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ABSTRACT )

The purpose of thls study was to lnvestlgate the comparatlve

perceptions of-parents ‘teachers and students concerning both actual and

preferred educationaljgoals, for a Senior High'school.
Data were collected from’parents,'teachers and students through
P - . A0 R IR . .
the use of.a questionnaire develeped by the researsher, which contained
.18 educatianal goal statements. - ,"' v R

a

Descriptive and inferential statistics were employed to analyze

-0
: v

' the data, and.statistical significance was Teported when the obtained
probablllty was not greater than .05. T .

. v : *
The flrst section of the data analySLS focused upon differences

. L4

_in perceptions .of educational goals among’the threelgroups of
respondents. Generally, it was found that‘there was ‘high agreement
among the three groups of respondents concernlng the four educat10na1

(

goals that they percelved as currentlyvrece1v1ng the greatest and the
o
LeaSt emphasis in the development‘of school_programsvand activities.
Furthermore, parents teachers:and students ‘also displayed a high Ievel
of.agreement -concerning the hlghest prlorlties theyfassoc1ated with
preferred.educational goa;sf"AlternatiVely; there was very little
.;greement among‘the‘three groups concerning the:preferred educatronald
goals tovwhiCh they_attributed‘least»importaneé.
The‘analysis'ofvuariance proeedure,employed- disclosedithat atJ
*least two of the groups of respondents reported 51gn1f1cantly dlfferent

'mean scores- for 15 of the actual educat10na1 goals, but only elght of

‘theVpreferred educational goals.,

K



‘Seeondly, the analysxs focused upon dlfferences in perceptlons,x»
of educational'goals‘withln each'grOup. All three groups rbvealed a

S

des‘“e“for lncreased-emphasls upon‘almost eve%y edugatlonal goal in the
school program, there.nas a fairly low‘degree of coneensus w1th1n

each of the three groups concernlng the educatlonal goals that cdntalned
the-highest di;%repancies. Only one educational goal, Consumer

C ' » . . . : ' ) .

Awareness, was 1ncluded among bhelfour highest goal‘discrepancy‘ratgngs
by all three groups, but there was relatlvely lvher agreement among
'the thre€h§roup§/toncern1ng the educatlonal ooals that dlSplayed the
lowest discrepanc1es. Two educatlonal goals Rationality and Vocatlonal
Preparatlon, were included amongst the . four loweff dlscrepaneieé of -all
three groups.‘ Also; two “other educatlonal goals, namely Communlcatlon R
and Cultural Apprec1at10nr were anluded among the four lowest
ydlscrepanCLes of two g ups of respondents.

Flnally, Pt was found that the personal eharacterlétlES'of

. respondents were generally not 51gn1f1cantly related to. their

y
perceptions of’ actual and .preferred educatlonal ‘goals.
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R : Chapter 1
DEFINI&ION AND.DISCUSSION OF THE PROBLEM

When a man does pot know what harbour he
is making for no wind is, the right wind.
: Seneca -

INTRODUCTION

The goals ©f education have been the SUbject of continuing
- t .
I oL ) . )
controversy throughout history; From the time of Plato to the present,

- both educatorsvand‘pﬁilosophefsJhave debated the subjeét‘of educational
goals, but they HaVe been unable to presént a stéﬁément regarding
édﬁcational_goals to which éll_oé.tﬁe pubiic will éubsérfbé.‘.

Education, particﬁlarly at Ehg Secondary and tertiary Ievels, is

_curreﬁtlyvbeing subjectéa to‘donsiderable'criticism frbm many segments
df'society, and terms: such as"relevanée' are becomingbabsorbed intovfhe

'educétioﬁal administrators' vogabulary. Ebél'(i972:7), tommenﬁing on
-education in the United Stateé, wrote: o |

Pubiic'education in America today is in trouble. Though many
conditions contribute-to our present difficulties, the fundamental
cause is our own confusions concerning the central"purpose of our

-« activities. e C
This q#Qtation, élthoughvdirec;ed~éﬁ edﬁcat%on invthé.Uhited‘Sta‘ks,

S

ccould also help explain public dissatisfaction with. education in any -

western countries'today.

Generally, it is evident that western society is undergoing a -
period of accelerated change. This study focused upon comparative

S

perceptions of educational gbals and examined some of the possible



i‘ - . . : . . . 2
implications of this dynamic change for the direction of education today,

and in the future.

Considerable criticism has been levied at the goals of the '

¢

contemporary edueational'system'and thes - crivics comsider that current
educational goals are often-irrelevant and ineZfective in servicing the

demands of this rapidly changing society. Toffler (1971:399)'stated:
Ou schools face backwards towalds a dying system, rather than
forward toward the emerging new society. Their vast energies are
applied to cranking out Industrial Men - people tooled for survival
in. a system that will be dead before they are.

Further CrlthlSm can be found in The Report of the Committee on
.Educational Planning in Alberta (1972:45)vwhere it is stated:

Schooling has been influenced by a kind of residual theory.
According to this theory an educational system ought to do those
- things that other institutions like the home and the church are -

unable to do, or have relinquished . .. . . Hence, schooling has
not been a cause of society but a consequence of society . e e .
In the future these tendencies are likely to be mOdlfled or v

changed . . . . Greater attention will be glven to efforts 1ntended
to articulate change..

Comoon to many of,these criticisms is'the‘perceived divergence
‘between the deménds made. by contemporary society on our sehoolsband the
tasks being perforﬁed by the schools to Service the demands soedety makes
upoﬁ them. Tt is sugééSted by such eritiCS»that if the schoot is to
survive as a relevant ofganizatiop iﬁ’the'future,'then soﬁe of the
'educationalzgoals mustloe changed t0'adapt to"tbe;oew requests society
makes oo:the school. | |

An opposing point of view was presented by Ebel (1972:3) who

considers that _chools are not social research agencies, to which

society can_pfoperly legate responsibility'for the discovery of
3,

the fundamental goal of educatlon in secondary schools should be to gald

solutlons that are curr ntly troubllng the 5901ety He believed that



useful knowledge; ‘Thus, Ebel strongly emphasizes cognitive’development,

with little emphasis‘on the affective development of the individual.

One group of‘crltlcs'consider that the'goals~of secondary

%”education are not_enconpassing enough,to meet the'currentvdemands of

' societf. ' On the other‘hand,-critics such.as EBel‘COnsider that the
oals of secondary education are too broad and attalnment of all of

hese is»virtually‘impossible. Therefore, schools should concentrate
nly on cognitive goalsf
-Such divergenﬁ,critieiSm of the goals of education is“not new,

as educational goal statements have been présented from Plato to

Rousseau,‘to Brameld today. | Throughout this pcriod all the general
-public have not subscribed to -any One'exlsting educational philosophy,
. . : j ™S o )

. and there has been considerable diSagreement upon which goals are
-fundamentally 1mportant to educatlon ' - R ' b

_ Today, because of the knowledge exp1031on and the teghnologlcal
/ .

,revolutlon, the questions "Where are‘we going?U and ”Where should we be

g01ng7” are frequently asked when dlSCuSSlng varled aspects of

- society. These two questlons prov1ded the framework for

' M

analysing fthe various. groups of;respondents perceptlons of educational

A

goals.

tatement of the Problem

General
The maJor purpose of this study was to examine the comparatrve

'percep ions of educat10na1 goals of various sub -groups, ¢ hosen from the

~

large 'society orlcommunity - A 1lSt of goals developed from the
1, ‘ ‘}
lite ature was presented to the respondents The respondents were
'. i

asked to react to each 1nd1v1dua1 goal statement in two dlfferent ways-
1. 1In your OplnlOn IS THE SCHOOL NOW attemptlng ‘to achleve

¥

\



this goaL?
-2, Inﬂyour:;pinioﬁ‘SHOULb THE SCHOOL be(atteﬁpting to achiévg
| ~this gpéi? | ‘

The{basic éroblem was' to determiﬁe the eitent éf agréemeht of
the réspph@entF"ggfcéptioné of.educatiopél goals, This prQBiem was
' approadheq in twqiyays.‘ Fifstly,‘the Qarious éﬁb-grbups.of respondents '
were'examipéd to determine if thére weré any-significant‘differences in:
tHeir perceptibns of ﬁhe aétqal educationél_goais; vThe actuai
educafiénaligoalévare the éoals ﬁhap are»currenfly prq&idihg—direétiqn
for thé'schbolfs educationéi prograf and aétivitigs. Secéndly; the
varioué sub—grogps of respondents were exéminéd to determine if there
were any significaﬁc'differenceé in their perceptions of preferred
_ o : u -
educationél gdals. 2refefréd goals are those goals that-they consider

should .provide direction for the school's program and activities,

‘Specific Statement of the Sub- ST ot
Problems: S . ' ' .

SN ’ »

From the foregoing géneral discussion of the problem, the

1

“following specific statements were developed. These statements‘weré,
used to provide direction for the general development of thé& study.

_l."To what extent dovparents,-students,ggnd teéchens ég;eq on

" “the importance of dctual educational goals? To what -
extent can actual educa;iénal goals be. identified upon
~which the groups generally agree?

2. To what extent do,pafents, students and teachers agree on
the importance of prefefréd educatiénal goals? * To what
_extent can preferred educational goals be identified upon

-

"which the groups generally‘agreé?‘J



'gOals7 C g

To what extent are there statistically significant
differences between groups concerning the mean perceptions

of actual educational goalg?

To what extent érc’there statistically significant

.differences between groups concerning the mean perceptions

.

of preferred'educational poals?

To what extent do the grgups agree on the discrepaney

: ranklng (dlfference between mean score for ‘actual and |

preferred educatlonal goals) for each of the educat10na1

)

£

To what extent 'is the perceptlon of goal statements related

to certain variables descriptive of parent, teacher and

student~grgépé? This research questionﬁcan'be stated in

'more detail as follows:

A. Is there a relatlonshlp between student percept;ons of
Y

4*,'v goal statements and each of the follow1ng var;ables,

- a) Personal variables: Age, sex

" b) Social variables: ’ Number of children”iﬁ
' ' family
Marltal statusjgf parents

c) Economic variables: “v;Ingome of parents
' ' ‘Employment status of
\ IR parents

d) Educational'variables: Type of. program studied
- ‘ g Knowledge of. SChool
act1v1t1es

,
: }

B. Is there a relationship between parental perceptions

of goal statements and each of the following variables:

a) ?ersonal variablesi‘e Age,hsex )
.b) "Social variables:. Number of chiidren in
o : _ family

)



. ' . . Marital status

¢) Economic variables: = Income received °
' Employment status

d) = Educational variables: Type of formal education
" Knowledge .of school
activities

'C. Is there a relationship between teachers' perceptions

L ' , of goal statements and each of the following variables:
z © a) Personal variables: Age, sex

b) Social variables: . Number of children in
' ) family

¢ _ Mdrital status

.c). .Economic variables: Income received ‘73
~ ‘ : Employment status ;

d) Educational variables: Years of teaching
. o experience ‘
- ... "Knowledge of schook
( : ", activities - F
' Time allocation 4An
- o ‘ teaching or administration
' ' ' . Years of “cacher training

ASSUMPTIONS -

Thé researcher made thé follcwing‘aSSumptions regarding the
résearch design énd dagé ana1yéi$ utiliiédAin this research prbjeét{
Firstly, it was assuméd that ;he questionnaire dévelopedfté measure
compérétive perceptiong of educétional goals obtained vali&;and accurate
| measurements of the variables being studied. Probiems céUSed_By goal

distortion were assumed to be a minimum.

- {1

Secondly, it was assumed that the respondents' réplies to the_\‘

. questionnaire were independent judgments and truly reflect their own -~

3

opinion. e o . B

- ~Thirdly, it was assumed that the size of the samples of parent, -«

e



teacher and student groups was adequate to reveal statistically
- significant results,
. Fourthly, it was assumed -that the Likert- type scale has wnterval

propertles ‘This was requlred for the statistical analysis of tho data

.

" gathered. : : : B L

-

Finally, it was assumed that’the'results obtained from the
groups constltutlng the selected samples were representatlve of .the
teacher student and parent perceptlons of educatlonal goals for the

school being studled.
LIMITATIONS o

One limitation arose because of the varied naturegof“goal

Statéments themselves. If a- c1a531f1cat10n of learnlng;objectlves
"such as Bloom s (1956 V. 1) were applled to the broadeg ‘area of
o
educational goals then a dlstlnctlon could be madeﬁgftween goal
M

statements dlrectlng the cognitive, affectlve and sychomotor domains

\

e : .
of education or 1earning; Measurlng the degre attainment of goals

.,-A,_.‘ o

in the cognitive and psychomotor domaiﬁ“l:“'éggaps more easily

5’
than others could influence the perceptlons of respondents who regarded

the more’ readlly measured goals as the.most 1mportant ones o

Finally,'because this study was concerned_with pE%ceptlons of
eddéationallgoals, 1t'was necessary to be aware of some of the problems
involved in'perception. Enns (1966: 1) stated

Perceptlons are.not 31mp1e accurate reproductlons of objective

reality. Rather they are usually distorted, colored, 1ncomp1ete and
highly subjective versions of reality.



' stressed and it is quite probable that diffcrent members in an
: - P . . .

' In this study, this limitation applies to the perception of educational

_ Organizational Goal#*

‘0fficial Goal

are’ embedded 1n the maJor operatlnO p011c1es and perconnel practlces

~ The di&ficu&ty in avoiding distortion in perception needs.to_be

°

organization, perceiving the same event, pcivceive the event differently.

goals:

5

DEFINITION .OF TERMS

Rl
AL

Etaioniv(1964:6) defined an organizational'goal as the desired

state of affairs the organization as a collectivity attempts to realize.
Emphasis here.was placed on ‘the goals of the majority of organizational.

N

barticipants) as distinct from personal or individual goals.

3 ”y
u

~

Perrow (1961:856) definedvofficial,goals as those goal

Stateméits located in formal statements and company reports outlining

suggested organizational direction. Etzioni (1964:7) used a similar

‘definition.

Operatlve Goal

Perrow (1961 856). deflned operatlve goals as those goals that

w1th1n the organlzatlon A sxmllar definition was used by Et210n1 -

(1964:7) who referred to operatlve goals as the real goals of the

e
organi.zatioﬁ

*For ' the purpose of this study the terms goals, ‘aims, and
purposes of educatlon are regarded as synonymous '




Perccgtion | ', , : - g . -

| Pérception”refers to thé pfocess‘by which onc,attributes
 signific;;ce to_hié immediaté envi;onmentalAsituatiOn’as influenced by
charactcristics cfvthe‘perCeiver, characteristics of théiperceived and

the situational influences ‘in which the perception occurs.

Goal Distortion

Etzioni (1964:7) stated that goal distortion occurs when the

respondent masks the real goal the organization sets out to achieve.

-
A8

For example, a private school may fcnction ﬁrimarily to m;ke a profiﬁ
whereés the resfondcnt stated thatcthe orga#izationél.goa?daas to be a
ncn-profit making oféznization. Such_distoftion could be deliberate or
accidental as a‘resuit of incompiéte{information.bciﬁg ﬁade available to

- the respbndent.
/

. Actual Educational Goal

Actual goal refers to the educational goals thatrare‘currentlx.

providing direction for the school's educational program and activities. -

Preferred Educational Goal

Pfeferred.goal refers to those educational goals that the
respondent considers should provide direction for the school's program

and activities. -

~

Goal Discrepancy
Discrepancy refers to the absolute Value_of the differéﬁce
between the actual mean score and the preferred mean score, for a‘grcup

. ofxrespondepts for a particular‘educational goal., It provides some’

indication of the respondent's_satisfaction concerning the emphasis of

N



~ : - o .
chapter. Attention was focused upon some of the important goal

an educational goal within the - school program. ¥

J

"4 ORGANIZATION OF THE THESIS

A summary of the literature is presented in .the following
. B - ) "‘J .'_ .

10

formulations presented in the various Canadian provinces, and also some

s
e

of the research studies that have examined educational goals. This is

)

followed in Chapter 3 by a discussion of the research design and the
‘characteristics of the respondents involved in the study., Chapters &4

and 5 are concerned with analysis of the data and research findings.
Finally, Chapter 6 presents a summary, conclusions, implications and
- . , ' . ’ . )

recommendations for future researchs . °

~ '
'
o



rapid increase in'output we have the development of planned

- the relationship between man'and his material possessioﬁs.

: ' . Chapter 2 o
A REVIEW OF THE‘RELATED.LITERATURE

A review of the literature concerning the goals of education is
v : ‘

. presented in this chapter. This chapter is divided'into three major .

sections.’ The first section examines the relationship betw%en societal
change .and the goals of education.
Secondly, this chapter focuses upon §

’ a

official goal statements. This includes skge interprovincial compari-

dmination of some

sons of eduéationél goal statements in Candda, as well' as an examination
of some of the important goal formulations in the United States.

Finally, some of the research studies that have focused upon
. v . - .
educational goals are reviewed.

SOCIAL CHANGE ‘AND EPUCATIONAL GOALS

' L : : _ : o \
Currently we are experiencing perhaps the greatest period of

v

ehapge in the history of mankind. Not only'are we éxperiencing rapid

ecohomic.change in advanced societies, but there are also.significéht 3
- ‘» " . ‘ o : . . : B ! - )
social, political and cultural changes occurring simultageously.

. N o . P / - . . L 5
Econqmic‘éhange is perhaps best exemplified by the dramatic

accéleration of\econdmic;growth of, between fE;E\Q? ten per cent in many

G

‘western nations, which should result in a doubling of the output of

goods and services almost every fifteen years. Associated with this

Y

obsolescence, and the start'of the rental revolﬁtion that is re—shaping o

y

11 -

: . - . TN .
. . _ ) i ,

7



o o, 12
Social and cultq::l}éhapges aré evidént in the shift in
gontempérary 'Etiﬁuaesbtowards éséueé such as: marriage, divofce,
religion, ﬁémi y planning,_womeg's liberation and drugvculture; “Studies
lby‘Péckard (1972) showed that élmos; twenty‘peficent'of North Americans
,change the1r residence each year, and as é‘résuit many of the

¢

‘traditional or permaﬁehp'social relations are continually being re-

praised by this highly mobile éociety.
~ To understand the significance of this chg%ge for the goals of

educéqion it is essential to have a clear understanding of the

\

relationships.between the aims of society and the goals of education.

Relatibnship.Between Social -Aims -
‘and Educational Goals o T

. 4

v

"Q{Béht and K onenberg (197b:3l) stated tﬁat'all educational aims

A g g o P . C . PO
aré social but not all social aims are educational. Sinc¢e educational

aims dre 'social aims, as society changes some of these educational—aims

-

MLmQ§pﬂcbaﬁggyfbe*re?défiﬁed or at least shifted in emphasis. These

... statements are based on the,aséumption,that,educétional goalé must

" ‘express the needs and sentiments of society as public, education would

- not 1ongﬁbe'supportéd if society did not approve of iﬁs goé1SL
fA‘ This pelatidhship between Societal“Fggls*and edﬁcationdlfgoalsv

cqnlbé'fufther expléined’if wée regard the school as only one. of ‘the
agencies’ available to achieve the goals of society. A particular social

v

A
v

goal méy;ﬁof be'acceptéd by-échodls'aS’an educationél goal so long as

the goal is éttained_better%by some othef‘agency.' Fdr'example, today
" A - T e R e s
- sex education is a controversial educational-goal that the.schools are’ I
W2 . v , - ) : = . _

: tda?dme;degree reluctant to acdept;c70nvthe other hand, the ‘traditional
agent for sex education, the home, in some areas is reluctant to transfer

P . r N . ' - o X . . J
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this goal to educational institutions.

. w%51ey (1958:73) gave four principles fér determinihg whether

‘e

the school as an institution ‘can accept some of the aims of society aé
"educational goals. These four principles included: (1) They must have

the approval of society or at least gomé articulate group, (2) They must-
be capable of being achieved through instruction, (3) They must sUggeét
. i ‘ o : ’ .

v . : : K
activities that are within the capacity of the
' B ,

(4) They must be accepted and actually undertaken by the échooi,

school population, and
]

Wesiey stated that ggals that fail to meet these -objectives may be goals
of society but not educational goals. -

.Tﬁe goals of education must be directly related EQ the goals of

. v o . . : L
society,. but egducation is not to be considered the only agent for
X . : ; .

achieving the'%bals of society. Also, some of the goals of society are

o

#ﬂﬁ_notmcbnsideréd'by’thévpublic to be appropriate.educational‘goals as they

“are more:effectively attainable by some other agency.

! : . .

-~

 Educational Goals in a Dynamic. Society

"
£

'If educational goals are to be directly rélated to the demanads

society makeé upoﬂ educa;ion;l'institutions,-ﬁhen thefqueStiqn'ariéés
>"What>arejthe.goals society perceiveé as:éppropriaéébﬁo educational

institutions?" If_sociefy were static thén perhaps‘ip would‘ﬁe'éasier
to arfivevét someidegree of cohsenéus ﬁpon théh-educatioﬁaln ]

institutionS’shquld be directed.. But in a dynamic society, it seems more

rational to accept the belief that as soéiety changes. some of the goals
- of educational institutions must change or be modified. This view was

pfeséhted~bbeowney (1960:2) who sugggsted: “It'éhoqld'be recognizgd, |

that‘education; like sdciety itself,fié‘a dynamic changing thing, its*

b

'EASks canpot be fixed for all situations or.for:ail‘time.” "This view

e



the peréeiVéd'importahce of goal statements that could.assist-imthe
‘ ratements Tnat foul

was also preéented by Hilda Taba (1962:15) who supported the need for

continued re-adjustment of educational goals:
If society amd culture are changing, then it is thé task of the
* school to'play a constructive. 'role in the change. Education must
* adjust its aims.and program to the changlng conditions, and, if
possible foreshadow them, especially under conditions of rapld
change introduced by modern technology. Without a continual re-
orientation to changing conditions education becomes unreal and in a
_sense useless because it doesn't prepare youth for life's problems
and responsibilities. To meet changing conditions means, of course,

that both the -aims of education and the program devised to 1mplement'

these aims. 11ﬂ1ud1n° the orientation brought to bear on the
materials u<s~« must be changed also.

: - S R e : :
This approach to educational goals,was considered fundamental to

. ‘ . . . - A . . ’ .
this study. .The .purpose of this study was not to obtain a measure of

PR

dcvelopmcnt”of an Educatlonal philosophy that would 1last 1ndef1n1te1y
Rathér,ithe researcher wastatggmpting to prgvide i?fcrmation that could'
assist in the formulation of gdal s;atémeﬁts andiggu1d be reievaht for
the immediate future.v'Thé-study was undgrtakeﬁ with the'béligf'that
perhaps iﬁ the éeér fu;ﬁfe, as sBCiety ;hangés;'somé-new‘dimension couldﬁ

have important implications for education, .and some of ‘these findings -

li

: L I S o . B . : v
may become .obsolete. . The. researcher considers that the continuing re-

adjustment of ed@catiqnal goals is fundamental if schools are to survive
as effective social institutions. : ¥y
Downey (1960:2) emphasized that no matter how much study is

. - . '.\;-‘ . ‘ : ‘ C ) .
devoted to the study of educational goals, complete socieral consensus

" would never be achieved. Despite this obvious limitation, deney

sdggested that efforts directed'towards,the study of educational goals‘

‘should.ﬁot Be'abaﬁdonéd. DOWnéy (1960f2) étfééééﬁ the importance of

T

dlrectlon in educatlon because of the changlng role of educatlon in ¢
contemporary society. ''Whereas education was formerly considered an

instrument of 'social ¥progress, it is .now perceived as an instrument of -



‘v

national survival.,'" More recently Downey (1971:157) stated:

Education is. potentially, the most effective-of the non-violent -
forms of intervention in the course of human affairs. Accordingly,
education should take note of those glimpses into the probable
future of soc1ety,.such a statement should reflect not: only the need

" for education to adapt to the future, put also education s
re5ponSibility to intervene in the shaping of the future.

Despite the‘problems involved, writers such as Downey, Bloom,.
Taba and others suggested that research into the field of educational
' goals was of critical'importance to educational institutions.

Dumas and Beckner‘(l968'l42) perhaps best summarized the need

~- for the study of educational goals in e a dynamic,SOCiety when they wrdte-

' PUNERENE

A sense of direction, then,-seems to be the most important
reason for establishing purposes‘and objectives 'in education.
Without this sense of direction the teacher or administrator will
soon become lost in 'a seg of criticism and doubt, blown in all
directions by the vocal &&zds of, self styled educational experts and -
well meaning but uninfo citizens. :

hetermination of the‘Goals of the School.d

, .As stated previously, the goais‘of education are directiy
related to the aims of soc1ety To-state that,society determines the
’goals o¥ education, does not really 111ustrate the complex1ty of the

. segments of society that attempt,,or have attempted to 1nf1uence the

.goals of educationf‘ Dumas and Beckner (1968: 145) p01nted out that there -
is no shortage of groups agenc1es and individuals w1111ng to assume the
‘task of establishing goals for education. Those which were Cited as

active ‘and influential in educatlon in -the United States 1nc1ude'
. \ :

1. The federalrgovernment' 1nc1ud1ng Congress ‘high- 1eve1

l‘..‘

administrators, and the United States Office of Education.
T s

AT . P co
\l, -

AR ' 2. State governments fheir agents and'agenCies.

1
w.

3. Local governmental bodiesj including thé’localfSChool board,
- " city, and county_authorities.'

B



|
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4. Educators -- a term which is adopted by college, elementary,

and secondary school teachers, administrators of various

‘types, writers and an assortment of others, some-with

- questionable interests in education.

5. Parent-teacher associations and other groups promoting an
array of worthy .causes.
6. Political partiés, groups and organizations, -

we =777 Individuals and .organizations representing labour, business

épq industry.
8.. Various religioﬁs groups..
9. A;galaxy 6f'individual 'authorities,' urging édugacional
‘objectiueé apptépriate toﬂtheir own_intérésts and cénvigtions;
1ﬁ a déqentfalized %qhool syétem, such as that ﬁound‘in‘Canada
and the United States, the éhblieation'of official‘goa}_statéments is

’
’

usually undertaken by the provincial or state departments of education.

Local school boards and individual schoogs'can also participate, as

agehcies involved in this prqce§§;‘ Cdiiectivély,'all the%g agencies mdst 
attemﬁt to represeﬁtfthé §pini;ns of,;he:vafiedfsegﬁents of'th¢ public
“outlined above,'in‘thei; fprmulaﬁionsl' To reduce:the varied demands of
thié»éomplex nétwork of sub-pubiics to'practicalvgoals'for the schoo1 isn
é very difficulg task. 1Dowhey (1062:4).sta£edf T

In answér to the demands .0of influential minorities, the public
school has expanded its sphere of interest to such a degree that its
‘tasks have no definable limits. Being everything to everybody has
‘placed it in an untenable position and has caused it to. become the
scapegoat for most of the deficiencies in our society.

L

This study was undertaken with the assumption that tﬁ% school

cannot respond to all the demands made by these various sub—pubiics, and
eventually some basis of priority must be established upon which the
.majority of society agree, in the short run. To facilitate such

o
-
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- perception of educational goals. _This study was designed to examine

17

consideration, some measure must be available of the various publics'
.
some of the sub-publics involved, namely parents, teachers and students.

Saylor ‘and Alexander (1966:123-158) emphasized that the

&

deﬁbfmination,of goals for education should incorporate an_examination— "7

: T T

of the studentst— abllltles “and - needs, tooether with- the demands these’

'vatﬂons segments of society make‘sn educational inStitutions(n It is the

capacities, talents and potentialities of the students thems:Hves that

* fix parameters for 'growth and development and the achievement of goals.

In Figure 1, a model developed by Saylor and Alexander (1966:138)
v \ _ ; : 24 _
~

T is presented to illustrate the relationship between the‘demands'of.

society and the needs of the 1nd1v1dual in the determlnablon of

educatlonal goals " To understand this model completelyvit is necessafy
. . . N, -

LY

to distinguish between ultimate (or -general). gOals and immediate (or

Specific) goals. The forﬁer are what webeyentually expected as desired

outcomes, while the latter will determinefthe specific activities for

achieving the general outcomes.

Bloom (1956:V.1) developed a classification of educational

" objectives, which are appliCable to his cognitive, affective ‘and psycho -

motor domains'of learning. Thése objectives developed by.Bloom can be

considered as immediate or specific goals. For examplefitizenship is

i

an ultlmate alm, but respect for law and knowledge of laws are 1mmedlate-'

goals (or spe01f1c behav10ural obJectlves)

- Goals cannot be thought of as mere abstractions; they must be

* broken;down into specific learning outcomes'whichvcan be achieved

L through proper act1v1t1es in the school Flgure l attempts to show ‘the

relatlonshlp between ‘the goals of sociéty, with con51deratlon for the

.
‘ FY : -
. s f

Wz : a , ' '
. R&»{; . A . )
r . " .

. 4
73
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capabilities of the learner, and the ré;glpgnﬁ,immediate'goals“(dr“‘:WJ

-~ -———"behavioural objectives) sought by the school.  Often thése behavioural

dbjectivgs are published in curriculum guidés, whereas the general (or
ultimate) goal statements appear in various governmental publications.
Importance of Educational Goals to-

the Functioninmg of the School as
an Organization

-

Etzioni (1964:6) defined an organizational goal as "the desired
state of affairs which the organization as a collectivity attempts to

Y
s 8

realize." Therefore, for .an, organization such as a school, goals

-provide direétion for"ééEiQiEies énd’brbgfamé.

vSéylorvand Alexanderv(1966i157) emphaéized thé importénce of
7educapidnai goal§ in-ﬁroviding a ﬁgsis'for all planning and teaching.
To summarize, they'staggdfﬁhat éro§ided educatiéﬁa;‘goals reflect the
deﬁands of society, éna thé EgpébiiitieS»of-the‘fupil,_then élariﬁiéation-
of édpcationai goéls'igiimpofﬁéﬁt becaﬁsé: | |

1. Clarify the fdle of the‘schodi: /The statement of aims;will

define the responsibilitigs and functioné éccepted by the
,schggfiw It'Willyehableipérents and ditizéné to éséertaiﬁu
_the séts of beﬁa&iourai”responses the.schdol believes to.be.
. desirable'and‘which.itiéésumes responsibility fgr_téaching.
2.'.Guide déciéion ﬁakiﬁg: In determiningischbol-policy'-
"reference to the'étagement‘of the aiﬁs.of;the-schOOI‘wiil
;onstitupe_a>basié f6r making‘de§isions:
 3. Determine ﬁhe‘selecfion.of«units‘of schoal‘learning
~experience: Selection‘from émong the almost unlimited range
°“ - of uﬁits of experience that;éould be caﬁtpived by the-échdol

-~ . -



outcomes to be sought by ﬁhé s;hool

stated or are 1mp11c1t 1a th% beﬁav1our 1tse1f
X

~ parameters of all those experiences for pupils that:are

- that he'SCrives for.
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such direction are the outcomes the/teacﬁ¢r_expects. The

guided and directed by a teacher are the aims of edﬁcatibn.
Serve as a guide for the development of pupil motives: The"
teacher will use all his professional skill to elicit in all

pupilé participating'in,a unit of school experience the

.motives that promise to result in: the behaviourél{responseé

'

Provide the basis for evaluating the ¢urriculum of the

¢ _

" school: Evaluation of the school will be done by mahy

persons. Teachers should determine the extent to which’

: R
behavioural responses. Admlnlstrators and the board of

pupils in the school build intoblearning the desifed‘
‘educatlon w111 appralse the work of the school to determine
the extent to which it is attaining the ends envisioned.~
The citizens themselves will judge. the effectiveness of the
school in some degrée at least by .observing and analyzing

the behaviours of the pupils of the school. Aims thus

:become the BaSis~for all such evaluations. Lf these.

objectives have been formally defined and have been.

"approved by teachérs, board membe s;'administrators, and




Educational Goal Statements in’
Canada _ T S L s
: Usually, the various departments of education ihelude in the R

-y, .
)

curriculum for the - secondary school, a statefﬁent, of the phsophy of

.educatlon ‘and a list of the’ goals of secondary educat10n°ﬂ The Qfg
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citizehs, evaluations_will he mere valid, thorough, ahd

I significant for‘fdrthet plenning ahdld cision making.

7. Enablc the staff and the board of educkgtion to improve the
cutriculum: Improvement is 1mp0551ble‘hnless there is some
vdetermination of what eonstitutes goodnéb&“ Ahy-changes ln»
the ptogramland structufe éé the school, thwerefore, shoulé
be in the directioh ofltrying'to achiéve mor effectivel? :
the ends sought through scheol experience..

AN EXAIHNAllON OF SOMEVOFFICIAL
GOAL STeTEMENTS

S

WeStern nations generally accept the concept of universal

"~ secondary education and regard it aséa-right of e?ery young student who

completes elementary school. But, within these various countries'there

- ‘exist dlverse ranges of opinion regardlng appropriate goals for

secondary educatlon.; Governments,eeducators, and publlc 01tlzens have

prov1ded vast amounts of literature outllnlng the official goals that

Should provide.direction‘forveduCation. 'It-is¢not pOSSlble to examine.

Avall of_these official goal statements, so the researcher has limited

9 e

~the investigation to: (a) Some ‘interprovincial comparisons of official -

educational goal Statements in Canada, and‘(b) Some 6ffieial educational

goal statements in. the United States.

i

Some Interprovincial Comparisons of

. Lo
Is

.

E £ :
. ~'~§«§m L e
B rr'._l u,-.\—au : : . : Y
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- goal Statenents'providq the rationale for the cufriculum, and at the
government ievel serne as the approved- goals of secondary education.

Many of the official'ggalystatements presented below were nbtgincd from
various gonernmentgl pnniinations in‘she respective prnvinces.

Alberta. ‘The results of the enquiry into education in Alberta

LD

in 1972, "A Choice of Futures,”vemphasized‘that a futures perspeétive:
be maintained when.defining the goaIs‘f@é?educaEion. WOrEh (1972;3?-63)
outlirted thé.EOIlqwing goals‘fo;guide the direction ofieduc;tion in
Albe;tai o |
1. Personal autonomy. To nurtufe growth ﬁoward sglfhood and
individual freedom. %
2. _Socié1 competence. 'Tq nnrturerﬁhe capacity fdr‘satisfying
relations with others. .
3. .Ethical'discfetid%.‘ To nurcdrebthe deyslonmentvéffﬁérSOnal
values and a social conscience. |
4. Créativé:capabity. Tn nurture ché gfowth of broad leisure
and récreafiondl interésﬁs and skills. |
5. baréer nréfisiency;‘ To nurtﬁfe fhe develnnnent'and
matntenance of_occupational competence.' | |
6. Intellectﬁal’pdﬁer.» To nuftng; the use and extension of
‘intéiléctnal'an& aésthesic abilities.
A position papér onveducational”goals publisned by ;he'quriculqm,
rsnch‘ﬂf the‘Educéﬁion-Depsrtnent,of‘Alberta (1972:1-172 suggested the‘
follow1ng goal statements as a baSlS for education in that province:
It is- urgent that all sesondary students be. prov1ded t

opportunltles to engage in experiences which w111 promote their
-continuitig growth toward

&",.‘ . Ii‘l ‘; B ‘

&

ig‘
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o

1. Attituded, skills and’knowledge essential for effective

B

living in ajghanging world.

2. Knowledge, att\tudes, skilla and self-understanding :

regarding thei physicai and mental health.

3. A philosophy which atresseS'regard for human worth and for

the values conducive to efhical and moral behaviour.

4, Effectiveness in communicating ideas and feelings.

5. Confidence in their own abilities, their sense of
. . .

responsibility, and their satisfaction and enjoyment of Tife.

6. An understanding and appreciation of the use of-leisure’ time.

o

Ontario. 1In l968;a,Pro;j$tial'Cbmmittee?on Aims and Objectives
i the schools of Ontario published a comprehensive report_entitled

"Living dnd Learning”V(HalleDennielrepprt). Empha51s was placed on’

goals relate&‘to'thebchila's grdwtn and development. Thls Ontario study,
the Hall-Dennis repyrt (1968:67—73),pre3ented the rollowing statement of
goals* based on thia developmental concept: '“ -
1. To develop capac1ty to apprehend and practlce basic’ v1rtues.:u
2. To Aevelop the power to think clearly,.lndependently and

eourageously.
3. To develep taient to_understand'tne views of others and to
express pne's own views.effectively;'b
4, -To deyeiepxcompetencehfor‘a suitable occupation.

‘;5.‘ To develop good health.

6. To develop aptitude for recreation.

*These goal statements originally appeared in the Report of the
-1IRoyal Commission on Education in Ontarlo, 1950. :

N



7. To develop capacity for happy family relationSﬁ
8. To develop good citizenship.

9.' To develop the‘concept that educationgis a ‘continuing
- ) . A .
‘ . process beyond the school ' .

a-’

ﬂ;/'MA' , The Hall- Dennls report (1968 70) made the follow1ng comment on

> these goals-

The Committée is in general agreement with these aims and w1th
the empha51s on-development. It belleves.ghowever that the
important aim, 1) needs to be made définite by designating just what
# . virtues the school, and more precisely the public school ‘can and -~
" "should develop; that, 6); should be more definitive; and that), ) on
the other hand be. less definitive. The above criticism is not

intended.as a reflectlon on an excellent statement of aims. It is

meant only to indicate dlfferences 1n\$hlnk1ng fifteen to twenty-
- years later. : :

Saskatchewan. Gathercole (1962: 12) stated that tht purposes of

>

QECondary education in Saskatchewan have. been set forth in the follow1ng

words: . . "{ o L b

‘The role of the modern high school then, may be briefly
summarized &§ follows ) . 3 -

i;v To pr0v1de for the opt1mal development of every youth who
can profit by the instruction glven, regardless of soc1a1 or
economlc status.

! " 2. To provide. students with a rich experlence in democratlc .
- : living through the various areas of subject matté? n
-‘necessary to his becoming 2 useful citizen. This implies
~active: part1q1pat10n in the planning of -units of work within
‘the scope of the authorlzed outllnes as well as- contlnuous

'partlclpatlon in lessons

- 3. To help each student develop ‘the highest degree of phy51ca1
~ .. .and mental health, the latter considered as greatly
dependent upon the achlevement.of satlsfylng goals.
' 4. - To prov1de 5@ environment in which cr1t1ca1 thlnklng is
-+ stimulated and in which complete pa551ve acceptance of the
conc1u51ons of others is dlscouraged
5. To- stlmulate each student to discover and extend hlS
: 1nterests and abilities in order to meet his needs and then

-

At
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to weave them into a consistent, unified pattern, which w111
prdvide a standard of values for cffectlve living. e
o : A ¥ T .
6. To help each student achieve an'understanding of our
‘dechtatic culture through the inteliigent examination of
the varying and sometimes conflicting values and practices.
w1th1n the local and wider community.

~#\

.Maniooba.' Spedking of educational oims,:the Monitobo Royal
Commission'(l959:145-7) observod thot in any Eduoation imposed by the-
stgto, no aim appeared legitimaté éxcept,theiaevelopoent'ih éaoh child»J

. . ‘ . oo 2 \
of the oapacity and desire ﬁoobecome a Yorfﬂy and acceptable member of a.
sooioty:of ﬁree men. :As a means to achieviw‘tjﬁs aim,'tho Commiésioé

included greater ability to think, capacifty to earn a living, criti iv‘ xa
, enETRE } v . 7.

éppreciation of our cultural heritage and abové all, the faith that in

life there is some noble purpose that requires:and'justifies effort,.

~

strain, and struggle for self improvement.

-

Quebec; The Report of the. Royal Comm1351on of E

Educatlon (1963 75) “stated:

. 114; lee every other country throughout , Introduction
" the world, the Province of Quebec ,
-~ must examine the educational o B
o, oo problems confronting-it in the 11ght' '

of objectives which originate in its
own economig¢- and social development
and fromxmodern.trends in education ° rd
‘generally. While taking full
~account of the special problens
‘arising from its own traditions\and
'history, the Province must seekfwith
‘clanity of vision and practicaf good
sense to endow its educationa )
system with a structure suited to. B i
its preSent_needs.;

115." 1In modern societies the educational ' Threefold goal of -
‘ system has a threefold goalz to .. the educatlonal
afford everyone the opportunity to system
learn; to make available to ‘each the - o §

type of edrcation best suited to his
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aptitudes and interests; to prepare
the individual for life in society. . -

Gathercole®* (1963:16), commenting on the goals of education in
Quebec, ‘emphasized the centralxrole,of the Roman Catholic chyrch in

education’in that orovince:

Ly

’jf'
For the French Catholic secondary schools. a trlple purpose has
*. been defined: : :
1. ‘To continue:the>develoonent'of personaiity: . . . In terms

, of the’present order of Providence, that-is to say since God
has revealed in His only Son, who-alone is- the Way, the
Truth and the Llfe,;there can be no thorough and perfect.:
education other than a Christian-education, (Encyclical on
Educatlon) The personallty which the, secondary school
should continue to form,: therefore is the Christian .

. personallty, that which - through free choice, thought, and
E decision - acts with constancy and conviction in terms of
! 'rlght reason 1llum1ned by faith.

2. To offer as fully as possible the advantages of higher
education:- The 'secondary school should enlarge the
knowledge of its students and above all, teach them how to
leaxrn. - The obJectLVe is double: to instruct, to form- ’
character ‘ e ‘

should provide as many ellectual workers and high- grade
manual workers as soclety needs

3. To prbbide‘for the nee?}ﬁgf society: The secondary schooi

¥
-

_ BrltlSh Columbia. ‘The Report of the'ﬂ@Yal Commission on

‘Educatlon (Chant report) (1960:. Ll) 1ssued the follow1ng statements»

regardlng educatlonal goals

The people of thlS Province have establlshed schools for the -
primary purposes of developing the‘mharacter of our young people
‘training them to be good citizens. and teaching them the fundamental
skllls of 1earn1ng necessary forﬁfurther educatlon and. adult 11fe.,

;\k .

The Chant report (1960 12) tinued to define these goals more"'

spec1f1ca11y

4

2

© . %This quotation wa§ﬁ§e ected from: COmite‘Catholique du Conseil
de 1'Instruction Publlque,JProgram d' Etudes des Ecoles Secondarles
‘Quebec. The Queen s Prlnter 1957, PP- 11-13. :
;o

Lt
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t

To ensure that all pupils master the fundamental skills of
learning to the.limit of the1r abilities.

- To help all pupils to develop healthy mlnds and bodles

To -help pupils become famlllar with that™hich is great and
valuable in hlstory, science and the arts,

To guide puplls in the development of such alities of
character and citizenship as good personal habits, willingness to
work w1th others, honesty, obedlence and,self- control

To co- operate with- parents in guldlng the growth and development
" of ehefr children. . ' -~ S -

To teach each pupll to do hlS best work' by malntalnlng high

standards of performance in all phases of the school programme .

To instil in all pupils respect ‘for high standards of work and
an appreciation for the efforts of others.

To dévelop in all pupils an understanding-of the responsibilities‘
~and privileges of’life in a democracy K

To encourage self d\se;pllne in pUpllS by requiring, acceptable
standards of performance.and behaviour.in all phases- of the school
programme. - o

To. teach pupllS some ‘common manual skllls as a means:of helping
them to become pract1ca1 and useful citizens., ’ o Lo

To give pupils some guidance in the choice’ of a career and some'
opportunlty to begln preparatlon for- occupational life.

. To seek out and develop puplls spec1a1 talents and :
potentlalltles/and ‘to assist them in developing their strengths ‘and
overcoming or adJustlng to handlcaps or weaknesses,

" Some Official Goal Formulations in
The United States

Rather than examine all thevoff1c1a1 goal statements -that have
vbeen publlshed by tbe various states attentlon will be focdsed on goal
formulatlons that have'been expoundedlby some'of the.nationallyl
estahlishedieducational organizations in the United Statest‘.

J

- The National Education Association. The N.E.A. has.carried out --

many COmprehensive and influential formulations related to educational



goals. Firstly in 1918, the N.E.A. appointed a commission on the re-
organization of secondary education. The:commission determined the main

objeetives from an analySis of the indivioual, and presented the Cardinal
Princinles ofléecondary Education in 1918. The seven stated goals were:
health, command‘of fundamentai processes, vocation, worthy home
membership, c1t17ensh1o, worthy use of lelsure and ethical character

A further study conducted bybthe Educatlonal Policies Commission
~in 1938 divided the gbals_of secondafy education in the U.S.A. intov
four eategories. The.mofe specific objectiyes.inclnded-in‘each
category are stated in terms of an analysiS'of anieQPCated pensonJ The
_.fonr categories were: . ‘ R B :
| i. The objectiyes of‘self\realization.: The specifie objectives
sttessed undervself realizatton are.those'peftaining to' |
sneech,.reading, writing, numbers, health,'sight and

hearing, recreation, intellectual and aesthetic interests

et

and'formation of character. o JEEEE o,
2. . The objectiyes of human’relationshios. ThlS category
llncludes respect for humanlty, frlendshlps cooperation,
' boourtesy and apprec1at10n of the home and home making.
3, The obJectlves of economic eff1c1ency. This eategory
tncludes'objectives‘oertaining.to occupational information,
ST \ , : . . _
pefsona} economics, consumer_judgment“and respect for'goody
‘;workmans'hip.L
4, .The,objeetiyes of civic responsibility. :Within this
eategofy‘are ineIUded objeetiyes‘relatedito social justiee,

social -activity, critical judgment, tolerance, conservation,

““world citizenship, 1aw'obsefvance and devotion to democracy.
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' In addition to these Formulations, - the N.E.A. (1961:4-12)
’ . ) )(:. .

.attempted to unify the &ims ofleducation{”‘They undertook ‘a comprehensive

study of aims tofdetermine if’ in their opinion;-there was ''one aim for -

all aims." They concluded that the one central aim was’”the development
of the rational-powers of all pupils. - The N.E. A. regarded thls as the
common thread of educatlon and the aims toward whl ‘h the school must be

~orientated 1f 1t is to. acconpllsh its tasks ’ ‘ - ‘ v

'National Association of Secondary School;Principals. Risk‘(l951:

:112) noted that in 1951 the Nat10na1 Assoc1at10n of Secondary School

r,,.) . &
Pr1nc1pals publlshed a bulletln entltled ”Plannlng for Amerlcan Youth,"
whlch ‘was based on some statements made by the Educatlonal POllCleS

Commission in 1944.] The 1ist of needs was 1ntended to prov1de a1 basis -

for7theidirection of education. - The statements emphasized:

»
1

1. Soc1ety needs to be organlzed and governed so that

differences Will be'respected and peace - and—polltlcal

" o

. “stability shall prevajl among:all nations.

2. -éociety néeds.a.free economicos"stem}which supplies the
ba51c needs of people without interfuptionr'

3.+ Soc1ety needs to develop a. condltlon whlch fac111tates co-

’

Operation among'iabour government‘ farmers and 1ndustry,»

’

Sr

whlch promotes free dlSCUSSlon of dlfferences, and whlch

enables them to reach’ agreements for co- operatlve«plannlng

and .action.. o R, o . ' i

et

4, Soc1ety needs to make’ 1t possrble for organlzed buSLness and

labour to share the beneflts of - productlon on terms reached

. ¢ . - o .
by \argaining3among‘themselves, - C e

5. Society needs to orovidevopportunrties;for jndividuals-to

- . . P R ) R R
§
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work ¢ontinuously at liying.wages and enjoy securityvaﬁﬁer
they have pas§§q’§heir‘ptbdﬁctivé period in 1life. '
6{ S&ciéty neéégiéé:Aévelop loyalty to the pfinciples of

3
&

iﬁhi'ﬂ;democracyagfﬁiﬁféﬁéétfindividual freedom of thought and

expression, to assure justice to all citizens, and to
develop independent people free from harmful propaganda and

-

‘uniformity.
7. Sociepy‘needs Eo-maké.it.possible for people of all raéeé,
cblours and'creeds to be rcépegted, with equalfoﬁéortunitieﬁ
'for'wofk,'leg#i ;hotécfion,:and cducation.
8. Societ§ needs a strong popular‘govgrnmeng to_prdtect the
welféfg of éll'iﬁs ciéizens'from illegalvpracticesior‘

irresponsible groups.
IR : ) & o .
9. Society needs to protect-and replenish its natural resources

so that they may not be wasted or exhausted.

* 10. Society needs to'presefve the basic social institutions of
" home and family and church and school so that fundamental
social, moral, and spiritual values may be learned,

N

cherished and pefpetuated.

‘Contributions of Individuals

,A-Eihally, it is important-to reéggnize sdhé of ﬁhe éontributipns
ﬁadé tovthe study of.édqcational goals by éducators and philosophers.
One‘reséarcher_in the aréa of.eddcaﬁional goals has béen Lawfgﬁ;e
Doﬁney;  Dohney conducted studies_in Alberta inl1§59, and.%n;Chiéégo,

'-Iliinois in‘1§60! "In addition to his.research, Downey has written—
qumerousﬂéxsicléé'contributiqg-to»thé develoﬁment of goal‘:esearch and

N

: L o A _ : » .
lﬁr)recent paper (1971) emphasized the goals of education for the future.

} B

T



31

To summarize, Downey's future goals included:

Ta educate for the survival of the individual, for the ~

survival g?‘ﬁﬁcdlerable physical and cultural environment,

: /ﬁnd for the survival of some form of social order.

v 2 To educate for the fullest use and extension .of man's

¢

intellectual powers -- at first through established

approaches tovthe;sdbstance and modes of thought of existing

Js "

domains“éf-knleéﬂge,.and,“ultimatcly, through higher_and‘_

,{highér modes'bf scholarly enquiry, as yet unspecified.

3.

To educate for -a leisure oriented society -- invwhich what

work there is will take the form of service to mankind and

in which  increased leisure may become_the'opportunity to

.'!:5.

live the full life.

4. To educéte for the development of self-actualized, =~

autonomouS‘individualé:-— competent-id both the cognitive
_and fHe afféctive épbtdaches to soéial phenomena agd
éisposed to.be thh accomodating and assimilatingvof'the
social éévi;onment. | ;
To educétioh“f;f tHe development Qf avsoc%al conscience, é
desire on the part Qf the individual to do all tﬁat he_can

to preserve the environment in which man lives.

Synthesis of Goal Statements

The official gbal statements that have been presentéd from

Canada and the United States represent aismall sample from the vast

amount of literature in this field. These stateglents were chosen for’

“two reasons. Firstly, the Canadian goal statements represent. some .of

the most recent and.influéntial.goél formulations fromvthe respective
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provinceé. éecondly, the statements chosen from the United States
represent some of the most frequently reported influential goal
" statements in the United Statés.

These goal statementé were examined'to_assist in the development
of a‘frémework for:aésessing educational goals. -An_oVeraIl review of
'§hése goal:statemegts revéaled that somé goal statements are comﬁon to
most of these official'goal pronouncements? whereas others made

o individual contributioés. Forvexamplé; goal stateﬁents_related to the
developmert of étudents'fintélléctual ability, social communication, and
yocatiﬁnal preparation appearviﬂ mést of the Royal Cqmmissidn=reports in’
Canéda and the goai férmulations examined fromitbe United States. .On
the otﬁer‘hand) the article described by Downey (1971). made significaﬁt'
contributions‘to this study, by'emphasizing the fufﬁres ﬁérsﬁective of
educational goals. Downgy.sﬁggested that'dévelopment of a soéial “
conscience, and the need for the survival of the individu#l and
ﬁrotection of the environment, could'Be'important educétionalvgoais;in
tﬁe‘fﬁture.:‘ | ‘

Ohe»agtempt to summari;e‘thé‘importént:edhcatioﬁal goals
SPécifically_in thg;North West Territories and Alberta‘wés undertaken by
Hodgson (1969:1f12).‘ The foliowing’chérﬁ,ldeveloped by Hodgson,‘(see
Figure Z;IShows'thé’chahging iﬁportan@e of educational goals in Alberta
oyer,;iﬁg,-aﬁd also sﬁbporté the view»that‘as society chahgés,b //)

~educational goals‘may;be:ﬁbdified, or in.féct{‘disappeaf alFogether.

Colléctively; these goalifggfementg, tdgethef with-the,
Accountability Atpéinmént Model”aé%éiopéd By‘the Northern California

j i . e S R .

Program Development Centre (1971), céntribuﬁed to the development of the

instrument used in this study to measure comparative perceptions of -
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1892 -

Major

‘

1885~ 1912~ 1922- 1936~ 1945-
1892, 1912 1922 1936 '1945 1969
Inteliectual Development | {

.. Three R's Major Major Majof, Majbr ﬂdﬁor ﬁajor
Body of Knowlédgé Major Madjor Major Major Major  M§jor
General Principiés_ ﬁinor Major .Major Major  Major Major

- e ot ’

Reasoning Power and ' , . o S
Clear Thinking Minor .Major ‘Major Major Major Major.
Powers of Observation MajorrrMajorv Major

" Critical Thinking Major Major Major

"Creafivity. Major Major Major
fMén;al ﬁiscipline, Méjorv Maj@r

" Transfer of Training - | Major . Major Major
'Physical‘Health Major Major Major ‘Major‘vMajdr Major
'Aésﬁhetic Developmépt‘ Minor Major Major Maior' Major Major
Religious Devglopmehtv.' ‘ Major'bMiﬁor 'Miﬁor Major Minor Majér
'Vocational Prepara;ion 1Mino£ Minor Majof ‘Major' Majof “Major
Pfeparation.for Leisure - ‘Major Méjor: Major
Mental_Health Minor ' MajoH\ Majof»
Good éharéétér 'Majo;t Major Majon Major MajorH\Majorf:
Sdcial Dévelopment Major Major Major ;Méjof- Major Major
“Family Life Minor Minor ‘Minor Major Major Maj6r ~

Lb..(]_itizénéhip~ Major Méjor Majof, Ma jor Major‘

* 1892 contains the periods of 1892-1901, l9Ol>1905?;190551912,

) Source: E.D. Hodgson, '"Charting Direction for Change,'
o ' Torgunrude, (1969:12), o

Figure 2

‘Aims for the School - North

‘West Territories and Alberta

' edited by E.A.
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educational goals. - - o R

RESEARCH STUDIES ON EDUCATIONAL GOALS
¢ :

‘Alberta Study ‘on Tasks of Education

This study, conducted By the Division of Educatdonal'
Admlnrstratlon at the Unlver51ty of Alberta (1959 247 57), sought to
) 'determlne public opinion, and the opinion of pcrtlnent profe551onal
. groups regarding the desirability_of tasks which might be performed‘by'
1) the'elementary‘and high schOols_of:Alberta.f The instrument used‘to
l!‘ meaSUre the:respondent's opinions on.tasks for the school wasbthe "Task
; _of Public Educatlon (Tﬁ%?ﬁw) Oplnlonnalre” constructed by the Midwest
<4 .Admrnlstratlon ‘Center of the Unlver51ty of Chlcago The‘personal_data t

oalned ‘from respondents in this study included information regarding

| grR s O TS | SEy A T regardd

o 'occupation,,income level, age, sex, race, religious preference, years of
; , N . v

education, number of children'in'family, and present and past'contacts

v

:‘with‘the public school. ’The'wroup’eXamined in the study included a

J stratlfled random sample of the ocneral publlc (2 999), a sample of
I { N
hlgh school teachers (210) and vlementary teachers (216), and three

. S : ' o
smaller samples CQnSlStlng of provincial and urban school

superintendentsl(63))fprofessorsgat the-Faculty of Education at the

University of Alberta (41), and professors in other faculties- at the
University of Alberta (114), respectively. :

-G
N ]
’

' The conclusions offered by the }esearchersvin this studvaere’as
i_follows:ﬂ'

) ’ ?irstly, there was a considerable amounteOE agreement between
all éroupsllncluded 1n‘the study as to the relatlve 1mportance of
dlfferent tasks of the elementary sch;21 and of the hlgh school This .



was illnstrated by .the fact that all :groups ngreed‘on the three most
important tésks.fer the eiementary'school nnd-fer‘the high scnobl.

vSecondly, at the high school levei the mnst impbttant tasks
were: (5) efficiént>use of the 3 R's -~ the‘tasic tools for aeqniring,
. and eommunicating'knowledge; (b) a continuing desire for knowiedge -
the enquiring mind,vand’(c)‘the habit of weighing facts amd applying';ﬁ
:them‘te-solutions of pfeblems; The three most impdr-ant tasks percei&ea
wete’similar for‘bdth elementary end high schools.

‘Tnirdly; there was then-considerablevdis%gteement within the:
groups. Therefnas not one tesk thatvnas‘not.pleced both first andriast
by some respondent in the pu%lic sample. ' On thegother hand, sehonl
superlntendents -and professors in the Faculty of Education had very
strong'consensns as to‘tne ranking of tesks for the schools.‘ Public
_ opinibnvfavonfed increased emphasis on non;ecademic, ptactical,
.ncenpatinnal tasks and less engnesis on.taskS‘related to cultVral
activities, eitieenship, and intellectual development. Teachers,.on
the other hand, respnnded with 'emphasis in the reverse direction to the
public in ranking‘the'tasks.;

Finaliy; opininns wete found to be related to personal
characteristics such es:'OCcupetidn; income,‘age,_sex, religion, amonnt_'
sof education and ethnic;origin. "Q; these'variables, the Sne most highly'
related to opinions on schnol.é5§ls.was amonnt df education. To
.summarlze the relatlonshlp between personal chatacterlstlcs and ranklng
‘ of tasks the study commented (1959 261)

The ideal type who emnh831zes the academic objectives of the
schools is a person who has high occupational status- (1f a woman
her husband has such status), ‘has a higher income, is young, 1is

'female, is Protestant has a large amount of formal education, and
the native language of his or her father is -English. '

A

‘A ’ . . *

'
s



On the other hand, the ideal type who emphasizes the non-
academic objectives of the school is a person who has low
occupational status, has low income, is old, is male, is Cathollc,
has little formalueducatlon, and the native 1anguage of hlS or her

. father is French or POllSh

.

Downey's Study on 1asks of PUbllC . - k3
_Education

This study was undertaken at the Unlver51ty of Chlcago in 1960.

Spec1f1ca11y, Downey s study souﬁht to answer two basic questlonS'

36

(l) What are the dlmen51ons of the task of public educat10n7 and (2) To_ﬁ

~

what extent does the publlC percelve these dlmen51ohé as important '
aspects of schooling? DThis study focused”ultimately upon public
“herceétion.f'The sampling.proceddre ihVOlvedvthe selection of Eout
geographical areas in the United. States (the New England- States the
ADeep’South the Mldwest and the West,Coast)_and one area in Canada
;Y(Albettej. Within each geeoraphlcal reglq§;,g partlcular state o;
‘locale was selected. Flnally, within each 1oca1e or state, three Sub;
communities were selected to respectively nepresentba tesidéqtial-
’suhdrb, an independent’industtial city,‘and‘ah tndependent‘ferm towd.
The major findihgs of Downey's study could be summarized as B

follohs{'

Flrstly, the five reglons dlffered in thelr perceptlons of the

tasks of the publlc school. There were more.signiﬁicant differences -

“observed between Canada and the. United States‘than betweeh,ahy of theé

-. four regions in the United States. Downey (1960:44) stated: o

: : ' - 2k
Canadians appeavxed to believe more emphatically than did i
‘Americans, that the public’ school should serve the individual. .
Americans believed on the other hand, that it should serve soc1éty
Canadians as a group assigned con51derab1y higher priority than did
Americans to knowledgc, scholarly’attitudes, creative skills,
aesthetic-apprec1atlon and morality, as outcomes of schoollng
"Americans emphasized physical development, citizenship," patrlotlsm,
social skills and famlly living. much more than Canadians.
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Secondly, non-educators considercd non-intellectual items such

A

as vocational guidance, job training and consumer education and home and

family living to be more important than did educators. Professional

cducators assigned a significantly higher priority of importance to the
. . . . i
. L ‘ , o |
intellectual components than‘did non-educators. They also placed greater
o _ o o ﬁ& _ :
emphasis on emotional stability, aesthetic appreciation, ¢itizenship and
world citizenship. Educators, as a group, agreed more closely with one
another than did any lay group.
Thirdly, occupation and amount of schooling were the best )

-predictors of percqpbibns of paéks of public education.

o

Finally, Variables such as age, race, religion and -community type
were found to be -associated with perceptions of the tasks.of public
education, whereas. income and sex variables did not prove to bo‘closely

”

associated to pérceptions of educational tasks.

Augdin's Study on Principals” Pefceptions
wiiGoals (1967) :

The main purpose of this study was to determine the importance
. . . ) ’ . . !
assigned to each task of the secéndary school by principals in the

- province of Alberta. A second purpose was to establish how the rankings
- of the high scﬁboi tasks were related to variables of the principals and

the schqols,

The instrument used in this study was the Tasks of Public

Education Opinionnaire, together with an "Educational Petsgzél://ﬁjf&§

Ry

Information Sheet." 1Included in this pérsonal igformation sheet were

" questions related to the followiﬁg variables: age, sex, ethnic origin,
e ' & ' , L o
'réligious_preference, marital status, age group of offspring, number of

years of professional and academic training, recency of formal



38

.education, academic majors, years of teaching cxperience, years o%&- -
. . ‘Q

expericnce as a principal, type of school,‘type of district,

Briefly, the major findings of the study were as follows: A

.

-

- considerable amount of agreement existed among principals on the

ranking of tasks. Intellgctual tasks, in general, were assigned higher

. P
priority than tasks in other dimensions.  Religious preference, years of
: A
\

training, years of experience and the type of school}disffict in wo. . ~
the principal was employed were found to be the best pfedictors of the

educational viewpoint of the principal.

I3
v

Eshpeter's Study on Objectives of.
Catholic Religious Education

(1970) . '

This study sought to determine the importance assigned to

objectiveé of Caﬁholic religious education by parentélana.teachers; and
to determine thevranking»gf objectives in termS'of.the degree ofiéméhaéis
p%@ced dpon_them in thevplassroomiﬂy religiOn teachers. This study also.
éought to determiﬁe which.objegtives were ranked sigﬁificantly' )
diffeténtly by the parent and teachér groﬁps and sub-groups:

The instrumeﬁt was déveloped by ghé.researchéf.__The:sixﬁeen'
objectiveS'thCh'the respondepts‘werevasked'to rank'were drawn fromfthe
1i§erature concerned with the aims'ofiréligious cducation. _Thé'Sample
of réépéndentsvwés drawn from Edménton and Leﬁﬁbridgé{?ﬁd‘inclﬁded
pareht»and teachér-groups. | o

To'détérﬁine_if.any ofAthé réspondents' pérsonal cha:acteriStiés
were gésociéted with thé importance they assigned to'tﬁé ébjectives‘of‘
: Caﬁhoiic réligiousfeduéatioﬁ5 the fqllowing;véfiéblés déce_axamﬁned.

.farentbyariabies includgd sex, age, attendanqe ac”Cathoiic schools, *.

level of education, religious denominationy and area of residence. For
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*
“the teacher group, variables examined were sex; age, attendance at

: : _ / . o
‘Catholic schools, whether or not the tcacher was a member of a religigﬁs

order, area of employment, grade level taight, amount of ekperience in .-
Catholic schools, and the training the. teacher had to teach religion. .

‘The findings of Eéhpeter's Study can be summarized bricfly as

¢

follows. Firstly, two objectives generally rated high by both parents

ahd teachers_Were:‘(l) awaken a sensec of God in the -child, and *

(2) develop : ‘celing of responsibility for others. Secondly, three
objectives rated low by both parents and teachers were: (1) foster

Vocations to the priesthood and religious 1life; (2) develop a knowledge

of human sexuality, and (3) develop. a moral attitude towards sex.  In no

case was there any significant difference between the perceived

K}

importance of an objective by teachers and the emphasis placed upon it

P .

in class. . Parent variables, such as location of residence, attendance’

aF‘Catholic schools, religious preference and years of schooling, were
s ' . ' ' =TT -

3
VY
L
¢!

LS

Cend v}‘). " h - -.
- fFound'to bei significantly associated with perceptions of educational

Robin's »Lué§ on Community Collehe

Goals (1972% " o ‘a

This study'waS‘déQeloped to,consider estimates‘of‘goal .
““.importance -and goal achievement in the Lethbridge Community College,

‘~“located’in sbuthern Alber  Canada. The instrumefit used was designed

¥

by the researchef. The . ‘umernit included é separate personal
"ihfqrmation sheet developed for: .1). employers, (2)‘college faculty and

secondary school counsellots, (3)Epoténtia1 students, (4) co}lege.

students, collégé graduates and college withdrawals, and &3) adult’
S ' . > oL

education students, parents and general public. S

\



.secondary school\ counse
o

_general public. - A total of 306

40

In the scctlon relatlng to’ personal characteristics of the

respondents, some of the varlables examined were-as follows meloyers

vdriables included:_type of lnstltutlon‘attendcd, attendance at thls
partlcular colleoe, and course criteria used by employers to select.

graduates. 1mllarly, colle faculty and secondary ‘school counsellors

.

yariables‘included: connection with thlS particular college, subject
. i .

-area_taught, type of high school working in (rural/urban), opinion on

K

~university transfer and vocational training courses in COllege. Similar

_varlables were selected for the other groups of rcspondents : '

Fulther questlons were de51gned ‘to examlne respondents variables

~such as: degree of usefulness of c0mmun1Ly college educatlon, oplnlon on

overall college program, opinion on tultlon_fees, sex, marltal status,
age and opinion on additional college-programs.
A second section contained a list. of 30 goal statements to which

the ‘respondent was asked to supply two types of responses. ; 1//

‘ (a) 'In your Oplnlon, how 1mportant is that statement as a goal'
E ‘ ‘ '
towards whi'’ch the college should be str1v1ng,
A .

(b) In your.Opinion, how well is the college actually reaching
'the goal stated.sb T o o e
The ten grOups selected for the sample were chosen on the basis

. Sy
offtheir;interaction with the co e, and included: ~college faculty,

rs, ..ilege students and potential students,:

college'graduates, withdraw s; adult‘éducation students, ‘parents and

articipants were chosen, using random
sampllng procedﬁ%es . ; \\‘;\/q/
: , y

v Brlefly, Robln s study revealed the Eollowrng results

(l) Peroelved ‘goal 1mportance was found to be srgnlfquntly greater than
7 .



, . .
‘ . . ’
/ ‘ ‘
N . .

the perceived goal .achievements in many of the 30 goal areas under.
@ : '

3

revicw;‘(Za_A nuﬁbér ofhsignificantvcoﬁtrasts were revealed in ‘the
_ analysis of fesponses by the ten groups; (3),Theig;eat;stidifferenqes
occurred betweﬁn étudénté and professional educgtors with a lesser
number of significanﬁ diffgrences involving thevédﬁlt gfbups;;(4) The

combined student group tended to record higher estimates of goal
: » e . ' .
importance and higher perceptions of goal achievement than did the

prdfessional educators; (5) The adult composite groups revealed a more
conservative view of goariimportance and a higher”perception of 'goal

achievements than either of the ‘other two groups.

g A

- CHAPTER SUMMARY

- .A review of the literature related to this study, was presented’

in this chapter. Attention was focused upon %ome of the official goal
'formulations from Canada and the United Stétes5-and a number of rese;rch1

studies that had been conducted within this field. The literature
ppésented a diverse range of educational goals and indicated the
: ok g : o

diffiéulty in establishing appropriate educational goals fér Canadian
schools. -~ o : - i o B o » -

It was emphasized that educational’agencies;need,to~é§&§ine the
needs of society, and the capabilities of-th¢ learner, before educational
. - - . i l:‘:\) M - - .

. 'goals are formulated. It is‘impossible to satisfy the
. goa - -

es of eQery -
. .- . - " 3 '2'.,
ggpup in society whon'formqlating educational goals, bt the goals of

education need to be carefully examined, and COntiﬁually‘re—adjusted,to

meet t“e most important demands of this rapidly changing society.
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.Chapterf3

RESEARCH DESIGN AND DESCRIPTION OF SAMPLE
fﬁ{-vThe research design used in this study is outlined in this

P
s 7

-chapter ‘The dcvelopment of the instrumentationmand the methods used in

© the collectlon of ddta are descrlbod ' A‘brief;reference is made to the

'stetistical techniques'used in analyzing the déta,‘and the chapter

concludes w1th a[descrlptlon of the characterlstlcs of the respondents
that comprised the samples studied,f The purpose of the study was
outllned in Chapter 1, and.attention will now be focused upon the

development of the 1nstrumentat10n, identification of populations, .

method of datascollection, and the'characteristios of the. respondents.

DEVELOPMENT OF THE INSTRUMENT

The 1nstrument used in’ thlS study was a questlonnalre entltled

Goals éf Educatlon (Appgndlx B) The 1nstrument was modlfled for this
3 .

' study from an 1nstrument developed by . the Northern Cali.nr ia Program

'9’/,« .
e . S

:Development Center (1971) called an Accountablllty Attalnment Model (see

h”Appendix A) ’;Thls Accounﬁablllty Attalnment Model . contained a list of

18~ goal sgmtements - Alongside each of the ooal statements contalned in

the llst three or four 51m11ar goal statements were’ prov1ded to further

cldrify each particular goal. This technique of providing a list Of(

goal statements, in conjunction with a number 0f similar goal

;?statements whlch serve to clarlfy each particular goal was incorporated
i '}"v/ .

as the basic:structure{for~the Goals of Educatlon questionnaire,
An important;modlficatlon‘to[this Accountability Attainment

: 42._m
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Mod}lrwas the inclusion of some additional -goal statements,- and the .

- -~

exclusion of modification of some other goal statements..pAdditional'

ggals‘were included-by’the'reSearcherE after completing.the review of

the 1iterature outlined in Chapter'Z; For example, Downty s (1971)

- ,"'-' h)

paperrempha%ized»future;OOQIS of education’ and the- researcher 1nc1uded

the:fqllowing‘two‘éoalsaoutlined b& Downey in'tc')"tyheh.in_str»ument:_.(‘1');t:'o‘:j

VVedueate fer'ahtolerabie‘physicel'enuironment and,'(2) to educdte-fer the

deueldpmentvof_a soeiel'ednseience. . TN

Oéheremediffdutions to the4instrument ineluded the addition ef a
. Sl

key word {(or phrase) toafocus attent1on upon the meoltant issue

[

presented'ln each goal statement:' For example, the goal statement "To

develop the student s ab111ty to communlcate 1deas freely and -
h effectlvely”.was preceded by the key word communication in the Goals//

2
. ; /
' N . X . !

of Educatlon questlonnalre.
cati ‘ ,

N

The\ first draft of the questionnaire was evaluated in a;grad&gte

student seminar by members of the master's program in Educational

Administration, Similﬁrly, this draftvof the.questionneire was piloted
-on a small group of three parents and three students As a result of
these procedures sewé/al sugoest1ons for 1mprovement were made . '{.'

.,The 18 goal‘statements presented in”the Goals of Education

questionnaire were as follows:

1. Communicatien: Develop the student s ablllty to communieate-

'Y

1deas freely and effectlvely

2. Rati_o'nality: } De_v‘elop the s.tudent's skills to think

logically. ] ,

3. Preservation of thd Envirenment: Develop the student's
o " ¢ S , '

understanding. of thefimportance of preserving our
o . . . .

'
' / . P4

*, D e . ’
o ) ) - - ! G .
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10.

11.
12,
13.

14.

15.-

44

environment.
Lifelong Commitment‘to Education:’ Té develop the studéntﬂs
desire for lifelong learning. |
Adaptability: To develop the st;dent's ability to édjdst to
the changing demands of éqcicﬁy. |

o _ \
Self Actualization: Help students develop a pride in their

achievements.

Character Developmeht: Develop the student's standards of

- . [y

personal character and ideas. ; .

Cultural Appreciationt Help students apprQC1ate culLure and

-

4

béauty in their world.
Effective-Use‘of Leisure: Develop in students a positive
attlLudc.toward partlélpatlon in a. w1de range of leisure time
act1v1t1es (ﬁhyglggl}_LnLaLéectual 1nd creatlve)

Occupational Selection: Promote growth in self undcrstand;ng
or self direction in ;elation to students' occupétionalf
desires. |

ngsonal Health: Esﬁéblish sound peréonal.health habits for
students. ‘ | |
Cultural Gﬁderstanding?' bevelop.thé studeﬁtSF éwaieness of
the‘intefdependencé of persons, éreedé,,natiqné and cultures.
Vécatibnal(?réparation: Prepare students to.enter thé:world
Of‘work. |

Human Relations: fbévéi&p the stmdéhté' qppreéiétipn for‘thé
worth of,individuais. | |

Citizenship: Develop the Studeﬁtsf awareness of civic rights
and responsibilities in a deémocracy.
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%fgi6. Family Rcsponsibilities: Develop<students' attitudes leading
tohdcceptance of tesponsibilities aS‘femily members.

17. Consuner Awareness: Enable:studcnts to 1eatn how'to be
good managers of.time, money and property.

18. Social Conscience: Develop‘aldesite on the part of the
student to do all.that"he can to impfovc'the society in
which he 1lives.

AlFor eachvof'these lé goal statements the respondents were asked

to express theiriopinions in two ways: (a) In yout opinion IS THE SCHOOL

"NOW attempting to achieve this goal7 (b) In your opinion SHOULD. THE
. SCHOOL be - attemptlng to-achieve thlS goal? These responses were’

recorded on a five categoryvresponse Likert scale. The five categories

were: Strongly-Disagree;'Disagree; Undecided, Agree, Strongly Agree.

Flnally, the instrument contalned a personal data sheet with a

Tnumber of muEtlple ch01ce questions. The varlables contalned in thls

,n
. a

section OE“the questionnaire for each group of respondents, are

summarized in Table .I.

SELECTION OF THE SAMPLE AND DATA COLLECTION . -

7 _
R .

ThlS study focused upon communlty perceptlons of educatlonal

by thejEdmonton Public. School Board, so thatxthe:data obtained,from.this

study would pfovide important information for*the.Educationdl Planning by
the System Approach Study (E. P S.A.), that was belng conducted by the

school board over a perlod of four years Communlty in thlS context is

defined‘in its broadest terms as meaning all those individuals w1th1n-the
geographic.boundaries 3F this particular school organization who will be

affected]oy the educational processes taking place within that

&

1

.goals(for Jasper Place:H;gh School. ThlS senior hlgh SChool was selected.'
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i”ﬁTabfe 1
ey %%@ '
Summ};yuof Parent Teacher and Student

Variables Examlned in "this Study

b
Variables . - o Parents  Tedchiers = Students
Sex : X X X
‘Marital Status -~ X X Xa,
Age T ‘ X X X
Employment Status ; X X ~ xa
Income X X xa
Family Size X X X
Knowledge of School Act1v1t1es X X X
. Type of School Program - - X
Previous Teaching Experience X - -
Highest Level of Formal Education X - -
Years of Teacher Training:: ‘ - w@? X -
Years of Teaching Experlence : - X -
. X _

Time Allocatlon Teachan/Admlnlstratlon -
’ .

arefers to parents of students

.opganization. In an atteﬁpt to measure‘communityvopinion, a"numbeyipf
_different’populatipns could Be identified witﬁiﬁ\a school Qrganizationi
One?criteriqn that couid_be’uSed to detefmiﬁe different poPulatieﬁs
'within_a community would be' on thevbasis of direct involvement in
j,education within the schooi erganization; One eetegory could ihclude

persons who are directly 1nvolved in the iucation, process, such as:

.

(1) teachers and admlnlstrators and (2) students. . A_second categbry‘
could include persons}who,are not directly iﬁvqlved in the education
‘process, such as parenﬁs; cbhﬁuﬁity,leaders, and'various qtherfethniCJ
.dﬁd sociOAeeepomie groups. FOr'the_pugpQée.of t@is study the
folleﬁing.grodpsbwere,selected:.parenps_of-studenﬁs enrolled at
Jespef Place High Seheql; teechers and;administrators aﬁ Jasper Plaee
High Scheel, and;Studenfé.iﬁ Grades.1O andvlz atbiaspér ?1ace High-
School. B o |

"The random seiection 0f'the-semp1e and the method of collection -



!

'the assrstance of the Comput1ng Science Department of the deonton

&

' o ' A

¥

of ‘data were fac111tated by the co- 0perat10n of the research department

-
-

of the Edmonton Public School Boatd, and the 1dm1nlstratlon at JaSpcr

,Place HLOh School The student and parent'samples were obtained with

Zasen from Grades

Public School Board.. A random sample of SO%//tudents

10 and 12; and 500 parents, was generated from a ilst of student )
enrollments at Jasper Place High School. It was decided to survey all”

" 106 teachers at Jasper Place High School.

- Student Sample

NS

The. student population was efined as all students enrolled in

courses at the Grade 10 and Grade 2 lcvel at Jasper Place Hloh School in 4
1973. A randon sample of DOO students was SLlected from the total
populatlon of all students enrolled in Grades lO and 12 at Jasper Place
ngh School It was found ‘that only 376 of these students would be
available for the study because the student enrollment list was complled

in 1972, and adJustment had not been made for some of the students - that

were no longer at school Student lists were complled and dlstrlbuted

. to all teachers of Grade 10 and- 12 students with the request that these

students were to be sent at spec1f1ed times to a designated locatlon

within the'school to complete the questionnalre. A.total of 236, or

]

- 61.6 per cent of the students selected completed the questionnaire;'

/

Later dlscu551on with teisheré and students dlsclosed that some students

e . .
- -

d1d not complete the questionnaire Eor the fgllow1ng reasons: student

gbsence on the. day concerned, lack of/gommunlcatlon ‘between teqcher and

e -
/ —

student, or students simply decided not to attend the’ meetlng.



]
[

<

Parent S‘?,mple _ ﬁ o 1 o N

!l The parqgt.pdphﬁﬁiion‘mas, iged as parents of all children

8 RN ...; }% o _‘?, R - - L N R o7 . T
who were att%&g”ﬁf Jasper Place High™Sc bk T P%QBﬁ,'A randomsgggale of .

. & : ey S A% o B T

N .
rodled at Jasper

- ..—' . . x, A L
500 parents was sclected from a list of 41l stndeqt

a
N

2 < ey

of those students who were seclected in

)

Place High-School. The parents

this sample were mailed a copy of the questionnaire at .the addresses

obtained from student information available within the §qhool.*“The total

“number of questionnaires returned was 139, a return rate of 27.8 per

P _ . .
cent.. One hundred and thirty-four of the questionnaires returned were

useable, representing 96.5 per gcent of the total returned.

¢

Teacher Sample -

.The teacher population was defifed as all teachers and

: administfators that were involved in education at Jasper Place High

“ . , ) )
School in 1973. ‘Early in the study some consideration was given to using

a‘representativé sample of teachers for the study, but because the total

teacher population was only 106 it was decided ‘to survey all teachers.

{
All teachers peceived a copy of the ques;ionhaite,th10ugh the school's

internal mail system. Eighty-two questionnaires were returned, . .

representing 77.3 per cent of the total number of qpestionﬁdireg issued

to teacher respondents.

o

STATISTICAL TREATMENT OF THE DATA ,

The statistical analysis undertaken for this study involved tHé
use of both descriptive and inferential statistics. Descriptive

statistics simply involve the numerical description of a group, and no

conclusions may be- extended beyond the group. Descriptive. statistics,

‘such-as frequencies and»pe;géntage distributions, were employed to »

48

T
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analyze the persdnal characteristics of cach group pof respondents. On
the other hand, inferential analysis uses a'statistic‘eomputed from a’

Samplepto-estimate'theﬁparameter of a population. It is assumed that

,withip‘azmargin of error the raghomly sclected sample approximates the
. ] :

. (e
populatf%h.
- . The importance of inferential statistics 1is outlined by Ferguéon

(1971:10)

/” Unless the intention is to genera117e from a sample to a

population, unless the procedurés are such as to enable such
generallzatlons, justifiably to be made, and unless some estlmate
of error can be obtained, the conduct of experlments is without
point. -
&

Wy i
®

. _’ . \4'03 . R R
For the purposes of this study random 'samples were selected from thred

pdpulétions, namely parents, teachers and students and inferential

7]

statistics were employed with the intent'of making inferences'about the '
popuiation parameters on the basis of sample statlstlcs.

Informatlon obtalned from 1nferent1a1 statlstlcs always’inVolves
the poésiﬁility.of sampling error. Sampling error arises when the
charécteri§%ics of one sample are7not identical with due ehargtteristics

of the populatlon. To overcome this- problem,‘the researcher ‘tan apply

-a’ test of statlstlcal 510n1f1cance, Wthh 1ndlcates the probabrllty Wlth

which- the differences between samples can be attrlbuted to dlfferences

“in the POpUlathD rather than samplingverror, To be obJectlve the

o

gnlflcance ilevel should be set befére the ;tatistlcal analysxs is '

undertaken. The settlng of a 51gn1f1cance 1evel is ‘an individualeatter

t v

for the researcher, and it depends upon the type of 51tuation'and the
importanee'ahd'practical.51gn1f1cance of ‘the flndlngs. For the purposes
of thlqegtudx‘flndlngs that dlffered between groups with a probablllty

level 1less than or‘equal-to .05 were reported as. belng sxgnlflcant.
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This infers. that there is a 95 ner cent chdq&e that.differencesbindicated
on thensamplcs did not arise as a rcsult of chance error in random
-sémpling, but r$theg the differences Epﬁld be inférred to.qﬁist in the -
poﬁuiatién. Probability levels weré'%%§o reagrted_;t tbe .01 level of
significance. -

In the computer analyses of the data the NONP 10 sﬁatistiéal

. s . e .
- program (Division of Educational Research Services) was used to determine
‘the frequency and perrentage of rcsﬁonses for éachvitém of the
quesﬁionnaire, for each group of respondents. | ‘ ‘ ;
An analysis of 0ariance.ANOV‘15.(Division‘of Edgcatioﬂal Research

Services) was applied to the data to determine the mean scoreé and
| _ i ) o

variances for each groupsf reéponses to‘each‘gOal statement. Sbhéffe
multiple coméarisonvof ﬁéﬁns test was ﬂééd to detquih%:significant
differgnces betweeﬁ thelgroﬁpsf responses of each g§§¥€§tatemént.* If: the
vafiancevfof theéé.m;ans is not homogenéous, caupiéﬁ?should be éxerciseﬁ"
when gxamining significant diffefeﬁées betwéen ﬁeans. In this gtudy the -
obtained homogeneity of variance chi-square'And the aéséciéted
probabiiity wéreldiscusséd when the.variance was found no;.td.bé;
homogenéous. ; ' | )

.For’each group ofjrespbndééts‘the DESTO 5 Stgtistical‘prOgrém_
(Division bf‘Educatioﬁ&l Research Sgrviéés).wésiused to cél?ulate_?earson
‘r correlation co-efficients for thé_pontiﬁuous vériébles‘from the
' péfSonal data section of the ques;idnnai%e,'wiﬁh]each of the goal
;ta;eﬁents. For the dichotom6u§ Qériabie§ ¢opéained'in the personal

: . o ’ : [ . i o
data section of the questionnaire, bi-serial T'¢orrelation coefficients

7l C oA

:were calculated by usihg"théfDEéTO 4 statistical program (Division of

Educdtional Research Servicés)Q

N
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W1th1n cach sample the ANOV 10 statlstlcal program was used for

t-tests to calculate significant dlfferences between the mean score for

actual and preferred goals.'
The statlstlcal program NONP 05 was used to 1nd1cate the
relatlo:jgip between actual and preferred goals, when the data was

expressgd in rank.order for each of the three groupS»of réspondents in

. : 3 o :
the study. ' o : : B

DESCRIPTION OF TIIE SAMPLE ¢

»

. The response categories for the items included in thespewsonal

~

data sheets for each group of respondents were considered to be ordinal

in nature. Frequency and percentage distributions were determined for

-

all groups of respondents for each response category_nithin each item.

The percentage dlstrlbutlon of responses can be used to’ prov1de an
4. .

indiCation of the strength and dlrectlon of the responses for each of

q

b

the variables anluded in the personal data sectlon of the qpestlonnalre.
27

A cl%ﬂséhwas included.on the front page of the questlonnalre that -

e, ,

B sLa%ed if any question was conﬁadcred to ibe an invasion of prlvacy by

- the reSpondent, then that\5art1cular ltem ‘could be left unanswered For

_74 (1' .

this reason’within’ each group the number. in the sample that reSp0nded to
.!. . .
any particular7qUesti0n in the-personal data sheet could vary. ln the:

following tables that describe the'characteristics»of the respondent§?§

the size of the sample (N) has been reported in all cases.

Charactcrlstlcs of Parent Respondents
The total parent sample comprlsed 134 respondents The frequency

and percentage distributions'for male and female respondents is presented

in Table 2. There were more females in the sample.than males, as there -
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were 59 males‘representing 44 per cent of‘thelsample, as opposed to 75
females, comprising 56 per cent of the sample;

_"Table 3 showed that onl? 6,7 per cent, or.nine of the.parents.
surveyed, were separated, widowed or divorced.? Also, two, 5?‘1.3 per cent
of thevsample,\reported that they wdre single.

4 An examlnatlon of Table 4 revealcd that 52. 1 per cent of the
parents had an annual income between $12,000'to $23,999. In the income
_category of more than $23,999 there were 13 parents, or 10.7 per centbof.

- the sample.’ o | i
The ingormation obtained from theﬂrespOndents concerning family
'SlZe is presented in Table 5. There werehonly.nine parents, or 6.8 per.
cent of the samplex%ith only one Chlld>1n th01r famlly‘# It was foUnd,that
lfor’parents with between two to four chlldren, the number of: respondents
in’each-category was similar.’ lhere were 26 parents with two chlldren, \\\\

33! parents Wlth three chlldren and 28 parents with four children. - On the
- other hand only lg;S per cent of the sample, or 22 parents,treported
that they had five chlldren,rand 15 parents, ot 11.3 per cent of the
sample,stated that they had more than flve chlldren in thelr famlly

-

Table 6 showed ‘that 60 parents, ‘ot 44.8 per cent of the sample,
&

con31dered that they were falrly well informed about the programs and‘~
activities conducted w1th1n'tne schools. Another 54 parents,
comprising 40.3 per cent of the sample, stated that'they had some
information about school activities and programs Atlthe two extremes,
eight parents, or 6 per cent-of the‘sample,,con51dered that they were
not well 1nformed whereas’12 parents, or 9 per cent of the parents, ;
believed that they were’ extremely well 1nformed about school programs. .

.
and activities. - tE
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An examination of Table 7 rcvealed that 79 of the parents,
»'
represcenting 59.4 per cent of the sample, were included in the age range

- from 40 to 49 years old. In the agé catecgories of less than 40 years

old, there wyere 29 parents, comprising 21.8 per cent of the sample.

‘nkfgé? B

ﬁgncius and percentage distributions for pavents that

NEFESA

) e g " . - . -
‘have had prewviows teaching experience in'a public school system are

(=

presented in Table 8. It was found that only 2L parcnts, representing

15.7 per cent of the sample, had previously taught in a public school,

’ . §§¢

Not only had felv of the parents any previous tedching experience,
“but also Table 9 showed that 55.9‘per cent of the parcents had not
~received any post sccondary education.’' Only 37 parents, or 27.6 per

"cent of the sample, had attended university. - _ ) P

“ Table 10 examined the employment status of parents. Tt was . -

found that EQ%LSQ.l*bét cent of the sample,- the husband only was . °
emplg;ed.' Iﬁ,ciﬁtgm tqnéﬁs where both husband and wife were employed
full time theréﬁﬁéfé;QL parents, comprising 15.8°per cent.of the sample.

It w§§ also found that in the category of husband employed full-time and -

wife part-time there were 32 parents or 24,1 per cent of the sample."

=]

.

- Characteristics of Teacher Respondents BT

i

An cxamination of Table 2 ‘disclosed that there were more males

than females amongst the teacher respondents; the 53 male  teachers,

©a

LS . . N
represented 66.4 per cent of the sample.

fTapr 3 showed that most of the teachers were married,:as there

“were 70 married teachers, comprising 85.4 per cent of the sample, and - -

onlywsix single teachers representing 7.3 per cent-of the sample.

e Table 4 showed that 50 teachers, representing 66.7 per cent of
A ; .

the.sample, received-a total annual income of betwecen $12,000 to
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; ;‘) v ’) . -
%23 999.- Only seven: Leachtrs or 9”§ per - of the sample, reported
. ‘J o ) . i . o ) .' B
a total annual income in cxcess/of \23 99 o . ‘ ;
The lnformatlon plesented in Tabl ,Eisclosed that 47”tedchers;
or 58.6 per cent &f thc s&mplc, hdd Lhree ... tdren. or less-in their

family.‘ Only two teachers,for 2.; per cent‘pﬁ the teacher sample, had
. ’ /(

“hore than five children in their family. - e Ea

4

An examlnatlon of Table 6 rcvealed Lhat 56 teqchcrs, rcprcStnthg

69 1 per cent of the. sample, consrdered that they were fnllly well

informed about ‘the programs and act1v1t1es conductcd,xlthln the school.
v o : :

-Seventeen teachers, coiﬁprisino 21 per\cent of the sample, considered

Ty

that thby were extremely well lnformed about programs and aCLlVlLleS

uddertaken at this'school.' Thus, less than lO per cent of ‘the teachers

]

cbnsidered that they were not well.informed about the school's

T

: educatlonal prOOrdm.
SRR

The 1nformat10n plesented in Table 7 revealed that 33 teachers,
: ' | ' 7
Jor 41,2 per cent. of the-sample, were in the 30—39 years old age group.
Also 29 teachers, or 36 2 per cent of the teacﬁhrs, were 40 years old or

more, and 18 teachers ‘or 72 4 per cent of the sa mple were less than 30

years.old;f -

'Table lﬁ.repOrted on the emplOYment status of‘teacherjresoondehts;
It.ﬁ s‘fogpd that for 35 teachers, comprlslnb 43 Z.per cent of ‘the’ sample,
both husband and wife workcd full time. Alterndtlvely, 21 teachers, or
25 9 per cent of the sample, ‘stated that the husband was the only person

employed full tlme. A further 12 teachers, rcpresentlng 14.8 per cent of

*

the sample, stdted ‘that they were 51n01e and employed full time.

There were no teacher respondents "at this school w1th only one

year of teaching experience, and as Table 11 showed, only'one teacher
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-

: Va
- . . - /
had two years of teaching experience. There were betwcen five to
fifteen tcachers in all the remaining cdtegories of . aching experience.
Generally, the teachers had received considerable ex ~ience in the

-
a

field of formal education, and this should facilitat aeir
understanding and perceptions of actual and preferred cducational goals,
The information contained in Table 12 reported that only eight
respondents, or 9.8 per cent of the sample allocated the majority of
their time to administrative duties within the school. :
: ’ . ¥
Finally,  the information.prosentod in Table 13 showed that the
majority of teachers had four years or more of teacher training. Only

. .. - : @]
four teachers, comprising 5.2 per cent of the sample, had less than four

~years of teacher training.

Chﬁrnétcristics oE»Student'Rogpondeuts ' .

Frequéncy and percentage distributions of the sex'of student
'rcspondents are prcéénted in Table 2. An examination of Table 2 showed
that épprbkimately equaiznumbérs.of female and male students were
included in‘the sample, comprising 1211fcma1és.aﬁd.115'males.J“\
Furthermore, Tﬁble 3 revealed that‘approximately 15’per cent of the
respondents indicated that thgir parenﬁsuwere either separated,_widowea>
or divorced. o o , : R

Table 4 disclosed that iOO_of the students, or 44.4 per cent of
the sample, reporﬁed tﬁat‘they.did not know t@c incomé of their parents.

' Fifty—five students stated. that the combined income of their parents was

between $12,000 to $23,999. On the other hand, 44 students, or 19.5

per cent of the students, reported that the copbined income of their
v - . ‘ ';‘
~parents was below $12,000 per annum. Thyge results c%pcerning income

L = | , : , & v
levels differed markedly from the information obtaindﬂ%%rom the parent

¥

iy



65

001 ; N
1°22 h L1 - P X1S
%9t wN . g . R aAT I
v°9¢ v T amog

. €01 . 1 ’ 29141
6"t C e . onL
R ERERETE] . : %uﬁoi@upw Furutea] jo sIvax

sjuopuodsay aoyovol jo Suruiea] Jo
§aedx I0F UOTINGTIAISIQ odejusdasd pue Kdusnbaig

€1 219e]



66

samplép Parents reported that 37.2 per cent of the sample.had'incomes'
. §

less than $12,000. This discrepancy could be caused by mnn§ factors?

such as parents pfévidingvext¥cmely ¢onservqtiv¢ estimates éf their

income, or students that inflated cstimates of théir ﬁarents‘ income.

Tablé 5 rcvealed that 163 respondents, or 69 per cent of the
sample; came_frOm‘families‘that.have from two to four children. It wds”
Eoundlthat'£%.7‘§cr cent of the studénts came from familiég with five or
more children. )

It was‘fouﬁd'that only 14 students, or 5.9 per cent of the
sdmple, consi&éred_tﬁat they wefe extremély Qélf.informed.¢Oncerningvthe
activities and p?dgrams conducted wi:hin the school. On .the other hand,
‘only 8.9 per CCﬁt; or 21 students, suggested that they wer;.not well -
informéd about the activities and programs conduéﬁed'within the schbol.
This information is presented in Table 6. V

The'iﬁformaﬁion presented inﬁTable 10 showéd\the employment
status of the parcnts'pf'studpﬁt respoﬁdenté.:‘¥t_§é§-found that'only;
20.3 per.cént of the students reported that both of their parents were
employcd fuli time. Altgrhativeiy, 44;4'per‘cené.of'the student
sample pointed ou¢ tﬁat.théir fathef,was the only parent'thét‘was
empldy;d full time. On‘the other ﬁﬁnd,_7lvstudcnts, or 30.6 Rer.cent of
the_saﬁple; stated'ﬁhat their father worked full ﬁimc and\fheif‘ﬁofhe? _
part timg._ . ' hd | B

The fthuency.and'percéntagg distribub@oh of theityp; 65 ;chool
“programs undertaken by stﬁdents is shown in Table 14. ‘Oﬁe hundféd and

fifty‘ninc students, representing 67.4 pef cent bf.ﬁhc sample, were
enrolled iﬁ the Matricuiﬁti@n Program offered at this school. with’thc”

«

exception of four students, or 1.7 per cent of the sample, the
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temainder of-the éamplc.wcre cenrolled in various High School Diploma -

.. Programs.” The
o f . -

i

o ' v : ) f
largest enrollpent in“the High School Diploma Program was

found in: General Education where 41 students, or 7.4 per cent of the
, : el . 5

- <

a . * .
.sample, were taking courses..
' v -

4. 7, “ :
= R . . ) ) i o
' 7. Finally, the frequenqy‘anq)porcentage distribution for 'the age

categories'of students is prescnted in Table 15. Approximntély 83 per
Mere included. insghe rangé 15 to 17 years of age.
: L o _ : ' ‘ v

Only 35 g&igcnts, or 15 per cent of the sample, were 18 years old, or

cent of the students
. )
M |

e

dlder. "

ey . . AN

S CHAPTER SUMMARY -~ N
Ao S . C IR : G
This -chapter focused upon the research design and procedures.
. adopted for ghisg ’
. ‘l K . ‘.“:t.// Lo ’ K ) B . . 4 '
‘instrument tras outlinéd, .and a déscription of the instrument used in

RN

;may. The .method used.fo

.
i

r the QonstruCt}pnyof the

P
. C

the'stgdy was provided. The populatiqng%éném which samples were drawn
ﬁerejidonti@ied and the ﬁethbd'usedﬁto(séléct;thc sample was discussed. -
,/( o 7 . . :I—_‘“~‘-v . ' . ‘ '
?7& samples of respondents used in tﬁéfstudy consisted-of 134 parents,
i o . e L S ’
936 studénts, and £2 tcachers. . - " Tlem o '
. S ~ B . Lot u’ ' '_:‘. : T ) ] - R oW _-l R . . ) )
_ - The method of daﬁa’colleCtioh)wasfekpld%néd; and‘the statistical
. o r ’ . -,u;/,‘l : . . . v. . ‘ - ‘.'."h ” o ) ; L .
Qf»‘treatmeut'gﬁ the. data outlined. ST [ I R U

v

3 L)

<
. Aes .

o : N NS I T e
L - Finally, thc‘pcrsodhl characteristics of..cach group of
‘ . N ) ) . . » '

. (_lat?l.b L : ’ K ‘- . . : :" . *

-

respondents were analyzed by applying descript®ve statistics to thi;J v
. T o T T i . o oo ‘ .
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Ch&pter 4

B ’ 3

RESEARCH FINDINGS: NTRA-CROUP COMPARISONS OF
ACTUAL AND PREFERRED EDUCATLONAL GOALS

r
'

This is the first of two chapters !hat deal with the analysis of

3

the data and it is divided into, two scctilons. The first sccfion

R

mlnes the Lompar itive rank ordered fmportance of parents', tecachers'

£y
f

and students' mean scores for both actual and preferred éducdtional

goals. - The stecond section focuses upon the significant di. fferences of

/
’

mean scores, between-all grou

preferred” educational "goals. - - o » .
. : o e . , ) -
v ; ‘ - .C ' -
‘Anglysis_gf the data’ in Chapter 6 focuscs, upon inter-group
.difflerences concerning perceptions of actual and preferred cducational
) T - X o7 . \ T
4‘ ‘ - ) | 4 LT “;..b “a .
goals. . = : - B N .
, . . R . - .

.

PRIORITIES OF PAR;NTS TLACHFuS AND SLUDLVTS

1

T o ' FOR Aa;rUAL EDUCA"lIONAL coALS T .

: : o
o Lo ' . ) .
) . o ’ o <.

. a

. ; ”
The flrst phase oL ‘the’ emplrlcal anulySLS was directed;tovards
- ¢ B v - '

/‘ '

an. examlnﬂtlon of Lhe r@nk’Brderlng of mean .scores dcterm;ned by . the
- Y « X .

5

A Y

.

o Initially, atte st ion was ﬁocu%ed upon palunt t;acher and. .

1

student perccptions of actualpeducational goals, There was also an

s of respondents for both actual and ° LT

Y ?‘ ¥.© oo w -m\ e '»d«' "\’-“.‘.’“-.
1e3péiﬂents erCthLOHS of 1ctua1 an prLLcrrﬁd Lducatldﬂdl boals. R

intra-group comparisonsof the rank ordered importance attached to actuals

+ educational goals.

‘Secondly, the study examined parent, teacher’and stident

» \

perceptions of prefgrrcd cducational goals Inclun sin ths scction
“there was also an Lnrra—group comparison of’ the rank ozdLLLd lmpOlenCC

oD

570> e
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«

of the means: for preferred educational woals.
B ! . Pﬂ . : .

Parcnt Prioritics for Actual

Fduecational Goals

y

The rank

. - ' . . . . . : :
as determined by parent responses 1S displayed in Table 16.

[

priority, the four most important actual goals as

and" (4) Prescrvation of the Environment.

~a

71

order of means for all of the actual cducational goals

In order of

pereceived by parents

-

=

were: (1) Rationality, (2) Communication, (3) Cultural Understanding,

Alternatively, in order of prigrity the four least important

. , 7
ional goals ns‘detc{mined sy parent
2% ,

(3) Lflc leg Use of Leisure! and§(4) Self Actualiz:

B

Teacher ”11011r103 for,AcLual 1 S
ldncthonaL Coals - - ) e -
(y" ) ’ : e . - U

. Ther r1n1 order of mean.sgores as de toran
K ‘ ' v ) R

o v T

meortant aetudl cduc1Lzona1 UOdls as perceived b

- ¢ ¥ -

Ve

Y
in

- Nfor dctu1l cducaLlonal ”0&18“13 prLSLnLLd 1n Table 16

K

* .

-

PropalaLlon and (4) Prcserthlon of the EnV1ronment

=¥ .

Gt .- f c e L3 . i N

ﬁoals ln_orden of pllorlLy Jcc01d1n0’Lo Leachcr respondLnCSﬂJ cre:

-

"

.

~

u§%£ k? ngommltmont Lo Lducatlon, ( ) Lon%umcl Awaran

ition.

~

The

ttacher

o

™

rcéponscs werd:

ed, by Loachbr responscs ‘

four mast °

in otrder of
. r

pfiority were: (Lb Ra tlonallLy, £2)‘Communicqtlog,'63) Vocationai,

R

On thc oihex'ﬁhnd %1c %our lénst 1mp01t1nL actudl educatlonal

B (1) Faley Respon51b 11tleq (7) Lliclon" CommleLnL to Educatlon,

(3) EEfoctivc Use of L015urc, SOCLnl CODbClCﬂCL dnd Consumur A drcness.

.

“These 1asL thrcc actual CdquLLOHdl ~011
. » o " /“.\ N

“~Lcisurc,'SociaL Consafcnce and (onsuer AWJanu

b1 . . . ’;ﬁ“'

'of Lqual meoernce by'Lu’LhLL res pond(an

ranks when rlnanu tho'hcqns in Qpépcnding'ordur

P . N
R L .

?

for

wuelre

JCtUJI

nnmcly; Eifective Use of.
purceived to be

Lh1¢ LC»HlLLd Ln tied

cducational. .
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w

.

- R . . )
godlsf) Therefore, all three gsvls have been reported, -

v

Student Priovitics for Actual ' R
Lduettional Goals- ' :

' o
Furthpr relerence to Table 16 disglosed the ranked oxder of

‘. means for, sLud nts' percéptions~of actual cdliicational goals., In order

. . .
. - i ' )

'&.fof prlorlty students considered that tlie four mo t important goals

currently periding directionﬁﬁﬁr cducation within the school were:
N N [ R - !
L

separation, (3) 'Rationality, and

- Furthermore, sLudcnts COﬁdeLr d ‘tilat in ovder of prLorlty,thc
Ry ort

(l) Communlcatlon, (m& VOL&LI )

o (4).Occupati§§al Sélcction;

actual educational goals that were of least importance in currencly
providing diréction'gor cducatign within. the school were: (1) Family

- o

”

Responsibilities, (Z)Véffcctlve Uae of Leisure, (3)"Consumer Awareness

and (4)- Lifelong Commipmejf to Education{ ' A . o
- : SRR o . _"q' ot s
€o “nnrltlve Analxsis OF th@&ﬁg&g
'Jmnorgdnpc -of ACLUJL Educatfiwhal

&ﬁoals

.-

1. ’ ’ . .

. . o
“The' information
: -

reserited in Figure 3 shows a profile of parent,

teacher andrstudgpt mean priorities fer.actual ecducational?goals,
. . : _ N oL 1.

(S

T :
oo ] :-H12h~pnlor1tlcs for actual Gduqatlonnl zodls. There wasshigh

- - o -+ e
A .o w <. .

- conse nsus dmonnst all Oroups Wlth rey Hrd to the four most important
N { . . 0~ ’

actual educatioﬁal gddls.,,Figure 3 showed.,both, parents. and teachers
“-rated Rationality 45 the most important actual cducational goal,

Fl

whereas studqnts rated Rationality third in order of importance,

Communication was ranked as the number on¢ prioritf by students, but it

- : : il " -

was rankedtsecend in importance by parcents and teachers

- v

IO ‘Furthermore,. Vocational Preparation was.pprceived as being.the

‘

N
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.

- “second most important actual educational goal.by students .and the third
i N o 4 ) S L -

L MOSt important by’pifcnt respondents.

e o ~ . <

{

o
- . L
[

Similarly, Preservation of the Environment was pdrceived as

3

v

ﬂ‘bcing the fourth most important actual educational goal by both parents

\

wotual educational goal.

cmphasized as an educational goal, and this was reflect
: ) , -

Cimpertait-actual educational zoal, but parents and teachers did not

and tcacHers. Students, op the other hand, did not agree that ‘this was®
‘ L
ed by students.
.‘-““’ . . ) "- - . . ‘ ',- ."’ .\‘4'
ranking Preservation of the Environment asstenth in order of priority.
7+ Students considercd Occupational Selection to be the fourth most

o

T '

i

attach ‘such high priority to this goal.
" 'TFinally, parents perceived Cultural Understanding.as being.the
third most important nactual educational goal, but: the other groups did
- B |

- T . 1 e S . . . . o
not attach similar importghce to this goal. . » S
- . Low priorities for actual educational goals. An examination of

v N .

the lowest priority actual cducational goals, as preseated -in Figure. 3,

.also revealed fairly high consensus amongst all three greups.

\ &

All threce groups, included Lifelong Commirtmént to Education,

.

I . ¥ R4

Consumer Awarcness and Lffective Use of Leisure, -among the four’goals

N o = R e ' C e T (
\they\con51derqd.were}ngxcntLy being given least emphasis in educatlon\\
. \ L : . , : ShoEEeeT i , e

within the school. e . SN ST ‘o
o . B oo .
- \ Both teachers and studengs indicated that Family Resbonsibiliﬁioé”v

v

was the least emphasized zoal dirceting educational activities within

the school. Although parcents did not include quily'RQSponsibilitics
. D : . . ' ' R
within their four lowest -riorities For actual cducational "goals, they™

showed a tendency to afrec with the opinion of the other ‘two LLOUpPS.

Parents ratced Family Jlesponsibilitices as the fifth least [important

S ¢ .

. . [
[N
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b - o , »
Pavents included Self Actualizatiom as a low priority actual

YOy’ b : - N ' - 7 ‘ - S i v g - o3
goal, but the other two groups did not perceive such low cmphasis ypon
- e ) ‘ L

this goal within the, school. Similarly, teachers indicated that the

. Development of a bOC1d1 Conscience 1n the student was a goal that

"was given very llLLlC lmpOILdnLL gl the school's education program, but

.

the other. groups dld not atLach Lh 'oane low pllorltv to this goal..

v

Summary. - In gencral there” a high degree of consensus

between parent, teacher and. student respondents “concerning the actual

cducational goals that were given high and lo riority in the

educational program presented in the school.

Yoo

‘%gil as being most

Actual educational goals:that wevre p %(
. v ‘ vt

#§~(2) Commnnlcatlon,

b

important by 211 growps included: (1) Rationad
(3) Vocational Preparation and (%) Prescrvation of the Environment.
N . . s - Q.-

On the‘other hand, actual educational zoals that were perceived

'dS being leﬁst meortqﬁf lncluded (). Llfolon Commitment’to Education,'

(2)- E%&suner \xareness (3) Effectlve Use of LeLsure, and (w) delly

PRIORITIES“OF PARZNTS, TEACHERS AND STUUENTS

, ,FOR PREFERRED EDUCATIONAL GOALS' - 3)
Parent Priorities fox Preferred o ! :
Educationnl Goals . ’ {‘ R :

. . s . !
Table 17 prescnted the rdnk ‘ordering of tlie means_for,pareht‘

considered most meor“nt were: (I) Salf Actualization,

-~ . N -7 \o ) .
responsces concerning preferred cducational goals. Parchts indicated

) o . »

that. in order of priority, sthe four educational goals tﬂ&t th.

(2. Lomavnfcutihn, (3) 1 1L10n11L“” and (4). Occapational S:\ection.
] Furthar examination of Table 17 revealed that in‘értor%qf
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& 1 e 2
priority the four cducational goals that were least prefervred by parent e
respondents were: (1) Family Responsibilities, (2) Cultural

Appreciation, (3) Effective Use of Leisure, and (4) Vocational

Preparation,

Teacher Priorities for Preferred

Iducational Goals

,.4
i

The ranked order of mean scores, as determined by teacher

responses far préferred educational goals,-is also presented in Table 17.
In ovder of préfcrgnce,'teachers actached the highest priorities to the
following four goals: (1) Communicntién,‘(Z) Rationality, (3) Lifelong
Commitmcnt to Education and (&%) Preserv&tion‘of'the Environment.

In contrast with the above emphasis, the rour léﬁst prv?erred
gbals by teachers in order of pfiority were: (1) Family
Responsibilities, (2))Vocationa1 Preparation, (3) Personal Health and

(4) Occupational Selection. ' )

StudPnL Priorities for Prererred

LduCHLlOH l Goals

Further examination of Ta ble 17 revealed studgnts preferences

for educational goals. 1In order of prcferenCe, students attached most

importance.to;these four educatiOnal'goals: (L Preservaﬁion of the ‘

¥ . E
»Enyironmcn;, (7) OccupﬂtLonﬁl Sglcctlon, (3)§§uman RelaLLons and”

“(4) Copmunication and Ratlonallt The mean'sc%re for studen: responses

.

indicated thdt students attributed equal importance to Communication

and Rationality as preferred educational goals.

e

N . - . )
-In contrast to the above emphasis, the four least preferrved
. \ . C . T
cducational goals as determined by students' responsgs were: ¢
() Lifelong Commitment to Education;. (2) Lffcctile Use of Leisure, » “r



-

79
(3 Cul?ural Apprcciﬁtion and (4) Character Dcvelopman and Citiz?nship.
Thé mean score for Studoﬁts' responscs for pFeferred cducational
goals presented in Table 17¢ showed that studénts nttributed equa1 .
importnncq to7Qharncter Dcvo1opﬁcnt and Citiiénship,.aé‘indicntcd by

®

mean scores- for these preferred goals. : -

Compagoative Analvsis offthe Mcan

“¥ance of Preferred
Educaiional Goals

-

1 e

- Figure 4 presents a profile of parent, teacher and student

priorities for preferred educational goals,
s, ] . ) *

Pt

srioritics fFor preferred Wducational coals. TFigure 4 showed
2 LL¢ >

.

Hiah

that there was a of consensus among the three groups

. -

of ‘respondents concerning the most preferred cducational goals. . Two
goals that were included in the four highest preferences for cach group

of respondents were Communication and Rationmality. The rank order .

preference of Conmunication and Rationality as desired educational goals

varied from first and second preference for teacher respondents, to

fourth preference for student respondents.

The educational goal, Preservation of the Environment, was

<
2

-

awarded highest preference by stldent respondenté, and fourth’
preference by teacher respondents. On the, other hand, parents had
ranked Preservation of the Environment as fifth in order of preference.

Occupational Sclection as. h preferred educational goal had been

accorded sccond preference by students and fourth prefercence by parents.

“

. . [ ) ) .
‘Teachers, in contrast to thesc other two. groups, had ranked Occupational

? . ) ’ H
Sclection as beinyg tht 15th pruggrrcd cducational zoal.
- - ~ N

“Finally, the cducational woal Self Actualization had-been
e h

-,

AN

e
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allocated highest preference by parents, but the students and teachers
. J;‘“ . 3
did not include this goal as¥one of their four highest preferences.

Similarly, Human . Relations was the thivd preference for studepts as a

- . (4 y . N .
desired educational goal, but this goal was not included in the. four
o _ i

highest preferences of the other fwo wroups of respondents,

A e . .
V? L ’ : . 4 '
R . - c o .

Low priorities and preferred educational goals. Further
. 3 .

/ &

examination of Figure &4 show¢d that no one educational goal was included

amongst the four least preferred goals for all.groups of respondents.:
* . R ‘ ) _ . : .

Despite this general lack of consensus. between teachers, parents and

u . . ‘

students regarding the least ﬁréferredAoducational‘goals,_Figure 4

-

: & L, e g‘.:
. : . - M . . X . ‘o ° - T - e
important information concerning their preference
: . o ) ok

.

iy provided some
Both parents and teachers considered Family Responsibilities to

BOAE

,;;fh’the-least preferred educational goal. -On the other hand, 'students

K . N b

h P . . b o
UL . v . N

" . ) - - . 3 * B . o . ' ) ’ -
» ~rapked Family Responsibilities as 11.5 in order of preference.
% .. Furthermore, Effective Use of Leisure was included amongst the -
NN N . . : . . : . v oo
SN AR 4 . .

AV 4. ‘ /
50 s four leask

preferred goals by both parents and students, whereas
- ' N B V . . .

teachers  ranked. this educational goal - as twelfth in order of preference.

.Also, the educational goal, Cultural 'Appreciation, was incorporated as
: : - 3 o b L v
one of the four least preferred goals by Sdfhfggzgnt and student
« <o 4

- )

. . ))‘""», . . . ! M
respondents,; 'but teachers awarded this-#zoal tenth position in order of
S . : : . S

p:éféremée. . ;

In additiqn; Voédtiqnal PrEbaratiqniwas conéideréd to‘bé one, of
the four least prefc;tcd cducational goulé.by'béth nnrcnté ;nd teachers,
where;s st&@cnts aécbpded this goal sixth position in dﬁdgr of'
brcfercnéc; It is_inﬁercst;ng‘to’nOCG ﬁhatbstudchts h&dfincludbd thé

C L ‘ S e
cducat ional gdﬁl, Lifelong Commitmcnt.to Edhcuﬁion,‘nmongst the fLour
educational gonlsuthut they leagst preférred. Teachers, on. the Othc;

K




o

,Hwhcreasﬁ;hézother groups had ran&ed these_tw'M

' ofva"reement concerning the. thhest prlorltles aobOClatGd wrth

‘ preferred'educational goals, as determined by oaeh 0roup of respondents

o

hand, had included this as their third highest preferénce for an

edu'cational_goalt

Y

" f

<, Flnally, sLudents had lncluded Charncttr DechOpmtnt and
-Cltlyenshlp nmongst thelr four least preferred educational goals,
' W

\

wu».ldys hlohor in %)rd.m.,z of
L : , N\
preference., - )
. o L . . . 1
Summary, -Parents, teachers and students»displaycd a high"level
- a -

[y

‘prtferred educatlonal Ooals The educational goals that were -accorded
. . ¥ N Dt .

high'preferenceﬂby ailfthree groups were &atf&gaiity, Conmunication,
. ~ [ . - . .
and Preservatlon of the‘Env1ronment

. Further examlnatlon of the data disclosed that there was very
little agreement among parents, teachers and students concerning the .
prefcrred'eduoational goais'to:bhich theypattributed\least importancer'
INTRA -GROUP AhALYSIS OF DIFEFERENCES BETWEEN

MEANS FOR BOTH ACTUAL AND PREFERRED
EDUCATIONAL GOALS

The second phase of the empirical analyses was directed towvards

a statistical comparison of the mean responses for both actual and

N

‘1

' of varlance procedure u51ng Scheffe multlple cgmparlson .of means Lo

'detcrmlne 7ign1fukant dlfferences " This analysis of varlance approach

was;utlllzcd for two purposes: (a) To. detcrmlne 1f there were any

»statlstlcally 31gn1f1cant dlfferencos between the mean rcsponses

\\

B

obta;ned from parents teachers and students for actual educatlonal

goals, and (b) To dctermlne 1f there were any statlstlcally 91gn1f1cant

The sta 15t1ca1 method employed for thlS purpose was -an analy51s

Ny



j'» . E A E . - . . | . g3
. . . N

differences betyeen the mean responscs obtained from parents, teachers

‘.\\\Hnd>§£3§525f for. preferred educational goals., . B

“Throughout this section statistical significance has been
. . M . » '

reported at‘tﬁ% .05 level of>probabilit§1£or the Obﬁaingd F ratio and

statistical significance for any pair,of means has been reported at.

~

both the .05 and .01 level of probability.

3

~

This approach has been applied to each of the 18 goal statcments

presented in the questionnaire. o
///‘ . - . . . . E . \
Analysis of Variance .Goal 1: y »

- Communication . o »

The information presented in Table 18 shows the actual and

’

preferred‘means for each grdup of respondents, the F ratio and the
. . : ‘ . : [y

- -associated probabiiity: and the Scheffe multiple comparison of means

probébilities'for significantvdifferencés between each pair:of means,

~

_Aétual means; 'The.probability level of .001 for thé-obtained F

/

ratio for Communication as an actual”edQCational'goal showed that at
d . v . - “

least one significant difference occurred between the pairs of means

. 3 ’ A : S .

. of these three groups. ‘

/

)  Fufther inspection 5% tﬁe Schef?é Prgbabilities,for each paig
. of .means fevealed thét statisticall&ésiéniﬁicént d;fferénces occurred
beéweeﬁ-thé,mgan forvparenfé énd the meaﬁ,for téééherS; Q?he;mégh for .
pareﬁts, 3755, wasbsignificanély 1oﬁer tﬁén'théAmean,of'3;94 for -
-teéchefé; 'The means;were:Significantly different'af ﬁhe~.O2 1eve1 of.>
pquaéiligf. }
Significant aifferences also wcrc”dbtaingd‘at tﬁe'.OOj
probabiliﬁy level bet@een the mean scofe';f pafenté, 3.55, andvthé mean -
NN S , LT , o

score .of teachers, '3.92.
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&y

IL should be noted that the homouenxl ‘f v1r1dnce chi square;
5, q

: e ’-&‘
K . .
for the three groups of respondents was 6.75, and?the associated

probability was .001l. This indicated that the variance’ associated with

" the mean responses for eaqh'group,hconcerning Communication as an actual ..
educational goal, was not homozencous.

It

Preferrdd means. u‘lL 18 bnOULd that there were no, 310n1f1cant

-

dlfferences among ﬁhe mean: scores of parents teacﬁers;ﬂnd students for -
S A A . . . _ S

Communication asva preferred cducational goal.
. . . - ‘ ’

R . . -

Analysis of Varlance Goal 2: . e o L ST s
Ratiopnality = Tk o R g
— . o o i . e AR
\_Actual means. The ohtadned F"'ratio of 4ﬁ82,-andbthe assoeratedpiﬁvﬁtf

i -

- L , : ) - a o E
probability of .009, showed that at least one significant difference *

. ' s . . N

occurred_between the pairs. of meanS‘of'these three groups. The Schtffe
‘test revealed that 31gn1f1cant dlfferences were obtalned at the 035 "

A

probability level between the menn‘scorelfor’parents'bf 3.66, and the

i

. teachets' mean score of 4.01. Further significant differences-

. found at the .011 probability levei between the tealhers! méan“nﬁdk.dl;

and the students'rmeén_of‘3;64§ ,These datq_are presented in Table 19.

e .'N_Preferred means.. Téble,l9_disclo$ed that no'significant.

“dlfferences .were found among the mean’ scores of parents, teachers and

students and Ratlonallty as a preferred educatlonal goal

Analysis of Variance Goal 3: - " o o - e

Preservation of the
Environment 3

"Actual means. Table 20 showed thqt the obtalned r ratlo*had an

'assoc1ated probabl}lty of OOO Therefore, significant'differences

'_,';" _ . - . Vi



i | * -
s ' 19A31 G0° 3e JueoI3Tus8Ig ®
L ’ +0 R i ’ . :
€EvT" = Lar1Iquqoad - ¢%7'l = oraey J : 1600° = £3TT1qBqOad . 8% = 0T3I”Y d
. « - .. . , . . o ) s . ’ . .
99¢° o £°¢ ” €Sty . - oelII0 - £ T 9 °¢ - 9¢¢ siuapnig €
. . . . /l P - . . :
s66” . €1 89w * 186" ! 10°% ?8 . sioyoedl g
o89eT A 75 | eSE0T Tl 99°¢ .  wel  sjuweaeg ‘T
>uHHHACﬂou& _ sdnoxn . uean. . %uﬂawancmum... . sdnoan Uueol. i
- " jo sared . e jo sated ,
1con poaidjoexd - , - TroH fenidy N dnoap
. o ' SRR ..\\.‘....;x,i. . /\i/\l/l|\/\/ "
) : ‘ vt. A3TTeuoTavy iy TROD -
) - maqoo woppomoum pue Hc:uu< jo ouccau1> Jo mamxﬂmc< wwwm:um
~ v . 1orqun -
\ , . . .
* . . 7



© 3 m. v w s ¢
5 % - :
4 o - , - __ m@;_w
~ .._,‘www ‘ “> i . __ L+
. Ju . Be - ._. ,
™~ -
’ »
1ea3] 10° 3E UEOTITUBIS q
767" = £3111qeqoag | 8"l = OT3IBY 4 © 1000" = £37119¥qoad- 91°L1 = OTIRY .
2 R A 99"y | q000° €7 88T 9€C sauapnis g
887" €1 w6ty T qooo” €1 9°¢ - 8 s1ayoeal ‘g
L . |
AT ¢°1 087y I Ley: BRI svre el ) sjusreg 1
fat11qrqoag — sdnoxn Ueol] T R3ITTIqUqoad, sdnoin ueop .
~ jo'sateg e - 3o. sated |
. 109 poaiojoid | : N dnoiy
. . ucwE:ouH\Eu_o:u 76 UOTIVLAIISDAT  ° ¢ Tron - )
s1€09 pa119301d pue am:uo.q wo oocmapm\w 30 mam\:mc,w 2330Udg
| L. . o _ 0z 219®l .




b occurred .between at least one pair'of'means Itﬁwas found that Lo
: _ . o j Sl oy
- L

[ SlanflCdnL dliferences were obLalned beLwcon the parents mean sc

3. 45 and the students~ mean score’ of 2. 88 These mcans hda am assoc1ated
Sl S

o : ‘ ) Q? S AL :!‘
Scheffe probablllty of .000. B ﬁ&; T _2Yx 5 ;p“'{
Furthermore, 31gn1f1cant differences were . %ound Lo e%lst‘be?wecn
'_m-aap-
- "’ P
; the teachers' mean of 3.67 and the students' smalle? méan ecore of 2. 88. Y )
\Jﬂ\' . - ) . ! ! - L'< B ) - '. SRR

1) ] \ 3!4 K ;«;A ! ‘n B
The-associated probability\was .650; It was found that“the varia nces was
' : S h”,! i

not homoweneous for the mean responses assoc1ated WLUhéwmtlonallby, as an -
! b \'&5 ’ . v
actual eduCQtlonal goal. The homogenelty of varlance Chl square was

12. 64 and thc associated probablllty was .002; f. ]

- 5 .
e Preferred means. Novstatlstlcally 510n1f1canJ dlfferences were S
v > 4 S ‘
found among the mean scores for all three orouEs, T§ncern1n0 the ,‘f T e

,lmportance they attached to. thlonallty as a prefeti/ﬂ eﬁgggtiOnallgoal,f;i i

Lo P 2 Y -
}; Analysis of Variance Goal 4: o A ) ! ; 4 w
: Lifelong Commitment to . Tt . @
Education =~ : , \ ' ' = >

N \\J

.‘ ) » . ', . ‘ . , ‘ . V‘ i\::;is e,
Actual méans. The probability level of j§26 for the obtalned F

&;rath indicated that there were:no 31°n1f1cant dlfferences among’ the mean
e . ,

scoréwa?\paze ts, teachers and students concernlng their perceptions of

Llfelong Commltment to' Education as an actual” educatlonal goal (Table 21)

¢
S

. | . .'Preferfed'meansnu The obtalned F ratlo of 21 95, and the
'agsoc1ated probablllty of .000; 1nd1cated that there was a 51gn1f1cant
dlfference between at least one palf of means for the three .groups of

nesoondents. |
The.Scheffe test showed that SLgnlflcant differences occurred

at the . OOO probdblllty 1eve1 between the parents mean'score of 4,46
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. S D

"and’ the students' smaller mean score-of 3.92.
Similarly, at the .000 level of probability significant
diterences were found between the tcachers‘ mean of 4.56 and the e

Students smaller mean score of 3.92 for Llftlonw Commltment to

Lducatlon as a prtferrtd educatlonal goal. ’

~The homogeneity'of variance chi.square of 43.11,.with en
associated,probabrlity of‘.OOO-for Lifclon0 Commitmeut to Hdueation as a
'”preferred educatiOnal godl, revealed that the variance associated w1th
the mean. responsey for each Uroup‘was not homoﬁencous (Table 71)

Ana1v51s of Variance . Goal S:
JAdapiabrllty

UM

Actual means. An examination of showed that the F ratio

. . . . . ,'
has an associated probability of .006. This indicated that there was-at

least one significant difference betwecn the pairs of mean’' responses of
the three groups, eoncerning Adaptability as .an actual educational goat,

The Scheffe test revealed that there vas a statistically

significant_differenee at the .008 probability level betweenateachers‘/
. o - v:_\*lr‘}

mean score of 3.378, and'studentsf mean seere of 2;907. 5:. &

o

~ Preferred means. The probab111ty 1eve1 of .971 fox the obtalned‘\

':F ratio of .03 showed that there were no statlstlcally 51gn1£1cant
dlfferences between the preferred mean scores of ‘all: groups for

Adaptablllty as an educat10na1 goal

.

It was found that the hOmogeneLty of variance chi. square value

of 8. 17 had .an. associated probablllty of 017 'and thls revealed that

Lhe varlance for Lhe mean responses of all groups, for Adaptablllty,_<

a preferred educatiqnal goal, were not hpmogeneous,
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Analysis of Variance Goal 6: ' ' L
S¢lf Actualization '

bActual.means. The 1n£ormation presenttd in Tablc 23 rtvealed

2 .

¢ ]

- that the obtained F ratio has an associated probability of .0Q+.- This

.1ndicateo that there was a blgnlflcdnt diFference betwcen at least one

‘pair of means for parents tedchers and studentsU ’

4 o

The Scheffe ggst,‘ 'that s1gni£icant differences were”

o

obtained at the .008 probability level, between the parents mean score,

. 2.81, and the teachers’ higher mea;\score-of 3.35.

.

Similarly, Slgnlflcdnt differences were established at the 009

level. of probability, bctween teachers' medn score of, 3. 35 and students

¢ o : P (

loiver mean score o£(2{86} j v&\\~’

PR L

[}

Preferred means. The probability 7 :vel of .lQé;ior the_obtained_

*

t ratio, showed that -there were no significant differgnces in the
preferred mean responses of the three groups for Self Actualization as
an educational goal (Table 23).

Analysis of Variance Goal 7: v v
Character Development S S N

Actual means. An examination of Table 24 disclosed that the

obtained F ratio had'an‘éSSociated_probability of .302 This revealed
. A

that there were no Significant differences amono the mean scores of
. “'.7 .

the groups of respondents concerning their: perceptions of Character

Development as an actual educational goal.

'Preferred means.s The probability level of 009 for the obtained

N .

' F ratio, showed that- there #sas at least one pair of means -in which

/.
significant differences were obtained'(see Table 24).°
. s : S ,
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The Schefft test revealed that the mean for parents, 4, 46, was
ISLgnlflcantly hLﬂhcr thsn the mean for students, 4 14, at the .000 level
of probablllty

_'w.It‘ghouIatbe noted that_the va;iances of the‘means:for each
gfoup of respondents for this:prsfetred educationai goal‘were n{t
homogcneous . The homooenelty of variance chi square was equal to\9\§z

and the assoc1ated probablllty was .009. T

L

Analysis of Variadnce Goal 8:°
Cultural Appreciation

. - ) . H o ,

Actual ‘means, ‘Table 25 gave a probability level of .002 tor

~ the obtaiped F fatip. This indicated that thére‘was at least one pair
.of means for whichvsighificant differences weré obtained.

‘ ~

- . The Scheffe probabllltles showed th%t the parents mean, 3.37,
‘was 51gn1f1cantly hlgher than the students mean of 2. 93 at the .003

‘,1eve1 of probabillty
It should be noted that. the variance for these means was not
homogeneous..‘The hbﬁogéneity of variaﬁﬁ&aghi sqdafe was 9.24, and the

associated prébability was .010.

SRR

| Preferred means. Further examination of Table-ZSishbWed that the
"obtainqg F ratio for this p::f-rred.c lucational goai had a probability -
‘level of=.031. This indicated for at least one Rgir of means that

. significant, differences were obtained. -

: Thé‘Schéffevpfobétilities shoWed that at the .032 probabiiity
1eye1'the mean[fornfeacherS'of 4.43.was significantly higher than the

4

students' mean score of 4.11.. i
It should be‘notédfthat‘thethomogeneityfof é&giancé chi square
o - T, _ :

.
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‘ N e e
c

of 11.84 had'an‘nssociated probability.of .003. 'Thcrefore; the

Varlance assocrated with these means was not homooencous

c ) o o
s B ’ - . v . -
Analvsis of Variance Goal 9:
Effective Use of Leisure

‘Actual means.  The nrobability level of .007 for the obtained F
ratio indicated that there was. at least one pair of means for which

significant differences were recorded.

‘The Scheffe test,(presented in TablehZG; showed that the mean for

) - : v ' ] o
‘teachers, 3.01, was significantly higher than the mean ' of 2,52 for .

, 'students. The associated brqbability level was .010.

Preferred means. WNo significant differences were found among

o

the preferred medn scores for parents, teachers and stude
ratio had an assoéciated probability of .117.

Analvysis of Variance Goal. 10: '
Octupational Sclection

Actual means. An examination of Table 27 showed the mean-scores

'fOr'parents','teachers and students -perceptions for Occupational
‘Selection as an actual'educational goal.

- The brobability,level of .104 for the obtalned F ratio disclosed

v
that there were no srgnlflcant dlfferences among the group s

-

perceptlons of.Occupatipnal Selecfion as?an actual educatidnal goal,

Lo

Preferred means. Tabbe 27 ‘showed that there was at 1east one

LR

palr of means for whlch SLgnlflcant differences were recorded as the

obtalned F ratlo had‘an associated probablllty of -.000. e
l

The Scheffe test revealed that significant dlfferences occurred

~

between the parents -mean of 4.53, and the 1qwer mean for teachers
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vof 4.20. The‘associatcd,probabilitj level was 014, |
Sinilarly,’at the f@OO‘probnbilityllcvel, signifitant_
differences wero obtained between the teachers' mean score.nf 4.20 and
the studcnts‘hhigher mean ef,&.éif
t.The hbmogeneity of var%ance chi square Value of 32778 andvthe
assoc1nted probablllty of OOO,Qrchaled that the yarianeev

correspondlng wmth each of the group s mean scores was not homogeneous.

Analysis of Varienee Goal 11:
Personal Health

Actual meansl ;Theiprbbebility le§e1 of .000 for the obtained F
ratio indicated that there'was{et-least”one pair of means for which
51%p1f1cent dlfferenees nere tecorded N | |

The Scheffe test showed that at the .OOl level of pro ility
the mean of 3.22 for parents_was 51gn1f1cantly:hlghe;,than the ‘mean of .
'12.73,for students. This information is presented in Table 28.

§ . .

L~

Preferred means. Further extmlnatlon of Table 28 showed that

the obtalned F ratio of 3.71 had an assoclated probablllty level of

"0 S. This indicated that for at least one pair of méans of ‘the three

g oups of respondents, SLgnlflcant dlfferences were re“orded

| " The Scheffe test revealed that at the 1,001 probablllty levelithe
, meen.score of 3,22vfor parents was 31gn1f1cantly higher than_the mean
"score ot 2.73 for students. |

It should be noted that the variances associated with these
preferred'goélxmeans were not homogeneous. The obtained value for the
. « - ' , ~ v 17 . ’ -\

homogeneity of variance chi square was 10.59 and,thé_aSsociated »

" ‘probability was . 005.
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* differences were reported.

. educational'goél.

. B 102

Analvsis of Variance Goal '12:
A o
Cultural Understanding

£

Actual means. -Thble 29 showed the obtained F ratio had a

pfobabiiity of .000. . This igdiéafed that there was at 1easp;one pair of
-means that cohtaihed‘signifiédnt differenceg.

| »Tﬁb”Scheffe tqgt shdwed that at the .000 érobébiii;y ieVel Lhe .
mean séore for.parents of 3.51 was significantly higher £han the
stuaénts‘ mean scére of 2.86. It was also fouﬁa that at the .002
probability level, .the ﬁean score for teacherS'of;3;39 was significantly
higher ﬁhdﬁ the studcpts' Meaﬁ score of 2.86.

| It should be noted Qhat‘the Qariances aésociated’witﬁ thesé
mééns wére not hqmogeﬂeoué. The homdgéneigy_bf'variancebcﬁi squarevhad

? & ' : :
a value of 6.12, and an associated probability of .047.

Preferred means. Table 29 showed that the obtained F ratio for

< . A
goal means had an associated probability of .292. This -revealed that

there were no significant differences in the mean perceptions of

respondents conderﬁiﬁg Cultural Understanding as}5 preferred

’LT:)%\A

Analysis of Variance Goal 13: T
Vocational Preparation

e

Actual means. The information presented in Tablg;Bﬁfshowed;

- ‘

that the obtained F ratio had an.associated probability of .006. This

indicated that there wasuat least one pair of means for which significant

. ' -
“The Scheffe~kes; diéélosed tha. at the,.Olb probability level,

the mean for parents,  3.13, was significantly'lower'than the mean for
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teachers, 3.

-~

were reporfed between the mean score of parents, 3.31, and the highct

mean of students, 3.66.

Preferred means.- The probabilityAlevel of .000 associatedﬂwith

the F ratio of 9.96 indicated that there were significant differences

<

between.at least one pair of means (seeuTable 30).

" The Scheffé multiple comparison of means test showed that at the

. 000 prohability level the mean score for teachers, 3.98, was
significantly lower'than the mean score for students of 4.51.

The variance assdciated with these preferred goal means was not

’7

homogeneous (’Ehe homogeneity of variance chi square - of 23. 23, had an

A

”assoc1ated prob}Bility of .000.

e o

F,AnalySis of Variadnce Goal 14:
Human Relations :

BN

Actualameans._ Table 31 gave a probability leve of .003 for

the obtained F ratio. This indicated that 31gn1f1cant differences Were

reported for at 1east one pair of means.

-lvThe Scheffe test disclosed that at the . 005 probability level

-the teachers' mean of 3.46 was Significantly higher than the students

[

. mean of 2.98. T ‘ ~ - BRI . o

significant differences were reported for parent, teacher-and student

Preferred means.’ Further examination of Table 3iﬂehowedvthat.no

mean preferences for ‘Human Relations as an .educational goal The"

obtained F ratio had an assoc1ated probability of 252

N

'_The_variance férntheSe preferred means was not homogeneous, -as
: T o . .

k - , R | _ 'ﬂﬁﬁﬁﬁ

"Simylarly, at the .031 probability level, significant differences . .

N
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the homogeneity of variaﬁFe chi Sqﬁqrc of 18.61, had a probgbility'of
. N B N . N . ! ‘ i . " .
. 000. ‘ ‘ |

1
kY

Analysis of Variance Goal ggﬁ
. Citizenship ' '

i

Actual rﬁéans.v‘u Table 32 revealed that the obtained F ratio had

an associated probability of .016. This indi¢ated a significant
difference berween at least one pair of means.

The Scheffe multiple comparison of means test showed‘thét at the

.023 level of probability,_thelmean for teachers of 3.33 was'significantiy
different from the-oBtajned mean for students of 2.91.

1 -

',,Prééérred means. The proabilityilgvel of .01l for the obtained

F ratio indicated that at least one pair of means were significantly -

diffqpent;
;4..v The Scheffe test showgd thaL fhe'ﬁarents"mean éf 4.&0 was

significaﬁtly'h}ghef than the stUdénts' Teaﬁ of A:ig,.at'thé 3038

‘probébility 1e§el (see Table .32). | | | :

o - .;.,

Analysis of Variance Goal 16: ' -
Family Responsibilities -

Actual meahs. ?he-informationbpresented in Table 33 showed that
the obtained F ratio had éqLaSSOCiaﬁed probabiiity“of’.OOO. ‘This‘éhowed'_
_thatvét least one'siénifibaﬁt difﬁérence‘wés obtained between the pdirs
- of meéns for the thféé grohpé. ‘ | | |
‘.'Ihe‘S;heffe tésﬁ shﬁwedvthat the parents' Meaa; 2.89,'w35‘ 

.fsign%ficantly higher than the‘stﬁdents'~mean,v2.00, at the .000

probabiiity‘level; R : \' . . - o o ///

Lo o Co
\§*Further examination revealed that the teacher's mean, 2.59, was



108
\\f\}

P
» - . ) i < aT j ' .
. i . L B : L , S . . . - A ; .. ‘
‘ \\af, ) . g o ) - - Hmyma Go°* um. mUHWMwMHm.m i

110" = £3111qvq03d 25 ~ o1avy g | €107 = AaTTIqeqeag. - 0z'y=omaey 4 © S

\\\\a;_ 601" -, . - €T . wI'v~ " egz0t €T 16"z 96 squspnag ‘g
L7820 ‘ €T ety B AN <8 sasysesy ‘7

066" 21  Jovy w8 21 PE1- - sauered 1

.axuﬂﬁw@cadu& “H. sdnoxn - uednN © A3TT1qeqOoag mm:ouo . ) uea
e . 3o sateg . . . : ; " 30 sared . [ S
[ SRy - 1809 poalajaig A Tv0H 1enjoy o N dnoan
) aﬂ:meNMUMo iGT TeoH oo . o
. STe0) pa11dJaid pue [eN3Idy JO @dueTaep JO SIsLTeuy a3jayog
R ” S ‘ . : o ge elqERL : ‘
.. ° |
o ’ - .



N ” s
= : .
. 3 . R - o , 0
: [
) - . L - - : -+ I9A3T T0° 3' JUEdTITUsIS q
1000" = %uﬂaﬂnmnowm ‘82721 = otaey 4 , . ooo.,u zuwmﬁnmmowmw‘ 68°1¢ = OHumm,m s
e a 000 €<z 127 q000° g .7 .00°z. 9€z © - sjuepnis g
109" €1 &t o . nooo. . et ﬂﬂmm.w 8 siayoeal: ‘g
oo DHOO. Nn.m 2 OH.Q - . ONH. | N..—.. - Ow.wa T I .qumuHﬁ.n..m,, .nMH
muwHHQnQOMm ,mmnouwh TGEN . B %uwﬁﬂawnoum . mawonu , cmmz.‘
: Jo sated’ wwww:um . Jo sated. - .
1809 Pa11dJ3ad 1809 Jenioy . i . N dnoay' .
mmauaaanawcommmz ATTwe g NQH Hmoo : . .
’ - STe09H kuummmum vcm ﬁm:uo< jo mucmaum> wo mam%ﬂmc< wwwm:om A
. T - o geoe1qer .
) ) ‘



i o ‘110

also 510n1f1cant1y 11gher than the studean mean, 2.00, at the .000

probablllty level. R ‘ , o r

Preferred means. Contlnued examination of Table 33 revealed
that for the preferred goal means of parents teachers and stddents, the
obtalned F ratio had an associated probability of OOO This 1nd1cated

Xy
that at. least one significant dlfference occurred betwecen the pa airs of
' =& e
. means for the three groups. '

The;Scheffe test further revealed that the mean for parents,
4.10, was 51°n1f1cant1y higher than the mean for teachers 3{46, at the
~.001 probabllity levelp -

Furthermore, the mean for teachers 3.46; was significantly .
lower than the mean for students 4.21, with an’associated probabilify -
'oﬂ . 000.

The varlanCL'assoc1ated with these preferred means was not ..

homooeneous The homogenelty of varlanee chi square was 11, 78 and the

assoc1ated probablllty was 003. : ' | ‘ R

Analysis of Variance Goal 17:
Consumer Awareness :

v

Actual means An examlnatlon of Table 34, revealed that the

obtalned F ratlo had a probablllty of 014 Thls 1nd1cated that at
'1east one 51°n1f1cant dlfferenee occurred between palrs o§ means of
the three groups

The . Scheffe multlple eomparlson ol means test showed that at
the 014 probablllty level the mean score of te. chers .3.01, was

81gn1f1eant1y higher than the ~mean score of students 2.56. &

-

Preferred means. In Table 34, the probability level of .729 ‘
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?

for the obtained F ratio showed that no significant differences occurred

"bétwcgn any pairs of means for the three groups.

' Ana1Vsis;of Variance Goal 183 o
.Social Conscience "“

-

‘Actual means. Table 35 showed that the obtainéd F ratio had'ah

associated probability of .029. This indicated that at least one
significant difference occurred between the pairs of means for the three

groups.’

.

However, the Scheffe test 'showed that at the .05 level of ;
. significance, none of the pairs of means were significantly different.

Tabié_35.showei that‘the mean score of parehts of 3;0%M%Q¢WJ,NMﬂ~~M'

students' ‘mean) 2.73, was gglyﬁgggnifféaﬁE/;t thé .058 probability level,
;Ciéss;édd‘Stanle (1970:372) suggested - that this situation occurs
“because the Scheffe mdltiple'compéris@n of means .test gives a

conservative estimate when cell sizes or variances are unequal.

i

-Prefer}ed_means. Further examination of Table 35 showed that the

obtained F ratio had an associated probability of .089. This, revealed
that no significégt differences were fo@pd between‘any of ‘the pairs of

means.for the three groups of respondents.

Summary. The information»contained'in Table 36 and Appendix c
presented a summéfy,bf the.significantrdifferenéeéfbetwéeh‘the obtained
means for paren;s,7teachers and stddents‘for both actual and- preferred .

goals, as determined byvthe Scheffe multiple comparison of means .test.

-An examination of Table 36 revealed that the obtained parents'
> Lo . b . o B .
[ . . e N R : : R :
mean was not significantly higher than the obtained teachers' mean
scores for ény og the 18 actual goal stétementshﬂ Furthermoré, tne

'
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Table 36 o o
Summary of the Signiticant Differences Between
the Mcans of Parents, Teachers and Students
’ of Both Actual and Preferred
~ Educational Goals
e b e e e e e e o e - _, | ,Prefetred
Pairs of Means Actual Goals : Goals
" Parents > Teachers - - - - _’//\ 10 11 16
. Py ‘ .\1“ :
Parents > Students 8 11 12 16 N 3 7 15
Teachers > Parents 1 2.3 6 13 .= - -
Teachers > Students = = 2 3 5 6 12 L 3 8 -
14 15 16 17 :\\\
Students > Parents 1 13 - - - . - - -
N Students: > Teachers . fif - - - - 10 13 16

obtained parent means-were enly 81gn1f1cantly hloher than the obtalned
teacher means for‘three of the preferred educational geals These three
geals were: Occupataonal Selection, Personal Health and Famlly
ReSponSlbllltleS |

On the other hand, the parents mean score was significantly -
hlgher than ‘the students . mean scorejfor four of the aetnal educational,
goals. - These 'goals were:’CuituraI-Appreciation; Personai-health’
Cultural Undérséanéiﬂg and Family‘ReSpanibiiities. ‘Further examination
revealed that the parents' means were SLgnlflcantly hlgher than the’
students means for only three of the preferred educational goals.
- These three goals were: Presetvatlon ofs the Env1ronment Character

: Development and Cltlzenshlp

VR ata
N, ﬁ%? )
J . i 4 .
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Table 36 revealed that the mean score for tcachers was

.significantly higher than the mean sgg;e«for’ﬁi}ents for five of the

wactualweducatioﬁal'gééis:- These five actual educational goals were:
Communication, Rationality, Preservation of the(Environment,_Self‘
Actualization and Vocational Preparation. Also, the information ‘ ‘

presented in. Table 36 showed that the mean score for teachers was not

s

significantly higher than the mean score for parents for any of the

18 preferred educational goals.
It was found that the mean scores of teachers were significantly

~higher than the mean scores. of students for nine, or 50 per cent, of
the actual educational goals. These goals included: Rationality,
-Preservation of the Environment, Adaptability, Self,Aétualization;

‘

Cultural Understandiﬁg,.Human Relations, Citizenship, Family
Responsibilities and Consumer Awarepess. However, an-examipation of the
mean scores for preferred educational goals revealed that the mean. score

of teéachers was only signi¥icantly higher than the mean score of

vstudents for two of”the'preferred\educational goals, - These two goals

°
Lu

wefe:ﬁPresefvation of the Envifqgment and Culturél Appreciatiqn.

_An examination of Table 36'disclos¢d that sﬁuden;s'~mean scores
‘were SignifiCantly higher than pareﬁtsi mean scores for two.bf the
vactual.educaﬁionél goals. These two-gdals‘were CommuﬁiCation aﬁd
‘Vocational Preparatign;'1Furthermore, tHe mean score'of:studénts'was‘
" not sigﬁifiqantly highér.than tﬁe mean score of parents for any‘of ;hg'-
preferfed educationaljgbais;

Finally, Table 36 revealed that the mean scofé:fof students was
not significantly higher than the'mean score for teachers .for any of

the actual educational goals. On the other hand, the m§an/sc0re,ofx‘

.
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students was significantly higher than the mean score of teachers for

only three of the prcferred educational goals. These’three preferredL7

educational goals were Occupational Sclection, Vocational Preparation

and Family Responsibilities.
CHAPTER SUMMARY

This chapter examined intra-group comparisons of responses
concerning both'actualgand preferred educétional goals. The findings»
disclosed that there was a high degree of consensus between parents,‘

0<A .

teachers and stﬁdents concerning the. actual educational goals that were
given high”priority and low priority in the educational program
presented in the school. |

Fnrthermore;bparents, teachers and stndents elso displayed a
high degree of consensus concerning‘the~preferred educationel goals to

which they attributed highest 1mportance.

. On the other hand the three- groups of respondents showed little

agreement concerning the preferred educational goals to which they

attributed least importance.
The analyses of variance procedureS'employed.in this study

showed that there were significant differences betWeen the pairs of ‘
. . 9 . . C_
means for at least two groups of respondents for all of the . actual

educational goals with the exceptions of Lifelong Commitment to

-Education, haracter Development and. Occupational Selection.

Furthermore the Scheffe multiple'comparison of-means test
showed that 51gn1ficant differences were found between the pairs of
means, for at least two groups of respondents, for 11 of the preferred

educational goals, The seven preferred goals for which no. significant

~
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Chapter 5

Y
‘.r

" RESEARCH FINDINGS: INTER-GROUP cm ARISONS OF _
ACTUAL AND PREFERRED EDUCATIONA “G?ALS

£

omparisons of

%

This.chapter deals primarily with.inrerfgroop.
actuaiband oreferred educational goals The first 'section examlnes the N
SLgnlflcant dlfferences reported within each separate‘group concerning
the mean pereeptions_of.actual and.preferred educational goals.v Included
in.this section is an evamination of the obtained discrepancies‘between
thevnean pereeotions of éctoel,and.oreferred goals fov/eacn gfoup,
Also,‘this secrion exeminesbthe conparetive discrepancylrankings between

- the three éroops.. |
N The second section of this ehapter deals with the correlaoioné.
.Correlatlon coeff1c1ents are e#amlned for the varlables 1nc1uded 1n the'
personal detavsheets, as outlined in,Cbapter 1,‘and the mednfpeﬁceptions
of actual and preferred edoeetional goale, for each group of
feepondents. , - i -

DIFFERENCES BETWEEN ACTUAL AND.
PREFERRED EDUGCATIONAL GOALS

Comperison of Parents' Actual and v )
nPreferred Mean Responses ‘ : -

The information pree fed in Table 37 showed significent

differences between the mea ¥

SN . . |
,scbresyfor actual and preferred,
o <

.%Sucatlonal
y 2

goals for parent respondents f%jnas found that for all of the‘m8 goals,
51gn1f1cant dlfferences were obtalned at ‘the:. I'l probablllty level

.between thé parents mean score for the actgal ed%(J;g By ‘ - and

118
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Table 37 '

Significant Differences Between Actual and
Preferred Goals of Parent Respondents

. , Actual‘ Preferred. _ ‘
A993;<S%?F§ments Mean Mean t -Probability
1. Communication 354 41600 -9.15% - 0.00%
2. Rationality | A 3.66 4.54 3 -8, 34* o.boa
_ & - s
3. Preserve Environment 3.45 ¢ 74.50 - . -8.91%* 0.002
.. vLifelgng.Education 2,57 .. 446 -16.26x - 0.00% )
5. Adépcabi11t§ ' . 2.94 - : 446 -13.37% | o.ooa>_¥.
6. Self Actualization  2.81  4.63 15 01 _' 0.00%
7. Character Development‘ 2.53 - 4,46 ;1é;39# O;Qoa
8. Cultural Appreciation 3.37 4.16  -6.74 0.00% .
9. Effective Q@é‘of Leisure 2.76 4.25 .-11.63 0.00°
| 10. Occupational Selection  3.05 C4s3 elilser 0.00%
:li.tPeréonal Health ' ’. 43.22 o 4,36 -9. 54% ‘0.00a hf@ﬁﬁﬁ
12,,Curcura1 Underscanding:f_ 3.51 4.34 0 -7.60% 0.002 |
13. Vocational P;eparatibn ‘, 3.31 s 4.26 =7.16 . 0.002
*14. Human Relations o ‘3.22. 4,45 -10.57% 0.002
ié.vCitizenéhip | ‘6: 313 440 -10.49%  0.00%
16; Family-Responsiéi1itie§¢€ 2.89 .. 4.10 -9.30 0.002 "
17. Consumer Awareness 2,66 4.35 - -13.17% 0.002
18. géc;a1.con§ciénce 3 »_ 3!04 4032 -11.15% Q 0.00%
N = 134
* Welch t prime adJustment of t- test for unequal ~Ariances. .

‘a Significant at .0l level v
@ (Spgarman Rank Order Coefficient of Correlation .162, not significant
§. at .05 probability level). : :




their me score for the same preferred educational goal..

Furdermore, for every goal the parents' mean score for the

preferred edudational goal was significantly higher than their mean

¢

score. for the same actual goal. This can be seen in Figure 5 which

~presentedva profile of the parents' mean scores for both actual and A

' ’ . o . - i '-u-/
preferred educational goals. ' h : ’

Finally% Table 37 showed.fhat'the.Spearmen Rank'OrdetFCoeffici%@E
of Correletion, .162, for the“raﬁk order‘of the means- for actualweﬁd ¥
preferred edﬁcational-goels was‘not signifieaﬁt et.the .OS,ytwo—tailed
level of’pfobaﬁili’r_ Ihatﬁis;_no significanf relationship was feﬁhd
between parents’ m:jg scores for both aceualiand‘pfeferred,educaE£Cnel}
goals, “ | |
Discrepancy Analysis-fo; farents'b

Mean Scores of Actual and . ‘ S ‘ - o e
Preferred Educational Goals o

< The term discrepancy refers to the absolute value of the

the dctual educational

: difference between the obtained mean score for

“\

. o ‘ , . » ) .
goal and the obtained mean score for the preferred educational goal. An

examination ef Figure S'ehowed thaﬁ‘in-every case the breferred goai
‘mean wes‘ﬁigher than the.accuallgoal mean for parent respondents.

An exemination ef‘Table'§8 revealed that”in deSCendiﬁg'order of
priority, parents coﬁsidered tﬁe.felldwing feur edeeatienel goals--
eOnteiﬁed’the higﬁes;.discrepancies: Lifeloﬁg.Commitmeﬁth;p‘EEUeatioe,

ZSelf Actualizafion,‘cdnsumer Awereness~and Cherecter Development.

7

On the other hand, in order of priority, parents considered the

four educational goals that contained the smallest discrepancies were:

Culﬁufﬁl Appreciation; Cultural Understandihg, Rationalicy and Vocational

-~ Preparation. E : : I
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. t . ce ‘
o S ‘Table 38 % '
‘2 Discrepancy Aﬁalysis of Actual and Preferred
Goals of Parent Respondents-
A | |
Actual Preferred - : Discreparcy
"Mean - Mean - Discrepancy® ' Rank
1. Communication 3.55 4,61 1,06 13
" 2. Ratiomality = - 3.66 k.54 . .88 : 16
) . 4(‘1" ) - >} ) . ) . .
3. Preserve Environment % 3.45 - 4,50 - - 1.05 ‘ 14
. 4. Lifelong Education .57.‘ ‘ 4,46 ‘ 1
. . ) : * ) . ) o
5. Adaptability ‘ C2.94 4:&6 A SE . 5
» ’ . S . ’ 4
6. Self. Actualization 2.81 - . 4.63 1.82 ' 2
7. Character Development 2.93 ._ 4,46 - 1.53 ¢ -‘.‘ 4
. v . " . '
© 8. Cultural Appreciation  3.37 ~ 4.16 79 18
9. Efféctive Use of Leisure 2.76 4.5 . 1.49 v v 6
- 10. Occupational Selection  3.05 4.53 1.48 7
11, Personal'Health ' 3.22 = 4.36 114 12
12. Cultural Understanding 3.51 4.34 e B 17
’13.lVocationa14Preparétion 3.31 4.26 h .95 ) 15
14. Human Relations | 3.22 4T L2300 10
15. Citizenship . \3.13 4,400 L2709
16. Family Responsibilities 2.89 ~ 4.1 L21 ~ - 11
17. Consumer -Awareness 2.66 l». 4.35 1.69 3
'18. Social Conscience A;<3.04 4,32 1.28 N 8
N= 136 N R

*'Diécrépangy =| Preferred Mean - Actual Mean
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_both actual and preferred educational goalé.

' 123

‘Comparison of Tedchers' Actual and . .

Preferred Mean Regponses

" The information presented in{Table 39 shows that with the

exception of one goal, Vocational Preparation, the teachers' preferred

mean score was significantly higher than their actual mean'score'for all

 of the goal statements. Statlstlcal 51gn1f1cance was obbémned at the

.01 probablllty 1evel ?or all of the goals except Vocatlonal Preparatlon.
/

The teachers' obtalnedﬁectual mean score for Vocat;onal
Preparation was 3.80 and their preferred mean score was 3.98, and these

means were notcsignifigantly different. The two-tailed probability for
these two means was .35. ' - L ' .
Figﬂre 6 presented a profile of-the teachers' mean scores for

Flnally, Table 39 showed that the Spearman ‘Rank Order Coeff1c1ent

of Correlatidn was calculated-to be .429'for the rank order of the-means

£6r actual and preferred educational goals, K and was significant. at the.

. [ . -
~ . N . . ) oo /

Pu

.05»1eve1'of prObability. fThis'indicated'that a significant relation%hip'

was found between the teachers' mehn score for actual.educational goals

C » . h T ) - .
and their mean score for preferred-educational goals. -
. . L. Ve . 3 N )
5

. ) i » o y S

Discrepancy Analysis for Té%bﬁbrs‘

Mean Perceptions of Actuaﬂ,'ndq "

‘Preferred Educational Goal® ¥ ) o o

v

~Table 40 showed that in order of prlorlty, teachers coosidered

that the follow1ng fou?Eeducatlonal goals contalned the hlghest

re and Consumer.Awareness.

In cont"&%- to'the'above findings,tin order of priority, the

2



Table 39

. Significant Differences Between Actual and
Preferred Goals of Teacher Respondents

B

124.

Actua%f

Preferred

at

.05 probablllty level).

C&él~$tétcmeﬁts . 'Mean Mean t "Prqbability _
1., Communicatién u , | 3.94 4.73 -6. 44 0.00%
2. Rationality o1 4,68  -5.56 0.002
3. fréseg;é‘Enyironment | ;3.67 4;54 -6.38% Jgooa
4. Lifelong Education 2.67 4.56  -12.82% 0.002
5. Adaptability - o 3;38 ' 4,46 -7.38% 0.00% *
6. Self Actualization ~ - 3.35.  4.52  ~7.29% 0.002
7. Character DevelopméﬁE: A':“é.li 4.28 —6{43’ / 0.002
CulturélvApprec1at10n ’ 3.21 .4;43j -8.24% o!ooa
9. Effective Useagf Leisure  +3.01 4.37 - -7.24% 0.00%
102 Occupational Selection 3.43 420 -4.31 0002
ll.,Personél,Health ‘ 13.09 4.00 '-5,12_ 0.002
- 12. Cultural Understanding .";3.39» 4.48 . -7.22%" 0.00%
13.:§ocationél Preparatioh ‘ﬁ 3.8O 3:§8U “ -.93% .35
14, Human-Relations R .46 448 -6.85% 0.00%
15.,ciJ;zeﬁship S 3.33 4.38  -6.73% 0.002
'16. Family Responsibilities 2.59 3.46 ,_4.35* 0.003
<i7. Consuﬁef A;areneés o ‘3.01 v4.26 =7.42% . 0.002
18. Social Conscience " 3501 4.4k 874 - 0,002
N = 82{;' _‘ 1 Af
* Welch t prime'adjustment 6f_t—té§t’for unequal variance.
a Significant at .01 level : é o
(Spearman Rank Order Coeff1c1ent of Correlatlon .429, was . ignificant
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o ,i . Table 40
R S

Discrépancy Analysis of Actual and Preferred
Goals of Teacher Respondents ‘

_ ; L .'Actual Preferred - S Discrebancy
Goal Statements - Mean . . Mean Discrepancy® : ;Rank

;1..:Commdﬁication;"  3;94" .i4.73 79 o | 15.
C2. 'Ra£i§ﬁality ' : . g 4,61 o »4;63‘( ‘ 67 - 17 -
;3;'.Presefve Envifonment 367 4.5 .87 1
' 4.: Lifelong Educéciqn S 2.67 ¢ . 4.56 1.89 | o1
v5.’ Adéptabi1ity o 338 .4.46.' - 1.08 9

6.  seif AQtualization‘  f3.35 4,52 117 6

7. Cﬁaracééf Dévelépmg%f w»3;17 ;“'4;28~\..>‘ 1;11 : 7‘
(8. Culté§a1 Appréciation' ‘321 443 22 s

9. .Effective Use:of LeisﬁyézépOl :4.37  t 1.36 T 3
;'10, Occup;tibnai‘Seléétyonf‘ 3.43 f.a.zo;, B - A 16

11. Personal Héaith ; f"f 3,09 - .4q§g{ 91 12
;12.{?41t§r;1 Undetstgndiﬁg 3.39; }.154.48 - 1.09 R

‘ 13,1?oca£iona1 P;eparaﬁioﬁ ,1, éi.‘} ‘3;98 .17 . 18

14 Hum5n7Re1a§iqps o 3.45‘; R -"'1.02 ' | 11
15, Citizemship = - . - 3.33 o 438 S nos 10
1 ié."Faaily'Resﬁdnsibilitiesf{2.59:.L | 3.46 ~5' E .87 13

17; Cbn#umér,&wargness;:_;.“ 3;01-\ {_‘4.26~: ; ki.ZS,», ; o 4
18, sbcialchnsCieﬁEe,L9_3. <3?o£‘:;: N N "  £1'; o

‘N = 82

- # Discrepancy.=|Preferred Medn - Actual Mean | .

. . 5 . R .
3 PR L
¢ ' .
. b . . >
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smallest discrepancies were: Vocational Preparation, Rationality,
Occupational Selection and Communication. '

"Comparison oﬁ Students ‘Actual =
and Preieﬁred Mean Responses

R Al

1 f;An'exaanation of Iable ai‘showed theISignificantidifferences
between‘the_actual and preferred edneétional goals fqrAstddent -
respondents. |

The,findings diselosed that for all of the 18 educational gdais;
“the students’ mean score'ﬁor preferred’educationel éeals was signifieantly
higher‘than the® mean score for the actuelheddeetionai goals.
Signifieant differences were dbtained.at‘the }Ql ieveI of:nrohabiiity.
This information‘is elso presented in Figure 7 which-provides a profile'
of the students' meen scores for both actual and preferred educational

§
goals.

-

“

Finally, Table 41 showed the Spearman Rank Order Coeff1c1ent of
Cdrrelation,i.SSZQ for the rank order of the means for actual and
preferred educatienal goals was significant at the .01 level of
probdbility, This 1ndicated that a significant relationship existed
‘between~the.studentsi mean score for the actual educational goals‘and
their mean SCOre.forvpreferred educational goals.

Discrepaney Analysis- for Students'
Mean .Perceptions of Actual and

‘ .Preferred Educational Goals

An analy51s of the data presented in Table 42 for student»
‘responses revealed that, in order of'pribritx; the four highest
discrepancies were ¢ontained in the following,edpcationai goalsf Femily
Responsihilities,.Preservation pftthe Envirenment, Cbnsumer Awareness

ivand,Self'ActuaiiZationi
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Table 41

Significant Differences Betwcen Actual and
Preferred. Goals of Student Respondents

!

: , Ac;ual " Preferred » :
Goal Statements ’ Mean, = - Mean . t _Probability‘
1. Communication 3,92 | 4,53 -7.58% 0.00%
2.'. Re‘xt;ionalv_ity_ - o ‘3.64 ‘_ o '4.23 T-11.01% _ 0.00"3’
3. Preserve Envirdnment. ' 2.88 . 4.64  -17.22% ‘ﬁ 0.002
4 li%%longfﬁéﬁcapioﬁ o 2,67 3.92 -11.58% 0.002
5. 'Adaﬁgability é,_' f 2.91 4. b4 —15.72* :, - 0.00%
i 6.:}se1f55ccuaii;§§i§n 286 4.4 ~16.60% 0.003
7. Chaﬂéiter Deve lopment 2.95 414 -11.23% 0.0023
8.;_Cultura1 App;éciagion 2,93, 4.li 1-10.95* 0_._00a
9. -Effective ﬁse_of Leisu%e“ 2,52 . 4.10 ~-13.93% | O;OOa
10,-o¢cupgcion51 Selection ~  3.21 4,61' -14.70% . . 0.002
11;vPersona1 Health -  ‘ 2,73 C 417 -14.05*7
12. ‘Cultural Understanding 2,86 : 4.46 -16.88%
13. Vocatiéhéljffepératibh ‘ v'3;66 . _ 4;51 >;8.55*'
'14;‘Huﬁ§n Relations 2,98 4057 -17.82% }
- 15;‘Cifize3;h£p o 291 414 12.18% o.'oova
» 16. .Family Responsiﬁilifiéé vz.dO j ' 4.21»A‘fZl.$8 | .OLOOa
:  17.<Consuméf Awaréness ._ ‘2;56, 4,30 -18.27% 0.00a
‘18.>S§ciai Conscience : S2.73 0 421 '415.67* ; | 0,00éu

=23

* Welsh t prime adJustmenr of t ~test’ for unequal variances

a Significant at ,01 level . : o y
(Spearman Rank Order Coefflclent oé Correlatlon 552, significaﬁt at
.01 probablllty level) . = R ‘
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Co ’ Table 42 L -
Discrepancy: Analysis of Actual and Preferred .

Goals:of Student Respondents
i .
/-

. . Actual Preferred o Discrepancy -

Goal Statements . Mean = Mean Discrepancy* Rank
1. Communication 502 453 .61 18
2. Ratiomdlity 3. 64 4. 53 - .89 16
3. Preserve Environment . 2,88 Ab4.64:' 1,7@' ' 2
4, ﬁifélonngducation 2.67  : 3.92v 1.25 o .12
s, :Adaptability‘ - 2.91 4. 44 ,:‘ 1.53 | 8’
6. Self Actualization é.ssf»  4.48 ez \,';%;4
'7: Charac?ef Development 2.95 4,14 . ,1.19.‘?/‘ = %14
8. Cult@fal A@préciaﬁion‘ 2.93- ' 4,11 | - 1.18 | »}7 '_15
9. Effeétivé Use of Léisu:e 2.52 . 4.10 - 1.58 7
.lO.'Oécupétional Selection ~ 3.21 ’ 4;61 l '1{40- o 11

11. Personal Health’ : 2.73 . 4.17 __21;44 | 10
12. cq1§ura1 Underétahdiﬁg'v 2.86 ; 4;46_‘ .61 -~ - s
13. Vocational'Preparatiéh:‘ 3.66" . '4.51 : ;85v . BERY,
14, Human Relations 2,98  4.57 159 6
15. Citizenship. 291 414 123,13
16., Family Re5ponsibiiigies 42.00 S4.21 2,21 ) “ 1
17. Consﬁﬁer'Awateness h*‘J52:56 ) 4,30 - - 1.75 : -3
18. Social Comsciemce .  2.73 . 4.21 S 1.48 9

CN= 236

: *‘Disprepancyz=_Preferred Mean -"Actual Meanl
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Alternatively, stud ts percelved that the four educatlonal
goals that contained the smallest dlscrepan01es were: Communication,

Vocational Preparation, Rationality and Cultural Appreciation.

\

INTRA-GROUP COMPARISONS OF -
DISCREPANCY RANKINGS

Figure 8 presents a comparison of the discrepancy rankings of

the 18 educational goals.for each of the three groups of reSpondents.

Educational Goals and Highest
'Discrepancies :

‘A amlnatlon of Flgure 8 revealed that there was falrlj low
agreement between the three groups concernlng the educational goals that
1ncorporate the hlghest disorenancies; Only one educatlonallgoal,
Consumer Awareness, was incldded amongst the four'highest discregancy
rankings of:all three groups of respondents. lt isvinportant to note
that both parents and teachers percelved3the educational.goal,
Lifelong’Comnitment tc Education,:tofoontain the highest discrepancy
_anong all or the goal statements. Alternatively,lstudents only ranked
Lifelong Coﬁmitment'to Education as number twelve_in‘drder of
.discrepancy. Furthermore, §elf Actualizatlonnwas ineluded amongst the
.four:highest'discrepancies for both student-and parent gmoups.

Further analysas revealed that there were flve remalnlng
educatlonal goals that were 1nc1uded ‘among ‘the four hlghest dlscrepanc1es
by one: group of respondents only These eoucational goals included:

. Character Develbpment, Effeotive Use of leisure,véocial Consoience and
' Preservation:of the Environﬁent[
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Educational Goals and Lowest
Discrepancies J

Thenanformatlon presented in Flgure 8 showed that there was
relatlvely greater agreement between the three groups concernlng the
goals that contained the lowest discrepancy‘ratings‘compared with
perceptions of the goals that‘contained the highest discrepancles.

Two educational goals, Rationality and Vocatlonal Preparatlon,

‘ O
were lncluded amongst the four lowest goal dI ‘crepancies by all three
&

, groups of reSpondents.

Both teachers and. students determined that the dlfference

4
between the actual and preferred mean score for the educatlonal goal,

Communlcatlon, was amongst the-four smallest goal discrepancies.

Also, parents ranked Communication thirteenth in order of
o B - Q2 2

} LA
discrepancy. M
7.

Slmllarly,vparents and students included Cultural Apprec1at10n
amongst the four lowest goal dlscrepanc1es bnt contrasted to this;
teachers ranked Cultural Appreciation“as-the fifth highest discrepancy.

Finally, two remaining educational goals that were 1nc1uded
amongst the four lowest dlscrepancles by only one group of respondents

were_Cultural_Understandlng and Occupatlonal Selection.

CORRELATION ANALYSES BETWEEN PERSONAL
"VARTABLES AND ACTUAL AND PREFERRED
EDUCATIONAL GOALS

The 1nformat10n presented in Chapter 3 dlscussed in detalﬁ the
personal characterlstlcs of each group of respondents. : This sectlon of »
‘the ana1y51s focused’upon an examination of the relatlonshlp between

these personal-varlables and'the respondents' perceptions ot/educationalff

¢ .

goals.,




‘ 134

Pearson product moment correlation coefficients were calculated

.fof the continuous .personal gériables'and'the‘responses.tofthe 18 goal

. o R . . |
statements. These continuous personal variables included: Income, *

[}

‘Family Size, Age, Typeof Formal Education, Years of Teacher Training
: : ' ' . : ' S

. A . - &

“and Years of Teaching Experience.

Alternatively, for the dichotomous variables and correlation with
the educatioﬁalvgoals, biserial correlatidn coefficients were calculated.
Some of tHe dichotomies were artificial, and established for the purpose

‘of ah%lyéis.

'¥§~The peerﬁal variables that weré regarded'as dichotomous
inciuééa::Sex, Méfital Status, Knowledge'of_School A;tivities and
Pfdgrams; Empioy@ent Staﬁus,‘PreQidus Teaching Experience iﬁ.a Public
’fSCho&l, Majérity-qf Time Alloéatéd‘to‘Teéching or Administratipn; and
Tybe of School’Pfogrém Undertakén. Some of these vafiaBlgs appiy tQ‘

only one -group of respondents.

Correlation Analyses for Parent _ - -

Respondents
J

e
~—

Aptual educational goals. The information presented in Table 43

showed the relationships betweensparents' personal variables and their

perceptions of actual educational goals.

: An.exéminationfof Table 43 revealed,tﬁég\zi;¥JE;> significaht'

relaticnships were found between tie parents' personal variables and

their perceptions of the actual educational goals.l_No significant
relatiofiships were found to‘exist between parents' perceptions of -
aétual'educational-goals and‘the'folldwing_variables; Income, Family

. . . . . o

e

‘Size, and Knowledge of School Program and Activities.
Alternatively, the séx"of parents was - found to be significgntly
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related to their perceptions of two educational goals: Human Relations
. . M ) | .’

. (r = .29), and Consumer Awarencss (r = .24). .Similarly, a significant

relationship'was found to exist between the age of_parents'and their
) A

perception of Social Conscience as an actual educational goal (r = .19).

Also, parents' marital status was found to be 51gn1f1cant1y related to--

~

" their perceptlons of two actual educatlonal goals: Character Development

\r = .46), and ggmlly ReSpOHSlbllltleS (r = 02) Furthernore, the
type of formal education recelved by: parents was found‘to be
significantly related to thelr‘perceptlon of Famlly Respon51bt11ty as an
actual educatlonal goal (r = - 21)

Slmllarly, the employment‘stdtus of harents was'foond to he

significantly related to their perceptions of Character Development as

an-actual educational goal (r = .27).

Finally, a significant relatyonship was found to exist between

the parentsJ perception of SocialAConscience aS'an actual educational'
V7

goal and whether or not they had previdusly taught in a public school
Him

..Q

Preferred educational goals. Table 44 showed the relationship

between bérentS‘ personal characteristics and their perceptions of
preferred ed tional goals.
- Ver, w significant relationships.were fdund to exist between

parents"personal characteristics and the'imoortance they assigned to

- preferred eddbetionei goals. o . S

' e igs . L e, . o
T\ No significant relatlonehlps were fowpd to exist' between parents

S

s ¢ . o . L ’
preference for educational goals and the six following personal °

variahles: Sen;‘Age, Marital Status, KnoWledge of School Program and.

"Activities, Employment Status, -and Previous Teaching Experience in a
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fﬁﬁbficfSchool.
| On the bther hand, some SLgnlflcant relatlonshlps were obtalned

between parents prefeéences for educatlonal goals, and personal varlables

,\\\ijeh as Income, Famlly Slze, and Type of Formal Educatlon Recelved.
farents' family size was found to be signfficawtly'related to
A their preferences for three educational goals: Communication fr’= .21),
Lifelong Cqmmitment.to Education (r = ;18) and Vocational Preparation
v(rr= .19).

Slmllarly, the type of formal educatlon recelved by parents was

V'

found to be 51gn1f1cantly related to. thelr preferences for two -

educational goals: Rationality (r, 18) and Adaptablltly (r = .22).
x) »v- . '5
Finally,\the income 1eve1 of parents was/ found to be

'significantly]related to their perceptions oflﬁitizenship as a
preferred educational goal (r = ,18).

Correlation Analysesbfor Teacher
Respondents

. Actual educatdonal goals,‘ fhe obtained correlation coefficient *
»vbetwg;g,the teachers' pereonal Variabies and»their perceptions of adtual
educational goals are presented'fn Table-45.
No significant’relationshipe were found.béégeen tHe teaeherS'
perceptions of actualleducationaifgoaléland the‘three pereonaL;variables,

Family Size, Knohledge OfJSChOOI Program,ﬂf;t:Employment Status. o vwf,1b3%

Alternatlvely, 31gn1f1cant relatléhshlps were found between the“wé“f;

-.0.

level of teachers' blncome and’thelr perceptionsfof,twovaptual edugationa};°

S

goals: Adaptability (r = -.24) and Occupational Selection (x =i

Also, "the teachers' marltal status was found to be 51gn1f1cant1y:ré1ated

~
o

to their perceptions of two actual;educat;onaljgoéls; These %5315 were' M“gﬂ
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ChBracter Development (r = .40} .and Citizenship (r = .33). .
Similarly, the number of years of teacher trainingfwas%found to

s
¢

be‘significantly related to their'perception'of Lifelong,Commitmentxtc
i S L\ . v . : : .
Education as an actual'educational goal (r = .38). Also, a significant

relationship wasfﬂbund to exist between the teachers' sex and ‘their

T e . -3 o , e, g

perceptions 0f two actual educational gdals: Occupational Selection
o . ’ ’ . - ’ " - . *

Kr'¥‘.32),\and Cdnsumer Awareness (r’ = .36).

A

; Further examination of Table.45 disclosed that a significant
# relationship was’obtained,between the number of years teaching

experience teacher respondents had acquired,, and thgir perceptions.of

s

two actualveducational'goals{; These two goals were: Rationality (r =

.26) and'Lifelong'CommitmentAto Education (r = ,28).. Also,’the amount

of time teachers' allocated to teaching and administration, was found to

: e . o , o T ; B A
be associated with their perception of Rationality as an ‘actual’ L

educatlonal goal (r = |43) : Furthermcre,.aisignificant relationship >

was - obtalned for teacher perceptlons of Llfelong Commltment to- Educatlon

as an actual educatronal'goal, and the Year's of Teacher Training
~undertaken by‘teacherSv(r = ,38). B ,.. v o 'Ar_'j' ),~'
Lastly, teaéhers Age was found to be- correlated w1th thelr

4

perceptlon of the actual educatlonal goal Ratlonallty (r = 22)

Preferred educational goals. fTable'46 presents a suﬁmary-of'the

rElatidnship-between teachers"personal variables and their perceptions

-of preferred‘educational,gcals

*

.

The flndlngs dlsclosed that the followrng flve personal varlables

.

were not signifidantly related to teachersv preferences for educatlonal

, ,
goals: Age; Inco%e Famrly SlZe, Years of Teachlng Experlence and’

L

Knowledge @f School Program and Act1v1t1es

' r

R

-~

N
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~Alternatively, some significant relationships were fouzgy

FirStly, a significant-relationshipfwas found between the marital statusl
of t®¥chers and-their‘preferences for‘two educational goals: Personald
vHealth_(r - .33) and Consumer Awareness ér = .34).

Secondly, the Time Teachers Allocated to Teaching or
Administration was found to be signifioantly related to their
preference for Effective Use of Leisure (r - —.43)vas an edocational

.goal. In addition, the number.of years of training:teachers had obtained

~was significantly related to their preference for ﬁffectiye Use ofb :
Leisure as anfedocationai goal (r = .30). Also, the teachers' sex was
significantly related to EffeotiveiUse of Leisure as:a oreferred
educationalAgoai (r = .30).

Finaily, one other significant relationship was ohtained betneen
Employment Status and Effective Uee'of Leisure (r = -.28) as a preferred

%'ﬁpcational goal.

(8]
s
A
B

)

Correlatlon Analyses for Student. ' : ffg

coefficients

Actual educational goals. The obtained'correlatio”

i 45 . . . L ) N \
for.students' personal variables and the actual educational goals are

provided in Table 47.

No siénificant relationships were obtained betneen the students'
perceptlone of actual educat10na1 goals .and one of the personai
variables, ‘Knowledge of School Program and Actlnltles

On the other hand, it wae found that.the age‘of‘students was
signifdcantly related to their-perceptions of seven actual educatronal

~goals. ' The correiationévbetWeen the‘respondents'v nge and their actual
-educationalqgoals can be summarized as follows; Adaptahility (r =,-{I8),

—
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yW,

véelf Aétualizétibn (r = -.22), Cultural Anpreciation (r = .01),‘
dccupationéi Selectinn (r =:-;18), Personal Health (r = -.16), Human "
. o R
* Relations (r = -.15) and Family Rééponsibilities (f é,-,22). o
The emplnymenﬁ étatus of nné.sEn ‘,"s.parengs,‘waénfoundAgo be

e "

. : 2 - : )
significantly related to faur #&tual educational goals: Lifelong

/

-

Commitment to Education (£ = —;}9), ahltural Understanding (r ='—.21):
Vocntional ?reparation (r ﬁ'}.iZ) and anily Responsibilities (r 7/{23);
Al;o, the.type of school program undertaken by students, 'was found to bé
gignifieantlyrelnted'tn thfee educational goals:_Lifelong Commitment‘
to Edutation-(r,=.21)2§§%Enpatipnal Selection-(r = .ZZ)Innd.Famil§'
Re‘sponsibilitie‘s' (r - 18).. o |
Infaddigion, the sex of students was- found to be significnntly
related to tneir perceptinn Sf-Prenernation of the Environment as an
_antual educational goéi (r = .20). Similarly; a Significant'felatiOnship
was obtained’between_the Income.(nf thé parent) of studenté and the
importance‘they attached to-Family Reéponsibilities as an actual
educational goalv(r_é;t16) and also ghe Mériﬁal.Status of the student's
parents nnd Occupatipnal SélectionAas an educational gnai (r = ;22).,
| Lastly, a‘fufther'significnnt relationshin'was found_betweenithe
students'iFamily Size and their percept%?ns:df hnn‘actual educational'
goalsy Self‘Actualizntion (r’=..15)‘anquffective Usé nf Leisure (r =

Ly

L14), D -

Preferred educational goﬁis.)}The information presentednin

—_—

g " —

¢

Table 48 shnwed'the.correlation‘coefficients obtained between the
stndent;' pérsonal variables and their preferred.educationéi goais[

No signif;cénp relationshins wefe ;obtained'Between the'
students' prefefenneg for educatinnnl goals.énn thé personal.nariénles?
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v

Marital Status andAEmployment‘Statué of students' pafents.
: . Y o

On the other hand,_some significanp.relatioﬁshipé‘were obggmned.-v
Firsgly, it wa;‘féﬁnd that’the sex oé students was significantly related
to their}preférences for six educational go&ls: Communicapion (r = .22),
Adaptabilityv(r =';19);vCultura1 Appreciatioﬁ (r = .25)3*?u1tufa1
Undéfstanding (r = .20), Human Relations.(r = ,31) aﬁd Citizenship
(r = .19). The age of student respondénts wés found to be signifiéantly .
‘related to thé;r prefe#ences for three.educational goalé: Communication’
(r = .21);A§ifelong Coﬁmiémentlto Educééioh (r-=>.19)% and'Cultural?
Appreciagigﬁs(r = .14). | | :

Further'exahinaciqn,of Table 48 also revealed that the gype of
school program ﬁndertaken by students (High School Dipio&a'or
Matriculation) was significéhtly related to students' préferences,for;‘wﬁm
three educationél.ééais: Comﬁunica;ibn (r = -.22), Rationality (r = =-.30)
and Effectivé‘Usé‘of Leisurev(r*i -}21). |

' Similarly,~significant/relétio RS were foundité exist bétwec
Income (Qf paféhts of students) éﬁd stfjjjjb' prefe;gncés fér thréé
: Y [ R

‘édubatiodal goals: Communi¢ation‘(f = .13), Lifelong Commipmeht
.Educationv(r'= .14) ‘and Occupatioﬁal'SeleCtion (r = .14).

Finally, %urther significaﬁt felatiphships were found ween
Family Size and Effeetibe_USe of Leisure (r - .13) and Student.
knéwledge.of School Progrém and Activities_and two p?éfefred educat:on: .

‘goals, Self Actualization (r = .18), and Occupational Selection (r = .1 ).

. Summary. iGeneraliy it was found in_moStvcasés that the personal
characteristics of all three grduﬁg'wefe not- significantly related to

their perceptions of actual and preferred educational goals.

Where significant differences were established, in most cases



147

the level of correlation was extremely low. 1In only three cases did the

obtained level of correlgtion exceed .40. These instances were: (1) the
Q , SEA B ,

relationship between teachers' Marital Status and the importance they

attached to Character Development as an actual educational goal (r = .40)¥,

é;‘

and (2) The Time Allocated to Teaching and Admihistration by teachers
and their perceptlon of Ratlonallty as an actual educational goal (r =

43), and Effectlve Use of Leisure as a preferred educatlonal goal (r =
.43).

The variables that Tevealed the highest number of 31gn1f1cant

'relatlonshlps were the Age Level, Seh and Employment Status of the
m -
parents of students ,'It was found that signlficant correlations were

% =3

obtained between students' Age Level and seven actual educatlonal goals
and three preferred educatlonal goals, InJéll of" these cases the
ootalned correlatlon coefflelents were less‘than .25. . Secondly, the
'Sex;of students was related to six preferred educational goals but
only one sctualvgoal. Finally. the Employment Status of . the parents of
students was associated with perceptlons of four actual‘educatlonal
goals. . o 2 L S iﬁﬁ
Therefore, exeept'for these three student:varlables; nonebof
the otnervpersOnal‘variables for‘all three groups were found to be
significantly relatedfto more‘than three of either the sctual or
.preferred edueational.goals. ‘ |
A

Respondents' Comment’s on Educational C L A
Goals . ' S s e _ ’ “*

Some of the respondents provided additional commentary in their
questionnaires to further emphasize their opinions concerning some of

the educational goals. For example, one parent, commenting on Family



o | s

Rcspon31b111t1es as an educational goal stated
g
We know the type who would be willing to teach, but quite
frankly - I don't' want them teaching my children. Necessary things
regarding sex can be taught in health classes.’ -

Another parent, commenting generally on these educational goals; wrote:
_ These Ooals are fine, but teaching is nothlng if it is not
practiced in schooi and at home. Furthermore we cannot.practice -
them without Jesus Christ. ’ '

1

One teacher, commenting on the importance of Social Conscience. as an

education goal stated: o

Why should the student try to improve the society in which he.

lives, when certain members within his society keep ripping him
of £! . ’ ' S

r

Finally, one student commenting on this studyfof educational goals wrote:

I think it is really a good idea to see‘what people want, and
it is about time they gave the people what they wanted. : o

- . 'These sample comments were provided to illustrate some of the
cr1t1c1sm that was dlrected towards the 1mportance of both actual and
-pfefbfred educational. goals by the three groups of reSpondents.

;Tables 49, 50 and 51 present a 11st1ng of the addltlonal comments that

"were provided byaparentnNstudent and teacher respondents

,,4 .h'ru ‘ ' ) . * ' U

CHAPTER SUMMARY

This chapter examlned.lnter—grOup comparisons of re§ponsesp
concerning both'actual and - preferred educational goals. The findings
dlsclosed that in almost every case, thewmean scores for perceptlons of
preferred educational goals were higher than the mean score for the same
actnal educational,goals. The one‘exceptionﬁto.thlslwas that no
signiflcant difference was‘obtained for.the'meanIsCOres-of‘tea¢h8rs,
concerning the actual.and preferred importance of'vocatlonal

.preparation as an educational goal.
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Table 49
Comment s £2%0m Parent Respondents
1. Féﬁily RéspOnsibilities - We know the type who would be willing
' to teach, but quite frankly - I don't want them teaching my
children. Necessary things regarding sex c¢an be taught in
health classes. - - : : Q
2. Adaptability - I feel that this is more the regponsibility of
the parents, o ‘ . :
. . Ll R
3. Effective Use of Leisure -:Especially for 7 and 9 I feel this is
: more the responsibility of the parents. o 5o ‘
'Self.ActuaLi;ationi— Appears to be .a goal in Junior schools.
- Some doubt about High. school. - . S
5. These goals are fine, but teaching is nothiﬂg if it is not

" practiced in- schodl and at home. Furthermorg, we cannot practice
" .them without Jesus Christ. ' '

oo
s e
D

BN

6. ’ Persdﬁal Health - Too often not happening. Fitness of young '
‘ ~ Canadians generally appalling. B

W
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Table 50 1
Comments from Teacher»Respondents )
1. Education should develop the students' standards of personal
character and ideas in addition to the efforts of home and i
_ communlty. The school should not accept sole respon51b11£ty
2. Why should the student try to improve the soc1ety in which he
' lives, when certain members within his society meep ripping him
, off! _ :
” g .
. ) ! y
3. "~ Education cannot develop the students' appreciation for the
worth of individuals, so long as big bu51ness has the- attltude
&, Charge what the trafflc will bear.'
4, Education c&nnot dévelop the students' awareness of civic rights
" and responsibilities in a democracy. This too. is ridiculous
because students don't like hypocrlsy of our’civic and prov1nc1a1’
leaders - '
s 5, ‘Pipe dream: Puplls as a rule don t give a hoot about self
'actuallzatlon.' :
6. " How can education develop the students' standards of personal

character and ideas when soc1ety has become so perm1551ve7
Dreamer! : : : ‘ :

<



Table 51

o
Comments from Student Respondents

1." " I think it's a good idea to-see what people really want, .and
it's about time they gdve the people what they wanted.

2. - I think schools on the whole should turn more to some of the
o problems kids and adults have, such as drugs, sex, etc.

3. " In ogcupationél'selection I am’' very disappointed how much I
have learned. .Being on a Matriculation program I know how to
read and write, but I am clueless about what dlfferent JObS ‘are
open to me when I leave school

. " e ’ ﬂ
4. - I believe there should be\stronger é;pha51s on sex education,
. than there is now. I feel that too many parents do not inform
their children enough about it. If they ean't find out at home,

how are they supposed to flnd out?

-

5. AlY of thé things mentioned sound good when read offvpapef,‘but .
do not do so well in the classroom. Many of the ideas presented
are far too idealistic. "

. 151



between the three$%r0uﬁ

C':S betweem actual

.3\(.} v ¢ . L«L

and preferred educational goalsg Only one educational gan; Consumer
Avareness, was included amehgst~the four highest diécrepancies among
%ducational goals, by all threc groups of respondents.

" On the other hand, theré'qu somewhat higher agreement between

. Al
i

alllﬁh;ee'groupé.of reseondente concerning the edueational goals ;He
contained theﬁidwesp discfepancies. Twe'educationai goals, Rétionality
and Vocetional Preparétion, were iecluded”amoné’the four‘lo&eet:geal-
discrepancies for all three.gfoupsc%f fespoedents;.

Finally, it was found that in very few instances were the

personal characteristic% of the fespondents found to beiasseciated'with '

their perceptions of educational goals. When significant relaﬁiénships

were obtained, the'degree”of co%relation was usually very low.
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Chapter 6

SIMMARY, CONCLUSIONS, IMPLICATIONS AND
RECOMMENDATIONS FOR FURTHER RESEARCH
: b

SUMMARY

The Problem
;‘F' The "primary purpose of this sthdy was ro exaﬁine rhe comperative
perqeptionsiofrparents; teeohers and students concerning both_ac;ual and
preferred educational goels;‘for a senior high school.
";The study. was designed to focus upon the following“aspects‘of
‘the respondents' perceptrons of educat10na1 goals: - (1) The»ihportance7
:ofiactual edueational goals, (2) The 1dent1f1cat10n of actual educatlonal
goais upon’which'the groups generally agree, (3) The importance of '
preferreg educationei goals’ &) The identification of preferred
educatlonal goals upon which’ the groups generally agree, (5) The
31gn1flcant dlfferences between groups concernlng therr mean perceptions

!
of actual educational goals, Y6) The SLgnlflcant difference between.

‘,J’

‘ groups concernrng thelr mean perceptlons of pr%ferred educatlonal goals,
(7) The srgnlflcant dlfferences within groups concernlng mean
perceptlohslof actual and prefe red educatlonal goals, (8) The
‘,‘dlscrepancy ranklng attrrbuted gh\éducatlonal goal by the three
groups .and (9) The relatlonshlp betﬁeen the personal characterlstlcs of
the groups and thelr perceptlons of actual and preferred educatlonal

?
goals.,

The Procedure

hrough'

’ B P X K .
. Data were collected from parents, teachers and stugents
. , &
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The Findings

N 4 | L B 154
%&wa ) :
the use@of a questionnaire developed by the researcher. The data were

A

~analyzed with the aid of the IBM 360 computer at the University of -

Alberta. Descriptive and inferential statistics were used to analyze

the data; Parametric tests were used widely to determine:probability
levels of statistical significance. Statistical signifiCance was'
repotted when the obtained probability nas not greater.than .05.
Therefore significant differences werefreported when there was a 95 per
cent probability that the- differences obtained in the sample. could be -

attributed to differences Ain the population, rather than to chance‘ .

error in random sampling.-

- - 24

In the first section of -the dnalysis, differences in perceptions
- AN SN/} S . : :

o

. of educational goal ‘importance ‘between-the three groups of respondents

were examined. ~ = .

Rl . . ‘[’;; Y 9' L . . c e . KIS

R T e

: . ' ., T ‘ Lo R .

. W . » .
F o s b . - @ oLt RN
Lt - . L K X S '; BV

ImEortance of actual educatlonal goals .There was high

Sel

L '_""

'aéreement between parents teachers and students concerning the four

'

- educational oal that the erceived as currently receiving most and
-goalg 2y P

0 L4

1east empha31scin the deVelopment of school programs and activ1t1es.

o, .o, .

The actual educational goals that were perceide as being most b

F('S

_‘important‘ineludéd (l) Rationality, (2)-Communication, (3) Vocationah

Preparation and (4) Preservation of the Env1ronment

L
1

“On the other hand,»the actual educational goals that were

perceived as being least important included: (1) Lifelong Commitment to
Edueation,‘(Z) Consumer Awareness, (3) Effective Use of Leisure and

(4) Family Responsibilities. . v . 5

[ -

ey

' Importance of preferred educational goals, ' The findings \ :
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disclpsed that parents, teachers and students also displayeo a high |
level of agreement concerning the higheggnpriorities‘they associated
‘with preferred educational goals. The éducational goals that»were
accorded-high‘preference_by all three groups Were: (1) Rationality,
unication, and (3) Preservation of‘theuEnvironment

.\

Further examination of the data disclosed that there was very

little agreement, between" parents teachers and students concerning the

preferred educational goals to which they attributed least importance.

: . . "'. L ¢ ’
Differences between means for bothﬁ%%tual and preferred

.educational goals. The analysis of variance'prOCedures employed 'in this
study showed that there were significant differences between the pairs

of means for at least'twofgroups of respondents for-all of the ﬁctual

) ,educatignal goals, with the exception of: (1) Lifelong Commitment'tqf

,‘E&dcation;f(Z) Character'Development and (3) OcoUpational Selection.

tennatively, the Scheffe multiple comparison of means test

showed that 51gn1ficant differences were found between the pairs of

A

means, for at least two groups of respondents for eight of the preferred

educational goals These eight‘preferred goals 1nclgded: (1) Lifelong
Commitment to Education, (2) Character Development (3) Cultural

Appreciation, (4) Occupational Selection, (5) Personal Health
(6)-;ocat1onal Preparation, (7).Citizenship{ and (8)‘Familyj
Responsibilities. - i

The second ma jor section of the amalysis examined;the eignificant

hﬂ%ifferences concerning the perception of educational goals within each

of the three groups of respondents. .
. EEN \ .

-

‘Parent sample. It was found that for every educational goal



156
the parents' mean score for the preferred educational goal was

a

s?gnificantly higher than theiy mean score for the same actuai
‘edu‘catic.)nal ,goakl. Ft.{rmore, in oﬁrdc:er.of pfiprity, parents
determined-the following fogr educational goals to contéin the highest
qiscrepancies: @) ?ifelong Commitment to Educat%on; (2) Self

'Actualization, (3) Consumer Awareness, and (4) Character Dé@elopment.

=)

Alternatively, the four educational goals that parents
determined to display the smallest discrepancies were: (1) Cultural
‘Appreciation, (2) Cultural Understanding, (3) Rationalify, and

(4) Vocational-Preparation.

Teacherléample. The findings for teéchérs'concerning significant
differences between the'bbtained mgan'sco£es for actual’apd preferred
,educationéi goa1s were similar to ﬁHe findiggé ofgainea from parent
respondents. ‘It'wés alsd_found‘that with one exception, the teachers'
preferred @ean score was siénifidéntly higher than their actgai mean
score for alliof.the'educational gaalsﬂ?resented. The exception was
_»Vocatidnél Prepafﬁtion Qhere ho_siggifiéént’differeﬁce-was found.
between the actual and préferred impbrtahce teachers agtributed to4this

educational g0§1._, A‘%J
— €§E§ber analeis_éhowediFhatviﬁAo?der'ofvpf?érityéﬂteachers
determined‘the four follo&ing eddcatibnal gdalé Qispléyed the highéSt
diécrepancieé: Lifelong Co%mitment to Education, Soci&lAConSCience,

Effective Use of Leisure and Consumer Awareness.

]

In cbﬁfrast,to the above findings, the four educational goals

that teachers’determined to incorporate the smallest discrepancies were
“as follows: Vocational Preparatior, Rationality, Occupational Selection

and Communication. =~ . ' R . ‘ e
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gdlscrepangles were dlsplayed in the follow1ng edudatlonalwgoals Famlly

Student.samble. The flndlngs dlSClOSEd that students were 1n

i

agreement4w1th both parents and teachersa as thelr mean score for all

5 LN v
.2 5

-preferred educatlonal goals was 51gn1f1cantly hlgher than thelr mean

‘?5 s .o L,
score for the same actual educatlonal goals ,Jt; "; »r-". g
oA ‘Q 4y Vo
- e 4 3 «

Furthermore, students con51dered that the ﬁ0ur hlghest

X
EN W ‘f“f ~,

> u..,

Respon51b111t1es, Preservatlon of the: Env1ronment ConsﬁmerrAwareness
and Self Aetualization;_v BN f.‘__‘A L
Alternatlvely, students- percelved that the four educatlonal

w5
, :

goals that dlsplayed the smallest dlscrepanCLes were Communication,‘
Vocatlonal'Breparatlon, Ratlonality'and‘CulturalFApﬁreciation.'

Comparison of discrepancies.' Generally,'it)was“found>that there -

was a falrly low degree of consensus among all three groups concernlng

the educatlonal goals that 1ncorporate the hlghest dlscrepancy Only

:one educatlonal,goal Consumer Awareness, was included among the four

\

v'hlghest goal dlse;epancy ratlngs of all three groups .mBUt, it should

be noted that both parents and teachers determlned that Llfelong

Commitment to Educatlon dlsplayed the greatest dlscrepancy among all of
i w

Bl

- the 18 goal statements.

On the other hand, there was rélati?ely higher agreement‘among

the three groups'concerning“the edutational'goals thatfdisplayed the

lowest'discrepancy.» Two educatlonal goals, Ratlonallty and Vocat;onal
Preparatlon, were 1ncluded among the four lowest goal dlscrepancles'of
all three groups. Also, two other.educational goals namely

Communlcatlon and Cultural Appreclatlon, were 1ncluded among the %our

lowest dlscrepanCLes by two of the groups of respondents.
~ - e ’

3

)
Relationship between Qers%nal variables and educational

/



.preferred-educational goal (r = .43).

’C) .
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goals. Generallyfit was found that the personaivcharacteristics of all

three groups of respondents'were~not'significantly,related to their
perception of actual and preferred educational goals.
Where significant’differences.were established, in most cases

the level of correlation obtained wa: extremely low. In only three

~ cases did the obtained level of correlation exceed .40. These

instances were: (1) The relationship between teachers' marital status

and the importance they attached to Character Development as an.actual

educational goal (r = .40) and (2) The time allocated to teachlng and

' admlnlstratlon by teachers and thelr perceptlon of Rationality as an

actual edpcational goal (r = .43); and Effective Use of Leisure as a

’

CONCLUSIONS AND IMPLICATIONS

' 1, Perhaps the most important finding of this study was that

"'fﬁpr‘almost every educational goal, the preferred mean score for all

~

three groups was significantly higher than their actual mean score. The

- one exception to this was teachers" perceptions of Vocational Preparation -

‘”;fas‘an'educational goal.

ThlS'would seem to 1nd1cate that all three groups desired

'Tlncreased empha51§§on almost all of the educational goal as Lhey

e

c Yy .
affected”educatlon Wrthin-the school;

-_2.' Further examlnatlon of the: dlscrepanCy ranklngs for all

_three groups of respondents prov1ded some’ 1nd1cat10n of where each group

“con51dered a change in goal empha31s to. be most needed

"3F1rstly; it.was found that Consumer,Awareness was considered by

e e

.ailfgrOUps toebehone”of,the fogr;highest'educational goals which



"as an actpalveducétionai goal..

v

5 ¥

i

' required an increase in emphasis within the school program. This could

 reflect the growing pub}ic concern regardiﬁg the problemé oflproduct

obsolescence, and the impact of consumer.advertising. .'This finding -
indicates that g:eatér_emﬁhasis should be placed on Consumer Awareness

i

) )

Secondly, it‘ﬁas'founaythat both parents-and teachers considered
that’Lifelong’Commitment’to Education was ﬁhe‘educational goal that most

needed increased “emphasis in the school's education program.
y * .

'y Students, on the otheffhand,-did;hot consider this to be an

f/"

'edudétional!goal that requiféd considerable change in émphasis. This

may reflect 'a conflict in vélnes_betﬁeen high school $tﬁdents and adults
within this community, coﬁcernihg the impdrtance‘they attribute to
formal education as‘a'lifetimg/activity.

Furthermore,: the educational goal Self Actualization was

) G T . . S .
perceived-by parents and students as being a goal that required

- IR . o " 7
considerable increase in emphasis within the school. This could reflect

the,perceptionsjof increased workerqglienation, due. to incxeased

specialithibn_and'diViSion of labour in a modern technological society.

s

" "3, An examination of théiloweSt‘diéé;epancy rankings, as

'recotdedfby each group of respondents, providéﬁ'some indication of the

weducationalbgOals that are perceived.as péing most satisfactorily
o . : °

'

ephasized within the school's education program.

Three educational goals, Rationality, Vocational Preparation,
R o
L e

and Communication were perceived as being most satisfactorily emphasized
in the educétionai program of the %chool.

It should be noted that a 1ow'discfepanéy_score was not

SYNOMymous Qith low preference for a particulaf'educational goal. All "~

‘ »

"
ot
2

LT,
e B

\
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prefetence to Vocational Preparation as_an.eduoational goal, whereas
studentsfattributed high preference to this particular goalt

. 4. The educational goal, Fomily Responsibilities, which
included aspects of sex education, was considered by all three groups

as currently receiving little emphasis'in the school education program.

.Furthermore, both parents and teachers rated this educational goal as,

their lowest preference, but students desired inCreased emphasis for
this gdal in the education provided in the school.
This p!;ticular,educational goal is still the subject of

——

conSiderable debate in many education systems in Cad&da The'results\pf

t\..

this study showed that only students con31der that this goal should be

Amoreahighly emphasized in the school's edutation program.

5. It was found all three groups accorded very high prefetence
to Preservation of the Environment as an educational goal. This was the
highest preferred goal for students, and' they were the only'group that =

showed a significant difference between the rank ordered mean importance

,attributed.to this goal. Students perceived Preservation of the

23

'EnVironment as being only the tenth most empha51zed actual educational

goal but this was the educational goal that they determined to be the
most’ important of the PrEfeiéﬁd educational goals. - P o
6.. The analyses revealed that at 1east two. groups of

respondents accorded significantly’different importance to every actaal

‘educational goal, except Lifelong Commitment to Education, Oooupational

- Selection and Character Deuelopment; This disagreement between the
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respondents regarding the importaﬁce bf ac. :al educational éoels may be
perply due to goal distortieh.‘,lt was fout! that approximately’56 per 4
cene‘of the parent sample;had not receivec y‘secondary education; and
this factor may have-dietofted their perception and understanding of
the actuel-educétional goals that wererprovidieg direction for,edqeation
within the school. , . _ . gﬁ

7. eThe study revealed that for every actual and preferred
educetioﬁal goel, the percentage of perenthrespondents ghét wefe
undecided abegt’the'importance of the goal was substantial}y Higher-than..
that ebtained for the other two growps (Appendix D). This may suggest L)
that there is a commﬁnicetion probleﬁ between the school administretion, |
and parenﬁs with regatd to the direction that education is taking within
-the seﬁbol. Alternatively, theee findings may reflect a certain degree
of pareneai‘apathy towards both actuai and preferredveducatienal goals.
If pe;entalzinVOIVement is considered desirable for'educafioﬁ within the
sehool o;ganiZatioh; then this aspect of communication and organizafional
feedback should be fureher investigated.

8. It’was.foundiehet.alﬁost 40 per cent of the student and
pareﬁt respondents were not well  informed conceening theeprogrems and
.activities'eonducted within the school (Table 65. 'Thievwould suggese
ehat-the schoelzshouid evaluate its pﬁblic relations procedures to
determine ﬁhe effectiveﬁess ef communication within the communiﬁy."
Also, it‘is suggested that students should be giveh greater epportunity
to inerease their. awareness and‘underspending,of'the goals that are

. providing direction for education thin the school.
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RECOMMENDATIONS FOR FURTHER RESEARCH

1. This study focused upon parent, étudent and teacher
perceptions of educational goals. A number of other pppulations could be
,identified whiéh ‘could provide‘a-basis for further sf&dies bf fﬁis
m%ture. Such populations could include: cbmmunity leaders, ﬁoliticians,
members ofvﬁeachérs' associations, and school bqgrd'membefs;

2. This study examined comparative perceptions of educational

goals for a senior high school. It is recommended that further studiesy

: : ‘ 3
could be directed at cross sectional analyses. Attention could be "
focused across schools within a particular school district, or

comparisons could. be made across school districts.

3. Alternatively,'time‘series studies could be undertaken for

the iaﬁéiséﬁool in following years to detemine the stability of

-

percepﬁéoﬁé of educational goals for the organization. If the findings

B Ty

. ‘ . - X N .
from a study of this‘\nature were to be usgd as a basis for resource

allocation, then time eries‘analyses_y}uld be highly recommended by

¥

the reseércher;
4. Finally, this étudy,&és directed towards an examination ?f

intrg-group percebtions df educational goals. 'SOQe'interlgréup

analyses were’undertaken, buﬁ iﬁ is récommendedrthat future research

studies could focus upon more detailed analysis within-each particular
giggpzﬁ\For example, differences in thefpé%ceptions of teachers and

/ﬁaministrators-could be examined within the- teacher sample.,’
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*These are not in any order of importance

i o

EDUCATIONAL GOALS

. ACCOUNTABILITY ATTAINMENT MODEL o e

/

13

GOAL STATEMENT

SIMILAR GOALS

To gain a general education

. C.
b. .
‘ , .
skills in reading, writing, A.
4
By
ﬁ C.
Learn how to examine and use information A,

(;f\\t , : ?l .“f

" B,
] 3 _'\»l‘ - C'
e , D.
1 . .
. &
- Develop a desire for learning now and A
in the future L.
o \. :r..?ﬁ ‘,E . ) .“b.,. V ) . . ”B.
60 . : . ‘ . s
A , ‘,g L= i » €.

To learn about and .try ‘to deerstand e Ay
the cbanges that, take”place in the, B.-
world o ', : - .

- K AR R ' C.

. D.

“Help students develop pride in their A,

- work and a feeling of self-hortﬁ .
Ce . o

LT < C.;

" awareness.

Background in oral and written English,

in the use of numbers, natural sciences;i
reading, mathematics, and social sciences.
Develop a fund of information and concepts.

Knowlédge of political principles and -

their develorment. ¢

»Develop speCial interests and abilities.

Develop ability to’ communicate 1deas and
feelings effectively.

Skills in oral and written _English, and

. mathematics.

Skills in the use of’ foreign languages.

/s
Develop ability to examine constructively
and creatively. 2

Qﬁevelop ability .to use- scientific metngs.

_Develop reasoning ‘abilities.
"Develop, skills’ to think and proceed" s
ngically S : - s

« . v' h
-

. v o ©
. fDevelop intellectual ‘curiosity and
'eage:ness for lifelong lear ing.

Develop a pOSitive’attitud oward . ¢
1earning .
Develop a pOSitive attitude toward{ﬁa‘

continUing independent education

‘) S s

. Develop ability to sdlve problems. '\ RS
. Develop anm: awareness and .the ability to.
;adjust to a changing world -and its problems

‘Develop understanding of ‘the .past, . identify-
with the present and the ability to meet
the futlre.

Develop ability to adjust ‘to the changing

demands of soCiety

Develop a'feeling of_student pride in his -

* achievements and progress.

Develop self- understanding and self— b

~

Develop the student's feeling of positive
self-worth, security, and self-assurance.

N
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GOAL STATEMENT -

SIMILAR GOALS

To develop 'good character and self-

respect
<\I | |

To»helb students apprecilate culture
and beauty~in their world -

Develop the ablllty‘to make job

4 selectibns N . e

i}
-3
L o

léspect.and get aléng
with whom we wdrk'and_

Tg learn. tig-
s " with, peom
live s

A

Develop moral responsibility and a
sound ethical and moral behavior.
Develop the student's capacity to
discipline himself to work, study,7and"
plav constructively. .
Develop a moral ‘and ethical Sense of

~values, goals, and prqcesses ‘of free

-expression of ideas  and’ cultural

society. ;-
Develop standards ‘of: Versonal ; _
character and ideas.’ ‘ SRS

Develop abilities for effective

appreciation {(fine arts). DR N
Cultivate appreciation for beauty in
various forms. S :
Develop creative self-expression” oz
through - various media (art, music, o
writing, etc.). - . .
Develop special talents in music, art,

and literature. ‘ v
Develop ability
productively.
Develop a. positife attitude toward

to use leisure time.:

-:part1c1pat10n inf a range of leisure @

2

time activities
and, creative. ) ‘
Develdp appreciation and interests which

phy31cal intellectual,

_w1ll lead to wise and enJovable use- of

leisure time. " .- . N )

'Promote growth in self- ~understanding " and

self-direction in- relation-to student's
occupatlonal ‘desires.
Develop the ability to use 1nformatlon o

~and  guidance aervmces .related to the.. .

[

selectlon of a jobi’ Co

'Develop an appreciatlon of good

C}orkmanshlp and. skllls in performance.

s
To

©B.

e N

.Develop apprec1atlon and respecc for the
worth and dlgnlty of individuals’ -
7Develop respect “for individual worﬁh and
.understanding’ of minorityv opinions and
‘acceptance of majority decisions.

Develop a cooperative attitude toward
living and working with others.
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o GOAL STATEMENT \\

SIMILAR GOALS . "

3

: %
To learn how to be a good citizen

n

‘ w
Understand and practlce demacratlc

ideas ‘and 1deals

To learn how to rgspect and get along/

.; ‘V
'-"1%;. .
o

with people who th}hk dress and act

differently

Kfr‘" '

Practiice and understand the ideas

of health and safety

To prepare students. to -enter the

world of work

“;u

Develop an awareness of civic rights

:Develop an understandlng of the

and responsibilities.

Develop attitudes for productive
citizenship in a democracy.
Develop :an attitude of respect for
personal and public'propgrty'

‘obligationg”and responsibilities of

VDevelop patrlotlsm and Loyal*v to- 1dea

fc1tlzens? pP.

Develop

oyalty to Aﬁerican democratic',
ideals. ’

S

6f democracy.

Develop knowleage ‘and apprec1at10n of
the rights and privileges 1n/our
democracy. .. '

Develop an understandlng of our Amerlcan
herltage.

.-rDevelop-an appreciation for and an

understanding of other people and other
cultures.

'Develop ‘an understanding of political, /
‘economlc, and social patterns of. the

.Develop an ‘ayareness of the processes

rest of:thg, world.
Deve10p awareness of the 1nterdependence
of races, creeds, nations and cultures.

. of group relatlonshlps.

N 84
Develop an understandlng of good phy31cai\\\a
héalth and well belng 1
Establish sound personal health habits
and informatifon. o .

.4Establlsh an. effectlve 1nd1v1dualqphyslca1
fitness program. o ;

vsafety

Develop a concern for publlc héalth and

o

B

Develop abilities ard skllks needed for

immediate employment. o C £
Develop a knowledge of spec1f1c informa-
tion about'a Dartlcular vocation. - ®

Develop an awareﬂess of opportunltles ‘and .

£k

vrequlrements related to specific vocatlons
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GOAL STATEMENT . ° : o . SIMILAR GOALS —
To. understand and practlce the ' A. . Develop understanding and appreciation
skills of family living , . of the principles of living in the

famlly group.
B. Develop attitudes leading to acceptance:
of responsibilities as family members:
- C.» Develop an awareness of future.family
- . responsibilities and achievement of
skills in preparing to accept them.

To.learn how to be a good manager of A. Develop an understandlng of economic
time, money and property : principles.
B. Develop abilitv and understanding in
‘ personal buving, selling, and investment.
- C. Develop an understanding of economic
©responsibility. ' .
D. Develop an understandlng of the values
of natural and human resources.

» -
Additiongl Goals : e
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N o e qud of Trustees

Dr. Johnc Paterion

Chairman

. . Mn Lois N. Clmpb«ll

examining all aspects of the
One of the Iirst steps in suc
-out a sur\cv to deterﬁlne ;H
. goals ‘of education.

jublic's feelings

You- have been sele
community to :take-part in &ﬁ
operation id very l"portanﬁg“
. The following points pay asgi
T attached survey questionnaire.

?.

. Jemes F. Falconu‘

.\(rA R. Herbert Jamieson ¢

EDMONTON PUBLIC SCHOOILS |

{r R. Vernon Johnion

M: Dorald W. Kennedy
, 10010 - 107A Avenue Edmonton Alberta T5H 028 Telephore (403" 429-3621 Mrs, Edith Regers ¢
' ‘March 5, 1973
. Dear Sir or Méaﬁﬁé
v .’ ’R' N
The Edmonton Public School District, through
Educational Pldnning by the Svstens Approach (EPSA), is

educarional planning process,
project involves carrying

about the

a representative of. your
shpyey and as. such vour co-

If success of the project.

“fou in completing the'

. 1. Peease do NOT place vewr name on zhe °©
. S queszionnalic ¢h on Zie ‘enclesed envelene.
' 2. . PLease place zic comleted guestionnaise toL
P S w1 the enclosed cnvebene and el L2
e : by Match '_16., 197:,.’

“1f you should have any. questlons with respect to

this’ survey,

please feel free:to call one of the project

Administrative St

Mr MO Strembasty
Supetintendens

T W Meen
SeesetaN - Treavgrer
Me ] 0t Ve
Meviwsate Superintendent
G. P Nicholion
Asvofiate Superintendent

My

Mr

schools. .
. /mdd Sincerely - .
RN D.H. ‘Ross, 'Pti;tiﬁai C AN ‘ "R.L.C. 'Béker,’%b}héﬁpal' Ui ,
N 7 Glendale, E lc“entarv School - N hestlakn Junior High- School :
’ oo (489 -oJOO} (g/‘ [454- 3,54}
R W{g/&ﬁ -
T -, E. Meyer, .Principal” .
" Jasper Place Composite High School
p co e 4854-558]) -
: ¢
4 } ~ ‘
. > -

..a.
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. "APBENDIX o

SUMMARY OF DIFFERENCES BETWEEN PAIRS
OF GROUP MEANS FOR ACTUAL AND
PREFERRED EDUCATIONAL GOALS
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1“ Table 52

Summary of leferences between Pairs of Groun

' Meams of Actual and Preferred
qucatlonal Coals

S

§

A
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Goal Statement

Means for..

Actual Goals

;,\ .Means-

for

Preferred Goal

w

1. Communication
2. Rafionaiity
3¥ Preservation of'the>
" Environment
iﬁ; 3Life10ng COmmitment
~ . to Education
R < R
N5 ;%eéptebility ,
\ e B .
6L.‘Se1f Actualization
fy7,ijharacter Development
8.,‘Cu1tur%’ App{gcxatlon
9. 'Effectlve Use of
L. Le§$upe
10. ‘Occupational Selection
11. Personal Health '
le;-Cultural Understanding
13. Vocational Preparation
14. Human Relations
~ 15.- Citizenship
16.. Family Responsibilities
T . p .
17. Consumer Awareness
18;~Socia1'Consciencev

“,'
o Ry

P/T

P/T*

P/T*

*T/S

P/T*

*P/S ?

*T/9

*P/S’
*P/S
P /T |

*T /S

- *T/S

=
*P/S

*T/S

AP/

m

*T/S

*T/S

*T/S

P/S*

Ps

*P/S

*P/S

*T/S

*P/T

- %P/T

- T/S*

*P/S

. *P/T

*T /S

T/S%

0w

Parents-
Teachers -
Students .
Highest Mean



APPENDIX D o
FREQUENCY DISTRIBUTION OF PARENT, TEACHER

 AND STUDENT RESPONSES FOR ACTUAL AND
PREFERRED EDUCATIONAL GOALS

187



R
o af

- . o 188

Y C
Table 53 -~ K
Fréquency Distribution bf-Responses:for
- Actual and Preferred Educational /
Goals of P{Fent Respondent:zc : AR
7 .
N
- s ] o S
o Actual Lo Preferred N
' E Goals ' ~] , Goals .
\\\ . N ‘ . .
Goal
1 9.1 21} 12].72 | 20 - 1+ 16-{18 | 99
2 2 | 23| 10| 82 | 17 C- | 1-]17 ]25-9 91
3 7 1728 20 56 | 23 - 2 | 12|38 | 82
4. 25-1 46| 291 30 4 1 2 1 9 44 | 78
5 16| 37| 25] 51 5 - - 112 |49 | 73
6 22 | 38| 29 34 | 11 "1 1f 7 {29 | 96
7 15 {39 . 31§ 38 1 | 3 }14 (31 | 85
8 6 | 25| 26| 67 L= ] 8] 21 |46 | 59
o) 18 | 45| 27 [ 40 4 4 |3 | 16|43 | 68
10 18 | 32| 23| 47 | .14 1} 3110¢(3 {90 | _
11 7 37V 7211 57 | 12 1 |73 |14 |45 |-71
12 5 1221 21474 | 12 -] 3 116751 | 66
I3 g 1l-f 26| 22160 15 | L3 | 5122 (28 |76
14 1 7435 24|58} 1081 S b1 1] 1831 | 83
15 13 1 29] 30|52 | 10 B 1ol 2 (17 f37 | 77
16 11 | 44| 34139 6 5| 8 {16 |45 | 60
17 21 | 501 28|25 | 10 3] 2 14|41 74
18 8 | 41! 31| 46 8 "1 | 3 (13|52 [ 65
N =.134



s ; Table 54
.Frequency Distribution of Reslion‘ses for
Actual and Preferred Educational

r I Goalg of Teéacher Respondents by
4
P
s ‘ : . Actual '

. -7 Goals -

_
O
Jot
%)
Goals T
1 ‘1] 9| 2 |s2 | 18 -1 2 | 4| sles |."
2 - 312 |53 f 19 -1 3 & 9166
3 3 {11} 4 |56 8 1] 1| .5 | 21|54
4 12 13419 |23 |. & -1 3 | 27:]51
5 1123 9 |43 6 "1 37 3 {25]50
6. 10 |11 9 (44 | "8 1|3 [2]22]54
7 6 125 7 |38 6 1| 8 47123 |46
8. 7 119 9 |44 "3 11 4 | 32144
9 8 {29 ] 9 |26 10 2|5 2 | 25|48
4 121445 440 | 12 | %5 | 5 | 25]43
6 1287 |35 | 6 41 716 | 33132
6 |16 {10 |40 | 10 1] 1 | .27 32|46
2 |14) 5 |38|.23 519 7 | 2338
3119 5 |47 | -8 1. | 6| 25]49
6 |19] 6 |44 71° 12 5 13242
9 j42( 8. 120 [ 3| 13 12| 7 | 24} 26
_ 8 |28 6 |35 5. 1| 6 | 4 | 31]40
18 10 |25 8 |33 6 1)1 | o6 | 27)a47.
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I . Table 55 o R
, 'ﬂ . ' ~~ Frequency Distribution of Responses for"
: o ' © Actual and Preferréd.Educational
Ve Gozls cf Student Respondents -
. ‘
A v' . . )‘ PR :
Actual . _ - Preferred R L e
Goals . . o ‘ Goals o ';
) : . , p
:Géal
1 -150
.2 147 | 1
3 181 |
4 76
5 136
6 141
7 105
'8 100
9 J 112
10 162
’ 11 101
12 137
13 151 | [
14 144 )
, 15. 8 . | 89 /
16 86 {99.|21 2416 "131 ‘i
17 48 | 9320 65}..10 mof
s 18 40 82 |23 83 8 102 -
N=236 s B |



