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- ABSTRACT -

.v.\

The complexrty of ltfe asa student in-an owdoor-based, resrdentral school was‘ | ‘»
_ ,exammed to detormme 1t s effect on the self-cok\of students dunng théir first ycar of
| resrdence Earller research has mdrcated that an optimal level of student self—concept is
- highly: correlated w1th other personallty and beha<'10r charactenstlcs such as )
achrevement sat15factton and socral‘adjustrnent Recogmzmg these possrbxlmes,
outdoor educanon and outdoor pursutts programs have been establlshed pnvately, and .
.~ in most physxcal educanon courses 1'n schools and umversmes _ v

. The St John s School of Alberta program is based ona belief in the value of
meaningful work and the outdoor acadermc and work programs give the boys an
opportumty to respond to numerous challenges ’I'he school contends that the -
mteracnon of outdoor adventure, acadermc excellence and spmtual growth m a.
dlsc1phned res;denual env1ronment posxuvely effects the self-concept of i It S students
g _ ‘The present research explored the reahty of the school's contentlon
In a pre- tmd post desrgn usrng the Tennessee Self-Concept Test (TSC§), self-
_ concept scores of the total sample of 35 new boy students over a 10 month penod
dernonstrated no stausncally 31gn1ﬁcant change although a sllght neganve change was E

reponed overall Grade 8 (N—9) student self-concept scores dropped in all self-concept '

dtmensrons, whxle Grade 10 scores. (N-S) showed consxstent posmve trcnds in self-. ,'

. 'concept\hange Instructor observatton forms (IOF) were used: ‘1o record student

behavror changes over the research penod and although showrng a sxgmﬁcant posmve o

v change, 1nd1cated no relauonshxp between sel - ept and behav1or

Quahtanve data collected in research ﬁeld notes of in- school and outdoor mps and '. ERE

1ntervxews wrth subjects parents and staff mdlcated both posmve and negattve _
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: 1nd1v1dual rcsponSes to thc school envuonmcnt “The prcsent study rcponed that

although largc individual changcs in sclf-conccpt occurred, ovcrall the school program'

did not effect a posmvc changc in student self-conccpt over the studcnt s ﬁrst school
| ycarattheSt JohnsSchool e n‘\b R L a
Although not 1mcndc¢ to bc gcnerahzable, the present case study, usmg both

quahtatwe and quanutatwe mcthodologms, offers z(h undcrstandmg of tho relauonshlp

betwecn pnvatc, outdoor-based rc51dent1al school programs and group and md1v1dual o

- self-concept change.

i
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Ina publt&school students are usually assrgned toa homeroom and remain asa.

- group for the school day Atrecess, lunch and after school, students move into theu‘

Y

socxal groups for short periods of time, until it is time to go home In some cases,

studehts live close enough together to mtemct out51de school. The social 1nteractron

between students ina publrc school setting is generally hmlted to the short penods in
which stude'nts attend tbe‘ school. These time periods do not constitute srgnrﬁcant
propomons of a student s total week month or year.

CAtSt John S, the student is put into a class which remains together for the academic

ﬂ_portxon of the school day.. However dunng portlons of the school week, the student

body is further d1v1ded into smaller groups or 'crews’, which enable the students to

complete tasks together The students are required to work together asa group to get
the task completed properly and quickly. The students responsrble for feedmg the dog\g’

must not only see that the’dogs are fed regularly, but are also are held accountable for

their performance The students on-kitchen crew must rise earher in the mommg to

serve breakfast_ to thé rest of the boys, and clean up afterwards. Students are also
required to share open dorms, and must learn to live with their peers and to cooperate
and accept each other. As the school prepares for and partlcrpates in the many outdoor

trips scheduled dunng each school year, the boys get more opportumnes to cooperate

and work effectively together. The school 1ntramural sports events and snowshoe

| Qling puts studentstogether to compete for awards. The honey selling proytdes

another intense penod of group work.

In each'of these settings the student is in constant contact with other;students and

school staff. The sphool allows three hours of free t1me every second day, which gives

~‘students little time to be alone. The school often requxres students to work together

under trytng conditions, such as, dunng the outdoor trips.. The constant interaction w1th ,

e
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both students and staff provrdes contmuous opportumtres to develop students’ socral

roles. The student must at times_be rea?ya o follow precrse orders &d at other nmes be

'A" .
requlred to give orders to others. The student must be able to control his. qmottgnal ;,..' -

; :‘efmed sbcral normsﬂlgrs behavror

A s

must follow that:Set down by the school’s code of. béﬁavwr an%“ns) dxctated by the

» "

. reactions to stress,ful situations, and to follo& ok

students own social code Ag'the students live and work toge‘ther acceptable and

'unacceptable norms of behavror are developed wrthm the social structures of the student
‘body. _ . ¢
The S'chool'Staff
The Company of the Cross ‘_
St. John s School of Alberta cgm by the Company of the Cross, has wtaff turn-over
‘ :rate of 10-20% per year The core staff at St. John s have been there from 515 years
wrth most new staff now staymg mere than one year and often staying up to ﬁve-years
Other staff members have made the Company a hfe -long commrtment. Though not a
\ ' requrrement to work at the school becoming a member of the Company of the Cross is
_.the norm, and in order to live on-site with the members, one must be a member of the
Company The school always hires staff members from outside of the Compuny as
well Mernbers of the Compary of the Cross must vow to live by the 'Rule of Life, and

by the other commumty pnncrples estabhshed by the Company-of the Cross. A person

a7 x

’ seekmg to become a member is required to complete two years as an Imtmte Member

“and then, upon approval of the full membershlp of the Company, may be accepted asa
Full Member. S T >
The Rule of Life is... "meant to be a souice of peace and strength and structure for

our daily Christian walk (SJSA, 1985, p. 1.3). ’I;he‘:purpose of the Rule is " to keep tﬁ&} " sﬂg o



love of God as the central motive for all the Company s actlvmes, and to draw the
members, as a group, and 1nd1v1dually, nearer to Hlm " (1985, p. 1.3). . The Rule
considers the 1ndxv1dua1 'S responmbﬂmes to hxmself and each other, as well as to the
: ommumty Several of the mdmdual and commumty rules are that
1. Members shall say private prayers dmly
2. Members must attend corporate morning and evénin g devotior&(Mornin g |
Prayer and Compline).
3. If a member feels offended by another member, he or she will endeavor to
achleve’mncﬂlanon by ﬁrst approachmg that member in pnvate
4. Members will j Jom ina commumty celebratlon of the Holy Eucharist once
during the week. '
5. »Opportumty will be made available for the members to meet together for
fellowshlp ‘and recreanon at least once a month.
6. Members are encouraged to attend a weekly blble study, and to goon a retreat
once a year. (SJSA,.1985, p. 1.3). |

v -

The Comrmtment

A member of the Company of the Cross must sign a Company employment

contract which outlines the conditions of employment, with a three month probationary '
Y e

period, and full membership after a period‘of two years. The member recognizes his

' commltment to the Rule of Llfe and accepts the financial prmcxples as determined by
the Company There is an 1nformal econormc Rule of Life appended to the Rule which
afﬁrms the pnncxpl‘e of economic slmphcxty. that one should have what one needs to
live comfortably, but not be aquisi'tiye,' a l€ss stringent version of the monastic vow of

" poverty. ’l‘he._member is paid a salary of approximately $200.00 per month, modest

wn

h
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holiday and travel pay. and a clothing stipend Board'and lodging are provided by the
Company, as well as medrcal dental, life and other msurance coverage.

Eacg year, ata service pre51ded over by the Bxshop of Edmonton each Full and

o

Imsate . Member re comrmts himself as a member of the Company of the Cross, and

vows to live by the Rule of ere All new members of the Company are ‘presented with

small wooden crosses as a token of their: membershrp and commltment to the Company.

It is expected that the members become involved in all facets of the commumty life
~ at St. John's, as well i in the day-to- day operanon of the school. This means mvolvement
and pamapauon in the outdoor program the work program, and the academic program.
The female members of the Company, although encouraged and supported in thetr L

involvement in the outdoor program, ‘do not usually part1c1pate fully in that program ’

" They do, however play a large role in the operatlon of the school in teachmg,

»admmlstrauve work secretanal tasks book-keepmg, cookmg, running the storeroom
-~

- and laundry-room and prov1dmg on-srte nursmg for the school v
The workmg hgurs for aSt John s staff member are consrderably greater than stalf
members of pubhc schools as the St J-ohn s staff hve at the School complex. Dorm

masters live i in pnvate quarters w1th1n the mam school bulldmg, and are avallable to

’

" students in the dormatones As students are usually at the school throughout the week
f‘

o mcludmg weekends, the Work-week is typlcally about 75 hours. Evemngs are ﬁlled |

-with study hall momtonng, correctmg or preparm g papers for the next day, tutorin g, or

~

‘attendmg plannmg meenngs. _The staff, like- the students, get little time to themselves.
" ‘,'v_, . Q_.' L /
Educahonal Background .

A staff survey (see Appendlx IX) conducted in Apnl 1987, and’ completed by Il of

the 15 academlc staff me_mbers, revealed .drverse Ibackgrounds. There were 7 male and 4

- e N

@



™ Jeast one university degree, with three staff members holding either a second Bachelor's

~o
) _
. . _v,:g
female respondents, with an average age of 31 years The teaching expenence at St.

John's tanged from 1 to 16 years, with the average ume spent at St Iohn s bemg 5 years.

The average number of years of university or college training was 4 years, with a hlgh

of 8 years and a low of 3 years. Of the 11 staff members surveyed, all but one held at

degree or a master's degree Several of the staff members who did not complete the.

‘ survey did not have umversny degrees or teaching d1plomas In total, the group

4 ‘xsurveyed held 14 separate university degrees, obtained from universities throughout

% Canada, the Umted States, and the United Kingdom.

Relationship with St John s _ | o ‘ : 'f
" When asked why the staff members were presently workmg at the school, several
conslstent thcmcs appeared.

For most members_, the opportunity to liye and work with orhers in a Christian

community served as the major reason for working at the school. The community

hfestyle appeared to be a primary incentive to b&coming a member of the Company. A

- second theme was the notion of spiritual fulfillmhent and service to God The members

e v

i ‘ W'

Ay

3

E .’»"S

ﬂfelt that thclr purpose was to bringthe word of God to the students and to their -
commumty A third reason for mvolvement at St. John's was the membcrs wish to

make an 1mpact on the physwal social, spmtual and emononal 11ves of the studems in

 their care, and because they ‘enjoyed and drew sansfacuon from teachmg. A fourth . »

reason was the member's individual search for challenge, for something adventurous and o
. : . g .

exciting. The school does not allow much time for boredom or wastefulness, and it

appears that most,staff enjoy this type of lifestyle.
VAR . f
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Outdoor Background s R

- The outdoor expenence of the staff fnembers differed markedly, wnh some statf
members havmg had little or no expenence in the outdoors, whlle others having had
extensive experience. Prior to commg to St. John' S, three staff members had had
considerable experience in the outdoors. The majont‘y of the staff, however, received
the1r outdoor expenence almost excluswely within the St John's program, eitheras a
student, staff membergboth Only two staff members had. taken formal outdoor :
training Of the staff members s_urveyétl/, the average involvement in outdoor activities
was 2 7 years - |
Female members of the staff are not requu'ed to parncxpate in the outdoor program =
“atthe school but are supported to an extent, by the school if they desxre to become
1nvolved Several female staff members had been 1nvolved in segments of the program,
by participating in either the snowshoe program or a canoe trip. As well female staff
members also parucxpated in the Drayton Valley Canoe Race. In most cases, however, |
female staff mernbers were reluctant to paruc1pate in the outdoor program offered by the |

St.- John s School of Alberta, except in a supportive role.

Staff Summary

A commonalty existed among the staff members surveyed that demonstrated a
distinct oneness in community philosophy', andt_he opinions of the staff clearly showed ‘
the community spirit at the ‘school Generally, the academic staff were well-educated, ‘
-and were striving to up g'rade their teachmg credentials Several of the'teachers were

;
_enrolled in teacher educatlon programs or other umversxty programs to improve thetr

»

level of training. Evident as well was the dedication by. the staff members to become

heavxly involved in the education of the students at St. John's School, and the
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than 10,000 people, wlnle 57% of the students came from. large, urban envxronments

comrmtment of time and energy to go beyond usual educauonal practices. It was clear

from the survey that the teaching vocatlon assumed by the staff members gf St. John's

. was demandmg, and with ltttle in the way of extrmsrc reward It was, however a.

.Chnstxan vocation, where the teacher s rewards went beyond the the tangrble aspects of

salary or benefits, and these staff mernbers had accepted the St John s challenge :

.12‘ : ~ .
: Lo . 9.,
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The new boy students of the 1986 87 school year at thetSt John S, School of

Alberta completed a: demographlc survey (see Appengh)g E() dunngtherr ﬁrst month at-

‘the school.- The intent of the survey was'to deterrmne the extent’tta Wthl’L thrs group of
' young boys was representauve of other Jumor and semor hxgh students in A.l;ﬁgrta

schools, and to gather 1nformat10n about th@students background Tt was felt that thls _—

1nformat10n would be of use in the dlSCUSSIOﬂ of research results The student survey S

| quesuons and a summary of the responses may be found i Appendxx lX o -

,.'_

Geographical Background .
Of the 35 new boy students who responded to the survey, 74% were ongmally from

the Westem Provmces, with 67% from Alberta As well 95% of the students families |

presently re31ded m Western Canada, and 75% re51ded in the provmce of Alberta.

Forty- three percent of the students came from rural communmes wrth a populauon less .

Famtly Background
The farmly structure of the students was collected and analyzed The average

family of the new,boy students had 2.5 chtldren. “This considerably surpassed the

.
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average family in Alberta of 1.3 'c‘lgréen (Statistics Canada, 1987). Sixty-five percent

of the students came from married households. compared to the Alberta average of -
48.9% (1987). Fourteen percent of the new boy students came from divorced

households, which again was significantly higher than the Alberta averag'_c of 3.2%

, (1987) Ten students, or 29% of the new boy students came from lone-parent homes

Statistics Canada (1987) reported the Alberta rate of lone- parent famrlres to be 17%
The data suggested that the new boy students of the St. John s School came
primarily from large, rnarried famnilies. The humber of children in the new boy families
appeared to be signiﬁc{mtly higher than.-the provincial average, as.did the rate of*
married parents, the divorce rate of those families, and the number of lone-parent

families.

Econormc Background
. % .-
The new boy students of the St. John's School came from farruhes where, if both

'parents were living at home, both usually worked. Of the 35 new boy students

. ‘surveyed 100% of the fathers and 73% of the mothers worked outside of the home.

Most farmhes ‘were, therefore, supported by two incomes.

Professronal and managenal occupauons accounted for 56% of all occupanons for =

both fathers and mothers of the new boy students. This occupatlonal category was the
ARR

, largest occupatJon reponed as a source of income for the new boy farmlres Thc second
largest category was sales occupanons at 8%; and service occupations, primary
o occupatlons and unclassrﬁed occx*atrons accounted for 7% each. Other occupatron

categorres such as clerxcal construction, and transportatron were each reportéd at 4% or

5

‘less Nine' mothers, or 28% of the new boy students'’ mothers were reported primarily as

"berng homemakers
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A large number of new boy"'students Carne'from professional /managerial farnilies' :
wrth two sources of i income. Stansncs Canada (1988) reported that 29% of the work '
force in Alberta were employed in professtonal/managenal occupauons Thts contrasted
sharply w1th the 56% ﬁgure reported by the new boy students The data demonstrated
that the parents of the new boy students make up a much greater proporuon of
| professronal /rnanagenal workers than are present in the average Alberta workmg
populatlon Data on the numbers of two-tncome fanuhes was not avatlable

Acadermc Background

+

A large majonty .of the new boy students 75%, attended small or med1um-s12ed

Jumor htgh schools of 500 students or less pnor to theu' attendance at St. John's. For the -

prior school year the average mark of the new, boy students was 67% Twelve of the 35 -

)
students (34%) had prev1ously faxled at least one grade w1th two students havmg fzuled

two grades
There was no 1nd1cauon that this group of boys was acadenucally different from
average Alberta Jumor hlgh school age students. The student demographic summary '

(Appendix IX) suggested a normal dlsmbutlon of student school rnarks for the school

-year prior to attendtng St John s. The maJonty of students reported an average between

50% and 80% The fatlure rate of the new boy students (34%) appeared to be hrgh

: although the provmcral pass/faxl rates were not avarlable from Alberta Educanon

: G .
Relanonshrp w1th St Johns : h , _

A quesuon which appeared on the, student survey dealt with the students'
‘ perceptlons of why they were attendmg St J oht't s The students reasons for de01d1ng to

a attend St John s could potentlally affect the degree to-which the boys achieve success
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: Osli; . ~and fulfillment at the school. It could also affect the potential for self-concept change in
i | the boys As indicated by Brookover et al (1962/65) the m_umgnm to chungc on the
part of the student may be a strong factor in potenual changc in self-concept. The | .
survey was also intended to determine the similarity between the students' goals and(l:
' school's goals A strong dlfference in goals could potentlally affect the degree to which
: ! ‘e student is comfortable with the school and it's programs, antl could affeet the
inment of their respective goals, and the feeling of success by the student.
N '““-“'The 35 responses were categori_zed‘into' 14 different points as to why the students
- were at the school. Many students gave several answers, and all responses were
mcluded in the totals. For students who made sevcral responses, no attempt was made
- to determine which response carried gteater wetght in the student’s . decision to attend St.
John's. -

Eight stttdehts stated that the declsion to attend the school was their own, while
seven students stated that they tavere fOrced..to attend by their parents or guardians. The
rema.inihg students did not state whose decision it was. The most common reason for

i _ attencling the school was to‘ itnpro’ve acadenﬁc standing, which eight students stated.
Seven sttldents stated they were at the school to learn discipline,' and to become self—
disciplined i in school work and hfestyle Four students cited trouble at home, and an
mabthty to cope with the home envuonment as the primary reason for attendm g St.
John's. Four students stated that they were having trouble cooperatmg with other
students or oeers, both within and outside school as the reason for attending St. John's.
Three students noted that the outdoor program was a strong atttaotion for com‘l‘ng‘t'o the .
school, while three students hoted the school's emphasis on ﬁthéss as the decid,lng | |

factor. Other less common reasons were: to learn to respect elders; to gain

independence; to avoid the distractions of the city; for fun; and because parents
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- requested them- to do so. One student commented that his decision to attend was based

~ on religious r reasons. o | ' ' : _~__-
The student response demonstrated many reasons for attending St Johr's. ‘Many of
the new boy students attended because their farmheS‘demanded 1t, while other students
had their own personal reasons for wanting to attend. Several of the boys who were
having trouble at home were attending the school in order to remove themselves from a
dtfﬁcult home settmg Several boys 1nd1cated that the difficult home setting wag caused
partlally by the students’ lack of perform: school. The poor performance was
' ‘émén attributed to the student's interests be1l directed away from school and family
toward other enticements | - e
As many of the boys came from professmnal families, one would expect the parents
to want their chxld to perform 'much better than average' in school. The acadermc
- envxronment at St. John's, along with the stnct adherence to study time and
achievement, made the school a Ioglcal ch01ce for parents wanting the most' out of thetr
child. ' o
Several of the students were_ ;put' at the school because they were unable tc; 4{;&
| along' with students or teachers in the public school environment, andv required more
. discipline in order to stay out of trdubIe at school. The lack of focus by the students on
-the religious aspects of the school appeared to bé in conflict with the school's stated
o‘bje&)les, whose prime educational goal is to "bring the students toward a realization

of God" (SISA, 1985, p. 3.21).

Outdoor Background
The last details that the survey attempted to determine was the students' level of

experience in the outdoors. Because the school outdoor program was intense and



demanding, and because the expectations for achievement were high, the ‘studcntsﬂ"lcvcl‘ :

of ab1l1ty and experience in the outdoors could affect their potcnual for success in, thc
program. The survey gathered information frotn the boys about their past cxpencnces in
outdoor acuvmes such as camgmg, canoeing, and _snowshocmg. It also g_athcrcd
informatior{ about their likes and’disli.kes for outdoor_"pursuits. -
The survey was co‘rhplctcd foll'ov:ing the New Bby. H1kc and several students
éo_rnmented_ about their initial fears associated with fhg: trip', how difﬁpﬁlt the New Boy -
- Hike was, and ho@ great it'wa§ to be able to look back at the experience and say, "I did
it!". S\tuddnt TeSponses were gc;,ncrallly very similar. Students had had, up to the hikeb'
little or no experience in the wilderness. Most had bc;ch camping occasionally’wilh their
' famiil_icwsv;_usuallly in motor homes, tent trailers or smﬁll tents in provincial dr national
parks. ‘Féw haid _cvé; camped ‘in complete wilderness, and many expressed c'mhu/s‘iasm
and éxéitement about the prospects of . tiw outdoor program. ‘Threc students noted -
\personal mvolvemcnt in hunting and fishing, and one student noted pcrsonal experience
‘in outdoor pursults such as cycling, hiking and carnpmg A small number of students
were nouceably negative about the perceived hardships of _the St. John's outdoor - ,
‘ prograrn
As one would expect for this age group, the boys were generally very
inexpenenccd in wilderness outdoor skills. Most students were at the same level of

readiness, anticipation and fear of the wildemess, and were very dcpendent upon their

leaders durmg the New Boy Hlke and other outdoor program componcnts Thus, the

potential for success or failure in the outdoor program was, thcoreucally, cqual for most -

new boy studcnts.
Th¢ student's ability to endure in a wilderness environment, however, may not be -

closely linked to his prior .experience in the outdoors. Normal camping experiences

s



‘would not be sufﬁcicnt preparation for the,experiencesthe boys were to encounter in the
~ outdoor program at St. John's. The student’s ability to endure, and his success ¥r failure' &
in the outdoor prograrn could not, therefore, be related to his prior experiences in the
’ wildemess environment.
. StudentSummary o o PR
| Most new boys of St. John's came from large Albertan families. The students came
from a reasonably equal mix of rural and urban communities and cities, and had little
experience in wnldemess hvmg or wrldemess travel The parents of the new boys were

pnmanly mvolved in professional / managenal occupations where both parents worked

- outside the home. The families of the new boys had a srgmﬁcantly hrgher rate of

married parents than the Alberta average, a hrgher rate of divorce, as well as a hlgher

" rate of lone-parent families.

-

Approxunately 20% of the new boys were at St. John's because of parental
,demands, and 20% were there beﬂcaugste of the student s own ch01ce Students were at the
school primarily to improve their academic perforrnance, to leam"?tudy skills and self- |
- dxscrphne in school, to learn to behave properly, both in and out gf school, and to learn
to cooperate with others The new boy students and their farmhes did not appear to be
satisfied thh past academic and/or social behavior. The student ] enrollment at St..
John's was an atterpt to overcome the student's past academic and socral performance,
,g“nd to provide the student with an gpportunity to succeed ina dlfferent environment.
The new boy students fairly represented modern Albertan boys of their own age,
and were generally representative of a group of teenagers brought together under thesev

circumstances. Although coming from rruddle—class to upper—rmddle -class farmhes

" many of the new-boys had not had great success at school, academically or-socially.
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Several of the boys had had family and peer trouble, while other students had come
| from yery stable families and social environments. '
Having" come from profossional :ISUcc-essful families, Lhe mediocre academic
standing of the boys upon entenng the school suggests that many of the boys were not
self-mouvated It may also suggest that the working parcnts did not have thc time to be

~constantly controleg,. motivating and disciplining thcu’ sons, or were unwilling to do

SO.

<

The survey responses demonstrated a sincere attempt by the students to come to

", - grips with their own problems of daily.life. These boys were aware that they had

. . . ’ ’f e At
problems working in a public school environment, where they are permitted to 'sink or 5

W e
-y .

. ] - . . '\ . - SN 1\ AR T ’
swim'. The temptation to do nothing, or to be uncooperative was too great for these “>. .« .~ .~

' bOYS. ? s ) , _'.\.‘1,.& N Q_. r ;. -

The fact that the studems were enrolled at St. John s dcmonstrated a desue by thc
<o ‘
far;n;lcs to prov1dc their sons with a traditional cducauon, and a desxre 0 kcep thcm out i

Ean
\ .
RRSY e T

s B

.d1301p11ned environmént, where the boys were forccd to complcte
" bc on time for school, and to cooperate w1th others was something that -
ents and students had decxded was necessary if the boys were to succccd in
school It would appoar that the parents and some students felt that the St. John's schocﬁ
was able to provide the environment that the boys needed. ‘ '

“.

The St. John's Frogram B

LY

_ -The Educatlonal Phllosophy L
The educational phllOSOphy of the St. John s School of Albcrta was derived,
fundamentally, from the Christian values held by “the Company of thc uoss mempers.

Their values differed from that of the publlc school system, as they focussed directly on

)
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T CHAP’I‘ERI
| STATEMENT OF THE PROBLEM

' Search for the Quostlon ‘

Research, by its very nature, is a search. In the process of plannmg a research

. topic, the researcher attempts to determine what is worthwhlle studying and what is
pracucal to study In the present study, the tnmal focus developed from the observed

" need for expanded physrcal education programs in secondary schools In parttcular
there was an awareness by the author, through his own teachmg expenences that |

" outdoor pursurt ac’t‘rvmes offered something different to the student than the tradmonal
gymnaswm—bound physrcal educauon prograrns The search began to deterrmne what

' that drffet’cnce mtght be. ' '

A large quantrty of research exists on the value of outdoor pursurt act1v1t1es | The

.hteratune suggests that involvemerit m outdoor pursuit programs generally affects a

| posmve change in the self- concept of the partrcrpant (Ewert 1984) However as most
of the research has been conducted on programs wrth dlsadvantaged gr0ups, who often
exhibit lower self-concepts than the general populatton, the positive change may. have
beéen caused by the mdxvrdual‘s pre d15posmon for change rather than the programs :

| themselves The propomonally greater potential for change may not be possrble w1th a
‘normal populatton ‘However, if outdoor pursutt programs have been shown tobe - b 1 |
successful in mcreasmg the self— concept of drsadvantaged groups, it would appear that / -

v they could also be of value in school physxcal educatron programs. It is at this pomt that.

\the focus of the present study was estabhshed Does mvolvement ina school outdoor |

pursurts program effect a positive _change in self-concept 7
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While searching for a school program suitable for study, it became evident that few

schools in Alberta offered outdoor programs extensrve enough to be consxdered

3 'appropnate for the research study The school outdoor: program would h%Ve had to
. occur for a major portlon of the school‘ year in order to. establrsh that it did mdeed havc _
'an effect on self-concept It became apparent that a school w1th outdoor pursunts asa

' p__mm_fg;g_s would be necessary to support a study of thxs nature. At [hls pomt the St.

John s School of Alberta was suggested asa research env1ronment

Readmg matenals supphed by the St. John's School of Alberta about thetr school -
program disclosed an mterestmg statement made by a school adnumstrator at the school

' Ina proposal paper requestlng that the school's outdoor program be accepted by Alberta

Education as credit toward high school graduanon, the assistant headmaster Qf St. John's

stated, "There needed to be a strategy to give a student meaningful' work and falfillment - "

in hls\work This would result in hlS self—concept bemg raised dramatlcally and would

allow for success in many other areas" (Jeynes, 1985 p: 8).

’I’hts statement, although use_d to Jusnfy inclusion of an outdoor pursuit program as

* a major componeit of the school's curriculum, was not supported by any documented
,reSea’rch The Assistant HeMaster’s statement provided the nﬁeded impetus to launch
this- research study, in an attempt to deterxmne whether a dramatlc rise in the self—

concept of the students d1d in fact occur. Jeynes went on to say in the paper that “The

|
01;71001‘ programme is not, thérefore, an optlon but rather an integral part fof the

vst dents' expenence] wnhout whrch St John S would not-exist " (1985 p 17)

/ The school had decrded that the outdoor program was a fundamental integral part

df the school curnculum Thls clearly demonstrated thc 1mponance of the outdoor |
/

/program to. the school. Few«schools would be w1llmg to devote such a large poruon of

the school curnculum to an outdoor pursuxts program. After acquiring more detalled

9



: mfo\rmauon about the nature of the school and it's program ‘the present research study
‘was designed and approved by the school

_Purpo‘se of the study

The St. John's School of Alberta has a umque approach to reachmg it's educauonal ’
goals Separatmg the effects of the outdoor program from the rest of the school hfe is
unltkely because the outdoor program is so deeply embedded in'the dally operanon of
the school / Because of the entrenched nature of the outdoor | program, it was decided to
study the effects of the M_p_qg:am on the self-concepts of the students and not Just

\Ae effects of ?e outdoor program Although this has hm1ted the generahzablhty of the
study, it was not possible to do otherwise. | ’

The pnmary purpose of the research was to deterrmne if any changes in the self— :
concept of the 'new boy students of St. John s-actually occurred during the school year

" . This change was to be deterrmned by a standardlzed test of self-concept ’ z/hl
The second purpose of the study was 10 observe, collect and document the
expenences and perceptions of the new boy students during the1r first year of resrdence
' 'I'he research was concerned, in parucular, with the change in students self-percepuon B
" over that penod of ume and the behavior changes that may have been assoc1ated w1th
any change in self-percepnon _

The thll‘d purpose of the study was 10 attempt to’ understand the parucular events
progxams or acuvmes at-the school that may have contnbuted to any change in self—

_ perceptron or any associated behavrors. ‘An understandmg of the school prograrn and
it's relauonshlp to self-concept change would be cnucal in the design of future outdoor
: programs geared toward producmg a posmve change in the self-concept of it $ ' |

]

parucrpants. , | S l



. Statement.of the P_roblems :
Rt \

1. Does parncxpanon in the St. John s School of Alberta program for one year |

| promote a change in the self-concept of new boy?

2 What does the life of the new boy entail at the St. John s School of Albena"

3. that is there about the St..Jokin's School of Alberta, it's life and programs that

- rnay pOsitisrely or negativeiy affect a change in the self-concept, behaviorsand
: attitudes of the new ooy? | 3 |

‘Research Objecti.ves‘

1. Testmg of self-concept levels w111 detemune the extent of change to the self—
concept of new boy students dunng aten month mvolvement at the St. John's
School of Alberta | |

2. Field notes.and interview data collected over the course of the study W1ll
document student self—percepnons and behav1ors mdxcatxve ofa change in the |
self—concept of the new boy students of the St. John' s School of Alberta.

- 3. The case study desxgn w111 effectlvely deterrmne the extent to whtch the St.

| John's School program effects a change in the self—concept of new boy students
both behavmrally and psychologlcally /

- 4 -The collectton and analy51s of data will lead toa greater understandmg of the St.

John's program and it's relanonshlp to the self-concept change of the new boys.

»Operational Definition of Self-concept

The operanonal deﬁmtlon of self—concept wnhm the context of this research is that

'of Fms (1965) and the construct of the Tennessee Self-Concept Scale (TSCS) Self



. forit's abrllty to answer certzun research questrons Itis accepted tha

St John's. A more empmcally-based view of the life-experienc

c0ncept as v1ewed by FltlS, isa combmauon of three mtema\l frame of refererice”

categones identity, self-sausfactlon and behavior. These self-concept categones may-

" be further sub—dxvrded to prov1de the external frames of reference physical self, social
g -self family self, personal self and moral-ethrcal self The TSCS measures md1v1dua1

' levels of ‘self-percepuon on each of the eight sub-self dimensions, as ‘well as the 'total

self-concept' or 'P score'.

Researchers have been u'sing the Tennessee'Self-Concept Scale and similar tests to

’ deté’é't changes in self-concept in an attempt to discern the factors which affect the

development and mamtenance of opnmal levels of self-concept The TSCS has been
sed extenswely for the detecuon of personahty dlsorders attr1butab1e to low self—

concept. Each self-percepuon item provrdes a perspecuve from whrch one can view |

| ' oneself a{d each is of potenually equal nnportance init's affect on personahty

Thi ulu-drmensronal approach to the study of human behav1or hasbeen - "‘
instrumental in the. de51gn of quantitative | measures of self-concept Although not the
only theoreucal orientation to the study of behavror, the TSCS provrdes a concrete basis
for understandmg the theoretical construct of self-concept The self-report mventory is

one way to understand a complex phenomena, and one which this author has accepted -

e TSCS 1 1s but

. o@e way of understandmg the process of chan ge bem g expenenced b the new. boys of

of the new boy will
be pursued,through a qualitative apprOacht r

(Delimitations
(O | . . .

R \’.(_/
L

The study was dehmlted to mclude only the 'new boy students enrolled at the St. -

] ohn's School of Alberta dunng the 1986-87 school year. Although other students
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-attendmg the school were prepared to become mvolved in the research pnor exposure |
'to the school program contradicted the research mtent that bemg the study of the mmal
year of exposure at the school Thuty-seven new boy students ranging from grades 7-
10 compnsed the initial research subjects.

The se1f~concept level of the subjects in the study was. delirmted to scores Whlch

‘were reported in the administration of the TSCS

Limitations

~ Several of the teacher-observers had had greater_‘opportuniti‘es to observe their
. assigned -studen.ts dﬁr; the res‘earch p“criod thus potentially h'aving-a more accurate s
1mpre551on of the students behav1oxs and attitudes Some of the teacher-observers were
.assrgned students in their own homeroom or they may have been the leader of an
. outdoor trip in whlch the assrgned student was parucpatmg Havmg the student
| f_requ_ently in the classroom allowed the‘teacher more opportumtles to observe that -
student. Participating in an outdoor trip with an assigned student al_lowed.the teacher to
| see that student in Ways not possible in the school setting. Other teachers, becat_}s_e they
were assigned students to which they had little formal or informal relations ha‘d to makc
~ special an‘angements and opportu,mues to observe their students T?{\s some teachers -
| were lirmted to observmg assigned students under certain c s within the setting.
This may have lirmted the reliablhty of some instructor observanon scores
Self-concept tesung for the last penod was held followmg the’ grade 10 cyclmg tnp
but prior to the grades 7,8,and 9 canoe trip. Percepttons of self-esteem may have been
positively or negatively affected following a 1engthy and demanding trip such as

' _vundertaken by the grade 10 students To test before the tnp would have precluded one e



-

month of mvolvemcnt wnh school acnvmes Thc dcc1s1on fo post-test prior to‘an
cxtcnsxvc outdoor tnp ma havc lumted potenual changes in self-conccpt scorcs

. Due to the small samplc and thc case study mcthodology uscd the resuits of the presem
study as limited gcncrahzabxhty Thc interpretation of the results w1ll not nccessanly

have specifi transfcrablhty oumde the gcographlcal location of the study

3
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 CHAPTERUI , SR
i~~~ - REVIEW OF LITERATURE

. ~Introduction - S -

’ ‘Outdoor educators, reereation specialists, and social theraplsts have long recognized .
~ the value of 'particip_ation in theoutdoor environment. The Outward Bound move'rnent—_'*
hasllpop'ular_ized the use of outdoor adventure m promoting per.sonal growth' and sclf-;
_esteem. The‘potential for enhancement of self-conc:ep't »wh\en exposed to particu'lar: »
‘ co\ndmons in the outdoors, has drawn the attention of many researchers. In recent ycars
researchers have attempted to show that mvolvement in outdoor adventure acnvmes does,
" in fact, promote positive change in self—concept. Research has also sug_gested spec1ﬁc,~
factors which prornote these changes. Before proeecding with the reyiew of sclf-coneept :
research in the outdoors, it is necessary to provide a'backgronnd of relevant..literatnre on

the nature of self-concept, it's develo‘pment and related factors.

~Self-concept and it's Development_‘ -

Self-conce% in 1ts51mplest form can be deﬁned as "the i 1mage you hold of
yourself" (Adler Rosenfeld and Towne,1980, p. 26), as 1f you were . able to use a
specral mirror to reflect physrcal social and emotional views of yourself “The lookmg
glass self', as proposed by Cooley (1964/02), theorized that one’ s selffconcept is largely-
a faetor Of how oiher people i)erCeive you .to be. That is, that the opinions of other people -
~ in your socral envrronment directly affect how you percewe yourself The social |

environment is a strong factor in the’ development mamtenance and potenual change of -

' 1nd1v1dual self-concept Cooley makes it clear that the md1v1dual makg§ Judgemcnts about -

4




’one's 'self’ hased on the b_ehatviors ‘of others .w‘ith whomvone associat,es‘.: These U
judgements'for‘m the basisupon which 'one buildythe self-concept. . |
Mead expanded Cooley ] theory to forrmﬂéqt:e 1dea that an mdrvrdual behaves 3
) accordmg to the social group or commumty wrth whom he is mteractmg Mead wrote o
"The mdmdual thinks about hxmself in categones determmed by his socral groups, and
| probably he also applies to htmself standards of companson denved from the range of

vananon he sees in others" (cited in Sullivan, 1947, p. 11) The. behavrors dJsplayed by

o the individual and the morals he holds, represent the norm of the soc1a1 group The

" individual's percepuons of the' group norms' was termed by Mead as- the " generahzed

other" (Mead 1964 p- 218) Thxs role- takmg mvolves generalizing the attttudes of the
social group as a whole, and reacung to one's self from the standpomt of those

generahzed attitudes. The mdrvrdual is thus able to make Judgements about one's role in

. the socral group, one's posmon or status, and whether one upholds the values and norms

.of that group Frorn thls perspecttve itis possrble for the 1ndrv1dual to create aself-
' percep\lon based on a companson wrth the social group, or the generahzed other
. The mu'oducnon of the genera.ltzed other to self—concept theory was crmcal for, the
understandmg of the development of self-concept froma symbohc mteractromst |
perspecuve Although Mead clearly argued that the self was an emergent from the socral .
-process; he was qurck 1) pomt out that there was an rndrvrdual contnbutron that each self o
made to the social process A two—way process occurs where the emergmg self affects
: the developmg socral process, based on it's umque and 1nd1v1dua1 nature.
Evolving from- Mead S work Sullrvan (1947), coined the term srgmﬁcant other’,
which Wasused mmally in refer;tqe to parents and their effect on the socral development

of thetr chrldren The term is now used to mclude anyone "whose optmons and actrons

matter to the 1nd1v1dual one whose esteemn he, values, and whose drsapproval he seeks
-
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S to avoid" (1947 p 13) Close fnends, respected teachers team coaches and other
.‘ J 51gmﬁcant 1nd1v1duals ina. person 'S hfe can. affect the development of self-conccpt At
~an early age, the md1v1dual is exposed to significant persons that reﬂect that tndtvxdual s
- sélf. This percetved appratsal plays arole in the development of an accurate and posmve 2
percepuonofself SR TR L -
. The mdtvtdual as he matures, develops a concept of self a ptcture or self-image’

2 _' that encapsulates all that he is, or at least all that he thm.lss h° 1s. Thls 5¢1f'P°fC°P°°“ may

or may not be accurate, as compared to what other people: percetve htm to be. We have

all encountered mdmduals that perceive themselves as havmg charactenstxcs and abtlmes
) far greater than we perct,rve them to have As W) ll we somettmes encounter persons for ‘
. whxch the opp051te appears true ..... persons who do not see their pamcular talents as

_ posmvely contrtbutmg to success, and who contmually focus on themselvcs as betng
madequate or failures. l‘lost 1nd1v1duals self-perceptrons, however are accurately based

on thetr own abtlmes, and on how others percetve them to be

Sel_f-,co'n'cept and | SelféReport -

A questton whtch concems researchers of. self-concept is the nouon of perceptton - i -
- and the accuracy of’ self-reported perceptlon Although tests have been developed Wthh- B
_'measure’ self—concept the phenomenom remains eluswe The self-report method of '
self-concept medsurement is hrmted to the extent that one can rely on the self—percepttons‘_v'.-.‘ o
. of the 1nd1v1dual as bemg accurate As Combs (crtod m Lynch et al 1981) states

oy :

Self-report isa behavror represennng what a person is w1lhng. able or can
be seduced to say about self. ere any other behavior, it is, of course, affected

by self-concept It cannot, however be accepted as 1dent1cal toit (1981 6)
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| Many researchers who use self-concept tests’ (1e Brookover 1966 FlttS 1965,

o 'Sherwood 1962), rely solely on the self—report metho¢ and their ﬁndmgs must be

v1ewed in hght of Combs's statement. Other researchers, including Gergen (197 1)

. Brown (1970) and ‘Combs and Soper (1969), have measured levels of self-concept using

extemal evaluators who were specially tralned in observation techmques From

-observations of subjects perceptual categories are created from which mferences can be

drawn about self-concept levels. Courson (1968) suggests that the effect of self-concept

- on behavior is so pervaswe that it can be ptcked up even from falrly small samples of

behav1or

Usmg subject behawor as an mdlcanon of 1evels of self-concept prov1des a d1fferent

‘ perspectlve on the nature of self-concept.. While some theonsts beheve that self-concept

“must be empmcally based in the dxrect observanon of behavror others beheve that that the

‘rue’ self-percepnon can only be expressed by what one percelves or 'thinks' about

oneself. Rcsearchers who are dedxcated to self-report methodology quesuon the

41nferenual problems of equatmg self»concept ‘with behavior, while researchers in the other

camp take issue with the vahdlty and' rehabtlty of self-réport measurement.
Regardless. of the method used to measuré this phenomena there i is general

agreement among researchers that self-perceptlon is both: tacit and behavioral, but that

‘each theoretical framework is based on differént assnmptions about the nature of self-

concept The present research has used methodologres to pursue the nature of self-
concept from both perspecnves inan attempt to adequately answer the research questlons
: Self-concept and Change

The ability of self-concept to change has been a source of dlscussmn among

researchers in the ﬁeld Certaln aspects of self—concept such as self—esteem are-



"considered to be snscept‘able to change, while general or overall self-concept has been
found by Fitts (cited in Lynch et. al, 1981) be not only stable, but to be resistant to
change Gergen (1971), on the other hand found that people were highly malleable wnh
respect to self-conception, and that they would readily and w11hn gly reconstmct thcxr
perceptions of self across time and situation.

Lowe (1961) suggests that sorne parts of the self—concept are peripheral to the core of
the self and are therefore unstable, while other closely held behefs are central 1o the self
and are therefore highly resistant to change The uniqueness of the md1v1dual s self-
concept that which he sees as central to his being, and those thmgs which are open for |

. change, creates a profile of the individual's self. Fitts (1965.) has used this concept of

mapping an individual's profile in the design and analysiS'of the TSCS. The individual's

self-concept proﬁle based on the scores achieved in various sub-self dimensions, allows
the researcher to view a theoreucal picture of the mdxvxdual's perception of self.

 The differmg opinions about the sahency of self-concept as well as the differing .
| opimons about the empincally based or internally-based self-concept 1mply that self—
concept is.not a construct that is clearly delineated by research. Definmons of self-

" concept va , as do opinions about it's importance in the individual's intef
ncep ‘ P p

’ society and it's impact on personality and behavior The body of research on self-concept

change does reveal, however that a change i in self—report scores and a change in behav1or
4

occurs throughout the life of an md1v1dua1
Fitts (cited in Lynch et al, 1981) suggests that there is a constant interaction between
»s“elf-concept and behavior, and that a change in one, will affect the other. Many of the
3 mechamsms for change in self-concept, and correlated factors for this change have been
established. Thete may exist, h.owever, tnany variables which have, as-yet, not been

established. What, remains‘unresolved is a universally accepted definition of self-concept,



and a theoretical construct which explams all or most of the variables that have been
soc1ated with the development and change of an mdmdual's self-concept The major

variables which have been correlated with self-concept are dlscussed below.

Self-concept and Personality

. -
The importance of an accurate self-concept and it's relationship to personality

. . factors has been stud1ed by Gergen (1971). He states that developing an accurate self-

~image is helpful to the individual for many reasons. Self-conception is valuable in .’
allowmg the mdxvxdual to form generahzauons about himself, so that he will reahze hlS
own. abilities and limitations. This enhances social mteracuon because the individual is '
Lblc to make adJustments and decisions about ppropriate social behaviors. s
Communication with others is made more effi¢ient when the self is clearly expressed to
others A clear sense of identity is often mstrumental to participating in rnodem society,
such as completing forms, job apphcanons and in interviews. The self-concept provxdes .
a basis from which the 1nd1v1dual understands and relates to the world ar ~d him.

Self-concept has been correlated with other personahty characteristics. A review of

research by Scheirer and Kraut (1979) strongly links ‘personal adJustment w1th a posmve

] self—concept An 1nd1v1dual possessmg a positive self-concept will show high levels of
_personal security (relatlve 1mmumty to the Judgements of others), hlgh self-acceptance
(acceptance of the optmons of others, sensitivity to others), and high self-esteem
(populanty, and a lack of defensrveness and mfenonty) The enhancement of self-
concept leads to a general unprovement in mterpersonal relauonshxps, and readmess to -

cope with one's existence. . ‘ o /’\

13



was factored out, the students’ reported concepts of their own ability -'and'th'eir grade-

' Self-concept and Academic Achievement

In a school setting, the rel‘ationship,of self-concept and acadenuc achievement is of
‘considerable importance. Academic performance is, in most school settings, the single
criterion by which student success is measured. Success in other school endeavors
(sports drama council) are usually secondary to academlc excellence and school

pohc1es often limit extracumcular mvolvement when grades are not sausfactory

A major longltudmal study by Brookover, Patterson and Thomas (1962) mvesugated

the relatlonshlp between academic achievement and self-concept. After the student L.Q.
s _ "

point averages_ were found to be signiﬁcantly and positively correlated. A further finding

of the Brookover studies was that while students who ,report low self-concepts rarely

perform at above-average levels, a significant proportion of those who report high self- -

~ concepts of ability do not perform at comparable levels. This led Brookover to

hypothesize that conﬁdence in one's academic ability is necessary, but is not the only
factor m’geterrmnmg schdlastic success. It was ‘also found by Brookover and his

associates that changes i in the reported self—concept of academic ab111ty are assocrated w1th

E parallel changes in academlc achievement. A student carries wuh him certam attitudes
~ about himself and his abxhues in school and these amtudes play an 1mponant role in how

-he actually performs i m school

Conversely, the performance in school can affect the levels of Self-concept of the -

school student Anumber of researchers (Dlller 1954; Bonslow 1962) have explorcd

,'the condmons under which success and farlure affecta person s evaluation of hxmself

There isa general consensus that students who under-achxeve scholasucally, or who faxl
to hve up to thelr own acadermc expectauons, suffer sxgmﬁcant losses in self-esteem.
Just as successful performance raises self-esteem; poor perfonnance lowers it. . -

\0»
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Separate research by Carlton and Moore (1966), Dtller (1954) and Bills. (1959) all

"mdlcate that success in school enhanced the self-concept of their students Success and
~ fatlure both 51gmﬁcantly mﬂuenee the ways students view themselves. Purkey (1970)

summartzes by saying, "Students who expenence repeated suceess in school are likely to
* develop posmve feelmgs about their abilities, while those who encounter fatlure tend to
develop negative views of themselves" (p 26) . The conunual failure of a student may
negauvely affeét his self-concept thus mcreasmg the likelihood of failure agam A
continually successful student, on the other hand, may find himself on an upward spiral
of success, where the positive performance reinforces the self-lmage, thus increasing the
, lil;elihood. of future success. | |

Self-concept and. Age

| Any measured changes in self-concept which occur in a subject over time must be
considered in li ght of the subject's-age and the time period /involved. Age has been
determined as a significant factor in the development and maintenance of self-concept -

levels |

: and 1971, Thompson (1972) was abl'e to deternnne self—concept pattems for various age
~ groups ranging from 11 years of age to over 80 years of age. Exarmmng the data -
.revealed several common trends There was usually a high degree of con51stency across
‘samples thhtn each age group, and the self-concept profiles (as portrayed by the TSCS)

1o

The patterns indicated that self-esteem mcreases with age The Jumor hi ghand

of each of these groups had characteristic patterns.

senior hlgh subjects had below average scores of self-esteem college age and adult

_ subjects earned average scores, and elderly people scored above average on most self-

- Using data collected with the TS CS for 18 dlfferent studies conducted between 1968 -

’
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esteem- items Elderly subjects were more defensive and less inclined to make negative |
statements about themselves (as indicated by self-report scores) This suggests the '
possibility that increases in self-concept for the elderly populanon may be more a functron
of denial than an actual i tncrease in self—esteem.
* Younger subjects, particularly high school students, sho_wed’ a relatve lack of
defensiveness, which may accouht to some extent for their 10'“} self-esteem scort:s.
~ Another interesting finding by Thompson was that older subjects demonstrated more
certainty in self-description, whlch indicated that as an indivlduals get older,bhe comes to |
deﬁne himself in more deﬁnite terms. The 'self becomes more stable with age_ and may,
, therefore be more resrstant to change
A study by Grant (1966) appears to confirm the ﬁndmgs of Thompson, that older
- subjects reported more posmve feelings, about themselves than did younger subjects. It -
appears that certain systematic changes occur simply as a function of tirne, or increasing
age. Young people are more-uncertain‘ about their self-concepts, with this tmcerta_inty.
being-most prevalent during hi_gh school ’years. ‘The pressures of social orientation and
group identity at this age, as 'well.as the search for roles and indit}lduality may account for

some of this uncertainty. -

Sell‘-concept and Socio-economic Status

Research indicates that socio-econorrﬁc sta'tus.[SES] bears little relationship with :
levels of self-concept Because SES is a composrte factor of other vanablcs such as
race, mtelhgence educauonal level and income (Thompson 1972), deterrmmng the
| existing relanonsh.trfpreser_tts many methodological problems. Thompson, reporting on -
| 16 distinct research studieson the etfect of SES on self-concept, foond that the one

variable, SES, could not be readily established as affecting self-concept. Findings by
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| Healey (c:ted in Thompson, 197 2) indicated that proﬁles for disadvantages adolescents
closely resembled those for norm'al adolescent samples, and that both samples daffered
from the TSCS norm group Healey (1972) concluded that "...fot j Jumor hrgh school
_populations, age is a more srgmﬁcant detemunant of selffconcept than is socro-economrc
level" (p..44) . | -
Coopersmrth (1969) found that many vanables, 1nclud1n g education, income, social
; class, and ethnic background were not. assocrated w1th the formauon of hrgh self—esteem
- However, Soares and Soares (crted in Purkey, 1970) who compared the self—perceptrons
of drsadvantaged and advantaged elementary school children, repoxted generally more
- posmve self-percepnons for drsadvantaged children than advantaged children. ’ '._ L
: Meanwhrle, Hawk (1967) and Ausubel and Ausubel (cited in Purkey, 1970) reported that
‘the professed self-concepts of dlsadvantaged chrldren are characterized by low self-
- esteem and self- deprecranon | _
Once again, research demonstrates a conflict of opinion. Purkey (1970) clanﬁes this
conflics somewhat by claiming that the ernouonal chmate of the farmly is more unportant
" than the economrc or socral factors, and that the tendency toward low self-esteem can
.. exist in both advantaged and drsadvantaged farmhes Individuals from low SES
: backgrounds do not represent the lower end of the self-concept continuum, any more
than upper SES individuals represent the upper end The nature of the family and i it's
emotxonal climate, wrth the multitude of vanables that exist wrthm that enwronment
' appear to be the major determinants of general self-concept

Self-concept and Outdoor Adventure

Inthe past, two decades, outdoor education and recreation fields have received
considerable attention by social psychologists interested in determining the relatioriship -

»



between participation in outdoor-adventure activities and chtmges in .pcrsonality The

psychologlsts have been attracted by research claims of posmvc changcs in thc behavior

and self-percepuon of md1v1duals who have been involved in outdoor pursuit programs.

The literature descnbes self-concept 1mprovemcnt takmg place in programs as varied as -

~ residential camps to programs of high adventure, such as mountain climbing and white- |

water canoeing. BN

The many ahproaches to outdoor pursuxts, and the multitude of research dcsxgns in
deterrmmng the effect of these pursutts on self-concept have made it difficult to
~ determine the relationship. A problem which exlsts in this field is that httle research’has -

actually been done with-the' general povpulati'on.. Rather, the bulk of the research has _

focused on specific special-need groups, such as patients of psychiatric hospitals and

juvenile rehabilation groups. Because of the private-enterprise nature of outdoor agencies

that work with the normal'population, largely unsupported by government grants, these

agencies have not been the target of this type of social research. As much of the literature.

is based on special population groups, the tesnlts are difficult to generalize to the larger

population. Fér these reasons, and because.of the difficulty in accurately measuring self-

_ concep't in a field setting, reseazch done in self-concept improvement in the outdoors has

,ra_rely“heen conclusive.

 The majority df literature pertaining to self-concept change in the outdoor
concentrates on lexploring the varions facete of the Outward Bound movement. Outward
Bound Sch‘ools are based upon a set of philosophical pn’nci‘ples that stress perso'nal .
development through involvement in physmally demandm g, challenging, and diverse
outdoor pursuits. The school paruc1pant is enticed to grow psycholog1cally by
confrontmg tasks that demand dec1$10n makmg, physical and mental strength; and

personal risk. In this way, self-actuallzanon and personal fulﬁllment can be achleved
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improving such personality factom as self-esteem, self-assertiveness and self-image, all

conside‘red‘important in forming a positive self—‘concept (Ewert, 1984). Although not

strictly conﬁned to Outward Bound schools, these schools, and others that follow the -

Outward Bound tradmon form the bulk of the setungs for research into self—concept and
outdoor adventure |
_ In an Outward Bound survival training course, Chfford and Clifford (cxted in Ewert
‘ 1984) concluded that challengmg one's limits through sumval training does mcrease
_ one's feelmgs of self-worth and competence Heaps and Thorstenson (1974), using the
TSCS as the measurement 1nstrument studied participants of a Zg day survival
experience. Testmg was done pre and post, as well as one year followmg the expenence
, Slgmﬁcant posmve increases were measured in all self-concept scores except socml self
~ and self-cnncxsm sub- scores at the post-test and as well as in the one- year-after scores.
Gibson (1980) in a study mvolvmg student parncrpants in four Connecucut Wilderness
- School.courses concluded, " [thlS program] and sunﬂar short-term wilderness therapy
8 prograrns are very effecﬁve in bringing about positive changes in the,self-concent anci
: mter-personal competerice of the problern youth typlcally referred to them" (p. 17) .
Research by Morse (1957) Gonzales (1972) and Bemstem (1972) all report posmve
effects of residential campmg on participants. Workmg wrth various pauent groups in
| msntuuonal envrronments, the researchers found that outdoor campmg prov1ded a relaxed
' routme, an outlet to reduce tension, and an opportumty for soc1ahzmg to occur, all of
which h_ad posmve effects on the self-esteem and general well-being of the participants.
Godfrey (1974), in an ex:te'nsive review of both emrjiriCal and non-empirical Outward

Bound-\base'd research studies concluded:

Many of the studies reviewed here do not meet rigorous criteria for validity.

“However, the overwhelming indication of these data is that Ourward Bound

r
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methods are succes'sfully changing the lives of people who participate in the

program, in the‘direc_tioln of the stated goals of the program (;5._15). '

- Smith et al. (1973) states that the goals, or outcomes of Outward Bound programs are
' comrnonly accepted as: "(1) self-esteem (2) self—awareness, 3 self—assertron and (4)
acceptance of others" (cited in Godfrey, 1974 p. 15)

Grbson (1979), in a review of research hterature on the therapeutic aspects of
wilderness programs, noted that behavror change, self-concept enhancement and
1mproved relatronshrps with others occur while participating in the program. Cousineau
(1978),in a review of the i 1mpact of outdoor adventure ‘programs, concluded that the |

- programs do affect self—concept personahty, social interaction, motrvauon toward school
and other less srgmﬁcant effects. The ! parncrpant s response to the stress and nsk of
outdoor adventure is considered [by researchers] an unponant_ factor in the development :

‘ofu self-concept" (p.45). A review by Winterdy‘k'e and Griffiths (t984) a'nd the studies
by Wmterdyke and Roesch(1982) and Hopkms (1982), all ﬁnd posruve mcreases in |
various d.rmensrons of self-concept Smith, Gabnel Schott and Padra (1975) ina.
research study of the Outward Bound program concluded: "...that the Outward Bound
course has a posmve 1mpact on the partrcrpants self-assertion, i.e., . their sense of

' competence ‘leadership and actmty There is also evidence Yo support the conclusron that»

~ Outward Bound.affects the participants' level of self—esteem\ (p. 9).
| F(rom the research, itis apparent that _self—concept has the potential' for improveme‘nt _
in an outdoor adventure program.‘ Little research, .howeve‘r, has been dtrected a_t ,
understanding 'why' these changes occur. vHopkins' (1982), finding Outward. Bound |

- srgmﬁcantly affecting the self-assertion and self-esteem of of the participant, added that

the relauonshrp between the instructor and student is an important variable in the growth

* of self-concept Two of the expenmental groups exhrbrted srgmﬁcant posmve growth in



‘ vself—esteetn, whtle one group actually regressed durmg the research penod Accordmg to
'Hopklns the most significant influencing factor that was specific to the whole group was
the instructor. . _

o Benson (1‘981)'l,ooked at several factors which he felt influenced the development of

' self-concept in outdoor programs These were, the participants, the wilderness

envuonmcnt stress levcls, the partlcular activities encountered during the outdoor

o expenence the leader(s), and the social interaction and commumcauon of the leader and:
i group. Beﬂ\\n s, study was concerned with the 1mportance of group dynarmcs and

communication skills in self—concept change Usmg vanous act1v1t1es typlcally found in

»other outdoor programs such as canoeing, backpacking, onenteermg, debneﬁngs and

/
campfires, in a pre/post des1gn he found a 51gmﬁcant1y larger mcrehse in the "

Aexpenmental group 's total self-concept With a factor analysis, Benson concluded from

' -’hls results that the leadership team had the greatest smgle effect in self-concept change
L}

Summary

- The review of hterature has focused on many of the variables associated with self-

. ‘concept development and chan ge, both in daily hfe and in spec1ahzed programs such as
those offered by wilderness adventure agencies. A common agreement e)usts in many \
areais | | |

Ftrstly, self-concept is a reasonably stable phenomenon that, over an mtervemng

urne penod can expenence fatrly dramatic change Self-concept is most easrly effected
dunng the adolescent years, with the high school years being least stable. There appears

to be a steady 1mprovement of self-concept levels frorn early adolescence to old age

Secoudly, the extent of self-concept change depends on the 1nd1v1dua1 s

predlsposmon for change (charactenzed by such vanables as age, present level of self-
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esteem, emotional stability, personal desxre for.change, etc.) and the cnvrronmental ‘
condmons (home school, etc.) bemg expenenced by the mdavrdual over that period of
time. | ’ |
| Thirdly, self-concept has been closely correlated'with various personality traits that
" appear to be evident at the behavioral ,level; '(I"\he‘se include such factors as self-assertion,
lack of defe siveness,,personal security nnd i/mproved social and interpersonal |
relationshiplslx | | |
- Fourthly, a low positive relau’ons‘hip exists between self-concept and acodexrxic o
achieve_ment. As the individual's self-concept is raised, so to does the likelihood for
ac'ademic achievement. A pdsitive self-_concep_t_appeérs to be a necessary condition for
| high academic excellence, although possessin ga high self—conCept does not ensure
academic achievement.; Other variables such as jf.aelrnily and personal expectations. |
intelli gence and t_he schooi_pmgmm all play a role in the extent to wnich an individual
achieves academically. It was also noted that nnsuccessful achievernent serves to 1o§yer
self-esteem, just as successful achievement raises self-esteem.
Finally, the relationship between self-concept change and involvement in outdoor
adventure was explored Altltough some conﬂicting literature exists, there .exists a
: consensus among researchers that outdoor adventure prograﬂts and even such
unadventurous outdoor programs as resxdentlal camping, generally have a posmve effect
on parncxpants levels of self-concept. The changes in-self-concept occur in many sub-
dJmensxons of self—percepnon, but most often in 1evels of self-esteemn,’ personal

_ competency, re_hef of stress, and a general feeling of well-bemg. The effect of the

leader(s) has been shoWn to be a significant factor in self-concept change, closely

iated with Sullivan's concept.of the 'significant other'.




¥hc rclauonshlp of these vanables prov1de a sensc that outdoor programs can serve.a
valuablc role in today's socxcty As 1nd1ctatcd by the research, an increase in self-concept |
can affcct the behavmr thc acadcrmc achievement, the interpersonal rclauonsmps and the
quahty of life of the individual. The inclusion of outdoor adventurc programs in the .
school scttmg may provide added oppommmcs for 1nd1v1duals to experience success and
an unprovcd sense of self. If the sclf-concept of students can be unproved by msutuung
outdoor adventure programs in the school environment, other bencﬁts for the school and

students may Tesult.



CHAPTERIII
~ METHODOLOGY

- Introduction.

One of the major goals of the St.__Iohn"s School program is to devel‘op individuals
‘possessing high levels of self-concept. The school states that the deggmm_gmm isa
very effective and practlcal ‘method of achlevmg this goal (Jeynes 1985).

Quantnanve and quahtatlve methodologlcs were used in the study to determme Iht

‘effect of the St. John's school program on student self—concept Purely quantxtauve
’ methods used by researchers in the past have led to doubt about the real nature of
change msub;ects self—concept. The pencﬂ and _paper tests used to measure the self- .
" report aspects of self-concept do nfit relate the- 'egc];erience' o‘f}change, or the behau.i_oral
as'pec'ts of self-concept change Questichs arise such as, "Whatwere the daily' o
experiences of the sub;ects" Are the subjects aware of any changes in themselves?

" How are the numerical changes in self—concept scores tmnslated into feelmgs and

behavior?*. Kimball (cited 1ngert 1984)) has suggested thata stanstlcally sxgmﬁcant

change in self—concept does not necessanly translate into a behavxoral change The ‘ A
Apresent research study attempts to address the behav1ora1 as, well as the psychologlcal
aspects of self-concept change
Quahta_uve methodology, although not unknown in research studyihg self-concept
change in theoutdoors, has not taken a signiﬁcant place in the studycf psychologicul .
: phenomena StudJes by Gibson (1977) and Benson (1981) both used. pamcxpant ..
" journals to relate the part1c1pants expenence of self- concept change. The outdoor
experiences in these studies, however,took place over short pencds of txme, allowing

_little time for change to occur. The amount of dme'spent in the outdoor environment,
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and the way‘ that time is spent are factors ;yvhich affect the direct'ion and level of s_elf-: .
concept change (Ewert, 1984) h o ‘ |
Behavioral changes that occur in subjects over a penod of time are difficult to -

- ‘record “They are pamcularly dxfﬁcult to record in the outdoorenvrronment because '
changmg envrronmental condmons make observmg and recording behavror a challenge
The short duration of many studxes has also beena limiting factor in many self—concept
studres conducted in the outdoors (1984) and quahtatlve research usually requires. a

'con51derably longer time pcnod in which to collect data.

Many authors have clarmed that short treatrnent penods in quantltatwe research
~haveledtoa hrgh mc1dence of non-srgmficant levels of change in self-concept Frtts :
and Hamner (1969) note that self-concept changes ‘were seen to affect the behavior of
_the mdrvrdual but only afte?some mtervemng nrne Time was needed for these new |

expcrtences to be recognized (internalized) and 1ncorporated into new behavror
To take into con51derauon these methodologrcal problems a 10 month study perlod
'at the school was proposed. In order 10 acquire an accurate view of the school the ’
students and therr potential change in self—concept it was felt necessary to collect data
y from scveral methodologrcal perspecuves With an analysrs of several types of data, a
‘more accurate, detailed and personal view of self-concept change could conce_lvably\be
provided. | o R
'S{;‘rn,ple S-_ele'ctio‘n
.
" Once the research settmgvg.as,@abhshed a decision was required as to the sample
selectron‘gor the study. Thr;,&t’ John's school contamed students from grades 7-12, some

students having been a resrdent at the school for only one year while others having been

-at the school for five yéitrs In order to deterrmne the self-concept change potentially

1}..
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attributable to the _,school program, it was necessary that all subjects possess the same -

) .1e\‘/el of exposure to the school program. Thus, the 40} new boy students arriving in

; August, i986 and ranging from grades 7 10, were chosen as the nesearch subjects.
| ~ The:school adrmmstrauon ‘gave perrmssron for these students to become subjects, 1t
| , they and their families also agreed Letters of perrmssron (see Appendtx I) were sent to
the school for parents and students to sign as they»reglstered at St. John's dunng late
summer 1986 On the ﬁrst day of school most parents and students had already si t,ned
the form with others doing 50 w1th1n days of the school startm g date. SUbJCCIS were.
mformed on the letter and durlng the initial meetmg, of their right to wrthdraw from the
‘research whenever and for whatever reason they w1shed All 40 new boy students
agreed to become subjects for the research study.’ Three new boy students left the

- school durmg the scho,ol year and all data collected for these students was dropped from

data analysis. In all, 37 students participated in th_e_ research for the duration of the

J.

' school year. |

Confidentiality -

When asked to partlcrpate in'the ;g;e\sej research, subjects were informed ‘that‘
1nd1v1dual identities would not be revealed etther in the reported scores, the 1nd1v1dual
subject descnptlons 1nterv:ews or the research field notes. The subjects were assrgned

| 1dent1ty numbers for use on the self-concept test answer-sheets and the instructor
observatlon repons Pseudonyms were used in the field notes and 1ntorv1ews dunng the o
research period to 1dent1fy students, teachers parents and: other 1nd1v1duals T hese -
names, however, remained _consrsten_t throughout the research penod in order to

maintain the integrity of the individual and his ch&cteristics.
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Researcher's Position

The relauonshtp of research blas and research objectivity 1s of concern to all
researchers Havmg a background in teachmg, and a parncular interest in outdoor
educauon the writer must, and did consxder the quesnon of personal btas Biasor -
Judgement either conscrously or unconscrously, is a factor in many research decrstons,
from the chmce of the research settmg to the methodologtcal design of the research It
is the researcher s role to rake the various decrs_tons as conscrous and expltc1t as
possible | | J |

'l'he quantitative portlon ‘of the study was based on standardized, vahdated tests of
self-concept These tests were not, of' themselves, open for- 1nterpretanon but once -
completed, the scores were researcher-mterpreted J ust as the expenmental researcher
selects his research des1gn based on the quesnon he is pursumg, the quahtanve
researcher chooses the research setting based on the quesuons proposed As well, he
must dec1de the particular instruments of measurement and analysrs he W111 use.

In the present research one measurement mstrument was the researcher hlmself,
who recorded his observauons of the school and it's partlctpants Other instruments
included the many teachers students and parents of the students who pamcrpated in
mterv1ews dlscussmns, meenngs and school activities.

The various sources of data collected were based on the observations of alarge
number of people not _]uSt those of the researcher The interviews collected
demonstrate the 1nterv1ewee s percepnons of reality, his experience of living, and his
experience of change The ﬁeld notes collected by the reseamher relate the expertence
~ of one individualm a muln-drmensxonal setting, and this must be viewed in the same

light as the researcher who chooses his research design and instruments.
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"The decision to Visit the school on a particular day or bwcek,»may ailow an observer
to see the school life c)f St. John's in a particular way.vwhile a visit on another day may |
reveal a d1fferent reahty The value of the missed reality' cannot be assumed to be
greater than, or even different from the present reahty Each must be accepted as
presenting the realuy of the schooi expcnence. When the quantitative researcher limits

" the research environment 1o study a specific ‘aspect of a phenonemon‘ he is separating
~ the vanable from it's real-life context, and is, in essence, actually remeving the factors
which he cannot explam |

Decisions which.drive the qualitative metho’doloéy are guided by a sense of
understanding whiat 'ig present’, and what 'is missing', which allows the researcher the

| fl‘e_xibili_tyto select a-more valuable setting or experience. Denzin (1978) ~writes:

It is 1mp0551b1e not to take ethical and value stances in the process of ,
research. When analysts ghoose to enter one social settmg and not another
they have made an implicit value decision that one is better than the other for

their purposes (p. 325)

A
The -concept of objectivity is, therefore, a useful myu: which must be upheld as
conspientiously as p0331ble ‘The 'retlexivity’ possxble w1thm quahtatwe research d“OWS

t

for stronger design and analy51s Hammersley and Atkinson (1983) state:

...the theories we develop to explain the behavior of the people we study ‘ o
should also, where relevant, be -appiicd to our own activities as researchers

and should aid the development of research strategies. (p. 19)

The social researcher makes decisions based on-what is needed in order to best

answer the question. In the present study, the researcher has integrated both qualitative _

-
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and quantitative methodologies in an att_ernpt,to realize the"it‘, as well as the 'why' of the

"- resparch questions. * . L .

lQuantitative Methodology
- Collection: of QuantitatiVe Data
: PR
Two validated‘tests of self-concept were used in the q.uanti'tati-ve‘portion of the
: present study The Tennessee Self-Concept Scale (TSCS), developed by Fitts (1965),
~ was used in a pre, rmd post de51gn to determine the self—concept change over the 10
month period. ‘
| A second psychologxcal instrument, the Battle Culture-free Self-Esteem Test
-~ (BSET), developed by Battle (1981) was administered alongside the TSCS Th1s test
was adrmmstered to the subJects to further substantiate the validity of the TSCS |
instrument. A high correlation between the two tests would 1nd1cate high validity and
reliability. B . o

CA third r’neasinement instrument, the Instructor ObseNation Forrn (IOF)' was used

o 10 observe and record attttude and behav1or changes of the students (see Appendtx IV)

These changes were recorded and reported at three reporting pertods by teachers
_observmg students over the lO month period. The IOF mstmrnent was researcher-
desrgned and’ ptloted .

Finally, a demographtc su}vey was adrmmstered to each subject and academtc staff
' member at the school The student survey gathered data on student background farnrly
_structure, past acadenuc achtevements recreatxonal interests, and outdoor experience.
This data was collected to determine the extent to which the student SUb_]CCtS were .

representattve of the regular school populatton and the students past exposure o



outdoor pursuxt acnvmes ‘Thc staff survey collected demographtc mformatton about the
" teacher's educanonal training, 1nterests, outdoor expenence optmons about tenchmg at

- the school, and how they percewed the program to be affectmg the boys

- Self-concept Tests

Tennessee Self-Concept Scale
: The»Tennessge Self-Concept Scale is a s'elf-report instrument composed of a batterv f

of 100 test items. The test requlres the subject to rate htmself on a scale of 1-5 for each
descriptor. Each pomt on the scale establishes the frequency which the reader
experiences the feelmg as descnbed by the descrtptor statcment rangmg from 'never' to
'a.lways The quesnons randomly flip-flop to ensure that the pammpant reads the .
quesuons, and to avoxd the p0551b111ty of 1nd1v1duals pattemmg their responses

The 100 test itens are each dtrected toward three internal frames of reference: -

;1dent1ty, self—sansfacnon and behav1or Each of these internal frames of reference are
further }sub-divided into five external frames of referenCe: physmal, personal, family,

‘ sociai and moral- ethical dimensions Below are. t'he’ descn'ptors.for each sub-self
dtmensmn of the TSCS taken from FlttS (1965 p. 2) " : ' : ’
otgl P §gg e: The total P score reflects the overall level of self—esteem of the

1nd1v1dual. - . |
Ingmal Framg of Rgfgrence }
I_dmy The 1dent1ty score refers to the "what I g__" items. Here the mdmdual
s is describing his basic 1dent1ty, what he is as he sees himself.
| . Self-Satisfaction: The self-satisfaction score refers to the 1tems where the
mt{md\/descnbes how he feels about the self he perceives. This score reflects the

level of self-satisfaction or self—acceptance.

-



© Behavior: The behavror score refers to those items that say, “thxs is what I do, or

]
this is the way [ act " Thxs score measures the individual's percepnon of hlS own
behavior or the way be functions. o

P_hlSl.Qﬂl.S.Q.lf The physical score presentis the individual's view _'of his body, his
~ state of health his physical appearence, skﬂls and sexuahty _ _
Mggal Et ical Se f: The moral-ethtcal score descnbes the self from a moral-

' _ethxcal frame of reference- moral worth relanonshlp to God feehngs of bemg 'good" or :

"bad" person, and sansfactlon wrth one's religion or Tlack of it.

&_m]_s_g_f The personal score reﬂects the individual's sense of personal
- worth, hxs feelmg of adequacy as a person and hlS evaluauon of his personahty apart
from His body or his relationship to others |

| Egm]_]lﬂ;lf The family score reflects one's feelings of adequacy, worth and -

value as a family member. It refers to the individual's percepnon of self in relauon to
hxs closest and most 1mmed1ate cu'cle of associates. |

iqg_m]_s_g_f The social-score reﬂects the person's sense of adequacy and worth in

~ his socral 1nteract10n wrth others in general

When totalled the composrte score of exther frame of reference arrives at the total P,

“score reported in the research results. The TSCS reports the total P score and the 8 sub- .

.self scores. The TSCS test items are located in Appendix ITI.
Battle Culture Free Self-Esteem Test '

'l'he Battle Culture Free Self—Esteem test [BSET] is a smaller and consxderly less
complex test than the TSCS, wrth a Yes/No option for each test item. “The test has been

i used in school setungs throughout Alberta and a large portion of the Umted States '
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Forrn A (60 items) of the BSET, designed for junior high school students (grades .7-.9‘) |
~ was completed by the grade 7-9 new boy students. Form AD, designed for‘adults and
students of grade 10 or higher, was comp'Iete'd by the grade 10 new, boy students. The
test items for each test from the BSET are 1ocated in Appendxx IIL.

The BSET is similar to the TSCS in that i 1t also uses various categones to segment -
factors of self—conccpt These categorles are total self-esteem general self-esteem,
-social self-esteem, acadennc self-esteern and parental self—esteem The test also
includes a number of lie items to detect potenually unreliable test scores Within the

limits of the present research, only the total self-esteem score of the BSE’I‘ was used to

perform statistical validation_iof-_ the TSCS test.

| Adm1mstranon of Self—concept Tests _ _
* Both the TSCS and BSET tests were adrmmstered during the ﬁrst day of school for:

each group of students The junior students (grades 7&8) completed the tests on |
August 30, 1986, ‘while the seniors (grades 9 & 10) completed the tests on August 31,

- 1986. The tests were administered to the new boy students by the researcher in the |

dining hall of the school, and required japproxirnately 1 1/2 hours to administer. This .

time mcluded a basw descnpuon of the research pl’O_]CCt and an explananon of the test

' adtmmstranon procedures The first adrmmstrauon of the TSCS was completed on the
quesuon booklet rather than the usual answer/profile sheets, as the answer/proﬁle sheets.

» had not arnved from the supply company. This was corrected dunng the second o
?adm1n1su'auon of the tests. ’I'_he BSET was adrmmsteredvon the quesuon/answer form as

suggested. '



The second vadministration of the tests occurred on‘Dec.. 18, 1986. “This test

R administati'on was held at the last‘possible time prior to .dismissal for the school's
? 'Chnstmas break . | | ' |

The thtrd and ﬁnal test adrmmstrauon occurred on June 4 1987 The test

- administration was completed. followmg the school's final exams, which followed the -
grade 10 bicycling trip, and preceded the junior (grades 7 & 8) and intermediate (grade

_ 9) canoe mps The tests were gwen at the last possible time before the end of school.

The post-test did not coincide with the end of the canoe trips because the two canoe |

tnps finished at different locauons and on dtfferent dates. The students were 1ot
scheduled to return to the school followmg the canoe trip, and thus the tests were

- scheduled 1mmed1ately pnor to the departure date of the trips. Otherw15e the tests -

: 'would have had to be administered 1mmed1ately following a grueling 30 day canoe mp

- The new boys- would not have been inan acceptable physmal or mental state to
complete the 60 mmute tests, and they would have been adverse to cormng back to the '
school at a later date to complete the tests. Con51denng the schedule of the school and
the state- of— eadiness of the subjects, the tests were admmrstered under the best possible

c’:onditions. -

Test Sconng
~All tests were hand-scored by the author: Indl\‘gdual answer sheets were reviewed
followmg compleuon of the tests to verify completeness “The BSET was xrnproperly
' completed by two students during the testing periods, resulting in the two student scores |
| bemg dropped from the stausucal analy51s of both the TSCS and the. BSET The scores
| were dropped for both tests because Speaxman Rank Order Correlatlons between the

tests were to be conducted which requued that the two tests contain an equal number of
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subject scores. Thirty-five sets of student scores remained for analysis. Instructor
observation scores for all 37 new boy students were maintained however, as these scores

were not affected by incornpletion of the TSCS and BSET tests:

Instructor Observation Scores

A third sef of quantxtatlve data was collected w1th a researcher -designed mstrument
~ The instructor observation form (IOF) was desxgned to perrmt school staff to become
,mvolved in the research. As the staff were to be present in the school env1ronmem on i
~ constant basxs, they would have the opportunity, and the responsxbxhty to get to know
'the students of the school. Thxs would naturally result in their havmg a better ‘
knowledge of the students than an extemal observer. The staff were also directly
involved in the teaching of the students, and were'to do so through the methods dlr_c‘cted
b& the school policies. Potentially, the staff would be best able tq-,detect changes in
student behavior and attitude over an éxtended period of time. - |
The IOF (see Appendlx IV) was de31gned to allow the school staff lo rate the new
boy students on various behav10rs The 17 behav1or descnptors of the form were
derived from dlscussﬁons with school staff about behaviors that are deemed of high
value in the school, and from comparable descriptors ised in the TSCS and the BSET,
The instrument design was adapted from Fitts' Tennessee Self Concept Scale (1965).
The observation instrument, using the five '_point scale, was designed to be quickly and
~ easily completed by >th'e staff, and te be easily scored by hand. It was also hoped that
| "mamtammg con51stency between the IOF and TSCS answer sheet design would
51mphfy scormg and analy51s 2 |
"A pilot test was administered with the observanon instrument following it's design. -

The instrument was dlsmbuted, to eight St. John's staff member_s and fo‘ur tcachlng-
: )



associates at the Umver51ty of Alberta. Two of the. umversuy assocxates had had
8 ‘prevmus tralmng and expenence in the field of seIf—concept theory, and were farmhar
with sumltar 1nstruments ‘ | et
'I'he mdtvrduals pllotmg the observatlon instrument were mstructed to rate various
students in their classes with whom they were familiar. Feedback was requested from
' thern in reference to the‘mstrument s effectiveness in recording the observed behavrors
~and attrtudes of the subjects. The teachers and university associates were requested to
comment on whether the behav1or/att1tude descnptors were cléar and understandable
and to suggest any changes to the mstrument that would a551st the recordmg of student
‘behaviors and attitudes. From the feedback receLved several items were changed.
Once estabhshed the observanon forms were drstnbuted to the seven teachers at
~ the St. John's school who had volunteered to become 1nvolved in this pomon of the
: ;research pro_|ect Each teacher was assigned student—subjects based on their ant1c1pated
mvolvement thh the student The teacher who had students in his home room was
given ﬁrst pnonty and matched with those students. Teachers who, had students as
- members of a work crew were given second pnonty Teachers who taught classes i in
whrch the student was enrolled were given third priority. Las_tly, students who did not
match any particular teacher were randomly assigned.. |

To improve the obJecnvxty of observations, each student was observed by two

‘teachers ‘The students observatton score' was deterrmned by averagmg the observation.

scores from both teachers for each of the three observatron penods Because the teacher
was to observe the same students over the total rcsearch penod the teacher's own
mterpretauon of the observatron rankmg scale was not a limiting factor The

o_bservanon instrument was concerned not with the actual_score achteved by the student,

' but the amount of change the students underwent during the research period. Space was
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also ava.tilable on. the form for teachers to provide comrnent_s about the observed
students. | | |

'The observing teachers and student-suhjeets were assigned code numbers
immediately prior to the first observation period'.‘ If forms were misplaced by mis"take.
and found by a student or staff member, the teacher's and student s anonymity would be
preserved Four of the teachers were assigned 12 students on Wthh to report, while .
three teachers were ass1gned 13 students. The teachcrs rated the students ona scale of
one. through five, with five 1nd1caung appropnate behavior or attrtudes on that |
descriptor, as observed by the teachers.
| Reports occurred three times over the course of the study, the ﬁrst being at the- end
of two months residence at the school (November 1986) the second at the end of four
months at the school (Janpary 1987), and the third repon at the end of May, 1987. The
thlrd observation period was 1mmed1ately prior to the school canoe tnps which began on
*June 7, 1987. ThlS last observation period was also following the grade 10
cycling/canoe trip which ended on May 24, 1987. One obscrvmg teacher failed go
return the scores for the last observation. penod Therefore 12 students did not rfcexve
an averaged score for the last penod The score reported by the lone teacher observer
was used for the staﬂstxcal calculatlons completed on the instructor observatlon scores
of those 12 students

All instructor observation forms were hand scored by the researcher. Student forms
were then cornplled and averaged for each observation round. In total, there were six .
obser@ti_on forms completed on each student, except for the 12 students whose third

round scores were not reported.

‘0
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Statistical procedures

Svtatisticalv analysis was performed on all quantitative scores collected ‘during the
research period. Asa pre/rmd/post de51gn was used throughout the study, a two-way
analysis of vanance with repeated measures (MANOVA) was performed on each set of
scores. As students were segregated by grade within the school program, a two-way
analyais of variance was 'necessary for 'within subject’ and 'within group' variance.

FollbWing these analyses, scores demonstrating Significant levels of variance -
(P< 05) were subjected to post-hoc tests. Scores were re-run by grade and by test to
determme 51gn1ﬁcance levels betwcen pre and post testmg Both univariate-and
mulnvanate scores were calculated with only scores stansncally 51gn1ﬁcant at the .05
level being reported The Wilks' Lambda F Statistic was rep: 2d for all mulnvanate
analyses | |

A Spcarman Rank Order Correlation (SROC) was performed between TS CS total P

scores and BSET total self—esteem scores. An SROC was also perforrned between self-

.reported TSCS behavxor self scores and teacher-reported observauons of student

" behavior (I0F). Cox‘x_*elation' matrices are reported in the analysis of data. A summary of

statistics data is located in Appendix V. ) o :

Student and Teacher Demographic Survey

The demographic survey was administered to the new boy students early. in the

school year.. The data collected was necessary to provide another perspective from

which to view the students. The information, besides providing detail that may have

helped predict or.explai'n student behavior or test scores, may also be useful in
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’dete' ining the student's relative pobulativon g;oufJ. Thxs could be of use whcn
anal ng group; trends or 1n making generalizations to other s_chool/studévn't populdtions.

B The teacher demogfaphic_s were collected td determine the background of the
teachers, educationally as well as pefsonally. ‘_The tcachcr survey was intended to
determine, if posSible,»how the teachers' backgrbund méy have led themi to the schopl. '
and to becoming rr.iembers‘of the Comi)any of‘_t‘he Cross. An attempt was rriadc'to
record the teachers’ percéptid‘r;s of the value of tvhé school p_rogrzim for the boys.

With so many yfcars .of involvement at tvhe'school,A and having seen so r'nany_boy's g0
th'rough‘ the school prograrh, the éffec;s of the progrm on tﬁe students s_houid have béen
evident ;d the teacﬁcrs. The surve.y'al,so attempted 4to determine pdss’iblé 'b‘iascé oﬁ the
paift of the teachers. One would ndtrn‘dliy.ci_cbccf teachci's to support their vov)h sc.ho"ol‘

- program, especially a program that requires so muéh énergy ‘a_nd c.omnﬁttmjcnt' of .
tﬁemseives.. As not all teachers complc;ted'the survey, findings m.ust be treated

tenuously.

“Qualitative Methodology

" Role of the Researcher

The study was.planned to be @s non-interventive as possible. As such, the author’ .

£

attemptcd to remain outside portions of the privaté lives of the studcﬁts, s;uéh as'thp.
s;'howe‘r rooms and private dormitories. There éame co’nsjdérqble o;‘,)ptortuniti_c\s later in
’ fhe research period when observations of e.llmorc.;privatc nature were more easy madc. .
" and were less interventive. This was ,partictxlarlya'e,;xidcn‘t' durifig the outdoo'f.trips.
Wq}%ilc observing at the school, the author's role was primarily ‘observer'. When

away from the school, the author was primarily a 'participant-observer"or 'observer-

<
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~ participant. - As a known researcher in the setting, and not being a peer of the students,

there was always a barrier to relating closely'-with the students. This was felt many

times during the research period. On one occasion, when walkmg unannounced 1nto the

~ student campﬁre area during an outdoor trip, the toptc of conversauon shrfted

' 1mmed1ate1y Being an adult, and an outsrder was a definite drsadvantage in the

student setting. 3
Being an adult was also x dtsadvantage because the’ school staff on the outdoor tnps
expected the other adults to assocrate more with them than with the students Thus

some -activities are structured to mclude the author because of hrs adult/staff status, .

- while at other times he was excluded because of his ‘new man' status (ie. drscussmg

: maps and camp site locatlons) The author was expecféd to sleep, eat and socialize with

s

~ the other adult (staff) members The author was neither a staff member nor a student

.-although he was considered by the group to be more 'staff’ than student

The 'staff’ status allowed the author to expertem,e more fully the inside world of the
staff member of St. John s. It was possible to talk to the staff members‘about particular
boys, the problems and trlumphs at they had faced, and to viewthe students from the
Staff perspecuve | | /‘ | |

Bemg a teacher by professron relaung to the staff on educanonal issues was very
eagy, and usually enllghtemng 'l'he reasons why certain procedures were developed at
the school, as well as how the staff rationalized particular behaviors were more clearly
understood by the researcher The staff role also prov1ded certain tanglble benefits
while: parncrpaung in the outdoor program Staff members could carry thmgs of
comfort' in their duffle bags that the students were not perrmtted This made the life of

'researchs  at times, considerably more comfortable. _Thus, the role as-adult, or staff
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’

was at once inhibiting and enlightening, providing insight in some areas and limiting it

- in others.

.

Although the author was present primarily for observation; thev'task of puiling _ : /
<oneself out of the particioant role and projecting into the.researcher role éreated
‘ dxfﬁculty As participant- observer for a mgmﬁcant portion of the reSearch penod the
dual role made the recording of ﬁeld notes a challenge It was not always appropriate (o

" be hastily scratching notes while students and staff were eating supper around the

&

" campfire. Neither did one want to write notes by flashlight, away from the warm fire.

The effort and enjoyment of the outdoor activity often lent itself to complete

L

absorption; or'tlo cotnplete' fatigue. Soxne evenings the field notes were more scaree than -
~ desired because the day's observations were victims of the researcher's energetic |
participation and fatigue. On,other evenings the mental note} were t0o copious to

record under the dim light‘b of Week-old batteries. The vigoroue .life-style'«of the students

and staff did not lend itself.We;ll 1o reflection and writing, nlthough this was -

) -

| accompﬁéhed in differing degrees throughout the research pcriod.

' Desp‘ite the 'f‘ac’tors which inhibited the collection of data, it was felt that_‘the field

“?

notes taken provided a reasonably comprehcnsxve vxew of the researcher's perception of
11fe as a 'new boy’', mcludtng the excitement, frustratlon and fatigue which accompanied
those experiences. The field notes gouldnot capture each boy's feelings whxlc

participating in school activities, but they could provide a basis for understanding -
student experiences at the St. John's School of Alberta.
3 '

Collection of Qualitative Data .
; . i ?’;"z'“

KN

In preparation for the qualitative portion of this research, dccmons were made for

answering the question, "What does the, s of the new boy student cntall at the. St
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John S School of Alberta?". Belng a descriptive problern observatlon and description
would be requrred to effectively answer the question. The answers for this quesuon

once estabhshed give drrectron toward answeripg a second and more difficult analytical

questron "What is there about the school, it's life and programs y posmvely or

negauvely affecta change in-the self-concept, béhaviors and- atmudes of the new boy
student?". _
~ The descriptive queStion was’ tackled in three ways. The t'rrst method was through
' participant-observatron by the author, and the coiICCtion of field notes taken of these _
expenences and observatrons ‘The second method was the interviewing of various
pamcrpants in the schoot prograr% These mcluded studcnts teachers adrmmstrators
and parents. A third method was through the collecuon and analysis of school”
- documents. These documents provide impetus to the school philosophy and actrvmes
* 4nd are a means of understandmg the fundamental goals of the St. John's School of
Alberta. The hxstoncal and contemporary perspectrves give msrght to the expenences of
the new boy student at the St. Jolin's School of Alberta. Planned Joumal entries by the
students did not prove successful however, and were subsequently dropped from the
research as a data,oollcctton method. ‘
Pammpant—O_bServauon and Field Notes.
The understandrng of the life of anew boy at SJSA was accomodated by

/

paruc‘lpauon in many of the school actwmes durmg the school year. This participation
7 r

- rc,sulted in the collecuon of detailed descnpnons of events while at the school, and

~"t4 . ,1 -

whtle off-campus participating in school sponsored activities. The field notes were
rccorded ina notebook that accompanied the author durrng the school visits and during

off-campus trips. The field notes were composed of records of the date and time of the
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weather conditions (if it vias an outdoor setting), the actual observations of the

-school the author observed the behavror of students whtle paxucxpatmg in tl'le B

A.clas‘sroorns,.comdor,,dmmg hall, dormxtory‘, playmg field and hockey nnk, while on

d1rectly dunng observatlon such as; wh11e in the classr;gom after lunch or. after”

o

- .
A

observa_"tion, the persons present, ‘the acti'vitf’whichwas being participated ?._@he

s

participants, and the feelings a:}d op.i‘nion's'of the author while pa‘ﬁicipatin‘g or

g

'observmg Upon returnmg 1o Edmonton, field notes; swcre entered mto computer. ﬁles

~

| Along with the ﬁeld notes, the author's personal reflecnons weére also mcluded

The obsewaudn and recordmg of 'the life at the school was completed over thc ten

: month penod of the study During this period, visits were made to the school on a

weekly bams for observauon and 1o admtmster loglsncs of the research such as thc

N3

: d15tnbut10n and’ collectlon of the 1nstructor observatlon forms Wlme ohservmg at the

work crew during study hal'l at church and during free time. Field notes were taken-

)

" participating in the new boy run Detalls ‘were added later in the same day, usually at

"

mght following time to reflect on the days occurances ) : ot

When away from’ the school observanons of student behavxor were: made whlle oo

' travelhng on bus, whlle eatmg at restaurants, while hiking, cychng and canoeing, whllc .

1 . 1

settmg up and takn}g down campsues dunng complme and during free time around the
carnp Each envuonment created dtfferent outlets for bchavror and attltudes to become
apparent Durmg the outdoor trlps w1th the school, field notes were usually recorded at
the end of the day pnor to. sleepmg under the plastic tarp or tent. The lunch penod or
dlrectly after supper were convenient times to. record observations as'well as students | 4

and teachers usually rested pnor to the next actmty. ‘A detaxled research log is located

P
7

in Appendix X. °

f S
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‘Intervievt/s
Interviewy lasttng 40- 60 minutes in length were conducted w1th the boys, teachers,,
adxmmstrators and parents of students. Ten interviews were conducted in total, two
whxch were not able to be recorded on audio tape due to mechanical faxlure of the tape
recorder. This problem was detected imrnediately and written notes were taken instead.
Thc interviews were of a structured nature, where the 1nterv1ewer asked the )

' 1nterv1ewees pre- determmed questions taken from an interview sheet (see Appendix V). )
The mtervxew questions concemed the 1nterv1ewee s/opl\nk)ns feelmgs and experiences
of the school, or about the school programs. Quesnons were designed to be open- ended
to allow the interviewee an opportumty to dwell as deeply as he/she wished on the topic.
Questlons concemmg student perceptions of changes in self or the observer's
perceptlons of student changes were also mcluded At the end of each interview, the
'mterv1ewee was asked if he/she would like to add other information about themselves

)
the program experiences, their student or chxld that would be of interest. In many

cases, mformanon was offered to clanfy oplmons Or new toplcs were 1ntroduced This

proved to be a worthw’hlle conclusion to each interview.

.Selectlon of Interviewees

vae interviews were conducted with new boys These students were selected for
various reasons. The author w1shed a cross-section of students thus onie student was
selected from each grade, and-an extra student was selected from grade 9 because it had
more students than the other grades.

In deciding which students would be interviewed fror_n the grade levels, the
student's willingness to express their 'opinions was one factor. Several of the students

selected had been expressive with thei'r‘ opinions during prior encounters and were

’
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“selected on that basis. Anotherlfactor which affected the selection of student
interviewees was the author's perception of the students‘ success or failure at the school.
Three students were selected because they were perCeived'by the author through |
observations and field notes, later confirmed by dlscussmns with teachers, as having

] successful expenences at the school Two students were selected- becmﬁ they were
@perceived as having unsuccessful expenences at the school. These perceptions were:
based on observatrons of student behavror at school and during outdoor trips, mcludm g
factors such; as school discipline received, relationship with other students (ie:
taunting/admiration b'y'.other students), awards or promotions in the school, andthe

- student's general attitude and enthusiasrn at school and school .activities. Thus, the
selectionof the interviewees was based on the author's quest for openness, div'erSity in
experiences and well-rounded opinion.

‘The selectionof tltree teachers ‘for' interviewing was made‘ on two criteria. These
were, the years of service with the school and whether the teacher was a school
adrmmstrator The researcher w1shed to' interview a teacher who had been at the school
‘for many years, who had a strong attachment to the system, and who had had extensrve
expenence with the broad range of students who normally attend the school. Also
‘wanted was a new, inexperienced teacher. It was felt that there was need for the opinion
of a teacher who could look at the - system with fresh insights knowing‘ that he had .

' accepted to teach in this demandmg school setting, and knowmg ‘that he did not
necessanly have the same comrrixttment to the system as someone who had been at the
school fer ten years.” This 'new man’ would not have the historical backg_round of the
school and it's traditions to gutde his impressions of the school and it's program

The author chose an administrator interviewee to get another view of the school

and it's activities. This individual was oge that l'ookc_d toward continuing fulﬁlling the

]



_ school was chosen as an 1nterv1ewee The
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adxmmstrattve tasks JF thc school and seeking advancement within the adrmmstranon

An individual with a strong hlstory of the school, and a strong view for the future of the

#hinistrator's and the school's goals and -
philosophy were eXpect.ed to be clearly expoﬁﬁ'ded in this interview. ’
, Lastly, it was, dec@e.g to interview parents.’ It was de01ded to get the parents view

of any percewed changes in their sons, but also their opmlons and views of the school

i

v,prog'ram While attendmg a Home and School meetmg a request was made by the

author for interested parents to become involved in the research by pamelpanng in an
interview The parents of three students volunteered one’of whom who lived too far
away to be able to meet for an interview. A telephone mterv1ew was deemed

1mpract1cal and’ [hlS interview did not take place. Interviews were scheduled and

‘ conducted in the’ homes of the parents of two new boy students. One of these interviews

also collected the views of a sibling of a new boy, who enthusmsncally offered her

perceptions of her brother. . | R

et

The collecuon and transcription of! %\e mtemews proved to be valuable in
understandmg the student perceptlons of themselves, and other people s percepuons of

the boy§.

Documents
Many docurnents about the St. John's School of Alberta exist, both at the school

and in vanous ltbrarxes and private collections. These documents reveal detaﬂs about (O

the school, it's hls/tory and evolution, and it's educational philosophy and methods.




newspaper amoles are in existance. These documents vary in content from those
extolling pralses on the school and i it's program, to those dehvermg condemnanons
The documents swd scveral purposes in the present research. School documents
about activities at the school were used to deterrmne the extent of the school s activities,
and also guided the researcher as to the activities in vhich he could become involved.
They also provided a clear background for understanding the school's educational

philosophy, as’ well as prov1d1ng well- wmten mformatlon about the school s pdiﬂ:les and

o

procedures. Many of the hxstonc.al documents demonstrated the past programs and

beliefs of the school, and these werc partrcula% helpful in understandm g the evolutlon
.b, .

of the school

u-","; B :‘. i

Research Validity and Reliability |

A case study is an empirical inquiry that investigates a contemporary
phenomenon ”m its real-life context, when the boundaries between
phenomenon and context are not clearly ev1dent ‘and in which multiple

sources.of evidence are used. (Yin, 1984, p. 23)

The relationship between cause and effect in any research is rarely easy to detect. » .

The relationship between self-concept development and the St. John's school program 14 o

not readily evident, let alone able_ to be ‘proven’ bey\ond reasonable .d.oubt. The author

has chosen to- use multiple sources of evidence to arrive at an understanding of this

relationship. From this understandmg, : answers. may be closer to realization.
Research done at an; level, is often quesuoned astoit's fundamental ‘truth’. Ina

complex case study such _the St. John's School of Alberta, truth can be viewed from "

many perspectives. Were the se‘lf-conc,ept tests administered correctly? Was the

16



b}

<

statistical analysis perfoxmed correctly" Was the researcher unduly biased in his views

| prior to becommg mvolved in the school setting? Did the researcher spend enough

time, and in enough of the various settings to 'truly’ begin to understand the context of

the hoolandxtsprogram" ' (‘m _ o o
_ é‘ncse qucsuons stnkc at the yery nature of research. It is rare that research is

Ak answeilt can ‘be sure, however, that within the

S s obgqh

would be s o the answers found by

anotherai'escarcher usmg the: samc researé jiens The soc1al envu'onments of a school

Y ‘@

- are diverse and complex The researcher'mu%t weigh the trade-offs between total

'mmersion in the resear‘ch envxronmem, and a pamal, yet ;reahsuc view from both within
and out51de that er}vj onment. . Lo B ’ |

The ulumate test of the 'truth’... or the vahdlty of the present rescarch is the
acceptance by the students, staff a°nd parents that the wor’k accurately dcscnbcs the

reality of life at the St John's School of Alberta. Each 1nd1v1dual's expenence will be

shghtly different, but the similarities remam intact. The understandmg of the general, a%'

u is derived from the specrﬁc is a primary goal in case study research. The present

research study has adopted that general premise in it's investigation and analysis.

"47



CHAPTERIV
.+ THERESEARCHSETTING

Historical Perspective . L B

The St. John's school system began during the 1950's with a group of laymen
assocxated w1th St. John's Anghcan Cathedral/in Wmmpeg, Manitoba. Thc members
recogmzmg the plight of young. boys in the postwar era, were concerned abou@he

character of thesg boys and their quahty of hfe They were coricerned that boys were

: bemg depnved of their traditional role of helpmg 1n the farmly setting, that they no

longer had adventure in their hves, and that they were not being taught much of ~

, substance in the secular school system. The group felt that there were two forces in the

socxety of the day which were strongly mfluencmg people's values and working agamst
the propagation of the fanh.;The members felt that public education and media were

| negatively influencing the tIaditional values of .kthe 'society and that the church should

mvolverﬁself d1rect1y w1th both spheres of influence in order to counteract their effects

on the boys, and socxety in general (St. John's School of Alberta [SISA], 1976).

The members estabhshed a part-time boys' school in 1958, staffed by busmessmen’-’. ,

professionals, techn1c1ans, and skilled workmen from the parish, and from among the
~parent's of the boys. This school ran until 1961, when a full-time school, the St. John's
Cathedral Boy's School, was founded in SeUdrk, Manitoba. The Dynevor Society was
established to ran it, and in 1967 this order was incorporated as the Corrlpany of the
| Cross, a iay order of the Anglican Church of Canada. ‘
The Selkirk school was an 1mmedxate success, and although ﬁnancmlly pl° Jued,
the school rapidly filled to it's maximum capacity of 120 young boys. In 193, in the

~

face of parental demands and the d/esire not to increase the size of the sch o, the

48



Company opened ltnother St. John's School near Edmonton, Alberta, on the shores of
the North Saskatchewan R1ver With a program parallellng the Sellurk school the St..
J o%s School of Alberta soon had more than 100 boys reglstered ’

ln 1973 the Company launched it's third venture, a pnnnng plant and publlcatl

' dtvrsron In the fall of that year, the ﬁrst edition of theSz. John's. Edmonton Report was

published. The business. of this- branch of the Company, like that of the. schools was to
propagate the Chnsnan fatth The magazme S goal 'Was. 10 make [people] think about
thetr own behefs, and to come to grips with the important issues they faced" (SJ SA

1976, p. 2) . The success of the E¥Mmonton Report lead to the formatxon of the Calgary

Report in 1976 A few years later, in 1979 the magazine separated from the Compally -

of the ‘Cross. The name of the Edmonton Report was later changed to the Alberta .
Report a widely- cuculated weekly magazine. | ‘
As the ﬁnancxal stabthty of the Company increased, and the waiting lists for the
“schools lengthened a third school the Ontario St John's School, was estabhshed in
1976, and the part-time position of Chairman of the schools was 1nst1gated The three
schools were closely related from this period until 1983, when they separated and the
central office was dxsbanded Today, the schools still maintain contact through
correspondence, visits, and inter-school competmons | |
[ | RN

Pr'esent._-Day Perspective |
The Physical Setting

The St. John's School of Alberta ( ses Flgure 1) is srtuated 70 kllometers South-

West of Edmonton Alberta, on the South bank of tl\ e North Saskatc’hewan River.

oo
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Access to Edmonton is via paved highway, and the Genesse bridge whichﬁspans the

. ¥ river just East of the school. o
; i
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The school is built on 260 acres of mixed forest and farmland that stretches from the
hrghway, high on the bank of the river, down to the water The main school building.
(see Flgure 2) contalnsofﬁces, classrooms, a laboratory. a small library, dormatories, a
kitchén, a dinirrg hall, a majntenan;e \z}orleshop and an outdoor equipment workroom

Rt

and storage area. The school grounds contain a garage, a workshop, staff houses, a

honey ﬁrocessing facility, a chapel, kennels, a food freezer, an outdoor hockey' rink, a

soccer ﬁeldﬁeuluvated fields and a small cattle and pig farm

me the nverbank canoes can be launched Eilrectly into the river for canoe
Fiad :

N

i:.‘»'v‘tralnlng, to end the canoe race or to begin a canoe trip. Trails wind throughout the . i



property and are used for running, snowshoe training and the training of dog teams. In
the Fall the Husky dogs are hooked up to small carts and driven around the school .

roads to train the dogs to pull, to get thcm in shape

Figure 2
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“for the winter sledding; and to train the boys in driving and managing the dogs.
The fields close to the school are used to grow vegetab‘* mostly potatoes, and to
* feed the cattle that are occasionally purchased to.raise for meat for the school. The

8 school also share-crop a ﬁeld on the lower level of the property Flag football and

- socccr ratches occur in the upper ﬁeld t@n ice rmk is flooded in early Winter, and

1s’f<c«pt shovelled for skatmg -and mtramural hockey.
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The school is a large 'H' shape, surrounded by walkways, tall trees, and landscaped

lawns with flower bcds The dormatories are built on the ends‘ of the building, with the |
, 'g'rade 7 students shanng an open dorm with bunk beds. The grade 8 and 9 studeﬁts
share rooms that have exght students each, and are open to the hallways Grade 10
smdcnt rooms have four s1tudents shan_ng, while grade 11 anld 12 students share smaller._
more private rooms‘th'at have doors Senior students can have their own music iR their
rooms, are permitted to to have.coffee and food in their rooms, and a!so unlike the
younger students, have their own lounge. All students share a large common washroom
‘and shower room;
"The staff are housed in various structures, ranging frorh%all room in the actual
school buildin.g, to trailer-. homes on-site, to small bungalows beside the school. Married
;couples and farmhes are houscd in separate bungalows or trailers, while single members
share housing w1th other Company members of the same gender
Other maJor buxldmgs 1nc1ude the honey house, where raw honey 1s processed and
o bottled for sale by the students, under the direction of the staff. A garage maintains the
school's pool of small cars, vuns pickup trucks and buses, und a cooler-@ unit
stores the school s penshable food supphes whxch are purchased in bulk. The chapel is
adJacent to the main school building. The physical plant allows the school to be self-

~ contained and independent from most trappings of urban llfe.

<«

&

The Students' Social Setting

/”,/"In a school where the boys live on campus throughout the school year, the social

\. settings are limitless. The day is constantly filled with activity, from the moment the
‘\A . R N . ’ ) .
boys wake to the moment they go to bed. Social interactions occur at all times in the

day, and between many different people among the ~100 students and 20 staff members.
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the morals and values of the student, and in their belief in God. Because parents knew '
and enpected the scho’ol's religious beliefs to be taught in an open way, these goals hav.ve
become the | pnmary Ob_]eCthCS of the school fogram. The goals and philosoﬁhy of the

v chool were enacted in many facets of the school and it's programs, and the school's
philosophy was readtly apparent in it' s day- -to- day operatlon . : L ,
Below is a summary of the St. Johfi's School programs and phtlosophy, taken from

documents provided by the school In some instances the reseai’cher has 1nteryreted the l»
?

\
P - school documents in order to maintain succinctness, or has, when necessary, prov1ded

<

' hts personal view of portions of the school program. Itis hoped that the 1nterpretat1on is -

et
£ )

~ + o as close to 'reality’ as possible.

ey Goals .
¢ " Each of the areas of the St: Iohn s program hais specxﬁc g als. The progx; am, 252
swhole, has. two goals e ' @
1 To bring young people to a realization of God and their relauonshlp to I—hm . ’f" N

L , , _ . 2. To. provrde them with the sk1lls and strengths tha;wrll help them to cope with

o
the demands, frustrations and anxieties of this world, so that they may rise

above them in ‘their que-st for the truth and thetr attempt to lead a godly hfe.d
. . ' . ’ el

R (SJSA1985p321) S R . ¢
The Acadenuc Program v
. R . o o Lo
: Understand that St Johnsdoesmt adhere to the pohcy that teachers are _‘
' "

' resource perSons ,and chtldren only leam when they wrsh to leam .Our _]Ob o
isto teach chtldren to work to cope w1th the harsh demands and emononal |
» strcsses of n[the] world We have to glve them [the student] the self—

. conﬁdence which stems from challenge met and conquered the analytical -



‘ rmnd that has learned to thrnk and refuses propaganda the sense of self-

drscrplme necessary to livein a structured soc1ety. the reahzanon that joy. can
¥ o “
-be gleaned from a job well done the ability to cope with stress and dernands

(SJSA 1985 p.3.22)

The school consrders that it's job is to provide a structured caring and lovmg

environment in which the students are encouraged to grow spmtually, cogmuvely.

)4

.emouonally and physically.

The academic program ajﬁe school isa hrghly structured-one, in Wthh all

students must complete the same program; one which leads to senior matriculation

= following,successful completion of grade 12. Being a fully accredited level-one school,

. students are required to take literature, mathematics, chemistry, social studies, religious

s

- studies;biology, french, outdoor education and physical education. ’Phy's_ic,s and drama

: homework below a maximum number of mmutes per week to allow time forthe

1

are also offered.  Students from grades 7 to 11 are required to attend a two-hour study

‘hall each school night, Monday to Friday,-uﬁt‘il they obtain a 70% average or higher.. |
The stUdy hall is SUpervised'each night by a teacher, and' a number of teachers aré’
avarlable for tutonng durmg this ume Teachers are requxred to kcep a551gned

. .
Vv

' students to develop quahty work

"

Students are requrred to keep notes and textbooks in a neat and orderly fash;on .

at all umes, and farlure to'do so results in the loss of daxly pomts The dally pomts must

reachan accumulated rmmrnum level for the week or the student is requrred to

{

X compenSate by runmﬁg at the end of the week Thls is in addmon to the normal runmn g

hd

1n the séhool program The pomts runmng system is not m effect in all school yea;s but -,

was used dunng the 1986-87 sch(\ol year (see Classropm Observatlon #1 in Appendix

VI) Students are requ1red to pass in all work for correcuon and inspection. Students

oy

.v 6
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failing to do so, or failing to maintain acceptable grades due to,lack of effort, are

_ disciplined according to the discipline policy; :

‘The Work Program

Lol The work program at St. John s is desrgned to fulﬁll several purposes. ‘The
fundamental purpose is to provide the boys at the school with an opportumty to become
mvolyed w1th meamngful work': that is, work that is pracucal and of immediate value
The work program is structured to prepare the boys for self-drscrplme, mental readmess -
and the ability to work with others. 'l?he boys are requlred to work on a crew, led by a
crew leader The crew leader is usually a senior student but the crew is often orgamzed
"and supervised by a staff member 'I'he students have regular penods each week A3

hours every second day) when they perform crew work in addmon to attending Waily

| cla5ses ‘The crews rotate shxfts so that the dally acadermc program continues, but work
‘arourid the school is mamtamed as well TM jobs are vacuurrnng the hallways and
classrooms, washlng dlShCS or mopp:ng ﬂobrs in the kltchen processmg honey for sale,

- W

feedmg the dogs and mowmg the lawns. .

The work program, as well as fulﬁllmg the students need to be useful allows the .

' -boys to see the 1mmedrate results of their work, The food on.the table, the cleanhness of

tl’te dorms and dmmg-hall the trim of the grass and the pamt on the school are constant '
- remmders of thexr achlevements The1r contnbuuon also tends to make the boys
| apprecmte and look after the school better than they mxght Otherw1se

NP ' o
et - N

ccordmg 16 the SChool phllosophy, the work is- an example of the best k1nd of :

7 e

| (SJSA 1985 p 2 21) The leadag is challenged to make the student want to work‘well :

R
J e

hlerarchy, where the supcrvrso'gznd foremen lead rather than push t.hetr underhngs ‘.

~ and effecuvely, thus developmg pnde in accomplrshment The students learn to work v




together, develop the ability to work hard and faithfully, and have their need to be

. ' ' : ‘ L
needed fulfilled. The work crew hierarchy is also the means of developing leadership
skills in the senior students. 2 oy -

The work program is also essential to the smooth operation and up-keep of the

sschool. The school complex requires constant attention and maintenance. The cost of

maintaining«the school complex could not be sustained solely by thev parent'
conmbutrons and the school's fund-raxsmg 1ncome, and still ensure the school S
accessrbllxty to a variety of students The cleamng of the school mamtenance of the
grounds, repairs to the vehtcles and machmery, meal preparatton and clean-up, and
numerous other odd-jolis around the school are formidable unde'rtaltings. The school

crews not only provide meamngful work but they provrde a means to occupy the

students and teach skills necessary to maintain a comfortable ex1stence

o - S
The Outdoor Program ; ' ) '

“The canoé and snowshoe programs are our most effecttve programs in developm g .
a boys character" (SJSA 1985 p- 2 24). The outdoor program at-St. John.s isa

_ compulsory one for all students Jtis therefore a prerequtsrte for entrance to ‘the school

that parents and Studerits understand and accept the concept of thlS program w1thm .the
“overall phrlosophy of the school A pnmary objectrve is for the students to expenence
'ﬁmshmg somethmg whr_ch they start R and thls objectrve is carned~throughout the

. \
outdoor program. =~

- The outdoor tnps were desrgned as pan of the enttre educauonal scheme to develop '

‘a boy's. enttre bemg/ the tntellectual moral physrcal and spmtual Thxs, the school

o K

feels is not possrble stnctly wrthm a classroom scttmg Ttis also not possxble, they fcel j

‘inan urban settmg w1th it's dlstracuons and temptatrons : .

AN
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- 'I'hc boy needs to be challenged, to be able to go beyond the known, into the
unknown, where he will get to know himself and the extent of his abrlmes

*  With this challenge and the constant reminder of the strength and power of
God in nature, the boy will grow to apprecxate and respect hrmself and his
place w1thm the world The experience of hvmvnd strugglmg w1th others to
overcome obstacles can develop compassron, tolerance, understandmg, “ )

3

endurance, and inner strength (SJSA 1985, p 12) o I

L
s

'Wh'at St. John's offers is‘a unique "handsgon"f expenence which ful‘ﬁlls
1. His need to be useful ’ " R
2. His appetlte for adventure ' \ k
3. His 1nst1nct 1o take ona challenge and see it through

4 ‘HlS abrl;ty to help others, as he understand himself .
5. dl—hs sense of wonder in creation . 7
6. HlS sense of tolerance as he recogmzed many aspects of others in himself. %

"(SISA, 1985 P 11 4) |

G4

As well the sehool recogmzes that the outdoor plays other 1mportant roles in the

Co educauonal proceﬂ' Some of these Ob_]CCtIVCS as stated in the SJSA Onentanon Booklet P :

i

(1985)aré: . L e e T

-

1. To prov1de opportumtres ‘for leadershrp o i e o
2 Tagive students the outdoor skrlls that will allow them to operate
m safety no matter what the condmon ' '

3 To gwe studentkcreauonal Skxlls that they can carry lnto adult o T

. lifc ST ';\\ B ‘d »‘ e “: ’ ) T " A‘v“ . ‘ Ve . Lol .
4 To gtve students a basic under@a.ndmg of the Canadran geegraphy, flora and
fauna ) P v_; o T N

~



¥ e
5. To give student's a much grea’t'er appreciation of the diversity of cultures in ]
Canada, in part1cular native cultures
6. To grv& students a sense of responsrbrhty for their environment (1985 p. 11.5)
- The outdoor program at the St. John's Sehool of Alberta continues year-round.
Activities and trips are planned to take advantage of the elimate; the ~_geography, the:
schools equipment and finances, and the dbilities of the s‘tudents and staff in the

outdoors. Below is a summary of the school's outdoor program:

-

P I

The New Boy I-hke In late August when the new boys arrive at the school, staif
members asstst them in packing for the trip which leaves the followmg morning. The

T | packmg hike i m the foothrlls of the Rocky Mountams The g’r}&ie 7

" and 10 student's p ‘mvolved m the Semor Trip. Basic. equrpment for the rip mcludes a

v backpack a sleeplng bag, a 10' x 10' plasuc ;tarp for a shelter, outer clothing, a change

of clothmg and footwear as well as food and cookrng utensrls The necessary

A\

;yz.
%mment for students and staff is provrded Students compleung the hike receive a

crest recogmz}ng their achlevement.' .

K . - ) - . —
y - %
L
. ¢

Runnmg Durmg the fall the school Students parnclpate m a regular running-
program dunng the aftemoons and on weekends The boys are requﬂed after tr.umn g
to run a specxﬁed dlstance W1th1n a-spec.l(ied maximum trme; If the trme .'1s not .
successfully met, the'hoy must do e’xtra running by running the distance ‘a‘gain; This

- . . - e . e L
- e Lo . oo Y [P :

continues until the running time is s,uccessf?/y met and maintained. S :

lved in what is called the Jumor Trip, and the blgger grade 8 9 ,
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" Snowshoeing: Each year, from the vbeg.inniﬂng of January to rnid-February,‘the snow

shoeing season occurs. Each Saturday for five weeks all the boys and‘staff go.on.

snowshoe ‘runs’ of i mcreasmg drstance Staff members are assrgned to the junior (grades

7 and 8), 1ntermed1ate (grade 9), or senior (grades 10 11 and 12) groups, and run w1th

* different teams in that group each pracnce day The practice runs are in preparanon for

. the Snowshoe Race on the sixth Saturday in the n;w year The Jumor teamns race 40

kms, the 1ntermed1ate teams race 55 kms, and the senior teams race 72 kms Staff

members act as referees for the race and run in an assrgned posmon Teams must
. .

- remain intact during the race, and if the whole team does not complete the race, the team

is d1$qual1ﬁed Agaln equ1pment is provrded for students and staff. Winning teams in
each group receives a crest for their efforts.. . o |

- Students may try out for the 1nterschool snow shoe team whrch annually competes
agaipst the other two St. John s schools The mterschool race is run late in the winter-

and the team gets to compete for the mterschool plaque, as well as for inteschool crests.

The Dog-Sled Program The school mamtams a large kennel of Husky and

Malamut sled-dogs as a means to 1nvolv1ng the boys ina challengmg and traditional

mode of wmter travel The program parallel$ the mterschool training for the snowshoe :

program, with ,,trammg runs whrch culrrun<¢1te in an mterschool dog-sled race. Grade 12

| students and mterested staff members tradmonally partrcxpate in the grade 12 dog -run

" heldin the Rocky Mountams over the Chnstrnas vacation. .

Q
\

The Exploratory ‘”ﬂus is a- ﬁve-day, yvmter campmg mp in the foothrlls of the

.Rockres for the Jumor 1nterm ate and some semor boys. Some mterrnedrates and the

. seniors are also mvolved r—r\a dogsled race at thrs time. After setung up base camp Staff

C—
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.). Cow

' members teach wmter campmg SklllS and supervrse the students in fun activities such as

/lay hlkCS,vCOOk outs survwal and camp craft Equipmentis sxrmlar to the new boy
htke, except the clothmg ls wmter wetght. All necessary equipment is supplied by the

g
school s

."'

The Canoe Tnp At the begmmng of J une- the school begms the three week cunoe '

' tnps Wthh complete the school year. Staff are mvolved in the plannmg and preparation -_.

- of the tnp to which they have been a551gned Prior to the trip, sxx weeks of canoe

training is held where students and staff become famxltar with the 22' and 26' Voyageur

" canoes. They learn portaging of the canoes, basic paddlmg su'okes and dumpmg and .

rescumg of their own and other canoes. Durmg the, Annual Drayton Valley Canoc Race,

thc whole school races from the Drayton Valley bndge to the school a dlstance of 60

L4

kllometers. \The students camp overnight in separate team camps whlle participating

| parents, staff and alumni do likewise. A plaque is awarded'to, the winners of the

: ‘ \ v
. Drayton Valley Race, and crests are awarded to students who complete the 3 week

Cyclmg Dunng the 1986 87 and 1987- 88 school years, the school was tnvolved in

! l two cyclmg tnps The first cyclmg tnp, held in spnng of 1986, 'was held to

commemorate Expo '86 in Vancouver B.C. 'I'he grade 10 students and several staff

: members blcycled to VancotWer and spent nme at the Expo site. Durmg the spring of

1987, the grade 10 students and some staff l'nembers cycled from the school to. it asper -

‘along the J asper—Banff hxghway, through the Kananask15 Park and Calgary, and endedat -
o a provmctal park in central Alberta At the park the boys began two days of canog . -

trammg, followed by a three- day canoe tr1p down the North Saskatchewan Rtver to meet |

i -~
-~ LY - . ' ‘ . A

‘ L4
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thc,rcst of thc school at thc Drayton Valley bndge This ‘cm'nmdcd w1th the Drayton
Valley Canoe Racc, in which th adc 10 students then pamelpated
Studcnts who participated in the cychng program normally provided much of their
: .OWn cqulpmcm for the program, such as bﬁkes and tents. The school prov1ded a vehicle
 for carrymg food emcrgency equipment, bxke parts and campmg gear. Thls allowcd the
- “boys to cover greater distances in a safer fashion. A creét was awardcd to the boys who

Ti:‘-"gomplcted the cycling trip.
LA :
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CHAPTERV /=
. QUANTITATIVE DATA ANALYSIS
l. Introduction
In the analysis of quantxtattve data, the author analyzed data collected by three.
research mstruments dtmng 10 months of research the 'l'gtessee Self-Concept Scnle
[TSCS] (Frtts,,1965)%theaBattle Self-Esteem Test [BSET] (Battle, 1981) and the

Instructor Observanon Forms (IOF].

A gepeated-measure analysis of yanance» [MANOVA] was compl te on the data to »

'deterr‘nine' the statistical 'siEﬁi-ﬁcance'of changes in self-esteem. A ’pearman Rank
Order. Correlatlon [SROC] was perfonned between the BSET and the TSCS to
determme stausncal relatlonshlps This companson was performed to conﬁnn the.
vahdrty of the TSCS mstrdment |

- The Instructor Observatxon scores, collected usmg the IOF were analyzed to
determine ‘whether student behawors changed over the ten month period. A MANOVA
. was completed to determlne staustlcal trends in scores. A Speaxman Rank Order
| ,Correlatlon between the IOF scores and the TSCS Behavror Self scores was conducted
to determme the staust1cal relauonshlps between the self—concepts of the students (as

- measured by the TSCS) and their behanor (as measured by the IOF). . -

~The TSCS BSET and IOF test items can be found in Appendtx II. Data colleeted S

by the demographxc surveys administered to new boy students and staf i

prevrously been presented in Chapter 110, and summaries of the demogf?pmc d'hta 1s a

R

' located in Appendlx IX.

s
‘.‘..
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Readying the Data for Xhalysis

»'53 .

Prtor 10 stansucal analysis, incomplete student scoreml/ere removed Two student ‘i ‘;’ff‘f o
" RN

scores were removed from the BSET data because the second page of the questionnaire
had not been completed.” All TSCS tests were properly completed. o Altf:tm),,gh the twe
students failing to complete the BSET had successfully completed the TSCS tes‘ts vt"helr_-"'
TSCS scores were withdrawn to equahze the two sets of data. This was necessary to
- perform da SROC between the two tests. Thirty-five paired sets of student scores
remained for statistical analy51s . ' B |

The Instructor Observauon Form data were tmssmg one set of student observatlons
obtamcd thh the IOF that were not completed by one teacher. For twelve student-
, subjects, only one set of scores could be analyzed for the last observatlon penod (Penod-
#3). It was decided to use the lone scores for those twelve students, without averaging,
rather thanv d"estroy a complete set of observations;. When analyzed, the individual
scores did not appear to be distinctly differentfrom scores reported by other teacher-

observers.

COrrelationé of TSCS and BSET o

| Spearman Rank Order correlanon between the TSCS and BSET scores for the pre-tests
was 0. 609 0. 624 for the mtd tests and 0.638 for the post-tests (see Table 1 for the
correlation matrix). All three correlauons were above the 0.478 value needed to achieve
- ~a.01 level of 51gn1ﬁcance Thts hlgh posmve relationship showed that subjects who
scored hlgh on one test, did so on the second test, and subjects who scored low on one

test, did so on the other.

s .
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‘Table 1
Matrix of Spearman Rank Order Correlation of Coefficients

- Tenn (1) Tenn(2) ~ Tenn (3)

Bat(l) 0609 0529 0380
Ban(2) 0576 0624 0395
L Batt (3) = 0526 . 0434 0.638

| - For N=30 r 2 0.478 achieves signiﬁca_ncc at <.01

Applioximately 4 months passed between each test administration. The highest

‘ ,correiatio’xis occurred betwéen the tests that Wére completéd- during thé_ same test
administration. Corrélations bctwccn tests complctcd'f-»on dif_fcfcnt days are icss hi'ghl._y' :

cor;elated. The scqrés _oh the f}#o sets of tests also demonstrated higher _.%)rrelations on
~each 'succcéding test édxrlinisxratidn. This may indicate that the students Wcre becoming - ’

- more familiar with .the tst, thus decreasing the chance of error m »cdmpleting the self-

‘Teport tests. . _ S
L W e e

B g -*"‘v‘\'vc," T [ . L L N .
" ‘High correlation between the two tests established the consistency between the two .

' vsélf-‘conc,ept fié%fs'is,'thus verifying the internal validity of the TSCS test. The 4re>s‘v¢ar_che'r
can be assured that the TSCS scor\e's actually reflected the subjects’ level of self-cqnc@t,
as measured by that test. ‘ |

Tennessee Self—Cohcept Scale -

Statistical analysis was performed on the three sets of TSCS ;cqlrcsxhét were
completed by students throughout'the research period. Figure 3 dispiays the scores

achieved by the total group of 35 students.
: ] '



ﬁ@k3 S e
Tennessee Total P Scores for all, Subjects \ |
' Test - - ‘ |
B « R | Tenn. Pre-Test Z 7 ’/ 324.29

Tenn. Mid-Test

] //// 2 /// //// N
Tenn. Post-Test / 7 ;{ // / /// 7 321. 66
T v v r —
215 ‘_ 300 325
: , ' ‘ Tennessee Score
wi : k " N=35

Results indicated a.net loss of -2.63 peints in the TSCS total P scores for the 35 o
subjects over the research period, from a score of 324.29 at the pre-test to a score of

. . ) »
321.66 at the post-test. As a group, no significant or consistent change occurred in

D ®

<.

~student self-concept over the research period. _

B
it

iy
L P

‘TSCS Scores by Grade

' Analysis of the data by grade (Figure 4) showedv that the grade 10 students

B the largest gams in self-concept (+ 22.2), whxle the grade 8 students made the gr

. ldsses (- 19. 44) Grade 9 scores mcreased almost 2 pomts, wh11e grade 7 sceres

almost 5 poipts. Very 11tt1e cons1stency of scores was demonstrated between test
penods, as the grade 8 and 9 students scores dropped at the mld-pgmt while grade 7

and 10 students' scores increased at the mid-point: Generally, large dlscrepanc1es :

existed between grade levels scores. . .
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Figured4
Tennessee Total P by Grade

Grade ,
Grade..7 BN =9%
.
Grade 8 W .
o B Tenn. Pre-
o ‘ B Tenn. Mid
*:  Grade 9 Tenn. Post
, ~
N =35
Grade 10

Tennessee Score

The .grade 8 students reported a consrstent downward trend in self—concept levels.
Th15 drogwhcn analyzed, was not statistically 51gmf'1cant due in part to the small
number of students (N=9). The differerice between pre-tcst and post-test scores forthe
- grade 8 students in the 'I‘SCS was minus 19 44 Wthh const1tuted a drop of 5. 75% from -
the pre-test level. ‘ S |
Thompson (1972) reported_that age was a factor in the levels of self-concept
.achieved, with a gradual upward trend noted through the school years. Thompson's
research showed that studen‘ts‘at secondary 'sohools demonstratcd the greatest amoupt of
- variation in scores, Withthe' gre_zftest instability otﬁcurrihg at senior high st:hool. The
| shifting scores portrayed by Fjgure 4 show the 'unsettled natu'revof the self-concept of the
students as suggested by Thompson with the grade 7 scores rematmng most stable

from pre- test to post—test and the grade 10 scores being least stable over the same

1

)

L]

One cannot assume that exposute to the school setting was the only factor which

affected the self—concopt scores. ‘ hile attending the school, many things occurred in
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. the lwes of the students- that had no dlrect relauonshxp with the school or u s program
- Although the sc‘hool\wa’s relauveiy isolated from extemal influences, students were m
Z

contact w1th thexr families’ and fnends outside the school many txmes dunng the school

year. The potentlal for these relanonshxps playmg a significant role in deﬁmng the -

students’ self-concept must be consxdered when analyzmg the self—concept scores. - i g
B . o b b . A ) .
Internal Frame of Reference ’ '1 ‘ ‘
| " . t - . . . ) ) . . F \-.
*a - B "IN . - .

2

- To prov1de a\more in- depth look at. the data the TSCS scores were analyzed under

'the threeinternal frame of reference categones These categones were 1dent1ty (what T‘

“

‘am’), self—sansfacuon (what I ‘feel about my self) and behavxor (what 1 'do) Flgure 3

" illustrates theﬁroup scores for these items. IR

. ; - \
- B FlgureS

Tennessee Intemal Frame of Reference

| ..th.,.v
LY ... Tem.Pre
Tenn. Mid W Identity ,‘
‘ @A Seif-Sat |
' ‘Behavior
- N=35
Tenn. Post . //,///////////// \&S\
L. , * .
S e w s s S
e ( A "~ Internal Self-Concept Scores C

'b’_ For all three test penods, the 1dent1ty score for the students was consxderably hlgher :

than the scores for self—satlsfacnon and behav1or These scores and their relanonshtp

’
o
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compare closely thh the reponed scores of 'I'hompson (1972)

e identity score
dropped over the research period, Tbsmg -3. 49 points. 'I'he self—san action score S
dropped sllghtly - 0])/ while the-behavior scorer mcreased@hghtly (+0. 51) None of
these changes were stansncally srgmﬁcant « o :
: Identity ‘ ,

| Figure 6 1llustrates"the patterns whrch appeared in the 1dent1ty scores of the various

grade levels The grade 8 students exhrbrted very high percepnons of 1dent1ty early in
| the research penod ‘The mmally hlgh base hne scores may have pre- dlSpOSCd the
: group fora large drop in scores over the course e of the research penod
All grades, except the grade 10 group, expenenced a drop in 1denmy durmg the :

research penod The largest drop in score was eXpenenced by studems in grade 8, | ) .

whose mean score dropped by rmnus 4.:12 points. None of these changes were

o stausncally srgmﬁcant

Flgure 6 - .

Tennessee Identlty Scores By Grade

B Ident. Pre.
Ident. Mid. N
[ Ident. Post. }
V
N=35

Identity Score



', Selt—Satisfaction \
The self—sausfacuoyscores (Flgure 7) for the new boy students were sltghtly higher
than the norms reported by ThompBon (1972) Again the grade 8 scores were higher

than other grades at the pre- test penod and fell throughout the research penod

. - Figure7 L
Tennessee Self-Satisfaction Scores By Grade
Grade ' . ' ' _
Grade 7 .
- Grade 8 | —
R - | I S. Satis. Pre.
o N S. Satis. Mid
Grade 9 [ < | &3 S. Satis. Post
_ . @N=35
Grade 10

-~ h Self Satlsfactlon Score ' . _‘ - A

~ The self-sausfactlon scores for all new boy students dropped only Sll ghtly ( 0. 78

,‘ pomts) However the grade 8 students score showed a suPstantlal drop (-6.89), whtle -

" the grade 10 scores showed a su.bstantlal increase (+12 4)in self-satlsfactton score over:;
the same period. Student-srrn grades 7 and.9 did not experience any srgmﬁeant change |

..in personal self—sansfactlon from pre jest to post-test

With the small number of students in the grade 10 group (N= 5) several extreme

scores could seriously affect the group means. Analysis of student scores showed that’
- -

WO students scores exhibited large increases from the pre-test to the pos};,—test periods. ..
These two scores accounted for the majority of the reported increases in grade 10 scores..

]

Of the ﬁve grade 10 studer‘ts, two showed large 1ncreases in self-concept scores one

.
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‘showed a small increase, and two showed a small decrease in scores over the school

) . . . - ‘ L B . S _ . ' I .

year. o : ' * : , s S ' Lo

Behavmr | L | , .
Behavxor sco;es (Flgure 8), although shghtly lower than TSCS norms (Thompson
| AA972), fell wuhm an acceptable range An increase from pre test to post—test was |
recorded for all grades excépt grade.8 Lmle posmve change occurred in grade 7 scores -
(+0 89), while grade 9 and 10 scores ncreased substannally (+4. 73 and +8. 80
_ respecnvely) Stanstlcal analy51s indicated that the drop in behavxor score fdr the grade ‘
8 studentsfrom pre-test to post—tﬁt was sxgmﬁcant at the .05 level |

~

Figure 8

Tennessee Behavior Scores By Grade
- N Grader . . .
" Grade 7
Grade 8 Y2
B Behav. Pre
B Behav. Mid
- Grade 9 Behav. Post
‘  N=35
Grade 10 [ -
110 ' )

Y . . Behavior Scores ) : ~

The St. John s School staff expect the behavior of thembe mamtamed w1th1n
*strict boundanes As many new boys were at the school because they d1d not cope well
- at pubhc schools and/or home, and many had been put t at St. John's because of

mappropnate behavxor one would expect the self-percepnons of thexr behav1or to be ‘ :



\
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o

low. The school staff monitor student behavxor oonstantly. and stnctly d1$cxphne |
_l xnappropnate behavxor Therefore, the boys must change thetr usual behav1or in order
t follow the- stnct ru~les of the school. Except for the grade 8 students it appears thata -
small (though non-mgmﬁcant) positive 1ncrease m‘self-perccpnon of behawor has
~ occured over the research penod » | |
»Instructor Observa@on Scores | | *
Data collected w1th the Instructor Observanon Forms [IOF] 1nd1cated that a

consxstentlv posmve change in observld behav1or occurred over the research penod

Flgure 9 1llustrates the changes m observed behav1or as reportedp by ;he IOF

Figure9.
: Instructor Observation Scores By Grade
Grade A - :
. Grade 7
Grade 8 L
M Inst. Obs. #1
R Inst. Obs. #2
Grade 9 K& Inst. Obs. #3 .
‘ N=35 : ‘
Grade 10 S
66 . f

Obset'vatlon Score '

In all grades the observed behavior scores irnproved from Observation #1 ’(OB#I )
to Observanon #3 (OB#3) The teachers, usmg the observauon mstrument mdxcated

’ 1ncreasmgly more positive behavior for all grade levels of hew boy students When



' statistically analyZed, the change in Instructor Observation'scores from OB#1 to OB#3

showed a statisfically significgpechange at the O5level. = Y ¢

'Correlations of IOF and TSCS
£ Spearman Rank Order Correlation was performed between the instructor
observatlon scores and the behavror scores of the TSCS Correlauons (Table 2) L

indicates no statlstlcal relatronsh1p,between the. self-reported behavror score, as -
-measured by the TSCS and the students' observed behavror as measuredl)y the IOF

. Tablez ] S

Matrlx of Spearman Rank Order Correlatron of Coefficrer

Instr (1) - Tnsw(@)  Insw(3)

Behav() 0296 0114  0.046
_Behav(2) ~0.004 = 0052 ~ :0.306
Behav(3), 0214 0357 = .-0.164

For N=30 r>0.478 achieves significanice at <.01

"

Sy

‘The fact that no relanonshlp ex1sted between the .two sets of scores supports the
cla1m by Kimball (1979) thata change in self—concept does not necessanly translate into ,
2 change in behavror It appears that the converse may also be true that a srgmﬁcant '
posmve change m behavior does not necessanly translate mto a significant posmve
change in self-concept Although Courson (1968) mdrcated that accurate 1nferences |
~about an mdrvrdual s self-concept can be made from hmrted observatrons of behavror
| _these data do not support that clarm Not only were the sets of data uncorrelated but the . o

: scores for each successwe observatmn and test round be

ne less correlated over ﬁme



B The scores may indicate that the boys were acting', or towmg the line', while
'guarantee that the behavior change would become mtemahzed mto the self-concept ot '

‘ "Sumrnary of Internal Frame of Reference

_ self scores.

“The observable behav1ors of the new boy students, as a group. became more

appropnate as the school year contmued Except for the grade 8 students, the behavxor

self of the new boys mcreased sltghtly over that period. However thc actual behavxoml

change was not internalized into the mdmdual s self-concept in any consistent fashion. . "
8
The new boys Xa group, behaved properly at school because of it's strict environment, \\

but they, themselves d1d not percetve that thelr behavxor was much better than before.

psychologlcally they realized their good behav1or was Just that. The htghly dtscxplmcd

3

-envuonment at St John S effected a change in behav1or but 1t apgears, it did not

the new boy student Thxs puts the perrnanence of the ‘new behaytor in questxon

¢
3

_'Grade.i_() students showed increases in all three TSCS‘intemal,’frame‘of reference '

 scores during the research period, but the smail number of grade 10 students cannot '

PN

allow generahzanons to be made.

Trends for the grade 9 students appeared to bé shghtly downward except for the o

R behavtor self score. (TSCS), whtch mcreased con51derab1y Thegrade 8 scqres fell in all
‘three internal self categories, w1th a staustlcally significant decrease in the behavior self—

’_concept s_core.

—

Grade 7\"s"t‘udents‘,~ simii_ar_to the grade 9 students, showed slight drops in identity

self and self-satisfaction scores over the research period, and increased in the behavior

‘The IOF scores showed a stausncally 31gn1ﬁcant (P< .05) mcrease in observed

behavxor (IOF) for the total group of new boy students Although a posmve increase in

ol



" External Frame of Reference P

' 'stansttcally srgmﬁcant.

& . s . . . [y
the observable behavior of grade 8 studentsvwas_.reponed b'}?the IOF, this beh.avi'oral
ch'ange was not translated into a positive change in behavior as perceived by the
. ‘ -
students in the TSCS y - - .‘f N o .

. Self-reported behavror scores (TSCS) and teacher-observed behavior (IOF) of the -

< new boys were found to be stansucally um'e‘lated This may 1nd1cate, as w1th the grade

;Q

8 students, that the new boy students d1d not mtemahze their change in behavior mto §

thell' self concept

t

The smallest umts of analysrs in the TSCS wéte the external frame of referencc s

. scores “These categones are sub- groups of the internal frame of reference items.

Shown in Frgure 10 are the scores, by grade, for each extemal self-concept category

External Self—concept scores reflect the individual's percepuons of more extemal

: factors how he sees himself physrcally, socxally, morally, personally and as a family

.t

_hmember For the total group of new boy students the physxcal (-l 49) moral ethrcal (-
~0.64) and soc1al (- 2 16) sub-self scores all dropped shghtly, while the personal (+0. 51)

and famxly (+0.41) sub—self scores increased shghtly None of these changes were .
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Figure 10 SN
* Tennessee External Frame of Reference
?
2
67.57 I
.v»Pﬁysicnl.. :
Moral-Eth.
B Personal
- ] Family
. O social
A
Tenn. Post N=35
’ iz 60 68
External Self-Concept Séore
1
’Physwal Self -

The phy51cal self score, as measur\ed by the TSCS dctcrmmes thc cxtcnt to whlch
-the studcnts are satisfied w1th their physwal sclf thexr body, theu' health thexr
attracgveness and their sexuality. Flgurc 10 indicated overdll, a slight decrease m t’hc
physical _self Afdr't;lie new boy‘ students. These scores were comparable to those rcpoftéd.’
by Thompson (1972). Both grade 7 and grade 10 students' physical self scores (Figure
" 11)increased during the research ben’od, -wh'il"e the grade 8 -sfudcnt séores consist.em'l_y :
'féll; The grade 9 scores fell enly .sl'ightly.' The physical natur¢ of ihc school may lead
bne to expect poSitive 'chan'ges in the phySicaI sclf-conc'cpt'to' occur. For the gr-adc &
students in parncular -who expenenccd a drop of 6 67 pomts the physical nature of the

schooI d1d not serve as a posmve factor

£
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SR Figure 11 L

AJ
_ " Tennessee Physical Score By Grade - . ¥
Grade ' : = '
e 1
e .
s
crade 8 2228 .
R M Physical Pre
. B . Physical Mid
* Grade 9 | B Pnysical Post.
R N=3‘5 e

60 | 75
e " Physlcal Score

-

~ . inthe the students physrcal percepuons The extent to whrch the boys expenenee '

L success in the outdoor and work programs and the extent to wh1ch the boys get
_ opportunmes to socrahze w1th members of the opp051te sex may have 1mp11cat10ns for

the. 1nterpretatron and d1scuss10n of these scores..

. . . .
- . B . .
. . . . . . g

Moral-Ethical i
The moral-ethtcal self score for all grades (see Figure 10 above) was the lowest
' external frame of reference scores reported This score measures the md1v1dua1 S
. _perceptrons of hlS relanonshrp wrth God and his percepuons of his moral values These
k'scores, although appearmg low, were comparable to norms.found by Thompson (1972)
. " ‘ The slrght drop in score over the reSearch penod (- 0 63) was not srgmficant and could

v

.. not be attrxbuted to the effects of the school program

~ When consrdenng the scores by grade (Frgure 12), moral—ethlcal self scores for
grade 10 students 1ncreased +6 2 pomts dunng -the school year, whrle all other grades

C : : decreased shghtly durmg the same penod S <



These results may put in quesnon the school's emphasxs on the spmtual aspects of

‘Grade 9~

Grade

Fi'gure 12

Tennesséé Moral—Ethrcal Scores By Grade

Moral-Ethical Score

70

M.E r.hrcn.l Pre
‘M. Ethical Mid”
M. Ethical Post

’ the school program As the school claims to posmvely affect the moral values of it's

- _students one would expect the students' feelings of morahty to be increased. The

“ present data were not able to support that claim, and except for a small number of gmde

10 students, the opposue appeared to occur.

Personal Self

worth and adequacy ‘These scores were shghtly hrgher than than the norms reponed by
Thompson (1972) and‘the‘ overall pe‘rsonal self scores (see Frgure 10) increased ‘shghtly

between pre-test and post-test penods Personal self scores (Frgure 13) for grade 10

The personal self scores are thqge which’ express the 1nd1vxdual s sense of personal

' students mcreased +5.2 points durmg the research penod grade 9 scores mcreased

+3 52 points, and grade 7 students' scores drd not change Grade 8 personal self scorfs

dropped -4.45 points over the school year. No changes were found to be stansncally

significant.

91
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Flgure13 o o T

Tennasee Personal Scores By Grade

PR

M. Personal Pre
Personal Mid | - -
Personal Post R

. . N=35
o e

60 . ) 65 - - 70
v : , . ~ Personal Score ‘

The data suggests that only the gr'ade 9 and 10 stu‘dents felt better about therr
personal selves followmg a year of attendance at the St. John s School. The students in (
the 1ower grades however, grade 7 and 8 expenenced no change or negauve chan ge in

feehngs of personal worth and adequacy over the school year.

FamtlySeIf . . | ‘ S : . ..

. The overall farmly self scores (see thure 10) 31m11ar to the other sub-self scores,
.. changed httle over the research penod These scores. reﬂect the 1nd1v1dual s sense of
personal worth and adequacy asa farmly mernber The 1ncrease in the overall farruly ‘

’ _.-_-self score of 0. 5 pomts was not stausucally srgmﬁcant and could not be attnbuted to

program factors

Figure 14 indicated. that shght mcreases were made by students in grades 7 and 9,

-

and that grade 10 student scores showed an 1ncrease of over 6 pomts Grade 8 famtly e S

self scores, followmg thc trend of the other grade 8 soores, d,ropped -4:89 pomts

s ; ¢
-t .
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Tennessee Family Scorés By Grade

Grade 7 ey

‘Grade 8 e 6889 i g
; . 68.78 - W Funily Pre

- B Family Mid |
N Grade 9 S FamilyPost |

N=35

Grade 10 .

e
- 55 eog -, 68 70 -
I o . * " FaMMy Score '

Y
Oncc agam a drscrepancy exrsted between the grade 8 scores and the scores NE
: other grade lcvels Although the grade 7 students showed litle posmve change the

‘ grade 9 and 10 students expenenced a consxdcrable amount of posmve chan gein

feelmgs of farmly self

e f"sOc;alself | f‘ | IR »’ o

R The somal self score reﬂec. the person S sense of adequacy and worth in his socml
-,mteracuons w1th others Although droppmg shghtly - 2 16) overall the change in socml
' self (Flgure 15): scores was not 51gmﬁcant and the scores were w1th1n the norms as .

Jeponed by Thompson (1972) The mean scores for grade 7, 8 and 9 students all

=
]

dropped over the research perlod w1th the grade 7 students showmg the greatest ovemll

o ' decrease (-4.11). ‘The grade 10 social self score 19geased slightly (_+2.0).

o~

-



CHAPTERVIL
_ DISCUSSION.

Introduction

The St. John's School &f Alberta is a vast setting for rese'arch. “The wish to "sum up'
is always a consxderanon in research, and i is usually a desire. It is doubtful that the St
John's school can ever be summed up The self-concept literature; 1f unanimous about

anythlng, is unahlmous in the belief that ‘the factors which affect self-concept change are

. vrrtually unlimited. In the St. John's setting, as in other settings, what the person brmos

“into the settmg is equally as 1mportant as the factors that are school- related. The .

mteracnon between the student—related factors and the school-related factors must be the -
primary focus of attentrpn before an understandmg of the dynarmcs of self-concept

3
change can ever be hoped to be achleved

The brief discussion will cefiter on two pnmary factors whrch were deemed by the
writer as 'significant’ in the 1nteracuon between the'student and scthol S hlerarchy The
srgmficance discussed here is from a '11ved' perspective, not from a merely statlstlcal
perspectrve The relanonshrp between self—concept and behavror 18 dxfﬁcult to define,
yet it appears that the students at St. John s, as do all people, hve with it each day. The
relatxonshrp'between the self-reported behavror of the grade 8 students, and the reahty -
of behavior of those students is an apt example of ‘the paradoxes wh1ch exist.

The outdoor experience of the new boy student has uncovered other of the v

paradoxes that were present It is with these dxscussrons I will conclude possibly

leaving as many questions as answers. <

S -

Ty

150



‘the TSCS. The expected positive changes in beham nd percepuon although shght
fopc |

' vstudents,‘at least for someone who has been involved with trying to teach them in a

Self-’concept and Student Behavior '

At St. John's, students had little choice but to follow school ;.ul%s One might
f"‘ .

expect that students, oemg forced to behave would have percetved an 1mpro'§2:ment in
their own behavxor over the course of the school yeagg‘g%ne mlght arso hqve expected to

see, over time, a subsequent posmve change in perceptlon of behavror as measurcd by -~

!

. Y

occun'ed with all grades of new boy students except grade 8.

- .

: 7y

The behav1or scores for grade 8 students, llke the other{'

R 3
’ lgﬁlﬁsggff’:'s which t‘h‘ﬁ?‘
HESCf SRR LA

reporfed dropped consrstently over the research period, mdlcatmg that theﬁ Jo,,hn § e
v

, environment had negauvely affected the vus:ay the grade 8 boys felt about their own

behavior and about themselves in general. Although the teachers observed and report l‘

a posmve behavroral change in the grade 8 students it was not translated tnto a

perceptual change on the part of the students

The grade 8 students were not the youngest students 1 in the school yet, as a group,

' 'they did not get pnvrleges greater than the grade 7 students- Both groups pamcxpated in

basically the same activities in the school program The grade 8 students were more .
mature than grade 7 students and-it. appeared %'ere more aware of thetr low status m’
school. The grade 7 students however appeared not to readlly percetve or care much
about thetr sfatus at the school. They 1nstead preferred to go about their datly chores

appearmg to be oblivious to many things around them. Thls seemed typtcal of grade 7

school setting.

As a group, the rew boys occasmnally enjoyed stepping outside establtshed

) .boundaryes of behavror This was espec1ally 50 when they were ﬁaced with rules whtch

they C‘onstdered 100 strict or unnecessary. The swattmg and other forms of dtscxplme at

¢ ‘-o,

no

§'

C/
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the school were avoided Whenever possihle and the rules and discipline played a
‘,5 i .

‘sxgmﬁcant role in controllmg unacceptable behav1or ';.‘.U
e

The demographic survey, and mterv1ews with students and parents 1nd1cated that

inappropriate behavior of the student, at school and/or home, was-a fundamental reason

| why many students were enrolled at the school. Although the St. John's school policies

did not readily allow the acceptance of students with severe emotional .problemé, manv
of the students who came to the school were enrolled because of problems at home or
school. The posmve change in obsex‘vable P)ehavmr and self—perceptmn scores, for most
students, was a strong indication that the St Jolm's School program had S1gn1ﬁcant1v
1nﬂuenced the behav1or of it's new boy students over the one year pé;nod It appe%e,:d
that the school env1ronment had the desued effect on the new boy students, but it also

appeared that the students were clearly aware of thelr 'school behav1or and knew that it

- was d1fferent f‘r/om thelr usual‘ or 'normadl’ behav1or It is difficult to know at this time,

- whether these behavioral changes will be permanent.

- : , ' .

- Self-concept and the Outdoor Program N

The outdoor program at ;he St. Johin's school was a strictly controlled environment..
as strictly controlled as the school environment. While participating in the outdoor )
program, students, in most c'ases', did as they were told, and did not have to think about |
the ccnsequences of their actions, that is, as long as their acﬁons were within the rules
set down by the school.

While hiking, snowshoeing and capdeing, the students were given little time to
come to appreciate the outdoor envihonment, and litds opportunity to make decisions
about the outdoors. During the Junior ExXploratory was one of the few times that |

observed students making decisions about, for éxample, what they were to eat and how



it was to be cooked. During:'the other outdoor programs the studemts were mainly
responsible for the mamtanence of their 'kit’ (clothtng, sleeplng bag, tent), and in the
se‘ttmg up and takmg dowu of their tent or plastic tarp under whxch they slept. This s
not to say that all new boys should be given total respon51b111ty for themselves while
ipamerpatlng in the outdoor program However, for the sake of structure and efﬁuenw
many decrsrons and responsxbllmes that could have been made by the students in the
outdoors were made by the leaders For example durmg the Grade 10 Trip of that
school year, all meﬁs'\‘ere cooked by a staff member(s) on the trip. Not only did the
staff memberG) cook the food, but also directed the preparanon with zealous control lt
vappeared to the researcher that 15 16 year old :tudents should be able to deal with many
of these logistical elements of running a group trlp, and that they would gam significant

v

educauonal and personal value from the expenence

| My own observatxons during many of these outmgs suggested that the students
were bemg_]_eg through the outdoors, and that they did not really have to interact w1th it.
I personally remember hiking along the trail and only being aware of the path VI was
lookmg down at and the person I had to stay close to in front of me I d1d not, “for the .
most part, get any sense of the trees, the clouds.. the beauty, but only that 1t would be |

several hours before settrng camp for the mght and a Chance to rest. During the Junior

Canoe Tr1p, my notes descrlbed the sullen mood in ‘the canoe on many occasions as thc

day was wearing long and the 10 mmute wexgh’-ups (rest breaks) each hour were

[}

| getting shorter The shorelme,that was fql'oatrng“ by was not awe- mspmng, but was a

- 0z

place to get to and be able t6 use th% washroom m pnvacyf lt appeared that new boy

students who had never hrad much exposure to.the wrldemess felt equally, or more
R ' . N » . e, L T B .

. . . “ o N
oblivious to the beauty-around them.



Dunng the outdoor program, the beauty was all around us, but seldom would a
leader point out aspects of nature that were interesting, or take time to let the students
appreciate it what was around them. The wddemess it appeared was not somethmg to
be consciously aware ofsand enjoyed while participating'in the program. During
Complme (evemng prayer), thanks were always glven for our safe arrival at the?
campsite, and the beauty and wonder around us was addressed But, the pace and

structure of the trips gave little time for reflectton and apprecratlon of the natural
cnvrronment In a sense, the outdoor program at St. John s was an extension of the
' regular s¢001 curriculum.. you must do it because it's’ good for you'. Mark noted,
...but once you get back to school and you start thmkmg about it, I think it was pretty
‘worthwhile after all because of the accomphshmant it was completed" The students

we ‘}e awareof the beneﬁts derived from the outdoor program but most of the benefits, it

' ' ere dertved and recognized only after the experlence It was v1ewed often

domg

Thts is not to be construed into meaning that the students did not enjoy the outdoor

program The outdoor program, as other programs at St. ﬂn s, were challenglng and

!

adventurous. And it was not a program that the students would suggest should be

removed from the school. Generally, young boys and men (not to mennon grrls and

women) naturally enjoy these challenges, and often go to consxderable lengths to

pamc;pate m programs such as these, and the new boys at St. John's were no dlfferent in

theu‘ destre to contmue outdoor programs at St John S.

4 Two gti’nnts must be consrdered when d15cussmg the relationship of outdoor |

Ty e A

programs to self-concept change One is that challenge alone does not appear to effect a

/

positive change in self—concept Students need greater opportunities to get involved in
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decision-making while participating in the outdoor program and need to feel that their.

optmons can make a difference. They need to be more self—rehant in fulfilling some of

_ thetr basic needs in the w11demess whether itis decxdmg what they eat, how much they

eat, how they cook it, how to read a map and find their direction and position, and so on.
" The second 1s that challenomg outdoor programs can be emoyabWe- ‘
inspiring’ whtle students ate bemg engaged in the programs. Programs do not have to

be largely pamful mindless and accomphshment onented Doubtless, the outdoor

program is considerably mare mindful and pamless than the program of 20 years ago.

The outdoor program is evolvmg, probably more than ever before, into a more

md1v1dually, environmentally and educatxonally -sensitive curricular activity. However, .

_the research literature 1nd1cates m)t outdoor programs have the potentml to effect strong

pos1t1ve change on student self—concept but if the programs are to reahze that potential,

‘they must gear'themselves more toward aspects which miay effect the greatest change in

the self-concept of the students.

The outdoor program did teach the’ boys their own lxrmts and abilities. - Brian was

' sure about what it had taught htm "it makes your mmd and body feel better It makes

you accompllsh somethmg He noted that on the New Boy (Hike], ' 'you' get to know
people, you get to see people, you get to have some fun, you get to camp out”.

Pammpauon in the outdoor program was not a decision made by the students, and

s was not a decision which bore personal consequences for them What they learned

about themselves was a by-product, and it was not something which they {the students]
necessarily had set out to learn. Would it not be better to find a balance that would
inspire the individual to ledrn more, and to put more of themselves into that learning?

Not all students had an enjoyable experience in the outdoors, and many found that

~ the pace and duration of the experien_ce taught them only how weak they really were,

tn
(/]



and only what their limitations were. Insmany cases, it did not demonstrate their

individual strengths and potenttal It appeared that posmve change in self—concept was.
nqt linked with powerlessness and lack of personal choice. Could it be that it was more
closely linked w1th the desire to make decrstons and choices that affected one's own ltfe

’ and leammg to 11ve with the consequences of those dec1srons'7

Y

- Conclusions -

~ :

Parents will contmue sending thelr sons to the St John s School of Alberta If thev

conttnue on at the school they.will probably be rewarded for the hard work dedtcanon '

- and spmt that.is necessary to succeed at the school Success as deﬁned by the St
%.
John's school, is 1nherent in the program, 1f one is: w1llmg to accept that success 1s

1\. A

synonymous with accompllshment If the- school is to succeed%in affectt»ng gosqnv

ghgn ge in student self-concept it appears that the programs need to vrhvo‘lve the students
' ("‘* 9 é‘s‘ “'i“ ',' -

in greater opportunmes to make decxslons about their own hycs -‘TQ oy TR
The St. John's School of Alberta prov1des many physrcal emottonalﬁand acadetm”c
challenges but 1t does soina. htghly -structured and dtsmplmed fashion. . The school has
evolved consxderably in the past few years, taklng advan”?age of many new 1deas and -
technologtes It has 1ntroduced new components to their programs (cychng) has '

5

pursued the mcluston of other changes (two -man canoemg} and has expenmented with
v

new materials and methods Of maktng wilderness outdoor expenences safer and more

efficient. However, it still holds dearly to many tradmons and beliefs that over time,

have become difficult to accept by the vast majority of modern educattonal 1nst1tuttons

_ Thts again, is not to say that they are wron g, but that maybe a balance is essential if the.

school is to have the, effect it proports on the self-concept of it's students‘.~ e

i
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In a school setting that is so rigid'lvy controlled e staff for such a ‘signiﬁca‘nt o
portion of the students' life, it is undeniable that the teachers and other leaders in the
school (significant others) have a strong, and possibly lasting effect on the self-concept

of the students.. As the students and teachers hve, work and play together at the school

and during the extensive outdoor trips, the values and beliefs upheld by the schiool are

being acquired by some students andldismi'ssetbg.others.

Itis dtfficult fora smgle program to positively affect a change in the sclf-conccpt of

. all participants. Students who willingly retumed to St. John's demonstrated that they

had acquired something positive from the school and it's programs. Those who were

forced to attend were obligated, at least at the time of the present study, to endure

- powerlessness and a lack of persbnal decision-rnaking. These who willingly chose to

leave, demonstrated that their needs had not been fulfilled or felt that the school's work
had been done | | |

The claim by the St. John's school that it's pr,ogram affects a positive (.hange in the
selifigdpeept of it's students, at least in the short term, has been ngorou,sly challenged.
Whether this claim can be substgntiated in the future, or over the long-term, is again in

the hands of the staff, _administration and the students of_ the school.

A summary of the research conclusions follows:

1. The.SJSA program did not significantly effect self-concept change in ne»vv. boy
. students after one year of involvement in the program. - Large positive and
negative changes in indrvidu‘l éelf—concept scores indicated that individual
vanables effected the potential for change in self—concept in relatlon to the
’school program A more 1nd1vrduahzed program may effeet a posmve chttnz,e

. inthe self—concept of more students.

R )



2. The reported 1mprovement in instructor-observed behav1or scores (IOF) were
possibly a reaction to the highly-structured, disciplined envrronment of the

~ school. The TSCS behavior self score 1ndtcated that the reported positive

change in behavior (IOF) was not 1ntemaltzed into student self-concept.

S \ W

3 The hierarghical, htghly structured nature of the school program may play a role'
in negating some of the positive self- oncept effects of various portions of the V
academic, work and outdoor prograrns. _ -

4. The percetved powerlessness of new; boy students to make decmons about their
own life, except w1th1n ati ghtly controlled envuonment may be a pnmary
factor in the neutral/negattve change in student self-concept..

) Sugge'stions_for further study .

I. Due to-the complex and temporal nature of self—concept it 1s suggested thata

longltudmal study be mttlated at tﬁe school to deterrmne the long -term effects

[

of the school- program on student self-concept
2. It ts suggested that the study contmue testing student self—concept with the
" Tennessee Self-Concept Test, and that those results be combined with the

results of the present research 10 prov1de an extensron of a long:term

perspectrve.

3. Itis suggested that qualtranve databe collected and analyzed over a long term

period by followrng a number of mdxvrdual students throughout their St J ohn S .

M,

expenence and beyond

oo
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4. Ttis suggested that experimental intervertion be attempted with selected groups
of students within the school to determiné the effect of other programs demgncd
'to effect positive changc in self—concept (ie. non- hlerarchrcal organization,

increased student decision-making in program planmng and operation, €tc).

o

o{g - 'Self". Reflections

(“ g me, yet convmcmg me more to carry the study to it's natural and logrcal
4 ¥

contigy "',n .or starting point, dependmg on your perspectrvc
. Y9 ad

hE:

program at the school ‘The para&oxcs that exist within the school have led me to a

deeper understanding of the paradoxes that exist in our'evcryday world..the hunge'r and
the waste, the.pov?/cr within tho seemingly weak, and the weak within the seemin gly
powerful. This was so evident while watching the students porsuc their lives at St.
John's. ' |

The caring that was ovident within the staff of St..John's, and the commitmem that

they brought to their Christian .vocation, has been a sEimulani to the que‘st’ioning my own
personal and educational beliefs. The paradox of the 'care enough to discipline’ and the
‘care enough to control' has made me more conscious of the consequences of my own '

_intentions and actions in respect to the present smdy.‘ The students' awareness of these
paradokes has given me faith that a balanoe will eventually be achieved. I wish this
document to say, abor/e all, what we alj know is in the hearts of the children we teach.

‘The results of the research can never 'say it all', because teaching, like life, goes on...

[\
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The anaiyzing of quantitative data alongéidc qualitative data has been, to put it
mildly, a struggle. Trying to make me;ming out of numbers, while at the same time
trying to make sense out of experience, is not a challenge I will soon forget. It has been,

- for me, a lesson in patience. No doubt, it has also been a lesson in patience for Karen.
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| Figure 15
P N * . -
Tennessee Socig) Scores By Grade . -
- . . o -
Grade - b : : :
“Grade 7
Grade 8 P22 -
M Social Pre
S ' Seocial Mid -
Grade 9 o P Social Post
N - 67.15 -
. N=35
Grade 10
. »
1
68

Soclal Score ..
The students at St. John s get 11ttle opportumty to soc1ahze outsrde of the St J ohn's
school envrronment The student s opportumty to meet other friends out51de of the
" school can occur only durmg the short 'free Sunday breaks or hohday penods It would
appear that the 1ack of social opportumty, especrally in companson to the opportumues '
prior to atte-ndanc_e at St. John's, may account for this drop in socralvself score.

Summary of External Frame of Reference

| .;' In general group scores for extemal self—concept demonstrated little change over
the duration of the research penod A general drop in score for the whole group was

| reported for the physxcal moral- eth1cal and social self—concept categones, while family

~and personal categories rncreased slrghtly over theschool year.. Grade 8 scores declined

inall 5 categories of the external frar‘ne of reference. No statisticalf‘y signiﬁcant ch‘ange_

“in scores were reported in any of the external self-concept categories for any grade.

Y
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Summary of Quantitative Data
- o

. g

. As indicated in the review of literature, many factors influence the developme‘nt |
~ and change of self-concept.v The age and maturity of theAstu_ae'nts. their pre‘—di.spo'sition
for ‘change, sign‘iﬁcantothers inftheir lives, their immediate environment and‘their
family relationships; all create a climate for self-concept growth maintenance or ;
dechne Although self-concept/:s relauvely stable change can and does occur.

For some individuals, a pameular envxronment may promoie large posmve chan ges-
in self-concept, while in others, the same envrronment may create large decreases. '
Whlle, asa goWe quanntauve data collected on the new boy students of St John's
did nor indhicate a statlsncally srgnlﬁcant change in the stud\nts self—concept deeper
group agysrs revealed that change was ev1dent

Grade 10 scores showed a distinct upward trend Thrs trend, however, was dnven
,»by only a portion of the grade 10 students Grade 7 and 9 scores appeared to be:
relattvely stable and unaffected throughout the research period, with counterbalanun g
' 1ncreases and decreases in various drmensmns of self—concept
The most obvious result was the downward trend ingrade 8 self—concept scores.
- The downward trend in grade 8 scores in all sub categorles of the Tennessee Self-
‘concept Scale suggests that the grade 8 students were reactmg negattvely to the St.
John's experience. Th1s negativity was also ev1denced by the fact that the grade 8
- students made smaller posmve gatns in observed behavior during the school then dld the
other grades, as reported by the IOF scores. Although the grade 8 group did not have
the lowest IOF scores the small i 1ncrease cont'umed that teachers percelved the grade &
?tudents as behavmg less appropriately than students in g;ade 9 and 10.

‘Table 3 illustrates the number of students in each grade who expenenced an

- -increased or decreased change in total self—concept sCore (TSCS),. The data shows that

95,"
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22 new boy students (59%) expenenced a drop in total P score: dunng the year, whlle 15

new boy students (41%) mcreased their total P score.

-

A
' Table 3 ;
| : Tennessee SeIf-Concept Scale Pre-post changes in score by grade
. | , Grade . Increased . Decreased ,leference
7 3 6 3 T
g8 .3 . g8 -5
9 . .6 6 0
| 10 3 2 YoM
R | Total 15 220 T

" Number of student's experidncing change in tctal P score

oo -

- ’ ' ' 5
. The grade 8 students cxperienced a'l‘arge overall decrease in tiotalv p score, ‘With 7?%
of the students reporting a decline in total P score. This decline in self—ccncept reported '
by the rnajonty of new boy students, must be addressed in hght of the school program
‘and the expenences of the students while attendmg the school.
The analysxs of quahtanvc data will look more closely at the data frorn an
| mdlvrdual level. The TSCS scores will be used in conjuncuon ‘with the quahtauve data -
10 attempt to understand why these changes occurred “The researcher w111 focus
attention on the 1nd1v1dua1 student his charactqlsncs and his expenences while
* attending the school. In this way, the analygis will endeavor to understand».the_ nature of
_the St. John's proémm,- and why the program hasv negatiyely effected a change-in the

’h‘" S | : self-concept of so many new boy students.



v CHAPTER vr .
| QUALITATIVE DATA ANALYSIS .

: Individual Student Data

-

In all, 37 students comprlsed the sample for this study, but only a small pomon ot _
the mdtvrdual data will be used in the proceedmg analy51s of data: The scope of the -
study cannot ment complete analy51s of both individual self—concept scores and the .
volume of qualrtanve data. However a sample of the data will be’ presented with an
effort to provide as accurate a view of the quahtauve data as possxble _

The individual data presented was dts uised by pseudonyms. The'qualitative data -
was drawn from research field notes __d/tfters'iews with the indi\liduals staft’ members.

and parents whenever appropnate In some cases, individual data was richer in quality

and quantlty than in others. This was dependant on the extent to which the researcher

was able to observe and record the actions of the individual student. The quantitative

data was drawn from the TSCS, the IOF and the demographic survey data.
. , S L
Brian —
‘ .

Brian was a 15 year old, grade 10 new boy student from a single -child farnily His -
parents were livin ogether in their urban home. Bnan was enrolled at the St. John s

School of Alberta because, in his words "1 cannot really functxon nght at home

emotionally-wise and school w1se" (Wood, l986a)

-~

ln an 1nterv1ew conducted in May 1987, Brian elaborated on the problems lerxdtn g

up to hl_S enrollment at St. John's:
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Bnan (B) I was having some problems wi my farmly, solwenttoseea
| psychiatrist, and I went to a psychiatnc pro am, for a?ut five months, hke a .
Nive-in place, where you live there It was sug ted by this other guy Iwentto
" see, to come to thlS school because it's really good I got out of that program and
T went back to public school for about two weeks and I just couldnt handle it.
| - Sol had to gﬁack to. the treatment program agam for a month. The ﬁrst time 1
* went to the hospital it.was for three months, then the treatmen’togram for four -
months and then we ﬁnally gOt it worked out and I came here and went on the

New Boy hike. But I really came hcre because I knew the structured program

would be good. I was.h‘avmg a lot of problems with other programs.

Interviewer (I). So, how have things been since'then, since you've been here?
With your family, I mean.

B. Well, we get along. We've alw ays gotten along. But if I stay with them too
long I start having p'roblems So, whenever I go home, like the two week:

vacation, we really have alot of fun together (Wood,1987a, p. 1)

Bnan has also had problems w1th his friends, especrally in competmve situations:

B. I'had problems with my friends' I was trying to keep up with them, and there
was thlS 8uy who was really good at all these things, and I always wanted to beat
'hlm and it was really 1mpos%ible, because he was runmng_Prov1nc1als [track
- meets]. I would practice a. lot, and I ended up almost killing myself. (Wood
19874, p.4)
Physically, Brian was slightly larger than average for hlS age ‘He was also
physrcally well built and appeared to be con51derably physically fit. He has been a

member of the Boy Scouts fora number of years, has cycled the Jasper- Banff hi ghway

-d
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and other long-diStance trips, has eicied in the rhouhthiné fora humbe'r' of ycérs. and has - |
twme pammpated in winter campmg In this respect, he has had much more. cxmneﬁcc
in outdoor pursuu activities and endurance activities than the other n new boy students at
St. John' s. When replying to the demographxc survey quesuon about his opinion of
ontdoor acnvmes, he wrote "I really like the outdoor program and the team. challenges |
instead of the 1nd1v1dual challenges" (Wood 1986a) He also commentcd "Outdoor
actlvuy feels very saUSfymg after acuvxty, but it takes a lot of preparanon orgamzanon-
’ - wise and hst-wxse But I love the’outdoors and feel good in the outdoors" (1986a)

The outdoor and physmal aspects of the school program appeared to be very
»att:ractwe to Bnan I-hs personal mvolvement in outdoor activities and fitness activities
‘has prepared h1m for some of the challenges of the St. John s outdoor prograrrf He

noted in the interview:

\B . ﬁnd [the outdoor program] really challengmg [the teachers] really push

_ y0uvhard, like the canoe race was really hard. They rcally pushed you hard.. |
| they didn't stop. They really know you pretfy weli. These trips re‘ally h‘elp'them
 know you well. (Wood,1987a,p.1) | | '

Further in the interview Brian related:

,I] B. It [the outdoor progrefn] makes your rhihd an_d ho'dy feel better. It makeS
you accomplish so’rvnething, and makes people see that you've accomplished |

-/ something. It's something that you can put down that you've accomplished,

especially the New‘Boy hike and the snowshoeing.

I. So, what did you enJoy most about the outdoor program" Whar was the most

beneﬁcxal -and for the-other students as well"



- B. Probably the New Boy hrke Because it was, unltke the snowshoemg where |

0

- you got to just walk around and get sore feet and accomphsh it, the New Boy

B you get to know people, you get to see people, you get to have some fun you get
to camp out. And cycling wasn't too tax1ng. .. if it's too taxing you don't get =
much out of it. Except accomphshment (Wood 1987a,p. 4) |

, The social aspects of the outdoor program as well as the feellng of accomphshment

, appeared to be most imponant for Brian His competmveness in physrcal activities has

caused h1m social problems in the past, and the team- onented aspects of the outdoor
program at St John's appeared to have positive socral beneﬁts for him. After hlS
difficult expenence in competmon wrth hts friend, he gave up. trymg to compete Lately
: he has become more 1nterested in getung back mto the competmve sports that he once

partlctpatedm ' SRR Lol T

| B Mr Young has all these race forms for runmng races, and maybe I could

try. vMaybe_’I can place good. Where as before I wouldn't even try, I'd just go

for the 3 km. funrun. 'Now that he showed .me the 10nger‘races I'd probably give

vthem a try (Wood 1987a, p. 2)

The team aspects of the outdoor program, although often compethe d1d not seem

(put as much emphasis on individuals to out perform others. If a team succeeded or
failed, the responsxblllty rested w1th all the team members, not Just one. Thus, Brian
found that he could strive for success w1thout trymg to be better than other students. He

stated in the interview:
B. There i_s no best. It's your personal best. It's the team. You put the team
ahead. 'Like the canoeing And snowshoeing You just paddle, you just paddle.
- You say that that guy 1s doing his best. All movmg at the same time. Cyclmg I

can't compare because no bne was trying hard It wasn't a competltlon I find
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3 that trlpsfa.rcn.'t"‘a_'cotnpetition‘lilce_;they ‘.use'd'- to be ‘(;ompetitions‘. lil‘ccv .I |
_ snowshoeing, that's pretty competitiye', but it doesn't burn ou out competi't,i'vely :
like other things do. (Wood, 19872, p. 55 I 7
- Because the snowshoemg was a team event, mdmduals (such Bri‘anl do not get
‘ 'bumed out' as in other mdrvxdual events. The psychologlcal stress assocrated thh
‘. winning or losmg, as well as the burden of individual ;f sponsibility was reduced. Thus,
Brian was able to perform and compete in thlS environment, and was able to carry these
© . positive expenences over into his personal need for 1nd1v1dual competmon in runmng
| races._ o |
During the":ir_ttervie_w I asked'Brian how being at St. John's was different from the E

public school he had attended last year. He replied:

" B. ..It's closer than a public school, really closer. You gét adifferentl feeling.
J ust the other day I was thinking while doing your test I could hear the dogs
~barlcmg in the kennel's Wrth the public school you hear the freeway gomg by, -
-~ -not the dogs So it's closer It's more... you have fnends you develop -
relationships... I find it easier now. I feel a little better now, School is tense.
everywhere,'but here it's more tense, a_nd you do more work at St. John s. And o
. [it has] 3-4 midterm exarns,- while in pubhc school we only had_on‘e, at the end
_of the terrn7 So there is a lot mdreiwork here. -I put more effon in, and [ study
more because there’ are rnore tes’ts and I get l:igher marks. (Wood, ‘1987a p. l) . ‘. '
Bnan s trouble with developmg relauonshlps in other schools appeared to have
drrmmshed dunng the year, in part due to the small size of the St. John s school He 4
commented that he felt psychologrcally better than he had before Although the school

" work was harder he was able to put more work into the academlcs and I‘CCCIVCd higher

marks in retum These feelmgs of stabllrty, secunty and success were also evident in



other parts of his experience at St. John's, such as the crew work. Brian commented in"

" the interview:
B I What about the crews" How do you thmk they fit into the school"

‘ B. ’I’hey grve you a good feelmg of accomphshment ’I'hey re kind of unfair. |
though, because I’ve been on kitchen crew for three terms It's because I was
good on kitchen crew, and they made me crew leader. But usually when you're

: good at something you get to move to somethmg different. ‘But I was already at
- the top of the kitchen crew ladder I think that they should change it around a

httle But the idea of crews are really good
I, Soitgives you the sense _of accomplishment. Does ‘itgi_v’e‘ you any‘thing else?

l< It teaches you somethmg Like, I know how to prepare and serve food, wash
dishes. Iknow how to do dogs Ican dnve a John Deer tractor now, and some
~ of these thmgs that I can do now (end of sentence) (Wood; 1987a, p. 2) L

Becommg a crew leader as a new boy was not a common occurrence at St. John s.

Pese posmons were usually reserved for semor old boys Because of the small number

«'of seniors, and because Bnan had done such an excellent JOb on the kltchen crew, he

was rewarded by being appomted as crew leader. Although Bnan felt that he would

have liked to have gotten out of the kitchen, seemg that he had been there for 50 long, he

also felt that he had demonstrated success and accompltshment at the school.. The crew

“work has gtven him an opportumty to experience success and to get hands-on
_experience with other school chores as well, ones that may be of use to him in the

future

]
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103
has made fnends, %‘has experxenced success and accomphshment arid he has leamed
thrngs that he could ot get iha pubhc school. Although the outdoor tnps were hard
they served to draw people closer, and allowed the staff to get to know the students

v

better. The progam ‘has relieved Bnan of the strain of com'betmon wrth hlS former.
fnends, and replaced it w1th a sense. of belongmgness and group effort. He sensed that

-

he felt better about himself.

As an only child, Brian may have had to deal wrth more family pressure to succeed
than a boy froma larger family. Unhke the team events at St. John s, at home he may
not have been able able to transfer some of hts responsrblhty to other people, even for a
short time. While pamcrpatlng in the team events at St John's, Bnan preferred not to
have to carry the responsrblhty for success totally alone. As he spoke about his past

expenences at school I sensed his struggle to make and mamtarn fncndshtps a
| loneliness, and a reachmg out for close relatronshtps with others. .From the interview,
St. John's appeared to have fulﬁlled many of Brian's needs |

The self-concept tests. that Bnarrcompleted told a srrmlar story The TSCS prﬁﬁle
chart (see Flgure 16) of Brian's scores indicated a strong, relatively consxstent increase
in self-concept scores in all d1mens1ons over the research penod The overall self- ' o |
- concept score, as: mdlcated by the total P score; changed from 274 at the pre test: to 321 {
at the post-test, showmg a change of +10.4% over the research period. The physical and
B the family self scores shovved the le'ast amount of change,. vvhil'e most othe_r scores |
showed greater than a 10% positive change in score. —? : o o A

The physical self score probably did not show large gains because Brian was
already physxcally astute before enrollmg at St. John's, havmg been involved in
marathon and endurance -type acnvmes fora n:mber of. years -The famrly self score,

although it 1ncreased sllghtly, did not change to the extent of other scores.

S
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. Figure ‘.‘16. ;
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This was probahly due, to the fact that Brian had been livihg’ away from his family in .
resrdentlal msutunons fora considerable nme His relanonshlp, as 1decated by the
mtervxew. had always been good’wuh hxs farmly when home for only a shon time, and
the St. John's program structured home visits in this way. N
Instructor observanons scores mdlcated an increase of 8 pomts}om Observatlon
#l to Observation #3 Notes made on the forms by an,ebservmg teacher stated that
during: . ‘ v v
Period #1: "He'vomntar,ily takes on extra worlt{in the Honey House".
Period #2: "Very well-adjusted already". B
, _‘ Period #3: " Excellent sportsman Thinks for himself. Is reasonable, mature and
has a sense of humor" (Wood 19871) |

Bnan demonsu'ated a maturity and responsrbxhty greater than his years and

although he has had a dtfﬁcult social time in the past, he has done well w1thm the St
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: ‘thn s settmg Dunng the two outdoor trips in Wthh I pamcxpated with the grade 10 .

~ students, Bnan was always quietly present in the background He was never overly
involved in the soc1al_ aspects,- but he was always involved when the time was nght. He

~ went about his daily chores ‘without complaining, being fore\ter diligent and meticulous';
about his tasks Whenever a bike tire went ﬂat durmg the grade 10 cychng trip, Brian /
would 1mmed1ately get out the repan‘ kit, pull off the wheel and begtn repamng it .
Although he was a strong cyclist, he d1d not like to be at the front of the gmup '
wh11e cychng He preferred instead, to stay at the back where Mr J acobs was %’
stationed. He av01ded the competmve tone that several of the stronger cyclist were

| setting up at the front of the gr_qu_ Mr. Campbell always the lead cyclist, usually seta
_strong pace. He would‘often challenge the boys to keep up :vuh him, and thus the .

‘, stronger more conlpeﬁtive cyclists would stay as close to him as possible, jockeying for .

the first posmon behind him.' Brian dld not seem to want to get involved in that’

cornpetmon
\ . ,
Based on observatlons of Bnan and the interview w1th him, it would appear that

. Bnan was a high-achiever, and someone that when younger, strived to be the best ‘

. amongst his friends. After reahzmg that he could not always be the best and that i 1t _

' requ1red con51derable phys1cal and psychologlcal strength to be the best he burned out.
He temporanly gave up that desxre to be best, but only after great personal expense The
St. John's School has restored hlS sense of self, and has allowed him to reahze that

_people have different abilities. He has also realized that success does not have to be
achievéd’ at the expense of other people, especiall; one"s friends. Brian self—concept has |

» posmvely changed, and he has learned much from hlS 10 month experience at St. John's. |

Brian made the followmg comment durmg hlS interview, which I feel summarizes much

about Bran's expenence of St. John's: A } ‘ ’r
S



It makes you lcam a lot ere all the thmgs you leam about the dogs
brcycltng lets you see thmgs, and makes you learn about other people too
- that we all have different abilities. We i ignore that sometimes. (Wood,

- 1987a, p-4)
‘ Arthur

1 fust observed Arthur, a 12 year old, grade 7 new boy s‘tudent, on his first day ‘of ' |
) school August 30 1986. ‘After all the parents had left. /school the new boys'were .
- given a bnef mtroductmn 0 the school rules and were then told to get changed 1nto
v runmng clothes and footwear They were to meet outsrde the school in5 rrunutes This
- was the start of the new boy fun run’, whtch was a 3 m1le run around the school |
: grounds It involved running on fields, roadways, tra.tls through bush, down over steep.
wel banks, around a weedy, foul-smelltng pond of muddy, stagnant water (wtth the .
threat of havmg to swim through it), and ﬁnally ending at the school | | ‘
ThlS was Arthur's ﬁrst expertence of the physrcal program at St. John's. From the .
survey whlch he completed Arthur had not had much experrence in the outdoors and :
: Judgrng by his stature, had not had much expenence in any type of physical endeavor
The research field notes descnbed Arthur's newboy 'fun run', and are as follows: 7
- Several of : boys found the "fun run’ more thanthey could.handle.' ’I;he(goal
was to get eve body back to the school as’quickly as posvsible. One boy in |
particular, Arthur,‘was a Very overweight, ruddy cheeked feliow. rre looked
to be in poor physical ,shape,?tnd prior to the run, some teachers and grade '
' 12’s were joking about'what they expected him.to do on the run. They
assrgned two grade 12's to stay at the back and to keep everyone runmng . -

3 Walkrng was not pertrutted It turned out that 5- 6 of the boys needed
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~ " con51derable prodding, pushmg and beckomng to keep up to the group The

proddmg was all done in a posmve and supporuve way, never bemg harsh or

: }‘ sarcasnc The grade 12's would say, 'Keep gomg You're domg great

_ Keep up to theboy mfrontofyou,etc R '_j S v ‘

_ The boys were told pnor to the run that it would not be easy, and that

~ some pam would be expenenced The result would be success tor that task

Arthur who was at the very rear after runmng about a rmle had coilapsed

several times, and was crymg, screarmng. sweanng, gaspmg for breath and

| ) pleadmg that his "chest was ‘going to explode The Grade 12's asstgned to

- the) rear, llterally dragg,ed Arthur around a large pomon of the course, w1th

his legs _]l.lSt domg the mechamcs The semors were suppomn g some’ ‘of hxs

i ]welght proddmg htm on w1th "You can do i 1t Arthur and guldmg htm

- through the bush He was not aware where he was for most of the last 20

o nunutes of the run. ‘He was not allowed to walk SO whenever he started to

walk the Gr 12's would drag hrm Whenever he sat oilf/ down to -rest they

zwould pxck him up and drag him- some more. He amm ed back at the school o v

’ about 30 rmnutes aftter the others. ’I'he senior students put h1m through a

shower got him dressed and bbught him to the classroom He was .

.

noticeably flushed and he appeared to be somewhat self-conscxous hangmg :

. hlS head. and avmdmg eye contact (Wood 1986b p 2)

~

‘Arthur's experxence of the ﬁrst day at St John s mi ght not be consxdered pleasant

The _very next mommg, the j Jumor new boys set off for thelr 8- day, 120 km New Boy

- Hikein the foothills. These and'other expenences at St. John s were to’have a,future_ L

* impact on Arthur.

v



Arthur was one of four children from a farmly with a single parent, due to hlS father.
| being deceased (W ood 1986a). He and his mother demded thathe would-enrol at st. .

John's for the school year. His school average was low during the previous year and

Arthur had other reasons for attendmg St. John's. In an interview conducted i in May,

: 1987, Arthur made these comments _

Interv1ewer M. ‘First of all, why are you here at St. John s 1nstead of a regular

school?
Arthur (A). Ididn'treally like public schools.
I. Why not? -

A, Ah, there's awhole bunch of th’ings" You've got 30 people to a classroom. [
'dxdn t really care for the teachers, because they're not really worried about the

students, or I feel they're not. And 1f everyone passes all the parents are happy.
' I. How is that djfferent from St. John's?

- A. Well, let me put it this way. If you screw up, then ina regular school
nothing wxll happen. If you screw up here then they 11 Jump down your neck. -

And they'll bug you unt1l you do bet_ter. :
I. Why is that good’;’ N

A... It makes you do better.

L Is that what you want?

A. (Head nod in affirmation)

I. Sois that why you're here? .. <
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A. Well that, and in thc regular ochml you've got all sorts of peoplc, you have.
- to worry about drugs and all that sort of stuff and you don t have to worry about
that here. (Wood, 1987c, p. 2)
 Arthur decided to attend St. John's because it was pfotoctcd and isolated from some >
of the nogadvc aspects of public schools (drugs, large classes, urtcaring teachers),
v‘ bécaﬁse the teachers cared, and because ke wantcd_ to do_bcttt: in school. It appeared
.that betng forced to do woll at his school work was(somethih:g that he needed.
| Although he had hcen ihvolvcd in family camping zmd'ﬁsh‘in'g. he was not well
p'repatcd for‘wildemes's living and the challenge of intense outdoor activity. Neither
was hE well prcparcd for hcing away from his family. He responded to the interview
question: - | |

1. How did you feel about the school #vhen you first afrivcd?

A. Well, at first I was homesmk and I didn't have a great New Boy Hike. I had
Very sore feet I 11ve in (hometown in another provmce) and the homesickness
really bothered me, and there weren't ...(long pausc)-... These other pcoplc knew
that their Mom and Dad were just in Edmonton. But, its kind of different when

‘you don't even hear much from your parents.
I. So how did you cope with that?

A. Well, I_]US[ Idontknow It was hard and it really got to me. IJUS[ let it
slide by I tried not to think about 1t (Wood 1987c p. 3)

Arthur's opinion of the outdoor program demonstrate’d the need for him to be

‘ pushcd 1nto domg the program as well as his beliefs about the personal benefits which

' he achieved. The followmg excerpis come from various parts of the same mt}crvu,w

~

I. Are there things [about the school] you don't enJoy?
14 - . "



A. Don't enjoy or don't want to do?
1. Well, both.
A. No one in their right'. mind would want to go out and snowshoe 25 miles.

I. Why not?

A. Letme rephrase that. No one who dQcSn't want to, will want to be puéhed-

into xt And here you have to be.pushed into things like thﬁt.

I. Why do you think it's a 2 part of the program?

A. Idon't know why they have it, but I know I didn't want to do it..and Tdon't . |

A

know why I even did it. : S -
I Dld you have any ch01cc in 1t’7 _

" A. Well, I had a choice for the interschool, Wthh I went into, which 1 went to

Selklrk for I had that chmce bdt Ididn't have a chmce in the other stuff.
: v /

L. Why d1d you get involved in the mterschool if you knew it was gomg to be so

| pamhxl"’ | : o

\

~ A. Because I'knew it was going to be good.

- L But you just sald that no one in their right mind would do that.

.A. Because I'm not in my nght mind... The mam reason was probably became I
had a $20.00 bet that I wouldn't, that I wouldn't S[le-lt out. And I just had to

prove it.
I. Prove it. Prove it to whom?
A. To myself. To péoplc at home. It was funny, because th&paﬂy athletic

people, the hot shots, they dropped out. *
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I. How does that make you feel?

A. Pretty good Well, if you 're going to go do somethmg. you may as wcll do

do it for somethmg
1. Would you give me your impression of the school's outdoor program?

A. Generally, it's hard it challenges you and when you fimsh it you feel that
you can do anythlng L1ke you just thmk how many of these guys can

, snowshoe 25 miles in 7 hours” How many people can go 120 km. in 8 days ;

walklng'7 Well here you're put out they tell you to go 25 miles, you do it, come

back, and like you don t think you can do it, and you end up domg it yourself. -
vThat‘s it. Like you never know you can do tlhls_. stuff. (Wood, 1987¢)
Arthur's impression of the outdoor program was mixed with pain and pleasure. It

~ was hard, but it made him do things and accomplish things-that he never thought -

possible before. The feeling of a_ccomplishrnem'.was a common one throughout many of".

.~ the new boys' experience, and one which the school has maintained as a l'undamental :
' teaching.‘ I asked Arthur about how he felt he had changed over the school year:
A. Well; before I didn't care about my homeWork, and here, if you don't really
- care about your homework, then you get swatted for it. But, you find out how
much the time is worth, because in the public school they just base most of your

marks on the final exams. 5
I. So are you more successful in your work?

A. Well, I hada 52% final average last year in the public, but now I've got it

shot up to honor roll now, which is a 75% average with no mark below 60%.

I. Other than academics, have you observed other yvays that you've changed? |

-
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A. I've lost rnore' than a few pounds.
; I. How much is that? Make a rough guessl
| A Not enough. Close to 35 lbs. |
I. How do you'feel abour'that? -

A. Well, I feel a lot lighter. I've got a better sense of balance.

%

' I Do you feel any difference health wise?
L

A. Ifeel that] don t have to go and worry about people saying,"Look at that guy

rolling down the street".
1. Did you worry about that before?

A. Before, I cared what other people think, but here, you don't mind it. If these

guys'think that you must weigh 3 billion pounds, than 'let them think that. -
I. Has your relationship with your Mother changed since you've lbeen here?

_A Not really We're sull close, but I don't really depend on her as much any
4 more. | depend more on myself. If I want somethmg done nght I can't really '

tell Mom' that I need this and this and this.
1. How's your confidence in yourself? L

A. Well, I feel I'm more confident than I was before, becaus'e before I just sat
there and vegged in class, and didn't thmk and now, if I'm sitting there Ill do
somethmg else I'l thlnk of somethmg else to do rﬁ§5e1f (Wood, l98‘lc, p- 5)
Agam Arthur expressed the fact that he hgs undergone certain changes since
. commg to the school.. l-le felt he was more conﬁdent about h1s abxlmes, and was less :

self-conscious about hxs size. He had lost a consrderable amoum of weight. over the year



H ahd his pharks Haq _improized greatly. Despite (or because 6f ) the difficult time he
experienced with ;he 'fun ru‘n'vand the New Boy Hike, he has ptogrcssed’signiﬁcamly
during the. yéai". To further demonstrétc some of these changcs. quantitative data on
Arthur will be included below: | |

A substantial increase occurred in Arthur's toial P score (see Figuxjc i7) frém
August,1986 to June,1987. However, the postftcst'scorcvdiop;')ed slightly below the :

- mid-test score, creating an upward-downward trend.

Figure 17

. y -
TSCS PROFILE CHART

Towl P ldest Self-Su. Betav.  Paysical  Mar & Pesemel Family  Secisl

2 139 1 TR TR " 7 " 19

The most significant change in Anhur"s ’fSCS scofcé occvurrcc'l in the family scl‘f. |
and behavior scores. Both séores increased at the rrxidftest point', and were repeated at
.the post-testpoint. It appeared thathrthur's feelings of s;lf—cstcem and acceptance
within his family increased "greatl‘y duﬁng the ﬁfs-t ie_rm of the school year, and that

these feelings continued through to the end of the school year. Arthur's successes at St.
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John's may l.‘.avebeen partially responsible for the irrtproved family enviro_nment
reported by him. | | “ | ¥
Arthur, at ﬁrst was consrdered a whtner and a w1mp Over a penod of time at the
school students and staff became aware of Arthur's ability to bear a consrderable load
and not whine about it.” Arthur's perseverance in maklng the Interschool Snowshoe
Team during the wmter was a clear indication to the other students of hrs fomtude The :
lchange in behavror score indicated that Arthur felt hrs behavior was more acceptable .

within the school rules and the student social code As Arthur sensed a greater

acceptance for his behav1or arnong the students and staff it-appeared he began to feel

- better about’ hrmself

The IOF score showed an upward trend at the rmdpomt of the school year, but
during the second half of the year the score fell back to it's orx,gmallevel (Period #1 =
57.5, Period #2 = 66.0, Period #3 = 57_.5). This indicated a positive change in Arthur's
behavior up until January, and then a downward trend in behavior from then until June. -
Teacher comments made on the IOF were: : o

Period #1: Nocomments -

" Period #2: "Thls student did very well in the Junior Interschool snowshoe prgogram.
He persevered to the end. He d1d not find it easy | '

Period #3: "ThlS student has [personal] problems related to anger and stress. A
very bright student who does not see the importance of doing work during the term."
(Wood, 1987i) | -

Although Arthur had losta large,'amount of weight, had shown strength and |
deterrnination in the snowshoe program, and had increased his-academic average
considerably over the year, it appeared that this‘was still not enough. A teacher wrote

that Arthur was not taking full -advantage of his acadernic abiliies at the school. The

4
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IOF .scores followed an up\yard-downward trend, as did the TSCS score prcscnted

above' » 3E S

—

Consrdermg that Arthur had had consrderable posmve expenences dunng the

snowshoe program and had succeeded well in his acadenucs. one would cxpect his selt-

concept score to hav remamed high, or to have possrbly clxmbed even hrghcr This,

4
. however did not happen, and the teacher's comment about Arthur's personal problems
brought about by stress may be a key to undcrstan_dmg theregressron of theavscores
“during the winter/spring of the school year. The pressure to do well in the Interschpol
" Race and to make the honor roll was con51derab1e 'I'hrs may have conmbuted to the
personal problems encountered by Arthur, resultmg ina lowenng of the TSCS scores.
Arthﬁf"reported overall posmve change in self—concept scores, but his lived -
experiences were occasmnally less posmve Durmg the Jumor Canoe Trip, Arthur had
. to be cared for by other members on several occasions. At times he would be -
~“completely unconcerned about the condmon of hrmself and his equrpment and a staff
‘member or grade 12 student would have to assist him in domg tasks, or help him care

for hlS equipment. As the excerpt below indicates, . Arthur s mdependence dunn g parts

of the Junior Canoe Trip was questionable:

" An orange tent fly belonging to a Canadian Tire-variety tent was set under a
(small tree in the long wet .grass." This boy, Arthur, had everything he owned :
soaking wet, including his sleeping bag. He was lying under the fly, asl»eeb,
unconcerned 'tha't Subper was ready When asked to come and eat he said he
wasn’ 't hungry Mr KendalI went over to his tarp, got h1m out and made him
eat some supper. After he ate, Mr. Kendall made him get hxs slecpmg bag,

and just about everythmg else, around the fire, and with Mr. Kendall's help,
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dried it all sufficiently to be able to use it tonightand tomorrow.

(Wood,l,_987b, p.9)

Although Arthur stated in the interview that he felt more confident and felt he didn't
_ need his mother s help as much as before, I often wondered about his level of
independence pnor to attendmg St John's. } sensed that his enrollment at St J ohn s was.
done pnmanly to get | h1m out from his mother s apron smngs to force h1m to be more
independent.

Changes in Arthur were ev1dent over the school year, both psychologically and
behavrorally He became more sociable and mvolved with other students, as mdicated
by hls interview. The other students appeared to accept him more, and this allowed his
personality to shine through. Arthur's increased self-concept over‘the school year was:
evidenced by an increase in all seif-concept dimensions, as measured by the TS CS‘,
These increases in sel'f-c'oncept were generally followed by positive changes;in_

- behavior, as evidenced by the teacher's observation scores and comments.

Arthur was aware of changes within himself and he: appeared to relish them. He
was also aware of some of the negatwe aspects of the school program, and he realized
that although he had many successes at St. John's, bemg successful at the school was not

" easy. Because of his physrcal stature, Arthur had to work: much harder to achieve the
© same results as others i in the highly physical envrronrnent of St. John's. Ina dlSCUSSlOI‘l

of his intentions for the followmg school year, Arthur had mixed feelings:
.. . Are you retummg to St. John S next year" .

A, My Mom is leaving the decision up to me, and I'm not sure- yet. Im not

' really sure what to do in that area.

1. Do you want to come back?
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‘A. I'm not sure about that either.

I. Why? There seems to be a'few_bencﬁts 0 heing _hex_'e [at St. John's].

A. There are benehls but there are also things that you don't want. Like you .
don't really want two hours of study every mght you don't really want to get
-swatted any more. You want to be at home. (Wood l987c p. 8)

Arthur was unsure of next year, and' he had reasons not to attend- as well as reasons
to be at St. John S. Hls increased seIf-concept may affect his decision to contmue at St.~
John' s. Havmg seen many positive changes in himself, Arthur may havc felt that he was-

" now able to continue these changes outsxde of the structurcd envit 'onment of St. John's.

The St. John s School has had a s1gn1ﬁcant 1mpact on Arthur Whether he returns to St.

John S rernains to be seen

David

. David was 13 years old and was a érade 7 new boy‘ student. -His hOrne was in a
large city environment, and he had a younger brother. Hxs parents both hved at homc

and both worked as well Dav1d’s reasons for attendmg St. John's were, "Because [ have = |

problems co- operatmg thh other chlldren fo learn respectﬁor my elders, and because I
. have trouble with academ1c studles" W ood 1986a) David'was aware that hlS
’ 'enrollment at the school was an attempt to overcome problems he has had socmllyvand
acadcrnieally. He failed grade 6 two yca_rs prior to being put at St. John's, and his
academic average vfor’ repeating grade 6 was 70%. He (and likely his family) felt that his
behavior at publibcb school necessitated his beiné piaced at St. John's for _th'c school year.

St. John's was, therefore, the means by which David would leamn to respect his elders,



o publxc school.

-

and would learn to cooperate with others, as well as a meahs to performing better
Aacademically PR L \//\ |

Davrd was physrca[ly small for his age, and he was the smallest new boy in the
| school. ‘Weighing _]USt 79 Ibs. in August 1986 he had gamed only 1. Ib. by June, 1987.
Although the other boys in his grade were much brgger than him, he proved tobea
~ significant challenge to most students. His sherp tongue ‘and obstinate character was a
source of cottﬂict between him and other students, and occasionally the school staff. -
Durmg the Jumor Exploratory (winter camping trip) in February, 1987, Davrd was

mvolved in numerous conﬂlcts with his peers at the campsite. The other boys appeared

to enjoy bamng him, or physrcally challengmg him, probably because of his small size

~and quick temper. His aggressive manner, when challenged, was both abusive and

: cuttirtg. This was_his nature, and was likely one of his major problems in attending

e

L)

St Johin's prtdes itself on it's ability to deal thh student problems. In many cases,

{

 the student is dxscxplmed with the 'stick" in order to get the student to follow the rules
and to behave in a more civil and cooperatrve manner. These methods of discipline are

not usually perrmtted in the qullc school system. An example of Dav1d s behavior and

the school's response to it was provrded during the J unior Canoe Trip, and was recorded

in the research field notes below:.

One boy, Davrd refused to eat, and his bowsrnan was instructed by Mr. Cole
to maéef sure that he ate. It was quxte a commotron w1th Davrd refusing to
eat, the bowsman yellmg at him, and finally Mr. Cole threatemng David with .
' .the stick. With still no success, Mr. Cole took him away frorri'the camp and
- gave him the stick. David came back and 'dte a little, 'ohly to throw itupa

minute later. The staff decided Qéﬁn that he"-p'robably was better without it at
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thi‘s time,_'and to mo‘nitor_ him tomorrow.- The bowsman was told to stay with_ ] (\
him during the next day at mealtimes to_bé.surc that he ate. David spent that |
evening, like most days and c\?enin_gs, aionc..quict and aloof. (Wood, 1198.71.),
‘ p; 6 o , -
David felt the sting of the stick on man y occasions, but from observation, it did not -
_seem to c‘hangelﬁis attitude greatly.” The above evcnt_occﬁfréd in 'éariy June, a full nine
months after beihg'eﬁrolled at the school.' During the hckt five days that we werc to
spend éanoéing together (I was paddling iﬁ the same canoe with David, ohc seat ahead
_of him), Dav-id_ sbokc vcry little, and seemea' td be conien‘t to himself. Occasionaliy he
“would participate ina conversation with his seat-mate, and would occasionally share
candies that he had stowed aWay in his duffle bag. Mostly he was quiet, pensive, and
even gluin at times. Whén‘w‘.e reachcd the shore for camp, David would hustle to get his
chores done.” He would then get his fishing rod or wander around in the woods alone.
Occasionally he would spend time with William, his duffle partner, and they would fish
together quig:tly. David's fire and §parklc woﬁld cmérgc occasionally ciurin g
éonveméﬁons éround the campﬁre, and often he could be seen getting into minork
rhischief around the campsite. His tendency to ﬁ ght with other bbys, however,A was

much less evident. ~

The TSCS profile of David (Figufc 18) demonstrated negligible chaﬁge in self-
concept over th.e research period. Total P remained cdnstam, as did identity, with very
little chahge in thé other self—concépt dimensions. A slight increaéc was indicated in
behavior self, physical self, moral-ethical seif and personal self, while the 's_clf-
sgtisfaction, family self and social sélf scores all indicated a slight decrease. What was

most noticeable in David's self-concept profile was that his scores were the lowest



" scores recorded in the total new boy sample, and were approximately two standard

deviations below the standardized mean for the TSCS.

. )
Figure 18
- TSCS PROFILE CHART
\ " toul? W, Sefdu  Bebrv. Pyl Mar Bh Peveasd  Femily  Jec
P T S 106 [13] 73 72, “ 7 70
TSCS MEAN
342 129 102 13 n “ [}) ® 61

12 12 1] e 1] - -6 [ 23

-~ 120 e 9 108 ‘\u ] » o e

.
As suggested by Thompsoh (1972), the teportcd sélf—concept of junior high sc‘hool
students tends to be lower thart the TSCS standardized mean, and one would expect
David's .sco‘rc to be somewhat lower than thé TSCS mean. However, David's total P
score of 250 was not only cohsidcrﬁbly belo'w the standardiied TSCS mean, it was also
considerably lowcr than the mean of the new boy students as a whole (P—322) and the
. mean of the other grade 7 new boy students (P=324). .
'I'he 1nstructor observation scores for David increased slightly (trom 49, 0 to 54.5) at
the mid-point of the,school year, but_-dropped below the first observation score to 44.0 .

..on the third observation period. At titis time, David had the lowest IOF score of all the
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‘new boy students, as well as the 1owest TCSC scores of all the new boy students.
h Observmg teachers commented on the TOF during each obscrvanon penod
Period #1: "Th1s student is new to the school. He has had difficulty with his
temper espec1ally when dealmg thh senior students, Early days yet."
Period #2: "Th1s student/ has a temper problem that. affects his relatlonshlp with
others. The loss of_ temper is less frequent. Temper tantrums occur primarily between
himself and the other? students rather than staff." B
"l)aVid has been involved in numerous ﬁghts with other students."”
Period #3: "This student has emotional and psychological problems not related to | .
the school. He has come a long way in his time here. 'l{e htts’a better relationship with
" some students ahd does not lose hi_s‘ temper as often as he once did." (Wood. l'987i) ,
Although the teachers wrote of positive changes in David's behavior during the
“school year the behavior‘ scores indicated that" overall, thid's behavior had become
less posmve His tendency for fighting probably dlmm.shed dunng the school year
because the school rules did not allow fighting, and,severe drscrplme in the form of
swatting, was adrmmstered One would expect a student to attempt to av01d swats, and
David's reduced mclmanon to fight could be ant1c1pated S ' i
| The IOF i instrument allowed the teacher:o observe and reeord auwxde vanety of ‘
behavrors assocxated with self—concept and Dav1d s IOF score indicated no posmve

cha ge in observed behavior over the 10 month. penod of residence at the school.

Alth

his tendency to fight diminishedWd be’ became more cooperzmve [as
mdlcated by the‘teacher cornments] ‘Las overall behav1or [as mdlcated by the IOF
scores] actually worsened

The extremely low TSCS score, the drop 1n\)the Instructor Observatton scores. and

‘th‘e problems that Davxd was still'experiencing at the end of the school 'year, all
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~indicated that this boy did not have an expenence at St. John's that sxgmﬁcant_ly effected'

his self-concept or his behavior. David was a dlsturbed boy, and being sent to a school
where authority was demanded and lenforced, did not appear to have made much.of an.
1mpact ‘at least at this pomt ‘ | |
Davxd had a tendency to react very negauvely to ‘being told what to do as

evidenced by his fighting with senior students. At St. John' s, as senior stl;clents have

- con51derably more power than junior students, especially new boy students (see Student
Hierarchy in Appcndxx VIII), these students took opportunmes to wield their power over
Dav1d Being physxcallv smaller feisty and aggressxve when provoked Dav1d was a
pnme target for senior and junior students ahke Over an extended, penod of time, the

hlerarchlcal struaure of the school may have been able to grind away at Dav1d enough

to shape his behavxor in lme with the school policies, but it is doubtful whether it would

" - domuchi in the way of making Dav1d feel better About himself.

It appeared that Davxd d1d not choose to be at St. John s, and hlS being placed at the

' school forcefully dcrnonstrated his powerless position. For an individual who sought to '

gmn power over his dally life, bemg placed at St John's served only to remforce hlS

- position of weakness. As David spends more ume at St. John s, it will become more

apparent.whether, the decision to place lum in the school was wise.

:Mar,k}‘ ] ' _ ' SN

4 oo -

T Mark was a 15 year old, grade 9 s.tude}nt.at St. John's during the research period.

His family livéd in u large city in Alberta, and he had a younger brother and sister. His

parents were both living at home. When asked on the student survey (Wood, 1986a)

why he was attending St. John's he wrote, "I didn't have any choice. I was sent here in-

=
-

-exile". It was later learned during an interview thé reasons for his being at the school:
e ] 3

—_ ‘, N
. 2 - &
: v I
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" Interviewer (I). How come you came here inlthc 'ﬁrst pldcc. to_St. thn's?

Mark (M).' Well',l my parents weren't really happy With.my marks and iiﬁo,w [ was
doing in school, so they said, "You're.going to a p'rivate school”. Yeh, right!
And they looked around all different private schools and tound this one and

came out in July sometime and looked at it and my parents said, "O.K. , you're
going there". |

L So did you say that it was fine with you?' Did.you want to do it?

M. 1 dldn t want todoit. Iwas Totally agamst 1t right till the 1ast day I was
: ) .
mad and [ _]ust about took off from them the last day, but I didn't.”

I. So do you appreciate your 'family- even though you were sent here?

M. I think you do, because you're not seeing them all the time...;you got to get

caught up on what happened during the'six days that you were away.
" 1. So, do‘you feel any closer to'your family?

M. Abit.. ah. You find that you don't rely on them so much, but you feel that
you owe them a lot more, because you're away so long, you have to get back to
make sure that fhey're 0.K., and all that, where normially you wouldn't have

to....(end of sentence).

. 1. Would you'have felt better about a [private] school closer to [your.home -
Cciyl? -

M Yeh.. Still, fhey don't offer what this o'de would, in relationship to the
. outdoor program, the closeness o‘f it and where the teachers are right ih thcrc. -
And the othex thing is the scmng, where it's out away from other things, because

T was usually going out to [a local mall], rather than staymg home and domg

®



homework. QOut herc I can't go out to [the mail], and I have to do my homework.
(Wood, 1987, p. 14) | |
" The interview indicated the reasons his parents sent himv to St. John's. They wanted
to provide a‘cl'ose, isolated, -suuctured schcol environment. This would keep him out of
the mall located close to his home and ‘would serve-to get his academic avetage higher.'

_'Mark indicated on the student survey (Wood 1986a) that his acadermc average for the

school ycar prior to enrollmcnt at St.J ohn swas 57%. 1 ask&d Mark about his academic,

- performance since coming to St. Jehn s
1. How do you feel about your 'schc)fl work, since you've been here? .

M. Ahh, [ can'treally say. I think, what I am doing is, I'm doing good, but .
before I used to do the odd assignment,;you know, just to keep my average up,
o where here I'm‘doing every assignment to keep the stick awa&t There was no -
really (pause) reason for doing it when you were back home, but here there is.
I. So, have your marks imprcve‘d? '
" M. They have. Where my average was 50.6% le.st year- (this contradicts survey ‘
information), I've got a 70% or 64% average this year, so it's gone hp a fair bit.
L. Are the classes the same size as the ones you had last year?.
N
M. No My class last year, it was 28 kids, and there s 16 in the class this year.
. The teacher to student time, the ratio is a lot better, like there's more tune that
-you can get and spend with the teacher, where i in the other school you can only’
’spend a couplc mmutes and there s a whole bunch of other kids wamng, where
here you can spend S-IO.mtnutes' of the class-actually with the teacher, asking

< him about it. (Wood, 1987d, p. 13)



Mark felt his acadenuc:perfonnanCe had improved considerably since coming to St.
John's (des;.).ite the Adiscrepancy in his reported average for 1ast year). He attributed the
improvement to the school"s enforcement of study hall, his desire to avoid ‘the stick' by - - :
wmpleung all his assxgnments 'and the small classes where teacher-student ratios
allowed for more individual attention. It appeared that the goal of i lmprovmg hxs grades
was achieved, and his relationship with his family had improved as well.

Mark was asked about his physical changes since coming to the school:
L How have you' changed physic’ally since you got here in August? *

M. TI've lost weight. Ithink when I came here I was 160, and last time [ weighed

in I was about 145,
L Is that good?

M. In one sense it is, because I still have the musclesleft,_over from 160, and I'm

'only pushing 145, so you get a little bit of an extra spurt.
I. Sodoyou feel stronger, or anything?

‘M. Yeh. This sChool the physical activities and-all that sort of strengihen your
whole body, like you really do paruc1pate where in other schools, when we did
runmng I _]USt sat back and yah, ha, ha, blaa, and here you have to run so you try
" to keep up and sort of get your mu:cles in shape. (Wood, 1987d, P 11)
Records kept at the school indicated, contrary to Mark's percepuons thathe
we1ghed 140 Ibs. in August and that his weight had increased to 145 bs. by June an
increase of just 5 lbs.’ ‘Mark, however was under the impression that he had lost .
consrderable weight over the school year and that he had still malmamed his

musculature His feelings of 1ncreased strength were likely a result of his mcreased

fitness level through involvement in the endurance-onented outdoor program. He also



: rnade nbte of the fact'that he h __agi to run at St. John's, whereas in oth.er schools he.didnot
pamcxpate in the runmng actrvmes |
Mark noted on the survey (Wood, 1986a) that he had no expenence in outdoor
,'acnvmes prior to hlS involvement at St. John s, and he felt that the outdoor program at
St. John' ! may turn out to be challenging". During the inter_vievy I asked him about :

‘the program, now that h& had experienced parts of it:
1. Nowthe outdoor program is a very big part of the school. . What do you think

of that?

3

M Personally I think 1ts O K....ahh some of the thmgs seem sort of to me, like
you go out and you're just out there and you get cold and all that, such as on the
'New Boy we had snow and we weren't ready _for it, and we went into the |
rnountains_ on the Exploratory, and we got snow and we were supposed to be
-ready for 1t and we had it pretty go_od, but you don't really like it‘when you're
there, because you're _coid and you're Wet. and all that, but once you get back to
school and you start thinking about vi_t, I think 1t was pretty worthwhile after all,

because of the accomplishment.... it was completed.
I Has it taught you anything about yourself?

M It sort of teaches you your hmlts You really don't know before’ what your

- limit is, and you think, oh well, Ican only do this much but like say, ‘the New
Boy, when I first heard about itand I thought yeh right, I'm gonna do t_}@ .
mmb_ and 1t ended up ‘we did about 100 kllometers -We did 20 kllometers a day
or somethmg hke that and I thought yeh nght I couldnt do that, no way. And
after completlng it, you 1ook and you say; "Wow I d1d it. ‘That was easy I'want

to go and doit ag&m" (Wood 19874, p. 5)

T«
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Mark indicated that he did not'p'articularly.like the outdoor activities while he was

parncxpatlng in them but he found, when they were over, that they were worthwhile. In

partxcular, he noted the fact that once completed, the good feelmgs of accomphshmcnt

" was foremost in his mind. This echoed the earlier sentiments of Brian and Arthur, who .

both indicated a feeling of aceomp,lishment following their involvement in the outdoor )

program

Another area pursued in the interview was Mark's perceptron of the d1sc1plme at the

\ihl'

. Whatdo you think about the dlsctphne here at’ the school?

M. The dlSClpllne is good Some people I don t thlnk are dxscxphned enough,
but, on a whole, I thmk the school does a pretty good _]Ob of it. There are some
things it's hard to discipline against, and there are some people that are hard to
discipline. I thmk teachers find it the hardest to drsmplme the people who don t
really care. Some students they JUSt get swatted and they laugh ha, ha, ha.
Another one, and mark i it up on the wall and they don't really care Where other
students it hurts and they leam somethmg from it. I think you have to look at the

individual case.

L. VD‘o you agree with swatting?

M. In some senses, yes.‘ When I'm“getting swatted, I don't. Why I don't want to
get swatted. But the whole idea of it I thin-k is good. It's not that you're being -
punished for something you did wrong, you're getting, you're just getting told in-
a different manner that you d1d something wrong. And getting reminded, a

reminder, say that you get for two mir-ites, or three minutes....

L. So, you've been swatted a few times?

RN
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M. Atthe beginning of the year it was sort of like just about every class T was |

down there (the Asst. Headmaster s ofﬁce) but I think after the first report card,

and the second report card, they sort of 1a1d back, they Just they really don t

want to swat you, they sort of say, "O.K., we think that swattmg isn't really the

problem”. (Wood,1987d,p.6) | |

Mark mdtcated a strong support for the discipline poltcy at the school. Although he

did not like to get swatted, he felt that it was appropnate in certa1n, 1nd1v1dua1 cases.
Hts reference to having to "look at the mdtvrdual case" will be discussed later.

When asked whether he had noticed or expenenced other changes in htmself he

replled A

M. Not really My parents were saymg that commg out here would affect my
‘language, and how L behave and all that, but I find it really hasn't changed The
only thmgs to me that s changed is that I appreciate more when [ go home, like
for ﬁve days or for Sunday, I appreciate my ume at home more than I usually
. would. Like my parents, th_ey thought I would.... like T used to swear a lot, and
my parents they thought I would stop doing that, thatI'd come home and I'd be -
Just everythmg like, nice boy, but I don' t think I've changed My friends say
that | haven't changed... sull the same, but, I find you enjoy thmgs that you
regularly put off... you enjoy it more and you take part, and you enJoy it.
(Wood, 19874, p. 2) | |
I was also mterested in Mark's viewson hlS conﬁdence in himself and his abthues

after being involved in the school programs, in parttcular the outdoor and work
programs.- |

I. ...do you feel... more confident about your own abilities...?
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M. Ahh, not really. I think I've lost some of my conﬁdence and some of my
abilities. : -
I. Why is that? How is that?

M. vMy Dad has a truck, and we were driving from here _to Vancouver, and I |
used to drive some of the way, like not in the mountains,.h_ut I'd drive, and like I ,
got hack oyer the Chnistmas break and I.was doing Vs'ome"drivin‘g‘,and I found _it
~ harder to do what I used to do. I found that it yvas secondnature [back then].

But I've sort of lost now.

1. How ahout‘ things like... decisionlmaking. Do‘ you feel you're independent '

about that?

M. Not really, because here all your decisions are made for you, where out in

the outside world you had to make your own decisions.
" I. How about out camping?

- M There's'.deciéions ourthe're thar you have to do hy yourself, and I find that it's
harder for me to make up my own mind, even out there then it was. Beforel -
could 80 out and I'd just do somethmg (1naud1ble) but now I find that I have
to have somebody there to reassure me to tell me I'm doing it nght or else |

‘ dont feel that I'm domg it right. (Wood 1987d 12)

Pnor to living at the school Mark had had opportumnes to do things such as
‘dnvmg of his father's truck. He was also responsxble for makrng decrsrons in regard to
many other pornons of hls life, such as whether to study or to go to the mall mstead
Although Mark's past expenence of school established the fact that he was probably not

mature enough to make that decision before, it was still his decxsron Mark whlle '

attending St. John's, was living within a very controlled enyvironment, and in most cases,
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~ decisions were either previously made for him, or his-decisions could be made only

within very specific limits. One of rnany‘exarn'plés of this can-be found in the research

‘_ﬁeld notes taken during the Gradc‘IO Trip:

" There appcars to be a conflxct here between bemg given a lot of freedom and
the opportunity to 1mt1ate action (ie. takmg care of oneself), and the
followmg of orders For example, Nelson (a Grade 10 student) was asked to
cut up a 41b. block of cheese into pieces so that it would melt easrly into the .
macaroni. He didn't know how big the pieces should be, or how many to
make. So, instead of deciding himself, he waited, looked puzzled and then

, asked agam "How big?", until Mr Campbell came over, took the knife, cut ’
up a few pieces into the right size, and said, "Now, like that!". Wrth that
Nelson went to work cumng up the cheese into pieces exactly that size.

; Rather than make a mistake and risk a put-down from M. Carnpbell he |
waited until told exactly what to do. This removes much of the creatmty and

. dec151on making from the students. These boys are in Grade 10, and need
opportunities for decision-making, especxally at thxs level of simplicity.

(Wood. 1987e, B-5)

Mark’s experience of not being able to make decisions, or to be able to even ask
questions, was not an isolated one. His experiences may help in understanding the
. quantit'ativcly'-derived self-concept and behavior scores reported by him during the
school year. | |

The interview data collected indicated both positive and negative aspects of Mark's

| percebtions of St. John's and it's program. Mark felt that his academic average had

- improved considerably, his relationship with his family had improved and he that felthe
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was stronger and more phys1cally ﬁt than pnor to hns ycar at St John s. Although he dxd
Mipgus

%

not like being swatted he felt that it was a nccessary part of the school dz

There were also, however, arcas that were not posmvc Mark and his parcnts thought

that some of his 'bad habits' such as swcanng would bc positively affcctcd dunng his

school attendance Thxs did not occur. As well Mark felt that his own conﬁdcncc was

failing within the schooi program. He atmbuted this to the lack of opportumty for

, personal dCClSIOU maldng

Mark s individual TSCS prefile (see Figure 19) indicated a definitive drop in
ovc;all _self—concépt (total P score) during the research period. For the first period, Aug.

| 1986 to Dec. 1;86; Mark's total P score dropped from P=353 to P=2’59.> During tha

second test period, Dec. 1986 to June 1987, his total P score regained some of the initial

loss, with in increase to P=300.

Figure 19

TSCS PROFILE CHART
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During .the school year Mark’s self-concept score had changed from an initial level
which was 'much better than average' for his peel‘s to a level which was 'much lower
than average '

Large drops in all self—concept dxmensmns occurred in Mark's TSCS scores, except

| for fzumly self, which actyally showed 1mprovement, and social self, wh1ch dropped )
%nly slightly. This c0ntraeted sharply with Brian and Arth,ur"s_. pfoﬁles, who ~

demonstrated con51stent increases in self—concept | -

The data indicated that Mark completed the school year feehng less confident and
less positive about his own abilities than when he had started 10 months prior. During
thc'interviewv with Mark,‘I asked him about his intentions for A’the, following school year. '

He responded to my question:

L. So, what are you going to do next year?

M. I'm going to see if I can get back into. (home city], into a school [there]. Just
before I leave on my canoe trip, Im going to send in some apphcauons, because

- if I came from thxs school I rmght have a good chance I'll get in.
_ ‘. _

1L What about St. John’s?
M. 1 havent thought of it. Next year I'm gomg to go over to [a city school] for
Grade 10, and we'll see 1f Idofit back in, and 1f I can get back into the: regular .
school after coming here and see¢ how I do, and if I.can't really fit back in, lm "

going to be back here [at St. John's] to do Grade 11.
1. Ts this your choice, or your parents choice?

- M. It's my choice. That's what I'm going to be doing, I don't know, my parents,
my mother and my dad don't want me to do it. He Says yod're goin' out there

~



next ‘year. And rny Mom says, well, it's up to yon, so [ think I'm goin'a txy.‘
~ (Wood, 1987d, p. 15)

Mark has decided to go back to a pubiic school for next year. despitc‘the'many-,f
positive changes he had perceived in himself ~during the school year at St. John's. This
appeared to duplicate the sendments of Arthur in respect to his intentions for the next
f school year. _

The IOF scores for Mark demonstrated a consxstent drop in scores as-over the
research penod The first of Mark's IOF scores, reported in October, 1986 was 65.25.
The second in February, 1987 was 61. 0 and in May, 1987 was 60.75. Although the .

drop in 1 observed behavior was not a statistically significant change in score, 1t

contradicted the final comment made by an observing teacher. The teacher commented -

as follows:

Period #1: He is not an academically able boy. Although he wants to do.well, he

-lacks the quickness, organization and discipline to do so. He is very "nice": polite and

eager to please; not well-liked vperhaps but deﬁnitely not a trouble'maker

| Period #2: This student is perhaps a bit too compltant yet. Though he has stayed
out of trouble and is unfaxlmgly pohte he as yet to assert his mdependence and 1dent1ty
- He suffers from chromc headaches Wthh suggests inner ‘rbulence. However, his
academics have 1mproved.

Period #3: He has come a fair way, quietly. (Wood, 19871)

The teacher' s wntten comments mdtcated a recognition of posmve chan ge in
Mark's behavior, but the IOF scores did not 1nd1cate this. As well the teacher made
"note that Mark expenenced inner turbulence manifested by chronic headaches. Thts
turbulence may have been caused by the conflict between the hi gh‘ academic

expectations of the school and Mark's own limited a-bility to excel academically. Mark

\\/
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.'noted in hlS interview hat he had completed all his school work to avoid gettmg 'the
stick’, and the threat of being swatted for poor quahty work may pa.rtly have bcen a
source of his psychologlcal stress.

The tcacher also made reference to Mark's compliance, his eagemesls\to please and
his mablhty to assert his mdependence and 1dent1ty These are very 'loaded’ comments

“about the psycholog1ca1 state of this student ‘The teacher indicated that he, expected
Mark to assert his independence and tdcntlty w1thm the school Thls appeared to

| ‘contradxct many of the observations made by Mark in his interview. Mark commented

that he felt he had little independence because the school did not allow him the -

opﬁortumty to make decisions.. It appeared that the school (staff) expected Mark to be

_ assertive while being a very powerless member of a t'epressive envi_ronrhéfnt. The

contradiction must havc_ been difﬁcuit for Mark to understand. .

Datat\_

Summary of Individual

' The individual data, both qua-lvitativeand quantitative has indicated a wide variety
of student reacﬁons to the gSt John's environ‘ment. Each of the four boys I'- ~ussed
above has had a different expenence of llvmg at the school, and each has indicated both
positive and negative aspects of their experience of the school program. At this point
‘the wnter w1ll attempt to shed light on pomons of student life at St. John's. Iti is this

- writer's mtent to prov1de the reader w1th empirical data relevant to the observed and

self-reported changes in new’ boy student self-concept.
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‘The Experiénc,e of ‘L'i-ving'\ at St. John's
Preamble
/

Reference has.bcen made on many Qcéasions within- this document nbdut the
hierarchy which exists at the St. John's School of Alberta. Having spcnt a considcrablc
amount of time at the school the hlerarchy within Lhc school caused me much com.crn ‘
Bemg in the unengi)le posmon (status) of ‘new man dunng the Ncw Boy Hucc the

effect of the hlerarchy on my own feelmg_ of competency and,adcquacy was, at nmcs,

dramatic. It occurred to me thatif I, an adult dealing with other adnlts, could feel 50 ‘put-

down how must a young boy fccl‘ especially a boy who has not had considerable

success at school in the past.

ese thoughts in mind, I attempted to come to some understanding of the

. hierarchy a it'e.xists at the school, and to bring this information tn the atvticmion' of the.
reader, in the hopé that it may bring to light possible reasons for the dccl‘ine in self-

.' _ concept scores for a majority of"thc ncw boy students. The material bc}ow is bgs‘cd on_
observations and field notes recorded by the writer during 600 hours of invblvemgnt at -
- the school. It yis but one writer's perspective on life at the scnool, and is no; inténded to
be the only, or the complete :pefrspective. ' /-/- '

The Hierarchy

Ty

Life of the new boy student at St. John's is one of powerlessness. Within the school

there exists a clear 'pecking order'. This order, or vertical hierarchy, exteénds from the - '

Board of Directors down to the 'new new boy".

Ithough the hierarchy is not always’

diagramatic representation of the’

¥

clearly expressed, nonetheless it clearly exists.

s’
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student hierarchy can be found irf Appendix VIII, showing the lines of responsi,bility and

‘ pnvrlege v
The hierarchy i 1s appropnately based on the British educatmnal model with the use
of terms such as Headmaster, Dormmaster and Dutymaster These terms indicate that
. there exists a master, and hkewrse, a servant or follower ‘Within the system there are
 leaders who d1rect crews. The student} who belong to a pamcular crew are- responsxble
to the crew leader, who is similarly respon51ble to the crewmaster In this way, much
-~ like the model used in the military, wdrk can progress and be momtored in an orderly
way.' As well, individuals must be responsiblc(? for their work, and can be held'
accountable for therr performance. | |
4
: The Crew Structure -

-The crew structure is used in almost all aspects cf St. John's life. The ‘work crews
are rcsponsrble for perforrmng work around the school St ch as cleamng the bu11d1ngs,
maintaining the grounds, working in the kitchen, repairing vehlcles, and processrng
honey. | . ' “

1

. When the students paruelpate in the outdoor program the students and staff are -

divided-into crews to take responsxblhty for the runmng of the” 'trip. Common dunes are

performed by the cook crew, latnne crew (usually only one person) and the radio crew, -

-~

while all remaining members of the trip are responsible for collecting firewood for the

cooking and drymg fices (ﬁrewood crew) 5

Each crew has a crew leader who is often a senior student, u3ually a grade 12
student. Directly above the crew leader there is a staff member )vsi\o is ulumately
responsxble for the wofk. The crew approach is also used for the honey sale whrch

P ad
occurs at a number of times during the year. Durfhg the honey sale, the student body is
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divided up into crews with crew leaders, and the crews compete for prizes in relation to
the amount of money they bring in from the honey sales.
The crew system is also evident in many of the competitive outdoor activities that

occ'r during the school year. The dog-team’ Race, the snowshoe race and the Drayton

Valley canoe race are all based on the crew or 'team'’ approach to competitio'n.

Privile geS

The hierarchical structure of the school creates a 'class' structure within the school."

. This sn'uCtu;e is based on the notion that "all are not equal” in the eyé_s' of .t'hc school.,
This Wﬁtgr believes;}ixxg light 6f the many hours of hlS interaction in the Sf. John's |

" environment, that the merit or worth of the individual within the school is reflected by

~ the individ,ﬁal‘s inherent qualities, but also by>his‘ é.bility to do as he 1s tbld and his

ability and willingncss to complete assigned tasks as directed. In the philosophy.“:

addpted by the St. John's School, the student is expected fo earn his‘keep.' Thc_'_‘ -

- Qrientation Manual for New Staff Members notes that, in the words of St. Paul, "If any
should not W'c')rk. , neither should he eat" (SJSA, 1985, p. 3.21). Based on his ability to

perform, the student is rewarded with privileges. = : .

Depehding on'the grade of the studem, that_ Sm_d_em is pérmittgd privileges, but only

in relation to his conferred»o:r demonstrated respbn‘sibilfﬁes. While grade 7 students
must share a lar‘ge 6pen d%ﬁnitory with little privacy, older students ge} increasingly
smaller and more private rooms. The grade 12 students have a private room, with a
door, or share a small ropm with one other student. One may ask why one student can
merit pnvacy ‘while others do not.

5

Durmg the New Boy Hike, all students except thd grade 12 students who were

along to assist the staff in runmna the trip, were rcquxrcd to walk in single ﬁlc along the

Vo
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path, and were required to stop and start on command from the leader. The senior
students however, usually saunte‘red alon*short disa_mce from the group, making their
own way in their own time. New boy students were requrred to carry only school-
specified ttems in their pack, and were required to retum from the trip with a clean
unworn pair of socks which they carried for the length of the hrke The new boys were.
not permitted to carry a watch a map or therr own food. The sem students and staff
were able to carry, and dtd carry, extra clothmg, personal food and other amemtles to
make therr life on the trail more comfortable One may again ask, "Why is it that
young, mexpenenced individuals in the outdoors are requrred to endure greater personal
sacrifice and unnecessary discomfort than more-capable adults ?". Is it fair that new
boys be treated so differently because they are new and inexpen'enced ?
Responsibilities

) Along with pnvrleges come a duty a responsrbrhty The senior students are
expected to become crew leaders, to assrst the staff in the runmng of the school, and are
expected to demonstrate trustworthmess

The senior students have, in most cases, been through much of yvhat the younger

o

students are now experiencing at the school They can, thereforc help the students in

" the performance of their tasks at the school and make their life more comfortable. The

senior students are also- expected to be role models for the younger students They are

ER

fgsponsxble to uphold the vanous rules and values that the school promotes and are thus -
consrdered by most, to be perforrmng many of the same functions and roles as a staff

member. o




| During the New Boy Hrke I personally expenenced an exam?e of the hterarchv

within the school. The excerpt ‘below: descnbes the extent to whrch the school rntuntams '

- control over the lives of the new boy students: -

’
4

I comrmtted the new boy cnme today I asked I\f/Ir MacLean and Mr.
Campbell several ' new boy questrons New boy questlons are ones that the
staff feel are too srlly, irrelevant or 1mmature to necessrtate an answer, and
ba'srcally represent the mmgmﬁ&int nature of the new boy student [ asked

Mir. Campbell ‘where he thought we would be. campmg tomght The response

‘was "You'll know when we get there" followed by a smrle. meamng Don 1

ask such sttﬁ' d questxons you new man I found out from this encounter,

l

that even néw men d1d not ask quesuons such as these. I recewed the 'new

" boy smile', meamng Do you really want to know. that” It really doesn't

matter and 1ts none of your buStness"' I lt.ke the new boys and new meh

[

~

had to learn to control the urge to ‘ask questrons
There seems to be a dxstmct division. (a hlerarchy) between members of
. e

the group thosewho have the pnvrlege of knowmg information about the

1

tnp (the staff) and those that dont (the rest of us). The boys on the tnp are

not permitted‘to wear wrist watches, because prestxmably, the watches remmd '
them of how late it is, how long it has been since they last ate, and how tired
and hungry they should be. I thmk that there trught be a need to curtaxl '

hundreds of redundant and 1rrelevant questtons but the attltude taken by

some of the staff resists thg askmg of any quesnon be it mvxal or not. L

(Wood, 1986, p. 5)

Ry
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The new boy students at the St John's appear to accept these respon51b1ht1es and
privileges. A stident commented during an interview: "I thmk.[the Grade 12'5] deserve
‘ [the pnvxlegcs] because they have been here for they've worked their way up to it, you
see..some of them for 6 years I mean, I wouldn t mind having those pnvﬂeges |
(Wood, 1987h, p. 5). The students realize that the senior students play a major role in
the running of the school, and should be rewarded for their work and dedicatio,n. The
privileges are someth-i/ng to look forward to, and are, to some extent,’ a 'carrot’ for

' students who are dedicated enou gh. | |

.o

.Dtsc1plme

With the hierarchy of the school comes thc power to d1scxp11ne students Becanse :
students lived at the school for most ot' the school year, and beca}se\sta.ff members lived
on-site, the staff members had the potentialto exert extremepower over the stndents._'
When a student was enrolled at the school, the parent agreed to turn over all v
responsibility for the dlsc1plme of the student to the school If the student should leave |
the school during the school year, the parents would forfext the remamder of the tuition
fees. This adrmmstranve decision may have reduced student attrition and may also have o
reinforced the potentially powerful position of the staff.

Discipline at St. John's takes many forms.A “The most direct form, and also the one
~ which recewed most attention, was the swat. [ asked a student to descnbe the swat . He
s;ud "You have to bend over. You hear the air sort of swishing behmd you, and crack,
,nght on your butt" (Wood l987a p. 3). The swat was used very frequently during the
early part of the school year. This was done to remforce the school rules early in the

year, and to reduce chances of students taking the school policies' lightly. As the year

progressed, the swatting was reduced, and by the end of the school year, was a very
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infrequent occurrénce The same student noted: "Well it's mellowing ou't now. It 'Qas a
. little less mellow [before]. It used to be a stick:for everythmg. but now it's uscd a little
Iess" (1987a, p. 3) ‘ |
In an interview w1th a school staff member, the teacher notéd' M think that the
dlsmplme is changmg somcwhat Thc stick is bcmg used much lcss now, maybc :
because it's later in the year and the students are better behaved" {(Wood, 1987f p. 2).
The swat was used as dlscxphne for most 1nfract10ns at the beginning of the school
year, but was almost nonexistent by the end of the school year. The high u$age by some
’

- @;teachers, especmlly for small rule infraction, was not greatly app eciated by most

: ‘* y
_students, and even some.staff members. Comments made by keveral students were:™*

Lx@ some occasions when you're walking down the 11 with no socks on or

something, and you get swatted... well I don't think that's needed. (Wood,

1987¢g, p. 1)

See, spankmg is good I th1nk when it's not done unfmrly, if there is a rcason if .
there is a really good reason... not for so_rncthmg like not taking your shoes ,off or
-. something. That should be push-ups ot something, but if you. lip off toa
teacher.... then yes. It's when it's used in the wrong way that's bad. .(Wood,
1987a, p. 3) - |
The issue of whether swatting should be used at the school for disciptinc drew
dlffenng op1n10ns but the vast majority of students interviewed felt that swatting should
remain as a form of dlsc1pl1ne but only for extreme cases. A student commented:
The disciplint: is good Sorne people 1 don't think are disciplined enough, but. _ |
3 #-f«on a whole, I think the school does a pretty good job of it. There are some
o)

things it's hard to discipline against, and there are some people’ that are hard to



discipline. Other students it hurts and they learn somethmg from it. I thmk you
have to 1ook at the 1nd1v1dual case. (Wood 19874, p. 6) .

Another student took a phllosophtcal stance agatnst swatting:

Student (S). Well I di’sagree with it, but I dxsagree w1th it because I feel that, T
thmk that 1f they have-to :?se a snck togeta point across, there S somethmg i
wrong. They shouldn't have to use a stick to prove to somebody a point or

somethmg‘ o %

;ﬁw

Interviewer (I). Why do you think they use the st1<£*k"7

S Well ir's, so they say, begau,se it's quick and efficient. They say. that you can

just forget once you walk out of the room, but you can't. It's easy for themto

- just forget it... (Wood, 1987h p- 7)
Several students and staff members spoke about teachers abusing the swat as a form

of dlsc1p11ne Comments were made by students in several mterv1ews

S. Here they still use the stick. 1 thmk that they kind of get off on spankmg the ‘

students. ) |
I. Do you think that's good? Do 'you agree with using the stick?

S. Yeh. ‘But‘i_n'r.noderation. .

. Hasit been used in the wtong way?

S. Yeh. all the time. But not now, earlier in the yeat' (Wood, 1987a, p. 3).

Another student commented: < A | \

I. How do you feel about the discipline at the school?

)
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S. Well, I think it has it's txps and downs. It's been abused a couple times, and
things like that, but I think it should stay in for the kids that really get out of
. (Wood, 1987g, p 4) | |

A staff member responded to my quesuon e

//‘ .

< 1. Have you had to swat a student?

T. Yes, three times. It wasn't any pleasure.. I'm not too excited about having to

| sv_vat these boys. Some te@rs though, seem to take some pleasure from it.
Actually, I don't think they lrcally take pleasure from it, but they certainly do use
italot. In fact, I'd say they abuse it. And when it's used too often, I don't think
" it's very effectivev t_hen-.‘v It should be theh last resort, not the first resort, (Wood,
1987f p- 2) | \ |
The issue of swattmg as a forrn of dxscrphne has many sides. Most students and

staff would agree, howevcr that swattmg, as an ultimate erent should remain in' the

? school There seemed to be concern as to. then it was appropriate, and when it was not.

Because teachers have had the power to makl: the decxsrons about how and when a

- student is to be dlsc1phned abuse has occurred, and both students and teachers were

aware of this. In most cxrcumstances, however the swat was not abused and was used
fmrly It was also evrdent throyghout the school ye\ar that there was some drscontent
.amongst some staff members a;%t the frequent use of the swat, and that, it appeared,
‘the discipline policies and procedures were being reviewed. |

It is most unfortunate, however, when a student-is-abused, feels that he has been

~ wronged, but cannot do anything about the situation. A student commented to my

questions:

143
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") .

I. Do you think that the stick makés you think twice before you do something

wrong?

S. I don't think it really does for me, because I just get mad, unless I am in the

wrong, and sometimes I am, lots of times, but sometimes I think its really bad, it

sucks if you have to get swatted and you're 1h the nght (Wood, 1987h,p. 7)
Corporal pumshmem, much in kcepmg with the physwal nature of the school, has

been accepted by the school S phllosophy asa nccessary form of control. Just as the

as lmlc pain as p0551b1c In this

_ students learned to modlfy theu behavxor to avoxd zZe swat, they tramed for the

_ .-.-proccss, srudents@o gameﬁertam secondab%xcﬁts The modified student behavxor

A

Othcr, less common forms of dxscxplme at St’ Joﬁ i - Were also useaq to modlfy

behavmr w1th1n thc school and whllc pammpatmg in the outdoor prograrr Students.

N AN

were often rcqmrcd to perfonm set numbcrs of push—ups when thcy brokc minor rules.

~ The 'think posmon was used at times when the student did something careless and the

teacher wanted him to think’ about it. A stuglent described it as:

“...where you go down ﬂat on the flodr and put lyour elbows @n the floor and you
rest your chm in you hands you hft up your backside, sort of and you just stay
thcre .on you toes. (Wood 1987h p- 8) . , %

Sweat sessions had also been known to occur to the whole school body when things

" had gone missing at the school ‘and was described by a student as:

‘What they do is get you all clothed up, you got to get on just about all your

clothcs, and your parka, and you sitin t

.

dining room, -and then they turn the

144

: ,‘g;r‘



145

~ heat up, and you can't talk, can't do anythmg. you just have to sit there. You
can't fall asleep, and they just let you sit therc until someone gcts up and goes
out and tells. (Wood, 1987d, p. 8) . '

. A fairly frequent form of discipline used was running. This was usually decided by

~ the indiv_idual teacher, who would seta required distance to run. A student noted:

If the teacher finds that the swatnng isn't working wuh you, hc 1l put you ona
running pgogram where you run like 25 miles over 5 days or something like th"xt.‘
?So you run 5 miles each day. That can get monotonous. (Wood, 1987Qp. 9)
Althoﬁgh sfaff members may not have conside'red tﬁking away free Sundays as |
punishment, but rather, an opportunity for the studcnt to catch up on his work, the loss
of a free Sunday for the student was a large loss The students were at school, away .
from their families for a week or longer, and the loss of the Sur;day visit at home was '%‘
cause for much concern by‘ the students. This form of diséiplinc/bchavior modiﬁc;nidn,
however, accomplishsd it's task of keeping theastudcnts up on their studies. |
Assigniﬁg extra work crew duty is another common diséiplinc method used when
l students are late for their crew shift do shoddy wbrk on their crew or do not get thc‘
work done that they were a551gned for the shift. :
During the grade 10 cycling mp, students who did nC{t make curfew, or were
careless while cy%mg, were fined sums of money fromhelr allowance,. and were thus
unable to buy thmgs during t;/towrh)reﬂi’\Dunn g the Junior Canoe ’I‘np the staff
threatened to refuse town breaks if the students did not work as ‘hard as necessary to
complete the distance for tfle day. ; . '
_The various modes of discipline used at the school demonstrated the real and

potcniial power that the staff had over the students. The boys were, in most cases,

" powerless in the school environment, and were physically and psychologically isolated
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from their families. The school has affirmed that this control is esscnnal in order to
' bnng about the nccded changes in the boys “The traditional forms of d15c1p11ne at St.
John's, it appeared, relied partly on ncgatlve reinforcement strategies (swatung, push-
ups, running, sweat sessions, fines) and to a lesser degrec, on positive rcmforcemcnt

_ strategies (using Sundays for rcmcdlal school work, double-duty for shoddy crew work)
. N

v

The Paradox
The hleramhy at St. John s, like any h1erarchy, is in place to serve a purpose. The
school is well orgamzed and much of this organization can be positively atmbuted to

thc clear hlcrarchy that has been cstabhshed When the school initiated an event,

- whether it was an award ceremony, the New Boy Hike, the Snowshoc Race or a meal

fOr the school, it ran with rcmarkable cfﬁcienﬂy. The hiefarchy not only allowed
acuvmes to proceed with efﬁmency and due regard for the safety, but, at times, also
allowcd for concern and care of the students and staff to bccome evident.. An example

of this has been taken from the research field notes of the New:Boy Hike:
e ¢ | - ‘ | .
After the firewood had been collected and the shelters built, Mr. MacLean

toid evoryonc to go down to';he creek, wash their hands, feet, socks and
sneakers, and for the new boys to corne to him‘imrnediately aftcsward for
inspection. As the boys ﬁnishod washing their feet, they lined up in front of
M&MacLean to get their feet inspected for sore spots, chafing or bhsters

Mr. MacLean, sitting on the ground, would carefully take each student s foot
and inspect it closely, checking between the toes, at the back of the heel, the
soles, and finally the tops of ih'e toEs. If there was agy soreness of chafing, he |

would advise the student to see him at medical call in the morni’ng.
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All the boys were instrtxct_ed to dry their feet thoroughly before supper,
to put on clean, dry socks and to wear their other dry footwear. The fodtwear
from today was to be dried thoroughly tonight before bed. The fire was
blgzing, with plenty of heat to dry socks and shoes.

The boys must have felt a little. .odd at ﬁrst having a teacher closely

& mspect their feet. ‘But, it must also have had a posmve impact on the boys, as
o

they could see the caring and concern the teacher bad for their well- -being,
especxally a teacher they had known for only two ‘days.

~ This scene contrasted sharply thh the almost military. prec1sxon and
uniformity with which the group was marched along the trallsﬂ Whﬂe hiking,
an almost total disregard for the needs of the 1nd1v1dual is estabhshed as
hunger, pain and dlscornfort are ignored until Cyﬁmch spot or campsxte is
reached In thxs settmg, removed from the confines of the school, the boys

are able to see many different sides of their teachers. (Wood, 1986c¢, p.-4)
Y ,

The students'’ experientie of Mr. MacLean inspecting their feet is not a common one

. in most school settings. But neither is the long'march along the trail. Hereih lies the,

paradox the paradox of the hjerarchy.. The control over the lives (experiences) of the

new boy student rests in the hands of the staff. Under the school phllosophy of 5trueture

o

and caring, the formula "love + structure = dlsmphne'?'(SJSA, 1985, p. 2.13) was
- promoted for new staff at St. John's. The staff care enough about the students at the
- - school to go, at times,. to no end to provide structure.. a structure which could be

.conmdered by some, as stifling.

The new boy students had little opportumty for decxsxon making- about their own -

hves They ate what the school provided, they learned what the school taught, and did

what,;he school said to do. In order for the self-concept of the student to grow, it must -

o »"'fgn
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have room to grow.. to allow the student to arrive at a sense of who he is. Because of
the highly-structured nature of the school program, it appeared that the students had
little opportunity for this to occur ddring their new boy experience. At times, structure

was applied necessarily (such as enforcing a safe distance -betv;/een canoes while

canoeing dunng the Jumor Canoe Trrp) and at other ttmes unnecessanly (such as

' )
“limiting students to thé exact same ration of food per student, regardless of the students’

size and caloric needs). "The need to structure the expenences of the the new boy has, in

V many instances, mcreased the efficiency of the process, but has reduced the likelihood

of more positive, individual outcomes in the growth of self-conceépt of some new boy
students. | | | |

Changes of self—concept in ¢he new boy students have occurred over the school
year, but in most cases, these have not been positive changes. The students have
learned how to beh;ve how to follow rules, and how to conforrn Students have learned
much about themselves, and about.other people who are in s1m11arhcrrcumstances. The
camaraderie of St John's js strong, but,_it apf)ears,. itis strong in the sense that 'we're all
in thrs together | |

There is no doubt that learmng has occurred wrthm tﬁe new boy students. Brian

_has learned to make friends and has leamed that everyone has dlfferent abilities, both

weak and stro'ng Arthur has learned that it was possible to lose weighs, and that with a

(1
great deal of effort, it was possrble to achieve some success in a demandmg physrcal )

environment. David has learned that he couldtake on the 'blggest and the best of of
\

. athem . He has also learned that he could ake friends and could maintain his integrity

Ed

his 'ersonahty, despite his powerlessness And Mark learned that discipline in his

own-life could be good. He also learned his own limits (or lack of limits), and that he
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" needed the opportunity to make his own decisions. Mark learned somcthiﬁg about the
| outdoors’z{s well. In his interview he commented: w
One thing I've learned by doing all these outdoor programs is.... you only go
out when the sun’is shining, don't go out for more than 3 days, because the |

sun will stop shining during the 3 dz&iuggﬁniggly you're gonna get snowed
on and rained on, you'll be caught in numerous thmgs and you'll get wet,
W ood 19874, p. 5)

¢ .
»

Eaéh boy has learned something about himself and others around him, and this is as

it should be in z; school venviron'meht “Each boy has also brouéht with him to the school,
.dlfferent goals and needs, and has cxpenenced having some needs addressed whxlc
~ others ignored. The need for structure and order has at times, detracted from and

_ contradicted the concern_and carmg. ‘As well, the carmg and c;oncg:rn has, at times,

surmounted the deleterious effects of zealous order and structure. Thcwgﬂﬁ of the St.

_ John's new boy, it appears, is a paradox, but it is indeed, no different than the paradoxes

which exist in the wérld outside the St. John's school.

“ . & .
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. Dept. of Physical Education and Sport Studies August 27, 1986
. Ungiversity of Alberta ’ ‘ '
Egmomon

To: Parems/Guanhians of students attending Saint John's School during 1986/87'.
. ;

. From: Gregory Wood Graduate student in Physical Education \
. University of Alberta ) : .
Re : Student participation in a six to eight month study of the Saint John's School Program,

Stﬁdents_ go thfough a large number of changes in any school institution, whether they be living at home or
enrolled in a boarding school envirdfiment such as Saint John's. Because of the unique nature of this school
program, and particularily with it's emphasis on the outdoor program, I am interested in studying what changes
occur in the students over a period of time. = - - ‘ . o o

Much conflicting research<hds been published concerning the value of programs such as Saint John's,
Many programs have been determined by researchers to positively affect self-image and self-esteem. The Saint
John's School states in it's literature that a positive change in self-concept is orie of it's major goals. The degree
to which this change occurs, if at all, is the nature of my study. : o :

. - You, as parents, obviously feel that this program can offer something regular school programs cannot, It
is'my intention to attempt to identify what changes actually occur. This will involve a sgrjes of self-concept and
self-esteem tests, regular yeports by instructors, abservations by the researcher andl journal cntries by the

duration of the study. i , - v
L hope to be able to make a comparative study with another school in the Edmonton area. This will

v o, -

. establish’ whether the changes observed are unique to the Saint John's School or are common trends of all

' .educatignal institutions. T ; - : . .- :

Thus, . inj Tuissi ' artici in_this . Absolutely no

- individual reSalts will be released to staff, students, university officials, etc. Any reference to individuals will be

. coded to avoid identification. The keeping of a journal will allow further refection by the student and his

&+ o 7. identity within the sChownd it has thesggportunity to aid individual growth. I hope you will consent to my
“.¢ - request. Thankyou. »™» ~ . & % S o O I

. *1f youljave any questions or ! fidw or in the future, please do not hesitate to call me at ‘the

following numbers : ' ' SR :

. - ‘ ' o D Sl ‘
Graduate Student : Gregory.-Wood Home (438-3104) Office (432-2934) -
University Adyiso?»: Dr. L. Lanier Office (432-2759) ‘

>

]

....................... Y lcar offhere

.. ) ,‘#;§4 ) . .
. . ' b . . H
\ * . . . . - . - - - “n

e . ‘We, the undersigned, agrée to pa‘rt_ic‘ipar.ion in the above described study by .

~ _and acknowledge that we may withdraw this permission at any time during the c_o‘urs.c, of the study. We also

[

S

acknowledge reading and accepting the above information. . .

PR [

. : ] - Barent Signature
A, . X _ . . "¢ .. Student Signature

students:-Collectively this process should establish base-lines and changesthat occur (o the student over the -
' ) Ao . K . . PR R
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APPENDIXII
DATA COLLECTION AND ANALYSIS

- Organization of Data

-  Research Logbook

. ™ ‘Time Log for Data Collection and Management



"+ Teacher Interview Transcripts. <.

st Joﬁn"s" School of Alberta -
Organlzatlon of Data |

Quahtatlve Data

4
Researcher Fleld Notes
Smdent Interyiew Transcripts

.. Parent Interview Transcnpts

Y

Interview Notes

"Insn'uctor Observauon Forms " -

Student DemographlcSurveys
Teacher Demographic Surveys

- School Documents

Quantltatwe Data

P TSCS Scores

“" "~ BSET Scores
-_Instructor Observation Forms

_ " Student DemographicSurveys

T Teacher Demographxc Surveys

Ry

. »

#

Data Research | control| “Soeer™| s "Sonms
Case Study : | How,Why Ye»s/.N'(l) - Yes Yes
Expenment How | Yes . Yes © Yes

Survey W'h‘o,What,WhVere : N:vo  Yes | Yes -’
: How Ma_ny,qu much o ' '
K "'Ar'chi.yal ’Who,.Whe_n,Whét» A No Yes{N-o c Y’CS\
Historical | ’How,:Why-' , . No . . No ‘> Yes
goe _

. Adapted Flre‘m: -
Yin, Robent K. - , .
“Case Study Research 10x.



Research Logbook
St. John's School of A}berta

June 86- ug. 86Completed research arrangements with St. John's

Aug. 29, 1986

Meeumnth Headmaster

Collect permnss:on forms /Pre-test for Grades 7 and 8 / New boyL

‘Aug, 30, 1986

Aug, 31, 1986
Sept. 1, 1986

Pre-lest for Grades 9 and 10 /*t,%zl*lew Boy Hike begins

Senior New Boy Hike begins - Ltave for Ram River

New Boy Hike ends for all

Sept. 8, 1986

. Sept. 11, 1986

,Met with. teaﬁ:hers 1o discuss Inst. Observ Forms

R v
Sept. 17,‘1986‘

-

Admxmstered surveys to students / Observed classes and lunch

Feb, 21, 1987

 Retumed to Edmonton

Oct. 3; 1986 ' .Observed classes, work crews, supper and study hall
’ E)c't"'9 1986 Collected 1oumals talked to various student.s met with Peter
Oct. 11, 1986 Observe awards ceremony given at school / Spoke with parents
Oct. 22, 1986 , ~Met with Headntaster/ Gave observ. forms to teachers for 1st. round
‘ B Collected ournals from boys v
Oct. 31, 1987 Met with'Hea aster and Assist. H. / Gen/?al observation- Halloween
Nov. S, 1986 Met with teachigi dmduany/Conecled Observ forms
. L Observed crewsy » ‘ ’ _
Dec. 18, 1986 _ Mid-_test-for all ;1es / Collected journals / Gave out new forrns (ob)
.lan.'?.l, 1987 - Metboys to cancél Joumals/Spoke to indiv. teachers re: Obs. forms -
- "Feb. 13,‘1987‘ Met H.M.[C.ollet: ' i ments /Collected Observ forms
B Arranged studend int
Feb. .20. 1987 - Junior Exploratoty at Prairi

Feb. 27, 1987 -

Student mtemcws 7 Arman

Gtier lmervxews

" Feb.28,1987  New boys at U.df-A for dlscussmn session_

" Mar.-23, 198‘7? Observauon and dlSCUSSlOﬂS with students and staff / Study hall i
'.Mnn 3! 1987 ' Home and Schobt meeungLfor SISA.

' Apr 8 1987 Tcachcr intervidws .Met HM. / Dchvemd obsc:vauon forms .

.~ Discussed lumor canoe mip and cvel 42&

_M'cx with .l'c:x:he

flntcn lCWMhU / O\cd students at work

May &, 1987




173 .

May 7; 1987 Classroom observation
* May 14, 1987 Interviewed parent
May16, 1987 Joined Senior cycling trip in Bowden

May 24, 1987 Senior tﬁp ends at St. John's

May 26, 1987 Interviewed parent
: May 28, 1987 ' Interviewed students / Collected last observ. forms
‘ Distributed teacher survey forms / Finalized J.uhior canoe trip ‘7 I
June 4, 1987 Post-test for ail students. ~ ;
June 6, 1987 . Junior canoe trip leaves . Ay
June 8, 1987 _Join canoe trip at Obed i |
June 13, 1987 Leave Junior trip at Smith -

B

e ' ) . .ﬁ;.‘"
;- SXi
B 4 . ) L

- oL A

e A7

Time Log for $t. Jofin's Data Collection-and Management ~ *

~

__Activiy -4 Data Collected * = Method” Time Involved
Outdoor Field Trips: ~ . o - ’ : (496 hrs.) -
New Boy Hike = FieldNowes . Part.-Observ. 160 hrs.

' Junior Exploratory = ° 4 Field Notes Lv Observation - 26 hrs.
Semior CycleTrip ______ FieldNotes” . Part.Observ. 158 Brs.
Junior Canoe Trip _ "Field'NQ.lés e ’ Pm.-Obséw. . 152w
Student Observatior_l at School . - | Fielqﬁloté's- . Observation - 54 hrs.

. Inz‘e’rvvievw‘i'n&SVIudean.S‘wff etc. bTrans'Cﬁpts _ lnter?icws S _ 14Af1'rs. |
Meeuhgs/Managgméh:-  NA_ - NA | . 22 hrs,
Testing_ . - Test Scores Wﬁ;lén Tests 12 hrs.

- Attending Related Functions , Ficld Notes Obsepvalion ©~ . 3hrs.. .
‘_-Toml Rescarch Hours o , S - o _ 0l ‘hrs.
R B} ’ 2, "
,
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TEST INSTRUMENTS

TenncsseC-Sélf—Cohcépt Scale (TSCS)

Battle Culture-Free Self-esteem Inventory (BSET)

P Instructor-Observatioh Forms (IOF)
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Pages 175-184 have been removed due to the undvailability

of copyright permission.

Contained within the pages were:

[

Tennessee Seif—qpncept Test items (Fitts, 1965)

Battle Culture-Free Self-Esteem Test forms A zind AD“(Ba.nlc, 1981)
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Instructor- Observation Sheet ‘/
,‘Student# , Instructor #__ Da.te '
Please rate the student‘.in the follow;ng areas :
1. . S " Motivaton to Succeed Academically
Low | » 1 2 - .3 4 5 High
2. .‘ - Present Academic Ach{evemeni |
Low L 2 3 R ‘4 . ¢ 5 High
‘S_ngj : ) v 5 .
 3'“, o ‘ x ' | Geniﬁg Along With Peers t '3}2 '
- Never -1 o2 3 4. A ‘ ‘5 | Always
4. ) Liked ‘By Peers _
None o 2 3 4 s Al
S. ) : Willingness to Lead/Help Others
‘Low 1 2 ‘ 3 -4 | -5 High
' 6.," R o ' Outgoing .
R Never . 1 ‘ 2 3 - 4 5 ' AlWays
Bhysical : |
. ‘ '.1 Present Fitness Level ‘
Y Low 2 3 - 4 S+ igh
B } Willingness To Tackle Physical Work | .
e M :}.owéyf,,. : 1 2 = 3 ‘- 4‘ e 5 T ;
9. ‘ - Physical Tpughness )
~ Low 1 2 Yy a4 s ‘};igh'
> l
\




10. - e R Mechanical/Practical Dexterity
Low 1 2 3 4 ~ 5 High
General | ’
11. , Coqperativeness.ln Doing Chores/Actvities
Low 1 2 3 4 s High
12. » . . Willingness To Take Responsibility -
Low 1 2 3 My 5 High
13. Willingness To Initiate Act_io.n |
Poor 1 o  2 3 4 S Excellent
4. . ' . Mental To'ughness A
' Low 1] 2 3 4 .S High
s . S Reﬁn'ng Well With Authority ‘
‘ Low 1 2 3 4 s High
- : ‘ E
) - 16. - . Adjustment To School Routine
Poor IR 2 3 4 5 Excellent
17. - _ © " Thid .Student Is Generally |
. b ' . (circle one ) o .
- T v & 120 -3 4 5
. OOOO0C
18. Further comm‘éms or oBservaLions about this student .
4 : R
Lad . :
o 5 - -
: , /
N (’_\ | ) /
, .
° . <
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" STATISTICAL DATA

Q ' E T-SCS Rre/Mid/Pos; Statistics for all Svubje'cts bv Grnd¢ .
. TSCS Pré/Po"*st. Statistics for all su'bje'cxs'by Grade -
! » TSCS‘.Pre/PQSv‘t'\S\mt.i-s‘t’ics ‘fovr'"Gra.de 8 Béhavior Self Séorés
IOF Pre/Post.Statis_tics for all 'Sbubjecb:’t‘s' b?Grude_ _
“TSCS Totl P and IOF Sutistics Table
BSCS Behavior Statistits for Grade 8 Subjecyg.and all Subjects
Published Reliabifity Stagtiés for TSCS (Fitts, 1965)



S - s
o « 4 . o . .a, ; : ‘ f ‘ . | T » .

T - TSCS Pre/Mid/Post Statistics - -
_for all subjects by Grade

" Number of Cases Processed: 35
Dependent Variable Means = * ey
e ST C TO[&IP(I) Total P (2) TotalP(3) .
324286 320086 321.657
ﬁniVariaie..and Multivariate\Repeated Measures Analysis .
. . T ‘ .' ’ o : | . \" - .‘ | -
R ] ' . i Q .v ) o

- Test for Hypotpesis called:. Grade . , - v

,Te‘stof Hypothesis e R :
Source . SS PF MS.  F P
Hypothesis . 1521.806 1 1521.806- 0537 0.469°°
Emor - 93554517 33 2834985 .
“Teist for Effect called: Constant.

| Sihglg_Degr_cé-of—Freedom Polynomial Cdntrasts .

Degee 0SS “DF MS N F p
1 1465525 .1 - 1465525 2352 0.135 |
- Error \_20563.698 33 623.142 , '

2 ; “N311.604 1 311.604 0617 0438
Error - - . 16675.253 ' 33° - 505.311
Error S '403.205 33 - 12‘.218 '
Univariate Reixééted Mcasures F-Test¥
Source ' SSV - oDF : MS/‘ - F P
Hypothesis 95588 2 47794 2785 0.069

“Error- ¢ . 1132.712 66 171162
Multivariate Test Statistics .

Wilks' Lambda=  -0.818 = | o
" FSutsi¢= ' 3567 = DF=232 = Prob=.004

&



o Test of H&pothesis

FEA S . .
. N
‘ ‘

. “TSCS' Pre/Post Statistics

.~ for all Subjects by Grade

Nuthber of Cases Processed: 35
 Dependent ‘Va;;ableg/ Means '«'\

’ .

‘TowlP(1) Total P(3)

. ' s,
: \\\ " t

"BETWEEN SUBJECTS EFFECTS = .

Test for Effect called: ‘Gradaw = .
Test of_HypdtheSis ,
. Source - ¢SS

Hypothesis ' 1606.942
Error”  60232.858

- -DE

31

- Test for Effect.called: Constant o

P

Source’ SS

Hypothesis 97.696 L ‘

" Enrer 19846.747

Test for Hypo,thesis called: Grade

‘Test of HyPythesis

* Source N
" Hypothesis ©2829.338
Error - 19846.747

£

DF

DF

31

324286 318514

Univariaté and Multivariate Repeated »Measures Analysis -

- 535.647
1942995 .

97.696

640.218

MS .
943.113 "

189



| , kNur‘nb:cr'o'f. .Cases ‘Processcd: 11 1 ?

.4 _f'f§§t for Effectic:allcd: Constant

_ Error

"I‘SCS.'Pré/'II’ost: Statistics ~
« Grade 8 Behavior Self -

Dependent Variable Means R -

~ Behavior Seif (1)  Behavior Self (.3)‘
108273 99.909

~

 Univariate and Multivariate Repeated Measures Analysis

" Testof _Hvyp‘othgésis' :

Source . . . SS " DFMs _F

Hypothésis 384727 -~ 1 384727  6.573
\ 585.273 10 58527 -

L

L 'Sig’niﬁ_cant at <.05

0.028



., S T e
: ®» -
. IOF Pre/Post Statistics . |

.+ for all Subjects by Grade :

- ‘Number of Cé._ses‘Pr.oceslséd;' 35 \ _
| ;Depehdént Variable Means -+ - Co

. it

IOF(1) . = IOF(3)  \
57207 59.843

1

. .Univariaté and Multivériate Ré‘pe»ated Meésurcs Analysm : o . B
BETWEEN St JBJECTS EFFECTS |
*Test for Hypothesis calléd: ‘_Grac‘ié‘ .,
Te‘st.o'f”Hypothe'sis | 1 L S
-Sourée-- . SS . DF MS F P
 Hypothesis  480.374 3160125 1475 0.240
" Emor  3364,551 317 108.534 S

'

Test of Hypothesis. - : o
Source | ss DF~ MS F . P

Hypothesis 133.209 133.209. 5065 0032+
 Emor 815.365 . 31 26.302 B . \‘/\

—

Test for Hypothesis called: Grade
| ~Test of Hypothesis | , -
Source : - 8§ . DF =~ MS - F}‘., P

‘Hypothesis 133.156 3 44385 . 1688 0190
31 26302 . .

Error ' 8 1_5.36_5

Lo

* Significantat <.05
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- ~: Page 194 has been removed due to the unavailability
" of copyright permission. - |
Contained within the page was:

: Tcnncésec S.elf-c.onvcept Test .publish.ed,rc}‘iability statistics (Fitts, 1965)
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APPENDIX V|
_ INTERVIEWS

INTERVIEW QUESTION SHEETS.
» Student Questions - ‘
| TeachcrﬂQue_s{tions

Parent Questions -

~ INTERVIEW SAMPLE

 Student Interview # 8



S'TUDENT INTERVHRV SHEET o
(NOTE Clanfy any detarls unclear on demographlc survey sheet.)
‘1. What do you think of the school? - . ‘
2. Do you think you have changed in any way smcc being at the school” |
3. How do you feel about your famrly after bemg anay for such’'long time penods" Has:
there been any change in your feclmgs about your family since being at Samt J ohn 's?
4. What do you think about the workload at the school? * '
~ a. homework = _ ,
b. crews/duties . S o

‘ c. tcacher/class expcctauons :
5. What do you think about the outdoor program at thc school” ie: hrkmg, snowshoeing,
. -canoe tnp etc. : :
6. How do you feel about the drsmplme at the school”
'~ a. exwra chore/homework/running etc. .
b. sparfings
7. What part does the church/religion play in thc life of the school" Has it made any
- difference in. how/what you think about God? '

196

8. -How dre you getung along with your dorm mates? Any problems” Do you feel accepted " '

by the other students and staff? : .
9. What do you think about the social actmnes that the school offers for the students"
10. How do you feel-about your body with the physmal emphasrs at the school?

~

11. a. Do you feel more conﬁdent/effecuve/assurcd about your own ab111t1es after being at.

the school?

'b. Does the school lumt your decrsron—mahng, makmg you more dependent on the
- school or staff? . . L ‘ : s

12. Would you return to Samt John 'S next year if you were glven the chorce"
' 13 How do you feel about your success with your school(acadermc) work" '

14, Would you like to add anything else? |



Teacher Interview Sheet
Questions:
L Why hdvé you joined the Combany of the Cross, and Why are yoil tea_éhingﬁi thel‘

.‘school?

S : o v A,

© 2. What, in your rmnd are the real benefits that the boys acquire asa rcsult of attcnduw

'theSamtJohnsSchool" S R '_’

3. How does vthc school (ie. it's- program and structure) affect the boys view of himself? ‘

]

N (Physical, social, family, moral-ethical etc.)
4. What is it about a Gr_ade 12 student that allows him to finish the pro_gram at SISA?

5. Do you think the school is cvolvmg” Has 1t changed much in phllosophy since
ypu 've becn here? In what ways? Do you support Lhat change or lack of chan gc i
WYy

6. Wohl)d you like to add anyshing else?

/

""\

197
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vy o R
. PARENT INTERVIEW SHEET ~ -

~

.- I'm interested in knowing if ou have seen any changes in your son over the past eight
onths. What changes have you see in the following areas:
. ¢ ,A .‘

' a.'.P}ii-ysicall_y: i S - K (’ '
" b. Academically:
c. Er_nou'onally: -

d. Socially:

-

e Farhily"relzitionships/closcncss/gctting along: .- L

" f. Your son's indépéndcncg’,'conﬁdc:n,c_e, manners, réspeét, coopé-rativ?nes's‘;'etc;,:
._Afterf seeing your boy at the school for this period of time, how do yqu‘féel zib'q_ut the
sChOor,-". = S o o

. Do you feel that the school has met your nceds_an;i the needs of your son? Explain.

. Do you intend to enroll your son at the school next-year? Comments...... ,

. Doyouhave anything else toadd ? . T

v T - Ll as



- e s A
T ~ Interview #8 | !
o - . May28,1987 .
~ Student #7 ' o
I. I'm interested in knowing why you're at the school? : : Y,

S.. Well, the reason that I'm at the school is because we were having famnly problems at home. The

family ‘was upset, my marks weren't veq&ood tcachers weren't getting along well wuh me and I' was-

gemng smk Tots, so we thought we'd try a‘boarding school So, we got in touch with this girl, a lmnd :

who told me about it, we got mformauon "had an interview, and then I got acccpt&and here fam
now. ' )

. : : o
L You were sent here but it was part | of your own wxshes as well?

S. Yeh. Ihadalmlesaymu. ' L e
1. What do you think of the school since you've been hiere? ‘_ o s ,
' -S, Well Alright. Academlc-wxse xls really good for me. Ive unproved Im passmg my subjcu.s

I'm doing O.K. For physwal acuwty I dunk it's grcal getting: out thcre, working, and all that's rcally
good for a kid. And the dlscxphne some umes I thmk it shouldnt be used and sometlmcs [-thinkit
should be used.

L What should be-tised?
S. Well, for homcwork and thmgs hke that, yeh 1 thnk it should be used then
L Whatshouldbeused" S »

8

~ S. The swat, the stick. Some occasxons when you' re walkmg down the hall wnth no socks on'or

somethlng. and you get swatted .well I don t think lhats needcd ‘ *" :

o I O K. O thﬂ*lew Boy hlkc that was your ‘first exposure (o St. Johns Looking at yoursclfthcn and o

_ now, how do you think you ve changed sitice t.hen/a,

- S, Well, fechngs toward oLhers You have.to be able to get along wuh thcm 1o do that....to _[\5[ frct

along. to hve with each others feelings.At time it's hke one big famxly At times it really hclpe us '

out, in the wildemness, to.be able to surv:ve outin the wilderne¥s for a couple weeks fora wcck or 50,

for hkag and that, you really lose weight fast.

L. ‘Have you lost any weight?
S ‘Well, 1 lost quite aJou Aboul 5- 6 pounds ths year.

I. How else have you changed? .

199
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p S Atutude -wise, I - home and the friends around my parents nouee lhat there's somethmg different
_ about my alutude I'm growmg up. I'm more manly I'think twrce‘ and I'm more caring. Im not as
_' stupid as 1 used to be. I don't say things. I Llunk twice before 1 do somethmg

. - ; b
IWhydoyoutlunkLhatls'f > T -

S. Well;I don't’know. Being here wuh the. r:,p\Fa‘ﬁon of the school and the way they run thmgs you l

"have to,we're here on'our OWn and we have to look after ourselves and do wuhout mommy and daddy
10 pamper us any more.
I. And how are you getting along with your family now that you re away"

S. Well, I don't know.: It's basrcally still the same Lhmg, the same way we were before Some days we

sumghten itup and in some ways it-gets worse. They' re still drifting apart, and soon they 1 drift apart ‘

~ and that will be that. They i} 80 their.own way.

L Isit better that you're here, away from it so that you can do your own Lhmg"

S. 1 think it was good to come here, but it's both good and bad. It was bad because T was needed at '
~home, 10 help out. Butit was good becauSe I was stuck at home‘ and lard around srck

I. How were you sick? o

S. I had pneumonia and was real sick and run down I was in the hospnal twice.

'I. ‘Was that because of your family problems?.. ' '

'S, Yeh, ' v il

" 1. Have you been sick much this year‘7 ‘

e ‘S. No, excepl the occasxonal cold or flu hke evel ' one else. .

. I.-How have you changed physically other than the loss’ of some werght” _

S. I'mualler and I've got broader shoulders now. Mr. X, sa1d Lha{ I can take on other people's problems
now as well as my own, to sort of help other people out who need help l can do my share of the
work and then some .

L How's your physical endurance your endurance to keep going? .

S. Well, I get out there as good as Itan, and there s two weeks unul the end of (inaudible).’

3 L. Is there anythmg elsé y0u ve nouced" ,

S. Well alot of people have nouced that my manners are changed ‘better table manners, etc.

L l—low do you get along with the boys at school?

'S. I don't know.. -a lot of them I feel like poundmg the liying daylights out of them, but, if I did that Id

" have a bad rcputauon and I would get put down even mfore, but like I say, 'you have to just get down
- there and try 0 get along wuh each other. lts hard, but you have to.
‘1. Did you find it more dxfﬁcult in the fall than you do now, o get along with people? -

.
o
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" S. Back then I thought that it was we sort of grouped together and now we're dnfung apart. Rxght now

everyone is on everyone else' _ :

I. What do you think about the extra work around the school, in terms of the chores and so on’ ’

S. I think that's prelty good, because when we go home, Mom doesn't have to tell you to do lhe dishes,

or cleaning up the yard, you don't have to be told. It comes natumlﬂv it's your own job, like you re
working on your own apd you have to g0 to work every.- day So if you can managc yourself and you
can get out there and work, then it's really good for yourself.

1. How do you feet about the discipline at the school? - _

S. Well, I think 1t has 1ts ups and downs. It's been abused a couple times, and things hke lhut bul .

think it should stay in for the kids that really getout of hand, but when &nnudtble) and stuff hkc thatt

_think it's too much.

" 1. You're still talking about the swats, are you? '\
S. Yeh. |
1. What alput the other types of dtscrplme" . : \
.

. Pus ~ 1 think that's pletty cool. Good for the arms, but kind of tiring, but, pretty good. v
Another d1sc1plme I like is they take away free Sundays. I nf heanng, if you'reon a town break and
you can't get out, and that s really getting to me. [ think thats really stupxd. Talgng away free
Sundays your there for six days of the week and you want to see your parents I think you should g get
that free Sunday I think they should take away your off- -duty periods to make up for the frcc Sundays.
1. Does that make you behave yourself a bit better? Will it make you thmk twnce? ‘
S'. "Yeh, it does and it doesn't. Sometimes I think if you do this to me I'll just get even with you, ['ve _
o ‘had a couple Situations hke that, and it‘wasn't very good. ‘A

I. What do you Lhmk about the outdoor program?

S. Overall, I think it's qulte good for the students I had a chance 0 be a snowshoe captain this year, |
got to work on a team, I was the boss, I had to make the deaslons about whal we should and shouldn t
do There was a couple time when I thought, you guys think you know what you 're doing, you Lakch
over. It's good for kids, and I like getting out Lhere with my buddy and domg all the trips. They scem
.impossible for a normal kid, but when you comeé. here you just do it and you feel big. When I think.

- back at the number of kilometérs I've put on lhese old rynners, it's not real difficult. v

1. Do you get a feelmg of responsnbnhty when you re on these trips, bemg a captain, bcmg on a crew and

~ so on? _ ’ . . , |
S. Ifeel really good, like I'm the boss, and I have to make sure everything goes right, that there's
-nothing goes wrong, or that there's no fighting, and e%rything is equal for cverybody. It's really neat

N . o S -

.



202 -

for a kid to get outth'ere and héve a responsibility like that. It sort of feels‘lik.e you're in the teacher's
shoes. o N - | ‘ o
I. So how has that affected your confidence in your oWn abilities5 -
S. It makes you fdl even more confident. You somehme feel a little scared, but then sometimes you-
feel confident. If everydung is gomg well, and you feel you're wrth your team or your crew, and
you 're doing a good job....that's all that's that matters. ’
L Do you get much support from your teachers or staff in the school for those type of thtngs for domg a.

good jOb"

'S, 1think we. do If we get out there and they feel that we're trying then there S support
1 Are you going to be returmng to St John s, given the choice?

S. Yeh I've got my name into for next year, and there's a good chance that I'll be continuing on through
‘to Grade 12. Personally, those years ahead of me look pretty good I'll know what to do next year. I'll
start fresh, and I'll know what to do. - .

1. You dontwanttobeaNewBoy again, eh" Foo

S. No Thats good I'll be an Old Boy..

I And you'll be gtven more rcsponsrbrhues next year?

S." Well, there'll be New Boys coming in and some of them wrll probably look up 10 you and say, pr,
need a hand I need some help I hke that. . _

L. Anything else you want to tell me about the school or do you have a story to tell me that you 'd like

to fill me in on?

| S Somethmg that bugged me during the last few days was. that teachers have a weird temper... there's a

couple teachers hege, Mr. X, Mr. Y and Mr. Z, who have a temper that really bothers me. | thmk they

- should.be able to control thetr temper better. They need a lesson about controlhng thetr temper

L. Dtd you geta lesson about controllmg your temper since you've been here?

S. Yeh, One time Mr. M was talking to me, that my temper was gettrng out of hand ‘and he was,
wondenng what was happenmg 1o me. : )"
I. What was the worst experience you ve had at the school?
S. The only thing that comes to mmd is about the'fall, around Christmas ume my Grandpa was sick,
and I was waorried sick, and 1 couldn t concentrate or work, and I was getting in trouble lots. My marks -
- * went down and finally I talked to some teachers, and I settled down, and then I.was OK. 1 Iearned how
o deal with that responsrbrhty ‘ .
I. Now, what was your best expencnee"

_S. It would have to be the snowshoe"g Ive never had that much responsrbrhty before havmg hy’t

_ man team and I had to lead them through the race, when we should run, when we should walk, a‘ that,

& |
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SO I rcally enjoyed that. We had the compeuuon we pulled nghl thmugh Lhere nnd kept on gomg

there, and we won the race. That makes you feel real good ‘We won. Thal was my best momcm
. 1. And that's one of the thmgs that makes you want to come back? . - . -
S. Yeh, that's one of the things. The academics, the outdoor progmm the annual football g,amc where T

the students get the chance to wipe out the leachers. I lhmg that's pretty good loo
I. Well, that's all. Thanks.
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SAMPLE FIELD NOTES -

" Classroom observation #1

" Senior New Boy Hike (Exerpt)

. Grade 10 Trip (Exerpt)
Junior vCanoe_. Trip (Exerpt)



ClasSroom Observation #1
St. John's School of Alberta. -
Mr Kendall's Grade 8 Homeroom Class, May 7,1987 :
‘Mr. Kendall came into the classroom at 9:00 am. The small classroom had 16 desks and a tcuchcr §
desk at the front. Three windows were at the back of the room, and a blackboard on each of lhc other
three walls. A set of open storage shelves, dmded up onto numerous companmems lhﬂl they called
- lockers, were localed at the left back of the class This is where the students stored their notebooks, pen& '
" and texts. . The students were responsrble for keepmg their locker neat and tidy, wnh no loosc paper or
garbage in it. As Mr. Kendall walked in the boys stood up and lhen sat down again, as Mr. Kendall bid
Lhem good mommg ’I'hey rcsponded with an unrehearsed chorus of good moming. Just as this was
fimshed two boys Yeunan and Drover arnved and rushed lhrough the door Theyexpl..uned lhal that lht.y
were in the dorm getung something. Mr. Kendall promptly requested them to each do lhmy push ups on
the floor As they were busy domg push-ups Mr Kendall announced that they were going 10 havea _
'Fashion Show The 14 boys appeared began chamng and buzzing, and scemed get a little cn)oymem out
_of this suggesuon ‘ , .
I had no idea what it was, and thought maybe it was spccxally orgamzed l'or me. I still thmk lhdl
my presence made the fashion show an attractive activity for five minutes, instead of the mundane acuvuy
which usually fills the time before lhe start of the first period. _ ,
I soon realized that the 'Fashion Show asa check for proper dress and cleanlmess for the pcr\ons
their lockers, and the classroom In particular, the method was most enlcrtammg As the teacher called
Lhe boy's namcs they stood up for mspecuon .The teacher is checking for loose shirt-tails or tomn
clothmg, and in pamoular checkmg to see Lhat the boys are wearing their school umform It consists of
gxay flannel pants, whue-collared shirt, and burgundy colored sweater, with msrde shoes or sneakers.
- Followmg personal mspecuon of hands face and neamess of hair, Lhe boy is asked to produce his biblc
/'/ and then shows his locker to Mr, Kendall If the locker is neat and tidy, the boy is awarded pomts Mr.
J Kendall records the points as they are accumulated. If the student is not properly dressed, or cannot lmd |
hlS brble or has a messy locker, pomts are deducted from the possible 20 pomts for the day. v -
As the fashion show continues, the boys are chatting to each other, and commenting on student ‘
success'or failure in the inspection. Itis yery light and comic. but eventually the comedy comes to and

end. One student gets a total deduction of 25 points, which. puts him down to - 5 points, He is



insirlxctbd to do 30 push-ups to compenSale for the extra 5 points. As he does his push- ups Mr. Kendall
reminds the students 10 keep their lockers and persons ¢ clean‘and neat, and that it is their responmblllly

I found out shortly afterwards that at the end of the week each boys pomts for the week are
accumulated and if a boy does not reach a minimum number of points that week he must complete a -’
pcnaluy run, usually a distance of 10 kilometers. Other penalities are doled out as seen ﬁt such as loss

“of free Sundays, or loss of free-time dunng work crew.

The fashlon show was over, and the first class was about Lo begm The boys appeared to enjoy the.

show, at least the students who did not get deducnons 'Ihe boys seemed to enjoy seeing the other
. students in the hot seat and bemg made 'fun of in the class. As well the boys who were bemg
disciplined did not appear to mind it t00 much, and accepted it as their own fault. -

B 306
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Semor New Boy Hrke Day 5.

Fnday, September 5 1986 (Foot of Ranger Pass)

It's Mr. Young s brrthday' It was also a short day We started late because of the snow and the cold. The :
skies were cloudy with hints of blue in the background We htked along the tratl until we, met the juniors cominy
the other way. We stopped and chatted for about 15 minutes. The j juniors appeared to be in good spirits. We
left and crossed the C_QLD Ram Rtver then waited for a half-hour until the leaders found the trail.  We hiked hard,
gomg up and&‘/; through mud, stush and creeks. Wehada cold lunch of granola chcesc and ]UICC Thut we ’
htked again up and down, through some beautiful valleys and- mountarns The boys were very strong, We
camped at the base of Ranger Pass, at about 6800 ft. It was sunny during most of the afternoon and cvening,
with glittering sun and high peaks all around. There was an open valley behind us. and very cold brook where

| many washed their clothes, hair, and some even washed their bodies. The tarps were set on rocky

Iwas shocked when Mr. McLean instructed the boys to spread out and collect firewood for lh .

« .. Bech day that we have been lukmg, a huge pile of firewood has been collected by the boys as soon as we gct wth
' campsite. The terrarn ‘around those sites have been, however heavxly wooded and at sub alptne elevauon . So.
“the boys had httle problem collecting the wood. . This sxte however was ina sensmve area of alptne vcgcuuon
an the boys, on this evemng spread out and walked as far as two hundred meters away from the sntc ptckmg up,”
. v' o pulling up everythtng that was combusttble Johnson was knockrng down standmg dcad trees with kumtc )
//::ks and then dragging them acmss ‘the vegetation to the firesite: Other boys were: draggmg whatevcr they could
to the site, as firewood was in relatively short supply here compared to other camping areas we had becn in. A“.Ll'
about 30 minutes there ‘was a huge ptIe of firewood collected,‘wuh lots of scars left on the ground. * It was hard 1o
participate in this activity, and I walked around and picked up only sticks and-twigs that I could carry back to he
site, trying to appear busy but not being very efﬁcient at wood gollection. It was interesting to'note later how,
during the compline service, the leaders talked about the beatty of the environment, and thanked God for caring for
them and helping them on the trail. 'Ihe pillage that was rendered to the beautiful environment did not L
demonstrate concemn and apprectauon . ‘ . :

We had alate supper of soup, scalloped potatoes, bannock bread and coffee. Spirits are vcry high tomght RE
everyone is lookrng forward to climbing up the pass tomorrow momtng It will be a very cold night, as the |
temperatures are droppmg (-10C). Wesang Happy Btrthday 1o Mr. Young, and Brown (Grade 12 studcnt) ona
bet from the staff (and me), immersed his body (except his head) m the tce-cold stream for I'minute. It cost us
1 $5.00 each but it was worth it. The Grade 9 and 10 students were in awe to see htm do i, and then get out and
stand around the fire w1th only shorts on, and the anstemperature betng -10C.

Its time to go o sleep Good night.



 Gradel0Trip-Day7 =~
Paddle to Drayton Valley and the Race

- On the N. Saakatchewan R. somewhere between Drayton Valley and Saint Johnfe School ..

. Saturday. May 23, 11:00 pm

. Tawoke.at 7:00 am to shouts of " Get xhat canoe in the water " and "Load the canoes”. I was lying

in my warm sleeping bag in my tent, hoping that this was a nightmare. I hstened again to hear other .
zippers being yanked open and péople rushmg around with duffle bags and tents droppmg as fast as flies.
"Whats going on 7", 1 lhought not wanting to verbalize a New, Boy Question. It appeared that the

group was moving out, and I was sull in my sleepxng bag. I must be a real new boy to have missed the

wakeup call, as one is done each mommg with a shake of the tent. I jumped out of the bag and began
stuffing things into my dufﬂe as fast as possible. With sleep still oozmg from my face [ threw
everything out of the tem., dropped the tent, stuffed it mto the dufﬂe bag, and ran to our canoe where Lhe
bowsman was stowmg dufﬂes quickly and efﬁcxently into the Father Lacombe I thought, "Aren't. we'
going to have breakfast 7" snll awa&of the NBQ content. Today, it appeared. we were on a different
2 trip. No more langurshmg around the ﬁre, srppmg pomdge Today we were going to paddle until lunch
’ume ona empty stomach, just to see how tough we ére ! no. Mr. Jacobs had decrded that all the

- gear, except for cups and spoons was to be stowed and ready to go before anyone gor breakfast. Breakfast _

the usual assortment of porridge and PB and Honey sandwnches was enhanced by hashbrowns Whlch we
still had-left from the Clearwater River campsrte It was another long affair, much longer t than the rush to .
‘ gel up and away would have suggeSted. After everyone had eaten, there was at least 40 mmuLes before
everythmg was ready to, with the pot cleamng, stowmg of other gear, mommg serv1ce and-so on. I could
have had a good sleep-m if only I had kriown.. There was also another change in bowsmanshlp and

: steersmanshnp before we lefL We got underway at about 10:00 am. . ,

" The day paddlmg was much like the previous day, although the river was not moving quite as fast

Our new steersman seemed a little more conﬁdent and tended to control the canoe bener and make more

' decxsxons aboggour drrecuon This. was undoubtedly a result of havmg spent half a day steering a canoe
the day before. The boys learn fast when actually glven Lhe responsrbxhty over the canoe. The )
responsibility was not just over the canoe's dxreeuon but also over it's speed, and in mouvanng the crew
to perform efficiently and wnhout creating conflict. The leadershrp role here is one of very drrect control,
by givinga precxse set of instructions (commands) to a group of peers and havmg them follow them out .

- precisely. Also. the leader must be able to make correcuons and/or commendauons to the group and o
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. Jndmduals concermng theu' bchavror and performance This responsrbthty is not aQ easy one 1o acccpl
_ and exercise by a student of 16 - 17 yeaxs old. ' ' '
o Dunng this day Mr. Cambell was much less directive, and allowed the steersman more space for
decision-making. If the canoewas going in the wrong du*ecnon he would let it continue unul thie boy »
 realized this and made correcnons He would, however not let the boy take the canoe and j it's occupnms
| into a dangerous srtuauon. and always reacted with plenty of ume for the boy to make corrections well
ahead of danger I found that this day went much better in this regard and the crew asa whole were more ’
relaxed and enjoyed the day better. We knew that we were soon approachmg ‘Drayton Valley, and we kept
| paddlmg through lunch, stoppmg only for a drink, a small snack such asa candy. or when someone had.
to "go" over the side. This is one snuauon where your manlmess is de,ﬁmlely put on display.
Ifa boy has to urinate there are only two choices. Hold until we go to shore, which could be as
= much as 3 - 4 hours away, or to do it over the srde of the canoe during a wexgh up, which occur usually

each hour. The boy asks permission to- go" over the side, perrmssron is gramed and the boy kneels up

. -.on his seat, close to the gunwales and does n mto the river. This i is possrbly not too bad when you rc

smmg in the back with only one other person watchmg, but when you're up front, the whole canoe can

see. Without doubt, Lhe fust. time I t.ned it nothmg happened. Nervousness had shut down Lhc sysiem,

and I had o shamefully sit back down'in my seat, knowing. Lhat everyone knew I was 100 nervous or ‘ _

" embarrassed to do it. Another guy got up and goes over the side with no problem Obvrously he's done LI

it before After another hour of paddhng and mental preparation for the next weigh-up gave me the desire

to try it again, and this ume with success (Phew) I won 't ever let myself get caught at: wanung o pcc in .

the canoe again. I'll make sure that before I get into the canoe I'll force myself to' go * while still on dry

land, and bushes are available. ‘

- We amved at the:Drayton Valley bridge at 3:00 pm, to find groups of students from St. John's - ”

carrying canoes and duffles and food boxes down to the shore. There were already six canoes turned ovcr. .

~ on the beach. We hauled up, carried all our gear up to a flat place high on the beach, and Mr. Campbell
started a ﬁre and made spagheui with tomato sauce and spaghetti with cheese sauce. It was windy and ;
c001 on the beach, with occasional spurts of rain. We all lay around, resting up for the canocmg that lay v
ahead ina few hours. Al about 4: 30 a trailer load of candes amved and a bus load of people. Thcre were, -
now between 15 20 canoes on Lhe beach, and lwerally hundreds of people 'dressed in all sorts of coslumcs
and colours. The students of the school always invite parents, fnends-,'alumm, ew. to zke partinthe
Drayton Valley Race. ’I'he non-sur_dents, always paddle together in canoes that are supposed to referec the

: race Each referee canoe is assigned a position in the race (we were 10 follow the fifth studcnt canoe,

~ which put us in exghlh place overall), and were to remain there for the entire race. The race was Lo bcgm

at 6 00 pm and then race until 8:00 pm, when all boats werc supposed to be off the river and set up camp



“there, and that they were going to get us, etc. Most of thxs was in fun and

for the night. The race is to resume at 8:00 am tommgf :
John's School sometime during the day.
_The people kept commg down umo the everyone donmng hfejackets There were many
parents and alumni there , each assigned 0a pgrt icular canoe. I was assigned to the MacDonald Ganh a
26' Centennial Canoe, with nine other peo\_sle, several of which were staff of the school. Once everyone

was sorted out, rules Were explained, informatiomgiven out, and prayers were held. We all boarded our

. canoes and paddled a shon way down the river whe@l_ﬂye@o& were gathering for photographs taken

by the lead canoe, ‘and for the start of the race. All of the 15+ canoes were lined up across the river, the -

bright red and white canoes clashing wuh the bright green blue, aqua and mauve colours of the various

: amdes of’ clothmg adorning the paddlers It was qmte an impressive sight, steersmen glvmg orders,

bowsman tryintg to keep the canoes in line in the movimg water, and everyone in a gobd mood. After a

considerable time getting ready, the canoes were asked to begin paddling slowiy forward so that it could be
put on video ﬁlni Many canoes could not resist the temptation 0 go full out, splashing 'each other by

' mlslake and rummg it for t.he cameraman. After the third try, 1t was given an O.K.,, and wnh ayell, Lhe

race began. Some canoes-had trouble gemng away as t.hey were so close togeth}:; that they could not '

' paddle properly. and couldn't paddle without splashmg other canoes. Several canoes were moving ina

dxagonal du'ecuon. cumng other canoes off, causmg bumpmg, some foul language and general chaos.,

Some canoe crews were grumbling that the staff canoes were gemng in t.he i d that they shouldn't be :

humor,’ although some

individuals were noticeable peeved because they did not get the good start that they thought they would.

“The paddlin‘g‘ began in earnest, with canoes vying for an early lead, Sxeersmen shOuLing‘ and prompting

crews to get in stroke and bowsmen pumpmg awayata furious pace, hopmg that the crew behind them
‘were in stroke. We had difficulty ﬁgurmg out where we were supposed to be, trying to decide which -

cance we were supposed to follow as Lhey constantly changed places. Slowly the canoes spaced out and

we had no trouble keepmg up with the pace, bemg that we were in a canoe with 7 paddlers mostly grown

men who had paddled before. and an expenenced staff steersman and bowsman. .

. The student canoes were broken up into crews consnsung ofa Grade 12 sleersman a Grade 11
bowsman and a mixture of Grade 7-10 paddlers “The Grade 12's were constantly pushmg the boys to stay
in stroke and to keep up a fast pace. They ohly had to paddle for two hours tomght w1th a 12 hour rest,
and they wanted to get as much done as possible, and to be as far ahead of the others as possrble when

. they make camp tonight at 8:00 pm. The canoes were very competmve with comments bemg shouted

back and forth to each other when they got close enough together, such as "Look at the gxrls in the oLher

canoe !", and "Give way gcntly. boys !" (referring to the other canoe) a play on ‘the common command

" us.edby the steersman when wanting the boys to paddle harder to go around an obstacle, "Give way hard

T
s *

w morning, and continue until reaching the St -



‘|n

There was a lot of bamng each other, mtennonal splashnng of other canoes, cuumg off othcr canoes,
: commg a]ongsrde and pushing forWard off another canoe's gunwales and even some. mtenuonal rarrunmt,
I wasn't sure if any.of this consututed rule-breaking in this race (seeing as we were supposed 10 be v
referees), but I figured that if the staff were not saying anything, I cenainly wadlt't about to interfere. | ¢
AL 7:55 pm the staff canoes wamed the studems what they had 5 minutes to get off the river.- When
the smdent canoes were all safely ashore the staff canoes gathered and paddled a couple miles downstream
to set up camp for the mght. We settled on a sandy pomt of beach Whrch had a huge pile of driftwood
it. The staff/alumm/parents etc. were instructed to get firewood, and like all the other evemngs spentat a
site with St. John’s, the first concern was the collection of a pile of ﬁrewood invariably much 100 big 10
burn in one night. Followmg the makxng of a fire, several staff began boiling water taken from the river,
with which we each made 2 Cup a Soup Tonight it was Cream of Leek full of garhc and other spices.
This is about the tenth cup of Cream of Leek I've had this week. Yuck' Following the soup came douhle
cheeseburgers, the meat and cheese mdxvrdually wrapped in tirifoil for heating over the fire. Buns were
- distributed, as were catsup, mustard and relish, all in mdrvrdual- serving packets. ‘There appeared beer,
~'wine and somé liquor around the fire, and most everyone had somethmg to drink. Mr Mahoney made a
few comments about the tradition of the race, and then we all introduced ourselves to the group.
Following the introductions, compline was held. Soon afterwards, everyone began to relax and stories
were told and songs were sung under the clear evemng sky Thx people there were genurncly having a
" good time, with the campfire, the good weather, and the comradenie and the purpose of why they were
there. -1 spoke to several parents and relatives about the experience, and all were extremely pleased wuh
thls experience for Lherr son or nephew They felt that all boys (and girls) should be able 10 expericnce
what the boys of St. John's were experiencing. One parent was surpnsed that'her 12 year old son was at
a campsite several miles away, in the bush, with no supervision other than a Grade 12 studcnt. She was’
pleased lhap the school had as much faith in the Gradc.12 Sux_dent to supervise her son and Lo actually
 trust these boys to sray out of trouble. This was the first tinremat her son had ever spent a night
| anywhere (let alone out in the woods) without adult supervrsron She had visions of bears in the
campsite, students burmng Lhemselves or falling into the river, or just getting lost in the woods. Shc
was surpnsed to know that the students set up their own Larp or tent and sleeping bag and spcnd the night.
-She says that her son will definitely be at the school for at least 3 years. ’

The staff party continues on into the wee hours of the evening, but not for me. Goodmght
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Junior Canoe Trip - Day 2
Oldman Creek, Athabasca River ' | - /
'+ Tuesday, June 9, 10: 30pm S : R
This has been a very busy day. We arose at 7:30 amtoa sunny day and a breakfast of left-over

wieners and buns. mstam porridge and bread and Jam The canoes had to be loaded before breakfast could -
; fbe had, and the bowsmen were busy hustling the boys to get there gear in the boats. Everythmg had to
be perfectly waterproof, so it took longer than usual, everyone,knowmg that Lhe canoes would be capsized )
shortly with all aboard. Several pairs of tent/duffle r_nates were busy trying to stuff-all their gear into'the ’
" one duffle bag, with difficulty. The pairs took tums helping other pairs to stuff their duffle by
supporting one student (the biggest and heaviest) who would stand on the open end of the duffle and jump -

up arid down trying to stuff it all in by shear compressron Some of the plasuc bags inside the duffle

- bag were sealed with air still inside them and refused to compress any more, whrch meant takrng itall out

‘agarn sucking all the air out of the bag, re- sealmg the bag,’ and agam usmg the j jump technique to stuff

t.he dufﬂe I did not have a duffle like the rest of. Lhe crew, but instead a cotton Duluth pack large and

square, in shape, making the packing of it easy, but the stowing of it into the canoe a chore As it would

~ not fit under the seat, I lherefore had to have it under my feet during the trip.

After breakfast we had mommg service and Mr Cole explained the schedule for the day. though

: bemg careful not lO\a)L where we might be campmg s as not to excite the boys in the event of a change

of plans. ‘At9:30
shorts, T—shlr_t and sneak_ers without socks. Again. like at Crimson Lake with the Grade ‘/1'0's. the .

e paddled down to the eddy downstream of the bridge, dressed in swrmmmg

steersmen and bowsmen decided in secrei the order of the canoe dumping so as to surprise the paddlers and
to-provide some extra excitement. We paddled around the eddy.for about 10 minutes and then suddenly -

there was a canoe tipped over. .Our canoe paddled hard to the scene (we were abont 50 m. away), braked

hard and then towed the paddlers. of the swamped boat, who were by now in a huddle, to shore A second

canoe pulled the canoe 1o shore whlle the third canoe picked up the lose gear, whrch was only the paddles

All the duffles stayed in the canoe. The crew who towed the canoe, and the crew of the swamped canoe

‘pulled _lhe canoe up on shore,.emptied it out, and then the crew re-entered the canoe, ready for the next

dump. 'I'here Was no ﬁre to warm up with and some of the boys were »shiven'ng, but after they began to

paddle agam they warmed up qmckly ‘Tlus process continued three more time until all Lhe canoes and

: thexr‘crews were dumped into the cold, silty water. After this exercise we spent 15 or 20 mmutes

L]
W
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- practicing paddlmg into the eddys that formed behrnd the prllars of the bndge and pracucmg fcrrymg thc
' canoes across the current to the other srde Theén we began ‘the short but demandmg paddie back to thc

. . .campsite, about 200 m. upstream The current was qutte fast, and on the fist auempt only one canoc ‘

made it, although our canoe would have made except Mr. Cole dectded to tun around and try it agam

9
I

He said that we had to do tt again because we. drdn t WOrk "hard enough the. first ttme but 1 think he wuntcd L h

. to Stay behind to make sure that Mr. Booth who wasnot an expenenced steersman made it safely back
to the campsite. There was a hrgh nsk of ovenummg the canoe in the current and thiere would not havc K
been a. canoe back there to perform a rescue in case one or more: of the boys took in water and pomcked
'One of the boys began hypervenulatmg dunng the pracuce moments ago and had to be taken mto a rcscuc
~canoe. So afteer Bomh's canoe made it up through the fast water under the bridge (after three ) )
iattcmpts) we followed By thts time it was lunch ume .50 we had a qurck lunch of granola and cheesc
""viput away the rest of the gear, and began paddlmg We were in relattvely calm water with occastonal
: faster water contalmng standtng waves. Shoals were scattered along the way, and we skirted these -
w1thout dtfﬁculty The water was movmg at about 15 kph, so were made excellent time. Wc sawa -
couple deer on the nver bank, and lots of ducks and geese Mr Edward wept the river bank several
times, coming ¢ close to capsmng the canoe and Mr Booth was havmg problems keeping the canoe -
' u'avellmg in a strmght line. He was over-correctmg the canoe most of the time and was havmg a
difficult t1me keepmg up with the rest of the Bngade because he ended up paddlmg much further than e
did. : 5 . I NN T 0L P S
While paddlmg Mr. Cole spent a lot of ume tallung to the crew tellmg them some of the htstory of .
the river, how to read the'1 nver and to get the most out of the current and dangers tmbe aware ol' He »
' also talked about other canoe trips and how they were dtfferent or altke this tnp l thmk that most of the e
boys.were entertained and enhghtened by much of the talk. artd they asked quesuons readlly The time '
- past qmckly and enJoyably in the sun We paddled for 50 mmutes and then took aten minuté break, . A
often wamng up for the other canoes and then gunwaling up to them for a chat or to sharc candy At
about 5:30 pm we rounded a comer and eddyed into a small, clear river called Old Man Creck Tt was N
beauufully clear and about 10 degrees warmer than the Athabasca River. The contrast betwcen the grcy -

silty water of the Athabasca and the clean creek water was amazmg All the canoes pullcd into the crcck

although Mr. Booth almosi missed the entrance and had u) paddle upstream a ways o get in. The currcm TR

F

outsrde was very swrft Mr. Cole, knowrng that the creek was just; around the bend, prepared inadvance

v of the comer by turning the canoe around and facing upstream lettmg the- cuﬁt take us backwards .
. around the comer. As soon as we were in front of the creek eddy we paddled about 5 suokes forward and
drtft.ed mto the eddy slowly and neatly The boys could hardly wait 10 get out of the canocs and as- won "o
as we docked Mr. Cole had to warn the boys 10 wait unul told to get out of the canoe. Oncc all the

-
-



v
canoes were into Lhe creek we disembarked from the canoe. It was a beautiful camping spot that had been
used before There were several cooking cucles in the area, soft mossy flat spots to. set.up tents, ‘and it
was right on the point between the creck and the river, so we were almost surrounded by warer ‘The -
boys were sent to get ﬁrewood the latrine crew went to do their work, the radio crew set up the antennae,

and the cook crew brought water and prepared a campﬁre :

" After the chores were done the boys were set free 10 set up their tents or tarps. Mr. Young and I set .

up my tent in the middle of a flat meadow, surrounded by trees and open for a breeze to rid the area of

mosquitos. The others set up in various sites, with the Gr. 12's off in Lhe furthest point closesr 10 the

. water. They built a small campﬁre in the firecircie there to roast marshmallows and to dry wet socks and

sneakers When that was done the boys began swimming in the creek, washing their hair, and some

) boys were on the bank fishmg, but down at the point where they would not interfere with the swimmers.

1 qmckly smpped off and swam The water was amazmgly warm and refreshing, after paddling for 5
hours. Some boys were using hfe jackets to float around the creek. Another boy had a mask and
snorkel and spent most of his time underwater. The sun was warm, the air' was sull Beautiful!

Supper was called shortly after, and the boys lined up: for scalloped potatoes wnh wrener pieces and

- soup. Hot chocolate was reserved for later. One boy, David, refused to eat, and his bowsman was

instructed by Mr. Cole to make sure that he ate. It was quite a commotion, with David refusing to eat,
the bowsman yellmg at him, and ﬁnally ‘Mr. Cole threatening him with the stick.  With still fo success

Mr. Cole took him away from the camp and gave him the stick. David came back and ate a little, only to

. Lhé:lw it up a minute later. - The staff decrded then that he probably was beuer without it at this ume and

tomonitor hrm tomorrow. The bowsman was told to stay with him during the next day during

mealumes to be sure that he ate. Davnd spent that evening, like most days and’ evemngs_, alone....quiet

and aloof. o ' | |
After supper more of the boys went for a swim, as dld most of the staff Mr. Booth and I took the

latrine shovel and walked up a trail to uy and find some eanhworms for fishing. None of the boys had

- ‘caught anythmg earlier. No doubt lhe commotion in the water did not help the fishing. When we got

.bnck after digging acan full of worms in a weedy spot wuh dark, rich soil, the boys were winding down, -

" some gomg to their tents for the mght, others sxtung around Lhe boys campﬁre on the point: Ithad

clouded over and was begmmng to rain by this point, S0 Mr. Cole called the boys together for complme
After compline, with the rain pouring down, Lhe boys dispersed into their tents for the mghL Mr. Booth’
and I went back to the creek, with borrowed ﬁshmg rods and tackle, put a worm on our hook and began 10

fish.  The rain was drymg up again, and was soon over. After 10 minutes of ﬁshmg I got a bite on my

line, and a few minutes later pulled.in a beauuful 10 inch rambow trout. We tried fishing some more,

2
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once losmg the lure that I had borrowed to a log on the crcck bottom, but it was getting dprk I put the
trout in a pail of water to keep it fresh for breakfast.

Mr. Booth and I'sat and chatted for a while, with all olhers turned in to bed. We wmed in at 11:30
pm. Good Night.




' APPENDIX VII
DEMOGRAPHIC SURVEY DATA
Demographic Survey Questionnaires

Student Survéy Form

Teacher Survey Form
[ i _ . ’
Summary of Demographic Suryey

Student Data Summary
Teachér Data Summary,



. . .

PARTICIPANT SURVEY
~ A. Individual infonnation:

1. Subject number 2. Date of Birth D : ‘ M Y

3. Age . 4. Grade __ 5. Place of Birth
B. Family information

6. Town or city of family residence _ L _____ 7. Population

~ 8. Number of brothers and/or sisters

Boys _ Ages
Girls Ages » ,
’9 Are both parents living athome? Yes_ No ____ (checkone) -
10. What i is your parent s present marital status ? (check one)
Single _~ Separated _
Married ___ - Divorced Other
11. Father's occupation | . _ :
~ Mother's occupation : (include homemaking)

C. Acadermc information :
12, What was your school average dunng your last school year 7 __ %

'13 Have you ever fa11ed any school grade U so, Wthh one(s) ?

14. What was the approximate enrollment of the school you were last enrolled in "

tJ

N

(check one) 1.Lessthan 100 2.100-300 3.301-500
o 4. 501-1000 __ ' 5. More than IQOO
15. What are your three favorite and worst school subjects ?
Favorite , Worst:
1. ' ‘ - 1.
2. 2 2.
3. 4 3.

- D. Interests/ Outdoor experlence

16. What sports are you most mterested in? .

3.
5.

Al




‘17. What ihtcrcsts / activities do you have that are not sports related ?
1. - ' 2. .
3, — N a.
5 . - N _-6.

- 18. What experience did you have in outdoor activities such as camping, hiking‘, skiing, fishin g,'
" etc. before coming to the Saint John's School ? Give some idea as to what activities and for how

Vity.

{

A3

1 R

'19. Where and with whom did you take part in these activities? (check any below) _
1. Alone 2. With a friend or friends ____~ 3. With your family
4. School 5.Aclub . 6. Town or city recreation program __ .

20. What is your personal opinion of outdoor activities such as hiking, snowshoeing, dog-

sledding and canoeing.?

-

21.In youf own ‘words, why is 1t that you are enrolled in the Saint John's School for this schobl
year ? ' S ‘ ; '




Staff Survey
Saint John's School of Alberta

June 1987
~Name | ‘ | : Age - Sex
Position at Saint John's o
Number of years with Saiht John's (include other St. ‘John‘s.Scho-o'ls) -
Number of years with Alberta Saint John's _ ' '
Present duties at Saint John's o ) e

~ Education ck n
- - Secondary Level: Highest grade achieved. ,

_ Post—§econdary: Cpllege - Years Diploma/Cértiﬁcation(s)
- University |

__Years Degree(s) .

Universities or colleges attended or graduated from and the years:

Qutdoor background -

Indicate your experience in the outdoors, both formally and informally. Outline types of
activities in which you have participated and the number of years of involvement in each
activity. o




Indicate why yoh are presently wbrking at the Saint John's School of Alberta. ¥ '

~

What benefits that you thg gbserved are the students acquirin_g- from their attendance at
‘the Saint John's School of Alberta? Explain. -
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APPENDIX VIII

ST. JOHN'S ORGANIZATION
STUDENT HIERARCHY AND ORGANIZATION
SCHOOL DISCIPLINE POLICY



‘. St John's School f _Albefta

N ~ Organizational Chart
| - [ - - Company of the Cross
Board of Directors K
Headmaster
Home and School Assoc‘:.. = Assistant Headmaster - -
' \\ Academic Staff
Academic Dean Bpsiﬁeés Manager
|
Department Heads . Non-Academic Staff
 Teachers School Nurse
Masters Students e
—L ~ - —
- Crew Master , : Secretaries
‘ T L School Crews —
Duty Master | o [ . o Loy
L : Honey Crew T
) T |  Kennel Crew ' ' Cook
. | , . :
Kitchen Crew
' ,‘3 ‘ ; Cleari-up Crew
_ . T
Outdoor Room Crew
1
* Maintenance Crew \
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St. John's School of Alberta |
Student Hierarchy and Organization

o Radio Crew | -
'High I
I——— N - . Latrine Crew
y'\ Grade 12's : —
1 _ ‘ Clean-up Crew
4 Grade 11's v B B T
, , ’—] Firewood Crew
Lo Senior. . '
New Men | Old B oys
- Senior | r— -
Student | | New Boys Crew Leaders:
Power : T . ]
Hierarchy Junior : ~U\— — .
| | Old Boys School Crews .
= l
Junior’ »
New Boys|" Honey Crew |
| . h 1 _
(New)’ ' * Kennel Crew
New Boys | ' :

Kitchen Crew .

Student Student , T
Responsibilities Privileges " Clean-up Crew .
Lead crews - Study in dorm L -
Role model More time to study Outdoor Room Crew
Lead trips |- Radio ' T

. Monitorstudents - | . Coffee ,

- Initiate action - Larger dorms _ Maintenance Crew -
Run further/faster - Less students per dorm . .
Help.others . . Parliment position
Study more Greater freedom

As the student moves up into higher { .

grades, the responsibilities and the :
privileges increase proportionately
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Orieniation Manual for New Siaff (1985), - | | | -
DISCIPLINE POLICY /
 Background Statemen i R

Love + styucture = discipline. ‘A child needs it‘:i“n the home as well as at school. At

: ‘ ; _ v v
St. John's home is school for 10 months of the year. ,2§/taff,at the school play an
_ important role as parental models. Discipl_ine is not negative, rather it is the outward. sign
of everyone's need: to be loved for and cared for enough even ;dii;e zpoint of correction .
. and'criticiSm, wherelthere has also been praise and encouragement. .

| Love and structure in life also demands c‘onsistency' You can not enforce a rule one
ﬁay and remove it the next, drsmrssmg itas superfluous By contrast, love does not

harbor a list of wrongs . of a person's transgrcssrons but rather, meets that person

o where he/she is with concern and compassion. Love keeps on loving. When you don t

' love you don t care and when you don't’ care, you don't dxsmphne ‘The old adage :

- "Spare the rod and spoil the Chlld" is as true today as it has always been.
’ Di iscipline and Pumshmgnts |

“AtSt. John's the students learn that th‘eir’a'ctions have consequences and'that they -

1%

- must be responsrble for their actions, be they good or bad The school is structured both . :

cinits classrooms and out of them Students must stand up when a member of staff or
visitor enters the _room they must raise their hand when they wish to ask a questron\

: -they must wear the' schodl dress code at certam times... all of these rules make up the

) 'structure of 11fe fora stude; at St. John's. Bemg on time and in the nght place... doing a
good job on your crew... keepmg.your notebooks neat and in an organized fashion...

belng polite and helpful... working to worl‘c with others: these build the character of each-

1

P ' S ‘
2 “‘Q : ’ o
g, ) . . . &



229

~ student as he leams to be accountable for all he-does and says and thinks AND for all he
does not say or do or think. |

Discipline must be fair without show. of favoritism, sarcdsm, spite, revenge or anger.
. B . L ”

It must be admihistered with an explanation-of the wrongdoing, but should not involve
discussioh. Punishments rhus_t try to fit the crime, c.g‘. throwing food = an hour's work
in the kitchen m a student’s free tirhe; snowballs in the d.om) ‘="‘shovelix_1;g the rink.
Discipline 6ften requlres great use of the imagination! L o

Types of Punishment

1. Spahking s always recorded in a book by the one who administers the
kg%
- is effective as long as it is used consistentlybby‘ all staff
- usually occurs more in the first half of the school year as new
| sfﬁdenfs are acquainvtéd with the school's day-to;day |
operations and thévexpéct‘ations of their teachers
- is used for %class work no# handed bin‘ x2
class work not done x3
_ minor misbehavior xlor x2 -
- eg. late for duty o
e E major misbehavior N x3

. eg. disrespect, swé.ﬁring N
_ larger problems o x4 - x10.
..eg; lying, sﬁohng, s‘teal_ibng and running
away - : | )
(dealt with by Headmaster and his Assistant

only)



2. Rupning - | \ o
| ' .- the "running club” has been used for students caught smoking
or for miscreants mnning in the hallways, etc.
- staff always rﬁn‘with them |
- servés to keep them fit and to expoﬁnd energy
- whole scflool'ran évery Monday- those who did not
méke their time ran again :
3. Extra Work | - .,v )
- a AEZdernic S "incomplete hdﬁléwork must be done
| .- | st_a.‘w‘ork with the student or
supervise him,; getting help from staff is

~ encouraged : ' E -.

| b.Manual if crew work is incomﬁlefe or shoddy
-then it can be redone o'r\'co'mpletéd‘ in
free u'r'ne. ,
> - _staff may work on“a'sr‘nall 'projec'tkwith '
| - a Studem_ with whorm their relationship
has been difﬁcult; similarly, any - |
- students who have difficulty getting
along, may be assigned a task together
" asa duai puhishment |
4. Free Time |
o - vt'h'is may be a free Sunday when the ;mdent muét s‘tay at the

" school; he may have infringed the rules for being away the



E Sunday previous or he may need io‘ work with a teacher on a
particular subject. - Again the teacher stays with the student
- it'may be in a student's off-duty time or 1/2 hour before : ake-
u‘b or '1’/2 hour aftér Ii’gvhts ouf |
5. Double Duty/Breakfast Duy |
| . this is ﬁsually for insufficient ‘s.tandard on a crew or for

tardiness

- double duty means that a student works on both crew

days instead of on his regular day only

1o
L)



