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ABSTRACT

- i,
N

The purpose of this study was to determine the
] : .
perceptions French second—rangunge %eachers have concerning

Al

the whole . area of culture as it ‘relates tb language

tehchlnﬁ. " More specifically, thé study focused on the
.

“following seven areas aof concern:> 1) the  cul ture-

'consclousness“of the teéphen; 2)‘téacher percept;ons of the
'1terﬁ: "cultufe@, 3) teazﬂer pehceptloﬁs of tﬁe inclusion of
;’culturnt‘comp§nen¥ in sécond-language téachlng, 4).Athe
actual ‘geaghing‘ 6f cultqye in ;he‘classroom, 5) teacher
sa&lsfactloﬁawith fﬁe way culture is handled, 6) teaéher

suggestions for cultural content ‘dnd 7) obstacles affecting

the teaching of culture.

©
< A questionnaire, designed ' by the investigator, was
glven'tq the secondary French teachers in the Edmon ton
Public and Separate school systems during the 1976/77

school: year. From the 122 'feachers qualitying for

. - ) v .
partlcipation, 110 completed quest&onnalres were obtained.

A nonparametric statistical procedure was used to obtain

\ ] .
frequency counts and proportions for each. item of the
questionnaire, Items: were grouped into sub—-tests and

reliabildity coéfficlent alphas were calculated for four of

1

the areas of concerns ) '
>

The following main conclusions can be drawn from this
"study:

L. The mJJorlty of teachers do not pﬁrticlpate in fhe

L]
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‘cultural life of the pebple“'hose language they are
! " .

|
{

teaching. [They are lsllghtly more concerned with
exposing their students to French culture_'then they
are with participating in the culture themselves.

2. ,There is almost:unnnimg%s agfeement among teachers that
culture qé defined in the anthropological sense of the

/
/

term~nsrbpposed to the tra&itlonAIW civlllzutlonal_
sense.
3e Teachers are commlttéd to the idea that in a second-
‘ 1:;76;gek;pro#ram éultural' objectives shoﬁld be

' . ) .
. formulated by the .clagﬂﬁ@ﬁhﬂsteacher‘ and « by = the
: ) ' o RS | :
S it

X

Department of Educati . . \4;3
’ PO 4
) " A,

-

-

.- - A\
47/Though teachers prof¢gh
‘a 13 7

in and e certain -

. .
commitment ~to a cultu aldﬁoal. they are not teaching

N

culture as an integral ﬁart of their second-languagg

I

programe '
&

5.. Little classroom time is ’glven» to the teaching of
culture. This is particularly true with respect to

Fréench—Canadian culture. Féw teachers gpend any t;ﬁe

.familiarizing their students with the activities and

the orgpnlzafiqns of Francoéélbertans.

6o The cultural themes cited as being most frequently use&
%
in the classrooms are ones dealing with a study of the

French people . in France. Teachers appeary however, to
be gaining sensitivity to the need fof an increase in
cultural content dealing with French—Canadd, .

7. There is a lack of consensus among teachers regarding:

e
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| .‘

a) the easén(s) why culture should be included, b)
'culturaljbvalautlon in a clnSsr;om setting and c)

.?satISfac'lon/ Vltg the way they teach culture in the

' . : f . _ .- .
. B ‘ . N

!

classrooms

b 4
8. Teachers/ are enerally dissatisfjed: with the quahtity
cultural content present In the

'k" and /the ‘?Pnlity of
teXx book/p%ograms in Qse.__
g, Teacheérs #dentify ‘the lack of qlassrodm'.tlne, of
/ .
‘0of adequaté resocurce material and of

i i
7@eparat?ry time,

mrogrﬁmﬁ geared towards a cultural goal’ as main
/
implementation of  a

/- ; / )
'obstacies in the effective
,/ Lo
N .

J S
! . IR
/ cultu%al component,
/ .
/ / :

W
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Chapter One
T THE PROBLEM

—— " Introduction

~

~

Attention to . the teaching of culture is not a new

N

development in the history of the teathng of a second

language./fThe ‘relationship of language and culture has

i

traditlon&lly beeéen recognized by the second-language

£y

teacher. :Eéﬂly (1969) in his book 25 Centuries of Language

Teaching states that the transmission of cul ture accordiné

to the traditional, _civiltizational concept has generally

been considered one of the aims of second—language
"education, ~elthough these aims may have been more implicit

than explicit,

The new aééroach to the tgaéhlng of foreign languages
which came about after Worl& War II brought, among bther
things, an emphasis on culturatl cohtent as an integral’paft
of teaéhlng. Cul ture underwent a.change in'heaning and so
did its relationship to language teachinge. The tobelgn—
language teacher is now urged to consider cultture in the
anthropological sense rather than in the civilizatlonal
serise of the word when considering content to be conveyede.
As well, there is a shift towards a more explicit cul tural

orientation in second-language teachinge. Cul ture has come

e



to be regarded as an integral rafher‘ than simply an
incidental paré of lLanguage teachinge. !
a. .

nyery language identifies fhé environment where it has

developed and cannot .truly exist outside 1it. Fries (already

in 1945 ) emphasized that every language isl inextricably

integrated to the wh life experience of one's mother

tongue; The extent to #Which language is an integral part ot

-4 people's ,cultu(;-e is exemplified by the difficulties
missionaries sometimes\ encbunteredv in trying to\Sonver{
remote populations to Cﬁristlaniti'Q(Kaulfers, 1954). ‘The
phrase "give us this day bur daily bread'' holds no meaning
for the Esklmos who eat no bread. K&ulf;rs points out that
had the missionaries .substituted words such as: walrus,
polar bear or deer for tﬁe word bre&d Eskimos would have

better grasped the 'meaning missionaries were trying to

convey. ‘He summarizes "...an expert command of a second

/// o

/ . ) .
lariguage always requires a thorough understanding of the
‘attitudes, likes, dislikes, customs and standards of values-

of the people" (Kaulfers, 1954: 82).

2

Lado (1963) expreésed the idea that language cannot
develop in a vacyum. Language is both a component of
culture and the ''means by which the other componen ts
(valtues, ldeas, customs ) are expressede. The meanlngs of
lexical 1tems as well as whole utterances can only be
grasped when putb against the backdrop of a cultural

contexte. Even simple words such as "bread!, “"wine",



.

»

- "house", "teacher" have a cultural ‘conteifa_ They méean

di fferent things in different cultures. To ignore their
o i

cultural implications and impor tance vouTETIbad not only to

a mlsgonéeptlon of the meaning of the,wo;as, but also to an'

ignorance of when, how, and %h what circums'tances the ‘word.

is Usede. There is @o one~to—-one correspondence in ning

when translatinq from one language to the other.

'

Trans}ation per sé cannot account for a peopl 's”attltudes,

i

values, and lifestyles associated with . a concept a

particular word represents.

True communica'tion will be restricted if only the

linguistic features of a language are taught. Hocke tt

(1954) points out thﬁt "the practical task‘of learning or
teaching a 'fdrelgg language cannot be successful ly
_performed in an ethndgrnphlc-yacuum" ( Hockett, 1954: IOSS.
Politzerb(1954) in his Report of the Eliih Annual kgyng
Iable  Meeting on Lipguistics and Language Ieaching
"...conc{u&es that if we teach language without also
teachipg the culture in which it operates, then we are
teaéhing meaningyéss symbols, or symbols to which fhé
student attaches the wrong meaning" (Politzer, 1954: 101),
The teaching of languagé and thg teaching o£ cul ture are

intimately related.

The intimate link of culture and language lays on the
teacher a regsponsibility to ,teach culture as well as

language. Nostrand (1974) Astates that it involves a new
LY

\

i



‘'social role for fhe;teacher - a new meaning of what it. is

't; be a taﬁéﬂggg . teachere. It involves the formation qt

npprobr{ét{ culf#rpl\atfifudes by the teacher,and-knowledge

of the pgpple vhos; ldng;age hells teaéhlng‘ As ;nderqsbn

.(1972)"expre§sed, "eeeothe moderﬁ language teacher of the
g ) \

future will be expected . to have as great cultural as

1ingulstic sophistlchtfon" (Anderssony 1972: §5).

[

-

.Need‘for the Study

The French Curriculum m (1974) of the Province of
‘Alberta siates that the 1long range goals in the' study of
moderﬁ 1unghages are culfur;l understandlﬁg and eﬂfectiye
commun ication. It is becoming lncreasingly apparent that in
ordér to communicate effectively with a native speaker qf
the l#nguage, a k;o;ledge of his culturefis negded in
;ddltlon to linguistic skill. Besides kno&ing nél to say
sbmething in the target 1anguaae; the learner needs to know
under what circumstances it. can be said, tg9 whom it can be
said and how it 1illkng'1313xgxglgg by the n;tIQe -8peaker.
As Tucﬁér and Lambert (1972) put {it: ”

4

The development of ‘communicative competence! in a
foreign language involves much more than the mastery
of speaking that languages—Ft-also involves developing
an awareness cf, and sensitivity toward, the values
and tradit;ons of the people whose language: is being
studied (Tucker and Lambert, 1972: 26). :

Thus, thé cultural goal in second-language teaching should

be of prime importance.



\

More.specificnlly,:lhg Exrench Qgggigulnm.gqigg (1974)

lays out two éulturdl ébJectLves. TheAstudéntsjéhould.be

able: » 1"‘ o |

1. to un&;rstand‘the‘valués gpd beﬁ;viour pattefns ?fﬁ the
people thSe langungeils'being s?udled.

n . . }
2. to appreciate the contributions made to civilization by

these people (p.5). ) : ‘ . .

2

,Though“the_cultural aim in sepond—laﬂéuage teaching is now
being stated in explicit tefms in a.éurrigulum guldeinnq is
beini advocate&.in t he lit;ra%ure of the'fiéid, it appeared
~t5at it ‘would be interesting to detérmine thé ;erce;¥iéné
teachers‘of Frenchyns a second lang;age'hAVe of the ‘whole

>

"area of Eulture as it relates to .language tehch{ng.

One of ‘the recommendations stated ‘in The Alberta
. Modern Lapguage Study 5) is: o

The rationale for the goal of cul tural awareness and
objectivity needs to be discussed and the. goal itself
disseminated more widely. It is obvious that either
this has not happened), and that many teachers are
unaware of its changedlemphasls in the French program,
or else this géal is rejected by teachers at the upper
grade levels who are pressed for time. In either cage,
some action nSeds to be taken (Parker, 1975: 14.7).

The impo;tance of cul tural teaching was émphaslzed by
No;trand (1966) who stated that Menplightened 1aqguage
téaching today shows gratifying p;ogress lln all its
component parts except ope: the teaching of the foreign
culturat contextﬂ.(Nostrnnd, 1966: 1). An f§xam1naf1on of

the state of the art in tbansmlttlng the culture of fhe

second language will follow in chapter two.

a



Purpoée of the Study

+

3
&

The purpose of this study is to assess how teachers

perceive the cultural goal in second—lanﬁuage teachlng.

More specifically,y answers are sought to the féllowlng

v

questions:

“le

AN

2.

.

How culture—-consclious is the teacher . of the target

culture?

What do teachers perceive as culture In second-language

feuching?
How do second-language teachers perceive the inclusion

i

~ ’.’,‘
of a cultural component in second-language teaching?

Ex

Are teachers teaching culture In the classroom?

Are teachers satisfied ~with the‘way:_a) the cultural

.component is being handled by them in the classroom? b)

.the cultural component is being handled in the

textbook/program used?

What would teachers like to see included as part of the

cultural component in second-l&nguage courses?

Whaﬂ obstacles in the teachers! view’tehd to hinder the
effective -teaching of culture?



Definition of Terms } /

For the purpose ot this study the following

deftinitions will apply:

Cultyre - the sum total of the patterneq ways of llfemgfm a
group of people. The term is nof used to imply high or low
attainments, nor does it ,.desygnate the . s8tage Bf
clvllizafion of any race or .group. Culture is learned
behtavior in that it is patferned and transmitted- according
to membership aﬁong a particular group of people. Culture
defineq as the patterned waysvof life of a group of people

represents the anthropological concept of culture.

Civilization - the achievements of a group of people; in
other words, the outstanding achievements in art, music,
architecture, 11 tera ture, science "and technology..

‘Civilization is considered as one aspect of culture.

Cultural component - those( aspects of behavior
- (’,,, . ‘

characteristic of the target culture which are inherent in

or associa ted with the linguistic content of the second-

1anguagé programe ) R

Language—in-cultyre — the term "language—~in-culture", which
was coined by Hockett (1950), will be used to refer. to the

interdependence that exists between language and cultures:



Language is not viewed ds distinct from other cul tural
systems but as part of the whole. Rather than speaking of
"lahgu&ge and culture'", Hockett states: "we ought to speak

of language in culture or of language and Ing‘ regt of

s

culture" (Hockett, 1850: 113). | '

Linguilstic Skiil - the term "lingudstic skill" refers to
-the ability ot using 6raLly and [n' the written 'form the-
elements of langu;ge: phonology, epelllng; vnorphol;gy,
syntax and lexicon of ‘the lanéuage. Thé term does no;
necegsarily imply qbility to-communicate effgctlvely with

native speakers of the language. ¢

-/
ngﬁﬁnigg;ixg Skill - the term "comnunlc;tive sk;fl" refers
to‘ the ability to make oneself understood by native
speakers of the language so as to ge culturally and
socially acceptable to theme This implies not only
knowledge of the linguistic features of the ianguage but
also a knowledge of how to sa& what to whom, when, where

and why.

ﬁgﬁiﬁl ~ the term "social" refers to the interaction that

takes place between ' two 1nd§v1duals‘ or groups of

3

T iy

individuals.

QuLIgggl - the term "cultural'" will refer to Ehe manper of

the social interaction. Where behavior is affected by the



patterned ways of behavior existent In the soclgty of which
they are a part, then an individual's social behavior |is

influenced by a cultural fac tor.

Assumptions

0y
siqu'thls study, it is assumed that:

-
!
VRN ,

1) Teacher perceptldns of the cultural goal in second-
’langpage té%ch%ng can be measured by paper-and-pencil
multiple—cholce.formut items. | . R“
2) The quesfionna*re usqd. folr’ this study possesses the
.,degﬁge of validity and ret;ablllty necefsary:
3) The subjects are ablé tohunderstmnd the items in the
quest{onnque. |

4) The subjects who did Qot respond to the gquestionnaire do

not represent a special sub—group of the population.

Havingvstatéd the problem and the need for the. study
in Chapter Oné, Chapter Two will review khe llteréture. In
Chapter Thrée ;h? Aeslgn of the study 1s given and Chapter
Four includes an analysis”vand discussion of the datae.
Finally, ip Chapter Fivé" conclusions, impllcatio&s and

I

suggestions for further research are Zivene



Chnpter;‘do

REVIEW OF THE LITERATURE

A thorough review of the literature did not reveal any

studies dealing with the specific topic "Teacher
Perceptions of the Cultural Goal in Second—Lnnguage'
Teaching". There are, however, many references to the -

gerneral foplc of culturevand second-language. jeachiﬁg And
particularly language as a component part of cul ture. Thg
review of theiliteratqqe isﬁdlviéed into three parts:

1. Defln;tion of Cul ture and History of the Concept

°

2. Relation between Language and Culture

3. Language-in-Cul ture and Secodd—Language Teaching

9 Definition of Cul ture and History of the Concept

The concept of cu}ture is difficult to define .clearly
as 'lt has meant di fferent things to different people
dependlﬁg on the time, the locality and'the type of society
considered. Culture is furthermore a value-laden terme. Ass
-Hall (1959;_ stated: "It lacgs the rigorous specificity
which characterizeé many iéss revolutionary and useful

ideas" (Hall} 1959: 42). Kroeber and Kluckhohn (1952) in

Culture: A Critical Review of Concepts and Definitiops

. [ ] . . .

undertook to review one hundred and sixty-four definitions
) . ~ :

of cuiturei Their investigations revealed that the history

10



na ture by sclence and art.
Finally, cul ture came to have its modern meaning in

about 1850 with the works of Klemm, the @thnographer, and

Burckhardt, the culture hlstorlun;‘They tended toward using

the inclusive term Kultur rather fhan.mhking the contrast

between culture and civilization. Tytor (1871) ‘introduced
thls new méuning of Kyuyltur in English in his book Eniml}ixg

Culture . He states:

o

Culture, or civilization, taken in 7 its wide
ethnographic sense, isa that complex whole which
includes knowledge, belief, arty morals, law, custom,
and any other capabilities and habi ts acquired by man
as a member of society (Tylor, 1871: 1).

Tylor's deflnifloq has had a real impact on all of those
who  consider ;ulture (anthropologlsts,_, linguists,
socﬂpldg}sts etce)e It caﬁ be said that Tylor's definition
forméd {hé basis for the present day unfhropolochal
concept\oi culture. He was one o? the first to view culture
as a comprehensive totali ty uﬁd to en?mefate aspects of

.culture content. Culture  is not él?illzation thouﬁh

civilization is a part of culture.

By synthesizing the one hundred and sixty-four
defini?lons of‘p;lture which they reviewed, Kroeber and
Kluckhéhﬁ (1952) formulated a descrip&ion of cuiture:

Culture consists  of patterns, explicit and implicit,

of and for behavior acquired and transmitted by
Symbols, constituting the distinctive achievement of

human. groups, 1n$lud1ng their embodlments in
artifadts; the essential core of culture consists of
traditional ideas and especially their attained

values; culture systems may be considered as products
of action or as conditioning influences upon further

S



actlion (Kluckhohn, 1962: 73).

Though there are many different enfphasens glven by

thone who would define cul ture ln the anthropological
HENMSE , mo st woul d agree that the key concept Id that of
custom or social heritage which provides patterns for

living | for a group of people. Culture raegulates our Lilves,
From the mo‘?g!llt we are born until w(.o die there 1s congtant
pPressure u;;on us, whether it be consclous or unconsgsclious to
follow celrtaln t”ypes of behavior that have been transmitted
to us by t he grou‘p of people among whom we lilve. As
Kluckhohn (1962) put it: “Culture ls our soclal legacy, as

contrasted with our organic heredlity" (Kluckhohn, 1962:

25).

Suplr (1924)‘Ln the nrflcleﬁ “"Culture, Genuine .and
Spurious'" uses thé word culture in three main senses:
1) culture is technically used by the ethnologist, aad
culture-gistorlan to embody ;?y socially inherited element
in the life of mdh. Sapir would call this civilization.
2) culture refers to a rather conventional idea of
individual refinement - féultured person',
3) culture refers to those general atti tudes, views of
life, and specific manifestations of civilization that give -

a pﬁ?tlcular p90p1e~1ts distinctive place in the worlde.

S_a'p'ir labelsJ two and three as genuine culture.

The definition given to ‘culture by anthropologists

means not only the "best" of a people, " considered as
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:civilizatlon.’ but the "all" of a éroup of people. Brooks

(1968) captures the distinction between the anthropological

concept of culture and the clvilizatlopal concept of

cultﬁre with his terms .formal and daép culture, botk

a

subsections of what he terms "culture 4". Formal culthre}
aCCﬁrding to him, refers to .the best achievements of a
é o

group; while deepfcdlture per tains tonfhe group's sum to tal

Y

way of life. Poli%zer (1971) makes a similar distinctior

when he writes that culture with a capital "CH represents

N
N4 \
the outstanding achievement of a particular people, whereas

FERaW N

culture with a small "c¢" represents the learned and sharec
N o

behavior of the imndividuals of a given community including

all institutions or products of human activity of a glver

B

groupe.

A

Iin a more recent article, Brooks (1971) analyzes
"culture 4" 1n\a“somewhat si milar fashion though he uses
different terms. He states that people lead their daily
lives according to pétterns of thought and action, od
belief end behavior gerived from two ultimate sources. He
callé one éource of that culture Olympian, the othet
Hearthstone. Olympian cult;re is comﬁose; of such elements
as theatre, ballet, tﬁe arts, llterafhre, classical music,
efc. As the name dlyipian would suggest, it represents ar
aspect of culture that a group of people likes to present
to the world with great pride of achievement. The elements

of Hearthstone cul ture are very different. The very tero

Hearthstone suggests something primitive, elemental, close
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to the heart, sométhing which is common fﬁfall members of a
partiéular group.tfhe 1ndelkbie stamp véhlch is left on
every individual by his membershlip ;n a group of people is
‘called Hearthsf@ée culture. When aﬁ/individual learns the
1anéunge of his grOUp: when he learns what kindé of
behavior arérdcceptable or uqacceptuble,xwhen he'leurné how
to wo;k, how to play, bow to laugh, how.td win approval and

respect ampng’ﬁls grdup, he is participating in Hearthstone

culture.’

For the ‘purposes of this stﬁdy, culture will be
»deflned as the sum total of the patternea ways of life of a
group of people. Though this definition is‘ brief, it
adequately epitomizes all the definltions’6f cul ture that

have been expounded in this study.

Relation between Language and Culture

The role of language in &a culture is difficult to
isolaete. There are three schoolé of thought concerning the
relationshlp‘bé@ween language an& culture:

1) language ; influences cﬁlture, >2) culture. influences
language, 3) language . and cultu;e are inter—dependent.
Though the attrlbution of causality is a non—-issue for the
teacher of second-languages, it is important that t he
teacher have a clear perspective on ﬁow language rela tes to

culture.

The first school of thought is based on the wri tings

L e
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of Sapir and Whorf. The central idea of the Sapir;Whor?
hypékhesis is that>’language functions not merely as u;
device for reporting experience, but :also, and more
importantly as a way of‘ defining experieﬁce for its
speakers (Hoijer, 1963: 93). They argue that & person;s
linguistic system .or grammar orlents‘hls perception and
interpretation of the sufrpurdlng reality in a way
characteristic of the group to which he belongs. Just as a

computer is programmed, so a man's perception of the world

about him is programmed by the language he speaks.'Sapir
(1929) states:

Human beings do not live in the objective world nlonq,
nor alone 1in the world of social activity as
ordinarily unders tood, but are very much at the mercy
of the particular language which has become the medium
of expreséion for their societye. It is quite an
illusion to imagine that one adjusts to reality
essentially without the use of language and that
language is merely an incidental meansg of solving
speciflc problems of communication or reflection. The
fact of the matter is that the "real world" is to a
large extent unconsciously built up on the language
habits of the &roup (Selected Writings of Edward
Sapir, D. Mandelbaum (ed.), 1951: 308. Essay reprinted
from Sapir, E. Languoge, 5, 1929). :

By studying the lingqigtic patterns of the Hopi language,
Whorf found that their language forces them to see reality
in a way which differs from tﬁut of other language Eroupse.
For example, they have no yerbs which divide time into
past, present or future. He stafes that:
The concepts of "time" and "matter" are not given in
‘substantially the same form by experience to all men
but depend upon the na ture of  the language or
languages through the use of which they have been

developed (Whort, 1956: 156).

The forms of a person's thoughts are controlled



unconsciously by the lingulistic patterns of a language.

;Each language channels and shapes the théught of its

speakerse Thus, .in thé Sapir-Whort hypothesis 1unguége
¥ :

influences perception which in turn influences culture.

«
P

The main proponent of the second school of thought is

B
.

Franz Boas (19225. He believes that linguistic forms are
moulded by the stPté of culture rather fhan - culture belng
¢conditioned by morphological trnits'ofﬂthe-lnnguaée. As an
example, he ci tes the fact that ‘generalized forms of
e;presslon are not used in cerfaln Indian languages. This
~does not prove inability to form them, but 'mérely provés
that the mode of life of the people is such-that.they.are
not reguired. He also gives an exa;ple' of how a simple
.‘concgpt can take on a vafiety of word forms in different
languages., In thelEski;o ‘language, the concept snow |is
manifested ’by an array of terms. One tefm will mean_"sno@
on the ground", anotber will mean "falling snow" and yet
qnother will mean "snowdrift", etc. Boas takés this to meaﬁ
thut selection of terms depends upon the chief 1nterésts of
a people. Because of their particular geographical and
cultural state, the Eskimos have a neéd to deVélop_ a
variety of words tq denote different types of énow. In

other'cultuées, a single term for the phénomenon snow will

suffice.

A third school of thought has developed more recently.

Some authors - feel that language and culture are
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interdependent. Chafe (1963) has written that. language

(

- Y -

L = N R
bears . the same relationship - -to culture as the part does to

the Whole. Ho;Jér (1948) feels -that languagé is a part of
culture. To go back fo-Tylor's (1871) definition, it is one
»of the many "capagllltles acquiredAby'man_;s a member of
soclety", HoiJer'(1948)'and Hockett (1950) do nott favour.
,the way we speak of‘languagelgng cul ture. They feel that
the two concepts cannot be separated.lw? ought‘to speak of

Laﬁguage in culture,or of language and the rest of cukture.

5

‘

‘Language—-{in-Cul ture and Second-Language Teaching

How does the relationship be tween lapguage and culturéq
transpose altself into the second-language classroom?
Whether language influences culture or cuyture influences
language ' is not an issue for the second-language teacher.
The important issue stems from their interrelatedness. - If
we consider cul ture to be thé total set of habits which are
learned by the members of a partlculér group of people,
then language can be regarded as being one of the subsets
of fhose habi ts. Bloomfield's~(1945) comment thét "every
language serves as the bearer of a culture" is very a
propog (Bloomfield, 1945: 625). When the aim ls to teach a
second Iadhuage} laﬁguége undoubtedly 1. given more
importance thanr the other components of cultufg (ideas,
values, morals, customs). However, language should not be

'isolated from the other components of culture - each being '

related %o each of the others. Cultural content is *embedded

f
l



in language and therefore has its place in the . second-
ianguage programe. Cul tural content must be treatéd as Ln
integral part of second—language‘lnstructlon and it is part
of .the teacher's Jjob to help the students discover the
gultﬁbal componenf in the linguistic compongnt.

In the sgcond—language teachlng/lédrningIsltuatlon,
culture may be regarded as that knowledge of the pat{efned
ways of life of the /ta;get people that would enable a
student of a lglven. ta;éet language to .qummunicate

eff?gtlvely with ‘native speakers in typical situations.

Effective communication may be restricted if lahgudge is

\
. :

taughtias an ehtity>seﬁgrate from culture-sigée the form is
only part” of tpe whoie- message 'which depends on the
cultural context in which it takes pléce. Zlétz (1971)
makes the  po1nt that in order for stﬁdents to communicate
éfiectlvei& wltb ‘native spegkers of anéther language,

o

culture must be taught. "Culture represents communication,

and without culture there can be no communication® (Zintz,

1871: 7).

It should be noted.that 1angu&gg‘is only one of the
"‘means of c;mm§nicatfon shqred by a group of peoble. To
communicate effectlvely; a learnef of A second—language
;ust also be familiaf with the para—yingulstlc éystem of
the.new 1nngdage, l.e. the proper intonation’ and accept and

also with the kinesics system, i.e. the proper gestures,

etce Brault (1863) expresses the idea that usage of the



correct intonation and the correct faclial expreSslbn or
body movement is under certpln circumstances Iindispensable

.to proper interpretation of the spoken.word. ' xu
‘ . | ‘;\‘\.

One of the recommendations in The Réngnl by the 1965
ELESMQMAMA&MMMWQ
French is that the foreign culture must be deliberately
. _ ’ /o . . ’

taught. Teachers should not take—-fTor granted that students
will perceive ahd/or understand the cultural implications-
of a .partlcular word, - sentence or gestufé. Underlying
aséump?ions have to be spelled out so as. to avoid the risk
of having students misinterpret meanings or attach théir

own cultural concepts to those of the target cul turee.

. Nostrand (1966) states that there are two basic
. objectives in teaching culture: " cross—-cul tural
communication and crdss—culturalr understandinge. Let us

exoamine the first objective: cross-cultural communicatione

As stated eﬁrller, language and cul ture are
1ntérdependent, with 1anguage~béing a component of culture;
Llnguistfé ugits can only be fully understood in their
cultural context. Therefore, a knowledge of the culture of
which a ~1ahgunge is & part is indispensable for cross-
cultural comﬁ;nicafion. As Hannerz (1973) states: "ft is
not enough for a person fo‘bé able to produce gramm#tical
sentenées; one must als;‘know when they are contextually

appropriate! (Hannerz, 19732 238)« When the learner.puts

his newly acquired language to:use, he soon discovers that



/

there are overtones of meaning that are not captured ;%ly
by developing skills in gremmar or lexicon. An example of

/

" /
this would be the learner saying "Comment vas-tu?" instead

R ) o
of "Comment nlleztvous?" to an older unknown member of - a

French communlt;; There are many other pﬁtterﬁs of cuiture—
bqugd behavior slmllar.TtO»the example given which may be
‘"expected  to be  known lif. optlmaLA cross—cul tural
commﬁnlcation is to take-éplace, The se 1nclqde, at’an

introductory level, greetings, Iintroductions, apologles,

congratulations and condolences.

A " study ' of the three systems (linguistic,
paralingulistic, kinesics) intertwined with a knowledge of
the way of life of a group of people may reduce the culture

shock which may occur when visiting the target count;y.'*

It is easy to appreéinte the importance of the second
objective: cross-cultural undersf&ndlng. Iﬁ our highly
technologicii‘ societyn where it, is possible to trdvel from
Edmonton to Lando; and Parislin‘elght hours and %dyko in
twelve, the physlcal,distanééﬁbetween twowgroups of people
hes been dramatically reduce#-‘Ag a‘Lreéulﬁ, peoplé from

SR 2 : : :
different cultures are frequeﬁ%lx‘being exposed to meeting
one anétger. It is thérefore‘lq?e;atIVe that péople try® to
understand diverse attitudes; values and feelings. All too
often, a person of one culture may respond to a foreign

culture in terns of the values and norms of his own

ceulture, that is to say, ethnocentrically.
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JThe importance ét the learnerts attitudes }owards the
target culture is an important factor to be consldereg in
successful second- Ianguage learnlng. Tucker and Lambert
(1972) polnt out that there are two independent'sourcpscof'
1nf1uence which are important in succesgsful socond—lpnguagg
study. These are 1) linguistiec ability and 2) attitudes and

motivational orientation btowurd the gfoup séeaklng a

foreign language, and its culture.

House (1973) expresses the idea that i'it is

unrealistic to sim at anything 1like ncéulturatlon in a
: 4

Afo?elgn language classroom; the most renlistlc goal might

be the uttitude\;f a sympathetic, understandlng observer or’
outsider! (House, 1973. 59).‘mostrand (1966) vterms -lt_ a
ﬁwelcqme stﬁahger"- This attifu&e is likely to P#semblé
mo;e an "infegrati;e orlentatlond than an "Yinstrumental!
oﬁé; to use Lambert's terms (Lambert, 1967)« An integrative
orientation, ie.ee A desire fo learn another 1anguage so as
to be accepted by another éultural gr&up or toi leapn mor;
about the o?her cultq?al coqmunlty, has been proy;n‘to be
slgnlficéntly correléteﬁ-wl%h students? proficiency in the
target language iSpolséy, 1869). Lambert (1967) stateg that
"..);t . was clear that students with an lntggratlve

. . _ .
orientation were more successful in learning French than

were those with instrumental orientations" (Lambert, 1967&

103) and that especially those. skills required for\\

commun ication were determined by the measure of in tegrative
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motivatione.

Though some students are integratively mOtlvated. it
is obvious.that many students enroll in a second language
for instrumental reasons. What can the teacher do to toéter
this integrative motivation which is conduclive to
succeséiul communication in th§ taréet language? Relating
fhe study of the eleﬁentffof a language with the culture of
the language use;s may Llead sfudents to a more integrative
type ofxérlentatlon. If students are mAde‘aware ot the‘_Way
of life of the people whose language they are sfudylng,
they will perh;ps develop a tolefunce and an ‘appreclation
of tﬁe other éulture and may becomg'interested in learning
the language so as to COmﬁun;cate with members of that
language groupe. ”

. N {
An important side—penefit which may arise from the

study of anothef way of life 1s the appreciatldn one gainé

i

. N
‘of one's own culture. A study of a foreign languhkg and its

culture wfil lead students +to pick out slmllarifles and
di fferences which exlét betwe;n their own culture and the
%arget culture.-'lh‘ this way they may acquire a sense of
cultural relatfvism. fhe étudent's world view perspective
-, mey beéome more obJectlve‘while seeing’t%o sl&eé to a coin.
ﬁe ﬁay éaln the caéaéltilto understand strange things in
his own culture, as well as ‘in foreign 'cultures, in an
objective way. Fersh (1968) states: '"The glass through

‘ which other cultures are viewed serves not only as a
\ . .

1
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window; 1t serves also as a mirror in which each can ree a

retlectlon of his own way of life" (Fersh, 1968: 134).

To the two broad objectives, cross~cul tural
comﬁunlcutlon and cross—-cultural "understanding, can be
added pedagogical reaséns for the téachlngnof language—in-
culkuré- An important reason for the teachlng of language-—
in-culture in an explicit manner is to avo}d stérqotyplng;
In an ;ttempt to create a cultural cllﬁate in a classroom

¥

by presenting a tilmstrip, brlhélng in magazines or by
po§tlng pictures on fhg . walls; teachers may ‘“have
unconsclously_presented a stereotyped rather than a true
picture of the other cul ture. Unless language teaching is
1qt;mutely related to culture teaching, a few pictures on
tge wall depicting picturesque little villages will do
little to enlighten the students yis & vis the way of 1life
of the target culture. The t;acher must‘expliéltly point
out to the students the trends, values and Attitqdeé of th;
culture whose language they are studyinge. As well,'tegchéfs
must present factual informa tion so that students will
learn to deduce the implications of thege facts for

themselves. It is a mistaken notion to assume that students

-y

, . o

will grasp the cul tural significance . ot words such as
v \\\ )

"pein", "vin', "f}omage", . efce whose denotative

counterparts have different connotations in -~ diff0c9nt
cultures. If, however, factual information relating to the
number of bakery shops, types of cheeses and tybés of wine

As well as when these are consumed is presentedy students



may deduce the role brgud, cheese and wine play in the
daily life of French people, Teacher and students should
étudy the target culture from an anthropological point of
Yiew. ‘that i3, as objective observers trying to understand
the éultural,pnttérnb of that society. This is dot to ~say

that teachers need be anthropologists.

It is pbsslble to present a stgrgotyped or fragmen ted
vleQ of a‘people, if only the "civilizational" aspects of a
target cﬁlture are dealt with in the second-language
classroome. Where culture in the clqssrpom consists of
showing the students a monthly film or slide pregsentation
of monuments or the biography of politicians, scientists or
aufhors, only éne. aspect of the target country iIs being
portrayede. This may;lnhibit a true understanding of the
target éultuye. 'For language teaching purposes, Nostrand
(1966) and Brooks (1968) &dvlse that embhasls be placed not
only on teaching khe "best" of a group of people but also
the "all" of a group of people. They advise a synthesié of
both views, an integrative concept, in which culture would

.

include the overall life style of a group as well as the

refinements of its cul tural héyltage.

— A

The selection of cultural content depends on the level

of 'skill possessed by the language learner. Though the

N

analysis of Lliterary texts can be considered 6n1y at the

‘more advanced lévelsy cul ture considered as ™ the patterned

ways of life of a group of people must be t ght at even an
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introductory leve l, An example of this would be t he
‘"exchange of greetings. It is not uncommon 1in Englisah when
greeting someone to respond Slmply with "Hello", In French,

one woyld say ~"Hagjour, Monsieur”". To respond only with
. iy

CLoma T Y f""

"Bon jourf wlthﬁht lnctudlng "Monslieur" would be consildered
a fauX pasg. The atudent must also know whether he should
shake hands, 6Qtihls arm around the other'sg shoulder or
k!ss on both cﬁeeks when exchanging &reetings. These are
“the types of cultural patterns ofvwhich the students must
be made aware }n order to cﬁmmunicate more effectively with
native sSpeakers, ~ By relaying such bits of cul tural
intormation, the student's interest, attention and active
participation is possibly aroused to a much greater extent

than were he only to repeat after the model or teachere

It may well be that much of the disenchantment with
audio-lingual and audio-visual programs stems from the fact
that  language is not contextually taughte«. Students become
very bored with repeating model sentences in the target
language. This is not to say that repetition and sfructural
drills are not an important part of language learning. They
are tools which may be used +to benefit the mastery of
elements coﬁposlng the language to be learned but‘ unless
the sentenceév whlch are beingArepeated are related to the
way of 1life of the language users, théy will remain
meaningless. At the same time the learning of language~1h—
culture may prdvlde a more satisfying expe;ience for the

learner.



Chapter Three
THE SAMPLE, THFK QUESTIONNAIL R
AND THE PROCEDURE

Description of the Sample

One-hundred-and-ten teachers’ participated in thig
study. The information obtained from questionnaire | tems 1
to 11 is summarized In Tables 1, 2 and 3. Tablesy 1 and 2
give a summary of teacher personal information whereas
Table 3 gives information concerning the teaching of French

’
as a second language.

The demographic information is given in Table 1 .
Females outnumber males in the teaching of French as a
se cond language at the secondary level in the Public and
Separate Edmonton s8chool systems. Two-thirds (66%) of the
total number of teachers are female, A fairly large group
of'tegchers (47%) are young, falling in the age bracket of
twenty to twenty-nine years. For the great majority of
teachers (74%), French was learned as a second language at
school and at the university level. They were not exposed
to the language in their pPre—-school Years, Con tact with
Francophones appears to have been limited although some

teachens have resided in French-speaking communities |in

27



TABLE 1

DEMOGRAPHIC DESCREPTION OF THE TEACHERS

DESCRIPTIVE VARIABLES FREQUENCY PROPORTEON OF
: v TOTAL-
Number of teachers ”/Lfﬁfd
Male ’ e 38 - 34
Female - ' 72 o .66
Age B ] ' .
20-29 ’ 51 «47
30-39 30 : " .28
40-49 15 14
50-59 10 W10

60-65%5 : 2 «01

Extent of usage of

French
French mother tongue 29 . «26
French second language 81 ) «74
Speak regularly with 23 . «20

friends

Residence in French speaking
Communi ties
In Alberta 5 _ «23

In Canada (oth 26 «24
than Alberta)
Length of stay in
Visits to France
- Never been 32 « 30
Brief(1-14days) ) 19 . 17
Extended( 15days-6wks) 19 o 217
Lengthy(over 6wks) 35 «32
Been to France but S .04
length. of stay not shown
To Quebec /
Kever been // 22 «19
Brief visit / 24 « 22
Extended visit j 23 «21 a%
Lengthy visit \/// 32 «30
‘Been to Quebec but 9 ) « 08
length of stay not shown )
e . ——— S U ’. ___________ . —— = e o e
%*Note — Where the proportion adds up to less than

100, the discrepancy ‘exists because of omissions.
Total number in sample = 110
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Albperta - (23%) and elsewhere in Canada (24%). Fewatéachers

have the opportunity to speak French outside the classroom.

’On}y 21% of the teachers indicate that 'fhey speak French

with friends on a regular basls, Contacf with Francophones
cémes_ln the form of visits to Fr%qéé and Quebec. The
proportion of teachers. who have been to France (70%) and
Quebec (81%) is relatively ?igh. However, only 51% and 4%ﬁ
of_ the teachers have been to France and Quebec for an

extended or lengthy visit (more than 14'days)-

Teachers were ‘asked to rate their level of proficiency

in the four language skllls.‘The informhtion is presented

in Table 2. As a group, teachers evaluated their

proficiency in the receptive skills (understanding an

reading) of French higher than their proficiency in tht
productive skills (speaking and writing). Tﬁﬁ&gers may have
little opportunity outside the classroom to speak‘ in

Frenche.

Information describing the teachers in terms of the
teachlég of french as a second language 1is élven in Table
3. The ma jority of teachers (52%) have taught'for six years
or less. This is consistent w;th the recent time period in

which teachers last took a French methods coursee. The

mgjority of teachers (55%) took their methods course from

1972 onward. Sixty-three per cent of the teachers in the
study teach French on more than a half-time basis. Of the

teachers who responded to the questionnalre, a greater
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. ' TABLE 2

TEACHER SELF—EVALUATION OF THEIR LEVEL OF
. PROFICIENCY IN THE 4 LANGUAGE SKILLS

FREQUENCIES AND PROPORTIONS

VERY
. PROFICIENT PROFICIENT WEAK
Understanding French 63 (.58) 45 (.41) 1 (.01)
Speaking French: 38 (.35) 66 (+60) ~ 3 (.03)
Reading French 49 (.45) 55 ( .50) 4 (.04)
Writing French 37 (.34) 67 (.61) 4 (.04)
*Note — Where the total proportion adds up to less than
100, the discrepgancy exists because of omissions.
° 4

Total number in sample = 110

X
il
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TABLE 3

INFORMATION RELATING TO THE TEACEBING OF
FRENCH AS A SECOND LANGUAGE.

a1

PROPORTION OF

TOTAL

.31
21
17
.11
.11
.09

.30
25
.16
.20
.07

«54
.09
17
“ .20

«17
57
«50
«49
. .30
«34

-

DESCRIPTIVE VARIABLES FREQUENCY
No. of years teaching French
1-3 : 34
4-6 23
7-9 18
10-12" 12
13-15 12
16+ 10
Year in which teachers last
took a French methods course
1975-1977 32
1972-1974, 27
1969-1971 17
1968 and before 21
No course taken 7
Basis teaching French
Full time 59
374 time 11
1/72 time 18
1/4 time or less 22
Grade level taught
: Grades 4-6 18
Grade 7 62
Grade 8 54
Grade 9 , S3
Grade 10 “ 42
Grade 11 37
34

Grade 12

Program taught

Voix et Images de France
Le Frangais International
J'Ecoute, Je Parle
Ecouter et Parler

Chez Les Frangais i -
Le Frangais Par Objectifs
Ce Monde Des Frangais
Other

.31

——— e o ———— ——— ——————— —— —— — o — —— . — o+ " —— ———— i 2P — i o — —

*Note——Where the proportion adds
the discrepancy exists because of omissions. Where

100,

the proportion adds up to more than 100,

up to less than

more than one choice is possible.
Total number in sample = 110.

3
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numbér . teach at the- Junfor-hlgh level as opposed to. the
senior—-high level. The study ‘was not dil rected t&wards

elementary. French teachers., It should be notea, however
that a sma[l group of teachers (17%) teach both at the
eiementary and the junior high level. Tﬁe most frequently

used French program at the secondary levelrln Edmonton is

s

Voix et Images de France . The second and third most

frequently use& prograﬁs are Le Frangais Internatiopal and
J'Ecoute, Je Parle « A possible explanation for . the

v

extensive usage of these programs is that they may be used

Y from grades seven to twelve dependlﬁg on the number of

- years students are engaged in. studying French. Textbooks

such as Chez Les Frangpls end Ce Monde des Frangais are
N . ! :
only,used-at thevseLior-hlgh level by students who have had

two to three years of French instruction.

N _ The Questionnaire

The main concern in designing the questionnaire was to
develop items which would provide answers to the questions
set out in the purpose of the study.

-Discussion concerning the .cultural component in the

teaching of French as a second language wi th vteachers,
adﬁlnis&rators, school board ;ponsultants and_dﬂlversity
professbrs assisted in the development of a queéfionqaire
of forty—flve 1temse. The items were derlve& from seven

! : B D
ma jor areas of concern:

3



1. How cultufe—gonsclous is the teacher of the target
cul ture?

2. VW¥What do teachers perceive as culture in second-language

- ..

teach;ng?

3. How do second-language teachers percelive the inclusion
éf a cultural component in second~language teaching?

4. Are teachers feaching culture in the classrooﬁ%

5. Are teachers satisfied with fhe way : a) the: cultural
compo;eht is being handl ed by‘them in the classroom? b)
the cultural component _ls being handled‘ in the
textbook/program used?

6. ’What youid teachers like to see included as part of;the
culturgl component in sécond*language courses?

Te &hat obstacles in the teachers! Qieﬁ prevent .the

effective implementation = of teaching language-in-—

cul ture?

The first area of concern dealing with the culfure~

3 : . ) :
consciousness of the. teacher attempts to assess: 1) to what
degree the teacher himself is participating in'fhe>target

culture and 2) to what deéree the .teacher is conscious of

. s ]
the target culture in the second-language classroom.

Questionnaire items 9a, 9b, 9¢c, 9d, 9e, 11, 12, 13,
14,I15 and 17 are geared towards meaéﬁilng. the culture-
consciousness of the teacher himself. It is felt that
anyone living in a predominagtly Englisﬁ speakiﬁg ﬁilieu

wishing to participate in the Francophone culture would
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seek to identifty with Francophone activitles or
organizations in their area, would spend some time watching
French television and Ilstening to French radio programsl

and would receive some French. journals and newspapers in
their homes. It ig also felt that teachers would seek out
. 1]

contact when possible with Francophone speakers Sin

Edmonton, Quebec or Frances

~

. Queétiﬁnnaire items 9f, 16, 18, 20 and 21 assess the
degree to which the teacher is conécio;s of the target
culture in the second—langu;ge clasérqpm- Participation as
a chaperone in a sfudeﬁt voyage to an area where French is
spoken, the inclusion, gnd use in a classroom of French
Joﬁrnais. ‘newspapers,v fllms, filmstrips, records,“ the
utilization of French—speaking parents and monitors in the
second-languaée classroom are Judged to be an indication of

teacher sensltivity towards the target culture in the

classroom. -

. ° -
The second lrea of concerny dealing with teacher

d

perceptions of the term culture, is dealt with in
questionnaire items 23 and 25. Questionnaire item 23 is an"
open—-ended question. Teachers wvere asked to write what
culture meant to them, &@ relation to second-language

teaching. The responses obtained were classified into three

ma jor categories:

-
a

1) emphasis on .similarities and Kglfferehces between the

native culture and the target cul ture.
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2) émphnsls on appreciation and understanding of the people
who speak the language. |

3) empbhasis on the way of life of the people.

A fdurth category entitled "other deflq}tions" 1ncluded_uil
.deflnitlons that did vnot tlt. into any of the preceding
three.categoflqs. Questionnaire item 25 asked teachér; to
rank definltlogs ;f culture according to_thg def&nition
5eing given the most emphdsls in their classroom. From
Kroéber & Kluckhohn (1952?, four deflnlfio;s were chosen as

they were considered most representative of the categories.

into which the many definitions cguld be classified.

fa_the third area of édncern, an attempt . is made to
assess téacbervtaftitudes ‘towards the inclusion of =a
cultural component in second-language teaching. The
questionnaire items in this group include items 24, 27, 30,
31, and >43. Items 27 and 30 are introduced to determine
whether teachers regard the teathng of cutture  as an
;ncidental or as an integral part of 'the;f language

!

programe. Items 24, 31 and 43 are included to assess teacher

c mitment to the'cultural alm in second-langu@ge teaphing.

Items' 24 and 31 deal *in particular with teacher perceptions

of the role of culfural objectives in a Second—languagg

programe Itfm‘ 45’ assesses teacher commi tment to “the
| %

cultural aim‘in that a teache; committed to this aim

probably tends to see evaluation of cultural understanding

as beiqg important, N

N

-t ~



The fourth area of concern dealing

teaching of culture is dealt with

in i{tems 33, 34, 35 and.

‘with

the

36

ac tual

37. This area of concern ls treated in more detail as three

of the four items are very lengthy

and

Yield

a

lot

of.

information. Of thé seven areas of concern, this is the

only area concerning itself exclusively

with

the

ac tual

teaching of culture in the classroom. Item 33 is introduced

¢

to determine what types of activities in relation to

cultural learning are being stressed by teachers.

Teachers

.are asked ®to determlhe the extent to which students in

their French clasées are involved in llstenlné, speaking,

readigg and writing type cul tural activities. A distinction

is made between the learning

of

cul ture

in

anthropological sense and in the civilizational sense.

Item 34 attempts to identify

used by teachers in thelir classroome

B

the

The

cultural

the

concepts

maJority of

cultural concepts listed in item 34 are taken from Walpole

(1971) Cultural Hnggxaienginxi Erench. Ls;gl Qne, Selected

Cultural Concepts Which May Be Developed In Erench Level I.

Walpole 1lists culturatl concepts

frequently in French textbooks such as Yoix et Images ¢+ A—

LM Frenchs Level 1 , A-LM French, Level 2 , Ecouter et

which

appear

mogt

Parler and Learning French in the Moderp ¥ay . The cultural

cdncepts listed by Walpole are cross;referenced with each

of the textbooks listed. To Walpodle's llst,' some- ‘cul tural

concepts which are peculiar t

o) the

situation (knowledgé. of VYlLa dabane

. .
a Sucre', .

French-Canadian

une

A

/



"tourtiere", un "CEGEP") are added., The concepts presented

‘are those which reflec't every—day living habits of French

]

people and are tied to the linguistic content being

presented to students. o
. N,

Item 35 ls4nglgned to determine’ on which cultural
7 : : _
themes teachers spend the most amount of classroom°t1me.

The themes listed in item 35 are chosenvbfrom suggested
themes in_ the Alberta Curriculum Guide 1974, French as a
4 , .
P

Sgggng Languaze, Levels 1, 2 € 3. A distinction 1is made

between knowLedge of French culture as it relates to France

and 6ueﬁec. The French éurricuium guide suggests tbat the
~cultural emphasis in Level.I be on French-speaking Cana&a
whereas Level .II should focus on Frgnch cgltqre ., and
civilization in Fraﬁce. Item 37 aé#s teachers to evaluate
on a three polﬂt séalé the amourit of time they presently

spend in their French classrooms on French-Canadian culture

&

and the culture of France. N

1
§

Thg fifth ared of concern, consfdered in items 29, 38,
:39 and 40, deals with teacher satqi;action toﬁards the
uhnndling of the cultural component. Item 29_sts teachers
to zstate their posi tion regarding the ~degree of
satisfaction with whicﬁocultuye,'as they have defined;it,
is being taugh£-1n their plassfopms- Items 38; 39 and 40
assess teachér sathfhctioh, wifh the way the'éultural

component is dealt with in éSf textbook/program they use.
ol

The ' sixth area of concern, dealing with teacher



38

—guggeations in _regard to -culture content, is dealt'with in
questionnaire {tems 36 and 41, Item 36 'is aai open—-ended
bquestlon .;hlch' asks teachers to list cultural topics they
would ilke to deal with had they all the available
qésources and time. Item 41 glves the teacher an
opportunity to state his position regarding  the 1hcluslon
of cuttural héontent (shoulé it be lncreased?? sho@ld it
remain as 15?} sﬁould it be decreased?). Two distinctions
are builf' intd,/fhls guestion: 1) knowledge about France
versus knowledge uﬁout French Canada and 2) culture in the

anthropological sense versus culture in the civilizational

SeNnsSe.

The sévgnth.area of concern is considered in item 44.
It is a series of stafements by teachers on the obstacles
which they feel hinder the effective implementation of ‘a
cultural goal in the “teaching of French as a second

1pnguage.

€ o

Items 22, 26, 28, 32 and 42 do not fit precisely 1into
any of the seven areas of concerna Consequently, they will
not be discussed in the analysis of the data. The results,

however, are included in Appendix D.
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Validity of the Instrument
And Plloting

The validi ty of the instrument was‘establlshed by
§ » .

consulting university professors in the field of second-
langpage teaching and professors ih the. field of
. ' . r
questionpalre des;gn and measurement. Aqvlce wvas also
sought in the formulation of quéstiona fﬁdm“consultanté in
Modern Languages for the Edmonton Public and Edmonton

Catholic Schools and the Supervisor of Second Languages_jy

from the Calgary Board of Educatione. ..

Permission to pilot the questionnaire amongst a sample

of Calgary secondary Erénch teachers was thalhed from both
Calgary school systems in Decgibeg_1976- Ten teachers from
each school bénrd ( f{ve Junlop-high and five senior—-high
school teachers ) were selecteds The Calgary Catholic
School Board proviaéd a list of their secondary-school
te;chers of French. From‘the list provided, . five Jjunior

high and five senior high teachers were randomly selected

and questionnaires and an accompanying letter were mailed
t o)

out to them. The Calgary Public School Board requested that

v

the questionnaires circulated in their schools be sent to
41_‘)
their second-language office. They in turn digtributed

theme Ten questionnaires with accompanying letters were:
sent to the second-lenguage depqptment, Calgary Board of

Educatione. The questionnaires were sent out in January,

1977..Teachefs were asked to make any comments regarding .
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the conteqt‘ of questions, the clarity of items and other
suggestions. ot the twenty questionnaires sent out,
fourteen were returned (nine from Calgary Publig and five

from Calgary Catholic School Board).

With a return of 70% of the questionnaires, it was
apparent that though certain minor changes were suggested
by way of clarifications, no one had seriously challekged
any of the items or seriously questioned the instrument's
v&lidity. For detailed lnfo?matioﬂ on  the sugges ted

revisions see Appendix B.

The Procedure

Subsequeﬁt to recelving permission from‘ the ' Research
Division of both the Edmonton Public School Board and _the
Edmonton Separate School Board to conduct the study, a list
comprlslng the n&mes 'of seéondary teachers of French an&

their respeqtlve schools was obtained.

The procedure varied slightly betwéen the two school

boards. Questionnalires and ah accompanying letter were

mailed directly to the teacher in- the Edmonton Public
School System. fhls was posslblé ds the supervisor of
second-language instruction for Edmon ton Public provided
the 1n;e§t1gator with the list of teachers and their
schoolse. In the case of ?he Edmonton Separate School

System, copies of the gquestionnaire and accompanying

letters were initially sent to the’ princlpals‘ of the

bl



Aac hools. . The principals were responsible l‘ny~l distributing

-
Ve

the questionnalires to secondary French tudcherﬂ on thelinr |
ﬂtaff.‘ Prloﬁ to recelving permission to conduct the study,
the research divigion of Edmonton Separ;te had sent coplen
of the questi onnalre to each secondary school principal
asking permission for the questionnaire to bhe comple ted in
thelr schools. Three principals refused permissions A total
of 122 teachers of Frencﬁ as a second lLlanguage (75 from
Edmonton Public, 47 from Fdmonton Separate) were eligible
to complete the questionnaire. This comprised the total

population of teachers apart from the three teachers in the

schools where permisceion was denied.

The questionnaires were mailed out February 2, 1977.
Each questionnajire was assigned an identiflcation numher,
Teachers were told in an accompanying letter to complete
the questioﬁnalre, enclose it in the glvgn enYzigpe and
leave it with the school secretarye. Two pick-up dafe%l were
specified - February 0 for one-half of the teachers and

February ll?for the oth‘r half. The investigator and an

assistant went to ea po L plcklng up the questlonnaires

on the spechied datese. ere the teachers had not left the

. ’ 4
enqﬁiope with the school secretary, a message was Left
stating that they would return in the tolloying week to
pick up the questionnaire. Within a week, all

questionnaires were gathered apart from a few mail-ins.

From a total of 122 teachers, 115 or 984.3% of the
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[

. I3
questionnaires were gafhered or returned by maiil. Of this
number, S5 or Q% we re returned incomple te. Therefore, it can

be spid that the return rate was 90.2%.



Chapter Four

RESULTS AND DISCUSSION "

Existlng computer Programs from the library of the
Division of Educational Research Services, Unlvérsity of

Alberta were used to tabulate the ‘datig A  nonparametric

countg and propoq}ions for each item of the questionnaire.
Items were also &rouped into sub-tests for four of the
areas of conéérn and a reljability coéfflcieﬁt alpha ( a
measure of internal consistency of the test items)‘ wa s
calculated for each sub test; It was not possible to
calculate reliabilijity coefflcient”aiphas for three areas of
concern as the nature of the items ip these aréas did not
lend itself to this form of statistical analysis. The items
were grouped éccording to the seven areas of concern
qescrlbed. The data are thus interpreted and discussed in

terms of these seven ca tegories,

Culture-Copnsciousness

The firs't part of this categor& deals with the degree
t; which the teacher himself ig conscious ‘of the Ltarget
‘culfure.ﬁfduestionnuffe items 9a, 9b, 9¢, 9d, 9e, 12, 13a,
14, 15, and 17 assess the culture-consciousness of the

teacher. fhlmself- A satisfactory - alpha reliability

43
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e
]

coefficient of .66 was obthinedrfor this graub of 1itemse.

A summary of teacher participation in fhe activities
of Francophone organizations in Edmonton is given in Table
4. In no case, does participation exceed 30%: The activity

receliving the 'highest pﬁoportion'of particlp&tion was Le

1,

Theatre Frangais at 29%. However, only 16% participate on a
reéular basis, vfoe. have' season tickets,. Season—-ticket
membership 1n’ activities of e fine—-arts nature does not
appea; to be a general ¢haracterist§c ot the secondary

French teachers who participated in the study. This is not
2

exclusive to fine—afts~$ctlvities of the French culture.
Only =a minority Vof the respondents are season ticket-
-holders of the Citadel, the Edmonton Opera and the Edmonton

Symphony. What is interésting, however, is that memberéhip

¥

in The Citadel exceeds membersgkp ln\Le Théatre Frangais by
a ratio of more ° than two to one. Teacher commltmentAto
their prdfesslonal organization 18 extremely iow. Of the
110’ feachers who responded to the questionnaire, 19 are;

members of the Modern Language Councll,' the official

organization of the  Alberta Teachers Association which
represents second-langugge teachers throughout Alberta. As

the questionnaire was directed towards the teachers of

%,
French as a second-language, it is. uﬁdeﬁ%tandable that

membership in Le Conseil Frangais is low (1%). Le Conseil
s

#fangais is the official organization of teachers of French

«

Loy v
as a first languagé in - Albgqtax Ten per cent of the
teachers part}clpated in French activities not‘lncluded'ln

T -

Y
.

“




TABLE 4
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TEACHER PARTICIPATION - IN THE ACTIVITIES
OF THE FOLLOWING ORG&NIZAT[ONS

FREQUENCIES AND PROPORTIONS
o

» ..

-

— ——————— i ———— i — — ———— — " ———— ———— T ——— T —— . —

Le Conseil Frangais.
L'Alliance Frangaise

Le théatre Frangais
French Chﬁlrs

Modern Language Council
‘»L'Assdclation Canad;enne—

Frangaise de L'Alberta

Other French Activities

3 e £

None of the aboyéy

Season Tickets!for the
Following:

Le Théatre Frangais
The Citadel
Edmonton Opera

9b

Edmonton Symphony

YES.
1 ¢.01) 105

i

I
7 (.07) 99.
31 (.29) 75
4 (.04) . 102
19 (.18) 87
8 (.08) 98
11 (.10) 95
55
17 (+16) 88
36 (.33) 69
20 (.19) 8S
12 (.11). 91

( +80)
(.63)
(.78)

( «83)

*Note — Where the total proportion adds up te less than
100, the discrepancy exists because of omis sions.

Total number in sample =

110



N
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Table 4. Most of the teachers comprising " this group hﬁd

attended French fﬁmersion wegkends' organlied by the
Edmonton Public Schpk{ System tg increase teacher fluency
in>'the Fren€h lungduge..lt is poteworthy to point out‘tﬁat
half of the teachers, (SO%). do not participate in any

'activities of Francophone orgwnlihtions.

K4
» et

Tuble‘ 5 indicates that the ﬁnJority'of teachers spend

a minimal amount of time 1listening to French radio and

watching the Erénch television station. Sixty per cent of
the teachers indicate that they spend 0-1 hour per week

listening to French radio and filfty~-five pér cent indicate
N - ) : ‘ .
that they watch French televisidn for this amount of time.

In contrast, 19% of the population indicate that they watch

& . : ’
. English television 0-1 hour per week. AsS the hours increase

for television watching, the proportion; of teachers

I S o
watching French television decreases drastically. Twenty-
three per cent of the teachers lndlcatevthat they watch TV
. Sy ‘
for eight or more hours whereas only five per cent of the

teachers spend appﬁqxiﬁbtély the same amount of time

~—

wa tching teTevision i Frenche There are no indications of

whether or not these g;q the same teacherse.

Culture-Consclovsness ¢f the Ieacher £or his Classroom .

Questionnaire items  9f, 16, 18, 19, 20 and 21 are

grouped under this sub-heading and a reliability elpha

" coefficlent of .77 is obtained. ’ §_:>



TABLE 5

NUMBER OF HOURS PER WEEK TEACHERS LISTEN TO
FRENCH RADIO, FRENCH TV, ENGLISH TV

FRﬁOUENCIES.AND PROPORTIONS

FRENCH FRENCH . ENGLISH

RADIO TV TV
e
0--1 66 (.60) 60 (.55) 20 (.19)
2--3 28 (426) 30 (.28) 21 (.20)
4--5 7 (.0 9 (.09) 29 (+27)
6--7 | 3 (.03) 1 (.01) 6 (.06) "
8+ 4 (.04) 8 (.05) 25 (.23)

e —— i — o ———— ————— it = i = . P e S S - —————— — — T —— o —— o

*Note--Where the total proportion adds up to less than
100, thesdiscrepancy exists because of omissions.

-

Total number in sample = 110
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ables 6 and 7 give the number of French magazines,

. ‘ 1 . . .

newspapers, films, and filmstrips ordered by teachers for

, tg;{;/“Frenc élasses..Forty—three per cent of the teachers.
x, s . ' ._> - . . -

receive no Fréﬁchm{magazlnes, newspapers ' or journals in

their classroom. Twernty~five .per cent order no French filmsg

or filmstrlbs -foﬁ their French classes in thelcourse of &

yeur. It appears that very few teachers show films , or

filmstrips to their French c lasses on a monthly basise. Only

15% of the teacheérs indicate that they o}der.more than six

~to ten films or filmstrips a year.

One can suggest severql exblanatlons for these
fingings. It is possible that teachers brlngrln mngazlneé
they receive at home to th classroom. Th1s does nqt seem
likely 1us more %éachers are receiving Fren;h magazirnes and‘

Journals in the classroom than at home. Another explanation

s

e

is that teachers téachlng half-time  or ‘less are not as
involved with ‘the ordering of mag&zlnesi films and
filmstrips as teachers teaching French more than half-time.

They must devote their time and attention_to the organizing

and planning of ojhef subject matter as well.,

Teachef attitudes toward the bringing in- of French-
;peaking pafents and  monitors in _their classrooms are
\summarized in Table B. The- use of @pnltors is viewed
especially favorably: with 78% of the .teachera either

checking strongly Agree or moderately agree for this item,

Teachers were more unsure in thelr responses when it came

9 |



TABLE 6
NUNBER OF FRENCH MAGAZINES,NEWSPAPE?S
RECEIVED BY THE TEACHERS ’

. R 'FREQUENCIES AND PROPORTIONS

FOR HINMSELF FOR HIS
- CLASSROOM
‘None ) 61 (.56) 43 (<40)
~One , S 23 (.21) 18 (.17)
Two . 11 (.10) 17 (.16)
Three—-Four ) .7 G 07) ‘ 13 (.12)
Five or more 3 (.03) 10 (.10)

Table 7

-

NUMBER OF FRENCH FILMS OR FILMSTRL. DERED
BY TEACHERS FOR T NCH CLASSES

FREQUENCIES AND P ROPORTIONS

e e, e -" ———————————————————————————
None | ) 27 (.25)
One--Five = o . 27 (.25
Six--Ten | | ‘ o 22 (.20)
Eleven—--Fifteen »f:fg‘ 7 («07)
Sixteen or more a | . . 8 (.08)

#*Note - Where the total proportion adds up to less than_

100, the discrepancy exists because of omissions.

Total number in sample = 110
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TABLE 8
‘MEASUREMENT OF HOW TEACHERS FEEL“TOWARDS
BRINGING IN FRENCH-SPEAKING PARENTS
AND NONITFTORS IN THEIR CLASSROONS

FREQUENCIES AND PROPORTIONS

R PARENTS -~ MONITORS
DA Nt et e it
Strongly agree 18 (.16) 52 (.48)
Moderately agree - 41 (.38) : 32 (+30)
Neither agree nor ., 32 (.30) ~ 19 («17)
Disagree ' :
Moderately disagree 12 (.10) é_(-02)
Strongly dlsaéree‘ } 7 (.06) 4 (.03)

TABLE 9O

-NUMBLR OF TEACHERS WHO HAVE ORGANIZED STUDENT
TOURS OR ACTED AS CHAPERONES

FREQUENCIES AND PROPORTIONS

—— — ———————— —————— - e — ——— _— " —— - - —————— ——— ———— ——— —— i ——— o —————— — ——

I have organized or

participated as a chaperone 31 (.29) 78 («71)
in student tours to areas C C
where French i1s spoken

*Note — Where the total proportion adds up to ess than
100, the discrepancy exists because of omissio

Total number in sampie = 110

N
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s
/
- . B
. '
£
&

to bringing in French speaking parents. AgreemeJ& was

[
\

indicated by 54% , disagreement by 16% and 30% nel;heb
, , ‘ _ . !
agreed nor disagreed. This uncertainty on the part of

teachers may be due in part to the lack of speclflclty of
i . : 4 .
the guestionnaire iteme. Questions such as whose pﬁrents

would come, what they woul{\do, when they would come were

not taken into consleeratlon. Too many varlaﬁlgg were left
unagswered causing difficulty for the teachers in choosing

B

a response. In c#ntrast{ the role of 'a monitor is more
N\ :

struc tured and‘better defined. A definition of the role of

a monitor is given iIn the gquestionnaire ‘item. As well, some

teachers are familiar with monitors having utilized their

s
¢

services. in their classrooms.

In response to item ©9f (Table 9), over two-thirds

.
(71%) of the teachers answer that they have never organized
student tours, exchanges or acted as chaperones for

students to areas where French is spoken.\\

f_Ichusion of musical actlvltlesvln French classes is

very minimal as the. findings in Table 10 indicate.
- N . ) . . ’

Approximately, one—quarter (23%) of the respondents give a
. ’ ) N ; [

zero response to all of the musicael activities listed in

»

the questionnaire. fn'alL.bﬁt‘one of the musical dcflvifles
(1isten1ng >to modern music from Quebec) more than 50% of
the teﬁchers give a zefo reeponse, (0} ¢ allv the musical
activities, listening to modern music from Quebec algo has

the highest frequency rating per month with 18% of the

!
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TABLE 10
NUNBER OF TINES™ IN THE COURSE OF.A MONTH THAT
TEACHERS. INCLUDE IN THEIR FRENCH CLASSES
THE FOLLOWING NUSICAL ACTIVITIES
FREQUENCIES ANDVPROPORTIONS

NO. OF TIMES

ZERO ONE TWO THREE OR

. MORE
Listen modern 57 (.52). 25 (+23) 7.(.07) 14 (.13)
music~~France . \
Listen modern 48 (.44) 27 (.25) 9 (.09) 19 (.18)
music--Quebec \ ' o .
) : v
Listen folk 71 («65) 21 (.20) S (.05) 5 (.05)
songs——France : L
Listen folk 61 (.56) 22 (+20) 12 (.11) .8 (.08)
songs—-Quebec o
_Listen_Frenéh— ) 99 (;SO) 3 (.03) 0 (.00) 1 (.01)

Albertan performers

Sing songs——Franqg 64 ( .59) 18 (+17) 9 (.09) 11 (.10)
. T
Sing songs—-Quebec 76\«193) 14 (.13) 12 (.11) 6 (.06)

Write their own ibl (.92)
songs/ in French K -

e

%*Note — 25 (.23) of the respondeﬁts_had a zero response -
to ALL the above‘musical'activ1t1e§.

Where the total proportion adds up to less than 100,
the disérepancy exlists because of omissions.

Total numbes in sample = 110.
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_teachers indicating that they do so three or more times a

monthe In the singling category, there would‘probﬁbly be a
higher  zero response had it not been for junior, high
teachers who also teach at a grade 4 to grade 6 levele.

These feaéhers checkmarked singing activities relating this

item to thelir teaching at the elementary level. The lowest

‘proportion of teachers checkmarked the activity "writing

songs\‘in French". Only 3% of the teaéhefsldo this in their
classrooms. Someyhat surprlging, is the finding that only
4% of the ,tegch;rs include listening to French-Alber tan
performers as a ﬁuslcnl activity in their French classese.

Some teachers made the commen t? "What French—-Albertan

-
performers?" T

-In attgmptlng to analyze the responses gliven to fhe
questionnaire items.deallng with the cult#re—consclousness
‘of teachérs, it ap;éars that teachers in the iarge ma jority
afg/~not committe& to the cultural exéreéslons or
manifestations of -the group whose .Language they are
teachinge They are more conscioﬁslof thé target culture in
the classroom than they ape'for themsel:" - Teacheﬁs in
this study are less willing té commit themselves outside

. .y . )
the classroom to typ@b of activities which are considered
to be manifestatléns of that culture. An expianatlon may ih .
part be due to the fact that 74% of the teachers indicate
that Frendh is thelir sécondrlgnguage and nof their mot;er

tonguee Though the teachers see themselves as being

linguistically proficient in the language they do not seek



to belong to or ildentify cul turally with the 1angﬁage group

they teach. Also, thqy.may "be married to a speaker of

Fnglish who knows no French.

Teacher Perceptions of the term "Culture"
/ .

A summary of how teachers define culture is given 1in
Tables 11 and 12. It appears that - teachers almost
unanimously perceiveuéulture in 1ts anthropological senée,

iee« as a study of the daily-lives ot the people in the

il

target culture. To the open—ended questionnaire item 23, 59
respondents (54%) give definitions that emphasize the way
of life as culture; the other two categories of responses

though they do not emphasize this definition cannot be
. nll
: e

considered as fitting into & civilizationatl interpfetation
of cul ture, Teachers who perceive cul ture as the bestff
achlevemeété and-reflnements of a group of people are
counted in the small group (4%) constituting "Cther
Definitions". When asked to rank . four definitions of
cu‘r'e (questionnaire item 25), 96 respondents (A88$‘)
‘indicate fhat in their~classroom the study of tﬁe fdaily-
lives of French people is most representative of what they
do in the classréom; Ranking in second place is the s tudy

°f the nistory, tradition and folklore of the French .

people. Teachers rank the study of Frenéh-lltergt

el




TABLE

11

58

TEACHER DEFINITIONS OF CULTURE ORGANIZED INTO

THE FOLLOWING CATEGOR

IES BY INVESTIGATOR

FREQUENCIES and PROPORTIONS

IN RELATION TO SECOND LANGUAGE
TFACHING, CULTURE, MEANS:

Emphaslzing similari ties and
differences between the native
culture and the target culture

EFmphasizing an appreciation
and understanding of the
people who speak the language
Emphasizing the way of life
of the people in the target
culture : :

Other definitions

No response glven

14

(.13)

( «54)

TEACHER RANKING OF FOUR DEFINITIONS OF CULTURE ACCORDING
TO FOCUS GIVEN THEM IN THE CLASSROOM

FREQUENCIES AND PROPORTIONS

SECOND
CHOICE

T

HI RD'

CHOICE

FOURTH
CHOICE

DEFINITIONS OF FIRST
CULTURE CHOICE
ArtyLiterature; 3 (.03)

Music of the French

ScientificyTech- 0 (.00)
nological achieve—
ments of the French

Dallx;lees of 96 (.88)
the Erench people

History,Tradition, 11 (ilOk@
Folklore of the French e

29 (.27)

0 (.00)

11 (.10)

68 (.61

7

2

1 («.65)

6 (.06)

2 (.02)

6 (.24)

98 (.909

0 (.00)

3 (.03)

Total number in sample = 110
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Thus, the teachers of French as a second-language in

K}

this s8tudy define culture in its antnropologlcal sense.

-

Using Poli tzer's (1971) terms, .they emphasize cul ture with

\ .
A ¥ /
a small - ¢t rather than culture with a capffnl nce, The
- . »

study of.the ocustanding achievements of the French péople
is considered very secondary to the. study of the daily-

lives of the French beople.

.-

Teacher Perceptions ©Of Ihe Inclusion ©Of A Cultural
N

Component In Second-Language Teaching

Teacher perceptions of the inclusion of a cultural

component in second-language teaching are summarized in

<r

Tabley 13, 14, 15 and 16.

Teacher perceptions of the inclusion of cultural as
well as linguistic obJectives‘in a second-language program

are giken in Table 13; There |is alﬁost upanimous agreement

(93%) among teachers that the -classroom teaqpér should
. - ,/

formulate ‘éulturai Ly well as/\1inguist1c/;bjectlves} A

slightly smaller nu;ber ( 80%) fee%;}hat the//bepartment of

Education should include cultural ob jectives when

formulating French curriculum guides. Teachers almgst
N . ,

unanimously agree that the . teaching of culture is

importante. They faily, however, to agree as to why the

inclusion of culture in a ltanguage program is important.

The~41nd1ng% in FJable 14 indicate that there are varied
| {

|

the part of teachers cbncerning the teaching of

“

 feelings on
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TABLE {3 o .

MEASUREMENT® OF HOW TEACHERS FEEL TOWARDS THE g
! INCLUSION OF CULTURAL OBJECTIVES %h

FREQUENCIES AND PROPORT10N§

CLASSROOM TEACHER “ DEP'T OF EDe.
SHOULD FORMULATE SHOULD INCLUDE
CULTURAL AS VWELL CULTURAL OBJECTIVES
AS LINGUISTIC i IN:FRENCH CURRIC. .
OBJECTIVES . GUIDES’ :
Strongly agree - 64 (.59) 44 (.40) » &
Moderqtely agree 37 (.34) 43 (.40)
Neither‘agree nor ‘ .§°(q05)< 4 ‘ 13 (.12)
disagree ’
Moderately disagree 2 (.02) - 6 (.06)
Strongly disagree 0 (.00) 3 («02)
TABLE 14

HOW TEACHERS FEEL TOWARDS TEACHING CULTURE N
FREQUENCIES AND PROPORTIONS
It is fine--gives the , , 26 (.24)
student a change from routine

It is interesting to » 4 30 (.28)
the student

It is vital to the ' 38 (.35)
understanding of the language

It should be minimized so as 4 (.03)
to concentrate on other skills

i



culture  and i{ts relation

the learning of a luﬁguage-
d&ghly in three groups. Ane
éroup of teachers (24%)° Yndic;te zthat the teaching of
culture is fine becausé ;t glives th%iftudent a change in
; g ‘ :
routine; a secpnd group (28%) indicates that they find the

“teaching ot culture in teresting _,to the student while a

Third group (35%) indicate fha%hthe teaching of culture is .
} "

| .
ﬁital to the understanding of langudge.
/ - sl

Table 15 shows that though teachers profess commitment

fo\the principle of teaching cuiture, they are in -the

3

ma jority not prepared to deal with cultural objectives in a

concrete fashion. Less than half of the teachers

)
o org

participating in this study (41%) agree that the cultural

A

understanding and appreciatlcn of their students should be

S

evaiuuted. A group of 34 teachers (32%) have negative
feelings towards cul tural evaluation while a fairly large

group of teachers (27%) were uncertain as to whether they

1

agreed "or disagreed. Explanations can be given tg account
for these respohses- It is possible that teachers consider

the terms ; "cultural understanding and appreciation" as

being very vague. They -do not Know how to objectively

i

measure these  tral ts. Instruments measuring *fultural
. s - - -
¢ understanding and  apprecialtion hgve not been readily

accessible to . te€achers i

P2 N
he i

How teachers approach the'tegchlng of culture 1ﬂ'fhe1r

classroom is dealt with in Table 16. Three—guarters of the



culturel theme ) C

59

TABLE 15
R MEASUREMENT OF HOW TEACHERS FEEL TdWARDS CULTURAL
EVALUATION IN A CLASSROOM SETTING
Frequency Proportion
of total
S%ronglyvagree' ' 6 .06
Moderately agree \38 « 35
Neither agree nor » 29 .27’
disagree : i ’
Moderately disagree. . 20 _ «19
Strongly disagree 14 . «13
TABLE 16
D 4 . /
HOW TEACHERS APPROACH THE TEACHING i
OF CULTURE IN THEIR CLA SSROOM '
‘ "PROPORTION OF TOTAL
, APPROACHES TO THE 1 2 3 4
TEACHING OF CULTURE MOST ' LEAST
REPRESENTATIVE
- ﬂ .‘
Cultural implications =~ 76 e 14 : .04 .01
inherent in dialogue -
are explicitly talked about
Cultural topics are « 06 «22 «41 .12
built into lesson plan-
from time to timg
Film, filmstrips .11 .47 .19 .10
_presenting the target :
culture occasionally shown
. o A
Dialogues to be learned .04 .04 .16 .56
are centered around } : .
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teachers (76%) rank  explicitly  talking about cultural

implications inherent in . dialogue linés as the most

representative Approéch. The occasional showing of a film
or filmstrip ranks in second place. Cultural topics built

into a lesson plan are ranked in thlrd spoty, and in fourth
spot teachers rqqk the selection and teaching of dialbgﬁe

lines centered around a cultural theme as the least

representative approach to the teaching of culture. These

*

results are not surprising as the most common textbooks in
use -in Edmonton at the secondary level are Yoix et Images

ggEmgganﬁL_e Erangais Interpptjonal (cf. Table 3).

These tektbooks..preéent very little cul ture explicitly.

t
4

-inherent in some of the dialogueallnes-//

A
: ) . ,
It becomes available to the student if the teacher extracts

Cultural content is

the culture from the dialogue anq presents it explicitly to

the stngnts-‘Teachers wishing to upproaéh the teaching of

o

Aoy

cultures " in o more systematic or detailed manner arewleft

entf?ely on their own as far as the textbook is concernede.

Are Teachers Teaching Culture in the Classroom?

A summary of teacher responsesbto items 33, 34, 35\and’

'37 are given in Thables 17, 18, 19‘and 20. These four tabggs
. ! ’.

deal with the fourth area of concern listed prevlously:: Do

teachers teach culture in .their classrooms? Items 33, 34

and 37 were grouped together and an alpha relf@bility

coefficlent-of .73 was obtained.

;-
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The extent to which students in French classes ar'e

—-dnvolved 1in ‘certain culturallyfbased activities as

-

evaluated by ‘thelr‘French reachers is s?mmarlzeq in T;ble
17 In general, oni& a minority oi teachers checkmarked an&
'pf‘the listed acfivltles as an "o ften" actlvlty.>Lp-‘thg1r
LQLQSBroom. Thg activity ;Xdeiv;ng £he hlghést number of
teachers responding "otfen" was theﬁ one wheré& students
role—plmyed<1n,Freﬁch. This ls-d favored transfer technique
used in/the method Yoix g; Images gg France freqﬁently used
"in  Edm ﬁton; As sﬁch, tﬁe actlvlty-of role—playlng‘muy or '
may not|be a culturally-based activity. This would _depend
on ~ how! the dialogue lines have been taught by the teacher
and whether any ¢uyturu1 content is inherent |in thg
dlaloguer The mere fact of role—playing dogs notlin itself
assure cthufai awarenesse. ;f the teacher' has expllcifly
discusse% the gestures, faclal expressloﬂs, and pnrtlculﬁr
lntonatlo?s which native speakers would use while speaking
"these llﬁes, " then the activity of ro}e-playlng~may Qecome
an activl%y where cultural awareness i; acqﬁlfed as well as
lingulstlc\broflclency. The ;ctlvlty ranking second 16' thg
ﬁoften" cd}umn is *he listening actlvity;.Thqugh it r&tesi
.second, Ies% than 1/4 of the teachers feel that students
often listeh to them talk about the dhll; lﬁyes of French
people. » ;‘i‘ . : ; |

Y J . _ T

Activitlég checkmarked as "sometimga" activities by
\ ; ) )

ﬁbprdximately \3/4 of the teachers 1nélude the following:
L N 1y * :

viewing films 0\ television about‘.Erench people (76%);

4



TABLE 17

o

I
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TEACHER PERCEPTIONS OF THE EXTENT TO WHICH STUDENTS
IN THEIR FRENCH CLASSES ARE INVOLVED

€4

FREQUENCIES AND PROPORTIONS

‘“IN CERTAIN CULTURAL ACTIVITIES

" ———————— . —— ——— — > — ———— W = TS " M - e T — - ——— — " hn ot T - — - w—— a —

READ-—-Daily lives’
French people

WATCH films, TV
about French people

STUDY ory of
‘French ple ,
READ--Li terature, art

music of the French

WATCH films—-music,
literature of French

—

)IALK to French people

LISTEN to teacher talk
about deily lives of
French people

EXCHANGE letters with
French person

DISCUSSION in French
following use of TV

ROLE-PLAY in French

WRITE Report°-Aspect
of French culture

15

52
42
45

41

- 76

75

12

46

(.39)
!

(.41

(L. 38)

(.03)

(.69)

(.11)

(.42)

SOMET INES
G
77 (<70)
83 («76)
52 ( +48)
62 .57)‘
61 ( «56)
56 («51)
80 ( «73)
34 ( .22)
27. ( +25)
48 ( «44)
54 ( .50)
. -

8

24

1«

2

(.11)

(.08)

. €.03)

(;03{
(.01)
(.07)
(.22)
.01)
(.02)

(.43)

(.07)

e e — o — — A —— - ———— —— - ——— ————— o — A — —— T — o " — T — —— " - A A v ——— S —

#Note — Where the total prqpbrtion'adds
100, the discrepancy exists because of

Total numbef‘inﬁéample‘= 110
)

3

'»

up to: 1e§é than

omigsions. 7
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. 3
.listening to the +teacher talk about the daily lives of

French people (73%) and reading gbout the daily ‘lives ‘of
Ffench people (70%). VWhen the remdlné conient fbchses‘on
tre clvilizhflbnal aspect of cul ture, th?, propdrtlon\ qf
 teacﬁers checklng thfs activity decreases to 57%. This is

consistent wifh teachers perceiving . cul ture in the

., . ' o ¢
anth{qc}pologicn,l senge ‘ther than in the civilizational

’

§e nse.

.

In the '"never" column, 76 teachers (70%) indicate that
their students never exchange letters wlth French-speaking
people. An equaily large number of teachers (69%) indica te

that they never have students discuss in French followipg

g

use of TV. This ks some%hat surprislng in view of the
finding that the Iurgest prOportlon of teachers (76%) over

all three categories agree that watching fllms, or TV about
v
French people is  the most comnonly used actlvity ¢« A

' . -

KS

possible explanation is that teachers prefer to show fllms
[

ra ther than television programs. The f}em‘read: "Discussion
in French following use of TV", It seems that teachers are
not availing themselves of the opportunity of using visual

moterial as points of departure for discussion in French.

3

A 'summary of . student awnreness of speciflc cul tural
concepts as percelved by their teechers 1s €liven in Tnblé
18, ‘Apnrt frdm_ the general conseAsus (74%) that stu&ents
'a{Z ve;y familar with tﬁe use of "tauM and "vdus", few

teachers feel that the other cultural concepts 11§fed are

~
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-TABLE 18

64

MEASURENENT FRON THE TEACHERS' POINT OF VIEW
OF THE DEGREE OF THEIR STUDENTS' .FAMILIARITY

WITH.CERTAIN CULTURAL ASPECTS -

FREQUENCIES AND PROPORTIONS

- VERY
FAMILIAR

SONEWHAT
FAMILIAR

" UNFAMILIAR

....-_—.__.._.——_—_.__—_—_——.__—_.-___.._‘-.-—_—-——_—__-_—Q—-._—-._—-———_

" Use of Tu and Vous
Fami ly holidays
Student's name in
French

Titles of Address
And Respeét

Street Addresses
Typical School Day
Da%hng Praét}ces]
Audience Behavior
Vriting Menus-—-
French Déjeuner
Eating Hours--France
French Restaurant
Business Hours,
Customs

Television Schedules. .

In France-
Christmas in France
Christmas in Quebec
Politlcal Holidays
'Lifestyle—~—French
Village »
Grocery Shoppling--
France: :
Ma jor Sports--France
Tipping Practices—-—
France :

Type of Housin

“"La Cabane. A Sucre"
"Tourtiere"

"CEGEP"
Franco—Albertain
Activities

*Note — Where the to
100, the discrepanc

Total numbéf in sam

[

tal propbrtlon adds
exlsts because of

:

110

031

27 (.25)
53 ( +49)
62 (457)

66 (.60)

68
79

14
53

N e
' .

[ ]

oo

~—

55
63 (.58)

-~
.
n
o
A 4

- 58 («53)

68

47
<41

53 (.49)

36 (.33)

28 (.26)
§5 (.50)
44 (.40)
17 («16)
"37 (.34)

103 (.94)

( .
66 (.60)

(

(

25 (.23)

14 (.12) _
27 (+25) P~
73 (.67) - ;
90 (.82)
40 (.36)

27 (.24)
27 (.25)
47 (.43)

30 (.28)
20 (.19)
60 (.55)
67 (.61)

38 (.35)

39 (.36)
67 (.61)

78 (
44 (
41 (.38)
87 (
59 «

up, to less than
omigssions.



very familiar to their students. Three cul ral conceptsa
rking them as
'

t's name. in

'

‘with a substantial number of teachers cheék
being very familiar to students are: 1) stu
French (34%), 2) street addresses (2

) eating hours

in France (26%).

Teuchgrs almost unanimously agree that knowledge aboﬁt-
televiqlon schedules in France (94%) and knowledge abouf
audience behavior at a French play (82%) gre' unfamiliar
concé?té in thelr classes.nA large number of teachers (80%)
also check &warepess of &a CEGEP as being unfamiliar. A

possihle explanation may bé that teachers did not

understand what the abbreviations stood for.

i

Other cul tural coﬁcebts checked by the majority of the
teachers as being unfamiliar to their students aée: 1’
da ting bractices among French—speaklng people, 2) poli tical
holidays in Quebec and France, 3) lifestytle of al French
village in érance, in CQuébec, in Alber;a, 4) tipping
pfac%}ces - ﬁrnnce, 5) type of housing across social

classes in France and Quebec and 6 ) Franco—-Albertain

activities.

To ’sdmmarlze, i1t appears that from the cﬁlfu?al
concepts. listed in fhe questioﬁnalre, only the distinction
between "tu”" and "'"vousﬂ'is'Judqu to be very familiar to
‘students. ‘?en of the 25 concepts liéted aré Judged to be
unfamiliar b&Athe d&Jbrlt& of teachers. This is somewhat

surprising as these concepts - deal with everyday-1li-fe
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s8ituations which - the teachers themselves q;finf as
; ) 2 .

constituting culture. | _ ‘ A

Table 19 gives a summary of themes and 'thelir frequency
of usage in the second-~language classroom. The three themes
wltﬁ t he highest frequencles are: 1) soclaf'customs -
Franée (32%); 2) eating habit§ -— France (29%) und 3)
familx relatlonships f; France (22% ). The  choice of
culturai themes for use in the classroom-is consistent with
- the way teachers define cul tures; emphasis is placed on
evéryday—llfe éltuaflons. Teachers.rank the study of social
customs in Quebec_in fourth‘posltlon (21%) and the issue of
bilingualism 1in Canada in fifth position (19%)e. It is
interesting to point out.that in their choice of themes
tea;hers rank knowledge abquf France above knowledg; abfut
Quebecs Table 20 confirms tgé‘flndlng that teadhérs spend
~more time 1in the classroo;‘ dealing with the culture‘of

France than with French-Canadian culture. It is noteworthy

to point out that few teachers (4%) spend a great deal of

time on the teaching of culture in general. G
m‘wwwmw of the Cultural
N i

Component?

The questionnaire items (29, 38, 39) grouped under
this heading constitute a reliable measurement of teacher
satisfaction with the handling of the cultural component as

a relatively high alpha coefficient of «81 was obtained.



TABLE

TEACHER RANKING OF THE FOLLOWING THEMES

19

“"ACCORDING TO TINE SPENT IN CLASSROOM

FREQUENCIES AND PROPORTIONS

applicable" to the above themes.

SECOND

67

2 (.02)
1 (.01)
7 (.07)
6 (.06)
8 (.08)
3 (.03)
8 (.08)
2 (.02)
5 (.05)

2 (.02)

8 (.08)

3 (.03)

L

THEMES FIRST

onyalenl geography—France 3 (+03) 6 (.06 5 (.08)
Physical geography—Quebec 1 («01) 0 (.00)
History of France : .5 (.05) 3 (.03)
History of Quebec. 3 (.03) 2 (.02).
F;ench contributions 0 (.00) 1 (.01)

" to mankind

Family relatlionships-France 14 (.13) 7 (.67)4
Family relationshlpg—QuebecW'S (.05) 5 (.05)
Social |customs—France 17 (.16) ’9 (.09)
Soclal‘customs—ouebec 5 (.095) 11 (LIO)
5pecinl holidays—France 1 (.01) 8 (.08)
Special holld;ys—ouebec 3 (.03) 5 (;05)
Eating habits—France 12 (411) 10 (.10)
Education-Quebec 1 (.01) 0 (.00)
Education~-France 1 (.01) 3 (.03)
Activities of French 2 (.02) 1 (.01)
people in Alberta

Recreational 5 (.05) 2 (.02)
Activities-France

Recreational 2 (.02) 4 (.04)
Activities-Quebec

‘Bliinguallsm in Canada 6 (.06) 4 (.04)
ote — 18 (.17) ot the respondenta answered "non

"none of these
Where the total proportion

adds up to less than 100, the discrepancy exists because of
omissions. Total number in sample = 110.
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TABLE 20 “ﬁhﬁvﬁ“.

_ASSESSMENT BY THE TEACHERS OF Ttﬂ_m
IN. THE CLASSROON ON CULTURB

PROPORTION OF TOTAL

LITTLE NODERATE . -
e e e e e e e e e e e e e e e e e e e e e e e e e o s e e o e i o e o e e e N
FRENCH-CANADIAN .50 .39
CULTURE.
CULTURE OF FRANCE .41 .49
OT HER .03

I
—
-
o

Total number in sample
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Teacher ﬂatlsfavtlén with the textbook/program used in
regard to cultural content is stated In Table 21. Teachoers
are asked to é;aluate the quantity and quality of cul turat
content in the textbook/program they uré followinge. As the
table Indicates, the maJorffy of teachers are somewhat
dissatisfied with both the quantity and the quality of

cultural content presented in the temﬁbpok/progrnm they are
o ‘

usinge. Only a small number of teachers indica te tha t the

: ) »
quantity or the quality ofﬁulturnl content present in the
- ‘ ;
textbook/program is excellent or good., Teachers feel

slightly more dissatisfied with the amount of culture

.

available than towards  the qunlfty of presentation of

cultural content (60% of the teachers = indicate

s o

dissatisfaction with quahtlty as compared to S55% for
quality).

' ’
Teacher satisfaction with the way cul ture as they have

S
defined it is being taught in their clasgroom is summarized

in Table 22. Opinions are divided in a three-way split.
EYS S
One~third of the teachers (35%) are satisfied with +their

haﬂdLIng? of culture in the classroom. A second group (29%)
@

is ' dissatisfied while a third group is composed of those

. who are neutral (18%) and those who omitted the question

(17%). This indica tes that teachers are unsure of where
. k]

& . kS

they s tand on the Issue or else they find the question

-

fhgeaténlng.
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A 7 TABLE 21 . .
] . THACHER SATISFACTION WITH TEXTBOOK/PROGRAM
c . USED IN RELATICON TO CULTURE CONTENT
Ty L I .

FREQUENCIES AND PROPORTIONS R

.D-\ : . ) ' . \

. . QUANTITY . QUADETY

—---—:— ————————————————————— ' ———-—-l ————————————— —\\:- ———————————— -
' ‘ . ;- N
sFxcellent 2 (.02) 2 (.,02)
‘ ) \ S '\‘_\";. .(": .
Good - ‘ v 1t (.10) 15 (.14)§£w’{ -
Satisfactory “ 26 (.24) 28 (.26)
Somewhat . - 50 (.46) - 40 (.37)
Unsatisfaqgtory :
] ]

- o i : . 8
Inadequate 15 (4 14) 19 (.18)

X » o . ,
————————— T\"——_—_—--_—‘-_——'—"—-_;'—-—--_———-—‘~—-- T T

. .

- » Ve M
, e TABLE 22

TEACHER SATISFACTION WITH THE WAY THEY
HANDLE CULTURE IN THEIR CLASSROQOM

— .
- %ﬁ““"‘\p%, Frequency Proportion
\ : e - of -total
b e e e e e e e e T e e e e e
Stréngly agr;e T8 , fkf?ﬂ*éyxw\“
/}: . . ) . ' " ) T e
Moderately agtree . 30 .28
Neither agree hor ) 20 . «18
‘disagree ’
. ‘ .
Moderately disagree ’ 24 ’ 022 B
b i .
Strongly d;sagrée 9 : <08 ’
Omits \ 19 «17

*Note - ¥here the| total proportion adds up to %ess than
100, the discrepancy exists because off omissions. _ 8
Total number in sample = 110"

! v
. \ L » i I

\
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JTeacher sugresations for Cultural Content
The suggestions ‘glvehv by the teachers regurdlng

cultural topics ‘picﬁ they would most li&e to dgal Qith are
‘gi;en in Tuﬁte .QS; It should be noted tﬁat quroxlﬁafel?
one—third (34%) of fhe teachers did not answer -tﬁis
iquestion- ‘This‘ ma; have occuxrgd in paéf b?cause the
queétion' wi's opéh-ended and thus more. demanding to
completes. Another point‘ of lntérest is that not a single
cultural topi@ ‘wgs chosen by the majority of ' the
respondents as ;ne they would like fp 6&?&1 withs, The
cultural ;opic clited by fhe grea test number of teachers
(30%) was musice. This is somewhat éﬁrprislﬁg in vlew ft the
I ’-%& ¥

flndlng in Table 10 that teachers genepally spend’a ﬁTnimal
: i -

: IS
amount of time on musical acflvltles in the clasﬁ?%am: The

L)

fiye cultural topics most - fregquently suggested' by tﬁe

respondénts are: a) music, .b) customs and traditions, c)
eating hwbits{'Frenqh cuis;pé,' d) history, pdrtfcularly
French~Canadian history, and e) ilterature, art, theatre.

The cultural topics'sugg%sted by the teachers do not differ

very much from the themes given in Ingb Eggqgh Qggglgg_gm

3‘1,‘5

Q&lﬁﬁ E#Qﬂﬁ& of%:h0<4 Qvince of Al?;rta (Table 19 )*“Two %t

the five toplcs sugﬁested namely -—- gocial customs and
. \} .
eating habits -- were - ranked in the top three themes

receiving the most amount of classroom time. This may

indicate that teachers are generally satisfied with the

.

ﬁdrrféulum's lists of suggested cultural toplics. It is.

noteworihy that in Table 19 few teachers (6%) spend time on

-
' s
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CULTURAL TOPICS

—— e —— ———— ——— ——— = —— . w75 o o tm

»Bllihguallsm, political
Psjituation-—Canada

,Contflbutions to -
munkind by French-
speaking people o

Customs, tradl tions

Eating habi ts,
French culsine ¢

Educatlon
%,
”Everydny 11 fe
‘and actlvlties
of French Canadlans

Family life,
relationships

Gquraphy .
History—--—
(12 of the 16wrespondents
emphasl%ﬁd French-
Canadian history)

Holidays

Li terature, art,
‘theatre

Music

Sports,.lelsure
activities

.

TABLE 23

o

72

faPiggﬁ\\&\//’\

TEACHER SUGGESEAONS FOR CULTURAL

'FREQUENCY A PROPORTION

-——— e - ——

18

17

11

16

10

*Note—-37 respondents or .34

teachers omitted this it
responding to this item

13

22

of

the total

OF TOTAL .

.25

«23

«07

15

011

«07

22

‘al4

‘.18

.30

number, of

em. The total number of teachers

= 73



ey

2) lack of pr

73

: N . i
the history of Quebec whereas 16% of the ‘teacheis
A Lo ) '

'

. , . ' ® B c - N Rt
responding to questionnaire item 36 feel that knowledge dro f

French—Canadian history shégld be included as a cuffurul

-

topice.

Teacher suggestions for 1mpqovements in regard to

cultural content are summarized in Table 24. Two

N [3)

i : 3 .
interesting findings appear in ,this table: 1) Teacheﬁé

would like to see informaetion concerning” the way @t life of

" the people, whether - it be in France or in French-Canada,

increased to a gregﬁer‘e*tent than‘inforﬁatlon déﬁlidg wltg
the cultural ncpiévemeﬁts of 'theseA people; This is
consistent with previous tindlngs in the Study. 2) The
great ma jority of teachers vwoulq like lntormatlon. about

Y . .
French-Canada increased ' to a’ greatér extent than

mation abeut Fra'ce».

I vagpie
v

tending 1o hinder the

A

N sInformation relatlng.to the seVenth area of éoncern is
iR

summarf}éd 'in Table_ZS. A rellabllity alpha coefilcient of

.75 was obtained for this area of . concerns Thk% followlng

four ' obstacles are checked by the greatest 'number of

f
A

tepéhéﬁs as hindering .to' a greai extent the 'effective

LY RS
as a second-1 nguage ﬁ) not enough classroom tlme (60&),

/,plementation of a cultural goal in the teachlng of French

aratory time (55%)& 3) lack of ‘adequate



&
; TABLE 24 o : )
TEACHER SUGGESTIONS FOR INPROVEMENTS IN
PRESENTATION OF CULTURAL CONTENT
Eroporflon of Total

1 would like the amount of—-- To Be To Remaln To. Be
' o " Increased As Is  Decreased

- Information about the G "«59 « 20 ‘ « 07
way of life in FRANCE

‘'Informatlon dealing with
FRENCH ( Furopean) cultural _ «43 « 35 _ « 0S5

achievements such as in : ’ . N '
literature and the arts ‘ _‘;'

Information about the way of <87 «04 .03
life in French speaking CANADA
Information dealing with

’FRENCH-CANADIAN cul tural 66 « 18 « 02
achievements such as in B ~ -

11 terature and the arts '

Explanation of cultural «61 «13 « 02
content - ' : @, : ’

_*N%feL;— fhere the total proportion adds up to less than
100y the disqfeggncy exists because of omissions.
Tothiigumbgéﬁ&nXBAMplé =110

. G . i— R . ’gﬁ ‘ 2
. R - \*.?, . . - -
— Sy WL o . @&

R STS
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ARE /TABLE 25 o
TEACHER PERCEPTIONS 'OF FACTORS AFFECTING EFFECTIV
IMPLEMENTATfON OF A CULTURAL GOAB .
N R
L HINDERS

/ A GREAT MODERATELY )
/' _ DEAL o
—————— e ﬁL ________________________________
Not enough i 65 (.60) 31 (.29) 8
classroom time L
. ) * . ) - he
Lack of adequate - - 50 (.4%) 42 (.39) 9
resource material '
I don't know how K 7 (.07) 36 (.33) ¥
to handle cul ture o )
Lack Uf pneparatory T 60 (.S55) . 34 (.31) - 8
.time _ 4
Not familiar enou;h - 12 (.11) 48 ( .44) Jﬁl
with French cul tuge - -
Lack ‘of interest | 5 (.05) 17 ¢.16) " 77

in teaching culture

Tett
]

Lack of student:

interest in learnlﬁg .

cultugp S : \
Prg rams not orientﬁ;;~n;_:‘ 46 U‘J 2 ' 10
tow¥rds a cultur%;"’ 2l ‘

Lack of parent.

interest in havlf;
their children 1:5
about culture

Other . < 4 (.o01)

*Note - ¥here the total proportlon adds up to less ~tha
100, the dlscrepancy eximsts ause of omLsalons.
Total number in sample =~lg :

P e
: s



. Y T ' CoTmRLL . .
towards a cuUltural goal (45%). Somewhat surprising is the

ty,
8
-,
"y

resource mdterlhl, £46%) an&”u4) hbmpgéaﬁs not oriented
. Y '»,," N

o,

#

o,
-,

interest ufhe large ma jori ty of teachers ha&e 1n“&euchin¢
& _ .
culture. Seventy per ceat of .the teachers responding feel

¢

’ ' ' ? vr," / " . Il
that a lack of blnterest[fin teaching culture is not an

1mporf&ht factorbhlnderlng the implementation of a cultural

"goal lnwéecond—ﬂangudge teaching. A fairly large group of
e . & 1

‘French culture lh‘genéral as hindering théxvimplementation

A

teachers (55%) identify not being f&milgdr enough wlth the- .

of ‘A‘cuLtuqal goal. This result was to beJex%écted in vhew:
of the finding fhat‘thg majority of ' teacheérs - display a

“

minimum interest in bgrtlcipatlng in French cul ture.s

T
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Chapter Five

Lz
4

SUMMARY, IMPLICATIONS AND SUGGESTIONS FORl

FURTHER RESEARCH

: Summary

The purpose of this study was to determine the

perceptions French sedond-langunge teachers have concerning’

t

the whole area of culture a it relates to language

. ’ WY
teachinge. More specifically, the 5tudy focused on the

o

:the te&ching of cult%@fu

folloilng, seven areas of concern: . . 1) the chiture—
conscloueness of the teacher, 2):teacher perceptions of the

term "cul ture", 3)Ateachey'perceptlbns of the lnciuslbn of

a cgltubal cohponehtyln second-language teaching, 4)_ the

i
\

%d%i§b1 teaching of cul ture in theﬁclassroom{'S)Vtedcher

satisfaction with the way culture is “handledy 6) teacher
suggestlons for cultural content and 7)) dksfaCIeév;?féctlng
2 !

. A1l  the secondary French teachqfé in the Edmonton

‘Pubilc and Separate School 4Systems during the '1976/77

school year were. eligible to participate in the survey.

From the 122 teachers qualifying for. participation, 110
. - . .
completed questionnaires were obtained.

.
A
'

The - knsfrphent used in the study was desldned by the

investigator. The 45 items were geared towards obtaining

lnfqrmatloh ‘about the teachers aéfvelllas answers to the

77



questions railsed in the seven areas of concern. A
nonparametric stgtlstiéal proccduf? w#s used to obtain
frequency counts ;hd ,prppohtlons' for each item of the
questlohnaire. Items were grouped lnto» sub—tésts 9n&

reliability coefficient alphas were calculated for four of

the areas of concern.

The ~follow1hg main conclusions can be drawn from this
study:

1. The ma jority of teachers do dqtl participate 1in the

cultural life of the people whose l%nguuge they are
teaching.

2-‘Teachers are slightly more conscious of exposing their

-

gtudents to .the French culture -"then they are of

< épg@ticlpating in the culture themselves. )
g i

3. There is almost unanimous agréemént among teachers that
o Py : '

'Quﬁmgr€'be defined in the anthropologlical mense of the
o ~ ' - : . . i

. fgrm a8 . opposed. to the traditional, civilizational

{0 i _ . N

“{ éhse of the term. Accordingly, the teaching of the
E YA o ; : ,
7‘&g tanding achievements of . the Erench people . is

@\éo idered as secondary to the teaching of the daily

-«

<:\\=11Vea.qf tﬁe'French people.
4. ‘Teach/ are commlttgd to the idea that 'in a second-

/
»

K\i?n ‘age program cultural objec tives as well as

11ngulsflc objectives shogld_ be formulated by the
~ciﬁssrbod~teacher and by the Department of Education.

5. Though teachers are cahplttedutd*a cultural goal, there

is no consensus as to the reaéon(s) why culture shoﬁldb



be lncluaed. Oplnién ls. dlvidéd among the ‘thnee
,fo}lovlng Justlilca*lbns: q) the teaching of ‘culture
is fine because it provides a change in rputlJe. b)
the teacklng of culture is interesting to the gtudgnt

and c) the teaching .otb culture is vital +to the

understanding of language. ,.'i
. . ! .

X
6. There is8 no consensus among teachers regarding cultural

. [} _
. evaluation in a classroom setting.

>

Te Though teachers profess an interest in and a certain
commi tment to a cultural goal, they are not teaching
culture .as an integral part of their second-lnn;uaeé

f g

program as evidenced by their evaluation of

students'famlllarlty with the majority of'cultural

0

concepts listeq under daily actlvifl?s.

8. thtlé ctussroom tlmg; is given to thL teaching of
culture. This {s_';artlcularly true with respect,fé
French-Canadian culturé;-Fev teachers spend any time
familiarizing their students with the activltles.and
the oréapi;atlons of Franco—Aibertans. |

9. The cultural-theﬁes cited as being most frequently  used

'in the cléssrooms were the ones dealing with a study

of ‘the Frenéh peopie in France rather than in "French-

Y .
A

épeakfng Canada. Teachers appear@u’hgvever.' to Dbe

galnlné sensi tivity to the need for ‘an increase in
o .. - - . -

cultural content dealing with French-Canada.

10. Teachers suggest the rdllowLng five cultural topics as
’ ’ \

ones which they_woqld most like to deal with had they
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all’ the available time and resource material: a)
music,y, b) customs and‘traditlons, c) eating habits,
?rencﬁ .culsiﬂe. .d) history, particularly French-
Canadian history, and e) literature,  art, theatre.
Teachers would emphaaiie these topics as they relate
tb Qu;bec and France.,

11. Teachers are genegallywdlseatlsfled with the quantity

. [ : .
and the 'quality of cultural con%ent present in the
1] - N
texthbook/programs in use. « -

12. There is no consensus among teachers regarding

.

satisfaction with ' the way they teach culture in the

‘ classpoom.
13. Tenchérs‘ identify the 1lack of classroom time, of

preparatory time, of adequate resource material and of

programs geared ' towards a cultural goal as ‘gdn

obstacles in the effective implementation. of a

- s - .

culturaléﬁqmponent. |

Implications

The results of this study have Wmplications in four

. ‘ g . @
"maln areas: 1) increased teacher exposure to the target

2 ] . - RRCRTIVIN K

culture, = 2) éhcéensed teacher t£a1n1ng»1h the teaching of
Eulture, 3) iIncreased precision and clarification of the

cultural - goal in the French ?roérdm of Studies and the

French Curriculum Guide and 4) increased resource material
’ .

and preparatory time for the teacher. Each one of these

-



areas will be considered for dlscussion. °

For the large ma?orlty of secoanry French teache}a‘ln
Fdmonton (74%), French is thelir sééond language. Though
they are llngﬁistlcully proficlent 1in the languuhe" fhe
results indicate that the teachers are not committed ;o&the
‘enltural expressions or manifestations of the hrdup whose
.langua&e they are teaching. This lmplles'one ot twd th}n&s;
feacher& may prefer. to remain as outéiders rather than
active bartlc[pankalor they may be unaware of the French
cultural \Prganlzatlons and activities 1In which they can

. \ ,
participate. In eifher casey, some attempt pust be made to

impress upon teachers the importance of knowing,

™

understandln? and hoﬁetully npﬁreciatlng the cul tural
dimension OA\the language they are teaching. fn a province
like Alﬂ;rta .with only 3;55 natlvé French speaklné
citizens, luqents - may. ahabe fqrmed pre—concelvgd
stereqtypéJ impreassions of - Frenchfspeaking peopﬁf simply
throggh lack of exposure to  this culturai group. The
teacher, then, has an even greater r;;ponslblllty for
presenting the culture of the French—speaklng peoble. This
necessitates awar;nessv by' teachers about  the cdltural
"manifestations, activities and orgnnizations‘of the people
in the target language. How can a teacher ad;quateiy
" represent a culture if he does not know the culture? It is
difficult to teach cuiture lf‘culturuaapatterns, atti tudes,

< .
valuesy and customs of that society are unknown. One

&

implication may be that all future teachers specializing in
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the teaching of a‘secoqd ltanguage fhoyld 9pend a certain
period of time lmnsed in the target lapnguag® and culture
ln“‘order to 'g;lh‘ cul tural awurenesg nQﬁ Knowledge. Moré
programs in the nature of "The Jonquiere prd“ect" (a four-

week French-Canadian immersion programpm for future French

teachers) _may be appropriate for increaceing cul tural

awareness and appreciation. As well, teacher in—servicéu

daysy workshops, conferences and pérhnpg even immersion

weekends could be organized where teacherg would be expésed

v

to - French~Canadian and especially French—Albertn“!‘

activitlies and organizatione.

‘ . M
From the results of this study, teacners would q‘pm

L A

to be inconsistent in what they agree to jn theoryY and_what

they actually do in the classroom. There |is % Tfrn1
consensus as to what culture should congjgt of ln‘ second-
language teaching; there is interest jp, teaching culture,
and yet few ;ultural céncepts or ac{1V1ties are being déalt
with by the teachers. This implies that teachers do not in
reality perceive the tenchihg of culture as an integral
’ : ,
ﬁur¥ ot ﬂanguagp teaching. They consider the teaching of
culture a§ an,as%de, somethiﬁg to be added tq the regﬁlar
program if ‘time permits. 2ea¢h;rs identify the main

wy?

obstacle to the effective implementation of the teaching of
- q - B
culture .as the lack of classroom time, A finding of this

c

study which is not directly related to the seven areas of
concern but which illustrates the emphagis teachers place

‘on the teaching of culture in relation to the tedaching of
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-

the tour askille of the language is brought out in Table 28,

Append] x De. The results indicate that teachers rank the

learning of the four skills of the lnnduage ahead of the
teaching of éplture. This indicates a serlous shortcoming

in teacher educatione.
- )

[N

Teachers may not be dealing with the cqituru! concepts
1mpllclt‘i; theitext?ookfggn use because they are unsure as
to ho; the teachiﬁg o%iéu{turg“shoula be approached. This
could imply fgdt trulnlq";ln culturaf7analysls would be.
helpful to thg teachere. In;t;uctlonal materials to help
teuC£ers ka;w about, enalyze, and teach culture in the
foreign language in which they,ﬁfil be élvlng instructlon‘
should be a required part of a sgcond—language teacher
training program. Since many tegfbooka of'programs do not
deal with culture in ap'expllplt manner, teache;s'will have
to be given fralnlﬁg in discovering the cultural contént
embedded in the language content of the progrnmv ﬁe is -
required ta teache It we expect 'our {eachers to have '’
cultural sophistication as welll aé ilnﬁﬁlst;c

sophistication, we should provide them with the opportunity

of acﬁulrlng these skills. Thus, a second impl}catlon is
. ‘\/‘// T

that methodology courses offered atithé university level as

well as in-service workshops shdld provide teachers with

the opportunity of gaining knowledge in how to -teach
éultuﬁe. This of course presupposes that the teacher is .

familiar' with the target c¢ulture. Courses in cul ture

outlining the culturdl patterns, the daily-life activities



patterns s

a

and the cultural heritage.characteristic of the group of.
< ' v . a " - A J
. L . "

- people whose language: is being taught“ may. have ' to ' be

.
N ; oy A

included 1in the program of studies of teachers of"a second

language. As culture :is cohtlngally "evolving, this holds
. - i ' ¥} ,

84 -

implications for the‘#etruin;hg,of'teachers. They muét be

~ . ) \

informed as to what constitﬁtds,typiqal upf%o—dqte)cdliufglﬁj

g
s .
- . ’ s
.~ . N

culfpve.

;

' a

- - : L4 W ' : B B
" Culture should be recognized as a specific goal from

the early phaseé*éfﬁlanguage lnstiuctﬁdn ohward, with all
that this implies8 in terms of the preparation 6f materials,

5

the training ad& retraining of ,téécherb,‘ classroom

procedures aﬁd’measzément, It is the éﬁkLoégiuraI aspects

by

e ‘. . . i :" “v %
of the second language which are 1likely’ te attract the
y ” R E ’ ) :

interest of the. éfpdepts more tharn the'purepﬁ'llnguistlg

aspects. If students must wait till Levels LTII and IV to be

givén cultural information; it is no wopdér ‘that m&ny do’

N o L 3
not study the second language more than a vear or two. By

€ »

dropping "out Aearly, many seéond—languuge students miss

®

achieving ‘an understanding of the culturel context of the
language they have studied. For this reason, the teaching

of tanguage—in-culturé should not be postponed.
' J

-
Y

A third . implication Lg'“the immediate need for a

specification of the ¢u1turui_gba1 in the Albérfn French '

-

Program of Stﬁgiés andﬁthe.gpepch Curriculum Guide. There

‘18 & needr for the clarification of cultural objectives for

\ *
~ .
Fan o ’ . N

R AN

as to portray an ‘euthentic picture ofﬁ\thktj
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' . : . "
N

the teachlng ‘qf French as a sécond- Iankhdge, fhough

te&chers gener?lly ngree that there is m need to formulate'

nculturnl‘ as well as Llnguist1c~-obJect1ves. there is no

'
I <

- - v
L - . ,

.consensus as to the reasons why culture §h9ﬁld be taught ln

[ d

“ . o7
w 3

a’ second-language programe. As © well, thg - precLse

1
o

. identificatlon or the French~Canadian culture as the tnrget?

1 a e
.

¢ulture swhen '%eaching Ianguage—ln—culture’ needs vto be

3 . A ’ - ' |
H

epkhasizgd.'ln the past, the‘culfUralJcﬁétent'preseﬁt in a
téxtbpdm/p;bgfam gen?rally streséed.the‘cuifufg ofﬂFé&dcé.
fhis is not to sayuthgt‘atﬁéhtion fo the tggéhldg 'of‘=ghe
cilture: of. France shoyld be yiniﬁize#»puiofﬁat'éméﬂ&sis
N should be placed on acgplfing_iﬁowlé;ge ’;g?riynéergtah¢ing
ofv the .érenéh chltu;e'1; b§nq&a{ X £in;dng oj.égls étudy
(Table 24; &#;,thgt teachéﬁé”are*é;néltive‘;o {ﬁé‘ége&  for
e e R

more cultural 1nformatloh about,Erehch Canada. In‘Viéw of
this, some consideratlon should be glven to the development
\ . ." R

of a rationale establishing the purpose of teaching French

a -
3 P

as a second language ln the Alhqrta‘contex}-.

P .l B

A foupfh . fmplication ﬁé that more specific help must
i ' . ' % . n,

"be givern to thé ~tedpherg §fn ' the provision of resource
» . ; . :‘-)V‘ ) i . E

materials and prgpakaioqy time to achieve a cultural goal.

Particular &ttentldh éhpuld be glven‘{d,the development of

3

. resource materlal fdedrlng‘ with Frenéh~Canadian culture;

There is neag/ unanlmous agreement among the teachers (87%)

- i=
g 1

4An , their - suggestiona tor,inppqyements‘in presentation of

- B v, o .
- '

. ~ ! . ’ . T
cultural content that information about the way of life in
v : : ,
v 1 e B .
French-speaking . Canada  be increasged. As the teachers are
¥ - 2o - :

o [ ’ . ’ 2
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' | ! * ¥ . '

nof spéﬁdlng‘a greuf deal of time in the chasérqom tqachihé

French—-Cenadian cul ture, this may imply that . there is =&

. ' ,(\ - ' . . . } y ’\>‘_
lack of resource. material dealing with the culture of

French Canadae. Aé'véli. tests. in- the field . of cul turaly
. T . ‘ t . . . .
evaluation should be made more accessible to teachers. One

.
-

of the»fihdings of the stuqy‘js ‘that-“tédcher opi.‘nl.'ox‘luuis_“,7

r~ B - R . . . : K
".divided regarding cultural evaluation. It may be that there
, . a

~

is a lack of consensus among teachers in %his area -because
they are‘unsurﬁ/és to how an evaluation of the ‘cultural -
understanding and . appreciation of theifustudeﬁts'cdn'be

‘carried out. This indicates ‘the’ lmportﬁnce of. teachér

- \

: . L | .
treining In the area of the teaching of tanguage~in-culture

but it also , implies that tests in the field of cultural

. » C . - :
evaluation should be-made available. Another implication is

Al . ) ) B .
that teaching dialogues be prepared basing tgém_ not only

« : N . A

upon basic matters of linguistic structure and semantics
N - 1Y . o

ut egually upon situations ﬁfhat are ‘authentic ‘and

importanf in the target culture. _ ,

w .

Though teachers state]fh9t a'lack of_preparatoryhtime

is an obstacle hindering the teqchihg-of‘éuiture% it cannot

> O
' o= /’ f -

be éonsidered as o prime reason for the lack of “attention
given to the cultural dimension of language leatning. An
increase in preparatory time may not neéess:j;Yy4iead to an.

increase in the inclusion of cultural ent in tHe

classroome The teaching of lan

primarily on whether the feaéher kn

2

ulturey whether -

whether ‘Se is’tralned to teach tie farged

A ALE
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he is committed to the idea that language is a component

part of culture and'whether cultural goals and objectives
‘ ) o

bave beén precisely laid out. It is oq}y when these factors

¢

’
)

are taken into Account*thgt an increase in prepaéatory time

will lead to an’lnCreqse ln“the tegchlné ot flanguagefln—‘

a-

culturee. : . ‘ =

Suggestions for Further Research
AN
On the basis of the findings of the present study, the

i

following areas would appear to be particularly appropriate

e
v

as the focus of further redearch: . ‘ o ‘ )
- r

1. Similar 'studies could be conduc ted in other areas of

. t N B .
"Alberta. The rurhl as opposed to the urban setting may

:

'gtfect teacher pefceptlons with respect to the

'tgachlngvdf 1anguagé-1n-cu1ture.

2. A" similar 'study could be conducted among elementary

French teachers, These teachers may have di fferent
;perceptlons of the teaching of language-in-culture.

3¢ A similar research could be conducted to determine: how
A N : - v - e

Ftedchera of French as a fTirst language in Alberta

perceive the whole area’ of culture.

4, Tﬁe‘instfdmant used in'fhla,study could be refined sodaé

.

- to constitﬁte a standardized instrument for assessi (-4

‘teacher percéptions of the lnclusyon of a cultural

1

goal in second-language teacﬁlng.

s

S. It would be interesting to determine whéther tegchers”

whqse mother tongue is French percelvé the whole area



&
7

e

.

1

of 'cuithre as. 1t relntes to languuge tenching 1n a
.
signlflcantly dltferent manner than those teachers for

L "
\

whom French was learned as a ,secdnd' language. More

v
“ LA

‘speclflcully,q‘extedt ‘of' usage of French could be

‘consideréd“ns a yarlgble affecting rerceptions Iin each

3

of the .seven areas of concern disclssed in the study.

v

"A sfu‘y‘could be ,pebformed"fo 'detebmine whether fhe>

3 N . a

amoant of time spent teaching French affects teacher

languﬁge teaching. Teaching French on a‘full—tfﬁe‘

<G

‘ ) o ’ \ .
affect perceptions.. v %,
It would be 1nterest1ng to deternine whether students

)

exposed to the 1eaﬁ91ng of culture as.an lntegral part
t

of(}he learning 61 the linguistlc aspect of the

’Langﬁagg achieve greater gains in commun’icative type’

situgtiohs, -ln_ culfupalt awaféness, knbwledgé and

‘5apphgciation than those students ldarning*only the

linguistic aspect of tbe secohd-languageu

P i’ 2
@ '

‘Cultural modules could be - developed based "on  the

e

cultural topics which the teacheré state they would

most-like to present to their students,

B

rceptions of  the réiailonshpp " af cul ture  and

basis as opposed to & half-time basis or less may"
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3452-87street
Edmonton, Alta
January 4, 1977

Dear Teacher:

N

As a graduate student at the'UhlversTiy of Alberta, I
ha.ve undertaken to. write a thcsls&on "Teacher Perceptions
of the Cultura!‘Gonl in Second-Language Teaching." My study
.will be carried out amongst the Edmonton teachers. However,
for my results to be.valid I must pilot my questionnaires I

have recejved approval from Mse. Patricia Kllnck,'
Supervisor, Second Languages of the Calgary Board of
Education and from - Mre. JeJe Nearing, Co-ordinator,

Secondary Education, of the Calgary Catholic School Centre
to have my questionnaire answered by a group of. Calgary
teachers., You are free to co-qﬁerate or not co-operate wit
me in this project. Needless to say, I need your help aqu)
co-operation. I realize that there are many demands made on
a teacher's time and I regret having to ask you to fill out
"anothef”questlonnolre. I do teel, however, that by . your
answers to such a questionnaire some insight may be gained
a8 to how you, the teacher, perceive some key ilssues 1In
second-langunge teaching. Please be as frank as possible in
your answers, as only in this way can we get a true idea of
how the teahcer feel-.

I am  interested not so0 much in how you answer the
questionnajre but in your reactions to each item. Please
feel free to write your comments in the marglns anywhere on
the qguestionnaire. I  would appreciate it 1if you would
indicate yhethér any of the questipns were ambli guous,
repetitive, threatening, etc. Also whether you felt that
.Bome questions should have included other choices and
specity 'K?f you think they should be or whether some
choilces should have been omitted. Please mark  not
applicable |(N/A) beside those questions not pertinent to
the Calgary situation. :

. -

PleqSe \be assured that your answvers will remain
conftidential. I have 1included a self-enclosed stamped
envelope with my home address. Should you choose not to
answver the questionnaire, please return it to me. I would
appreciate having the questionnaires returned by January © .
17, 1977. : ’

Thank~you for your help and co-operation.

s

Yours sincerely,

Claudette Tardif

/ ! . ’ Y
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Edmonton, Alberta
February 2, 1977

Dear Teacher: ‘ .

As a graduate student at the Unlversity of Alberta, I
ha ve ubdertaken to write a thesis on "Teacher Perceptions
of the 'Cultural Goal In Second-Language Teaching." I have
received approval from both the Edmonton Public School
Systen and the Edmonton Cathollc System to dlstribute the
queatlonnaire to mwll teachers who teach French as a second-
language from grades seven to twelve. Needless ., to say, I
need your ‘help and co-dperation. I realize that there are
many demands made on a teacher's time and I regret hgvlng

‘to ask you to fill out "another" questionnaire. I do feel,
however, that by your answers to ‘such a questionnaire some -

inslght may be galned as to how youy -the teacher, percelive
some key issues in second—-language teachinge. Please be as
frapk as possible in your answers as on in this way can
we get a true i1dea of how the teacher feel . Any comments
you wish to make will be appreciated.

Please be assured “"that your answens will remaln‘

confidential and the information you give will bg used only
for the purposes of this research.

, To facilitate the'return.of the questionnaires . both
for yourself. and myself, I would ask that you enclose the
questionnaire in the envelope provided, seal it, and 1leave
it . with your school secretary. Either myself or ‘an
asglstant will come by on 'Febrggzzv//’ to plck up the
questionnaire. ) .

Thank~you for your help and co-operation.

- f 'j?jncerely yours,

Claudette Tardit
Department of Secondary’
Education
University of‘klbertq
@ ' . TN -

I3
.
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3.

Eﬁmontbn, Alberta
February 2, 1977

To the Principals: .

- I have receivéﬁ 4nptif1catbon from Mrse. Anne Pura}
Edménton ,Separate School Board, 'that- approval has been
granted to my research request foy ‘a questlonnaire to be
answered by the French teacher(s) in your school. Could\you
plense dlstribute the questlonnaire to your French teachérs
(grade levels seven - to twelve) along with the accompanying
letter and envelope. To facilitate the return of the
questionnaires both for the Yeachers and my?elf,, I  would
ask that the teachers enclose ‘"the guestionnaire in the
envelope provided, seal ity and leave it with the school
secretary. Either wmyself or an assistant will come by on
FebrPary to pick up the questionnaire.

) 4
Thank—you for your help and co-operation.
- Sincerely yours, ) ;'
Claudette Tardif S .
Department of Secondary - :

. Education
Vid . ) i Upiversity of Alberta
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Suggested Questionnaire Revisions afte.r 'Pllo., o
Administration

' fhe foLléwlng suggestions were made by Calgary téachers.and

v .
.

were incorporated into the final draft of the instrument:
.1. Iteﬁ‘9;shou1d have an f). atego;y~dd&ed. It would ‘re;d:
""Have You ever organized or participated aé akcgaperone«in
a student voyage to an area where French“is spoken gs\xthe
nétlve lpnguage? t please ;peclfy )? .

2. Items 16. and 18 asking teachers to lls{ the 'best!
newspapers, magazines, films aqd filmstrips received 1in
their classrooé should be modified to read: " The best from

the point of view of teaching culture".

A+« A definitibn of the term monitor should be included in
fAite; 20 so as to ﬁake sure that everyo;e ”comprghends thé
?i\:frm. ) ' A o
4. Ite; 17  should iﬁclude an estlﬁaté by teacherf of thg'
number of hours ‘per week they watch English tefg;isiog
programs as well as«Fr;hch televlsloh‘prog;ams.

Se em 24 should be revised completely as the teachers in

the pilot felt that. it brought out the biases of the
1nvést1g tore The original statement read? "It is difficult
Lto teach} language without teaching th; culture of fhé
people whqse language 1is belng taught"; ft should be
changed tq: “When formul;tiﬁg second—language'goals for his

classroom, a teacher should include provision for .the

«
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teaching of cul ture hlong with the teaching of the sklllé

- .

of the language. o . '  ,UﬁA -

@

6.  The wordsx“léarning about" should be added to iteﬁs:%%g

b) and 25 e). S ‘ B

7..Itemg27 should be ,rephrase&y fromi\“Do you feel ' that -

t

teaching the culture of the language being studied"

3

do  you feel about teaching the culture of tHe 1ahgu6ge
being studied?",
8. Item 29 should be altered from: L feel that the

cultufal goal of second-language "teaching (French) is

" presently being welllcovered in my classroom " to: " I am

gatisfled with the way culture as I have defined it in

Question 23 is being taught in my classroom".

9. Item 50 was ﬁot contained in the pilot quest;onpﬁire.
"The beépondent felt that more.information was needed in
or&er to determine how teéchens sﬁeclflcally approached {he
tehching-of culture in the classroom.

10. Item 33'shou1d be revised to include ¥a J) and k)
. . o

category. o ) 5,
Y \ N » .
) ?

11. Item 36 .was added to the final drafting ot the
iﬁsfrdmént. The orlginaliquestlonnaire did Aot ask teucﬁers
to suggest cultural fopids. As this was an éreagof cbnéern
which the 1nvest1¢u¥$r wanted‘to de@l iigL, it was‘n&dedc

4

12. The original questionnaire had an item which

wﬁat variation of French cul ture (France, Quebe
Albertain, French-Canadian ) teachers felt should b

emphasgis in tﬁe clqssroom. It was deleted as i

.
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>

that this same lnfonmaflon was being asked for Iin item 41.

’

13, Item 37 should be revised to include only a) French-

Canadian culture, b)< culture of France and c) Other. The

° .
o

original questlonnalre“disjinguished in addition 'to the

above between Franco-Albertain culture, French-Canadian
. ‘ : : i '

¢u1ture'and Quebecois culture.
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" ‘ QUEST IONNA IRE

.
- '

'Please place an X beslide the appropriate unswer(s).'ln‘some
‘cases, more than one answer may be applicables PLEASE
RESPOND TO ALL QUESTIONS. .

1. ng: ‘ ‘L"
—é;—a) Nale

——==b) Feqalé X
2e in.what age brackefy do yoh belong: 
——--a) 20-29 ————b) 30-39 ————c) 40-49
\f-—-A) 50-59  --——e) 60-65

e At whét é;ade leveis. do- you teach French? Pléase

indicate all gradés,ln which you presently teach Frenche
: ¢

~———a) graqéé 4-6 ‘ ——==b) grade 7
---=c) grade 8 -—-——d) grade 9. : .
————e) éradé'lo ' . ———=1%) grade 11

-—=-g) grade.121 " ' : B -

. T xn youf French classes, thch program(s) do you use?
——==-a) Voix et Images de France
——7—5) Ecouter et’Parfer ’

~——=c) Le Frangais par ‘Ob jectifs

——-—d) J'Ecoute, Je Parle L

:;é—e) Chez les Frangais

-_;_i) Le'érnngaﬁs Interthional

[ ————g) Ce‘lpnde desLFrupgals« :
—-=-=h) other?-please épeclfy’f’/wm\\wx\m_,‘“;
S."bn wha t b;sléjvnre you presently teaching French?

- —==-a) full time baslé ‘ ——=-=b) 3/4 ti@e baslis

‘wm=—c) 1/2 time basis © —=—-d). 1/4 time basis



104

'
. // ‘
6. How many years have &ou been teaching French as a
second language? '

7. What is the extent of your usage of French?
--—-a) mother tongue——langudge époken at home as a child
; and 8till understood and spoken.

——-—-b) second 1&ngdage——1anguage learned at school or at
university but NOT spoken at home.

__-‘C), second Llanguage——-language learned at school or at
university and NOW spoken at home. '

8. What is your level of proficiency in each of these
skills: . '

Very Proficient Proficient Weak

a) Understanding French —— ‘ ; -——— -————
ib) Sééaklné‘Frqngﬁ ‘ ‘ ——=- " ———— ————
c)fReAding French R i. ' » —__;'J ———
'd) Writing French . ‘ R ————

g. Please ‘place an X in the apprdprinfe cqlumn.”Whére you
have put an X under YES, please indicate length of stay.

; E Yes No ‘Length of

Stay
a) Have y¥ou ever been to 3
France? . - - ———
b) Have you ever been to the ’

‘province of Quebec? - - = —-_———
c) Have you ever lived in a _ v

' French speaking community —— -—— ————
in Alberta? (please spec;fy)

d) Have you ever lived in a ' .
French speaking community ——— - —_————
in Canada? (please specify)

e) Have you ever been to any )
other part of the world _—— === —-———
where French is spoken?

(please specify)

£) Have you ever organized or
participated as a ?baperone _— —_— ————
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in a student voyage to

an area where French is

spoken as the native language? ®
(please specify) '

10, Please identify the yeﬁr in which y ou 1asf took a
Frenrh methqu course for: which university credit was

grqfted.

11. Place an X under Yes:or No

a) Do you have'an» French speaking " NO

friends with whom you converse?

b) How often do yYyou converse wlith
them in the course of a moAAh? ———~———'

12. Do you participate in any of the activities of the
following organizations? Place ap‘x by your cholce(s)e.

——--8a) Le Conseil Frangais --—-b) L'Alliance Frangaise
----c) Le Theatre Frangais —F-—d)"Fredch\cholrs

l ~-=—-=—g) Nodern Language Council

——-=f) L'Association CanadienneLFrangaise de 1'Alberta

'=2-—g) Any other--please specify
—-—=-—h) None of these

13, In which of the followingy do you presently hold e
season—ticket? . : . .
----a) Le Théatre Frangais

s====H) The Citadel

‘Z—-Zc) Edmonton Opera Association

«

-=—--d) Edmonton Symphony Society
-—-—e) None of these.

LV ] .
14, Estimate the number of French ‘'magazines, newspapers,
Journals you prqsently receive in y?ur;home.

List them (no more than -five)

15, Estimate the number of hours per week that you listen
to CHFA, the French radio statione.

L
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16. How many Freﬂ%h newspapers, journals, magazines do you
order for your French classes in the course of a year?

'

List the ones that in your opinion are the best from the
point ot view of teaching culture (no more than five).

17. Estimate the number of hours per week té:t you watch
a) French television programs? o

—

b) English television ﬁrograms?

18. Estimate the number of French films or filmstrips that
you order for your French classes in the course of a yeare.
(Do not include those which are part of the’ program which
‘you are presenfly teaching). -
List the films orgfilmstrips that in your opinion are the
best from the point of view of teaching cul ture (no more

;WAn five). .

19. Estimate the no. of occaslgns in the course of a
month that your French classes:

v No. of times

a) listen to modern music from France '

‘b)) listen to modern music from Quebec L m———
c) listen to folk songs from France ) -
d) listen to folk songs from Quebec T m———

e) listen to French-Albertan performers S mm—-

£) sing songs from France ’ ————
~
£) sing songs from Quebec ————

h) write their own songs in French ———

20. To what extenty, do you agree or disagree with the
following statement: Having a French—speaking monitor in  a
second—-language <classroom would be beneficial to students
in Iearnlhg the French language and culture. (A monitbr is
defined as a full-time university student studying in a
host province and working part—-time in the host province
under the direction of a regular second-language teacher).

. ———=—a) Strongly agree
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——==b) Moderately agree
-==-=c) Neither ug;ee nor disagree
——--=d) Moderately disagree

" ~—s—e) Strongly dlsngree‘ A )
21. To what extent, do you agree or disagree with the
following statement: Having French-speaking parents in a
second-language classroom would be beneflclal to students
in léarnlng the French language and culture. ° ?

———=a) Strongly agree
—--~=b) Moderately agree

-—=-=c) Neither agree nor disagree

*

——-—d) Moderately disagree
~~——e) Strongly disagree

22, Beldw is a list of some of the things that students
learn abomt when they study .Fﬁench. Place the number 1
béside the reason that you, the.teacher feel is the MOST
important, a 2  beside the second most important reason,
then a 3 and so on. The number § should be placed beside
the choice that you feel is the LEAST lmportant reason for
. students learning French.

LN

~——=a) to be uble'to'wrlte the language
-=—-=b) -to be ahlp to gspeak the language .

———=c) tobbe able to learn about and understand the
‘<: ‘ people who use that language

——~==d) to be able to understand the_language
5

———=e) to be able to read the language S

- o2

23. In relation to second language teaching, culture, to
"me, meamnss:’ ’ ’ )

e e e e . i 1 e e e = i s o . o i e e e S T e 2 o o AP S 4 A e = T i o e o o o
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24, . To what extent do you agree or disagree with the
following statement: When formulating second-language goals
for - his classroomy, a teacher should include provision for
the teaching of culture along with the +teaching of the
skills of the language. ‘

o

--~——a) Strongly agree
———=p ) Moderately agree

-—==c ) Nelther agree nor disagree

~—==d) Moderately disagree

—-——=—e) Strongly disagree

~ — e
- - ~

'

25. Please rank the following definitions of culture
according to the focus gl ven them ﬁy Yyou, the teacher in
your classroome. Place the number 1 beside the choice which
you feel is the MOST representative of what- you do, in the
classrobém, a number 2 beside the next most representative,
. then a’' number 3, and a number 4 beside the choice which you
feel is8 the LEAST representative of what you do °®in ~ the
classroom. .

————n) to study and discuss the ljiterature, art, music

of the French-speaking peaple.

——==b) tdrstudy and discuss the technical and scientific
achlevements of the French-speaking people«

-===c) to study and discuss the daily-lives y of the
French speaking peoples . _ \
}

’ - §
" —====d) to  study and. discuss the history, tradition and
folklore of the French—speaking people.

26. Please rank the followihg classroom activitieg
according to the amount of time you, the teacher, spend in’
the classroom on theme Place the number 1 beside the choice
which best Iindicates what you spend the MOST time on, the
number 2 bpeside the next activity and so on. 'The number 6
should be placed beside the activity on which you spend the
LEAST amount of time. :

' .

-—~=a) listening skills

————h) learning about _thg daily activities of the
French-speaking people :

—-—=-c) writing - ' -

-—==d) oral production i °



—_———e) learning about the Literaturey architec ture,
sclientific achievements of the French-speakinyg people
o

-——=f) reading

27. How do you feel about teachlng the culture of the
language being studied? ( place an X by your cholce)

~——~—a) It is fine, ——gives the atudent a bresgk once in a
while from the regular routine

~~==h) It is interesting to the student

v
.

——==c) It is viful to the understanding of the language
——=-d) It should be wminimized so as to concentrate on
the other skills ‘ ‘

-—---e) other (specity)

28. There are many reasons for studying French., Which of
these reasons do you see as being important for STUDENTS
studying Frenghe. Please indicate 3 choices. VWrite the
nthei‘v7 1 beside the reason you see as being the MOST
important, the number 2 next, and the number 3 beside the
reason you see as belng the THIRD MOST important.

. —~=——a) Students will be able to get better jobs in life
if they have a knowledge of French.

a bilingual country, e ore everyone
oth of Canada's official lanpuages.

——==c) Students\ will be better able to mpdefstand and
appreciate the\geople whoseylanguage d Yculture is

Frenche. N

—;——b)wyéign

should know

—~———d) Learning another language is a topﬁ'of mental
exercice. It sharpeng the mind. «

————a) Sfudents will b$ able to communicate wl%h native
speakers of the French language.

—~=—=%) The learning of another languagey be if French or
any other will make students appreciate and understand
their own language better.

——==g) The ability to speak another langtage (French)
makes graVel in French-speaking countries more
pleasurable. ) :

——é—h) Other—-—-please specify and rank
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20, To what extent, do  you agree or dinagree with the
following mtatement: I am satiasflied with the way culture as
I have defined it in Question 23 ia being taught I'n my
classroom. : '

-=—=a) Strongly égree

~=—==b) Moderately agree

-—==c) Nelthér agree nor disgagree
———=d) Moderately disagree
————g) Sfrongly d;éagrée

30. Which of the following choices best represents the way
You approach the teaching of culture in your clussrdom.
‘Place the number 1 beside thé choice which is the MOST
representative ot what you do, then the number 2 followed
by the number 3. The number 4 should be place beside the
choice which is the LEAST representative of the way you
approach the teaching of culture. ’

~---a) As points arise in the Yasic dialogue ' sentences,
I explicitly talk about the culturaL implications
-inherent in the dialogue.
J"-—b) I have a list of cultural topics which I build
" into my daily 1Qi?on from time to time. ’
- ,
——e=c) Occasionally, I show a film, filmstrip, etc.
which presents an aspect of French culturee.

~—=-d) I chooge a cultural theme and then struc ture
. dialogues to be learned around that theme. ’ ~

a1. To what extent, do You agree or disagree with the
xollowin;_statement: The Department ‘of Education should
lnqlude v cultural objectives when formulating French
currijiculum guides. K

-————a) St;bngly agree
————— b) Moderdte{y agree
—~—==c) Neizger aggge.nor disagree
——==d) Moderately disagree
~——=e) Strongly disagree

52. If you were the one writing a curriculum .guide tor

French as 'a second-language, there would undoubtedly be
someé areas you would stress mo re than others. Rank the

c
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1;portance of THREE of the following bylplaclng the numbers
1, 2 and 3 according to the stress you feel they should be:
given -in curriculum guides.:Thé number 1 should be '
beside the area which Yyou feel should receive the MOST
stress, the number 2 beside the next, and the  ~number 3

beside your third choicee

~—-—-a ) stress grammar

>

placed”

————h) stress - the ‘study of the daily lives of the

ﬁgench speaking“people

——=-¢c') stress reading

-——=d) stress the lnteirelatlonship between language

and culture

. |4 -°
----e¢) stress listenl&&
~==-=f) stress writing

——--g) stress spesking

‘e—m==h) stress the study of the best

art, music, history, literature, etc.

speaking people.
-#——i) other (please Specify) |

33. /&o what extent, are the students

«

- ’ Never

a) Read about the daily lives ————
of French speaking people.

b) Watch films, filmstrips, or
television programs about fme——
French people.

cr'Study'the history of French = ——=— g
speaking peoples o

d) Read about the art, music, and
literature of French speaking -—--
people-

e) Vatch films about the art,
music and literature of ' -
French people.

;;;gées jnvolved in the following activitiese.
. appropriate columne.

achievements in

in your

Sometimes

—————

of the French

French

Place an X in

Often

it |

————



i Never
£) Talk to a French speaking B
person about his or her lifee

g) Listen to you, the teacher
. talk about the daily lives of ~—~—-—-
French speaking people.

h) Exchange letters with someone
who lives in Quebec or in a -——--
country where people gspeak Frenche
N ¢
i) Use VTR, television programs
or radio transcripts as =
starting points for discussion
in French.

J) Role—~play situations in French ---

k) Writeé a report, newspaper
article on an aspect of -
French culture.

1) Other (please spéclty)//
34. Please indicate whether ' students
classes are Very Familiar, Somewhat Famil
with each of the following areas. P
appropriate column.
7,. ’ . -
Very. SQ
Familiar Fa
a) Use of "tu" and "vous" ——
in appropriate sociaLvsifuatlons
f
b) Comparison of a Canadian ———-
family holiday with one
in France
c) The student's name ————
counterpar% in French

d) Titles of address and ————
’ respect among French speakers

e) Street addresses ————
converted to French style

£) A typical school day in —_—
France, Quebec, Alberta

g€) Dating practices among ————
French speaking people

"\
Sometime

\\‘

N -——

in, your
jar or UN
lace an

mewhat Un
miliar’

———
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s Cften

——

—— -

French
familiar
X in the

familiar



. h)
i)
3)
k)

1)

Yery

Somewhat

Familiar "Familiar
L] N

Audience'behavlér at a —_———
French play

Writing menus for a
representative French ————

MNde jeuner"

Eating hours in France ———

Menus in a French . —_———
restaurant. :

Business hours and _——

- customs Iin France, Quebec

m)

o)
~'p)

q)

r)

s8)

t)

u)

v

x)

y)

‘Daily telévision schedules

of viewers in France —-_———

e

Chriétmas celebrations —_————
in France

Christmas celebrations ————
in Quebec -
Political holidays in —_——
Quebec, France

Lifestyle of a small
French village in France,-——-
in Quebec, in Alberta

Grocery shopping in ————
France :

Major. sports in France —
Tipping practices in L m———
France o

Representative low, middle
and upper-class houses —-——
in France, Quebec

"La Cabane a Sucre" ——
Une "tourtiere" . —_———

A "cEGep" ——

Organizations and
activities of the -

N e —— -

- ——

———

113

Unfamiliar

-———

-———— -
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French speaking peoplekbt Alberta

35. Please rank fhp follbwing themes according to amount
of classroom time spent on them. Place the number 1 bedide
the theme which you spend the MOST amount of time on, the
number 2 beside the , theme which you spend the next most
amount of time on, ‘the number 3 beslide the next onee.
IDENTIFY QNLY THREE?THEMES—fwlth a 1,2 or 3 based on amount
of time spent on them in class. If none of the themes are
applicable, checkmark the ‘last entry-—"none of these
applicable” and identify what areas you spend the most
amount of time on in your classroom.

—~—--a) physical geography of France

—~--b) physical geography of Quebec

—===c) history of France

--~-d) history of Quebéé

——-=~—e) contributions to mankind by the Fnenchfépeaking
people in sclence, médiclner art, literature, etc.

————t) f#mily relationships in Frq@teu

-;—-g) fa@ily relatlonéhlpslin_opéﬁec

.———;h? soclgi custows lnkFrance f

f~——;1J sécigl custoﬁs in Quebec

——==4) epeélal holidays in France

;———k) specidy holidays in Qﬁebec : . 4 "

;———1) eating ;abits‘{h France’

———-m) education in Quebéé

—=—=n) éducafion in'frgnée

—==-0) activities 9f }the French spea#ing people in
-Alberta :

.-——4£) recreatlonal\activities;—sports, popular music,
films in France :

—-—-qs'récreatlonal activities in Quebec

~~~=r) political situation of blllnguailsm in Canada-

' —-~-—-g) none of these appllcnble“
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36« List three cultural topics which you, the teacher,
would like to deal with in your classroom had you all the
available résources, time etc. :

e

37 By pléclng an X in the appropriate column, please
indicate the amount of time you PRESENTLY spend in your
French classrooms on:

o

Littlé vﬁoderate A Great Deal
a) French—-Canadian culture -—-- -——— B —_———
b)'Cultufe of Frande ——— ————- m——

’c)'ther (plegse speciff)

38. In the ,teitbook/prbgram, you are followirig, do you
feel that the AMOUNT of culture content given is:

——=-a) more than adequdte‘

-

-—==1) good
———=c) satisfactory
—~—~d) somewhat unsatisfactory

——4—e)-totqily Lnadequate _
‘ R - v

39, In the textbook/program, you are followingy . do  you
feel the QUALITY of presentation of cultural content is:

7--—5) excellent

~—=-=b) good’
o
‘——~=c) satisfactory

—--—~d) somewhat unsatisfactory _ ’

——=-=-e) inadqﬁuatg T ' @

, , o ‘ ;

. . ’ . .
40. Do you consider the culture content given in the
textbodk/ program, You are Tfollowlng, to be explicit
enough? (place an X under Yes or No)

Yeé o No
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41.  If you had a chance to suggest i mprovements for
presentation of cultural content which of these responses
would you place an X DbYs
1 would like the amount of——,
To Be To Remaln To Be
. ' o Increased As:Is Decreased

a) information abouf the
way of life in.  FRANCE == ——— ————

b) information dealing with L
- FRENCH ( European) cultural ———— L -————
achlevements such as in ‘ ’
l1iterature and the arts

c) information about the way of -—-——— —_——— Cm——
life in French speaking CANADA

d) information dealing with : Nt
'FRENCH—CANADIAN cultural —_——— - —_——
achievements such as in ’
1i terature and the arts.

e) explanation of cultural r———— L em—— ———
" content '

f£) other suggestions
( please specify)

42, ¥hen speaklng about’ culture to your students do you
speak? ; ‘ ' ' '

_;f-a)‘ail the t1me in French

'4——4b),most of the time in Frenéh, but some of the time
in English ’ ‘

“—-—=c) most of the time 1In Engliéh, but some of the f;he
" in French o T

.--%—d)‘all‘fhe tlme in Engllsh
43 . To ‘what extent, do you agree or dlsagree wlth the
following statement: Teachers should evaluate the cultural
understanding and appreciutlon of their students.
| me——a) Strongly‘agree ’ ————d) Moderaﬁely dlsagree

—-—‘b) Moderately agree ,.———-e).S%rongly disﬁgree

————c) Neither agree nor dlsagree , .
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&

Please indicate how you feel each of the following

statements aftecta the effective luplementation of a
cultural 'goal 1n your teaching of French as a second
language. PLace an X 1n the approprlate column for all
.choices from a to J. ‘
HINDERS
v A Great Moderately ittle
oo o Deal o r None
a) nb; enough classroom ———— —-——— -——
time ‘
b) lack of adequate resource’ ——-—-— . Com——— . m——
material o .o : B
c) I don't know hov to handle————“‘ —-—— : ———
cul ture _ &\ . :
d) lack of preparatory time -—--- . ——— =
e) I am not familiar enough‘ ) , i
with the French culture in----—- . ——— ————
general to be able to deal
with it in the classroom
£) Lack of interest in L m—— - -———
teaching cul ture .
E) lack of. interest on ] )
" student's part in learning—-——- ——— m——-
about cul ture
h) programs/hot oriented T om—— r ’f;“. ———
: towards a cultural goal
‘llxluck of ipterest on : ,
parent's part in having ———— ———— ————
their children learn
about cultuye,
)
J) other (plga%e specify)
Comments (please feel free):

-

. , e 7



[+

APPENDIX D

Infqﬁﬁation frqm%ouestionnaire Iteins Not Includedvi

in tﬁé Seven Areas of Concern,

'
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TABLE 26

TEACHER PERCEPTIONS OF THE INPORTANCE
‘ OF STUDENTS STUDYING FRENCH

FREQUENCIES AND PROPORTIONS

REASONS FOR
STUDYING FRENCH

T s ot s e e e S e = s o, = o - o e o o

Opportunity for better Jobs|

Canada is a bilingual
Cquntry .

Increased understanding
and apprec%ation of the
French people '

’Good.mental'exerclce

Increased communication
with native speakers:

Increased knowledge of
one's native language .

‘Travel in French-speaking

. countries is more pleasurable

F IRST

6 (.06)
12 (119

-~

27 (.25)

7 («07)

20 («19)
14 (.13)

'8 (.08)

14 (;13).

o

SECOND
CHOICE

7 (.07)

9 (.09)

30 (.28)

.8 (.08)

21 (.20)

12(.11)

2 (.02)

. THIRD
CHOICE

9 (.09)

16 (.15)
16 (.15)
7 .07
10 (.10)
22 (.20)
18 (.17)

3 (.03)



. | - | 120

TABLE 27

TEACHER RANKING OF THE FOLLOWING GIVEN
REASONS FOR STUDENTS LEARNING FRENCH

PROPORTIONS '
REASONS FOR STUDENTS 1 ) 2 . 3 4 - 5
LEARNING FRENCH MOST - LEAST
T o IMPORTANT : IMPORTANT
To be able to wrlte «00 . « 01 " «10 « 36 . <46
the language
To be able to speak +33 «50 «11 « 00 «00

the language

To learn about and ‘
understand the e15 «13 «24, «06 ° «35
French people ' ’

"To be able to

understand the 48 -29 S «15 « 01 : 001 )
language : .
To be able to read .00 .04 .32 .49 .07

the language

TABLE 28

LANGUAGE SPOKEN BY TEACHER WHEN
' DISCUSSING CULTURE

FREQUENCY PROPORTION

OF TOTAL
All in French » ' - 5 » ~'a05
» xostlyvin French - v ' 49 . «40
r - . a B} .
Mostly in English 56 «50:
All in English 5 .05
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TABLE 29

TEACHER RANKING OF-THE FOLLOWING CLASSROON ACTIVITIES
ACCORDING TO THE AMOUNT OF CLASSROOM TINE
SPENT ON THEM

PROPORTION OF TOTAL

1 2 3 4 5 6
MOST " LEAST
TINE TIME
Listening Skills .42 .44 .08 ' .02 .02 .00

.Learnlng the ‘ .
daily activities « 00 «01 - .13 «17 «64 «01
of French people '

Writing . .01 ‘11 .47 .32 .07 .00
Oral production e55 . .40 .01 .02 .00 .00

. Learning the

best achieve— .00 .00 « 00 .01 «05 «90
ments of : '

French people

;Reading +00 «02 «32 ) «43 +18 «03

.———————-———————_——_—_—_—__——_—__‘_—-_—_—___——_—-.._.-_——.——..—__

%*Note - Where the total proportion adds up to lgss than
IOQ,:the discrepancy exists because of omissions.

B ,5.“‘::;?’

T

Totalghumber in sample = 110




TABLE 30

TEACHER RANKING OF THE FOLLOWING AREAS
OF STUDY IN SECOND-LANGUAGE TEACHING
WHICH SHOQULD BE STRESSED
IN CURRICULUM GUIDES

PROPORTION OF TOTAL

| 1 2nd drd
A French cyrriculum MOST "NOST MOST
guide should stress: STRESS STRESS STRESS
Gro;mmar 005 v . 10 013

The study of the )
‘dally—~lives of .« 01 . «04 «10
French people

Readlng « 01 «10 «23
The interrelation

between language «04 .08} - | «20
and culture ' -

Listening « 25 _ S «29 «02
« " U\\N ©
Vriting «01 ’ : /-O7 14
Speaking . ‘ ‘ «60 T «26 «08S

The gstudy of the
achievements
of/French people

. *Note -~ Where the total proportion adds up to.less than’
100, the discrepancy exists because of omissionse.

3t§ofal number in sample = 110



