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. affecting‘aspiration-expectation interrelation. ‘Secdnd,ﬁit endeavored

ABSTRACT
gr‘iﬂ The purpose of the present regearch was twofold First, it .
attempted to’ examine the interplay betweenklevels of asplration and

;expectation (conSLStency of ch01ces) and identlfy some of the factors’
o :

to follow levels of occupational expectation over time and levels of
i 3 . . . f ) ; “ . _./ : - . N
dccupational aspiration over time (congruency of choices) and discern

factors .assdciated with them: ~ ' S ‘ §/

A revien of existing literature and research revealed that scant:
attention has been paid to the determinants of aspiration expectation y

",

discrepancy. Likewise, longitudinal data are scarce. Initially,

.studiesjattémpting to identify correlates of adolescents'’ achievement
. ' ” i 'v y ) . ( ) 2, . ‘ .
orientations were surveyed; themw, the research on‘aspirational and

’@' ‘ ) . i ) L ’ ; -: w -5 . i ’

_expectational stability and change was reviewed.. The general studies-

ndicated several categories of factors (e.g., self-related factors,
family-related factors, school-related factors, community-related’
factors,‘etcf) capable of affecting vocational‘decision-making.n The

more specifi¢ research suggested change, rather°thap-stability, tends to
characterize adolescent educational and occupational choice patterns.
To gain insight 1nto the phenomena under study and to focus the

phases of the problem being investigated ‘a conceptual framework was

Oformulated.’ This conceptual orientation was addressed to the resolutionf
‘offtwo.theoretical issues pertaining:to”theJstructure and_process of

'

» occupational dec131on making. .In essence, the conceptualizatibn contends»ijh“

. e e

that the way in which an adolescent 1ntegrates his occupational prefer-" ' ‘@'l'

-

ences- (i e., aspirations) w1th the practical plans he has with respect

- to an occupation (i.e., expectations) at one’ p01nt in time (i e., ‘con-

£+ v
- / - . ' B . o
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c,of*the analysis wag»includéd to provide

" among thefindependent variables.

{
T ’.
N

l

. |

\ w . . s !
sistency) and ‘the" manner in which he brings them together over time (1 e.,

@

rWPCOngruency)vare determined by certain subjective andﬂobjective factors,

k) . n ¢
9 S

which are amenable to empirical examination and analysis The anticipated.-

Y ]
operation of ‘these factors was spelled out more explicitly with the

/
‘ .

presentation of twenty two hypotheses S ‘ %

L4

) The data, required to test the hypotheses, were gathered by means

,.of questiennaires administered to students in Grade 10 (1969) and again

. in Grade 12 (1921);' The requisite information«was available for 262

4

-students (132‘males,,130 females).resrding in the five single enterprise

communitiesyof~F1invFlon,§Lynn Lake,-Pine.Fallshand Thompson, Manitoba and - ‘

VTS
\

" Red Lakel Ontario. . i -

The statistical technique employed in testlng the hypothesized
relationships was’ multiple regression analysis In addition, an exten31on

anbrmation on-interrelationshipst

!

The results revealed .that he boys and girls had moderately con-~

sistent levels of occupational asplration and expectatlon at both time'

p01nts and moderately congruent levels\mf occupational expectation and

-

levels of occupational aspiration over time T Ciﬂ"

"
One of the most important conclusions drawn from the various

analyses of the. students levels of occupational con51stency and: congruency
was that they were responsive to a number oﬂ 1nfluences including‘self-
. 0 . & .

?related family- related, school related and community related factors, but

,,

no. single influence dominated Although the proportions of variance in
L 7 T
the students' levels of occupational consistency and congruency explained

by the selected background factors was nOt as large as expected itrwas a

'reasonable amount considering the . uniqueness of the dependent variables in j;

REPAN
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the context of previous research. Moreover, the extension of the analysis

- \

uncovered relatioﬁships,among.the achievehéng'variablésvthat paralleled

\

those reported in past studies, = . 4 A
, o Wy
‘ [ ‘
3
¢ .
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. ;\ "
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Chapter I

INTRODUCTTION

Inasmuch as society stres$es the intricate interrelationship between

what one is and what one does; and, inasmuch as work continues to be one
. / ‘.
L S /

of the majbr med%ums fof:ééif-expression, it follows that knowing what one
can do faci}itates kgﬁ%ing who one is. From this perspective, an adoles-
cent's career decisisn'(spec;§£2ally the crystallization of values, assess-
ment of opportunities and sorting of aspirations and eXpectations involved)
may be regarded as a significant stép in the direction of self-definitiqn.
However, several writers and global analysts have suggested that

A ‘ Fan
society is currently undiféoing rapid, dramatic changes. References to our

""temporary society" ?Bennis and Slater, 1968), to our "high-transcience
world" (Toffler, 1975: 14) or, mofe poignant still, to our "age of transi-
tion and Sudden’chgnge" (McNeil, 1972: 314) surface repeatedly. A‘survey

of the literature reveals general agreement that in contemporary society

crystallization of -vocational interests and aspirations i% difficult to

(accomplish until some time after high school graduation. It has been

>

noted that eighth or ninth grade students do not- typically make appropriaté
vocational choices (e.g., Supér;,1957:‘Holden,.1961). To some these find-

ings sdggest that there is little or no direct benefit to be gained by

‘vocationavalanning during adolescence.” On the other hand, it is neces-

sary to note that educational choices which precede entrance to certaih

occupations are fairly well defined. For ‘example, a student whose goal is,
, o N :

among the professions must decide in favor of certain subjects near the

beginning of his secondary education. The current practice.of incorpo-

1.



rating a student s stated occupatlonal preferences into the planning
of hls secondary and post-secondary educational proéta;s‘and prediction
of possible career alternatives is premised to a considerable extent
upon tne consistency and congruency of tnese enpressed choices during
the high school pefiod. ’Discrepancy*and variability in choices tend
to impede effective long‘range plannlng and accurate prediction.
Contemporary youth appear to be in a predicament On the one hand,
they are caught'in the '"roaring current'" of societal change; on the
otherlhand, they ege required to fornulate fairly consistent/cateer
plans. How are adolescents coping with this dilemma? Are their occu-
pational plans subject to ehange? If .so, what kinds of changes are
being made? If not, what factors are conducive to the formulation of

stable goals? Are there any characteristics associated with consistency
/ ’ . “
and congruency in career ;Beice? Questions su¢h as these served as

catalysts for the present research.

Statement of the Problem

_This dissertation focuses on the structure and process of the
occupational decisions of 262 students registered,in hHigh scnoele in”
five single(enterprise communities (Flin Flon, Lynn Lake, Pine Fells and

. . Pl . . N
Thompson, Manitoba and Red Lake, Ontario) over a two year period (i.e.,

‘Grade 10 to Grade 12)

Structurally, ‘it attempts to investﬂgate the interplay between '
1eveis of aspiration and expectation (consistency of ¢hoices) and
identify some of the factors affecting aspiration-expectation intereetion.
With respect to process, it endeavors to examine the intefplay'between

levels of aspiretion over time and levels of éxpectation over time



o

(congruency of choices) and isolate some of the factors associated
with the stébility and change of students' levels of occUpatidnal

éspiration‘and.expectation (see Figure 1).

In -‘essence, the central premise animating this investigation

"contends that the way in which an adolescent integrates his occupational

’

- preferenceé (i.e., aspirations) with the practical plans he has with

respect to an occupation (i.e.,expectations) at one point in time (i.e.,
consistency) and the mander in which he brings them together over time
: . o ’ SO o
(i.e., congruency) are determined by certain subjective and obJect;Ve
. . %

: : T . e
factors, which are amenable to examination and analysis. \

Background of the Study

This specific study was part of a larger project initiated by Dr.

3

G. Albert KPi'stjanson and Dr. Lawrence F. Douglas of the Pepartment of

Sociology, University of Manitoba for the purpose of examining the role
of the educational syétem and the aspirations of high schobl students

in five selected Eommunities.; The-initial‘phase of the p;oject (May 1,
1969 to April 30, 1970) Qas.gondﬁcted in close coopefation with Dr. John
W. Peach of the Faculty éf Education, Uni;érsity of Mahitoba. The<writéf
was Tresponsible for the»final‘phase of the ove;all study (May 1, 1970 to
April 30, i971), dﬁich focused on délineating‘familial infiuences.éssopi-

ated with the educational and occupationél values, opportunity orienta- -

P :

tions, aspiratiéns'and'equ;tations of twelfthrgrade students in five
single enterprise communities (Smith, 1972).

s

k{

1. The project proposal is contained in the Second Annual Report - 1969
of The Center for Settlement Studies, The University of Manitoba:
66 and a progress report is contained in the Third Annual Report -
197Q‘of The Center for Settlement Studies; The University of Manitoba:
85. - 2 o

i

e

4
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o | FIGURE 1

Diagrammatic Representatioh'ofAthé Problem *

e

. ?

- Consistency: M
B T
’ LOA - LOA -
LQE "' LOE °
» Congruency:
T, o T,
(LOA _ LOA)
- (LOE__ . . _LOE)
»
# T, = Time One -
7 o ‘Tp = Time Two T . 3
. LbA =.Level of 0ccupétional?ASpira£ipn
- | _LOE = Level of Qccupational Expectation



Significance of the Study

Theoretlcal

It is hoped that the formulatlpn of the conceptual framework
ltself speciflcally almed at addressing and resolv1ng two issues (i.e.

the asplratlon expectatlon dlstinctlon and the event-process debate)

{
!

plaguing current theoretical frameworks on occupatlonal ch01ce would
be of,value with respect to theory construction. In addition,'it is
anticipated that the»results of the present study-will_providevinsights

into fundamental assumptlons (e.g? relating to the consistency of -
N '\
choices and the process deplctlon) that have not been subJect to

% . : .
'empirical scrutiny before. = : ' o

ro 3 .
- Methodolog1cal
.0 : .
Panel studles, those in which repeated measurements are made on

'

the'same”subjects'at two or more_pointsvin time, are few. Hence,o
inferences regarding the processes involved in the generation of

aSpiratibns tend to be hased'on crposs-sectional data. It is'necessary

B

to note that as the search for antecedent condltlons contlnues, scant
attention is pald to the direct and systematlc dellneatlon of the process

-1tse1f. The present study prov1des measures of occupatlonal aSpiration‘

I

and expectation levels at two p01nts 1n time. It is suggested that the

present study covers a short (Grade 10 to: Grade 12) ‘but 1mportant part

‘of the vocatlonal life of the students.,

.

The standard procedure employed 1n investlgationsfregardlng changes

. ; ﬂm
'1n occupatlonal ch01ce requires students to state (wrltten or verbally)

j - :
_thelr occupational ch01ce on two separate occ331ons. The percentage of -

equlvalent cholces is considered to be” a measure of stabllity of choxce;



. Practical:

'fprove useful for educators androther professionals engaged in‘formulating

rfor students residing in Single enterprise communities.f In addition, it7

4

In some studies equivalence has been restricted to specific. occupations;

in others, occupations have been classified into various groups and only

changes from one group tozanother'have'been considered. 'lt is necessary:
to note that conclu31ons can be influenced to-a large degree by the pro-

<

cedure used. As Strong (1952 677) p01nts out:

1f all business occupatlons are grouped as
'business' there will be much greater
permanénce reported than if Specific businegs
occupations- are grouped into .ten classes, and .
" still greater permanency than if 'they are all | _
conSidered separately - N N S

.

The data gathered 1n the present study permits utilization of traditional

/n

procedures wherein permanency is measured on an all or none basis (i. e.;

there is either no change or a change in ch01ce) but in. addition the”
. 7 . *

scores prov1ded by the 0ccupational Aspiration Scale (Mlller and Haller,ﬂ}

.1964) enable one to take gradations 1nto account T P o e e

U‘ . -t'l .
R . 5
It is to ‘be noted that the communities which served as data sources

E i
. Al

:differed decidedly, w1th respect to economic base (31ngle enterprise) and

+

geographical location (relatively 1solated),'from the contexts in Wthh

®

Lthe majority of past studies were conducted Thus, the empirical data’

" -

this study provides on, the students ‘educational and occupational values,

% ‘B‘
Lv . . =,

opportunity orientations and occupational aspiratlons and expectations may

£ K -

yeducational policies or. plannlng vocational guidance programs especially

R

resource frontier communities could glean background information (for t el

‘)
'n' A

. example, on perceptions of educational opportunities or. occupational ";;f

¥ T TR SR S @oOL

ST

'a,.

‘:;1s anticipated that in@ividuals faced w1th the task of de81gning future f?‘ijff



' preférences) pertinent to-their purposes. _ ' o ' o

L3

Scope of the Study

Ll

The scope of the present study is more exten51ve than Several

i ]
.previous research endeavors and, at the same time, more restricted than

Vd ~

others»~~ThE'8cope of this study is more exten31ve in that an attempt .

1

is made to determlne whether educational and occupational values and

: 1;0pportunity orientations are“associated with the stability or instability

'of occupational aSplrations and expectations. The majOrity of existing

'studies concentrate on only one of the above mentioned variables.

:OCCasionally two (for example: Aedupational values and beliefs in'

opportunity -or occupational values and occupational ch01ces) are analyzed
[

/**../

in the same study (Hyman, 195&; Miller 1956 Rosen, 1956 Rosenberg,"~

1957 Schwarzweller, 1959 and*l960 Simpson and Simpson 1960 and 1962a)
Although few would challenge Hyman s (1953 434) contention that

"the goals of all individuals are governed to some. extent by the appraisal

/.

of reality”, research designed to diSCern subJects SubJecthE perceptions

A

of their pos1tions in ‘the opportunity structure lS scarce., The studies

- reported by Hyman (1953), Landis, Dinitz and Reckless (1963) and Mlzruchi -

: (1964) jare notable exceptions

'.‘In Canada today there is a continuing _
_debate concerning the ‘nature and extent of
~'opportun1ty in our” 1ncrea31ngly 1ndustri- N R

~alized. soc1ety, and. the social, psychological CoE

and economic factors assoc1ated with its- R

\ R »_.tavailability (Blishen, 1970 110)
As well as examining values, a3p1rations and expectations this study:

i endeavors to e11c1t the reSpondents appralsals of their éducational and

A o

'Qﬁ,OECupational;opportunltles-

DR
’



| Prev1ous research with respect to fam1lia1 1nfluences on students
educational and occupat10nal achievement orientations tends to focus on.
objective batkground fabtors (for example::‘soc1o economlc status
parental educational levels and size of community of resxdence) or
subJective factors (for example: parental influence in éhe form ofﬁ
values,.standards of excellence expectations and . encouragement) | The
‘present study considers the 1mpact of both obJectlve and subJective
'famlly factors.v
"In summary, this,study‘is morelextensive in.scoPe‘than a,number~of

previpus endeavors in that it attempts to delineate associations between

values, opportunity orientations, aspirations and expectationsj:and it
ekamines'subjective, asvwell as objective, familial-influences;f'On the
other hand' this study restricts 1ts scope to the occupational sphere

as opposed to a general level of analy81s exempllfied by attempts to

$
.index the global concepts of. "ambitlon" and "achlevement" (Turner 1956;
l964a and 1964b Rosen, 1956 and 1959 Rosenberg, l957 Strodtbeck -1958;

. Mizruchi 1964 Kahl 1965; SCanzIin~; ]_967; .L‘a_WlOI‘, 1970) R R

Organizatlon of the Thesis . A - S o

&

The problem to be dealt wlth in this the51s was 1ntroduced in
Chapter I and. ltS nature described The problem was placed 1nto per-'

Spectlve with respect to the aims of the larger prOJect of whlch it was

[

a part and its: scope dellneated Furthermore, 1t was suggested that the

- study has 51gnificance not only theoretically and methodologically, but l

RN

N

from a practlcal p01nt of view as. Well

s
A iH ‘

Chapter II contains a review of relevant literature.: An attempt 1s

. . E. s

LN



~ ‘made to pointout the consistencies and inconsistencies among the
results of past studies. Dominant trends are indicated.

1'f.Chaptef‘iII formulates the ﬁheore;iéélrframéwprkrused to gain

insight into'the-phehdmena under study and @resents the general

‘F.hypoﬁheses ghiding ghe-investigation;

Chapter IV présents:inforhation on the construction and adminis-

tration of the research instruments and'thevoperationalization‘and

FarEon o FERSERER R | F S

—' : o . . ~ o ] o s o
'measurement of the independent-and dependent variables. In addition,
the method of énalys;s is outlined. : - ‘ﬁﬂv,.

.In Chapter V thé.main:findings of thé étudy are presented and

discussed. Finally;in'Chapter VIj'§alient conclusions are stated and’
suggestions for future research are advanced: , , _

, 13
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¢ : ‘ Chapter II

'REVIEW OF THE LITERATURE -

The manner-in which adolescents decide on the education and occu-
pation suitable for. themselves has been the focus of discussion in numer-
ou; studies prior to and during the last- decade (Kuvlesky and Ohlendorf
1965), Kuvlesky and Reynolds, 1970) ‘The follow1ng review of research

_findings initially considers studies nhich have attempted to identify the,
‘correlates of adolescents'_achievement'orientations then concentrates;‘
more expliCitly, on-pertinent.studies’ofbaspirational and- expectational

stability'and~change;

Generﬁﬁ OverGiew

For some time now soc1ologists have been examining a variety of

socio cultural characteristics and their relation to educational and

s

occupational choices in anyattempt_to”delineate somefof.the sources of

.influence upon-the'decision-making individual The typical research

N

procedure requires that adolescents (usually high. school students) state
their educational and/or occupational goals Thgse statements are sub-

-v'sequently analyzed 1n terms of the socio- economic status level of the

choice madecmﬂThe main,concern of this research tradition'tends.to be

with level of occupational a3p1ration or the types and status of occupa-
‘ "tions to: which youth w1th different soc1al characteristics aspire

The literature is full of attempts to- determine what factors go into

making a VOcational ch01ce and - the results point to the apparent existence '

of a multi dimensional picture. Some of - the factors that seem to affect

3

S0 o S

",
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‘this process are self-cbnceptsl(Super, 1951 and 1957), stated interests

. (Korn ~19'68% 219), aptitudes (Holden, 1961: 36?41), values (e.g., secur-

ity, career satisfaction prestige monetary'rewards‘ etc., Miller;
1956 24§), sex differenc%s; school act1v1ties, socio- economic status and
parental education and encouragement . There seem to be certain research
findings on which social sc1entlsts‘are‘now~converging.

One of ‘the most conslstently replicated flndlngs is the p031t1ve
¢ : -

relatlonship between levels ‘of educational and occupatlonal aspiration

Q

, and expectation (espec1ally expectatlon) and the soc1o economic status of

the adolescent s family (Kuvlesgky and Ohlendorf 1965). Several studles

-

emanating from the "Wisconsin school" support the prop081tion that the

¢ . - (
higher ‘the socio ~economic status: of. the student the greater hlS or her

’ level-of'educational and occupational aspiration (Sewell 1964 Sewell

and Armer, l966;/Sewell{and:Shah, 1968a and 1968b; Sewell, Haller.andb
Portes;vl969' Sedell Haller and Ohlendorf, 1970). iNor‘iS'this?the only"

body of literature examining thlS relation Canadian researchers have'
R -

A reported similar trends (Forcese and Slemens, 1965 Pavalko and BlShOp, i

1966 Breton and MdDonald 1967,,Breton, 1972)

In: essence, 1t may be stated that the 1n1t1al location of an adoles-

cent in the stratiflcation system is not dependent upon his personal

¥

11.

achievements, but is ascribed on “the ba81s of his parents status. Students

from lower socio economlc familles, by deflnition,'are faced with soc1al

’ '.u,' - o ‘4 .
and financial dlsadvantages Wthh could affect the amount and quality of
: g :

;ducation availab&e to them and thus restrict the occupatlonal alterna-'

tives from which they may choose (to the extent that educational and occu-:

<
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pational achievement are related), A family also provides a framework
for the formulation of values and assessment of opportunities and, ag,

;such its socio economiccstatus could influence a youth's orientation

. toward society, in g neral, and the educational and occupational spheres,

2
- in particular. 1In ‘ddltion, a family's p031t10n in the social structure

could affect its ahility-to provide vocationally relevant experience and

information for its members. ‘ v . g S
N . 5"3 ' . ) - . «

: ‘) . R L L . . - d

- .The development of the literdture in this area is characterized by : _

increasingly complex attempts to elaborate the relationship between gocio-

2

economic status and educational and occupational asplrations (Sewell
: (/"

Y

.Haller and Straus, 1957: 68 KristJanson, 1967 Sewell and’ Shah, 1968a).i
~The majority of studies reviewed concur with reSpect'to the
suggestion ‘that children of well educated parents have hlgher aspirations

than children of poorly educated parents (Herriott 1963 . 159). séveral
possible explanations for the ex13tence of .such a relationshlp have been

+

2 advanced For one thing, the educat10na1 example set by the’ parents :
apparently affects the educatlonal aspirations and plans of their children

- Krauss (1964) has suggested that any college experience on the part of -

o

working class parents is- particularly relevant in this respect

Working c1a§s parents who have attended - .
college have rot only been ‘exposed to .. . - S
-middle- -class values that influence their S LT e
. children to seek further schooling, but . T —
. in ‘addition ‘their having gone -to’ college,‘. : » o
lgeven for a limited time, may suggest to
their offspring that such’ aspirations are'
- not unreasonable (Krauss, 1964 871)

' Having demonstrated that advanced education is attainable the?parentfmay -



. | | 2 S

<t ) | » ’ ’. B ] . o ) *é‘
serve as a role model for his son or daughter. 1In support of his con- '
tention Krauss (1964: 871)‘cite§ data indicating that in working class - >

families in which the Pather had college training, .61 percent of the
children planned to obtain higher education; in contrast, only 35 percent
of the youngsters whose fathers did not complete high school planned»;om

attend college._ ,‘ - . F's

L4

It has been suggested that differeLces in educational success could -

Bl

be due to differences in educational sophistication (Brookover-and.
Gottlieb 1363 6) Parents who have -attended universityuor taken tech- .

nlcal or vocatlonal training after hlgh school have an in81ght into how
4 .

-_centers of hlgher education operate and can ﬁrovide their children with -

practical information (fgr example: about entrance requirements, applica-
tion forms, etc.). In addition, a parent's educatiOnal level could be 7an

r
1ndicator of his famillarity w1th ‘the requlrements of varlous occupatlonal

roles and hence, could affect the type of advice offered to his chlldren '
: () . - - .
_ »when they'are.formulating their occupational preferences. As pbinted out .

by Sharp and Kristjanson (1966: 18), parental edugation probably reflects ~ .,
both the student's knowledge of occupational alternatives gnd the manner
L - o - . , _ ' %
~ "in which he evaluates them.  , = " . . . 7 '

Frequently 1t has h@en 1nferred that if the educatlonal and occupa-
'ze‘tional achievements of family members ‘are relatlvely low the . children 1n :
;gtheee,famllles»conld not be expected to have hlghreducatlonal;or OCCupa-
i;»tlonal asolratlona. iPasthstudies,nhowever,ihave'ehownvthat parents'who are
\ \ﬁdfésatiafied.wlth bheir'own-ednCatfonal or.occnnational.attalnmenﬁs teydvto“
project.their_a;hitfoné‘onto their chlldren and:conéeqnently try to motivate

‘\\,' LAy
1

ot s | L. o : . . Y . . : [y
- . . .
.
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them to achieve (Kahl,'1953: 186-203; Perrucci, 1967: 134; Sewell and
Shah;, 1968b: 192). Thus, it may be expected.that parents' educational
levels, whether high or low, exert some influence on their children's-

aspirations and expectations.

Research evidence attesting to the importance of the parental push
. toward high‘education and occugatiénal achievement is quite érevalent.
Several early studies report relationships Setween perceived p;r;nfal v
encouragemeﬁt\and students' levelé ofiéspiration (e.g., Davis, 1941:'355;
Duvall, 154&: 202; Aberle and Naegele, 1952: 370). Much‘subsequent,rééz
gsearch is.dlréétéd toward understhnding the soc;o-psychbiogical‘variable; 
(e.g., p;rengal encourggement) that temper the influencé of objettive
social structural segtingﬁvtKaﬁl, l§$3; Bordua, 1960; Burchinal, 1961;
Simpson,'1962; Sewell and Shah, 19685). - |
‘In,his étudy of the relationéths'bétween the aspiration levels and
the family backgrounds of a selected sa@ple of Manitoba students, Siemens
(1965: 68-69) found support f;rihis ﬁypothesis that the educational'and
occupational levels of high ééhoél boys and girls increase with increasing
strength of fathers' and mothers' encoﬁragéhent for continuing education.
Two sugsequent analyses of the same raw af; fevealgd similaf resglts
| (Sharp‘and Kristj#nson, 1966: 19;_Kristjanson,'l967: 46) . “
Gottlieb, Reeves and TenhoutenA(1966) found evidence that adolescents
choose as referents, in the #rea'oflbccubational gbals, those who afe pef-
ceived as having the desire and ability to help the adolescent attain,his

goals. The fact that parents seem to exert more influence upon the voca-

tional decisions of adolescents than upon decisions of other kinds has been



‘-
interpreted by Soloman (l96l:‘393~3%P) and Brittain (1963: 385-390) in |
te“rms of. the special competence of adults.,in ‘the vocational realm.
Simllarly, Smith's (1970: 334) findlngs suggest that the adolescent's
bellef in the parent s possession of useful knowledge may provide the

father or mother with a potential for educational influence upon the

adolescent. Also, it has been shown that the ﬁigher the aspirations

that parents have for their children; the higher their children's aspira-

A

tion$ tend to be (Turger, 1962; Bell, 1963; Breton, 1972; Williams,

1972). e ,

-

The studies cited in the preceding paragraphs are indicative of

“the considerable attention that has been directed toward/dggcerning the

-

qegfee to which children perceive their’parents as encouraging or even

presshping them to have high educational.and occupational goals. For the

" most part, researchers have reported positive relationships between per-

ceived parental encouragement and students' levels of educational and

occupational aspiration and, on the basis of their findings, have suggested

that pafeﬁtel‘interest and expectations (whether explicitly expressed or

mere1§ implied) provide the impetﬁs neceseary for the development of a

child's motivation to achieve.
T S
In additfon to the transmission Jf aspirations from parents to. off--

spring, there is evidence that other variables such as family size, birth

order and faﬁll& decision;making dynamics are related to the formulation

. ’ .
of educational plans. Family 81ze and educational intentions appear to be

negatively related even when socio- economic status is controlled, oldest

and only children appear_to have higher educational aspirations than other



’
siblings and student participétion in family decisions is positively
related to edugationai aspirations even whenvsoéio-eéonomic status,
mental ability and family size are controlled (Breton, 1§72).

In sum, several authors have proposed tﬁat'tﬁe family;ié the primary
‘source of highiy enduring attitudes hnd»ﬁalu%s that are reflected in‘an
adoleﬁcent's éspiratioés. However, there are thpse who challenge this
contention and assert that the parents' influence decreases as the

adolegcent.grows older, while the influence of friends'augments. Pro-

ponents of this point of view suggest that peer,\rather~than parental,
influences predominate during the tran&ition period of adolescence. g
Coleman (1960: 337), for example, suggests that econémic and educa;ional
changes in society have fostered the emergence of adolescent subcultures
" . . . with values and activities quite distinct'fr;m those of the adult
society." It appears logical to assume that adolescents' values and
‘achiévement motivaticns are influeﬁced*ﬁy their associatioﬁs in friend-
-ship groups as well.as by the interactiéﬁs they éxpefience within the
g;mily ﬁllieu,-‘Résearchers hgve documentéd positive relationships between
peer.influence and EHuc;tionai and occupational aspirations (Haller and :
Butterworth, 1960; Cplepan, 1966 énd 1961; Alexander and Campbell, 19&4;
‘McDill and Coleman,'l964; Duncan;>Ha11er andiPorﬁes, 1968);

YOQ the. othier hénd, some writers take exception to the "hydraulic"
viéW‘ad. ted By many researchefs regarding_the reyatiﬁe influence of
parents and peers, thch assumes that the greater the inflqggce of one, fhe

less the influence.of_ the other. There is evidence to the’effect that an’

e ' ~ ’ . a
increasing oxientation toward peers is not necessarily accompanied by a



decreasing orientation ﬁoward parents. Regarding educational plans, for
example, Kandel and Lésséf (1969: 214) found that Adolescgnts weré in
congiderable agreément with both pérents and\peérs. _Moreerr there is
~reason to suspect that the relatlve 1nf1uenc3 of p;rents and peers is
situation specific, that is, related to the issue at hand, and that in'
matters pertaining to the adult world (e.g., long term edgCational and
occupational planning) the influence of parents is parémount (Brittain,
1963: 389).  * | | |

,An extensive literature suggests that'only a minér role in tﬁe» ,
ﬁachievemeﬁt process can be'acébrded»differencés in seéondary schools,
net of socio-economic background and ability (Sewell and Armer, 1966
Coleman et al., 1966 Hauser, 1969, 1971). However,‘school-related
vaféablés such as the egpectations of various achool personnel (Herr;oft,
1963?,ﬁattitudes toward school, studies and Sglf (Boyle, 1966g), academic
achievement (Sewell et al., 1970) and, the séatus;conSequenqes of extra-
curricular activifies (Spady, 19705 have been implicated in the gene;glyl
éécupagiénal aztainment.process. Williams (1972:'109} identified a major
deficiency;.naﬁely?‘ "the influegce of»the’expectatioﬁs of téachers h#s
reqeived,littlé'atteqtion although one would expéct-thatifhese would be
éarficularly sglient fb:'studentg." Attempting to fectify the situationé
ﬁilliams (1975: 452) investigated the nature of teacpers' influence on the

development of students' educational ambitions., Contrary to conventional

wisdom, the results suggest that'teachers' direct influence is relatively

minor and may, 'in fact“serve to depress expectations. According to

Williams (1975: 451), students, in thé development of ambitioms, are

-

17.
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affected by so?ial origins, ability and academic achievement add by‘tﬁe'
structural arr;ngements schools make to deal with ability aﬁafor pér-
. 1 LT ) N

fp?mance differences (i.e., tracking inFo terminal and~non-termina1 .
programs) . - ' | : ‘ d{

| Several studies have reported -positive relatibnsﬁiﬁé beﬁQéeh’size
"of coﬁmunity of’residehce and levels of éducational‘and pccupatibnél élahs o
F énd aspirations (e.g.,‘Grigg and Middleton, 1960; Elder, 1963;’Sewell,ﬂ
1964; Breton,,1972).o In géneral,gthe-la?ger and @ore'urbanizéd thé
communitj, the greater thg_likelfﬁoéd that étudénts wéuld havé_aSp;rations
“to attend post-sécondaty‘edu?atioﬁa; instithtions and to enter high
préstige and high salaried décupations.._These contextual effects apbeér

to peréist éveﬁ when sﬁch fac;ors as Studeﬁtsf:inbelligepce énd’sociél

class ;reléontrolled (Sewell; 1964; Séﬁell and Orenstein, 1965: 551;
~Forcese and Siemens, 1965:.10).> It is neceSgary to note, BoWever; that

;hé literature is ambiguous iﬁ thiégréSpect;.so@e.trénd reQEfsads

(Slocum, 1968: 51; Boyle, 1966c: 277) and'cqntradic‘to'ry ﬂfind'in‘.gs
 (Kristjanson, 1967: 59) are evident. : | B

| incteaséd specifiéation_bf catégorieé iévéne obvious ogﬁcqhq of re-

cent féfinements in the‘literaﬁuré‘;eiacipg'aéhievement‘oriéntations‘fpl.
commuﬁiﬁy‘éontéxﬁs} Initiaiiy,.only‘rural-urban aiffefenceS»wéfe document-
1ea; Later‘féfﬁ, rﬁrél non-farm ana urbanféafegories'wére.employed aﬁd,
mdsf recehtly, size of'community of';ééidéncé‘isspgéified.iﬁ pophlatiop
termﬁx Thus,vthé studies cited above égégest'that’noﬁ.énly é_fé;m, fu;a1
non-farm or ﬁ?ban»Sackg:ound,vbut th§ size of co@munify ag well, is aéso;i_

/

ated with differenCes‘in high school students' educational and ‘occupational
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[

aspirations and expectations,
‘ b

Although most.of'the studies seem to indicate that community size

has some effect on aspirations and expectations, they do not explain much

"about the nature of the influences. More'recently researchers, digsatis-

fied wlth -the mere description of effects, have sought to”establish

7 » . !

plausible explanations for the "why' of .some of the observed trends They;_

have examined the structural composition and normative climates of the
social contexts 1n .which individuals live in an attempt to. understand why
certain communities’furnish less 1ncent1ve to high aspiration and offer
;less opportunity for high levelrachievement Much of‘the‘resultant litera-
_ture suggests that speCific elements of community”structure (e.g. ,bpro—r
pinquity of educational institutions and v151b111ty of occupational

o

_opportunities) may ‘have an important bearing on educatipnal and occupa-
.tional aSpirations and expectations. In addition, there appears to be an
increased awareness of geographical 1ocation and its potential}impact on‘

career choices (e g , Burshtyn, 1975) Dunkerley (1975: 17) points out

that type'of community is an 1mportant determinant of opportunities for'

- entering different occupations _ If for example one or two, industries are .

iy :
'vthe prime employers in an area, then chances are that other occupational
types w1ll not be ayailable Such sxtuations also tend to place soc1al

pressures upon an individual to stay within the: community and to follow
| )

) occupations similar to those of his ancestors As indlcated by the follow-,

ing quotation, his has been demonstrated 4in the case of ‘the mining in- -

dustryc
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~confined to the addition of.one vgriable at a time. As mentioned in' the -

e

&.
While more occupations may be visible'to the ° . S S
individual, the rather geographically isolated >

position of -many mining communities and theé Y

social pressure upon.the: individual .prevent a -

‘wide range of occuﬁatlbns presentlng themselves.~‘,

from which a choice may be made . (Dunkerley, 1975 lB).

Thus, past and present preoccupatlons w1th the identification of-

LI .
socio-cultural correlatesoof educational and occupationalﬁachievementl
orientations have resulted in~the,dé1ineation of a number of relevant
variables to be taken into consideration in theoretical formulations_

N o - - . 8

about, and empirical research on, the occupatiénal choice process. These -
» R . O s o T N

¢ .
B

" continued endeavors tofenumerate“significant~variables have made attempts

at meanipgful syntheses exceed}ngly difficult. The'resnlts are far' from*

definitive Ginzberg (1952 492) p01nted out that - R o

Lo X despite thousands of 1nvestigations into
'various facets of occupational dec¢ision- making),

no adequate theory has- been developed to explain
how the multlplicity of factors within the- ’
environment, -and forces w1th1n the 1nd1v1dua1 N

act and react on each other so that 1ndLVLduals 3
could’ finally resolve theé problem of their ~ ./
’goccupational choice. : ' "

Much of the research-previously“discussedfhas'heen,aCCOmplishediUSingf’

bivariate and trivariate cross tabulation, Initially, considerati®n was

b

-préceding review of.literature,fearly'Studies inereasédfthe;number~of' ;

P

Ubackground variables (e g., socio- economic status fatheris oocupation,,,{
,father g and mother s education) and then lntroduced other measures per-l

'taining to the family (e g., family size and race ethnic'and religious_r

/~\ N

‘,.c1a351fications) Two other significant starting conditions, wh1ch

~reeeived-attention, were the individual-S“locations in}time_(lye;, age of

respondentj and;space;(i,ef, neighborhoodianddcommonitydof‘reSidénée);

20.
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ﬂthe next category of varlablesvincluded werebschool-related: the amount

.

,.and type of schooling secured scholastic_aptitude or intelligence_as

access to older reSpondents

‘:a:techniques, including path analysis,'to study various aSpects of the

s achievement process. o

measured by SCandard mental ability tests, Ecademic performance and motiva-

tionﬁukihis~concern with inditat rs of ability and 1nterest set the stage

2

concept;lgoalsj~values attitu es, aspiratlons and 1ntent10ns) and soc1al

L JU

influenceSd(e;g;, parental, peer and teaCher;encouragement),‘ Studies with

ere able .to incorporate variables‘assocrated
Y . e

.

dith later’ stages of the 11 e cycle (e g R age at first JOb occupational-"

_level of firgt: job reside t1al migrations marltal status, fertllity and

[

f,fmilitary service - Duncan- Featherman and Duncan, 1972) ' Each of the above

haSJbeenUimplicated usu lly as an 1ndependent or intervenlng variable, in

“[theéprocess of achievement; A number of dependent variables have been ex-

E

'amined (e g., educational attalnment occupational status and earnlngs).

Q

L Investigators hdve moved beyond repllcation to the 1dent1f1cation

. , . { ,
oﬁ intervening variables (e g., Sewell Haller and Straus, 1957) v They

Thave strived ‘to’ develop causal models Wthh would approx1mate a temporal

/ .

~f1970) There has been ‘a’ grow1ng body of work utillzlng multi variate -

A

. 1 r .

Y

o

Surveys of previous work in the area of soc1o economic achievement

2

'topic of occupational mobility 2 Investigation of the nature and degree

.:2.

K

. ,orderlng of variables such as measured 1nte111gence educatlonal.and'occuA‘

f‘pational expectations, status and mobility attitudes (e g , Rehberg et al.,

-

e Detailed reviews of the status attainment liﬁérature are found in
.Duncan Featherman and Duncan (1972), Haller and Portes (1973), and Sewell
‘and Hauser (1975) ‘ L

o

.21,

<reveal that for a con51derable length of time, researchers focused on the o
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of relationship between reSpondent 8" and father k3 occupation was given

. -
VN

priority Attention was then directed to the 81gnificance of schooling

- ~

Duncan and Hodge (1963), for example, proposed a three wariable model
"which treated schooling as dependent upon father 3. Qccupation and son s

occupation as . dependent upon both schooling and father 3. occupatron..

The classxc work of Blau and Duncan (1967) represented a departure

Say

from traditional soc1aL mobility analysis 1nsofar as Lt examined the o

extent té which an individual s occupational status is dependent on hlS =

‘ Jsocfal origins, plus the extent” to which it is explained by the personal

characteristics and experiences that intervene between statuses of

v
@

origin anddestination Data from a 1962 national sample of American -

¢ : . E . B ) ,

males 20 to 64 years old was used to construct a' causal model of status ,

attainment which consisted of father S educatlonal and occupatlonal

status, followed by son's education,]son s first Job and son s occupation

Cin 1962 In this ba51c model educational attalnment accounted for R

o . L . -
. B . . ~

nearly all of the effects of father s occupational status and father s‘

education on son 's occupation status 1n 1962 It was fOund that eddcation

s
’

affected both early and 1ate occupational attainment and that first Job;

N

IR

- also had an appreciable effect on later occupational attainment

:;'genenal results held for the various age groups 1nto thCh the s mple 'fb
. 'was subdivided and have been 1nterpreted as. 1nd1cat1ve of the 1”portanth X

bjfimediating role education plays in. the occupational achievemen process.;'

The Blau Duncan model (1967) is "ba91c" in the sense

prompted a series of subsequent studies which attempted to develop ex-;“

'ﬂtensions or modifications of the original model Duncan,

.These'

226 -
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model—buildinf'and built on the results of prior work. They represented

the basic model as an attempt to explain the association of occupational
status, regarded as an "outCOme" variable, with characteristics of the

‘family of orientation, regarded as "background" factors. Their extensions

ﬁnciuded additional outcome variables, additional background factors, and

"

'\\, T

believeg to mediate between these two’ categories.

L3
-

Thus,»the traditional 1line of investigation catalyzed by the

original interegt in occupational mobility was seen.to‘be merging with

- that of researchers investigating educational plans and occupational

&

\‘gprrations (e g., Turner, 1964; Sewell and’ Orenstein 1965) and those

\ .)

5 examining the role of psychological variables in the achievement process

(e.gn,genters; 1948;,Kahl, 1965)t
e . : o . .
htf During the#same period ofqtime that Blau .and Duncan were wOrking:
on theirforoject,’researchers at the:University’of Wisconsin werebin-
,‘uvolved.in similarvstudiesdanalyzing’the.effects’of social,-economic and

) xi.v' R

psychological variables on° educational and occupational aspirations and

’ ’ﬂachlevements The 1mpre551ve body of early work on the WLscon31n studyv

: &‘1aid the groundwork for the development of more complex models of the

e .
- 3

23.

“additional.variables~(i.e., intervening variables and career contingencies)_

"status attainment process (Sewell Haller and Portes, 1969 Sewell HallerA:

i

and Ohlendorf 1970 WOelrel and Haller, 1971)

l.~

Sewell Haller and Portes (1969) developed a. linear recur31ve modelu

L

: 3 The early work referred ‘to 1nc1udea studies such as Sewell
1964 Sewell and Haller, 1965; Sewell and. Orenstein, 1965; Sewell -and
Armer, 1966a and I966b Haller and Sewell ~1967; Sewell and Shah,  1967;

- Portes, ‘Haller and Sewell, 1968 Sewell and Shah l968a and 1968b : Thesefx

studies have been cited and discussed; where appropriate, in the pre-

“Vf; ceding’ review of literature and are summarized in Sewell and Hauser

§r
Vo

(1975 510) S Y

f‘

’,_;_‘



“which links socioeconomic status and mental ability with‘educational'and

2

variance in educational attainment and 33 per cent of the variance in

Jab .
LY . . ; ‘ .
occupational attainment by means of intervening social psychological

variables, including performance in school,‘the influence of significant
otherg and levels of educational and occupational aspirationm. More
specifically, it'is assumed that predetermined social structural and

¢

psychological factors (i.e., soc10economic 'status and mental ability)

affect the. youth s academic performance and the influence Significant

others have on him, that the’ influence of significant others and pOSSibly

his own. ability affect his levels of educational and occupational

aspiration; and that levels of_aspiration affeeg educational and occupal

N .
tional status attainment The sample conSisted of 929 farm—reared males

Ry

,from Wisconsin, who were studied initially as high school seniors in 1957

and who were re- studied in 1964 This model explained 47 per cent of’ the

’

occupational attainment Although this model added considerably to thes
. 1.

Vexplanation of soc1al psychological variables affecting educational and

early occupational status: attainment, its applicability for youth Wlth/

xmore differentiated reSidential and soCioeconomic backgrounds needed to . .

g

be demonstrated

USing data for five community Size categories, Sewell Haller and

,‘Ohlendorf (1970) arrived at a slightly extended (i e., direct paths from

;academic performance to levels of educational and occupational aSpiration'

~

d;and educational attainment were included) and reVised (i e., one

yaddition- the path from mental ability to Significant others influence,

'formance) verSion of the Sewell Haller and

, and one deletion : the path from socioeconomzc status to academic\pew-'

ortes (1969) model The -
N\ :

.

2.,
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J

data vwere obtalned from' a questionnalre survey of all hlgh school seniors

-

in Wisconsin schools in 1957 and from a follow-up study in ﬁ964 65 of a ’/'/ S,
| on6-third random sample Of these Students._ It will be recalled that

Sewell Haller and Portes (1969) ‘used the same data source but,focused

on -a farmﬁreared male sub-sample. The subJects on which the' Sewell,

. Haller and Ohlendorf (1970) analyses werebbased were the 4,388 males for

v

_ L _ o
" whom data were available at both times.

' The renised-model‘showed.that sqcioecohomicvstatus\had,no.effect
on performance in hlghlschool ‘independent‘of mental abilfty) but that
it had dlrect and 1nd1rect effects on 31gn1f1cant others influencepand_'
on educational and occupational aspirations and, through these% on
deducational and75ccupational attainments."Mental ability,, .on the other
irect effects on hlgh school performance independent<of
1

status and direct and 1nd1rect effects on’ 31gn1f1cant

| o, ,
uence ‘and ‘on educational and occupational aspirations and,

ese, on educational’ and occupational attainments. For. the
_tota] ple,ltheumodel accounted for157 pervcent?ofgthe~varianCe in.
al attalnment and 40 per cent of the varlance in- early occu-

1 status attalnment -The main conclu31on reached by Sewell

- and. Ohlendorf (1970 1024) was that w1th minor mod1f1cat10ns "the s

6 .

ii'Sewell Haller Portes model of the educatlonal and early occupatlonal

.‘status attalnment process has been found to be approprlate for young men"

‘ .from a varlety of urban and rural re31dential baékgrounds In.sum,

v . . . o

their results-confirmed thevcentralfrole\of‘31gn1f1cant others@ influence ,,’

. in- the status attainment process, ‘but also showed that academlc perform-

ance had effects on asplratlonal and attalnment varlablgs that are “not -




mediated by significant others' influence:‘
The model has been elaborated further by dlsaggregatlng socio-
economic status into its component parts - father s educatlonal attain-

ment, motherfs educational attainment,'father's occupational status and

average parental ‘income -'and by decomp031t10n of the student s per-
ceptions of the expectations of 31gn1f1cant others into parental encour-

agement, 'teachers' encouragement'and friends plans (Sewell? 1971;

¢

Hauser, 1972) ' This has enabled researchers to obtain eStimates gﬁ~the

separate role of each of these varlables in the status attainment process.

-

I% addition as pointed out by Hauser'(l972: 161); whenfthe comPOnents

~

of a composite variable are represented explicitly, it becomes p0531ble.

to’ lnterpret differences Ain the effects of antecedent varia\T“sre the

@

' seVeral'domponentsL s

;L~Woe1fel.end'Hallern(l97l) also operationalized significant othei

~influencead‘ifferently-from the Way it’Was‘doné infthe'Sewell; Haller‘and_

ﬂvdhlendorf (1970) study. Instead_of u31ng a welghted comblnation of per--

”ceived parental encouragement teacher encouragement and frrends ,college i

- s

‘plans, these researchers utilized new instruments (The W1scon31n~81gn1f- ;

}1cant Qxher Battery) to 1dent1fy the exact educational and QCCupational B

v -

51gn1f1cant others of 100 W1scon51n hlgh school seniors and to measureﬂ o

the expectations of these others for the 1nd1v1dual in question. These

" new variaﬁles werejthen incorporated along with other variables of known\\‘\\,
Eeffect;*into.a model of the'prOCess whereby_educational,and occupational o ‘\“\ :
laSplrations are set In addition, an attempt was made to accommodate

feedﬁgck Wlthln the model While the data base 1s dlfferent while/some

«

'fvariables are operationalized differently, and while the causal model lS‘



L ' 4
. ./

: fdifferent Woelfel and Haller's (1971: 82)rconclusions are essentially

-in agreement with those of Sewell Haller and Ohlendorf (1970) For
.-example, ‘their results support,the contention that 31gn1%icant other’
influence is a mechanism of mediation. More explicitly, their research

O.

~ lends credence to the argument that social structural factors determine Ll

the “expectations of an individual's significant others, which in turn

exert causal influence over the person's attitudes.(i.e., educational -

‘and occupational aspirations). -These attitudes then influence academic
pefformance'andzlater'educational and occupational attainments. An

important contribution to this line of work is the finding that:
. 5 e e .

v

. . . the process-is not simply recursive;
. feedback from academic performance (and by
- implication attainments) exerts influenge T
" over both significant other expecfaglons and
1nd1yidual attitudes (Woelfel and Haller 1971 85).'
IR

-

A_‘AThe mbdeI explainedQGA per cent of the variance in-educational aspiranions

L . . ) '

) and 59 per cent of the variance in occupatlonal asplratrpns\

A more detalled descrlption of ﬂhe concepts and instruments involved’
in the W1scons1n Slgnlflcant Other Battery (WISOB) is contalned in Haller

and Woelfel (1972) 'Thevrequ1s1te,concepts and’ 1nstruments were tested on’

? e - ‘ ) . i ' ‘. "'
. educatlonal and occupatlonal orlentatlon data gathered from 109 randomly :
- et Q - . 8 ’
. «selected high schooLcseniorsflnvyest Bend, Wisconsin. ‘Partlal regresslon

L)

'”Zwith seven key variahlee controiled)’of Signiﬁicant others'"mean edu-

: cational expectatlon 1evels on a youth S éducatlonal asplratlon level o

‘ylelded E 46 and of 51gn1f1cant others mean OCCupatlonal expectatlon“’”’T
; > E \ p_: |

'_levels on a youth s occupatlonal aSplratlon level y1elded B= 52 (Haller

a

”"vand WOelfel 1972; 591) The three best preHictors of educatlonal aspxra-
O o

3 level of occupational aspiration, e

v

_-tions.were found to be the student

]

i
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the educational expectatiohs of his significant others as measured by
WISoB, ana his percepﬁion of his 1éédership éctivities. With respect

to occupational aspiration, the mos t influenfial predictors were the
student's educational aspirations and thg-odcupatibnai expectations of

his significant:others as measured by WISOB. The variance explained

in both cases (64 per cent for educational aspi;ations and 56 per |
cent for occupational aspirations) is quite sabstantial. One conclusion
reached by Haller and wOelfel.(1972: %17), on the basis of these-féé@ings,
was that "significant other infldéﬁcé; as deteéted and measured by WISOB, ; ﬁcl
appears to be an important variaﬁlé'influencing the educational and
occupationai aspirations of high schoél sﬁudehts." ‘In the course of
discussion, these authors also suggesf that the effectiveness of models
which only eméloy significant others' educational expectatioﬁs migh; Se

enhanced by the addition of significant others' occupatiqnal expectétions.

In their book, Education, Occupation, and Earnings, Sewell and

2

Hauser (1975) report on an extensive analysis of the achievements of a.
large sample of Wisconsin men during the ten years following-their bigh.

, )
school graduation. Their basic model links sogioeb?pomic background (as
‘ Ak ,

- measured by father's and mother's education, father's occupation and
y ‘ pati

parents' income) and son's academic ability with the son's educational,
Ko

occupational and earnings achievements. They then elaborate the basic
! . .
model to include, as mediators between background and achievement variables,

such social psychological factors as rank in high school cléss, perceived

2
4

ekpectatious of significant others, and educational and occupational
aspirations. Thus, their social psychological m%Sel of the status attain-"

ment process links family background statuses to educational and occu-
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pational attainments and earnings by heans.of three intervening processes
which sequentially ;;volve academic ability and perfqrmaﬁ;e, significant .
other influences and aspirations. The effectivenessfof this specification
;s'a predictive model is attested to by the féct that it.acéounts‘for 54
per cent of the variance in educational achievement and 43 per cent of
the'variaqce in occupational attainmént. The model is much less effective
in Qredicting earnings, where it accounts for only 7 per cent of the
variance in 1967 earnings.

The Sewell and Hauser (1975: xii) analyéis builds on the works of
Blau and Duncan (1967) and Duncgn, Featherman and Duﬁcan (1972) ; and of
Sewell, Haller and Portes (1969) and Sewell, Haller and Ohlendérf (1970).
Itlhas been significantly influenced by recent work on the eéonomics'of
education and of human capital as well. Although this work arises out
of a diffe¥¢nt“tradition than status attainment theory, itoshares some

common concerns with sociological research on the achievement process

and, thus; its major themes require some elaboration at this point in

3

g

.

The economics Jf education, with its concept of investment in

the discussion.

: human'capital, is recognized as a branch of economics (Blaug, 1968: 7).
“The treatmént of productive human beings as capital or wealth is a '~
persistént theme throughout economic literature. During the first half

of the twehtieth century, however, the majority of economists restricted
LWE

v

the concept of capital to "that portion of the non-human, material, man-

Many articles and reviews dealing with this literature are )
available including: Becker, 1964; Blaug, 1967, 1968, 1969 and 1970;
Bowman, 1969; Hansen, 1970; Kiker, 1971; Schultz, 1971; Karabel and
Halsey, 1977).

i



made stock of wealth which is utilized directlz‘ih further production”
(Shaffer, 1961: 45). Critiques of the dominant,approach‘i; economics,
bwhich emphasized the role of material.ca;ital, set the stage for the
emgrgen;e of a contrasting conceﬁtration on tﬁe role df people, con-
ceptualized in ﬁerms of an.aiternative tygefbf capitai, human capitﬁl.
Mpgg/rgcently, the application of the capital coﬁcept to man has been
revised and referénce‘has been made to "the human‘investmeqt revolutiqn
in economic ;houghf" (Blaﬁg,'1968;/9). Contemporary intereét»in the
area ‘has been attributed to Theodore.w..Schultz'g 1960 Presidential
Address to the American Economic Assoéiatibn. Schultz'sfstatéments
with respect to investmént in human capital lrave served as catalysts fdr

several subsequent studies and publications pertaining to thg?économic

value of education.

In essence, Schultz (1 3) .asserted that the skills and

knowledge acquired by people dre a form of capital and that this
‘capital is, to a considefable extent, the result of -direct investment..
. N s '

In this context, outlays on food, health care, housing and recreational

. facilities, as well as expenditures on education and internal migration

to take advantage of better job opportunities, constitute investments in
. L ) ‘ o - .

human capital, Examples of investments also include earnings foregone

)

by mature:students attending school ahd by workers acquiring on-the-job
training and the use of leisure tihe to improve. skills and knowledge.
Schultz (1961: 14) has suggested that "by investing in themsélves'people

can enlarge the range of choice available to them." Also,"it is argued

that by improving the quality of human effort, its productivity is en-

[

.

hanced. The following quotation reflects this position.

- 30.
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. L) :
. skill, knowledge and similar attributes
affect particular human capabilities to do
productive work. In so far as expenditure to
enhance such capabilities alsco increase the
value productivity of human effort (labor),
they will yield a positive rate of return (Schultz, 1961: 21).

C;ftics of the human gapital concept (g.g.f Shaffer, 1961) have‘discugsed
som; of the major diffiéulties in identifying and‘measuring~the return.
that is aSSOCiated with a particular investment in @aﬁ.

| With respect ﬁo'education,.it has been noted that "some”individuals

8

and families make decisions to invest in some kinds of education, either
M N l\' . . .

in themsflves or in their children, with an eye to the earnings that they
ekpect to seé fofthcoming‘frbm such éxpenditures on education" (Shaffer,
1961: 48). Thus, earnings have been regarded as yield from, or return

on; educational investment. This line of thinking has led to studies

analyzing the linkages between schooling (measu;ed in number of years of

attendance and/or type of school attended) and success (measured in terms

of 'social positioh'and/or annual or life earnings). Recent studies (e.g.,

Blaug,'i967) have attempted to calculate the rates of private and social
return on investment in different and alternative. types of postsecondary
and higher education as well as on investment in different aﬁounts of

education.‘ Earning differentiéls, for examplg; havg;been attiibuted to .
differences\in the amount of human invespment (e.g., differences in .

f

;health and eddcétion). Iﬁ'addition,qsocietal énalysts have pbinted out -

\

" that if'humanacapabilities lag behihd physicallcapital, they become

- 1limiting factors in economic development. It is asserted that investment

ih human capital not only augments individuél productivity and private
return, but alSo\lays the technicalibaée of the type of labor force
\\ BRI ' | g

\ , . i

\

31
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necessary for economic growth”(KarabelVand’Halsey, 1977: 12) . According

to this perspective education is a type of investment not oaly for the

1nd1v1dual but for society as a whole.
[

"

The divergence bf privaée and social costs and benefits inherent
in education, however, has raised'some particularly difficult policy

problems (Johnson, 1964 &l) C7hsiderab1e attention has been devoted
- .

to the dlfficulty of comb1n1ng economic with SpElelC soc1al and -
polltlcal objectlves for educat on in both developed and deve10p1ng

countries. Some human capitalists have taken governments to task for

/

what they consider to be substantlal underlnvestment in human beings and
,have used thelr approach as a basis for promot1ng 1ncreased publlc
'expendltures on educatlon and other 1nvestment in maniprograms. Thus,

’in addition to describing and explaining the relatlonship between

'educatlon and the economy, advocates of the approach sometlmes prescrlbe

and»recommend, ‘However, laug (1970 7) p01nts out that thEII ba51c

©

position (i.e., that educat1on and: tralnlng can be regarded as a type of
investment in hUman capital) conStitutes "a programme ‘for research,‘ o |

rather than a pronouncement of an indisputable 1n31ght " 'Furthermore,
: _ e : o
he contends that it is only by posing partlcular questlons about educatlon

7and tralning that we can assess the valldity of the ‘human’ capltal
5 !

[

7»approach (Blaug, 1970 8)

wwﬁhe type of questlons explored in -an economlc analysis of education

;".upincludes;f - j-:c f" ‘..,' . ',

L% . how much should a country spend on education
p and how should. the expendlture be. f1nanced7 I8
‘fneducation mainly Yinvestment' or mainly consumptlon
. investment how large is 1ts yield compared to
'other“forms_of investment in people and material. .
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equipment? If consumption what are the determinants
of the private demand for more or better education?
What is the optimum combination of .pupils' time,

- teachers,; buildings, and equipment embodied in
‘schooling? What is the optimum structure of 'the
educational pyramid,' that is, the ‘number in the
different levels ‘and channels of the educational
system? What'is the optimum mix ‘of formal education
within schools and colleges; and informal education
outside them? Lastly, what contribution does

- education make to the overall development of human:
resources and how far can we accelerate economic

. growth, particularly in low-income countries, by

" controlling the expansion of educational systems7

'-(Blaug, 1968: 7-8). :

Close scrutiny of questions such as those 1isted above reveals that: the
sdeect matter can be divided 1ntovtwo areas: analyses of the economic
valne of education (erg.%‘the impact‘of schooling on_labour productivity,
occupational mobility and the distributionvof incomej and.ahalyses of
the economic aspects of educational .gystems (e. g s the 1nternal eff1c1ency
of schools and the relations between the costs of - education and methods
' of financing these) In essence the first deals w1th the product1v1ty
of schools'and colleges; whereas,~the second exam1nes.product1v1ty ig.
"schools and colleges (Blaug, 1968 9) - | o
' One of the main criticxsms contemporary theorists level at human
capital economists isbthat they have neglected to examine the edncational h\‘}V
i ‘ ‘ :
,procéss; Karabel and Halsey (1966 16), for example, state that L
e | ’; , . their input output,models have never - offered &
_inSight into what was going on in the 'black box'
"of education that would explain its correlation
with earnings v
‘ Recently, Alexander and his.assoc1ates have attempted to replicate -
. both the Blau and‘ﬁﬂﬁcan "basicfmodel"‘\f\the status attainment process .

(Alexander and Eckland 1975) and one- of the Wisconsin "soc1a1 ps cho-’
Y

logical" models of soc1oeconomic achievement (Alexander, Eckland and

)
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Griffin, 1975).' These'researchers réport that.the results of their

initial repllcation analy31s were con31stent with prev1ous 1nqu1r1es

“in this-area. In the second study, 1nterpersonal and SUbJeCthE school

- variables were found to medlate a substant1a1 part of the effects of .

ability and social or1g1ns on later status outcomes, indlcating complex
processes quite 81milar to those demonstrated in the’ original W1scon31n
analysis. It is interesting, in light of the precedlng discussion of

the economics of educatlon orientation, to note that some of the results

suggest that "the direct wage return ‘to, or 'human ca 1ta1' value of
’ P

36

academlc ability per se is quite marginal" (Alexander, Eckland and Gr1ff1n,_'

1975: 332)

\f) o
\ :
Comments on two Canadlan studies complete the review of literature

“pertaining to the development of complex models of: the achlevement process.

Williams (1972) used a causal model derived from reference group r

'theory to deplct the development of educatlonal a5p1rations 1n high

fschool students. The model incorporated 1nfluences due to three reference;
,groups (parents teachers and peers), the student academlc achlevements,
‘1nte11ectual ability and hlS Soc1oeconom1c backgro nd MeasUres,of the'h

,Cinfluence of referents at’ two p01nts in time (Grad '10 and Grade 12) wereid

'Aincluded : The model was quantlfled separately for‘males and females

‘.’u31ng data on 3687 Canadian students.. The results suggest that the i:‘f

BT e

f;nfluence of referents changes over time, that parents exert the greatest N

E Lnfluence and that sex differences in the educational decﬁ31on making

o

'process exist The model explained 68 per cent of .the variance in the'ﬂ

'*vGrade ten asplrations of males, 67 per ‘cent of the varlance in the girls

o

SN



aspirations'at-this time 81'per cent»of the variance in boys' aspirations
1n Grade 12 and 77.per cent of theAvarlance in the aSpirations girls have
in Grade twelve (Williams 1972 124y, c T

Gllbert (1977) has attempted to replicate the Sewell Haller and
_Ohlendorf (1970) model Initially, the Wiscon31n .model of occupational
fattainment was adapted to treat educational and occupational aSpirations
- as. the dependent variables. Socioeconomic status and mental ability .

. were 1ndependent variables in ‘the model affecting 31gn1f1cant others

influence and the academic achievement of the student . In turn, academic

&

}‘achievement and,SLgnlficant others 1nfluence were: expected to exercise

,direct effects upon both educationa} and occupational aspirations This

: model was applied to Ontario Grade 12 malé students and was as successful

~ . in explaining variance 1n the‘level of educatlonal aSpiration as the .

‘O,

»WisconSin model Both explained Al-per cent of the varlance in level of
d educational aspiratlon However;‘the CanadianhverSionHexplained’lessl
of the.variance 1n level of occupational‘aspiration than the Wisconsin o
ff;modelv- 22 per.cent, asiopposed to 37 per cent In addltion Gllbert
(1977 288) extended the original model by adding two new varlables | -
jself concept of abllity and program of study The extended model er--heﬁg
P s

t7pla1ned 63 per cent of the variance in level of educational expectation

: and 36 per cent” of the variance in level of occupational expectation for

; i !
!

the same group of students In sum, the study s fihdings support the i;f:

'hypothesis that the role of socioeconomic status in the formation of

P

‘aSpiratlons is greater 1n Canada than 1n the United States The data also

"demonstrated that self concept of ablllty and program of study were 1nter-‘

'vening variables in the process of asplration formation

35.



'viythe changes and non changes in. major fields of study and vocational

.

We turn now to a consideratilon of-some of the major findings from

‘existing longitudinal studies relevantifor an examination of aspirational

- and expectational stability andichange,

'.about one- half chadged,vocational ch01ce between their senior year 1n f'

Longitudinal Studies of Stability and Change 1n Educational and

‘Occupational Ch01ces

Early work 1n the area has explored several general toplCS such
as factors affécting variabllity (Fiske 1957: 464), the dynamics_of

vocational 1nterests (Bordin and'Wilson,'l953ij299)‘and-changesvin :

' occupational attitudes (Hammond 19593-76).

One of the first studies to focus exp11c1t1y on tran31t10ns in

OCcupational choice was_Strong,s (1952) attempt;to measure the(amount, '

"of change'in the'occupationaliplanS’of 255‘Stanford'University'freshmen

and to ascertain how the two factors of occupational prestlge and 1nterests

were associated with amount of change The\results revealed that: forty -

'ivper cent of the freshmen had changed their occupational plans by tge
time (one year later) they were" sophomores and” s1xty per cent had not

o shlfted their ch01ces Those who shifted had approx1mately the same :j3ff

[

‘average prestige values before and after the change _ Also; 1t'was.found'.
that those who changed the1r ch01ce dld not select an occupation more 1n,
,'-”-}'harmony with their lnterests than their first choxce.f In,general theﬁﬁ

‘f’greater the difference between the two occupational ch01ces, the less

jthe agreement between either choice and measured 1nterest of those ch01ces;

F N
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o In a study conducted by Forrest (1961 469) data were tabulated on

T :

“ch01ce for 292 male and 120 female Merit Scholars » It was found that



high school and the end of their Junior year in college Female

1
13

Scholars demonstrated a sllghtly hlgher rate- of change than male

Scholars. .Moreover, rt‘was shown,that a‘change in major field was
. ‘ . e .
c108ely related to change in vocational ch01ce The study indicates
, that the maJor patterns of change were from sc1ence to non- sc1ence“
’ f1elds and from practical to theoretlcal flelds. According-to Forrest
>(1961 471),’changes ln vocatlonal cholce among talented youth appear 't,
“'to be‘motlvated-by de31res to seek vocatlonal areas whlch glve more
- stress:to:humanistlc values.and'to achievement in areas stres31ng or
Vrequlrlng work at hlgher’levels of abstractlon.

In theory, Super (1955) has suggested:that the agreement'amOng

an 1nd1v1dual '8 ch01ces should lncrease ‘as he matures However, Super's

Career Pattgfn Study (1961), a twenty year Survey of approx1mately 140

boys from the. tlme they were in the n1nth~grade to the1r establlshment

37.

1n the world of work at about age 35, has ylelded dlsapp01nt1ng results L

tv.

vin thlS respect For examp%e ‘a subJect s standlng on' the twelfth grade

" measures of vocatlonal maturlty could not be predlcted from hlS nlnth S

.'lfgrade scores

From a 31milar study of ”readlness for vocatlonal plannlng
: , S ».

a :gGrlbbons (1964 908 913) reports 51gn1f1cant changes on two dlmensions “ ahfg,

- . _g.;x R -
'Factors in Currlculum Ch01ce and Eactors 1n OCCupatlonal Ch01ce -In'

.’:1958 (elghth grade) and agaln ln 1961 (tenth grade) the subJects (56 boys

-)‘v.

'gfand 54 glrls) were asked to state occupat1ona1 choxces and these were_y
13rated'for.sdrloeecon0m1C“level The correlatlon between 1958 and 1961 o

'level of occupatlonal ch01ce scores was 66, 1nd1cat1ng moderate stab111ty

. 5 +
¢ . . ;o

'i'for thls varlable (Gr1bbons and Lohnes, 19643 l7)r_3 . "_'}-f;_~"



One bf‘the most extensivejstudies ever to be conducted in
vocationaIApsychology, Project Talent}'Was begun in 1960 under - the
“directipn of John C..Flanagan (Crites, 1969:v209).~ lts‘design called
for the drawing of a S.perfcent probahility sample of Auerlcan high

schools, that is, approximately 400.,000 students (male and female) in.

o . L . . :

"rgrades 9 through 12. 'Analysis otfthe~stability of career plans from
,-the'time'of the-1960 initial‘testing to the follow;up (1966) revealed
)' that there was considerable change in the vocatlonal ch01ces through |
the high school years In general,.ch01ce stabillty rncreases as‘
;‘—occupatldnal entry is approached but even in the twelfth grade is qulte

7—5@;5 study by Schmidtland Rothney (1955) examined %he’consistency

‘f the'vocational chbiceSIOf'BAQ\high school studentS-who were inter-'/

’“m%%_v1ewed 1n'grades 10 through 12 as part of an 1nten31ve guldance program

fThey found that?those who changed thelr vocatlonal plans at. 1east ofice

‘i

) ~ .
dur1ng the hlgh school perlod made up nearly two th1rds (65 l per cent) ‘Lv,\ b

‘of the whole group A llttle more than a thlrd (34 9 per cent) expressed _
hthe Same ch01te each year all the way through hlgh school Schmldt-and

"hRothney (1955 143 144) offer the follow1ng flndlngs and suggest somej“')fv'wxw

A 1mp11catlons j'-i"'. 1;'“,':1j:>ﬁ”" i] rv f}’;“h u-”“
. R f‘Aégost half (48 7 per cent) of the students
e R .expressed. consistent’ patterns over the part of -
' . the senior high schoal period ‘in which their , D
'"fﬂgvocational choices might influence their “choice R SR R
© ‘of electives,” The assumption that vocatioﬁal - o
- chotces of counseled ‘subjects .are con51stent o
enough to warrant long range. planning of hlgh
__:hvschool programs is thus applicable in. less :
~ than half the cases, ' The’ practice- of requirlng
- all students to plan a three year program in:
; detall at the’ tlme they enter hlgh school and

t

.‘v_._ I



-
k2

5 fiof this group suggests that.variability, rather

In73hort;?
f vocational choice is the rule for the majority of

| school youth, -

3

which ondpcted as part of a guidance program, hadran effect upon
o F.v oo . L — T
choice eistency, Kohout ‘and Rothney (1964) compared the choices, -

" occupa s;ﬂandrfuthre plans of an intensively counseled group of

stnden' ith those of a nonintenéively.coumseled‘group.' Their general'v

flnding that-there’yere no‘signiflcant dlfferences between the“two _
’grodps'invthe‘pefcentages of'each whlch had the sametchoice over long

periodsiof time. aIn'contraat,tovthe'earlier stud;, however;tkohout and
vgothney kl? _715 foundimnch lower stabillt;“percentaQES,'poeglbly‘

‘because t ‘used a different stimulus question to evoke vocational

a2 N

fch01ce.

Holland (l964a 27)'has ntilized”both:longitndinal and‘cross-

. sectlonal de81gns to test hlS theory of vocatlonal chorce, Wthh 1nvolves

-1a "matchlng" offpersonallty types with env1ronmenta1 models. -Ev1dence'

has been accumulated whlch lndlcates that "congruency and consrstency
! . l X .

'h}» in perSQnality type envlronmental model 1nteract10ns are’ related to both

‘ !
stablllty in choxce of college maJor fleld and vocatlonal goal" (Crltes,

- 1969: 208) gfmalnlng in a glven f1eld appears to be assoc1ated w1th »

. '
. i

hav1ng personal attrlbutes commonly assoc1ated w1th the typlcal student'

1n that fleld 1n'terms of aptltudes, achlevements and personality (Holland_,j’

and Nichols, 1964b 235) EER TP PR

e

N ’ t ’ . ' ,... . ' .“
ermine whether the nature of the above mentioned interviews, .
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Holden (1961 36) decided to anestlgate the poss1b111ty of a-
.

relatlonshlp between intelllgence level and persistence of the 1evel

n - S}
Q ao.

of career ch01ce It was hypothe51zed that’ students at the lower range

)

of* the I. Q. contlnuum are more 11ke1y .to change the 1evel of occu-
patlonal ch01ces between grades 8 and ll than students in the upper

range of the,I. Q- cont1nuum It was’ further hypothe31zed in the

- .

form of a corollary, that as they proceed through the grades fr m 8 to o

7

11, students at the lower 1eve1s of scholastlc ablllty—would as a group,‘

tend toward a vocatlonal ch01ce that is more sultable to thelr scholast;c

ablllty The hypothe51s and corollary both appear to have 31gn1f1cant

L0

support in the resultlng data (Holden, 1961 Al) K

Cooley s (1964 90) Sc1ent1f1c Careers Study, Wthh examlned the :
a0 ; -
process of becomlng a SClentlSt from elementary school through four

years beyond college, found that early choxce was a better predlctor

. . o o
of later choxce than were measured 1nterests Montesano and Gelst n

.'1

(l964 150) found that there was a d1scernible d1rect10n of change in

‘occupatlonal decislon maklng w1th age. Older boys (twelfth grade) use

.x

interests 1ess, abllltles more, and c1te occupatlonal varlables to a
A% ;

‘ \

o 51gn1ficantly greater degree “than younger boys (nlnth grade) Pa AL

-

o
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Slmilarly,.two studies were de31gned.by Astln (1967 and 1968) to .'f' S

i \ ' il

assess the career expectatlons of 650 male hlgh school senlors (Study l) ld»f-
R and 816 female hlgh school senlors (Study 2) from thEII personal char-

‘acteristlcs as nlnth graders and from selected env1ronmental character-'.

iSthS of thelr hlgh schools For the boys, measured 1nterests and g»

expressed career ch01ce at the nlnth grade 1eve1 were the best predlctors"

of career outcomes at the twelfth grade level (Astln, 1967 94) or



the girls, seniors choosing different ‘caredrs could be differentiated

in terms of interests, careergplans,“and'aptitudes as measuréd during -

the ninth grade}(Astin; 1968: 536); . .

Mote pertlnent for the purposes of the present research are two
fairly recent studies (Flores and Olsen 1967: 194 112; Wflliams, l972

107 133) WLlllams (1972 107\ represents the developmeht of educatlonal

]

a3p1rat10ns in 3,687 Canadlan high school students in a causal model

developed from the point of view of- refeﬁence group theory Although

~this researcher‘does not examine‘changes in educational asplrations

-per,se; he. includes measures of the influence'of referents at two points

in time. Change in the relatlve effects of the various causes-gpecified:
is central to the 1nvest1gat10n The data Suggest that the 1nfléence of
refereéents changes_over time, that parents exert th@,greatest'lnfluence,

and'that sex differences in this decision-making process are manifest

-‘«(Willlams, 1972: 107, TR T

“The purpose of the Flores and Olsen (1967 104),study was‘to‘;wm

1nvest1gate whether or not level of occupatlonal asplratlon (LOA) was

.stably and realistlcally formed in elghth grade males To test the LOA /

K P

‘of e1ghth grade,males for stabillty and reallsm the1r LOA was. compared_:

-

5 ,
°.:w1th the LOA of twelfth grade males No 51gn1f1cant dlfferences were

,found hetween the two groups on the means and staﬁdard dev1at10ns of
- . \ . B .
. thelr dlStributlgNi of scores on the Occupatlonal Aspi%ftxon Scale (OAS)D,
- B

rmame? N

Flores and- Olsen (1967 lll) conclude that "LOA is. probably formed 1n

e

eighth grade males and is p0331bly one of the flrst stable and reallstic

l ocoupatronal-consrderatlons formed in.young people.

41,
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Thus, although several writers have argued that occupational
choice invof;eS'a érocess rather than a "threshold" type decision,
very few empirical aFteﬁpts extant endeavor to delineate the course of
events over time., Longitudinal studies are r;re.: More specifically,
a literature on the problem of stabifity and change in aspirational‘aﬁd
expectational levels is difficult to locate. The majority of‘longitudinal
studies reviewed above have evolved from programs of féseafch in'vééational
psychology. Thesevstudies have invesﬁ;gated interests, vocationai |
maturity and readiness and vocat%gnal de?elppment_inventories,:but have
not addressed themselves to traditional sociological concerns in the
area, For example, individual capabilities tend>to be‘eﬁphasized;

: external social influences (e.g., economic and prestige factors) excluded.

I )

Several of the samples are highly selective in terms of age

3
3

(college students), sex (mostly all-male), and abi1ity (sChoiarsﬁip

 winners) . Tﬁe time spans covered tend to vary considerably (e.g., nine

/ .
weeks to nineteen years). Despltevthese,sorts of deficiencies, existing

1ongitudinal studies do provide some indication of trends in career

- development. ‘Although .a consensus has not been reached, it seems that

&

change, rather than stability, characterizes adolescent educational and

B .
. . *

‘occupational choice patterns.

>

While it could be argued that there are deficieﬁciés in béfh the

e

vocational psychology and sociology"studies, taken together a reasonably
comptehénsive picture does emerge. From the resuits of the longitudinal
vocqtional psychdlogy projects, we extract the empitical generalization

that some'adolescgnts are inclined to change their career choices over

time. From the sociological studies, we become cognizant of some of the-

42.
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factors conditioqing choice at a particular point in time. Take;

P together, these themes suggest that a significant contribution to the
1i£erature would be made by a stud§ which attempts to synthesize tﬁese
two research traditions; that is, a s;udy which attempts to identify
factors asqociafed,with the consistency and congruency of adolescents'

occupational aspirations and expectations over time.
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Chapter III

' THEORETICAL FRAMEWORK AND STATEMENT

OF THE HYPOTHESES

To gain insight into the pheﬁoména under study two bodies of theory
are consulted: socialization theory énd_pccupational choice theory. The
strategy of presentétion adopted is one that moves from the‘general to the
specific. At a general léveI, an attémpt is made to diséuss the. social-
ization process, isolate its'various‘co&ponents and examine, albeit'briefly;
some’of\its intricate workings ﬁith respect to occupational~2hoice. More
specifically, existing theoretical orientations on. occupational choice are

‘reviewed wi:h the expressed intent of discerning their respective positions
on the event-process debate (i.e., wh?ther choice is an event or a process
as far ashpheot& construction is concerned). Lastly, a conceﬁtual frame-
work Yhich resolveé the issue is outlined.

~When assessing the uniquely sociqlogieal contribution to the specif-
ication of the sqcialization concept, it is neéessary to note that:
. interaction became the key notion
in the study of human -behavior and, through
the vehicle of cultural norms and the concepts
- of role and status . . , became the focus of
study of the individual in his social settin
(Dager, 1964: 742). o ‘
From ;'sociological point‘of view, the t;rm "socialization" refers to ''the
procéss by which the individual is o:#ginally inducted into the social or-
ganization" (thtlieb and Ramgey, 1964: 155). Through this process ; éhild
is disciplined and trained, taught the physical and the social skills

!

necessary for participation in society, familiarized with roles and role

46,
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relationships, and imbued with ideals; aspirations and values of various
. kinds. According to Merton (1957b: 287) the term designates:

. . . the processes by which people
selectively acquire the values and
attitudes, the interests, skills, and
knowledge - in short, thé culture current
in the groups of which they are, or seek
to become, a member. It refers to the
learning of social roles.

s
)

The main premise. of the social role theory of socialization emphasizes
that a child is born into an ongoing society that has common symbols,.fec-
ognizea_positions (statuses) and established patterns of behavior (roles)
and that it is through others that the child learns what is necessary to
become a'fuﬁctiOningimember of society (Elkin, 1960: 19). Thus, the con-
cepts of stétus.and role, the behavior of "significant others" and the
process of learning are central to this general perspective. " Restated in
terms of role theory, the problem of socializaCion_fequirés an explanation
s - " . . . } . . ’ »
of how a child comes to function within a system of statuses. In short,

- How-d0%es he learn to recognize status
o/ positions, to know and internalize their
expectations and accompanying values, and
" to act those roles~that are ‘appropriate for
him? (Elkin, 1960: 20).

‘A child learns what isgexpégted of him in interaction with other

people. It is necessary to note that all other péoﬁle do not have“én equal

influence on the child. There are those who exert greater influence because

v

of their frequency and brimacy of contact and their control over reWérdé and
punishments. These are his "significant others."
It is readily acknowledged that the fémily forms the matrix of social

experience in which the basic socialization of the child takes place and
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in which the most persistent personallty configurations are formed

_(Cottrell 1948:«127). ‘In esSenCe, it iS'through the experiences of

.family life that the child undergoes the inltially important stages of the

socialization process.l Part of this process involves becoming senSLtized

to social expectanc1es (cf Cooley s concepts of "human nature", "primary
igrqup and "looking glass self") and learning how to adopt and ‘take on

roles (cf Mead s concepts of "social object" and "taking the role of the

- other"). ‘ | | |

| Utilizing this orientatiOn, it is necessary to note that occupations a

‘ ate‘roles within‘society Ginzberg (1951 234) has summarlzed the role of

,the family with reference to occupational ch01ce |

‘ The family continues to exercise an important o
influence ®n the occupational. ch01ces of the ‘
younger generation. For it.is. as a member of
a family that the child first learns about the
jobs that exist in the adult world; it may be-

. through the family that he acquires his first
~_experience at work; and it is through the family
that he ‘is encouraged to follow one path and

~ discouraged from following another, even if only

_indirectly through the absorption of famillal
'attitudes and values.

& , :

Sometimes the more or less 1rregular conversations that occur in a home

regardingvdesirable'or undesirable occupatlons’and the chances to attain

“them coupled.withdthe;offhand.commentslbyparentsoabont/statusfand mohility
_jaslnell as‘their onn‘occnpational4beha§iour and"attitudesbconstitute a form
of‘communication more‘suhtle.yet justvas'eftectiye"as directpstatements'
.(Scanzoni ‘l967: 455), |

To be sure, adolescents broaden thelr range of social contacts and

-increase the number of others who are emotionally and normatively relevant

. \



‘to them by becoming less dependent on parents and more oriented to peers
.and other adults (elg.;‘teachers, employers, etc.). Breton (1972: 5),
among ochers; has attested to the above‘assertionf

. . . while in childhood the family was by

far his most significant group, in adolescence

other groups and ‘institutions appear and assume

~importance in shaping hlS attitudes, dec1sions,

and behaVLOurs.
It is doubtful whether anyone would seriously question the contention that
during adolescence the circle,and diversity:of‘significant others widens. -
Moreover, the appraisals of an adolescent's behaviour‘by these others is
deemed mandatory for the establishment‘oﬁ_a viable self-concept.

‘Possibly one of the most popular themes reiterated’in the literature‘J

on'adolescent socialization is the search for self-identity;f»According to
thig ideagbadolescenCe constitutesfaiperiod which is primarily devoted to

the "crystallization of one's-sense‘of”self-?a satisfactoryfintegration»Of
‘sexual identity, goals and aspirations, personal ethlcs, and emotional

,independence" (Evans, 1970 52) It is understood that 1dent1ty formulations -
have their foundations laid during infancy and early childhood [Nevertheless

a varlety of personal and social factors operative during adolescence are

ithought to’ necessitate a reassessment of one's self concept ‘ Pubertal
'changes; for example,.often require.a reorientatlon toward body 1mage.‘
'Moreover, the'adolescent-iS'exposed to augm;nting sociofcultural pressuresf'
'vdemanding’siénificant:decisionsbabout‘his oﬁn existence‘(e;g;,'occupationalf
ch01ce, choice of ital partner, etc ) | -

JCis, the accepted conceptualization of vocatlonal choice,

For several y

-w1th few exceptions was that a person reaches a certain point in his life



(usually high school graduation) when he must select a career Parsons

k

‘ (1909), for example, depicts the individual '8 vocational ch01ce as his

'"greatest decision'" and p01nts out that it occurs "at that time in his

-

. life when he is about to enter the mmd of work” (Crites, 1969' 125)

'More recently, Yoesting and his assocﬁates (1969 1) suggest that as youth'

approach graduation from high school, they are confronted with a number of.

questions‘for which.they arekforced tolformulate answers in a relatively .

el

short period of time:
What kinds of occupations would be the most. e
interesting and rewarding? What kinds of F\
occupations are available?. Which occupations. '
' are'reasonable career alternatives, given
personal circumstances and capabilities?
Would more educdation be necessary to enable
~ the achievement of the desired career
alternative? 1Is it possible to obtain
additional education7 o :

‘Those conceptualizing choice as a dec1810n which the individual makes at a

'given moment - in time tend to emphasize the instantaneous nature of ChOlce :

f‘and enumerate the factors which 1nfluence occupational selection at %he =

:-choice point Imp11c1t in this. traditional perspective is the assumption’

- that an adolescent gives 11tt1e thought to his career choice unt11 the endf,h"'

.\*
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of high school is 1mminent and he 1s confronted directly with the problem‘h‘7

.fvof enterlng an occupation and establishing himself among the ranks of - the'

'gainfully employed »"11 ___s,',‘”:h?x‘j

In marked contrast to this "threshold"f 4"croSSroads" conception'of‘-"'

o

vocational choice as a one-time event >is the idea that choice lS a process

which transpires over a prolonged period of time ’

l
r

‘ ‘,The~choice,of‘occupation; viewedﬁas’a subjective,process and ag a part



e

of the achievement of maturity, was the subject of an interdisciplinary

research investigation conducted by'Ginaberg and his associates.bgThe_

resulfingapublication, Occupational Choice: "An Approach to a General»
Theogx (1951) represents the'collaborative efforts of an‘economist;ba

"psychiatrist; a sociologist;vand a'psfchologist,' The basic elements in

',.the general theory of occupational choice they developed may be summariaed"'

suCC1nctly as follows "occupatiOnal‘choice is afprocess; the process is
largely irrever31b1e, compromise is an essential aSpect of every ch01ce

(Ginzberg, 1952: 108)’.

-

By process, these authors mean. a developmental sequence whlch extends
"OVer‘a long time'(" e it can~be said that:the proceSs begrns at the
b-birth of the ind1v1dual and may remain open until death" -Ginzberg, 1952
.108) . - The process is regarded as largely 1rrever51b1e because after in-
uesting considerable;amountsﬂofgtime‘and-moneynandgcommittingsignificant

'segments of self indiViduals.tend to]be;reluctant'to”change directions‘,f

J(i,e.; the inertia effect) Thus, reality pressures constitute maJor

49.

‘ obstacles to shifting plans. In addition, emotlonal reasons for reluctance_._

. A : : :
to alter courses of action are sometimes generated because cﬁange is
: ; _ , L,

;frequently equated w1th failure The process of_ocCupational choice ig-

.~characterized further as a compromise between 1nterests, capac1ties, values,-

‘and opportunities. It is evident that an interplay between the 1nd1vidual

"and his env1ronment is essential at. some p01nt in the process.v The 1n-i

J

‘i dividual cognizant of his interests,'values, and abilities, must assess :

the_situation_and the extent’to.which.existing envirOnmental-opportunitles

enhanceﬂor'impede‘theipursuit:of,hisflife goals.

P
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vThe theory of vocational development advanced by Super (1953) is one
" of the v1able and constrd;tlve responses to the Glnzberg occupational ch01ce
theory. In this framework the process of vocational development is that of
. developing and 1mp1ementrng a self-concept. ‘Super»(1957) elaborated uponp‘
aGinzbergfs cOnclusion that choicejis'a process bﬁﬁemphasiaing thatlitlis a
continnous process;’ Bye"continnousﬁ; Snper (1953;i187)fmeans that’“there‘f
is»no'sharpxdistinction,between choice and adjnstment; Instead they hlendh
‘ln_adolescence with nop the need’to;make a choiceband‘now the9needhto make

. an adJustment predominating in the occupatlona\ llfe 81tuatlon M

50.

Several more recent theoretical orlentations ‘accept: and elaborate the o

»view of the c1a331cal frameworks (descrlbed abo%e) that occupat10na1 choxces B

e

'~and dec1sions are probably best regarded as "largely contlnual processes"

'va(Sofer,>1973 44) For example Keil and her colleagues (1966 121) contend

that ’ o

e evidence from a wide range of research .
-suggests that family, ne1ghbourhood peer groups,
. education received, influences from mass media, "
" the extent of. formal vocational guidance, all
" need to' be considered, and that experiences from
‘these sources, as well as’ the nature of the" work
- - undertaken, are relevant to the deveIOpment of .
_any particular reaction. toward working life. AN
This implies that entering the world of work and» v
'adjusting to it is a process : P L

u;f;;Musgrave (1967 33 46) offered an approach to‘0ccupat10nal cholce through |
5the concept of soclalizatlon Seen strlctly as learning to- take roles |
Musgrave (1967 301) sees the process of the development of occupatlonal
'preferences and of attempts to implement thesevin’terms of movement between.

‘:'apeer;es of.linked roles; He' represents the(potentlal) 1ife cycle ‘as av'
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B 1arge number of alternative pathways theoretically available to individualt
. 1imits the possible pathways along which the indiv1dua1 may move in the

to the child and hence his occupational range, are narrowed by the

s

experience he undergoes‘at the hands of family, school and peer group
Utilization of the process depiction has been fairly prevalent 1n the
| .past (Form and Miller,_1949 317 Ginzberg, 1951 Katz and Martin, 1962
' 149 154) and appears to be increasing in prominence (Ivey and Morrill
’1968 644-649 ; Sewell et al., 1969 82-92; Sewell et al., 1970: 1014- 1027
-”.bHaller and Portes, 1973 51 91) Ihus, Ford and Box (1967 289) appear to

!be correct in summar121ng a whole body of ‘recent work as.

. ... entailing the v1ew that occupational
‘choice represents the’ ¢ulmination of a process ',

e S " in ‘which hopes and desires come to terms w1th3
the realities of the occupational market

VgSituation
.In sum,ris occupational ch01ce an event or a processi itcisithis‘

writer s opinion ‘that. the issue is an- artificial one.. It appears more
5‘appropr1ate to conceptualize occupational ch01ce as ahprocess which involves
~3;or 1s comprised of’a series of point in-time dec13ions (events) (see Figure
2) At each dec131on or "choice" point ‘as: the future is transformed into’
Z"'..the present. thelindlvidual weighs his'aspirationsiagainst his expectations
B =(see Figure 3) s the individual progresses through the life cycle hlS
' ’laspirations and expectations undergo varying degrees of transformation'

;?because they are‘affected by differing‘personal and socio- cultural factors

‘One of ’he central premises extracted from our general consideration'v*

. ;members of a given society " Choice (or direction by others) at each stage' ‘

"'.‘future.: It is in the pre-work stage that the pathway of roles availabléﬁ@idf

" 51,
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of sooiallzatlon theory ;uggested that very early in life children are

.y P
f"’ ~

sensitized to- social expectancies and must learn how to take on and

-t :,‘9‘

function adequately in soc1al roles of the many roles that contemporary

- ?
e a -

‘adults are requested to perform, few exceed in 1mportance the aoquisition

of occupatlonal skllls and ‘attitudes, Acceptance of the characterlzatlon

of‘occupatlons ‘as achleved soc1al roles sparks rnterest w1th respect to

-%

investigating and understandlng how this achleVement is accompllshed

*

Here, of course, tradltlonal ‘themes from the occupatlonal choice theorles

' proved helpful but certalnly not conclusrve -Rev1ew in this area revealed

the event- process debate Theoretlcally, the processual deplctlon has

#

" accrued consrderable support' emplrlcally, research remains, for the most

part centered around thefevent notlon." A congeptual framework, which

. . . .

;attempts to. resolve thrs 1ssue, was sketched in the precedlng paragraph

and represented dlagrammatically (see Flgure 2 and Figure 3) The follow-

ing'section“describes and discusses in more detail the varlous components

of thlS framework

» Cognizant of the p031tion that soc1allzatlon is a cont1nu1ng and not

81mply an early and terminal process (Br1m and Wheeler 1966) some. have

, asserted that the occupatlonal attalnment process,‘rn the- broadest sense

1. v

- by Mlller and Form (1951) whlch is appllcable to‘the whole of an 1n~'

d1v1dual s llfe More often signlflcant segments are focussed upon
Typlcally one is able to detect a maJor turnlng polnt (sometlmes re-

ferred to in the literature as a "crossroads or. "threshold" conceptlon

. ;(e.g.; Crites, 1969 Dunkerley, 1975 5) that marks the transition from the

v

~
Py

"spans the- 11fe cycle Take for example, the five stage schema presented o

&
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non-work tovworh‘period of an individual's life. For some, events document
' the demArcation.in‘ardramatic, or at least obvious, fashioni for'others,
“the passage nay be more obscure and blurred by a series‘of part-time in- -
volvements with respect to nork.' Although circumStancesvvary,'usually '
tno diStinct‘phases can be identified: “one associated chiefly with the . a
_attitudinal\realm (wherein there is.increasingly concerted contemplation
c‘of«What one.prefers aﬁd plans"to-do Culminating,in an expressed commitment |
to a: particular occupation or occupational area--i.e,, an occupational
choice") and one associated w1th actual behav1or (marked by entrance into
.'the labourvforce and embarkation on a job or series of jobs that may

) . X
eventually-be characterized as a "career pattern”)‘ .The first period is

ysually referred to as the occupational ch01ce ‘process, whereas the second
. :

is labelled’ career development In so far as it is possible to separate“

“the two, it 1s with the former»xrather than the latter that the present

study is concerned.- L ;T o 1 R

<

The term "occupational ch01ce" is- used repeatedly to delineate the

area of study examining the tran31tion of young people from 'school . to work.

The 1dea of "choice" and the rationality 1t implies has been the subJect of

a con91derable amount Sf scrutiny (Blau et al 1956 535 Ford and Box, f
RS U '
1967 lll Crites, 1969: 122 Pavalko, 1971 Chapter 3 Williams 1974 21

X Dunkerley, 1975: lO). Sofer (1974 13) has summarized some of the issues

‘associated with its use ; . _
It can be taken to imply’that people enter the
occupations they do. after careful and systematic
,consideration of the alternatives open to them, -
that the attempt to implement preference,is a : _
distinct and discrete act and tha;’ghe\overall o Y

O
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distribution of persons between occupations
in our society is what it is as a result of
the: culmination of several million personal
) ‘ decisions made in this way. /

That individuals systematically choose the occupations they ins#nd to enter

is a basic assumption of the majority of theorieg of vocational choice.

Only accident thcory (e.g., Caplow, 1954: 218; Katz and Martin, 1962:‘149)
‘ ‘ : n N
positc that people make decisions‘about the futﬁre randomly or by chance.

Accident theory correctly emphasizes the significance of external factors

" in the choice process but ignores the fact that the manner in which the

b

individual takes account of: external factors is a function of the way in
which he perceives and réacts'to them. More explicitly, what accident

theory fails to recognizc is that vocational choice qualifies as a response

and, as sqfh, is lawfully related to a vur1ety of stimulus conditions (e.g.,

5

social clasg) As mentioned previously,‘Blau and his associates (1956: 5321

have argued that individual.prerogative must be studied,iﬁ conjunction with
'l . R
the selection’ procedures operative in society. 1If, howevér, we accept the o
. ' X ’ . . .
primacy of environmental influences and focus exclusively on selection

processes, situational contingencies and conditioning factors, we are not

o

dealing with genuine choices but with outcomes. A comprcmise is mandatory.

A
‘

-A perscn’s occupational choice is the result of complex interaction between

Uthc characteristics of the individual and those of the society in which he

o £ ’
lives.  Thus, in the discussion that follows, elements that enter an in-

inidual's decision wiil,be examined initially and then the social constraints
impinging Jpon'individual decision-making will be investigated.

Specification of the nature and parameters of occupational choice has

‘been considered to be a complicated task fraught with difficulties (Crites,
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1969: 117; Moore, 1969: 871). A recenﬁ dialogue on occupational choice

indicates that researchers have not reached a consensus regarding the
aQ \\ 4 R o

terms ""agpiration' and "expeétation" (Kuvlesky and Bealer, 1966: 265-275
and 1967: 290-301; Bealer and Kuvlesky, 1968: 349-356; Haller, 1968:

484-487; Mirande, 1968: 349-356)., Kuvlesky and Bealer (1966: 265-266)
. Q

. contend that a lack of explicit conceptualization h<iphindered the use-
’fulness of past aspirational studies on two counts.

First, it is often difficult to compare the
findings of the numerous studies. .Most re-
searchers rely on operational definitions to
set out the meaning of their terms. When the
‘operations vary (as they often do) and there is
no clearly conceptualized base point to gauge
that diversity, the danger of misunderstanding

-is magnified. Second, the same term is often’

used for different ideas and different terms
for the same idea. Such semantic confusion
leads to the danger of erroneous implications
‘being drawn and impedes both an understanding
of the phénomena and the efficient utilization
of knowledge concerning occupational placement
in our society.

Evén a cursory reviéw of relévant articles reveals ample evidence of
ferminological ambiguity, j;étifying the accdsationlmade by Kuvlesky aﬁd
Bealér. : '_ | | -

Often in writing and research the terms "aspiration"'and "plan" are
usea interchangeabiy.' In several studies the dependent variable is 'iden-
tified as "educational aspiration", yet theddata for analysis are takénifrom
responses to questions concerning the education the stﬁdent planned fo‘
obtain. The»following excerpts illustrate this point. T

All students definitely planning to enter a . *

-, regular four year college program or its
equivalent were classified .as having high

o



AN
educational aepirations (SewelI{ Haller and
Straus, 1957: 69). ’ | )
Measures on the dependent variabie (edueational
aspirations) were obtained by asking each
‘adolescent to read carefully the eight plans
presented in Table 3 and then to indicate which
‘one of them was most like what he was planning
to do (Herriott, 1963: 166) .
The titles of certain articles expliciely state that the studies dealt
with "educational aspirations", but a close sc;utiny of their contents
reveels that the informetion obtained pertains to edﬁcational plans. The
students' statements were cetego;ized‘accprding te'their plans for college,
technical school, or no fgrthef education (Haller and Sewell, 1957: 408;
Krauss, 1964: 868; Sewell and Shah, 1968a: 562 and 1968b: 194).
| In Scanzoni's (1967: 452) study, occupational aspirations were ob-
" tained by asking what type of future occupation a stedeﬁt'realisticaily
| expeq&edAto enter. Similarly, Middleton énd Grigg (i959: 305) used the
questioh "In what occupation do you think that you will most likeiy be
wo;king ten years from ney?"fto'elicit,occupational aspirations.
Some"seeiolegistsghave‘;aken'egcepeion to cases (sueh as thoee
referred te‘above) whereveeiﬁdlus questions eliciting expectatiqns or plans
are ueed ae indicators of aspirations and, in gqnerel,'object to tﬁe equa-
: '
tion of the terms involved. They have stressed the.necessity of distin- -
guishing (ce;ceptﬁallf and empiticaily) between what a person wants
‘(aspirations) and Qhat a person expects te~get (expectations or plans) .
‘, Advocates of this distinction have based tﬁeir analytical approaéh

on the contention (which has accrued some empirica} confirmation) that

" aspirations represent the normative system ("the way things should be')



while'expectations reflect pereeptiOn of the factual order ('the way
things are")‘Mizruchi, 1964 91). Proponents‘of this point of view
suggest that adolescents, being cognizant of the;r life chances, cen and
do take reality factors into consideration, and tnat their etatemenfs of
expeetations more readilf reflect these factore than their statements of -
aspiration. Conseqnently, they adhere’ to the Opinion that studies which
neglect to note actual expectations present amdistorted depiction of the
degree of realism inherent in the students' educational or occupational'
choices. Conversely, those tnat concentrate on plans alone ignore the
"ideal" dimension (Empey, 1956; Stephenson, 1955 and 1957; Schwarzweller,
1959 and 1960; Simpson and Simpson, 1960; Morland, 1960; Mizrucni, 1964 ;
Bennett and Gist, 1964; Bfeton and McDonald; 19685. In addition; Kuvlesky

arid Bealer (1966: 273)»insist‘£hat expectations should ngt be eqnated with

aspirations because the object involved with an -expectation is an antici- -

; N _ o
pated occurrence and, as such, need not be désired and, therefore, need
not be a goal.

Several authors have specified certain elements they consider to be

o _ I 5 : |
essential for the definition and measurement of aspirations.” As early as

1939, Lewig!(l939: 868f897) distinguished between what he termed '"real'

and "ideal" aspirations, the former being what the’person thought he might

Teally be able to attain, and the latter what he hoped to attain providing

59.

all went well. Gardiner (1940; 66) , however, restricted his definition of

5. For a descriptive account of the introduction and development of the
term "level of agpiration" and a discussion of its use see Gardiner,
1940: 59-68 and Deutsch, 1954: 181-222. Pioneer studies endeavoring
to elucidate the concept include: Chapman and Volkmann, 1939: 225-238
and Frank, 1935a: 119-128 and 1935b: 285-293. - : .\



60.

level of aspiration to "a quantitative indication which an individual

makes concerning his future pérformance in an sgtivity"Q According to

- /
o

vReissmanM(l953: 233‘and 239),.stimulus questions designed to'determine.
aspirations should requ{re the respondent to make a realistic assessment
in reference to a future time period, Empey (1956), recognized mainly
‘for his delineetion of the dlfference between absolute -and relative levels
of aspiration, also noted discrepancees between preferred and antic1pated
occupational choices, The latter he’ referred to as."reallty aspiratlonsﬁ
(Empey; 1956:f487)' hﬁy,planS'Stephensonv(1957: 205) meant the "realisticﬂx
expectation of the student for hls future occupetion,fas;opposed to his
more "idealistic" aspiration., SIE%son and Simnson (1960: 121).included a
time element ("rigﬁt now'") in their questlon on occupatlonal plans, but
not in their questlon on asplrations which focused on a- "fantasy" element.
Gist and Bennett‘(l963: 43) asked their sample of students to state "the
occupation theyc&ould like to have when' they are 30 years_old““and the
occupation "theyithink they will actually have uhen they,are'BO’years old".
Ihus;tthe:same‘tlmevperQOd was included in hoth questiOns;
érom-the,preceding‘discussion fourvcomnonents;_deemed necessary_for
consideratlon‘in‘the operetionalisation of.the aspiretion concept, can be
extracted.} lhese=are:l an 1deal element, a real,element”snd two tlme hi
‘Periods- the'presentior 1mmed1ate future”and the distant future .Haller
and Miller (1964 448 455 1967 39 50 1971 55 67), for example have
used- four possible combinatlons of these components in the- instrument they
vdevised to measure level of occupational asplration,,the Occupational

. Aspiration Scale or OAS. !It is: this writer'sfcontention that the‘narrowlng'

N



of the term occupational'choice to designate aspirations-alone (Kuvlesky
and Bealer{ 1966: 267-268)-and’theeemploymentKof a four’component con-
‘ceptualization of occupational aSpiration obscures the factdthat,occupa-
tional choice is the more comprehensive concept encompassing aspirations
- and expectations._ Thus, as depicted in Figure 3 the tour.elements
identified (aspiration; plan past, future) are considered to be the-
components of an occupational choice or decision made at a particular
moment-in time. InﬂeSSence, an“occupational ch01ce may_be.said to vary
along two underlying dimensions:i a reality dimension, which\runs from
real (expectations or plans) to ideal (aspirations or preferences) and
‘a time dimen81on, which runs from past through present to future. It
should be noted‘that because this,Schema is:of a general nature it is,

equally applicable to educational chqices or dec131ons but, given the

problem at hand, occupational dec131ons w111 be focused on in the follow1ng s

discu351on;
. . | _ , | . .
'The interaction of these analytically separableEcomponents (especially

-‘asplrations and expectations) has been given a fair amount. of attention in L
\.4.:

theoretical writings According to Ford and Box (1967 288), the various
diSCussions have‘been converging'around onevmaJor theme, namely, Uthef *
conception of a: compromise between values'and expectations hopes and
desires are represented as. eventually coming to terms with realities‘:pjg.
is’aSSerted that the course of" action on which an 1ndiv1dual dec1des will
reflect a compromise between aspirations (what he ideally would‘like to do)
and expectations (what he realistically expects ‘to do) L Descriptive

.

' accounts of the nature. of the compromise and how it is accomplished vary

"
S ]
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to a considerable extent. A number of suggestions have been advanced:

role- playing (Super, 1953 127 128) ; differentiation and 1ntegration

(Tiedeman, 1961: 15- 21), cognitive dlssonance testing and reductlon

(Hilton, 1962: 294 298), and dec151ona1 range restrictlon (Hershenson and

=

Roth, 1966- 368) The conceptlon of a compromise suggests at least one
method by which empirical inqulry can proceed (i.e., an assessment of the
amount of consistency.or,~cpnversely,-the degree of discrepancy between
lewels'of Occupational'aspiration and‘expectation); |

The preceding paragraphs have concentrated on describing ‘the struc~ .
ture of vocational decisions (1 e., the components of Figure 3) and brlefly

sketching their workings. ThlS d15cussxon was limited to.a somewhat static

Lt - ' ' i

stance 31nce, for snalytical purposes, it was assumed that the dec131on-§
maklng or compromise procedure outllned was anchored at one point in tlme.

It is, of.COUrse, an over51mplif1cation to conceive of occupatlonal ch01Ce

as occurring at a’ single time p01nt More accurately, occupational ch01ce

*

should be conceptualized as a process involv1ng or comprlsed of a series of
, : . . !‘

several successive, interrelated dec1sions occurrlng over tlmE.' Setting

v

';the 31ng1e dec131on (Figure 3) 1nto perspective with respect to the

:sequential nature of career dEClSlon making 1s represented symbolically

'»Vin Figure 2 but requ1res further elaboration e A
Note that the overall pattern of x s presented in. Figure 2- 1s uneven
: : I

'The single decisions were plotted in this fashion to show that vocational

-~

decision making is an imperfect process at. best. Certalnly not as smooth

f»land straightforward a means end Operation as some would have us. believe. -
B N o

h.The contention that vocational choice Slmply unfolds ‘as an orderly develop-

/J'

{
x
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mental sequence is also called into questlon. To begin with, the somewhat
erratic placement of the X s indicates that the resultant tentative ch01ce,
may be biased in the dlrection of one or more of the dec1310nal components

'(e g., it may be more 1dea1 than real and/or more future oriented than

N

"concerned with the past)
At this juncture it is mandatorv to expand upon the naturerof the
interrelatedness of ‘the seemingly discrete dec181ons In this matter the'

‘ present conceptual framework parallels the model advanced by Hilton (1962: l,

294~ 296) who, in turn, relies heav11y on Festlnger s (1957) concept of

)

cognitive dissonance.-

Festlnger stated that cognitive dlssonance is .
‘a psychological tension arising out of a per-
o , , -ceived inconsistency or contradictlon between’
Y - cognitive elements. These elements  include

sonance 'is an: essentially uncomfortable ‘state

in which to be, and as soon as it ‘occurs, -

attempts are made to reduce it; that is, to..
minimize or eliminate the incompatibility , ‘
between the cognitive elements (Breton, 1972 21) ‘

',;_\\\\the indlvidual or to his environment. Dis-

It is argued that lndlviduals strive to maintain 1nterna1 con51stency and
't e&entuall; arrive at‘a compromise position This resultant synthesis or:
.‘tentative cholce (a sort of quasi stable equilibrig:? becomes one of the'i'f
-'important 1nput catalysts activating the next dec131on making eplsode Thus,
hfthat which is regarded as “an endbstate at an- earlier time often becomes a.
1means in pursult of a later goal c‘ln addrtion to: anticipations about the
‘ffuture, the after—effects of former decisxons are present in current |

'_deliberations,v, It is in this sense that the vocational choice process can

becdescribed'as "the accretion of a chain of decisions" (Hilton, 1962 298)

.
T

P . knowledge and feeling that may be related to - -L;h S

PR
A
Y,



in the context of "grsdual,«accumulative~socialization"v(Moore, 1969: 872).
This conceptualization of a series‘of mini- reconciliations between
faspirations and expectations over time implies that the integration
i:attained is not unalterable or irreversible There is always the possie~
':bility of new experiences and eaplorations disrupting the crystallizations‘
‘reached at a particular point in time Intra individual or individual- v ;«

' environment interactions may necessitate adjustments and modifications

- that re initiate dec1slon making Rev1sions and retreats, such)as the

~i~' c:"

delayed ‘and impaired decisions noted by LoCasio (1964 885- 887) and Breton’”
'(1972. 17) and the 1ncidences of av01dance behav1our c1ted by Zytowski
'ﬁi(1965 . 746- 750), are to be expected although,‘without doubt,ithe docu-;v
imentation of advances tends to predominate,. | | .b._ id; -
\‘ Typically, 1n‘the llterature, the theme of.advancement);s linked with
.the 1ndividual 5 psycho social growth and progreSSLOn through the life :
cycle‘i Several authors (e g s éinzberg et al 1951 Miller and Form
vi}l951 .Super, 1957) have dellneated various stages or periods of occupational
"lnterest or act1v1ty .lhey‘suggest that.a career evolves in a- time pattern .
'ghthat 1s‘1ntimately associated with the evolution of other aspects of life |
vf;Changes in occupational interests and act1v1t1es are seen as consequences
'T3ihof increased maturation or movement to another stage ofvthe llfe cycle.si |

On the time line 1n Figure 2 there 1s a placement of a number of X s rlssh

S to indicate the series of dec1sions. For each indiv1dual the number of

,*ifhthese decisions, and thus the density of the X' 81 varies., Emplrically, it

Ca

'-would be desirable to assess these dec1sion-making processes at cruc1al .
::bstages in the individual 8 development. The‘information aVailable;from.

'/_,
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" the present study confines consideration to two choice points (Grade 10 .
“andfGrade 12) during the adolescent period,' The decisions made at these .
points in time are labelled tentative choices, Confronted with increased

-specralizatlon and add1t10na1 prerequ191tes for many occupatlons, in-
dlviduals in contemporary soc1ety often postpone actual entrance into the

tlabour force until the1r late twenties and even early thlrtles. Hence,

.
-

1the'reference to "prolonged adolescence" in Figure 2.
With regards to the adolescent per1od it has been pointed‘out that
dec131on; are belng made when young people tend to be exper1enc1ng
emotlonal upheavals related to b1010g1ca1 and soc1a1 development I However;
_in addltion to the multip11c1ty of Subjectlve factors, a varlety of extra~_{
"indiv1dual factors affect adolescent dec131on maklng.L In varylng degrees,-
tthe family, peer group, school and communlty leave their mark 'It"ls
_obv1ous that any study of vocational deCLSion making requlres some‘specl-
ﬁflcation of the context in which dec131ons are made. Such a SpeC1f1cation :

i

;is alluded to in. Flgure 2,‘where the last llnes of the diagram suggest the-

”:expandlng sphere of 1nf1uence encountered by - the adolescent A con31der—

;fable amount of~effort on the part of SOClOlongtS, has been dlrected

o .
o

"toward ldentlfying.and examining the soc1o cultural parameters‘constra1n1ng v
;occupatlonalkch01ce.f Very.few .however have addressed themselves to pjvt
nistudying the consistency and congruity of 1evelsVof occupatlonal a3p1rat10nl
hdand expectatlon Before proceedlng, ‘a short summary of the conceptﬁal |

'.framework presented thus\ggr 1s in order._h' | | ‘ v
In brlef 1t has beenisuggested that the vocatlonal developmentv

Trprocess involves a complex lnterplay between’iﬁbjegtlve factors pertalning



‘;o'individuals and their decisionemaking and objective factors that
refiect the environmentai}context: The consideration of educational
alternativespand occupational possibilitiesbbecomes afproblem-solving or
decis;on-making task-of heightened salience during‘the adolescent’years.
.In formulating their decisions, adolescents‘evaluate various pourses of
action focussing upon what they like and dlslike about a variety of
alternatives. In addition however, adolescents assess their chances of
reaching.their{desired goals. Thése appralsals consist‘of-reflectlons
upon personal assets”and liabilities’as nellnas perceived'sociaf_opportuni;
'ties‘and obstacles; Input rnto the‘decision also‘includes some crystal-
lizationhofbpast.and present experiences andbprojections“or'speculatdons

.with-respect”to'the future. Their exposure to various‘influences and
cirCumstances'helps or hinders them in‘effecting ancdmpromise between the
dec131onal c0mponents The amount of con51stency between asplratlons and
expectatlons is one indicatlon of whether or not balance has been achleved
and the Issue_resolved,“at_least,-temporarlly.4 Moreover the stablllty or
‘instabiiity ot'these.tentative ﬁchodces”bover,time isﬁthought to be a

, .
“function of the adolescents self evaluatlons, the dlrectlves and responses

1 ;
-(verbally and otherwlse) of 81gn1ficant others, and the formal and informal,”

'influences%of the adolescents family, peer group, school and community

As noted by a number of writers (e g EE Crites, 19§2. 117 122 Breton,

Sy

197%\§8), the above mentioned dec131on may constitute a response that is”
tl

- partly conscious and partly unconscious, just as it may be more or 1ess'

‘-Systemstis-“‘,. . - |

T Receiving consistently‘low grades; beiﬁgféoddi’»"'
in mathematics;. liking:literature; being told

: A T SR B BT S
S B It
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3 ) ~ that you are not the 'salesman type', or that
’ ‘law would be too difficult; being a member of
a subordinate ethnic or racial group; being
admonished to aspire, above or below your ; _
station in life--all are experiences that - .
convey certain messages to the adolescent in g
terms of the kind of person he . is and what
~he could or should be aiming for in life : N
(Breton, 1972: 8). ° - . :}

.,To be sure, adolescents are unaware of all the.factzrs that;éffect their
vocationalieva1Uations'and asaessnents; Neverthgiess,'in aecondary school,
' : ‘ -/ o -
' adolescents make choices and engage in activities-nhich have.siénificant
ramifiCations tor subsequent educational and occupational‘decieidns (for
‘hexamnle,hrange'ofdchoice’might be_restricted}f'.Thus; considering the |
ecant attention thia particular'urohiem hae received in:past etudies, it

remains an important. research‘task to identify -and systematically analyze
) R _ o : o . a
" the factors'thatrfacilitate or foil the course of the occupational choice
process. . . "
' i

The central premlse anlmatlng the conceptual framework outllned S0 .
. far contends that the way. in whlch an adolescgﬁgflﬁﬁegrates hlS occupatlonal
preferences (i e.,'asplratlons) w1th ‘the practléﬁl plans he ‘has wlth respect
" to an occupation (i;e;,'expectations) at_onedpoint in’time.(i.e.,aconsistenCy)

’and t@gsmanner ln whlch he brlngs them together over tlme (1 e.; congruency)a
‘are determined by certain subJecﬁlve and obJectlve factors., Spec1f1ca11y,

~
4

jthe dependenCy of’the students levels'’ of occupatlonal con51stency at time

one and time two’ and congruency on. twenty two measures of selected back-
.ground:factors ls'postulated; The students 1evels of occupatlonal con-

.-éiStency and-congruency are thought. to be‘influenced by'Ieadership'a 'lity,,




[

. i oL _,‘L

T : ’ . 5

expressive and instrumental educationdl and.occupational values,
T S W
educational and . occupatlonal opportunlty os ntations family socio-
. V/f ] 1—' ‘\,\’/-"‘. )
economxc status, father's’ and mother s edpoat§%n family ‘size, father's

«

and mother ] educatlonal and occupatlonal encouragement program in
~jschoo1, average_marks, mental ability,,communitv's;ze;‘iSolation and
: mobility'drienﬁation.“ ’

The 1ndependent varlables examlned 1n “the present study may be

3
L% .
., .

grouped under the follow1ng four-headlngs self related factors, family-

related factors; school-related factors;'and communityérelated'factors.
‘ . Lo ) o o :
J =

The general impact of these'variables,on,0ccupationa1ua5pirationsvand“

f T e
Y s

expectat1ons "has been surveyed 1n the rev1ew of therature, Only findrhgs

s

-and assumptions that suggest"how-they relate toxconsistency or-congruity

- ' ’(

- will, be mentloned in conJunctlon -with the presentat1on of‘the hypotheses.

E‘

Statement‘of Hypothesesf, o

‘ - ’ A , AT I CTN. v,; T ) . .
Self-related factors" T ‘ N AP

o

According to Breton (1972 19 ‘and 28) an'_indi'v{dua'l..ise‘t?once'ptual self-{'

~system consists of attltudes toward self (e. g.,’self acceptance or self- :

o - \&’
. q . S

esteeuo and attitudes toward self in relatlon to th%&envr,onment (e g.,
r
Coy - v\ - /‘ ,
value_and.oppOrtunity'orieptations);v Previous research’iﬂ&ffates that
B . " - . . - “ i - R . — . . - o . '. Lo . .
. i o N X A . L . . :
individuals do_take an inventory of themsglves as part of their decision-

e R 3

Co. naking..‘Qr mlnlmally, they have some perceptlon of themseIVes, a. self— ‘ 1“ .

y ‘ “

o,

‘ image'or self-concept;’ It also suggests awareness of 31gn1f1cant character-

1stics of occupatlonal roles: “and. cognlzance of the . socaal structural con- .
o & e ’

: i . . . :
v N . N Lo . . o . 3
s . : R [ B . ; ® ),
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o
straints onme must overcome to reach these roles (Hiltom, 1962: 293; Moore,

1969 864) .

a

Several theories of vocational choice and denelopment underscore the

importance of the individual's Self-concept(in the-decision—making process
: = . ,
(e.g., Super, 1957 Holland 1959). Occupational choice outcbmes are re-

presented, repeatedly,'as attempts to attain an equilibrium between self»;,

R

concept and the content of work roles. Several studles lend credence to

this representatlon (Brophy, 1959 Englander, 1960; Blocher and Schutz,

o

. 1961 Warren, 1961 Morrison, 1962 Shlner, 1964 Oppenheimer, 1966
Wheeler and Carnes, 1968) Moreover it has been asserted that the

succegsful implementation of self -concept is likelé to be a functlon of the
. . ;\ K
"degree of self acceptance diSplayed by the 1nd1v1dual ‘ Feelings.of»in-

o

feriority and unworthiness are bound to restrict reality testing. Self-

esteem Studfes suggestnan association_between "rejection'by the indiVidual

rof himself or doubts about his$ basic worthiness and adequacy" and "%hﬁa\\\°

‘1
experlence of difficulties in the formulation of a career goal" (Breton, J(f
‘ , . . . S S

1972: 35) ..

<

In, addition to a global appraisal of self- concept the self—relatedh

{3 . :

_category of variables could include a very broad range of personal character-

'istics (e'g., interests, values, social perceptions, abilities). In_com-

menting on the limi atlons of the Vocational Interest Blank as a predictor .

of occﬁpational choice §trong (1943 30) made a dlstinction between pre-

'ﬁ-ference and ch01ce and listed ‘some of the factors which cause choice to

differ’from'pteférenée" o e Sl
- A number may be. mentioned (l) pressure of
family or friends of family to enter a given

1.
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vocation, to live near mother, etc.;
(2) desire to marry, which handicaps. further
preparation for the pteferred occupation; L
(3) “an opportunity to become immediately '
established; (&) lack of necessary finances
to finish education; (5) lack of necessary )
- gbility; (6) lack of, necessary personality; . '
(7) lack of requisite health; (8) lack of 27
information about preferred and competing -
occupations so that adequate plans cannot be . - ' »
; formulated (Strong, 1943: 30). , : S ‘
/
Similarly, Schwarzweller (1959: 246-256) anticipated differences in

e

aspirations and expectations with reSpect to the manner in which they are

related to value orientations and structural factors. Spec1fically, it

“ was hypothesized that value Orientations would be more important in'aSpira-

tion situatidns, whereas structu/al factors would be more likely to affect
planning situations. The study reyedled that for educational orientation

the functional 1mportand@ of value orientations in the decision-making

S

bprocess seems to increase when moving from the aspiration stage. to the
more concrete’ plan stage ,fSchwarzweller (1959: 252) suggests that

. it 'is due to the overwhelming public
acceptance of education as a value per se.
» Hence most young people pay lip service to
"+ the desirability of education as a dominant
' cultural ﬂheme, when the theme is expressed
! in terms of hopes, dreams, or desirable goals.
Approximat ly 76 per cent of the young people.
in this .study expressed a positive aspiration
to enter cqgllege. However, when a young person '
is asked to face the realistic situation in
whicli structural factors intrude, the (sub)
culturally acquired variant values become
functionally more important. Only 55 per cent
of the young people expressed a positive plan
" to enter college. . . »

o)

o7 On the othef hand,  the occupational choice data suggested that- the functlonal

importance of values in decision-making diminishes as one approaches reality

" situations. This latter finding is consistent with;existing-theoretiealv[

" . A v



argumedts which state that social structural parameters affectifig human
activity augment in importance asrthe decision situation comes closer to
actual implementation. In concluding\this discussion, however, Schwarz-
weller (1959: 254) etates that the apparent inconsistency between the
" educational choice and oceupational choice sets of data warrants further
clarification. \

Even more pertinent to the problem at hand is Ginzberg's (1951)
speculatlve explanation of deviant occupatlonal choice patterns (i.e.
to the extent that incon81stenc1es and 1ncdngru1ties in levels of occu-

[‘\
pational aSpiration and expectation can be referred to as 'deviant").

According to Ginzberg (1951: 209), deviations might be pertially accounted

for by personality dichotomies based on dominant values. In this scheme;

"work-oriented', as opposedto "pleasure-oriented" persons, regard work

as an intrinsically satisfying act1v1ty su1tab1e for self- expre331on and

self-actualization. Thus, work 1is con91dered by these 1ndiv1duals to be

‘an end in itself, rather than a mere means to extrinsic rewards (e.g.,

.

money, preetige). This hypothesis was examined more closely by Breton
,{1972: 51) who, after assessing the work attitude§ of Canadian students,

‘reported that:.

b=

'

. e . students who consider work inhervutly

rewarding are’ less likely to be without a

career goal than those who value it for its
, extrinsic -benefits., : j

Discrepancies or inconsistencies in levels of aspiration and ex-

-

pectation may also be the result of a negative appraisal of opportunities

or chances with respect to educational and occupational achievement. In

o

assessing his own abilitieé, his family's financial resources, or current

71.

S



.
labour market trends, for example, the adolescent may be sensitized
differences between what he would like to do and what he really must do,
all things considered. Breton (1972: 51) found that Canadian students

\

who envisioned a future with meagre opportunities (e.g., poor chances of

sucéess in post;secondary school, a high degree of anxiety about finding
a job, and the feeling of having be}ﬁw average chances of getting \é good
one) were more likely to be plagued by vocational in?ecision.

The particular aspect of seif-cépgept that concerns us is the
students' appraisals of their leadership ability. This wvariable was
mgasuréd by questionnaire responseé indicating whether the students&ﬁ
considered themselves to be»above average, average or below average in

leadership ability as compared to others in their class. Sharp and

Kristjanson.(1966: 25) hgve suggested that such responses may b; viewed as

“"reflecting the self-image the student has developed in interaétion with

Wmae™

his peers."

‘( In genefal!‘it has been asserted that aﬁ adolescent's attitudes“
towardwggif (i.ei; q@praisal of leadership ability) and.éelf in rela;ioﬁ\
fo énvironment (i.e., educational and 6ccupational value and oppértuhity

orientations) affect vécgtional decision-making. It follows that indiv-

i

‘'iduals experiencing problems with fespect to ‘the establishment of self-

identity will also be hampered in the formation of a vocational identity.

These difficulties with respect to vocational identity are likely to

i

manifest themselves in inconsistencies between levels of occupational

'aspiratioﬁ and expectation at one point in time and incongruities over

time. Conversely, adolescents with favourable sélf-images, who have



crystallized their likes and dislikes in terms of expressive, as opposed
to instrumental, ends and are reasonably confident tegarding their life

chances are more likely to have levels of occupational aspiration and

N

expectation that are consistent and congruent. In essence, it is hypo-
thesized that the consistency azd congruency of .the students' levels of
occupational aspiration and'expeCtation will be

+ 1) directly related to their appraisals of
‘their leadership ability, - t“

2) directly related to their expressive N

educational value orientations.
' , .

3) 1inversely related to their instrumental
educational value orientations.

- 4) directly related to their expressive
occupational value orientations.

5) inversely related to their instrumental
occupational value orientations.
. N ) N
b 6) directly related to their educational
" opportunity orientations. :

7) directly related to their occupational | o
OPportunity orientations : : ;

1

Family-related factors:

8]

The greatest concentration of regsearch pertainlng to familial
»finfluence is in studies dealing w1th child soc1allzation Perhapa in
recognition of the fact that the family is 31mu1taneously the matrix of
personality formation and a b351c determinant of soc1al class p031tion,
students of stratification have been particularly interested in -the -
'relationships between class level and child-rearing practices Research
"studies in the area hane run the gamut from descriptions of specific feed-;
.. ing and trainingvpractices and their relation to achievement motivation

93

x
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»

o

' . A
(Benedict, 1938' Davis and Havighurst, 1946; Sears, Maccoby and Levine,

'1957; Bronfenbrenner, 1958 and 1963; ‘Rosen and D' Andrade, 1959

',Swinehart, 1963) to dlscu331ons of more general categories of parental

influence, such .as emotional support (Miller and Swanson, 1959) , parental
values (Aberle and Naegele, 1952; Kohn, 1959a and 1959b), and the
motivational elements in family experience (Dynes,wClarke and Dinitz,

1956; Strodtbeck, 1958). Whereas Michelson (l968fistudied'the physical

”environment of the home as a mediating factor in school achievement,

‘Rosen (1961), Turner (1962), and Parsons and Bales (1955) concentrated

on structural correlates of ambition (for example, family size and birth

/

order). ' ' / .
. e -

The above mentioned.types of studies, along with other pasth

endeavors to examine the 1nfluence of family factors on adolescents

educat1ona1 and occupational achievement orientations, fall into, two
categories: v"ThOSejexamining'the structural characteristics of the

family unit as indicators of its social and-economic properties" and

"those purporting to examine the influence of’ the soc1a1 psychologlcal

prOperties of the family milieu" (Sewell and Shah l968b 191) Follow1ng

this distinction; the present study.examines thefinfluence of obJective

" family factors, such” as the socio-economic status of the student, levels

of ‘parental educational achievement, and family size, and subjective

_ family factors,'such as parental:encouragement for educational and occu-

pational attainment ' : - .

Perhaps the most widely researched variable in soc1ological C1rcles
{

‘>;sﬁgqgio-economic'status.” George and Kim (1971 355), for example, have o

stated that e oo ,;

A
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. . . social class background could be regarde& o
as the variable that is:most studied in relation L
to. one's educational aspiration. { ¢

’

A number” of relatively recent empirical invescigations have discovered

- class differentials With/respect to’ educational orientations. Likewise,

/

/ ) : o . S
considerable evidence,al@o indicates that parental socio-economic status, : S

’ however'measured “is cléselyﬂrelated to their children's occupational

/

aspirations and plans. /-It mayabe said thatﬂresearch results generally A ‘;nvf
,support the hypothesis that the higher the family 8 soc10 ~economic status,:v
/ .
the higher the child/s levels d&ﬁeducational and occupatfonal aspiration ‘
':and expectation.' Some authors have asserted that’the vorking class are -

i

- less ambitious-both_for themsalves_and for'their»children."Others,:how-‘h

/ ]

‘ever, have argued that there is little difference between class aspira-
_tion levels Thus, the argument of differential motivation has been'-_. R ' Y
challenged by those who emphaSize the eXistence of limited opportunities

In essence, "two conflicting themes" 6r competing perspectives on soc1etal e

O
v

. pstratification have been employed to account for . soc1al class differences , L y
| ‘in occupationaligoals_(Wan, 19§93 679) . One is thaththere are differences B

in the evaluation of the~relative values assigned by adolescents'to“various
"occupations The other argues that both middle class and worhin; class l

,youth agree on the relative desirability and prestige of various qccupations,

and that differences in goals stem, not primarily from values, but from¢ ,‘

_A3_19';=‘Bennett and Gist, 1964: 167-173; Bender et al., 1967: 278; Scanzoni‘(,'



-

reported sizeable social class differences in aspirations, expectations

vmay be indicative of an: individual 8 awareness of restricted opportuni-:

(a8

1967: 456; Lueptow,ul9é8:.306; Conger, 1973: 382).

' In sum, several studies in the area of stratification r¢g¥earch have
» : . S , . 57

and'eventualiachieVements;,pIt_hasibeen found that adolescents.from higher

status families, in contrast to their lower class counterparts, are more

inclined to,want‘and plan‘tofattain highleducational and occupational‘

goals. However the findings of»other researchers have not substantiated

‘the assertion that lower class respondents have 1ower aSpiration levels.

In some studies, lt has been demonstrated that children from lower soc1o-’

economic status families aspire to and achieve high educational and occu-

pational goals despite the limitations 1mposed on them by virtue, of their :

,social class background Thus, 1t is ev1dent that although a con91derable'

»

amount of research effort has been expended examinlng the effect of soc1o—

: economic status on achievement orientations, studies often yield divergent

e

and sometimes contradictory results and interpretations The vast maJority

‘hthe two measures and ‘how they relate to. other variables. The resultS'of;a

‘vson, '1957; Bennett and Gist, 1964) 1mply that differences in levels of ;

aspiration and expectation are greater for lower class than middle or -

'upper class members; The: present study prOposes that inconsistencies or’

76.

\

of studies have neglected to look at aspirations and expectations together.3

,Those that ‘do have noted but not examined in detail differences between’;

}“few notable exceptions to this research trend (e g., Empey, 1956 Stephenf B

discrepancies between levels of occupational aspiration and expectation 7“.‘

ties or constraining circumstances and, as such are likely to be

A
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: ment towards their goal were. more likely to be experiencing difficulties

inversely related to socio- economic status

There appears to.be fairly consistent findings to the effect that

bparents levels of educational attainment are. positively related to the

. educational and occupational aspirations and expectations of their

children. The majority of studies reviewed concur with reSpect to the

suggestion that Children of well educated parents have higher aspirations

" than: children of poorly educated parents (Slocum, 1956 and_ 1958 12-13;

#

3

,Youmans, 1956 Floud and Halsey, 1958 184 Slmpson and Simpson, 1960 119;

;Belanger, 1961; Porter, 1961:. 188 Ber‘trand 1962 2303 Christiansen, 1962

8

Herriott 1963 159 Sewell 1963 18 Slemens, 1965 66 68 Siemens and

Driedger, 1965: 35 Sharp and KristJanson, l966 18 Bowles and Slocum,ﬂ R

ki

1968 8; Sewell and%ah l968b 191 Krecsy, 1970 126-128) .. \ :

Breton 8 (1972 70 86) study of Canadian students revealed that e
1 B £y
educational background of parents was not related to vocational 1ndec151on,

but that family size and level of parental aspiration for children were

assoc1ated with the formulation of a career goal among boys and girls.

7.

Students from large families were more 1ikely to be w1thout a career goal o

than those from small families. Similarly, students who 1acked enc6urage- ;

This latter finding is certainly not surprising in view of our- knowledge

n

of the importance of the expectations of significant others and the re-'sd-

- search evidence attesting to the importance of the parental push toward

higher education and occupational achievement =

q

- - - |

: advanced with respect to the influence of family-related variables Tt is

N :

S

£

In light of the preceding discussion, the following hypotheses are f'_.
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3

hypothesizedﬁthat the consistency and congruency of the students' o
levels of occupational aspiration and expectation will be R o

8) directly related to the socio-economic status
of‘their Jgamily. :

'9)v»directly related to the level of their fathers ‘ v
' educational attainment C S o,

'vdIQ)‘-directly related to the level of their mothers'
- educational attainment e

;ll) }inversely.related td'the gize ofbtheir family.

12) - directly related to their fathers encouragement_ e
* for continuing education. AP N

o vl3)‘_directly rela d to. their mothers encouragementl'
s e Vfor continuing education. EEEI

: 14)f'd1rect1y related to the1r fathers encouragement“-

‘ for occupatibnal achievement NI T T

R4

. 15) Tdirectly related to their mothers encouragement.
o for occupational achievement ' Tl

-

I

School related factors
It is generally acknowledged that the role of the school w1th respect

vto vocational choxce is particularly significant during adolescence. It is . '\{
. & C

-within the school.context that the adolescent performs (academically and f,d}
o ; g , o
'soc1a11y), 1s evaluated and part1c1pates 1n ‘a variety of actiVities that

o have direct and 1ndirect consequences for educational ‘and . occupational .

7:achievement More spec1fica11y, the literature is replete with references

”[>t° the school E:3 function as a sorting and 81100&t10n agency f°r society

O

(e, 8.5 Parsons 1961 Turner, 1961 Cicoure and KitsuSe 1963) U Thus;r
5‘what happens‘to-the adolescent in the school System; thevchoices he makes

IRE ST . c - . .
RERR . e
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and the activities he undertakes, can be expected to affect the course
of his vocational decision making and its\jventual outcome in_terms of -

~a position in society‘s stratification system.

o

A number of school related variables, such as, . the expectations of

various school personnel (Herriott 1963), attitudes toward school,
B\ . , .
- N - N
studies and self (Boyle, 1966a),gacademic achievement (Sewell et al.,

ca

~1970), and the statu9\consequencesiof extra—curricular activities (Spady,

1970), have been 1mplicated in the general occupational attainment pro-
ey o
cess. The - school related variables selected for examination in the present

‘3

vstudy-are: program in school, average marks attained'in'Grade lQ,and ll_
: .o e co T , L Cb e

‘subj‘ects_and mental'ability.’_-" R o LT o

It 1s recognized by most SOClOlogists and educators that the amount
and type of education that a person receives ‘is closely related to the
‘f:type of occupation he eventually enters (Miller, 1960 117) g Thevtraining.mf Ly

F

' offered by various educational institutions is’diverse‘

ATherefore, pro--'rhvﬁ

,gress through the educational system requires//hat some c OlCe in relationp

‘to type of training, and hence, type of occupation, be made by indiViduals<5*

,“p”passingtthrough the'system. iﬁgeed the dominant educational philosophy

l r

u.underlying the %y%ﬁem o: ifferegtiated programs is that such programs SR

S e

should facilitate educational stneaming whereby a student 8 deSires,

Ey 5 : .

interests and abilities are linked with the appropriate choice of educa;{‘v'
‘.tional future.lb'; 'sp E‘A4§~.<:5:‘> ff‘l{uvrfhuu' S o
Within the schools sampled thergouébes‘offered'wereigrouped‘intOgthree‘u;

TR S
-programs of study: university entrance, commercial vocational and general:

o

tRegarding career preparation, the three programs vary in terms of job train-v



61972) has alerted ‘

" ing orientation. The cpmmercial-vocational program consists primarily

v

of'"basic”,,"practical" subjects and‘concentrates on transmitting

specific skills thought to be amenable to occupatlonal entry. The

4

vuniver31ty entrance program, “on the other hand, is aimed at providing

v . -

‘students with a more general'academic.grounding and.iS“deSigned to prepare

students for post-secondary education. The general‘program,represents a

combination of university entrance and commerc1al vocational courses At

-'first glance, it would seem logical to assume- that vocational spec1fic1ty‘

is@linked with vocational deciSIOH maklng, that is, the more occupation-

-

ally oriented.the.educational-program, the easier the’formulation of.

career goalsﬂ Past research Qe g., Coleman, 1961 Gordon, 1957 Breton, -

)

_based on imp11c1t and explicit ranking of academic programs The follow-'

S ing quotation illustrates this p01nt = .:3if?v f .‘d.“_. o

N\

Even though study programmes correspond to
. areas of knowledge, they are also. ranked"
. ‘against each other in. terms ‘of ‘the types" of
. students who enroll in them, their desir-
“ability from a teaching standpoint and the
*’1ndividual teacher 8 status, inthe profession,'f'
 the prestige attached to: membership in each of o
. " them; and the career possibilities open to . . ,';'_,:;
',,those who" are. participating (Breton, 1972 90) '

*’Parallels have been drawn between ‘the stratification systems in the schools

~-f'and'those of society'at large. As Porter (1973 463) has suggested

Schools are very much the creatures of the o
. societies in which they are found, reflecting ‘
. and .reinforcing the interests, powers, and o
s iinequalities that exist, = o % . :

_‘Given the prevalence of this type of emphasis on. program ranking and the

80.,

to yet another and p0331bly overriding con31deration. |

_‘These studies have no ed the ex1stence of 1nterna1 stratificatiap systems_ o

R4

"attendant"ilferences in student opportunities and expectations of educators,-.33
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P

the largest gaps between aspiration and expectation are most likely mani-

- fegt in "lower prestige" programs (i.e,,'general and commercial-vocational

rather than university entrance) o ‘ O

Hypothetlcally, academic dlfficulties (as 1nd1cated by low marks)

may also be: conduc1ve to discrepant aSpirat1ons and expectations, The

4

A

¢ o ) ,/

employment of grades as critéria of occupational performance, is a practice

l

that has been disputed by some.(Borow, 1964). -Nevertheless, 1t is to be '

noted that although the student 1s attuned to the promlnent role the

occupational env1ronment will play in hlS future, 1t is. the present ‘educa-

d

Eional environment in which he must prove hlmself _ Thus, the school

.

provides a cyrrent COntext for ‘a certain amount of reality testing. ;Regard-
less of'hdw a student arrives at his‘occupational chofce,’he‘must.carryrout'

certain steps in relatlon to the educational system to 1mp1ement his. choice,

r

Faillng this, he is forced to alter either or both hls occupational .or-

s .
educat10na1 plans., The progress an indiv1dual has made and that Whléh he

.

. hopes to make can be compared and the plau51b111ty of hlS occupatlonal ’

"lasplratlons checked In as much as. marks may be consldered 1nd1cators of

”*of aprration and expectation. In sum, it 1s hypothe51zed that the con-

"31stency and congruency of the students levels of occupatlonal asplration~

?”and expectation w111 be ,ft}'f\,m-f i kti :‘f'.ﬂ",v» "“,'ﬂ‘""‘vo“ N

e

'_"progress 1n the academic sphere, lt is ant1c1pated that students Wlth i

hlgher averages are less likely to: have incon313tent and 1ncongruent levels

A
“

LR KR

e
o

~ 7.165*?dif§étly related to the prestige rank of their.h;;
T | program in school ' .
>‘17>1:directly related to their aVerage marks 1n‘ﬁv
' -Grade 10 -and. 11 subJects. R IR .
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|
18) directly related to their mental ability
scores. : o ey !
p X, - . . EE R
: : _ : X
Community-related factors: o _ ' . ey HE
. ’ L : W : ]
- The category of community-related variableS‘dtilized in the present ,
, _ - _ A

‘study'includes: size of community, isolation of_communitv, and studerit's

-

mobility orientation. o _ ‘ ’ . . B PRI

Several studies have documented rural- urban differentials ‘in educa-
. tional and occupational aspirations, expectations and attainment (Slocum,
| Al956 Burchinal 1961; Cowhig and Nam,:1961 Rogoff 1961 Sgwell l964,_

ewell and Orenstein, 1965 Siemens and Driedger, l965"Sharp and ,

. b . -

'Janson 1966) Typically, the 1arger, more urbanized ‘and more economic-

ally developed the community of resxdence, the higher the levels«of aspira-

k) Troae ..
N K N

-,tion, expectation and attainment. . : ,f' - _5i<§,‘5

s®

' Similarly, Breton (1972 71) found the size of community of resﬁdence-
~ ) . ® -
to be weakly associated w1th lack of a career goal w1th smaller commun-"

“wities having a slightly larger proportion of undeCided than the larger

5 .L)

Interespingly, Ralston s (1974 l) longitudinal study\of the career aSpira- .(;?,

e A .
tions of 391 Nova Scotia secondary school students found that career in-

.l‘. . s . s -

decision was not associated with migrant status. Moreover, congruende
:1> R . , ' .
‘between aspirations and attainment though weak 1n general Was gregtest‘

i
%

’famong migrants. Th%fe findings suggest that students residing 1n larger,'
: more urban communities have advantages (e g y acce991bility to post second-

"-ary educational institutions) that students in smaller, more isolated com-”
_b. :

. “{'munities do not enjoy when it comes to vocational dec1Sion making Thus, )

‘ students residing in smaller, more 1solated communitles are more llkely to~§:-w

Voo
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" - who are w1lling to 1eave their community of re51dence are more likely to

-

g

ency and{congruency_of the studénts' ‘levels of occupational 8Splrat10n o

83,

experience differences between what they woui;llike to do and what they g

have to do. Tangentially; the}results cited above also;imply,that students

‘m .

B R ;

have a crystallized careeg goal Wthh they are pursuing 'In view of the ‘.,

Q

findings discussed in this~sect10n, it is hypothe31zed thf?rthe/"oéQISt-

\

‘

Sand/expeégation will be . , S
. o L o ‘ ‘ . , . .
E - 19) directly related to the 51ze of thelr community
Y : of residence. '
kY : e
%

. 20) 1inversely related té -the isolation of their
‘communlty of resxdence o f

21) directly related to their geographical mobility L
orientations , , ‘e _,?4 : SN

s

Cultural factors

f’Siemens; 1965 Pgeglko(and Bishop,,l966) an

',their outlook on the opportunity structure than girls, and that, 1n both

) e P
© i ¥ LI .

Research has con51stently-revealed sex. differences in educational and .

e :

"_occupational values (Ginzberg, 1951 Singer and Stefflre, 1954 Rosenberg,;"

R K

1957 Dipboye and Anderson,,1959 Schwarzweller,,l959 and 1960 Gribbons

E and Lohnes, 1965 Wagman, 1965 Thompson, 1966), opportunlty °rlentat1°ns

(Elder, 1963 Zavalloni, 1968), aspirations (Haller and Sewell 1957

Sewell Haller and Straudﬁ 1957 Herriott 1963 Gottlieb and Ramsey, 1964

d ei-ectations (Stephenson, 1957,:'J

Porter, 1961 and 1965 Sewell and Shah 19'f

ex . ; RS

has" been observed that boys tend to stress the extr1n51c rewards derived ER

-

d'from work whereas girls con31der the chance to help people and serve

3 i . - /»:

SOC1ety to be of prime importance; that boys tend to be ﬁore optimistic in e
L

\ o

o

{1968b) In generalluit ::{7wa )
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occupational values (Ginzberg, 1951 Singer and Stefflre, 1954 Rosenberg,hﬂ

R K d

1957 Dipboye and Anderson, 1959 Schwarzweller, 1959 and 1960 Gribbons
and Lohnes, 1965 Wagman, 1965 Thompson, 1966), opportunity orlentations
(Elder, 1963 Zavalloni, 1968), aspirations (Haller and Sewell 1957

Sewell Haller and Strausi 1957 Herriott 1963 Gottlieb and Ramsey, 1964

Siemens; 1965 Pgeglko(and Bishop, 1966) an e ctations (Stephenson, 1957 .

Porter,‘1961 and 1965 Sewell and Shah l9é‘ &?l968b)“ In generalv.it 5 ;{wffw f:5iii
has" been observed that boys tend to stress the extr1n51c rewards derived jh;‘*:f.xgﬁ
'from work whereas girls con31der the chance to help people and serve .i‘

‘society to b%\oflp;imelimportance; that boys tend to be ﬁore optimistic 1nm€;7

,their outlook on. the opportunity structure than girls, and that, 1n both 'fl?x;vs“fi_{v;

o
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. ChapteruIV ' »
MEIHoDdLoCY
‘This chapter preséﬁts information on the construction and adminis-

tfgtion of the research instruments, thé operationgliz;tion and measurement

.of the‘indepgndent and depenéeht variables and a ;omment on the methods of
~nanalysis employed. |

Source of the Data . Y
il ]

£}

N The sample studied may be delineated as all students registered in
&

the twelfth grade in the five selected single.enterprise communities, who

we;e.pfeseqt on ‘the day(s) the questionnaires were administered.

The pre$ent study was conducted-under the auspices of the Center

- sl
.

for Settlement Studies, University of Manitoba and was part of an inter-

disciplinary resear h program organized for the purpose of gathering

information on a(varfety of aspects of life in single enterprise communities

Iy
~ ¥

along Canada's northern resource frontier (Siemens, 1970:2). 1In keeping

with the overall aims and objectives of the larger project, the final phase
focused its concern on examining the socio-cultural correlates. of educa-
tional and occupational achievement orientations of twelfth grade students

residing in five single enterprise communities in northern Manitoba and

Ontario., Random selection procedures or province-wide sampling were not

empioyed precisely because the context of the achievement orientations to
. - 1

be studied was specified. . L ,
The term "single enterprise community'" designates a town or city so
dominated by a single, basic, economic enterprise that the practical

existence of 5pat community depends in large part on its continuance.

. 85,
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. ;
hd ol - \

Perhaps the chief characteristic of a single enterprise "company town"

is that a major proportion of its population is employ%d~by one.enter-

2

ptise., Moreover, in a single enterprise community the egrvice industries

are auxiliary entities, heavily dependent on the major enterprise for

. ) ’ R :
their subsistence. This is_due to the fact that such a large proportion

’

of the market they reach is employed.by the same dominant enterprise.

It can be argued that theﬂabove mentioned definitive factors are
1

too restrlctlve and too severe, but an endeavor should be made to grasp

¥

the general emphasis given by this "surv1va1 type" definition. To be
sure, some single enterprise communities could survive the closing of
vtheir mine or mill, however, their fundamental fnnctioning would be
severely threatened’and.inevitablp impaired, It’is contended that ﬁhéi
reSUltant connunity wooldfbe either so depleted in facilitieé or drfferent
in economic structure that, in a’sotiological:senee;'it would constitute a

"new" COunnity, a ‘"new" andpeseentially different context for educational
) ‘ I .

Y

v e

and occupational attainment.’ .- T
ke

The single enterprlse communltles selected: for con31derat10n in
5 [

this study werei F11n Flonm, Lynn Lake, Plne Falls, and Thompson Man1toba

and Red Lake, Ontarlo. o 1 ) R e
i - . N . . ‘ 4 . o . ‘

Each of the five tommunities studied depends dpon a single and basic
. c ' Lt ’ -
econo%;c'enterprise; In adﬁition,.four of the'five'communitiesﬂafg :h.,

+

’ \
'Sltuated in relatlvely 1solated sé&tlons of the country

;_Pine Falls, Manltoba, is the least remote geographlcally and,. w1th

a population'of 1, 245 it is also the smallést‘community-studled. The -

r-‘

-t \ - .
town is 85 miles north east of Wlnnlpeg and is ea311y acce831b1e by paved

t

road hnd railway.‘ The Abitibi- Manltoba Paper Company controls the. com-

-

i :
munity's pulp and paper industry employing a minimum of approximately 400,
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individuals with a maximum employment figure of about 2,000 during the

' r
cutting season.

Lynn Lake, Manitoba, is the most remote geographically, being
700 miles north of Winnipeg. Transportation is providedfby rail and R
airlines but the community is not accessible by road. The town' of

2,350 people is supported by the mine operated by Sherritt-Gordon Mines

-

Limited where 725 persons are employed.

L3

Red Lake, Ontario, is a community of 2 ,510 persons, 175 milqs

~north of”Kenora, Ontario, and 140 miles from Dryden. Five major mining-
. - ot ; '

companie$ operate producing mines in the vicinity of Red Lake. Theseh

companies employ'approximately 1,000 people.

Flin Flon, Manitoba, a community of 10,220 persons, is approxi-

3

mately 550 miles north-west of Winnipeg and is accessible by paved -
highway The‘town is serviced by rail"bus'and airlinesv Approximately g
2 OOO persons in Flin Flon and l lOO in adJacent m1nes age employed- by T

the Hudson Bay‘Mining and-Smelting Company, CL .. .

f S w s
R, V.

The " 1argest community studied Thompson Manitoba had ag-.estipated

’
1

v

population of 15 000 in 1968 but informal reports 1nd1cate that the

ipopulation is now closer to 22 000. The settlement is 700 road miles

(the final 250 miles has a gravel surface),‘and 400 air miles; north of
Winnipeg. Traln, bus, and air serv1ce prov1de ample.transportation for
the community. The_basic‘industry is,mining and.the International Niokel;

Company employs over 3, 000 workers

Data Acquisltion 1

. ‘ :
The data necessary for this study were obtalned by the questionnaire,

_method. Questionnalres were adminlstered to students 1n ‘Grade 10 (1969)

"and again in Grade 12'(1971);_ Thus, measures for the dependent variables
. . . : _ et . .

o . ) - N
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were obtained at two points in time. ‘The interval»separating the two- o
‘ = . P A K : : ' - : L L ’ - -
sets of meaéu;emeﬁts is two years. The‘requisife"information was v
. - ) .A . " ) . . ‘ : . : ) o P e /‘:
available for 262-students (132 male, 130 female). P Tt o - S
A

- The Questionnaire . = . - . [ o N R ,‘;A/

g

[ERAA

5
—

S ~ "The StudenE'Quéstibnnaifé (1971y’is cqmpriséd éf_fhreeipéfts,(seéf‘”'\

 \”'Appendix A) . The‘initial section contains queéstions designed to bbt@inff  ‘ . !,;
’ - S ' o R ' : S T

. . - ) . ‘ L o ‘.'.' N ""If - Ce . . , - . 7o
information on selected individual and social factors (e.g., leadership ' .. Lo

qbility,,family'socio-éconpmic,SCatus; parePtaL,educgtLQnaL'levelsﬂ;éOmZ:
- munity of residence and‘pefceiVed.parental encouragémgpt for contibuin§7  S

education and for occupationaﬁ achievement). - The*secbndvsection of the.
o N J’l: ’ I v . ’ . .., oy "‘: ) . o . “, ._-'t;.”" T i\
" questionnaire is directed toward discerning the students' educatiomal - S
values, -opportunity oriéhtations,_aspiratégns,and expectations.. The -~ . % 1 .

N S, L o ' R AT RS
third section consists of questions on the students':'occupational values," -
opportunity oriehtations, aspirations and expectations. =~ . . e R

. . B o . » P . S '» . : - ) "l-'

‘Operationalization of;Irdependent Variables

.

1. -Leadership ability was' measured by questionnaire pesponsesii@diéatipg‘fh&
whether- the students considered themselves to ba below average, average = . . :

or above average in leadership ability as compared to others <in'their . .. = .- : -\

class. Ihe‘COde_scores assigned ranged from a low df-lv(béibw average o o
negative appraisal) tora'highiofv3:(ébove_é§erége or positive appra;§alf.;f'

2.  An expressive educational Value-orientation'is defined;asfthe_ e
: g T — R e ' 5 . o

empirically measured tendency to react favorably or'unfavbfasly-tq a .

’

t
S

. generalized cohception of education as an end in itself. As shown in

G

Pl

-Figure 4, the expressive educational values category includes liberal . . . L
e _— o TR R R T
'ieducatidnal or'self-fulfillment_aims (items b and e) and.soqio;humanistic
aims (items d and g). .

f



FIGURE 4.

Expre331ve Instrumental Categorlzation of the Educational
a0 e ‘and Occupational Values B \
| LfEHUCational'Yalues v , S v'Occupati\pnal Values
\~Instruméntal: C r,‘j "InStrumental'
‘a) To help ne'aChieve a oo -a) Stable, secure . future
' secure'way of life . . . .- which thisfoccupation

'rprovides.
¢) To help me get agood = ]jc)v Chance to earn a_.good
;'paying job and becomg. - - ‘ - deal of money
'.economically independent 5 o : o

nlf). To obtain prestige and "i _d'f'f)d The high social status .
C a'high social. positionv o 1 and prestige provided
“in the community S by this occupation - ‘
;"h) To develop the knowledge - h)  The amount of leisure
' ‘and skills appllcable to . ltime this- occupation -
‘ 'a career ' - | o o iprovides_(good.working e
ST B ;ﬂ' .~ ' . hours and holidays)
g.Expressive' S G Exgressive: v __ﬂ bf’.
“b) .To develop my and ) '.'~\\b) Charice to use my
. and enable me to’ |, AR T ~special skills and
. formulate my own ideas, IR abilities -
.-beliefs and values Lo f’_.e_,.,. i
< td) To develop the ability to -~ d) Chance to:work with o
R : :get along with, people SRR v;people ‘rather’ than alone .~
: . o R A AR Or with thlngs ERE
o L e T L .
€)' To, help me- understand ,"fljffﬁ‘e)lehance to be creative
E myself better o } '3_;:;‘ o and. origlnal
8. To help me become .a good l? g :»‘g);fChance to help others ’
’ citizen in my community e ~and contribute to society
B ' h‘ s | '/”.'> '4 | . “ ‘ . A . V “.‘-v‘_ 'f l |
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3. An instrumental educat10na1 value orientation is deflned as the

IR

empiricallx\measured tendency to react favorably or unfavorably to.a -

—

generalized conception of education as a means to further ends,~such“as’“

oot T

the attainment of a career (item h), a secure way of life (item a)i;a.

o .
good income (item c) and prestlge (1tem f) 6

y R

4, An expressive occupational value orlentation is deflned as the ,_.‘t
g - - B U RR

.empirlcally measured tendency to react favorably or unfavorably to a -

KR

‘generalized conceptlon of work (or the type of career it offers) as an

- end in 1tse1f.' As shown in Figure &, the expre551ve occupat10na1 values o

category focuses on self- expre531on (items b and e), 1nterpersona1

i

relations (1tem d) and serv1ce to 3001ety (1tem g)

5.° An instrumental occupational val_e orlentatlon is- deflned ag’ the :
‘“empirlcally measured tendency to react favorably or unfavorably to a
1.genera11zed conceptlon of work as a means for attainlng.external rewards,
such as security (1temia), : good salary (1tem.c), prestlge (ltem £y,
leisure (item h),‘that is-a concern w1th.the rewards to be obtained for

'work rather than the gratification to be derived from the work

{?Instrumentation oflthe"Value5Variablesi L _‘ﬂ_‘f; =

' In the questlon de31gned to elic1t expre531on of educational values,

H

”the respondents were presented w1th a list of eight statements 1dent1f1ed

[

6. As p01nted out by Meier (1970: 75), there ex1sts a commonsense loglc

in which getting an ‘education may be geen as- necessarily "1nstrumental”'

' to some post- educatlonal ‘end. Likewise, the actual process through -
_wh1ch an education is obtained may be appreciated expregsively as a-
life: experience in and for. 1tself The intent here; however, is’ to

~take the. educational purpose or objective as the value- laden point of -

"reference Thus, the educat10na1 aims are viewed in. terms of antici-

- pated goal states which may.be. valued primarily in- and’ for’ themselves'

" or ip terms of goal states that are primarily adaptive to post-educa-
_"tional realities, that 'is education as a means for attaining further
'soc1a11y de31rab1e rewards, i.g., income and social standlng

. / -
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" in an introductory sentence as "the various purposes an education serves."
C ‘ . - L ‘,‘.“- e . ' l N 0 '. .
:The students were asked to indicate how important they considered each
: statement'to‘be in'describing_what they wanted to get out of an!education)

IR ' » ' sﬂ\\-

(see Appendix A Stddent Questionnaire p; 6, #20).

In the question designed to elicit expreSSLOn of occupatlonal values

Al
/.-_ . .

B ,the respondents were presented with a8 list of eight items 1dent1f1ed in an

N .o I :

1ntroductory sentence as "characteristics peopLe look for when choosing an
N : .

opcupation.": The students were.asked to-indicate h0w‘important1they con;l
sidered eachicharacteristic‘to'Be when chOOsing an‘occupation.(SeerAppendixL
tA,‘Student‘Questionnaire,:p..9, #32). | | i

Onbthe‘hasis of a rewiew oflrelevant literature‘andnthevresultsvof
past.research endeavors, thevitemszéomprising“the educational and 0ccupa-'
tional waiue sets:wére cateéorized in accordance'with.the.generalizedA |
eipressive-instrumental'distinction.v As_shown in Figure ép:four items in
'keach valuehSet were‘ciassified'as expressive (itemsrb3rd; e;mg)jandlfouriv
“ﬂas.instrumentalv(itemsva; c,.f;(h).“.Since the students’ expf;@;i&é,ana,'
ninstrumental:edudationaianddoccupational,vaiué’scores‘wererderived:inhfh_
'the}gameimanner; thevgeneral procedure’employedpwiilfhe:descriheddwithdndj
"reference to the educational values only._:.,' -

The respondents were asked to 1ndicate the importance of each of thef o

7 G

:eight itemsdcomprising'the educationalrvalue set-by circling a-numberrfrom::?h
fl to 9 Wlth l indicatlngb"verw unimportant” to 9 1nd1cat1ng ueryiide t‘f;
portant,f' Thus, the respondents rated each 1tem on a nine poxnt scale,.
'thehhigheé the,rating,tthermore importanththe-item.,:Theﬂrandom order,ofpi
1temipresentation utllized in the questions is de31gnated by the letters,f
.accompanying the items in Figure 4 The respondents ratings of each of-d”

e 'the-four items pre-coded_asibeing»indicators»of eXpressive educational .

H {;} .



aims/(items-b, d, e, g of the educational value set) were gummed to

. i ‘ R4 - ) )
obtain their expressive educational value scores. ‘Similarly, }he

.tespohdents; ratings of each of the,f0u% items pre;edded as being ihdiea-
torsYof instrumentel educational_aims (items a, é, £, h) were‘summed'to
Jobtéin their'inetruhentalleducational value scores. The same proceduré

was emptoyed withuthe_reepondehte‘ ratihgs of the iteme;ih the occupational
vaiue.set:to aftiye aththeirvexpreSSive and instrumentel'qccupatidnal value
,seOree.i‘fhe total scptes,‘thus derived;bindeked the reSpondehts'ihélu?
-.otientations, dperatiohaily,jthe higher the“expressiVe score, the.mqre
egpressive the-telue’otientatigh; thedhighetfthehinstrdmental_eéore, the
mdre ihettdmental the Galuetorizﬁtétioh., fhe possible range,fdr,these

totai ot summated scoree wes from a.low of 4 (1f a resﬁondent rated the four

S

1tems 1 each) to a. hlgh of 36 (9 each)

N

:6! An educat10na1 ogportunlty orlentatlon is deflned as: the student's

: : _ -
?gubjective’perception.df his’(het) opportunities_forfobtainingfthe educa-
'_tionvhe‘(ehe)uwaﬁtsq“» : '

"7. An occupatlonal Opportunlty orlentatlon is deflned as: the student S.

'.gsubJectlve perceptlon of hlS (het) oéportuhitles for obtelnlng the‘occupa-”'
”}~tion'he'(she) wants, ; 7' ‘::f 1;7:ahd75":. ‘
:fInstrumentatlon ef the Opéottunlty Orlentatlons

.In the qhestlon de51gned to ellcit the respohdentsb epdtaisels'df{
bedueattonal oppdrtunltles; the students were asked to’ 1nd1cate hoh good
they thought thelr opportunlttesvwere fot obtainlné the'educatloh they
muiwanted (see Appendix A Student‘Questtonnalre, p- 4 #15) |
. In the questlon desxéned to elicit the respondents appraiseis_df,
hhoéegpatiphel Qéportgnities, the-students were»askedeto?lddlcete.hdﬁ'goddv
they'thoqght'theit.dppbttunities'wete:fo;'obteihing,the oecdéatidn théy;,”'

’twéntedl(see Apbendix-A;fStudént‘Questiohnaite;_p:h7;,#25),’
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For both the educat10nal and occupational opportunlty questlons,

'S

-

the r%Fpondents were asked to check the approprlate category from among
the fOIIOW1ng © very good'/good not too good poor; non existent. _The
- code scores assrgned ranged from a low of 1, which corresponded w1th the
poor and non ex1stent categorles comblned to a hlgh of 4 wh1ch cor- P

F sponded with the very goyd category Operatlonally, the hlgher the

score, the more p051tive or optlmistic the opportunlty orlentatlon.

8. Socio economic Status 1
" - B .
Data for the assessment of familial socio- economic status were
'\ > ) . :

- taken from;a'questlon regardlng the present occupatlon of the - student s

father.: The occupatlon that{mhe students ascrlbed/to thelr fathers was

rated accordlng to. Blishen 8- (1967 41~ 53) Soc1o Economlc Index for

Occupatlons in Canada. It was from Bllshen s (1967 41 53) list of 320

. b
occupatlons ranked in terms of educatlon, 1ncome and prestlge, wlth
scores ranglng from 25 36 for trappers and hunters to 76 69 for chemlcal

engrﬁEers, that socio- economlc scores were. a351gned to the students;

= statements of thelr fathers occupatlons.l

'3'9f and lO Parental Educatlonal Attalnment

The varlables father s educatlon and mother S educatlon refer:to“
he hlghest 1evels of fathers and mothers educatlonal achlevement as,
7ireported by the students. In separate questlons for thelr mother and

father, respondents were asked to check the approprlate category from

school, completed h1gh school completed high school and also had other B

v RN B
>"amongithe-following: some grade school completed grade school some hlgh

93.

tra1n1ng (fathers - for example techn1ca1 tralning, mothers - for example

business course, teacher tralning),‘some univer51ty, unlverSLty graduate,-‘

[

some Sraduate work graduate degree (McD s M A Ph;D;; etc ) The code




~

scores assigned ranged from .a low of 1 for the first category to a /high

of 8 for the last categoryu The category "Some graduate work" was

omitted because it did not apply to any of’thegstudents"parents. '

]
S

11. Family Size
Thls was 1ndexed by the student s responses to questlons onthe

/
/ “

number of older and younger brothers and 51sters he (she) had

/

12. and'13. Parental Encouragement for Continulng Education

‘The Variables'father's’encouragement for continuing education and
'

.mother s encouragement for contlnu1ng educatlon were based on the students

Tt /.

responses to five statements'intended‘to'record their perceptions%of.the

AT . - . i . : I - .o

_ strength of encouragement received from their- parents regarding the con-
. '/ : . ., . . . N ‘ - . . .

'tinuatgon,of-their education. In separate questions for their father and-

/

/
/

- mother, the students were asked to indicate if each parent had strongly
Bl < M REee e + R S

f
encouraged them to continue; had given -them some encouragement to continuc;

had encouraged;them:to 8raduate7from»high’school and then go to'wgfk;hhad»

encouraged them to quit school now ai:i work; or had never said mich about

.0

94.

it,.'The degree of encouragement_Was séored:“'lwindiCating no,encouragementJ

’i~for contlnulng educatlon ("never sald” and "qu1t now”), 2 1nd1cat1ng some

s

»oencouragement ("encouraged them to graduate from high school” and "glven -

“pr : - : | e " - AR

e -$‘

("strongly encouraged them to contlnue")

»

14 and 15 : Parental'Encouragementffor Occupational Achievement-;v”"

'them some encouragement to contlnue") and 3 lndlcatlng strong encouragement

The varlables father 8 encouragement fo% occupatlonal achlevement,'f‘

;".

'.and mother 5 encouragement for occupatlonal achievement were based on the

5

r«o

'0"

;

" of ‘the strength of encouragement recelved from thei:\yarents“regardingﬁg”

&

,students re ponses to flve statements 1ntended to record thelr perceptxonsih

14
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':‘General and'University_Entrance)’and,l (University'Entrance)37'

”‘117:yzAverage:Marks""

'5and Grade 11 subjects f It was, - p0851b1e for them to check one of nlne' :

¥ ) - <

v ‘ . o o

., occupational achievement. 'In.separate~questions_for their fathef and -
. ’ . v . N - s ) L ,;‘4,. ! ‘. P 1 . . !
‘mother, the students were asked to ‘indicate if each parent wanted them

to get a very good job, wanted:themfto get a ﬁob that is'better than

most jobs in their’community;.wanted‘themvto get a job that is,as good
o ‘

- PR
e

as most jobs in their communlty, has never said much about it; or'does

riot care what kind of JOb they go 1nto. ‘The‘code scores assigned were:

a

1 lndlcatlng no encouragement for occupat10na1 achlevement ("never gaid"-

’ - “

and "does not care"), 2 1hchat1ng some encouragement ("wanted them to

get a job that was as good as, or better than most jobs in their com-

munlty") and 3 1nd1cat1ng strong encouragement ("wanted them to: get a

very good job™) . B EEEE SR e

Program in School ' ao v

The students were asked to indlcate whether they were taklng a‘

"‘ ‘;/,'._ A e

Commerc1al General Unlvers1ty Entrance or any other (e g., Comblned

fG_ene_ral_-and Unlversity‘Entrance) program;of studies.: For the glrls,vthe“

code,sCOres-were'lh(Commercial), 2f(Genera1 Comblned General and Un1-

= versity Entrance) and 3 (Unlver51ty Entrance) : None-of the boyS‘were~;“

“

’taking a Commerc1a1 course so thelr code scores were 0 (General,,Comblned

Ve

ey

By

he students were asked to 1nd1cate thelr average ‘ma ks ‘in: Grade 10i,

T e

"-categorles with Code scores ranglng from 1 (mostly F s) to 9 (mostly A s)

'7;‘ chhotomized measures 1nc1uded ‘in the’ ana1y81s are. treated as‘”dummy

variables" (Boyle 1970 N1e et allz 1975 _';; I RO

95.



18. Mental Ability o " : .

/J

The mental abllity scores were obtalned from Department of Educa-

R \ . . i

tion records~f The-l Q. test admlnistered by the Department of Educatlon"

ﬂto all Grade IX students in Manltoba is known as the "Quick Scorlng Group

';Test of Learnlng Capacxty - Advanced - Grade X to Adult "8 ; S \ -

19.. Communlty Size

The commun1t1es were. ranked dlrectly accordlng to population s1ze

The rank scores asslgned to each communLty are as féllows Plne Falls
(l - Smallest), Lynn Lake (2), Red,Lake (3), Flln Flon (4), Thompson (5 - ”v°

Largest).; S o . "?ﬂ

20. Cdmmunity’lsolation' ST :f;”f'; I T L N

" For an assessment of the relative isolation of the communities . "~ *
I BRI e L
- involved; the writer relied on the Index of‘ISOlation deVelOped:for:these-:

o ' L G o
spec1f1c 51ng1e enterprlse communltles durlng the 1n1t1al phase of the RN
prOJect The ranklngs a381gned to the communltles were comp031te scores o

v : L : N : : . :

TE& representlng a varlety of factors 1qxlud1ng accessib111ty 1n terms of

v transportatlon presence of highways, actual geograph1c~remoteness, that

B F o

| lS, dlstance from lnhablted areas of'the country and communlcatlonlfac1l-.gh
| hilties avallable in, the communlty (Peach 1970 42 Krecsy: 1970 68 69)

R The ranklscores a351gned to ezzh commuglty w1th reference tojrelatlve
ziééilsolatlon are as follo;s’v Pine falls (lt- Léast 1solated? F11n Flon (2) \L,—

Thompson (3), Red Lake (4), Lynn Lake (5 - Most isolated)

l;21 Geographlcal Mobllity Orlentatlon

4‘3.:_. .

Thls was 1ndexed by the student s reépone (0 yes,,l - no) as- to c

N

8. This ‘test. was. deVLSed by ﬂhe Ontarlo Cbllege of. Educatlon and copy-»lbrv

" righted in 1958 by the Ontarlo Department of Education; Toronto - J»;"fdf,d

L (Stemens, 1965: 5. A.(\ e
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‘whe'ther or not he (she) would like. to work in his (her) present community

after completing his (her) education.

-

Operationalization of Dependent Variables
O\

The specific dependent variables used in the present study are

comprised of differing combinations of the following variables. Thus,

their definitions and’operat&onalizations are dealt with first.

. _ .
Level of Occupational Aspiration (LOA) is defined as: the student's

g

statement of the OCCUPatiOﬁal level he (she) would like to reach.

Level of Occupational Expectation (LOE) is defined as: the student's

estimation of the occupational p031t10n he (she) w111 actually attain.

Instrumentation of 0ccupational Aspiration (LOAlrand Exgectatlon (LOE)

° The Occupational Asplration Scale (OAS) is an eight item forced-
choice instrument. It is comprleed of 1tems ellc;ting responses at two
expressxon levels, reallstlc (R) and idealistic (I), each at two goal-
periods, referred to as career perlods in this context, short rang

- -

(S - end of schooling) and 1ong range (L - at age 30). These yield fourj
combinations: RS, IS, RL, and IL, whlch are 1ncorporated into four wordlngs
for queetipns. gach of these four questions is preseneed ‘twice, chus'
givingxg total of‘eiggt OAS_items«(Miller endealler; 1954:‘448).

The questlon wordlngs are preseeted>in~Flgure 5 (also see Appendix
A Student Questlonnalre, P 9 11, #23). The numbers 1g,parentheses in
Figure 5 indicate the question numbers in'wﬁich each itemlwording is used.
The ietters in parentheseS—refer'to the coﬁbinatibn:of expression leﬁels

and goal-ranges*for each question,

Each of the eightjstimulus'questions of the OAS is followed by a

set of ten occupational titles; which constitute its response alternatives.



FIGURE 5

OAS Format: Combination of Expression Levels and Goal-Periods
- for Each of the Four Question-Wordings*

Expression
© levels

Gogl-Periods

Shbrt-range (s)

-

Long-range (L)

Idealisgtic (I)

Realistic (R)

O0f the jobs listed in this
question, which ONE would
you choose if you were
FREE TO CHOOSE ANY of

them you wished when

- your SCHOOLING IS OVER?

(2 and 4)

- 0f the jobs listed in this

question, which is the
BESTTO you are REALLY
SURE ‘YOU CAN GET when

" your [SCHOOLING IS OVER?

(1 and 3) O

Of- the jobs listed in this
question, which ONE would
you choose to have when
you are 30 YEARS OLD, if
you were FREE TO HAVE ANY

- of them you wished?

(6 and 8) .

Of the jobs listed in this
question, which is the
BEST ONE you are REALLY
SURE YOU CAN HAVE by the
time you are 30 YEARS OLD?
(5 and 7) :

* (Haller and Miller,v1967: 45),

FIGURE 6°

Distribution of Prestige Scores of Occupational Titles for Each .

0AS Item¥*

+

\

. ¥ Order of Presentation

Score -

1 7
2. : 4

3 - 8
4 -2
-5 9
6 , 0

. > e
8 3
9 5
» 10 1

" * (Haller and Miller, 1967: 47),.

vy
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lowest prestige occupation. The sum of all eigﬁt item scores is taken as

The occupational titles ‘were selected from the nlne&y occupatlons ranked
by the Nattonal Opinion Research Center's study of the prestige of
occupationg (NORC, 1947: 3-13). In all, eighty occupations are used
(gight stimults‘questions by ten alternatives pef questioﬁ)i Each

3

occupation is presented as a possible response only once among the eight

"items, It was necessary to make mindr adjustments in the occupations

used in_the scale because allvof the original‘are not appiicable in Canada.
In four cases comparable Canadian positions were substitutéd, for exaﬁple,
"Provincial Premier' was used in. place of- '"State Governor" (Kristjanéon,t
1967: 8). ‘

Eath of the eight items is scored in the same way. Theré are ten
alternatives for each qtéstioh and’only one alternative maylbe cheCked.

¢

On the 0AS form Haller and Mlller (1964 454) placed the prestlge ranks'

'for each set of ten: alterﬁatlvés in.a non-hierarchical dlstrlbution to

insure that the order of presehtation would not qorreSpond to the order of’
prestige. The same order of presentation is used for each set of response
alternatives. Figure 6 shows the re-arrangement of‘prestige sgores;and‘

the corresponding scores for each of the ten respon$e>a1ternatiVesQ Each

y

&

prestige.and is écqted from zéro tovninett Opérationally; an'iteg‘scbre of
nine means that the resﬁondent has choégnithe highest»prestiée Qccupatioh
in the item, wﬁile an item stofe oszero indibate§ that He.has chaseq the
the‘individual's ieve1 of occupational aspirationkﬁs @easured by'the 0AS.
The totgi score, which may:range from,zeto tofsevghty-téo, may.be iﬁter-
preted simply és a relative indicator of the pteStiééélevél on the otcupa-

tional hierarchy which an.indiﬁidual views as a goai (Miller and Haller;

99.

set of tes occupational alternatives spans the entire range of 6ccupatiqna1, ‘
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1964: 454) . ; o | - 7
Iq addition to an overall inde# of occupational aspiration,>i£ is - N

possible to obtain ggbscores'fox each of thg four dimensioﬁs (RS, IS, RL,

IL) . For the purposes of the ﬁresent stﬁdy,‘the realistic 0AS ;ubScores ’ » %}

are combined to index level offbccﬁpatiohal expectation (LOE) ‘and the
idealistic 0AS subscores 'are combined to index level of occupational

éspiration (LoA) .

?

Having defined and operationalized the two above mentionegpvariableé,,

it is now necessary.‘to?*define and operationalize the terms consistency and
a . . . . . 5
y

congruency.

Consistency refers to the degree of similarity: or amount of agree-

i
ﬁggt between level of aspiration and leyel of_ezéec§ation. The procedure

employed is one of comparing ﬁhe stﬁdeﬁt'é-leQel of'oé§§§at10nal‘aspif§tion :

with his (her) lévél of;occupationalvexpéctation at oné:ﬁbint in ti@e (e:gi,

Tl = Grade 10). A studen# whose LOA»at il is the éame aé_his (her) LOE=af.[ ;v
Ty is considerEd to have consistent occdbatiéﬁél_aspirations‘and éxpeét- ~' .

ations. ..
More specifically, aa difference score is calculated (LOA minus LOE) .

and the resultant score (i.e., consistency score) is utilizéd as an in-

dicator of the amount of agreement between occupational aspi:a;ionsmézd,

_expectations. The same protedure is repeated in order to examine the

consistency of levels of aspiration and expectatior at' T, (Grade 12) .-
» v v T L : o

iy

Congruency refers to the degree of;similariﬁy»or amount of agreemeh
. ’ = o - L p . ’ o !~ . ! :
~between: ~ . &

- levels of occdpational aspiration at T, and Tz’
v Lévels.of.occupatibﬂal expectation at T; and TZ‘

.

Y

o

D
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Level of occupational aspiration is utilized to illustrate the procedure.

" The samé procedure is followed for level of occupational expectation.

The procedure employed is one of comparing the student's level of .

occu ational aspiration at T, with his (her) level‘of‘occu‘ationel
P aspiration 1 P

asglratlon at Tz A student whose LOA at T, (Grade 12) is the same as,

his. (her) LOA at Tl (Grade 10) 1is con51dered to have congruen occupatlonal

K4 L1

‘aspirations; More specifically, a difference score'lskcalculated (LOA.at

T, minus LOA.gthi) and the resultant,scoredki}e;, a congruency score) is.

utilized as an indicator of &he amount of agreement between levels of .
occupational aspiration at Tyjand T,. - . .

In sum, the dependent variables used in the present study are:

1. Level of OC‘CUPa'tiOHalzCons'istency it Time One which is defined as the

degree of similarity or amount ‘of agreement‘between.the student‘e'level-of

.occupational'aspirationAand*IeveI.of occnpational‘expectetion‘in Grade 10.

fhis ié’indexed‘by a_fl occupational consistency.scorew(ire;,,ﬂOA at T,

 minus LOE at‘Tl);\ ‘. DT R

2. Level of Occupational Conéiétency‘ét}Time'TWo whicnvis defined as the = .

degree.of similarity or amount of'agreement'between the student?leevel_of‘

€

occupat10nal asplratlon and 1evel of occupatronal expectation in Grade 12

“This 1is 1ndexed by a T2 occupat10na1 con31stency score (1 e., LOA at T2

o

e,

_ mlnus LOE at T2) _ ._' e

‘ N , R ,
3 Level oﬁ,Occupatlonal Expectatlon Congruency Wthh is deflned as the

fdegree of sxmilarlty or amount of agreement between the student 'S tenth

. . . B .

grade 1eve1 of occupatlonal expectatlon and hls (her) twelfth grade level

of occupatlonal expectatlon This lS indexed by an occupational expecta-:

~ tion congruency score (1 e., LOE at T m‘nhs LOE at Tl)

‘
z-j .



. ' ) .t ~
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4. Level of Occupational Aspi%ation Ebngruengz which is defined.as the

\

degree of similarity or amount of’agreement‘between the studént's tenth

grade 1evel of occupational asplration and his (her). twelfth grade level

>

' of occupatlonal asplratlon- This is 1ndexed by an occupational

v oL

aspiration_COngruency score (i;e.,,LOA at T2 minustOA at Tl)' Lo,
R ) . . R . : S . o ( v ‘ o
L] ' - o . . - . . . ‘_ . " . - | V A ‘A v ) ‘
Method of Analysis . : ) e o . g
: L ERE ‘ . o R R N
. As indicated in‘tﬁe review of”literature;gpast attempts to R '

1dentify soc1o -cultural factors aSSOClated w1th occupational aspiration .

Ea N
N

3and attainment have resulted in the dellneation of a number of relevant s

A I ’

variables to Be;consideredgin theoretical formulations?about,_and”“

N . . | P e
. . SN : S %

v.empirical research on, the occupat10na1 ch01ce process rThese'cpntinued

i:

endeavors to enumerate 1mportant variables have made . attempts at meanlngiﬁ

VAR ;' Lo ’ ~ s

ful syntheses exceedingly difficult There appeared to be a’need for a

’-means of evaluatlng the overall contrlbutlon of a set of lndependent - -

- LN

. variahles‘andfa‘means of'evaluating thejcontribution of a partigular
independent variable with the influence 'of other ‘independent variables ' -
fgontrolled, The‘technique»of‘multipIe“regression fs.useful-for thESej",“

’n “,__

‘;purposes. The fundamental assumptlons assocxated w1th multlple regre391on

- J « >

‘analy81s are presented 1n Flgure 7 9 ', s ;“‘\ I
Most often multiple regre531on lS employed v . '{f- -

»Q»It_ to flnd the best llnear predlctlon equatlon and
.evaluate-lts prediction accuraty; SRR '
: K VQ, : . e . o . ‘ R ’ . l o » R
2. . to'control for other confounding factors in order -
to evaluate the contribution. of a spécific variable.

« L 3 . 4 .
. . R . N . B . B S

- . R~

- ‘The data necessary to examlne some of’ the main assumptions are e
L Contalned in Appendlx B. .. SR _ v S : =

-
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‘ Figdre 7

The Assumptions'of Multiple Regression Analysis*

e o . o 3

' t
Basic assumptions o n ' :
. 1. Independent varlables are related in a 11near ‘fashion w1th the
'dependent yariable “and’ among themselves. : ’

2. Effects of independent variables can be added together to yield
© < . a prediction of .the dependent variable. :
3. 1 dependent variables are not correlated.
4, ATL varlables are 1nterval 1evel varlables

Added assumptlons 1f one ig 1nterested in running statistlcal tests of
hypotheses about a population from sample datd. :
e 5. -The dependent variable is: normally dlstrlbuted withln cate-
gorles of 1ndependent variables, singly and in combination. v
‘,. . 6. The variance in the’ dependent variable is equal across cate-'
gorles of - the 1ndependent varlables - CL v
Added assumptlons if multlple regre331on ana1y81s is to be applled ‘to
testlng causal models of the’ relationship between varlables. , :
R 7. 'The theoretical " ‘ordering of 1ndependent and dependent: variabl
_? should be known ‘and such that 1ndependent varlables change f1rst and-
dependent variables later. o, : “ o R o
.o 8. The .set of.. independenm and dependent varlables shiould be“:>-
clusive of -all' (major) varlables influenc1ng ‘the dependent varlables.
That 1is, 1t should be a closed system. =~ -

e v 9.7 Measureg: should have demonstrated reliabllity and validlty

10 Dfsturbance terms- (error terms) 'should be uncorrelated. w1th
o each. other or w1th independent variables dlrectly connected to the same .
Vo varlable R RN R ST o oy -

P
= 8 - N " -r ™ — o

* Assumptlons should be taken serlously and consequences of departures fj,»
from one assumptlon upon the’ 1mportance of other assumptions ig the
: subJect of debate -and- 1nquiry in the field.- The interval- level measure—
';5ment aseumptlon, for éxample, can be handled in some. cases for even :
,”‘nomfnal level varlables by uslng what are called’ "dummy varlables " 'The__
: " "no- intercorrelation amongxlndependent vdriables" assumption . i¥ usually"
o -interpreted to mean "low 1ntertorrelat10n” (low multicolllnearity), but .
checking and caution are needed where there .are gmall departures. ‘It =
- may also be the case that the theoretlcal idea of‘variables related in
a simple,. linéar fashlon is 1ntrinsically interesting as a model (or .
. first médel)- of some aspect of the social world:. In this case, the
‘results of a regressxon analy31s would be ‘interesting, even though-all’
6f the regresslon assq@ptlons may not fit the world partlcularly well.

(Adapted from Loether and McTav1sh 1974 308) R

e

o



'or set of varlables, ‘and,
3,V to find structural relatlons and prov1de

explanations for seemlngly complex multi-"- L

variate relationships, such'as is done in

path analysis (Nle et al., 197575 321)

.The data analysis in the present study is based on the first two uses of

IS

multiple regression mentioned above Multlpleuregressioh is. employed

~ both as a means of evaluatlng the contributlon of each 1ndependent

varlable W1th the lnfluence of the other 1ndependent varlables controlled

£

“and as a _means of evaluatlng the overall contrlbutlon of the lndependent

varlables FbIn1t1ally, part1a1 regre531on ‘or. beta coeff1c1ents are used -
) I . . . . 5

as measures of the 1nfluence of ‘éach 1ndependent varlable ‘on the four

"dependent variables examlned separately, with adJnstments made for the'.

’other 1ndependent varlables These partlal beta values (B) are used to

test the hypotheses Also an attempt ls made to determlne the amount of,f

ivarlatlon in each pf the- dependent varlables that is accounted for or’

-

':_explalned by dependence upon the 1ndependent varlables operatlng Jorntly o

¢

proportlon of the varlatlon in a dependent variable which has been

I

The coeff1c1ent of multlple determlnatlon (R ) provldes a measure of the,'

104.

; ‘explalned by the multlple regress1on equatlon ' The respectlve coefflclents-f o

bof multlple determination for each of the four dependent varlables'

\1ncluded in . the study are assessed Thus the partlal beta coeffltlents‘hv

"~and the coefficients of multlple determlnatlon resultlng from the

;requlsite sets of. multiple regre351on equatlons for the ‘male and female_

oy “'O

: A ,
students form the bases for the. presentatlon and discusslon of flndlngs\

"in the chapters to follow.—



effécts among-the common antecedents of the four depe

7
El

In addition ‘an extension bfjthe analysis_is,ihcludgd to provide

finéights rééérding\interrelationéhipé among the fndépendent?variéblesf

4

This segment of the analysis is considered to be exploratory and pre-

liminary insofar as it,igiconfined-to;a'pfesentation of the pattern of

ndent variables.
The intent is to provide an initial;sﬁep in the direction of path

analytical procedures.
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'Ltestlng of the hypotheses advanced earller

Y |

Chapter V
/

PRESENTATION AND DISCUSSION OF FINDINGS

4

Introduction _ L

:As haé—been pointed out, the basic objective of’thls study'is

to examine emplrlcally some of the factors affectlng the consistency
L A :

“and congruency of vocat10nal dec131ons made by hlgh school students.

This chapter contains the data that are dlrectly relevant to the

i

‘More Spec1f1ca11y,Athls chapter is comprlsed of two maln SECthDS

"'xthe f1rst deals Wlth the presentation of the flndlngs and the second 1s K

devoted to. a dlscu551on of srgnlficant flndlngs.' These[two major‘”f

:sectlons are subdlvided in turn, into two parallel parts.l Initlally,

PR

..

flndlngs from the hypotheses testlng procedure are presented and. then

'flndings from an extensron of the analy51s are reported Samllarly,_ﬁ.

"_the f1rst part of the dlscu331on sectlon focuses on advanc1ng plau51ble

LN "v_\"y,‘

vexplanatlons for the results of hypotheses testlng, whereas thefsecond?hff}r
»fpart pertalns to the exten31on of the analy51s and thus contalns :_f I

Sffcomments on the pattern of relatlonshlps among the 1ndependent varrables

. _,\,n

The general format for the tables used to present the flndlngs _:

?1s as. follows. The dependent variable belng con81dered appears at the

\'top of the table w1th the 1ndependent varlables and the respectlve

o

fzero order and”multlple correlations and partral regressxon coeff1c1ents

. contalned 1n the columns. Whlle all zero order correlatlons are llsted

'the part1a1 regresslon coefflcients for those 1ndependent varlables found':k

LT
A : 5 - 4

106,



~

dependent variableslare-omitted, »ThérrESults are presented‘separately

‘ . - . . .

‘to make negligible contrjibutions to the explained_variance‘in the -

o

BN

\

for the male and the female students. : ‘ v S N
¢ : . . ) '\ . C . . .

©

The correlation coefficientsf(r?s) provided in each table are

reférred to as '"zero-order' because no controls -for the influence of

“other variables ¥ere made in:the correlation analyaes. In addition B

to: the correlational analyses, separate multiple regre581on analyses

were run on the boys and girls- data._*As,stated in the‘preceding

_ chapter regre531on analy31s allows for systematlc statlstical testing

to determiﬁg?whether -an 1ndependent variable contributes significantly

"to the explanation of the variation in the dependent variable, while

e

:Zrln the equation are held constant ThlS tells us the 1mpact that each

. controlling for the influence of the other 1ndependent variables.

. \ o . 3

;Thus,“ln multlple regression as is the case here, each part1al re-

,gression}or beta“coefficient (B) represents,the-impact:of'the_independentv

~

'varlable upon the dependent variable wheh*all‘other independentfvariables

4

1ndependent varlable has over and above the effects of the remaining

:iindependent variables (Johnson l9]7 141) - In'the present:analysis, .

vCapital stfare used'to represent.theﬁGreek-letter Vbeta"rbecause

\-againSt’the dependent variables, w1th the effects of the other twenty

Y \\.

L relative 1mportance of the selected background factors in predlctlng
"4leVels offoccupatiOnal'eonsistency anducongruencyg(cf;"Peach 1970 51)

standardlzed partial regressxon coeffiC1ents or beta welghts are being‘

'reported and employed for the purpose of hypotheses testlng, 'In

-107. .

; each of the twenty one 1ndependent variables was tested ‘in succe351on .

ﬂ_controlled The resultlng partial regre531on coeff1c1ents indicate the~ w
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aﬂditién,‘for each table, the muitiple’cdhrelationvcoetficiehts (R)
endltﬁefcoéfticients of.multtple detetmination (sz_are inclnded.
mult}ple correlétion coefficient sonared (Rz) ptovides an_estinate
of;the proportion'of variation&in the'dependent variable\eXpleined'

: by the 11near ‘combination of spec1f1C31ndependent varlables (Loether
w + .

. - é
T and MCTaVlSh 1974: 325)&
Note thet the twentyétwo hypotheses detinéd‘in’chapter 111

"aptually represent four- sets of related hypotheses namely, those ,

.': appllcable to. consistency at tlme one (Grqpe 10), .those appllcable to '

{

K consistency at tlme two (Grade 12), those appllcable to congruency - - /o

*% . and those coneernlng sex dlfferencest These four sets of:hypotheses "
. are tested, in order, in the following pages. - . = -

- SN
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~Findings re: Hypotheses Predicting Consistency at Time One s

The relatiodships between level of occupational consistency at time

one‘and'each of th independent variables for boys and g&rls are shown in -
3Table 1. hWith reSpect.to this dependent variahle for the male students,

,the 1ndependent varlables "1nstrumental occupatlonal values" and "paternal
‘ O

- occupatitvnal encouragement" make theﬁgreatest contributions to the'variance
explained. The boys who have high instrumental occupational'value_scores’

‘and fathers whose bccupational encouragement is strong,;tend to’have the
most°lnconslstent'levels'of”oecupatfonal'aspiration‘and expectation at'time
one. o ' ' IR

'Bvaay'of;explanation,,it shouldvbg mentioned.that the varlable“'.i, o
“paternal occupational encouragement" is based on the"students' reports'of.

_ the amount oftoccupational encouragementvgiven't% them'by'theif.fathers,'” S

Since the student report mater1a1 is 1mpre331onlst1c the p0331b111ty ex1sts

‘that the male students subJected to strong paternal encouragement percelved
thelr father s statements and suggestions as pressure and thus, tend to
»Mfreglsteryaélarger_diScrepanCy between'idealisticf(what_they wouldElikerto7do)

and reallstlc (what they expect to do) levels of occupatlonal accompllshment

..

.4H>:Th13 flndlng w1ll be examlned more closely in the discu331on sectlon

For the glrls, the regresslon coefflclents suggest that flve vanaables

_fare 1mpor§%nt leadershlp ablllty, expre831ve educatlonal values, 1nstru— :

mental occupatlonal values, paternal educatlonal encouragement and community

a

V;;isolation. In the context of the present study, th1s means that the more

.'.T;positlveﬂtheuglrls evaluatlon of thelr leadershlp abllity, the hlgher thelr

' jexpre881ve educatlonal and 1nstrumental occupatlonal value scores, and the

A

- efmore 1solated thelr communlty of re31dence, the more con51stent thelr levels

-fof occupétional asplration and expectatlon HOwever;*thehstronger,thefvf-f
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TABLE 1

¢

Zero- order and Multiple Correlatlons and Standardlzed Regre331on '
Coeff1c1ents of Selected Background Factors and Level

of Occupational Con51stency at Time One by Sex

.

'Leadershipjabdlity '
Educatignai values: EXpressive score

Edueational values: Instrumental scote
Occupational‘VaIUeé:‘Expressive'sco%e

Occupational ualues:'Instrumental score
,5:EduCational‘opportunitiesb ,
'Occupatfonal»opportunities :

: Father s occupatlon o r

;Father s educatlon / o 1 v‘ 3

Mother's educatlon

;Family'aize L _C> - : Sl

Parental encouragementf'Education: Father .

‘Parental encouragemEnt: Education: MOthef'

S Parental encouragement;“OCCupationE Fathef

=108 031 121 -
L0k

e Parental encouragement: Occupation: Mother

'[;j'Program in school ',\\;

::bAverage mark Grade 10 andlii
’Mental abllity | o
: Community size o

d‘vCommunlty 1solation .

. miltiple R ;.\f--,.'}u',._ -
S "R2Q=a: e

o 7;159.”

"~‘l;i62~*%5i5bﬁ”é;072

u :.o83_ tfisz'uyﬁo42” -

Level of Oceupatiodal
Consistency at Time One

_ Boys o Girls

3

r "B . .r

-.049 i, -.287° -

=017 . =115 -
.042 -,077 -.038
010 | =060 -.046
2217° 2797 139° .

091 S0l

058
-.093  .044 ..040

-.132. -.064 060 ',
-.204° -.132. .052. -

118 .140 064

i>.Laz?-;.177"g,244b_

029 293

133 -.175, -.012 oL

40350 L1k0?
7».201b
'4.233bj+;109;,;;016ﬁf,;

-.108" -.023 -.158%

BPEr YA d_ff-,51of

13f277fv"}:; ie2603?.,f7'.

.316°

-.128.039 .0

21311

129
.069

259°

.125
1,052 a

074

044
( 076
085 103 -.014 .-
1297
028

058

s K -
. -

| 5 a Qorrehation or beta welght 31gnif1cant
'_-b Correlatlon or. beta weight: 31gn1f1cant
; Correlatlon or beta. welght 31gn1f1cant

NS

e

at
at
at

.05 level.
A0l level. ' “oo o
’001lleveljfu.jjvw'

110.
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N . _ . ’ o .
~ . - N SE N .
paternal educational encouragement, the more 1&§bh31stent the girls' levels ,

of occupational aspiration and expectation at time one. This finding resembles
the one reported regarding the relationship between paternal occupational

o By N - -~
encouragement and the boys' levels of occupational consistency. A similar

interpretation, which suggests that father's encouragement tends to be per-'

‘ ceived as pressure and be conducive to discrepant levels of occupational
agpiration and expectation, might be advanced.

s
v

The -amount of variation accounted for in the dependent variable is

simiiar for the boys and girls, 27.7 percent and 26 percent, respectively.
. . . _ : R : . :
- - .In sum, it may be said that, for the tenth grade boys, the results

3

" presented in Table 1 1engﬂ§upport to Hypothesis 5a. The relationship dis-"

L o ' . 3 - X - .
. . -

- covered between the boys' instrumental occupational values and their.-levels,
' ) ' ®

of occupational consistency is as predicted; namely,the less in§trumental

. .. -

the boys'»occupational values, the more consistent their levels of occupa-

tional asPiratidP and expectation. The ‘associatiod found between fathers'

v

occupational encouragement and *the boys' levels of occupational consistency

is not in the hypothe51zed direction. = - ;,

For the tenth grade glrls,vthe gafé?gt ‘hand support Hypotheses la and
2a. The results show that the more positlve the. glrls appralsals of thelr
leddership ability and the more expressive their educational,values, the more

consistent their levels of dccupat10na1 aspiration and expectatlon _Three
q,—-

¢

additional associations were found, but their direction_differed»from“that

hypqthesized; More spetifically, the data show thatithevless'iﬁstrumentéf

their occupational values, the stronger their father's educational ehcourage- .
‘ment and the less isolated their community of residence, the more inconsistent

- H

the girls' levels. of occupational aspiration and expectation.

F
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Having presented the findingg rtaining to occupational eonsiétency

[*S 4

at time one (tenth grade), we turn now tq a consideration of coniistency at

time two (twelfth grade).

:

Findings re: Hypotheses Predicting Consistehg& at Time Two

In Table 2 Ehe relationships between the selected background factors

-

-and levels of pccunational consistency at tiﬁe"two are preeented for boys
and éirls.A As indicated‘invrable 2, five of the backgrqund faetors Serve as
significant determinahts“of the boye{ levetg of)occupational consistencyu
‘These are: leddership ability, instrumental occupatlonal values, father 8
and mother's educational encouragement and father s occupatlonal encourage-
ment. The boys with. favourable appralsals of their leadershlp ablilty and
fathers whose educational encouragement is‘strong'have the most consistent
levels of occupatlenal aspiration and eXpectatlon at tame twoa On the othen
< - :
handi those with high 1nstrnmental occupatiqnal vaer scorea,‘sttong maternal
edncational encduragemenﬁﬂand strong_paternal_occunational encduragement tend

i
#
¥

to have inconsistent Levels of SeenpationalAaspiration"and expectation. For

. this dependent variable, the independentkvariable-"maternal'educational en-

couragement" can be seefl to make the 1argeS:E"-l'fcoﬁ\tribution to . the variance \

.explained, On the ‘basis of the above mentloned'flndlng,\Lt appears that those .

v B i C N )
boys whose mothers strongly encourage ‘them to achleve a hlgher educatlon tend °

Y

) . < .
to have”the most'inconsistentllevels of occupational a;hiration'andrexﬁeqtation

Ead ™

at timg two. Note that the findings with respect to instrumental occupationaT‘r\

‘ “ . N

" values and father's- occupational encouragement are the same at time one and
. time two., . —
According to the regression coefficients contained in Table 2, average

. : , = o Lo
marks and community size have the. most pronounced impact on the girls' levels
§ ' ) o ) :

!
/
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TABLE 2

Zero-order and Multiple_Correlations and Standardized Regression
Coefficients of Selected Baquround Factors and Level
of Occupational Consistency at Time Two by Sex. o

. Level of Occupational - .
Consistency at Time Two

‘ Boys . . Girls | ;\
‘ T ‘ 5. r B r - B ‘«
Leadership ability - S _.213 —.171? - 1657 -.106
,Educationai values: EXpressive score -.073 -.055 -.133 -.160
Eduéational values: Instrumental.score. .050 y-.OAZ' -.049;F-;O71
Oécupational vafges: Expressive score -3038 -.144 .043.“.103 )
Occupationalbvalues:-Inétrumental score ;151a 2217 .026 ..058
Educational opportunities -\ -.104 -.03L -.176% -.026
Occupatibnél:Oppottﬁhities »5 -.138% ... --.222b -.163
‘Fathgr'g occupation’ . b -.090 -.087 -.080 ~-.135
Father's education “ | L .021 ".17i .026  .095
) Moﬁher's edhcation ) -.011 -.111  -.025 '
Family size o .05 .13 -.033 -.013
AParentalﬁencouragement:‘Education: Father. -.126 -;322b -.005 .061
Parental éncour&gement: Education: Mother ~ ~ .128 ;323b .016 .. .u.: 5
- Parental encohragément:'dccupétibﬂE.Fathér " -.030, C215° .007. 117
. fPa?éntélﬂencoﬁragement: Oc;upation; Mother <2124 -J102ﬂ'-4078‘ -.155
" program inm school © . -.212° -.086  .004 053
‘Avegage'mark:,créde 10 and 11 = 7;192b -.076 -.233° -.247%
Mental ability ~ ° - -  , -.1543‘-)097 -.012 .095
Community size  -.008 027 -.156% <.237°
communi:y_isolation . E - .032 -.030 -.109 -.076
Mobility 4 R ..054  .082. .073 .
Multiple R ) R o 480 466
g2, SR SRR ) I 3 ¥ A
TN - : . N 7

a Cbrrglafion or beta weight significant at .05 level.
~ b Correlation or beta weight significant at .01 level..
¢ Cofrelation or beta weight significant at .001 level.

e

&
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of occupatLonal conSistency. Specifically, the higher‘the girls' average
marks and‘the larger their'community ofvreSidence, the more“consistent their
levels of occupational aspiration and expect:tion at time two.

For the:boys,'23,1 per cent of thelvariation in theirllevels ofioccu;
hpational consistency is accounted for by the background factors. Similarly,
for.the girls, these factors‘explain‘Zl.7~per cent of the variance‘in their
levels of‘occupational consistency at.time two.

‘ e : » :

In essence, for the twelfth grade boys the results presented inl
‘Table’2 1end credence to Hypotheses lb 5b and 12b As’anticipated the
more positive the boys appraisals of the1r 1eadersh1p abillty,.the more.
consistent theirvlevels‘of oCCUpatlonal aspiration'andfexpectation. Also,
the’associatiOnfobserved‘between the‘boys' instrumental oCcupational values
and'their levels-of occupational consiStency ié as predicted in Hypothesis»Sb.
As was the case at,time one, theyless 1nstrumenta1 the boys ‘occupational
values, the‘more consistent the1r levelsqof Occupational!ZSplration and
expectation, In addition, as:hypOthesized, the”consistency of,the boyS'
levelsvof occupational aspiration and expectatlon at time‘two was found to

\

be d1rectly related to their fathers encouragement for continuingyeducation.

However, the relationships dlscovered between mother 8 educational encourage-
7 . .

Wmept and - the dependent varlable and between father s occupational encouragement

and the dependent variable run counter to the direction p081ted in Hypotheses
. e } _

13b and 14b respéctively u‘
For the twelfth grade glrls, the. results support Hypotheses l7b and

Ve

19b Wthh state that the higher the1r average marks and the larger the1r

community “of re31dence, the more conSLStent .the girls levels of occupational‘

aSpiration and'expectation.
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Having presentedlthe findings pertaining to occupational consistency
at time two (twelfth_grade); we turn now to'a consideration»of expectational

and aspirational congruency.

Eijbings re: Hypotheses Predicting Congruency -

The next two tables to be described focus on congruency, that 1s, the
interplay between levels of expectation over tlme (Table 3) and levels of b
iasplration over time (Table 4) .

Table 3 presents the relationshlps between ‘the selected background
factors'and level of occupational expectation congruency. 'Three significant
determinants were revealed_by the regression analysis'pfvthexbovsf data.
‘These-are}. mother's’education,vcomnunity size and‘the"naleﬂstudents"mobility
.orientations; Moreover, the‘regression results suggestvthat_instruuental
| occupﬁtionalxvalues,»average_marks andfnental abilitY'significantly:affect:
the‘éirlsi'levels ot,occupational'ekpectation'congruencvl~bTakén‘together,;'

' the 1ndependent variables account for 27 7 per cent of the variation in the bd
',boys’ levels of occupational expectation congruency and l6 6 per.cent‘for the
gifis.‘ S . R ‘ : -

Table 4 presents thelrelationships between.the selected background
factors and level of occupatlonal asplration’congruency >Scrut1ny of the
regressionvcoefficients reveals that for the boys,.instrumental educational
fvalues.andzmotherfs'eduCational encouragement have a,decided impact on this,:
,dependentivariable.‘ For the girls, three independent variables qualify as
! :significant'determinants,'namely:» father S educational and occupational
encouragement and mental ability On‘the whole, 17.6 per cent»of the variation‘

in,boys levels of occupational aspiration congruency and 19 2 per cent of the L

variation in girls' levels of occupational asplration congruency is eXplalned

-

~
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‘TABLE 3, -

Zero- order and ﬁdltlple Correlations and Standardizedzﬁegréssion

Coefficients of Selected Background Factors’ and Level.

of Occupational Expectatlon Congruency

 Level of Oécupationél

- b Correlation or beta.weight significant at
¢ . Correlation or beta,yeight significant at

.01 level.
.001 level,

L i -~ o Expectation Cbngruencyl_
/ . ’qus R , Girls E_
// o - . Lo B r B
/Leadership ability . .154% 111 -.009 -.067
| Educational values:~Expreéé}Ve scor¢ N 115, e ‘A.OSO' ,016i
o Edgcéﬁioﬁal values: Instrumental‘5c0re v'.160§ .107 -.005  .099 t.
Occupational ?alues:’Expreésive séore ;" .146a‘~£062_‘-,0351- .013 -
bccﬁpaﬁioﬁal~values: Instrumental score - : ;111~' 070 -.118 .%.2633 |
Ed@catidﬁél oppbrfunities‘ R v_-‘-t052  -. 114 1069, ?}043‘. -
/vQccupafiéﬁl oppdttunities _ G | 017 062 .136__V3116
'Father's occupation - . =.03% -.032 .102 . .050
'Féthgrfé eddcation "_;.‘f _ i f;" ©-,120 -.153 ;035; f.047f
‘;Mother'é eduéatipn 7:' ' ; B 5103 ";17la .098 ',,086=,
Family size. . o . l.041 :.027 . 122 - .108
” Parenta1 encouragement;'Edd?atiph;‘Féqher'  fi;083: f.idQTFA.036ﬂ -;0881
,:?aréntal_encouragement:,Edﬁcatibni Motﬁér _',7;O35 -¢1§7. -n001;1 ;Oi6
Péféﬁtélﬁeﬁcdqragémeﬁtf 0ccupat1on Father ">.16jér',121'1 ;O89.: 115
*’ Parental enéourageménf;'Occupation WOther iﬁ'.083_,:}C46v-:ﬁdBO"s_;ll3."v
V:v Program in school =~ S ‘f o 101 ;“m142'  .000. :;079 v
. Average mark: Grade 10 and 1l:j . if"' L ;049 ,-;017 .138% .2392
 Mental ability . .. - =212 <55 -1a1® o232
_Cemmunlty size kN 1".  S g“_ ‘_:' - _-?260?:5.219é  .062,.H:}87H
- Community xsolation | o v-.191b@-.040  -.04d ‘;067'
 Mobility o 228" .174* 001 026
Multiple R | e o .526 w07
LORE S 166
a Correlation or beta weight sigﬁificéht‘at..OSJleveI; .

116.
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of Occupatlonal Asplratlon Congruency

<

Zera- order and %ultlple Correlations and Standardlzed Regre931on
Coeff1c1ents of Selected Background Factors and Level

0
0

. F
~F

P

Levéllof Occupatidnal
Asplratlon Congruency

Girls

117

f"Boys.a
. r B r B,
Leadership ability - .008 *-.046 .107  .132
Educational vaiués Expre331ve score ..078 4,073_“.632\. .063
EducéﬁiOnal yalués Instrumental scoré ..206b v,iSié -.019 -.097
éﬁupatibnal'v51qé$. Expresslve score ;v:u126' } .052 .056 f;4
qupationél valﬁes;,IQStrumentél score ';065,j .,.:? _}037  ;;031“‘j
Educational opportynities | ©-.079 -.111 -.099  .051
f Occupat1ona1 o%portunltles o  ;029‘J 027 =,125° ;;096” ‘
ather s occupatlon R .0051_-;063A'-.033‘ -.014 - -
ather 3 educatlon “v;103, .144‘Vv;014¢‘“.Q90:;_
.Mother s education .018  ¥.064:7 JQIZi:';d3L5
1/Family 31ze'f, . jh? - e v ;079__ :.,. __:&14  ;-048 ~‘
 Parenta1 encouragementﬁ_Eduéétion‘rFéther’i“‘ .126: 51025 j—;213b3;;33Qb
"i.Parencal‘encouragemeqt{ Education:. Mother: B .22Qb beQSa:-.1073 _.036T 
-Péiénta1 éneoﬁ;agédent3f0ccupat10n fatheJ :'}€134 ; {O§if.de62, .;2573f ,
a Pa;ental éﬁcoufagément: Occupation Mother  !g.112f' .020 _;01857{;040;~ '
fégfam in s¢ho61f‘_ S s  .Q65j‘ ;115 ‘?Q138a\;.088:a 
AVefégé_mark&}Grage’lQ énd ill ' '.059. :,057“ -{132.';;086 J'
‘Mental ability =~ 172% <177 -.156% 22137
' Community size 3 1477 -.062 -.023 L.
. Community isolation : 079 -.058 -.000  .029
Mobility 128 .130  .120  .144
| Multipie R2f  . -  .420.‘i‘ | }‘.433:» e
R® - \.176;'  ‘.192‘
a Correlation or beta welght signiflcant at: OS 1evei; B
b Correlation or beta weight significant . at. .01 level..
C Cprrelation or beta welght significant at .00l level.:
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by the baquround factors..
For the boys, the flndlngs presented in Tables 3 and 4 partially |

support Hypotheses 3d and 19c. The association observed between the boys
ﬁ,lnstrumental educational values and thelr levels ‘of occupatlonal asplratlon
»-congruencysls as predlcted ln Hypothesis:3d. This means that the-less in- v
{strumentalvthe’boys'heducational values,_thefmore cOngruent their'levels‘of b
occupational aspiration over tlme. jIn-addition ‘the data support Hypothesxs

19c w1th reference to levels of . occupational expectatlon congruency This
hypothe31sistates that the largen the boys »communlty of residence the more
congruent thelr levels of occupatlonal eXpectatlon over time : The relatlon-i
'Shlps found between mother S educatlon and the boy 5. levels of occupatlonal
expectatlon congruencv and between mobxllty orlentatlon and thelr levels of
_occupational expectatlon congruency are ln.dlrectlonsvopposlte to those‘:v
vfhypothe31zed S1milarly, the d1rect10n of the assoc1atlonbbetween mother s
.:educatlonal encouragement and the" boys levels of occupatlonal asplratlonb
.congruencv lsbnot as antlcipated o | |
| For the glrls, the results glve‘some supporthto-Hypotheses 12d and i
a18c and\d It ‘was found in accordance w1th Hypothes1s 12d that the |
fstronger thelr fathers ‘educational encouragement the morebcongruent the |
jglrls levels of occupatlonal.asplratlon over trme As predlcted 1n Hypothesis
h118c and d, the hlgher the glrls mentalvablllty scores, the morehcongruent T"W
_the1r levels of occupatlonal expectatlon.over tlme and thelr.levels of occu-
patlonal‘asplratlon over tlme The relat;onships found between the.glrls |
’1nstrumental occdpatronal values and thelr levels of occupat;onal expectatlon.

'congruency and between the glrls average marks and thelr levels of occupatlonal

expectation congruency are in- dlrectlons dlfferent from those hypothe51zed
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‘Likewise, the direction of the relationship between father's occupational

- encouragement and the girls' levels of occupational aspiration congriancy
. . : M : - i . L o] . L

is ‘not as predicted,

Y

Findings re: Hypotheses Prédicting Sex Differences in Consistency and
_Congruency - L R ' ' 3

In order to”test these hypotheses, conrelational ana1YSis'was~usedftoA
_generate,indicatorS‘of-consistenCy For the boys - a positive correlation was

7

vifound between thelr levels of occupational asplratlon and expectat1on P

(r ='~37' S’=, OOl) at tlme oone (Grade 10) Slmllarly, atstime two (Grade 12),.

a p081t1ve relation was revealed between the boys 1evels of-occupational_l

e A e

W

T e

‘fvaspiration and.expectationf(r,;VQAl;. 001)
§ The flndlngs for the fenalekstudents parallel those reported fot‘the"
'Lfnales. Forythe glrls, a. o051t1ve assoc1atlon was found between thelr levelsﬁ

Lof occupatlonal a3p1ration -and expectatlon (r 35 S—«v001).atﬂtime,one;-f
E.Likewise at timebtwo;.a posltlve cortelatlonvwas ev1dent between the‘garls' i
“;levels of 0ccupatlonal:a3pitation and expectatlon’<r ﬁ;t%b;;3l= 001)

Table‘5 was constructed to presentia more detalled deplctlon of ocCu-lt';f,f,s
fléapigﬁa1 oonsistency;-éTable}6‘isiinclnded‘in*ordet'todelaborateton'speciflc‘@
'faSpects'of!Tablé Slv V Qv‘,=:nfijfb;*ifl; : ‘d:i ':¢b;?.:‘l}f'il, nr=vd;1“};fh\g
| "llable,Sfpresents'lnfotnatlon"pettainlng:tofthe.conSistencv:oflthe?‘:i‘:,qltﬂﬁy
:stodentsY 1evels of occupatlonal‘asnlratlon and.expectatlon at tlme one-and ‘
'dtime,two; It w111 be recalled that opetationally,.level[o£>OCCnpatiOnal‘ji
consistency was atrlvedjat by»snbtracting'the»occnnatlonaliekpectatlon scoredl
.ftom the.occubational asptratlonfscoreg"Tablets.shows;that §n1975vpe£'¢eht*j' .
:of_the bpys and,2_bet,centjofhthedgirls registered:conpleteﬁconsistency attdd'ﬁ
.time'ones Similarly, for both boys and glrls 4 per cent indlcated no dlffer-'lb“

_ence between thexr levels of occupatlonal asplration and expectation at tlme,_;;
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two. These figures,-as:they stand, suggest that an overwhelming majority
C o - R ‘ B o
of the students have inconsistent'levels‘ofroccupational aspiration and -

L . e
- \;

'~expectation{ However it should be remembered that the reallstlc (range

-} N . « T s
-0 - 36) and 1deallst1c (range O = 36) segments of the Occupational Asplratlon

Lot
0

Scale (Haller and Mlller,\197l 63) were used to 1ndex the students “levels of

occupatlonal expectatlon and aspiratlon, respectively Thus, a score of,36

?represents maximum ineonslstency. That is the occupational con31stency

.\’

SCores range fromt 0 (consistent) to 36 (most inconsrstent) The categorlzatlon o

3 >

ﬂof the occupatlonal con51stency scores into three levels is shown in Table 6
ifUtllizing Table 6, 1t can be seen that 61 per cent of the boys and’ 65 per cent"

,of the girls hhve less than eleven scale pornts dlfference between thelr levels'n‘

. ¢
\,

_'”of occupatlonal aSplratron and expectatlon at tlme one On the whole these :

- €

~

f'figures suggest that the students levels of OCCUpational asplratlon and SN

'1>7hexPectatlon are.actually'fairly consistent,at’time,one,i At tlme two,_thls

"ptrend contlnues for the boys, but.ﬁor the glrls 1nconsrstency 1ncreases. Note

‘1ithe shrft 1n the second category (ll’—-20) from 29 per cent in Grade lO to 41

i

iipér cent in Grade 12.
‘ Hav1né examlned the questlon of sex!dlfferences wrth respect to the-ﬁl:h
lifconsrstency of levels of occupatlonallasplratlon and expectatron at tlme one .
.:and.tlme two, we turn nowwto a comparlson.of the boys and;girlsiileveLS“ofiv'
frexpectatlon andiasprratlon conéruency .f*? | R

Initrally; as wasbthe case‘wlth conslstency, correlatlonkcoeff1c1entsf\fi

_'were employed to glve some 1ndication of the amount of assoc1atlon between

)

'levels of occupatlonal expectatlon over t1me and between levels of occupatlonal
TaSPLratlon OVerrtlme For the boys ,moderate p051t1ve relatlonshrps were:“"

found between their levels of occupatlonal expectatlon at t1me one and tlme



.‘ ¢9“

Con313tency of Levels of Occupatlonal Asplratlon (LOA) and
’ Expectatlon (LOE) at. Time One and Tlme Two by’ Sex

TABLE 5

4

<

ﬁevqliof'Occupational
Consistendy'?l :

 Level.of Occupational*
Corisistency T

2

‘Cons

- Inconsistent

istenf

AfQVE*'/fv:

: thal'” 'f

. ‘Boys .

1132 100 130

—

Boys'

Ve e -

132 éo‘o 1

"Girls

N

- - -

* Asplratlons "hlgher than
** Expectatlons "higher than" asplratlons -

expectatlons

121,



TABLE'6 ~ i

Consistency Scores of Levels of Occupational‘Aspiration-(LOA)

- ~and Expectation (LOE) at Time One and Time Two by Sex. |

’

b Consistency T

"~Consistency>Il

2 .' .‘

Level of Occupational - w Level of Oééhpationai

" Boys. - . Girls -~ % Boys f" Girls
¥ on N 7T N % N %
Consistent =~ o . S e 'ﬁi -

o 6 & 2 1 S 45 4
'In&onéistéﬁt,',  ‘j' L SRR T ,
1-d0 - 80 61 - 84 .65 . 83 63 61 47

-2 43t 3820 39 29 sy o4

IR

122,
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fotd

at time one and time two (r .31, S = .001) Slmilarly, for the girls

two (r = .40;vs = 001) and between thelr 1evels of occupatlonal asplratlon

*

ey
7

pos1t1ve correlatlons ‘were found between thelr levels of occupatlogal ex- ’

pectﬁtion at time oné and two (r .36, s = .001) and between their'levels't

of occupatlonal asplratlon at . time one and time two (r = 33 S OOl), Féf

:. Table 7 was constructed Table 8 is 1ncluded to expand upon certaln aspects

-

'two._ In the same way, level of occupatlonal asplratlon at t1me one was sub--
: tracted from level of OCCupational aSplration at t1me two to arrive at the
'T:.jstudents levels of OCCupatlonal asplratlon cougruency Table 7 reveals that

' only 9 per cent of the boys and 5 per cent of the glrls reglstered complete )

o

the most part the flndings for the. female students parallel those reported

.8

for: the males, In 8ddlt10n, the correlation coeff1c1ents cited above suggest

a certalddamount of varlabllity in the students levelslof‘expectatlon over ;

—

tlme and their levels of asp1rat1on over t1me

In order to examlne the stablllty and change trends in greater deta1

of Table 7. More spec1f1cally, 1nformat10n on the congruency of the students
levels of occupatlonal expectatlon and thelr levels of occupatlonal asplratlon
is contalned in Table 7 : It w1ll be recalled that the level of occupatlonal

expectatlon congruency was obtalned by subtractlng the level of occupatlonal

expectat1on at tlme one from the level of - occupational expectatlon at tlme S

4

.4:‘.,

congruency with re8pect to levels of occupatlonal expectatlon over tlme. ,Forf'lf

E - a i

both boys andz?irls 8 per'cent 1nd1cated exactly the same levels of occupatlonal

B

-‘,~ -

'ih asplratlon in Grade 10 and 12 Again,’at first glance,»these flgures 1mply that

the vast maJority of students have 1ncongruent levels of occupatlonal expecta?r'“; T

Aa -.~‘,‘.

‘e

”“tion and anongruent levels of occupatlonal asplratlon. However if Table 8

.(}“

is used in conjunction w1th TaBle 7 it can’ be seen’ that thls conclusron must

"E
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= 'TMEE? o R

Congruency of Levels of 0ccupat10na1 EXpectatlon (LOE) and

o Asplration (LOA) by Sex, .

g Level of Oqgupatlonal o - Level of -Occupational
. (LOE) N aAspiratlon (LOA)

i B T
des, ~7f§‘ Girls-' - Boys -'-Girls

A O S . v S

N 7. W % . N %N %

Congruent . - - 12 9 7 5 - 11" 8 ith 8
CTncongrient . 120,91 12395 w192 19 92
ST B S P
‘Raised . 58 44 .50 39 - 61 46 70 54 ¢
Lowered = ,:-___4147'., 7356 60_:46" - - 49 .38

- e - mEwmsmmEe . s emeememe- -

Total "\ v .7 . f;32\1oov’ 130100 . 132100 130 100




N

"- TABLE. 8. -

Congruency Scores of Levels offOccubatidnal Expéétatidn (LOE)>

and Aspiration (LOA) by Gex, -

Level of Occupational
Expectation (LOE)

Level of Occupational
Aspiration (LOA),

- . .

Boys Giris»' 4 Boys  Girls
N NT% ’ N % N %
Congrﬁent i - . %ﬁﬁ A
0 129 15 | 11 8 118
Incongruent e k
1-10 94 71 “U101 78 109 83 109 84
11 - 20 25 19 20 15 12 9 9 7
21 - 30 WLl S22 _0..® R
Total 132 100. 130 100 132 100 130 100 -
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be quallfied Consultlng the tri-level categorlzatlon of congruency scores,

it is observed that 71 per cent of the boys and 78 per cent. of- the glrls

¥

have less than- eleven scale points dlfference between thelr levels of occu-
pational expectatlon at_time one and two. Slmllarly, 83 per cent of the

boys and 84 per cent - of -the glrls have. less ‘than eleven scale pOlntS differ-

ence in the levels of‘occupational aspiration they state in Grade 10 and

'

those they express in Grade 12. ThlS addltlonal 1nformatlon suggests that

the students' levels of occupatlonal expectatlon and thelr 1evels of occu-~,
,pationa1>aspirat10n remain relatively congruent. In addition,‘note that

occnpetibné}'expeetation endvespiration congruency patterns are'similarbtor
lboys and girls. -

In essence, the data presented support Hypotheses 22a and 22c. As
predlcted in Hypothesis 22a a sllghtﬂb larger percentage of male students
as compared with female students, had consistent levels of occupational

)

aspiration ‘and expectation. At time two, however; exactly the same per-

. W v 6: . . v . .
centages of male and fema&e Students'had consistent levels of occupational

aspiration and expectation, This‘finding runslconnter to Hypothesis 22b.

As‘anticipated by vaothesis 22c; more.male students thar female,students

hed_congruent levels of occupational enpectation.thot'in“aeeordance with

Hypothesis 22d was the finding that tbe pertentages of 5oys.end girls with
:tongruent:levels of‘oceupational sspiration.were the same.

-Summary

The various associations revealed in the regression analyses are sum-

) -

. o t 3
marized in Tables 9 and 10. Those relationships that were found to be in the

kS
[ . <

126.

‘directions predicted, and thus considered to support the hypotheses in question;

.ére summarized in Tables 11 and 12.
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An examination of Tables 9 and 10 indicates which independent variables
appear most often in the regression results.,'For the boys, instrumental

occupational;values,_maternal educatiOnal'encouragement~and paternal occupa-“ ,Q'@;

tional'encouragement>lead the list ' These three are followed by leadershlp

/s

iability, 1nstrumental educatlonal values,,mother 8 educatlon, father s edu-

’

-.cational'enCouragement..CQmmunity'size and the male students' mobilrty orienta—
‘tions. For the glrls,,the follow1ng varlables predomlnate",lnstrumental
i:occupatronal values, father s.educatlonal encouraéement .averagevmarks and
ffmental ablllty These f1rst four are followed closely by leadershlp ablllty,b

.'expre851ve educat10nal< alues, father s occupatlonal encouragement commun;ty
. . L. . Sy o s

- 'size and communlty 1solat10n
. i i

B

Thus, the- hypotheses advanced at the outset of the study have been

i'”only partially supported by the flndlngs outllned above.-‘FOr‘a”detailed,i

&

'fpg'dellneatlon o the spec1f1c sectlons of the hypotheses that have been accepted
the reader is referred to the summary paragraphs follow1ng the presentatlon of

vflndlngs for each partlcular set of hypotheses and Tables 11 and 12

v

In general the hypotheses predlctlng consxstency of the students
&
levels of occupational aSpiratlon and expectatlon recelved more support than

those pertalning to congruency bf the two congruency varlables onexmdrercs"i fh
, T ‘ .

-hypothesis was supported w1th respect to’ the students 1eVEI§fOf 0ccupational

expectation congruency than with respect to thelr levels of’ occupatlonal

asplratlon congruency. Hence, it might be sald that the flndlngs from the

: presént'studyaprovide more information on the faCtorS‘influencing the’consist;_

"ency of - the students' levels of occupatlonal aSplratlon and expectatlon than

they do on the factors 1nf1uenc1ng the congruency of the students levels of



: asplratlon congruency.

»dependent variables, T .zpb:‘ -

expectation and-aSpiration. Also, when the.time dimension’is ‘taken

-~

. into consideration slrght;y more 1nformation is avallable regardlng.

factors affectlng the students levels of occupatlonal expectatlon

132,

congruency than regardlng factors affectlng the1r levels of occupational

e
+

Comparing the results with respect to consistency at t1me one

A

_'males and females reveals an 1nterest1ng pattern At t1me one, more ’

Q .

*for the boys than for the glrls

".So far thls ana1y51s has tested ‘a serles of hypotheses whlch

1and the students 1eve1s of occupat1onal con81stency and congruency

©In addltlon to the hypotheses testlng procedure - anf attempt 1s made to-

TN "l.

iand time two, 1t can be seen that"the same number of hypotheses were

_supported However, scrutiny of the tlme perlods separately«for the -

v
=

;“ﬁ:of the hypotheses predlcting occﬁpational consxstency were supported.f
h-for the girls than for the boys. At tlme two, on the other hand morey‘

;’fof the hypotheses antlcipatlng occupatlonal con51stency were supported,f
= examlne the relatlonshlps EXIStlng between selected background factors’

7gextend the analy31s by examinlng the lnterrelatlonshlps among the 1n-‘}’
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Extension of the Analysis

~ As indicated infthe'review‘of.literature, the subject of status

 attainment (i.e., the process whereby individuals acquire positions in
: R R L o . - _ . )
- the educational, occupational:and other‘status'hierarchies)lhas-accrued 5
‘a considerable amount of attention in recent years. - To a’ certain
s LT e o o0 N
: . . : N L : . B v
extent researchers in this area have shlfted from-studylng 1nter1'and'

A'ilntra generatlonal mob111ty rates and trends to speclfylng causal

B sequences of status transm1531on and attainment : Thls tran31tlon in gi

'orlentation from examinlng "how far the 1nd1v1dua1 has moved across.

- «hlerarchies to the factors whlch have led to thlS movement" has facili-\

/ B

Al_tated the development of multivariate models (W1lson and Portes, 1975

- c

S LSRN

- 343)
Two dominant lines of research have emerged One 11ne, 1n1tiated ":’”
' by the work of Blau and Duncan (1967) focuses on . the role of obJectlve

'or structural varlables 1n the sequence of status transm1551on ©The: ..~ -~

v;other llne,‘closely linked w1th the work of Sewell and hlS assoc1ates

.

- f(Sewell Haller and Portes, 1969 Sewell Haller and Ohlendorf 1970,,

:.Sewell ’1971 Hauser 1972 Sewell and Hauser 1975) centers on the
U'.process of ind1v1dua1 status attalnment and includes both obJectlve and
.ifsubjectrve variables asdcausal.lnputs Attempts have been made to. |
,replicate and extend both the Blau Duncan ”ba51c"‘mode1 of the‘attalnment
' process (e g5 Alexander and Eckland 1975 457 495) and the Wlsconsln i
‘,"soc1a1 psvchologlcal" model of soc1oeconom1c achlevement (e g , Alexander,. pf
h-Eckland and erffln, 1975 1324- 342) and to adapt ex1st1ng models to study .

‘kthe asplratlon formation process (e g ; Gllbert 1973 and 1977) However '{dl

.:'as p01nted out by Otto (1976 218), "the process is palnted w1th broad ‘

/4



'strokesrof‘the theoreticalsbrush which‘invlte«not‘only'replication, but
also reflnement \extension,.and alternative:speclficatlbns.“‘vv

| Thus ‘the 11terature deallng w1th .the- occupat10nal choice process'
is. useful in 1solat1ng potentlally 1mportant'var1ables and providlng a;

general framew0rk or overall ordering Wthh serves as a ba51s for sub~

_sequent analysis. However, 1n the present study, the number of lnde-

i
ey

pendent varlables and the unlqueness of the dependent varlables complicate B

continuatlon of the model development tradltlon and the nece831ty of

-

_fllmplementlng an exploratory strategy is suggested In response to the

situatlon ‘multlple regre331on technlques are employed as a means of -

1nduct1vely determlnlng llnkages between the varlables concerned : Each

. : - ‘ g
'endogenous variable 1s “Ain- turn cons1dered as a dependent varlable and

PR
o PN

» .regressed on all causally antecedent 1ndependent varlables (cf., Hagan,
1970 77 and 83 l974 537) ThéQfollovrng extenslon ofbthe analyslsii“:
Vdr»sls termed exploratory and prellminary insofar as it 1s conflned to”a:v
presentatlon of the pattern of effects amongdthebcommon antecedentslof‘
‘.the_four‘dependent‘variablest(cf s Otto, 1976 219) ‘ The lntent;in
examlnlng the 1nterre1at10ns auong the 1ndependent varlables lS tolb;
‘provrde.enpirieal'groundinghforoaddltlbnal theory:con;truction:andp_b'
‘Theivarlables dealt w1th rn thls extenslon ofvthe‘ana1y31s are ﬁﬁ..f‘
kthe ones terned."lndependent" ror the‘purposes of. hypotheses testrng‘
These varlables ‘are grouped and presented below,Aw1th the order.of :
: presentatlon representlng an assum;d sequence of. temporal and/or loglcal
prlority he grouplngs represent varlables that have been "blocked" bff-i
(1 e., entered 1nto the ana1y51s at the"saneitinel; vith no”attemptumade‘

P



.Grlffin, 1975 325)

_ characteristics: father s educat&on (xl) mother S educatlon (x2) and

31nstrumental

&

3to examlne the lnterrelatlons among them (cf Alexander, Eckland and

°

The first’ group of varlables con51sts of socloeconomlc background

»
g

o

"father s occupatlon (x3) The second group, collectlvely referred to

as contextual factors 1ncludes two varlables pertalnlng to communlty

"E-lndlcatlve of famlly context famlly size (Xa)’ From here the orderlng \
“\moves on to the 1nd1V1dual s mental ab111ty (x7) and then tO a set °f

-TseveQ§SubJect1ve factors ‘ expre531ve educatlonal values (xg), 1nstru--v"

s

"mental educatlonal values (X9), express}ve occupatlonal values (xlO),

'\Ig)

ccupatlonal values (xll),keducatlonal opportunlties (XlZ)a.

ccupat10nal op‘ortunitles (x13) and the student s. appralsal of hls/her
,»'.. ‘v

flleadership ablllty (x14) InCIuded next 1s an’ 1nd1cator of the student s

‘encouragement (x17), father s. occupatlonal encouragement (XIS) and mother

ffperformance in school namely average marks 1n Grade 10 and ll subJects

,,A
9.

.'(x15)-‘ The next group is comprised of four parental encouragement o

varlables father s educational encouragement (xl6), mother s educatlonal

* S
T e A

"-occupationalggncouragement (x19) The second last varlable in thlS g
Jr;.sequence 1s the student 8. program 1n school (XZO) and the last is the

'istudent 8 moblllty orlentatlon (x21) d,, gff” ; - f.wygfj'f"

The dependent varlables for thlS segment of the analysxs rema1n'

'the same 1evel of occupatlonal con81stency at t1me one (x22), level

jof occupat10na1 con51stency at tlme two (x 3), level of occupatlonal

135.

"of residence: -communlty 1solat10n (xa) and communlty 51ze (x5), and one o

s

s -

“r’expectation congruency (x24> and. level of occupational aSplratlon con*';nv5f*is

| agruency (x25)
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ons of .the occupational attainment process generally
indiVidualfs socioeconomic“background,hthe;majOr_aSpects

‘identified as what the-individual "brings with Rim" in . -

. :positiOnsrfnhthetstfatffication-hferarchfes‘(WilsonvandsPortes,
f&é);aéPast'studies'haue1found_socioeconomie-status of thepfamily-
mportant rn explalnlng dlfferences in the educatlonal andfoccu—

.naliachfeuements_of.children~(hreton 1972 Pavalko andrBlshop;{)\
‘Sewell.and Shah, 1967 W1111ams, 1972) HoweVer,.in;almostnall‘p .
v ﬂthere has been no’ attempt ‘to ‘deal w1th the 1nf1uence of the varrous
actors Separately; ,Typically,qthe socioeconomic varfahle d )

° considered is\an 1ndex ok the occupatlonal status of the fatheerr an

. . . - [ .o . -

index ¥ ichfis omprlsed of a’ welghted comp051te of- father S: occupat10na1

statu ‘ach parent s educatlonal level ' In keeplng w1th Hauser s

‘ precedent settlng example of thewmerlts of dlsaggregatlon wther" o

S

.xffpresent study employs three background status varlables (father s

| ’,peducation;_mother,sfeduCation andvfather.s'occupation),_“Thesewvarrables'f.f
’vareiaéémed3"éx§geﬁbﬁ5"-(i;é;; determined:byfcauses notﬁincludediin thisx f,
Vresearch) and are: ”blocked” (1 e., no attempt has been made to examlne I
iﬁthelr effects on each other) (cf.;; out and Morgan 1975 366 Alexander ‘f;
. . Lose X . ’ A‘J‘.v
’ngEckland and Gr1ff1n 1975 325) v%'»] _‘f ‘v'>v;$ e v‘fgf-p'pb- 8 u-v731£;57 E
R Tepperman (1975 181) has summarlzed some of the advantages of a’ |
preferred p01nt of departure :-,ffif,ii‘cb-"f:[ ”l.1’.j5.u ,"'*.' R
. Parentsihith'white collar occupatiOns'and"'sf?,f@_}hlﬁ»,ﬂ ”[1‘_ o mhff
= N -~ high"(e.g., post- secondary) educational * ~ T o Tp s
i T ol training w111 more often- than other parentsz"' S e

_:Tiirfflgpj g;'phold hlgh asplratlons for the1r children. , 8
L L 07 They will also be more llkely to believe’ 1n_"'}o-"
- : the ex1stence~of many opportunitles for e

T

[N

LT



;v’@_‘, .

v
",

By settling in large urban centers, these‘parents%increase"the'number'

e advancement ;- as-is reasonable for people - ,-v”f.l\ -
~ with’ hlgh educatlonal attalﬁﬁentwé But : ;

'“opportunltles and transmlt thls bellef to

opportunities for their children. ”r/}/ L
Such_parents'”makeﬁopportunifies" for;their‘offspring"in a”variety<of"

[

"ways,'alth0ugh only 2" few of these%areAmeasured\lnithe”gresent.SCudyﬂi

b e

ro T

and'variety-of(pccupatiohalfroles'avallable‘for-themselvesfandftheir

¢

children, and.the,number and uariety“of—schoolspthat will train'theiroh”

'children'for desirable'positions. ’In'addition. by hav1ng smaller

_ famllles, t ese arents au ment thelr chlldren S, chances of soc1al
N P ug

Siae)l iInVSHOrt 1t 1s antlcipated that the klnd of context the student

.tl1ves 1n W1Lf be determlned An large part by the s001oeconom1c status‘"

'\nblas in mental tests and of env1ronmental 1nfluence on mental develop-'”

w1th thlS reasonlng,.lt 1s asserted that the soc1oeconom1c background

\

characteristics of-the>Students»in qhe»prESentgstudy.are'1inked”Withv'

\

the ‘contextual factorsd(community isolation comﬂunlty size’ and famlly

\ ll :

\\.

S e i

of hls famlly

. f. My sy . AN

"_1s useful because 1t c01nc1des w1th the assumptlons of soc1a1 class

/ ‘

P

i 3

g t‘ment Wthh are made by many soc1ologists (Hauser 1972 165).

l The next set of variables, the subJectlve factors (values,

‘“opoortunity orientations andfapgraisalsxof>1eadership abilitY)‘are

thelr ch}ldren _they will also make'. o h”rif 'A,;'w

impactsOn;the students measured mental ablllty 2 Thls spec1f1cat10n;l_jgi’

‘moblllty (Tepperman l9ZS:'18L;’Robbvand_Spencer 1976 82) In line-y:,_'

Moreover, 1t 1s posrted that the contextual factors w111 have an'?ws




o )
r

’vthought to depend upon a blend of the 1nd1v1dual 8" mental ab111ty and-

experlenées w1th1n the context of famlly and communlty frameworks.

In these«social,setting35 a;child is»made awire of what exists” around

'vjhimi.'"other’people:and objects, the pre-estabiiShed'organizationfand

A el ’

ldlspers1on of such’ people .and - obJects ‘and.thervaiue'which’is.placed N

l [T

"‘upon them' (Forcese .and,-Richer 1975 9). . Largely from the parents,

‘the ‘child Learns words attltudes and actual behav1ors and beglns to

2

formha*self?imagei€ Thus, theschild fs sensitizedfto,'and eventually -

'acquires- variousfattitudes pertaining to_his imﬁediate environment : }_, o

-

. s

L and the adequacy of hlS functlonlng w1th1n that enV1ronment Forf‘~5h

s specific,ocghpational'

. R _ . ;-\3

_example 1t is asserted that a ch11d s sense of personal competence 1n

the 'are.a of l’ea'derSh.iP 'iS /dependent 'UPC"U'”b"Oth' his me?,t~a'1 abi.li'tie‘? ?Ud'
o ; ‘ . ) : s

fi}the dynamlcs of hlS famlly and communlty 11fe.;

It is to ‘be noted that the present study does not seek to
. ,vv.v-?

‘_‘document the develoment “of entrre value systems gldhal*assesSmentsfof;

opportunlty structures or total conflguratlons of personallty tra1ts;\p”:d

P

'»Instead it coneentratescog the contentlonﬁthat students evaluatlons.

! i : . N e E .
. N Yo

~3;of the releVancy of educatlonal en&aavors, thelr attltudes toward

o SE ‘ v . -
aracterlstlcs (e g., some prefer "work that 1s vl
: SRR R .

“interEsting”=while7Othersfprefer aljob;Withza'high-income)aﬂtheir"

":’appralsals of personal educat10na1 and occupatlonal opportunltles and

thelr ratlngs of thelr own 1eadersh1p ab111ty tend to depend on

selected aspects of self (mental ab111ty) and self condltlonlng factors :

® )

(contextual and background characterlstlcs)




In turn, it is frgued that the students' stance with.respect
to these subjective, factors has a bearing on the importance they attach

to their present school work and, hence; affects their academic per-

a

. formance. SO B .%&ﬁé

‘ According to Forcese (1975 58), formal education is "a key

‘ factor in the chain of social condition linkrng the soc1al class of a

family, opportunity of"children, and social class of~mature children."'

Past research has shown that the school reinforces family and community

~influences (Tepperman, 1975 180). For example, a student from a small

upper class family re51d1ng in a 1arge urban Center who has a high
I.Q., who places a’premium on certain educational and. occupational
experienoes who ié&confident w1th resPect to his opportunities and

abilities will probably work harder (1 e. study.more hours per night)

and get better gradeb than a student with the oppOSlte characteristics

Negative attitudes toward self (low estimation of leadershlp ability)
and negative assessments of self- in- environment (low valuation of
educational and OCCupational opportunlties) 1nternalized by a lower

class child from a large family residing in a small, relatively isolated

communitv.tend to be reflected in poor academic performance. Low marks,

&

in turn, are hvpothesised to have a depressing'effect on parental en-

couragement and eventual program~placement Y. P
N &

Although in general parents may be favorably dlsposed to the
concepts of continuing education and occupational achievement the en-

couragement given to: their own offspring is premised upon appraisals.

139.



[

of academic performance (Haller and Portes, 1973: 67; Hout and Morgan,
. v .
1975: 365). Especially in situations confounded by scarce resources,

\

marks received in schobl subjects are scrutinized and subsequently
employed as indicators of the likelihood of success. For parents,
school-related achievements serve as portents of probably future

accomplishments and their support is adjusted accordingly. Poor

{

performance, however, has a detrimental impact on parenial encouragement.
Relying on grades as their guage, parents of poor students may percéive

their children in terms of labels such as ”notatoq/Bright" and "early

/
/
/

failure" and may suggest that they shape their aspirations to take into

account apparent limitations in academic ability? .

[

t

Furthermorel grades,along with the presence or absencegof
: t

a

" parental support, are used as guidelines for program allocation. The

student whose strong scholasti¢ performance is reinforced by parental

backing is more likely to be channeled by school authorities_into high

prestige programs (i.e., university entrance) (Wilson and Portes, 1975:

2 . 4 . )
360). One function of this type of program is to increase the student's

information on decision-making options. A student whose awareness has

' ) 3 ~ - ". i
been expanded through this Wdditional exposure is likely to be motivated

.to leave his community to avail himself of a greater number and variety

~»

/ : . , , .
of career development alternatives. Finally, it.is logical to expect

that the ééudept who intends,to relocate will have formulated more

. »

definitive plans premised on this course of action and, thus, his
aspirations and expectations are likely to be more consistent and

congruent, !

140.
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The zero-ordet cortelat;ons, means and standard deviatioas upen
which anaiysis by multiple regression proceeds are displayed in Table 13
and Table 14 for the boys and girls, resPectlvely The pattern of effecta
among the common antecedents of the four dependent variables is presented
in Table‘ls for the boys and Table 16 for the girls.

For ‘the boys, the effects of family 30cioecenomic statuses
(fatherfs education, xl;,mother's edacation, X93 father's occupation,‘X35

on the contextual factors (community isolation, X;; community size, Xg;

- —

family size, xg) are not notewerthy. The sele exception is the positive
effect of mother's education on family size. The family and-contextual
factors account for 23.2 pericent'of the variance in mental ability; X7,

' with a S1gn1f1cant p051t1ve eftect centrlbuted by community size. The
‘effeqis of the famlly, contextual and mental ab111ty variables on the'

set of subJectlve factors (expre331ve educational values, x8, 1nstrumenta1
.educationi} values, X9; expre331ve occupattonal valuee, xlO’ 1nstrumenta1
oceupatienal values, x1]; educational opportunities, X12’ occupathnal
opportuﬁities, %135 and leadership ability, xj4) are few. Comhenity
isolatioﬁ‘hasba negative effect'on the boyé' expreesive oecupationai
valaesvaad their;apataisals of oceupational opportunities. Also, family .
size has a negative effect en the boysi appraisals of‘their occupational
epportunities;ewhereas, mental ability has a positive effect on theit
occupational 0pportun1ty orientatlons. Family socioeconomic statuaes;
coatextual factors, mental abillty and the subjective factors account for ;}t?'

21.2 per cent of the variance in average marks, Xj5. Mental ability,

instrumental educational values, educational opportunities and leadership
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Con father 3 and mother s occupatlonal encour gement whereas the effectg'f

o C o i

[C NS

abil;ty contributevpositive effects,'HOn the other hand, the effect of = .

community size on;average marks,is.negative.

An examinatlon of the effects of the fam;ly and contextual factors

.
&

v,mental ability, the subJectlve factors and average marks on: the four

'x16, moﬁher s, educational encouragement x17; father s occupational

encouragement, xls;{mOther,s occupational enCOuragement,vxlg ):reVeals‘the~‘

‘5_educati0nal enc0uragement; The boys expressive'0ccupat10na1 Valuesfand

jthelr appralsals of thelr educational opportunitles have p051t1ve effects

‘E'_

of the boys instrumental occupational'values'on both of these‘variables'f

’

:iS‘negative}ﬁ All the precedlng variables account for 33 9 per cent of
i:the varlation in. the boys ch01ce of program of studles, w1th signlficant p

'3effects contrlbuted by communlty 1solatlon, mental ablllty and average

"'marks Taken together the famlly sacloeconomlc statuses -COnteXtual.'

= factors, mental abllity, subJective factors, average marks, parental

"v;encouragement variables and program 1n school account for 29 6 per cent

d

of the varlatlonyln the boys geographlcal moblllty orlentatlons, w1th

'effects contributed by mother s educatlon, famlly 51ze expressxve and

' ‘t

fxnstrumental occupational values and leadershlp ab111ty

‘As was the case. for the boys,;the effects of the glrls family B

socioeeonomic statuses (father.s.education,.gl; mother's education;‘xé;
_fathet's occupation, x3 ) on the contextual factors (community isolation,-

”X4;_COmmunity size,axs;_family“size, Xg ) do'mot merit attention.,nThe

5

“family and contextual factors account for 19.5 per cent of the variance
: L TS O s U
» T B e e R

R

i

© 146,

'1ndicators:of parental encouragement (father s educational»encouragement,i. '

{ffollowing}results. Communlty isolatlon has a p051t1ve effect on maternal ﬂ.:
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i

vin mental ability, x7, w1th 31gn1f1cant posltive effects contributed by

'ffcommunity isolatlon and community size The effects of ithe - family

'Statuses - contextual factors and mental ability on ‘the subJective 1tems:s}f
.(expre951ve‘educational values x8,A1nstrumental§educational values, xéf
expresslve occupational values; xlO’ 1nstrumental occupational values |
::xil, educational opportunitles, x12’ occupational opportunitles, xi3,'and
5.leadersh1p ability, x14 ) are. few 1n‘number and confined to. the value
fiyariables.- Community 1solation and mental ability both\have negative 'f_
effects ‘on. the girls instrumental‘educatlonal ‘and’ oc upational valuesa- :
'Community siZe pn the other hand has a n091tive effecf on“both ‘ Family |
msocioeconomic statuses contextual factors, mental ability and the sub-"
'fijective yarlables account for 26. 5 per‘cent of the variancelin average
sﬁmarks,'x15 Educatlonal Opportuniéies and leadership ability contribute»zf
'tlipositive effects, whereas, the effect of community size is negatiye
;lhese flndings 1nd1cate a pattern of effects SLmilar to the one. renorted‘":'f :
.\ffor the boys at this stage of the analy81s.‘tf ; | |
: Anxexamination of the effects of the family and contextualvfactorsi
'h;mental ability, the subJective factors and average marks on the fouf i
‘lkparental encouragement variables'(father s educational encouragement x16,_,
”'mother s educational“encouragement ixl7, father s occupational encourage-
‘ ment xlé; and mother svoccupational encouragement rlg ) reveals the
a:following assortment of findings Father 3 occupation and thevgirls’
tappraisals of the&r educational opportunities have p081t1ve effects on
B father ] educational and occupational encouragement ‘The girls expre591ve,
-occupational values and their appralsals of educational opportunities have

I

p sitive effect on mother~s educational encouragement while the effect

- -



‘:of famllyA81ze ts negatlve. Similariy; wi th respect_to hothef;a‘occu-
voatlonal encoucagenent famlly size has a negatlve effect and the glrﬁg'
appralsals of thelt educational opportunitles have a posxtlve effect
/‘Average marks" also have a negatlve effect on mothef avoccupatlonal
encouragement | All of the varlablesflncluded thus far account for 42 4

s

':hper cent of the varlation in the glrls ch01ce of program in. school

‘with noteworthy effects contrlbuted by communlty 1solat10n xnstrumental‘

-

foccupational values, educational opportunitles,'average marks and
ifmaternalleducatibna}aencoufagement Operatlng 301nt1y,‘the famlly '
A"h:statuse;::contextuaiffaCtofei hental'ab;l;ty,'subJectlyeifactore;-average
hﬁtnafks; nafentalnencoufagement-Variahleefandkhfogtam-fh?achoollaccount‘.
S o . . ,

1 for 25 2 per cent of the varlatlon in the glrls geographlcal mob111ty

';'orlentatlons éﬁlth effects contrlbuted by father S occupatlon and 31ze

.,.-

of communlty of.pes;dence;.?,. 3h : ;h'..; J;Z”'

148,
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“x

leSCUSSlOH'Of Findings re 'Hypotheses_Testing
Hav1ng presented the results 1n general terms, we turn now. to
To fac111tate

more detalled dlSCUSSLOn of some bf the major findlngs
- A
pter III,

reference to the rev1ew of relevant 11terature contalned 1n Cha
separate sectlons of the follow1ng dlscu531on wrll be presented under

r

the
the game’ headlngs used to order the presentatlon of hypotheses (1. e.,
elated factors,

/

self related factors, famlly related factors, school T

and communlty related factors) N
S S Lo R S

Self related factors
Past research has llnked self concept w1th a number of behav1oral

1961 for a general overv1ew, Brookover, 1969 106

outcomes (cf Wylle
Canadlan research conducted by Forcese and

for effect on achievement)
965 23 24) conceptualized self lmage as an lntegral component

Slemens (1
in he process of aspiratlon formation. u,w.
oncept that concerns us is the

The flndlngs at hand

The partlcular aspect of self -c

RETEE

appralsals of thelr leadershlp ab111ty

’jp students
\\'._,.. , .
h indlcate that the more positlve their appralsals of leadershlp ablllty,
levels of occupatlonal asplratlon and R
levels of occu-;,_x

the more consistent the glrls
expectatlon at time one . and the more consxstent th% boys
two.. These flndlngs suggest

o

patlonal aSplratlon and expectatlon at t1me
t of thexr positlon 1n 1nteraction
o feel 1n command of the

.‘.

o
\
X

that theafemale students are cognlzan
further,»that tho e

earller than the males and
situation are.more 11kely to be able to allgn thelr le

asplratlon and expectatlon. L
Thls 1nterpretat10n is 1n keeplng thh the results of sex role

»

vels of-occupationali,
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Ny _"‘\.. . ~ e . | ) E . ’ . .
'_differentiation studies which take into account ”how.boys and girls . e .

Sy

behave towards other . people in thelr envrronment" (Tepperman, 1975: 167).
oo Young glrls, accordlng to Bardw1ck (1971 92 94), are more’ aware of soclal

'*f A '*"bi demands, better«able‘tovmakeuaccurate assessments ofythese demands and“.

- more=1ike1y_to\develop afhelffconcentgiinﬁed tO‘the:evaluationvand

aCceptance’ofxpthers.“Boys; onfthe'other hand, developﬂa'self;regard y

-3 X . . . oL ¢ . P F et

_system refatively/independent'of”external,evaluations andftend tojassess

"thenseives in terms of'their'achievehents;"The early "social senSLbllity"x )

of grrls has also been noted by Hennlg and Uardlm (1976 79 and 111) 1n

.\A . ‘L.

thelr study of the backgrounds of twenty flve women in top management '3"
'positionSL Typlcally, the. twenty five were at the head of thelr class N

: and they belleved they were: soc1al leaders -as well tf‘,f“,," e e
TR Lo S T R - .
Past studles (e g., Breton 1972 51) have shown that 1nd1v1duals
who empha31ze 1nstrumenta1 or "extrrns1c reward orlented" as opposed to; »
. N o T . RN . L e (\ . . SIS

',_eXpreSSivegor '1ntr1n31c reward orlented"’ educatlonal and occupational

IQ ff9a_j values are 1nc11ned to be indec181ve w1th respect to prospectlve ‘tareers.

- . R . »

It was hypothesrzed therefore, that the sallence of instrumental educa-f et ,‘9'

t10na1 and occupatlonallvalues would vary 1nwersely w1th the con31stency_

,/.

1{ and congruency of the students levels of asplratlon and exPeCtathg,fﬂhpp S

whereas, the emphasis on expressive values would vary dlrectly w1th con-f ﬁs-l

%
bRl

slstency.and congruency- As antlcipated 1t was found that the more

'instrumental'thevboys educat10na1 values, the 1ess congruent thelr ievels

al;aspiration overgtime;;and,the more;instrumental,the.bdysw

D e e T e e e
~lues, the less 'consistent their levels of occupational:

e

zpectation. at time.one and time two.
“ThePHMkage between an emphasis on instrumental values and imcon: "~

<



151,

‘sistent and incongruent levels of aspiration and expectation may be

explained, in part at least, by comparing-soch'perspectives'With cdn-

’temporaryasocietal orientations According to Yankelov1ch (1978 47), an

’ onslaught of "New ‘Breed work- related values" occurred during the seventies.

As a’result, rather than,stre331ng traditional instrumental incentives -
(e.g,,'monetary,and status.rewardS), modern workers are demanding

opportunities for self expre3310n and in31st1ng that jobs become 1ess
/

’depersonalized When Yankelov1ch (1978 50) asked people in his surveys

which aspects of their work are becoming more 1mportant to them they

Vreplied "being recognized as an 1ndividu@l erson” and‘"the opportunity
P PP

&

: to work'with pleasant peoplefﬁ Similarly, RenWick-s (1978: 57) recent

”_survey of work attitudes revealed that it was "the p0331bilities for’ self~

R

‘»growth" that headed the list, 1nc1ud1ng opportunities to develop skills

*and abilities, to learn new. things and to achieve a sense of personal

!

'acComplishment;,’Included;among“the.least importantb(thodgh not.necesf

»

fsarily unimportant) 1tems were fringe benefits Chances for.promotiOn;

the phy51cal surroundings at work and the friendliness of co workers. ,In-f

m.

:sum Renwick (1978 65) suggests that the best term to describe the re-':d'

: ‘T3P0ndents-'approach towwork'isf"self-oriented."' -

PSS

The aforementioned findings are. paralleled in an: examination of

S

3"Canadian work values (Burshtyn et\al.; 1975) g In general it was found

N i S G o
U ..r';_intrinsic aSpECfS\Of work such as having
e sufficient information and authority outweigh

“the 1mportance of extrinsic features such 'as SR

o salary or comfortable surroundings The ‘oppof=-

.w.ntunity to: develop one s abilities, . freedom in
'7f-performing the job and being able to see. the"
fhresults of one s work are particularly salient

,"".)

& -

S T



o

toward work and achlevement may influence hlS ab111ty to orlent himself

his career w1th1n it." BRI RS PR EERTE S P

152.

Salary-based items, while rated as somewhat ' ' .
important, are apparently not valued as highly . ‘
- as the nature of the work or its organlzatlon _
'(Burshtyn et al., 1975 30) ‘

If one accepts that the studles c1ted above aCCurately tap soc1eta1 trends,

then a plau81b1e explanatlon of the pllght of 1nstrumenta11y oriented

‘&

1nd1v1duals emerges. A,Concelvably, students espouslng;1nstrumental~v?1uesV

N

(e;g.,vemphasis'onhsecurity, income, prestige and the‘aVailability of .

1elsure time) are also aware of the domlﬁant soc1etal values, accentuatlng

4

personal growth and fulfllllng work Confronted with the realization that

a -

. » - T T
‘a maJorlty of Ameklcans and Canadlans evaluate JOb characterlstlcs d1ffer-~“ B

ently than they do, they mlght experlence dlfflcultles 1ntegrat1ng theln

’

asplratlons and exﬁectatlons: On the whole, the precedlng flnﬂlngs lend

Fpl

b i

credence to Breton s (1972 45) contentlon that "a student s attltude

e 'r_ .
A\
o T

toward the occupatlonal env1ronment and to- crystalllze a preference for

i

For the glrls, howevey, the flndlng,that the more expre551ve thelrfff

educationag values the more con31stent thelr levels of occupat10na1

o -

asplration and expectatlon at t1me ‘one. 1s 1n keeplng w1th generaf trends..

Ea - [

~.0On the other hand the findin'”ﬂthat the more lnstrumental the glrls

: oCCupational‘values;ithe?more'cons stént:their levels of'occdpational

o0 O AL S PR e S
asﬁirationvand“expectation,atﬁtime one”andfthe,more,cbngruentvtheir_1evels

°

of occupational expectation over: tlme cloud the picture and run counter to(v ';

Breton s (1972 45) flnding that "students who con81der work inherently

‘.rewardlng are more llkely to- have a career Oal.ﬂ e

' OppOrtunity,orientationSjwere‘inéludedlin an attempt to agcertain . .~
OPPOTEURLLY. orientations’ petuded. -attempt icertain
{
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.the student's subjective perceptions of their life chances as they
pertain to educational and occupational achievement. At least one
Canadian study (Ereton, 1972: 51) discovered that students who envisioned
limited opportunities were more 11ke1y to be bothered by vocational in~ |
decision.) Accordingly, it was anticipated that the more p051tive the
students’ educational and occupatlonal opportunity orientations, the more
consistent and oongruent their 1evels of aSpiration and expectation This
'.assertion was'not borne out-with respect to.the hoys and girls' data. A
‘ possible erplanation emerges after e;emining the frequency distributions
of these two independent variables . Positive appraisals of their edu-
cational bpportunities were the order of the day for 84.8 per cent of the:
‘boys.i Similarly, 75 per cent of‘the boys stated that they felt their
occupational opportunities were either good or very good. Somewhat lower
percentages appear: for the girls (i.e., educational opportunities, 77 per
: fcentf occupatipnal opportunities, 66.9 per eent), but sre stillpquit? high
" These figures call to mind the statement that an independent variaE?i |

which varies littlevexplains little variation in the dependent variable .

and this helps to account for the,ébsenceiof relationships,f

Family-related factors: .
) B \

. : . v . ,

A number of investigators have\Foted positive associatiqns'between_'

) » : \ ) . . .
'familial soc1o-economic status and students' educational‘aspirations In .

addition, some past studies have demonstrated that students from higher

A
socio- economic status families" have higher occupational aSpiration and’

@

expectation 1evels~than students fromlloyer socio-economic “status families.
. . ; ! 1 . ~ B R N

More important for the purposes of the‘present study is the research

which suggests-that the relative importante of structurallfactors differs

| \ o
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| - e
for aspiration and. plan-choice situations (Schwarzweller, 1959: 249).

~ Several regearchers have found~the’effect of socio-economic gtétuﬁ‘to
be more pronounced for plans than for asfiratiops (Stephenson, 1§SS and
1957; Morland, 1960; Bennett and Gist, 1964). Stephenson (19571 212y,
for example, noted that different social classes did not differ sig-
nificanély in their aspirations, yet did differ in‘lheir pléns. By way
of explanation, he proposed tpat a similar cultural value system”(?s'
reflected i# agﬁirations) was operatiQe throughout the saﬁple, but that
che'plaﬁs varied due to fhe’students' awarenesgiof economic and social
\ol)'.ét.:ac:'les.= ﬂ

“Since the composite meﬁsures of consistency and cdngruengy include
both aspi;ationsfand gxpectations, it appéared plausible to assume that
they wéuld-be)associated with the class background of. the students' “ ,
family;"Hencé;.it/waé hypotﬁesized that;the hiéher‘the sopio—ecpnomic
status of their family, the more>cqn§istent and congruent the students'
levelé_of asp{fation and expectationr This‘hypothesié was not supported..

In'éenerai5 past studies have'shqwn that parenés'?educatidn, whether

consideredisgpara;ely or jointly, is positively related to the educational
‘:aspirations of béth'}exe; (Heréiott, 1962; Siemens, 1965; Sharp and
Kristjanson, 1§66;:Slocum, 1968). Sewell andehahn(1968b), however,
vemployéd separafe tabulationg.éor eaéh sex'because they éerceived the
.possibility of differenées in the influence of parents' education on the
‘aspiraﬁions of males andvfemaies.A The only difference noted in the ﬁreSe;;
stﬁay was that mothér's educational,ievel has.an impacc on.the boy;'llévels
of occupational e#péctation congruency, but hof the girls.

o

Scrutiny of the pirental encouragement variables employed in the
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present étudy reveaied some interesting resuits. For example: it was
found that the stronger their father's e@ucat@onal eﬁcour#gement, the
more consistent: the boys' levels of occupé;ional aspiration and expecta-
tion at time two and the more congruent the girls' 1e§el§ of océupational
agpiration over time, However, the stronger their father's edﬁcational
encouragement, the lessbconsistent the girlé"levels of occupationall
agpiration and expecﬁation‘at time one. Similarly, for the boys', the
stronger their mother's educationéifencouragement, the less consistént
,theif levels of occupational aspiration andAexpeﬁtation at time two and :
the léss congruent their 1eve1§ of océupgtional aspiration over time. In
addifion; it was found that the str;nger tﬁéir father's occupational
encouragement, the 1es§ consistené the Soys' levels of oécﬁpatiohal

‘aspiration and expectation at time one and time'two and the less con-

gruent the giris' 1eve1$ of.oc¢§pationa1 hSpiratioh.OVer time.

'The above mentioued,finﬁingg, suggésting linkages between sﬁrdng
parehtal»encouragément and inconsi§tenc,1eve1s‘of occuﬁatidnal aspirations
and éxpe;tationé; ye;e_not expected.. However, as mentioned pre?iously,
student report data was relied on to guage enqouragemén:;‘.lf is possible

—,that_studentg subjectedxto‘étroﬁg encouragement defined their parents' ' 5;5
‘statements and suggestions as additional pressure or undesi;ablevinter-
’vénéion and, -thus found it difficﬁlt to formulate consistent levels of
aspiration and ;xpectation. ‘6§her writers'(e.g., Davis,/l940; Friedenberg,
1959; Goodman, 1960; Erikson, 1968; Coleman, 1978) have attested to the
. N o _ ; )
idea that parent-youth conflict during this period qf adolescgnt develop-

 ‘*meﬁt is common and freqhently~sufféces in di;cpssions concerning career

choice.
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With respect to congruemncy, it was,found that the stronger their

~
*

mother's encoqrégement for continuing'educafién, the 1essA§ongrueﬁt‘the
boys' levels of occupatibnal'aspiratioﬁ.ovér'time and the S%ronger their
father's encouragement for occupational achieve&ené, the léss congruent
the girls‘ levels of occupétionai aspiration ovér time, Thus, for these
vstudénts, strong éarental encouragement appéars.to be aésociated with
transitions in occupational aspifations éver tiﬁe. These findingé also
suggest that the influence of the pafent of the opposite sex.may_bé'mére
prbnpunged'than»the influénée of the parentﬂof thé same se¥.in‘éé:tain |
areas.

Evidence regarding tﬁe central role¢§ffhe fémily With respect to
the formation and maintenance éf vocatiénal orientations is‘abugaaﬁt.'vln
'general, past research has attested to the %@poftance’of a number of
family-relatéd variables.‘ Specifically, socio-ecbﬁomic status has been
singled out as the‘méjor difecf and indirect:determinant of educational

and'occupational choice (Borow, 1966: 382 and 386;1Tepperman, 1975: 182

/

and1185) w%th parental educational,aftainmedﬁ a blosgrseCQnd (quow, L966:.
v387; Robb and Spencer, 1976: 75). Seyérél studies (e.g., Breton, 1972:

78 and 171). have ghown.that students from large families tend‘to experigﬁce,
vocational planning érobléms (e.g., indecision or ébsence.of,a.career_

goal) more frequently than those from:smallvfamilies( In addition,“
sbciological analyses have iong eﬁphasized the significance of éupportive
inte;personal fela£i§ns, especially‘in the formvﬁf péréntal enéouragement.
Findings support, the view tﬂat adolescents Qho pérceive that their parents
~want them to continue their education after higﬁ_school and pursué a

'

higher status occupation will be drientéd toward a<cateer‘goal (e.g.,

>

&



' educational attainment, It appears that father s soc1al class or ethnic
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Breton, 1972: 84-85) .

In the;present,study; however, thfvrelationships between the

family-related factors and the dependent variables were not as numerous

‘as anticipated. Father's occupation, father's education and‘family size

were conspicuously absent from the. observed associations and the directional

inversions with respect to parental encouragement made pattern detection
' _— o o //I o ) ‘
difficult. = ' S

Blau and Duncan (1967).have shown that 0ccupationa1'status and -

- inter- generatlonal mobllity in. North America are largely dependent on

origin has llttle 1nf1uence on occupational attainment for males who have -
reached the sameilevel of edué%tlon In view_of the above results, the
lack of 31gnificance of the obJectlve family factofs‘in the present studvyf_~
might be accounted for, in part by the stage of the sample (i e., Grade‘.
10 and Grade 12 students). SOClO economlc constraints may- have been

operative earlier and taken their toll in terms of dropeoutS'prior to

| ~Grade 10.~ Since the drop out group undoubtedly contains a disproportion
of 1ndividuals with negative opportunity orientatlons and “low levels of

' educational and occupational’aspiration, their.omission affects the

results in foreseeable directions. Thus, to a certain extent, the students

‘in the higher grades constitute a’ select group because, unlike many of

their former classmates, they have remained,in school instead of having

dropped out (cf. Della Fave, 1977: 376).

School-related factors:

‘Three variables comprised this categorvt program in high school;;a:v

average marks in Grade 10 and 11 suhjects and measured'mental ability,
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O

None of these variables qualified as:significantbdeterminants of‘the
‘boysl levels’ofloccupational(consisgpncy and'congrUencyr For the girls,_-
bhowever, it was fonnd that'the;higher theirlaverageimarka; the more
consistentvtheirlewels ot occupational aspiration andueapectation.at

time two, but the 1ess congruent their.lewels of occnpatiqnal'eXpectation

1

over time, Also, 1n accordance w1th the - hypotheses advanced it was
, s
- found that the higher their measured mental ability, the more‘congruent
"“the girls' levels of occupational expectation and aspiration over time.
It has been asserted that testing procedures with respect to-
course work ‘and mental ability constitute important components of school
vexperience. Levels»of performance, aS»assesSedey average‘marRSjand
lin; scores, provide the_stddent With somebindiCationtoffhis:relatiwe.;
merit and the likelihood of success 1n‘future competitlonvfor grades or d
probs; An‘indiV1dua1 can compare the progress he . has made with that which
he hopes;to make. Thus, to a.certain extent, the educational systemim
prov1des a continuing reality chech for the ch01ces whlch have been’
made" (Miller, 1960 118 119) : It was ant1c1pated that good grades and
high I Q.. scores would tend to reinforce the alignment of preferences and
’plans, whereas, _poor- performances wonld indicate discrepant preferences

mand plans and, possibly,‘necessitate revision.‘ Ihree of the fourvresults

cited above regarding the girls' data concur with these expectations.

Commnnity-related factors:
' In accordance with the hypotheses, it was found that'the larger .
. the size of the community of reSidence,_the more consistent'the“girls'

levels of occupational aspiration and expectation at time two anduthe /

more congruent the'boys' ldvels of occupational expectation oyer"time.
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“However,‘contrary‘to the.hypotheses advaneed, it was‘fonnd that'the
more»isoiatednthe eommunitv‘6f'residenee,_the more‘consistent the girls'
-.levels:of oeenpational‘aspiration‘and e;peetation at tingbone andithe
'meore-mobilitv ofiehtéafché b§§s,'the less eongrnent theirllevels,of
’occupational eXpectation over ‘time. | uiv B ; - .“ R
| Many writers (Youmahs, 1959. Burchinai iQolt Seneli; iQGé;_Seweli ;
._and Orenstexn; 1965; Borow: 1966)_agree_thatyrestrictionsinpon tﬁéfSQCi;¥
f'and- oec‘unavtional. ‘experiednee ‘of y‘outh"'residing‘ i’é.snal_i- éé@dﬁiéiés-“havej L
©-an adverse 1mpact on the range and ambitiousness of their occnpational
. goals. In‘addition Sharp and KrlstJanson (1966 16) have suggested
d;that the lower occupational aspiration 1evels of small ‘town re51dent3v
::are explainable perhaps, by their more‘restricted knowledge of the nature'
.:!and acceSSibility of higher prestige JObS Moreover, bast studies (e 8- ;d
fTepperman, 1975 184) have noted that the 1arger the community size, the_:f
‘.greater is the division of labour in the community and the w1der the |
“'variety of'jobs-availabie~nearbyr. Thus, the-findings‘of the present‘study;?fl
rev1ewed in conJunction w1th previdhs research, suggest that re31dence in ?f;
.large communities,vwhich prov1de exposure to a considerable.numberiand
variety of'oetnpational roles,1s_assoc1ated»withocon81stentvievelsof‘dv
oetupational aspiration and’exbeotation:at‘tine two}gortthegiris‘and'oon-
igrﬁent_levelsﬁof oceupational‘expeetation,over tine for thehboysr'%/’ -
._ Throughont‘the'above discussion'similarities and differenceb in

4.

- the patternsyof.relationships between th backgrOUnd:characteristics and

v\

the dependent variables for male and fe ale students have been noted.
The followxng section of the digcusSion foCuses, more explicitly,'ﬂn

possible explanations of the observed.deferences in con313tency and -

)
b
- SN S

o



congruency of levels of aspiration and expectation.

< : B 4

; .

Sex Differences:

v EXisting explanations of sex differences in educational and

occupational chOices tend to emphaSize intellectual abilities, economiC"s;'

influences and social conditioning Studies attempting to identify
‘jdifferences between the intellectual abilities of boys and girls ‘have

| suggestedkthat, on.the average, girls have greater verbal ability than 1
'boys, while boys excel in\visual Spatial and mathematical abilities -

f(e g R Macc_by and- Jacklin, 1974) These studies, however have been fy'

'7stalemated wh n it comes to addressing the issue of whether these differ--

wences are 1nnatevor.therresult of 30cialization In general it has been,

¢

'iconcluded that "differences in abilities Will not eXplain a great deal

160.

f.of the eXisting variation in. educational attainment and career chOice"'.°

-ff(R bb and Spencer 1976 72) often, conSideration of economic factors

iéy\i‘_linkedﬁwithfdiscussions”of.how parentsfview their;male and female‘;ﬂ

t_ichildren's‘success in,life:, It has'been'assertedfthat the dis?ensing~of i?

family resources tends to be governed by soc10 cral definitions of
’isex roles which stress the significance of educational and occupational

‘ achievement for males, but deny or ignore the importance of these types

: rlof attainment for females (W1lliams, 1972 113). The socialization arguf. e

ment emphaSizes early sex-typed reinforcement w1th regards to clothes toys

and activities. Follow1ng this line of reasoning, this’ type of encourage-‘

"ment eventually becomes translated into career choices that have tradition-

ially been defined as sex-appropriate “So far, the exylanation is plausible.

However, the scenario tends to be extrapolated

Frequently; female adolescents‘are portrayed;asyless highly moti-



'"vated than their male counterparts.’ It lS Suggested -that since females
’jlach ambition, 1nterest‘and the desire to achieve their educatlonal and
'ioccupational aspiratlons tend to be lower than.male aspirations. Such'
' ydifferences in. aSplratlon are‘held accountable for differences 1n status

' fuattainment and social moblllty (e g., Tepperman, 1975 166) In short

S

'fmotivatlonal def1c1enc1es are con31dered to be reSpon31b1e for low leveis

3

of achievement Consequently, some socxallzatlon authoritles recommend

4that the level of asplratlon of female youth be raised

of the cases Wlth inconsistent aspiratlonal and expectatlonal

fsllevels in the present study, more girlsUthan boys had occupational

Efaspirations which were higher than their expectations. Aiso, of the

e

v

v.' ; - ‘/ . :
»cases w1th 1ncongruent 1evels of asplratlon and expectation over tlme, L

;1more girls than boys lowered their occupatlonal expectations from Grade.
7v10 to Grade 12 hese flndingsbconcur with sex dlfference trends reported
»bby Ambert (1976 99) and suggest that for some females the pYoblem of o
‘ijrealistic vocational planning may not rest so. much with the need to’ raise
%the level of asplration as- wlth the need to help them utllize‘perSOnal‘
‘ eduCat1onal and soc1al resources 1n ways whlch max1mize opportunlty

'fAccording to Whitehurst (1977 10), the answer lies "not in- the lnherent

flnferlority or lack of ambltion in women, but in the oppre331ve structures N

’_»! Bh

.of American socxety: EEE : RN

s

o
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Discusslon.of Findings re ‘Analysis Extension |

| Thls section is devoted to a dlscu381on of the- main- findings which

lt emerged when the analysis.was extended 1n‘order»to exam1ne»the 1nter- |

P relatlonships among the 1ndependent variables Y_Q‘; '.,f‘F
- ?’ o
To begln w1th the results of this segment of the study support

the recent research practice of disaggregating soc10economic status - 1ntolh

its component parts»- mother s education father s education and faﬁier s’

occupation (cf Hauser, 1972) For the male students mother 8 education uh_
played an’ important role,vwhereas, for the female studentsvfather-s =

h occupation predomlnated.:?fy - | ‘ |

“Theifinding that vwith respect to the boys. data vmother s education e.h

has a p091t1ve effect on:: family size runs - counter to reports that more

¥

highly educated women tend to have smaller familles An 1nterpretation ,@'
of this f1nd1ng which con51ders community context might account for the

»apparent trend reversal in the present study It 1s necessary to note

P

that Single enterprise communlties provﬁde-very few occupational oppor—'

tunlties for highly educated women, espec1ally highly educated married

-

women. The main employers are’ reluctant to hire husbands and w1ves from o

I

. the same families and p081tions not assoc1ated w1th the dominant companles
: 2
R I/ \

(e g ' 1n educatlon and. health" care) are - scarce WOmen w1th 1ess education

are able to: find employmedgéin the service sector (e g., saleSpersons,

N 0. 7

. 2
waitresses, etc ), but those w1th more. spec1a11zed education and training
; , a ,
find it dlfficult to exercise occupational Optlons. Thus, the highly
veducated_women;“faced;with_few career-continuationjprOSpects, may become'

more enmeshed in the roles of wife and ‘mother and may, in turn, tend tgQ.°
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. have larger families Furthermore, the positive effect of mother 8
education on son’ s geographical mobility orientation net of the other =

' i
?independent variables mayabe a reflection of the mother s own experience.

»Mothers, who themselves have been exposed to higher education may ‘be~.
. ’ ~ -
,acutely aware - of the lack of o?cupational opportunities in their comv

}Jmunity of reSidence and thus, be more 1nclined to support or even

‘- a

4factively encourage, their 'sons to explore alternatives elsewhere

In’additionv the finding that community 1solation has ‘a posxtive

o -

.‘_effect on the'boys‘ mothers educational encouragement 18 1n keeping w1th

B R

-this line of 1nterpretation. fMOthers‘reSiding”in,the'more isolated com-; &
,‘f'munities tend to. encourage their ‘sons’ to: achieve 1n the area of education,

2

pOSSlbly because education lS v1ewed as the main avenue of advancement
"'Boys from the more isolated communities tend to be less optimistic with

‘ respect to their appraisals of occupatlonal opportunities and tend to .

S .
"vbe 1ess interested 1n the expre931ve dlmensions of occupations. Thesev-=

"jresults appear to be commensurate with certain aspects of the daily

_rounds of life 1n relatively 1solated communities.: Con31der1ng the f
: . : 4*« . . ] o : )
“jdominance of the 31ngle enterprises in these settings, it is understand-u e

R

th;v able that these boys would regard the range of occupational p081tions

“:l-available to'them as c1rcumscribed _ From the pornt of view of prov1ding

“.,occupational role models, the more 1solated communities constitute re-

B stricted interactional 31tuations | In terms of adult cOntact the youths

”{pare likely to interact mainly With employees of the maJor company ,Thus,ﬁ*"
- | .

their firsthand 1mpre351ons of the local 1abor market tend to be gleaned

‘from conversations centering on the current state of working conditions,-

iwages and fringe benefits at the mine or mill ' Given these c1rcumstances,

J
<

N o . . A
-



'vand sacial contribution.v . 1 ,7‘ o B _”Ob" s

lizing the relatively rsolated communlties

. routd

o-and expresslve concerns.

‘sustenance and surv1val (e. g.; salary)’as opposed to self fulfillment

“of community isolation on program in school Boys residing 'in more

16

i

v v
, .;‘

it is reasonable that the boys re91d1ng in the more. 1solated communities

.are orlented toward occupations that prov1de the- ba31cs in terms of

.

-

" The- above discus310n also sheds some light on the negatlve effect

i -

R

-

,<lSOlat8d communities tend to be enrolled in the technical tralning and

+ N
. [Rad v
I -~

'vocatlonal programs of study, rather than the univerSity entrance stream,

!

,This pattern appears to be con31stent Wlth the pragmatic tone character-i

Similarly, female students resldlng in the more 1solated communities

tend to be enrolled in vocational courses more often than their less 5,

4_1' .3

'H‘.isolated counterparts However for the glrls, the moTe: 1solated their'

EYS

‘fcommunity of reSLdence the less instrumental their educational and

@?%'z %&;z i

1fhgpcupationa1 values.. Thls findlng may reflect the fact that the female

'ffrole models most v151b1e to girls re51d1ng in lsolated communlties are- of

R

: the EXpre331ve variety (e g.,‘teachers, nurses social workers), whose

e duties emphasrze helping humanlty On the other:hand girls'“

"“liv1ng in less geographically remote areas have a greater array (albeit
'Jrstlll 11m1ted) of role models to emulate and these role models perform

"occupational activities which heighten the salience of both instrumental

L = e A

"higher mental ability scores.' This finding reinforces the 1dea that what

3 4

7soc1ologists measure and call human intelligence 1s a broad coplng ability,

y
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- . L

o o ’
' ' 5.which is essentlally learned and hence, varles 51gn1ficantly with

.-environment (Hoult 1974 14), In- the 1solated communltlesf school

' . -

L R ]class 51zes are ‘small and the g1rls mental ability séoreSqmay be the»

‘result of lntensifiedfsmall group learnlng 31tuat10ns and 1nd1v1dua112ed

4 3

attention’ on the part of thelr teachers. The flndrng that boys and girls

D

o !

-from smﬁller communlties tend to-haVe hlgher average marks also concurs

- - - A

with this. interpretatlon. In keeplng w1th the’ env1ronmentallst p051t10n
advaqced above the poéltlve effect of communlty size on the boys and -

03

, girls mental ab111ty scores may be indlcatlve of 1ncreased socio— o .
S o Py _ e

icultural stlmulation assoc1ated w1th larger centers.vf, B

')

a The f1nd1ng that glrls from larger communlties tend to emphaslze‘

1nstrumental educational and ocoupatlonal values fits w1th the earller o

,explanatlon regarding the ex1stence of more female role models 1nvolved .

.}3

"in diverse occupatlons whlch exempllfy 1nstrumental as well as ekpressiVe

lJOb characterlstics.' Also,_the occupatlonal optlons in larger communltles

1nclude 1nroads 1nto sOme traditionally male domlnated flelds (e g ﬂ

11.,“ v

T>yjbusiness) w1th thelr attendant instrumental value orlentatlons focu51ng

:v.h .
- ) ; . S 3

%r_hjf' -~ 1+ on salary, prestlge and advancemen% consrderatlons ' GirlSﬁfrom,larger-“
‘";gcommunitles may be more aware of these openlngs and orlent themselves

'Qf‘accordlngly '.fi o .5 ,}5{;2 e ?i".:t ul L ;-ary;,'ﬂruy.y, :;

s
-

d~h: 'i”Qﬁ W1th respect to mobillty, glrls from the 1arger communitles are less:_

‘311ke1y to express a de51re to 1eave the1r current places of rqsldence,nfﬁ'

~ : ~ RS > ol BRI

htip0331bly because they are reasonably content w1th the opportun%tles avail*_‘

o -

pghff_able-to them. Girls from the smaller communitles, on’ the other hand

" -

”5must be prepared to move to f1n& almost any type of employment

In addltlon to increasing the number of socioeconomicabackground

~ o “ .
. . )
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to be encouraged by their mothers Q@ achieve in the educational and -
i : . . . ) - _,’
i - occupational spheres ) This finding may reflect the mothers con31deration
B ¢ g _ . ) . o ; S
: \' ’ of economic constraints and 1s 1n keeping with prev1ous results regarding s

NG

. , - L - AR s
variables, the. present study 1ncluded another famil( related variable .o
amely, family size. Past research suggests that ths bulk of family&
 size influence operates in a negative direction (e g.» Duncan, Featherman

3 B2

‘and Duncan, 1972 62) The follow1ng results support the established

‘trend.‘ Male students from 1arger families are less likely to appraise
their occupational opportunities positively“and less inclined to leave

their communities of origin. These findings 1mply that boys from larger

famiiues are expected to stay closer to the family C1rc1e in order to _
R o ¢
provide economic and emot10na1 support for other 31b1ings. ‘Careful con-

sideration of the girls data revealsuthat-the influence'of‘family size

manifests itself infa different fashion; .For the girls, family 51ze has B

a negative effect on - the strength of their mothers educatlonal and
Cf R A

occupational encouragement. ’Glrls from larger famllies are less likely

\ sex differentials in the allocatlon of scarce resources.; Traditionally,
: e

large families have given preferential treatment to male members when 1t

,% came td’Sponsoring educational and occupational endeavors (cf., Williams,:7

| ;2 L972 113) *»"l. ;i ‘.th;iwh‘: ;.’['l {“A{t-fdhhxé hv“f:‘ ,:isj,

2 RS An alternative 1nterpretation which does not 1mplicate egonomic

S n

'Zh‘i factorsy 1s also plauSLble. Mothers, who themselves are responsible for'V-:-'

.;,"..“

larger familiesﬂ are perhaps more likely tg define the roles of housewifev'u.,.
A :' N \ A - .. B ,1‘. s

;ﬁc)? and mother as appropriate for the1r daughters and explicitly or implicitly, R

! .

devaluate additional educational and occupational involvement.. The idea .

RS

SN

. NS
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that some of the girls' mpthers glye priority to the career of homemaker

is evidenced by their responses to ah open-ended question regarding thelr

v

daughter's'oceupational choi"ce.10 Several mothers stated that they would

like to see their daughter chome "a wife and mother" and,some responded
/ . e\ .

that they would like to see their daughter follow in the1r own footsteps

and devote their time and energy to raisiqg a family. It 1s 1nteresting
/ - ;-

to note that these mothers regarded their daughter's decision as being

. A . . ) v 8

of the "either-or" ultimatum Lype, rather than entertaining the idea of
a posgible combination of- familly and occupational pursuits.

For the boys, measured mental ability has positive effects on three -’

/

‘subsequent yariables: appraisals'of{occupational opportunities; average
marks and program in school. Firstly,(Ehsggdfindings”offer some support

'forithe assertion_that the higher\an individualls intelligence, the morey'
. ahle‘he-iplto echieve academically.:“Thue?dthese findings‘coneur‘With-the L‘lv:
results of past-studies which report{the'exiStencehof a subétantiel |
POSltive effect‘of mental abillty on: academ{ﬁ performance (e g y. Sewell ~

. L] N ”Q . . i .
Haller and Portes, 1969 Seyell Haller and Ohlendorf 1970). In . /

addition, they comply with the contention that based upon the rationale

i

for a differentiated system of programs, the higher one's mental ability,

G

“the greater the likelihood of being in a university entrance‘stream rather
» . N £

than a uocationel program (cf., Gilbert,-1977: 291). These findings are

not replicateddwith reepect to the girls' data. Instead, linkages are

discerned between measured-mentél ability and the girls"inetrumental

)

. [ _
i 10 As mentioned 1n Chapter I, the present study was part of a larger

,project which examined the role of the educational system and the aspira-

tions of high school students in the five single enterprise communities.

The final phase of the overall study elicited information from the students'

‘mothers,by means of a "Questionnaire for Mothers" (see Smith, 1972:416-428).



educational and oéCupational value oriéntations. It appears that girls
‘with higher mental ability scores place less emphasis on eduéational and
occupational endeavors as means\ta other ends (é.g., salaryband prestige).

W@en consideraﬁioﬁvis given to the éubjective.factors, it is
interesting to noée thgt instrumental edﬁcatiénél values, appraisals of
educational opportuniﬁies agd leadership ability all have a positive |

2 . N .

i&bact on the bbys' averagg/marks. It could be a;gued that positive
appraisals of selected QSpectS'of'self.Qnd sitgation, plus a pragmatic
vdriengation toward educagiqnal goals, can increase a’student'g confidence

G :
when it comesvto competing in the soféﬁlled "gradiﬁgAgamé" and, thus,
;esulf iﬁlhigher éch?ol gréﬁés (cf;} Giibert, 1977: 289). Afsimiiar
inférpfetétion c;ﬁtbé advanced rég#:&ing ;he‘girls' data sin;e appraisals
'ofréducatioéél oﬁpoftunities and lgéaershié;ability also have a positive '
%impéct on Ehe'girlsfaéverage ﬁarkgﬁf_. | k
For‘the boys, Iéédershié«abiiity‘and‘ekprgssive océupational values

havé a pdsitive effect on their geographical mobility orientations;

- whereas, instrumental occupational values have a negative effect. .This

~

set of‘results-suggest8'thatuindividuals”interested in the immediate
grétifications associapéd with_iﬁgtrumeﬁtal rewards are more inclined to
‘takeﬁgdvantaggiof‘fhe:oécuéationéaﬁailable in'their own community. On
the other hand, those who ﬁavé:ca;fidence in their leadership abilikies
and who emphasizévexpressiVe occupational charécteristiésv(é.g., the
chance to ﬁse,special skills and abilities, the éhance to be creative
and the ch;nce to work with otHer people and contribute ;o'societys'are

C e

inckined to relocate.

" In the Contéxt of the present study, the influence of "

168.

¢ .
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or "relevant" others is tapped hy indicators of parental encouragement
with respect to educational and occupa ionap achierement. The family
of orientation, already considered in terms of its relevance to back-
ground, is here thought of as a prime gource of emotional snpport and“
encouragement. The present study is imited in that information on the
infiuence of teachers and peers is la‘king. However, it provides addi-
~ tional insights into patterns of parental encouragement because each of

the four variables is 1ntroduced sep rately rather than as a composite

RSN

measure. Thus, it is possible to 1d ntify the antecedents of each of

. 0
elative impact on the dependent .

these variables and to aésess~their
variables.
Past studies have found that
' /

’performance have direct effects on

ocioecohomic status and academic
ignificant”others' influence (e.g.,
Bordua, 1960; Sewell and Shah,- 1968b; Sewell'etfai. 1969 and 1970).
~Simi1ar effects are noted for the £ male students in the present study,,

but not for the male students For the girls, father's educational and
occupational encouragement are affected by father s occupation and

. mother’s occupational encouragemen is, affected by the girls' average
marks.» It.appears that paternal e couragement depends on socioeconomic )
background, whiie maternal encouragement depends on the girls' grades.
Thisvlatter finding suggests that significant"others, mothers in this

" case, align their expectations with the daughters"ahilities as demon-
strated by their marks. Thus, the encouragement given by the girls'
,mothers may be interpreted as an egalitarian force in the achievement

. process insofar as 1t depends more on academic performance than on socio-

'economic background ' The encouragement given_by ‘the girls' fathers, on



t !
of

" the other hand, appears to represent a more consefvative force because

it reflects socioeconomic origins to a greater degree.

N .-
i
\

However, a somewhat different'picture emerges whenla»male-female
. : * . ',
comparison is made. For the most part, parental encouragement of the

male students appears to be based on the boys' expressed‘interestslas
maLe ) , =6 ) _ . » |

L : % 3 . ' .
Feflected in their educational and océupational values and the boys'

subjective appraisals of their educational oppdrtunities; whereas,
parental encouragement of the female students appears to be more con-*

tingent upon family factors (e.g., father's occupation and family size)
and performance in school as indicated by the girls' average marks:

Although, it should be. noted that the girls own appraisals of their

educatlon opportunities have p081t1ve ‘effects on the parental encourage—
%

ment variables, On the whole,'however, these findings seem to sub-

stantiate,Williams' (1972:.113) assertion’that,/given'the particular'
structuring}of sex roles within the society at large, some parents still

believe that

. + . while education is good for all, it is
only necessary for boys and, as a result, boys
should have every chance, girls only if they
show evidence of their ability to succeed.

h Additionally, it is interesting to note that;'for the boys, expres-

! ’ : o | , |
sive occupational values have a positive impact on parental occupational
. . . N i
encouragement; whereas, instrumental occupational values have a negative
: ’ - [ 2

/

effect. These findings suggest that parents, to a éertain extent, are

i
1

respon81ve to their children s stated desires. It is possible that

'parents spreen their offspring 8 occupational interests and adjust their

encouragementvaccordingly11eFor¢examp1e,uif«a.sonﬂindicatesmthatwhe,would. -

170.
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their daughters occupational encouraggment_lest~ic bevapplied tothe T

171,

‘.
1ike L3 position wherein he could express himself and contribute to
society, the parents might encourage him to achieve professional ‘status’
(e~g., a doctor or lawyer) . On the other hand, 'if the son is interested
.exclusively in- instrumental gains, a lower status, but more lucrative,:
field might might be recommended This line of action is especially ;"'
feaSible with respect to single enterprise communities where the wage
scales of certain’local occupations (erg., heavy‘equipment_operagorllare;h

¢

particularly attractive Dot e ' S o
" For the girls, expressive occupational values have a p081tive effect
on mother s encouragement for continuing education This result may

reflect the fact that the traditionally female dominated careers, which

emphasize gelf-fulfillment .and service to SOClety (e.g. ) teaching,l,"

'nurSing and social work), require education and training beyond high

vschool._ The mothers of the female students in the present study'appear
to be cognizant'ofgthis connection.

For‘both boys ‘and girls,.average marks havera positive effect on
‘program of study Thus,:male‘and female students appear to'have been

allocated to programs in accordance with their past ‘academic performance.

‘More Specifically, it appears that the good students are being sorted

Al

'into the more difficult‘programs.' And finally, an anomalous finding

wdrrants consideration; For the girls, average marks have a negative
: : ] B
effect on mother s occupational. encouragement Two. interpretations seem

plausible. 'First aware of their daughters academic achievements, the

"

mothers might prefer that they continue their education and. postpone

occupational involvement. Hence, the mothers may refrain from giving

il
¥

¥ -~
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_near, asfopposed to distant future. Secondly, theamothers may not

consider achievement in the occupational Sphere as appropriate for

v . .
< i n

ftheir daughters and may- feel that they must de empha31ze this type

of achievement in order to counteract outside inducements (e g., high

.grades given by teachers), T T SR o W b

"\3&‘-‘;

| Having presented and discussed the major findings pertaining tof- '.i: R
-~ the hypotheses testing procedure and an exten81on of the analysis, we - .'f‘yh

‘//' ok

turn to the concludlpg comments 1n the final chapter e s - T

[ . .:

Lpg&i



Chapter VI

SUMMARY 'AND 'CONCLUSIO;NS .

This chapter endeavors to place the study in perspective Initially,;f '

the major obJectives and overall desxgn of the study are reviewed The

.

'second section is devoted to’ a summary of the main flndings - Concluding'

'fcomments, 1nd1cat1ng possible;implications the results of the present

,study have for future research .and relevant. action programs, are advanced

l
4

‘{“llin the‘flnal section.‘

The purpose of the present research was twofold First it -

attempted to- examine the interplay between levels of aspiration and

_ eXpectation (consistency of choices) and identify some of the factors

'affecting_aspiration-expectationfinterrelation;v Second, it endeavored

{.
.{:{‘.

.to follow levals of occupa%ional expectationvover'time’and-levelsiof
4 . . :

e, y _ :
' occupational aspiration over t1me (congruency of choices) and’ discern

’

factors assocxated w1th them

A review of ex15t1ng literature and research revealed that sggnt L

/attention“haS'beenipaid_to'the determinants.of,aSpirationeexpectation‘disf

: crepancy. Likewise, longitudinal‘data’are scarce. Initiallyw,studies,ate

M

jtempting-tOyidentify correlates‘of[adolescents' achievement orientations

were surveyed; then, the research on aspirational and expectational stabil-

\

~ ity and-change was reviewed. The general studies 1nd1cated several cate-"

.gories of factorsh(e.g.,}self-related factors, family-related factors,:

school related factors, community related ﬁactors, etc. ) capable of affect-

>

ing vocational decision making " The ‘more specific research suggested change,';

Vbrather than stability, tends to characterize adolescent educadional and

SNt

1’73, :

.
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. o ' S S P
occupational choice’patterns.' dw" . - S
-lAmple;evidenceiattests to thé'fact that a considerablesamount of'
effort has already been expended in. attempts to 1dent1fy soc1o-cultura1
correlates of adolescents achievemenf.orlentations.;‘Some consistent

'.-

"relationshlps ‘have been discovered and endeavors to enumerate 31gnificant
determinantslcontlnue i Blau and Duncan (1967 175) have commented that
"Itbis all too easy ‘to make a llSt of unmeasured variables that someonep\,”
has alleged to- be crucral to the process under study " Similarly,'s

Gilbert (1977 281) has pointed out that

‘: while these variables have been related

to educatlonal and occupational asp1rat10ns, R j“
.- . theregghas been no attempt to generate an. exp11c1t _
o . .theor™ical framework encompassing the processes R

and structures involved in; the formatlon of
o aspirations.’ L »

Since past research has focused on independent variables, the spec1f1cat10n”
.pof dependent’variables has been fraught w1th dlfficulties. In.addition, .
. existing studies have been hampered by the.lack of longltudinal data.. :

Cognizant of these con51derations, the present study represents a dec1ded

advance on,two countsf’.The problem is addressed from a different per-.f 7,‘L

spective and a dlfferent analytical strategy is adopted 'By the intro='v |
s duction of two newitypes of dependent variables (i e;,'conaistency and

congruencylscores);.hitherto untried, rt vas anticipated;that_insight into

Ll . )

',theﬂoperationlof vocational-decision-makingfmechsnisms-andith factors

V(‘::. ‘7’ e

'n'affecting them would be galned : A}so, insofar as the data employed in the

fpresent study was gathered from the’ same students at‘two points in time,

AR S

' it was ant1c1pated that the ana1y31s would prov1de much needed information ‘

N

‘_ron ‘the’ operation dzyvocational dec1s1ons over time.



To gain insight into the phenomena under study and to focus the’

; phases of the problem beipg 1nvest1gated a conceptual framework was

Y

. formulated ThlS conceptual orientation was addressed to- the resolution
{;of two theoretical issues pertalning to the . structure and process of

- occupational dec1snon-mak1ng~ In*essenee,“the conceptuallzatlonvcontends.‘ L

<

':that the way in which an adolescent 1ntegrates his occupational prefer-,'
f{ences (1 e., aspirations) with the practical plans he has w1th reSpect

’;,.to an occupation (1 e. , expectations) ‘at’ one point in time (1 e. ,‘con- ‘

/
g.n g

'ﬂ:31stency) and the manner 1n wh&kh he brings them together over time

xff(l e. ,bcongruency) are determlned by certarn subJective and objective
blfactors, which are amenable to emp1rica1 examination and analysis ‘lhefp&'
"ant1c1pated operation of these factors was spelled out more exp11c1tly

,with the presentation of twenty-two hypotheses

The data, requlred to test the hypotheses, were gathered by means

"hp_of questionnaires administered to students in Grade 10 (1969) and again»

~in Grade 12 (1971) The requisite 1nformation was avallable for 262

w;and communit

»

~

lstudents (132 males, 130 females) residing 1n the flve 51ngle enxerprise,_..

5

f communities of Flin Flon, Lynn Lake, Pine Falls and Thompson Manitqba and

)

Red Lake, Ontario.

Data were obtained that provided measures of personal factors (e g y

leadership ability, educational and occupational value and opportunity
,orientations), family background factors Q&,S ,‘SOCIO economic status,
‘;parental,educational levels perceived parental encouragement), school-

- related factors (e g , program in- school average marks, mental ability),: .

:~1residence,”geographicalfmobllity orientatlon),and-the.respondents_ levels “gf> N

‘-reIated variables (e g., 51ze and 1solat10n of community of '



~"been presented summarized and discussed in Chapter V

Se, E
.W_»}‘», ~ i ‘.

of occupationaﬁfaspiration and‘ekpectation;,

'(. I

The statistical technique employed in testing the*hypothe31zed

¢ N . '

relationships was multlple regre531on analy31s In addition, an

exten31on of the analysis was included to- prov1de informatlon on inter-_»

relationships among the independent variables.' In view'of thefnumber of

prev1ous studies documenting sex differences in the propensity to pursue .

higher educatidnal levels and higher status occupations, separate analyseth

Mgy :
. " -‘,, . .- — ; S ) -

were conducted for the male and female data. o

k

The relationships fou”d between the selected background factors
. , o ,.-/.» :

g;andithejstudents leveis‘of occupatlonal con31stency and congruency have

r\

T . . .
:: —,.' ‘ oo I

b A summary of the specifichuestions asked and answers arrived at

through this study are presented below.‘ im"vﬁ,d

'1; Do the students surveyed have con31stent leve ; e
' occupational aspiration and expectation at tiﬁe one B
(Grade 10)7 "f\ . A

Only 5 percent of the boys and 2 per cent of the glrls registéred
Iy Ky PR g
complete occupatig alghonfistend ‘at time one, . However if the cases in’

/%““ 4 . S ".ia»

the adJacent cate ory (i

,§.’ lesa than eleven scale points apart) are

A - -
.7 A

added to the percentages given above,,the figures 1nd1cate that 65 per

. BN

' cent of the boys and 66 per'cent of . ‘the girls in the tenth grade had

moderately consistent levels of occuanlonaJ aspiration and expectation._‘

3

2. What factors have an impact on the consistency of o

S~ the ‘students' levels of occupational aspiration

.. and expectation at time one (Grade 10)?

«

‘The amount of“variation accounted:for in:level of‘occupational

consistency at time ~one is similar for the boys and girls, 27 7 per: cent

C e

L

VA e

and 26 per cent respectively.c«The.varianceninvtheaboys»ﬁlevelshof

RS

R
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*

;Qéjfi. 3. Do the students Surveyed have consxstent levels

’“voccupational aSpiraxion and expectation at time two. ‘However "if;the_

':*aspirationrandqexpectationr'

]
/ o

ocCupational_consistenCYfatfgime one is largely accounted for.by two .

'faétorsf jinstrumentalroccupational values and father's @dccupational
5 “ ‘ L S . . . . - . ‘b " . . i ' R : ' .‘ Y

) - . B R ) - : ) X . .
encouragement 'For-the girls,’the variance.in level-of _occupational -

' con81stency at time one 1is accounted for by five variables ' community

ﬁisolation, expressive-educational values, instrumental occupational
values, leadership ability and father s educational encouragement

Y L.

of. occupational aspiration and ’ expectation at time
two. (Grade 12)7 ; =

For both boys and girls only'ﬁ per,cent‘hadvidentical 1evels;of:f,f

. .("\-,

Rl

”jcases in the adjacent category (l e., less thanxeleven scale p01nts

L]

'uwgfapart) are- added to the percentages given above, the resultant flgures S

| .

CmemAc

'indicate that 67 per cent of the boys and 51 per cent of the girls 1n ;} 'iv’ﬁff

;the twelfth grade had moderately con51stent levels of occupational

. »

’4},'What factors have an. 1mpact on the conSistency
¢ - vof ‘the students levels of occupational a8p1ration
'~vand expectation at time two (Grade 12)7 : A _3

For the boys, 23 1 per cent of the variation in their levels of

(

: S ‘4.
occupational con81stency at time two is accounted for by the‘background;_

factors J Similarly, for the girls, these factors explain 21 7 per cent

’,of the variance in their levels of occupational con31stency at time two,.

‘The“variance.in boys' levels of OCCupational consistency is 1arge1y '-gf‘g,'

‘e ™ e

' accounted for by five variables' instrumental OCCupational values,-

1eadership ability, father ] and. mother $ educational encouragement andff’l,

father s occupational encouragement For the girls, two determinants Co

-~ : . ¥ BN L

)predOminated:Q namely;_communityvsize and'average marks;"
B e K N s S A L

L
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5. - Are the students’' tenth grade levels of OCCupational -
expectation and aspiration. congruent w1th their
twelfth grade levels of . occupat10na1 expectation -and
aspiration7» S : o T

¢

.
.complete congruency w1th reSpect to levels of occupational expectation

J‘over time. For both boys and girls, 8 per cent 1nd1cated exactly the

A

3 ame levels of occupat10na1 aSpiration in the tenth and twelfth grades

\ : ’

{However,‘if the cases 1n the adJacent category (1 e. less than eleven

"scale p01nts apart) are added to the percentages given above the rer'b

¥

';the girls had moderately congruent levels of occupational expectation

S

j.over time,'and that 91 per cent of the boys and 92 per cent of the girls

.3&4:,/

"Vhad moderately congruent levels of occupat10na1 aspiration\over time.w'-

6. What factors have an 1mpact on the congruency of the _é
. students levels of occupational expectation and :
o aspiration over tlme?' ' : .

K}

S}

Taken together the 1ndependent varlables account for 27 7 per cent

Vof the variatlon in the boys levels of occupatlonal expectation con- R

;_gruency and fb 6 per cent for the glrls.v The varlance in- the boy levels

*factors mother s educatlon, community 51ze “and the boys geographical

1Y

"bmobility orientations. For the gxrls, three different determinants are'

P

fevident, namely, mental abilnty, 1nstrumental occupational values and

"average marks

Top e
Yol L A \

178.°

Only 9 per cent of the boys and 5 per cent of the girls reglstered

';f}sultant figures indicate that 80 per cent of the boys and 83 per cent of oot

"pof OCCupatlonal Expectation congruency 1s largely accounted for by threeff,f'

o

The selected background factors account for only 17 6 per cent of :‘,ﬁ‘ivl-

pthe variation in the boys levels of occupational aspiration congruency"

T e

N TN
.\-

with two determinants dlscernible'u_instrumental educational values and'

&

N
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T

1-erately con81stent categories are compared w1th respect to. 1evel of

maternal educational:encouragement. Similarly, 19.2 per cent of the *
: L 4 - : R
variation'in girls' levels of oc6upat10na1 aspiration congruency is

explalned by the background factors Three factors are most 1mportant;

e

‘l7.' Are ‘the male students levels of occupat10na1
,h aSpiration aid expectatioq,more consistent and
n:congruent than those of the ﬁemale students7~; B
s - . 09 " ;' Q
In Grade 10 a slightly larger percentage of male students (5 per:

cent), as- compared w1th female students (2 per cent), ad con31stent
"\'- T e L. - - .
levels of occupational aspiration and expectation . In Grade 12 the

'\ JREREAREE U R T R

,.-n‘v' L

occupational aSpiration and expectation (4 per cent each) . More male

i : v
. .‘w ‘

N

..students (9 per cent) than female stmdents (5 per cent) had congruent }

179.

' mental ability and father’s educational and occupational encouragement &

: fv'fsame‘percentages of,male and]femalehstudents had consistentﬁlevels-pfjul;g{

»

1evels of occupational expectation The percentages of boys and glrlsv"j_p ‘)

0 e &t
f

w1th congruent levels of occupational aspiratlon and expectation were

- T

occupational con81stency at time one (boys - 65 per cent, girls -‘66

The male and female students make srmilar showings when the,mod-3:“

e ,the same (8 per cent each) 7»fo{’f';§4;?-p§jf ’A ,‘vf” ﬂ'J._}\a%- e

vper"cent);ﬂ Similgg parallels are detected when the moderately congruent'f"‘

l,
-

i

categories ‘are compared with respect to level of occupatlonal expectation

congruency (boys - 80 per cent; girls - 83 per cent) and level o; occu-ijff' T

¢

‘ pational aspiration congruency (boys - 91 per cent, girls - 92 per cent)

e

In the case of level of occupational consistency at time two however,‘f

»\w.

:'more male students (67 per cent) than female students (51 per cent) quali

fy

a

. \i - ] B N . . .

‘ as moderately consistent

summary of Contributions and Suggestions fQ; Future Research

Bl

At th outset Tt was anticipated that this studv would have theo-*




I

‘[:movesvthrodghftheflife cyélhfhis:aspirations;

o
4a

Lr T

'.retical methodological and practical 51gnificanc% ' While the findﬁn‘

the extent to Whlch a compromise has been effected and the issue resolved‘

Y oy .,\%‘_ ' - . V180

L

[}

%

R
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‘ I3
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3! Vot o
-are by o means definitlve, they are certainly suggestive. @Eoncludin .

comments-are combined-with suggestionslfor'future‘research-in thevfollOWf"'"

o . - . v 3 [ AN A . 3 A

ing sections: .- W S R SIS

As"outlined.previously, the conteptualization'of‘occupational choice

has undergone considerable development during the last three decades.
-/

Given this trend Gsee Della Fave 1977 384),‘the theoretical framework
developed for the present study represents a- significant contribution in

- «g’ - Lo
its ovp right It contended that occupational choice should be concept-

0

Sy -

ualized as a process which is comprised of .a series of,poxnt in-time B

L ]

dec151ons (events) At each dec151on or "choice";point the individual o

attempts to align idealistic (i e., aspirations or preferences) and

v't o (. . : I n .

realistic (i e., expectatlons or plans) structural components.' The degree

of con31stency found between levels of aspiration and expectation indicates

o

pectations undergo:

varying changes because they are. affected by »_erent péfQShai'and*aoéibtl'
cultural factors.» Thus, a variety of influences were depicted as affect--“fp.}-f

ing the 1ndividua1 s integration of the decisional components at one time_i--”f

point (i e.,‘consistency) ahd over time (i e., congruency) ’
: :\' ¢

Regardlng the structure of a vocational decision at a particulan ‘ f h,~.<'

p01nt in time, the present study argued that it is necessary to distinguish

N

' °temporar11y at least Furth'rmore,-it.assertéd that 393théiindiVidu31;"7.Ejff?f

(conceptually and empirically) between what a person wants (leVel of : .d L
- S Ty IR B D
aspiration and what a person expects to get (level of expectation) -The" Tl



exig%ence of inconsistent caées at ﬁime one.and time two support the
a1 -

assertion‘that levels of aspiration and expectgtioﬁ are inter;eLated,

though not to the extent that they should be”ﬁons{aéred substantively

\ -
or treasfd methodologically as synonymous (cf. Harrison, 1969¢ 73).

The simultaneous measurement of both levels is recommended rather
than the use 6f summated indicators. The usel of summated measures.would
obscure éome of the comparisons possible in-the present study. This |
study was able to'investigate the nature ;f the inconsistencies noteq.'

| For the students with inconsistent levels of aspiration and expectafion,
-it was possible to present percentages indicating those who had aspira- -
tions which were higher th;n their expectations, the discrepancf usually
found in the 1i£erature,‘and thoée who had expectations -higher thanithéir

aspirations. Past studies have not come across many cases of the latter

kind, One suggestion advanced to account for the apparent anomaly is

N
[ N

the exertion of family pressure. It is conéei}able-that a studént may

mot like the thought ofbcontinuing his (her) education but, wheh asked

to express’expecﬁatioﬁé; realizes that he (she) will eveﬁtually acquiesce

't§ the wishes of his (her) iéﬁediaﬁe o£, perhaps, extended family. .This
o

interpretafion appears plausible but, because data on this matter were-

not specifically incorporated in the present study, must?remaiﬁ specu-

lative,.

Thus,.the examination ‘of the interpla§ between aspirations and
expectations (i.e., consistency) in the present study extends existing
Codceptualization& by considering the'compéﬁents of vocational decision
making. In addifion, tﬂzg\§tudy‘provides information on the operation

’

of these components over time. The increases and decreases in cases of

4\ ' ' 181.

@
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inconsistency from time one to time two, lends support to three aspects

of the theoretical framework advanced. First, the changes observed
reinforge the idea that earlier.choices are correctly depicted as ''quasi-
stable equilibriums." Second, the changes observed suggeét that the

present study has tapped the interplay between separable components

(aspirations and expectations) and support the idea that a particular

Ly

. ) . ~
.tentative choice may be ‘biased }n the direction of one of the decisional

components (e.g., it dé& be more ideal than real). Third, the changes

3 4 -- ° 4 3 " .
observed lend credence to the conceptualization of a series’ of mini-

reconciliations.between levels of aspiration and expectation, which

dﬂﬁgT;es,that the integration attained is not unalterable or irreversible.

Revisions and retreats are to be expected. For some of the students the

alignment achieved ih Grade 10\ was temporary and subject to reconsider-

\

ation in Crade 12. ‘\

Scrutiey-of the changes iﬂ\levels of aspiration and expectation over
;ime (i.e., congruency) reinforces the idea that it is an oversihﬁlifica-
tiop Fo conceive of océupatienal choice as occurring at a single point in

time. More accurately, vocational choice should be conceptualized as a

process comprised of a series of several successive, interrelated decisions

.occurring over time. For example, the finding that 47-per cent of the

¢
boys and 56 per cent of the girls had lower levels of occupat10nal ex-

pectation in Grade 12 than in Grade 10 supgorts the idea that the high
school years progide a period of testing (Della Fave, 1977: 374). For
some, this no doubt necessitates re-evaluatior and revision of their

, " _ N

educational expectations in light of personal assets and liabilitigs as
4 § . . .

well as perceived social opportunities and obstacles.
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ation of the. 1nfluence of social orlglns \ In their discussion ofrthe
. R
educatlonal and early occuPational attalnment of farm boys, ‘gewell o e

Haller‘ and Portes (1969 91)’p01nt out that in. populations with a more

‘

' dlfferentlated soc10econom1c background ”the effects of soc1oeconom1c

) B
[ F
, i

status on subsequent variables may be s1gn1f1cantly 1ncreased " Comparl-

son would be facilitated 1f addltlonal studles of occupatlonal consistéhcy
‘and - congruency were conducted w1th respect to less homogeneous populatlons.

- - N

: Furthermore the lack of 31gnificant relatlonshlps between the obJectlve

i

'family factors,(l.e., father«s'oecupation, father's and-mother's education
'and fam11y size) and the dependent varlables in the present stud? may be
‘accounted for in part, by the stage of the sample (1 e. Grade 10 and
Grade 12 students)}‘ It 1s’suggested that,'in relativelx'remote;single'

v . R . . b T .
. enterprise'comLunities; socioeconomic constraints operate early and take

-
a -

their toll in térms of ﬁrépjouts'prior to Grade”ld.i . . » MV"\

‘Insofar as‘the family is cdncerned 1t>was found that. subJectlve

factors (1 e,, parental educat;onal and occupatlonal encouragement), as

N ’

opposed to obJectlve factors (1 e., father S occupatlon, father S and
. . . , .
‘mother’'s educatlon), had more pronounced lmpacts.' Moreover, the nature

of. some of the relationships noted in the present study alerts this-
investigator to ‘the idea that parental encouragement, 1f_perce1ved or

interpreted as préssure’ tends to augment occupatlonal 1ncon51stency and

_incongruency; Thus, parental encouragement has potential for compllcating

‘\

. - 3
the,decisionfmaklng process.- The findlngs of the present study set the

~ stage for closer scrutlny of the interactxonal ‘network of the family group
and its day to day impact on the consiStency and congruengy:of occupational”'

i .
choices made by its members.



With respect to.the hypotheses testing procedure thefschool4 o

»

related variables (1 e.,omental abillty, average marks and program of

: study) made a poor show1ng While mental ability and average marks
. had some' impact on the glrls 1evels of occupational conSistency and con-
. \J : “ »

1

gruency, this wes not the case for the boys.‘ It was found that girls with

. 'Y .
higher mental.ability_§cores tended t0<haye’more'congruentjlevels of

6ccupational ekpectation and aspiration over/timeﬁ The flndings with

-

.reSpect to average marks were ‘not as stralghtforward On the one*hand,
girls With.higher~grades“had\more cbnsistent levels of occupational
aspiration and ‘expettation’ at time two, but had less congruent levels of

~-

occupational expectation over rtime.. Program in%school did.not have an

impact, net of the other independent variables, on eitRer the male or the -

female students' levels of occupational consistency and congruency. The

;

lack of telling relatibnships'regarding the,schooi;related‘variables

included in-the present study suggests that‘occupational_consistency and

9

congruency represent components of a dec1sion maklng process whlch are
/ . N\

ore susceptible to 51tuation%1 contingenc1es and pressures than the type

S

~.of dependent varlables employed in prev10us studles (cf., Katz and Martin;

i

”>1962). :Following,thevlead;of the~"new" sociologists Ofieducation,vwhop

‘espouseianrinterpretative approach, future.stndies should focus on thed

internal workfngshof schools in gingle enterpriseccommunities, PropOnents'

-~

185.

”of'the'abovepnentioned perspective argue that by examining aspectsrof-schOOi‘”

 context, such as classroom interaction, categories used by educators and

curriculum, insights could be gained on the ways in which student interests

_and de31res are screened molded,:redirected and reinforced (Karabel, and
_ Halsey, 1977 52) In-view of the limited amount oé information’derived-

from the school-related variables used in the present-study; the emergent

.
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1inea ot research, intent oh exploring the varied experiences that con~
‘stitutebachqoling, may’be;promiaing;_ i L' - ‘ ‘“, b»
In’addition, it should be ‘noted that the extension of the.analysia
uncovered}relationships'among the achievement variables that naralleled 
'n;those reported in past SCUdLES, namely for both boys and glrls averagﬂﬁ\
marks were p081tire1y related to program in school (e g., Gllbert 1977).

Furthermore, the results of the present study attest to the fact"
i
-that the inclu31on of the communlty related varlables (1 e., community
aize and isolation) was worthwhile.\ For both the male and fenale students,
ailimrted nunber Ofkrelationships\were noted'between‘these variables and
1evels cf occupational ccnaistency and congruency. The‘findings yielded‘
by_the'analyai; extensidh aladnguggest that community aizehand isolation:
exert'impcrtant influencee on some of the other hackground factor§ (e.g.,
educational and occupatiunai-vaiues, opportunit& urientatiuna'and achreve-
" ment and encduragenent'variabies)l on the whole, the:cbnmunityFrelated”
arlables‘provide valuable 1n31ghts 1nto the ways ‘in Wthh contextual |
| c1rcumstances affect career plannlng behav1or
ff With reSpect to aex differences, severai past studles have been
vbased on the assumptlon that patterns of achlevemenl for men and uomen S
. . :

tare quite distlnct ' It has been p01nted out that "different varlables may

*berrelevant, or the ‘same va iables may have dlfferent welghts" (Duncan,

‘Eeathermanband Dugcan; 2:_15). :In-the-present study; compariscns of. -

'the bcysfilevels of occupatacnai coneistency at time cne andvtime twdlwith'
vthoSe of.theigir;s:reveaied_striking;srmilarities. »Opéjekceptiqn’ia nOte-h;~”
wurthy: 'namely, that mcre:girla thanjbeys‘reportedvievels'ef aspiraticn

which exceeded their levels~of‘expectation bqth'at timevcne (hoysﬁ- 83 perb



- | o SRR ¥ 1

“'cent; girls - 89 per cent) and time two 5hoys - 81.per cent; girls -.92 o
per cent) . When the hoysf‘levels of occupational expectatlon,and aspira-. |
‘tion congruency.were compared with those,otzthe éirls; similarities stlll
‘predominated} In this instance,‘twotexceptiOnS»command attention:.'Al-

A'thoughithe difference&is slight‘amore'gﬁrlsﬂ(§5‘per cent) than :dys (;1
per cent) reglstered lncongruent levels of occupatlonal expectatlon Also,'
more. glrls (56 per cent) than boys (47 per cent)vlowered thelr levels of |

'oCcupational expectatlon from GradeilQ to Grade 12. On the whole, paral- :
léls;also tend to prevail whenlpatterns of rela%lonships'between the in-

“dependent and dependent uariables-are compared, However, three variables

;(motherfs education;jmother's.educational encouraéementiand.geographical

.mobllityjorientatlon) had impacts on the boysf'levelsvof occupational
cousistency and COngruency but not the glrlsf; whereas;ltwo varlables
(mental abillty and average marks) had lmpacts on the glrls leVelslof‘

\occupatlonal consistency and congruency but not the boys |

hY

One important dlfference was revealed by the extens1on of the analy31s

;As’stated earliery it wasvfound,that‘parentalvencouragement of the male:"
l‘svt:uden‘t's'x'_te"nded‘,qt:‘o bevhased on‘the’hoysf'ounvalues'and:appraisals of
opportunlty;1nhereas,dparental encouragement_otythe‘female studentsvtended~
to relyimore.heavily on:famlly‘factOrs'(lte,, fatherlsdoccugationnand V
famlly slze) andlacademic‘performance-(l;ei,;ayerage'marks). Tohrecelye
vﬁencouragement; it.appeafs’thattthe boys only.haue’to:state thelr‘lnterests,"'
| nhereas the/girls must prove themselues or;.at'thefveryilea;té give?evl-
dence of potential.‘vIn this sense,dsystemsiof‘sponsorship_and allocation

of opportunltles 1n 51ngle enterprlse communities tend to favor males

These results concur with those of a prev1ous study reported below._*
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- Boys generally seem pressed toward higher (.
education and elite status while girls, it
would seem are allowed to strive for a place

" in the educational and occupational hier- -

: archy (Schwarzweller 1976: 214).

| Methodological .

Discussions pertaining to the'postindustrial7prolongatlon of the
iadolescent‘experience,_especially thoselreferring'to the.%itension of the
number'of years of formal educationl(e,gu, Sehald, 1977: Sl), raise
quéstions with:respect tofthe.locussof,occupational decislon making.

Does future occupatlonal placement st111 qualrfy .as ”one of the most
1mportant dec1s1ons the person may make durlng the adolescent perlod“ '?
tPlcou and Cosby, 971:'307)?' ‘oeslmddlflcatlon of occupatlonal goals
_Yaccompany high school graduatlon or is it convenrently postponed untll
,'lnd1v1duals are confronte¢ w1th thoughts of college graduatlon? Empirlcalfu
’hev1dence tends to support the idea that.students Stlll wrestle w1th edu-"”
catlonalland occupatlonal_rssues fairIYfeayly;ﬂ For examplé" Davls (1965
49) concludes.thatvchangesjin career’cholcegduring college relnforce,.
'lfendenCies establishedeearlier;,‘ThehtrendS'd{sgovered‘were'toVard:--

o

accentuation not the reversal of, pre college dec1310ns Accordlng to

"p Davis (1965 31), the last two years of high school form the most strategic

v‘period for vocatlonal choice Needless to say; thls rs precrsely the tlme
span represented in 5513 study L .. | | | |

As pointed out by Della Fave (1977 373 and 385) most of the research jld
. ‘on aspiratlons 1s strlctly cross- sectlonal and even ex1st1ng 1ong1tud1nal |

p.stu&ies have ‘not proven/helpful 51nce they do not show analyses of changes :

'ln aSplrations_over time.- The present research represents an- advance in

- qu.
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and ‘time two and " their levels of occupational expectation and asPLratlon
congruency/explalned by the varlous predlctive factors were not as large
'as expected The proportion of variance eXplalned by the predictor
}variables ranged from a lowiot 16 6 per cent for the girls' 1evels of
voccupational expectation congruency to a high of 27.7 per cent for the
boys levels of occupational con31stency at time one and their levels of
voccupational expectation congruency Although ‘the proportions of
variance=in thevstudents' levels of occupational consistency and
congruencf exPlained by the selected background factors 1s not as large
'ias expected it is a reasonable gnount conSidering the uniqueness of‘the
. dependent variabies in the context of prev1ous research " The unexplained
ivariation leaves scope for speculation It.is possible that thlS study |
”has falled to identify the apprOpriate variables to carry out the tests :
or that there are me§surement errors in the data, 1l‘»vBecause 6} Qeaknesses
f;w1th respect to some of ‘the ba31c theoretical assunptions and/orvmeasure-hi
;ments,’many of the: Spec1f1c empirlcal generallzations concerning . |
-con51stency and congruency may beiin error
Practlcal '
o

;ihe findings of the present study also have 1mplicati°ﬂ8 fOf

r

‘*sparents trying to dec1de what constitutes approprlate 1nput and 1nvolve-

.ment on ﬁhelr part By,prov1d1ng informationfon,the~inconsistenCies and

?

_ R For example the ‘use of ”difference»scores" in operational-'
1zing the dependent variables has drawbacks. Haller and Portes (1973 53)

point out that" ”because such a score is not .a 51mp1e measure but a' " -

' composite of initial and terminal p051tions, 1ts statlstical manlpulation
1is fraught with difficulties;" R : YT T




occupations and thé lengthening of their average work'tenure necessitates,

Foa re;thinking of some‘of‘the traditional'views}on female involvement in

the labor force (e.g., women's work as a short term expedient and the-

~

,incompatfbillty between worklng careers and home maklng) by some parents
and teachers., Those adv131ng glrls now - 1n hlgh school should take 1nto'

uconsideratlon that these g1rls "may typlcally be. expected to spend .

twenty-flve years ‘of their remainlng 1ives in the labor force" (Borow,
‘1966 379) ’

: g 4
Further investlgatlon of the simllarltles and differences in male
and female workérelated values, opportunity orientations and patterns‘of

aspf?atlon and expectatlon is warranted If differences are.discovered

the questlon of whether they are attrlbutable to att1tud1nal or structural

L]
»

factors still_remains. B B e >
Previous studieswaCusing on theVdevelOpment.of occupational
.1mot1ves and roles cla331fy hlgh school students as - "pre employed youth” -

f(e g > Borow 1966 374) ThlS label constltutes an accurate representa{

‘tlon w1th respect to regular full t1me employment but doesbnot‘COVer the,

2

ACOnsiderable number of’contemporary students whofWOrk.part-time.‘ Lip i}"’

-Serv1ce has been glven to: the linkages between early work experlence (e g
(3 . ; E

':v-after school weekend and summer Jobs) and eventual occupati?hal place?

__ment However, the 1mpact of this type of exposure to the occdbational

'7Qbstructure and speciflc vocatlons therein remalns to be explored

L

Boundarles between school and work are becoming blurred in another‘ )

"way. Many students can antlcipate contlnuing thelr education after enter-'

”ing the 1abor force.l A»variety Of;learning experiences,(e;g;;”eVeningx“

,classes;;refresher,COurses,'inFServiCE'training programs, industry- °

, | 192,
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il

. . L]
no one runs-a race without a finishing line, and drifting boats don't

get very far." ) /
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CENTER FOR SETTLEMENT STUDIES

- THE UNIVERSITY OF MANITOBA

STUDENT QUESTIONNAIRE

Name -oog.-.o- 900 000 000 r b0t e s esr s s st s 0000t es et ecsscen Pecoce

“ (Last Name) (Given Names)

This questionnaire deals with your family background, your education
and your future occupational plans. Please read each item CAREFULLY
and answer EACH.question as best as you can,

The answers you give will be held in strict confidence. After the
‘replies of all the students have been gathered, they will be analyzed
statistically by méans of an electronic computer. Although this is an
attitude questionnaire and not a test it is important that you express
your own ideas without discussing them with your neighbours.

To answer, please follow the directions given with each question. If
you do not understand a question, please have the person giving you
this form explain it to you. ’ :

Your co-operation 1s greatly appreciated.

a

I. YOU AND YOUR FAMILY
1. Sex: Check one.
1 © Male

2 - Female | : ‘ o \\;__;«E
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What 18 your present age? Check one.

1 15 years 5 19 years
2 .16 years 6 20 years
3 17 years . w7 21 years
4 18 years 8 - over 21 years

What is your father's occupation? " Be as specific as possible.
For example: sales clerk in Hardware Store; owns bakery

- and has four employees; self-employed welder. (If your father is

not living, indicate what his occupation was.)

[}

O 0O~ O

You believe that your father's job is: Check one.

1 a very good job _
2 a fairly good job . , -
3 not afoo‘d job

Is your mother employed outside the home? Check one.

’
=

1 ' employed full-time B -
2 employed part-time
‘not employed

-

What is ydgr father's education? Check one.

some grade school
completed grade- school.
some high school ,
comple'ted high school .
completed high school and also had other tralning,
for example: technical training —
some university : ’ .
university graduate

some graduate work - ‘

graduate degree (M.D., M.A., Ph.D., etc.)

T

e
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SN

1]

What is your mother's education? Check one.
y V

- some.grade school
completed grade school
some high school
completed high school

B W N

lll‘llvlll

some university _ :
university graduate -
.some graduate work ‘

graduate degree (M.D., M.A., Ph.D., etc.)

O ® -

How long has your family lived in' this community?
less than 2 years
2-3 years

4-5 years

6-7 years
8-9-year§

O 0~

1111

completed high school and also had other tralnlng,'
for example: business course, teacher training, etec,

Check one.'

10-ll‘years_
12-13 years
14-15 years

more than 15 years:

11,

10.

11,

. What program are you taking in school? Check'ohe.

PLN -

I

SCHOOL LIFE AND EDUCAYFON

Ihe'néme of’der school is .;,,...}...,....;...;..

Compared w1th most others 1n your class how would you rate your

leadership abllity7 Check one

below average ability

1
2 average ability -
3

above average abllity

¢

Commercial Course
General Course
University Entrance °

N -ﬂ

Other (spec1fy ;.............;.......;..;..

“llf'lll.

239,
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13.

14,

15.

00~ O L1 (W N

| If-l'\‘l gl

w»n s W -

e

~ What were your average marks in Gréde 10 and 11 subjects?

mostly C's"

Check one. -
1 mostly A's ‘ 6 mixed C's and D's
2 mixed A's and B's 7 mostly D's
3 “mostly B's 8 mixed D's and F's %
4 mixed B's and C's 9 wmstly F's
5. - NIEN .

When you are finished‘high ochool, what are your Blaﬁs.for»further

education? Check one.

No. further education

Business College

Nurses Education

Teachers Education

Technical- Vocational Tralning (spec1fy course cedisesenne
_. Community College (specify COUTSE . ,...i.veivunsesnnssnns

Other (spec1fy ..............;u...;,..;..;....;..a.......

If you were completely free to choose, what would your plans for_
future education ‘be? Check one. .

No further educatlongjb

1 ;
2 ‘Business
3 " Nurses. Educatlon ‘ ,
4 . Teachers Education -~ = ’ D - ‘ »
5 - ‘Technical-Vocational Training (speclfy course .;.;.;.;.;.)‘
C6gp Community College (specify course ...............;.......)
7 __.__' University (Specify COUTSE ... .iiisesesessnsnssasnasnosia)
8:__;__ Other (SpeC1fy .;....,.,..;.,.....b.....‘,..,.......;..;.)

Reallstically speaklng, how good do you think your opportunltles

6@re for obtaining the k1nd of educatlon you want7 Check one. -

~

o very good
o good .
= ‘not too good
. poor ‘ '
non-existent °

)
)
- University -(specify course ...,........;;........1,,....3)»

240,
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16. Please explain why you feel that your opportunitles for obtaining
the kind of education you want are very good good not too good
poor or non- ex1stent :

B3

J’tl7. Concerning your education whlch of the follow1ng best applies to
" your father7 Check one, . . , Lo

S N My father has strongly encouraged ‘me to continue
2 .- - My father has .given me some encouragement to continue o
3" My father has encouraged ‘me  to graduate from high school S
. and. then - go to work, . : *:Q
4 - . -My:father has encouraged me to qult school now and work o
5__ - My father has never - sa1d much about it, o

1

*lS,f‘Concernlng your educatlon which of the follow1ng best applies to_hd”"
- ”your mother7 Check one, T S R \

D My mother has strongly encouraged me to continue ,
g My mother has ‘given me  some encouragement to continue. o
3. My mother has encouraged me to graduate from high school
: ‘and then go to work. R ; .
4 . - My mother has encouraged me - to quit school now and work .
5 _ My mother_has ‘never said much about it. : -

‘ . ‘ . R T SR
19. Concerning your educational plans, Wthh of thevfollowing would*.

'you say has 1nf1uenced you the most7’ Cheek one, . - ;
I Father S , Dol / :
-3 ‘Both parents equally R S e
‘4 - The teachers in your school
5. Ome particular teacher or guidance caunselor
6 ‘Friends at school
7 ~ Friends not attending school
8 ' Relatives . _ . ‘
9 Other (specify ;;;.....;..{..;;,' ..... },;l......;;};w.;;.{.)-

-5 <



- 20.

',‘f)'

nTo'HéIp‘me achieve -
- a secure way of
j,life

get . out of an education.

v

,fTo develop my mind o
- a@d enable, me to o
©formulate my own ideas- o

fﬁbeliefs and values B

"To help me get a good S
paying job and become =
'Veconomically 1ndependent,‘,

'ifTo develop the'",; o
~ability to. get along R
~Vwith people :

To help me iin
;:understand'j AR
myself better .

To' obtain prestlgey.f
“and a high social.
gposition invthe

B community

Y

h)

To help ‘me become’ ‘
a good citizen in -

. my'c0mmunity

To develop the
knowledge and .

8kills ‘applicable

to.a career

1

, -'VERY s
'UNIMPORTANT

2

3

" VERY
* IMPORTANT

g

'People place .different degrees of 1mportance ‘on the various
purposes an education serves,
of the following statements is in describing what you want. to

‘To indicate how important: each is to"
you, CIRCLE ONE of the:numbers frodh 1 to 9, with l 1nd1cat1ng Lo
VERY UNIMPORTANT to 9 lndlcating VERY IMPORTANT . S

Indicate how important each’

9

262,
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 This ipVQIVesjwhat kina:of;work?hJ"'

: :_you like to" go into7 (Give name of occupation )

!'a24ﬁtlihis'inyoiveehwhatfkind'ofprrk?zlt-tmf o e

2,
o *are for obtainlng the Occupatlon you want7 Check OHE-:f“

o oo SR : R

o

.YOU AND YOUR FUTURE OCCUPATION

After your education is completed what occupation do you plan -
- to go into? (Give ‘name of occupation ) , v

’

If you were completely free to choose, what occupation would

”}ﬁ\c}'ti-‘

Realistically Speaking, how good do you think your 0pportunit1es ,jj‘w

, B very good
' good ' o
Y not too good R ST
poor .. ._x' S e L e . _ ,
non-exxstent ”f,”“»_f~"»c,7_if~ AR S DT T

] ERTR oy

Please explain why you feel that your opportunitles for obtainlng

. 'the occupation you want are very good, good not too good, poor or ’

'Jnon ~existent:.
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31,
-~ _ you say has influenced “you the most?

.v:29;

f'.vbfapplies to your mother7'

1

2

3
'
s
6"

7

8.

9

Specify

_Concerning your future occupation, which of the following best:
: applies to your father7 :

-yeS’,'
- no.

TS D

i After completing your education, would you - 1ike to work in your B
present commun1ty7 ; : '

Check one

®i

R

If you wanted to work or could work in a’ community other than .
»your present community, where would you go’ . :

My father

“.most jobs

'vfMyvfather

2
&
5,-_-.

My father

My father
My father

: most jobs:

".Myhmother
~-most jobs.

'My mother

2
3
S 4,%

““most;jobs

[

oMy -mother’
> y mother

My mother

Father
“Mother

Check one. ’ e
wants me. to get a job that is better than
around here. e
wants me .to get a very good job

has ‘never said much ‘about- it

‘does not care what 'kind of’ Job I go into.;f;h

wants me- to get a- Job that 1is as good as
around here. (";wna.b : T

fConcerning your future occupation which of the following best

Check one

wants me to get a job that 1s better than

244,

around here. R T RS NP

wants. me to: get a very good job

hds never said much about it, SR v
does not care what kind of job' I go. 1nto e

wants me to get a job that is as. good as . .

around here

Concerning your’ occupational plans, which of the following would, :

Check one.

Sy

RO

Both parents. equally ‘

The teachers in your school :
' One. particular teacher or guidance counselor

Friends at school - '
‘Friends not. attending school

Relatives

Other (BPeCify . ""‘O'O 'a'obo o'o,o‘o LA n L o’o"o .‘:.v.‘.'. . c‘o L) -J."o . o-o -oan) :
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b

from'1l to 9, withdl indicating VERY UNIMPORTANT to 9 indicating

-.‘}

a good deal of 1l,;, 1 2 .3 4 5 6 7 »'8;4:9.1

245,

Below is a list of characteristics people look for when choosing
an occupation. To indicate how. 1mportant each of .the follow1ng
is to you in choosing an occupation CIRCLE ONE of the numbers

VERY ) IMPORTANT

-.'VERY;bA 5’_f;ﬁt' '.w=_b . VERY
' ~ ~ UNIMPORTANT e R IMPORTANT :
Stable, secure RE. Ly e A e o a e
. ‘future which this : T~; fz,h 3 4_»'5 -6 , 77'>8f« 2
occupation prov1des

-Chance to use my A R |
special skllls and 1 2-' 34 5 6 7 8 19,13 S

"abilitles

Chance to earn

: ’,fwith people'_f,:f~%".f]v',l".2h 30 4 5. 6.7 89
- rather than alone B e R
-.or with things

':if)'

)

.:;h)f

'1Chance to. be ‘ -_;f'ig’} S T e T
3 :‘creative and » St i 3 e 56T 89
;'.f,original I D e e R

;The hlgh social I T g T e
' 'status and prestige- vl 2 3.4 5 6.7 -8 9
provided by this T e I
“occupation

=y . ’

-Chance to work

Chance”tohhelpv>

“others and contribute {/fl‘7.2b 3f,‘4.ﬂ95'5 6h‘f7‘» 8-"9:'

to society -

The amount of leisure e L e e T
time this occupation -~ 1 2.3 4 5 6 78 9

_provides (good working S B IR N e . ;li l o - J
"hourS“and holidays) L SR, : . il : S o
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[

3}4/ The following 8 queStlons concern jobs., Read each question X
e very carefully; the "questions jare -not always the same., Please
e ".check one . job in- each question., Make sure it is the best
: -~ . ‘answer you can give ‘to the ‘question., Answer, évery question,
— ~'do not omit any. - If you do no& know what -one. of the - jobs is
T ' K Just ignore it. —_— - Ce [ r

j\g§;; ' B L. of the jObs listed in this question,: which is theqbest one A
w S ' you are really sure you can g__ when your schooling is over?ing e
R . Check one. . - oYer

\5\\\\ R S lawyer S R o R el
: - N 2 __ welfare worker, for a city government L e
oy w o N3 a member” of the House of ‘Commons SN ’
o 45\‘ 3'-corpora1 in'the army - _ A
5 - Supreme . Court Justice S LR TR
6 \Qight watchman T;on S e e TR oy
-,'7.., 5 sociologist L T ; S ' S
8 ’
9
0

l

LN

- policeman R . L
district\agricultural representatlve

_ ] L filling station attendant S
- eﬂz,f Of the jobs llsted in this ?uestlon which one would you

”o’ichoose if you were. free' to\choose any one of them .you 1"\

' _wished when ‘your schoolingrle over? - Check ome. il T

N

dlrector of a 1arge cor;oratioh
undertaker R T \3\g< R . S
banker‘ : f:f' L 7>\\\.Tﬁlff.--s‘i ﬁf*f;~“".=';
‘machine operator in a factory R L I A
physician.(doctor) . : ﬁv e T L e
‘clothes presser. in a. laundry R S
‘accountant ‘for -a large buslness o T
‘railroad conductor S e e e
“railroad engineer "T-f AR ) e
singer in a night club ST e ST

;;, ":lfflf-‘lt‘l}*l | u

‘vf.fifff.ﬂ: ,;:3..‘Of the Jobs listed in this question, which 1§éthe best one f _;hﬁ*ff*1§,;i
= PR ‘you are- really sure you can g when your schooling is: over7 L
-»Check one, - : : :

'

2

nuclear physicist 1’»3$‘-' et e N
‘reporter for a da11y<EFWSpaper g ‘
district judge s I R T EETUN s e
barber = = LS "‘. T e g
prov1ncial premier . T : o T
soda fountain clerk . TR
biologist SR -
mail carrier ==~ AR : ‘
official of an international labor union I
farm hand A ST :

OWVWENOU S WRN hAf"

i

g
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4. Of the jobs listed in this questlon,‘which oné would yOU',
-lrchoose 1if ‘you were free to choose any one of them you
.;wished when your schooling is over? Check one. .

\ psychologist L e T‘\ ‘

_ manager. of a small store in a city = _
head of a‘department in a provincial government_-/’
clerk. in a store : v ‘
cabinet member 1n ‘the federal government

‘jani'tor L
musician in a symphony orchestra'

‘ carpenter . - . R
g8~ radio announcer ¢ - .

10 coal;miner_, L

A

l.-lfli'l”l | l

5. Of the “jobs. llsted in this question which is the best one.g,"-'
"' you ake ‘really sure’ you. -can get by the time you are_ y
old7 Check one, . ..o , S R

-,{

civ1l engineer .
bookkeeper : =
> 'minister, prlest or rabbi'

—————

3’! l

city bus driver ; - L
diplomat in the: Canadian Forelgn Serv1ce R :
farm renter o N o S .'~r -?h ;VK;-Teh,;
‘author of novels - RO R
plumber

newspaper columnist

o o T

L

1O W00 LR WN

;7*;_\ ARG : cog e : _ -
6. -Of ‘the jobs listed Ain this questlon which one would you»_
S choose ‘to have whén you are 30 years old if you were. free

to have g;y one of them you w1shed? Check ‘ome. - :

1 airline pilot R
2 insurance agent e
3 ‘architect R
R milk route man S
5"+ mayor of.a large city e
6 | garbage collector * = ... E

--.jf-u iy




T

-~ . . "~ e

. 7a:j0 Jobs llsted in thls question, whlch is the best one g i f,
L } L ou are yeally sure you can get by the time you are x 'S .
v o R old’ Ch@ck one, : S ' .

'ﬁ,wl ’ artist who palnts pictures that are exhibited in

o galleries " N\, .
2 travelllng salesman for a wholesale concern .
3 - chémist =
; o 4 truck .driver 4
' Sy college professor
6 street sweeper - -
"7 .. building. contractor = ! - o
8 local official of a labér union .
9 electrician.';.v RS .
i R restaurant,waiter‘_
8Qt of the jobs listed in thls question whlch one wou )
-~ choose to-have _when you are 30 years old,- 1f you were free B
ko have __z of them you wished7 Check one.’
P A;l. f"'owner of a factory that employs about lOO people
~— 2 playground director : : S ’
3N\ - dentist : y
4 \_lumberjack . N '
5 . Bedfntist. - TR x
6 . shoeshiner! - . o ipeio U
7. .. public school teacher R “J “‘f'f R ) '
"8 __ owner-operator of a lunch stand A
©. 9 trained machinist . , : /&y
N 1o *‘.thockworker G
i ; ; 2
Please check to. make certain that you have answered all
_ the questions. B T e R
_ Thank you very much for your a331stance. '!.‘57' )
g Ce120- ,
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TABLE B-1

250.

Frequency Distribution of the Independent Variable: \
Leadership Ability for the Male Students.

Leadership Ability

Below average ability

-Average ability

Above average ability

- Total -
Mean 2.152
Mode 2.000
Kurtosis 0.013

Minimum 1.000

Code Absolute
Frequency
1. 12
2. 88
3. 32
0132
Std Err 0.649
Std Dev 0.559
Skewness 0.041
Maximum 3.000

Relative

Cumulative
Frequency Frequency
% %
9.1 9.1 )
66.7 75.8
24.2 100.0 )
100.0
Median 2.114
Variance 0,313
Raqge 2.000




TABLE B-2

251,

Frequency Distribution of the Independent Vériablé{
Leadership Ability for the Female Students.

e —

" Leadership Ability

Below average ability

Average ability

_Above average ability

Mean
Mode
Kurtosis
Minimum

Total

2.008
2.000
2.333
1.000

Code Absolute

Frequency

1. »12
2. 105
3. 13

130
Std Err 0.039
Std Dev .0.440
Skewneéss <0.039
Maximum 3,000

Relative Cumulative
Frequency Frequency
% g

9.2 L 9.2
80.8 90.0

10.0 100.0

100.0

v

Median : 2,005
Variance 0.194
Range 2,000
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TABLE B-3

Frequency Distribution of the Independent Variable:
Expressive Educational Values for the Male Students.

b —
Educational Values: Code Absolute Relative Cumulative
Expressive Score Frequency = Frequency Frequency
: % : %
6. 1 0.8 0.8 -
10", 1 0.8 1.5
11. 1 0.8 2.3
12. 4 3.0 5.3
13, 3 2.3 7.6
14. 4 3.0 10.6
15. 7 5.3 15.9
- 16. 6 4.5 20.3 '
- 17. 2 1.5 22,0
18. 5 . 3.8 25.8
19. 3 “ 2,3 28.0
20. 3 2,3 30.3
21. 6 4,5 » 34.8
.22, 7 5.3 40.2
123, 5 o . 3.8 43.9
24, 6 4.5 48.5 -
25, 5 3.8 52.3
26. 9 - 6.8 59.1
27. 12 9.1 . 68.2
28. 13 . 9.8 78.0
29. 4 - 3,0 -81.1
30. 6 4.5 85.6
- 31. 1 0.8 86.4
32. 6 4.5 . 90.9
34. 6 4,5 95.5
35. 2 1.5 97.0
36. 4. 3.0 100.0
Total . » 132 100.0
Mean 23.750 ' Std Err 0.588 - "Median 24.900
Mode + 28.000 - 'Std Dev 6.758 Variance 45.670
Kurtosis . -0.673 Skewness " =0.249 Range 30.000 -

Minimum . 6.000 Maximum * +  36.000




Frequency Distribution of the Independent Variable:

™

TABLE B-4

/

—

Expressive Educational Values for the Female Students.

‘Educational Values:

Expressi

Mean
Mode
Kurtosis
Minimum

ve Score

26.508
30.000
1.355
6.000

10.

23.
24,

34,

Code .  Absolute-
Frequency

O o0~ O

12.
13.
15.
17.
18.
19,
20.
21..
22,

25.
26.
27.
28.
29,
30.
31.
32.
33.

e - : '
NRNOOESPVNORNFWE R e e

35.
36.

3

Std Err
Std Dev

 Skewness

‘Maximum
4

[
NN OO0 WL O N

130

0.557

6.355
-1.191
36.000

el

Relati
Freque
o

oMvOoCoODOoOOOOoCObO O

T v NN D
LTI R 00 ~1 00N £ NN b 1 00 Oy = U1 00 W G0 00 00 0O 0 00 00 B 0o

HE O OWNOWV LYWW W W W R
LY L) . - - Ly LY . - . [ [ [ - L) ..

ve Cumuiative
ncy Frequency
A g

OOV UFTWWN—~O
* s 0w - L) 8 & s s s s s
MOV O DO WL

=

NN
oV W
Pl

N

$29.2
32.3
38.5
47.7.
- 53,1
62.3
73,1 ,
80.8
' 84.6
90.8
96.9
98.5
100.0

100.0

 Median  27.929

Variance 40.391
Range - 30.000

253,



TABLE B-5

{

Frequency Distrihbution of the Independent Variable:
Instrumental Educational Values for the Male Students.

-

Educational Values: Code Absolu

Instrumental Score

. Mean
_ .. Mode
o Kurtosis
' Minimum

14.
16.
17,

19.
20.
21,
22..
23,
24,
25,
26.
27,
28,
29,
C30L
31,
. 32.
33,
34,
- 36.

- - ol e ) . '
LUUNHEOOOULPOORDOIOEFRNWWERE N -

" Total = 132

25.144 ' Std Err
28.000- - std Dev
0.746 . - Skewness
4.000 - Maximum

te

Frequency

Relati
- Freque
A

[ 4

MLWWLWWLWERARrPRPRYNHFOAOALOUMAOWLWRDRNWO NGO OO
. » - - - L) . - - - L] - - ) - LY L) T e . . - -

0
8
3
8
0
1
1
4
6
5
5
0
8
8
3

8
8
8
5.
.8
0
3
3
8
1

ve . Cumulative

ncy F

N

\O O 0
WO

O NP P WWR )
RO®ODWAWAdHRNmLMWOaSw e o
PO LW TSP IAPEeRFLD G

requenc
A

f -

IO R OO OO W I~ 0O W\ I oo w L e

R

(¥
~4
~

100.0 -

100.0

0.513

5.898
-0.671

36.000

Median
Variance
Range

26.000
34,781
32.000

254,
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TABLE B-6

O

b

Frequency Distribution 6f:théjIndependént Vériable:
Instrumental Educational Values for the Female-Students.

e

Educational Values: |

Instrumental Score.

Mean -
Mode -’
Kurtosis
Minimum

18,

- 20.

25,

o280 1

33,

-Total

25,185

28.000 .
-0.046
7.000

12,
G PO
14,
15.

22,
23,

30,

Code  Absolu

] Freque

=)

Mk

OO NP U NN NP 0OV SO WW NN N

16.
17.

19.

21.

24.

29.°

31.
32,

34,

N

130

Std Err
Std Dev
Skewness:

- Maximum

te
ncy

0.529

6.032

-0.641 -

34.000

Relative . Cumulative
Frequency Frequency
0.8 0.8 -~
0.8 1.5
1.5 3.1
1.5 4.6
0.8 5.4
1.5 6.9
2.3 9.2
2.3 11.5
3.1 14,6
4.6 S 19.2
3.1 22.3
3.8 26.2°
3.8 30.0 7
6.2 36.2
6.2 - 42,3
S 3.1 45,4
5.4 1 50.8
6.2 - '56.9
~13.1 70,0
3.8 73.8
3.8 7.7
~6.2 83.8
5.4 ,89.2
6.2 . ©95.4
4.6 100.0
‘s
100.0 %gb
Median 26.357
Variance = .36.384
Range 27.000

255,



"TABLE B-7

Frequency Distribution of the Independent Variable:-
: .Expre331ve Occupational Values for the Male Students

Cumulative .
‘Frequency

~ Relative
Frequency =~

"Absolute

~ Occupational Values:' Code =
Frequency

Expressive Score . = -

¥ SR o,f\\\\g;\} ‘ 0. 0.8 .
: . \'\;V4; BN 1 0. 1.5

= i 10%. PR 'O;"‘ S 2.3

1. 1 . 0. 3.

12, 1 0. 3.

15. 1 - 0. &

16. 3 2. 6

17, s 3. 9.

18. t2 11,

19.7 2 12.

20. T v 18.

21, 12 27

220 33

.23, -39

= 24, 43

‘Mean . -
Mode
Kurtosis

Minimum -

..Total

25.553

W W
N
CRY
[

34,
36,

21,000 -

1.362

0.0

(3]
(@ o]
.

NN
~ O Ln
] . .

w

w
W

~

r
©
WLULUH YO R OL S oo

132

Std Err

Std Dev

Skewness
- Maximum

‘

6.513

-0.830
36.000

0.567

(Y

8 .

8

8

8

8

8

3

0

5

5

3

1
S
1
550
8

3

8

1
.0
.8
.3

3

3
.8
.3
.3

rolv(» ura>U10\u>o\usUiu::~o~om01mn~pe
- . e . . - PO . e

100.0

'fMedian

Variance

. Range

6

. . . : . LIS . . .
CNU NP OIUOVWORDONO S WWNYLES®®D U O

25.929
42,417
© 36.000
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'TABLE B-8
, Frequency Distribution of the Independent Variable: /
+  Expressive Occupational Values for the Female Students. -

. . N ) LT - | X <_>’

Ogcupational Values: ~ Code Absokgte - Relative . Cumulative -
- Expressive Score © .  Frequency - Frequency . Frequency =
v h Z 7° -

B T
9.
Sl
S 12,

' SEEE TR < DO
LS 16y
AR R L FEEE

21,
230
25,
26!
28,
29.
30,
U3k
32,
33,
34,
35,
36,

E N Y

-

e Rl e . N
HWUTRNNON®EUUWOKWU » Uit U000 ® 0 0

o e

OCWVWANOPOWULHLEOUNREULO WS ®EIE WU ® .

IO WU W NN NN N S

[ el
O
— [

—
N

— :
— o0

(9%}
OO F OO0 ORNFWPROREFAWHOBAUNWWN - O
. : - . . . R 3 - (3

T O D D 00 Q0 DY LTS L R R B g b

&
WM PO VWO NO PR UNWONE L HHHO OO0
) L) L] .- 13 - (Y ‘e N L) - . . 3 - - . K "

CTotal o 130. . 100.0

"Mean  °-28.169 Std Err - 0,503 - Median ~ 29.286
Mode - 29,0000 - Std Dev 5.731 - Variance . 32.839
Kurtosis = 3.160 = -  Skewness  -1.565 Range - - 32.000

Minimum . 4,000 -  Maximum 36,000 - |

s S50 Haxdoun a1




" _Mean 24,262 Std Err
. Mode © 24,000 - Std Dev

" TABLE B-9

Frequency Distribution fo the -

- Instrumental Oc¢upational Values

IndgpeﬁdehtuVariéblei
“for the .Male Students,

- — ————

Occupational Values:  Code  Absolute .~ Relative - Cumulative
‘Instrumental Score - '

st

0L\
1. N\
o ey
R
'.'16;-_   s
S P
19,000
200
21,
S22,
:':23. L e
2,
250
26 e
27,
g8,
29,
30.
31,
33,
. 34. .
-35,
36.

o,
N A

R s o U I R e R R N e i

—
(W% ]
RN

T°~é1l

)

Kurtosis -~ 1,544 . . Skewness

* ‘Minimum 0.0 . Maximum

[

" Frequency " Frequency - Freq
‘ i B A

‘ R
I wro-wroee

-~ 0.507 - 'Median

o

NOFRONWOEERAUNBUROWLWWOOWLWONEL OO
WOV OWO HWWOWWOo O ®0®®ED MWL
{
W
&

©.100.0

) &

5.625 ‘*flx,Variance‘"
-0.635 -~ Range.
36.000«

u

24.500"
33,925
1361000

ONOURNVAPUHWONHONNE DM HWO W

ency
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: TABLE B 10

Frequency Distribution oftthe Independent Variable
, Instrumental 0ccupational Values for the Female Students

Occupational Values ) Code» AbSolute © - Relative - Cumulative
Instrumental Score O Frequency .. Frequency .- Frequency

. -

ya

P OWROFWN OOV EWLNO

R A ey PP SR R \ :
ORNVANONORHNINOONUO LY OWNWOEGHW® .

SN - R U N N IR

OOV FLDVDEOWOW—IDOND S

2. .

N
)
FHFWWNOO O O S WWOSIROWUW RO WR - NWR R R RN —

O RNRNUR R LWLIVERNOLWRWHRRHOWRNFO OO
M O S e S S S S . .
oowwl-\o\roc\»—l\n;\mwxo-{-\l—‘mooknoxwmoo»—‘umoomoowoo

.“_" .
O O OO O~ ~J

s :

. Total 130 . 1001-% o

Mean'v 22.25% Std ‘Err . 0 616 T 'tMedlan'.',\23.591”
“ﬁ% Mode © 24,000~ -stdDev . - 7.024  Variance - 49.338
.~ Kurtosis .. -0. 030 ‘Skewness .. -0.641 - Range 35.000
" Minimum © 0.0 Maximum - - 35.000 " T
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o

AFrequency Dlstribution of the Independent Variable
Educatlonal Opportunlties for the Male’ Students.‘

i

. / L. . X ]

' .'::Code : » Ab‘sb:lp,:.te e Relative
. . Fre?pency Fréqpency

. L : g

'LEducatioﬁal ‘
 Opportunities =

" Poor i‘f\‘ , 4.5

‘Not too good- 2, 14 -10.6 -

Good - :‘” v?"njﬂKi. o 3,;? I3 _55,3"

Very good - 4, 39 ‘29.5

———

. Total 132 '100.0

: Medlan
. Varianc

"0.066
0,760
-o 802

X2 000"*»

Std Err”
“Std Dev
4 'Skewness
o Maximum

73,098 0
| - 3000
.Kurtosis. . 0.817

" Minimum T\\ 1 000

Mean .

100 0

Rgnge B

o Cumulafive '
Frequency

gy
4.5

15;2{ -

70 50

S TR
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TABLE B-12

Féequency Distrlbution of the Independent Variable
Educatlonal Opportdhlties for the Female Students

_.f Educationale
.- Opportunities
Poor.
Noﬁ'tOO'good _
Good .

" Very good
: . s 1 : -

" Total

Meaﬁev[{ﬂ7;]3}ooé

~ Mode. ' - 3.000 ' _-
- Kurtosis' *.-0.102 - .

f’MLnimumﬂ"-i;luOOO_;;le

~ Code-

~ Absolute

Frequency -

J21

60°

40

. Std Err - -
~Std Dev

_Skewnes
- Maximum 7 -

s yv~*

130

0.076
0. 867
=0, 667
4 000

.REIative
Frequency

%

6.2

30.8

6.9

46,2

100.0 . .

 Median
'-, Variance .
Range‘

%

6.9

S 23.1
69.2

100.0

©3.083
0,752+ .
3.000

Cumnlatlve o
Frequency '

261,
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. TABLE B-13
Frequency Distribution of the,Independeﬁt;Vafiabler

' Occupational Opportunities for the Male Students.
\ : ) . o

°

L.bccupafiohal .. Code Absolute Relative Cumilative
‘Opportunities .~  Frequency ' Frequency Frequency:
B _y : e ) " . v7°~ N a/o I. .

Poor’ 1. 12 9.1 el

1 : v LT .

Not too good - - 2. 1 21 - 159 . - 25.0
Good - 3. 6l o 46.2, - T71.2

‘Very good 4.0 3. 288 . 1000

s Total S 132 100,00

Méan . 2.947 -+ . Std Err . 0/079 - Median . 3,041
Mdde} -~ - 23,000 .+ - 'Std Dev ~ -.902 . - Variance - 0.814 ‘.
1 . Kurtosis = -0.223 ° .  Skewness - - -0.655 '° = Range - - 3.000
SRR Minimum - 1.000: - Maximum 4.000 S “

1‘4,;" -
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A - TABLE B- 14 (’ k

A “ c M

) E :Frequency Dlstribution of the Independent variable: -

“\ R Occupational Opportunities for the Female Students:;
;gccupational “Code ~ Absolute Relatlve Cuﬁulative
Opportunities . * Frequéncy Frequency Frequency

o . Lo ) 70 Q. °/° X
{poor 1. 1 8.5 8.5
: ) L o ’ o
Not too good 2. 3z . 26.6: 33.1
i ‘ ~ = o C . v o
- iGood 3. 67 o 5L1.5 84.6
2 T g , e _ )
Very‘QOOH ‘ 4. ,?%: S e 15.4 - 100.0
Total * - , 130 100 40 /
. . . ) A - ) :
‘Mean . 2.738 Std Err f% 0.072 -~ 4 Median-: 0 2.828 9
. ‘Mode . 3.000 - std Dev. *' = 0.822 . v Variance  0.675 -
. Kurtosis'  -0,204 .~ Skewness -0.416 -’Range. - 3.000/
‘Minimum. - 1.000  Maximum - .00 e : \\& o
T, N
Wb ‘

263.
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TABLE B-15

- Fréquency Distribution of the
. Father's Occupation for th

-

Independent Variablé:
e Male Students.

i)

4

Father's Occupation Code  Absolute Relative Cumalative
' ' - Frequency . Fréquency Frequency
) | . o R
/ B
27. 1 0.8 0.8
A 29. 4 3.0 3.8
.30, 15 11.4 15.2
|31 4 3.0 18.2
5. s 3.8 22.0
33. i1 8.3 30.3
.34, 4 3.0 33.3
' 35. 15 11.4 44,7
37, 3 2.3 47.0
L . 38. 6 4.5 51.5
L - 40. 7 (5.3 . 56. 8
P 41. 7 "\543”"”' 62.1
43. 3 2.3 64- 4
. 44, 1 8.3 72.7.
R _ 45. 3 2.3 75.0
{ ‘ . 46, 2 1.5 76.5
: h » 47. 1 0.8 77.3
; 49, 3 2.3 79.5
52. 3 2.3 81.8
53. 1 0.8 82.6
56. 4 3.0 85.6
: 55. 6 4. 90.2
59. 1 - 0.8 90.9-
, 60. : 1 0.8 91.7
61. - ! 1 0.8 ° -92.4
62. 1 0.8 93.2 .
66. 1 0.8 . 93.9
69. 1 0.8 94.7
71. 2 1.5 96.2
74. 1 0.8 97.0
75. 2 1.5 98, 5
76. 2 1.5 100.0
Total - 132 100.0
, . , L
Mean 41.598 Std Err 1.028 Median 38.167
Mode : 30.000 Std -Dev 11.811 Variance . 139.509
-~ Kurtosis~  "1.158-~ - ~Skewness - -

“Minimum  27.000 Maximum

264,

1:292-~ -~ Range - - - 49.000 -~
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TABLE B-16

Frequency Distribution of the Independent Variable:
Father's Occupation for the Female Students.

g 3

=
Father's Occupation Code’ Absolute Relative Cumulative
. Freguency Frequency Frequency
7" %
28. 1 0.8 0.8
A 29. 4 3.1 3.8
30. 12 9.2 13.1
31. 6. 4.6 17.7
, 32. 4 3.1 -20.8
. 33. 12 9.2 ‘BO.Q?
34, 6 4.6 34.6
35. 11 8.5 43,1
37. o1 0.8 43.8
38. 2 1.5 45.4
40. 9 6.9 52.3
41. 10 7.7 . 60.0
43. 4 3.1 63.1
44, 13 10.0 73.1
45, 6 4.6 “77.7
46. 4 3.1 - 80.8
47. 2 1.5 82.3
52. 3 2.3 84.6
54. 3 2.3 86.9
.35, 4 3.1 90.0
58. 1 0.8 . 90.8
65. -3 2.3 93.1
66. 1 0.8 - 93.8
68. 1 0.8 94.6
69. 2 1.5 96.2
AV 1 © 0.8 96.9
3 74, 2 1.5 98.5
.75, 2 1.5 100.0
Total 130 100.0
. . I )
Mean 41.615 std Err 1.006 Median 40.167
Mode 44,000 Std Dev 11.465 Variance  131.447
Kurtosis 1.246 . Skewness 1.308 Range - " 47.000
" Minimum . 28.000 Maximum 75.000 .
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TABLE B-17

(x\// | Frequency Distribution-of the Independent Variable: -

o 266.

i

Father's Education for the Male Students.

Father's Education

Some grade school

Cdmplefed grade school-

Some high school

Completed high school

Completed high school
-and had other training

Some university
University graduate

Graduate degree

7

Total

Mean 3.212
Mode 3.000
Kurtosis -0.046

- Minimum . 1.000

*

. Code

Absolute

Frequency
1. 31
2. 14
3. 41 ’
4. 14 -
5. 17
6. 8
7. 3
8. 4
v
132
.Std Err 0.158 .-
. Std Dev 1.820
Skewness 0.666 -
Maximum 8.000

Relative: Cumulative:

Frequency  Frequency
% %
23.5 23.5
10.6 © 34,1
31.1 65.2
10.6 75.8 &
12.9 88.6
6.1 94.7
2.3 97.0
3.0 100.0
100.0
Median | 3.012\
Variance 3.313
Range 7.000

%
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TABLE B-18

Frequency Distribution‘of';he Independent Variéble:
Father's Education for the Female Students.

' Father's Education Code Absolute  Relative Cumulative .
. Frequency ¢« Frequency = Frequency -
. 7° . 7° .
Some grade school 1. 29 22.3 . .22.3
‘Completed grade school = 2, 20 - 15.4 37.7 . >
Some high'schopl ; 3 42 32.3 70.0
Completed high school 4. 1 - - 8.5 ~78.5 .
Completed high school 5. 13 10,0 88.5
and had other training :
Some university ’ 6. 5 3.8 - 92.3
5 : : . : :
University graduate 7. 7 5.4 97.7
' : . ' L o ¢
Graduate -degree - 8. 3 - 2.3 - 100.0
‘Total - 130 - 100.0 A
Mean °  3.131  std Err . 0.160 ‘Median  2.881
Mode 3.000 Std Dev 1.823 - Variance = = 3.324.
Kurtosis 0.156 Skewness- 0.848 Range =~ ~ '7.000 °

" Minimum 1.000 < Maximum - 8.000
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o TABLE B-19
Frequency Distribution.of the Iﬁdependent Variable: .
Mother's Education for the Male Students.
" Mother's Education ® Codé”' AbsOlutéF Relétive Cumulative
- ' - Frequency - Frequency Frequency
) % - %

Some grade school "~ 1. 13 9,8_'4 9.8

Codbleted grade school 2. -~ 21 15,9 . .25.8
- Some high school 3. 47 (35,6 61.4°
© Completed high school 4, 16 Co12.1 735

Completed high school 5, 27 20.5 . 93.9°

and had other training =~ : ' ' . '

_Uﬁiversity_Graduaté 7. '_ 6 L4 9875

Graduate Degree 8, . 2 - 1.5 100.0

. 'Total 132 100.0

Mean 3.432 | std Err .. 0.136 . . Median .. 3.181

‘Mode- 3,000 . |\ Std Dev 1.559 . - Variance = 2.430

Kurtosis 0.384 . | Skewness 0.650 © Range 7,000

Minimum - 1.000 |Maximum 8.000 : _ , R
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TABLE B-20 :
Frequency Distributionfof the Independent. Variable: s
Mother's Education for the Female Students,
Mother's Education Code .Absolute ~ Relative  Cumulative
: S ~ . Frequency  Frequency - Frequency
DT T e T
Some grade school_v 1. 3 ;20“ - 15.4- . 15-4'.'v
Complétedvgrade school 2. 17 - ‘13.1 28.5
. L o R SN
Somé high school 3. & v e 63.1
 'CQmp1efed high;échool' b 15 115 YV T4L6
/' Completed high school - 5. 27 - 20.8 954
and -had other training - o
~ Some university 6. 2 1.5 96.9
ST | “ Sy
Uniye“rsicy graduate - 7.. o4 3.1 -100.0
> Total 130 100.0
1 . : | | \ '»’. Y B
" Mean' 3,262 std Err 0.132  ~ ‘Median 3.122
Mode ¢ - 3.000 Std Dev -1.507 ~ Variance - 2.272°
' Kurtosis -0.379 Skewness 0.303 - Range. . - 6.000
Minimum ~1.000 Maximum - 7.000

269.
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TABLE B-21

‘Frequency Dlatribution of the Independent Variable : ;n;
' Family Size for the Male Students S

'_family,éize V d”.:' | queve. Abseiute {:;ﬁelét;ve : v:dnmniativeﬁh

. Lo ’ Frequency . Frequency Freqnency.,‘

L o f"zdi o s s
217 182
T o z :’f23.$:', ot
| 44[ s ;‘,,zb.S‘Fd - 6.2
e RN ¢ ‘fild’_zéfa k.', 167 f:,;:84ﬂ8’
e’e{v;;.‘_'Q13 ;j_v"e;"éns }*_:’ 9.7
7. ji‘af:; 1d7 3.0 . 97.7

.. 3 2.3 100.0

© Total 132 - 100.0

 Mean . . 3.932 Std Err 0.130 " Median  ° 3.814° . I
Mode 4.000 ~Std Dev 1,499 . -Variance - 2.247 - .
Kurtosis . .= 0.031 -~  Skéwness =~ 0.518 .  Ramge - ~  7.000 : |
Minimum. 1.000 -~ Maximum .. 8,000 - . -
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TABLE B-22

S Frequency Distrlbution of the Independent Varlable
Family Size for the Female Students._

-

Family Slze ' _:f' :

. Mean

Mode .
Kurtosis

- Minimum

Lol

. .Total -

23,792
3.000°

0.900

©1.000

Code , *

_ Std Err
~ Std Dev
Skewness

130 .

" Maximum

'FAbeoinne.
Freguencxhi
"'nf‘15;4'
_.fizd_}ia
27

1,903

1.145
19.000

'Reletiie,
Frequency
%

100.0

0,167

. Median
‘Variance
.. Range-

%

‘ nCnmu1atine {
- Frequency =

3.337

.3.623
©8.000

PR S
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- TABLE B-23 .
Frequency Distribution 6f the’Ihdependeﬁc:V;fiable:

el - Eéther's'EduéatidnalxEncoupégementf§Qrvfhé Mg1e Student§.

'f'ﬁP}rentai_Eﬁc§Ufagemént:'Codg'; ‘AbéoLuﬁé - Relative . CumﬁlétiVé: ‘,
“FEducation: Father =~~~ Frequency  frequency - Frequemcy =
G s e e e

‘Some encouragememt 2. 29 22,0 4009

) Strongencouragement 3.r : 3 m . " 59 .1 R 9,100.0 |

 c—— e ———c

®

7 roral 132 1000 o

Meam . 2.402 - Std Err 0.069  Median - 2,654
 Mede ' 3.000 . Std Dev ' . 0.790° - Variance - 0.624 - .
-Kurtosis . -0.858 - ~Skewness -<0.849 - Range . 2.000

Minimum~  1.000 -/ Maximum, 103,000 L et

&

Pl
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. TABLE B-24 |
FrequehcijiStribut£¢n~of“the,Indépeﬁdent,VariébI¢;7.
Fathé:'s,Educatiodal'Encouraggment_qu the ‘Female Students.

Paren;alencourégeménﬁ:-Codéf"~%bsolute ‘ ;>ReIat;ve“ .'Cumulétiﬁélf'
Education: - Father  ~ = -  Frequency. ~ Frequency . -Frequency
PEETROR TR I AR S

') ,'Nd encoufagementf- - S DU U I ‘} .-iagé"‘ﬂ v 114;6';
'.séme éncduiageméﬁt_ rf3 .2;f”s ;  §41’.Eﬁ  “ 369" f7:_{- 50ﬁ8
B Sﬁrong §n¢b&ragement :_ Y -3'}ff454;5\’@5j_'f49.2  fx.'b 160.0? “

 Total | 130 10000

Mean . 2,346 - std Err - . 0.063  “Median
. Mode . - 3,000 - . gtd Dev.  .0.723. . . - Variance

Rurtosis  -0.848 Skewness = -0.634 ,"-R§nge"

‘Minimum  ° 1.000°... Maximum . ';.~3;QOO"' 7 S S

oo
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' TABLE B-25

‘."Ffeq%ency~DiStribution-of the Independent Vatiabléfg

- " Mother's Educational Encouragement for the Male Students. .

Parental Ehéburageﬁent: Code - Absolute
Education: Mother = -

‘3».Nofeﬁ%burageQen:l 7

".\\ Some encouragement

.. 'Kurtosis -

Strong encouragement,

S std Err: -

©. o Std -Dev

- Skewness” -
fMakimumi

N ) AA. .84l

.Frequency

12 ¢

Relative ‘Cumdlative

Frequency: - Frequency.

e el

273l 364

4100.0

- +0.057 "
- 0.658
C=1.149
3.000

. Median
- Variance
.. Range . = -

L,

Ty
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~TABLE B-26

;;'fFfequengy Distribution of the Independent Variable:
Mother's Educational Encouragement for the Female Students.

3 ERC

o R RN o L :
Parental Encouragement: Code * Absolute - Relative . Cumulative -

. Education: Mother o Frequency = ‘Frequency = Frequency
No encouragement B 'if 9T 'f,i _6;9 e 'v::.6.9

- Some gncouragement 2. 42 - -~ 323 392

 Strong encouragement . 3. 79 . 60.8. - 100.0 .

Total . 130 . 100.00 .

© Mean. - - 2.538 | - StdErr - 0.055 . Median - -2.677 -

.. Mode . . .3.000 Std:Dev- . 0.624 ' 'Variance - 0.390 , .

. Kurtosis - 0:001 - ~ Skewnéss - -1.020 'fRéﬁgé{,‘;& 2.000 o
© Minimum - . 1,000 ° - ~Maximum-& . 3.000 R T e g
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TABLE B-27,

' Frequency Distribution of the Independent Variable:

 + . Father's Occupational Encouragement f

276.

or: the Male Students.

Parental Encouragement: Code
- Qccupation: ' Father = = .

©

""" N6 encouragement -

Someé encouragement

Strong encouragement,

-

' ;»Meéﬁ‘u';.ﬂ,f2.152  "

“_Mode-isz»CV 3.000

" Kut'tosis'

Lo - '35 .
3. 3155, -

- Std Err
. 8td Dev .
~ Skewmess :

1,437~ Skewmes
- Maximum

 Minimud 1000

 ‘A5s61uté  

2

RSN

. -0.286

C s

- Relative
». .~ Frequency - .. Frequency

0 p

31,8

%

- aLT -

0.071,
0.815

%

26.5

7100.0.

}f-"Kange,é

 Median
© Variance - Lo

Cumulative-
. Frequency

70«

265 . o
58.3

" 100.0

Lo e e

: ‘{.: A

0,664

s
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‘ Frequency Distribution of‘the'Independéﬁt Va%{;blezf &t"' , 4
Father's Occupational Encouragement for' th¢ Female Students. - = = - = .5
. [ - . _ - ) & - .

Pafentél Encouragement: Code Absolute | Relative Cumulative - v RS
" Occupatiom:  Father, - Frequency Frequencys ~ Frequency o N
o . . . T N - O . 7° - - . 7° v .‘ 5

N6 encoursgement 1. 31 238  , 23.8
Some encouragement . 2. 33 - 25.4 . . _49.2
Strong encouragement ~ ' 3. ¢ 66 50.8 .  100.0 - "

CTotal - 130 . 1000

oty

S Meam - . %2,269 ' std Err. ~ 0.072 Median . | 2,515
' 'Mode . : . 3,000 ° - Std Dev '~ 0:.824 - . Variamce = .0.679 - .
"t Rurtosis - -1.319 . Skewness . -0.539 ‘. Ramge’ . . 2.000 ¢ .7 o
7 Minfmum . 1,000 . Méximum“ S0 3,000 R P T IR e

e
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TABLE B-29

B Frequency Distribution of the Independent Variable:
Mother's Occupational Encoliragement for the Male Students.

Ly .
N A

1
A

Parental Encouragement: Code. Absolute Relat;ve Cumuiative
Occupation: Mother Frequency Frequency Frequency
‘ % %
No encouragement 1. - 28 ZI.I_ : 21.2
Some\encouragemeht 2. 35 26.5 ' 47.7
Strong encouragement 3. 69 . 52.3 100.0
. — &
Total 132 . 100.0 .
Mean 2.311  Std Err 0.070 Medidn ' 2.543
Mode 3.000 . Std Dev. - 0.802 7 Variance - 0.643
Kurtosis -1.167 . Skewness -0.623 Range ©2.000

Minimum 1.000 Maxi@um 3.000




&

Frequency Distribution®'of the Indepéndent Variable:

TABLE B-30

Mother's Occupational Encouragement_for the Female Students.

-

Parental Encouragement: Code

Occupation: Mother

No encouragement

Some encouragement
]

- L4
Strong encourdgement

f.’

L4

*

’,J’rMeaN’*<
Mode

Kurtosis
" Minimum

-

2.423

Total

3.000

-0.645
1.000

*

Maximum

Absolute
Frequency
1. 19
2. Y
3. 74
130
std Err " 0.064
Std Dev 0.735
* Skewness -0.859

3.000

Relative Cumulative
Frequency Frequengy
% %
1&%6 14.6
28.5 431
56.9 1100.0
" 100.0
‘Median 2.622
Variance 0.541
Range 2.000

279.
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- ¢ ta
ve S \ " TABLE B-31 ° .
. A .
Frequency Distribution of the Independent Variable: )
Program in School for the Male Students. RN
B ) ‘A\. . . . v
Program in School ' Code - Abéolute Relative Cumulative
Frequency Frequency - Frequency
% %
General course ' . 0. 60 45.5 45.5 A SRR
‘ University entrance - 1, 72 | 54.5 100.0
’ : .
Total . 132 100.0, )
Mean 7,205 std Err - 0.080 Median =~ .583
-Mode 1.000 Std Dev 0.922 Variance 0.851
Kurtosis ~ -.706 _ Skewmess -0.420 Range 1.000
Minimum - = 0.000" Maximum  1.000 .

<

e
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K - TABLE B-32
Frequency Distribution of the Iﬁdependent Varlable o
. Program in School for the Female Students. ‘
"Program in School Code Absolute Relative v"Cumulatlve
~ ‘ Frequency Frequency  Frequercy
. ; %
Commercial 1. 28 21.5 21 e
General course 2. 28 21.5 43,1 7
University entrance 3. 74 ' 55.9 ;iO0.0»
Total 130 . - 100.0 -

Mean t_ 3.023 -Std Err 0.109 ' Median ©3.622
" Mode : 3.000 Std Dev 1.248 Variance - 1.558
Kurtosis  -1.220 Skewness -0.725 . Range -7 2.000
Minimum 1.000 Maximum a

-l




TABLE B 33

Frequency Distrlbution of the Independent Variable ':

Average Marks for the Male Studentsk
7Average Marks " Code ‘. Absolute . Relative - Cumulativef%
Grade 10 and“il U Frequency Frequency Frequency
,fMostly D's 3.0 1 - 0.8 0.8
Mixed D's and C's. 4. . 15 1.4 - - 12,1 0
MostlyC's o s 30 22.7 1348
]Mixed.d”s‘and B's T 6, 60 45.5 © 80.3 i
Mostly B S 7. 14 X 10.6 90.9
R ~ ", L. S . s .
| rfMixed B's and A's 8. 9 , 6.8 97.7.
;Mostly_A s 9. 3 2.3 °100.0 . |
. Total . 132 ©100.0
' Mean 5.833 std Err - 0.100  Median . 5.833
Mode © 6.000 ' Std. Dev o 1.187 Variance 1.316
‘Kurtosis -~ 0,506 - Skewness .~ 0.394.'. " -Range 6.000
o Mihimﬁm" ©3.000 . Maximum .~ '9.000 > o

282
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‘ TABLE B-34
Freduency'DistribuEion of the Indepehdent Variable:
Average Marks for the Female Students.

Average marks:

Code Abgolute Relative Cumulative
Grade 10 and 11 Frequency Frequenc Frequency -
% P A
~ Mixed D's and C'S 4. 5 3.8 3.8
‘Mostly C's. o 5. 10" 7.7 11.5
"~ Mixed C's and'B's 6. 67 51.5 63.1
Mostly B's. 7. 17 13.1 76.2
Mixed B's and A's 8. 26 - 20.0 96.2
~ Mostly A's 9. 5 3.8 - 100.0 -
Total 130 100.0
., N ( ,°> o . . o '.‘ S Ea},
" Mean 6.492 Std Err 1 0.099  Median 6,246
 Mode  6.000 " 'std Dev . 1.129 . :variance ' 1.275
Kurtosis  -0.176 ~ Skewness 0.282 . Range . 5.000
Minimum®© - 4.000 © Maximum - - 9.000 : o
. . 6. 1

283.
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‘Frequency Dislribdtibn.of the Independent Variabie:
@ental Ability for the Male Students. - L

L

st

TABLE B-35

284,

] . . I

e ———

Mental. Ability

Total

. B
‘Mean' -~ 2,167 . _Std‘Err

. Mode - 3.000 Std Dev
" Kurtosis - -1.223 . 'Skewness

Minimum 0.0 | Maximum~

¢

i

o4

' Code f~Absblute ;
3 . Frequency -

e

26

34

28

132

- .0.122°
- 1.404 -
-0.234,

. 4.000

:Réiative - Cumulative

Erequéﬁcy  Frequgncy

(] o
N .

182 182

C1s.2 0 s T
19.7 53.0
25.8 - 78.8
21.2 . 100.0
100.0 .
Median . 2.346
Variance - 1.972 -
--Range - . 4.000 .

S e
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TABLE B-36 e

FrequencyHDistributioﬁ of the Independent Variable:
Mental Ability for the Female Students.

Mental Ability .+ Code  Absolute : Relativé‘ " . Cumulative <:~,f\;u,/

S - Frequency Frequency Frequency

% L

oL a5 19.2 o 19.2
1.1 4.6 33.8
2 w162 s -
3. 2 | 9.2 6.2

4. 40 30.8100.0

¢ tmaaem—

Total . 130 100.0

Mean - 2,277 - . Std'Err . 0.132 = Median ,  2.500

~‘Mode . . ..4.000 * Std Dey’ "1.510 - Variamce = 2.279

- Kurtosis  ~-=1.360 .~ Skewness -0,277.- ' Range' . '4.000.
S Minimum 0.0 . . Maximum . 4:000:° o
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. TABLE B-37

&

- Frequency Distribution of_theblndependent Variable:
Community Size for the Male Students.

. iCommuﬁity Size

'Piné Falls
. Lynn Lake

Réd'Lake _

-,

{FiinvFlon;f

,Thompson _

Mean
" Kurtosis
Minimum

To§51 

Code - Absblufe v

Frequency-

| 1. 18

2. 6

3. .23

5. 23

3,500

© 4,000
- -0.108
1.000-

Std Exr' . 0.107
. .Std Dev 01,233
- Skewness. " .=0.907
C Maximum . 5,000

Relative
Frequency

Tt

%
13.6
L5
17.4

47.0

17,4

©100.0

i

- Median
- Variance - 1.519
Range

. Cumulative

Frequency
%

-13.6
18.2
35,6

82.6

1100.0

4.000-

286.
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. . TABLE B-38 UL A
Ffequenéyvﬁistribufion of the Independent Variable: -
Community Size, for the Female Students.

Cqmmunity'SizeA, 4 ’ Code Aﬁéolhte- :‘Rélative ““CumdlatiVe'
- : . .Frequency ~ Frequency Frequency
. . - : . X 7° . - . %

Pine Falls | L. 15 15 1LS

Lyon Lake 2. s 38154

‘Red Lake 3, 26 - 20,0 35.4

B >~

Flin Flon = 4> 63 . 48,5 838

N

Thompson =~ ... . 45ﬁ\ St 162 100.0 °

' Meap - 3.538 + Std Exrr ~  0.102. ‘Median 3,802
~ 'Mode. . . 4,000  Std pev ' - 1.162 - Variance - ,1.351
-~ Kurtosis . 0.273 - . Skewness ' -0.982  ~ Range . 4.000°
‘Minimum = - 1.000 - : L

—
a -

Total 1300 100.0

-

Maximum - 5.000 -

287
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TABLE B-39

Ffequénéy Distribution of the Independent VariabLe:“
Community Isolation for the Male Students.

. ; == | = .
Community Isolation Code ‘Absolute Relative Cumulative
R o i  Frequency . Frequency Frequency

| /’f . . Lo . 7° . » .. (;/°

Pime Falls /1. - 18 136, 13.6
Flin Flon / 2 62  47.0  ° 60.6
Lo o Lo . R Y :
Thompson /| - 3. 23 174780
Red Lake/ - 4. 23 174 9550
Lynn }éke ‘ 5. 6 4,5 100.0
 Total 132 100.0
/”: ' o ‘, ‘ : » . o v- ‘ . ' : » -
‘Mean . 2.523 . std Erx ©0.093 Median 2.274
~ /Mode - . 2,000  std pev = - 1.073 ©  Variance 1.152
/ Kurtosis -0.433 . Skewness 0,598. ~  Range . ~ 4.000
/- Minimum. - 1.000 » Maximum 5.000 e




'TABLE B-40

Frequency Dlstribution of the Independent Varlable

‘Community Isolatlon for ‘the Femalé Students L4

Community Isolation  Code

Pine Falls

Flin Elon |
. Thompson
Red Lake

Lynn Laké

”Mean_
‘Mode .

Kurtosis

‘ Minimnmi.'f

- Absolute

_ Frequency *

S 15

2. 63
3. 21

426

.g . : s

-

¢ Total”™ 130

2.562 i.sta ég§

2.000 .. - Std Dev:.

1,000 - Maximum.

- 0.093
1.057 .
- .0.557

5,000

~ Relative
Frequency -
SR

1.5

-48.5

16.2.

20.0

A

3.8

©100.0

7 Median

Variance . -
. Range.f

)
' /\' A..

Cumilative
Frequency

%

11.5

1 60.0

.7‘6.2\‘ . n

96,2

. 100.0

23294

1.116

4.000

286
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e © TABLE B- 41

Frequency Distribution of the Independent Varlable Y
Geographical Mobility Orlentation for the Male Students.4

s

Geographical Mobillty CSde _ Absolute -’iRelaﬁiQe- f:_cumulativg-‘,4~f
Orientation . \.  Frequency Frequency _ Frequency * =~ *
. . . . [ 7° - 7°‘>A;> .
. Yes l o, o 3% 213 - 27.3

N o o1 hvee 7270 1000

i

. Mean’ T .727 - . std Errrﬂ;,‘ 10.039 o . Median S.813 0
; Mode .¥ 1.0000  std Dev. . 0.447 . Variamce . 0.200 . .
Kurtosis ~-0.949. . Skewess T -1.082 | Ramge 1.0
. Minimum . . 0.000 ~ Maximum ' - 1,000 T RS R T

4
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TABLE B-42

Frequency Distribution of the Independent Variable;
Geographical Mobility Orientation for the Female Students.

’

Geographical Mobility

Orientation

Yes

No

Mean
Mode
Kurtosis
Minimum

o

Total

.654
1.000
-.597
0.000

Code Absolute

Frequency
0. ' 45-
1.~ 85
130
L
Std Err 0.042
Std Dev 0.478
Skewness - ~0.554
Maximum 1.000

Relative
Frequency

- Cumylative
Frequency
7° .

34,6 34.6

65.4 100.0

-y

Median .735
Variance. = 0.228

Range »/ 1.000 -

—

291.



TABLE B-43

N

. Frequency Distribution of the Dependent Variable:
Level of Occupational Consistency at Time One for the Male Students,

Occupational
Consistency Score:

Time One

Mean-
Mode
Kurtosis
Minimum

7.439

- -3.000

""‘\.{“
.

Total

-0.231

-10.000

Code Absolute
Frequency

i
—
o,

W OO WBN PP WNFEOFNDWESUIO~G
. L} . 8 - L T Y L T Y ® & &8 8 & &

.

. .

o

NHEF R HENNDMNNDUVD VOO DN O APV O SO L = PN b e

25. »

- Std Err

StdvDeﬁ A
SkeWnéss
Maximum

0.624 -
7.167

0.144
25.000

Relative Cumulative
Frequency Frequency .
% %
0.8 0.8
0.8 " 1.5
0.8 2.3
0.8 3.0
0.8 " 3.8
1.5 5.3
3.0 8.3
0.8 9.1
3.0 12.1
4.5 16.7
5.3 22.0
4.5 - 26.5
6.8 33.3
3.8 |37.1
3.8 40.9
5.3 46,2 -
3.0 49.2 77
6.1 55.3
4.5 159.8
5.3 65.2/
6.8 72.@{
4.5 76.5
4.5 8l.1 -
3.8 84.8
1.5 86.4
3.8 . 90.2.
1.5 91.7
1.5 93.2
1.5 94.7
1.5 ° 96,2
0.8 97.0 -
- 0.8 97.7 .
0.8 98.5
1.5 100.0
- 100.0
Median 7.625
Variance 51.362
35.000

Range

292,
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-, o TABLE B-44

 Frequency Distribution of the Dependent Vériable: _ .
Level of Occupational Consistency at Time One for the Female' Students.

Occupational Code Absolute Relative Cumulative
Consistency Score: Frequency Frequency Frequency
Time One - % - %
4. .2 1.5 1.5 ¢
-5, 1 0.8 2.3
. " -4, 2 1.5 3.8
-2, 5 © 3.8 7.7
-1, 2 1.5 9.2
0. 2 1.5 10.8
1. 3 ~ 2.3 13.1
2. 6 4.6 17,7
3, 6 . 4,6 22.3
4, 8 6.2 -+ 28.5
5. 7 5.4 . 33.8
6. 9 6.9 40.8
7. 7 5.4 46,2
8. 12 9.2 55.4
. 9. 7 5.4 60.8
. 10. 7 5.4 66.2
11. 6 4,6 70.8
12, 7 5.4 76.2
13. 10 7.7 83.8
14, 3 2.3 86.2
15. 2 1.5 87.7
16. 2 1.5 - 89.2
17. 2 1.5 90, 8
/ 18.. 2 1.5 92.3
§ 20. 4 3.1 95.4
22, 1 0.8 96.2
23, 1 0.8 96.9
Y. 2s. 2 1.5 98.5
- 26. 1 0.8 99.2-
27. 1 - 0.8 100.0
Total 130 100.0 I S
® | ] o v v
Mean - Std Err 0.587 Median - . 7.917 .
Mode ‘Std Dev 6.695  'Variance 44,825
‘Kurtosis Skewness ~ 0.415 Range - 33.000 -
Minimum Maximum 27.000 ) ' &

>
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. TABLE B-45

Frequency Distribution of the Dependent Variable:
Level of, Occupational Consistency at Time Two for the Male Students.

et
aall =

0ccﬁpational Code  Absolute Relative  Cumulative

Congistency Score: Frequency Frequency Frequency-
Time Two ' % %
-10. .2 1.5 1.5
- 6. 1 0.8 2.3
- 5. 4 3.0 5.3 N
- 4. 22 1.5 6 ‘
- 3. .5 3.8 - 1Qfg
- 2. 3 2.3 1249
-1 3 2.3 152
0. 5 3.8 18.9
- 1. 2 . 1.5 -20.5
2. 3 2.3 22.7
3.t 3 2.3 25.0
4, 6 > 4.5 29.5
5. 9 6:8 ' 36.4
6. 10 7.6 \§g%' 43.9
N 7. 6 4.5 48.5
8. 7 5.3 53.8
9. 7 5.3 v 59.1 ,
- 10. 10 7.6 66.7
11. 6 4.5 71.2
12. 8 6.1 77.3
13. .5 3.8 81.1"
= 14, 1 0.8 81.8
15. 6 4.5 86.4
16. 2 1.5 - 87.9
17. .6 4.5 92.4 .
18. 2 1.5 93.9
19. 3 2.3 96.2-
22. 1 ~ 0.8 97.0 “Swernme
23. 3 2.3 99.2°
24. 1 0.8 - 100.0 -
Lt Total - © 132 . 100.0
Mean ©7.591 - - Std Err © - 0.625 ~ Median . 7.786
Mode . 6.000 " Std Dev 7.175 Variance 51,495

Kurtosis -0.245 Skewness - -0.057 Range .° -34.000
- Minimum -10.000 - . Maximum .  24.000 o ' o -




TABLE. B -46 -

: Frequency Dlstrlbutlon of the Dependent Varlable
Level of Occupational Con51stency at Time Two for the: Female Students

295.

- Occupational  Code Absolute ~  Relative " Cumulative
Consistency Score: ' Frequency .Frequency  Frequency ’
Time Two C ' % ' % /

: s y : i
, -9. o1 0.8 0.8 0
-4, 3 2.3 3.1- -
-1. S 0.8 » " 3.8 °
0. - - 5 3.8 7.7
1. 3. 2.3 - 10.0
2.\. - \4 3.1 13,1 -
3. 6 4.6 17.7 ‘
.k, 3 2.3 “20.0
- v 5. 9 . 6.9 - 26,9 -
6. 3 2.3, 292
7. 7 5.4/ 34.6
8. 8 6.2 40.8 .
9. 7 5.4 . 46.2 S
10. 6 4.6 50.8
11. 2 . 1.5 | 52.3
12, 11 8.5 60.8
13. 8 6.2 66.9
14, 8. L 6.2 ~73.1
15, 2 1.5, L 74.6
16. 6 4.6 79.2
17. 7 5. 84.6
18. 2 1.5 86.2
19. 5 3.8 190.0 -
K 20. 3 ¢ 2.3 ©92.3
21, 2 - 1.5 93.8
22, 3 2.3 196.2
23. 1 0.8 96,9
24, - 2 1.5 . 98.5
25, 1 0.8 99.2.
. 28, 1 0.8 1100.0
| ~ Total 130 £100.0" |
, T ‘ 3 o » : R < v AN

Mean - . 10.431° .Std Err 0.613 Median - 10.333.°
Mode ©12.000  Std Dev. 6.985 = Variance  "48.790
Kurtosis  -0.279 . Skewness . =-0.021 ~ Range ~37.000
Minimum .~ -9.000 Maximum . 28.000 . S AP

. N
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S ~TABLE B-47 . '
Frequency Dlstribution of the Dependent Variable;
.Level of 0ccupat10na1 Expectation ‘Congruency for the Male Students
: chhpatibnal " Code Absolute Relative Cumulative
Expectation -~ Frequency Frequency Frequency
Congruency Score LoE % "%
~18. 2J - 1.5 1.5
-16. A 1.5 - " 3.0
-15. A 3.0 6.1
. =14, -2 - 1.5 7.6
-13. 3 - 2.3 . 9.8
=12, 1 0.8 10.6 .
N2y § 2 1.5 12.1
L (R 2. - 1.5 13.6
. - 9. 4 3.0 16.7 -
-~ 8. 3 2.3 18.9
= 7. 6 . 4.5 23.5 ,
- 6. 1. - 0.8 24,2
- 5. 6 4.5 / 28.8
. - 4, 4 3.0 - 31.8
= 3. 5 - 3.8, 35.6
° - 2. 10~ 7.6, 43,2
-1, 5 3.8 47.0
0. - 12 £ 9.1 56.1
1. 10 7.6 - 63.6.
2. 9 6.8 70.5
3. 8- 6.1 76.5
by 4 3.0 :79.5°
5. 5 ~ 3.8 . 83.3.
6. A 3.0 86,4
7. 2 1.5, -~ 87.9
8. 2. 1.5 89.4
9. 2 - 1.5 190.9
10, 2 1.5 92.4 .
11 2 1.5 '93.9
12, 1 . 0:8 94,7
13. 2 1.5 196.2 -
15, S E 0.8 . 97.0
.17, 1 0.8 97,7
19, 1 087 - 98.5 .
20. 1 © 0.8 99.2"
24, S | 0.8 100.0
" Total 132 1000 .
Mean ..7.780. " std Err ' 0.690 - Median =~ -0.167
Mode 0.0 Std Dev - -7.926 . Variance - 62.814
Kurtosis -~ 0.503 . -Skewness ~ . 0.195  Range ° .42.000
Minimum ~18.000  Maximum =~ 24,000 W horE T S
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| TABLE B-48 o

Frequency Distribution of the Dependent Véfiable: ’
'Levél of Occupational Expectation Congruency for the Female Students.

3

Occupational - ; Code >Absolute ~ Relative * Cumulative .
. Expectation o T Frequen¢y - Frequency Frequency
Congruency Score ¥ S A - % :

.22,
-2l 1
| 1

-~ .

%
{3

-15. 3
-3

/

\JO\-L\N}—-"O

-<DIVYUY\JK>hSh‘UiU}$~F‘hlplcfb~uyhl\101OYC>b~u>u1u>#~h‘C}\JBJO¥03UY&1
‘&

8

8

8

3

5

5

3 10.
1 13.
3 15.
5 16.
5 18.
8 22,
1 25,
6 30.
9 41,
2" 41,
.5 56,
8

6

3

9

8

3

1

1

5

1

8

8

8

8

8

1
' 61,
65.
.70,
72.
'79.
83.

5

. 85.

.- 88.
.91,

" 93,

- 96.

96,

97,

S0 98,
.99,
- 100.

MO LU B W O N W S W G

2
3
4
3
2
2
5
4
6
6
9
8
1
7

3

9

5

3
RO R
g

4

1

1

1

POCOCOUWHLWNWLANREWUROO D P WLWWREFPWM ML OO
L . T T DY L I S S S S """v" :

\
e
SOUSTTS

1
T

7
D . e ——

om0 w0

 Mean . 7.392  Std Brr.  0.646 Median . -1.227

" .Mode -1.000 ~Std Dev:. ~  7.348 . Variance - 53,992

Kurtosis' . -0.008 - - Skewness . -0.247 . Range .~ 38.000
Minidum  -22,000 Maximum ‘16,000 - R

(el . . s

N



'TABLE B-49

‘ Frequency Dlstribution of the Dependent Variable o
- Level of Occupational Asplration Congruency for the Male Students

Occupational

~

‘Aspiration
Congruency Score

Mean _
Mode

'»'Mlﬂlmum

6,629

0.0

- Kurtosis .-
,-20,000

0.510

"Total

-~ §td Dev _
" Skewness
- Maximum

Code B

Absoiu

te

' Frequency

WONOUVEWNEOFNWSWO; G~ ®
- - L3 - - .. L] T e - -9 - - - ‘“« . e - - -
et —

P g
SO W O

: . ‘v . B ) . ., ‘(‘ . . X )
Nt—_-‘r—‘_t—‘r—-‘.!—‘Q!w_[\)k_n\OOJ—‘\Dr—‘“\lU!m\lU\J-\_LDJ-\'O'\J-\)—‘-)—'r—“l—-‘b—,'v—*b—‘

std Err - .

0.561

6.451
-0.171 -
©16.000 -

- Relative

Cumulative
Frequency  Frequencdy
g Sy :
0.8 0.8
0.8 1.5
. 0.8 -2.3
0.8 . 3.0
0.8 3.8
0.8 4.5
0.8 5.3
3.0 8.3
4.5 12,9
3.0 15.9
2.3 18.2
3.0 21,2
- 3.8 25.0
5,3 30.3
- 6.1 36.4,
\3.8 C 40,2
5.3 45,5 ¢
©8.3" " - . 53.8
6.8 160.6
6.3 °68.9
7.6 - 76.5
- 6.8 . 83.3 .
3.8 -87.1
‘1.5 88.6
2.3 90.9
3.8 94,7 .
0.8 - 95.5
0.8 .96.2 -
0.8 97.0
0.8 97.7 .
..0.8 98,5 .
1.5 100.0"
100.0
Median . 0.045
Variance 41.609
~ Range

v

36.000

298.
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" TABLE B-50

Frequency Distribution of.the‘Dependent Variable: o
Level offOccupational‘ASpiration-congruency for the Female Students.

Occupational CGode  Absolute . »‘Relatiye _ Cumulative
Aspiration Frequency - Frequency ~ Frequency
Congruency Score - - = ' o % %

O WW O
WO WM W~ U o

8

8

5

8

3

8

1 10,
3 C 12,
4 17,7

2 23.8
3 26.2
9 S 33.1
6 - 37.7
5 462
7

2

6

6

8

5

1

4

3

5

8

8

8

H
S

[

‘I"'?"’“"‘NU,\'vJ-\"NNﬂ.O\OoooOT OO WO NI W B = WD N b

- 56}9 ‘
B . 64.6
o 70.8
S 5.4
80.0 . .
83.8
85.4 -
88,5
93,8
96.2
97.7 -
98,5 - .
C99.20
o ~.100.0 .

LS .

WONdONUNFEWRN—O oW
" . - . . L - - )

_<O__OO‘b—‘NvU\'L‘uL—‘U)}L\-J-\,O'\\JOOOJ-\-O'\NO\LH'&Q'O.NO'HOO,

“Mean | . "6,754"“;'L'Std,Err'v 0,579 -+ - Median - 0.857 - .
' Mode " 1,000 - - Std Dpev 6.597 . Variance 43,520 0

“Kurtosis  '1,898 -+ Skewness ~ '-0.270° wRange - 43,000

Minimumﬂ *{&231000jf @ ?Maximum”'ff»lﬁO;QOO‘ \ R AL




