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The purpose of thts study was to exam1ne and compare
'the phase movement“’of two 1earn1nngroups One group
worked wttﬁ_g,”task“ oriented..leader wh11e the other group
worked~w1€ht; "social-emotional" oriented leader. | The. sub-
Jects were ?6 undergraduate students enro]]ed in a sen1or.

educat1ona? pchho]ogy course (Ed, Psychf 421) at the .

»Un1vers1ty of A]berta

c’

Mann s (]967 1970) Membercteader (M-1) observattonals
: system was used to ana]yze the deve]opment oﬁ/the two groups}
The data from the scored'transcr1pts were subJected to

v ana]yses of variance and various tests of trend in an attempt

to create a "map" of the phase movements of the two groups
Each group is described in terms of the number of phases
observed the du.at1on of each phase, and the theme of each
phase as reveaicd by the top1ca1 contents and-patterns of
51gn1f1cant M-L categor1es. The groups,arevthen.companed.
using‘the‘evsame criteria. o -dft o
The resu]ts of the analyses 1nd1cated that tbe phasejg'

t,moyements differed for the two groups. The task or1ented

group entered‘more phases, experienced more conf11ct and

' host111ty, reso]ved more 1ssues, and was s]1ght]y more pro-

ductive than the social- emdtxona]

)

up. .Netther group



A
completed all the phases.aggg;?bed by Mann.
Implicatjons of the findirgs for teaching aﬁd educa—'
' tion were .also discqsseq and poséibi]itiesw?cr‘further v
reSea}cH weré éuggested.
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« : CHAPTFR I

. " INTRODUCTION

Teacher training institdes Are becoming increasingly -

interested 1n the interactive behavior'Within the c1£ss-
room. Like mos t 1eadersh1p training programs, the focus
‘has moved away from the lTeader to tbe human re]at1ons pro-

cesses Within the group (Gorman, T969- McLe1sh M%theson

and Park,’1973) *3The goal of the teacher is not to teach -

+her students to become comp]iant fo]}oWers, butvrathervto
_ be;ome;independenta1earners. ’There-is a d@}iberate attemp@v
T
the1r own goals and f1nd1ng methods of atta1n1ng those
goa]s (Rogers, 1969)
It is a fact that teachers are leaders, mere]y by the
ro]elaser1bed to them However, educators are beg1nn1ng
to rea]nze that any classroom setting is packed with‘human,

.;relat1ons>needs that have to be met before students can get

on w1th the 1earn1ng of subJect matter . Thus,~bes1des

becom1ng scho]ars in the1r‘sub3ect areas, teachers must have

a know]edge of * group dynam1cs f TQJS 1nvo1ves know1ng what
’ k1nd of teaching method or ]e“dersh1p style w1]1 best faci-

. litate learning. Schmuck an- . _.auck enphas1ze that:

-

o -make group members as rasponsiBTe as posSib]e for. setting

N
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These
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' ‘ : : ‘ J
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- The teacheK,s instructional style... and .the nature
of the interpersonal relat1onsh1ps in the classroom *

.are major influences on th1s teaching-learning pro-
cess (1971, p.- 3). &

two var1ab1es are natura]]y 1nterre1ated That is,

the hature of the combined indidivuals 1in ‘the c]assroom

'will

and i

,-in part, determ1ne the teacher S sty]e of 1nstruc%]on,

n return, her 1nstruct1ona] style will influence the

fatureiot the interpersonal relationships, attitudes, and

zchie

vement that deve]opt It is the zfcond aspect of this

3

two-way influence with which this study is concerned.
2 ‘ : : i

style

When investigating the possible a]ternative-teaching

s that might* best facilitate 1earn1ng,»theqe are

'severa] factors that a teacher mus t cons1der The most

1mportant ef ‘these is the goat. shared between students and

teach

er.-nAccord1ng to Schmuck and Schmuck (1971) the cyp’-

~cal goal determinants‘are "task-social emotional” and

[

"Qroup—individuai" While thene are always tasks to be

accomp1ished there must alsd be. cohes1veness ‘and good

moral

éfgoals

meet

M

e. Also, there wq11 a]ways be conf11ct between group
_and ‘ndividual mot1ves The teacher mus t attempt to

as_ - ynof these needs_as poss1bl@. The quest1on-

\
becomes ow to accomp11sg§th1s ‘

t1ve

h1s a

197]),

Most 1earn1ng group researchers .agree that a posié
socqal c]1mate” enhances a student s seTT/concept and

jifsmlc performance Ggrman//J969 Schmuck . and Schmuck
In spite of th1s ge%éra] agree nt,_however, few

> direct and detai}ed stuiies have been.made of the actual

7

. ’ . L 3

‘\

A



- \
characteristics of positive and negative c]éssrobm‘c]imates

N

’QFefd]er 196d) - Schmuck and Schmuck have attempted to

)

~ fil1l this need with the fo]]ow1ng

For us, a positive classroom climate is one in which
the students share high amounts of potential .influ-
ence - both with one another and with the teacher;
where high levels of attraction exist for the group
as a whole and betweem classmates; where norms are
supportive for getting -academic work done, as well

as for maximizing individual differences; where comm-
unication is open and featured by dialogue; and where
the process of working and developing together as .a
group are considered re]evant 1n themselves for study
(1971, p. 18). : ‘

Here we must ‘assume that the teacher S sty]e of dea]1ng with

each of these c]assroom climate compﬁnents will more or Tess

determ1ne its success or failNure. A key: statement in th1s

1

definition concernsdthe student'sfpotentdalvinf]uence.
: Leadeﬁship can be performed by many,members of the c]ass—.
room': SOme'teachers consider this a threat because 1f

“handled- poor]y, undesvrab]e ‘power conf11cts readdly arise.

Schmuck and Schmuck be]1eve that.potent1a1 Teadership

abf]ities of c]ass members can be used positivais and that

classrooms‘have a more favOrab]e c]imate when ]eadership fs«
a]]owed to be executed by many members of the c]ass This

does not mean that: the teacher re]1nqu1shes her ro]e as’

4

1eader It on]y po1nts out that the teacher must recogn1ze
other 1eaders and allow this to be a pos1t1ve aspect of the

.total group process _e_- S L o ';f

rol

Many stud1es of. 1eadersh1p in 1earn1ng groups empha—v

¢

s1ze two general funct1ons 4 task and soc1a1-emot1ona].

"

Task funct1ons 1nvo]ve the work- or1ented .subject-matter

iy — .

e
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requirements, while- the soc1a] emot1ona1 functions in: olve
the internal cohesion and 1nterpersona1 fee]1ngs R
group. Task oriented behaviors could include sucr ttngs
aid initiating ideas, giVing jnformation,‘o1arifyfng,

. elaborating, and summarizing?:k§ocia1—emotional behaViors,
may include encouraging othersz\harmonizing, and compromis-
ing (Schmuck apd Schmuck, 1971; Cooper, 1969). ‘

¢ These types of descrjptions have emerged from rather
recent 1eadership studies where the emphasfs has been on
the totai Qrodp, and leadership is.vieWed as an intérpersona]
‘event;rather than simpiy'a'type of personafﬁty. 'Past_
research, ho ever, hasrlooked'e]sewhere for'answe}s»to the
v]eadership question. | o

¥

Leadership Studies: Historical Trends

Eariy notions abohth1eadership dea]tlnith_jt a]mosf

’ entirely‘in'terms of personal attributes]Or traits. .The e‘
trait-method of investigation yie]ded some weak bot fairly
consistent genera]izatfons Stogd111 (1949) reported that
capacity,zachievehent responsib1]1ty, an% part1c1pat1on

are qw@ﬁ1t1es frequent]y assoc1ated w1th 1eadersh1p

Leaders tend to be mascu11ne, older, 1arger, more author1—
tar1an, ‘more dependab]e and more emot1ona11y stable - than
other group members (Shaw, 1971) : Mann (1959), in a rev1ew-
-of researeh before ]959 1nc1uded dom1nance and 1nterpersona1
sensitivity as attr1butes common to 1eaders Although the

'tra1t approach suc»essfu]]y 1so]ated some typ1ca1 leader-



‘ - N
ship characterist s, it has been criticized because it did"

not include the “characteristics bf the sitdationf (Bavelas, -

-1960). A trait that is positiveiy related to 1eadership

in one situation may be unre]aced Eo even negatively related
% : oA )

in another (Shaws 1971).

W

. “ . . n . .
More recent research on !c.Zership focused on persona-

']ity and behaviors which rel:zted® tc “1eadership style"
'that’is, the sét of behaViors that char cterize activ1t1es

¢ . 1g the time of ‘the.investigation. his change in empha-

sis came-about because it was recognized that in order to -

/J

understand leadership, it is also necessary‘to understand

" the leader's interactions with the group, or his "style" of

de&ling with group members. Thus, social scientists began

examining more closely members' perceptions“dﬁ,the leader.

The ciassicai‘stddies by K. Lewin and his associates (LeWin
' \

Lippitt and White, 1939 cbmparing autocratic and democrafic

leadership styles with four boys groups set in motion a

. : : ) <
“number of research programs in this area. Most of these

;studies compared task centered and person centere¢ sty]es

authoritarian versus non- authoritarian (Shaw, ]955), parti—

Cipatory versus'superVisory (Preston and Heintz, 1949 Hare,‘

\e)

1953); -hierarchical versus autonomy (Morse and Reimer, 1956)

The resu]ts of most of these investigations indicated that

L

the person-cengered, non-directive»styie was preferab]e in

\\
’-terms of persona] growth to the task centered, directive

vsty]e ',f o

N

Research and experience subsequent to these studies .,
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~ . suggests that it wes incorrect to stereotype a Teader as

being one type or another. Shaw, comments that one type of
leadership is not universally better than endfheh, but that
.the kind of 1eedersh1p behaQior that.is'mosf effective
‘depends upon the situation in which,the ]éader‘fiﬁds him-
self" (1971, b; 2755 vHe supports this statement with data.
~ from Ffe%}er's(]964) studLg% of the re]at1onsh1p between -

Vg

s1tuat1ona1 variables and e?fe&give ]eadersh1p , - ‘Ea
on an 1nteract10n or

F1ed1er s studies are base
1 .' \"
. contingency" model of leadership where an attempt 1s made
to 1ntegrate the effects of 1aﬁ€ersh1p styles and s1tua—
t1one1 variables. What Fiedler says is.that the effective-
ness of a group s contingent upon the, 1ntekdction between
1eadersh1p style-and the degree to wh1ch the group s1tuat1on
is "favonab]e" to the 1eader A favorab]e s1tuat1on -for
~ the leader fis def1ned as one in wh1ch leader member- relations
are good, the task is highly structured and the leader s'
g position is'st}ong An unfavorab]e situation is one in
'Qwh1ch 1eader member re]at1ons are poor, the task is unstruc-
tured, and the 1eader S power position is weak Shaw11nter-'
'prets F1ed1er S mode] as fo]]ows |
"A-task-oriented leader is. more effectijve when the
group-task situation is either very favorable or very -
unfavorable for the leader, whereas a relationship-
- oriented leader is more effective when the group-task
situation is only moderate1y favorable or unfavorable
for the leader (1971, 286) |
'F1ed1er conc]udes that it is- poss1b]e to 1mprove the effect1ve-
'ness of 1eadersh1p by_accurate d1agnos1s of~group-task s;tua-’

2



\
tions and by a]ter1ng the Tfader s work env1ronment Group -

performance can be 1mproved either by mod1fy1h§\]eader

|

behav1or or mod1fy1ng the - giroup- -task s1tuat1o$t

Although the emphas1s in’ 1eadersh1p research has moved

away from leadership "traitg“wandnleadership "styles“ it )

= i

is still helpful to make soPe d1st1nct1ons between ‘different
types of 1eaders Kemp rationalizes the. necess1ty/for making
these d1st1nct1ons in terms of "1eadersh1p functions", or
f11]qng the needs of the members. "From the viewpoint o
the membér the 1eader improves the social m111eu and w1dens

“the f1e]d of part1c1pat1on“ (1970, p. 205).

i

Teacher Effectiveness: Historica] Trends

Studies of teacher effect1veness followed s1m11ar
h1stor1ca1 phases G]1ck (1968)»descr1bed two major trends.
The first involved the study of teecher.personality char-
acteristics end how these,affected achievement and:attitudes
of students The second 1ooked at, teacher behav1ors and
their effects. Dur1ng th1s second phase we see stud1es
such as the Lew1n, L1pp1tt and White (1939) 1nvest1gat10n
of democrat1c, author1tar1an, and laissiz-faire leadership
_ styles, Anderson s (1939) study of dominative and 1ntegra—

: tive styles, and w1tha1§ S (195])-research on teacherf |

centered and student—ceptered cllmates»r In all these stUdiesb
1t was -assumed that ‘the teacher was sthe most influential
member of the group and c]ass climate was def1ned almost

a

ent1re1y 11 terms of 1eadersh1p behav1ors The results
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demonstrated some of the different effec.s of’various teacher
behaviors but did not rea]]y contribute to the understanding
of the tota] c]assroom group process.

o

Schmuck and Schmuck (1971) attempted to extend the,.

second (‘teacher behavior). trend to ﬁnzTude recent research

in group'dyhamics They view their approach as a response
to the grOW1ng awareness hy educators of peer group influence
in the classroom. Their mode] incorporates the movement

aWdy from the tradi{ional teacher—student’re1ationship where

‘the student‘is the passive learner, to what G1ick (1968)

calls the."mediatibna1 model" which views the teacher's

behavior as being-mediated by the classroom grohp process.

Th1s mode] can be seen as c]o;Ely related to functional

models of ]eadershIp (Shaw, ]97])'and to Fiedler's (1964)
“contingency" model of 1eadersh1p |

This ‘new emphas1s on student percept1ons and student-

\ Al

‘teacher relationships initiated somegattempts to systemati-
‘cally analyze these hé]atidnshibs.ﬁ Flander's (1960) Inter-

léction»Ahalysis 1nvestigated;the frequency:of teapher-'

\

student interactions, but did not'ine1ude the feelings

involved or‘member-member communications. R.D. Mann (1967,

1970) devised'&n_obSérvationé]_system that included all

verbal bomﬁuhication in a group and the underlying feelings

invdTvedvh He based his work on the popu]arvaSSumption that

‘the emot1ona1 aspect of the c]assroom is an 1ntegra1 part

of the totalvteacher-student relatwonsh1p. He claimed that

o g |
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~ ship functions separate.

To ignore this aspect of what is happening in the
-classroom is to ignore the very evidence one so
desperately needs in order to figure out both how
the class -is going and what, if anything, needs to
be done in the way of change (1970, p. 16).

The goal of his scoring system was to obtain empiricarl mea- -

sures of how the classroom participants are feeling and

acting, and how these change over time. 4 @

.

The Pufpdse of This Study

Most current educators recognize ,the need for a
teacher-leader to facilitate both task and social-emotional

needs in the classroom. In order to pursue more fu]]y_the

implications of task and social-emotional fungctio svin the

R

1earnfng group, this study will investigate the d?ﬁf ics of

two groups where it was attémpted to keep’thsﬁé two leader-
The two leadership styles used are defined in terms -
of "behaviors" that the instructors attempted to maintain

\throughout,fhe sessions. The task-oriented instructor dis-

played behaviors.described by-the students as "businesslike",

~ "can summarize well", "interprets information and makes

diagnoses", "know]edéeab]e“,-and "productive”. The social-

emotional or affective-oriented instructor was described by

the students as "warm .and understanding", “"sincere and
. ; , ng-, ‘

» devoted";v“apprgciative“, "eager to get along", and “"tender

and unselfish". Thé3PﬁT Schedule of Leader-Member -Relation-

‘ships was used to evaluate -the behéviora] differences be-

tweenvthe thtJeadérs, énd Mann's.(1967, f970) Mehbeﬁ;tgader

N v ‘
4 .
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(M-L) Observational System was used to analyze and ccmpare
the group process and phase movement of the two groups.

This study is essent1a]]y.exploratory in nature. How;
ever, because of the systematic veriation of 1eat;rship-
sty]e' some fairly specific effects Jere anticipa-ad. The
emerglng 1eadersh1p phenomenon presented by Bales (]955)
suggests thatvabcompensatory 1eader;wou1d emerge in each
group. That is, where "task" leadership is lacking, a
- .member wou]d emerge as "task" Teader, and vice vefsa. Ite
« wes also supposed tmgt neither group would pa-s 'hrough all
the phases described by Mann (1967) because of the 1n;er-
.dependence of -task and soc1a] emotional functwons ‘ F1nalJy,_
it was ant1c1pated that the nature of the group processes a

1

for each group, or the number and durat1on of phases wou]d

”‘d1ffer for each of the two groups . @g’ o
F ‘ :




e'with the”f]uctuations

CHAPTEX I1I
REVIEW OF THE LITERATURE o ’
Most current literature 1nd1cates ‘that an effect1ve
group 1earn1ng s1tuat1on exosts only when both the emot1ona1
needs. and task needs of the members are heeded However,

]

even leaders who recogn1ze the mutua] dependency of these

~.

o two needs often have d1ff1cu1ty estab]ishing a 1eadership
'style that effect1ve1y 1ncorporates both”' A look at some

of the current group development models may give the poten-

t1a].1eader some 1ns1ght»1nto how these .two needs 1nterre1ate.
In. genera], work groups deve10p a]ong the d1mens1ons
of both task performance and emot1ona11ty F the beg1nn1ng,

3 r

issues of belong1ngness and trust tend to be of pr1mary con-gj

cern. As patterns of work beg1n to deve]bp, soc1a1 emot1ona1.

~isgues become less¥prominent, but usually surface aga1n near

the end of the group ]ife Learn}ng can be aided or 1mpeded

depending on how the prom1nent 1ssues confront1ng the droup

are hand]ed (Schmuck

Schmuck, 1971). Many authors deal
otional and task prob]ems in terms

=*

of rather Spec1f1c "stages“ or "phases", where movement

from one stage to the next is dependent upon the successfu] -

yresoJut1on of the ‘issues encountered in the prev1ous stage

S A
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" This concept forms the nucleus of many inf]dentia] ;
theories'of“gkOup development today. Some of these are
briet]y documented in the following review of recent litera- .

-

.ture on the subject.

“An Overyiew OfFSome‘Theories of Group Deve]opment'

Theoretioat_systems for describing<ghOUp development
have been largely psychoana]yt1ca1 or clinical in natdre,‘
AuthOrs dike Red] (1942), Bion (J?G]), Bennis and Shepard»
(1956), Stock and The]en (1958), Kaplan and‘Roman (1963),- -
Mills (1964) and Schutz (1958' ]966) have attempted;tolout—_'
line the deve]opment of self- ana]yt1c gwoups (% e, groupgv//;
]arge]y concerned with self- growth ‘as opposed to "learnin
~groups“,where the main concern 1sltask) bx:descr1ang the
group process'in terms of unconscious’feelﬁnos at various

ooints‘in time. Thoselwhoydeal,mjth membe}s' feelings_toward
the ]eader'(Redl,‘1942; Bennfs and . Shepard 1956 ; Bion,ﬂ]961-
Kgo]andand‘Roman, 1963) tend to exp]a1n th1s relat1onsh1p 1n
terms of paSt relations and methods of dea11ng with autho-
) rityifigures. 'That fs,-there is an assumpt1on of dnder—
‘1ying dynamics in the Freud1an ‘manner. -Th1s leads to thef o

ooy

conclusion that through transferencea\:here is a h1dden
agenda'- the re]at1on of members to th

it leader as an$autho—’”
| r1ty or love f1gure~($hepard 1972) /,It is the 1mp11cat1ons
| of many of these psychoana]yt1c contr1but1ons wh1ch forms‘
“sthe theoret1ca§ basé of Mann S (1966) Member Leader (M- L)

Scor1ng System



Most of theseé theories tend to’agree“on the baeic
issues of group‘deve]opmenté-differing largely in terms of/
emphasis rathervthaniprincip1e (McLetsh et a].,”1973)..
There is some d1sagreement over the question of whether
the phases wh1ch groups go through are. repetitive (Bnon,,
‘1961),fcyc11ca1 (Schutz, 1958), success1ve (Tuckman, i965)
or combinatione ofktheseU(Bradford 1964, Benn1siand Shepard
19563 Gibb, 1964; Mann, 1967). Group deve]opmenﬁ models
also differ as to whether they leave the groypvat its apex
‘(work»phase) or provide for the gndup'shdecTine.' The 1atter
'-1'15 found»m the work of Mills (19’6.4)\, S“”chutz""‘(]958',, ]'9'66)‘,»
Mann 1667), and Dunphy (1968) R | -

) Dependency”Issue'

]

There is w1de agreement that the 1ssue of dependency
on the 1eader 1s 1mportant at the beg1nn1ag\Qf the group

11fe and there is often 1n1t1a1 ﬁnx1ety,vapprehens1on, and

-

test1ng of the 11m1ts and rea11ty of the new s1tuat1on ﬁ

 Mcleish et al. (1973) and others point out that th se: ear]y

T
feelings of dependence, apprehe\Egon andtvu1nerabjl1ty may

e o N e , ‘
“two.recur more or less frequently ii)the life of the group and
_there is a need to accommodate /indilvidual differences.

, This notion is supported by Schutz' 1958'11966) recurrent

,cyc]e mode] that suggests that the members eariiest and'

group s boundar1es . Mann (1967) expands th1s ear]y st
: /

_ito 1nc1ude what he ca]]s, “premature enactment" where attempts

f1na] concern is w1th "inc]us1on"\and the 1ocat1on of th
\\9

B
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to deal with the authoritf issufs occur too ear]y»tohbe'
effeétﬁve.] This 1is preceded‘by the‘usuaT;dependency,

anxiety, and-comp]aining réactions,‘thth in combination

: w1th the frustrat1on of the "premature enactment" contributes

. u‘

‘ to the " cr1s1s" phase wh1ch fo]]ows

(2) ‘Confrontation
- The "crisis" or confrontat1on" po1nt in group deve]op-
: ment is character1zed by frustrat1ons€ host111ty and counter—»
_; . dependence (Benn1s and Shepard, 1956; Mann, 1966).-1Th1s°
ilusua]1y arises when it is clear that'thetleadeﬁ)is not';f”ff
| go1ng to fu]f111 the expectat1ons that most members had.: |
Here members fee] that they must make a degision about what
to ‘do with the ]eader It is at th1s po1nt that the var1ou5'
mode]s o¥ group development beg1n to d1ffer - Some see th1S‘,
stage as reso1v1ng ”the author1ty 1ssue" and fo]]owed by
| 1ncreased intimacy (Bennis'and_Shepard, 1956). *vOthers;see;
it followedvby_“openness“.(Bradford, 1964),‘"group coheSioh";
" (Tuckman, 1965), ofr?-{'pfoduction'" (Mills, 1964)~ Mann: (1966) N
fr";ff‘fee&sﬁthatftﬁe'H'Eendency or member- 1eader 1ssue is cyc11-

7 cal - that this issue is never fu]]y reso]vab]e © McLeish .

et al. (1973) and G1bb'(1964) suggest that it 1s‘the'1eader"s

=
react1ons at th1s t1me that ]arge]y determ1ne the resu]ts

'of thrs phase McLe1sh c]a1ms that where the group is

N

unstructured and more or 1ess "1eader1ess“ and the 1eadery

. makes no attempt to aﬁlev1ate member anx1et1es about de—‘

pendency, the confrontat1on IS genera]ly overt. In'the more |

. L
vy
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Y

R ; o y
conVenLiona] d1dact1c group, where the 1eade{\attempts to

reduce 1rterpersona1 anx1ety, there is more subversive’

host111t\ 'Mt! S concludes that the former is a more

fruitful reactign. as the traditional response (]atter)
. ? . », .- .

tends to foster a "Teader nurturnace" (p. 134) and chances
il . PORN

-of reso]vwng the author1ty 1ssue are 1essened

'(3{ Work Phase h o | ., .

C‘/

~The m1dd1e phase or work phase of the group s, agreed

upon by most_authors as a time for expression, exper1menta-

‘tion, .sharing insight, and analysis of what has“gonevinbthe

‘groug ;o far. . Here member roTes tend to_become differenti-

ated (Bales, 19505 Bales and Slater, 1955; Dunphy, 1968),

“ the atmosphere 1s "group-centered" and is characterized' by

work and a rise in feelings of intimacy (Mann, 1966):

S ]
- B B )

(4) Termination

As noted ear11er, some writers 1eave the group at th1s
po1nt wh1]e others include a phase of group term1nat1on

Mills (1964) reports that the term1nat1on stage is char—

'aéterized by attempts to confirmtthat he group has produced

( ' .
someth1ng worthwh11e Dunphy (1968) agrees w1th th1s descr1p-

t1on and adds that it can a]so conﬁr1bute to the r1se of the

-~

'mess1ah-hero“ myth Mills (]964) and Schutz (1958) empha-

size the .task of d1sso1v1ng the group and prepar1ng to re-

;enteréthe outside world. Mann (1966 }967) reports that

there_are often;feelings of loss and sadness at separat1ong

°
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accompaniedkby a desire for the leader to proclaim his
admiratien_of the;groug, Thefe is also a tendency for mem-

- | A _ . '
bers to herate themselves for not fulfilling their own work

expectat1ons

V7

i

Sone authors have attempted to reduce these ‘rather
' ,;hvoived and somewhat intuitive descr1pt1ons.of Soc1a1 .
1nter&£tioh to a more Timited set.ofﬂunderlying dimensiohs
Schutz (1958) postu]ated "three bas1c needs which he ]abe]ed
inc]us1on",‘ control", and "affecthon”- Benh1s (1957)m
g describes soral", "anal", and "pha]]fc?_dimensiohs, while
Kap1an and Roman (1963) examine “dependency“, “power", and
"intimacy" themes (Mann, 1966) Most studies, heWever, have
vneg]ected to include observat1ona1 techn1ques to stat1st1—' |
ca]]y verify the phases or d1mens1cns descr1bed In an-
attempt-to meet thJs.need we see Bales' (1950).Interactioh_
Protess Analysis (IPA), M1Hs”Jr (]964)'Sign Process Analysis
(SPA), and finally ‘Mann's (1967) MembereLeader (M-L)lobserf
vat1ona1 System.. A]though Mann'sbsystem is based largely
on the work of Ba]es and Mills, he tends to criticize them

as be1ng, qu1te removed from the dynam1c processe ‘and
fee]ihgs.wh1ehbc]1n1c1ans,tend to describe or perge)vef,
adding that “.;.these more 50c101ogica1 obServetion systems
should bé’Suph]emented-by a seoring eystem more congrhent~
with® the psycho]&gica]‘studyfof individual dynamics” (1966,
S ary. o - L B o g



Research Related td the PreSent Study -

The remainder of this chapter will include a more'
detaixed description of four group dynamics :theories that
Wwill, hopefully, clarify what the author feels is a need to
look at the.effeots of two specifip'leadership styles on
" phase novement by means of a systematic.scoring system. ,

The Bennis and Shepard (]956) theory of group deve1op—
nent 1is presented because it represents the beg1nn1ngs of a
. popular tre- d “in group dynam1cs and is an examp]e of an -xg
attempt tu nodern1ze" the more trad1t1ona]'psychoana]ytic
- theories. This and the Schutz (]958 ]966) model appear to
provice much of the theoret1ca1 background for Mann's M-L

’

system. Schutxx model is bas1ca]1y'an attempt to ob3ect1fy

the psychoana]yt1c approach to dfoups by search ng for under-

1y1ng dimensions or needs by means of a se]f rating method

.of observat1on | ‘ -
Ajthough both the above theor1es emphasize member— -

‘1eader relations, they tend not to prov1de for the d1rect

effects of 1eadersh1p style on the group process : Therefore,

included a]so is the Gibb (1964) theory of group deve]opment‘

N

dbecause it introduces act1on techniques for 1mprov1ng group
.processes by‘demonstrat1ng the eff=cts of two different.
-1eadership'sty1es}A The Bales-Parsons (]956) analysis of
Qroupppfocesses is‘preSentedeas avviab1e~e]ternative”to the
.more-preya1ent theories of»sjngle‘1eadersh2p'tunétion.

This will be followed by a summary of the Bales' Inter-

action Process Anelysis (IPA) and Mann's Member-Leader -

97

-e
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Observational System.

(1) Bennis and Shepard (1956) Theory of Group Development

The Bennis and Shepard model of group\deve]opment»is
basically an elaboration of the earlier eonceptions about

groups presented'by Freud (1921), Redl (1942), and Bion

(1961). An essential presupposition of the'fheory is ﬁhat

the‘group itseTf;is unaware of its own dynamics (McLeish

et al 1973) ‘The theory states that the major problems

that a_group‘has to face'are deaiing with "authori}y" and
?intimaqi"}' As “the group attempts to overcome these prob]ems
v

they.mq, 1nto var1ous phases.  Individual members and_sub—

groups are.1mportant as they tend to force the resolution .
\ T : ' . :
of certain issues. _ L ' o

This modeT pf group dyham1cs outlines a theory of

deve]opment for gfbups where the basic 90a1 is the improve-

/

ment of "internal communucat1ons systems" (p. 416). This

(

-1nvo]ves identifying two areas of 1nterna] uncerta1nty in

 the group,aor obstac]es to va]1ﬁ commun1cat1on These are '

def1ned as: (1) Dependence,* or author1ty re]at1ons,vand

(2)*Ihterdependeqpespor persona] relations. 'In its deveTop?

ment the gFéup mOyes from preoccupetibn With authority rela-

 tions to preoccupatioh with persdhé].re]ationsr Within

these two major phases of development are three subphases.

. ) .Y
Bennis (1964) ]ater d1v1dad members into three cate-

_gor .: according to the mammer in“which they dea]t wrih_the
uncer:a1nt1e$ of dependence NTPRE :
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1

During.the Dependence phase, the group noves from: (1) pkeg
.occupation w1thj§ubm1ss1on, to (2) preoccupat1on with-- rebe]-
"~ lion, te (3) reso]ut1on of the dependence prob]em Within
the Interdependence phase the group moves from: (4)‘pre- |
| toctupation with intermeMber identitication; to (5) a pnel
occupation with 1ndtvtdua1~idehtity,'to'(6) a reso]ut1on of
the 1ndependence problem (see . F1gures 1 and 2). .
w1th regard to the effects of 1nd1V1dua1 persona]1t1es

of group members, Bennis and Shepard identify four typ1ca]'
persona11ty types: (1) the dependent, who finds comfort in
 the apthority struEture; (2) the counterdependent, who is

diScomfitted‘by adthority,structures, (3).the overpersonal
.’member who»strivee forta_high degree of'ﬁntimacy with ;very-
one, and (4) the counterpersonal member, who tries to avoid
intimacy. Anydmembef‘who is cpmpusTive in any of these four
rd]es"is considered "conflicted" and often'standspin the way
of group.novement '"The'"unconf]icted" members are con-
sidered respons1b1e for the major movements of :the group
toward va11d commun1cat1on and are'termed "1ndependents
| A *Eapemetr1c" event is defined as an event capab]e
of moving the group from one phase to the next and requ1res
a'"catalyt1c" agent (an 1ndependent) to br1ng it about. |
Benn1s ‘and Shepard have 1so]ated two maJor event:\that thev
cons1der barometr1c (1 removal of the tra1ner (as part
of the. reso]ut1on of the dependence prob]em), and (2)'eVa—

‘luation- grad1ng requ1rements near the term1nat1on of a

N OUT‘SE .
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.he1p1ng members c]ar1fy the here and now prob]ems of the

3

In summary, the Bennisy and Shepard theory of group'
deVe]opment involves thegtOtal evolution of a'groZZ, repre-
sented by changes in emphasis from pomer to affect1on, ‘and
from role to persona11ty _

Shepard (1961) later descr1bed a 1eadersh1p approach
cons1dered to be appropr1ate for the type of group deve]opﬂ
ment documented in the Benn1s and Shepard (1956) article -
summar1zedpabove. _He stated that the basic role of the
leader is tom".;.help thefgroup identify.and overcome
obstac]es to Vajid'communicationf,(lgsl; p. 638). He cau-
tioned that.adherenoe to.a specif;c doctrine-in‘unwise'but
presentsmsome general guide]tnesgthat the,leader shou]d—bear :
i ind { | - -<i - ‘4 - SO ol
Because the 1eader is frequent]y the "ra1son d! etre,
heiautomat1ca1]y becomes a proaect1ve f1gure - an ObJEC  f
1ove and hate, oppression’ and protect1on How he responds -

o

to these'inﬁtial uncertainties is very important ~The biggest )

~
N

prob]ems here are what Shepard descr1bes "as the "dependency

seduct1on" and the counterdependency trap"' both of wh1ch

" must be hand1ed skillfully if the group is ‘to progress THE s

1ssue is usually reso]ved when there'1s an. acceptance of the

\1eader as member The centra] 1ssues then becom those'of

' h1nt1macy and shar1ng respons1b1]ity (task) Here it is

A

1mportant for the Teader to prevent ”perceptd;L)transforma\\

'5t1on u(p 641),'or attempts to transform the s1tuat1on 1nto.

~
xsometh1ng fam111ar or 1rre1evant The " 1eader does th1s by
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L . d
group. - ' i
- Because uncertainty (task or interpersona1) {| con-'paf.
tinual prob]em, the 1eader 1nvar1ab]y tries to redyéééthe |
uncertainty by he1p1ng members rea11ﬁe that others share the
same fee]1ngs, or by what.§hepard refers\to as "consensual
validation of EXpertenoe" (ph'641):

(2). Schutz' (1966) Theory of Group Deve]ogment

Schutz' model is based_on~three sequent1a1 needs:‘
ffrstnis the members' need for %dnc]usion"; followed by . .
the'need’for,tcontrol“, and‘fina1]yvthe need for "afteotionf.
_ This cytle may recur severat times during theigroup's deve-
.1opment, except for<the f1na] stages where the\sequence tends-
‘to- reverse itself. |

. . B
"Inc1us1on refers to a' need for togetherness and

‘Vman1fe§$ﬁ itself through behav1or des1gned to attract the

.attent1o§&and 1nterest of others. There is a need to feel .
) | \
p rt of the group and prob]em-'o]v1ng behav1or ‘does not '
’proceed we]] unt1] th1\\xtage :aslgeen sett]ed Nhen inclu-"

sion Js estab]tshed the\group moves on to poweu strugg]es,_

dec151on mak1ng, and shar1§§\bL responsr61]1t1es, or what

e

'Schutz.calls contro]" Here’ each member attempts to- esta-
~:b11sh .an appropr1ate level of 1nf1uence in the _group. The_
person with a h1gh need to cont?o] w111 often d1sp1ay |
frebe111on and re&usa] to be contro]]ed wh1le the person-
with - ‘a high need to-be contro]]ed 1s often comp]1ant and
‘ submissive to others,' Last is the stage‘of;"affeot1on whereJ

-
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members attemﬁt to~resofte thevemotiona1‘issues.surr0undingvai
1nterpersona] re]at1ons : le' . d L B IR
Schutz' theory of group deve]opment evolved: from h1s
,vear]1er theory of 1nterpe§§ona1 behav1or referred to as‘

”FIRO, or Fundamental Interpersona] Relat1ons 0rﬁentat1on

(1958). . The FIRO is a quest1onna1re wh1ch cons1sts of a
check 11st of 54 statements des1gned to measure a ‘meimber's

\ N J

hpropens1t1es a]ong the three 1nterpersona1 d1mens1ons t1ted
._above. Thevthree d1mens1ons used for hi’s. 1966 Qg;im? >
derived partly from a factor a"1y51s done by Schu (1958} -
~and part]y from the theoretwca] not1ons of B1on ( l) am 1d-
Stock‘apd Thelen (1958). . - | vv , o
For each dimensiodr\the 1nd1v1dua1 expressés" a?need.

to other peop]e and/or that he wants a need fu1f111ed
~-for h1m by another person ~ For examp]e, on the JnC]U§]0n-‘
. d ens1on, one person may have a strong nee %%o 1nc]ude

§fers but may have a low need to Want 1nc1us1on for h1mse1f

’Thus, one- aspect is expressed behav1or, wh11e the other is

3 ' °
O

wanted behavior. *VFt-ure 3 shows the extreme types a]ong the

A
three d1mens1ons s:: G

1 Somezmens

il

Wh1s theory assumes that-gmnugﬁagtLMLLlesﬁare pred1ct—,

".able from know]edge of members ‘1nterpersona] needs (ex-
‘pressed and manted) and the orinc1p]es (of eomgatkbajity)

h govern1ng the1r 1nteract1on ’fCompafibt1ity" of cHassroomf
groups'canvbesgauged by estlmating'whether‘or not each:OF
_thesefneeds is‘eXpressed_in sdfficientfamount‘to'satisfy s

student wants.. Compattbie,groups_havefmembers‘who want inclu-
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movement and.growth. Unlike other group deQe]opment theories
that describe group protess in terms of cyclical or succes-
sive stages, Gibb suggests that, "...group grqwth is e
gradualistic and g]obé] process, in which themes éndrsube
. themes may interthjne but in which the dramatic quafity is

e wholeness, or the ‘Gestalt'" (p. 289) He deser%bes
movement in terms of consistent sequent1a1 changes over time
rather than in terms of stages or phase movements. His four
mode Concerns tend to'recur throughout'the group 1ife but
are, emphas1zed more at some points than others. The f1rst
prominent concern is 'acceptance and involves the formu]a—
tion of cphfidenee and trust ‘in the groUp‘and in self. This
.concehn becomes differenﬁiated into coneerns about degree
.. of membership in the varioUs groups of which a nerson is
+a part. \The second concern is what Gibb calls “dataff]ow”
and has to .do with the flow of feeling and»perceptua1.datah
ﬁhrough the member or through the group. [t finds”its
eXpression'in decision making.ahd choice behavior in the
group. The third or‘“goal—formation" coheern includes, vari-
ous ace1on sequences, problem- so]v1ng, and dec1s1on making.
This concern finds expreSS1on in productivity about\work1ng,,
1earn1ng, and:grow1ng.‘ ”Contro]” is the last concern and
has to do‘withbresolving earlier intrapersénai and inter-
personal behavfor, roles ehd expectancies. ’fhis.process
~becomes a concern about organizatjdn.(see Figure'4).
These)cpncerns'cankekist at a1],1evels of awaﬂéness

\

and e6ch dimension is gontingent‘ypon growth in'eaeh of the
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FIGURE 5

"PERSUASIVE" LEADERSHIP STYLE

{

'ModeT_COncern o "Oriéntation g Reaction in Group

'*Acqeptaﬁce - Fear . o "Facade building
(Membership) . - Distrust . Cynicism, suspicion
Data-Flow | Strategy s Circumvention
(Decision) - Facade Distortion
Goal-Formation -Manipu]ation ‘Apathy, flight
(Preductivity) - Persuasion ' Suspicion, cynicism
Control . Control Dependency

(Organization) Bargaining Hostility




'-H"PARTICIPATIVE” LEADERSHIP STYLE

FIGURE 6
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Model Concern

Orientation

Reaction in Group

Acceptance
(Membership)

DataQFlow
(Decision)

Goal-Formation

(Productivity)

Control
(Organization)

Confidence
Trust '

Openness
Spontanetty

Se]f?assessment

“Problem solving

Permissiveness

Interdependence

Trust :
Diversity, exploitation

Feedback, exposure

" Consensus potential

"Ego s%fengfh

Creativity

Participative form
Participative function
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" In the final stage, the group attempts to attain cohesion -

- 36

(1956). It is ah example of a social systems approach to

t

group process and‘emphasizes.the.bhggomenon of ‘emerging

leaders.

/pfob1em-so1ving groups tend
4

to pass through three phases: from an emphasis on prob]ems"

According to this'theory,

of “"orientation", to prbb]ems of'"evaluatjon", and finally )

to problems of "contral". Concurrent with these transitions

“is a relative increase in both negative and positive reac-

tions. The first phase involves giVing and receiving informa-
tion about possible ﬁrob]em so]ution§. The middle phase is .
characterized by the giving of opinions and “evaluations.

Major task decisions are genera]Ty made during‘this‘stage.

t

-and attention turns to emotional needs. " Over the total

series of meetings members gradua11y‘spénd less time perform~.
ing’taskaoriéntéd behaviors and more time'ﬁerfdrming socja]-
emotional béhavidrs. | |

In order for the_gmallfproblem;so1ving group to operate'

efficiently, the Bales-Parsons' Model proposes that two,

'mutually Supportive kinds-of‘]éadership'are reqﬁired. - These -

™~

1éadership”;61es can be adopted by any numbef of gkoub'mem—

bers. The first is referred to as "expressive" (or social-

 em6tioﬁa]) 1eadership, where acts of communication pend to
, include "shows so]fdarity",-“understandé", “coﬁcurs", ahd
Masks for~expréssion'of'fee]inQS". The ségdnd is "instru-?
>hénta1" (or task-oriented)_Leadership,'where acts of &ommuni-

‘cation tend to include, "gives suggestions”; “clarifies",
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"disagrees", and "deflates others' status". From the group
funct1on po1nt _of-view, "1nstrumenta1" refers th the need
to acquire problem- so]v1ng strategires, and “express1ve

refers to the need to maintain the 1ntegrat1on of various

- parts of the system.
™

Whether a‘member—1eader adopts -an expressive‘or

~instrumental role depends” in part on the psycholgOC1a1 make—
up of the otherwgroup members Instrumental 1eadersh1p tends
‘to appea] to more aggressive, author1tar1an peop]e, while
express1ve 1eadersh1p attracts people who are more accommoda—
tive and sensitive. The. Ba1es—Parsons theory suggests that
1earn1ng groups will be more effect1ve when the group pro-
v1des both types of leaders because groups tend to alternate
in a cyc11ca] fash1on QETQEEn task emphasws and social~-
5grﬁ‘otmna] emphasis. It suggests further that while. these"
two kxnds of leadership m1ght be provided by a s1ng]e per-

l

son; thev tend not to be This theory¥1s contrasted W1th

“the-approach preva]ert in .eadersh1p ]1terature which expects

J”effebt1ve 1eadersh1p to be ‘rovided by one person. =There

_are: some wr1ters (Etzioni, 1965 Gibb, 1960) who feel that
Q
the Ba}es~nﬁrsons recogn1t1on of dual 1eadersh1p has con- -

-tr1buted more to an understanding of group- process that has

any other exper1menta1 f1nd1ng’because of its app11cab111ty

to comp]ex orqan1zat1ons outs1de the 1aboratory sett1ng
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Systems for Coding Group Development

»(1) Bales,' (1950) Interaction Process Analysis (IPA)

Dur1ng the 1950 S various scor1ng systems were dev1sed "
to Ver1fy some of the theoret1ca1 models of small group )
deve]opment summarized above Bales' (1950) Interagt1on PoX
Process Ana]ysis (IPA) was one of the first eombrehensive
observatioha] systems and formed tme basis of subsequent7“
systems His work is especially evident in Mann s (1967)
Member Leader Observat1ona1 System | ‘

The spec1f1c her1taqe that" determ]ned much of our

effort is the tradition of systematic observation

of group phenomena and, specifically, the work of

'Robert F. Bales (1950) (Mann, 1967, p. 2).

Basically it was devised as a way of c]assifying direct,
face to-face interaction as it takes p]ace, act by act, in
small group laboratory settings. )

Bales sees groups as having two basic tasks to penform;'
(1) to solve the dbjective problem to which the groum is
committed, and (2) to build, stmengthen and regulate the
groub Tife. Thus, all group aEtivfties are djrected to taskb
goa1s and system goals. It is assumed that each act of each
1nd1v1dua] can be. ana]yzed W(QT regard to these act1v1t1es
The object of the ana]ys1s 1s the reconstruction of the soc1a1
structure w1thdn the ' group by means of. scor1ng every "who-'
~to-whom" 1nteract1on in one of gwelve categories (see Figure
7). Both verba] and nonverbal behav1or are scored and repre5

'sent sets of mutua]]y exc]us1ve, all inclusive behav1ors if

the observer follows Bzles! postuiates. The three postulates
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rt is the tradition of systematic observation

roup phenomena and, specifically, the work of

rt F. Bales (1950) (Mann, 1967, p. 2). =
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ek



are: (1) consider tota] set of categories ‘as_a gestalt,
\(2) score continuously, and (3) score all persons in the
group. The resuTtlis about 1000 scorable acts per hour
session. - S o |

The IPA observat1ona] system:has been used to,study'.»
1nteract1on patterns w1th1n sessions and over sggies of
sess1ons (Ba]es and - Strodtbeck}v]951; Heinicke ;nd Bales,
1953). These studies estab]ished that "within sessions"
there'was a tendenty,for problem so]ving gnoups to move
from.problemstbf éorientetion" to prob]ems of "evaluation”,
_to problems 6f£“controT" ‘The "over sessions” stud1es re- -
vea]ed s1m11ar'patterns and there tended to he a drop in
empha51s on task act1V1ty over t1me,'wh1]e soc1a] emotional
behav1orﬁ1ncreased. '_ : ‘ | ;

;

.'42) ‘Manii's (1967, 1970) Member-Leader Observational -
A System (M-LI ' -

The aim of Mann s (1967) Member-Leader (M-l).observa—

:t1ona1 system was to: y
br1ng together and pu1}d upon- two traditions in-
the study of small groups (1) the clinical study
of long-term, self- anaTyt1c '\groups; such as therapy,
training, and classroom discussion groups, and o e
(2) the systematic observation of group interaction
by means of act-by-act scoring of 1nd1v1dua] be-
hav1or (Mann, 1966, p. 85)..

The system was devised for the purpose of examining the
member-leader relat1onsh1p throughout‘%he entire development
-of the group by means of systemat1c observat1ons of members

;=fee]1ngs,-us1ng concepts wh1chwhave been emp]oyed in the
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clinical and theoretica]ilit%rature (as‘rerfewed inlﬁpe
first pért of this chapter). It is designed to. assess and'
record the 5mp11ed feelings of a group member toWarthhe'
,leader.fAThet is;hbn]y those'meanings of the act whiehtdhe
relevant for the membereleader re]atioﬁship are scored. |
The un1t of analys1s for the M-L system is the act,

which ‘Mann (1967) def1nes as, “...a single speech’ qr . ‘t J
ofdsentences within which the expressed fee]ings are uniform”
(p. 61); The end of an act is determinedAwhen: (1) the
.speaker’is interrubted; or_(Z) the speeker'shifts from.
expressing one set of fee}ingsito‘ekpressing—feeTings“which
call for a differentlarray of categories. Mann's}system ..
averages 200 verbal acts per hour sessfon, f

~ When scoring the acts, there are two eoord%nates'to
consider; "level" and “cetegory" Level refers'to‘"...the
'process of symbo11zat1on,'each level: representtng a d1st1nctv
k1nd of decod1ng wh1ch enab]es the scorer to match the man1—
fest and latent content and to spec1fy which symbp]s stand
for the leader end;Which forbthe member'who-inftiates the
act" (1967, p. 36). This is des1gned to recogn1ze that
;1nd1v1dua] express1ons or acts vary con51derab]y, from the
fmost d1rect and de11berate express1ons of Fee]1ngs toward
.the tra1ner, to 1nd1rect disguised or 1nadVertent fee11ngs.
-:Thus, a member s act is exam1ned to determ1ne the kind of’
1nferences wh1ch are needed to connect it w1th the expressed .

feel1ng-(category) 3 To determ1ne wh1ch of the four ]evels.

of'inference to record, the observer must ]ocate the 1eader

'S
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and locate the member in context of the act In other words,

\
the: four levels recorded represent‘

ays that a member can
express, his fee11ngs toward the. ]eader In'summary they are:
Q}"‘ LEVEL ONE: Th1s 1nvo]ves a direct express1on of - feel-

ing toward the 1eader where both memb and leader are

ireferred to d1rect1y (e. g "I feel annoyed at the leader for

not te1]1ng us more about the ass1gnment "), Here the number

clear" 1dent1f1es h1mse]f .as the possessor of the fee]1ngsv‘

belng expressed and the Teader as the obJect of the feeling,

o - LEVEL TWO: This- 1eve] refers to acts in wh1ch the

]eader 15 not c]ear]y 1dent1f1ed as the obJect but is symbo-

11zed by an equ1va1ent W1th1n the group Th1s happer ‘when
the obJect (leader) 1s not ment1oned (e q. i"I feel annoyed
~ today ") or when the obJect is the group as‘a who]e or an-

. other mémber who serves. as the symbo]1c»equ1va]ent of _the

: ]eaQer {e.qg. “"Why isn't anybody speak1ng,‘ or “I am annoyéd
- "_mes because he is so aggress1ve Y. Here,'aga1n the
‘r-1dent1f1es h1mse1f as the possessor bf the fee]1ng
gfLEVEL THREEY At this 1eve1 the member refers to. h1m-
self as possesso;aof the feeling, but symbo]1zes the 1eader
w1th an equ1va1ent outside thé group (e 9. “I fe]t very
'threatened by. a tracher I had in high 'schood. “). The member
who 1nitiates & b lTevel three does so because he is less
\\*\vexposed for havin; exprsz ssed a g1ven fee11ng than at 1eve}s’
}' One or two Sa . EFQ, : | ' | |
': LEVEL FOUR Here the member may be symbo]1zed by an
éou1va1ent 1ns1de or outs1de the group, and the leader re-

i
R S N oA

> \s N
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N

ferred to e1therkd1rect1y or symbo]1ca11y That is, the"
member . d1sgu1ses or symbo11zes h1mse1f but not necessar1]y )
the_]eader (e,g.; "Carl Rogers wouild probab]y d1sagree Wwith
ydu."); The member car c./press his feeTings by treating

them as if they belong to some other agent )

The f1rst task then, in scoring an act is to determ1ne i

what links exist between the member and the obgect to whom
the fee]ingsﬁare attributed, and between the leader and the
objett tonard whfch the fee]ings are expressed In the ~
ordinary flow of commun1cat1on, the connect1ons between mani-

5,

fest content of an act and its mean1ngs and 1mpT1cat10ns “for
fhe'herejandfnow are se]dom fully exp11c1t. It is the r
.scorer's_task to reconstruct these "eqdations" on the basis
of-somewhat fragmentary’evidence. |
The next @pobTemvis to describe and record»the actual
feeTings‘expressed.‘ Mann uses s1xteen categor1es, e1ght of
nhich'destrine the affective response (1mpu1se area), three
wh1ch descr1be fee]1ngs act1vated by the leader's perce1ved
status (author1ty relations area) and five. wh1ch descr1be
the member s fee]1ngs about himself, in nelat1on to the
1eader (ego state area) (see r1gure‘8, for an out11ne of
\X‘the content categor1es,‘,nd Apnendt, A;'for a destription
. of the same categor1es). > {mpulse area 1is divtded into
‘ the two sub areasﬂbf hret ity end affectjpn; and’the er
state area is d1v1ded into the,snb—areasid?.anxiety and
depress1on."The author1ty relatiens zrea ts-considered dne

of the fiv * cub-areas. An act may be scored in]asvmany sub-~

= ®

e ) . X . 1

o .."



MANN'S (1967, 1970) MEMBER-LEADER CONTENT CATEGORIES

IMPULSE AREAS

L

AUTHORITY RZLATIONS
ARER = -

"EGO STATE AREAS
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Level

24 3

HOSTILITY:

Moving Against
Resisting -
Withdrawing -
Guilt Inducing

AFFECTION:

5. Making Reparation -
Identifying
. Acbeptingi ;-geg;

o N O

.~ Moving TowaFd‘_

9. Showiﬁg Dependency
(Showing Counter- :
dominance .for leaders)’

10. Showing Independence

1. Showing Counter-
.. dependency (Showing
Dominance for leaders)

ANXIETY :

[:12. Expressing Anxiety )

13. Denying Anxiety

SELF-ESTEEM:

14. ,Shpwinglsé}f-Esteem,
DEPRESSION: ' o

,‘ ;b‘ e o

[:15._ Expressing-Depression

16. Denying Depression

S
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' areas as seems appropriate, but no more than one category

#within a sub-area may be used. -

"The group leader can also be”scored in terms-of the

sixteen categories. Mann's (1967) original system stipu-

- lated that the leader be scored in terms of his ref]ect1ons

of member fee11ngs, but Tater (1970) made prov1s1ons in, the

categor1es for scor1hg the leader's feelings toward members.

<

The system also yields f1ve sequent1a1 “phases"-of

’group deve]opment In summary, they are as follows:

: Phase I. "“Initial Comp1a1n1ng v character1zed by -
"persona] frustrat1ons, anxiety., and expressions ot hostility
among members. The group tends to test 1imits and find vari-
ous ‘ways to manage the new s1tuaf1on -Tension frequent]y
deve]ops between members who seek hurturance and’ those who |
str1ve forocontrol and the 1eve1 of anx1ety is usually h1gh

Phase I1: “Premature Enactment” is bas1ca11y a re-

evaluat1on of 1nstructor~ﬁeer re]at1onsh1ps It 1s.char—

k4

'.acter1zed by a br1ef and usually unsuccessful confrontation
. with the leader Members often begin to reveal how vu\ner—

hab]e they feel some in a dependent manner, »ilers with

host111ty ;”f’

Phaye III 'WConfrontation" is the stage concerned

v»(;i

with: rebe1]1on or 1ndependence ‘It involives a direct and

o
host1ﬁe encounter between the group members and the leader

,over the amb1gu1ty of the contro1 1ssue 1nherent in the task
at“hand. " The dependent members tend to accuse the 1eader of

| not fu1fi]]ing'their dependency needs,.wh11e other members



~ tend to accuse him of having too much controT over the

members .," : ;:ifrﬁ
Pha;e IV: '"Internalization"”%s the work-oriented“
phase Members begin to share the Teader S def1n1t1on of
rwork and,the author1ty 6r control issue is TargeTy replaced
'by task concerns. There is a tendency to ref]ect on the
group process and 1t 1s not unusua] for the Teader to be ;
accepted as a- peer | ‘ |
y i Phase V: "Separat1on and Term1nat1on" is dom1nated by
concerns with the term1nat1on of the group' The mos t not-
abTe process dur1ng this phase is mount1ng depress1on and
fee11ngs of fa11ure ' Concerns W1th grades and‘exams are

common, as .are express1ons of sadness. and Toss

A recent study by R. Bedecki (1972) 1nvest1gated group

~'process using Mann s’ Member Leader Observat1ona1 System. It -

involved the analys1s of;two self Ana]yt1c (SAT) and two

© Di ect Communicatfons (DCTSIgrOups" The purpose uaS'to M
determ1ne the "psychoToglcaT structure of the‘two treat-
“ments, using factor ana]ys1s as the stat1st1ca1 techn1que,
and to describe ‘the "group process" and "phase movement" of
leach group separately using analys1s of var1ance techn1ques)
'The resu]ts of the factor anaTys1s 1TTustrated that each

treatment (SAT and DCT) had a unique psycho]ogwcaT structure

The analysis of var1ance 1nd1cated that group process and

'_phase movement are “group- spec1f1c and "treatment spec1f1c

He demonstrated that Mann's M- L system read11y Tends 1tse]f

to a descr1pt1ve account of group deveTopment and makes 1t

B ,

4 B
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poésib]e to interpret the various member-Jleader relation-
ships and their function in éhhancing or hindéring the

.understanding of group process.

A,‘Sdmmarx

It is with the phase movements described by Mann
(1967, 1970) that the present,study'is largely concerned.
Mann's studies indicate that thesé phases occur under
various "non-directive" leadership styles, but emphasized

- the necessjty for both "ta§k" and "effective" facilitation.

] _He made no attempt, however, to study tﬁesé fwo functioné
in isolation. Exqminatibn of the phase movemehts that

Oresu]t when these two functions are artifically separated

" is the focus of this study.



CHAPTER III

v & . PROCEDURE | S
W, ‘ ‘ ' o g?
'This @&vestigatioh involves the aha]ysis of continuous
changing re]at1onsh1ps between member and leader in 1earn-
ing groups. The maJor research quest1on is the extent to
. which leadership sty]e influences these relationships.
More specifica]]y, how does a "task-eriented"‘1eadership
style affect the»member;1eader re]atiphships, as opposed
te a "social-emotional" 1eadership sty]e?'-what are,the
behavioral differences between a leader who faci1itates
task, and one who faci]itates‘socia1-emotiona1 interactﬁen?
How do these particular 1eadership orientations'affect the
“phase movements" of a group in terms of time spent in each
phase and numbe” of phases comp]eted? 1s one 1eadersh1p

sty]e more "effective" than the other, or are they both want-

The recent study by R. Bedecki (1972) reviewed in
Chapter II, clearly indfcates that heahingfu1'comparisdns
can ‘be made betweenlérOUps psingvMann's (1967, 1970) Member;
Leader (M=-L) Observationai System. ' The'present study is
mode]led on. Bedecki s M-L study of group process - in )

1part1cu1ar the procedures for the ana]ys1s of phase movement.

<
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The Sample and Research Design

The sample éonsisteﬁﬂo%ﬁ?G undergraduéte studemts wdo
fommed one of the'Eddfatﬁbméﬁéﬁsychojogy 421 (1973, winter
session) classes dftered by the Department of Educational
Psychd]ogy at the,Univefsity of A]berta; Edmonton, taught
by a male ﬁnstruttdr'and a female teaching assistant. The
author.was a research assistant for the instructor at the
tmme and‘was=gdven permission-to.use the audtd tapes and
questionnatres;prqduced ddming the course for this study.
‘The classzeonsisted of 14.fema1es and 12 males, ranging in
age from é] to 27:yeams, with a mean age of 23.2 years.

A1l were registeredfih the P?Qfessidna1ngplomd After
Degree (P.D.A. D.) program and all had comp]eted at 1east
three years of un1vers1ty. 0n1y two students had had pre-
Vious teaching expefience and most had completed less than
'two’other half-year courses in Educational Psychology.

) Edutatidna] Psycho1ogy 421'isvdescribed as, l"Persona1
‘and Socia]*bymemics in Education". The eourse.was desiéned
for teachers- in- tra1n1ng and attempts to create a kind of

c]assroom c11mate in wh1ch students 1nf]uence each other

and the teach1ng staff' where norms are support1ve for gett$‘%
ing acedem1c work'done as well as for max1m1;jng Jnd1v1dua] .
differences; where communication is "helpful" and open;-and:
where the prdéesses ot.working.and deVe]opihg asia‘groub‘

eare re]evant in themse]ves for s tudy . |

For th1s part1cu]ar c]ass, the theme of the course

- was the study of 1eader-member re]at1onsh1ps.under various
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Teadership‘sty]es. To exemggéfy Ehe need fof téachers to -
provide bqth‘“task"'aﬁd "s' :ial-emotional" faci]itation in
the c]agﬁrOOm, the students/were asked to d1v1de themse]ves
-1nto twy groups of 13 and choose the 1eadersh1p style they
‘wou1d pb@Fer to work under. The students first divided
themse]V@s into Tour sma]] "worK groups wqgg@ would meet
once a we ek w1thout a.leader %o wd%k on a term project.

Each "wgfk&/group then decmoed,wh1gh 1eader they would pre-
fer and joiﬁed with anbther §man group to form fhe larger
“intéraction" groups. Thebinstructor'wés chosen to be‘the
]eader'of Group 1 and attempted to ma1nta1n a task- or1ented
]eadersh1p‘r01e- The teagﬁgkg ass.stant was chosen by tne

-,

studgnts to bejthe.1eader*of Group 2 and attempted to main—
téin a sﬂtia1:émbtiona1 Teadership role. |

Ty& groups met for one hpur; twice-weekly, in‘é cor.-
~ ference Toom With an adjoﬁning observation room. For the
first;h37f~hour oné group interacted while the other group
qbéerVed: and fdr the Secbnd half-hour the arrangement was
reversed- The groups met this Wway dn twelve occasions.
' Studentg were asked to make qbservationaT hotes on their

own grouD s bapavior: and .on the group being observed for

use 1n 4 group term prOJer. They were also asked to keep
Q

daily d1ar1es oT their personal ruactxons for use 1n a per-

sona1 tgbm prQJect. Audio tapes were made of each session

which syudents could use as additional referente material.

0
R

Tt
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Instruments and Scor1ng Procedure &
J
At the egﬂ?of every sesslon the students comp]eted a
bn1ef quest1onna1r9 thatﬁgatul¢ eigkr—member re]at1on-
) i AR | . Sy

sh1ps forﬁthat se'ssion. Théff“‘

words or: phrases dgsicribing personal attr\p
Leaderl F1ve of the attr1butes were cons1g%red "power"
oriented (P), five were affect1on oriented (A),.and five
were "task" oriented (T)Arwﬁne items appeared in random drder
- wWith no 1nd1cat1on as to which area they belonged. The stu-
dents were asked to, decide to what degree the various descr1p-
tions applied to the 1eade: during that session.

This_questiohnajre uas designed by‘the instructor and
was based.origiha]]y on>the research of G.L: Cooper (1969).
Cooper studied ﬁrainer attractiveness in terms‘of power,
affection; and'task, and how these dimensions fnf]uence
changes in member att1tudes The qUestionnaire‘was deveToped
over the three prev1ous semesters by co11ect1ng various words
_and phrases used to descr1be 1eader behav1or and subm1tt1ng’
them to three different c]asses This procedure estab11shed
consensua] va11dat1on of wh1ch descr1pp1ve items app11ed to.
~which of the PAT d1mehs1ons, Tne phrases W1th the h]ghESL
frequency were chosen, and from an orig1na1 11st of 150 - 1tems;
the f1ve h1ghest were chosen for each d1mens1on For this
1study, the resu]ts of the quesc1onna1re were used to define
the behavioral d1fferences between the two 1eadersh1p sty]es
in questmonv(see Figures E1 and E2), and to provide further

ddeta to“validate the PAT factors inherent in the'questioné_
- : N N : q‘ LN . h
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"FIGURE 9
ITEMSVFROM THE PAT SCHEDULE Of MEMBER-LEADER
RELATIONSHIPS QUESTIONNAIRE
P Items " A’Itéms s T Items
g _ ' _;
~ Domynating Warm and under- . Businesslike
C standing
Outspoken , "Sincere and devotéd | Can summarize well
o Managés others Appreciative - . Knowledgeable
Able to give Eager to get'aTdng Productive
orders ' -
‘Forceful Tender énd unselfish Interprets‘informatioh

and makes diagnoses




53

“\ub
-

FIGURE 10
EXAMPLE QUES.IONS FROM THE PAT SCHEDULE OF
MEMBER-LEADER RELATIONSHIPS

#»  Strongly' Applies Applies Does Not
Applies Somewhat a Little Apply at ATl

\

6. Sincere and : o o .
Devoted » 4 *3 2 o 1

7. Outspoken ' 4 3 2. . © .
é

\/_/



“be scored as “Mov1ng Against" or "Mov1ng Toward (e q
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naire (see Table E1).
~ The instrument for analyzing group deveTobment was
Mann's (1967 1970) Member—Leader (MAL) Seoring System. ;

Typed manuscr1pts were made from the aud1o tapes and then

,scored by the author according to Mann s M-L system as

descr1bed in Chapter II The teaching assistant for the
course and the author spent approx1mate]y 35 hours tra1n1ng
for re11ab111ty in the useﬁof the M-L system A During train-
1ng a few supp1ementary scoring -rules wene estab11shed where:
Mann is sometimes vagque about how .to 1nterpret certa1n types
of dia}ogue, to ensure’consistent scoring, and to accommodate"
the oniqueness'of the grogps under observation; Brief
SUmmations of thesé scoring rules are contained in the
fo]]owing.six'paragraphs. ‘l | |

‘ l_(l) ‘Only when a member's act had beenlscored‘as

4,
“Ident1fy1ng" could another member S reSponse to that act

i Member ﬁé‘ &I m wonder1ng how you (Member ]4) fe]t about
n%hﬁt " Member #14 "Iuﬁe]t that' I knew you better after that

~incident and that wes good ").

Y h'

¥

(2) A1th0ugh group ]aughter was never scored 1aughter

l
contalned in a d1anogue was a]ways scored in the anxiety .

.

area.
h(3) Grouo 1aUgnter waslconsjdered an 1nterruotion dnd
s1gn1f1ed the end of an act.
(4)1."Ident1fyjng ‘was scored for the 1eader-when he.f

shared his personal feelings w1th the group (e.g., "Because
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what happens- for me when I exper1ence a Tot of tens1on,-my
percept1ons get bTurred ). '.'d , ,°'f ’

(5) Silences. were not scored except in terms of how
they seemed to affeﬁ% the act 1n1t1ated 1mmed1at ly after
the s11ence ' ' S | ﬁl \

{6) Contrary to Mann' s, scor1ng ruTe which states that
no more than one category from: each sub- area can be used to
score a s1ng]e act, “Anx1ety" and “Deny1ng AnXhety" were
double-scored when the content expresséd den1aT of anx1ety :
but the manner of expression 1nd1cated anxiety (e g. "ﬁhat -

-IUh'—'that - thattreale‘doesn't bother me‘—,uh - at aTT ) E

“;" To: ensure scor1ng re]1ab1T1ty, the teach1ng a531stant

j“endent]y scored ten sequent1a1 acts chosen at random

from eaeh’ fif hour se531on The first taped half- hour-

» sess;ons for each group were used as tra1n1ng material, ; .

_TeaV1ng a total' of ]80 acts to compare W1th the author s
v%% The resuTts of the 1nter scorer reT1ab111ty are .

d1scussed 1n Chapter Iv. | ' .

V!“'( et

RS M T,
SR .
. < WA e
T .

..-Data Preparation
# 7 T = T

. o . ‘9 - . ’
A1l sessions for both groups were tape recorded.  Un-

fortunateTy, the- recOrd1ngs of two sess1ons in each group

° (sessions #1 and #5) were unusab]e because . of fa11ures in

Th1s left a totaT of ten han hour'
f

: sess1ons for eaeh group ava11ah3e for anaTys1s The aud1o

&

the record1ng apparatus 3
tapes were converted 1nto typed manuscr1pts and scored accord-

’1ng to Mann S M L Scor1ng System .-These data were trans-

' "'_:\.
- S
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cr1bed to computer sheets and‘key punched for ana]ys1s _
A computer program* was used to summar1ze the M- L data
im aostat1st1ca11y useful way-. An out11ne pf its cpmtents
followsk T ’\  L o ." o
(1) frequency tabies of actsfby each person (over
sixteen categories‘and.four 1eve1s) in each session ‘and over“
all -sessions; ‘ _ o
'(Z)f tab1es ofuproportiqns of acts by each.persng(over
the sixteen categbries»separéte]y and fourﬁ]eve]s-separaiely)
in eaeh_sessfon:and in‘overa1d»sessidns;i |
. "(3) the punch1ng of the 'propdrtions data' on' cards,
-whzch cou]d be used for further ana]ys1s ‘ N ' \J
There*was one transformatTon of. the frequemcy‘deta
The acts were scaled. across the s1xteen categor1es $0 that

g

phey represented proport1ons summed to one: 11kew15e the acts'

<

were sca]ed across 1evels Th1s procedure was desﬂgned to

lessen ' the disparity betweep high.and 1ow participants.
o0 . ‘ ' : . "

To analyze and compare ﬁhe'phase movements, the data
were subjected to gne—way and two—way'analyses of variance
and four levels of trend ané]yses. |
Summary e

Uponfattafnﬁng competencydin the use of Mannfs!sysfem

1

BESS
[y

" The design of th1s program was outlined by R. Bedeckf‘
(1972), and programmed in Fortran by Mr. Don Seidle of DERS,
~U. of A. The program is ava11ao1e in the DERS. Vibrary -
Test 14, . .

CJ‘
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of catégorizing the on—g%ﬁng group interactioq i 're]ation
pqyfhe‘leadeﬁﬁand submitting these data to statistical analy-
//sis, it was hopéd.that»ﬁhe questions posed in this chaptér
could be answerédf%n a éystematfc and re]atfve]y objectiy@
manﬁer.’ Mann's describtibns df'the sixteen categories are
'certainly campréhensive, but.individual djf%erences‘in :
“interpretation gfe inevi;ab]e. Té heip minimize this problem,
gxtensive traininé preceéed the scoring in order to.épproxj{
ﬁate Mann's feve]ﬂof‘the inter—scorer‘reliability (see
Apbengix C)  His-pfocedure for establishing re%gébjljty is
‘somew23z'ngue at times but his suggesfions were fp]]owed

as c]oséiy as poséible.

N
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£
from cod1ng each of the two groups across ten 30- m1ﬂute

s

sessions accord1ng to Mann's M-L scor1ng system; Inter\
g%corer rad1ab1]1ty for acts was 86. 6% agreement for GrOlUp 1
and 97. 5% agreement for Group 2 The/agreement on ]eve] of

inference for Group 1 was 82%‘and 9775%\fqr'Group 2. Aver-

age percentage agreement on categories Was 81.1%'f05-Gf0up 1

and 73.9% for Group 2. For a detailed account of the intgrs

. .- X " ‘i,'/} .
scorer reliability for Mann's (7967) -tudies and ths preseﬂt

‘ N _ v
study, see Appendix C.

{

/

One group worked with a ”task oriented leade™ (Laggér

1) and the Other wor&eo with a /soc1a1 émot]ona]“ Teader
(Leader 2). T

i

/

7 éroﬁg' L Particiéants' Sessiony .
. . / N
- #1 (task‘leadership) f n=13 1-10
72 (soc1a1 -8motional v/ ‘ -
. : :]eade 511p) I n=13, 1-10 &
) _ el i :

T

The fréqugﬁcy data obtained from these gréups were-Staldar™

dized across the 16-categories (i.e., proportionalﬁzed)‘

58
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The base numberﬂwas the total number of acts scored by each

member in a particular session

A one-way analysis of vaW (ANOVA) with 10 repeated

. h;,“ : . ° . .
measures wa§”computed on each of the two groups separately

to isolate the statistically significant variab]es_(cate—

“gories). A two-way ANOVA with 10 fepeated measures was then

computed on the two groups combined to isolate the categorie's

that varied significantly between the groups. Four tests

J

for trends (linear, quadratic, cubic, and quartic) were

‘computed fér'each‘group‘to determine the'statistfca]dy-v

significént trends. The reéuTtS of this ana]ysis were used

‘to e§timate fhé>number of phases which occured over the ten -

- sessjons :nd also the entry and duration of each phase.

Trend tests were also computed for the two groups combined

v

to indicate whether or not the trend of the tjme»sequence

(sessionhs) mearis were of. the same form for the two groups.

The means from the.oné4way ANOVA for eaéﬂ group were then
,Converted to Z scores .and p]otted err thg.io sessiong Fdr

eachicategory (Figurés B1 to B4»ané B]OAt64B13). Correla-
. tion matrices for the means were also computed and those

»with'high:negétive and p0§itivé.corre1ations (p < .QS) were

also plotted (Figures B5 to 89 and B14 to B17) to facilit-

‘ate the‘ané]ysisu F&r‘a detajled descriptiOn;'5Xb1anation,

and ratijonale for tnis statistical design, see Bedeck S
(1972), Chapter V. L ’ | B '

Il

|

\
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Resu]ts of the AnaTysns of Var‘ance and Tests for Trends.

(Est1mate of Phase Mpvement)

TabTe B sgmmartzes the one-way ANOVA computat1on for

category #1, Moyﬁng Against, where the data are from Group 1.
TabTe'BZ gives the "Coefficients 1? Tests for‘Trend” and the
"Summary Analysis ot Variance of Tfiends". Tah]e B3 ‘summa-
rizes. the two-way ANCVA computatjo&s for‘cateéory #1, Moving
Against, whehe the data are from both groupsl Table é4

presents the "Coefficients inTestg Tor Tren'”_and the

”§ummary of the AnaTySis of»Varian:etofATrends”. Both of’

these tables are for expTangto y and'iTTustrattve purposes

‘onTy .The rest of the data for tn 53 study w1TT be presented
1n a more h1gh1y summar1zed form | '

The cr1ter1a'usea in he est Imétyonlbfﬂthe}hgmber,of
phases for aach’ group we re t“e 'o}@bwih@-
. .Y . . . - ..':,: o
(1) a s1gn1T1Cdﬂtj(p <L Q) F- ratno of thejoveraTT
. one-way" ANOVA D U

' : c g

(2)‘fa sﬁgn1l1cant (P < ] ) F rdtwo of the one-way
© ANOVA o. t]near, %u"d atlcg cub1c, or quart1c

6
r
'trend o N ‘-.34- e

The l]%é ,cr1ter1on was used as tne bas1s Tor the est1mat1on

of stat1st1ca]ly stgn1fncant var1at10n ‘_The{pﬁeraTT F-ratios

for each category are presentet in"“Tabl 2 B5 for “roup 1
“(task) and in labTe B6 fqréatoup.Z (SociaT-emotional). The

bt s

"reason for w§ging. the second ¢riterion was to specify the

direction of ™ hose categories that vary significantly dver

- the 10 sessions. For example, categories showing a sSgnifi-
. ? : . - . - .

cant F-ratio for lineecr tren¢ indicates that one phase could
- , v : | N
- adequately describe the data; ceategories showing a signifi-

-
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cant F-ratio for quadratic trend indicates that two (cubic...

three, and quartic;.. four) bhases'c0u1d adeqUate]y describe

“the data. Whenever more than one so]ut1on was ava11ab1e

-

the quart1c so]ut1on was selected. o .

T(T) Group 1 - Taék GrouB

) E na ion of. ‘the ANOVA F-ratios for Group 1 (Table
ﬁﬁ.,‘“

"_Yq{

88) sﬁbw%‘th@ following nine cateégories were statistically

“significant {p < .10):

#1-Moving Against #7—Accepting : #]O—%ﬁﬁ%péndence

#Z—Resisting  ‘ #8:Moving Toward #12-Expressing Ahxiety

#3-Guilt Inducing #9-Dependency #]6-Deny1ng Dépkession

‘.

Of these nine categories, one (#16) manifésted a significant "«

Tinear trend three (#1, #4, #12) s1gn1f1cant quadrat1c‘

yee

qhart1c trends The pfofi]es of the means (con-

tggnds, £ 0 #]2) cubic trends, and. Five (#1, #2, #7,
#12, #16)

verted to Z scores) for these date are found in Fqgures B1
)

to B4. The best est1mate for the number of phases is the

qqaftic trend (four phases).i Unfortunate]y, ths statistical

'design provides-for the possibility of four (quarpié) phases,

‘and injthe\éase of Grdup_];lit is appérent from the plots

pf_siéhificant categories that five phases describe thevdata

more accurately. Therefore the criteéria for the number of

’phases‘determined'for Group 1 was tékén past‘the,étatistica]_

A

information provided. The best estimate for the start and.

L3
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i+ B9) shows that the-fo]]owing six categories were statistica]1%‘t

" significant (p <-.10):

duration of the five phasés, however, is based upon the
plots of the categories with significant quartic trends

The éorrespondihg phase and time 1ntervais;are as follows:

Phase I to\y r 1w
Session 1 2,3 4,5,6,7 8.9 10

(2) Group 2 - Social-Emotional Group

Examination of the ANOVA F-ratios for Group 2‘(Ta51e

v
#2-Resisting ~ #4-Guilt Imducing : #JZ-Expfessing Anxiety

#3—w1thdfawing #11-Counterdependence #16-Denying Depreséion

of these six categories, two~(#2,’#4) manifested significént

linear trends, no.significant quadratic'trends, one (#11)

,

significant cubic trend, and two (#3, #12) significant quar-

tic trendsu The'profiles of the means (cdhverted to Z scores)

for these data are found ‘in F1gures B]O to B13.
The data for Group 2 d1d not y1e1d a large number of

sign1f1cant F- rat1os for trend, aﬁd 1t cou1d be argued that

-there is m1n1ma1 e&%dence to establish phase movement How-

'ever, the author be11eves that the s1gn1f1cant quart1c cate-

gor1es provwde suff1c1ent ev1dence to estab11sh four phases

to descr1be the movemenb in Group 2. This dec1s1on is. based

on the study by Mann (1967) where one factor (sma]l cluster
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of highly correlated categories) was frequent]y used to deter-

$

mine phase'movement, and Bedeék1 (1972) study where the

phase movement for one group was determ1ned by two s1gn1f1— Af-

cant quart1c trends, even though there were 1arger numbers

of significant quadrat1c and cubic trends Thus, the best

-1?{ /.', dy

"
0

est1mate for the start and durat1on of the four phases»were 9

based on the p]ots of the categories with” s1gn1fﬁdant qUartae

R

trends. The correspond1ng phase and time. 1nterva15 are as

- follows;

(3) Compar1son of Group 1 and Group 2 , _

|  The fo]1OW1ng tab1e depicts the two groups over 10 .
‘sessions. 1t is apparent tnat the phase movement for the.
two groups s remarkab]y d1 erent |

The results: used to compare the prof11es for the two ‘

.groups were the Stat1st1ca11y s1gn1f1cant F—rat1os'(p .10)
for the two- way overa]l ANOVA A-x B (groups x sess1ons) | &
1nteract1ons and the A x B Tinear, quadrat1c, cub1c,vand:
quartic 1nteraCL1ons (Tab]e B10). A s1gn1f1cant F ratio .
'1nd1cates that the var1ous components of the. trends for the

two groups d1ffer s1gn1f1cant1y i These categor1es were:

o

- -
>

<

oS
@y,



TABLE 1
PHASES. AND CORRESPONDING SESSIONS FOR
"~ GROUP 1 AND GROUP, 2 .

=

Phases. 1 II 111 v

S Group 11 2,3 4.,5,6,7 8,9

Group 2 . 1 - 2,3,4 5,6 - 7,8,9,10

'.:é 13" ‘

ST
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~
s .
.

#1-Moving Against ‘#7 Accept1ng 4 #10-Indépendence.

R . ’ : ‘/‘ .
#2-Resisting #8- Mov1ng Tohard #11-Counterdependence
{fﬂéﬁailt Inducing #9-Dependency ' ’#12—£XpreSSing‘Anxiety~'

-

Of these, the quartic components d1ffered s1gn1f1cant]y for

o

categor1es #1, #2, #7, vand #]2 : The prof1]es of these cate-

4

gories are p]otted in F1gures B]8 to 820

(4) The Leaders

Member 1eader relat1onsh1ps in a group.are 1nvar1ab1y
1nf1uenced by the behavior of the ]eader To help c]ar1fy B
each 1eader S effect on the groups, they were also scored
accordlng to Mann's (1970) M-L scor1ng system Because of
the 11m1ted number of observat1ons ava11ab1e, the ana]ys1s
hof variance and tests of treed were not compuced - The results
;are, instead, based on, frequency counts and proport1ons data

For Leader 1 (task) the resu]ts showed that approxi-
'mately 597 of the acts 1n1t1ated were scored as D0m1nat1ng
(1eader ver51on of‘tounterdependenceg 5% were Independence,d-
10% were. Expre551ng Anx1ety, 12% were Accept1ng, S% were
Res1st1ng, and 4% were Guilt Induc1ng The rema1n1ng cate-
gories all revea]ed percentages under 1% (Tab]e D1). In
cdntrast approx1mate1y 3]( of the acts 1n1t1ated by Leader
2.(soc1a1 em0t1ona]) were scored as Dom1nat1ng, 17A were -
Independence, ]6? were Express1ng Anx1ety, . % were Counterg
dqm]nant (leader vers1on of Dependency) 6%-were_Movfng Toe

ward, 12% were Accept1ng, 2% were-Ident1fyih9=‘3% were Guilt
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Inducingy d 5% were Resisting; The remaining categories

;%,

- were less( }@'1% (Table Dg). _In summary, Leader 2 spent

ess timeugf Authority Relations area - in particular
Dohihating aﬁﬂ;made more frequent use of the Impulse Area.

Correspondihg1y, the acts initiated by Leader 1.were'
less direct than Leader 2. The analysis of Levels of infer:_
ence shows that 26% of the acts ihitiatéd by Leadeh‘l were
at Level One, 17% at Level Two, and 55% at Level Four. n
-contrast, 44% of the atts initiated bvaeader 2 were at
Level “One, 24% at Level Two,”;nd'34%‘at Level Four. The
proport1ons of acts 1n1t1ated at Level Three was negligible
for both leaders kTabTes D3 and D4).. The difference in
proport1ons of acts 1n1t1ated at Level One 1s 1mportant be-
cause 1t ref]ects Leader 1's attempts to 1gnore acts where
feelings may be expresséd directly, and Leader 2's attempts
to facilitate those acts. ‘4 ; N o |

The differences‘betWeen the two 1eader§h1p sty]esris
| further ver1f1ed by the resu]ts of the PAT Schedu]e.of'\
.Member Leader Re]at1onsh1ps descr1bed in Chapter II1. The
members of“Group 1 cons1stent1y rated their 1eader higher
on'Tesk attributes than on“Affection, and the réverse was
true for the ratingé from'Group 2. The means of'the ratings
for each eeSSien are,p]ottedhin'Fjgures E1 and E2.

To enrich the aboge‘stétistita1 descrihtions of the
Teaders' behaviors ts the fo]]oh{ngvsummary of Some‘clinical

A

and personal observat1ons made by the author and some of the

'students‘1nvolved in the course. Leader 1 cons1stent1y
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_the fo]]ow1ng se

“and work.patterns. There was a'téndency:to expness feelings

cant categories of Resisting, Dependency and Independence

were activated while the other significant categories were

‘neutralized. Sinee the scored sessions actually begin with

the second Session (the. f1rst session was’ not tape recorded)

‘the group behav1or in Phase I also. 1nc1udes the carry-over

effe;t’from that initial sess1on. The group members responded

tg}the initia] meeting in a rather .silent, compliant manner,

‘with a noticabTe amount of‘anxiety evident fMembers tended

to d1spJay dependent behav1or and anx1ety seemed to focus on .

I3

the observer pe .recorder, and clarification of task

the o

‘ . d " T~
After the sessjp Bnbers ' personal comments 1nd1cated
anger, frustra Mision, .and vagueness. The theme of

e(group term prOJect) and the purposes of the group and there

| were’f]uctuations in the AuthorgtyiRelations area. A few

members'appeared ready to ao“ept'the~sftuation and already

had some 1ndependent jdeas about work patterns These mem-

\

‘bers tended to respond to other members in a 1eader like

manner-(Ident1fy1ng) and attempted to_he]p ochers c]ar1fy
their goals and objectives,(Independence) The maJor1ty of
the members, however, responded in a dependent manner toward
the leader, resisted the suggest1ons of the _other members-

and reSisted the 1dea that they.were_to form the1r own gogaTs

*

of he1p1essness and inadequacy (Depresswon) Some members.

attempted to c]ar1fy the 1eader S ro]e, expressed surpr1se

at his’ unmtll1ngness_to; ‘nurtrre" them, and therevwere4some
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rumbTings“Qf rebellion!:

In spite of’the apparent frustration expres ed durin
p g

the session, the persona1 comments made after the session

wWwere quite optimistic: ‘ '
(T}' ﬁMore helpful todayl— gave further direct;on.“
"(2)'-“Im§rovihg ~ felt bettef.” ) ST V

o (3)1'“Fé1£ easierl-ra bit more directed - more . “ﬁ

. involvement." s

The members seenied to perceive ?hé leader as fulfilling ti:ziv

e

nr‘ln\/

et A

e

‘depé needs and the feelings of anger and fr

UD

n ustration

from the first session were subsided. ! The group responded

. .‘ . " ] “, . r_ e
calmost entirely on.Level Four, (see Appendix F for tables
4/,\\« { '

v

‘%ﬁd graphs dep1cL1ng 1evels of 1nfe"on%e), which suggests

that this was't1e1r way of avo701ng an/wety (which was

successru]) Qnd *hat tbe membe S were,"espondino 0 the
l

]eaaer by as&wﬁjng h]S 1eve1 of 1nTer9nce wh i ch was a]so
[ [

-

N )
1arge1y Leve] Four. Pnase I Aazﬁba51taily an or1enuau1on
_ v . |

phase_where;members attemptedsi tdst the 11m ts of the -
‘ ’ # ) v - ;’9 »
situaiiona It was ch acter14ed by a’ m1xture of vagueres

[
frust”at1on, and hope:uY aﬁt1c1pat1oj

. ’ Do ' . : . ) s -~ ] ' ‘ =~
U € e : T s L e S . ,) R . . oy - Q
) O . I SO . g e ' \“\\ o y ) .
o Y N ool AR
. .(b)J Phas IT.. 7 S o .

)

';’ DU!]ﬂQ Phasé\¥\|(se5510ns 2 and 3' thefmeuT;e fmea .

_ . . §° . "_‘

o -
awd rhe ALLhO ity Qe1at1on> area‘were-act1wated as was
Expressing Anxiety. T:éré,wasxé}@ene?&} ex ression of nogti-
v S , ;. - - o "'.‘ o B - '
ity and resentment because the Teader was not going to Tul-
. SUOTERE R ‘ : e O
. .
i

11T their expectations. . There was ambiguity i n bOtr‘thef
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/

/

. i r { .
Authority Relations area and the Impulse area,.suggesting

that din épitebof séme diséppoihtment, fhe dependent membeTg'
were stil]vwilling to support the 1eader's'ro]é. It-should
be noted that tﬁﬂs Was‘the beginnﬁng-of a spfit in the groﬁp
.that 1s character12ed throughout thg grouﬁ fife ind is a

continual source of conflict and frustration.

-Throughout this phase there were complaints and accusa-

-5 -

Bl mma Ammmmm it aAd e oo L3 T oaval Omﬂ crbh  AvmATA
b‘l\JID-U‘v\,UII}JQHICu Uj (43 “’3 T VT < Duu”yluuy

blamed the leader for inhibiting the group and manipulating

members (Moving Against anc Guilt Inducing). Other members,
‘however, expressed tneir desire to accept the leadet in his
, \ ) - , _ :

‘role and assured he others that he would not ‘Tet them down.
-This phase corresponds tO-what‘Mann (1967) calls "Pre-
%amature'Enactmenf“. That is, a weak and usually unsuccessful

‘confrontation with the leader. ' He reports that this phase
. B " e 4\ . ‘ » N B
i3 characterized by hiip anxiety, hostile reactions by some

.

members, but counteracted by suppor-t Qf-the.leaﬁér by those
“who still.se& him as benevolent. There is a}tendency by
hostile“memhers.to[belittTe‘ihe supporufve; xious members

S . o .
Jhis corresponds with Lhe.n1qh scures in Dengwng Anxiety

mo

was also sam@ anﬂmqs1ty
. k4 R s

k]

- ' ooV I
found.during this phase.,. her

w\

betwpen the”’

x

eocAde,

o1y

L}

a_Few memberss
\ ' ’ :

,-qpﬂpi$ant-ﬂLmbers and

who prer evred guuonomﬁ ~%mﬁ;§- -
t15;e~ﬂ§36mbiguityswn the Agthority-Relations o

N

ﬁthen

phase, the 1eader can become

area: as there was during tnis
vukﬂercol to what Shepard- (]961)*reférs LO as the "Desend-

]

- J
encs\6emu”:1on or the "lountie fdependenc ap“.. Ty this
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case, the leader responded ‘to nheither temptation'and left

most members in ? state of frustration. The personal

oy : . . '
* comments at the end of the phase corresponded with the feel
ings expressed during the sessions: ‘ Lk
E L (1) "Frustrated as hell."

}?2) "I was uncomfortable due to the problems related
to the lash, (confrontation) which this situation

fosters - experienced conflict.”
{3) *“Accept his (lecader's) »..2." ,
(4) "lLeade s still the me n+ focus and I feel that
the gr d

s v

up ceuld go ahead and work if we weren't /’

so concerned J1th be1ng d1rected - //
"

(¢) Phé;\\illx ' o L | i

- S : :
Phase IIT (sessions 4,5,6,7) was an exceedingly .com-

p]ex phaae The group'scoreslvere neutra?fzed in most cote-

- gor1es because of :requen* reversa1s witnin sess,ons cﬂd from

4

one sessmon to the next. ‘1nere viere two bas1c'uhemes through—

¥

out the. pwase, mewbher oF wh1 h wa's brought to anv satis-

factory cpmp1ep1on in verms of muvement for the q oup The

- . L
. Tirst theme was work, which was invariably the ihitia%~topid
.. ) ‘A o . S [N ro ) . .“/
for all four.segsions. in this phase. .HéweWEr,“the mork*theme

Qa

-

. S R —
was constzntiv beinhg frustratec by repeabed %Ltempts &
~ .. ) " \ . ‘_9 . N ~ /« ) ‘ b e . \ -
A confrdnia;ion‘w' it e,?eaﬂera :Thu cowfronta¢16n Was, ‘TR e
. ) . ) . R .
. o e P . S f.
5 turn, Qot s'ac i~;u% becaucq of a sub group tﬁat insis teé '

oh CUA30rt1ng Lhe leadcr and souench1ng every cont ontafwon
attemnt. _This‘confiict-lé evieent Jn,the‘fap1d reversals of
‘v N /‘ X ‘ - . _“ ~
Dependency and Courterdependency. -The confrontations with

the leader were.attempts'to‘féduce the ambiguity of the.

+
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“'haps'there was .a need

@dngwaldand Anxiety.

/
E‘\, -
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leader'g“contro1 (Mann, 1967) but the dependent supporters,

made the reduction of ambiguity for the group impossible.

Perhaps a brief summary of the content of each session 1in

thts phase will clarify,its character.

v

N

&

dependent members who insisted on c]arification of the.

~

Session 4.was carried largely by a number of. anxious

Lask.

These membevs showed very little change from tho 1n1t1a]

. }
continued to ask

23

tion.

for

he

e o

same kinds of 1nforma—

The other members tended to.remain silent except for

the'occasidna1 Independent comments concerning -the task. .

The personal comments after the.sesSions were rather neutrai:

“Leader

,<§)‘

trying

Se$s1on 5. focused on the

-

ized by Dependency and Anx1euy

generaL

: «

fOT sane

N o

fndm.thekﬂeager'»and resu]ted

.
‘

negative:

"No Strong emot1ona1 reac t1on

o

”Tota]”y re1axed and comfowtab1e thwougnout

%

co cutline topwcs more.

task and was aga1n chaxacter—

The s@ss1on‘ende& with a

oﬂe of d1ssat1sragt1on and a suggeSulon that per~

~

soc1a1 emo

'onal ac111 Ht1@ﬁ

in a rap1o 1n¢rease in With-

e L

nge»persona1 comment%Jvere geng{a71y

SO Sl LG ‘.
TR (ﬁ%l'ﬁHes 1?e‘fe%1i;gs;f"“;""”’ N .‘l;
" (2) “Rudderiess. S R
(3) "I'm'bffed tb>tears.§ ; .
 (4) "l fée],hé*s (Ieéder)-geitingAfed;up wgfh usl?'
(5) '”AmbivaWent fdwérd\ et L

manipulated.’

instructor.”

"Frustrated - I constantiy feel

i

[

“hat we are being



.

Although these feelings were'not expressecd openly during the

segsion, it is clear that.many members were‘feeTﬁng‘dissatis—

£ = “ 2
H

~ L£ATT a2 — -~ - . L ~ ) - - P T R G 5.,
and the Toll0wing 5&53i0n provided the opportuniily 7oy

(6]

A
fod

some of these members to éxpress themselves.
Ses. o: 6 began with the usual task orientation, but-

the.éroup scored very high on Expressing AnXdety qhd With-

r

drawal. Thc concern, however, quickly moved away from task:-"

to focus on the ieader,and there was a brief Level Oné'eoh-—
Trontation with him. The leader was accused of beihg Wi the-
out feelings and refusing to partitipate in the group.

Suggestions of withdrawing. from the interaction sessions were

‘nade in the form of Tndirect warnings. This time both. sub-

grodps unfted in the1r attaCr The Tﬁider responded by re-

d1rect1ng them to the tasa and the group was. Te in a state:

or‘rrustrat1on. ‘Persona] comments fecilowing the session were:

. . . Il

(1) “Frustrated fee11ngs

result wes a rapid retreat,by a]1 to a disc§551on cf a reced

movie. .The personal comments .reflected thefambiguity of_the
. . - 3 -

\ .

-“(23&§“Annoyan M . ; ’
® » . .o N S
. 03) "I have saia ald I"thought." ST s
. (4) [ "Leader Pigygng role o/ f?ustrator.” ‘
TRy T L SR e
-+, Session 7 began with a quiet d1scusswon of -an. adsign-
13 coa T - ‘s . ‘% . 3
ment;given‘iy the ]eader but soon evo]ved into.an evaluation
< " v, ) y K . . N . ’ K / S
of ¢ Q owrse and the }Sader : It was suagegted thatthe. '
v -, .
. Weadeh,was, in Tacbd no't\a ]euder but sere]v one.who ¥fugt—v
"' lrated the members' progress.‘ inis- t1me thexgependent sdppor—
R 4
tjve sub-group qu1ck y moyved in'to. de end t§ course. The



8
session:

(1) ,"Leader still frustrating the group."

(2) #Relaxed, comfurtabie.” o o
(3) "“Empathized with leader's role."
(4)

”Leader shou]d make more atuempts ‘to get inter-
act1on ) , Fa :
Tﬁis-phase had some of the cha?acteriStics of what -

© Mann wnu1d ra]] the "Confrontétion“.phase, but fﬁ reality
. . oy , ,

e was another unsuccessfu]f“Premature Enactmen*“ @ecause the i

~authority.-lssue w s nota-v-kuﬂed.by eﬂther sub-group. The | k
@ 2% i : . .

'phase was character1zedlﬁ 7-mb1gu1ty in all areas, especially
Authorwty Re]at1ons. The counterdependent members attempbed

. several canrontgtions but these were a]most e]ways off—set

1,

supportave members. 1he few 1n0ependenb

@ by the dependen
: members in the group eventu 1]y grey 1mpat1ent because they
‘uanbed to move on. They seeh d more 1ﬂterested 1n~co-ex1st—

IR “~

“ing w1th the 1eader Lhan conFronc1ng h'm or depend1ng on

o Q:;f -h%m, bt they gOtb11tt1e suppor( Trom other members .’ ‘

Throughout the phase t he group “esponded 'argely at Levels

Two and Four, even duwing the cOnfrdntatxons. Ane ]eader
- » ' ' . -
”verbaWizeﬁ ~imosi enu1re‘y at Leve] Fou., xcept Tos session

AT where Leve1 One Was: hxgh ‘1 ::-j - . ‘5';f f'_ Lo

‘

2

s 1

T Co(d) Phase. IV ‘ o y L
) [o] S N C ’ ) t . v :

Pnase 1V {sessions ‘& and 9) is distinguished from

Phase 111 by its notacle vewsa]s betwe sessions in:the
e s
' 'lnpulse area and an ’n1u1c\\/7nlencv €0, ;esoond at Level One.'

-
e

‘
-
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The phas%‘began wjth an attempt by the group to dea]
with its internal conflict over the perceptions of the
1eader : Thlre were also gestures of apo]ogy to the 1eader
and some qua11f1cat1ons of hostile statements made during
the previous phase. The_Authbrity Re1atioﬁs afea waé |
neutralized while the group tried fﬁeimprove 1£s internal
communications. Fee]inés of self-esteem were égpressed,
laced with an increase in Expressing Anxiety aﬁd Ekpreésinéj
Depressioﬁzabout their inability to handle this problem.

This rathervref1eofive'p§riod was brief;'however, and
the group again'split on the issue ofoleade%ship. One éub—
group blamed the leader Tor everything (Moving Againsﬁ) while
Lhe other sub- group exonerated him and b1amed themselves
(Mov1ng Toward and Expressing Upp”Cb>10n) The dependent,
support1ve sub group f1na71v stated Lhe1r un~1]11ngness to
be assoc1ated 1n any wa/ w1LH tne 5p1n1ons of Lhe obher
asub+gr6ﬁﬂ.‘ The top1 .of marks was d1 ssed later in the

phase, resu1L1ng in a rap Td 1ncrease ?n Res1st1ng, Independ-

énce, - Dependency, and Countgrdependéqce. At.the same time

. . ~ . ’ Vo . ',‘— . ¢ » 1

the -Ego State area was.neutraiized anc¢ Identifying incre. 1. ~
147 . e : ' R ) : .
The neutraiization of anxiety (Igo State area) wWas surpr s- Y

ing, but is expla‘ned oy‘Mﬂhn as th@?feéu]t offhh increas

in Independence which tends to.ntutr“11ze a thrégtening.

~gavironment. 0 .
- . r’_ o ) ﬁ . . ’ . . )
" Some ot the personal .commznis at tae end %7 this phase
' : . ' . T ) ¢
were reflective, while others were reminiscent oF ijiuch eer-
. . . y .

e'r concer‘ns: ' ' o . , o : ot
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:(1)-7”Fe1t ]1ke a]] has ‘beenvof no value - disillus-

© . iored.
-0 (2) 5“Hostile.”," o P )
) (3) “Where and what nave we been doing nerez® )

(4) "I feel confused and frustrated.“

Because of the- notab]e increase in Ident1fy1ng and
some attempts by the group to reflect on the group proc ss,
'th1s phase corresponds to what Mann.refers to as the |

p“Interna11zat1on”.phase, This is supported by an'increase

in. xpr sing Depression, Independence, and the neutraliza-

(%]

ﬁ1on of Exprz ss1ng An\1ety The period wnere the group .
- d1scusses gr 1es and evaluation, however, i< more typical
of the last phase of group'Tife, which suggests that =here

is some overlap with tQﬁ~next phase ¥
- L. -

(e) Phase V

\

‘ Phase V (session 10) was unique becausefone_sub—group
J1thdrew enc1re]y by not appear1ng for the session. This is’

a hTGh]j unusua] occurrence at the end of group 1}fe and 1s

, e

more 11k01y to be _°en dur1ng ear]1er con»rontat1on;'scages of

DY

n

the group. It could. be v1ewed as *he ul 1mate ﬁMS;W]E,

[

counterdependent a:t;: lhe abse*t sub grOUp &S gepera Tly- - -

hostile and counter dependent thr oughou the phases and‘perf‘

haps this was thei~ r1na1 attempt 2t resciution o7 the
authority issue.
The sub-grov that came to the session devoted their

energias to expres:ing hostility towavd the-absent members,
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_edd{disassociating them§e1ves from the fee]ings expressed

by %%em Deny1ng Depress1on {blaming others) was very high,
Making Reparat1dn made a notab]e upsurge, as did Self ~esteem
and hlthdraw1ng:w The Dependence-Counterdependence i-sue was

'neutra11zed a1d express1ons of Apxiety and Depress1on

decreased.

This phase was what Mﬁﬁ” would describe as the "Termina- .

+aAan Qe a 3 n
tion Separation

phase in tdfms of the increase in Denying

’

~Depression; w1thdrawé]'andva ”re-hashf of the group process.

It did not, however, centaﬁn the usuaiifeelings‘of sadness

was some self-berating

]

and loss that Mann describes. Thers
for rot handling the other sub—group mgre effectively, but

this was countered with expresswon“ e]f—esteem about how

Vs

well they had managed in sp1te‘of che other sub-group. The

phase ended with an éttempt to Find out how the Teader ref]]y

/

jre1t about @he progress of the group- ind genera] agreement-.

that the’ cour_e>had been wor hwh1|e ‘Underlying- de<1res_,'
~ for praise and commeﬁdment were evidentv‘ The persdﬁa]
_comments were genera]]y pos1u1ve ant re]ated 1arge1y to thc

" .absence of ths other sub-group:

PR "\'”"'t"-- . bu }‘ -
1) 0 "D felt relaxed. -
. . N . “.l,'\-: ' C g - ) ...” . -_"‘.’?‘\. ) . oy
— 2\ (2) ”Leacer~re1ated'we?l to_usn“ _
(3% ‘“Other groum aosent - great
V4) “Re]1eved that we " ¢id not have to. meet with other

group.*

3

Ry



- The next sessiaon (sess1on 1) was almost 1dentica1_ﬁp,the*

R N
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oo

(2) Group 2

To assist 1nrthe understano‘ng of group procei§¢1n

Groun 2 a loak at Tab]e B9 and F]aures B10 to B13 is sug—

gested. These figures p]us TabTe 3 dep1cc th~ phas1c char-

acter of Group 2 and should add visual verif1cat10n to the

-

verbal account. , : P

a) Phase I

—~

b

Durfng Phase I (seésion 1) the stat1st1ca]1y signif
cantvcgtégbries of_Expressing Ahxfety, Resisting, and With-
drayal were activated while the Authority Relations area
was neutralized. *Again, tne»initial session was not tape’ o
recorded but m&st be considered to fu1]y undérstand this

phase.’ The initial session focused on getting acquainted,

o
[

exchanye of names and personal experiences in groups. The
‘leader expressed a desire to heip create a "family" atmosphere
and a rule was established about dﬁscussihg the other group.

: N 3 - : . . ' -. e e .\ .. ‘. i“
The comments following tae initial session were very pos1t1ve

1

and cptimistic: - - R e

| (1), ”ﬂe?YQDiéasﬂailTeadeﬁfﬁ L "1u,~:,&av g -
.o (2) o"eood ‘experfiénce. " o .
(3§h ”Lobkihg forward‘coiéﬁags éessionsifr
ff  T (4) ¥ “L;ader s1ncere and sympathet1c »:

initial session. Thé group continued tb”gét'acquaintéd;
- . % . o *

: AR ) }
relate personal experiences:, fo]10wed by 1 brlef discussion

: . : R s
about communication skiiis. Th 1eader verba]wzed aTmOSt

W . . . .

' . | . ,
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TABLE 3
CHARACTERISTICS OF THE M-L CATEGORIES .
BY GROUP 2

Phase I 11 III IV
Sessions | ‘ o 2,3,4 5,6 7.,8,9,10
Significént 3

Caternries

4 2-Resisting \ ) M He M- M- _ ’
# 3-Witherawing L '\§+— S+;\ M- | S+

4 4-Guilt Inducing Moo . M- M S+
#11-Showing Countérdébendenpy M—k M+ Mo S-
#12-Expressing Anxiefy H+ M- COME o S
,#16#Denying Denression , M. S-- "M+ | S+ y

: : - <

. Modeﬁatev(Mi) 7 score value .5 - 1.0 standard deviations . .

7T . R
(zZeZore valuczs have high, moderate, or slight deviations
from the mean in a positive or negative direction.)
STight‘(Si) Z‘scbre value 0 - .5 standard deviations from

L : group mean. '

from group. mgan.

~ High' (M+) Z score valle 1.0 - 2 Staq%frd3deviétions“from

group wzan.
. A:?
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entire]y at Level One and attempted to alleviate tension
and'anxiety by nespdnding directly to members' feelings.
The members, hnwpvnvi fcndnd &0 respond at’levels Twn and
Four in spite of the leader's encouragement to respond
~directly. The personal comments at thgvend of the session
were generé]]} pbsiti?é but renea]ed some>conéerns about

sjﬂent members and personal involvement.

J} - (1) “Anxiety at first but thea totally relaxed.”
;i (2) ‘“Leader Sincere and devoted. B
" ©(3) "Upset at some members‘kng left out. -l*
)

. "I tend to dislike the fei/ing of being forced
‘to let everyone know abou myself - phony :

. The acqua1nbance process, the relating 0f other group

A

exper1encqs9 and the h gh-level of anAnety are typ.ca]'o%
the initial phcse of group life (Mann, 1967; Mcleish et ai
]972). Honver, other-charactéristics were missing. -There

Co o o
were. no concerns about Teadership, testing of 1imits kas
: , : o : , \
very superficial, dependency and co%p1aining viere not|pre-
.sent, and the group displayed an almost euphoric optimism
. . . . 3

and commitment to the leader.- |
|

(b} Phase 1II
LT N . . !
Phase II‘(séssiqn 2.3,4) began}with mos i’ categories
\ o
‘neutralized and ended the same way. “Dun‘“ {he middlie of
: : ’ 4 : .
the phase there was a brief uonfrou%at1on with the leader
in the form of a sugges n//bau’/ get—avqua1ntedW sess*on
P - . . / v‘n‘iJ o
be held without,hen. T 4’ was accompanied by acg1\atﬂon i.

,,' T < . % ! L.
. ' S . T ) . . Cory

T ek
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-

A "
o

‘ AN . L : o :
the Impuise area and an increase in Counterdependence. A

few members perceived the group situation.eas "bhony" (Resist-

ing) but the majority supported the sinterity of the 1eader

and quickly denied the hostility being eXpressed' A]though

there was a s1ncere effort made to deal with the dependency

1ssue,_the majority of members refused to even acknow1ed%e

it as a prob]em It appeared that dur1ng the br1er per1od

of confrontat1on with the lTeader very few members ex pressed

their true fee1ings A]though the maJor1ty of members’xgggay///

lized' pos1t1ve support of the ]eader dur1ng the sesswon,

‘the. persona] comments suggested otherwise:

MQT)_

¢!

el

"Leader seems over-reactive.
“Frustrated at nothing be)ng done%
”Felt 2 de)1ﬁ1te tension.

“The session-left me tota11y'frustrated.”'t

”I_fe1t at the verge of anger toward the leader."

After the 1ast‘sessiow ofAthts phase'(session 4})-“however,-

-

the: comments revertea to the usua? ¥031t1ve, support1ve

theme _t : F
(1) " :ader seemed understandihg'and concerned ébout
oury feelings."
(2). ”Enjoyed,seésﬁon’é felt invq]bed.”'
,(3).-“Rea1 pﬁodhctive-— gdég seseion.*
.Thﬁe'phase was chdracterizee by a brief and unre;o]ved'
'confhontation'withvthe ieader, or wha’ Mann refehs”to as
”Prehhture Eeacghent“. Dhrihg tg*s phaseiall creas (except

Egce State whi ch reme1neo neUt‘al -moved from neutrality to
. . \ C

-



¢
ambiguity and bagk to neutraiitf'again. i ~¢//
(¢c) Phase III:
vPhase 111 (sess{ong 5 and 6) bégan:with a session whére'
the leader was absent ané Was‘chapgcterﬁzed.by-notab]eure—:
»vérsa]s fnvthe areds of Affect{nnuand Expkessing-Anxiety

o

DUring session-S the d1scuss1on focused on the ]eader aﬁﬂ
progress of the orouggand wes character1zed by h1qh anx1ety
mb1va1ence in the Impu]se and Autnorlty Re]at1ons area.

“The independent members ‘tended to carrj on as usua] hé

more dependent members complained about the 1§adersh1p‘&nd
o , - , ) N .

expressed feelings of resentment toward the leader for not

L e
o

,being there {(Guilt Indncing), wh11e'the’more counuerdependenu

. members expressed feeTings of relief. The co%ments reflected

FE R I

e e e gt S
LR N

,Juhe amb1gu1tj of Lhe group ' : = - " J
PR (1) ‘"Re]1evea, freedom, re]axec w1thﬂﬁ

| ‘ :'(2) '”Felt a 11tu1e lost w1thout the 1eader

\ ( (3) “The QfouP was the sama without her 1nd1cat1ng// 7
SR . ; that'she is more of d member than a leader / | |

" When the Ieade. veturned ror sess1an 6; Lhc:e was aﬂ

11crease 1n Accepu1ngg Gu17t TH*UCL”QD and erendenCJ,' host o
LY '

g‘members q1qp1ayeﬂ a dependent,-supportive attitude char%f‘f”"f

. R . . A Y .
J acteristic of the 1nit1a1.phaée;, There was some comp}éining
about the" cg, accompan1ed by some :Le11ncs o f. be1n/ Te

-\

down" by the 1eader The persondl commenpsﬁfoTTUW7ng this

phase were varied: _ _ )

o . R c ; . . i

(1) “Frustirated and Telt pressured for tim

lel
Sk




o s

&

kZ) e"Group benef1c1a1 ang product1ve“ . - - *hp
(3) “Leader becom1ng more-or a membe&\w
\@LAB‘ "Leader warm end unders tanding.'
'(5); “Tension about prOJect
For some mem%%rs there appeared to - be a° reso]ut1on of
the dependency prob]em with the acceptance ~of the 1eader as‘”

a member,zbut for mast: both the theme and contenttof this . Y ﬁi
. . v

phase were rem1n1scent of Phase T.

£ ot LN - . N
B | o, -

(d) Phise R _
Dur1ng Phase IV (sess1ons 7 8,9 100 the Affect1on N
categories were neutr&%\zed wh11e Independence, Dependence
and’ the Host111ty categor1es ‘were activated. ‘At sbme po1nts

during th1s phase the groug attempted to establish work

~ < ~
, pgtterns. There were a]so expressions of d1senchantment -
with»the‘group, Rﬁ‘unsuccessful attempt to estab11sh a .. “
working agreement‘with‘Group'1 (sess10n 7) seemed to leave
. n *®
the group feeling d1scouraged and somewhat apathet1c (sessions
8~a£d 9). Typ1ca1 com@ents after th1s part of the phasg
wehe: IR o . : I . :'”?1
1) ‘"Neutra] feelings toward the leader."
- © -
(2) :"Passive attitude. , , . ,
: (3)vv"Leader doesx t seem very 1nf1uent1a1 o '

(4) '"Ta1k1ng in *1rc]es .
It appeared that. the group weas a]most ready to begin .
dea11ng w1th the rea11ty of the s1tuat1on but there would .-

only be one’ sess1on rema1h1ng and the effort wow]d be fut11e

w 1 .

: , e
[ " " . - ﬁ
' o ’ . “_ v : - | = . . o

[

[
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As a resu]t th\\finaT session was a- frustrat1ng and super \

sf1c1a1 exper1ence for most members . Tﬁe group a]most tota]]y

\

1gnored the. fact fhat the course was oVerra%d tended to d1s—,

S

" CUS’S 1r#e1evant 1ssues outs1de the group. The Teader strong—

1y encouraged Leve] One 1nteract1on bat this was\qgnored by

L W
the group who carried on at Level Four. Near the end-of the

sessidn one member reminded the group.of 1ts term1nat1on but-

the group respondedxoz\W1thdrawa] "Personal. cogments re- .:

f]ected the group's d1scouragement and d1sappo1ntment
(1) ”Frustrat1ng session - noth1ng accomp11shed.“
(2) "I.telt bad]y'that session ended on bad note."
(3). ”I wa§ d1sappo1nted in the session.

Even though there were Four phases: for Group 2, there"

. was ‘really very little movement for- most members. It seemed'

to arrest at Phas II touching only hrxef]y on other phases,

but 1nvar1ab1y return1ng to Phase I and II concerns. | The

group seemed so intent upor maintaining good reTationS‘th&tl

1t avoided conf‘ict at -all costs, thereby retarding {xs own -

~

growth . g

o

Y
One of the mos t 1nterest1ig areas for comparison was

(3)'7Comparison of the Two Groups

‘ the d1fferences in the use of the Author1ty Re]at1ons Area

\

\Here the prof1Fes of the»tworgroups tended_to.show a negatgve‘

e]at1onsh1p Grodp. 1 -began with‘a relatively high activa?ioh

s

in this area, wh1]e Group 2 was neutra11zed in-this area The

:'. ’
g beginning of Phase I for Group 1~ showed a s1gn1f1cant rever-

R

\_.' .
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sa].(neutra];zat1on) here, wh11e Group 2 gradually
Tincreased in fhe use of ajr three Author1ty Relations cate-
gories. Counterdepehdence became prom1nent in Ph e IIIV
"for Group 2 (confrontat1on with the leader) but \_lded to
fluctuate together with Dependence and Independence for
Group 2 through the middle phases. This high ambiva]ence
in Group 2° seemed to have prevented any rea] reso]dt1on of
the authorwty prob]em "For both- groups the 1ast phase was.
'character1zed a reversa] for all three categories from the .
f1rst phase Group 1's term1nat1on phase was- character1zed.
by neutra11z1ng the Authority Re]at1ons Area wh1]e Group 2
ended w1th an act1vat1on ‘of ‘the Author1ty Re]at1ons area.
| W1th regard to the Impu]se Area, Group 2 appeared to

allow more express1ons pf irect affection but not direct

host111ty | Group 1, on\the other hand accepted direct host1-
Tity throughout but affection did hot appear until. qu1te lTate
in the group 11fe In general Group 2 tended tOAbe a little
'more cautious and 1nd1rect in the1r use of the Impu]serArea
This corresponds to their 1imi ted use of Level One expre551ons
‘They seemed to feedl safer us1ng Leve} Two, where the obJect
of feelings expressed were not ment1oned or were s¥yb011zed ;
\\\b}\another member of the group, and Leve] Foﬁ*@ wnere exper1-v
-ences out51de the group were used to express host lity or
affect1on Group 2 made use of Level Qne’ express1on a1most
exc]usyve]y dur1ng confrontat1ons but relied on Leve] Four

for most other express1ons (Flgures F] and F2 for p]ots of

proport1ons) —_— . I W

-
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Expressing Anxiety was also negatﬁﬁgfy related for

the two groups , whiﬁiiin tUrn:héd a.negdtiVe*corrglafipﬁxﬁo'?-
the Authority Relations Area. That is, when the Authbfity“
Relations area was activated, Expre;sing Aﬁx1e£yﬁﬁgﬁ%§a'to
decrease and vice versa. Group 1 began_with 1ow ahx?ety

and ended tha£ way, whi]e\Group 2 began high on anxiety andf-

“ended high.

4 ,/:_;r"“
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CHAPTER V.
e " DISCUSSION

’

- Mann s {Y967 1970)4Member-Leader observational-system

was used to ana?yz the deve]opmentuof thL]earning groups.

-

The purpose w&gﬂto d1scover if there were observab1e differ-

J

‘ences in development between a group with a vtask" or1ented

leadér and a group with a-“social—emot1ona1“ 1eader. The

e [

data- frem the scored transcrypts were subjected to ana]yses_h
' of_var1ance and var1ous tests of trend in an attempt to

*create a "map" of the’ phase\movements of the two. groups

DY
2

.Each group was descr1bed tn. terms of the number of phases
_observed ‘the durat1on of the phases, ‘and the theme of each
‘phase as revea]ed by the top1ca] content and patterns of

§1gn1f1cant M-L categorles., The tw0'groups were_then com-

pared using thes¢ -“ame criteria.

Conclus1ons BRI - R '

{

The seem1ng1y s1mp1e quest1on, wh1ch of. the two 1eader-’

o

sh1p approaches s the more effect1ve, is surpr1s1ngly

res1stent to f1na1.reso1ut1on - This study was 1n1t1ated ‘

- with the suppos1t1on that changes in the member ]eader

relationships wou]d be minimal-if "task® and soc1a1 emot1ona]”

/
A

89



fundtions were systematica]]y"varied‘ That is, if the
1eaders provided on]y one of the two funct1ons with the.
comp1ete\exc1us1on of the other, ne1ther group wou]d pass'

*through all the phases descr1bed by Mann (1967). This. hypoﬁ

.

- thesis was based on the results of the stud1es reported 1n
Chapters I and 11 wh1ch 1nd1cated that both of these func—v;
tions are 1nterre1ated and are . both necessary for group

ugrowth and 1earn1ng It Was a]so supposed that some group

wmembers would _emerge: as Ieaders thereby prov1d1ng the m1SS1ng

¢

tunct1on In other words, in the ”task“ group a ]eader wou]d

' emerge to prov1de "soc1a1 emot1ona]“ fac1]1tatnon forvthe

>

‘group, and vice versa.

(1) Group Deuelophent

With regard to phase movement, the hypothes1s that

neither group wou]d comp]ete every phase was 1arge1y ver1~

fied. The remarkab]e d1fferences between the groups, ho

3 : “.‘

ever, was . not ant1c1pated There ‘Wwere d1fferences both

the number of phases entered and 1n the t1me spent in each
phase.' Group 1 (task) ente Jd f1ve phases, wh11e group 2
(socia1femot1ona1) entered on]yvfourrx Only the initial

phase was of the same durationefor.bbth'groups. The five
‘phases of Group 1 were duite distinct from one-anothervand
approximated (but did not reso1ve the issues in) ‘those descr1be<
by'Mann (1967). In‘contrast “the phases for Group 2 were

'barely d1st1ngu1shab1e from one ‘another), on]y touched on a’

few of the issues cons1dered re]evant for phase movement and -

Bl
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‘did not ‘'seem to pass beyond Phase‘II'(Premature Enactment)

concerns.. . + The lack of movement in Group 2 was not unexpected
but the extent of the changes and movement 1n Group 1 were
somewhat surpr1s1ng Tne emerg1ng ]eader hypothes1s cou]dv
have prov1ded a reasonab]e exp]anat1on for the deve]opment

of Group 1x but in ne1ther group was” 1t apparent that a com-
pensatory leader emerged Group 1 was br1mm1ng w1th conf]1ct
and frustrat1on, wh11e Group 2 appecred to be more comp]acent
and content Group 1 was bOLh more product1ve and. cohes1ve'
than Group‘2. L o - \\\‘ '

B fhe guestton now becomes why did‘the groups differ SO

dramat1ca]]y and how does this re]ate to 1eadersh1p style?

| The rema1nder of th1s chapter will 1nc]ude the implications

‘f_ of these exper1menta1 f1nd1ngs in an*attempt to answer th1s

\ i
' 1

‘ quest1on

Iy
a

“Implications

vy

Before proceed1ng w1th the 1mp]1cat1ons of th1s study,
it must be po1nted out that Mann s M-L observat1ona1 system
1s rather restr1ct1ve 1n the sense that it focuses on only
one aspect of group development - the member- 1eader re]at1on-

shlps Furthermore, it assumes that’a]most all verba1 !

_ commun1cat1on in a group re]ates in some way to th]S re]at1on-

1\\

sh1p It fo]]ows then, that any conclus1ons and 1mp11cat10ns
resu1t1ng from this study can on]y be va]1d when considered

w1th1n these restr1ct10ns ~In order to broaden the scope ofr
the Jmp11cat1ons of the study; the'exp1anati0nshof the resutggx

.’\
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“will be taken beyond those prOV1ded b/ the Mann model #To—_

PR S

1nc1ude some of the theor1es and mode]s presented in Chapters

Tl and‘II.

(1} Group E‘ve'opmentb |

| A most reasonab]e and practical exp]anat1on for the
d1fferences in the deve]npment of the. two groups is prov1ded
by F. E F1ed1er s (1965) ”Contingency Mode]“ the mai pre-t

A\

mise‘of_th1s is that different s1tuat1ons requTre d1ffer—

ent kinds.ofj eadersh1p It was. aeve]oped because of what

Fiedler fe]t wa. a need for a classified system wh1ch would:

' 1dent1fy the type of ]eader requ1red for a part1cu1ar group"
~and task The system is based on three maJor factors:
(1) the ]eader member re]at1onsh1p, (2) the nature of.the )
'task,\and (3) the power of the_]eader”s position. h' | .»-
- ' . B :

(2) Leader-Member Relationship =~ =

Fiedler points ou; that the personal acceptance of the
leader, or a positive leader-member ‘relationship is the most

’ 1mportant single faa}or determ1n1ng eaningfu]ninteraction
between the le- der and his group. 0bv1ous]y, it is eas1er
to ]ead a group in whwch one is liked or accepted than to be
the ]eader of a gﬁpup in wh1ch one is d1s]1ked or regected
-To measure ‘this factor F1ed]er used a-20 1tem quest1onna1re
b\cohsisting;of descr1pt1ve terms referr1ng to such th1ngs as

”friendly" versus unfr1end1y" cooperat1ve" versus Mun-

cooperat1ve" to get a measure of what he ca11ed “Least Pre—



A e e
»ferred'Co-worker" (LPC). A 1eader w1th a- h1gh LPC rat17g’1s
one who is descr1bed in favorab]e terms and tends tovbe per- l

.‘ .

missive, non- d1rect1ng, and cons1derate » The ma1n concern

is w1th having good 1nterpersona1 relationships. ; A ]eader

Ll

w1th a\low LPC rat1ng 1sYone who is descr1bed in unfavérab]e,

‘”f.reJect1ng terms and tends to be directive, manag1ng,_and@task

"contro]]1ng The main concern is w1th ach1ev1ng success on

. ]

» ass1gned tasks, even at the risk of hav1ng poor 1nterpersona1
re]at1onsh1ps F1e1der s descr1;t1ons oﬁ 1ow LPC 1eadersh1p
and h1gh LPC 1eadersh1p correspond to -the 1eadersh1p beha—
v1ors in th1s study descfﬁbed as ”task” or1ented (Leader 1)
and “soc1a] emot1ona1”'or1ented (Leader E ... This conclusion
is based on‘the results of’the PAT Schedu]e of Member- Leader
Re]at1onsh1ps p1us the persona] eva]uat1ons of the 1eader‘
~made by the students after each sess1on

Fiedler's stud1es of 1eader k?//rat1ngs and group per- .
formance have yielded h1gh corre1atlons between these two
.var1ab1es However, somet1mei 1t\was theq10w LPC (task) -
' Teader that had the best perform}ng %roup, wh11e h1gh LPE—
'(soc1a1 emot1ona1) 1e**ers had_groups wh1ch y1e]ded the best ,

TR

*jsults in other cases. It 1s the other -two factors (task

a d,]eader power) that now cojhe into play.

o ~a
s *

(3) Nature of the Task O
What character1st1cs of the task determ1ae the best
.-type of 1eadersh1p? F]ed]er be11eves that 1t is the. task

'Structure, or the degree to wh1ch the task TS defined | jask
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structure can be measured by rat1ng the’. tas&?ﬁn four aSpects
1) dec1s1on ver1f1cat1on, or the degree to wh1ch !%eo '
correctness of the so1ut1on be demonstrated (.) goa} viaf
clarity, or the degree to. whfﬁ:\the des1red outcome 1s c]ear;_:
]y stated (3) goal path mu]t1p]1c1ty, or the number of
poss1b]e methods for perform1ng the task, -and (4) the so]u-u

, tion spec1f1c1ty, or the degree to wh1ch there 1s more than

} one correct so]ut1on In the c%se of th1s study, theﬂmask

that the groups had to performlli,;(

s group term progect wh1ch
involved deV1s1ng an observat1on}}'3ystem for study1ng the |
"group dynam1cs of one's own gromp plus the group be1ng ob—
| served& Tt IS clear that the task cou]d be carr1ed out. 1m

any number of ways and would be cons1dered re]at1ve]y un—,

structured w1th regard to a]] four of the above aspects of

-

t:\_) .;,1\ “
task structure The 1mp]1dat1ons of th1s type of task w»”

. Al o

be d1scussed ]ater in conJunct1on with the other two factors,:

el e : f . .
(4) “Power Position of the'Leader' o

_ Power pos1t1on of the 1eader is cons1dered the 1east
A
1mportant aspect of F1ed]er s three factors for class1f1ca—
e
‘tlon of the group s1tuat1on and is bas1ca11y the power* of

]eader to promote or demote, and h1s spec1a1 rank or

;51 ttt]e In th1s study ‘the task ]eader (Leader 1) was the

¥ course 1nstructor, ma]e, and o1der than Leader 2, who was
fema]e, younger and the teach1ng ass1stant The students {[
pence1ved Leader 1 as more powerfu] on. the PAT quest1onna1re

and was seen as. u1t1mate1y in contro] of the course grades
AN . : 5
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Fiedler c]a1ms that the s1tuat1on is more favorable for the v |

/ S :
1eader when he 0ccup1es4@ strong power pos1t1on - -t
. @-~‘ ] “;‘ R _. ‘ ./ . . R ) \ v
o o ¢ Lo ) ’ - y } o , B . ‘/«!l
(5, Implications for Leadership Style . A -

”The experihental setting for thislstudyihas now'been

defdned’in’terms'of Fiedler's three factorsé 1eader—member

‘/relat1onsh1ps, task structure, and leader's power po;1t1on
‘The. type of leadership approach wh1ch will be most effect1ve

' 1s NOoW’ dependent or. "cont1ngent" upon ‘the favorab]eness OF

the comb:nat1on of these. tactors F1ed1er c1a1ms that the -
most favorab]e s1tuat1on for group and persona] growth is:

(}) when the leader is accelied and 11ked (2) when the task
is structured, and t3) when the Jleader's power position is| -;

strong. The most Unfavorab1e s1tuat1on Jds one Tn-wh1ch"va ”W

AV e
x¢

(]) the ]eader member relat1onsh1p is poor, (2) the task 1sffﬁf
‘ unstructured and (3) the leader s power pos1t1on is weak
0bv1ous]y-these ex?reme s1tuat10ns do not correspond w1th

/

the ‘group s1tuat1ons 1n this study, nor do they approx1mate
most groups s1tuat1ons” Rather, they tend to, present vary-

. ing degrees of’each factor. Because the nature of the tE;;
k/and*the ]eadertpOWer.position are usua]]y f1xed var1ab1es,n

'~one must cons1d§i wh1ch s1tuat1ons favor the 1ow LPC. (task)
L]eader and wh1ch favor the h1gh LPC (soc1a1 emot1ona1)‘1eader.
Mccord1ng to. F1ed]er, the task ]eader 1s mos t effectlve when
the s1tuat1on 1s e1ther h1gh1y favoréb]e or . unfavorab]e,
wh11e the soc1a] emot1ona1 Ieader is more effect1ve when

the s1tuat1on is moderate]y favorab]e or. unfavorab]e when



:the swtuat1on 1s Very»favorab]e the ]eader .can be manag1ng
. and contro111ng w1thout arous1ng negative responses and
there 1s no reason to reJect the d1nect1ve behaV1or of the4'

Vv]eader In- the other hand when the s1tuat1on is h1gh1y
| un?%vorab]e,vth1ngs are: go1ng bad]y, and the group 1s,1n ?fgﬁ
dangem of . fa1]1ng ‘apar't, then dmrect1ve, task or1ented : g -
.1eadensh1p ﬂs/requ1re - If the s1tuat1ohu1§ on]y mogerate1%}

1&

favorab]e the -group, needs to be - treated with cons1ﬂerat1on
\“”and the soc1a1 emot1ona] ﬁeader is more effect1ve ; '5

),

' : .
KN

N

at1on was unfa;dkable F%r member- .
= ¢ 2 i

’ ]eader re]at1ons, unfavorab]e for the task and favOrab]esfor

““(a)' Group 1
1For'Group 1 the s¥

the 1eaden S power pos1t1on - general]y an unfavorab1 greup
s1tuat10n Thus, Leader 1's approach was wh at F1edqéi’wou1d7
~ cons1der appropr1ate for the group situation and probably
L accounts for 1t 5 rather h1gh product1N1ty (task ass1gnment *
— and movement through ‘the deve]opmenta] phases, What was
]ack1ng, howezﬁr was the leader's fajilure -to change w1th
the chang1ng needs of the grodps This 1ack of : f]ex1b111ty

11ke]y a%counts for > the group’ s 1nab111ty to rea]]y reso]fe

| the baSTC 1ssues ' F1ed]er reports that as the group s1tua~
t1on changes, wh1ch it 1nvar1ab1y dpés, the 1eader S behav1or
must change a]so For examp1e, as the task becomes mor(e9

j structured the ]eader can devote more time 1qr'fac111tat1ng

f int rpersona] re]at1onsh1ps In the present study,.leader-

“-ship sty]e was a f1xed 1ndependent var1ab1e that had: ;o : JA:i

£
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.remain as consistenit as poksible throthoEt the groupﬁ1ife.
Thus, when the group expressed a need for socia14emotiona1_
fac11itat1on, the 1eader was unable to respond to this and 7
the group was.forced;to 1eave4some of he important emot1ona]

issues unresolved.

(b) Group 2 o ' _' 3 h‘ “

~/"\ . ~

1 For Group 2 the member- 1eader reTat1onsh1p was favor—

1
4

‘ab1e,hthe task structure was unfavorab]e,aand the power
pos1t;on of the 1ea§Er was unfavorab]e - genera]]y an un;
{favorable situation. F1ed1er ‘reports that this type of
s1tuat1on is best deaht Wwith by a task oriented 1eader, and‘
a soc1a1-emot1ona1 leader can %only be effective here if he -
j.dis prepared_to supp1y~taskvfaci1i¢ation ear.ly in_the group
ﬂife._.That is, permissiveness and persona1 exploration can
be benefidia] at first, on]y if 1t is followed by behav1or‘j
changes when the s1tuat1on thanges and task becomes import-
ant, As in the case’ of Group 1, Leader 2 was commTtted to
-a consistent soc1a1 emot1ona1 role and cou?d not g1ve the
‘ task ;ac111tat1on when the group requwred it. This seems
to prov1de an appropr1ate explanatxon for the 1nab111ty of

d;_Group 2 to move past Phase II concerﬁs Ce

(6) Con#]ict,¢tohesion, and Che 2« -

- C.G. Kemp (1964). suggests .that group conflict can arise

.

-be¢ZE§é: (1) members are 1n:ardependent (2)'members‘care,

and.(3)Jthere are 1nd1v1dua‘ and sub group d1fferences inQ

v | . . c o
. 3 . . . . B . .
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. that are central to "ongoingness". Some groups evade con-

..994
()

the group. Conflict emerges when the group faces decisions
‘ ‘ I &%
flict, sometimes'by resortingsto sUperficia] pleasantries

in theﬁactuai_presence of hidden fee]%hgs which then drain
/ > ’ .

‘themseiyes through "superficfa1.innuendoes” (p. 262).

Resolution of conflict, however, in an open honest manner

usually results in change and cohesion.

(a) Groug 1 | L _ ﬂ;H. gr _ ' ' .??

éroup 1 was.characterizep by aimostvconstant conf]icf
and frustration. ‘There appeared’to be ﬁwo main sources of
Conf]iot' (]#“between the tno sub-groups, and {2) between

the 1eader and the counterdepeﬁpent sub- group If the old

4

_adage that change does not "resul®t without conf11ct is true,

then Group ] should have progressed with far more prof1r1ean

than it d1d A]thOLgh it has been noted that this group

\ [ . ! .
, entered a11 five stages described by Mann, they did not

reso]ve many df the bas1c conflict issues character1st1c of
each phase.A Perhaps it was,‘as Kemp suggests, the creative
E@pd]1ng of on 11ct thathwas wanting. Group 1 a110wed its

conf]1ct to L. oquite Open and honest whiéh“resulted in some

forms of €. .nge and reso1ug*?na(e§pec1a1]y for somermfmbers

. with regard to the leader- member conf11cts) f'However, the

@

groups.

ongo1ng conf11ctrbetween the sub- groups was not re501Ved

The resuit was a certa1n k1nd of cohes1on but th1s cohesion

was not exh1b1ted beyond the conf1nes of the separate sub-

%
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(b) ~Group 2

In Group 2, any conf]idt was ]afge]y avoided oh sub-
. merged; The result was’that 4imited change oecuhred and
there was little apparent group cohesion, ejther within the
sub;groups, or for the.group as a whole, As was mentidned
,in'Chapter IV, the desire‘td;gaintain_a positive emotidna]
climate by avoiding or deny1ng all sources ‘of conf11ct,

‘seemed only t 1mpede the growth and cohesion of the grodf

(7). croductivity . . L

The.quaTity of the group tekm'pn@gects wés somewhat
'better for Group 1 than for Gr up 2. Thws f1nd1ng is con-
sistent w1th otheh research on group product1v1ty and 1eader-
'sh1p sty]e (Morse and Re1mer, 1956 Lew1n, L1pp1tt and -
-Wh1te L]939 Preston and He1ntz, 1949). Resu]ts from, these
investigations 1ndicate,thatgroupS’withjd1rect1ve¢ non-
participetory, taskédriented ieaders usda]]y havehhighef or
equat productivity”when conpared to g;hups=whehe the 1eadeg—"

ship is non- d1rect1ve, part1c1patory, and affect or1ented
A p]aus1b1e explanat1on for this phenomenon is suggested by
Shaw (1971). He claims that when goal ach1evement.or pro-
duethity is an fmportant issné for a group,‘it‘is'easﬁefe
,and$mdre erEdient to be an autoenatic,'t%sk 6f§ented ]eedeh

‘than to. be, a democrat1c, soc1aJ emot1ona1 leader Th1s 1s

','because the t1me spent on 1nterpersona1 re1at1ons and emo--

o

"t1ona1 concerns is more d1ff1cu1t and time consum1ng and -
11m1ts the t1me and energy devoted to task.

i

y
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(8) Further Research

From the results of this study it cap be seen tha: .
] . v . . . .
Lthere is no single pattern of leadership behaviors =net is
- necessarily more effective than another. "~ Rather, it is the

appriopriate variation of pehaviors according to the situation

. . o~ _
that is relevant. ™~ e ¢
=y

R

F1ed1er s Cont1ngency Mode] prov1des a promising start

to the- 1ntegraty6h of 1eadersh1p sty]es and s1tuat1ona1

*factors as determ1nants of group effect1veness There 15,-

- however, a need for further studies that comb1ne the soph1s—
t1cat1on and c11n1ca1 or1entat1on of Mann's M-L observational
system with a me thod for def1n1ng other 1nf1uent1a] group
factors It may then be possible to use the cues provided 4
by these other group factors to he]p determ1ne the most v

,appropraate 1eadersh1p approach. Th1s wou]d be part1cu1ar]y
he1pfu] in }he classroom where it 1s ROt uncommon for a
teacher to have to funct1on 1nva varie of group situations

~during each teaching day. | \ e

a :
W1th regard to fudrther research us1ng Mann s M- L

¢

observat1ona] system as the method for meas#r1ng group ///
deve]opment under var1ous 1eadersh1p styles, the f0]10W1ng//

: ’suggest1ons may he]p demarcate the. f1nd1ngs of the present

- study:

(1) e11m1nate the groups' observation of one another
- to avoid v1car1ous ]eadersh1p influences,

(2)-’11m1t the size of the groups to a more manageab]e'
: number, such as s1x or seven members, v _

(3) aincrease the number of sess1ons to g1ve the groups
more time to develop,v~

p
~
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eliminalc the 1mposed d1v1s1on of the groups into
zsma]]er work groups, :

vary the type of tasks 1nvo1ved accord1ng to
ee of structure,

(6) use 1éaders of the same sex and degree of per-
ce1ved,power, .

(7) -include a’ group w1th 4 "flexible" leader where
both task and socia™ emot- ofal facilitation are
provided as the "co-trol" group.
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APPENDIX A
THE CONTENT CATEGORIES OF MANN'YS MEMBER;
LEADER SCORING SYSTEM

(ADAPTED FROM MANN'S 1967, 1970“ACCOUNTS)

©
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#1 -‘Moving Against

 Three 'major characteristics:

.. (1) the hostility if aroused by &hd/or directed to
the person of le€ader, as opposed to his "ir-role" behavior;

(2) the éxpression-of feeling has an active, self-
initiated quality, rather than being mainly passive' or reac-
tive; and L L _ o

) - . - 4 R N

(3) the 'hostility expressed -is -couched in personal"
terms of anger, criticism, ‘and mistrust rather than in
moralistic terms of someone invoking a higher value as a
weapon against the leader. ' ' - o

"“'Member mocks or be1itf1e§ ;he'1eader....to deflate him.
- Acts of personal criticism, aimed more at the pers.on
behind the role rather than the role itself.
: - : o : : . L T

‘ Leader as weak, incompetent, voyeuristic, rigid, de- -
vious, ‘odious; desire to hurt the leader, offend, retaliate.

* - Expressions which take the form of mistrust, suspic%on,'“
~5c¢orn, and sarcasm are scored as-"Moving Against", o I

Examplés'of acts scorea as "Moving Against":

. (1) "You see, you're 'trying to get him (the leader) '
‘to reveal any kind of an emotion and I don't think - he's not
. going to do that." . R o ; y

- (2) "Why do we haVe”to'writé-our“namé on this? Just
sO you can keep tabs on, us?" S s ‘

=

C#2 - Resisting

 Two major characteristics: ST s
| (1)  the hostility is direcfeQ\?t the role or the per-
formance of the leader; and \ o Y 4

S ' - : : : . .

~(2) the hostility is 1arge1y~;e%ponsive (reactive),
occurring on the occasion of explicit pressures from the .
-~ leader, or, in response to the felt pressures generated by °
. the entire learning situation. L S

L Resisting usually follows some intervention of the
'j]e§der,~ Q : : L -

e, - S
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‘,tohtheklﬁ@der's questions by silence (depend”

#4 - Guilt Inducing - . =~ IR

: - . ‘ A E a i P : .7

L4

~Rejection of an interpretation, warious forms of con-

~tradiction, negative responses ‘to the structure and pacing -
“of the course provided by the leader, criticism of "aimless

talk", disagreement, impatience with continued discussion.of
a topic, are indicators of "Resisting". - ' L

. Examp]es'of acts scored-as "Resisting": -

. .(i) “This'course? Wé11;.14m nqtlgoing to be a e to
apply it to the classroom too well." - - ' ch

(2) “What's the point of coming during readihé week?"

\\ ) o
N .
C ] [
i ~J. .

J
v

#3 - Withdrawing

(1) MWithdrawing is a form of hostility ajmed at
loosening the bond between the member and the ieader. Acts
which expréess the desire to decrease .the intensity,of the
Member-Leader relationship,.or to prevent it from becoming
intense are scored as Withdrawing. Efforts to ignore ‘the
leader; statements about leaving the group; boredom, dis- .
interest, or acts which express the desire to keep the leader
out of his "inner" world and” to weaken the bond between them ~
are scored as Withdrawing. : -

(2) .To i%bl%teithe group experience frbm'dnefs Yreal:

 se1f";,vgrba11zed feelings of "reserve" and "shyness" which .

make a member hold back for fear of being hurt or rejected,
are forms of withdrawing._ , ) o S o

(3) .Aéts which aYe'g:hifeSt]#ﬁzéiempts at’humoer'the ®
introjected pun or the wildand escapist free-asgociations.

_to a threatening discussion - may be forms of Withdrawing. = 4

When asked a questiomn, a "response" of declining to enter O
into interaction js'scored as withdrawing: ag is the "response”
'Qn;Context). ’

S

3 - A o ‘
Examples; of acts scored as " ithdrawing"» -

Aan=-

B (1); "Did anyone-see the movi 'Adrbhimous'Straih?"

. _:(2),'"I‘d rathér,not answer that right now."

o Some hostility depends upon*fhe‘inVoCation\bf a."third
force": the set of values, morals, and unwritten\gules-of ‘

' etiquette which the member asserts should be oper‘tjye}and

S
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binding upon the leader's béﬁgvior..-Ihe desired outcome of
. the member's act seems not _to hurt, block, .or avoid the
‘leader, but to make him feel guilty in the 1ight of these
.higher values. The three main verbs are: accuse, blame, and
‘ complain, . y S - ‘
In "Guilt Inducing" the members berate the leader for
being inconsistent, for playing favorites, for being too
impartial, and for being retentive, ineffectual, or hypo-
- critical.  Members blame the leader for .making the group -
self-conscious, for causing the collapse of efforts to.work,
and for not.preventing the end of the group. ~, : '

Three premises that génerate Gui]t'Inducing ac}sf_

. ’ ’ N
: . (1)- the leader, regardless of his formal role, 1is
T bound by the ethics of ordinary human ijiteraction: be humane,
E" strong, sensitive, honest, fair, kind, thoéughtful, consider-
i ate, and generous; = - v - - - o
ER . : KON r R e - .
‘ . , S, ) v R
J\\ T {2) the leader-is bound to fulfill the members' Ly
expectations regarding leaders in general: be str&ng, be. {,
univeralistic, be helpful; S :

i

. (3) the leader should either ba the paragon of all _
‘svirtues- or-else manage to conceal any *flaws from the belijev-
ing multitudes. ‘ ;. ' .
Guilt Inducing unmasks _the Teader, exposing his selfish-

ness. Because these are "legitimate" demands, the member
usually doesn't apprehend his hostility toward the leader.
One of the major cues is the use of -evaluative ‘terms - should,
must, have a right to. It is a qua}ity of legitimacy, of
invoking the sense that a tiring must be done. -

L

Examples of acts scoved=~as "Guiﬂt Ihducjng?;

(1) "Well, I mean, we could have done thi’s chart ig
~~ we understood what we were suppose to do with it." L
(2) "They (the other group) do a lTot of things that. " .
aren't for us." o S S, L o

o .

@

o

#5 - MakinngeparatiOn

: ;5"MakingiReparationﬂi§ the process of countering or un-
- doing the hostile impulses one feels toward another'per§on

‘Making:Reparatfoh éhn'on]yfbe comprehendéd by cbnéidek- ;

s
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Hng the\host11e contex@w1n which it occurs .\\;~
(]) backi~ rff from, or apo]og1z1ng for, some ear]1er

hostility towar:u tr 1eader, or as-prior response to some
form of ho&t111t/ W. 1ch is about to occur. ‘

Mak1ng Reparat1on takes the form of:

e
\ (2) deny1ng or in:-some way neutra11zing any. current
. hbstility;. o s N " T
(3) -disas.socia"jcjng‘ oneself from the hostility of 5
others; ' ST '

: ‘ ° _

(4) expand1ng the target of some/host1]e act ‘toward
- the leader to,include oneself, sometimes to the extent that
. the se]f replaces the leader as the- 1eg1t1mate target

Examp]es of acts scored as “Mak1ng Reparat1on"'

‘ (]) "To me it seemed like such an awfu11y harsh p]an
I wasn t w1111ng to go- ahead w1th it." - .

UV\Z)- “I'm not-sure_the host111t1es are unanimous. "

 #6 - Identifying o IR

In generaW ‘the member takes on some aspects or qua11ty
of the leader may include mannerisms of speech, peculiari-
°ties of sty]e, or personal values, genera1 att1tudes and
ph11osophy :

P]aywng the leader's role in relation ‘to another group
Member, copying the-leader, ‘incorporating he " eader's ideas
as one's own, expressing a w1sh to be l1ike the leader are
-forms of Ident1fy1ng : ~

Three aspects of the 1eader w1th wh1ch the members can
1dent1fy .

:“11) his tendency to make 1nterpret1ve comments about
the group process, : ‘ e Lo

(2) h1s-wa]ues, his general gxtlook on. life, or his
part1cu1ar philosophy about howcboﬂteach and.

‘(3) his manner1sms, or other rather superf1c1a1 aspects“
Of h1s behavior. - -

L4

When the feeiings_contained in ‘the fnterpfetation are -

.
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not those of the member, but are, rather, feelings he has
chosen tosinterpret, as might the leader, we 'score the act
as rdent1fy1ng 'y ) : SRR
4 ' .
When 'the feel1ngs are those of the member, dif the member
adopts the "observer s stance", the act is scored}as Ident1fy—
1ng : ‘ o _

“When in doubt the scorer looks first for the expresf
sxve" aspects and on]y later for the "leader- 11ke stance" '

"~ the member may be taking.

_f;: Examples of act scored as/hldentifying":

. (1) "Are you (another member) saying, then that in the
c]assroom it is d1fferent7"~
(2) "I think these resu1ts cou]d almost have been pre-
g1cted from the way the group formed. What do you think?"

) i+

#7 - Accepting o - B .

Both "Accepting and Resisting are pr1mar11y react1ve to
~the role performance of the 1eader

Ca Major- forms of Accepting are: (Accepting vs. Moving:
~ Toward): . ’ 5

(1) agreeing w1th the leader;

o (2) approv1ng of h1s behav1or or the structure of the
course; and

‘ (3) test1fy1ng to the va11d1ty of appropr1ateness or
the leader's 1nterpretat1on
. . LS
Accept1ng vs. Making Reparat1on depends on how »mbiva-
lent the member is. Making Reparation involves an effort by
the member to counter or undo his own hostility.. Before _
;scor1ng an act as Accepting, the scorer must satisfy himself
‘that the act is not pr1mar11y an attempt to stifile the nega-
t1Ve side of the member S ambwva]ence

: Accept1ng vs. Identifying: the crucial issue here is
“the temporal or causal connectedness of the leader's act and
the member®s act. = Accepting says: "See, I support you

. whereas Identifying, says: "See, I am similar to you"

Examp]es of acts scored as."Accept1ng 4
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L) "That's fin interesting point."

(2) "I wod]d'say that description was a very accurate.
way of describing the way we perceive what's happened."

-#8 - Moving Toward

/

Personal affection for the leader in the form of lik-
ing, trust, comfort, admiration: perception of the-leader
which is associated with a warm, positive response; acts
which-indicate that the member is interested in decreasing
the distance between himself and the leader; that he would .-
iike to know the leader or become friendly with him, are -
scored-as Mowing Toward. a 3

o Many :cts scored in this category are elliptical and. \k
guarded. ‘ : S . x
' Moving TowardFSUggests someidesiré to establish, .
strengthen, or exhibit positive and -personal bonds with the
erson and, in this way, contrasts with the 'more role-oriented,

impersonal affeztion,expressed in "Acceptjng?.‘
Examples 64 acts scored as "Moving Toward":

: (1) "That's why I think we:shou]d/look at| her (the
leader's) point too." : S C
B (2). "No wonder you're feé]fng.thefbressure:“

—

#9 - Showing‘Dependehéy (Membek)f

‘_ (The "authofity relations area" assesses the member's
feelings toward the power of the leader.) ' '

‘charactéristic”fee]ings:  . o !

(1) thermember‘percéjves the 1eader,to be more power-
ful. and then responds in a submissive and deferential manner;-

S or

(2) the member wishes the Teader were more powerful _
and attempts to maneuver him into that position by appropriate
action. ' : . D ‘ S E
| In either case, the leader's power may involve:

(1)  the power.to provide members with the crucial
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gratifications, somet1mes in the form of rewards and pun1sh-
ments; '

(2) the boWer-which derives from control over the.
means, such as knowledge and experience, which are relevant
“to the{attainment of group goals; and

" (3) the power to determine the dest1ny of the group,
for good or ill. :

More subtly, dependency involves those acts which pre-
sume that the group is weak whereas the leader is strong, or
" that the group is pass1ve and the 1eader 1s in fu1] command

of the situation. -

- Often these acts take the form of angry or impatient

clamoring for the leader to be more helpful and supportive
or, perhaps, to magically infuse the group with "1ife" so
that it can “"go" - get on with the task.

Examples_of acts scored as “Showing Dependency":

s (1) "How do you want 'us to use our student teaching

"
experience?’ P

g

(2) “Shou]d.we express our opinions or des1res as to
a specific subject to talk about?" _ .

Counterdominant (Leader):

- This captures those moments when the leader moves agains%
his real or perceived power by denying or disowning it. Very
often this takes the form of a role-reversal, in which the
leader “p]ays dumb" by asking questions and deferr1ng to the
students' judgment. This category reflects the leader's
desire to push aside the barriers he may feel separate him .
from his.students, barriers built into the power differential
which, 1n_fact is an 1ntegra] part of the trad1t1ona] teach-

ing sitUation o

Examp]es of acts scored as "Counterdom1nant"°
(1) '"I m wonder1ng what you 'd like to do today7“

(2) "That S up to you. I have no. preconce1ved not1ons.
‘about whether you shou]d or shou]dn t get together with the
other group." _

, . . . .,
0 - Show1ng Independence '

?

"Ac*  which express the member s . fee]1ngs of autonomy and

- A ' [

A . Ky _}«
o o
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, freedom from the constr1ct1ng influence of the leader's ,
. power. There are three bas1c ways in which this feeling is /
expressed : _ e

e T

(1) j%cts wh1ch emphasize the member S own respons1b1~
Tity for his fate;

(2) .acts wh1ch attempt to, c]ar1fy the member s goals
~and va]ues or to enunciate the membar' s criteria for eva]uat—
ing his own and other S behav1or, and .

(3) acts which convey a sense of. co]leaguesh1p and
equality between member and leader.

Examp]es of %cts scored as "Show1ng Independence"'

(1) "Up to now we've been doing it on a group basis -
1ook1ng for s1m11ar1t1es, reactions and that sort of thing.'

I (2) "“The whole question, I think, is our activity,
what goes on in, w1th1n, the group’" ’

#11 - Showing Counterdependency (Member):

A pers0n may attempt Counterdependency either by:denya,'
ing his inner needs or by various assaults upon external
_man1festat1ons of power and contr01

Acts of Counterdependency are of two forms, ‘one aimed
at the denial of and the other aimed at the destruction of
the ex1st1ng authority structure :

: Any effort to decrease the 1eader s power for reasons
of enhancing the ‘member’ 'S own sense of power belongs in th1s
'category ’ . : : .

: " Counterdependency acts are d1st1ngu1shed from Show1ng
‘IndependenEE\Tn/that they typically have a more conflicted
-~ and’ defens1ve quality about them.

Counterdependency acts express some: need to break away
from a sense of Dependency, rather than a clgar expression of
autonomy or freedom - o » C

B )

Examp]es of acts scored as “ShOW1ng Counterdependence"-

: (1) “No, 1 mean vo]untary comm1tment to- the group,
not forced comm1tment ! R

: (2) ’"There s a 1ot more I cou]d do about it (hostiTity)d
'_than is being done here.™ N = -
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Dbminence (Leader):

’ - -3

It is in this' category that a tremendous number of
teacher acts fall. This makes- sense;, since the category ;
captures the times when the teader is playing out the tradi-
‘tional role prescriptions - lecturing, calling on people,
- giving assignments or tests, making decisions for the group,
and the T1ike,but without necessarily invoking any moral
standards or value stances in order to justify this. Showing.
Dominance is seen clearly when the teacher simply takes over,
for instance, by interrupting a discussion to begin the '
lgcture. :

Examp]es of acts scored‘as "Dominance”:

: (1) "Farst of all, awe there any genera] questions or
anyth1ng arising out of your Friday meetings?" o
_ (2) "Well, I think what you cou]d probab]y do is use
it in a larger context for your proaect

#12 - Expressing Anx1etx

Anxiety 1s deflned as an affect1ve state which accam-
panies a person's-recognition that he is approaching, or is
already in, a dangerous. s1tuat1on The common element is
~ the sense of threat to one's own safety or self- regard

Observable 1nd1cat1ons that a. person is experiencing
anx1ety are of three major forms :

(1)-,sem1—v0]untary and non- verba] indications of
inner tens1on,

&;,(2) public,assessmeht of one's own inner state; and

(3) the person's assessments of the environment, or
of particular peop]e, (espec1a11y the leader), which seem
congruent with the inner exper1ence of anxiety.

The 1ngred1ents of the comp]ete act are-a vu1nerab1e,‘
threatened self in relation to a judging and dangerous object,
and many of the acts convey both s1des of this relationship. g

| Examp]es of acts scored as "Express1ng Anxiety" '

(1) - —buh - uh - wou]d - would - disagree with you -
uh - a Tittlel" - : : R

(2) Lwhat did you say”about me?" (Laughs). ’ o
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#13 - Denying Anxiety .

Statements that express a feeling of goodness, comfort,
or relaxation can have one of two meanings. . They can be
expressions of self esteem or they can be defensiye denials '
of feeling afraid, uncomfortable, or vulnerable. ‘The critical
attribute for scoring denial is the focus on negation, T

(Prob]em:‘to separate "dénia]s"_frbmvthe relatively
~ genuine expressions of "self-esteem".) T

Scoring Denying Anxiéty‘dépends‘]argely on the context
of the act. ' : ’ ’

Acts of Denying Anxiety-are casg,primarf]y in negative
terms.. : ' . ; L ‘ '

Similarly, when the act follows ‘closely an expression
of anxiety, and the person seems ‘primarily concerned with' _
negating the import of that prior-act, it is scored Denying
Anxiety. ’ o o ' :

The element of negation is criucial, as is the context
of others' expressed anxiety. .- S a

QUa]ities of protesting.against inner distress and of
~belittling what. is threatened-are indicatorc of “"Denying
Anxiety". ‘ : : -

- Examples of-éctSISCOred as fbenying Anxiety“:'.
(1) "1 doh‘t know:why:you“d'worry about it}";

(2) "We're going to get some great data»fFom this

- last tape."

' v . . g e . _

#14 - Expressing Self-Esteem

Self-esteem acts are expressions of self-satisfaction
~and contentment which seem motivated more by the need to
express oneself than by the need to counter and deny feelings
“of distress. ' - ] o ; ' o

‘ The-intention is to record'the moments when the member -
"feels good" in relation to the leader. o ,

esteem are: '

The major ways in which a member expresses his self-

(1) through his sense of being relaxed or secure; and

/o
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, (2) through fee11ng capab]e ‘of performing some import-
ant task and capable of being what he wishes to be - (honest
warm, etc.).

The essent1a1 def1n1ng character1st1c of these acts is
that they convey a feeling of se]f—esteem which is credible,
-which leaves it to the scorer to separate the expressive from
~ the defens1ve, ‘the denial from the valid self-report. :

, Examp]es of acts scoredjas "Expressing Self-Esteem”:
(1) "I don't feel up tight, I feel relaxed." o

o (2) o\ wouldn't have any troub]e hand11ng that type
of problem in ‘the c]assroom “ _

#15 - Expressing.Depression L - }

, Bibring 1dent1f1es the feeling of helplessness as the
essential 1ngred1ent of all depression. It has two ma1n
components S .

: (1) when the person is he]p]ess to effect desired '
changes in the externa] wor]d,'and

(2) when he is helpless to contro] inner forces which'
he w1shes to restra1n o _ o o ”q‘

- Typically, Depression is expressed in terms of ‘incom-
petence. Powerlessness and guilt underlie most of the acts
scored  as Express1ng Depress1on

Power]essness is expressed in terms of a sense of
inadequacy. The members portray themselves as weak, in-
effectual, and 1ns1gn1f1cant and the leader as competent
and powerfu1 v

Guilt is expressed in the recogn1t1on of how unsteady
the inner controls can .be ‘at times, -how -helpless the ego is
in the face of massive arousa] of unacceptab]e 1mpu}ses of
any var1ety ‘ .

)

Lo 2

Examples of-acts‘soored ast"Expressing Depression":
(1) "My comment s probably net even on the topic."

4 (2) “"Well, I'm probab]y'the only one here who doesn't
know, rea]]y, what an encounter group or sens1t1v1ty group
is. . ,

\
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#]6 - Denying Depress1oh

X Much of what was sa1d regard1n$“ 2 },q& Vamould P
- apply to Denying Depress1on,;except that“ il B %&1%@ denied"
-shifts from feeling threaten dey a dangerou%»ekternaﬁ,force

to fee11ng power]ess and gu1 ty, ‘ 4

~ The. content of the dentaae, when the issue is. 'fg SsS
ness, may involve strident assert1ghs -of. potency andj .f 5
to disparage any power d1ffera@£1a1 between.the men ggs and_ N
the leader. When the issue- LY Y ?ﬂToss, the denW» may A
involve plans to wminimize the i@ ¢trof separation, o ﬁ&1t
may simply involve unw1111ngne$ ;ﬁh share in the feelings.of
sadness. Denial of Juilt:feelings .qiten’ proceed; down the
familiar blame-avoidance path of defens1veness, deflection. ofgjtn
b]ame, and se]f 3ust1f1cat1on : P

PR

Scoring Denying Depress1on involves the antecedents and
context of the act. This category focuses upon the attempt®
. to restore self-esteem and decrease depre551on through the
_mechanisms of denial, suppression, and reaction format1on '
oot
, The manic defences against Depression often 1nvo1ve .
more active modes such as euphor1c denial of sadness, separa< o
tion, and guilt. : . :

-.Examples”of acts scored-as'"Denying Depressioh"
L (1) “"They (other members) had a completely different
image of you (leader) and it made conver ation between us
impossi ]e . :

: (2) "It was really comical, we Just sat and beat
around the bush.
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FIGURE B1

PLOTS OF “Z-SCORE -VALUES OF MANN'S HOSTILITY CATEGORIES
ACROSS TEN REPEATED MEASURES ON GROUP 1

I | 11 ' I1r :_ IV :
vy #1 Moving | : N [
Againsti I I |
: ’ o .
1 - g : l 1
/0 ] |
0 i |
/ - ' |
B J

I

-2 o l

|

Re | 111 1 Iy 4,

+2 [ : [
I | I

| ! !

- ) i .

0 A B . A
_ - l — , w'

R | ]
-2 JL._ | . l | b
B - I I L I
| l |- I



136

b4

(CONTINUED)

FIGURE B1

I

#3 Withdrajar

>

— et wepm e

+2

111

— i e wcwe eae canms | — — aey  —

IT

42— #4 Guikf

Induciag




137

FIGURE B2
PLOTS OF Z-SCORE VALUES OF MANN'S AFFECTION CATEGORIES
ACROSS TEN REPEATED MEASURES ON GROUP 1
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. ) . FIGURE B3. °
PLOTS OF Z-SCORE VALUES OF MANN'S AUTHORITY RELATIONS
CATEGORIES ACROSS TEN REPEATED MEASURES ON GROUP 1
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FIGURE B7
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" PLOTS OF Z-SCORE VALUES OF MANN'S EGO STATE CATEGORIES
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FIGURE B4 (CONTINUED)
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,;” ' : FIGURE BS

PLOTS OF Z-SCORE " VALUES OF MANN S sIXTEEN CATEGORIES .7ﬁﬁ
- B -
ACROSS TEN REPEATED MEASURES ON GROUP"1
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FIGURE B5 (CONTINUED)
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FIGURE B6
PLOT; 0F Z-SCORE VALUES OF MANN'S SIXTEEN CATEGORIES
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PLOTS OF Z-SCORE VALUES OF N.aNN'S SIXTEEN CATEGORIES
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GURE B7 (CONTINUED)

¥ r?
gg‘/ .
EERRE X
b k3.
3
3

——— e — v—

Iv

Gty — . —— —— —

ITI

vt wwms e vnm Y o




S o 149

FIGURE BS
AN

PLOTS OF Z-SCORE VALUES 0F MANN S SIXTEEN CATEGORIES .
ACROSS TEN REPEATED MEASURES ON GROUP 1
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PLOTS OF L- SCORE VALUES OF MANN'S SIXTEEN- CATEGORIES
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FIGURE'B]OI

: PLOTS OF Z- SCORE VALUES OF MANN S HOSTILITY CATEGORIES
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FIGURE B10 (CONTINUED)
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“ FIGURE B13
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FIGURE B14-

~ PLOTS OF Z-SCORE VALUES OF MANN'S SIXTEEN CATEGORIES
ACROSS TEN REPEATED MEASURES ON GROUP 2

(POSTIVELY CORRELATED)
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FIGURE B16 (CONTINUED)
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FIGURE B17
PLOTS OF Z-SCORE VALUES OF MANN'S SIXTEEN CATEGORIES .
ACROSS TEN REPEAT _ MEASURES ON GROUP 2
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FIGURE B18

PLOTS OF Z-SCORE VALUES OF CATEGORIES
SHOWING A SIGNIFICANT (p < .05) AB -INTERACTION
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FIGURE B20
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-percentage'a emenf was 8’ﬁ%wﬁﬁi 73.9% Tor Group 2. Per-

Resulgs of Inter-Scorer Reliability

Regarding whether or not to consider a given utterarnce
as an act, there was relatively high agreement. Group 1
agreement on acts was 86.6% and GVoup ? aareemant was 97.5%
This compares favorably to the agreement Tevel in Mann's'

(1967) study which ranged f{gm 3% to 98%.

The agreement on level gf inference 76y Group 1 was

'82% and 97.5% for Group 2. Mann reporeed an agreement
j_eXceeding 90% on level of 1nference . v o

Agreement on categor1es is a more'compleﬁ issue because
%he sc0r1ng system perm1ts doub?e 'scoring of a g1ven act.

TWo Syaucm: were used to calculiate ayreemehi: \x} averaye

¥ percentage adreement over Lﬁ ten acts, and [2) percentage
‘perfect agreement and total "disagreement. This segond system

is recommended by Malh (1067 ~%= cr Group 1 the average
centage perr t agreement {&EN@F¥oup ! was 70% and 61.3% for
Group 2. - Mann- reported ‘an agprage of 63% perfect agreement. i
Total disagreement for Group‘. was 10% and 15% for Group 2. . |
Mann reported between 9% and 13% "substantive disagreemant”

in his 1967 study.- : : '
‘ i-agreement on categories 1is E;ewhﬂ~ '
lower Lh n_ Group 1%t is still within accepiabie Timite,

if Mann's 1967 studg-is used ac a standard. ~Even if one’
“were te. quest1on the Tevel of veliabil¥ty for Group 2, it -
.can be assumed that the ‘high reliabhility level.for Groun-l
orovides su$»1c1 nt evidence oF the ;ota? scoering. reliabiii
One explanation Tor the jower agreement fo~ Group 2'was tha

“hile Group 2

A -‘A

ty.
T

the other raten:was xhe 1eader for Group. 2.

By , A
1"’4%' : ) B . . B
?ﬁ o For%a deta11ed @wccount of. the re17abyiity scores for
eacit session, ‘see Tenies ¢ and C2. N :
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"TABLE D3

PROPORTIONS FOR LEADER #1 ON LEVELS OVER -
TEN SESSIONS (EACH EN'TRY'MULTIAPLhIED BY 1000)

E S'eis_.simons 17 2 3 . 4
R | ﬂ
#1 362 000 553
N Y1 196)7 031 - 567
3 - 361 L1390 028 - 472
R 3a2. 03 000 618
55 . 433 983. 000 . 483 —-—
46 209 - 233 023 535 |
#7289 000 600 .
s8 267 167 ©0p0 567 TN
f 49 140 280 000 .. 603 L
f 410 20% 280 500 520
-ﬁgfggg'; 2630 1771 g2 - 5515 -
Percentage  26.3  17.7 . 8.2 55.15




TABLE D4

f
PROPORTIONS FOR LEADER #2 ON LEVELS OVER
'TEN SESSIONS (EACH ENTRY MULTIPLIED BY 1000)

Level

Sessions o 2 3 1 4

51 721 140 000 f 140
42 490 059 000 451
e #3 Ta33 312 ozl 333
R S 23 © 231 - 000 846
#5 e e - ---
se o 34 341 000 317
7 300 433 . 000 267
T 431 207 000 362"
sg9 361 278 000 .. 3677
#10 - 565 ‘ 174 000 7? 261

Totals | o ’ o
9,000 /ﬂ_3955ﬁ 2175 21 2838

4

Percentage = 44,05 24,10 .23 36.80

"




. APPENDIX E e
. TABLES AND FIGURES ASSOCIATED WITH THE PAT
SCHEDULE OF MEMBER-LEADER RELATICWSHIPS
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© RPPENDIX F

v

TABLES AND GRAPHS DEPICTING LEVELS

INFERENCE FOR GROUPS 1 AND 2

185

OF

W




o oo ' ’.‘ .. - ‘]86 ‘

Lo © TABLE F1

R
i,

-

@'{9‘"","6\ "‘_, . . . '
'FOR.BROUP 1 (TASK) OVER TEN SESSIONS

- _PRUPORTION MEANS OF LEVELS OF INFERENCE

23
<J

T s Levels

. < Vo | ._9% . ‘
© Se®sion ] o2 3 4

A

1. 57.384. 5356.38 | 5.69 426.38_
2 "58.38- T .146.54 148.85 261.62 !

3 96.69°  283.38  305.92 - 313.62
4 |

4915 123.8;" 56,85 . 308.30
5 34.46  397.46  0.00 337.00
6 80.00 . 314.69  14.08 . 206.54
P  23.54 N 267.85  56.77  267.23
8 189069 237.08 000 265.50
9 16.00 360,38 - 14.38 >.301.2§“,

10 39.69  283.31  15.08 . 7123.38




KRR

3 \ TABLE F2 ~
PROPORTION MEANS OF LEVELS OF INFERENCE '
'FOR;GROUPJ;'(S-EX OVER TEN SESSTONS f
Levels - , ‘
Session - 1. 2 3 Cor 'rgﬂ
1 84.69 . 330.46 15?115 27162,
S0 vimsl3t 269092 ¢ 33.30 330.54
3o 56,00 396.08 6.92 . 310.38
4. 102.23 295.92 30.77 263,38
5 42.38 1368.08 2.4 356.15
6 15.38 29769 80.54 - 459.46
7 431 323,30 0.00 360 7
8 45.38 . 22477 37.23 23U
9 27.15\' +43.08 256.3%7
10 47,@0} 479.84 '335i5 " 285.85
= s >
.
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