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The purpose of thls study was to examiné students perceptlons of culture as a S
c‘omponent of theu' swond language leammg expenence 'l‘he following areas of concem

wm addressed l) the lmgmsuc and educatmnal backgmund of studcnts m‘thc Extcnded

thc second lquuagc class. 5) studcnts mnenests and pmfe:red acnvmcs in culturc study,

S # 6) studcn;s pmcpnons of cultura.l compelence, and 7) smdents reﬂecnons on the . _[,'-' Lot
b mcanmg ofculturc FR k ]

\'k,'

‘,: h

‘ thc pmblcm,

e o . . \{
R

B ';" o Ma_]or conclu;xons of dle study mclude

<

l A majomy ot' Extendcd French studcnts comc fmm an Anglophonc home



e 2 Most studems peroewe topics and qucsnons which mlate dtreCtIy to their own o
L o B ijcvcryday hves ‘as‘ mg tncs; mlevant w an undmmndmg of the way of life m Alberta

. -f’_v',-6 8 Most studcnts havc acqmreda'basxc faxmharity thh thc notxon of cultum as customs |

L ?'-:df:’béfhéir‘icrj'éﬁ mas'e :s’vh-o midi'fférént-_frbm'-memselves; -,bq; qb-‘n_g't mzmbmw@s
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S resean:h has focused on the srgmﬁcance of leamer fat:tors m language Iearmng In

\‘-g‘~"H\I'I‘?RGQHC110N_TOTHESTUDY Sl T

Background to the Study 5

Dunng the past two decades, much 1mportant language leanung and teachrng §

. vpartrcular, the relauonship between the learner s mter:ests, monvatron, and amtudes and .
| _."hrs achlevement m language learmng has been the subject of so many research

b _‘rnvesugauons that the statcment that_student mterests can be: 3 useful starungpo"' | mthe

5 .burldmg of a suocessful language pnogram has been aocepted as’ d,
o _,1974) Robmson ( 1981), m her mvesugatrdn of language aptrtude found th : orergn

' language electron in Gr:ade 8 depended on inf more than on any Oth. _var'r" ble _ She

also found that "mterest was more related to actual success than was potenhal abrlrty as ; A

Lo measured by the Prm,sleur Language Aputude Battery Reseanch also suggests that

' S students are pnrnanly rntetested m bemg able to commumcate el’fectrvely wrth speakers of

o the second language, and that tlus emphasrs on commumcatrve ability or language-rn-use

. ’requrres some lmbwledge and understandmg of the cultural or social context of the

1-;language In her study mvesngatmg atntudes towards second language study, Myers

, " (1980) found that respondents overwhelrmngly named culture study as one of the most. -

- " ,needed and lrked alspects of the seoond language classmom expegence

" fsecond-language) programs provide a stnkmg parallelfto these trends in second languagc
o _learrung and teachrng reseamh ngrams are to be student-centered, wrth a focus on the.
‘: vdevelopment of commumcatron skrlls and cultural sensmvrty (embracmg nouons of | l,
| 'awareness apprecrauon, and posinve atutudes), as well as the encouragement of personal |

. ;development Thus the rauonale for culture study is placed in the context of the- realrty of .

LY

.




- o growmg global mtcrdepcndence" and the necd for a curnculun'l whtch "wrll help
e Albcrta f.“"‘mdems to develop the fninir

: d& ev el opers ts thc problem of anracnng students to second languagc study , ;ld _once thcre

L T

: ":-':vconvtncmg them to contmue Thts lSSue lS pamcularly acute in pro\nneé/ such as

others who use French the better to. prepare them to take thctr place 1n our nattonal ? R
2).

mtemanonal tcommumues" (Nme-Year French Program Cumculum Gutde. 1980,3

At the same ume, 1t lS evtdent from the hterature on’ second language teaiﬁmg and e

% leammg that one of thc pnmary concems factng secontl language teachers an program

L fAlberta where second language study wqummcms are deteined v ‘h" lvelof
E 1nd1v1dual school Soards an \

) hcrc programs arc snll pnmanly o,ffered On an opuonal

- ’ basxs A htgh attrmon rate betWeen elementary and hrgh school enrollment levcls has e

bcen noted throughout North Amenca and attests largely tolhé professron s fatlure to
../

"deltver and perhaps 1 a certam dtssaUSfacnoh among 'dents wnh thetr language, L

learnmg expencnces If student mterests regardmg c_ __'ture study as mdtcated by rcsearch‘ s

- match the stated goals of the Alberta cumculum, we/ mttst"then ask what tt lS that students o
- -are actually expenencmg at the classroom level / there a gap between theory and |

/i

The hterature on culture study as a ¢ mponent of language leammgmd,catcs that SR
| many students are not adequately exposed to leammg about culture (Chasmn, 1976 _‘ A
| ’I‘ardtf 1978 Ullmann, 1982) and expenence language learmng as repetmon of grammar

o dnlls and rote learmng of vocabulary, dwomed from funcuonal use. or cultural mcssage ,& T

",\

";_l “ R (Mycrs, 1980T\mth theresult that m practtce some ﬁtm of ltngulsttc competence 1s
, supplantmg the 1deal of commumcanve competence Our students often may learn a

B '_"hhollow form of language, a code, whtch they can sce no purpose tn acqumng

| ‘ ; .;(Robtnson, 1981) Myers (1980) warns that "Students who remcmber only domg

S grammar dnlls do not contmue language study any longcr than reqmred" (p 46)

,.‘_', J?A"f':. RTINS

ﬁ.um basxc skllls necessary to commumcate wnh y i



v _‘ «students cannot experxenee.fo’t* o

R {3] can However "cultural aware

- .;,,students aredevelopmg Do

TR

What exactly do we hope to achxeve by teachmg culture? Why is it mcluded as -

one of the stated goals of language mstructidn" In sptte of the quahﬁed success efFrench R

s tmmersxon progmms m Canada the majonty of students at the secondary level will
5 conttnue to leam French rn acore program (Stem. 1982) Although these students may
o “never achreve the same lcvel of lmgutstlc competence as their peers in |mrsron \
N accordmg 10 the dormnant petspetiuve rn se@ond language pedagogy they should

. nevextheless, develop an awareness of and apprecratxon for the way of. hfe of people L a
o whose language they are studytng (thkes, 1979) thhoutithls the commumcauve o /
- skxlls they acqurrt' wxll mean very lrttle(Hxll “}979) Rrvers (1976) has argued that 1f ~

break through monollngu ' wthey wﬂl drop out as soon: as they '-

in; tfself may bean unp0551ble goal wrthout drrect o

"systemattc mstrucnon in- culture

. Statement of the Problem

- . '7 o - : R » ‘ .
. : . . : . S

S There may be amrsmatch between the nottqn ture as put forth in the

o ihterature and ht many cumculum gtndes and the nouon of cultune that second language o

. v

5 expect them to leam "cultural understandmg,

apprecxanon awareness" automa i

i "]class" Are mese yague 1deals o whrch the professmn Wlllmgly pays hP service, but

";v‘whrch it cannot or chooses not to fulﬁll" Thus, the quesuon l;eoomes Can students tell

9 'portumty that language study provxdes to._ S

/s sunply by vxrtue of thelr presenoe ina: language Ll s

L 'us what they know about cultme" Can thelr perceptions of. the nature of or drmenspns of _

o culture as it relates to second language leammg help us to explore a posstble rmsmatch

o _‘ between cumculum-as-plan and Cumculum-m-use" Can their pemepuons help us. to.

; modrfy the cumculun\as-plan or redmect our tlunkmg towards better ways of '

. . R - ) . A '"‘,“ R . v S



o ., and Grade Nine (mc upper grade ot‘ Jumor hxgh school) are able to demonstrate some

. , understandtng of the nouon of culture and that the completeness OF degree of thetr ‘

1mplement1ng culture study m our seconcl language classrooms tn such a way as to
'persuade more studentstoconunue thetr second language leammg'? 3 } T

‘tiu‘rpésedrmé Study_ DR

Upper elementary and Jumor htgh school teachers of the Bdmonton Publte School
- Board Exteuded French program use the Ntne-Year French Program Curnculum Gutde .
"~ asa basrs for thetr second language programs Therefore, one could assume that |

Extended French students who have fmtshed Grade Stx (the upper g'rade of Dmsron II);."-_A-“ S

understandrng would vary between the two. grade levels dependmg in part upon the
| mtmmum expectatrons for cultural understandmg, the ma_]or Cultural themes for each
- grade level and the course outhne as mdrcated m'theNme Year French Program

‘ Cumculum Guide:. e ,:;v T

'I'he purpose of. the study is to assess in. what sense upper elementary and Jumor:

‘hrgh school students enrolledm Extended French programs m selected Edmonton schools Y

. ‘-,percetve culture" as a component of thetr second language learmng expenence By / .

- Comp aring the" opuuons ab°"‘ their expi-'ﬂence with their approach to culture-related VoL
tasks, it may be POSSIble to generate quesnons about the way in Whlch culture study Kas
.e bee“ Conceptuahzed wrtlun second languagc pedagogy o g “ :
 The spectﬁc obJectrves of the study are' . / . | | G .' . f' T _ -

‘ l -to explone one aspect of' cultural understandtng, that is, the extent to whtch students
.enrolled in Extended French classes at the Grade Slx and Grade Ntne levels have gamed

- B the necessary lmowledge and expenence toenable them toamculate someof the R ‘, L

o partlculars of the culture of French speakcrs, the people whose 1anguagc they am-_-'. e
L ;""leammg, and to compam thts culturc wrth thetr own;

s oo I »i ‘- 5.. “u
. _D R : TR A AN
Lo "



[

~

| vaffecch dxmcnsxons), ie., what do students thmk thcy Should leam about a culture m -

order to understand and cbmmumcate wnth people m that cultme? \f-\, L

‘\'- R X .. -

B 5 How would students descnbe what 1t means "to .be culmne"? Are these Students




By as‘the deVelopme,t ot‘ an awareness of and sensn€vxty toward the values, tradmons. and 3

A {.f"\'",way of hfe of the peOple whose language 1s bemg svudxed and the abxhty to funcuon in a -

L 'culturally authenue manner The assumpuon or rauonale for thxs perspecuve on leammg
French 1s stated as folloWs i '

SRR In leamm Ftench one gains Anew. awareness and a greater undetstandmg of
S culture: throtégh realization- that there are similarities.and differenceé between j e
""" French'and ghsh-spealnng lesk‘ Awareness that the: pattems of living of .
» . :-each groyp.are based on one’s environip t and experiences will, itis expecteA
“lead 10 greater openmmdedness, xibflity anid readiness 1o underst;
1~T‘othersas»th :(Nine-Year Frenpi{: Pr

et Exposmg chxldren ;oother cultures as’early as posslble mcschool isan unportant'
- and most effective way to minimize the development of stereotypes, -ptejudxce
mflexlbxhty, and ethnocemnsm (Olson ; 1982 ?'p. 25)

o _‘of study, smce

e If language leamers are to eommumeate ata personal levely wuh mdmduals from
" ., - other cultural backgrounds, they will need not only. toundetstand the-cultural -
S R ,_;mﬂuenoes at ' work inthe behavior of others, but also'to. Tecognize the profcund
influence pattems of their own culture exert over their thoughts, their .. -
*'; "activities; and thexr forms of hngulsnc expressnon‘_?( 81, P 16

3 .' _ ."‘,'I‘hougt)me goal of cultural understandmg has long ‘been stated in expllcn termsnn
_ /___,\f

= 'the Alberta curriculum and ﬁnds W1de8pread support in the hteramre of the ﬁeld research
| - has mdxcated that xt 1s very poorly mplemented m Alberta schools (Mayor 1984 Parker. S

i : 1975 Tardlf _1978) »,That tlus sxtuaucn ns prevalent elsewhere m Nonh Amenca IS also
I documented in the llteratute (Chastain{ problen RRETE
= :'teachers who are on the whole madecju;lely P“I’a“d no teach “ (vaers. 1981) In
. ":‘A;""_-addxuon""culnne" is a poorly understood eonoept, it rcfcrs ‘0 50“""““2 “b“‘mt a"d

1
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dtfﬁcult to grasp unmedlately because one ls par{t of one s own culture Culture forms an

Y 'z’ B '_' aspect oFthe takenwfor-grantedness of our exrstence lt mvolves the "tmpllctt nbrms and

" convennons of a soc1ety. 1ts methods of gomg about domg thtngs tts htstoncally "
3 transrmtted but also adapuve and creauve ethos, its symbols and j its orgamzauon of

expemnce"(tpveday. 1982,pi34). ; T ’

‘ | Another way of understandmg culture is to concetve of rt as knowledge "a )
» fsocrety s culture consmts of whatever itis one has to know or belteve in order to operate ’

= ina manner acceptable to tts membets and do so in-any role that they accept for any one

R :‘of themselves" (Goodenough 1964 ? 36) If we concerve of culture as knowledge ot‘ .

: how to behave (the tdea of compet‘éhce) then iti ts somethmg we all possess wrthtn our - 7

~ own socretres. even tf tlus lmowledge is: rarely at a consctous. verbalwed level In fact o

B there seems to be a bl.lllt-ln taboo that prevents our bnngmg tlus knowledge about 2

: ourselves to the consctous level Culture is very dtfﬁcult to talk about and yet is central to
) the way we ltve and express ourselves, and is evrdent in our atutudes and assumpuons

: about tlJe world around us. - | Co _

| In theory at least, an mdmdual may become competent in more than one cultu!e

- or possess vatymg degrees ot‘ competence in more than one culture Such an mdtvxdual

' thatofa nauve speaker Stem (1983) has’ suggcswd that in addmon o gmmmaucal ahd

. would have a cultural repertoxre (Goodenough 197 1). However the commumbauve o
: competence of a second language leamer should perhaps be seen tn a dtfferent hght ﬁom " -

| socxohngmsuc competence whrch would be hmrted m a second language user, a tlurd
. '”sktll used by the leamer would be knowmg how fo bea "f‘orergner ie., knowmg how f"ilf :
‘ *'to compensate for problems in commumcauon (also refcrted toas strategtc competence byv,.: o

" Canale & Swain, .1980). Seelye (1984) has stated that mtercultural skillis "the abtlrty o

funcuon asa stranger and to mteract w1th strangers (p 236) o o E
Thus. in the second language téachmg/leammg srtuatron, culture may m,ore |
- . uscfully be seen as "that knowledge of the pattcrned ways of hfe of the target people that S

1



. 'rn culture perspeetrve However\ drsappomtment wrth the current teachrng of culture

<~ \
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S ‘?'would enable astudent of a grven target language to colnmumcate effecuvely wlth nattve L

AN Wt s

L ; spealgers in’ typtcal sttuattons" (’l‘ardrf 1978 P 19) Such knowledge consists not only
" ,' ; of factual content but also mcludes behavroral and affectNe components Movement ., |
- f ~;f--towards the teachmg of commumcauve competence in the'second language classroom is a

: 'step towards tmpamng the cultural drmensron ofa non- nauve language wrthm a language- T

»

' j‘ undetScores the need for an examtnation of what and how our students learn about culture P

in the scond Wi casioom. -+ A= S

Cultural abrts are srrmlar to language skills in the sense that the nauve speaker )

operates viithm the system at a subconsclous level, The task of the language teacher »rs l° ‘,_‘ .

. help students exarmne therr own culturally detenmned values,, and assumpuons as welLas.«

g,.

) those of the speakers whose language they are studytng Seelye (1984) has suggested
'- that: P o :

, ' Teachers can make a dtfferenoe in the way We see ourselves 'l'hey can structure
;- the curriculum so that stydents can examine the many ways cultural condmomng
affects the qualrty of human thought and actron (p 217) . ;

3 Thrs is a very dtfﬁcult task for mOSt language teachers, even if therr students are -

L rnterested in the people who speak’the language they are studymg As adolescents, | .
. : students know very lrttle about the bastc aspects o( therr own culture and most of them o
dre too young to have had the expenences necessary to gain more than a superﬁcral |

‘ N stereotyped knowledge of other culturesorof suBculnnes wrthrn their own: socrety

Stnce the development of cultural sensmvrty and the cnhanoement of personal

. .developrnent are ooupled together as goals of the Nme-Ycar French Program thts study
L A'wrll attempt o determtne whether students are achrevmg these goals through the Extended

} _ French ngram. lfresults rndtcatc that students are not "culturally sensmve". an ,
. opportumty for renewed questromng of the cultural rauonale for language learrung and tts o
L 1mplementatron in Alberta schools wrll present rtself

\ -




.- Definition of Terms ‘\f: c
’l‘he followmg terms employed in thls study are deﬁned as follows. ‘
o -85-8:S ‘ _(FSL)wﬂlrefertotheprogrammthe
: Edmonton Publtc School System whxch follows a tradmonal core format. It begms at the

ﬁ Grade Seven or Grade Ten level, is offered for approxlmately forty mmutes aday, and

. _mvolves exphcxt second language mstructlon

o | 3 Emndedfmmh will mfer to the nme-year program wttlun the Edmonton Pubhc .
B School System whlch is oﬂ'ered to students begmmng in Grade Four ~This program was. '
| ldestgned to provlde snl’dgn's not only wlth language instruction but also with the _}

' opportumty 1o use the second language if the study of other subjects and toptcs At the
: elementary level, thended French students receive 30 minutes of French and 30 mmutcs '

- of instruction in another sub)ect or subjects in French each day Students enrolled inthe’ .

Jumor high school pmgram recexve a minimum of 160 mmutes a week. Aspects of

o | Francophone cultm'e are an expllcxt component of the pmgram {Based on Smnd

- Lanznnzamms.wz. Edluonton Public Schools.) -

Qummmm will refer not only tp the subject matter or content of a gwen program -

: but alsq to the entire mstmcnonal process; in shoit, curnculum means "what can and
: should be taught to whom, when and how" (Etsner & Vallance, 1974 p. 2)
’ Quknm wdl refer 10 a system of values, atntudes norms and conventions which
provide the patterns of everyday life. that "enable mdmduals to relate to thelr place under '
| the sun" (Seelye, 1984, p 26) ’
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- be able to aruculatc thctr 1dcas about, cxpcnencc with, and mtaest m cultum study

R

'”1o>‘

-,‘

. .Grade Six and Grade Nine Extcnded Freno 73 ' derits towards culture stndy wnthm thetr

¥

include students in tmmerston or btlmgual programs or in the tradmonal FSL progmm

In addition; the views of only 40 studcnts at four dtﬁ'cmnt schools were sought
: Limitations o
, o : , o .
Stncc classroom obscrvatxon was not employéd asa rwcarch techmquc. ﬁndtngs
dre lttmted by thc fact that thcy are based solely on students' responses to tnstmmcnts
administered by the reseamha Thus. a major hmttauon is tnhcrcnt in the usc of thc
quesuonnalrc &n tasks and the i interview as major data collection devnccs ’I‘hc : : :
possibility‘bf ndents nusmtctprcnng quesuons or not betng able 10 ful]y cxpncss .
their views or ideas w1thm thc limitations of thc Instruments as admtmstcred is always | -' ‘.
| prcsent The interview is dtfﬁcult to carry out well and thc possnbthty of btas or lack of :

skill on the pan of the i mtcmcwcr docs exist.
Assutnptions '

Thts study is bascd on the followmg assumpttons » ‘
1. That smdents at thc Gradc Six and Gradc ch lcvels would be sufﬁcnently mature to



| '_,2 Wmmofmdenucm beadequately usmgthemstmments ‘
algned for this study, nnd that what students say‘“mated by responses o . -
quesnonnaire ttems. the written tasks and oral i mtemews, ts mdeed true in fact |
e o R thantaadon oft_he"lhesi‘s o
Thts chapter has tdemiﬁed and descnbed the problem of the present study The
B purpose and sigmﬁcance of the study were precented. and in addmon. termswere deﬂned
B - and the assumpnons. dehmitauons. and hmnaﬂons were pmvided. 'Ihe following chapter

v summanzes the related htemture Chapter I dtscusses the destgn of the study

NI S ‘-‘.11,.

o ~Pamcular emphasns is placed on the ascnpuon of the sample, the mstrumemanon, and i‘ B

the procedure for collecuon and analysxs of dat. Chapner IV provndes a descnphve |

‘ analysns of the datd and a dlscussxon of the ﬁndmgs. Chapter \' mcludes a summary of " . »

‘ the study, the concluslons based on the findings, tmphcatmns foreducanon, and some

»’ .suggesteddxrectionsforftmherreseareh N '.

&

'.:kvv,",
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REVIEWOFRBLATED LITERATURE

| t _ . ‘ -

| A thorough ltterature seamh tevealed very few sgdres that focused smctftcally on

| students nonons of culture or. orgwamers percepnons of or reactions to culture as a facet -

| of thelr language learmng expenence In sddmon. very ltttle research has been conducted | ,

- wnh the atm of tesung the clmms uSually put t’orwand in defense of culture study Llnlé iy

actually known aboit cOgnitive or sfl‘eche change in students tn second language -

prdgr&mswrthestmngculmraloomponctlt - R '
. In general the llterdnu'e on mcond language pedagogy of the last two decades |

underscores a preoocups!!on Wl!l'u.n the second language teachmg professron wuh the '

questtons of how to deﬁne "culture" s it relales to lansuage teachmg, how o descnbe the" !

' B reltmonshrp between culture and language, whether culmre should be taught in: the seco,,d

language classroom and xf so, how it rmght be integrated mto a second language ,
cumculum whrch has tradluonally been ortented towand ltmmre and gramma.r Recent
ﬁterature wects a conoem among second language educators for developtng programs 3 ]' |
wuh acultural component focustngson cross-culttml commumcanon and understandmg, i

. in response to the clann that language study ooupled thh a cultural component promotes B

»: an understandmgot’ the people frorn othet cultures (Robrnson 1981) or the broadcr claim

o that posmve attttude change isan outcome of language learmng (thltes 1983)

Nevertheless, the hteramre suggests that, tn sprte of tts purported potermal for effecnng
amtude change rn students culmre study m the second language classroom ts often seen
assecondm unportancetothemasteryofhngmsucfonnand forseveralreasons,

rermrns poorly understood among teachers (Moram 1971 chhards 4976 Stern 1983
Tardrf 1978) | ‘

oz



‘ uitrelueswthecennlpmolemofmiuwdy*
"culmre" been’ deﬂned? '

gogy" - »

clulfoom? What leamer outcomes have been seen as detirable? |

e been the influences on the evolution ofmeﬂconcept of culnne in second .

-4, What luve been identified as pxoblcm areas m the wachmg/leaming of culture? s
5 wm alginitives hmbeen proposedforaculnne mmﬂmv ol

"Culture" Defined

The relanonxhlp between socxety. language, and culture poses a dllemma for |
language tcachers. who have forovera century tended to teach.a second language asa o :
purely fomml syswm and. then have had to mmnd themsclves that thexr students should =~~~

| :  bengenageneralmn'oducumtousnau%speakersandmoxrwayofhfe Inthepast,

.
*

(Incorporated Assocxanon ' '-Assxsmm Masm 1929), and b) as "knowledge of the R
hxstoxy and the mmtuuons of fomgnpeoples and of thc:,r psychology as expressed in.

th _". doals lnd standnds andofthexroonmbunon o cxvihzauon (Fife, 1931 p 249)
Thue ulturo wechmg focused on lustory msntuuons and cusmms aswell as on the

distmctive oonmbunon:ofmc fomgncoumry tohuman

s
e

jon. AfterWorldWar_,m i
! dmwewofculmbeganmy:eldmasomlscmencepcr#pecuveonculuueas “
language u:achmg ﬂleoﬂsabegan mreoogmzethatam}uopologyandsocnology mlght |
oﬁ'crathea'enoel fmmewod: for tcachmg about cultureand socxety (Stern 1983)

-3
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R the tenn culmre" slands t‘or the way of llfe of a people, the sum of thelr leamed behevior

- «‘pattemr, mimdes. and mtenal thmgs (Hall 1959) Beyond this, however its pteclse

s meamng hag remained unclear. Atwmpu by anthmpologisu to p:ovlde "scientific" or -
"Operadonal" deﬂnlnons of the term have tended tp wﬂ&t oonuempomy popular trends in .
- socml solence but. although seerras a colnplex and dynamic phenomenom in general
) culmre has xemmged a "muddled" ooncept that "lacks the nsomus specxﬁcny which

. characterlzes mmy less revolouonmy md meful ideu (Hall 1959 P- 4). Kmebené\

, 'Klucklsolm (1954) emnined approximately soomum omem “cultare”, ¢ 5
Although no smgle deﬁmnon emerged. cultuxe was sm as a very broad concept
| embmcmg dll aspects of the Hfe of man wuh emphnis ongsocxal heritage which

' k‘prowdespanernsforhwngtoayoupofpeople '

Y o

More reoently. the mﬂuenoe of opments in oogmtive psychology and
| j Chomsloan hngmstws has been evide lhropologlsts now deﬁne culture in mo:e
‘cogmuve terms. Goodenough (l9‘7l) descnbed culnne 1deanonally asa "sysnem of
o standards for percelvmg, belxevmg, cvaluanng and acnng (p. 41); i.c., what one has 1o A‘
know in oxder to act appropnately or coq)petently as a‘member of a given group mcludes s ‘
knowing not only what to do oneself but also ho[w to andapate the actions of others

| Accordmg to this v1ew an mdmdual may be oompetent in more than one culture, or

. e possess varymgdegmesofcompetenoe,mnmeth&nmeculnne andthm haveaculmral

1 repenoue = C S - ‘

"
T

Culture as & Evolving Concept in Second Languagel’edtz/ogy .

" Language teachers have been somewhat reluctant to accept a broadly defined
socml scxence appmach to culmre, smce they have traditionally undemood cnltm in the
L l9th cenmry senseot'personalxeﬁnemem, theﬁnearts,andachxevements ofasocxety



anﬂ deep culture mdrcams the mdmdual's gradual accommodatron to the value system S
\‘/' . .“t‘.‘. KR

i SN
R
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theonsts The 1dea of the study of language combmed wtth a study of culture an o

: s reﬂected in the leadmg works Oft language teachmg theory of the last few decades |
. (eg Brooks, 1960/1964 Chastam, 1971/ 1976' Lado, 1957 1964 Nostrand 1966

1974; Rtvers. 1968/ 1981) 'I'hese and other theonsts have gtven preferencc‘ to the more

er;:ompassmg anthropologlcal vxew of culture but have at the same time tned to. mggrate
it wrth the older view of culture as crvrhzauon more famihar to humamsueally tmmed i
> gteachers Brooks (1968), for mstance. recogmzed the need fora defuutmn of culture that :v AR L

is widely agreed upon and whtch i ‘meamngﬁtl in terms of a second language classnoom

“He captured the drsuncuon between the "best" of - socxety and the "all" of that soctety in :

the terms "fotmal culture an'd "deep culture" Formal culture nefers to the mdrvrdual s
D

,relauonslup to reﬁnement m thought, acuon and the surface manifestauons of culture

o

: t._.and pattems of everydaychbfe of those around him. Pohmel;&("w?l) outhned a srrmlar

vl fdxstmcuon between "caprtahC" culture represennng the sum total of a people s

| controversy among anthmpologtsts and language teachmg theorxsts Whether one argu s

| ." : achtevements and contnbunons to. cmhzanon, and "small c" culture representmg the

- learned and shared behavmr of the mdtvtduals ofa commumty ‘Although llteratllre and

- cumculum gtudes of the last decade have reflected a contmumg debate over the meamng ¥ PRes

.' that language teachers should assrgn to the term “culture" 1t lS clear that the S | |

anthropologrcal v1ew of cultute 1s now wrdely accepted as the focus for teachrng culture '

o m the classroom and that cultuxal understandtng and cross cultural compansons are firmly e

| established as necessary components of ] guage pedagogy (Alberta er-Year French |
. Program Cumcutuq_omde, 1979; Chastain, 1976; Seclye, 1974, 1984).

The relatronslup between language;and quitie has also been the Sub)ect of much :




o _tts spcakers and 1 commumcate effecnvely wnh

o . ttgta \»t;e,i:év‘e B R .
o that language tnﬂbences culture as drd structural lmgmsts Saptr and Whorf (Carroll -f‘ o

B 1964), or that culture mfluences language (Boas, 1949), or that the two are

‘ ~mterdependent (Chafe,: ‘1970 l&uer. 1953), 1t nematns an’ area of debate and and is seen ,

-in the ltteramre as: somewhat of a non tssue for the language teacher (Rrvers 1981) The

' | vprevatlmg view v has been that the two are mseparable (Brooks, 1964) Whether we vrew '

language asa consmuenl of culmre (chhands. 1976), or language as culture (Durham
1980). tt has been argued that because of the close alhance between language p_ex se and :
-,the everyday acttvmes of a speech commumty, gulture must occupy a central place in the
second language learmng expenence if students ar %ﬁn to unde d a language and

Rpsnisc, 1973 Sommer 1974,

- As Polrtzer (1965) has suggested "Unless we understand the cultural snuatton m Whlch

jan utterance is made, we may mtss ns full mphcanonor meamng The tie of language

" study with culture is not an optton to be dtscussed m terms of the preferences of the
 teacher but actually a practical necessrty" (3 130) | o | -, A
The unpact of these and Other studtes on language pedagogy ltas been extremely

) 1mportant Iti is now wxdely agreed that the language learner should not only study the

‘_ cultural context (language and culture) but should also be macle aVvare of the mteracnon
- | between language and cultute (language m culture culture m language) and o vrew the
two as tnextncably mtertwmed (Stern 1983) Creri S |

£

*Rationale forInclusxcm{of CulturemSecond Language Curriculum

S 4

N .

A cumculum that 1s essenually cultuml in content and reﬂecuve in appmach has

‘, B glong been consrdered fundamental to a hberal educauon and the putsutt of exﬁence The

L goal of personal development and self-awarcness through language study has also been

i ""seen asan essennal .T

o

(Heffeman 1986 Herron, 1980)

R
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> kgamed momeutum dunng the 1970s, also lent support to the combmmg of culture study

'~ wrth language study because of the wtdcspnead belref that s dents are mtetested in the .

‘—people who speak the language they are studymg (Chastarn, 1976) Students may also be

: mouvated to learn a language if ] ptograms could be made more relevant to therr concems

‘&. o

B the ktnd of cultural understandrrm essentral to' mtematronal cooperauon The Presrdent 5 -

B ’_‘Guntetmann (1981) stated, "Wlule the goals of commumcattve prcﬁcrency and cultural
" i understandlng are not new, they have never been achreved by the majortty of forelg“

£ languagc students" (p 99). In faCt very few students seemedt

-and econormc ctrcumstances of an tncreasmgly tensnon-ﬁlled world brought to the

. Purta 1981) prowded needed tmpetus to the language teaclung professron s attempt to

L of the fact that; pnevrous curncula had yrelded wrdespread drsappomtment. As

emergrng from

L ' 'l‘he trend toward a fccus on thc leamer and student-centcred syllabuses, wluch .

o~

‘ ~by the mclusron of socro-cultural toptcs In the Umted States durmg the 705, the polrtrcal
B forefront the need for Amencans to commumcate in other languages m order to achreve .

’ Commrssnon on Forcrgn Language and IntemauonaI Studres (1979) and the emergence of ;

e global educat10n wrth emphases on transnauonal issues and cultural awareness (’I‘omey-.»-

L ';'g place the cultural component of the language program ina new perspeenve mrecogruuon

|

second Ianguage classrooms endowed wrth "a deep understandrn of the target culture ori _' ‘. B

o ;' development m the Umted States and renewed fanh in language Tes ng as tlle';t:" f. S .(

o appmpnate context for the enhancement of culturalv a _ ,amness and posm,

F, o "‘commumcatron (Szymanskr 1983)

mcreased cmss»cultural sensmvrty" (Morarn 1974 p 149) De" ittc thls, the late"/Os

o e and early 80s wrtnessed attremendous upsurge of mterest in global education cumculum

o " '_achreved more prorntnence m Canada smce the 1970s partly becauSe 1mmersron programs

L _f:have f.ar outstnp ped corc pmgrams m terms of cogmtrve bencfits (Martel 1983 Stern

. P_jt >~\H. P

tntercultural
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a vacuum to ﬁll tn terms of realtsttc expectattons and outcomes The clatm that second

. " o v': _language study can expose all students to the realtty that Other peoples have other ways of o

_ understandmg the world runs through the hterature 'l’hts clamm is lmked toa parallel "
‘ ‘behef that language stludy whtch mcludes a culmral focus can yteld posmve affecuve .
outcomes in temls of student atntudes and 1ntetests (Gnttner, 1983 thkes. 1983)

N Moram (1983) argues that "cultural understandmg" has become for many cmzens the |
pnmary Jusnﬁcatton for the study of foretgn languages However, there seems to be .
more agreement m current ltterattue that culture needs to be taught Systematically, rather
than on an ad h@ anecdotal basts, stnce 'a sympatheuo awareness of a target culturets

_ tby no means an automattc aceompamment to the language-leammg process" (thkes.
| ":_1979p33) SO o ‘ . . : " D o
ol In summary a vartety of rauonales for mcludtng a systemattc study of culture ina
L N '-second language pmgxam are xdenuﬁable in the hterature ‘ -
e - 1 Cultuxe study w11l help to‘buxld and maintain mouvanon to leam the language (Allen &‘ . .
* - Valetie, 1977; Gritmer, 1983; Morain, 1971, © L .
2, Words become meamngless symbols unless they are leamed in assoctatton wnth thetr .
e correct cultural referents, cultural values, and attttudes (Gnttner 1983; Seclyc, 1972 |
v. : : Sommer 1974) Thus an understandmg of cultural context can make commumcatton
: '.more meamngful @ , I - R ,
e 3. As part of a general educauon ;Srogram students should gam an understandtng of the
N : ;nature of culture 1tself (Chastam 1976 Modern Language Assoctauon, 1953) " e
4, Srudeﬂtsl ethnocenmsm or cultural bondage must- be reduced lf we are to equlp them | '
~ toli hve in an mcreasmgly tntercultural mtemaﬂbnal socrety (Guntetmann 1981 Modern B | b
o : Language Assocxauon 1953) Wrth the appropnate cultural mformauon students should / E S
.‘devclop a hrgher degree of scnsmvrty to and tolerance for cultural dtﬁ'erences than they [I" g

"'had pnor to second language study (Chastam 1976) . ‘r :



o 5 Through eontrasuve culawe study, smdents should aequu-e a fuller understandmg of o
o themselves and thexr own cultural background, thus ennchmg thetr lives (Hall lf959

T ,:,_Modern ’Language Assoqanon, 1953 Rlvers, 1976) and conmbuting toan awareness of " o

l

the umversahty of human expenence (Fmocchnaro & Bonomo, 1973)

Translaung these bmztd ratxonales mto curncula which s {
o

tmplemcnted in the " L
:"classnoom has n0t been easy Several tmportant rcvxews of culture in the second o

o ']language class have attempted to bnng some lnnd of cultural acwuntabllxty mto the

© 1 teaching of forelgn languases (Bensele, 1974;Jarvis, 197 ‘M"“‘"" 197 N““"‘L

f.‘,‘{_‘1974 Seclye, 1972) The development ot' appmpnate goals, methodologxes matenals. , o

o »i',and evaluauon techmques has dommated the literature on culture tn the second language :
s 'jclassroom (Nostrand ":974 R:chards 1976' Schmxdt, 1981 Seelye. 1974) Nostrand

A ,:“:_‘_}(1974) has pmposed that teachersfocus on two pmmary goals of culture teachmg CFOSS' o

o .cultural commumcatlon and ss;cultural und .‘ ol

g amt xs to have smdents Alearn to commumcate tn the sccond language, and lf we accept thatuf,,-'*,

v ;emotlons and thoughts cannot be understood apan from cultural referents then these

" must be expltettly taught m the classmom. Furthcr, 1f thnough knowledge abgm and

L '} ?:i :-'expenence mm a phenomenon students can be taught o understand the reasons for

culturally'dxfferent behawor, then language teachmg may brmg about changesm atutudes -

o f_jand world~vxew among students (Nostrand 1974 p: 274) He has also pmpoSed a-

1 variety of expcrlentml and oogmuve techmqucs designed to bring about mss*“lm’al

b %‘:Z_'f.understandmg among students (Nostrand 1974). Seelye (1970 1974), recogmzmg th° ’?’

it need for spectﬁc means of reahzmg’ these ambitious goa}s, has proposed lhat teachers

o systemaucally wnte pexformance objecuves for the teachmg of cultural toptcs focusmg c

o on seven mam goals enGOtnpassmg lmowledge slnlls and amtudes to be deVeloped

- Lafayette (1978) has proposcd 12 cultural goals which may be categonwd and tested as
. Fknowledge” understandmg, or behavxor objecnves Jar\ns (f§77) has called these same -
o categones of goals knowmg, domg, and feelmg Guntermann (1981) has ldenuﬁed o

":8 Hc has argued that 1f the bas1c B
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) language program that wrll not only promote an tmderstandmg and awareness of the

- '.values and atutudes of the target culture as well as an abtlity to funcuon in the target

. culture. but also dchlop in the student greater cunosrty, ﬂexrbrlrty. and empathy to : |

counteract ethnot:entnc atutudes DR

..,\ .

 Problems.Associated with Teaching/Leaming Culture . - |
. ‘\_;"',\"\.: A R - IR L

.\':

In Sprte of oonsrderable guldance provrded to teachers m the form of suggested

goals, content outhnes, matenals, and techmques for the- teachmg and testmg of culture
from the anthropologrcal pomt of vrew the transmon fmm cumculum-as—plan to | -

: cmnculunmn-uSe at the level of classroom pracuce has not been an easy one The _","‘ ; f

: ;.observanon that the language teachmg professron has been, in. fact, comparauvely slow to .

recogmze its’ responsrbrhty for preparmg students to cope wrth a fast~changmg. pluralrsue
‘ .soc1ety (Moram 1971) appeared to be sttll currént by the early 1980s. A number of '

o studtes have dcmonstrated that although repeated surveys of students have emphastzed

" both commumcauon slnlls and cultural understandmg (Gnttner, 1983 Guntermann

1981 Strashetm 1981) as preferred aspects of language programs cultural goals and

e, objectrves have not been mtegrated rnto the mstrucuonal or evaluatrve pracnces m second

| language classrooms (Chastam 1976 Myers, 1980 Robmson 1981 Strasherm, 1981

Crwat e .

|

@

Ina study of the classroom mteracuon of outstandmg forergn language teach’crs

. Moskowrtz (1976) found that in 88 classrooms studled less than one percent ot”class nme

- was spent askmg quesuons about the target culture In her study of teacher perceptrons

/ - R o :_'.;.',
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o fj:;'i:‘. consrst of tn second fanguage teachtng, there is little evldence of thts in their classroom
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'of the culutralrgoal in second language teachlng in Alberta. Tatdifl‘ound that, although - o
A .?fteachers m lnterested in teachtng culture and seem to agnee on what culture should

pracuce She concluded that "teachers do not tn reality percetve the teadting of culture as k '
'-an tntegral part of language teachmx They constder the teachmg of culture as an asxde,

- somethlng to be added 10 the reguilar program if ime permitk” (1978, p. 82)." |

‘A number of problems have exrsted whrch may help to explam thrs gap between B
« theory and practice. Although hp-servroe has been patd to asSrgmng 'a major nole to , " ‘

culture in the second language classnoom, teachers have felt rll-prepared. to mtegrate n mto

_ what they percerve to be their major role. that of teachmg commumcauon sktlls B
(Lafayette, 1978 Moskowrtz, 1976 chhards 1976 Rrvers, 1976 Seelye, 1974) The '
sheer enormrty of ¢ convertmg all-embracmg compnehensrve concepts such as culture mto -
" ‘relevant, manageable teaching units at the classroom level may- seem rhttmtdaang, in spite
.of excellent, structured mventones such as Nostrand's Emergent Model desrgned to help \ |
. those trying to get some idea of a pamcular culture 1 A second problem has rnvolved the “ l’
| interaction of language and culture. Very little resedrch of a socrolmgursttc nature’ has -
' been conducted to provrde evrdence in support of the i rntegrauon of language and culture
and. language teaching in general is still treated in tsolauon from socrocultural contexts

. L (Loveday. 1982) Itis then largely left to the teachers to tmprthse on an ad hgg basrs in:

therr own classrooms 'Added to this i is the pmblem that ethnographrc studres of advaneed '_ '
grndustnahzed socreues, whose languages are more commonly studred.tn our schools,
' scarce or nonexrstent (Stem 1983) In addmon, no one has yet been'able to adequately
':descrtbe the workmgs of a cultural system (Loveday, 1982) The result is that Second

< language teachers who are generally untrathed in the socral sctence dtsctplmes lack the CL

‘Ejkmd of socrocultural and soctohngmsuc data they need for an adequate study of culture . :' :

land are. forced to nely on vrgnettes from therr personal expertence, scattered background ﬁ
_ ‘L- knowledge, and tnturuon The danger of stereotyptng that nﬂa’;‘:esult from tlus lnnd of

v
| .
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off the top ‘of your head"”, "Hrt or misg" approach to culture study has been wrdely noted
in the liefafure (Gritmer, 1985; Lafayett, 1978; Rwers, 1981; Ullmann, 1982),
” Jarvrs (1977) theonzed that in the past malor drfﬁculnes in teachmg culture arose
M from a lack of mtegrated matenals and a lack of trammg m "deep cultune" In spite’of a
- o growmg body ‘of pedagogtcal techmques as well as a Wrdespread cdnsensus on the
T objecnves of teachmg culture he has aclcnowledged that the average language teachier's -

T ; 'commxtment to culture has been errattc at best, statrng tl\at teachers have been "faced wuh

o a numbmg overchorce in wluch aspects of culture to teacb,pressed to teach language i in

E less time than seems humanly possr.ble, and poorly assrstcd by [thetr] mmrng and texts" RO

(1977 p -151). To summanze madequacres m the areas of teacher preparatton trme
. and matenals, as well as the question of Ehﬂl to teach have been n:peatedly tdennﬁed as.
‘°problem areas in the teachmg of culture (Moram l97l 19{74 Seelye. 1972)

e . LI )

T ,;Alternauves foraCultur_e-'Based‘Cumq_glum S

; Although the ﬁeld of language pedagogy has struggled for decades 4wtth the
‘ questrons of how to deﬁne culture and how to justify the claim of cultural bcneﬁts of
language study wrthm the framework of tradmonally grammar-onented language courses.

only recently has the systematrc approach to cumculum develomwm and change known'

syllabus may occur. ln partrcular. the conceptualrzatron of tiwee m s Avuiments of the
systems- behavroral ctn'nculum desrgn [(a) purposes-and conesst, em instraction; and (c)
, o evaluatron] are of direct.i importance to language pedagogy Evaluations o the hterature
. on the place of “culture” in the "language" curriculum have highlighted some of the
B madequacres wrth the way in which curricula have been built and nnplemented in the past
‘ ,and are begmnmg to pave the ‘way for altematrve visions of language learmng ina culture
: ' based cumculum framework. '

1
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Y as curriculum theory provrded a framework around which a reuiliesg of #k» languagq “



Culture cemunly appears to have a secure place in foreign language curriculs

: today A widespread consensus on the purposes and content of culture study is evrdent
m the hterature Cultural goals and objecuves, based on the taxonormes of Bloom et al.
'and Krathwohl etal, have often been phrased in terms of the anticipated learner . |
understandmgs. attltudes, and behaviors to be developed Some learner outcomes have |
been also expressed in terms of performance objecnves for specrﬁed content areas.
General objecuves for cultural content, accompamed’by gurdeltnes for rnstructronal
aspects,’ represent the statement of anucrpated products and processes for cultune study

‘ The third component. cvaluation, tefers to the assessment of whether teaching

. achteves its object Itis perhaps in. this area that the weaknesses of current visions of 5

- language cumcula reveal themselves The rauonale for mclusron of a "cultural ,

‘ -

| -’component" in the curnculum based in part on mvesuganons of the nelatronshrp between

- attuudes motwauon and acluevement, flows from the assumpuons that students are

- extremely mterested in the people who Speak the language they are studymg (Chastam

| 1976) and that the abrhty to leam a language is d1rectly related to how students feel about . ,
the people who speak the language (Gnttner, 1983). Thus cultune" has been seen in a

, uuhtanan sense. as a mouvatmg device to spark students mterest in the "mam" task of

’ mastery of lmgurstrc form, thhout sufficient attentwn to the quesuon of whether cultural -

: ;understandmg isin. fact ever achreved or achrevable wrthm tlus cumcular model In this |

o - : view, "culture" has- been clearly vxewed as playmg a secondary role, and the ranonale for _

“rts mclusron in the curnculum becomes unclear

When "cultural elements are simply added.on to an already overloaded language | : o

o vsyllabus, the message gWen to the teachxng professron is contradrctory, but at its core,

indicates’ an unwrllmgness to take the socrocultural goal senously In fact, it is clear from N
: evena bnef review of the lmerature that the language teachmg professron has long - 4 .
) 'advocawd the "cultural beneﬁt“ of language study without teachmg cultune persein the o

L clascroom and mdeed wrthout teachrng for any affectrve goals When culture is 1ncluded

- .

-

e,



" inthe program cither by the matensls or by the teacher, it is not a.lways stated clearly |
~ why the cultural element is betng tncluded In addmon, because of the pressure to teach
- culture in the second language ttself most students drop out before "cultune" is . e
' mtroduced and thus receive no cultural beneft at all (Parker, 1975). '
Students. accondmg to Allen (l969) have a vague t'eelmg that they should leam |
: about the culture and that this learrung should m turn help in studying the language but
~ they donot usually know how or why this benefit wrll take place In her study of Gradp .
3 'Nme students reactions to second language learmng, Mayor (1984) found that students -
| dtsplayed conmadtctory feelings regarding the study of Culture They were unsure of
what it was and should consist of in fact, only 23% of respondents agreed that one of the
o most tmpogant goals of language study is to leam, about the people who speak the _
- language. whereas 95% agreed that learning how to speak was one of the most lmponant -
goals Thts ﬁndtng led Mayor to conclude that students strong tendencres to dtvonce the
‘ acquisition of lingtistic skills from the cultuml component reflected a lack of commttment |
l. on the pan of teachers to the cultural goal. Even v:arse, as C’hastam notes, "at the present |
 time, many students are not gaining a basic farmhanty wrth the second language culture
In fact, many students do not rcaltze that culture is a course goal" ( 1976 p: 384) ‘
Robtnson (1978) has suggested that perhaps the language teachmg professron hasf |
never really done anythtng in terms of direct i mstrucnon towards the sOctocultural goal
possrbly because the assumptton has been that any type of language mstrucnon will
automaucally lead to a greater understandmg, tolerance, and a moreposmve attitude -
toward the target culture. In othet words, even though there is some evidence that a
positive atutude towards the target culture promotes language acqutsmon it does not .
| necessarily follow that all language leammg acnvmes promote cmss-cultural
| understandmg In fact in the absence of classroom practtces destgned spectf' cally o .
‘promote cross-culttnal awareness, most adolescents are ltkely to opetate from an.

' ethnocentnc pomt of view (Chastam 1976)

Y I".
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One may assutne e that the cultural posltlon of the adolescent is liltely © have arlsen |
nog 50 mu¢h from a consciously chosen pomt of Vtew as fmm a bwkgrottnd of exposure
: primarily o one soctocultural system In the abeenoe of actual contact with othet '
' 'cultures. adolescents are hkely to have formed atntudes or perceptitms bascd on

o Stereolspcs acquired from magaztnes. tnovxes, and other aspects of popular culture, and

cOnsndenn;tlle mdcncy of the adolesoent to conformxty with peer group noxms are not S

8 lxkely toch&ﬂmﬁ commonly held stereotypes I teachgs present culture in an "us-

| fashton. tlw do not substanttally change studenu stereotypes and may mdeed

contrlbute to tlte fomtatton of negative attlmdes in thelr students 'l'uttle, Gmtart, and . <

Zampogna (1979) in one of the few emptncal studxes to- tnvesugate thts loplc found that ‘.

attituks towards Pueno Ricans were sigmﬁcantly changed by sltde prcsentauons wluch " 3

R strcssed sumlmnes of datly life acovmes, wheteas students attttudes were nat changed o

by presentattons stressmg dxfferences. leading the reseamhexs to suggest that snmlarmes i :'
- rathet than dtffelences in hfestyle he stressed in cultural ptesentations in order o promote :

| posmve feeltngs about another culture, smce “the affecuve domatn is not one that teachcrs -

- should leave to chanoe" (Tuttle et al 1979 p- 181) ‘ | )

. ln addition, few smdles have tnvesngated students,concepts or undcrstandmg of
‘culture or their atntudes towards culture study in the second langua‘e class The o
argument that stndymg a foretgn languagc has the bencﬂt of gmng the student an - B
apprectaoon for a new and dtffetent cultune has found litdle Jusnﬁcauon in terms of an

‘ "evaluatton of outcomec In general ‘the’ hteratun: on culture in second language « cumcula ‘
" has| bec?n speculanve. mspu'anona.l and somcwhat theoreucal Generahzanons are

: common, wheneas tnvesnganons ooncemed wnh quesnons of cognmve and affective-

changc in studcnts asa result of. culture study are rare. Nosttand ( 1974) noted g;e

o 'dtfﬁculty of adequately teetmg the effects of cultuxe leammg, both coganely and

affectively, in the absence of actual expenenoe whtch mdtcates how v1tally nnportant itis ;

| | that students have the opportunity to explone thetr own_culturc in contact with the s_econd;



E e b e

-

| smdyasaprooess.mherthanapmduct recallsNostrands(l974) s?sspnthen of for )

cultuxe in ordu- for slmnlantles and dil'fexenees to emerge Leamlng infotmation about the
second culture eonstlmtes only the flrst step, other ltlnds of understandlngsoflan uag

must be personally mvob/& in learmng cultural messages. The apptoaoh to language

students to mternahze a new semantxc system e)tgenentally and cogmuvely. for both

| expenenoe of and reﬂecuon about a language are essenttal tf the student is tofeel at home

2

in lt Edgerton, Jr. (1980) has suggested that itis not mtellectual knowledge aboyt but
rathet personal tnvolvement wnh another language that wxll lead to respect for oxher .

- cultures as well as to the reahzauon that each one of usisa product of a culture

Robmson has argued that rooted in hts own cultute each tndmdual student s leammg
wﬂl bea subjecuve pmcess o

“we wxll need to develop a strategy of mergtng the smdent sub;ecnvely with the .~
o conoepts (related to the cultural message), ¢ catapulting him into the cognitive '
~ and affective experiences of actively communicating, valuing, an valuing.
Experiments have indicated that personal involvement -|the process of cognitive
- discovery, cognitive dissonance, or intellectual challenge combined with
-~ emotional experience - facilitates cultural identification aeqmstuon of the
: language ttself (Robmson, 1978 p 142).

’

: Several altemauve curricular models have been pmposed as means of. aclnevmg

- cultural awareness. Intetdfsmplmary cooperation between foreign language and social
' studtes educatots has gtven life to "global education" in recogmnon of the fact that

language competence and understandtng of the world are both mcessm-y mgredlentrf/

| global hteracy Stmshenn (198 l) has suggested that the emergenoe of global educauon

has. prov1ded language educators with the opportumty o reoonstmct the cutrlculum “from
the gmund up" around the central notion that language is the medtum and culture is the
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Another proposed cumcuhr mOdel m which culture takes the central posmon is’

. ’\'f’ :based on Paulo Freire s "problem posing educatxon" Thtough & sluft ln toles from
 teschens asdupenm of knowledge and smdems . ecipients 10 teachers and atudents
o | mutually ret'lectlng on & cultural theme, it becornes possxble to develop the abihty to. thmk
" crcaly sbous th world. CrawfordLange (1981, 1982) has ruggesied waysin which
-V "langnage learnrn;may be su'uctured um tlusﬂf{mwuh Inan elaboranon on pmblem— =
I posmg education, c:awfom-r_mge and Lange (1984) have pmposed the "unthmkable" a
'_ pmcess for the mtegratlon oﬂanguage and culture wluch they call the "xnteractive - |
‘ " ‘} .languagc/culture leammg pmcess in which culture 1s the: "dnver” of the cumcular .
' ,program Tlus model pmvzdea for the developmentof a theory of culture and for the, full
| \mtegmnon of language and culture the mxssmg elernents m other cumcular ldes:gns lt '

proposes “the dcvelopment of cultunl pmﬁcxency in the target cu}ture through the

proccssmg of culture m language" (Crawford«l..ange & Lange, 1984, p 162) Culture E
- and language are not loosely mtermlngled but tequrre each other "Wrthout language,

culture lcanung is gncomplete because its expression is removed. Wxthout cultural

. onenmnon the language retums toa contentless exemse (Crawford~Lange& Lange

- : meuage Accmllng w this vlew. language-cpltuxe smdy ean-les the ponenﬁal fdropening " '
.the student to new ways of viewlng the world and to an understandl.ng of how vanOus N f

1984 p.-162). 'lhe authors have cauuoned that tlus model has weaknesses in the areas of

expects the nseof language as a means ot' accomplxshmg percepuons, an understandmg,
and a valmng of the second culmre. The unphcauons of this model fprlanguage hmg

" and lcarmn§ are enormous. For a start, lt would require a very different approach to
. teacher devclopment and a far greater wﬂhngness 10 view language-m-culmre as an
3 mtetpretive'scherne oras a "perspecuve onm the world" (Martel '1983). Yet, 1f the.

| resom:es, teacher development, and tradxtiqn in language teachmg However, because of
‘the emphasis placed on students cultural awareness wrtlun the commmucauVe model, it

. /~ .
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prol’mion continucs iu mueat rnom me pouibinty of communlcutive eompetme it must w,
thé abandon "cultural awamness” ast part of its rntiomne forlansuage mdy and puc this
mrponsibiuty on to Social Studies, for it is far 100 impomm a task to.be lefy in limbo

Summary’ L /

| utmmm on :hwxeommme in language luminghas been pdmanly umgnq
ﬁmhcnng an undmtandmg of the concepmfeulture amonxtuchm, omblishmg a
| | ranonale forjmkmg language and culture study, and developmg goals, mthodologws.
maxena.ls ‘and evalu;mon ptoceduns for. tenchuﬁ culture in thc second language cl .
"Culture" has mamly beensem m an mstmmemal sense, asa vchxclc for encouragmg
o studen o puxsue hnguage smdy and commnrixca&e with speakers ofa second Inguage. - -
" Res % hhasbeguntomvealsomcpfthcdlfﬁculﬂesmounwmdatmelevelof - }
classroom practice with the way we have concepma;md culture (Tardif, 1978). If
second language educators are senous about crossxng mulncultura‘l bagriers, then mow
-' . must be known about students mterest in and undmmndmg of cultural mcssages in thc —
o classroom (Rivcrs. 1981 Robmson, 1978) In addiuon teachers must constmct a
process whgh prowdcs smdents thh the slull tom=fcxm pcrcepuons of cultun: $0 that
smdem may become conscxous of the approach towards culture that they are using and -
can verbahze dmr understandmg of culnm: (Gmwford‘lange & Lange, 1984) A
gmwmg mtexest in thc cnnn: qucsuon of studcnts ammdes mwuds culmre m second ;
languagcpedagogymdremhlscvxdentmdw lm:ratnm mdmdlcatuagndual xfnot =
' wxdcspmd, acceptancc of a smdcntmta'ed, cultum based cumculum, as well as a
’ rcncwed quesuomng of thc purpose of language smdy and our undcrstandmg of the B
nntlon of culturc i ' ' |
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Lo DESIGN omis STUDY |

'I‘he chapter begtns thh an explanauon of the selectton of the sample Followxng
lhlS isa descnpuon of. the mstruments used in the study and the testmg of the mstrumcnts ’_o "
m a ptlot project A drscusston concemmg the procedure used for collecuon and analysm L

of the datacompletes the chapter R | o ‘;',"'°-' "

| The study mvolved a total of 40 students enrolled in Extended French classes in -

- four schools w1thtn the Junsdlcuon of the Edmonton Pubﬁe School Board Two schools U
L were K-6 schools and two wcre Jumor htgh schools Twenty of these students were m EE A

| Grade Stx and the balance were 1n Grade Nme Ten students were selected fnom each

: school ln order to be consxstent aEross the sample students 1n the Extended French

: ".73 .

o . program were selected at the Jumor hxgh leyel as opposed to FSL, because French-as a- . f e
v secontl language 1s offered at the elementary level w1tlun thc Extended French program -
only. Students mcluded in the sarnple were chosen on the basrs of the followmg cntena

L those enrolled in Extended French or eqmvalent pmgram for at least two consecuuve " -

' years (for Grade Slx students) or five consecuuve years (for Grade Nme students)

2. those who came from an Anglophone orat least non-Francophone farmly backgmund

i preferably followmg the. Alberta cumculum.

L enrollments (etght out'of ten students in the group were gtrls)

.3 those who had had all prevrous schoolmg ina pt;edomrnantly Anglophone commumty,

An attempt was also made to choose equal numbersof gtrls and boys Thts was possrble

in three of the four classes, but in the fourth more gtrls had to be chosen because of low

'I‘h haractensucs of the teachcrs of the students mcluded m the sample were also

| | consxdered. All four teachers were non-natwe speakers of French and were fonnally '



7 K/ = study The answers to these quesuons wene mtended to pmvtde the researcher wnth -

. m each class would be sultable SUbJOCIS for the research cOnsrdenng the crttena outltned

_ ,theteachers 1:"' g

:,, _ ‘texts Bg_mgur_Cangdg for Grade Stx and An;mn for Grade Ntne"_ Eae '

was mtervrewed before the research was begun m Order to detertmne whether the students

above A further cntenon dlscussed wrth each teacher was the tssue of ct)nsent

Two students of the ongmalten ﬁom each class were also selected to fonn a sub
sample and were asked to take part m mtervrews to be conducted after compleuon of the
quesuonnane and wntten tasks These students were selected randomly fmm among

those who volunteered to pamcxpate m the mteMews

The mstruments used m thrs study conerted of a wntten quesuonnmre two open-

ended tasks to be complrted m wntmg, and an mtemew schedule o

v . The | quesuonnan'e (see Appendxx II) consrsted of thﬁc pages of quesnons ,
.i{’ : ‘ an? desxgned to obtam backgromd mformauon on each of the students parttcxpanng in the

s mformauon regandmg each students sex, grade, date and place of btrth, hnguxsuo

background. cuxrent language competence contact w1th speakers of languages other than
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Enghsh length of resrdence in. Edmonton, place of resxdence other than Edmonton, 1f

gt fany, l cn gth of any VISIt to a anncophone regxon or counu'y, atutude towards French
- Zcourse, and mtennon to contmue or dlsconnnue French studles It was the mtcnn‘on of

' ,.ﬁthe researcher to use each studeg,t s responses to the questtonnatre items as a context for

\

;‘lv f‘: ‘the analysts of hlS or her approach to the wntten tasks and responses to mtervrew o h
: "{‘quesuons, ’I‘he quesn(mnatre Was also meant to act as a funher screemng devrce to v
e | ehmmate any students who dld not sansfy the cntena estabhshed for selecuon of the ‘
vi‘_.;_f,sample e ' L ‘ ' |
| . .. Items 1 2 3 4, 5 15 and 16 were based on the»student questronnatre desrgned
/to obtam background mfonnatlon for students taking the lesleur Language Aputude
Battery found m Robmson (1981 184) Items 6 7 8 ll 12 and 13 were based on
thesnonnarre ttems found m a study by Jones ( 1972) gnutled C_Qmagt_and_Ammdgs

oy Fn:nch" scale found m Jakobovxts ("1970), and 1tems 18 and 19 wete based loosely on '

quesuonname Jtems used by Mayor (1984) in her study :

Langu; mHing ’I'he wor‘dmgof each rtem was changed somewhat to sun the : ,' L
: purposes of tlus study The questxonnaire Was further revxscd takmg mto conmderauon
P crmcxsms and recommendanons of the researcher’s adv1sor and two graduate students in.
i Lo N o ’.‘ i ( e - A
modem languagecumculum and mstrucuon o
' e 'f‘ e ~‘$‘ L u'f‘-;.f, - S . -
T } The next mstmrnent usedm the study consrsted of tWo wntten tasks The S

purpgse of these tasks was to deterrmne whxch toprcs and quesnons students would select -
as bemg relevant to an understandmg of the way of hfe in Albena and in Quebec and to : f =
assess tﬁeu' ablhty to' orgamae 1n wntten form both general categorxcs and pamcular N | " _
features pertarmng to the way of {}1fe in Alberta and Quebec so as o suggest a knowledge o

<

V. b ’~.>

Itcms 9 and10 were based loosely on the "Desxre to Learn : - |



o - student S vrews ‘on cultﬁe ‘could be broached

" - of dtfferences and sumlarittes between Francophone culture and thetr own.’ Each task
.'"’A'.‘_was presented as a sunulauon and was desxgned in such a way as to requlre the student to-
- 'prcture hxmself or herself m an unagtnary srtuatlon ot’ culture contact In each srmulatxon |
the student was requtred to provxde tnformatton in a structured fashton that would reflect. -
o hts/her perceptron of what it would be i unportant for an outsxdcr to know about another
\ socnety in order 10 understand the way of life of its. people (see Appendxx ). The f\vo
| srmulauons were desrgned by the researcher were tested durmg the ptlot study. and then
were further revrsed in lrght of drscusstons w1th the researcher s advrsor These
_' .'v:srmulanons were seen as best sumng the purposes of the study because

“ L No other such devtces could be found in the hterature 30 oL

o 2 They reflected qmte closely real hfe sntuauons whtch students could unagme
’ themselves in, and as such provrded a means by whrch the somewhat dtfﬁcult and

- nebulous subject of "understandmg of M could be approached In other words,

‘ they prowded a cqrggxt for subsequent ews, a point of departure from whtch the

.-

3. T'hey could be adnumstered in the school situation glven a lmuted amount of time,
O . _

, manpower and money.

\

One section n of the study depended on the interview as the rin data collection
| techmque (see APPdeX . The main purposc of the i interviews conducted was to E

gather mformauon which could answer the followmg questions:.
L What strategxes do students use to complete culture- related tasks?
: . 2. Whatis the pemetved relevance of learnrng about culture in the second language class?

3. What would students specify as topics of interest and prefemed activities tn culture
study? . ' '
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—~ 4, What are student s perceptxons of cultural eompetence, (knowledge. behavnoral and

affecnve dxmenstons). i.e., what do students tlunk they should lcam about a culture m I-'

' ‘order to commumcate with people in that culture" "_5‘:‘ o BT /

- 'S5. How. would students descrtbe what it means to be ina culture"? Are th'ese students "

"culturally awate"? That is; does culture" have any personal relevance for them or 1s lt : |

somethmg that "other" &eople have" Have they deVeloped a sense of k:nowmg how to be L
"forelgner" (Stem 1983)? ' | : G , ‘

A list of elghteen gmdxng questtons was developed by the researcher and was:

mtended to be used in’ stmctured oral audto-tﬂi)ed'mtemews w1th a sub-sample of

: students who had prewously completed the backgmund mfonnauon quesuonnan'e and the o '

those who volunteered to pal'uctpate

) The-'Pilot PrOjeet, o
~ . o R PR
v In Apnl 1984, a pllot prQ]CCt was undenaken in order to deterrmne the usefulness_ ,
of the three instruments to be employed in the study 1tself and to determme whether |

changes needed to be made in the des:gn of the study. Imtmlly, elght Grade Six and

Seven students in a school thhm the Junsdtctton of the County of Parkland were chosen _y »- __ _

e?s volunteer parucxpants in the ptlot. Permtsston was sought ﬁom the pnncxpal of the

school, theqteacher of the students and each student's parents to admmtster' a) a short

. oral questtonnaue similar to the wntten quesuonnaue used in the study 1tself b) the two

' wntten tasks ina form similar to but not ldentlt:al to that whtch was used in the study

itself; and c)a shon oral interview of approxlmate]y 5- lO mmutes in length followmg
completmn of the written tasks. e

The questions used in the interview were also sirnilar to but not ldenucal to those

‘ used in the study itself. A copy of the materials used in the ptlot pt‘oject can be found in
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‘Appendrx L The mtervrews were not audto«taped but notes were taken by the reseancher o

| ~and were later used o modxfy the msu'uments Of the etght students wh‘o had mmally

o volunteered to pamcrpate in the ptlot project. one was excluded because he. had not had

any prevxous mstrucuon in French and another student was absent from class on the day :

o that the i mtervrews were. conducted. Thus, snx students pamcxpated in the ptlot pro;ect.

Two students were in Grade Six and-four were in Grade Seven The Grade Stx students
'were not currently enrolled i in French but had been in Grades Four and/or Fivé. The

| Grade Seven students were all enrolled in the school s FSL program. . -t

" The students to varymg degrees,. all expenenced drfﬂculttes in completmg the

| tasks These were drscussed w1th the. reseancher in the oral mtemews One slgmﬁcant

y ,problem led to changes ini the desrgn of the study Some students fatled to recogmze the
R dtfference between the two tasks Although they were able to estabhsh categones or main
| 1deas that would be descnptwe of the way of ltfe tn Alberta or Quebec. they tended to lack | -‘
knowledge of pamcular detarls of hfe m Quebec w1th the nesult that their approach to, N
{ Task Two closely pamlleled thetr approach to T ask One The two Grade Slx students
i expenenced more dxfﬁculty m tlus regaxd than did the Grade Seven students This .
- problem was ltkely attnbutable to the following factors J o ‘ ,
.. L. Although all the studertts had had some French mstrucuén onl; the Grade Seven

| L ,'students were currently enrolled in French All reported that, although very lide class - |
’ 3 ttme was spent learmng about how people in Quebec hve, they felt that they had learned at-
least that hfe was somewhat dlfferent in a number of respects and-so were able to provrde

a few detarls m thetr answers to Task One. |

- 2 The two. tasks had been desxgned in such awayasto requu'e students to make alistof

L .ft0prc headmgs or mam 1deas so 1t is perhaps not surpnsmg that their responses to the

L . '-v-second task were so sxmllar o the ﬁrst, especrally in the absence of personal knowledge

| i;.“f};ofdetarls o
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As a result of these ﬁndmgs of the ptlot project. the rescarcher decrded to modrfy
" the design of the study in'the followmg manner: e 5
1., The sample would be restncted to s“tudents in the Extended French prograrn 50-as to

" énsure mone consrstency of prcvrous French mstrucnon ‘and so as to mcrease the -,
 likelihood that students would have leamed more sbout cultiral topics. <

2, The sample would include Grade Stx and G‘rade Nine Extended French students

vneanng the end of the1r school year, so as to increase the hkehhood that meamngful a

"compansons between the two groups cduld be madc £ : | '

f

‘3 The wordmg of Task ’l‘wo was changed sO that studentswould be asked to formulate L

H

qucsnons about whatit is hke to live in Quebec rather than to pmvrde answers,

- - - :,,v..

The Procedure .
Upon compleuon of the prlot project, the i mstruments were nevked and '\\ o ,

‘ﬁ‘;

permission to conduct the tesearch was sought and obtamed from the Research and
“‘ Liaison Dmsron of the Edmonton Public School Board. The prmcrpal and teachers of
each school were then contacted regardmg the feasrbrhty of conductmg the research |
wrthrn the specrﬁed time hrmts Once perrmssron of the schools was granted, in May of
1984, appomtments to meet w1th the teachers were made The researcher visited each :
teacher, gave eac}ra copy of the matenals to be used and provrded sufﬁcrent coples of a
letter of consent to be taken home by each student, wrth an explanauon of the purpose of
| the rescarch and the msﬂ'uments-»to be admrmstered. In addmon the selecuon criteria *
were drscussed and specrﬁg{dass time was set astde for admlmstranon of the instruments
(40 minutes at each school for the questronnmre and written tasks and a further 40

‘mmutes for the taped interviews).

~
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" students at each school. ’ S - TN e R

administer the instruments, to dtstnbute letters of consent to the students. and to mform

;, the researcher ifin any cases consent could not be obtarned Subsequently. each teacher
reported to the researcher that no parent had del'uedconsent. The reseancher then vrsrted k

* each school and the quesuonnaue and wntten tasks were completed by a group of 10

v’

-

EN

*Followmg thts, the researcher asked for volunteer pamcrpants for the i mtemew

: phase of the study Since at all four schools nearly every student was wxllmg to
: pamorpate, selection of a sub-sample was done ona random basts aftt:r background
- mformauon obtamed on each student i m the quesnonnatre had been checked: by the ' o
. .' researcher One student was initially excluded from the mtervrew selectron process -
E because he had attended elementary school in Mexico and $o0 dld not satrsfy the critena :
' prevrously established. Several others who had reported speakmg other languages were |
E asked t& explam thcrr answers. In all but three cases it was apparent that Engltsh was

- their dominant language and that in varymg degrees, they were less competent in thetr

second and/or third languages Thrs fact was also venﬁed wrth the. teachers mvolv,ed

" The three excepuons mvolved three Grade Nine students who neponed spealung a. =

?y
language other than. English more often at home (Spantsh Hebrew and Vretnamese) A

decrsron was made to exclude them as well from the interview- group but to 1nterpret the
| crrtcnon of "Anglophone farmly background" somewhat loosely so 4 10 include all those

. students who reported speaking English at home more frequently Qtan any other

lahguage. . SR

i

After randomly selectmg two students from each school to participate in

interviews, a second meeting with the students was arranged. In the case bf one school,

mtervrews took place later in the same day that the quesuonname and written tasks had
been completed. "As this was not possible/due to time-tabling ¢ constmmts at the other three
schools, arrangements were made to meet with the students durmg thetr next French

——

The teachers were asked 1o mform thetr students of the reseancher S mtennon to o



- penod Audto-taped mdmdual mtemews of approxtmately 15 18 nunutes were

. conducted with each student using the interview protocol found in Appendix ll .

In this study, three mstruments were used f0r the collectlon of data Survey data N
‘ obtained through the background questtonnatre are presented by the use of relative B -
frequencles (see Tables 1 through 19), and a dtscusswn acdompames each table. ln\order .
" to analyze data from the mtervxews and from the two written tasks, i mtemew transcnpts |
and responses to the tasks were read and re- tead many umes inan effon to find common -
themes which might: a) prowde answers to the research quesuons. and b) yleld |

'.:; meamngful compansons between the Grade Sut and Grade Nine groups

| Tlus chapter has presented a discussion of'the instruments used in the study as
T well asa descnpuon of the selecuon of the sample and of the procedure used for the

.' -.-‘vcollectxon and analysxs of data. A wntten questionnaire, two open-ended written tasks,
and‘ oral interview quesnons compnsed the instrumentauon These were demgned by the
researcher, tested in a pllOt study, and subsequently rewsed The sample, con%xsung of
}40 Gmde Six and Grade ane students was selected fmm four Extended French classes

% in the Cxty of Edmonton The instruments were adtmmstered over a three week period.in

. May, 1984, Quesnonnmre data wexe analyzed through the use of relauve frequencies,
V‘_‘ and a quahtauve analysxs of wntten tasks and i mtemew transcripts was conducted. A
_rdetaxled descnpuve analysxs of data and dtscusswn of ﬁndmgs is presented in the next

‘ chapter |

[l



CHAPTERIV - Y

DESCRIPTIVE ANALYSIS OF DATA T
AND D__ISCUSSION OF FINDINGS

P T,
In: thns chapter data obtamed through thc use of the background qucsnonnatrc. the

two written tasks and thc taped mtervrews are prcsemed and the f'mdmgs are dtscussed

D4

" Student Background Questionnaires

s

0y

Data pcrtarmng to the sex, grade. age, and place of bmh of students participating
in thc study are summanzed in Tab‘les 1 through 4. Data regardmg linguistic background

and languagc contact are prescﬁted in 'l‘ables 5 through 10. Tables 11 through 13 present

data pertammg to‘length of nestdencc in Edmonton, placc of rcsxdence othef Lhan

Edmonton, and time spentina Francophonc country or region of Canada Tablcs 14

‘ :through 18 sumrnanze findmgs from qucsuonnatre items rcgardmg the students' French

COUI'SC

As mdxcated in Table 1, 50% of the Grade Six students wm male, and 50% were

, female However, becausc of the small size of the Grade Nine classes involved in the *

study, it was not possible to obtam a balance of males and fcmales thus, 35% were male, -
and 65% were female. |

As,indicated in Table 2, 50% of the sample were in Grade Six, and 50% were in

- " Grade Nine. Table 3 presents the ages of students at the time the research was

i

38
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| conducted. In the Grade Six group, 75% were ll years old and 25% were 12 years old.
In the Grade Nine group, 6 % were 14, and 40% were 15 yeats ow
H - A g

" As mdtcated in Table 4, 50%.of the Grade Six. grou% were born in Bdmonton, ‘ |
15% were bom elsewhere in Alberta, 25% were born elsewhere in Canada except
Quebec, none was-bom in Quebec, and 10% (two students) were born outsxde Canada
(one in the United States and one in Smgapore) Of the Grade Nme group, 65% were
born in Edmonton, no one was bom elsewhere in Alberta, 15% were born elsewhere in |
. Canada except Quebec, none was bom in Quebec, and 20% (four students) were born
outside of Canada (two in Chile, one in Japan, and one in the United States). - |

As 1nd1cated in Table s, all of the Grade Six students rcported that Enghsh was
the language spoken in the home more often than any other wheteas 85% of the Grade
Nine group mdxcated tlus to be so. In addmon, in the Grade Nme group, Qamsh :

. Hebrew and Vtetnamese were. nepomd as the home language by one student each )
| These students were subsequently excluded from the interview sub-sample .Th}s@\gh

oS clearly the dominant home language of the majonty of students was not s i ) ;
o ol

' teachers However smce the teachers had failed to menuon that another language was’

donunant in the homes of three Grade Ntne students. this ﬁndmg was somewhat

surpnsmg

[

. The responses to questxons pertatmng to questtons about languages understood by i
students and languages spoken by students are summanzed in Tables 6 and 7 and provrdei o



8
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1

a strikms cpntrast to Table . None of the Grade Six students and only 10% of the Grade _

. Nine’ students reported that they understood only Enghsh whereas 65% of the Grade Six
© group and 60% of the Grade Nine group reported that they understopd both Enghsh and

- ,French Stnce the quesnonnaue did not attempt to assess competence in the second

language, It is unpossxble to cdmmem on this* however. quite 2 number of smdents j
Hquahﬁed t]tetr answers by addmg "a blt A number of students in each gnoup reported

B comprehensron of languages other than Bnghsh and French, One Gt'ade Sm student
- ,reported understandtng Bnghsh French and German ind two Grade Six students

{ mdlcated that they undemood Bnghsh. French Gen:nan and one other language (Dutch . |

' and Chutese) Two Grade Six students reponed comprehendmg Bnglish French and
one other language (Dutch and Itahan), and two Grade Six students reported ,

o understandmg Bnghsh and one other lan’guage (Swedtsh A>)d Chmese) Agam "a blt" |

| was added asa qualifier ona number of qucsuohnaues Nevcrtheless, thts degnee of " }'
1mgu1suc dxverstty was a surpnse smce in only three cases was the teacher awane of
competence in any other language (the two students who specified Chtnese and the N

 student who reponed undet'sta.ndmg Dutch). In the Grade Nine group, three students v

reported understandtng Enghsh French, and Spamsh and three other students reported

comprehenslon of Engltsh French, and one other language (Vtetnamese, Chmese. and
 Hebrew), e
) Table 7 summanzes languages spoken by students and for the Grade Nme :
" group, results parallel those found in Table 6 thh two notable excephons One student -

- who reported understandmg a bnt of Spamsh in addmon © Enghsh and Frenchvreported

B _ .speakmg ability in Enghsh and French only, and one student who tndtcated

; ‘comprehendmg Enghsh anthrench reported speakmg Enghsh only In the Grade Stx |

group, however many students who had 1nd1cated oomprehendmg languages other than ', .

T ‘_Enghsh dnd not report speakmg them. Ftve stulents (25%) reported speakmg Enghsh
only, and mne students (45%) reported speakmg Enghsh and French. One student
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reported spealdng Bngllsh, French and German, orfe student reponed spealdng English

- French, Gerinan, and Chinese, one student lndicated he spoke Englxsh. Fnench and

Duich, and three repomd speaking Engliah and one. other language (Swedxsh Dutch, and
Chinese). Again, many quahﬁed thetrresponses by addmg "a bxt" or some" and when

'~ asked dlrectly by the meamhet how well they felt tﬁey could speak their secondor o

additional lang(tazes. none reponud a preferenee fora language other than Bnglxsh or

- equal competence in a language other than Enghsh lm,vxew of data indxcated in Tables 5
and8, thia aelf-meument may be viewed as ev:dence at’over-»reptu-nng2

Table 8 smnmmzes data pertmnmg to the language studems ffrst leamed in-

cluldhood Enghsh was repqu to be the first language learned by 90% of Grade Sxx

students and 85% of Grade Nt students One Grade Six student reported leamning

" Chinese nm. and one r@*learmng Enghsh and CluneQe togcmér Tt may be
" remembered from Table 5 that all of the Grade Six students reported that English i isused
X | mom in the home than any other language whnch mdxcates that Enghsh is now prefened o
" over Chmese or that Clnnese has fallen i into dxsuse Of the Grade Ninegroup, three
- .smdents reponed ﬁrst leammg a language other than Enghsh mi |
‘ Hebrew. and Vlemamese) Smee these same students neported that these languages were -
o used int the home more oﬁena any other it may be assumed that these students have

fipood (Spanish,

: relauvely equal competence in Enghsh and thelr home language

Asmdxcatemeable':l nearlycverysmdcnt (90%mGradeSxxand95%m N

s : Grade Nme) neported lmowmg a person, other than the student's French tcachcr WhO

| ",[00\11d speak a languageomer than Enghsh Thls ﬁndmg was expected, in view of the fa fac: :
| that Edmontons populanon reﬂects its mnlti-ethmc hentage In addmon the quesuon dxd‘ .

v

‘j‘,‘
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" notask lf the smdent knew a native speaker of another lanauaze. and so myone who had

- leamul a second m(gugge, to any level of eompetence, could sufﬁce It was intererting

4

5% of the Grade Nine group did not respond to the quesnon sinee they had responded

,. contact wrth other languages within thetr crrcle of famrly mernbcrs fnends and

L to note. however. that the majority of students reported that family mernbers were
\ speakers of languages other than English, as indicated in Table 10, in the Grade Stx
gmup. 75% reported that either a parent or grandparent spoke a language o’ther than

Englrsh and 45% reported that another farmly rnember (e 8. aunt, uncle. cousrn) drd $o. L B

neighbour a language other than Enghsh Onlx 10% of the Grade Six | group and )

T

"no* to the previous quesuon Although the quesnonnatre dtd not attempt to asoertmn ,4’
whether farmly members fnends or nerghbours were nam speakers of languages other ,
than Englrsh nevertheless Jitis worth noting that the ma_]orlty»of students have had |

sacquamtances - ' 3 | -

o o . A L

Table 11 sumrmrwes data penatmng to the duranon of Students resrdcnce ln '

L : Edmonton A majonty of students (55% of Grade Six studeﬁts and 70% of Grade Nme

- students) reported hvmg in Edinonton for ten or more years and a further 20%, ofnGrade

o 31x §tudems and 15% of Grade Nine students reported living in Edmonton for five o

- : student group

_ mne years. Only 25% of Grade Stx students” and 15% of Grade ane students had hved
- ,m Edmonton for fewer than ﬁve years reﬂecung for the most part an Edmonton schooled .



- . no time at all wsmng a Francophone region, and a, further 20% had spent less than two

S .25% had spcm less than two weeks wsmng a ancophoﬂe country or “’g"’“ of Ca“ad“

_ ‘In addition; as xndicated in Table 12 a majonty of studcnts in both groups (70%

. of Grade Six students and 55% of Grade Nme students) had grownup in. Wcstem - “ o
'Canada Itis worth notmg, however, that a further 30% of Grade Six students and 40%

of Grade Nine stiidents had etth%r lived i in Ontarxo, the Maritimes, or outside of Canada.

“In addmon, one student, reported havmg hved in Quebec and, as a result, was excluded

- from the mtervrew sub-sample L

.. The, respondents were asked o mdtcate how much time they had spent vxsmng an
| are&%f Canada or/another country where most people speak French in their daily lives. |
:Tlae results summanzed in Table 13, 1nd1cate that 75% of the Grade Stx group had spent

- weeks Only 45% of the Grade Ntne group hada spent no tlme atall, and an addmonal

- ;.‘».}In addmon, only }e Grade Stx student had spent more than two months wsmng a 4

e , Francophone area, whereas four Grade Nme students (mcludmgpne student who had

g | ‘*that the older Grade Nine students had more travel experlence However, in sho

4_ .'hved in Quebec) reported, domg s0. These results are tnterestmg and seemed to 1nd1cate




o group, 90% reported takmg Fre}éh from Grades Four to Nme, and 10% reported bemg

. ;enrolled m French from Grades Bwe to Nme, meluswe These ﬁndtngssuggest a certain. .

e

o conttnutty or stabthty of enrollments in the Extended French progmm Grade Four being

‘. ithe antl‘cxpated entry pomt mto the program (One teacher aISO commented that her class

' had begn toge[her as a group all throug"“ i Y htgh and many had even been fnends in

,elementary school )

Data regardmg the students atutudes towards thetr French course ane summanzed e |
o " ";m Tables 15 and 16 Students were asked to assess thetr French course in terms of _.,:"‘ S
, o : " degree 6pf dtfﬁculty and degree of mterest. Of the Grade Stx group, 65% reported that g
v l1:¢f;French was srrmlar to other courses m terms of drfftculty, whereas only 30% of the » e

. 'Grade Nme gmup reported thts to be so A greater proporuon of Grade Nme students '

- ‘\.‘

'~,,tended to ﬁnd French mOre dtfﬁcult than other courses (35%) than dld the Grade Slx PRI

L group (IO%) However tt is mteresttng to note that 90% of the Grade Ntne group \

L . -_'_i.reported that French was etther more mterestxng than most subjects or about the same as

e and a further 70%reported Frenc to be more tnteresttng than most subjects ar about the s .

NP ’same as other sub)ects These ﬁndmgs are evxdence ofa sornewhat more favourable

- frequent complamts heard by many teachers of French that "French is bormg" but '

‘perhaps it ts no morebormg than other subjects ';,"' o f SR «i_*j’;:..

o studtes in the followmg year and thetr reasons for thetr dects'on Tab s 17 and 18

G b

R other Sllb_]CCtS whtch suggests that the degree of drfﬁculty expertenced was not caused by 2 ¥ ._
TR :”lack of tnterest One Grade Six s{ndent reported French to be the most xnteresttng course AR

. ,‘:nchf'as__a‘ schoolsubject than“might h_aive been"expe'éte‘d.]in ‘ti'ghro’rf- L



| RN ST ‘ ':'”45.::!"‘"-"‘3
_ o summanze data pertamlng to tlus toptc All of the Grade Stx students and 95% of the - |
. 2 Grade Ntne students reported that they planned 1o conunue talang French 'I‘he only J | I
o ?Grade Nme student who planned to dlscontlnue Ft’ench t‘eported that a desire to take e
Spantsh or German mstead was her reason for dotng so ..5" RS '\ﬂ:
N C For the large ma;onty of students (85% of Grade Sxx students and 75% of Grade
E ,. Nme students), the ¢ argument that Contmmng French tmght”help them to obtam a better Jdb -
- ‘ m the future wa an tmportant explanauon for thetr decrsron A further 25% of Grade Stx g " j:_{\
‘ .‘ '-students and 30% of Grade Nme students rep)orted that they would contmue because thetr L
o : parents wanted tltem to whereas only one Grade Stx student (5%) and no Grade ch S
e E '.:j Students reponed thetr fnehds plans o eontmue as a dectdmg factor In addmon, 20% -
' ' i of. Grade Six students and 20% of Grade Ntne students neported a desu'e to travel and Ghar
S ;make frtends w:th Francophones as mfluencmg the’tr dectswn. _ Other students remarks
!b‘ . .g‘mcluded Lo 6 want to get mto a French umverstty" "I hve in a bthngual counny" (from '_ o
| :,-',Grade Nme students) an'd "French is ut'teresttng" "It wrll be handy" "for fun" "I've

,started learmng 1t and tmght as well keep 3n" (from Grade Stx students) These ﬁndmgs B
A tend to suggest that most of these srudent?are tnstrumentally rather than lnte,grauvely |
B : “‘, " ' onented (Gardner & Lan,tbert, 1972), that ts, they tend to value a mastery of French
L because in the Canadtan context 1t has been hnked w1th bett:er career opponumttes and
tmproved socxal status rather tban valutng acqutsmon of French in order to allow them to

s tnteract thh?rancophones ‘ona soctal basts o

Lo , TR |
R i | The purpose of thxs sectton of the ehapter has been to prescnt data concermng

quesuonnaxre respondents hn tsv' % :ikgmund, cunent language eompetence contact

wrth speakers of languages o er than Enghsh duration of resrdence m Edmonton, place

(e of resndence other than o nton, duratton of v1s1ts to a Francophone country or negton




. in'the data presented and may be summarized as follows:

", than Enghsh at home Thus, n-gardless of cultural herttage. the sngdents may be

i de,scnbed as: hvm g inan Anglophone home envrronment.

languages and many Quahﬁed thetr responses by addxng‘ "a blt" These self~assessmentsr -

46

.of Canada, perceptloﬂs of their French course in terms of degree of dtfﬁculty and degree -
+ ofi tnterest. and i tntentton to conttnue or dtsconunue French studi¢s. Some demographtc

~data have been presented as well ‘Some general observatrons and conclustons are tmpltcu

¥ . ;(ywo-thrrds) of each group was Alberta-bom A mtnonty of each group

The) ) ¢’ ,,«

: . _; o .
: ,J Vigre in. Canada;.and the rest were born outside of Canada (10% of Grade .

. '_‘;Stx smdents and 20% of Grade Nine students)

2 Nearly all the students’ reported Englrsh to be the language used m the home more |
often than any other Only three students reported usrng anot.her language more often :

L 3 Approxtmately two-t}urds of each group reported understandtng Engltsh and French
- and approxrmately one-quarw' of each group reported understandtng Engltsh French

and one or rnore other languages S,maller propomons reported Speaktng these

o | :,suggcst that the majonty of smdems do th have equal competenee in Englxsh and thetr

L 4._'repertotres in ltght of the study s, focus of i tnterest

' quesuonnatre 10 assess competence tn these languages tt may be concluded that most
- _students are aware of the realtty of Other languages in thetr envrronment outsrde of the

o language classroom :

addmonal language(s) but rather that, in general recepttve capacmes outstnp pmducttve ix o

capacmes. There rnay be a certatn pnde assoctated thh a sense of growmg competencef' : :..f; o

R tn French wrthm the Extended Ftench progmrn ora tendency to over~report ltngutsnc T

. 4, A majortty of students reported Engltsh to be the ﬁrst language learned in. chtldhgpd. , I

5 A majonty of students reported that famtly members, frtends. or netghbours were =

speakers of languages other than Engltsh Although itis beyond the scope of the : g[ o

.7' T



3 by a large rmnorxty of students

- B . g ¢ 4 7 *
- . : |
o

6. A majonty of students reported hvmg in Edmonton for. ten or more years, mdrcatmg
that most received their schooling here. Approximately one~th1rd‘:of the students, ,
however had lived at some poxnt in Eastem Canada or outsrde of Canada, suggestmg that

© some students had received a part of thetr schoolmg elsewhere

t

1A majority of students had never ws,tted a Francophone couqtry or reglon of Canada
and thus had had no personal expenenee or prolonged contact wrth a Francophone mrheu
8 Approxrmately two-thirds of the Grade Six group repotted French to be about the ™ -«

same as other courses m degree of difficulty, whereas the sarne propomon of Grade Nine

‘ : students reported French to be more difficult or about the same as other subjects. Thnee
- qaar'ters or more of both grouPs reporwd French to be exther more mterestmg or about the v

-

same-as pt‘ﬁer subjects ‘ .
9 Aﬂ the students, wrth one exceptron, declared an intention to continue French in Lhe

followmg year. Three quarters or more of both groups responded that the possrbtlrty\ of

: obtar&ng a better jOb in the fut\m% was a major factor in their decrsron to do so. The fa,ct

[ S

" that theu‘ parents wanted them to take French was also W to be an unportant reason

o

,' s ) -~ ) L
- .. Ce

Written Tasks

In this section of the chapter, the students responses to the written tasks are
analyzed and drscussed Analysrs of the written tasks focused on’the followmg :
quesuons
- 1. Which toprcs and quesuons did students select as bemg relevant to an understandmg |

. of the way of life in Alberta and in Quebec"
2 ‘Were students able to- orgamze general categones and detasls pertarmng to the way of
life in Alberta and Quebec 50-as to Suggesta knowledge of drfferences and sumlarmes

between Francophone culture and thetr own?



S | 48 -
3. Based on the students’ performance on the written tasks, how nught thetr
undexstandmg of culture be descnbed? T

<

Nostrand (1974) argued that through culture study students can gain some
understanding of the mfluences that a culture exerts on the behavior of its carriers. If
culture can be seen as a system of acuon and of oognmbn detemuntng the way people
live, then by bnngtng together mnmf and knnnledg:_ab_qm such a system; some -

measure of understandmg can be achieved. He suggested that by starung from the
students' interests and by placing what they want to lcnow in the context of a structured
system of a culture' s themes. students interest may be sustatned and they may be led

~} towards an "examtned experience" not only of the second culture but of their. home
culture. He also suggested that i itis possible to test students understandxng of culture -
their ability to use their skill and knowledge in real or sunulated sxtuanons

- In this study, students were asked to respond to rwo simulated sttuauons in  Order

to determme whether they had gained the necessary knowledge and expenence to perrmt : -

such an "exaxmned expenence" of two cultures and to detemnne how they tmght structure g
their understandmg of "way of life", Although the tasks were similar, they were not
1dent1cal The first task called upon the students to orgamze their expenence of hfe in-
Alberta into "togxcs" or themes whtch they felt would accurately portray life in Alberta
The second task asked the students to write what they felt would be significant questxons
pertammg to hfe in Quebec Although 1t was theoretically possible to complete the second
task in the absence of any concrete knowledge about life in Quebec it was hoped that the
tasks would prompt the students to reflect upon similarities and dtfferences and to come
to some realization of their approach to the tasks In the interviews whtch followed- the
-students’ reflections on their performance would be used as a poxnt of departure for
discussion of their understanding of culnre. -
In order to analyze data from the writien tasks, they were::flrst read and re-read

many times, in the hope that common themes would emerge. Performance on Task One
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was then analyzed in the followmg manner. A ltst of topxcs was made by copying temts

used by the students on’ their tasks and orgamzmg them in clustcrs arbund common 1deas.

Each cluster was given a number. Each student's written nesponses were then te-read

‘and each t0p1c gtven by the student was coded by assxgmng the number whtch -

\ corresponded to the cluster. .It was then possible to "grade" each student's written task

by totalling the number of to;;ics he or she had suggested An additional "mark" was

- given lf the student attempted to. ‘compare life in Albena to lifelin Qucbec by notmg

smulannes or dtfferences pertatmng to a particular topic. The followmg chart mdlcates
the frequency with which topics occurred in Eents perfq’mances on the first task.
. o ] . ol 7 , N : = ) -

Task: One Table1
TOpxcs Selected by Students

" School systeuVeduca‘Hon o
Language/language learmng

: Ethmc and linguistic background
of populatton » :

Character of people’
- Cities |
 Geography-environiment
Weather or__buﬁm, “ |
I"dusn')'l_‘POl\lutiﬁon“ ’%
Natural fesources
Agriculture

Food
Clothing'.

3

. Numbet Percent Number Percent
1 sso 17 850
8 400 8 40.0
"5 25.0 4. 200
R I T
3 " 150 3 15.0
4 20.0° ‘3 1sg
7 3300 T 9" aso-
‘o 00 T 5 250
1 Uso o 00
4 00 3 150
4 Tia00 s 250
4 :29.0'“' SR 150



Transpommon

e 2 10.0
Government and polmcs }’ - 6 30.0 -
| History | | ’ 1 5.0
Employment g - 2 10.0
~ Housing R . 1 50
Wcalth/poverty ) ‘ . 2 10;0,
| System of land division ‘0‘ v 0.0
Sports teams 50250
Recne:?ﬁ‘on/outdoor fife’ 6 . 300
" Leisure-time activities 4 3 15.0
o Major events “2 16.0
: Cultural cvcnts and: hohdays 0 | . 0;9
'Alberta cusomsand tradmons 1 B 5.0
o ‘.Tounst attracuons _ . : . 8 40.0
Everyday life ) 5 25.0
‘ 6 30.0

Family, friends & neighbourhood

50

0 00

| L5 250
L 50 . S
1 50
T 50
0. o0
. g
| 510 |
9 450 ¢
6. 300
10 50.0
. 5.0
1 50
1 50
6 300
3 250 -
8 400

~ Table 2 provxdes lists of topics mentiohed by one quarter or more of thc Gradc

Six students and Grade Nine students The two hsts are similar to one anothcr and are

illustrative of the nature of these students' undcrstandmg of-"way of lec in Albcna

_’ When asked to provide an outline of tOplCS which would accurately portray life in

" Alberta, the students more oftcn listed aspgmts of life which touched directly on their daxly

- lives and whlch they felt they would be compctcnt to talk about with their peers in

Quebec Each Grade Nine student, on avcragc hsted more topics than ald the Grade Sxx

\students and in addmon thc Grade Nine students tcndcd to include more détail wnh each -

| toplc than did the Gradc Six students. Very few students mcluded detail that suggcstcd

" they yvcre aware of d_xffcrcnccspr sxmxlanucsﬁetwe_cn thc ways of life in Alberta and in

- .

\ o
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,Quebw' similarly; vcry few indicated tﬁat the topics of Similarities or Differences could
thcmsclves be used as aspects of thelr outlines. This suggests that t they were not able to
grasp an essential aspect of the task, which was that thenr outline was meant to prepare

them to commumqatc\Qn understanding of their own way of life for a Francophone

' audience and that points of <comparison would be implicit in such a task.

Task One - Table 2 B
Topics Most ‘then Mentioried by Students (at least 25%)

1. School system/education (55%) ”1 School systcm/educauon (85%)
| 2, Language/l;hg‘\iagc learning (40%) 2 Lelsurc-nmc acuvmes (50%)
3. Tourist atn'acd(;ns (40%) | 3, Sports teams (45%)
4. Weather or climate (35%) o 4, Wcather or chmatc (45%) ‘
5. Govcrnmont/poliﬁcs (30%) S. Languagc/language lcarmng (40%)
6. Recrcanon/outdoor life (30%) 6 Family, friends and nelghbourhood (40%)
7 Family, friendsand -~ 7. Tourist attractions (30%) |
- neighbourhood (30%) - - 8. Recreation/outdoor life (30%)"
8 Ethnic/linguistic backgmunds (25%) 9. Everyday life (25%)
9. Sports teams (26%) , 10. Industry/pollution (25%)
~. 10. Everyday life (25%) 1L Food (25%) |

12. Government/politics (25%)

The studcnts performancc on Task Two was morc dlfﬁcult to analyze
pameularly becausc sb many qucsuons were stated m a geneml fasluon and because the
- task xtself did not requue the students to actually demonstmte knowledge of thc detalls

that mxght constitute an answer to thc qucsuons Howcvcr, the. frequency wmh whxch

b4
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’A
certam kmds of questxons appeared did illuminate d}e pnncxpal concemns they felt’ they

shg_uld know the answers for in order to demonstrate an understandmg of the way of life
m Quebec Wherever possible, questions were coded using the same list of topics which
had emerged from Task One, and an additional list of more general questions was also
comphed ‘ "

—

Task Two - Table 1 L
Pnncnpal Concems Around Which Students Framed Quesnons

(Number of Questxons in Brackets) !

\

L Language/language learning (24) 1. Language/languagg leamning (31)

2. School system/educauon (16) ' 2 Leisure-time activitioes (14)

3. Character of people (15) » " 3. Food (13)‘

4, Weather/chmate ® . 4, Character of people (12)

5. Housing (6) . 5. School system/educanon an

6. Food (5) x 6. Clothing (8) / .
. 1.Clothing 5) - 7. Familyffriendy/neighbourhood (8)

8. Family/friends/neighbourhood (8) 8. Weather/climate {7)

9. Employment (4) o 9. Everyday life (7)

10. Leisure-time activities (4) 10. Geoéraphy/envuonment ©)

| A comparison of the tOplCS most often mentloned by students on Task One and
the principal concerns around whxch students framed quesuons on Task Two revealed
” many similarities between the two lrsts Questions relating to language/language learmng
' : and the school systetn were posed by Grade Slx students more often than any other,
whlch paralle]ed the ch01ce of topxcs by Grade Stx studcnts on Task One The principal
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'areas of questiomnz by Grade Nme students were languagellanguage ieammg apd
leisure-time activities. whereas: the primary topics selected by Grade.Nine stucénts on.
Task One were school system/educanon and lexsure-ume actmties A review gf both lists
revealed that topics and quesnons penaxmng to the day to-day lives of young people o
formed the com of questions about Quebec and topics about Alberta, which indicated that,
aithough the students lacked knowledge of spectﬁc similatities and diffeﬁnces between ’
. the ways of life.in Alberta and Quebec they selected the same kinds of quesnons and |
| topxcs which have been suggested in the hteratune as smtable starnng pomts for the study
" of culture by adolesccnt second language leamers (Bnooks 1964, . 1968 Chastam 1976 “ |
Nostrand, 1974 Seelye, 1984) o o C A

Task Two - Table 2
* Number of Gener_al Que‘stions and Cuncems PoSed

- What was it like? | ; 4 ) o 1
Whatdidyousee" . T 1
What did you dolwhere did you go" o 2 5
Where d1d you stay/who did you stay wnh"’ 3 . 0
Did you have fun? _ 6 4 ": .
What dxd you ,hke best? 2 | .0

~ What do the people look like? ? 3 3

Diyoulkeitter? 3 0
Is it nicer than here? » 1 0
Is it expensive to live there? . . I | 2
Why did you go? - - 0

* How did you get there?- . ) 2> & 1



Arcy.od glad to get back home? | 0
, thnmthc'ycoming'hcm? , “ 0.
Did you learn anythinngew? 1 N
S e SR
(22:1% of (12.7% of
; .tdtg'l‘thstions) . total questions)
o

As mdxcated m Table 2, the Grade Six. Mnts asked mom qucsnons of a gcncral
namm than did the Grade Nine students. 'I‘he pnncxpal gcncral concems nd which

the Gradc Six studcms framed their quesnons included: "Did you have; atwasit -
hkc"" "Who dld you stay wuh"" "What do the people look like?"; and "Di . ,iike it |
there?", whcrcas the principal topxcc of gcneral questxomng by Grade Nine studcnts
mcluded "What did you do?"; "Did you havc fun?"; and "What do the people look like?".
dtis unmed‘xatcly apparent from thcsc kmds of qucsnons that students in both grades
- posed questions of a somewhat superﬁcxal nature whxch could have been asked of anyonc
travcllmg anywhere on a holiday. That is, the qucsuons imply no knowledge whatcver of ©
Quebcc as a unique destmauon and‘do nothing to lllummatq an understandmg by the
'studcnt of the way of life in Quebec. .

" Perhaps in the absence of actual lmowlcdge which mxght help thcm to frame
specxﬁc quesnons, these students felt thateven a gencral qucsnon would be bcttcr tha/n no

quesuon,at all. These q%esnons mveal that studcnts concemns revolve amund the

supcrﬁcmhues of travcllmg asa tourist might, with little contact with the peoplc or wuh

- life as it'is lived and little understandmg of what it mxght be like to bca stmnggr amoﬁg

‘peoplc who fecl athome m cut:umstanccs qQuite dlfferent from the studcnt S own culturc e

'I'hcse studcnts havc mnher sufﬁmcm knowledge about nor cxpcncnce wuh Francophonc

culture 1o allow one e-t0 descnbe them as culturally aware or scnsmvc Howcver thesc

et e <t
-
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affecuve dxmcnsxons). ie., what do smg;nm

'5 How wouldstudcntsdcscn ' whatnmtm’ tob&

| | s 55‘_

7 questlons might well reflect the students‘ genuine interests and rmght constitute a staning
- point tbr thc buildmg of cultural understanding, S . ‘ !

§ ‘»'

.- Student Interviéws

b B Ce

» lIn Ihk‘&cnon of the chapter, data from studcm intcrvxcws am analyzed and

:dlscussed Analysxs of interview tmnscnpts focuscd on the ﬁve followmg quesuons or

clusters of questions: b

| 1. What strategles do students use to complcte culnne-rclawd tasks? ' .

“n,

3 ‘What s the perceived mlevance of lcammg about culture in the second guage class” |
“3 “What would Students xdennfy as t0p1cs of i ,;nterest and prefcn'ed actmqe’s in culturc

S s,

i = ! ~

) Cote e
4 4 What are studcnts pcrccptxons of’' culmml corij] :

ordcr to understand and- commumcate A

. o4
2 K ‘\“‘e»'

or xs it somethmg that "othcr people

howrober‘fomgner N “"}L S \,

:; S o

%

Discussion of i interview data auempts %o 4 aCAtfy ¢ommon 1hemcsew’hxch surfacéd ,?

1

mpea;edly in muemcws wnh studcn&aéd &nmym thesém thc hght of the pmblcm of

Cthesmdy. - - T L T
i“‘l { ‘/
.5\\' > )
mﬂtiencmg tl\c«lcammg process (socnal
0 ndmons) have been thc Sub;ect of much :
4, ’ K

'S
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teseatch into language leaming, bnt that the telationship among these varlables. as well as
| the specific contnbuuons of each one to the learing pnocess. arc hard to isolate. The '

‘: leamlng ptocess remams elustve, and research has only just begun to study it yt

L ,most rese‘amh into language, leammg up' 10 now. has been referred Jo as the study of

o © produgts, uslag ;he outcome of leaming as-a source of tnference about the learning

"jiprocess D |

\ Stem has suggeswd that the leatmng ptocess can be looked upon ' ‘as conststmg
: "Mertly of stmtegxes and techtuques cmployed by the leamer and, covertly, of consctous
v . and unconsctous mental operattons" (1983, p 339) ‘A number of approaches to the | A, g

iy

" ’study of the learmng process ‘have been proposed One approach tmght be to openly
= examme the actual language leami 'S

‘ hthor ot‘students What do leamersd

‘_ language in the classmom or in a free le

" .

i gsxtuanon" Anou\er approanh mlghtbctﬂ o |

L ’tap the insig ts"o}' ers themselves andto tnqutne into thelt obj uves, su'ategtes. "
, ¥

: “and techmques, thetr thoughts and feeltngs about language learning as well as’ steps and K
; stages pemetved by them as necessary to mastex the language (Cohen & Hosenfeld. 1981;
~ Natman Frohhch Stern & Todesco. 1978). \ ) -
: ’I‘he tnterview tnethod has been used pmducuvely in thts lund of apptoach
: Natman etal, tn their extensnve study of the good language learner, found thata“
' fclasstoom observatton study at the hxgh school level dxd not nevealed very little’ about .
Aleammg strategtes but Ebat tntennews thh the same students were more producttve The
. great vanety of opinions aboueclassroom language leammg suggested that the students
1 ' had dtstmct ltkes and dtshkes about dlfferent classroom a;:uvmes, and the authors noted
that the cntmsms of students could be more constmctlvely used if students were induced
to reflect about their learmng sxtuatlon sO as to tdennfy reasons for thetr neganve or |
positive reafuons towards specific learmng tasks and activities (1978 P. 81). -
Hosenfeld (1979) argued thata mearch focus on the teachtng process and

, learmng products has ytelded dtsappomtmg results whtch have noulluminated the



, A;t casier towrite questxons gth\Qucbcc (Task Two) than to thmk of toplcs aboﬁt

: ab1e~t0 draw on their prevxous cxpcnences of askmg famxly or fnends«about thetr tnps
L . S AR

‘Thesc studcﬁts fou it dxfﬁcult to completc thc ﬁrst exercxse bccause, as onc Sm&nt put :
it you e ot really used to tclhng about Albena " They expm ﬁed:m vanous ways the“ ‘
v ncccssuy of thmkmg of i mtcrcsnng and unponant featurcs of hfc in Alberta. Provxdmg

' cspecxally in the. abscnce ofa knowlcdge of hfc in Q( bec As ohc student expressed i
: hc saw his Job as thmkmg "about what's dxffe:ent aboutEdmonton [compared] to

: thc wnttcn tasks, to deScnbc any dxfﬁculues théy encounterea and to rcﬂect on th&

sourc:es thcy drew onto comp,lete the cxercxses In gcncral the Grade Sxx students found :

Albcrta, Although only one student had bneﬂy been m Qucbec as atounst, they were al

.‘i’.. .

As one s"tudent explamed -

,Well I'could think’ bettcr. and 1 dxdnt have to thmk about Alberta, and I could .
o just think, "what would my friends  ask me if I went to- Quebec?" Becﬁuse when |
- my fnends me back from somcwhcre, thosc arc somc of the quesuons Lask:. =

details about Albena froma comparapvc pomt of view was partxcularly dxfﬁcult.

‘ .




| Quebec" and he had nev‘ r

2 her apprbach as "brtlm rlm

o 'cmscwus approach to the tasks ' 'It was whlle tetmspccung that(hcy became awa:e of thev;' 1‘,_.'{'

. ﬁ"strategy they had cmployed One ‘eltceptxon was a student who explaméd how hcr outltnc‘_f"
o unfoldcd as a cham of mtcrconnccted thoughts related to hcr own hfe S
i An analysxs of comments from Gradc Nlne students revcaled that they : R
: | expenenced more dtfﬁculty than thc Grade Stx students largely because thetr appmach to -

. "'each task was morc soplnsucated Two students who appmached thc ﬁrst task from a

»-fjpersonal pomt Of v1ew sa1d they found it “3)' They knew what hfe m Alberta was ltke L

' _and sxmply thought about the klnds of tlungs'_' }f’ '

- E whereas thc quesuons about Quebec werc "f'fficult As one studcnt smd

ST -Well I've never been to Qucbec be orc And when the pcoplc would ask what it

.+ -was like, I didn't know what to write - “my.answers - because I didn't know.if T * :. "
. was )?muhg down the rtght stut’f o/ not, so 1t was mostly guessmg, Dld I guess o
f“‘-nght : i ‘ L

. f‘“ "Ihe Gradc Nine students recogmzcd the g'ypothettcal natun: of the tasks anthvepc morc |

“fltkclyto be mtolerant ofthem One stud tfound the second taskdtfﬁcult. Shc - f f_ L

s ‘ , my Mothcr wanted me togom o'tt

R 'I‘hlS same studcnt aISo found the first ,

";descnbed asklng quesuons of others a _. ut thetr travel expcncncfcsas follows

Thattype of tlun doesnt int e st mq Ibasxcally take French because well

: _kdtfﬁcult because she tned to think about

s ""’i"_ﬂ‘.:f::sumlanucs and dxffer;nces between Alberta and Quebec She explamcd her problcm as R

’," T follows

\

1t was the mam utlc:s the basxc dlfferent parts of soctety ltke what l
SR thOught was "What would bc different there compared to here”" -and because ..
"1 .. generally there's really not too:much difference; except for specific parts, like -

llnds thctx age wcm xnterested tn g

i -the culture and maybe even some of the foods and the customs ... I tried to tlunk o

e {of»what was dtfferent,‘andmaybe pomt out some: of the thmgs thatareeven thc RO

._’

:,.:' | ;Agam, tlus studcnt exprcs d .fmstt;auon at hcr lack of knowledgc about Qucbec and fct o ,

; ""‘,“i‘f . "'that 1f she wcre to compl@ the tasks t‘rom her. own expcnence and pomt ‘of ncw, shc ';» ; A
T .Lneededtoknow moreaboutthe wayofltfe mQuebcc h ' i

,.'

L gt , P C e



B 1nstead of hrmttng hts chorce ot' toptcsto "surface thtngs“ whtch he felt were more

| yplé} Socral Studres assxgnments

°"° G“‘dc ch Studem approached the outhmng task as tf it w were a "Socral

. Studtes report" including toptcs suchaS"Chmate" "Populatton" "Industry" and in.’

S view, reflecttng hts mterests m "what the people arc ltke and how‘ 'ey use the lahguage

In general, m0st of the students saw no relauonshtp between thexr approach to

= etther of the tasks and skrlls or content leamed fnom any other subject axea. ’I'hetr

P e IR

" o approach mtght be summanzed by one student s comment as follows, "Basrcally, it JUSt
e 'v‘;came ﬁom out of my head " Two students remarked that Socral Studtes helped them

e 'thtnk of toptcs for thetr ﬁrst tasks but that personal expenence was the basrs for

compleungthesecond Onestudentobserved. ‘ o

4

SOCla.l Studtes helped a ltttle bit in domg tlus, in comparmg, you know, ltke the -
clmmte and stuff for. companng That's bastcally it : 5

The fact that SO few students felt that sktlls or content leamed m Socxal Studres nught )
have contnbuted to.thetr approach/to the tasks came as a surprtse smce 1t hadbeen ¢
assumed that students mxgh%rve some parallels between the tasks and the emphasrs E
placed on presennng aportratt of away of hfe and Socral_Studtes umts focusmg on.
culture tn the elementary and Jumor hlgh school cumculum. Thts ﬁndtng was also” -
surpnstng because two of the Grade Six students mtervrewed were being taught Somal . .
Studtes m French bt%t one observed that "matnly, we 've just done Government " In |
addmon the Grade Ntne student who saw hts ﬁrst task m the same lrght as a chtal
Studtes report comngented f._ ' '

_ Even that( Soctal °Studxes), qun't'tlthik'we'tre r‘eally“got t_oo xf;ucﬁ o
into culture _ ' ‘ ‘ .

P

These comments Ol} Soctal Studtes suggested that toprcs with a cultural focus recetve o

tnsufﬁment attenhon in Social Studtes classnooms, in spite of consrdetable empharns on

L ‘1 culture in the Soctal Studtes cumculum (Alberta ‘goctal Studies Cumcult/%l).

{ < g’ B



As noted in the revxew of llteraturc the tradxtlonal cutmular approach to seconq

Wt

language teacl'ung and lcammg has emphasrzed the mastery of the language dwonced from“ -

-1ts cultural comext. In the last two to three decades, teachers have become more aware of o

_ | the need to emphastze the cultural context in onler to msert meamng tnto language—m-use

B but cultural toptcs are sull often tncluded tn‘the program only where ume penmts,

I reflectmg the professron s ambtvalence towards culture In the Extended French program' j_.

- at the. elementary level no set pereentage of ttme has been set asxde for cultural

: mstructlon whereas at the j ]umor hrgh level pmgmmS are to be b l on N 50% languagc e

and 50% cultural toptcs lelSlOﬂ of umo Students were asked to comment on the amount -

" of time they had spent leammg the language ttself as compared with the trme spent B _
o leammg abOut the way French-speakmg people ltve and/or behave All of the Grade Six.

students obs;rved that more time was spent on lcarmng the laﬂg“a8° than on '“"‘"‘8 ;‘ o

. how Francophones hve \d, in general they fclt it should be thiis way One Student

Jusuﬁed his teacher s emphasis on language acqursmpn as fOllOWS*Eq e o

Because if you're going somewhere it doesn't really help that much to know thcnr )

T customs and stuff but’ you need the language to get m'ound.
" The tcndency to see language in 1solanon from culture surfaced repeatedly in student

‘remarks, as if the language were a valuable and usefulfskrll for one s own use but qutte e

'dtvorced from a commumty of speakers A parallel tendency to sée Francophones as R

srrmlar to Anglophoncs 1#\’%1')' msl:xact but language was also apparent. Asone student o

: S vy N
\ observed | Ea‘l R

Lthink it's important [to stress] learmng the language ‘cayse in Social Studtcs we o

can learn that [how people hve] or just reading an ¢ encyclopaedia you can leam
that, so I think it's th leamning about. French ‘Besides, I'd say they
were basically the spinias’us besides [the fact that] they. spedlg Frenth. There |

, are some snobs; there are some nice people, there are some grumpy people So -

‘theyre Just the same as us.:
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A The Grade Six students tended to report more posmve than negative feeltngs
. towards Francophones and to feel that differences between Anglophones and '
Francophones could be neatly summarized as simply a question of language, at the sage
‘ ttme, thts simplistic view of the relevance of leammg about calture ‘was a reflection of
) thetr 1solatton from a Francophone milieu and thetr almost total lack of knowledge about
Francophone culture. ‘ , ‘ ,
The Grade Nine students also reported that mbre than half of their class fime was
. spent learmng the language. One student felt that her teacher had spent almost no time at
‘ é&‘ }«&' B all on culture. whereas another student in the same class assessed the split as "mostly
S language, but 65/35, I'd say.” Evidence of confusron over what exactly consmutes ume
spent on "the way French-speaking people hve" also surfaced in the i mtemews with the
other Grade Nine students. One student observed that about half the time was spent on
language and half on "the surface thtngs, like history and geography, but we never really
N actually studted how people acted or reacted when they use the langaage " In fact the
: Grade Nine students each i in his or her own way, reflected a faj y sophtsucated
understandmg of the relevance of socro—cultural context to lang:age use and of the _- ‘
2 tnterdebendence of language and culture. One student, who throughout the mtervrew ®
. expresseﬁ very negauve feehngs towards taking French and a considerable degnee of
frustrauon at her lack of ¢ competence after S0 much time in French classes, nevertheless
o sumrhanzed her defense ofa combmauon of language and culture as follows '
Well I would sort of mix it; because you can 't have one without the other Say
: . you want to go down to Quebec .., you have to know what to say in'situations, -.
. and what to do also, and you have to know the culture to enjoy ‘the culture 100,
and without the language you can ‘tenjoy thateither. ~ .
Each of the Grade Nme students felt that learmng the langua'ge was an unponant
consxderauon in terms of hrs or her own future plans but thamme spent on leammg about
‘the socro-cultural context was worthwhrle One student expressed the view that

. if vou find out more about where the people live then you're leammg about-
French too, hke you were learning the same. . S
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~ community of speakers. RN

-The students were asked to give some examples of the acuvrtles and projec

The Grade Nine students also tended to be qtute cunous about the oontradrcnon :
between the "perfect French" they have learned in-school-anid the colloquialisms used ul
Quebec One student felt a knowledge of slang would help her to comrnumcate better

with the people of Quebec, if she were to travel there but that an explananon of the usage

must come from the socio-historical background of the people

I think there are nmes when it rmght be good to know about the people because
maybe you can see why they use 'some of their sayings.

" The Gtade Nme students, on the'whole, percenved a knowledge of the way of hfe '

of Francophones to be relevant to their own language acqursmon process ere the Grade 3

Sty

Six students, they tended to perceive a mastery of the language as thetr main purpose but
were much less likely than were the Grade Six students to drvort:e the language from j 1ts

i g
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A The literature on culture in the second language cumculum suggests that students
. can be motivated to leamn language if program developers and teachers build on students'
’ curxosny about and i interest in the day-to-day lives of the speakers of the language they are

leammg and that students interests should be a building block in any la%g; program.
ey had

b done in class that had helped them to learn about French ways of life. Almost w1thout

'excepuon, the students interviewed had trouble remembermg anym they had done and -

‘ dlsplayed a certam lack ofi mterest in drscuSsmg the question. One student sremark

typlfies thelrresponse - ‘
" ldontneally nk we did anyaliiec actually,'exeeptarepon &'Franee._
Wehadto :.;*' L A Booomwa T
Another student sard tgt%’ 32 . e
- - e s N - q Al 1 .
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* schools, lersure ume actwmes the people and their day-to-day hves, food, shoppmg,

transportauon, customs, and so on. Upon reﬂectron, the studcnts realized that they had

.attention to thclr interests in the dcvclopmcnt of prbgrﬁtm

r | - 63

e

In French, you learn about the history ‘and everything, but I'd rather know what -

they're doing now, like what they leamn at school and what they do for their free

time, so you can sort. of compare whawou re doing here to what they're domg
When asked what kirids of quesnons or topics thcy would cnjoy findmg out morc about “ | )
in French class, every student had a ready response related to his or her own hfe as it wgs |
rcﬂected in the written tasks. One student remarked:. = - A 'y

1 would ltke to know a little more about the kids that live there .. exactly what

they do, how their culture affects their dmly sctpﬂule, little thmgs like the
quesnons here. .

" Each student responded ina srmxlar fashion, listing topics suqh as farmly life, fncnds

‘enjoyed some classroou’t activities related- to thcse toptcs, including pcrforrmng skits,

| -wntmg letters, hstemng to musrc. watchmg televlsron -reading books, cookmg food,

Baying gamcs -and so on. Yet, in general, the studcnts remarks suggcsted a lack of

5

"~ There may be several cxplanatlons for this, and drscussrons with tcacohers o

. substannated some of the most stgmﬁcant ones. First, students may not be asked ona  /

) rcgular basis what their interests are, or thcy may not think that Frenchclass is a srtuanon

where thcy mxght reasonably expect to pursue thelr interests. Second teachers may fe;l g
ambxvalent about tcachtng a culture whrch is foretgn to thcm, may lack the pcrsonal '
knowlodgc S0 essential to the portrayal of a mtal lived culmre and may lack the kmd of & A

' contcmporary rriatcnals whrch tmght suit thetr studcnts mtcrcsts In addmon, in. thc face

- of acl u‘ &
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From a socxohngulsnc perspecuve, the second languagc learner's transmon from

form to funcg?n, that is, from hngmsuc oompctcnoc td commumcauvc competence

rcqmres a kxfowlcdgc of cultural Rorms (Nusscnbaum. 1983). Thc question "What docs :

a Ianguage lcamer need to know to be a competent member of a hngmsnc commumty""

' 1mphes a conmdcratmn of cognitive, behavioral and affective dimensions of languagc

The Sfudcnts in the study were asked what they thought they should know and be able to

‘do m ordcr to communicate with people in Quebec or France.

For these learners, so d1stant from a society in which French {s the language of
the majority, such questions can be answered only from a hypothetical point of v1ew
Not only do they lack more than a superficial. knowlcdgc of any Francophonc socnety, but
in addition, personal expenence with such a soc1ety is pracucally nonexistent. The
students' responses consututed a rcﬂecuon of then' dilemma as “fomngn" languagc
learners but, at the same time, a creativity of thought that might flourish in.a more
functional setting was ev1dent. When asked what they thought they should know that
would help tlw\mmnicate with people if they were to go to Quebec or France on
an exchange, all of thc students responded that thcy would have.to know how to speak
better French and for some, this would include a knowledge of colloquxallsms One
Grade Nine smdcnt s comment- typlﬁes this pnonty L |
. It's lmportant to know j Just how you would use it. If you knew how other: pcoplc
- - use the language, you could understand how to use it better, obviously, because
you know how to communicate better, and you wouldnt sound ... you wouldn t
be using perfect language, pcrfect French.

The reoogmnon that they would need to know what might be consndcred

’appropnate spcech and appropnate bchavxor was evident i in othcr studcnts comments as
well. "anGrade Six student observed: . '

You should be able to go. along with the family rules ... like dlffcrcnt rules from
* maybe what you do, so that you don't get mto trouble.

4
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e ;’l‘hts smdent wasn 't able to specify what londs of behavxor tmght be dxfferent, beyond the E

e "generalnemark o .

A Oh ‘the way they dress. dlfferent thmgs that they do, like d1fferent games.
. Thxs vagueness also typified the Grade Nme responses One Grade Nine student, who

- ; had visited Quebec briefly as a tourist, was nevenheless unable to say what aspects of hfe- o

. mxght be sumlar to or different from hfe in Alberta l-lowever, she felt that a knowledge
 of everyday life mlght help her to anucxpate the actxons of others and prowde cues as to
~ what her behavxor should be. She remarked . | |
Well, I'd like to know some of the stﬁff that l\put down in my outlme SO you .
don't just go in there and you're shocked at something they do ... If I knew what
they were doing, maybe I could try and fit in a bit more, you know... . Like, if
the do something that I think is maybe weird, maybe I could go along with it,
and so if I knew that ahead of ume, I wouldn t.be quite so worned about it when I
. got there. :
' AnOther Grade Nme stitlent saxd she'd hkc to, learn more "day-to-day thmgs" before a
trip to Quebec or France: . ‘
.. like try to leam more things about what to do when I do the day-to—day things. ‘
Agam she was not able to say precisely just what differences she nught anuclpate
beyond the general observauon that "thecustoms are a little d@ent from hcre "

ln general the students in'both grades felt that life in Quebec or France would be

i more smxlar to than dtfferent from their lives in Alberta, beyond the obwous dxfference of

L - ‘language One Grade Stx student s feehng was that

1

ﬂ‘°y;g§robably have the same ki 7,;"- , schools as we have but they'd do all
in French like we do all oW s?xff in Enghsh .

o 4 N . .
' ‘Several students felt that Francophones mﬁehdher ‘have a closer famxly hfe than most o
Albertams, and would hkely "get alongbbe than Albertans do, but that as one Grade

L Sxx student remarked ,"People are pe&ble "

These students percepuons of what mlght constitute cultural competence were
-fs’,‘l%
unsophxsncated and somewhat superficial, yet they consututed an mtenestmg challenge to

second language programs How can students learn tlus Kind of competence m 1solauon

-



% froma thnvmg FrancOphone society? Without personal experience it is pracucally
i ; mPOSSlblC to truly know a language yetis it Jusufiable and defensible to accept the

retreat into linguistic competence when the students realize that this is not sufficient?
. & ‘ . .
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' Accordmg to popular mythology, Canada isa muluculttu'al society, a nation in the

making, strugglmg to def\ine its 1denuty as dtsunct from others. The current debate over

v

-culfural sovercignty is a reﬂecuon of this. The Alberta Social Studies cumculum o a
emphasmes cultural issues throughout the elementary and junior high grades. The Alberta
Nme—Year French Program Curnculum Guide also espouses the dual goal of cultural
' awareness coupled w1th personal development. Have students in the Extended French
program developed asense of what culture is?- How tmght tlus be chamcterlzed" Does it
have any personal nelevance for them? Edgerton has- -suggested that we are reluctant to
beheve that we are all products of a culture because "we want to believe that we are s
. 'completely free of the sorts of biases that we tend to see in other people” (1980, p. 225) >
'and that we tend to be intolerant of "foretgners" because we lack the experience of being
 strangers or foreigners ourselves . A
The students in the study were asked to reflect on awhat it might mean to be part of _
a culture and on whether they thought of themselves as being part of a culture. It should
. benoted that before thts point tn the i mtemew with each student, the word "culture” had
» | been avotded as much as possmle, terms such "way of hfe" “the way people live", and -
‘ .so on- had been used in 1ts place 'I‘hus, the expectauon was not that students be able to
deﬁne "culture tn any prectse terms nor be unmedrately comfortable thh it, but snmply
that our dxscuss;on mrght prompt them to reveal some notidns of the term. In each
1nterv1ew, 1t qu1ckly became apparent that the students (thh the excepuon of one Grade
, \,}‘ _Stx student) were famthar wnh the term. One Grade Six student said "I thxnk of dlfferent .'

/
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peuple and different lands.” Another said that it means,..."that you'd be aware 'of,;yuur‘
background’, and another said: - * B

L Well, [it means] do what thc culture does and special religions and stuff like that,

- special ceremonies and holidays, and go along with the rules that your culturc has
~ and don’ tgo along with other peoples rules. ‘

Oné Grade Six studcnt admitted she couldn't say what it meant, and shie very /clcarly felt
uncomfortablc during our discussion, whereas the other Gragc Six students, although
qmte vague about what it meant for them personally (for example, one student ,
remharked,"Well, I sort of belong to a culture. My Grandma came from Yugoslavia"),
wc;c nonetheless tolerant of the discussion. Only upe Grade Six student felt she clearly
belonged to a culture but was anxious to rmmmtzc any differences:

Well, I'm Chinese...sometimes I eat dtfferent foods than some peopled speak a
dtffcratt languagc a hit, and generally I'm the same as other people.

She also felt that visiting Fh.ma or speakmg more Chinese might make her more aware of

belonging to a cultum. In contrast, the other Grade Six studcnts had considerable

difficulty imagining experiences or circumstances which might makc them mom aware of -
belonging to a culture. In general thcn, these students, although they nnght be smd to -

| possess a somewhat simplified intellectual understanding of culture as a way of life that

" marks a distinctive hcritagc, i.e., customs that define certain groups as diffcrent they

' were not appamntly aware of (or at lcast could not am¢ulatc) the conccpt of culture as thc '

" "Canadian" way of life oras a pervasive world view which dctenmnes the pattesns of
their own thought and action. : “ |
The Grade Nine students were ablc to articulate a vancty of wcwpomts onthe -

'meamng of "being part of a culture" One student remaxked

I don't think I'm part of a culture. Maybe for some pcoplc, it rmght be important

-for'them to keep their own ways, but I don't know for myself what it would be
lxkv.:h ;y family, thcy re not really heavxly into'what their beliefs or sdmcthmg
might

For this studcnt. then, others might be descnbcd as bclongmg to a culture, but it carried

no pen/onal relevance, Anothcr Gradc ch student s comments also reflected this
[

Q
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vicwpoint. She felt that some of her }frlen‘ds belonged to a culture b;causc they Wﬁntcd o ».
keep "two different ways of life", one at school and one at home, but-when asked if she.

belonged to a culture, she said: ¢ » /

no. It's mostly just Canadian. For me it isn't a culture, it's just a

‘Pcrsonall ,
it%. I don't think of being Canadian as a culture, but I guess it actually is.

- ‘'way of ]
When asked to explain what she meant by ;his; she remarked:
For other peoplc.‘thcy might thmk itis [a cultyre] because they don't know this
way of life, but for me it isn't because that's the only way of life that I know of,
and it's nothing different for me. - ‘ ' .
- * This student's remarks revsaled the slow evolution of her thought as she reflected on the
meaning of culture. She séemed to be str'ugglirig with the difficu!ty of saying anything.
about something she always took for granted and had not questioned before, She initially
- did not recognize "Canadian” as a culture but as "just a way of life;" When asked what
might make her more aware of belonging to a culture, she responded: .
‘Well, if somebddy,clsc came here and [ woul}i have to take them around and
show them, and T would realize that it's actually quite different from other -
people’s life. o . -
. This realization was echoed in another student's comments: ; |
Just because it's domestic (i..,|Canadian), it's still part of a culture. I mean
there are a lot of people who are different from me, and so that makesme 7\4'-
different, you know. Because I'm different, I'm partof aculture. ol
When asked what might make her more aware of belonging to a culture, she responded:
I'm just English, yeah, Bnglish-Canadiaﬁ.... Nothing has really happened to me

[to make me aware] because my culture is so wide, it's so large that I don't, you "
" know ... ' ‘ -

She was unable te complete her thought, but it became evident that for this studém, we
are all products of a culmrc,,cvégigmat realization is purely intellectual. This notion was
summed up by one student as foﬁbws: ST B ¢

I guess if you put culture down as the way people do things and the way people
act, I guess you could say-that we do live in a certain culture;

When asked how he might become more aware of belonging to a culture, this student

, obécrvéd: oo
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By talking about it. like we dre here. I think it's one of those things that kind of
gets passed over. Idon't think you'd really have any reason to accidentally pick
up the idea, unless you're purposely mlking about it or something. ',

. For the Grade Nine students. then. dlscussnon of the term "culture" encouraged
certain notions to emerge. Their conceptions of culture came not from any personal
_expenence of "strangemws" but perhaps fmm a growing intellectual capacity 5 play

with ideas. They have not had the kinds of experiences which might enhance cultuml

awareness. Unlike individuals who grow up with feet in two different cultures, they N
have not had thie kinds of experiences which might yeveal to themi the assumptions of their
.prevnously taken for granted way of life. Their understandmg of the role cultune plays in )

the llfe Qf the individual may be descnbed as' mtumve and fragmentary rather than >

personal and psychologlcal

- Summary

This chapter has included a dctailed descriptive analysis of the data obtained - J
- thmugh the use of the questionnaire, the two written tasks, and the i mtcmews aswell as
adiscussion of the ﬁndmgs Chapter V presents a summary of the study, the conclusxons
based on the findings, unplxcauons for educauon, and some suggesuons for fm'ther
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.. SUMMARY,CONCLUSIONS, MPLICATIONS AND .-

" SUGGE?-_S'I'IQN§ FOR: FURTHER RESEARCH ' - o 0y

’I’hxs chaptcr provxdesabnef Summary of the smdyas wpu asastatcment of L
conclusnonssdcnved from the ﬁndmgs In addmon some unphcanons for sccomi . <

= K‘-"hi:* ’ languagc programs arc dxscussed l'-"mally. somc suggcsnons f0r ﬁmhcr research wnhin B T

RN the fieldofculturcinthesocondlanxuagecumculumpreconsxdem R " L
' ': ,v :l\ M“‘."’:‘ Vi :'- - “ - T . . : o . . “\ o . ', T R Lo ' l
Lo e ‘. 9% e ° o ‘ .. \"‘ ', - PR . | 4 ) .

\‘f ) ‘“f J . 'Ihc purpose,of lhls study was to cxammc students pcrccpnons of culnu'e as.a "

¢

e ‘ compenent o} thexr second languagc lcammg cxpcncncc Answm to thc follow:ng

y - ¥
” ?

I3

] questxons were stht A BRI 1. ."":, ' )
: o | 1 What xs thc hnguxsuc and educauonal backgmund of studcms in the Extended Frcnch | |
2 thch topics and qucsnons would studcms sclcct as bcmg relcvan to , {.' ~r
g ‘ unders:andmg of thc my of life in A}bena and in Quebec? -Are they ablc tdprgamzc
: \gcncral catcgoncs and dctalls pcrtmning to the way of hfc m Albem and Qucpec s0'as o
', , »f‘*L . Suggcst a knowledge of dxffcncnces and sumlanucs between Francophons: culturc an‘
, /  their own" S | " s

” 3 What stratchcs do studcntsuscto complctc culnnt-rclatcd tasks" o @ \ .

L
R
5

o 4. What is the percelved rclevancc of learmng about cultunc in the seoond languagc class’? o ‘

.5, What would studcnts 1denufy as topxcs of i mtcrcst and pn:femd actixities in culture -

e 'f-v"gszudyv
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o culturally aware"? That is, does "culture" have any per,sonal rele
'somethmg that "other" people have? Have they deVeloped
NP

. . W3
' ';. mstruments used in- the study These were destgned by the rl';searcher tested m a prl‘
y R i

t / L study, and subsequently revrsed The quesuonnaxre 1tems were def: gned'to obtam

B o ) rnformauon relaung 1o the backgrounds of Extended French students pamprpanng in the
F ~ study. The two wntt‘t?n t‘sks were desrgned 10 deter‘mrne Wthh topucs angi questlohs
" students would: select as. being relevant to an u erstandrng of the way of life i m Alberta

and in Quebee and to assess therr abrhty to org in wntten form'both geheral
: categones and parucular features ofa comparauve nature They were also destgned to aét

P . as a pomt of departure for i mtemew sessxons The mtemew quespons were Hesxgned to

SURL

. -obtain mformanon relaung to the ﬁve remzupmg areas of concem hsted above - DA L

w

. .,

e Each student completed the quesuo?nfme and the’ tWo wntten tasks A sub- *
sample o{erght students then completed mdmdualtudto-taped mterv:ews oﬁ L
| V._,_ S approx:mately 15 /18 mmutes duranon Quesnonnaue datmwere analyud through the B :
R nuse of relauve l;'requencres The students performantes on the wntten tasks were . SR
PURREEE analyzed mth reference 0 a composrte hsgof mprcsand quesuons comprled, and relevant \
E 3»;;'_ S data were presented’tn bl form and dtscussed. Thrs analysxs was then compleinented e
: o “by a quahtanve analysts of thclr abthty fo orgamze in wntten form both gencral categones

b ‘and par‘u?:‘ fqmrqsof a cbmparauge nature The :Q\ervxe\x transcnpts were analy
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e ' by comparmg the remarks of each student ona partlcular toplc to those of the othcr - <

students on the san‘:etoplc. In addmon. analys1s ot‘ the mtervxew data was dxrected B St

L towards tdenufymg ‘common themes whlch surfaced repeatedly in the mtetwews and

s j" towards mterprettng these themes in the hght of the pmblem of the study
o . Conclusior ions *” ? A cped
‘ Taoe ‘ . : E N "' E : " ' - ‘“\ "* ‘ K " '.' :f*ﬁ: ‘ " “ ’ .'.' 'l‘i . ‘ Lo

. . | ghe Moo 2o,
The conclusmns that follow are based on trends that are unpﬁcxt in the rescarch

‘.";_data. Because of the small snze of thesdmpte and because ﬁndmgs are lumted by the fact
) that they are based solely on student& .;CSPOHSGS o’ mstruments admxmstered by, thﬁ

3

‘reseamhet, generahzauons must be made wlth cautxon and should not. be regarded as‘ <
'1__,xm=fu;ab1e o i J

21
v .-
i

A s nl ; A‘majonty of [ix)endfd'&eneh students at the Grade Six" and nge Nm; levels are

m;n-bo& t‘ﬁ m&xer tongut 1s En .

gl Sh,andthcymaybedescnbedashvmgman '
Alglophone home enVu'bnmcnt In addmon“fnbst. have necexv

thcu' pnor schoohngm e

e 2
' ntry or regton of Canada and thus have :
3 . 3 : 1 A ', Q o “
had no pcrsonal expenenee or gmldnged or B thha Francophone tmlxeu ", ‘;g AR

o _:_ I*}::vertheless, aQ majonty dﬁstudents mtend té connnue th» .thexr French studxes.

O = ol g
because theybehevemeretsarelat;onshtp e inPipch

largely

L ":"‘b. oppommmes el e
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2 Most students at the Grade Stx and Grade Nme levels percewe toprcs and quesuons
, t“-" o relanng d’u'ectly to thelr own everyday lives as bemg most relevant to an understandmg of .
I the way of life in Alberta and Quebec In addition, most students are able to organize, in

R _wn tten f orth ‘and fmm a personal point of vrew, general eategones pertammg Jo the' way

of ltfe in Alberta and general quesuons pertammg to ltfe in Quebec However, most

éatures

8 students lack the necessary personal expertence and knowledge of the patttcular
"""'_of Francophone culture to enable thetn to descnbe m any detaxl dtfferences an stmtlar’ittes

- 1 g between 1t and thexr pwn cul‘ture or to pose quesnons Wthh suggest more th , ' a v L

. A f _superﬁcqtl k;nowledge of dtffenences and sumlanues Thus, althoqgh the lxst‘ of topics | '

3 ? : “comptled from the students performance on the wrttten tasks ts sxmtlar in some reSpects

L B ) to the kmds of toptcs whi’gh have been suggested tn the lrterature asbemg appropnate for :

B "young language Jeamers (Brooks, 1964; Nostrand, 1974),it may be concluded that one- -
Cant ";éf.of the tmmmum expectanons thh regard to cultural :nderstandmg Q. e the ability to |
' a descnbe dtfferences and stmrlanues) has been lnadequately ed by these students

v 3 ;:f 3, Students expenence a vanety of dtfficulues when completmg cultune ttlated tasksancl el
o do not, in general employ a conscmus strategy However, 1n the absence of perSonal
'_' '-expenence wnth and spectﬁc knowledge of a sccond culture most students in retrospe(t

J - v feel they rely on gues{-,work and personal lntenests and Vtewpomts ib help them complete

. such tasks Most students feel they do not, rely on sktlls or content learned from

ottier Sllb]OCt area, mcludmg Soctal Studxcs. t0 complete culnn-e-nelated tasks. :

tot
» g . . ‘.
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| ) 4 'fhe majonty of Grade Stx students tend to see language m tsolauon fnom culture and
’ tend to feel that learmng the language nex se should take precedence over leammg about
' the way of hft of Francophones The Grad@ Ntne studen

¢ wexve?a’lmowledge of the ‘ .

- way of hfe of Francophones to be more relevant to thexr own language acqtrlsmon
. ,‘ < q' &8 ’ : . 1

o }' process Ltke the Grade Six students they tend to percq%é a mastety of the language as.’



: second language Most students feel that they donot learn about these toptcs in Frengh?

v suﬁ’icrent understandxng of Francophone culture to enable them to function as "welcome
 Sirangers” in m‘ milieu. The Grade Nine students also lackithe kinds of personal.
.‘expenence of "strangerness" that nnght enhance thetr awareness of the unportance of .
.culture in the detemnnatxon of 1 exr own’ sense of tdennty Although they possess the '
- mtellectual capacxty to grasp the notion that we are all pnoducts of culture,; they cannot be

- satd to possess "strategxc competende, a knowledge of how to behave as a foretgner '

o ’ * . '
Lo 14

Y L

their main purpose but are less likely than the Grade Stx students to dtvorce the languagc
 fromiits commumty ofSpeakers ' o o . ‘ ot

. ‘ ' %
5. Students’ interests and preferred activities incultune study are varied afd may be
charactenzed as relating to the contemporary everyday life of adolescent speakers of the

)

class, which suggests a lack of attentton to their m/terests in the development of progmms ! \ '

' the patterns of everyday life mxght constttute an 1mpomdtgmde to actton if they were to
- < visit Quebec ; SRR

‘ .
el
+

. . o ,
. ; v
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‘ . 1. The majonty of Grade Six students have acSqmred a Basic famxhanty‘ 'th the concept

o of cul;ure as customs or behavmm*that deﬁne certain groups aidxffenent fromg ﬁ

~ themSelves, but they do not se& themselves as pamapants in a culture. The not lon ot'
ciifture hag httlepersonal relevance for thém. Thus they cannot be sald to have achteved

an’ exammed expenence" of thejr Q@n cultural background. nor do they possess i’

]
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vy .' Implications .

2 s N : D

The results of thxs study have certain tmplxcauons for second language programs

Because of the lmuted amount of research that has been conducted wuh respect to

» Q

. students percepttops of culture in second language leamning, thése unplxcauons are

<

2. Their cu‘lmral bondage sﬂould b!mduced & R

presented wnth considerable caution. o
¢
As outlined in the wﬂv ‘of related literature, as early 291953, the Modem .
av ¥ .

Language Assocxauon suggested that the mclusxon of foreign language study in the

: %ml educanon program could be justtﬁed on the grounds of the cultural benefits o

3 .'gfht"reali;e from language study The Associ
bcncﬁé" mamould‘ be mpha?;d BETE A
1. Sgtidents §hould ga.lh an un e@tandmg of the nature of culture ttself

, suggested three cultm'al

[

-
3. They shOuld achteve a fuller understandmg of their own cultural backgnound

In the past three decades, these benefits in addmon to the more spectﬂc Qal .of

: undexstandmg the culture of.the people whose language is bemg §tlld1¢d, hak l@

repeatedly stressed in the literature on the value of cultuire study and in stategents of .

- rattona]es and gon in curnculum guxdes §Qr second language pmgrams (. g Nme-Year

nch Prég'am Cumculum Guide,1980). -+ R

go s for cultural understandrng hav n poorly 1mplemented in Alberta schools The -

. ﬁndmgs of - thc present study lend support to the argument that Students are not adequately .
| attaining the goal of cultural understandvg and cannot therefore be satd to have geahwd

't%oultural benef’ ts of langugge $tudy. Any attempt to answé‘r the questxon sdfrequently

posed.by students "Why aq: we leammg anench?" or the more general questron, Why
teacﬂ a second language ht\all?"‘must oome to grips with this bastc dxlemma. If studen,ts
in the Ex;znded French ptogram@re not fltlﬁllmg the tmmmum expoctﬁuons for‘ cultural

’) - B ‘ . ’ ' / &~ . B ,FK“ °\’““"c\“-’"r—‘:4-v.\" CO . k&

Prevxous nesearch (Mayor, 1984 Parker 1975 Tardtf l978’)‘has shown th&t the |

;Y
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: &, understandmg as stated in the curriculum gutde, then more attentton shOuld be devoted to
b b Y \p v %T:.:::};x v
* an exammatron of the statement of the ratxonale and goals for cultural understanding and
the reasons fcithetr mclusron in the curnculum. Answers mtIst sought to the

#snons of what we expect to achieve thmugh culture study and whether our

3 expectattons are achievable within the AIQe: nt concep_nons _of the

relanonshtp between language and ’ -as.'p]ar[.]‘ig notbeing oy
. ¥ B 1mplemented by second language teacHEREA ghtmustbfé giyen to the -
‘. w reasons Why hisdiadns decrsxoﬁ mu¥ de as to whetl?er the goal of cultural

", . r"‘ to provrde the foundauon of the justificauon for language study»
e should be given o developtng a curriculun w1th1n whtch cultural
benefits of language\study can be realistically achieved by students In order o develop

& such a curnculut;t several steps should be taken, . f .
l More consideration should“yen to the backgmund and mtenests whtch s denﬁh

bnng with them to the classrpoﬂ. The ﬁndmgs of tlus study suggest that,'tf we ¢ ‘

focusmg on adolescents in their own everyday s1tuanons wrth mtcrjsts and eoncerns
similar to those of our students L -
2 More attentton should be given to the strategles studi employ when penformmg
dulture-related tasks. 'I‘lns ‘ 'ght be. aocomphshed by asking them to "think out loud"
mgerform tasks; by . i
Performance, or by havm
An exatmnauon of student strategtes.may gtveus 1mportant glues as to the slolls
students need to develop to beoome culturally competenu o

themto keep Joumals thh thelr own observauons of their

‘ em netell in retrospect what they dtd in order to eomplete a

3 More effort should be devoted to explonng the possrbtlmes for mterdtscrplmary co- _
opemuonbetween seoond language study and Social Studtes The ﬁr;dmgs of this study ; :
| \'suggest that few students felt they used slnllsor content learﬁed in Soctal Stutges to « %

PR - e . )
Q. S ,t' Wl ’;tnﬁ_ . . ’
. : L .
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- J ‘ »removmg ‘the very real constraints that in the ‘past MVebMe it secondarym unponance to o

o

- nattvespeakersandof,thett't‘ ¥

" fa{a&.‘

acluevingwellalone R : ? K '-_,,

4. Thegesults ‘thts study mdtcated that students tend tot”ralpe acqutsmo’m'”)’; refich . "

more than le = about the way of life of Francophones The teudenmes w Eongetv |

language in tsolauon from its cult\ugl context and to value mastery of the language im s_e GoA

P are perhaps conststent thh : eri*concepuons of the relauonshtp hetween language

@

on of thae students isolation from a commumty of

andcul,mreandarehkelya

mental ortentauon towards language learmng More
attention should be devoted ﬁfzmhanzmg teachers thh 'y language—m—culttme |

B perspecnve an&mth the msans by which they tptght gutde their students towards a kmd

"‘ of cultural ltteracy <The goal of cultural un g must be clarlﬁed Teachers need
10 Imow what‘exactlythey might be domg to. acoomphsh Moal Opportunmes for - v .
contact with communitiésof native speakers should be made aVailable to" both teachers |

and students Tcacher lmtmng and pmfessxonal ment should tnclttde much more

N emphasus on gaining a famtltanty with altemanves m oommumcattve approach within ‘”‘
culture based eumculum in whtcaculture becomes the "drtver" of the culture/language |

p}‘ogram Courses. wo;ksho:s, conferences, and even tmmersron weekends could w f
~incjude ¢ a focus o?t developtng and tmplemennng metbods and matertals devbﬁd to )
*cultural themes X students A0 become culturally awaxe or culturally lttetate then “
much more effort should be devoted to preparmg teachers to accompksh thts goal and o |
- Athe achtevement of hngutsuc goals If "c;tlture" has been CO{ICCIV{ .of as somethmg to bc L
 added on to the regular program whetqtrme pertmts, itis nét surprising that students ] :
| understandmg of culture is superﬁcxal and madequate, nor:that they have failed to gatn a

bastc famtlianty with the similarities and dtfferences between FrancOphone culmre and

e .
. »

thetr own

' ,:; v ' L4 oy
- . . a
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TR evance for students in Extended French programs ih sptte of some contact thh

= ‘speakers of languagegother than Enghsh and a generql intellectual awgreness that other
= e
[ people s way of life may be different from thet“.r dwn. ‘l’hts suggests that students should

- - be glven the opportumty to commumcate W.lth Francophones in culturally authentic

mtuattons in ordex that they may better unders ir own baﬂ?'ground As Seelye has

“ ‘2.‘

said: f S i

i 1 *

o Iust asi ﬁsh neyer ,duscovms" water as lde as tt remmﬁs 1mmetsed, so itis tha*?
-~ oply when we are called upon to function in'another culture are our basic * -

| sssumpuo revealed.’ Until aralternate is known, the medxum of life is an
unexamtn iven (1984 p.217). *

Students should be glven the opportunity to attempt to functton as "welcome

i jstrangers" iga cultuml rmheu whxch is different from thetr own In sqﬂ'é of the fact that
these students are removed from an environment in whtc nch is the hnguage of the

‘majority, there are nevenheless many possxbtlmes for contac i Francophones in’

Albt®rta and teachers xmﬂt take advantage of these to provxde for authenue commumcaave

contexts. - : R . . ,

-~ .

o :
If student:?d{ue to leam a hollow fdrm of the language, i. C., language sxmply
as code in Tsolatioxf from its soqucnltm'al context then they w1ll not cometo know '

Ianguage-m-culture asa "scl'teme of interpretation and expnesston" (Schutz. 1971), the -

way in which we learn to make sense of experiende and to nepresent itto oumelves and to

other people However, ifitis determmed thata monentauon of the cumculum towards a »
- tla,nguage-m-cmlmre pel‘spectxve is not called for, then there can be lxttle Jusnﬁcanon for '
: ‘clalmlng that cultural beneﬁts can be reahzed by students thmugh lainguage study or for

mcludmg the goals of eultural understandmg or cultural sensxtmty and personal

developme o the cumculum L . / )
. /

i

‘i
-t

"5 \’l‘he‘results of thts study tndtcate tham potfon ofdult\me ca.rrles little personal T

-
e
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- Suggestions for Further Research - o BT . ’ L
& : o The present study may be seen"as anexploratory mvesuganon of students 4

‘flr« ':",’I? *understandtng of culture as an aspect of théfir second language learning’ expenence

A L small amount of research that has been done in tlus area sugg jts that this may be a. ,

‘tz.;, . Rt " e,
LTI L . Lo
M* e fruttful area for further research Spectﬁc areas of possrble future research studxes e gl
'fﬁ’w menhoned below. o T ', L '%: A
B R

l Many aspects of the way in whlch students leam are hrdden from snght in the routrnes
7 of class;oom teachm& A study could be. undertaken o examme students’ stratgres asﬂi .

they undenake various culture- related tasks in anattempt to understand the retrospective -

v msxghts of language learners and thus, w drscover more about the learnmg process

'} | 2 The present study could be rephcated thh students in Extended French and FSL

e - . programsaat the Junior High level as well as FSL prograniis?at the Senior H:gh level in
}gt;‘ i order to determine whether the time designatedto the teaching ofcultm'al toplps in .

7 "'; - B:ttended French results in dxfferent percepuons of culture between two or mofe groups
| Q s ‘,3 3*; ‘The present study could be rephcated with groups of T T '
| ‘t -’f‘~'k , who have not studxed a language in order to determmendmr understandlngs of culture
4 A longttudmal study could be undertaken with one group of language leamers in '

onder to determme the development of their "cultural awareness" through several years of

e

+

" IAnguage study. - 1 : _.‘-

L4

5 A comparauve study of language students in French courses and in other language ,

courses such as German could be. undertaken to- detenmne the dxfferent perceptrons of ‘e
6. A comparauve study of students from an Anglophgne home background,and students
who gmw up "with their féet in two cultures” could be undertaken in order to assess their

understan,dmg of culture o 8

Q
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: @; - 'D;m 1s a very real need for resemh into stnndards for the achieverhent of cuttum‘l
. c'o!npetence and for realisti¢ mcans of evaluating studcnts pmﬁcxency in this area. Thc

present smd?conlsntutcs a rudxmentary attempt )9 use culture related tasks to assess

I

b students cultural undcrstandmg Otﬂcr means of testing studcnts compéence could be
\rescarched ’

8. The present study did not us observation of classroom procedpres or teaching

,\"

- tcchmques as a research tool i.e., the "black’ box" was not penetrated. Obscrvanon of L.
classroom practices could yield valuable msxghts mto thc reasons why sccond languagc

studen. have not adequately achieved cultural goals. . C e

. . .
-g o ' @ o
. - T :
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S FOOTNOTES . .

-

1. Nostrand (1974) organized a comprehensive list of cultural themés around four

subsystems, culture, society; ecology, and individual in such a why as to'provide

categories for a coxﬁprehcnsivc studygf a culture,

4 N '

[@ ) . L
-2. Since questionnaire nctns ‘6 and 7 asked students whxch Iinguages thcy undcrstood

- and spoke wnhout bcmg Wiﬁc asto levels of ¢ compenencc uLthcsc languages. the

studcms may havc tended to clmm
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W . proTeRoCT R
S mepcowsam ' |

e apritis e

l'DearPagcnt S P D ":.\
Your son/daughter has been asked to parucnpate ina pnlot study to be. condﬁuctcd
: "on Tuesday, Apnl 17. The study, wfuch i bcmg undertaken as part of my Master s"

N..

, thes:s m the Department of Secondary Edubauon UmVerstty of Alberta, mvolves an:

exarmnauon of culture nelated leammg in second languagc classmoms Each studcnt

-pamcxpant will be asked to complete a short task ‘of approxlmately one-half hour s

. .durauon regardmg knowledge of the concept of culture Followmg completion of the ‘

' 'task, each student w1ll be asked to glve hxs/her ebservauons or opxmons on the degree of
L ~dlfﬁculty SIhe expenenced in completmg % task. _ |
B . If you have any objecuons to your chlld's par'aonpauon in tlus pllot study, please
mform his/her teacher befon: Tuesday, Apnl 17 B |
Thank you - C '

a



PILOT PROJECT INSTRUMENTS

ASthml.mesnmnm o | -
R Are you now enrolled 1n French? _
2 Have yod ever taken Fnench in school" If so, where and when" For how long? Was ‘

. your teachera natrve s ’_ -' T of French? K . o
3. Have you e&r hved in or travelled in Quebec or any other Frenchspeakmg country? R
If 50, when? For how long" ', ' ‘ ,
-4, Is any mguage other than Enghsh spoken in your home? If so, whrch One'7 Can you |
- _understand, speak read or wnte any language besrdes Enghsh"

5. Whrch textbook series do you use in your French class? B

SR T O
Iam gou‘lg to nge you mstrucuons for two acuvmes The purpose of these R \\

actxvmes 1s not to test your knowledge but rather to find out how ¥you would go about \

I Ik .‘ completmg the' acnwty, and to ﬁnd out whether you think the activities are hard or eﬁy to\

do Please nead the first one carefully, and tell me 1f you understand what to do, orif. . ,‘\\: '
: anythmg in the mstrucuons is confus.ng Then begm to tell me how you would complete \\}\ '
| the actmty You [may do tlus out loud 1f you wrsh After we have discussed, the ﬁrst c ,Q\\
1 '_ activrty. we wﬂl do the same wnh the second activity. Remember this is nQ: a test, and )

wxll not m any way affect your mark in any of your courses

. A



- Imagine that you are v1smng Quebec Clty ona two week student exchange trip
and are staymg at the home of Jacqpes and Suzannc They have asked you to come to®

their school ané talk to thcxr Class about life in Alberta. Make a list of the topncs you will

use to help yﬁh to organize your presentaaon Then undcr each topnc hcadmg. list somc

~ examples of ﬁhe things you will mention about the way peoplc here hve
ol |
Topic A '1/ ~

i
!

TopicB. -

- Topic C

] “ . ” ’ l,‘. . '. -
TopicD

. TopicE

Topic F

TopicG - ‘ -
N




' I‘HASIE“IJMQ‘ : o | f v' v

ubw ‘try to imagine that you have returned home after your two week visit to

‘®
Qucbec Your clasWyou to write a short hool paper about the,
you used in thifies

way pcople in Qucbec live. Tr{ to use the same toplo\ :
ta§k but thls time list as many things as you can thmk ofw hclp your class understan

what itis hke to lxve in Quebec. ' | ) > ”\D :
_;Il‘opic.A ‘—-" | | . —
}Tépic“B ’
. Toplc C |

s;", - e T A \ “ T~

_TopicF. - B "“_4

); T | L , | , -
TopicG ,A . ( . L -



v .C' Mmmﬁuﬂqmﬂmnmmm
L Did you ﬁn¢ th'cse ex’e.:Eiscs hard or easy to COmplcié?
- 2. Can YOU thmk of any rehsons why they weére easy or dxfficult?

s '3 Has any one of your school sub}ects been of some help to you in completing thcse

‘exencnscs? If so, which onc(s)'l - \

-4, Has anythmg ybu hnve read in magazmes, newspapers or books helped you? °-
Anythxng yoh have wawhed on T.V 2 |

-

' ‘ 3
© 'S, If you wanted to make sum that thc plcture you outliried in either actmty is accurate or

true, can you thmk of ways you mxght go about ghggkmg it? - X P
.6. What kinds of thmgs from your’outhne would you be most interested in finding out
k more about in youn French Blass" Can you thmk of any topxcs about the way people in. ‘ Q

Qucbec or France live that you didn't 1nclud¢ in your outline? *
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9 ' . LETTEROFCONSENT -

Dear Panent or Guardian ‘ o ' .
-~ Your son/daughter has been asked to pamc:pate ina research pmject n!gardmg
student perceptions of culture-mlated ledrning i in the second language classroom. The

*study, which has been approved by the Edmonton Pubfl School Board, is being
undenaken as p\-t of my Master of Bducation thesis. Each student paructpant wtllt

asked to complete a short backgmund information questionnaire and will tﬁen complete ~

" two short written tasks of approxtmately 20 tmnutes duration. lndmdual short
mterv1ews wﬂl be conducted with some students followmg complenon of these tasks.
. Ifyou have any ob;ecnon to your child's pamctpauon in thxs study. would you
kmdly inform his/her French teacher before _'_.(dam___
Thank you

- Sinoercly.

[

S

Mrs: Mary Wagner .

R

o Depanment of Secondary Education

Umversnty of Alberta

t



RESEARCH STUDY .
INSTRUMENTS . -
"To the Student: -
~ You are pamcxpanng ina reeemh smdy which wxfl form the basxs of a thesis fora
Master of Education dczme I would themfom glrforyour cooperallon in completing the
que_sdonmhelndﬂwtwoﬂmmfoﬂowm ‘ cmfnllymdaqhonc:dyas
‘possible‘. They are designed to find out more about you as studeﬁts thmk Qbout
| ac}minaspmofyommnchm . .
Thh survey is N.QI atest and the answers you give will not affect your mark in

any of your suojects.

You nieed not put your name on the questionnaire or on either of the exercises that

p

| fol_low it.

A}

!

- ’I‘hankyouve?ymu.thormkingpaninﬂxissmay.‘ L3
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the letter next to it, or print your answer on the lmc provided.

1. Are you male or female?

2. Which grade are youin? _

3. What is your date of birth? day_____month

a. male
b. female

a.

six
]

b. seven

C.

)
eight

~-
- d. nine

. G ten

year.

4. Where were you born? city or town

.

If you circled '¢', please print the name of the language

6. Which language(s) do you understand?

province__

. 3. Which language is spoken in your home more than arty other?

a. English

b.
¢
d.

‘e.

French
German
Ukraini

other

Ll

b.

English
French

. anms Please read each question carefully. Then phoose the best answer and circle -

//\



If you cnrcled e plcasc prmt the namc oﬁﬂ\e language 4 ,
1. Whlch languagc(s) do you spcak? . . i English
o b ii’rtsnoh
, ) ;J c. German
g d. Ukralman
L. C eoher »
Ifyou cuclcd please prmt ehe name of the languagc . _ '.“‘
8 Which languagc d1d you lcam ﬁrstasachlld? }
: | a*\Engii,sh
'b: French .
R R ‘e Géﬁhaha -

d. Ukrainian

.¢. other

> *If y9u cnrcled e, pleasc prmt the name of the language : ‘
9. Do you pcrsonally know anyone (other than your French teacher) who can speak a
languagf otherthan Enghsh” R e a. yes
; : e : ..__,‘? T .'I(J.‘no“
If 'yés', go on to Queé_tion 10: | |
If 'no'; go on ‘tc; Qu’estior'i' li _ ) _
“ 10 If you know a pcyson who. aks a languagc other tharLEnghsh how would you -
dcscnbe him/her? Cmclc all thficstha—/mppy to you oo ’ 1
e Cd fr'ie’nd“. '
~ b rfexghbéur
e parent
o4 grancipamnt |
. e. ‘aunt, uﬁcle; cousin -

‘ ERAR ‘ | . f. other -



L

1

\

\

11 Hoy( ‘lohg.ha\'/c ydu hved in Edmonton? | glcss than onc ycar o |
' / ) o | , b. oné to two years
- 5““ ‘ c. ‘two. to five years ,
f | | d. ﬁ\}e to nine years ‘ ) ; 4
#‘ | o o S ‘_ ‘e. 10 or more years v
12, Ifyou have cver hvcd outsxde of Edmonton mdrcate wherc
a a. another area of Albcna
| , b. B.C, Saskatchcwan or Mamtoba B . R o e
i e Ontario orManumes B L o | /
d: Quebec - NI | .

e. clscwhere

) 13 How much nme have you ‘spent v1s1t1ng an area of Canada or another country/vhere

. most people speak French in their dally lives?
. o’
' © a notimeatall / .

b, up to two weeks

. /
C. two to four weeks
d. one to'two months

e, more than two months

Lol

14 Pleasc place a check mark besxdc the grade(s) dunng which you took Frcnch Chcck ,

all Lhe ones whxch apply to you S __Grade Four
o o Gradc Five

_— Grade Six
S . o - Grade Seven '
N o — Grade Eight .
. | - Grade Nine |
1s. In my éxporienco; I would dcscr}'h_e Frenéh as:

‘a. my most difficult subject | .



o \If no’, go on to Quesnon 19

| 18 The mmn reason why I'm planmng to take ijch “eit year g ———

o ). e 1 would hke to travel and make fnends thh Frénch- speakmg people

It you cxrcled e, prmt yqur answer on' the hne provrded

k Tt L . S
T : i

S _;" 'T h . 7 ':° : , N‘ " . Iv,‘ \:‘;“ . ) “ :‘;‘ «” D ;»‘ 100 t
b mone dxfﬁcult than mbst subjécts .
c about the same as  my other. subjects

d easwrthanmostsub}ects-

; ¥
J .

my easrest subject \ L
(' 16, In my expenence, I would descnbe Frcnch as:

" ! [N : - t .
" my ‘most xntere‘stmg subject IR f
" "b more mterestmg than mos; subjects B T U i
' 'c about thesameasmy othersubiects.

oo ‘ "" /", .
,‘ ‘d less mteresnng than most subjccts '

“=e— 'mVI“easi m’ terestmg subject

)

17 Do you plan to grke French next year”

If yes go on to Quesnon 18

’

'a Myparentswantmeto o SR
s I
“b. Mostofmyfne dsaregomgto S § . v

c. Ithmknwﬂihelpmetogetabetterjobx thefu

..

'e otherreasons N T L

19 The main reason why I'm planmng not to take French next year is:
' a.. My parents thmk other subjems are more 1mportant than French

b. Most of my fnends plano drop it.

. c. Idont hke French. «

. d. Idon't think Tl need it in my furure, *

AR S . . R
' . . oL B <




. ‘e. otherreasons, '

v . T .
T (- ot v R

“If you circled '¢', print your answer orf the line provided.

/ '

' 'END OF QUESTIONNAIRE . THANK YOU!

. \
i 4 ) ;



- Read the dn'ectxons ca.tefully, and then try yombest to ;:omplete the followmg exermse )
Remember' tlusxsnmatest L e .
Imagme that you. am v1smng Quebec City on a two week student exchange t:np .
and are staymg at the home of Jacques and Suzanne. 'I'hey have, asked you to come to
thexr r.t.hool al Wd talk to thetr class about hfe in Alberta. Make a list be,lpw of the tOplC

A -

headmgs you wdl use to help you'to orgamze your presentauon‘ ‘Th

y headmg, hst somse examples of the\ thmgs you wnll menuon about the waymople here
: l."e Trv to mabycur answers as complete as p0ss1ble so that your outline w111 gwe an “ ”} -
V, accuratc plcture of ln~ in Albena. | : B A e ‘

i Topch‘ | /_ _: ) , S ‘." g ‘ . \\k\'\-“ - L,
To'lnicB:-' |

c Tépi¢C:.

- Toptc D:

[

. ' R
‘Q e -

Topic G:
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' Read the dxrecnons carefully, and then try your best to complete the followmg exercise.

Remember “thisis not a teSt.

Now try to unagme that you have retumed home after'yOur two week visit to

' Quebec Your fnends and classmates want to know what it is hke to hve in Quebec and

ask you all klnds of quesuoqs about the people and thelr ‘way of hfe Make a list of the

-

understanding of the way of life in Quebec.

.- i -l
v .

Questont;

- Qusion2:
. 'ﬁQue§tion 4:
} ; Qhe\s'ticn:S::

- Questioh‘ﬁ: i SRR s

- Quest;lon;“?: o~ N
}; e 5 .' . ‘ ! o o . L
‘Question8: -~ - 7 e R
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" Question 9:

Question 10:

\:JM'

o .. \ . ! f /
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1. Did you find these exercises ‘hard or'e/asy’ to eomplete? Which one was easier than the
other? . 1 | 2. . | |

2. Can you thtnk of any rcasons Ml! they were easy or difficult for you? L

| “ 3. Can you describe how you went al tcomplenng the exercré\_What did you think .%

\ of ﬁx‘st" What steps did you take to b:Kn your outhne? ,- ‘ o

4. Has any one of your school subjects been of some help to you in completxng these :, h

exenclses? If so, whlch one(s)" In what way did you think this subject(s) has helpcd :

: you" ' | _ - | |
5. If you wanted to make sure that the plcturc you outhned in elther exercise ‘was an [
C accurate one (trué to hfe), can you think of ways you tmght go about checlnng it? o e :
6. What lnndsof thmgs from your outlmc would you be most interested in ﬁndmg out /
;more aboutin: your French class? -~ _
7. Can  you think of any tOplcs about the way people in Quebec or France live that you |
d1dn t mclude in your outhne, but whtch you would add n0w" Would ‘you like to learn /
"more about any of these in your French class"

8. Whlle you 've been. studymg French would you say you've spent more time on the

y, language itself or on the way French—speakmg people live?

E .A‘_ 9 In your French class, do you feel it 1s 1mportant to learn about the way French-

| speakmg people live or would you rather stress bemg able to use the language" Why" o

) 10. What kinds of topics related to the way French-speakmg people hve or French
: culture have you learned about in Erench class? _
11. Canyou give . some examples df the actmucs or projects you've done that helped you

= ' to leam about French ways of Life? thch ones d1d you enjoy"
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12, Have you ever xead a book, a newspaper or a magazme in French? Dld you do this
because you wanted to or because your feacher asked you to? | o

13. Do you ever watch French televrston? Wluch programs do you like? Have you ever
| gone to see a play in French? Dld you enjoy it?
‘14, Have you'ever had a French. pen-pal? _

15. Has a fnend of yours or anyone closely related to you been to France or Quebec ona
student exchange? What kinds of tlungs seem to stick.out in your mind fmm wharthey

A

told you about it?

5,

fﬂ If you were to go onan exchange ton!;c om to. France
" "a) What kmds of thmgs do you thmk yd! sltould kng_w before you go that would

LR help you to commumcate with people there?

b) What kinds of thmgs do you thmk you should be able to do in ordcr to get

along wrth people there?’ , ‘ a S
" ¢) What kinds of things do you thmk would be dtfferent from your life here"
“d) What kmds of things do you think would be sxmxlar to your life here? h

| .. 17 Would you say that learning about the way of hfe in Franoe or Quebec has changed
. | your feelings towards French-spealnng people" In what way‘7\ 3
. 18. lf sorneone used the expressxon "I thmk itis 1mportant to be part ofa culture to
belong to a culture to be i in a culture" what would 1t mean to you" Are you part of a
 culture? Can you glve it a name? Do you tlnnk it's lmportant o be aware of your
’ .culture? Can you thmk of any sxtuanons or expevlences that mxght make people more : _‘

"’ -aware of bemg part of a culture"
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" Tablel

 Totals a0 ©100.0

Sex of Students - |
Grade Six | Grade Nine -
| yumbcr Percent  Number - Percent
Male - 10 © 500 7 350
Femnale 10 500 13 650
‘Toals 20 1000 20 1000
Table2 -
' Gfadc_ of Students !
Number  Peréent
‘GradeSix 20 500 ,
GradeNine =~ 20 . 50.0

\ 108



Table 3’ "

Age of Students at Time of Research

[}

© <GradeSix . . Grade Nine |
. Age Number Percent-  Age  Number Percent
15 750 4 4 12 Sgp
12 5 250 15 8 . 400
Togals 20 1000 200 " 1000
- Tabled . | |
Students' Place of Birth
| ) , .
D - .
- GradeSix ° °  °  Grade Nine
- Number .Pc_r'cent Number = Pércent
Edmonton 10 500 - - i3 65.0
.« Elsewhere
~ inAlberta - 3150 0 0.0
- - e S T
- Elsewhere o
o Eohete |
- exceptQuebec . 5 250 _ 3 : 150
. Quebec 0 - 0.0 0 00
Outside Canada | 2 10.0. 4 200
Towls . 20 100.0 20 1000

—



" TableS

Language Spoken in Home Moré Qif

Grade Sy
ercent

“v—

N
' English 20 -
Fr’eﬁchﬂt - 0
German 0
Ukmman 0
" Other - 0
~Toaals “ | ‘20
Table 6

Toas

100.0
0.0
00
00

00

1000

Languages Undc_:fsto_od By Students

i
i [
English only
English and French

~ English, French -
and German

English; French, ~
& one other’

English & one other o

English, Frefich -
and one other

" Totals

. Number Percent
0 0.0
13 65.0
1 50
N
2 10.0

2 10.0
20 | 100.0

Grade Six:

Grade Jinc‘ |
Number  Percent

Number Percent

2
12

17 85.0
0 0.0

0. 0.0

5 0 0.0
3 15.0

20 100.0

)
Grade Ninc

10.0
60.0

0.0

0.0
0.0

30.0

1000

110



| SRR
Table7
| Languages Spoken by Studeﬁté
Grade Six
w. Numbgr Percent
Englishonly s 280
~ English and French 9. . 450
L
| »Enélish, F:renfch', ,
German & one other 1 - 50

%Sh & one other 3 I/ 15.0

En ’lish', French

and one other 1 50

'Gmde Nine
Number  Percent
o3 15.0
12 600
o~ 00
0 0.0
0 0.0
5 250

Totals © 200 7 1000

' Table8 /T
' Languagé First Learned as a Child

. 'GradeSix , .

" Number ” Pcrcent

English’ - 18. 90.0
French . 0 00
' German 0 - 00
Ukrainian - 0 00
Other . — 10.0
Totals 20 /'100.0

Grade Nine -

20 ° 100.0

Number - Percent

17 85.0
0 00
0 © 0.0
0 0.0
3 150
- s )
20 . 1000

L]
*
o
’ -
-\ .
)
‘":.
~
’
]
3
“
/ /?
o
{
“w



L 'VNo‘rcsp'onsc.'f 2

e t . .
VoSBT v
e 18 9 o "
A M) "
¥ z

| ——

Grade Six

£
i
v ’

R

" Grade Nine

| Number ~ Percent - Number | ‘Percent“
S Yes' 18 900
“No .2 100

- Totals - 20 '1'50.0'

Table10

19

: g
20

950
50
100.0

Rélatlibnship'of‘ Students to ,Speakcrs.rqf Othier Languages,

T

g

Parentand/or 4 .
Grandparent . = 15
Otherfamily .~
‘member -9

Friendor
Oher . s

PR

‘} -

- - *Note: Where petécntagcs to

~ neighbour . 10

. Gré}ic Slx

75.0

450

500

250

]
tal

100

- e

10

o 14,

Grade Nine

15 .

3
1

LW

70.0.

15.0
50

2d h{s"Contact with Speakers of Languages other than English

- Number Percent*  Number - Percent*
65.0

50.0 -

va

more than 100.0, more than one answer was possible.

.

A

-t
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Tablell - B R
~ Duration of quénts‘ Residence in Edmoniqrf’i e
| . L “.'G‘radé Six ¢ o %rade Nine
. < N‘uimber Percent. ‘Number. | ;)émcht
Less than one year - 1 50 ® 0 .00
One to two years 1 50 1 50
Two to five years o 3"— 15.0 - 2. 100
Five onine years 4 200 3 150
Ten 61' more y‘ear's\, oo 55.0 14 70.0
Towls - 20 1000 <2 100.0
Table 12 | o Lo |
Place of Students' Residence Outside Edmoﬁton o - '\
Grade Six B 'Grade Nine
- Nﬁmber Percent 'I\‘Iumbcr Perc;ént
Anotherareaof -~ - o c
Alberta 1 50 0 - 00
B.C., Sask., or L -
Manitoba | ST 2%9 0 00
Ontario or ‘ o c -
Maritimes - 2 ° 100 = 3 15.0.
Quebec - 0 o0 1 m 50
. Elsewhere 3 1500 4 200 ‘
Ontarioor - o R . !
Elsewhere . 1 50 1 50
“ No response 8 400 11 550 .
Totals 200 1000 20 1000 - :
. o

B R



.. Table 13.

Durat‘ion of Students' 'Visit,to Frztncophonc, Oounny or Region of Canhglg L

Notimeatall

‘Upto two weeks.

[N

- Two to foui' woeks

/

One to two months ’

Morc than two months

Totals

Tablc 14

Number Percent

v 1 .

Gladc 'Six "L

s .

00 ¢ . 1

\"l ‘

Gradcs m Wthh Studcnts Enrollcd in French

Grades 4. 5. 6
Gradcs 5 6

Grades4 5 6;‘:

000 20

1,8, 9
Gradess 6 7,

Totals ‘

Grade Slx
Number Percent -

f18

2»,

, A P ‘
. ) -
* D >
\
.

100 o

00 18

3
S

Gttade Nine -
 Number.
0 0.
| 00

. 90.0

100
1000

.-\Grachine ’
Numbet Pi;fcent
750 9
4 200 5
0
o o0 I
s0 - 4
L1000 .20

450 -
250
50
50.
200
1000

Percent

0.0

—

114.
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 Table1s

' most subjects

. 'l

- \Totals

' ,' ' Aboutthesameas
o other subjects

/,’,

. most SubjCCtS R

' P . vy
. Lo T

Most drfﬁcult subject

More d1fﬁcult than
About the sammie as _
other subjects

Easier than most
SubJCCtS \

Easrest subject

 Table16"

Grade Six - - i

Number . Percent

‘ ’0\ :

)

a0
S 20

!

- 1200
50

00

100

) {’QH

R

1000

650
.

. \

o

6

ST
‘

Grade Nmo |
Number

Percent

5.0

350
300

25.0

5.0

- 100.0

S ngdentsf' Attitudes Towa#ds Frerich Course: Degree of Interest

. N

Most mterestmg subject .

More mteresung than

Less mterestmg than
other subjects /

Leasr mterestmg subject- ‘

Totals

Number Ptérce?%je Number Percent
_0’

. 1,‘;
/‘V -

37 ’_
"“2" ) "

20

S0

~

50

100
1000

250

150 -

Grade Nine .

0.0

250 -

650 -

10.0
0.0

1000



~

,%"

I -

:": / .’,'\\l‘ . ' ' P 1 1116\‘
Coe ) u” [ l‘ Y . . “‘:

Studcnts Intenuons to Enroll in Frcnch CourSc D

0™ Grdesix o Grade Nine |
v | I | 'Number' Pcrcent , Numb‘e.r.‘ Percent -~ | "7' “‘
L = I ’
Plantoenroll - 20 1000 L9950

'Plan o discontinue - 0 oo 150 R

Tols 20 1000 - 20° 1000 ' - s

- Tabic }8

P

Rcasons for Studcnts Intchuon to Contmue Frcnch N '- o B :
- . , Cmade Slx L o Gradc Nine .

L | | Numbcr Pcmcnt"' Nﬁrxiber g 'Pclrccr_ltf o

Myparentswantmeto 5250 6 300

Mostofmy fncnds plan to 1 - SO ) 0 _ 00 - /

Bettcrjobm future S 17 © 85.0 15 - 75.0"‘-;' L

Wouldhketotravcl PN " S SRR o
- and 'meet ﬁ'ancophoms\ <200 .. 4 200 .

OthermaSons I ‘41'.- ":’20.0- , 2 .. 100 DY

I

B ? v . <. . ~ R
' " ® e i N . -
AN , ) . B N

,v’ v 1

_*Note: Where perccntagesnotal morc than IOO.O,TImore,.thén one answer was posstble.
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