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.ABSTRACT

- Moral deve]épment is an integral part-of values éducation in’
the Eocia1’siudies.' Yet the religious, or spiritual, aspéct of moral
education is often avoided because of the\difffcu1ties inherent in
cﬁoosjng any one religion as a vehicle for téaching about the spiritual
nature of man. .Since mythology is a basic form Qf religious expression
yhich typiffeé, yet tFanscends all cultures, it was hypothesiiéd that
by deVe]oping the mythopoeic thought forms whichhcﬁaractérize all young
children, and by encouraging children to 1eérn to view the wdrid
f mythically as yé]i és empirically, children would have one more tool
at their di§p0§a1‘in;3pproaching a moral problem. - |

Mytho]bgy was then defiaed in order foyclarify'its Fe1ig{ou§
nature. . Studies in moral development, in tqs deye1opmgnt of the
ghi]d's view of the world, and in the effects of literature on the
affectiVe démain followed, in order to demonstrate the proximity of the

;child to the myth-believing way of thought, and the subsequent

usefulness of myth as religious literature in further developing this’

proximity.

| Sé;era1 conclusions were drawn as to the usefulness of myth as

a tool of moral deye]opment. it was argued phat myth is as valid é form
of thought as is 1ogica].empiricism.5-Furthermore, myth as a way of .

Tooking at the world could help children to become more toleraht of

a

other cultures and more aware of. themselves.
A teaching unit incorporating some >f these ﬁdeagéwas then

/ developed and field-tested with a grade six class.: Students responded

'\

favourable to the unit and indicated an increasing awareness of the
. . 2

B

7
-
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re]fgious nature of myth and of the way in wh%ch myth-beljeving man
thinks and views the world.

It was\concluded that myth does have potential for use as a tool
of moral development, and that.further work:in developing a sequentfa]
series of unjts for use in.grades Qne to six would be a neéessafy
outcome. Furthe; in-depth studies of the relationship of mythology
to moraf development in hyth-bé1ieving cultures afe,wi;ranted; as is.

‘the designing of a tool to measure moral development i chi]dren

who learn to think mythically.




ACKNOWLEDGEMENTS

I extend my gratitude to Dr. €. Catherine Press, who has been
a friend a; well as my supervisor, for her untiring suppo;t,
encouragement, and unfailing good rumour; tc Dr. P. Joseph Cahill,
who first {nspired me to pursue an fn;ereét in religious studies
and wh~ has beén a primary ‘dtaTyst inomy ixte11wctu51 growth; to
- Dr. Daiyo Sawada and Dr. Don Sawatzky for tniir participatipn‘on my
connnttee; and to Greenfield Elementary School, whose staff-supported
the testing of the unit. T |

Thanks also go to my parents, Dr. Frederick and Mrs. Nettie
Enns, who have always provided encouragement and 1ncenti%e te

i

continue. : : -

And last, but not Teast, I thank my husband,ADavid, for his
‘carjng_and open—minded attitude, and fer the encouragement he has

always afforded me to continue with my studies.

vi



CHAPTER
1.

I1.

IIT.

IV,

Conclusion . . . . . ..

TABLE OF CONTENTS

/

%

THE PROBLEM AND ITS SIGNIFICANCE .

Statement of the Problem . . . . . . . . . . . -

Purposc of the Research . . . . . . . . .

Significance of the Study . . . . . . . . . '

Procedure . . . . . . . . . . . . ..o 00

Definition of Terms . . . . . . . . . « « « « « « . .

TOWARD A DEFINITION OF MYTH . . . . . . . . .. L.

Mythology: A Summary . ... I
Myth, Legend, and Fairytale

REVIEW OF THE LITERATURE . . . . . . .

Lawrence Kohlberg

Jean Piaget . . . e -
'Effects of Literature on the Affective Domain

‘The Affective Domain . . . . . . . . . . . .. e

Conclusion . . . . . . . . . . . . . . ..

'RATIONALE FOR THE USE OF MYTHOLOGY AS A TOOL FOR ~
MORAL DEVELOPMENT . . . . . . . .. e e e e e e

Logical Empiricism and Myth e e e e e e e e e e e
Canada and Multi-Culturalism: The Problem of Insight.'.

Myth and Self-Discovery ... . . . . . . . .. ..

The Mythopoeic Mind and tqé'Ch11d e e e e e e e

S ConcTUSTON . . . L e e e e e e e e e e e e e

PAGE

w

10
18
20
22
24

24
28
33"
35

37

38

38

41
45
46
47



CHAPTER

PAGE

V. GODS, HEROES, AND MORTALS A TEACHING UNIT FOR

GRADE SIX
Overview and Rationale . . . . . . . . .
‘Lonijange Goals . . . . . . ..
'Key Concepts . . . . . e e e e e
Generalizations .
Objectives .
‘ Knowledge Objectivesr.

Values Objectives . . . . . . . . . .

Skill Objectives .

Gods, Heroes, and Mortals . . . . . . .

Gods; Heroes, and Mortals: \Bib]iography .

North, American Indian

Norse . . . . « o .o . . B
Hero Mythology of Today . . . . . . .
For Teacher Reference . . . . . . . .

VI. EVALUATING THE UNIT AND SUGGESTIONS FOR
FURTHER RESEARCH . . . . . . .. . . . . .

Linking Theory with Practise . .". . . .

A Description of the Field Test . . . .

Knowledge Objectives e
Values Objectives . . . . . . . . . .
Skill Objectives . . . . « « . . - - .

Suggestlons for Further Research . . . .

BIBLIOGRAPHY . . . . . . . e e e e e e e e e

viii

--------

--------

--------

48
48
49
50
51
52

52
54
55°
56
81
81
82 -
82
83
83
83



_ Chapter One: The Problem and its Significance

A. Statement of the Problem

Deve]op1ng moral dec1310n maklng sk1115 in children 15 a bas1c

goa] of~the A]berta 50c1a1 Studles, d% outlined in [xperIences 1n

Dec1s1on Mak1ng and Reggpnd1ngﬁto Change (A]berta Department of

Educat1on, 197]). Morality is traditionally defined as knowing . the
differencg Letweén right.and wrong. .This definition is a necessary
but not sufficient condifjon for actind mora]]y in.day to day
activities. Children mdst not know only- intellectually the differ-
ence between right and wrong; they must also have internalized these
values to such an extent that they will act on them. ‘

The preface to Experiences in Decision Making (p. 5) gives
. %

‘voice to this fact thus:
The new social, studies offers many cha]]enges to
teachers. - Chief among these challenges is the
1nv1tat1on to help children discover (or rediscover)
their feelings. Schooling can no longer be viewed as
purely an intellectual exper1ence Social studies
classes must become a forum in which students merge
reason with feelings.

The problem is: how can the school assist children in this
deve]opment of moral reason1ng and action? Wright (1975, p. 7)
states that moral deve]opment is fac111t¥ted by:

1. Provifidn of enhanced opportunifies for role taking,

M
2. Exposure to cognitive conflict and to contradictiens
in one's own moral views, and

3. Exposure to moral reasoning one stage above one's own.
There are many vehicles which can be used to Pteawh" moral
deéision-making skills. Some focus on the intellectual doma1n, some

“on the affect1ve domain, and some on the religious domain. All ars
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important, yet the religious domain is often neg1ected becatse of the
difficulties inherent in teaching religion in the pub11c schools.
And yet, to religious man the supernatural, in whatever form

he believes it to exist, is the ultimate authority to be consu]teq
/,jn moral issues. In fact,‘ear]y religious man verifies the moral
system of .the community through the narrations ot the spiritual aepects
of life which we call mythology. These myths were be]ieved to be true
and they were concerned with events which occurred at some primordial
time: That time is sacred, since it still has an influence on today.
Thet is to say, the evente of that time are not past history; they are
alive ih the ﬁorms‘and Qa]ues of the community. Myth believing man

is not free, therefote;_tb establish for hihself.the social>aims of

his 1ife because the moral and social order are fixed by primordial
events for all time. As in the more deve]opedire1igioné, there is a
fixed moral law of the uniterse,'and it is fiXeq:for all time by an
~ultimate beinQ (God). ) : ' - f, h

Any program which has the vq1uing procegs Qt its core should not

" ignore the spdritua1 or religious element of that prdcess. To do“so

wou]d be to deny the fact that Re 1gion has been one of“the most

powerful 1nf1uences in the h1story of man Every knewn §6cfety in
; v1g1ous worship (Ma]inﬁwgii 1954, p. 18),
and wor]d history would be /very d1fferent todayfxere it not for religion.
‘}/d;e\tnx$he c]assroom’ Although

h1story has had some'form of

peoples from widely d1ffer1|g bagkgrounds haﬁY%eant that in any one class-
room there may be ch11dren\of Hindu, Jewish, Is]amic, Buddh- st, agnostic,

or.atheistic background. To attempt to use as a base for moral ,
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discussion any -one religion would result in a good deal of conflict.

But there is an answer. The my "nlogy of early man expresses the

. - . e . 3
essence of religious experience 1n jts tremendous variety of expression,

and it does so in a form which is acceptable to mosf people, that of a

_story of the primordial beginnings.

Purpose of the Research

{he purpose of‘thfs reseafch; therefore, is to demcnstrate: ‘A
the value of mythology as a tool for deye]opinguinsight into and
appreciation of the §piritua1 aspect of moral value sy;tems and
‘morél decision-making,
the value of mythology as a tool for developing insight into and
appreciation of cultures other than one's own,
the value of mythology as a tool for providing”enhanced opportun-
ities for ro]e-taking a?q\exposuré*§7 cogﬁitive conf]ice.and to
confradictions in one's own moral views,
the value of mythology as a tool kpr"incfeased self-ekaminationland.
se]i-know]édge, and B «

-t

the validity of mythic forms of thought for today.

Particular effort w111 be made to demonstrate the 1mportance of

understanding mytho]ogy not only inte]lectua]ly but affectively as we11

The mythic mind is not the abstract analytical mind. of ,
discursive thought. Myth is an jntuition, not an abstrac- i
tion or a discourse, and the peculiar quality of mythical |
jntuition is that its object, which is the mom ntary \
experience, becomes substantial and permanent. | .it is an

act of belief. (McKenzie, 1963,.p. 183) .

Therefore, if children are to understand‘myfho1ogy, they must learn to

think as myth-making man thinks. This does not mean children will
) A\

have to believe in the literal truth of myth. Myth presents important
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spiritual, mdral, and psychological truths. The objective i5 to b[inq
children tq an understanding of a way of eStab]ishiné rules of co duct
so that they may have one more topi at their disposal in making moral
decisionsi |

In order Fo show in part how this might be achieved, a un%t on
mythology will be“deveToped which will fntegrate the artistic, dramatic,
and soc1a1 asuects of myth The unit.wi11 fit into the scope and
sequence def1ned by the Alberta Socia) 'studies program at the grade

S

5\

six level (ie., Historical Roots of Man). i ) /

C. Significance of the Study |

Mythology embodies the depth and richness 6f the human Experience
in stories which people of all ages can read and enjoy. As such, it o
provides an}invaluab]e tool to self-awareness, and'insight in?o‘the
human spirit

In the past, mytho]ogy has: been used "in the literature program of
many school systems because of its pure de11ghtfu1ness as ster form.
And yet, tnis very story form is a degenerated form. To the pr1m1t1ve
man who believes these stories; they are life in its very essence.
They are truth in a way that science cannot be truth; they are the human

expression of man's. insight into the myster1es of the un1verse This is

why they areISO.easily-translated into all languages: the1r themes are

universal and compe111ng, they can speak to us still. Most 1mp0rtant,

1n their or1g1na1 form and 1ntent1on they are religious narratives, and

“they deserve to be treated as such.

Herein lies the significance of this study: the teacher‘who is

concerned ‘with the total moral development of her students and who feels

r



that the spiritual aspect is part of this development ngeds toAhave
at her disposal the ﬁeans to develop this spiritual aw;Eeness withdut
impinging on the righpé of any one religious group. Mythology can
provide one of the means she needs. ! ‘ '

The significance of thié study lies in its pu;pose: to
‘reintroduce.a mode of %hinking’which has long Been relegated to the

a

subéonscious, and to provide a theoretical and practicaT base from
which. interested teachers can bring mythology into the va]ues-oriented
classroom.

This fs not an empirica1 study, but a phi]ogbphica1 statement
and deVe]opment of»a hypothesis €oncerning a .possible use of mytﬁo]ogy
in the c]assroom.v Such  an appfoach coincides with the nature of
'.mythology itself; though we can and!mqst approach it Qith our modern

western mind set, the desired insight into the nature of mythology

must. just as necessarily be subjective and affective, and as yet we

Ll

' : © - - ' w - .
have no adequate empirical measure of such insight.

D. Procedure ‘ . .

-

The term "mythology" is subject to a wide vériety of connotations;
generé11y, the term is used today as synonymous with "falsehood".

Therefore, because the concept of mythology is basic to this fhesis,

=

Chapter Two will be dévoted toward arriving at a definition of myth. It

must .be made clear atuthe start that it is not desirab]e,dif-even possi-
: b]e,é?o\give a? aQequa%é\Héfinition of myth in a few sentgnces. We who
have lost the ﬁEﬁé of thought known as "mythopoeic" are required‘to
search deeply into the;thérééteristics of that form of thaught and to

v

attempt to develop inSight into the religious rea]ﬁty of myth.



‘Chapter de w;J] be devoted to that task.

N\
Al

Two names‘staqd out -in current Work ih the field of moral
deve]opmen%:‘ Lawrence Koh]berg and Jean Piaget. Béthyview mgral
development as a cognitive process which can be facilitated by providing
appropriate learning experiences. These must force the individual to
reason through moral problems at his or her stage and level of moral
déve]opment; Kohlberg's work is very popular today, particularly since
if promises to give us_a logical, cognitive, and intellectual means of
becoming highly moral individuals. k ‘Any teacher who is concerned with
moral déve]opment shoﬁ1d be aware of Kohlberg's theory.

Earlier it was stated that moral develoément involves'the
“cognitive, affective, and spifitud] domains. Because all ofxthese should
be a part of any program in moral development, Kohlberg's theory will be
discussed in Chapter Three.

Piaget's work on the child's concept of the world and the child's
qoncebf of causa]ityiis particularly interesting for this §tudy because ’
it fndjcates how close children are to the form§ o}~thought used by
myth-making man -- how, in fact, children at certainmages create their
own myths. The stages of child artificialism are ciéée]y reflected in
the réading fpterests of children in those stages. These interests
indicate a great potential for the use of mythology in the elementary
school. Tharefore, Chapter Three will also Took at Piaget and at the
reading inferests of elementary schooi children as cited by such
authorities as Purves and Beach, and Charlotte Huck. | |

Following these reviews,.a rationale will be developed to support
“the statements made above as to the purposeé of;this St&dy. This

rationale will comprise the content of Chapter Four.



Such wil® - the extent of this portion of the study. However,
theory is most va.uable when put into practise, and nowhere’is thi§

h will be developed for a grade six class. This

more true than in education. Thus, Chapter Five will consist of a
teaching uniZ,\!pjt

unit will be piloted in the field by the author. In Chapter Six,
conclusions regarding the success of the unit and suggestions for
improvement will be made? as‘wé11 as some overall conclusions on the
suctess of the project. The final section‘o; the thesis will be

'devqted to suggestions for further research.



Definition of Terms

Mythology: "An imaginative, secondary, bi-polar (realistic and
romantic) symbolic verbal. attempt to evoke the transcendent or
unknown reality by a dramatic presentation of human origins,
destiny, desires, and meaning." (Cahill, 1975, p. 287)

Mythology: the "study of myth and also the body of myths given
in a particular re]igiou; tradition." '(Encyc]opaedia'Brittanica,
19745 p. 793) |

Transcendent: that which lies beyond the realm of normal human

exﬁerience and has to do with the ultimate reality or spiritual
truth.

Ultimate: that divine being ér state of being wh “h i. above all
other beings or statgs of being; usual]y in the sense of
ultimate truth or meanfng. |

Primoraial: that which existed at the beginning of time before
the wof]d as we know it. )

Cosmo]ogz: the. philosophy of the universe, or world view. The -
cosmologist ews the wor]d énd its creation as evénts of great
significanceva;h meaning for him today. COsmo]ogica] events
are eVents which affect man at every level of his being.

Insight: the.ability to perceive the inner nature of a thing.

Primitive (or:Archaic, Traditional): that which is characterized
by subjective, dynaﬁic thought and which does not rely on
madern scientific wa}s; beginning or early in time or cu]ture.l

. Religion: " the beliefs, attitudes, emotions, behavior, etc.y

constituting man's relationship with the powers and p;incip1e§

a

of the universe, especially with a deity or deities.



10.

11.

12.

"The essence of religion (is) the effort to:discover what
makes 1ife worthwhi]g and to bring life into conformity with

those laws on which the achievement of a worthwhile life depends...

3
T

A reTigion is man's quest for self-fulfillment or salvation,
and the need of self-fulfillment presupposes that Reality is
so patterned as to contain the means of satisfying it."

(Rabbi Mordecai M. Kaplan)

Curriculum: an abstraction, a conception of an organized sequence

of learning activities or Opportunitiés for learning designed

.

to effect, certain changes in behavior or potential for behavior.

(Stewart, 1976)

Morals: that which a person considers to be Fight or wrong and

that which he considers he ought or ought not to do. (Wright,
1975,_p. 13) & ‘

yglgggz\ our‘standards and princip]es.for judging worth. They
are the criteria by which we judge "things" (people, objects,
ideas, actions and situations) to be good and worthwpile, or
bad. and de;picab]e; or somewﬁere in between. (Shaverkahd Strong, -

1976, p. 15)

Moral reasoning: -this involves a consideration of alternatives

between principles, policies, or courses of action based on

a criterion or criteria for right action. (Wright, 1975, p: 13)
| o



Chapter Two: Toward a Definition of Myth

In ordef to deveiop a theory for the use of mythology in fhe
classroom it is necessary to arrive at some sort of understanding of
the religious nature of myth. It is important torke;p in mind that
"myth is to be understood as a religious phenomenon and cannot be fﬂ]]y
or cannot at all be explained in terms of non-religious (eg., literary,
psychological, socfologicai, or economic) categories.” (Encyc]oﬁéedia
_Brittanica, 1974, p. 794) |

Myth occu}s in thé history of all human traditions and communjties
and is a basic constituent of human_cu]ture (lgjgfﬁ. It is a basic 
form of re]igious symbo]ism»which arises out of a need td express a
peréona] relationship with the surrounding forces. This form of
thinking is different from that which.wé in modern societies use most
commonly: .

The mythic mind is not‘the abstract, anafytica1 mind of
discursive thought. Myth js an intuition, not an abstrac-
tion orwa discourse...it does not distinguish the
subjective and objective, reality and appearance, 1ife

and death, symbol and reality, part and whole, impersonal

and personal causality. = (McKenzie, 1963, p. 183)

;

Beh‘hse the'"mythopdeicﬁ way of thinking is so different from
our way of thinking, it is essential for us to come to an undergtanding
of the primitive mind whifh constrﬁcts'the myth. The first basic
dueétion js this: s myih the primitivé man's science, and is it
therefore an immature 3nd passing stage in the devglopment of the human
intellect? u -

Frankfort (1963, p. 7) holds that it is incorrect to assume
that primitive man has problems like ours and that they create @yths
as an ithZMre intellectual way of sq1ving;them. Myth is not primitive

10



man's science; it exists alongside of and in conjunction with systems
of methOdica] though rudimentary scientific know]edgé;. for example,

man needs some understanding of the regu]arities\of.s&ience in order

to organize hunt\ng, fishing, planting time, and so on\

vHowever priaitive man is a part of a society wh\ch is embedded
in naturetand therefore erendent on the surrounding cosmic forces,
and because he cannot explain nature by scientjific laws ontside of
himself, he does not distinguish between the rea]m of natdre ‘and the
»rea]m of man. Science has a]]owed modern man to formulate natura] Taws
that define that: wor]d around him and which a]]ow him to determ1ne how
nature will act in a given circumstance. Nature thus becomes an 'it',
governed by observab]e laws and able.to be contro]]ed according to rules.
For primitive man, with no know]edge of these 1aws,A"natura1 phenomena
were regu]ar]y conceived in ‘terms of human exper1ence and that human
. experience was conceived in terms of cosmic events." (Frankfort 11963,
p. 12) For example, if less rain falls this year, it is not just
because of changing weather patterns or the drying up of a nearby lake;
jt is because a cosmic persona11ty has acted to cause the change.

Thus, nature becomes a "thou', and man's relationship with it
becomes an 'I- Thou' re]at1onsh1p, as opposeld to the passive ‘I understand’
re]atqonship in which man can ob3ect1ve1y view the world. 'Thou a
presence, a persona11ty which can be art1cu1ated in the form of myth,
not because one searches for it but because it reveals itself to man
in confrontations invo]ving»'I' and 'thou' -- in other words, the
daily confrontations of man with nature. -

v

Because of the dynamic action of these confrontations, Rhe

Py

primitive mind does not present analyses or conclusions such as would

A
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characterize the detached and specu1ative mind of modern man. | The
depth of the confrontation forces man to a tota1 emotional and persona]
response; thought ‘does not operate autonomous]y. Rather, 1t creates
active stories in which the very existence of mankind is the prime
conCern. These stor1es are full of 1mag1nat10n, but they are not
fantasy; they are the revelation of a "thou’ wh1ch can only be expressed
in-the "form in which the experienCe has become conscious." (Ibid.)

The imagery of the myth is thus 1nseparab]e from reality; these .
images are meant to express a metaphysical truth in a concrete mode of .
thought. " . ‘

Since symbols are not separate from reality, a part can represent
a who]e Thus, in the concept of space it is thought that by repro-
ducing the original space, events which had occurred in pr1mord1a] time
can occur again in several places. For examp]e, 1n.Egypt1an mythology,
the creator god was said to have emerged from the pr1mord1a1 waters
and set h1mse1f on a hill, from which he created the rest of the world.
The Egyptians, by bu1]d1ng tombs which recreated th1s pr1mord1a1 h11]
(the pyramids) could provide easyvpassage fdr the dead to the land of
the gods. These archetypa1 tocalities cou1d_exist anywhere'(Frankfort,
.‘1963, p. 30). ° |

.Like space, time is qua]itattve and concrete, not quantitative
and abstractvas it is to the scientific mind. Ttme is not of uniform
duration; but is a cycle of phases, those in man's 1ife associated
somehow with those of the universe. Thus, the crises ot man's life -
birth, pnberty, marriage, and‘death -- must be assisted by the rituals
of the community which relate the transition‘from one phase of life to

another with the 1ife processes of nature: the changing of the seasons,
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the movement of the heavenly bodies. But change also means cause, and

cause<imp¥ies a will; thus, the ghange in phases shows a conflict

which has a basis in‘primordial time.

3

Much as the contrary may seem true, Susanne\Langer claims that
myths are not a distortion of the world, but an attempt at articu]ating.‘
its truths as they are fe]t to affect man 16 his 1ife as a community
(Langer, 1942). The actors are e1ther the gods or the hero who, because
he is considered to represent an a]]—encqmpass1ng subject, 1is felt to
' be superhﬁman, somehow descended from the gods, and still an active
intermediary between the worid of theﬂgods and the world of man. Langer
says that because thé heralrepresents some reality greater than the
personal, figures occurring in various myths become blended and take on
definite re]ations,\ig,, trey become systematized. Thus, the hero may
do contradfctory'thirg; in different myths; this may be because they
were originally aifferent heroes.

E.0. James (McKenzié,'1963, p. 184) comments that "myth gave
expr;ssion to the fundamental experiences of a divinely ordered world"
of conflict, a world where’poﬁers and forces harmful and helpful
struggled. 'However, as Millar Burrows adds, the language of myth is
fe]t,to~be inadequate, only a symbolic approximation of the truth
which man- is trying to express (Ibid.). Edward Buess adds “to this
that myth expresses belief, with no Judgment as to truth. Myth
~"claims recogn1t1on by the fa1thfu1, 1t does not pretend t6 justification
before the critical" (Frankfort, 1963, p. 15).

For Eliade and Cassirer, myth is as valid a fdrm of expression

as the other symbolic forms found in language, art, gnd science. The

{ .
difference is that mythopoeid'thought is non-discursive; it does not
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abstract but expresses a concrete and permanent reality. It is an

act of belief which reflécts a world of’actions, forces, and conflict-
ing powers (McKenzie, 1963, p. 183). To Priest, the function and

purpose of myth is to sustain and control man's life and institutions

in a world which he does not control-or eved largely uhderstand.f Myth

to the archeic man is very pragmatic, a practical part of his cu]tuee
‘whieh, along with ritual, helps him to meet his recurrent needs. Thjs'
is not just literature to entertain; it is not just an explanation of
natural phenomena.. Myth is a vehicle for "recounting events in which
“men were involved to the extentwof their very exiétence." (Priest, 1970,
p. 51) The function of myth, then, is to bring the human order into
accord w1th the celestial, to secure man's place in the tota1 order.

"Tts goel is a totality of what is s1gn1f1cant to man's needs, mater1a1,
inte]]ectua1} and religious. - It has then its aspectsvwhfch correspond

to science, to fogic, and to faifh, and it would be wrong to see myth /////

as a distorted subst1tute for any of these." (Ibid.)

Myth is a]so history, since it purports to te11 of events*thch
are historical in time, but which happened before the world was created
or during its early stages Since it a]so-expresses the present of man,
it is both h1stor1ca1 and anh1stor1ca], a story of both the present
and the past, told in Juxtapos1t1on.

Many of the symbols used in myths are drawn from the eternal
regularities of nature: birth, life, degeneration, and death. The .
world becomes the stage for all human activity when thought moves from
the stage of signs to the stage of symbo]s. Most important to the +°

concept of these natUra] symbols is Langer's distinction between two

~ways of viewing them; if one understands the human element to be
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_symbolic of the natural element (eg., Hina, or woman, is a‘symbol of
the moon), one arrives at ahggfferent picture than if one views.

the moon as a symbol of Hina, or woman (Langer, 1942, p.:152). lThis
discoVery of nature-symbolism, of 1ife.ref1ected in natural phenomena,
produced the first universal insights. In this sense the origin of
myth is dynamic with a philosophical purpose; it 15 a first statement
of general ideas expressed at a stage when man does not use discursive
thought fLanger, 1942, p. 172). When an jnqu;ry is made into the
literal truth of a m}th, however, it changes from poetic to discursive

thinking,“and the symbols lose their once all-inclusive character to -

~ become "tertiary" symbols. This is where modern man is now in relation

to mythology.

EA)

Rudo1f Bultmann (Kﬁox, 1964, p. 3) exbresses the use of imagery
in this way: 1imagery is used "to e*press the othgrwor]d]y in terms
of fhis world and the divine in terms of human 1ife, the other side in\
terms of this side." Iﬁ other words, man catches brief but momenths
5Q§ews into the othérwor]d1y~buf finds these views impossib]é to express
except in terms of his own frame of reference: that which he has
experienced in his own 1ifé, and in that language which is finite and
1imitedvto symbols. Thus, ‘he chbosés symgols.which allow him to convey
his revelation to others.. According to McKenzie (1963, p. 198), the
difference betyeen Hebrewymythology'and othér forms Ties in the use of

these symbo]s;[ To the Hebrews, God is'the unknown reality, the

transcendent being who is recbgnized as unknown yet revealing Himself

to man. Since man fg'incapable of total revelation due to the limita-
tions of his.mind, some media has to be used to express in human terms

the revelation of God. Thus, although mythﬁca] forms are used, they are



only employed on the understanding that they arg inadequate représenta—
tions of reality, and nowhere close to the reality’ftse]f. However,

for myth-making man, the s}mbo] is the reality. The role of the symbol
is to point to a realjty which cannot be precisely described and which
éannpt be known except through the symbol (Du]les; 1968, p. 22). But

the symbol is also evocative; it forces the thinking individual to

relate the symbol to himse1f, to subjectify the message in accordapce
with what he understands the symbo1 to mean. It is preéise]y because
the symbo] canndg express the revelation of the infinite tﬁat‘it is
valuable, since it "gives rise to thought" which will Tead the individual
fo an.insight similar to the origina] one which led to the creation of
the myth. This is why myths can be transtated 1nto various languages
w1thout losing their ultimgte meaning: they speak to the whole of the
person in a way which brings about a total response not capab]e of
being achieved through the mere story, nor: through the process of
intellecttializing on the definition of~the symbol. |

‘ The realities of which the primitive man speaks through symbq]ism
~are also considered to be historical truths by them. Most important

is that myths validate the way thingg are; they are sacred tales and as
such ére a "true" historical recqrdbof the pést, Myths are stories, but
they are mdre than stories; they are a rea]i;y lived, a narration of
evénts which'occurredbfn primordiqi times which still influence the
world today and which are the original cause for man's existence and his
destiny. Eliade enlarges on this view by.noting thag_these 1iving myths
supply the model for human behavior and thus give meaning and valué to

life McKenzie (1963, p. 184) sums up by saying, "Enshriqed in it are

-the deepest rea11t1es, the things by which men 11ve .it is reality Tived."

16
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Repetition of the myth and ritual re—enactment of it are also
important o it: existence in the life of a people. This is because -
the world and man exist only because supernatural beings exercise their
powers of cteaticn in the early stages of the worid to cause things to
be. In a slciety,characterized Ly such myths as have been diecussed,
the essential thing is to know and to repeat the myths because in this
'way one gains power over the myth,.sohe‘cqntrolland the abiTity to
produce, almost at will, the inttia1,event about which the myth te]is.
By reciting the myths, one'teturns to- that sacred\tjme through an ’
emergence from the pnofane, chronological time of‘evéryday.iife (é]iade,
1963, p. 5). That time is sacred, primordial yet 1ndef1n1te1y : \
recoverable. This is why special times and seasons are set aside for
telling a myth, particularly if the myth deals with the com1ng into |
being of a sea:on or yearly event. The teller of the myth ho]ds‘a good
deal of power, since he is retating the events of that early time, upoh
which the life of the cylture depends. But “"the ideas, emotions, andf>f
desires associated with a given story are experfented not on]y when
the story is told, but also when in certain customs, moral ru]es, or-
ritual proceed1n§s, the counterpart of the story is enacted" (Ma11nowsk1,
1954, p. 146). Ricoeurv(]967 p. 192) d1scusses ritual \re- enactment
of the Baby10n1an myth of creation through the slaying of T1amat
by Marduk, show1ng that each New Year th1s myth is re- enacted to
* indicate the contynded cyclical pattern of the cosmos. It is through
“the rttual that the“acts of the cosmic petsona]ities_break through to
the world of men. Through ritual re-enactment a community feels itself

: j ‘

delivered from the grip of the cosmic forces and broubht into union with

the divine (Dulles, 1968, p. 30). In this way, the group feels itself

/ o
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to belong to the surroundings in which it must exist.

Q

e * : ’

Mythology: . A Summary

At this point, it will help in our search for a. definition of

myth to summarize the points made as to the function and meaning of

myth.

1.

the whole of the individual.

Myth is a symbolic narrative which has as its concern the narration
of"stories which occurrgd at some primérdia1 time, a time more real
than»today because it still has an inf]qeﬁce on today. Thé étory
qgals with a cosmologically significant act of some ;uperhuman'being
which has great béaring on the 1ife of the society.

The.myth attempts to explain or to increase Qnderstandiné of the
basic enigma of human life, the difference between what man is and
what he would 1ik£ to be (Ricoeur, 1 ., p. 163). Because the .myth
does'fhis, it becomes prized by the community as validation and
maintenance'of some specific social order which exists for ;easons
beyond human controy (eq., caste systemsj; Man is not free to’ “
establish for-ﬁimse1f the -social aims of his life, because the
mora]{and social order are fixed by primordial events %or a11'time
(Campbell, 1970). They are the paradigms for human activity. .

Myth allows man to catch a g]impse of the unknown through its expres-
sion of a transcendénta]jrea]ity. _The expression is symbolic

prbcess of myth-making

-

because the unknown escapes the.intellectual
man.. By giving this rea]ity form, man achieves a certain mastery
over it. ‘

The symbolism € myth gives rise to thought; it forces an individual®

‘reaction to the reality which it symbolises, a reaction which involves

L

.,] o



Myth is non~d1§curs1ve thought wh1ch sees change as a metamorphosis,
determ1ned by the will of a persona11zsd force in the world, and
pot as a universal rule, such as the abstract, discursive mind
sees it. Mythopoeic thought precedés philosophy and theology, not
as an inferior form ofbphouéht but as the only adequate form with
which to express the concrete reality seen but not understood.s
The mythopoeic mind subjectifies the world into an 'I-Thou'
relationship which precludes autonomous thinking. Myth is no mere
allegory: it is a serious repfesentation of the way thing:z are, of
lﬁfﬁhe.conf1ict of personalities without which the world wgulc not |
ex1st .
-Myths may be contrad1ctory for two reasons: first, the hero, who
o 1S representat1ve of all mankind, merges w1th other heroes who rave
¢ertain characteristics not found in the original character; or
second, because myths cannot singly explain the whole of the unive-se,
' and»tﬁerefore each is of value because it explains one view or one
,iptuitioh of reality.
Myth is.é poetic form of exﬁression,_poetic because it is on1y
through the symbol and imagery of poetry that man can expfess the
realities he sees (Langer, 1942, p. 174).
‘Myth is not a form of escapism; rather, it is a pragmatic confronta-
- tion with nature, a "mystical" attempt at facing the facts of life
jn a way which will give secd;1ty and unity to a group. Myth has‘
a psycho]ogica] motivation, a dqsire to directly express human
* feeling, not intellectual thought. To put it in the words of the
imégist poet, the myth-makers attempt to express ir instant of

time the feeling experienced in the beginnings of consciousness,




10.

1.

12.

or the first revelation.

Myth promotes belief because of its pragmatism and because it works
from the awareness of opposites, or conflict, to their progressive
mediation (Levi-Strauss, 1972, p. 99). As Ricoeur says, myths p]acef
man between a beginning and an end time, in which the‘beginnings -
have proposed“a conflict (thesis) which is resolved or controlled by
primordial beings (antithesis) and which it is man's lot to repeat
(synthesis) (Ricoeur, 1967, p. 163). Levi-Strauss (Loc. cit.) states
that repetition is used to make the structure clear. The repetition
in the myth forms a series of layers,.or s]afes,‘each‘of_which is
different and builds in complexity from the basic concept to a

stage at which the myth;maker 1$ses the intellectual impulse which®
caused hfm to create it. .-

By knowing the myth, one knows the origin of things. By re-enacting

the myth, one ensures the continuance of the supporting cycle of

events upon which he bases his 1ife. ‘One 1ivés the myth, and in this =

mythology is a genuinely religious experience (E]iade, 1963,‘p. 19).
Ih'myths there is no attempt to prove that these divine occurrences

are possible or otherwise to justify them."Every myth presents

itself as an authoritative account of facts, no matter how different

they may be from the ordinary world (Encyc]opaédia Brittanica, 1974,

p. 793).

Myth, Legend, and Fairytale

&

Anthropologists find that in societies where myth is still alive

there is a differentiation made between myths -- the true stories -- and .

fables -- the faise stories. Myths are believed to be abso]ute]y real .-

20



‘and, a]thoLgh both categories tell stories thgt took place 1ong'ago,
myths continue to affect man directly, while fables, even if they

havg caused some change, have not changed the human condi ion (El71ade,
1963, p. 6). However, what isisacred to one tribe may be . fable to
another. Nevertheless, common symbols a}e found among various cultures,
not only in myth, but in such forms as fairyta]es, tegend, and riddles.
Christiansen (1972) contends that the tales, legend, and riddles use
images from the ora1 tradition of each culture, and that some of.the
\forms bassed easily f;Bm one .culture to aﬁother, such as riddles, while
others, such as myths; expressed a local character which could not be
as easily tfansposed.‘ Likewise, the images whi;h were so real to the
primitive are false to modern man.

Langer (]942,'5. 152) discusses tHe‘evo]ution of myth from
fairytale and legend. . For Langer, myth 0: ‘ginates, not in an initial
religious feeling such és'gread, but in fantasy, of which the primary
form is dream. This is not to say that myths are dream, which no
adult human being cquld take as rea]ity,ﬁnor is it fairytale, which no
one takes seriously. . Fantasy such as this latter type gives man é
‘vicérious experience,:a égtisfying ponc]usion, and wish gratifjcation,
but no one would believe it. Myth, whether Titerally believed or not,
is taken quite seriously as historic fact and mystic truthﬁ The theme’
of myth is not utopian, as it is in the‘fairytale, but is rea]istfc and‘
tragic; and its characters are felt to influence every act of man. Man
Tives, feels defeat or suécess, and dies because of natural conflicts
between non-human powers, and tﬁué myths are far from escapist. A]though
. the material from which the various forms are drawn is the same --

\ : -
fantasy and dream' -- the fairytales tell of the self as the hero, provide



vicarious experiences for the individual, and although they may
represent real meanings, aré not .cosmological in nature.

According to Langer, the great step to myth occurs when not only
social forces but cosmic forces are expressed. She thus compares
fantasy and myth as being stages of primitive thought; between these
stages is one in which the culture-hero emerges, and this is the legend.
Legends tell stories which are reported to be true, as with the 1egend
.of Hiawatha, and the culture- hero in the 1egend may even be of a super-
human character but they differ in that the hero has gone away or has .
d1ed and no 1onger affects the 1ife of the culture. He is, like the |

fa1ryta1e hero, a fulfillment of wishes: what man 1is potent1a1]y capab1e

-

of do1ng

To summarize, the fa1ryta1e clarifies the personal- environment
and shows human re]a;ions in secondary characters. The legend tells of
a culture-hero, who is less personal than the character of the fairy-
ta]erand;who represents rea]ityL They belong to the real world. In the
myth, the hero is sti]H an active force (or his cbntribu%ion is an
active force) influencing man even today. ,Nhile fairytales can be told
at any time and are a form of entertainmen%,'and while legends are
’venerated but not woFshipped és such, myths, due to fﬁeir sacred natm“e{
ﬁ have power. In many cases they are to]d'on1y at specific times, usually
atAnight. waevér, despite the differences of these forms, they all

derive their symbols from common cultural influences, including

fantasy and dream.

Conclusion

It would be unfair to say that subjective thought, which includes

mythical thought, has no place in this age. The theo]ogién, Paul Tillich,



along with theé philosophers Kar1 Jaspers and G. Gusdorf, have argued
convincingly that a mytho]og1ca1 dimension is constitutive of all science.
Myth is that which is taken for granted when thought begins. It is at.
the same time the limit science reaches in its own course. .. Recent
concerns stimulate discussion about the 1limits of what can be scienfi—
fically explained, and they reveal anew a mythological dimension to

human language." (Encyclopaedia Brittanica, 1974, p. 797)
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Chapte% Three: Review of the Literature

A. &awrence Kohlberg

1
3

.Current work in the field of moral development centres around

\

the cognitive theory of Lawrence Kohlberg, a psychoTogist at Harvard

University.

Edwin Fenton (1976, pp. 188-193) delineates eleven generaliza-

tions which have grown out of the research into cognitive moral

development of the Kohlberg group:

1.

2.

Peopie'think about moral. issues in six qualitatively different
stages arranged in three levels of two stages each. Briefiy,.the
stages are as follows:

Preconventional level

1. Orientation toward punishment and unquestioning
deference to superior power. .

2. Right action consists of that which instrumentally
satisfies one's own need and occas1ona11y those of
others.

Conventional level

3. Good boy - Good girl orientation. Good behavior is
that wh1ch pleases or helps others and is approved by
them,

4. Orientation towards authority, fixed rules and the
maintenance of social order.

Postconventional Tevel

5. A.social-contract orientation, genera]1y with Tegalistic
and utilitarian overtones.

6. 0r1entat1on toward the decisions of conscience and
) towards self-chosen ethical principles.

The most reliable way to determine a'stage of moral thought is
through a moral interview. Three dilemmas which have several:

possible courses of action are presented to the student. The



solutions provided are matched with a list of possible answers
- for each stage.
A stage is an organized system of thought., “Presented with several
moral dilemmas, a person who reasons predominantly at Stage 3 will |
consistently give Stage 3 answers.” (Fentén, 1976, p. 190) This is
fef]ected not in the specific solution provided, but in the
reasoning for the answer. )
An individual reasons predominantly‘at one stage of'thought and uses
contiguous stages as 5gsecondary thinking pattern.
These~sfages are natural steps in ethical development, not something
artificial or invented. Kohiberg found the‘stages by interviewing
people of ten, thirteen, sixteen, and twenty years of ﬁge and then
by classifying the nature of their responses. He then conduéted‘a
1ong{tudjna] study; interviewing fifteen of these people every |
three years. . ) ’

Originally the study was cbnducted on1y in the United States,
but recently pafa]]é] cross—éectiona] research has been carried
out in Turkey, Mexico, Taiwan, Israel, Yucatan, Canaday and Ind{a.
In each place researchers have found the same moral stages, éxcept
that stages five and six do not seem to appear among respondents
interviewed in traditional sociéties.'

’

A1l people move through these stéges in invariant sequencé} although

f

any individual may stop at a particular stage. Stage five and
stage six reasoning is not common; most people do not progress
farther than stage four unless appropriate experiences are provided

them.
"
People can understand moral arguments at their own stage, at all

e

{
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¢> beneath their own and usually at one stage higher than their

G.

8. Hi.. ral stages are better than lower ones.

9. Scian rsition takes ‘ace primarily because encountering real
Tife - the -al mora “ilemmas sets up cognitive conflict in
a-pery. ) Cod o makef he person uncomfortable. Wright (1975,

p. 28) ¢ 5 udies by Tur.el (1966), Turiel and Rothman (1972),
Blatt ard KoF -y (197 ), B=ck, Sullivan and Tay1oé (1972), and
Lieberman and Seiman (1¢. ') which show that movement is created when
Tower stage subjects ire pitﬁed aéainst liigher stage subjects or
experimenters ejther in discussion or role-playing contexts.

10. Deliberate attsypts to facilitate change in schools thrqugh educational
programs have been successful. In fact, Kohlberg's theories are now
befng introduced into a variety of United States classrooms

(Newsweek, March 1, 1976, p. 74).
11. Morgl judgﬁént is a necessary but not sufficient condition for
moral aétion. o
Koh]beréjho]ds that he is not teaching values per se; rather,
he is teaching moral development. Centré] fo his notion of morality
~is his concept of justice: morality is “neithqr the internalization
of established cultural values nor the unfolding of spontaneous impulses
.and emotions; it is justice, the reciprocity between the individual and
others in his social environment." (5?h1berg and Mayer, 1972, p. 455)
Fraenkel (1976, pp. 216;237) expresses several reservations
about Kohlberg's theory. These inJ1ude the fo]]bwing:
1. Kohlberg argues for the universality of the stages, but he bases

this generalization on only nine cultures. Fraenkel cites Turnball's

\



study (Turnball, 1972) of the Ik people of north-eastern Ugénda,
whose values appear to be the very antithesis of justice.
The - Tk teach us that our much vaunted human values
are not inherent in humanity at all, but are associated
only with a particular form of survival called society...
',Is Justice, then, a universally held and admired concept?

2. Kohlberg asserts that the higher-stage reasoning is better than
lower stage reasoning. ,If this is so, then higher stage reasoning
must possess something that lower stage reasoning does not. And
if this is so, then how do lower stage reas?nens,undeis;andgﬁigher
stage arguments and why would they be inclined to accept such
reasoning? VYet if it is not so; what is the point of attempting
to raise _children through the levels?

3. Kohlberg has stated that the deve]opmenta1.1eve1 of the teacher's
verbalizations must be one step above that of the child for moral
communications to be effective. Yet, if'on1y 10% of all people
reach stages five or six, how is a teacher at stagé‘three to cope'
‘with a student at stage four when he must L-esent stage five
arguménts which even he does not undefstand? |

4. Even the notion of stages has been challenged. Stages three and

four apbear to be alternative or parallel, rather than sequential

“(Williams anid Williams, 1970). And Simpson (1974) has pointed out

$ 4

~t .
that the invariant sequence has only been demonstrated at stages

two, three,'and four.

Fraenkel concludes by saying that the rationale behind the moral
reasoning approach is not sufficient for values education. Children -

need to develop the abi]it¥ to think rationa]]y.about'mora1 issues,

27



¢

...but children need to develop not only intellectually
but also emotionally if they are to become -fully
functioning and psychologically whole human beings.
(Fraenkel, 1976, p. 221)

Beck (Fraenkel, 1976, p. 221) agrees:

...what is needed is an interactive approach. Often we
try to help a child understand a particular aspect of -
ethical ‘theory...and we find that we fail, because there
is a lack of sensitivity, a lack of concern, a lack of

emotional development -- a lack of non-cognitive
development which prevents him from having this cognitive
insight. '

B. Jean Piaget ; ;

Piaget's work in moral devé]opment, on which Kohlberg's theory
is based, also reflects this question of whether or not every component
of moral judgment is developmental. Scholl (1971, p. 366) claims that
‘"like Piaget, all Koh]berg is able to say about the relation between
cognitive and moral development is that thé former is neéessary but not
sufficient for the latter.”

Piaget experimented with children's attitudes and behavior with
respect to the rules of the game of marbles. From his observations he
hypothesized three stages in moral deve]opment: (from Wright, 1975, p. 21)

1. Pre-moral stage
No concept of right or wrong.

2. Heteronomous stage

Unilateral respect for adults leads to heteronomous attitude
towards adult rules as being sacred and unchanging because of:

“a. Egocentrism - confusion of one's own perspective with
his own - inability to see moral values as relative to
various persons and ends.

b. Realism - confusion of subjective phenomena with -objective
things - moral rules as fixed rat’ = than psychological
expectations.
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This Teads to:

c. Objective responsibility - physical consequences are
used as the basis for judgment rather than intents.

d. Unchangeability of rules

ibsolution of values - right and wrong are absolute
and in conflict situations the parent is right.

f. Wrongness is defined by sanctions; wrong = punishment.
g. Duty as being obedience to‘authority.b

h. Belief in expiatory punishment.

i. Ignoring reciprocity in defining‘ob1igations.

J- Be]ief‘in immanent justice. | |

‘k. Belief in collective responsigility.

1. Punishment by authority rather than retaliative
reciprocity by victim.

3. Autonomods staée
Growth of sense of rights (justice) and duty- (obligation)
as co-operation increases and egocentrism declines ﬁeans
that the above 'beliefs' will disappear and more subjective
and autonomous thinking will replace them.

These moral judgmené stages are not meant to be hard and fast.
All stages'mdy be discerned in both children and adults; buf the balance
shifts as the-individua1 matures. '

Some of Piaget's observations of the process of moral development
are particu{ar]y 1nterestiﬁg. 'He found that youhger children regard as
most immoral those acts which have the most serious consequences. For
example, breaking fifteen cups accidehta]]y is worse than breaking one
cup on purpose. At this level, children Tiew justice as retribution:

tgsy should be punished in a way equal to the crime, but the punishment

does not need to be related to the crime. Piaget calls this expiatory
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punishment.

‘From about the age of nine or ten, children are more inclined to
take motives into account,‘and to believe in reciprocity of punishment:
it should fit\fhe crime, but ghou]d also be re]ated to the crime.

The young believe in immanent justice: nature herse]f will
punish a m1sdeed, so that even if the child is not caught, somehow he“‘
will be punished.

These levels of moral realism which Piaget identifies, in which
mora] lTaws are unquest1onab1e and sacred, and therefore seem objective,

. unchanging, and absolute, directly parallel the stages of intellectual

realism through which a child progre. ~s. These are elucidated by

Piaget in The Child's Conception of.tne qorld (1929).
| The early stages in the child's c: -~eption of the world and of
-physical causality bear a striking resemtiance to mythopoe1c thought.*
Piaget identifies three types of intellectual tendqpcy: rea11sm, \
animism and artificialism. These proceed from aﬁ undifferenfiation |
between ‘self and the wor]d wh1ch resu]ts from the child’'s un1perspect1ve“
egocentrism. The ch11d cannot discriminate c]ear]y'between psycho]og1ca1\
and physical events, and therefore human experiences constantly inter-
penetrate and get confused with the objective reality on which they bear
(Flavell, 1963, p. 281).
One form of this tendéncy is that of realism, where the" child
subsﬁantiates psychological events or produtts (thought, areams, names,

, _ \
etc.), and sees them as physical things. \

Animism is the converse. tendency to endow physical objects and
events with attributes of biological-psychological entities (life,

consciousness, will); recall here that primitive man does the same when



he endows a sacred object with Tife and makes of nature a personality.

The third tendency of artificialism is to regard physical phenomena

as products of human creation: all objects and events in the world
around us were made by men or God for specific, anthropocentricrpurposes.

The stages in each of these tendencies are as follows:

o

Realism

N

1. Child believes dream to come from outside, to take place -
within the room'(up to five or six years).

2. Source of dream is in the Head, but the dream is in the
room, in front of him (seven to eight years).

3. Dream is a product of thought; it takes place inside the -
head, by means of thought (nine to ten years). N

Animism .

1. Almost any object is potentially conscious (up to five or

~ six years). \

2. Potential for consciousness is generally attributed only
to objects which regularly possess some kind of movem;nt
(eg., wind and bicycle may know or feel; a stone canyot)
(five or six years). -

> G ly objects capable of spohtaneous movements are endowed
w°th 1ife; the sun and wind are but not the bicycle
(seven to eight years). :

4. The child att}ibutes consciousness only to people and
animals (nine to ten years). _ ‘

Artificialism

1. Diffuse artificialism: the child believes that nature is
under the control of men (up to five or six years).

2. Mythological artificialism: the child ascribes coming into
being in nature to the immediate action of men or of God
(five to seven years). ) ‘

3. Technical artificialism: the child continues to ascribe
" to men the general disposition of things but limits this
activity to operations which are technically realizable
(seven to ‘nine“years).
4. Immanent artificialism: the child no longer regards n&ture
‘ as being made by men (ten and up) \
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The succession of these four stages thus shows. .a progressi&e
decrease in artificialism at ‘the expense of an\attempt to
find explanations that shall be more and more adapted to
physical reality. The order of succession of these stages,
in particular of the first two, clearly indicates one of

the roots of the child's artificialism: he begins by being
Jinterested in the 'why' of things before he has any concern
for the 'how'" (Piaget, 1929, pp. 297-298)

Piaget's experimeﬁts and observations of the child's view of

causality (Piaget, 1930(a)) reflect similar thought processes.

1.

At the earliest stage (up to five or six years), the child has
bipolar, primitive explanations of movement. MdVement of a body

is regarded as due both to an external will and to an internal will:
command and acquiescencef The starting point is both artificialist

and animistic, with elements.of the magical thrown in.

~This bipolarity endures long after the early stages have been._passed.

From about five to seven years of age, the child view of movemént is

~that the "internal motof is always the free will of the objects.’

The external force is-the sum of bodies morally attrac%ing or
repulsing the moving objects." (léig., p. 285)

Thus, a lake attracts rivers; night and rain attract clouds,
sun and clouds repel each other. |
Later, movement is explained by causes more physical than psychical.

External motor force is supposed more and more to act by contact.

This is still not a mechanical force: it remains dynamic and

bipolar, with the in;érna] motor force sti]} present (eight years).
At about the age of nine or ten, the child begins to view movement
as mechanically caused and based on inertia. This stage coincides
with thé disappearance of the animist and artificialist mentality

(Piaget, 1930(a), pp. 115-116).
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C. Effects of Literature on the Affective Domain

If we are to use mythology to develop the religious aspect of
Q

moral development, we must be aware of the effect of literature on the -~
affective domain of children, since the form in'Which mythology comes
to us‘is that of literature.

Lewis (1970) equates the process of reading with the primary
phases of psychotherapy |
1. The f1rst phase is that of identification and imitation: through

!
/;gent1f1cat1on with the characters in a story, the reader becomes .

/// actively involved with their feelings and actions. "We become the
g he . - '1g, seeing, and feeling with him in all his action."~; ’
(Lew, J, p. 63)

A reader seeks out those books which enable him to exp]orei
different aspects of his own personality. -
2. Catharsis: the reader turns to books to obtain re]ief from tensions
4 guilt. The tensions and guilt are found in the hero as we11v
., through identification with him, we are purged and purified,
without having to leare the role of the spectator. ~We are also
grat%fied to learn that our repressec desires and impulses are not

extraordihary but are felt by others as well.

3. Insight: This insight is gained on both the cognitive and affective

levels. "Reading provides information about and a understanding of
facts, relationships, and appreciations covering JEE\QQEIQ of- the

~.,

present and that of the past. It also gives opportunities to share

<o

unconsciously 1in the roles and events of an infinite variety of
experiences. This combination of conscious knowledge and covert

emotional wisdom can give the reader insight into his own needs and

¥

|
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« may help him to find new solutions to his problems." (Lewis, 1970,
p. 61)
Literature can stimulate both the conscious and the unconscicus.

Lesser (1957, p. 235) states:

4

While the nature of the conscious cognitive activity which
occurs in reading fiction has not always been correctly

. understood, the very existence of unconscious intuitive
understanding is usually overlooked or alluded to cursorily,
though the part the unconscious plays is large and
crucially important.

Furthermore, literature can be used to facilitate both the growth
of the cognitive domain (skill development, problem solving, ‘concept
formation, etc.) and the affective domain (insight, self-concept,

relationships with 0 ers, and competence in dealing with emotions)

(Lewis, p. 83) "At its best 1iterat0re confronts the reader with the

basic, eternal problems of humén bein@gﬁ‘(Lewis, p. 45), and "...the
greatest literature gratifies the deepest needs of the primitive uncon-
scious." {Ibid.)

| We have seen that mythology attempts to deal with these problems
of Human existence; in fact, this is one of its primary aims. Thus,"
mythology as iiterature should provide a most valuable tooﬁ for the
deve]opment of the affective domain. In fact, Toynbee (1947, p. 44)
called hyth the origin of literature, and Huck (1953, p. 515) says,

. "...the roots of our literature %or children are_derived~from primitive

beginnings - the folk tale, myth, and legend. Part of the oral tradition

'of these tales form a significant part of the groWing body of children's

literature" and "children and adults need a balance of the realistic and
fanciful in their 1iteratu:i and their Tives." (Huck, 1964, p. 473)

Furthermore, children's reading-interests show a desire for such
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literature. Purves and Beach (1972, p. 69f) list Broening"s descending
order of elementary stUdent;s interests: “Edventure, fairy tales, mqking
things, humour, biqgréphy, true-event stories, and animals. Pupils in
thé first and second stageé of child artificialism (see above, p. 31)
prefer'animals, nature, fantasy and characters as children. Students in
grades three and four (stage 3)‘Eecome more interested in adventu}e,
daily life and nature, with a dééreasing but still apparent interest in
fantasy. In grades five and six (stage 4) adventure is popular, as are
love stories for girls and stories of heroes. Cook (1969) says that

magic has a particular attraction for eight-to-ten year olds, but that

all elementary studentsvdelight in fantasy.

D. The Affective Domain

We have emphasized in thg preceding sections the need for a
balanced development of the child; both the cognitive and the affective
domains need to be nurtured. Devising learning situations for affective

;%ﬁﬂZvelopment is difficult because the pupil outcomes ére less often
observa“’oﬁuespecia11y in terms of short-range - observation. However, .
use of the educational taxonomy elucidated by Krathwohl (1964, pp. 276~
277) can be of help in organizing content for 1éarning experiénces.

At its lowest level, we have: |

1. Receiving (Attending)

a. Awareness: consciousness of something

b. Willingness to receive: being ﬁi]1ing to tolerate a
given stimulus, although still neutral

c. Controlled or selected attention: dﬁscrimination at the
conscious or semi-conscious level between different
aspects of a stimulus. |



2. Responding

a. Acquiescence in responding: element of compliance or
obedience but still "active attending"

b. Willingness to respond: engages in activities on his
" oown , :

c. ‘Satisfaction in response: emotional response of
pleasure, zest, or enjoyment

3. Vé]uing: behavior has come to have the characteristics of a
belief or ‘attitude which is displayed fairly persistently.

a. Acceptance of a value: sense of responsibility; is
willing to permit himself to be perceived as having
certain values

b. Preference for a value: tries to encourage others to
seek this value ' ‘

c. Commitment to a value: firm beliefs and values of what
~ things are worthwhile

4. Organization: with internalization of values, organization is
necessary to organize the values into a system, determine the
interrelationships among them, and find which will be the
dominant and pervasive ones. :

a. Conceptualization of a value <
b. Organization of a value system

5. Characterization by a value or value concept: behavior is in
accordance with internalized values :

a. Generalized set: va]ues determine character

b. Character1zat1on integration of all beliefs, att1tudes,
and “ideas into d total world view.

In stating.objectives for deve]oping the affective domain, it is
better to use expressive terms than it is to use behavioral terms

- {Stenhouse, 1975, p. 78):

An expressive objective describes an educational encounter:
it identifies a situation in which children are to work, a
problem with which they are to engage...(it) provides both
the teacher and the student with an invitation to explore,
defer, or focus on issues that are of particular interest
or import to ths ‘nquirer. An expressive obJect1ve is
evocative rather than prescriptive.
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E. Conclusion

Lawrence Kohlberg's theory of cognitiVe moral development

provides only part of the answer to the complete moral development L

of the child. It is essentia]vthat we also deveTop the affective
domain. This process can be aided by the use of the appropriate
]itérature.

Piaget's studies of the child's conceptions of the world and of
causality indicate that at fhe early stages of deve]ppment, the child
_views the world in much the same way as mythopoeic ﬁan does. Therefore,
the appropriate 1ite§éture mentioned in the preceding paragraph could

be that which incorporates mythology.
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Chapter Four: A Rationale fbr the Use of Mythology

as a-Tool for Moral Development .

A. Logical Empiricism and Myth

In Chapter Two the argument was made that myth is not.just
primitive man's science; it is in actuality a mode of thinking different
from that used in science, but one which has in fact largely been
superseded by the scientific mode of thought which characterizes intel-
Tectual scholarship in the Twentieth Century.

Not only has mythopoeic thought been supérseded, but a
dichotomization has grown up between the two forms of thought; in this
view, since science follows myth, it must of necessity be better than
myth, and must therefore replace myth completely. This perspective is
expressed by the logical empiricist who, with A.J. Ayer, would say:

The fact that people have religious experiences is
_ interesting from the psychological point of view, but
it does not in any way imply that there is such a thing
as religious knowledge, any more than our having moral
experiences implies that there is such a thing as moral
knowledge. The theist, Tike the moralist, may believe

\ that his experiences are cognitive experiences, but,

unless he can formulate ‘his 'knowledge' in propositions -
that are empirically verifiable, we may be sure that he

is deceiving himself. It follows that those philosophers
who fill their books with assertions that they .intuitively
"know' this or that moral 'truth' are merely. providing
material for the psychoanalyst. - (Edmondson, 1975, p. 208)

In other words, the logical empiricist would deny that we can .
learh or know’anytﬁing except through empirica]]y verifiable experience.
Such a viewpoint has certainly legitimized and made respectable the

" social sciences, which seek to study man scientifically and intellectually

- through statistical research and data co]]ecﬁion. These social sciences

also study religion within the context of readily explainable social or

Q
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* cultural phenomena; intuition has no place in such a schema. ‘ﬁ‘
This negative view of religious and moral knowledge is challenged
by John Knox, who maintains, without denying the va]jdit} of scientific
knowledge, that the know]edge yielded by religious faith is edﬁai]f
authentic. He states that such faith: |

...1s our recognition of a response to the ultimate divine
reality which has disclased itself within our experience.
Faith, then, is a kind of knowledge - and indeed the surest
kind there is, the knowledge of concrete reality; the
knowledge that consists in immediate awareness. . (Ibid.)

. This knowledge is the type of knowledge reflected fn myth. . In
fact, the Greeks understood this difference, and used two words to
differentiate between the two types of know]edge. "Myth" comes from
the Greek "mythos", which denotes "word" in the sense of a decisive,
final pronouncement, while "logos" is the word whose validity or truth
can be argued and demqpstrated (Encyc]opaedﬁa Brittanica, 1974, p. 793).

What is the social studies teacher to do with two such conflicting
hypotheses? Edmondson (1975, p. 212) suggests that all particular
mythologies and also the philosophy of logical empiricism should be giVen
equal status as hypotheses. His rationale is as follows: first, both
the logical empiricist and mythologist have a common basis, and that is

science. Neither the empiricist nor the mythologist denies that science

can supply us with genuine knowiedge of the world around us, "of certain

52 4

objects, events; and regularities of nature and society"‘(Edmondson, 1975,

p. 213).
But science stops after verifying these hypotheses. The logical
empiricist goes beyond science as such by assérting that these scientific

propositions exhaustively provide our knowledge of external reality,

whereas the mythologist boes beyond science by asserting that there is
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more to be known through religious intuition: that man can have genuine
knowledge of divine rea]ity:

This, then, is the argumént: if we accept the premise that there
‘is more to knowing than that which can be verified through empirical
data, then we must ask ours?]ves how we can make this mode of knowing
available to our students. Could mythology be a tool for introducing
such knowledge? | |

Schrank (1973, pp.22-23) thinks so. He says:

Now we are beginning to appreciate the fact that rational
thought and scientific method give only very Timited
access to 'reality'. We have recently discovered the
irrational, the mystical, and - the mythological.

Myth is a mode of knowing: its symbols constitute'the unique language
men use to understand their universe. Myth is one innef frame or vision
which imaginatively constructs the universe and.the human that should
exist, and on which man might mogél himself. It is this aspecf of
mythology which makes it a valuable tool for the social studies.

Social studies is, after all, - the study of man in hﬁs relationship
to his environment. Two perspeétives are valid and necessary in such
a study: inte]]ec}ua], with its emphasis on.cognitive processes, critical
thinking, aﬁa]ysds,psynthesis, reason; and insight, with its more |
affective, less detached, risk-taking facets. In order to understand
other cultures or people, we must understand ourselves. M}tho]ogy,

- W?fb:its universal concern for the basic goals and conflicts inherent
in the human situation, as well aé its concern for finding the meaning
of life above and beyond the physical setting, provides an excellent

tool for promoting self-examination and self-knowledge, which in turn

can lead to an acceptance of self as a worthwhile person.
)
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To quote from Faces of Myth (Livesey, 1975, p. 12).

More ‘can be learned about ourselves through the
irrational and mystical stories presented in myths than
through the facts discovered by science and technology.

B. Canada and Multi-culturalism: The Problem of Insight

‘Griffen‘(1971; p. 70) outlines several changes in our society
which make intercultural education a necessity. Among these he calls
attention to the fo]iowing: |
1. It is no longer the case that large groups of people will live

. their lives in isolation; formerly isolated peoples are now crying
oQt for recognifion.

2. It can no longer be assumed that certain peoples or nations will
rule over and dominate certain other peoples and nations. .The
balance bf power is continually changing. |

3. It is no 1ohger accepted that certain'races and ethnic groups are
innate1y superior while others are inferior.

In summary, "the world is_becéming a'single unit, many problems are

- shared among all natives; the answer is to learn to cooperate more

effectiVejy in all attempts at solving prd%]ems, and international

educatioh is central to the creation of thé attitudes, abilities, pufposes,

and means required if the future is to survive." (Ibid., p. 70)/

Central to this role of education is the rea]ization that it is
not enough to attempt to fransp]ant Western attitudes and values into
other soi]s; or even to gain information-abbut another culture. Rather,
the need is to increase understanding of and gain insight into other
cultures; one needs the ability not onTy to look at a culture from the

outside, but to see the world as the people of that culture see it.
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Such learning resu];s in a challenge to our individual systems
of ethics (K]einjans, p. 20). When we interact with people of our own
culture, accepted mores and standards of behavior enable us to respond
appropriateiy. "For a sogiety to operate at all, its members must
have similar expectations, must be able to predict what others will do."

(Ibid.)

" A person brought up in one community or culture comes to feel

that his ways of thinking, believing, or doing are universaT. When
‘he sees people from other communities or cultures operating in»Ways that
are different from his, he is often offended, or even threatened.
Appropriate responses are ho 10ngef appropriate, and a feeling of
jnsecurity or even revulsion ma} resu1%. This often 1ead$ to prejudicep
These prejudices ma; become so sfrong as to be irrafiona]; facts no
‘Tonger 5peak for themselves; they are screened through a barrier of
ethnocentrism.

| Suéh prejudice has a long history: that agaihst the Christians
in Roman days, against Jews throughout their history, qnd against Negroes
in the United States. But the problem is not limited to "other people". :
Canadian society has always been multi-cultural in nature. Today a
new dimension has been added to this multi-culturalism: where previously
most immigranfg'to Canada were white wfth Judeo-Christian background,
today many are of Indian, Pakistani, Chinese, and African backgrouhd,
and these various groups bring with them highly diversified religious
and cultural backgrounds. Without some degree of insight into these
‘cultures prejudiée grows, as 1is evidenced by the growing instances of

prejudice being directed against the French-Canadian, the Pakistani,

and the North American Indian.



It is time for the teacher to do more than outline the biological
and socio]ogfca] facts about race: he must "whittle away preconceptions
he]d'since infanpy, to dissolve irrational prejudices, and to erode
fa]sé ideas sometimes held with almost wilful persistence." (Bibby,
1960, p. 70) Most prejudices are, in fact, acquired during childhood,
and fhis.then is the time to eradicate them.

Banks (1974, p. 354)/C0mments further on this imperative. Many

whites, he says, seem to believe that they are the only humans on earth,

since they exclude other humans from their conception of humanity. For-

example: when white students were shot bn the Kent State_Campus, the
entire continent was saddened. But when black students were shot afﬁ“
Jackson State, most whites paid 1ittle attention. Similarly, South
African whites do the same thing through a legal policy of apariheid,
which makes of blacks something less than human.‘

’One solution, Banks contends, is to use ethnic content in the
é]assroom to help students expand their conceptions pf-hqmanity and to
better understand their own and other cu]tu;es (Ibid.). Since cu]thres
"~ are man-made, there are many ways of being human. ‘Study of this
important generalization can' lead §tudents to see hoy bound they are by
their own values and pe}ceptions, while deveioping an appreéiation for
maq's cépacity for great‘diversity.

How can mytho]oéy be used as one tool in this process of insight?
The Encyclopaedia Brittanica (1974, p. 793) says that.myths "in their
details indicate what the self-image of Eedp]e in a givén civilization
is." In other words, myths reflect the culture of a civi]jzationl If

we want children to "learn" another culture, or other cultures, so as

to understand and value them, we need a bridge; myth could be one of
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those bridges.

More specifically, the following are reasons why myth could be

used effectively in this regard.

1.

Myths define the world‘as the cuitﬁre uhderstandskit to exist. - This
world view might be quite different from that which we understand.
Time may be cyclical rather [than linear; and space may be ruled by
powers and forces other than those of scienceuwith which we are
fami]iar. However, by examining.other world views and through

Tearning to understand how such a world View‘governsfthe life of

_ o
the society, stuuents could come to a realization that the scientific,

/

modern world view does not have exclusive rights, and th@t{6€her

e
ways of Tooking at the universe may in fact prove mo?é beneficial

s
e

for certain societies.

Myths define the limits of man's moral and soci:} activity. In this
myths are cu]ture-spécific: whét-may be appropriatc in one socfety’
may be repulsive in another. But all culture “programs into

young chderQn concepts of right and wrong, of good and evil, that
is, it gives them rules to govern their behavior." (Kleinjans, p. 225
If our culture does this for us, and if myths do this for other
cultures, then a study of myth and an attempt to gain insight into
myth should lead to insight into the‘mores and values of other cul-
tures, aqd - again - the realization that ours is not the on]j "right"
form of behavior. ) |

Myths define man's interaction with the physical world arouhd/him.
Causation is personified and myth;be1feving man has a.peréonal‘re-

lationship with these nature-forces. With an environmental crisis

upoh us, Western man needs to be reawakened to this idea that-man
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is not superior to or in control of nature, but rather that he is

an integral part of it. He must learn that if he destroys, he will o

be destroyed.

This view is alxijal/paftxa% many cultures 10st notably

that gf/the’NﬁFfﬁiAmerican Indian. Through a study of myth,

"

s

//////////students df(the environment\cou1d be led to an understanding of

and respect for cultures which live close to and in tune with hature,

rathér than decrying such peoples as "savages", or as "backward".

'C. Myth and Self-Discovery N\
' | )

One of the chief concerns of social studies in the seventies is
to assist students in‘their pursuit ¢f the maxim, "Know th&se]f". Only
through introépection and clarificacion of self can one go on to\making
clear, consistent, and defensible value choices. |

Maslow (1970, p. 31) states that the unconscious aspects ofrthe
self are repressed. The finding of the trQe self requires the uncovers
ing of these unconscious aspects.

Learning to break through one's repressions, to know
one's self, to hear the impulse voices, to uncover
the triumphant nature, to reach knowledge, insight,
and the truth - these are the requirements. (Ibid.)

Thus, one of the ultimate goals of education must be to help the
individual becohe as fully human as he can bossib]y be: to become
self-actualized.

Myths héVe great potential for use as tools for such se]f;discoveny;

The Garden of Eden, the enchanted forest, the land of
the dragons, are part of the geography of the self.

o It is this relationship between myth and the inner
life which keeps myth alive. (Schrank, 1975, p. 29)
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Furthermore, the symbols of myth are all around us and deep

within us, both in nature and in our subconscious.
The myths that have survived have done so because
they manage to capture some universal truth, some \
part of human nature that is valid for each of the S
hundreds of generations that have followed the .
original mythmaker. (Ibid.)

The symbols of myth are unlimited to specific times in history
and culture; they exist even in-our dreams today. Carl Jung theorized
archetypes, which ".. e the specific imang that arise from the collective
unconscious and form the basis of the human psyche...these ﬁmages are...

. transhistorical."” (Enc]yélop@edia Brittanica, 1974, p. 796)- These

; ,archetypes appear in myths, but they also appear in us because we are a

. . A '
part of the eternal now of humanity: we are one with the Creators of

-

the myth.
' Though not évéryone accepts these theorie%, it is true that the
symbolic content of myths is astonishing]y similar between societies

which have had little or no contact (eg., the serpent figures as the

personification of evil in many cultures; and the”flood narrative whjchj =
N ‘"\,.‘ .

is common to many more cultures than just the Hebrew). ' ‘}

Because myth represents suchapsycho]ogfc§1 and religious

4"

complexities through the vehitle of language, it could be used effectively .
as a tool for self-exploration and self-discovery. 0H1y through
knowledge and appreciation of self can one deve]op a value system by

which to live. ¢

o
=]

D. The Mythopoeic Mind and the Child

The mythic mind is similar to the mind of the child in that it is
- G . .

not the abstract, analytical mind of the adult (or modern man), but is

1

-
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rather the subjective mind which is eharacterized by intellectual

rea{ism, animism, and artif%cia]ism. CHi]dren, especially young -

children, think somewhat mythically; they will often explain things
mythically or accept such exp]anations. This was demonstrated in the
previous chapter in the discussion of Piaget's work on the child's
conception of the world and the child's conception of causality.

T;is mode of thinking is reflected as well in:

1. The reading interests of children (see above, p. 35)

2. Their heroes (six million dollar man, Spider Man,
Superman, etc.) »

3. Commercials (Mr.hC1een, Man from Glad) .

4. Dreems, which are the well Qf‘the subconscious and whigh
often follow thought'drocesses similar to those found jn
mythology. | _

Huck (1964, p. 515) was quoted above as saying that "ch.ldren and adults

need/;\Ba1ance of the rea11st1c and fanciful in their literature an

theTr 11ves This is because all of us Jove the mysterious, and
<because none of us know ail of the answers to the myster1es of the
universe. Mxtho]ogy, with its religious and spiritual perception of

the transcehdent - the mysterious - can be a tremendous tool for the

development of the religious dimensi.. of the affective domain.

E. Conclusion

Much more cou]d be written in defense of the use of mytholagy
as a tool for developing moral reasoning skills. These ideas remdin

to be tested in the field, and it is hoped that just this obJect1 e

{‘5'
bd

will be reached ir the near future. L
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Chapter Five: Gods, Heroes, and Mortals

A Teaching Unit for Grade Six

A. Overview and Rationa]é

The following is a unit on mythology. Not mythology purely as
Titerature, nor as stories of long. ago and far removed from modern day

experience. Rather, in this unit myfﬁo]ogy will be presented as ageless,

. as a vehicle through which we Tearn to understand ourselves and the

world around us. In this sénse mythology deals with the questions man
must constantly askvin his search for meaning, and at this point the \
study of mytho]ogy'becdmes.a religious study.

fn this series of fessons, students will deal with three main
themes : Respect, for Nature, Punishment and Authority, and Death and
the Other World. All will be reflected in the 1ivés and journeys of
the hero. The unit is designed for use with a grade six class, aﬁd
covers a period of approximately six weéks. Mach of the unit falls
within the’rea1m-6f social studies, but it is recommended that forrfhe '
duration 6f the unit teécheré integraté social studies, language afts,
art, and reading into a fwo—houh time slot each day.

For the teacher, this will indeed be a journey of a hero: first,
fhe call to a challenge, that of establishing a mood and e]iminatiqg the

ﬁggrriers of scientific observation. . Next, the encountering of obstacles

and dangers as one crosses the thrésho]d into this new world of self-

* discovery. As the journey progresses, so will the learning increase,

Q

untif each one will have made the voyage into the other world of myth.

And finally - illumination. An understanding of the esSenEe of myth and

a desire to tell others about this and about the discoveries made of self.



49

B. Long-Range Goals

The following are general goals of this unit in mytho]ogy. One
unit could not hope to fully achieve any of these goals, yet each may
be achieved in part.

These long-range goals reflect the valuing, or affective, com-

ponent of social studies today.

1. To develop in’chi]drén a sense of the religious u]tiﬁate.

2. To develop respect toward and ability to get along with people
of varying life styles and beliefs.

3. To develop an appreciation and respéct for the worth and dignity
of individuals.

4. To develop empathy by taking account of the values of others

| when making personal choices.

5. To‘deveTop creative self-expression through various media,
including the fine and practical arts. |

6. To develop the ability to think mythically.
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C. Key Concepts*

- /

1. Causality: Myths tell us why the world is the way it is.

2. Coogeration: The hero must learn to overcome obstacles to achieve
hié goal. This he does through cooperation with a helper.

3. Conflict:  The world today is conflict-ridden becauée of primordial
conf]icts between good and evil (eg., death exists because of
a flaw in humans).

4. Power: Belief in the myths and ritual re-enactment gives man power
over his situation.

5. Traditionc’ The traditipns of the group can be traced back to the
myths. Such a group values the past and perpetuates it in
daily Tife. ‘ |

6. Sociefa] Control: The myths are profotypes of human'béhaQior and
‘define the norms\and mores which are acceptab' and which

_ are unacceptable to society. |

7. Values: Myths embody the values of the society which perpetuates
them. Myths also embody universal values and can be helpful
as a tool with which to aha]yze one's own value system. |

7//

*From a myth-believing point of view
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Generalizations

A1l traditional societies express their religious beliefs in myths.
Myths are reiigious stories which deal with a cosmologically |
significant act of some superhuman being which has great bearing
on the life of the society.
Myths are theréfore the paradigms for human activity.
A1l societies have myths which explain:
a) ‘the need to respect nature
b) the origin and nature of suffering and'punishment
c) the origin and natire of death
In most societies, these basic elements of ]fTe are explained in
the context of the journey of the Hero.~
The journey of the hero has certain common elements in all societies:
a) call to go on a journey
'b) answering thé.ca]] and crossing the threshold
c) encounter with dangers and obstacles in the new world
d) appearance of a helper to aid the hero , \
e) victory over dangers, reaching the goal . ' -
f) recrossing of the threshold back to the old world _ \
g) sharing of the newly. discovered knowledge with thisfworld
Myth is symbolic and poetic; it gives rise to thaught, and thus
forces a reaction in the individual.
Modern‘man‘has certain myths and myth-symbols.

Dreams are sub-conscious myths.



E. _Objectives

Knowledge Objectives

1.

10.

Studerits will be able to retell the myths which they study in their
groups. |

Students should be able to compare myths from different cultures
with thé intent of analyzing their similarities and differences.
Given four myths dealing with the journey of the hero, students
will list the stages of the journey.

Given four myths dealing with respect for nature, students will
compare and contrast the variohs viewpoints represented and will
state the fmportant teachings imp]ied/and their épp]ication to
today's world.

Given four m{thS'dealing yitﬁ punishment and aUthdrity, students
will compare and contrast the degree and appropriateness of the
punishment in each case.

Given four myths.dealing with death and dying, students will be ahle
to éummarize the views held by each group toward the,uhdérwor1d.
Students will a]so.hxpothesize as to views held on how death came

4

into the world.

Given a myth of a hero, students should be able to identify the
hero and recognize the roles of other characters in the myth.

Given a myth of a hero, students should be able’to rewride the myth

in the form of a play.

Given thé basic components»of a hero myth, students will write

their own myths.

Students should be able to interpret certain symbolic references

in selected myths.

52



1.

12.

13.

15.

16.

17.

18.

19.

53

Students will explain basic symbolism and will show their under-

standing of the symbols through art work.

Students will be'able to define what a myth is in terms correspond-
ing to those myths studied. ‘ |
Students should be able to state\how a myth is different from
science, and to explain how and why science and mythology are not
mutually exclusive;

Students will discuss the importance of mythology in defining the

world. \

Students should be able to write in their logbooks or describe
orally the value of mythology for primitive man. w
Studénts should be able to write or desciibe orally the value of
mythology for modern man.

Students will explain the importance of dreams in the Indian

-religion.

Students will compare the Indian view of dreams with modern views

of dreams.

Students will provide their own examples of modern day heroes who

form our own mythology.
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Values Objectives

1.

10.

1.

When .asked to write a myth of their own, students will undertake to
write a serious story.

Given a myth whigh seems to be the antithesis of science, the

student will defend belief in the myth.

Students will indicate in a daily logbook their personal experiences
with and feelings about the subject of mythology.

Students will Tisten attentively to the telling of myths.
Students‘will show sensitivity in dramaE?éipresentations of the

myths by not acting up.in %ront of others.

Students will interpret for themselves the meaniﬁévbf certain symbols
in the myths.

Stgdenté will compare the journey of the hero to personal experiences
and will determine whéther,he also goes through a hero's journey.
Students will discuss death and dying and will describe and defend
their views of an after-life.

Students will makéiuse of symbols to present their views on death

and dying within the context of a story of a trip to the gnderwor]d.
In a discussion revolving'around myths of nature, students will
indicate their attitude toward nature and they will choose the

animal they feel most represents themselves. |

Given four mythsion the subjecf of punishment and authority, students

' WQ11 describe how they feel about authority figures, and will

explair why they feel each punishment was just or unjust.
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Skill Objectives

1.

10.

Having heard a myth read to them, students will demonstrate Tistening
skills by;answering auestions related to the story.

Students will deve]op_the ability to translate a written story

to pictorial form.

Students will develop the ability to express feelings and moods

in pictorial form by using shapes and colours which correspond to

those feelings and moods.

¢
Students will develop the ability to work harmoniously in a small

group.

Students will develop the ability to communicate meaning both orally

and in written form.

 Students will develop the ability to express feelings and attitudes

in creative movement.

Students will demonstrate the ability to rewrite a story in

drama form. _
Having written a play based on a myth, students will demonstrate
the ability to gtdye the myth.

: v

Students will ihE?ease their skills of analysis as they study and

' ; \
catedgorize hero mythology.

] _
Students will develop emipathy as they perform{certain creative and

-

dramatic activities.
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’ Thompson St1th Tales of the North Amer1can Ind1ans London: Indiana

Gods, Heroes, and Morta]g

BIBLIOGRAPHY i
J

The following is a Tist of resource material from which the teacher
¢
may select materials for each of the four study groups.
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J.J. Douglas, Ltd. , 1973

Birch, Daniel and Roy'Car]son Early Indian Cultures of North America.
" Toronto: Fitzhenry and Wh1tes1de, Ltd., 1974 (Picture set)

Curtis, Ednard S. In a Sacred Manner We Live. Barre, Mass: Barre
Publishers, 1972 (A book of pictures)
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McConkey, Lois. Sea and Cedar. Vancouver J J. Doug]as, Ltd., 1973
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Bee o

Un]vers1ty Press, 1929 (se1ected stor1es)

Lo - " - -

81

. M:\".A:? :’é"

e, ey
3:.':



82
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Hart 'Publishing Company, 1960

Tomaino, Sarah®F. Persephone: Bringer of Spring. NewﬂYnga-if :lfﬂ
Y. Crowe11 Company, 1971 _ RE <
'Wétson, Jane Werner. The Iliad and’ the Odyssey .New;York: S1§kﬁ1";£¥:f
Schuster, ' 1956 . ‘ S
| " 7 | v . <4 . | ‘ r\} .'./ \l
C.  Ja;:wnese : :/ ‘ o {‘-;\
Bir.:, Dar” i.and Alan Cunningham. Culture Realms of the World: ﬁ\%>

"ric  a1. Toronto: Fitzhenry and Whiteside, 1974 (P1cture set]

McA]pine ‘Helen' and William. Japanese Tales and Legends London:
Oxford Un1vers1ty Press, 1958° :

Al

Pasteurg Vialet’ M ¢ Gods and Heroes of O]d Japan London, England:
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Ph111pp1, “Donald. Kog1k Tokyo Japan: University of Tokyo Press,
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D. Norse

Crossley-Holland, Kevin. Havelok the Dane. London: Macmi]]an_ana
Company, Ltd., 1964 (This is actually a legend.)

Janeway, Elizabeth. The Vikings. New York: Random House, 1951
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Brown and Company, 1954 :

Serraillier, Ian. Havelok the Dane. New York: Henry Z. Waiy®,
Inc., 1967 (This, too, is aslegend.) . N

Sutcliff, Rosemary. Beowulf. London: The Bodley Head, 1961

Synge, Ursula. Weland: Smith of the Gods. Toronto: The Bodley -
Head, 1972

E. Hero Mythology of Today

Bach, Richard. Jonathanfgjvingsfone Seagull. Néw.York: Macmillan,
1970 . - g
A< "'h’,. a _1 3 .
Hamiltons~Virginia. Zeely. Toronto:. Collier-Macmillan, 1967
e '

Juster, Noréon. The Phantom Tollbogth. New’York: Random House, 1961

—
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Bles,. 1950
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- Tolkien, J.R.R. The Hobbit. London: George Allen and Unwin Ltd., 1937

F. For Teacher Reference
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- York: The World Publishing Company, 1956 '
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New York: Pocket Books, 1972 . - o

Wherry, Joseph’ H.. Indian Masks and Myths of the West. U.S.A.: Appd]1o,
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Chapter Six: Evaluating the Unit and

Suggestions for Further Research

A._Linking Theory with Practise

Throughout this thesis the overriding aim has been to provide
a theoretical rationale for the use of mythology as a tool for moral
development, and to carry such a theory into the practical arena of

the classroom by way of a teach1ng unit. [

At the outset of the thesis, several purppses were listed.

These were to demonstrate

1. the value of mytho]ogy as a tool for developing insight into and

. appreciation of the spiritual aspect of moral value systems and'

moral decision—making,
2. the value of mytnology_as a tool for developing insight into and
| appreciation of cultures other than one's own,
3. the value of mytho]ogy as a‘tool for providing enhanced oppor—

EY

tunities for ro]e taking and exposure to cognitive conf11ct S

3
.

and to contrad1ct1ons in one' S own mora1 views,
4. the value of mythology as a too] for 1ncreased se]f—exam1nat1on and -
self- knowledge ‘and

5. the-va]idity of mythic forms of thought for today.

unit, which aré'i\

1. to deve]op in ch11dren a sense of the re11910us u1t1mate

\

‘ 2: to develop respect toward and ab111ty to gegﬁ?]ong w1th peop]e of "

vary1ng life styles and be11efs M

4\‘5,&

84



taught for one to two hours a day, for a duration of six weeks.

85

3. to e]op‘an appreciation and respect for the worth and dignity
of individuals.
4. to devélop empathy by taking accnqﬂt of the’va1ues of others when
| making personal choices.
5. to devélop creative se]f—éxpression through various media,
iné]uding the fine and practical arts.
6. to develop thé ability to think mythically.

One could not hope to fully achieve these 1ong-ran§e goals
within the context of a'six—week uhit. Therefore, the goals were
broken down, simplified, an& written in the form of genera]1zatﬂons
These generalizations reflect the content base, hero mytho]oqyﬁ wh1ch
was chosen for the particular un1t ~but they also reflect some of
the more important aspects of mythotogy as they are e]uc1dated in

‘Chapter Two.

In order to break these generalizations down still further

into learnable and teachable components, instfuctioha] objectives

we?e written. F1na11y, 1earn1ng activities were designed which wou]d

fac111tate the ach1eVement of these obJect1ves, and which wou]d
correspond to the ﬁ%?ak1es of mora] development and the f1nd1ngs

regard1ng literature and ch11dren discussed in Chapter Three.

B. A Description of the Field Test

This unit on mythology, éntifﬁed I"Gods, Heroes, and Mortals",
was taught by'the writer to a grade six class at Greenfield '

Elementary School, Edmonton, A]berta: The unit is d€Xigned ﬁo be

B
&

-

However, due to ti%e limitations on the part of the writer,.and.

-



timetabling Timitations on'fhe part of the school, the unit’was spread
out ov;r March and April, 1977, and certain peripheral aspects of‘the
unit were left out in order to provide in-depth coveragé of what were
;onsidered to be essential ideas.

The class of thirty—oﬁe students prdved to be very receptive
to the ideas and activities presented in.the lessons, although at

many boints it became appérent that the students' lack of'experience

and training in such activities as group work, operatiné at the higher

»1evels of thought, and translating speech into writing meant that some

actiVities needed’ to be revised, some deleted, and some performed

effectively by only a few of the students.

In spite of such situational changes, the writer feels that the

“tiunit is‘so11qiand workable as is, and that the classroom teacher who

/7
i

'is aware of épecific needs ‘and problems in her students should také

the,1ibertyl0f modifying, deleting, or adding activities in order to

‘achieve thérbest results for her particular group.

The fo]]ominé is a deécriptive evaluation in which the

instructional objecfﬁves.for_the unit will be discussed. These will
[~Y

be grouped according to how fu]]y‘they were met: 'thqse which were

well met, those which were met satisfactorily, and those which were

A

nd% met. Some descriptions of what actually happened will be given,

and reasons why some objectives were not met will be postulated.

<
SIS

LA .
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Knoh]edge Objectives

The knowledge obJect1ves wh{ch were'well met were numbers
2, 3 4, 6, 13, and 17.
Those which were met to a satisfactory extent were nt
7, 8, 9, 12, 14, 15, 16, and 19; and those which were not
numbers 1, 5, 10, 11, and 18. | ‘;
Know]édge objective numben 2;‘in whién students were expected
to compare and contrast myths, was démnnstrated through the fo]]owiné
instances. "G1ven four myths dealing with the Journey of the,hepa////
students will 11st the stages of the journey" (knowledge ob3ect1ve
number 3) was reflected in one of the first learning qctivities.-

Myths read on the first twoldays were chosen from each myth

r

Vf: in readijly understood form the journey

M'f)mpared and contrasted in order to

bn the four hMdies of hero myths .-

Some of the responses were -that a11:inyo1ved'§'d , animals, and humans;
all had some relation to reavens; and in eacy one the~hé?o had to
| overcome many dangers, often with the help/of someone else.

When asked, “what steps does the hero go through in his JOurney7“

students. responded in this order:
a) He finds a prob]emf
sb) He doesn't have to solve the problem, but he wants to.

" so he decides to try. S2S, ~

c) He is faced with many dangers and problems”.
\ dS‘\He*overcomes these dangers. Sometimes he has a helper.
e) He.solneS'the_problem.' 2 :

P

g
Y -

e
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. : ' : - T »
\respo ‘d\ . : S B W

f} He becomes a hero.
&
g) Sometimes "he becomes a leader.
This, in simplified form, is the journey of the hero as

outlined by Joseph Campbell in The Hero With a‘Thousand Faces (1969).

The writer was most impressed by this result, and pieased that the
students understood the essence of the hero Journey

- When asked how to find out 1f a]] heroes go on this. journey,
&

. one student answered, "By reading lots of hero myths".- which was

i
¢

\.
~Just what was planned.

3

Knbw]edge objectﬁve 4 deals with a-cyc]e of four hero myths

in which respect for . nature is a key theme. -,

These myths were comparea\and contrasted, students were then .
askey to compare mythopoe1c att1tudes toward nature w1th the att1tudes
of modern man. Past units on env1ronmenta1 educat1on shone through

here a students indicated that pr1m1t1ve man respefted nature and

. did not\waste natural things because they were d1ract1y attected by

such actions, whereas we have lost our respect for this. "IyThou / ‘

re]atwo sh1p and instead destroy and pol]ute our - env1ronment T7Eir ,ur

conclus1on you ‘must treat nature with respect If you do not' it
/

/

!

'w111 turt on you and you will d1e Co s ' vl ‘ {
S udents enJoyed the ‘cycle of myths on death and dy1ng/ ;“:-‘ T

- .n ;k
(objective 6), and they were impressed by the s1m11ar1t1es among these &
{;‘: 2 W
myths f 1nterest to the wr1ter was. that the students treated the o

subject ser1ous]y but w1thout fear or. discomfort. In‘response to the >

~

question ”why do peop]e writes stories about dy1ng?", students

£
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a) they won't be as afraid + de 7 *f they know what
will happen afterward.
b) to explain to others that ev..ything ‘has-to die and
that no one can come back to Tife. co

c) to encourage belief in an afterlife.

An interesting side—p#oduct o; this discussion was a question‘
asked by one of the students, "How did they know what the underworld
. was Tike?" Sueh a question indicates a gtep in 1earning to think
~mythically,

When students trans]ated these new learnings into story form,
most fell arey to "deux ex machina", and managed a happy end1ng in
* which the hero did, in fact, bring the dead ]oved one back. Such
thinking isk1ike1y at-the fairytale, wish—fu]fi]ment stage.

Qpjective 13,:taat'of differentiating myth ‘from seience was
Iso attained. This was accompllshed through activity numbers 27 and
28, wh1ch were mod1f1ed for this group of students . |

An ec11pse was described to the students, and they were asked,
how myth-believing people would exp1a1n what happened. The students
described the probable reaction of the peop]e- they would be afraid;
they would run to temp]es to pray; they would be afra1d that everything
you]d die. KWhy did theywthInk that would: happen? We11{ myth-be11ey1ng
people wou]d not understand the eclipse. They Wou]d.be]ieve that the
gods were d01ng it for some reason. And.how wot]dqmodern’man explain
what had happened? Of course, it was an ec]ipse; Efther the moon
came in petween the earth 't the sun, of the earth came ijin betweei. -
the sun and the mooﬁ. |

ed

Finally, the students were asked why myth-believing man would

/f . . . 3 -~

7
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Took at the eciipse di*ferent]y“from;the way we would; and there
“followed . a discussion of how different people around the world view
things differently, and how we can remembe#&&iewing the world
differently when we were small, too. For example, we mied to
believe in Santa Claus. |

Wheh asked, "What thir then, can we learn from myths?",
student responses were: : .

‘a) we can learn how to think in a different way.

b) we can see hom other peoplenlook at the wdr]d.

c) we can learn to treat natur& better. o .
Once again, .these were very welcome results. | s

Lt should be noted that these ob3ect1ves were met a]most so]e]y
within the context of oral d1scuss1on The verba]‘ab111t1es of the
class were qu1te well developed, but even the brightest students had
considerable difficulty transfer1n; this 1earn1ng to paper For this
reason, the logbooks, in which students were to record the learnings
of the day, were not very successfu]

A]though the -above obJect1ves were well met others were met
only 1n‘&art These include the foltowing.

Knowledge ° obJectlve 7, in which students were to 1dent1fy the
hero and other basic myth characters, was met in those initial 1nstances
" where the writer stressed their identification, but this objective was
not pursued:ﬁn the 1ater m;ths. h

Objective 8 fquired students to rewriteQa myth jn play form,
whjch all groups did. The Greek and Japanese groups did a very nice
job of thts, and the Indian group eventually produced a-play. prever,

the Norse grdup, whose material was too complicated for the members,
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never really got down to work on this project. Because of this, their

enactment of the myth was very poor.

Students were only required to write one myth of their own
(objective 9), that of a joLrneytto the underworld. Mdst students
were'ab1e to-describe how the hero got involved in the prob]em,.
what dangers he had to overcome, and a promise he had to make to bring
the loved one home. However, as indiéated above,dmany decided a happy
ending was essential and they brought t‘g dead one back to earth.

\0§§fctives 14, 15, and 16, those dealing with the importance
of mytho]égy in explaining the world, were only partially met. It is
possib] 't the §tudénts‘were nbt given enough qpportunity to develop
empathy ... and %nsight into the 1{ves of myth-believing men. This
might be a possibility for another unit dealing with the Tifeéfyle of
such peop]e.. | |

When studdnts were asked to provide some examples of modern-day
heroes (objective 19), most gave rather superficial answers: common
choice§ were the Fonz, Farrah Fawcett-Majors, Hagar/the Horrible, etc.
Perhapg*these students are not aware ofqmany of the personalities in
history and tﬁe news who might be fitting hero-figures.

. 1 Most students could not apply the criteria for a hero to these
mddern—day characters, other than to say they overcame déngefs. A
" possible reason for this is tbat in the case of the myths a specific
storyvis disc.ssed which can then be analyzed, whereas.these modern
heroes appear in“a different story every week.

Those objectives not met included the following. bbjective 1:

students were never required to perform t'.c task ¢ retelling the myths.

Objective 5 was not met because the cyc - ~" . dealing with puﬁish-
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ment and authofity were omitted due to time limitations.

Students were never required to interpret symbolic references
in myths objective 10), énd it is not known whether they would have
been able to perform the task. pbject}ve 1, whichvrequires students
to interpret a myth and repreéént it in picture form, was met by
individual students working in groups to decorate ﬁhéir torners, buf
the objective was .not stressed enough to gain full part'cipation.

Finally, objective 18, which required students to share théir
dreams, met with.strong resistance from the students, who felt that
their dreams were too personal. Therefofe, the activity in which
students were to compqrgnlndian‘dneams with modern dreémé (activity 33)

v

was omitted.

_Values Objectives

'Th% values objectives which were well met were numbers 2, 5, 8,
and 10. Numbérsl], 3, 4, éhd 9 were only partia]]yxmet; and numbers |
6, 7, and 11 were not met. | '

| No discussion of ths individual values objectives wi][ be
given here, since each is reflected #n ihe knowledge objectives just

ana]yzéd.

3

Skill Objectives

—_—

—

: Those ski]]-objecfiveg whicﬁ'were well met were\humbers 1, 6, and
9, while ndmbers 2, 3, 4,.5, 7, 8, and 10 were-satisfactorily met. A1l
skill objectives were met to some degree.
| Those well met included the following. First, objective number

1 was most successful in that students were remarkab]y'ab1e to resbond



to dl] questions asked of them orally.

Objective 6 was successful becaﬁse of the popularily of the
creative movement exercises. Students empathized best with myth- |
makihg man after these activities. One example will be used to
"illustrate this point. |

In activities 8 and 9, the theme is respect for nature and the
p]éce‘of man in nathre, and the studenté were asked to imagine that
they were the following _things: a bear, a salmon, an eagle, a tree,
and 5 rock. Eéch of these "spirits" was enacted{ in turn, through
creétive movement, and the students seemed to enjoy iﬁagining them-

selves in these roles. Through analysis of feelings after this activity,

the students Were able to express how they felt being each of these
things. No one questioned the possibility of this actua]Ty happen%ng.
The respenses to the question, "Which of these would you most

o
like to be, and why?", showed some very mature thinking:

a) a tree, because I could feel the riclness of the‘earth-
coming into me. ¢ ,

b) an eagle, because it is a symbol of being free.

c) an eagfe, because it is above all other birds.

d) a roék, because a]].thebothers are hunted or chopped

down, but a rock is permaﬁent.

These responses were most p]eas?ng, and ref]ected‘the_fact that'the °
students are able to think mythically and are exercising this ability.
As mentioned above, the writer was pTeaged by the ea#e with which
these students took on these roles. Pefﬁaps this iliustrates the

4

fact that children are closer to mythopoeic thinking than are adults.

3



fhe students did appear te grow in their ability to aﬁa]yZe a
myth according to its component parts and its meaning, which has'the
intention of 'skill nbjective 9. | .

Those objectives which were only partially met can general]y be
- accounted for by the fact that the students had Tittle prev1ous ’
experience with many of the act1v1t1es in wh1ch they took part. For
example, few of them hqd worked in _groups on a consistent basis. Many
were very weak in the written mode. Further, the writer's lack of
experience in art work can be blamed fdr the insufficient use of the
artistic mode.w |

Finally, the c]ass.as a whe1e was extremely heterogeneous, and
although some students may have athieved a]most a]] objectives, others
had problems w1th=such basic activities as reading the myths (one boy is
a recent imnigrant from Germany and speaks very little English), with a
lack of self-motivation, and with working along With others.

Not to be discounted =« the fact that the ahther\spent several
weeks in getting to know the class, /and that because the group was
not her own, many individual prob]ems were notigeaTt\wjth as comp]ete]y

\ /

as they might have been. ‘ o

- \\ ~

However, these are strengths as much as they are weaknesses.
They are strengths because the unit was a success despite the nature
of the group and the situation 1n wh1ch it was taught. This was not
“ideal" class. It.was an averaée” class, one similar to those in
which most teachers find themselves. And the students did grasp the
essence of the unit. They did understand mythology as religion, and
they did employ their thinking skiljs to&/gtdtimes, a very high level

of abstract thought. Most important, they showed snatches of
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'm}thopoeic thinktng and, at theee times, insight‘into the "truth" of
myth.

The teacher who is willing to adapt this unit to the nceds of
his or her class will find here an enjoyable and worthwhile experience,

both for him or herself and for the students. o .

» 3

C. _Suggestions for Further Research

. Research into mythology and its potential far classroom use
has opened up a number of possibilities’ and guestions for further
'research. Some of these include the following.

1. As has been stated, one unit on mvtholcgy cannot hope to ach1eve
»"1 of the goals this LhES1S cels out A desirable outcome of
the thesis would therefore be the dev: "opment of a sequence-of
units, starting ‘in grade one, which cou!d'be used to develop
the concepts basic to mythology and to thinking "mythically".

2. What effect does mythology have on the 1ncu1cat1on of a value -
system in ch11dren raised-in a society which bel eves myths to
be true? Soc1ety does serve to socialize the ch1]d into accepted
modes of be]1é¥ and behav1or How effectively does mytho]ogy do
th1s7 And further, do we have a¢ ﬂmytho]ogy“ which serve! the

~ same purpose? / ' ' ’

3: Can a study of mythology help to break down ethnocentrism? This
has been postu]ated, but remains to be tested empirically. '

4. Does a unit such 5; the one described and taught here have a

measurab]eleffect ol moral development? It is feasible that a

test cou]d be dev1sed to measure such an effect although empirical

verification of mytho]og1ca1 thinking is a contradiction in terms.
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