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' / s : Absﬁ'act oL :

A

‘ - The forms, of professxonalxsm are mvestwated in oeneml and \peuﬁeally for
/

’ teachers in order to d}scover how. these gtructures and the power I‘Cl.l(lon\ w htch \upport

/ »
_ them affect moral consrderatlons and moral agency for teachers To this end a structur.tl

analysrs of professwns is adumbrttted followmg Terence J. Johnson and M S. %m son.
| ) Fromdns study a context is developed for the consrderatton of both the occupation pf

' .teachmc and the acnvrty of teachma Thrs coptext focuses on the relttttons of- power whtch

:

' medlate teachmd in a modem monopoly capttahst socxety .

' Phrlosophrcal consrderauonsof teachmg as-an occupanon audms an acuvxty wlnch
‘. do not consrder the structural conteXt of power relatrons as exemphﬁed by the mcd’mted
professronal form of teachlng are crmqued The 1mpllcatrons of the conclusxons wlnch
e such conmder&pons produce are shqwn to have dxfﬁculnes in. thexr reahztttxon inan
: equltable way because' of the non-dJalectlc and ahtstoncal nature of thetr premtsscs
Ahenatlon asa social and psyehologrcal phenomenon and asa locus for the
| development of non~moral behavxor is studled from the perspecuve of Chnstopher Lasc.h S
‘ nOtIOIl of the "Culture of Narc1551sm and fromrthe perspecttve of current femmtst thou ght
R through the works of Carol thhgan, MaryO Bnen and Jane Martm @ese approaches
| take into account the effect of power relatrons in contemporary souety and the tmpltcattons
of these for the development of fforal consc1ousness and morally able mdmdudls inthe
" face of ahenatmggocml forms. | ‘
The 1mphcauons of fhese analyses are explored in some dettul Cnttcal notiops of -
. the relauonshrp between the areas of soc1a1 and moral "phtlosophy are used 1o formuli
- normatwe expressmns of what the moral task and socxal role of professxonal teachers ought -
to be. | ., B S
 The moral 1mperat1ve for teachers becomes the reducuon and amehorauon of

: allenauon in thetr students to enable these students to develop thetr consemus abtllty 1o .

thmk and act morally It also 1mpltcates teachers --asa professlon and as mdtvnduals --in.

~



the production of social c8aditions to promote this integration -- in gther words,7> promote -
‘a morally consonant society. - ~ ¢ e }

Lo T
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Thls thesrs is an attempt to explore the non'n'mve me’tntno of'the phr.tse, ;
professronal teacher What does each tenn inthe phrase me:m in relation to the other"

“And what should the phrase come to mean in the }arﬁer conte\ts Qf educ.ttton .md souety’ e
' o p .
Though' teachers usua‘lly through therr vartous representttttve or(ntntzttttons have bee

f

: makmg clzums to professronal status thrOuvhout the twentteth century. ltttle htts bten '
wntten in the phtlosophy of educatton about the 1mpltcattom such status would have or
u0ht 1o have for teachers thelr students, the pl"’lC[lCC of educauon and society tn g,eneml
. S : Perhaps one reason for thlS seemtng lack of constderatton of thts ttspect of thc
practtce of teachtn° 1s that the deﬁmtlon of professmn and the terms dertved from it
( rofessmnalrsm professxonaltze etc.) have been treated as unproblemaue and ure tttken .
or granted especmlly grven the paradlgm presented by such occupattons as medlcrne luw

and engmeenncr W1th1n such aview the basrc problem for teachers reaclung professronul

fstatus has been seen as measurmv up to the standttrds whrch such paradwm professlo 6

o

'. :seem to have. set in thetr praCtrce - espec1ally w1th regard to autonomy and monopoly o
3\

% a

4 .practtce and estabhshm(T an esotertc and conventlonally verlﬁable knowledﬂe bttse
| Thus the basxc problem m phtlosophy for teachers would seem. to be how 10 set

' 'and achteve such standards and such a knowledoe base Indeed, there has been muc,h @

A

written in the ph1losophy of educatton Wthh supports such a pI'O_]CCI 1f not expllutly, thul
1mp11c1t1y by insisting nghtly or wrongly, on the sui genem nature of educatlén and

provftdmg a narrow deﬁnttlon of what is educattonal as opposed to slmply tnstructtve or  —
— Y . . . ’

developmental v

L Some of the problems with such an approach are revealed when a caref ul and

L

| ' |
'crmcal study of the mstltuttons of professlonahsm is undertaken and the nature of these

.\.

mstttutlons 1s v1ewed not as unproblemauc but wtth an eye toWard how they have affgcted

«and do afféct our socml olmcal econorﬁx and -- otentmll -- our ethtcal and edue tuonal "I"As
p Q\ P )’ o

; s
.4;' coricems. In the ﬁrst chapter of thts thesxs thts 15 what l dttempt to do Usmg a struc,tuml

v



'analygs draWn from tl:; socmlogxcal study of professxons I bneﬂy examxne the htstory of e

L professxonahsm espec1ally as it applles to teachmg and ‘whith have come to be seen as the |

lnstltuttons of educauon Some of the xmphcauons of the structure of teachmg as an

. occupatlon for the practtce of educatlon are-noted. Of pamcular consequence 1n thls regard

is the notton of mdxvxdual educauon or at least schoolmg, as part of a SGClahzm process !

~ and as a socxal good That'i is, it is seen to be of beneﬁt to soc1ety as‘a whole to provrde ’
-educanon/schoolmg 10 as many individualsas p0551ble The 1’1<’ht of 1ndw1duals to thls
servtce 1s, to say the least someahat ambwuous It often seems more of a "duty imposed' |

’ by law upon ‘¢hildren and- their parents There are many complex reasons for thlS but one o S

. }of them is the leg1t1mat1ng factor compulsory schoolm prov1des for the structural |

: mequahttes of condmon which a system of profess1onal pnv1leoe ;namtains

The development of profes51ons and notions of professmnahsm in conJuncuon w1th

.the mstltutlonahzatton of the process of "educatlon in modern forms has 1mphcat10ns for

- the phtlosophlc d1scuss1on of teachm gasan act1v1ty and asa professron Chapter two

presents crmques of such d1scussmns of teachm as an act1v1ty andas a professmn ’whxch
. 1gnore or mtmmxze the socrolomcal 1mplxcauons of teachmo as a’ professmnahzed
occupauont The moral 1mphcat10ns of structural arran 0ements made in seekm g
professxonal status are ot ameliorated by codes of ethlcs or "standards of professxonal
"‘conduct wh1ch often serve,,lntentmnally or otherw1se to malntam occupatlonal
homogenetty, monopoly of pracnce and professmnal pnv1leae rather than any specxahz,ed
moral standards or consxderatton?gg By treatlng the professionalized organlzatlon of
- ,teachm gasa more~or-1ess neutral vehtcle for the eonveyince of schoolmg or educanon #‘..L
. | these phllosophers }gnore some of the features of such an orgamzatlon and the soc1al forms \ \
bwhtch accompany and condmon 1t These 1mpose certain actual modifications and

o consequences upon the practtce of teachers whlch may mvahdate subvert or negate these

_1deahzed - 1f myop1c - v1ews of schoolm educauon and teachmo |
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_,‘. ' Chapter three be“lllS worlun“ tow tud a hiore adequ.tte view' of the task of ,‘

-

, professmnal teachers as moral avents It*s recoomzed that suchr a view must tttl\e mto _
account the sortsof social forms and forces Wthh go tow .trd prowdtng an envxronmcnt for - ‘,
human actw%ty -- 1ncludmg those denvgd from the hlstoncal movement of monopoly |
capttal Asis explamed in chapter one, the developmen»‘t of professxonnhzed fomts of 4
occupauonal control is one of those forms but not the only c;ne others are constdertd in

subsequent chapters *

s In the third chapter the worl\lof Chrxstopher Lasch, a noted htstortan tmd socml

o cnt1c is exarnmed because one of his mam concerns is the development of the ‘historical

T ~

relattonshrp between 5001al fomts and the gene51s of non- moral behav1or in 1nd1v1duals and

populauons in modem somety Lasch 1dent1ﬁes and artlculates the problem of 1mmoml

amoral and unethlcal behavro‘r as it exlsts ina soc1ety in Whl(,h material well bein gis’
appa'fently readily avallable and relatrve]y w1de-spread ThlS obvxously has m‘l‘pltc.tttons for’ )
thesystjms of schoolmg and teachm0 as-one of the marks of modern soc1ety is the nearly
umversal access to educauonal opportumty Lasch s analysm ;xammes the meamng ttnd

fa1lure of this ' opportumty for enoendenng moral behavxor ' e
. \

Also studled for their msxghts into therelaqpnshtp between socml forms and non-

»

“~.

rnoral behawor are certain femrmst scholars psychologlst Carol Gilli gan souologlst\

"

Mary O Bnen and phllosopher of educahon Jane Roland Martm On the surface the basts

iy

of thelr crmque of soc1ety and the effect of itsstructural arran gements is quxte s1mple

soc1ety isa sex1st oraamzatton Wthh has a systemtc bias against women 1n the dtstnbmton L
'of power and the consequent and subsequent phenomena-whtch attend'such a dtstrtbutton R
Thus itis not surpnsmg that non: moral behavaor should extst m what is basmally a non- - l
moral soc1a1 structure The analysxs of Spec1ﬁc factors mrsouety and’ how they affec,t the :

people who constitute moffered by these three women is, however complex and subtle and

‘shares at least two perceptlons w1th Lasch

4
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The ﬁrst perceptior‘t is that the relationship between individuals and their sOcial.

environment may be concetved as one of mutual causation. or remprocal effect =-'in other
words asa dtalecucal relattonshtp lt is: 1mportant 10 note that none of the above see this .
dtalccttc asa mechantsttc determmtstlc one; where socml forms completely condmon B
hum‘tn thought anid expertence whtle being, themselves Iaroely 1mperv10us to the

consuous mttehmtmons of human 1ndtv1dual-s ort,groups Lasch explicitly demonstrates hlS

oppostuon to such a behaviorist posmon which has such a morally futile view of humap

.

w

N L ' , o e
=Y o

. Another 1mportant 1mp11cauon thlS perceptton of soc1al/human relattonsh1ps is -

oapttbtltty 1

' that it re.tltzes the i 1mportance of htstory as an onﬂomg process whlch may be seen as the

4

record of human interaction with vanous types of Human erivironment: What this 1mp11es

N

is that attempts to dtsttll sAmethtng essenttally human from one: 1§_,la,ted perhaps hlahly

controlled moment may be doomed to fatlure unless they are v1ewed in ‘the context of the
&
process of htstory Changm g Ctrcumstances may chanv_"the given response toa parttcular

B condmon U - : v

y

The other perceptton Lasch and the feminist theonsts egamqu here share is’ a
notton of how a concept of ahenauon is tied to ev1dence of non-moral behav1or The

| ttppro:tch to’ tthenatton its genesis, and effects is shghtly dtffer;nt in each case Lasch 1nb
generaL concentrates on the psycholomcal aspects and « consequences for 1ndtv1duals and
the pOpulauon at larﬂe Whtle Gilligan, O’ Brten and Martm concentrate on the broader
1ssues concerning prtma.nly a certam class of people - women These dtfferent emphases
however result in htvhly complementary conclusxons about the relatlonshrp of soc1al forms

and the development of humans as moral aoents Parttcularly/of moment in this reoard are

the tnswhts denved from LaSch and thltgan about the process of the development of the

= abxltty to apprecmte value and meamng and the- parallel aevelopment, of a sense of self

~ The fourth and final chapter attempts to.draw- out the consequences of this v1ew of

S
the relattonshtp of ahen.mon 10 moral behavror in more spectﬁc terms for prpfessmnal

[T

1



teachers The teacher s task '1““8 moml agentis castnot in the conventional te rmsof
: md1v1dual nohts and obhoanons butin tt_nn\ of the creation of \ou.tl forms which .\llow
the development of fac111t1es for moral conscmusness Thc notion of bet m" Tk tune tis
here 1mphc1t1y contrasted wnh bemo reactwe ! That 18, te.\cher»as a group concerned
-with thelrstudents and t,he p0551b11mes for thelr studehts‘ future, 'must not only react with
'efforts to amehorate the undesxrable ahenannﬂ effects of soudl forms upon their smdt nts; -
they must also act to produce and maintain \ocml formx 1nc1udmﬂ their own org.mu.mtm\
which will ehhance thelr students chances of ltvmg ma mor.tlly conson.tm soutty
Inmally thls may seem a Ionv way from what are seen {0 be the nonml
con&derauons for moral aoency And my mststence on conslderm" te.tchmg_, as a.
pr.ofesstonally organized acttvu_y may also seem arbltrary._ But,a cnttcal _apprccut'tlon Of'
‘ te_aching ahd‘learnir; g as socially constituted activities rather thahsimplyg_ts some inte'll"cctu;tl
- processes whiCh take"place in isolation has the‘cons"equence that much of their ncccssarily
: moral aspect must itself be socmlly (polmcally, and economtcally) consututed These
aspects must also be addressed in. formulatrnn an adequate view of. what it ou"ht to mean to
be a professronal teacher Thts I have tned to do in what follov&s If thi$ view is aLt odds
2 .
with the conventlonal conmdeta@s of the moral task of teachers it perhdps hl{,h]l},hls the 7

i need for chanoe -- both in the actual sltuatxon of teachers And thelr students and in our’

commo"nly accepted ideas about teachmg as a moral actmty
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. CHAPTER ONE
THE CONCEPT OF "PROFESSION" AND lTS APPLICA’l ION TO TEACHING..

)
\r«

o o

My thesxs is entltled The PrOfessional Teacher as 'Morn'l' Aven't and to hc%in my'.
: study of the relanonshlp between these two roles 1f 1ndeed they are two roles I would like
to start in thts clTpter by examining and establlshmw what is me.mt by professton and -
irelated terms such as, professlonal" and ' orofessronaltsm Then I wrll dClllOllSll’.\lL how
* the meamngs of these terms mwht apply to the occupauon and pmc.uce of lt..l(,hlng
| Professmn and 1tsvanous related forms are words Wthh secm upon reﬂccuon‘_
: to have a number of different usages meamngs and connotauons For exrtmplc, a

professron may be any relanvely hr gh -status JOb A professronttl may refer o somet

who gets pa1d for domg somethmg,others mlght do for recreation. or out of. necesslty ‘l" s
we have professronal hockey players professlonal gunﬁghters and 'the world' S oldcst

PTOfCSSlon B (3 may also refer 10 an expected or achreved level of competence in. o
.. .

performmg a _]Ob or service -- so someone may doa very professlonal _]Ob in bur]dm g her

>
“own patlo‘. Qr we may conﬂate so_me or all of these notions of professron. 'We exﬁ;ct,

' "p'rOfessional hockey players to demonstrate a hi gher level of 'Competenc‘e and d

than those who sxmply pursue it for recreauonal purposes Many professronal cntcrmmcrs

besrdes d15p1aymg more competence may also be hi ghly remunerated for thur scrvxccs

Low

: thus gammg a eertam high level of status.and presuge

- But th;;:re are other more prec1se meanin gs for these terms assocmted with the |
hterature of soc1010gy, which may be of more crmcal use in 1nvest1gatmg, the moral .md
eth1cal drmensrons of any glven professwn " Itis, at umes, 1mponant to make these
drstmctlons In meantng because the termi professron and its assouatcd forms are of ten

used in confusmg ways to legmmlz_e‘or delegitimize occupationa]_activities by various

' X A . .

W ‘ : : "

< o '. o _.7.



- from thetr chents

' groups Whtle the c]arms of an occupatronal group toa monopoly on the use of esoteric,

' but necessary or lmportant "professional” kncywledge such as 1n medicine, Justlﬁes hl"h
-levels of remuneratlon the professlonal ethrc Of serv1ce is used to v1t1ate attempts by

other occupatronal groups such as purses or teachers to achleve greater remuneratron or.

autonomy by wrthholdmg the product of thetr professronal labour from their employers and

ASocrologlcal Approach .- : ' “

R a

From the perspecttve of socxologrcal consrderauons perhaps the most: useful concept

of ‘professmns‘ professronals and professronahsm is based on the notion of o‘ccupatlonal‘

Y

| _ control whrch is developed by Terence J. Johnson in Professrons and Power 1 The '

elegance of J ohnson's concept derives from its srmphclty 1n bem g able to classrfy and

mclude most occupatrons which have a sertous cla1m to professronahsm Johnson

hrmself pornts out problems w1th ‘trait’ approaches toa deﬁmtJon Essennally these are .
| attempts to distill a smgular lrst of professronal charactensues from those attnbuted to b
voccupattons consrdered by some unspecrﬁed or tautoloorcal method to be professrons 2

' jAs well Johnson deals w1th the funcuonallst .approach, whrch is perhaps more - |
par51monrous in 1ts theoretlcal conceptton but suffers from bem° ah1stoncal\m its’

. .understandmc of the genesrs of professxons and uncnIJcal of the role dlfferences in power

_._:._\

' and mterests have made in the continuing development pf professronal" structures 3‘

«

Fssentrally what Johnson has done i 1sto lﬂ'leﬂy 1dent1fy, not the traits, whrch

2 a
: classrfy certain. occupatron as professmns but rather the forms of ' occupatlonal control"

'polmcal or economrc needs what Johnson descrrbes asa "structure of uncertamty " Thrs o
Structure was mltmlly gent:rated by the htstoncally eﬁtteme dmsrons of labour Wthh
: -mdustrrahzatnon mruated and the corncrdent and subsequent forms of capltallsm it

_ encormged 4 lt 1s 1mportant that rather than bemﬂ seen as occupauons characterlzed by

o
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' ,certam traits Wthh afe 1nherent in their nature, professlons are htstoncally speuﬁc forms of |

controllmg an occupatlon which would act in an area of "social tenston " As Harry

- ‘Braverman 1nd1cates m Iaﬂbor and Mononolv Camn] the manaoement of these "strncturc

B of uncertamty," th. e filling of these 'needs," is hlstoncally a crrcular acttvnty of ever

" 1ncreasm<Jr crrcumference ThlS proc% was 1mt1ated by the dtvmon of labour resulnng
:from 1ndusmal forms of productlon which eroded W1de ran ging personal or commumty
competencres and replaced them with specraltzed 1nd1v1dualxzed professmnal expemse 3

-In-his study of the forms of professronalrsm Johnson 1dent1f1es three ‘main types

charactenzed pnmanly bythe.‘power r_ela_nbns Wthh have developed hlstortcally between V, g

s the oroducers of the 'professiohal‘service and those IWho'con-sumethalt service or are Il{.)t'?",

chents of that serv1ce

4

The first type of. professxonal control is that typlcally thou ght to be exempltﬁed by

i doctors and lawyers where the producér of the professronal service is pnmdrlly in charge of
vboth deﬁnmc the needs of the consumer ar'td deterrmmng how those needs will be “met.
Typtcally professronal associations exercise.a great deal of autonomy and are farrly

1nfluent1al not only in thelr own deﬁned area of expemse but in the broader social sphere

l

as well. Standards an drscrphne are 1Kt:3mally deﬁned and admmtste.red Usua]ly therets

»-
a great deal of 1nterp etratron 'between ] ractmoners and academxc research and tratmn g in

: the umversmes Pro essmnal producers in thts form, through their assoctatton andgby

} therr soc1ahzauon d ring tralmng, present a homogeneous front to therr clients »- espcually

BN

w1th regard toana parent or actual standard of serv1ce -~ whtle chents tend to be

'.heterogeneous in v1duals Johnson 1denttﬁes this type of occupauonal control as ¢ o]legm]

o
]

and also 7 fers td it as Professtonahsm 6

/

secor type of conrrol which began developmg roughly stmultaneously wnh thc
= ol]eg1a1 form durmg the nmeteenth century is the Qatronage'model Occupanons such as

“ engmeenng, ccountm g, and, more recently, adverusm g exempltfy the chamctertsucs of

'patronage fdrrns of control As Larson 1ndlcates in The Rtse of Professronahsm whcrc
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| she compares the development of medmme and engmeenng dunng the n1neteenth century in

- an Anglo-aAmencan settin g,7 though they share a certaln legmmanon of pracnce ina

" »ranonal/sctennﬁc cognitive base the nature of the sérvices provrded creates srgmﬁcant '

3y dlf'f‘erences m the form of occupatlonal control Whereas lawyers and doctors as mdr.cated
bove are Usually thought to provrde servrces to md1v1duals these other occupanons |
typtcally oftered thetr services, not to 1nd1v1dua]s p_ se but t@capttal Slnce the pnm&ry

‘ concem of occupauons such as engtneenng and accounung is the mampulauon or’ \
regu}atlon of capttal practmoncrs of ‘these occupauons tend ina somety Wthh glves much

precedence to large formatlons of cap1ta1 to be in an opposne posmon wrth regard to the

; professronal cllent relauonshlp to their collemal counterparts Slnce concentranons of -

H

‘appropnate Capttal are usua]ly held by chmparatrvely few chents it is this group whtch tends
to. dlsplay a greater homogenetty rather than the professronal occupattonal vroup Wthh
prov1des them with a service. These practmoners in tum ﬁnd themselves 1n a posmon of
patronag ed where the chent deﬁnes her his or its own needs and the framework within
' whtch these will be met | | |
In such a 51tuatlon the autonomy of the occupauonal group is adversely affected by
3‘ the rclattve lack of cohesmn Members tend to see theu' mterests as betng more clearly
- tdenttﬁed wrth those of thetr chent or employer rather than thelr professmnal occupatlonal
_ The thtrd form of occupanonal control delmeated by Johnson is that w1th1n whrch a
thtrd party often the state or one of its agencres medrates between the producer of the
' servxce and the consumer of the semce In thlS case relatrons are structured so that the
, medlatm g party has a large degree of power authonty, or mﬂuence in decrdm g what the - |
consumer S needs are and how they are to be met by the producer of the professronal

' servxce As mtght be expected the htstortcal developmcnt of this form of occupattonal

control is more recent than the former two. L-arson mdrcates occupati?ian‘s such as social

Dee N
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" work, nursmg, and teachlmY dld not be"m to adopt thetr present tonn unnl the shtft to

.corporate OF monopoly forms of capttal was taking place. well into the twenneth century 9
‘ In thls form of control the * professronal s' autonomy 1s severely constrtm jed in

- contrast to the other forms of occupanonal control however there is genemlly a guamnteed

market for the professmnal service. . -

’

. The servxces rendered by professronttls operatmg under this fonn of OCCuptmonal

: comrol appear to be more 1[1 deﬁned or dxffuse when they are eomp.tred wrth those

~* rendered under the colle«nal or patromve forms In these forms servrces .tre rendered

: __more or—less unamblguously to individuals i in the ﬁrst case and to cttpttal or for the holders o

of capital in the Iatter case. As Johnson notes

It is clear .. th‘at under state mediation there is a diffusion of
the consumer role itself. At times it becomes less 'tpparent

- who the consumer is, and the clear-cut ethical prescriptions -
of p_rofesslonahsm which specify ! 'client” and colleague -

: relatronshrps are no longer enurely apphcable 10

| '.'Indeed the terrn chent may be rrusleadmg in the case of many mﬂmg_d fomrs of .
: professmnal control as: there 1s'no direct ﬁducrary relauonshlp between the person -~

provrdmg the serv1ce and the person pr group of people who are bem g servxeed -- mdeed
.. _ such a ﬁduc1ary relanonshrp may be cons1d d unethrcal The beneﬁts of this form of

professmnal servxce may not'bé drrectly beneﬁcxal or readgy apparent to those wbo

g ‘more
in a drrect way Obv1ously thls is not an uncontenttous pomt of view but the fact that there
is’ a thlrd pany, very often the state, fac1htatmg or medlann g, mdlcates that this pttrty has an,
’ » mterest in seemg that the service is provrded The nature of lhlS 1nterest often determmcs

: _jthe form and extent of the service. As Larson mdlcates many of these occupanons owe

| “'rseen aifthe ob]ects of pracnce The practlce of these oanons may be see pnmanly as

a soclal good or end rather than as somethlng of value to the tndwxdual or 1o (.upltttl B

- thetr existence and/or (medrated) professmnal form of occupanonal control etther dxre(.tly or . .

1nd1rect1y to the growth of "heteronomous bureaucracres and pnmanly the expansxon of
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the bureaucratlc apparatus of the State"“ during the early part of the twenueth century when g

£ 3

capltal fonns transformed from the entrepreneunal to the ' corporate ;nonopoly R

phase 12 ¢ g
-

Bneﬂy, what this meant was that there was a growth of ' priva/te"- corporate

bureaucrauc structures whxle scxenc—e‘and technology were. 1ncorporated w1th1n expgdm«r

corporate formauons Professronals such as researchers eg 1neers screntlsts, and a w1de
vanety of .adnumstrators/manavers had thetr occupations absorbed or createdtm this process
of bureaucratrc expansmn Comc1dent wrth this growth was the growth of 1nfrastructures W
m the publlc sphere Wthh were to a1d the growth of pnvate monopoly caprtal and nutlcate |
-~ the eff's of this growth and cOncentratlon of caprtal Thrs aldtno and mmoatmg was also .
done throu gh bureaucracres of ever—mcreasmg size and complexrty Thus systenis of.
' educatron and pubhc welfare as well as regulatory and research agencxes were developedf',-, o
and expanded Aside from thetr usefulness for mamta.lmng and expandmg the structures
for capltal formatton and accumulauon drrectly, some elements of this mfrasu'ucture also' R
serve to 1deolog1cally legmmate the processes of monopoly caprtahsm as a whole e

Thls leg1t1mauon is muludrmensmnal in form funcuomng usually in several

dtfferent ways, on several d1fferem levels srrnultaneously The nature of how a specrﬁc
professxonal occupattonal structure mtght operate in this way may vary 'from occupauon to
v‘ occupation, and I wrll examme how it operates for teachers in more detarl below In
general however th1s process of legmmauon can be seen in: the growth of what Larson
identifies as the collectwe mobrhty p;OJect" 13 1ncreasmg numbers of occupauonal groups
seek what they se¢ as professxonal" status wrthm therr own parucular bureattcrauc
' structure or Structures as well as socrety at laroe The fact that professronals -- or at least
the members of*some professmns -- have hxgh status, wealth and perhaps power in our
normnally egalttanan socxety is leommated ina mentocraue malnner Smce members ofa

professron must study and riin lono and hard to:master their area of esotenc knowledoe

they must be hxghly reoarded and compensated And even thoucrh there may be hrmted
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access to trammo in the occupanon it would 3 ytn theory -- be open to 'myonc w ho nnnht

-

quahfy So wnhm the nonon of professmn itself emsts the nonon of meqnahtv lt 18

_ '1mportant to note here that the nonon of equal but mentocrancally lnmted actess to thexe

professmns depends upon the emstence ofa system of free publlc schooltng

In soC1olocry the questton of professtonal autonomy is usually phrased in. tcmts of

-

roletanamzauon 14 and is seen asa result of the increase in the 1o ortion of capital tts‘n
"p p P p

factor in the producnon of professronal serv1ces of all ktnds be they colle"ml patronane j ° -

or medrated Developments"such as medicare, lewal zud the centrahzanon of technolontcttl

' medtcal serv1ces in hospttals and the growth of large legal ﬁrms place doctors and lawyers v

“in day to day contact w1th bureaucracies which may erode some of thetr ttutonomy tts

pracunoners and move the professmns in the dtrectton of a medlated form of occupatlot .

~

' control Obvxously these professxons because of their historical development maintain-a
: greater degree of autonomy because many aspects of the coIlegtal form of control were
'estabhshed prlor to the development of any corporate or state bureaucrattc imperative, For..

_example each of. these profess1ons has a large degree of control over the selecnon

educatton and socxahzaﬁon of occupanonal trameegr Professxonal cemﬁcanon is done by

.

E» the professwnal association, And the: pattem of fee for service, rather than a salary is.

‘generallymamtamed . ‘ SR o .*‘

v career

The dan ger for monopoly capltal from an 1deologtcal pomt of v1ew of too

thorough a compromlse of profe351onal power and autonomy through 1ncorporauon w1th1n

~extemally generated bureaucranc structures for colleglal.forms is that tt would serve to-' '
* vitiate the nonon of mentocratlc legmmanons of social, econoimc and polmcal mequaltty -

- Like other careers the occupanonal path to upWard mobtllty would be seen to end in .

employment ina large bureaucrattc structure instead of an autonomous and: self-dtrectcd

T

In more fully medtated professmns such as teachmg, where the structure of S

A

' "occupanonal control was 1mnally e“s"tabhshed w1thm or asa part of a lar?ér group of
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. educauonal bureaucrames - 1ssues of authonty, autonomy, and accountabthty are not

always as clearly perceived.as they have been in the older professmns It is. 1mportant to A

"note that the dxffermg mamfestattons of medxatlon expenenced by the professmnal teacher
.and the professwnal doctor are produced as afesult of their dtffenng hlStOﬂC&l development
‘ and not necessarlly produced by any loglcal 1mperatives in the dlfferences in the1r cognmve

B bases or because of the klnd of services they offer

| ’l’hel\/lediated 'Sglgcturv of Teachln& S
The structure of the medlanon expenenced by profess1onal teachers in the - |
contemporary world15 has some 1mportant consequences for the'nature of the relat1onsh1ps

they enter mto in their occupauonal hves The form of occupauonal control of teachmg

g ,naturally has much to do with the SpCCIﬁC developments in the hlstory of edu'cauonal"

msututlons “The 1dea of mass pubhc 'free," and compulsory educatlon is a child of the

Indusmal Revoluugn As Chrtstopher Lasch among others, 16 1nd1cates, schoolmo from

| Athxs perxod was developed and ﬁnanced exphc1tly as a method of econormc and pOhthal

-socmltzauon The compulsory nature of schoohng, makes itnota nght" of chﬂdren but a

duty I%cumbent upon them as potenual citizens. The free/pubhc nature of th1s schoohno is

P 4

a legmmattng factor as noted prev1ously, in mamtamm ga degree of soc1a1 and matenal

' mequahty It is seen as a method of ensunng, to some extent, the equahty of opportumty)/

]

- _needed ina mentocrauc legltlmauon of such actual mequa.llty of condmon And thus as >

‘ noted above the malntenance of such a system becomes necessary for mamtammo the Aol

1deology of professronahsm as well as monopoly capltal itself.”

\Smce schoohng was seen, pnmanly, as a pubhc good it developed and

: contmues to develop, asa mass bureaucracy Thts isin contrast to medtcal pracuce Wthh
' vunul recently, was thought of pnmanly asa good rendered on an 1nd1v1dual basxs andits, . -
_ mstttuttonal arrannements, or-lack thereof reflected thls Thus teachers practlce ina

. classroom’ wtth more than one student usually, and the course of study is externally

L
N ta BN
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’ presmbed and lenwthy, almost always —-in the modern- settmo -- mvolvrm m.tnv te.tcher\
-each wrth her own specralty, in the normal prot*ramme of schoolmn Doctors uxu.tlly

. minister to‘one patlent at a time and doso only as theneeds of the ptment - as tdentxﬁcd L

| primarily according to the stand‘ard’s.‘generated within the medical profession itself - . E
1ndrcate

N The introduction of prot’éssronahzed" experts mto a growmg burettucr.tcy allows.
" that stmcture.to expand and dlversrfy its. area of control. The use of professroml dtscrctton |
_ and expertrse allows for the control of areas of uncertamty and 1rre<vulttnty w1thm a
 bureaucratic framework Such areas 1nclude servrces to humans orin areas. where there has
developed no high. de“ree of technoloorcal predtctabthty 17 This helps to explam how as
the imperatives of monopoly capital and its coincident adoption of. technolo ay have'

expanded o} has the socral 1mperat1ve for schoollm7 and thus the physrcal economrc ttnd
. . K
polmcal structures of educauon ‘

: 4
| As the course of studres for the average student became more len gthy and as the

number of students 1ncreased partrcularly after World War H, the mostly latent structurcs :

12

) of occupattonal control became relﬁed for teachers The growmg sophrstrcatron of the

-

cogmtlve base and a compeunon of educanonal theones and pracuces had combrned wrth
the trend at de century to prov1de teachers wrth a level of dlscretronary control of therr
vown occupatton and within the school But the actual power wielded by. the tcacher the

amount of autonomy exerc1sed and the accountabthty of teachers_are all, perhaps -

: paradox1cally, c1rcumscr1bed by the way in which formal mstttutrons, admmrstcr educauon
_ and medtate occupattonal control. | e .b S RS o .'f
| In Alberta for example the provrncral govemment through the departmcnt of -
educatron dtrectly controls cumculum content and the certrﬁcatton of schools and tcachcrs
It 1nd1rectly controls échools at the local level through its bud getary support of local

adrmmstratrons from the general provmcral tax revenues The provmcral universities arc _

-

responsrble for educattonal research and teacher trarmng ' Albena '_I‘eachers



Assoctattdl controls professtonal standards collegtal relattons -and may dlscrplme

"members in elthcr area as well as act asa bargalmng agent forits members w1th the local .

school board over issues of employment It may also lobby various levels of govemment
in-areas af fecung teachmg, educatlon —andschmltng The admrmstrauon of the schools as

physxcal entmes and the dtrect employment of teachers p__ rse 1s done by IOCal

admtmstrauons Wthh may be formally separated from other forms of local mumctpal

. govemment These local school dlS[I'lCtS are govemed by school ‘boards wh1ch are
generally elected from the populauon at large 18 Revenue for these drsmcts comes from

r
: locally levied property taxes and from grants a&d dtsbursements as menuoned above from

- the provmcxal govemment

>

It becomes obvious that the classroom teacher must respond to and account for

S

| many 1nfluences in the course of her occupanonal act1v1t:1es Teachers mus: quahfy ata’
o _

' the socraltzmg 1mpact of professronal trammg for teachers

s\‘

_ umverslty for the provmcmlly tssued teachmg certlﬁcate Unhke the law or medlcme

- where the proto~professronal"s frrst heavy dose of formal occupauonal socmhzauon comes

throu gh the monopoltzatton of the course of stttdtes by people in the professxonal faculty

: who are themselves practtsmg or closely ahgned w1th the g1ven pract1ce in teacher . '
'educatton thlS is generally not true Instructors in the facultles of Educauon ‘may not be or
ever have been professronal teachers and thus may not be members of the profess1ona1

association. Further with few excepuons teachers are supposed to be expert generahsts in

thetr subject area, all must take courses out51de the professional faculty These factors

?

along with the lack of quotas Wthh could foster a sense of elite sohdartty, tend to dlffuse '

v

Though the provmcml govemment has the authonty to grant.and rescind -

: ceruﬁcatton it accepts the. recommendauon of the universities as teacher ualmnc

tnstttuttons In rescmd1n<7 1t may act on the recommendatton of many groups such as the

professxonal cemftcates it does s0. in cucumstances Wthh medlate 1ts power In orantmg '



employmg school dtstnct the publtc or the A T A..In any suéh case 1t 1s?1wully bound to

'follow the dlrectton of aquasx-Judtctal Board.of Reference | o o ""_\‘j,

The most common dtrect mamfestatron of. the provmcnal ﬂovemment s .tuthomy tor\

the classroom teacher is the control it has over the curriculum, which presc nbcs wh.tt to \‘
teach and - to a great extent -- Wthh matenals to teach it w1th ‘Teachers and. loc.xl school
boards are requ1red by law. to follow this cumculum and the provincial government fr rom .
time to ttme may evaluate students teachers and school boards by requtrmg students in-
certam grades 1o wnte standard12ed exammattons In IhlS system the provmcnl SR " o

°

, oovernment throuvh 1ts department of educatton decxdes what is educattonal" and toa.
large degree the'matenals:wtth Wthh and method by. whichrit wrll be taugh’t. 'Though there |
© may be' some debree of ' 1nput" and 'feedback" from professmnal tegchers in. the
| ‘classroom cumculum de01510ns are formed and 1mplemented by other professtonal
_ experts These exgerts toa larwe degree are 1solated from membershtp in the tcttchmg,
' ,.professmn by their placement in the dep'trtmental bureaucracy and. are responstble
pnmanly to their polmcal masters These pohttcxans n tum are mﬂuenced by many factors
' or 1nterests“such as busmess, 1ndustry, ora percetved need on the pdrt of the electorttte or
"

: some mgmﬁcant portton of the electorate for an educatlonal fix" for some socml

econormc or other problem area. Reaardless of the spec1ﬁc mechamsm by its nttture the

o state S concerns are w1th whatever is 1nterpreted as the collecttve 1nterest of soctety, as

opposed to what may be seen as the mterests of the student or the teacher and this
. tonentanon mev1tably 1S dtsplayed in th'e currlculum L. .

The aut@\nomy of the local admtmstranon which is charged thh the speuﬁc
estabhshment and day to day operanon of the schools mcludm g the dJI'CCt cmployment of
teachers is, 1tself hlghly medlated These orgamzauons are created by. provmcral legrslauon
and tend to depend especwlly in: the case of smaller locaJLues and poorcr loealmes upon
provincial fundmg and expemse However school dtstncts may make somc cumcular

decxsrons in areas Wthh the prov1nc1al oovemment has decided nelther to prcscnbc nor [

X
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. proscribe. Since .she.ﬁi's empl'o.yed by the local administration ' this is the' bureaucracythe o

| ,teacher finds herself most dtrect]y a part of Many of the: day to day aspects such as -

:'phySl(,dl envtronment supply procedures student dlscxplme spec1ﬁc rates of pay, career -

s

: advancement 1nterpersonal relattons and professronal accountabtltty are 1n1t1ally - at least

= handled at this level The local’ aomlmstratron demdes where a teacher will be placed and
f‘

' 'condmons thhm Jthat ad-mtmstration may determme how fara teacher may advance within

_that sc,hool system

Through the teachers assocrauon locals teachers neaouate w1th local dtsmcts over

v

| pay. and questtons of condmons of employment and work Often 1t 1s in th1s area where. the

' '»muludtmenstonal/ambtvalent ‘nature of teachers roles be me apparent where the

o responstbtllty to provrde a Service comes mto confhct w1th the 1nterests of the oroamzatton 1

- of te.tchers ]m orgamzanon And th1s hwhllghts one aspect of the’ medlated nature of thlS ‘

0 upatron as employees of an orgamzatron such as the state, or in Alberta S case the state

_ medtated and represented by the local school drstrtct when teachers throuc'h theu‘ 2

orgamzauon wxsh to w1thdraw servrces from the1r employer -- over a matter of prmc1ple or

Y

'for more mundane remuneratwe reasons :- they also wrthdraw serVICes from those they \ "

have a professlonal oblwatlon to, and are- patd to, serwcer-- the1r students

o The other forms of oc0upat10nal control adumbrated by:. Johnson and mentloned
above’ are not faced wrth th1s pamcular snuatton in therr prov151on of servrces at least in ‘.
their " purer forms U for reasons which are based on the nature of power relatlons

= between. the professronal and the consumer of hls/her service and the fact that serv1ces are

usually rendered -on a fee- for-serv1ce basxs rather than as a salary Wthh is usually the case ;

g for teachers and other medlated fomts of occupanonal control
‘ This 1ss.ue demonstrates the: amblvalence which emstm(y structures create for the

' classroom teacher On the .one hand 1t ensures a cenaln leVel of econorruc secunty for the
teacher by provtdtnﬂ employment and a ouar'mteed market throu cyh the provrston of

- schools and compulsory schoolmv laws “On the other hand by prescrtbtno cumculum
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' ‘and other aspects of the’ way pubhc\educauon is. pl r‘ttsed the gov cmtm nt.tl m\utuuonx .tnd
L]

tollcgml

- . universities depnve teachers m the same moment from the kmd of LOI][I‘Ol \\'lll(.l\
professmnall‘ém asa form of occupauonal control, has U’ddlUOntllly e\tru\ed over the.

N provmon of services and' he nature of practtce in occupttttons typified by this form such’

as med1c1ne andlaw. . " .o e T T

9

The bureaucraCIes establtshed in vttnous educattonal mstttuuons Ctlll\t, te:tthtrs 18

- leave the pracuce of their profe551on in the ctrcumscrtbed area of thc tl.mroom if thcy

~

" wish to advance thetr careers as admtmstrators researchqs acadutucs Or TCSOUTCe
ersonnel ’9 The »osition of s¢hools at the end’ of these bureaucratic structurcs is a fattor _
" of the teachers‘ "front lme position. reﬂardmtY the people they are servxcmg, the students

The mass nature of pubhc schooling has also ensured that even thounh educatlon is
concezved ofasa servxce there 1s a hwh deﬂree ofland .md capttal in the mix of its factors

of productlon -- again legmrmzmo the development of bureaucrauc structurcs to.exercise a

control functlon. :

L -

At the bottom of this elaborate creauon 1s the fact that some notton of educauon is
‘n’nportant to the modem state and as Braverman and Lasch suggest thts notion of cducauon -
‘contams a large element of somallzatlon to'the polmcal and economtc "norms” or tdeals of
‘the modern corporate state 21 The form of educanonal institutions devclopcd wnhm the
- modern state 10 serve thls functlon replaced or attempted to réplace, older forms of
'mstltutton -- mcludtno the famtly, apprenttceshlps and the church in perfomttn g thc same.

or similar functtons -~.as the dtv151on oflabour created mtually durlh;, ‘the Industrml
Revoluuon in turn created what Johnson has tetmed stru(.tures of uncenamty " Thc
- attempt at amehoratmg the tensxon thus created resulted in produccrs of dtscrcte ;,oods and

semces in the 1ndustnal/cap1taltst soc1ety becommg tndtscrtmmate consumers of the'g goods

: and services that society could produce
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‘Because of the scientific/rationallst cognitive bases of lawyérs, doctors, engineers, .«

and accountants and the -fact that these occupations oriented and produced thcur servicesin

ways whtch were complementary to the modern capttal/mdusmal onented state these
ﬂ

» professxons were: allowed 1mttally at least, to develop forms. of occupatlonal control w1th

ltttle 1nterference from the state However the eventual breakdown of mstttuttons Wthh

-had tradttronally generated soc1al control and cohesxon requ1red state 1ntervent10n to’

Y -

'produce new 1nst1tunons and the people who would be members of them Tl"llS - |

- 1nterventton has conttnued both to-ensure the econornlc surv1val of these 1nst1tutlons such

as schools and to ensure that ‘the funcnons of socxaltzatton are matntamed It is 1mportant :

1o note, that publtc schools as we know them exist hrstortcally mamly because of thetr

. - socializing functton

“Thus. the modem teacher ina publ1c school finds that the 1nterests of her. students -

as 1nd1v1duals as scholars, educanonally = are often rnedtated by, or 1nterpreted from the

pornt of view of becomtng part of a lar"er eco}ynormc/polmcal structure The teacher for

ke

l-better or worse, fmds herself propagandizing’ for the status quo, or at least some 51gn1ﬁcant

P

_ part of the status guo Or from another perspectlve a.certain bureaucranc 1mperat1ve 1S

asserted educauon is seen in terms of passmg from one grade to tlae next, completmg

some form, or getting a certain certlﬁcate What is done or learned in. ach1ev1ng th1s is seen -

_ as instrumental and pf no value in 1tself or for any hlgher purpose

<

The teacher may: be seen as the 1nterpreter of soc1ety and ltS herttaoe or as 1ts representanv‘e
(
to the stidents, or occastonally a_s their advocate to the powers-that—be. From these loci

ntany consequences may follow. What should a teacher’be? Should she reject the role of

“socializer to conce:;r;t/on softe htgher educattonal purpose" Should the teacher act-
f

within'the realm o ational i mstttunons and beyond as an advocate of her students

N

: tnterests" vaen the socxal/mass construcuon of formal 1nst1tuttons of educanon in this

,century how should teachers reconcxle the ' medrum of the school with, 1mportant ‘

educ'tuonal messa“es"" Many of these and other substannal quesnons about the pracnce
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and profession of teaching seem to revolve around how we interpret the hm’dcm setting for
cducanon or at least schoolma In the next chapter 1 will dlscu@whv itis 1mpon.mt 10

takc account of the mﬂuence‘ of this settmo when dmcu%%mg these .md othu normative -

questions about teaching.
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14 Charles Derber, "The Proletanamzatlon of the Professional: A Review Essay"
In Professionals as Workers: Mental Labor in A ‘vanced,Caprtalrsm ed Charles Derber -
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15. Unless otherwise noted spemﬁc examples w111 be drawn from and refer to
Alberta. For my purposes here, the structure of formal ingtitutions for public education i in
Alberta is similar enough to-that in the rest of Canada and other industrialized nations to
illustrate a specific case of the details of mediation of the profession. Though the details of .
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“17. Larson Rxse, pp- 197 198
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18. The excepuons to thls general rule are counues where the school board and '
county council are identical, and in the case of remote or widely dispursed sch divisions
Wthh may be set-up and partially or wholly under provincial govemment admlmqtranon

19. In Canada recently we have seen the medical professmn somewhat medxated by '
the introduction of medicare schemes. ‘As a result there have been some instances of
collective action to withhold services by doctors when they disagree mth the policies .md
. pracnces of the govemments which administer these schemes.

- 20. Such as employees of the Depanment of Educauon or of a large %hool dlsmct
— who may prov1de cumcular or in-service training or advice to pracncmg teachers.

21. See Braverman Mononoly pp. 287-288, and Laqch Narcnsmm p. 1?6
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CHAPTER TWO

¢

TREA’I‘MENTS OF PROFES SIONALISM AND TEACHING IN THE PHILOSOPHY :
- OF EDUCATION 3
"I'he.“;')‘urpose of the preceding"chapter was to ou"tlirie &desmpuon of teachm<I as a
.mcdiated profcssmnalized fonn of occupanonal control in our post mdusmal" or
monopoly capttal" socxety The spec1fic form of these occupational activities thhin
educatlonal mstitutions is lmportant to note in our socrety, but I thmk an arﬂument may also.
: be made that Withm any 5001ety ‘which has fomializ_ed a largely sui g@gﬂg set of . o
educational‘inStitutions, that, the very existence of these institutions implies that theyCarry
" out SOme social function.'Which to alesser or greater*e)rtentjmay be seen as. ""socialization"_ .' .

-and will -mediate li'rnit or legitimize any implicit or ex’plicitpsycholooical .

o phenomenological "educanonal or other purposc the 1nst1tut10n may be said to serve

So when it is noted by analysts1 of the teacher—learner/pupil relationship that it isa

"socml relattonship -~ & "social acnvny -t s 1mportant to keep in miind itis socral not only .

‘ ’because it takes place between two or more people, but also because the- tnstltutional

envxronm\ent within Wthh it ex1sts was sanctioned and estabhshed by soc1ety as part of the }

social organizatton at-large The structure of laws; regulations rules mores, and normis

crcated for these%urposes has effects on the pedaoocic relationship and should not be

, dlsregarded or regarded as simply a neutral field in which thls relationshlp exists.

" In order to. rationally discuss teachmg&)n actmty subject to some form of -

occupational control, status, traimng, or other 1mperat1ves we must take care in descrylncy

‘the 1mportant or sahent factors whtch wrll obtam to’ affect our argument Further to
advance normativc statemcnts ona given situation wevmust be sure our understandm g and -

, description of the srtuatxon mcludes all the details Wthh may affect the potentlal

’ achlevement of the normauve prescnptton In dlSCLlSSmg teachma many phtlosophers of .

| educauon seem to be guilty of what may be called the "Dumbo Fallacy," that is they

24



dlsmlss or fa11 to reaard what the mass of the elephant means for what 1t .tctually g_g__ do

'whlle they’ note that - with fts big ﬂoppy ears -- it ought to ﬂy 1 T : )
This fallacy presents 1tse1f on two 1ntemelated fronts in consxderatton«. of te'tc hm g as.

-a profes51onahzed occupauonal actmty One isin consnder:ltxon of teachers asa -

’professmnal group The second, to Wthh much gre'tter attention has been p.ud in the

' phllosophy of educatton is to the con51derat10n of what actwmes qan be. ldentlhtd as

teachmg

| Teaching as an Occupation e
“*" 4 John Wilson * |
Remarkably little has been wntten ina phllosophlcal way about the ' professlon.tl”
aspects of teachers and teachmg However in, hls amcle, The Teachmg Professton a case
of selff-muulatlon John Wilson attempts to make some normatlve prescrtptlons which -

. Tads,
would, " put teachers in the posmmn of 1 respect, authonty and honour they descrv-e 2

W©w, .
- T

. Esscnnally Wllson sees, certam prevalﬁng aturudes behefs and tdeologles w1th1n (the
teachmg) pl‘ofessxon 'to be at odds w1th ach1ev1ng the obvious, to h1m goals of tcachers -
and ‘educators - " of bemg‘ seen and treated as members of a genuine professxon, as |
expertvsv in. their own ri ght on the (-.parti'al) anal‘o; of doctors, lawyers engmeers and
others "3 Wilson's idea and 1deal of professnonahsm here seems exphcttly dr.twn from

, mappropnate historical models from whtch the most salient feature Wthh cmer;,cs for =

: thson in h1s simplistic adumbrauon of professmnal charactertstlcs is the fact that |

‘ professxonals must, in order to be recogmzed as professlonals be able o claim some
standard of experuse ina paru\cular field of human serv1ce |

Wllson then goes on to note that in the fields of health cng,mcermg,, and busmcss

| -management sui generis but externally venﬁable standards may be set quxte .

unco‘ntrover51ally But in teachmg and educatton there are no, "... very obvxous built-in"_

L 4

sta‘nda,rd_s}of merit or excellence.’f‘.1 At this point rather than ask how the fact that such

' N L . . . . % .




standards do not so obvrously obtam in thts field ﬂugm r_nake teach

L

'dtfferent from doctonng and me'dxcihe thson‘ assens that igt‘splte A
formulatmg any such standards teachers should make some Up '
II_L make thetr occwpauon hke med.tcme engmeenng, or bu§i:_“
presumably worthy of the respect and s‘tatus thesgemoy, Lo _‘

erson recogmzes thé medtauon of the state in educataon and sees 1t as unde ,
.. ‘. ’ v c.. d
the teachm g professron s autonomy He bemoaas tbe”'po{gh&al and 1deolog1ca1 pres_

";torespond Rather than /re’odﬁn R
! ‘.‘* o 'Jy. S 3
that these condmons mtght mark some crucr.al struc' b dgvalue drfferenthg betWeen

(% _‘“' ot o ,. :

. educatlon and the other professrons he chooses to allude to ﬂspn seems to be saymg ‘that
with a llttle ear stretchmg and nose pulhng we can turn this hippo of an occupauon intoan

’

~which schools are subject to and to Wthh teach’ers'; :

' elephant and get it alrbome yet'

What is thson S prescrrptlon for oettmg teachers soarmg in the upper soctal strata
‘.F :
g Wlth the: other professronal pachyderms'7 thch set of standards w1ll make teachers -

autonomous, free from "ideology" andstate._‘_medlatron'.l He calls for a return,to the_ '
standards of the "upper"-middle'class or upwardly-mobile'middle vclass_."; These values are

+

represented by the "... older umversmes, the so 1,d1sant publicschools the grammar-

schools "and mcorporated a certain v1ew of culture morahty and the educated person,,

in terms of 1ntellectual1ty and hxgh culture "6 It would seem that instead of gammg

= -tautonomy. by cleavm g1o the i 1nterests of thlS class teachers wo@d be replacmg thetr |

. medtated if potenttally margmal status with recard toa state that is at least norrnnally
democrat1c with pat:ronaﬂe by a SOGlO economic mmonty Now it is true that such a
prescnptron could very well do much toward makmg teachers as an occupauonal group, |

- very srmrlar to professrons such as engmeers and busrness managers whose skllls and

B standards dtrectly serve the mterests of only a very few. Wilson makes very clear hrs

- dtsapproval of ! egahtanan"7 educauonal v1ews and surely hlS emphasrs and supulatrve

1nference that only one class may have a tmly "educanonal" set of standards would do



much to vitiate at- least on€ standard that most teachers in-the ' mtuntttmtd" or pubhcly
supported schools would aﬂree on: the necessrty for wrdespre'td educ.xtronal opportumtv in
a democratic socrety Indeed thatis an cxpmcu ranomle for havmg mamtamed" scho@ls
It is-easy to:agree with erson that attempttm7 1o achteve thts goal ina socrcty wluch |
1at-tempts a dcgreeof substantlal democracy along with any sort of’pluraltsm will run mto
problems of contradtctory values, but his atavistic and smﬁphstrc@ solutron seems to be
throwing the baby out with the bath water. He would have teachers disc ttrd an 1mport.mt
value in order to adopt some standards Wthh may be. of dubtous worth for an
«&apparently even more dublous ca'use -- social advancement of the professron
The "educatlonal" values of the "upper-middle class Wthh thson admtrcs .trbnot
held by [hlS class 51mply by comcrdence and rejected by other classes ttrbttr.tn]y These

N

_ .values are a product of and adjunct to, the maintenance of substantrve dtfferen(:es m power

~

- and matenal culture within the class structure. Wilson' S dlsdam for trymg to chunge those
dtfferences through the educatlonal system is clear throu ghout thls essd,y Hts
mtsunderstandmg of the socrologrcal concept of professxon leads htm to mtsconstrue (as
perhaps those he rails against have also mlsconstmed) the effectlve role tﬁe occupanon of

- teachmg may take i m modem society.s |

If as he indicates at the begrnmng of his~ essay, teachers deserve prcstt ge and ‘

' status, let it be because they try to maintain an ethical, if 1deoloz,1cal standard of - :

: egahtartamsm and not because they toady 1o, some prtvrleged class That teachers do not |
enJoy th1s presttge and status perhaps 1nd1cates somethrng about:the ' democrauc nature of

. socrety and the real posmbﬂmes of schoolmg or educatlon in rectlfytng that snuanon
*A”ttemp;s to reahze equallty of opportumty" are frustrated by the ver&"?eal 1nequalmcs in

‘ materxal condmon The meritocratic: legmmanon of 1nequahty, upon whreh

professronahsm is based IS seen as a sham as the efforts of tedchers to chang,e the-

fon'unes of their lower-class students come to naught. thson . cymcal response to thts is

S



: ) 8: :
- 0 decry the monvatm g force -a desne;for equahty -- and revert to an- older End le‘SS moral
' JAL!.L. gg_ o where 1nequalmes were preserved without a qualm. ®
: 5b) Glenn Langford |
Glenn Lan gford s adumbratron of the substance of profess1ons and their
o chdractenstlcs in Tedchmg as a Professlon is lengthler and more thoughtful and more - |
l. complex than Wilson's. There is muchto recommend in his insights into the social aspects ‘
of professional- ztctivities, especially teachln? Thongh the depiction of professional
functions, msunmons and actwmes is more detalled than that i m Wilson's brief article, it
sttll suffers froma. lack of critical insight, for while Langford emphaeres the broader social
functions of professronal teachmg,8 he fails to place teachmg in any but the most
simplistically phenornenological wav within the bﬁder coutext of lts actual. '
| Amstltutlonthxstoncal arrgngements within the social setting. Thus “: fails'to detail the
-power relanons whxch emst in society at large and in the actual socml/polm'—l/econk
- realm- of edueanon in particular. It ‘would seem for Langford that the purposeful
.IIOrganiz_ation of a teaching profession was as uncontroversial as the_founding ofaclubfor - "
red-heztded persons‘9 ' R | -
L'm gford makes the assumpnon that since 5001et1es (or as he prefers communmes)
~ share™ values --f_mdeed thrs sharmg is one of the: thmgs Wthh 1denuﬁes them as
"eoherent societies or communities -- then grven those values which everyone accepts the
‘ socrety is essennally a neutral ﬁeld w1th1n Wthh professmns may form o meet specific
: \ .
needs w1th their expemse Lanvford 1dent1ﬂes thrs as a purposwe view and dlsmlsses
. any substanuve mqurry into the specrﬁc effects of the 1nstrtut10nal pracuee of educanon or

-4

: any other professmn as’ causal v "empmcal " and a subject for the ﬁeld of socrolo gy rather |
. than phxlosophy 10 R B L J;Q 1 o |
Usmg a term hke shanng, .as Lanvford does in thls context may .be rm@admg,. _
for it 1mphes a wrllmg, rauonal and eoallmnan acceptance of these values and consequently

. an equxtab_le dlsmbunon of the benefits from the social manifestations that these values lead



. .l‘ - . ‘ . . .
to. But' shanno can have other, less pleasam connotauons which mmht be mon

approprlate An older 51blmg, for example, may force.a younger one to "share” hu
, Hallowe en candy. A person‘wnh a cold may "share" vlmses with others. X -
% : ~ , .. ,
- ) p " - . ) . g .
In a similar fashion, though most in a society may "share” in vdlumg the law, only .

those that can afford a gﬁd lawyer may beneﬁt from any 1d10syncrasneg it mlght have.

kaewxse, "health" may be umver /qlly shared as avalue, but those that can afford the hesl

: health care are hkely to beneflt the most from the creatlon of a professxon 10 meet lhe needs

- generated by such a social value. Likewise, consxderanons of the content of schoohng i
aside, thosemost'able to defer the benefits to producti\'/ity an education might bring, are -

. hkely to beneﬁt econemlcally at Ieast the most from educauon The reasons for people

-

shanng \félues -- from Wthh they may benefit only t: maentmlly or vestigially, if at all -

" may be very comp_lex,- havmcr‘to do with false consmousness and the fact that they muy not

"share" values i in the same way or for the same reasons. ThlS aspect becomes less
amblouous when con51der1ng patromzed professmns sueh as aecountmg or business
' management The benefits of the serv1ces of these types of occupanons ﬂow most d'rectly

to. an mﬂuenual or 1mportant rmnomy in socxety, though others may value the produu f

their services for the ranonahty it appears to lend society or for the opponunmes such

professmns:seem to present for status advﬁe‘mem through the area of employment or

Mcareer."”

With reference to power re]ations in teaching,'aﬂain Langford avoids the specific.

He makes the i 1mponant though not uncontentious, pomt that teachers owe their | pnmdry
duty to their employer and not to the children who are the snbjects of thur pmcucc, w}‘ueh
isa specxal but sub51d1ary concern,!! but seems to have httle else of substance to say dbOU[
how teachers deal with formulatmg any degree of autonomy -- or even if ft_hey should --

I

arding their special area of expertise.. What is their role ip relation to the state, the

_ 7 ,
practice? These are questions of the sort that Langford fails to deal with.

ents, and the children? What kind of ethical stance can be formulated with regard to -

L.
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Teaching as an Activity

i-Another permutation of the "DUmbo»Fallacy," when considering teaching is to’
' ignorc its structural constraints as a professxonahzed form of occupanonal control in order »
to try and dtstill-some essennal descnption of what activities may be called "teachmg " The
attempt ata description or deﬁmtton of these activmes becomes hi ghly cucumscnbed as’
Peter Goldstone 1ndicates when it is caught-up with a sttpulative notion of "educatlon as
distmct from schoolmg 12 Teachin g and those activities of Whﬁ itis comprlsed are seen
to be solely dependent on this deﬁnmon of educanon and to\be 1ndependent of the actual
: mstttutional arranoements w1th1n which the education is supposed to be taking place
- _This i is seen for Paul Hirst when he makes a shat:p distinction between teachmg as.
an "enterp‘riSef.‘ and teaching as an activity or groupof activities which can be characterized
by the ntennon of the. teacher 10 bnng about learning.13 This characterizatton of teachmcr is /
quxte elegant and useful but‘*it suffers in perhaps two ways First, by dismlssmg those
k . other activm mvolved in the ' enterprxse of teaching -- Wthh Hirst wivializes by
111ustrat1n g w1th such activities as penc.rl sharpemn g, wmdow opening, and preventmo a
- squabble. between two pupils!4 - he ignores, d%mphasmes or. dismisses many of the |

must engage g‘{ﬁn the bureaucratic forms of

‘ responmbrlmes and activities wh1ch professm al teachers must con51der and in which they
2\dem schools as 1nst1tuuons of education,

+in order to mamfe@hetr intention to teach. These activities and respon51b1hnes -- from
sharpemn0 pencils td establishing and maintaining communication with others who may be
concemed what a pupil or j class learns (thlS includes parents other te whers, school
admimstratton and the depanment of education) -- may affect or medtate bot@the specific
intention and the activities by which Hirst charactet%s the central activites of te'tch ing.
‘Thou gh Hirst is un;ioubted]y correct that teaching musgintend learning, a
A\

professional teacher engaged in the ' enterpnse ' of teachtng - for an aftemoon a termy, or

most of a hfetlme -- must consider other factors in formuiatmn her intent and her activmes

-
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I-hrst seems to realxze this, to-a certain extent but he seems '1t a loss to effectively dc.tl W nh

o such medlauons 15
A second problem for Htrst s lmuted consxderutlon of tettchmu develops whcn 1t is -
combmed with his notion of what 1s educattonal -- Or more speufxc.tlly in conslder'ttxons
of a notion of "liberal educauon "It would seem desirable 1f not ne<\.ess ary for those
'professmnally engaged in the "enterprise” of teachmv, as dtsunct from those only etlsu.tlly
or (for some 1rnmed1ate purpose) 1nstrument"tlly in the actwmes of tettchm g that there '

-_lshould be—some concern w1th a nonon of’ educ.mon Iti I8 1mporttml 10 note that for lirst
the idea of 1ntenttona11ty for the teacher and learner is cmcut] if their relattonshtp is to be
seen as the ratlon_al exchance whlch characterlzes hlS concept of llberal educatton 16 It is ‘
thxs notion of 11beral ‘education Wthh for leSt wo:)ﬂ}iform the spemﬁc content of the
\teachmg exchanve Those sorts of - memal tasks whxch ateacher mlght dmcls sharpen
pencﬂs open windows, or permit one of the CldSS to‘o the bathroom would thus il be

| seen as d1rectly educauon‘yn.t.b.e_sense of i mmunon to "intellectual and moral habivts

_.' appropnate to conversation (in the forms of knowledge.)"17 As Goldstone indicates such.a

" unitary approach!8 to a definition of teachi‘ng is‘kbound to be so abstr}tct asto be h'i ghly_

_ .untenable in the actual world even if it Were an accurate schemata of what it purports to | 7
be. 19 Itis 1rnportant to have st:‘mdards for educatlondl 1nst1tut10ns but standards should" be :
an 1ndlcat10n of acc/epkable degree not a prescnpuon of kmd whlch may be W1de]y at odds

~with condmons Wthh ¢an actually obtain -- espec1ally where in ordcr for,such condltlons

to obtain some other, over-nd1n° goal would be vmated >
The normative characterization of a teacher which develops should not dtsmtss thc
actual psychologtcal and socxal condmons which do obtam in mstxtutlons of educatlon
_ Such prescnpuons which ignore these conditions are hable to be of the "let them eat cdke"

' vvanety and of very httle-practlcal::worth. If the mate;nal condmons-whlch,exnst, the

resources which are available, are limited in such a way as'to limit the type of educatjon
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, B
lllrst 1s descnbm;, to only an: eltte then does thatJusttfy 1anormg or glvma short-shrift to -
other pracuces of schoolmg and the people who are, products of that schoolrng""

“To bc more CXpllClt and specrﬁc it must be recognlzed that our socxety, nommally at

i

lcast has madé a-'commltment towrdespread educational opponumty in the form of various _ '
msmutnons of educatlon Agarn this emphasrzes the importance of the mulnd1men51onal |
.- social concept of educauon in modermn monopoly capttal soc1ety These arranvements exist
bccause therc is seen o be a social purpose for them. Gwen Htrst s deﬂnmon of what is -
educanonttl" it is no wonder hl::l'lOdel of a "teachmg/le ing’ exchanoe between teacher
‘ .md pllpll includes only two people much in'the form of a Platomc dialogue, where A |
teaches X to B"O and ‘A intends to teach B X and B if only because of A s pedaoovtcal
prowess mtends to leam X. “The X in [hlS case is 11kely to be some extractxon from one of
the "Forms of Knowledge grven lest S comrmtment to thts as the basis- for liberal
educatlon This form of teachm(r and its substance are all right-as- far as they go’ but in both T
BE tly: form of the teachmo activity and the substance of what is educauonal" Hirst has twin R
. blind spots whtch are aligned wrth each other
Jane; Mamn indicates that when Hirst, and other phllosophers sympatheue to his -
1dea of liberal eductttron emphasrze the mtellectual and ranonal components of the human

N

: mrnd they do s0 at the expense of the affective components of the same rr‘u'ﬁ? 21 As

: Mttmn further mdrctttes in her amcle on llberal educaUOn those non- cocrmuve faculttes
whrch l‘lrrst s concept ofdiberal educanon chooses not to deal with, do not remarn neutral; '

static, or underdeveloped just because they are not exphcnly drrectly dealt w1th ina:
\

arrowly prescnbed course of ratlonal mtellectual 1ntenttonal" educauon
7

~ Here may be seen a parallel flaw in Hirst's descnptl?‘% of teachmo as an actmty

ﬁ’]

which mtends to.bring about- some specrﬁc learmnv mamffgj‘m a spemﬁc process,. wh1ch
as mdtcated above in a liberal éducanon is also lovtcally or ranonally mtended Hirst goes
50 far as 10 dellber'ttel’y exclude umntended léamm(r as not the central" busmess of
schools 22 Thts de emphasw m.iy be mtstaken and t% use of the word "mtended"

Ve :.‘2_.: \



KN

. . . ) . ;, . " s . . e -
misleading as Hirst here seems to ascribe "unintended” as necessarily having a quality of
randomness and while some of the ' umntended" leammo v»hxch' goes on ina qchobl ‘

envuonment may, be comcxdental orasa result of hwppcnsmnce othcr ummcnnon.\l

lea.mmos may be the byproduCt .or 51de-effecl of a regulanzgd progrnm or system in ldhc
school or from the partiéular pedano.gical‘ method used by the teachcr or even as x result nf . |
the mteracnon of personahtles in the (.laesroom These lcammﬂs which Hirst wnshcs to
ignore are also likely to b; in aryrS‘Wﬂl’ch are n0n—co"muve. - - P ,’ | g
At [hlS pomt one could say that a good teacher »\ould teagh all ormost of what she
"intended" an m1n1muze the leamm"s whxch mx«ht dmtract from Lhe mtended" lesson. Or

' S these distractions to her intention," and certamly the sltmtlon in Wthh

-‘Socrates and Pl% and our fnends A and B, found themselves thls could, and was the

hkely case. But in the real world of systcms of mass educanon such condmons Whth are
oma

convw1a1 to.this 1dea1 are not likely to obtein for a multlphuty of reasons
Of course thlS hm‘-‘e:’. notio of tcachmo acnvmes 'where teachers are. conccrmd

E prirnarily-only with what thdy may 1001call,y; rationally, 1ntellectua]ly, unen'd" fns vcry
“well w1th a liberal notion of what cducanon is when it consms or :h:ngs easuy mtcndcd

sdch as cogmnve foxms of knowledge The problcm for the teache' in. appcalin g pnmanly
- 1o the cogmtlve facu Mat the non\,ognmve faculues also assert themselvcs 10 varymg
deérees inall students whether the teachers or thc studente intend them of not. Thc.y often
B cannot be 1gnored dlscounted ‘or 51mp1y used m ‘some instrumental fashlon bccausc 1hLy

“w1ll develop or regress. or be frustratcd in va:ymo dC"TCCS if teachers do not dcal wnh 1hun -

exphc%tly and dxrectly

To ignore or de-emphasize thlS affective componcnt of thc dcvdopmg humin mmd
in formulatlons of what lcammg can be "mtended" and of what coums as cducauona] and 1o

: dlSCOUDt conSIdermg the p0551b1e mamfcstatlons of this componem in consldcmnon of

~ :
tcachmg are mistakes. To do so presents an 1nac<,urate pxcturc - or dcscnpnon -- fmm .

fal

which rr_ustaken;deals --in the form of normative statements are derived -- about what ~
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tedchmg is and oug} 10 be By de emphasmng or 1onormg thc med1at1ng aspects of the
"actrvmes of professronal teachmg from the«trrvw.}’to the crucm] which are mvolved in the
“enterprise’ of teaching -- from sharpenmg pCl’lC-llS to cumcular control -- a necessary
in grédient in the modern institutionalization of education is lost: the fact thatindividual
teachers must deal w1rh their puprls in bureaucrauzed setnn“s It is within these setnnas '
over whlch neither the student or the teacher has entire control -- that the teacher must
attempt to consider the’ processcs of learmn both cognmve and affectlve and’ mtennonal"p
and ' umntentronal -- thou ghin thrs context these latter terms secm ill-suited -- w1th1n

- which the student will p'amc1pate with the teacher in order to attempt to-become educanon.

. Cdnclugion
In co?nsi'de'rim7 the professionalized'activitiesrof teachers it is important to have an .
adequate descnpuon of the actual condmons Wthh obtam in our educatlonal"qr-tstltutlons
Byt gnormg the »ocral nature of educauonal activities and institutions 1~n e larger sense,
and by dxscountmg the exphut pas cular and' general socializing funcnons f the
mstltutrons of profess:onahsm and education Wilson, Langford and I—VI.i‘rslt‘ rniss the mark in
trymg to dehneate and prescrlbe for, teachers and the1r worklno hves It is unhkely these
mstttuuons would exist uhless they performed these prlmary socml functlons therefore 10
r,deny or 1gnore these functtons seems self-defeaung 1f there is tok be any meamngful
appltcatron for te}chers | .
The lrmrted notion of what teachmg and education are fits Very well w1th the
: conventtonal notion of what a professron is as tt sets a clear, apparcntly unambrauous body
Cof knowledge and techmques outas a leammate area of practtce seerrungly Sllb_]CCI toan
: e\ternally Justtﬁable set of standards - "Forms of Knowledge" for Hirst, upper mlddle

class values for erson But outsrde some homoceneous SOC1ety, group, commumty, or

: class this type of educmon and this type of teaching are hkely to produce more problems
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fora society such as ours than it would solve pnmanly because it would be accessible rmd‘

useful to onlyafew.’ : - ' Vol
.o : R T

PR

As Wilson 1ndtcates in his essay, atiempts to bro.tden the social b.t\e of school-
based educauon are fraught with problems and ambiguities. By m;tkmg educuuu_n avsocial,

economic, and political concern we have removed it, historicallv 'from thc‘rcalm of

restncted mterests and rnﬂuence thouﬂh —-- as indicated i .m dt%usstng Lancvford‘s deplctton

- of professrons - thls does not mean that the mterest and 1nﬂuence of certain ;,roups has not
domrnated educauonal polrcy “These interests have had however, to eonsrder the "mass"
in their pohcles and make provrslon for them

This broademng of - educauorfarl opportumty obvrously haq had an effect on our:
consrderauon of what is educattonal " Too often this is seen as a dtluuon of standards,

when in fact teachers have gone from’ teac%-tc, the very few, certain, thtng,s approprmte 1o

S

therr socral stauon 10 teachrng the very many ... Well, what»becomes the imperative: social

control econorruc procress or some abqtract if worthy, ideal?
- 'As 1ndxcated in the prevrous chapter our 1nst1tutrons of professronahsm and education
developed in therr specrﬁc bureaucrauc forms as a respome to the needs ;and domm nt
mterests of a monopoly capttahst socrety Thc medrated nature of. the tea(.htn g profcssron

and the amb1gu1ty resultlng from the seemin g multrphcrty of gouls and techmques in
e

i

educauon pomts to the Complex1ty and dynamlc tensron whlc,h edueanon L%ﬂl‘lb_]m,t 10in our
soc1ety The effecuve resoluuon of thlS tensron is not llkely 1o be#foupd foIIOng
normatwe expressrons based on descnpnons of thesé lnsuwtlons wnh thur accomp.mymg

acuvrtles Wthh do not attempt to take into account the sources of these tensions or even

[

that there are s1gn1ﬁcant sociz! sources for these For teachers to i ;:nore the pOWcr relauons

“in. thelr professronal hfe and to 1gnore the affecuve component of thetr students’ Irvcs in

7

the pursuxt of some hrghly denatured houons of professronalrsm or educauon - even if: thcy

could dospina largely umnhrbrted manner ~- wouldbe mrstaken Bul whx]c elephants'

»

by their nature cannot ﬂy, they may do n‘mny other remarkable thmgs

' i
L
N ~

.

‘a
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CHAPTER THREE

A CONSIDERATION OF SOCIAL FORMS COGNITIVE PERSPECTIVES
~ AND NON MORAL BEHAVIOR :

If the treatment offered the professxonal aspect of teachtng by conventional
phllosophers of educatton is hrmted and m1slead1ng when Judged by standards based on
) developmerts in socrologtcal research perhaps a more adeqUate way of consrdenng .
teachm g and its professronal aspects may be developed Such a treatment would need to
incorporate an adequate world wew or soc1al philosophy.if it is to av01d falhng into
‘Tecuctionist fallacxes such as those outlined in the previous chapter about the teacher s role
and abtlmes Srmultaneously it must assume a v1able notton in the area of ethrcs and moral
N phrlosophy not only to make normatlve statements, but also to{orm the basis for an
adequate and realistic pedagogy However, as Iris’ Murdoch has noted followmc Hume
... good polttlcal phrlosophy 1s not necessartly good moral phllosophy "1 The obverse

'may also be true: that in addressm‘y what are felt to be the concemns of moral phllosophy,
. we may 1gnore the consequences of our address in the sphere of socxal and polmcal
C_'_concem SR A RPN ) o = \
e But for professronal teachers a phllosophtcal vrewpomt in Wthh these twd spheres
complement rather than contradlct or 51mply lack relevance for one another must be
) 'developed Each term in the phrase professronal teacher empha512es both aspects of
' phrlosophtcal concem Being any sort of professronal means-assummg a certain soc1a1 role
.s -- for better or worse -- wnh certam ethrcal responsrbrlmes Bemg a teach 1mpl1cates the '

. mdxvxdual and the professxon not only in the regenerauon of soc1al structures, but in the

' regcneranon of moral values as well. 2 if there is lxttle or not complementanty between
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4_these aspects' ‘ the professional teacher's task becomes paradoxical and it is very likelyi
neither aspect w111 be done well. - |
In thxs chapter I w111 attempt to est.tbhsh in at leust a limited sense, such a h.u'mony
between a view of soc1ety and of the specxftc moral concem of the possxble source of
_V unethlcal or non- moral behavior. I further hope to demonstrute some of the 1mphcdttons |
this mlght have for teachers.* In contrast to those phrldsophers exammed in the prewous o
; chapter who were crlthued for thetr hmlted view of the teacher and the isolated: role she .

' playsin the'process of ' educatlon an adequate if adambration of the socml

context and its relatlonshlp of remprcxal effect w1 h the individual will be presented. From

“this pomt an effect1ve ethlc for dealing w1th immanent and exphcxt concerns may. be

e

_loped. To refer again to the prev1ous chapter -- IhlS'prOCCSS may be seen as getting the A

E lay of the elephant correct before demdmg what it ought to do or we ought to do with it.
“The obwous danger in thls appronch is that moral and ethical standards m.ty be seen

as condmonal upon socxal structures or derlved from them by some naturallstle and fi aulc

. method 1 hope to av01d thls in the substance of my drgument by showmg that whxle

| - there isa relauonshlp between these two phrlosophtcal aspects of teachmg it is not s1mply

one of cause and effect deterrmmsm Rather thlS relat10nsh1p lS one -- as alluded to above

- of reciprocal effect, mutual causation; or -- in other words ~a dmlectlcal relatlonshlp
O w111 rev1ew here wo views of the relatlonshlp wh ch develops dldl(,(,ll(,dlly,
between md1v1duals and their soc1al enwronment " The fi 1rst view is that develdped by
-Chnstopher Lasch in his’ descnpuon of the concept of the '’ narcxssrsuc consciousness 1o
: explam ahenauon and the: consequent dmumshed capacrty for moral agency wnthm

2

md1v1duals and mcreased tendency for soc1al dlsmtegratlon in modem soclety T he second

‘.

view is here presented as an attempt at synthesmn gt the thou ght of several femmlst
. scholars It too deals with the quest“xon of ahenauon m its various forms expressed As

sexism and explores the broader aspects of social and moral concermn which thts raises.

s” '
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‘- 1 hzl.ve Chosen these ‘altema”,t_ive eXplor:;tions, not becztuse they grééitly contrast with
each other in their critical analyses -- though in 'sotne details and on some points they do.
But because they corne'to very similar eonclusions‘-_- diagnoses -- even though they
apparently start from such different pointsihnd,review, in gen_etal, such different dqgta in
* those analyses. |

These diagnoses each point-tothe tendency of modem post industrial society to
tep‘rodluce '," not a coherent version of'itself;'lnhablted. by individuals possessed of
integrated personalities',rwho have not only moral vision, but who also b,ehave‘mo_rally.

: rlnlstead society reels under ever more drasdc meés’ures to cope with th'eeffects of the
. ,ztlien'ation itproduces in its inhabitants. Lasch and the feminist scholars provide insight
into this alienation, iis genesis, and -i't_s effects on morat development and moral behatvio_r.

" With-one exception, that of Jahe Roland Martin, none of the people studied in this
y chdpter spettk extenswely and exphcxtly of the phllosophy of educauon though Lasch does

speak of the hlstory of cumcular development in universities. There are none- -the- less

1mponant pomts raised by them or te_achers,_‘ both as professmnals‘and as ped‘agogues. o

.ﬂr & Alienation and Moraltt_v_l Chnstophe Lasch

In two works The Culture of Nar01sstsm3 and The M1mmal Self 4 Chrlstopher

‘ Lasch traces the relattonshlp between the.social (cultural econom1c polmcal et al.) forms
which have developed m Amenca since the mneteenth century and the emergence of. the

"narcissistic’ self as a mamfest form of consciousness. In outlmlng and detailing thls

relanonshtp Lasch prowdes a dynamtc and organic wcvy of the relatlonshlp between the
_macrocosm of cultural social, economtc and polmcal affalrs and the mlrocosm of
mdmdual conscxousness In.doing so Lasch provides an analys1s of the specific

. psychologtcal mamfestanon of alienation in the United States and similar s001eues in the |

contemporary wo‘rld.
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of ahenanon -- these 1ncluded the allenatton of the consctousnux 5 S 1 o

10 say, even if the great rnass; of people in a monopoly capital society are not sufferin gin

Marx emphasized the process of production as the locus for alienation in cmerging

industrial societies. The extraction of surplus value from-the labour of the proletariat and

their consequent marginal living conditions were seen as alien:ttion itself, which also

produced a host of other phenomena Wthh were themselves seen as ahc tmon or 't\pLLl\

» L

For Lasch, whose analysxs of monopoly capital seems subst.tnttttlly 1denttcttl to that -
referred toin chapter one of this thesis, the locus of altenanon ina monopoly capital or
post-mdusmal society shifts somewhat from the producttve proces\es o the proccw,s ot
consumption of goods and servxces It is 1mportant to note that the relationship hetwccn

productlon and consumptlon and their respecttve processes is 1tseif dtalecttcttl As such it is

often difficult to separate causally and historically, the mantfesttmons of one process trom ‘

the other This seems 1ncreasmgly SO in the modern and contemporary phases of -

s

monopoly capttahsm where an mcreasmg proportton of resources is devoted to the

; creation, man'agement, and enhancement of consumption -- that is, the productionof =

consumption. The advertising industry is only the most obvious manifestation of this. The

politicaideCOnomy of this whole process'is obviously very' complex but the wholc notion of

-

" mass productlon whlch 1s the hallmark of monopoly capttal must be predtcated an notions

'of mass consuthton aided and abetted by the mass medta and the social and Qolmg,nl

‘ mfrastructures provxded by the' state. Itis the consumptton of goods and services produu_d

by monopoly capttal and the parallel processes of receivin g the communications of thc

mass media and pamc1pattng in the programs of the government whtch Lasch focuses on

and demonstrates as sources of ahenanon pamcularly of. the 1nd1v1dua] consciousness.

’

- This sort of ana1y31s whlch Lasch outlmes and details, is most convmcmg for tt

demonstrates how widespread altenatton can exist at'a psychologlcal level in a society

where the extreme manifestations of explortatton in the processes of prod uctton such as

those Marx witnessed, haye been--local,tzed or expo‘rted, if not enttrely ehmt’nltted.- »That is
R : e v - = et



42
_ cxtre'me pov'etty, and particularly among those who are not suffering in extreme poverty'
“and who may, indeed, participate in a very COmfortable rnaterial "life-style," alienation may '
be a signiﬁcant facto‘r in their psychological proee_sses, | |
This is not just some abstract goint; for in ‘working-out the psycho-social dialectic -
~of ahenation for'this soc1ety and these 1nd1v1duals Lasch démonstrates that ahenatmn is not
,‘ an inevitable or essennal factor in human nature or the human condmon as an ex1stent1ahst
point of view might sUggest. Neither is it completely deterrryned by material forces outside
the human cOnsciousness as a simplistic and mechanical interpretation 6f Marx could
| indicate' Rath‘er the genesis of alienation has historic roots and contemporary branches in
.' 'the relattonship between somal (cultural etc.) forms and the types of conscmusness,\\g\\'-\‘
About the former part of the synthenc dyﬂi of socxal forms and the tvPe of
conscrousness there should be little immediate confusron It could mclude many things on -
many scales: A large corporanon and the skyscraper which houses it; a "Tuppérware"
party; a police force; a political'campaign; ora class'in a modern public school. All 'of these
in one way or another have been seen as the products ofghuman thought Althouah :
| dmlecncally spealung, this is not wholly correct, it does serve to 1ndlcate that. soc1al forms

; are human products and not somethm g which have beeg;‘(;nposed arbitranly at a point in”’

'htstofy by extra-human power or spontaneously, specxﬁcally, and 1mmutably generated

from a fiXed huma}t nature
What the "types of co‘nscxousness -are is harder to 111urmnate Terms such as .
: world vxew or pomt of view" may be common synonyms for this. From the area of

psychological anthropolooy the equivalent concepts. might be those of CldOS and ethos, as

developed by Bateson ;6 where the former is the "cu]turally standardlzed mode of

o -

' cogmtionm :md the latter is the ' culturally standardlzed emononal tone."7 The type of

consciousness can be charactenzed as contaming the predormnant modes or paradiams of

thought alono with the value ‘concerns ot‘a glven period or a certam soc1ety Knowmo or
. d ‘.

»\4
bemg able to ch'traetenze atype of consc1ousness would not necessanly allow oneto .°

. : R TR o
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predict in any specific way the contents or dyna_mics of the consciousness of an indiv.iduul
said to possess that type of consciousneSs; ' |
‘However ‘fna-tu'ral"‘,many’of our yya_ys of thinking about the world and ourselves
may seem, hoWevEr "instinc‘tive" our emotional res.pon»se' to certain_'situations and events.
however self-evident our evaluation of hurhanb%hayior,- institutions, and artifacts may
- seem, there is a large degree of consistency produced by the 'vinteraction of the
* consciousness w1th the socxal forms in the process we call ' soemhz.ttxon .Iust asin .
dlalecncal terms, social forms with’ thetr own dynamlcs and synthetic historics ttre not made
out of whole cloth by the actvites of human consmousness(es) neither is the outlme of an.
1nde1dual s consc1ousness formed 51mply in and by socially predrcuted actlvny
| Socxal forms and the type of consmousness are synthettc products and medmtmb
agenc1es nelther or which sprmﬂs ‘immanent, from their own dlalectlc. More basw
_' postilates are needed to explam in dlalectwal terms the existence of alienation which may

gres v"

" be seen both asa productjoftthe synthetic process and astev1dence of the failure of* thxs

process in individual human and in’ socxal terms The " glven socml forms ttnd the
' -contcmporary type of consciousness. f:ul to fulﬁll the requlrements of "History" (seen here
‘as the contmumg 'proJect of attempting 'to establish stable social forms) one one side; or the :

requirements of "HufnanNature (that is, the desue for a type of consuousness which

. pFQVdeS a large degree of coherence for 1nd1v1duals) on the other.

It is not my 1ntent1on or w1th1n the scope of this exposmon to dls(.uss or debate .
whether these more basic concepts "I—Ilstory and' Human,Nature, rank as meta-
concepts; whether one or both are mutabletor.xmmutable; neither is it necessary, here, o
’ pos1t either. w1th any parucular spec1ﬁc features: 8 What i is sufﬁclem at this point is to
mdlcate that in any glven moment in the dralectlcal process if the requ1rements of ' Hxstory
are not met by ex1stmg socxal forms and the type of consctousness whlch maintains them
‘or if'the i 1mperat1ves of "Human Nature carinot bedealt wuh by a certain type of

"

S e
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consciousness in 1ts interplay with social forms, then alienation will manifest itself in

« certain speuﬁc cultural and psycho]og,lcal forms.

. Lasch posrts that ina socrety of mass productlon and consumption, where the .
dominant media of ‘communication are themselves formed by the imperatives of mass °
productron and consumptron and where the social 1nfrastructure Is also abstractly
1nst1tutlonahzed along the hnes ‘of mdusmal bureaucracy, the predorrunant type of 9
consciousness will be a "narcissistic” one. As Lasch makes clear this " narcissism’ iS, not
one o_f"'self-seeking egoism"9 where the individual attempts to dominate and control his or
her enyironrnent to hi ‘ or her own ends. Rather narcissism causes individuals to withcr. v |
info the self, with ah mpered capacity to distinguish between the self and any sort of

“reliable objective _\yorld-of "other."
. In a large-scale industrial society the speci“alization‘in the productive proce'sse‘s
" required by t‘he division‘of labour erodes competencies in indiyiduals"to be' se1f~sufﬁcient in
‘producing goods-and servrces to meet the1r sub51stence and other needs This is a basic

aspect of Marx's concept of ahenanon It also means they must becorne dependent on

others to meet these needs A further level of ahenatton is of cour 'ntroduced because in

both producuon and consumptlon the mutuahty of the fons of dependency are mediated

. by the‘tmperauves of capital and those who control it. .That is to say, those who control
capital'are less dependentfon thosel'yvith'out'that_comrol; than.those without capital‘are on

- them. 'I‘her'e is-an asythmetry in the _r_e(lau'ons of dependence which favours those »'vith,. )

_ capttal ‘ |

| For Lasch the social forms Wthh have apparently developed to oppose these

- mediations often do so'in attempts to ameliorate or rectify the worst effects of these

medtattons on the workers and consumers But they are predlcated w1thm the same socml

and cultuml pattems therefore they often in the long term, contrtbute tohthe effect of

altenanon by funher subverung the competencres of the 1nd1v1dual family, or commumty,

thus remforcrnﬂ thetr posmon of-su rdinated dependence.

¥



The mass medra of communication, especmlly in the hl“hl) lt.ChnO]O“lL.ll
contemporary world conmbute to the corrosion of competency in two lﬂIL TC onnected
| ways Frrst in the realm of advemsmo the medra are med to promote the mterests of cdpit.tl
in encouraomg and developm(y mass comumption Lasch e\pltuns how this is done:
... modern advertising seeks to promote not so much.self- }
indulgence as self-doubt. It seeks to create needs, not to
fulﬁll them; to generate new anxieties instead of allaying old
ones.10 . :
i_S‘econ‘d the media, through.rnodem technology preéent to tlie individuztl in the mass
-_;audrence a very powerful but fractured and discontinuous sense of re.tlity lt is powerf ul
because of its vensmulitude and great sensory appeal as well as its dblll[y to trttnsmit vist
‘ amounts of 1nformauon In a society which sees knowledoe as power, and views .
. mformanon as being synonymous w1th knowledﬂe IhlS ability becomes highly vctlued 1
| The sense of reahty 1s fractured and drsconunuous both because of the i mtemum.nt and
: eplsodrc way subJects are treated i in the media and because the subntles and nuance of
"specrﬁc individuals and local communmes are either wnored or cancatured The eombmcd

effect is to undermrne subvert, and corrupt both a valid sense of lrved reality and t‘he ability., .

“tor establlsh such a sense. One s sense of reahty becomes limited and confirmed by the -

it:ﬁievrsron 1trt@ge A corollary of this which Lasch mdicates is that "credibility" beeom(.s a '_ S
ny haracteristrc of something or someone the mass media present, thttn truth" or
OB LS : - @3

< &a
A1 ~_the effect of the mass media and the other factors such as the divmon of

r

‘E,

labour and the creation of techno‘bureaucratm and professxonal soual forms as drseusxed
in the first chapter, which attempt to create, transform and meet the needs of'mdivxduuls,m
a socrety such as ours, is one of al1enatron The parucular form th§ takes is documcntcd
by Lasch and explarned by him th~ugh an extrapolauon on FI'CUdldn psychoandlyxls

Such a speciﬁc and authoritative detailing of "Human Nature” as Lasch 'borrows and adapts



‘ 'from Freud allows for much clanty in hts deve]opment of arguments, but it docs not

nccessartly eontnbute toor Betract from the veracity of hlS analy51s or clatms about

ahcnatton in the form of narctss1sm |
Essenttally, stnpped of much of its Freudtan vocabulary, Human Nature for Lasch

" is mutable through growth. That 1s to say, it should not display mamfestatlons of the same
t

" needs and wants as an individual a ages.” Asan 1nfant the 1nd1v1dual needs extemally

_provided (tmposed) security, even thoug,h tﬁ'xe proto- consc1ousness of the very young child
may not even realtze there is an extemal world beyond his or her needs and wants What ‘

| should slowly evolve in the 1nd1v1dual along with a capa01ty to prowde for his or her own’
schrity,‘ isa deVeloptng ‘senstttvlty to an objective external world. Our awareness of thts -
world shaped by our subjecnye mteracttons with it becomes manifest in consciousness. .

If the abthty to dtstm guish between "self” and, the external or Ob_]CCt]VC world *

("other") is underdeveloped or damaged because the need for physrcal and emottonal

| securtty 1s.underm1ned in the functtonmg nf social agenctes.-- from the nuclear family, to

‘the-mass media, and the aaencies of production.--‘ then the individual's'abi_lity to distinguish
between the world of self and the world of other may be damaged. Charactertstic of thc '
narcissistic consCtousness is a desire-to deny t hat there is-a dichotomy between self and
other. This may be manifested in ‘individual cases where a person.,attempts to follow some -
reh gtous or secular cult or creed which denies the medtatton of socral forms (hfe on earth)

and beheves ina srmply achieved irmsnanence 'of, or transcendence for umon or reunion of

-the individual w1th cosmic forces or for personal 1ntegrat1}on'or sclf-fulﬁllment." As Lasch _}

‘ indicat'es‘ the orolifer_ation'.of "New Age" and Self—A.War_eness/-Help_'movement's_and

"\,

" charismatic religious groups with what Tasch terms a "thgr;tpeuﬁc" sensibility, help to.
reinforce and exbloit th‘is.'desire 13 o o
As well, mdtvrduals may develop v .ous strategies out--of va sense of ironic
| detachment That i is, there can be no swmﬁcantly meanm«ful relattonshlp between self and

other, €xcept one tnverted and filtered by a sense of 1rony Here the range can run from the -



: v

.‘,.

sur;vrvahsts of the radical nﬂht ‘who prepare for, and look forw.lrd to, the LOlldp\L of a

: "decadent culture with target practice and well provxsroned bunl\ers from w hth anew
crvrhzauon will arise; to the pervasive apathy of md1v1duals W ho see dd) to d.ly ! wpm“ .,
as therr best strategy for dealing wnh the monolithic 1nsensxt1v1ty and chaotic e\pmeme of

_asocial ' order predicated upon Total Insutunons "‘4 . .

The 1atte1vcase 1s perhaps the most swmﬁcant because it seems (o be the re .\Luon

which is singularly most w1despread In all three cases -- cult member survxv.xhst .md

‘apathetic citizen -- it may be seen how the damaﬂed ability to medmte a senxc of xelfamd R

© sense. of other has inhibited the ablhty to form coherent values and thus people throu<'h

) their consc,rous activity cannot beeither effective moral agents or ef fective cmaens inan

egahtanan soc1ety

\

-Perhaps more needs to be discussed at thls point about the dbllily of the self to
,extemalize (and by implication, internalize) and the ability to form a coherent system.of

values Values are 1nterest1ng, if nebulous thmgs To value somethmg may be mken o
U'.l N

mean that somethmg is of great worth in exchan ges 1n a market because of its re atlve

’

scarc1ty compared to the demand (or.expressed need) for i 1t. But in the comexx drscussedv

 here this definition seems frivolous orat. best a corollary to one which stresses that v.xlucs
: A

'are created or expressed when somethlng becomes useful or ineanin gf ultoa

conscmusness. Thus an amst may value her brushes (or-brushes in genera]) ‘because lhey B
are useful in creating ‘art and perhaps makmg a llvmg Or a person vlilues a frxend because |

they: share interests or experiences which have lent srgmﬁcance to both their lives.

I
As the latter defirtitiorf and 1llustrauon demonstrate 1[ is dxfﬁcull to pm down whal

value is, without bemg tautologlcal and emphasmng the relative and instrumental atmbutes ‘

Ay .
of values and thmgs valued respectwely It would seem from the above examples’lmt o

thmgs have value for a consuousness enher because they he]p produce somcthxng, of valuc -

"!& 1
Fist mterestmg

(art 1nterestmg expenences) or because they swmfy somelhm;, valuabl, i

expenence) Or some combmauon of mstrumentahty -- of this sort -- and symbohsm

"



Converse]y, these deﬁnitio'n‘s"and rlltlstrationS' also\demonst‘rate some important \

" . characteristics of the conscious process of valuing. First, valuing is done in 'establishin'g a
'ﬂ,':'-.f‘.sfnéstbrhty of the relatlonshxp of self to the exrternal world in both a concrete sense of |
.(becommg phystcally secure and in the more abs\tract process of trymg to maintain cognmve .
and emotional equrhbnum that is, form a world view. |

Second as part of these processes values come to exist in relatlonshlp to one

dnother and the mdrvrdual must have a consc1ous ablhty to make sense of these / \

(R
2

reldttonshlps that 1s get them 10 cohere
It\vould seem to follow that one of the functions of a consciousness Wthh has an

_ |mptured dblhty to dlstmnursh self from other is gomg Ib be an 1mpa1red ab111ty to
' '_ ttdequarely produce value Judaements except perhaps of a short tenp market- uuhtanan

., kmd Jud;,mg predeter'mmed scarcny and demand. Consequently, there is a reciprocal -

' 'effect in the formanon and remforcement of social forms which obtam to thié type of
conscrousness The media cater to the "lowest c0mmon denommator because that is what
sells The exrstence of a welfare sxtem can, b‘e seen in one sense, as undermining |
mdlvrdual and commumty competencres for self ’help and care.
’ | ‘The conéequences for soc1a1 and moral philosophy stemming from thls analysis are
X of some moment A socxety in Wthh socmhfprms synthesxze w1despread ahenatlon in thetr
‘vdtctlecuc with 1nd1v1dua1 lives seems doomed to interrial decay and dlsmtegratton The

B abthty of such a socrety to reproducd.ttself over several generanons is ltkely to be

dtscontmuous at best and abomvgat worst For moral phllOSOphy it is important to realize

that even 1f/1t is gr.tnted thatgshose thmas Wthh are seen to be "oood" and of value are

Ry

: 1ndependent of socxal tnﬂtgence that the process of expressing those values w111 take place

‘ ina socral sphere ar,tdtha\ﬁe consequences for the md1v1dual makin g the expressron and for -

0thers If the dgelopmeht of. the process of valuin g and evaluatmg -- that is, making value
| Judgements < 1s 1mpa1red in;or by the dralecuc process of forrmn g conscxousness then the |

: abthty of the 1nd1v1dual to make moral judgements and decrsrons and act effecnvely on.
. I } S .

. -
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those Judoements and dec1sxons will also be 1mpmred As quch says irf- I’hg gfphurg

Narcmemm ' I : : [ S

. . [N
hd '

o4 o ‘ R T
There is a close connection .. betwc'en the erasion of moral
‘respagsibility and the waning capacity-for §elf- help... '
. betwé€en the elimination of culp"\bxhty and! thie ehmm.mon of
. competence 15 : '

P

#.e

Iti is 1mportant to note here that what LdS(.h refers m as moml "in this instance, is

B

: the whole range of psycho -social dCthlIl€§ in “hlch mdmdualx may be Lonsuously and
. lf

crmcally involved i in their 11ves In ﬁub,sequently dlstm"uxshmﬂ between thc art of
r, . n 'AV .

practlcal reason'’and the mastery of lechmque Pjasch mukcs.thxs pomt clcur:. S 4

e As work and politics lose [hCU‘ educauve content and S
. degererate into pure technique, the very‘dlstmcnon between e
T, techmqm aad prdctice becomes mcomprehensxble _ '
CL Indusma] sucieties have almost completely lost sight of the
L possxblhty that work and polmcs can serve as character- :
o forming disciplines: These activities aré iow understood . =
strictly as means of satisfying material needs. Moral ideas, o
. meanwhile, 16se their connection with practical life qnd with. Al
' the virtues specific’to particular pmcmes and become ; . ' T
. confused instead with.the exercise of purely personal choices - '
and the expression of personal prejudices and tastes, which -
-can be neither justified nor explained and which should
. therefore not be regarded as bmdmg of anyone'else. 16
. . T

(Thls then summarlzes the broad outlme of Ldsch S dlscussxon and dmgnom of ‘

alienation as it is mamfest in our socxety at thxs pomt in hmory Lasch also indicates a
LN 't ’
prognosis, 10 Wthh I will refcr in-the next chapter.

1

‘ 'Ahenanon and Momhtv I - A chmm Vxew j,*"

¥

- The quesuons ralsed from feminist pomts of view parali¢l the I mues rdlsed by

~

Lasch.: Wlthm the philesophy of educanon especml]y as it pertams to quesnons of moral

e educanon there has been much dxscussmn of whether there are such thm;,s as masculme

_or "femmme : pomts of v1ew; world views, or cogmuye perspecuves which can be - |

considered discrete from one another.!?7 What is clear is that there is-a feminist

o A

perspective, or more properly;‘as Susan Parsons suggests, there are feminist perspectives

-
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) on issues in the ph'ilOsophy of education as itobtains especially in the'discussion of mora)s
andethrcs18 .-‘ . R | o .
The common source of these perspectives is the undoubtedly accurale percept1on
that htstoncally great mequmes have exrsted and do exrst in the soc1al roles and )
relatronshtps of men and women In tracmg the hrstory and delrneanng the manifestations _
of these mequmes feminists have challenged mainstream --  some might say, "malestream” -
)
- - thought to account for them Often this thought is CI‘lthlZCd for bemo inherently sexist,
that is protectin g, enhancmg, and'secunng the interests of one gender at the expenge of the
'other As Parsons pomts out, some feminists see these as pnmanly linguistic problems in
deﬁmng and redeﬁmng categones for the consideration of women s rights w1thm the
| present social structure. Thls she labels, the liberal approach. )
| Others see the dlfferences set in the blologlcally detemuned drfferences 1n nature
between men and women. These femlmsts tend to view the present oppressron of women B
: as.a _functron of the immutable tension, if not antagomsm, betw)een the sexes. A third -
conc%ptiOn, Whi‘ch Parso_ns outlines, sees gender differefices and inequities as a product of
~ social forces wh.ich determine the values-which people hold’and upon wh‘ich‘ they ac‘tf.;
| Though valu'able insights for moral reas‘oning may be “de\feloped from each of these . -
positions, they are each shodn o have mherent flaws when developm ga moral stance.
.The Irberal view w1th its empha51s on the rauonal generatlon of abstract principles is seep.as
. clmgmg to the st ,_a_tg_ quo and ratlonallzmg 1tself into mactrv1ty or mere tokemsm Its ability -
10 generate ongrnal crmcal msrghts is hlghly crrcumscnbed by its dependence and emphas1s
onm gthods of ratronahty The naturahstlc perspectwe and that of social deterrrumsm have )
dlfﬁculty in generaung a serious dlscussmn of morals and moral i issues. In the first case .
‘thereis a tendency to see a specrﬁc morality as pecuhar to each of the sexes and thus it |
demes the, 1mpulse toward the general and mclusrve .,"19 which- should |

| charactenze moral thought. In the second case, the determmanon by vanous socral forms

of md1v1dual conscrousness vmates the 1dea of a moral order w1th 1nd1v1dual moral aﬂents.v



o

! .
Fortunately there are feminist think:ers" who avoid the pitfztils.and con‘sequenc‘cs of
* the extremes of these positions. Thongh there ts mnch fentini’st_tho’ttght which is not
eXpli:citly philOsoghical a good deal of it carries implications which ph‘iloqophe"rs of morals. |
- and cducatﬂn rmght heed-in formula,ttn g their thouahts in these areas. They pose:
challenges as to how we may consider the individual as moral agent and how and why we ’

mlght foster mora] aaenr.@

Psychologlst Carol Gilligan and sociologist Mary O' Bnen have done muc,h work in -
" tracing the experiences of ‘women. In the first case as tnd1v1duals and in the second asa

coherent group which is’pan of the d'ynamic of the social order. ’

v

Gilligan, like Chnstopher Lasch, sees moral development linked with self-image-
and ‘human maturatlon and development 20 She descrtbes how two different ethtcs -- one
of Justtco and one of care" evolve to account for and deal w1th.

@ o The expenences of mequaltty and 1nterdependence (which)
: are embedded in the cycle of life, universal because (they

are) inherent in the relationship of parent and child.2!..

" The rub is that as a society we have developed a form of discourse in ethics

pr'tmarily for the ethio of justice which according t'o Gilligan, in .its*m'cthods and rneseage

tends to emphasxze dlscermng dlfferenccs separateness, and evaluanng Ob_]CCtS and issues

‘ hlerarchlcally to arnue ‘at moerl judgements.? 2 A vocabulary for the ethic of care, she -

.
LI

mamtams remal’h%derdeveloped ‘It is an ethic Wthh empha51zes the conneettons
= between people and the i 1mportance of understandm g and mamtatmng human
A
relattonshlps 23 ThlS 1mba1ance n the discussion of moral 1ssues and in the hlStOI'lC abxllty

~to dlscuss moral issues haa as Gilligan sees it, two main effects.
e ' ‘
‘The first, and primary one for her studys is the ahenatton of women from formal

S“moral dlscourse For what ever reason women are socialized ‘more 1nto the ethic of care

and this ethtc 1s the one most of them mtemahze dunng their dcvelopmental proccsscs Thc

objecttve selenttﬁc truth or vahdtty of thlx gan's hypothe51s is a matter for.
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psychologicil investigation, though she herself, of course, presents evidence from her own

%

240
. Aj‘ 4' “, .
The second effect of i ignoring and%faxlm g to develop a dtalogue within the ethrc of

T ' : vl
studies and interprets data from the studies of others with this view in

| care, according to Gilligan, is that thts gggleeg Q&ews our thinking about morahty, as, it
ceases to be concemed with the developmental processes humans undergo In socrety and of. -
whtch moral growth is an 1mportant part. Grlhgan sees the dialectical processes between
the two ethics as hlstoncally becoming retﬁed ina socral order characterlzed by w1despread
gender inequality as well as other forms of domtnauon and in the altenatm psycholoqcal
effects resulting from the recognmon and promotion of one ethic, "justice,” at the expense
of "_Car‘e't." the other. Lo ) ' , B |
J ane Roland l\/lartin, a cohort of Gil‘ligan, deals with some of the philosophical and
, historical issues which Gilligan addreSSes vMartin's .treatment of the former of these issues
- will be dealt with later in this section, where her expanded concept of moral thought in the
area of moral pedagogy w1ll be drscussed At thlS po1nt, howev\er. perhaps an
understandrng of a femtmst notion of the socral order i is appropriate, as some of the
"dtstmcnons which Mary 0} Brren makes in The Polmcs of Reproducno n25 have
‘ consequences for and are complementary with Gr-lhgan s feminist view of moral
‘ psychology and Martln s attempts to bnn ga fermmst perspecttve to moral\phtlosophy
- O'Brien proposes a matenahst pohttcal economy " which in many ways is parallel
to Marx s matenaltst concept of hrstory Except where Marx bases his social theones on the

- dralectrcal processes of social productron O B’rren develops hers Bg{:sed on the dlalectrcal

. and matenal processes of reproductron. These she sees in human't'erms as not only'a

brologtcal process but as a socral process as well.26 ThlS subtle, but profound shift in *
emphasrs from productron to reproducnon i$ not only based on some gendenzed idea of the
_ way.thtn_gs ought to be, O'Brien estabhshes some 1nternal. 1nconsrstenc1es in Marx's

L4

thdu-ght;thus: ' ‘k y _ ; ;’.A



. 1_7 . s
In his analysis of labour process however, Marx analyses
. the product of production and simply neglects the- product of
. : consumption. For Marx .., the pr?ct of consumpuon is
' the reproduction of the life of the infividual 27
Thisis a dialecrical relattonshlp between production and reproduc tion which Marx
recogmzes then ignores, perhaps because of his genderized 1dea of he way things oughuto
be. O Brien attempts 1o correct that neglect. Though she grants the blOIO;_.,l(,dl/“tnd(.l‘
dlfferences mvolved in the matenal basis of the reproducttve process, O'Brien ttdumhr‘ttes

2

. the soc1al pohncal and economic consequences stemming from tlm bk nd

t

demonstrates that reproducnon as a soc1a1 phenomenon is Ohtstoneal dmlecuet\l process

which stems ftom the ahenauon men expenence subsequen{ to the sex act in the physxettl
‘process of reproductxon !

Matemlty and the subsequent/consequent emottondl attachments tmd social
responsxbtlmes evolve from the continuity of the naturd] process of reprodueuon in women
-~ from the sex act, throu gh conception, 'gestacglabour, birth, nursing and the
subscquettt proximity and dependence of the child. The concet)t of })aterhitm cohtht._is-
a social invention much like, and in some cases identical to, the idea .‘of private p‘t;op'ertyb.
As O'Bn'ert sums it up, "Paternity ... is not a natural relanonshxp to a ehtld but a nght to a
chlld "28 The idea of patermty becomes partlcularly important in societies where property
1s dlsmbuted or mhertted upon the ba51s of patemxty, or at least sd(,ml]y sanctioned :
patemlty | |

The social orgamzatton of the family ‘at one time in our society shared lhe functions .
of feproduction andproduc_tion and the r_nutuality of these functions make it difficult to
discretely discem'which any speciﬁc, activity,’except ‘these assigned to biol’ogical mmcm’ny
above, was at a given time, K Brien ma.kes an 1n51ghtfu1 note about the factof the social
orgamzanon of the farmly, indicating an important aspect of i it for th(;s study. -

. the family does have one chardctensuc which.transcends
the merely organic, and this has to do with its ethical aspect.

The family is, as it were ethical by compulsion, an ethics
quite different from that, for example, by which men learn



L ( " the rational and noble morality of going to war, toKill and be - -
éf,‘ - * -killed in the imperative conservation of the society which
k ' they have made in unwitting compliance with cunning
reason. The ethical essence of the family lies in the

- dependence of jnfants, which makes the first demand on
people to th*f the welfare of another rather than(only on
cpersonal su ,al 29 S o o

opmcta,pf :

2.

n

*—hstoncally, wul%J the d

 and p‘osl!hdus‘tﬁal forms of ,

tasks of produetlon become more gpécmhzed and 1ndlv1duals more n'&tﬂ pendent in their
produdtlve role/s those roles have become more discrete from the reproductrve functions of
the famrly whxch have until recently been exphcttly a551gned to the wife and mother ‘wh11e
the ' producttve member of the famlly became the husband and fdther, who went o work
eaeh day as'the ' breadwmner This blfurcatlon of roles agd areas of concern brought
' 'about a change in the nature of the 1nterdependence of familial relatioffs as the ..
husband/father became more smgularly respongible and dorrunant in monetary matters, the
rest of the farmly became econormcally,dependent upon him. .
The arrangement descﬁbed above is obviotlsly stereotsrpical, but'it mirrors what
;'as and isConsidered an ideal, where 'Women look after most of the "pri,vate" affairs
7w1thm the familial household and. men support that famlly, materially, and otherw1se deal
_ for the most part w1th 1ts public functlomng Instttutronal arrangements ﬂe generally
supponed thts 1deal -- from c1rcumscnbed legal nghts for women to hrruted educ’attonal and
) _]Ob opportunmes with reduced levels- of income w1dely reported for women who dared to,
or - had to, labour in the pr'oductive sphere. As well, thi's-'ideal would .be expressed in
cultural forms from story books to. televrslon programs and other agencres of socrallzatlon -
- 1nclud1ng schools and the family 1tself |
" - For O Bnen the dommance of productlve thought in the modem conscrousness
'md productxve activities as detemnmng aspects of modem social and materlal life, is the ‘

result of the_elaborate historical reaction of men to the1r sense of vallenatlon and

discontinuity in the biological and generational process of reproduction. Again, as with

54
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' lehgan one the51s in the dralecuc of modern consciousness of ethICs and morals --the m o
Bl

material, social, and h1stor1cal basis of reproductxon -- has been lost due to the h“retofore

j overwhelmmg matenal power of economlc production and its attendant ideologies and

ideological forms. This extends in the modern penod of monop’oly capttahsm to the ’
attempted expropriation of many of the family's reproductive functions into the productive
sphere through the commod1ﬁcanon of\ needs as. dlscussed in the section on Christopher

fLasch and in chapter one, above.

J?ne Roland Martm in her critique of contemporary educatronal phtlosophy.
parucularly in its formulatlon of ideas of the ’ educated man" -- or as she prefers the
- "educated person -- and in’ outhnmg a curricular basis for a "liberal educanon " attempts to
dealon a phllosoph1cal level with some of the psychologlcal and sociological issues raised

' By G1lhgan O'Brien, and other ferninist scholars

0

In dlscussmg ,the ideal o‘gathe ‘educated person" she discerns not only how thrs 1~deal
as adumbrated by analytical phllosophers of educat1on such as R. S. Peters and Paul |
Hirst, is ahen and alienating to women and their acqulred conceptlon of self sh also
1dent1fies how this ideal places the conception of educauon within the productwe sphcrc as
it is identified by O'Brien and other feminists. 30 It must be noted as Martin does that this
is a somewhat broader notion of ' producuon than Peters might ordinarily consrder
Mamn notes that accordmg to Peters and others the 1deally educated person would cleave

fairly closely to the ideal male stereotype and be, "... objectlve,‘ analytic, rauonal
interested in 1deas and thmgs ."31 She subsequently notes:
‘Although Peters educated person is 1ll -equipped for jobs in
. trades or work on the assembly line, this person is tailor- -
- made for carrying on certain of the productive processes of

society, namely those which require work with heads, not

hands. Thus his educated person is designed to.fill a role in
society which has traditionally been considered to be male. -

Moreover, he or she is not equipped by education to fill roles
~ associated with the reproductive processes of society, i.e.,

roles tradmonally consrdered to be female 32
o
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- Mdrtm then argues. %t these latter traits must also be made pan of the 1deal of an
educdted person and thus of educatlon because the development of alII’UlSUC feelmgs and
- . emotions, chl_ld-tednng skllls,_ and the ability to form and transmit or reproduce meamn_gful
values cannot be leftto chance ln a society as oriented tond; and overwhelmed by,
productiveconcems as is ours.\3'3. This further implicates the discipline of the philosoph'y
* of education in the "contin(éent"34'3 consequence§ of educational thought -- the "unintended"” |
‘outcomes of "ideal” educational practices which are ignored® or underemp‘hasiied as
i |

identified in the critique of Hirst in chapter tyyg, above.

E “The basis for many of Martin's criticist® of analyt_io«educational theory is her
identiﬁcatio.n of what she calls the "Epistemological Fallacy" upon which much of the

analysis is based. This fallacy, which Martin details in her critique of Hirst's theory of * |

| liberal education, l'... consists in arguing from a theory of knowledge to conclusions about

the full range of what ought or oughtnot to be taught or studied.”35 She further asserts

' that value judgemenis will always play arole, implicitly‘or ekplicitly; in decisions about

'_What to teach and what not to teach and any view of a knowledge based curriculum h'ad.

best recog'nize this in order ¢o accommodate, account for, and deal witltthese valueS' ’
Spec1ﬁcally, she denies the assumptlon made by Hirst that nond%mtlve states are

: dependent on coomuve states, and even if they were, cognmve educatlonal objecuﬁes are . |

not loglcally basxc 36 Assummg that they are, and concentranng on the development of the . ‘

'1nd1v1dua1 ranonal mind -- in-our society especmlly -~ produces ivory tower people who |

one assumes may rauonaltze well, but are hampered i in thelr ability to evaluate and- act in the.

real world of human and socnal relatlons 37 The need for an understandmg of socml and

'polmcal concerns, as well well as the nature of knowledae in formulaung a phxlosophy of

‘e,

~ b
educanon is indicated by Mamn in her descnptlon of the consequences of i 1nst1tut1ng a

program of llberal educatlon such as Hirst suggests,
.a liberally educated person w1ll be a lop51ded person'
thinker but not.a doer, a expetiencer but not a maker, a feeler
but not a moral agent. And consequently a world populated

Tty



‘/\ ~with for the individuals in it will not act to make it better;

b.3

’

. J R 5..'.7 "
by hberally educated people had better be perfeet tobegin.
even if it occurs to them to do so, they wrll not know how. i

N
[

parad@m" for liberal education as the development of persons. K would, in its m;tke”-‘up.

. From thls critique Martin ddumbrates some of the Lhuractemtus of a ntw

be "genderfsenéidi/e‘?f3_9 rather than ggeing gender-linked differences as a shibboléth for’

different and uhequal treatment of boys and girls/men and women as she cites Rousseau

and his followers as doing in prescribing markedly different content for the education of

“each sex.?0 Neither is it realistic to make a claim of a "gender-free" ideal as these claims

have tended to mask and subordinate the goncems and qualities vcomidered"feminine by
taking the stereotyplcal male ideal as. the universalized ideal drchetype a1 In g,eneml Martin
calls for the ideal of hberal educatlon and the liberally education person to include not only
training in the narrow concerns of the productive processes, identified by Hirst as the
"forms of knoWlédge " but to include education in those areas tradi’tionally considered

perlpheral to liberal education and mamly part of the female sphere of reproductlon or child-

rearmg42 R o

LA

More spemﬁcally, the sorts of areas she detalls as bem g necessury to the

development of a well educated or fully developed person mclude an understundm g of the |

L

relauonshlp between thought and action 1nclud1ng 1n1t1at10n mto not only the "forrns of

knowledge but ;g;o vanous artistic, hngulstlc and mechamcal skills as well She notes,

there woufld aulg’b be room for feelings, emotlons and dttltudes to flourish, t"or ereuttvnty

«

and 1mag1nat10n to develop, for maldmg and domg and moral commitment,"43’ Because we -

‘/

g ean no longer be any more cpmplacent about these latter areas, from the reprodueuve

sphere, being ' plcked up in the normal.course of hfe than the forms of knowledge”

which lest 1dént1ﬁes if we feel th‘ey ought to be part of the development of an mdtvxdual

- then they should be part of a liberal education, and the epistemological fallacy should not .- :
blinker our choice by denying the rkceséarily normative nature of curricular decisions. 44

§



Neither should it blind us to th¢ ties these decmons have with social and polmcal pohcy |
and theory45 o .. . : -

Martin then goes further i in spec1ﬂcally addressmg the questton of educatxon for
'autonomy and its 1mplrcat10ns for a"new paradxgm of education and the quesuon of
_other-dtrectedness_."'46 An 1s%e such as this may he kﬁi in develop'm ga crtt1cal .
understand»in g of the possible relationship hetween teachers qua professionals and teachers‘
qua pedagogues. Rather thar:3 try to discuss it here I_will attempt to explore it ln .some depth

in the next chapter. . ”
g:one]usio S . . @

In thts chapter I have attempted to outline altemauve conceptlons of the relanonshlp

A between the individual and our society. Such an understandmcy is necessary for the 1{

. , 6
development of a practlcal effectrve and moral stance as a professional teache;- In :

evaluaun g conceptlons of this funcnon itis 1mportant to understand how they deal w1th the

’ of "allenatlon ' since this can be the locus for a dialectical analysis of the o

relauons%x p“betwee dividuals and their soc1ety. .It is also, therefore,.the locus for many

moral and ethw ‘concemns, since an individual's dealings with others are often cast in
terms of these concerms, and altenatlon is seen to mamfest 1tse1f m amoral, 1mmora1 and

Mal activity.

% ?‘ Chnstbphei'iLaSch has been pamcularly successful in this respect with his theory

1
2 of Jis dmlppmem of the narcxssxsuc form of consciousness in response to a society

Rl

9

N

I

.r\'l"
Ya e

predxcated on the 1mperat1ves?of mass production and mass consumptron
' .
As well, the development of fermmst perspectives asa socml movement and in

. \fL

;'vanous d15<:1phnes has. been based ina large measure, - upon the hlstoncally produced and

msntunonally sancttoned ahenatlon of women. In quesuomno thelr own alienationand -

/-\

their alienated status as women, femmi‘stsgtexplore not only the I‘ClﬁCd mamfestauons of that
Gl

| ahenatlon they study the underlymg processes Wthh produce those mamfes ionas as well

P ‘ .my
. O

A
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In domo s» alternate concepnons of the synthesis of humans wuh their environment are

»produced So Carol Gllhaan arrives at an alternatlgve 'md more inclusive undcr\mndm gof

human moral thought in psychologwal terms. M"try O Bnen devnlop\ a reasonable basis
for socmty based on the dlalecncs of reproduction whlch explains the séeial .mm.mon and

dommanon of women by men in terms of men's ahenapon durm(y the biological process of

reproducnon.‘ A‘nd Jane Roland Martin, using concepls d'cnvcd directly from Gilligan-and

largely complementary with O' Bnen demon>fmtes the mdrgmahzm" narrowness of

commonly accepted educatlondl Lheory .

What is smkmg about each of these studies of alienatiob in contemporary 90&icty
a81de from their mutual use of dxalectlcal/hletoncal method.s is thdl they start.at dif fm:m
source pomts of ahenatlon to arrive at very 51m11dr descnptlons of the modern human
condmon Where Lasch and fermmsts studied hem dlffer is not in their views of soc uty.

and _allenatlon s effects upon it and the 1nd1v1dualsof which it is comprised. They differ in

the nature of the types of alienation they studied. While Lasch chusés on-aberrant

5 Lo
r .

behavior and the accomﬁanymg psychological states becoming the norm in a disintegrating

social order; the feminists studied the effects of a whole range of behaviors, values, and

&

cognitive states - which were considered "normal” by females -- be;ng'alicnm‘cd by being ™ -

margmahzcd by the male pOwcrs -that-be in dlrectmg the formauon of dommant intellectual,
moral, and socml orders What is, agam stnklné, is the slmxlmty in {hcu Lonc]usxons
| about the effects of these two apparemly separate sources of allcnanc_)n. A~$ _wcll,‘both key
on the failure of ihe regeneration or rcpfoduc’tionpf moral values as-one df the cf?ﬁamiqs of
alienatidn and social djsintegfation. Lasch ackn‘owledgbs the contrib’ulvionbf fcnjinist
thought t'odhis‘-theories, tbdugh he derides, as does Susan Parsons, thosc'purt.s of the
feminist movement which'i_gnore or neglect fhc fact that alienation is a symhciic product "
'whié‘h must be mediaied by other social objects or product‘s.“,7 In other words, amysticdl
or difect union with the natural environment or s_ourcc'of, life‘ is nciih;r effectual, poss'ib’)g,_

®

-nor desirable. .. _ S o ' ‘

-
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A nouon of social order -- or mse si gmﬁcamly, the synthesrs of relationship

“ bctween the social order and the 1nd1v1dual conscnousne s - is important. It is rmponant .
because this relanonshrp determines how people understand and hold values as 1nd1v1duals
dnd asa xouety And further, ,how that socrety -~ wrth those va]ues more or less. --1s

reproduced or regenerated as @ moral order. The role of e’ducauon and educators in this

proccss is obviously'vital since as a social function education is to serve at least partially as
: : 3

o

“an dgent orreproducnon ' ' - o .

-

" 'Which aspects of the spcral order need to be reproduced by educauon is often, as

- Jane Roland Martin indicates, open to quesnon. So‘me'of these questions, abour the aims

of education and educators, as professionals and as pedagogues with their own peculiar
methods for achieving these ends based upon a critical understanding of s"ocial and ethical

issues will be discussed in the next chapter.

"
-
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CHAPTER FOUR
A NORMATIVE SYNTHESIS OF PROFESSION AND PEDAGOGY.

Havin g come to an understanding of the status of the occupation of teaching as a

profession in chapter one; reviewed some of the common cnnques of teachmc asa
\.

professron and asan actlvrty in chapter two; and exammed some of the important socxal

aspects of r_nor‘;" bOc rn*m the third chapter 1t 1s now perhaps appropnate to present a
2

specific syntﬁeSts gght ztm ight eluc1date the meaning of the role of the professronal

a teacher espec1ally as 1t mamfests the respon51b111t1es and duues of moral agency

That teachers have a- moral respon51b111ty toward thelr students 1s, 1 beheve an

' unc_ontroversxal and true statement given most conceptions of teachmg. as#;,educattonal '
actrvrty Some, such as Langford Wilson, or Ozga and Lawn would also suggest that

‘ _teachers ipecrally, but not necessanly only, as professmnals -- have obligations, dutres
and responsrbllmes to other groups and interests as well. Langford sees the duties of

: professronal teachers nsmg out of their contract for services with their 1mmed.1ate employer

It is very much a legal/econormc duty 1mposed and dtctated by the terms of contract 1

3 Wllson m hlS essay on t ofessronal aspects of teaching, and Ozga- and Lawn in

¥
‘ e_agh;rs, Profess, 10ngj;§m,

produced in and of the class structure of thelr socrety -- though they take potent1ally

amﬁ Class see teachers as having duttes with regard to values

: confltctmg positioris regarding how those duues are to be fulﬁlled Both also recognize a
responsrbthty of the teacher qua professmnal toward the professron In Wilson's case this
is because the professxon should serve as the receptacle for educatlonal standards by wh10h

. " professronals are gtven&legrumacy.2 For Ozoa and Lawn’1t is the collective nature of the

: professron as a workers orgamzatton ina sxtuauon of class confhct whxch gives it value for
_mihvxdual teachers 3 These are obwously not the only-areas where teachers are seen to be

“accountable. o o R .
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" One problem then in deciding the parameters of the role of professional teachers
as moral aoents isto select and’ balance the :treas m whrch duties responstbilities and

' obhgatrons are exercrsed especmlly when they come into conﬂtct with each other At this

point a rather lengthy and complex analyms could be entered i into Wthh would delmeate the

.7

' various claims on the professronal teacher by students parents, employmg agencies per &

and g_u_a agencres of the collecttve or selectlvewrl y colleagues, and by the Sllb_]CClS of the '

curnculum qua "fonns of knowledﬂe orqua cultural heritage." But 1t seems hkely that
“such a phtlosophtcal analysis would yteld ltttle in the way of substanttve norm.tttvesv '
- suggestions for teachers as it would be so wide- ranomg and complex in its ramtf ications
and condmons and be too reducttomst and abstract in its approach to have any practical
Vaﬁ‘fe Or use. These are precrsely the problems noted in chapter two with many approaches

to treatments of issues _m teachin g and professionalism..

- Instead in this chapter 1 W'tll attempt to ‘propose a synthesis which demonstrates

the poss1ble form Wthh moral agency for teachers could and ought to take. This synthesls }

~will prtmanly take the form of an exploratron of how teachers might treat the phenomenon

1dent1ﬁed in the last chapter as s the focal pomt if not the ortgm and source ,of much amoral,

unmoral and. unethlcal behavior, that is -- altenatton
It .must be noted here that‘a radtcal assumptrOn is being tnade: teaChing and“
-education are not sui genen s activities, and they cannot be pursued successfully in
1solatton Therefore the prescnpttons made hereafter will also seem radlcal if not Utoptan
dn thetr aspect .They are not, however 111 con51dered and they do develop out of an
understandmg which sees soc1al and moral concems havmg a necessanly 1ntegrated nature
\

Consequently the role of the teacher as educator must reﬂect these mtegrated concems as

education, by 1ts nature also has sog;al and moral concerns.

. 0

Rather than outlme in deta11 the spec1ﬁc moral obli ganons and consequent nghts

]

S 6

r’.

Y,

_teachers have w1th regard to the various 1nd1v1duals groups and interests with whrch thcy .

have direct and mdtrect dealings, a broad view of the teacher S moral task wnll be



described ‘This broad view and its central moral imperati'-ve -- 'the'im'portance of 'dealing
-with a synthetlc approach to alienation -- wrll itis hoped become clear ‘The relanonshlp .

of this i 1ssue with other concerns, such as teacher authonty and the development of

¢

' autonomy, w1ll also be developed The broad v1ew of moral concem for teacher51s based, v

L)

in the assumptlon expressed in chapter three above that the process of educanon tsa

% A w» "’ '7' .A.

, process whrch is pnmanly reproductlve in nature There are mariby senses m wh1ch tlns S

mlght be seen to be true S, : o , T a

The first sense is rather uncontroversxal as 1t is 51mply the recodmtJon’fhaf wg‘en @
teacher i is mvolved in a process of educanon she is, n'ymg to bnng about an unders{,and;ng
. and apprecratlon of some select cultural achlevements or percepuons usually ina more or- .’ '

less intellectual, rational way. Thus the cultural and mtellectual heritage 1 is reproduced from' -

N o »
~ one generanon to the next. In thrs weaker sense the reproducnve aspeggf of educanon ;s

specrahzed and hmrted way -- as the reproduct;on of mtellect - and 1t -
' emphasuesthe exphcx?‘mtellectual content of the cumculum in educanonay 1nst1tuuons B :5. ‘
A second sense of educatton as reproducuon has a much broader nonon of what B

' .‘_'educauon should be.and what it does in fact reproduce In this stronger sense the ‘
reproductrve aspect of educanon are seen to extend not only to the specrﬁc content of the
'explrclt curriculum but to the effect of the form the content takes. Tt also holds that the
N .reproducnve nature of educanon does and should extend beyond mere 1ntellectual

‘ development Thts essennally the v1ew whlch Jane Marnn expllc1t1y develops in "The Ideal

.

of the Educated Person 4 :

ln these two senses we hat'e the main ground wh1ch has been staked- out e
phtlosophlcally One could say, as Jane Martm 1mp11es that the "stronger sense 1ncludes
_and modtﬁes the ' weaker sense ‘There are also other less exp11c1tly phrlosophlcal v1ews ‘

| of educatton as reproductron One of these sees educauon S msntunonal arrangements as

‘ the means for (re)proddcmg a work force for monopoly or other capital formanons w1th

s for example computer hteracy among one of the ' marketable skrlls" Wthh are taughL

50¢
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Another view sees the imperative of education being the inculC;ftion of religi.on or
religiously derived values in the manner of a spiritual photocopier; any pcrccivcd variation O
in the expressed values is reason enou‘gh to denounce the "secular hum:mism" of pu'blic
education, decry the moral and spiﬁtual break-dewn ‘o,ffsociety'.' and set-up a "religious"

school. Obviously there are many variations on these.themes: - /

Which nouon or combination of nottons 1s most 'tppropmte for the reproduuton of
' morally acceptable or even morally supenor mdtvnduals ttnd their. souuy" Such a task
: * would be much too large and difficult for any one group or 1ntcre\t to rl(.hlLV(. tmlu.s iLis
. a’
'near-to omnipotent. Any such concentratton of power mtg,ht vitiate any such 50.11 no
:._.m_atter how noble. ‘Given this factor, it has been .mmnt:unedthat the role of-tenchcrs and of. _
t':"-ed'u’cﬁati'or_t is very finely and narr_owly deﬁned"and ought to be tightly gonstrained by-
epistemological moral, or ins.titutional restrictions. It would seem, therefore that .
. con51deratlon of the teacher s goals and methods must be vxewed m the context of thHose of
‘a larger“ social complex But thrs apprzusal and any consequent practice must be cnm,dll y
proacuve 1f they are to be any more than stmply bureaucratlcally effecttve or socially

Y

functtonal Netther of these latter two charactenstlcs carries any 1nherently g,re.tt moral
1we1ght whereas teachmg as a morally reproduct1ve acttvtty must.
It was mamtamed in chapter three above -- accordm g to. Lasch and thltgan -- that
the development cff moral sensrbtlmes may- also be seen as the avoidance or ameltorauon of
ahenanon ThlS development depends upon the growmg ability to percetve and establtsh an’
effectlve coherence wh1ch mamfests 1tse1f in a system‘f values Thts growm g abtltty, in
.\ tum depends upon the conscrous and recxprocal abllmes to Ob_]CCtlfy and subjecttfy and 10
; subsequen{ly medlate between the results of these two mental acts lt follow’s from this that
'_ the teacher s task 1s to foster the growth'mnd development in her students of thcse

: DEN
ab111t1es In Other words /t is the teacher S task to foster those dblll[lCS and fau]mcs in

' students wluch lead to thetr psycho]ogtcal mtegnty and thetr socml mtegratton
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In order 10 shed light on how professxonal teachers gtven structural and other A

'ltmxtattons mlght promote these processes in more specrﬁc terms once again the work of

. P

‘Chnstopher Lasch and certain fem1n1st thmkers wrll be e/xarruned in terms of their

e
"l

sugges@ns, prognoses and prescnptrons for dealmg wrth alrenatton Based on the

adumbrauon of these posmons cenaln specrﬁc pedagogrc and cnncal soc1a1 pracnces wrll be
K 13 . , R 3

outlined for a ‘morally proactrve teaehmg professmn

P
’.,s.f S y v

Chnstonher Lasch - The I nsmhts of Ironv . S
- . L ;
If, as Lasch makes clear the roots of alrenatton are f xed in materra,hst sdrl then the

‘foundations of 1ntegratlon -- here used to 1dent1fy the process whrch may be seen as

ul

contrary to altenatron -- are necessanly to be found there tqp if. they areto be found any

where. However it m/ust be remembered that the problems of ahenatlon are, for Lasch

"v'/
e

posed in dxalectlcazl terms Thetr resolutlon cannot be deterrmned solely 1n terms of socral

prescnptxon there must be some mdrcatlon that exrsnng forms of human consc1ousness are
/ / A/ :

amenable to) mtegrauon and not set in some u‘redeemably patholoorcal condmon In other

5

words \vhtle one cannot make a silk purse from a sow s ear one may have to untangle

)
'r

. many cocoons in order to get the materlals to start worrcrng

7

e For Lasch these basrc matenals d~ the‘se cocoons -- are present in modem society.

'/ _He sees'as evrdence of this the desrre of mdlvrduals to take respon51b111ty for therr lives,

even thou gh the areas where they rnay do thrs are contmually undermmed distorted, and
Q Va
ontracted by modern mstltutrons As menuoned in the prevrous chapter, the typrcal

'psychologrcal mamfestatlon’of thrs‘mteractton is in the form of i 1ron1c det%g:hment which’

results in political and soCial apathy. Though this reaction is an’alienated one,it

r

demonstrates to Lasch ev1dence of the deStre to maintain and expenence a "love of the
Z ,world “ of humgn assocxanons and human works, whrch g1ve solrdrty and contmurty to
our lrves "5 ’I'he 1romc detachment and apathy are the, alrenated result of the confusron and

‘ 'feelmgs of helplessness whrch are produced when most 1nd1v1duals attempt to have -
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overt 'ideals such as ca’ri@fg,ﬂutonomy, self- dxrecuon subsmnnve notions of freedom "md

A

cquahty are matenally contradlcted or denied by the interactions the mdmdual has with the

' mfrastructures Wthh are, nominally and explicitly, supposed to promote or aid the

1nd1v1dua1 fulfill the 1dea1 The dissonance thus cxpenenced leads to a dlstanung and desxre

to withdraw or refusal to mvolve the self insuch expencnccs by way of denymg the

vahdlty of the prmmples ideals, or values anOl/or the ablluy of the individual to attain or
affect th(:m in any meaningful public forum. As areas of competency are subverted or
appropnated SO are, the p0551b1hucs for excrmsmg respon51b111ty and personal powcr and

the sense of margmahty and effective alienation of the 1nd1v1dual grows as the area wherc

e

~onecan rneamngfully control one's life seems to shrink so othcr publlc areas are

>
rejected by the individual. :

There are several ways in which this residual and minimalist attempt at autonomy

- and coherence can become more integfa:ted and less marginalized and thus less alicnated

and alienating. Political and social change are obviously important in kasch's view6 for

0 ’ ’ L : . ' . . . ¥ . . ] . [ .
. promoting a sense of autc'momy, or "selfhood" as he labels the notion of individual

Ve

, empowerment This notlon is 1tself mterestm g because i it comzuns the basxs in turn fora

notion of an mte"rated socxal and moral order

Important in creating a sense of selfhood is the notion of auihorit'y wﬁich is both
rational and social in its genesis.- It is social in;és-mu‘éh—as ih Ordef to be effective it must |
not take on the aspect of dominancé' fdr once there is a long-term iﬁcquity in power |

relauonshlps the inevitability of ahenanon is assured. But its thdny comes from thc lived

i

o expenences of the society, and whlle tradition is notto be relﬁcd nenher isitto be



~though perhaps not a large, portion of its members. Compementary’to this proposition is

-

form-of a public discourse .Qr some other’ soc1al act. Lasch takes pa1

the techmques of what he calls mstrumental rcason which he sees as

sees -- in turn -- as one mark of an integrated individual.?

-

(conservative thought equates) . conscience not with an -
awareness of the dialectical relationships between freedom
and capacity for destruction but with adherence to a received
body of authoritative moral law. It hankers for restoration of .

~ punitive sanctions against disobedience, above all for the-

restoration of fear, It forgets that conscience originates not
so much in the "fear of God" as in the urge tq make amends.
Conscience arises not so much from the dreaff of reprisals by
those we have injured or wish to injure as in. the capacity for

~ mourning and remorse.8

~

neglected, it is to be respected as one-of-the ways members of a coherent society seek

integration through identifying with their common traditions. It is a way of sharing values.

existing and, the praCtical process of re-evaluating those reasons is no&mly a waj/-of

becoming human but i's also avuniquely human processi‘ especially when it can take the -
emphasize that |

-red-uctionist

raxsmg of means over ends, are not an adequate substitute for' purposefulness wh1ch he

e

Integrated 'individuality is the agency whereby the self and society formulate a

paradoxical balance. In order o function most properly as a singularity the self must be an’
social manifestations -- intelligible and largely acceptable to gie society or some significant,

the notion that a society must produce some degree of integration in its md1v1dual members .
1f it is not to collapse or become unrecogmzable asa coherent society throuch the
machlnatlons or apathy of ahenated 1nd1v1duals This obv1ously puts the 1ndiv1dual and
society each ina potentially paradox1ca1 situation with regard to their mutual homeostasis. . |
~The i 1mponant mechamsm for maintaimng this paradoxical balance is the - |
developmlen.t of a critical consmenc‘e.' Lasch makes clear what he means by this, then

contrasts it with a more conservative view of the functlon and functionmg of conscxence

e

70

Authority is rational in-as-much-as its manifestations have demonstrable reasons for

effective part of the social order The human mamfestlon of self must be, toa large deoree 2

-
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There are severai important rhings to note about th\is\notion of cot acience' f“rrst ofall it~
connects the functlomnﬂ of mdmdual freedom with the notiofi of personal re \ponslbrllty
This sense of respon51b11rty is not ulnmately based upon personal fear of consequences tor
the self, but upon a reasoned concern about the effects of one's actions (dr xn.u.uon) upon
‘others: Authonty 1s neither externa]ly arbltrary nor concerned wrth what Lasch identifies g

‘asa hberal 'therapeutlc approach which is too concemed with elmnnuung the bad feelmgs
a "guilty" conscience might provoke.9A

Cons’cience here is seen as part. of‘conscionsn_es_s_vin as much as it serves as the
intersection where moral awareness forms, as emotional sensitivity to self and others meets
the rational or reasoning facilijt;')"/. to make sense and calculate the worth of several possibie
~outcomes. The developrnem of conécience -- which see‘ms‘ td have utroph.ie'd to a lesser or
greater extent, given the social apathy displayed by many modem individduls -- is part of
the de'\felopment of a sensitive and critical consciousness. But more, perhaps, than any
other factor in the consciousness, conScience depends upon the deve]oped ability to
distinguish self from other. And subsequently and conqequently to be able 10 reasonably
estabhsh mamtam and mediate the social connecnons between self and other.

%

In the last chapter there was an outline of ho"w Lasch sees this procesq subverted in o |
_ modern society. It would be un}eahstlc and 1neffect1ve srmply to say thdl the elimination of
the institutions and structures Wthh produce these alienating effects is what nceds to be
dona 0 order to produce personal and social 1ntegr1ty, though Lasch as vnoted* e\arhcr does
not eschew such necessarily polmcal steps in effecung change But a slmplc nostalgic,
conservatlve or atavrstlc longlng for "the good old days when 1ndxv1duals and society had
| standards" in mtellectual and moral pursurts is unrealrsnc and even destructive as it u,nores
the dialectical nature of the relanonshrp between hlstory and human consciousness.

. Lasch s prescriptions for the development of integrated,individpals and an

integrated society are neither very spe(h'ic; directed at a particular audiekce, such as -
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teachers nor does he condense them into one set of principles. What follows is, therefore

" 1nferred from his comments as they might apply to teachxng
ln general, Lasch is quite critical of most formal forms of public educauon and he
is especrally crmcal of post-secondary educatton. ‘Historically he sees educatronal
‘ _institutions especially at the elementary and secondary levels as gradually attempting to
usurp many of the soc1allzmg functions of farmlres and undermmmg the competenc1es
responslbllmes and effectlveness of parents as part of the general move to the
' commodtﬁcatron of needs under monopoly capitalism. Lasch recognizes and asserts the
exphcxt soc1ahzrng, funcnons which formal pubhc schoolmg has had since 1ts meepuon in
the nineteenth century 10 The problems attendant on this functlon of schooling, and
teachers have been subsequently exacerbated by the gradual expans1on of school s sphere
of 1nﬂuence Gf not its power to actually influence) at the expeﬁ%e of parents and farruhes
and the abandonment of legmmate academ1c standards for a "therapeuuc" approach and the
expectation that schools could carry the bucket of socml reform 11 The rauonale and o
Jusuﬁcanon for much of this, it should be noted, was based on the growm g professronal i
status of teachers and the momentum created by the growm0 bureaucracy of fonnal l
' educatlonal msmuuons as dehneated in chapter one of this essay.
As 1nst1tutlons schools and the profess1on of teachmo should, in this view, . Q'

untangle the bureaucratic structures wh1ch have developed to ;acﬂltate ‘mass” educat:ton -
as opposed to the educatlon of 1nd1v1dual‘s_. It seems obvious in Lasch‘s analysis and that
| of others!2 tha[ the vimper‘a'tivesv of-a large-sc’ale" centraliaed bu;eaucracy may‘not .always be '
“consistent with any justiﬁably educatrot?al" gjms -- regardless of how those are delmeated

| Conservauves liberals, and radlcals can all agree on this pomt However the

| conservatives call for elmst educauon to save cultural standards And hberals tend tatfall | ' ",
~ preyto "lesser evilism" md1cat1ng that the present system may not be perfect, but in an o

imperfect world there are few pracncal altematrves possible — aside from some minor

tmkermg, here or there Radrcals of various hues, provrde aran ge of su ggested



altemauves to the present structure. Some may be similar tn tone or tontgnt to conservative
suggestions ~- though with dtfferent aims and motives ~- others may seem harelv plausible.
Many of these radxcﬁggesuons concern de-institutionalizing the process of education.
In as much as the structural i 1mperauves of present bureaucrttttt/professtonttl msututlons :
may detract from any educdtional aim which might be chosen, it is tmportant to be dc.tr
: about aims when sp&:rfymg a de-institutionalizing argument reg ardtng eductmonal
institutions. S -

_In the present bureaucracies of school and pro'fession, which are predicated ¢
primarily in hierarchical organizational structures, the positions of th: stuf:;lents and their

teachers are each isolated hierarchically and ‘geomtphically in the clussroom They are

1solated and margmahzed both from the decxslon making reaches of the bureaucntcy of

'educauon and from soci . & ke instrumental rationality of monopoly Czlpllill‘
id-everything in its.place, relegates students and

‘ o hierarchy in the intere'sts'Of efﬁcrency and to
ensure that the mandates of mass' educatlon asa soc1al goal are camed out. |
. As practitioners of a medlated occupauon (as defined in chapter one above) teachers N

are expected to adequately and efﬁcrently fulfill their specific role in the larger bureaucr.tcy
As some commentators have noted the medlatton of the teacher S posmon as a professxonal
is made plaln in North -America, and most other western’ soc1etres ina m’ulutude of ways .
but most telhngly in the dtstnbuuon of power regardmg curricular decxslons 13 Howevcr
the critical analy51s of professronahsm suggests glven the nature of. the type; of service
provided by teachers that the type of control which doctors and lawyers exercrse in
deﬁmng their terms of reference and relauonshxp thh their clients and chent -groups may

“not be approprlate Educatlon is viewed as an evoluuonary or developmental project. And
thou gh students are expected to spend a drscrete period each day at school related activities;

in most cases activities are expected (o) take -place . and develop over the course of several

.years. Unhke lawyers or doctors -- who have general]y chosen to provide services to thelr

14



- in order to most effectively ply the craft and prov1de them with a service.

Y

g
-)

, chents ona pl’O_)CCl by- prO)CCt or case- b -case ba51s which may mvolve one-on- one

confact w1th the chent for a few mnm ] ch yea.r albeit in situations of potentlally acute

need -- the teacher must develop a srgmﬁcant and sustalncd relauonshxp with her students

{e The ‘m'oral 'position which is derived from this form of practice is significantly

diff erent for the teacher. “Where- the doctor or lawyer may, ina clearly deﬁned situation,

EY

: teacher is custodtan R are more ambtguous Obv1ously, lawyers and doctors have

| Ob_]CCIS of pdlmcal power responsrble to their polmcal masters ”in theothere may be

hrstoncally, had a great deal to'do \mth deﬁmng their own areas of pracuce and authonty,
to a much 1arger exdent than teachers have, and I do‘not mean 1o su gest that pracuce in

. these professnons is not without ethical amblgulty and medlatmg 1nf1uences for better or
worse. But to'say that teachers must have the best ;&ests of thClI' students always at the.
forefront of their conscrousness does not present us, in general w1th as clear-cut an 1mage

of the teacher s moral 1mperat1ves How for instance, are those 1nterests to be 1dent1ﬁed

and defined" And who in effect is gomg to do that"

5 law where the professmn has been entrusted And empowered

w1th this respon31b111ry -- teachers have been seen not only as serv1cmg the educatlonal

74

. g™
- attempt to look after the medical or legal interests of hlS or her chent the interests wh;chq,lzb -

needs of thetr students, but as alsoservwmg .the needs of the1r soctety as well.. ..Theyvare in

_one perspectwe c1v11 servants This leaves them, as the instruments of pohucal policy,

Al
A

. nothmg wron J wrth th:s arrangement andqt mayt ‘offer some. eth1ca1 advantages for soc1ety,

ert large over the type of power bases wh%h medlcme.and law havexestabhshed for

\ . v

~a REE

themselves The hne between grantmgr authonty to an" expert and grantmg authonty to an
eltte isa ﬁne one, hﬂhtly drawn and perhaps easily enased A |

B ‘In pracnce however there is another perSpectxve from wh1ch the occupatlon may be
v1ewed The dxctates of polmcal power Wthh teachers are supposed to serve may be

hosttle indifferent, or beneficxal to the educatlonal mterests of the students whxch teachers

' . s B T -

P

n N
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- its institutions. This is an impartant point to note for those who advocate more aytonomy -

4

-

tnust also try serving. What further contplicat'es the disceming of the‘s'e issues is that the
dictates of political power, may also Ch‘anae oVer time as govemments 'chanﬂc. oras the
economic 51tuat1on changes. Lasch races what he sees as the €rosion of i mstltutes of
educatlon subJect to these sorts of forces in Chapter V1 of The glulturg of Ntqus\l\n ‘4
Essenually, educauonal 1nst1tuttons have followed the dlctates of monopoly c.tptt al in thL‘lT
historic forrnatlon and developed as Bureaucracies, which 1nc1udes the professxon.thzed
occupauon of teachmg But, J ohnson s 'md Larson s analysis of the older more

autonomous professmns as revxewed in chapter one abﬁc show that rather than

confrontmg or counterva1lm0 the momentum of monopoly capltal they oo have:

- and authority for teachers as professionals on the model of these professions 15

Seen in thts hght the challenge for teachers -- as a professlonttl occuptmonttl t,roup

concemed w1th the 1mp11cauons of thetr moral task -- is mulufaceted Eirst they must

v

a estabhsh that they have a soc:al role Wthh combmes several dtfferent functions regardm g

A

the rnoral and reproductwe task of reducmg ahenauon expenenced by, or ltkely 10 be

expenenced by, the1r students as 1nd1v1duals and therefore 1n the future of soclety This

r».

recog i the general commltment not. only to the student but to postenty as well.
€

achers must also seek ta-aid their students in estabhshmg and successf ul] y

=, o .
.....

medtaung the self/obJect dxstmctlon whxch is necessary for effecttve moral thou ght

S

valul,ng, behav1or and estabhshmg soc1al and personal meamng (see ehapter three; dbove

v

)

* accommodated themselves to it, ‘largely, perhaps, because of their hiStoric symbiosis with."

The spec1ﬁc pedagpgrc detéuls of how this may be done w1ll be dlscussed in a later sectton |

.

of thrs chapter but stated broadly for ndw the teacher does thlS by. actmg asa medmtor L

'
- u

between the expressed sgl?of the student and the spec1ﬁc soual forms wnh Wthh the

Y r;.\.‘ ~

student comeés into contact The authorxty of the teacher in thlS essentmlly moral o

-

Lom
~

relatlonshxp is based on the care she rn,ust have regardmg the student and postenty and the

3

-



76

»expertise the teacher must develop and demonstrate in making effective representations:of
_,social expen'ences and'phenomena to her students | |

The teacher represgnts soc:ety to her students in a dual way. Flrst cultural artifacts
and intellectual mamfestatlons - forms of knowled ge -- are made expllc1t and presented in
the cumculum Some proﬁc1ency in these SUb_]CCtS 18. mstrumentally or 1ntrm51cally

vawable and these values should be 1ntegrated and aid in the process of i mtegratlon of the

R

student Thxs is to say the eontent of these subjects should be known and possessed by the
-student as a developing adult member'of the society at large.~Such knowledge may be

useful and become meaning‘ful to the student as part of the shared values and traditions of

! the socnety

Second the teacher, wnh her authonty, behavmg as an adult member of somety,

- acts as a model for her students Lasch sees the need for authority in moral development as.

crucral but 1nd1cates that thlS is the sort of authority which guides, rather than ruleS' as he .
develops the dxsuncuon it has 1mportant rarmﬁcanons for the mtegrat10n of the 1nd1v1dual
with the somety 16 The former sort* of authonty may falrly read11y be justified by appeals to

/ 1mmed1ate moral rauonahty T‘ne latter's Jusnficatlon is more: dependent on naturahstlc or
exrstent socral-ly? determmed power relations and models of human natur’e or human
behavxor whrch acc::pt as ‘thelr prem1se\the mevuabrhty' of ahenatxon (Thls is not to deny
- that there is ahenanon and for the occasmnal necessary use of power by authont1es dlrectly
on those ethey have authonty for ) The pomt of ‘the 1deal form of authonty, here is tb

B

develop a nesponsrble autonomy in the 1nd1:v1dua1 Wthh 1s imbued with 1ts own. authonty

The authonty of the teacher in_ thi% case supplements the authonty of th& fam11y w1th regard

R
3 . B e
L . . s . D

N

o - ,‘
. ’ 1a

to the deVelopment of the Chlld \ ST _
*The 1mphcauons of thls vrew of the teacher s dunes toward her students and
& [

postenty are many and cornplex Teachers must have the a-utonomy to effectlvely exercrse
v

thelr authority, yet it must be remembered that authonty, 1n part, stems from their funcuon

4

- as representauves of socrety And if that representatron isto be fair, itis hke‘ly that there

“~
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should be a fair way for the individuals in soci\ety to select who rebresents »soci’ety and how
‘society?@fs represented. In one direction -- the professional path of ntedicinc :tn'd the law,

- for example -- expertise holds sway m the other a more demot.rattc clpprO.th is posstble
Traditionally we have looked for bureaucrauc institutions to mediate and solve this problem
of competing claims -- "experts" versus "democrats.” But it is hoped.by now the problems
‘of this approach should be obvious. Bureaucratic imperatives und inertia make claims
whichlvd‘i‘splace both‘the'claims of "experts” and the f'.dentlocratic" claims of sqeiety. Mass
educati'on 1s today a capital intensive project. which requires hierarchles of centrulized
bureaucrats to adrrumster its needs and resources. To use llllch  term, if not his entire
disestablishing'notion educational institutions and the way they are adminisiered must

become more "convivial." That Is, they must be more responstve to. the needs of those

who use them Like Ilhch Lasch emphasrze&e 1mportdnce of loc.tltsm for gtvmg

¢ Ty

eto the’ expertences 'of people through a developmg sense of o
4sch ]usttﬁcatlons of "mass culture whrch has eroded trttdtttonx und

| standards of locahsm often turn on the prete;ct of widening material prospemy and
1ncreasmg the democratlc franchise. Thls 1s usually done because the notions of
1nformatton knowledge ahd power are conﬂated -as was noted' in chapter threc above

The bas1c contradlcuon stems Me idea that the more 1nform§" people are, the "better e

: mformed" they are and thus empoWered to make w15er more democraue deusrons The

1dea ofa global village in any true sense of the latter half of this te ) 1gnores the * o

| dormnant mﬂuence of the technologxcal 1nfrastructures needed to medtar!,'mass T

commumcat1on 17 T L SR ¥ -

| .. Reducmg the scaIe of the adrmmstradon of educauonal 1nst1tut10ns would 1mply forg‘ ” ‘

Y < : - .o
Lascha framework of paruc1patory democracy such as. those outlmed'by Carol Putcmatn18 L

" or Patnc1a \Vhtte19 where the admtmstrauon of most servr’tes would be localtzed in ordcr

to maximize the drrect dCClSlOﬂ -making opportunmes and abtltttes of mdtvxduals

‘; ! e . ’ al.



commumty and the teachers organization may be arrived at.

L}

\

'fhe ;'provincial or insular nature of local control of educauonal 1nst1tut10ns could
betempered by the tnﬂuence of teachers and. therr association w1th one another in formal
and informal collegtal groups and orgamzauons Ona formal level these groups would act

ina cooperattve way to ensure educatlonal standards were deﬁned and delivered on a local
ba51s in an acceptable manner. Thls orgamzatron would act, in some ways, llkﬂ :

producers cooperatlve, settin g not only the "price"” of the services offered, but standards

and conditions for those who would offer such services as well In other words it would

5 ~

control entry 10 pracnce and professronal dlsC1p11ne But members would be expected to

cooperate with local schooling orgamzatlons to ensure that chrldren become educated The - '

s’ancnon to teach would 1mp1y an acceptance of the respon51b111ty to teach wherever needed

* con behalf of the assoc1atton and 1ts members: So, in theory, members mrght expect to be-

drafted'to teach.m'remote localities or in areas which mrght not Otherw1se be desirable to
: live and work in. For economic reasons some sort of cost-sharing between the local

- . ;
3 1

o Thrs sort of program 1mp11es a decapltahzatron of educauonal systems and even

_ thetr 1ntegrat10n with other somal msntuttons in: order to™"cut costs " Chlldrer(and their .

. teachers may no longer be ‘as segregated as- they prev1ously have been -as the- commumty s

. resources are used more frequently to help more d1rect1y in the educatron of i 1ts chﬂdren

" For reasons based in the’ psychologrcal development of chlldren such mtegranon may nhot
- be complete Chlldren should not be expected fo pﬁmcrpate fully m somety w1thout a
. chance to develop w1tﬁ‘ some degree /sﬁsecunty the skrlls responsrblhty, and cntrcal

perschmVe needed o make sense of that soc1ety and thetr place in 1L On the other hand %

_'

- £ keeplng them ¢ t1vely segregated unul some arbrtranly set date when they are suddenly

‘9\’

expected to smk or swim, wrth httle formally prov1ded opportumty‘@f ﬁrst testmg the s

? watets is an altenatmg process m and of 1tself By thrs former method the cornmumty and

1ts members would also be made more drrectly responsxble for the de‘t/elopment of its;.

<4

+ s
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~ children. Again, I will deal more speciﬁcally with the pedagogic substance of such an
educational system in a later section of this eﬁap’ter.} |

B It should be‘not_ed, ﬁnally_, that Lasch plaees a great emphasis ou the importange of |

the maintenance of worthy, rationally, and critically‘based educational and intellectuitl

standards -- both because they are worthy, rational and cntrcal and becahse thcy provnde a

.

K

‘ sense of secunty and continuity whrch hnks any c0mmumty or socrety wrth its p.lst by way

T : . [

: 'bup'dcrmining autonomﬁtnd creatin'g an inc_f " 1enattng socrety, whlle at the same

PO . Nig

facﬂmes must, themselves stop or avoid bein g such institutions. Slmultaneously, they
‘must not retreat 1into becoming 1nst1tuuons foran economrcally prwrleged eltte Teachcrs

must be %Vary that in upholmng%d ad\mcatmg standards they are. not'promotm g, dlrectly

of 1nd1rect1y, the interests. and values of one secto" of somety at theéxpense of the mterests :

4 3

and values of another The most effectlve env1ronrnent fer thrs, as noted above, is onc

. whegg democracy is of the pamclpatory kmd that i 1s _oné in whtch polmcal and economlc
) m\{

o po%r has beenqdecentrahzed As Patncra Whrte notes in 5uch a socrety, the utlzens must

- IS

be possessed of facultres for both autonom.y 4and a substantive sense of fratermty in ordcr '

that 1t funcuon effecnvely and 1ts citizens become moral agents 22 The 1nst1tuuons in

somety Wthh promote ;ntegrauon alon 8! the llnes saggested bx Lasch and cmzcnshrp as

y:
1dent1ﬁed by4Wh1te mcludmg the mstttutrons of educaﬂon though they may represent the

" authonty of socrety and the cumculum must not act wnh concentratrons of power whxch
n - 0

promote the dormnance of therr sur genen rnstrtunonal structure or that of any class or

sector whlch cannot be ratlonaHy and cntxcally Justrﬁed Given the emphasts on
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wxdespread dectsxon makmg and the necessity for power to be substanually w1despread in A'
‘such a system, such srtuattons are not ltkely to be common. |

| In such a decentrahzed system teachers w1ll have more control over the drfﬁcult but

Anecessary task, of medtatm g the demands of thetr role as representatlves of soc1ety with the

demands of their role as advocates for the interest of their students. . = #

A Feminist Prognosis - The Integration of Reproduction
‘The problem of alienation“for, most feminists, including the three dealt with in the
previous chapter -- Gilligan, O'Brien, and Martin -- stems from manifestations of the

historical dominance of males over females. Because of the dialectical nature of relations of

production and reproduction, ameliorating this alienation -- synthesizing a society and a[\
system'of education which provide greater opportunities tor intgg'r‘ation -- is not simply a .
matter of g1v1ng females in the present society more opportunmes to exercise various forms
of power control and authonty w1th1n the given socral structure. |

What is. co‘fi'rmon in Gilligan, O' Bnen and Mamn in each of thelr drfferent areas of

concern is the perceptlon of a certain 1ncomp1eteness in cornmonly accepted notions of what :

g

it 1s to be human ina humane soc1ety ‘Each-of them looks rauonally and crmcally at some

spec1ﬁc aspect of thls notton Gilligan at the psychologlcal aspects of moral cpevelopment

-

Martm at what it means to be an educated persori andO Brten at the relatlonsh1p between IR

' 1deas of human nature- and the formanon of. human society. e

@

In some ways the prescnpuon for educatlon fori 1ntegranon based on such fermmst

-_thought is srmllar to that of Lasch and thus in many ways as, 1f not more radtcal Smce

rﬁ"

ahenauon resuhs from dommance that 1s, the un_]usuﬁable ine u1tab1e drstnbuttcm and

-

exercxse of power,, the obv1ous solutton is to ensure that socr 'f'élatlons espemally in thetr

o _htstonc d.tmensron take place between equals or potenttal equals
The role of htstomcal tlme is’ 1mportant here because in some 1deal ahlstoncal

K -~ . \

sttuatxon as 1nequttable drstnbutton of power and resources’ can be Jusufied on the grounds' :

o : et .‘v o - o . . n o ) Y *
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‘ that such a relanon w111 re5u1t’ tn a greater ﬂood for all tharf otherwrxe n]lghl be pmstble

. *due to economtes or efﬁcrencres of sca.le or o so;ne entrepreneurtal .teumen Indud \llLll

o a prermse gould be sard to be the: basrs for the notion of bureaucmtte ranonahty and

w L

y ‘specralxzauon The p{oblemwlth such a dtsmbutton is that in the dldlC(.llLrll proce\s of

A

| : 'hrstory, once such a dtsmbutton is- made it is hard t0 unmake when the: on;,ma] f uncnon 18"

'fulﬁlled or even when it becomes counterproductwe as the aecumulauon of power and

= -

' resources medrates and retﬁes tself at the relative expense of any mmal sense of other

- purpose The most obv1ousexample of thisist ﬁnancral reproduetton of monopoly

o

. »capttal whlch produces no product other than more ﬁnancml capital,

¥

As Mary O'Brien 1ndlcates the 1mperat1ves of such capttal formation tttkes ona o

v

- reproducuve hfe of thetr own Wthh denies other important dimensions of hum.m life,
t —_—

i l‘ ,espectally the reproducuon of human and other life on earth.23 Gtven this historic faetor
" o' Brten hke Lasch sees the practice of pohucs in.terms of dealin g wrth power relattons
as an 1mportant factor in medtatmg the 1htegrauon of people and their society. Again. in thts
| dialectical concept of i tntegratron 1§.wrdﬁﬁls and socrety adj ust to each other, rather than

. one trymg to fit to the set of the. other. For Q'Brien, the personal is the political and in f.tee..

of the 1deolog1cally created drchotorny between private realms and pubhc itis necessary 10

t,

“estabhsh a more critical and ratlonal balance between the interests of reproducnon and the

«

.interest of Wducuon There should be a greater and more mutual 1ntegratton of these,
o .
; spheres and " economlc concern should not hold such a smgular‘ pubhc pnortty n cuhu is

macro- or mtcro- forrnauons In more prosarc térms. thrs would lead to W &reater shann g of ,

< -~

'tasks arnong those who produce and those who reproduce And wuh a greamr shttrmg of o

» Ce L, R
i "

0t ®

: tasks would come a shanng of values. and understandmg ’ﬁ B
| In thhgan s analysrs of moral development she detarls the need to mleg,mtc (wo
" basic modes of rnoral thought and develop an amculanon of thc s;,nthesxs of this lhuu;:ht- e :

thlxgan s msxght that the development of moral thought is mtcnmncd wuh thc

'development of a concept of seIf‘ is vztal 1o dcw.lopmg cnzxcal undcrsmndmg of mm.tl
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B ‘_pedagogy ‘As with Lasch, who develops hxs notion from within a Freudian concept of
: human psychology, the abrlrty to create a scnse of meaning and value and thus rauonal

- understandm gis based upon the abrllty to drstm gursh self from other and 51mu1taneously

see the relauortshrp between self and other 24 N B ;"

The notion of "self", of an "individual” and of the prodess of becommg autonomous
is given prominence in Gilligan and O'Brien -- and in Martm, who sees it as the role of

3

education- to devclop such autonomy.25 Howeger, each of these theorists sees individual

autonomy as medtated by the necessary social emns characteristic of human life and

',development As o' Bnen notes, the duallty of t 'j alue of the individual "versus" the

.

value of cohesive society shou-ld not be viewed as an "opposition

"o

intransigent,”
- as smue dlchotorrues "26 but as dialectic theses whrch are necegaﬁanly subject to medlauon

‘which produces a number of synthetic produets, 1nclud1ng, 's ahenatm g soc1al

- dysfunctlon and ahenated 'neurotic’ behavror.

-

-It is this pattem of thought which reduires in fe’ o es of this type, 4not the

abolmon of conservauve and llberal moral and pohtrcal thouﬁht pg se, and the values ¢

whlch they embody and/or promote but the d1alect1ca1 synthesis of thxs malestream
) :
thought wrth emergrﬂg’agaculauons of "femtrust" cognmve expenence wrth the socra,l and

natural envuonment ahd the values genemted from that Grlhoan calls not for replacrng the
B C[th or parad1 gm of justice, but its synthesrs wrth an ethrc or paradlgm of care, whrch has :
) hitﬁ%en less amculated in formal moral drscussron As far as mdmdual moral

developmcnt 1s concemed moral matunty is not real-rzed unnl the mdm?al has medtated

'or struck a balance between the mtellectual and emouonal - mdmdualrs

’

and socralmng -

’ v et LA vy B e - B W w
A-mﬂuences of thesc two etlucs 2T ‘ T . : Lo

ln the arcna of socml pohucal and economxcvtoncems O Bnen uses the '
@tenmnology of’ pmductlon and reproducnon to charactenz; the collecnve ef forts of

humans As wuh the' hlS(OnC mamculauon of one form of moral thouom reproducuon

asm matenal social act has bccn gm:n shon shnft in htstow or poltttcal economv The needé»

[N
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10 con51der the soc1al nature of reproducuve processes, activities, and values becomev.tll
'"'
the more cntlcal in hght of the overpowenng nature of the producuve sphere in'the

monopoly stage of capttallsm Thus reproductJve activities p___ se (rather than in some
commodlﬁed' form where they are v1ewed or serve as some producuve consumptl
otherw1se economic function W1th its ﬁnancml CQSts aftdbeneﬁts clearly me.tsured and -

welghed in dollars and cents) must medlate and mtegrate with productwe activities in an

-

-

open artlculated and publlc way ‘i _ 3 .

<

What will be abohshed are the aruﬁcxal, magical and
symbolic barriers erected between production and
reproduction, between women and men; barriers built and
heretofore violently maintained in the interests of a ruling
class and a ruling sex. This is only: possiblesgiven the
premise that the mediation of the dialectics of production and

reproductlon are subject to ranonal humd‘n control.28

,

This statement does not deny the value or 1mportance’of the productwe or economic sphere,
but in tenns of real human needs and existence, confronts it with another element in.our

. matenal soc1al expenence which as, to our detnment as 1nd1v1duals and a souety. been

/

: undervalued in our critical con51derauons of well bemg
tis J ane Mamn who focuses thls pattem of argument on the conccpuon of .

educauon By emphaslzmg the conungenmes of the narrow view-of’ educauon as

") v

mtellectua.l development for the concept of the educated person Martm mtroduces a cnucal

' note into the dlscussxon of cumcular content. She 1nd1cates how such an emphms on

4

, 1ntellectual processes is pnmanly producuve in the nature of its contem and its effcus

and thus allenates those in our soc1ety pnm.mly concemed w1th reproducuorl from its_. .
. a0

process and subsequently ahenates those who are the products of such an educ.mon from : ”Q
) : . N

’ ‘ ’lhe reproducuve wor!d 29 Further Mmm xdennﬁes the: smgular aucmpt Y pmduu:
: 'autonomous mdmdpals as an ndcal of these llbcml» t’orms of cduc.mon as both .ulurc
‘ 'and a mxsmke 30 Whtle such theone.s of cducanon have mually mkcn tor gmnlcd lhdl suc.h e' -

,reproductwe t“orms of’ thought as c‘mng and the smsmvuy to omt:rs whxgh rqpst
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accompany their emphasis on the intellect, would be “picked-up" in the home; Martin %"&
‘ ' ] i R ' S, Ty,

indicates. that such assumptions are no longer true, if indeed they ever were. 3 Education,

ifitisto be effective as a social and a moral force must account for mtellectual and

cmottonal development She emphasxzes as do Patncxa Whlte 32 Gllhgan and o Brien
that autonomy per se is not a sufficient condition for individual and ‘socxal development.

Agam in calling for change in our notion. of what education is and what it does -

Martm does not call for scrapping ennrely the attempted educanon of the 1ntellect In

o callmg fora new paradlgm of education she says it must be a paradlgm,

.. that does not 1gnore the forms of knowledge (as outlined

by Hirst), but reveals their proper place in the general ‘

scheme of things as but one part of a pérson'’s education; one

that integrates thought and action, reason and emotion,

education and life; one timt doés not divorce persons from
their social and natural contexts; one that embraces md1v1dua1

,autonomy as but one of many values 33
In Martin's broad outlme of educatlon attention would not be pald only to the
' development of the mind as a ranonal 1nstrument but to the development of states of mmd
- which will monvate ranonal moral action and to the human skills to be able to act as well
From the perspecnve of non- dxalecttc common sense,’ though the human ability to be
| ratlonally self-conscxous may seem’ to be sufficient to dlstmgmsh us from other belﬁgs, it
. \is not sufﬁc:ent to fonn a moral mtegrated human person or soc1ety Though agam few
. would dlsagrec that such d self—conscxous autonomous ranonahty is necessary for the

dcvelopment of such people and such a somety

Why then should educanon as a purposeful acuvxty restrict 1tse1f pnmanly to

v

: mtcllcctual development espccxally in the face of evxdence from hlstory, psychology, B

.‘ » sdctology, and other dxsmphnes that thc affecnvc developnﬁtb of chxldren is-often

S

-~

X

- fmstrated abused or ncglected by othcr mstuun,onal arrangements and condmons in our

1

’ \ocxcty" Onc rcsponse to thtr qucsnon follows the arguments of Lasch who sees .

'cducanonal ifstittons and the amm‘gcmcnts made for them as undermining the

-
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competencies, responsibilities, and thus moral 'authority of individual relutionships such as
the family and community mrght otherw1se form, which have tradttlomlly been seen as the
mfrastructures which foster affectrve development.

However, an implic_adon of the dialectics of integration which stresses the.

. articulation and promotion of reproductive social activities and values within society, is that

rather than having. such activities hived—off toa speci'tlized institution (usually in the form

of a bureaucracy) they are 1ntegrated wrth the productive activities whtch in our specmlwed

5N

L
"interdependent" soc1er have come to dommate our way of thmlun and orgttmzm g such

actrvré,s Thus there must be an equrtable rnterpenemmon of productrve and reproducuve '

“.

actrvmes and theirattendant responsibilities. For example, workers would be encouragcd

to brrng@telr families to work, industries would be expected to host -- on some sort of

regular basrsa-, children from thetr commumtles EThls of course will wreck havoc with -+

o4

tradmonal concepts of econorruc efﬁc1ency as 1nd1v1duals will not only be responsible for

’ provrdmg s@me service or producrng some?”gpod but will also have 1o help look after

- childten in a general way or teach them somethmg specrﬁc Naturally most workplaces

- will have to be made convivial enou gh for chlldren and if a workplace cannot be made that

.convrvral then questions must be rarsed as to whether any human should exist 1n that

ertvrronment. : ' w

- Rather than "rationalize” the'production of human values toa speciﬁc setof

institutions, modeled on the techno- bureaucratic’ forms of monopoly capital, or relegating it

0% gendenzed underclass this functton should be generahzed toa greater degree in the

(4 -

community. Thrs does not deny the role of farmly arrangements in bnngmg-up\chrldren
and mculcaung moral affect; it could indeed, remforce such arrangements as theerrue
va]ue 10 socrety is realized. Nottce though that this does not mean that those con&rncd N

with educ_auon should not be cOncerned with those activities which are identified as

: reproductive concemns because the family is thought to be "looking aft'er that."

” s

.\_
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Our present soc10/economlc arrangements ‘may be charactertzed as speclallze@nter-
' .depcndence where the mutuality of the relattonshtp of dependence may itself be a funcnon
not only of one's area of producttve specialization, as it does for example in

professionalize'd occupations, but on the access to resources one can establish. What the
;

feminist theory discussed here implies is a generaltzed./tnterdependence where soc1al
reproductton becomes to a’greater extent everyone's concern and therefore the interest in -
allocating resourccs fo these tasks becomes both more acute and more chrontc

Interacttn g w,uh chtldren will no longer only be a task fora specmhzed fewina

»

\h‘arrowly defined msntu‘nonal arrangement, but thts does not mean that teachers as an
fl -~ i ) : .
. o

otCupational group will cease to exist. Their role, as advocates for the interests of their
students, woﬁf‘d perhaps grow as they.sought to coordinate the activides of their students in

‘the. commumty They mlght also serve to ensure that standards with regard to some degree

|

of umformtty or commonaltty of educatton and substantive educattonal opportunlty were

Vi eeEY
set and met. Thts concern for standards is a funcnon of cducauon as menttoned before
one part of the polmcal ancnational soc1ahzauon of the populatlon which has “htstortcally
. Justlﬁed public expendtture and control of the educatlonal process. However with the
integration of reproducttve values into the soc1al order in a more prtmary role which would

present a medtatton in the sort of polmcal mstttuuons WhJCh developed, agam along the

lines which Whtte suggests 35 of a pamclpatory democracy where pracncally all chtldren L

must be socxahzed and educated for the dJrect mampulatlon and use of pohucal power
As we]l teachers would have a role in the more traditional mode of passm g on the
ﬂfonns of knowledge which. are often not directly assatlable by her students given the

,ltmttauons of commumty resources human economtc eographtcal eic. ‘And though

’

'these subjects would by no means be consxdered as of secondary 1mpo\ltanc"e in the

_ curnculum establtshed \t(tth the gundance of the local teachers they wo ot predomtmte

“school time" as much as hberal educators tTught presently wish. As Peters pomts out,

there 15 m moral behavxor acertain amount of learntng through assxmtlauon in social

c-' ) - . :"
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situations and the development of habitual mral behavior is of some importance.30" But

' little empbhasis is placed on these elements of moral development v by Peters or othcr'

phllOSOphch of the analytic school perhaps because these elements are COl‘l\ldCI'(.d by them
”

to be developmental and not subject to the rauonal exchange deemed appropriate for

educational activities. Yet, beyond the content of the intellectual substance, litde”

' consideration seems to have been given to the sort of behaviors and habits which 'might be
engendered' by the institutional a_rran’gementsof formal education: By integrating |
educational activities into the other productive and reprodiictive activities of the coinmunity
and society, students would beablve‘?&o expcrience-and participztte in character-building -

situations which are typical of‘their Society while being recognized a%r stiii undcrgoing an
1nd1v1dual dev%iopmental process Parallel with thl; moral development, which might be - .
charactenzed by a growth mresponsxblllty and apprecratmn of individual reluttonships Wllh' .
others isa growth in autonomy, charactenzed by md1v1dual abihty o crmcal]y CXU'USC

nghts and: create some measure of pe.rsonal authority or capabillty The social environment |

must be such that the activities conducive to the development and iearnmg of these abilities,

\-..

; SklllS and habits are encouraged As these feminist critics have pointed out, often souety

i

' ;ﬁ'ustrate,s .s.u‘ch de\‘(elopments agdleamlng, at least for a large portion of the p,opulation,

| Profgsion and Pe‘.dagogy' . ' » a o S
‘The prev1ous two secuons of thts chapter have given aome 1ndicanons of the shdpc
" and dlrecuon teachmg asa professlon ought to take if teachers are to pursue the
’development of moral autonomy in their students and @soc1al envrronrhent where such
‘people mlght live effecnve lives. What 1s 1mponant abdttt ‘Lasch and the feminist thinkers
d.tscussed here is ‘the emphasis they place on pohucai cOrfcems for the moral dcve‘_iopment

of the individual. This is because they have an understanding of the relationship between

_ alienation and the ahility of mdivxduals to think and act momlly Thi'; has some lmp()rldnLC

3

» for moral pedagogv because undcrstandmg the psycho]o“y and phenomenoio"y of



. ’ R . ey

( ahenatton and mtevratton for the tndmdual is necessary for such practtce .tnd wnll be dealt e’

w1th presently But,tt aly has some consequences for the orgamzauon and represent.ttton

of teachers as some sort of autonomdus moral/soctal force | ';4‘ o

- Ftrst the orgamzatton itself should mtmrmze in’its structure and practice: the

potennal for generattng ahenanon What thts medns is that teachers would ha\e to mednte -

or prodice. some orgamzauonal form or structure Wthh would not only perform the o
' mtegrat:tve funcuon of gtvmg them 1dent:tt~y and an adequate level of empowerment as
‘ .teachers it would also have to support the efforts of mdmdual teachers and not unduly

. Fl o

: deny fthe Interests of other parttes with. some stake in educatton lndeed it mi ght act tts an..
1nst1gator in helptng. various groups realtze their i mterest in, and contnbuttons 10, the
dtverse pro_]ects of educatton - | .

In the ﬁrst chapter above the structure of the professwn of teachtng was seen to be
: dtfferent in its historical g gene51s and present form from other professxonaltzed forms’ of
| occupatton such as medicine or accounung Often professtons in order to de’gtttmttte and
justify thetr parttcular practtce and monopoly of practtce make clatms of cxpemse and of
certatn ethtcal standards In as much as these clmms serve to retfy the spec1altzed and |
dtfferenttated pracuces of professxonals they also serve to keep in place the altenattn g
relattonslof power, which vary from one profession to the next and are not always on
balance ina given professmn s favour As amedtated profession, the practtce of teachtng
is 1solated and marginalized by its relegatton toa place at the bottom of a bureaucrattc |
hterarchy It should be pointed out that teachers share a great dcal in the status of thetr
'. students for better or worse Empowetment for teachers does not mean ,}y should seek
to emulate the structures of professwns which are seen to have more autonomy in their
-pracuce such as.medicine or law The percetved autonomy 1n these profess:ons is gatned

at the expense of thetr cltents or those that are ltkelﬁto become thetr cltents Such a‘,

~ scenario. 1s unsuttable for teachers because thetr cllents the students, do not have much

\

¥.

.
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' autonomy to begin wnh and one of the teachers moral tasks 1s~to engender develop, and B
Loy, .- Vel . L

teach more autonomy in, w1th and to: her students o SRR ) “‘? '-»'

Empowerment fort cﬁers then must mean somethmg other than what it means

| for profes¥ions Wthh clatm expertlse and a monopoly of practr.ce It could loglcally mean
. {

v

: P °”

‘ bemg able to clarm resources and methods to fulﬁll the task of educatmn The problem of
| how thts tasl( is deﬁned still 1 remams Certamly doctors and lawyers exercrse great |

3 mfluence m deﬁmng the tasks set “for their professmns Should srmllar power and R

TR

' mfluence be sought by teachers" This would mean reducmg the clarms 0 power and

A ' v

L mﬂuence whtch have been exerctsed in the name of soc1ety by the 1nst1tuttons of

-

: _government The d,xrect 1nﬂuence of parents and students on the system of educatmn has '

| ‘been much attenuéted through the@reatron of huge bureaucracxes of schoolmg ' Indeed tne

8 nghts of'parentsm the educanon of their chlldren are often, riow, quesuoned a position \“ -

which i is mamtamed often by takmg an unacceptably narrow and "productwe" stgce in °

" de ining what educatlon 1s, and an overly generous vww of what such an educanon can do .
for eople T v R : N

, . ‘
From the analys:s presented«above, the c0urse for teachers to follow is to call for

B the demsutuuonahzauon of the capltal mtenswe govemment controlled bureaucracres of \ -

' educanon ﬁeu place teachers, actmg co- operatlve,ly, cquld coordmate the

. ‘1mplementauon and control of programs on a local level ere teachers and the- commumty,
- mcludlng especrally the farmhes mvolved‘m educatmg ;f' members, would pamclpate
Teachers would of course, stlll 1nstruct but they would play a much greater role in
coordmatmg thetr students mstructron usmg the resourees of therr commumty. For o
‘ example a mathcmatlclan or engmeer employed locally rmght provrde mstructmn for the .

math‘ class the local newspaper rmght supply mstructlon on exposmon and the local
clinic could givé lessons in first aid and care of infants. ' ‘ ) »

The trammg of teachers for such a system of educatron would lrkely have to

change Though they would have to have a cnucal understandlng and some mastery of the



' "forms of knowledge or some other sxmtlar “hberal' cumculum ‘such knowledge is not B \
m and-o‘f-ttself sufficient for the develepment of the sktlls and sensrttvmes teachers. would
' :_' neecf-for \zvorkmg w1th4each other and thelr comrnumues for the good of thetr students
Undoubtedly, 1nvthls as in other forms of educatmn in such a socxety, the concepts of

1mt1at10n apprentlceshlp, and mtemtng wﬂ}play an 1mpon'tnt role Professlon.tl
¥ ;

' orgamzauons wrll see act:tve and effectwe pamc1patton in the occupatton as the 1mponant

3 crtterton of competence and formal membershlp will be based more on thts than

cemﬁcanon through some bureaucrauc proaram o R SRR F N
[ s 'fq:“ .

The medlated nature, of the occupatlon would not be ltkely to change, thou gh the

form of that medrauon would be more du'ect and less based on bureaucratlc authonty The

.ov,

derCt mvolvement of the commumty in both arran gm g for and actually pamcxpatmg in, the

LA

educatlon of its young people37 should help to ensure thelr socral 1ntegrauon and .that of

thelr teachers Teachmg as an occupat10n wﬂl be medlaied 1nasmuch as teachers w1ll have s

a’

| to interact and consult with the commun‘lty in creatmg and carrylng out the cumculum . S

-

The1r experttse in educauon the1r expenenee and membershlp ina cooperauve proacuves,
s

. f‘professronal orgamzauon would be tempered by the needs and de51res of the 1nformed
and active comhtunmes in which they worketl ‘. _' - L o B =

. .' , Teachers concems w1th thelr students and thetr students welfare leads toa logxcal :
: -
and contingent concem w1th posterity. - These types of concems should lead teachers as . pan

1nd1v1duals and as'a professmn to become (pro)acuve in pursumg solutlons to these
concems 1n arenas other than that whxch"have hlthef‘to been dehmtted as schools"
' "educatlon " Th1s rmght mclude areas such as "peace," "ecology, ‘and " economtcf

o secunty " Cermnly care should be taken to ensure that such achmes do not detract from

<

the pursuit of more 1mmed1ately educat10nal concems such as those Wthh dtrectly uﬁvc

v

. the students under their charge But there is llttle pomt in purSum g these’ "educanonal" 3

} concems 1f there is no degree of assurance that students w1ll be able to realtze any beneﬁts

»



. 4from thetr edncauon in the futufef,: Thrs son of actmty by teachers can, of course, actasa o
model for moral behavxor s L IO -
The dlsestabhshment and reorgamzanon of formal educauonal 1nst1tutlons w111 have
_"‘f,some 1mpact on the practlce of pedagogy Teachers who now usually spend only mne to
;’“twclve months w1th an age drscrete group of chtldren or only teach one Sllb_]CCt to se'veral | '
'groups of chtldren have little opportumty to develop the responsrbthty of helpmg to gulde )
the development and educat'ton of any glven group of chJIdren 'I'hts rmhtates agamst e1ther }
 the chlldren or the teachmg gammg a 51gmﬁcant 1dent1ﬁcanon w&h\e-ach other in any but the o

. »most exceptlonal cases What rmght be more effecuve frorn the pomt of view of gatmng

o 1ntegrat10n and a responswe/responsxble sense of moral autonomy is to have "classes

wbrch are age heteronomous where the chrldren are expected to care: for each other -
- ’/usually On the pattem of the older helpmg the younger - where the teacher has '
‘;respons1b111ty for the mdlvrduals m xher class over some lengthy course of thetr educatmn
The teacher could then supervrse the progress of md1v1duals and guxde them, exchangtng ‘
students for certmn lessons with: other classes and ensunng that the older students did help"
, the younger (and _@ _gsa) as requtred to develop thelr socral sense of respon51bthty and
ﬂafﬁhauon inan effecttve manner S ; L T '.' ' ;_3_ : " ~ -
Followm g Ins Murdoch s suggesnon there rmght be. greate1f empha51s on the " - ”.
. 'aesthenc apprecratxon of various. forms of art and nature.38 Aside from engendermg states . i
of mmd appropnate to moral behavror and the- abthty to regard those states of mind in self
and others throu gh the processes of creatm g, and the aﬁprecratlon of "art, the cultural
aspects of such study can focus the students attentlon beyond the 1mmed1ate concems of S
thetr present day commumty and show them thetr hnks w1th more unlversal concerns A11
_‘of this. SubjCCUVC and socral expenence does not deny the need fora fu‘m grasp of. the : |

prmcxples and techmques of moral reasomng, rather they-ensure the prov151on of a context

" in whtch such techmques will be meamngful and be seen as apphcable by the students On

.-\



.>~

_thts pomt Peters spec1ﬁc cnttotsm f Murdoch S approach to ‘moral. concerns may be ,

N

tgermane I _ S
there is Irts Murdoch s . crtttque of Kantmn and o
' Utlhtanan syst¢ms. Her system starts off in Humean - R
~ fashion by makin g the appreciation of virtue central, the Just ®
T, and loving assessment by the spectator of the individual. - B
~ She then rather takes off i into Platoni¢ realms. - Much that is - : -

‘usually ascribed to the use of reason*is swept up irfto the
love of the good. But there is practically no mention of the

more ppbhc‘and pohncal area of moral life. oo v

. . I
‘ Whtle Murdoch 1dent1ﬁes the i 1mportance of understandm g "states of mmd" for

- stico sful teag:htng in the area of moral educatlon her understandmg of the relattonshlp of
" the 1.ndtv1dual to. the Qroader soc1al and cultural sphere seems flawed as Peters mdtcates

| , She sees ‘the cultural artifacts and acuvmes as fixed i in thetr meamngs and mgmﬁcance and

these meamngs and srgmﬁcances are Ob_]CCtlflcd and the process of understanding them is’

somethmg the readers/vrewers/ltstﬁeners "dtscover' rather than a process to Wthh they

. might bring thetr own expenences and form meamn gs of thetr an Wthh nonetheless
share a common locus in the work of art.! 40 Murdoch s concept is: non- dlalCC[lC and

ahtstorrcal and fatls to show an apprecrauon as Peters notes of the relauonshtp between

| - socral hfe and the condmons whtch affect it and the prtvate sub_]ecttve life of 1nd1v1duals in "

: _producm gan awareness and apprecratxon of moral concerns an’d moral values

Peters as has been 1ndlcated can be faulted for 1denttfymg reason" too sm gularly ‘

E wrth .. the pubhc and pohttcal area of moral hfe," espec1ally as far as pedagogy ts

o concerned and in his’ own way presenttng a non-dxalectlc an{ahrstonc deptcuon of moral

.

thought and concem WhJCh is so denatured it may be frurtless to expect moral behavror o

.resultfron”ust "educattng peoplemthlsfashlon A .' . e

A balance must be struck then in pursumg the educatton of mdtvrduals which’

recogmzes the reproductwe nature of such an actrvrty, Wthh sees itas more than a srmple -

. hnear process of select:ton and condmomng for ltfe in the job markct/all consumtng

economy and socrety of monopoly capttal whtle smultaneously not denytng that ‘

N e
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v soclaltzatton is amr 1mportant process in moral and other 51gn1ficant forms of autonomy

'.,Thts is why an approach to educauon aﬁ the moral aspects of educatron in parucular is~ |
‘ “.necessary which sees thegole of educauon in. mmrmtzmg and ellmmaung ahenauon in the »

dlalectrcal relattonshrp C/een the mdmdual and. socrety, smce IhlS is the sourge_qf\ much /‘_ ’
> non-moral thought and behavror Expressed m a more posmve marner: teachers should L '

seek to provrde for the affecuve, 1ntellectual an& socral mtegra‘tton of thetr students

¥

'reahzl?thelr task in the developmenta] processes of thetr students and in the ongoing.

. __hlston 1 processes of the1r culture and socxety

-

The role of the ' professxon in teachmg should be to foster cooperanon amon g

: .teachers and between teachers' and others to dev&op methods, procedures and structures |
Wthh will promote [hlS goal It must however deal w1th the ahenann&affect that -
w1despread and large scale bureaucracres have had, and seek to promote teachers own
: "a1ms and funcnons ina manner whxch is convwral to, and cons1stent w1th those aims and
.fun(étlons -- whrch of course are the mtegranon of 1nd1v1duals and of socrety Slrmlarly,
- structures whtch depend»on the pnvﬂege of a retfied socan/eccfnormc/polmcal ehte as -

Lo

, creators, custodlans and purveyors of "culture" and value are l1ke1y to contain the1r own_

k4

' mtemal contradrcuons and thus produce ahenauon as well and must also be rejected as

'."-possrble forms of moral order" | R f.‘ L

| What I have attempted to demonstrate in thts essay, and more parucularly, in this
ﬁnal chapter 1s the relauonshlp between certam aspects of mdfwdual moral development S :.'\' _.
: and educatton and the dynarmcs of socxal funcuon as they have s1gmficance for the S
| professronal teacher Thrs has consequently 1nvolved some complex cons1deratlons of the
teacher s task as a moral nL 'I‘he nouon of professronahsm enters here because the -

' professron whtch is ordmanly expected to guard teachers status, econormc welfare

standards of "experttse also 15 to set teachers etlucal standards But not much has been

’
A .

P
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saJd mrectly, uyhrs essay about these' "Codes of Ethtcs or "StanWs of Professnonal ‘
Conduct " essenually because they are products of the proJect or process of
professronahzann Wthh I have dealt wub at some Iength As such, these codes exlst
because they are seen to be one of the charactensucs u'a1ts or funcuons of that form of
scfcral orgamzau\tm and not because they nse from any condmons or essences peculxar or

| necessary to the pracuee of teachm g - , | o | v‘
A hrmted vrew of teachmg as. an 1ntenuonal acuvxty predtc'tted upon ratxonal |
: exchanges also obscures the essence of educauonal actlvrty and its. partrcnpants as fully
human Th1s‘has 'many consequences for teachers smce they are ¢ on the frontlme - at the
bottom of the schoohng hlerarchy - dehvenn g or attemptm g to delwer serv1ces to thetr
students and thus shanng and expenencm g much of thetr students altenatlon whﬂe they
often mev1tably, help to generate and remforce much of that same allenauon
| I haye refexred often to ahenat10n and two related theones Laschsl and that of
', cenam fermmsts, Wthh attempt to explam how ahenauon and its mamfestauons come to |
- exist in such an apparently prosperous soc1ety 'I'he mterest expressed here in ahenauon . '_ '
‘stems from the power and facxhty such dJalecucal theones of ahenauon have for explammg ‘
the~ psycholog1ca1 and soc1al gene51s of non- moral behav1or By domg so they present
clues wh1ch would allow us to mmumze and amellorate many. of the soc:al and
psychologlcal condmons whlch serve to generate" such behavxor / v
The teachers pnmary, though not dlscretely smgular task was moral agent isto l | t ‘
promote the contmual creauon of moral agency and the condmons of moral agency AT the
mdlwdualmmloglcal level this means teachers must have the abtltty to present dnd
' retnforce condtttons which foster the development m thetr students of the ablhty to-
medxate in an. 1ntegrat1ve way, the dxsuncuons and relaﬁonshxps between self and other
upon Wthh systemattc vahd shared and cnttcally eoherent values may be founded BT-; ‘
Lasch and Gllllgan note and emphasrze the relatmnshxp between personal development of”.

the self" and moral development



LY

Perhaps because thls process 1nvolves the vanous processes of development, rather
| 'lthan sxmply a ]_QL_I_Qg process -- that is, somethmg Wthh is 1ntent10nally rational and - _
dtrectly engages the mtellect -- some phtlosophers would say, that it should not be- part of
f the téacher's ma{or concern in educat10n Teachers to avild the charge that they mt ght -

‘ parnc1pate in: 1ndoctr1nanon or mere "babys1tt1n g -- this view holds - should mamly be
, ,lconcemed w1th abnvrttes Wthh may have loglcally intended results, when done well. ThlS

| would be fine, as Jane Marnn poxnts out 1f these loglcal 1ntenttons when sin gularly camed
out d1d not have so many umntended or contingent results. | |
B . J ust as. w1th 1ntellectual and physrcal development, certain env1ronmental condmons
must be fostered for the affecnve and even aestheue development of lndmduals in order for
moral growth and behavror to" tal;e place.’ Further such condmons are not out51de the
» purvrew of the teacher o@ucauon - »
‘ But such an expanded v1ew of educauon in the area of moral. concem has
tmphcauons for the way we deal w1th and understand these matters asa soc1ety And
further it has spec1ﬁc 1mphcattons for the way the role of the teacher is carned oy and thus
' for our concept of what the professmn is. Thxs isa somewhat mverted v1ew of the -
| relatxonslup between ethlcs and professmnahsm than that whtch was alluded o -
.vprewously in this sectlo'tt\twdéaltng w1th the o) called "codes of ethlcs " In shdrt
o mstead of adoptln g appropnate" ethlcs because 1t w1$hes 10 have a professmnal form tlge
¥

: adopt a professronal form Wthh is most convmal to those concems

e :
o About the precrse 1nst1tuuona1 form such an ethlcally aware professxon rmght take I

,occupauon should look at the necessary ethxcal concems of teachers and of educatton and

"‘:’have been deltberately vague Ttis dtfﬁcult to predlct or hypothesxze about because of the
" great number of factors, both theoreueal and actual wh1ch must be taken mto account In
- recommendmg the dtsestabhshment of present forms because of their mherent prop;'\sny to
¥

: 'margtnaltze and alienate, it is 1mportant to also suggest at Jeast a possrble general form of yo

‘ somethmg thh whtch they may be replaced if not the spec1ﬁcs of the transformatnon

R



« ~Following O'Brien's thesis about the need to integrate and bring about a synthesis
v .
- of the productlve and reproducttve spheres of human thought aed actwnty, 1t is 1nterestmg to

-

note how schools teachers and educanon are smgularly located to do such a t.tsk Indeed

‘ it 's common to charactenze one of the 1mp11c1t mms of the present systems to act as a

method of passage from the necessanly reproductlve envxronment of the f.tmtly to the S

matenal wealth th _employment of such a view rrught p}owde =-ip the short term at .tny
; rate; | |
_‘ Educa'tors rnust ok for some way to bnng about ‘an mtegratlon of these "pubhc Ll
> and privvate realms for the" students as one functton in an mtegratmg soctety wnh
;f mtegrated 1nd1v1duals ‘The rqles which. teachers take in thetr community n1ust broaden as .
they seek to serve the educatlon lnterests of their students by helptng to coordmate thClT o
learmng acnvmes in the larger w rld and as teachers also serve as advocates of thCll’
students interests‘in postenty AN o j Ry |
‘ R :‘It 'i_s'r'nost lil{ely that s'o‘rnevfoi of pamc1patory democracy, with an emphasxs on .
w1despread local comrol over decision akmg would be the most conv1v1al polmcal form .

for this. type of orgamzatton for educatlon And rec1procally such a democracy would

(and perhaps not on A s enher) ' Q" R
s : ’
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. . . . '\':
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~ Yet, as Martm ma:ntams the promonon of a cumculum which smgularly empha81zes

. -

———

t without the sktlls andfunctxons to be effecuve asa mfbral person Thls
; . Jl

leavm g the Stug

-

envrronment-e are in fact undermtned by the atormzmg effects of modern

soctal/phcauon/economtc forms -- mcludmg school and 1tes emphasrs 1n cumculum

" most effecttvely be nurtured and developed by seemg, not fust that 1nd1v1duals are o

ey

' connected to One another and the i 1nst1tuttons they or. thetr social predecessors have created

7in hlstory -~ but dtscovenng how these are connected to the self, and hon these

&

' mtenttonal and mttonal are not necessary to the creatron of moral autonomy, and the

: corgtecttons may be realtzed in the somal world by the mctmdual Thrs is one of the

functtons of what O Brien and Martm charactenze as the reproducttve sphere" and it has
been neglected overlooked and reJected in; the attempt to make educatton and ‘.
constderatto‘hs of educatron a su1 ge_ne_n_ mtenttonal N and ratibnal actJv1ty -- often to - |
Justtfy llS status as an area ot specmhzed or. professmnal concern -

Tlus is not to say that those: actlvmes wh1ch are charactenzed as bemg

pedagogy of moral autonomy - they are. It is Jjust that they are not sufﬁcrent enough o
deserve so much attention from teachers and other eaucators If as teachers we are to
attempt to develop condtttons to brtn g about morally conscxous __g conscrenttoUsly moral
mdtvrduals then itis mcumbent upon us to understand the entlre nature of the educauonal
process as an mtellectual affecttve and socxa.‘l'bnterpnse to use all the elements at owr

dlSpOS&l to ensure our students have at least a good chance to exercrse the1r morahty,

the present and in thetr future

ranonal fon'na of knowledge and the development of the mtellect may- do so at the nsk of

Paradox}pally, perhaps, hlS sense of self and thug autonomy or self-dlrecnon can

P
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