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\) ABSTRACT . ‘

This study was designed for the purposes of
-describing the relationships between Varigus organizational
and teacher characttristics and the pupil control ideologies
in a sample of Alberta schools. Further, an attempt was made
to determine the relationship between pupi! control i1deology
(PCI), pupil vontrol structure (PCS) and tcacher satisfac-
tion (SAT).. : . .

The data required for this study were obtainedvfrom

| responses to four instruments: the PCI Form, the PCS Form)

‘the SAT Form and the Discipline Referral Form. The sample

consisted of 60 principals and 558 teachers from 64 sc¢hools.

2
-

One-way enalysis of variance,.g tests, and Pearson product—_
moment correlations were the‘statistieal precedgres used to
test seven major hypotheses formulated for this study.
?upﬁl'cgntrol ideology of teachers was found ro.be
significantly Qifferent between groups.forme§ on the basisfof
'schobl'type'(elementary,ﬂjunior~high and ;enior high séhoois),
‘but not. 31gn1f1cantly dlfferent betyeen groups formed on‘the‘
ba51s of school size. Pr1nc1pa1s were 51gn1flcantly more

sen g e

shumanlstlc in pup11 control 1deology than were teachers.: The.
pupll control ldeologlef of teachers were not related 51gni-
flcantly to personal characterlstlcs sucﬁ as length of tenure,
age, sex, amount of tralnlng, and length of teadhlng experience

5 in the present school when con51déred 1nd1v1dually, however

v e . ) - . [ )A,.k...




the multiple Corrclqti&g codfficient for all five variables
was statistically significant. Pupil control ideology was
not related significantly to pupil control structure%.
However, the study showed that tcacher satisfaction with
‘ . - . r

pupil control structure was significantly related to both,
PCI and PQ®S, whether these were used as a teacher variable,

: . ‘
or a school variable. ! L

In other ‘relationships which were explored, PCS Was

found to be related to school size and school type; small

" schools hag‘more highly developed pupil control polickes and’

practiées than medium-sized schools and ‘elementary schools
had more highly developed policies and practices than senior
high schools. Teachers in custodial schools which had

relatively unstructured pupil control policies and practickes
p -

were significantly more custodial in pupil control ideology., .

Teachers in schools having few discipline referrals, and few

,of the referrals considered severe were significantly more

custodial in orientation towargApupilwcontrol. No signifi-
cant relationship was found between PCS and teacher satisfac-
tion, and the number and severity of discipline referrals

hade by teachers. | \\ *
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Chapter 1

STATEMENT OF THE PROBLEM AND ITS SIGNIFICANCE
Greater unddrstanding of the school as a social

-

system has been hindered by a lack of rescarch into the

processes of social control which pervade %chool organiza-

tiofs. Willower (1971:245-246) pointed Qut: this
L 4 e . : R
research when hé stated: . ) N i }

Social control in elementary and secondary s?hools
has not been thLquJ ect of sustained and systematic
*  inguiry. Relevant work tends to be scatteéred and
» lacking in.the kind of interrelation that would furnish
Cummulatlve results.

" To focus attention on the processes of social control
in schools, Willower (1965:41) adapted the definitibn of
bcial contfol put forth by Landis (1956:4) and defined
\pupil control" as the process by which social order is
established and méintained in schools.
Though the term "pupil control" became useful in

later studies of social control in schools, Willower (1971:
; : e _ -
249) expressed concerqéabout the direction such studies were

- taking: . .

It is not reasonable to consider social controls in
isolation from the social characteristics of public
schools. Their socxal control structures are often
adaptive responses' to pressures generated by their
environments and organlzatlonal form, and the control
functions of many of these structures are latent rather
manifest.

12

In addition, problems were seen to arise in the



}
. . - . ' : hs
practical.application of social control. Scott (197P:§ﬂ*
commented about these pfoblems and about the direction ;hét

the study of social control should take:
\

The major practical problems of control often arise
from ineffective or poorly organized social systems.
Bringing about-desirable social change in the peaceful
and- constructure way is therefore tht most 1mportant
goal of the scientific study of social control.

Appreciation for the practical problems of social

control in schools was expressed by Willower, Eidell, and
Hoy (1967:42) when, in conducting a study into the pupﬁl
control ideology of schools, they commented:

Perhaps the foremost need at the present time is to
galin a better understanding of the social characteristics
of  the school and its personnel.’

4

The study reported herein examined the relationships
between various organization and teacher characteristics

and the pupil control ideologies of a sample of Alberta

schools. An examination of the relationship between pupil

control ideology, pupjl control structures and téacher

satisfaction was al conducted.

>

. [ ] /
STATEMENT OF THE PROBLEM

The present study attempted to increase the under-
standing of the social characteristics of the school and its

personnel in two ways: (1) by describing the pupil céntrol

L] o

. ideology of a sample of Alberta schools; and, (2) by
examining the relationship between pupil control structures
and teacher satisfaction within a sample of Alberta

o

schools. -To achieve the former, the Pupil Control Ideology
- : ’ ’ .

L}



Form, developed by Wiilower et al. (1967) at the Peqﬁsylvania

State University for, the purpose of measuring school personnel

3

attitude toward pupil  control, was modified into a form

deemed suitable for}ﬁapuin the study. To achieve the latTér[
) 'E “i :\' . . .
two instruments weye desiqhed. The first instrument was

-

designed to describe ggpil control policies and practices

. H N A . ‘
in schools. The sdcond instrument was designed to measure

*o

the satisfaction. of ‘$chool ﬁersonnel regarding the pupil,,‘

control policies and practices that exist in their parti-n
'cular school.

" For the purpbses‘of this study, ﬁbe problem was
stated in the following way; }l) What are tbe characteris-
tics of the pubil'control ideoiogies that exisﬁs in a sample
of Alberta schdols? (2) ﬁhat relationship exists between
the pupil control_ideologiés éna puﬁil éontroi structures of

>

the sample and teacher satisfaction?

Definition of Terms

Pupil contrgl ideology. Hereaftenﬁde%ggnated by
the abbreviated form of PCI, pupil control idédlogy réfe§é
to a ‘set of beliefs held by any school staff member rggé;ding
thé social control of students. ‘Terms shchias "custodial
and "humanistic" are used as descriptors of a particular

pupil comrtrol ideclogy and represent’ the extremes of a pupil

control ideology continuum,

-

Pupil control structure. Hereafter designated by .

Y

the abbreviated form of PCS, pupil control structure refers .
. ‘ ) : v

o



to characteristics of the pupil control policies or

practlces initiated within schools to foster the social

control of students. The terms "hlghly develOped" and

"lesser developed" are used to describe the number and f
=

importance of pupil control policies and practices estab-

‘lished in schools and represent extremes of a pupil control

structure. continuum.

Teacher'satisfaction.‘ lereafter designated by the

,"abbreviated form SAT, teacher satiefactlion refers to the‘
contentment eXpressed by teachers regardlng the adequacy of
establlshed pupil control policies and practices in schools.
Descrlptlve‘terms such as "Satlsfled" and "dissatisfied"
are applied to such cxore551ons of contentment and represent
the extremes of a teacher satysfaction continuunm.

meaeher pupil control ideology. This J::;ifefers

’ »
to the pupil control ideology held by individual teachers

in the school organization.

Principal pupil control ideology. This term refers

. to the pupil control ideology held by‘iheoprincipal in the

.school organization.

.

Nthool pupil COntroi,ideologx. This term refers to
: — :

the pupii control ideologf'which characterizes, in general,

all teachers and the principal in a school.

f
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Statement of Sub-Problems

I
1. Characteristics of Pupil
Control Ideology

Formulation of the following sub-problems aided in

. 13
getermination of the relationships between various organiza-

tional and personal characteristics and the phpil cbntrol

ideology that exists in a sample of rural Alberta schools. *'°

1.1 Is the pupil control ideology qf'teachers related to

o :

selected organizational cbaracceristics such as

szhocl size and school type? | N

1.2 Is pupil control ideology related to gcsition held .

in the school organization?

1.3 Can the pupil ccntrol ideology‘of teacherr be pre- §
dicsed from personal characteristics of teecﬁers such
as years spent in the presenc school, years of
experience, sex, age, and years of teacher pfeparation?

- 1.4 Is the pupil control ideology of teachers related to-

the pupil control structure in the ‘schopl as per-

ceived by teachers?

2. The RelationShip Between
Pupil Control Ideologies,
Pupil Control Structures,
and Teacher Satisfaction

-

The relationship between pupil control ideologies;
and pupll control structures existing in a sample of schools

' and teacher satlsfactlon was- determlned by .focusing attentlon

on’ the. following sub problems: A

2.1 Is teacher satisfaction with pupil control policies

: e » 9
: ’ . SR



and practices related to each of the following

interactions: |

--teacher pupil control ideologf\and séhodl pupil
control ideology?

--teacher pupil control idealogy and principal
pupil control ideology?: -

--principal pupil control ideology and school pupil
control ideology?

2.2 Is teacher satisfactioﬁxwifh pupil conﬁrol poliqieé
and practices related to the interactions of school
pupil control ideology and the pupil control
structures of the schoél? : .

2.3 Is teacher satisfaction with pupil coﬁﬁrol policies
and practices related to éhe interactions(of the

pupil control ideology of the teacher and the pupil

control ideology of the school?

o

Assumptions

The following assumptions were made regarding the
fature of the problem, the data collected, and the statis-
v .
tical prpcedures-that were used:

° 1. that the Pupil Control Ideology Form (Aaapted)

‘together with the Pupil Control Structures Formh,
which was designed to measure the extent to which

pupil control structures are imé;emented with}n

-

schools, and the Teacher .Satisfaétion Form, designed

to measure the extent to which teachers agree with:
~the pupil control structures of a school, gave valid-



. Li

and reliable measures of the variables studied.

Y that the selectidanf the school samples was adegquate

t

and representative of the grade-levels as they exist
)
throughout the\popplation of Albertg schools sampled.
3. that the scales used in the instruments were sat
' ' least interval scales for the pu%poses'of statis-
ticai analysis.
4. that the scores obtained by the members of a group
', Were ndt atypical so as to distort the representa-
tiveness oft a statistical descriptor ef a group

- .
characteristic. ' 1

Delimitations

1. This study, included rural schools and schools -
" in urban centres of less than 100,000 population.
2. The grade level types used in the study were:

».

(1) elementarylschools (Grades lf6);) (2) junior

[

high schools (Grades 7-9); and senior high schools
. ‘

/!

(Grades 10-12).

R
)

3

itations - . .

w

1. The availability of schools fOIYSéhpiiné Purposesu~.
L J | fo) A

at each grade level was the first limitation. Acceds

to the LlSt of Operatlng Schools in Alberta 1971- 72

)

K . revealed that the number of schools avallable at the
.Junior hlgh school level and at the senior hlgh

school 1eve1 for sampllng purposes was thhly



. limited. This placed a restriction on the number

~of schools that could be sampled at these levels.

2. The strict adherence to the grade level classifi-
cation of schools posed a limitation on the extent

to whic¢h generalizatioﬁs could be made rcga%ding

schools with multi-grade lével organizationg.
Inferences abéut a particular grade ievel within
such an organization'would be highly tentative.

4
3. The exclusion of large urban school systems in

cities éxceeding 100,000 in population posed the
third limitation. Thus, the desCription.of the
variables or relationships as measured in this study
méy not be indicative of éhe kind pf description
that would have resulted if such school systems

were included in the study.

SIGNIFICANCE OF THE STUDY

'

The study was considered to be significant for four
reasons: (l).itbcoyld provide %nformatian abdutvthe géneral
characteristics of bupil control ideologies; (2) it might
provide insight into the-particular kinds of social institu-
tions which Alberﬁa schools have become; (3) it could
fur?ish school adminisqfators with a meaﬁs to gaugevthe
cdﬁtrggfenvg}onment‘of their schools; and (4) it éouldiserve
as a Bééis for é échéb; to evaluate its goals. .

| ?his study,'withih‘its’limits, had ﬁhe'task of

stics of the pupil control ideology

-
1

‘describing the characteri

S



in a sample of Alberta schools; as well, the control
environment within the sample was examined by means of
teacher satisfaction with pupil control policies and

practices.

PPN
s
1

ORGANIZATION OF THE THESIS

In this chapter, statepents made by writers in the
study'of-social control in‘organizatlons were used to éﬁb‘
support the need for further study\of‘social controigﬁn
school organizations. The general problem required the,
identification of the characteristios of the PcI of a
sample-of schools, as well as examination of. the felatioh—
ship between the Pdl'and PCS of a gamplenof schools and v
teacher satlsfactlon. vSeveral specific sup—problems were
1dent1f1ed dealing w1th the two aspects of general problem

The next chapter presents a summary of the lfgera—

ture that pertalned to this study along -with the tdggretléai

:hs‘upon whlch this study was based. ./Chagteré?}
. ”"".'u
Ag contains an outline of the research design-of this study@
R 5

lncludlng'a description of the 1nstruments used, . the ‘.

° methodology of data collection, and the data analy51s )
employed in t31s study. In Chapter 4 an analysls
,regardlng the PCI of a sample of Alberta schools is
presented. The analy51s of the relationship betweeh the
PCI and the PCS of a sample of Alherta schools and teacher

satlsfactlon is presented in Chapter 5. A summary bf

addltlonal research flndlngs about which no hypotheses had



been formulated, but which may havé}implications for future
research is found in Chapter 6. Finally, in Chapter 7. the .,
_summary,'conclusions, aﬁd implications of this study are

presented.

10
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5‘{ Chapter 2 .

/:",./ . /
RELATED LITERATURE, RESEARCH, TI{EORETICAL .

£/ CONSIDERATIONS AND HYPOTHESES L ‘
Ny , C e

!
This”ohapter presents a summary of the theoretical

concepts and’ constructs which fermed the backgroqnd for the
present st&dy An attempt 1is made -to describe the/nature

of the organization—client relationships in schools and %o
’,’ Al ’ -

show how client control influenced the behavior of the
participants in these relationships. The chapter consists .

of three parts. The redated literature and.research.is

v

summarlzed in- the first part; the theoretlcal congiderations

are presented in ‘the second part, and, the third part

i v :
restates tﬁé‘reSeaﬁgh sub*problems in the form of hypotheses.
/.’ ’ T\‘« . -

i .. . RELATED LITERATURE

To prqsent a theoretlcal background for this studz,

a review of the relevant llterature was carrled out
)

Attentlonnwas ?ocused on the theory pertalnlng to organiza-

“',tlop—clleng relatlonshlps, pupll control 1deology, and
t
attltudes lﬁ teacher-pupll nElatlonshlps. The essence of

\\._

that attentlon is, presented 1n this sectlon.

', 0 . o - . L \

_ Organlzatlon-C1ient
- RelatlonshLPSlV”

nlliicfprmin.

70 ’t_' . g . % P
Among the wrlters of admlnlstratlve theory of hls

era, Barnard (1948 112 125) noted that central to any .

l
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orgahization was the relationship between the ordanization
and the c;ient. Essentiall&, the.?fgahizatiohal behaviors
toward the members of the organization (the employees) and
toward the clientelef(the custoﬁers)‘of theiorganization
were viewed ih ‘terms of equality. The organization had to
/éséablish,a coopefative relationship, elic}t services,
maintain morale, maihtaih'inducemehts,rdetérrents,
supervision and°control; insoection, and education:and

training for both the members of the organlzatlon and the,

a
e

clients of the organlzatlon. Though the view taken by .
Barnard was bu51ness\or1ented other wrlters began adopting

the basic idea of organlzatlon—clieht relationship to other
. A

kinds of organizations. - : . .o
Blau and $cott (l962:42—4i@ classified organizations
4 . . N o . .
according to who benefite%_most from a particular organiza-

tion. The category of "service organization" was of

~

partlcular ‘interest hecause of the inclusion of schools

.
.

within that category Viewed in terms of t2e1r ablllty to

serve c;zents (Blau and Scott, 1962: Sl), schools, as well

v - 'f‘"‘ﬁ'-:
as other serVﬂce organlzatlons, have the cruc1al problem of

'prov1d1ng profess1onal servlces to Cll?ﬂf&le who know not
3
. what serves thelr best 1nterests. TheLWelfare of cllents

’1s presumed to be of prlme concern to the,organrzatlon.

*

Developlng thelr typology of orgaleatlons, based
on the act1v1ty of the organlzatlon 1n soc1ety and om.
. - i
L organlzatlonal characterlstLCSn Katz and Kéhn/(1966 110 148)

J

saw schools aS‘malntenance organizat10n54 As such, schools

-
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are defined.as organizations whése main function is the
socialization of people for roles in other organizations,
and the larger sociéky. .
Tge Katz and Kahn (1966;131-136) analysis of
maintegance systems perceives the school as the organiza-
tional counterpart of the family institution.  The school
not only helés establish value and norm patterns needed for
. adult life, but also contributes to the knowledge and skills

required for those roles. Hence, the school assumes a R

people-molding function. The position of students in this\
’o .

function was clarified by Miklos (1970:5) who stated that:

Students form that part of the input which is to .
be processed; after some period of time they are
returned to the environment having been modified in . -
-cognitive ,skills and attitudes to varying dedrees. PR

Etzioni (1961:45~49) classifiea sgheols a§ normative

organizations in terms of the kind of compliance they

exerted upon their participants. According to Epzioni{ o

‘normative control in schools includes manipulation of grades, °

\

‘honors,'and other prestlge symbols to elicit response and ;.
31_. £

fconformlty from;part1c1pants; Deflned as 1dent1ve power
(Etzlonl, 1965: 651),,the.man1pulatlon of. symbols is 09?—
.:s1dered a way of stressing the 1nternallzation of norms.
Effectlveness of part1c1pant control is dependent upon the. .
,ab;llty of SChOOlS to select their part1c1pants'(Et21on1, |
j1965 658), hoﬁgﬁer, thlS ab111t§’1s percelved to be non- 
exlstent in the ¢§Se of schOle. ' A ”

| Bldwell {i965 972) v1ewed schools as cllent-serv1ng



o | o S
" drganizations in which the moral and technical socializa-
. ®on of the children takes place. Participation in the
.4

g, activities of schools is understood to take plage because
N v,

"of a differentiation between the roles of student and

,

Yo : .
%}eacher as assumsd by participants.

Vi, . _ ‘ :
H%h~‘ “In - this regard, Nadel (1957:35-41) pointed out that
young people;are cqﬁpelled to participate in the activities

¢

)
of school systems whether they wished to or not. Educa-
. P R N
- ) B ) q R ;
tional institutiogns, on the ‘other hand, are compelled to ,

. R
Y

provide services to students who may not wish them; teachers
. B , .
are understood to enter intod their-respective roles quite

¢ v '

voluntarlly - -

u

A

‘A formal conceptuallzatlon of schools as unique

service orgahizations in which client selection is unq%ii;.

——

trolled, but client participation is mandatory, was put N

< ® ’ . o . \

forth by Carlson (1964) in his analysis of social organiza-

tions. Schools are considered to be in the same category
. £ ! ’ ,
és;mental hospitals, reform schools, and p:i,ons; a category

which depicts such organizétfons and the lientele as

having'lixple control over the kinds of re;ationshipé -
; .

.established between them. 'Sarlsqn labeled these as '
. A
"domesticated" organizations in‘which survival of the .
S / LT T
orgahiéations'is asSuredkghrough”thé constant supply of
cllentele and a minimum of competition amOng llke
s . : . A i . '
organlzatlons. : ‘ Py R :
& v .J 
A motlvatlonal probléh qu th . bﬁk$t1cated

-.'1

. organlzatlons was proposed by Cdﬂ!go*f?“Becéuse of the

4 .

-
rs - .
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likelihood that the organizations would come into contact

with clientele who have no desire for the services offered

2

by the organizations, and of the likelihodd that the
organizations would come into contact with clientele they
have no desire to serve, the organizations are likely to

develop unique characteristics in response to unique
. //

motivational problems. Carlson (1964:266) contended that

such motivational problems would influence "the attitudes

which sta%f members and clients. had toward each other,

.
[4

\\::;iziality make up of the siiﬁz, prestige of the work,
d development of organizational reseources." .

Q

- Though obliged togprovide service for clientele
over which they have no selectional contgol, schools are
seen xd'adapt to this situation -in various ways. According

to Carlson (1964:271), these include: (1) segregation of

< N , _
the undesired clientele into programs other than those

Nt

. prbvided for the clientele the schopls are eéger to serve;

and/or, (2) preferential treatment desired clientele in

the matter of grades, withdrawal;from school, discipline,

pupishment, and curr%puba. .In €ssence, these adaptive

mechanisms appear to make the organization-client relation-

‘ 1
ship more tolerable for the school. They are also seen as
’ : . .

providing an internal means of selection and sorting of

clientele as the schools went about.fulfiliing their societal -

« " |

obligations. Collectively, these adaptive me'thods could

be referred to as client control.

~

S
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‘ 1 elea Clgcnt control in schools

Qﬁéad Conteﬁt of social control

\".‘»" ‘

set forth by Abcar%w$'037l 154) pupll control can be

thought If as refgrrlng to those mechanisms within the
»school that prevent strucdtural tensions or constrain them
from resulting in widespread patterns of deviant norms and
behavior. Katz and Kahn (1966:47), however, maintained
.that in order’that system norts exist, and in order that'i
those norms support an authority system in a sog%al organi-
zation, there has to be an explicit formulation of an
ideology. The ideology which provided a ;chool with norms
"and which supported the authority structure of a school

!
was identified by Willower et al. (1967) as "pupil control

ideology." N

Willower apd Jones (1963), and Willower (1963, 1965)
maintained that pupil ontrel was a salient feature of
schools, permeating “the interpersonal relationships that

-

are established within the schoél§.

* In a research program carried out by Willower, \\
Eidell, 'and Hoy at The Pennsylvania State University in
1967, the bases for interpersonal relationships were examined
indirectly‘when the pupil control ideology of teachers was
éxamined. The research was based o; an adaption of the work
dOne'bf Gilbert and Levinson (1957:23) in which pupil control

ideology was conceptualized as a tontinuum ranging from

"custodialism" at one extreme to."humanism” at the other. :



Willower et él. (1967:5-6) de&eloped prototypes,ofrfhese
two orientations. ) A |
The custodial school was envisioned as one)in whigh
the maintenance of order is mandator;. Students are
stercotyped as to appearance, behavior, and parents' social

status. Viewed as irresponsible and undisciplined, the

student is éubjected,to,punitive sanctions. Teachers

» .- i . . . i .
perceive student behavior in moralistic terms with mis-

behavior taken as a personal affront. PgsSimism, mistrust,

rigidly maintained teacher-pupil status distinctions, and
one-way downward communication are consideted characteristic
of the custodial viewpoint. |

The humanistic school was conceptuélized as one in
wﬁ}ch learning and be@avior arg viewed in psychological and
sociological terms. Learning is considered as engagement
in worthwhile activity in whigh the withdrawn studené and
the overactive one are viewed as équal proplems.' Teachers
share the optimism tﬁat personal relétionéhips emphasiziné
fr@endship, respect and trust will engender self-discipline
in the student. Flexibility in status and rules, two-way
communication, and increaéed‘studiyt self-determination
are considered charactéristic of éhe humanistic viewpoint.
Staff and students are willinq'ﬁocht‘upon their ﬁwn |
Volit‘ion and accept responsibility for such acts.

The conceptualization wasuzrpandéd by Budzik (1§72:
22-24) to illustrate other possible structural diffefenbeé

between the two types of schools.. - N i '

v
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In custodial schools, administrators'maintain status
distinctions between administrators and teachers. Power and

/ :
f:ommunication flow downward with teachers accepting adminis-

trative decisions without question. Responsibility for ~
actions is felt only to the extent that orders are effi-
ciently executed.

Within humanistic schools, teachers influence school
policies, programs, ruiés, customs, and procedures. As such,
teachers do not perceive administrati;e’Qvercontrol. Sinée
they share in the decision-making process, teachers find
greater security in the humanistic schools. Because of the
humanistic orientation of the administrators, the schools
are perceived as educational communities.wﬁere members learn
through interaction and experience. .

Budzik supported the Willower éE_El' conceptualiza-
tion df pupil control ideology when he differentiated the
teacher—pupil relationship in the two proﬁotypes.

" According to Budzik (1972:22-23), conflicts in custo-
dial schools are resolved by punitive dévices such as coercion,
ridicule, and the withholding of rewards. ‘Adequafe igcial
distance in teacher-pupil relationships is emphasized. In
contrgst;.humanistic schools ehphasize non-punitive resolution
of conflic£ with the”exppetancy of self;discipline. Indeed,
the concéptualfzed prototypes'of pupil control ideology are
‘clearly discernible in the‘accéunt given by Magnuson (1970:
251-257) combaring the pupil control methodologies in English
_ . oo o

and French schools. The two dissimilar approaeies to student

LY ]



discipline hold many implications for teacher-pupil relation-
ships. To discern the importance of pupil control 1deology
in the teacher-pupil relationship, the teacher-pupil

relationship neceded further examination.

-

4 . I'¢)

Attitudes in TLaLer“Pupll
Relationships I

Jones (1965:76) expressed concern for the success
teachers have in maintaining authority in teacher-pupil
relationships and how such success is affected by other
relationships. He stated:

For example, some teachers may be more dominant or
authoritarian than others. In addition to such personal
differences, a teacher's authority may depend on the way
the school administration defines standards and rules,
on the relationship between parent, principal and-teacher.
Any of these relationships may strengthen or,’weaken the
teacher's authority.

With this in mind, Jones (1965:80) made a case for a
pupil<centred orientafion to the teacher-pupil relationship,
a relationship in which the teacher accepts the pupil as a
person. Though he maintained that a high frequency of
teacher-pupil interaction(§n such a relat!anhip“indicates a
mutual acceptance, Jones (1965:74) warned:

Theoretically, if particip®ts in a social relation-
ship hold dlfferent expectatlons of their rights and
‘responsibilities, stress in such forms as dissatisfaction
or anxiety will be eXpressed by some or all partlclpants.

Katz (1968:34940) examlqed the divergence 1in
perceptions of rights and reSpOnSlbllltles of 1Qé%ract1ng
part1c1pants in the school setting. In discussing the

J discipline'problems created by deliquent students, Katz

(1968:38) noted: S

19
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Although it 1s obvious that teachers must see the
actions of these students as opposition to the school,
it needs to be noted that the focus of opposition is
not the school, but the adult world, the world of

~authority that goes far beyond the. school.

Related to this is the Spcculatlon put forth by
Fennessey and McDill (1971:267) that teachers influence
student views of the school and indeed, of the adult world.
Hence, differences iﬁnsatisfaction and perception were
theorized..

The phenomcnon of the vicious cycle, a concept .
developed by W.I. Thomas, refined by Merton (1968¢475-490),
and 'discussed by Katz (1968:38-39) was thought to apply to
teacher perceptions of discipline cases. In matters of
discipline, adverse student behavior is viewed by the
teachers as a threat to their authority. Actions are taken

by the teachers to maintain their authority and to protect
P

the mandate of the school. Such behavior is perceivéd by
students creating the discipli::’problems as a threat to
 their autonomy.. A negative reaction to incfeaéedicuotodial
pressures is made by the offending studenps.v This addi-
tional negatiye reaction to authority maintenance is seen

as reinforcement of earlier held teacher perceptions of

dlSClpllne problems, ‘and so, the cycle is repeated.. ' J

According to this analy51s, the forces affectlng the adoption:

of a custodial ideology would be at work (Budzik, 1972:23).

Illustration of the vicious cycle phenomenon was
4

found in the work done by Ford (1971) who 1nvestlgated the

attltudes held by hlgh school students and teadhers regardlng

4



student voice in decision-making, and in Ladd's discussion
of the problems encountered by the teacher who, with a more
humanistic ideology, had the opportunity to work with
students accustomed to more custodial attitﬁdes (Ladd, 1972:
331-347). 1In both cases, the thoughts and actions of the

teacher were influenced by the image of the ideal student

¥

that was held by the teacher (Yamamoﬁo, 1969:232).

The amount o% discrétion in applying pupil control
(Bealing, 1972:231-235) was conjectured by Manley-Casimir,
(1971) as being central £6 the sense of justice that
pervades a school. 1In this regard Manley-Casimir (1971:2)
stated:

. school discipline -is usually. enforced through a

. system of rules and sanctions. Generally, rules are
viewed as one end of a rules-discretion continuum. The
more rules and the more- specific the rules, the less
the discretionary power available for exercise.
However, rules cannot replace discretionary power
entirely, for no number of rules can comprehend all
the circumgtances that may arise for administrative
action. Thus, some discretion is essential to preserve
administrative flexibility. The problematic issue is
how much and in what circumstances? Here the question
of justice intrudes.

That control structures é;ist in schools to temper
justice was pointed out by Hanson (1972:1):

The school maintains a clear organization hierarchy
with authority centralized in the office of the principal
who reports directly to the superintendent, Under the
auspices of this authority, educational policy and rules
stipulate what is expected and prohibited with respect
to the behavior of ‘the teachers and students.

Earlier, Willower (1971:249) contended~that such

1

structures -4w@ generated by'environment and organizational -

‘form. Such structures provide a means of coqrdinating the

7
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" parts of the orgahization (Corwin, 1971:257-258) as well as
a means of'coping with organizational problemé (Miles,
1965:21).

A scarch.of the literature provided background for
the contention that cbn;rol'structures'have a bearing on
teacher satiéfaction. Kenngge (1970:45) suggested that
four major areas are instrumental in determining teacher
satisfaction: (1) personnel policies and procedures; (2)
instructional environment; (3) institutional leadership,.
and (4) teacher welfare. The étudy conducted by Ascher
(1971) indicated that‘the eduéational environment COUpled
with the teacher's -ability to teach in a variety of positive
manners, was essential in.determining teacher job satis-
faction. Another study conducted by Wutzl (1972) showed )

that’teacher attitudes of professionalism were significantly -

andipositivelyvcorreléted with teacher "satisfaction.

When Se;gidvanni (1967) applied Herzberg's Hypothesis
to teachers, the contributors to jéb satisfaction were found
to be achievemeﬁt, recognition, and responsibility. | The
factors contributing most to ﬁeacher dissatisfaction were
found to -be interpersonal relationships with students,
teachefs, and,péers, technical éupervision, SChoél/polfby
-and adminisﬁ}ation, and persénai life. This pattern was

\

found to hold true across a number of teacher variables

{Lgdéh as sex, teaching level, and tenure.

.
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Since‘the initial conceptuq;ization of pupil control
ideology by Willower et al. (1967), several empirical studies’
have been carried out. All of these studies held to the
premise that the school was a social organization jh which
pupil control was the aorﬁinént feature. These stues
attempted to relate this salient feature to‘various charac-

\

teristics of individuals, and of schools. Studies directly
related to the central prdblem of this research project are
reviewed in this section.

Pupil Control Ideology
and Dogmatism

 The initia} study by Willower 9243&’ (1967), which
saw the refinement of the Pupil Control Ideology Form,
attempted to relate pupil control ideology to dogmatism
(Rokeach, 1960) and to organizational position. The
following relationships were supported by-resea;ch results:
1. Teachers were found to be more custodial in pupil
control ideology than were brincipals or counsellors.
2. The custodial dimension of pupil conELol ideology
appeared to increase as the gréde level taﬁgﬁt or
administered increased..
3.\'?hé custodial aspect appeared to increase with
length of tenure.
4. Dogmatic échool personnel tended to be more -

[N

. custodial. .

Suppert for the third and\fourth findihgs were also

a
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' to have:

found in a study by Heineman (1971) which involvéd high

school principals only. ] -

A study carried out by Williams (1972) also confirmed

the findings of the initial study. He concluded that
personality factors such as years of teaching experience,
sex, and race were important indicators of the pupil control
ideoiogy orientation of educators, and that position of
educators in school settings, as well as the peyceptions

of their roles in those positions, influenced their pupil,

control ideology orientation.

Pupil Control Ideology and
Organizational Climate

In their work on the relationship.between pupil
control ideo&ogy at the elementary school level, Appleberry
and Hoy (1969) found that schools with relatively open
climaoes were more humaniétic in pupil'control ideology;
those schools with relatively closed~climates‘tended to be’
more custodipl in their orientatioo. The same relationship

between climate and ideology held true for the teachers

‘withfn the schools.

Aoplebérry (1971) conducéed a separate inquiry into
thevpppil'congrol ideology organizatiOnal climate felation-'
shio'in elemeqtary schools. Aside froﬁ confirming the
flndlngs of the prev1ous study, he found that pupil control

1deology and openness of school cllmate did not vary

vsystematlcally when pr1nc1pals were compared Addltlonal

-analysms reVealed that humanlstlc schools were more llkely

14

24



25

/

1. teachers who worked well together i1 “the tedching= — ~ - —
learning task. . : -
2. high horale’with teacher satisfaction of task
s accomplishment. :

3. principals who dealt with teachers on an informal
\

> basis.

4. principals who motivated teachers by personal
examples.
5. an atmosphere of openness, acceptance and . .
. Y

authenticity of intexaction in relationships.

Further conflrmatlon of this trend in the pupil \

jnlzatlonal cllmate relatlonshlp in

-

Waldman (1971) obtainkd similar
~N

3 secondary schools. He alsp found o

control idg
schools wa

results in

deoiogy and organlzatlonal climate were

J .

in positive f‘ [ation with population density of theg

. the percentage of minority students
: !

Raust

community and ;

an N
Y ~

2 Eey ~ : et N Be ~
. el N N

attending sch:
-~

dPupll Controlﬁ_ eology and o . j
Educator Values ) \

A study conducted by Helsel (l97la) revealed that

tradltlonallsm in egﬁfator values was p051t vely related to
. custodlallsm in educator puﬁll oontrol ldeology. The -+
'relatlonshlp was found to hold across a varlety of

»hlerarchxcal pos}”‘;ns within the. organlzatlonal structures et

'of elementary a: :condary schools, though 1t was fOund

.

:ld not sagnlflcantly Lnfluence the//”l R

© . that such p051f



strength of the relationship between values and papil control
S r A .

L4

ideology.

Pupil Control Ideology and ) ‘
Status Obeilsance ’ N

N A

/

A Helsel study (l97lb) on the relatlonshlp between
status obeisance and pupil control ideology revealed a
positive relationsgip between a teacher's reaction to
authority and the custodiai dimension of pupil control
ideology. The studf gav support to-findings in the earljer
Willower, Eidell and Hoy A1967) study:; however, when the *
effect of the predictor” variables was bontrolled, the
relationships reported in the earlier study were found to '
be not significant.

Pupil Control Ideology and .
Student Alienation:

Loer

Utilizing the Pupil Attitude Questionnaire, the
Pupil Control Ideology‘Form, and the theoretical frame%ork
developed by Rafalides (1971), Hoy and Rafalldes (1971)
1nvest1gated the relatlonshlp between pupfl control ideology '

and student alienation.in high schéols. Anvattempt was made

26

to relate varlous aspects of student allenatlon (normlessness,_i

' powerlessness, meanlnglessness, lsolatlon, and self—estrange—_.

ment) to custodlallsm in pupxl control 1deology ‘ All aspects

of al:.enatlon, except meanlnglessnessx were found to be

positiVely”related to ‘custodialism. .p.ﬁ v
vLPupll Control Ideolo and - o
Organlzatlonal 8001a112at10n

Looking at erganlzatmonal 5001allzation and pupll —
N . R
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_control idealagy, Hoy (1967) found that student teaching

-

‘rended to compel incumbent reachers toward custodialism 1n
pupillcontrol ideology. This was observed in the first
investigation of what developed -into a longitudinal study
of the socialization process of teachers in schools.
In a subsequent study, Hoy (1968) compared pupll
control ideology- scores of beginning teachers w1th the pupil .
control ideology scores they had obtained the preyious year
as student teachers; the fcllowing f;ndings were‘reportedg
'Fl. Pupil congrol ideology for beginning teechers was -
more custodial”afrer one year-of teaching experience,
as ccrpered.to the pupil control ideology held after

student teaching.

2. Secondary teachers were significantly‘more custodial

‘than their elementary counterbarts.»

J e ,
3. Pupil control ideology did not change significantly
UL

for those teachers who did not teach after

graduating. ° ‘ /

The third Hoy study (1969) looked at rhe organizas~s

tional socielizations of the initia}nl967 group -of teachers

after they had two years in‘which tdbgain teaching

experlence. o °

e FEndlngs in thls regard were as folloWs~
1. Regardless of teachlng Levei pupil control 1deology
remalned v1rtually unchanged after the second year

el

;. of teachlng,

@/
i

‘2.',For those who d1d not teach for two years after

[
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r ) -
graduating, there was no significant change in .

e pupil contfol\;deology.
3. There was a significant decrease'in'c;stocialism
~ fcr.those who cid hot_teach after their first -'year
ot teaching. .
4. custodialism,significantly‘increased fot thcse who
. /

commenced tedaching the sccond year .after graduating.

5. Custodialism did not significantly increase for

I’

elementary teachers who changeds'ﬁlools for their.

second year of teaching; secohdary teachers who did

Change schcols for their second year of teaching
{. became siéhificantly more cuetodial in pupil control
ideology. |
Support fcr'the Hoy studies was given by a study
conducted by Hamil (1971). Pre- and post-tests of pupil
control ideology Were‘administered to aﬁgroup of novide
teachers while only one was admlnlstered to the cooperating
teachers. Student teacher pupil control 1deology‘ma§@
significant 1ncreases during the student teaching experience
to leVels above those of. the ccoperating teacher.
Srdzda (l§72) detefminea‘that, during their first
year of teaching, closed—m}nded novice teachers were-more
suSCﬁ?tible to forces of school socialization than open—
mlndeﬁ teachers. He found that difficulty in- ghe teachlng

t4

51tuat10n and pupll control 1deology of the experlenced
»

teachers reference group were beneficial in explalnlng

L4

changes in the pupll control ideology.of novice teachers.

28



Budzik (1971) also found support for earlier findings
regarding the socialization processes in schools when he ~

investigated the relationship between pupil control ideology

and teacher views of administrative control style.

pupil Control Ideology and \ .
verbal Behavior v \ .- o

Utilization of the Pupil Control Ideology and
Flanders Interaction Analysis Schedule by Rexford (1970)
indicaﬁed that the amount bf diréct(influence exerted by
a seconda;y teacher was more closely related to.ﬁégéger
pupil control ideology than the‘percentage of teacher talk
in the classroom. Amounts of teacher talk employed by
custodiaf’teacherS‘did not differ significantly from the
amounts employed by humanistic teachers. These findings
were-later confirmed in two separate studies. One was
conducted by Rexf?fd,‘WillowQK, and Lynch (1972) at all
levels of school organizatidn; and the other was conducted
by Goldenberg (197#, at the eleméiﬁgry level.

pupil Control Ideology and
Teacher Personality

Weak reldtlomshlps between the components of the
ACthltleS Index and pupil control 1éeology of teachers,
at the elementary and middle school level; were found in

' . . N

research done by Leppert (1971), and by Leppert and Hoy

‘(1972) According to the research, school type, orderlingss,

class size, Lgoism, Intel}ectual Interests: sex, education,
i
and experxgpces were "best" predlctors of educator pupll

control 14éology. The data deplcted the custodlal teacher

4
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as a less educated, but more experienced male secondary

teacher with large classes, who meeded orderliness, tended

to be egotistical, and preferred non-intellectual activities.
. .

Pupil Control Ideology and v ‘
Professionalism ' .

In a study of the relationship oﬁ pupil control
ideology to professional orientation, Lan@is (1967) found
tﬁat secondary teachers, though more custodial® in pupil
control ideology, were slightly more professionally oriented
than were elementary tecachers. Male teachers were found to
be slightly more professionally oriented than female
teachers., While that held tgue at the elementary level,
the reverse was true at the secondary level. At bdth”the
secondary level and the elemen£5ry level, malés were more
custodial in pupil control ideology. Other demograéhic
factor relationships were explored.

The findings of the Lahdis study were confirmed in
a later study conducted by Willower and Landi’s (1970) but,
re-examination of the compléxity of the professionalism
.ayariable was proposed.

Abrams (1971) attempted to relate eleméﬁtary school
principal assessmenf of teachér professionalism to attitudes
toward deoentralization of the sé%obl. No relationship was

confirmed. However, he found that attitudes to school

' ’

de?entréiizatidn weré related to pupil control ideology in

a positive correlation.

LN



Pupil Control Ideology and
Classroom Behavior

J.S. Bean (1972) investigated the relationéhipé
between the pupil control ideology of teachers and their
classroom behavior as perceived by pupils. Sex.of the
teacher was found to be the moderating variable in the
relationship between teaeher.pupil control ideology and

student perceived classroom behavior.

1)

Pupil Control Ideology and
Self-Esteem .

To determine teacher self-esteem and teacher pupil

control ideology McAndrews (1971) used Bills' Index of

Adjustment and Values, and the Pupil Control Ideology Form

respectively. When the hypotheses in the experiment were
not confirmed, a more rigorous examinétion of the self-
esteem variable was undertaken. Indications were that

peer groups may not be attractive to teachers wanting to
enhance.theirkself-esteem through social approval. Further

study was suggested by the experimentor.

‘Pupil Control Ideology and
- Pluralistic Ignorance

Packard (1971) defined pluralistic ignorance, in terms
. \

~—

of pupil control_idéology,-aé being the difference between
eelf—scores and meéps of estimates of pupil control ideology.
All means of estima&es of phpil control ideology were larger
than actual pupil cogtrol ideology.scores. Teachers -and

counsellors were cUstédially inaccurate in predicting the.

principal's pupil control ideology. In terms of pupil contrgi
. \ : R .
. _ S
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ideology, the counsellor role tended to beswell understood.
Estimates of teacher and principal role 1deology were
markedly inaccurate. As a result, the goal achievement

strategies of the school organization were questioned.
.’I
Pupil Contrdl Ideoloygy and
Job Satisfaction

Research into the relationship of pupll control
ideology to job satisfaction was carrled out by Yuskiewicz
(1871). There was a direct relationship of satisfaction to
the congruentcg of’actual teacher pupil control ideology and
perceived teacher pupil control ideology. The same held true
regarding teacher satisfaction and congruence of actual
teacher pupil control ideology and perceived principal-pgpil

control ideology. Various teacher variables were examined

in relation to the findings.

Pupil Control Ideology
and Power

~ When Zelei (1971) investigated the relationsﬁip
between pupil control ideology and the sense of power of
teachere in public school, he found that a custodial pupil.
control ideology was associated with a iow.sense of power,
whereas humanlstlclgupll control ldeology was associated with
a hlgh sense of power. " The investigator speculated that‘
hierarchical structure,  and decision—making opportﬁpities; ¥
‘allowed for a high sense of power‘thus edgendering more

géigh a more humanistic

poeitive.pupil—teacher relationships th

pupil control ideology.

Q}\E ’
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Eugil(Céntrol Ideology and

school Type

7

In 1972, McBride investigated the middle school/////,

social organization as opposed to the social organization of

junior high schools. He was able to determine the following:

1.

Junior high school personnel were more custodial than
their middle school counterparts wden total school
staffs, certification,rand sex were considered.
Selected pupil misbehaviors were correlated to the
pupil control ideology of the school.

Previous research regarding hierarchical posit%ons

and teacher characteristics were confirmed.

No significant correlations existed between custodial

pupil control ideology and school size, and pupil-

teacher ratio.

Egiefly, this section has outlined the kind of

research that has been carried out with pupil control ideology

as the main focus. The literature research 1nd1cated that

<

varivbus personal and organizational characteristics are ~

related to pupil'control ideology. Several areas lacked

attention. For example, pupll control ideology and job

“

satlsfactlon were just being explored with no direct research

related to the control structures that pervade schools. The

\

next section is devoted to certain theoretical considerations

thut are thought .pertinent to the present study. In

particular the relationship betwéen pupil control ideology,

pupil control structure and teacher satisfaction with pupil

control structure are to be explored.

"

"



THEORETICAL CONSIDERATIONS

The review of the research on pupil control ideology
indicatea that pupil control idecology may be. influenced by
individual teacher characteristics such as teaching
'QXperience, age, and years af training; by organizational
characteristics such as school size, and grade levei at
whigh instruction was offered; and, by the,role‘assﬁmed in
thé organization——usualiy teachers as contrasted b;
principals. Ideology has been determined both for the
individual teacher, and, compositely, for the school.
*Regardless of the kind, a pupil control idéology is thought
of as being related to a variety of organlzatlonal and
personal attributes. The model 1nWF1gure 1l is a dlagram-

matic attempt at describing some of those relationships.

A
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Individual Teacher
Teacher ' : » Satisfaction
Characteristics , ‘ with Pupil
T~ Pupil Pupil _////’ Control
Organlzatlonal-———»Control._———» Control Structures
Characteristics Ideology Structure '

, L ) <5\\‘ Extent to
Role Assumed ' ‘ : « which Control
in the . is an % :

'Orgdnization : iy Organlzatlonal‘

., : ’ : Problem
Figure 1

Pupil Contrd?‘ldeology Model



For the purposes of this study, pupil control
ideology was thought to find expression in the organization
in three ways. First, the pupil control ideologylheld by
the individual teacher may 5@ reflectéd in the pupil control
structure which develops within the school. Since the
pupil control structure of tge school consists of pupil
control policies and practices, some of those policies and
practices may be formal expressions of the pupil control |
ideology of individual teachers. Thus, all staff members.
of the school may find that their particular pupil control
ideology is formally expressed within the pupil controi
structure of thé school. Secondly, the pupil control
ideology of an individual teacher, or group of teachers, is
theorized as being expressed in teacher satisfaction with
qge pupil control policies and practiceé of tﬁe school.,

The degree of teacher satisfaction may be related to the

degree of expression of pupil control ideology in the pupil -

cpntrol structuré of the‘school,'énd may be re&ated to the
perceptions ofAthe adequacy ofvexisting pupil control
policies and practices. Thirdly, the pdpii'qogtrollideology
of an individual teécher, of.group of teachers,bmay be |

reflected in the extent to which pupil control 'is viewed

as an organizational problem of the school. In this way,

[y

- the degree to which pupil control ideology is expréssed in

I

the pupil control structure of the school, and the adequacy
. » - :

of the existing pupil control policies and practices

influence the perceptions of the degree to which pupil

35
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control is viewed as an organizational problem of the

school.

Pupil Control Structure

“According to theory, pupil control ideology
influences the kind of pupil control structure'déveloped
by the school. Such a pupil control structure is concep-
tualized as existing on a continuum with highly'developed
pupil control policies and practices at one ektreme of the
continuum, and lesser developed pupil contréf'polibies and
practices at the other. If a positive correlation exists
between pupil control ideology and pupil control structure,
then, it is theorized, a custodial pﬁpil control idéology
most likely influences the evolvement of a highly developed
pupil control structure, while a humanistic pupil ;ontrol
ideology most likely influences‘thé evolvement of a lesser
developed pupil control structu%e.

A highly developed pupil control structure is
conceptualized as consisting of many rulés and regulations
which are designed to govern every possible aspect of
stﬁaent behavior. For each infpaétion there iska precise
punishmént which is admihistered immediately upon discovery
of any and all infractions. At its best, g highly developed
pupil control structure is a total and complete gxpression
M_f the custodial pupfl control ideology. ’

A lesser deve;Oped pupil control structure consists
of few, if any, rules and regulétions. De@ending upon

mutually developed routines of conduct between participants
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in the teaching-learning process, the lesser developed pupil
control structure rarely resorts to any punitive action.  In
short, such a pupil control structure is a totaf\and complete

expression of a humanistic pupil control ideology.
l
. &
Teacher Satisfaction with .¢$
Pupil Control Structures !

Furthe; conjectures were made about teachers. Since
pupil control ideology is theorized as being expressed in
the pupil control structure>;f the school, the pupil control
ideology of a teacher must’'be subported by the pupil control
policies and practices of the school if such policies and
practices are to be perceived as adequate.; Those teachers
who find that their particular ideology 1is supported within
tﬁe pupil control structure'generated by the school are
highly likely to be satisfied with the pupil control policieé
and practices devéloped Hy the school. Conve?sely, teachers
wh? find no support for their particular pupil control @
ideology within the pd;il control structure of the school
are highty likely to be dissatisfied with the pupil éontrol'
policies and practices developed by the school.

' Similarily, teachers who find their particular pupil
control ideoiogy td bgishared by stafffpee;s are highly
likely to be satisfiea with the pupil coht£01 pdlicies and
practices of'the schgol, while teachers who cannot rely on-
such peer sdppor£ forvtheir particular pupil control ideology

are likely to be dissatisfied with the pupil control policies

. and practices of the school.

6
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Pupil Control as an Organi- [
zational Problem :\

Because of the nature of the two extrenes in pupil

control ideology, the extent to which éupilﬁbo trol is
viewed as an organizational prgblem varies. Thg custodial
pupil control ideology, with its philosophy, isxlikely to
view student behavior in harsher terms than is the humanistic
pupil COntrol'ideology. « In theory,.ﬁgk pupil cqptrol
structure, the formal expression of pupil control ideology,
must be judged inadequate if pupil control is to be viewed
as an organizational problem. Thus, if a particular pupil
control ideology iélgﬁie to find ekpressibn in the pupil
control structure 6f:the school, pupil control is viewed
as an organizational problem in minimal proportions.

This study dealt with the relationships between
pupil control ideology, pupil control structure, and teacher
satisfaction as suggested by the model. The hypotheses,

bagsed on previous research andTtheé theoretical considerations,

are stated in the next part of this chapter.

- HYPOTHESES

» i : 3
‘The sub-problems listed in Chapter 1 focused on‘%he
\ A . .
. specific relationships that were investigated; those sub-
problems are stated here as research hypoﬁheses. 1
1. Hypotheses Concerning the - v o .

Characteristics of Pupil
Control Ideology

1.1 There;are‘significaht differénces in pupil control

idedlogy among teachers in small, medium, and large
.\\\’ ’ B ‘ . '

»



1.4 There is &Jn

schools a Inong teachers\igksiimentary,

juni b ior high schools. o

1.2 Ther | S ; cant differences between the pupil

contf: o 'y of prlnCLPals and the pupil cqntrol
, . ; ‘ AN
ideolo achers. 7
1.3 There a nificant relationships between pupil

control :logy and teacher charapteristics such as

years sp
§éx, age; years of teacher preparation. g
{nificant relationship between pupil
control ideolggy, as measufed by the Pupil Controi
Ideology FQA ng pupil control structure, as -

measured bj upil Control Structure Form.

Y

Hypotheses Concerning thé

Relationship Between

Pupil Control Ideology,
Pupil Control Structure,
and Teacher Satlsfactlon

2.1 There are significant relationships between teacher
satisfaction with pupil control polic1e$ and
pfactices and différenqes in pupii control ideology
between each of the followi‘g- ’ S
2.1.1 teacher and school
2.1.2 teacher, and principal

3.1.3 p%incipal'and school

2.2 Thére are 51gn1flcant dlfferences 1n teacher
satlsfactlon with pupll control p011c1es and

}
;practlces,amdng the'iollow1ng grqupg of teachers:

39

n the present school, years of experience,’
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--teachers in humanistic-structured schools,
. ¢ :‘ ‘
--teachers. in%flumanistic-relatively unstruc-
\\, 5 . ' -
tured sdhools,

--teachers in custoaial-styuctured schools, and
. --teachers in custodial-relatively unstruc- r
tured schools : . . -

2.3 There are significant differences in teacher
N .

%

satisfaction with pupil control policies and

“practicés among the- following groups of teachers:

v

--custodial teachers in\custodial schools,

\ ‘
- -~humanistic teachers in'pustod}al schools,

. 3 \
¥ - N AN \‘ ~

--custodial teachers in humanistic schools, and

. . ’ ':. v . .
,d? --humanistic teachers 1n humanistic schools.

. .
3\ . .
\ . L

SUMMARY OF CHAPTER 2", v

. \

A \

: 3 \
After an examination of several views of the
: ‘ \
organization-client relationship of schoolsg§6he socio-
b § it , . <

organizational conceptualizations presented BXECarlépn and
the literature on pupll control were accepted a§£prov§ding
a basis for examihing attitudes in teacher-pupil\relatich—
;shlps. In that examlnatlon, the relgg;onshlp between
1control structures 1n sqhools and teacher attltudes was

- explored. A search of the llterature related to teachqro
}satlsfactlon revealed the lack of research 1nto the matter
- of teacher satlsfactlon._ Research related to pupll control
ideoiogy-was‘pfesented to help substantrate theapractlcal< R ¥

: Lo . o - \' Ce
utility of pupil control ideology and to indicate the "~ \



relationship of pupil control_ideolbgyﬁ various teacher

»

and schdo%/characteristics: The research indicated that
no relaﬁiéﬁ§hip’between pupil control ideology and control
structures in schools had been established, and that the
relationship beéween pupil control ideology and teache}
satisfaction was virtually'unexplored. A model depicting
the relationéhips between,pupil4control ideology, pupil
control structure, and teacher satisfaction was presented

and the hypotheses for the study were presented. L

41
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(/, . Chapter 3

/ NSTRUMENTATION AND METHODOLOGY

. This chapter provides descriptions of the instru-

ments used in the data Collccgion, details of data collectidn

merthods, and an outline of the methodology of data treatment.

<
’ INSﬂRUMENTATION
| a -
Utilization of four in;trumepts vyielded the data )
used in this study. The four instruments were:

1, The Pupil cjptrbl'xdeology Form (PCI) (Adapted)
2. The Puﬁf{ﬁgbntrol Structure Fofm-(PCS)

3. The -Teacher Satisféction Form (SAT) \

4. The Discipliné\Referral Form - (DRF)
N A copy of each of the instruments is included in the

Appendix.v L

. &
*  The PCI Fokm (Adapted)

-,

Thé_instrument consists of 20 Likertstype items

4

which are responded to on a "strongly agree" to "strongly

disagree" continuum. Each item is a statement related to

pupil control. The respondent‘indiéates the extent to

"which‘his views on pupil control agreed with such statements l

\\ as "It is desirable to require pupils to sit in.assigned
-s L} .

seats during assembl}es," énd "Béing:friendly with'pubils'

often leads them to become too familiar." Responses to
o 42
” ® .



the items are scored 5,.4, 3, 2, and 1 for "strongly agree",
"agree", "undecided", "disagree", and "strongly disagree”
reepcctivoly as to be positive to the custodial viewpoint.
Wherc'rcsponscs are posltive to the humapistic viewpoint,
scoring iS.{CQGrSCd. Iten scores are'summed to provide a
.

single test score. A high score on the instrument indicates
a custodial viewpoint; a low séore is indicative of a
pumanistic viewpoinmt. The theoretical range of test scares
is 20 to 100. .

Initially, the PCI Form was developed in the United
States and contained American terms. To atapt the instru-
ment to the Canadian environment, the éanadian version of
certain terms was substituted for the orieinal ones, such as
"student cou@cils"‘%ar "student governments." However, the
original meaning and intent of the items was not altered.
Other modifications, such as the simplification of instruc-
tions, were made‘to;improve‘instrument utility.

" Permission to use the PCI Form was obtained in

advance of the conduct of the study.

The PCS Form

<
e : :
The PCS Form was constructed for the purpose of .

“securing some indication of the extent to whlch pupil control"

4

~sfructure had develOped w1th1n the schools sampled in the

study. ' “ i

The instrument initially consisted of 20 Likert-type
. . . L . .
. ‘s <
jtems related to pupil control structures. Response cate-

gories ranged from "strongly agree" tO'ﬁstrongly disagree."
! L 4 . . -
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The respondent was asked to indicate the extent to which

his views agreed with the item description of his school.

For the 20 item instrument, responses were assigned the
~values 5, 4, 3, 2, anq 1 for "stronglf ;gree", "agree",
"undecided", "disagrec;, and "strongly disagree" respectively
as to be positive to a highly déveloped pupil control
structure. Wheré.%;céssafy, reverse scoring of items was
used. Item scores weré summed to provide a total test |
score. A high test score indicated the perception of a
-highly develoéeq pgpil control structure;la low score was
indicative of a leségr deve loped pupil,cohtrol structure.
Theoretically, the test.scores ranged froﬁ 20 to 100 for
this 20 item instrument.

To’assess.the validity of the instrument, a pilot
study'was conducted. The PCS Form responses of the staffs
of an elementary school, a junior high school; and a senior
high school were subjected to0 component analysis. Out of

the principal components analysis Qf the 20 item instrument

(N=57), six items were identified with formulation of pupil
o

i

. control policies, and nine were identified with pupil

control practices. The results of the principal components

€./

ranalysis are included in. the Appendix.
These 15 items were reworded to accentuate the
positive aspects of pupil control structure and item

responses were assigned the valwes 1, 2; 3, 4, and 5 for

£

"strongly agree"”, "agree", "undecided", "disagree", and

"strongly disagree" respectively to retain the positive
' - : _ B4

.
7/
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"reference ug.p‘highly developed pupil control structure.

The PCS Form, containing these 15 revised items, was used

.

in obtaining responses from the sample in the study.

The Teacher Satisfaction Form

The Teacher Satisfaction Form consisted of six
items, one of which was used to desilgnate the organizational
position of the respondent. The teachers responded to
the remaining five items by checking the answers most
ibprOpriate to the guestions posed in the' items. For
example, if the possible responses to an item were "highly
satisfactory", "satisfactory",-"varies*, "unsatisfactory",
and "highly unsatisfactory"”, the teacher would consider
the question in the item and check 'the response that best
answeréd the question. Responsés to the iééﬁs were assigned
values so that a favorable disposition toward the question
in the itém received as high a score as possible. The
most favorable response rébeived a score of 5; the least
favorable response‘received a'scoréyof I..‘Scores for each
item were summed to yield a total test score. A high score
indicated satisfactlion with pﬁpil control structure; a ‘w
score'ihdicated dissatisfaction. The theoretical range
for scores was 5 to 25.

Validation procédures were similar to those ‘employed
with.the PCS Form. ‘Principalccomponents analysis of pilot

study data indicated two.distinct factors. The items, in

unrevised &orm, were used to collect sample data on teacher
. 5o ‘ R

satisfacty'n with pupil*éonirol structure. Examination of
. ) 't.'.. B oo .

A




the response pattern to the instrument using sample data,
‘indicated that Item 5 was poorly constructed and should be
discarqfd; with the loss of the one item, the theoretical

test score range became -4 to 20.
. ’ <

The Disciplinary Referral Form

Although the Disciplinary Refe£;ai Form was intended
to determine, through principal responxes, the relative
agreement between administrator and teachers on such issues
as puplil control ideology and pupil control structure, the
instrument could not be validated through the pilot study.
Hewever, utilization of the ins;rument.in this study

provided additional data on the sample schools. Analysis

of this additional data is presented in Chapter 6.

METHODOLOGY

The Sample ' ' Y \

The sam for the study was drawn from Alberta
schools. Exclujgj from the sample were those schools which
could ndtlbe classified as either elementary, junicr high
school, or seniox high school organlzatlons, as were schools
from urban centres with populations exceedlng 100,000.

Reference was made to the List of Opbcrating Schoqls in Alberta

1971-72 to determlne the number of elementary schools, junior
high .schools, and senlor hlgh schools in the Prov1nce of
Alberta avallabie for sampling. As 1nd1gated in Table 1, off
the 104 elementary schools/available‘(Grades 1-6), 40 were

chosen: at randonp, and were approached regarding participation

46
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in the study. Twenty-four indicated a willingness to parti-
Cipate. All available junior high schools and scnior high
schools in the province were approached regarding partici-
patieﬁp Of tne 31 junior high schools approacheu (Grades
7-9);718 schools were willing to barticipate} while of the 36
senior high schools approached kGrades 10-12), 24 were
willing to participate in the study. Returns from 24 elemen-
tary scnools, 18 junior hlgh schools, and 22 senior high

schools were included in the study.

Collection of the Data

Each school WLlllng to partlclpate in the study
received 1l instrument packages. Each package contained a‘

J

personal data sheet, the PCI Form, the PCS Form, and the

Teacher Satisfaction Form. Ten of these packages were to

be completed by teachers randomly selected by the principal.
The principal was asked to complete the remaining instrument
package. In addition, the principal wae requested to
complete a school®data sheet which included the Disciplinary ,

Referral Form. Principals were requested to use a form of

instrument collection within the ‘school that would maintain

respondent anonymity. Collected packages were returned in
stamped, self-addressed envelopes provided for the purpose.
s each school returned the completed instrument packages,

helschool was identified as to kind (each envelope carried

he school codegnumber), and assigngd a identification

number. The responses to each indtrument package were entered

cn a code sheet. Data were later punched on compﬁter cards.

48
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Treatment of the Data

Teacher scores were computed for each of the forms
in the instrument package. In addition, school scores of
PCI, PCS, and SAT were required. Computation of these
values was obtained by using an appropriate computer program.

In Table 2, the numbers of respondents for the PCI,
PCS, and SAT instruments aré presented. A total of 572
teachers completed the'PCI Form. Of that total, 217
responses were from elementary schools, 164 responses were
from junior high schools, and 191 responses were from senior
high schoéls. Sixty principals responded to the PCI Form;
23 were elementary school principals, 16 were.junior high
school principals, and 21 wére senior high school principals.
The mean PCI score for the total sample of.teachers was
“g0.14 while the mean PCI score for the total sample of
principals was 45.29.

Respondents to the PCS scale totalled 570; 214
respdnses were from elementary schools, 165 responses were
from junior @igh schools, and 191 were.from senior high
schools. For the total gro@p of feachers, the mean PCS
score was 44.35. 'The PCS scofes for all 60 principals were
summed and 5 mean of 44.77 was- obtained. |

Two hUﬁdred g!fteen elemenﬁary school teachers, 163
junior h;éh;school teachers, and 191 senio; high school
teachers resp&nded to the'SAT Form. The mean teacher .

- s .
.satisfaction score for the 562 responding teachers in the

1

sample was 13.66. Since principals had not compleﬁeé the

*‘\/ A
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total SAT Form, thelr responses to the Form were excluded
from the study.

Teacher data collected for this study was used to

«assess the reliability of the instruments used. When
Willower et al. (1967:12) assessed the reliability of the

PCI Form, a split-half reliability coefficient was cal-
culateds (N=170) and the resulting Pearson product-moment
correlation coefficient was 0.91; a corrected cocfficient
of 0.95 was reported when the Spearman-Brown formula was
applied. ’

A reliability coefficient for the PCI Form was
calculated using data from the present study (N=558).
Application of thes Kuder—Richardson formula 20 reésulted 1in
a KR-20 = 0.7475. o

The same formula was applied to the data from‘the
PCS Form and resulted in a reliability coefficient (KR-20)
of 0.6290. The magnitude @f the coefficient was deemed
satisfactory. Nunnally (1967:226) states:

What a satisfdctory le;el of reliability is ‘depends

on how a measure is being used. In the early stages

of research on predlctor tests or hypothesized measures
of construct, . . . reliabilities of .60 and .50 will

suffice. ‘ ' .

When the Kuder-Richardson formula was applled to

the responses on the SA% Form, a KR-20 = 0.6258 was cal—
. culated. " The crlterlon of coefficient acceptablllty

§//;llshed for the PCS Form was applled to the SAT Form

reliability coeffisient.

Principal components analysis was applied to the



responses to the PCI, PCé, and SAT instruments. In each

case, two factdrs were identified. The factbr loadings on
each. factor for ecach item in each instrument are repofted
in the Appendix. Statement numbers correspond to those 1in

/

the final version of each form in the Appendix. . /

/

'SUMMARY OF CHAPTER 3

This chapter provided a description of each of the
instruments used in the study. The constructions of the
PCI, PCS, SAT, and DRF Forms were outlined. Since the PCS .,
and SAT Forms were being developed specifically/for‘this
st;dy, some analysis of the instruments was necesSsary. The
responses of teachers from an elementary school; a junior
high school, and a se&nior high school, were used 1in
principal component& analysis to determine the final form
of these twb insﬂruments. A sample of schoofs was chosen
for the study and packages 6f instruments were.sent to each
school. The responses of the 572 teachers who coﬁpleted'
the instrument packages were used in the applicatian of the
Kuder-Richardson formula to obtain reliability coefficients
for thé PCI, PCS, and SAT Forms. These'coefficients were
found to be at an acceptable level.A Principal‘componehts
analyéis applied to sample data identified the items in each

; : )
of twa factors for each instrument.
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v . Chapter 4

ANALYSIS OF DATA--CHARACTERISTICS OF
- PUPIL CONTROL IDEOLOGY

‘ Presented in this chapter is an analysis of the

+

détazconcerning the hypotheses about the characteristics of
PCI broposed in this study. The sources‘ii the data, the
h

procedures used to test the hypotheses, t outcome of each

ﬁés;ing, and a discussion of the results are included in

' émis presentation.

.4+ 'PUPIL CONTROL IDEOLOGY AND ORGANIZATIONAL

Lot CHARACTERISTICS
.; ' ,‘ . V
PrI-and School Size
R
"#'AJ

ho ?ignificant differences between grbups of teachers when
T

. v
Hypothésis 1.1, in null form, states pg#hat there are

V‘éhdsé groups are formed on the basis of selected organi-

?aqional characteristics such as school size and school

pe.
ﬁjéj " To test .whether there were significant differences

:!}fJPCI between groups of tegchers fobmed on the basis of

’
i

- )

2&%§hool size, schoolé had to be classifieé as to size. On
;ﬁ%ﬁe,bésis of data suéplied by pfiné&pals regardiné the staff
kﬁgiée of §chop;s, schools were classified as being éithé;ne
F@Lmall,»médium) or iargé:.;TWEnty—seven schools with from
zﬁﬁen_to 19 teacherg,vwerevclaSSifiéd‘as,Beihg smali schools;
) ; . .

4
S~
43 .-
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17 schools, with from 20 to 29 teachers, were classified as
medium-sized gchools; the remaining 20 schools, 1in excess of
29 teachers,,were classified as large schoolé.

The éata used in testing the pofiion of the first
hypothesis dealing with school size were the PCI scores. of
teachers. As indisaéed in-Table 3, 226 teachers came from
schools designated as small s¢hools while 155 tecachers came
from mediﬁmfsized schools and 177.teachers came from large
schcols.' Teacher scores in each size category .were suéﬁed
and the mean PCI score for each category was determiﬁcd.
Based on this method, the’mean'PCI score fcr small schoois
was determined to be 50.79,iwhif% the mean PCI scores for
medium-sized and large-sized schools were found to be ﬂ9,24
and‘50.08 respectively. The overall PCI for schools,
regardless of school size, was SQ.lBV

To determine_Whefher_statisti lly significant
differences existed.between the meanécjér‘thétﬁhree'groups,
analysis ok §ariance was‘used. 'Tﬁe F test of the differences
in means between groups ylelded an F value of 1.69 at the
0.1852 level of probability, well in excess of the accépteq

0.05 level of significance. These findings were sufficient

to support the null form of the research hypé&hesis that
. ) . , M S .

there were no ‘significant differences in PCI ‘between groups

‘of teachers in schools formed on the basis of échoolAsize.

Lo~

PCI and School Type

. The data-used in testing the portlon of the first

hYpothesis‘that’dealt:with’school'type were the same as for

: . - . .. S
. N ’ - . L L " . N
. - . . . -
3

,{' . . ‘v,\

4
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the testing of the portion of the first hyQX)th(nais that dealt
with :ikﬂl(ﬂ)i, G, However, the sizes (;f the groups, formed
on the basis (i)f school type, changed. In the study, 24
clementary schools responded to the PCI Porm, as did 18
“junior high schools, k;nq 22 senior high schools.  Table 4
‘pr&scnt§ the numbers of teachers in each group. Two hundred
thirteen teachel responses came from elementary schools;
162 came  fron junior high schools and 183 came from scenior

A
high schools. Mean teacher PCl scores wele calculated for
cach group; a mean PCl of 50.25, 51.81, an& 48.50 was cai—

—
culated for elementary schools, junior high schools, and

senior high schools respectively. Theroverall mean PCIL was
calculated to be 50.13.

To determine whether statisticaliy significant
differences existed between the means for the three groups,
an analysis of “variance was again performed. The obtained
F value of 7.37 at'aaprobability’lébel of 0.0007 was
gufficient to indicate that at least one pa}r of group means
differed significaﬁtly. .2

According to the probability matrix for the Schéffé
multiple comparisdﬁ of group means of PCI, one pair of mé?ns
was found to be significantly different. Table 5 shows a
prdbability of 0.6007 for the Scheﬁfé multiple comparison
of the mean PCI for junior high schools _(51.81) and_thé
meaQ‘PCI for senior high schools (48.50) was sufficient
~evidence for rejection of the null form of the research |
.hypoﬁhesis that no siénificant difﬁeéences in PCI existed
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.

between groups of teachers in schools differentiated by
school type. Indeed, the results indicated that junlor high
‘'schools were 51gn1flcantly more custodlal in their ideo-

logical approacﬁes to pupil control than were senior high

schools. ’ .
OQ\ | '

PUPIL CONTROL IDEOLOGY F TEACHERS
AND PRINCIPAL

Hypothesis 1.2, in null terms, predicted that there
would be no significant difference between the PCI of
principals and th; pCI .of teachers as measured by the PCI
Form.

Data obtalned from the 60 responding principals,
and the data from 60 randomly chosen teachers were used to
test this hypothesis. A mean pCI of 45.27 was qyserved
for the group of pr1n01pals as compared to a mean pPCI of
49.35 for the group of randomly selected teachers. Use of
the t test was made to determine statistical significance
of.differences between these two means. The results of the
t test application were summari%ed ané presented in Tabie 6.

One of the assumptions undeflying the use.of t tests
is that variances between groups are equal. The F test was
utlllzed to determine the equaiity of the variances between
the group of pr1n01pals and the group of teachers. When the
_hypothesis of equal variance between the two groups is not
supborted, the Welch/;pprox1matlon’of t, &hlch adjusts the

numbef of degrees of freedom, is used (Ferguson, 1971 156) .

° AN )
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An obtained F value of 1.151, at a probability'level

of 0.5904 was sufficient evidence to warrant the use of the

Welch method. The Welch method reduced the number of degrees

of freedom to 117.42 from the normal 118 and yiclded a t'
value of -3.236 at a probability level of 0.0016. Since
this t' value exceeded that required at 0.05 level of
significance, the null hypothesis was rejected.  The sign
of the t' vélue indicated that the tecacher group had a
significantly larger PCI score than did the group of
principals. Stated another way, thg randomly Seleéted
group of teaéﬁers was found to be slgnificantly more
custodial in éupil control ideology than the group of
principals who re5ponded to the PCI Form.
! PUPIL CONTROL IDEOLOGY AND
- N TEACHER CHARACTERISTICS

L]
Thes third hypothesis regarding characteristics of

PCI (Hypothesis 1.3) stated that there would be no signifi-
cant relationships between PCI and teacher characteristics.
Specifically, the teacher characteriétics referred to years .

sex,

spent in the present school, total years of experi
age, and years of teachér preparation.

/ The data used in the testing of %he.third hypothes;é
were derived from teacher responses on teacher, data sheets
that were paft of the instrument package. Stepwise regres-:
sion was t? bewnsed to determine the regression equation.

The resulting regression equation, consisting of variables,

their regression coefficients, and a constant, was applied
. . ' I d -

N
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ip the prediction of PCI scores.

Nunnally (1959:121) suggested that fhe.coefficient
of multiple correlation indicates ﬁhe degree of correlation
between predicted scores and actual scores as measured by
some scale. He suggested thagrmultiple correlation would
be at least as large as the largest correlation between the
preaictor varia%lcs ahd the measured Yalue of the variable
to be predicted (Nunnally, 1959:119). To determine whether
stepwise regression was a useful technique to use, a check
was made of the correlation coefficients between the pre-
dictor variables (teacher\characteristics) and PCI. The
results, summarized and presented in Table 7, indifcate that
there is very little correlation between the teacher

variables and teacher PCI scores as measured by the PCI

Form, ‘
P B

The largest negative correlation (-0.153) occurred

between the amount of teacher preparation and the teacher

PCk score. Other correlation coefficients found included -

-0.005, between teaching experience in the present school

and teacher PCI; -0.015, between total teaching experience h

and teacher.PCI; 0.020 between the sex of the teacher and
teacher PCI; and 0.055, between age and teacher PCI.
Further examination of the results revealed @eachér
variablesrrelated to experience wefé highly intercorrelated
among themselves and‘teachér age. R

Reference was made to a table of critical values of

the correlation coefficient (Guilford, 1954:564) and the

62
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critical value of 0.159 at the 0.05 level of significance
was determined for the correlation coefficients. For a
cofrelation to be significantly different from zero that
correlation coefficient had to exceed the critical value.
J

The largest absolute value of any correlation coefficient
in Table 7 did not exceed the critical value. This was
sufficient cvfﬁence to support the retention of the null
hypothesis th?@?no significant relationships exisfed
between teacher PCI scores and selected teacher variables,
from which PCI scores could be predictéd;

Stepwise regression was applied to teacher data.
Table 8 presents the regréésion weights in a regression
equation which predicts PCI scores. The table shows that the

4

five predictor variables accounted for only 4.11 percent of

variance in PCI scores. An F value of 4.489 at the 0.000526

level of probability was significant.

PUPIL CONTROL IDEOLOGY AND
: : PUPIL CONTROL STRUCTURE -

£

The fouréh hypothesis; in null terms, predictéd no
$ignificaht relationship between PCI scores, as measured by
the PCI form,,agd PCS scores, as mecasured by the PCS Form.

‘Data uéed in téstiné ‘this hypothesis were teacher

|

scores on the PCIL Form and teacher scores on the PCS Form.

4

A Pearson producﬂ:moment corfelation coefficient of -0.096"
was obtained when thc scores of 558 teacher respondents

were correlated. " The t value associated with the éorrelatidé

64
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coefficient was -2.263 at the 0.024 level of probability.
Since no cdircction wéé assumed in the null hypothesis, the
two-tail test of significance was applied. The calculated
t value:did not exceed the critical value at the 0.01 level
of significance and as such, indicated that the corrélation
coefficient was not significantly different from zero.

This evidence was used to support the retention of the null
hypothesis that no significant relationship existed between
pCI, as measured by the PCI Form, and PC5, as measured by

the PCS Form.
SUMMARY OF CHAPTER 4

To test the hypotheses regarding the relationships

between pupil control ideology and other variables, use was
. . B : , ‘

made of teacher PCI scores. Schools were grouped according

to size and type., Teacher scores in each group were s ummed

and a mean PCI score for each group was calculated.

Analysis of variance was used to compare group means. Teacher

&

PCI scores were compared.with principal scores, were used in

stepwise regression, and were correlated with teacher PCS

~_

scores. .

Of the five null hypotheses tested (the first

hypothesis consisted of two sub-hypotheses in null terms),
three were accepted, and two were rejected in fulls The
statistically significant relationships which evolved from

the analysis of the data may'be‘summarized.as follows:

1. Junior high schools and senior high schools differed

66



2.

3.

significantly on PCI. Junior high schools were

v

found to be more custodial in pupil control ideology
o
than senior high schools.

o
Principals and teachers differed significantly on
PCI. Teachers were found to be more custodial in
pupil control ideology than principals.

Teacher variables (length of-éenure, age, sex, amQﬁnt
of training, and length of time in present school),
when considered individ;ally, were found not to be
related to the“PCI score.oﬁythe telcher: waever,

‘wnen considered jointly in stepwise regression, those

same teacher variables were found to be related to

)

the PCI score of the teacher. y
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® Chapter 5

ANALYSIS OF DATAF—PCI, PCS,
AND SAT

A comprehensive analysis of the data concerning
the hypothesized {elationships between PCI, PCS, and
teacher satisfaction is'prcsented in this chapter. Included
“‘4n the report-of tie teétiyg of the null hypotheses are
the sources of data, the procedures useq in testing the
hypoﬁheses, the results of each testing, and a discussion

of the results. .

RELATIONSHIP BETWEEN PCI AND.SAT

P

Hypothesis 2.lfjin-null terms, stated that there

was no significant relationship between teacher satisfac-
' /

tion with PCS and differences in PCI between egch of the
following: (1) the schéol apd the teacher; (2) the

principal and the teacher; and, (3) the school and the.

prigicipal.

e 3 | L
< The PCI scores.of teachers, schools, and principals,

",'"','i “._ . . - ‘

and:‘the teacher satisfaction (SAT) scores of teachers, and

schools were uséd in the testing of this hypothesis. An

: appropriate computer program was used”tovdetermine the
differences in' PCI between schge&aénd teaipfr.sC§res in each'
échdoi,'betweén principal and:teacher 3cqf¢5fin\§achbéchool,

ol. The first

.

and between school and principal in each.scﬁo

-

L 68 S



Y

two differences, along with the SAT score of the teachers.

were punched on a computer card for each teacher in each

- school. A second set of cards was produced in which each

card was punched with the difference in PCI between the

" school and its principal, and the mean SAT score for the

/ -
school.. Where the prizflpal of the school had not responded

to the PCI Form, no data were generated for this hypothesis.
Consequently, data for 515 teachers in 60 schools gre used

in testing the hypothe51§’

To establlsh that a relatLOnshlp between SAT and

ecach of the’ difference scores existed, tl correlation
ak

cocfficient for each relationship had to be shown to be

significantly different from zero. Pearson product—moment
‘”oorrelatlon coefficients were. used. Th? results were
sﬁhmarlzed and presented 1in Table 9. &.

For the relationship between SAT ansydifferences
in PCI between the school and the teacher, 'a correlation

coéfficient of ’O.IEBVRS obtained. Associated with the

. v o
obtained coefficient was the t value of -4.038 at the.
0.00006 level of probability. ‘The t value, found to be far

in excess of. the value required at the 0.01 level‘ofv

»

significance: proviaed evidence that the correlation

coeff1c1ent was 51gn1f1cantly different from zero. This

|

in turn, supported rejection of the null hypothESlS that no

“significant relatlonshlp exlsted between the SAT score of .

a teacher and dlfferences 1n PCI between the school and the

teacher. However, the absolute magnltude of the correlatlon

..
. .
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coctdtecient (0.1795) i1tndicates that the relationsnlio was
N i

+

wWoedak.,
When toeacheor SAT scoroes werle  correlated with dif-
forences 1n PUL botweon principals and teachers, a corrcela-

tron coefficient of -0.094 was obtained. At value of 2,131

at the 0.03351 lovel otf™

probaby ity was not sufficient to
Indleate that the coctgicient was significantly different’
froi zero at the 0.01 level of sranificance.  No basgs

a
existed for the rejection of the null hvpothesis that there

was 1o stonitfircant, relationship betwepn teacher SAT scores
and. differences in PCL between principals and teachers.

A LU value of 0.943 at the 0.34975 level of proba-
bility was associlated with the correlation cocfficient of
U.123 obtaitned when school SAT scores were correlated with
differences in PCIL hetween the schools and thelr princivals.
The t value was.deemed insufiflcient to indicate that the.
- . R e ] o % ]
caarelation coefficient was signiticantly ditferent from

t - . . - N
cero at the 0,01 level of signiflicance, and hence supported
the retention of the null hypothesis that there wls no
significant relationship between school SAT scores and
differcences in PCI between S¢hooi§fand'principals. .
- R - i ‘ {
e
, ) .A'“ VoA Ten
RELATIONCHMS AMONG PCT, o .
pPCS, AND SAT . ® N
= . -

. [N

. The second null hypothesis (Hypothesis 2.2) stated

f »
» f

that there were na significant differences between. means of,.
; v A

vteéc@er SAT scores of groups of‘fcachers when those groups
: A .r ) . » ! ‘ e ‘ )
‘were formed on the basis of school PCI and. school PCS,

N ' . - - =T N
| _— . N .
'



To form the aroups f&r the testing of the sccond
null hypothesis, the :;vhuul:; were o classifiod as belng
humaantic ;chuols or custodial schools deponding on whether
their mean PCI score f£ell above or below the median PCI
score of 49,3150,  The 32 humanistic schools were grouped
further on the basis of their PCS scores being either above
or below the modian humanistic school PCS score of 44.095.
on thié bdsis,'l6 schools were classificd s hamaniastico
schools with highly structured pupll control policies and

practices, while the other 16 schools were considerdd to be
: /
humanistic 1n PCl orientation with relatively unstructured

’ »
pupll control policies and practices. The 32 custodial

schools were subdivided further. Sixtecon schoofs, whosa PCS

scores were greater than the median PCS score of 44. 340,

were regarded as custodial schools with highly structured

pupil control policies and practices; the remailning 16
. I'd
- s
schools, whose PCS scores were less than the median score,:
. \ . - N
. 1 - . . . . .
were regarded as schools with custodial PCI orientations,

but with relativciy.unstructured pupil control policids and

practices. !
w

L As indicated in Table 10, teacher‘data from 139
- & N

N

respondents was used to determine a mean SAT score og 14.00
i ]

6 humanistic-structured schools. A mean SAT of .

derived from the scores of the 129 teachers of the

3

anigtic—relatively unstructured schools. The mean SAT

©

scores for.the.l6 custodial-structured schools and the
. - )

custodial-relatively unstructured schools werk 14.23 and

* . . N - '
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13.15 respe le(l§, calculated from.the responses of 142
teachers Mrom the i’ir“t groun of custodial schools, and

l 148 teachers from the second group of custodial schools.
An ove Idll\A of\13.67 was cnlculated for thegtmtdl sanple
of 5958 teachers.  oOonsgcway analysis of variance was applied
to the four groups oﬁ/tvachu}s.

[
In the dndly?)é of variance test, the P ovalue of

10.5%3 at the 0.000008 level of probbability, far areater than
the value required at the 0.05 level of ;,p_’.'LLrn;(i‘g(_-,
indicated that a significant ditfference did cx?st betweaoen
at least one pair of neans.

Al Al

Table 11 presents the probability matrix used for

“ e’ . : RS
the sSchefféd multiple comparison of means of SAT scores of
. ‘\
the groups. According to the scheffé medhod, the mean. SAT

sguvrw{ul teachers in humanistic-structured schools was
' *
significgntly different from the mean SAT sgore foy teachers

. / , A
N in humanistic-unstructured %(hOOlb at the 0.0338 level of

probability. .Also found to be significantly different were

the medp SAT scores of  teachers 1n humanistic-structured

schools and the mean SAT score for teachers in custodial-

-uéstructured schools. Those mecang.were 14,00 and 13.15

respectively. Since the probability level of O~0032

obtained when the meahs were compared, was well bglow the .
Y . R " ‘ ) . q i

d 3 ~ .t .- L. 5 - ! h
0.0% level of significance, tnC'ULffcrcncc betweentthe two

. A R N ]
‘was cqp51dered statlstlcally significant. Cémparison

£
— ; {

A¢]

mean SAT score for teachers in humanistic- umstructured

(13.30) with the mean SAT scgre-for teachets in
N N g R . . 4 .

Fl
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-schools. When teac

'schools and Leauhels in humanlbtlc structuled schools wﬂén

‘humanistic teachers from uqﬁtguétured sch@ols.

76

custodtital-structured schools (14.23) revealed that the two

v

means were sjgnificantiy different at the 0.0014 level of
probability. When an asscssment of the differences between
the mean SAT scoru‘fot téachers in custodial-structured .
schools and the mean SAT score for tuauherslin the custodial-

.7 X
unstructured schools was made by the Scheffe method,  the

diffgrence was found to be Significant at the 0.0001 level

of probability.

-

A further examination of the analysis indicated
that te dchors 1n custodial-structured schools were signifi-

cantly more satisfied with school PCs than were their

counterparts in cystodial-unstructured schools.  Teachers
from humanistic-unstructured schools were, as$ indicated by

results, siunificantly less safisficd with PCS than the

teachers in custodial-stfucturdd schools. As well, .menbers
1
il

structured schoolsg were sighificantly_ . .
P .

PCS than members of custodial—unstruétured

of the humanisti
more satisfied wit

°rs in humanistic- structure d schools®

were compared with tdachers in humanistic—unstrhctured

schools, the- teachers in the humanistic-structurgd schools

were found to be significantly more_sétisfied with the PCS ',

of their particular schobls. No significant differences

.

4
were found between the teachers in custodial- structured

4

the teacher satisfaction with PCS of those groups, Wre -
. PR ~ o i ’ -
éompargﬁ. The same was found for cust?ﬁial teachers and E -
.. X r .‘ . B . S

—_— 3

wd



The third major hypothesis (Hypothesis 2.3) priodicted
that there are no significant differences in teacher satis-

faction with PCS between Jgroups ot tcachers formed on the

basis of tcacher PCI and school PCI,

Groups were first formed according to the pupil .
control oricntagion of Lhé school.  School PCI scores
dreater than the medion PCL scote for schools, a value of
.42.3150m*w0rc considered to be custodial in nature, Thirty-
two schoolks were so classificd.  The remnainlng 32 schools \

whose PCI scores were less than the median of 49.3150, were

considered tb be humanistic. Teacher data from the 32
custodial schools were used to determine the median teacher

PCI score of §%,.3332. .A tq‘fl of 139 teachers had sCores . v

.
-

above the median score and Were consldered to be custodial

s
> . ~

s’ Ln custodial schools. Teachers with PCI scoreg

teache
below the median score were .considered as humanistic teachers

associgted'with custodial schools. Thelr number tota'lled

N

. . .
1404 Treatment of teacher data from humanistic -schools

yielded a median teacher PCI score of 44.8594. The 140

- . v

teachers whose scores exceeded the median score were con-
’ » .

sidered as custodial teachers in humanistic schools. ‘These

teachers whose PCI scores were less thén, the median ggore»\; - A
‘were considered as#humanistic teachers-in humanistic schools.
. . - ' I} .

Analysis of variamce was appliedstd the SAT scores ¥

X m,‘ . AN . : . _ . PN
wof teachers. “ E - . | \ | .
- The ysis, preseénted in Table 12, indicateq. ,
the -teachdbs. in CUStédiaI£SCUOOIS wha held a custodial 27" T
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79

ideology had a mecan SAT score of 13.36 while the humanis-

tically oriented teachers ih those same schools had a mean
SAT score of 13.98. A mean SAT score of 13.47 was obtained
for those teachers.in humanistic sthools that could be ¢on-
S}dcrcd custodial 1In theif,ﬁdeo}ogicﬁl orientation to pﬁﬁil
control. Those teachers in the humanistic schools who were

considered to be humanistic in PCI had a calculated mean

Ve

SAT score of 13.88.

a

. The F value of 3.&9, calculated at the 0.020394
level of probability, indicated that at least, gne pair of
mean SAT scores were significantly different. Examination

of the probability matrix for the Scheffd multiple comparison

of means was warranted. Pertinent i1nformation from the

. . = L * : ro
.matrix is presented in Table 13. | _ B &

r , . .
Comparison of the SAT mean for custodial teaghers S .

ih custodial schools with the SAT for humanistic tcd¥hers = "
in.CuStodial.schools by the Scheffé(methodf.revealed that .;
the means were signi¥icantly different at the 0.0762 level

\of Drobability. Though this ;égfﬂgﬁent for accepting
‘ #y

/[/ f} ﬂr

the null hypotheSJ.s at t«’hé’a 05 levzzl Oﬁ?Slgnlflcance, the -

Al

less rlgorous level of Q. ld»was @ppileﬁ NScheffe,.l959 71)

e,

~(Ferguson, 1971:27L). Comparlsons.s§ all otﬁer palrs‘of‘

means of teacher satlsfactlon with PCS ylelded probablllty
»

¢
1

values, for the significance of differences, 4011 above thc

_1ess riggrous_o.lo level 'of significance;__However;‘
< . PR a
. suffigient ev1dence was presented to warrant rejectlon of ’ ¢

s

A
. - . ‘} @
s T .

/. D s

the null hypothe51s that there were no. 51gn1f1cant dlfferences .

g
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- control structure of custodial SC%OOlS than custoudilal teachers.

.

& )
y
in tegcher saticsfaction with PCS between groups of tecachers
;g ‘ ) .
formec .on the basils of teadher QCI and school PCI. Humanistic

teachef% were sighnificantly more satisfied with the pupil

I3

SUMMARY OF CHAPTER 5

3

) :
t To test the three null hypotheses formulated to

)

i,n\ﬂ‘g‘ate the relationship betwczzn pupil control ideology,.

pupil control structure, and teacher satisfaction with pupil

.

control structure, use was made of the scores of PCI, PCS;‘

2.

and SAT as measured by the'PCI, PCS, and SAT Forms. Mean-

0] “.‘ - N i . ) .
scores for respondents on each scale in each .school were
F . )
. . vl ,
considered to be the school scores for each school. \

Specifiéd differenfes betwegken, scores were calculated int P

order that the felationehip between these differences and I

SAT gcores could be investigated. In other instances,

- Bchool scores, as well as respondent scores, were used for

group formation necessary to facilitate hypothesis-testing.’
Apaly51s of varlance was used extensively to determlne

SLgniflcant dlfferences in 3scores among groups.

*

The statlstlcally S;inficant relatlonships which -

evolved from the’ analyses are summarlzed as follows:

4 A}

1. A signific&nt,‘weakﬁani\negatively COrrelated

> |

relationship existed betﬁeen teacher satisfaction
B m%h pupil control structﬂre and dlfferences in

. pUpll control 1deology betwé%n school and teacher.

L 4 . . -

81
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Teachers, grouped on the basis‘'of the pupil control
ideology and pupil control structure of their schools,
differed ;igkificantly in their satisfaction with
pupil control policiesland practices iﬁ their
respective school situations.

Teachers in custodial schools were found to diffur

. L : :
significantly in their satisfaction with pupill
control policies and pracfices when groupé?

according to their personal pupil control~Crienr

tation. ' p . -
. . « v

82



Chapter 6
- e -
. FURTHER ANALYSIS OF "GATA

Thc purpose of this chapter 1s to present a summary

of the further analy 1s mauo of the data availahle from the

study. Spocificdlly, relationships betWeeo variables. . ’

measured by'thc PCI}‘bCS; angd SAT forms were explorea‘

furtherz and-oertiﬁént iﬁformatidn régo:ding‘thése réla-'

tionships wére Summarizeo and presohted'here; Though no
. -

v - . .
hypotheses were put forth for'testlng, examination and %

exploration of these relationaxlps orov1ded 1n51ght . e

‘;regardlng the nature of tﬁ%‘varlables méa$urgd by ‘the three

\\

<

" scadles. | Presen%ed in this chapter are’ th? results of'these(
. - . ) ( .

examinations, as well as a1dlSCUSSlOn of, them.

.
—~—

L ot 'i ) .

) PURIL CONTROL STRUCTURE » ' / ' -

o . : /- -

Relationship Between PCS - L ' [ o ;
and Schoal Size - T :

\ 5
< To determlne the relatronshlp between PCS

school 5120, analy31s of varlange was applled to'

PCS scores determlned for small schooIs, medlum slzed - ,
. ' N {

schools, and large bChOOlS. " As presented-ln ? ble 14 »the /
27 small schools, with LLtWCtn 10 to l9 teachers, were . ;
found to have a?mean PCS score of 45 lO while 17 medium- |
'slzed~$ohools, with from 20 to 29 teachefs, were found{to

~-hayg a mean PCS of 43 65 The fémalnlng ZO schools, w;thj>“




84

. Mhrf 1
. .
®
4 ._“...u _f ' P !
. 08v0°0. 4 « 6T°'F A 1s9L @duetIEA JO STSATRUV” ‘
. WWIP 0 4 " t9LnT T X 31s3L eoueptaeRp 30 K3teuabouoH
L1 e oL ¥ . ety ~ v9 Te3or .
- mm,/ . v * »
. . N .
’ Py " - \ . \’ :
[$208 ] S, v P8TER \ Y07 sbieT ¢
. ‘ - * .
LT ' "4 €0 ¢ G99 ed N LT UMTIPpaiW ¢
60°¢C // Sg°f- 0T 6¥d , Lz . TIewus T
noﬂumﬂ>mg ] e dnoxn«utr syooyog
DIEPURIS dsueTIRA sod cmwm e Jo zequny 52TS TOOYDS.

fe

v .

.

. R ’ BEAE'S
dpz1s 21933717 Jo sTooOYSS

&

- X

_vT.eTdey

A Y

- 70 sdnoI9 UT SO TOOYDS UESK JO U

= 4

ostaedwo)

&



30 or moré tcacher%,
PCS score was determined to
the schools was 44.32

An obtained F value
levél of probability in the

sufficient to indicate that

was signitficantly different.

<

Table 15 presents the probability matrix

Scheffd multiple chparison

matrix revealed that the PCS mean for small schools was
- Mg,

were considered to be large.

Thelr mean

be 43.84. The overall mean for

s

, obtaincd at the 0.0480

"

test,

of 3.19

analysis of variliance was

<

at least one pair of group means
for. the

of means. Examination of the

significantly different from ,the PCS mean for medium-sized

schools .at the 0.0944 level of probability.

This was

acceptable at the less rigorous O.lo‘f%vel of signific¢ance.

Further examination of the means indicAng»that small

schools had more highly developed pupil qontrol‘policies

and practices than ﬁedium—sized schools.

Relationship Between PCS
and School Type

1

)

Analysis of variance was applied to the PCS data

of the 24 elementary schools, 18 junior high schools and

-

22 senior high schools to determine whether differences

|

between the PCS means of these school types were statisti-

callY“significant.

As presented in Table le,

the mean PCS

score for the"elementary school group was found to be 45.28,

‘while those for junior high

_ school groups were 44.21 and 43.35 respectively.

the mean ‘PCS was .44.32.

school groups and senior high %
Overall,

An obtained F value of 5.09, with
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-

a probability level of 0. 0090 in the anulysls of variance e
\'hs, Cow .
3, q
test, indicated at ledst one pair of PCS. mcans was signi- & E
. . » \{“ A ':A‘{’*}
ficantly different. N . g .

. kY
To determine which pair of mecans was significantly

different, the probability matrix for the Scheffé multiple
. ' g.h,

0,

comparlson of W:ans was referred to. According“to the . &V
Scheffé comparikon in Table 17, the PCS mean for eltmentary

schools was 51gn1f1cantly different from. the PCS ‘mean for

j , #
senior high schools at the 0.0093 level of probablllty g - 4
Ex@mlnatlon of the means re)baled that elementary schodls, - é
w1th~a PCS mean of 45.28, had more hlgh{y developed pupil,,

§
control policies and practlces than did the senior hlgh
schools whose mean PCS was 43.35.
s FURTHER ANALYSIS QF PCI o
The classxflcétlon of schools accordlng to school (N

pupil control ideology and school pupll control structure,

e " haakd

faes

& technlque used in testlng Hypothe51s 242 in Chapter 5,
was used in comparing PCI means of groups of teachers.
Thirty—two‘schools whose. mean PCI was greater than 49.3150
were divided into two more groups as determlned by the.
median PCS score of 44.340. The 142 teachers in the 16
schools above the medien-PCS score were clessified as
respondents from custodial-structured schools, While the-
-148 teachers from the remalnlng 16 schools were classmfled

as: respondents frqm custodlal relatlvely unstructured

,/échools; For the 32 schools Whose mean_PCI score was beipw

T~ .. :
~ LI

[ \
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t

’_9 3150, a medlan PCS score of 44 095 was obtalned The

) 139 teachers from the 16 schools that fell above the PCS
median were considered associated thh Fumanistic-structured
school?, while the 129 tcachersAfrom the remaining 16 Schopls
were considered associated with humanistic—relatively
unstructured schools.’ T;ble 18 presents the mean ECI'S
calculated for each ngUp a mean of 53.35 for the custodial-
unstructuredygroup; 52. 18 for thc custodial- qtructurpd group;
47.27 for,the humanistic—unstructuredwgroup; and, 47.26 for
the humanistic- strhctured group. For the total sample oﬁ’
558 reSpondents, a mean PCI of 50 13 was calculatsd.

The F value of 24.74 at the 0.000005 level of

probability did indicate that at least one pair of means

was signifi;aﬁtly different. The Scheffé multiple compari-
son of PCI means.for the groups was employed. All }nforma—
tion peffingnt to ghe‘écheffé method is presented in Table

i

19. / ' ‘ .

© Four pairs of means were found to be very highly
signiﬁicant'in thei} differences. The brobabilities fofx
the dlfferences belng 51gn1f1cant were -less than 0.0001.

'Accord'ng to the results of the Schefgé method‘*the mean

PCI score of 47.26 for teachers in humanlstlc-structured~

mean PCI score of 53.35 for teachers in custodlal-

relatlyely unstructured schools. .. leerSe, the mean PCI

score of 47. 27 was shown to be "significantly dlfferent from

R A o

n R 'Y [ ]
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the mean .PCI's of the two groups of teachers in the
custodial schools. No significant difference was found -
between the mean PCI scores of the two groups of humahistic
schools. -The same resulted when the mean PCf's of xhe‘cus—

todial schools were compared.

PEI AND DISCIPLINE REFERRALS

Some of the data gathered using the‘Disciélinary
Referral Form were- used to deterﬁine the gature o; the
relationship. between PCI and the number aﬁd severity of
discipline referrals made within a school. A mediafi mumber
of discipline referrals of 13.00.wes ﬁsed in the formation
of two groups of schoelsf One group; with.their numbers of
referrals greatgr than the median, were classified ds
schools high on discipline referrels; while the other group
of schools, with numbers of referrals less than the median,
was considered to be| low on»discipline referrals. Each
group consisted ofi32-schools.. Sixteen schools in the high
referral group, whose percentage of referrals cbnsidered
A'Severe were aboye the median percentege.referral severity.

of 31.5,.were elaSSified as schodls with a high percentage
of the hlgh numgers of referrals con51dered severe. ‘The
remaining 16 schools in the hlgh referral group were

»cla551f1ed as schools w1th a low.percentage of the hlgh

numbers bf referrals conSLHered severe., A medlan percentage

' y_severlty of 0. 30 was used to. dlfferentlate between the 16

low'referralfhlgh percentage severity schools and the 16

93
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low refgrral—low percentage severity schools. Examination

L]

of the calculated school PCI meang ef the groups, presented

in Table ‘20, revealed that the schobls having a“low number
R ' L.
of referrals, as well as a low percentage of referrals :

consrdered severe, had the highest mean PCI &core of 50.95,
followed by 50. 23 for the high referral-high percentage
severity_grqup. Next was the mean PCI of 48.95 calculated
.for the low referral-high percentage severlty schools. The .
lowest mean PCI score (47.90) was descilptrve of the group

of schools,Wlth high numbers of referrals and a‘;ow percen—

B ] ' ‘

tage severity. A mean PCI score of 19.%1 was calculated
for the 64 schools. Analysis of variance was applied to

determine significance of differences between the PCI means

of the groups. . ' . ®

1

Application of the alysis of variance test

yielded an F value of 2,88 at the 0.043141 level of

. T [ A )

probabilit§.:‘This F vil - was considered acceptable at the
_— : A & ' ’ :

0.05 level of significance and indicatep,that at least one

r —a

' pair of PCI meane for-the groups Wwas significantly different. :

Asseeément of the prQbablllty matrlx used for the

chheffe mult}ple comparlson ofﬁthe PCI means: revealed that

S

the mean ofjh7' 0, for the schools wlth hlgh numbers of

referrals and low percentage severlty, was 51gn1flcantly
),

dlfferent cm ‘the medn of 50 95 for- the schools with lo‘

‘ 'numbers of reﬁbrrals and low percentage severlty.uf The

wdlfference, a cordlng td/the probablllty matrlx presented

in Table 21, xas 51gn1f1cant atlthe 0 0730 level of

«'

Py ) : Vo . . ". ’ . ) PO . T
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probability, bclow the ceiling level of significance of

0.10. To state the assessment in other words, schools in

which many discipline referrals were made by teachers, and

in which the percentage of those referrals considered

>

severe 1nfractions of school rules and regulations was -

smgll, were significantly more humanistic in PCI than schools

~

%p which few discipline referrals were made by teachers and,
: - \

-

in which few of the referrals were considered severe. -

/

£ .

SUMMARY OF CHAPTER 6

O

Teacher and school data of PCI, PCS, and teachér

satisféction with PCS were usé¢d in various ways to form

. r ¢ B ) i I3 -
variouds teacher and school groups. Analysis of variance

)
{

techniques were appfied to group means to determine the

relaqionship['if any, between group statistical dgscriptbrs'

. o :
and variables used to form the groups.

¢

<

~

© -

' * . ~ . .
- Four rela%ionships were investigated and were found

to be significant. They were summarized as the following:

R

‘medium-sized schools. : .

small schools differed significantly from médium-
sized schools when their structures of pupil control
were compared; smal]l schools had more highly

developed pugfl control policies and practices than

L

Elementary scﬁoois and senior'high schools differed

['4

signifﬁcantly in structures utilized to emphasize
pupil’ control; elementary schools had more highly

developed pupil-control policies and prhctice$. than
v ~ .o .

97
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Teachers in groups

senior high schools.

" Teachers in groups of schools, formed qn the basis

of school PCI scores and school PCS scores, differed

©

significantly in theﬁideological orientation adopted

N . ) . .
regarding the control of pupils; tcachers 1n

custodial-relatively unstructured schools were

significantly more custodial in pupil control
ideology. - P - ' -
of schools, formed 'on the basis

:

of number of discipline referrals made by teachers

and @QeApercentage of those referrals that were

1

considered 'to be severe, differed significantly

t
in their orientation toward pupil control;lteachers

N

in schools having few discipliﬁe referrals, and

.few of the referrals considered severe were signi-

ficantly more cuéteé?aﬁ in orientation toward pupil

control.

98 -



Chapter-7

SUMMARY, CONCLUSIONS, AND
IMPLICATIONS '

A summary of the problems investigated in this study,
the theoretical basis for this study, the methodology used,
the findings that arose from the testing of the seven major

.
hypotheses, and the findings that arose from the investiga-
tion of ogher unhypothesized relationships are presented
in this chaééer. The findings are discussed in three
sections; two sections correépdﬁd to the two sets of sub-
problems to which the hypotheses referred, and one section
correqunds to the unhypothesized findings. Following
discussion of the gindings are some general conclusions
which precede the implications for educational administra-

%

tion and for research in the final gection.
>

' SUMMARY OF THE STUDY

This study was designed to describe the charac-
teristics of PCI and to determine the relationship between
PCi, PCS and teacher satisfaction with PCS in a sample‘of
Alberta schools. The investigation was to prévide insight
into the na£ure of social control and its expressions/in

schools and to provide a means of gauging the control

climate of schools.

The basic theoretical framework.qn which this study



100

relied concerned the nature of the organization-client

relationship .-¥n unique service organizations such as schools.

e \
This relatiopship was well defined by the soc¢io-organiza-

@ v

. ) L
tional theory put forth by Carlson (1964). Th the({y
depicted the'dﬁhool as a unique social system’;) whlch the

o 8g L
students wgre gnder mandatory obligation to partake of

services which the school was under mandatory obligation to -

L]

provide. In this situation of a forced relationship,

motivation of students, through socfal control, was viewed

3

ercise of social

a%)aﬁ orgahizational problem. The
cbntrOl goverhed the scope and intensity of the behavior
of thévorgénization, the members, and fhe clientele.

To determine the relationship between organizational,
membef, and client behavior, and social control, use was
made of four instfuments: the #CI Form, the PCS Form, the
SAT Form and the Disciplinary Referral Form. The PCI Form,
developed by Willower et al. kl967), provided a description
of the PCI of the respondents and the school organizations;
the PCS Form described the structures&of pupil conf 1 that

were developed by;ﬁhe schools; the SAT Form was used to

/

o~

gauge teacher satisfaction with the structures of pupil
control; the Disciplinary Referral Form provided ingrgﬁt

regarding the extent to which pupil control was viewed as

~

an organizatiohal‘problem. Data weré 6btained from the
principals and staffs of 64 rural Albérta schqdlé.
Processing‘of the data yielded PCI, and PCS scores for
principals, and PCI,‘PCg, and SAT scores for teachers and

14

'
a
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schools. These processed data were subjected tb various
group apd statistical treatments to determine the charac-
teristics of PCI, and to deterpine any significant relation-
ships between PCI, PCS, SAT, and ;iscipline~r¢ferrals:
Analytically, the qtud§ provided a description of thé
relatioﬁships between pupil control ideology and,various
*\\\ofganizati?nal and teécher characteristics in a sample of.

. rural Alberta schools of specific organizational types.

Summary of the Findings Related,
to the Relationships Between-g
Pupil Control Ideology and

- Organizational and Personal.
Variables ~

The fihdings of the first hypothesis, subdivided
into separate considggations éf two selected organizational
characteristics, did not support tﬁé theoretical proposition
that PC differed between schools of di ferent sizes, but
did supp rﬁ the contention that PCI differed bétWeen schools
of different type. In the first consideration,-statistiéal
evidence was sufficient to suppért the ﬁubl hypothesis
;egarding‘ghe relationsﬁip be;ween PCI and school size. »In
the secOndJCOnsideratigﬁ} staéisiical evidence éupported

! the conclusion that differences in PCI existed between
~dchools pf different type. _

Use of £§é~g test in testiqg the second hypothesis
gave support to the preeicted ;elationship be;ween the PCI
scbre Of'the réspOhdent and the organizationai role ful;

filled by the respondent. Tﬁe Welch method of approximating

t, used when equality between group variances cannot be
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supported, yielded a t' value of -3.236 at the 0.0016 level'
of probability. Rejection of the null hypothesis gave

credence to the concldésion that teachers were significantly

Y

more custodial in PCI than principals. Hence, PCI and

organizational role of the respondeht were viewed ag being
related. v
"festing of the'thigdfhypcthesis yielded findings

Qwhich supported the idea that no’ rélationship existed

between PCI and selected teacher variables such tﬁat PCI
i

scores could be predicted from those teacher varlables.

Examination of the correlatlon coefflclents generated for

&
t
correlations between selectedrteacher variables and PCI ru

3
ki

revealed that thcse coefficients were no& significantly

different from zero. Howevef, though no relationship,cculd
] O
be established between the selécteguyq;iables and PCI, ‘

stepwise regression was applled and regression welghts for

!

the equatlon predlctlng PCI scores were calculated
Assessment of the F value of 4 439 at a probablllty level
of 0.000526 revealed that' the multlple correlation coeff1c1ent
assoc1ated W1th the JOlnt con51derat10n of teacher varlables.
in relatlon to PCI was srgnlflcant, though the amount of
variance in PCI scores accounted for by the five variebleg 2
jointly Qas'only 4.11 percent. ;

Findings of the fourth hypothesis, supported by a
t value of 2.263 at the 0.024 leVel of probab}llty, 1ndi¢ated

hat the correlatlon coefflcrent, calculated in the 1nter—

correlatro@ of PCI and PCS scorQ§ of teachers, was not
: @

-



significantly different from zero. The conclusion was

formulated that there was no significant relationship
\

between PCI1 scores-' and PCS'scores}

’

summary of the Findings Related
to the Determrination of the (
Relationship Between PCI,.
PCS, and Teacher
Satisfaction

Speculation about the reclationship between

differences in PCI between school and teacher, between'
principal end teacher, and betweeh school and principal on
the one hand, and teacher satisfaction on the other, led

to the formulation of the first hypothesis. The relation-
ship rested primarily on the contention rhar the larger the
difference in PCI between warious sources, the less satisfied
teachers would be with the discipline poiicies and practices
of their particular schcols.l'The findings supported the .
null‘hyéothe%is that there was no significant relationship
between teacher’satisfaction ﬂith pupil control structure,

"and differences in PCI between principals'and teachers ,.*or

between schools and principals. According to the findings,

there was a 51gn1f1cant relatlonshlp between teacher

satlsfactlon w;th PCS and dlfferences 1n PCI between the

school and the‘teacher. What was observed was a weak

.negatlve correlatlon between the SAT score of a teacher

[4
v

and the dlfference in PCI betweén the mean teacher score of.
the. school and the 1nd1v1dual teacher scores. " Though weak,

this was ‘support for the conclu510n that the,less &1vergent/

[

the teacher PCI’score}frOm that of the school, the more.

” R S
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v

satisfied that teacher will be with the pupil control

structure of the school.
' Findings of the second hypothesis indicated that

teachers, grouped on the basis of school PCI and school .
PCS, differed significantly in their satisfaction with

\

the pupil control structure of their respective‘school
51tuat£6ns. An F value of 10.53 at the 0.000008 level of
probability lent support.to the contention that there were
g?significantly different means among those of the groups.

Further, this was support for the theoretical position
that teacher PCI and school PCI must be congruent, as must ¢

4

teacher perceptions of pupil control structure and those

-

of the school, if the teacher is to be satisfied with the
pupil control structure of the school., As was eV1denced

by the findings, there were highly significant relation-

ships between the three descriptors. 4
Testing of the third hypothesis revealed that, 1in

custodial schools,‘humanistic teachers differed significantly

from the custodial teachers when their mean SAT scores were ‘

compared. . The findings‘showed‘that custodial teachers were

less satisfied with the pupil control structure of ghe
schools.

Summary-of,the Findings Related f - v :
“to Other Relationships ' . » - Ne—

~In the’analysis of th data, other,relationships

emerged from the flndlngs. upport was found- for the notiqQn

hat the puplﬂ control strgéture of ‘a school was related to

ot

’ AT s
U =7
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school size; small schools were found to have more highlg
structured pupil control gglicies and practices than
medium-sized échools. Analytically, the control structures
of the two groups of schoolsdrere s%gggfigiigly’éifferent.

When the relationship between pupil control
structurg and school type were explored, findings indicaged
that elementary’ schools had more highiy structured pupila
control policies and bractices than did senior high schoolé.
.The Scheffe multiple comparison.of means indicated that the
two séhool types were significantly different in their
pupil control structure. These findings added strengéﬁ
to the theoretical proposition that in situations where
organizaﬁions are dealing with less socialized cliehts, the
structures réquired to emphasize proper conduct in social
situations become more rigid andtinflexible. N

A comparison of the teacher PQI means in groups
vdifferentiatéd by school PCI and school PCS led to the
conclué;og that school PCI and school PCS were the two
faCFors in the school setting that é;st infllenced the
pupil coﬂtrol ideblogy of a teacher. An F value of 24.74
at the 0.000005 1evei of probability was enough to:iﬁéicate
that at least one-pair‘of the means was significantly |
different. Examination ofvthe probaﬁility matrix showéd
that four of the six pairé of means compared{ were Yefi
highlé significant in théir differences. The findings

-supported the contention that school PCI and school PCS

are related to thé sociai prbcessés which reflect the pupil

-

-



control ideology of the teacher.

Analytica)] procedures were also applied to data

derived from‘the Disciplinary Referral Form to determine

if any relationship existed between PCI,” PCS, SAT, and the
number and severity of the disciplinary referrals made by

the teacher. Findings indicated that the PCI of schools

having many referrals, of which a small percenta%g§wefe

‘considered severe, was significantly different from the PCI //

! i
of the schools hav1ng few referrals of whﬁ@% a small per-

centage were considered severe.’ In the former case, the
school PCI was humanistic in orientation as compared td

the custodial orientation of school PCI in the.latter case. -

o8

This led to the specuiatﬂon that in the former case,

Y

humanistic teachers were content to Have someone else handle-

their discipline probléms; in-.the latter caée, custodial

‘l

teachers ﬁwere content to handle .their ow ﬂfscmpllne problems. A

&\1‘ %_(,
‘learly, bWO different approaches to dlsG‘pllﬂ? foblems

e

ﬁwere ev1oent No significant flndlngs ex1§§ed %:o relate PCS
R
dnd SAT scores of teachers to the number and‘ségerlty of

> “(4 ." . -
dlsc1p11ne referrals made by teachers. - . - ¥

2

CONCLUSIONS * ~

Earlier, a statement was made -that the study
analytically described the reiatfonships between pupil
control ideOIOgy and Organizational and teacﬁer variables

”

in a sample of rural Alberta schools of spec1f1c organl—,

‘zatfonal types. The sampllng of specxfic organlzatxonal

106
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types of schools was done to isolate the source of the
custodial influence #n PCI, and although in many instanges,
- the sample used approximated the larger population of

rural Alberta schools and their teachers, the dramwing of

i

inferences:beyond the organ;;gtional types of the-sample
is cautioned. | |

Some difficulty was encountered in determining
whether the relationships, supported by the study, were an

-

accurate description of the reality of the situation,’or

whether other factors contributed to the exclusion of those
relatlonehlps not supported by the study. Id'the rheoretical
caonsiderations used as a ba51s for the study, suggestéons
abounded that various faCtors, both personal and’ organi-
zational, were nelated to:the pupil control ideology of the

. individuai teacher, and the school. Findings showed that
personal characteristios were not so related to the pupil
controi ideology of the'teacher. An eXCeotion to this was
the‘significant’relationship between the organizational

role assumed in the school setting and .pupil control
ideoloéy./ 0of the school characteristics‘investiéated'_
school size was not observed as a factor related to pupll
'c0ntrol 1deology, though school type was.‘ From the analysis,
;,junlor hlgh schools, as a type, appeared to. contain the
custodlal .aspect of pupil control 1deology w1th1n the;.

With the source of the Custodlal aspect of pupll contrpl

ldeology 1solated, senlor hlgh schools were shown to be

Sllghtly,. hough not slgnlflcantly, more humanlstlc ln -



"their %;ientation toward pupil control than elementary
t

school% - , .
/ o B

7
A

Ef When the pupil control struct/;e dimension of
schools was lnvestigated, results 1ndlcated that elementary
schools haé sxgnlflcantly more highly developed structures
_to engender pupll control than did sanior hlgh schools
TQdugh this implied th;t pupil control ideology and PCS
were in some way related, ahalxtlcal tests.did not sub-
stantiate such a relationship. One reason for no evidence

to support a direct relationship between PCI _and. PCS was

/thought to lie with the PCS instrument,f Since the 1nstru—

‘ment was developed for the purpose of examining the extent
.to whioh structures for pupil control hked been developed

nn schools, 1t may not ‘have been suff1c1ently sensitive to
.lf .
detect the ‘relationships which dlé in fact, exist. Another
'v\ )
reason may be that:the statistical methodology employed to
1 3

analyze the data may have had the same weakness. HoweVer,

thlS lmplled relatlonshlp between PCI and PCS was in keeplng

w1th the relatlonshlp suggested in the theoretlcal framework.
?. Further substantlatlon for the operation of the PCI

\' .
mqgél, a model basic to thls,study,.was the confirmed .

! : et _ _ wes = ﬂ
reletionship between teacher satisfaction with pupil control

struéture,and differences in pupil_control ideology between
{ 3z ! v

the school and the teacher. The analy515 showed that the :

.. 5 o \ .

magn;tqde of the dxfferences between school PCI,‘a score

Al \‘ o

"expfe$51ve %f—tﬁe pupll control orxentatlon of the staff

~of a SChool, andjthe PCI score of the 1nd1v1dhal teachers,
‘ \ .

[
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was'in a weak, negative relationship with teacher satis- "
faction\bith pupil contrgl ideology. This suggested that
the_socialization processes operating among the staff

members of the school.orgenization influenced, to some ‘

9
extgnt, the disposition of the individual teacher toward\

\\\\\Eipil control. Dev1atlons in pupll control ldeology between
r \¥)
the principal and the teacher, anb between the principal
.and the staff appeaped to be of 'L significant consequence

in the pupil control ideology-teécher satisfaction rklation-. -

ship. In.aggition,/s%ppert was found to substantiate~t e
relationship between school PCI and school PCS, ;and tea
‘satisfection with pupil eontrgl structure. .
When data were analyzed from the Disciplinary.
ReferraltForm, a very g&tong relationship between‘pppii

+ control ideology and the mumber and severity of discipline
’ ¢ . . o : .
referrals was found to exist. ‘This supported a relationship N

T

‘between pupil control ideology and the extent to which

3

- pupil control was viewed as an organlzatlonal problem.
//However, there was no apparent rel#tlonshlp between PCS and
‘the data collected by the Dlsc1p11ne Referral Form. The
relatlonshﬁf between pupil control structures and the extent
to wnlch pupll control.was v1ewed as an organizatlon problem,
as suggested by the PCI model was not supported Either the:
'Dlsc1p11ne ‘Refexral Form was notfse:;ltlve enbugh to gather'
. the data req ‘.ed for: establlshlng the relat;pnshlp, ‘or the
—_ 1nstrument was not measurlng what it WAS*;upposed to measure;:’ v
. e
S Defznlte need for rev131on and v;lldatlon of the 1nstrument

. "l."" A
RS B 2



was incicated. ‘ o

This study supported‘meny of thu relationships sug-
gested in the literature, previous studies, anc the PCI ﬁodel
usea 1n the theoretical consicerations. Only one element ef
the mouel was not borne by the data gathered in the course of
.'the stucy. However, further investigatioh wasvindicated to
confirm its exclusion from the model; In the interim, this
study, supported the relationships depicted in the Pupil
istiés,

eology,

Control Ideology Model by describing the PCI charact

as well as the relatlonsh p between oupll control i

pupll control structure, alo teacher satisfaction in

of Alberta schools.

. IMPLICATIONS e

Implications for Theory
and Practice

| Evidenoe from this study substantially suppo;ted
| the theory presented-in Chapter 2. Essentially,‘the theory
1nd1cates that the organlzatlon—cllent relatlonshlp betwee%
schools and students, determlned the kinds of orﬁgglzatlonal
behav1ors adopted by the schools to make the relatlonshlp
more tolerable. The relatlonshlp 1§\one 'in which schools
_and studegts ere'foroednto‘1nteract_whether,they are ‘so

‘ lnclined or7notQ‘ C mmonlykheld ideas'aboot the school-
student relatlonshlp arq.seen as the fundamental support
h'for certaln modes of behav1or becomlng standard forms for :

“.expres51ng those 1deas. Collectlvely, the 1deology

o regardlng the_soc1al control of the stﬁdents of a school,

3

sample’
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and the structures adopted to reflect the ideology, create

a great socializing force that engender staff solidarity

"1

whenever the staff feels threatened. ﬁhe ideology was shown
to vary according to the type of schools; the structures of

pupii control varied accordingly. Also shown was the

‘o

relatedness of teacher salisfaction to these two factors.

The findings have several implications for the educa—
P a
tionaljpdministrator in the Tield. Knowledge of Jdifferences

i

betweeh sc¢hool typesfin,pupil‘éontro% ideology may prompt a

L

L Voo 4 : . :
principal to'havefhkf—staff advocate a particulir 'kind of

P .

iaeoloi: regarding'the_ceﬂtrbl of puéils. However, regardless
of the type of school;,the vrincipal can anticipare teacﬁers

to be more custodial in pupil control ideology than them-
selves and, as indicated by the findings, the principal can

ex@ect such differencés in pupil control ideology to be a

<

source of conflict between teachers and himself. To bring

about a c?ange in pupil control jideology that may enhance the
teathing-learning process the "gggipal must be aware of the -

_problems created by present schoél policies and'practices as -

well as staff satlsfactlon w1th such policies and practlces"

Findings 1in thlS stydy Indxcated that both humanlstlc and

~

custodial teachers preferred structured 51Luatlons regarding

pupil control pglicies and practices, but humanistic teachers
N & . - "

. . ~h T " . . . ..
referred much of thelr'classroomuu;SC1pllne to admlnmstrators,
’ i

.j whlle custodial teachers*grgferrhd,to handle their own

R

dlsc1p11ne problems. Nzn an"}ase ma]or dlsc1p11ne cases do

© @

get referred to princ1pals /

r$resolution.

L

. : There is a -danger in making any change in emphasis
. ' G , o
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in pupil_control ideology. Overcompensation may be made for

a given situation. If the custodial aspect of pupil control
ideology is to receive emphasis where the humanistic aspect

received previous emphasis, the change may be reflected 1n -

)

the rigidity of. the pupil control policies and practices.
Where pupil control polfcies and practicés were previously
ineffective anGg loosely structured, tiie resultant policies may

become numerous and inflexible, and may remain ineffective

.,

when put into actual practice. Shift%ng the emphasis to a
humanistic pupil control ldoology from a custodial one may
yieid a similar resul&.

i Régerdlesg of the kinda of pupil control ideology,
that pupil control iceology must contain humanism. This 1is
not. the humanism ehat is the opposite extreme of a custodial
Dupll control 1deology but rather a nuqfnlsm that recognlzes
.school clientele as unique 1nd1v1duals worthy of individual

dignity and respect. WhetNér the ideology advocated is

custodial or humanistic, humanism in the expressions of the
N K - .

‘ideology will reflectfthe degree of justness and humaneress
8 .
of the ideology. ae T - , 0

\

-~

fnplications for Further
Research :

)

. Several areas of further research were suggested,
by tge findings in this study.
1. Since the pupil control ideofogy of teachers is
molded by social, processes, the staff felationships

in elementary schools, Junlor hlgh schools, and
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-

,W -.A‘n "‘,,/..-
, Fgﬁh fé&hools need investigation to determine

1 ,‘quvyﬁg%es&es thau'fdster ‘the evolvement of
l&y%%él pépll control ideologies among junior
hlqh school staff members.

2. The relationship betwecen student teaching experiences
and pupii control ideology evolvement requires
further investigation to determine those experiences
which produce "humanistic" or "cuspodial",teacher§.

3. A study similar to this one should be conducted to

explore the relationship betweéﬂ pupil control

structure and the extent to which pupil control 1is
viewed as an organizational problem. Such an under-
taking would add support for the Pupil Control

Ideology Model used in this stuay.

4.. This study focused on pure organizational types,
na@ely elementary, junior high, and senior high-
scﬁools. Exploration of the'relationships
supported in this study could be undertaken
including multi-organizational types of rural Alberta
schools. |

5. kFurther validation, testing, revision, ané restruc-

turing are required‘of the PCS Form, - Its ability

to identify rélationships»in the social systems of

schools leaves much to be desired. The lenéth of

the instrument should be increased, as well as the
number éf factors identified by it.

6. Improvement of the Teacher Satisfactioﬁ‘Form is

'
i
i
-—
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indicated. Since one item on tqé }nstfument was
excluded from the data processiﬁgfbecdgse of an
inadequacy which become evidént shortlylafter
completed instruments were returned, the utility

of the instrument can be questioned. The instru-
ment shoyld be expanded to include other items
related to policy formation and policy execution.
This would enhance the effectiveness and sensitivity
of the instrument.

The Discipline Referral Form has potential but
requires major revisioﬁ.‘ Possibly itg/use could
be extended to teacher respondents but before this
. could take place, it must bé modified in form and
be designed to-gather such data as action taken in
severe cases of discipline, ﬁumber of repetitiQSE
referrals made by téachers, as well as attitudeé

of teacher and_principal toward the severe

referrals.
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Decar Fellow Lducator:

' v
&f

‘A few wecks ago, your school agreed to participate 1n
a study on.pupil control. Your cooperation in completion of

Department of Education

Administration

855 General Services
The University of Alberta

Edmonton, Alberta

November 17, 1972

the attached opinionnaire 1s requested.

p The opinionnaire has four pérts. Each part 1is headed
by a set of instructions. Please read ecach set of instruc-

tions bafore completing each section.

The statements and items in this opinionpaire are of
such a nature that there are no correct or incorrect answers.
All that is required is your response to all items.

Your response will remain- confldentlal
dual or school will be named in the report of this study.
Your response to all sections is greatly appreciated.

Thank you in advance for your kﬂﬁdﬁg

completing the opinionnaire.

©

EJK:kc

Enclosure

Sincerely yours,

}j 7@4ZU<(<

J. Kozakew1ch
Graduate Student

iR 4

R}

Boperation in

‘Building

¢

and no indivi-
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) OPINIONNAIRE - DISCIPLINE

Below are several items about you as a teacher. "The
purpose is to collect intormation about certain aspects
of pupil control as they affect teachers. please respond
to all items in this section.
Cc C
. Q 1-4
How long have you been teaching in your present
school including this yecar? Check one. ¥
(1) 1 year (6). 9 or 10 years
(2) 2 years (7) 11 to 15 years 5
"(3) 3 or 4 years (8) 16 to 20 years
(4) 5 or 6 years (9) 21 ycars or more
(5) 7 or 8 years
How many years of teaching experience do you have,
including the present year. Check one.
(1) 1 year (6) 9 or 10 years
(2y 2 years _ (7) 11 to 15 years 6
. (3) 3 or 4 years (8) 16 to 20 years
(4) 5 or 6 years (9) 21 years or more
(5) 7 to 8 years
Your sex:. % (1) Female (2) Male 7
.
Your age to the nearest birthday: Check one.
(1) Under 24 years _ (6) 45 - 59 years
(29 25-29 years . (7) 50 - 54 years 8
(3) 30 - 34 years (8) 55 - 59 years
(4) 35 - 39 years (9) 60 years or more
(5) 40 - 44 years ‘
How many years of ‘training are you credit with for S
salary purposes? (Drop fractional years). Check
one.. .
(1) 1 year = - (4) 4 years ‘ 9
(2) 2 years (5) 5.years
) (3) 3 years (6) 6 years




3

Y .
Below are a number of statements about certain aspects

of the pmpilfteacher relationship. Indicate you
opinion regarding these statements by circling the

Response Code: SA - strongly agree

A - agree

U - undecided

D - disagree

SD - strongly disagree

‘response code which best represents 'your opinion.

]
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STATEMENTS

10.

It)is desirable to require pupills to
sit in assigned seats during
assemblies.

Pupils are usually not capable of
of solving their problems through
logical reasohing. 1

Directing sarcastic remarks toward a .
defiant pupil is a good disciplinary
technique.

Beginning teachers are not likely to
maintain strict epough control over
their pupils. «

Teachers should consider revision of
their teaching methods if these are
critisized by their pupils.

The best principals give unquestioning
support to teachers in disciplining
pupils. :

Pupils should not be permitted to
contradict the statements of a
teacher in class. ‘

\it is justifiable to have pupils

learn many facts about a subject even
if they have no immediate application.

Too much pupil time is spent on

'quidance and activities and too little

on academic preparation.
o LI ' C L
Being friendly with pupils often leads
them to become too familiar.

o

SA A UD
SAAUD
SAAUD
SAAUD

"SA'A UD

SA R-U D
SAAUD
g

SAAUD

SAAUD

SD

'SD

SD

SD

SD

SDh

SD

SD

$D

12

14

15

16

17

18

19 . 4,



11.

12.

13.

14.

16.

17

18.

19.

20.

It is more important for pupils to
obey rules than that they make their
own decisions.

Student councils are a good "safety
valve" but should not have much
influence on school policy.

Pupils can be trusted to work
together withbut supervision.

If a pupil uses- obscene or profane
language in school, it must be
considered a moral offense.

If pupils were allowed to use the
washrooms without getting permission,
this privilege will be abused.

A few pupils are just young hoodlums

~and should be treated accordingly.

It is often necessary to remind
pupils that their status in school
differs from that of teachers.

A pupil who destroys school material
or property should be severely
punished. ‘

Pupils cannot perceive the difference
between democracy and anarchy in the
classroom.

Pupils often misbehave in order to
make the teacher look bad.

14

SA

SA

SA

SA

SA

SA

SA

SA

SA

SA

AU

-

SD

SD

SD

sSD

SD

SD

SD

SD

SD

SD

20

21

22

23

24

25

26 -

27

28

29
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Below are a number of statements about discipline policies
and practices in your school. Indicate your opinion
regarding these statements by circling the response code

. which best represents your opinion. :

Rqéponse Code: SA - strongly agree

A - agree ’
U - undecided

D - disagree

SD - strongly disagree

cedures to follow in making
discipline referrals. ‘

STATEMENTS C
1. Digcipline policies and practices in SA SD 30
in"this school are constantly being
questioned by the staff.
2. The discipline policies in this school SA SD 31
are flexible.
3. Exceptions occur in the application SA SD 32
of present school policies.
4. Disciplinary referrals are usually SA SD 33
. dealt with after much delay.
5. The discipline policies in this SA sb | 34
school are humane. o
6. Much staff¥peeting time is spend SA SD 35
deliberatin§ discipline policies
and/or practiices.
7. The enforcement of rules and regula-  SA SD | 36
tions in this school is deemphasized
8. Most of the rules and regulations in  SA SD | 37
this school are inéffective.
9. Minor infractions of school rules are SA SD | 38
usually not referred to the principal.
P
10. Few teachers show their willingness _SA SD 39
to apply discipline policies.
11. The principal deliberates before " SA. SD | 40
applying discipline policies. e
'12. There are few guidelines andApro- SA sDh | 41
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14.

15.

Teachers deliberate before referring
discipline problems.

The d®finition of what is considered
to be a disciplinary problem 1is

arbitrary in terms of discipline

policies.

A delay occurs before discipline
problems receive attention.

~

SA A UDSD

SA A UD SD

SA AU D SD

42

43

44
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Below are a number of items regarding your satisfaction
with present discipline policies and practices. Please

respond to each item as.indicated.

' (3) undecided .

How satisfied are you with the disciplinary
practices of other teachers in this school? Check
one. .
(1) very satisfied
(2) satisfied

(4) dissatisfied
(5) very dissatisfied

45

If discipline policies and practices in your school
were to be improved, how many suggestions for
improvement would you make? Check one.
(1) .very many (4) very, few
(2) many ‘ . (5) none at all
_ (3) a few

46

Check one.

How do your views on discipline policies and
practices compare with those of other teachers?

(1) exactly the same (4) limited similarity
(2) almost the same (5) completely
(3) somewhat similar : _ opposite

47

If you are the principal of the school, place a

check in the space provided and disregard items

5 and 6. All other respondents, please continue.
: (1) principal

48 |

. (2) satisfactory

v

How do you rate the handling of the discipline
referrals you have made in the last four weeks?
Check one. ! ‘

(1) highly satisfactory (4) unsatisfactory

(5) highly '
(3) varies : unsatisfactory

49

Check one.

——

How do, your yéews on discipline poliéies and
practices compare with those of your principal?

(1) exactly the same (4) limited similarity
~ (2) almost the same (5) completely
' (3) somewhat similar » opposite

50
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DISCIjLINARY REFERRAL FORM .

Below. arec several items about your school and its
discipline policies and practices. The purpose is to collect
information about certain aspects of discipline referrals as
they afgect principals.

Your responses will remain confidential. No individual
or school will be named in the report of this study. Your
cooperation 1is greatly appreciated.

. cC
. 1-4
1. The number of teachers in your school, including
the principal: Check one.
(}) 4 or fewer (6) 25 - 29
(2) 5 -9 (7) 30 - 34
(3) 10 - 14 (8) 35 - 39 5
- (4) 15 - 19 (9) 40 or more
(5) 20 - 24 ‘

2. What grades does your school include? Check one.

(1) Gr. 1-6 (i}/ﬁ£&;7-9 (3) Gr. 10-12 6
f

3. The majority of the discipling pOllCleS in the
school are set by: Check one.

(1) the school board (4) the community 7
(2) the principal - (5) a combination
- {(3) the staff of the above

4. Who handles most of the school's dlSClpllne
problems? Check one. .

(1) the principal (4) the guidance

(2) the assistant ’ . counselor 8
principal (5). teachers

(3) the vice- e

principal -

' 5. How capable do you consider your teachers to be in
coping with discipline problems? Check one.

(1) outstanding . .(4) slightly below _
~_(2) very good ‘average 9
—___(3) slightly above (5) “poor

: average L - (6) very poor

P .
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6. Please indicate on the chart in the spaces provided:

1) the number of discipline referrals made by the
teachers in the last four wceks to the person in the
position indicated on the form.

2) the percentage of the referrals that you considered
to be severe 1n nature.

3) where an indicated position does not apply to your
school enter N/A in the provided blank space.

Number of Teacher Percentage of the
Referrals for cases that were
preceding four (4) considered severe
Positions week period :
Principal
"
Assistant
Principal
Vice-
Principal
Guidance ‘
Counselor
\, : ’
TOTAL I .
C C 10-20 21-35
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PRINCIPAL COMPONENTS ANALYSIS OF THE
PCI, PCS, AND SAT FORMS--PILOT STUDY

T

PCI FORM" (ADAPTED) (
Factor 1

0.756
1 0.475
~0. 390
0.262
0.239
1 0.406
0.102
0.050"
~0.061
.
0.013
0.354
0.620 .
0.463
0.715
0.754
0.239
0.427
0.401
0.125
0.148

PCS FORM  (N=57)
Factor I

- 0.614
-0.014

0.704
-0.346
0.436
0.237

et

L=

57)

Factor I1

10.193
0.521

.-0.116

0.168
.102
.456
.567
.561
.495
. 359
.298
.106
.158
.119
.626
.531
. 155
.556
.415

' }
O 0O O 0O 0O O OO0 O O O O o O o

Factor II

-0.138
0.692
-0.141
0.127:
0.449 -

- ~0.322

0.705

8
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PCS FORM (Continued)
A .

ITtem Factor I FaCth I1
8 . 0.659 0.126¢
| 0.134 0.456
10 ° 0.722 | -0.121
11 0.551 . - -0.048

12 , -0.010 : 0.626 )
13 o.éss 0.125
14 ' 0.%33 : 0.352
15 0.582 ‘ 0.032
SAT FORM (N=57) /\\

‘Item ¢ Factor I ’ - “FPactor II
1& 0.390 0.817
' -0.070 '0.926
0.661 0.327

6 | 0.798 0.140
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PAL COMPONENTS ANAI PF THE
¥ pc1, PCS, AND SAT o

PCI FORM (ADAPTED)  (N=558)

-

Factor I . Pactor II
. 0.440 r  -0.006
0,429 ‘ ‘ 0.181
0.022 . . . 0.455
0.276 ©0.294
0.2901 - - 0.26T - -
" 0.181 . N~ L0.330 . N
0.367 . - 0.088
//// 0.256 \ : ©0.270 |
. 0.297 - . 0.369 ¥
0.366 - . 0.354 Con
0.632 | o 0.173 0
0.584 . 0.018
0.570 S 20,002
0.404 .. 0.090
0.526 C0.132
16 0.189" ~"N\ gs45
17 | 0.114  0.580 .
18 -0.049 - 0.579
19 0.322 | 0.364 .
20 | -0.065 T 0.525
y . ® ‘
PCS FORM  (N=558) .
Item Factor I A . Factor II
1 0.530 S 7 0.114
2 -0.070 0.634. .
3 0.385 . - p.382 ’
4 0.699 - -  -0.064
5 -0.478 © 0.426 ¢
6

- " 0.367 -~ -0.080
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%
PC§ FORM (Continued) o .
Itemﬁ‘\‘u - Factor I Factor II i
X . T -
Y | " 0.361 0.502"
8 o 0.722 0.046
9 . 20.068 0.564
10 . . 0.565 ~ 9.006
- 10.048 . - 9.523
12 , 0.341 0.174 -
13 " -0.001 0.476  \
14 ’ 0.395 ° 0.056"
I . 0.639 -0.085
. . * L4
\.\\ ’ N i ) E
\ .
- SAT FORM = (N=558) )
Itenr . ~ “Factor I Factor II
. . A E— , _
1 .0.743 ' - 0.300
2 0,894 ‘. 0.045 7
3 h 0.967 N 0.872
6T 0:239  \ 0.730
. \\' 4- . \ b .
' \ Y
\; T,
N
: A \..}J‘, .
o % }



