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ABSTRACT

o
s

The main ourpose of this study was to examine‘and'
describe the perceived godls of the colleges of education )

in Nigeria; with soecific reference to teacher orenaration

programmes. The study described application of the systems

‘approach and models of teacher education The oroblem

ER|

_studied was. to identify éhe goals of teacher education' o
‘orogrammes as Dursued by Nigerian collepes of educat on
-and to describe similarities and differences where thev

NJ'eXlSted. The instruments used for the collection of data:

included: (l) a directly administered semi-onen-~ endedf :
questionnaire and (2) semi structured interviews In

addition a number of” documents were analVZed 'Three
] = e %
groups in Nigerian colleges of education/oarticipatedr
“} f

1n the study These included < (1) denantment heads,

-

\ .
(2) inst§bctional staff,,and (3% second year students

enrolled’ in schools of, education o -

The study found that the goals of teacher oreoaration
/

/

programmes in Nigeria consisted of profeSSional develoo—_,
vment integration of theory with oractice, and searching,
testing and experimenting for better teaching methods

Colleve administrators and instructional staff identifiedr
A'phys1cal education as receiving least emnhasis while students
'identified inservice education propramme as rgceiving least

"emphasis The study further found that the method of col—,

"lege instruction was’ mainly lecture format and student



reseaI‘Ch K

assessment for graduation was based .on cumulat*ve student

Arecords. The study also showed some differences among

groups involved dn the study with regard to who determined

college'gOalsuand’serVices. It was found that the major

problemiassccdated with teacher-prepacation nrogtammes )

was'edgnomic; Finally, the identifiéd soiutionszefe:

(a) the decentralization of college policy- making,‘énd;

(b) an equitable allocatlon of resources to all the col-.
-

leges involwed in t@acher prenaratiaon nrognammesv/

The study concludes by Drov1d1ng a number of imnlica—

tions for’ thecry and practice in Nigerlan teacher prepara—.

t

tion'prograrmes'andkmakesisome recommendations for\furthef:
[

N

Vi
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=~ - - CHAPTER I

- -“~ &+ JINTRODUCTION '
. In-Nigeria, there is a concernfamokg,educators about

the specific roles being played by fhe é llegzes of educa—'

tio//i the. preparation of secondary school teachers. For

Xample B ann (197u UO?) suggested that: ' : A

There still seems to be too little cotrélation between
the actual needs of the country in terms of agricul-
tural, tegphnical and scientific skills and the pro-
liferation of academic type of secondary school. In
‘this respect it would be useful to aquestion the role
of teacher education and discuss the curriculum and.
methods of the teacher training colleges, including

. the fechnical and advanced colleges .and colleges of
education.

-

The. preparation of teachers for post-primary institutions = -

tends to pose similar problems in providing adeduate skills
to potential teachers. . For example, there are some moves
to institute teacher preparation programmes for Nigerian

sedondary schools on- the basis of academic excellence, pro-

ifes31onal traininp and 1nserv1ce education (Anim, 1975-3)

| In Nigeria, the trainina of secondarJ school teachers |

"has been the responsibllity of Advanced Teacher Training

Colleges (now referred to as Colleges of education)

1

bThese colleges are multipurpose in functlon includinp .
: programmes such as:. (1) special‘education, (2) nurSing

‘ education (3)‘vocational'education (U) adult education,

»

(5) COmmunity deuelooment and (6) ingervice . education.

s

| The end of the three year training orogramme 1s marked .

ot

S R

s bt ettt - v
’ .



'

'Aby comorehensive examinations in major subjects.which d

+

. are conducted.annually in co-operation with the affiliated
upiversity. A successful student is awarded a diploma
'oflthe Nigerian bert;ficete In Education (NCE). For
examole, the federal government of Nigeria malntains

a Dolicy which states that

It is the policy of the Federal Government to af-
‘filiate colleges of education to Migerlan universi-
ties. For this reason. Federal Advanced Teachers'
College, AbeBkuta has geen affiliated to the unilver-
‘s1tv of Thadan. Thils &affiliation is in resrect of
nrofessional matters only. The University of Ibadan
is responsible for: (a) moderation of examination '
auestions, (b) preraration in conjunction with staff
of the college of syllabuses, curriculum structure -
etec., and (c) award of Nigerian Certificate 1in Edu-
. cation to students who have successfully completed
the M.C.E. course (Federal Ministry of Education,

1978:9). .

‘ Howevey, since 1962 Whenisome pf-these colleges were.estab-
lished, no fofmel attempt has‘been made to examine the

' goals of these colleges in terms of oerceotions of college
admlnlstrators 1nstructional staff and students Conse-~
-quently;‘reVisions of college‘programmes and.activities
-appafently have been-based laqgeittdn-inferences derived.
fron the.externsl examination, or have'simply been based
on informal estimates-of needed'imorovements expressed by
\influentlal college Dersonnel and politicians

‘ The chlef obﬁectives of the Federal Government in

establlshlng colleges of educatjon are o enable the in--

%

stltutions to orovide adequate skilted manoower tb the sec—

H

ondary schools and to make the institution serve as unitv'

centres. The latter denotes that dualified students from

Ty
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;all partsfof Nigeria ére.édmitted on an equal basis in order
to permit cultural integrétion. It was belleved that the -~
colleges are gi?en the mandate bx the federal authoritles.
to accept qualified students from all parts of the fed-
‘eration (see Appendices 5 and 6); Thus, the bedrock of

the policy for college admission is baseé on: (a) 20 per-
cent on merit perfofmance,ahd (b) 86 percent on d& aquota
system. In the Iight of the abbve*bolicy, 1t is expected
that each state will be fairly‘repfesented in each federal

-

college of education. However, the Fdlleral Government

.plans to establish more colleges of education in each state,
but thié'will be implehénééd gradually, Fgr‘example,.between
1975 and 1982,'the Fedéral Government has_establisheq\eight
colleges of edﬁlation in‘eight states (Cross.RiVer, éongola;
Kaduna, Kwara, Niger, Ogun, Oyo, and Plateau), while in-
dividual states havé establishéd and operate their own

| t
"colleges of education.

L « PURPOSES OF THE STUDY
First, the gufpose‘wés to examine the perceilved

mission of the Qolleges.of education 1in NMigeria, with
'particular focus o; the teaéher pféparatibm.programmeé
from g Variéty Qf reference groups: ‘college aaminis_
trators, instructional staff and studé%ts. Sécond, an
attempt was made to present andtanalyse fesearch find-
ings in order to provide an adequaté'description of the

operational component_df the college programmes. Third, 

N s b ol Bt b pmr i

ks + chmeb e S s



the extent to_which the college programmes are-satisfyingl
the acquisition of specific skills for classroom,work was
examined‘ Fourth, an effort was made to identify problems
associated with teacher tralning proF;ammes in Nigeria,
and'to establish some stmilarities and dissimilarities

to those identified by educational evaluators elsewhere.
*Finally, implications relevant to the improvement OP

teacher preparation programmes in Nigeria were proposed
STQEEMENT OF THE PROBLEM

Hall (1982), Ullrich and Wieland (1980), and Scott

(1981) argued that organizational goalS‘Should‘represent
4 . ) )

directioh and comm;}ments’through,which resources can be

‘mobilifzed in order’to achieve the oraanizational objec—

tives Drucker (1977) and March (1976) asserted that

one of’the problems which makes public service institu—
tions i effective is the inabilityito‘specify achievable“' N
within the available resources. These authors

suggested that by specifying achievable gOals within the
ﬁﬂ.ﬁ‘ o

public service institutions (of which: educational insti-

ri,

htutions are part), the product will not’ only increase

H

'performance but will improve accountabilitJ L ‘
Slmilarly, Alabi (1978), Anim (1975) Fafunwa (1971)L
- Nwagwu (1981) Nwosu (1971), Obanya (1971) Onwuka (1968),
Oyeneye (1980) and Tomori (1970) have - identified the need |
for Nigerian educational institutions to be effective in

'_providing teachers wlth both academlc skills and professional
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training. Here the problem was to ldentify the goals of
teacher education programmes as pursued by the colleges
of education and to describemsimilarities and differences
where they'existed.v Thiststudy 1s designed to be descrip;
tive rather then testing anOtheses; thus there‘were no
hypotheses. | Answers to the following questions were
sought from college administrators, instructional staff
and students: ‘ o | B
1. What purposes are served bw the colleges of ‘
education° | |
2. How effectiwely are these purposes being.achieved? .
3. What priority is. being given to these ournoses°
cU; wWhat purposes should be served, and what prior— |
lities should be given? o | 1:
5. What is the. scope of teacher training programmes"‘~
6. 2. What resources are available to the colleges°
) -bi What processes are used to convert resources°
C? What products aie produced (graduate and

serVices)‘2 -

7. What differences) if an&,ekist~between collegés?

BACKGROUNDfTo'THE STUDY -

Historically, Jigeria was brougnt 1nto exlstence in
.191U when the Vorthern and Southern British Protectorates -

l_were amalgamated into one country Geographically, Nigeria

5 lS located w1thin the tropics between latitudes four-“



and fourteen‘degrees'northAof the equator‘and'longitudes
three and fourteen east og Greenwich Meridian As.Map 1
below illustrates, the country is- bounded on the north

by the Niger Republic, on the. south by the - Atlantic Ocean,

R on the east by the Republic of Cameroon and on the west

'guy the Republic of Benin., | \

:3 This study was carried out within the geographic zone
;of Southern Niaerda The locations of institutions involved ;
”tin thlS study were identified with an asterisk (*) in Mao

; 2 below The specific programme goals investigated in the
‘study were those of colleges of education in Nigeria

These teacher preparation programmes like some educational
‘programmes in the Third WOrld countries have adopted

teacher education models derived from developed countries

tBacchus (1975 2) pointed out’ the unsuitability of these

models for teacher preparation within the developing countries.< oy

~

However, there Was" insufficient eVidence in the literaturq‘F »p"

) to support the assertion that teacher education programmes.r\’
. \ e
in developing countries‘have been studied to determine‘r'""

the adequacy and relevance of their goals in the society
in which they ooerate i" ;;*'15;; livh7‘””T,v - *TL,f'f.‘; Y
Thompson (1972 228) raised another concern, .Hepargued.75*f-
that | ,,ij_fvffgfﬁgj{- {;;»\ | Ve '
V-'Since up to 90 percent of recurrent educational
._j_expendituge may be devoted to teachers' salapies’
~~.and since the quality- of teachinp force .crucially
- caffects the quality of educational orovision, one
eymight have expected to find in teacher education .

S i
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’
insfitutions a ferment of new thinking and concrete
research. I do not be%}eve that in general this
has been the case.

Thompson's doubt may be arguable in that poonr countries'
resources are comparatively scafce and~teacher educators,
should have the mandate to ensure that potential teaéhers
are prepared to perform productively within the educa-
tional sysiem they serve. The major responsibility of
edﬁcétors in Third.WOrldkcountries should be a system-
atic clarification of oprogramme goals and constant evalua-
tion of the programmes. If stratdgic oplanning and
‘programme evaluatlion are effectively exeéuted, thé bro—
ducts of teacher education programme will show bétter Der-

fformance.

'BASIC ASSUMPTIONS
Wi T

The following assumptlions were made:

li Tt was aésumed that the'percebtions and opinlons
of the‘college administrators, instructional staff and
students would provide‘an adequate picture of the onera-
tions within Nigefian colleges of educétion, in that the
three grouns represented the miisgq&nterest groyns of
the colleges.. - | ‘ .j} ,

IT. It was assumed that the combiﬁed use of ques-
tionnaire and 1nterV1ew instruments in data collection
would provide sufficient and valld data for the descrip-

tion of the colleges of education in Nigeria.

¢
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DEFINITION OF TERMS.

The following definitions are provided for the terms
used throughoyt this study: . S

Teacher Trainlng Programmes

) The sequence of courses, clinical experiences, work-
shops. and practical teaching activities which are offered
to potential teachers by the colleges of education.

College of Education

This term is synonymous with Advanced Teachers' Col-"
leges which denotes a centre for thé‘rraining.of second-
ary. school teachers, vocatﬂon/techﬂipal_teéchers, nursing

teachers and grade 2 training instructors. ~Some of these .

\

colieges are established and governed by the Federal and
: @ . ‘

A

' £
State governments. v

13

Secondary School

8

This term identifies institutions which operate

grades seven to eleven programmes.

Student Teachers
. These are defined as potential teachers enrolled

in the colleges of education for a three year programme..

Supervisigg Teachers . , ' - ““>
- These are instructional personnel within the colleges

of eduqétion who are assigned the respdhsibility of pre-

paring secondary school teachers.
) @ o e
Presidential Commission on College Administration

This body consists of a chairman, five mémbérs from.

“4



the Federal Minlstry of Education, and five from colleges
of education.A Each member that serves on thlS commission
is aopointed by»the presi@ent. "The task of the commis—
.:Sion 1s to gowern colleges of eoucation that fall within -
the Federal Jurisdiction | l

_National Certificate in Education (NCE)

This diploma‘refers to a teaching certificate-whichﬁa

‘is awarded to‘a.student.upon successful completion of a

three year orogramme from the college of education; It
entitles the recipient to instruct 1n a subJect of one's:
speclalisation in any secondary/Vocational institution

within Nigeria.

In-service Education
"Thigt term denotes‘special~college programmes for up-

grading the skills of .practicing teachers.

Special Education ‘ ’ 4 B :é

This is a new programme belng establlshed in some‘
colleges of education. Its main purpose 1s to traln
teachers:who can.instruct‘in institutions for the physically

- and mentally retarded.

Scnool of Education

In Nigeria, ”School.of'education" denotes ar umbrella '
concept, embracing: all depantments 1nvolved in- gducational
)
‘programmes. “Basically,:it consists of (1) a department of
curriculum and teaching? (2) a department of educational
_administration, planning .and superviSion and (3) a devart-
ment of educational foundations,

K“”’\
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Prdgramme Evaluation

This term refers to a comprehensive perceptions and

S

opinions of the stake holders of the eolleges qf education

in Nigeria (college administrators, instructional staff'”

and students).’ .



ORGANTZATION OF THE THESTS

"i"‘_,“.’a»wn

This cﬁaoter has presented: (1) an introduction to
the problem, (2) purposes of the study, (3) statement of
the problem, (4) the background to 35@’study, (%) the
significande of the study, (6). the basic assumptions,

“and (7) some definitions of terms. |

Chapter II will present the cohceptual framework which
was derived froﬁ the théoretical‘pérspective and empirical
findings. Chapter IIi will deal %ith)the review of rele-
‘vant literdture. Chapter.iv will discuss the research
design and the methodology used in the collection and
ahéiysis of data. Chapter V will,present the results of
“the analysis‘of‘quéstionnaire'and‘lnterview data vertain-
ing to the perceptions3df college gdministrators, instruc-
tional staff aﬁd students. Chapter VI will provide a
di;cussion of the~f§su}ts from the researcher's perspectives
" In the final chapﬁer the'findings of the study willibe
| fepémmeﬁdati5nsfandlimpiiéa«

summarized, and conc¢lusions,
. o o

tions based on thé study will be provided.

*



CHAPTER II

CONCEPTUAL FRAMEWORK

A systems approach will be used for the analysis
of the‘role of colleges of educatlon in Nigeria. The
instructional component of the colleges will constitute
the systemvtokbe analysed. On one hand, an effort will
be' made to 1dentify and analyse patterns of relation-
ships and interactions between the college system and
other systems in-Nigeria, and on the other hand to iden-.
tity and anelyse sucnipatterns within the instructional
programmg of thelcolleges. The systems approach incor-
borates two basic dimenslons: firstly aesjstems environ-
ment,-and seconﬁly an analysls of inputs, processes and
outouts Understandinv these two dimensions of the cole
lege system in-Nigeria Will enable the writer to pain
better insight into the hature of linkages whicr prevail

in the determination of the colleve goals

E

Definition of thefSystem*Environment

In an attemot to define the instructional system
of - ‘Nigerian colleges of education the writer identifieo'
the general and 1mmediate environments of "the svstem in
which the colleges of education form the subsystems to

. the genern l-system. As Fioure 1 belowvillustrated the

general envi onment of the educational svstem seemed to

—_relate and 1igteract with three othePKSystems. These'

14
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'

include the political, soclal and economic systems. For
example, the political system orders the structdre in

terms of priorities and means of implementing COllege

~

decisions, the soclal system represents the needs, de-

2

'_mands, values and priorities of the soclety and” the

.

economic system allocates the avallable resources to
meet the social demands. Assessment of the role of the

colleges of education in Nigeria seems to entall exten-

sive examination of the immediate. environment in which
these colleges operate. - _ : £

FOr example, Silvern (1968:5) 1in a study of the 1in-
formatilon channels in vocational education Indicates that:

becausefthe [Eollege ofveducatloﬁjrls a subsystem .

and not a system ... the dynamicism Of this school
1s determined not by Iinterhal energy but, by input-
ting of energy from outside the school .... Changes

in a specific occupation in the real-life situation
should be anticipated by the school. Some occupa-

tions will tend ‘to change .more quickly than others

so the school will have to sen51tize 1tself to those

more dynamically. : : . L

This approach is in fact_quite”consistent wlth the edu-

cational system in Nigeria and the Third World. Implicit

~1n such an assumption 1s the need for educational’plannerS’ -

Y "

to 1dent1fy problems,‘isolate factors which interact
trace. cause- and effect loops.,formulate formal policies,
construct models, s1mulate compare results against N

: actual knowledge of the-system,‘and redesign the‘model o
' when‘reouired to'eain‘better'performanCev c o |
. Scrutiny of the educational environment in the

Nigerian context indicates that the political and

3
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economlc systems appear to predominate in the determination
of the goals of the educational institutions. The obvious
explanation 1s that higher educational institutions are
controlled by the Federal Government which prescribes
. goals and allocates resources to individual ihstit_u‘cions.@;“\;L
Consequentiy, the educational system depends on the poli-
tical system (Federal Government) for policy formulation
and economic support. The social system abpears to in-
teract with the education system throursh the individual
politician representing 1ocal,ihterests. Attemthvto al-
leviate/this problem have preoccunied educators of many
Third World nations. The challenge which they have en-
countered was summarized by Coombs (1970:;55). The author
Mmaintains that:
‘Without clearly stated objectives and priorities
‘there 1s no adequate basis either for evaluating
an educational system's ,performance or for plan-
hing its future intelligently. If the de facto aims
of an educational system (as distinct from its stated.
aims) are inconsistent with its soclety's principal
goals, maladjustments are bound to develop between
the system and society, and society's needs will
suffer .... For all these reasons, the essential
first step toward improving an educational system's
relevance and performance.is to re-examine and clar- -
ify its basic aims and priorities and the more spe-
cific objectives of each of its sub-systems, to eri-
sure that they are compatible with one another and
.with the soclety's major goals, priorities &and needs.
However, Coombs (1968:9) drew attention to the fact . -
that employing a systems approach in educatioﬁél organiza?.
tion.will not only improve performance but  will facilitate

the relationship between the system and its. environment. -

He argued that'”the strategy of the diagnosiq is-to

2



/ s

.concentrate,upon selected crlticai indicators and relation-
ships within the system‘and between the system and 1ts

environment." : : L .

AnalysiS‘of Inputs. ProceSs'Components and Outputs

Erant (l969;9l):defined'an educational system as:”
“1. the resources, both .human and material, whith
‘enable students with one set of characteristics
(the system's input) to emerge with another set’
of characteristics (the system's output); 2. the
. relationships’ between these resources, and 3 the
interactions between students and resources. ’
?Similarly,'Neil (1969) 1dentified the three major parts |
of an educational system‘as follows:_ materials, teachers,
_and students. iCoombs (1968) cited the tWelve'major compo~

Al

'nents of an. 1nternational educational system to include
'aims and pPlOTltieS, students, management structure and
time schedule content teachers, 1earning aids, physical
'—'facilities, technology, quallty controls. nesearch, and
costsl‘
By definition,.inpntS'may refer to the;ohjects pr,
-:individualS'processed‘by a system,'oremay heéregarded as-
the total commitment of people, materials and lnformation
which help the'system to function, The inputs are there«k'
fore transformed by the process components. 'These‘comoo— f.
nents - ‘may. be analysed in terms of elements (people,lmate—f
rials and equipment) and the function of these elements
“(the. nature of work each performs) McManama (1971 29)
: .

;thmpha51ses the need for deflnlng educational input in

order to obtain desired results He maintains that
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‘We must describe the Input accuratéely because the
difference between the input and the output will
become one of the measures of the effectiveness of ’
our system. Each characteristic of the Input which
1s destined to be changed must be quantitatively
described if possible so that we can later determine
how much change has taken place.. Thig measurement
.must be ‘applied before the. system 1is implemented

» because once the proce551ng begins, the opportunisty

_to describe the original 1nput status will be 1ost o
forever : g '

‘This.dmplies that the criteria for the selection of students,
teachers, instructibnal materials and equipment .(inouts)

must be established before the actual learning process

-l

-~

_begins. These components of the innut'will”assist‘admin{
istratdgs in detenmiding the effectiveness df the organi-
Zationai products.» '

~Similardy, educational eutputs may'consist of standafds-*
3  of aeceptability wnich'Coombs feferred to as'tne "qualﬁty
controld. .In educatibnal_systems,‘tnese’standards denote
the aehievements_measured by'teSts, examinations'and rating
.scales, based. on tire stated goals of the system.\ Thus‘
- the standards for measuring the quality of a system s out-~ '
put’ may be either determined by internal (established‘
“ within thé'cdlieée'system) on enternal (set'ub by foreign

bodles) means The wrlter maintains that establlshing

\
i
' measurement standards for the stated goals are as cru01a1

1

‘as leaying.the'system open so-that\an‘eXehange of energy

" and informatien with the énwironment can occur:

Apglicatlon of Systems Apgroach to the Colleges of Educatlon
3 .

A ‘careful examlnation of the educatlonal system in
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.Nigeria indicates\that,there are three major systems_which
interact with it, Figore'l above illustrated the relation—
ships between political ecopomic and social svstems with
‘the educational_system. For example the social system
identifies the“needfor‘the-establishment of more colleges;
the political system sets.priorities and decidesﬁhow'many y

© colleges the codntryuneedsg-ahd theﬂecononic systemideter- y
mines how many resources are needed'to satisfy the estab-
lishment of new colledes | The nature of the relationships
between these systems ‘is so strong that each is deoendent
on the other for 1ts survival. The consequent effect is =
that when: one systemifails to relate to another‘system,

the~achievement'of:the#organization“goal_will be retarded

Qr,frustrated (the establishment of‘new'colleges of educa—

| 2

iﬁSimilarly;.letlds assume:that'the\COIIeges'of'Education

‘fsubesystens of'the educational“system For the colleges

Haﬁmeet'their stated'objectives, they must relate and in-

ieract with other sub- systems (such. as the University, ‘:"

(finistry of Education,.Presidential_Commission, Grade II

v fTeacher Training Colleges,'State-SchoolﬁcommissiOniand‘-

;i Secondary and Vocational Schools) nThe=natnre of'these”~‘

‘%i?rc"»tionships and feedback loops is iﬂlustrated in Figure o

;2'below. The relationships which exisk between the three
-;fSub systems. (Ministry of Education, Prlsidential Commis—n
,31on ‘and. the University) are bilateral which in turn

.-relare to the colleges of educatlon The latter provides
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the former with feedback when necessary. For-eXample, the
Ministry of Education provides funds for the operation of ) §~
the colleges and recruits and posts qualified instructors

to the colleges. The university develops and revisesk

college programmes, administers final examinations on

prescribed subjects and awards diolomas to successfuli‘

':students | The Presidential CommiSSion supervises the_‘

aotivities of the pollege and submits recommendations to
" the Ministry of Education Also,lthe colleges maintain
bilateral interactions and relationships with the secondary
and vocational schools on ‘one hand and Grade II Teacher A

Training Colleges .on the other. Here ‘the colleges rely

on - information from the secondary and vocational schools.

’ in seeking permiSSion to revise the programmes from the-

univerSity and the Ministry of- Education B Similarly,

) the sacondary and vocational institutions deoend on: the

,.colleges of education to obtain qualified teachers for  \ :‘":,;f

'&'certification

o who meet the entrance requirements The process components

5-instructional ourposes." The State School CommiSSion i

-relates to both Grade II Teacher Training Colleges and ‘ ,fof :

'secondary institutions in- terms of funding, supervision,__t'i'

. determination of curriculum,,students' examinations and

T

The Black*Box model for the colleges of education R

‘-can be illustrated in Figure 3 below In this model h”'f”'

inputs of the colleges represent graduates of Grade II

f Teacher Training Colleges and secondary school graduates

LY

‘J”
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FIGURE 3

°~  THE COLLEGES OF EDUCATION BLACK BOX APPROACH
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N

of the colleges include: the goals, agminlstration, %n—
structional staff, curriculum, remedial preérammes,feQuip—
ment and facilitiles, researdh-anﬁ insovatien, and compre-
hensive examinations. The oatpﬁts are students who'hsve
successfully cempleted the prOgrsmme'and'are awarded the
diploma in education.‘ It is, however; important to note
that the students wholfail to meet the requirements sf
the programme are recycled through the broeess comsonent
of the college progtamme. Recycling.here demotes that
‘the college requires'uhsuccessful students to repeat a1l
subjects failed during tﬁe final comprehenSive‘examins—
tien before the diploma will be awarded.“lreétment of
‘student failures and referrals is clearly demonstrsted

in college oelicy For example, o

*Any oandldate who- scores from 30” to 39% in any
one of the major subjects of the examination 1s gilven
- a reference in that particular subject, and this may
be retaken in September of the same year.. A referred
candidate who falls to-rpass ‘the referred subject at a
subsequent attempt shall-"lose the reference and must
repeat the whole examinatlon at any subsequent occa-
sion except £ the case of Practical Teachlng, in -
“which case%the Practical. Teaching alone:can be re-.
-peated.. Any candidate who scores below 40% in two o
_or below 30% in one of the principal subjects of the
- examinaticn 1s deemed to'have failed the ‘entire exX—
amination and has to retake the ‘whole. examinalton ’
at the next available opportunity ...._ Candidates
are allowed three attempts at the,examinatlon -and
these attempts must be completed within three years
of the first attempt. An extension'of not more than
one further year may be granted in exceptional cases.
. No candidate may be referred-on the third attempt ... -
(Federal Minlstry Qf EducatLon, 1978:11.). :

- In summary, a systems approach has been used to: - (1) -

A

demonstrate the nature of relationships between the Nigerian

educatlonal system and three other systems, (2) illustrate

F]



the pattern of interactions
‘tween sub-systems which fac

the colleges' objectlves, a

‘and interrelationships be-

11itate the achlevement of

nd (3) show how the colleges

of education process the raw material (students) in order

to produce the desired outc

should also note that the s
determine both the effectiv
ning,'organization and co-o

‘\deavours. Balogun (1972:21
a complicated problem
can be broken down in
operations while rot

_ functionlng of the tot

Thus, one of the greatest b

ome (trained teachers). One
vstems approach can be used to
eness and eff101enCy of plan-

rdination of educatlonal en-

8) summed it up by arguing that:

such as educational problems
a set of simpler elementary
ignoring the overall effidéient -
al system

O

enefits associated with the

application of a systems approach to the colleges of edu-

cation is that efficiency w
educational object1Ves -are
be achleved when a systems
‘stated educational goal and
. loped in advance. Consider
‘natives should occur at eac

bullt into the Dlanning oha

111 be maximized as the'desired

being accomnll)hed Tnis may .
aoproach is dlrected toward a

a solution strategy well deve-
ation of constraints and alter—
h step Evaluation should be

se so;phat the resultlng oro—

blem is reflected ln the management control mechanism

s

When the above elements are
pllcation in questlon may n

»approach.

not con51dered then the ap-

ot genulnely reflect a systems
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CHAPTER III

REVIEW OF RELATED LITERATURE ,

In chapter I, 1t was established that the major >

purpose of this study was to examine the goals of teacher
. education orogrammes in Nigeria as perceived by the stake
.~ holders (students, instructidnal staff, and college ad-.
ministrators); Components»whiCh interact and interre-
late ndthin tne college enyironment were discussed in
‘chapteP_II, which formed_cne foundation.for,the study's:
conceptual-framework. Purther, college inouts. prccess
and outputs were discussed andfcne application of a sys-
tems.approach to‘Nigerian colleges of educationuemefged
as a means of gaining insight into the operation of the
colleges. | S ' |

- The 1iterature,reviened-in thisAsectidn will essen-
dtially deal with three Derspectives of the-Droblem. First'
_cons1deration will be’ given to the ourposes of -tedcher edu-
: cationt Second remedies and orescriptions for prevailing
teacher education practices ‘will be discussed. Third, '

problems associated'with teachefieducation in Nigeria

will.be~presented~witn research evidence.

' The Purgose of Teacher Education - ” N

GQldhammer S (1981 25) study concerned the ournose
" and nature of teacner education programmes incthe United
‘ States:uaone'of the major recommendations cenhtred-on the

.
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’

"advocacy principle” in which.he argued_thatﬁteacher
veducation can be‘improved wheh‘teachers are prepared

to become student oriented by helping individuals will—

:ing to learn. Horton (lé?ﬂ)_and Hollins (l969) main- .
tained that the purposes of teachér education included: »
provisionnof teaching skills{ professional development,
‘inservice education,;development of the individual stu-
-dent as a person, and the provision of theory and prac—_
tice to potential teachers From_these proposltions‘one

‘~ may deduce that institutions involved inﬂteacher_educa—'
tion may become effective‘and efficlent in function when
their graduatés aré prepared to face the realities.of‘the’
classroom situation. Similarly, Hill (1981) emphasiéed*
“the need for the schools of education to foster innova—"'

- tive tralnlng programmes which will help teachers adjust

to the changing environment of - the school system (social
economlc ‘and. political systems) Thus,’ the purnose of
teacher education should Involve searching for, experimentw
ing w1th and testing 1mproved methods or strategies suitable
- for educational processes These invite innovatlons in -
curriculum-,instruction, supervision planning and ad-
ministration,'and research and development in teacher edu-
cation programmes.. When innovative programmes are. care—-
fully planned for‘teacher education as an ongoing process,

' the product will not only reflect programme renewal but |

i
will keep 1nstitutions abreast with chanpes within the

3

soclety.
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Modelsrof Teacher Educatilon

Models may‘be defined as physical,devices,-flow
charts, descriptive statements of'mathematical'eouations
Which nelpbone.to conceptualize 2 system;or a'set of
relationships According to McManama (1971), a model .
or paradigm is a systematic desiqn which helps one to con~
ceptualize a:given.phenomenon. There are several basic
conceptual approaches to teacher education,'each char4v
acterised by a different model _ EOr example, Horton et
al ed. (197M) identified teacher education models as
follows:~humanistic approach. team internship;|compe—
'tency, and professional dévelopment approach ‘For the
'Ipurposes of the present study, a model will be used

synonymousdy with "an approach."

Humanistic Approach

DeNevi.(l97&)‘ar?ued that the. teacher:educatidn pro;
gramme at Simon Fraser University has been satisfactory
'because of the inclusion of a humanistic approach employed
by the faculty For example, the author claimed that:

The development of a teacher 1s accomplished by ‘the
.. enhancemeht of human qualltles he will bring to
’ the profession, The University seeks, accordingly,
to develop a love of learning, an understanding of
people and ideas,,a grasp- of concepts underlying
human knowledge’ and the dynamic forces operating
-in it ,(1974: l8) o

Further, the author preSented the components of'thefapproach‘

¢

Jused at Simon Fraser as including. \l, adjusting students
‘to be better learne S of their situation) 2. making !

\



instfuctionel staff innovétive in.terms of rroviding them
with research %bills to improve schools, 3. emnhasis~‘
ing cognitive development as a means of enhancing effi-
Cient learning, and.u. providing a good. relationship
between the university-and its community. '

\ ?lee:(197h)~used‘é sjstems ecproach in exnlaining
teaeher education programmes. The eooroéch consieted
of*input, process end'outnutu_ According to the anthor;
the inpnt compcnent involved the eelection, screening
and orientation of students, while the proceeé included.
thecreticalfandtfield studies of the 5PORPémme.’.The
outegt component.reflected the type of'éraduates\and~
‘_Drcfessionals produced‘by'the:prdgramme such as teachers,
.supervisors, and school administratdrs.\ The author nent
on.tobargue that progfammes of'teacher educaticn carl be -
crganiéed and'coordinated‘to’échieve better nerformance
for the educational institﬁtions‘ He asserted that'~

:ObJectives should be clear and- definite enough tOf
allow development of- specifilc nrocedures to attain
“them, and their specification is the first major
. step toward- intelligent planning of an educational
"strategy (1974 30)
‘In conclusion,_lee recommended a planning approacdh to
institutione invclvea'in teacher preoaretidn to‘em5ark
. en_systehatic scfeening andvproceseing of inputs.for N
quality outputs. tﬁe claimed th?t it 1s on}y tnPOughl
".effectine'écreeningiof potential teachers (through ad- -
v miéeion'proceeges)ithat a group, of conpetent teachere

can be brought to serve 1in the teaching profession.’

~
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Team Internship

Smith et al (197&) proposed 'an. approach to teacher

education based on team internshlp. The authors claimed

that the model will provide an educafional structure in

which both the college and school personnel can be uti-

~lized effectively and efficiently for the production of

competent teachers They went on to argue that the model

is designed to prov1de sufficient tlme for the student i

'

and the sunervising teacher to olan confer, and evaluate

_strateglc techniques in instruction. They adserted -that:

team internship units in.a school can become the
innovative cells from which new ldeas can move out-
wards. = The placement of a unif in a-schodl brings
university and school supervisory personnel naturally
into the school as working colleagues .... If this
is done, then the result of experimentation in these
team internship units can be shared and consldered

. for trial in other parts-of the school. 1In this way,:

new ideas enter the school system, not as demands on .
the part of the administration but as legitimate part
of the teacher education Drogram (1974:188). '

HOTOWitZ‘(1974)proposed an.internshlp approach for

teacher education programmes. According to the author,

.this approach was intended to generate'critical examination

and discussion among @tudent tedchérs on one'hand; and

1

Here, a student might openly challenge his~colleague’on‘

“student teachers and ‘supervising teachers on the other. |

_ toe principles, methodologies.and~étrategies being em~

. ployed by the latter. However, the aufhortwarned that for

such a progrémme to be effective, educators and institu-

tions involved in teacher education must consider-issues -

.. related to the definitioh'Of teacher internshibs; | .
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Integration, sequential experlences, co-operative plénning,

A

and interactilon.

Professional Development Approach

According to Nash (197&) teacher éducétion'shoﬁld be
based on a professibnal development” approach. Essential;y
this model invited strategic integration of theofy‘into
practicé.' Here the student might be'requiréd-to identify
and adjust to the realities of’the school and'6h§ soéiéfy
&n which he will spend his professional lifetimé,‘ The
author claimed that:

the teacher education model balances .its commite
ment to performative trainlng with a sense of re-
formist zeal. 1In addition to becoming learninge
strategists, we might-help students to become re-

form strategists ... (1974:352).

One may dedﬁce from this approacﬁ that‘teachéf eduéatidn

was designed to equip poteniialiteachers wiph innovativé
skills in research and inséruc@ion whichfwill‘assistlthgm'
in perfdrming thei? classroom functidns. The aSSumptipn

here is that ins%itutions a&d:edgcators'involyéd in the . | .
“teacher preparation processpruld empﬂasize ﬁore cfeativgty

and analytical skills és'criteria f@r\detérminink student

success in the programme. .

Inservice Education o S - : o

[N .

Leyser.énd Heihze {1980) proposed an insérviée education

E approach for.teachiers within the school system. - fhe authoré

‘argued that such a model wili'not.only upgrade“the'ékills of.:

teachers but will make the feaching'prpfession a life—long7

N N N . [
3 - . ' .
. .
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learning‘process They went - on to suggest that this paradigm
of inservice education for teachers will encourage feedback
_which will facilitate the integration of theory into practice.
-Similarly, Burrello et al (1982) supported an- inservice o
y'teacher'education model by arguing that 1t is ‘an alterna-
.'tive for increasing cOmpetency, professional development

- \
and innovation.. They maintained that. through inservice
programmes, teachers will learn relevant skills.in the pro-
"cess.of programme renewal which reinforces orofessional .

development.

CritiCisms of Teacher Education

Some of the literature in teacher education revealed'
that some.individuals.involved inithe preparation of
-teachers did'recognize the‘weaknesses associated with the
~’endeavour For example, Sarason et al (19%9) Clark -
| _and Marker (1975) ' ewton (1975), Ryan (1970), and Smith
‘et al. (1969). questioned the impact of teacher education
-in terms of prOViding sufficient skills to’ teachers.‘ The.
. basic argument centred around the belief that the content
ﬁand procedures involved in teacher preparation courses
‘were irrelevant to actual teaching tasks. The criticism"

.,here 1s derived from ‘the . assertion that teachers gained

little'experienoe in the~preparation programme which

v

o

‘ may illustrate the lack of bridging the gap between
theorx and practice in teacher education Smith et

(1969 24) claimed that teacher education programmes
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d1ld prepare potential teachers for limited tasks and nrovided

an understanding of only the superficial classroom situation.

They recommended the introduction of innovative programmes

which would make the teacher more productive in cooing with

the challenges of the educational system..

Ryan clearly stressed the point suggested by the previous

_'authors that . potential teachers were beinp trained as passive

agents rather than as objective and rational professionals
He asserted that:

To learn .the dynamic role of-a teacher, the prosoectiVe'
teacher should have many opportunities to study and
practice the skills and strategies of teaching and he
should have real encounters with ... students. If pro-
.gress 1s to be made here, univerSities and schools will’
_have to develop new relationships Right now the uni-
versities act as distant producers of téachers, and the
,public schools act as uneritical consumers (1970 187)

123

Similarly, teacher education curriculum had beern under

attack by some educators For example °ilberman (1970),

Keornerv(l965) and Conant (1963) argued that courses of -

3fered for teacher preparation lack theoretical foundations

in that rationality ahd critical analytlc skillo were not’

sufficiently covered in these courses 1?or 1nstance o

Silberman questioned the integrity of" educators involved

in, teacher preparation in that som@ of them came to the .

S

eorofession from outside the field of education” This argument

centred on. the assumotion that educators who were scientifi—.

cally trained, approach teacher education programme from

scientific view rathen than Social process He asserted

',that L C : N

... certification requirements have saved educationists
from the necessity of hav1ng to justify “.. Or even -

s
~
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metbink about ... their programs. Certainly, few of
R have asked themselves why they are doing what
are doing, or how it affects the kind of

fts they turn out (1970:439). ’

‘went on to cite the consequent effect which
, ‘due to the, protective attitudes adopted by some
fcpinstructors. He argued that some instructors’ .
:rdemic courses failnto rationalize the goals.andv
Qcomings of the teacher education curriculumz(l970:
Silberman 1dentified methods courses as "the waste-'k
of teacher education (1970 U43), arguing that . they
aared "intellectually barren and professionally useless "o . -
Uodition, instructors deliverinp these courses seldom |
-prac:ised what- they taught The author claimed that,

"thepe can .be no\greaterfdemonstration of theé irrelevance

- of,l vmethods courses than theJWays the methods pro-.

fes ,”s teach“ (1970-&&3). -
Keor”er 5 attaCk was Sweeping ih that he eriticized
ack

the Intellectugl ability of both instructional staff and

© . students in education, and described education courses.

. as "puerile, repetitious, ‘dull and ambiguous e (1965
_—18) In all‘ the author deplored the lack of professional
relevance to the actual occupation of teaching preparation.’i;
courses .‘In'his View, these programmes were\not esta- |
- 'blished around "proven WOrth" ) He claimed that tbe |

ratlonale for their ex1stence were inappropriate for

:1 teacher education programmes Similarly, March (1978

.587 608) questioned the adequacy and quality of botb

e
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the instructional and profeSsional components of teacher

‘ preparation programmes. ﬁe went on to?suggest that the

.student teachers who constitute the magor recioients af-

the programme showed some” inadequacies which deveiop from
lack of fundamental organizational goals.

Conant's (1963) study of teacher education ‘was con—
'cerned with investigating ‘the nature and quality. of pro—
‘feSSionai training offered to potential teachers in the
United'States. He also identified'procedures used in the

"selection and*certification of teachers The author/indi—

cated that ithe quality of teacher preparation aopeared

minlmal and suggested that certification ooiicy based on
‘courses and credits accumulation was misleading He argued
that these did not meet,the goals of 1ndividuals concerned“
S with quaiityfteaching'in that.there was nohreliabie’evidence

that any spec1fic course- 1mproved teaching skills (1963 5&)

Conant concluded that );:*‘ o .

Professors of education have not yet discovered or o
agreed upon. a common:body of knowledge that .all - o
‘féel should be held by school teachers before the ’ R
student. takes his fulletime Job (1963 1&1)

}
Alse the author claimed that the quality of instruc—
tional courses w1thin the teacher oreparation curriculum

appeared inadequate ins study indicated that materials

E

preSented in academic courses, were "dreary discu551on":;
EE '

'.and that much of the undergraduate teachinp was. aSSigned
to inexperienced professors or teaching aSSistants

1)

- However, Conant maintained that there was deoendence '_.‘?

,rh . ) o



ihon to observe that techniques and instructional materi

;should be best presented 1n ”the context of spec

'as insignificant impact of the programme in the instruc*

on anthologies and textbooks, as lectures were 'poorly -

“delivered by uninspired teachers (1963: .78) . He wept

'1nstruction, which accompanies and 1s closely related to

-the actual practice teaching situation" (1963 138)

Problems Remedies and Prescriptlons of Teacher Education

The maJor problems associated w1th teacher eduqation |
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methodsa

(as 1dent1fied by some authors) appeared multiole in nature’_

)

in that they consisted of* inadequate planning and design,f

P

lack of research ooor relationshios with other systems, o

a theoretical base for practical teaching For example, a:

vArnstine (1979) confirmed the existence of such problems -

| hen he argued that teacher preparation prOgrammes had ‘not

,Qprovided sufficient skills to potential teachers ASf:"'

future educators, "only a sample of educational theory,. S

B and a condensed and often counterproductive apprentice—f
'.Ship",were extended to them (1979 Sl) |

-3 ' o
Barr (1978) maintained that teaoher educatiﬁn pro— ,.f_-'

-

'grammes usually failed £6 con31der tﬂ% institutional
.chlture of the schools, which signified 5Ehconsistency,

'w1th many of the goals of preservice education (1978 80)

o

1970 Macdonald 1970, and Silberman,‘l970) referred to

-
tion of public schools, because "teacher behaviour appeared

. B .
J A

M“———/
_\/the/misuse of personnel (suoerV1sing teachers), and lack of_“

bThe consequent result which Barr and other authOrs (Ryan,‘f-

e R AN R
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to conform to the prevailing norms of the sghool” (1978:8).
Pruitt dnd Lee (1978), and élark and Marker (1975) .
concurreafand expanded on the foreg@ing problems 1in teaéher
education prograﬁ%esf The authors claimed that the in-
effectiveness and inefficlency of the programmes resulted
from the administrative setud of the training institutions
which de-emphasized innovative programmes for teachers. -
They argued that the bureaucratic.manégement ;tyle employed
by.thesc institutidns often retarded and frustrated plans
for educational innovation. |
In reviewing the situation pertaining to stﬁdent
teaching, Clark and Marker (1975:62) identified the prac-
tice as a "low cost expedient institutional effort", de-~
signed for poor relationships. Here, two major factors
limitedlthe guality of relationshipf
(a) the guest-host relationship existing between the
colleges and the local schools; and (b) the problem
of selecting suitable individuals to supervise
students in the field. :
Due to the lack of public schools to fully narticipate
in the student teaching exercise, the quality of expefi—
ence extended to students éufféred} The authors went on
to say that the supervision of student teachers ‘appeared
to be a low-priority assignmeﬁt'for senior staff members,
thus '"the responsibility“was;gften assigned to graduate
students or to junior members of faculty"éal975:63). None

‘of these groups was likely ﬁo have had adeQuate experience

"in classroom supervision. In Clark and Marker's Qpiniohl

W Y




the characteristics described above reflected a general.’

phenomenon with teacher education: "the biZarre disJunc-

~tion between a551gned functlons, authority and responsi—
bility S (1975‘75)" As opposed to Keorner, Silberman
and Conant; who saw the institution of teacher education
~programmes as a "Monolithic Establishment",_Clark,and
.Marker»perceived_it ae: h

. idiosyncratic organizations assigned . [é piece of
actioi] and functioning in a state of accommodation,ﬁ
not to protect mutual’ intere%ts but rather to avoid
irreconcilable conflicts. We see the assignment of
responsibility without authority and authority with-
out responsibility; we see political compnromlses,
external education of teachers; we see functions
followdng resource allocations, and form determining
substance (1975 T4y, : g

The:authors concluded that.improuementxin teather education
progrannes would require .some fundamental restructuring‘Of
the institutions involved in teacner'preparation. '

How can the aboveﬂproblemS'be ﬁinimized in’order to
achieve better, teacher education Drogrammes° It was from
this perspectlve that. some suthors have. suggested field—
based programnmes, (Smith et: al 1974) ‘ Other writers
claimed that the problem oﬁ teacher education might be
resolved through'emphasis on teacher\competency and pro-
tfeésional‘accountability'(Drummond; 1974;,ﬁaynes E Coyne;
19745 Nash, 1974; Stiles,. 1974; Yaringt‘on &\B'of,f'ey,\‘_l97ll-»).

Other educators have prooosed an allev1ation of the- oroblems

!
N

through curriculum reform wherebv theory can ‘be integrated

with practice teaching (Burrello & Orbaugh ' 1982;  Howsamy

'1981; Hrynyk, 1982;‘Renihan, 1980).

P



Research Evidence in Teacher Education

In the past, some maJor studles have exolored compe-
tency based teacher education and‘its.effects on student
‘achieyement. ;Currently, emphasis 1is shifting away from
this topic andhaddfessing concern to;the'teocher>as;a

human beihg. For example, Morris.(i981) has just npublished
a research report on the imoact of'studentrteachers ae' -
~_Subst1tutes for 1nstruct7€ma1 otaff of the school Kaufman
and ‘Shapson (1077) orov1ded an evaluative revort of t he
teacher education Orogramme at Slmon Kraser uhiver31ty

.Slmllarly, Mlchlgan State Uhlversity is piv1ng orlocity

‘to research on the dec181on ma klng styles of teachers. ‘

G;ven the criticisms, problems,‘and proposed remedies to

teacher education programmes, thefe is sufficient evidence .
to reoognize ahd'reorgghize teécherfeducétionﬂprogrammes
to meet’the changihg heeds of.the school system.

However, greaterAattentiOh is hein9~f00usedvon]hro— . .
fessional development ih teacher'educatiohl For examhle,
.SomeAeducatore»inVQIVed in teacher preparation nroérqmmesA
”heve produced research documents which spelled out - the
‘.strengths and weokhessee essociated with pfofessional co v
kdevelopment fof'teachers’ ‘Others agreed that Drofes— |
"51ona1 development ‘programmes would DrOV1de ong01ng re—
hewal skills and inspire-stronger'commitment among teachers
(Conpan & Chase, 1982; Danldson jr., 1982;‘EdeifeIt, l98é;

-

Hanes et al,;,198é;'Hudd1e; 1982; Nuttirg, 1982; Sparks, izz;

-

1982; Williamsoy & Elfman, 1982).
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prepariné grade . I1 and oivotal teachers for elementary

- Teacher Education in Nigeria - A o

Teacher education in Nigeria may be defined aS"the
provision of theoretical and practical knowledge to po-

tential teachers 50 that they become productive to the

educational system of the country. The oreoaration of

teachers is undertaken at three major levels These are:

\

Primary teacher training oolleges which specialize in

*
s\ wa

» 35chools, ‘while the colleges of education concentrate in

training certified secondary, vocatiohal and special

~

education teachers (National Certificate_in Education).
The universities are involved in nroducing teachers and
administrators for the eduCational system of the nation.“
Here, teacher education‘programmes'are designed to oroduce
well—qualified éraduate teachersffor service at orimary,
secondary and uniyersity'institutionsu

:According to the current Nigerian National Policy
on Education, teacher educatlon has the folloWing goals

(a) to produce highly motivated consclentious and
efficient classroom teachers for all levels of our
education system;.(b} to encourage further the .
.spirit of enquiry and creativity in teachers; (c)
to heln teachers to fit into the soclal 1life of
the community and society at large and to enhance -
thelr commitment to national obJectives, (d) to
prov1de teachers with the intellectual and orofes-
sional background adequate for their: assignment and
to make them‘adabtable to a changing situation not
only in the 1life of their country, but-in the wider
-world; (e) to enhance teachers' commitment to the .
i teaching profession- (1981:38).. )

Similarly, Fafunwa (1975) identified the national

goal of colleges of education ast

uQ
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-a steady flow of this cadre of graduate .... Its
purpose 1is to. help produce some 2,000 wraduates of
N.C.E. (National Certificate "in Education) teachers
annually for.five years to ‘enable Nlgerians to.man
Nigerian schools within the foreseeable future

-(1975 201). ‘
.The concern that the quality of entrants to. the teaching
Profession was 1nsuff101ent to meet the 1ncreasing demand
for education at all levels. apoeared familaar to ngerian
educators and‘its copsequeqt crltlcism tended to be_ac—
cepted as valid.l-However, thevopiticismsfievelled against.
the quality of the new entrahtS»to‘the proféssion cast
doubts on tﬁe adequacy 6f the procedures“that”arefbeing
used in preparing‘oofeﬁtial teachers, and on the profes--
sionai\competence of those who desien and imolemeot teacher
training.programmas. |

In Nigeria, there 1§ some consensus among edueators
that teachers (at.alg/levels) should not be regarded as.
disseminat0rs o?/kdowledge only. Rather the teacoer's'
magor task should 1nvolved helping 1nexner1enced learners

. to, cope with a vast amount of’ informailon floatlng arounh

thdM and puttlng.it in proper perspectlve. They asserted\,
. l ) .. ' i ’ N * ‘\
that teachers in the Nigerian environment must know how \\

eto appfaise and dist;nguish whao ;s(dsefui to ohe.develop~j \
ﬁent of individual and'society (Anim; 1975; BRacchus, 1980; f&
Fafunwa; 1971, 1975, ‘Onwuka, 1968) o |

Some models have been proposed for teacher oreoaratlonl

in Nigerla These inelude; the adaotatlon model (Nwosu,

1971), systems model (Balogun, 1972); eoonomic model .

Pt i e e
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- (Bacchus, 1981; Barber; 1981; Bray & Cooper, 1979;‘bnuoha,
197u>. In proposing the adaptive aoproach for teacher |
edncation ianiéeria, Nwosu (1971) sué@ested'that the

curriculum should reflect~the'social, political and eco- .

nomic environment of ‘the school. He cited how the modern

techniques of farming and local industry could be integrated

- into teacher training courses, in order to alleviate the

'problem of rural migration into the urban centres

»Balogun (1972)'used the systems.approach in demonstrat-
I1ng how the instructional component'of‘teacherfeducatiOn
"programme could be’improved.in the Nigerian context.‘ he
lndicated that the systems approach would enable the educa-

tional system to clarify a oroblem, facilitate communication,

-identify co-operative subsystems efficiently implement pro-_'

. Erammes; evaluate review and revise programmes He argued

that when ‘the . sub systems of a teacher education orogramme
interact and interrelate while performing an ind1v1dual
task,'the programme.(the college) should accomplish its
objectives.

‘Other educators used an ecohomic model'to advocate -
' nnprovement in teacher education programmes ‘They CIaimed‘:.
that incentive should be extended to students in terms of
1scholarships awards and promised attractive salaries
) (harber, 1981i Bray & Coopere 1979). .Others maintained
that-investihg in teacher education'programmes.be essen-
tial for Nigerian development (Adeyinka, 1981 Ayodele,

1981)._ The above model was based on the assumotion that
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problems associated w1th underdevelonnent (1lliteracv,
poor nutrition, health housing and sewage) could be
'remedled when many teachers are trained to as51st 1n
the dissemination of.lnformation to the Nigerian Qublicd
‘(Bacchus, 1981; Onuoha, 197M). | ‘

_; Oyeneye (1980) propgosed the.re orpanlzation of the

‘teacher education Drogramme in terms of olanning With

[

the teachers rather than planning for the teachers He

asserted that.

Educational innovation which seeks to succeed must .
necessarily involved a re-orientation of teachers!
education to accept new changes This calls for a
continuous modification of the curriculum of teachers'
education to serve the changln? needs of the educa=-
tional system (1930:136). o o

The approach here centred around the selection of the
achievable goals of teacher training nrogrammes, diag—
nosing them, determining alternatives evaluating them
and implementing them - In conclu31on, the author emoha—‘
sized the need for adequate planning in order to achieve
rational teacher educatlon proarammes for ligeria

’ Niverlan 1nstitutlons involved in teacher preoaration
' have been attacked for their failure to nroduce functional
teachers SomeACTlthS argued for integratedxplanning
 and'co—ordination.of teacher education prOgrammes'(Fafunwa,
-l97l;.Hawes~and Ozigi, 1975 Manuwuike, 1978 Ogunyemi,
l973).v Others proposed increased fundinp and decentraliza—;
tlon of de0151on making within the institutions. The need

for curriculum reform tended to gain more advocates 1n that

<

-
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most educators 1in Nigeria felt thac‘teacher education _
courses had little relevance to the Nigerian situation.

: However the oroolem‘of determining the goals of teacher
education nrogrammes remalns unresolved, as educators differ
on. what should be the main goal of teacher opreparation
(Nwagwu, 1981)

Husen et al. (1978) in a report published by the World
Bank, recommended that teacher training programmes inlless
developed countries should be deslened to nroduce specialized
teachers. They probosed that "a major focus of a teacher
training programme should be on the development of teacher
gnowledge and abilitv in specific subject areas" (1978:45).

A terminal report of the United Nations Development Pro-
gramme on teacher education in Nigeria. provided -an alter-
native remedy. For'example:’

Thé institute'e activities ... included materials

production, in-service education, and moderation

of examinations at te&cher-training level. These

activities should be continued and in the case of

the first two activities mentloned, expanded so as“

to inspire tutors to'think continually of ways of

improving their teaching methods.  Ideas generate ,

new ideas which can'stimulate interest and enthusiasm,

so that 1f tutors are provided with resource materfals,.

they might be encouraged to experiment and innovate ‘
in the classroom (1977: 6) - e S

b '

Summary

Several concerns were expressedain the literatdre‘on
the content of teacher eduCaf;on programmes.ip North'America.
First, there appeared to be little consensus among, eddcatore

on what should be the stated Foals of teacher prenaration

programmes. Some educators proposed orofe551onal and
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competency approach, while others adgocated'team internship,

inservice educatlon, and humanistic aporoaches.

Second, it has been shown in the foregoing review that
some organizatioha?&institutional factors tend to hinder_
improvement in teacher educatlon programmes. ‘The crucial
factor among these 1s the poor relationshio-which exists

between the teacher education instituti@ps and theé local

Schools The relationships between the two apen01es are

»loften defined falsely in that they may be characterized by

insufficient communication;cconflicting-norms and unspeci- _

t

fied responsibilities.

Q

Some writers.have suggested that the oroblem of teacher

\

education programmesdlies in the instructiomal staff who_

'fail to consider the prevailing cultural influence of the

-school.- They‘argued that such a.tendency to neglect the

environment‘within which\thc,potential'teacher will wo;%'

‘severely limits the effectiVeness'of'teacher preparation

programmes.

In Nigeria, as well as in other'develODing‘COUntries,

\

the fundamental problems assoc¢lated with teacher preparation

appeared universal, while some specific concerns were‘ o

identified in certain areas. Nigeria proposes teacher

education programmes which have . to meet the challenge of

producing flexible and adaptive functional teachers for

AR

all educational institutions Within the country -Several

approaches have been cited as a meanS‘to alleviate~pro—'

blems facing teacher preparation programmes in the country,

‘Afbut the feasibility of implementing effective and effi01ent

I3
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teacher~prepafation progfammes is_ﬁighly depeﬁden@‘on;'f\
(a) the availability of -resources-and (b) the ta;énts and

experlence of the instructional étaff{~

4



CHAPTER-IV - 4

. ' RESEARCH DESIGN AND METEODOLOGY ¢ .
. i DE ND ME ] .

This chapter.is‘divided into threeimain sections.
In’tne'first seetion, the design oft the study is discueeed.
'The,secend;section deals with the development of fhe in-
sgrunents emplo&ed in'the eoilection of fdata. Tne,nethode

ology used in conducting this study is described'in-the

final section. S f I

Research Desipn'

‘ The basic aim of the preeenﬁ stud& lS to determine
~. the perceived goals of teacher education programmes Wlthln
" Nigerian colleges‘of eddcetion. In'accordance with_the
.assumption‘that‘an anaiysie oﬂ‘tne pereeptioné and opinibn§
‘of EOme‘steke~nolders;kadministrators,:teachers.andistu—
‘dentei'ef Nigerien colieges of eddeation will previde an
adeduate plcture of tne eperational goéls'of these insti-
‘tutions; it was decided fbaﬁithe'basic~focus,of‘the re-
_search.enouldjbe on those aspects of “‘the programme iden:,
t1f1ed as being signifiéant to Nigerié. Theée might
inoiddet Drofessional development 1nserv1ce education,
‘personality develooment integration of theory With orac—
tice, and Searching, experimenting and testinv for better
methods (see chapter III - ReV1ew of Related Literature)

From the focus identified above; the goals of teacher

preparatlon in,Nigeria might be legitimately determined. .

b7-




\ gources'of Data

Lo

The three major considerations for the research
design were: (1) the identificatiog of specific respond—
ents who might provide valid data for the purposes .of

the researchg.(2) the development_of appropriate instru-
ments'through which those-data might be gathered; and

(3) the establishment of-possible methodological pro- \

'cedures for the colléction of the research data.

: Three groups»in Nigerian colleges of educatlon were |

_identifled for the purptéses of the study: (a) depart-

. ment headsgl(b) instructional staff, and (¢) second year .

-

" students enrolled din schools of education.

' The sample of secdnd—year students surveyed 1in this

‘study_consisted of ten from each individual school of
’education-in Nigeria, or eighty in all. This partiCular
_group Of.students waS'selected for several.reasons. First,

they reoresented the intermediate group in the programme

IO

“in that they had successfully completed the first year in

the college; and were,preparing for the final phaSe»oﬂ s

the programme.  Second, the third year students were

extensively involved in the off campus practicum when

1

the study was conducted, which limited their involve—

~

ment Third the. first year students were not included

_;g;rwenough in the college to gain adequate insight on

S Of the programme Finally,~as this study re—

'ﬁnsively'on'the,perceptions and'opinionsrqfv~

o -
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"1n the study because they were believed to have- not studied :



participants for details of the prOgramme’goals,.the
researcher‘focused on individuals who had direct impact
on>the teacher oreparation prog;amme,‘so as te minimize -
reball distortion. .

Three grouns were included in the study (adminis—

trators, teaching staff and students) in order tg gain

~a complete plcture of how the goals of .teacher pre-

paration\programmes Were percelved by the stake~holders.

Based on perceotions supplied by the participants

B

a" good explanation emerged to’ describe the goals of

(B .
teacher preparation in Nigeria. These»groups were in-

cluded so that‘they could provide a more subjective peP?

spective of teacher preparation programmes within the col-

‘leges.of education. - Similarly, the assessments which

they supplied prov1ded adequate insights into the appro— '
priateriess of teacher education programmes in relation
to the'realities of the Nigerian situation

The sample of department heads surveyed in this

.study consisted of ‘ten state and 'six federal administra—
tors: and their assistants involved in schools of”’ educa—

tion during the l98l/1982 academic year (see Table 1 below).

These- individuals were aooointed to administrative oosi— '

;‘}ioﬁs on the basis of long exoerience and academic qualii

d

fications

. Forty eight instructional staff participated in this

.stUdy in which_six.instructorsffrom each’school?were}

"\A .

49

study. Eight colleges of education were involved'in the

S - ~ KR
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requested to complete the questionnaire (see Table 1 above).

Instrumentation

The research instrumeﬁt employed in this»study con-
sisted of a seif administefed semi-open-ended questionnaire
and semi—structured iﬁtervieys.

The advantage of combining the two instruments was
to validate answers obtéined‘from the participants. There
are some drawbacks associated with collecting data by usﬁng
only questionnaires. The majér problem among the drawbacks
is the question of non—retq;ns. Fdf examble, Mou%y (1970:

243) indicated that:

-

Not 'only do non~returns decrease the size of the
sample on which the results are based ... which is
relatlvely unimportant wherever the sample is large

but it introduces a bias inasmuch as non-res-
pondents are likely to differ from respondents in
-fundamental ways. :

Héwever, irrespective of these weéknesses, Mouly (1970:
242) identified some advaﬁtages}bf using queétionnaires for
gathering research data. 'Significant among, thesé is that‘a
duestionnaire can be.used to reach individuals from air-
ferent geographic zqneé. fAlsp,vit hag the advantage bf
providingumore céndid and objeétive responséétbecaqse of
its impersonality. | (
Thg foregoing attributes of the instrﬁmeht wére don:“
siaered when a decision was,réached to combine the .question-
naire with\an interview instrument for this study:_ It was

recognized that the problem of non-returns might surface if

the questionnaire was delivered through the mail. Thgpéfore,

[



tneAresearcher declded to,deliver‘personally and collect_tne
Compieted questionnaires from the participants: Simiiarly,

an interview was conducted with two individuals from the
participant groups (students, instructional staff and college
administrators) of each of "the Nigerian colleyes of education.
‘The total number of interviewees was‘QS.‘ The. decision to
interview individuaisifrom each group was made in order

to Validate and\eiaborate-upon respons@s gathered throughf

- the questionnaire and to help the researcher in probing

into some questions pertaining to the perceived goals. of

the Nigerian colleges of education.

Study Plan - ' : | f
The foilowing steps were'identified as being important -
for tne:completion of the'research project: (ai identifi-
acation of the'research population; (od.obtaining permis,
'sion to carry onm the research; (c) development and vali-
g dation:of;research_instrunents;f(d) data collection;'(e)
data analvsis' and (f) reporting-findings from. the data.

»
The anticipated period for the COmpletion of these pro—

_ cedures was -one calendar year.

i
N

Development and Validation of Instruments

» Tne instruments used 1n the -collection .of data_were i';
:specifically designed for thils study. They were developed
“to include some criteria established as being‘imoortant
(in teacher educatlion literature) In the determination of

teacher education goals (Barber, 1981; Conant, 1963;
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Hollins, 1969; Kearner, 1965; Ryan, 1979; Silberman, 1971).
Further, these dimensions were clted as being significant
v \’.\ .

\
by Nigerian authors (Awoniyi 1975; Manuwuike, 1978;

Nwagwu, 1981).

Questionnaire

This instrument consisted of eight units. These units
" included questions on: (1) demographic data; (2) general
goals ef teaeher education in Nigeria; (37.Specif1c col-
lege goals; (4) selection of stﬁdent input and processes;
(5)‘goa1 determination, differences in goal-and levels of'
achievement; (6) linkages of the coileges.with;other insti-
tutions;‘(Y) proble?s associated with the achievement\bf
the stated geals;,and (8) perceived remedies.

Sources consulted during the construefion of this qhee—
~tlonnaire included the following: Anim (19%5), Burtello~
(1982), Cook (1979), Fafunwa (1975), Frohock (1979),
Goldhammer (1981), Hawes and Ozigi (1975), Manuwuike
(1978), McManama (i971), Nigerian NationallPdlicy on
Educatien (1981), Njoku (1975), Nwosu (1971),.qunyemi
(1973), Onuoha (1974), Onwuka (196§); Oyeneye (1980);
Romiséowiski (1970), Ukairo (1975), and Yee (1974).

Unit 1 |

Informatlon was sought from partlclpants with regard
to the name of the college (Questlon #l) and the full-time
position of " the respondent (Question #2), This informa-

tion was used to determine the colleges involved in the

*
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study and to onQ the numﬁer of participants froq eéch
gréup (administrators, teachers and stuaenté),
Unig 2 -
| The questiohs.(€UmbersA2,l throﬁgh 2. 4) listed;seven_
géneral goals of-teacher education and reauested pérti—ﬁ
cipants to identify three ﬁajor pnés being DuréuedAin
the Nigerian contéxt: This iﬁforﬁation was intended téx
' seek'similaritieé and differencéslbetWeen the goals. of
§eacher education identifled elsewhere by‘eduéational
evalgators»(ééok, 19795 Husen et al (eds.), 1978; Roée
ét al (eds:).and those which exist.in the Nigerian situ-
.éGion,
Unit 3
Thé infofmation sought in this area ranged from spe-
cific goals of iﬁdividual~colleges, to how aéhievable the
goals were, to groups that deter&ine coilege goals, to the
level of programme's effecti&engss (Questions 3.1 to §.2).
'These data elicited areas of concentration among colleges
B of education and areas of less emphasis.-
Unit 4 | a
Questions explored 1n this area consisted of cri-

teria for admitting students into the college and the

processes used in preparing potential teachers (Question
5.2). The information obtained here was uséd'in galning
insight into ‘the nature of student inputs and the “instruc-

tiopal processes within the college programmes,
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. Unit 7 - ' L . :
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Unit 5

Questions 8.1 and 9.2 speéifically'addressed the

deci;ion making groups within the Nigerian q&lleges of

educatiqn. -The inteént was to examine'the<nolicy being

pursued (Frohock i979)-

‘Uhit 6

Questions'8.2, 8.3 dhd'9.l address§d themsélves\to

goal differences among the colleges and the perceived

i 1eve1 of effectlveness 1n the college provrammes " The

1nformatlon sought in this unit was 1ntended to high-

light whether the goal differences” among, colleges-facili— 

;%ated or retarded programme verformnance. B

s

QueStion'iO attempted to¥determine the level of 1link-

age between individual college and other institutions

within the Nigerian environment. To maintain achievable

éoal, it was seen a;“significént that colleges. had to
relate and interéct‘with'5ther‘ihstitupions_invoiveq
in phe_endeavqﬁr. | |
Ynit 8

-

This unit sought’ problem areas a85001ated w1th

teacher traininguprognammés in“Nigeria and‘réquestéq

alternative remedies. Questlons 11.1 and 11.2 ad-

dressed that concern. The objective was to identify |

- . s N '

problematic'areas”and tobseek‘possible mearfs of alle-.

viating them. . . o T o T . o

r
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Interviews . - S R __' .
The'objective of the intervieWS con@uotea with the '“\ \
college administrators, teachers and students was to (a) k\\;Q/

validate answers, received from'the questionnaire, and (b)
probe more deeply into some issues for which the ques~f_
tionnaire format wa's inapprOpriate . To thatfeffect the
questions asked in .the questionnaire were used in inter-
-viewling key—position participants. |

‘ fl A semi-structured interview‘waS‘considered most ap-
'-oropriate. For exampnle, Merton, Fiske and Kendall (1956:
43) recommehded that the combination of interview and
questionnaire instruments couldshelo tap the subjective
concerns and exoeriences of oarticipants The format
-~'for the interview was treated as;a.fiexible tool which
permitted the interviewer to consider the significant
cues andﬁimplicatiohs contained in_ answers ohtained. In
view of the advice citedhabove, an effort was made to vali-
date questions addreSsed in-the questionnaire' Questions
asked here: included all the semi -open-~ ended ouestions

contained in the questionnaire (Questlons 2, b 3 1 3 3,

f
1

bho1, 4.2, 5 1, 8.3, 11.1; and- 11. 2).

Pre testing the Instruments

"The questionnaire and interview instruments were
'preetested among Nigerian students at the University of
Alberta during-the month of July;‘l9§2.‘ Based onjthe .

résults of the pre-test,,the.instruments'were revised
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to enhance clarity. " The Nigerians uho Darticioated in

the pre test had had nrevious experiences as elther
college administrators, teachers or students from the col—
4lege of education. Also, the result of_the’nre—test high—’
lignted‘tne-need'for random selection of oarticipants 50
asrto give each individual -an -equal chance to partici-
pate~in the‘bresent study. -It’ was decided to designate
.college admlnstrators, teachers and student as nartici—

nant groups: e, e

Rellability of Instrument

In any study whicn employs the questionnaire'asza.means
of determining“oefceotions ‘sipnificant questions mav arise -
as to the ouality of the instrument Dressel (1976:119)
argued that the issues. concerning reliabilityband validity
should be resolved if a study had to be accented with
some degree of confidence The_reliability.of an in-
strument when repeated over'time\produces the sahe re-
sults. Mouly (1970:115). indicated that for\an instru-
ment to be reliable, ”it‘must be‘consistent in tne‘meas}n
ures;" | o | . ’

' In,this study,_the opportunity:costs:didfnotiallow;:"ﬁ
the use of the: orocedures often. adooted as technioues |
of establishing consistency through the test retest ao—’
proach However the- pre-~test did not show any differn

ient result from prev1ous administrators, teachers and

students of the colleges of education.: This suggested



58
that the instrument had a good deal of temporal stability.
In view of the fopegoing argument, the researcher con-
cluded that, for the purposes of. this study, the gues-’

tionnaire used would produce sufficient reproducibie

. resuits in Nigeria. - A S o I

Validity
Moser and Kalton (1979) defined validity .as:

- the success of the scale in measuring what - it sets
out to measure, s0O that differences between indivi-
“duals' scores ' can be taken as representing true dif-
ferences in the characteristic under study (1979: 355)

The most essential concept to this. study was content vall-
dity which dealt with the reievance,_completeness ang
clarity of the instruments used. '

The appropriateness of the questions used in obtain—

ing the perceilved. goals of’ teacher education In Nigeria-

'7was confirmed as being adequate by the oarticipants ‘of -

the pre- test,. who generally indicated that-all the ques-
- tions asked 1in the study were important and adeouately

covered.. Similarly, particioants (administrators, teach~
#

ers and students) were requested to comnliete question— : ‘

&

"haires of the same: content in order to cross check the

accuracy of answers provided on the questionnaires

Research Methodology .

Permission to Conduct the Research

v

Permission to carry on the present study was obtained

from the Permanent Secretary,. the Federal Ministry of
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Education, Lagos; early in 1982. “The permission to conduct
the research/was approved and communicated to the re-

" searcher by the Federal Ministry of Education with some
encouragement that the study‘would be valuable to Niéerian
education. For example, free accessAto Nigerian colleges
of education and their personnel for .the nurooses of

administering the ouestionnaires and conductine 1nter—

'views was granted by Nigerian authorities.

- .Identification of the Research Population

Groups of the target'population were identified from
the 1ists supplied by the Federal and ﬁtate Ministries of'
,Education. These included denartment heads of schools of
education, instructional staff a Il second vear students
(1981). | o

| Based on the information received,'a random sample,Was
: drawn from the'three groups kadminlstrators, teachers and
students) in which-every’lo\nahes-from-the college 1ist, one
person was designated’as a'questionnaire particlipant. " The
reason for random selectiOn of‘particinants was to minimizei
biased responses by providing equal chances for each indi-
-vidual to be selected from the study Zroups- Similarly,
1nd1viduals who oartiCipated in the questionnaire were not

Zinvolved in the interv1ew Rather interView oarticioants

were selected according to the key ~positions they held in

'*the schools of education For' example, two individuals

fromﬁthe provost s office, staff union and student's union

were Interviewed in each college. The”reason for selecting
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aiffe;ent participants for the interview was to minimize
bias which might occur when repeated with questionnailre
groups. Preciéely,.interView groups acted as study check

to questionnaire responses.

¢

Collection of.Data

As discussed earlier 1n'£his chapter, a pfe—teét wes
conducted during July and August, 1982. After the aﬁalysis
of the pre-test results, some revisilons were made.- to the
_reseefch'ihstfdmente and the -revised versions were dis-
tribuﬁedlin.OctoberJl1982; ALl the_questionnaires were
,_delive;ed~and collected at each college-b§ thevreéearcher'
- (October to December 1982). |
The rate..of returh was'9l 7 percent.and'the.humberd
: of auestionnaires which were returned from each college .
1s shown in Table 2 below |

TABLE 2+
- RETURN OF QUESTION&ALRES BY INDIVIDUAL ”OLLEGE orF EDUCATION

 Name of College S Number . Number -  Number
- : : - Administered Returned Not Returned

Abeokuta Qellege of Education . 18 15. 3

Abrgkp Cbilege'ef ducation . 18 J 16 . 27
“Alvan Ikoku College of Education .18 18 . -
‘rAﬁambre‘College of Educatioh _f8j” j _}8 S -

Eha~Emufu College of Education 1? | L 18 - .-

Lagos Co&lege of Ed\ﬁtion _ 18 | ‘ 16 q “ d 2

‘Nsugbe College of Education 18 18 -

Oyo College c')fvEduca'.tiqn L B 18/& ) '13' | | 5

T%&l | A - :144 132 | 12

o
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However, one shoyld note that the percentage of indivi-
duals who answered Specifio queStions’in the guestionnaire

_varied from college to college (see Chapter V).

i

Delimitations

The'present'study wae delimited in several ways.
1. The study focusedromly on.the-perceived goals'
- of the colleges of education in Nigeria< It
did not attempt to con51der other factors such
as teacher behaviour and/or personal qualltles.
‘associated w1th teacher performance
12. The study focused only on teacher educatlon pro-
grammes witbln Southern Nigerian schools of, edu- .
cation and did not,indiude otber*Nigerian-ihsti;

tutions involved~in_teacher preparation.

Limitations
| 1. Thia‘study was primarily 1imitedtby'faotorS‘which
‘ affé@ts‘all explOratOry Studies because of its re—;;
liance‘on the limited perceptions ‘and opinionsbof a -
small number of participants (college adminiatratora,
instructional staff and.studehts):
;,2, A flnal llmltatlon emerged from the nature of ‘the

study in 1tself “in that findings were to some ° ;/2///f

extent situation specific (Federal versus State

»

.~established colleges).

e
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Summary .

| f.This chapter essentially'dealt hith the research de- .
sign and the description of -the methodology used in the
conduct of the study

First, the basic featureshof the Tesearch desién~

‘Were idehtified. For example, an appropriate population
,sample‘was_selected as~sourde of research'data. .Sihce-the
focus of this studp das to estaollsh.the\perceiyed gpals».
of teacher educatioh programmes in Nigeria, it was decided -
to include administrators; teachers and students as re—: -
search participants. Also, the colleges 1nvolved in
teacher preparatlon'were scattered all over the couhtry,
i1t was decided to 1nc1ude eight colleges from Southern'

1geria in Wthh three were Federal and five were State
owned and operated | | ! |
| Second, consideratlon was given to” the development

& ) . . .
and validation of the research ihstruments. The question-

‘naire, whlch .was the major researcgﬁg
N

5\q@§ was derived from
.teacher education literature (see chapter III)
- | '

i
-
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‘ o .  CHAPTER V
.+, ANALYSIS OF DATA

-Introduction

Baslcally, the major purpose of thils chapter was- to .

~

present the results of the questionnaires and interviews as

outlined in chapter four above. Due to the nature of thls

o hd

,study;'the questionnaire and interyieh results arehpre-
sentedfin‘the same logical sequence In that questionnaire
results are first presented followed by the Interview re- ,“
sults. Essentially, both questionnaire and interview re—'
sults are presented concurrently in the llght of the per—
vceptlons and opinions of college administrators, teachers
and students of.Nigerian\colleges,of educatibn. |
. The first research question focused on theigeneral
ihgoals of teacher education programmes in Nigeria, :Parti—

\k ~ -

“oipants in the study were requested to ‘check three goals -

‘

~of teacher education in order of their importance (l‘=jlow,

1

2 = medium,’3'=,high)« The following format 1is used‘in

‘the presentation of data analySis. Each unit is presented

and discussed in terms of the resoondénts' opinions\and o .

¢ . i

reactions to the goals of teacher educationgin Nigeria

' ,Frequenmes and percentages for each questlon addressed in

———————

3

o
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the questionnaire Azfotal of 48 interviews was. conducted

 research ouestion was: ' . o o ‘";_ ff. oy

6U

- the questionnaire followed’by an account of the interview

'*.responses in light of how the Nigerian teacher preparation

‘programme operates. . »'{

e

questionnaire and Interview Data h . , i -

Unit 1: As described in Chapter IV, Ouestions l 1

-'and 17 2 were used to identify participants' college and _ .

their full time position in the college These responseslv

showed the following 16 college administrators, 48
instructional staff and 80 students. from eight colleges

. ,
in Southern Nigeria participated in the survey Also. -:';-y

the researCher interviewed six individuals from each col—.

“lege in addition to those participants who resoonded to; }.

Unit 2: Questions 2.1 through 2.4 of the question—7"

_‘naire requested participants to indicate the general goals

of teacher educati£w1@rogrammes in Nigeria | The first

. e R s C
The general goals oé@a teacher education programme - ‘
may- include the following: (a) professional. deve- .

. lopment, (b) inservice educatfpn, (c) personality Nty
Ni development s (d) integration O theory with practice,’J ;-
;(e) searching, experimenting and testilng for better :

 ‘methods, (f) all of these, (g) none’ of these. .

‘Participants were also requested to select a weighting of

- importance if they checked more than one answer (l —vlow,v*hfd;“‘

2 = medium and 3.%= high in importance)- Table 3 below

-t

jreveals percentage frequency ratings for the general goalsi

of teacher education programmes in- Nigeria.; An examinationﬂ*

Tt
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of Table 3 shows that the inservice educatipn goal was
‘not perceived as impdrtant in teaché?.preparation pro-
grammes in Nigeria. For example, none of the partici-
pants involved 1n the study identifiled thg inéervide
component of teacher education as oné of the general
goals\of Nigerian teacher education programmes. ©On the
other ‘hand, professionalndevelopment was rated compara-
tively high in importaﬁcé (75% ?2.&% :‘62.5%)_for
adhinigtratbrs, teacheré and students. The median rat-
ings centred afound integration of theoryAwith oractice

and searching, experimenting and testing for better

methods in teachingyess. _
When the same W#lestion was examined during the inter-

.‘,View; respondents rated proYfessional dewvelorment high,

integration of theory medium and inservice education
v

-low in“importance. Some interviewees/éuggested that »

the reason for rating.professional daVelobment high

. ’ i !
was because colleges tend 'tp use the programme to in-
crease the status of a teacher in Nigerian soclety.

L3 .

It was further suggested that many Nigerian teachers (

- _were not interested in their own profés§ion because

" of inadequate recognition and consequent low pay. Ac-

cording to one provost,

_the emphasis on high qualification is important,
"but 1f is these highly qualified teachers who
' leave because -of better attractions outside the

. ‘teaching profession. o o

A subsequent question asked the three groups who -

W
-
—
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TABLT 3 - | _

wmmomZH>ﬂa,meﬁOSMJ TO CINTRAL GOALS OF TTACHTR RDUCATION PROGRAMMT IN KIGIRIA

T e

Integration Learching !
Groups in Professional Tnservice Fersonality of Theory Tgsting for. All Yone
Nigerian Colleges  Development Education Development with Practice’ Better iletheds of of - N-
of Zducation ° L H i L X L 1 I L | TOE! L

A S These These ‘Sample

—_————— _— e e e —m Al

- Administrators  15.0 10.0 75.0 0.0 0.0 0.0-. 50.0 50.0 0.0 33.3 66.7 0.0 50.0 25.0 25.0 0.0 0.0 16

Instructional . c : . - e . g
Staff . 10,4 %ﬂwm 72.4 0.0 0.0 0.0 ©33.3 33.3 33.3 35.7 UVWH- 7.2 38.5128.523.2 32,7 0.0 48
Students . 12.5 NMV 62.5 0.0 0.0 0.0 40.0 50.0 10.0 28.6 47.6 23.8 30.4 8.7 60.9 49.3 0.0 WO

Note: L = Low, M = liedium, H = High



particibated in the study to indicate the depree to which
the idéntified general goals of the teacher education pro-
gramme“were being achieved. The percentage frequency rat-
ings are illustrated in Table 4 below.

TABLE 4

PERCENTAGE RESPONSE TO DEGREE OF GOAL ACHIEVEMENT

 Groups 1in o : Levels

Nigerian Colleges Perceived of Achievement / N Sample
of Education : Low Medium High
Administrators - 16.7 66.7  ¥6.7 16
Instructional Staff 8.9 ¢ 71.1 0 20.0 48
Students 7.6 621~ 30.3/ 80
A~ Ces

The degree to which the colleées were achiéving the
general goals of teacher educatioﬁ was identifiled as being
medium. That is, the -administrators; teachers and students
ranked the level Qf.programme achlevement as medium (66.7%
71.1% : 62.1%). ,Two designated college administrators and
'four teachérs failed to pespond to this question. 1In |
general, it could Se said thét the pefceptions of the
sampled groups (the elght schools of educa%ion) éhb&ed
that the colleges were aChieQing the general goals of
teacher education to an average degfee:

The interview results indicated phatwﬁhé identified
goals wére being acﬁieved-to'a minimaludegree. The expla-

nation given showed that instructlonal materials (text

books, library facilities,:audio—visual equlrment and

67
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supervisory fdnds) were 1n short‘supply which severely
'hampered‘zhe achievement of idéntified‘goals. Other in-
terviewees suggested that teaéhers' ¢laims of medium
achlevement of general educational-goals wés a means of
protecting their livelihood beéauSe poor ratings would
signify that teachers were not‘pérforming theilr pfofes-
sional duties adequately. Hére one shodld note that the
results of the questionnaire and interview disagreed.
In the researcher's estimétion, the cOlleges did not
appear to be meeting the 1dentifiled gOals because of lack
of appropriate facilities and supplies. |
Consistent with the previous two questiqns, the
participants were requested to rank o?der phe'éctual
levels of emphasis for.thé folldwing' |
(a) provision of teaching skiils, (b) professional
development, (c) inservice education, (d) personality
development, (e) integration of theory with practice,
and (f) searching, experimenting and testing for
better methods in teaching process.
Percentage frequency ratings obtained from the groups
that part101pated are shown in Table 5 below.

, Based on partlclpants perceptions, profe551onal
development and the provision of teaching skilla received o
‘high emphases .as opposed to the goal of inservice‘eduéé-"
‘tion. Profdssional development rééeived'a high.rankiﬁg
(50.0% : 56.5% : 52.8%), followed by integration of theory
with practice (75.0% : 64.4% : 3“.3%)- The least empha~
sized was 1nsefvice education (33.3% : 61.0% : 58.6%).

. Interview results also revealed that the coileges
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Administrators 28.6" 29.6 :m: 37.5°12. w 50.0 33.3 33.3 33.3 Fi\ 57.1° 0.0 12.5 75.0 12.5 57.1 28.6 14.3 16

Teachers - - m.u mn.,\mm.a 2.2 01, u 56. 5 @ N mw ‘w..m;mm..o 9.1 15.0° 6.7 6. wm.w 37.6 33.3 190 7 48"

Students 12.3 :n.m 45.2 5. 6. 7 52.8 58.6 32.9 8.6 10,0 4.3 L5.7 7.1 3. u 58. m 16.4 31.5 52,1 80
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pursued ‘teacher training curriculum whichvemphasised
teaching skills as a method of attaining acadamic ex-
| .cellence. Those skills were ldentified. to inelude com-
munication, counselling,.organization of instructional
materials and evaluation of student performance’: Other‘

, interviewees indicated that seventeen weeks out of a

three year. programme of teacher education were used for

field teaching, ‘which they idenﬁified to be rigorousf
College administrators and instructional staft cited

.a need for increasing empha51s to be placed on integration e

of theory with practlce as opposed to students who.rated it

. Ry
‘low. Most. of the students interviewed indicated that the

currlculum did not reflect the integration of, theory. with

1

‘classroom situations They gave as examples the fact that
'some of the text books used .were of little relevance because.

the illustrative materials were drawn from foreign socio*

Ay

-

7economic backgrounds. -They~weT:§;nvto‘suggest the need for

v : ’ . ' ’ . s i ’ .
the Nigerian teacner training D Rr’ammento reflect Nigerian
e - Co .

3
'
.content (health prevention, nutritioni home economics, .

» ¢ ' :

agriculture, painting and ceramics) Few students

I

-agreed that in theory professional development received

_high emphasis but the actwal technique of achieving it

w

» through appropriate curriculum in Ni?erian cbntext has,

not been realised o o A

Tt Question 2.4 concluded this unit by recu*f ﬁ F%

*

. . o . -~
N . : . -
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answer. Fifty percent of the administrators and 64 per-

cent of the teaching staff ldentified professional deve-
lopment .as the highest priority of the college programme.
Yet priority. of. the programme goals varied among stud@%t<

participants.; For example, more students (46.5%) iden-

- tified teacher preparation programmes.based_on,searching;
experimentingwand testing for better methods asithe top‘

priority of the, colleges © Of the remaining student parti—-
_cipants, 27 9 percent and 26. 1 percent identified profes—;.

'sional development and the provision of teaching skills
.as‘higher priorities of the general goals of the~Nigerian

teacher-education programme.

»
‘ ¥,

Interview data revealed that orofessional development

received the- high@st ranking because educators and deci— ~”
B L ’ B
sion-makers deslgned the programmes. to produce middle'man—,

power for the secondary and vocational institutions of'thel
country Some of the college authorities spoke of the
need to,soclallze young teachers into the’ profeSSional
role of the teacher 1n order to achieve and integrate

learning experiences. Students who Justified their an—
sSwers gave the following reasons ‘

To advance knowledge through acou151tion of skills;
“Ppractical experiences when guided by theories would
~have more precise measurable results; professional
development enhances the overall achievement of C _/

teacher preparation programmes., v »

S

Interviewees- clk:med that different colleges had different -

areas of'emphaSis. 'These«included such specializations

- as remedial programmes

\

S .




72

education and‘seeondary’and.V0cational training for man-
power shortages.\In.general, some college authorities and
‘:instructional staff_shOWedvsome~COncern about the confu-

sion in estabiishing a unique-nationai teacher preparation

goal.. They c¢ited how SOmermajor coliege declsions were
t‘made by volitical eiites Without adequate consultation
with.college authorities

. Unit 3: Questions 3 1°to .2 addressed issues ‘con-

cerning three specific goals bein? pursued in individual
~Nigerian colleges of education.'.The first,question in
nthis unit waS' | h |

‘Identify three specifiC'goals of teacher training
programme 1in your college .

;Twenty five percent of collepe administrators,’60 8
:percent oft in'&ructional staff and 36 percent of students -
(of the groups that responded to the ouestionnaire) indi-
cated ‘that the professional development component was the
baSlC goal of the teacher preparation programme in the col—
’ Qlege Personality development was ranked next in importance to

»

Y
professional development as 25 percent of administrators,_

.30.percent of teachers and 34.7 percent of students_speci—

fied in the returned questionnaire . In‘contrast ‘25 percent

of administrators; 9. 2 percent of teachers and 22 7 percent
of students indicated that searching, experimenting and test—

.

ing for better methods was third in importance tp the goal =~

: of teacher training programme ' It was noted during the ana-:: .

- b4

lysis that 25 percent of the administrators failed to\respond

to»that question._,However,rthe general perception_of the
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participants suggested that the specific goals of teacher
preparation programmes in Nigerila consisted of professionall
development, peréonality development and seancﬁing, ex-
berimenting and testing for improved methods of teaching.:
Interview results showed that respondents were di-
vided in theilr response to tﬁree speciflc goals of teacher
preparation programmes. For example, the administfators
and teachers interviewed ideﬁtified broad based education,
academic spegialiéation'and professlonal discipline, while
students indicated provision. of teaching skills. per-
sbhality developmeﬁt and manﬁower Pequirementé as the oro-
fuéramme goaisi AdﬁiniStratoré and teachers indjcated that
Athe.reason for ﬁgrsuing the identified go%ls‘;as to make
the ﬁeaqhing profeséion more ;ewarding to practitioners.
Sfudents explainéd‘thatvgbosé goais were established by
' thé‘Federal Govgfnﬁent in:order to=meetvthé‘manoower needs
of the country. ﬁ | -
_‘Ih.phg same uﬁit,'participanbs'were reoueSted_to in-

hY
R

dicate iflthosekgcals were achievable in practice. The
responses afe presented 1in, Table 6 below,
N TABLE 6

'

. ARE THESE GOALS,ACHIEVABLE?'

College Group " Yes 'No'-' Unknown N Sample’
Administrators. . 100.0 = 0.0- - 0.0 S16
- "b‘ - B . A < . . . - *I\f
Teachers - - 89.4 2.1 '557'8.5 ' b8
Students B B 82;7 40 13,3 - .80 -

B : oo N ’ P * . ’ 3{\/ P



Th

In view of the -responses provided by the research
subjects, the three‘sbecific goals of teacher‘preparation
programme were shown as being achievable. As 1llustrated .-
in Table 6 above, administrators, teachers and ‘students
(lOO% : 89.4% : 82.7%) indicaté%rthat the identified;goals
were achievable - . i

Interview responses showed that the specific goals

might be achieved if adequate resources were made available

to the college system Other-resoondents cited the’ nroblems

1]

assoclated with the design of the college curriculum which

failedjtod;eflect classroom situations. ‘There was a,strong'

feeling that a coordinating body needed.to be‘establishedtv

to- ensure thatéall goals of teacher preparation programmes

become unified rather than remaining divergent. ‘1h ) »
A subsequent question asked Darticioants to

Identify three major groups/personnel who were in-
volved in determining the goaliaof the college

Fifty percent of the college a@ministrators reported
‘that the State Ministry of Education was responsible for
determining college goals Similarly, 25 percent of two"
.categories of administggtors indicated that college adminispvh

n'

tration anggEhe bé@rdjﬁvre resbonsible for establishing

h & 4

tollege. goals Instructional staff were divided in that -
-36 7 percenf and 28 6 percent cited colle?e boards and the Fed—-'

‘eral Ministry of Education as beiﬁg resnonsible for college
P2

goals The other 143 percent of the teachers identified the

State Ministry of Education as the major agency. thaf
\v‘ - - - N .

W

a



determined college goals. It was noted that the remaining

20.4 percent of the-teaching group did not respond to this

question. - Students were equally varled in resvonding to
that section of the guestionnaire. For example, 26.7 per-

4

cent and 20.0 percent of'the students identified college
boards and the State Ministry of Education as. groups which

determined the college goals. Also, 16.0 percent of the
students who answered that questlion indicated that the-

college goals were formulated hy“college administrators.»

¥

The~<emabﬁing'37.3 percent of the students did not reSpond‘

to the question.

Interview results to that-questionfshowed that the
-college goals ‘were established by the federal and state

i~
ministries in accordance With the nrov1sion of the Federal .

Government s Policv on Education However, it‘was recog;
n17ed that individual departments within colleges of education
were able to rmodify the curriculum to meet local needs.

Arrangements of that kind né//itted certalmcolleges of

education to offer Drogrammes in §@ec1al education, tech— :
*

v

nical”and business, elementary arid secondary, nurSing,

language and social studies R _ : B : B
Resbondents were also reouested ‘to indicate ﬂhe/ L

level to which the nrogramme preoared ootential teachers' |

for classroom Work. Resoonses provided by the samoled

groups are oresented in Table 7. below.




_urable in terms of nerformance The general concern was_’

( | 76
TABLE 7

PERCENTAGE RESPONSE TO THE DEGREE TO WHICH

THE PROGRAMME PREPARES POTENTIAL TEACHERS FOR CLASSROOM WORK

College Group Low Medlum ' ﬁigh N Sample
Administrators 0.0 0.0 100.0 16
Instructional Staff 0.0 3.7 65.3 48
Students oL 2.7 37.3 . 60.0 80

v
1

who answered the question, the college orogrammes were rated

high (100. o . 65.3% : 60.0%) 1in performéncef In contrast
[} «
to the foreg01ng, the interview result4 showed the confusion

"and frustration about the college brogramne because the
instructional staff had minimum input in the?determina ion‘

of programmes One administrator indicated that it was diffi-

cult to implement an achievable teacher programme when\teach—‘
i

ers are not involved in developing the curriculum Another'

college/teacher-informed‘the reSearcher th".teaching with

curriculum.imposed-on teaChers ‘was frustrating;and»unmeas—

that the colleges were\%ot oroviding adeouate skills to

»

'3potent1al teachers beeause ‘of. misallocation of resources

“When asked why respondents failed to indicate that con—-

\

,cern in the ouestionnainﬁ, the general renly was ;hat ”no

oné wants to be.scape ant" | Based on those Dieces’of in—_~ o

,formation, 1t could be said that teacher prenaration VQ: o

i

s P k t

.Based on the above perceptions and opinions ef the groups'
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Programmes in Nigerla have oroblems in nroviding adeguate

skills to6 potential teachers.
- Questions M.l_and 4,2 examined aspects of teacher train-

o
ing programmes which received the most and least emphases.

Responses varied from éroup to group. {For example, 69 per—'°
Jcent of administrators cited acquisition of knowledge and
'fskills as the area of the programme thatmreceived the'most
emphasis. The'Justification ranged from "ability’of the
teacher to transfer,knowledge Eo deslgnated: grouos to -

"the college 1is designated to emphasize_siillsik//ﬁighty_
four percent of the instructionallstaff‘said that oQOfes_
sional developmeht received the'most'emphasisv ‘mhe ex~ﬁ&

Dlanation was based on the ability of the ootential teacher

* to achieve the national goal of teacher. education in o

‘ Nigeria;(see Chapter III). Similarly, 76 percent of stus 1;'

N

1

"dents agreed‘with the instructignal'staff that orofes-:¢
sional development recelved most empha31s in. that orin—

vciples and methods of teaching were. identified as major -

areas'of the'pollegecprogramme. \Given the sample,SIZe'_ S

-]

of‘thewgroups involved in the  study, it could be said’ f.-v;

that the component of the programme which“received most .

| emphasis was professional development However »inter—‘
viewees cited. ﬁwcfessional awareness and academic ex-
cellence as a means of legitimizing the professional

-,

“f role of the teacher Incidents of unrecogniZed status

teachers such as delay in ig;ing teacheré"salaries, 1n- :

adequate fringe benefits and 5 ow promotions were examples

&>
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which necessitated»more emphasis on brofessional‘deve—

Y
4

tlopment in teacher education programmes
A supplementary question (4.2) focused on’ the com—-'.'f 1

ponent of the teacher education programme-which received #*”
tHe least emphasis.d Administrators and teachers identi—. '
'fied health and physical education while students cited

} inservice'education The college administrators and

’ bl A

'“»teachers maintained that least emnhasis was giVen to the fﬁ

health and phy51cal education componeht because the govern-f

~

v ment had not recognized the importance of physical acti—.’s
vities to. good health and to the learning processes Some=‘

of them cited examples of - the nOn—existence of recreational

subjects in their teacher Dreparation nroprammes Stu-“_w”ﬂ7i” U
dents interviewed indicated that the unavailability of = '

an inseruiee component in teacher education prO?rammes Ll

&..

is due to under fundinp of the coelege by the Federal
deernment authorities In general two areas of the ;J'}. fl:';
'rteacher oreparation programme had been identified as re—d?gd}iepl;i’
“ceiving ‘the least emphasis | These included lhe heaith el

".]and éhysical education aspects on the one h”_d cand the o

'5inservice component on the other\

The final question of thi

I‘ Q*U’ Sted particii- e

pants to identify the three maJor lusers. lfffﬁgféoliegéhﬁ

Tfacilities (such as the college Mibrary3‘meeting rooﬁs,,fnf"

varand laboratories) Fifty percent of dministra¥0ps'and S

'uistudents and. 65 percent of instruetional’staff 1nd1'ated>}%a?f}”73l<

‘“»' { RO

dcthat Students and staff used the facilities., imi&arlyfﬁi._ SR
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3
i

25 percent of administrators and lO percent of teachers
showed that the community used the ‘college facilities
It was noted that none of the students indicated that
the community used college facilities. “According to
the results of the questionnaire “students and staff

were identified as maJor users of the college facilities

. However, the interviews probed more into that ‘ques-~

. N : N - } ’ a ‘ . N ‘ ’
tion. :Respondents reparted that the'main reason.why the

public had not-used college‘fatilities was due to the per-

celved philosoohy of* the collepes For examples one in—.

terviewee said that educatlon in Nigeria. hadwnot been l T
understood as a life- long process , He‘went on to sav ;a_'&“i
that colleges and schools were still regarded as train— -
ing institutions for,the-youth. The other interviewee

(college lecturer),rEported that the Nigerian_college ;

b

system had not opened 1ts ddors, ’meaningfthat the col- ‘

Teges did not interact with their enwironment.‘ He pro- :

.vided an example of hdwithe college failed to relate to

the local secondary schools which oroduce graduates who -

entered thé college Another college provost indicated

that the colleges of education in Nigeria were poorly

i

organized because local resources were»not tapped.‘kHe
went.on to supggest the'need“ior inwolVing.the communit&,

'schools, 'industrial andfnublic agencles in some aSDects | \s\}
of the decision making nrocess within the college SO that |
the college and its community could relate to and utiliza;

the available resources. S F _ _ '\\\



. &
. Based on the questionnaire and interview reSults, one
might suggest that the major users of. the college facili—
tles were students and college‘staff.= It could be further

argued that this.wasvdue to ooor'relationships between

the college and ﬁ%s local community.
3

\ 'Unit H' Uniﬁﬁ&our of the questionnaire focused on

students inouts selection, orocesses and outputs (see
Questions 5 2 through 7. 2.in Aopendix I) The per-
centage frequency results of this unit of the aquestion-

naire ‘are provided\in Tables 8 to 13 below.

<

This -information” ;suggested. that the prerequi-

sites for admission/ihto Nigerian colleges. of edutation

..‘»l,

a West African School Certificate and Grade ?’Certificate
’(8735% : 87.5%). Teachers percelved»the former'to be more
euséd than tne_latter (95.9% 1‘93-9%);. Students nad iden-
Ltical oerceptions'witn“the teachersvin that they_believed'
‘that'the'West African'school Certificate uas used more._ ;
3frequent1y.than:the Grade 2 Certificate as far as student
ﬁi admission"into the college programmes uas.concerned,(98;7%-
:80’07) onithe other hand 'allvsamoled groups snowed tmat
:long teaching experience "had the least con51deration when
estudents were admitted into the college programmes (12 5%
.28 £12.09). | |
\ | The interview results indicatedfthat fhe West African

| e - j
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uSchool Certificate and Grade 2 teaching certificate were
the established requirement for college admission Howf
’tever;vit was pointed out to the researcher that some col;
leges within Norbhern Nigeria do waive those requirements
‘in exceptional cases : One;of thesexceptional cases'

cited was:when(mostnapplicants'in one cOllege zone‘lacked:
;jthe.basic requirement-and/or_when’an applicant'wasihandi—

vcapped I o P

Table 9 below brovides percentage freouency results’ =

ffor the discipline in which education maiors took more

courses Based on the returned questionnaires, education o

"students took more courses in curriculum teaching and

g“administration (62 57 : 69 4 e 92 ON).“ The least oooular"

'subject area was identified by the three grouos to be ap-

Dlied sciences (0.0% : 12. 21 ‘-7%)i

Most of the interviewees reported that courses on- ap-"
yplied sciences did not exist in some colleges of educationf
"1in Nigeria One staff member suggested that the need for

'instituting an- aoplied sciences orogramme in the collegel

¢

’fiﬂ had not been identified by the authorities 'However,

: curriculum teaching and administration were cited as
_aspects of soecialization for ootential teachers. because

they exposed students to special skills for classroom‘

'}fwork, For examble, curriculum “teaching and administra—

;dtion enabled some Qtudengs to learn nrincioles and me th- ;-‘

uods of organizing and delivery of specific subjects
- _ : ,
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| TABLE 10 '
PERCENTAGE RESPONSE TO OFFICIAL LANGUAGE OF INSTRUCTION
‘ A A
: ‘-T. o o English' g }_Frenchb oL '
. College Group. . .. Language . . Language. . N Samole .-
OLIeBe RO, . LBUENAER o LANENARE.. .- .F SamD.
CAdministrators . ., 100.0. 0.0 ., .16
. Teachers .. . 100.0 .- 0.0 - U8 _
;1}3tug¢neg*;’-‘;;*'< | §8.6,3~ IR N T [ I

2

Table 10 above illustrates the nercentage resoonse to
L‘the question about the official language of instruction within
lNigerian colleges Of education The groups involved in the

‘fistudy showed that thekgfficial language of instruction was the_i

English language (100 Oo’ .'Z 100 0% 98 6“’) 5 It was noted ~  S -

' "lthat one administrator, six teachers and two students

.lwithin the sampled grouos dia’ not respond to this ques—vvie_m_‘
.‘_?ttion | : | S T : U

.i The interview results ihdicated that efforts to changev\
.“ the instructional language to local languages had been ree";_f.v
sisted by some educators and politicians Interviewees -

tﬁ;reported that the continued usage of English in instructional:
};programmes in the colleges was aSSOCiated with Nigeria s fffiiy

’xcolonial heritage and political relations with Britain

4 -cSome other interviewees reported that English was ac~'

ceptable to the Nigerian situation because of 1t neu-] L

1

1_trality in terms of the different ethnic lanpuages in ﬂjsf'~ T

4

'the country It was further suggested that the English‘

[ N

. language had helped educators to reduee culture conflict.n

e



b

between different tribal groups 1in Nigeria The above f'/‘

interview results helped the researcher to understand ;

. why. Nigerian colleges of education maintained English

”as the official language of college instruction

Based on the percentage freouency results of" the

',fquestionnaire in Table ll below the predominant method '
_used for college instruction was the lecture format .All:?a
ithe groups involved in the study identified lectures as o

being extensively employed in college teaching processes.'ﬁ.“

,(100 o . 98 0% . 96. o ). The least used method was ;f

“jiidentified to be the seminar (O 07 : 8 2m 3“2:7%Y;“

The interview results revealed that the lecture for_j..,n

i'mat was' used partly because most of the instructional

-staff were products of traditional universities\Kwhere L

v'Jsseminars and audio visual methods were not used) and R

*_'partly because of the authoritative role associated

dﬁ*to allow them to participate effectively in a seminar

5vwith lecturers who teach in colleges and universities
:;Some other interviewees argued that college students did' »;J
‘fnot command enough knowledge/and exoerience in English 7
-situation Based on these findings, it could be argued
: that Nigerian colleges of education relied more on. lectureb
gf‘fopmat in instructiqnal processes of college students i
Table 12 below illustrates that student qualifica—_
i:tions for graduation were based mainly d% cumulative re-
F;dcords -(100. O% ' 95 9% ' 80 07) However the responses

.f:indicated that although final comprehensive examinations'
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had ~some impact ‘they were not regarded as criteria for
"hestablishing student success in the propramme**
| Interview results demonstrated that each college
Imaintained cumulative records of every«student in theo—_"
»'fretical and gractical subjects It was further,reported :
E;that students who failed their practice teachiné}were”.
=?requested not to continue the programme until they re— o
'peated and- passed the teaching practice component |
The sampled proups identified that students who'i
?failed to meet the requirements for graduatiodawere re—“
:quired to repeat subjects failed (87 5% ;f 83 7p, 89 3 ):" ih.‘“

a

‘ﬂHowever, none of the gnpups indicated that students who }ff

' ffailed some subjects were. asked to withdraw from the

: 57;fteaching profession

Interviewees confirmed that students who failed‘,,;r ‘j
: -were required to repeat subj cts fadled However fit;{f
v.hhwas pointed out that referred subjectsishou%d be cleared

' up within three years of the first attemnted examination
It was also noted that subjects were offered on an academici'ffp
“fcalendar basis This meant that a“ student who failed a. |
vsubiect in, the 1982/83 sch&ol year has an’ opnortunity to
repeat it by the 1983/8U session It was further disclosed
fffthat the colleges required students who failed to clear ‘
"h up the referred subject after three years _to_withdraw _
;from the programme ‘ | - R

”5 The above unit could be summariﬁid as follows

qjl.v»The colleges selected studen inouts ih terms of
: pOSSession of a West African School Certificate,‘



' 2.ivStude\tsﬁwere required to take more ourses in .
. »° curriculum, teaching and administratibn; - s
“ 3. College instructicen ‘was delivered: in the English
. lahguage -and lecture format was used;.
Lo 4. Student performance was determined through‘cumu—
S lative records; and e
L ’hﬁ.-,Uﬁsuccessful student were reouired to repeat
"spgcific subjedts failed S :
: ';Table»13 pelow illustrates the responses of the partis
W AR | : . oy

";7\' Unit 5 “The colicy unit of the questionnaire was’ ad-3'

/ 2

cipants.v' '““\Q
N :

“-‘dressed ih Ouestions 8 l and 9 2 (see Apoendix I) Tableslglf
1u and 15 below high 1ight percentage Q;eauency results .
“t_fprovided by the sampled groups (adminisirators, teachers g

vand students) )a.;751"'

The resoondgkts were not very clear about who deter—7

";-pfmined the seruices of the colleges However,'the college board

AR *that ‘the Federal Ministry of Education was resconsible for A

s~)ﬁwas identified by administrators and teachinp staff as the
/"”maJor group that determined college services (50 07 {?!"ﬁl ™

"~;fM6 9%);* On the other hand 45 3 percent of students showedr

:x determining college services
o Interview results indicated that the federal and state;l]f
ct?ministries were responsible:questablishing what services
.(college programmes) a college should offer'V The explana—gk‘“’

‘(.tiontreceived was that posttsecondary institutions in E

"lNigeria fall under fegeral/state Jurisdiction Other -

U1y erviewees reported that the maJor operational funds were;iftﬂ
."pijd by the Federal Government which gave it the power to -
i‘lVfcontrol what services a college could offer to students
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Based on this information, it'conld‘be;said thstEthe serv-

'ices of the coliege were determinedfby the federal/state,

* . s ..

ministries of education \

v

-

TaQ}e‘lS above further confirms the consistent percention
of the samoled grouOs with- regard to who. determined the col—'
lege objectives. However, interview results indicated that
the national_poricv'on educationvclearly soelttout post-

o secondarv education to be thefresponsibilitv of the Fedi

‘ eral_Government Based on questionnaire and interview
results, it was believed~that the college oolicies on

programmes and other essential obJectives were deter—

" mihed by tne federal and state governments

¥

Unit 6: Table 16 below present percentage responses

Tweop -
A

on differences in goals amoag colleges of education 1n

4

ngeria

. . . f
- ¢ 13

TABLE 16 -
." ARE’ THERE SQME DIFFERENCES BETWEEN, THE GOALS'

OF VOUP COLLEGE AND OTHER COLLEGES WITHIN NIGERIA

L INVOLVED IN N.C.E: PROGRAMME°

N

e
- ]

_College Group - . .- ..Yes - No, ’ N sdmpie
.Administrators - " 37.5 L 62,5 f . \16

-Teachers R 0% AERT % BV Y 1

" Studénts - 2000 o800 T go o

—

A greater Dercentage of the participants repérted that o

there°were no differences between ‘the goals of N.C.E.

A
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brogrammes in Niéerian institutions (62.57 : 54.3% : 80.07%).
" In the interview, administrators and teachers indicated |
that there were some differences in area;_@f emphasis. For
- e;ample,’some colleges were believed to nlace more emovhasils
| onovocational. special, adult and remedial education. Most
uStUdehtS who were 1nterviewed indicated that some ‘colleges
offered dinloma and degree programmes - (Alvan Tkoku College'
v.of Education, and Anambra State College of Education). o
; Based on the information received it could be said that
::there were some goal differencesoamong ooileges of education:g
in Nigeria iﬂ ; kl' | ; |
| As illustrated in. Table 17°below, all sampled-groups.

”rated teacher training orogrammes as: high 1in oroviding

4

adequate skills to potential teachers None of the grouosw

\.showed the programmes to be low 1inm- tbe provision of ade-

quate skllls to potential teachers ‘ - o
o - TABLE 17 | h
.>~INDICATE HOW EFFECTIVE'VOUR'éEACHFR'TRAIQING
PROGRAMME IS DOING N PPOVIDING ApEquatz T, ‘;‘f

QKILLS TO POTENTIAL TEACHEP;

(N

College Group’ " Low- Medium .. High . "N Sample -
Administrators - 0.0 - -* 12,5 . 87.5 ' 16
Teachers: = 0i0 . 43.9.  .57.1 48

-Students .. 1.4 " ko5 581 80
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4.. N !
However, during the interview students indicated

‘that the'instructional component of the programmes.did‘
not have enough Nigerian content. - Some administrators_.ﬁ
and-teachers cited inadeduate funding of the hollegesﬁasia
drawback to college effectlveness. For eXample,xsuffi—
cientvmonetary incentives were not given to the supervis—
ing teachers in order to ensure that the practice teach—
klng component was.effectively.executed. '

U;it 7: Table 18 below provides percentage response
to the relationships between the college and other institu-
tions within Nigeria ' -

The State Ministry of Education received high rating

among other institutions. For example, T71.4 nercent of ad—:~'

ministrators,.59.0 percent‘Of teachers and 46,5 percent'
‘of, students rated relationships;with the'State‘Ministry,
;offﬁduCation as~high. lnmcontrast, the State'Education
dommiSSion'received'a.low-rating'(83.3% ﬁ‘6ﬂ 77?5 5@ 77)

. During: the 1nterview particioants revealed that -

‘the high relationships«with the ﬁ@ate Ministry of Educa- .-iv

tion was due. to the new decentralization policy being ’

phrsued by the Federal Government It ‘was believed that ,/

' colleges of education were operated by the Federal Govern7
ment through the State Ministry of Education within a

.given state Further, it was pointed out that the weak

N\

relationships between the’ college and state education .
L. ) \

gommission was because the latter agencv was designed

to administer secondary, vocational and elementary system

AR
" MR ’
Vo
L " '
. . .
‘ -
N

S, P
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';clqualified instructors Some other Students cited their

9T

within each state Tbﬁthat effect it was seen to have ;v

e

no relationship with»the colleges of education

Unit. 8 'Table 19 below provides perceived responses f_ﬂ

K

'suon the major proplem associated with teacher training pro—."‘

} B

grammes Ain Nigerian colleges of education

1) A

In this unit the sampled groups reported positively ﬁl P

» ]

that the maJor problem associated with teacher education

mprogrammes wasxeconpmic (75 07 83 7% : 73 3m) In.con—lgglbyybp;
, trast*'social problems were not identified as important :
vto the college programmes (25 0% ' d%ki l 3%)

“ Some ihterviewees within the administrative and teaching‘
group indicated that the economic problems experienoed by |

]

»;the colleges were due to misallocation of resources cou—_

. ﬁpied With misdirection of priorities Other pargicibants_hx
,reported that the stated teacher education goals as contained*f‘“
in the. 1981 Vational Policy on Education has not been e

l'rrealized due to the current economic recession in Nigeria

Students indicated that some ofrthe colleges did not have

P

o adequate instructional facilities and in many cases lacked ;..“”

\_r

.libraries and college buildings ‘as unsuitable for teacher
training programmes A T 'v RO

» Question ll 2 (see Appendix I) further reouested
‘participants to suggest alternative ways of alleviating
the identified problem in order to achieve the programme .

goals Most administrative and teaching personnel opted

-‘for some sort ‘of decentralization of the college policy
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This they claimed“would make the, coIlege autonomous in

"s curriculum development and resource allocation as deter—

mined by the priority of individual college needs .A :
Lsp'majority of the students wanted the Federal Government to ?9
‘operate all colleges of education l When asked further in

>the interview, they said that federal colleges of educa-

- .

:tion enjoy better facilities,;have more Gualified instruc-_;

' “tional staff, and above. all students received automatic

scholarships upon admission into the college
This unit could be summarized in terms of the iden—f
v

”,tified economic oroblems associated with teacher nrepara— ‘

ﬁ’tion programmes in the Nigerian colleges of education

;'1;_;The perceived alternatlve remedies were identified to 3

v flgnclude (l) decentralization of college policy,}and (2)

’;1equitable allocation of resources and orivileges to all
frfinstitutions involved in N C E;_programmest
:j'SummarX d

: This chapter described and analysed the berceptions

jgand opinions of three groups (administrators teachers, e

and students) involved in eight Nigerian colleges of

";1education Professional development was identified

-5as the Feneral goal of teacher education programmes

'9‘ﬂand its level of achievement was rank8d medium Similarly,l

‘sprofessional developmeﬁt and provision of teachin? skills fvh"

B fwere rated high in emphasis It was noticed that student7

'inputs were based on_ the possession of a West African -1
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'.SChofl Certificate andfthatithe official language of
instructipn“washEnglish.i Lecture format was shown'asr

: a method used 1in econducting college lessons. Student
qualification for'graduation was based on Cumulatiwe-
student records, and those who failed to meet the require—
’ments were required to repeat subJects failed It was"
shown that federal and state ministries of education were
(responsible for the determination of college services and

goals. There were no. major differences between the colleges

Cof: education However the interVieW results high- lighted

‘some concerns raised by the particinants The State |

'fMinistry of Education received high ranking in terms of
"’.1ts relationships with the colleges Finally, it was_
-indicated that the major Droblem of the colleges was |
_economic which could be alleviated throuph decentralization‘
>of college policy and equitable allocation of education |

: t
resources,



CHAPTER I

DISCUSSION ~ -

Introduction

This chapter will focus on interoretation and dis—
cussion of the results from the researcher S nersoective;
- Some recent literature in teacher education will be uti—:
lized in order to justify these interoretations of the

| major research findincs '_. | A"Hh

<3

Interoretation of Pesults

Four major areas to be discussed in thisvchagter ihf')‘i
;clude (a) the. programme purposes of - Niperian collegestf,’
- of education, (b) the resources of the colleges, (c) stu-_
'“dent inputs, processes and outputs. an (d) ;oal differ-
ences, oroblems and remediesaassociated with the ouroose
b-:of teacher education programmes in Nigeria To-this ef—.
"fect the resolution of the Qroblem prooosed at the be—

,ginning of this studJ is addressed and speculation is Of—lg”

//////fered on the implications for educatdcnal administrators, =

e Mo
. R *.o-\.‘ :
. ST e

Programme Purposes of the Colleges oﬂ Education

In analysing the samole of brogrammés offeredvby
“the colleges of education. the researbher found it con-
}rffvenient to classify them into the following four cate-‘
"~gories according to their princiole purpose and subject

_matter, (a) education (curriculum,.teaching, administration,g

© 101
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health and physical education)y (b) arts'(English language
: and literature, fine and applied arts, French language,
Nigerian languages and music), (c) natiral and applied
v'sciences-(biology, chemistry,.physics,vmathematics and
home economics); and (d) 'social'sciences (accountancy, L,
=_economics, geography, government, history and religious
studies) | 7
As noted in Chapter v, the basic purnose of teacher
’preparation programmes in Nigeria was orofessional deve—
,:lopment -Appendix 2 specifies objectives and subJect
areas of soecialization of these programmes in detail
g,For example a student may combine curriculum. teaphing ;
and, administration subjects as hlS area of programme
yspecialisation According‘to the National ?olicy on»_;fff:7_v"
'Education ",;1;".l:i ff.}l‘ig i.f-?- 5':;ﬁ;t
'fThe curriculum of {Eolleges of educatioi] Wiii“abn_.f;
“ tinue to, be .structured on the following compénents:
(a) general studies (baslc academic subject), (b)
. foundation studies- (principles and practice educa- - . R
- tion); (c). studies.related to the: student's intended -
~‘fileld of teaching (English, ‘Histoery, Mathematics, = =
- Physics, etc.) and (d) teaching: oractice (Federal
_Ministry of Education, 1981 39) ' ,
‘What one may deduce from the foregoing ls that the ournoses
3of the colleges of education programme were clearly soelt
‘out but that the level of achievement of these goals re—
.rmains doubtful For example, the programmes were neither tel

ufficiently co ordinated nor was the curriculum well RO

{7eintegrated to meet Nigerian content '«Here, instructional~-7“l

”flstaff are pre—dominantly foreigners and unqualified
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indigenous people who tend to use inadéquate concepts_"y
'?;for illustrations in Nigerian classrooms On the issue

7of co- ordination, some of the‘colleges tend t duplicate

:«f Drogrammes which were already being offered by otherfg’

"'colleges-_ For instance,zcolleges of education in Awka.;t";

‘}nf‘Eha Amufu and Nsugbe are. located in one state and are PR S

_ . .
o offering the same N C E programmes This unco ordinated f

N feffort results in waste of resources as some - colleges =g3a*
. : e e

,lacked adeouate instructional staff materials and build—-yfj;q:u;

'vting facilitie% Similarly, the curriculum of the collegesf~L.‘
"ﬁ] a1d not emphasize economic, political and s\cial aspects:
fyOf the Ni?erian context For example 'concepts such as -
diyteacher effectiveness and efficiency, democracy, consti; _sﬁf
-;tutional rights,.co ooeration,‘team teaching and parti- |
i,c1patory government could have been integratEd into the }j“'
hfsocial studies curriculum in order to make potential '

vv;teachers more socially useful Also, it could be bene—’“

“;'.ficial to integrated approprlate techniques in farmi g, iyfhﬁ

"'i fin;thegcolleges were not provided adequate travelling

f“weaving, ceramics and commerce into the college curriculummfjf:"':'

EO

'Uh7so as to encourage rural improvement of political and eco—i{h57‘-i

"(nomic systems of the country These were rarely reflectedif}

t.ffin the college curriculum jﬂfaf;:f;yu;ffvyii.:-‘erfa jﬁ”ff

In Nigerian colleges of education, professional deve-jf hffit”'

;lopment received high priority in the programmes but thechgaj‘ip

*f*process af satisfying this priority was ambiguous jiForﬂf”rf"
. N e . . R :4
“Qfexample, supervising teachers who were also instructors j e
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- The researcher obServed that inservice education has not .

e s

L=

facilities to suoervise student teachers in the field

. This generated a oroblem of. poor assessment of the teach-
ing practice component of the programme in that supervis-

ing teachers visit the students in the field-infrequently.

,\

beén'introduced in some of the Nigerian colleges of edu—
* in

l‘vcation. ThLS was attributed to “a- shortage of qualified

staff and insufficient college funding «It was.also madegn

clear that manv teachers in the secondarv school system

N

104 ¢

were untrained and those who received %ollece training ‘_f'.“

found it difficult to further their education ‘ rT’able 20

D

below prov1des evidence of this nroblem To this effect :

/,

their skills Greig suggests that

* Tt is painfully obvicus that most 1f not a1l classt’

~room teachers require further: studies to help them

- keep abreast: of develovmernts which affect their-

' teachingi ‘Schools. and communities are under- v01ng
" .radical- changes which implnge upoh teaching and
“learning-in‘the’ classroom and neceSSitate the ace
© quisition of new understanding ‘and new skills by

- mosty 1f not all’ teachers - (1981 18 19).

vy

o ThuS, Table 20 below high lights the need for 1nservice

ey

education in Niperian colleges of education in order to,

imprOVe the skills of trained and untraihed teachers ._*i;'

A
within Orimary and secondary schools _/"
-VMTt_Q;f. :

(34

. oa

Eources of" the Colleges 5.7_;"'9:'7‘5

The 1dentified resources available to Nigerian col—

.

x-”,
human resources. The former consisteb of instructional

oy

leges of education consisted of (a) human and (b) non—'

o inservice education could help Nigerian teachers imnrove o
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administrative ahd'maintenanceastaff and students, and the

J

latter*included'Federal/State funding for caoital and non-
capital'college projects~(staff salarles, codlege build-

ings;*eduioments, libraries and student bursaries);' The

. reader Showld note that thére are some dlsvaritles in

'thejlevel-of resources which each 1ndividual college re--

celve ‘from the government For examnle,‘SOme old estab-

L3

"ﬂlished colleges such as Alvan -Tkeoku anad Anambra College
"of Educatlon tended to have more quallfled instruc-

'_tlonal staff and 1nfrastructures than ‘the newly estab-

Jished colleges (Federal College of Educatlon Oyo,

3

Abeokuta ‘and Nsugbe ‘College of Educatlon) which ooerate

N

-.on tempOrary'Sites ] It'was believed that the resource

:dlsparft; among the colleges was. caused by unco ordlnated

‘)ﬁﬁ

:allocatlon of oualifled staff and instructlonal materlals

consolidate programmes.

-fStudent InputsJ Processes and Outouts

/jw1th1n the college system -The second reason was the

.Teffort of 1nd1v1dual states to create additional col—

leges‘when the exlsting ones have-not heen allowed to .

.
.

£

l In Chaoter V, 1t was gwn that student selection

. for college programmes was based on- possesslon of the West

African School Certlflcate/General Certlficate of Educa—

tlon However, the researcher observed that in ‘some .cqol~

Grade 2 Certlficate and/or the West African School.

<o

106

v

leges1 students were admitted OR, the basas of the Teachers'-
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Certifiicate passed at appropriate.subject levels. In

addition to this requirement, apolicants were required

~ -

to write and obtain satisfactory grades in college enw

) . .
“trance e€kxaminations and pass an interview Further, the

(
~

researcher was informed that applicants. who oassed two
relevant subjects of Advanced General Certificate in

Education were allowed direct’ adm1551on Into the collegesf
programmes. | . f" .- h

1

The researcher believesythat the’conceot of iunior7
senior setondary schools introduced by the Federal Govern—-
ment in 1982 will prOVide better criteria for admitting
--students into the colleges of education Spec1fically, N
ther intent of this move was to identify students with
academic and/or vocationa; ootentials in order to encourage .

N\

them to Dursue such programmes. For examole, a student

,'7who showed potential interest and skills in teaéhing during

his Junior secondary education w1ll be encouraged to go

'

‘ tO'the college of education after cOmnletion of senior

t

secondary school.

\

The: process component of all college nrogrammes in— )
. pg 3
vestigated involved, classroom instruction w1th a lecture

M >

format This method is obViously archaic " The researcher~
”believes that some students do learn faster through audio—

_Visual presentations and 1nteractive exercises (such as in'

.

- seminar and tutorial lessons). The maJor impact asso-

ciated ‘with a teaching technique based on lectures 1is the

<

problem of making student uncritical, bassive and* . T-

+
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irrational to’ learning exper}ences, which reinforces learn~-

: ing by memory In any case, the instructional component
,'of the college programmes could be a more rewarding learning
exoerience if lectures are combined with other instruc—

tional techniques FE

¢

Student qualifications for graduation were identifled
as being based on- cumulatlve student records Apoendix‘
. IT shows thes detailed description of the gradiny system

emnloved in the colleges of educatiOn in Niperia.\/Also,

‘it was showhn in. Chapter V that students who fail to meet '
thelreouirements»for'graduation were required'to repeat
subjects failed within a three year period The onlv con-
cern here might be in the number~of credit courses (unit
-courses) which a student should\comolete before rece1v1ng
A’the national_diploma in education. For 1nstance3'students

‘in federal colleges of education wege required to have a

-L.minimum of 84 credit courses: ”3.:'to be CDHSldeGd;fOP

¢

the award of'the certificate a candidate must have been

\

}’credited with a minimum of 84 units or 124 credit hours”

\

(Institute of Education 1980-6). Conversely, students

-enrolled in state colleges of education were required to
comolete a total of* 110 to 126 eredit hours "For com-
pletion of’ N-C E course; 4 StUd?nt.rqulfe$ from a total
of llO credits to 126 credits (Anambra‘State Coliege of -
Education, 1979 iii) What aopeared inconsistenthwas the
number of credit courses which 1ndiv1dual colleges re-’

%

‘quire frOm students in the programme The researcher.-
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thinks that a .uniform number of credit courses should be

agreed upon by all the colleges'of;educatiOn, in order that

N.C. E graduates ‘attain identical academic qualifications The

£3

present autonomous power which trese institutionstenjox ‘tended .
to=create academic disparitieS'betw en college programmes

Precisely, there appeared to be an inconsistency in the number

of courses required for N.C.E. QPOéPammes; {,ﬂ \

Also,. while there were indications that the teaching prac-

tice component of the programme'reCelVed strong emphasis, + ©

Y. ®

< - : 4 -~ R ”, N LI K .
its effectiveness remained unclear. Onvone‘hand thene <
> hY o .

seemed to be inadequate superviSion/ on the osher hand

'>'school prin01pals (head—masters) Were unqualified to suoer—

vise student teachers on behalf of supervising teachers.

.,

"This- problem could be alleviated 1f inservice educatlon

v v

were made available to school administrators SO as to im~

prove their skills in student supervision

A - \
N .

NigerianJCQlleges of education'produced'primary,

‘secondary‘and vocational teachers who satisfied the re-

Y R 1}

quirements for National Certificate in® Education _One'
should note that some” of - the old established colleges

(Alvan and Anambra colleges of education) are oroducing

teachers with bachelor of education qualifications,'vlt

‘ is believed that these 1nstitutions maintain effective

¢

teacher preparation programmes However, the newly estab— =

llshed institutions are yet to oroduce graduates,.and the

p 0

degree of their programme effectiveness remains question—

able, in that the curriculum has not sufficiently reflected 15

1 - Lo
Low e

Cs

KN

R
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' Nigerian content. For example, Nwosu argues that:

If it ‘is true that educatiocn should be meaningful
and functlonal, and 1t must be adapted to the environ-
ment, then Nigerian education must be Nigerilan. It
must be based on the infrastructure of .specific
Nigerian culture grounded on the sMhaossal: exigencies
. of Nigerian process in all fields.. v, Our goal must
.be to aspirations so that we may have something
unique and tangible to contribute to world educa—
tion (1971 124). S ] :

The researcher thinks that teacher education curriculum should

e

adapt to the Nigerian situation in order to foster experimen—

tation, research and innovation in teaching Bray and Cooper

Y [ 'S

summed up the importance of making education curriculum re-

levant to.itstenvironment as: - " R f. _ R
oo the plahnenrs must be aware of the danger of im-~
balances increasing in the short run, and of the need
. to regoncile a national curriculum w1th local rele—
.vance (1979 39) .. . ) ; S

Goal Diff‘erences;,; Problems and.Remedies

‘The'research.results indicated'that there were no

’

major goal differences among the college programmes ‘in
qthat all the colleges offered a diploma leading to N C E.

In reality,vit apoears 1nefficient for the countrv to.

ﬂ

operate 36 colleges of education when ‘some of the col—

leges are underﬂpnded~ These institutions could ‘be bet—

ter' managed by co- ordinating the programmes SO that the

3

available resources are fully utilized : For examnle

» -~

pfrather than creating several colleges of education with

'identical programmes2 college campuses could be des1gnated

"Qto individual states in Nigeria so that instructional

E staff and some eouipment might be used interchangeably

A

It is believed that the problems of teacher preparation s

N
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programmes‘had their'roots in economics. Specificaliy,rf;
college administrators and instructional staff.identified,
underfunding, late payment of salaries and inadeouately
qualified staff as the major . economic problems of the
programmes. It is further suggested that this resulted

"in emphasizing efficiency at the expenseiof programme ef— -

RN

fectiveness Colleges of education like many educational
.hsystems in Nigeria are prone to complaint about insufficient
funding. Rather than comolaining about poor funding,“th
college administrators and teachers should aim at using f;
Athe available funds to accomplish satisfactory work within

"the college system ; Kast and Rosenzweig pointed out that

{

sManagement is charged with the reSponsibility of main-
taining a- dynamic equilibrium by’ diagnosing situations
‘and designing adjustménts that are most appropriate.

"~ for coping'with current conditions - (l974 574~ 575)

uThis may indicate that for the colleges to achieve the in— :

- o
stitutional goals, administrators should be. able to adaot

,

and adjust in turbulent conditions _-AvalOS'argued that-

Teacher training can only be really modified on the_

“basis of that which makes a teacher perform effi-

. clently [@nd effectively]"in :the classroom or what-
. » ever other teachinp situation he may be in (1980

‘ It could be said that one of the problems which teacher

l education programmes face in Nigeria was insufficient

Q1

: ‘1nvolvement of teachers in designing college policies

. ?
For example, it might be rewarding if college teachers

were ; lowed to participate in decision making orocesses.

which wefe relevant to them and for which they possess the

Hoy and Miskel emphasized that
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if subordinates have- a personal stake (high rele-n

vance) ‘in decision and have the knowledge to make
a ‘useful contribution (high expertise), then the

decision dlearly falls outsidé the zoné of accept--

“‘ance, and subordinates should be . involved in decision- -~ -,
- making process. . If the issue.is nQt .relevant and it '
- falls outside thelir sphere of. competence, however,_g

then .the deciston clearly falls within the zone .of
acceptance and involvement should: be avoided. "Indeed,
involvement in this latter case 1is likely to produce

‘resentment because subordinates. typically willl not
.want to be involved (1978 229)

Precisely, what this approach proposes is the notion that

the instructional staff of the. college should be allowed

to participate in the de01sions which affect their occupa—;_

tional lives However there seems to be no clear cut

[

‘approach for teacher involvement in decision making pro—- f.

cesses of the college since areas of expertise and rele—

wvance may vary amang, teachers Nevertheless, college pro-

grammes w1ll become more effective when all their component .1'

v

parts are involved in the determination of curriculum,_

programmes, projects and services The nroposed approach

assumes that the area" in which the‘teachers particioate

is related to their skills and exoertise Sdme of thec

problems facing the Migerian colleges of education can;

Ue resolved if the instructional staff oerceive themselves

as a working team for the achievement of the college goals

Also

the low status associated with the teaching profes51on

- 1in Miveria was identified in the studv as a problem area

' crisis of gigantic proportions in teacher traininp

g Adetoro (1965 381 382) concluded that

The position and status of the teacher 1s the weakest
~link in :the chain of. Nigerian education There is a

)



Q and a’ completely new attitude has to .be adopted bv
the ‘Governments and peoplé to put the teachers in
their rightful places in national life .
.Similarly, another Nigerian educator argued that
[Eeachef] education has been subject to a nymher of
.reviews, speclal reports, white papers and -Surveys
 (Bee Appendices 3 and §]. -Yet, the human factor
‘has received little consideration (Onwuka, 1968 39)
What appears important in this context is that primary and
'“-secondary school teachers do not receive fair treatment es;
'pecially in prompt payment of staff salaries In Nigeria,_
ural social status is. associated With tne amount of wealth -

fone controls Since teachers‘ salaries may be delayed for

months by the authorities, the former loses social status

The Economic Problem R

)

Teacher education colleges like other public institu— o

r

"'tions in Nigeria, continually face. the problem of inadequateiy.'
lfunding | One should note that while the Federal and State
:'governments are’ spending about 50 percent of thcir total

y'revenues on education the returns for this investment

have not been encouraging in relation to skilled manpower

'v*and economic development For example, in 1982 Nigeria f

fSpent a1, 555: 2imillion (N 777 6 m) in capital expenditure to

‘ ':all phases of post secondary education *’ The problem lies in

‘the misallocation of resources coupled with the misplacement

ﬂ

’-?'of educational priorities 'For example, some funds allocated

) ifor fortifying college programmes are diverted to the creation

R 2

*Aof new colleges ofl, education Table 21 below illustrates

vl B

o '_%Source:. Periscoping Nigeriafsl98238
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SUMMARY OF TDUCATIONAL HzmeHacHHOzm IN wmmmw>b wmvcwbHO OF - ZHOme>~.

Hovo\mo >o>um=Ho YEAR'

.

~

4+ 1 POST PRIMARY HzmaHeceHozm wome mmoozu>m~ “INSTITUTIONS
) Secord - - Second - - " Poly- mo:oou
Second- ary ‘Second- - ary. Federal > T.C. teniec . “of. ., :
. ary Com- ary Tech/ no<mdﬁt & & Arts & ,
ww»awww Gra/Com mercial:Modern. Voc. T.T.Cs. . ment Col. Col. of ' Sec. Uni- -
No States School Schools Schools mo:oowm mosooww Aom HHV oowwmmmm of Ed. Tech. Fed.  versity “Total
1 Anambra 1,908 319 -- - 10 13 2 w2 1 - 1 2,256
-2 Bauchti 2,251 25 - - S 2 L9 2 -2 1 - -2 mwmm
3 Bendel 1,603 187 - - 10 -13 2 1 1 - 1 1,818
L4 Benue 2,696 162 - - 6 14 2 1 -2 - A 2,883
5 Borno 1,854 23 - < 6 10 2 1. 1 1 ! 1,899
6 Cross River - 1,640 178 - - 16 13 2 2. 11 - - 1,854
‘7 Gongola 1,869 35 - - 4 12 2 -2 1 - - 1,925
- 8 Imo _ 1,925 276 - - 7 14 .2 1 1 1 Y- 2,227
- 9 Kaduna 2,855 T h6 . - - L 15 2 5 2 s 1 2,930
10 Kano 3,084 30 - - 3 25 2. -2 O 1 3,148
11 Kwara 1,185 75 6" - ‘7 13 2 .2 B SR 1 . 1,292
12 Lagos . 665 130 - - 1 .8 3 3 V2l L2, 1 - 815. .
13 Niger 1,081 16 1 - 314 o2 2 S S | - 1,121
14 Ogun 1,208 100" - 19 2 ' 6 2 2- 2 - R 1,341
15 Ondo 1,470 252 . - C - ol 11 2 2 7 1 - 1,743,
16 Oyo 2,318 237 - 91 L 16 2 2. 1 1 2 . 2,67
17 Plateau 1,632 51 - - 3 13 > 2 2. 1= 1 1,705
18 Rivers 889 90 5 - 5 W -2 EEe 1 - A 1,008 -
19 Sokoto 3,167 . 26 - -, 3, 26 . 2 1 11 1 3,228
Nigeria 35,300 2,258° 12 110 100° 259 39 36 23 9 13 ,

T s

Source: mwﬁwﬁww zmdkuwH% of Education, Statistics Unit, Lagos

v

55
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—

;the distribution of educational institutions in Nigeria;
inFWhich there appears to be'competition.to Create addi—
tional educational institutiops among indiv1dual states.

I think that Nigerian institutions involved in teacher
preparation should concentrate on searching for, experi—
menting with and testing improved methods of teaching

’These strategies, 1f carefully designed and executed, would

enhance,satiSfactory'achievement/of educational goals.

Manpower Problem A

. \
The reason for the manpower shortage in the teaching

profession may be attributed to the continuousvexpansion

of primary and. secondary schools in the country (see Apoendix

2

T

.7). For example, Adelusi .argues that o ;%¢4%f

>
" This expansion has’ resulted in very .many problems
- _about rquality and quantity of teachers 'in Nigerlan
schools.: .Some of-these dre: (1) lowering of ad-
mission requirements for entry intdé various teacher - v
~training colleges; (2) employment of .untrained teach~
ers to serve 1in.schools; (3) inadequacy of teachers:
" at all levels of education; . (4) recrultment of un-_
. suitable foreigners to serve in-Nigerian schools; (5)
‘the recent trend of recrulting all recruitables into
teacher training colleges ‘to meet ‘the crash programme -
_ demand for teachers 1s dolng more harm than good te
the schools; and- (6) the current’ plague of statism
- is:another factor wHich is inimical to the . develop-
ment of" education in ‘this country. Teachers who are
forced to serve in one state or the other whether op .

" not they 1like 1t are surely not going to out in their”" g

best .. (1981: 29~ 30). R

'The above citation illustrates that the recent mass1ve ex—

,fpansion of the numbers of teachers for primarv and second-"'

r .

- ary schooIs is unhealthy for the Nigerian teaching profession,,"

'For example, the researcher observed that some of the N C. E

"teachers were not professionally motivated in that when -
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payment of staff salaries are delayed teachers requed
to continue their professional responsibilities fT%é
colleges of education should endeavou; to institute\’

o teacher preparation programmes which provide competencv

e
sl
~

' skills to potential teachers

Planning
Planning Units have been established by the Federal_i

and State governments for meeting various educational
needs However some of the planners fail to conduct
feasibility studies ‘before they operationalize the col—

lege programmes For example, if an initial feasibility )
/

.study had been, ‘ucted before establishing thirty six col—

le?es of education, the number could have been reduced
-_.to)a/more mana?eab1e~proportion Also, evaluation of

¢ i / T
programmes are usually conducted several years after the

programmes have begun The researcher thinks that planning

and evaluation processes should be an-: on- going event within

)

the college programmes For instance, Nhen planning and

' evaluation processes are built into the programmes as on- -
going activities, the programmes' @roblems can be monitored
f .

and corrected 50 as to facilitate the achievement of the

educational goals o .v;~5wgﬁ;; i,rf

Administration and Control

' Presently,,both the Federal and State governments ﬁ'y p.yﬂ“

have some form of control over the colleges of educa}ion

.8

@ B
in Nigeria This type of dual control may be responsible

for the Varying quality of teacher preparation programmes _;s ~;‘i



O The next chapter will summarize the study,‘and some con—'k
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and the’ consequent discreoancies in teaching conditions...ff
It is important to pursue a unitary form .of control for
all levels of colleges of education in order to maintain

J
high ouality and uniform standards of teaeher education

programmes ' f-

'.". . ,‘\v "‘_“ ‘ ‘~: “.- >~ ‘._‘ . . “ ‘/ {—\ /;
. S ar:[ e “_,,,‘.\‘x_;' ] “.", . L - : ‘f-i. - . L :

This chapter presented a. discussion of the results

-

Four major findings‘were identified and discussed in re—"
1ation to the recent literature on teacher education ;Theff

findings seemed to be generally supported by the literature

clusions will be drawn with implications provided for edu-'t

s,

cational research S {',_-»Ql'xf'g'v”irij;v
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_educational administrators,.and recommendati'

‘,‘for further research

'Tsummary-

'Lfﬂperceive the ?oals of the colleges involved in N C F orofb_

‘"jgrammes

| CHAPTER VIT

fr-SUMMARY*'CONCLUSlONS IMPLICATIONS AND G
RECOMMENDATIONS FOR FURTHER STUDY R

—-‘. A -,»‘ PP . . N

In this chapter, the study is. summarized conclusions gft

derived from the findings imblications drawn for Nigerian

sisuggested"

The ourpose of this study was . to examine the nerceived

. goals of the colleges of education in Nigeria with oarti~« -
- ’cular focus on teacher preparation Drogrammes The intent

“:of the Study was to describe, analyse and internret h0w ff[f

e

":college administrators, 1nstructional staff and students

A conceptuuﬂ framework based on a svstems apbroach

‘?awas used in describing the oberational relationships which

Efeexist in the college of education system. Questibns in—"d”f

Vestigated in thi& StUdY were derivéd from teacher educa-.f's}”” .

'.tion literatqre which provided guidelines for the formula—~

“A,tion of the researeh problem//

N

Ui

The methodology used was based on four instruments

(1) questionnaire, (2) interview, (3) direct‘observation

RN and (4) document analysis The researcher made every ef—ﬁ

: ‘O )

fort to establish research rigour by emphasizing systematic o



o sisted of

'ffySummary of Findings

“fmethods to increase research credibility, applicability '

?fand confirmability Content analysis procedures were used;‘

fto analyse the data ipf.,," | i?~*#ff;\»'f jbi;'7¥

The sample was drawn from eight Southern Nigerian

L Hl]_-9‘v\‘ X

‘colleges of education in each of which two administrative S

hﬂfstaff six instructional staff and ten students J@gﬁzéééf;f'}

‘“ﬁ-}signated £o respond to -the questionnaire ‘ The total

;p. number of participants involved in this study was lUM

:7:(16 administrators, H8 instructional staff and 80 stu—7"f"

L dents) Also,,two participants from each study group
;were informally interviewed - The total number of inter— i

i'viewees was MB

The oercentage frequencies obtained from the question— g

' 'naire data were used in combinationvwith interview data inv"

bidescribing the goals of teacher education programmes in

'1vNigeria Eight units were identified which accounted for

ifall questions addressed in the study._ These units con— .”

4

'*cipant

'V;Qfg,List of seven general goals of teacher education :fcﬂ.

}'.Decision -making processes of the colleges,'“
'Goal differences in college programmes,

‘fcoliege, ‘and-

c e

5ffla¢}Name of college and full time positions of barti—f"”

- programme, .., - B
. Spegdfic goaltof teacher preparation programme, o
. kdnd§sion: criteria  of the colleges, . n S

f&”Pattern of relationships within and outside thel : ;f;;.i’

; hd,;;",' . Prgﬁéems ahd remedies associated with N C E, pro—vﬁﬂ“fc}fi
o es in. Nigeria R ~ L e

T

.,.. ; - P ‘M—‘
<

Based on- the 1iterature and the discussion of the

X
e T
S\ IR T

. @ N
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-
‘research results presented in chapter five, . the following
‘_conclusions are drawn with some speculations on their
Significance: .
l,\ lt was found that generalngals of teacher edu-\_:'
- : “cation programmes in Nigeria consisted of rrofes-
sional development, integration of theory with‘.
' practice andlsearohing; testing and.sxperimenting
for‘better methods in teaching. o “
2.'fThe profeSSional deVelooment component of the college

. .
orogrammes was identified as receiv1ng more emphasis

?

A»than inserv1ce component in individual colleges -

:"However, some’dlfferences existed among the grouos v
:invtheir perceotions of.the degree ofwits achieve-
»ment In the colleges. Similarly, health and phys1cal
~education were identified by administrators and in- |
"structional‘stafﬂ as recelving the least emphasis,

¢

~while students identified the inservice component of .

the programme as receiving the’least emphasis., o //////

. 3

3. VQtudent admlssion into college provrammes was shown S
i

to be based on possession of the West African

School'Certificate/Grade 2 Ceﬁﬁificate. Ed‘-’

majorS'were shown to take more courses _in curri¥:
culum; teaching and administratio' The instruc—, .
'tional language of the programme was 1dentified
\}“to‘be English; It was shown that the method of‘}. ' B
o college instructien wag based mainly on lecture

and student assessment for graduation was based

i A
. . A 4 " R .
} s v ’ . ‘
Lo i3 . .y .
N
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, -

’on‘cumulative student~records It was further

shown that students who failed to meet the re=-

quirements for graduation were.required to re-“

2

beriod.-

:peat\sbecific'subjects failed within a three'year :

Some differences existed among grouos involved in o

the study as to who' determined college goals and

services Administrators and teachinp staff iden—:

tified the college board as the major group who

determined college goals and services. Students"

believed that the Federal Ministry of Education

was the major group which determined college goals

-~ )

.and services It was also shown\that there were*
no major differences between the Nigerian colleges'
s 1nvolved 1n teacher preparation programmes The‘

questiOnnaire results 1ndicated that teacher train—~“

-

inp programmes were rated high in nerformance

while the 1nterview results showed that their ef—
0 + \
f%ctiveneSS*was seen to be medium The qtate‘

Ministry of Educatlon was identified as having close

relationships with the college53 while the State

Education Commission Was . shown to have a. rather .

\

distant relationship with the colle?es! '-l/_tm

e

T

The basic broblems of teacher preoaration nrogramv‘\“‘

“

mes were identified as economic as onoosed to‘»

’”
L
o\ -~

soefal. The oerceived solutions were identified

: asﬂincluding (a) the decentralization of college
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policy, and (b) an equitable allocation of resources
to all institutions involved in teacher prepara—r

tion programmes,

<

" Conclusions e e '

) The following imolications are drawn for Nigerian ¢ol-

leges of education involved in teacher oreparation pro-

grammes :

1.

. 2.

. i
o

'

The assumption‘that an'ef?ectivewcolleze nrogramme
is one associated with the concept of "orogramme‘

evaluation and review techniques"‘(PFPT) is useful:
for internal management of Drojects To make it ‘

feasible for the colleges to achieve stated goals,

the collepe board should establish formal criteria

' which ensure ‘that the Drogrammes are doing what

they;are designed to accomplish;‘ Tt is’ essential

that‘administrators'and collepe boards conduct'

: feasibillty studies .of teacher education programmes

~

beforepexecuting themr- This w111 not only faci—

X litate'the achievement’of programme goals buf will

make the Drogrammes efficient

Since the Federal Ministry of Education establishes-

7(“ .

the maJor Dolicies of the college orogrammes;«it

{imay be appropriate for it'to establish a”co—7

ordinating body to ensure that resources’are'

.-

fadeQuately utilized. -The minlstry has to spe-

Qcificallv‘define‘the achievable goal of teacher

PR




preparationiprogrammes with reference to the : cla—

d rity, implementation and constant evaluation of

~_the programmes by the instructional staff of”

the colleges To’ assure a universal standard

in diplomas awarded by the colleges, the ministry
~should strengthen its responsibilities of estab— o
’;lishing specific reouirements for college admis—'h
Sion and teacher certification \

jThe Nigerian Union of Teachers seems to focus its ”r
attention on the demand for improving the condi- |
'tion of services for teachers._»It-would”be'moref
rewardingxif the association:could.participate in'
curriculum~committeesvwho interact with the -in- :
' structional‘staff inwdetermining appropriate |
'curriculum for colleges ‘and local secbndary schools
As a. oroductive group,,the association can oarti——~;
"cipate in curriculum revision projects and faci—‘ f

‘ litate inservice courses in colleges of education'

across Nigeria. The association should also be

N 4
[

"inyolved in co-ordinating teacher education pro- f

" *

~grammes inbyrder to avoid duplications and conse—, 5

lquent ine»ficiencies within the.college system

Ly The POlES of Nigerian colleges of education need

“

torbe determined in relation to the stated goals.
Thistmeans that institutional goals must be clearly
'defined in terms of . their achievability and measur—

, - ability This inVites the concept of prioritising :

<



i 124

the college goals and building—in monitoring device

to check that programme errors are ldentifled early
enough and corrected Wong, (1969 113) concludes that:

These have to be prOperly spelt out. ~What
for example 1s meant by training the teacher
to be a vessel of change, to .impact high _
ideals, to teach necessary skills, ta guide
.- the- young, to be a leader in the: community?
~The precise limits of . specific tasks which
a teacher should perform would heip to clarify
_the content of teacher education. 1In what
. sense, are a. teacher s tasks peculiarly his
‘own,,what should he. share With others?.

Similarly, Ozigi summaries the imolications for
Nigerian teacher education as | |

'There are some basic questions that need to
. be asked, -Do those responsible for the man-
- agement of our post secondary institutions
" have-the right kinds of attitudes and analy-
tical concepts towards their important tasks?
:'Is the present administrative, machinery they
are ope€rating still “adequate for our ever-
expanding educational system and responsive
_to a dynamlt development-ortlentated society?
~Does: the system ensure. effective channels of -
communications?. Do we employ the principle - -~
“of division of labour both at the administra—
‘tive.and teaching levels to improve our. man- .
agement ‘efficiency, and achieve the ‘basic.
obJectives of our institution° Do we neriodically
evaluate our college programmes to determine
the extent [fo which] 1ts objectives are. being
AT achieved° Ts - our relationship with the com=
' munity, ‘and ‘the general public as- well as
our employers satisfactory° «+++. We have
. to provide honest answers to those.questions.s
if we sincerely want our college system to -
S be efficient, oroductive ‘and responsiver to
",///fd change 1n our ehanging soclety’ (1979 CED

.
/f/i/ -5, Instructional staff of the colleges of education -

Py

need to form ‘thelr own organization Involvement

i V]

P

here means thinking through the institutional

goals and how to achieve them efficiently In

»




_the ‘system.” Sinoe what the' colleges do is deter—-'

.~

Recommendations For FurthervStudy L ; R ,ﬁ§~_f ) ?5
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addition to curricular participation, teachers
need ta qonsider how their institutions work
‘what their own role. and that of others in the in—

stitutions may be, and how to be innovative in

,‘mined,by'the political, economic'and sociological

: <
v

processes,'teachers willlneed.to develop skills v
and motivation to understand how the benefits and

constraints of these nrocesses affect their

' behaViour.‘ Teachers therefore, need tO‘work-With.ﬁ' .

their colleagues within the college system in.

order to generate a: set of attitudes and expecta- §

tions,which foster rather than retard innovation
It is essential that the instructional staff of"
the colleoes be involved in innovative climates

A \

designed to encourage institutional performance

in order to avoid ﬂrofe581onal frustration and ‘f '\S¥¥

- >J\,

despOndency and/or ineffectiveneSs of the college .

programmes '

%

’ Based'on.the conclusions andﬂimplications presented

M the following suggestions are made for further research

1.

UResearch on goals of teacher education prdgrammes- ’

should be continued using multiple instruments Re;':

’

;tsults of the present study suggest that the inservice

oomponent of teacher preparation programmes has not

f'been fully instituted in the colleges. A«study.

T

o T Y g aa LA e i &L R O

AR SR A



.could be ' conducted to determine the feasibility
- colleges of | education B | »:‘ L

'*-COllege campuses (for adequate utilization of -

'colleoe resources) in different states of the - 'j;‘g

of education. . . - | R |

It would be, uséful ir a.GOmprehensive provramme'

‘N.C. E. programmes 1 This would not only provide -

,the levels of teacher oerformance but would gen»

ij._co ordination.v e

A further study could be carried out to deter—b

'_in N.C. E orogrammes
. Research focusing on the comparison of de01sion-
imaking processes and teacher burn-out in federal_
x.and state colleges of education should be under;

- taken This may generate data for explaining N o i

[N

ogaintroducing inservice programmes. in Nigerian

Research is needed in the area of designating

' ‘ < 7

country, rather than creating additional colleges S

evaluatlon were conducted with all the thirty six e

~colleges of. education in Nigeria inVolved in ;"" o .

(8

erate data for. programme renewal and possible

wmine the curriculum content of the college,oro—.‘

?rammes and how it.relates to.research on inno- ~

vative teaching processes., There have been»some-i

: studies done on teacher performance and curri—

culum develooment but. there apoears to be little'v

.research directed toward research and 1nnovation»\, Aikif

A [

A . il

Q-

¥
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why some teachers'prefer to Instruct in federal

" " colleges.as opposed to state colleges or vice

~

A
versa.

sResearcn'should continue on various processes
tbrough whicn}indigenou54edudators are encouraged
to~re3earch and write textbooks for secondary'
schools and teachers' colleges in Nigeria

Research could be designed to explore what kind
.of goals are appropriate to"the administration

of. Nigerian.colleges of education This kind of
‘study may provide clear patterns of exchange of
'information “and materials between administrators;'
1nstructional staff and studerts w1thin the col—,;
lege system » The_ optimum utilization of the

, available resources (plant staff, effeotive
liaison with ministries of edueation,»cdiieges,;

' universities,'sohoolsg.and~6tner'educational ine"'
stitutions) w1ll enable the colleges to meet the

dstated programme goals.‘

. :,x. ',‘
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_ THE UNIVERSITY OF ALBERTA
- EDM(ONTON.‘CANAD_A .
| Te@2a8 . -

FACULTY OF EDUCATION
DEPARTMENT OF EDUCATIONAL"
ADMINISTRATION - -

_Dear Sir: . L S
K . - . B - ﬁ EEE

'QQRe;v'Instrdctigd‘Fbr theuAdmihistratiéh;Of thé'QueStibnnaihe; .

.~ T humbly request you to assist me in delivering and
ﬂadministering,the,enCIOSEdyqueStionnaire-(l8 in numbery.” . .
- Your co-operation will not_Only racilitaté;my,dOCthalqstudyf,»];
‘but will be highly-treasuredyby‘me; Please see that the SRR
. .following steps are considered during the process 6f complet-"

»ing the quéstionnaires: - e s
S Participantsgarexto_beiSé}eCted’by,random means.” -
- 2.. Each department head.is‘reQuestedvto-complete'phe’
. questionnaire. - Total participants will be two. =«
. 3. A full-time inStructiOnal-staffﬁis»reQueStEd'tO-:f['
N\, complete each questionnaire. Total participants. . .-,

E

. wWill be six. N PR L
7#; ~An. N.C.E.. student 1is requested to.complete each

~questionnaire. - Total number bfgparticipant'w111; :_5"--:f X

- be ‘ten. -

: "-I‘SbOuld»bé very thankful 1f youvwould7givé5this;matﬁeh'.' .
-j:,\your,attentionsi“Thank»you‘fornycqrfcoeoperation.'_=‘ - o

o

't¥bufS”tru1y, e

‘Peter 0. M. Nnabuo
PhD. Candidate -

Colae




The purpose of this qnestionnéire is" to survey the
perceived goals of the Colleges of Education/Federal
Advanced Teachers' Colleges in Nigeria

148

In order to ensure that the description of the char-’

acteristics,. functions and-goals of the colleges are
accurate for this doctorate study, it is essential to,
" recelve your response. Please complete this cuestion-
naire as carefully as you can. Information received-
will be treated confidentially and no resoondent will
be 1ldentified by his or “her name.

Arrangement - has pbeen made to collect the completed
questionnaire in a week's time. .

. Thank you in anticipation for your cow~operation.

Peter 0.-M Nnabuo
- PhD. Candida%e ‘
o LT Educational ‘Administration
. . , o The Unilversity of Alberta
' Edmonton, Canada

s
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C.C.

I;lease.irxdicate responses by cheéking (V") | Please do
- items or printing informatlon as requested. not use this
) y ' . column .
1.1. Name of your ¢ollege \(Plt_ea.f.se check one). .
1. . Avaraka College of Baucation B IR S R
2, ,Ad‘eypemi.Co]:‘legeof ﬁ‘.duéat_io‘nl Ondo | N
3. Alvan Ikeokwu College of Zducation
. b, ____ Anambra Stal).teﬁcdllége of ‘Educa.tidni_A :
‘ 5, '___ Federal. Advanced ‘Teacher;\"*College;
. Eha-Amufu D ’
| '6.“_ __- "Federal Advanced Teachers" College, °
- Abeokuta o |
7. _ Federal Adva.ngeﬁ Teachezjs", Coilege. 7 .
fo'&o S .
| '8, __lagos State College of Hducation
- 9. _____'vﬁi‘ver Statev:‘Coll.lege of 'Muca'tion,l N
) Port. Harcoui't B .
1.2.  ' What is your 'full-fime posi;tio;l in the
: C/ollege? ’ ;"'J" : ’ | ' : v
" : /.- ' ,. | o r .
Ao Adminiff:z;ator - . o 12 _
2. Prt).fesso%/‘Lecturer : |
3. __ étudent / ' . §
| /,v,
2.1. The general goals of teacher _e@ixt:atidn are: . |
If you wish t§ check more than’ 6ne answer, ;';
' ,?lease rank order them (1 = low, 2 = ﬁxediux;x, A ' , - . : fi
e 3 = high) in impo}t;.nae. " | |
"‘a'.. ___ frofeséional development T . ‘ 13

3



2.2'

2.3.

. . d. _Personality de{elopment ;

v

| K i
b, Inservice education
ee Personality development |
dﬂ Integration of theory with practice
e. Searching; experimenting and test-
- ing for better methods
£. . 'All of these | .

g. _ . None of these

v

Indicate the degree to which these goals are

o

being achieved g

1. Low: ¢ 2. Medium __ 3. High'.
Please rate the level of emphasis for the
following goals: S

a. Provislon of teaching skills -
1. Low _L_ 2. Mediun ;;;ﬂB.i High
b. Professional development;

s

1. Low __ 2, Mediumn ___ 3. High __

c. -Inservice education . S

t. Low___ 20 Medium _ -‘3,, High

1. Low __ 2. Medium 3. High _:
f ' . L

e. Integration of theory with practice

. / . . . ‘-,
+ 1./ Tow 2. Medium. 3 High _

[ T

£ Searching, experimenting and testing

f r new methods. in teaching process -

1

’
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':Pleasexdo
not use this
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1
15
16

17

20

21

22

. 25'
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2.4,

3.1,

3.2

3.3,

Ce ‘
Jb. ‘ ;
. L 1

T3,

~ the highest priority?

1. Low 2. Medium _ 3. High __

In yoﬁr opinion, which goal should receive

Please jusiify your answer

Identify three specific goals of the teacher

training programme in yoir college. |

Are these goals achievable ?
Q
1. Yes __ 2, No___ 3. Unknown __

<

I4

Please identify three ma.joi‘ groups/personnel
- who are im}o‘lved in determining the goals of

.your_ colAlé:ge .

a. -

C.

Indicate the»dégfee ‘,3co which the prog—.x"amme

1 . . A '] . "
prepares potentlal teachers for classroom
work.

1. Low___ 2. Medium __ 3. High

-

| c.c.

Please do
410t use this
‘column

26

27

28
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+

4.1. “Which aspect of the teacher training

. ' . ' N S .
programme recelves most emphasis?

oM

Please explain your reason in a sentence

4.2, ¥Which one receives least emphasis?

\

Why do you think§so?

i -

5.1.% Who.are the rthree major users of ‘the College

i

" facilities?

3.

1 .
i

- b.

cI

5.2, ‘Please indicate the criteria being used'in.
) B ! - . < i H

‘ selecting and admitting students”into your

. college.

1. __ West African School Certificate/

General Certificatevbf Education

2. ___ Advanced G.C.E.
3. ___Grade 2 Certificate
ﬁh.- ____Long teaching éxperience

i

e

¢c.C. -
Please do
not use this
column

‘ ﬁ29 ..

50

IR

32

152



5.3, S'tudehts enrql-led in Bducation programme as

)

- major are required to take more courses-in:

k. __ Health and Physical Hucation

6.1.

\

R :"ﬁ s

v
AR
A

5.7 __ Igbo

o ~
1. ___ Social Studies
2. ___ Applied Sciences

3. Fine Arts and Hunanitles

<

5. ___ Curriculum, Teaching'and Adminis- .

“tration

Please ldentify the officia.ll' fa.nguage: of

instmction in your teacher training

programme. - . R
1. ___ English o
2o French - I

3. _._ Hausa

‘*:g __: Yoruba o .

d

'!6'..2-, xThe\ metho@ of linstx.'uction is“:‘mainlx basgd onr

1. __ Seminar

i ) ‘ i o
2. . Lectures: '

-‘%fll_;
e bé,sed oni’,

- 4. Tutorial

st}udent: qualification forugl;éduati'fbh is

-

.’ ‘
i I ’ - - .
i L o

c.C.
Please do _
not use this
column

39.  :
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A, Cumulative student.records

‘2. Result of the final comprehensive_“
examination . ’
: f}. s Others. please specify '

Students who fail to meet the requirements

. for, graduation are required to

1., - Repeat the subJects failed

Co2. Withdraw from teaching profession

8.1.

5, . None of the above S

TneAsermices"of ybur college»afendetefmined;
1. - The College Board R
2. The State Universityv' S

3¢ The Federal Ministry of uducation’
o, « The State Ministry of uducation

5.‘ _ Others. please specify .

Are'there some differences between the goalsVd

4- 8‘.20'

1. Yes ;;_: O lvl 2. No

3. ;;— dithdraw from the college :
L

.o Continue teaching and retake exami—f

nation on subJects failed

of your college and ‘othér: colleges within B

Nigeria 1nvolved in N.C. E. Programm37 B

. —
. N N
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- C.C.

Please do
not use .this

1. column

T
L1 .
42
43

&

e

b7

4y
50 R
51 |
g
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8.3.

«

- 9.1,

If yesr,please,describe'them in two

sentences

]

. - -~
-

Indicate how effectiVe your teacher training | ‘

.programme is doing in ﬁrbyldlng adeéuate'

1. Low 2. Medlun Ly ;High ___

a. Federal Ministry of uducation o

skills to potential teachers. L,

The obJectives—of teacher preparation .

9.2,

| - programme are détermined by- g ,

1. The Federal Ministry of" T‘ducation
* e mducators 3‘ ‘

‘ 3..’ The State Ministry of lducation

L 4.ﬁ(} ; The State Unlversity L
5. ,_‘__ The College; Bdard ) e,
Please indicate the level of linkageb

a between you:; college ‘and the foi@ingz :

i

' 1. 'Loek_;;,z. Medium 'jj, 'Highi;;_”

“b.. The State Unive’rsity

1 wa.,_;* 2.- Medium 3. rIigh

The State Ministry of mducation
,‘1,_\ Low : 2',' Medium 3, High.

i . , S :_

c.c. P
Please do

‘not Use this
{ column -

55"
6

s
59 |

T 60,

6



. Séééndgry/Vocational Schools

e. Primary Teacher Training Colleges
1. Léw __ 2. Medium __ 3. High
~ f. The State School Commission

1. Low __ . 2. Medium ___ 3. High -

aii.l. The ma jor problem associated with teacher

training programme in your college may be

X :
. summed up in terms of:
1. '+  Economias

—
-

' vZé' ;_; Environmental (culfhréi)
3. _ Political

4. Social . ’

Cott.2. -How~géh'this problen be allgviéted in order °

N

, to‘gnhéﬁce the goals of your.éoilégé (Please

‘vebrlef). L.
{
t : ¥ . hy o - )
- THANKS VERY MUCH FOR YOUR CO-OPERATION

1. Low __ /2. Medium ___ 3. High

C.C.

Please do
not use this
column

63

65 '

66
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.. APRENDIX 2

SECTIONS 9 - 11 OF FEDERAL NIGERIAN GOVERNMENT
POLICY ON EDUCATION; 1981



" SECTION 9
Tl~ ACH FR EDU (ATIO\

* 57. Teacher Education will conlinue to be given a major emphasis in all our educa-

tional planning‘becaus’e no education system can rise above the quality of its teachers.-

58. The purpose of Teacher Education should be : -

£
(@) to produce highly motivated, conscientious and effrcrenl classroom leachers for
all levels of our educauon system ; .
(d) to cncourage further the spirit of" enqurry and creanvny in teachers Vo

() to help teachers to fit into the social life of the comgnunity ahd society at large

and to enhance their commitment to national objectjves ;

(d) to-provide teachers with-the rmelleétual and proféssional background adequate
for their assignment and to make them adaptable o any changing situation not only in
the life of their country, but in the wider world ;

(e) to enhance teachers® commitment (o the teaching profess:On

59. —(l) All teathers in our educational instjtutions, from pre-primary to university,

.will be professronally trained. Teacher education programmes will be structured to equrp ’

teachers for the effective performance of their duues The following institutions will give
- the required’ professronal training : _
() Grade II Teachers’ Colleges “ - :
(i) Advanced Teacher s Colleges '
(i) Collegcs of Educauon
(iv) Institutes of Education _
(v) National Teachers’ Insmute .
" 4vi) Teachers® Centres. '

¢

(2) Since a large number of our ptimary school teachers are below Grade Il cer-
tificate or are untraiged, all such teachers will be assisted to advance to Grade 11 within

" the shortest time possrble through in-service courses to be organised by State Ministries of

Education. Those who do not take full and proper advantage of the scheme will be

g systemauca!ly elrmmated from the. professron In pursuance of this objective, Govern-

ment wxll give greatér emphasrs to in-service education than hitherto.

. In connection with the ﬁnancmg aof Teachers’ up- -grading - schemes all reacher up-
grading courses undertaken by the N.T.1. will be Federally funded while'the Srqres will be
responsrble for any such course mmated by them. . 5

Concermng the scheme for “‘training leachers on the job'', the Nauonal Teachers

','lnstrtute, Kaduna, will have over-all responsibility for-co- ordxnalrng\lhe work of the In-

) ‘sirtutes ‘of Education and the State Ministries of Educauon in the |mplementauon of the
. scherne recommended in-the Blueprint.

L (3) Smce prrmary educauon is the basrs of an educauonal development, efforl will be

" made to achreve and maintain both the quanmy and the qualny of leachmg slaff in. the ex-
 isting mstm‘mons ata hlgh level.
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T (@) Asa pre%eduisitc to the launching of the Universal Primary Education Scheme, a

- crash programme was mtroduccd in September l974 for the training of the requisite addi-

nunal teachers.

(5) Grade 11 p}gérammes have since assumed the following forms :

(! l-year programme—for WASC holders '

(i) 2-year programme—f(or failed WASC
"(1i)) 3-year programme—for passed Modern [[! and S.75 Certificate holders

(iv) 5-year programmc—-for passed Standdrd V1 or Fnrst School Leaving Ccruﬁcfatc‘ |

60. But new dechOpmcms in Teacher Trammg will cmcrgc as a rcsult of UPE and

thc 3-3 Secondary system, viz : . o

(a) Beginping with the ‘first products of the UPE, a supply of Grade ll/tcachcr ,
trainees will be available from some of the completers of the j junior secondary who will
be streamed into Teacher Training Colleges at the;same time -as their colleagues are

moving into Trade Centres and other Vocational lnsmuuons and into thesenior Secon-

dary School for those aiming at tertiary institytions for other professions. This 3- -year
post-junior-secondary will’ therefore replace all the éxisting Grade 11 .programmes and

cspccnally the S-year post- pnmary All future Grade Il trainees will complctc the 3- ycar
‘junior secondary before entering Tcachcr Training College. -

(b) The second dcvclopmen( wnll be the' cancellation of the existing *‘pivotal’’, i. c.

" l-year post-WASC Course. From. thns point, WASC products will train at NCE or .

. dcgrcc lcvels - -

>
(c) Thc prescm NCE programmc will nccd to be rcvxewed m the llght ot’ the hlgher
“entry point of the 6-year WASC Certificate. =~ - S
*.61. 1t will be the ultimate policy that: on{y candidates Whose mxmmum quahﬁcanqn
. IS WASC or its cqunvalcm will be admitted into. our tcachcr training colleges. Since, once
“the six-year secondary system has been started, this will. mean that the NCE will ultimately -
become the minimum basic qualification for entry into the tcachmg profcssxon how early

Citis 1mplememcd will depend: not merely on'the availabilify of sccondary school lcavers.

but, more nmportandy, on the state of the natignal economy, '

- 62.- In the meantime, the first dcvclopnﬁﬂﬁhc start-of the 3 3 secondary system-
wnll be thc progrcssnye phasing out of th¢ five-year training programme for primary school -
_ leavers and the three-year programme for holders: of Modern 111 and S.75 Certificates, to
“make way for the three-year post-Jumor-sccondaty tramlng programme fot the Tcachcrs
Grade !l C&ruﬁcatc

63, Thc curnculurT of Teachcrs Collcgcs w:ll commuc to bc structurcd on thc

followmg components :

v

() Genc\'al studxes (basnc academic Subjects) ) - e _{ S

(b) Foundauon studlcs (pnncuplcs and practice of cdudauon)

(0) Studlcs.rc}atcd to (he studem s mxcndcd field of 1ea‘.hmg (c g Enghsh Hlstory. o

Mathcmaucs Physic, etc.) 4 o
(d) Teaching Practice. =~ . Lo
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64, For the pnman level, the General Studies Lomponent in the primary ﬁchool
, * wtcher's training programme will'be made up of the following subjects : '

{1 Social Studies
(i Malhcnyatics ’

>

(1) - Languagc

" (#v) Science _ .
(v) Cultural and creative arts

. (vi) Health and physical education
(vii) Rchgnous and Moral Educatien:

For the other levels bcyond primary, lcachcr education programmcs will be expanded xo
take cogmzancc of new dcvc10pmcnl in thc areas of vocational, technical and commercial .
education. All Grade 1] Colleges are now also being cqu:ppcd to teach Sc1cncc )
. 65. At the NCEand dcgrce levels, teacher cducanon ‘programmes wxll be txpandcd
10 cater for the requirements of vocauonal technical and commercial education. Govern-
ment is aware that .in_order to 1mplcmcnt this rccommcndauon adequatc physmal : e
facnlmcs and quahﬁed staff will have to be provndcd r T
; " 66. More Advanced Teachers’ Collcgcs (ATQ) haVc alrcady bccn cstabllshcd in ordcr :
10 specd up teacher production because Govcmmen( realises that at ‘the moment the coun- v

_ ’try dcpcnds too' much ‘on: expatriate teachers in"the DOS[ -orimarv institutions : Gnvcr‘h-. _
~._ ment considers this a very undesirable situation which is,¥orseping because of the general

' cxpansnon of.the educauonal programme of which:the UPE i is only the bcgmmng
67. Government ‘will ditect the Universities to WOrk out a programmc to.make it . ¢
possnble for suitably qualified holders of thc-Nngenan Certificate in Educatxon (NCE) to -, ¢ B
complctc a degree i in cducauon at thc Umvcrsnty in two ycars mstcad of. the prcscnt thrcc : e
years. .
68 “The Federal Mxmstry of Educauon wuh the co-opcrauon of Statc Mlmsmcs of . - T
Educauon and higher educational institutions is alrcadx working. out a‘series of new pro- A 4
‘ grammcs courscs to cnablc tcachcrs 10-up-grade thcmsclv‘es from one: levcl to another.

- 69. Thc Cemﬁganon of . Grade II Tcachcrs will bc carried oyt by 1hc National -
Teachers’ Insutute in collaborauon thh Insmutcs of Educauon in’ ordcr to, eriyres
-uniform Standards L P - o

70.-T hc existing pracucc in most of our msmuuons of lcairmng of basmg thc aSScss _
mcnt of students’ work on one-final. cxamlnauon ‘and on one¢ type only. is no.longer -
 tenable. Contmuous assessment ‘based on a variety of evaluation techmqucs should be
- hencefarth adoptcd and there should be some means for- ensuring some common na-
uonal standards both in the areas of pubhc examinations as well as in the internal ones.
The xmplemcntauon of this will lie between the teacher training msmuuons, the Umvc{- :
sities which serve as moderators for some of them, the Mlmstnes of Education and the
~West African Exammanons Councnl Thesc orgamsatlons wnll be expcctcd to mccl and
workoutascheme R : . Sy e

>

o

. 71..The Fmancnal rcsponsnblhty for Grage llwrs Collcges should bc bdrnc by
lheStalnmd Local Govcrnmcnts -

e '
’ /“ s : T



72 At the NCE and degree levels of teacher educauon the Federal Governmem will
review the Teachers’ Bursary scheme in the conrext of the Consmunonal provnsron in
order to involve Stale and Local Governments.-

73.. Teacher Education wrll conunue to take cogmzance of changes in merhodology

and in the curriculum. Teachers will be regularly exposed to mnovauons in their profes-»

‘Slon In-service trammg wrll be developed as arr mtergral part of connnumg teacher educa-
tion. S

- 747 No matter the efficiency of the pre-service training we give to teachers, lhere will
neeessanly be areas of madequacres [n-service education of teachers will continue to \ill

these gaps, c.g. for library service education ; evaluation techmques gurgance and

counselling, etc., and will be systemaucally planned 50 that successful attendance at

number of such courses wrll atttact mcremen(al credrts and/or count lowards fulure ad- "

vance ent. -

75. To .this - end Governmem has ‘esta hed a Nanonal Teachers’ lnsmute in
Kaduna which has already begun functmnrng e institute will organise programmes. for -

in-service (rarmng of practising teachers.. Opportunmes wrll be provrded S0 that every;

rteacher at regular mtervals will undergo m-servrce trarmng

76. The practice- of accordmg varymg status to people wuh ldenucal quahﬁcazlons

: reachmg 4t varying levels of the education. sysrem will be discouraged, and the teaching
;funcuon will be accorded thﬁame ‘dignity ' whatever: the level at whrch itis carried out. -

277 Promotron Opportu ies will be created at every educauonal level o allow for

professronal growth-at each level. Acuon on rhe harmomsauon of teachcrs condmons of-

N servrCe will be speeded up.

78. Teachrng services wrll be $0 planned that teachers can transfer from srate to state

~. without loss of srarus

19. Teachrng. h,ke olh professrons. wrll be legally and pubhcly recogmsed asa pro-.i

féssion. Nigeria:® is alteady "a srgnatory to-the lnlerna(lOnal Labour

Orgamsauon s/ UNESCO s 1966 recommendation on rhe status of teachers. Government .
" will setup a Teachers ‘Council a%ang whose functions will be ‘Agcreditation, Cemﬁcao ‘

will be grven a period of time wuhm whrch to qu&fy for. admrssron or leave the profes-

"sron ERI O

80.-A Nauonal Regrsrer of Teachers is being complled and when (he Teachers Councrl is - L

estabhshed the mamtenance of the’ Regrsrer will be its responsrbllrty

, 81. Govcmment will rmroduce measures to enable leachers to parrrcnpare more in- the '
producuon and assessment of edueaulpal materials and teachmg args. the planning and
development of curriculum, school burldmgs aqd furmture, and evaluauon of rechmcal

. innovation and new rechmques L T D IR R T T

Y ..
N .

82 Where necessary lo;al «.raflsmgn will be used as demonstrarors

“tion, Reglstratron. Discipline an Regulduons governing: the profession of - teaehmg v
Those teachers already admitted into the profession without the requxsr(e qualrﬁcauon‘:‘
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SECTION 10
EDUCATIONAL SERVICES

83. Educational Scrviccs facilitate the implementation of educational planning and
objcctjycs and-promote the efficacy of educatjon,
The objectives of cduca{‘ior;abl services are ; , ‘
' (l)‘f to develop, assess, and improve educational programmes ;
(2) 10 enhance teaching and i;np?bv'e the competence of teachers ;
- (3) to make learning more nféar_xingful for children ;
4) to reduce educational costs ';
(5) to promote in:service education ; .
(6) to develop and promote an effective use of innovative materials in schools.
84. To achicv§ these objectives the following measures will be ‘taken :

(1) Teachers’ Resource Centres where teachers will meet for discussidns, investiga-

tions, study, short cours and conferences, will be set up in each State/Local Educa-

. tion Authority Area. T tres will also be used for the development and testing’of
. teaching materials. - ' : : '

(2) Both the Federal and State governments will set up curriculum development cen-
tres with the Nationa] Educational Research Council performing a co-ordinating role.

* (3) In the interest of our educational development, it is considered undersirable to

continue to depend 'substamially on external sources for the f nding of our educational

rescarch programmes. Greater financial provision for educa%onal research program-

mes witl be made available to our universities and the N.E.R.C. by both Fedefal and
" State governments. ' \

(4) Educational Resource Cenitres will;bc established at State and Federal levels.

.. There will, however, be close co-operation and constant consultation to ensure the free

flow of information in respect of achievements in this field.

utilisation.

(6) Language Centres are being set up at cheral and State,levels for enhancing the .

‘study of Languages especially Nigerian Languages. / , ,
) Sciencc»andea,thcmatics Centres and Workshops will be set up to serve as the
foci far the design of experiments and equipment. Such Centres would also serve as

.Assistants, . . & : C
~ (8) Most of our textbooks at present are either unsuitable, inadequate or expensive.

* New .currié:ula ¢all for appropriate textbooks and reference books, The Federal Govern-

»
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ment has established a National Book Development CounCll whose functions should
include promoting the development, production and distribution of books for all Ievels
and the encouragement of indigenous authors. The Council is already established and is
working on various aspects of Book Development.

9) Libraries are one of the most important educauonal services. Every Statc
Ministry needs to provide funds for the establishment of libraries in all our educational
- institutions and to train Librarians and Library Assistants for this service.

(10) Radio and Television are products of the tcé,hnological age designed, among

other things, to improve communication. They are also being used for the development
" and improvement of education as well as for the expansion of instructional techniques.

Where the facilities exist, radio and T.V. broadcasting will forin a permanent featureof

the education system and, in this regard, the Broadcasting Services, the Ministries of
'Education and other educational agencies will work closely together. Government has
[already approved the expansion of the Schools :Broadcasting Unit of the Federal
Ministry of Education into an Educational Technology Ccntrc

(11) In view of the apparent ignorance of many young people about career prospects,
and in view of personality malad;ustmtnt among school children, careers officers and
Counsellors will be appointed in post-pPrimary msmuuons Since quahﬁcd personnel in
this category is scarce Government will continue to make ptovmons for the tralmng of
interested teachers in Guidance and Counselling. Guidancg and counselling * will also
feature in teacher education programmes, h

(12) Carrespondence cduéation will be encouraged and regulated by government.

(13)—(a) The system of corrcspondﬂlce education will be structured into the broad-
)casung programmes to enable teachers in remote areas to listen and react to such’ pro-
/ grammes as -part of their on-the-job training or retraining.

~ (b In-service education courses for upgrading teachcrs will be linked up Wllh educa-
tional: broadcasung as described above.

,Govcrnmcnt has already established a National Teachers’ Institute at Kaduna to ac-

comphsh these ObjCCllVCS The [nstitute will '?crve as a focal point for provndmg cor-

respondence education through :Radio andwT V. ln-semcc education courses for
upgrading teachers will be provndcd throughom the country w;th the help of the In-
stitute, :

(14) As part of the Universal anary Education Schcmc, efforts wll be made to
provide school health services for all chCauonal institutions. Schovol mcals will remain
the reponsibility of parents, :

" : . v

=
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SECTION 11

5

ADMINISTRATION AND PLANNING OF EDUCATION

85. The success of any system of education is hinged on proper planning,-efficient
administration and adequate financing. Administration in¢ludes organisation and struc-
ture, proprictorship and control, inspection and supervision. :

'86. School systems, and consequently their management and day-to-day administra-
tion should grow out of the life and social ethos of the community which they serve : con-
~ sequently the admipistrative machinery for the national education system should be based
on three cargn'ﬂ/purinciplcs : o -

(/) intimate and direct participation and involvement at the local level, in the 7d—
ministration and management of the local school ; A _ j
(if) effective lines of communication between the local community and the State and
national machinery for policy formulation and implementation ; “

(i) a devolution of functions whereby : ,,

, (@) the management of schools is placed in thg;!;ar;ds of djstrict school boards/é)f
management, ‘ : o ‘ /

- (b) the co-ordination, planning, financing, and direction of tﬁc total educati

/

|

onal

effort within the State is placed in the hands of the State Ministry, Department or.
. f

Directorate for Education, and
(¢) the integration of educational development and policy with national objectives

. and programmes is made the responsibility of a Federal Ministry, Department or Direc-

torate of Education. ) _ o
87. In the order thit these functions may be discharged efficiently, a cadre of staff is
required in adequate numbers and quality at the different operational levels in the local,
State and Federal institutions. : o :
.88, The respective functions of the National Council on Education (N.C.E.) com-
~posed of the Federal Minister and State Commissioners of Education, and the Joint Con-
sultative Committee on Education (J.C.C), made up in part of education officials and, in
part, of outside educational experts cover all the needed ground in educational policy for-
mulation below ‘‘cabinet” level. ' ‘ "
89. The objectives of the planning, administrative, inspectorate, supervisory and
financial services in education are : . L S
(1) to ensure adequate and effective planning for all educational services,
(2) to provide efficient administrative and management control for the maintenance
and movement of the system, : o
(3) .to ensure quality control through regular inspection and continuous supervision
of instructional and other educatidnal services. ’ T
(4) to provide adequate and balanced financial support for all educational services.
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To accomplish these objectives Govcrnment has already estabhshed a Federal Inspec-
torate Service and an Educatjon Planning Section-in the Federal Ministry of Education.

90. The Federal Ministry of Educauon will be responsible for

(a) the determination of a Natlonal Policy on Educauon. in order to ensure uniform
standards and quality contral ; R

) co-ordmauon of cducatron practices in N|gena : ‘
(c) advisory serwces in respect of all levels of education belaw the umverslty ;

(d) Federal inspectorate advisory service to help improve and maintain standards ;

(e) planmng and research on a national scale ; .
(/) co-ordination of non-formal education including adult educanon. vocational im-
provement centres, correspondence courses, etc.

(g) co-ordination of educational services ;
(k) international co-operation in education ; ,i

0) co-ordination of nauonal school exammatrons and relevant teachcr cxammauons-«

testing and evaluation ;
() establishment of a Central Registry for teachers.

91. In addition Government has already established, among others, the followmg divi-

sions in the Federal Ministry of Education : R

~(a) Educational Planning Section ;

(b) Federal lnSpectorate ; . s

(¢) Yocational and’ non- -Formal Educatron Section ;

(d) International Education Section. - -,
The activities of the Nigeria Educauonal Research Councxl the West African Exami-
‘nations Council, and the National Teachers’ lnsmute are all aimed at drschargmg the
resmnsrbrhues efficiently. : :

92. State Ministries of Educauon will perform the fg)lowmg functlons

(@) policy and control and admlmstrauon of" cducauon at pnmary and sccondary
levels at State level ; 3 : . :

(b) planning, research and developmem of education at State level ;

(c) inspectorate services to lmprovc and maintain standard§

b

(d) education services ; : s

(e) co-ordination of - the acuvmes of School Boards and/or Local Eduuuon

Authorities ; : "

(/) examinations pamcularly certification of primary school teachers s testing and .

~ evaluation ; = Cor

® establifhment of State Regrsmes of Teachersr .
93. Ministries of Education both at State and Federal levels wrtl be reponsnble for

preparmg thexr educauonal devclopment Plan, takmg into account economlc, social and L

e v . . - .
. =2 - . . - L
: v PN . . -
. . . ~ - . N -
Yy - . o e
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" other nccds of the society. To enable thcm to carry oul lhls function effectively, the Plan-

ning Unit of each Mipistry of Education as a matter of necessitv will'be adequately staffed
and headed by a well-trained education planner. The educational plan’in the Third Na-

" tional Development Plan was produced by educational planners from both Federal and
State Ministries of Education. To ensure that educational planners are available in ade-

quate number, a department of educational planning has beeft established in the Univer-
sity of Ibadan and more wrll be established in other universities as the need arises.

_94. Local béards of managcmcnt will be rcsponsrble for 10cal daily administration,
managcmcnt and qualtty ‘control of schools within their Junsdrcuon In addition they will
serve as feedback institutions to thé State and Federal Ministries with respect to cur-
nculum and materials development, techmqucs of teaching and evaluation procedures.

95. To ensure quality coihbl in the schools itis ncccssary ta:have good teachers and

inspectors: The inspectors will be officers of the Ministry. The primary responsibility of

inspectors is 10 see that

dance with 1aid down rcgulattons s : .

96. -—(l) The chcral Goyernment shall prcscrtbc minimui’n stanclards of education

at all levels. -

(2) University, tcchnologrcal pre primary and post primary cducation shall bc thé

high standards are mamtamcd and that schools are run in-accor-

-

responsibility of both the chcral and State Governments.

(3) The establishment and rcgulatxon of profcssf ndl bodies such as Law, Accoun-
‘tancy, Enginecring,’ Mcdtcmc, Building, Architecture, Pharmacy and other similar bodrcs

shall be the: r&sponsrbth

ty of the Federal Government. R -

(4) State Governments shall have the rosponsrbrllty to establish and manage primary
educanon alongside those run by Voluntary Agencies, Communmes and Private In-
dividuals provided they comply w:th minimum standards prescnbcd by the Fedcral

Governmcnt

R

(8) Educatton Boards or Authormcs will be responsrblc for ...anagement of rchools

and the appointment, posting and discipline of teachers. Schoal Boards or cducattonal L
authorities have already ‘been established all over the country for the management-of ,
primary schoals. Many States have taken over secondary scheols and puI them under

- school boards ‘Whlch managc thcm along with pnmary schools .
(6) ‘Selection and appointment of membcrs of Education Amhormcs and School

> Boards will be made from among the. local people who are knowlcdg:a!ﬂc and who repre- -
sent.a cross section of the community: . . -

, -

(7N Thc Charrman of a newly constituted School Boardnr !:ducétton Authomy wull

need'tg have.a grofcssrogal pagkground and for the first three years thc School Board or .

Education Authority will bc expccted to have as Cha:rman an \expcrlchCd education

.administrator..

(8) The ldcal pcople parucularly parents, will bc'cncc)uragcd 10 participate in schiool -

‘management.

Voo
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97. The school sySICm wtll be on the 64 3-4 plan. The system wnll be ﬂexlble enough )

- 10 accommodate both formal and non-formal education and will allow’ leavmg and re- .
entry at certain points in the system. Classes will be provided after schooi’hours to cater .
for drop-euts and those who Wish to further their educa. on. The non: formal system wrll ‘ o,

"be such that anybody who wishes will be able to pursu¢ eduication and obtmn Cernﬁcatlon -
as a result of nan-formal education. The curriculum will be diversified to c&yr for those
who wish to leave and re-enter the system. At all levels of education there WIH be core subJ ,
jects: Our’ present ‘school buildings are under-utilised and for better uttltSatron. it will be -
possible 0 arrange classes after normal school hours. . PEEIE i

- 98. The first six years will be for general basic education followed by. three yearsof . .
general education with pre-vocational subjects like woodwork ‘metal work shorthand o , g‘g
and typewntmg book-keeping and techpical drawing, so that the students who wish to AR
leave the system.at thls stage Will be employable. The next three years will be for general -
education leading to some marketable skills, apart from training in the science and' .
humanities so that the students graduating at this: stage will be employable Every student e ‘ .
will be made to learn a skrll The next four years will be for. umversrty educatton and pro— o
fessional courses of varymg durauons. ,

) 99. The Sleh FO"“ course will be abohshcd with the adoptxon of the 6-3- 3-4 system. .
and ; L

- m ulumagclv there wnll be n8¥ormal cxammatmn at the end of the ﬁrst six. years of’ '. . o, N
- primary education ; certificate$ will be based on continuous assessmént V. o S

(2) at the end of the first three years following primary? educauon the Jumor
. Secondary Schoof Leavmg Cerurcate will be based on State exanﬁqatlon and con;-
tinuous assessment method. The cemficate will be. issued by the. Headmaster ; ; 'I‘
" (3) attheend of the second three years course, (semor secondary] a formal examina-
tion will be given but the performance dunng the three Years wrll be wetghed and taken
into account for-certification. JPurposes ; i '
(4) for a child to be absorbed or employed by'the labour market he will not be less e
“than fourteen years of age, and for technical education, the apprenttceshtp system after: . )
. the first three years of post-PFimary education l_l be adopted by Wt P
100. Admission to unjversities will be based n fhe t'esylts of matriculation examina- : SR
tion conducted by the umversmes or by any agencyy tablvshed for that purpose. Also the R . ‘
definition of ‘‘mature students" for thé, purpose o d’yadmml i wxll be made less- e
rigid. : ‘ ' Lo

101. A credlt system whlch is (;ansferable among umversmcs . the institutions of
tgher learning oh'’ a recnprocal Basis will be initiated. This is to enable a student who may = -
bC compelled to chanse his rCSldcnce before completing his course to ﬁmsh it i another -~ - S
institution. : _ Ly . : A
102, In some rural\commumues the majority of parents who are farmers may be * B
‘reluctant to aliow their children to attend school’ because they depend on the chtldren to

" help themion the Farm. Wherever possible, arrangements will be made for such ghildfen. .~ . o T
to assist their parents on the farm in the morning and go 1o school later in the day. Fur<- w7 i .
_thermore, efforts will be made to get the parents interested in the school activities. Spem% } [ o N
,and adequate tnducemem w:ll be prOVIded to teachers in rural areas 10 mak ' them’ tay In j‘ oo T
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more, efforts will be made to get the parents interested in the school acliviliés._ Special and )

adequgte inducement-will be provided to teachers in rural areas to make them stay intheir .

/ .

“eojobs. o0 . : ) . .
103. Among the educational services that will be provided without delay are wel
waffed health cenitres in strategic places to cater for school children. Guidance and
Counsclling is another educational service that will be made 'available.as 'so,oi\’as the
necessary personnel can be trained. These facilities some ‘of which are.already being pro- .-
~ vided in-many schools will be progressively expanded to cover the-entire educatjon ksy‘slcm".
" With regard to school meals, this facility will be paid for by parents of the individual
chlldren. SRR . ‘ . ~“°
104. The government will study in consultation with the teachers’ organisations and *

-
a .

3 .

other interesied parties the advisability of setting up at Federal or State levels a Unified
Teaching. Service-for all categories of teachers, be they primary or secondary school

 teachers or those in the higher institutions, or be they employed by local, State, Federal or.

o . Yot
- other agencies. .. - .- S : s .
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FIN A NCING OF EBUCATION

(105 ): Educauon is an expenslve sOCIal serVIce and requlres adequate Fnanclal PI‘OW- o
sion from all tiers of Governmcnl for a successful mplementauon of the educatlonal' Co

programmes

‘s e i
i % A

‘(106. ) Government's ultlmatc objecuve is lo make educatlon free at all levels The

fi nahcmg of educauon is'a joint rCSPOl\Slb!llty of the Federal, State and Local Govern-

" ments. In this connecuon. Govcnnment welcomes and encourages the pamcnpatxon of g

local commumues, mdmduals and-other. orgamsauom. :

(107 ) Govemmcnt recogmses the xmportancc of techmcal and commerc:al educmon o
‘and the need to relate its programmes to the requnrements of commerce and industry.
_Formulae for collaboration and joint reponsibility; such as is diréady being carried out . -
" in schemes like the lndustnal Trammg Fund (ITF) wnll be deslgned for- shanng cost

burden betwecn the pubhc and pnvate s:ctors P

( ) - R

e
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CHAPTER S

TEACHER EDUCATION

Introduction

The National Policy on’Education idcatifies the ain objective of teacher cducation as- *

that of préducing “highly motivated and competent teachers™, teachers who are intellectually,
emotionally and' professionally equipped for cffcctive add relevant teaching at all levels of
eduastion, In order to achicve this objective it is necessa
problems of implementation, to define roles and respoasiilit

tcs and to detcrmine financial and
management commitments. :

The mijor issues arising (roun the need to produce compctent teachers in sufficient numbers

weasfollows:  ° : o : . :
A. Large numbers of new teachers to be trained as a conscquence of substantially increased.
enrolments ac'all levels of education, - R L -
'B. Larpe numbers of existing unqualified and under-qualificd teachers to betriined.

G Mcthods of training teachers (programmes, syllabuscs, curricula) necd to be rationalised .

sa thyt they reficct the nation's educational philosophy, policics and steucture. ~ R
D.’Qualifications of Teacher Educators—also the sclection of students for taining as

teachers, the posting of teachers, and the provision of facilitics and senvices—nced to be

improved, - - ‘ ~ , e ; : 4

E. Educational plinningl and \x;u;i_stia’ need cod;sidmbl(impkovan;m::_also & special

wmoc. on 2 national scale, is roquired to record, analyse dnd keep up to date, details of
teachers® backgrounds, qualifications and expericnce. S -

o identify the constraints ‘and

F. Teaching requires to become more of & profession with its methods more standardised ; ‘

“the status and welfaré of teachers to be s matter of continuing national concern. -
* In what follows recommendations will be prescqted in respect of each of these major issues,
- Bdcﬁ}_m}ghendadoti:

A. TrayING oF New Tucum '

.+ 5.1 The vraining of téachérs and the provision of facilities for this teaining should bea
- Governmental responsibility. In this context the Committee recommends as follows :

L (a.)."l'h’é ?edcr;l Govermnment should p2y for the capital costs, that is, the buildings and

“equipment of all Teachess', Colleges.
(Science, Lay Home Economics), large
facilitics, a1t rooms and u'btk;hops. L

7 (8) The State Governments should bear thg costs of té‘:‘idonj. §¢¢°muiodn(:on‘and '.;‘.‘..,‘.’hg, ‘

.. recurrent costs,

(c) Thepnnapleof dmmu_nity.pontn‘bdtiom sho,u'ld"lbé: wocpledtnd encouraged. '
~ (d) Sute Governments should’ cncourage donations by individuals snd: grou ‘and the
cstablishment of endowment funds, nce e by It ands pe e

(l! ) The JCC should be iiliéé to reccommend & name for the newdy-structured Teachers'
oflege. R ' ST T

o 5

Equipment_should include libraries, - laboratorics |
o teaching facility, health ‘and physical

-

. . . N

172 .

b..s /Xv
L



- Nigerian Language and the new structure for the Grade IT Course. - S

B. TRAINING oF EXISTING UNQUALIFIED AND Unper-Quairien TEACHESS -

5.2. The numbers of 'unqu\aliﬁcd and under-qualificd tcach&s-'—-cép;dally in the 'pt'hhar,y

schools—far excced the numbers of thase who are qualified. UPE has aggravated the problem

to such an extent that by 1982 the number of unqualified and under-qualified teache s could

well exceed 180,000. This woyld mean 2 dangerous dilution' of the quality of teaching. The

Federal Government hag forseen the problem and has established the National Teachers’

Institute gNTI), Kaduna, for the specific purpose of providing upgrading courses for these

teachers.
NTI and the Institutes of Education will co-opcrate totrain a substantial number of ‘'Lead Tea-
chers’ is reccommended. (An outline of this scheme, entitled Training Primary School Teachers -

with its implementation procedures, is contained in the Annex to this Chapter.) R

- - T B
S e v . - . '

T 7 C.-MetHoDs OF TRAINING © © T L

have an’ important operational role. P;’ragmrhs 63 and 64 of the National Policy outline, the -
curriculum content of Grade II Teachers’' C il

5.4 There are, however, two important considerations : the problem of teaching one other -

ST

" With regard to the language issue and. in kecping with*§olicy directives the Committee
- . fecommends as follows: - -~ 0 ST e e :
(@) All primary school feachers should learn how to read arid write one major Nigerian -

- language.

.. (b) Subject to the general guidance of the State Ministry of Education; the langusge of the

-7 child’s environment is to be taught and uscd as a medium of instruction. * . - R
9 Emlih:;'sis“dufiﬁg training should be given to communication:skills 6f reading, writing, -
_speaking, Iist_cning,' S AN ) P oL Teadire e

~

. Concerning the new stricture for the Grade II Course, it is recommended that all future

“Grade II trainees should complete the 3-vear Junior Secondary Schoot before entering a

- Teacher Training Colldfe, This means that the new Grade II TeacheriCertificate will be fitted
into the 6-3-3 system so that successful completion of the Junior Secondary School would be . -
the basic qualification for entry into the new Grade II Teachers® Colleége which should be fo_rjkzy .

three years’ duration, DI : . L oA

.. . The sgcond‘devicloypfnérist i\vill be the canéclla;ibn of the cxistingl‘.pi'\'otaif.- ie.l ycaf post--.c
- .WASC Course. From,this point WASC products will train at NCE or degree levels, not forthe ~~ -~

Grade I1 Certificate. - o o Ay

e

n order to extend the scope. of governmental effort in this regard a scheme whereby

53 The rationalising of current tcacher education programmes and curricula. is, again, 3
-Mainly a governmental role. Nevertheless, the principals and teachers in the Teachers’ Colleges

eges. The Committee endorses these provisions.

~-"On the Job. A Role for Institutes of Education with the National Teachers’ Institute, Kadung, along -

e ' . ' . : ' :'," .-,.r"i Sl w ,‘ . \‘,)' B
 D. Teacuer Entearors, S;l.%nox OF “Teactier TrAINees, PosTinG OF Teacitens, = ©

% - s . PROVIDING FACILITIES AND SERVICES =

© .'5.5./The practicé in the past Kas been to accord teacher education a subordinate place ifi the

selection qf students, the posting of teachers, and :in the provision of fatilities and services. ©
Such practice, in-addition o the.requircment that the student in a Teachérs’ College must cover
- much mnore than his counterpart in the sccopdry school, has resulted in poorer performancesin
the Grade Ll Teachers’ Colleges. It isimpbr{gm-t

. 1 :
B SR

?cnsur’c that there is a reversal ofghis practioe.. . -~
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The 'Comn\ttee therefore recommends as follows : ' A
(a) All Tutors (T cacher calon) in the TTCs ahould have a mxmmum qua.lxﬁcauon of - - '
NCE. : :
(3) NCE Studcm-—~Tc hcrs who wish to teach ina Grade II Teachers Lollcgc should do -
their tcaching practice il a Grade II Teachers’ College, not in 2 Secondary School. : '
(¢) The ultimate gogl is to havc onl) graduates with profasxonal quahﬁcanons tcachmg
“in Grade II Teachers' : 4 .
(d). Teachers and tutors “ho have-undezgone in-scrvice or refrcshcr courses are to bc R
posted to”areas or sxmatlons which are relevant to their training. : o :
o (e) NCE should remain a 3-year course but there must be careful d:ﬂ'ercnmu:m of
course oﬁ'ermgs to meet the special requirements for thc dxﬂ'crcnt levcls of educauon namely
anary, Junior Secohdary, and Senior Secondary. -
~ -~ (f) All principals of Grade II Teachers’ Colleges should be graduatcs with professional .
‘quahﬁcntxons and must have had several yéars of teaching-experience. In addition, such
principals arc to be exposed to courses in edugatjonal management W -
“(g) The quality of the intake t6 Grade I1 Tcachcrs Colleges sho ¢ based on mterut '
:and ability not zrbmary differcntial sclection. - . ‘
5.6. Another vital consideration pertaining:to the quahtv of tcaclung u?uts conc:rm the.. -

'Qpccnal teacher requirements for Secondary Education. In‘hew, however, of the fact that the ¢ o‘l-*’ :
ment ratio from ' Primary to Junior Secondary Schools is to be dccndcd by cach Sm; e

. recommendation - under Sccondary Educatlon in Chaptcr 4 abosc) the Commutcc rccom- :
g :._ inends as follows: PR S T
(a) A formula is nccdcd to assist in estmmmg the numbcr of tcachcxs and: tlassrooms, EENRE
. requxrcd for the number of pupils tb be enrolled into the Junior Secondary Schools. S
- (b) Depending on the enrolment ratio adopted by a State, the followxng formula be used to W S
dctclmmc the numbcr of tcachers rcqunred for Jumor Secondary Schools. . R A T P
o o ‘ , ; \ S ‘ A . . . "Q: e N .
bxc RN ) R .
. Sirﬁilarly,' to determine thc‘sp‘i’ée .required';”, ' , T -
S a , B :
o B = § — . T - ’ P
S dxe v
\\ here T = the number of teachers o B
- S = the number of pupils

"R =_the number of classrooms and laboratoncs '

" a '=¥the average number of class periods received by each pupil per Weck

b =" the average number of class pcnods taught by cach: teachcr per. weck . -
¢ . = the dverage class size . - e RSN
d = thc average numbcr of umcs each classroom 15 used pcr “cck - o '

s : (.Soutée :ABU} ln’&itutc of Ed_uca_t.ion}?g\ S FRE 3 .




rccommcnds asfollows : = - -

l75'

.‘ B ‘ - -,'\ L ) T v : ‘. - : o ‘_ -‘i)"‘
5.7. The last and perhaps the- ‘most xmpomnt aspect of this issue conccrns Tcachcts of 7

" Courses at.the Advanced Teachers’ Colleges (ATCs). At this stage consxdcranon must be given SRR i o
. to spegialised teachers -(technical, COmmcrcml art and specxal teachers) ’I’he Commxttcc O e

' (a) Conscious eﬂorts t0.be mq;lc by nll Stnte Govcrnmcnts to c’(pand tralnmg of tcchmcnl S AR B o ‘
vocauonal and'commcrual teachegs. This must start by 1979 : : PRSI DLl '

() Inorder to meet expected dermand for NQE Qeachers cach ATC in the cgntry should

producc a minimum of 400 teachers annually. " Lo . SR BN
- (¢). To complemcnt the above recommendation thie Univ ersities are to produoe a total of RIS Py
o 'at least 3,200 tedchers anpually betweén the. years 1978 and 1988 S R PR SO I
* - Note.~the above two rccommcndauons are bascd on the assumpnon that the ratno of ST g B [
, graduates to NCE teachers should be 1 : 3, R , e g T
3 (d) The Federal Ministry of Educatxon should make pro;ccuens of teacher requxrcments T O
A at this. level for the National Universities Commission (NUC) so that plans can.-be d j S R 1,
. upto enablc the Unuefsmcs to c’cpand their mtake to. he dcman is mcnﬂq ed R A
’ ‘E Eoucum\,u. PLAN\I\G AND STAﬂsncs Rxconns or Ta«cums * L T B LR
v ol BACKGROU\'DS AND PROGRESS -~ . . S e Ty
-5, 8. For my programmc to succeed a need exists for weful oompllatnon, processmg and o R A
. use of data. In education, particularly, the need for-an’ ‘understanding based on accurate data R R
. of special relevance and could;make all the difference between a good and. a bad system. Insuff- NI VT B
ciency of data could lead to wastefulness, It is therefore extremely i nmponant for.the Ministries -~ ~ . o T SN g

of Educauon——w hose xcsponsnbllxt) it ls—-to have ways and means of obtammg :mﬁ usmg dzu S

T'he Committee recommcnds as follows ; S

(a) All Plgmmg and Dcvclopmént Umts in. the Mzmstna of Edumuon should be wcli s

statfed.and made,uablc . b BB , AR
(b) Tr;umng m educatxonnl planmng nnd staustm must bc cncouraged

() An accurate rchstcr bc oompllcd hxpert staff to dwgn a m':ple form to enlf)le LOCaI i
Statc and Federal authorities to keep ¥ record of the numbers,and the kmdv and lmls of :
attainment’of teachers’in the country. S ‘

" (d) Similarly, information should bcobtamcd oft - hbrana conmnmg books docu;‘éems,—.' el SRR
audxo nsual matcnals Co 1 O e e :

: | oy F Tmcumc AS A Pnomssxou, . SRR S
539, The Natnonal Pohcy indicates that steps bc,:akcn to cnh;mcc thc profsslo smndmg S
of Teachér_Education. These. recommendations, contained. in paragraph  79-of thé National =
Pollcy, are endorsed by the Committee. The committee further recommends as folly ws Do T
(a) An appropnate Dccrce be promulgate%l to-es Teachers "Cqun_ il o

(c) The prmcxple of mtcmshlp for the chin wept
teachers are tp serVe 2 one-year internshi before. they aré awarded a
Such mtemshxp must-be under the sﬂpcn ision of 2 an cxpencnqéd tea

) The Comrmt ce. endorses paragrnp-hs 61 and 62 of. the National
. zhat the minimum_ qualification for tcachmg in future will b he NCE A
: how:\ er, the new Gude It Teachcr s (,gruﬁatc Wiv be.ac :

l, :
’l Chie T,




() Teachers who do not possess a requisite qualification must be given a period within
which to qualifv for admission to the teaching profession. The determination of the period
is to be left to the Teachers’ Council and would depend-on the Jevel at which the teacher

wishes to enter the profession : N

(f) The status and welfare of teachcrs is to become a matter of continuing natioal concern

with, additionally, morc community participation in helping teachers to relate the school

" experience to the local crivironment and to assist in other practical ways (for example, building
and mammmng classrooms). -

]

G. FIX\ANCH\G

5.10. The training of teachers and;the provision of facilities for their trammg must continue
to be a governmental responsibility. The Committee recommends as follows:

(a) Grade II Teachers’ Colleges —See Recommendations on financing contained in 5.1 -
above.

(b) Advanced Teachers’ Colleges,—-Fmancmg to continue on prcsent lines : Teachers’
Bursary Awards to be expanded,—See Recommendation 5.7 above.

(¢) National Teachm Institute, Kaduna. —~Financing to be decided by the Federal Mlmstr)
of Education, /

(d) The Nation-wide, Inter-State Programme Jor Traiﬁing Teachers on the ]ob : A Role
for Institutes of Education with N TI in Collaboration with State Governments, ‘

See Recommendation 5.2 above and description in Anne\ to this Chaptcr Financing to’
be a joint responsibility of Federal and State Governments.
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3raph 51 - Unqualified and Under-@ualified Teachers in Primary Education, by State

(Unqualified = Primary VI/VIl to H.S.C
Under-Qualified = Grade Vi to Gr U {)

; N
AT Kkw. \ La. Lo
Bo.
' Benue
Bau.
Oyo
Sokoto o
'\\ N

: ", Cross Rivers

Ogun / )
\‘\
Gongola ’ _Kaduna

)

Plateau " s .
£
Kano
Rivers’
4 Imo
' Ar)ambra
: Bendel i
Numbers by State : . . A
Anambra.. . 11,380  Gongola 6,501  Niger
Bauchi* .. .. 4,721 Imo . 9,689 Ogun
Bendel 11,313 Kaduna* 11,860 Ondo
Benue+- .. 13,068 Kano 11,705 Oyo .. ..
Borno +,426 Kwara .. 4,205 Platcau .. ..
Cross River?* 12,229  Lagos 4,089 Rivers ..
v Sokoto ..

*Grade I1 f. not included.
. +1977-78 .
Source of data : State MOEs,

Nicerta 154,930

. 1976-T7

3,039
5924
5,723
12,658
8,374
8,427
5,539
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. ItemS.d

: ~ list of colleges to be so-developed will have to be approved by the Federal Government, from.

o~ v ]

Recommendatmn

-(h) For security of examination papers, each apprmcd examindtion bod\ should . be .
rcsponsrble for the security of its examinations mcludmg if nced be, the establishment,, of rts* '
“own prmtlng press. ' . : , ‘ :
~ Comment . e L L o )
Accepted. ‘

- Chapter 5—Teacher Education

Introduction . . . i
Comment : ' D ' . ' R
Noted. - : - ‘ o ' ' a

.Rcconvnendanon 1 Ce.
“The training of teachers and the provision Af facilities for this trammg should bea gm ern’ ' ‘
mental respogsibility. In this context the Committee. recommends as follows : -
"(a) The%ederal Government should -pay for the capltal costs, that is, rhe burldl‘"“"
and equnpment of all Teachcrs Collcges
Comment : o o

On the basis of the pre;ent revenue. alloanon system the Federal Govcmmcnt wxll-'
continue to assist State Governments with funds for the expansion of existing calleges. The

time to time. Salari€s of teacher educators in Téacher Trammg Colleges wrll be. pald bv the :
Federal Government. .

'Recommendation: :

.(b) The State Govemments bar the costs of. tumon accommodatxon and all othcr'
" recurrent costs RS & :

‘Comment : : . : .
The State Government will bear mamtennnce costs and the cost af provxdmg boardmg

" facilities where such facilities exist. , _ - e

Recominendation : - : : :

(c) The principle of commumty comnbutrons should be funher cncouragcd
Comment : - . - BRI
Accepted. Community partxcrpatron in all areas. of teacher educatron wrll be funhcr .

' encouraged ‘ R :
Recommendation ::

(d) State Governments should cncourage donatrons by 1pdxvxduals and groups and the
: estabhshment of endownment funds : :

: .Commcnt

Accepted.
Recommendation :

(¢) The maximum enrolmcnt at each Grade it Teachcrs College should be 1000
Students :

Comment : . - R i S . e "J
Accepted. But steps should be takcn to correct any enrolmem above the fixed maxxmum ag

necessary. : MR , _ , ‘ b
' Recommmdahon : - :

({ ) Thc JcC should be askcd to recommend a namc for the newly-structured Tuchcrs
**Coll _ _ .

v

-

s



L .'Recommendatzon 3 : : ST e S
- (b) Subject to the general guidance of thc State Mxmstry of Educmon thc lanvuagc of thc o

| Commenl

Not acce tcd ‘Grade 1 Teachcrs Collcgu are. gencrally ldcntlﬁed by locatxon or in some.
other way, 'Y‘hxs practxcc should continue. L ) Ll e g
ItemSZ L . ‘.“;.“ oo o

B chomméndatzon }‘

. Unquahﬁed and under-quallﬁcd teach; ers, especlally in the pnmary schools grcztly out- -
' number the qualified’ ;cachers NTI and® nsntutes of qucnnon should co-operatc to. tmn a_ :

_ substanual number of. Lead Tachcrs

- Comment : sl S BRI
b.'A‘c‘ccpt»cd. R :-L':. E | '

sy
Recommendalxon :

The provisions of Sc(.uons 63 and 64 of the Natxonal Polxcy on Educauon outlmmg the :

_curriculum content of Gradc It Tcachcrs Collcgw are cndorscd A
Comm‘ AT | S i ‘ SN
o Notcd. : A e
- Recoriimenddiwn O o K ll&lﬁ , L P R TR I -

[(a) All peimary school leachcrs should learh how to rcad and “r ite one. major Nigcnanf . L

‘ languagc

Comment ; ST G n L e T
“Teachers will be rcqum:d to lcarn how to rcad and wntc one major ngenan langu?% o

~other than their mother-tongue. In addition all pnmary school tcachcrs should also_lé!
how to spcak oncmajor Nigerian language, o : RN

«

- child’s ‘environment 13 to be taught and UScd asa medlum of mstrucnon, :
. . . T o

B Comment :

" Teachers in Teacher Training Collegm should be given the facxhtus to learn the metho-

dology of teaching the languagm of thc cnvu-onment of the chlldrcn thcy are gomg to teach..

_ Recommendat:on T

{c) Emphasis during tramlng shoud be glven to commumcat(on sknlls—of rcadlng, w rmng, '

speaking, lxstcmng
'_Comment

Accepted. | , ' - \
Recommmdalxon P \\

\ ) Cunccrnmg the new structure for the Grade 11 Coursc, it-is r:commendcd that all’
~future Grade II trainees should complete the 3-year Junior Secondary School before cntermg i
. Teacher Training College. This means that the new Grade II Teachers’ Certificate will be -

. ‘fitted into the.6-3-3 system so that succéssful completion of the Junior Secondary School
! would be the basic qualification for entry into the new Grade I1 Tcachers College '

The secondary development will be the cancellation of the ctlstmg pwotal , L.e. 1~)car
post-West African School Certificate (WWASC) Course. From this point West African Schéol
Lemﬁcate products \ull train at NCE or degrec lev els, not for the Gradc II Cemﬁcatc

an



P

¢

Comment

. Accepted. Thc Puolal Course should hc phased out. The Advanced Teachers' Colleges .
-(ATCs) should organisc remedial courses for unsuccessful senior sccondary school apphcants '

to.those colleges so that they.can evcntuall\ be admitted intor NCE course. '
Item 5.5:
Recommendation :

(a) All Tutors ( I' cacher Edumtors) in thc T eachcr Trammg Collcgcs (TTCs) should have‘ ’

. "a.mmlmum quahﬁcatlon of NCE.

Acccptcd Bfforts wxll be made towards ac'lucvmg thls objcctxve
Recommendation ;

(b) NCE Student’ Teachers who \ush to tcach ina Gradc II Teachiers' Collegc should do
their teaching practice in a Gradc lI Teqchcrs Cnllcge not in a eccondar) school. -

" Comment ; =~ .

-

Not - acceptcd The rccommcndatlon is ncither pracncable nor desirable since NCE

Teachers are inter-changeable between sccondarv schools and Grade I1 Teachers’ Colleges:

Recommendation : : , oo \

(¢) The ultimate goat i3 to have onlv graduath with profcssnonal quahﬁcatlom tcachmg in .

Grade I1 Tcachers (.ollcges o : : -
Comment -~ . . ‘ ; L. R ) '
Acccptcd R ’ SR
Recommendation : : - ' o : ¢
(d)Teachc and tutors who havc undcrgonc m-scrvu.c or refrcshel courses are to be postcd
" toareas or sntuatlons which are relgvant to their training.
Comment

Accepted This wxll be subjcct to the exxgencu:s of the servncc
Recomméndation : :

(¢ NCE should remain a 3-ycar course, but there must. be careful dlﬂ'crentnatlon of

: courac oﬂ'crmgs to meet. the special rcqunremcnts for the dlffercm levels of educauon namcly, - Lo

-

" primary, junior secondar) *and senior sccondar) s
. Comment : . toa '

_ Aaceptcd with rcgard to’ pre pnmar\' pnmary ‘and post-pnmary mstltuhons mcludmg
“technical and vocauonal schools g A

"Recommendatwn

: (f) All prmcxpals of Gradc 11 Teachcrs Co‘legcs should be graduatcs with profe:.nonal ‘
: qualxﬁcatwm who have had several years of teaching experience. In addition, such- pnncnpals _
_aretobe exposed to courses in cducatloml management and admxmstratxon SR R »‘ L

° .

COMM‘ : ‘ A ‘o

Accepted as a long tcrm objectxvc All Prmclpals of Grade TI Teachers’ Collcgcs should
hold at least the NCE and.must have had scvcral years of dcmonstratcd tcachmg cxpcncnce

. and administrative competcnce
. Racommiahon

(¢) The quality of ﬂxc intake to Grade II Tcachers Collegcs should be bued on mterest

and ablhty not arbltrasv dlﬂ'erenml sclcctnon N ..

, Notcd In-takd mto Gradc II Teachers Collegcs should rcﬂcct u.'amccs apmude and
-ablhty .

-

r
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dtem 5.6 .
- Recommendation : .
Another vital consideration pertaining to the quality of teaching inputs concerns the

v

special teacher requirements for Secondary Education. In view, however, of the fact that it has

been recommended that the enrolment ratio from Primary to Junior Secondary schools
should be decided by cach State, the Committee is notin a position to suggest how this may :

" be done. \
Comment : '

\

thCd."
Item 87 ; RS g
Recommendation. : ‘ .
The last and perhaps thy most important aspect of this issue concerns teachers of courses

at the Advanced Teachers’ Colleges (ATCs). At this stage consideration must be given to
specialised teachers ‘(technical, commercial, art and special teachers). The Committee
recommends as follows : ' ' T
k (a)'Beginning‘l979_, State Governments sh(;uld‘make conscious efforts to expand training
of technical, vocational and commercial teachers.. ‘
v+ Comment. ;‘ . : o - .
- Accepted. The Federal Government will expand the existing National Technical Teachers’
Colleges (NTTCs) arid where feasible, existing Federal Advanced Teachers’ Colleges (FATCs)
will introduce :<chnical and commercial courses. . o

2

- Recommendation, : . | |
(by In order-to meet expected, demand for NCE teachers each ATC in the country
should produce 2 inimum of 400 teachers annually. v .

Comment :
. Accepted. ’
§ . Recommendation : . . o
(¢) To complement the above recommendation the Universities are to produce a total
of at least 3,200 teachers arinually between the years 1978 and 1988, ‘
Comment : o S W . L

\ﬂ

y\(c:pted.‘ Theissueof special grants to the Universities specifically for sub-degree courses®

in' Education will be examined further.,
- Recommendation : -~ -~ o o

'(d) The Federal Ministry of Education should make projections of teacher requirements
at this level for the :\Iationul' Universities Commission (NL{C) so that plans can be drawn
up to enable the Universities to expand their intake to meet the demands mentioned above

Comment :
© Accepted.

Item58.
Recommendation : o : , , . Co )
(a) All Plﬁnning,an'd‘?Dc\'elobnient Units in the Ministries of Education should.be well
statfed and made viable. N o S :
" (a) Training in educational planning and statistics must be encouraged.

L

A



Ry
. > ’ ' : _
+ (¢) An accurate register should be compiled. Expert staff should design a simple form to

"enable Local, State and Federal apthorities to keep a record of the numbers and the kinds
and levels of attainment of teachers in the country. ' ‘ ‘

(d) Similarly, information should be obtained orf Tibraties containing books, vdm':uments, ,
audio-visual materials, o : v ‘ '
Comm{

Adcepted.

Ir.emAS.})-‘ R ot

Recommendation : . » v . . )
(a) An appropriate Decree should be promulgated to establish the Teachers’ Council.
Comment ;- v ' '
Accepted.

-

Recommendation : ) - o T :
~(b) State Ministries should set going procedures for effecting registration of teachers.

N
Comment. : N

Federal and State Ministries of\Education should set up brocedu(és for “effecting rcgistVﬁ- '
tion of teachers. ' : .

« Recommendation : . RS . o e
(¢)- The principle of internship for the teaching profession be accepted. In this regard all
teachers should serve a or‘}%;yu‘u internship before. they are awarded a teacher’s certificate.
‘Such internship must be uhder. the supervision of an experienced teacher. - ~

Comment : - v - R o ,
Not accepted, All trained teachers are registrable after one year of satisfactory supervised
teaching. - D ' o : Lo A

Recommendation : P N

(d) In future, thbe minimdm‘qualiﬁcﬂtion for teaching should be the NCE ;‘ fof the mean-
time, honvcr, the Grade II Teacher’s Certificate should continue, " .

Comment : : o o e s
_Accepted. ’ -
-Recommendation- : ‘ , o _ e ,
(¢) Teachers who da not possess a requisite qualification must be given. a period within .
which to qualify for admission to the teaching profession. Thé determination of the period *
is to be left to the Teachers’ Council and would depend on_the'level at which the teacher -

wishes to enter the profession.
v , P
. Comment : , : ' S : o ‘ S
Accepted. - - _ ‘ o N S

g . - L o : \;? ) . , B Ll
- Recommendation : - SRR ? . L
“(f) The status and welfare of teachers is to become a matter of contisuing national concern -
with additionally, more community - participation in_helping teachers o relate the school
experience tothe local environment and to assist in:other prac‘:tical'w@ys.‘, RIS .
Conment : ' B [T

“Accepted.



Item 5.10 e - -
Recommendation. : _ ) ‘ |

- The training of teachers ana tne provision ot facilities. for:their trawung rmust continue to
be a governmental responsibility. The Gommittee recommends as follows :. :

(a) Grade {I Teachers’ Colleges.—See Recommendations on ﬁnancingicdf;tainéd in 5.1
above, ' : : o e ‘
Comment ¢ ' : 4 s

‘Noted. .~ - < e : R
Recommendation : - : \ _ o .
(6) Advanced Teachers’ CoUegc&.—Finmcing to continue on present lines : teachers’
bursary awards to be expanded— See Recommendation 5.7 above. .
- Comment- ; R o '
Noted. = , .

~

Recommendation : o : ' T o .
. _(e) National Teachers’ Institute, Kaduna.—Financing to be decided by t}é ‘Fedcra'li

Ministry of Education, - « :
- Comment - S T
. . ’ * ° . ) ’ » iy)
Noted. - . : ¢ . : : o
Recommendation : c B il |

(d) The Nationwide, Inter-State Programme for Training Teachers on the Job *a Role for

Institutes of Education with NTI in Collabotation with State Governments.—See Recommenda-

tion 5.2 above and- description in Annex to this Chapter. Financing to be’a-joint responsi-

bility of Federal and State Governments. : S

- Comment : o S o o co

Acceptcd. |

- o Recommendations on Teacher Production o ‘
To make teachers available on sho'rt./k')ng term bsjs, the Nitional Council on Education

considered the following recommendations of a Com hittee on Teacher. Produ%ion' :

i

. - Recommendation .~ . o 4 e .
() Teacher education should be -declared as bging in a state of emergency and nothing
~ should be sparc_d to produce quality teachers. . . e

(i) Seventy-four thousand, four huridred and thirty-two teachers must be trained annually
“to teach in post-primary institutions if our national objectives are to be met. . -+
’ ' 2 \' ’ ) 3 . ° : . - ’ B
- Comment : v : o LT ‘ o
It is accepted that teacher production is in a state of emergency and a substantial number
-of teachers are required to meet our nedds in the system. B :
. NV . - FE ' : o ERE ,
Recdm‘r:‘l(gdatidn o ST S o : .
(1) The process whereby our universities - stick to their “traditional -réquirements’ of
admission to their Faculties of Education should be- revicwed to meet the national needs in
+ teacher production, S : & g N ‘ '
. Comment _ o o : RS »
- "Accepted. Universities will be required to review: their entry requirements,

Y.
¢

e



‘ "'fAcccpted.._ N

/ that limited financial resources can train many more students. . =
© Comment : - ' o ' '

4 ones

» . .. . L
i ’ . ]
% )

Recommen_ddﬁon : ’ . , .
{it There should he a better flow of" information between the universities and ‘hc State

Ministries of Education to ensure that the universjty programmes reflect the priority needsof

the nation. Ta B L : I

Comment -: Yoo T S ' S

. Accepted. : ' oL e

Recommendation : g _ R - .
(t) The State Ministries of Education sigpuld. identify their needs periodically and make
* these known to the*Federal Ministry of Education which will, ‘through the National
‘Universities Commission make the needs known to thé universitics. The information would-
also be useful to guide they Federal Goverpment in providing funds. '

- Comment : - A\_ ‘.Y

J o

ecommendation ; ’ 4\.~ S e - oo L
“(o0) Ini view.of our present shortage of staff, there is need, as an interim measure, to recruit’ =
ron-Nigerians to fill the yawning gap in the supply of teachers: While this situation exists,

cireful consideraion should be given to the type of teachers. recruited in terms of their

. qualifications and general suitability. -[n this régard the involvement of State Ministries of
. Education in the recruitment exercise is essential. ' - ‘

ST i - . R
Comment ./ : :

Accéptgd; But the recruitmient of ndn-l\"igcriahs should be undertaken with extreme care. .

" Recommendation, : S . .

* (vii) Thé adoption, intensification and expansiqn of the system whereby some universities
_in Nigeria and others in ovégseas  provide extramural studies, tuition by post, vacation |
- courses and evening classes fof workers on a day-release basis. R
" 'Universities should bg required to review their system of producing teachers. '
Recommendation : . L0
“(viii) More non-residential students should be admitted to the Colleges of Education so

Accepted.
Recommendation ; T PR .
" .(ix) State Governments should expand the existing. Colleges of Education and build new
while the Federal Government should build at Ieast one Federal Advanced Teachers’

“College in each of the nineteen States of ‘the Federation:
~ State Governments will expand existing Colleges of Education and build new ones as

~ funds become available. The Federal Government will expand and develop the existing

_'Federal Advanced Teachers’ Colleges. . I S T

. Recommendation : R

(x) With the adoption of the Natibhal'l’olic&o : xar\ edg_cat.ion,.iil cxi§ti‘ng‘ Séhoolst.

".of Basic Studics should be converted to.Colleges of Education.

" “Accepted. However, Schools of Basic Studies which were establisfied specifically to provide. -

remedial programmes to facilitate entry into ustiversity coursel of students from"the educa-

o tionally dis-advantaged areas will continue to function in the meantime.




: - - N L E ' B I »
: ‘ . ' c / ’ . .. ) LI
Recommendahwu s R

(~i) Efforts should be madc b) States wluch still engage pwotal tcachcrs in their post-

- primary institutions to have thcm ncqmre appropnatc quahﬁmnons in- the shortest time

Y.

] Recomm:ndauon R

‘Comment !

possible.

Comment ; - ' e ’
Acccpted The plvotal tcachm programmc wnll be phascd out

Recommendation. :

(xii) Graduate teachers wuhout tcuh g quahﬁmtxon should be cncouraged to acqulrc
g‘?fessxonal trnmmg not.later than two )c;‘rs aftcr theﬂ‘ cngagcment s tcachcrs v
omment '
Accepted. Emphasls mll bc on cncouragemcnt A ume-scalc of two years is not 'ac/ccpted

Recommendation .
. (xi#) The chera‘l vernment should cxpand the existing Technical Tcachers Collcges

or build new ones mther than bunld them in the cx|stmg FedcrzfAdvanccd Tcachers Collcges L

Comfent ;- . Tl
The cheral Govemment will expand ex;stmg N’I"I‘Cs and provxdc techmal coursesin T

L FATCs where thls is fcnsnblc

(xw) Thd' leral \Immtry of Educauan should: pubhcnse maore thc exxstence of tcchmcal_ .

" “courses in their Kederal Advanced ’I‘cachcrs Collcgs
.3Comment - : a

l Lrnftsmcn should bc encou;aged to tcach thCll' art worLs in pnmarvyf. :

" and juni k. secoridary  schools. . Illiterates' who know their arts can be used especially if -
* “majority of the students can understand thclr languagc Such artisans should be paid on

-hourly basnsaspart-tlmc teachcrs e S L«
Aeeepsd. L 0
Recommendation : S ' o

_(xvi) Some of the umvcrsntm should mount techmml degrce courses.

Comment O .
Acceptcd e e

\

- Recommendation : L CLA e T

(xvii) Industrics .md techmcal estabhshmcnts should be cnoouragcd to, conmbute to -
technical cducatlon o :

:‘-~‘ .
. L

Acceptcd

‘Rxommendatmu T T

(wvifi) Home. Econoxmcs as a sub)(:ct should be mtroduccd |n all cheral and Statc

\dvanccd Teachers’ Collegcs of Education. , o : e

Comment oL we
\cceptcd el . : o

N

'q,

- (vix) Some of the \dvanced Teachcrs Collcges and (.ollegcs of Educauon should have <

_ dcpartmenMorSpccnal Educ:monto tramtcachcxs for hnndlcappsdchlldrcn L o
o Comment : .- . - . G SRR %;-\?
o Accepted o LRI S



Recommendation : -~ - S . _—

R (xx) Fedenl and Stme \'Ilmstnes of Educznon should encouragc the: tr:umne nf specmhsed\ D
S 7 teachers. , : : _ .

B ‘ S Eomment :

oo Accepted. ‘ .
B "'Recommendat:on B : R ‘1-"'

(xxi) More attentmn should hc glvcn t0 thc trnmmg nf teachcrs in thc commcrcml :md

agncultural fields, - '~ : v , :

. Comment : = . o L : e A } 3

v . Accepted. - ' v'__ . e » R

',ARecommmdatwn - : - R e o

. (%xdi) Teachers who receive spccmhsed tmnmg should be given specml allow:mcc over :
: thelr normal status mlaw to attract othcr teachcrs who want to Speuahsc. - :

-+

, Comment :
A Cnreular exists’ nlready on- thxs and its pronsnom wnll bc \udel) fxubhcnscd .
T Recommcndat!on R : . ; : : S ; :
S (e teachers should be provided w:th modcm and adequate equnpment necessar) for '
S d\c tcnchmg of their SUbJCCfS so that they are not fructratcd on the )ob PO
Lo e | A(xcpted . o I. ) o -- y ”.‘A . EI
Reconmmtdatwn R A S ' g

L (wxtv) Teachmg service” should be profcssmnahsed and Grade II Teachem Cemﬁcatc
- should, mcanwhlle be t‘he mmxmum profcsexonal qua]xﬁcntxon that i is rcglstra :
Comment AUy : : e
. Aocepted \Vlnlc the need for profess:onxhsmg the tcachxng service is. recogmsed it is Y
. too early to do away with adxiliary teachers. In the meantime the Grade IT Teachers” Cemﬁ-\
.7 ‘cateor its equivalent s should be the mlmmum professxonal regnstrable qualnﬁcataon

Recommendatxon :
(xxp) It. should be nude ﬂlegal for ¢ mvone not- regnstercd as a teachér to teach ‘
. Commeit: : ; e
LN Accepted 2s the. ultumte ob;ectxve In the mcantunc persom ‘who do not possess the -~ . -
e minimum: regxstrable professional quahﬁcauon should be auoucd to teach in view of the e
el sﬁortage of profasxonallv quahﬁed tcachers G : : S
R Rec dation © ] P : ‘
LT 5(1 )Approved courscs  of not less than one audemnc year duraticn %hould attract ﬁmncml
, . ¢ . remunerition and’ enhancq a ris¢ in status for successful pammpants -
' ‘ Comment : = o .

- Attendance gt approved courses should enhance the usefulncss of pamcxpants and therefore
v ‘theu' promotabxl:t) but there is no way in which such attendance ¢an be rewarded mth a-
v - .financial benefit whu:h IS not related to promotxon e G SR
' o,.Rgcommemiahou ey S . ,
(wxvii) Grade 11 teachers should bc given. preferenee over school eemﬁmte holders in
o adrmmon to Advanced Teachers’ Colleges and Colleges- of Education to encourage them ) '
" progress on their chosen career and stay in the professnon R :

R N _"'_-Co:mnent B EE
‘ ‘:’.°_v ] . Amted. o ; | o ' L E ‘



Recommendation : : | :
(exviiiy Science subjects should be introdg‘ccd in our Teacher Training Colleges where
they are not yet introduced. '
Comnment :
Accepted. This will be referred to the JCC. " )
Recommendation : .

(xxix) State Ministries of Education ghould exercise remote control on the admission
policies of the state-owned Colleges of Eduftion to cater for the training needs of the teachers
3

on the job.

Conmment :
Not accepted. The criteria foy admission should be followed.
Recommendation : .
(xxx) Allout efforts should be made by the Federal and State Governments to train female. -
teachers. .
Consment :
Accepted. - \
Recommendation : Y o
(xxxi) The Federal and State Governments should, as a deliberate policy site small-scale
industri¢s and institutions of higher learning in the rural areas. .
Comment o ; . \

\/Acccpted.

Recommendation : v

(xxxit) Encouragement should be given to more female trac,te\rs\ to gain admission into
Advanced Teachers’ Collegcs and Coll¥pes of Education. :

Comment

z\cccpfcd
Reconunendation :

(xxxiii) Permanent Secretaries in the Federal and State Mxmstnes of Education shoulé
on humamtanan grounds, liaise with Permanent Secretaries in other ministries and chxcf

executives in other parastatals so that couples who do not belong to the same establishment
could be posted to the same station mthout much disruption to their matrimonial life.

e 'q

Comment :

-7 Noted. There are routine procedures for sucl‘! liaison between pubhc officers.

Recomnmendation : e, .

XXXi0) Infrastructural sbcml amenities should be provxded for teachers .to give them job

satisfaction.
°

Comment a

Noted., The recent improvements to the conditions of service of teachers have alreadv
taken care of this to a great extent. s
Recommendation :

(xxxv) Graduate teachers who seceive bovemmcnt busary should be bonded for a mini-
mum of two Yvears compulsory tcach;nq service.:
Comment :

.-\cccptcd.

/

-

7Y




Recommendation :

(xxxvi) Nigeria Certificate of Education teachers who stay on the job for at'least six
vears ‘and have good performing records should be granted” concession on personal merit
to cross to Edu\:a‘joq Officer Cadre.

Comment. :

Federal Ministry of Establishments Circular No. 15 of 1977 already provides a career
structure for NCE Teachers. Advancement to the .Education Officer Cadre from this
grade depends on the candidate satisfying the conditions laid down in Federal Ministry of
Establishments Circular No. 14 of 1977, which prescribes the career structure and qualifica-
tions for graduate teachers and Education Officers. ' .

13

Recommendation :

(xxxvii) Principals of Advanced Teachers’ Colleges and Colleges of Education should’
not sign papers of recommendation of their students for admission to universitics until they
have tdught for at least three years after graduation. '

Comment ; ‘
Noted. Principals should continue to exercise their discretion within the existing rules.
Recommendation : - .
‘ (xxxviii) Teachers in the rural areas should be given priority in the award of car loans.
Comment : ‘ ‘
Not now applicable.
Recommendation :

(xxxix) Teachers should be given consideration for fringe benefits such as ‘housing loan
to provide accommodation for themselves. . g
Comment : ' /

Noted. The improvement in conditions of service has taken care of this.

190
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NCE Couzse System Pequlati. s

Ail'Codrses tzugnt snéll bear a 3 digit designation viz
1st.di§i§ represents what vear of the NCE'Cou;se student
are in; 2nd digit:represents'the'seméSter in Whicﬁ.the‘
Course”is\téught and 3rd'digit'representsfthe‘Course
seqUencé for the semester. |

| The digiti‘shalllbé précedédnby the approriate

subject index viz.

’

(1) Accountancy | - | Acc
(2) Agricultural Science - AGS
(3) Applied Electricity - APE
(4) Arabic | . i - ARA -
(5) Basic Electronics . BAE
(6) " Biology ‘ - BIO
(7) Business Method © - BUM
‘(Bf Business Studies - BUS
(9) bChemisfry o - CHE
(10) \5omme:cé 1 S ‘COM
(11) Creative Arts % ~CRA
(12) Economics = ECb
(13) rEducation : ‘ ”., - EDU o // '
(14) English o - eng  /
(15) Fine Aréx ‘- - . Far |
. (16) French N . ] - f ‘FREv; /
(fﬁ) t_;e'ner;i English  ~ - GEN ..
- (18) ’Geography v | - GEO
- (19) Haﬁéa' e R .-HAU"
(20)..H9me Economics - \HSC



(21)
(22)
(23)
(24)
(25)
(26)
(27)
(28)
(29)
(30)
(31)
(32)
(33)

(38

(35)

(36)

(37)

(38)"

(39)

(40)

(41)

The ngeria Certiflcate in Education (NCV) may, be awarded
to persons who have successfully completed the approved '

three vyears course at a College of Bducatlon/Advanced

#

‘Mathematics

History

’Igbb'

integrated Science

Islamic Religjous Studies.

Language Arts

Metaiwork
Music

. ¢
Physics.

Political Science

“Religious Studies

Shorthand ' A
Social Studies
Special éducétion
Statistics |
T;chnical Drawing
Teaching Practice

Typewriting

*Woodwork

Yoruba

through lts Institute of Education,

o

Physical & Health Education

'3

HIS

IGB

ITS

IRS

LAA

MAT

MEW .

MUS

PHE
PHY

POL

REL

SHH

s0s

 SPE
\;\ $TA ‘
TED .
TPR .
TYP

WO

YOR

teachersaCo lege in- affiliations. to the Unlver51ty -of Ibadanj
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A student shall be required to take an spprOVai combination

of Coursesas Senate, on_ the recommendation of the ‘profes-

_sional Committee and Board of Deleqates, may f:om time to

time determine.
The following standard terminologies shall be used for t,.

different categories of Courses‘

(a) Compulsory (C) Courses spec1feed which a atudent must

take and pass,

(b) Reguired(R) Courses specified whlch a student must

take but not necessarily pass.
(C) Electives(E)' Courses spec1fied which a student can.
‘take in order to make up. the required additional units

for the award of ~the Certificat v
: .

(d) vPrerequ151tes (P)- A Course whose knowledge is essential
prior to taking another specified Course.
Courses shall be evaluated in terms of Course Units. CA Courseh“'

L

unit is defined as a series or fifteen one—hour lectures or ..

f a series of fifteen three—hour practical projects or:an

quivalent combination of theso types of instruction.'f o

A candidate shall be. required to have acqu1red at least 12 wee

of Teaching Practise during the three year period and to have

passed;the'Teachbng Practice Tests.



" N

4

36 Lnl s Of Pducatlon

-_r fcr rere than

AL

: *

. | 100 LEVEL| 200 LEVEL] 300 LEVEL| ~ TOTAL
| ) ‘ — o B - - - "7‘~--~;r— )
JUCATION - 14 units | 12 units | 10 units ' 36 units
SACHING CCURSES ] 28 units | 24 unifs. [ 2C unics (72 units

' RN S 1 . | .
SACHING PRACTICE 4 units | 4 units 4 un1ts {312’un1ts
CENERAL ENGLISH | - -. | 4 units | = jl " 4 units
Grand Total ‘ {124 units -

N |

All’CourSes-Qhall be efeminedkdurihg the‘semesfer(s) in‘which“
they are tauaht and candldates w111 be credlted w1the number of‘
Course units asslgned to the Course for Nhch they passed Lhe‘
'”.examinatlon. o | : - |

There shall be no re—sit exaolnatlon but‘a caodldatﬁh”@o fei]s =
v_.a compulsory Course may bu allowed to re—take the Course f
.examlnatlon;at the next avallable,opportunlty. |

A candidat" who h:s obtalned less than “5 units: (excludlng

»

fTeachlng Practice =nd uenural nqllsh) eac:k by the’ nnd of the

~ .

“first or second yzar: sha 11 repeat th t yeery1,;'

' .JIn_the“case’ofrEATC(SS). should be 36 Units of_Génerél Education.




12.

. of (a) = (e):-

f

(c3_:‘

(d)
(e) |

-14.

A StUdentbwhb faiis to acquife a‘minimum*cfrlo‘uhiﬁs,"

L cantio-k

- must have been

ki

ot T B o R i Talialoh

of‘30%'Continuous Assessrien

-(b)' 4 units oF_

'qrediﬁed with a

(a)wi?'gnité‘df

L - I

a periQqd of study of six semzstcrse.

L]

o : ! . ' L
“13. To be considered for thco award of the

t and 70% Exaainatici,

4

Qe pmiszbcd ks ~u3lify o

for the aWaEd‘of the Certificate unti. de nas comoleted

In all cases, pass rark ror cach Coursc shall bs nadc up

196

‘Certi.ficace a candidate

Teaching Practice,

Senaral English.

5 1
s e | TEACHING | ..
. YEPU“A*IQ” SUBJECTS TOTAL
B Y. - 1. ,
100 LEVEL 8 units 14 units 22
200 LEVEL.| 8 units | 14 units 22
300 LEVEL | 8 units | 16 units | = 24

a

College.

mininum of 84 units made up

\

: éxc1uding Teaching Practice and General English during’

a particuiar.levél, may béf;eqUiﬁcd'to withdraw from the

P



197

5. Thr scér;svfc? cach condifote z+411 corrsrond gith
the Grade Points 2s
. 70% and ahbcve = 7 .G.F. 1
€5% - 69% - 6 5.P. |
60% ~  64% = ° G.P. )
55% - . 59% = 4 G.7. ;
50% - 54% = 3 G.p.
45% -~  49% = 2 G.P.
40% - 44% ; = T G.P,
0% - 39% - = 0 G.P,

16. To obtain‘th

e

Grade Point \verage for cach subject, multiply

the Grade Point of each Course by its number of units. Add

all the new Gréde Points and divide the total

: \
number of

/

units for the subject.

by the required

& .

17. Each subject on tha; Certificate shall be araded as below:-

Grade Point Avcrage 6.5 - 7.0 = Distinction
LR " .5 ~ 6. = Crédit
" 1" " o5 - 4o = Merit
" " " 1.~ 2.4 = Pass

’A18. The Certificate will bear the month and year in which the

‘.

N.C.E. Examination was cbmpleted,.and shal racord subject

grades includinc Teaching Practice,

~e

L=

p-

hgad of the institutioh shallvappear on the Certificate in

Tha signature of the

4

addiﬁion to thpse of tha Vice;Chance}ior and the‘Registrar. o
19. Where’an 5xaminé; aﬁd Moderéto;gfail to agrée on the“;ontehf_'
'o; thC'exémihétion baper or thébassessmont of anv candidaﬁe,
*_tHe“Diréctor df'the.Instituté sha11'makeka final dééision;

a
-



N.C.E. SYLLABUS AND REGULATIONS

FOR AFFILIATED INSTITUTIONS

EDUCATION PROGRAMME
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Course
Number -

Title and Con{énts

No. of

1 Lecture

Hours

No.
Prac-
tical
Hours

of

Units

Remarks

Tdu 111

Edu 112

Edu»113

e uducatlon _

iA‘sufvey of recent.devéldp—
ments in principles and methods|.

programmed instruction, etc.
. Classroom environments and

| and management.

,Introduction to Instructional

Introduction to Teaching and
General Methodology

Definition of the concept
'*Education'. Discussion on
the process of education as
training, instructing,
teaching, ete. =

of teaching, micro teaching,

dynamic - its organisation
8

Development of .the teaching-
learning process and skills
motivations, questioning and
evaluation, etc.

Meaning, value, variesties: -

and uses of educational.tech~
nology. Problems of teaching
aids.in schools. The effect .

‘and place of teaching alds in |

learning teaching processes.

Introduction to’ Library in

Introduction to-the use: of
books and libraries. '

30

15

- ﬁ/,

=

‘ I
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, No. of
- No. of | Prac-.
Course - , Lecture! tical |No. of
Number Title and Contents = Hours | Hours | Units‘FRemarks

Pdu 113 | - , S
(contd.) | Definitions and types of
libraries and books, finding
information: Reference
Sources and sources for
current information. Note
taking from lectures and
reading. Writing a term
“paper. ‘Administering ochool
"library. : g
. : P |
Edu 114 | Psychology of Learning I 30 2
Definition of learning and ' '
-1ts relationship to education
‘nature and things of "leatrning.
Factors affecting learning
_processes., Role of instruc-
“tion-in learning. Remember- :
ing and forgetting. T of T. R

2du 115 Human Development I ‘; - #5.’ 3

Principles of development,. S P
Pre and neo.natal develop- . ' RN
ment, Endocrinal activity. . .
Principles of heredity and
.developmental tasks. Physical
and motor development. Adoles-
| cent. period. - S
¢ B [} ) . o . .
- Edu 122-| Sociology of mducation I 15 . S RN

Definition and scope of ,
sociology of veducation, MaJor
~| approaches to the study of
| sociology. of education. Func-
tionalist approach, the school =~ ; o : _
as an organization. 'Sociali- = - = - S
~zation: . Definition, processes. ' - o
and agencies, child in the
- | family, ‘child in the’ society, ‘
child in the school s o~

Bdu 123 ‘{istogx.of ggqggg;pn T SR IR B
- ' '_Traditional.education in ‘ -

-~

e it At e Ce i
b "
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‘No. of”

Title and Contents

Lecture

“Hours

‘Prac-
-tileal
Hours

No. of .

No. of

~ Units

Hemarks -

Edu 211

non-literate- societies with

particular reference to
Nigeria. Imergence of early
civilization and Yormal
education, Nile Valley,

.{ Babylonian, Greece, «Rome,

Islamic civilization and’
education with particilar

rxference to Africa and .

NiXerla. Spread of Chris-

| tiah-education in Europe

from Medieval to modern»timeva

Africa and Nigeria.

Philosqpnx of sducation I

The' meaning. purpose and _
functions of philosophy in,
relation to other major

|disciplines, e.g. sclence and

humanities, various _concep- -
tions of educational philo-

:'< training, instruction.

Zdu 212

Bau 214

omwats

v'Types of Test - ObJective,
essay, standardized tests.. g

Tests and Measurement I

etc

T

‘Psychology of Learning II

-~ |Motivation and-Personality e
- |Motive of motivation.’
-.{tlonin the classroom and the '
. .Persona-
111ty factors and individual
‘ldifferences,. educatipnal pro—.

Motiva

role of incentives.

blems and mechanism.

Human Development II

teaching,

30

- | sophy, analysis of ‘various - -
| educational terms:
learning, indoctrination."

.,30;{;;.'

'Emotional and social develop-"”
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Conrse .
Number

3.

No. of

‘Title and Contents Hours

Lecture

No, of

Prac~
‘tical
Hours

No. of
Units

Renarks

Bdu 215

‘ ‘(contd.)A

"Edu:222

1.intelligence, uses of in- .

‘of heredity and environment
'.inﬂintellectual deVelOpment,y
Sociolggy of mducation I

-,School as a Formal Organiza—
“tiqns

ment - one nature of emo-
tions, development of .
emotional Yehaviour, com-

| moh manifestation. social

development, sympathy and .
aggressive behaviour and
social dynamics. Intel- "~
lectual development -

mental growth, nuture>of
intelligence, work. of
Piagot. . Measurement of -

telligence tests, one role’

30

characteristics and :
types. of school organization,

| ' role of the teacher in the

+| unions, the future of the

| History of Fducation IT

© [{Elliot, Ashby. |
| Educational Technologx ‘-30f¥”

school and in the community;

| the pupil in the’classroom-_
‘Education and Social Change:

education and economic deve-

" lopment, education and poli-
tical aevelopment, education -

and social mobility,

-Teaching as a Profession-""

code of ethiCS, teachers

teaching profession.

EmerSence f modern educationi’l v/_;-f'
in Nigeria from 1840 to the - | | -

"Various educational

present. o
Phelps-Stokes, =

’commissions.

/MaJor needs for applying edu-

cational Technology.: Variousiie

- softwares and hardwares;', - :}“'*




 msg
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Course
Number

. No, of
Lecture

,Titie-and_Contents ~ Hours

f.

.Nof?of :
Prac-|
tical|
Hours

No. of’

“Units -

Remarks

Zdu 224
(contd.)

Meeting these needs by the
combined application of

1-soft and hard wares charac-.

teristics. Uses and impro-
visational techniques

" | Learning objectfves, assess-

Bdu 311

Edy 312 |

- |.ing-learning experiences.. o
1-ceritical review of the Nigerian o

2 ;  1}1Ldn 1@

' General Princ_ples of Curri-
feulum Development _g.¢_.

| virwpoints on the Curriculum

B Curriculum.

ment of achievements and.

. their implications for éf-
| fective application. of edu-

cational technology. Edu- -
cational Resource Centres.-,

Educational Administration

Introducation to the general

| principles of administration.’ o

The structure and function . .
of ‘educational administration,
law and management of - educa—'

| tion in Nigeria, school fi-

‘nance, records and examination
‘tion. The problems of educa-
tional administration. j’

Tests and Measurement II

mode, deviation, percentile,,
correlation, variants and N

o |

Types of scores - mean, median,l'jﬂ

validity- W"-”, i - 'viintfj:‘ :__

Factors affecting the School
Determination of ,'*‘
objectives,. content and teach- -

School Curriculum.

Principles of Guidance and

/Eounselling

Functions of counsellors and

' teachers and parents in

RS
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Course
Number

No. of
Lecture

Title and Contents Hours

No. of
. Prac-
tical
Hours

Bdu 314
.(contd.)

Edu 321

Edu 323

‘guidanpe problems of
_organization adminis-

tration of guidance in
Nigerian schools. Team
approach in guidance
services. Techniques of
guldance. ) v
Philosophy of Zducation IT 30
Values in education; phiio- '
sophy of education as a

major determinant of educa-

tion policies and practices;:
main stream of educational
thought from ancient time

to the present, for example,

- Plato, Rousseau, Froebel,

Dewey, .philosophers of edu-
cation, for example, Nyerere
and educational self re-
liance, relevance ¢f the
above to the Nigerian edu-
cation system.

" Seminar on Contemporary

Issues in Nigerian Education 15

An exposition of the inter-
relationship between educa-
tional development and im-
portant factors of economics,
politics religion and

media. Role of schoo®™Iy-
national development. Pro-
blems of admission, rela-
tionship between the State
and_the universities. Na- ¢
tional Policy on Education
and the societal yearnings.
Consumer mentality in -
Nigerian education, teach-
ing and professionalism,
cltizenship education, etc.

No. of
Units.

|

Remarks
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ANAMBRA STATE COLLEGE OF EDUCATION, AWKA

PREFACE -

GENERAL~AIMS-

Anambra State College of Educations, Awkaﬂ was
opened in February, 1978 with the prlmar$ objectuye .of
producing profe381ona11y quallf;ed and competent teachers
for Nigerian schools. The College is very consqioﬁs‘of{
the fact that such teachers need broad-base. education.

" The currlcula therefore. 1nclude specaalazatlon in o;e or .
a combination’ of two. teachxng subjects, Educatlon for -
profeSBLOnal ground1n 'anclllary subjects made uﬁ of the

Use of English, lerannytudles and Flne and Anplxed Arts,

and electives in Mu5105~Health and Physxca! EducatlonA

[

e . .
- t

(HPE) etc. o o :

The College operates two semesters - the Harvest
(September - February) and the Plantxng (March ¢.June)

semesters;' Each semester runs for about 18 eeks with a

" minimum of 15'tgabhing.Weeks,

.4%



is for production of secondary school

- The academic programmé produced under this cover

subject areas outlined. The terminal qqalification will be

207

teachers in the various

the Nigerian Certificate in Education (NCE). ' Course duration -

3 academic years (ie. 6 semesters).

2.

" ENTRY: QUALIFICATIONS:

The'minimuﬁ enfry qualifications are the
Teéchersf Grade II5&ertificate;and/or the West
African School Certificate passed at appropriate

levels in apprOprlate subjects and sat1sfactory

'performanoe in the College entrance examlnatlon and

interview, where appllcable. A candldate~may be
admitted by direct entry with two subjects at A/L in

the relevant areas.

CREDIT LOADS DISTRIBUTION:

(a) One semester credit.idad is eQuél to 15 contact

Y
hours #hd a normal . semester course is three
c;edits;or 4s contact hours,per semestér.
(b) For completlon ‘of ‘the N.C. E. Course,‘a student

requires from a total of 110 credlts to

126 credits.
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The credits are shared as follows'

(1) Educat1on has a total of 38 credits made
up of Theory 29 cred1ts,_Teach1ng Praetlce
9 credits. |

(ii) Area(s) of specialization ;150 to 70
credits. Unde;.this,,one-subjeet ma jor
carries the 60 - ?b cfeqits;'whilevtwo7-
subject major has 30 - 35 per subject.

(iii) Anc1llary 10. credits.

':‘(iv). Eleéctives 2 - 8 cnedlts..

LT SPECIALANOTESi.

(a)

(b)

Flne and Appl;ed Arts, Hea;th and Physlcal

Education, Musxc; French .and Home EesQQ:jcs are

one .subject majors because they ‘demand a lot of tlme

and practical performance -to attaln proficiency.

‘Because of the~special requlrements‘of Phy51cs
and Vathematxca for Chemlstry, and of " Mathematics
'and Chemlstry for Physxcs, students who conblne
-Chemlstry and Phys1c5 or one of the two thh any.

’other subject may be allowed to take up to

o

37, 38 or ko credlts, as the case may be,~1n oneb
of-these,two subgects. At the same t1me those
-who wiShlmay take only the normal departmental ;”

limit number o credxts.
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J
(c) Each student is»allpwcd-io carrylout only énq
project chosén from one of thé suhbjects 6f his
specializationn Departments may §o;oberatefto
superv1sb a studént carrying oﬁtA a project,that
may 1nvolve twos subJect arens (hhléh may 1nclude
uducatlon) ‘as 1§nw as such co- operatlon does not N
lead a student to ;roduc1nv two pLOJect reports
or carryinéadutvtwo projectsf
{d} D. 223:° Specialﬂméﬁhod (2 credi£s) and ED. 341:
vTeachiﬁg Practi¢e,(9'¢redits) afe Edgcatidn' )
credits and therefore, are non-additive to
.subjebt'speéializatibn credits. - Each of‘these
cours;s is.Shown‘ianhé qaurse‘outline\ofreaé&
' deﬁart@entzéith éne asﬁéfisk. |
(e) ' The course numbering sYstemnuSQd thréugﬁout.is
as'fﬁllbwsi - ~
‘ist éigit stands for the'YCgrkthe'cburse is
‘,offered
5 , : o
‘mldcle dlvlt stand~ for tho area covered by N

: the qourse'Within tho suchct;
+last digit is the number of times the course

T area‘iSubfférdd:within'thb'three yeafiperiodl



iy
Some of the course g;mbérs agreed to between the
curr1culum panels‘of\the University of ngcrla, and .
their College of Education counterparts have been* m@dlfled
in order to maintaln the con51stency of the course nunber-
ing system. Such modlflcatlons have been made w1thout
Any p;ejudice tobthe course t1t1e, course dgscr;ptlon,

ahd‘the’sequence of the courses as agréed upon by the

panels.

REGISTRAR
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ANAMBRA < TATE COLLEGE CF EDUCATION, AUYA

ACADENMIC PROGRAMME

School, of 2ducation

 1. | Department;qf:

(a)b Curriculum and Tegching/Teacher Education

(b) Educational sdministration, Flanning .and
Shpervision‘

(é) Foﬁhdations of Education L
‘(All_coﬁbinéd in Sého@l of Ed?catioh)‘

2. Health and Physical Education Department.

\

21l
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&

‘ . Iz .
ANAMBRA STATE COLLEGE OF EDUCATION, AWKA

SCHOOL OF EDUCATION

"GENERAL AIMS:

The

1.

&

the

R

School will aim at leading the students to
idenfify and discuss iﬁtelligehtly the main ideas
that have affected the deyeiopment end practice of
educatlon, _

understand and identlfy the main psychological and

socio-economic factors that may aid or hinder a child's

educational performance;

' - acquire the right teaching tools and be able to de§elopl

éppropriate strategies_for effective performance in

different situatlons,

1dent1fy ma jor problens of educatlon.ln N1ger1a-

be able to organ;se,-at least, survey research and

present papers on -~ as well as dlscuss 1nte111¢ent1y
A

educatlonal problems, and S R C D

1dent1fy and discuss. 1nte111gently naJor issues affectlng

.teachlna prof6551on 1n ngerla.
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(Course outline)

.~

. \_,,» N .
Year | Seuester Course . ngz;e Title v Credit
» v Number _Hoursg
= . —
zd. 101 ,Histopizél Foundations of
' | Education ' 2
I =d. 111 Ecucational Fsychology I 3
. £d. 121 Curriculum Development 2
I : : : ' —
- Ed. 102 | }hilosopnical Foundations of
‘ Education » ’ 2,
T Ec. 112 Educational ¥sychology II 2
* Ed. 122 | Curriculum and Nethodology I 2
Ed. 151 Frofessional Seminar 1
Ed. 203 | Social Foundations cf .
‘ Education : : ' 1
£d., 204 listory and Problems of - :
I ‘ Nigerian Zducation. i 2
Ed. 223 ’Spec1a1 Methods (in students'|
own subjedcts field). ‘ 2
£d. 252 }rofesslonal Seminar ' 1
o ‘. - ,
’ Ed. 213 Evaluation 2
2d, 222A | Curriculum & Vethodoloqy IX
» (Microteaching Theory and
I Fractice) 4
Ed. 231 | Educational Admlnlstratlon. 2
I | E4. 341 | Teaching - Practice . 9
3 . ‘ . . A g | A
II Ed. 353 |lrofessional Seminar . 1
Grand Total . , 138
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CCURSE DESCRIIFTION
7 '

ED. 101 Yistorical Foundaﬂions of Education: : (2'credits)

Educ ation of the hnclents, the Orients, the'Greeks
the Romans; Evolution of bodern oducatlon through
medieval, Rena1ssance - Reformation and’éontamporar}.’
stage. The hlstorlcal development of Educatlon
'diSCipllnes as a’neans of preparlng the students

for the study of the dlSClpllnes- |

. ED. 102 Pnllosophlcal Foundatlons of Educatlon.’ - (2 credits)}'

The main compet1n¢ phllosop‘uca1 1deas in education.ov
oTﬁelr effect on the teacher, relevance td~national
educatlonal Qroblems. e

: Educatlopal Psychology I vChiid Growth R IR
- knd Development. | o - (3 credits)

Varlous phases and aspects of arowthAand‘development N

and their 1nterrelat10nsh1p L physical;‘eoelal,.
enotional and covnltlve development. Gontribﬁtione
of Jean Plaget and their mellcat1ons for educat;onﬁl

practlce.' Growth from the prenatal perlod to adoles-

‘cence" characterlstlcs -of ch ldhood anc’ adolescence.3

-Personality develOpment.' The role of: the school ln f,e

"the developmentxof the 1nd1v14ual.



ED.
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s

Theories

fducation:1 PsychqloﬁyfII: Learning
' ’ S (2 credits)

. L M ’ .
. . . . ~ Cos .
Uhe verious concepti and theories of learning: the

process and méchaﬁi§m of learning: . the esgéntiaks
of learﬁing éﬁd the role of the teacher/in pfomoting
learning. Their"implicatiqns-fpr‘téach'ng.ﬁ}The
najor bonﬁemporary thuories'bf learning: the

S h R’A$§b€iati0niém'and thngestalt—fieidbTﬁeoriés

and their imhlications for edhqational‘practice.

122

Curriculum Development. , S ‘ ~ (2 credits)

The basic principles of curriculum development:

~curriculum process: patterns of”Currigplum organis

sation. The guidelines for curriculum evaluation,

revision, enc.implementation.

‘ ED;

:Cﬁrriéulum and netﬁodclogymi. o ' vf’}z credité)

T
The.rolé. of the teacher as an-interpreter, moderator
ancé executor of the curriculum. The general

S

~scurriculum- implementation techniques - breaking

~The ia jor concepts

~and classroom mangement.,

broad goals down to specific operational objectives.
/ghd principles of instruction, .
teaching models, major teaching methods, discipline,

I3 .
o
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203 .Social‘FOUndatidnsv (1 qredit)

>

Thke relatlonshlp between educatlon and other soc1a1
instltutlons. General educatlon agenc1es.' The role’
of tha sehool as a soc1al 1nst1tutlop, »SOCiOfJ
economi: factors in  the education of the'individﬁai\
\ﬂband‘the per}orménce of an edUCationél'systgm;‘thé
teaoker in the educat10nal process. -

 ED. 204 d;story and Problems of Niserlan Education (2 credits)

Trad1t10nal educatlon and the development of
wcstcrn-typc educatlon in ngerla- graphzc
descrlptlon of nger1an educatlonal system. _Its

problems - historlcal,cpolltlcal, economlc and

social.
ED. 212 Evaluatibn Lo R o - (2 credits)
S ' / L SR
Baslc statlstlcal technlques, measurés-of centraL

'tendency;' varxatlon or dzsper51on and of relbtlon—
;hips{.-Graphlcal neppesentgt1on of data.‘ Transforﬁb-

o tidn of test.s¢ore$. The planning,ﬂconétructxon..:

RN . admlnlstratlon, and 1nterpretat10n of maJor teacher-1ﬁ

made tests for assess;ng and reportlng pup11

12

‘ppogress;;‘

1 4



A
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Curriculum & Methodology II

o

ED., 222
{liicroteaching: Theory and Practice) (4 cro
This courseé¢ on Licro-ferching‘takes place (wherc
possible) in the "Teaching Skills Laboratory"
,gﬁden simulatéd conditions. 'Integfation of
thceoretical and clinica1 work on specific teaéhi
gechniques treated in gencral in Ed. i21 and 122
Lesson preseé&ation,¢§uestion reinforcemént. |
e¢valuation, anddélass control.,

ED. 223 Special hethods‘n(In Student;' Own |

' Subjec* Areas) (2 cro.
Speciai teaching techniques germane to each sﬁby
area. The spécial features of imparting them to
learner. Inter-disciplinary co-operation betweern
the subject matter specialist/academician and th.
professional educator/method master.

ED. 231l Educational administration, Planning

and Supervision . (2 cred

General administrative principles and practices i
e 1\ .

‘ T . S : :
“relation to organization of edd%ation. Administr

issues that affcct the practising teacher as educ

tional organizer. The organization of the nation

systein with particular reference to secondary

education. The fundamental issues in educational

planning ond supervisich of instruction.

!

»
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Teaching l'ractice _ ‘ (9 credits)

EDs 151

252,353

For about 12 weeks or snc term of the first Semester
of the final yecar forlthe NCE.. Actual.classrosm
practices. Students are_Supervised,progrsssively
by the acédemic'staff of the dcparfmgnts of

Education and the tecachinz subject areas. Students

‘are also assesscd for their NCE certification.

Professional Seminar (1}1,1 bredit)

To ensure progressive and effectlve 1nculcat10n 1n,

and development of profess1onal etths by, the. .o
student-tqacher,professional seminar.is'spread through -

the three yesrs Gf,the N.C,El course.,

In the first yYear a séries'of four lepturés on: - .
£} .7

profeSSLOna%~1ssues are dellvered at marked 1ntervals

- by 1nv1te3 guest- speakers. Each gebture for’aﬂperioq

’

T

forms the: basis for seminar éissussion.'
In'the sesohd snd third yéars stusegis srité'semihar

papers onvchosen profes31;nal“;sp1cs ard problems. R
These may -be from lectures arranged as in, the flrs;,

year and from teachlnv practlce experlence.j Students ” f'

read and lead dlSCUSSlonS on such- papers dUrlng

‘'

séminar sessions. L A
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DEF ARTMENT OF HEALTH AND PHYSICAL "EDUCATICN

GENERAL AIMS

.

To equlp thc students with academic and professional

competenc1es 1n the areas of Health and Fhysical Education

=)

ASpeclflc ObJAptlves

1., . To offer the students opportunltlcs to acqu1re
requi51te health habits as well as skills and
knowledge of various Sports.

2. . To equ;p “them w1th competenc1es in teaching

health and in part101pat19n, teaching and
~ ’

&y

‘off1c1at1ng in var1ous Sports.

3e.  To dévelop interéstlin worthwhilé leisure time

»

activities.

-
5L e
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‘ dLrARThuNT OF thl[l ANJ PHYSICAL EJUCATION
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HPE.. 200

~ Activity Science

| {Course outllne) :
Year | Semester| Course No. Course Iltlc ggi:;t
BIO. 1C1 (BIOLCGY) -Jastc Concepts
of Biclogy _ 4
HPE. 1C1 fiistorical & IMiilosophical
I Foundatjons of bhysical X
: . Educatfon ' 3
HFE, 111 Skills &and- Techniques of
Sports 1 6
1 ,
HFE. 112 S5kills & Tecuniques of
. - Sports I1 ' 3
II EFE. 121 [|Uiseases of the Tropics 3
HPE. 122 Safet) Education and First Aid 3
HFE. 123 Fersonal, Mental and Family-
Life Educatlon 3
HFE. 200 Activity Scicence 2
HFE. 213 Instructional jictivities T 3
ED. 223 |Special lMethod 2
I HFE, 231 Evaluation in Vhysical
' Education A 3
HPE. 224 [Food and Nutrition, Schools '
andeommunity Health ' 3
2
HPZ. 241 |inatomy and Ihysxology 6
« HPE. 214 |Gymnastics 3
IT HFE. 242 [Kinesiology and Exercise »
effects -3
ED. 341 Teachlng Lractlce 9*
I HPE. 351 Seminar 2
HFE. 352 }roJect 1
3 HPE. 315 Instructional activities IT . j
"HFE. 316 Lpincipleb'ﬁnd Practice of
IT o Coaching &.Cfficiating 3
HFE. 3644H~Currlculun, “Programmé B
administration & crganisation :
) of Health & thS]Cal Education 6
- 61
~ Ancillary: ENG. 100 Use of English I & II b
. FAA. 100 Elements of Drawing 2
LS. 100 Library Studies 2
Electives: MUS. 200 First Steps in liusic. 2
2



221

—— N
COULSE DESCRIPTION

BIO. 101 Basic:concepts in Biology. Cfferecd by the
Department Biology (s;e pP-56).

HFE. 101 Histqrical and Fhilosophical FoundatlonS‘
of Physical Zducation {3 creditsl
The course includes tho history, philosobhyj
principles, aims and objeéti§es of physical educatiog.
It ;lso iﬁcludes the nature and.'scope of moderﬁ
physical éducation,‘the career fequiremenfs
and relationships invhealth, ﬁhysical educétion:aﬁd
recreation. This course(would alsoAbricfly treat”
some aspécts of.theoronf'sports, gameé, play ‘and
recreation such as: |
(a) Yhy does man engage in spérts?

T (k) Definitions of sports, play and recréation

(c=4 Sports and culture |
(d) Human values through sports
(e) Sports and politics
(f)  Sports and religions

HPE. 111 Skills'anq Tedhﬁigpes of‘Sports I (4 credits}

'S

An introductory course emphasizing fundamental
skills, exgrcises. and technidueS‘of popular team
sports in ligeria.  The team. sports will include

soccer, basketball, handball and vollcyball.

5%




HFE .

112
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'gkills anc Techniques of Sports II (3 credits)

Thié course Qill ﬁreat,all aspects of track ahd
fieldyathletics. This course will also cover
table~tennis emphasizing the fundamental skills
and techniques including rules and game strategy

in table-tennis.

HPE .

122

Diseases of the Tropics h | (3 credité)
This will treat  the cLéSsification, cauSes‘
trgnamisgfbn, prevenfion and control of major
communicable diseases, and non-communicable

diseases with emphasis on how they reiate/td

Nigeria in_paréiéulgx,Q

Safety Education and First Aid : (3 credits)

E. 123

Emphasis will be 6n’aCCident ﬁre&ention in the
home, school, community and induétrf.‘ theh.topicé
to be theabeﬂ are safety in play and recréhtion.ﬁ
The flrst aid course will treat emergcncy care to>
accident victims in schools. homes, cammunlty, etc.

PersonalJ Mental and Fanlly L1fe Educatlon (3 credlts)”

" This course involves health care as ‘it relates to

.
b

tne 1nd1v1dua1. Personal cleanllness, appearance
posture, dental health, care of the eyes, ears
etc, Steps in achieving mental health. Eactors

thatﬂhelp to shape personaiity. Applicatidh of

Amehtalvhygiehé; Family-life'éducafioh would be .

-



<

223

tted under the following themes: sociological
mornl, as well as biological aspects of family

life. -Factual instruction in sex education.

Ccunselliné’in family living,

in the scope and

F 213 Instructional AcfiVifies I . _ (3 créc

This is an introductory cdurse in badmintbn, hock

: and lawn tennis. The emphasis would be on funda-

meﬁtal skills and techﬁiques relevant to the spo
.coﬁcérned.

HFE. 231 Evaluation iy Physica1 Educati§ﬁ : (3 crec
This cdurse will tr;at‘thé nature and purposes of
evaluatiocn iﬁ‘ﬂe;ith and Physical Education.
EmphasiSIWill bg on administration of tests. on sj
skilié and phyéiéal fitneﬁs. Explanation of»simp
statistieal’téfm inyolved,in evaluation,

HPE. 224 Food and Mutrition, School and Community .

' Health , ' o - (3 crecd

A course in food. and nutrition with particular

‘reference to Nigerian food. Réferchq~will be ma

~ tc common nutritidnal disorders”and”diseases incl

the role of food énq nutrition in_athlétiés‘and.

of the major persdnalihealfh problems including.

L : L - o -
heaith valucs and possibilities. A detailed cour
) o B

-y

objcctives of school and communi -

'sports activities., This includes also an overvic:

oy
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2k1

224

health ecucation and the modern concepts, problems
and organizational relationship of community health
delivery systoms’in,Nigeria.

Anatomy and Physiolo*y ‘ _ (3 _credits)

214

A detalled study of the anatomy and phy51ology
of the human body. This course involves theory and
practlo\}s “ The ‘course w1ll be treated under the

following topics: The body systems -'cndocrlne

dlvestlve, excretory, skeletal muscular, circu-

latory, resplratory, nervous, and’reproductive

y5tems; Body~metabolism, regulatlon of body

&
temoerature will ‘also be covered.

HFE,

gxmﬁastlcs - | . : (3 credits)
ossentlally a study of basic movement patterns and
qualltles conmon to all- _activities. ‘The use of
movement factors of‘éymna:tics (fonce) sSpace) time
anc flow of movement in rrymxmetlcs,_stunts and |
tumb11ng° development of qua11c1es such es
flex1b111ty,'coordlnatlon aglllfy, power. et cetra,
and thelr use. in apparatu work on horlzontal parallel

and uneven bars, partncr and group act1v¢t1es.

N
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ED.

223

225

Special' Methoc © (2_.recits

HPE .

242

A general approach to the modern methods of

teaéhing Health and Physical Education at various
t

‘levels. The course will inclucde the plsmning and

development of programmes for these les€ls in

the areas of health and physigal Edp:ation._

Kinesiology and Exercise Effects (3 _credits)

‘HPE.

The role of the major'body muscles including the

general effects of physical activities and

training on cardiovascular, respiratory and other ki
Phy3i01bgiqgl_prOCGsses. Thé effect éf skill,
endurance and fatigue on physical performance.
An'anai&s;s of human movemeﬁts'ag.ﬁhgy involve

uding joints

the different muscles of the body incl

*

“in different :w%** .

1 Sé—'f“r in Heslth and Physical Bducation (2 credits)

Students either in groups or as individuals choose -

.

topics or are assigned topics on which they do,

researgh work, eithor in Yealth or Fhysical Education.
. : N - . b_ - » by
A write-up follows the research work uu“_“r g class

semirar, of departmental seminar.

4
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Heslth-and Fhysical Education I'roject (1 credjt)

HFE .

315

This is a special project arrasged as individual
or group study in'héalth or physical cducation.

Knowledge gained in tho projects]may cnable the

- students to‘improve‘fheir teaching of Health and

thysical Eﬂucafion.

Principles and Fractice Jf Coaching

—p

Instructional Activities JI ’ (3 credits)

.This is an advanced course in track' ahd fielc

-~

“athletics and table tecmnis. Emphasis is laid . .

on the development of skills and techniques,
learning of rules, etiquette, and practice of’

good spértsm;;ship in the sports cohcérned.

and Cfficiating ] i (3 credits)

The course give;.a general approach to principles

of coaching and officiating. It treats the proper _

| apnliéatiqi of the mecﬁan{cs‘of motion as it _ . ;

relates to physical activities. Objective guide.
for judging performance and for'directing perfornmers
toward peffection in execution. It also covers.

techniques of officiating,in selected team and

' individual sports.
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~Curr1culum, Frogrammes, Administration

207

HPE..ZOC

Grganization of Health and Phy31cai-

“Education : " (6 _credits)

The course will be made up of currlculun develop-
ment as it is applled in the areas of health and
physical education. It w111 include bas;c'issues i
invblved in curriculum design and planning,
crite;;a for ChOiCe;Of curriculum materialﬁ,
scope' for development ‘and planning. of health'

and phy51cal educatlon and guide- llnes for
intramural, extramural 1nter-scholast1c and‘
adapted Phys;cal Educatlon programmes. The
admlnlstratlon of PhySICal mducatlpn w111 1nclude
a survey of the pattcrns of organlzatlon and.
admlnlstratlon of\sports and vames in general

with particular refefenéé to Nigeria.

C,.

Act1v1ty Sc1ence (Electlve) _ ' (2 crcdits)

" general -

Fundamentals of’ phy51ca1 act1v1ty - scope‘and

1 -
V

selectlon for modern llfe.u Phy51ca1 fltness ~

concept, elements, how anda hyglene of. In?ramoral

e

sports - ba31c concepts, role -and organlzatlon in :

schools. ACqulrlng qu‘t Sklll in selecte$ sports,

otor'sklll; tralnlng factors and provrammes

g% sports,and;games;f_basib theory an,selecxed sport.

i
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EDUCATIONAL STATISTICS T¥ NIGERIA, 1975 - 1979
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&) Cacledes Earolmart {5, bor L1gne Bste Scbool of Sclenct,
Seuren: Foderal Muaistey of Lhcallon, Suxinics Ualt, Lages.
Serviced by the Tedesrd Olicr of ®ithadcr, Lacw, .
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DETRIMUTION OF STUDENTS IN NIGERIAN UNTVERSITIEY DY FACULTY AND SEX 11778

- wlaldwy

Faculiles Rada{  Lagos Maukka o -Xalrs - 11 e el 0ls Calabar © | Kise Solato” - ). v,.t.y Gt and
o ) guri Haroeurt | Tatal
M ri M .,..v M r x| »r M i{r Moy [kr M Fis v jur|wir fagr|n S VRN D v
Admlatstyal jon o1 61 PpM w0 e 11} ik | 12 1 2 A L s o1, s01} 308] 3,113
Antg tory | eeal 1o lay | 13¢ - - sn | a4 ERT o ivy]. 2] 4sel 4 v f.4 ] 300 . 3.am] em). o ;.
B i . . B R SN I N 4.
- Sclences - ] = ] = s 11,268 194 = - $2y /| 49 178 csn -l 1 [ a5ei 1l 2w
Eéucation 1,102 s10) 413 lamz | 334}y, 008 2360 )z 008 | 30 ast/ base L saf st ] sea) sl ve Y3l e | 300 38 nﬁ“ 1LAK . Lese
: - - : - . - Y
tav . «18f 3149 307 | 110 ] @88 | (1] 350 134 + . L L ant] 1 nma
Pure Scdience 11,339 g3z} 113 fogs | 194) 340 [}) .8y o8 Lu*’..hﬁf 190} 43 HJI-: 353 1o | 300 135 26 s an| sml s o0
Soctal Sctence yo400. 1 230 1e8 Jer0| t10] ~ - - o | 1 - - jom) sr] gsal .asl P arla ) oweo- O el aeml el s
Medicine Pharmacy & | . i : R . i - = T
Nursing 1,90 - 7] 120 148 110} 148} 4p0 103 ) 133 [T AL 1 rod )
Engintring 326 aos) - ¢ feox } 12| 833 3.1 s Y. %0 318 S D
Faviromertal - f . ) - 3 e
Studies - - 168P . v {soe | 4] as2 ™ - - -
“J.Wﬂ. Foremry & ; ) ) u J - . o B
f Veterinary 1,231 323 1 1] $34 13 11 4 ¢ 43 100 3 186 157] - 3,343
Correspordent & - K ) .
Open Study Units €63 60 o 663l “¢ol 3
Basic Rudics ] _| s b i:] 244 21933 : -rw! Ced 1 eed
. o - A sses s, 1031, 3445, 029 1,104 6,540 s3r | s {1t {3351 el sasl aee v amol asdyass | amad w0 1 ass] eslazendsees ans
Grant Total \ 8,885 7,447 6, 127 R X rad 8,321 2, 251 110161 1,209 1838 11,30 14 %00 > s2¢ | a@ms- {1 :
i g . P . > - "
Universities o o . ) ] e
Percentage 18,90 15.5¢ 14,04 - 15.41 11,31 L 2@ 2.3 s.a._tim 041 | 1.88 0.¢8. 100. 00
! ' L . : . h i N
¢ Wote: @) M= Mile Pe Female ’ ] B .
/ ¢ @)  Tlguwras tclodes Post Gradate, Bigher degres, Oret degrae, nl‘Enlnr asd Diploma Courses.
% Source: Nigerian Universitios Commonion, Lagos. -
~ S )

Serviced by the Federal Otfice of Rasistics '
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£

TOTAL ENROLMENT IN NIGERIAN UNIVERSITIES BY FACULTY AND STATE

)

Source:

. Serviced by the Federal Offige of Statistics.

T T | Arts & x.._.a ¢ | | ) !b&nto.ﬁ ) v...h.:d. l T
Cicrsities Adwmine] Soctal | yg1amic ucation | Law |Science | Soelal |pharmacyl Techno-| Agric, Mental | Basic | Remedial| P/G Post
stration | Arts [Sclence | g qieq T T | scteace | 6 pursing] loey | Forest & |Studies | Studies | Year | Higher | Graduate | Total
: : - Vet. T Prog. Degree | Diploma
fuadan i 882 “ 1,588 1,108 1,188 | 1,449 1) 1,229 1,181
Lagos 182 [ 899 1,008 | 682 | ¥ss |1,s42 | 1,00 | an 121 wa | osse
Naukka ate | 591 ys3 | s Js089 ) mo | w3 | s1s e13_| 548 il 1,000
Zarta 418 1,512 1,245 | 376 %03 , 6ot 553 807 s0s | 1 880 5850
e 1441, 03¢ voso | se0 byoes | sse ] w0 910 _s23 . , ; 7,234
Benin st .| 209 - s18 g | ss2 ] sr2 ). m \ 2,813
Jos 294 350 w | o 106 ) BN
Calabar 308 e | . 350 | s 78 ) . 118 1,678 °
Xano 660 530 50 150 | 858 430 2,398
Aatduguri 428 138 88 339 | 401 2% 44 1,452
Sokoto 3 188 o8 4 u| . e 13 12 4ss
Norin b 188 i 228 273 117 52 , " 80 2 012
Port Hareourt 90 . .wc - 210 11} ,_ao 658
Total 1,909 |4.793 | 1,700 | 848 s o2z |2 169 | 7,253 |7, 048 6,049 13 378 ‘2. 088 | 1,472 | 1,880 168 2 343 | s1 819
Facully : © o . . ‘
Percentage s.70] 9.30 | 3.30 | 165 15.57 | 4.21 [ 1408 13,67 | 1309 | 6.5 5.80 286 | 3.6 1.49 | 0.00 0.67 | 100%
- Nigerian Universities Commission, Lagos.
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ENROLMENT IN ADVAWCED TEACHERS' COLLEGES (A.T.C.) AND
OTHER INSTITUTIONS TRAINING NCE TEACHERS, 1975/76-1978/79

STATES __

ENROULMENTS

1975 =76 | 197677 97720 1978-79
1. | ANAMBRA 50 238 276 436 -
2. | sauch - 54 144 m
3. _RENDEIL 1 .“:15 1,291
4. | BENUE - 548 i,osa 1,395
5. | BORNO - - 172 423
6. | cross RIVER 807 1,194 1,270 1,543
7. | concoa 133 29 261 - 958
8. | M0 | oy 11,083 1,920 1,963
9. | KADUNA - 70 164 382
10. | KANO 1,213 1,160 1,020 1,816
.| KwARA |52 267 _n 372
12. | 1AGOS 190 219 270 119
13, | NIGER 77 21 @ 497
| aqun i i 187 400
15. | QNDQ ;629 737 736 1,092°
6.l Yo . - - 58 130
17. PLM"EI;U 223 223 il 75
8. | mryess 125 46 616 928 |
19. | sokoto ng | 3 | 537 669 |
l "Sou‘rce: ‘ gtatistlcs Un"it‘,. Federal Ministry of Pucation, Lagos. -

Serviced by the Federal Office of Statistics, Lagos.
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ENROLMENT IN Ogam 11 ﬁgnxmﬁ .:c:):?o COLLEGES BY STATES,

1875/18 - ﬂag;m

o

No. STATES 1915/78 1976 /71 1977/78 1978 /79
T .
Number = [Percentage Number | Percentage Number Percentage /Number Percentage
of Students) Distribution |of students ] Distribution | of m:&mm:"u Distribution | /of Students Distribution
1. __ANAMBRA 3, 920 3.2 6,598 4.5 8,673 4.8 9,728 4.5
2. BAUCHI 7,078 5,8 6,437 4.4 6, 999 3.9 7,404 3.5
3. BENDEL 9,281 7.6 9 281 6.4 10, 573 5.8 11,630 ° 5.4
4. BENUE 5,701 4.1 8, 945 6.1 12,692 7.0 14, 491 6.8
5. BORNO 6,404 5.2 . - 6,898 4.1 6, 898 3.8 7,328 3.4
6. CROSS RIVER 7,123 5.8 7,622 5.2 8, 406 4.6 10, 7117 5.0
7. GONGOLA 6,784 5.5 6,014 4,1 5,835 3.2 10, 061 4.1
8. _IMO 6,977 5.7 8,212 5.6 10, 005 55 16,257 7.6
9.  KADUNA 8, 702 7.1 10, 767 7.4 - 14,798 8.2 18, 630 8.1
10, _KANO 8,444 6.9 12,619 8.7 16, 972 9.4, 17,594 8.2
11. KWARA 5,399 1.4 7,215 4.9 9 353 5.2 11,398 5.3
12. LAGOS 3,6% 3.0 4,721 3.2 5, 308 2.9 5, 082 2.8
13, NIGER 6,435 5.3 7,220 4.9 8,326 . 4.6 B, 431 3.9
14. _ OGUN. 3,141 2.6 3,462 2:4 4,100 v 2.3 3,790 1.8
15. ONDO 4,493 3.1 6,353 4.4 7,157 V4.3 8, 381 3.9
16, _OYO 6,687 5.5 7, 091 4.9 8, 866 \ 4.9 9,445 4.4
17. PLATEAU 6,246 5.1 8, 384 5.7 L 952 \ 5.5 14, 037 6.5
18.  RIVERS 6,035 4.9 5 743 3.9 9, 050 5.0 9,514 - 4.4
19, SOKOTO 9,736 8.0 12,349 8.5 16,324 9.0 19, 632 9.2
NIGERIA 132,276 | 100.0 145,937 | 100.0 180, 887 100.0 214, 550 100. 0

Source: Federal Ministry of Education Statistics Unit, Lagos.

Serviced by the Federal Office of Statistics, Lagos.
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ENROLMENT N mmnozgaw TECHNITAL, AND VOCATWINAL SCHOOLS,
BY SUAE, nﬂm\z. = 1978/79

Y

STATES ; 1975 - 76 1976 - 1T1 ; 1977 - 78 1978 - 79
No. of - No. of No, of
Schools Enrolment Schools Enrolment Schools Enrolmunt .MMrown.-. Enrolment
ANAMBRA 4 2,315 4 2,257 4 2,428 - 10 4,700
- 3AUCHI - - - - 3 132 2 . 228
8ENDEL 5 4,226 5 3,758 10 4, 349 10 15,845
SORNO 1 228 1 228 [ 522 I3 , 200
CROSS-RIVER 9 4,906 10 5,372 12 6,075 16 u 170
GOGONLA p) 80 3 110 4 200~ " 200"
MO 7 1,515 7 - 2;349 7 4,905 7 5,001
KADUNA 3 1,566 4 2,896 4 3,513 4 3,441
KANO 3 1,090 4 1,253 4 1,895 3 1,439
| KWARA 6 - 554 7 901 7 1,770 7 2,504
LAGOS 4 1,770 4 1,923 1 v 602 1 762
NIGER | 2 573 3 - 737 3 ‘1,308 3 420
4 OGUN 3 1,053 3 1,029 2 781 T ¥y
oYQo . 4 1,973 4 1,933 4 o, 114 4 1,661
PLATEAU 4 369 3 840 3 —, 51 3 Y,284
RIVERS 9 2,242 9 3,728 4 2,917 3 2,418
SOKOTO 1 141 2 736 2 811 3 1089
NIGERIA 75 25,947 81 32,010 88 36,723 %0 3,083
L A
Source:-  Statistics Unit, Federal Ministry of Education, Lagos.

Serviced by the Federal Office of Statistics, Lagos-
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TEACIHERS 14 PRIMARY EDUCATION BY QUALIEYCATION AND s, W1 - R —

Toial | Total lncomp- Religious Student Pupil

Primariy of CR1 (CR I CR I CrR I H.S5.C/ | —tata~ | Primory 1& Ajobic  |Teochers | Othen | Teocher

NO. STATES School | Teochers| & & Failed & v EGM Secondary] VI/VIl | Teorchers . | Ratio

- . Enrolment Higher | Cert. : . School ) :
" ~

o 1. | ANAMBRA 907,252 26,813 478 Y11, 147 n~nuu__ 208 1,146 108 - L - - 11,491 33.8

2. | BAUCHI _ 329,611 10,347 _ 2 | 3,432 - | 979 = - - 2,458 - 3,476 3.9

3. | BENDEL 751,712 23,415 21 9,276] 3,828 | 383 4,038 3,916 1,607 ° - - - 156 32.1

4. | BENUE 629,243 15,872 | 154 | 2,650 8031 181 1,061 -1 9,613 = — - | 1,40 [ 3.6

5. | BORNO 369,052 6,712 129 | 978 \,707 770 656 - - 1,260 - 1,212 55.0

5. TCROSS RIVER | 768,292] 19,972 - 110,759 - - - - - - - 9,213 | 38.5

7. | GOGONLA 322,313 9,525 15°1 1,825 2,040 &94 - - - - - 4,951 33.8

8. | IMO 1,003,824] 29,171 | 1,40 (19,617 N - - = = - 8,145 | 34.4

9, | KADUNA 613,091) 20,809 20 | 2,523 | 6,034 |. Z1_ 382 3,300 | 3,877 _ 4,200 - - - 2.5

10. | KANO T472,813| 14,968 36 | .672 | 3,052 | 819 - - - 3,384 | 3,187 2,593 31.6
17, | KWARA 394,030 10,458 | 316 | 3,496 | 1,718 | - 686 1,348 =1 1,358 SR 1,506 7T _

12. | LAGOS 400,405 F|;o~M—~| 391 6,524 1,219 441 358 - - - - 1,979 36.7

13, | NIGER 181,731 3849 <"11,794 107 | 445 . 67 - - - - 1,436 47.2

14, | OGUN 299,015 10,018 &0 | 3,756 1,132 15 .~ - .- - - 4,955 29.5

15. {ONOQO B TS| 14,3505 | 149 | 6,308} 3,055 1 157 =2 < ¥5 - 5 1,503 .5

15, [OYO B&5. 040 26,600°] 52 | Mo | N, B5 7 4V 7,70 5,570 872 = = 5,385 | 32,3
17, [ PLATEAU 345,554 11,963 |__1&3 | 2,85 S S < S Y. = < - = 7,789 | 0%

18. | RIVERS 430,388 11,247 - - - - - - - - .- T- - '38.3:

19. | SOKOTO 301,542 8,520 . 24 558 3,321 388 _.WA - 1,186 - . - 1,749 35.4

NIGERIA 5,845,638 | 285,897 | 3,607 (89,001 | 41,686 {7,128 13,839 13,294 [18,650° | 11,302 3,187 | 72,38 34.4

Source: m.nwsmz@m Unit, Federal Ministry of Education, Lagos. .
Serviced by the Federal Office of Statistics, Lagos.
¢
B
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STATISTICS OF PRIMARY EDUCATION IN NIGERIA |
NUMBER OF PRIMARY SCHCOLS BY STATES 1975/, - 91978//9‘

STATES 1975/76 , 1976/77 | V977718 ' | 1978779
1. ANAMBRA 1,708 o787 ‘1,354 " 1,908
2. BAUCHI 1,086 T eso 2,235 2,251
3. BENDEL | 162 1,325 | 1,594 . 1,603
4 BENUE ‘ 1,200 | 29 | 2,667 2,696
5. BORNO | 1,52 | 1,080 1,825 1,88
6. CROSS RIVER | 1,505 LS8 | ne0 1,840
7. GONGOLA . 1,564 1,575 | - ‘l,gé.B | 1,869
& 1Mo | |
9. KADUNA 859 2,558 | 2,821 | 2,855
10.  KANO ~ 78 | z,-&as 3,028 ':;_,osa
1. KWARA 539 1,021 - iz | s
1. cos M 598 - &8 &S |
3. NIGER : -245‘ ‘ \931 o 1,083 ,“l,qel o i
4. OGUN 1,160 1,162 1,20 | 1,208
is. onpo | 1,159 1,326 1,389 | v4n0
6. ovo l,§95 2,2&8' 2,318 2,315
17 PLATEAU @ | 1495 | ’4 1,67 | ,e82
18.  RIVERS 595 57 - '870 : 889
9. SOKOTO mo| am | e

NIGERIA | 21;223 | 2,853 | 3430 35,300

Source: Statlstics Umt Federal Mlnlstry of Education. Lagon.
Serviced by the Federal Office of Statxshcs. Lagos.

"'{)v
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STATISTICS OF PRIMARY SCHOOL EDUCATION'. . . _ o

ENROLMENT IN PRIMARY 1, - 1975-1979

STATE 197576 | 1976/77 \o72,/78 \ 1978/79

ANAMBRA 154,162 | 76,843 | 231,87 \ 213,400

BAUCHI 57,300 102,908 118,860 L 85,8y

BENDEL - 151,045 174,370 180,211 _ \ 177,763

BENUE 76,069 276,169 194,402 \ 306,564

BORMO s9,096 | 52,998 |30,67I‘ \ 165,438 .
CROSS RIVER 163,436 | 226,391 1 199,619 \ 193,703 ’

GONGOLA 58,692 112,704 10;;65;; 101,298 | ’

" IMO ' 129,923 | 260,918 209 ,'3d 198,578

KADUNA 51,823 7,875 | 190,236 150,332 - |
KANO 32,741 193,064 140,832 | 123,699 '
" KWARA * 49,408 « 87,307 126, 468 127,585
LAGOS 7:3,462 84,608 182,430 84,824
" NIGER | 10,478 65,754 | 74,86 100,573 ;§
OGUN a9 | 75,0 70,828 . | 72,158 '
oNDO . 89,906 \2,54\ ne,170 | 111,376
oYO 155,316 | 201,504 182,451 196,718 ;
PLATEAU 3,845 | 171,272 108,177 | 123,417
RIVERS ' 0,500 | 94,585 | " 133,430 141,186 gy
SOKOTO 22,388 78,721 114,358 114,231 ) !
NIGERIA 1,556,549 2,896,176 2,709,872 Ma,aaz

N

Source Statistics Unit, Federal Ministry of Educanon Lagos

Serviced by the Federal Omce of Stahshcs Lagos.

. R
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FEDERAL GOVERNMENT RECURRENT GRANTS AND CAPITAL FUNDS

' RELEASED TO THE STATES FOR THE UPE mOmmgM'MAZ>ZOE YEARS

1974 - dm 8 1978 - 4m

o

NAIRA
] "1974-15 1975-16 1976-77 1977-78 : _5.;-.3
RECURRENT 39, 155, 000 117, 010, 475 386,311,443 456,641,489 | 501,084. 000 *
CAPITAL 56,198,858 | 181,310,279 223,212,634 - 155,199,993 59, 755, 391
TOTAL 95,353, 858 298, 320, 754 600,524,077| 611,841,482 | 560,839,391

*.Allocation (Actual mﬂﬁo:&»ﬁ.m not Available)
moE.nm. Federal Minisiry of Education, mgamznm cBn rumo.nv.

N

Serviced by the Federal Office of;Statistics, Lagos.



' 4 TO T
STATES FOIUTUE U, P b, SCHTEMEF INAWCIAL ¥ rad Yo -1 IS YWY

PEDERAL COVETUNMENT CAMTAL FUNDS RELEASED

I
.

NAIA
176 - 17 ) 1977 - 78 1978 - 19
PRIMARY GR.IIT.T. TOTAL PRIMARY GR.OT.T TOTAL PRIMATLY, GR.OT.T TOTAL
ANAMDRA 0,342, 532 4, 820, 144 13,162,678 3, 911 16 2,230, 091 8, 264, 807 “1, 134,778 1,334,392 2, 489, 167
pAUCHT 2, 973, 218 s, 712,230 2. g2s 443 s, 28, 514 »...a.au, 8 122, 169 1,065,288 1,688, 670" 3, 354158
DENDEL 10, 062, 666 4,197,042 14,260, 508 3,188 030 8, 153, 404 9,342,434 911,151 1,835, 023 2, 146, 114
DENUE 3,175, 804 4.397,1n v, 772, 916 5,514 888 2,763, 088 8, 0, 1M 1,875,620 | 1,608, 358 ; 3, 184,038
BORNO 2, 601, usw .1, 045, 564 9,645,868 | -6, 347, 363 2,937, Q0 9,484,795 1,870,675 1,709, 346 3, 580, 021
Cross RtvER | 10, 736, 206 7,218 228 1Laee| s onan 3, 140, 626 8, 511,101 1,953, 475 1,827, 390 3,381 065 _—
GONCOLA o 3,008,509 8, 282, 9% 13; 288 83 3, 936, 158 $,040,000 | 11 .sa. 758 1,696,218 2,811,833 4,308, 049
no , (s NL u.d....:x 12, €09, 803 4,021,678 2,407, 988 €, 429,663 1,149,048 1,401,253 2, 350; 301 o
XADUNA 11, 116, 441 8,884,692 20,001,133 | 7,380,000 2,000,000 | 9. 330 009 2,108,572 1 _uw-..Fl '3, 262 408 -
KANO 12,131, 038 10, §92, 087 23,023,125 9, 883, 495 4,853,748 | 14, 137,243 2,825, 854 2,824, 488 5,650, 32 -
XWARA 9,538, 412 3, 920, 863 13,459,215 | 4, 371,308 1,000,000 |- f. 311,35 1,248, 967 1,163,836 2,412 003 T
LAGOS 13,490, 628 827,338 14, 117, 964 3,186,354 3,066, 903 3,783,217 910,357 1,202, 803 2,113,160
NICER 2,025,000 2,762, 5% ~ 4, 787,590 4,177,102 |. 2 698 %48~ §, 876, 050 1,183,458 1,510, 569 2,784,027
OGUN 321, 524 1,880, 911 2,182,435 3, 447,150 2,109, 401 5,636,551 384, 200 1,274, 054 2,258, 954
ONDO 117,838 3,270, 983 L3, 988,821 4, 332, 36¢ 1,393,010 $, 925,374 1,294, 960 1,392, 53¢ ur...-... 4%
oxp.. 1,744,308 8,123, 301 s, 367,308 s, 133,322 3,1 1 8, 881, 339 1,923, 808 1,820, 193 3,143, 958
PLATEAU $, 287, 450 3, 916, 087 10,203,517 $, 734,400 2,639, 658 8,373, 861 /.I_l.wu..uz - 1,535, 51 3, 894,349
RIVERS 3,821, 8% 1,097,122 6, 918 998 3, 80,497 2,673,208 6,103,783 230, 142 ruvw._ha.u. 2,535,118
soxoTg 8,369, T4¢ 12, 390, 887 20, 760, ¢31 8, 8 3,127,181 | 10,384, 084 2,416,254 1,237, 849 3,654,103
R 122 832 ¢82 100, 559, 152 223, 12,434 | 100,799,993 - | $7 400,000 | 152,19, 993 28,801,975 - | 30 %48 418

) Source: Federal Minlstry of Education, Statlstics Unlt, Lagog.
Serviced by the Federal Office of Ratistics, Lagua, -

39,750, 331
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PROGRESSIVE ENROLMENT IN PRIMARY SCHOOLS = £
‘ “ - 1969 - 1979
. ACTUAL TOTAL
( YEAR PRIMARY SCHOOL ENROLMENT
ENROLMENT RATE
1949 2.5m 2% o
£ )
1970 , 35m o 2%
1971 3.8m L %
1972 © 4,4m 39%
1973/74  4.89m 2%
T . T T T
1974/75 5.19m . 43%
I
- r
1975/78 . 6.08m 49%
1978/77 8.10m 4%
< w977/78 | 9.85m 76%
. . )
1978/79 IR , 86%

Source:~ Stafistics Unit, Fedéral MiniStry of Education, Lagos..

Serviced by the Federal Office of Statistics, Lagos.




‘

.
AN ’
* \
i
STATISTICS OF PRIMARY SCHOOL EDUCATION IN NIGERIA
ENROLMENT IN PRIMARY SCHOOLS 1975/76 - 1978/79

NO. | STATES 1975/76 1976/77 1977/78 1978/79
| ANAMBRA | 641,775 326,783 907, 252 N, 377
2. | BAUCHI 126,300 220,211 329,611 362,011/
3. | sENDEL’ 606,115 676,373 751,712 792,921
4 | seNvE- | 256,747 535,095 629,243 838,723
5. | BORNO" 136,964 121,982 369,0.;2 : 529,’520 _
6, | CROSS RIVER 597,182 719, 550 769,292 824, 500
7. | GONGOLA |' 158,200 265,335 a3 | 397,708
8. | IMO 739,031 938, 400 1,003,824 1,014, 467
9. | KADUNA 218,204 460,349 613,091 | 747,125
10. KANO 160,340 341,806 | 472,813 459,927
N, | KWARA | -181,050 250,716 394,030 493,241
12, | LAGOs | .-355,845 388,429 440,405 434,453
1. | NIGER 55,377 113,852 181,731 277,495

4. | OGUN 240,701 282,333 299,005 | 345,393
15. | onoo 333, 611 403,200 428,119 464,395
16, | ovo 582,452 734,832 866,840 996,362
17, PLATEAU ;147,873 317,482 365,554 452,056 4'
18. RIVERS 275,591 346,961 430,388 470, 438
19. | SOKOTO 135, 138 206,177 301, 542 397,351

NIGERWA ~ |5,950,296 8,149,867 9,874,827 7| 11,410,260

Sourcer  Statlstics Unlt, Federal Ministry of Education, Lagos.

Serviced by the Federal Qffica of Statistics, Lagos.
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SIATATICS OF DXAMWATION RESWT H3.€./C,C.1, A Livi
S SUSACT By GRADE; Jt, 1977

8 3 T -
— RO, AND % SAT Y CaADEt 101AL NO, -
. i - AL SUAL, | FAIL | AMINT
- UACT At A trva sy . 24 AS % OF
. . A s | € 0 ] , INmyY
i J , ‘ 3 . 'Y ] ’ 7] " s s ’
. (%Y 1,3 2] nge “we | N nr! s i
Hgcn 2 “ 2 ] e " n s " H
. : ¢ Y ve | nal o L3 | Tee | 2 33
' OINGLBH LUTHATIR M2 1 » [ 1z "~ 0 [} 2 "
P : o 20 b e w CXREERE X )
OHOMKCS 21 v | w s 14 “ 1,m ™ 0 )
. YT X (% ERTE 2 . T 5.3 5,2 NS 42
ICPNOAAC HEROY . . . . - - - - . k1]
‘ . ¢ » I '“J'
HoLBR LN, B U - - - - - . ). .
! w ) . 1000 - "0 ’
IR OOY 1 v . - - ' g 4 n
‘ ! . . 9 1.0 13,7 | ) v,
GEOCRAMY : 1,07 n " 1ns ) " ) D .
1.0 1"y 12221 225 . CAJ .7 4 7.6
GENHAL PAMR 3,608 ] o 00 | )t 1,42 - 2.0 »
R ) ™ e e | s ».4 . 1,9 2.0
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DEPARTMENT OF o
 EDUCATIONAL ADMINISTRATION

IR

S FACULTY OF EDUCATION -
} THE UNIVERSITY OF ALBERTA

This is to certify that Mr. Peter Nnabuo %s”visiting‘Nigeria'iﬁhr: .
order to condutt a doctorate research of Colleges of Education/Federal .
Advanced Teachers' Colleges. ' B L ' T

! Mk;'Nnabuo,is a Ph.D(-caBdidate_inUEducational Administration at

the University of A]berya, Canada. i :

Your assi§tance,in]pr6Viding-him_with’the requiréd p{e¢es of- .

information on your college will be highly appreciated. Thanks for h

your co-operation. - o s PR

¢

‘\ ~Sincerely yours,

- O
- #_ - Professor D.A.Maﬁékay-’ g
- (Supervisor)- SO

DAM/rdv

]

t

'7.104, EDUCATION NORTH, EdMONTON, ALBERTA. CANADA  T6G 2G5 TELEPHONE (403) 432;5_2‘4)1 ;o

TO WHOM. IT MAY CONCERN - - R B



THE UNIVERSITY OF ALBERTA
KDMONTON, CANADA
T6G 209

" FACULTY OF EDUCATION
DEPARTMENY OF EDUCATIONAL
ADMINISTRATION

March 2, 1982

The Provost v :
College of Education , Y
Awka, Anambra State |

Nigeria

Dear Sir:

- A_Request For Research Document(s)

I humbly request you to furnish me with the available documents on
Advanced Teacher Training College. The intent for the' sald request 1s
to enable me conduct a doctoratedissertation research on the role.of
A.T.T.C. in Nigerla., I have selected your college to be one of the
institutions in Nigerfa that will be used for the study. Earlier, I
formally approached the State Ministry of” Education, Enugu, who referred
me to write you for the available materials related to the subject. I
an confident that you will help me in this endeavour.

' *Meanwhlle, I am a Nigerian citizen, currently ehrolled in doctorate
programme in Educational Administration at the University of Alberta,
Edmonton, Canada. My dissertation topic is on "The Role of Advanced : .
Teacher Training College in Nigerla." The sald, research is intended to -

- cover about five or six states in Nigeria that operate A.T.T.C. My utmost

request 1s that you help me in obtaining the followlng: . -

1. Articles/Publications on A.T.T.C.

2. Programnme and course descriptions

3. Previous research docunents on A.T.T.C., and

4. Materials that are relevant to the proposed research study.

I should be thankful if you would glve your attention to this matter.
I loock forward to hearing from you in the near future. Thanks for your

cooperation. -

Yours truly,

| PotMlnabuo
Pe{ef 0. M. Nnabuo

v
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Permanent Secretary ' L

Scholarship Division *

Federal Ministry of Education
Lagos, Nigeria ‘

Dear Sir: - '

TO WHOM IT MAY CONCERN

‘December 30, 1982

This is to certify that Mr. Peter Nnabuo has maintained
a full-time status as a Ph.D. student in this Department since

May, 1981. .-

~ The time period for the completion of the Ph,D. progran
is three years.  We heartily recommend and would appreciate
your continued financial support to Mr. Nnabuo for the said

duration of his studies.

1

Thank you for your cooperation.

/bl

- 7-1b4, EDUCAT& NORTH, EDN‘ONTONL ALBERTA, CANADA

<

Yours sincerely,

N

’l .
losts# e
Dr. C.S. Bumbarger
Professor and Chairman

Lo .

T6G 2G5  TELEPHONE (403) 4325241

N
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The University of Alberaa
Edmonton, Alberta

T6G 2)9

Telephone: 03 432-3212

40) 432-3620

June 17, 1982

Provost :
Awka College of Education
Awka, Anambra State
Nigeria

Dear Sir:

I write on behalf of Peter Nnabuo, who is conducting
doctoral research on teacher education in Nigeria. Mr. Nnabuo
who 1s in Educati®nal Administration, is one of my students.

Also, I am a member of his supervising committee for his research.

I have read and approved his proposal which centers on a

 systematic research in teacher education in Nigeria. Wé would

very much appreciate any assistance he might receive in funding.

I am confident that if the project is well funded and executed,

the outcome will be of immense benefit to Nigerian institutions
involved in teacher preparation. The approximate cost for the
proposed research will be about 5,000 Naira and this includes air
travel, meals, accommodation, data administration data collection,

and preparation of project report.

ﬁnclosed is a summary of Mr. Nnabuo's research proposal.
He will be happy to furnish you with additional details.

1 wouiq be very thankful if you would give this matter

your attention. Thank you for your cooperation. B

Yours sincerely

Myer Horowitz

! President
M}{/mn/at:t _
G.C. _ Mr. Peter M. Nnabuo
v Depc. of Educational Administration

¢$§ R Vniversity of Alberta

| | @

Celebrating our 75th Anniversary
1982-83
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THE UNIVERSITY OF ALBERTA
EDMONTON. CANADA
TG 2GB

FACULTY OF EDUCATION
DEPARTMENT OF EDUCATIONAL
ADMINISTRATION

" March 2, 1982

The Provost

Alvan Ikeokwd College of oducation
Owerrl, Imo State

Nigeria

Doar Sir:
re- ,
A Request For Research Document(s)
7

I humbly request you to furnish me with the avallable documents on
Advanced Teacher Training College. The intent for the said request is
to enable me conduct a doctorate dissertation research on the role of
A«T.T.C. in Nigeria. I have selected your college to be one of the
‘institutions in Nigeria that will be used for the study. Earlier, I
formally approached the State Ministry of Education, Enugu, who referred
me to write you for the avallable materials related to the subject. I
am confident that you will help me in this endeavour.

Meanwhile, I am a Nigerian citizen, currently enrolled in doctorate
programme in Educational Administration at the University of Alberta, -
Edmonton, Canada. My dissertation topic is on “The Role of Advanced
Teacher Training College in Nigeria." nThe said research is intended to
cover about five or six states in.Nigeria that operate A.T.T.C. My utmost
request is that you help me in obtaining the following:

1. Articles/Publications on A.T.T.C.

2. Programmé and course descriptions

3. Previous research documents on A.T.T.C., and

4. Materials that are relevant to the proposed research study.

I should be thankful if you would give your attention to this matter.
I look forward to hearing from you-in the near future. Thank®for your

cooperation.

Yours truly,

P@MM)@M‘

Peter 0. M. Nnébuo ‘
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The University of Alberta ) S
Edmonton, Alberta X ) {

T6G 2)9

Telephone: 403 432:3212

403 412-3620

o>

June 17, 1982

Permanent Secretary

- Federal Ministry of Educatlo

Lagos, Nigeria :

Dear Sir:

I write on behalf of Peter Nmabuo, who 1is conducting
doctoral research on teacher education in Nigeria. Mr. Nnabuo.
who is in Educational Administration, is-one of my students.
Also, 1 am a member of his supervising committee for his

~research, -

I have read a;d approved his proposal which centers on
a systematic research in teacher education in Nigeria. We would
very much appreciate any assistance he might receive in funding.
I am confident that if the project is well funded, and executed,
the outcome will be of immense benefit to Nigerian institutions
involved in teacher preparation. The approximate cost for the
proposed research will be about 5,000 Naira ang this includes
air travel, meals, accommodation, data administration, data
collection, and preparation of project report:

Enclosed 1s a summary of Mr. Nnabub‘s research proposal.
He will be happy to furnish you with additional details.

Celebrating our 75th Anniversary
1982-83
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My second purpose in writing at this time is to
recommend Peter Nnabuo for one of the UNESCO Fellowships that
have been announced by the Commission on Human Resources of
the National Academy of Sciences in the United States. He is
a worthy candidate. ) ) ‘

- I would be very thankful 1if ybu would give this matter
your attention. Thank you for your cooperation.

. 'Yours sincerely

Myer Horowitz
President

MH/mn/att.
c.c.

o\ ir . Peter M. Nnabuo
WDept. of Educational Administration
University of Alberta

4

<
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Office of the President

The University of Alberta
Edmonton, Alberta

- T6G 1)9

Telephone: 403 4333112
40) 432-3820

June 17, 1982 ‘

Professor P.A.1. Obanya
Director

Institute of Education

University of Ibadan .

Ibadan, Nigeria

Dear Professor Obanya:

I write on behalf of Peter Nnabuo, who is conducting
doctoral research on teacher' education in Nigeria. Mr. Nnabuo
who is in Educational Administration, is one of my students.

Also, I am a member of his supervising committee for his research.

I have read and approved his proposal which centers on

~ a systematic research in teacher education in Nigeria. We would
very much appreciate any assistance he might receive in funding.
I am confident that if the project is well funded and executed,
the outcome will be of immense benefit to Nigerian institutions
involved in teacher preparation. The approximate cost for the
prozzsed research will be about 5,000 Naira and this includes air
. travel, meals, accommodation, data administration, data collectiom,
and preparation of project report.

Enclosed is a summary of Mr. Nnabuo 8 research proposal.
He will be happy to furnish you with additional details. 7

I would be very thankful 1if you. ‘would give this matter
your attention. Thank you for your cooperation.

Yours sincerely ,

Myer Horowitz : .

' President

MH/mn/att.

c.c. ,Mr. Peter M. Nnabuo :
T - Dept. of Educatjonal Administration

University of Alberta ?

Celebrating our 75th Anniversary
T 1982-83




Q‘\Tfﬁ Office of the President

The University of Alberta
Edmonton, Alberns
T6G 1)9

Telephone: 403 4323212
403 432-3630

Jupe 17, 1982

Provost -
- Alvan Ikeokwu College of Education. .
Owerri, Imo State

Nigeria

‘D&rsuw

1 write on behalf of Peter Nnabuo, who is conducting
doctoral research on teacher education in Nigeria. Mr. Nnabuo
who is in Educational Administration, is one of my students.

Also, I am a member of his supervising committee for his research.

I have read and approved his proposal which centers on a
g systematic research in teacher education in Nigeria. We would
very much appreciate any.assistance.he wight receive in funding.
I am confident that if the project is well funded and executed,
the outcome will be of immense bemefit to Nigerian imstitutlons
involved in teacher preparation. The approximate cost for the
proposed research will be about 5,000 Naira and this includes air
travel, meals, accommodation, data administration, data collection,
and preparation of project report. :

Enclosed is a summary of Mr. Nnabuo's research proposal.
He will be happy to furnish you with additional details.
. S 4
I would be very thankful if y would give this matter
your attention,J\Thank you for your ¢ eration.

v

Yours sincerely
Myer Horowitz
President

MH/un/att.
c.c., Mr, Peter M. Nnabuo

B

Dept. of Educational Administration

University of ibei7 f?% : - : ,

Celebrating our 75th Anniversary
1982-83 .




Fel¥rdl advanced Teachers? college. 253
P. M. B. 1026, ‘ .
Okene, Xwora State.

2 S0 et g 000000 000" 19'90-.-!0!.':0
’

The Principal,

Dear 3ir/Maden,

/.

TEACHING FRACTICE: v erennrnoeone 1900 uieuendeennes

The second cnd thimd year stedents of the ~hove-naped ihotitu-
tion would bve goins on their teachin~ practice between....,.b.....

and .,..... B A

Ye are -t ~resent, very ieen on couplli_nc o list of scnooﬁs
willinmy to serve 2s co-Operating institutions. For this reason,
vie should e vory ;r?.teful if you would '.indly supily our represen-
tative with the following informtian:

How many students c¢n your school fake?

A

whnt Subject Areas? ‘ o
Can your school provide ccomf’"dht'lm Tor the number of student N
teachers you requires? o A

The list of ushject conbind‘tions offered by the collee as
followings: - \
1. Agrieculturce 3ciamce
~ 2. Fine ATt
3. EngslishHistory
4. En(;'lish/Geo;j'apﬁy . ©
5. En-lisiy/French : \
6. Englis'/liusic "
7. History/French
8. History/Geonreaphy
9. MNatha/Georrphy BN
10, P.E. /B.iolox;y
11. liaths/chenistry
12, © wths/hysies
13. Bioclory/Chenistry
14. Physics/Chenistry
15. Isl.dce 3tuwiieg/Arnbic
16. C. R. S./Ynruba
17. Reli-ious Studics/En 1ish
1 . English/Yoruta
v 19. English/Igbo
© 20, C. R. S./Igbn’ o
2t. Islonmic (I.R.S.)/Yoruba -
22'. "Islarde f71.R ..:.)/un"lish

DAL ‘1.”;\"."”\(’& e 21\" f‘\z\; P.T.0

.



FATcsu/IB/s)uhf

9th iarch, 1981

Me perman.nt Leerctary,
Pederal Ministry of tducation,
59 ..wolowo Street,

Leros,

Thro* ‘he Director,
. Schools and Educational lervices,
Iederal Ministry of Tducatxon,
Lagos,

Thro' The'issistant Director (TLD),
Federal Ministry of fducation,
Victoria Island,

. Lagos.

w3, TIOKAL TEACHERS! COLLiGEL V'OR SPTCIAL
soucationz  /

Presently, the Federal sdvanced Teachors' College, for Special
Lducation, Oyo prep~res teachers of 1p901a1 Education tor the award of
" the ..i,eria certificate in iducation in thiree arcas, viz., Viznally
Inpeired, hu—rlﬂp Impaired and Fental ietardation, It 2lso offers
teaching Sthpctl, e.fe itelinicus ,tdees, tnslish and ulolony, as

well 23 Psychology courses and .legular Education Courses,

For the 1981/82-advertiserent, students will be adritted to
undertake studics in three more nrea#, viz,, Lecaming Disabilities,

Physically hendicapped and Islarmic siudies.

However, these courses which we olfpr, ind even thiose we propose
‘to offer, and at the lcvel we offer *hrm,hnot to wention the turn out,
cannot justify the nane special education, The nunber of praduates
we turn out cannot mske a2 dent on the problen of special cducation in

Migeria, ilence the objective of this puper is to iive the state of

“thing" in this area,’to enumerate the chonging circumstarces, and

then suggest a programmc @ nd a fitting nanme for the Collwye or ¢

Collyses,

' . . . N



ARERS Y'T TO kvl BLIGH

There is dire need to train gupportive p rsonnel. For example,
educetional tcchnologists., Special Education requires from simple =’ «'ine
to sophisticated muchines, €.g. braille rachines to sudiology machines
ts function, "Maintzining these machines is rore important than purchasing
them, Our University graduétcs ray not know anything about these
mechines ond if they do, it will te "helow their dignity" to maintain
them at these levels ér opcration, One good exanple of th: problem
{n this area is illustrated by Oindiri School for the Blind, For
years now i{ has accumulated so nony ;amaéed braille machines which '
only ruvcently kound their way to this College for repairs, Apar@ from
thiz function such groduatcs will function -t braille pross centres,

\

Henece these st be trained, ) &
o . 2 . ‘

We nued to train peraoptormctrist, parapsycholégists, speech
pathalozists, counsellors para-audiologists #nd other suppertive personnels
without whose acrvices, special cducation cannot function, As far as
this writer knows, there is no institudlen thrt produces them in this

country today,

CHANGIG CIRCUMSTAIL.CEIs o

I an aware of the .plan to interpr-te those SXCGptional'children
;ho.are intergratéable with children in the regular classroomS. This is
one reasoh why a curriculunm for this Collere was aimcd at producing
- “guneralists" who would all go to Peachers Grade 1I Colleges to teach,
Howevar, the trend today, =t least in thc Southérq States, is to
replace thcée rrade I1 Teachu;s Colleges with Cdllvges of Education,
This situation dictates, a rethinking on our side. Ve rmust not

allow events to overtake us.

In the same vein, Socondary Specizl Education schools are Springing
up here and there in the éounfry; Very soon there will be many of them
throughout the Federation., 11 these demend diversity in programming.

I an therefore re%bmmendinx the following prograrmies:

1. Prdgramme foxr primary or}entcd teachers,

2, Progrennme for secondary oriented tcachers,

3. Fost Graduate one yéar diploﬁa programme for those to teach
‘at Collcges of education to meke intergration fcasibié.‘

L. When possible to introduce deyree programme.

.

255
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. @

OTEER SERVICES -

The College should be plloucd to provide workshops ¢ nd seninars for
inserving tcachers during vacations. It should be ailowcd to vstablish
and run a brallle press which will serve the country, Nore importantly
it must be provided with funds to cdo I search in all ereas of special
education. Thuere are sbme othur functions we hope to introduce in )
due Coursc, Whether tll Colluge should pe carried out by one or two
Collc e, or €ven whether this College should be upgraded into @

University is lcft for thoac in polxcy making position.

/DY ROPATLIE TnE

"Tat is in a name"7?. askéd Shékcspéar. Howevcr,‘I would say
that o rose may not be a rosc if it is &alled somfthing ulée. it
lcast there will be 3one confusion, To carry out the runctions
cnuneratced above SO fﬁr, requir.s that thn word rdvanced he deleted
and I am qu esting, aﬁd recom.tndlﬂﬁ *h t th{ nane of this Collord
be chernged from: Federal ndvanced xeachcrs' Lollc ‘e, lor quc;al '
nduertion to ational vollise for )pfclnl rducation. This way, the
Collsge will not be limited to only awarding the .C.id, cortificate
Wit will he 2ble to fulfil ofhbr obli" .tions it should.

{ou may wish tO'apprnvo. ‘.

0. 1. Onwusfgbu, PhoDs,

Principai.

org/g/

256



FEDERAL MINISTRY OF EDUCATION - ' o 257
P 1010 TOHAL ' '

I - .DIVISION
LAZOda_
P.M.B. No. 1é )
B. No. 511_.- — 302
Telegrams 9o ’“JU \ Lo Ref. No. _SAF'_3_§/_§’—SZ
i ;

Telephone 013107 Dute..._3rd February, 1982

IR ‘eter 0. Nnabuo, ' -
56027 Lichener Furlk, )

Loglonion, Alverti,

> nzd , T6H 5A1.

'

Joo 5ir,

A3 UALA KO )ISQ:{mAfICN

. »

I am lirected to acknowledge the receipt of your letter
dated Lovewbcr, 20th, 1981 on the _bove subject matter, I also
i 50 inform you that us a result of fire incident which burnt
io°m our Federal iiinistry of Education later part of 1981, we
co3ld not lay our hand on relevant documents for your need,

'ewever, 2 photocopy of your letter had becn sept to the
“riseirels of our PFeler 1 Advonced Te'chers' Colleges soliciting
for tneis nelpe It wight be advisable for you to write a follow
un letter to each of the .Principals:-

(i) The Principal, (iv) Tuc Prineipal,
F.AcToCc, . F....l (1., .
P.li.B, 1026, Okene, P....B., 27, Pankshin, ' N
Kwara. 5t te, Tlateau State, .
(ii) The Principal, (v) The Frinecipal,
F.A.T.C., . . F.ALLC.,
P.ii.B. 39, Kontaﬂora, P.ii.B, 2042, Yols, ,
Niger State. Bongola State, ‘
(iii) The Principal, . (vi) The Prlnc1p11
' F. A. Ta Cuy F.A.T.C.,.
P..i.3. 2096, Abcoiuta, P.Li,B. 2041, Katsina,
- Oun State, | Kaduna State.

o (vii) The rr1n01pal,
FCET s . F.A.1.%. (Spe. LEduc tlon),
P.li.B. 5087, Oyo.
JlShln" you 7ood luck in your educatlonal pursult.
Yours.lethful%y, _

S. A OJuade
for PermJnent Secretary.




FEDERAL ADVANCED TEACHERS' COLLEGE 258
for SPECIAL EDUCATION, ovo

PRINCIPAL

0.l.ONWUEGBU
B.SC (L3C.) M.A (NEBR, PH.D, (UTAH)

P. M. B. 1089 OYO S
_ Telegrams: FACSPED

Tebphoﬁm .............

\ Our Ref: FATCSE/IB/6/5.5/90.

C - V v E 2nd Farch, 1982.%
Your Ref- — : . Date: S _“: 9 .

I'r, Peter C. knabuo,
+ . 602i Zichener FPark, ,
dnonton, Albeta,. "
E

Canada T6H 5A1.

Re: Dataiﬁgr Dissertation,

I zm directed to refer to your - 1ette* de tod 20tk November 1981 and
to inform Jou that this 1nst1tutwon is not ready to wr‘*e hlS d1§sertatlon.~;
for you, However, you are advxsed to come down to Nigeria and do it your~; '

. self or send a questg@nalre. .

'Ybufs"fa;thfully; Lo

B l/” Q
. ‘ o - J. 0. Ogedeng e,
. for: Prlnblpal.v : 5&5‘

T f

AL official correspondence should be addressed to-the Principal - -7

T e
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 ANAMBRA STATE COLLEGE OF EDUCATION, AWKA

P. M. B. 5011

Awka, .
Anambra State
Nigerla

Telephone: WK 2217

OFFICE OF THB PR‘OVOST

PROVOST: PROf. B. O. UKEIE, BSc.Ed. MSc (Ohio), M.A., Bd.D. (Columbia), F.1.B.A., F.LLCS.
Qur Ref: - | o July G, 1982

br. Fyer-liorovitz,

- Presicent,
The University of ilberta,
Fdmonton, Alberta T6G2J9

faneda o

Dear Sir,

_ﬂé'épe in receipt of yéuf letter of June 17, 182, on
“behalf of-lr. PetéP_Hnabuo. .

&

" Curs. is a very young institution with all the initial
* problems of infrastructural development. le co ot yet have
a prograire for the sponsorship of candidates vho have not
hed any experience with the Collece. -1 am, therefore, sorry
o state thet we cannot b2 of nuch finencial assistance
~ to-br. Fnabuo. | hope it will still te, possible for him
. to complete his vork end return home to contrikute to-the

- - developrent of teacher edycetion in the country.

* Thanks. for ‘your interest and assistance to him.
‘ R

" Yours

Sipcerely, o "
Lol

PLCVGST

) . . - -0 X = { . ‘.k\ oL ‘ o
July 27/82 ... COPY FOR INFORMATION To: Mr. Peter Nmabye . .
e 1. ratinnal Administration




UNIVERSITY OF IBADAN, IBADAN, NIGERIA 260

INSTITUTE OF EDUCATION
'\x '
TELEGRAM: University Ibadan
TELEPHONE: 022-400550-400579 (30 linos)
Ojrector: Ext. 1888
Secretary: Ext. 1434

Address all replies to
THE DIRECTOR

PROF, P. A. l. OBANYA
B.Ed., Ph.D, (lbadan)

. INST/MIS.1 ' : ‘ Secretary

YOUR: REF,: - B.A. (Legon), M.Ed. (Ibadan)

\ 25th May, 1982.

Mr Peter O.M. Nnabuo,

Faculty of Education,

Department of Educational Administration,
The University of Alberta, :
Edmonton,

Canada T6G 2GS.

Dear'Colleague,

Thanks for your, 6 letter of the 30th of April,
1982 requesting information on ATTCs in Nigeria.

I would advise that you give a 1 + 2-page
write~-up on your proposed project. If I know
exactly what you are focussing, on I would be
able to send you the approprlate documents., ;>

My very best wishes.

Yours sincerely,

Proffgg;:>%33?6;;;;kii/
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ANAMBRA STATE COLLEGE OF EDUCATION, AWKA

P. M. B. S011
Awka,
Anambra State

Nigerla
Telephone: WK 2217

,
" OFFICB OF THE PROVOST
PROVOST: PROF. B. O. UKEIE, BScEd. M.Sc. (Ohio), MA., E4.D. (Columbis), P.LBA., F.LLCS,, F.C.CEA

.ef: OP/RPC/105/1/36 | 1€t pril, 1962

Wr. Peter G. k. lnabue

The University of alkerte . /
* Faculty of tducztion : ; ~ |

Cdmonten, Canada |

bear Sir,
K"REQUEST FOR RESEARCH COCUIENT(S)

Plezse find enclosed a copy of our ..cademic Prograrmes.
Your letter of Farch 2, 1982 refers.

Kindly acknowledge receipt.

“for Provoct

Ernc.



FEDERAL MINISTRY OF EDUCATION

WA

i

r~1 fdv.nced Teachers! Collere,

DIVISION

Okene, Kwara St te,

”»

P.M.B. Ne

¥: °CO Ref. NFATC/OK/22/674

Telegrams._..

e et ettt st

Telephone.......

SO O

Dueoh March, 1982,

The Por. nent Sacret ry,
Sodor 1 Minjstry of Educ tien,

Loeg, Niseria,

o firp,

SNy NT T DTSIENTATION

Y tad t- ir7 oLoyou th 't your retus t os contnined
P m bt we Ackne gvs bar 20, 1681 con- 5t he met., This is
o "1 the mecogs. ry decuw ents you cre voouectiug for are
"m2d i a book mublished by the Institute of REducation,
elssrsite afThod nmoo; 93MNLF of the affiliotad A.T;T.C.l

T farther dlr

i~

. ¢hzl 0 ~dvig: you to contoct the
inaritgte ~f Education Univ.orsity of Ibzdan for a Copy.

I mereby ttach the list of subjzct e "hin ticns offer by
A ""“i\"'h ) ' :

— e . S

i
B ’

( oL/ MYV aN

L]
fer: Prircinal,

—-i

-



- | APPENDIX 9
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A TYPICAL ORGANISATIONAL CHART

OF NIGERIAN COLLEGE OF EDUCATION
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Registrar - “Dean of Department

Student Affairs
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‘Faculty
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