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in understanding human behavior. Utilizing the Tennlgsee Self Concept

ABSTRACT

“~
I

Recent research has demonstrated the {mportance of self-concept

Scale (T $:C.S. ) in testing subjects at Grant MacEwan Community College N ,

4

s

\determine the change invselfecongept of‘both-regular and

-

P L

! (G.M.C.C. ). this study was Yesigned to: - ‘,_ . S

determine the difference in self-concept. between regular

students (those possessing a high school diploma) andvmature

students (those not possessing a high school diploma)..

Y

N

'mature'studentsfafter;successful\completion of one term. at’
. : RN - . '
6.M.C,C., S I
2 N G

. determine the difference in self—concept between students S

who were not successful 1in the first term and students who}

i

-

. were successful

The 'T.S. C S was administered during the fi/stfweek of

‘September, 1974 to l78 freshmen students in seven programs of study

The T S.C. S - was re-administered during the last ‘week ef classes to 108

students who had written the pre- -test. The data was. then subjected to

t tests to,determine significant differences in-means and variances

The results indicated that there was no significant difference .

‘%} -

)

in self—concept,between regular andwmature students that no significant ‘

‘ change in self-concept occurred for either regular or mature students j,'

after successful completion of one trimester and that students who °

withdrew from G.M.C.C. or were deemed unsucceSSful had<a'self-concept_t';

v - ' . ¢



“irat was significantly lower than students deemed successful.

Assuming that students have a low self-ooncept at ‘the time of

and prior to withdrawal, and/or failure in an. academic setting.'as 4

. evidenced by-fhis study and other research, the data of this s study

suggested that people are able to develop self perception of worthiness

through non-academic experiences It was also suggested that formal

educatiori alone is not a sufficient condition for enhancement of the

seif-concept , » ST ; '.'
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CHAPTER I -

\\"h ... ) . | )ﬁ‘ ” ‘ ' . . | J
: gﬂ INTRODUCTION _ '

" v

. . o Rt

§ [P
Ly RTINS

L ;Eé'“ﬂ;g 'STATEMENT OF THE PROBLEM _ , |

A

a5 POs ,g: :i Jas be ng‘important by pSychologists, sociologistss educators, .
: ) ;?ffzgphilosop:”U{d? psychiatrista. and theologians Many of these profession-
Qﬂ grouﬁs have come to view the self concept as an important construct

in terms of understanding people and their behavior. It hasabeen pro-

posed (Fitts, 1965b) that if an individual S se&f-concept 1s known,

much can be predicted about his behavior. Fitts et al (l97l) ‘maintain 5?_,

that an individual's concept of himself somehow cuts across, condenseS‘ﬂé
: or captures the essence of many other variebles (motives, needs. atti-
tudes, personality. etc. ), and thus enables all ‘Interested in human

behavior to have a simpler and more’ eentral variable with which to deal° Q'

~ .
N

" A growing body of knovﬂedge of self-concept and its relation
to behavior is indicating that there is a direct link (relationship)
between how one perceives himself and how he behaves Direct reiation-»i: .
ships have been discovered between self-concept ahd academic achieve- |
ment (Brookover, l967 Coppersmith 1967 Hilliam and COle, l968 | o
Dreyfuss, 1968; Manson, 1969; Davis, 1969; Gay, 1966; Purkey. 1970). H.f}.'
career certainty (Higent. 1974), self—actualization (Lynch l968 ".fij
, eLansman. 1968; Fitts et al, 1971; ”Vargas. lQGB.gﬁeema“ﬂg 1969, Duncan. l”t';fjj
1966), delinquency (Fitts and Hammer, 1969) intéllectual efficiencyAiii-f‘ﬂ,~a
) (Gay. 1966; Williams and Cole, l968, Pegg, l968. Pugh, 1969, Seeman,;fj.4'

1955 Duncan, l966), level of adJustment (Rogers and, ﬂymond l954), e
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persistence (Baron and Bass. 1969. Burkett 1972; Tiffany. Cowan and o

- Tiffany, 1970; Hendron.,IS‘ETL personality integration (Fitts.\1965b).

psychopathdlobi;;:(FTtts. 2c)' sotial'status (Wil1l1ams and Cole} :

1968). identification (Millen. 1970. Bealmer et al.,- l970). and inter- .

personal competence (Coopersmith. 1967; Diggqry, 1968; Rosentha]. 1965.
Swan,’ 1970. Fitts. 1970; Stewart and wagner "1969; Faunce, 1967)

'“'j‘ Research iS‘indicating that’ the‘ﬁehaViorally effective and
ineffective can, be identified in a variety of ways. but no’ variabJe ,
, appears to be more "consistent in its association with behavioral

- competence than self-concept (Fitts et at., 197l) Gilmore ig97l)

states ‘that self- concept has ‘reached such . p(ominence that" it has been

postulated as the most. significant factor ,distinguishing )the produc--j
tive from the non-productive individual An individual s self-concept f.

\
- 1s positively related to his usefulness to society

, More‘gnd more there is a deepening interest in the individu-'
al's perception of himself and his situation as a major influence on ;',‘

his behavior Recent theorists Such as Combs and Snygg (l959), <'p |

. Coopersmith (1962) Diggory (l966). Fitts (l97l), ‘Rogers - (1951),

Rosenthal and Jacobson (1968), and many others believe that.the main» |

" .tenance and- enhancement of the perceived self is. the motive behind all

'ibehavior Each of us is. constahtly striving to maintain. protect and -

enhance. the self of which he is aware.‘ I? this is true. then it ‘

follows that experience is perceived in tems of its relevance to the - .

\
PR

M

self and that behavior is determined by these perceptions

e,

“If- the phenomenology and self-theorists are correct in their,k1'

5-!_

‘ _assumption. then a complete understanding of self-c0ncept nill advanceg ,f

- _; S



: t regardingqthe role of se]f—concept and academgnilchievement His re-

- L. ' .

- . 3

. ) - . .
« . ' - [] ‘ . ,

A‘w E . ° ' ‘-:\ : ‘
man to the point. Whe"e he CG" "Ot oniy understand his :feltow man, but' .

-‘he wil] be able to construct programs (educationai. sociai end institu- .

T tiona]) to makelself-actualization a possibdlity for everyone, s

T PROBLEM "
L

Research in the area of%seif-concept and its relation to 'ﬂ

'academic performance indicate that -an educational institution can have o

] positive or negative effect upon the seif~cbncept of students Psy-,,mwﬁu;

" choiogists and edecators are. becoming increasingly aware of the fact
'that a, person s {dea of himseif or self—concept is c]osely connected

to how he behaves, perceives and learnss: Indeed, it is becoming more ' 'rfé{

%

:obvious that the most important ideas which affect a student‘s behavior

‘are those ideas or conceptions that he has»about himself. which, 1n '. " -E’v

"part, are a consequence of his school experience,

. . ) - ; T--‘ .. . B i .‘

.(‘ C . [

'Brookover and his associates (1964) made a useful distinction

. search indicated that the possession bf a high, positive seichoncept
_ does not neceSSariTy resuit in.academic achievément. buf that a. high._‘-f
: positive seif—concept seems to be a necessary characteristic to’ have ‘LegihéFQ

,'A'prior to‘pchieVement. However, it is- no guaranteevthat high;ac’ieve-

'_n ment wi]l fo]low. ‘;”fg S ‘T?upfﬁthif;ixi~:? ,1‘:7?,?~'fj{;gitﬁif i oed
A Nhen addressing the question of ”which comes first, a posi- ff- ‘;:’:
tive, self concept oF higﬂ achievement" it must be admitted that at the ff"Ai
‘.I'prege"t t‘”‘ there iS\ﬂo definite ansher to this question. However, - ‘i

v I S

~e-~as Hamachek (1971) states"7f 7“”fi:”,v ‘:ﬁ;”jf‘”TI?@?Jﬁ?ff<sg a~',:1}t. A

'\.7

"...evén though it is not Yossibie to say witﬂ precision :

i 7 R SO
v B R o B
‘4 * . & - »
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® . which comes first, ‘good school WOrk or high se]f-
- regard, it does ‘not seem unreason#ble to suggest

- ' that each is mutualiy reinforcing the other to the :
‘extent that a positive change in one facilitates a , -y
positive change in the other. - : : .

“Fitts and Richard (1971) also prefer an interaction exp]anation wherein
a good self concept contributes to effective performance, which in turn

contributes to a healthy self- conceptl “ . '“

| Data collected by Flemister (1967) and Faunce (1967) on
schbo] drop-outs and potential schoo] drop-outs indicates that drop-outs

are more likely to have Tow - self-esteem, being more deviant .in terms of

e

defensiveness have more difficuTty with self- definition and have more®®}

o
. dissonance and conflict in ‘their se]f-concepts.

a-

nr

. It has aigb been demonstrated (Meese, 1961 Boyle, 1967) that

the se]f-concept‘ once c]early differentiated and structured is a

[

fair]y stable entity - From this information, then, it may be contended‘
that an aduit entering a post secondary institute without a high school
Mgy diploma wil] have -a lower, less hea]thy seiftconcept than a student whoi

was sUccessfui in compieting high school

4“?’ - There is a great deal left to be discovered about what affectS»

~ i

the seif—cencept Fitts (1971 p. 38) hypothe51zes that the seif concept
1s most striking]y affected’by s o e .

4
{
1

1. Experiente, especia]]y'interpersonai'ekpériences which
'generate positive feelings and a-sense of vaiue and worth.

gf' Competence in areas ‘that are va]ued by the individual and
others. ° L

. o : T T L
3. - Self-actualization, or the implementdtion and realization



- of one's true personal potentiaiities whatever they may

be.

A positive, successfui academic experience,'then, should have
- an influence on self- concept change of college students, especia]ly if
-the experience is.tiewed as self- actuaiizing and deve]oping competence
-and if previous experiences were negative and unsuccessful. From this,
~ one might assume that the student who was not successful in highvschool
and then successfu] in college wouid have a positive change in self- .
concept, assuming that the successful compietion of the program was of
importance and va]ue to the student. Aiso because of the relative |
istability of the se]f-concept during the aduit years, one would believe
~that a successfu] academic experience at the post- secondary level wou]d‘

have little or no influence upon the se]f—concept of students who have

had prev1ous ~successful®academic experjences. ,
. . <>

' Thetpurposevof this studyiisbto“determine whether those whova
have obtained a high school dipioma‘have'a self-concept which is
different from those who have not, whether the seif-concept cin be
changed in a positive manner through a successfu] academic experience
| and whether students deemed fiot successful in their academic experience,

“have a self- concept that is different from those deemed successfui

o



, : CHAPTER II

- THEORY AND RESEARCH

, 9 4
‘ TraditionaIIY. psychology has been under the influence of two
- Mmajor schools of thought. psychoanalysis and behaviprism In recent
years, a "third force" representing the humanistic,orientation has

attempted to gain a foothold 1n the behavioral science of psychology.

"{ Humanisttc psychOIOgy»embraces the areas ot'existentjalism
(expressinglthe 1ndiyidual's intense awareness of his own -existence and
freedom to choose among alternative¢ for behay1ng)’ano'phenomendlogyv
(statfng that rea11t1e5'11e not in the event but 1n the phenomena or
the person s perception of the event) Humanistic psychology fits .

- -comertab]y in the company of phenomenology and existent1a1ism as it 1s

an orientation which centers on human 1nterests anﬂ va]ues (Hamachek,

1971, p. 46)

R . ' . /’ X ' . ) ‘
_ 'Present day Self theory falls 1nto the framework of phenome- o
nology The: ma1n thesis of this point of view is that behavior is
1nf1uenced not only by the accumulation of our past and present experi-

ences, but even more importantly, it is influenced by the personal ' .
meanings we’attach to our perception of those experiences. '
THEORIES OF THE SELF.

James

" William James was one of the pioneers in engineering,a system

\

. Lol ° .
t . ) . . .



of psychology of the self. In his two-volumn "Principals of Psychology",
(1890), the longest chapter was entitled "The Consciousness of Self".
.In this James maintained that one does not have a Self at birth, but
-that ‘a sense of identity is eventually comprised of spiritual, materiaf
and social aspects He said that the self develops to become the sum
..total of "I", the. knower or-experiencer, and “Me“. the self that is
known or experienced. Thus, subjective interpretations and feelings
about the self were important to James.

~ Charles Cooley 3 (1902) basic premise was that ‘the Self
1magines a perception of itself in the mind of another and this affects
behavior This has since been labelled "the Looking-Glass Self", The
‘three elements to Cooley 3 self—idea are: (1) the imagination of one's
| appearance to the other person; (2) the imaginations of the other l'
'person S appraisal of that appearance, and (3) some kind of self—value

I
feeling such as pride or shame, based on (l) and (2) ‘

" Mead

o

) George Mead - (1934) in describing the features of self-con-//.
ception stated '"The Self as that which can be an object to itself
ﬂiis essentially a social structure, and it arises in socital experience" |
(p 140). 1In this social interactionist view, one thinks of himself as“
he believes others think of ‘him. He will act how others expect peOple "

s .

"_“like him" should act.

-Me'ad’emphasized the self' as being“an ent'ity uigin-its’elf.".-



the body" (p.13). He differentiated between the "I" and "me“ of self
but saw these constructs ' king in harmony and being developed through

| Carl Rogers, 'a'phenomeno'Ogist, views the self as the central |
: aspect of pérsonality He refers to‘the seif. or concept of self, as

the "organized consistent, conceptual Gestalt composed of perceptions

of the 'I' or 'me' and the perceptions of tpe relationships of the 'I' .

or me ‘to others and to various aspects of life,\together with the

J

values attached to these perceptions" (Corsini, 1973) Rogers believes fﬁ

-that the self 1s a product of environment It deve1ops out of\inter~
: persona] reiationships and a striving for consistency ’Hhen experienCes\‘

are not consistent with the self—congept, they are threatening and may Fo s

produce emotionai disturbance The "actualizing tendency", which is an lrlif'TV

finherent tendency for the individua] to maintain and enhance the organ-

’f'ism, is viewed as: the motivating force n deve1opment Of PeFS°"311t¥°, .

Combs and Snygg o _[,"""

-

| o In drawing from the theories ‘of Adler, Lewin and Rogers, the ?:rff_?"'

-;v_theory proposed by Combs and Snygg (1959) goes as far into the realm of :
| phenomenology as one’ can find They state that " i, ali behavior. 17” 7‘f7"”“d
a _without exception, is completely detenmined by and pertinent to the
o phenomenal field of the behaving organism" (p 15) Behavior is . ,
| determined by the tota]ity of experience of which an. individual is aware bfi;;&i



-~

of at an instant of action. This {s his "phen enal iield" " The total

- self, as experienced by the individual 1s. Tabelied the "phenomenal self".

This phenomenai self is‘the self as observed. experienced, and Judged
by the individual himseTf. this is the seif of which he s aware. The

Y sum total of all these awarenesses or perceptions 1is his image of

,1»

Q

himse‘f“h*s §§1f'00"cept s other theorists have “discriminated T

. between the “I" and "me". ot the self, Snygg and Combs (1959) saw the

seif as embodying the self—as-obJect and seifias-process

Combs and Syngg (1949) take the. view that iists of diverse "
and confiicting needs are not helpful in predicting behavior. They
conclude that the Andividual is motivated to preserve Tnot his physi-, ‘

cal seif. but the self of which hé is aware. his phenomenaT self“ (p 56)
CFitts . v *

Hiiliam H. Fitts 1is one of the more recent prpponents of

_ self theory, and has done extensive research through a program entitied

Studies on the Self- Concept end Rehabiiitation (1964) 1t is Fitts

theoretical framework thatrthis thesis is based upon The conceptual
framework paraiiels the Tennessee Seif—Concept Scale (T S.C.S.) which
is the instrument developed by Fitts and utilized in this study

Drawing from and expanding on the theory of Snygg and Combs_i-:lﬂ:*‘

(i949). Fitts (1971) proposes three principie parts or sub-selves of..

. the self. These are:- self—as-object (Identity Seif), self—as-doer ;~,3';:' o

(Behavioral Self), and, self—as-observer and judge (Judging SeTf)

Identity Self is the most basic aspect of the self This

- Y RN > . . . .
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A\

feature of the self establishes the “Nho dm I". ¢ mpiete with iabels
and symbols. assigned to- the self by the ihdividuai.\such as male, stu-
vdent bright, unwanted, ug;y. athiete, etc. } .es;-g -

“
s

"The Behaviorai Self interacts with and-to ome extent: feeds
'the Identity Self. - In many cases, one cannot assume an identity or X5
Jabe] without first doing or’ experiencing The Behavioral Self, in
'"restablishing "What o1 do?";"such as play tennis or retreat from 7
_peopie. provides material to the Identity Self, so that tennis playe;

", and introvert become - incorporated into the seif—concept

Fitts (197]) states that one of man* s capacities is his abil-
‘ity to be aware of himself to observe himself ih attion, and to evalu-
ate himself The Judging Self functions as observer. standard setter,
dreamer, comparer and most of all evaiuator It a]so serves as med{- f
,ator between the other two seives, but does not act as. the Freudian
superego in that it is not entirely introjected from the values and

"standards of others
S,

B

Man has a tghdency to assign values to perceptions of behav-

ior, characteristics feeiings, etc of others and of the self. The

D R Lo . " .
L - N N

~tendency to evaiuate the seif is a primary com§6nent of° self-perception, ~~;qbzf

'fiand it provides the materia] or snstenance for seif-esteem. which is a
__' primary concern for most people (COQpersmith 1967) Se]f—esteem is '
o related to self—concept in that changes in the self-concept that invoive

'~j_a lowered self—esteem are. threatening and therefore resisted The

"~:Judging Seif is the sub-seif that attends primari]y to self-esteem in

z?'iviewing the Behavioral Se]f and saying “That is good" and'the Identity

L L N . Ty
. ) o '{ oo ’
ol
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s , -

In Fitts' theorizing, he sees the three previously discussed

se]ves from an internai frame of reference and as the broadest view of
‘jfiliooking -at one s self- concept But there are many other sub-selves that ;
aare of a more specific nature, such as self as professional, self as
Tover, self as student self as citizen, etc. The sub-selves that have |
”‘f’_the most deneral app]icahility are the five measured by the T.S.C.S.
and are: Physica] Self, Moral- Ethica1 Se1f Pensonai Self Family Self

and'SociaI Self. Each of these selves as examined from an externa]

frame of reference, contain elements of the three main internal selves.
R A0 EK : : .

The degree of‘internai consistency between and Within'these

" sub-selves should be related to integration and to the effectiveness
with which the total self\functions . For this reason. consistency or
ivariabiiity across the sub-selves ‘and internal consistency ‘in se]f-

definition contribute to a definition of a. person as well integrated or

"not;

AS'Fitts (1571, pe“22) states;

L
It can be seen then, that there are many'aspects of self-
~ concept”to be considered in attempting its measurement. We
- “cannot. accept the assumption which many researchers L
apparent]y ‘make that the self—concept is a single construct,
reportable in a single score. ' Such an- over-simplificat¥on
may ignore ‘the, comp]exity and uniqueness of each individual.‘ S

R ..SELF.-'coNcEPT‘AND vACADEMIC 'ACH'IE}IE_MEN‘T

. ~‘\~ Cor e -

Research evidence is shfwing a significant relationship

between the sd%f—concept and academic achievement Psychoiogistsnand"hf
T S R IR T IR  S
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educators are becoming increasingly aware of the fact that a'person 3
idea of himself, or self-concépt, is closely connected to how he -
behaves. perceives and learns. Indeed, it is becoming more'obvious
that“the 'Ast important ideas which affect a student's behavior are-
those idefls or conceptions that he has about himself. ' In fact,
Brookov r (1967) in studying self image and its relationship to .achieve-
¥ ment--questioned the popular assumption that ability is the most

‘ important factor in achievement “He stated‘that the’ student s attitude

is the main factor in determihing the level of achievement in school

.One of the first people to research this area was Lecky (l945).
whose study showed that low academic achievement may be related to a |
ssudent's perception of himself as being unable to learn academic ,'

- material. That is, low academic achievement was often the result of & 7
child defining himself as a non learner Walsh (l956) found that '
those who were classified as having high ability and low achievemept
 had a‘negative conceptjof self when\compared with those of high ability

and high achievenent. “éenjamins (1955) and Pegg (1970) demonstrated.-'
?.that a person s self- concept has a direc%sbearing on his thtellectual
efficiency Brookover Thomas, and Paterson (1964) found a statisti-
cally significant positive correlation between self-concept and

perceived evaluations of significant others, general performance in

academic subjects and achievement in specific subject matter fields

. In another study, Forguhar (1968) demonstrated that gver and
. under-achievers at the grade eleven level respond differently to items :
) measuring self—concept and that students classified as-over-achieversj o

tended to have higher self—concepts

~-
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' Irwin (1967) concluded with the following remarks after
studying the reported self-Mncepts and academic achievement of fresh-
men college students:

]

It may well be‘that a positive conception of one's self
as a person is not only more important than striving to
get ahead and enthusiasm for studying and going to school,
but that 1t is a central factor when considering optimal
scholastic performance. :
~In studying junior high school students who were 1dentified
by school staff as potentiai ‘school dropouts, Faunce (1967) confirmed
that thosg identified as Tikely to drop out had lower_measured<seif-h
concept.scores than the control group. Aisoe,the potentiai dropouts
"were not as deviant in their self-concepts as those who had in fact

R . . ]

dropped out'ofrschooi.f

Fiemister (1967) using the -T.S. c.S. compared students in
'school to a group that had dropped out' The data provided addi tional
evidence that dropouts are more likely to have Tow seif-concepts ' The
resuits indicated that they are also more iikely to be deviant in termsr
- of defensiven?ss to have more difficuity with self- definition and to

have more dissonance and conflict in their seif-concepts i~w‘

. "Hendron (1970) in'studying high school dropouts provided more
evidence that dropouts are likeiy to hoid themseives in low esteem
Reinherz and Griffin (1971) conducted a study of junior high schooi
'students who had failed a grade or had been ‘held back-on one or more
~occasions.. Using the T.S.C. S.s the greatest difference was “Found on

Column D (Famiiy Self) between*¥hose with a history of academic faiiure

~and those who‘ﬁad_ﬁevEF‘TETTEdﬂ-—‘—-ﬁ’”'» o S 4



j/)l4'

~Ina simi]ar study of Junior high school students, Godfrey
(1970) examined those who had not repeated any grades had repeated one
grade and had repeated two or more grades. Differences were significant

- between"all groups on almost eyery scale- of the T.S.C.S. *

3
‘o

These studies lend more support to the\hypothesis that aca-
: demic failure and Tow self-cdncepts are closely associated although

they do not answer the cause and effect question . - ~
B oo ‘ L S

Because we are living in an achievement oriented soqiety. one '

¢

might cdnsider years of schooling to be an ihportant variable in pre-
dicting self-concept Although there has recently been a great prolif—\\
eration of studies examining the relationship bétween self- concept and

=%
.'epducational level, there still seems to be no definite answer.

Piety (1958) found little relationship (r = .09) eXisted
_ between years of education and Total P (self—esteem) on the T. S c S.
Research by Corrigan: (1970) in studying American Indians and Monson
(1969) in studying unemployed adults both . showed no significant :
_ difference in self—concept between those who had graduated from high
- school and those who had not. Schwab Clemmons'and Mordes (1966} in
studying general hospital patients. Harrington (1971) im studying Afir '
Force Officers and. Brooks (1970) in studying community college teachers
‘all concluded ‘that there is no relationship between self~concept and-'va -

years of fonmal education R - - T B B e
" Fitts ’(1972-', p. 26) has;, the'. fol»low'ing ,opini'on:"f

The issue of the relationship between self—concept and
education has great potential import Should there\be

§
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a high correlation between the two yariables, which : 'y
present evidence does not support, it weuld be a | N
disappointing finding in & supposedly democratic
society. The apparent lack of substantial correlation

~1s gratifying in the sense that, for most people, . o :
feelings of value and worth are ‘ot dependent upon R
years of formal education. The low correlations also: ' '
imply that the answer to low self-concept. change and
improvement does not lie in: academic eduéation alone :

\ }

Factors Affectinngelf-Cbncept ': ST "»".Q | "&*

Hhat then, does influence the self—concept? Wylie (1961)

: :and\Fitts (1971). conclude tbat there have been.no Mngitudinal studies_ ....... __,'__;__'-_*

on which to base.a descriptlon of the- development of the.self-concept

~ But several studies have shed light on some factors that do influence .

' children aged eight to -ten was similar to that of their. parents

,children s behavior and self—concepts are affected by~ their parents'<

:self-concept Bealmer et al (l965) found that the self-concepts of

childrens' concepts tended to be positive also.. Another study by

the self concept L I ‘_ f“- :,ﬂffj?-"'

Two significant studies using the T. S. C S Suggest that

Where one or both parents had healthy, positiye/’elf-concepts, the s

Coleman, Freeman ‘and Owens (1966) studied emotionally disturbed\

. children aged six to twelve. and their parents. and found that the:

_ deviant self—concepts In fact the study indicated that the specific

- concept Grant (lQBG) used the T S C S on 500 individua,s'

parents themselves were somewhat disturbed people with negative and

T\nature of the parents self*concepts 1s related to the type of emotional
e“disturbance in the child B ' Y

Age, also, seems. to be a relevant factor in determining self-f



' .ages of twenty and sixty-nine and factor analyzed the responses by ,

s

‘ lo-year age intervals “Her" conclusions were n; S

< - oneself.. . .seemrﬁp ‘reflect developmental changes%through- o

. o 3
L eagly
\esw

The feelings which.a person. reports about himself ted = .
to become more positive with age. . . Feelings about N

do =~ =

_ out adulthood effect, peoples.self attitudes ;
on o

- . change, and to ‘some extent they change as a funct
Luo age. . | el .
' " - e

Other research efforts by Shaftel and Shaftel (1967) and..

' Vaughn (1970) in studying children. suggest that up to a, certain period o ';1

YW Tife the self-concep" is. relat‘ eﬂy unstable. however. once :

stabilized even a number o,'succeSSes seldom provide'the motivation

to change an individual's evaluation of himself This is cdnsistent

: a'wtth the position taken by)many self theorists such as Combs and Snygg » 3‘“~

~~~~~

state that: the self-concept, once clearly differentiated and structured.

EN

is a fairly stable entity. n B

vconcept of himself \A(self-concept is developed thnough}interactions
;‘with others. particularly significant others. ih'hés lifb (Combs and
o Snygg, l959, Coopersmith 1967) The actions bf signifi ant others
o hfsuch as: teachers (Cbmbs and Sgper, 1963' Davidson and Long¢ 1960) also

3 . ° - N .
There are other factérs that affect the self—con?hpt One of
Purkey s (1970}/ﬂasic postulates is that the self-concebt s learned

.and modified through ilfnterpersonal relations ’ No child 4s borh with a

ff have a definite effect on theﬁbevelopmental and/or—change of an tgdividu-fff;»' |

calt s self—concept.‘

__\..— e FERRERIN : _~‘r,u e . ‘_ ,-’

Other factors such as\aptitudes. abilities and skills as _
studied by iakrajsek (1966) and Christian*(l959) haVe demonstrated clear.ﬁf B




LN

_ . f 5~ﬂ- Q.’, There are few iongitudinalesipdies which expiore the effects

,:\ .' .

| N
l ,‘i

positive relationships between self—concept and indices of - ph}sicai.
) § n

.,/

motor and athietic abiiities - ,” Co - iu‘_

[
i‘ »
-

;“« There: is litt]e doubt in the, minds of seif theorists and seif-
. one has had but also the self—concept“1nf1uences the manner in,which
 one approaches and utilizes new: experiences Lynch (1968) in studying

intense human experiehces and self-concept found that people with high

concept researqhers that the self—cqneept is affected by the experiences,'

self-concepts reported more pieasurabie iife experiences than those withn~‘5 }'ﬁ

Tow selfjconcepts Also. those with. high seif—concepts were more, apt toTr
‘*\\ceport that negative experiéhces had 1ed to tositive growth Simiiarly,sa‘ﬁ”i-*

Vargas (1968) found that those with‘highoselr-cOncepts described their

o early childhood experiences more positively than these with low self- '

concepts B SN :

of signiticant‘experiehces and tife changes 0n the self-concept One

'[‘f‘g: study of special interest to this thesis hy Fitts, Liles and Niison

A R .

(1973) studied the change in se]f%concept in students during fOur years

"i, at Vanderbi]t University One hundred subjects completed the T.S C.

as entering freshmen and seVentyﬁbneisubjects comp]eted the questionnaire

during their*last week as seniors.h The total group presented a normal

- aithough s0me individua1s showed marﬁed change ih se]f*concept

i,:_ picture on Pre-testing and littie uniform'change was dispiayed as seniors’ﬁ




R ) : I
in a desirable direction is a resu]t of. academic achievement is

difficult to ascertain as there were no control or comparison groups.

'The movement may have ‘been a function of . incneased age, added'maturity,

hd

- or other factors. . e e

W R

; o . What this study did indicate was that"changes in selfQCOncept
‘were in part a function of initiai seff-concept. The group-was divided
‘h_into four sub -groups--low, middie, high and high defensiz/PoositiVe:
. "initial self—concept The Tow self—esteem group showed significant o
};positive changes the middle self-esteem group showed little change
and the high defensive group--screened out from the origina] high group -
i,because their seif—concepts were the product of defenSive distortion--'
.changed in a dOthard manner Even*though the direction of movement
cfor the high defenSive positive group was in an Opp051te direction to
the deSirable changes occuring p the other grcups the changes were
“.;pQSitive 1n that their defensive rigidity and distortion decreased as
1did their artif1c1a11y high se]f -esteem. As a result of movements ¢ in
‘f.opposite directions, the tota] group resu]ts, indicating Tittle change,
~} _ were in fact misleading C]oser ana]ySis of ‘the data indicated that A
the se]f-concepts of the subJects did change over four years at university,

and genera]ly 1n a. p051tive, hea]thy direction. In considering the

3

effects of’ the coiiege experience, Fitts Liles and wiison conclude:

[

The total experience. confirms or even enhances an@already
- positive view of self for some students, modifies and
* ‘improves. for some a dubious, negative se]f -image while
- shattering a poor se]f—concept for others. The college
~ experience helps still others who enter coi]ege with _
grossly distorted and idealized self-concepts to progress .~ . |
. toward more realistnc view of themseives and perhaps of ' L
peopie in general o . .

~ e

— s .
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SUMMARY

‘e

The 1iterature relating to self-concept and academic perform-

" ance is somehhat contradicting and confusing Studies have indicated

that dropouts and those who fail’ tend to have lower measured self- concepts

«

.tran tgose who ‘have been successful in school. Other studies have shown
i

little or no re]atjonship'between years,of formal education and self-

concept. . To date, almost no'researchihas,been conducted to determine

the long term effects of‘w{thdrawai and/or fajlure oniself-concept.

-

Re!ativeiy‘littie'is known about the“susqeptibility‘%z self-
concept to change indicatibns-are that the se1fQCOncept can b changed'

through various forms of therapy, but little is known about self concept

‘change through everyday experiences As Leeper (1859) states

N

: .1t does appear, howe ver ,\ that’ ordinary peopie, going
about their everyday life, sometimes experience some. consider-
able changing of their concepts as to what is most real about
‘themseleves. .For a well-rounded knowledge of how personality .
may be’ purposefu]iy changed, we need much more information
-about changes which occur without benefit of therapy

It is hypothe51zed by Fitts (1971) that thy seif concept is most

.affected by experiences, deVelopment of competence and seif—actualization

3

A

Initial self- concept a]so seems to be an 1mportant factor in determining

E ~

change.

: In consideration of present findings reiating to seif-concept
and achievement them, the foi]owing questions may be posed D
1ndividuais deemed not successfu], either throdgh withdrawal or failure,
indeed have a 1ow seif concept? What are the 1ong term effects of

withgrawai or fai]ure on self- concept? Is success in an academic>

.-

&

¢
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program the answer or partial answer to improving -self-concept?

A

More Tongitudinal studies are needed to_determine,theveffects'
of educational experiences on.se]f-concept; It is hoped that thiS‘study

will shed more 11ght on theCQUest1ons posed.
DEFINITIONS

Self Concept '
| The se]f-concept can be defiped as a11 traits, values and
feelings that are perceived, ‘experienced and accepted by
.an 1nd1v1dua1 For the purpose of this study, self- concept
- will be considered equiva]ent_to se]f—esteem_and will be
_ foperatiqpallyydefined'as'the.iotal_Posftive score on‘tne'lv

T.5.C.S.

Regu]ar Student: | N
regular student 1s one who is considered to have been - :,; L
successfu1 in secondary school “He is’ def1ned at Grant | )
' ,MacEwan Community Co]lege and wil] operationa11y defined’
| ‘1n this study as a student who possesses an A1berta Highf;i'

‘-School Dip]oma or 1ts equiva]ent

©

Mature Student S Co A: - L 1-“ .

',A ma ture student 1s one who is not considered to have-been .”

.7successfu1 in secondary schoo] He 1s defined at Grant .
MacEwan Community College and wi]l be operationa11y defined
'in this study as a student who does not possess an Albert?ﬂ' ‘

"High School.Dip]bma.Orfits equivalent; is at ieast‘eighteen"

" years of age and has been out of school for at least one yéar.

3
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Successful Comp]etion 4 .
A ~ The majority of students at Grant MacEwan Community
Co]lege take five or six cOurses Successful completion

A

is operationaliy defined in this study as-a pass in four

' OY‘ NOY‘E COUY‘SES

Grant MacEwan Community Coilege wil] hereafter be referred

1

- to as the College.

HYPOTHESES‘

The foliowing nu]l hypotheses are proposed
Hypothesis 1: | o

There wi]] be no difference in self-concept between regu]ar

students and mature students entering the Col]ege..

Hypothesis 2: . : v e v
| There wiil be no significant change in seif-concept of
mature students after successfu] completibn of one trimester i_}L¢7'#

~at the Co]]ege. o

Hypothesis 3 ;s;;w L foi_;-;y:fngWQ;_;.,

Z : g ST Sote B -,":_v‘.: PR

- There wi]] be no 51gnificant change in seif—concept of |
regu]ar students after successful comp]etion of one trimester o

at the Co]]ege

There wili be no difference in initial seif-concept between f f'j5ffﬂ¥

'-_ successfulland non-successful students at the.College \\ : ~§Qf Lo



LEVEL Of_ACCEPTANCE

) For the purpose of this study. an accepthnce Tevel of p
( on the Total P scale Wil be utined |

05

22



CHAPTER I11.-

METHODOLOGY

| The purpo%e of this study is to examine and test several*'

' :aspects of self-concept as related to academic success and failure.

..«.,>*/w :

- P AU R AV S

L~ | ‘f' sueascrs

. | The subJects used for the testing of the null hypotheses;
varied with each null hypothesis The subjects tested for null :

;hypothesis 1 are students in the first trimester of the: following pro-vj:f
vf;grams Social Service WOrker. Youth Development Early Childhood o

: Development Urban Social Planner, Travel Consultant Law Clerk and '
_Accounting These subjects are considered to. be a sample of the first |

_ trimester student population at the cOllege and subjects used in testing* =

the subsequent null hypotheses are drawn from this sample tjlj v%fr' h-f,Qe}:y

A different group of subJects is tested for each hypothesis, fff:*- |

.“falthough there is overlap between the groups f%g the following reasonsi(i;-a i

_‘criteria for testing and participation 1n testing

o

) The subJects tested for null hypothesis 2 were all_mature '
“students ‘who' were con51dered successful in completing the first term atfffiff_f*

- the College and who had written the pre-test in September anthhe post~ﬁfﬂ?nﬂjth

S 'teSt "' December e “:::' i ) o

: \,. IR ,‘.-..A RS

N l

The subaects tested for null hypothesis 3 were all regu ar

"“nit
est in December }f
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P T

~In testing nu11 hypothesis 4 the subjects seIected Were both
' regular and mature students who had written the pre-test in September |
. and then either dropped out of the College or were deemed unsuccessfu]

by not passing four or more courses

!
v .

TabTe‘l'shoWSTthe~Subjects'tested'for each null hypothesis.

. i ' o ‘ ’ .' ‘ ) ' .0 . N
L N S T
.

TABLE 1.

STATUS NUMBERS' AND X'AGE OF SUBJECTS TESTED ] : BRI
. -FOR 4 NULL HYPOTHESES S . Lo -

© HYPOTHESES - - "‘STATUS-. T ;FEMALE];:._,“Y AGE

Ho, ’ '.'Mature'f'vf 21 ‘"T;f 37 226 8, e
-, Regular . 19. AN [ 2 Y

Hop o Matre 9o 17 2. 6 & -
oy . _::Regu]ar e 2. PR

CHo, L Matwe . 6 7 . a4 .
. . “Regular . . 7 ... 20 21: 5_‘;59ﬂ3 I

‘ | , Grant MacEwan Community Col]ege is a multi-campus tax~tu1tion ;
- supported col]ege 1n its fourth year of operation in the C1ty of N
:Edmonton, A]berta Two year diplomas are offered from thirty-nine r
programs general]y considered to be vocationa]ly oriented an7 para--viijif

"uprofessional 1n nature.» DUe to the open door policy, 10w tu tion fees

o and the nature of the programs the student populat1on is extremely

- varied 1n tenns of age, socio-econom1c status, urban-rural background'“5

‘ i'vand academic achaevement
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INSTRUMENTATION AND PROCEbuRE

The Tennessee Self Concept Scale (T s.C. S. ) was administered
durlng the flrst week of classes 1n September, 1974 to 178 freshem :

| students A data sheet was administered at the same time (Appendix A)

to gather more 1nformatlon than was requested on the T. S<C S. answer

- sheets The wrlter admlnlstered tﬁe 1nstrument dur1ng regularly

e g

scheduled classes and followed standardlzed 1nstructlons (Appendlx,B) Hﬁrﬂwiir

. Students not present in class at the t1me of administration were not

contacted

‘ b4
o'

The T S C S was adm1nfstered again during the last week in’

Decemﬁﬁr ln the sane ?theduled classes to l08 students.‘ withdrawals,

~ .v"‘_)'

"§. questionnaire 1s equally divided as to posit

[

and'the fgct that many- students were not present because they knew their
B
grades and thus d1d not attend the classes cau5ed the reduction Tn

numbers writlng the post test

msﬁm$$sﬁwcmmwsmu f;}jVQWUQ

L4

| The T S c. S Clinical and Research Form (Fltts, 1965a) 1s simple
to admiaiéter, wéll standardized and multi-dimensional in lts descript1on hﬁ-fi

“ of self-concept The Scale consists of 100 self descr1pt1on 1tems oﬁ L
. whlch 90 assess ‘the self-concept and lo assess self—criticlsm (MMPI lle f;a_;;5

‘5f scale jtems) For each 1tem, the/respondent chooses one of five response

options labelled from "completeiy false“ to “completely true F'Theﬂ77ﬂ <Q; T
’fand negative ltems and _ ;‘}h

y1elds twenty-nine var1ables e

ﬂ;/'::_5ﬁA;two‘dimehstonaljFacetndeslqn{waslusedadnjconstructingfthe1'?’ff S



{tems. tThe.foilowing aspects of the self are measured: Identity, Self-
SatisfactiOn.'Behavior. Physical Self, Moral-EthicaTaSe]f; Personal
Seif Family Se]f, and Sociai Self. In addition.to the sub;seives,
scores are derived for Total Positive, a measure of overaTT self- esteem,
' Variabi]ity, reflecting the amount of consistency from one area to
: another, Distribution a measure of extremity response sty]e, True False

ratio another measure of response style; Conflict Scores. indicating

26 .

o response to positive vs negative items. Empirical Scales, discriminating

from various-groups,'and Number of Deviant Signs, which is a count of

the number of deviant features on all other scores.

~ The norms were developed from a broad sample of 626'people as
described in the T.S,C.S. Manual (Fitts,'igﬁsa) Since then; a consider-.
ab]e amount of research has indicated that the norms are appropriate for

a co]iege population

o {" : Test retest reliabiiity coefficients for fll scores as
reported 1n the Manua] range from .60 to 92 + The- fact ‘that distinctive
features of 1ndiv1dua1 profiles remain for most persons after one or .

' more years prov1de additional evidence that the T S.C. S 1s a reTiable

instrument.,"

v~

1ngfu1 and’possess content vaiidity because of tne_manner in which the
items wéré”cﬂosen.u A poo] of items were derived from a number of*other-
seTf—conc;\t measures . (Balester, 1956 Engei 1956 Taylor, 1953) and

from writ en self descriptions of patients and non patients Items

| “_ were edited and seven clinicai psychoiogists were empioyed as judges to

j
4

/ ciassify the items according to the phenomenal theory of Fitts The }'

. i
. i .. . T,. . . - R X ._ »_ 1

"—i.f It is assumed that the items 1n the Scale are logicaily mean- o



' various applied situations" (Bentler 1972)

27

final 90 items utilized in the Scale to measure self—concept are those

that had perfect agreement between the judges. .

An approach used to determine the validity of the T S.C. S is
to determine whether the scale is able to discriminate between groups.
The Scale has proved succeszul in discriminating between psychiatric
patients and non patients mostiy at the .001 level for all scores |

(T.S.C. S Manual, 1965)." Discrimination is also evident in the other

- direction for—sroups considered to be highein personality integration}' o

The Scale has also proven to be capable of discriminating within patient

: groups SO that certain patient groups can be distinguished on the- basis

& -of type of profile (eg., paranoid schizophrenics are distinguishable

from depressive reactions) Hundreds of studies since the publication
of the manual have indicated that the T.S.C. S can and does discriminate

ibetween various groups (Fitts, l972) In reviewing the T.s.C.s., Richard‘

,'Suinn (1972) concludes, ". . .the T. S c. S ranks aMong the better

v'measures.combining group dis, imination with self-concept information".

In providing further measures 0 validity, the T.S. C S Scales ,;'

'have been correlated with other measures of personality functioning

. The Taylor'Anxiety Scale correlates - 70 with Total Positive Correla-«_

"'tions from 50 to 70 are common with the Cornell Medical Index and an -

unpublished Inventor_y of Feelings Correlations with various MPI
_Scales are frequently in- the .50's and 60 s. Thus,“. . it seems. .

‘safe- to conclude that the scale overlaps sufficiently with well known.

".measures to consider 1t a possible alternative for these msasures in "_r

..'/.

5 _Additidnal‘evidence”fOr the validitv-of theﬁinstrumentiis”[
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111ustrated 1n‘terms of personality changes under particular conditions.

-

Changes. in se]f—concept scores have been made th a predictable direction
where psychotherapy or other positive experiences would be expected to
resu]t in enhancement of ‘the self—concept while stress or failure would
be expectedﬂio result in lowered seif—esteem (Fitts, 1965)

i “ , o .
Inésummary, then. the T.S.C.S. appears to be a reliable and

»

va]id instrument in measuring the construct of se]f—concept as theorized

by W. H. Fitts.
SCORING .

A1l answer sheetS'uere coded'by'the»writer{indicating reguiar;
__or mature student, program and individual Answer-sheets were then”sent

to the Dede Nallace Centre, Nashvil]e, Tennessee for computer scoring

. Complete profiles and punched I.B.M. data cards’were returned for eath. -

| . answer sheet. . o L T
" ANALYSIS OF THE DATA

'In'analyzing the data for the four'nui]'hypotﬁeses, two -
different procedureswwere used. - | a
‘

Nu]] Hypathesis L ) .
: In testing this hypothesis, the ANOV 10 program of the

Div1sion of Educatiooal Research Services, University of

o A]berta was used whi carries out t tests between independent

;rmeans and F tests for independent variances

: Null Hypothesis 2 ) _ ' _
‘ In testing this hypothesis the ANOV 12 ppogram of the | |

\ . . .

B )



 Null Hypothes1s 4

i
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Div1sion of Educational Research Services, University

. of A]berta was used which carr1es out t tests for corre]ated

means and -variances:

Nu]l Hypothesis 3 )
In testing this’ hyRothesis. the ANOV 12 program of the .

\D1vision of Educationa] Research Services, Universfty of

Alberta w;s ‘used which carries out t tests for correlated
Ly , .

means and variances L R B

' In test1ng this hypothesis, the ANOV 10 program of the
Division of Educat1ona1 Research-Services. Univers1ty of \\\

Albertaewas usedszg}bh carries out . t tests between 1ndependent

“means and F tests” for 1ndependent vartances o
- ,‘“ ’ ) : . . . oo . o :\ . . .
. . o \ ~ .

-y ' : 2t
! ’ . C T Ce )
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l"RESUETS
. . , . . .
In attempting to answer the questions posed in Chapter II D
results are reported as they relate to each null hypothesis Table 2,_7

"fu;is presented to facilit!te 1nterpretation of the tables and figures.

A complete description of the T.5. C S. sca1es may be found 1n
X ‘Appendix C. { ' )

f~ ‘ L TABLE 2 o i ‘

A DESCRIPTION OF T.5.C.S. VARIABLES DISPLAYEb
- IN TABLES AND FIGURES ‘ \

s "f',-phn;5' - nSe]f eriticisn Gy
E) -0 - "True-false ratio 47‘; R
Wet c o SRRy

5 . Net conflict:
.. Tot. C - - . 7 Total conflict
e Tot. P - Total positive S A R
o Row ‘1, ' ,’df*;Identﬁty self 2t I TV SN
¢, Row2 - .. Self satisfaction BT P }TL
* Row'3. - - . -Behavior.self r:“'l'“.~.'f._‘
~Col. A~ " .. Physical self . e B
- -Lol. B . " Moral-ethical self
.~ Col: Gy .7 o " Personal self
o D . i Family self
- Col. E = .. Social self -
~Tot. V' - Total: variabdllt
Col.y - .. . Column variabillty
Row V . - . . Row variability
b -7 " Distribution - - - R
-5 7 .. . Distribution of "5" responses .
L SR ‘;Diéfrlbution of "4" responses
"g L - Distribution of "3 résponses
1

S © * “Ditribution of “"2" responses <
e b . _*uijistribution of. " responsesq F ,
DR Defensive positive - R

Co GMe o "General’ ma1adaustment
4o Psy. i Psychotic. Lo
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There wil] be no difference in self-conpnpt between regular

and mature sfudents entering the College o ;L” 5"M;I,~TH?.¢ g j | «is,

AP R L
| In TabTe 3,'the differencevbetween thal P mean score is ;:,”p
1nsignificant so nuli hypothesis 1 is confirmed The proﬂiles of the e
twp groups (Figure 1) ii]ustrate the similarity in seif—concept of -

| regular and mature students.A t tests for significance of difference

ev!between independeht samples reveal that there'are no Significant

”differences on any scores. This is an- unusuai finding in that one could

: f'expect to find at least one or twu differences on tﬁe basis of chance vpish]‘;.f

| fil;a]one. when there are 29 variab]es being considered .‘”i'tigiyiifg;mf>3~{ -

'”‘j:1'are higher fOr the mature students

[
Cs R . oot ’_., K

.o .. o o . Lo " Lol
. . R ! . ‘_,'

The homogenietx of the grpups is also exemplified when

»-';jexamining the variance., Althpugh F. test for significance.of ﬂifferenceg5 R

: :between independent variances produce 6 scores that are significahtly
-ne;different 3 of the scgres are. higher fbr the regular students and 3

VT s
v B .
e

o, Anoth'r;saiient feature of the profile is that ai] scores 5
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TAB LE 3

PRE TEST GROUP MEANS, STANDARD DEVIATIONS AND SIGN-IFICANCE TESTS
FOR 120 REGULAR S]'UDENTS AND:58. MATURE STUDENTS ON-THE T.S.C. S :

32

SCALES
. U\
, : Regular Mature - ﬁg . Regular . Mature

-Variayle » o X : == S.D. S.D. ° F
s¢ 35.36 35.45 -0.19" 5.52 - 5.61 1.28
T/F 1.05 1.06 -0.10 .28 .32 0 1.03

Net C - --4.52 -4.16- -0.16 13.49 15.02  1.24
'‘Tot. ¢ = 31.67 33.71 - -1.45 7.76 10.62  1.87**
Tot. P 339.93 340.12 -0.04 29.77 25.48 " 1.36
Row 1 123.87 123.45  0.26 10.46 "8.99  1.35
Row 2 106.37 106.79 " =0.22 12.52 11.50  1.19

® Row 3 - 109.70 109.88 "+%0.10 . 10.95 - 9.60 - 1.30
Col-. A < 67.56 68.55. -0.84 8.06 5.86 ~ 1.89%*
-Col. B 69.40° 69.28  0.10 7.40 8.27. 1.25
Col. C - 65, 66.07 -0.82 - 7.29 6.08 1.44

Col.D - 6998  67.64  1.31  _;9:25 7.73 1,43

CCol.E 68.33 6859 -0.22 W79 . 7.2 THO7

Tot. V . 45.73. 46.28 -0.29 11.48 - n& . 1.00
col. V° 26.69 26.98 -0.24 7.3 7.63  1.08 -°

Row V. . 19.04 . 19.29 - -0.26  6.09 5.68 ,.1,15

D 108.99  108.29. 0,19 - 22.87 3.1 Koz .
5 14.04 14.95 -0.64 8.64 9.19. 1.13.
4 . 26.83 24.90 1.55 - 7.65.  8.14  1.13
3. - 22.36 - 24.19° -1.18 9.02%  11.04 ~ 1.50°
2 19.46 - 18.43 _ 0.87 .7.42 7.44- 1.01 .
1 17.31 17.83. -0.16 ,  8.95 8.47  1.12
P . 56.67 56.26 -0.40 . - 9.84 7.94° 1.54%
M 94.73 95.43 - -0.51 = ° 8.82 = 7.98 - 1.22

. Psy. 48.22 49.36 - -1.21  “ 5.41 " 6.85 1.60*

PO - - 72.85 70.64 - 1.47 9.04°  10.22_°. 1.27
N ~781.32 . 80.93 . 0.25 _10.48 8.06 m‘1;69*

. PIL ~10.53. . 10.62° -0,16 3.85 3:78 T 1.04
NDS. . 148 13,90 1.24 10 72 15 40 2.06**
** pg.01 R A '

T % pg05 ” ' .

R
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confused. 7,_ ,

-are higher on ‘the post-test, aiong with 9 other variances that are

ward more extreme scores on the post- test

Hypothesis 2

<

There will be no significant.change in seif-concept of mature

students after successful completion of one trimester at the College.

"IniTabie‘4 the Change in Total P mean score‘is"insignificant.
so hyll hypothesis 2 is confirmed. however t tests for significance
of difference between correiated means produce a significant difference
on 4 variab]es—-Total Confiict Totai Variability, Column Variability

and Row. Variabi]ity As shown in Figure 2, all 4 changes are 1n a

-positive, healthy direction. The iowered Total Confiict score

‘ indicates less confusion and contradiction in self’ perception within

the same area of self perception The lowered variabiiity scores

‘indicate iess variation between the sub selves All. variabiiity scores
on the‘post tests are beiow the 50th percenti]e suggesting 1nterna11y

‘consistent, well- integrated seif concepts }herefore, the 51gnif1cant

changes in mean scores indicates that mature students, after 4 months
\

of “successful study, d1d not. experience a change in seif-esteem, but .

'they did perceive themselves as more 1nternaiiy con51stent and-less -

»
\

t tests-for significance~of difference between correlated

T

variances show significant changes on 13 variab]es Aii these variances

higher but not’ signifipant This indicates a significant amount of

'indiv1dual movement within the group without influencing the tota]

<

Vgroup mean’scores It also 1ndicates that individuai movement 1s to- :

e

» ’ ]



o L N *p<'05

.“

L /
TABLE4-' ) R
‘ PRE AND POST GROUP MEANS; 'STANDARD' DEVIATIONS AND
'SIGNIFICANCE TESTS FOR 26 SUCCESSFUL MATURE STUDENTS
- ON THE T.S.C.S. SCALES™
pre” Pfost | t Pre ~ Post £
Variable .- X X s S.D. S.D., S
sC '34.92 . 34.77  -0.05 617 5.60 -0.12 .
T/F ~-1.05 . .1.05  0.17° .30 .29 -0.68
Net C =5.70" -4.04  -0.79  12.95 = 13.47  0.27
. Tot. C 34.85  30.42 - 2,61 10.97 -  8.32  -1.80
- Tot. P '347.70  346.65  0.16 . 20.91 . 43.40 - 5.25%*
Row1 12542 121.19° ,1.25 °~  7.92  18.52 513wk
Row 2 109.8} 112,65 ' -1.29 1140  15.15 '1.95 .
JRow 3 - "112.46 - 112.81 -0.15  8.64 13.41 - 257
Coln, A 7012, 69.42- . 0.41 525 ' 9,38  3,35%
~Col. B . 7231 70.81 ~ 1.06  6.62 . . 9.25  2.18*
Col. C- ' :67.31  68.27 - <0.64 . .5.18 = 10.17 - 4.98%*
Col. D 68.85 ~ 69.08 . -0:11 - '7.85 - 10.68  1.67
Col. E 69.12 . 69.08 . - 0.03 - '7.72 . 9.03: 0.98 ;
Tot. V 48.35 ' 41.00  2.90** . 12.55 - 12.83 - 0.13 .
Col. V 27.81 ~ -23.89 - 2.30* - 9,01 - 8.93. -0.05
Row V 20.54 1 17.12 . 2.70% 5.47 5.8 . -0.29":
D 11715 116.12 ° 0.26  18.93 26.23  2.17% .
5. 16.89.  16.85- 0.02 = 8.34:  11.65 ~ 2.31% .
4 2442 . 24,70 -0.16  7.83 - 10.08 ~  1.40 '
3. 20.58 -~ 20,27 0.16 ~ 7.53  10.39°  1.80 ~
2 17.27 0 .18.62 “-0.98 - 7.76 8.15 . " 0.30
T 20.85 19.54. 090  7.99 . 9.27  0.97
P . 58.00-  59.54 -0.92 . 7:85  ~ 11.86° = 2.94%x -
GM 97.65  95.69 ' . 0.93 6.84 . 13.43, 4.58%% .
Psy. - 49.04 -~ 49:92  -0.64 . 5:93 - ° . 553: -0.36
PD ¢ $73.58 ° 73.92 -0.24 . 8.38 ' .Il. 130 2,206 -
N0 81960 - 83.61 - -0.88.  :7.20 .. 12,63 . 3.95%% - .
. PI 10.45 . 11723 -1.43 3.30 4.08 " -1.60 .-
; NDS 11.58. ° 13.69 = -0.67 = 10 74 -]7,24 2. 68**,‘.
¥ p .01
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e
- Hypothesis 3 - L
, There will be no significant change in self-concept of regular

iv‘,istudents after succeszul completion of one trimester at the College

- In Table°5, the change in Total P mean score is insignificant,
.sto null hypothesis 3 is confirmed However. t tests for significance

.':'of difference between correlated means produce a significant difference ‘

on 2 scores--Total Conflict and Personal Self Figure 3 shows that these ““.

">?f_2 scores are in. a positive direction The significant change in these 7*M

.iscores indicates less confusion .and general conflict in self perception |
."fand a greater sense of personal worth and adequacy It is also noted
"from Figure 3 that there is.a suggested trend although statistically

vinsignificant toward a more positive, healthy concept of self on all

N [
o

E\29 variables :-}
| t tests for. significance of difference between correlated
“.tvariances reveal a i‘ihﬂficant difference on 6 variables. In all of |
-;these cases and on 19 non-significant variables, the variability is . :i:i‘*'"

higher on’ the post test This indicates some individual movement “;'fc-.'5

Within the regular student group and that after 4“months of successful

Hv-.'study, this group tended to obtain more extreme scores w1thodt

| ;:significantly influencing the group mean scores. ff“ ‘*T?i‘a

There will be no difference in initial self concept between

- successful and non-successful students at the COllege '{’fil'; ff‘Vif*ﬁ7°fiif
' 'T,abije_.ie 't_he,.._diffe:rence»'-between‘. '.[o”tal }P “seorés i$ significant. -

R

T R
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TABLES

g PRE AND POST GROUP MEANS STANDARD DEVIATIONS AND
SIGNIFICANCE TESTS FOR 75 SUCCESSFUL REGULAR STUDENTS . :
- ONTHETSCS SCALES - S

Pee . Post ¢ - pre Post S ¢
B 4 T

'S . - 3b.56 35,89 -0.25 '5.52 . 2878 0.10: © -

CNTIF 1.07. 1.08: -0.57 . .29 . .06 - 0.09 -

Net C - 3.68  .-4.09  0.32  13.47 12,41 .- -0.90
Tot. C . 32,13 . '29.61 *~ 2.66%*  8.46  8.33 . -0.16. .
sTot. P ' 340.90 344.57 - -1.40 . 98.78 33.31 . 1.88 .

CRow.T . 124.39° 125.43 -1.11. 10. 06. . 10.13° ~ '0.08
“Row 2 .- 106,33 107.77  <1:25 - 11.70 . 15.29 - 3.56%*
Row 3 110,197 111.37. - -1.14 .. .23 11.94 0.74
Col. 67.71 68.64 -1.48°.° '7.81° . -8.24 = 0.72 s
Col. 69.60°  69.64 . -0.06- .~ - 7.38 . 813 . -1,19° " ),_:
~ Col.. 65.28° .. 66.96 - -2.27* . . 6.99 8,30 - .1.97* ¥
2 Co}, 69.99  70.15 . -0.19 . . '8.95 ~..9.61. 0.84 .
- Col.

: Tot.
Co'l

RowV o
D . ‘108 81
5
3
2
1

OGN
. Psy.
© PD
N .

Copr

<:st'rnc:c’ua:s

45.45
26,76

-18.69

13.86

- 21.61
'22.13

19.31
17.08

- 55061 -
95.31 '
4837
v 73.12
-..81.88
~.10.80

1 96.49

a7,
. 73.09 - 0.
- :83.37 -1,
=, 10,87 - :

"'10 93
©6.80
AT
22,467
oo 8.68
.. 6.8
o .8.387
_' S 9-63 i
o879
4599
8,82
987
4,17

M5

29:07
~10.61
8.2

R ) P
8,10 ¢
10:23 .

1072
+9.27 .
5,62

.. 9:86

1 10.92.

©°3.98

68.33 6918 -1.27 0 688 . 7.8 0.48
44,39 -

26.17"
18, 21:;«
110. 49.'9f

1440
27035
2
. 18.81 -
17.87 -
5584 - -0

078 .
201
0.1

3, 16**

168"

=0,127

2. 85**

. 1.69°

2.32

T 32"

0.6

S P 34 |
1.4 a»xt._f:-
“1.56 -

-0.53

N,
Y,
T

S ws

111153:-"-17*8595*1-0?32'»]1-;11{54;171310a55 18

w0l
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at the .05 level of confidence, SO the null hypothesis is rejected‘..<'
1 tests for significance of difference between independent means show

a significant difference on 9 variabieSe-Total P, Identdty Se]f

BehaviOrASelfv-Morai-Ethicai Se]f"Famiiy Self, Distribution Number.of -

"t responses, General Maladjustment. and Persohality Disorder, Figure

4 i]lustrates that those students who were unsuccessfui had initia]

'N'seif concepts that were lower and more deviant than those who proved

'

" to be successful after four months of study A]] P scores are Tower

'fnfor the unsuccessfui students, (5 out of 9 are statistica]]y signifi-

",variances produdl on]y-2 sign1ficant scq

‘ :cant) which 1ndicates that they were doubtfu] about their own worth
o and had less faith and confidence in themse]ves than the successfu] ;..

,students The distribution scores are more deviant in that these

students were not as c]early ab]e to confirm what they were or deny

‘} what they were not, and a11 of the empirical scales, except Defensive :

‘ Positive show a greater simiiarity to ma]adJusted groups

F tests for 51gnificance of dif‘erence between independent 1

s.} This finding in jtself is

1n51gnificant when considering 29 variables :

e

P

t tests conducted on the data obtained from unsuccessfu] .

regular and mature students to determine*thggagfference between means B

_’and variances show no significant d!ff‘ encesﬁhnd are not reported
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TABLE 6

PRE-TEST GROUP MEANS, STANDARD DEVIATIONS AND SIGNIFICANCE TESTS
- FOR 1071 SUCCESSFUL STUDENTS AND 32 UNSUCCESSFUL ST“DENTS
T -ON THE T.S.C.S. SCALES\ A

- Successful  Unsuccessful t Successful Unsuccessful ,

- Variable X . X ‘ S.D. S.D. - F
SC . .35.40 . 34.81 . . 0.30.- . 5.73... . .4,65..1.30- -
T/F 1.07 - "1.05 - 0.52 29 . .33 1,82
Net C - 24.20 - 3.28 -0.32 . 13.43 - 15.60 - 1.35

- Tot. C- 32.83 32.79 - -0.08 9.300  7.95 1.37
- Tot. P’ 342.65 328.72 S2.81* 27,27 . - 27.79  1.04
‘Row 1. 124.65  © 12006  2.34*  9.61 . .9.93 .07
Row 2~ 107.23 - '103.16 1.70 - 11.78 - 11.86. / 1.01
~ Row 3 110.77 . 105,50 © 2.50* . -.10.72 9.32 "~ 1.32.
Col. A 68.33 ' 66.28 1.37 7.35 . 7.44 1.02
Col. B 70.300 - - 66.22 - 2.75% 7,32 .7.28 1.0]
Col. C 65.80 ' 64.22 - -~ 1.14 - .. 6.66 7.39 1.23
.Col. D 69.69 - 65.47  2.36* - 8.74 9.05 1.07
Col. E . 68.53 66.53 - - . 1.377 7.5 7.38 - 1.07
~ Tot. V' 46.20 - 45.81. 0.17 . - 11.50 ~11.69  .1.03
- .Col. V. 27.03 26.38 0.43.- 7,48 - . 7.37. 1.03 }
“RowV . 1917 0 19.44 =0.22° 6.06 * - 5.8 : 1.08. .
D 110.96 - 101.78 -2.10* 22,02 . 20.14  -1:20 -
5 14.64 o 12,78 0 . 1.07 91 7 6.68  1.86%
4 26.79. - 26.09 ' .0.42 ¢ 835 7.48 1.25 . -
;3 21.73 = 25.25 -1.90 T 8.47° . 10.90 1.66
S 2 .78 . 21,63 <194 . 7.20 - . 7,32 1.04
i 18.05 1425 . 2.26* | 8.49 . 7.59° 1.25
DOP . - 56.23 . - 54,63 . 0.89- . 9,31 - 7.46  1.55 -
GM - 95,91 91.72 . 2.43* 8.43 -~ . 8.65 .1.06
Psy. . 48.54 . 50.00 - -1.23 . 5.28°  7.34 . 1.93*
PO~ 73.24 67.88 ' 2.98% " 876 . 9.26 So1a2
N 81.90 78.84. - 1.60 9.06 . 10.53 ° 1.35
PI 1.7 710,38 - 0.42 - 3.99 . 0 3:93 1.03
NDS - 11.54 15.13 145 11.47 14022 1.54 -

| oapg.05T Lo
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. ’,'Coiiege or were not able to pass at 1east 4 courses had an initial

CHAPTER V.

SUMMARY AND DISCUSSION -

This chapter presents a summary and discussion of the
wresearch findings of this’ study Further Questions and impiications

for continued research are suggested where appropriate !

shﬁhhnv R f_'

This study presents data that demonstrates no significant

difference in seif—concept between a sample of students who were _ |
successfui in high schooi (reguiar'students) and a sampie of students :

" who were previousiy unsuccessful in compieting high schooi (mature

"

-students) . .

In attempting to determine the effects of successful comp]etion*,l .
of the first term at the cOiiege on the seif-concept.of theJ#tudents, | |
i

- the data indicates that no significant changedoccurred for ther the- e
reguiar or mature student groups Ihe findings do suggest though.». |

that some indiViduais did experience a-: change in self-concept S é=fi:i

of the individuai changes were in a positive direction and some were in [f-

a negative direction These changes tended to cancel each other out, jfi_e :

B ﬂieaving the group scores reiativély unchanged ? w“"f";‘%;L‘f"fif:*jﬂfi‘”;‘

R T

The final finding is that students who wﬁthdr‘w‘from the

~',self-concept that was significantly lower than those students who were

successful-in compieting at ieast '3 courses n their first term at th@P;
F:C011eqe /The data demonstrates that the student group deemed ff;rf!it';;::7

SRR _;12_" . rf.j_43i&?:ai;-;ii___," |



7 ' !
e

unsuccessful had a negative view of themselvesoand were doubtful about
their ownlworth .and value before entny into the College. They also had
| more simi arities in terms of: self description to maladjusted groups

than the successful students.’
y '-‘"-,. T - ' o yie e

~

&

Research in the area of selfkconcept and achievement has been
relatively consistent in/describing dropouts and failures as possessing

low self-concepts.d However, the lack of longitudinal studié§ relating

'\

/to self-joncept and failure/withdrawal and the fact that researchers :.

and theo
e

D
self theon to- believe'that little can be done outszge of psychotherapy
“to enhanc the v1ew that non- achievers have of themselves,'e.,vv o

‘o ;

nl\A

This study helps to confirm prthoQ; findiﬁgs of low self-

ap -

concept being related to non-achievement Students dgemedanqt success-'“

o ful at the College did possess a significantly lower self-cancept than

students deemed successful How vev7~the point which is not mentioned o

.in other studies 1s that although people tend tq;have a"lower than f;

NN DIScuSs;on A Pa

ists affirm the stability of self—concept leads.the learner df, .

f°é

average self—concept at the time of and previous to withdrawal or failure.?-

t
," *..

this does not mean that they are doomed to a life of low seﬂf-concept

Students entering the Colleﬁe under the mature-student

4/".
e

regulation were not previously successful 1n completing high school. .

An’ assumption made in this study. based o%‘previous research findings’ ,‘j§f75‘ >

is that the mature students,at the College had a low self—concept at
the time of withdraual and/or failure in high school The results Of

this study indicate that there is essentially no differEnce in selfA ‘; f
‘ - N : R

¢ e . . *-'_,,‘\,,' .- ‘ﬂ.'

R

. e ‘ ce - ;"‘;V.. s



,".":;'J‘;._-" ° _;‘ S - ';;' ' ‘:,‘- A
,~iconcept between regular and mature students Holding'the assumption
~ to be- true. it is evident that certain changes in self-concept did .
Lv;-,occur between the time-of withdrawal from high school and entranoe into |
. :the College " The results of this study seem to suggest then, that a B |
; . Tow self—concept is not as stable as groposed“by some theorists and “€5y4ffl
“*researchers (Boyle, l967, Fitts, 197l Meese, 1961), although ah ftl R
"”average or high self~concept may very well be a stable entity once At o
‘is clearly differentiated and structured It appears that while one is fﬁJf‘ﬂl
'failing or not coping, necessitating withdrawal.from ar program of o
~studies, he has- a vieW‘oﬁ~himself as unworthy and undesirable and he
has little faith or confidence in himsle HoweVer. thg'flndlﬁGSeln
f.j.this study are suggesting that various other experiences. be they T
personal social, emotional inteTlectual etc n enable people to find
some worth and yalae in themselves. ?he perception of "once a, low
seﬂf—concept, always a low self1§ohcept" does\nqt necessarily hold '
:true It is suggested by the writer that people are able to discover
,and develop competencies outSIde of the academic realm and hence .fﬂglﬁ[f‘

o develop self~confid nce and an appreciation for themselves This implies

B

;‘!_ that possibly withdrawai from an educational setting is not as uhdesdr- ”:
'~‘._. 1 “ A
§;able as maintained hy most, especially lf contihued fajlure in that

- setting contributes to a lowering of. self—concept and~a low self-concept -;;ffi
. ° ‘. P -. \ o BN -:‘.:‘h.

‘ii contributes to failure

o adequately answered ie ¥ what comes first, a'high self-concept pr

"academic achievement the quéstion of what to do wﬂth the failing




e

improve chances of "academic success? Shou]d extra academic help be

v:oiven to 1mprove chances of-academic fuccess, hence 1mprov1ng self-

~opportunity to-find his. area of competence,outside of an academic setting -

4 contingsdgyesearch onxself-concept

concept” Should: the student be'%ncoﬂraged to drop out and be given an

and bu11d his sedf-concept to the point where he w111 see himself as a |

46 .

worthy 1nd1v1dua1 and then re-attempt an\academic or vocaticnal program .

to hisv11k1ng? Hopeful]y, these questions wil] be answered through

13
i

In attempting to detennine the effects of a succeSSful
N

academic exper1ence on the self-concept this study 1ndicates that for

the samd‘e studied, 1itt1e change in self- concept occurred in'4 months

'Although many variab]es may have had'an influence on the dgta such as -

(=}

' 1ncreased age, 1ncreased matur1ty, etc., and-there was no nomn- co]]ege

k

' _group with which to compare, the 1ndicat10ns are that,after 4 months of

~ successful study a slight but stat1st1ca11y 1ns1gn1f1cant enhancement

/

o X"
, of the se]f—concept was reported by both regu]ar and mature students

|

However, the f1nd1ngs in this study are not conc]us1ve enough to say

vt

~ that someone W1th a low se1f -concept will necessar11y develop a h1gh

',self-concept through a successful academic exper1ence The suggest1on

'col]ege_level.

V1s, that educatnon a]one is not a suff1c1ent cond1tion to produce

‘degirable change§31n se]f— oncept, and may, 1n certain situations, R

1nvoTve a change in self c0ncept in an undes1rab1e direct1on at the L

: Rt . ’ . ) " [

LM

Before anythlng can be stated conclus1vely about the effects

"jﬁof eduCatigf mhe -con qit much more research is needed I
¥

it '

v
P
(4]

) counse]]eg (profe551ona11y and non-

today st soc1ety, many ,i)eogl

L3 .- -~
f _"'/m./‘
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professionaiiy) into educationei programs as @ means’to increose seif-n
actUaiizotion “For soMe this may be desirabie for others, . disastrous
~ Before this may be done with true competence, research wii] have to -
,answersthe,f0110w1ng questions: Who can benefit from formal education -
f and who can not? What effect does initial se1f—concept have on self-
"5concept change? How do certain programs of study affect certain Sﬁ]f-
_concepts? How do certain self- concepts affect perfonnance in certain
© programs of study7 When research is able to answer these questions,
profe551onais in the educationa1 and he]ping field“"W111 be more
‘-competent in. assisting people to develop more satisfying and fu]fiiling

<

: Pives through the educetional process.

S
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/ APPEN‘ bIx. A

- DATA SHEET

- NAME' SRR R PROGRAM
| 'MARITAL STATUS (Circle) Singlé. Married. Separated Divorced Other
AGE: . - SExl(C1rcle). Male. ‘FemaTe COLLEGE STATUS (Circle) Regu]ar Student
B R b s .
. S ' o T RS S . Mature Student
* PREDOMINANT BACKGROUND (Circle): .Urban. Rural.
'T_RECENTTBACKGROUNDT(Laéf”Yéaf)'(CfrCTe):”{Urbah""RUraT'""”

) ON THE FOLLONING SCALES, CIRCLE THE APPROPRIATE NUMBER - v
““:1. Rate the 1mportance of succesﬁful comp]etion of a co]]ege program for YOU

VERY, o VERY
*UNIMPORTANT - .7 IMPORTANT

.
7

y
7

. 1
"
2. .3

’ r)
.+

S

. é
-2 Rate your degree of conf1dence (1e how sure you are) that you’are in, the,‘
- proper program for YOU , . h , - ‘
CVERY o A VERY" ,
CUNSURE - Ce e LT SURE
[ R AR S L Sy (S

3. Rate how you EXPECT to do académica]ly in your first term at Grant
S MacEwan Commun Tf Co]]ege o g B

CVERY- e f '~'VERY T
COPOORLY T % e

-

B 4. ARate how YOU wou]d describe your level of ach1evement in high*school

U VERY U L R Lo YRRy
POOR ST ”fl' L '_ﬁ o _“f‘.b WELL_.‘

":.'5A.gﬂrjef1y3‘state7ﬂﬂxfyoujéc51EVed'ES‘you did ihyhfghLQChboj;:Qf'”l""’" !

N



epENDIXB

INSTRUCTIONS

I am conducting a study to see how co]lege students view //

%

themseives In order to do this, I am requesting your co-operation inl
':f filling out a questionnaire and a~short‘data‘sheet‘ The questionnaire

,wi]i'be administered to you'again‘in December for comparison.

RSN e e e ,_ﬁ‘-.'::;_‘,'_»;“;,
Ty

', The study wil] be examining coi]ege students as a’group and ;“"f;;
“not as individua]s so you can be assured that your answers will not be - ’}2

.»&-:y‘ .

looked at on an: individuai basis If you‘wish to see the results after 45

PP

) _December, this may be arranged by seeing me at a 1ater date.v VE ;‘vgwf' 3T"

. Now, examine the data sheet that I am distr1buting (distribute

data sheet) The information requested at the top is self—e&pianatory

P]ease fi]l in the information Arée there any questions? Now. circie '
. the appropriate number on the scaies for questions 1: to 4 For question _;:T;t
5 try to be as honest as possible in describing NHY you achieved as L

"-you did in high sch001

Now, turn your attent?gpg;o the~Tennessee Self Concept SEaJe S
X Let us go through the instructions together (Read T S C’S instructions i'y‘”
~and have them start) . ' o ;
. -*Upon compietion coiiect ali materiais and thank students for

'~v,their co—operation



©omPPENDINC <

i "GLOSSARY.OF.T.S.C.S;_SCALES |

Self Criticism (SC) is a scale measuring defensiveness, openness honesty
' in self description and capacity for self-cri icism
- Low scores . indicate defensiveness and high SC res
extreme self—criticism. ‘ o

{

e -

True/False Ratio (T/F) is a measure of . response set on the tendenc to.

o define the -self. by agreeing. with. the_content of.) itemse
“rather than by rejecting them. Scores near or‘! Tow »
the mean are optimal.. - Scores in this range ‘indicate
"~ that the individual defines his self-concept by the )
, dual process of affirming what he is and rejecting .
. what he is not witke, slightly heavier emphasis on T

‘the latter proce# - - 3 S

'The Conflict.scores measure internal consistency in self description orSf< .
o 8 “ "conflicting and contradicting self. perceptions.: Iffgglf
a person affi ms. two contradictory statements about'?'
]himse]f or it he denies both, then his responses
conflict with or cdntradict each other The Net .
. cOnflict score measures the directional trend of "
| ;_such conflict.and the Tbtal Conflict: score: measures”q“
: the total. conflict regardless of direction T he{i'ffi‘ L
optima] range for'both of these scores is below theffagv I
;.mean - ) , et _

12

The Positive (P) scores are measures of self«esteem or the positivee §
- negative level of self-regard The 3x5 matric consists
L of three Row. Scores, which’ reflect ‘the. individual s/
S ,perception of his self from an internal frame of
C reference and the- Column Scores reflect the c:rceptions
o from an. external frame of reference iy

EE S D
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TbtalgP;' This is the most'important'single SCore It reflects o

'..'the‘overall evel of self-esteem Persons with high
scores. tend to like themselves, feel ‘that, they are -
persons of value and worth have - confidence in themselves, ;
and act accordingly People with ‘Tow scares are’doubtful -
about their own worth, see themselves as’ inadequate,’ often ’
. feel depressed, anxious and unhappy and hav@ little faith k
or confidence in themselves ' )

"Rew l Score--Identity This .score reflects what ‘the person seks as-

--his. basic identity, what he- 4. ““wﬁ"[ R

Row 2 §%ore-—$elf Satisfaction. This score comes from those items .'A

', that describe how one feels, about the self that he
perceives ~In general this: score reflects the level of .

- self satisfaction or self acceptance . o :
.‘\. . o L '.;‘:‘J,

,.Row.3i$core--8ehavior This score comes from those items that say - fﬂ

"this.is what I do"., 1t measures the individual 'S perception
o of his own‘behavior or the way he functions.‘ -

‘ ~fColumn A--Physical Self This score. reflects the person s perception

of his: body. state of health appearance, skills and _
sexuality ' : .

2 : Column B--Moral Ethical Self This score reflects the person 5.

perception of hlS moral wori:h,l relationship to God, feelings
” of being a "good" or "bad" person and satisfaction Wlth

_- one s religion or. lack of 1t

.jColumn D--Family Self ThlS score reflects one s feelings of RO

“: Column C--Personal Self This score reflects the person 's sense of

personal worth his feeling of adequacy as a- person and his
evaluation of his personality apant from hlS body or hlS jd
relationship to others : ”__A‘ . :~~ R fﬁ}_'j-

adequacy, worth, and value as a family member. .

Loz U R A T
e .

. . . .. N ) A . . . —
Lo . L B A . r .



Coldmn E-JSocial Self. This i another "self as perceived in - v

”relation to others“ category but pertains to "others“ in L
"a.more general may than Fami]y Se]f It ref]ects tﬁe :

;'person s sense-of adequacy and worth in his socia] inter- f"

o

: wactions with other people in generai

<3

o The Variability {V): Scores reflect the variation in level of self-regard '

within each Coiumn ‘(Col. V) and within eath Row (Row V)

L the Tota] v Score being a summation af the-other two sub-=-4‘
‘ﬂtotals High v scores indicate inconsistency, ariation ﬁ‘

" a

_ - and. lack of - integration am0ng,the different. subselves
o fScores below the mean are optimal and Suggest internally PE
| “consistent, well- integrated self—concepts :f~tmf_7 '

@,

(D) Score Js a summary score of the way one distributes ]f]j,ﬁ

The Distribution

‘,->,°"5“ (Completely true), “4" (Mostiy true),‘“3" (Partly
. trie-partly faise), "2" (Mostly false) and- "p o .
'“?fa1se).reponses to the 100 items. are simpiy couhted_and o

" his answers across the five variab]e choices. It 1s’ 'y;gg‘*

, ,interpreted as a measure of certaintx about the way One :
‘perceives himseif "High scores indicate that the person fﬂ;%g

- is very deftypte and certain in what he says abéut himself gg

while Tow scores ‘mean just the opposite The number of

' Completely \

'.frecorded Together these scores provide a picture of ow1i£?5

= the 1ndiv1duai goes abgut defining his self-concept'"

The Empirica] Scales, in contrast to the P scores. }ave no theoretical,u~ i

."\‘,

Defensive

rationaie but are based so]e]y on: empirical data--namely '97:5
item analysis which utiiize whatever cluster. of’test items .
that differentiates one group of pedpie from other groups.,q,'

. i i B

Positive (DP) Score This is another measure gf defensiveness

,l’

" or the effectiVeness of psychoiogica] defensﬁs Very high ‘f

scores 1ndicate positiVeiy distorted self—concepts and very

low scores indicate a lack of normai defenses Wel] O
integrated people generaliy score near, or slightly above the}
mean on- DP e T S , A S




,}9

f&’”

General Ma]adjustment (GM) Scpre. This sca]e measures the kind of

personal ma]adjustment character1st1c of psychtatric - '

‘npatients, ..... It,refleets degree but not type- of patho]ogy i

A high score for GM Ts 1nterpreted as 1nd1cat1ng high

,maladjustment . ‘_f . R . O

Psychosis (Psy ) Score.- Thls scale is composLd of items: wh1ch best -

Adifferent1ate psychotic patients from _patients with ‘
other psych1atr1c diagnoses and non- pat1ents A h1gh

f‘ s«me ‘does not ‘necessarily 1nd1cate that an 1nd1v‘idua1 '
ds psychotic but means.that he 18 descr1b1ng his se]f-,v
" concept. in the same. ways as psychot1c pat1ents dESCNbe ;

theirs. " Well= 1ntegrated people tend’ to score between LR
the TOth™ and 50th percentﬂes - R A )

s A

Persona]ity Disorder (PD) Score FA profﬂe h1gh on PD shows a self-

i

concept simﬂarlt:y to’ people with one of the many ,types i
of p*érsodahty disorders.‘ Y / '

a
-

Neuros1s (N) Score. Th1s sca]e measures se]f concépt s1mﬂar to

PerSonahty Integratwn (PI) Score

peqple with vanous neuroses ngh/scores on N~md1cate f‘
- neurotic’ tendenmes and often ref’(ect anx1ety and .

depression. m. Lo T S

AT .

s .a meas'ure'otp'erson- E

,\.
K

scores TR ,;_‘.'-..' e

SRt and resources . w
iéore low on Pl but all .
! peoyle s’how mgh PI

I -.fv
L DR
R 8 'S . )

The Nuhfbér of Dev1ant Sans (NDS) Scorg sunmamzes the de,vian# féatures 1n

“d{
. - 7})

,1nd1cat‘t_%‘ev1apt seTf géngepts, weﬂ mtegrated people

‘the&’se ;,';_concept (scores ext:eedmg ttle nqrmal ]1m1ts f
d . " ant f]uctuat1ons~ m the” proﬁ@) ac&oss a]j scores.
& ._4;" best singLe mdex of psychopatho]ogy H gh scores"
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