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ABSTRACT

The intent of this investigation was to identify
adjustment problems experienced by Hong Kong students
attending the University of Alberta on student visas. The
study implemented multiple methods of qualitative, in-depth
interviews and a survey questionnaire. In Stage One of the
study, literature related to adjustment of (a) Hong Kong
students in Hong Kong, (b) Hong Kong students at
universities outside Hong Kong, (C) canadian students at
canadian universities, and (d) students from any country who
were on student visas in a foreign country was reviewed to
develop a preliminary adjustment matrix representing the
construct of adjustment problems experienced by university
students. In Stage Two of the study, the preliminary
adjustment matrix developed was used to conduct open-ended
interviews with a selected cross-section of Hong Kong
students at the University of Alberta. The purpose of the
interviews was to help develop an adjustment matrix
specifically representing the adjustp:nt experiences of Hong
Kong students attending the University of Alberta. In Stage
Three of the study, a survey questionnaire was developed
based on the adjustment matrix information gathered in
Stages One and Two. The questionnaire was then distributed
to the general population of Hong Kong international
students attending the University of Alberta. The purpose of

the questionnaire was to assess the frequency and magnitude



of occurrence of specific types of adjustment problems
affecting Hong Kong students.

The results indicated that Hong Kong international
students encountered a wide variety of adjustment problems
while studying at the University of Alberta. Problems with
English language, planning for the future, making friends
with Canadians, and pressure from school work were among the
most fregquent adjustment problems reported by the students.
The results also provided substantive information on the
Hong Kong students’ friendship associations, preferences for
seeking help, and levels of involvement in the university
community.

The findings of this investigation were discussed in
terms of possible directions for further research on the
adjustment of Hong Kong international students. Implications
for counselling and university orientation programs for Hong
Kong students attending the University of Alberta were also

presented.
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CHAPTER 1

Introduction

estion and Overview

This dissertation explores the adjustment experiences
of undergraduate, international students#* from Hong Kong at
the University of Alberta. The research involved multiple
methods of qualitative, in-depth interviews and a survey

questionnaire. The research questions asked in the study

were:

1. What adjustment problems were experienced by Hong Kong
students at the University of Alberta?

2. What percentage of the Hong Kong students reported that

they had experienced each type of problem?

3. How serious was the effect upon their experience of

each specific type of problem?

The study was conducted in three stages; each of the

three stages is briefly described below.

* Statistics Canada defines international student as a
non-Canadian student who does not have "permanent resident"
status and, as such, has had to receive permission from the
Canadian government to enter Canada for purposes of study.
Permission is usually granted in the form of a "student
authorization" although a small number of students may
receive special ministerial or diplomatic permits. In
addition, some students are required to have a visa on
arrival in canada, although students from the United States,
most of Europe and most of the Commonwealth are among those
exempt from visa requirements. International students are
expected to return home on completion of their
studies(Statistics Canada, 1990, p. 17).



Stage One. The purpose of Stage One was to build a
matrix to describe the concept of adjustment of university
students. Literature related to adjustment of (a) Hong Kong
university students in Hong Kong, (b) Hong Kong students at
universities cutside Hong Kong, (c) Canadian students at
canadian universities, and (d) students from any country who
were on student visas in a foreign country was reviewed.
From the foregoing review of literature, an "adjustment
matrix" was developed ‘o describe the construct of
adjustment problems experienced by university students.

Stage Two. The purpose of Stage Two was to find out
whether the "adjustment matrix" developed in Stage One
described the adjustment experiences of Hong Kong students
at the University of Alberta. Open-ended, semi-structured
interviews were conducted with a selected cross-section
sample of undergraduate Hong Kong students at the University
of Alberta. In the interviews, each participant was asked
about his/her experiences of adjustment problems in Canada.
The purpose of the open-ended interviews was to identify
adjustment problems from the Hong Kong students’ own point-
of-view. During the interviews, the "adjustment matrix"
developed in Stage One was used in the following ways with
each participant:

1. Check off cells in the "adjustment matrix" that were

identified by the participants.
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2. Add columns and/or cells to the matrix when adjustment
problems were identified that were not already in the
matrix. Also, where necessary, the description of
adjustment problems in existing cells was revised to
describe more appropriately the adjustment experience
of the participants.
3. The columns and cells listed in the matrix that were
not identified in the interview were also probed.
Cells that had been identified were checked off and
cells that were not experienced as problems were noted.
Stage Three. The "adjustment matrix" information
gathered in Stages One and Two was used to develop a survey
questionnaire to sample each cell of the matrix. The
questionnaire was distributed to all undergraduate Hong Kong
students attending the University of Alberta on student
visas. The purpose of the questionnaire was to assess the
frequency and magnitude of the adjustment problems
experienced by Hong Kong students as described in the
matrix. Based on the results of the questionnaire,
implications for counselling and university orientation
programs for Hong Kong students attending the University of
Alberta on a student visa were examined.

In this dissertation, the terms international student

and foreign student are used interchangeably.



Importance of the Study

For several reasons, this study had contemporary
importance. First, there was a growing interest among
counselling professionals in the adjustment of minority
groups to the culture of the dominant group (Sodowsky, Lai,
& Plake, 1991). Second, the number of international and
minority students on North American college and university
campuses was growing; there was a need to develop innovative
orientation programs and culturally sensitive counselling
strategies to serve the acculturation and mental health
needs of these students (Stone & Archer, 1990). Third, there
was a paucity of research on international students in
Ccanada despite Canada’s status as one of the leading hosts
of international students in the world. Fourth, for the last
decade or two, Hong Kong students have consistently been one
of the largest groups of international students on Canadian
campuses, and yet, there is a dearth of information on how
this particular group of ethnic students copes with the
experience of cross-cultural sojourn and education.

This study was also important because of its
multimethod approach to research. Research on international
student adjustment has been dominated by what Sue and Sue
(1987) called the "point-research" model. In this
quantitative approach, a psychometric instrument (e.g., a
depression scale or a questionnaire) derived in a Western

culture is used with members of a different culture, such
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as international students. For instance, Yee (1980) used the
Mooney Problem Checklist (Mooney & Gordon, 1950) to study
the adjustment concerns of Hong Kong students. Similarly, Ip
(1985) administered the Attitudes Toward Seeking
Professional Psychological Help Scale (Fischer & Turner,
1970) and the Dogmatism Scale (Rokeach, 1960) to examine
Hong Kong students’ preferences in seeking help. In many
cases within the "point research" model, the numeric scores
obtained from people of one culture are compared to the
norms established in another culture. A questionable
assumption is made that the concept or phenomenon measured
by the instruments exists equivalently in both cultures.

The commonly used "point-research" approach creates
some potential methodological problems in cross-cultural
studies. First, there is the danger of imposed etic in
assessment because the content of the instruments used may
be culture bound. An imposed etic involves using a method
developed for one culture with another culture as if it were
universally applicable. As Zuber-Skerritt (1991) pointed
out, the language and criteria used in traditional survey
methods might be alien to the respondents’ own personal
construct systems and therefore, may be misunderstood by the
respondents. Consequently, the responses of the respondents
are likely to be inaccurate or personally invalid. Triandis
(1980) warned that it is a serious problem when a researcher

takes an emic (culturally specific) assessment scale and



uses it as if it were etic (universally applicable) in
nature. Secondly, the findings in survey studies can be
superficial. For example, loneliness is a commonly mentioned
personal problem of international students in survey studies
(Church, 1982). In one study by Bryan, Holdaway, and Allan
(1987) at the University of Alberta, loneliness was reported
by a high percentage of international students from the
People’s Republic of China. However, findings In the survey
by Bryan et al. (1987) did not indicate what kinds of
loneliness the Chinese students were experiencing. According
to Russell, Cutrona, Rose, and Yurko (1984), loneliness is
not a unitary concept but a cluster of at least two specific
components, emotional and social. According to Russell et
al. (1984), emotional loneliness results from the absence of
emotional attachments to people and places, whereas social
loreliness results from the absence of a social network such
as friends and acquaintances. A study by Hsu, Hailey, and
Range (1987; found that international students from Taiwan
and Hong Kong experienced more social than emotional
loneliness during their sojourn in the United States.
Identifying the types of loneliness experienced by
international students can provide useful insights into the
ways the students can be helped to alleviate loneliness.

In light of the aforementioned potential research
limitations, a number of cross-cultural researchers have

called for more diverse and innovative methodologies in



ethnic research (Church, 1982; Slavin, Rainer, McCreary, &
Gowda, 1991; Sue, Ito, & Bradshaw, 1982; Sue & Sue, 1990).
In the present study, qualitative and gquantitative research
methodologies were combined to study the adjustment
experiences of international students from Hong Kong. This
three-stage, multiple methods study, described more fully
later, was designed to generate culturally sensitive and
accurate information on the adjustment phenomenon
experienced by Hong Kong students at the University of
Alberta.

Extent of the Study

Intercultural adjustment of international students is a
complex phenomenon researchers often approach from a variety
of perspectives. Some researchers have been interested in
the stages or processes of adjustment. Zapf (1991), for
exanple, has identified 19 stage models that had been
reported in the literature on cross-cultural adjustment.
These models were designed to explain the process of
_intercultural adjustment as a function of time. Three of the
stage models most frequently cited in the international
student literature are Oberg’s (1960) “culture shock
theory." Lysgaard’s (1955) U-curve hypothesis, and Gullahorn
and Gullahorn’s (1963) W-curve phenomenon. Both Oberg and
Lysgaard hypothesized that the process of adjustment to a
different culture is characterized by a series of stages:

(a) the initial excitement stage regarding the sojourn in a



new country, (b) the disillusionment stage when "cultural
conflicts," such as, different social norms and customs, are
perceived and experienced, (c) the recovery stage in which
adjustment to the new culture begins, and (d) the adaptation
stage where the student sojourner assimilates or integrates
with the host culture. Gullalhorn and Gullahorn (1963) added
two more stages in their W-curve model. They suggested that
the student sojourner also experiences a period of
disillusionment upon return to the home country after the
overseas study, followed by another period of adaptation to
the home country. So far, the above mentioned or other stage
models on the adjustment process have not received strong
empirical support in international student research (Hull,
1978; Klineberg & Hull, 1979; Spaulding & Flack, 1976). More
longitudinal studies are needed to determine the
universality of the various adjustment stages (Church,
1982).

In addition to these stage models, many researchers
have been interested in the psychological, social, and
cultural variables affecting the adjustment of international
students. For example, Babiker, Cox, & Miller (1980)
developed the concept of "culture-distance," which states
that the more differences between the culture of the
international student and that of the host country, the more
adjustment problems will be experienced by the student

sojourner. Furnham and Bochner (1982) found support for the
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culture-distance hypothesis in their study of international
students. They found that the degree of adjustment
difficulties expe: enced by the students they studied was
directly related to the disparity between the sojourners’

culture and the host scciety.

Another variable that has been widely studied is that
of social interaction with host country people and its
influence on cross-cultural adjustment. In a major research
study by Klineberg and Hull (1979), involving 2,536
international students from 139 nations studying in eleven
countries, social contact with local people of the host
country was one of the most important factors in determining
satisfaction in the sojourn experience. Other studies have
also lent support to the importance of social contact with
host nationals (Heikinheimo & Shute, 1986; Klein, Alexander,
Tseng, Miller, Yeh, & Chu, 1971).

Furrham and Bochner (1986) further elaborated oi: the
social interaction factor stating that it is not the amount
but the source of the social contact that has an effect on a
student’s adjustment. These authors suggested that most
international students have three kinds of friendship
networks. One type of network is a primary, monocultural
network consisting of close friendships with other
sojourning compatriots. The main function of the co-national
network is to provide a setting of mutual support in which

ethnic and cultural values can be rehearsed and expressed. A
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second type of network is a secondary, bicultural network
consisting of bonds between the international student and
significant host nationals such as professors and host
country students. The main function of this network is to
facilitate instrumentally the academic and professional
aspirations of the sojourning student. A third type of
network is a multicultural network of friends and
acquaintances. The main function of this network is to
provide companionship for recreational, and "non-cultural"
activities. According to Furnham and Bochner, the
monocultural (co-national) bonds are of vital importance to
the adjustment of international students and should not be
discouraged. However, the authors conceded that
international students should expand the bicultural bonds
and the multicultural associations beyond the initial
instrumental and recreational functions. Research has shown
that many non-Western international students have only
limited contact with people <f the host countries (Furnham &
Alibhai, 1985).

A third common area of research interest, which is the
primary focus of the present study, is the identification of
adjustment problems among international students. In
studying the experiences of student sojourners, Pedersen
(1980) and Klineberg (1980) cautioned against forming an
exaggerated perception that all international students are

experiencing severe adjustment problems. For example,
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Johnson (1971a2) discovered that American students expected
international students to have many more problems than the
international students themselves reported. In his review of
studies on student sojourner adjustment, Church (1982)
concluded that the majority (perhaps over 80%) of the
international students make satisfactory adaptation to a new
culture and to institutional demands. Zheng and Berry
(1991), in their longitudinal study of Chinese international
students, found that sojourning in a foreign country does
not always lead to a negative outcome or lower mental
health. Alternatively, a cross-cultural sojourn does, to a
certain degree, create various adjustment problems. Among
international students, language difficulties, financial
problems, adjusting to a new educational system,
homesickness, adjusting to new social customs and norms, and
for some students, racial discrimination, are frequently
mentioned adjustment difficulties (Church, 1982). Therefore,
it is important not to overemphasize or underemphasize the
adjustment concerns of international students.

One appropriate place to begin, in terms of
identification of adjustment problems to a foreign culture,
is the frame of reference of the person who is undergoing
the adjustment (Lee & Cochran, 1988). The open-ended
interviews in Stage Two of the present study were designed
to explore the adjustment experiences of Hong Kong students,

according to their own perspectives. What were the
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adjustment difficulties from the students’ personal and
cultural perspectives? Were the adjustment difficulties
mostly external matters such as differences in food,
climate, language, mannerisms, and communication, or were
there also internal matters such as feelings of being
different and inferior? The open-ended interviews are
described more fully in the Methods section of this
dissertation.

The Researcher’s Point-of-View

No commentary on human affairs is free of bias (Salmen,
1987) . My mind was not indeed a blank slate when I embarked
on my dissertation research. I myself was a Hong Kong
foreign student studying in Canada from 1973 to 1980. I went
through the whole gamut of adjustment experiences, such as
homesickness and loneliness during Thanksgiving and
Christmas times. I struggled with the English language and
had difficulty coming to terms with different social and
moral values. I expected that the problems I encountered and
the ways in which I handled them would likely have some
influence on my interpretation of the research literature
and my view toward Hong Kong international students during
the study. For example, I had doubts about the "foreign
student syndrome" first described by ward (1967), suggesting
that international students from a non-Western culture were
prone to somatization of psychological problems and that

they reported more vague physical complaints than did host
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country students. I had found that many Hong Kong students
during my student era handled the adjustment very well. The
large Hong Kong student body at the university, the existing
Chinese community, and the established social networks such
as Chinese churches and Christian organizations all
contributed to the students’ adaptation. I did not feel that
Hong Kong students have no adjustment difficulties; however,
I suspected that the problems were not as much of a medical
or "psychiatric" nature as had baen suggested.

In terms of strategies for coping with inter-cultural
adjustment problems, I was more in agreement with Furnham
and Bochner’s (1986) culture-learning/social-skills model of
cultural accommodation. Their model stated that the major
task facing a sojourner was not to adjust to a new culture
but to learn its salient characteristics. According to
Furnham and Bochner, learning instead of adjusting to a
second cuiture did not imply an ethnocentric or pathological
perspective.

Professionally, I came from a counselling and
assessment background with a special interest in counselling
work with ethnic Chinese in Canada. I first became
interested in cross-cultural counselling after reading the
work of Pilowsky (1991) on the stress facing immigrant women
in Toronto, Ontario. My research with Hong Kong students is
an outgrowth of my personal interest in the well-being of

the Chinese people in Canada.
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CHAPTER 2

Review of the Literature

Adjustment of Hong Kong University Students
Adijustment of Hong Kong university students in Hong Kong.

Hong Kong university students are products of an intensive
and competitive school system compoused of nearly 1.25
million students, 50,000 teachers, and other staff,
totalling more than one-fifth of the entire population of
Hong Kong (Luk, 1990). By the time the university students
enter their first year of study at one of the twc local
universities, the students have already gone through a
vigorous selection process and series of examinations during
their primary school, junior high school, and senior high
school years. Since the two local universities in Hong Kong
only accept about one-tenth of all university applicants, a
large number of students would choose to pursue their
college education overseas, and canada has become one of the
increasingly popular choice of the students.

Hong Kong university students are also products of a
unique amalgamation of Chinese and Western educational
traditions. The language of instruction in primary schools
is predominantly Chinese. In junior and senior high schools,
the spoken language in the classroom is also mostly Chinese,
despite the fact that many textbooks are printed in English,

except for the Chinese subject areas. However, when students
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enter the University of Hong Kong, which is the more
established and bigger of the two local universities, the
medium of instruction, learning, and examination is almost
exclusively English. The University of Hong Kong is a
western-style university patterned after the British
university system. Cansdale (1969) observed that the rigid
school system in Hong Kong, which values rote learning, keen
competition, and examination, has led to many students
experiencing adjustment problems while studying in the
University of Hong Kong. Cansdale (1969) found that many of
his students at the University of Hong Kong had a general
lack of intellectual curiosity, were unwiliing to discuss
academic problems, and had a tendency to cling to the
authority of the teachers and the printed texts. Cansdale
(1969) further found that many students tried to assume the
role of an "A" student, rather than to get pleasure and
intellectual satisfaction from their studies. He found the
students were also bewildered by the social functions in the
university, which normally are essential elements in the
school life of most college students in the Western world.
Spinks and Ho (1984) and Ho and Spinks (1985) studied
the adaptability of social science undergraduate students to
the foreign culture and language barriers that existed at
the Cniversity of Hong Kong. They found that English
language and mathematics ability of the students, as

determined by the test scores of the Hong Kong Certificate
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of Education Examination(HKCEE), had the most predictive
value on the overall academic success of the students.
Spinks and Ho (1984) also found that TOEFL (Test of English
as a Foreign Language) scores (considered by most
universities in North America including the University of
Alberta) correlate substantially with HKCEE English grades.
Ho and Spinks (1985) did not find Chinese verbal
intelligence, personality, and attitudes of the students had
any significant predictive value for the academic
performance of the students. Based on the results of their
studies, Spinks and Ho (1984) and Ho and Spinks (1985)
concluded that English language ability was a very important
determinant of success at a western-styl: university such as
the University of Hong Kong.

The Chinese University of Hong Kong is the second
largest university in Hong Kong. The medium of teaching in
the Chinese University of Hong Kong is both in Chinese and
English. Cheung (1984) studied the preferences of
help-seeking of undergraduate psychology students at the
Chinese University of Hong Kong. She found that Chinese
university students were generally not inclined to seek help
for problems affecting their daily lives. Female students
were not more inclined to seek help than were male students.
When students decided to seek help, Cheung (1984) found that
medical doctors were the most often cited resource. In

particular, for psychological problems (e.g., personal
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worries), friends were predominantly preferred, while
medical doctors were preferred for psychophysiological
problems (e.g., headaches), physiological problems (e.g.,
poor appetite), and ambiguous problems (e.g., shortness of
breath). Mental health professionals such as psychiatrists,
psychologists, or social workers were rarely mentioned by
students who would seek help. Given that the psychology
students in the study should have some awareness of the
mental health professior;, Cheung (1984) concluded that the
students’ low preference for mental health professionals was
indicative of the general public’s under-utilization of
mental health facilities in Hong Kong, where mental health
workers are in short supply and where they are seen as
western imports. Since the results of the study showed that
Chinese students put strong reliance on their friends for
what they perceived as psychological problems, Cheung (1984)
stressed the importance of working with the students/’
primary social network, such as peers and family, in the
provision of community mental health services for the
students.

In an earlier study of undergraduate students in the
chinese University of Hong Kong, Cheung (1983) had found
that the students were able to conceptualize health/mental
health problems (e.g., tension, anxiety, sleep difficulty)
in terms of multiple causes attributed by somatic,

psychological, and situational factors. In trying to relieve
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the problems, the students would first try a variety of
self-help measures within their social network of friends
and family. The self-help measures included psychological,
interpersonal, somatic, and situational approaches. However,
when it came to professional help, medical doctors were
conceived by the students as the professionals they could
turn to for multimodal problems. Cheung (1983) suggested
that Chinese university students did not lack psychological
insights for their health problems. However, medical doctors
were seen as the primary professionals for providing advice
for problems of physical and/or psychological nature. In a
study with adult psychiatric patients in Hong Kong, Cheung,
Lau, and Wong (1984) also found that the patients were
capable of conceptualizing their complainte in both
psychological and somatic terms. The patients would
jnitially seek help from close friends and family. When
there was a need for professional help, medical doctors were
predominantly the workers to turn to for consultation. The
above studies by Cheung on university students and adult
patients (Cheung, 1983, 1984; Cheung, Lau, & Wong, 1984)
strongly suggest that friends and family were treated as an
important resource in the Chinese path of help-seeking. And
medical doctors were widely accepted in the Hong Kong
society as the professionals for consultation in resolving

multi-faceted problems.
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Adjustment of Hong Kong university students in Canada.

In Canada, Neice and Braun’s (1977) study of foreign
students was by far the most comprehensive survey of
international students studying in canadian universities,
colleges, and technical institutes. The survey involved 794
undergraduate and graduate foreign students from 90
different countries, studying in 25 different post-secondary
jnstitutions across Canada. Thirty-two percent of the 794
students in Neice and Braun’s study (1977) came from Hong
Kong. The Hong Kong students were almost exclusively
undergraduate students (96.0%) . Students from the United
States were the next major group of foreign students
(10.0%) . Students from Malaysia were the third largest group
of foreign students (5.0%). As compared to foreign students
from other countries, Neice and Braun (1977) found that Hong
Kong students received the least financial support. Hong
Kong students also reported more academic adjustment
problems in areas such as following course material, writing
essays, writing examinations, understanding the English
language, and writing notes. Hong Kong students reported
more dissatisfaction with their academic programs than did
students from other countries. In terms of academic
performance, less than half of the Hong Kong students
(45.0%) indicated satisfaction with their grades, whereas
the majority of the foreign students (70.0%) from the United

States and other developed countries indicated satisfaction
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with their grades. In regard to friendship with canadian
students, Hong Kong students reported fewer close Canadian
friends than did students from the United States and other
developed countries. In utilizing services for foreign
students, students from the least developed countries found
foreign students’ services the most useful, whereas Hong
Kong students found such services the least useful.

Mok (1985) studied the adjustment problems of Hong Kong
foreign students at Queen’s university in Ontario, Canada.
She found that the three major adjustment problems reported
by the Hong Kong students were, in their order of
importance, uncertainty for the future, homesickness, and
loneliness. Other adjustment problems reported by the
students included financial difficulties, academic problems
or failures, and general adaptation difficulties (e.q.,
different food and climate).

chataway and Berry (1989) compared the adjustment
experiences among Hong Kong, English Ccanadian, and French
canadian undergraduate students at Queen’s university. They
found that Hong Kong, English Canadian, and French Canadian
students attributed their greatest stress to uricertainty for
the future, loneliness, and academic difficulties. However,
Hong Kong students expressed more problems in communication
with the English language, prejudice, social support of

friends, stress, anxiety, and adapatation.
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Mickle (1985) studied the adaptation of Hong Kong
undergraduate students at the University of Toronto and York
University in Ontario, Canada. The results of her study
suggested that successful adaptation of Hong Kong students
was related to having Canadian friends, to community
involvement with Canadians, and to perceiving no
discrimination. The results also suggested that Hong Kong
students who identified less strongly with traditional
values adapted more easily, as did students who were in
canada longer. The majority of the Hong Kong students in
Mickle’s study reported that their friendship with Canadian
students was mostly at a superficial level. The majority of
the students also said their best friends were fellow Hong
Kong students. More than half of the students (55.0%)
reported that they experienced some forms of discrimination
while studying in Canada.

Heikinheimo and Shute (1986) used the qualitative
research methods of unstructured interviews, structured
interviews, and participant observation to study the
adjustment problems of South-East Asian and African foreign
ctudents at the University of Guelph in Ontario, Canada. The
South-East Asian students were undergraduates who came from
Hong Kong, Malaysia, and Singapore. The African students
were all graduate students from 6 different African
countries. Heikinheimo and Shute (1986) found that language

skills, academic issues, cultural differences, racial
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discrimination, and social interaction with Canadians were
common areas of adjustment difficnlties reported by both the
South-East Asian and African students. South-East Asian
students, including students from Hong Kong, reported more
problems adapting to the Canadian academic setting, and
identified language difficulties as their major academic
problem. Most students said they had experienced subtle
discrimination, such as service workers being less polite to
non-White foreign students. Thirty-eight percent of the
Asian students said they had no contact at all with
Canadians. Heikinheimo and Shute (1986) found that isolated
Asian students reported more problems related to cultural,
academic, and social adjustment than did students who had
interaction with Canadians.

Dyal and Chan (1985) compared the amount of stress
reported by Hong Kong foreign students at the University of
Waterloo in Ontario, Canada with Canadian students at the
same university and Hong Kong students at the University of
Hong Kong. Dyal and Chan (1985) found that female Hong Kong
students, especially female foreign students from Hong Kong,
reported more stress symptoms than did female Canadian
students. No significant differences in stress symptoms were
found among the male students.

Adjustment of Hong Kong university students_at the
University of Alberta. Yee (1980) used the Mooney Problem

Check List to study the adjustment concerns of Hong Kong
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foreign, undergraduate students at the University of
Alberta. Yee (1980) found that the majority of the Hong Kong
students belonged to the faculties of science, engineering,
and business/commence. Concerns for academic problems were
signicantly higher among the Hong Kong students than among
the comparison group of Canadian undergraduate students. The
jevel of academic concerns of the Hong Kong students was
negatively correlated with the students' self-rating of
English writing and reading skills in the Mooney Problem
Check List. Female students, especially female, Hong Kong
students, reported more problems in the Mooney Problem Check
List than did their male counterparts. Yee (1980) found no
significant differences in financial concerns between the
Hong Kong and Canadian groups. Yee (1980) also reported that
Hong Kong foreign students rarely ultilized the student
counselling services on campus and the services provid=d by
the international student advisor.

Reshef (1990) studied the adjustment and integration of
foreign students at the University of Alberta by examining
the process of the foreign student's socialization into
canadian sports. Sixty-one percent of Reshef's undergraduate
sample in the survey were students from Hong Kong. Reshef
(1990) found that Hong Kong foreign students were the least
active in sports of all the foreign students surveyed. When
Hong Kong students were involved in sports, they had a

tendency to engage in sport activities with fellow Hong Kong
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students, rather than with canadians or with students from
other countries. In contrast, foreign students from the
United States tended to get involved in sports with
non-Americans. Reshef (1990) suggested that the lack of
sports involvement of Hong Kong students might be associated
with (a) a lack of interest to the types of sports played in
canada, (b) a lack of finances to purchase the necessary
sports equipment, (c) high family pressure to concentrate on
one's study rather than on recreation, or (d) a general lack
of socialization into sports during their youth.

Ip (1985) studied the attitudes of Hong Kong foreign
students at the University of Alberta toward seeking
counselling help. The Attitudes Toward Seeking Professional
Psychological Help Scale (Fischer & Turner, 1970) and the
Dogmatism Scale (Rokeach, 1960) were used to measure the
Hong Kong students' help-seeking attitudes and relative
open/closed-mindedness. Ip (1985) found that open-minded
Hong Kong students held more positive attitudes toward
seeking psychological help than did dogmatic students. Hong
Kong students who socialized with Canadian students, or with
both Canadian and Chinese students, were found to be more
open-minded than were students who only socialized with
fellow Hong Kong students. However, social contact was found
to have no effect on the students' attitudes toward
help-seeking. Previous counsellirg experience was also found

to have no effect on the students' attitudes toward
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help-seeking.
ese iversit d

In addition to students from the British colony of Hong
Kong, many Chinese students from South-East Asian countries
such as China, Taiwan, Singapore, and Malaysia also pursue
overseas education in Canada and the United States. In this
section, the adjustment of Chinese international students in
North America is reviewed.

Holdaway, Bryn, and Allan (1988) did a survey on the
sojourn experience of international students at the
University of Alberta in Canada. The majority of the foreign
students surveyed were post-graduate students. The results
of Holdaway, Bryn, and Allan’s (1988) study found that
students from China were most subject to problems of
loneliness. The other groups of students who were found to
be most subject to loneliness were female students, younger
students, married students separated from their spouses, and
students living in residences. Wu (1991), a graduate student
from China at the University of Alberta, in his
phenomenological account of being a foreign student in
canada, wrote about his own language difficulties and his
longing for his homeland of China. According to Wu’s (1991)
experience, foreign student adjustment involves the
disintegration and reorganization of one’s self identity as

well as the establishment of a new relationship with the

worlad.
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Klein and her co-workers (Klein, Alexander, Tseng,
Miller, Yeh, & Chu, 1971; Klein, Alexander, Tseng, Miller,
Yeh, Chu, & Workneh, 1971; Miller, Yeh, Alexander, Klein,
Tseng, Workneh, & Chu, 1971; Yeh, 1976; Yeh, Chu, Klein,
Alexander, & Miller, 1979) studied the social life of
foreign students from Taiwan and Hong Kong at the University
of Wisconsin in the United States. The results of these
studies showed that the majority of the Chinese students
interviewed had failed to develop close relationships with
Americans. In particular, Chinese students associated mostly
with students from their own country, had only superficial
contacts with American students, and were discouraged about
any prospects for deep cross-cultural friendships with
Americans. The results, gathered by Klein and her
co-workers, strongly suggested that social isolation from
Americans was a fact of life for many Chinese foreign
students at the University of Wisconsin. The Chinese
students formed their own sub-groups within the university.
Klein, alexander, Tseng, Miller, Yeh, chu, and Workneh
(1971) suggested that the co-national sub-groups had helped
perpetuate the Chinese students' social isolation. The
functions of the co-national sub-groups were to (a) provide
the Chinese students with a structure in an environment
where life styles and morals were discrepant from patterns
valued at home, (b) provide the students potential dating

and future marriage partners, and (c) provide emotional
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support in times of stress due to academic pressure and
cultural adjustment problems.

Kang's (1972) study of Chinese foreign students at the
University of Minnesota confirmed the above observations by
Klein and her colleagues. Kang's (1972) survey findings
showed that Chinese foreign students at the University of
Minnesota formed an ethnic community of their own and
operated it very much like a first generation immigrant
group. Typically, several Chinese students lived together in
the same house and took turns cooking Chinese meals. Eighty-
four percent of the Chinese students surveyed reported that
they lived with other Chinese students. They tended to speak
their own language with other Chinese students. In naming
five closest friends, about one-quarter of the Chinese
students reported that all five were Chinese. About
two-thirds of the respondents had more Chinese than American
friends as the five friends with whom they mostly
associated. Mastering verbal and written English was a major
obstacle for the Chinese students. The Chinese students
rarely interacted with American students through
extra-curricular activities. Few Chinese students belonged
to non-Chinese organizations in the university. The Chinese
students attended their own Chinese churches, and read
mostly Chinese newspapers and magazines. According to Kang
(1972), the ethnic community formed by the Chinese students

provided the students with a place where they could
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establish new primary relations, develop a sense of
belonging, and cling to familiar Chinese values and belief
systems.

Sue and Zane (1985) studied the academic achievements
and socio-emotional adjustments awong Chinese students at
the University of California, Los Angeles (UCLA). Sue and
Zane (1985) found that the grades of Chinese students were
better than were those of other students at UCLA. Recently
arrived, foreign-born, Chinese students, including Chinese
international students, tended to spend more hours per week
studying than did American-born Chinese students. Recently
arrived Chinese students also took reduced course work and
limited their academic choices to courses such as
mathematics and computer science that capitalized on their
quantitative skills. As compared to American-born Chinese
students, recently arrived Chinese students were more likely
to report that their choice of academic programs was
influenced by English proficiency. In addition, foreign-born
Chinese students reported more problems with unhappiness and
anxiety and showed higher levels of loneliness and isolation
than did the American-born Chinese students. Sue and Zane
(1985) concluded that, despite their academic success,
foreign-born Chinese students appeared to experience more
adjustment problems than did the locally born counterparts.

Hsu, Hailey, and Range (1987) studied the social and

emotional components of loneliness among Chinese foreign
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students at the University of California, Los Angeles (UCLA)
and native Chinese students at the University of Chung-Yuan
in Taiwan. Hsu, Hailey, and Range (1987) defined social
loneliness as an absence of an engaging social network and
socially integrative relationships, whereas emotional
joneliness results from the absence of close emotional
attachments. The UCLA Loneliness Scale (Russell, Peplau, &
Ferguson, 1978) and the Belcher's (1973) Extended Loneliness
Scale were used to measure the nature of loneliness among
the Chinese students. The results of Hsu, Hailey, and
Range's (1987) study showed that Chinese foreign students at
UCLA reported more social loneliness than did Taiwanese
students. In contrast, more Taiwanese students than foreign
Chinese students reported feeling emotionally lonely. Hsu,
Hailey, and Range (1987) concluded that loneliness is not a
unitary concept but rather a ciuster of at least two
specific components, social and emotional. For the Chinese
foreign students at UCLA, emotional loneliness did not seem
to be a part of their adjustment experience in Hsu, Hailey,
and Range's (1987) study.

Counselling Chinese university students. According to
Stone and Archer (1990), providing culturally sensitive and
innovative couiselling services to minority and
international students has become a major challenge to
college and university counselling centers in North America.

Some studies have suggested that counselling Chinese
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university students may require a different approach on the
part of the counsellor or psychologist than for counselling
North American students. Yuen and Tinsley (1981) conducted a
study to investigate whether university students from
different cultural backgrounds differ in their expectancies
about counselling. Tinsley, Workman, and Kass (1980)
developed the Expectancies About Counselling questionnaire.
Yuen and Tinsley (1981) found that American students
expected counsellors to be less concrete, directive,
empathic, nurturant, and expert than did foreign students
from Hong Kong. American students also expected to play a
more active role in the counselling process. American
students believed that the counselling relationship was only
instrumental to relief, rather than expecting counsellors to
solve their problems. On the other hand, Hong Kong students
in Yuen and Tinsley’s (1981) study expected counsellors to
be authority figures prescribing direct solutions to their
problems while they assumed a more passive and dependent
role in the counselling relationship. In another study, Exum
and Lau (1988) asked Hong Kong foreign students to view two
separate videotapes representing two different counselling
approaches for an emotional adjustment problem. In one
videotape, the counsellor offered a directive approach in
which the coun:sellor provided solutions to the client. In
the other videotape, the counsellor offered a non-directive

approach in which sharing of emotions and self-disclosure
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were ecouraged on the part of the client. After viewing the
two videotapes separately, the Hong Kong students were asked
to rate the counsellor on each of the two videotapes on the
Ccounsellor Effectiveness Rating Scale (Atkinson &
carskaddon, 1975). It was found that the directive approach
was rated significantly more positively by the Hong Kong
students than was :the non-directive approach. Exum and lav
(1988) suggested that, in working with Chinese students, a
counsellor should consider using a directive counselling
approach. Exum and Lau (1988) further added that the Chinese
students were culturally accustomed to expecting counsellors
to be experts or wise people who can prescribe direct
solutions to the problems presented. The use of a directive
counselling approach with Chinese and Asian people was also
advocated by Sue and Sue (1990). They encouraged counsellors
to take an active and directive role with South-East Asian
people, and recommended that counselling should be time-
limited, focused on concrete resolution of problems, and
deal with the present or immediate future (Sue & Sue, 1990).

When working with international students from
South-East Asian countries, Fernandez (1988) encouraged
counsellors to adopt a systemic approach, in which the needs
of the individual students are seen within the wider context
of their natural support system networks of family and
friends. According to Pedersen (1991), research on

counselling international students has not paid much
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attention on the students’ natural support system and the
usefulness of co-nationals as a counselling resource. Sue
and Zane (1985) suggested that Chinese co-nationals
represent a valuable but yet unused source of
paraprofessional help for Cchinese foreign students.
Particularly, Sue and Zane (1985) indicated that Chinese
students who have been in North America for a longer period
of time can serve as successful adaptation models for
recently arrived Chinese students. According to Sue and Zane
(1985), an intervention program staffed by early immigrant
paraprofessionals may be a more acceptable means of
providing help to Chinese students who have tended to
stigmatize and avoid traditional counselling services, in
which the counsellor works with a fee-paying client in a
scheduled office interview.

When working with people from a different culture,
Pedersen (1986) emphasized the importance of matching the
right method and context so that culturally skilled
counselling can occur. According to Pedersen (1986),
counselling can occur in a formal as well as an informal
mode. In North America, counselling occurs mostly in a
formal mode, in which a counsellor or therapist, who remains
relatively anonymous, engages verbally with a client, who
discusses his/her problems in an effort to understand and,
perhaps change feelings of discontent or unwanted behaviour

(Norsworthy, 1991). However, in many South-East Asian
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cultures, it would not be acceptable to go outside the
family or the circle of friends to disclose personal
problems (Norsworthy, 1991; Pedersen, 1986). In the Chinese
culture, the loyalty to "gee gay yun," that is, to one’s own
people, is very important (Chong, 1994). For Chinese
students studying in North America, "gee gay yun" would be
their Chinese relatives, Chinese student friends, and
co-nationals they trust and respect. According to Pedersen
(1986), this indigenous support system of "gee gay yun" can
serve as a powerful informal resource to promote healthy
mental attitudes in Chinese foreign students. Pedersen
(1986) developed a Three-Dimensional Model of Counselling
Services for working with people from different cultures.
The model showed a full range of methods and contexts
through which support systems function, from the most formal
(e.g., counsellor works with a fee-paying client in the
counsellor’s office) to the more informal systems (e.g., a
listener receives considerable assistance in solving a
psychological problem in a mental health presentation). To
be effective in cross-cultural ccunselling, Pedersen (1986)
stressed that counsellors need to understand the relative
importance of each formal or informal combination of helping
alternatives of the clients’ culture.
Research on Foreign Students

Klineberg and Hull (1979) studied the adaptation and

coping of foreign university students in 11 countries. The
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11 countries were Brazil, Canada, France, Hong Kong, India,
Iran, Japan, Kenya, United Kingdom, United States, and West
Germany. The foreign students came from 139 nations. The
majority of the students were males and undergraduates.
Highlights of Klineberg and Hull’s (1979) findings are
described as follows:

1. Financial problems were unst frequently mentioned by
the foreign students as causing the greastest concern during
their sojourn. Financial problems were ranked first in all
countries except India and Kenya. One of the major
complaints by foreign students was that their fellowship
stipends did not arrive on time from their home countries.

2. Housing in the sojourn countries was found to be
expensive by many foreign students (43.0%).

3. The social contacts of foreign students were mainly
witn students from their home countries. For exzaple, in
Canada, fifty-one percent of the foreign students reported
that their regular social contact was with fellow nationals.
canada, together with France, ranked among the 11 countries
with the least frequent regular contacts between foreign
students and local people. Many foreign students indicated
that they did not know how to go about establishing
meaningful relationships with local people, and thus relied
on fellow nationals in order to have someone with whom to
talk and share experiences.

4. The majority of the foreign students (57.0%) indicated
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that their "best friend" in the sojourn country was either a
fellow national or a foreign student from another country.
For example, in Canada, sixty-five percent of the foreign
students said their "best friend" was a fellow national or
ariother foreigner.

§. Close to a third of the foreign students (29.3%)
indicated that they felt they had been the object of
discrimination in the sojourn countries. Forty percent of
the foreign students indicated that they knew of friends or
relatives who had experienced discrimination.

6. Twenty-five percent of the foreign students reported
that they had found personal depression to be a source of
difficulty for them. In Canada, personal depression was
reported by 24.5% of the foreign students in the study.
Cases of depression requiring professional treatment were
rare among the foreign students in the 11 countries.

7. Foreign students from Asian countries were more likely
to find themselves with non-native students at the sojourn
locations.

8. Foreign students from Asian countries were more likely
to report personal depression, personal discrimination, and
more frequent loneliness.

9. Foreign students from Asian and South-East Asian
countries were more likely to report considerable

dissatisfaction with the non-academic aspects of their

sojourn.
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10. Foreign students who had traveled previously, and
foreign students who had received assistance in meeting and
becoming involved with local people, were more pleased with

their sojourn experience overall.

Marion (1986) reviewed research on foreign university
students in the United States since the early 1950s. It was
found that scores on English language tests such as TOEFL
(Test of English as a Foreign Language) are good predictors
of academic success among foreign students. Small colleges
in small towns were found to offer the best potential for
interaction between American and foreign students, while
large universities in large cities offer the least. The type
of American students who were found to most likely develop
meaningful social relationships with foreign students were
those who showed interest in international affairs, lived in
close proximity to the foreign students, and were friendly,
outgoing students in the mainstream of university social
1ife. The reviewed studies showed that foreign students
perceived Americans as superficial in friendships, and
generally poorly informed about foreign countries. Problems
associated with being a foreign student include social
withdrawal, inability to sleep well, sexual problems,
sadness and depression, academic problems, loss of personal
integrity and self esteen, difficulties with communicating

and making friends, financial concerns, and difficulties
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learning the American culture. Foreign students from Europe
and Latin America were found to be more satisfied with their
experiences in the United States than were students from
other nationality groups. Despite the cultural differences
between foreign and American students, a number of research
studies reviewed by Marion (1986) showed that many
adjustment problems arose for foreign students because they
are students rather than because they are foreign.

Selby and Woods (1966) studied the adjustment of
non-European, foreign students at Stanford University in the
United States. Selby and Woods (1966) found that the demands
of the academic system had a decisive influence upon the
entire process of foreign student adjustment. First, the
foreign students were found to come to the United States for
the primary purpose of obtaining an advanced education or
professional training, to the exclusion of every other
consideration. In order to fulfill their academic purpose,
the foreign students in Selby and Woods!' (1966) study
invariably spent most of their time and effort on school
work, and put less emphasis on social activities and
interpersonal relations. Secondly, it was found that the
academic morale of the foreign students rose and fell in
accordance with the stages of the academic year, with a
decline at the beginning of the school term, a rise at the
end of the first term, and a decline again just before

examination in the second term. The students' level of
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social activities was also found to rise and fall with the
students’ level of academic morale. Selby and Woods (1966)
concluded that foreign student adjustment could be better
understood by considering the impact of the academic life,
rather than the impact of adjusting to a new culture.

The research by Johnson (1971a) and Walton (1971) has
provided some support for Selby and Woods’ (1966) findings
that foreign students need to be studied more as students
than as foreigners. Johnson (1971a) assessed the
correspondence between the problems of foreigrn students and
those of domestic students at the University of Tennessee.
The adjustment problems of domestic students were found to
be closely parallel to those of foreign students with the
exception of food, homesickness, and separation from family.
Domestic students reported more problems adjusting to
institutional meals, while foreign students indicated more
difficulties with homesickness and separation from family.
Walton (1971) advocated the need to conduct foreign student
research within the context of American education rather
than in the context of cultural adjustment. According to
Walton (1971), foreign students were part of a student
culture, and they should be viewed more as student than as
foreign.

Taft (1977) suggested that persons who move intu new
societies often do not wish to adapt any more than they need

to, and a peripheral contact with the new culture is typical
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of many culture contact situations. Taft (1977) further
added that the role of foreign students is a pragmatic one -
to obtain an university education - and this may regquire
little adaptation. Foreign students can reduce their
adaptation to the bare minimum required in order to fulfill
their role as students, and confine their social life to
their fellow countrymen. According to Taft (1977), it could
be a Western misconception to project into the mind of a
foreign student an intrinsic desire to learn about the
language and culture of the Western society to which the
student has come to study, beyond the minimum level required
for coping with being a student. Spaulding and Coelho (1980)
indicated that, instead of encouraging foreign students to
mingle with Americans so as to get to know the American way
of life, it may be healthier to encourage "co-national
communities," within which the foreign students preserve
cultural traditions and support one another psychologically,
culturally, socially, and academically. Spaulding and Coelho
(1980) hypothesized that such co-national groups might in
fact contribute to encouraging a favourable attitude toward
the sojourn country, since they alleviate many adjustment
probhlems.

Torrey, Van Rheenan, and Katchadpurian (1970)
investigated how often foreign students at Stanford
University utilize psychiatric and counselling services on

campus. It was found that foreign students had a low rate of
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utilization of mental health services in the university. A
low rate of utilization of the International Centre at
Stanford University, where foreign students could find
assistance in visas, work papers, and finding housing, was
also found. Torrey, Van Rheenan, and Katchadourian (1970)
found that the primary sources of support for mental health
problems for foreign students were students from their own
countries or foreign students from other countries. The next
most important source of support for the students was
writing home. The results of the Torrey etal. (1970) study
clearly showed that foreign students look first to their own
culture for support with personal and mental health
problems. A study by Surdam and Collins (1984) on the
adaptation of foreign students at another American
university also found that foreign students rarely utilized
formal counselling services on campus.
Research of Ethnic Minorities

Brislin and Baumgardner (1971) reported that non-random
samples or "samples of convenience" have often been used in
research with ethnic minority groups, such as, foreign
students. These non-random samples are composed of easily
available subjects from colleges, universitic=. or ethnic
communities. The cost, time, and practical problems have
made it difficult for many cross-cultural researchers to
conduct their studies with random samples (Frey, 1970).

Brislin and Baumgardner (1971) indicated that studies using
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non-random samples can be valuable, but they need to be
improved by providing a much more careful description in the
methodology sections of the published research of the
samples actually studied. Brislin and Baumgardner (1971)
provided three purposes for a well described sample. First,
a well described sample would allow other investigators to
choose their non-random samples with greater certairty of
obtaining important results. Second, careful description
would allow one researcher to follow up another’s work with
the possibility of combining findings to yield a
relationship that stands up well to replication. Third,
careful description would allow the researcher and his/her
subsequent readers to evaluate any plausible rival
hypotheses that may threaten a study’s validity. Brislin and
Baumgardner (1971) said the sample description should include
all the characteristics of the subjects and environment
which could potentially influence the results or their
interpretation. Equally important is an open acknowledgment
by the researcher of unobtained information on possibly
influential subject and environment characteristics. Brislin
and Baumgardner (1971) said that an acknowledgement of
unobtained information is helpful to other investigators in
evaluating the study and indicating the additional data
which appear necessary.

In their review of the research on the enrollment,

persistence, and performance of minority students in
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American colleges, Mow and Nettles (1990) also called for a
careful description of the ethnic minority groups being
studied. In studying minority students, Mow and Nettles
(1990) pointed out that rescarchers should carefully seloct,
define, and describe the student groups being examined. In
addition, careful attention should be devoted to identifying
and grouping academic institutions by type. Mow and Nettles
(1990) said zolleges and universities and the students
enrolled in them differ by type of governance, religious
affiliation, predominant'race, and geographical location,
and different environment may yield different types of
college experiences and outcomes for minority students. In
their review of minority student research, Mow and Nettles
(1990) further pointed out that researchers citen use
inconsistent approaches to the sampling of minority
populations. When analysing one minority group, Mow and
Nettles (1990) said some researchers would sample only the
target minority population, and this would prohibit any
comparative analyses with other minority groups or with the
white population. However, Korchin (1980) questioned this
seemingly deeply ingrained assumption that the proper
approach to the study of a minority group, such as foreign
students, is to compare them to whites. Korchin (1980)
related an interesting experience in which a paper he
co-authored on the nature and determinants of personality

competence in black youth was rejected for publication
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because a reviewer felt that the study should have included
a white control group. Korchin (1980) said the study did not
include whites partly because of the financial cost
involved. But the most important reason was that the main
purpose of the study was to discover in what ways and for
wnat reasons some young blacks become more competent than
their classmates of similar heritage; the purpose was not to
ask whether blacks are more or less competent than whites.
Korchin (1980) asked why the study should include a white
control group when the primary interest was in black
Americans? Korchin (1980) further asked whether studies of
white Americans should be required to include black control
groups. In their support of the issues raised by Korchin,
Sue, Ito, and Bradshaw (1982) called for support of ethnic
research that is carefully thought out (so that biases and
inadequacies can be controlled) and that is innovative in
strategy and approach.

In regard to methodology in ethnic minority research,
Berry (1980) advocated the use of multimethod approaches;
the more kinds of information available, the more sure the
researcher can be of the research findings. In
cross-cultural psychology, Berry (1980) pointed cut that it
is important to obtain cross-validating evidence using
different research techniques and approaches. For example,
Yeh, Chu, Klein, Alexander, and Miller (1979) reported that

chinese foreign students have a tendency to give "socially
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desirable," "feeling obliged," or "showing politeness" kinds
of answers, particular in studies using questionnaires. Yeh,
Chu, Klein, Alexander, and Miller (1979) suggested that one
way of redud 3g such a cultural bias is via a non-structured
interview conducted by a member of the student’s own
culture. Questionnaires may then be used to cross-validate
the interview findings.

Survey questionnaires and interviews have been widely
used in ethnic minority research. Pareek and Rao (1980)
indicated that it is important to make the surveys and
interviews meaningful to the cultures in which they are
conducted. Unless the surveys and interviews are
culture-specific, Pareek and Rao (1980) questioned whether
the data obtained would elicit valid and authentic
information. Werner (1987) suggested that a researcher can
design and test the vocabulary and phraseology that people
in a particular culture use to describe some aspect of their
lives. Werner (1987) said this is a double-check to
ascertain that the language of the questionnaire and the
language used by the surveyed population match closely.
Segall (1986) went further to say that, in ethnic minority
research, the participants should be involved as consultants
in the research design and interpretation. Segall (1986)
said that the researchers should think of the participants
as colleagues and not merely as respondents.

In the field of ethnic minority research, there is a
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growing feeling among ethnic minorities that research should
go beyond the mere explaining of human behaviour, and
contribute more to the concerns and betterment of the
minority groups being studied. According to Sue and Sue
(1990), a strong emphasis on rigorous methodology in
psychology has discouraged much meaningful ethnic minority
research. Sue and Sue (1990) felt that much exploratory work
is needed in investigating minority issues, and research
data should be reported in a form that is intelligible and
usable by the particular minority group being studied.
Summary

Based on the literature reviewed in this chapter, the
adjustment experience of Hong Kong students, Chinese
students, and foreign students in general, as well as issues
related to ethnic minority research, are summarized as
follows:

1. English language ability has been found to be an
important determinant of academic success for university
students in Hong Kong.

2. Scores on English language tests such as TOEFL (Test of
English as a Foreign Language) have been found to be a good
predictor of academic success for foreign students.

3. In Hong Kong, friends have been found to be a primary
resource among university students for help in resolving
personal problems. Mental health professionals such as

psychologist have rarely been seen as resource for help.
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4. Difficulties with the English language have been found
to be a major adjustment problem for Hong Kong foreign
students in Canada.

5. In Canada, Hong Kong foreign students have been found
to be friendly mostly with fellow Hong Kong students, and
view their friendships with Canadian students as
superficial.

6. When compared to foreign students from other countries,
Hong Kong foreign students in Canada have been found to
report more dissatisfaction with their academic performance.

7. Hong Kong foreign students in canada have been found to
under-utilize university counselling services and services
catering to international students.

8. chinese foreign students in general have been found to
associate mostly with students from their own country, and
seldom develop close friendship with local university
students.

9. Tn terms of counselling style, Chinese foreign students
have been found to prefer a directive approach more than an
in-direct approach.

10. In working with foreign students, the indigenous
support network of peers, family, and co-nationals has been
an important source of support for mental health problems.

11. Financial problems have been found to be a common
concern among foreign students. Expensive housing, racial

discrimination, and depression have also been found to be
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adjustment concerns for some foreign students.
12. In the field of cross cultural psychology, there is a
need for :more relevance or applicability in ethnic minority

research for the betterment of the cultural groups being

studied.
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CHAPTER 3
Methods
Stage One of the Study

Development of the "Adjustment Matrix"

The purpose of Stage One of the study was to create a
matrix of columns and cells to represent the construct of
"adjustment problems" experienced by university students
studying at home and abroad. Each column of the matrix
represented a general theme of adjustment problems
experienced by university students. Each column had a column
heading, theme title. Within the columns were cells, each
represented a specific category of adjustment problem. Each
cell/category of adjustment problem was illustrated by
relevant examples of adjustment experiences.

The following literature on university student
adjustment has been chosen for review to develop the
vadjustment matrix."

1. Literature on the adjustment of Hong Kong university
students in Hong Kong. The primary sources of information
in this area were Cansdale (1969), Cheung (1983), Cheung
(1984), Ho and Spinks (1985), and Spinks and Ho (1984).

2. Literature on the adjustment of Hong Kong students at
universities outside Hong Kong. The primary sources of
information in this area were Chataway and Berry (1989),

Dyal and Chan (1985), Graham (1983), "Exodus West,"
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(1985), Ip (1985), Mickle (1985), Neice and Braun (1977),
White (1982), and Yee (1980).
Literature on the adjustment of Canadian students at
canadian universities. The primary sources of information
in this area were Chataway and Berry (1989), Holdaway and
Kelloway (1987), McLean (1992), Stewart and Sutherland
(1988) .
Literature on the adjustment of students from any country
who were on student visas in a foreign country. The
primary sources of information in this area were Allen
and Cole (1987), Berry (1985), Bourne (1975), Boyer and
Sedlacek (1988), Bulthuis (1986), Cadieux and Wehrly
(1986), Church (1982), Dunnett (1981), Ebbin and
Blankenship (1988), Furnham and Alibhai (1985), Furnham
and Bochner (1986), Heikinheimo and Shute (1986),
Holdaway, Bryan, and Allan (1988), Hsu, Hailey, and
Range (1987), Hull (1978), Ishiyama (1989), Jensen and
Jensen (1983), Johnson (1971a), Johnson (1971b), Kang
(1972), Klein et al. (1971), Klein, Alexander, Tseng,
Miller, Yeh, and Workneh (1971), Klineberg (1980),
Klineberg and Hull (1979), Leong and Sedlacek (1989),
Mallinckrodt and Leong (1992), Marion (1986), Melby and
Wolf (1961), diller, Yeh, Alexander, Klein, Tseng,
Workneh, and Chu (1971), Mow and Nettles (1990), Neice
and Braun (1977), Ogbudimkpa, Creswell, Lambert, and

Kingston (1988), Pedersen (1980), Pedersen (1991),



50
Perkins, Perkins, Guglieimino, and Reiff (1977), Pruitt
(1978), Rao (1976), Schram and Lauver (1988), Selbey and
Woods (1966), Spradley and Phillips (1972), Spaulding
and Flack (1976), Spaulding and Coelho (1980), Stafford,
Marion, and Salter (1980), Stewart and Hartt (1987), Sue
and Zane (1985), Surdam and Collins (1984), Thomas and
Althen (1989), Torrey, Van Rheenan, and Katchadourian
(1970), Walton (1971), Ward (1962), Wong-Rieger (1984),
Wu (1991), Yeh (1976), Yeh, Chu, Klein, Alexander, and
Miller (1979), Zaidi (1975), Zelme - and Johnson (1988),

Zheng and Berry (1991), 2Zwingmann and Gunn (1983).

Berry (1985) classified foreign students’ adjustment
into the themes of "environmental" problems (e.g., problems
with climate, housing, food, etc.), "socio-cultural"
problems (e.g., problems with social norms, interpersonal
and intergroup relations), "academic" problems (e.g.,
problems with language), and “"psychological" problems
(e.g., problems with self-esteem, identity, and mental
health). Similarly, 2Zaidi (1975) categorized the adjustment
experiences of foreign Muslim students in Pakistan into
"physical," "academic," and "socio-cultural" adjustment. In
his review of student sojourner adjustment, Church (1982)
grouped commonly mentioned problems of foreign students into
the themes of "academic," "socio-cultural," and "personal"

problems. In Church’s review, "personal" problems referred
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to adjustment difficulties such as loneliness, homesickness,
and maintaining self-esteem.

Based on the classification works of Berry (1985),
Church (1982), and Zaidi (1975), the columns of the
radjustment matrix" in Stage One of this study were arranged
according to the headings/themes of "environmental,"
"academic," "socio-cultural," and "personal." The
"environmental" column referred to adjustment problems
related to housing, food, and climate. The "academic" column
represented celis describing school-related problems. The
"gocio-cultural" column had adjustment cells in areas such
as friendship problems and racial discrimination. The
"personal" column contained cells representing personally
related problems such as loneliness, depression, and
achieving independence.

The "adjustment matrix" developed in Stage One (see
table 1) has 61 adjustment cells representing 61 categories
of adjustment problems. The "environmental" column has 5
adjustment cells; the "academic" column has 20 adjustment
cells; the "socio-cultural" column has 19 adjustment cells;
and the "personal" column has 17 adjustment cells. A copy of
the Stage One "adjustment matrix" illustrated with examples
of adjustment problems is contained in Appendix A.

Stage Two of the Study
The purpose of Stage Two of the study was, through

open-ended, in-depth interviews, to find out whether the
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"adjustment matrix" developed in Stage One of this study
reflected the adjustment experiences of Hong Kong,
undergraduate students at the University of Alberta. In the
following discussions, a detailed description is provided
of: (a) the rationale for choosing in-depth interviewing as
the instrument for the investigation of adjustment
experience of Hong Kong students; (b) the selection of
participants interviewed; (c) the interview process, and (d)
the findings of the interviews.
- terviewi

The open-ended, in-depth interview, a common
investigative method within the qualitative research
paraligm, is well-suited to address phenomenological issues
encountered b, people from different cultures. According to
Hoshmand (1989), qualitative research methods such as
interviews grant primary importance to the apprehension of
different world views and constructs of people from another
cultural context. An investigator who uses an in-depth
interview seeks to understand the subjective meaning of the
human phenomenon under study. It is assumed that an
appreciation of the subjective reality enables a
comprehension and description of human behaviour in greater
depth, richness, and complexity than is possible from the
study of objective and quantifiable variables alone
(Neimeyer & Resnikoff, 1982).

The in-depth, open-ended interviews in Stage Two of the
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study were designed to provide answers for the research
question, "What adjustment problems are experienced by Hong
Kong students at the University of Alberta?" Specifically,
the interviews were used to explore the adjustment
experiences from the Hong Kong students’ own perspectives.
What adjustment problems were relevant or unigque to their
sojourn experiences in canada? Were the Hong Kong students’
adjustment problems similar to or different from the
problems described in the radjustment matrix" in Stage One
of the study?

Conducting interviews with people from a different
culture can be a difficult process. First, the data from
interviews ai~» words, and words can take on very different
meanings in other cultures. For example, Patton (1990) found
that people in Sweden interpreted the word "policy" as
equivalent to a very specific program, whereas people in the
United States usually refer "policy" to fairly general
directives. Second, using an interpreter for conducting
interviews is fraught with difficulty. Patton (1990)
jndicated that there are words and ideas in different
cultures which simply cannot be translated well. Third, many
topics of discussion acceptable in Western countries may be
taboo in other cultures. Tung (1985) reported that many
Asians do not freely discuss emoticnal conditions,
especially when the topics of discussion are negative in

nature. There is also special discretion 2mong Asians when
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talking about one's family. Fourth, there are the problems
of comprehension and expcession on the part of the

participants when the language of the interviews is not

their first language.

One way to minimize some of the problems mentioned
above is to establish rapport between the researcher and the
participants. In his interview studies of South Americans
about their opinions toward urban development projects,
Salmen (1987) emphasized the importance of establishing
rapport with project participants. He indicated that the
project participants must come to see the researcher as a
person (more or less like themselves) rather than as a
professional. According to Salmen, out of the rapport
between the participants and the researcher comes the trust
and openness needed to understand each other's point-of-
view.

During the open-ended interviews of this study, the
Hong Kong student participants were anticipated to have
problems in English conversation. However, as Osbourne
(19990) said, discussion of a phenomenon such as adjustment
experiences does not necessarily require a highly "verbal"
person. According to'Osbourne, extremely verbal people may

express ideas about their experiences rather than about the

actuality of those experiences.
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The Interview Participants

Participants in Stage Two of the study were selected so
as to maximize the possibility of looking at a wide spectrum
of adjustment erveriences of international students from
Hong Kong. Males and females were included, from a range of
academic faculties. However, only year one undergraduate
students were selected due to the assumption that first year
students would encounter a wider range of adjustment
problems than would their upper-year counterparts. Students
who had studied in another foreign country before coming to
canada were excluded from the interview study. Students who
took high school education in Canada were included. In order
to have a fairly adequate cross-section of Hong Kong
andergraduate students represented in the interviews, the
number of interviewees were eight students.

Interview participants were located through Chinese
student friends of the researcher, as well as Chinese
students encountered in libraries and other university
facilities, Chinese clubs on the University of Alberta
campus, and Chinese churches in the Edmonton community.

The Interview Process

The process of the open-ended, in-depth interviews used
in Stage Two of the study followed closely the format
suggested by Osbourne (1990). The process can be descr}bed
as open hut focused. The researcher/interviewer did not use

an "interv-ew schedule" but neither was the interview as
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casual as a conversation or open to infinite length. The
L -ocedure was designed for the participant to reflect on his
or her past and present experience, and to talk about

his/her adjustment problems in canada.

Each participant was interviewed twice, each time for
60 minutes for a total of 120 minutes. All interviews were
videotaped. The participants were contacted by phone to
confirm their interest in the study and a date was set for
the first meeting. The first interview was used initially to
establish rapport and inform the participant of the nature
of the research. All interviewees were required to sign a
written consent form and f£fill out an interviewee information
form for their participation in Stage Two of the study. A
copy of the written consent form is contained in Appendix B.
A copy of the interviewee information form is contained in
Appendix C. The researcher/interviewer discussed the content
of the written consent form with each participant and
obtained the participant’s signature indicating agreement to
participate in the interview. Since a premium was placed on
establishing a trusting relationship with the participant in
the first interview, whenever necessary, the
researcher/interviewer used both English and Cantonese (a
Chinese dialect spoken by Hong Kong students) in the
conversation.

The first interview was also a place to begin gathering

information on the adjustment experiences of the
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participants. The information gathered was used to confirm,
build on, or modify the material in the "adjustment matrix"
developed in Stage One so that the matrix itself could
become a closer approximation of the adjustment problems
Hong Kong students experienced. The dialogue in the
interview was open-ended and the researcher/interviewver
took great car: not to lead the participant. The researcher/
interviewer did not prompt the participant until he or she
ran out of things to talk about on a particular topic. The
interview on the adjustment experiences was conducted in
English and it opened with the following introduction:

Sometimes when one goes to a new country to study, he/she has to
adjust to the new country, and learn to live in the new country. The
country you come from is different in many ways from the new
country. Sometimes it is difficult to adjust to the new country. |
understand you are an overseas student from Hong Kong, can you tell
me what difficulties you have had adjusting to Canada?

This introduction was flexible as to wording and was
rephrased if the meaning seemed unclear to the participant.
After the interview had begun, the researcher/interviewer
only rarely asked a question, and then usually only for
clarification. The researcher/interviewer had a copy of the
Stage One "adjustment matrix" with hiw. During and after the
interview session, he would (a) confirm cells in the
"adjustment matrix" identified by each participant, (b) add
cells to the matrix when adjustment problems were identified
that were not already in the matrix, and (c) modify or add

examples in the cells identified in order to reflect the
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experiences of the participants.

Following the first open-ended interview with the
participants, the researcher/interviewer probed for
adjustment problems listed in the matrix that were not
mentioned in the interview. The researcher/interviewer
checked-off cells that had been identified and noted cells
that were not experienced as problems.

The second interview was designed to cover any other
data the participant had missed in the first interview or
that he/she might like to reflect upon. The interview was
open-ended and conducted in English. Again, the
researcher/interviewer confirmed or added cells in the
radjustment matrix" that had been described by the
participant, and noted cells that had not been described as
problemns.

All interviews were conducted in an interviewing room
at the Education Clinic of the Department of Educational
Psychology on the University of Alberta campus.

students Interviewed

As of the beginning of the 1992 academic year, 82 first
year, Hong Kong, undergraduate students on student visas
were registered at the University of Alberta (0ffice of the
Registrar, 1992). Twenty-five, first year, Hong Kong
undergraduate students were contacted in September and
October of 1992 through Chinese friends of the researcher,

Chinese students encountered by the researcher on the



university campus, Chinese student clubs, and Chinese
churches in Edmonton. Among the 25 potential interviewees,
there were 12 Science students (four males and eight
females); six Engineering students (four males and two
females); four Business students (three males and one
female); vwo Arts students (one male and one female); and
one Rehabilitation Medicine student (female). One male and
one female student were randomly selected from each of the
faculties of Science, Engineering, Business, and Arts for
the interview. The mean chronological age of the eight
interviewees (four males and four females) was 18.63 years.
Half of the eight students had studied both grades 11 and 12
in Edmonton before entering the University of Alberta. The
other four students only took grade 12 in Edmonton. All
eight students were single. Three of the eight students were
living in campus residences at the time of the interview.
All eight interviewees were contacted by telephone to
make appointments for the interviews. Four participants
requested to complete the first and second interviews in one
sitting, with total interview time ranging from one hour and
45 minutes to two hours and 30 minutes. The other four
participants had their first and second interviews on
separate days. The time elapsed between first and second
interview ranged from one to eight days. The duration of the

interviews ranged from one hour to one hour and 30 minutes.
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The Interview Data
wEnvironmental" adijustment problems. Table 2 describes

the number of student interviewees who reported similar
adjustment problems for each of the adjustment cells within
the "environmental" column of the Stage One "adjustment
matrix." Table 3 describes the adjustment problems
identified by the interviewees that were not included under
the "environmental" column of the initial matrix. These
additional adjustment problems were added to the matrix.
Among the environmentally related adjustment problenms,
problems with the pace/tempo of life and living condition
were reported by the majority of the student interviewees.
Seven out of the eight students said they had experienced
adjustment problems with the pace of life in Canada, whereas
six out of the eight students reported problems with their
living conditions. The recurring theme regarding the ﬁace of
life appeared to be one of boredom. Many interviewees said
life in Canada was dull and boring. One student reported
that when he first came to Eduonton, he discovered that
there were not many entertainment activities compatible to
his interests. He said life in Hong Kong was "colourful,"
and that there were many more types of entertainment and
activities for young people. He said the department stores
in Hong Kong had many more varieties of goods than did the
department stores in Canada. This same student said that now

he has gotten used to the slower pace of life in Edmonton.
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Table 2
f Interv ho ldentified "Envir "
Adjustment Problem
"Environmental” adjustment problems n*
1. Housing

(a). Obtaining Accommodation 2
(b). Living Condition 6
2. Food 1
3. Climate 3
7

4. Pace/Tempo of Life

*Numbers of interviewees reporting the adjustment problem.

Table 3

Numbers of Interview Who ldentified New "Environmental”

Adjustment Problems

New "environmental” adjustment problems n*
Housing location 1
Living with relatives/family friends 4
Transportation 3

*Numbers of interviewees reporting the adjustment

problem.
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He said he had begun to appreciate the "peaceful" living in
Edmonton, and said that life in Hong Kong was now too fast
for him. Another student said life in Edmonton was boring
for her because all she did was studying; and she said she
has no social contact with Canadian students.

In terms of living condition, four of the eight
interviewees reported problems related to living with
relatives and/or family friends while studying in Canada.
This particular adjustment problem is discussed along with
the other new adjustment problems identified by the
students. Other concerns related to living condition
included the followings: noise level of the living quarters;
cleaniness of the living quarters; and a lack of privacy in
the living place.

The eight student interviewees appeared to have fewer
concerns regarding finding accommodation, adapting to
Western food, and adapting to the Canadian climate, as only
a minority of the eight interviewees reported problems with
these categories. Three new adjustment problems were
reported by the students, (a) living with relatives and/or
family friends; (b) transpo-—-tation; and (c) housing
location. As was mentioned above, half of the interviewees
reported that they had experienced problems living with
relatives (e.g., uncle, aunt, cousin, sibling) or family

friends while they were studying in Edmonton. The problems
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did not seem to be related to the physical living condition
of the homes of the students’ relatives or family friends.
The problems appeared to be more related to the
relationships between the students and their relatives or
family friends. One student reported that she felt less free
to express her emotions in front of her uncle. She said she
did not feel comfortable expressing her emotions in front of
people who were not her own nuclear family members. Another
female student reported that she was not happy living with
her aunt because her aunt expected her to discipline her
"naughty" cousins. This student said that a number of times
she wanted to move out of her aunt’s place. However, she
said living with relatives also had its benefits. She said
the relatives would do the cooking, and someone was there
when she was sick. One male student said the uncle he used
to live with in Edmonton was too concerned about the
student’s well being and restricted the amount of time he
could spent with his student friends.

With regard to transportation, the students who
reported the problems said not having a vehicle restricted
their mobility. The one student who reported concerns
regarding her living location said she lived too far away
from the campus and that there were only limited public
transit services between where she lived and the university.

"Academic" adjustment problems. Table 4 reports the

number of student interviewees who reported similar
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adjustment problems for each of the adjustment cells under
the "academic" column of the "adjustment matrix." Table 5
describes the eight new academically related adjustment
problems reported by the students.

Among the academically related adjustment problems in
the matrix, the followings were reported by half or more
than half of the interviewees: formal English skills;
methods of instruction; academic pressure; academic
performance; and constriction of activity. All three sub-
categories under formal English skills, namely, receptive
language, verbal expressive language, and written language,
were considered by more than half of the interviewees to be
major areas of adjustment difficulties. All of the eight
students indicated that they had experienced problems in
expressing themselves in spoken English in classes at the
university. One Business student said he disliked oral
presentations and debates in his classes. He said he was
afraid that other students would laugh at his poor English.
Another student said she had to think in Chinese before she
spoke in English, and therefore her verbal responses wvere
usually slower than were those of the Canadian students. She
said she seldom spoke in clast because she did not want to
embarrass herself when other students had problems
understanding what she wanted to say. One Science student
said he was nervous in class discussions because he did not

know whether he had the right choice of English words and



Table 4

Numbers of Interview Who Identified "A emic” Adjustment
Problems

*Academic” adjustment problems n*

1. Formal English skills
(a). Receptive language
(b). Verbal expressive language
(c). Wiritten language
2. Methods of Instruction
(a). Teaching style
(b). Learning style
(c). Evaluation
3. Academic pressure
(a). School work related
(b). Family related
. Time pressure
. Academic support
. Academic performance
. Faculty-student relationships
. Selection of coursework
. Academic program development
(a). Program usefulness
(b). Program desirability
(c). Program quality
10. Realistic self-appraisal
11. Motivation for overseas study
12. Constriction of activity
13. Unrealistic expectations of foreign students

(o) BE S g o
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*Numbers of interviewees reporting the adjustment problem.



Table 5

MMMQLMMJM_Q__MNW" nic™
Adjustment Problems

New "academic” adjustment probleins n*

Reading English 4
Class size 3
TOEFL 5
High scheol Engiish 4
University entrance standards 4
Time management 2
Study skills/methods 1

Maintaining self-confidence 5

*Numbers of interviewees reporting the adjust. ".nt problem.

67



68
vocabulary. In regard to receptive language, a number of
students reported that they had a hard time understanding
English when they first came to Canada because the teachers
spoke too fast in class. The common problems in written
language appeared to be the speed of writing English in
written assignments such as essays and the difficulty of
expressing oneself in written English. As one student said,
her writing was slow because she had to think in Chinese
first and then translate her thoughts into written English.
The students’ difficulties with the English language also
seemed to have affected their adjustment to the teaching
style in the Canadian education system; vher - active student
participation was valued and encouraged. One Arts student
said he usually remained silent in class discussions because
he found it hard to express in English what he wanted to
say. In regard to iearning style, a number of students said
they had become better learners in Canada. One Business
student said Canadian teachers wnuld not force him to study
and he had to learn to discipline himself to get the school
work done. Another Engineering student said that in Hong
Kong she did not ask questions in cl: but in Canada the
teachers were more informal, and she was more willing to ask
questions to facilitate her unders:anding. In terms of the
methods of evaluation, more than half of the students sajd
there are too many tests and assignments in their cours .

work, which in turn created a lot of acaderic pressure .n
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their lives. One student said sometimes he was not able to
eat properly because he was too busy with his school work,
and he could not tell his parents about his eating habits so
that they would not worry about his health. One Engineering
student said the work load in his program was very high, and
he was still learning to keep himself from falling behind in
his school work. Besides coping with their high volume of
school work, a number of the interviewees felt that they
were obligated to do well in school so tlLat they could
honour their parents who financially supported their
overseas education. One student said he felt guilty about
his poor school performance because his parents in Hong Kong
had invested a large sum of money in his education. Half of
the interviewees said they were not satisfied with their
academic performance. More than half of the students
reported that they spent the majority of their waking time
~~adying and doing school work. One Engineering student said
he focused too much on his school work " :n he first came to
Canada and totally neglected his needs ror fun,
entertainmeni, and friendships. Another student reported
that she was too busy to watch news on television or read
newspapers and had lost touch with what was happening in the
rest of the world. Altogether eight academically related
adjustment problems, not included in the "acjustment
matrix," were reported by the student interviewees; they

were namely, (a) problems with reading English, (b) class
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size, (c) TOEFL, (d) high school English 30, (e) time
management, (f) study skills, (qg) university entrance
standards for foreign students, and (h) maintaining self-
confidence in one’s academic ability. Among these eight new
adjustment problems reported, problems with the TOEFL, high
school English 30, reading English, and university entrance
standards were reported by at least halif of the
interviewees. Five out of the eight interviewees said they
had troubles getting the required TOEFL scores of 580 for
entering the University of Alberta. One Science student said
he had to write TOEFL seven times before he could reach the
score of 580. An Engineering student said he had an above
80% average in Grade 12 but failed to obtain the required
score on TOEFL. He further said that there were only four of
12 Hong Kong students in his former grade 12 class who
obtained the required TOEFL score to enter university.
Another female student said writing the TOEFL was
emotionally stressful for her. She said her repeated
failures to get the score of 580 made her upset and worried
that she might not be able to enter university.

Difficulties with high school English 30 were reported
by half of the interviewees. The students said they were not
used to studying English literature, which was a large
component of English 30. One Engineering student said she
had to work much harder in other high school subjects in

srder o maintain a high enough grade average to compete for
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university entrance. Problems with reading English were also
reported by half of the irterviewees. The students said they
had slow reading speed. One student said he often had to
read twice before he could understand a paragraph of English
text. Another adjustment concern reported by half of the
interviewees was university entrance standards. The students
voiced their concer::.: that foreign and local students did
not compete at the same standards for 2ntrance irito
professional schools such as pharmacy and engineering. The
students said, because of the quota system, foreign students
who wanted to enter professional schools had to have very
high grade point averages. One Engineering student said he
did not mind the high tuition fees for foreign students, but
he considered it unfair that foreign students needed to have
higher grade point averages in order to compete for entry
into certain departments in the Faculty of Engineering.
Another student said some faculties were hard for foreign
students to get in because of the quota system in which only
a very small percentage of the program space was reserved
for foreign students. Not feeling confident about their
a-:ademic ability was reported by five of the eight
interviewees. One Arts student said he was not feeling as
academically competent as the other students. One female
Science student said she was lacking self-confidence in her
study and shared the following:

My friends say | can do it. | don’t know. | got an award in Science in



72

high school. 1 don’t know why | can’t do it here.

rSocio-cultural® adjustment problems. Table 6 describes

the number of student interviewees who reported adjustment
problems similar to the adjustment cells under the "socio-
cultural® column of the "adjustment matrix." Table 7
describes the one new adjustemnt problem identified by the
intervievees.

The following "socio-cultural® adjustment problems were
reported by half or the majority of the interviewees: (a)
problems with English in everyday living; (b) difficulties
irn making friends with Canadian students; (c) a perceived
lack of acceptance of foreign students by Canadian students;
and (d) problems with subtle racial discrimination.

All eight interviewees reported problems with
understanding English in their daily living. Particularly,
they reported problems with understanding slang, jokes, and
idioms. For example, one Science student said that when he
first came to Canada, he had a problem comprehending the
the phrase "once in a blue moon." Another student said he
had a problem understanding jokes in hie first months in
canada. He said he found it embarrassing because people
expected him to laugh at the jokes right away. Some students
reported difficulties in understanding commoi. vocabulary.
One Arts student said she did not know the word "tobbagan."

A Business student said she had not heard of the word



Table 6

Numbars of Interviewees Who Identified "Socio-cultural”
Adjustment Problems

"Socio-cultural” adjustment problems n*

1. Conversational English skills
(a). eceptive language
(b). Verbal expressive language
(c). Topics of conversations
2. Non-verbal communication
3. Inter-cultural friendships
4. Mono-cultural friendships
5. Cultural group membership conflict
6. Western norms and values
7. Subtle racial discrimination
8. Explicit racial discrimination
9. Inter-cultural attitudes
10. University inter-cultural environment
(a). Acceptance of foreign students
(b). Status of foreign students
(c). Extracurricular environment on
campus
11. Community inter-cultural environment
12. Maintaining cultural pride
13. Maintaining cultural customs
14. Maintaining religious customs
15. Political upheaval at home

C=20-aNO NS WOPOMNMWNNNN®

*Numbers of interviewees reporting the adjustment problem.
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Table 7
Numbers of Interviewees Who Identifi w_"Socio-cultural”

Adjustment Problems

New "socio-cultural” adjustment problems n*

Treatment of foreign teaching assistants 1

*Numbers of interviewees reporting the adjustment problems.
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"coleslaw." Seven of the eight students said they had
problems conversing in English in everyday life. They
expressed concerns about their fluency, a...ent, and
pronunciation. One Engineering student said he was tiredlof
speaking English for a while. He said sometimes people
laughed at him because he used the wrong word in English. He
said he took it personally when people said "pardon me" to
him because they did not understand his English.

seven out of the eight students mentioned that besides
discussing school work related topics, they did not have
much to talk about with Canadian students. One Business
student pointed out that the differences between Hong Kong
and Canadian culture limited the topics of conversation
between Hong Kong and Canadian students. For example, he
said many Canadians ~*udents talked about hockey, a sports
gubject that most Hong Kong students had ne interest in.
Seven out of the eight interviewees said they had
difficulties making friends with Canadian students. Four
students said their friendships with Canadian students were
at best at the superficial level, such as, saying "hi" to
each other or talking about school work, but nothing at a
deeper level. One Engineering student recalled his
experiznce in making friends with canadians by saying the
following:

Canadian and Hong Kong students are like oil and water. | talk to
Hong Kong students because we have the same things to talk about.
With Canadians, | am like a different type of people. We are just two
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different groups of people. ! am not in their society yet. English,
culture, and differant ways of doing things make it difficult for me to
get to know Canadians.

Three students pointed out that cultural differences
had interfered with the quality of their friendships with
canadians. One Science student said Hong Kong and Canadian
students were "not having the right key," a common Cantonese
expression to imply that two persons have different views
and values. One Engineering student observed that Canadian
students were not as concerned about school grades as were
Hong Kong students. She said Hong Kong students wanted to do
well in school, while Canadian students liked to drink and
go to parties. Another student made the following
observations:

There are many obstacles for us to befriend with Canadians. It is Viard
for them too. Some of my friends do have Canadian friends, but niot
many. What will they say to us, and what will we say to them. | don‘t
think they are willing to talk to us. But, we have not much to say to
them either. It is not completely their faults.

Half of the interviewees said they had sensed a lack of
acceptance by Canadian students. Three students particularly
recalled their high school experiences in which they did not
feel they were welcomed or accepted by the local students.
Two students said they felt isolated and alienated in high
school because local students excluded them from projects
and group activities. Another student said local students
tended to stick to their own groups. He furiher said

sometimes Canadian students were afraid ~+ isreign students
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because foreign students usually had higher school marks
than did the Canadian students.

In regard to racial discrimination, none of the eight
interviewees said that they had experienced explicit
discrimination such as racist remarks. However, half of the
interviewees reported incidents of subtle discrimination.
One Engineering student said she had received a letter from
a Canadian citizen criticizing Chinese immigrants taking
away jobs from Canadians. A Science student said Canadians
superficially accepted multi-culturalism but deep down they
did not like too many foreigners in the country. This
student further recalled incidents in which sales persons in
shops were less polite to him than they were to Canadians,
because of his poor English. Another student recalled
situations where custom workers treated foreign students
differently than they treated Canadians. Another student
said he overheard two Canadians in a public transit bus
complaining about Chinese speaking too loudly in public
places. This student also g~~~ an example in which a local
high school student was wi:iit;y <o lend a school text to a
fellow Canadian student but not to a Hong Kong foreign
student.

One new adjustment problem not included under the
"socio~-cultural” column of the matrix was raporise”, and that
is the problem related to the treatment of foreign teaching

assistants by the students at the university. This problem
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was reported by an Engineering student who said some
teaching assistants from China were not treated nicely by
canadian students. She said some chinese teaching assistants
were laughed at by the students because of the assistant’s
poor English.

"2g;§gnglﬂ_ggjgg;mgn;_p;gplgmg. Table 8 describes the
number of interviewees who reported similar adjustment
problems under the "personal" column of the "adjustment
matrix." Table 9 describes one new adjustment problem
reported by the interviewees.

Of the 17 "personal" adjustment problem in the matrix,
problems with homesickness, achieving independence,
loneliness, and self-esteem were reported by more than half
of the eight student interviewees. Seven out of the eight
students reported experiences of missing home, especially at
the beginning of their sojourn in Canada. One Science
student said he missed home so much that he cried a number
of times in his first two months in Canada. An Arts student
said in his first month in Canada, he missed his family very
much and kept thinking that Hong Kong was a better place to
be. Another Arts student said she would miss home when she
was unhappy or had difficulties with her school work. One
Business student said he did not miss home during his first
two years in Canada because he was enjoying his freedom of
living away from his parents. However, he said he felt

homesick after he returned to Canada following a visit to



Table 8
mbers of Interview Who ldentified "Personal” Adjustment
Problems
"Personal” adjustment problems n*
1. Finances 0

2. Loneliness
(a). Social loneliness 5
(b). Emotional loneliness 2

3. Hollowness and emntiness (Kung hsu) 1

4. Homesickness 7
5. Somatic compi. f{3 2
6. Achieving independence 6
7. Pianning for the future
(a). Future academic plan 0
(b). Future career plan 0
(c). Employment opportunities back
home 0
8. Meeting career neads 0
9. Pre-return preparation 0
10. Maintaining self-asteem 5
1° ©-~rsonal counselling 1
12. Immigration 1
13. Dating 1
14. Depression 0

*Numbers of interviewees reporting the adjustment problems.
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Table 9

Numbers of Interviewees Who ldentified New "Personal”
Adjustment Problems

New "personal” adjustment problems n*

Feeling blue 7

*Numbers of interviewees reporting the adjustment problems.
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Hong Kong because he had learned to appreciate his parents’
love and concerns.
Six out of the eight students said they had experienced
problems with achieving independence in their daily living.
One student shared the following experience:

i found living by myself in the HUB has a lot of frustrations. | had to
buy ali my utensils and electrical appliances. | almost cried when |
found out | have so much responsibility. Now | understand my
decision to live by myself also has consequences.

Another student said the following:

It was a problem. You lived with your parents for so long and
suddenly you live by yourself. It is a strange feeling that | cannot
explain.

A Science student said leaving home was tough for him.

He shared the following thoughts at the interview:

My parents did every thing for me. Now, no one near me to serve me.
| have no one to express my anger to. No one buys me things. No
one does things | like. Parents understand me. But here, people may
not understand me. For example, my parents know what | like to eat.

A Business student said she was afraid that she had
made the wrong decision for herself. She said she was afraid
the outcomes of her decision did not fit her circumstances.

Feeling lonely due to a lack of friends and social
relationships were reported by five of the eight
interviewees. One student said she was so lonely at one time
that she wanted to quit school and go back to Hong Kong.
Another student said he felt particularly lonely in holiday
seasons. Two students reported loneliness of an emotional

nature. One student said he felt lonely because he did not
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fit into the circle of his Chinese friends. Another student
recalled that she felt lonely because she had no desire to
talk to anyore, Chinese or Canadians alike.

One new adjustment concern, not mentioned under the
"personal" column of the "adjustment matrix," was reported
by the interviewees. None of the students said they had
experienced depression. However, seven of the eight students
said they had experienced moments of unhappiness or "feeling
blue." A Business student reported the following experience
in her first year in Canada:

When | first started in Canada, every day | was not happy. | wouldn’t
speak when unhappy. | would go to my room and wrote to my friends
in Hong Kong. Sometimes | cried, especially after | talked to my
parents on the phone. This reminded me of the happy times in Hong
Kong...It i3 so boring here, nothing to do in weekend, no where to go,
no transportation... | wanted to go back to Hong Kong, but | only tell
my parents in Hong Kong happy things. | pretended to be happy when
| called home. | don’t want my parents to worry about me. Many visa
students don’t reveal unhappy things to their parents.

Another Business student shared the following

experience when he felt unhappy:

| am not willing to tell my parents about my problems and frustration,
such as breaking my leg. Not tell parents because they can do nothing
except worries. They cannot come to visit or take care of me any
way.

One student said, when he was unhappy, he would not
speak and wanted to be quiet. He said he was feeling sad and
alone because no one seemed to care about him and talk to

him.



Summary of Interview Findings

At least half or the majority of the interviewees
reported adjustment problems associated with the following
aspects of their life as foreign students in Canada.

1. Adapting to the pace/tempo of life in Edmonton

2. Living with relatives and/or family friends

3. Mastering the English language

4. Adapting to a different teaching style

5. Academic pressure from school work and family

6. Dissatisfaction with academic performance

7. Constriction of activity

8. Passing TOEFL for university entrance

9. High school English 30

10. Different entrance standards for foreign and local
students to compete for entry into professional
schools

11. Maintaining self-confidence in academic ability

12. Topics of conversations with Canadians

13. Making friends with Canadians

14. Subtle racial discrimination

15. Acceptance of foreign students by Canadians

16. Social loneliness

17. Homesickness

18. Achieving independence

19. Feeling blue
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Stage Three of the Study

The purpose of Stage Three was fourfold: (a)
integration of information gathered in Stages One and Two
into a "Hong Kong student adjustment matrix" (HKSAM) that
represents the adjustment experiences and problems of Hong
Kong foreign students at the University of Alberta, (b)
conctruction of a self-administered questionnaire based on
the adjustment columns and cells in the "Hong Kong student
adjustment matrix" (HKSAM), (c) distribution of the self-
administered questionnaires tc undergraduate, Hong Kong,
foreign students at the University of Alberta to validate
the construct of the adjustment problems presented in the
HKSAM, and (d) analysis and interpretatio.. of the survey
results in terms of the intensity and magnitude of the Hong

Kong students’ adjustment problems.

pevelopment of the Hong Kong Student Adjustment

Matrix (HKSAM)

The following procedures were used to develop the Hong

Kong Student Adjustment Matrix (HKSAM):

1. The four columns, 61 cells "adjustment matrix" in Stage
One and the 13 new adjustment problems/cells reported in
Stage Two formed the basis for the development of the
HKSAM.

2. Some of the initial titles of the adjustment cells in the

Stage One matrix were either changed or modified
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to reflect as closely as possible the adjustment
experiences of the Hong Kong students.

3. Examples of adjustment experiences reported by the Hong
Kong students in Stage Two were added into or used to
substitute the original examples reported in the
Stage One matrix. This was done to ensure the HKSAM was
as culturally specific as possible to reflect the
adjustment experience of Hong Kong students.

4. Some adjustment cells were either combined or deleted in
order to reduce redundaricy of information and to
streamline the content of the HKSAM.

5. The four column titles used in the Stage One matrix,
namely, "environmental," "academic," "socio-cultural,"
and "personal" were retained as column titles for the
HKSAM.

The abbreviated HKSAM (see Table 10) had a total of 55
adjustment cells with four columns. The "environmental"
column had nine cells, the "academic" column had 21 cells,
the "socio-cultural" column had i3 cells, and the "personal"
column had 12 cells. A more detailed HKSAM, with examples of
adjustment preoblems, is in Appendix D.

Construction of the Hong Kong Student Adijustment

Surve HKSAS uestionnaire

The self-administered, HKSAS questionnaire was made up
of two parts. Part One contained questions designed to

obtain socio-demographic information relevant to the
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adjustment experiences of Hong Kong, foreign students at the
University of Alberta. Part Two of the questionnaire
contained questions to survey the adjustment problems
presented in the Hong Kong Student Adjustment Matrix
(HKSAM) . The magnitude of the adjustment problems was rated
by the respondents using a 5-point Likert-type scale in the
order of: 0 = no problem; 1 = minor problem; 2 = moderate
priblem; 3 = major problem; and 4 = extreme problem. All
items in both Parts One and Two of the questionnaire were
designed in closed form, in which all questionnaire items
permitted only certain responses (such as a multiple-choice
question). Space was provided underneath each gquesticnnaire
item in Part Two for open form written comments, in which
the respondents could make any respenses they wished, in
their own words. A working draft of the HKSAS questionnaire
was given to seven individuals for the purpose of pretesting
the questionnaire. The seven individuals included three of
the eight former, student interviewees in Stage Two of the
study; two former, Hong Kong, foreian students who were now
working in Edmonton, Alberta; and two Canadian chartered
psychologists working in Edmont~n. This pretesting resulted
in some question changes in Part One of the questionnaire as
well as the following improvements of the questionnaire
format: A Chinese title was added to the first page of the
questionnaire. Chinese sub-titles were also added to Part

One and Part Two of the questionnaire. A copy of the final
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HKSAS questionnaire is in Appendix E.
Distribution of the Hong Kong Student Adjustment

Survey (HKSAS) Questionnaire
The ethics review. Since all the HKSAS questionnaires

were distributed by mail to all the undergraduate, Hong Kong
foreign students, registered at the University of Alberta, a
written request was submitted to the Executive Committee of
the General Faculties Council of the University of Alberta
to seek the University's approval to access the name,
address, and telephone numbers of Hong Kong, foreign
students from the Office of the Registrar for the purpose of
distributing the survey questionnaires. A copy of this
written request is in Appendix F. Approval of the above
request was grunted by the Executive Committee of the
General Faculties Council. A copy of the approval letter is
in Appendix G.

The_target student population. The HKSAS questionnaires
were distributed to the entire population of the
undergraduate, Hong Kong, foreign students at the University
of Alberta. The University of Alberta has approximately
30,000 students, and is located in Edmonton, Alberta, a city
of 830,000 people. Edmonton is home of 50,000 ethnic
Chinese. The records showed a total of 325 undergraduate,
Hong Kong, foreign students registered at the University of
Alberta, representing close to half of all of the 668

undergraduate foreign students at the University in 1993
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("Foreign Student," 1994). In 1993, foreign undergraduate
students comprised approximately 2.9% of the total
undergraduate population at the University of Alberta
("Foreign Student,” 1994). All 325 Hong Kong students were
full-time, undergraduate students. There were 176 male
students and 149 female students. In terms of the year of
study, there were 57 first year students, 91 second year
students, 89 third year students, 79 fourth year students,
and nine students whose records did not indicate the year of
study. The eight students interviewed in Stage Two of the
study were excluded from the Stage Three survey. Four
students who showed Hong Kong addresses on the Registrar’s
records were also excluded from the survey. The final target
population for the questionnaire survey was 313 students,
168 males and 145 females. There were 48 first year
students, 91 second year students, 89 third year students,
76 fourth year students, and nine students whose records did
not show their year of study.

The corporate sponsor for the guestionnaire
distribution. The downtown branch of the HongKong Bank of
Canada in Edmonton, Alberta agreed to financially sponsor
the distribution of the HKSAS questionnaires by covering the
cost of printing and mailing the questionnaires. The
students’ name and address labels were put on the survey
envelopes by the researcher himself as names and addresses

of the students involved in the survey research were
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considered confidential. The Hongkong Bank had also agreed
to donate a monetary gift of H.K.$ 500.00 as one of the 25
special gifts awarded in a random draw to show appreciation
for the efforts of the students who returned completed
questionnaires after the first mailing of the questionnaire.
Twenty-four certificates, each in the amount of CANS 5.99,
were jointly donated by the Foody Goody Chinese buffet
restaurant in Edmonton and by the researcher.

The first mailing of the HKSAS questionnaires. The
first mailing of the HKSAS questionnaires to the 313
undergraduate, Hong Kong foreign students took place on
February 19, 1993. A letter of transmittal written by the
researcher and a letter of support written by the management
of the Hongkong Bank of Canada were included with each of
the questionnaires sent to the students. The letter of
transmittal described the general purpose of the survey, the
procedures for returning the questionnaire, and the
procedures for entering the random draw for the 25 special
gifts. The letter of transmittal was written in English with
some Chinese captions. The letter of support, written by the
management of the Hongkong Bank of Canada, briefly described
the tradition of the Hongkong Bank’s business and social
responsibility to the Asian/Chinese community in Edmonton
and the bank’s support of the student survey. A copy of the
letter of transmittal is in Appendix H. A copy of the

Hongkong Bank’s letter is in Appendix I. All questionnaires
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in the first mailing were printed in white colour.

The second mailing of the HKSAS questionnaires. The

second mailing of the HKSAS questionnaires took place on
March 5, 1993. Since two questionnaires were returned by
Canada Post after the first mailing due to address changes,
only 311 questionnaires were sent out in the second mailing.
A follow-up letter was accompanied with each gquestionnaire
in the second mailing. In the follow-up letter, the
researcher gave thanks to the students who had returned
their completed questionnaires, announced the date and the
place of the special draw, and encouraged students who had
not completed their questionnaires to complete and return
the questionnaires at their earliest convenience. The
follow~up letter was written in English, with some Chinese
captions (see Appendix J). All questionnaires in the second
mailing were printed in yellow colour.

Late responses. HKSAS questionnaires returned after the
cut-off date were not included in the counts of the number
of respondents in the survey or in any subsequent analyses.

Number of respondents. As of the cut-off date for the
313 questionnaires sent, a total of 197 completed
questionnaires were returned, 177 in white colour, and 20 in
yellow colour. Two questionnaires were returned as
undeliverable by Canada Post. One ¢uestionnaire was returned

after the cut-off. This resulted in a response distribution

as described in Table 11.
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distribution as described in Table 11.
Of the 197 students who returned their completed
questionnaires, 142 or 72.1% chose to enter the random draw
of the 25 special gifts at the downtown branch of the

Hongkong Bank of Canada.

Table 11

mber and Percentage of Questionnaires Returne

Questionnaires Number Percentage of
Returned returned number sent
Usable returns 197 62.9
Returned undelivered 2 0.6

Late returns 1 0.3

Total 200 63.8




CHAPTER 4

Results
Data Analysis
Among the 197 respondents who returned the
questionnaires, three students reported that they had
studied in other foreign countries prior to their study in
Canada. Tho responses of these three students were not
included in the data analysis. The final number of
respondents included in the data analysis was 194 students.
HKSAS Part One: General Background Information
Data analysis for each item in Part One of the HKSAS
questionnaire involved simple, percentage frequency
distributions of responses. Each distribution was calculated
according te the actual number of students responding to
each questionnaire item. Each item in the HKSAS was
responded to by a different number(n) of respondents. As a
result, varying n’s are reported in the frequency
distribution tables provided below. Additional analyses were
performed crosstabulating responses from one item to
another. The variables of major interest for purposes of
cross-tabulation were age, sex, faculty, and year of
academic program. Information gathered concerning the target
population of Hong Kong foreign students at the University
of Alberta dealt with the five variables of age, sex,

faculty of registration, year of academic program, and
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degree program. Tables 12, 13, 14, 15, and 16 show
comparisons of respondents and the total population of Hong

Kong students at the University of Alberta.

Age of respondents (Item #1 of HKSAS-Part One). Table

12 shows the comparisons of respondents and the population

of Hong Kong foreign students for the variable of age.

Table 12

rcen r ncy Distributi fA fR ndents an

P lation of Hong Kong Foreign n

Respondents Population

(n=194) (n=325)
Age range % %
17 -19 15.5 13.9
20 - 22 57.7 53.5
23 - 25 20.1 25.9
26 - 28 3.6 4.0
29 - 31 3.1 2.7

Total 100.0 100.0
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Sex of respondents (Item #2 of HKSAS-Part One). Table

13 shows the comparisons of respondents and the population

of Hong Kong foreign students for the variable of sex.

Table 13

Percen Frequency Distribution of Sex of R nden n

Population of Hong Kong Foreign Students

Male Female n
% %
Respondents 47.3 52.7 186

Population 54.2 45.8 325
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arital status_of the respondents (Item #3 of HKSAS-
Part One). Table 14 shows the comparisons of respondents and

the population of Kong Kong foreign students in terms of

marital status.

Table 14

Percen Fr ncy Distribution of Marital us of

nden nd P lation of Hong Kong Foreign nts
Respondents Population
(n=194) (n=325)
Marital status % %
Single 99.0 99.4
Married 1.0 0.6

Total 100.0 100.0
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Faculty of the respondents (Item #% of HKSAS-Part One).

Table 15 shows the comparisons of respondents and the
population of Hong Kong foreign students for the variable of
faculty.

Table 15

rcentage Fr ncy Distribution of F ! fR n

and Population of Hong Kong Foreign Students

Respondents Population
(n=194) (n =325)
Faculty % %
Agriculture 2.1 2.5
Arts 134 12.0
Business 17.0 16.0
Education 0.0 0.0
Engineering 20.6 22.4
Health Sciences 7.2 6.2
Home Economics 5.7 4.3
Law 0.0 0.0
Science 33.5 35.7
Others 0.5 0.9

Total 100.0 100.0
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Year of academic program of the respondents (Item

#£6 of HKSAS-Part One). Table 16 shows the comparison of

respondents and the population of Hong Kong foreign students

for the variable of the year of study.

Table 16
Percentage Frequency Distribution of Year of Academic

Program of R nden nd Population of Hong Kong Foreign

Students
Respondents Population
(n=194) (n=325)
Year of program % %
First Year 17.5 17.5
Second Year 28.4 28.0
Third Year 27.3 27.4
Fourth Year 22.7 24.3
Continuing/no records 4.1 2.8

Total 100.0 100.0




Canadian high school experience of the respondents
prior to entering the University of Alberta (ftem #7 of

HKSAS-Part One). Table 17 shows the percentage of the
respondents who had studied in a Canadian high school before

entering the University of Alberta.

Table 17

Percentage Frequency Distripution of Canadian High

School Expeiience of the Respondents

Yes No n*
% %
Respondents who had studied
in a Canadian high school 92.8 7.2 194

*Number of respondents
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Canadian community college experience of the

respondents prior to entering the University of Alberta

(Item #8 of HKSAS - Part One). Table 18 shows the percentage

of the respondents who had studied at a Canadian community

coilege before entering the University of Alberta.

Table 18

rcen Fr ncy Distribution of Canadian Communit

1l Experien f the Responden

Yes No n*
% %
Respondents who had studied
in a community college 34.9 65.1 192

*Number of respondents
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The respcndents' proficiency in writing the TOEFL
(Item #10 of HKSAS-Part One). Table 19 shows the

respondents' proficiency in writing the TOEFL.

Table 19

Percentage Frequency Distribution of TOEFL Proficiency of
the Respondents

The number of times required

to write the TOEFL bhefore

reaching the score of 580 or (n*=193)
above for university entrance %
1 13.0
2 16.1
3 19.7
4-6 25.4
7-10 17.6
>10 8.3
Total 100.0

*Number of respondents
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The respondents' participation_in the University of
Alberta's International Student Centre sponsored activities
(Item #11 of HKSAS-Part One). Table 20 shows the

respondents' level of participation in activities sponsored

by the International Student Centre at the University of

Alberta.

Table 20
Percentage Freguency Distribution of Respondents’

(n*=193)
Level of participation %
Not at all 76.7
Occasionally 22.8
(e.g., 2 to 3 times a year)
Very often 0.5
(e.g., once a month)
Total 100.0

*Number of respondents



103
The respondents’ friendship associatjons (Item #12 and

3 of HKsSAS-Part One). Table 21 shows the patterns of

friendship associations of the respondents.

Table 21
Percen Fr ncy Distribution of Friendship A iation

f the R nden

Friends and Mostly associate Present best
associates with friend
(n*=194) (n*=191)

% %

Hong Kong students 71.2 78.5

Canadian students 4.1 7.9

Both Hong Kong and

Canadian students 24.7 13.6

Total 100.0 100.0

*Number of respondents
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Percentage of respondents who have lived with relatives
mily friends in Canada (Item #14 of HKSAS-Part One).

Table 22 shows the percentage distribution of the

respondents who have lived with relatives or family friends

while studying in Canada.

Table 22
rcen Fr ncy Distribution of R ndents Who Hav

ived with Relativ r Family Friends in n

Yes No n*
% %
Respondents who have
lived with relatives
or family friends 58.2 41.8 194

*Number of respondents
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Percentage of respond [} \'4 s
English-speaking Canadians(Item # 15 of HKSAS-Part One).

Table 23 shows the percentage distribution of the
respondents who have visited the homes of English-speaking

Canadians while studying in Canada.

Table 23

Percen Fr ncy Distribution of R nden ho Hav

Visited Hom f English- kin nadian

Yes No n*
% %
Respondents who have
visited Canadians’
homes 69.6 30.4 194

*Number of respondents
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Percentage of respondents who have encountered
situations that require counselling for personal problems
(Item # 16 of HKSAS-Part One). Table 24 shows the percentage

distribution of the respondents who have encountered

situations that required counselling for personal problems.

Table 24
Percentage Frequency Distribution of Respondents Who Have

Encountered Situations That Require Counselling for Personal

Problem

Yes No n*
% %
Respondents’ need
for counselling 40.2 59.8 194

*Number of respondents
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The respondents' first choice of contact in seeking

for personal problems

Item

17 of HKSAS-Part One).

107

Table 25 shows the respondents' preferences of support for

counselling personal problems.

Table 25

Percentage Frequency Distribution of Respondents’ First
hoice of Contact in Seekin unselling for Personal

Pr

lem

Choice of contact (n*=190)
for counselling %
Brother or sister 17.9
Foreign student advisor 0.5
Medical doctor 0.0
Parents 6.8
Pastors or church counsellors 7.9
Professors 0.5
Relatives or family friends 3.2
Student friends 61.1
University Counselling

Services 2.1
Total 100.0

*Number of respondents
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espondents’ choice of contact for counselling when

ersonal oblems persist or become worse

Item

18 of

108

HKSAS-Part One). Table 26 shows the respondents’ preferences

of support when their personal problems persisted or became

worse.

Table 26

r

n Fr ncy Distribution of R n

rt When P nal Problems Persi

nts’ Choi

r Becam

Wor

f

Choice of contact
for counselling

Brother or sister

Foreign student advisor
Maedical doctor

Parents

Pastors or church counsellors
Professors

Reiatives or family friends
Student friends

University Counselling
Services

Total

100.0

*Number of respondents
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Summary of survey results: HKSAS-Part One. The results
of the data analysis for Part One of the Hong Kong Student
Adjustment Survey (HKSAS) questionnaire are summarized as
follows:

1. The representaion in terms of age, ratio of males to
females, marital status, distribution of faculties, and the
year of academic program were similar for the respondents
and the general population of Hong Kong students at the
University of Alberta (Table 12, 13, 14, 15 and 16). A
slightly higher proportion of female students (52.7%)
responded than would have been expected from their
proportion in the population (45.8%) (Table 13). On the
other hand, a slightly lower proportion of male students
(47.3%) responded than would have been expected from their
proportion in the population (54.2%) (Table 13).

2. Overall, female students responded in a slightly higher
proportion in the survey than did males students (52.7% vs.
47.3%) (Table 13). All but 2 of the 194 respondents reported
that they were single (Table 14). The majority of the
respondents were in the 20-22 age range (57.7%) (Table 12).
The majority of the respondents were registered in the
following four faculties of the University of Alberta:
Science (33.0%), Engineering (20.6%), Business (17.0%), and
Arts (13.4%) (Table 15). There was no enrollment of
undergraduate, Hong Kong foreign students in the faculties

of Education or Law among the respondents and the
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population. The majority of the respondents were registered
in the second and third year of their academic programs
(55.7%) (Table 15).

3. Most of the respondents (92.8%) had studied in a
Canadian high school before entering the University of
Alberta (Table 17). On the other hand, only slightly more
than a third of the respondents (34.9%) had studied in a
Canadian community college before entering the University of
Alberta (Table 18).

4. Eighty-seven percent of the respondents had to write
the TOEFL more than once before they obtained the minimum
required score of 580 to enter the University of Alberta
(Table 19). One-quarter of the respondents (25.9%) had to
write the TOEFL seven times or more to obtain the minimum
required score.

5. A high majority of the respondents (76.7%) reported
that they had not been involved in any programs or
activities organized by the International Student Centre
located in the HUB Mall of the University of Alberta (Table
20).

6. In terms of friendship associations, a high majority of
the respondents said they associated mostly with fellow Hong
Kong students (71.2%) and that their current best or close
friends were Hong Kong students (78.5%) (Table 21).

7. The majority of the respondents (58.2%) said they had

lived with relatives other than with parents or friends of
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the family while studyiny in Canada (Table 22). A rather
high majority (69.6%) also said they had visited homes of
English speaking Canadians while studying in Canada (Table
23).

8. More than a third of the respondents (40.2%) said that
they had encountered situations in which they needed
counselling for personal problems (Table 24). The majority
of the respondents (61.1%) said that their first choice for
help was cheir student friends, followed by siblings
(17.9%), and clergy (7.9%) (Table 25). Very few of the
respondents (2.1%) said they would choose University
Counselling Services as treir first choice for help in
counselling. When their personal problems persisted or
became worse, many of the respondents said they would have
contacted their parents for counselling (28.0%) (Table 26).
A good portion relied on student friends for help (22.8%).
The number of respondents who would have consulted clergy or
the University Counselling Services also increased when the
personal problems became more difficult (18.5% and 7.4%
respectively).

Cross-tabulation

Additional analyses were performed which cross-
tabulated responses from the 18 items on HKSAS-Part One to
the variables of age, sex, faculty, and year of academic
program. The age ranges of 17-19, 20-22, and 23-25 were

chiosen to represent the age variable as the majority of the
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respondents reported these three age ranges. The faculties
of Arts, Business, Engineering, and Science were chosen to
represent the faculty variable as the majority of the
respondents were enrolled in these four faculties. The
variable of the year of academic program was represented by
the first year, second year, third year, and fourth year of
study. The followings are highlights of the crosstabulation

results.

1. There was a significant relationship between age and
community college experience (Item #8) (Chi-square = 7.35,
df = 2, p < 0.05), living with relatives/family friends
(Item 14) (Chi-square = 6.54, df = 2, p < 0.05), and first
choice for counselling (Item #17) (Chi-square = 29.63, df =
14, p < 0.05). There was a higher percentage of students in
the 23-25 age group who had community college experience
before entering the University of Alberta, who had lived
with relatives/family friends, and who had relied more on
student friends for counselling than did the students in the
17-19 and 20-22 age group.

2. A significant relationship was found between sex and
the number of times the TOEFL had been written (Item #10)
(Chi-square = 12.91, df = 5, p < 0.05). There was a greater
chance for female students to write the TOEFL once or twice
and obtain the required score than for male students.

Conversely, there was a greater chance for male students to

write the TOEFL more than 10 times than for female students.



3. A significant relationship was found between faculty
and community college experience (Item #8) (Chi-square =
10.93, df = 3, p < 0.05). There was a higher chance for Arts
students to have attended community college before entering
the University of Alberta than for students in the faculties
of Business, Engineering, and Science.

Tables of cross-tabulation are reported in Appendix K

HKSAS Part Two: Questionnaire on Adjustment Problems

Data analysis for each item on Part Two of the HKSAS
also involved simple, percentage frequency distributions of
responses to the 5-point Likert-type items. Each
distribution is based on the number(n) of respondents to an
item. As a result, varying n’s are reported in the following
percentage, frequency distribution table. In addition to
percentage frequency distribution, mean of the magnitudes of
the adjustment problems is also reported in the following
table (Table 27). Ratings of the magnitude of adjustment
problems on the HKSAS-Part Two are as follows: 0 = no
problem, 1 = minor problem, 2 = moderate problem, 3 = major

problem, 4 = extreme problen.
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Table 27
roent Freguency Distribution, and Mean of Adjustment Problems Presented on
HKSAS -Part Two
Magnitude of problume
] 1 2 3 4
Adjustment
problems n* % % % % % Mean
1. Finding 194 41.8 25.8 25.8 8.2 156 1.0
- accommdation
2. Living
- conditions 183 36.8 34.2 17.8 9.8 2.6 1.1
3. Housing
- Location 192 42.2 29.7 17.7 8.3 2.1 1.0
4. Living with relatives/
family friende 193 39.9 14.8 246 13.1 7.7 1.3
5. Getting along
with roommates 194 294 32.6 23.7 1.9 2.6 1.3
6. Transportation 194 21.6 23.2 28.9 18.0 8.2 1.7
7. Food 194 60.8 27.3 8.8 26 05 0.5
8. Climate 193 20.7 30.6 29.5 124 8.7 1.6
9. Paoe of life 193 16.* 276 26.9 18.7 10.9 1.8
10. Academic
- Listening 194 27.3 44.8 22.2 4.1 1.6 1.1
11. Academic
- Speaking 193 8.3 30.6 36.8 17.6 7.8 1.9
12. Academic
- Writing 194 10.3 28.9 23.9 23.2 8.8 1.9
13. Academic
- Reading 193 145 34.2 31.6 136 6.2 1.6
14. TOEFL 194 356.8 29.4 19.1 9.8 6.2 1.2
16. Alberta
- English 30 192 39.6 27.6 17.2 1156 4.2 1.1
168. U. of A.

- entrance standards 193 28.0 24.9 20.2 14.0 13.0 1.6

17. Teaching/leamning style 193 28.4 38.3 254 8.3 1.6 1.2

Notes. Ratings of the magnitude of adjustment problems on HKEAS-Part Two are as follows:
0 = no problem, ?* = minor problem, 2 = moderats problem, 3 = major problem, 4 = extreme problem

*Number of respondents
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Table 27 (continued)

Percentage, Frequancy Distribution, and Mean of Adjustment Probleme Presented on
HKSAS-Part Two
Magnitude of problems
1 2 4

Adjustment
problems n® % % % % % Mean
18. Pressure

- School work 194 9.8 28.0 30.6 23.8 7.8 1.9
18. Pressure

- Family 194 16.0 26.3 27.3 14.4 18.0 1.9
20. Academic

support 194 21.1 37.1 22.2 134 8.2 1.6
21. Academic

performanca 194 18.0 32.0 23.7 18.8 7.7 1.7
22. Coursawork

selection 194 19.6 26.8 28.9 176 8.2 1.7
23. Program

desirability 1983 37.8 23.8 14.0 124 11.9 14
24, Program

satisfaction 194 13.9 32.0 278 21.8 4.6 1.7
26. Motivation

- Overseas study 193 60.6 295 5.7 2.1 2.1 0.6
28. Constriction

of activity 194 27.8 26.3 23.2 18.6 b.2 16
27. Ciacs size 194 21.6 20.1 26.8 16.6 14.9 1.8
28. Time management 194 124 29.9 25.8 20.1 11.9 1.9
29. Study skille 193 18.1 36.8 24.4 16.0 8.7 1.6
30. Confidence 193 23.8 33.7 20.2 14.6 7.8 1.5

31. Conversation
- Listening 194 6.7 27.3 36.1 24.7 7.2 2.0

32. Conversation
- Speaking 194 11.9 36.1 26.8 17.0 8.2 1.7

33. Conversation
- Topics 194 6.7 20.1 26.3 314 185 23

Notes. Ratings of the magnitude of adjustment problerns on HKEAS-Part Two sre as follows:
0 = no problem, 1 = minor problem, 2 = moderate problem, 3 = major problem, 4 = extreme problsm

*Number of respondents
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Table 27 (continued)

7 n tion f resented on

HKSAS -Port Two

Magnitude of problems

o 1 2 3 4

Adjustment
problems n® % % % % % Mean
34. Friendship

- Canadian students 194 8.2 21.6 26.8 24.2 20.1 2.3
26. Friendship

- Asian foreign students 193 32.1 38.8 20.2 8.7 4.1 1.1
36. Wastern values 183 21.8 M.2 26.9 10.9 7.3 16
37. Discrimination - Subtie 194 16.0 34.6 33.0 14.4 2.1 1.6

38. Discrimination - Explicit 194 34.0 36.6 23.2 6.2 1.0 1.0

39. Acceptanie by Canadian

students 193 18.1 311 29.% 17 8.2 1.7
40. Foreign student status 193 16.6 32.6 30.6 171 4.1 1.6
41. Treatment of foreign

T.A. 191 12.0 23.0 34.0 20.9 9.9 1.9
42, Cultural pride 194 27.3 34.0 28.4 8.7 3.6 13

43. Instability - Hong Kong 193 114 228 254 228 176 2.1

44. Finances 194 36.1 294 20.1 8.8 6.7 1.2
46. Loneliness - Social 194 24.7 3456 22.7 9.3 8.8 1.4
46. Loneliness - Emotional 194 25.3 28.9 29.4 9.8 8.7 14
47. Homesickness 193 18.7 30.1 21.2 16.1 14.0 1.8

48. Achleving independ-
ehoe 191 446 38.2 12.6 3.1 1.6 0.8

49. Counselling - Personal 190 34.7 36.8 20.0 74 2.1 1.1

B0. Immigration - viea 190 50.6 284 84 7.4 6.3 0.9
51. Dating 189 29.1 29.1 19.0 138 9.0 1.4
52. Feeling blue 192 20.3 376 19.3 13.0 9.9 186
63. Depression 192 39.6 27.6 18.2 9.9 4.7 1.1

Notes. Ratings of the magnitude of adjustment probleme on HKSAS-Part Two are as foliows:
0 = no problem, 1 = minor problem, 2 = moderate problem, 3 = major problem, 4 = extreme problem

*Number of respondents
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Table 27 {continued)

Percentage, Frequancy Distribution, and Mean of Adjustment Problems Presented on
HKSAS-Part Two

Mugnitude of problems

0 1 2 3 4
Adjustment
probleme n® % % % % % Mean

54, Somatic complaints 191 29.3 314 23.8 94 6.3 1.3

66. Planning - Future 193 6.7 20.2 26.9 31.1 16.1 2.3

Notes. Ratings of the magnitude of adjustment problems on HKEAS-Part Two are as foliows:
0 = no problem, 1 = minor problem, 2 = moderate problem, 3 = major problem, 4 = extreme problem

*Number of respondents
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Summary of Survey Results: HKSAS-Part Two
"Environmental" adjustment problems (Items #1 - 9 of

HKSAS-Part Two).
1. With the exception of transportation (Item #6) and the

pace/tempo of life (Item #9), the majority of the
respondents reported "no problem" or "minor problem" in
their adjustment to the living environment in Canada.

2. The majority of the respondents reported adjustment
prcblems ranging from a "moderate" to "extreme" nature in
the area of transportation (55.1%) and adapting to the pace
of life in Canada (56.1%).

3. Close to half of the respondents said they experienced
problems ranging from a "moderate" to "extreme" nature in
adjusting to the climate in Canada (Item #8) (48.6%) and
living with relatives or friends of the family while
studying in Canada (Item #4) (45.4%).

4. Food appeared to present little difficulties for the
respondents. Sixty-one percent of the respondents said they
had no problem adjusting to eating Western- style food in
Canada.

5. Among the nine environmentally related adjustment
problems, the items that received average magnitude rating
close to the "moderate" level were:

(a) Transportation (1.7)
(b) Pace of life (1.8)

6. No items among the environmentally related problems
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received a mean magnitude rating at the "major" or "extreme"
levels.

7. Among the environmentally related problems, food (Item
#7) was the only category that received a majority

endorsement of "no problem" from the respondents (60.8%).

"Academic" adjustment problems (Items #10 - 30 of

HKSAS-Part Two).
1. With the exception of listening skills (Item #10), the

majority of the respondents said they had experienced
problems ranging from "moderate" to "extreme" nature in
speaking English (Item #11) (61.2%), writing English (Item
#12) (60.9%), and reading English (Item #13) (51.3%), in the
university setting.

2. The majority of the respondents reported "no problem"
or "minor problem" with regard to the TOEFL (Item #14)
(65.0%) and Alberta high school English 30 (Item #15)
(67.2%) .

3. Close to half of the respondents (47.2%) expressed
concerns ranging from a "moderate" to "extreme" nature
regarding entrance standards for foreign students to enter
professional schools at the University (Item #16).

4. The majority of the respondents expressed no, or only
minor, concerns regarding teaching and learning style at the
University of Alberta (Item #17) (64.7%).

5. The majority of the respondents said they had

experienced "moderate" to "extreme" pressure from their work
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load (Item #18) (62.2%) and from their family to excel in
school (Item #19) (57.7%). Close to a third of the
respondents reported "major" to "extreme" academic pressure
from their school work (31.6%) and from their family
(30.4%).

6. The majority of the respondents felt that they had no
or only minor problems in seeking help and support for their
school work (Item #20) (58.2%). However, "moderate" to
"extreme" dissatifaction with academic performance was
reported by half (50.0%) of the respondents (Item #21). The
majority of the respondents (54.6%) also reported problems
ranging from a "moderate" to "extreme" nature in selecting
coursework (Item #22).

7. The majority of the respondents (61.6%) expressed no or
only minor concerns regarding the choice of their current
field of study (Item #23). However, more than half of the
respondents (54.0%) expressed dissatisfaction ranging from a
"moderate” to "extreme" nature with regard to the quality of
their current academic program (Item #24).

8. Ninety percent of the respondents expressed
no significant problems regarding their motivation to come
to Canada to study (Item #25).

9. Close to half of the respondents (47.0%) expressed
"moderate" to "extreme" concerns regarding their life being
too constricted by studying and school work (Item #27).

10. The majority of the respondents (58.2%) reported
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"moderate" to "extreme" concerns regarding the big class
sizes at the University of Alberta (Item #27). Close to a
third of the respondents (31.4%) expressed "major" to
"extreme" concerns regarding class sizes.

11. The majority of the respondents said they had
experienced "moderate" to "extreme" problems in managing
their time (Item #28) (57.8%). Close to a third of the
respondents (32.0%) reported "major" to "extreme" problems
in time management. However, the majority of the respondents
(53.9%) said they had no or only minor problems in study
skills (Item #29).

12. The majority of the respondents (57.5%) expressed no
or only minor problems with regard to self-confidence in
their academic ability (Item #30).

13. Among the 21 academically related adjustment problems,
the items that received mean magnitude ratings close to the
"moderate" level were:

(a) Speaking English (1.9)

(b) Writing English (1.9)

(c) Pressure from school work (1.9)
(d) Pressure from the family (1.9)
(e) Academic performance (1.7)

(f) Coursework selection (1.7)

(g) Program satisfaction (1.7)

(h) Class size (1.8)

(i) Time management (1.9)
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14. No items among the academically related problems
received mean magnitude ratings at the "major" or "extreme"

level.

15. Among the academically related problems, motivation
for overseas study (Item #25) was the only category that
received a majority endorsement of "no problem" in
adjustment from the respondents (60.6%).

"Socio-cultural®” adjustment problems (Items #31 -~ 43 of
HKSAS-Part Two).

1. The majority of the respondents reported "moderate" to

"extreme" problems with everyday English conversation in
listening skills (67.0%) (Item #31) and speaking English
(52.0%) (Item #32). Close to a third (31.9%) of the
respondents said they had experienced "major" to "extreme"
difficulty in understanding slang, jokes, idioms, and common
vocabulary in their everyday interaction with Canadians. A
large majority of the respondents also said they had
experienced "moderate" to "extreme" problems in finding
common topics of conversation in their everyday interaction
with Canadians (73.2%) (Item #33). Close to half of the
respondents (47.9%) said they had "major" to "extreme"
problems in regard to topics of conversation with Canadians.
2. A large majority of the respondents reported that they
had "moderate" to "extreme" problems in making friends with
Canadian students at the University of Alberta (70.1%) (Item

#34) . Forty-four percent said they had "major" to "extreme"
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problems in making friends with Canadian students. On the
contrary, close to 70.0% (68.9%) of the respondents said
they had no, or only minor, problems in making friends with
Asian foreign students (Item #35).

3. The majority of the respondents (56.0%) said they had
no, or only minor, problems adjusting to Western norms and
values while studying in Canada (Item #36).

4. In terms of racial discrimination, a minority of the
respondents reported that they had experienced "major" to
"extreme" problems in subtle discrimination (16.5%) (Item
#37) and explicit discrimination (7.2%) (Item #38) from
Canadians. A half of the respondents (50.5%) said they had
encountered no, or only minor, problems in subtle
discrimination while studying in Canada, and more than two
thirds of the respondents (69.6%) said they had encountered
no, or only minor, problems with explicit discrimination.

5. A slight majority of the respondents expressed
"moderate" to "extreme" concerns that foreign students were
not socially accepted by Canadian students in the University
of Alberta (52.8%) (Item #39) and that foreign students did
not have a vital status at the university (51.8%) (Item
#40) .

6. Sixty-five percent of the respondents expressed
"moderate" to "extreme" concerns regarding the way foreign
teaching assistants were treated by the students. Close to a

third of the respondents (30.8%) expressed "major" to
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Yextreme" concerns about the problen.

7. The majority of the respondents (61.3%) said they had
experienced no or only minor problems in maintaining Chinese
cultural pride while studying in Canada (Item #42).

8. The majority of the respondents (65.8%) expressed
"moderate" to "extreme" concerns regarding the political
instability in Hong Kong (Item #43). More than a third
(40.4%) reported "major" to "extreme" concerns in this area.

9. Among the 13 socially related adjustemnt problems, the
items that received mean magnitude ratings close to or at
the "moderate" level were:

(a) English listening skills (2.0)
(b) Speaking English (1.7)
(c) Topics of conversation (2.3)
(d) Making friends with Canadian students (2.3)
(e) Acceptance by Canadian students (1.7)
(f) Treatment of foreign teaching assistants (1.9)
(g) Political instability in Hong Kon~ (2.1)
10. No items among the socially related problems received

a mean magnitude rating at the "major" or "extreme" level.

"Personal" adjustment problems (Items #44 - 55 of
HKSAS-Part Two).

1. The majority of the respondents (64.5%) reported no or

only minor problems with their finances while studying in
Canada (Item #44).

2. The majority of the respondents said they had
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experienced no or only minor problems with loneliness of
both social (Item #45) (59.2%) or emotional (Item #46)
(54.2%) nature. Only a minority of the respondents reported
"major" to "extreme" problems with social (18.1%) and
emotional (15§.5%) loneliness. In contrast, close to a third
of the respondents (30.1%) reported that they had
experienced "major" to "extreme" problems with homesickness
(Item #47).

3. A large majority of the respondents said they had
experienced no or only minor problems with learning to
achieve independence while studying in Canada (82.7%) (Item
# 48).

4. A large majority of the respondents said they had
encountered no or only minor difficulty finding support for
counselling regarding personal problems (70.5%) (Item #49).

5. A large majority of the respondents (78.9%) reported
that they had encountered no or only minor difficulty with
immigration officials regarding renewal or application of
student visas (Item #50).

6. The majority of the respondents (58.2%) reported no or
only minor concerns regarding dating (Item #51).

7. The majority of the respondents reported no or only
minor concerns regarding their mental health in the areas of
feeling blue (57.8%) (Item #52), depression (67.2%) (Item
#53), and somatic complaints (60.7%) (Item #54). Close to a

quarter of the respondents (22.9%) said they had experienced
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"major" to "extreme" problems with feeling blue while
studying in Canada. Close to 15.0% of respondents reported
"major" to "extreme" problems with depression, whereas 15.7%
of respondents reported "major" to "extreme" problems with
somatic complaints.

8. A large majority of the respondents (73.1%) expressed
"moderate" to "extreme" concerns regarding their futures
(Item #55). Close to helf of the respondents (47.2%)
expressed "major" to "extreme" concerns about their future
academic plans and vocational opportunities.

9. Among the 12 "personal" adjustment problems, the items
that received mean magnitude rating close to or at the
"moderate" level were:

(a) Homesickness (1.8)
(b) Planning for the future (2.3)

10. No items among the personally related problems
received mean magnitude rating at the "major" or "extreme"
level.

11. Among the personally related problems, immigration
(Item #50) was tha only category that received a majority
endorsement of "no problem" from the respondents (50.5%).
Open-Ended Written Comments

Close to a half of the 194 respondents (48.5%) made
comments on the HKSAS-Part Two. A general analysis of the
contents of the comments showed that the focus of the

comments was on the following 11 areas of adjustment:
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1. English skills

2. Academic and/or vocational uncertainty

3. Pace of life in Edmonton

4. Making friends with Canadian students

5. Poor teaching skills of professors

6. The Edmonton winter

7. Transportation

8. Topics of conversation

9. Expensive housing around the University

10. Different academic standards imposed on foriegn
students tc compete for entry into professional
schools

11. Understanding slangs and jokes

Some of the respondents’ comments were as described

below:

English skills.

| feel so tense when | have to speak in English even though | know
what to say and the sentence is grammatically all right.

Since | can’t speak English fluently, | seldom present ideas in class.
The mechanism in writing essays is hard to grasp. Hard to understand
poetry, also slow reading speed.

Academic and/or vocational uncertainty.

| am uncertzin whether to work or further my study after my
graduation in June this year. However, | will try to apply for both and
take whatever | will have. Since both working and further study have
their pros and cons, | keep myself flexible and put myself in a win-win
situation.
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Worried of finding jobs here as many friends could not get a job and
went back to Hong Kong. | really want to try to stay here but it is
something | can’t control.

Pace of life in Edmonton.

| am trapped in Edmonton. Here seems no place to go.

Extremely bored, slow services everywhere.

There nothing to do and nowhere to go after school.

There are very little to do here, practically no night life here, but
hey...supposedly came to study, sometimes | like the quiet anyway.

Making friends with Canadian students.

I find most of my Canadian friends are very superficial.

The Canadian friends | have are mostly orientals. it is not easy for a
Hong Kong studernit to meet the White.

Not much in common other than school work.

Poor teaching skills of professors.

True. | met quite a few professors that are not competent, not helpful,
and lazy.

The big problem is some professors’ teaching skill is very poor. They
don’t know how to explain things simply and clearly.

This is not only my problem. My friends also feel that the profs are
not helpful. Sometimes, we just skip the classes and prefer to study
by ourselves. Of course, we can’t do this quite often because we
have to know how far the course goes.

The Edmonton winter.

The cold weather and early sunset affect mood.
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Almost impossible to survive in winter.

Sometimes the early sunset makes me depressed. God, | hate io get
up early to go to class when it is still dark and cold outside.

Transportation.
Very inconvenient without a car. Buses are not very reliable.

No bus services in some areas during Sundays and holidays.

Sometimes | feel bored and can’t go out because of the limitation of
bus service.

Topics of conversation.

Since | don’t understand the Canadian culture very waell, | find it hard
to talk with them. In most cases, courses or school work are the main
topics.

Both Canadian guys and girls only talk about sex and beer and no
education.

Have very different background, not much to talk about with
Canadians.

Expensive housing around the University.

Apartments around the University area are expensive. One has to live
with somebody else to reduce the rent in general.

It is expensive in HUB. Around the University area, the apartments are
expensive too.

The housing provided by the University is expansive.

Different academic standards jmposed on foriegn
students to compete for entry into professional schools.

I want to enter Pharmacy with a G.P.A. of 7.9 but U. of A. requires
8.2 for the lowest visa students, but immigrants can enter at 6.1.
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| can give an example in entering into the Faculty of Pharmacy. They
require a G.P.A. of 8.5 for foreign students but only 6.7 G.P.A. for
local people last year. Do you think it is fair?

I find it totally unfair to have a higher G.P.A. to get into certain
programs. | don’t know why an immigrant or a Canadian can have a
lower G.P.A. to get into it. Is it indicative that to get into certain
programs depends on other things rather than G.P.A.? | have the
feeling of being discriminated.

Calender just indicates we need higher score but never tells how much
higher.

Understanding slang and jokes.

Slang is major problem. Sometimes you miss a joke and it makes you
feel so dumb.

When | watch T.V., some of the jokes | don’t understand at all.

I don’t know where to learn the slang, idioms, and that kind of stuff.
Cross-tabulation

Additional analyses were performed which cross-
tabulated responses from the 55 questionnaire items on
HKSAS-Part Two to fhe variables of age (17-19, 20-22, and
23-25), sex, faculty (Arts, Business, Engineering, and
Science), and year of academic study (first year, second
year, third year, and fcurth year). The following discussion
reviews tests of significance of demographic variables on
selected adjustment problems.

1. As shown in Table 28, there was a significant

relationship between age and time management (Item #28)
(Chi-square = 18.92, df = 8, p < 0.05), and between age and

topics of conversation (Item #33) (Chi-square = 21.47, df =
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8, p < 0.05). Students in the 20-22 age group were more
likely to have reported problems in time management and
finding topics of conversation with Canadian students than
were students in the 17-19 and 23-25 age group.

2. As shown in Table 29, there was a significant
relationship between gender and program desirability (Item
#23) (Chi-square = 9.88, df = 4, p < 0.05), and between
gender and program satisfaction (Item #24) (Chi-square =
14.42, df = 4, p < 0.05). Female students were more likely
to have reported "major" problems in program desirability
than were male students. Conversely, male students were more
likely to have reported "major" and "extreme" problems in
program satisfaction.

3. In Table 29, a significant relationship is also
reported between gender and somatic complaints ’‘Item #54)
(Chi~square = 10.53, df = 4, p < 0.05), and between gender
and planning for the future (Item #55) (Chi-square = 13.07,
df = 4, p < 0.05). Female students were more likely to have
reported "moderate" and "extreme" somatic problems than were
male students. Female students were more likely o have
reported "extreme" problems with academic/vocational
uncertainty than were male students.

4. Table 30 shows that there was a significant
relationship betwsen year of academic study and the
following areas of adjustment: pace of life (Item #9) (Chi-

square = 24.29, df = 12, p < 0.05), program satisfaction



Table 28
he Signifi f ifferen n_Vari

Adjustment Problems in HKSAS-Part Two

132

Chi- Cells with
Variable n* Square D.F. P EF. <5
Age by living with
roommates (Item #5) 181 16.1 8 < 0.05 i
Age by time
mamagement
(Iitem #28) 181 18.9 8 < 0.02
Age by conversation
-listening
(item #31) 181 31.5 8 < 0.01 *u
Age by topics of
conversation
(Item #33) 181 21.5 8 < 0.01

Alpha = 0.05
*Number of respondents

*# Statistical tests not interpreted with confidence
because of sparse data
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Variable n*

Chi-
Square D.F

Cells with
EF. <5

Gender by program
desirability
(Item #23) 186

Gender by program
satisfaction
(item #24) 186

Gender by motivation
for overseas study
(item #25) 185

Gender by treatment
of foreign T.A.
(item #41) 183

Gender by achieving
independence
(I'tem #48) 184

Gender by somatic
complaints
(Item #54) 183

Gender by planning
for the future
(item #55) 185

9.9 4

144 4

10.3 4

13.6 4

10.9 4

10.5 4

13.1 4

< 0.05

< 0.01

< 0.04

< 0.01

< 0.03

< 0.04

< 0.02

* %

“* %

Alpha = 0.05
*Number of respondents

*## Statistical tests not interpreted with confidence

because of sparse data
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Tests of the Significance of Year of Study Differences on Va - ‘ous

justment Problems in HKSAS-Part Tw ionnair
Chi- Cells with

Variable n* Square D.F P EF. <5
Year by pace
of life
(ltem #9) 173 24.3 12 < 0.02
Year by academic-
speaking English
(Item #11) 173 23.3 12 < 0.03 e
Year by program
satisfaction
(Item #24) 174 31.6 12 < 0.01
Year by study
skills (Item #29) 173 23.5 12 < 0.03 *
Year by acceptance
by Canadian students
(item #39) 173 21.2 12 < 0.05
Year by finances
(Item #44) 174 21.6 12 < 0.05 *
Year by immigration
(item #50) 170 28.9 12 < 0.01 *
Alpha = 0.05

*Number of respondents

** Statistical tests not interpreted with confidence

because of sparse data



(Item #24) (Chi-square = 31.58, df = 12, p < 0.05), and
acceptance by Canadian students (Item #39) (Chi-square =

21.21, df = 12, p < 0.05). Second year students were more

likely to have reported "major" and "extreme" problems wit—
the pace of life, to report "major" problems in program

satisfaction, and to report "major” and "extreme" problemssmm——————c=

in acceptance by Canadian students than were students in ——

first, third, and fourth years of academic study.

Intercorrelations Among Questionnaire Items jn the HKSAS—

Part_One and HKSAS-Part Two
Pearson product-moment intercorrelations were comput Eme—sm——c————

to examine the relationships among the HKSAS questionnair emessse——
items. The followings are highlights of the correlations
results.

1. Academic performance (Item #21) was moderately
correlated with family pressure (Item # 19) (r = 0.502, p
0.05), academic support (Item #20) (r = 0.520, p < 0.05),
time management (Item #28) (r = 0.637, p < 0.05), study
skills (Item #29) (r = 0.688, p < 0.05), and self-confidera --- -«
(Item #30) (r = 0.606, p < 0.05).

2. Academic performance (Item #21) was moderately
correlated with all the English skill items combined (Itema z::-c--———- -
#10, #11, #13, #31, #32, #33) (r = 0.476, p < 0.05).

3. Academic performance (Item #21) was moderately

correlated with all the mental health items combined (Itemm
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#30, #45, #:., #47, #52, #53, #54) (r = 0.448, p < 0.05).

4. A weak correlation was found between academic
performance (Item #21) and TOEFL performance (Item #10 -
HKSAS~Part One, r = 0.251, p < 0.05; Item #14 - HKSAS-Part
Two, r = 0.321, p < 0.05).

5. Moderate correlations were found between self-
confidence and time management (r = 0.607, p < 0.05), and

between self-confidence and study skills (r = 0.709, p <

0.05).

6. Self-confidence was moderately correlated with feeling
blue (Item #52) (r = 0.552, p < 0.05) and depression (Item
#53) (r = 0.518, p < 0.05).

7. Academic pressure (Item #18) was moderately correlated
with time management (Item #28) (r = 0.538, p < 0.05) and
study skills (Item #29) (r = 0.530, p < 0.05).

8. University entrance standards (Item #16) was moderately
correlated with program desirability (Item #23) (r = 0.553,
P < 0.05).

9. Topics of conversation (Item #33) was moderately

correlated with English listening skill (Item #31) (r

0.570, p < 0.05), English speaking skill (Item #11, r
0.565, r < 0.05; Item #32, r = 0.638, p < 0.05), and
friendship with Canadian students (Item #34) (r =0.641, p <
0.05).

10. Friendship with Canadian students (Item #34) was

moderately correlated with English listening skill (Item
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#31) (r = 0.569, p < 0.05), English speaking skill (Item

0.607, p < 0.05), time management (Item #28) (r =

#32) (r
0.541, p < 0.05), and acceptance by Canadian students (Item
#39) (r = 0.537, p < 0.05).

Tables of intercorrelation of HKSAS questionnaire items

are contained in Appendix L.
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CHAPTER 5

Discussion

Summary of Findings

The objective of this dissertation was to explore the
adjustment experiences of undergraduate, international
students from Hong Kong at the University of Alberta. The
study was conducted in three stages. The purpose of Stage
One was to build an "adjustment matrix" to describe
adjustment problems of university students. The purpose of
Stage Two was to identify adjustment problems of a selected
sample of Hong Kong foreign students at the University of
Alberta using the Stage One "adjustment matrix" as a guide
during open-ended, semi-structured interviews. In Stage
Three, information gathered in Stages One and Two was
developed into a Hong Kong Student Adjustment Matrix (HKSAM)
representing the adjustment problems experienced by Hong
Kong students. Based on the HKSAM, the Hong Kong Student
Adjustment Survey (HKSAS) questionnaire was constructed and
distributed to all undergraduate Hong Kong students on
student visas attending the University of Alberta. The
findings of the survey were used to (a) cross-validate the
construct of adjustment problems in the HKSAM, and (b)
assess the nature, frequency, and magnitude of adjustment
problems experienced by Hong Kong students. The following is

a summary of the overall survey responses and analysis.
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1. The overall survey return rate was 63.8%.

2. A vast majority of the Hong Kong students (92.8%) had
studied in a Canadian high school before entering the
University of Alberta.

3. A vast majority of the Hong Kong students (87.0%) had
to write the TOEFL (Test of English as a Foreign
language) more than once before they obtained the
minimum required score of 580 to enter the University
of Alberta. Female students were found to be more
successful than were male students in writing the
TOEFL.

A positive but weak correlation was found between
TOEFL performance and the students’ self-ratings of
academic performance.

4. A vast majority of the Hong Kong students (76.7%) had
not been involved in any programs or activities
organized by the International Student Centre at the
University of Alberta.

5. Socially, a vast majority of the Hong Kong students
reported that they associated mostly with each other
(71.1%) and that their best or close friends were .
fellow Hong Kong students (78.5%). Forty-four
percent of the Hong Kong students said they had
experienced "major" to "extreme" problems in making
friends with Canadian students. The majority of

the Hong Kong students had "moderate" to "extreme"
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concerns that foreign students were not socially
accepted by Canadian students (52.8%), and that

foreign students did not have an important status in
the university (51.8%). A minority of the Hong Xong
students (16.5%) felt that they had experienced "major"
to "extreme" subtle discrimination from Canadians,
whereas only 7.2 % of the students reported experiences
of "major" to "extreme" explicit discrimination.
However, close to a third of the Hong Kong students
(30.8%) expressed "major" to "extreme" concerns that
foreign teaching assistants were mistreated by students
in the university.

In regard to the mental health of Hong Kong students,
the majority of the students said they had no or only
minor problems with social (59.2%) or emotional (54.2%)
loneliness. However, close to a third of the students
(30.1%) had experienced "major" to "extreme" problems
with homesickness. The majority of the students
reported no or only minor problems with feeling blue
(57.8%), depression (67.2%), and somatic difficulties
(60.7%) . Fifteen percent of the students had
experienced "major" to "extreme" problems with
depression, and 16.0% of the students reported "major"
to "extreme" problems with somatic complaints. The
percentage of female students reporting "moderate"

and "extreme" somatic problems was significantly
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higher than that of male students. Forty percent of the
Hong K~"g students had encountered situations which
needed counselling for personal problems. The majority
of the students (61.1%) reported that they would have
sought counselling from their friends regarding
personal problems. The other sources for help were
siblings, parents, and clergy from Chinese churches.
Very few of the Hong Kong students reported that they
would have chosen the University Counselling Services
for help in counselling (2.1%). Even when their
personal problems became more difficult, only 7.4% of
the students reported that they would have considered
the counselling services provided by the university.
Academically, fifty percent of the Hong Kong students
reported "moderate" to "extreme" concerns with their
school performance. The majority of the students
(54.6%) had encountered "moderate" to "extreme"
problems in selecting coursework. The majority of the
students (54.0%) expressed "moderate" to ‘“extreme"
dissatisfaction with the quality of their present
academic programs. The percentage of male students
reporting "major" and "extreme" problems with program
satisfaction was significantly higher than that of
female students. Close to a third of the students
(31.4%) had expressed "major" to "extreme" concerns

regarding class sizes in the university. Close to a
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third of the students (32.0%) reported experiencing
"major" to "extreme" problems in time management. Close
to a third of the students reported having experienced
"major" to "extreme" pressure from their school work
(31.6%) and families (30.4%). Close to a half of the
students (47.2%) expressed "major" to "extreme"
concerns about their future academic plans and
vocational opportunities. The percentage of female
students reporting "extreme" problems with
academic/vocational uncertainty was significantly
higher than that of male students.

The majority of the Hong Kong students had experienced
problems with the English language. For example, close
to a third of the students (31.9%) had experienced
"major" to "extreme™ problems with slang, jokes,
idioms, and commorni vocabulary. Close to a half of the
students (47.5%) reported experiencing "major" to
"extreme" problems with topics of conversation with
Canadians.

In terms of their living environment in Edmonton,

the majority of the students (55.1%) reported
"moderate" to "extreme" problems with transportation.
The majority of the students (56.1%) had experienced
"moderate" to "extreme" difficulties adjusting to

the pace of life in Edmonton. Close to half of the

students (48.6%) said they had experienced "moderate"
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to "extreme" problems adjusting to the climate in
Alberta. The majority of the Hong Kong students
(58.2%) had lived with relatives or family friends
while studying in Edmonton. Forty-five percent of the
students had experienced "moderate" to "extreme"
problems living with relatives or family friends.

More than a third of the Hong Kong students (40.4%)
expressed "major" to "extreme" concerns regarding the
political instability in Hong Kong. Financially, the
majority of the Hong Kong students (64.5%) reported no
or only minor concerns regarding financial support.
The top 10 adjustment problems in the survey that
received the highest average magnitude ranking in
terms of problem severity were:

(a) Planning for the future

(b) Making friends with Canadian students

(c) Topics of conversation

(d) Political instability in Hong Kong

(e) English listening skills

(£) Speaking English

(g) Writing English

(h) Academic pressure

(i) Time management

(j) Treatment of foreign teaching assistants
Among the 55-items Hong Kong Student Adjustment Survey

(HKSAS) questionnaire, only three items of adjustment
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problems had received a majority of "no problem"
response from the students. These three items were (a)
adapting to Western food (60.8%), (b) motivation to
study in Canada (60.6%), and (c) immigration (50.5%).
English listening skills in everyday conversation had
the lowest percentage of "no problem" response from
the students (5.7%), followed by topics of
conversation (6.7%), planning for the future (6.7%),
friendships with Canadian students (8.2%), English
speaking skills in academic settings (8.3%), and
pressure from school work (9.8%).

In essence, the survey response had cross-validated
the construct of adjustment problems in the Hong Kong
Student Adjustment Matrix (HKSAM) as a relevant
representation of the adjustment experience of Hong

Kong international students at the University of

Alberta.

Relation to Previous Research

As compared to other foreign student surveys conducted
in Canada, the return rate of 63.8% of the present study was
a relatively high response. Reshef’s (1990) study of foreign
students socialization into sport at the University of
Alberta had a return rate cf 28.0%. Bryan, Holdaway, and
Allan’s (1987) survey of international students at the
University of Alberta had a return rate of 52.8%. The study

conducted by Yee (1980) on the adjustment concerns of Hong
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Kong foreign students at the University of Alberta had a
return rate of 38.0%. The survey conducted by Mickle (1985)
on the adaptation of Hong Kong students at the University of
Toronto had a return rate of 22.4%.

The present survey lends support to previous reseach
findings (Klein, Alexander, Tseng, Miller, Yeh, & Chu, 1971;
Mickle, 1985; Neice & Braun, 1977) which indicated that Hong
Kong and Chinese foreign students tended to associate mostly
with each other and seldom developed close friendships with
people in the sojourn country. In this survey, seventy-one
percent of the Hong Kong students said that they associated
mostly with other students from Hong Kong, whereas only 4.1%
of the respondents said they associated mostly with Canadian
students. Close to 80.0% of the Hong Kong students said
their present best or close friends were students from Hong
Kong, whereas only 7.%% of the students said their present
best or close friends were Canadian students. In terms of
friendships with Canadians, the majority of the Hong Kong
students (70.1%) said they had experienced moderate to
extreme problems in making friends with Canadian students,
whereas the majority of the respondents (68.9%) said they
had encountered no or only minor problems in making friends
with foreign students from Hong Kong or from other South-
East Asian countries.

The results of the present study agree with the

findings reported by Cheung (1983, 1984) that friends are a
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primary source of help among Hong Kong students for
counselling regarding personal problems, and that
professional counsellors such as psychologists are rarely
seen by the students as a resource for help. In the present
survey, sixty percent of the Hong Kong students reported
that they would contact their friends first for counselling
regarding personal problems, but only 2.1% responded that
they would contact the University Counselling Services. When
asked whom they would contact if their personal problems
persisted or became worse, many of the students reported
that they would have contacted people they knew in their
social network of friends (22.8%), parents (28.0%), Chinese
pastors or church counsellors (18.5%), and siblings (10.6%).
Only 7.4% of the students said they would have contacted the
University Counselling Services. The present findings agree
with the findings reported by Pedersen (1986, 1991) and Sue
and Zane (1985) that the indigenous support network of
peers, family, and co-nationals is an important source of
psycho-social support for Hong Kong foreign students.

The present study found that difficulty with the
English language is a major adjustment problem among Hong
Kong foreign students. Many Hong Kong students experience
difficulties not only with the basic mastery of the English
language, such as listening and speaking, but also with the
socio-cultural aspects of the English language, such as

slang, jokes, idioms, common vocabulary, and topics of
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conversation. As the majority of the student interviewees in
the stage Two interviews said, besides discussing school
work related topics, they did not have much to talk about
with Canadian students. One Business student pointed ocut in
the interviews that many Canadian students liked to talk
about hockey, but most Hong Kong stu ients had no interest in
hockey. The Hong Kong students in the interviews said that
cultural differences had interfered with the quality of
their friendships with Canadian students. In the survey,
problems with topics of conversation was found to be
moderately correlated with problems of friendship with
Canadian students (r = 0.641, p < 0.05).

The results of the survey also lend some support to the
notion tha: foreign students should be studied more as
students than as foreigners because their adjustment is very
much influenced by the stress and demands of being a student
(Johnson, 1971a; Selby & Woods, 1966; Walton, 1971). In the
present survey, three of the top ten adjustment problems
reported by the Hong Kong students were related to the role
of being a student, namely, problems related to uncertainty
about one’s vocational/academic future, stress arising from
academic pressure, and problems associated with time
management. In a study by Holdaway and Kelloway (1987) of
first year Canadian students’ perceptions and experiences at
the University of Alberta, amount of work, registration

procedures, stress, difficulty of work, and methods of
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instruction were perceived by the first year students as the
areas that needed the most adjustment. In a study on early
attrition of Canadian students at Dalhousie University,
Stewart and Sutherland (1988) found that uncertainty
regarding future career goals and objectives,
dissatisfaction with program or course content, and
inability to enrol in desired classes were the top three
academic factors reported by the students as reasons for
early withdrawal from university. Within the context of
Canadian university education, Hong Kong foreign students at
the University of Alberta did appear to share some similar
problems with Canadian students in terms of adjusting to the
university environment.

In contrast to the findings by Klineberg and Hull
(1779) that many foreign students around the world had
concerns with their finances, the present study did not find
Hong Kong students experiencing significant financial
problems, as only 15.5% of the students reported problems
with finances at the "major" to "extreme" levels. The lack
of significant financial concerns reported by Hong Kong
students is probably due to the fact that all foreign
students are required by the immigration officials to
demonstrate possession of adequate funds before their
student visas can be issued or renewed. Hong Kong foreign
students may have to experience more financial difficulty in

the near future because the government of Alberta is
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considering a proposal to have international students pay
the full costs of their education beginning 1995 (Marck,
1994).

Implications for Future Research

The findings of this study have generated a number of
implications for further exploration in foreign student
research. First, ninety-three percent of the Hong Kong
students reported that they had studied in a Canadian high
school before they entered the University of Alberta. This
means that the vast majority of the Hong Kong students began
their first year in Canada as high school students. Future
research could include studies on the adjustment experiences
of international high school students from Hong Kong. As
Pedersen (1991) pointed out, there has been very little
research done on the counselling needs of international high
school students. Identifying the needs and problems of Hong
Kong students studying in Canadian high schools could help
Hong Kong students experience better adjustment during their
first year in Canada, and in turn, better adjustment when
they enter university.

Secondly, female Hong Kong students in this study
appeared to experience more significant problems than did
male Hong Kong students regarding somatic difficulties and
uncertainty about their academic/vocational futures. Female
Hong Kong students were also found to be more successful

than were male Hong Kong students in writing the TOEFL,
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whereas male students reported more significant problems
with program satisfaction than did female students. In
foreign students research, few studies have examined gender
differences in adjustment. Some studies of foreign students
that do show significant gender differences (e.g., Dyal &
Chan, 1985; Fong & Peskin, 1969; Hill, 1966; Porter, 1963)
suggested that female foreign students reported a greater
number of adjustment problems than did male students. More
studies are needed of gender differences and issues among
Hong Kong students adjustment.

Thirdly, despite previous research showed that foreign
students’ performance on English language tests such as the
TOEFL are good predictors of their academic performance
(Marion, :386), tue present study found that Hong Kong
students’ performance cn the TOEFI,, as determined by tr
number of times they needed to take the test to achieve a
pass, was only weakly correlated with the students’ self-
report of academic performance. A number of Hong Kong
students in the interviews and the survey questioned the
relevancy of TOEFL as a requirement for university entrance.
One student in the interview reported that he knew of some
Hong Kong high school students who had A averages but were
not able to obtain the required score of 580 for university
entrance. More research is needed to study the usefulness of
the TOEFL as a requirement for Hong Kong and other non-

English fluent foreign students to enter the University of
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Alberta. One interesting area of research is the comparison
of the usefulness of the TOEFL as a predictor of academic
success between Hong Kong students who major in science and
technical subjects and Hong Kong students who major in the
arts and social science areas. The majority of the Hong Kong
students in the present study (54.1%) were science and
engineering students, and only a minority of the students
(13.4%) were in Arts. TOEFL may not be a good nredictor of
academic success for Hong Kong students who major in science
and engineering since these academic areas may not normally
require an indepth knowledge of the English language as do
Arts subjects.
Implications for_ Counselling Hong Kong Foreign Students

The present study shows that Hong Kong foreign students
experienced a wide spectrum of adjustment problems, ranging
from adjusting to the Winter in Edmonton to conce: ‘s about
their academic and vocational futures. Although the majority
of the Hong Kong students said they had no or only minor
problems with depression, forty percent of the students
indicated a need for counselling for personal problems, and
fifteen percent of the students reported experiencing
significant problems with depression. These findings show
that there is a need to help Hong Kong students better
understand and deal with stress and mental health issues
while studying in Canada. This study has strongly

demonstrated that the primary support network of Hong Kong
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students are their peers, family, and Chinese co-nationals
such as church counsellors. Hong Kong student groups at the
University of Alberta, Chinese churches in Edmonton, and the
Chinese community as a whole can be important sources of
support to promote mental health needs of Hong Kong foreign
students. For example, Chinese churches in Edmonton can
invite a Chinese Christian psychologist to present workshops
on mental health and student adjustment. The local Chinese
newspaper can have a column penned by a former Hong Kong
student focusing on adjustment issues. Professional staff
working in the counselling and health services at the
university could compile a current list of Chinese
psychologists and counsellors working in Edmonton so that
Hong Kong students can be referred appropriately. From a
research point of view, more studies on counselling foreign
students should focus on the natural support system networks
among international students and usefulness of those
networks. For example, using open-ended, semi-structured
interviews, a qualitative study could be conducted on how
Hong Kong students use their indigenous support systems to
resolve adjustment problems. This might shed some light on
why the Internaticnal Centre and the University Counselling
Services are generally under-utilized by Hong Kong students.
Implications for the University of Alberta

The findings in this survey provide substantive

information regarding the adjustment experience of Hong Kong
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students, the largest group of undergraduate international
students studying in the University of Alberta. The
information gathered in this research not only provides
useful indications of the nature and magnitude of adjustment
problems experienced by the Hong Kong students, but it also
offers some interesting statistics about how Hong Kong
students view the services and programs provided by the
university. For example, the vast majority of the Hong Kong
students in the survey said they had not been involved in
any services or programs sponsored by the International
Centre, the hub of international student programs and
activities in the university. According to the Foreign
Student Handbook of the University of Alberta (Hendricksen,
1991), a major purpose of the International Centre is to
provide information and assistance to foreign students
enrolled at the University of Alberta. The assistance
provided by the International Centre includes coordination
of airport reception, orientation for foreign students,
emergency loans and bursaries, advocacy concerning foreign
student issues, workshops for students re-entering their
home country, and advising foreign students and their
families on personal, financial, academic, and immigration
concerns. The International Centrs also sponsors a Host
Family Prograr where foreign students are matched with
Canadian fax.lies to promote friendship and mutual

understunc.ng. The International Week is another activity
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organized by the International Centre to ceiebrate and
promote the university’s role in international involvement.
The International Centre appears to have a good variety of
programs and services geared toward the needs of foreign
students, and yet somehow the Centre has not attracted the
attention of the largest group of foreign students on the
campus, the Hong Kong students. In 6rder to fulfill its
mandate to serve foreign students, including Hong Kong
students, the International Centre may need to have more
dialejue with various Hong Kong student and Chinese
community groups to explore effective and innovative ways to
reach out to the adjustment needs of Hong Kong students.
Some specific areas in which Hong Kong students may need
more assistance are intercultural friendships, time
management, study skills, and intercultural communication.

Another interesting piece of information obtained in
the survey is the Hong Kong students’ view of the treatment
of foreign teaching assistants. The majority of the Hong
Kong students in the survey (64.8%) expressed "moderate" to
Yextreme" concerns about the ways foreign student assistants
are treated by students at the university. The following are
some of the survey comments made by Hong Kong students
regarding the treatment of foreign teaching assistants:

I’ve once seen a CBC (Canadian-born Chinese) laughing

at a Chinese T.A.’s BEnglish, regardless the T.A. is
really helpful and presenting the material very well.
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It's a diiemma. I know many people mock the foreign
T.A.s.

My Chemistry T.A. had always been made fun of for his
name and accent.

Many Canadian students do not respect the T.A.s.
Especially in Chemistry labs.
Yes, especially those from Mainland China.

And professors too.

In the most recent survey of undergraduate experiences
at the University of Alberta ("Undergraduate experience,"
1993), only 29.0% of the university graduates agreed with
the survey questicn "Teaching assistants were used
effectively." Thirty-five percent of the respondents
disagreed with the question, and 36.0% reported "neutral."
According to a survey conducted at the University of
Minnesota (Paige, 1983), American students rated foreign
T.A.s "much worse" or "somewhat worse" than they did
American T.A.s on: (a) ability to communicate with the
students (77.3%); (b) familiarity with university policies
(26.4%); and (c) overall teaching ability (47.4%). In
response to the question, "Do you think having a foreign
T.A. has helped, hurt or had no effect on the quality of the
course you've taken?," 43.5% responded "harmed," 47.8% said
"no effect,”" and only 8.8% responded "helped." Moreover,
eighty percent of the respondents reported problems

understanding the foreign T.A.'s English. In his review of
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institutional policy on foreign students, Kaplan (1987)
indicated that local students in larger universities in the
United States have persistently complained about their
inability to understand their foreign instructors and
laboratory assistants. According to Kaplan (1987), the
problem with foreign teaching assistants is not purely
linguistic. There are matters of learning style, of what is
said as much as how it is said, of the presuppositions of
the role of a teacher, and of the relationship between
teacher and student. Kaplan (1987) advocated training for
foreign teaching assistants to improve their effectiveness.
A training program designed at the University of Minnesota
(Paige, 1983) had found that language and intercultural
preparation could improve foreign teaching assistants’
performance in the classroom. Foreign teaching assistants
who completed the training program were perceived as being
more effective because they acquired not only better English
language skills, but also better intercultural communication
competencies (Paige, 1983). In light of the findings of the
present survey on the treatment of foreign teaching
assistants, it would be helpful for the University of
Alberta to explore the usefulness of training foreign
professors and teaching assistants to enhance their
classroom effectiveness.

One of the most frequent comments made by the Hong Kong

students in the survey was about the issue of different
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academic standards being imposed on foreign students to
compete for entry into professional schools such as
Pharmacy. One student wrote that the Faculty of Pharmacy
required a G.P.A. of 8.5 from foreign students, but local
students could get into Pharmacy with a G.P.A. of 6.7. It is
the opinion of this writer that the registration har.dbook of
the university should provide clearer guidelines regarding
how foreign students are selected into professional schools
so that foreign students would not feel that they are being
unfairly discriminated against academically. With very
limited space reserved for foreign students in most of the
professional schools at the university, many Hong Kong
students need to understand that they are competing with
each other rather than with Canadian students, and usually
the foreign students who have the highest academic standings
are the ones being accepted into the programs.

Implications for International Students Adjustment

The kinds of student adjustment implications which
evolved from the present study center around four main areas
of interest. First, the experience of adjustment problems is
inevitable in the lives of foreign students. The present
study found that Hong Kong international students
encountered a wide variety of adjustment problems while
studying in the University of Alberta. Some of the problems
experienced by the Hong Kong students were culture-specific

(e.g., concerns with the political instability in Hong
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Kong), some were student-specific (e.g., concerns with
vocational uncertainty), and some were problems common to
intercultural sojourn (e.g., adjusting to a different
climate). Second, the kinds of adjustment problems were not
universal for all foreign students. In the present study,
not every Hong Kong student experienced the same types of
problems, and not every Hong Kong student experienced
his/her problems with the same degree of intensity. Third,
studying in a foreign country does not need to be a
stressful experience. The majority of the Hong Kong students
in this study experienced no significant problems with
loneliness, depression, or somatic difficulties. The
students’ support network of friends, family, and co-
nationals probably helped to alleviate the stress of inter-
cultural sojourn. Hong Kong students managing to make some
close friendships with Canadians would gain a greater
appreciation of Canadian culture and customs. Finally, the
role of international students remains a pragmatic one: to
obtain a university education. In this study, the vast
majority of the Hong Kong students had no problems with
their motivation to study in Canada. To obtain a university
degree is not only a personal achievement to the Hong Kong
students, but alsc a sense of pride for the family ani
relatives. Adjustment problems are inevitable, but the final

reward of graduation and a better job prospect in the future
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make the sojourn in the University of Alberta a worthwhile

experience.
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WRRITTEN CONSENT FORM
FOR INTERVIEWS

Adjustment of Hong Kong students at the
University of Alberta

To particivants in this study:

I am a graduate student in Educational Psychology at
the University of Alberta. The subject of my doctoral
research is: "Adjustment of Hong Kong students at the
University of Alberta." I am interviewing Hong Kong students
who are on student visa. You are one of approximately eight
participants.

As a part of this study, you are being asked to
participate in two in-depth interviews. Both interviews will
be focused on your experiences as a foreign student in
Canada and on the adjustment problems you have encountered.
As the interviews proceed, I may ask an occasional guestion
for clarification or for further understanding, but mainly
my part will be to listen as you reflect on vour experiences
as a foreign student.

My goal is to use the materials from your interviews to
design a survey cuestionnaire to understand better the
adjustment experiences of Hong Xong foreign students at the
University of Alberta. I also hope to use the survey
findings to explore ways that can help students £rom Hong
RKong and other countries experience a satisfactery scjourn
in Canada. Each interview will be audio or videotaped. The
audio or videotapes will! be erased after the dissertation is
completed. As part of the dissertaticn and scientif:
publications and presentations, I may discuss materials £
your interviews. However, all information will be held in
complete confidence and no names or cther personally
revealing information will be used. .

You may at any time withdraw from the interview
process. You may withdraw your consent tc have specific
excerpts used, if you notiiyv me at the end of the ifterview
series, 1£f I were to want to use any materials in any way
not consistent with what is stated above, I would ask for
your additional written consent.

rom

I, , have read and uncerstand the
above information and agree to participate as an interviewee

under the conditions stated above.

- [~
- ~

b
1}
14}
v
(3]
[
"
(1
o]
th
'D
18
T
1)
't
<
3
n
2
®
L

Signature oif participan

Date
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INTERVIEWEE INFORMATION FORM

Name Date

Age Sex Birth date__ __ Single____ Married__
Address

Telephone (Home) (Work)

Whaet year did you begin studies at the U. of A.7 19

At what level of studies did you be-in (e.g., first year of
masters program or second year of . .dergraduate program)?

Faculty Department

What level of studies are you currently in?

How many years have you studied at the U. of A.?

Have you returned to Hong Kong or have you gone to any other
country during this period? Yes No .
If yes, how long

Have you studied at any other school, college, or university

outside of Hong Rong? Yes No
1f yes, where
How long? What level of studies

A contact (name of person, address, and/or phone number)
where you can be reached in wase ¢f change of address or
phone number
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HONG KONG STUDENT ADJUSTMENT SURVEY (HKSAS)

PART ONE: GENERAL BACKGROUND INFORMATION

F—s3 T & F &
Plense circle the letter of the most appropriate response for eac the [ollowing questions:
L. Age 2 17-19 2 Sex . :
w22 t  aaje
1) 325
4) 26-28
e) 26-31
3.  Martal Status: a) smgle
b) marriec
4.  Student Status: a) full-tzme
b) part-tme

10.

Faculty: 1) Agriculture
b) A1s
¢} Busmess
d) Education
¢) Engineermg
f) Health Sciences (please circle ope: denusuy, medicine, .ursing, poamoacy, O.T.. P.T.)
g) Home Economics

h) Law
i) Scieace
j) Other
Year of academic program at the U. of As a) Is. yr.
b) 2od. yr.
¢) ord. yT.
d) 4b. yr.

¢) higher than 4th yr.

Have you smdied in a Canadian high school (or enrolled in a college high school program) before entering the U. of A.?
a) ves
b) no

Have you stadied in a2 Canadian community college before entering the T. of A.?
) ves
b) oo

Have you studied in 2 foreign country other than Canada (eg., U.S.A., United Kingdom, Australia, etc.) before entering the
U. of A2
1) ves county
b)Y no

How many times did you have 1o write the TOEFL before reaching or exceeding the required score for the U. of A
entrance standard?

a1l

b2

c)3

d) &6

e) 7-10

f) more than 10



11

14,

15.

16.

17.

18.

183

pd HKSAS - PART ONE

How often do you participate in the programs and activities organized by the International Student Centre in the HUB®
2) not at all
b) occasiopally (e.g.. 2 10 3 times a year)
¢) very often (e.g.. opce a month)

Do you associate mostty with: a) Hong Kony students:
b) Canadiap students;
¢) or equally with both?

Are your present best or close fiends:
a) Hong Kong studeats:
b) Canadian students:
c) or both?

Have you lived with relatives or family friends since ¥eu camre to Canada?
a) ves: how long
b) no

Since you came to Canada, have you visited homes of English speaking Canadians (eg. having supper or spending a
weekend with a Canadian family?)

a) yes

b) no

Since you came to Canada, have you encountered shuations in which you need o seek counselling for personal problems?
a) ves
b) no

In general, whom wonld you contact first for counselling regarding personal problems?
Choose one response only:

a) brother or sister

b) foreign student advisor

¢) medical doctor

d) parents

¢) pastors or church counsellors
f) professors

g) relatives or family friends

h) student friends

i) University Counselling Services

If you personal problems persist or become worse, whom woald you contact for counselling?

Choose one response only:

a) brother or sister

b) foreign student advisor

¢) medical docior

d) parents

¢) pasiors or church counseliors
f) pn fessors

g) rel.~ives or family friends

h) student friends

1) University Counselling Services
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HONG KONG STUDENT ADJUSTMENT SURVEY (HKSAS)

PART TWO: QUESTIONNAIRE ON ADJUSTMENT PROBLEMS
Fo @ENSE R EE

Please circie only one (1) number for each question. Please read the instruction arefully and answer all questions.

184

ANSWER KEY: 0 - No problem
1 - Minor problem
2 - Moderate problem
3 - Major problem
4 - Extreme problem
CIRCLE ONE NUMBER
FOR EACH QUESTION
«~PROBLEM...
M MME
1 0 A X
Sipce | came to Canada as a foreign student, NDJ T
] have experienced probiems with or related to: O E OR
R R RE
. A . M
NO . T . E
PROBLEM . E . .
ENVIRONMENTAL -
1. Housing - Finding accommodation .
(e-g., problems with finding an affordabic place to live)
Comment
01 2 3 ¢
2. Housing - Living conc'::ons
(¢-g., unclean accomx.wanop: lack of privacy; noisy, etc.)
Commenmnt
61 2 3 4
3. Housing - Location
(e-g., livmg 100 far from campus and/or friends)
Commenm
01 2 35 a4

4. Hoausing - Living with relativey/family friends
(- feeling less free 10 show temper 20d dislikes i front of
relatves or family fnends: relatves are oo stnes with v
whereabout)

Commenm

w
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3

HKSAS - PART TWO

CIRCLE ONE NUMBER
FOR EACH QUESTION

~-PROBLEM..
M M ML
1 0 A X
Since | came to Carada as a foreign student, NDJT
! have experienced problems with or related to: O E O R
R R R E
A M
NO T E
E

PROBLEM

S. Housing - Getting along with roommates
(e.g. personality conflic: with roommates)

Comment

6. Transportation
(e.g. not ownung a car restricts mobility; limited bus services where I live)

Comment
01 2 5 4
7. Food
(e.g.. adapting 1o Western-style food)
Comment
6 1 2 3 4
8. Climate

(e-g.. adapting to the cold, dry Winter; adapting to the early sunset in Winter)

Comment

9. Pace/tempo of life
(e-g., feeling bored; life in Canada is siow and unexciting)

Comment

"Other”
Please describe other problems you have experienced with respect o housing, transportation, food, climate, and pace of life.

ACADEMIC

10. Formal Englich skills - Listening
(e-g.. teachers or teacher assistanis speak too fast for me 1o follow
the mstruction)

Comment
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HKSAS - PART TWO

L

CIRCLE ONE NUMBER
FOR EACH QUESTION

~J’'ROBLEM...
M MME
I 0 A X
Sinee | came to Canada as a foreign student, NDJT
I have experienced problems with or related to: O E OR
R R R E
A M
NO T E
E

PROBLEM .
11. Formal English skills - Speaking
(e.g., problems with pronunciat'oo and grammar; don’t know how to
express myself i class: don't want others to laugh at me i class presentation)

Comment

12. Formal Fnglish skills - Writing
(e-8.. spencing long hours to write essavs: difficwt to express
ideas m English: bave to think in Chmese first before transiating
ideas mio Englich)

Comment

13. Forma! English skil's - Reading
{e-g., slow reading speed; pot used to reading English literature,
poetry, short stenes, academic or researzh literature)

Comment

14. University entrance requirement - TOEFL
(e-g.. problems in achieving the required TOEFL score; injtially
unable to enter university because of low TOEFL scores)

Commen'

1S. University entrance requirement - Alberts high school English 30
(e-g., problems in passing English 30; had to get higher marks in otber high
school subjects to compensate for the Jow English marks)

Corament

16. University entrance requirement - entrance standards
(e-g- Dot fair requrrmg foreign students 1o have a higher G.P.A. to get into
ceram university programs)

Comment

17. Metbods of instroction - Teaching/learning stvie
(e.g.. not accustomed 10 a teachmng stvie that encourages active student
parucipation and mdependent learning: not accustomed o formulating my own ideas
and applications)

Comment




Since ] came to Canada as a foreign smdent,
1 have experienced probiems with or related to*

18. Academic pressure - Workload/evaiuation
(e.g.. fecling overwhelmed by frequent mid-terms, tests, and assignments)

Comment

19. Academic pressure -~ Family related
(e.g.. feeling obliged 1o do well to please parents: don't wast pareats to waste
mone)y; | would feel guilty when academic performance was upsatisfactory)

Comment

20. Academic support
(e-g.. couwldn't find people for help when having problems with school work
or study methods)

Comrment

21. Academic performance
(e.g. not satisfied with my school grades; academic failures)

Commaent

22. Selection of coursework
(e.g., dont kmow what courses to take; unsure of academic interest and
direction: difficult to balance between personal interests and job outlook)

Comment

23, Program desirsbility
(e.g~ unhappy with current field of study; unable to enter desired program
due to restricted enrollment for foreign students)

Comment

24. Program satisfaction
(e-8., not sauisfied with the performances of the professors: professors are not
beipful to students; poor academic program)

Comment

HKSAS - PART TWO

CIRCLE ONE NUMBER

FOR EACH QUESTION

NO

PROBLEM .

«-PROBLEM...
M MME
I 0 A X
N DJ T
O E O R
R R R E
A M
T E
E .
1 2 5 4
1 2 35 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4

[B)
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5 HRKSAS - PART TWO

CIRCLE ONE NUMBER
FOR EACH QUESTION

«PROBLEM...
M MME
1 0 A X
Since | came o Canada as a foreign student, NDJ T
1_have experiensed probiems with or related to: O E O R
R R R E
. A M
NO T E
E .

PROBLEM .

25. Motivation for overseas study
(¢-8., not motvated 10 come to Canada for education: study overseas only to piease

parents’ wishes)

Comment

26. Constriction of activity
(e.g.. nothing 1o do beside studying: bave no time for fun and entertainment:
most of my time is spent studymg)

Comment

27. Class size
(e-g., hard to get to know people in big lectures; big classes are very impersonal)

Comment

28. Time management
(e.8., don't know how to manage time effectively; very easy 10 get behind
with school work)

Comment

29. Study skills/methods
(e-g., don"t know how 10 study effectively; don’t know how to get better grades)

Commert
01 2 3 4
30. Muintaining self-confidence
(e-s . oot feeling confident in my academic ability; feeling less competent than
othe - Hong Kong students)
Comment
01 2 35 a4

YOUR ANSWER ARE VERY IMPORTANT TO US!



"Other”

HKSAS - PART TWQO

Flease describe other probiems vou have experienced with respect 10 formal English skills, unversity entrance requirements

for foreign students, academic functioning, academic prograr. study skills, etc.

Since | came to Canada as a foreign student,
1 hove experienced problems witb or related (o:

SOC10-CULTURAL

31. Conversutional English skills - Listeniug
(e-g.. bave problems understanding s.2ngs, jokes, idioms, and/or common
vocabulary in everyday conversation)

Comment

32. Conversational English skills - Speaking
{e.g., don't know bow 10 start a conversation: have an accent and camnnot speak
English fluendy; have to organize thoughts tn Chinese before transiating them in

spoken English)

Comment

33. Topics of conversation
(e-g.. doo’t bave much to talk about with Capadians; Canadians have different .
opics of cogversation)

Comment

34, Making friends with Canadian stndents
(e.g., friendships with Canadian students are often superficial: bave no close

Canadian friends: bard to make friends with Capadian students; not much in common with

Canadians)

Comment

CIRCLE ONE NUMBER

FOR EACH QUESTION

NO

~PROBLEM...

M

1

N
(V]
R

PROBLEM .

35, Making friends with foreign stndents from Asian comntries, e.g.. Hong Kong, Singapore, Malaysia

(e-g.. have friends but not many close cpes)

Comment

M

mAd>PRER®mOO

Dy

(3]

[ 3]

[N)

M E
A X

mC-
mzZm® -

(%)
E



Since | came to Canada as a foreign student
1 hove experienced probiems with or related to:

36. Western norms and values
(e.g., adjustmg to casual sexual relaticnship between male and female,

mdividualistic thinknyg, etc.)

Commen:

37. Subtle racial discrimination
(e.5., perception that peopie are less polite to etbnic minorities)

Comment

38. Explicit racial discrimination
(e-g., harrassed by racist remarks or jokes)

Comment

39. Acceptance of foreign students by Canadian stndents at the University of Alberta
(e-§.. Canadian students stick to their own groupss feeling excluded. isolated,
alienated, unweicomed; Canadian students pot sociable with foreign students)

Comment

40. Status of foreign students at the University of Alberta
(e-g., perception that foreign students are not treated as rich resources vital to
the growtb of the campus conmmunity: foreign students are only seen as a subgroup to
be tolerated)

Comment

41. Treatment of foreign teaching assistants
(e-g. foreign T.Ass are laughed ar by students because of the T.As’ poor Enylich)

Comment

4. Maintining cultoral pride
(e-g.. not feeling good to be a visible minority in Canadian society)

Comment

190

HKSAS - PART TWO

CIRCLE ONE NUMBER

FOR EACH QUESTION

~PROBLEM..
M MME
I 0 A X
NDIJ T
O E O R
R RRE

. A M
NO . T E

PROBLEM . E .

01 2 3 <
01 2 3 4
01 2 3 4
01 2 3 4
01 2 3 4
01 2 3 4
01 2 3 4
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8 HKSAS - PART TWO

CIRCLE ONE NUMBER
FOR EACH QUESTION

~PROBLEM..
M MME
I 0 A X
Since 1 came to Canada as a foreign student, NDJ T
1_have experienced problems with or related to: O E O R
R R R E
. A . M
NO T E
E .

PROBLEM .

43. Political instability at home
(e.g., being affected by the uncertainty of the *1997 situation in Hong Kong)

Comment

"Other”
FPlease describe other problems you have experienced with respect to conversational skills, making friends with Canadians,
racial discrimination, treatment of foreign students, the "1997" situation in Hong Kong, ete.

PERSONAL

44. Finances
(e.g-. oot having sufficient funds for tuition, living expenses. and recreation)

Comment

45. Lopeliness - Social
(e-g.. don't have friends; feeling lonely during holiday times: bave no one to share deeper things)

Comment

46. Lopeliness - Emotional
(e-g., feeling lonely even when one is with friends; Jopeliness due to absence of close
emotional antachments 10 people and places)

Comment

47. Bomesickness
(e-g.. missing family/friends back bome, especially during first few months in Canada:
thinking Hong Kong is 2 better place to be)

Comment

THANKS! YOU'RE ALMOST FINISHED!
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9 HKSAS - PART TWO

CIRCLE ONE NUMBER
FOR EACH QUESTION

~PROBLEM..
M MME
1 0 A X
Sinee | came to Canada as » foreign student, NDJT
L have experienced probiems with or related to: O E OR
R R R E
. A . M
NO . T . E
PROBLEM E . .

48. Achieving independence
(e-g. not used 10 looking after oneself independently; afraid to make the wrong decision: not
used to making cne's own decision)

Comment

49. Personal counselling
(e-g.. don't have a trusted person for guidance regarding personal problems: don’t bave anyone o
turD to in crisis or distress situations, e.g., failing a year, death in a family, emergency surgery)

Comment

50. Immigration

(e-5-. probiems with renewing studem visa; problems with immigration laws)

Comment

S1. Dating
(e--, don't have time to date; too few suitable dates to choose from)

Comment

82. Feeling bloe
(e.g. fecling unhappy; don't want to talk to anyone; want to be alope; worry a lot)

Comment

53. Depression
(e-g-. feeling hopeless: very sad: frequent crving no interest in social activities; no appetite;
cannot sleep)

Comment

54. Somatic complaints
(e-§.. Somach ache; beadache; peck/back aches: muscular tension; Jow-spirited; dizzy; sleepy;
less antentive)

Comment
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10 HKSAS - PART TWO

CIRCLE ONE NUMBER
FOR EACH QUESTION

~PROBLEM..
M MME
1 O A X
Since 1 came to Canada as a foreign student, NDJ T
1 have experienced probiems with or related to: O E OR
R R RE
. A . M
NO . T E
E .

PROBLEM .

55, Planning for the future
(e.g., upcenain about career choices; uncertain whether to pursue more studies after
graduation or return bome: concern over emplovment opportumty back home)

Comment

*Other”
Please describe other problems you have experienced with respect to finances, loneliness, achieving independence, personal
counselling, emoticnal problems. pianning for the future, etc.

MANY THANKS !!!

YOUR ANSWER WILL BE MOST HELPFUL.

SIMON SHEH, M. Ed.
430-5008

DAVID BAINE, Ed. D.
492-2646

Please put questionnaire in the self-addressed, stamped envelope and mail it back by FRIDAY
05 MARCH 1993.

BE SURE TO COMPLETE AND RETURN THE ENCLOSED CARD WITH THE
COMPLETED QUESTIONNAIRE BY FRIDAY. 05 MARCH 1993 IF YOU WISH TO ENTER
THE DRAW. PLEASE PUT THE CARD IN THE UNMARKED ENVELOPE.

If vou feel you need assistance for some of your adjustment problems, please contact Simon
Sheh at 430-5008.
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ACCESS TO STUDENT RECORDS: REQUEST FROM PROFEISSQR C BAINE OK BI=AL® OF A GRADUATE STUDENT

ACTION
ZQUIRED:

o
jeul)

ey
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University of Alberta Department o1 Educational Psychologs RESEARCHER
Edmonton Faculty of Educanon
Canada TeS 2C3 o-102 Educanon North. Teiephone (4031 482.3245

Fax (4031 4921518

Decenber 14, 1992 lirs/sheh L~ ‘¥°
Executive Committee { \>?\

General Faculties Council i Y

C/0 Ellen Schoeck | O
University Secretariat \\i\

2-5 University Hall '

University of Alberta
Edmonton, Alber:a

Dear Ellen Re: Dissertation research: Simon Sheh

Simon is studying adjustment problems experienced by students
coming to the University of Alberta fros Hong Kong. He has interviewed
an avallable sample of a small number of these student and now wishes to
circulate a questionnaire to a large, representative sample of males and
females in various faculties and years of etudy. To assist random,
stratified sagple selection, Simon is requesting the following informa-
tion from student records:

a. a list of the names, addresses and telephone mmbers of all
gstudents from Hong Kong studying at the UofA on student
visas;

b. fdentified, if possible, in terms of age, marital status,
year in which they are registered, and gender.

This informaticn will be used exclusively for selection of the
research sample. Following selection, I will supervise destruction of
the information. Students will be requested to respond anonymously to
the questionnaires. All information will be treated in a completely
confidential manner: no student names or other personally Identifying
information will be reported in any way.

For your information, Simon had considered selecting a sanple from
various associations related to “"Hong Kong students." However, he decid-
ed not to select z sample in this manner because he is also interested
in the adjustment problems of students wio may not be meabers of any
associations.

Thank you for consideration of this request. If I can be of any
asgistance, please contact me at 492-2646.

Be g wis?es
bu/- K2

David Baine, E4.D.
Professor

Note from the Universitv Secretariat:
The Executive Committee has delegated
authority to grant such requests;
relevant procedures are attached.

(For the GFC ZIxecutive Committee Meetina of February 1, 1002)



1992 GFC POLICT MANUAL
SECTION 109

policy governing access to old ::udent records to be useg for
biographical research:

1. Studerts’' records which are 50 years old or older (for which 50
years has elapsed since the last update) shall be released, at the
discretion of the Registrar, for biographic research purposes.

2. For the purposes of biographical research, the researcher will not
be permitted direct access to the record. The researcher must
submit requests for specific information to the Registrar who may,
at the Registrar’s discretion, provide the information requested.

3. Students' records which are less than 50 years old shall be
released for biographical research only upon release from the
stucent or the studert’'s estate, or by permission from the
Executive Committee of GFC.

4. In any case the Registrar’s decisions may be appealed to the
Executive Committee of GFC.

(EXEC 16 OCT 1981)

The Executive Committee delegated authority to the Registrar to release
grade point averages for University of Alberta students who have
attended colleges affiliated with the University. This delegation is
premised on the understanding that the information released to the
student’'s former college would be used for statistical purposes only
and that the confidentiality of individual student records would be

maintained.
(EXEC 15 APR 1985)

4.2
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Inter-departmental Correspondence

Lot erare o Adberis

Mr BJ Silzer ume February 3, 1993

Associate Vice-President & Registrar
201 Administration Building —

Ms EA Schoeck o e
Director, University Secretariat

2-5 University Hall

Access to Student Records: Request from Professor D Baine on Behalf of

a_Graduate Student Researcher

At its meeting on February I, 1993 the GFC Executive Committee discussed
the attached request that Mr Simon Sheh be given access to information
concerning students from Hong Kong studying at the University of Alberta
on student visas. On behalf of General Faculties Council, the Executive
granted access to a list of names, addresses and teliephone numbers of
all students from Hong Kong studying at the University of Alberta on
student visa (part 'a’ of the request). This approval was given subject
to the Education Ethics Committee’s Report being submitted to the
University Secretariat for review by the Vice-President (Academic).
Also, the Registrar’'s Office has been authorized to provide information
on the age, gender and year of registration of all students from Hong
Kong studying at the University of Alberta on student visa (part 'b’ of

the request).

s,

Ellen Ann Schoeck

EAS/vw
Enclosure

cc. Dr WJ McDonald. Vice-President (Academic)
. Professor 0 Baine, Department of Educational Psychology
Mr S Sheh, c/o Department of Educational Psychology
Ms B Neuman, Associate Registrar
Mr H King, Associate Registrar
Ms B Purves, Assistant Registrar
Ms S Main, Assistant Registiar

198
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A B OE YT cebruar 1993

19 Fetruary 1993
Dear Hong Kong student :
Please help us try to understand the adjustiment experjences ( 5 # %42:2 ) of Hong

Kong foreign students at the University of Alberta.

We are studving the nature of adjustment probiems experienced by Hong Kong foreign
students at the University of Alberta. The information obtained will be useful for:

a) increasing awareness of the types and magnitude of adjustment prablems experienced
by Hong Kong foreign students at a Canadian university in Canada: and

b) improving <ervices provided to Hong Kong foreign students whiie attending a
Canadian universiry.

Please take 15 minutes now!

Please complete the enclosed questionnaire. which will take about 1S minutes. Ther.
please return the questionnaire in the self-addressed, stamped envelope by Fridav,

02 March 1993, There is no need to include your name: your responses are completelv
confidearial.

In appreciarion of vour effort. a random draw of 25 special gifts will be made among those
students who return a completed questionnaire by Fridav, 95 March 1993. The trist draw
is for a monetary reward in the amout of H.K. § 300.00 donated by the Hongkong Bank
of Canada. The next 24 draws are for a gift certificate in the amount of CANS 5.99 usable
at the exciting, new "Foody Goody” ( 2 & #= ) Chinese buffet restaurant. Be sure to
complete and return the enclosed card with the completed questionnaire if you wish to
enter the draw. To mantain confidentiality, please put the card inside the unmarked
envelope.

We sincerciy thank vou for vour time and efforr. 58 2 1% & & g5 X 3%

Simon Sheh. MEd. (% # s ) David Baine, E4d. D
Doczoral studen: in Counselling Psychioiogy Docroral dissertation
Department of Educational P~chology supervisor

430 - 5008 492-2646

This research is suppcrted in part by the Hcngkong Bank of Canaca.

200
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Hongkong Bank of Canada ‘v’
A

1056 Jasper Avenue Egmuontor. Atberta T8) 122

Earl V' Andrusian sicn
Vice-Preswsent und Munaver

Dear Hong Kong Students of the University of Alberta,

As you know HongkongBank is very active in the business and social
scene in Hong RXKong, accordingly Hongkong Bank of Canada also
actively supports various cultural and social activities of the
Asian/Chinese community in the City of Edmonton.

A recent example was our donation to the University of Alberta for
the purchase of Chinese library materials for its East Asian
Library collection.

We consider the survey conducted by Mr. Simon Sheh a meaningful
exercise and agrees with our general objective to provide
rehabilitation assistance where necessary to settlers in Canada.

We have gladly offered our sponsorship to this exercise and we
encourage your participatien.

Yours sincerely,

!
E.V. Andrusiak Dick ¥in
Vice-President Accoupt Manager

Tetepnone 2303 2233803 Facanuie 030 2200800 memner HonghoneBank eroup
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05 March 1883
Dear Hong Kong Stuagent:

I would like to tell you that | am gverwheimegd by the many returns of the Hong Kong
Student Adiystment Survey (HKSAS; uuestionnaire to my office this week. Your sirong
responses to this survey have proved that stugying the adjustment experiences of foreign
students is @ worthwhile endeavour 1o pursue in the university community. As a former
foreign student from Hong Kong myself, | would like to assure you that your responses
to the survey will be very useful in increasing awareness of the probiems Hong Kong
foreign students face as well as improving services provided to Hong Kong foreign
students while attending a Canadian university.

I would like to thank vou all those students who have returned their completed
questionnaire. The draw for the 25 special gifts will be held on Frigay, 12 March 1993,
at the downtown branch of the Hongkong Bank of Canada. Student winners of the draw
will be notified by telephone as soon as possibie.

| realize that this is a very busy time for most students. | would like 10 encourage all
h nts who have not compieted the guestionnaire to take 15 MINUTES NOW 10

fill out the enclosed survev and return it in the self adoressed, siamped envelope. Your
responses to the survey will help incresse the representativeness of the research findings

on the adjustment experiences of Hong Kong foreign students. If vou have aireadv
mple ng returned the surve lease disregard the enciosed questionnaire.

| received request from students who wouid like 10 have a copy of the summary of my
survey results. For students who are interested in the findings of my research, piease fill
out the attached request form and return it in the self-addressed, stamped enveiope.

Thank you once again for your time and efforz. Bes: wishes for your final exarns in April.

Sincerely yours,

— el =L 1M 2 ;
m =5 357 1B Ef-] [=] /%

Simon Sheh, M.Ed. (= & & )
Doctoral Candidate in

Counselling Psychology

Department of Educational Psychology
University of Alberta
430-5008/487-7791

This research is sponsored by the Hongkong Bank of Canada
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Table K-1
Tests of the Significance of Age Differences on Various
jus n oblems i SAS-Part One
Chi Cells with
Variable n* Square D.F. P E.F. < 5
Age by community
college (Item #8) 179 7.3 2 < 0.03
Age by having lived
with relatives or
family friends
(Item #14) 181 6.5 2 < 0.04
Age by first choice
for counselling
(Item #17) 178 29.6 14 < 0.01 *k

Alpha = 0.05
*Number of respondents

** ctatistical tests not interpreted with confidence
because of sparse data
Table K-2

Tests of the Significance of Gender Differences on Various
Adjustment Problems in HKSAS-Part One

Chi- Cells with
Variable n* Square D.F P E.F. < 5
Sex by number of
times to write TOEFL
(Item #10) 185 12.9 5 < 0.03

Alpha = 0.05

*Number of respondents



Table K-3 207

Tests of the Significance of Faculty Differences on various
Adjustment Problems in HKSAS-Part One

Chi- Cells with
Variable n* Square D.F P E.F. < 5
Faculty by study in
Canadian highschool
(Item #7) 154 13.6 3 < 0.01 *k
Faculty by community
college (Item #8) 152 10.9 3 < 0.02

Alpha = 0.05
*Number of respondents

** Statistical tests not interpreted with confidence
because of sparse data

Cross—-tabulation of year of study by HKSAS-Part One

questionnaire item responses.

No significant relationships were noted between the
respondents’ year of study and their responses on HKSAS-part

one.
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