Glass (1974: 177) stated that in developing self concept the schodl -
environment is of major 1mportance Thus - increasing a studen.t}s
“ self-concept will likely increase his achrevement and motlvatron g |
| The value of approaching people in a posmve way has been |
proven Brophy (1981: 26) clarlfred the power of teacher praise
. and showed how to. use it properly. Good, Biddle and Brophy}
(1975: 208-9)' noted that teachers )'identif,i‘ed" as more <e'fvaective
"used praise 'more frequently th'an the others.” Gnagey stated that»
the Jse of ‘negative teacher practices. contrrbuted to classroom
_ drsruptron and continued undesrrable behavrour George (1973), :
| suggested that teachers may be causing the behavrours they wish
’ students to ehmmate Ginott (1969) and showed . the self fulfrlhng |
--"nature of approachmg students posmvely and of holding Mh-
expectations for them Casavantes and Neary (1969) showed how :
‘_ these expectatrons are commumcated ta the chrld
Ginott (1969) ‘showed the value of the use of empathy in
,burldrng warm, pOsmve re}atronshrps Rogers (1951) and Gordon
~(1975) supported the use of: empathy to reeognize the tegitimacy
of ‘any'feelivn.gs. Once feelings have ‘been accepted: action resulting -
from them can be channeled in- a positi‘ve way. B\aughman (1979:
' 29) stated “that enthusiasm, . kindness, warmth, and feelintg are
contagious at least tolan» equal degree as 'apathy;' aloofne'ss.f and
drabness." | o _ _,f‘. | o o
" Brophy (1981: 8) ‘Goodlad (1984: 108) 'and Sadker and. -
Sadker (1985) found " that classrooms were bland or nedtral in

,atmosphere lackrng greatly in ‘praise and approval. Sadker and
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Sadker (1985:361) noted that, “Praise aec'ounted for only 11% of .
-classroom interactions. In 'more than “one- fourth of “tlie
- ‘c'la'ssrooms teachers never prarsed student answers.” ' Brophy
(1981: 26) Gnagey (21 -25) and Casavantes and Neary (1969 35)
showed the need for ‘strong teacher reacttons to posmvev.'
behavrour and for reduction of negatrve reactrons to - undesxrable
behavrour. Coffman (1981) and Dunkin and Btddle (1974)'
showed the need for pralsepand the: power Of,f such pralse to raise

student self-concept, o increase. motiyation, ,and to change

- ‘behaviour.

hing Teachers T

(Barkley, 1985) trains the use of types of questions ‘and
paraphrasmg to 1ncrease the value of a conversatron and as tools

for drrecnng the flow of a .conversatron. It teaches that it is

important always to accep_ ,f'"the optmons of others as legmmate

“whether ope is in’ complete or partial support or dtsagreement
“and to «use the other persons agenda to develop responses. Such‘i
‘acceptance keeps the other persons mind open for the ) "

-..w,.,mtroduction of addmonal information that ‘may help htm/her

| change hlS mmd C.Qﬁ&_bm,g__]'s_agh_c_r_s_’[g_ﬂlghg_[_[,ﬂgjs_gf

z -~Ef.f_esztu_en_ess (Barkley, 1985) teaches the use of approval

o statements Jelated: to spec1f1c behavnour the praising of

- approprlate behavrour and the reductlor‘ of attention for L .
P ‘1nappropnate behavrour 1t teaches the use of- empathy
¥

vstatements to respond to: and recogmze the legmmacy of feelmgs
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as one tries to channel the actions resulting from those feelings .in

.a positive way

~ Nonverbal Commumcatlon

lgyonQrbal communrcanon also called body language has

been w1dely studied by .researchers mterested in proxemics or

kinesics. - Its 1mportancc for teachers was vxndlcated when

Galloway- (19"_/l:227)‘“.said, "The teacher's nonverbal behaviour

seems to be integral in the formation of student attitudes toward

"31001.4" He suggested | (228) that "words- are inadequ_ate_

pressrons of -our full meaning” and '(229)' that">‘ becau‘se‘ of .i'ts

1mportance he "would want every teacher and adult to be a

'student of hr_; own nonverbal activity."

‘Merhrabian (1969) suggested that facial expression and

vocal elements, account for 93% of- the message m any given.
Aexchange' only 7% of the message is commumcated verbally N

'Balley (1984 27) says that "Quite hterally, there are thousands of .

nonverbal “clues which occur within a smgle trammg session.’ He

4suggests that the clues which  are "onsrdered 1mportant include

eye contact, gestures, mannensm{, trdvel, touchrng, facial
expression, posture, energy level, use of space, use of time, and -

silence (Bailey, 1981); Knapp, .1978; Morris, 1977)." Earlfér,

.(Bailey. ‘19’811) he showed ‘teachers how to .identify their own

nonverbal habits, R L - . B
Knapp (1971: 247) suggests that .nonverbal ‘skills‘tand'y;erbal
skills are "not discrete categories; they work together. Nonverbal

:

_~
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o individualize groupJ A:,'

cues may reinforce,  contradict, 'complement substltute for accent

’or help to regulate the flow of verbal commumcatlon Teachers

‘need:-to be aware of tife“-nonverbal messages they are sendtng

Galloway (1971) and Schefflen (1972) found that often teachers °
are_not aware of . the messages they are sending, and that often
the nonverbal message is . dlfferent than the verbal message.
Knapp . (1971) found that teachers send many messages through

tonality and v01ce control and that different moods and atitudes

v'may be commumcated by touch,.t‘ He called it (1971 249) an

“often subtle -and sometimes very' influential system of
communication." Anderson (1970) found that, "Eye contact is ‘one
of the most 51gmf1canf nonverbal message channels as the eyes '

can -both send and recelve messages Knapp (1971) suggested_‘

- that, "Eye contact may also act as apsychologtcal manipulator of

N -vu N

phys1cal dlstance and \Hodge (l“

Il) suggested that it can be used

¢‘'it allows the teacher to scan for

'awareness of what is. #pide in the room and it allows:

' students to 1ndtcate a need for”attentton "He noted that eye_'_

contact is used in classrooms to send many different kmds of
‘messages: approvakh admomshment, warmng, instruction, humOur ‘
3

exclusion, impatience, pOSition ~In pamc“ he woted  that

increased eye contact to students, who do nét wsually l'CCCIVC it

results in mcreased partncnpatton Also, pointing ftngers and

.-folded -arms or hands on hlps suggest to the person spoken to that

the ‘speaker is supenor
),

39
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Dunkm @nd Brddlc C1974) Collms (1978) and Rosenshme
(1978) determlned that teacher - enthusrasm is assocrated w1th
“increased” student. ,achlevement.v Collins - (1978:5‘3) identifies the
nonvegbal elements thatgare, used to identify ent.husiasm. 4Broohy
and _G,ood . (:19,84:1l6) ‘indicated that enthusiasm "appears to vbe’
're\lated‘ .m'ore to, affe'ctiVe than . to cognitive ’o,u_tcomes.
Nevertheless, rt.often correlates with achrevement especi'ally for.
older students.”  Caruso (1982 47) suggests that enthusiasm is a
c‘ombblnatlon. of 1nterpersona1 classroom commumcatton ‘and'
competent pedagoglcal skrlls as students descrlbe enthusrasm to
_mclude ‘participation, encouragement and pralse o | t)‘ ‘ |
| ~Schusler .(1971: 285) found - that self- assured teac!hers tendl"
to act d1fferently in the classroom than those who lack self—
'assurance He suggested that self- assured teachers move nght in
| wrth thelr students whrle the® others tend to keep a "safety zone"
around themselVes and their- desks. ~ Teacher warmt-h. seemsv to _. :
accompany self-assurance; This is supported by the.,,work done byf'_
- ,4'-'R._eece"v',(l962':234) who found that teachers who exhibited warmth

'taught'"with .}their hands re‘lati.vely still while those who‘ lacked
~ warmth may show 1mpat1ence nervousness or boredom w h their
hanus Schusler (1971 284 285) found that self assured teachers
vmake eye contact frequently and sm;le often, and Re\}e found. '
that they move closer to their students.. Hall (1965) and . Knapp
~(1971) noted the cultural vanattons i the prox1m1ty students

wanted from thelr teacher but Galloway (1971) concluded that

most : students dependmg on age, apprecrate hugs and pats arm
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;squeezevs, pats ‘on the: béck, a fr_iendly touch on_ the? shoulder' or
~ mutual glan-ces | 'Meli'rabian (1968)' conc’ludedl th'at certéi‘n:"_
'postures and dlstances send defrmte messages | ’
Cdsavantes and Neary: (1969 63) stressed the need for‘ ‘v
- " consistent, or congruent, verbal and nonverbalrvmes.sages. They
"s’ay_, ,"Adult's 'commun'i'cate' (o_ften' B’y : sub;verbal 'clues) their
confllcts_ to their children #nd thelr stude‘nts " and "An a'dul't'svv
| miked "emotions (techmcally called ambrvalences) are
: commumcated and the Chlld senses both emotions.” thott (1972)_
sfound that mixed messages could seriously harm the buxldmg of a
~ trust ;ﬂ&uonsmp . : . R
Dunkin and Biddle:_(l974) and Brophy_ a»nd Good (1974)
,‘;showed the importance of using'cl'assroom space to thea?\a‘ntage
of the students. Slmon and Srmon (1975) concluded that student
plac‘ement 'inthtn th‘,}f‘?' classroom can de_terr,nme student
pamcrpauon and co- operauon | |
Dunkm and Brddle cite . a number ofestudtes that “ show
’ achlevement gams pos51ble from Small group work Gnagney also-
suggests movmg ‘closer to mlsbehavmg students, removing
o temptaupns; and movmg students from negative placcvme‘nts.*
" Knapp (1971) suggests caution 'in moving a student as it is also 'ang_\

indicator of teacher trust. in the student.

'(Barkley, ;1985:)’ trains"coaches 1o recognize -teacher nonverb\al‘
"behavrous and the effects \of those behavnours It encourages the

" use of open postures eye _contact, proxlmity. and teacher -
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movement that has been shown to create a warmer classroom

climate. . - = | PRI PP S , T

Questtonmg

. ""J
e T

‘ The use of questrons i teachmg his een of 'interest :o'
researchers and teachers for many years Socr tes (469 399 Bt)
.'_taught through the use of quesmons and res'
has remalned constant as one qf the ~most common methods
o ,Stevens (1912 cued in Dalnes 1983 2) found that hlgh school :
teachers- asked nearly 400 stions each day Corey (1940 750) |
}fo'und that teaChers ave:‘g}h\ questton every 72 seconds
Chaudhan (1975 31) refers to a study tn . which college teachers
asked forty quesnons per class hour sGall (1970:. 7193 ""satd "the
value of focusmg on teachers questrons is that they gr’é!a the basic |
unit underlytng/ most methods of classroom teachmg
F’ager (1979 ) summarlzed r’cceni research on v_ '
questlomng He Tound broad agreement (J‘;{ the educauonal
" benefits - whtch can be galn/ed throug_ht,f’he effective use of
“‘questtomng He hsted the followmg pot'nits of ~agreement: -

(é"

U s e Q 4 |
(1) Questlonmg can develop tgher level .thinking;
(Sanders 1966; Ruddel} 974), .

(2) Quesuomng can- imprave. leammg from text;

_(Rothkopf and Bisbicos, 1967; Wedver, 1978),

(3) Questromng can help -verify the learning process; |

"y Cman, 1979; Weaver, 1938,

9 . ) /V
; .

N (4) ‘Questioning- cart .help motrvate students, .
“ (Hunkins, 1972 “Aschner, 1961),
(5) Questioning dan“ aitt in planmng lessons
(Htll I979,4Hunkms, 1972) ‘

v Do?/ :

: . . Y
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rch 1nd1cates that it
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exis't‘sv on the ¢

ﬂlftcatton of questnons:. into ems and- the large

_number of - systems that have been dev loped Gall (1970 708)

#ww

S 2 .
: . R PV I
Y B RN

2) contmued to note the rdtsagreement that 7.

listed eleven different questtong tclassrfrcattgn 'systems.that

separate into two types general category systems such as Bloom‘s :

and - spec1f1c curriculum classmcauon systems such as Clements*'

*

He noted that, Most of the quesmon classnfnéatron systems are ‘

composed almost enttrely of categones based on the type of

cognmve process requxred to answet the questton

Lewis (1978 263), Rosenshtne and Furst (1977) and Zahortl(

(1971 359) showed that the teachers manner " of askmg qucsttons

‘affected student achtevement Taba Levine and Freeman (1964) o

and Ryan (1975 65) showed that tncreasmg the level “of questtons "

asked ratsed student ahtevement and Hunktns (1969 58)

concluded that "the use of high- level questxons does srg,mf?cantly:‘

1mprove puptls abllrty to evaluate 1nformatton ~and that a

contlnued ‘use of htgh -level questtons in the eduyattonal settmg"

should stihulate  pupils to be capable of working wrth mformatmn'

rather than regurgitating it:"  Mahlios - ‘and D'Angelo (1983: 9)

found that "Kinds of questtons teachers ask can dlrectly mfluence'v

—

the nature of student answersu both inlength and type and that.

Some predtcabtltty in achtevement can be afforded by altenngﬂ

question types Furst (1967) and Thompson and Bowers‘(1968).

Ushowed that the most effec_ttve .questtomng pattern is one .whrch’

includes all, modes of ‘questions and Hunkins (1969) showed that -

rs
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e % |
all- students 1n al'l grades can respond to’ and learn from questlons ;
| asked in all modes | | - | | |
One note of cautxon is sounded The necessity for'applying_ i
N ” any qu/g}xon categonzanon system cautrously was shown by Good
Y. and Brophy- (1984 87, 117) who concluded that "a predommance} :
of lower order questrons is assocrated w1th high achrevement '
~gain." They note also that"It seems clear that most (perhaps
', three-fourths) of teachers questlons should -e11c1t correct_ -
ansWers B . |
o Dunkln and Blddle c(1974 240) Davrs and Trnsley (1967 23)
found that the majorlty " of questlons ‘asked are recall. questions.
h Frager (1979 6, 8) c1tes Guszak (1967) and Ruddell (1972) who .
’found that about 70% of the - questrons asked in readmg lessons~
- were ‘at the lowest levels Because of the low. level,of questlons.
- asked, most. thmkrng in »the_ classroom takes pla'c/e‘ at a low level
" '“and Chaudhari (1975: 32)‘sugg'ests_ "efforts to ,increse the cognitive
level' of.classroom and textbook'questions ‘n.rust ‘continue.” Nor can
teachers rely on textbooks to have questrons at all levels. Davrs'
amd Hunkms (1966: 292) and Chaudhari (1975: 32) showed the"
o need to be crmcal of téxtbook questlons as the majority may be at
‘a memory/recall level only Dunkm and Biddle« (1974: 242)
v.su_ggest that training a teacher in questromng taxonomtes_ can lead
to more use of the otherWise 'n‘eglected qbestion "categories
| The" research supports Fragers (1979: 8) conclusions

~ that, "it is 1nsuff1crent preparation to train teachers to only be -

- more aware of the variety of questrons they ask. Attention should’ |
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also be pard to. the quahty of the questlon&wrthln each category

’Rosenshlne and Furst (1971) found that using clear questions
savg teacher a ‘lot of trme and energy Dunkrn and Biddle. (1974
:292) crte Trshgr who found that up to one “third of student‘

~ answers are 1nappropr1ate for the. questlon asked and that up to

one flfth of the answers accepted by teachers do not answer the

questlon asked. Good and :Brophy (1984 89) noted the 1mportance_

“of questron clarrty to 1ts effectrveness as a teachlng tool. They

also stated (1984: 118) that sometrmes ~students are ‘unable to

respond because questlons are vague or ambrguous -or because*

the teacher asks two or more questrons without stopping to get an

answer to the first one." Wrrght and Nuthall (1970) concluded'

that askmg one questron at a time is positively related to student

J.

achrevement whereas the tendene,yrsto ~ask more than one

" question at a time is negatrvely remd to student achrevement

D

: He showed too that questlon clarlty is greatest when the questlon
is wrthrn the level of the - students such that it mvolves them in

: .th_e lesson. ”x”,.,

Rowe (1972 8-9) showed that addmg student trme to thrnk

pause periods” has “a direct relatronhlp to the number -and quality

- of s‘tudent answers received.  She found that the use of pause

perrods rncreased an%wer length, 1ncreased student confrdence
and rarsed student speculative thrnkmg and rnvolvement Good._

and Brophy (1984 118, 120)-recommended pause trme befOre

calling on a student and to allow the student time to answer. They

,referred to science studies that have found that it is.ef'fectbiv'e to
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pause for about ‘three seconds (rather than one second or less)’
| _after a questxon ‘ Barley (1982; 28) said, .The__mere presen_ce of
silence can communicate‘the following: (1) Do:'you» want to ) talk"v.7
(2) Do you have anything to add? (3) ‘Are'there:any guestionS?"l
Daines (1983: 22-23) noted that "Ways of asking questions
‘and invo.lving students in the asking of questions’:\ ,'}ha\?e_ been
included in prejservice and"inservicev programs over a period of
nunterous years, yet, accordi‘ng to this study, the thinking level of

'\ oral _questions. teachers ask seems unchanged""- - Her suggested
X

vy

'solunon was the use of coachmg to tram 1nservrce teachers

ing | igh s of Effectiven
(B'arkley~,19‘85) supplies coaches with a general- category question
categortzatron system that is empmcally reltable and easy to -
_ 'apply Coaches ‘could easily help_teacher_s implement the system
Cin _any subject at any grade level. It is nothierarchial and not
context-bound so .that it can be appiie'd in. any subjectv area.
Teachers are advised to ase questions' from each category: tn ‘their v
“lessons, about '50% from the recall and comprehensxon categorles
and the other- 50% from the apphcatton categorres It is easy for

" an observer to record the use of each categot‘y

- (Barkley, 1'985) also 'trains -coaches to observe for' 'duestion

'clartty, in particular to watch for more than one question being
asked "at a time, and for unnecessary words or phrases included in
'the ‘question. It stresses the need for student _success at

answering questtons and advrses that coaches should expect

i
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teach®4 1o get a correct answer from every student three out of

four ‘times. that the student ‘responds to a question. T‘he'cou_rse o

also recommends the use of pause times.

- KTAV: Learniv‘ng ‘St‘yles R | . - "
» One of the appltcattons of neurﬁguistic research to be

1ntroduced mto educattonal practlce in the last decade was. the use

-

of sensory/perceptual channels to maxrmlze teachlng and
learnin'g Barbe and Milone (1980 47) called such ‘use of altty
- strengths ‘a practxcal tool that can be made to work:. for you
,‘.Dat/is' Chtasson and Schlmmer (1981 377) stated that once
teachers are taught to recognrze learmng styles "'lt will become
posstble to provrde app_rqprlate se‘tttn’gs_ fon“all _students,wrthout
~ disrupting - the entire educatlonal 'system."’ Barbe and Swass'in‘g

(1979: 58) nbted that, "'Modality based instruction doe's' not

- that children “with srmllar modalmes be grouped,” Needs

7,"? et in full-class mstructwn \

Barbe and Swassmg (1979 5) and Dunn and Dunn (1978: 2)
and others concluded that most people learn best (receive and

‘information) through one “of three’ sensory/perceptual:

:’kinésthet‘ic-tactual, auditory or visual (KTAV). Thesev
internal perceptual "channels are often referred‘to as "learning
. Stytles,b learning preferences, perceptual preferences or perceptual
'strengthS".v The researchu actua'll)t'identified up to.twenty-three
preferences (Dunn and Dunn, 1978 4); however the C_Qag_h_'mg
Isaszh.c_i_tLle_er_Lsy_els_ﬂ_Eﬂs_cnums (Barklcy, 1985) course‘

concentrates on the KTAV modalities.
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- Barbe and Swassmg (1979 6’} ugge\ﬁed thg.“t"
frrst preference may be complemengd b‘y a sgcondary preferenc_
and that he - may be able to learn from teachmg in elther channel.”
Alternately, d lesson COuld be ‘taught in one channel and revrewed
" in the other Bar;be and Swassmg (1979: 7-’13) Dun”nd Dunn-
(1978: .2), Dunn and Carbo (1981) and Dunn and Bruno (1985)
suggested that matchlng the teachmg methods of a lesson to® the
.1learn1ng_ ‘ modalrtres of - the ‘students 'can “increase student_
‘motivatiOn an}d ‘student, .achlevement. Dunn and Bruno (1985: 11) -
stated "when students are taught through resources and strategiesl,
that cogxplement their 1nd1v1dual preferences, significantly
mcreased achrevement results -~ This was supported by research . ‘
en the teaching - of reading (Carbo:. 1984) language (Bassano and
Christison: 1983) ‘and spelllng ( Barbe ‘Kreitner, Francis anld'
Marcuson:1985). . , ; «'
"Marie Carbo (1984 725 quoted a 1979 posmon statement"
from the International Reading Association: "leferenees in the'v
learmng styles. and abilities of, children ‘emphasize the need for a
~variety of approaches 40 meet those needs” and noted that the use
of .learning styles to help individual "students “has  been
recommended by the Councxl for Exceptional Children. “A'n arti'cle“
i the’ Sprmg 1986 magazme of this same Council recommended
the use of learmng modalities to individualize directed .group‘
instruction in any content area (D'Zamko and Raiser: 1986).
‘ Barbe and Swassing (1979: "72) suggested that teachers

- almost alway,s"teach in their own"‘prefer_red learning style. They
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- suggested too, that teachers may avord teachmg in. thetr weakest
LY

preference and that often the usé of kmesthetlc‘tactual teachmg

‘-methods is dlscouraged by ‘othér teachers.’ Barbe and Milone

’(1980:46-47) stated "that teachers as well as pupils have modality

'strengths and claimed to be able to 1dent1fy ‘them .for individual

teachers by lookrng at the wa,y a classroom is orgamzed and the

: manner in Wthh mstructron is  carried out."

»

~Although researchers agree that learning 'preferenc‘v_e's do

‘change as students ' develop,  there - is d-is@reernent' in the’

hterature about when the changes occur. Dunn‘. and Dunn (1978

395) suggested that most students are prlmartly klnesthetlc-

tactual at the early stages and that _most learn better through the

visual channel than the - audrtory channel unttl about srxth grade

. Girls develop therr audrtory senses one to two years carlter than

:boys. By the eighth grade gtrls have 1mproved their vrsual

perception, followed by the boys one to two years later. Dunn and
Carbo (1981 382) and .later Carbo (1984.74)‘reported research in

which cht‘ldren were shown to be strongly' kincsthctit:/tactual_

- first, then to develop visual strengths and finally to develop‘

‘audttory strengths Barbe and. Swassmg (1979:52) found pre-

elcmcntary,: and‘elementary chlldren had large auditory strengths.
Barbe and'M;iIOne (1980: 45) found higher percentages of visual
and auditory. strengths in the " elementary school. The

disagreement "extended to the selection of teaching strategies to

" meet individual's needs. Duni et al. (1‘9815‘,373) noted that some

.res_earchers encourage "-'teaching\ only through student strengths,

49v
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while ‘,others' encoura‘ged also teaching 'thrOugh Weaknesses tp”"

_build them- up. - Richard Schmenck quot%d in Dunn et al - (1981

373) said, "if we roug—h—lf ‘match our mstructlonal techmque to they
stude_nt's style whxle s1multaneously prov1d1ng expertence -in
strategies that are outsxde that style, we‘ may, prompt ‘the,

development of flexibility." All ‘researchers agreed that in any

| group of students there is likely to be a mixture of 'all modality |
'prefere?ces tha Dunn (1979 430) worktng w1th a group of slow

_learners found that when . teachmg strategtes were changed to .

reach the learmng styles of the stud_;nts many of the youngsters

/'learned sktlls or facts that they had not been able to master

previously."” In an even more dramatic classroom pro;ect» reported-.

o'n- By Kenneth Dunn (1981: 386-387) a, Jumor hlgh teacher took

| twenty of the worst students in 2 New York City junior high school. - =

and  yught them accordlng to their learmng styles He wrote,

“Their academic progress has been astonlshtng,.With. some

‘students gaimirg from two- to. four years in reading and.

mathemaucs in a ten- month period.”

Friedman and Alley (1984 77- 78) provrded six prmcrples
of learmng/teac*mng styles which constttute a summary of the
rmplrcattons of the research for teachers | |

1. Both, the style by which the teacher prefers to- teach

ang the style by whxch the student prefers to learn |
can be identified. o - l’
2, Teachers need to guard against over te%chtng by

their own preferred learning styles.

~
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be re

53,0y teachers are most helpful when th?y assist

Q\Hwts in rdentlfymg and learmng through their own
s*f] ‘preferenco.s ‘

4. students should have the opportumty to - learn'
'-through their preferred style _ ‘ _ R
5. students should be encouraged to d1ver51fy the1r

style preferences _' - . : IR
6. ... teachers can develop SpelelC learmng activities
which- remforce each modahty or style : |

Barbe and Milone (1980) suggested that as many as 30% of

.students may have a kmesthetlc tactual learmng preference

e They. stressed the 1mportance of PTOV‘d‘“g an opportunity for

kmesthetlc tactual learners to learn by domg, to become 1nvolved :

in th learnmg Wéh movement as they tend to learn. best what

vthey have done rather thdn w}a

A,

«

Frostrg and Maslow (1979 . 45) en“&ou??aged a change in teachmg to.

' '1nc1ude' 'the use, of -movement in mstructron%;wM’ovement is

'-"-necessary for all’ expressrve behavrours and’ all commumcatlon'

9'4’ /y‘l"

v-verbal and no ’erbal (gesture stapco‘"or facral expressnon).
'Barbe -and Swassing (1979: 44) stated that krnesthetic;tactual

.learners are often not greatly l,nterested by readmg Thcy prefer .

“a lot of action, especnally near the begmmng and may -

these frndmgs and encouraged hohsuc approaches to. readmg;‘

L4

supplemented ,Wlth many "hands-on" activities.

,they have seen or heard ~

ess whrle handhng books. Carbo (1984: 74) supported- .
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Barbe and Swassmg (1979 44) stated that audttory learners

.lrke to talk about what they are . lehrnrn? "They express th‘!?r
emotions - through the tone and/or prtch in th_err vorces‘ T‘he,y,‘» '
enjo:y' talk'ing‘ but are also good listenots"iand learn from ora'l'
.mstructron whether t&ey are talking themselves or lrstenrng to: the.
teacher. They like to ‘hear 1nformatron and to repeat it verbally
’ They_ are easily dtstracted by -sound.l _When reading, they m‘ay.,‘
) r’nov‘e their lips-‘ or quietly read aloud to thémselves. " Lefevre et al.
'(19;77 ) also suggest that'students are able to learn - verbal

_mformatron better when 1t comes through the nght ear, and

| nonverbal matenal such 4 music, better when it ‘comes. through.
the left ear. . ‘
Vtsual leamers accordmg (o B,arbe and Swassrng (1979: 44), |
see thoughts in. prctures and detail. - Therr faces' often reflect therr_.
emotions. Vrsual lem learn by seemg . theyl like to t'ake
B ‘notes and are able t‘%%—xeg ii ”n.lorrﬁatron better after seemg it.

VThey can be dtstra‘cte} mually and may be unaware of

background noise. - J | B8N

In addmon to- sensory preference

students may have
"ﬁsensory problems. : Hanng and Batema (1977) rdentrfred audrtory
dtscrrmtnatron problems that may caute some students to ‘hear
1ncorrectly, and srgnal -to- background problems fm which the -
teacher's oral presentatron is lost m background n01ses ’for some'
students Other students may have closr.trei or frgure ground '
vrsual perceptton problems Closure problems appear when’ wordS’

are hyphenated and broken at the end of a lme. thu.re ground

z»\
S

A

-
®
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problems a;?pear when a student is unable o separate a part of a‘
.prcture from -its background or one questlon from many on: a
A-blackboard }. N \ B
| ‘ Teachers~can identify student learmng preferences ;in.‘-'
" several vvays Dunn and Carbo (1981 381) suggested that people
- can often successfully 1dent1fy therr own preferences and support"

the use of ‘learning style. 1nventory tests completed by "the

- students themselves Dunn and Dunn (1978 17 ff') ‘and ‘the NASSP

o suggested the use of * 1nventones to 1dent1fy preferences whrle‘

_ -Bandler and Grrnder(l979) and Drlts (1979) suggested the use of

. close observatxon of eye movements and vq;b usage. Bandler and
. [

Grmder (1979: 25) -and Dllts (1979) suggested that strong vrsual '
preference learners look up to access 1nformatron ment“ally, strong.
auditory - preference learners" look srdeways and strong»
| klnesthetrc tactual preference learners look downwardsp They
vsuggested too that students look to the observers left :hen they
-are stnctly remembenng something, and to -the observers nght
when they must construct the 1nformatlon from memory. Gur and -
| Relvrch (1980) suggested that‘ this pattern 1s true for 70% 80% of .
the 90% of the population that lS erther rrght handed or left-
vhanded but wrrte with a hook) o
‘ Bandler and Gnnder (1979 25) and Barbe and Swassmg
(1979 45) noted that learmng preferences are often apparent in
'the verb chorces that people make. Vtsual preference learners
tend to use visual verbs such as "see" and "look auditory

£

:preference learners tend to use audltory verbs such as ‘"listen"

-
B
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o and~ T"'hea'r"‘ and 'kinesthetic-tactual pre-ferenCe learners use . verbs

that show movement and feelimg such’ as "h1t" or "catch". o

. Advrce on how to teach to kmesthetrc ta..t.ual learners is
offered in ing hers Hl h I vels_of Eff ivene
course based on this research (Barkley, 1985 79)

Teachmg strategies that appeal to kinesthetic/tactual ,
learners include writing on paper and at the board,
drawing, hands-on - activities with real objects that can
be touched, raising hands to ‘volunteer information-
using hand signals; small-group discussion, activities
that involve ‘emotions and feelings or enable students
to move. - L ¢

The course (7,9)"-'sug'gests,\' "Students with an_ auditory preference

re_spond:Well to lecture and discussion, as well‘ as to.,tapes, records, "
o;r":‘the ‘ra‘dio."' And .says.(80) "Visuai-learnerS"enjoy learning from
~ books, prctures readlng from and - writing on the board or paper
vrewrng ﬁlmstrrps, slide shows or movres - anythrng they can see.”

CQaghmz Teachers to lehs:[ Levels of Eff ectiveness (Barkley,
1985 80) suggests*strategles to prevent audrtory background and

..“

vrsual dlscrlmrnatron problems It 1dentrf1es vrsual distractions’

th‘at' mterfere wrth student learning. - Such-drstractronsv draw

‘ attentron aware from” ‘what is \important and can be avoided.

Barkley (1985:83) suggests‘ that - teachers should use verbsw that
correspond wrth all of the students preferences to "irnproye
communication, build rapport and 1ncrease learmng 'As 'they are. .
tramed in the. course, partrcrpants ‘are made aware of their own

d

pre,ference,s‘ and,ways to rdentrfy student preferences through
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style 1nventor1es eye movement exercises, and through’ verb

' 1nventor1es

_SDLOC' Und}e'r‘sta‘nding Ne%x I-nfo‘rma:tion P . .
Bruner (m Parrlll Burnstetn 1981 58) and Hunt (1982 17 -
22, 174. ) found that when people come across new mformatron'
theyvcompare it to what - they already know - They check for!
srmﬁarmes and 'learn  from the companson tand check for
drfferences to learn ' from the contrast. Hunt (1982: 261- 264)1
found that ‘in many professrons inferential thinking depends upon ‘_
the professmnal havmg enough  accumulated knowledge to be able
to compare and ‘contrast a new snuatlon to what 1s already known ‘
He found too that the ‘more information avarlable to us, the easier '
it is to look for 31mrlarmes and dtfferences and that the more one -

consctously practtces lookmg for 81m1lar1t1es and differences, the'

better one gets..

v
S0
£

Hunt (1982: 171, 261 262) suggestedﬁ, thag after companng |

-contrastmg new learnmg or- new experrence wrth prevrously
held mformatlon people label what they have learned The labels
~may identify people places things, expenences or concepts.

- These labels are used for. making future srmrlarrty/drfference
checks Berlm (197’8) found that this abrlrty to ' label " ‘crosses
cultural boundarres ¥ People in varymg cultuxres have tended .
o hlstorlcally to label-thmgs in similar ways. Labov (1973) and
-l'ater.Hunt'(l982 171) examined the ways in which people label

into large classxfxcauons first and then later l}reak them down to



o
o
‘< ‘o

’ . . *
. /
v/
/

smaller classifications according to fu-nction.-} Hunt (1982: 309).

I

also showed that the use of general labels can lead to-creat'i‘vity in

» thinlting Corbalhs (1974) noted that d1ff1culty with interpreting

labels is’ not related to creat1v1ty or 1ntelh,gence and, need not

' prevent successful teachlng or learning.. Thompson (1971) wrote
of numerous famous . individuals who oviercame‘thelr difficulty

"withg reading and spelling in - school and 'later became - very -

v ) - ‘ d- . ’ o . . ) .
successful in a wide variety of leadershlp careers.  His research~

: suggested that dyslexra 1s srmply a problem 1dent1fymg labels in

the same fashion as others do. o _ |
CundlffA(l972) showed ~how meSSages with deﬁnite
meamngs .bllabels can be commumcated nonverbally - in .

Kkinesthetic- tactual, . audltory, and vnsual fashions. Many of these

messages are mstantly recogmzable -2 partrcular appearance can

be labelled as a partlcular message (e.g. one fmger to the lips).
These nonverbal ‘labels can also- have near . umversal ‘meanings and
cross cultural boundarles |

Parlll Burnstem (1981) and Almy (1976) studied the

"demon-stratlon of -knowledge by children. - Both show the heavly
;v reliance of modern knowledge of how clnldren thmk on Piaget.
@; ﬂﬁnll Burnstein (1981: 4) shows how anget Gagne and Bruner.

-each dl_v1de the learmng process of a child into stages. Piaget

a

(Parrill-vBumstein,' 1981 : 4) called. the use of a'fact a concept an
idea or an e_xperience "operation". By watchmg the students'
operate with_ what they have been taught, te,achers 'assess

students' progress. o Lo : {



Almy (1976) found that to place new learning'into studerts

vlong -ternl memory 1t was necessary for - them to use the new

1nformat10n with prevxously learned mformatlon ThlS stage '

occurs when two or more operatrons take place consecutlvely‘
Hunt (1982: 309) as noted above showed that when called upon 1o
do so- people could combme mformatlon in very creanve ways

Coachmg J‘eachers to Higher Levels of Effectweness, (1985

©102) calls the SDLOC»process ‘a natural process . for mtegratmg
_ mformatlon 1nto a persons body of knowledge The,, manual

: states "We found in field testing that many teachers notlce SDLOC

at work in the1r students’ minds.” The courSe trams tenchers" to

[}

ensure that students first' understand‘ he snmrlantlas d':

. . . ” .

[

.dlfferences (SD) of new learmng as vcompamd to prev{*o'us

knowledge or experience, _form a label for the new constrrrct (L)

demonstrate an understandmg of the new knowledge on us own

% # W :
(0), and combme and use i ne‘w knowledge ytth prevrously'
known matenal (C). R T S A
3 : ; ‘ '
Summary o X o A

e : 14

This chapter- presented a review of the -literature on
coaching as a method of inservice staff develépment and -of the
literature .on each of the topics covered in - the course an_gh_u]_g

'_Qaszhm_m._ﬂmhszr_u_sls_gf_ﬁﬁm_tmgss (Barkley. 1985). These

mcluded Verbal Commumcatlon Skills, Nonverbal Commumcatnon

Questlomng, Learnmg Styles, . and 'the nsle of t_'hevvperceptory

. learning system SDLOC. L Ta

L | '

L



Chapter Three f
, Methodolo'g_'y

~ This chapter presents a ‘description of the research design.
The instrume‘ntation design of the tests, participants in the study,
course background data collectlon and data interpretation are

dxscussed

)

InstrUmentatlon
| This study was mtend&d to bE a‘n piric’ assessment of the

L l
effects of the course '

Etfegn eness (Barkley, 1985) The - mtent was to focus on the
partrcrpants and to note changes in their attitudes, beliefs, or
behav.lour as effe_eted by the course. ‘vAvpre-test and post;test,wlog
questions and an interview were developedv for-co_ll.ecti'ng data for
this  study. 'The pre-test was. com‘plgted by participants at the.
bcgmmn% “of the frrst sessxon of the course the post- test (whrch |
was virtually 1denucal) was completed durmg the last half hour of
“course time. . The- log questlons wefe completed by parnc:pant.s at
- the end of each course session. The interview was. conducted with,

each partrcnpant in the month 1mmedlately followmg the course

3

completion. ‘, e T
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3

The pre “test and post test 1tems were based on. crfrc
.elements of the course and on the formatrve supervrsron practrces
of the partlcrgants , The intent . was- "to- assess the partrcrpants
knowledge -of the research based teachmg practrces the extent of
:therr mvolvement workmg with teachers for 1mprovement and to
See if changes in. thelr knowledge and mvolvement resulted from
the course. o ‘ w. " R e ;
Part one asked about partlcrpant perceptrons of their abrhty
to Judge the ex1stence of twelve research based effective teachmg
" practices. Where p0551ble the termmology 1ncluded no specrfrc
techmcal terms.  Part two asked about partlcrpant involvement
wrth teachers to accomplrsh specrfrc steps toward 1mprovement
Part' three aske-d .partrcr'pants to state the. elements of. teaching»"
that they looked for in a teacher observatlon Parts four and“ five
- asked about the prronty glven to mstructlonal lmprovement and
obstacles to the role of mstructronal leader Part six asked'
partrcrpants to predrct teacher reactlon ‘to change and their own
actions to overcome the resistance. Part Seven asked- partrcrpants~
.to suggest teachr\ng activities- for specrfrc toplcg) e
A copy of the pre-test.' was admmtstered to several
admtmstrators pnor to its use for the course _group. Su.ggeStio‘ns
and cr1t1c1sms from these sources were mcorporated into the final
desrgn Those asked to take or examme the preatest meluded
. a) An Assrstant Supermtendent of Schools and‘ threc
principals whq were" -at the time Gr_ad,uate ‘stgdents win the.

Department of Educational Administration who offered critieism



, ‘.!':"

LIS

regardmg the time requlred to complete the test. ', S

.r'

're'garding wording and conte'nt in. the-: test and mformatron
a i

-'b) Professors in Educational Admlmstratron wnh mterests in

staff develo,pment who ‘o'ffered er1t1c1sms- of ;destgn, 'forrnat' and

content. o - R NN

The comments from» these sources indicated_ that'the te_s‘t'v'did'

reveal ‘the respondents knowledge of the 1tems that'adjustment Ain o

format would allow easrer tabulatmg and analySIS of the data that. -
“minor rewording was requﬁand that a constderable amount of -
time was requrred to answer the test. A c0py of t,he' test used - is
mcluded in Appendlx C. | | | R |
The log questions were to determlne what confusron 1f any

was occurrmg durmg t,rauung, and to --f1nd out what the
) 8

‘participams felt would help them ,w1th the course matenals

T4

Using log questrons permltted the partrclpants to' ask questrons or

‘to* make comments privately to the _instructor. ,The’ participant.

responses were useful .as support for the interpretation' of the
statistical tables, -as well for ptoviding insight_ to their thinking as.

the course progressed' . They were 'also useful- in -making

. suggestlons for 1mprovements to the ‘course for future offerrngs

opies of the log questions are mcluded in Appendrx E.

‘The interview was desrgned to parallel content from the log

“questions as well as to determme pamcrpant conclusrons about'

3,

the}course_, and the participants’ ‘gfuture mtentrons for formatlve'

- work. From the material gathered in.the interviews a profile of

sr"

each participant was made. All interviews were taped, but the’ ’

o 3‘-(‘-.-,,
%



'.tapes were not transcrrbed They were. used as a reference source

""to develop the profiles.  The proflles show bellefs of each‘

' "partrcrpant about the effect of the course on hlm/her personally,

the current use of the skills, and future plans to use the skrlls

General tmpressxons of the course and identified strengths and

' weaknesses of the course are also given. ‘These also are useful for -

makmg suggestrons fdr future offel’hgs of this course. A copy of S

;qthe questlon outlme for the interviews is mcluded in Appendtx D.

l“r’ "_i'

- ‘«W«:’}i" '

A%

T I prn

3

W
fl

Partrjcrpants |

?The partrcrpants 1n the ‘course- were school admrmstrators
from a large rural school d1v1sron , Four of the drvrsron
admrmstrators had attended thrs course in the summer of 1985
On the mstrgatron ,_;-.of:';'ﬂ these‘ admlnrstrators ~the
1nstructof/researcher presented a ses?ron about the course at an"
admlnrs_trators semlnar atterrded by all division administrators

and §chopl board members. The "semihar Was held before

'.Christ"maS' m the° sprtng the course was made avarlable to all

admrmstrators wrthm the system at. board expense , Fou?teen

admmrstrators took the course at thrs ume and Stweral others'

expressed an interest 1n takmg the course/at a later date ' One

l

3 ’teacher also attended thts course on the mvrtatron of her school )

'prrncrpal Comrng from a small school she has found herself

performmg some - of the functrons of -an admrmstrator that were

"examlned m t'hrs course Although they come from schools up to

one hundred mtlcs apart all of the partrcrpants were prevrously'. S

2



known to  the .'instructo'r"" - They - lncluded he- Drvrsron‘

*Superintendent, the Assrs‘tant Supermtendentw seven pr1nc1pals

62

five - assrstant prmcrpals and one teacher. Two other pnncrpals

reglstered for the course but were unable to attend on “the’ dates

/ a’

- chosen.

One partlctpant was unable to complete the course. He

applted for and recewed a job- in another school d1v1s10n part way.

through the course and used - the last two weekends of the -course
.

to go for the job interview ‘and later to arrange housrng for hrs

\.

fam ly in his new commumty He sent a letter wrthdrawmg from

the ‘course and requestmg 1nformat10n about the possxbxlrty/ of
completing the co\urse 1n Calgary next year as his new . posmon is

- close to that c1ty ' o .

The Course |
ve Effectiv
(Barkley, 1985) is a course developed for the Uniyersi'ty of South

,Florida 'a)nd packaged by Performance Learning - Systems of New

Jersey ,\}fand‘ sponsoredg‘i.u_,Alberta_by» the Alberta Teachers'

Association. It consists of a selection of modules on- research-
: , : A,

—

based effective teaching teChn'iques and a selection of informationh

_on how to’ coach based largely on the work of Bruce Joyce and

’ 'Beverly Showers The effective teaching techmque modules are -

all selected from other Performance Learmng System courses and

instructors of thlS course are instructors of the 'other courses. The

Coaching course is designed ‘to be offered in any of several”

\

L
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formats all of whlch include ‘hours of classroem.
1nstruct10n and practrce and a rf‘tim‘ber of ‘assignments for
completlon‘vln the participant's own situation. 'T'hes"e include:

L 'Qne' three hot;_r i,s_ession each week for twelve weeks,

2. Six six hour day-longv sessions spread over three weeks,

3. Four nine hour weekend sessions, or ‘

4. Thirty-six hoursl of instruction 1n one weelc. S
and: | |

1. Iadministrator/'coach trainees only who practice in class
with one another and .in their own job - situations - with other staff

-

members as they choose, or _

2. admmlstrator and teacher pairs who practtce with " one
‘ another in class and attempt to put therr learning to effect back in,,
their schools.- SRR R ‘ )

- Reséarch has shown that inservice tramrng is most effective
when it is. spread over an extended perlod of time . (Sparks 1983,
66). - Also, the common sense saying "practice what you preach"
seems to lend credence to -offerrng. ‘the course to

admin'istrator/teacher pairs.  Using pairs who report on their

E progress at the next session is also a good way 10 ensure that the_

skills are practrced ‘and internalized to the fullest. For these
reasons the instructor suggested the'course be held over the
longest possible tirne span, in the shortést possible segments, a'n‘d
-with‘administrator-te'acher’pairs. However, the board,::' which was -
| funding the course, preferred to fund administrators.only. Also."

-

bécause a major community event involving all of the schools in
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_the central community of -the Divvision throughoutt late. Februa‘ry

and early' March, the schools and the admmlstrators were already

overbooked and unable to begm the course untll Apnl Because of

the exceptionally late ttmmg in the ’yea,r;; the;" four weeicend_

b
3 L

sessions were ‘chosen.

~ Data ..Collection |
The gta collection consists of pre-test and post-test charts

. for section

one, _tw%, and four, summaries of results for 'seetionso
three, five 1x and seven, participarit profiles, and log summaries.

| 'lts‘as "r’éce“ived from partieipants are i_ncluded.

b rest was""adniinistered. f'to all participants - in the
course. . __The p‘OSt-test and the interview.s'. were‘admin‘istered to all
except the one -persbn w‘ho' was forced to withdraw' as - noted
above. One of the" post-tests  was returned mcomplete The
respondents de51gnatlon af assxstant prmmpal had been removed

and he did not complete the second section of the test as he was

uncertain about his future plans.

Data Interbretation

H Fifteen pre-tests and fourteen post -tests were separated
into sections and with the aid of C Prokop the Statxstlcal Packagen
of The- Social Sciences (SPSSX) program of statistics was selected
to examine the data for changes between -pre-test and ﬁgst-test

The open- ended sections . of the tests were 1nd1v1dually rev1ewed

!
]
o

and analyzed such that changes between pre-test and post test
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c‘ould be noted. Fmally the - pamc:pant logs wcre cxammcd for,

51gns of change - and ' the - proflles were ‘examined to see if: the

“bellcfs of the participants about their own practlces were evxdent

in the test situation. . '

Summary = | ., R N
'Thisv ‘ch'apt‘er pfeéenteki_ a descripti(;n, of the rcsc;irch‘
design.  The instmmentation, design  of _ the tests, panfcipanfs
in the "study,  course background, data collec.tiovr'i‘. and data
iniérpretétion were discussed. Chapter - Four will present the data

as collected. =~ : o



“Chapter Eo'u.r

Data Collection

TbiS"chaptcr- consists of,-a_"-éollbcﬁtidn of the data gat_h’ered‘
from: the course participants. Th\e“i'nltiél:, section of the chap.ter'
includes the results of the pre ‘test and post test administered to
the _group. Frrst is. a series of frfty seven tables shohvsmg the.'
results of the questrons about -course content formatlve work wnh,

teachcrs and the prrorrf‘ given to rnstructtonal 1mprovement by

participants. The tables show - the results of the .total sample and
-of the subgroups. At the begmmng of the tablcs is a summary
chart showing all ol the items t}hat} registered ‘changc 251gn1f1cant

beyond 0.05 or 0'.01.’- Following the tables is a summ:try of the

partrcrpant rcsponses to each of the four open -ended questnons

from the test: Obscrvatron Elcmepts Obstacles to the Role‘ As

Instructronal Leader, Resistance Skrlls, and Teaching Activity

Suggcstrons. Next is a profilc ':_o’f each participant based on tl\'c‘

~information provided in the interviews.  Last is a summary. of
-responses and comments @ch by p.articipants on their logs

throughout the course..

o

lf°
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/ Thls quesnon was mcluded on " the pre-&st and post test to
determme 1f the partnc1pants‘teacher observanon pracuces would

Achange as a result of Hs coursc .P-artmpant_responses, are

‘recorded as’ wntten on the test

Questlon As a pracusmg administrator, ‘you | observe teachers at

work and prov1de them with feedback on their performance

Andy Amherst

Please list up to. three eléments of teachmg that you look for.

Pre-test™ . " Post-test

~

. -

-a. 'long range planning, - . a. questioning techniques .
. .~ 7 .7 including pause periods
b. lesson organization . " 'b. learning styles balance
c. questioning . 'c.';-.plannmg
Boris' Barishnikov [
a planmng o S a. questioning;""‘tecli’i'riques”
b classroom relauonshlp b. identification of studem
learning styles
c._mot'_ivation . . c accomodanon of learnmg
' : | B styles S
- Carla Cameron R
a. objectlves bemg met or = a. questionih'g‘_'sl(ills
focussed on R SRR
*b. "Dip sticking" - checkmg . b. nonverbal messages
“student comprehension - ' .
c. classroom management ~ c. learning modalities

L.
A
,



'.Den'isc

Doherty

preparanon \

confidehce :
effectiveness’

Edward Evans

‘_a.
b.

c.

~student/student

A}
teacher/student

a- varlety of instructional

approachcs
"teacher/studént and

Fred _"Forerﬁost

‘.,‘a

Effecnve mstrucuonal
strategies:

format and presentation
Classroom management

"methods

- ‘handling d1fflcult situations,
. conflict management
Effective planning and
organization of subject material.
Knowledge of subject and
innovation in planning.

Gary Green

a.

b.

set induction

student involvement in the

learning process
student feedback that
demonstrates

relationship

-interaction

understanding

o

a.
- .discussion, quesuomng. lesson

b’.

C.

. use of non-verbals ¥

positive amtude ‘-
rapport wigh studcnts

. sound teaching methods

. use of a variety -of

tcachmg styles
questioning techniques

i
LN

classroom management

“and control strategies

lesson structure - use
of KTAV

‘questioning strategies

and question modes

rapport with students/
students on task
questioning - teqhniques

rclcvancc of actwmes

'-rciated to ObjCCllVCS
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| Har_fy ‘Horner
Q

a. planning ‘
b. tcachmg stratchcs

c. teacher/s_tudent

Y

Iona: Innis ;
. a. classroom management
b. classroom planning

- organization

c. rapport’ w1th students

ali

~ James Jackson
- a. ability to- communicate
~ concepts to students .

b. knowledge of content
c. rapport with students

Kevin Kramer
a. student manageme'n'tf

B students on task .
b. lcSSon orgamzauon

.

Larry Lewis | .

;\‘s“"

~a. ability to: dcal Awvith the spec1ﬁca enthusmsm
- while looklng a4t the whole

'b. task analysis of students

'o'_s”

ra“pp'ort E

o

a. i'eagemess

147

.stﬁdeht/teaéhér rapport
. .teaching’ stratcgles. ‘KTAYV,

' questioning techmques i
c.. classroom ‘management -

c. application of learning
theories: time-on-task,
~ learning ﬁstyles S
- questioning techniques- "

Ve

desire,
, -wnh students. - Do they
like what they do?

b. classroom- control e

c. knowledge of- sgbjeé';

‘ >

.~ a." classroom control -

* student ‘ management
b. questioning techniques

¢.,use of non-verbals

A

. .‘},

e

b. learning modalities

C. frcqucncy ‘and type of studentc question tcchmques

. contact in"a lcsson

pauses, “etc .

’

R
. planning and organization
.-classroom mana‘gc_ment

rapport’



| . R V't
Mtchael Musselman . R
| a rapport wrth students - . a. questtomng/ techmques
classroom climate o __ B
~b. lesson organization - . b.,learnmg modallttes -
- the structure: clear intro.; - KTAV
" * motivation, lesson practice, . "4
. summary I e a
" ¢. class control dtscrplme . class“room management/
' 'routmes _ . control _
Ned Nlederhaus o L o e
a. c_:ommumcation_ skills- - - Ca. evidence of planmng -
- : o S B "structure ' =
. b. preparation I questtomng techntques
e SRR L - .vanety of modes pauses
R S etc.
- e. evaluation _ . C. nonverbals
'--7 Questlon Flve' Obstacles to the Role as Instructlonal
' Leadfe.r@ : .
R v;‘-f.‘i' ;
"o X Thxs questron w%_dﬁcluded’ on the pre -test - ahd post -test to

R see. lf the- parttctghhts percepttons of the constramts or obstacles
“would. change as a result of taking the course. The responses_ are.

recordp;d as they were wrrtten on ‘the test papers

-Questron Please list up to three constramts or obstacles to your o
role as mstructronal ‘leader. ~ . ,

Pre- test L ~"Post-test
Andy Amherst

‘a. time '-(large teaching - a. time | DR
~ component to. position)  b. opportunity for continuing



?é. : time constraints - .

Q - fﬁﬁgservice ‘

—_—————

Bons Barlshmkov :
[

b;' lack of expertise
other factors demandmg C.
many visits o '

immediate - attentlon

' Carla‘» Cameron '

‘‘a. negative teacher attitudes a.
~b..“time constraints . .

. personal weak pomts m b,

a.  time

: ; a.
a D paperwork L b
"ﬁ c. self- conftdence R
?’.l? e o ' SR
"' Edward Eva‘ns
,;y ST i o
s a. paperworﬁc ‘a.
4~ b. public relattons ‘ Sb.
- demands - Cc.

' 'Fred Foremost :

. ’changeu the | speed of change:

c.  lack of sufflclent Yime

Fooe )
I

/h.
"&,‘

a. time: many dther e$‘ser Coa.

duties get in the way" of
the essertials;.

' b. divergence ®f needsin thé

school. One myst put, many
objecnves aside to* -
concentraté of-a few.. i

in cumculum and educational

" to office for good work

‘time - > ;
. official role descnpnon

present - ericomragement - of

A "

,time ‘factor for both teacher -

.

and * administrator :
res1stance of other teachers

heavy teachmg ass:gnmentt

. paperwork
.probable resxstance

:admxmstnvm

community/ central offlce .
frequent removal from school

time with the w’ide‘variety of

demands on admtmstrators
time -

X

.« .
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.~ b.

~ thrusts )
__Gar?"G,ree"h. L L e
_ be_ih_g‘per(:eivcd as a ‘. defensive nature of _teachersi‘
summative evaluator :
lack of understanding of b long term commmment to’
events leading up to and . “assistance
i followmg the lesson | - o o
c. reluctance of people to - c infrequcnt contact resulting in
change . . . - ' poor rapport
' Ha_rry‘ 'Horner, : -
a. other duties and tasks 'a_.‘ time constramts with othcr :
b. limited time N » duties R =
require - filore skllls in- ‘b role is to work mamly w1th
: coachmg S - pnnmpals
. \ L . : I D
{iona Innis
L ‘ » o . . O T ‘ o
a. tendency to be too - a. time. S
| straightforward - not # = . Sl
~ phrasing the negative in ~ - .
- a positive ‘way o .
'b.  inexperience as an © . b. patience
- instructional ' leader S ‘ R
¢. time for feedback and ¢. tendency to concentrate on

assnstanc\e ' o ‘weaknesses

* James Jackson

&

l'imit_ed' role and experience a. attitudinal roéd'blocks from'

in ‘teacher evaluation =~ ~ staff and supcrvnsors

limited knowledge of b. time .

research based teachmg .
*strateglcs _ : . ' ¢ o

Objectivity: -~ .7 ¢ lack of central office.

: . ' encouragement for . - L

improvement

150



."‘. .

Kevin Kra’mer

K e

a  time =
- b. my own 1nadequacres

+ Larry Lewis

a.” teacher inservice - are’

'teachers where I'm at"

b.  time -

c. .polmcs in terms of ]
.community, inter/school,
and A‘TA :

Michael Musselman

'a., teacher re51stance to
- change . :
b. personal brases and
- prejudices as to what
_constitutes - effeeuve
- teaching ‘
c. teacher expectanons
~ (biases
and’ prejudxces)‘for a
certain mode or
‘style of leaderslﬁp

‘Ned N 1ederhaus

a. l’ack‘ of aqminis'tration‘

‘-tlme o o

b. lack of time for staff

.. conferences.

¢.” lack’ of time' to arrange ,
resources for professmnal
development . '

o

" There are none and th.oSe,

I presume to exist are a
figment of my imagination

. time

. “teacher insecurity/.
complacency . or apathy

_1mproved for next year

151

: ,paperwork . -
vpeople - b

.-,:personal lack of
expertise/knowledge

teacher and personal =~ = = .

attitudes, feelings. and
biases

need to be on top of the
best skllls

vlack of opportuni-ty

for informal contacts
Note These are ﬁard to
drg for .. . the

srtuanon can and w1ll be

by



Qnestion Six:. :‘Resista_nce Skills

Glte .

e X Ie -
| - !

As the course teaches commumcatron skrlls desrgned to help,

administrators successfully meet’ resrstance thrs questron was

designed to determme whether the parttcrpants ‘were better

- prépared .to meet resistance upon ,completro@;.of ‘the course.

A

Question Imaglne that you are meetlng wrth an expenenced'

- teacher on a contmumg contract to dtscuss the observatlons that -

1

you have made in hlS/hCl‘ classroom -You have observed a

weakness in questromng strategles

v

6 a. Based on your experience in this or. similar situations state the

- objections og’ restsgances that you would expect to meet when you

a‘ / ’\

1ntroduce thts weakzness 1nto the dxscussron . _ .,

6 b: What can you do to overcome thls resrstance ?

S

a. Resrstance _ " b. Skills to overcome’

Andy Amherst

Pre-test: _
I.  Draw out the negative by - 1. Dialogue -
" ‘accentuating ‘the po__Sitive’.’ 2.. Model

Post-test:

o ey
-<p



~Boris

1.

A resxstancc statement mlght 1.
‘be, | Studem ‘behaviour is

' ggttmg worse these days. -
" They have no_ _jréspec‘:t .

for their elders.” y

Barishnikov

Pre- tcst

Prcdlct a Iack of response

~ from the studcmsto

' questions requiring greater

depth bf thought. .

- Lack of 'knowledg.e' of

‘strategies. .,

Lack of abllxty to put them

into practlce

Carla Cameron

-Pre- test S

1.

Thc statement, "I've’ made

it fine ~w1thout that{for this

Provide- a positive eiample.f

lvgle the opportumty to

observe respectlve

behaviour in “other

settings.

Point out' that. the .more
varied the technique, and

“the more frequent

their use - the more

-rewarding the result.

Post-test: .

: )
lee.a 51mp11f1ed system -

i.e. a simpler question

_categorxzauon system

than Bloom's. 4
Model, or arrangé for
modélling of g;ffectiv’e

~techniques. -

-~

. Shoyv the usefulness or

. the purposes of the ‘skills.

- 153



1.
4

" .

B

control by usirg "pauses.

3.

- long." may show abelief'.that, o Blllld from what hc/she v L,
cha.mge is not necessary.- - g alrcady uses. e :
| Post test: | |
1. Frustration - : o 1 Empathy statements -
2. Pride L o A Approval/Support
| | o | statements ,
. ' y -
Denise Doherty , Ry e , -
Sample statement "'The gJ,ass 1 POI;IL, {_Q_lll'l‘ mg;,re; :ngfééti\'/e '
| becomes ‘restless 'when_j! '_dop,t o methbdé-'f- qu/'Qhésti'oning .
get to' the ‘point Tight éwéyl_" n ‘ - dont rush studcﬁts
| ‘ \ | | ‘( . ",‘ .' ;:v - wau for ;1 whlle for
2. "1 get foohsh smart alccky~ " v:‘;,:: e .}; ,
answers when I ask questlons ' '“'
PW-te?t SN }'.,» .’,',77‘,.';- c n
1, She may feel she 12 bemg 1"};’ .‘;'Acc"éi‘n_tuat.e the --positiv‘e in
| approprlatcly cr1t1C1zed "“.atl'spe;:ts' of 'hcf current o B
o F.""- t,eaching style. - 4;
2. She may feel she wnli lose -2

Express confidence in her

ability to make the chz;hges

or to try new ideas.

Model a lesson.



: E'd'wa'rd'_ Evans.

I have neVer been told thns 2. ;

before

Post-test

1. "This is the fxrst ume that 1.

anyone has ever told me that

there is somethmg wrong with

 my teachmg m all the years I

have been ,;eachm g

Fred Fo;;emdst

Pre-test:

1. This - depends on the teacher. 1.

Sensitive teachers are hurt,
'C({ﬁdent_ teachers are
defepsive, etc. . Most

~ are. apprehensive about

: know I had thlS 1.
_a ;

improve in this one area.. . %

 of anecdotal ‘records,

155

’ ‘ ) ) / » . .
Encourage self-evaluation.:

..

-

Encourage visits to other

selected classrooms.

Y "

Work first with teacher

 strengths and then lead

into ways the teacher could , -

"Pfoyide ‘specific obsérved -

example through the use

video

or audio tapes.

Provide a model.

Record observatiops with a

script or some other

objective data rf;odel. ~

* Proceed:. through__ a A

discussion of .the data,



- the discussion of weakn%.

T
~ ’;"‘ﬂa -
B .

1.

Post test

1.

Gary‘ -Green, =

The teacher wrll hkely show

emotional »re51stance;-

Pre-test

| thi.llirtgneSS to talk about

“the weakness. -

Teachers often rauonahze .
why they are weak m

a certain area.

1.

1.

' remedtes. o ’

- weaknesses.

- something about " it.

156 -

7

allowmg the teacher to say -

| Y"Dld I do that 9" etc.

“and then move to .

improve. If the teacher
reacvtion .does- not occur,

the data‘-all-\ows R
you_’-tentake a non-
*thr'e_atening' ohse'r'_vation _

or Hs\-—tat'ement. |

Employ the conferencmg q
skills from the course - '
and use open-ended |
que'stions to draw - the

teacher to recogmze the

'problem and to suggest

Assure’ the teacher ‘that_ it
. ) . ‘ . [§ . . .
is -acceptable to have some

Help them

accept the fact and be ,‘\ '

prepared to do’,

BB
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Lt - e « o Lo Lt

R DR ! S
. . . .

i iy : ' B ’ : 3 T I o ,“; &.:,..‘.. Ab,“: : -;.) ‘;,..: ‘:“.-:-‘_.;._-‘.~

P.o‘st te}»st% e ._ : L B B TS

‘L. Pride - . Q'Se 'alPro’”é“ l|:S?tements F T e

2. Emotions - .. . Use emgg;hy ‘%tatements PR
3. Intellect . - . . 3, Use suppért s(state['ne?n's wt

. . o & a e =3 ~I__, oo

: B v &
Ty “,' S - a & e
) ) be i . N N .
N AR . . ..

Harry Horner . |
Pre tCSt .'u o . o ‘ .v . o . /ég . ;4..‘ N . , *‘ ..’ . “ .- ..4‘, . T
L

‘The teacher would hkely 1 ”Suggest another : B ~

ﬂu defend the strategles , ‘-obsetvatlon usm.g an audto .
he/she had used for a . o ,.recordmg that the teacher
number of years - : l‘ .dcould hsten to by hlmself

Post- test: - | R SR

"'1 "1 have: always done 1t thls 1. ..Haye thrs Nteaeher‘. uobserve.-

. way.and. 1t works o | '_::.through audxo or vtdeo

" tapmg hrs/her own

" strategies.

Iena Innis o
Pre- test C S ‘ f:
1. Intell'eet "Thrs type of lesson o C_N_o ‘nnswer given’ |
requtred thlS type of response - | B
.thxs 1snt generally what you . o B |
would see.’ L L
2. snde hurt or an emotional |
,‘reactlon

Post-test: B 3 v ‘o



.1. u

-

3.

v 024 ‘

»Pride! ' | C SRS B
Emotions - SN 2.
Intellect - ‘ ‘ 3

R .

James 'Jackson

1

Pre- test: S
. R .
1. Demal " ve bebn teachmg for 1
20 years."
Concern regardmg valldlty of 2
the observanon ‘and/or
' feompetency :of the evaluator.
“A-h_.'l.i_ ”..L »ga_‘ e
" Post-test:
Anger . B
2, Suspicion s
Lo i
c‘

Kevm Kramer

Pre test

: Appfova,l

158

-Statements

Empathy statements

. Suppgrt statements

Empirical observations -

use specific examples.

‘Non-confrontational

approach to discussion

of the weakness..

Usually teachers ask about
the weakncsses‘ Its an

expe_ctauon.

Empathy statement -

However, the integrity of

be

established prior to ‘the

the observer must

observation. This allows for

'freer discu’ssion whiCh Y

.gets you . to the ISSUC

more quxckly



Nonc R o
"-",",-_Post tesr ‘-f = B

LT The teachcr may feel

-".'":?}-\;_'-threatened havc hurt pl‘ldQ,-’)*:’j’» ‘f-,._'i-reassure the teacher that

SR

_..',:.,.anger The teacher may feel: . the bas-%. ob is gOOd

':'_."'-__..;_"'that there are no wcaknesses 2 Coach,_fthem 1o rCCOngC 0“;-

L B therr own: that there can’ be

. 1mprov~'ement m some

areas

-L’:‘Larry Lewrs
7 Pre-test: , G e MU
" :.1..;:;‘ "It was a hard day »JalI ' Exhlbrt data collccted .

"_:tcachers found the krds bad; 3 ask hOW lhlS may be

Thercwas aweather : : I:_ . lumV{d .
' change. = full moon o :

2 Thc klds We,re bctter : ﬁgreeycome back at 2 g
| Yesterday, you should o B nme in the . "°ar f“mre"“-
R have s seen " - - whnch 1s‘best for
P ’":5{-§i;\5ﬂ.j~'-.s-_f"wny do you always drop;f.. himer
in.at the wrong trme 3 Focus on thc 8°°d thmg‘ R

stanng that you wrll look

at lhe othcr arcas next

. : s .:-‘;trme(. Grv;,e/drscuss _sqmc
| | : s suggestions to help

".'ir"ll‘nprbvc ‘the area: of / s

wcakness

‘ .

- M‘_"f:_-, . EERUN Ty -
e Ve . N . BN D .
o - o e, e 0

<

-]



"The‘%s ﬂdents were’ fme 50
lt dldnt mattcr

2. Thls works for me.’

i M.ichae‘_l ~ Musselman

,_Pre"-test/ _

1. "_I"\;e' done this for years -
It's ‘been acceptalzie uﬁtil_

now."/

2. My studems do fme - I have

no hxgher fallure rates

‘Post test -
o l The teachers pnde may
be at stake |

1.

1.

- that arose from a we

. . Stress the strengths:

- 160 -
Give examples of effective
teaching bstratcgy ‘and ask

if the'_'t facher” would like

1o try.

- Present the research.

Cite a specific consequence

question, (Perhaps a

student question tHat

~ sghowed a lack of
«Jnd‘c’rstéhding.)

‘Be a mirror - recite the

teacher's qhes‘tions back
asking for a teacher
response/analysis

. Note

how ‘the weakness is

‘one that can be remedied.

A supportive statement

“may alleviate the threat



Ned Niederhaus

Pre-test:

R

1.

None - experiéni:ed tefachelrs‘ :
" are more. than willing to

~improve their instruction in
" my ekperiénce - if the'); are

‘approached with tact.

.. Post-test:

1.

Sample statement: "The
U S
children expetrience more

success with memory

»quc'stions - -fhat’s,;'why I

‘use so many of them.

[

161

7

No answer given

Check out the pause times

ona 3, 3,5 second

basis. - -
Offer to help demonstrate

the other modes of

questions, to" help bmld

them into a lesson -
encourage and reinforce

‘any success.



- “1» 62
»Qu.est'ion" S‘eve.n:' Teaching ‘A'ctivit‘y' SuggeSthns»-
Thrs questron was desrgned to- see 1f when faced wrth'

fmdmg teachmg suggesttons for other teachers, - the partrcrpants ,
: thmkmg would r‘eﬂect the teaching of the course. Both the KTAV
- Leammg Styles and the SDLOC - Leammg Process units . from the |
. course were - expected to appear in the responses Answers have
been recorded as wrf’tten ort the test ‘papers. "The responses for".' |
thrs questron have ‘been classrfred into one of ‘the .three learning |
modahttes taught durmg the course, Thts 1nterpretatton of the
answers - was done by the researcher after. the test was completed

Q mdlcates ‘that the answer was unclear and classrflcatton was not
possrble

~
v

.
Questlon Suggest three acttvmes that you mtght suggest to a

., teacher to help htm/her teach any three of the following toplCS

to a class . _

1. desert plants. ' B n4”;. th'_e‘_ feudal system.

2. the growth of frogs.' 5. the Charter of .‘R_i.ghts.
3 ‘area of a circle C 6. double digit multiplication

Andy Amh'erst':
No a‘nswers‘ given.

1. desert plants: a. growth in a classroom = - KT



| . . drawmg of stages ‘ L ,
M3 area of a cxrclc a. use of graph papcr o '-._\g -
o | . b. rclauonshlp of pi and formu a

*S/ B

2..'vg.rqw‘th of}tfrogs:v |

b. graph‘ing-résulis
c. Natlonal Geographxc v1deo .

D growth of . frogs a. observanon m aquanum

b regular tnps to the frog. pond :

c. relatlonshlp 0 t‘h‘evm'dlus - use

~of ‘cut out’ circles -

Boris Barishnikov

1 desert plants:

in their natural environment

o

_ - base for discussion
' ‘ al.
LN . .

classroom .

a. field tnp to local ‘pond
'b. study of frogs g,athcrod

~c. observation of development

\) - | '-eggs to adult frog

- 3. Charter of Rights:

KTV

a0 :
.»-—“"" . )
A ., .

“4KT,0A,5V

'a. audio-visual presentation of plants -
use of good reference books as a

c. provision of. live samp]es m thc

7®

-

3

V/KT



‘a. study of Magna Carta v e

b. develop an. understandrng of " ‘ | -

Engllsh Common Law . .__, j g S
"fc dlscussron of pros and cons of | ‘. f " ,.
o Chartcr grvrng only those nglﬁs i

"4 KT, 4 V2A~»

,‘__( R

a brmg .s-amples.mto class . V R
b use prctur;s and llbrary vrsual ards V |
o o c use frlm -on dcscrt plants . L V _' e
2 growth of frogs e 5‘_:'_: el , ‘
a brmg cggs to class for long tel‘m

‘_ , study

._b. v1srt a local pond : : S KT

c. show a frlm on growth stagcs Vv

3. feudal system: o
a vrolc play baron/scrf rcflatlonshrp | KT
b. compare feudal and prcsent day | |
| systems R SR %

c. cxplorc needs thcn and now through

-lrbrary research - IR .V

2KT,0A,6V
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@

N

KT

Vv

o ' . . -
o Carla Carn"eron ) .
Pre test: .. ‘
? desert plants T R -
E j ‘.‘[‘g ~a..plant a cactus garden Examine
PR PR . soil and” types of plants e
o .' - b. compare srmtlarlttes and dlfferences |
' o desert plants to’ our native plants;

2. growth of frogs T =

e ,. v1sual ards . R " |
) ) | " C. Use the Itbrary for’ Students to
- prepare a rltore detaued
v | o presentauon to mclude drawmgs
- 3. feudaL _system: T . :

( . ‘.- a-.’-setu'P «a“mock‘syst\ in classf‘.' :

- b. read a hlstory text and~«hst o

; - | R advantages and- dlsadvantages
| e dlSCUSS possxbrlmes and debate
V1A e
Post test: . ' _~ o v
1 desert plants o a0
3 ai pla,nt_‘ and grow plants |

£1:

-‘,

j ‘ a ﬁeld trtp to a pond ‘ e

b. lecture

b present lee cycle to students using

V/KT

*

| “c. dtsect and label parts and their uses KT ’“

@ o

KT - g




v ; Pal
S j66
. . v b
. c. use visual alds and real plants to add - 1
| .to-the lecture N
2 growth'of frogs: e R o £ | |
' a r'ais%“fz?éboles 'ﬁ - KT ‘
b. Chart growth changes in frogs : 'V, '
o G answer questlons re growth of frogs A

‘3. feudal "system:

a'.

. e
’ . ’. - .

‘watch a

ilm v !
e . ’ b llsten o a. Iconversahon between a feudal .
2 o lord and a worker DlSCUSS L A
. c ast Out a portlon of a day in DR R
a feudal system Emphasrze feelmgs KT = - \1 .
. o, | s
‘ o *_":_»f,,3KI3MBA“ :
'Denis,_e'_‘, Dohert»y\_"f.‘l 3 C |
}V}Pre -test: ' _ ‘ / S o
N desert plants . - < L L L T
- -;' STe RS show “and” tell‘ actrvrty"'v‘.' e RIS
o brang a cac‘tus plant to ¢he , KT ‘ . l;
a., ae e e L S
C VKT
’ c. choose one cactus plant and list . o
o | v its uses - V
2. growth of frogs* | | _‘ | o . (
«___a_ﬁ invite students.-to catch and . % )
.+ bring tadpole_s to-school kT
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b. observe the growtll‘ of tadpoles
) V
A read to discover what hapr)ene@to

understand the term amphrblan v

~‘and frogs

3. double dlgrt multlpltcation 7 7 o
| | LA fun worksheet on smgle dlgxt addmon/

to determme readmess S . KT/V
Y class partrcrpatlon in a search for o | o v

ways to multrp]y m two digits ~ A/KT |

C.. one chlld who knows- the method K I
T 8 can help another . ' . KT - T )
.I’ ) . . ’ a - '

.\'\ i e ‘..4 ‘3 ' ) :_‘vg Ty .-‘-“L ,‘:.“ . .'\ _ » ,‘ " ‘ ‘.‘ . i -c‘ i ° .
. ‘ \ T ,. "," : | \ 4‘ . .)* - . N . . 6KTB 1 ,A,'S.v - | 3
~ ._Post-test' e e S
1. desert plantS' " o S T .
S T Y S T

o . b AN U Y o e
R °F have chtldren brmg cactus R R _'-.,"!°.. N
o S R Tt e E
C e C b haVe chxldren research and“*share B R S

. ’ v ‘.3' *

PR " S wmformatron—on one- of' the-_plar:t}sj Vﬁ(}) '- . X -

‘ c. show a film on desert plants et yool T e
2. growth of frogs e S SR f . " - | .
) A have a commlttee catch tadpoé ‘ ) | S
~for the aquanum e KT

b Observe and tecord the gro&th V-

c. Read a Se'[;ce text to determme why
& R 1 e :

u N



I

"'.i'Pre*#test: Tl NI A :

3 : . -
« . ."-l.
. v . . i
L7 . s
et .o

"y 1. desert plants: S :

R - frogs are labelled amphlblans
3 double dtgn muluplncatlon '

G

a. use lOO s/‘“lOs I's charts to rev1ew~i
| . number breakdown.

b. use theﬁb_l-a_cvkboard' to give |
l,exarrtoles ‘.of tlte, meq‘tliod to use . \"

€. invite students 1o try 3, then “ v

Lo corrcct,; to'getlt“er, work individually ~
with 'studeots hav_ing“ ttouole; ? KT

-t .
3 .

LT e e
- Edward. Hvans oo e T N
- - - ‘ - . K '4,‘ . ) . .%’ .

. R e
o o 2 + by ‘ . 3%:\ ‘é“ﬂ' ,‘ ) . «
J.". ) . N v  ‘ o . ) a‘ 9& 1' e
: ’ . ? ‘ e

e a' have studcnts brmg plants fpr ' R

R obset‘vatlon andvcdlscﬁssnon LUK e
L e, T ..'t" -~""$

SEAIRELE SRR A N get up a deseﬁ terranum

C. Vxew su1table fllms/fllmstnps

2. growth of frogs:’ SRR T . i} D
a.’ collect frog eggs and set up for s
, .

ey o observatlon o
' o b collect pictures of %ﬁges of
| development Have students '

-

put them in sequence. - Y

"
: )
BN ' Py
: ‘ ‘e N,
i s "« ]
)
= \ L

i e AKT0A TV AT

&



<

3. feudal '.system .

N

Post test

L desert plants

o

.
7‘ O

o/
v

v

=~

v . - . .
. . i

. have students draw plctures of

-each Stage VKT e

a. show surtable films © . - R -
b, role play, “followed by dlscussron . KT

c. have students verballze or- Lo L wm

.t_,

. thetr personal reac@on( the Ssystem. KT AR

. SKT,0A, 6V - .,

| ’ B v N .
P _ o
7 . . a ’ .

‘a. set up-a d:splay m the elassroom 4
| \Y

b use’ ﬁlms, ﬁlmstnps _ ' ”
T by T
c: fead selected matenals v -V ‘ U
e e Cee ) ' B T S ¥y

’ -
. - ) s

w2l growth of frogs' B N S

a. sét up a claSSroom 'pohd"

e - V/KT
N . -
AR b read -mfor;natron from seleeted o, o
R S~ "‘ b9°k5 poel ".‘(-- AR TP T *V [ A
a T e : LR RS S0 PR S TR
B R cnuse a sems of ftures ‘depicting_ . "> . e
k ‘ s e ) . W : AR \ \:
SR ' growth stages . e V. N S
3.~feudal system:. ., KON et S D
. L L4 ’ . s » t PN
e a. actmg, dramatrzauon o KT
AR .

b vrew frlms, fllmstnps .Y e
c. debate T ' o A o

3

2KT,1A,7V

Fred Foremost

¥



- Pre-test:

A AN

R CAlN
e

bt A

1y

- 1L },‘desell:t_.. pla.ntsv:‘ L U U T o v‘
SO Ca, have- students brmg a collectton : SR

e 0 of cacti fror Home co. KT

-

. b, asse_m‘ﬂle '-r‘el'evant books 'from the'

e ormatron source' VY
i ' S o

, - c.use-a film or al fllmsmp on ‘the topic. V

“

2. growth of frogs ‘ L '
SRR i collect egg samples andawatch the
' 8fowth T Y KTV

b, go on a field trrp to a marsh that . -
-",,,"- contams eggs and tadpoles - * KT
-1%; o - C. use model to prov1de the visual
L . representahon of stages of‘ - |
| B development R }A VT =
3 double dlg’lt ’multtplrcahon AT x .
a b demonstréte multrphcat;on usmg |
‘ " the vanous factors T V
L o "--." c. use calculators to verify any resultant |
R : - _addends and.then to 'venfy the ,_ﬁnal

sum s o KT

4KT,0A,6V *

. Post-test: - - - _ RS

L

o A T a delnonstrate lattrce multlphcauoh - V = A



o B T A
L desert plan‘ts:' o . |
o » a, have 'Students»c'ate;gorize'a !‘:golll‘ec‘ti_Onvr '
h o of "pict.u‘res on similarities and
dlfferences o V

b bring cactus samples to the classroomV N
" c. read about desert plants from books

brought to class ° v T

2 growth of frogs ,
| a. bnng frog and toad eggs to. class ' V e
- \Q b use visual dxsplays of the frog | S o | |
L " hfe cycle fen ', : o SV

L 4

C.-use models of frog deveIopment A

3 double dlglt mulnphcatron'

“'d. use gﬁd paper to a1d students to

S b. bre'ak thev multlpher into - t'Wo\-{- ‘
, componeats carry out the ' \
. _ multtplicatlon. then add . Q
' ; c. u:e board work obServe student | 1“
f; ' performance L .-.7- e KT o
- . N ' o .
RS o ‘l.KT,'O'_A,TV“
vGar,y Gréén. _ ' . . S
Pre test' " o E N .~ R
l area of a circle: R B : R o
L a. vcompare‘ qualitatively _ the area of



L v

3 , double dlglt mulnpllcanon

o

" ‘& :‘ .. '_:q . . Tu '
. ,. S r“ - . KR - ,” ,, . ' ) ;
- ‘8 © T oL S } L
LA v-anety of cu'cles P Y /; RPN
N A show ‘the relatlonshlp between
} i dlameter and the c1rcl’e ” @

~Post-test:

1. "desert plants:

. %ghw _ S = KT G
A ﬁfesent the hlstorlcai perspeetlve TR )
" on the Charter of Rxghts 2
a. place value system and e vansmn '
= of numb&rs« e
b do mqlnphcaﬁon usmg s ccesswe : S
B addmon Lo
bo.Ca relatnonshlp betwe'en mulhples and v/ ‘,‘
S multxp]ncatlon T S ﬁ : : ?'_'
. T I S . o ‘ l‘ v ‘._-
- : oo B '\
2KT,0A,0V ..
~a. creation of a desert gnvironment AR
in a classroom aquarivem . @
“b. films abdut desert regions "V 7

d.-doublmg successely the . dlameter A
s what happens to the area T a.

.« .-'. .
: N

) _a.'-use mmulanon games mvolvmg

confllct suuatlons "";. .- KT, L B

b. bramstorm the meanmg of

<

. bl3

. i



. t

. 2:.var:ea of a crrcle : S

e using

‘ar students use the estlmanon process o Ly B

Judge the reasonableness of the

LT reSponse R EREE . KT

- . 3

b place value and the effcct of carrymg "
e ,'-"‘ ‘on regroupmg (cryptanthmenc) @, R ’/-:

’Aulnphcanon as repeated addmon ) ﬂ '

) R K L Sl
1 . e v, - .t
— F TR X N AP A ’ .

v

Harry Horner LN

Prc tesP’ S

‘ 1. _desert plant's: IR e R

“a, show asﬁlm or a- filmsmp SIS BRI

S b bnng a cactus to the classroom for BT oo e
S “v . ‘ & S .




o - R S ) ' 'k‘ + ‘:; - . V . } 17" . v
R ' S exarnmitu)n and dtscussxon : ‘V/A

BRI Y hst characterlsttcs from prctures of

2. .grojw_tﬁ';_bf frogs: -

s

‘. teach this during

s LT el students rec’ord regular observanonsV

' 3 feudal system: . - .. T .. w

e Al 'use_-ro'le*playing
: 'b have students descrlbe their

L - . feelmgs about the roles TR KT

Coe . R ) . . -
R e ; Lo o . ‘_ L , .

Ed . . I 6 -

L e bnng in a:local polmcran o

b ,collect.tadpolesvfrom a pond ] - KT

174

dtscuss local govemment K‘T/A

’ -

.
e

~
B e
v

. .y
- - A £y

| Postttest% j.-‘“ '.,,--’_ ;.v'/ff R RN -" 3
o _'1 desert plants S '

a brmg m a desert plant and a

W

[

P SR n E f plant from a. contrastmg

v

R envrronment o

3 .’!'; | ' garden 10 study the desert plant KT

c have students care for a caetus m

the classroom R . o KT -

e " b vrsxt a flower shop or botamcal ‘ AR

-,




2".‘ 'g.ro‘:vth_ of frogs:
| | a. bring in frogs ;:ggé and al‘low,thﬁcjm
to .'dbc'v.elop; ~studerits récord.' changes V -
b. visit a nearby pond KT
c. have students rfes’ear,chv‘vahd mal;e i
| ] chﬁrts of stach!‘ofv%l'ifé ,cyc_ie _} Vo
"3."Charter of Rights: L |
| A vbri'ng in a IaQyér’or a ju"dvg‘e .
-~ to talk about application of B R
T
b, Ah_avg--‘stud'erits '.read.-possiblé_ o |
viblation cases and deéidé R V
e  ¢. show 'hoyv each article affectsﬂ 2
| | “"each student ' 2

Pal

e T KT 1A 4V

*

,,_._I,g‘)ﬁa“ Innis - <

. ,fPré-t‘e’s‘i:‘ I S

. }.de"s'c'__rt' :.plar'n.s:. “
. o ‘;1."usinag" a map and_a"beaker,'
}-diﬁcu»ssk avér_ﬂaéé rainfalls, needs
for ‘l‘ifcl"..,.‘ and édap;qtions necessary -

‘olive AN

- O

e - bl show a pre-discussion film on. -

s"




=,

2. growth of fr‘bgs

. C.

=

O“

a. ltbrary regearch o compare to

Y

.

Post-test =

1. deserr plants: |

- a,

v

b.

E] c. ﬁeld tnp to Muttart Gardens

2. growth df frogs

S

. compare to human development

plant adaptatrons -

bramstorm what they know

. field trip to a pond

. 'show alﬁlm on the topic

otherl&ystem L |

o W
myestﬁgrate own background to

determme posmon of grandparents KT

mvrte older person in to speak

IKT,2A,4V

show a film with follow;up g
discdssion . 4

create a desert envrronment in a

-+ terrarium, use books as a resource

to operate and to select plants

e

KT/ A

V.

R

T

176 °



a. collect eggs and observe the growth of o o .
e tadpoles in the classroom perhaps take -

photographs . v .

b use a. film and follow- up drscussnon v

c ass1gn a report on how a frog’ dem

| '3 Charter of Rrghts - L R B
) a. defme Charter of nghts | | ? ‘“, o
w ‘b, compare and contrast various * o %3 31
charters ' s IR " 2 //
c. develop a Charter of nghts for o
Children - e
L SKT,0A 4V = =
‘- James Jackson B | o | |
"'Pre -test: " : S o T Y
,l. desert pl'ant"s:” i o o . " L o
T o -bring ina cactus as a start for a -
- drscussmn of the needs of that -t
type of plant, compare to others LVAA
b bring in a guest speaker-wh_o has o . . ’ . ) x;
lived in a desert 'area' o | A]’KT |
" c. a science ex ent . try growmg

North Amencan plans under a desert

condmons - what happens ? KT

eT -



e

2. feudal syStern;:

3 3 Charter of Righis: |

Post-test:

T I deser‘t'. plants:

. . : .

: R CRE iy

" a. .usmg actual plants,,compare /o
b. conitrast the two plants—- ’

LI

2. gr.owth of frogs:

a'.,-'use newspaper artrcles of recent

&_

students role play the hierarchy
'review the p're,sent.'system and

conmder other ways of orgamzmg

. bring in an ant farm - observe. the -

 hierarchy

-

court cases as a. base for d’tscussron

b bnng in a lawyer . [

K

compare ‘the legal structure’ pnor to

| : th_e Charter_to vafter the Charter_ .

A/Vi
A/KT

'
!
|

: 'sho‘w a motrvatronal ﬁlm dealmg

w1th the desert

. compare and contrast human/frog

growth

4KT, 4/A, 3V




ey

v : N ' E . - \
S X Bnng in tadpoles chart development V s
a—— ’ . ‘ . 9 oot

; | c. Show a ﬁlm on grom'h and developmentV
-6 Charter of Rrghts - | L \ | ’

179

a. compare what nghts students thrnk they S

ha’ve wrth Charter, Wnte about a s v

I. desert plants:

v a. hav‘e':’s’tudents grow ;a'ca'c‘t_us using
| van'ous.fmethods on‘c‘}ii’ffere"t plants _.'I‘(T .
- : '» b. use visual aids of desert vpl_ants .V
oL c.lave students. research tx1i~ffere‘nces
;

between local plants. and ’desert‘ plants V

2. feudal_,,'syStem: ‘

o o - - a. role play an 1ssue wrth the class set up

t 4

ina feudal hrerarchy - KT

S ' . ° o _ g

. hypothetrcal snuanon A/K;TJ/
- b brmg in 2 speaker to taLk‘ abo rights A/KT
S c.»show a frlml on the Charter that
N g R T
. S : compares it to the old Bill of Rights. |
- ~ Assign an evaluatrve essay on whrch ot
. lisbeter. V(/KT
o R 3KT,2)A 6V
Kevin Kramer SR > . ,
N _ o g "
Pre-test: '
| > s



b. show foundauons of ptesent day thmgs

based on feudal system E A;' 9
‘ -’ C. use sxmpj,lsnc dlagrams of feudal :
T ) hlerarchy and feudal holdmgs - v-V.
| 3. Charter of nghts | '_ TN ' | |
' | a. have studems draft a Chartcr of Rxghts; '
» for students in cIassg.' o KT
o A' -b.' rei/ie\';( news ?nicles s‘ho'wing where

 individual rights have been trampled V

C. Smdy a period such as’the»" Fren®h

Rc;v—olliti()n_,‘d o ' P
| N 3KT,0A.4 V-
Post-test: - . R |
. area ofa circle: S . o T -
I a. find the area of the classroom, '

) vchalk'outfa circle within and’

subtract | - | KT
- ~ b." have atudcnts draw a circle .dn graph
- papcr 'andvc,ount" the ‘squares® ‘ V
2. feudal system: o " | v

- a. use models or diagrams of typical

feudal manors- d ‘ YUV

“b. role play a feudal court KT

r ot ' - T
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,c.“~$mal'l., group discussion-'of sirhilaritios o
| and dlfferences between our*os_cnt- S
' A system and the feudal system KT |
| _.3.; Cha_rtér of Rights: - ,‘
R - _a.-_small groups develop a student nghts
| charter r o B KT
, b.,examiqatioo of news articlze‘s re:
deni_al‘oﬁ 'rightS with va‘n‘ai_ysis of
altematives , . \%
- debate on ‘a human nghts ns§uc A o
A - \ : : | B

4KT,1A,3V.

g Larry Lewis \

~ Pre-test;, s " o ; ' o
L desert plan.ts"‘ | - _
| . \ - .a. depnve a real plant of watCr
| and observe Ly

b. give frequent watetings& a #
F desert plant and observe \'a
C. take a cumng and see if it wxll grow @

2. growth of frogs ‘

4

/ a. compare gfow‘th of tadpoles‘ ' |
in lightdark” v

(\



b. comparcla smgle tadpole in a Jar o . ’)&1
| multrples ina jar . . S o " V.o
c. changc watcr tcmpcrature and observeV
3.:-feudal ;s.)is'tem o a R o
,‘a, drscuss wrth .students the advantages -
of bemg a landowncr R A
b dlscuss with. students the outlook and :
— - | o future of . bemg a serf - - A 1
o . s rc;le play the power a landowner had | 1/J
‘ _' o over his serfs. | KT e |
Po§t-tcst: _
: 17 desert plants:

a. contrast to other plants
b have lrve plants avarlable imagine

| what it would be like to be thg'root R

of the plant
«\_c;. watcha film which puts the plants
_ - in conte.x\t | | " v | v
2. growth of frogs S | | | |
a kceP a growth chart , | ,' - \Y%

b. compare wrth growth patterns of .

5 -



T

T e

c.

- 3. feudal ‘vé.s(stem:;

a:

pu_t', into context of the time and

- -

-,_.-vothcr éni}nals' co ',‘ SRR ‘ ]
_',‘}‘)hotég_r'aph'~ siagés and have—stfidents

. report on the evidence Y

~

B .'éfompare' W_i.th-‘today | o o 5

~ b. research a’r'\d‘ then pla‘y'.aét one

.c.

aspect of the feudal sy's‘t'em T VKT -

draw a-chart to indicate the

o f’“fs_iruc‘ture, of the feudal system:® -V

Michael Musselman®

Pre-test:
1. desert plants:

a

C.

2. gfowth of ‘froé"s:'

a.

. displ';iy pictures of plants v

© b

@,

a.

3

bring 4 cactus to”School @

have  students grow plants in a sand box KT

gather tadpoles _or eggs fof a school

aquarium o R ?

. find diagrams of development stages V |

..show a film on the g‘rowt'h' cyclé o \2



.

"3 .feﬁdal- gystern':'

Qst-test:

esert plants: -

'. 2. growth of frogs
/‘

e v
° . 43‘\ ‘ |
Vol .
’ v.
¢

g
b. show students a Shakespearean ’

hrstoncal play o o - , V

c. drscuss the "world- v1ew" that emerged

followfng the fall of the Greco Roman

“culture L "A o

" a role play' a feiidal' sYstern "‘S"ituation‘ KT

184

~°  2KTV1A, 4V

a. brmg plants to class and allow o _ -—' .

students to examme and touch

.them first hand» SR KT

b, Ask students to pretend they are
: s ’L 4

a desat /plant and to state what ”JJ

"
')

y need to survrve - ”'t{ o KT

a ) N AT

c. drsplay prctures of the desert the day

prior to the lesson | | V-

a. field mp to a local pond | KT

b dlsplay._ developmental charts on a

..

wall chart’ S v

~c. allow students to prod, poke and




of development

. . - .
. e . - RO SN e v

v

a 51mulate a feudal system ”

i b have a costume day m whlch &mdeglts 0 N N

o N l' } o’ . SRR ‘ L:

dress in: feudal costur‘hes ' KT SRIERY
SHA e c read Ivanhoe or, Robm Hood 0 the classAt

-

1

.4.‘,_.
<%

..,

S S : . 6KT lA ZV A
Ned Nlederhaus L o | S

o _ o
" desert plams S T _79,/"‘ e

T S ar arrange to have cacti, etc. to sﬁow LV

%%
\\.
LA 3
.éé
-
én‘

PR

ST b. show @ Nauonal Geographlc v1deo Ly

L .‘ ' c. fleld tnp to - Muttart Conservatory | .
| ‘ or cqulvalent SR ' n crs KT S Y
| % oo ‘L"‘

Ca, catch tadpofes and watch’ growth © KT

b use Mllhken -type dlagrams L \Y

c. have si,ﬁdents write up observauons

from afim - % \Z ,{1':“; -

NERE

3. area-of a circle: :

| a; caIculate wmh stnng for several’

sy

c1rcles S KT .
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Post test

desert plants -
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b show-‘de'rivatives'of pl S ®

c. cut‘ out and use computer generated

models S ', ' KT :

' 4KT,0A,4V

a. visit Muttart conservatory

- b. show film/filmstrip and compare with

» 2;’."grc>‘Wth of frogs: -

3. area) of a circle:

LA

rain forest on ’chart o oy
C. students choose and draw plants and
. compare what they have in common KT/V

a,'collect egés and ,_tadpole's‘ . . .AQ
b, use. models o | b l'Y"
. do coloured dlagrams that 5how change =~ N
- in growth.cycles ) -V
, w e
" a. use large graph paper and compare i
| results, compare ‘with formula SV
b. pihyslically demonstrate and. work Dﬂﬂ "

¢
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Log _Summaries -

JIKT,0A,6V
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students through denvatlon of pn V/KT
U c. locate c1rcles 1e centre cut in a ball
. and calculate the area o - @ .

Throughout the course partlcxpants were asked at the end of"

, eucg scssré;n to answer-a few questions abOut thelr progress in the

course to date They were also encouraged to make comments or

to ask questlons of the mstructor A complete collection of the log B

-~

questions is included in Appe:

the log. each time. Missing ansyer

E Most parucxpants completed,j

show that a partmpant was )

absent, left early, or chose not to respond The summanes ‘are as‘

written by the partrcrpants Some are . adJusted for cl‘antycby

-

'replacmg pronouns with thelr : antecedents . when those

anteccdents were in the ongmal questlon : TR



[Andy Amherst o AN

’Log'l‘hree | e -

-1 have leamed thg/commumcauon sktlls and am begmmng

to feel more. natural about their use T / g .'f,:a::'
- the presentatton of effective teachmg sk)lls has 1ncreased

‘my range. ~TH start workmg the placement skills intq. my own
class on Monday | | ' B
- —= The fteld depen nt model seemed ea51er to. me
Log Four ‘ \j ‘
1 found it mterestmg and. va]uable to learn about the

modes of leammg This 1s somethmg that should be taught to all

teachers.

- Any reststance that could possnbly be met in the school

k]

. settmg has been encountered in. one way or another in - this course
. k - Asv- an observer you ‘must  stick to observatlons and
dlscussmn about these observattons Lead the teacher to do most
of the talking Accept values values are netther right nor wrong !
" Log Five: ' |

- = 1 feel st}ongest in the questlomng strategles and the
‘learning styles

R feel weakest in role playmg

188

l would attend a remforcement sessnbn ‘in the fall. It

should tnclude more of the same

- L would recommend the codrse to‘ admtmstrator /- teacher |

pairs; - to teacher pairs, and to admxmstrators alone

o



Boris Barlshmkov .
»Log One |

- I enrolled m thrs .course to 1mprove my abrhty to observe;,‘

-

and assrst teachers SR e, SRR L

&

. L

-1 am most. mterested in the quesuomng strategres B

l“cant say what I expect to learn most from -at, thlS pomt -

I expect the questioning. - N |
Log Two '

- Before the role play I expenenced some confusron some
' nervousness ‘and Stlll some un’famrhanty wnth terms During there

(' .
vwas an 1ncrease 1n comfort level, and after tl\ere was rellef and :
N

sattsfactron at’ havmg managed it.

- The S‘allmgs model allows for use pf a thrrd p, '_(a vndeo'

or another teacher) It allows for suffncrent repeats and: a revreW' '

of the stages-

Log Three o

v “"l have gaxned a - greater awareness of what types? of‘
L questron I am usmg and where they are leadlng me. Also, the

. Y
‘ -1mportance of comfort,

" - The effectlve Teachrng Practlces s0 far have given me an
‘awareness of question vanety I see myself 1ncorporattng them in

| the model I presently use, to enhance it. ‘ | ,
-The freld dependentJ model 1s more wide open The

situation could vary though and on occasron [ would want to use

Stallmgs - SR B ,,{,



Log Four , e
; o e
B My knowledge is" expandmg in the area of learmng styles

knowledge questlonmg, and ___the'_ varrety of . methods "of

T

.‘/X\iesentatron needed ‘ o : o

- .This course has mcreased my awarencés of all aspects of
) observatron and . techmques for reportmg back.
It has caused a re exammatron of my current methods -

c ftrmed some and will set new drrecttons for, me “upon

RPN

corypletion off course and reflecuo\E/\/' . /
Log ive: I ' o ~ ' o ,’u i

ﬂ'

- 1 feel strongest in the area of questlomng tchgxques

- 1 feel weakest m the 1dentrﬁcatron of some

/ sPec\s relatrng
.ﬁ): » ,

"A- I would want to attend a remforcement sessron m the fall;

to my questlomng techmques in conferencing..

I would like to see a general overvrew

°

- I would recommend thrs course to admrmstrator 7 teacher
Copairs.
'Carl_a Cameron
Log One .
1 am here because my pnnclpal asked me to come and it

sounded- mterestmg

--Of . most mterest to me 1s bemg able to-apply the effectrve
teachmg

LI

techmques in my own classroom .
: ’ ~
- I expect to learn most about evaluatron methods.

0"
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Log Four

o

o oW My knowli:dge of effecttve teaihmg has expan‘ﬂed through

the remmdcr bf fhe teachlng modahtles aukd their gimportance
4
rhrough examtnmg sother* t&achers performance and through the

e

texﬁ)ook case dtudres and actrvmes - % L if" T

- I'm. seemg more and more concrete thmgs that' we can look
)

: c D S L .
for in effectlve teachers. - . . K xoT

\. 4“

»._ - . This dburse 1s glvmg me a syste{‘to fOllOW)ﬂ\a coachmg
Qlt\natlon - areas’ of teachmg behavrour toyﬂbok for, and how to

7 R T | '
_,,—mﬂet, people's resxstance v S e = ? RN

e

—~———

- ThlS course has helped me choOSe evaluatron,, formats to

use, and to fmd my own leammg style The group tuscussion was '.
‘elpful o T Y |
Log Frve /\4 ‘ , _ _:“‘

-1 feel strongest in teachmg usmg drfferent modalmes

..

"'-,I feel wea‘kest in questtomng skrlls and \5“ actually

coachm g someone else.

- v

. % ' }' -1 ‘would attend a remforcement sessgon B would like to
| gee. ‘an qutline of how to meet resrstance thmgs to look for when o
, coachxng, and a practice coachmg sessnon - o
| - On the post-test 1 felt 1 had tangtbles to foclxs on. 1

’

‘ understood ‘the theorles behind the questlons _

-1 would recommend this course to admrmstrator / teacher ‘
pvairs to teacher parrs and to mdrvndual teachers with- whom [
would like to do a coachmg program. ; ; T %

. . ) i . . . oo N -

. .ay : . . Q @ .

N ' 9 . .
' e

4



Y
Denise Doherty

D ve

Log One . )

M

1 enrolled becagse I am a new ad‘mmlstrator and felt the
'1 course ‘would be useful. ‘ |

- I am interested in coachmg teachers in 1'nproved methods

-~ I expect to learn most by readmg and llstenmg
Log Two. I L
| - Before and dunng the role play [ felt fear ‘afterward,
slightly better- relieved. B | R
‘ - The Stalllngs model orga,m’zes our. thoughts ®and pomts
'dlrecnons to go in coachmg ' o R ro
‘Log Three . ‘(\D
| ‘-' Th'e 'c'onferencing skilTs~ have 'made me consider
alternatlves of questioning techniqués, and - they afflrm my belief
in the importance of positive reinforcement.

- The effective ‘teaching »practices have give-nl» me’ some
5 iunsight'into coaching teache‘rs and some. dlrecnon to pursue I
w,;ll use them 1n the classroom with students, and in . ‘e
superv1ston of teachers and parent helpers

-1 prefer the fleld dependent model. It is not too cluttered

[§

but‘concentrates on the important issues. -
<~Log FoUrt \_\

- My knowledge of effective "t'ea.ching prac.tices has
expanded I am more aware of quesuomng techmques I tend to".
talk too much’ and have tried to lat the teacher do more talkmg by

paraphrasmg her statements.



L

.)‘\ B . - 7. '. \ |
- I have learned there are methods which are more ltkely 10

193

'brrng about change: acceptrng a teacher where he is at, and

- leading h1m to make the suggestionstu Toni‘ght' another idea'._tO‘

accept a_new idea a teacher must have sufficient knowledge and'

'fmd Athat'the rdea ‘works” for h1m in his clas’room

e

- My own study preferences are visual, but .others ogvrously ‘

learn better in other _ways. I 'will be .more awaqe_ of other learning

styles. 1 ‘belie‘ve I‘"have always appreciated different" teaching'

styles.

Log Five: © - S

A

- T feel strongest with the questromng technrques and the

teachmg styles (KTAV)

&

- I feel weakest in the coachmg of teachers because of the

J

- 1 'would noF‘attend a reinforcement session. I prcfer now

. lack of domg so far,

o re-tead the mformatron and drgest it at my letsure muess

.__what - I'm visual 3}

- The _pre-test/post-test’ were :zgood review - ,thot]gh 1

" would have preferred to have done tflese tests at home where I

a~

could review the material first and‘spend ‘more time on them..

- I would recommend this course to administrators alone.

Edward Evans |
“'Log One . I o
- rolled to learn the effective teaching practices.

I am‘most interested _in the effecti}{e &:ach‘dng practices.



z

'Log Four -~ ¢
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- I hope- to become more effective in teaching as well as in

.coaching.

- Log Two

- 1 felt unprepared forwthe role play - got fully versed in the '

skrlls and knowledge required for the partrcular roles.

- The strength of the Stallmgs ’model is the way ‘it'helps to

~ break down each part and then put them back together for a more

complete look at the whole
. A ’
Log Three '

- I have learned when to apply ‘the conferencrng skills, vhave

jgreater famlllanty of the skrlls and greater ease in using each.

The effective teachmg sk1lls reinforce my own skills.

1 will ug them in my own teachlng and maybe w1th.

.

1nd1vrdual staff members

"I prefer the field dependent model because it 1s more

versatlle has wider appllcatlon

’

7

- My knowledge of ~effective teaching is expanding‘ through
more effective observation - sharpening my observation skills,
and .vthrough the reading of handouts. provided.

-1 am building up ‘the realization that there is always room

“for growth. ' @

- The course is prov1d1ng me w1th the skrlls to 1dent|fy and

deal with resrstance

- 1 have greater ease and comfort in the use of conferencing

-

skills.



- The course motivates me -to apply some of the skills and to

practice' them on -the job.
| -1 have expanded my awareness of my own mindset, values
and preferences by sharlng and havmg others share their 1deas in
| class and by dlscussrons whrch often threw new lrght on thmis as.
well as clarrfy 1deas | |
v Log Five: | R

- I feel strongest in the teaching effectivenes__sv strategies to
~look for when 'observing a teachert_’ |
- I feel weakest in ’v."coaching“‘-"responding, to resistance

-

~ statements.

-1 would attend a remforcement session in the fall l would
like to see- role playmg and a pracuce coachmg session.’ i
)The pre-test identified thlngs I needed to - learn and the

post test 1dent1f1ed those thlngs 1 drd not. learn | _ .' |
-1 would recommend lhlS course to teacher . palrs and to'
~individuyal teachers wrth whom 1 would lnke to follow up wrth a

coaching program.

Fred Foremost

Log One:

-1 enrolled in lhlS course to 1mprove my Skl”S in - teacher
v1srtanon and subsequent changes 1n teacher performance.
- 1 am most interested in conferenctng 'skills

-1 expect to learn most about the conferencmg skrlls and

the effective teachmg practxces



LogTwo:. .' T oo
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- For the role playing I was -frustra’ted With integrating the.

CEQ, CP 'b) being part of the role play, c) planmng where the role
- play is to go

- I am stlll not clear .on the Stallmgs model ‘More ‘work wrth

it will allow an opinion.

- Could there be--more time to practice the various types of

statements.

‘Log Four:

.~ -number of thlngs to be done: a) recordxng the frequency of OEQ,

-My knowledge of effecuve teachmg practices has expanded -

by. puttrng thrngs that I have known mtumvely or from

‘experience 1nto a theoretlcal framework Thmgs now have labels |

and can be categonzed The KTAV and questlomng strategles‘

materials are valuable. The course has also confirmed many -of

my personal observations and Judgements about what is good

" teaehing

- The course is grvmg me practice in orgamzmg my thoughts

direction car{“be developed " The conference strategres have made

“me more aware of my tendenc1es 1n questioning. eg. the use of

"(but"_ and the changes in me will brxng about the 'openness to

change” in my staff.

.

and Ob_]CCth¢S Once they are clear the argyments to support thef

' * Slmply taking the time to think about what I am domg and

discussing my ideas in the course forum has made me aware of

my preferences. Maybe 1 will even change some of them.



P L A
Lo_g'iFive'- , _ ,
-1 feel strongest in the conferencmg skrlls and the learmng, :
.styles | '

'.'- 1 feel weakest in the nonverbal commumcanon (Maybe

because I missed that session.)

- I would attend a remforcement session where I would lrke

- to see ‘more on the conferencmg skllls o

~a

- The pre- test/post test structure drd not help me to focus
on change in  myself. B | ‘

& _'

W

- 1 would recomimend the course to teacher pairs.

Cary Green
Log One: N
B | enrolled to improve my coaching skills |
- I am- most mterested in the mformatlon on qucstlomng

-1 expect to leam most about teacher conferencmg

| Log Two -

- Before role playmg it felt like an . artrflclal situation. " This
' 'feelmg began to dlsappear uring ,role playmg ‘One got used to it.
" - "The _strength of tl‘)d Stallmgs model is the emphas:s on the
positive, There is a lot of responsnbtlrtg' with the coach and not
._]USt wrthzthé teacher bemg evaluated

- .Excellent session. . 4
Log Three: o | | .
| - I am much more aware of questton. and confcrenci'ng skillls. |

0 ;

o
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The presentanon of effectrve teachmg \sktlls has been |
'vuseful to me because I liked to- re-examme my own skills. and feel_
‘, that I recognize better teachmg I see myself bemg_mo,re -posmve

in the 1nma1 conference R - v“'

| . The field dependent model appeals to'me . " The Stallmgs

" model appears “to. be somewhat artrfncral in that there 1s so much

voverlap and the follow up ktnd of things are almost gtvens

o Log Four

- 1 "hage garned the ever mcreas g abrhtres to . ask morev
: effective questrdns A better understand g of the learning styles
of students. and the need to make adjustments in my teachmg to.
reflect these leammg styles e - _G"

- My confldence 1n askmg questions is notlceably mcreasmg
That allows me to deal w1th resistance drsplayed by the teacher
. - It has clearly helped me to drstmgursh between evaluatmg .}
'and coachmg The emphasrs on the posmve and buxldmg on the
. positive is an rmportant element in- coachlng I have never had _.
any problems w1th commencmg on a -positive note. In many "
Tespects I see myself bemg at that point already This session has |
}ccrtamly relnforced the rmportance of the positive nature of
- coaching in me. = SR ? I .

Log Five: 3 -~ Can

- 1 feel strongest in conferencmg skllls coaching model,

- questnomng skills..

- I feel weakest in learning styles.

.



I would defmrtely want to attend a rernfofcement sessron
! .'There should be relnforcement sessrons once every year focussmg .
"‘-on one. partrcular areat . : _;; .

I would llke a sessron on questromng skllls or teachtngr

. ‘styles or learmng styles o ’: :-? .
S The pre test responses were more related to my current-
'-.':"‘,practtce whxle the post test responses reflected more the newly

‘ 'L'acqutred knowledge in thls course. LT

1 would recommend this course to admtmstrator '/ teacher

Jpa>1rs and to admrmstrators alone.

: ‘Harry Horner

Log One

- - I .enrolled in thls course to ~gain’ more ‘insight into
develop;ng more posmve coaching skills.
- I am most interested in the effective teaching practices.

: I expect to learn most about effective teachrng practlces

'Log Two: .

- - Before role playtng I was not sure what to do, dunng there
‘was some frustratron at ensurtng that  skills learned would be

- covered, and after, there was greater clamy of Skllls and "how - to

use . them

c
< <

- I am not clear on the Stallmgs model yet.
Log Three

-~ 1 have gained a greater sense of responsibility in

acknowledging ‘the position  of ‘Jthe person (teacher) being coached,
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and a greater apprecralron for the skrll requrred in coachmg
towards ‘greater 1mprovement o J
The effectrve teachmg pracnces Ppresentation has been:’
" useful SO far | expect to see myself using them in co&hmg :
vmdrvrduals under my supervrsron toward 1mprovement
- The freld dependent model appeals to me because it allows
for more flexrbrlr&y__an.d is srmpler
Log ane ,
-1 feel strongest in the teachmg strategies. ’
- would want to attend' a remforcement sessron in the fall |
- where | would hke a general overvrew ‘ ?
- T would recommend thlS course to administrator / feacher
par'rs.‘_ N ' o s '
: ~
Iona Innis
- Log One:
- I.‘ enrolled in this .course to improve administra'tion -
"'c'oaehing" skills. ‘ | |
-1 am most mteres&ed in information on coachmg
-.1 expect to learn most about coachmg

Log Two

—————

- Before the role playmg I was shghtly anxious, durmg, I felt
good, and after I felr‘ it was useful.

- The Stalllngg ‘model forces you to plan - rmplementmg for
‘change B

" -Good Dayt . ¥ . . -~ o L
T . ¢ " oo T

%
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Log Three

- I ‘have gained practlce in applrcatton WlSh I'd had the"
pracuce sooner and more of it - contmuauon of TE A.CH. |
- The presentatron of effectwe teachtng skills has been

useful for better 1mproved questromng techmques I see myself

1

usrng them.

ﬂ_"__- The field dependent model seems less artlﬁcral - 1 llke the

v) positive approach. Butlds rapport !

James Jackson : . B

Log One:
: - I want to improve my conferencing skills, to learh about
R .
: and to learn about -

theoretlcal based facts about effective teachin

effective teachmg A
- I am most interested in the learvg’f;' '-styles.

- 1 expect to fearn the most about_,,‘ arning -styles.

- I would lrke a more detarlcd I of authors in each area for

further reading in each of the, .based".t‘opics.

:

Log Two ;
- Beforc role playing- L ~\a‘ lack - of mformatron about thc
teacher, during I found that -pa& "g to think about what you were
doing in order to do it right made for an unnatural conversgtton
After, 1 had some concern about ‘the beneflt W‘- -
- The Stallmgs model provrdes structuré to a coaching

approach Maybe another modcl for comparison would be

~ beneficial.
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PEVSE

- Maybe a tape récorder to tape our role playmg wrll help to

1dent1fy strengths etc.
Log Three |

N\

- From the conferencmg skills. I have gamed an ability to, |
drrect each activity towards your goals and. an abxhty to- use, the
skills through practice. | ‘ | |

- The presentation.l of effective tZaching skills haswl;e@n )
u‘seful"in dealing’“'with students " "I am c‘on\scious of what I am’

_doing I see myself usmg the skills in parent; teacher, and student

' co crencmg R . : , : R
- The field dependent model appeals to me. It fs. flexrble -'

\'allows great latitude to focus on how you will deal with a teacher |
Log Four poa : . -% R : »
- I am expandrng my famrlranty wrth knowledge base of |
effectlve teachmg practices, wrth research behind the knowledge
base. I am learnmg by observmg effectrve teachers on tape and
by dlscussmg situations with colleagues
| - The conferencmg skills allow one to focus and derCt;.
conversattons to meet _your. own agenda Supportive skills ,}allow,l v'
one to break .down barners. T S ‘ .
| - This course forces you- to re-eyaluate and reassess your} &
o' OWN teachmg styles and learmng modality preference. } It is
helpful to know. where you are coming from . in_order to assist
'eachers with growth potential. —
Log Five: )

- I feel strongest in ‘questioning strategies.



L L 203
-1 feel weakest in conferenctng _
Dependmg on the situation [ would probably attend a

remforcement session m the fall. I would li“ke to see a revrew of

the major - concepts Any new research artrcles would be - /a

v

apprecrated

-1 would recommend th1s Course to teacher parrs and to

T

teachers alone . L ' e

Kevin -Kramer o
Log One'

- 1 enrolled in this course because I have been dissatisfied
w1th the method of teacher evaluation for some ‘time. .'l_am'
mterested in 1mprov1ng my abtlltres to be part of effectlve teacher

evaluation for 1mprovement " : B

"I am most’ interested - in the effectlve (keachlng practices

and the conferencmg skills.

- I hope I will learn from all of 1t
Log Two: | o .

-1 felt,neutral about'the role playing

- The strengths of the Stallmgs model” are: a) given- -
program of action, b) both teacher and pnncrpal are. aware of
what is happemng. c) it forces the pnncrpal to thmk before he/she
acts. _ . S

Log Three:

¢

1 hav garned a greater apprecratron of the vahdrty of this

process.
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The p’resentauon of the effectrve teachmg practrces has |

LY

been useful. so far because I know what to look for It wrll greatly
alter. my observatron te?hfn}ques in my classroom v1srts ' '

- The freld dependent model appeals to me because I hke

| . : . . ¢
the flexlbrlrty i ' : L l
. b a

I am. defmttely becommg aware- of what is . mvolved _in

Log Four:.

.effectrve teachmg - the KTAV stuff is a whole new area for my - -

" resistance but I really still have a hard time acceptmg

feeble mmd " The specrfrcs of effectrve teachmg have expanded -

>

- my observatron techmques m classrooms
-1 am too stubborn and expect people to .be open to

~1mprovemem wrthout -resistance. . I may be able to recogmze

J/

1t and

~

| 'handhng it posmvely

»

- The role play and the discussion wrth other "'siudents"
really help to identify my areas’ of wea‘kness ' What these

drscussrons really db 'is confirm my perceptrons of my mrnclset
THATIS REALLYSCARY"' SRR o

" Log F1ve

- I feel strongest in none of the course areas. o
| feel weakest in all of them, but I can see hope for
1mpr0\"ement R, ,' co 'F
- 1 would not attend a relnforcement sessxon in_the fall.
- T would recommend thrs course to admmlstrator / teacher

«  pairs, teacher pairs, admlmstrators alone, teachers alone, or.

~
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-

| - program.

‘Larry Lewis

- - Log One: -

) '.Log Two:

teachers with- whom. I Wou’ld ,1ike,° to 'follew up with a :coac‘hing‘

{

T

- I enrolled in this course - to improve my basic skills to

improve education for 'children” _
| -1 am most interested m~the effectlve teachmg pracuces

-1 expect. E\q learn most ‘about* effecuve teachmg practlces.

- Before the role play I was a lmle unsure dunng I was

uncomfortable felt 1 was’ belng mampulated after felt it was

useful R . T " 8 o
- The Stallmgs model forces you ‘into thmkmg about‘v~-

planmng and 1mplementat;on B ’ .
- Good Day - liked the part on teaching strateg:es to observq ”

Log Three o - L S

- I have gamed a greater clanty in posmg quesuons

3

- I begln to apprecxate the power of posmg the nght.

questlon o - | . o n

The presentation of effective . teachin-g" practicés. has -

mcreased my effccuveness in conferencmg I will be usiiig them

in future

- I like the field dependent model Its (simplicity makes it |

more effecnve for ‘me.

Log'Fo,ur: . - o SR

e T 208
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-

- My knowledge. base is greater than before. I have had a

~ nodding acquaintance with many of thess practices, but find now

k3
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they are falling into place. "1 found the KTAV stuff great. I've

heard ‘about kids' ha\'/ing different' modalities, but- this made’ sense

|
and I can now buy into it a lot more - 7

- Thrs course has helped me to ‘meet resrstance by havmg a

‘ 'broader knowledge base by 51mulauon, ‘and by the enthusrasm

»and patrence o

'drd\at first feel a resxsta c

'~Pohpy I've not totall)y boug

n

expenence [ “situations really. helps. - ,ft"‘s.my own resistance
at needed changing most of all.

been more aware of the usefulness of coachlng mstead

_of evaluauon - because of background - both -through - university

- \: S

the instructor. Relating things ‘to real life -

courses and’ expenence Ive been more prone to evaluatlon so |

o coachlng’, as being - perhaps “Part

t in yet,’ but am almost there.

Log‘ Five:

e——T

—

= 1 feel strongest in’t/he KTAV and questioning skills.

-1 feel weakest in the levels of quesuons and SDLOC - need

- 4 L ©
more time to think. ' : 3 :

/

-1 would attend a remforcemem session ln the fall l would

'llke a general overvrew as, you- did at the begmmng of«essxon -

_but also shanng session to see where we are at°

- I would recommend thls course to admmistra’tor"/ ‘teacher
pairs, teacher pairs' administrators, 'teachers' an'd individual
teachers with whom I would hke to follow up wnh a coachmg

program



Mic_hael Musselman
:
Log'O'ne:
- I enrolled in this course’ to impr’ove‘my skills as a coach for
tea_.chers. |
- I am most interested in conferencmg

-1 expect to learn most through role playmg activities.
| Log Two: . |
| - .Before role playing I didnt un?;erstand the instruct‘ions,
during 1 found fruSErati'on" thinking and speaking so there was a
natural ﬂow,éand application of the question framework. - .

- 'I‘he‘“ strength of the Stallings model is. its focus in on-
solutions to a problern area, 'and 2) there must. kbe a "technical”
descnpuon of a problem (a’ framework for dlscusswn)

LogThree o S o |

'

- I have learned to llml{ an agenda to. keep the agenda'

focussed on the teachers concerns.

" -1 have learned tq g0 with the flow yet have a game plan
for each 1nterv1ew sessnon ‘

= The .presentauon of CffCCthC teachrng pracuces has _made
me aware of -certain personal hablts that may arouse 1eachers
defences l w1ll use them in conferencrng and I w1ll use them in a
teacher in- servrce program

- The freld dependent model appeals_-i to me",‘b,ec'auése-
51mpllclty 1s the key.

Log Four:



- Learning modalities may explain why junior high students
find the " transition from elementary school so,'difficult
- Elementary methodologxes probably -have more KT acttvmes the
‘acttvmes ‘become more A and V at hlgher levels Questtonmg

~

techmques and strategtes have been useful for me to employ and

208

to observe Jn others. It may become a focus for coachmg next

!year

aboy

"I am begmmng to accept that there are strategies to.bring

acher self- awareness w1thout a frontal confrontation over

my perceptton of teacher weakness The end result is the same -'

and there is no bloodshed.

- Change must be research dnven Now I have the data-and.

'fmdlngs The articles are good

It 1s hard to escape an evaluatwe mode and- thmk about-

l
"coaching." (T have a tendency to _lapse ‘into evaluation.)

- 1 feel good about the class observations and data collection

that I have done I will attempt to avoxd the  judgmental

statements and Sthk more closely’ to the observanonal data in

~ conferencing. with teachers
- I prefer the less structured approach to clTerOm

observations, and the scripting is a usefdl tool.
Log Five:"
1 feel strongest in the questtomng strategles and -the

conferencmg skills.

— -

ﬁ - 1 feel weakest in the learning styles. - g

S
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. I would attend a reinforcement session in the fall. I w‘ouldb
hl\e to see more on breakmg down resxstance | |
- It made me aware. of a . different fr.amework I might use
| (from a personal "cofnmon sense” bias to a knowledge/research.
based éppl‘joach,) . | . |
B would recommend. this course to administrator / teacher
pairs, to teachef ‘pairs, and to administrators alone.
‘Ned N'iederhaus_ |
Log Qne'
-1 cnrolled in this course.to 1mprove rﬁy communication
| skills w1th teachers - most important.
- Actually T am "inte‘rc_s,ted‘ most in imp,roving‘my own
"clas'sroom skills, I enjoyed question 'modes area ‘tonight. |
1 eXpect to learn most about listening skllls nonverbals .
‘etc. especially in the CP area.
) Log 'I‘hree’E
- I have- gained a realization of the advantage of practlce in

- a .non- threatemng situation.

4

- The presentat&on on effective teaching pracuces has been
" useful in 1ts focus.s"on azIesnomng, bu1ldmg for the positive. | see
’ myself usmg ‘them in ‘more freque\'lt teaching superv:sxon

- Tlme flew today - most enjoyable experience - _some
admmlstrators are quick study artxsts 50 keep reinforcing the
- good points like acﬂve listening.  Thanks. |

Log Four

o g S C Y
,& o v - S



.
- Some of the models, particularly when' presented 'in a

simplified form stick with you. With -experien'ce, you can reflect

- on past uses of  some of the techniques outlined, and make~a_

conscious effort to 1mplement the knowledge What I'm saymg is

that the knowledge is growmg faster than ever because of ‘the

opportunities to put it mto,practrce,. which are, for me, ' greater

than ' ever. r;

=1 dont really feel there is srgmfrcant resistance to change.

when the proper approach 1s used.  What “the course is domg is
'glvmg me confldence to apply my gut feelmgs because of the
support prov1ded by a research base o

Log Five: ‘ '

- I feel strongest in KTAV - to the extent of involving a mix
No'f‘ activities to pull in those with various learning style
prcferences -

- 1 feel 1 could develop more on how to encourage
"resistant” - teachers ... may best be 'an .area .for ;future
developrnent, | however. |

- A retnforcement sessnon is definitely a gg_Q_d_ idea since Id
start coachmg in October llkely 1 would ‘like an ‘overview. with
"' group assessment of ,mdrvrduals coaching skills - particularly .in
choosing ‘appropriate response to various teacher statements, etc.
‘in conferences. ‘\ -

- It made clear that I now have sufficient tools -to do some

coaching work.

B 210
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- l would recommend thlS course to 1nd1v1dual teachers thh

whom [ would like to follow up thh a coaching. program It

'would be - useful to anyone. . ~

',Partimpant Profiles

In the month followmg the conclusnon of the course each of -
the part1c1pants part1c1pated in an ll'ltCI‘VleW : Each llltCl‘VlCW»'
followed an outlme (See Appendix D) and lasted between thirty
and - forty mtnutes " The results were not transcrtbed but were‘

used to ‘make a proftle of each partnczpant The tnformatton_--

included in these proftles including dtrect quotattons is based

enttrely on the 1nterv1ew responses

: Participant‘ Andy Amherst

- Elementary School Assrstant PrtnCIpal

Prev:ous Expertence' Andy has five years expenence as part
of -an admlntstrattve team who set goals for. their staff, provnde

the ‘training opportunities needed for staff to reach _the goals, and

..evaluate staff members.as they workltoward the objectives. ~He is
.“high'ly »experienced in “teacher observation and report writing. |
Beliefs: Andy says "The content‘ was great. [ didn't mind giving
up the time - it Was WOrthwhile‘." He  has always approached

B teacher observations with a positive outlook. He says that the

course has made him aware of specific teachmg skills to look for,

- and of the great deal of mformatton he has yet to leartn. He calls

~

the course a ‘good "stepping stone" to more effective teaching
: 3 ' ,,

- S 211
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Practic‘:es to nse himself' .and" to look for in others. He b'elieves that |
he has seen teachers practlsmg marry of the skllls wrthout h1m :
knowmg spec:ftcally what was happemng Andy feels that the
.course has enabled him to focus ‘much more on specific, observed
_technrques» rather than havmg -general feelrngs of watchmg
_de"s’ir.able‘ t’eacher behavrour He states that the course has madeﬁ_
him more able to leatf others to make conclusions and Judgements .
,based on thelr recorded behavrour ~and- that the models,
observation ~instruments and : forms used' in | the course , are _}
manageable. | E '
Skill Use. Andy has exammed hrs own teachmg practlces and
tried -out some of the new approaches He is. revampmg his .own
plans for next year, to be sure to include what he has learned in
this course. He has used some of the skills, partlcularly the verbal
skills, with both staff and students He is” more conscrous of his .
~ verbal techmques and makes a conscious effort to practrce At a
. recent Chamber of Commerce Trade Fair he spent his time
lrstenmg to the salesmen and analyzmg the1r skrlls for the
techmques he had leamed ,
Plans. : Andy-' w1ll be working With the other school administrator
to mvolve the staff in practlsmg «the effectlve teachmg skills
taught in this course‘. One way Andy plans to get’ the staff to "buy
in" to change is to show them how the ‘material works  in his own
. classfoom.' _He expects to continue reading in the techniques this

| summer, and has asked for a list of and the loan 'of related books

L
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and articles. ln addmon ‘he is planmng to take another of the
ATA sponsored courses in the near future. g N
K Course Strengths Andy belreves that- the commumcauon skrlls o
will be of use to him in all aspects of his life, “and the learnmg
styles information will help him to help teachers do more
’_delrberately and more effectrvely thmgs \that they do already
'.Course Weaknesses‘ Andy found the mtense nine-hour

sessxons less desirable than other tlme schedules "He would have

preferred to take tge course -over a longer penod of trme
S
u\ﬁ}f

Tae

;s@* .

| Participant:’ Boris Barishnikov
- Elementary - School Principal ' :
Previous Experienée:. BOl'lS has flftee"h years admmlstrauve
| experience and is hlghly experxenced at teacher observanon and
»report wrrtmg ‘He has always seen his role to mclude leadershlp |
in staff development and has trained thg staff in the Madeline
Hunter lesson analysis approach ' |
Belrefs Boris belreves that he will be able to mcorporate ‘the
practices he has leamed in this course with his present style He
: has always approached teacher observations - with a positive
.outlook‘ He was surpnsed early in the course to find hlmsclf
durlng teacher observatlons noting first the practices he wanted
Q-to cnucrze At the end of the course he was 1dentnfy1ng specific
techmques in use by the teacher and extendmg his normally

positive approach. The course.made him aware of his lrrrutatrons
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1dent1f1able teachlhg °te‘chmques‘aﬂ’“behawours and to deseribe°'

,them w1th schnflc texms. He beheves that he was prevno‘usly ®
using many of the skills unconscnously, and is now using thern

deliberately. He is glad he took the course as it ‘has reafﬁrrned

‘ ; much of his previous knowledge and made him feel good about
his pracnces and those -in his school '

Skill Use: Boris has had difficulty sepafaiing coaching from

evaluation. He says he is now able to get the teacher to talk more

.' Qnd hlmself less in a conference. He notes that the courseehas
increased hlS knowledge of effecllve teachmg and helped him in
hxs own teachmg _' |

-Plans: Boris has nis school 'on a staff' development cycle. The -
previous cycle has just come to a close and he plans to begin a
new on.e with the 'fnaterial from this course. He wants to re-read _.
the material from - the course and to dxscuss it with his ass1stant

~ who also took the course. They wnll adapt »the material for-the

staff.

Course Strengths: The strength of the course was in the variety

’ -

of techmques thh which it was presented
- Course WeakneSses. Boris does "not even want to appear to

cnuelze what‘ was done.”  The weakness of the course to him

" A ‘ . ( .

9
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. communication skills are effective’
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relates to its strengths.  He would have' liked more time to go

further into the two areas of research of most interest to him. If

- there is something he would add it is more time on the learning

styles. material.

Participant Carla Cameron
' Specral Educatlon Teacher -
-Prevnous Expenence- Carla is the only full- ume classroom
| teacher who took the course this tlme She has taught three years

'1n special educauon and has recently found herself bemg

consulted by her colleagues for ways to handle delrcate sntuatlons

"and to improve therr performahce. She - has taken PrOJect

T.E.A.C.H. which 1nclude .the commumcatlon techniques mvolved
in coaching. She expressed an interest in eventually becommg :rn
'administrator e |
BellefS° Comparing her oplmons with others ‘and d:scussron of - the
course materials convinced Carla - that educatlonal leaders need to -
insist that teachers work for lmprovement She states that she

t"‘,

now has a ‘better 1dea of what . to look for in observmg another

- teacher, and. that she would be able to deve10p and lmplement a

coaching plan for 1mprovement. She believes that the

theels that when there is a

%ed of |mprovement the %

supportlve skills will help to make the teacher receptlve The

need to be direct ‘with a teacheri

course gave Carla an opportumty to watch regulé‘;lassroo y




teachers 'teach,‘to revie\n' pret}ionsly studied material, and to learn
coaching. techniqties. She ‘did; not previously have a framework
fot' h’elping\.other t'ea'cher's. - 'She believes -that usé ‘of .the course
techmques would bring out ways to. tmprove as seen by both’ the
admlmsutrator and the teacher and would 1m‘prove staff morale,
She/ states that 1mplementmg the program will increase lear.mng,'
increase the teachers suc@s rate, and bmld teacher confxdence
It was not just idealistic and theoretical.” Use of the techmques ‘
would "build rapport with staff 1mprove school spmt and give
*the attltude that the quahty of teachmg 1s lmportant " )
Skill Use: A non- admlmstrator Carla has had no opportumty to
practice the coachlng skills. She has worked W1th the
communication skllls and admits- a- need to practxce them more.
- consciously. "".' ' _' o 4 |
Plans* ~This fall Carla would lxke to work on a colleglal coachmg
.plan w1th another teacher taking the course. e
. Course Strengths: . Carla appreclated the way the course
allowed admlmstrators to see back .into the classroom .She felt

’the course was very practical.

245

a

Course-WeaknesseS° Carla‘.;beheved the weakness of the course -

was in its restriction to administrators. _ She felt the course could
have placed more emphasis czn the, fears felt by teachers being ._
observed by admtmstrators as admmlstrators often do not realize
the intensity or the 1mpact of these fears. She felt that having
‘teacher-admlmstrator pairs  would “have helped the admmlstrators
K separate coachmg from evaluatlon ‘and would have allowed mini-

v

4
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- one of mtumvely Judgmg classroom atmosphere The course .gave

‘Elementary School Assistant }Princ':ipal

T .
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sessions for practtcmg skllls in whtch the admtmstrator would R

have had to demonstrate. understandtng of the sktlls to a teacher v )

N

".Participant: ‘Denise Doherty - ' - ; ¥

Previous Experience: ' Demse has been an admtmstrator for R f
only half of the schoel year. Prlor 10 entenng the course she had

done little teacher observatlon

, BellefS' Denise was unsure of herself at the begmmng of the

- course and dreaded the first role play However she. felt she

learned from them and felt more - confldent at the end of the

4course Before the course she felt her observatlon approach was

"'went very fast and did not mind gtvmg up nine hours on, a ‘

S

her specr}'lc labels to tdenttfy effecttve teachmg practices. -
Although I was not always in agreement with the others I |
benefited from the dtscussmn She believes she could now show
another teacher how to practtce the techmques and could help
with 1mprovement -She is glad she took the course and says it~

was a good start for her as an admmtstrator She would

- recommend - the course to others saying, "I found thag the time

Saturday

Skill Use: - Denise says that because of the trmmg of the course

she has had little opportumty to practice the skills on teachers

1

She has tried the commumcatlon skills. while working wrth a B

~

s
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teacher aide and .say"s 2 worked "well She says also that the

o communication -skil s ave rmproved her llstemng abilities, ‘and
~.that the effectlve teachmg\)practwes have now been 1mplemented
conscrously into her own classes. '
LPlans: Denise plans on coachmg teachers next year. l .
lCo‘urse‘ Strehgths: “The first hook mto the value of the course
for.D:enise was 'paraphrasmg She also found that havmg the
opportumty to. watch think about and dtscuss the filmed teachers

* gave direction to her own thinking.. . T R
Course Weaknesses: Demse- never enjoyed't-he role playing; ’,she
would have liked: more - background 1nformatlon abom the- teacher .
before the conferencmg Still,  she recognizes 1t had va{ue for

‘ others The other addition " she would have added to the course is

%re tlme to focus her thmking about the logs at-the end of each "

seﬁon | : _ | S l

Participa-ht? Edward @'Ev_ans - Q) »

‘Elementa’r)l School Principal o ' N - ,
Previous Experience: Edward has been an administrator for-
sixteen years. o |

)

Y
Behefs. The course confmned his behefs in the value of ‘a:*

&».
posmve ap%oach to teacher observatton I also made h1m aware
of a need to make more effort in thrs area. He says he now has a

more posmve approach” and will now focus” on "teacher

strengths whrch will - help teachers percelve him as a colleague

e



: :an'd ’tearn member " He belleves the course ‘has glven hrm the tools |

to approach and initiate coachmg with teachers Although hc is
‘, 'not yet totally comfortable with the degree to whxch he - has '
:absorbed all of the material, he expects that as he practlces hlS
skills will 1mprove and he wrll become ‘more comfortable and ‘
~effective. He says. that pnor 40« takmg the course hls knowledge of
v. effective- teachlng practtces'wa"s ln"'blts and preces - in a general
way'." .He how has the vocabt. to specrftcally 1dentt§é
.techmque in use and to lmk 1t to an observed behaviour |
Skill Use: Edward has trled the commumcauon skills and the
_ effectlve teachmg practtces matnly thh hlS own students Hc is vv |
aware of his sklll use durmg a conference and tries to choose the C L
.;app'ropnate one. He says that the skllls force@rm " to. thmk of :
' what the other person ts saymg, as well as to brmg out concerns

clanfy .meanings, and add understanding."

- .Plans: He hopes to -begin a coaohmg program wrth a number of .

téachers th1s fall.” He wrll do more- readmg and Juse more thmkmg
ttme thls summer, ' ', . o
' S

Course Strengths' Edward liked the usefulness and the |

practicality of the . course He sees its strength commg from 1) its

‘ posmve approach 2) its colleglal approach - it is‘ not evaluation

but helplng, and 3) helpmg him to ldenttfy specrfic effectlve

: teachtng techmques y
Coursé Weaknesses: Edward. says that he ° cannot identify any

weaknesses per se" in. the course Stlll he would have preferred

to take the course over a longer ttme span. ~ This would have



8

<

allowed hlm more ttme for practrce He also would lrke more
e
“T:;ackground readmg for the effecttve teachlng practlces although

~he notes that the books ‘were avallable dunng the course.

-

4

Participant: Fred - Foremost o L o o

Elementary School Principal

an admrmstrator at the ‘elementary and supermtendenCy level.
He is highly experreM at teacher observanon and at reportrng

on - those observatlons

: ';,.}Bellefs. Fred says that the course met his” expectatrons .lt‘

rﬂclarrfred and remforced the more positive aspects of his current

% |

teacher observation and conferencmg techniques. He suggested
that - before takmg the course he, like many other admrmstrators

tended to, operate - mtultlvely. “He just knew when he was seelng

.._effec'ti‘ve teaching" Now, he says he is more able to break a. lesson

1nto specific observed ‘skills for which he has cenvenient labels
~He sees valye. 1n havrng clearly defined &gﬁnrtrons of thrngs to
look for The commumcatton skills have eXpanded his abrlrty to
"~ lead teachers to examine their o*rﬁtl"a'ssroom behavrours and to

reach conclysions for 1mprovement Freﬂ believes that he - will

have no drffrculty implementing th& course wrth his good"

‘teachers but that it is not for-' ’{blem teachers
R{P

'Sklll, Use. "In one way, or/,an" ' Fred has already 1mplemented

most aspects of the course.

i

e has done extra work on and |

. . : ® ’ .
. Previous Experience: -Fred has twenty-one years experience as

.8
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1mplemented the questiomng strategres hrmself He has also
| already implemented ° ‘the coachmg strategtes with the help of
' another admmtstrator who had already taken the course. He
‘ htmself was coached as_he pre conferenced a teacher observed:
_the teacher in, class, and _post- conferenced on the observatrons
Next he and his fellow admmlstrator ‘will reverse roles. ~He “has
' found the exercise beneftctal He mtends to contipue coachfng his
teachers | ‘ o
’__Plans. Fred plans to do further research on the quesuomng
strategles and then present “the 1nformatron to hrs staff.” He would

also like to see the KTAV learmng styles mformatton as a toplc at

the teacher institute.

SN

}Course Strengths? The strengths of the course for Fred 1ncluded
> "1) the mterchange of 1deas on the skills and practtces He
personally enjoyed the dtscussmn more than the theory
partrcularly on the. interview _techniques, the questlomng '
tcchmques and the learmng styles mformatron - 2) The instructor
'.handled drfflcult srtuattons well.  Fred watched and analyzed the
.'mstructors actions to reach the conclusxon that the 1nstructor was.
‘usmg the skills he ‘was. teachlng the tnstructor "kept to his 1deal'f
and Fred was aware of the skills as they 'we,re used.' 3) In the _
organization of the material, "There was a definite format with'a
. wide selection of backup materials readily at hand. The course

provided a wealth of information."

’
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Course Weaknesses: Fred did not like the nine-hour days. He
would have preferred to take the course in a'summer‘worksho'p
~over four or five consecutive days. | o
: Participant: ~Gary; Green

Central Office =

-Previo.us HExperience: ‘Gary has many years experience as an
elementary school prthcxpal and at the supenntendency level. He
1s hlghly expenenced in teacher observatxon and report writing.
He had previoug exposure to some of the material on coachlng

| BellefS' Gary found the course "conflrmmg -and enllghtemng as
it provided names for . -things he "knew and did."" He says the
‘course raised his awareness, of. the technlques and served ag' a
refresher for m_an"y of them. Gary is particularly,pleased that the
admtmstrators "have now established a common language that
they can use to "talk about the lack or excellence of techmques
He noted that dxfferent professionals have had dxfferent levels of
_unique language and this ‘adoption of a common language w1ll
allow them to'be "in tune” with one another

' Gary beheves Ahat the commumcauon skills taught m the

course wxll allow both pamcrpants in a dlalogue to have an

- oplmon and will help discussions ' 'get. at topics in depth.”

Referring to the "receiver-sender" process. of communication, he
- says that, "The sender cannot just send out a statement.” 'This is

especially true in coaching ‘where one wants "to affect the belief .

system. These skills help do that.” - He says the course "made me L0

e

ealize the difficulty of changing belief systems." It}w'ill "help’ me
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bnng about buymg m as it gave me methods to go in small steps

to ple on even the smallest thmg I’can find. I can identify a, base

to burld on. There i1s-a need for patrencer Coachmg i1S'a means to - \

<

' reach the fmal goal you have in mmd " He notes that in learmng
‘new thrngs he has needed trme to questron and challenge the

1deas so that he recogmzes that - 1n getttng others to |mplement

o
9

new- ideas; They too need the lopportumty to denve meaning. To -

8o through the frustratton the rejecuon to consult read and
bounce off ideas on others." e ‘

Skrll Use: Gary has consciously ‘ap'pl:i‘ed 'so;me of the
commumcatlon skrlls in dtscussron wrth some teachers He feels
*he Was successful in- ehcrtmg more mformatron the use ‘of the
SklllS helped ‘him*to feel more comfortable and he beltev.es the

other person felt’ ‘more comfortable also Gary feels better

prepared to meet* resrstance usmg» the communrcatron skills from

[

the course

fate e rg
although to date’he has not . trred to remoygf the "but" from his.

n

g
"i

Support S‘tatcmems ' ';-iv ‘

j PlanS' Gary beheves that. his. effectrvenesg with. the sktlls will

mcreaSe as he contmues ‘to ‘expand. in hlS thmkmg, makes the

- slulls part of hlS writing as - well and adapts the sktlls to become

hrs own.. He wrll do "subtle coachmg wrth hrs colleagues and wrll

work to be able to use them in spontaneous srtuauons

“e

Course StrengthS' Gary tdentlfned ftve strengths of the course

»'teachmg as ‘a colleague -and found c0n51stency between what he

L . s Yo

¥

,ln order they are* 1) the 1nstructor Gary analyzed the mstructors '
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- practiced and what he preached. The instructor. "made the course

' excmng by llvmg example." Gary yvaé waiting for a slip up ‘and

did not fmd bne '?,'_He says, "The mstmctor consxstcntly hved up ?@

hlS teachlng 'Eh;,s* consmtency had a posmve effect.” 2) in the

"";"-‘f-f'meamngful cotyent lt was. practical. Gary docs not believe in
recrpcs and liked the fact that the course emphasrs ‘was .on take
- and adapt " 3) m the shanng and informal discussion. The
‘opportumty for sharmg dlscussmn was an opportumty to grow. 4)
in the 1mmed1ate pracuce '5) in the demonstrations agd the’
model to follow R ' | |

Course Weaknesses:' Thé weaknesses he. bélievcs may have
been in- havmg too much information for a thirty-six hour course.

&

A few more hours wouldnt hurt. Gary found "nothing wrong with

the content, the teachrng or the class. There was-a need to spread

the information out for retention " He conclude by Thmkmg out

loud" that it may have been possrble to have partlcrpants take

small bits of the course mformatlon and report back on them for

the  class.

‘ Partvi;cipant: Harry Horner -

| .‘ Central 'O'fficé‘ ’

| Prévious Experience: Harry has twenty one years
administrative expenence at the clementary school and Central
Office level. He is hrghly expcrlcnccd at teacher observauon
'.,confcrcncmg and report writing. '

Beliefs: . Harry found that the discussion periods and the role

} play’situations'hclped_ to confirm his beliefs in a leng term -
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_‘ coachmg ‘and conferencrng process for assrstrng teachers . The

'_z-'~?ourse brought home to h1m the need - for trme and the need for a

}formalrzed Structured: approach Harry found that the course. put

him m situations where hrs attitudes came through However, he
felt safe and comfortable wrth this group- of close colleagues The

course may have beett more threatemng had . there been more

»

. classroom teachers present
Harry st.&tes that _ the course has allowed him to better
1dent1fy specrflc teachlng behavrours partrcularly from the
effectrve teachmg portrons of the course. The co"nferencing skills,
»he says, have made’ fhrm: more able to meet resistance and to deal
with the "defensive”. . He is more conscious about how he. is
) comrng through to’ others and tends to look at therr strategies.

Harry says that the value of the course for him was in -

helping him move from: "gut feelings to- specifics” in identification -

of teaching:‘.behaviour, and in giving‘ hi'rn '-'labels | 'ways' to say"
what he has seen. Also 'very important to the course one of the
~highlights” were the verbal and non-verbal commumcauon skills
which- "brought to_the surface an awareness of thrngs we ‘must be
conscrous of m»dealmg with teachers Harry calls these skills -
double barrelled, a major part of the ‘course” because they are '
thmgs we want to see in teachers and also techmques we want to
use in coaching. ° |

Skill Use:  Because of the timing and the nature of his job
responsibilities in May, Harry has not h’ad‘- the opportunity- yet to

try coaching this year. - As a way to keep in touch with the
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commumcation skills Harry now watches televrsnon interviewers
.such as Barbara Frum with an attempt to "defme the strategres

~ the mtervxewer is deploymg He - has identlﬁed very specific

' techmques for control" of an 1nterv1ew "and for gettrng at very
ispecrfic mformation | _ "

PlanS' ‘Harry mtends to review what he has learned and - expects
to be able to use it next year when he expects to apply it to
_coachmg other admtmstrators . He says he w1ll be more effective
in observation and in settmg the tone” of a conference.

Course Strengths: The course strengths identified in order by
. Harry include:- 1. the commumcation skllls They are crmcal to
both teachers and admtmstrators "

2. - the. effective teachmg strategies "We must have tools and be

* expert" wrth them.

3. the coaching - models With these concrete models Harry is.

comfortable adaptmg them to suit his needs. He has in the past

used what are combinations of these models. “ The documents

werev,"w_e.ll organized and will be \}aluable."

4. the role play and the reinforcing of skills and knowledge, Harry .

says there was a wide variety of materials and the instructor was
"versed‘in the content and practicing the skills dnring the 'course"’.
The 1nstructors knowledge base added. credrbllity and ensured
enthusxastic learning"”. '

. Course Wéaknesses:Har_ry. identified as a weakness of the

oW L ‘."t?.f"‘? A . .. . . :
course his vfrustrattqnq?%tﬁth the time line and that was partly my:
. N T ‘ . . .

;}4\"



LY

. 227
& :l ) .
doirlg". He found the course “too compacted and would have. hked
more tlme for expdnsion and dlscussron |

As addmons to the - cozurse Harry would like more time for

absorptron and\says that it is essentlal that all-‘ of our

‘administrators go through the course.” He can see benefits in

havmg them take the course in admlmstrator teacher parrs wnth

‘, opportumty to pracuce the skills between sessrons

- Participant: Jona Innis S

Elementary School Assistant Pr1nc1pal

" Previous Experlence._ Tona Innis has three years expenence as

an ‘administrator and has dunng that time “been mvolved m

Ay
several staff 1mprovement prOJects Iona has a great deal of

expenence in teacher obscrvatlon and in conferencing about that

behaviour. She has ‘a background in counselling and is hrghly

.regarded by her colleagues Iona has also had previous exposure

to much of the 1nformauon on effective teachmg techniques and‘

has taken Proyect TEACH SO was aware of the commumcatlon

skills. S o

. v
. . . i

'Beliefs: lona found even in the pre test a tendency to see the
negative behaviours first, a paint . of view "which she drd not fmd

. comfortable as she wants to sec herself as a posmve person.’

’I‘he course has made Iona more conscnous of her teachmg

. and conferencmg behavrours She found that the earlv part of this

course prowded her with an opportumty for review of the skills

: shc had learned in Pro;ect TEAC H. The course provnded Iona



with some in‘sights into ways in which she could continue to
develop her own professronal style. It also gave her ‘the
opportunity to - dtscuss techmques and research based materials -
with her colleagues A |
Sktll Use: Iona now thrnks more about her commumcattons skills
as she is conferenc1ng, she rnakes conscrous use of the skills more
frequently and is trying to be a better ltstener Iona was involved
in an 1mprovement prOJect with a teacher when the course began o
She says- she w:shes the ummg of thls pl‘O_]CCl had been drfferent
as ‘she would have handled the conferenting differently. Iona says
she would have been ~more positive and -‘would have led her to her
own reahzatrons more. She attempted to change the focus on thlS
project part way tllrough and plans on resummg the, pl’O_]eCt next
year w1th a coachmg focus She is adapung the. materra_l from the
course to fit with the other material she\'X has and is adding Lo it.
Dunng our interview she, shared a recent Journal amcle that
supports the use of the KTAV techmques from the course.
- Plans: Iona works with teachers for 1mprovement and plans on
adaptm; her approach to reflect what she ‘has learned.. ° |
Course Strengths. The strengths of the course as 1dent1f1ed by
Iona mclude.l. the lay out of the course with programmed
learnmg, repetmon and-a variety of ‘methods. She calls it a safe
waytolemn ‘ ' '
2. the modeling of the mstructor She says "You practlce what you

preac hs
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Course Weaknesses: The wealtnes’s_ of the course she ‘identified
was the timing. She says it would. have been better spread over *
" twelve three-hour sessions and offered in the fall of the: year. :

. :
Participant: James Jackson '

~ Senior Hrgh School Assrstant Prmcrpal |

Prevrous Experience: James has three years expenence as an
administrator at the senior high school levcl His des'ngnatron
changed rrudway through the course and he will be returning to
the classroom full time next’ year. His focus on the course changed )
at that time as well to place more emphasrs on the effectrve
teachmg practlces and less on the coachmg | .
Beliefs:' James was ‘quite aware of hls own behefs about teacher
observation before ‘taking the course He looked on it as a tool to
promote teacher effectrveness, and fou.nd no confrrmatron or clash
with his previous values. - James did comment that teacher
observatron has in the past been "too often gut feeling”. .

He says the course has "changed me by exposure”. The
course w1ll change his teachrng first. He notes that it has given
him "incentive to thrnk before teaching”. - He feels "good" about the .
effective teaching strategies - the "teaching "tools” especially the
. KTAV information. Were he to be'able to continue in his
designation he says the course has given hrm the "Observa'ti-ﬂon,
analysrs dlscussron and knowledge skills to. work with ieachers

to transfer better teachmg practices. The communication skills

t9 -
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have made him" "slightly "better{’ al;le “to. direct” a cohfefenceu for
improvement. ' | o '

"James is a bit confu‘sed, abpm the value of the' course for
him.. He got some of what he wanted from. the course but Having _
his designation changed turned the focus of the course for him.

He says it was "tlme well spent.” There was "new learning which
, contmued despxte the de51gnat10n changcg Hls.conclusmn about

) the course was that it "should be a ClI course at the Umver51ty"
Skill Use' To date James has restrlcted his use of the SklllS to an
analy51s of his own teachmg

Plans..Understandably put out by his desxgnatlon change, James

is unsure of what use he. will be able to put hns coachmg Skl“S

- next year : ey h -

-Course Strengths. The . strengths of the course for James were:

[

identification of effectlve teachmg practlces
2. 1mproved communication skills.

3. the non- verbal communication mformatnon ’
4. the SDLOC lesson planning process ' B ; :A -

Course Weaknesses: The weakness of the course was in the - ,'
. L .

nine hour long sessions which ‘offer too much at one time. He'
would prefer to take it in a' summer session where he w"z'lﬁd ha

more time to practlce

Participant: Kevin Kramer'
Junior/Senior High Principal

>
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Pr'evious »Experience' Kevin has etght years admrmstrauve ‘ "“
experlence at the junior/senior hrgh school level. He has had his
staff actlvely mvolved in a professxonal improvement program

- and is hrghly experrenced at teacher observatrorﬁ‘ report wntmg

and conferencmg

Beliefs: Kevm trecelved no real surpnses as he examined hlS own

'style and nature throughout the course. He recognized in hrmself o K
a lack of patrence an up front" manner, and a desrre to move

" quickly. "Hls frustratrons wrth these manners was in }” !
'kﬂ0ng"@3t you Werc right - and yet!."  He has always belleved \.

l'!{.

-that we "should be gettmg the staff to be the best they can be"
and says "We have bu1lt on strengths and also a few areas of
vweakness for work.” Before takmg the course he observed
classrooms,lookmg for 'a positive learnmg atmosphere - looklng at
klds for learmng and for the opportunity to learn looking at
teachers for basrc student management Kevin says ‘that the .
course has gtven him the tools to adapt he can apply some thmgs

He . says, "1 .think I can now take some specrftcs and say this is or is

not going well because you ‘are or are not domg this.” The course

has enabled him tghange his observation focus to specific .

behaviours. The “course . had value to Kevin in exposmg him to “lots
~of thmgs that I honestly dtdnt ‘know and others that I knew and

didn't h&e names for."  He sa’ys th:t the change in hts

observations to specrfxcs 'has to be good " He felt that the long

sessions dld not dtstract from the whole course for him. He would !

like to have his staff exposed to it.

-
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Skill Use Apart from analyzmg his own teachrng practrces Kevm

-

has not yet applied the ‘skills. - . |
Plans: He will be,revrewrng the_course 'materials,tgis" su’m‘mer:"'
‘with a mind ‘to implementation of the technique's “After taking
the course he looked at the observation form .in use in his school
‘and says that he will be redesigning it this summer.  He says that
"There are skills and . techmques that have to be apphcable" they
cant help but contnbute because the concept here is: lmportant ‘
and open and honest" and he knows ’that it is nght" He is

' explormg ways to- expose hxs staff to the effectlve teachmg
practices. SN - TR o
Course Strengths: The streng.ths of the course,'v“for Kevin
included: ' ' o o '

vl. the mstructor T)‘the matenal was well presented the mstructor

knew what he was doing, lwas well prepared and ‘provided a good

learning atmosphere

2. the Opportunity for interaction.

3. the Variety of aetivities Nothmg bogged down, the ¢ course was

- fast paced and provrded enough drfferent mformatron | | .

Course Weaknesses. The weakness of the c@ﬁrse he feels may |

_be in that the course structured with admihistrat IS 4 leaves

'them self—mouvated". It may be better- ‘offered with

)

admmrstrator teacher parrs w1th an 1mmedrate practrcal

_application.’
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| -.Partlcipant' Larry Lewrs. )
QN Elementary School Pr1nc1pal |
‘ Previous Expenence. Larry has thtrteen years admtmstrattve
experience at the elementary junior high and central office
levels. He is htghly expenenced at teacher observatron reportmg
and conferencmg He has some expenence with many of the
techmques taught m the course and has previously shared some o
similar matenal wrth his ‘staff.. He studied teacher sup\,rwsion in
| England and later in ‘his ‘Master's program in- Oregon
"Bellefs' Larry said that his expectations gomg in to the course R
v';were high as he had ‘been intrigued at the mtroductory session.
;-He was comfortable as hlS own beliefs and attltudcs surfaced‘
:.m because he had the opportumty to contrast what he had learned’

1=
o ‘ .

g previous training with-what he was learning in thi-s“-course. He

X ‘ays "The process - the coachmg [process -is’ gutte a bit dtfferent
. lthough I've been involved in conferencmg ané‘ thxngs like that

! thh Acheson qQWn in Oregon The approach was different "

Larry says: that the course has ° contnbuted to 'his'
effectiveness”in "several areas . He states - that the course. has
helped h1m to, u‘ve "from tellmg to leading collegialrty" In the
past he "wosld have gone in and done a task analysxs and
‘presented them with the data and said 'Okay, now what _do .you |
think 7' and quite hongstly 1 haven't found that to be as effective
as I would haye' liked." He is now "more able to, lead" the teacher
to 'make his/her own concl,uswns based on the observcd

behavrour He feels that he still has room to grow, but that the
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course has given'-hirh a ‘startiug point. Larry says that prior to
takmg the course he had only a basal knowledge of the effectrve
teachmg techmques and that thls course has provided him w1th a.
farr amount of learm»ng . He has adequate resources to refer back
to and intends partrcularly to refer back to the SDLOC and the
questioning techniques mformatron

The course had value to. Larry in expandmg hrs knowledge :
of effectrve teaching techmques and in 1mprov1ng ‘his
commumcatron skills such that he has : more control of a &
4vconfe'rence outcorhe withou't_‘being‘ in complete control of the
".conferen . He would ’encourag’e others to take the course. He
‘says. that he "liked the exposure to it first (before his teachel‘s)
because it exposes a lot of yourself" He did not. mmd glvrng up
his: Saturdays o N )
Skill Use: Larry has not yet had the opportumty to put the
course skills to work He feels he has adequatc references to get
started. Now "it is a matter of usmg it.” He also says, You have tc
use it, otherwrse there is* no pomt in taking it." )
Plans: Larry plans on working with his assrstant prmcrpal to
expOSe the staff to much’ of the materral from the course. He plans
- on co'achmg. Wlthm the artrculated program in his school he
expects to 'u'se the_course muc'rals to help the teachers-wrth
organi_zati,on_ and planning} . discussion he showed' Ihow'e-ach
‘portron of the course would {'\ w1th the program. He intends to.
pursue leirning more about some ‘of the topics

- Course Strengths:_'[‘he strengths of the eourse ‘to Larry inoluded:'
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1. the modeli’ng of the instructor. Early on he. and another
- parttmpant began analyzrng the actions of the instructor to see the
skills in use. : | |

2. gettmg to know the other admtmstrators better Larry like the
colleglal enjoyable, relaxed atmosphere of the course. v
Cou_rse Weaknesses: / The weakness of the course for Larry
was the timing : He would have liked more ttme for practice and'
found that. havmg the §DLOC process come on the last day meant.

it was not repeated " He can not identify anything that he would
~ like added, | | )

Participant: Mtchael MusSelman
Secondary School Pr1nc1pal
Prevrous Experience: . Mlchael has tr'!ed ’Several ttmes in the

. past to work with teachers fﬂlmprovement He noted that he
: ‘has tried the colleglal approach first and found no change in the
| teacher On the second approach he has been more dxrectlve "He
| stated that he véannot be totally collegtal or totally a teacher
‘ sugporter | _ _
Beltefs Although Mlchael beheved that he basrcally was, a%gge
_.of his style going in to the course, he“satd tll‘at he is "more

authorltarlan than he thought. He -said, "1 am not sure

have ‘the patlence to make time." ' He stated that th'i"

given him an excellent framework for staff 1mprovement that 1t 18

<+

'good ammumtron - not a blunt 1nstrument" that "can makc



~ proposals to change sound credlble I'tohas a_lso provided a
precrse vocabulary and termmology However hel‘say‘s his - |
"pragmatism” will allow ‘him to use it only when he 'can create the
opportumty , Mrchael ‘does not beheve that the -course matenal

. ¢
‘_.wrll apply to a large number of teachers as hlS pnontres are to

f'"'t‘;";l‘Work frrst wrth teachers at a survrval level” and then  with

teachers who ar adequate - could be better but... ." He said - that
': ..teacher 1mprove pent "is very rhuch lrke drscrplme People in'.
~ clises. ¢ occupy O% of the tlme even/ though they are 10% or less" of
.the teachers The school level admlmstrator is tied up with the |
'10% tn crrsrs and hlS “time 1s shot " Michael sard he does not find
s le can convrncmgly use these approaches if the teacher is not
mterested in teachmg He doesnt "have ‘time to ‘spend on
developmg these people _He beheves coaches should be

o
3%

recrurtedis from staff from “other admtmstrators ‘and from outsrde

Bl 'x.&w o
'assrstants I x’. . >

~

Mrchael noted ),tﬁhat ‘he knows that his own commumcatlon
,:skrlls needed 1l'np ),{Wement especrally m conferences and that

as a result of the course he w1ll do more paraphrasmg and try to
/ ‘?74 ~.

- ‘reach concensﬁs more Hev is also now more aware of body"

language,p ‘dy L T o | - | .
| Pie says Ty was a good course. There was never a time I
,_'fe tf’bored - someumes tlred " _

“Skrll Use: Mrphael made no mention of using™ the skills to dater
-izPlanS' Mlchael at ﬁrst beheved that he would become - 1nvolved

-

in a coachmg program only with teachers who came to him "facing
. . '} X . .



bumout #feelmg frustrated fmdmg teachmg not en]oyable"' or 1f _
.« there are people who talk to others second hand people e ! ?y‘_'“«.,-‘
genunnely concerned" who ask h1m to become mvolved After
rev1ew1ng the course materlals he 1mt1ated a’ coachmg program

‘with two teachers in lmgs’chool ol T LR .
- x i “ L v

He is 1ntere§ted in followmg up on the resmtance meetmg “l’

'A, ‘sktlls and the agenda skllls He stated that they "are not- in_ my v

head" 'yet " L N |
; L.Course strengths. ?"‘F-he'fcourse,g‘ st‘reng.‘_ths" lndicated';oy Michaei:
~include: | R . £

- o . : . . Al n . , . ; o
TN . L ’. oo ‘,?,,: . .

Y the research artlcles whlch could also be? dismbuted to oo
:teachers 2) the expertlse of the- mstructor 3) the course appeal to

" the learning styles of all pamcxpa,nts thh a vanety of. approaches

¢

and: 4) the relevant matenal whxch clanfxed analytlcal behavrour Lo

) Course Weaknesses., Mtchael the weakness of this course

in it bemg spread over too’ m:ny wee "He wou_ld_ have preferred" ;

a solid block of time." ot
Partncnpant Ned ytderhaus " e T o . ’: -

Elementary School Pnncnpal o - - ‘_

Prevrous Experlence Ned has four years expertence as - L
:.asswtant pr1nc1pal at the elementaryljumor htgh sohool level He" o
was promoted to pnnc1pal half way through thlS school year HIS .
: experlence at teacher observation - and report wrmng lS ltmlted |
Beliefs: Ned was comfortable wnh hlS .view of hlmself and thh

-

the idea of helpmg other teachers He called teachmg ‘a helpmg

r

4

l, ',. .- -
A o g
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professmn and believes that the course ‘gave h1m skills to help
"'form a bond with a person." He beheved that a feehng of -~
~compass1on is necessary in teacher observation and that his
mteractlon w1th teachers is probably the most 1mportant thmg he
does. He called the admlmstratrve role as 1nstruct10nal leader |
the absolute quintessential function of administration.” = From his.
experience teacher observatlons.have generally ‘had madequate_
lead- -up, madequate follow -up, ‘and the reports have tended to be
: full of "useless comments and generally zero in on one- weakness
He noted that there is® always somethmg a person can- 1dent1fy for
1mprovement , saymg that ‘even "If you are shovellmg manure,
somebody will come and tell you how to do 1t " As teachers are
professronals they need somethmg along the lines of coaching to
provide peer interaction for growth ‘He felt that the use of
coaching gives: feelings of mutual respect and techniques.for
-development. -He recognizes that.chan"ge_'is'a hard th.ing to.

| accomplish saying, "It takes constant reinforcement.” _l\led stated
that before taking the: course he was allowfng“ too much for the
teacher"s orofessional abilities' "He said‘that "almost everyone is
aware that if they are left alone in the classroom it is very easy to
stagnate.  He noted that there is a positive aspect to teacher |
,observatlon for the teachers who apprecrate havmg somebody see
- the good things they are domg He sa1d "That's part of the reward.
.They want someone in to help them They want someone who is
'helptng, not just someone Judgmg Ned said that prior to the

course he would observe a teacher and say, 'Gee she's doing
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Qmethmg great but 1 dont know what. it is exactly." The course

“has grven h1m "A hook to put expenence on. I can categorrze

' .certam behavmur and use 1t to determlne the value
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' Ned liked the course He stated that many admrmstrators Ce

‘_.enter a classroom with expectatrons of what they will see and -

- then see only that. He sa1d My expenence w1th admlmstrators
who have not had a,course hke this is they w1ll often like or
dlS]lke a person based on nothing." _

Sklll Use Ned said that with the change to a new school
1mmed1ately prior to takmg the course he had not used the skill
much yet He has been in the classrooms a great deal as part of -
bulldmg a rapport with the staff He noted that he is - “still notrcrng

weaknesses more than strengths, but I know that bulldmg rapport

comes first." He had not .yet consciously’ m‘ﬁ;lemented the skills to :

‘ the extpnt where he could say,b “I'm usmg a support statement and -

. OJ' y . &

SO on |
Plans Ned sald that the course - gave h1m material to use to keep
growmg and revealed plans to review the materials. in AuguSt SO
~that he can embark on a coachmg program in the fall. ‘
Course Strengths. Ned 1dentrf1ed three strengths of the course:
1) the. content was- 1mmed1ately useful in the principal area of

need for myself growth as an admlmstrator " 2) the smcenty of

the mstructor who ex,tended himself to help each person. complete‘

‘the course, and 3) the format was good He enjoyed havmg the

course on Saturday all day
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Course Weaknems f&; Ned the weakness of the course was
9
the busy time of year in whnch it was offered, although he said
5 havmg it every second week was a help The course seemed a
httle rushed to him; he sald there seemed to be a lack of time to |
do the readmg ‘He would like to see the course offered with

teacher/admlmstrator pairs.

RO
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o . - .
Data Interpretation - -

ThlS chapter will mterpret the mformatxon ‘found in the data
_ collectton The prlme focusg the chapter is to see what changes
have taken place in the partlclpants as a result of taking the

course Coachmg Teachers To Hrgher Levels of Effectiveness. First,

the pre- test and post -test answers relaung to the - course <content

will be exammed to 1dent1fy what the partxcrpants indicate they}

have learned or what changes in pracnces they have undergone

~ Second, the results will be mterpreted in subgroups by amount of

experlence school level Jevel of educational tralmng, and ‘by

admlnlstrattve posmon Third, key themes will be identified from

the participant log summaries, and last, key themes from the

profiles will be identified.

'Conrse Content

Effectlve Teaching Techmoues Bruce Joyce and Beverly’

- Showers (1980:379) noted that "teachers are wonderful learners.”

A glance at table 7 and table 8 shows that this is true for the
tadmrmstrators in this course as well. - There was a significant
'change in their knowledge on nine’ of the twelve content items

£~
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mto frve »majol" groups _ \ ',.: s 1a‘teness of teacher

) L)

/ ¢
'.responses to student answers, teacher nonverbal behavrour,

'. learmng styles - KTAV, and perceptory learmng system - SDLOC.

H o . T - ’
ngs_tj_sm_m_g_,_ Questrons 1, 2 and 3 of the pre "and post tests
dealt -with this sectlon of 'ﬂte course. Question -1 Judged

partrcrpants ability to Judge the ‘existence of a vanety of question \u
levels when observmg a teacher ,question two the use of clear and
understandable questlons andlque.s:tlonv threﬂe'_»the. use of pause
periods. Table 13. shows that the administrators with six or more
years of expenence found an increase in thelr ability to Judge the
existence of ‘all three rtems when observrng a teacher srgmflcant |
beyond - 005 No other group showed a srgmflcant mcrease."
.zalthough ‘item 3: on pause perlods showed an mcrease srgmftcant
beyond 0.05 for the total sample : ‘ . ,

| It is possible that the admlmstrators ‘with six or more years j "
expenence have been away from the classroom lcmger than the
others and have had less exposure to the most recent research on
questlomng They may also not have been part. of the' large group
(approximately 80) of admrmstrators and teachers who took ‘the
I_,_E_._S_.A_,_ course in the division in 1984 The TES A. course- also ‘
mcludes a large section on questlonmg techmques and thlS may
also Jexplam why more significance is not evident on these

-' queStxOns'. "The fact. that the training “in pause periods in this
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course differs slightly from TESA may explam why it alone

' appears $ignificant to the total group.

Anoroorrateness of Teacher Resnonses (K Student Answers

Only questlon 4 on the tests referred to this topic. It is not

tramed as a separate item in the course but is referred to in

several “research items- and in discussion.. Table 52 shows that

o prror to the course prmcrpals were much more able to Judge this

1tem than vice- pnncrpals possrbly ‘due to rtheir generally greater'

‘length of experr%ce in teacher observatlon The posrtlve effect of
q experlence is vsupported by Table 19 whrch shows th'at even
'followrng the course, the administrators wrth six or more years
experience are srgmflcantly more able to judge (beyond 0.05) the

" item than those with less experrence

Teacher Nonverbal Behaviour. Questions five and six asked",'

‘partlcrpants to judge frrst their ability to determrne the tmpact of
‘teacher nonverbal behavrour on- class momentum, and then their
abrlrty to judge the deltberate and purposeful teachc/r use of
‘nonverbal behavrours Table 7 shows that the changes -in
participants’ ‘ ability to judge’ both ite'ms-' irnproved sign'ificantl'y as
" .a result of the course. Both increases are significant beyond 001
One is forced to wonder about the lack of tmpact of thrs section on
the secondary school admlmstrators

- On question 3§, 1mpact of nonverbal behaviour,: both
pnncrpals (table 46, srgmfrcant beyond '0.05) and vice-principals

- (table 49, srgmftcant beyond 001) showed an increase in abrhty
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Highly expenenced (tabl; 13) and less expenenced (table 10)

admmlstrators both showed an increase in abrlrty 51gn1f1cant y

'~ beyond .0,05. ‘ Elementar_y sc‘hool admlmstrators showed an/‘

increase si'gnific-aint beyond 0.01, secondary school admrmstrators
showed no signifie_ant».increase (table 25).‘, Administrators having
“only a Bachelor degree showed an increaSe beyond 0:01 (table
34), | |

On ‘question 6, deliberate use of nonverbal behaviour, more'

experienced. ‘administrators itable 13), 'elementar’y school

4admin'jstrators " (table . 2'2‘)' admtmstrators with bachelor degrees

' only (table 34), and Vtce prmcrpals (table 49) all showed increases

in ability sngmftcant beyond 0.05. No _mdtvrdual groups showed

. an mcrease“s,lgmﬁcant beyond 0.01. : 4%’

I.&ar_nmg_S_ty]_e_s_-_KIA_ Two "'questions asked participants o

~about learning styles Question seven asked partrcrpants to rate
therr abrhty to judge the use of varled KTAV strategles and
'questxon ‘eight ‘asked them to rate their abthty Judge the matchmg
of - KTAV strategies to students leammg styles. On both questrons

the total ‘'sample showed an 1ncrease in abrhty srgmftcant beyond
0.01. |

-On question seven, the vaned ‘use of KTAV strategles,

‘ pnncrpals (table 46) and vice- prmcrpals (table 49) both showed
an increase in ablhty srgmfrcant bcyond 005 «.Both hlghly
experienced admmtsgtrators (table 13) and admlmstrators with
less expenence showed an increase srgmftcant beyond 0.01 as drd

elementary school admtmstrators (table 22)

#

a



" On questron gght the matchmg of KTAV strategres to
student learmng styles admtmstrators wrth 0 - 5 years"
' experrence (table 10) showed. an mcrease srgmfrcant beyond 005

those wrth more experrence (table 13) showed an mcrease beyond‘,'

001 Secondary schobl administrators (table 25) showed an

'mcrease beyond 0.05 and elementary school admrmstrators (table

”'and sh Wf»teachers how to use them wrth a purpose

- 22) an increase . beyond 0.01. Admtmstrators with bachelors

degrees onIy (table 34) showed an mcrease m ability beyond 0.0,

‘while those wrth Master's degrees ‘or better (table 37 showed an“

v

'abllrty mcrease srgmfrcant only’ “beyond. 0.05. Pnncrpals (table 46)
and vice- prmcrpals (table 49) both showed an 1ncrease srgmfrcant :
‘-«‘beyond 001 .

,j,‘,' Thrs was the sectron most enjoyed, by the pamcrpants in the
program It may be that they were able to see an 1mmed1ate link
.betg_cegrf common practrce common sense and research _F:for"

v 'yea“r*s teacher supervrsors have been expecttng teachérs to use a

/1 . ’v« V,A"?.

- offer ‘a . strong oset'of gurdelmes to use. rﬁ choosmg those afctrvmes‘.'-

f"

Thrs'

‘ = n o . R g . ', ’. — ,' o /,{_
secnon had the largest number of questrons on the tests fo

‘}.bcca"se. “ dmdes h“‘1"'71")' mto a four stagc process Quesuon[

Iil

nin“' asked about partrcr‘pants abrhty to’ gudgel thd usc of,,

.

- smulantles and drfferences m mformatron presenta;rons Questron

o terr asked aboﬁt abthty te Jﬁdgc the use “of : lﬂbellms Of MW

RS

vmformatron Questwn eleven asked about abrlrty to judge the use
St 9

-3
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Now they can'
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%46’. | .'
-of new uﬁormatron at a levclhmat demonstrates comprehqsron
,"and question . twelve asked . about the abrhty to Judge new
| mformatron combmed wrth prevrously known mformatron On the
total sample (Table 1)) all four questions showed an mcrease m'
partrcrpants abllny significant beyond OOI @ | ,
On question 9 prmcrpals showed a greater ablllty to Judgej‘
the use of, similarities and dlfferences -than vice- pnnc1pgls (table

55) stgmflcant beyond 0.05. Expenenced admuustragiors (table-"

13) showed an increase m abllrty srgmflcant beyond 001 as d1d

velementary school admrmstrators (t’able 22) admrmstrat.ors wrth
Sachelor degrees only. (tab}e 34), and pnncrpals (table 46).
On‘question- lOv the use of labellmg for new terms
‘experrenced admrmstrators (table 13), and less experienced
w admrmstrators (table 10) ‘both showed an mcrease 1n ablhty
?‘ <§gntf1cant beyond 0.01. Admlmstrators wrth bache],ors degrees
R only showed an mcrease in -ability beyond. 0.01 while those with
f YM&J?\dasters ot 'bgtter increased to"a level si _mfrcant only’ beyond
005 Elementa{y, ‘school administrato
(table 46) showed mdreases sigmi 1cant beyond 001

On questron ele(n the use of new matenal at” a. levelff

table 22) and prmdrpals “

- showing comprdhenmn experrenced admrmstrators (table 13)
.and elementary schdbl admrmstrators (table ' 22) showed an

a | mCrease tq aabrllty srgmflcam beyond 0.01. Admrmstrators - with
;bachelors degrees only (table 34) and pnhcnpals (table 46)"“
showed mcreaSes srgmﬁcant beydnd 0.0s.



247

On questron twelve the use on new matenal combmed with
lﬂnown _ ‘material,, experrenced admlmstrators (table 13)'
: elementary school admrnlstrators (table 22) and prmcrpals (table‘

46) all showed mcreases srgmfrcant beyond 001 Admtmstrators"'

with bachelor degrees only - shoWed mcreases srgmftcant beyond{.fﬂf;f.f o

2

0.05. c e
Thls item was dealt with: on. the Tast day of the course andw'. ‘

.’

‘there was” some concem expressed by partrcrpants abou
1/v an

. vk S
‘that unlrke the other sections_ of the course they would"not returni

to SDLOCa for a review. Thrs lS another 1tem on whtch there is: a
. &

link between what appears logrcal and research Ig PTOVIded the"“-'

participants ‘with gurdelmes they could use to hel.? teachers wrth

lesson planmng ] L
o LI G e |
Formatrve Work » :f = : o
er questions asléed' wa‘t)out the partrcxp:jnts : lntentrons to
‘work formatively wrth teachers wrth specrfrc gfals ‘r'n mrnd Fr
every questton the total sample showed An mi:rease m rntentlons
Thrs result was expected as volunteers takmg f‘a "teacher coachmg" ,
course must have . mtenttons to (vork wrth teachers for',._"
.imp'r0vement The strength of the resu,lts may Suggest h
determrnatron of the partrcrpants to use what they have learned ‘
On questron one an mtentron to help teachers rdentrfy therr?’
~strengths, the total Sample (table ‘8) showed an mcrease "
".srgmfrcant beyond 00,1 Vrce pnncrpals as a drsunct grotlp (table'_::;
50) also showed an mcrease srgmfncant beyond 001 Exper‘i“encedf:" '
-admrmstrators (table 14) elementary school adrmmstrators (table""v

R A T /‘ .:' .f'..'-f[.;t'

4

the factv L
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23) and admrmstrators wrth ‘bachelor degrees only (table 35) all

showed mcreases fogmfrcant beyond 005 This amount of

N srgnlfrcance represents the -positive na‘ture of ~all of the work‘ :

coaches are trained to do in the cou_rse/ All have been told in the

. past to "Be Positive"' This course triecg to show them how

Questron two 1dent1f1cat10n of teacher weaknesses is the

| only questron in this Sectron on which_ the total sample showed an

rncrease srgmflcant only beyond 0.05. - E_lementary school

| admrnrstrators (table’ 23). 'and ' administrator:s" with. bachelor -

degrees only also showed increases srgnlﬁcant beyond 0.05.. Vice-
,prrncrpals (table 50) showed an 1ncrease in abrhty to 1dent1fy

4weaknesses srgmfrcant beyond 0.01. On the pre -test e

_admrmstrators showed a strongWonOto

. weaknesses than . 'less experienced administratOrs (table 17,

srgmflcant beyond 005) Thrs stronger tendency did ‘not ~appear
on the post-test because the abrl'rty of lesser experienced
, admmlstrators had increased dramancally ' _

Questlon three dealt wrth an item closely related to questlon
two, the 1dent1f1catron of areas for 1nstructronal growth. The total
sample experrenced sngmflcant growth (table 8, beyond 0.01).
Once agarn the pre test showed the expenenced admxmstrators

"havrng ,more . strength (table 17, s1gn1f1cant beyond 0.05).

' H,owever, _table‘ 11 shows growth resulting from ‘the cburse for.

- administrators having five years experience or less significant

beyond 065 ‘Table 47 shows growth in abrlrty for prmcrpals

srgnrfrcant beyond 0.05, and table 50 shows growth in ability .

*

{
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significant beyond“ 0.01 for vice- principals El*e&en'ary school E

ch;:lor *

.admlmstrators (table 23) and admlmstratnrs havtn

TN
= (AN

. degrees only showed growth srgmflc%nt beyond 001 )Thg. *? |

appearance of more srgmfrcant growth in questlon ‘three than in
questlon two may- result from the posmve focus of the course
yhrch is 1ntended ‘to help coaches 1denttfy growth potentraga
strength’ rather than as a weakness as asked for in’ questlon tw
Questron for.r asked partlcrpants about thelr abrlrty to help’ |
'wrth the 1mprovement of mstructron in a- specrftcally rdentlfred‘
| area. Once again the total sample experrer%ed -growth srgmfrcant
beyond 001 (table 8). Prrncnpals (table 47) exper‘tenced growth
srgmftcant beyond 0.05 . and vice- prmcnpals (table 50) growth
_srvmflcant beyond 001 The difference in. ~growth ‘may - be
accounted for by the stronger startmg posmon of the prmcrpals.
Table 56 shows that at the end of the course, prmcrpals felt'
srgmftcantly more able than vice- prmcnpals (beyond 0.05) to work- '

“with a teacher for 1mprovement in a specrfrcally 1dent1f1ed area.

‘Table 14 shows that expenenced admrmstrators felt the same -

\,

growth and table '3:jshows that elementary school admrmstrators
felt _growth s1gmﬁeant beyond 0.01. | ’v
Although administrators with bachelor” degree only experlencedm;
growth srgmflcant beyond 001 (table 35), the admrmstrators wrth.
Master's degrees or better. still feel srgmfrcantly more able (table
44, beyond 005) than them to work for 1mprovement wtth a’

teacher on a specrflcally identified toplc.-' Thl(S may reflect

Y



previoos training in teach . taken 'by “these
administrators - in their Master's progran’ns N
: Questron five tested the partrcrpants'""perceptions of their
a'bility.'to ‘overcome resistance Again the mcrease 1n growth in
vthe abrllty of the: total sample (table 8) was 51gmf1cant beyond
001 Experrenced adrmmstrators (table 14) showed growth
51gn1f1cant beyond 001 whlle less experlenced admtmstrators

'(table 11 expenenced growth srgnrf:cant beyond 005 ~eimilarly,

admlmstrators with bachelor degrees showed growth srgmfrcant

beyond 005 and better educated administrators with Master's

degrees -better showed growth srgmfrcant beyond 0.01.
',Elementary admrmstrators (table 23) and prmcrpals (table 47)

"~ also expemenced growth srgmfrcant beyond 0.01. It would appear

~ that hxghly educated experlenced - elementary - school principals

gained the most in terms of learmng to meet and defeat teacher

resrstance ‘ o _ .
Questron six asked about participant gb'f?}ty to help a teacher
‘-expa_nd- a- lesson design  to include improved instructional -
techniques. . Although once again‘(‘the total s-ample showed growtl;f‘3
significant- beyond 0.01 (table 8), only two subg‘roup's' showed
».significant growth. ‘Elementary school a’dministrators‘ (table 23) 4
and admlmstrators w1th bachelor degrees only (table 35) shqwed

¥
growth srgmflcant beyond 050 .
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..Prrorrty :o;ﬁ Instructtona] Leadershrp Role o

,Questron four of ihe pre-te,st and post test asked
pa’rtrc.rpants to rate the Apriority' th;t they feel instructional
leadershrp has as part of their admtmstratrve -role. Genera’lly

administrators rated this aspect of their role hrghly On the pre-

_—

test, as seen on table 3 only three: partrcrpants rated the priority - |

below a four on a 0 - 5 pornt scale One_partrcrpantvrated' it 1; two
rated it 3. The mean was 407 - On the post test table 6, all rated
it as erther 4 or 5. The mean was 457 S ,?s e ‘_ o

Only one subgroup showed a srgmfrcant rncrease m attitude

-

concerning . the prrorrty ofﬂrnstructronal rmprovement ‘as part of

their role. Table 45 shows that admrmstrators havrng Master S

‘degrees or bette‘r rated th‘e pnorﬂy hrgher tha.n tbose havm»g only '

\

'bachelor degrees ' Thrs may be an accrdent resultmg from the low

N for Masters degrees rn the course All partrcrpants with

~a

‘Masters gegrees rated mstrucnonal Jmprovement as a 5.
. o ,:' AR A
-@bgi'bup Analysrsi, o f,‘ SRR

* ¢

Egpengnge ’Fhe sample groUp was drvlded mto two smaller

. 'groups for analysrs to determme who éams most from a eourse of

- thrs sort. An arbrtrary drvrsron was made of those who have five

W

~years experrence or ‘less compared to those with' six years of

experrence or mofe." Some mterestmg results appeared that show

clearly the leammg that comes with experience. . They also show

the ability of the course to approxrmate and provide expertence in

some of the: areas covered in it.

4



ldeas

Tab“s 10 and 11 showed that the admlmstrators w1th the

\

least expenence expertenced sngmflcant growth in four content

‘items and two formattve 1mprovement items. They showed.

growth slgmfrcant beyond 005 on questton ftve 1dent1fy1ng the.

v, e

50n verbal behavrour on classroom momentum and on

252,

qf’esuon;‘lght ‘the ’ matchtng of KTAV strategles to students’

learmng ,styles Questlon seven the vaned use of KTAV strategtes.

was sxgmﬁcant at 0.01. Questlon ten, showmg growth in the use of

labelllng for new mformatxon also 'was - sxgmflcar@beyond 001 \In '

_sectlon two, formauve work for tmprovement growth was

51gmf1cant beyond 0.65 for questlon three, identification. of areas
for mstructlonal 1mprovement and beyond 0.01 for questton flve

the abtlxty to. overcome re51stance and to -help teachers accept new

e ';,';-:
g,

Im? 8 expenenced administrators- (tables 13 and 14)

showed’ s:gmﬁcant growth in eleven content items and three

vformattve m'lprovement items. They showed growth sngmflcant

'_ beyond 005 on questions one, the use of a variety of levels of

questtons two, the use of clear and understandable questlons
three, the use of pause perlods w1th questlons five, Judgtng the
lmpact of?nonverbal ‘behaviour on classroom momentum,; and six,
1dent1fy1ng dellberate and purposeful use of teacher non- -verbal

behavxours . Growth significant’ beyond 0.01 was ev1dent on

questlo}ﬂseven' iden'tifying the use of KTAV strategiés*v'questionv

etght identifying the matchmg of KTAV strategtes to students

3
learmng styles, questton mne tdent_lfymg the use of similarities

a
. {:D‘)?‘
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v and drfferences to bmld a context for a lesson; questron ten'

'1dent1fy1ng the use of labellm for new term's; questton eleven

[

vldentlfyrng the use of new\%terial by students at' a leve»l-that"

shows understandlng;'and question} twelve, identifying the use by

students. of new information - Aintegrated. w1th prevrously known -

1nformatlon In sectlon two growth in thelr wtlhngness to work

- with teachers for 1mprovement was shown on questlon one, an
mcreased abrhty to 1dent1fy teacher strengths srgnlflcant beyond )

0.05; questron four, 1ncreased ability to work for- the 1mprovement’

of instruction in a specrflcally 1dent1f1ed area, srgmflcant beyond

005 and quesnon five, increased ablhty to overcome fesistance to

' change srgmfrcant beyond 0.01.-
| ~Table 17 showed "that the more. experlenced admlnlstrators.“h
began the course w1th a srgmfrcantly stronger ability to 1denufy‘
teacher weaknesses and to ldentlfy areas for instructional growth

(beyond 005) At the end of the course, these drfferences were

“much smaller and no longer srgmﬁcant - » r

Tables 19 and’ 20 showed that the more expenenced

admlmstrators gamed S1gmf1cantly more than the less expenenced

admlmstrators in, three areas. In part one question four, they

1

showed- a great@ increase in abrhty to -match the appropnatencss

of teacher responses to student answers In part two, questlon

. four the intent - to work w1th teachers for the 1mprovement of

mstructlon in a specrflcally identified area, .at a srgmflcance of

0.01." In questlon frve the ability to - overcome resrstance to

change they showed 1mprovement srgmfrcant beyond 005

]

te

)
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It appears that two somewhgt contradtctory forces are at}
play here -On entermg the course, the,, expertem.:ed adrjmnrstratori o
showed strengths m formatrve supel"vrstorl evor:kcgrait could be - .
"attnbuted to their expenence They also appear‘@ be ffxrthlgr S
from the classroom and more m need of °th.e §e;l§’mc"l eIfecgye
'teachmg practtces matenal tharr the. less expertenccd gr ‘%' |
providing - both toptcs and allowmg a great deal of share tlme t-he

Ly T

course seems to have met the needs of both %oups

%' School Le el Unquestlonably, the elementary school
admmrstrators gamed more from the course than the secondary

'admmtstrators thferent results may have resulted had there
been a larger number of secondary admtmstrators. Only four ¥
.enrolled in thts course, and one of them had to wrthdraw for |
‘personal reasons be“fore complettng Thxs small number of .
secondary . admlmstrators does not allow conclusrve mformatlon
about learning possnbrlmes for secondary admmtstrators takmg
this course, | “ | R

Table 22~_shows that in part }'one‘ the .cle_menta'ry school

-'admini_strators experienced grthh' signifi‘cant?-beyond 0.05 on

"' ,‘questionr6 the ‘deliberate and purposeful use of ‘nonverbal
behavrours and growth srgmftcant beyond 001 on questron five,
the 1mpact of nonverbal ‘behaviour on class momentum, quesnon
seven, the varted use of KTAV strategtes question - erght the
"matclling of KTAV strategtes to students learning styles question

" nine, the .use . of similarities and d(t[f\ferences to bulld a lesson

' [ :

J D

J



context; questron ten, the use of labellrng for new information;

questton eleven the ‘use of new matenal by students at a level

w
Ton

that shows it is. understood and questron twelve, the . use of new

materral integrated with prevrously learnedwatenal In part two

formatrve work with teachers table 23 shows they expenenced

growth 51gmfrcant beyond 005 on questron one, 1dent1ﬁcatton of

teacher strength questron_‘two-, identification of teacher‘

weaknesseS' and question 6, expansnon of a lesson desrgn to .~

,mclude 1mproved mstructronal techmques Table 24 shows they

experrenced growth beyond 0.01 on questlons three 1dent1ftcatlon~ |

of areas. for 1nstructronal growth four, the rmprovement of_'-

. »mstructron in-a specrflcally 1dent1f1ed area; and frve the abtltty to

overcome re51stance to change and to bring about acceptance of

e new procedures

w

The absence of srgmfrcant growth in the questronmg topics
--.'_'may be'g explarned by the high degree of knowledge these

admlmstrators already possessed about questromng At least two

K ._'_of the admmlstrators are hrghly familiar with Bloom's taxonomy

'-‘":.‘of questrons and have ‘been workmg with therr teachers to -

: jntegrate full use of the taxonomy mto thelr school. Others were
denrolled m the[TESA E‘program in- 1984 and have - already Seen

i ) .~trained m “the /use of effecttve questlomng techniques.

The secondary admrmstrators showed growth significant

' beyond 005 on only one item. Table 25 shows that on part one, .

questron erght secondary admlmstrators srgmfrcantly better ablc



3 o 1dent1fy the matchmg of KTAV strategles to students learmng

' _styles

Table ‘31' shOWs that elementary school admlmstrators‘

.completed the course srgmfrcantly ahead of secondary school

admlmstrators on two 1tem$ : On _part -one questlon two,

1dent1f1catlon of questlons that ‘are clear and understandable to
[

the students and on questron ten, idep ation of the use of -

labellmg for new mformanon elementary School admlmstrators
'showed a final result htjg_her than secondary admrmstrators
significant beyond 0.05. .

It s 1nterest1ng to note that : ele'rnentary “school
admx nistrators reglstered srgmf:cant cnange on fourteen items
compared to one 1tem for secondary admlmstrators It is not
*rcasonable to suggd'st that secondary teachers are not in need of
‘formatlve work. Therefore ~ the questro?x may lie in the
wrllmgness of secondary school admlmstrators to- provrde it. |

Ed_us_a_ugn_a]__'ﬁm Once again apartrcr‘pants were dwnded:
into two groups, one. group of partlcrpants havmg “bachelor
- degrees only (N= 10), and the other group havmg Masiers degrees
'_:_%r,better (N= 4). Once again, the small number of participants m'
.the second ‘category makes it difficult to make probable comments

I

about others. , h
Table 34 shows that partrcrpants havmg bachelor degrees
only expenenced growth beyond 005 on ‘part one, question six,

rdentrflcatton of - the dehberate and purposeful use of ‘nonverbal
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S; questron eleven rdentrfrcatton ‘of- the use of new

materiz i%f a level that demonstrates understandmg,, and quest\on
twelve, identification of the use of new matenal mtegrated with
prevrously ‘learned mw-rval ’I‘hey expene/ced growth beyond
001 .on . qucstron f1ve 1dentrfrcatlon of the 1mpaCt “of teacher'
'nonverbal behavrour on classroom\momentum quesnon seven
1dent1f1catton of the vaned use of KTAV' strategles questton erght!'_‘
1dent1ftcatlon of the matchlng of KTAV strategles to i‘tudents_}\
learmng styles quesnon ‘nine, .1dent1f1cat10n of the use of
. similarities and drfferences to burld a Context for a lessoq""and-- ’
n/p tern's

Table 35 shows srgmfrcant growth in all items’ related to formatrve :

questlon ten rd‘enttﬁcanon of the use of labellmg for

work w1th teachers It shows growth sxgmfrcant beyond 0.05 on» -
questaon'one, the 1dent1f1catlon ‘of teacher strengths questlon .two»,:”: |
the . rdentrftcatlon of teacher weaknesses and questron six, 'the_v-
expanston of lesson desrgn to mclude rmproved mstrucnonal
techmques It shows growth beyond 001 on’ questron three “the |
,1dent1f1catron of .areas - for mstructlonal growth- questton four the - -
1mprovement of 1nstructlon in a specmt:ally area and questlon
. -five, the abrhty to. overcome re31stance to change and to promote
acceptance of new ideas. o . , o |
. . Tables 37 and ‘38 show partlcrpants havmg/Masters degrees
.or more expenencmg _growth s1gmf1cant beyond 0.05 on. part ()ne
questron elght rdentrfxcatron of the matchmg of KTAV strategres,

‘with students learmng styles quest:on ten, rdenttfrcauon of the

use of labellmg for new mformatton and part two, questlon fwe :

~+ o



- acceptance of new procedures

¥

the ablllty to overcome resrstance to ch ige and to promote

‘When . growth 18 compared between ™hose who have a

bachelor degree only and those having a Master's degree or

better, on only one item is there a significant dlfference Table 44_-*‘

% shows that participants having a Masters degree or better gamed

'_more than those having bachelor degrees only srgmflcant beyond

0.05 on part two, question four the 1mprovement of mstructron in’

a specifically 1dent1f1ed area.
. o

Aslm_mx_s_u_an_e__zg_sjﬂ_g_m Both pr1nc1pals (N= 7) and vice-

prmcrpals (N- 4) who were enrolled in this course made
srgmflcant gams although not always on the same items.  No
conclusrons were drawn for supermtendency personnel because of

the small number (N— 2) in the course.

Tables 46 andw47 show that ’principals experienced

significant growth on- eleven items' It was beyond 0.05 on part’

one, questlon three, 1dent1f1cat10n of the use of pause periods in

- questioning; question five, 1dent1f1cauon of the impact of teacher

nonverbal behaviour' on classroom: momentum; question seven,

identification of thc varied use of KTAV teachmg strategres and.;

- question eleven, ‘1dent1fncatron of the use of new material by
students at a level that demonstrates understandrng; and part
two, question three, the identification- of areas for mstrucuonal
growth and question four the improvement . of mstructron in a

‘specnftcally identified area. growth significant

<
o3
e
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rstyles and part t¥o, questron onc ndentlfrcauon of teac'her‘

4.
fo

beyond 001 on part one qtrestron ergllt 1dent1f1catron of the

-matchmg ofu KIAV strateg'res to students learmng strategtes

quéstron nrne 1dent1f1catron of the use of srmtlarttres and

dlff_erences m the buftldmg of a lesson context questron' ten
ans
qdentrfrcatron of the use of labellrng for new terms and questlon

: twelve, 1de'n’tificatron of th,e use of new matenal tntegrated with

prevrously learned materral and part two questron ftve. the

-

abrltty to overcome ’resrstance and to promote accéptance of ncw
LT G . - e . R L L
prooedures IR ; D S AR ﬁ«_

Vrce prrncrpals expenenced srgmfrcant growth on erght

vrtems Tables 49 shows growth srgmfrcant beyond 005 on® part

one questlon six, ldentrfrcatlon of the delrberate and purposeful

R

use" of nonverbal behavrour. .and qucstton ‘seven, the vaned us'e of ~

KTAV teachmg strategres Tables 49 and 50 show growth
srgmfrcant beyond 0.01 on questron frve the tmpact of teacher
non- verbal behavrour on “classroom momentum questlon etght

she matchmge of KTAV teaching strategre,,s to students le’armng

L[]

strengths questron two,s 1dent1f1cauon “of teacher weaknesses

questron three tdentrfwatlon of areas for mstrumonal growth
K

and questron four the 1mprovement of mstructron in a specrfrcally
1dent1fred area ) ';9’ | ';) -

When pre-test results of principals #are compared wrth pre-
test restlts of vrce prmctpals only one srgmfrcant item appears
Table 52 shows that prmcrpals began the course srgmftcantly

3

(beyond 005) more a”blc to match th% appropnateness of teaoher

wh L : ' ST A

R

4 ' ' : . ‘A ‘,\W_A

a



‘responses to student answ'ersf‘ Thrs abrlrty was no longer o

?gmﬁcantly different at the end of ‘the course There were‘.

owever two new d1~fferences Table 35 shows that prmcrpals

'frmshed the course with an abtlrty to rdentrfy the use - of -

i

srmtlarrttes and - dlfferences to burld a context for a lesson greater
than that of vice- prmcrpals 51gmftcant beyond 0.05. Table 56

shows that principals finished the course wrth a greater mtentton

f
Y

'.also srgmftcant beyond 0.0s, to work -on the _1mprovement of

‘Quéstion Three: Observatlon Elements

.lookrng for many thmgs drfferent' than they were- before ,takrng L

1nstructton m a specrﬁcally 1dent1ﬁed area .

A glance- at the resul\é obtamed on questlon three shows

clearly ‘that . in therr teacher obser#atmns -the - partrcrpants are’

the course. In most 1nstanees they name - specrfrc effective

-teachtng practlces taught in the course as behayiours they w:ll‘-

‘now look for from their teachers Thelr answers support thetr log'l .: |

and mtervnew comments. that they now have specrﬁc ttems to look

«.vfor' that wrll replace the general obs.ervattons- they_-;_rinade.

%

£2)

L

prevrously " ' | T e

. i . R B
. / . . X e C e : ‘_

,questron Ftve' Obstacles to The Role as Instructlonal

Leader

There is no clear change in pamcrpant answers to thts

b

uestton between the pre-test and the post-test A look at, ‘their
answers shows that most strll hst two prtme obstacles lack of - time

and amount of paperwork There does appear to be an aw,akemng ’

# ,;

ke
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v-'awa.eness of the need o’ meet teacher resnstance to change whtch i
vlS menttoned many more ttmes on ‘the post test than the pre teSt . |
,Another mteresttng obstacle that appears on the post test ts one i’v '
partrcrpants peroeptlon that there 1s *lack of central offtce N
. encouragement “for 1mprovement " Thts' rcept?on does not seem _"_"A_}-"f\",:}

to be shared by his colleagues

'o of the parucrpants found 1t dtffrcult 1o, fmd

1ng thetr mstrUCttonal lmprovement functton s

to suggest that it lS 51mply a matter of therrz C i

Questlon er. Resrstance Skrlls ) o B
| Partxcrpant answers to thts questton are less clear than

N would be desrrable However there lS a deftmte pattern 7of
responses that show the use of .the’ commumcauon slulls taught in

the course They are aware of the uses of these sktlls if still

lackrng in practrce The other trend apparent in the tests is a Q
change to a more posmve and confxdent outlook . Parucrpants :
”‘appear to be much more conftdent about usmg the background -
_ _,matenal and the commumcatrons sktlls they have . learned to meet
n‘v_.teacherlresrstance | - -
| ™
'.'?Questton Seven' Teachmg Acttvnty Suggesttons

" Both the Learnmg Styles mformatton and the SDLOC-»

- ‘Perceptory Learmng Process -mformatton from the cqurse is

;evrdent in the suggested teachtng acttvmes given. Some of the
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.pamcrpants ‘have made an. effort "to' l:alanc‘e the number of
i actlvmes wlth the three learning modallues Others have trxed to
H ashow the - use of the SDLOC process in therr answers The
amblguous nature of the responses suggests that the questlon was'
unglear _' The 1nformat1?-n had llmlted usefulness beyond

o suggestmg that - the parttcnpants tned to apply -what they had

learned to the answers . ;
' R ’ - ‘s

ve

Key Themes in Log Summarles
O

K

The logs showed part1c1pant professronal growth as _the
aa
‘;' course progressed These- mterpretauons and selected quotauons-

. also »reveal much about partrcrpant 6xpe_ctat10ns and their

v o

conclusxons about the matenal

hog One: ...~

. N
© .- . . . ‘

N

B SN

Pamcrpants revealed reasons for enrollmg and ,expectatronj/‘
from the oourse " Almost all partrcrpants‘exp‘ressed a desire to
" fc 1mprove thelr own msxght and skifls in teacher supervrsron One-
| enrolled because she . was asked tQ, ahd another enrolled to ‘
ftmprove hls own teachmg sk't'l‘ls Intbrest was expressed if au; o
segments of the tcourse materral as explalhe\ m the overvrew -

-~ T

*\Toplcs that dld not 1nterest one mterested another partrcrpant

R}

LogTwo o AREEE S '

The frustrauons of partrcxpants as. they swere placed 1n/ :

i unfamrhar srtuatlons became evrden Edward Evans sard l felt‘

i
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b

‘
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Log Three: e

Partxcrpants began - to express an awareness of thelr own
1

values belref& and btases Mlchael Musselman satd ‘ Th‘e‘

presentanon of effecttve _teaching practtces has made me aware of
certam personal habits that may arouse teac‘ s’ defenses They-
began to see value m ‘the teachlng practlces and uses for ‘them.
~ Kevin Kramer sard that the course has been useful so far because
I know’ what to loq,lc gfor It w1ll greatly alter my observatton

techmqt_es in my classroom vxsrts Dentse,belte_ved that ,the skills

taught had, - gtven ‘me some

some dlrgctron to pursue I w'l use. them' m the classroom W1th

. students -and in the supervrston of teaChers and parent helpers

J',

A

>

The fteld dependent coachmg mod,el was al clear Hfavourite chorce

of -the group because of " its. flexrbtltty, 'ver,sattlttyu‘ afnd"

c ’ o o
uncluttered' slmpltcrty. T P .
Log Four: "~ | - ‘ Lo N

Comfort -with the materlals began to""“appear wrth an
understandmg of ‘the- utllrty ‘of the skllls - | Most parncrpants began

. to beheve m the concept and the proc S - Fred 'Foremost satd

o

My knowledge 0f eeffectyve teachl'ng practr”‘ ' has expanded by

puttmg thmgs that I have ,kno-avn mtumvely or from expertence
intd . a theorettcal ffamework -T 'ngs now’ have l’abels anH can be

categonzed The KTAV an _'

Valuable ~ The course has conftrmed many of my . personal

'_srght _into coaching teachers and

\

questtomng strategxes matertals are -

ooservanons and . Judgements about what is good teaching.” - Larry -

echoed "My knowledge base 1s greater than before I have had a

%‘l"'.'_ .



noddtng acquamtance w1th many of these practrces but fmd now

they are fallmg ‘into place. 1 found the KTAV stuff great.” I've

-heard about klds havmg drfferent modalltles but this made sense

-and I can now buy into it a lot more \He contmues "I've been

more aware of the usefulness of coachmg mstead f evaluatron -

because -of background - both through umversrt_y cour_ses andv

,expenence Tve been more. prone to evaluation, so I did at first '

‘feel a resrstance to coachmg, v d

[ ,,'

""'Its my “own res:stance perhaps that needed changmg most of all "

James sald that’ thew course, "forces you to re-evaluate and reassess
you own teachmg stvles and learnmg modaltty preference It s

helpful to know where. you ‘are comtng from in order to assrst

tcachers wrth growth po,tenual " Bons sard "It. has caused a» re-

_examlnatron of my. current methods - conflrmed some and mll

~reflecn_on.".. Harry gamed a gréater sense of responsrbtllty in”

set new;, dlrectlods for- me upon cornpletlon off course and

L acknowledgmg the- posmon of the person (teacher) beingy coached

B and -a greater apprecxatlon fo<r the sklll requu’ed in coachrng

1y

toward—s greater 1mprovement . L ._-} _
R I LR ot ey

g R

LO FlVC" v R ) . b‘ . ' » e o . . “-l s e ,?\; o \
o g O S UL R g
t'- _f P arll(ilp;\}‘i:s shared athetr peréepnons of th“err strongest and

weakest area

partlctpants showed dlffer;ent strengths An area that .was. 0"":’

U

. . . - N '," a.

' person's greatest" strength‘; was ,the next person_'s greatest

weakness. -, - . 7 e

study from the course . Oqce agam differ nt

-
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Several partncnpants conftrmed therr beltef m the course and

1ts effect on them ~ Gary - sard "It has clearly helped.. me to

drstmgulsh between evaluating "and coachmg ” Ned said, "I made

Y

clear ‘that [ now have sufftctent tools to do some’ coaching work."

And Mtchael satd "lt made me aware of a dlfferent framework I

o
O
v

mtght use. - (fromra' perstnal common sense’ bras to a ..

knowledge/research based approach . = Carla said  she had

.tang1bles to work on.p' I understood the theories behind the

questtons | e N

‘\'partrcxpants expres,ged a wrll,mgness 10 recommend the

?

_&ur 5 _ others-. Faced w1th a chorce of teacher/admlmstrator
¢ iy o

combmﬁtrons as partrcrp‘ants there was no clear preference All

pOSSlbllltleS were popular

v

Asked about desrre to attend ,a remfareement sessxon m the

fall all bu;t two reSpondents expressed a desrre‘to attend such a

semtnar One partrctpant ,sald "There should be one every yeur

; %,
Requests for COhtent of. that semmar rang%é‘iirom more of the

Tty same to ;equests for work on each specxftc area o ‘. -.'
Profrles - Key Themes : ;, . -", -a': ',' , .'f‘.‘";,:_;-'. *‘,‘

o

aThet majomy of key*themes that appear "l the prof'le,s are v

povae refléctions and comments - made by pa“rtlctpants apom the

L4

course or therr personal growth 'They also 1dent1fted weaknesses

S'

of the program and made suggestlons for 1mprovement e

<

¢ . : - N

.

&
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CourSe content
Carla Edward Gary and Ned all referred dlrectly to the

‘practicality ‘and usefulness of the course.. Others 1dent1fred

havmg successfully used specrfrc skills. Carla sard "It was not just . :‘-4:,‘;'.",

idealistic and »theoretrcal " Larry spoke of the adequate resources

- Mrchael hked the research artlcles which could ‘be gtven to staff

Denise mentioned usrng fhe verbal skrlls ‘with teacher aides and Lo

.« Andy and Edward enjoyed success applymg them ’to their

students. “, K
.~ One of the ‘most apprecrated aspect of the course content

- was . the common vocabulax;y and termmology that participants |

: became accustomed to. usmg Several’ mentroned this as a_ strength

“of, the course Gary spoke l.ughly of the common language" that
wrllL allow admmrstrators to’ talk about the Iack or excellence of

: techmques Denise sald the course gave her specrfrc labels 0

: 1dentify effectlve teachmg prac?@\lidward now. ha,s the-" ‘ '-‘1' .
" _

o

¢ vocabulary 10 specrflcally rdenti'fy a techmque in use and link it to |

o ! an obser/v’ed behavrour Mlchael l’r}(ed the | precrse v\ocabulary and
tcrmxnology and Ned satd "I can categonze certam behavrour 3
t:)i Muoh growth" and u‘tdrvldual dévelopment came*frolm the

drscussro‘nl ‘and- sharlng of 1deas Larry felt that the collegral

relaxed atmosphere of the coufse helped hlm in gettmg to know

,:‘. the ot.her admrmstrators better 3 Iona apprecrated ,"the?'

\c R
opportunlty to edlsbuss techmques and research based materlals
AN

ﬁnth her colleagues DemSe mentxoned that "Although I was not

a.lways' in agreement wrth the othe_rs, I beneﬁg_ted' from the

’ : d

k, ‘ lt

L]

.
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discu'ssion.-" Kevm and Gary all called the mteractron a strength of

”thevcou’rse. Fred enJoyed the drscussron more than the theory

'f‘\“':

L"Attit'udes- and Beliefs o ;Q- ' o ', f) :

Modellmg of the effectlve practrces whlle teachlng the course lS )

1mport'ant At least elght of the partlcrpants spent time analyzmg the o

L 3

g _1nstruct10nal practlces of the’?rmstructor They commented on the_

(

match between hrg own '*and what” he was teachmg Fred,

.found the mstructer "kept 1 1deal' and was aware of the skills. in
-use, Gary said- the mstrucror made the course excmng by hvmg

example and noted that the mstructors con51stency "had a posmve

effect " 5 ) h.J C , .
' V_ Many of the ’;;i{;tmpants expressed their satlsfactlon wrth the

ke outcomes of the courSe They beheved that 1t had gtven them the

~

. abllny to embark on a coachmg program as opposed to an evaluatlon N
w*"%lérogt‘am Edward ‘'said it had grven hlm the tools "to approach and - -

mmate coachmg w1th teachers and that he now saw coachmg as "'not-" .

evaluatwn - but helpmg " James sald the course has gtven h1m the

observatlon‘, analysrs drscusswn and knowledge skrlls 'to work w:th
_teachers to transfer better teachlng practlces Kev-rn ‘has “the ;tot'ils- .t‘o?_ "

« B [

A a.dapt " * '_ . "- v
Larry sard tha‘t pnor to takmg the: course:. he had only a’"basal"
',knowledge of the effectrve teachmg skills and commented that he. .

was comfortable wnth the 1deas because he had the Opporumty o .
" contrast the new materlals wrth what he had #earned' m prevrousi‘
Vclasses 4 thh 'this . recogmtron came strengthened belrefs .in thef-

Y

value of 1mplementmg the skrlls. Bons is - glad he took ‘the: course



4

because it reaffrrmed much of his prevrous knowledge and made hxm
'feel good about his practrces and those in his school |
Partlcrpants felt that they had been grven the tools to change
therr teacher obsérvation - base from ml’umon to research based
specrftc practlces B:)ns calis the methods. * 'more spectflc as opposed
to self—taught " He says he was prevrously usmg many of the skllls

unconscrously, and now is usmg them’ deltberately , Fred belreved

that it clarlfred and and remforced the more positive aspects of hrs

current teacher observatron and conferencmg techmques but that in -

the past he Just "knew when he was seeing effectlve teachmg Now

he is’ able to break a lesson into specrftc observed skills' for whrch he

has conv‘auent labels Harry belleves the COurse helped htm move
from gut feelings to ospecrfrcs m 1dentrfrcatron of teachmg behavrour
| and in ‘giving him "jabels, ways to say, - what he . has seen. o

Flve admrmstrators noted thetr strong tendencres to see. the
v..weaknesses before the strengths | Iona and Lan:y felt they -had at
least partrally overcome thrs tendency. whxle the Ned was able ‘to set

-'them as1de to work wrth the strengths firs’. Kevin felt a st‘rong pull

. to have to correct those weaknesses immcdlately, but recogmzed the

Vil <

need for pattence Mrchael say he rs u?ble to work on teachers
_havmg strengths unttl he had dealt wrth al

survrval level teach_ers.

N e . o4

"‘Crmctsms and: Suggestrons |

Most of the parttcrpants cnucu,ed the ttmtng of the course tfs 1ts B

) "greatest weakness.r Andy, Edward Fred Gary, Harry, James, Iona

Ke in, Larry,. and Ned all found fault wrth the trmmg of the course ‘a

-

:vtrmtng senes selected by themselves earlter over the objectrons of _

BN “

‘e o B

k]

+
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the mstructor Harry, who had helpe,d to arrange the course

«

R m;en»slve five day long summer course. - e :

. :dorng Some had suggestlons for ‘their tlmlng preferences although:

c e . N - ¥ . '
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,expl'essed ’frurstratron wrth the time line and that was partly my

g 'there was no oncensus ‘Some would have preferred up to twelve

E shorter sessmns over a longer time, and others spoke in fa’vour of an

.. The only classroom teacher in the course suggested that it

f".-,'.shoul)d place a stronger empha51s on the fear that - teachers feel

- before belng visited for evaluatlon She stated Admlmstrators often

jdo not reallze the intensity or the. lmpact of these fears ‘ Thrs is in

. sharp contrast to a number of the admrmstrators who openly stated *

they did not bellev“"}.

1nvolvement in an. 1mprovement program

-,

theﬁ’l‘ teachcrs would offer resistance tol'
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Summary of The Study ‘

| iﬁgﬁSChapter Six

Conclusions and Recommendations

Thls study examlned the cour:

[‘e vels® of Ettgcn gngss (Barkley,

"offcred in Alberta. under

“the sponsorshrp of the Alberta Teachers Assocratron The cousse,

developed orlgmally for the Unwersrty of South Florrda in nhe C '
- .

Umted S’tates had not been prev1ously empmcally tested

Chapter one reviewed the lrterature on coachmg to date

The term’ coaching originates in1980 -in- the work of Bruce Joyce '
and ,Beverly Showcrs who | provrde the £oundauons for coachmg. ;
(1980 384) Resear\h was revrewed that supported therr work'

related 1t to other. ar‘eas of study, and showed other study related-"""

‘.
ooy

to the coachmg concept

'Joyce and Showers flrst su'gges’ted the possrbrlmes of

-coachmg in 1980 They then tested the concept m transfer of .
B tralnmg ‘(1981) and in peer coachmg (1984 50) .Their concluern--
was. that the use of coachrng provrded a near guarantee of suéccess
‘in achrevmg vertrcal transfer of new. teachmg practices (1983 26)..

It recerved support from other researchers such as Davrd Berlmer

W7
&
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-'_..‘7;;‘andp Bemstctﬁ 1985) '_-_.-',.“4 Lo

. pracuce v . .

b o =, L oo . K A -

»

(Brandt 1982 1'49 and Madelmanunter (Brandt 17585 64) These

researche?s promote the use of coachmg'to dragnose current

practrc;e of ad Qeacher and to facrlltate .rlnprovemehrt of that';_.f}

. . ,.f
! . ; . . .

Y ,', PR

Joyce and McKrbbrn (1982) showed that rnservrce staff |

development was most successful wl,),en 1t reached teache-rs at

“their professronal maturlty level ﬁllckman (1980) Showed the

need ‘to 1ndrv1dualrze staff deve‘lopment Joyce Hersh and"

& -
"
.

M\o-Klbbm (1983) showed that addrng coaehrng to other current,_"

_practrces of 1nservrce staff development was a way to” grea y

\
increase transfer of that tralmng ' Guskey (198‘5) showed that dt

was essentral to help teachers become successful wrth° a- new

teachmg practrce in thelr own classrooms before they would

%

3

-
I

accept a commltment to that practi‘t:e o o e S

. , .

The proacttve role of the school- based admrmstrator in- staff

development has been greatly e’hcouraged It ts demanded by

teachers (Young and Herchberger 197‘5 Nrckel Traugh and

tab.

Trlford 1976) an.d suppOrted by researchers who have stud"”%d

gghool effectryeness Sweeney, 1982 Kuzsman and Harte 1984'
"McCormack Larkm 1985 Wrse, Darlmg Hammond Mclaughlm

,.tas

' Reasons for the farlure of other professxonal development ‘to'?j; )
be. 1mplemented were rev.tewed Barth (1985) showﬁd the need_f";
'_for adults to create therr own conceptlons of quahty before theyc-
'1mplement ermproyement, Lreberman (1982) showed the need tos

v.relate new 1deaS' drrectly to the students under a teachers care td"i-:f

A
A JFB
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Abring'about implementation.' Mc'Laugh‘lin "'(‘1‘97'6) suggested the
;o need.,f,Ol’ "'mutualv adaptation ‘to brrng about 1mplementatlon of |
e new ideas Each of these requrrements for success is implicit 1n
o I coachlng" ' | | . |
‘A number of coachrng programs have been 1mp1enlented
.and are dlscussed in the lrterature The Edmonton Pubhc School
Dlstnct (Mrreau, 1983), St. Stephen New Brunswrck (Jones, 1985)
: and Santa Clara, Calrforma (Servatu's and Young, 1985) afe . among 4
those referred to. .. L S
Opposmon to the coachmg concept 1s found only +n a study
| done by Ruth Wade (1983: 53) Her arguments against 1t ‘are
refuted by Sparks (1984). . B
o Chapter Three revrewed the methodology of thls study I
| descnbed the formatron and uses of the pre- test the posg—test the
1ntervrew and the partrcrpant logs If descnbed the selection of
parttcrpants 'and the groupmg of these partrcrpants mto subgroups
«for analysrs “In addmon to lookmg for changes in-. the. total
,"-t- sample, changes we§ sought m groups drvrded by expertence"
| = schqolt level educauo‘nal “level and ad%mrstranve posmon _ }
Chapter Four provrded ‘the data -e&llectron Thrs collectlon
mcluded tables showmg the pre- test -and post -test results ‘and
comparrsons by subgroup Also 1nc1uded were copres of
parucrpant responses to open ended questrons from the pre/post
- test summarres of partrcrpant logs. and_. .profrles of each o

partlmpant based on ‘the rntervrew results |

- I 4
272ﬂ _



| e ,7.273
Chapter Frve prov1ded an analysxs of the results found mw the .

, data co,llectron : The tables were exa‘mmed to- determme results

Yo

'occurrmg ‘with -2 probabtlrty srgmfrcant beyond 005 and 001 o |
i ,The open-ended questron .responses “the log summarres_ and the | |
%,grofrles were exammed to 1dent1fy changes in attttude or . belrefs .
e importfant and/or recurrmg themes were. identified.- e

v T o, . ‘
. B

TR Partrcrpant attrtudes ?nd bellefs began to change durlng the

. e

th1r¢ sessron " By session ‘fotur) most were feelmg cMable w1th N
: the new rdeas and learnmg and were expressing confidence about L |
| ‘theg abrlrty to " apply thtsm%B Thrswconfrdente was supported by the R
mtervrew results wHtch 5howed that - the parttcrpants beheved, ,' . ', i )
. that they had learned a great deal and were able to apply lt at the .
, end of the course I . o R |
| Chapter Slx 1ncludes concluswns about thls course as drawn'
from the data analysrs and suggesttons for future offerrng of the |
pourse Answers to the broad questlons proposed at the begmmng |

L of the. study are glven o e

”
N DR | §

K]

.Conclusi?on"s‘ : . - o SRR o

‘ =y A number of conclusrons were possible based !on the data,

J _collected Jnformatron was available m atiswer to all of the broad g

. question - proposed at, the begmnmg of the study The study was = \\\

an, exploratlon of admlmstrator behavrour as it was affected by. |

. . the program Coachmg Teachers to Hrgher Levels of. Effe ness.
v‘ offered in Albeﬁa under the sponsorshrp of ‘the Alberta Teachers
Assocratlon.f : The purpose was. to 1dentrfy changes, if any. ‘in the

attltudes, belrefs .' and behavrours of the admrmstrators

L



.

partlcrpatmg in the pro;ect and to compare lhe fmdmgs wrth the
' stated goals of the program ~ Data gathered provrded 1nformatton S

"_'pertment Eo the followmg broad questions | ’

fi?}"."fWhat changes in attitudes, beliefs -and behavrour's o
occur to administrators enrolled in the ATA sponsored

program. Coaching Teachers to.Higher Levels. Of ' _/ s
- Effectiveness ? o R
2 To what extent do parttcxpants m the program beheve e
that the course has contributed to improving their RGN < SO
effgcttveness as instructional leaders T wE s
3 To what extent does the program hve up to its stated o / e
goals" o A L. o ./ '
Pamcipants noted changes in thelr attitudes relatmg to . 3
resrstance to the course, in the change from negative to posmve *“

' ‘observattons of teacher and m thq development of an open-‘
"minded approach to teacher observauon | V '

A typical - comment was that of Larry Lewrs who mentioned in log
vfour that it had been "his own. resistance perhaps that needed'v

"' changmg most of all." He proceeded to say, "I've not totallyv
. bought m yet but ‘am almost there." Later in the interview he
. said that he believed that putting’ the sktlls to work in the. . fall |

would make h1m acomplete believer. . " REREE o L e

| " Five admmlstrators discovered in themselves a tendency to ..

look fo.r the negatlves*at the expense of the positive when - '.:_. ke
Vobservmg teachers Four of ‘them reported in the logs that they
| had overcome or compensated for thts tendency The fifth at first

| passed the problem off to other admtnistrators to dp the coaching

%.

/
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' -_::Ei‘so he drd not have to change and later commttted htmself to

_~.":change by embarkmg on a coachmg program It remams an
‘-._.mescapable concluswn that this. course can change attttudes - not
) ;,'every‘ ti‘tne for every person but with a htgh degree of success

Changes m peﬂ?onal bellefs also appeared in thts course
__A'Se.,veral examples 1llustrate well these changes:. Mtchael found he
was~ ?oo . "authoritarian” and identified “ways' to downplay thxs ,
Kevm wrestled wrth the bellefs he had about bemg blunt and : _'
forthrtght about faults to brmg about teacher 1mprovement and

s concluded that it [the slower coachtng process] 1s nght James

sard the course "changed him by exposure and that iv. lforces you

to re- evaluate and- reassess your own teachmg styles a process
e

1.
,,_,'_»._;he concludes is helpful in he]pmg other teachers reach the1r

- growth potenttal The open mmdedness fostered by the course

was best stated by Demse when she said, "I have learned there

are  methods whtch are more lnkely to brmg a.bout change

.'l‘t.‘ ’ : - ) M : //’l‘ n_ .]
Behavrours changed as a re,;ult o(lhts course as wcll Some |

: acceptmg a teacher where he 1s at ...

made 1mmed1ate shlfts Typlcal was lora who was -in’ the mtddle o
" of. an 1mprovement program with a teacher when she began/the - . |
B course She changed some- of her approach and says -she wxll

convert entirely - to coachmg w1th 1t m the fall. Others mclude |

-Andy,, who has.revamped his lesson. plans | Carla,VWho ’

‘. 1mplemented the KTAV strategtes rmmedtately, and Demse who ‘_
f-trred the commumcatton skills in: her work  with a teacher ande

Most have used some of the practlces and found that their" success 2

el
. . ) ’ ey {
./‘- - . N . . . . N



objectlves to a great extent The objectrves as - stated in a

. were:

strgn‘gthened therr belref’ in them. = MOSt pa’rtrcrpants have

;c’“ommltted themselves to .embarkmg on coachmg w1th1n therr- .

-~
schools in the “fall. Several spoke of the motrvatronal aspect. of the

the -most stgmﬁcant behavrour change was noted by Edward when g

he pomted Xngt that c0ach1ng was changrng them from."evaluatron

to helplng . o L

- El r@ PR I

fyThe course had the' stated'objectives of incr'easivn'g

"participants 1mpact on “ teachers’ perfor'mance" in three ways

'Results obtamed ln thrs study show that the- course met its -

"Performance Learnmg Systems course outline sheet (Appendlx A)'

-~ )

Y

- To mcrease partrcrpants 1mpact on tea-chers performance.

- a. Knowledge of research -proven effective teaching,
,practrces ' ' ' = .
1. Questromng Techmques : o '
2. Verbal - Skjlls . ~ o N
. ~ 3. ‘Nonyerbal® Communication ' '
\ 4. Dehv’&ry of Content ;

b Practice in identifying these practlces as well as-
recognizing their absence.. .
c. Communication skills to effect positive change in

* teacher behaviour based on current practlce
and educamonal research

First the course was successful n provrdmg knowledge of

research-based effecttve teachlng practlces This success is

Q

_ 'po1nted out by the nine effective teachmg practrce items . on whrch

the parttc1pants show a" srgmflcant change

1.  The use of pause perrods in questronrng,. .

b coursé that encouraged them to try the skrlls on the ]Oh, Perhaps~ o




2.

=

' demonstrates understandlng, 7 and

The '-inipact of 'teach:e‘r non've'rhal }.hehaviour ~on ;:classv"‘
?.m'_Omerttu'rn. ‘ . el ‘ LT o
3. {I‘he delrberate purposcful use of teacher n’bnverbal
o behavrour e v " |
4 The varled use of krnrsthetrc tactual auditoryl"and v'isual.

teaﬁ:hmg str tegies, i-. = T R . -

-3
‘The matchrng of KTAV strategles to students’ learnmg styles
:,The use of srmrlarltles and" dlfferences to build a context for

a°lesson,

The use of lahelling for new terms,

The use of new matenal by students at a level that
: t

The use_ of new materral\l 1ntegrated'_i‘with\-.;\ﬁ. previously learned»

material.

 The success of the course in transfemng knowledge was also

_shown by the twelve partrcrpants who 1dent1f@d one. or more - of

the effecttve teaching practices as the aspect of the course in”_~'

whroh they felt the strongest. Many have already star_t‘ed malclng.

. plans to expose their’ teaching staff-_to the knowledge either by

coaching or inservice Typical examples would be. Borrs -and Larry

;'h% plan on worklng with thelr asststant pnncrpals to expose the ~

] » o .
‘Test of thelr teachers to the matenal R

Second the course ‘was_to grve partrcrpants practrce in

' 1dent1fy1ng these practrces as "well as recognizing their. absence ' v‘i‘*‘frj

‘Once -again several part)crpants mentloned in their logs and

proflles that they apprecrated the exposure to watchrngvother

PS _ o

~



" teachers practrce the skllls and that 1t had grven them a clearer _ '
focus for’ their classroom obscrvattons Demse \vas one T
admrmstrator who found that havlng the opportumty to watch

: thmk about and dtscuss the ftlmed teachers gave drrectlon to her‘
‘_own thmkmg o o ’ ""i‘ R -
\The thrrd ob]ectlve was' to 'glve - the partrcrpants_.
‘ commumcatlon skrlls to effect posmve change in teacher‘
behav1our based on . current practrce and educattonal research |
By log thiee at the end of the second weekend most partrcrpants |
-were expressmg some . degree of comfort with" these slnlls Typrcal
'_“of responses that acknowledged the strerﬁth of the posmve
'remforcement and the power 6f recognizing’ the agenda of the ’
teacher ‘was that of James wly said the commumcatton skills had :

given, hrm "an abrllty to - direct “each acuvrty towards your [my

own] goals. The course is effective at tramlng the neCessary'

commumcatlon skills.

-~

ThlS success is supported by the learmng the partrcrpants"
-shpwed in meetmg res1stance They showed an ab,rltty to
recognize when ‘to - use each sktll taught and expressed much
\'confrdence in their abrlrty to meet resistance. What hesrtatxon \m L
expressed will - only be overcome wrth practtce v Pt‘actrce and
-.future remforcement of what has been ‘taught is important.

~ Not every parttcr_pants attitudes changed as cbmpletely as S
the course designers 'may have hoped Yet, even those who may
‘nejmplement full coaching programs recognize the power of the

process and the strength of the skills .they have been gtven and'

A
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‘;'appre:cia‘.‘te the e'ffective"f teaching pr:act.ices:%~ i?nfor"rn'at"ion"-:and the
L com‘munica_t_iOn .skjill’s"._. - The  course wrll not be completely
.SUCCessful:'zwith‘ ".eyeryon'e The ‘charts, logs and Pl'OfllCS Stlll
_suggest that most admtmstrators w1ll beneflt professronally from
- ",“takmg thlS course Lelthwood and Montgomery (1982 336) noted

-"that "Effecuveness is clearly a contmuous rather than a b1polar

condmon Perhaps the change seen reflects the tnd1v1dua13'

.-_stntton on the conttnuum

B

Recommendattons For Course Offermgs

A numbcn of recommendauons concermng the way the

vcourse should be offered arlse from - thls ‘study. | . These concern ‘
" course ttmmg, participant pamng, ‘instructor se'le‘ction:,,' and
encouragement to attend.

. ¢ . .

The timing of this course was criticized by twelve of

- fourteen 'participants. ‘The course 1s desrgned to be. offered in any

‘one of several time formats These include:

1. One three hour sessron each week for twelve weeks, / :

2. Six six- hour day -long sessrons spread over’ three weeks,

3. Four nine hour weekend sessrons or

4, Thtrty -six hours of mstructlon in one week

‘

The selection of four weekends three hours Fnday mght and six

e

hours on Saturday was made at the request of the D1v1sron

_personnel orgamztng the course. Many of the parttcrpants were

-drrvmg ftfty miles to. attend and at thetr request and over. the

objecttons of the tnstructor the Frrday was dropped and nine S

hours of c]asses were held on Saturday» begmmng .with the second .

-



weekend Thrs condensrng of the course made rt drfﬁcult for all to o
absorb the quanttty of 1nformatron presented each trme Whrle.'
the results still show a . srgmfrcant mcrease in the partrctpants, o

knowledge the . recommendatroh arrsrng from thrs course. rs that

v

whenever possrble ‘the,. course should be taught in’ more frequent
ot short segments o _

‘The course is also desrgned to be taught wrth erther of twb

7 combmatrons of teacher/admr rstrator partrc pants:

1. coachmg trarnees (admmrstrators or t&chers) only who»

practtce in” “class with one another and 1n therr own. _]Ob srtuatrons

TN s
P o

wrth other staff members as they chogse or . o )

A

2. admlmstrator and teacher parrs who practice wrth one’

Pp—

another tn class and attempt to put therr leammg to: effect back in

therr schools N

The Dlvrsron prrorrty for - thrs course was to fund its

admrmstrators and expose them to the benefrts of ~the - course

Thrs ‘was successful Yet many of them felt that havrng a_partner
workmg wrth them both at the course and practrcmg in the school
would have mcreased the. effectrveness of }he course. Eleven‘_
partrcrpants sald the course should be offered to  pairs. Offerrng"
the course to parrs would ensure the partrcrpants 1mplemented
the skllls through practrce in school at the same time -that it"-__
ensured the skrlls were mtroduced to a school and. were vrsrble tov
~non- partrcrpattng members of the staff The recommendatron

ansmg from thrs study is .that- whenever possible the course

- should be taught to pairs of partrcrpants from the same school ‘or

~

~
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sarea who are able to practlce together the new sktlls between

Etght partlapants mentloned in the logs the posver andl ,
AN remforcement of havmg an’ mstructor who practlced ‘the sktlls m"
,'_ hts teachmg to them They belleved th)a‘t’\ the mstructors abllrty to_ E
A-,' ~model the Skllls he was teachmg strengthened the ‘course greatly !
Typrcal of parttclpant reactton was Garys statement "Th_e
mstru\tor consrstently hved up to. his' teachmg ’I’lus consrstency-.-
had a posmve effect " The recommendatron arising from .'this

istudy is that the A , the sponsonng body, should contmue to

~select” -as tnstructors 'nly those people who have s1gmfxcantf'.
vexpenence and famxhanty w1th the other courses on whlch thlS.

\“onetsbased , R R |

| The' strong posltlve results\ 'recorde'd ‘and comments‘

‘expressed by partrcrpants m thlS course suggest the hlgh value of

_the course for updatmg mservrce admm{:';;trators and teachers.

5 ,"f_

.. thit " has also bee‘ﬁ

ralsed elsewhere thts course should be glvgl 'crednt as a graduate i

S

One of the . partlcxpants made a suggestro

' level university course It was desngned as such’ for the”w
'Umversxty of  South Florida and s accepted ‘at many Umversmes
| and Colleges tn the Umted States The ATA should- contmue,
Voffermg and encouragmg parttcrpatlon-m the course . whtle
'attemptmg) to arrange wnh one of the Alberta umversmes for‘

RS

'credtt to be granted for it.



-l

hdy the researcher and the course 1nstructor were

‘,""’A‘-_'S‘bn' %use of the volunteer and hlgh commltmenl

""‘“;,,ggffm,., fpart;crpants -of“ the 4program thLS dual
R $o 1ﬁer rol_e may 4,Anot" _have',.affectedthe results. It
IJ W,ﬁ;y\gg{‘,fe _.‘sgrable'to have a second study done by a drfferentv_'f*w
‘resea’x‘che‘r l‘,o valldate\the results obtamed here __ A -study based
‘*3 . -'.o_n r;@e{r}rs@ taught with . teacher/admrmstrator parrs would be : ‘_/v‘
| 8t 3l \\:" Li\errmne» the extent to. whrch the 1mmedrate - ‘5
ordeﬁx_é’nt through pracuce mcreases the value for the j
.. -, , 8

d
3

seqﬁ&dary# school admrmstrators toward hands -on" in

X classroom work with therr teachers. Elementary admrmstrators
showed a much higher. level of growth in this course . Because - the
‘number of secondary admrmstrators was sO small (N 4), no final

w '
conclusrons can be drawn

_.t\thrs trme ’ A “further study of the
wrllmgness of secondary adrmmstrators to do do~ formatrve work
.wrth their  teachers is . mdrcated and also a re-evaluatron of this
course offered to a larger group ?of secondary admrmstrators
Lerthwood and Montgomery (1982 311) suggested. that, -
the elementary and secondary school_‘conte‘xts:\ are‘ sufﬁciently "
dlfferent .' to warrant lndependent atte'nt‘ion, . to the two

*)

o
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(d

- principal roles.” . Yet,; the secondary admlmstrators all - left this-

course pleased enough to necon@tend it to others. Perhaps

further research w1th secondary admmtstrators could suggest .

“ways in whtch the course could be tallored to" thelr special needs

\

One further area of research for whlch a need 1s shown m-

':‘.*.v_.i".thls study is that of teacher fear of evaluation. The oplmons of
"\ C‘".‘f}:‘the teacher partlcxpant are dxrectly opposed to those of the :'.
"'admmlstrators " There may “‘be a lack of ,understan‘dmg of the_
"\probl_ent.._ . o .

e

b
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‘Appendix ‘A

Perf"drmance Leammg Systems of New Jersey - is ‘the prlvate‘

- company who ongmated and market the course Coaching Teachers
Lo_Hlxhs:r_Ls_els_QLEtfesn_engu (Barkley, 1985) Distribution of

- the course in Alberta is handled by agreement with them by the -

Alberta Teachers' Association (ATA). The following  document is - ¢

provxded to the ATA by Performance Learmng Systems as an

[

'Coachmg Teachers To Hrgher Levels’ of Effectlveness'

Qe_s_gumm Th1s course is ‘designed to coach teachers to

perform at hrgher levels of effectlveness Superintendents,

-'outlme of the course.

"principals vice-principals, department chairpersons and

classroom teachers will be synthesrzmg the research on. effective
vteachmg. 1dent1fymg teacher strengths and areas for growth using
obscrvatlon based on effective teachmg research pracncmg the
;verbal .and nonverbal skrllwrtal to the ‘coaching process; and
practlcmg ‘the . conferencrng and coachmg process specrflcally

) e
-desxgned to 1mprove teacher performhxf\ce
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Qb]egn gs, To,lncrease part1c1pants 1mpact on teachers

a..

practices:

b.

‘ performance

Knowledge of research-proven effective’ teaching

3.
4.
P

‘Questioning Techniques’
Verbal Skills
- Nonverbal CommunicatiOn

‘Del'ivery' of Cantent

)

ractice " in 1dent1fy1ng these practices as well

recogmzmg therr absence

as’

Commumcatlon skills to effect posmve change in teacher

behaviour based on current practtce and educational research .
i
: »I fethods Programmed learning, case stndies,. role Z}gys‘
simuiations, lecture, grouprdis_cu:;ion. _ : ef
' \ | - ¥
| r li . mﬁ
~a. Open and Clesed- Ended Questrons Conﬁr X" and \
Leadtng Paraphrases verbal skills to guide- dtako o
predrctable desirable conclusions and decrease. ve or
argumentatrve respon;es »
b. Posmve Phrasmg, Supporting- Statement Empathy,
Statement Approval Statement: supportlve verba] skills for_ ?

marntalnmg drscrplme and butldlng rapport and reducrng the

number and

mtensrty of problems

-



!

e Memory, Comprehensron Creatlve and Evaluative
Questlons to increase proflctency at asktng all modes of questlons'
and to increase effectxveness of questions by a) mcreasmg clartty,

b) utthzmg pause penods and probes ~and c) respondmg
appropnately to correct, mcorrect pa,rttally correct and evasive'

answers - - e ' ’ .

d. Teache(rs Nonverbal Commumcatlon posmvenes -
congruency between verbal and nonverbal 51gnals usmgsspace as

a control techmque adoptmg a posmve mental set and generatmg

. enthusxasm through nonverbal means; showmg mterest and

mvolvement gestures to«be. avorded

e. Kmesthe Tactual Vlsual and Audltory Learnmg Styles

~—

will help admtmstrators to help teachers gam insight into how
»students learn Enables them to identify thelr own learmng styles
using an educauonal 1nventory and neurolmgulstrc techmques
Help' teachers® to use these observatlon skills in their classrooms
on a darly basrs to assess the learning styles of the students they
teach. Teachers will compare their. own learnmg styles to those of
their students in order to leam how to expand thelr teaching v
strategtes to meet the needs of al students. This sectton is taught
through fi-lmstn‘ps inventories role-plays, in- class practxce of
skills and three (3) filmstrips of classroom teachers demonstrating
the skills, ~ © |

f. In t‘hlis. sgetion parttclpants will Jearn the perceptual
process through which all students learn: same different, label,

operate and combine. They will examine the importance of each
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‘part of thls proccss and leam by practrcmg to nmplcment thcsc

- skills m ‘their classrooms " This section of the program employs 4

o

- programmed mstrucuon srmulauons lesson planmng, role- plaxs

and has three 3) ﬁlmstnps of classroom tcachers demons{ran g
the skills. | | |

g. Understandmg the role of the admrmstrator m 1mprovmg

-

lnStI’UCthﬂ

h. Participants. wrll be able to plan’ and 1mplement coachmg

conferences with teachers.. - S V

i. Parucrpants wnll be able to plan and evaluatc school bascd

.staff developmem programs
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Appendix B
- Agindas©

’.; 3 e

. Session One 'Ag'enda

Fnday Evg -
mtroductlon and dlscussmn of goals .
registration formallzanqn . '
.- pre-test S
overview: why, how, where
" Conferencing Skills: Agcnda Seckmg
OEQ, CEQ,CP "',
.~ Episodes 1 and 2 .
- f. Effective Teaching Practices: |
Modes of Questioning
g. Research Article _ -
Is the O.K. Classroom OK ? .

99-0?‘.»

Saturday am. (

a. Confcrcncmg Skills - , ,),
. " Episodes 3 and 4
T.\ Hamlet Lesson: Role Play

Action Assignment
"~ b. Ef}eeh.v&__,Tcachmg Practices: Quesnomng
Question Clarity :
Pause- Periods - ' .
. Probes _ : .
.7 Questions Card | o
' Acuon Assignment -

Saturday p m.

. a.._Confcrcncin'g Sk'il'ls_:»Mccting Resistances

-3—01 , )



o302 ¢
'PPES,SS,Aps - .
Action Assignment

_ Supportxve Skills Assxgnment
- b. Cqaching -

Stallmgs Model
- Hamlet Lesson Role Play

S ./
CTRYIT! YOU'LL LIKE I'l:' E . -
ENJOY' « _ R
Sessnon Two Agenda | 1 o -
_\ .S'hturday AM ' pes e e
8 OO a.m.

a. Ses‘sion Objectives =~ o
- b. Review: Conferencing Skills :
- Agenda Seeking: OEQ CEQ CP
- Resistance Skills: PP, ES ApS SS
Episodes 5 and 6

- < Resistance Overlap (p. 31)

- Role Play ‘
* . Demonstration - A .
10.,15 a.m. Coffee Break v - - -
10 3Dam c. Coaching : Stallipgs Model '
: ~* Research Article: Sparks (Appendlx) v
§ 5y , Step by Step Explanatxon . o ,
. A Role Play ‘ » . "‘ o e
,d. Research Article: ' o
. Strother “The Many Roles of thc Effccuvc
Prmcnpal" ‘ .
12:00 p.m. Lunch Break o _
1230 pm “e. Effective Teachmg Practlces - _—
v . Teachers' Nonverbal Commumcanon ‘ T
“Filmstrip/Tape - 3
- Guidelines _
Tactlcal Emplaccmcnt (p 60)
Action Assignment
Research Articles: : R ‘
~Hasenstab " and Starke "Doublc Mc.ssagcs"
(p-63) . |

: Barkley Nonvcrbal Communlcatlon "
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. 230 p.m. Coftee o T
~ 2:45 p.m.- f Coachmg Research Article: - ' ‘
oo , . Tyler: " A Place Called School" '
-~ Cross: " The Rrsmg Txde of School Reform
Reports
" Field Dependent Model
Step by Step Analysrs v '
Role Play _ L ' ‘.

v_ ' " Demonstration e
5:00 p-m.. Logs, Comments/Questlons - Adjournment

. 1
The' suggestion of a- ‘need”

coaching does not suggest that
- we are less that we could¢be. ¥When ‘an Olympic | diver gets a 10
" card for his’ perforfnance does he fire his coach ? When Glen
Sather suggests a pl ayne Gretzky, does he llsten ? It 1s
tougher to coaeh the gyest in. t fteld o
Commg Up: Ses,51on Three: Effe'ctwe Teachmg Leammg Styles _
e - o Coaching: Conferencing Model ~
| | | - Research Articles
- Session Four:  Effective Tqachmg Perceptual

“Interpfetation
Lo Coaching: Timing, Planning, Practice =
‘Research Artlcles | /
- Session Three ”Agenda_ | o I

-Saturday a.m.-

8:00 am. a. Sessrim Objectives = : o
' b. Revrew Conferencmg/Coachmg _ g
~ Verbal Skills: OEQ CEQ CP ES SS ApS - Sk111 route
LCoaching Models: Stallings, Field Dependent
C. Revrew Effective Teaching Practlces
Questioning Strategies !
Nonverbal Commumcatlon
d. Coachmg Session
Research: Guskey, Dunkin and Bxddle

1 %10:15  Coffee Break : -

" M " ¢ . )
o e ) . . . )
g ’ . e
~ - B . DS



10:30

Modalities

©12:00 ‘p.m

12:30

Article

Wilen_

- 5:00

Agenda:

 8:00 a.m.

| 304
Q s,

e.~_Effe_éti've Teaching ‘Préctice_s:- -Léarnipg'

Classrooms Exercise
Personal Preference Inventories

Neurollnguxstlc Research ~Filmstrip .
Lunch '

f. Using Modalmes in The Classroom

Triad Actlvmcs
Research Arti'cles Barbe and Mllone ‘Modalities

. | 7 Goodlad: A Study of. Schoolmg
Coffee Break ' _

g. Coaching: Observational Practlces

Readmg Comprehensnon Exercise
Bescribing Behaviour  Exercise
Anecdotal Note Taking'
Observauonal Scripting: Hunter
Practice Session
Conferencing Model

Step by Step Explanation

. Research Article: Kindsvatter and

‘Role Play
Demonstration

~ h. Research Article: Alfonso, Firth, Neville: Q!(1[1 Mix

i. Logs, Comments/Questions - Adjournment

L

Excellence: That which we will

always be striving to achieve .!

Session Four

-a. Session Objectives
b. Rcvnew ‘Agenda Skills
Resistance Skills - Percepnon Check
Questioning Skills - Clarity
®  Teacher Nonverbals - Pairing Exercise
4 _ Tonality Handout
5’I‘AV - Barbe and Mllonc Inventory



10:00

LY

10:15
11:15

12:00
12:30

2:00

3:00

4:00

- Challenge

Cbachmg Models - 'Er‘ltry Biases Exerc1se
... Three Models
_Coffee .. .

c. Coaching Practice Session :
d. Effective Teaching Practices: SDLOC
Programmed. Learning
Filmstrip and discussion

igh SDLOC _
ading Comprehension Exercise
brd-Learning with KTAV And SDLOC
Lesson Expansion ~ AT
f. Coaching: Implementation S
Consideration of Teacher Level
Timing '
~ Research Artlcles
Personal Appllcatlon ,
g. Guided Practice S *
Coaching Role Play and Demonstrauc\n
h. Post-test ' B - &
“Comments and evaluations —
Certificates '
Adjournment

Why should we coach ?

Give d man a fish and he ea‘t.g'for a day.

- Teach him to fish and he eats.foreter.'
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Appendik C
Pre-test an_d.~ Post-test

Pre-Test: Coaching Teachers tg Higher Levels ofvEffcctivenes's

1. To what extent are’ you abIe to Judge the exlstence 6‘5? |
the followmg in the observatlon of a teacher )

| KEY

0= not at all 3 = rcasonably able
1 = somewhat able 4 = very able -
2 = moderaLcLy'-able 5 = highly able
1. The use of a variety of levels 0 1 2 3 4 5
of questions | R
2. The use of questions that are 0 1 2 34 5

clear and understandable’'to
the students = .

3. The use of pause perlods in 0 1 2 3 4 5
questioning . , ’ o
4. The appropriatene$s of . o 1 2 3 4 5
-+ teacher responses to student ’
: answers ‘ SRS ‘
. 5. The impact of teacher ' g 1 2.3 4 5
' nonverbal behav‘Yur on & - ' '
class momentum : = : T
6. 1he deliberate and’ purposeful 01 .2 3 4 5
~teacher use of nonvérbal : : ‘
behavxours
i . zé ‘ 2l 4
e 306
\ | v,

Ay
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‘ 7,

o
the varied use df_- kinesthetic =
-tactual, audltory and .visual

teachmg strategies. (KTAV)

8. The matching of KTAV

_strategies to students'
learning styles '

4 f9.' The use of similarities and

r

- differences.to build a cohteXt _ <\ :

for a lesso

10.The use of abellmg for new

terms

- 11.The use of new -material by
~ students at a level that -

demonstrates it is understood

12.The use of new material -

integrated with previously -
l=arned material

807

2 3 ’4_ 5
2 3. 4 5
2 3 4 5
2 "3. 4 5
2 3 4 5
2 3 4 5

2. To .what extent do you work formatwely w:th teachers
to accompllsh the followmg

/

21

2.2

23
24

25

KEY: not at all

- .

identification of teacher strengths

identification of teacher weaknesses 0

identification of areas for

_instructional growth

thc 1mprovement of mstrucuon in

- a specxflcally identified area

ﬂ

overcome - resistance to chaqge and

promote acceptance of new

N\

w AW

0= .
‘1 = somewhat able
2 = moderately able

v

.&easdnably able

very able
highly able

2 3 4 5
e 3 4 5
2.3 4 5



o’

e

Procedures o o 0 1 2 3.4 5
2.6 expansion of lesson desugn to include » o _
improved. instructional techmques 01 2. 3 4.5

3. ‘As a practising admlmstrator you observe teachers at - work
~ and pro¥ide them with feedback on their performance.
: Please list up to three elements of teaching that you look. for.

. . a' < 1"";’: o i ] - ’
b, ¥
C.

fﬂ*ﬁ

4.  Given all of the other role requirements of the principalship, .

8 what priority do you give to mstructlonal improvement ?
: ‘_;,,Please circle: _

' 0 1 2 3 4 5

Nohe' ‘Low - High

S, Please hst up to three constramts or obstacles to your role as.

mstructlonal leader.

a L) . X :

. b.

el

6. _Imagme that . you are meetmg wnth an expenenced teacher
.on a continuing contract to dlscuss the observations that
you have made in his/her classroom. You have observed a
weakness m - questioning strategres

a. Based ‘onyour experience in this or sxmllar srtuatlons
state the objections or resrstances that you would expect

to meet when you introduce thrs weakness mto the
dnscusswn

b. What can you do to overcome this resistance e ¢

0
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T 'Sug'g've's‘t th_réc :«i'(:tiv'itic'sf tha‘_jt.' ydu might sug'g'.est to a teacher
to help him/her teach any three of the following topics to a

C

. class: 7o , . - S o v

1. desert plants: Ll

a.

b.

‘2. the growth of frogs:

3. area of a circle:

4. the feudal system:

5. the Charter of Rights:

6. double digit multiplication:



Post-Test:,CdachinQ 'Tcéy‘chcré to‘Hizhér Levcls of Effcctiveriess

the following in the- observatlon of a teacher

{KEY:

. o

The use of a vanety of levels
of ‘questions
. The use of questions that are
| clear and understandable to
the ‘students

. The use of pause penods in -

questioning

The .appropriateness of =
teacher responses to student
answers -

The impact of teacher
nonverbal behaviour on
class momentum
the deliberate and purposeful
teacher use of nonverbal
~behaviours ’

the varied use of kmesthenc,
-tactual, - guditory and visual

teaching strategies (KTAV)
The matching of KTAV
“strategies to students'

learning styles
The use of similarities and

differences to build a context

0 = not at allw»
1 = somewhat" able
2 = moderitély able -

4

—
-—

3
0 1
0-1
0 1
0 1
0 1
0 1
0 1
0 1

0 1

reasonably able

1. To what extent are ‘you able to judge 'the existence d¢f °

very able

2

2

3,

highly able

4
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for a lesson : T
10.The use of labelllng for new

terms .
11 Thc use of new matenal by

."students at a level that

. demonstrates it is understood
12.The use of new material

integrated with previously

learned material :

2 To what extent will you in futyre work formz‘it'girély"“
with T ' J teachers to
accomp_lish the following:

KEY: . 0= not at all
’ 1 somewhat able
“2 = moderately able

reasonably able
very able
-= highly able

Do W
I

2.1 identification of teacher strengths 0 1 2 3 4 .5

2.2 identification ' of teacher weaknesses o 1 2 3 4 s

_ L 3
.2.3 ‘identification of areas for ‘ : o
“instructional growth 0 1 2 -3 4 5§
2.4 the improvement of instruction in . :
a specifically identified area - . 0 1 2 3 4 5

2.5 overcome resistance to change and
' promote acceptance of new S
- procedures ) 0 1 "2w3 4 5§
2.6 expansion of lesson design to include ' o
improved instructional techniques 0 1 2 3 4 5

3. As a practising administrator you observe teachers at work
and provide them with feedback on their performance.
Plcase hst up to ihrcc clements of -teaching that you look for.

a.
b.
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Given all of the other role requirements of the . pnncxpalshxp,

~what priority do.you glve to instructional 1mprovement ?.

,Please c1rcle

0 1 2 3 4 5

None Low ' N . ngh

Please llSt up to three constramts or obstacles to your role as
mstructlonal leader.

a.
b.

.‘c.

- Imagine that you are meeting with an experienced teacher

. b. 'What can you do to overcome this resistance o

on a contmumg contract to discuss the observations that you.
have made in-his/her classroom. - You have observed a.
weakness in questlomng strategles

a.. ,Based on your experlence in this ‘or similar situations,
state the objections or resistances that you would expect

- to ‘meet when you introduce this weakness into the
discussion.

LS
; . -

o~y

9

',Suggest three acnvmcs that you mlght suggest to a “teacher

to' help him/her. teach any three of the followmg toplcs to a
class: , : . ‘ : L

-,

ot
o

1. .desert plants:
‘a. ‘
b » —
c. _ - , T 7
2. the growth of frogs: - ‘ , R . :';'.,',-‘f-ﬂ.’_'
"a. 5 o o ‘ i
<~‘:“ ) :
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‘3. area of a-eircle:. -

‘4, ‘the t_'ed‘dal system:

. the Chéfter of Rights:

v .
/
. double digit multiplication: - S
L o
- x




Appendlx D

| INTERVIEW BASE g

‘1. To what extent dxd the course make you aware of your own
amtudes and beliefs. about helpmg teaghers improve..

__\

T
! .

12 .34 s o
.Very' little - : _ . ' _s- - A Great Deal

2. To what extent were you comfortable wuh what - you learned
about youtself ?

I %2 3 4. s :
?'Very»Little , | e A oréaz Deal

3. To what extent do you- {»eheve that this course has contnbuted

to improving your effectiveness as an 1nstructronal leader in the
school ?

s 3 g s - s
‘Very Little S ‘ : ~ A Great Deal

4. To what extent has the course increased your 1mpact on teacher
performance ? iy

1 2 3 4 5 ~
'Very Little} o - .. A Great Deal_

5. To what extent do you believe that you will continue to change
-as a result of thls course ? :

1 2 3 4 s -
y, Yery Little A : v A Great Deal

#
/
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6. To -what extent do you feel that you could 1denufy in a lesson .
- the presence or absence of each of th effective teaching practices "
that were studied in the course ? > o o
. 1 . . | 2“ L 3 | ' .:4 ) 5 . - e -
: Very Little -~ . o . A Great Deal
™y ‘ : : S T Vi
~.-7. To what extent could you have 1dent1ﬁcd these before takmg
the course ? . R ¢ :
1 2 3 4 .5
Ver.y Little - . . 2 - . A Great Deal

- 8. To what extent w111 the commumcatwns skills studxed help you
to effect change -in teacher behaviour? :

L 2 3 4 s
* Very Little T | A Great Deal



Appendix E

Log  Questions

. | y ‘ | 9~.,
Logg'One ‘ S S ) L

Please answer the - followmg questlons based on ‘t you know
“about. the course so far. . .

1. Why did you enroll in thlS course ? - Please llSt up to three
‘reasons. » .

2 What is the area of hlghest mterest to you"

: ’

3 From what area of the course do you expect to leam most 7@

4 Do you have any questlons or comments ?

Log Two -

Please answer the followmg questxons based on your expenences
in ‘the course today. , : ‘ ’

1 Descnbe the feelmgs ‘that ‘you. expenenced with role playmg
. - before :
~:= during
- after . -

2. What strengths do you see in the Stalhngs model for staff
1mprovement

[

3. -Com'ments,/ ‘Questions ?

316
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Log Three
" Please answer the following questions based -on today's work.

. @
.

1L Whit have you gained from the study of the conferencmg‘
' .. skills? ‘ ;
(OEQ CEQ CP PP ES ApS SS)

<
®

2. Has the presentauon of Effective Teachmg Practices been
useful to you so far ?

- In what ways ? S ,\ .

| @ : o ~ s
.How do you see yourself using them in future ?
."5’,‘1

3. Which ‘of the coaching models appeals to you ? Why 4?'

Log F‘ou‘r’r | o v' L | | I- L

‘_Please answer the following, quesuons based on your experiences
in the course so far.

1.  How i_s your knowledge of -effective te’aching expanding ?

B ‘ N

el
N

. ; ’ . AN )f‘). "’.; .
teacher resistance and bring about an oxn,?ss” 20 change ?‘)
) . | . t . . ) .f,.'. ' F . o '

3. In what ‘ways has this course helped you . to expand your
| awareness of your own mindset, values ﬂand preferences ?

2. In what ways is this course helping you to feel able to meet 7

Log Five - 5&{

Please answer the followmg quesuons Al i
what has happened throughout this ¢
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In what areas of the course do you feel strongest ?
In what areas of ihe‘course do you feel weakest 7

If a one-shot remforcemem session was held early in the
fall, would you want to attend 2

-

What would you hke 10 see offered at a one shot session as
described above ?

How did the use of the pre- test post-test structure he]p
you to focus on change in, yourself ? - .«
To . which -of the followmg personnel groups from' your
school would you recommend thls course ? C
2 admlmstrator teacher pairs

teacher pairs

administrators alone (no guarameed follow up)
teachers alone (no guaranteed follow up)
“individual teachers with whom you

would like to follow up w1th a coaching .
~ program :

no one - would not recommend

. l‘l_ | lfl

!



