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ABSTRACT *

tn 1977 the Minister of Education for one of the Western

Canadian provinces announced a substantial increase in funding for

A ]
an extended field experience for student teachers. As part of this

program each faculty of education was to second a number of practising

&

teachers ta join its ranks. The §r=;tgr number were to go to Canwest,
the largest university and the location of this ;tuﬂji whgre they
became known as Practicum Associates. TRis is an account of one of
those persons from his selection and aﬂgéiﬁtmgﬁt to the end of his
first ter% oh campus.

A decision was.ﬁadg during th; third year of the EEéQﬁdmgﬁE
program to select, from aﬁﬂﬁg those appointed for the following year,

a person with elementary training and experience for this study. *

Through a series of observations, interviews, extensive natg—takiﬂg;

LY

was developed of one Practicum Associate.

The method used here to collect data finds its genesis in
the work of the anthropologists (Makinowski, I?él) and more recently
Gold (1958), McCall and Simmons (1969), and Spradley (1930) in

Participant Observational studies. The role of participant-as-
A

observer seemed most appropriate to this study wherein the observed

always knew of the ﬁEgbafiher's presence. At no time did the researcher
- ’
adopt clandestine practices to seek information; his presence was
always identlified. Sometimes his involvement in activities, opinions
‘;.t -
and ideas were solicited. These became an integral part of the research

process. '



| [f* -

A number of themes emzrgeé as the study progressed, what Geer
(1964) and McCall and Simmons (1963) have reﬁgffgi to as ''mine-run"

or working hypotheses. Wheh the data were analyzed, after the :

obsérvations teased, some of these ideas wg%g substantiated and gave
rise to a serie$ of propositions for Futgre iﬂﬁsiderafwgnz (1) the
philosophical and practicat lm@licgtiéns of secongment; (2) the

process of socialization (Leé‘iiigé de passage); (3) optimum ug}liza!
tion of ékills to avoid Brgfessggnalism being reduced to a state of
impotence; (4) a rud?mentary working know!edge of iaﬁplex network
interrelationships; (5) a definition of Ppersonal administgative
functions to avoid the role of expensive secretaries; ((6) Qppartunitie;
to understand expectations and avoid becoming an ambivalent ambassador;
and, (7) to fgcég%iié the limitations each brings to the position so

that no one is endowed with an automatic knowledge prerocgative,

problems were found among other Associates. The way in which the
program has been operated raises a crucial question: Are the Practicum

Associates being allowed to provide ideas that are not already being

adequately covered by the existing faculty? The limited evidence

collected here seemed to suggest not. Thus, it can be conjectured

that by the summer of 19827the term Practicum Associate QEL;E::
" — %

- -

earned a place in the archives at Canwest University.
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Chapter 1

INTRDDUETI&N AND STATEMENT OF PURPOSE

I. INTRODUCTION

In May 1977 the Minister of Education for one of the Western
Canadian provinces announced that_over the next four years six million
dollars would be distributed among the three universities for the
provision of an extended field experience for séudgﬁt teachers
equivalent to thirteen full weeks in schools. As a result, the
extension of the school experience, the location of the practicum
and the methods of supervision and evaluation were destined to undergo
many changes.

Students were to be encouraged to undertake their practicum
in rural districts, supervision was to be given over to many more
school-based personnel in the field and evaluation was to become the
almost complete responsibility of the cooperating teachers. |In
gdditian. each faculty of education was to second a number of practising
teachers to join its ranks. The greater number were to go to Canwest,
the largest university and the location of this stud;i but each
institution was to draw people from its own surroundings. At the
smallest university s&gh people became known as Secondments, while at
the other, University Assocdiates and, at Canwest, Practicum Associates.

The number of Practicum Associates at Canwest University has

ranged between eight and fifteen over the four-year period with a



total of thirteen for the academic year 1980/81. The latter group
included three people who were doing the job for a second year, six
with secondary school experience and four with elementary school
experience. They were drawn from both the separate and public school
systems that surrounded the city, as well as the city itself, and had
a variety of backgrounds and expertise. Their major responsibility
was to the School Experienag Office but they also had duties with
other Departments throughout the faculty. As the title implied,
however, their major responsibility was in the development of
practicum-related activities and most of their time and energy was

devoted to this aspect of the B.Ed. program.

I'l. STATEMENT OF PURPOSE

-

The position of Practicum Associate at Canwest University
provided a unique opportunity to investigate some aspects of the*
perennial concern for educators: that of linking theorv with
practice. The purpose of this research was to describe and explain
the elements of the daily activities of one such Practicum Associate.
Four broad, Exﬁlgraiary questions were used to guide Ehe s tudy:

1. What elements ténstitutad the Practicum Associate's
position?

2. Which elements in this study appeared to derive from
theory, and which from practice? To what extent did (a) contiguity.
and (b) contrast exist between theory and practice?

3. What contextual variables influenced the activities of

the Practicum Associate?



L. How did the Practicum Associate dea! with the contextual
variables, and what differences (if any) were apparent in his ability
to deal with them, as his experience in the role increasedb

The choice as to which of the Practicum Associates was to be
observed grew out of thevselection procedure used by Canwest.
Experienced teachers, wiEh at least five years practical experience
and knowledge of the Canwest Teacher Education program were invited
to apply. From among these, three groups were formed: (1) those who
had taught secondary grades seven through twelve, (2) those who had
taught elémentary, intermediate grades four through six, and (3) those
who had taught elementary, primary grades kindergarten through three.
In the final analysis, Canwest hired seven Practicum Associates for
the first group, three for the second and three for the third. All
seven in the first group had had a variety of‘experiences, two were
also returning for a second year, while two of the three in the
intermediate group were returning for a second year. 0f the final
three, one had been a consultant most recently, another a special
education teacher and the other a regular classroom teacher. The
choice for this study, therefore, was between this latter person and
the intermediate teacher.

The decision to select a Practicum Associate who had gained
teaching experience with children in an elementary school fqlfilled
only part of the intention here. Another importanf consideration
concerned the transition frqp the school classroom to that of the
university. How the Practicum Associate adjusted to the new environ-

ment in the initial stages was one such important aspect. Observation



of events from the moment the Associate began the assignment was
thought to be §(!§ialg An appropriate methodology used to collect data
for this purpose was to be found in that of participant observation.
Length of time devoted to the collection of data was also an

important consideration in the research design. The conclusion of the
first term's work provided a convenient point at which to terminate
the study as work loads and responsibilities in the second term were
much the same as those in the first. The idea was to observe how the
novice adjusted to and coped with the new circumstances in the early
days and weeks. After four or five months' experience it was con-
jectured that things would change and the handling of specific tasks

a second time might be affected by experience and therefore, not be

relevant to the research as proposed here.

I1. SIGNIFICANCE OF THE STUDY o

=

The academic year 1980/81 marked the end of the original four-
year cycle for the Practicum Asiati?te program. Although it was
impossible tigprgdict if the program was likely to continue, it was
conceivable that this year could have been the last. A recent announce-
ment, April, 1981, by ihE,QDVEFﬂmEﬁt will see the program continue for

one more year at least. ;Iﬁ view of the uncertainties that surrounded

the program's futures it seemed an appropriate time to undertake this

Several other education faculties with which the researcher was

"tried to address the theory/practice dichotomy and had

adog¥ed 3 variety of ideas to bridge the gap (Appendix A). One such -

;ttemﬁg’ineluded the secondment of practising teachers for a limited



.period of time. Cregibility with the field, recent classroom experi-
ences and a familiarity with the ''real world'" of children were among
some of the ideas the researcher had heard both university professors
and classroom teachers use to justify such programs. [n addition,
alienation, frustration, contempt and often open hostility toward
those in the uﬁivéﬁsity were other characteristics the researcher had
found among professionals in the field. After extensive iﬁvestiéacian
the researcher was not able to find any evaluations of these programs.

%

Informal assessments, mainly through student questionnaires at one

. .
Western Canadian university, had revealed positive but inconclusive

results. A student-prepared publication at the same institution
showed, for example, that most of these positive reactions were found
usually to be directly attributable to the personalities of the”
individuals involved rather than to their knowledge or expertise.

An extensive study of all seconded professionals seemed a
little impractical at this time, but it did ssem.appropriate to begin
some research in the area. Based gﬁ this premise and recognizing the
difficulties cf‘gathgring data from across many and varied secondment
programs, it was decided to investigfte, in depth, one person f rom
such a program. The idea was to observe how an experienced classroom
teacher adjusted to and coped with a rather different environment,
that of the university. In order to record this adjustment and ability
to cope the researcher adopted the role of participant observer.
Assessments and evaluations to date seem to hgv-§€fgn carried cutfgl

people and s}tuatiaﬂs; few seem to have incorporated the reactions Frag

those assessed. The significance of this study lay in the fact that

what was observed was an attempt to record things from the point of



view of the observed not the observer. It was incumbent upon the
observer to present as accurate a description as possible of the events
so that the reader might begin to know what it was like to be the
person being described. In the final anglysis, what was anticipated

in this particular study was a description of a seconded elementary
teacher (Practicum Associate) from the point-of-view of that person

as he/she adjusted to and coped with a new environment.

V. DEFINITION OF TERMS

A division of cultural anthropology devoted to the descriptive
study of individual cultures where the emphasis is on the descriptive

rather than the analytic or interpretative,

Participant Observation

This occurs when the researcher becomes a member of a social
situation over a period of time and observes, describes and offers
some explanations about that social situation from the viewpoint of

the members under study.

Practicum Associate

A Practicum Associate is an experienced, practising teacher
seconded to the Faculty of Education at Canwest University, usually

for the duration of an academic year.

§ymb§li§4}gpgrac;ign

Symbolic interaction is defined as the Interpretation of
individual gestures, actions, words or symbols and the corsequant

Judgement of their sultability to one's own actions.



V. ASSUMPTIONS

Within a month from the commencement of this study It became
clear that people had very different idg;s about what Practicum
Associates were. In order to establish what some of these ideas
were, a survey was undertaken of both practising teachers in the
field and fgii*tfme professors In the Faculty of Education. Two
questions were asked of both groups:

what do you perceive is the role of a Practicum Associate in
the Faculty of Education at Canwest University?

What do you perceive ought to be the role of a Practicum
Associate in the Faculty of Education at Canwest University?

in addition, those who did not wish to offer an opinion were asked to
check the appropriate box on the questionnaire (Appendix B). 1

Only full-time professors were asked to respond to the
questions as they were the ones most likely to have had some
involvement with the program since its inception. Permissi;n to
distribute the questionnaires throughout the faculty was gained from
sach Department Chairman who, In turn, identified the appropriate
people and arranged for the delivery of materials. In the flgld the
request for response was addressed to all central school district admin-
istrative offices contiguous to the university, both public and
separate. Agministratarsi counsellors, librarians, special class per-
sonnel as well as teachers were all encouraged to reply. The original
intention had been to send the questionnaire to all schools but certain
administrative problems precluded this. Instead, specific schools were
named by the Central Offices involved. These included teachers from kinder-

garten through grade  twelve because all experienced teachers had the

~J



opportunity to apply to become a Practicum Associate if they so wished.
One of the most interesting things to come out of this survey

was the fact that forty-one percent of the fifty-eight faculty
responses received and forty-five percent of the ninety-nine teacher
responses received offered no opinion. Whether this meant they were
not aware of what was a Practicum Associate or preferred not to
respond there was no way of telling. WNevertheless, among the comments
entered b; the faculty were the following:

| didn't know there was a ''program''—and thus, have NO idea

what is done—let alone what should ‘be done. And this, from

a person heavily involved with the practicum component of the

B.Ed. degree program.

Nobody can have no opinion. Even when you don't have all the

facts, as is evident from what precedes, one has an opinion

whether one can, or dares, to express it is another thing. ,

Ten others said, 'l don't know." '

Among the teachers' comments were the following:
| have little or no knowledge of the Practicum Associate.
Beats me!
Who is a Practicum Associate? What is a Practicum Associate?
Since the position of Practicum Associate seems to be ill
defined and not clearly described in this outline and since
a quick survey of staff illustrated a 'diverse' perception of
this position, there appears to be little point in offering an
opinion at this time.

As the data shown below seem to suggest both the faculty and
teachers expressed similar responses to many of the questions and both
extended what they perceived to be happening to what they thought

¥ | .
ought to be happening. The teachers called for the Practicum

Associates to spend more time in the schools. Faculty, on the other

hand, suggested that team teaching needed to be encouraged on campus



[~
and called for exchanges of ideas between the Associates and them
selves. Their emphasis was on representation from within the faculty.
They saw this as an opportunity, ''to bridge theory and practice'' within
the confines of the university. Faculty did not see the need for
the Associates to spend time in the schools the same way the teachers
did. As the following comments attested, some actually expressed
resentment at their presence, while still others welcomed their
involvement in the sup&rvision of practicum students:
| believe that there's no need for Practicum Associates in the
faculty. They are needed in the schools. 13 weeks teaching is
ridiculous for that is what has spawned this new breed of people
for whom we have to carve out a role.
Ideally, there should be no role! |f the university hired
competent academic staff, willing to take on the practicum
responsibility there would be no need for the Practicum
Associate. But most faculty shirk this responsibility.
There should be more Practicum Associates to take on more of

the supervision of practicum.

The Existing Role as Perceived
by the Teachers

The teachers saw the existing role of the Praﬁticﬁm Associate
as one of observation, assessment, evaluation and facilitation; a
liaison between the schools and the university; as placement personnel;
advisor and critic; involved with teaching some on-campus courses,
and, a bridge between theory and practice. Some of their comments
included the following:

Coordinate practice teaching with the rest of the university
program.

Give directions to aspiring teachers, give practice in'the
process of teaching. Evaluate, help and encourage. Provide
a true picture of what teaching is really like ie: respon-
sibilities and pressures, o



Some were not very complimentary, however:

Depends upon the character of the individual, some are helpful,
others are on ''power trips'' and are not interested in the
'"quality of the student teacHer experience.'

Little significance at present, unless the Practicum Associate
displays more interest in the student teachers then the role
appears to be meaningless.

Visit student teachers fres ', be helpful and informative.
Presently, they don't do any of the above.

. some paraphrase what the cooperating
ers do an exceptionally good job.

Too varied to respond
teacher has said, oth

The Ideal Role as Perceived
by the Teachers

Many of the teachers saw the ideal role of the Practicum
Associate as being an extension of what already existed. They
advocated the role of advisor and counsellor, particularly in the
early stages of the practicum, only more time spent in Sﬁhﬁézéi
a liaison role between university 3;3 schools, and the abilitf to
provide analyses of classroom management, discipline and other
related problems. Among their comments were the following:
Evaluation is fine, but the true role should be to help the
student to learn the skills necessary for effective teaching.
More time is needed than given at present.

Prepare a programme of instruction to assist student tif.hers

in.the handling of routine functions in schools ie: discipline,

staff relations—cut the fairy tales—constructive help after
observations.

More work exclusively with student teachers, devise courses
relating to teaching in classrooms. More consultative to
student teachers. More time in schools.

assist cooperating teachers in terms of joint efforts in

evaluation and the improvement of the student teaching experience.

—
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The Existing Role as Perceived
by the Faculty

The faculty that responded saw the present role of the Practicum
Associate in a somewhat similar vein to that of the teachers. Super-
vision and placement of student teachers, liaison between the schools
and the faculty, teaching practicum-related courses, and providing
""real-life' experiences wer; among those similarities most frequently
cited. In addition, the in-service and preparatory workshops for
cooperating teachers were mentioned often. Their comments included

the following:

A field professional fully capable of aiding a teacher candidate
to work within a classroom and helping the candidate to learn
appropriate responses to the demands teachers face. |In short to
help ''fine tune'' the candidate picking up where the Faculty of
Education leaves off.

Organize and coordinate field experiences. Help student teachers
to interpret and understand their observations’.

Ease faculty load in supervision. Add practical expertise.
Again, not all were totally positive:

Role is too confined to the administration of practica—

divided into the we/they away from the C and | areas which
doesn't aid in improving relationships between the faculty
and the field. Much potential that is not being realized.

| don't believe there is a ‘'role!'" Practicum Associate is a
term which describes where a person has come from and
identifies a short-term assignment to a responsibility. The
specific responsibilities, job description, a role description
is not tied to the term Practicum Associate but is a different

dimension completely,

The ldeal Role as Perceived
by the Faculty

Ideally, the faculty that responded would have liked to see:

(1) the Practicum Associate's administrative functions reduced;



practicum more closely with the theoretical courses; (3) each Practicum
Associate act as a resource person to the Department; (L) each of them
involved in planning the entire practicum program; and (5) a concentra-
tion on the idea, '""Their practice, our theory.' As two people
commented:

Assist in the instruction of C and | courses in their own areas
of prepa ation ie: credibility from recent experiences. Act
as a resource person in this capacity—NOT waste time in house-
keeping duties, they cost too much!!

Should help in | Departments toward improving the link between

theory and practice and complete missing links for professors
as a result of recent classroom experiences.

Summary

The comaents made by faculty and teachers seemed to have much
to say ;bout a Practicum Associate. There was a good deal! of con-
sistency among the responses. Both groups spoke of the liaison
function, bridging theory and practice, time spent supervising student
teachers in schools and the degree of e;pertise each of the Associates
brought with them to the job.

The observation of a sfngle Practicum Associate was not
intended, however, to verify what people thauéht was or should be.

As Arensburg kl95h:112), for instance, has suggested:
the n;tﬁre of‘exploratian iniuiﬁa is just that one
does not prejudice the discovery of relevant factors by
premature isolation of particular causes.
Although the diversity of ideas among faculty and teaihgfs‘sggggsged
Qarying perceptions and expectations it was clear that few wérgx‘

aware of what Pr3cticum Associates actually did. This part



observational study was an attempt to address this last point and

thereby provide a comparison to those ideas expressed above.
Vi. DELIMITATIONS

Several decisions had to be made with respect to the choice
of a Practicum Associate before thfiﬂktudy could be undertaken.
initially, permission to do the research had to be sought along with

‘clearance to attend all the preliminary selection committee meetings.
Key persons, with whom the Practicum Associates were to be involved
over the year, needed to be contacted also and their approval gained.
A final list of thirteen Pgacticum Associates was presented for
aoproval by the faculty and it was from this gr;up that the
choice of a suitable individual was to be made.

The decision to observe a person with elementary schoo)
experience automatically eliminated seven people who were secondary
teachers. Among the six remaining with elementary backgrounds one,

a principal, was responsible for placing student teachers in rural
practicum placements and this was also his second year in the program.
Both factors led to his disqualification from this research endeavour.
Another person was also beginning her second year and was thus also
ineligible. Of the four who remained, ali beginning their terms as
Practicum Associates for the first time, one was assigned to work
almost exclusi&ely with Special Education studéﬁig and another in the
ﬁlacement of students for practicum so that she had little or no direct
tiaching contact, hence, both were not suitable according to the terms

predetermined here,



When the research proposal was finally presented to the two

remaining eligible persons one declared some reluctance and preferred

art in the study. She was prepared if called upon to be
involved later once she had gained experience in her new role. After
a brief explanation of the research and with the assurance that no
evaluations would be made the last eligible member of the group

‘ agreed to the research. Fortunately, agreement by this person ful-

-filled all the requirements that had been originally put forward. He

had elementarfy school experience at the intermediate level, was
beginning hifs year az a Practicum Associate for the first time and
seemgd;genefally receptive and empathetic to the research.
-
VII. LIMITATIONS

The study of a single Practicum Associate had its limitations.
Observations of one person made it difficult tqqiake generalizations
about other Associates or extrapolate inFarmatiéni Alsc, once the
decision had been made to study a particular individual the researcher
was, of necessity, bound by the limitations of that choice. Extended
illness, withdrawal from the program or whatever extenuating circum=-
stances that might have prevailed could each have precliuded continuing
the research.

Participant observation, as a method of collecting data,
similarly had its limitations. It was impossible to observe everything
that was happening so the researcher had to make choices. In a group
situation, for instance, a single observer could not hope to capture

evgrythfﬁg that happened. Inevitably, what was observed throughout

14



the study was constrained by the researcher's ability to write, record
or see, what some writers have referred to as selective observations.
Furthermore, the researcher had to decide which activities seemed to
provide more information. Again, this choice necessitated the loss

of some other data which may have been useful to the study.
VIii. ORGANIZATION OF THE TMESIS

This first chapter introduces the study. The second presents'
a comprehensive literature review and éravides a conceptual framework.
Chapter three, which is in many ways an extension of the second,
outlines the research methodology. Participant observation techniques
are critically analyzed, methods of data collection and analysis are
presented, and specific problems associated with the research,
including those of access, entry, bias and ethics, are discussed at
some length. An explanation of the procedures used in the study along
with a chronology of events, constitute the fourth chapter. Chapter

e,
five is the presentation of data. Chapter six presents an analysi: /]
of the data. Chapter seven discusses the findings and offers some
propositions for consideration. It also recommends additional ideas

for further study.



Chapter It

BACKGROUND INFORMATION, REVIEW OF LITERATURE
AND CONCEPTUAL FRAMEWORK

1. INTRODUCTION

The implications of a major decisidh by a Minister éf the crown
can often reach far into the political andJsocial fabric. xh.{:e
edﬁcation is involved such implications affect a large group of digerse
people. Extending the practicum component of teacher education,
reorganizing the system of student teacher evaluation, encouraginé
students té undertake practicum experiences in rural rather than urban
centres and intrdducing :" idea of secondment involve many university,
schoo! and. government personnel. The Practicum Associate secondment
program at Canwest University, albeit an important part, was really
just that, a part of a much broader decision to improve teacher
education across the province. This piece of research, therefore,
on a sing{e Practicum Associate at Canwest was a very small part of an

innovation that became known across the province as the Extended

Practicum.
t1. ANTECEDENTS TO THE PRACTICUM ASSOCIATE PROGRAM

Chikombah (1979:1) has identified the political process and
significant interest groups that played a major role in the develop-

ment of the extended practicum:




-On Wednesday, 4th May, 1977, ®e Honourable . . ., Minister of
- Education . . ., announced- in the Legislature that over the

next four years, 1977-81, six million dollars would be

distributed among the three universities in the province

in order that a prggram . . . equivalent to thirteen full

weeks of field experience could be introduced.
Considerable pressure, a large number of decisions and a host of
different people had been actively involved in the events preceding
this proclamation. In some cases several years had been invested,
but, as the author pointed out in his conclusion, 5n@ one group got
more than the other.' The resulting compromise might be seen more,
according to Simon (1965:xxiv), as satisficing the demands of those
involved.

The idea of an extended practicum was not new. Education
faculties with which the researcher was familiar had been experimenting
with a variety of ways to increase student teachers' practicum
exéeriencés. Full year internships, four month in-school experiences,
every morning in school for a year, six weeks in schools and six
weeks on campus repeated over the year, along with other variations
on the same theme had all been tried at one time or another. Despite
the differences most seemed to agree, at least on one point, working
directly in classrooms with children was one of the most effective
ways of putting theory inmto practice.

Having once established the principle of increasing in-school
activities, however, a number of questions were raised: How iaﬁg should
this experience be? In what classrooms should it be? With what kind
of teachers? How were teachers to be selected for this in:re;sed
commitment? and, the most important question of all; What kind of

compensation were the professionals to receive as & result of this



in considerable debate, but it was to this last question that
attention was focussed in the final analysis. Release time became

the rallying cry and the one which became the predominant issue in

the subsequent negotiations. Teacher Association Executives refused
to accommodate the student teachers for the extended practicum unless
provisions were made for their members. They argued that the increased
burden on time, energy, resources, physical and emotional involvement
demanded recognition. Preparation, consultation and counselling could
only be achieved effectively, they thought, away from the actual
teaching situation, which meant time had to.be provided. Teachers,
they felt, must be given release time to ensure that this service
could be made available; thus began an important lobbying strategy

in the subsequent negotiations.

ncial commitment, one

Release time, however, demanded a fi

that the Government'was not prepared to meet™ Chikombah (1979:139)
provided a further chronicle of the pertinent happenings:
On September 9 and 12, 1975, the . . . Separate School
Local . . . and the . . . Public School . . . Local,
respectively, requested their membership to decline to
accept invitations to serve as cooperating teachers in any
field experience program offered by the university . .
until such time as satisfactory arrangements were concluded
with the Local in respect to alternatives for the extended
practicum,

Beéaus: of the government's stand with respect to release time it
.bEESME incumbent upon the Executives of the Teaching Associations

to search for compromises. Tﬁey suggested that if teachers in thé
field were not to be given financial recognition for their increased
endeavours then one way of linking theory with practice was by means

L]
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of secondment:
The Locals wanted the government to provide additional funds
to [Canwest University] so that the University could hire
"University Practicum Associates.' Associates are experienced
teachers from the school system seconded to the Faculty of
Education to help the University personnel in the preparation
of teachers. The teachers saw this as an alternative to the
provision of release time.
Discussions about this continued until, according to Chikombah (1979:
148), a recommendation for approval and financial commitment was
made early in the new year (February 10, 1976) by the Board of Teacher
Education and Certification (BTEC). !t suggested seconding and paying
for teachers to join the University staff. Eventually the government
agreed to this request and negotiations between the University Faculty
of Education and the Provincial Teachers' Association, on behalf of the

Locals, were continued incorporating, among others, the principle of

secondment. Built into the same was the provision for annual

Fal

/ \
negotiations between the two groups as to how the finances were to

be spent. A first contract was signed in July 1977 for the 1977-78
academic year and a second followed in July 1978, a third in July 1979
and the final one, in accordance with the original four-year Ministerial
pronouncement, came in July 1980 for the academic year 1980-81.

The Practicum Assocliate conc;pt became a reality. Appropriately
qualified and experienced teachers were seconded for a one-year term in
accordance with the criteria for seleckion as Jetermined'through
mutual negotiation between the University and the Provincial Teachers'
Association (Appendix C). Both elementary and secondary personnel
were sought‘by means of an extensive advertising cempaign in the local

school districts and asked to complete an application form (Appendix D).

Preliminary selections were made by a special committee and a list of



suitable candidates re;ulted. The same committee selected the final
groups through interview.

A similar format followed in the subsequent years. Only two
major modifications have been made since the inception of the
program: (1) In 1979 two principals were hired as Practicum Associates
to administer the expanding regional placement of student teachers;
and (2) Also in 1979 two secondary people were retaiged for a second
year and in 1980 four people were invited to serve another term; \

two secondary, one elementary and one of the principals. (The policy

adopted by the Faculty's Administration had been for only one-year

appointments.)

I11. THE SECONDMENT OF TEACHERS IN OTHER SETTINGS

The political decision to incorporate practising teachers into
theVUniversity programs led to the creation of University Associates
at one institution where they served a two-year term. |In addition,
they were accorded full academic status including voting privileges
at faculty ;eetings. Similarly, at the third university, where they
were referred to as Secon&nem, each was given ri‘ts and privileges
comparable to those of the full-time faculty. '

The notion of secondment itself was not new as a number of
" Institutions had adopted sﬁ%hﬁar models in an effort to improve their
teacher education programs. According to Medley (1973), however,
little r;searchvhad been done to evaluate these proérams. Two
universities on the Canadian West Coast known to the researcher made
extensive use of seconded teachers. At both institutions they were
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known és Faculty Associates and their assignments usually lasted from
one to three years. A unique characteristic was their residing in
those school districts to which the student teachers were assigned,
for the entire duration of the practicum. In this way they had no
other responsibilities and were able to devote all their attention
to assisting the students. R
A similar mode! had been adopted in Western Australia where

the seconded te;;ths were called tutor-supervisors. As March (1980:2)
has stated:

The tutaf—supervisarg are all e;perigﬁcgd classroom teachers,

selected by open advertisement for a fixed term of three

years, and accorded full faculty status during their term

at Murdoch University.
The concept was first introduced to Western Australia in 1974 and
had been documented subsequently by Marsh and Hill (1976). A unique
characteristic of the program was the Mobile Laboratory, which was
completely and ap;rapriateiy equipped for student practicum, and
based at the school for the entire practice period. Tutor-supervisors
were then able to use these facilities for counselling and preparing
stgdeﬁts without causing disruptions to the schools. Because of the
recent nature of this program little evaluation was available alih@uéh
a small study by. Marsh (1979:7) suggested some tentative conclusions
could be drawn:

The results of this small study though tentative in nature seem

to suggest that Murdoch graduates and their immediate supervisors

are positively impressed with the teaching skills which the

T.5. scheme has developed in recent graduates. . . . Professionallsm

for example seems to be an area of real strength.

A few informal student evaluations were available with respect
"‘sj

to the two Western Canadian University programs cited here but beyond



that and a few statistics over cost and the number of people inolvgd
little else had been recorded. As Andrews (1980), a Director of
Professional Programs at one of these universities pointed out in

his correspondence:

“Unfortunately we do not have many evaluative documents in
the Faculty Associate Program.

The little evidence that he was able to produce showed that students
were positive about the role of the Faculty Associates, praising
them for spending extra time and energy beyond the regular expecta-
tions. The information, however, was.not recorded systematically and
there was no evidence available for thg previous years.

One of the other Western Canadian universities provided a
notable exception here with an extensive report (Dueck, 1980)
covering the four years of the extended practicum since its inception
in 1977. The role of the‘University Associate was discussed in this
report. As Dueck (1980:23, Vol. 1V) slggested:

Linkages between theory and practice were enhanced in
several ways.

The secondment of school personnel with classroom teaching
experience was part of the extension of Practicum programs.
These University Associates assisted in the planning and
instruction of supporting course work.

Througﬁ a series of questionnaires and interviews over the four
year period Dueck (1980:26, Vol. 1V) concluded that:

Faculty, teachers and students asséssed the University
Associate concept (seconded classroom teachers) to be a
valuable and useful component of the Practicum program each
year from 1976 to 1980 [and] University Associates were
perceived to be an important asset with respect to

a) teaching methods courses,

b) making student teacher placements,

c) supervising student teachers, and

d) designing and conducting in-service workshops.

[ %]
[ %]



Despite these efforts, the small beginnings in Western
AuStr;\ia and the informal commendations of other seconded programs
elsewhere, the problems that surround the ''bridge between theory and
practice' remain elusive. The complexities of any teacher education
program involve a host of factors including a variety of disciplines,
varying philosophies and a diversjty of teaching styles. Such
programs must provide a strong academic orientation for their students
but must also be responsive to the needs of the schools and classrooms
to which these same students will be assigned for practicum experiences.
These duaf expectations make it very difficult though for the univer-
sity prgfgssgr does not have the advantage of being in classrooms
every day while the teacher does not have ready access to the latest
research. Seéanding experienced prafgssignalsrdirectly into the
university would seem to be a promising compromise. Just how promising

provided the impetus for this study.

IV. TOWARDS AN APPROPRIATE RESEARCH METHODOLOGY

=

The political decision to extend the practicum and sanction
the use of Practicum Associates necessitated extensivg.re-arganiéatiani
University programs had to be ﬁadgfied‘ teachers hired as Associates
and schools made aware of the impending changes. Time, money and a
variety of peeplé were needed to implement the changes. Chikombah
(1979) has described this process to a point but had not elaborated

= on the ralé of the Practicum Assaéiat: in any great depth. His ideas

have helped to provide a critical focus but as Sargent and Belisle

(1957:3) have stated:
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All . . . efforts to discover, organize, and relate abstract
knowledge about . . . behavior rests ultimately on the depth
and adequacy with which they tap into the real stuff of
behavior, . . . Furthermore, general abstractions of knowledge
have no meaning apart from the test of validation by

specific . . . [behaviors] in specific situations.

it may be appropriate, therefore, to suggest that in
thinking about the validity and meaning of knowledge of
abstract kinds, . . . checking general ideas or formulations
agaipst the reality of situations both helps to illuminate
the concepts and theories and to guard against losing contact
with the "stuff''—the reality of [behavior].

In order to ''guard against losing contact and tap into the real stuff
of behavior in specific zitgazians” considerable attention was given
over to which was the most appropriate research mgthga to use in
this study.

Ricord (1980) had attempted to evaluate the program since
its inception by means of a questionnaire and structured interview
technique. Her data suggested a number of ﬁcsitive and negative
aspects: Practicum Associates seemed to enjoy sharing their classroom
experiences with student teachers, but they expressed inadequacies with
respect to theoretical concepts in teacher education, were frustrated
with university politics and anticipated difficulty in returning to
the school system. Whereas these findings might be of some value to
those involved in the administration of the program they did not seem
to explain adqugt21§ what it meant ''to shareiexperiences,“ "to Feél
frustration'' and "anticipate difficulty in returning to the school
system.'' A cursory glance at what. the faculty and teachers perceived
to be the role of Prieti;um Associates and what ought to have been the
role, tended aiéa to EE’SFFiFm this point. While the questionnaire

provided some useful general insights about the program it was not
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able to '"tap into the real stuff of the behaviors in specific
situatiﬂﬂsf“ In order to ia@k at a single Practicum Associate,
therefore, a methodology had to be found that would achieve this.
One such method, which seemed appropriate, was that-of
participant observation and participation within a group or with
specific individuals. |t provided for information which did not

seem to come out in the usual questionnaires or intervie

ever was recorded during the sessions, both verbal and nén-verbal, was
then transcribed in order to provide a description of the events.

Much has been written about this particular methodology.

The growing body of literature has resulted in two writers, at least,
developing the notion of grounded theory. Glaser and Strauss (1967)
and more recently Glaser (1978) have suggested that theory was better
generated from a systematic analysis é} observable facts and situations
over time. They have maintained that descriptive observations,
critically analyzed, have Eﬁabied thegfetical ideas to emerge. The
important point has beenm that each new idea has developed from the

last and the theory has continued to be gféuﬁded in the ;ubsequent
research.

Arguments abound with respect to the efficacy of participant
observation. Simon (1965:38), for instance in the context of adminis-
tratién, has criticized researchers for failing to appreciate the
value of descriptive studies:

Administrative description suffers currently from superficiality,
oversimplification, lack of realism. . . . It has refused to
undertake thexiresome task of studying the actual allocations

of . . . flnctidps. . . . Until administrative description
reaches a Higher level of sophisticatior ., there is little

reason to ’Gpe thht rapid progress will be made toward the

4
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identification and vertification of valid administrative
principles.

In contrast, Webb, Campbell, Schwartz and Sechrest (1966:2) have
provided a graphic illustration of the value of observation. When
confronted with finding out which was the most popular exhibit at
one of Chicago's museums they avoided interviewing visitors and
chose to look for themselves:
The floor tiles around the hatching chick exhibit at Chigggo's
Museum of Science and Industry must be replaced every sAx
weeks. Tiles in other parts of the museum need not be
‘replaced for years. The selection erosion of tiles, indexed
by the replacement rate, is a measure of the relative
popularity of exhibits.

Perhaps ''the tiresome task of'studying the actual allocations .
of functions,' as suggested by Simon, has been a reason why researchers
have avoided the method. Time has obviously been a factor, but the
positive results, as shown by Webb et al., have suggested the effort

worthw@jle. Hence the reason for adopting the method in the study

of a Practicum Associate.
V. THE PARADIGMATIC SHIFT

In the process of providing a conceptual framework or
theoretical warrant for this particular kind of study it became
increasingly importanf to consider the historical antecedents
especially from the fields of Psychology, Sociology and Anthropology.
Psychology and the Behaviourists have had a considerable influence on
education. Much of their work has followed the traditional scientific
route of the logico-empiricists. Sociology, to a much lesser degroe,

has provided some insights, but Anthropology in particular has had

26
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little effect on educational research, often being branded as ''soft"

7
and lacking in empirical data.’ Although it was not the intention here
bt

fg continue the debate over which was a better research method, it

wés considered important to recognize the paradigmatic shifts that
had resulted and which enabled other studies, including those of
participant observation, to be undertaken.

Znaniecki (1934), a sociologist, once designated "'analytic
induction' as the only method to be adopted in sociological research.
Lindesmith (1952:492) then suggested that analytic induction was a
form of research that was directed toward generalizing universals,

a method in keeping with the later Glaser and Strauss' Graunded Theory.
On the other hand, the lqgico-empiriiists have argued for ''analytic
deductions'' from a paionl assumptions. Durkheim (1951), by way of
example, has stressed the need to consider social facts suggesting
that structu;es, %nstitutions, bureaucracies and families were in
fact real and therefore capable of st;dy. More recently, Husserl
(1969), a phenomenological philosopher, Sﬁhutz!(iSEE), a sociological
phenomenologist and Garfinkel (1967); an éthﬁamethedalagist h;ve
suggested, in their own way, a return to the facts. They have
advocated observing the actual phenomena to increase their under-
standing toward a subjective rather than an objective analysis of
events as they have been presented in everyday life experiences.

The many arguments have provided much rhetoric and amusing
commentaries. Feyerabend (1972:206) in reflecting on the traditional

scientific Influence on research has suggested:
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science is only one of the many monsters which have been
created by man, and | am not at all sure that it is the best.
There may be better ways of finding the ''truth."

Leach (1974:34), a little more cynical about participant observers,

has stated that:

the observer is part of the scene that he observes.
But God forbid that we should propose the search for mystical
experience as a substitute for the pretensions of objectivity.
! have no wish to muddle up my scholarly concerns with the
ethies of a Franciscan friar.

The following criticism of the phenomenological approach as quoted
[ ]

in Mehan and Wood (1975:210-11) has been typical:

Thinkers in the hermeneutic-dialectic tradition argue ex cathedra
against the doctrine of scientism. They offer carefully
reasoned proofs challenging the logico-empiricist philosophy

[but] they continue to embrace science's accomplishments
in their daily lives. They reject science's philosophy but
continue to turn to physicians when they become ill, to machines
when they wish to travel, to telephones when they want to
communicate. Few hermeneutic-dialectic thinkers have attemped
to build alternative societies. They continue to embrace the
accoutrements of science while disparaging science's absolute
intellectual warrant.

Mehan and Wood (1975:207) have then gone on to make the case that a
compromise between the logico-empiricists and the phenomenclogists
was to be found in the study of ethnomethodology:
£ thnome thodology is a child of the two. It is an activity that
transcends them. Ethnomethodology has borrowed its methodofogy
from its logico-empiricist father. . . . theory has been
derived from its hermeneuti¢-dialectic mother. Ethnome thodology
does not choose sides in the war between its parents.

Regardless of the arguments there existed a need to recognize-

the shift from deductive analyses to consideration of the alternative

inductive analyses. Kuhn (1970) in a recent major work has challenged

some of the commonly-held assumptions about scientific changes .

He (1970:92) has talked about paradigm shifts and his argument seemed

28
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particularly pertinent to the discussion here: ~

scientific revolutions are inaugurated by a growing
sense, . . . often restricted to a narrow subdivision of the
scientific community, that an existing paradigm has ceased

to function adequately in the exploration of an aspect of

nature to which that paradigm itself had previously led the

way .

Merton (1963:78-79) has offered a degree of optimism to the debate

in szggesting that a:

1. Scientist should not allow himself to be victimized by
intellectual facts that rise for a time and are doomed to
disappear BUT he must remain flexible receptive to promising
new ideas; and a

2. Scientist must not advance claims to new k;&yﬂedge until
they are beyond reasonable dispute BUT he ould defend his
new ideas/findings no matter how great the opposition.

But it was Kuhn (1970:109-110) who provided the initial focus here:
To the extent, as significant as it is incomplete, that two
scientific schools disagree about what is a problem and what
a solution, they will inevitably talk through each other when
debating the relative merits of their respective paradigms.

In the partially circular arguments that regularly result, each

paradigm will be shown to salisfy more or less the criteria

that it dictates for itself and to fall short of a few of those
dictated by its opponent.

Masterman (1970) has analyzed this work further and con-
solidated the twenty-one different meanings she found Kuhn used for
the paradigmatic concept into four. Ritzler (1975) has reduced
these to three:

1. The Social Facts Paradigm

2. The Social Definition Paradigm

3. The Social Behavior Paradigm.

purkheim (1951) has been cited as the exemplar of the Social Facts

Paradigm, which has incorporated the theories of Structural Functional-

ism, Systems Analysis and Conflict. Data in each were thought to be



collected largely through questionnaires and/or interviews. Weber's

(1947) work has been exemplified as the model for the Social Definition

Paradigm, which has analyzed